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ABSTRACT

The purpose of this study was to determine what attifudes
high school counselors énd their various publics hold toward some ©of
~ the present counseling Services in their high schools. An attempt was
also made to determine whether certain selected factors were si§p1f1-

cant in determining attitudes held by the various publics. In order

- A

to gain the information needed to complete the s.rvey of attitudes, and f
factors which possibly jnf]uenced these attitudes, the agthor developed
a questionnaire fromnew and existing instruments which was administered
to six study grodps.

Attitudes toward counseling services were assessed through the

‘»uge of Semantic Differential Scales. Factors which may have influenced
expressed attitudes were assessed through the use of a Biogrqphic}1
Data Form, the'éurrent Educational Issues Scale, the Intellectualqism-
Pragmat§sm Scale, the Counselor~Dut1es Scale and the Contact and Knowl-

edge Questionnaire. A pilot study was conduéted to gSsess the suit-
ability of all instruments. | |

The subjects of the study were 19 school trustees, 11 adminis-

~—

-

'trptors, 15 counselors, 155 teachers, 224 students and 243 parents
associated with four high schools in two school systems (Catholic and
Public) in two major cities 1n R1berta.

v Results froﬁ the study indicated that counselors and thefr
various publics did have different attitudes toward some of the pres-
eﬁt counseiing services both in terms of counseling services_provided

) 3

and'in'terms of need or urgency of such serVices.. :

iv' «
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| “u{th the exception of differences according to sex, where fe-
ma]es held a more positive attitude than did males, personal character-
istics of the study groups such as age, educational 1eve1 and religion
did not seem to influence attitude expressed toward the counseling ser-
vice, ‘ ‘ (A | ] \;( | ‘
The six study groups differed in their degree of agreement with
most of the current educatfoha] issues. However, stated pdsitiqn on
these current educationa1 i)ézes did not genera]]y seem to fnf1uence
attitudes expressed toward counse]1ng services. ; /“:“\ |
The study groups differed in ph1]osdph1ca1 or1entat1on (11beral-
4conservat1ve) : A]though ph1]osoph1ca1 orientation d1d not in general seem
related to expressed gttitudes towarq counseling services, it did seem

to be related to position stated on current educational issues, espe-
c1a11y,f0r trustees, teachers, patrents, and students ‘ |

Congruency scores, which ?ndicated the degree of consensus be-
tween preferred and existing counse]or duties were very 1 w for school
trustees, teachers, students and parents. There appeare “to be a re-
lationship between congruency scores and attitude toward}présent coun-
seling serviCes for teachers, students and parents. This difference
in perception of preferred and existing counse]or duties, and a general
lack of knowledge of what dut1es were being performed by the counse]-
ing services (especially for students and parepts) was also ref]ected
in the resu]ts of the analysis of the Counselor Duties Scele. These
- results, coupled with the general Tack of counselor cgetacﬁ with par-

ents, as measured by the Contact and Knowledge Questionnaire, seemed
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to suégest'tounse]ors must attempt to improve fheir communications with
>

1~variéas publics in order that the school counselor's role may be clari-

fied.

’
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“ . CHAPTER 1 :
. INTRODUCTION AND PROBLEM
INTRODUCTION

4?.<Hatch and Stefflre (1965) stated: ' _ -

The goal of educat1on today is to prov1de an. oppor-
tun1¥y for each student to deve]op to the optimum b

I’

Such a goal implied to them that the educat}onal program requ1red a -
staff of well qua11f1ed spec1alists and -that all schoo] services shou]d
-be focused on the same general educat1ona1 goals A further’ statement ;
made by Hatch andrStefflre suggested that thecschool P1ke a11 comp]ex
- organizat1ons of our cu1ture,has found that to use personnel fac111t1es,
» and budget most effectively, it is necessary to define the major func-
o tions and assign respOns1b111ty for each phase. The_educat1on program
//////of today has reached a complex stage in its deverpment and, like other .
: facets of our society, must define funct1ons and fix responsibility. ' K
’ Thus, in order for the school to function as a unitin achieving f

selected educat1ona1 goals, the personnel or staff involved. must be as"\ |

R

signed and understand tyé:r~9r1maryhroles or functjons.a if counseloggi ‘
' as part of‘the school personnel are to complemént tn centain ways the;» R
_total school program, their pr1mary roles must be assigned and under- |
;_:; stood - - | ) o : | ,1\4.
- Ivey and Robin (1966) in an artic]e which d1scussed ro]e o _
:theony, roYé conf11ct and counse]ing, cdhtbnded that roles are defined ~ ,‘f:
’4n ‘in termS'of expectationé held for that rotzhznd“such expectations vary
T .,'*
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from one segment of-society to another and are often conflicting in

"

nature. Thus, the coupselor's role has begn effected by the various

: publics he necessari1y begnne associated nith, namely, school boards,
: %;ipaadministratorsy teachansi students, parents, and other counselors.
{ | Rdie definition has been a major administratiVe problem facing
a school guidance and counseling program, and more specifically the
counselor. 'Réseafcn studies as cited below, nave indicated that many
» people concerned. with educafion have agreed that the counselor is a
valuable and necessary part of a school staff,’yet there seemed to be
a gap between counselor t;a1n1ng and job demands .
Several studies have revealed discwepanc1es in the role expecta-
tions held for %ﬁ; school counselor. Grant (1954), Phillips (1971),
and Ford and Koziey (1969), have investigated the counselor's perception
of hisﬂown rdle.‘ The counselor!s role as seen by professional edu-
cators; administratons,‘teachers, and ‘students has been ifvestigated
by Ford and Koziey (1969), Hart and Prince (1970), Dunlop (1965), Gib-
son (1962) Warman (1960), and Rank1ne and Anq.,“ﬂ972) These investi- '~
! gat1ons, it may ‘be noted, were all w1th1n schnol studies, and focused on
the counselor s role as perce1ved by groups of people who operated
W1th1n or who were professional]y associated with schools.

e A review of the literature fndicated 11tt1e research has been

focused on ways in which the 1ay pub1ic namely parents, and the people C

\ A
. elected 'to represent parents namely school boards, viewed the school )

-

counselor. As Bergstein and Grant (196ﬁ) have gtated “There is a ,_

N

*

paucity of 1nformat10n on how parents‘perce1)r the school counselor -



(p. 698)." In a later article (1965) Bergstein suggested "The im-
_portance of parents in shaping the opinions, attitudes, and behavior

of their children is seldom d1sputed (p. 243)." Thus he believed
parents' attitudes and hehav1or had a strong influence on how effective
a counselor could be in working with students. ' , W

Despite the growing‘rwareneSs of how influenﬁia1.parents were
in sh#ping the role of the counselor only a few studies such as Berg-

" stein and Grant (1961), Bergstein (1965), Sware (1969), and Boyle
(1971), have investigated parental 0p1n1on To the author's knowledge,
no research has been directed at secur1ng the perception that school
board trustees held for the school counselor.

Downey (1960) Andrews (1959), and McPhee (1959) investigated
public attitudes to determine what the pub11c felt the tasks of the
schools should be, and what the public att1tude was toward the school
in terms of local school approval. In these studies personal charac-
ter1st1és such as level of education, income, type of employment, re-
11g1on va]ues and‘educat1ona1 v1eWpo1nu.were found to- 1nf1uence that
which people felt were the tasks of the schools and also the degree to
wh1ch they approved of:the schools.

Rub1n (1970) stated that the ideological conflict between the
professional educator and the public not on]y was more pronounced than
ever before, but was -likely to bec0mg:worse in the future, Students, he'
felt, were more satisfied wféh the pdﬁrse of their schooling, whereas -
the gengr&l citizehry neither valued the expertisé nor had‘much faith

K]

in'the ébi]ity'of educators to manage_the education of the young
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co «(
proper1y Mann1ng 1%70) dh t@e ‘other hand, reported that many high
school students7wq¥e unhaﬁpy wi@h their 3ch0011ng experiences mainly
because of ru]es and cuuvses whtch they considered unre]ated to their
]
lives or needs. "

“Qur rapidly changing society has compounded such controversies
over éducational practices, past and present. According to Fischer
(1972),
| We are in the beginning stages of a sweepinq redefinition

of the purposes and functions of education in our society.
Before the task is finished, we shall have to reconsider
not only the nature and operation of existing institutions
but also the entire question of how multiple means of edu-
cation, old and new can best be used to liberate the pos-

s1b111t1es of individuals and to enhance the scope and
meaning of human life (p. 22).

The kinds of public school critics exposed by Fischer ranged from those
whotmerely wanted better schools fbr their children in terms of mor;‘ /
humane (less d1ctator1a1) treatment of children and for curricula that
reflected the nature of children and of ‘the wor]d they 1nhab1t to ex-
treme radicals who called for complete abolition of schools and the
total deschooling of society. Because thé school counse]oy.has been a
member of a‘totnl teah of school personnel, sharing the basic goals of
}the school nnd sharing in the many changes' that take place in education,
the ;ufhor beljeved that an investigation of the‘edUCatibnal viewpoint '
of>the counse]on,and his publics wonld be wortnwhiie. .

The literature cited above has indicated that many studies have
been conductgd in an attempt to élarify the role of the counselnr.
De;pite ;hese studies there appeared to be no clear consensus\of what
- ‘the role of the counselor should be, or of how well the counselor felt

L
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he has het the needs of society, or of how well the counse]ors"publfcs
felt the counselor has mets their nééds. The author believed a survey
of the attitudes of the counselor and the counselors' various publics
toward the high school counseling services and an investigation of
factors which may influence these attitudes, would contribute to the
development of role theory in éounse1ing. Such a survey'seémed v?]u-
able if the counseling profession is to continue to develop or persist.
Peters (1967), in stressing tae importance of knowing the vari-
ous publics' attitudes toward counseling services, and in stressing the
need for devéioping a.positive attitude toward couhse]ing among the b
counselors'’ various‘publics, quoted Lincoln who once said, "Public sen-

timent is everything. With public sentiment nothing can fail, without

it nothing can succeed (p. 1)."
~ ~PURPOSE OF THE STUDY

The main purpose of this study was to determine what attitudes

the high school counselors and their various publics held toward some

s

of the present counseling services' jn their high schools. An attempt
was also made to determine whether certain selected factors were sig-

o ) , |
nificant in determining the attitudes held toward the counseling ser-

o

vices.

&

For the purposes qQf this study the counselors' various publics
tncluded counselors, students, teachers, administrators, parents, and

' school.trustees,

In order to gain the informat{®n needed to complete the survey -

[

P NN
' ]
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of attitudes, and factors which possibly influenced these’attithees,
the author deye]oped a questionnaire containing nrew and existing
instrumerits which was administered to'the six Study groups.

Previous studieb;\euch as thosé cited in the preceding section,

which explored the relationship which existed between the counselor

and other significant groups generally examined the relationship be-

tween the counselor and one or two of the}other groups {e.g., coun-
selor and student; counselor, administrator, and teacher; student,

teacher, and administrator, etc.). In an attempt be obtain a broader

‘perSpective of the attitudee held by the various publics or significant

alter groups the author examine the attitudes of the above named six
groups. | "

A]thodgh the instrument fOr the measurement of attitude w111
be discussed in a later chapter one may note here that scores obtained
on the attitude scale were an indication of how well the counseling
program was being carried out and how urgent the need was for a coun-
se]ing'service. The measurement of attitude then became the means of
assessing the effettiveneég and urgency of the counselor's ro]e.‘

‘In attempting to determine whether certain factors influenced

the attitudes held toward the counseling services the author chose to

investigate five areas. These areas were: personal characteristics, -

educationallviewpointqon current'issues in education, phi]osophtca1 orien-
tation, perception of preferred and existing dut1es of a.high school
counselor, and the amount and kinds of contact the counselors pub11cs

had with special services in the high school - in particular with the



‘counselor. |
- . .  Because previous studies such as Andrews (1959), Downey (1960),

- . \.\I
McPhee (1959), and Sware (1969), indicated that personal characteristics

such as age, level of education, and socio-economic status, etc., in-
fluenced the attitudes held by significant alter groups the_authoc
wished to exemine these characteristics in the six grou;s studi'ed.
McPhee (1959) found that a relationship existed between educa-

‘t1ona1 viewpoint (trad1t1ona1 VS, modern) and Tocal school approval.

The author wished to determine if a re]at1onsh1p existed between edu-
.cational viewpoint on current issues in education and approval of coun-
seling services. !
_ Research studies such as those conducted by Ford and Koziey
(1959), Massey (1969), Dunlop (1965), and Rankine‘and Angus (1972)

have shown that -perceptions of the duties of the high school counse]or . X
differed amdng various segments of the pépu]ation‘ In the present study
percept1ons of the dut1es of the counse]or were examined in terms of
preferred duties and ex1sting duties. Preferred duties were those - -
duties which the varicds groups studied he]iewggagicounseTOh should per-
form and éxisting‘duties were duties".iich the various groups studied '
felt the’counselor actually was performing | | |

. Professional assoc1ations such as the NationaT Vocational

Guidance Associat1on and, the Guidance Council of the Alberta Teachers
Association have, in their recent literature recogn1zed the fact that
the public: in general, and especially parents were bg;hming more
_concerned\yith,whatvwas>gojng on in the schools. Studxes\focused on

. ) i _ v .
N : oo . . - - Y- . i
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'parental contact witn.the counselor have indicated a general lack of
contact. In attempting to determine if the amount-and kind of contact
end knowledge of presently exiéting special services influenced atti-
tudes the author attempted to determine if the counselorsf publics .
‘were aware of the Speeialrservices and in particular tnz counseling
services that were available in the high schogle.

| It was believed that an investigation of how these five factors
(personal charabteristits; educatinna1 vieWpoint on current issues, phil-
osophicaT orientation, perception of couhselor duties, amount and kind
ef contact, and knowledge of existing speciel services) tnfluenced at-
~ titudes toward the couneeling services would be useful in assisting ,
counselors to better understand role expectations held for then’and

help to clarify some areas uf conflict in role definitioni

. ‘ L4

‘ BASIC ASSUMPTIONS e

P
-

In attempting this study the following basic aseumptions were
made : | ‘ '
1.. That attitude can be measured.
~ -Thurstone, in a book on attitude theory and meeSurementvby
Fishbein (1967), stated: ' : '
The- concept "attitude" will be used to denote the sum
total of a man's inclinations and. feelings, prejudlce
or. bias, preconceived notions, ideas, fears, threats, -
~ and conv1ctions about any specific topic. The concept
E "opinion" will mean a- verba] -expression of attitude e
| e(p 77). | | . o .
- He further suggested that opinion has interest only insofar as we

interpret it as 2 symbol of'attitud@ and 1t is therefore samething

v



about attitudes that we want to measure. Opinion thus becomes the
- means fnr measuring attitudes. '

Because we have.no way of knnwing whether a man w111 necessarily
act in accotgpnce with opinions be endorses or whether a man's-expressed
opinions will be in accordance with his actions we must remain content
to use opinions merely as indices of attitude. It must be recognized
that there is a discrepanqy, some error of meesurement;between the
’npinion or overt Setion that we use as an index and }he attitude that
we infer from sucn an index./ Thus Thurstone suggested, “But this dis-
crepancy between the index and "truth’ is_universal (p. 78).4 In
attempt1ng to reduce error of measurement Thurstone suggested that an
att1tude scale be used only in those s1tuat1ons in which one may

: Areasonably expect people to tell the truth about their convictions or
.“”bnfﬁibns. The author felt the conditions of her study provided such
a situation. , | |
@2. That factors which may influence attitudes could be measured
by means of opinion type questionnaires. The above rafionale would also
seem to app]y here. n oo L
3. That assessment of counselor and counselor pub11c att1tudes

shou]d assist in the clarffication of counselor role.

2/

7 oermmon OF TERMS.

Attitude

.~
"

In’ defining attitude the author rev1ewed the work of several

- ,Iedding;auyhori;ies in the field of attitude theOry;and measurement.

0 - By



N 10

Thurstone's position on attitude measurement has been cited above in
the basic assumptions. Definitions of attitude provided by Rokeach

(1968), Allpart (1967), and Osgood, Suci and Tannenbaum (1958) will be-

.-

considered here. -
Rokeach (1968) stated that:

~An attitude is a relatively enduring organization of
beliefs around an object or situation predisposing
one to respond in some preferential manner (p. 112).

He goes on to suggest that an attitude is nof a basi% irredu-
cible element within the personality, but represents a clusgér or syn-
drome of two or more interrelated eléments; These elements are under-
- lying beliefs. A bel?ef, according to Rokeach (1968) is defined as:

“A belief is any simple proposition, conscious or un-
conscious, inferred from what a:person says or does,
capable of being preceded by the phrase 'I believe
that . . . .' The content of a belief may describe

~ the object of belief as true or false, correct or

. incorrect; evaluate it as good por bad; or advocate a
. certain course of action or a certain state of existence .
- as desirable or undesirable (p. 113).

) According'to Rokeach wh;ther or not the content of a belief is to/
describe, evaluate, or exhort, all beliefs are pretdispositions to
act%on, and an attitude is thus a set of‘ihterre]atea predispositions
‘to action organized.around an objett or situatidn; , ¥ |

. ‘Attitude and belfef are a]so_to'bé‘differentiated from values

and opinions. ROkeach'(1968) fhus stated:

I consider a value to be a type of belief, centrally
Tocated within one's total belief system, about how
one ought or ought not to behave, or about some end-

, . state of existence worth or not worth attaining.. Values
©. " are thus abstract ideals, positive or negative, not .
R tied to any specific attitude object or situation,
represdhting a person's beliefs about ideal modes - .
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of conduct and ideal terminal goals . . . . A person's’
values, like all beliefs, may be cdnsciously conceived .
or unconsciously held, and must be inferred from what

a person -says or does (p. 124).

In commenting on opinion Rokeach (1968) stated:

some belief, attitude, or value. An opiniofitypically
represents a public belief, attitude, or value, but
may come closer to private ones when verbally expressed
under increasing conditions of privacy (p. 125). -

An opinion is here defined’as a varbal expsion of

/
Allport (1967) defines attitude in the following manner:

An attitude is a mental and neural state of readiness,
organized through experience, exertin? a directive or
dynamic influence upon the individual's response to all
objects and situations with which it is related. ' An
attitude characteristically provokes behavior that is.
acquisitive or avertive, favorable or unfavorable, af-
firmative or negative toward the object or class of ob-
jects with which it is related (p. 8). ° : K

Elp discussing attitude, Osgood, Suci, and Tennenbaum (5959)
stated: . r N
. ‘ ‘Most authorities are agreéd that attitudes are learned
and implicit - they are inferred states of the organism
that are presumably acquired in much-the same manner ’
that other such internal learned activity is acquired.
Further, they are predispositions to respond, but are
distinguished from other such states of readiness in
that: they predispose taward an evaluative response
(p. 189). *-- . S :
>Thus to the§e¢pdthors attitudes are»feférred~to as tendencies
_of approach or avoidance, or as favorable or unfavorable. This notion -
ilﬁthey feel is re1ﬁied to another shared vfew,‘nAmely that attitudes can -
be ascribed to some basic bipo]gr-continuum with a neutra]vof zéro
'reference,poinf, implying that they have both direction and 1nien$ity
~and providing a basis for the quantitative indexing of'attitudes."Or'

BN - : - . . \ c‘
- to use a somewhat different numenc1ature,~they‘State;~,"attitudés are
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fnplicit processes having reciprocally antagonistic properties dnd_
varying in intensity (p. 190)." . ‘v )

Despite the differences in yording of the definitions of atti-
tude given by these authors there seems to be two elements common . to
all their definitions. To all authors, attitude denotes a predisposi-
tion to respond‘and to'respond in some evaluative manner, in defining
attitude for the purpose of this study the author has drawn from the
definitions of Thurstone, Rokeach, Alliport, Osgood, Suci, arid Tannen-
baum, but has"pérhaps drawn’nost heaviiy from Osgood, Suci, and Tan-
nenbaum. v‘ | o |

For the purpose of this étudy attitude Q111 be defined as pre-
dispositions, conditioned by experience to_reSpund, but are diStinguished~
frdnlother such states of readiness fn'that they predispose toward an ‘

.\

evaluative response.

Current Educational Issueé

v For the purposes of this study current educational issues will
be defined as those educat1onq] issues’ most prevalent 1n educat1ona1 -
literature, and the press and news media iy the province of Alberta in .

the twelve months preceding the initiation of this study.

Intellectual - Prqgf*pist

" For the purposes of this study an 1nte11ectual (liberal) willt
be defined as -an individual whose attitudes displayvan 1nterest in. ab~1?“
stract ideas, genera] culture open—mindedness and a belief that %duca-.bf;fx

-tion is for enrichment
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 led the aud 7ato heiieve there was a need for further research in the _

&

‘ 13
_ e

For the purposes of this study a pragmatic (conservative) in-

dividdal_will_be'defined as one whose attitudes display an interest in

concrete ideas, in the practical consequenées of actions, cldsed-

‘mindedness and a belief that the purpose of higher educatipn should be

i

for the development of useful skills. : o j
. -

" Counselor Duties -

Preferred and Existing

For the purposes of this study preferred counselorqduties will
be defined as those duties: or functions which the counse]ors and their

various publtcs believe to be the. profezsional duties of high schooi

L4

counselors.

hnselor duties will be defined as._ those duties which
P , o

the cou ‘;heir various publics believe are the duties or

functfon  ;EetueiTj.being"perfonmed'by'high school counselors.

o . © / ) N ' e,
¢ ) ' ) p ! : a J r. A (\‘\‘
 SIMMRRY - - T

L)

o+

area‘of(CQipk}lor effectiveness and counselor role. ‘It was the purppse ‘

of this study to. expiore pubiic attitudeSitowa”_ present high school

Y of some'of’the literature in'counseling and education )

counseling services and to expiore certafn facto s considered to be re- 132

1ated to these attitudes.. It was postu}ated tha;'if these factors were o

found reievant to expressed attitude towerd present counseiingtservices

"°’e éﬂniea :

itin?there uouid be implications fpr clarification of arees of conflict in'f;ff
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‘ The need for the_estabiisﬂﬁ?ht ofqa satisfactory and acceptable role )
"definition for counselors was made clear by Ralf Berdie. Berdie (1972),
in viewing counseiing as a professign of the 20th century, and thus-a’
| rather new process «in education, questioned the survival of counseiing
This young professiofi he felt has failed to 1ncorporate 1tself 1nto the
fabric of society or to demonstrate that it has satisfiedvbaSic and con-

tinuing needs of“individuals.
OVERVIEW OF REMAHQL;R OF .STUDY

In the fol]owing chapters atténtion will be devoted to: a reQ
view of th?,literature in counseling - theoretica] background of the
: study and related résearch pertaining to public attitudes towards coun-
selihg and education; the deveiopmentuofvthe instruments composing‘the
-‘questionnaires to be administered to the 51x groups, reliabiiity and
validity of the instrumehts based on piiot study data, application of
« the questionnaires in’ four Alberta high schools; findings and Tonclu- .
sjons; . and recommendations for further research’ ‘ h

Y
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| types bf research

CHAPTER 11

REVIEW OF THE LITERATURE

¥

~ INTRODUCTION

Clark (1970)'seated: . -
We must Took to the counseling profession for leader-
ship in meeting many of the current social problems
that post a disruptive influence to bur educationa]
system (p. 5). :

~ In order for this to.happen he believed there must be built within our
schools a sense of community, so that teachers, pupiis, administrhtors,f'

" and- parents alike all feel'they are partners striving for the same goal
/ .

and not warring factions with nothing more than their own ends in mind.

Research (Boyle, 1971; Dunlop, 1965; Ford and Koziey; 1969;

é Sware;K1969) in the area of counselor role assessment ﬁq§ indicate

eqiihat
in general the counselor'has been viewed as a necessary part of the\"

school staff; however there has been much isagreémeht among students,
{
teachers parents and adn1nistra§ors concerning the. effectivéness of
P .
- the counselor s role in certa1n areas.: In view of this, theré. was an v

/

obvious ‘need for:{urther 1nvestigation of the counse]or s role in order

to identify more specificqlly where and perbaps
0p1nion existed That ‘these differences were apparen

have arisenﬁregarding the rdle of the counselor has been- indicated in a11f

A L
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they feel is unique to ro]e:theory. ' s
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THEORETICAL BACKGROUND

2N

Role Theory

In spite:of the great number of studies that have investigated
the role of the counselor, together with expectancies of his publics -

students, teachérs, administrators, and 'so forth - role théory has not

~ been seriously discussed in the cOunselihg‘literature. Bentley (1965)

stated that the relationship between the uséfgf the concept of role and
role theory in coun§e]ing has beenrsligﬁt’if not nonexisteﬁt,

Perhaps some of the cqnfusion regarding the definifion of role
and the use of role theory as a theoretical base for the study of coun-
se]ing lies in thevipabia%ty of theorists to agree on a comﬁon termi-
nology. Newcomb, in his 'foreward' to é book by Biddle and Thomas,(1966)
suggested, "of definitions of role . . . there seems to be no end.f

Biddle and Thomas (1966), recogniz{ﬁg that chh confusfdﬁ'exists

in present analysis of role theory Qhave attempted to establish what

\-r

. [V A

Thus Biddle and Thomas (1966) stated: o0
Rale theory is a new field of study; and although_ it has
ndt yet been widely recognized, it shares with more mature
fields of behavioral.science the fact that it possesses an
identifiable domain of study, perspective, and language; and
that it has a body of knowledge, some rudiments of theory,
and characteristic methods of inquiry. ‘

g The field apparently has chosen as 4ts domain of study
noth1ng more nor less than complex, real-1ife behavior
as it is displayed in genuine on-going social situations.
Role -analysts examine such problems as the process and
s phases of socialization, interdependences among indivi-
. ' duals, the character1st1cs and organiz t1on oﬂ.soc1a1

<]

y

¢
7
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positions, process of conformity and sanctioning, speciali-
zation of performance and the division of labor, and many
others.

Another identifiable characteristic of the field is its
perspective, i.e., its particular viewpoint regarding the
determinants of complex; real-life behavior. This per~
spective, in brief is a limited, social determinism that
ascribes much, but rarely all, of the variance of real-

tife behavior to the operation of immediate or past external
influences. Such influences include the prescriptive frame-
work of demands and rules, the behavior of others as it
facilitates or hinders and rewards or punishes the person,
the pos1t1ons of which the person is a member, and the in-
dividual's own undefrstanding of, and reactions to, these
factors. (p. 17). ; :

Desp1te Biddle and Thoqas attempts to come to grips w1th whaf
actually const1tutes role thebﬁy, they admit that the term1no]ogy used

in role thedry is asﬂyet incomplete and 1mprec1se.

The result of this confusion in agreeing on terminology has been
monumental. Thus Neiman and Nughes (1951) stated that in reference to

counseling and guidance: ™

The concept role¥is at present still rather vague, nebu-
lous, and nondefinitive. Frequently in the literature

the concept is used without gpy attempt on the part of the
writer to define dr delimit the concept, the assumption
being that both writer and reader will achleye an immediate
,compat1b1e consensus . . . . (p. 149).

Ivey and -Robin (1966) suggested:

The cohcept of role and its accompanying formulations such

as position, norm and expectations are frequently used

in different.ways. Many writers in counseling seem to

have resolved this. problem by- yeferring to the word ' role',
s 1mp11c1t1y trusting that readers will be in consensus wi th

-them as to definition of the term’ (p. 29)

&
The author has a{tempted to discuss role theory as- it may be

applked to oounsg]1ng and define the terminology as used and related

<
g

qggrher‘study. L : | X E
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Definition of Role

a

L4

The school, including its professional personne],is[?ne of the
méin institutions which was designed to fulfill the needs of society.
Thus any individual who occupies a position in the school takes upon
himself the particular rights and duties of that position. The behaviors
or duties which are associated with a particulaf position are known as
roles. .

In his.discussion of role theory'Sarbin (1954) stated:

ﬁoles are defined by the person to validate his occupancy
of the position. In sum, all societies are organized
around positions and the persons who occupy these posi-
tions perform specialized actiops or roles. These roles
are linked with the positions and not with the person who
is temporarily occupying the position (p. 244).

Gross, Mason énd MacEachern (1958) suggested, “Roles are sets
of norms or expgctations of behéQior that are assigned by significant
otﬁErs to a specific position (p. 12)."

Gross, Mason, and MacEachern examined three péssible categofies
_which they felt were representative of major role formblations in the
sq@ial sciences literature into which definitions of the term role
might be placed. | |
First, they discussed tinton's definition of fole which equates
role or def{nes_itrjn‘tenns of including normative cuitu?éapatterps.
- Secondly, they stated that in some definitions, sucg as those
of Sargent and Parsons,‘a‘rple,is‘treatg&‘a§‘an.jqdiyidua]'s definition
,.:‘,qf\h?;,sitﬁatioh"Wffh‘reference to his and others' sociaf po;{t%oﬁg;‘ o
In a third category they plaqed‘definitions of Davis, Slater,

and Parsons which dealt with role astthe'béhayjbr of actors occupying



19

social positions. A role defined in this way does not refer to norma-
tive patterns for what actors should do, nor to an actor's orientation
to his situation but to what actorss actually do as position occupants.

Although these three types of definitions have some‘fundémental
differences most of the authors they felt were concernedlwith the same
phenomeha. Thus Gross, Mason, and MacEachern (1958) stated:

‘Three basic ideas which abpear in most of the congeptualiza-
tioms considered, if not in the definitions of roge them-
selves, are that individuals (1) in social locations (2)
behave (3) with reference to expectations (p. 17).

That ‘is, all the authors have used the role concept to embrace
the normative element of social behavior in that people do not behave
in a random manner; their behavior is influenced to some extent by
their own expectations and those of others in the group or society in
which they»are participants. / " ‘

tor the purpose of this stﬁdy Bentley's (1968) qefinition of
}ole seemed quite appropriate. His definition ;tq;eﬁif"role is defined
" as an +inclusive term consisting of role perfoﬁﬁéace, role expectatidns,

role conceptions, and role acceptance (p. 74)." .
Role expectations, according to Bentley, are 1pcated in the
social system. -They are the rules of the game and are what js expected
of a person occupying a certain position in the social system. Or as
Sarbin-(1954) é;?ted, a position if described in terms of actions exbected
--of the ‘occupant of. the.position. . ... \:‘ - |
Safbin and Allen (1968) defined rb]e;expectations as:
‘Role exﬁectations,-then, are. collections of cognitions - ;
beliefs, subjective probabilities; and elements of -

knowledge - which specify in relation to. complementary
o § ? TN - ‘

@
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roles the rights and duties, the éppropriate conduct, for
persons occupying a particular position (p. 498). |

To these‘aUthois, role expectations can be assessed. ;hug Sarbin and’
Allen (1988) stated: L
| To assess. role expectations we Bave recourse to the same
techniques that are used to measure cognitive structures
in general: self reports, such as questionnaires and
.interviews, or inferences from overt behavior (p. 500). ‘
. Sarbin and Allen, in discussing clarity of role expectations
in terms of r?jg theory, suggested that to the extent that role expec-
tations for an individual occupying a position are unclear and ambiqu- -
ous, behavior wi11’be 1ess\(ead11y predictab]e,\re§u]ti;; in ineffective
and dissatisfying social interaction.‘ If role expectations are unclear
the individual does:not know wh&t role ehactméﬁts are appropriate and
thus canﬁot forecast the‘complemenpany conduct of other interéctapts.
Sarbin and Allen (1968) define c1ar1ty‘of role expectations "as
the difference between the optimal amount of inform;tion needed about

role expectations and the amount actually available to a person (p. 503)."

These authors suggest three main causes of unclarity in role '

‘ expectétions: First, they suggested that role expectations held by

specific other persons or by society in.geheraT, for a &ertain position
may be uncertain, vague, or indefinite. Second, expectations held by

one subgroup of persons may be clear, but contradict the clear expecta-
tion; held by other subgroups. Third, role expectations held by othé(

persons may be clear, but the role performer himself may distort the ex-

- A . s : .
pectations received from others, or misunderstand them in some way.

Bentley(1968) has suggested that there are two general kinds of

ki

LAREE
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"eXpectations, namely: the actions eipecfed of the occupant of a position
- his ob]igat%ons or duties - and the actions he expects to be able to
‘perform - his right;. Role expectations are extremely important to
roje enactment, fn that an individual cannot enact a role for Which he
Tacks an awareness of the necessary role expéététions, Whether or not
he has learned the’proper role expectations is determined, in part, by
others oqtside himself. fhus, to the exfent that any act of a counselor

- conformed to the expectations held by an observer or his publics, the
counselor hasvbeen judged as being competent by his various publics.

_ Role conflicts have arisen when the actions of a counseTOr differeq aﬁ-

_preciably from the role expectations held by significant others.

According to Bentley, individuals coming to a particular posi-
tion bring witﬁ them certain internalized expectations of how they are
to perform their role. These in£ernalized eXpectations-have been
terméd ro]e conceptions. The conceptions a counselor has of the way
he should perform as a counselor as cqnnunicated to him iﬁ his -training

emay or maysnot éorrespond with the genéra]ized set of expéctatidnsihe1d

by others. Dunlop (1965) stated:

Y o

While the counselor's particular training and experience
perhaps best qualify him to determine the appropriaténess
of numerous activities availabile to him, the boundaries
within which he will be able to perform his services are
affected by many forces not under his contrél, and perhaps
not sympathetic or even in contradiction to the expectancies
the counselor holds for himself (p. 1024). C

-

ﬁole accep;ance; according to Bentley, is a teym used to Qescribe

activities

the extent to which occupants of positions accept the way thej
i

have been defined by others and conceived by themselves. Whe inconsis-

!

tencies have arisen between self and others' expectancies offifegduties
i ”~
: ' &
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©

of a counselor, the counselor has been faced wfth two alternatives.
Knapp and Denny (1961) have suggested that in such a situat1on the
counselor himself must work out the conf11cts and constantly str1ve for
the refinement of responsibi]ities which will give meaning and direction -
to his activities. | |
‘ Bentley suggested role performance, the way a person acts or
his actual role behavior is related to role expectations, role concep-
- tions, and role acceptance. These four concepts are all interdependent
and all form part of the generalized concept'of counselor role.
Haettenschwiller (1970), having recoénizedva1] the interdependen-
cies involved in any ‘'given role definition, has indicated that the un-
oerstanding of counselor's role performance must be viewed in terms of
organizational pressures.and contro1 systems. He stated:
| While the role of the counselor has been a perennial
topic of academic speculation, seldom has there been a
comprehensive examination of why and how the on-the- job

2019 pe;formance differs from the professional definition
p. 437 C

7
7

He contended that from an organizattonal point of view, many ﬁorces are
at work'in determining the counselor's role. In any orgenization, an
interdependence has extsted ‘among a]l”ro1es and‘members of an organiza-
tion have needed to exercise some control over one another s role per-
formance that is, the role performance of one member will have 1mp11ca- Q"
tions for that of another This 1nterdependence has always existed
between the focal person - the counselor .- and members of his role set'r
~ principal, teacher, parent, student, and counselor educator. R

within any system such as the schoolaare different tasks and .

2
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subsys tems among which are the counseling and guidance department. The
organizational tasks can be ordered in terms of the primary task, the
task that the organ?:;tion must perform if it is to survive. The pri-
mary task gives rise to’the interdependence among the activities of the
organization's members, and, in turn, a parallel interdependence comes

to exist among the rewards each receives. Through these rewards, then,
control is exercised over the role enactmenf of each hembek of the or-
ganization. Rewardé have become known as positive and negative sahctions;
Positive sanctions include such things és praise, new facilities; and
agreement by members of the role set. Negative sanctions include re-.
stricting the perform;Pce of professional duties or prescribing nonpro-
fessional duties, refusal to c00peraté in the enactment of the profes-
sional role, or negative criticism. 0

_According toHaetteﬁschwi]ier (1970), the member 'of‘the role set

" who has greatest power of sanction over the counselor's ro}e {s the
school principa] or administrator.. This has often pésed a problem in
that while the principal is in a position to control sanctions he may
lack the qua]ifications or knowledge for professionally prescribing the
role. It is.the counselor educator who 1s're§pon§1blé for communicating
the professional demands of the role, yet he laeks the Con%rb] qf sanc-
tions for énsuring that the peffonnancé of-the role is satisfactory. ’The
- fact that the counse]pr has needed to rely?on the prinéjpg) fbr pqsitive
iolersaQCtibns has had subtle éffects in fhat.the counselor has generally
camplied’with many»nonprofessionél (those which would not necessarily be
sanctioned by the’ counselor educator) demands to be assured the freedomJ'

\
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to enact his professional role in other areas of concern.

Stubbins (1970), commenting on the politics of counseling,
agreéd with Haettenschwiller that the career of the counselor has beenﬂ
influenced by the bureaucratic structure of his institution. At present,
counselors, like teachers, are caught up in an organizational mddé], and
being at the bottom level of the hierarchy, they are often expected to
carry out technical methods and policies aﬁbutvwﬁich they are rarely
consulted. This ignores the creative nature of counseling and the fact

" that these people are professionally trained. However, Stubbins does
stress the very important fact that the 5nterests'of administ}ators and
counselors have never necessarily been in conflict, but this area has
been neglected to the detriment of both groups.

Bentley (1968) also diﬁcussed areas of concern in the clarifi-

~- cation of professional functions of, and services for which counselors

are qualified. He too stressed the fact that counselors are not power-

' ful enough, because of low status Ynd disokganization, to impose their
definition on others. Mo‘% important than>this; however, he felt, was
vthe féct that counselors themselvés cannot agree upon tHiSe duties}they
should perform and the way in which théy should be performed. “The;e
factors have resulted in thé counselors failing to define his role
adequately to other professionais with whom he works, to the general
public, and to clie* themselves. | _ '

;Aécordi.hg to Haetténschwjller'(1979) parénts apply positive or
negatiQé sah;tiohs.té the'qo}née]or via the principa]. ‘The counselpr

!%ﬂk may have ahticipatgd sfpectations of’certain}parents and may have
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modifiéd his:ro1e performance ‘to avoid négative criticism via the prin-
cipal. Thus, the counselor has allowed these members of the role set

to prescribe his ho1e. It may also be noted that how parents apply such
pressure is related to their socioeconomic status. !

The student, as one Member of the counselor's role set, af?o
has power. The kind of feedback a counselor receives from his c1iént‘
lets the counsq]of kn;w if he is performing his role to the satisfdction
of the stu&ent. Unfortunately, when some students sense they are the
source of rewards £o the counselor they may use such power to secure
preferential treatment. This role calculation can control the coun-
selor's role performance.

Teachers may not undehstand fully what the counselor doeshbecause
often many of his activities are not clearly obgervab]e. ThuS'fhey may
wish to prescr{be his role so that it will not threaten their own need-
reward system. -Consequently, some teachers havé'often attempted to re-
/strict thé counselor to "the observéble, noncqunse]ing activities of
placement, appraisél, dissemination of educational and occupational in-
formation and follow-up.' They may show little support for his counsé]ing
function, sometimes openly discrediting it to students and others. 1In
| thi§.respect'teachers possess power when they refuse to be sources of
‘reWard to- the counselor and 1n§teé&fdehyAthe value of his services.

Thus, when viewed fnunHaettenschwi11er‘scrganizatﬁona] point of
view, many forces 1gpinge~upbn the couhselor in the determination of
| his rolg The counselor needs more power and autonomy 1f he 1s to

7

establish his.role. It has been suggested by Haetenschw1l]er that
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. in order to gain the power needed, the initial pooling and concentra-
tion of power in the hands of concerned, action-oriented counselors
is required. This, however, may not be enough and supplementary
sourcesvof power available in the counse]or—educationé] departments
must be tapped in the organizational imp]ementétion of the counselor's
. préfessionaf role. , _ |

Despite the fact that there seeﬂg»to be confusion in defining
the role of the school counselor several authorities in the field of
counseling have attempted to set forth definitions of the éoun§elo%‘s
role. Definitions of the rolé of the school counselor-set forth by these
authorities are outlined below. | |

' o * , .
The American?gzhooT Counselor Association Proposed Statement of

Policy for Secondary School Counselors (1964), referred to the school .

counselor as follows: ’ , - R

School counselor is a term used in this policy statement .
to designate a counselor working in a secondary school
setting concerned with and accepting a responsibility for
assisting all pupils, and having as his major concern the
developmental needs and problems of youth. Couynseling

is perceived as involving a dynamit relationship between
counselor and counselee, and thus the schogg counselor “.
accepts the responsibility of involving himself in the
Tives of pupils with clear and humble knowledge of the -
implications. : L ,

[3

\ School counselfng‘js one of several-pupjl.personné] ser-
_ vices, and the school counselor works within a pupil -
“personnel frameéwork. Schpol counselors have much in
common with counselors in non-school settings and with
o ~ other pupil personnel and instructional staff members. )
However, significant differences do exist ‘between school A
- counselors and each of these groups in regard to the ¥, - =
nature of professional responsibilities, competencies,.
and preparatfon. The school counselor claims profes-
sional identify in the fields of counseling and education.

b NS ) o
. s o
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;1vpart of the school staff, offering both
Peral services from the counseling profes-

b see things that he never saw before, to realize
'engths that he never knew he had, so that he can see

cept the unpleasant, and begin gradually to see a
f brighter world (p. 139). . & o

‘}is an interactive process conjoining the counselee,

who needs assisi ;,and the counselor who is trained and educated to

",,}" 3ccoyd1ng.%o Perez (p. 15). ~

Wrenn (1962; lescribed the counselor's rofé in termms of both

The American Personnel and Guidance Association (1965) state-.

ment of policy concerning the role of the COQNSelor i; as. follows:

Or is a generalist in the sense of his being
RVailable to the total school population and at-
g to possess some knowledge of thegtotal school

fprogram . . . . The counselor is a spacialist in his ' . _

specific knowtledge of the student and in his ability to
relate himself effectively to the student in both indi-

+ vidual and group situations (p. 140).

A ]

*

Counse1of Role. Imbortant gspects of ‘the role of persons who
are known professionally as counselors include the following:

1.

The'major'responsibilityvgi the counselor is'tO'qgsist.ah
individual through the counseling relatfonship to’ utilize

' his own resources and his environmental opportunities in. .

" the process of self-understanding, planning, decision- °

N/

- tieg,

- making, and\coping with problems relative to his develop- -

mental needs and to_his;vocptional‘and*edu¢gtionhl°act{v1- :

| The counselor also engages in related activities. For
. example, he makes effective use of the seryice of-other =
~ professional personnel through referrals,anﬁ'copsu1tqtion.'4 o
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He wor with other persons in employment env1ronment in
a manne®Which facilitates the achievement pf desirable
ob ectivé\ for the benefit of the counselee.” He may per-
form -additional services for which he has the necessary
preparation and the nature of which is such that they

.- are logically ‘his professional responsibility within the——>""

setting in which he works. However, he should not be ex-
pected to perform tasks which are«inconsistent with his
professional role as a counselor, or which are 1nappr0pr1ate
for the social institution for which he works. e

In all of his profe551onai act1v1t1es the counselor main- ~
tains a high level of ethical practice in accordance with
the Code of Ethics of the American Personnel and Guidance
Assoc1ation . ‘ ®

The counselor expects that in the employment setting in
which he works, conditions will be maintained which will
enable him to work in a professional leyel, time to per-
{orm7§?e counseling function .and adequate facilities

p R r":

The American School Counselor Association (1964) has pr0posed

dﬁn a policy statement the fo]]owinq prdf9551ona1 vespon51b114t1e

S

f:"
N\ N 'v-sﬁ?".

the secondary school counselor. : \ o ibr

The school counselor assumes a variety of réspon51bilities or
‘roles within the context .of educational systéms. These '
can be viewed from several perspectives;, and.-consequently

School Counselor Association presumes thyt the- professional

-can be stated in various terms,- The %bq::rship of the AMérican

identity of a school counselor must dérive from the unique

~_social service which it is his role to perfonm within the:

‘context of educational purpose and structure.’ Thenefore, the
_ perspective used here in outiinin¥ the ‘schoal counselpr 3

various roles is that of the pupi 1

needs which he sgrves.

Some of these needs_involve dire¢t services to the pupil,:.

while others are met by services provided to teachers, parents,
and the ?enerai community. 1:E§school ‘counselor has the re-: »
5ponsibi

]tyto“ \ .
‘ Assist eachsiupil to. meet the need: to understanq himself
in relation to the social and psychologicgi warig in which
“he lives. This imp}ies helping each pupil to understand
his aptitudes; interests,. attitudes, abilities,. npportu—'*

Vamong these i

e .

.
’
A\

‘nitjes. of . seif—fuifiilment, and the interreiationships ; ‘?,:7
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- o

Assist each pupil to meet the nead of accepting (defined .
as being able to behave consistent with) his -aptitudes,
interests, attitudes, abilities, and opportunities for .
self-fulfillment, - . .. o7

29

i

Assist each pupil fo meet the need to develop personal

decision-making competency. Indiuded is responsibiTity
.of @ssuring that the pupil's opfortunities for selft

understanding and self-fylfillmeht are not, restricted by .
the group considered and prgcesses inherent in schools. -

Assist all members of the schodl staff to understand the \,'

importance of the individual pupil and to provide inferma-
tion, material, and consultative assistance aimed at.
supporting their efforts to understand pupils.

'detennihe the. influence of the school brOgran on -pupil :

u'ipnuSua] or extreme needs of pupils which are beyond

educational. and psycho-social development, and to convey. .
such information to ether staff members . . .

6. ‘Inform. Gther staff members of significant changes in the ..
' school and non-school environments which have impkications -

for instruction, the psycho-social well-being of pupils,
and to partictpate in related program development. .

. ' Assist parents to understand theidevefb ental progréss;bf

their child, his needs, and environmental opportunities;
for purposgs of increasing their ability to eontribute

“to ‘their child's development.

Iqterpret to the cdnnunity‘the'importahézfof tohsiderationf
- for the individual and the contribution of the schoo!l
- counseling program to that end. .

.PrOMGté in the‘pomhunity o eschoo1 Oppdftuézéies riecessary -
1 for pupil develdpmentf e =TT :

responsibility of the school (p. 2).
s L ) L ¢ :
N . . . . .

°

....Use. and/or_promote.community resources desi gned% meeg o
B

i)

'\ RELATED-RESEARCH - .

e

A : §

'*-Réséafchkinwestig&}ﬁngfpub1f¢battitddes;tow%rd_édugatiop;ihf

A

?'7lgengrai*hds;ihdiCAtéd thdi}i%ti;ﬁd&é;aﬁd eXﬁeCfQ;ioqﬁ'yaryiaang'diffefent.

R T
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~egments of a population. Lt N .

' Andrews (1959), in s%udyfng:the public attitudes toward the
taskg of Alberta schoo]s, found mo{t disagreement when comparing atth-
tudes of people with different educétional levels. Although groups
%tudied diffe?ed on empﬁas{s to ?e'placed on certain tasks a general.
conclusion reached was that the éasks of most importance both in prac- ..

tice 16 the schools and as desi}ed by all groups was what miaht be
described as basic intellectual tasks. These were clearly predominant
over the personal, social, societal, cu]tural, and vocational tasks.

when Downey (1960), stud1ed the tasks of pu§11c education in .

“the Ch1cago area,, he found that people in residential suburbs tended
to emphasize the‘ﬁésthet1c and the intellectual. People in the resi-
dential centre emphasized home-making and "fix-it-yourse1f“ training,
and the rural community attached greater 1mportance to physical and
consumer training. Occupation and level of educat1on were found to be
the best predictors of educational viewpoint.

| McPhee (1959), in studying 1nd1v1dua1 values, educational view-
point, and local school approva] reported that respondents w1th modern
educat1ona1 viewpoint were h1gher in approva] of local schools than were
those w1th trad1tlona1 educat1ona1 v1ewpo1nts Respondents whose edu—
cat1ona1 v1e&po1nts were closest to the educational viewpoints of the
superintendents were also higher in school approval. LeveP ‘of 1ncome,

and level of schooling were associated with modern educational view--

point.

Factors such as age; occupational status, amount - of education,

-
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and extent of contact with the public schools, a]though subject to «
certain qualifications and limitations were found to:influence the
amount of criticism given to public schools in a.study conducted by
Shipton and Belisle (1956).

Block and Yuker (1965) administepéastd co]légé students the i;P
scale which was developed to measure agééﬁtinuum rating of intellectual
(liberél) versus pragmatic (conservative) attitudes. They reporﬁgd that
intellectualism was associated with a progressive attitude toward educa-
tion. In this study it was also found that intellectualism scores were
negatjvg]y'correlated with a number o% measures of pfejudice; authori-
‘takianism, éthno-centrish; andApatriotjsm; Most 5ersons scoring high on
measures of prejudice, authoriturianism, patriotism, etc.,‘tended to be
rather limited in their outlook; they tended to be tied to the practical
world of here and now; they were Qery much concerned with the practica]
consequences of.actions; they were oriented toward doing rather than
thinking; they tended>tb be afraid of new ideas and abstract ideas; and |
they tended not to be interested in abstract ideas or{cu]tural pursuits.
A1l of these éharactekistics go to make up the nonintellectual and’a11
of them are related to items included in the I-P scale.

| A study conduc ted by Hines and Grobégh.(1957) which evaluated
. what parents thought” of schoois and what they knew about them reported
that two factors, physical distance and;social distanée, were major |
aeterminants in a;ceptance of the school. As the physical distanée
5

betweeri home and school increésed, the feeling for, the school deteri-

e . » | ' ‘
orated. The lack of positive feeling towards schools was shared by

¢ . -
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those parents/with Tow economic and educational -backgrounds. Because
of their soéial distance from the schoo% community and their unfamili-
arity with the school and its stafus figures, they had little actual
contact with the school. Conversely, among upper income and educa-
tion school-patron groups, there were higher'expectations for, and
degreeg of acceptance of, the school. According to the authors, various
group dynamics experiments have in&icated that thé greater the number
of interactions between members of a grouﬁ, the greater the degree of
acceptance. It was, therefore, perfectly understandable in their
study, fhat low-status persons who rarely came in contact with the
school and its personnel, did not accept the school to any‘éonsiderab1e
deéree; whereas the high status groups who interacted more frequently
with the school were more s&ﬁpathetic to'it. |

A" further major finding of Hines and Grobman was that parents
in general knew very 1itt1e about basic questions concerning the
~ education of their ydath. They did not know such basic things as the
underlying philosophy of the school, if there were programs for mental
and physical health, if there was provision for exceptional children,
and whether the curriculum was standardized or variaﬁ]e and why. The
recommendation of this study was that remedial steps must be takem
in terms of parental involvement in school activities to bridge the

d\stahce gap and help make parents more knowledgeab]e about fundamen-

tals of the school system.
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Meehan (1971) studieé the feelings and opinions of over 1300
Kansas City parents who had just experiencedtgertain educational changes
introduced in their schools. Parents expressed approval and support for
new programs which included team teaching,,of}ferentiated staffing, open
concept classrooms, mixed-age groupings and a wide range of supportive
services. |

The Fourth Annual Gallup Poll of Public Attitudes Toward Educa-
tion (1972), discussed several current issues in éducation which were
relevant to this study The Galtwup po1ls on educat1on are an annual
series des1gned to measure and record the att1tude of American citizens
toward their public schools. The surveys have been established as a
major source of informa%fon concorninglthe status and ‘trends of opinion
about sionificant school questions. The'samp1e for this survey was com-
- posed of 1614 adults (18 years énd older) and interviewing was conducted
in every area of the count?y and in all types of communities in the
United States. A separate survey was undeﬁtaken to learn the views of
professional educators This samp]e was composed of 270 educators
(teachers, a551stant pr1nC1pa1s, pr1nc1pals administrators, and super-
intendents). These persons were also interviewed in every area of the
couptry and"in all typeS of communities. These communities, taken
togethé , were felt to represeot a true microoosm of the nation. Ques-
tions i CIUded in the sample questionnairevwere selected after many

retests were conducted and all information was gatheroo by personal in-

t v1ew1ng |

In th1s Gallup Poll when the public was asked what the major
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proglems were confrontihg the pub]ic schoo]gi lack of discipline ranked 
number one out of the nine major prqb]ems mentioned. For one year,

1971, it dropped to third place in the }ist, however, in 1972 d1sc1p11ne
was restored to the top pos1t1on held in earlier years. Professional
educators ranked discipline as third in terms of major problems men—"
tioned. Further evidence of the public's desire for stricter school
po1ic@gs bearing on discipline was revea1ed‘b¥/their response to the
questibn_of whether or not the local studentg\had too many rights and
privileges. Forty-one percent of the public felt students had too many
priQi]eges.

An interesting fact revealed was that the problem involving use

of dope and drugs had dropped from fifth place in 1971 to ninth place
in 1972. Parents' lack of interest, lack of proper facilities, and
poor curriculum occupied the sixfh, seventh and eighth positiops.in
terms of major problems. These problegs wer; ranked fourth, eighth,

and sixth by professional educators:

4
|

when e public was asked the‘feasons why they wanted their,
children to .get an education the first three listed with*percentage‘Sf
votes were: -to get better jobs (44%), to get along bétter with bebple\\
at allilevels of socfety (43%), and to make more money - achieve fi-
nanciaT success (38%). These responses indicated that the public
thought of education 1arge1y in a pragmatic way. People emphasized
mater1a1 goa]s at the expense of 1nte]1ectua1 and artistic development.

Respondents were given nine possible programs for reaching edu-

cational goals and were asked to rate them. In relation to junior and

-

)
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senior high schools the top three programs chosen were: teaching stu--
dents to respect law and authority, teaching students how to solve prob-
lems and think er themselves, and teaching students vocational skills.
Teaching students the skills of reading, w}iting, and arithmetic ranked
seyenth at the high school level but ranked fir§t.at the e]émentar&
level. ‘

The consensus of opinion among the citizens of who should be
blamed when a child did poorly in school was that the chilq's home 1ife
was .the basic cause. Many schoois%pave made an effort to bridge the gap
betweén school and home but their efforts apparently have been casual
and misdirected. According to this survey, slightly more than a third
~ of the parents had attended any meeting whose purpose was to show how
they as parents could help in ways to promote school success.

‘In terms of attendance, the public viewed the school in a éus-
todial gense. .Compulsory attendance at e]emenfary school was universally
approved (91%);' Compulsory attendance at junior and senjor high school
was also favored by seventy three percent of the public and by fifiy-six
percent of the professional educators.»

The information revealed by this Gallup Survey (1972) has thus

revealed many areas of concern in public education. «

Special Reports
The Cameron Royal Commission on Education Report in Alberta
- (1959) suggested that in view of both curricu]dm and pupil personnel

problems of the public sChoo] system, guidance and counse]ing was one of

»

v i .0
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1]

4' the méjor special services required The genera] att{tude at that time -
~was that existing guidance services were very 1neffect1ve many coun-
se]ors were inadequately trained or unqua11f1ed and services were
generally 1nadequate. | ) |
The Canadian Manpower‘and Immigration Department Study published

in 1967 (Volume 1) Career Decisions of Canadian Youth indicated that

fifty-three percent of those ngaged in ddﬁdance work in Alberta spent
1ess than one hour per week ‘fth guidance work. Eighty-one percent of
those engaged in guidance work in’Alberta had no certificate, diploma
ar degree in guidance. ,F{fty-nine percent of Alberta, teachers and coun-
selors thought that the number of guidance personnel iry their schools,
was insufficient, and eighty-f@o percent of the:princéﬁi]s agreed.
In a'discussion of school counseling, The Blair Report ob Mental

Health in Alberta (1659) {nd{cated that the school counselor has been
widely accepted in Alberta. In summary, the report suggested that, at
that time, deSpite‘previous limitations, school guidance and cojpseling
services in Alberfa schools were substant%al, and comparable with other '
provinces. Hewever, in view of the‘needs.of school chi]dren; the situ-
aFion was far from acceptable. One of the rec&nnendat%ons of'the Blair
Report (f969) which app]ied to the present study was that:

' If EOunsellors ake to perform their functions well, they

\\\Qust be enabled and encouraged by school adm1n1strat1ons
0 increase their work with parents and’with other com-

e T munity mental health personnel. They should be freed. of
- tasks which can be performed by clerical personnel (p. 13).

o s» . The worth Report on Education 1n Alberta (1972) has. predicted
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alcoholism, su?lide, and drug abuse will become more serious in the

decades ahead. .These problems pius other current dg%icienéjes and

future needs in schooling will rehuire the interventior of'hany di ffer:

ent kinds of professional perséﬁ;gTT* Professionals, such as speech
therapists and psychologists, skilled in the prevention, diagnosis'aﬁd w,

treatment of primary learning, behavioral, social, sensory, speech,

"and physical disorders are expected to be in heavy demand in the future.

-

Recent Trends in Counseling

in Alberta > =

Paterson (1970), in commentifng on the counselor imdge in Alberta,
stated that one of the main problems in Alberta has been in gainingzﬁ?dg\g
acceptance among teachgrs and'scﬁoo] adhinistrators. Counselors, he :_~<y
suggested; have been accused of beingfinsénéit{ve or so wrapped up in
their wor§ that they fail to recognize what is happening in their gwﬁ?
school. Paterson (1970) stated: o L | ;

‘If a counselor chooses to work in a school he must have a-
commi tment to education. Counseling is an .auxiliary’
service as the purpose of education has to do with in-
struction. Our success can be gauged by our skills in O
helping children learn. To do this wé.need open- 1ines .
of communication with children, parents, principals and -
teachers. Our results should be noticeable, and ideally
demands for counseling services should .come from othér
school personnel and parents. One of the prime responsi-
bilities of a school counselor is keeping other profes-
.sionals informed about what he is doing. To ignore this
responsibility is to invite unfair criticism and endanger
our image-not only in one school, but throughout the '
province (p. 40). . e

In a later article Paterson (1972), in discussing accoqﬁtabuljty

: and- the future role of the counse\d%.‘sfressed-that cohnselors are
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important members of education teamf because counselors are primarily |,
peop]e workers. Peop]e workers are an important and necessary part of
educational teams because all leaning is personal and emotional, Pater-
‘son d1sagreed with critics who feel you can just educate ch11dren and
stay away from their emotions and feelings. He feels that‘quustment
and scholarship are not a]tennate choices and that feeling is as }mpor-
tant as thinking.
; ‘Eaterson feels that if peopleain education are going_to be ac-

. countable they must make some clear objectives and goals and strive to
reach them. With this in mind he outlined some cbjectives for.future
'~COunseting. Counseling, he suggested, must remain a person-centered
”orofeSSion, concerned with community, school and human needs. It is -
‘the counselorfs duty to help to really bring about equal opportunities
for a11~chiidren in A]berta Lastly, he squested there is a trend to
rea115t1c counse]1ng in’ that what counselors do has to make sense to
pgofeSSIOnals ang lay people alike. It not on]yAhas to make sense, but
K people/have to bé able to see the value of what counselors do.

West (1972) Tn responding to Paterson s article on accounta-
bility, stated that/ counse]ors have acqu1red a pubJic 1mage which bas
‘the'potent1a1 to destroy,them, ‘He suggested counselors have found them-

se]yes i]i-orepared for an era of accountabi]ity wnich has already ar-
rived. Counselors are confused about their roles and goals and thewr
competence is questionabTe because they are unab]e to demonstrate what-
“ ever effectiveness they may have. Although he feels the status of

: counse}ing-in our schools 1s,tenuous*andithere is a lot of hard work to
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be done, counselors shall be equal to the task and’can meet the demand
for accountability.v

Quinn (1972) also commented on sehool Counse]ing-serv{ces and
accountability. He, too, viewed the counseTor’as part of an educational
team. It is his belief that all staff members in a school are comm1tted
to promoting educational deve]opment among students in the c09n1t1ve
_affective and motor\doma1ns. He feels the counse]or does have some
special skills which are tokbe utilized in the school but his acteptance
by and relationship with other staff cannot be fac11\tated if he promotes
2 mystique of clinical psychotherapist. Unless the counse]or 1s\v1ewed
as an integral component in the total team effort, His endeavors are for
haught. The counselor's reTationshib with parents, commun§ty*end other
agencies must be characterized by mutual cooperatlon and effort. This
dimension, Qu1nn feels, i} frequent]y overlooked but -should be part of
any aceountab111ty schema for counselors. - L.N\J/ |

Nichols (1970) has commented on the role of the ‘counselor in
staff development. His view is that guidance goals coinciee with those‘
of educat{on generally and, consequently, every school staff member has
reSpensibi]ity for, add'invol?ement in, guidance. He stated that 1nj‘
regarding guidance as a school program; e caunselor‘s role in Staff‘
development is seen as one of work1ng c00perative1y w1th other staff
members to develop both themselves and the gu1dance program . s

‘ Nt;hols (1970) stated that the counselor's speC1f1c gu1dance |

¥ A}

funtt1ons include: . , - 'Q-- ,
1. Assessment .of individual and pupv] populat1on characteris-
cs an needs, and of 1earn1ng env1ronments in the schoo]
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* Such-information is for Use by both pupils and staff
members in cooperatlve plafning and goal setting.

.

2. Consu1fat1on with pupils, staff members, and community
personnel (including parents) isan essent1a1 function
- in a guidance program which permits the exchange of in-
formation and 1deas Upon such communication is th
c11mate for a duidance program built. ., //e

3;‘ Counselin w1th individuals and with_groups is the most
. recogn1zeg function of the counselor. It is th1sfact1v1ty'
for which specialist training and qua11f1cat1on is most
desirable.

-4
]

4: Coordination - Facilitation - Resource Function
As the staff member whose job assignment is exclusively
guidance, the counselor has the function of providing
coordination of quidance activities which are planned |,
jointly by -the staff. The counselor alsg serves as re-
source person and facilitator for other staff members
4 "involved in guidance activities.

“4,

z ~ In these functions the idea of self-development and

# : joint, cooperative development of staff members work1ng
on planning and implementing a guidance program is
consistent with the concepts of both staff development
-and a guidance program (p. 91).

Studies of the Role. of
.the‘Cbunselor'

s

®

. Ford and Koziey (1969). when investwqat1nq differential perceptions
of the school counse1or $ role; found that hlgh sch001 students and high
schoo1*c9unse]ors di ffered marked]y in nhat they perceived to,be ap-
ngpriafe prablems for eounselorestudent discussion. They repOrted'thag
while counselors per;e{ved;educatjonal, vocational, persggal,.and social .

,problens.tO'be more'apbropriate‘for counselor . involvemenf than did
students, d1fferences ‘between students and counse%ors on the educational
. and vocational scales were slight. as compared with differences on the

, pegsona1 and soc1a1 scaTes Differences between students percept1ons
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iand counselors perceptions of students’' perceptions on the personal

and social scales proved to be highly sign1f1cant wh11e d1fferences on
the educational and vocational sca]es were not significant.- Thus, the
[act that h1gh school counse]ors were not aware of the extent to which
Students‘perce1ved personal and social problems to be appropr1ate for
counselor-student-discussion was the most important finding of the study.

the role of the counselor, to determ1ne those areas in which the coun-

,selor was perceived by teachers, administrators, and counselérs,
‘ as being able to provide effective assistance to students. Results
'&of’the survey indicated that there was considerable agreement among
. counsélors, teachers, and administrators concerning the counselor's
, role in regard to problems relating to educationaT‘planning and

- vocational planning. However, seventy percent of the teathers and

. j administratprs felt that’ sqmeone other than the counse]or should

.

g wo:} with students in the area of personal-emotional problems and
t

£

y percent of the counse]orS‘themse1ves seemed uncertain of
ir ab111ty to assist students 1n this- area.
Russel and N1111s (1964) attempted to explore the extent to.

which teachers gave support to the guidance programs in their schoo]s,

‘From their f1nd1ngs two generalizations seemed appropriate First,

"there was a significant difference of opinion among teachers as’ to the '

e

. role of gu1dance cpncerning disc1p11ne ‘Many ‘teachers felt counselors

'tended to overprotect students Second the guidance\programs/did not

_.get the support of a large minority of teacheys.

~
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When asking professiona] educators, parents, and students tol
assess the counselor's role, Dunlop (3965) found all groups _in agreement
that it was appropriate forhcounseiors to engage in educational counsel-
ing, vocational counse]inb; and testing and diagnosis. bAttitJdes towerd
the appropriateness of counse]or'jnvo]vement with personai counseffngl

activities varied widely, honever,Jstudents dismissed this as an appro-

i

priate task more than did any other group. Parents and students, it may ’

’

be noted, supported counselor performance of adm1n1stret1ve cler1ca1

tasks.

A major f1hd1ng of G1bson (1962), when studying pupil ‘opinion of
the schoo1 gu1dance program, was that counse]ors were not cannun1cat1ng
well concernlng the role and services of the guidanie program. Hec

noted that fifty-six percent of the students quest1oned were not sure
of./the act1v1t1es of their schoo] gu1dance program and about one third
indicated'that the-progrmn*had'notdbeen érp1ained to them in their
three or four years of hiqh sch001 Students concepts 1nd1cated they
saw the counselor variously as one who is an adm1nistrator a d1sc1p11n-

arian, an activity director and 50 on, but many students did not. recog-.

| n1ze the counseJing funct1on as a major duty pf the h1qh school gu1dance

o

worker. In a later study Gibson (1965) sampled‘and analyzed teacher

knowledge and attvtudes toward, and ut11ization of school gu1dance .

- programs. Genera11y speaking, these secondary school teachers were of

_ the opinion that the school gu1dance program d1d make a positive contr1-

i

bution to the 1nstructional program of the school Ind1cation of weak—

ness in commun1cation was noted in that twentyuone percent of those

[ : . :;
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responding indicated that-the‘guidance,program of their school had
never been:described, explained or outlined to them specifically for in-
format1ona1 purposes. One .third of this group‘of teachers, who/them-

selves were work1ng with tra1ned and. certified counselors, were not

7

sure that guidance personnel needed special training; however, they did
recognize that individual counseling services were the primary respone
sibility of the schoo1 counselor, with other 1mportant act1vrt1es be1ng
the proV1d1ng of 1nformat1ona1 service ahd test,admnn1strat1on and in-
terpretation. Other att1tudes revea]ed were:, (a) counselors wepe ..
competent to 1nterpret test results but fu4111nter\retat1ons and app11-

cation suggestions were 1ack1ng, (b) seventy-six percent of the teachers

'fe]t-codnse]fng records shou]d'Be available to allageachers; and (c) *

teachers did aqree with most counse]ors that adn1nistrat1ve duties out-

3

side of the school gu1dance program, such as attendance checkwng and re- \

cording; and coord1nat1on of f1e1d tr{ps shou]d nt be a part of the .
-resppns1b111ty of the counse11ng staff
. Hart and Prince (1970) reported that reSpons1b111t1es for many -

clerical duties like c]ass changes, reg1strat10n, and occas1ona1

5.

attendance-cheékwng were perce1ved as appropriate coun§e1or ddt1es by ~*
. . ’ Q : .

i

principa1s The ,principals saw the counselor'assuming many varied roles,
f1]11ng in as an all-around assistant whether 1t€be for clerical worb

teaching, or counse11ng ‘ °

Q

The author conducted a study°1n 1969 for the purpose of under—

standing how adm1nlstrators counse?ors and teachers perce1ved the .o,

role of the guddance program 1n their high g(hools The major conc]us1on |

v
20
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/
of this study was that-administrators, counselors, and teachers did
not all pe:teive in the dame  way what functions a guidanée program
should;or should not perform and what functions the guidance program
in their school system did or did not perform. In general, there was
more agreement between-administrators and counselors t%an between coun-
se]ors and teachers or administrétors and teachers,
Bergstein and Grant (1961) studied how parents perceived the
: gounse]or{s role and found that paregts percéived counselors to be
* “helpful to their children; more helpful than people who were of average
help, more helpful than their best family .friends, and more helpfui than
their school prin¢ipals. Parents perceived counselors to be more help-
ful with problems in educational and vocational areas than with problems
in persbna]-émotiona]—socia] areas. Expectations of sixth grade parents
with regérd to the role -~ the school counselor were in keeping with
the pe}ceptions oflparents‘of‘secondary school pupils, indicating an
early establishment of a perceptual set of the role of the school

~

‘ co\uns"e{or.
In an evaluation of‘Zounse]ing services in the Edmonton Catholic
School Syétem, Boyle (1971) found that the type of school and tﬁe size
of the counselor/pubil ratio»were significantly related to students'
knowledge of referral proceddres, their being'helped to plan school pro-
grams, and their having the opportﬁnity to participate in group coun-
seling sessions. Generally students percéiyed they had benefitted from

counseling. Parents were aware that counseling services were available

and administrators felt that the majority of teachers accepted c0unse1ing
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as an integral part of the school program. However, there were evident
deficiencies in the areas of inservice for staff anJ‘conmunication be-

tween the dounseling department and parent, teacher, principal, and stu-

dent groups. ’ .

Results from a study of parental perception of"the role of the

?

jynior high school ‘counselor conducted by Sware (1969) i'%icated that

‘parents viewed functions related to teacher role expectancies, functions®

9
related to educational and vocational counseling, and functions related N
to testihq and diagnosis as appropriate counselor duties. Personal

counseling was deemed appropriate by parents as long as counselors did

" not attempt to counsel parents or deal with problems involving conflicts

between students and their parents. Educational level and socio-economic
stafus were two factors which seemed to have the greatest influence af-
fecting ‘parental opinion. |

In a recent study, Rankin and Angus'(1972) compared ideal role. .
perceptions of New Brunswick counselors with random samples of actual .
role expectations held for counselors by principals, teachefs,\parents,
and students.q A11 subjects responded to a list of fifty specified
situationg of ideal ro]Es Tisted on the Guidance C?unselor Role Norm
Inventory. Results indicated a number of role definitioné were in
conflict. Students' expectatiqns compéFed with thelideal counselpr role
resulted in 18 conflicts, administrators and teachers_each produced 17

conflﬁcts, and parents produced 30 conflicts. Implications of the study

were that counselors must inform their colleagues and clients of what

chey feel constitutes counsé]ing activities. It was also concluded that
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more coniact!betweén counselor and pprents was essential if an appreci-
ation of the counselor's role was t berbfained by parents.

Dyer (]969)_attgmpted to determine if theré was a clear under-
standing on the part of, high school administrators, teachers,.and stu-
dents of the role performed by hwgh schoo] counselors. Subjects were
asked to arrange th1rty statements related t§ counselor role in a Q-sort
in terms of their perception of the actual role counselors were per-
forming in their high schools. The}iwere then asked to arrange theée
statements in terms of their perreption of the ideal role thatvcoun-
selors should perform in a high school.

Results indicated that the teachers felt the counselors should
ideally counsel students with personal or social problems, consider
with a teacher a problem he has with a student in .class, interview stu-
dents referred by teachers, counsel parents concerning problems of a
student, use research to identify common student problems, and direct
research studies to evaluate guidance services, more than they perceived
the counselors to be actually pérforming these functions.

The administrators<%e1t the counselors should ideally use
research to identify common student problems more than they perceived
the counselors to be actually pérformipg this function.

The stddents felt the counselors should ideally counsel students
with personal Or social problems and interpret the qu1dance program
through speeches more than: they perce1ved the counse]ors to be actua])y :
performing thgse functions.

Thevcbunselors felt, idea11y, they should conduct follow-up studies

i
i
|
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of graduates, direct research studies tq evaluate quidance serviges,

and discuss the purposes of the guidance'program in staff meetings more

than they perceived themselves to be actually performing these functions.
Dyer (1969) concluded by stating that:

*The three most significant inter group differenceg indicated
the administrators felt the counselors were actually coun-
seling students with personal or social problems more than
the students perceived the counselors to be actually per-
forming this function. Secondly, the administrators felt
the counselors were actually, and should ideally interview
student, referred by teachers more than the students per-
ceived the counselors to be actually performing this func-
tion. Finally, the counselors felt they should ideally
consider with a teacher a problem he has with a student in
class more than the students perceived this to be an ideal
function counselors should perform (p. 4220-A).

Sankey (1970), in applying the form of the semantic differential
which he had developed especially for use with.guidance're1ated concepts
to a sample in Vancouver, reported that secondary pupils, thg;r parents,
and teachers were in genéral‘mild1j favorable toward the guidance and:
counseling servi;es being provided; the parents being the most impressed,
the pupils the least. By contrast, these same groups were quite positive

]
about the urgency or need for such services.

Lore (1971), in an article (epre;;nting parents' perceptions of
counseling in the schools, préseg;ed a discﬁssion of the need for
guidance personnel in the schools. Parents, she contended, were con-
fused about the:need and role of the counselor. Although in general
parents viewed the counselor as a valuable asset to the tota]lschool

program, some counselor practices were unstioned. Most of all she

stressed the lack of communication between the counselor and the parent

’

-
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and the counselor and the community. Parents wanted and needed to be

a part of the total school team.

IMPLICATIONS ARISING FROM RELATED
RESEARCH AND SUMMARY

A review of related literature geemed to indicéte there are
some basic role conflicts in counseling. Actual role performance of the
counselor did not always coincide with role expectations held by sig-
nificant others, and‘role‘cohceptions held by the counse]or An inves-
t1qat1on of the interrelationships or 1nteract1ons of these factors
which const1tute role theory and the various groups of individuals who-
are involved in these interrelationships seemed worthwhile in terms of
establishing a clear definition of counselor role. Hi]l (1964) strongly
suppOrtgq.this point of view when he proposed that pérents, teachers,
counsé]or educators, schoo’ superintehdenfs, and others bé in¢cluded jn
the process of defining counselon.role. Bentley (1968) too, in-his
dfscussion of role conflict in terms of role theory, stated:

Role conflict is not unusual in counse11ng It is, as
yet, an uncharted area. Great progress equld undoubtedly
be made toward role consensus if we knew more about the
areas of role conflict in counse]1ng 76)

In summary, the author felt there was a need to assess public
attitudes toward counseling programs to determine how we]] counselors ’
were fulfilling the expectations of their various pub11cs; how we]] role
concept1ons of counselors were being met, and to determwné if, rﬁﬁeed

there was a perceived need for a counseling program in hwgh schools

Likewise, an 1nvestigation of some of the factors which may have



49

influenced attitudes seemed justified in terms of detecting areas of
conflict and so 1& assisting to clarify just what the position or role

of the counselor entails.



**CHAPTER 111
CONSTRUCTION OF INSTRUMENT AND PILOT STUDY

b ~ INTRODUCTION
y

One purpose of this 1nvest1qat1on was to develgp instruments
which cqud be used to detenn1ne pub11c att1tudes held towards present
counse11ng services and factons which may have 1nf1uegged ‘these atti-
tudes.”

Atteﬁpts to evaluate the effectiveness of counseling services
have taken many forms. Gibsdn (]962) in ;ssessing pupil opinions of
h1gh school services, useﬁ)the very popu]ar type of open-ended questions.
. Grant (1954), in studying the counse]ors role, described a problem

situation and then asked the respondents to name the person they felt
should ‘help the student. | x

Tyler (1953}, commenting on evaluation of counseling effective-
ness, suggested it can be argued that the basic evidence as to how’
‘;atisfactory the counseling services rendered are, is what the reCipi-/
ents think about ihem: Howéver, she agreed with most research workers
who suggest that when a person is asked whether he feels better o} =
worse as a rg;ult of an experience, it seems more natural for him. to
report on 1mprovemént than a'decline.‘ fhus;she Etates: “There aré
certain conventions that make for positive‘ffndings {n studiég?plannéd
this wéy*(p. 261)." ' . | . RV

Ih attempting to solve this prob]em in tﬁg area of personality.

50 .. ", '
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and‘attitude testing, psychometricians have useg tesf_items employing
forced choice and projective techniques. Thus Sankey {1970) proposed
that the use of Osgood's (1957)’semantic d%fferentia] technique would,
to a certain deqree, achieve a similar purpose in the measurement of-
attitudes toward the guidance and student personnel services offeréd
in particular school districts. Because the semantic differential had
ﬁot been uged in the area of counseling, Sankey developed a form which
could be u;ed td describe and compare some of the,attitudéé of important
sub populations (e. g/; parents, pupi1s: teachers) towards the guidance
and counseling services offered in schoo] d1str1cts

The authqr modified the semantic differential deve]oped by
Sénkey\to determ1ne—htt1tudes helq by yar1oq$ publics toward guidance
and counse1ing"sérvjces in se]ecféd high schdols; These modifications
have been discussed in the fo]]bwing section labelled Semantic Dif- .
- ferential. o | . |

The instrument developed also included scales for obtaining

biographical data, reactions on current issues, a ratlng on anAlntel—

i

1ectua11sm-pragmatlsm scale, reactions to preferred and existing duties
of counselors, and an 5ndication»of'the amount and kinds of contacts

between the counselor and his publics.

q

v SECTION ANALYSIS OF QUESTIONNAIRE

Semantic Differential

The semantic djfferentia] was originated by Charles 0Osgood

-/

in the 1950's.. ‘According to OSgood, Suci, and Tannenbaum (1957)

) -
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there have been few systematic attemdtseto.subject meaning to quanti-
tative measurement. They a]sd‘suggested that psychologists have tended
td=be interested in semantical meaning ar the re]atidﬁsof signs to their
significates. That ‘is, they' have been interested in the role of the
organism's behavior system in medjatiﬁg the relation gFtween signs and -
significates (a significate ‘is any stimu1u§ wﬁieh, in a given situation,
regularly and$$2liab1y produtes a predictab]é pafte%n of ‘behavior). .
Thus, aceordi sto 0sgood, Juci, and Tannehbédm the osvchd]ogistQinter-
ested in dean1ng must concentrate. .on the cond1t]ons “under wh1ch

stimulus wp1ch is not the slgn1ffJ$£e becomes a sign of the significate
(p. 4)." Mean1ng is then a d1st1nct1ve mediational process whgch oc-

curs in the erganism whenever-a sign is received or produced.
° P ! . . .

In discussing the problem of measurement of meaning Osgood,

v .y

Suci, and Tannenbaum (1957) stated:

The meaning of 'meaning' for w ich we wished to establish
an ipdex is a psycholog1ca1 ond - that process or state
in the behavior of a sign-using organism which is assumed
fb‘ﬂe‘\ necessary antecedent for the production of sign
responses. Within the general framework of 1earn1ng theory,
we have identified this cognitive state, meaning, with a -
repfesentational mediation pracess and have tried to

_ specify the objective stimulus and response conditions

»  «under which such a process develops (p. 9).

-

It is the belief of Epese authors that a part1cu]ar kind of
measurement operation, the semantic differeh%ja1, relates to the func-
ktidnidg of repFeseﬁiétional process in langdage behavior and hence may
Seeve_és an index of these,processes. NOEds: they contend, represent
things because they produce in human organisms\some'replica ef ihe

actual behavior toward tﬁ%se'things as a mediation procéss.
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According to Osgood (1957), the semantic differential is a
method of measuring concepts (objeqts of judgment) through the use of .
‘scales (bipolar adjectives). Thus he stated:

The subject is pravided with a concept to be differen-
tiated and a set”of Bjipolar adjectival scales against
which to do 1t, his ¢gnly task being to indicate, for
each item, (pairing of a concept with a scale), the
~direction of his association and its intensity on a
seven-step scale (p. 257Xf ,

. "0sgood has indicated ti}t,the nature of the nroblem chiefly
defines the class and fbnn of the concepts to be se]écted. In the de-
velopment of the semantic di%ferentia] for use wifh gu}dance related '
concepts, Sankey{fe]% it was convenient to use printed verbal concepts
as fhe stimuli to which the ;ubject was to respond. In the selection of
these concepts 0sgood (1957);suggested that:

. the objects of judgement should ideally be both v
- relevant to and representative of the area of research

interest. Sometimes the investigator may actually make
a sampling analysis, but more often (in our experience,
at least) he simply uses good judgement with respect to
his préblems. In exercising 'qood judgement' here the~_ .
investigator will usually (a) try to select concepts
for meanings of which he can expect considerable indi-
vidual differences since this is likely to augment the
amount of information gained, from a limited number of
concepts, (b) try to select concepts having a single
unitary meaning for the individual, and (c) try to
select concepts which can be expected to be familiar
to all of his subjects, since unfamiliar concepts for
subjects will produce a 'spurious' regression towards
the middle of the scales. (p. 77).

-~ In ordér to meet these requirements, Sankey (1970) deriveq%hisb

concépts from a samph'ng. analysis c;‘those populations most directly

affected by the guidance services offered in a school diéfrict. This
’ 7 . : ¥ 4 ‘

was done by distributing questionnaires to the selected sample.

| LA . |
£l ‘ | u
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Respondents were required to list those methods, practices, techniques,
etc.s, which they felt made counseling and other guidance services ef-

_ fective as well as those that made it less effective. By means of a

frequenéy count of responses it was pogsible to discern sohe promising
concept areas. These areas were then translated into meaningful word
~ concepts by having small groups of each sample define the concepts in

their own terms.
~As a result of these procedurescSahkey’deqived seven éoncepts:

o

counselor advice, instructions in guidance, high school course planping,

counselor, occupational planning, individual counse]inﬁ, and group

+guidance classes. The concepts of street and ideal counselor were

added. to provide a basis for detecting those respondents who might
not have understood the directions and to control for faking. Accord-
~ing to Sennet (1964) the. concept streets was usually rated as peutral

and.the concept ideal counsélor should be rated on the positive end

of the scale. Sankey also included the concepts teacher and ideal

‘téacher to facilitate other meaningful comparisons.

In attempiing:to establish content validity of tpé semantic
differential“fer-use in~this study, five counseldr edugators, five
‘ gyadﬁate students in applied psycho]égy,»and five members of each of the
,1study';arget‘groups (with‘the éxcepiion of trusteeg) were given a copy

. . ‘ ‘ ™ . : : ‘ P
of the instrument in order to obtain a degree of consensus.concerning

“the appropriateness of concepts included. It was found that the con-

cepts instruction ig_gyidance and group guidance classes were %ot ap-

propriate for the groups to be studied. - This inappropriaténesé was
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mainly true for studqntz and teachers. }hus, these two concepts were
~deleted. The concept streets was also de]eted onfthe recommendation
of counselor educators. | N

| In'drder to select appropriate ;cales for each conéept Sankey
(1970) embloyed a modifigd form of free association. - Subjects were
instructéd~to respond to‘sévén“cohtepts with t;e firﬁtjdescriptivg
adjective that cametfo,mind. In order fo choqse the mosf re]evant
second member of the adjective pair, each subject, after he héd freely
associated adjectives with the concepts was 1nstructed to 1nd1cate
the most appropriafe opposites. In order to qeducevthe adJect1ves
Sankey fol]owed Osgood's suggest1on that th1s reduct1on could be
ach1eved in terms of three-cr1terja;, max1mumlovera11 frequency, maxi-
mum diversity of usag;, ana animum ;orﬁélation iﬁ'usage.‘ A

“ Réting séaleS‘weré developed by féctor analysis. The irst \\\
cunnon factor was identified asian eva]uat1ve factor whwch was geared
% o

to evaluate the qua]1ty of existing serv1ces and 1nc1ud§§g§heiicales

good -bad, adequate-inadequate, and exce]]ent-goor The second. common

factor was 1dent1f1ed as the urgency factor which was geared to describe

the need or vital nature of- u1dance and counse11ng serv1ces and

included the sqﬂ'ZS nece sany unnece§sa_y, __portant unimportant

and essential- unnecessary<L\Ihe attempt to estab11sh face valid1ty in

‘ the manner 1nd1cated above resu]téd in no mod1f$cat1on of the rat1ng

. i, S 7 '
scales.g 5 IR , L ST e

Re11ab111ty for the 1nstrument was establlshed by test- retest ,

The data for establishmg this reliability were coHected in connectionx"
. R ' :
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with the administration of Sankey's preliminary form of the instrument
which contained 15 scales and 10 céncepts. Ten items Were repeated
at@the end of this instryment so that it was possi61e to compute the
original and retest scores for each sample of subjects on these ten
items. Correlation coefficiénts were then calculated for the three

»

groups. These correlations were: .79 for studenfs, .81 for»parents
and fés for ;eécﬁers. The SpearmanlBrB&n Formula was used to determine
the reliabi1ity éhefficients for the final form of the test (60 items -
six scales for each of the ten concepts). Reliability coefficients
wére estimated to be .96, .96 and .99 for students, parents and teachers
ré pectively. However;’Sankey suspected that these reliabitlity coef-
ficients.were spuriously high because of the memory factor.

A modified form of construcfxvalidity*was also established
for thig instrument. It was from Loevinger's.(]957) viewpoiﬁt that
the validity of the semantic differential technique devé]opéd'in
Sankey‘é study was exémined. In her exhaustive freatment of the subject
Loevinger has*rejectéd some traditional viéWs 6f va]idiyy (that validity
be' divided into four typesfa content, concurrent, prédictfve{ and con-
'§truct) and argued for-construét}validity as the whoie of vq]idiﬁy
. from a.scientific point of view. This viequ:nt’ahd,the relétibnship
;'?'Qi,_g,raditional types of validity is diagrarm;ed be Tow.
NE - .

o W T
el T n

B : o
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Internal
Validity

A.

-
Construct Validity

Substantive Component .

According to Loevinger (1957) the substantive component

of valtdity:

.is the extent to which the content of the items
included in (and excluded from) the test can be. ac-
counted for in terms of the trait believed to be meas-
ured and the context of measurement (p. 97).

The substantive component includes: = %

‘a. content validity

b. empirical key1ng

_LoeW1nger suggested that items be 1nc1uded in the

or1g1na] pool on the basis of:?'Judgment of relevance
to a broadly defined field. The final selection of

items should}be“made on the basis of‘empirical findings.
- : Q?
Structural Component |

According to Loevinger (1957) the%a}ructura] component
of validity is: o

Q\e extent to which structura] relations between
test itéms parallel the structural relations of other
man1festat1ons of the tra1t be1ng measured (p. 97).

The structural component 1nc1udes the foi]ow1ng kinds

-of structure.

r .

~a. quantitative models ' S

b. class models

c.” dynamic models



.
\ \
7\ C. External Component
According to loevinger (1957) the external Lomponent
includes;
External .
Vaﬁidity . . . most ot what comes under the heading of external
: validity concern< corvrelation with total score (p. 1075
: 5
| The external component includes:
a. concurrent validity
X —_—
J. , b. predictive validity -

The results of using the Loevinger paradiqm»ﬁo examine the
validity of the semantic differential technique deve]oped'by Sankey

(1970) were: A .

Construct Validity

A, Substantive validity

The fivet step in construction of the semantic ditterential
v AN
- /

was to collect a podl of items. It may be recalled, Sankey (ﬁuse the

concepts to be included {n his in;trument by having respondents list
| .

methods, practices, technigues,ketc_; which they felt ﬁade couseling

and other guidance services effpctive as well as those that made)it

less effective. Since only the most frequently (frequency count) suq-

¥

gested concepts were retained, Sankey felt he had reason to believe

I

the concepts were relevant, familiar, and controversial for many of £

the respondents; Also, because the concepts were described largely
in an evaluative .manner Sankpy believed it seemed reasonable to believe

that these were concepts about whieh some attitudes, as defined in. his
¢ F] -

study, had been fonﬁeqﬁf For the purposeé of his stuydy Sankey (1970)

A



detined atttudeg as -

consistent predispositions comnditioned by experience

to respond, but are distinauished from other states

of Peadiness in that they predispose towards an

evaluative response (p. 51).
In addition, the concepts finally chosen were sbmewhat representative
of the area being investigated (quidance and counseling). Since @He_
rating scales der1veg in connection with the concépts were also de-
vzﬂpped by the suhip}ts themselves it was helieyed thes; scales were
relevant. See page L5 of this report for an explanation of the deriva-
tion of the rating scales.

B. Structural Validity L

The semantic differential is cféssed,as.a cumulative model
differentiating individua]s with respect to degree, This model has
been extensively explained szatistically'sortinqvindividuals as it
does on the basis of an inde; of the amount of a trait measured. Im-
portant in the structure of the semantic differential<are the questions:
(1) How closely are these items related? aﬁd (2) 1Is there a common

: 5 .

factor running through the items? .

In regard to these questions Sankey stated that when the

response data arising from thé admjnisfration of the preliminary form

of his instrument wére subjected'{o factor analysis there appeared .

for all respondents a dominant evaiuativg factor. The .emergence of:
- .

this evaluative facfor‘fndieaﬁed that this instrument was tapping
some aspects'of attitude as previously def1neda\\lfgjeftent to wh1§h
these scales did provfde a measure of this evaluative Caftitude) di-

. mension was ascerta1ned by a study of the factor 10ad1ng§ .__Sankey

o
]

.
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quoted Anastasia (1961) who stated such 103dinqs represent, “correla

N
tions of the test (scale) with each\factor, a correlation known as the
factorial validity (p. 148)." 1In Sankey's study the evaluative factor

had loadings of .795 to .855 on the excellent-poor scale indicating

the factorial validity of this particular scale ds a measure of the
¢ N . : :
evaluative factor. In like manner the factorial validities of the

I3

adequate-inadequate and the good-bad scales were .755 to .840 and .776

to ./796 with respect to this faclor.
[

~

C. ixterna] Validity
In dealing with the external componeﬁt of ‘construct Qa1idity
Sankey‘once again turned to Anastasia (1961) wﬁo suggested,. "although of
relatively recent o}iqih, the semantic differential has already been
emplbyed in considerable research, which has contributed to -its con-
struct validation (p. 627)."

0sqood (1957), after extensive &perience with the semantic

differential technique, has found no reason, "to question the [face]

validity of the instrument on the basis of its gorre§§6hdence with the
¥

results expected from common sense (p. 140)."

i

In contrast to this subjective opinion, Osgood (1957) has
]
.supplied data comparing this technigue with otﬁér well-known rating

\ .
scales which have provided some useful information. In one study,
two groups (N=27 and N-27) employed in a rotation-group de§1§n experi-

ment were required to rate the concepts of Negro, The Church and Capital

- “Punishment using the common scales of the semantic differential and

Thurstone scales. The correlation (r=.79) between the semantic
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differential scores and the correSpondihq Thurstone scores was siqni-
ficantly greater than chance (p<.01).

In a similar study reported by 0sgood (1957) thé attitude ot
farmers towards the agriculturé1 practice of crof rotation was evaluated
by the evaluation ccales of a semantic differential and a 14-item Gutt-
man <cale. Using a rank order coefficient, a significant relation was
found between these two scales (}ho=.78, p<.01).

On the basis of the informatioun uut1inéd abote concerning re-
liability and validity Sankey'considered)his instrument to have met the

necessary requirements for reliability and validity of an instrument.

Tr.e concepts which the samples in the author's study responded-
L4

to were: pounse1or, Counselor advice, High School Course P]énniqg,

Individual Counseling, Occupational Planning, Ideal Counselor, School

e r——

Teacher, and Ideal Teacher. The scales for the concepts were: good-

bad, adequate-inadequate, excellent-poor, necessary-unnecessary,
’ "~ oy N = N

important-unimportant, and essential-unnecessary.

On the recommendation of. counselor educators and graduate stu-
dents in aﬁp]ied psychojogy some modifications were also made in the
inst;hétioné %ndicated by Sankey in his formvof the semantic differen-
tial. Sankey's (19700 beginning paragraph read as follows:

On each of the following pages there is a different
idea or personsfor you to describe. If you are re-
quired to deferibe an idea or person with whom you
"had very little or.any experience, imagine that you
have had the necessary experience, and provide an
answer. Your description can be made by marking
5 the list of words on the page. Take a look to see
how this is done. Each pair of words forms a scale.
By making a check mark along the 'scate you can in-
dicate what you associate with the particular kind

I
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of idea or person (p. 111),

\
~
h voad

113
p..'n (]

"The anthnv'e haainnina Vo e £
o LRy L egIinnng 2 I
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On the following pages there is a different person or
idea for you to describe. Some of these persons or
ideas pertain to school counseling, and some pertain
to teaching. Your description can be made by marking
the Tist of words on the page. Take a look to see
how this is dome. Each pair of words foyms a scale.
By making a check mark along the scale you can in-
dicate what you associate with the particular kind

of person or idea (See Appendix A).

It was felt that the sentence that the author added, "Seme of
these persons or ideas pertain to school cgunseTing, and some pertain
to teaching" was necessary to introduce respondents to the subject
areas they Were to describe. The sentence in Sankey's instguctions,
"If you are required . . . ." was deleted on the basis that the last
paragraph of instructions was very similar and petrhaps more realistic.

Sankey (1970) also included a paragraph which read as follows:

You will notice after each idea or person a sentence
in brackets. The sentence tells you-in wha& sense to
take the word or person. For example, the ord bear
might mean an 'animal' or 'to carry Something'. ~If
your instruction had the sentence, 'That is the bear'.

This sentence makes clear that the word here refers
to an animal (p. 112). :

Again on the advice of counse]of educators and qraduafe stu-
dents in gpnTied psychology this paragraph was deleted fFom the author's
instructions.. it was felt that this paraqt?ph was more confusihq than
it wa§ helpful. Thus each concept in the author's ?nstrument was not

?4f0110wed by the use of the coﬁcept ih a sentence. : _

No fa?fﬁgrfmodificatfons were made in Sankey's form of the

K

'iéemantic di%ferentiq1.

¥ .
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The purpose of using a modified form of Senkey’s form of the
semantic differential was to investiaate thp‘cnuncp1g§;' d the roun.
)se]ors' publics attitudes toward-the present counse]ihg services in
sexgcted high schools in Alberta cities. | )
(See Appendix A, Section I, for the Semantic Differential which

was included in questionnaires administered to paremts, students, teach-

ers, counselors, administrators, and school Lrustees.)

[

The study conducted by the wrig‘r included a section for the

Biographicai Data

r

collection of data pertaining to personal characferistics of the sub-
jects, in order to determine thejr effect, if any, on expressed atti-
tudes as measured hy the semantic differentia]. ’Suhjects were required
to respond to items which identified them in terms of age, sex, educéQ
tion, religion, and dccupation. | |

The author; had qkigina}ly‘intendedAto classify students and
their parents by occupation in terms of the occupation of the‘main wage
earner in the family. However, fhe me thod gf collecting returns in
order to gain maximum returns did not allow for the que§tionnaires to
be kept together {e.q., a-particular student and his or her parents)
in a manner which woiild justify the use of an occupational rating scale.

Thus the author chose to delete responses made in regard to occupation

and relied on educational level indicated by respondents as. a’means

L)

of c]assifitatiph.
1Y

Blishen, ‘Jones, Naegele and Porter {1965) have suggested that

occupatioral status and educational level are very high]y\relagqy in

4 o o
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that where pa?en{s have high occupational Status fhey will also have
more education. Blishen, Jones, Naegele-and Porter (1961), in discussing
the éonstruction.of an occupational class scale, stated that the first
‘step in the construction of the scale was to arrange occupations re;
ported in the»céﬁéus accﬁrding to income and years'of schooling. Ip-
..come and years of schooling, éhey suggésted, are two reliablejindicatofs
of how people rank occupations. | N
Reissman (1964), in discussing the methodo1dgy of class, has .
also‘sfated that occupation can be a summary indicator for other class
characteristics,.ggpecia1]y income and education, which, in turn, also
reflect upon other class chéracteristics such as life stylés and atti-
tude pattérns. Reissman (1964) also stated:
Thé correlations between occupation, income and educa-
tion are high and any or all of the three are important
symbols to categerize people in the necessary shorthand
of sgcial interaction (p. 158). :
Education, he stéted, was part{cular]y 1mﬁbrtdnt as~é Sbcia1 %tétus
14ndigator gécause educational requjrémentsiﬁfe almost without exception
the prerequisites fortentry into the hiéher prestige occupations and
into the higher income categories.
y B THe'above statements dive\aﬁ,indicatibn that educationcand
: sécjo-écoﬁomic status,qfé\verx highly éorr?Jaféd.,'Thu;, the qu%hor
felt fhat]usihg the eduéat@oﬁ,ieQeljiﬁdicated by respondenps would
also serve as a general kind of socioreconomic Jhdéi.’ The use of
, _ : ) o )

educatienal level as a means of classification was also useful in cases

where onty mothers. of two parent families returned their questionnaires.

<
-,

* Broom and Selznick (1963)‘hqve staﬁed that:the}e is a géneral

- !



p ' 65

tendency for persons to select marriage partners from their own socio:
economic levels. This wou?d seem to suggest that, speaking in general
terms, using the educational level of either the mother or father'(if
only the mother or father returned the questionnaire) would a]so‘give

one an indication of the socio-economic status of the family.

(See Appendix A, Section,II, for the Biographical Data Form for

students. Biographical Data Forms differed slightly for each of the

A
six study gn¢6;s.)

AN

4

' ~Current Educationa] Issues
Scale .

Subjects' educational viewpoints on current educaiioﬁa] issues

‘were investigated by assessinq their responses on .a Current Educational
Iséues Scale. SubJects were requwred ta respond to a list of twelve
- current issues in education on the basis of whether they" Strdng1y |
agreed, agreed, disagreed,\or strongly disagreed with a statement
- defining. the ‘issues. ‘ |
n The issues included in the scale were chosen froﬁ issues raised
" in current articles in educationjsuch as: The Th1rd Annual Gallup
Poll of Public Attitudes: Toward Education (1970) Meeham (1971), Ed- o
monton Public SchooT Board Drug Report (1971),, Edmonton Pub]jc School ~
Board Perspectivej foﬁ!Living or Family Lffe‘Edueation’(19§Q), Blair

“Report (1969), Lore (197¥0, and Ehlers and iee (1965). It was recog-
| . nized by the author that the 12 current 1ssues 1nc]uded in her sca]e

«

’4'were only a port1on of those 1ssues in educat1on that couﬂd be included.
Pe

"However, 1ssues chosen have appeared most frequently 1n 11terature
pertajging to cr1t1ca1 1ssues in educat1on “and wer@ also. preva]ent in .~



1nte11ectua1 was‘used "perta1n1ng to ideas and th1nqs “of the mind .
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the news média and press in the Province of Alberta during the twelve
(o LI ¢
months preceding the initiation of this study.

Face Va]idity of this Current Issues Scale was established in

the same manner as was the Semantic Differential. A1l items seemed ap-

propriate.
(See Appendix A, Section III, for Current Issues Scale which
vas administered to the six study aroups.) "

Intellectualism-Pragmatism Sca1e

SubJects were asked to respond to a modified form of the
iNteTlectua1wsm - Pragmatism Scale which was deve]oped by Hegge, N1PH
cox and-Clausen under the superv1s1on of Block and Yuker (1964). t
measure a continuum rat1ng of intel]ectual (11bera1) versus pragmatic
(conéervative)'attitudes.

Block énd Yuker (1964) used the definition of intellgctual
given 1n English and English 119539 which defined ‘an 1nte71ectua1 as:

oL, a person 1nterested in ideas in contrast with the merely prac-

.

| tical man . . . it may be\app11ed to one whose 1nterest in ideas is

a

not bal néed"by practicality."

They also quote The Amergcan Co]]ege D1ct1onakx>(8arnhart

1951) wh1ch d fines an 1nte}]ectua1 as: "A member of a class or group

profess1ng, or s pos,d t0\ possess enl1ghtened Judgement and opinions

w1th respect to pubMN po]1t1ca1 questions."

kY
Block and Yuker also have 1ncorpnrated Fowler in The Dic- -

t1ona_x_of Modern English Usages (no date) who noted %ha‘l!he term

]
L]

=
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1

a person interested in ideas, in contrast with the merely practical
man. "

hY  Two of the definitions of intellectual Block and YuKer noted

contrast intellectual with practical, which is the dichotomy used in
\(their present Intellectualism - Pragmatism Scale.

To define pragmatism Block and Yuker once again quoted -English
¥

and Eng]ish (1958) who defined a pragmatic person as one with an ", .

interest 1n practical outcomes rather than in processes Prag-
R -
matism was defined as \. . . the ph1]osoph1ca1 doctrine that the mean-

ing of anything derives' from its practical consequences, that action
<

is the test of truth." They also quote the American College| Dietionary,

which defined pragmatism as "a tendency, movement, or more or 1ess
. definite system of thought in which stress is placad ubon practical con-
sequences and\values as standards for explicating philosophical con-

cepts, and as tests for determiriing their value and tryth." . = -
. N :

=]

. InEe]]ectua]ism and pragmatism, then, as used in this study
" draw on the definitions cited above used by Block and Yuker in the

development of the I - P Sca1e Ihe spec1f1c def1n1t1ons ‘of 1nte11ec—

>

ol
tual and pragmat1sm as used. An th!?uStudygﬁave been out11ned in ChapterA

I and{appear again be]ow 1:k%erms o? scores obta1ned on the I - b Sca]e
. The T -.pP Sca]e is a th1rty 1tem 'fkert type scaTe that was deve]oped

" to. measure a cont1nuum of 1nte1fectuaf VErsus pragmat1c att1tudes

-~

High scores obtaxned on this scale are 1nterpreted as,ref]ect1ng "i

te]]eéELal 11bera1" att1tudes which are<d45p1ayed by -an 1nterest 1n

/
//Bstract 1deas, genera] cu]ture open- m1ndedness and a be11ef that

<
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education is for enrichment. Low scores ate considered to-reflect
"pragmatic-conservative" attitudes which are characterized by an inter-
© est in concrete 1deas} closed mindedness and a belief that the pﬁrpose
- of higher education shou]d.be for the development of u;efu1 skills.

The reliability coefficient for the I - P-Scale as estimated
bthrough'the sp]it-ha{f technique corrected using the Spearman-Brown °
Formula was .84.

Black and Yuker sygaested a method- of construct validity was
used to eva]uate the adequacy‘of the 1 - P Scale. In reéard to this
they quoted Underwood (1957) who stated that any -test wh1ch had adequate
reliability may be considered &€ an operat1ona1 definition of the tra1t

I3

it purports to measure On the ba51s of this definition Block and
Yuker chs1dered the;I - P Scale to represent an Operat1ona1 def1n1t1;n
of an 1nte]]ectua11sm-pragmat15m.conttnuum. ~

In"an attempt to ensure that the content of the T - P Scale was
appropeiate for Canadian popu]ationé the 1 -lP Scale was evaluated by

five counselor educators. They aqreed!that the term Americans used in

the scale should be changed to Canadians. They also agreed that the

tenw;eggheads should be changed to intellectuals. These were the only
two .revisions maée‘in Block and‘Yuker's 1-P Sca]e
(See Append1x A, Sect1on IV for a copy of the® I - P Scale

wh1ch was included in quest1onna$res adm1n1stere& to parents, studgnts,
-, ! L

teachers, caunse]ors,:adm1n1strators and school trustees.)

[ PR

. N T
- -

»

Counse]or Dutqes Sca]e . L - e , o

- The - purpose of the Counse]or Duties Scale was tgéxnvest1qate,

- - . » - -
o .
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. 1A : : _
subject%f perceptions of preferred and exfsting counselor duties. Sub-

0 . -

 jectt were required to resnond to a list of 30 possible counselor

~@

]
- functions or duties on the basis of whether they felt the_duties listed
. : . , ‘ , 3 v :
should or should not be the duty of the counselor.and then whether they

felt the duties listed were or were not actually beinq performed by
the counselors in their schools,

0f - the 30 funclions chosen to be ingluded in the Counselor v

‘ws Scale 28 weve chosen fromea list of 45 possible counselor func-
tions usgd in aiformer study by the author. These 45 poss1b1e counselor
functions were originally designéd by Abbott (1967) for use-in his
survey of Colerado secondary schools. After having the Counselor Duties

:gi@1e eva{uated by five c&uﬁse]gr educators to establish face validity

e
N

the wording on three of the 28 functions listed was modified slightly. |

\
|

Item 9 which was origina]]y;WQrded, engaging in vocational planning i

with non-university bound students was changed to assisting students in,

Vocationa] planning: item 24 which Was-origina11y worded placing students .

in JObS - part- time and ful] time was changed to ass1st1ng_student§ in

¢

finding part- -time jobs; and 1tem 30 wh1Q‘ was’ or1q1na11y worded 91ann1ng f

groug;orwentafion programs, "including .career dqys was changed to pro «’

K

viding an 0r1entat1on program for new students. To th1s Jist of 28

. functions 1t was squested two others be added, name]y, counse]1ngﬁw1th

students regard1ng drug or alcohol prob]ems and prov1d1ng group coun~

& -

seling for Students. 1 - :
o Most of the dut1es 11sted'comp1y with The American Schoo] '

| Counég]or Assqc1at1on (]964) 11st of profess1ona1 reSpons1b111t1es of -

E
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a tounsélor and with the Amerjcan Persoqﬁél and Guidahbe Association

" {(1963) statement of poiicy ébncérn1ng the role of the counselor. Those
that did not comply with this list of brofessiona] responsibi1{ties

' (functfons 1, 8, JO, 21, 28, and 29) were those that have been suggestéd
| in research studies by Russel and Willis (1964), Dunlop (1965), and

Hart and Prince (1970), as appropriate counselor duties by parents,

ieachers, students, and administrstbré, but not by counselors them-

selves. . - ' | N

When these functions or duties were presented to the warious.
groups in an attempt *> establish face va]idiiy it was agfeed all
“functions were appropriate for %nc]usién in the.Cobnse1qr’Ddties Scale.

) . K]
(See Appendix A, Section V, for a copy of the Counselor Duties

)

Scale which was included in questionnaires administered to parents,

students, teathers, counselors, administratbrs and schgol trustees.)

*

Contact and Know]edge Quest1onna1re

The purpose of the Contﬁft and Knowledge Quest1onna1re was to
v1nvest1gate the amount and kind of contact between school spec1a1
services - in part1cu1ar the cqunselorv- and his publics. - Subjects .
~were required to respond to items which determined the amount'and types
of COnféct bétween the counselor and his publiés Items were alsql§e~
s1gned to determ1ne general awarené%s of spec1a1 services in the.

Y

schools.’ § o R

The need to determine the amount of contact the counse]ors had

with. the1k various pub11cs was revealed from results of prev10us/ “

studws SuCh as Lore (]971)’% Sware (1969), and Boyle (1=971) The'se

*



/A I

studies indicated.that communication between the counse1or and s ome of
iris pubiics wa§ very limrted, |
Inspectlon of these Jtems in ;Le Contact and Knowledge Ques-
tionnaire by the various groups resu]ted in no changes. ®
(See Appendix A, Secttoh VI, for:the Contact and Knowledae Ques- .
tionnaire foh stodents, .The'Contact ahd Know]eoge Questionnaihe Section
differed for each of the five study groups to whom 1t was admtn1stered
However questions for each study group appear in the findings in Chapter V)

VALIDITY OF INSTRUMENTS | iR

*
4
¥

As was stated earlier the atthor attempted to estab11sh face '

va11d1ty of the 1nstruments by hav1ng five counse]or educators +five

T~

graduate students in app?ted psychology, five high school students,
. five teachers, five adm1nﬁptrators, five counse]ors, and five parents
react to the su1tab111ty of each of the quest1ohs and to cla#ufy the
' word}ngfof each of the quest1ons 1n the 1nstrumpnts The necessary

changes have been statéd in the above section on instrument de&1gn It
| 4 .

was 1ater dec1ded that the Contart and Knowledge Questionnathe was

/ .
not appropr1ate for schoo] trustees SO th1s 1nstrument was t,1nc1uded
in the quest1onna1res sent to schoo] trustees et

RELIABILITY OF THE INSfRUMENTS_ E
. ) - \ Y ) .

In order to estab]tsh the re]1ab1]1ty of the- 1hstru hts a p]lDt
s / | .
study was conducted in a high school in a smal] commuh1ty outside of /
|
Edmonton Questionnaires composed of the six above mentioned instru-

ments (Semantic Differential, Biographica1'0ata Sheet, Current [ssues
. p S R ,

w.
[3
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Scaﬂe: [ -p sta1e;‘66unselor Duties Stale, and Céhtact and Knowledge
Questionnaire) were administéred to all trustees (N=5), all coun- .
selors - half time or more (N=2), all administrators (N=5),)a randmn
sample of 20 teacﬁérs, a réndom sample of 25 students, and their
parents (N=36). The parent population resulted in a possible N of 36
due tp the se]éction o? some one parent families and the fact that the
p110t was LOﬂdUCtEd in July when several parents were unava11ab1e

| 0n1y Students and' their parents were administered the gues-

twcnnaﬁres twice for purposes of estab]wshwng test-retest reliability.

These two groups of students and parents were administered th

N,

;;3uést10nna1res and then were adminjstered the questionnaires two.weeks
. Tafer. In both cases the‘authﬂr herself adm1niétered”and collected the

9uestﬁonnair;s. - |
The tbta] number of respondents taking part in the tesf~retest

was ]7 students and 21 parents.

L4

-

oy

\;Rel1ab111ty was estab11shed for Sect1on I (Semantié Difﬁgren—
tial), Section IIl (Current Issues Scale), Section IV (I - P Scale),
and Section V (Counselor Dutiés Scale).

it was decided that reliability need not be established for

Section IL {Biographical Data) and Section VI -(Contact an8Knowledge

AN
-

Questionnaire).
V;The Pearson product-moment method was used for computing the
coefficient of cbrrelation for test-retest on the Semantic Dig;Frential.

See Table } for correlation coefficients.

P



TABLE 1

RELIABILITY OF RESPONDENTS ON SEMANTIC
: DIFFERENTIAL CONCEPTS

=,
~

=z~

Parents

Students

Urgency

~ Concepts tvaluative Urgency ~ Evaluative
Counseler .93 4 .96 .81 .84
Counselor
Advice .82 .93 .86 .83
Individual
Counseling .93 .99 .85 .86
School |
Teacher .98 , .87 .78 .89
High School ~

-
Course
Planning .99 , .91 .86 .89
Ideal /
Counselor .84 ’ .83, € .81 .87
Occupatonal
Planning .98 .94 .83 .89
Ideal
Teacher .90 .86 .76 .79

N

-\4/‘



Corre]ation‘cdefficients for parents ranged from .82 to .99 on
the eight concepts: Correlation coefficients for student§ ranged
from .76 to .89 on the eight concepts. Although these were not as
high as those reported by Sankey (.96 %or both students and parenté)
it may be recalled that Sankey suspected his reliability coeffiéients
were Spurfous1y high because of the memory factor. The author's lower
reliability coefficients may result partly from the factbthat’test_and
retest were two weeks apart. However, the author's correlation coeffi-
cients for both students and parents on all concepts were significant
at the .01 Tlevel of confidence indicating a Lertain degree of stébility
in the author's form of the semantic differential.

ReTiability for the Current Issues Scale was determined by
percentage 6f agreement in responses between test and retest. Score
values for thg Current Issues Scale were: 1 - Strongly Agree, 2 -

Agree, 3 - Disagree, and 4 - Strongly Disagree. "

‘In Table 2, A indicates percentage of identical agreement be-
tween test-retest scores. Example: If a respondent scored 1 on first
testing he also scored 1 ?n retest. In Tab]efZ, B indicates percentage
of position agreement but not identical agreement. That is, it indi-
éﬁtés‘respondents who changed from é 1 to a2 or froma 3 to a 4 between

- test and retest. Thus they did not change positions in terms of agree-

~-ment or disagreement but only degree of agreement or disagreement
\

changed. .
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TABLE 2

PERCENTAGE OF AGREEMENT ON TEST-RETEST
ON CURRENT ISSUES SCALE

-
~ T
Parents Students
Issue A B i B
: (Identical (Identical (lde»1cal (1dentical’
Scale Position Sele Position
Agreement) Agreement) Aqreement) Agreement)
] 85.71 | 100.00 87 .44 100.00
2 80.95 100.00 9412 100.00
3 71.43 100.00 70.59 94.12
8 61,90 100.00 52.94 94,12
5 71.43 100.00 88.24 100.00
6 57.14 90.48 58.82 94.12
7 71.43 90.48 | 70.59 94.12
8 - 71.43 85.71 64.71 . 100.00
9 . 52.33 90.48 82.44 88. 24
10 85.71 1100.00 58.82 100.00
N 76.19 100. 00 70.59 * - 100.00
12 66.67 85.71 58.82 94.12
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The Pearsen product-moment method was also used for computing
the coefficient of correlation on the Inte11ectualism-Pragmatism Scale.
The reliability coefficient was r=.82 for parents and r=.81 for students.
These corre]Ption coefficients were both significant at‘the .01 level
\

of confidence indicating a certain degrge of stability for the instru-

ment.
Reliability for the Counselﬁf Duties Scale was-determined by
% 7

the percentage of agreement in responses between test and retest.
Table 3 indicates these percentages of -agreement for parentsféﬁa\stu-

dents. ' .

»



TABLE 3

-~ PERCENTAGE OF AGREEMENT BETWEEN TEST-RETEST
" ON COUNSELOR DUTIES SCALE

Duty ‘ " " Parents Students

1 /// 80.95 76.47
2 90,48 88. 24

3 ) 66.67 64.71
4 61.90 64.71

5 95.24 - 88.24

6 , 61.90 58. 82

7 71.43 70.58

8 66.67 64.71

9 85.71 82.35 \
0 L. " 71.43 64.71
o 71.43 64.71
12 . ! 80. 95 82.35
13 66.67 64.71
14 } 76.19 76.47
15 " 80,95 76.47
16 90.48 88.24
17 66.67 70.58
18 © 76,19 70.58
19 , . 85.71 82.35
20 66.67 58. 82
21 76.19 70.58
22 71,43 82.35 :
23 71.43 64.71
24 71.43 70.58
25 85.71 : 70.58
26 71.43 76.47
27 % 6 . 64.71

) . S



78

TABLE 3 (contipued)

Duty ‘ Parents © Students

28 S 80.95 70.58

29 61.90 | 58. 82

300 ' 85.71 3 76.47
SUMMARY

In Chapter lII the author has attempted to give a somewhat
comprehensive evaluation of the instruments composing the questionnaire
administered to parents, students, teachers, counselors, administra-
tors, and school trustees. A]thouqh the author has included within her
quest1onna1re some 1nstruments developed by other authors, any modi-
fications in these instruments for use w1th the proposed target popu-
lations of this study have been expla1ned The author attempted to
estab11sh face va11d1ty of all the 1nstruments included in the ques-
t1onna1re by hav1ng five counse]or educators five graduate students-in
| applied psyphologya and‘five\members of each group (with the exception

of school trustees) to whom the questionnaire would be administered,

evaluate- the questionnaire, ﬁecessary .changes were made. 1In addition,

'a pilot study was conducted in an attempt to estab]1sh the re]iab111ty
of the questionnaire. The results of these attempts to establish face

va11d1ty and reliab111ty led the author to beljeve the 1nstruments

Nl
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composing the total ‘questionnaire were appropriate for use in the main

study.



CHAPTER TV
PROCEDURE

SAMPLES °

-

The potential sample of this study included parents, students,
teachiers, administrators, counselors, and school trustees involved in
four high schools in two major cities in‘A]bertaf Twg of the high
schéofs were selected from Catholic Systems and two high schools were

' ¥

selected from Public School Systems. -

The reader may be informed of the actual number of respondents

by.referring to Table 4 (page 84).

e

All fu]]-time teachers employed in four high schools (two
Catholic and two Public) composed part of the sample of thislstudy.
Teachers wefe classified as those professional staff members who de-:
voted full-time to instructional duties-in various subject areas.

A1l counselors emp]oye&rin the fouf high schools (two Catholic

and two Public) who devoted fifty per cent or more of their time to

guidance and counseling activities composed the counselor sample of this/\”

study. Of the total of 15 counselors who résponded to the item on the
Biographical. Data Form which gave an indication of special qualifica-
ions for counseling, seven indicated\{hey possessed a Diploma in

Counseling, three indicated they possessed a Master's Degree in Coun-

seling, one indicated cempletion of all;course requirements for a

~ Master's Degree in Counseling, one indicated he was enrolled in a

BN

graduate program in counseling .but also had a Master of Educa;ion (area

80 e



unspecified), and one indicated a Master of Arts Two Of the couﬁ
se]oe; indicated no spec1a1 qualifications for counseling but he]d a
- Master's Degree in Education (area unspecified).

ATl full-time administratofs employed in_the four high schoois
}two Catholic and two‘Pub1ic) composed part of the sample of th]s‘
study. Adm1n1strators were those professional staff members qiven
release time from classroom duties and/or administrative allowance te
carry out the administrative duties of the school. .

A1 school board trustees presently in office in both Catholic
and Public schoollsystems in tHe two cities composed part of the sample
of this study. | | |

A strat1f1ed random samp]e of 240 students composed the student
sample for the study. From each of the fou( high schools included in
_the study 60 students were'}éndom1y selected. The students in each
school were first dtvided into three groups according to grade level
(Grade 10, 11, and 12). The students in each grade level were then
divided into male and fema]e‘;:kups.\ From these male and female group<
10 males and 10 females Qere random]y selected by using a ;ab]e of
random humbers. | i
" The parent sample inctuded in the study was composed of the
parents: of the:students who had been randomly selected. .
The author had originally 1ntended to draw the parent, student,
teacher, counse]ov. and a?m1nnstrator sample from schools with student

,_popu]at1ons ranglng from approximately 1§QQ to 1500 and which drew

students from varied socio-economid.backgr&%ndslw‘In order to comply
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. Cos
with the wishes of the school boards involved in the study, one school

did not meet this requinement_in terms of size of student population.
A

The schoo[s involved ip this study had student enrolments o% 1223, 1414;
825, and 1550. A1l schools, accord1ng to the central off1ces involved,

drew studghts from varied socio- economic backgrounds

e INSTRUMENT USED

The data needed for this study were obtained by means of a
questionnaire composed of six instruments. The six insfryments included
, .
in the questionnaire were: the Semantic Differential, the Biographical -

s

Data Form, the Current Educational Issues Scale, '~ Intellectualism-
Pragmatism Scale, the Counselor Duties Scale, and the Contact and Know-

ledge Questionnaire. These instruments have been described in Chapter

\\

IIT of this report. 'w .,

(See Appendix A for a sample copy of a Student Questinnnaire.)

#

PROCEDURES

C S

e . P .
. Questionnaires end a'cove;ing letter with a brief explanation
of the7natore of the‘study were distributed to students, ceachers,
counselors ffadministrators in each school Students were given
the parent questionna1res to take home an;'then the students returned
the parent questionha?res to the contact person in the school. As a
4means of fo]low-up the ‘contact person made two phone calls to those

parents who had not returned the quest1onna1res The‘contact person

| in each school also co?lected the quest1onna1res from the students,

A
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teachers, counselors, and adm1n1strators

School trustee questionnaires were mailed, along with a cover—
ing letter exp]a1n1ng the nature of the Study and a stamped self-
addressed enve]ope for returning the questionnaires. School trustees
had been sent a letter explaining the study and asking for their par-
tilipation in the study two weeks in advance of their receiving the ,
questipnnaire. - T N

(See Appeqd1k B for cover1ng ]etters accompanylnq quest1onna1res

administered to students, parents, teachers, counse]ors"adn1n1strators

and school trustees.) L

Table 4 indicates the potential sample of the study and indi-

-:tes the percentage of school trustees, adm1n1strators, counse]ors

‘1

teachers, students, and parents who responded to the quest1onna1re
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The total possible parent sample was 411 rafﬁer'than’480 whi ch
may be expected from the total student sample of 240. This discrepancy
was due to the fact that'within the student sample there were several
one-parent families. e Q"' 0

Questionnaires that were discarded were those where the re-
spon?gpts had failed to answer the section on the Semantic Di fferential.
The author discar&ed these on the premise that tﬁé Semantic Differential

(attitude scale) was an integral part of the whole study.
GENERAL DESCRIPTION OF RESPONDENTS .

) 6f the 19 school trustees who regponded:lZ wege male and 7
were 5éma1é. In terms of"agé, 10 »f the trustees fell"within the age
category 36 to 45 years with the remainder ranging from 46 to 75 years
of age. Ten of the trustees held one or more univérsity degrees with
the remainder falling within the elementary, junior high, high school,
and technical or trade school cateqories. The $chool trustees were
fairly evenly divided in anber»in terms of religion - Cathﬁlic and
Rrgtesta?t. - | .
. npf the 11 ?dministratbrs who responded 10 were male and 1 was

female. ' Ten of thé\administrators féll within the age category of

36 to 45 years wifh,one in the 46 to 55 year age category. A1l adminis-
k;trétofs had oﬁe or more univefsityAdégrees., Agaih, adninistrators.we}e
ébout evenly divided in number in terms of reh‘gion ~ Catholic and -
Protestant. 1In term$ of years of administratiQe expefience 7 of the 1
haqzﬁ to 10 yearsqof éxperience with 2 falling within each of}thé

<&

o catégories of 1 to 5 years and over 10 years of experience.
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Of the 15 counselors who responded 10 were male and 5 were fe-
ff:
pale. Most of the counselors (13) ranged from 26 to 45 years of age. Edu-

cational qualifications were discussed earlier ih the chapter. Coun-
selors also were abéut evenly divided {n’number in terms of religion -
Catholic and;Proteztant. Seven had 0°to 5 years of counseling experi-
ence, seven had 6 to 10 years and 1 had over 10 years of counseling
experience. ’

Of the 155‘}eachers who responded 98 were male and 57 were
female. About two—thirds of the teachers fell within tﬁe ége category

of 26 to 35 years with the remainder spread out in the categories

rarging from 36‘i9,65 years. In terms of education, 150 of the teachers

‘held one or more university degrees with the remainder having minimum

teacher requirements. Teacher respondents were also about equally
divided in number in terms of re]igibn. In terms of years of teacher

experience the 155 teachers were divided fairly evenly in number within

! 4 ;
the three categories of 0 to 5 years, 6 to 10 years, and over 10 years

of experience.
Of the 224 students respgnding, 109 were male and 115 were |
female. Approximately one-quarter of the students fell within the age

category of 10 to 15 years and three-quarters fell withinﬁthe'age

- category of 16 to 25 years. Students were divided very evenly in

number within the three grade levels of 10, 11, and 12. In terms of

religion, again, the student population was about evenly divided in

number between Catholics and Protestants.
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Of the 243 parents who responded 105 were male and 138 were
female. Approximately half of the parent sample fell within the age
category of 36 to 45, and about one third fe]ihwithin the age category
of 46 to 55 years with the rest falling within the age categories of
26 to 35 years and 56 to 65 years. Educationa]slevels of parents
ranged through ail the categories of e]ementarj; junior high, high
school, one or more university degrees, and technical and trade school.
The three educationd groups within which most of the. parent sample
fell were Junior high, senior highlschool, anq technical and trade
-school. In terms of religigﬁ, slightly more Protestants responded
than did Catho]icsi

&

HYPOTHESES

The hypotheses which follow were based on the results of prev-
fous research which have been cited in Chapter II. Portions of that
research relevant to the hypotheses that have been stated hate been

repeated below.

Sankey (1970) when employing a form of the semantic differen-

tial which he developed especially for use with guidance related con-
cepts reported differences in’attitude toward counseling services among

groups of pup1ls, teachers and parents. A

Shepton and Belisle (1956) renorted that aqe, and amount of
-education influenced the amount of criticism given to public schools,
Sware (1969) ‘indicated educational level influenced parental opinion

" about the role of the counselor.
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The press and news media in Alberta have indicated various groups

differ in opinons held toward current educational issues.

McPhee (1959) reported that individuals with a modern education-
al viewpoints. Block and Yukdr (1965) found that 1nte]1ec§ua1ism as
measured by the I - P Scale was ass;éiated with a,b?ogres$1ve attitude:
toward education.

Massey (1969) reported significant differences émong counselors,
teachers, and administr;}ors in terms of perception 6f préferred and
existing counselor duties. Ford and Koziey (1969) and Hart and Prince
(1970) found‘differing perceptions of the role of the counselor held
by the counsg]or and his various publics.

In view of the above f1n&1ngs the author believed the hypotheses
below could be phrased in a way as to predicp the direction of the re-

sults.

In the process of investigating the responses of &the six study
groups (students, parents, teachers, counselors, administrators, and

" school trustees) the following hypotheses were tested.

<

Hypothesis 1 . : ) T/

There will be significani differences in attitude of the six .
s tudy g%oups toward present counéeling services as measured by mean )

scores on the Semantic Differential Scales.

Hypothesis 2 .
- There will be significant differénces in attitudés toward the

present counseling services of the six study groups according to sex,

&

3
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age, educational level, and religion, as measured by mean scores on

the Semantic Differential Scales.

Hypothesis 3-A

Y

There will be significant differences in eduEationa] viewpoint
of the %}x study groups toward current educational issues as measured

by mean scores on the Current Educational Issues Scale.

Hypothesis 3-B -~

There will be a significant relationship betwéeh attitudes to-
ward the present counseling sérvices of the six study groups as measured
by scores on the Semantic Differential Séa[gs and educational viewpoint
on current educational issues as measured by scores on the Current Edu-

cational Issues Scale.

Hypothesis 4-A | Y ///)

There will be significant differences in philosophical orientation

of the six study;groups'as measured by mean scores on. the Intellec-

tualism-Pragmatism Scale.

' ﬂxpothes1s 4-B _ '

There will be a s1gn1f1cant re]atignsh1p between attitudes to-

ward the present counse11ng services of the six study groups .as meas-

ured by scores on the Semantic Differential Scales and ph1losoph1ca1 orien-

tat1on as measured by scores on the Intellectual- Pragmat1sm Scale.
' N
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Hypothesis 5

» There will be a significant re]at1onsh1p between educat1ona]
viewpoint on current educational issués of the six study groups as
measured by scores onrthe Current Educational Issues Scale and philosophi-
cal orientation as‘measured4by scores on the Intellectualism-Pragmatism

Scale. .

Hypothesis 6-A

. There will be significant differences in the perception-of.pré_
ferred and existing counselor duties of the six study groups as meas-

ured by mean congruency scores on the Counselor Duties Scale.

*

Hypothesis 6-B” . —
There will be a signifiocant relationshjp betweee attttudes‘to-

ward the present counseling services of the six study groups as

measured by scores on the Semantic Differential Scales and perception

of preferred and existing counselor duties as measured by congruency /

scores on the Counselor Duties Scalec
ANALYSES OF DATA ]

In determining how the data for this study should be analyzed
_the author consulted with the Division of Educatioral Research Services

of the University of Alberta.

Hypothesis 13y

-

¢ For each of the eight: concepts of the Semantic leferent1a1 a

total eva]uative score (3 scales) and a total urgency score (3 scales)
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 was calculated for eaéh'reSpondentz This resu]tedxin a total of 16
scores for ?ach respondént on the Semantic Differeﬁtia].

In regard to Hypothesis 1, Athe differences between grbugﬁmeans
were tested using a one-way analysis of variance. When significant F
scores were fodnd the Scheffé technique(for~determini;g :he specific

means which differ was -used.

A1l study groups were included in this analysis.

Hypothesis 2

f , :
Initially Hypothesis 2 was to be tested by means of a two-way

analysis of variance. However, because of such small numbers in cer-.
tain cells this was not possib]e\for all groups in the categories of
~ sex, age and educationa1;1éve1. |

A two-way analysis of variance was conducted as a test of dif-
ferences bgtween the means of the sexes of five of the groups (parents,
students, teachers, counselors and trustees). When signjficant F
scores were found the Scheffé technique for dete;mining the specific
means which differ was used. '

RL administrators could not be inc]ﬁded in this analysis be-
cause of ‘the 11 administrators ten were male and one was- female. An
n of one could not be included in the analysis.

A two-way analysis of variance was conducted as a test of dif-
férepces among the{heans of the four age levels of fﬂd of the groups
v\(teachers.and parents).. When 51gnificaht F scores were found, the :

" scheffe technique for determining the specific means whjch differ was

used. » | ' , .
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The trustee, administrator and counselor groups all had sqme
cell n's of one or two so they were not inciuded in the analyses. It
was decided the students 5hou1d not be included in this analysis be-
cause of the 224 students involved, three-quarters of them fell within
thé one age category of 16 to 20 yéars. {t was felt the remaining stu-
dents, Qho fell within the age category of 10 to 15 years would be ﬁear

A the ‘age of 15 because they were enrb]]ed in high school. Thus it:was
felt all of the students really fell within one grouping of age 15 to
20,

A one-way analysis of variancé was conducted as a test of dif- .
wwmﬁewénce§“ambh§ the means of the three edgcational levels of grade 10,
gradelll, and grade 12 students. Whed significant F scores were found
the Scheffé technique for determiniﬁg the specific means which differ“
was used. o o
- s
- A one-way analysis of variance was conducted as a test of dif-
‘?erences among the means of the five educational’ levels within which
the parent sample fell. Again the Scheffé technique was used.‘
Trustee, administfator, counselor and teacher mean scores @ere
nof_ana]yzéd on the basis of eduéational level because a major portion
- of each group fe]ﬂ,withiﬁ one educational level, leaving the cgl] n's
' in the other educational levels too small (efg., n = ? or 2). | Q
A two-way analysis of vafﬁance was conducted as”a test of Jif-
féfences between the means of the two religions (Catholic anvafotes~
tapt) of the six study groﬁps.‘ When significaht F scores were found,

the Scheffé technique for determining the specific means which differ
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was used. In each of the six study groups one or two respondeats in-
dicated they had no religion. ese responses were tallied in a third

category of religion titled "Other". However, because there were £o

few of these in each group the "Other" category was not included in

‘ »
the analyses.

| Hypothes1 s 3-A p

In regard to Hypothesis 3-A the differences between means were
tested using the o”—way analysis of variance. Additional analysis of

means was undertaken through use of the Scheffe technique.

g
Hypothesis 3-B

A correlation was computed between eva]uative'scores on the
Semantic Differential and ufgency scares on the Semantic Differential
and scores on each issue in the Current Educational Issues Scale. A-
t test for the s1gn1f1cant d1fference between correlat1on coefficients

o

was also computed. L

A1l study groups were included in the analyses for testing

Hypotheses 3-A and 3-B.

Hypothesis 4-A

In regard to Hypothesis 4-A the differences between means were
tested using a one-way analysis of variancé~fo])owed by the Scheffé

‘technique.

Hypothes1s 4-B

A corre]ation was computed between the eva1uative scores on the



Semantic Differential and the urgency scores on the Semantic Differen-
fia]Aggg;scores on the Intellectualism-Pragmatism Scale. At test for
the significant;ﬁfference between correlation- coefficients was'alse
computed. A1l study groups were included in the analyses for testfﬁg

~

Hypotheses 4-A and 4-B.

Hypothesis 5

, A correlation was computed between scores on each of the Cur-

rent Educational Issues and scores on the Inte]]ectua]ism-Pgigmatism

Scale. At test for the significant difference between corre’ation co-
Iy

-~

‘ effieients was also computed.
A11'study groups were included in the analyses for testing

Hyeothesis 5.

Hypothesis 6-A

In regard to Hypothes1s 6-A the differences between means were

tested us1ng a one- way ana]ysis of variance followed by th¢ Scheffe

]

technique when s1gn1f1cant F scores were found. "

Hypothesis 6-B fq . o

e

A covrelat1on was computed between the Congruency scores and
ﬁthe eva]uative.scores on the Sementic Differential and urgency scores
on the Semantic Differential. A t test for the significant difference
" between co;relation coefficients waé also compuieﬁz
‘Aveongruencyvscore was computed for eaeh respondent on the
, Counselor Duties Scale This score was ca]culated by'assigning a

va1ue of +] to each duty the respondeht checked Should and Does or

[
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Should Not and Does Not.” A value of -1 was assigned to each duty the
respondent checked Should and Does Not or Should Not and Does. A
value of 0 was éssigned to eaéh duty the respondent checked Should and
Don't Knew or Should Not and Don‘t Know. Thus the total eoss1b1e con-

gruency score for the 30 counselor duties 1isted was 30.

The Counselor Dut1es Scale was also analyzed by means of a
frequency count. That is, the percentage of respondents in each group
who checked the Should, Should Not, Does, Does Not, and Don't Know

categories was calculated for each of the duties in the Counselor

Duties Scale.

It was decided the Contact and Knowledge section of the ques-

?

tionnaire should be dealt with in terms of descriptive statistics due
; Y
to the fact that the questions varied for each group in the total

sample. Thus responses to the questions in. the Contact and Know}edge

a

section were reported in percentages. v

A summary of the ana1yses undertaken to test the six hypoth-

#

eses has been presented in Figure 1 (page 96).
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Figure 1
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§:§UMMARX OF ANALYSES UNDERTAKEN TO Tég; HYPOTHESES

—
L
|

. Hypotheses Instruments Involved Groups Technique
Hypothesis “* Semantic Differential  School Trustees One-way analysis
1 S (Eight concepts in-. Administrators of variance
- cluding an evaluative Counselors
and urgency score for = Teachers
each concept) Students
Parents °
, $
‘Hypothesi¢ Semantic Differential Schoo] Trustees - Two-way .anafysis
2 . (as above) Counselors of vari .
: Teachers - (Group x Sex)
Students v
Parents .
. - Biographical Data Parents Two- -way ana1>§1s.e
Teachers of variance & -
: ’ (Group x Age)
Students " One- way analys1s\
. ) of variance :
e . (3 grade levels)
: Parents One-way analysis
of variance . -
: - (5 educat1ona1
? levels)
“_ School Trustees ’Two-way ana]ys1s.
- Administrators’  of variance
’ Counselors_ ~ {(Group x Reli-
Teachers - gion)
. ' Students .
™y e Parents - .
. s . \ o ' . ‘
Hypothesis - Current . Educat1ona1 School Trustees -One-way analysis
" 3-A - 'Issues’ Scale Administrators  of varfance ‘
S -Counselors S
P - Teachers
{ Students
Parents:



Figure 1 (continued)
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s Hypotheses Instruments Involved =~ Groups Technique .
<
Hypothesis Semantic Differential Schoo] Trustees Corre]atfonaj
) 3-B (as above) Administrators  (Current Issues
- ' : Counselors and Semantic
o ?2:522t353$2at10na1 Teachers Différential)
N : ‘Students
. Parents ‘ |
Hypothesis  [Intellectual-Pragma- 'Séhool Trustees . One-way analysis
-A - tism-Scale : Administrators of variance
. Counselors
~ . Teachers
- Students
¥ Parents -
N I
g
Hypothesis * Semantic Differential School Trustees . Correlation
'+ 4B , . .(as above) © . Administrators
2 . : Counselors:
Teachers
Students
: I-P.Scale ~ . Parents (I-P Scores
: and Semantic
i Differential)
Hypothesis, Lurrent Educational School Trustees . Correlation
-5 IssYes Scale ‘Administrators  “(Current Edu-
Scale . Counselors: cational Is-
o . Teachérs - " sues and I-P
N ji@ Students Scale) T
4\ ) e Paren_ts
§‘~ . }' .
E |
“
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\

Figure 1 (continued) ) \
Hypotheses Instruments Involved Groups Techéique
Hypothesis Congruency Score on Echool Trustees que-way AnalySis
- Counselor Duties Administrators =~ of variance
/Scale Counselors
; : Teachers ~
s — Student’s
» , ~ ‘ Parents o
Hypothesis . Semanticeg}fferential Schoel Trustees Correlation
6-B (as abov ‘ Administrators ' °
Counselors (C
Congruency Score -~ . Teachers S oggruegcy
- Students Sggant?Z
-Parents Di fferential)
. . ' 7, )
LIMITATIONS OF THE STUDY !

’
{, .
l
1(

This study was concerned with parents, students, teachers, ad- '

ministrators, counselors and school trustees' atfitudes Only a sample._\e
of parents, students teachers, administrators counselors, and school '
trustees were included in tie study The study was Timited to attitudes .
expressed toward only a sample' of possible counseling and guidance a
concepts. Likewise, the stydy,kas/linited in terms oﬁ>investigatiﬁdﬂ, .

* only a sample of all possible factOrs which may influence attitudes

toward counseling services.

>

Thxs study was limited also by the normal limitations of a

questionnai re survey

~ In addition some of the n's in certain cells made anticipated

,analyseslof the.data 1mpossible.



CHAPTER V

FINDINGS

’

-4

(
In Chapter V the author has presented the findings of the
analysis'af the data concerming the attitude of the six study groups
(school trustees, administrators, counselors, teachers, students, and

parents) toward present counseling’ services as measured from scores on

~ “the Semantic Differential Scales. The author has also presented the

findings of the analysis of the data Con;erning factors which may‘have

influenced attitudes held. Thus analysis of the data invoiving the .

~ Biographical Data, Current Educational Issues Sgale, Intellectualism-

Pragmatism Scale, Counselor Duties Sca#: and Contact and Knowledge
Questionnaire were aT?o presented.

As indicated in Chapter 1V, for each of the 8 concepts of thé
Semantic Differential a total evaluative score, geared to ev§1uate the
quality of existing counseling services (derived from th:ee s&;]es,
each with a score range of 1 to 7), and a tota]fUrgency score, geared
to describe the need for counseling services lerived from three scales,
each with a score range of 1 to 7), were calcUléted for each respondent.
Thusfthe&total possibléoscore on eg&h of the evaluative and urgency
factors for each of the eight cohcepi;\was 21. In discussiﬁg mean
scores of the six study groups bn7tﬁé4$emantic Differential the fgl]ow—

ing terms were used. o o 8

99
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Mean Score }”C:QA Term

21 Extremely Positive Attitude
18 . Quite Positive Attitude

15 ‘ STightly Positive Attitude
12 Neutral

9 Slightly Negative Attitude
6 ' Quite Negative Attitude

3 ) & xtremely Negative Attitude
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ot L

fieneral Trends On
Semantic Differential

As a first gener§l observation it can be seen by Table 5
.(5.101) that in all but three instapces mean ratings of the six study
groups for the eva1ué%ive factor on the eight concepts were lower
than were mean ratings on the urgency factor. The difference in mean
ratings of the six study groups on the evaluative and urgency'factors
were especially noticeable on the cogcepts’High School Course Planning
and Occupational b]anning.

Generally speaking, teachers' means were'consistent1y Tower on
the concepts relating to counseling than were mean ratings of the

other five groups. In general teacher means on the evaluative factor

of guidance rela}ed concepts fell below a slightly poSitiQe attitude.

Mean scores on the urgency factor of guidance related concepts ranged

from a §]ight11,po§itive attitude to a quite positive attitude.

~ Parents and students in general indicated a higher attitude
toward counseling services than did teachers. Parents scored con-
sistent1y'1owér than did students on éhe qydﬁuative factor of the
guidance relatgd-concepts; but scored ééhsistent]y higher than did
students on the‘ufgentyékactor of the guidance related concebtsi Stu-

dents' evaluative means generally indicated a slightly positive atti-

tude toward founseling services and urgency means ranged from slightly

positive to qgj;ekgosjtjve attitude. Parent evaluative means indicafed

ﬁn general a slight[y_p6§§b§ve attitude toward counseling services

and urgency means indicated a quite positive attitude.

Trustees, administrators and counselors' mean scores on the

S
[ 4

’
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evaluative and urgency factors of the gujdance related concepts.tended
to be higher than those of teachers, students and parents. In general,

trustees, administrators and counselors' means on the evaluative factor

of the guidance related concepts indicated a slightly positive attitude

with counselors indicating a quite positive att

r means generally indicated

de on several con-
cepts. Trustee, administrator and counse

a ggjte positive attitude on the urgency factor of the concepts.

In summary, one may conclude that in general, with the exception

of téechers, the study groups indicated a slightly positive attitude.

toward guidance related concepts on the evaluative factor and moveq\

to-a quite positive attiFude on the urgency factor of the quidance
related concepts. , , h |

As a point of interest it may be noted that school trustees,
teachers, and parents' means were higher on the»eva1uative factqr of

the concept School Teacher than they were_on'the evaluative fdgtor of

the concept Counselor. Administrators, counselors and students' means

on the evaluative factor of the.concept.School Teacher were lower ,
than they were on the concept Counselor. With the exception of
teachers' means on the evaluative factor of the concept Counselor

the means of all §roup§'0n the evaluative factor of School Teacher

and Counselor indicated a slightly positive attitude.

It may also be noted thatacounselors had a h1gher mean on

the eva]uat1ve factor of the concept Schoo] Teacher than did teachers

\

themselves

”

B ‘ ' ’
The means for all groups on the urgency factor were higher
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for the concefjt Sghool Teacher than were the means for the concept

Counselor. The overall attitude toward the ccncept School Teacher

(urgency factor) was quite positive. Means on the urgency factor of

the concept Counselor ranged from slightly positive to quite ﬁositive.

In general, means of the six groups on both the evaluative and

urgency factors tend to be higher for the concept Ideal Teacher than

they were for Ideal Counselor.

HYPOTHESIS TESTS

In some instances throughout the analysis of the data, although
thevanalysis of variance indicated a significant difference existed
between groups, the Scheffé test for compar1son of means was unable.
to detect significant mean differences between specific groups.

In regard to this, Winer (1962) suggested: ¢
"The Scheffé method is clearly ‘the most conservatiye '
with respect to type 1 error; this method will lead to
- the sma]lest number of s1gn1f1cant differences. In making
tests on differences between all possible pairs of means
it will yield too few significant results (p. 89)."

- Due to the size of t@e sample in this study and the unequal
n's it was decided that the conservative Scheffé technique should be.

S

ssignificant differences rather

used even though it resulted in too f

than too many significant differences.

Hypothesis 1

There, will be significant differences in attitudes of the six
study groups towards present counseling services as measured by mean \

scores on Semantic D\fferentlal Scales.



variance,

Ll
‘

Hypothesis 1 was tested by means of a one-way analysis of

6 through 53.

MEANS AND STANDARD DEVIATIONS OF THE SIX STUDY
GROUPS FOR THE CONCEPT COUNSELOR (EVATUATIVE)

TABLE. 6

Results of tests of Hypothesis 1 are presented in Tables
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Groups Number X S.D.
1. Trustees EL( 19 16.68 3.42
2. Administrators\¥x " 17.00 2.65
3. Counselors 15 18.67 - 1.76
4. Teachers . 155 14.18 - 4.13.
5. Students 224 16.25 2.82
6. Parents | 243 15.75 £10 -
Total 667 15.67 3.75
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SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
_ COUNSELOR (EVALUATIVE) FOR THE SIX STUDY GROUPS

106

COMPARISON OF MEANS TEST

PROBABILITY MATRIX FOR THE SCHEFFE MULTIPLE

»

Source ~™~ S MS df F p
> . *%k
Groups 595.50  119.10 5 8.94  0.00001
_Error 8802.63  13.32 661
* 3
Significant 0.05
*k . . :
Significant 0.01
TABLE 8

‘I - N .
Trustees. "Admin. Counselors Teachers Students Parents

Trustees - 1.00 .78 P .16 .99 .95

Admin, - .93 .29 .99 .94

' . *ok ' .

Counselors - .00 .29 - RE

. . » * % *%

Teachers - .00 .Q0

Students - .81

Parents -

~ *Signjficant 0.05
%
" Significant 0.01

b,
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In TabTe 8 it has been shown that for the concept Counselor -
evaluative factor, the Scheffé test indicated there was a significant
diffefence between counselors and teachers (p<.01), between teachers and
students (p<.01), and between teachers and parents (p<;01) as'measured
by mean scores on_the Semantic Differential Scales.

As indicated in Table 6, counselors had a more positive atti-
tude than did teachers, studenfs had a more positive attitude than did

teachers, and parents had a more positive attitude than did teachers.

TABLE 9

MEANS AND STANDARD DEVIATIONS OF SIX STUDY GROUPS
THE CONCEPT COUNSELOR (URGENCY) .

Groups | )uhber . % ‘ S.D.
frowps . | |
1. Truste;}\\\\;_,///;7 19 19.00 2.47
2. Administrators all ' 17.82 S
3. Counselors 15 19.53 1.85 .
4. Teachers 155 1635 4.16
5. Students 224 . 36 3.39

6. Parents 243 -18.56 3.09

Total - 667 17.67 3.53




108

TABLE 10 o

-

" SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
- COUNSELOR (URGENCY) FOR THE SIX STUDY GROUPS

Source $s MS df - o
+
l **x
«  Groups 565.81 113.16 5 «3.66 0.00001
Error 7744.69 11.72 661
*
. sxdignificant 0.05
Significant 0.01 x\\v
TABLE 11« .

PROBABILITY MATRIX FOR THE SGHEFFE MULTIPLg
COMPARISON OF MEANS TEST

Trbsteqs Admin. Counselors Teachers Students Parents

Trustees - .97 .99 .07 .55 .99
Admin. - .90 .87 .99 .99
Counselors - .04* .34 .95

. . “ . : * %k
Teachers : - v .16 .00
Students ‘ | ) - .02*

* *
~xoignificant 0.05
Significant 0.01
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-~

In Table 11 it has been shown 'that for the concept Counselor -
urgency factor, the Scheffé test indicated there was a significant dif-.
ference bétween counselors and teachers (p<.05), between teacﬁer} and
parehts (p<.01), and between students and pérents (p<.05) as measured
by mean scores on- the Semantiq_Differentia] Scales.

As . indicated in Table 9, counselors had a more positive apti—
tude than did téachers, parents had a more poSitive\attitudg;than did

-

teaéheré, and parents had a more positive attitude than did students.
TABLE 12

MEANS AND STANDARD DEVIATIONS OF.THE SIX STUDY
GROUPS FOR THE CONCEPT COUNSELOR ADVICE (EVALUATIVE)

s —apme——

——— ——

Groups ; Number X S.D.
1. Trustees 9 en a8
2. Administrators oo . 1691 238
3. - Counselors B 7. . 2.64
4. Teachers 155 13.73 3.83
5. Students 240 1576 2,95
6. Parents u3 (}5.23 4.06

Total b 667 1807 369
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TABLE 13

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
COUNSELOR ADVICE (EVALUATJVE) FOR THE SIX STUDY GROUPS

Source S MS df F P

: R 2.
Graups 535.31 107.06 5 8.30 0.000008
Error 8525.25 . 12.90 661 ‘

- :
«oignificant 0.05
Significant 0.01

TABLE 14

JLITY MATRIX FOR THE SCHEFFE MULTIPLE
1 COMPARISON OF MEANS TEST -

—

Trustees

j:t?ﬁk\\\\ 93 ' 19 .99 95

Admin. .- .99 .15 96 ¥ .8
*k -
-Counselors - .01 .63 .33
. L k% *k
,Teachers ) - .00 .01
Students o - .7
. S % -
- Parents  ° , _ \‘ -

s S

- *:Significant Q.05
: Signifiqant 0.01
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In Table 14 it has been shoquﬁéat for the égﬁcept Counselor -
Ag!jgé_- evaluative factof.lthe Scheffé;fest indicated there was a
significant difference between co?ﬁselors and éeachers (p<.01); be\
f@een teachers and students (p<.01), and between.teaphers and barents
(p<.01) as measurgq by mean scores on the Sem;ntic Differentiél
Scales. |

As indigatedqin Table 12,counselors had a hore positive atti- -

tude than did teachers, students had a more positive attitude than did

teaghers, and parents had a more positive attitude than did teachers.

TABLE 15

MEANS’AND STANDARD DEVIATIONS OF THE SIX STUDY GROUPS
FOR THE CONCEPT COUNSELOR ADVICE (URGENCY)

.d v T - y—

Groups \ Namber X s

1. Trustees 19 R TRIE 2.66

2. Administrators N i 17.55 2,02

3. Counselors -:J;,,,gs S we 29

o, Teachers 7 155 o561 17367

5. Students T 1645 3.28
6.

Parents - 243 17.87 322

‘Total - 667. 16.86 3.42

\
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TABLE 16 ) ’

S OF ANALYSIS OF VARIANCE FOR THE CONCEPT COUNSELOR
ADVICE (URGENCY) FOR THE SIX STUDY GROUPS
) L ,

.
kv)

Source  SS MS o df . F p
. { ' _ ) *k
Groups 570.81 114.16 5 10.45 0.000007 ~

Error  7223.81  10.93 661

Significant 0.05
- Significant 0.01

TABLE 17
/ 1 ¢ V
PROBABILITY MATRIX FOR THE SCHEFFE MULTIPLE

COMPARISON OF MEANS TEST -1

a

Trustees Admin. Counselors Teachers Studénts Parents

.

Trustees * - .99 .99 09 - 49 .99
Adnin, .« - 100 62 .95 - .99
Cdunselors _ . B .86 1.00

. Teachers . R ' - .33 0™

. : _ o

. . ‘ " v ® o Kk
Students = oy 3 - .00

" pavents . v o ST

7

x5 % T B
xx0ignificant 0.05

;//ymﬁﬁcmtOJI T | -
., . o '.~" ‘ . i ‘«' ) »‘ ‘\' V \ . Q3

B
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t.

As can be obsefved from Table 17, for the concepf Counselor
Advice - urgency factor, the Scheffé&test indicated there was a sig-
niffcant difference between teachérs and parenis (p<.01) and between
students and parents (p<.Oi) as measured by mean scores on the Semantic
Differential Scales.

As indicated in Tgble 15, parenés had a .more positive attitude
than did teachers and parengg had a more positive adttitude than did

students. ‘ S{i
" TABLE 18

MEANS AND STANDARD DEVIATiONS OF THE SIX STUDY GROUPS
"FOR THE CONCEPT INDIVIDUAL COUNSELING (EVALUATIVE)

(82 )

Groubs | o Number X _ S.D.
1. Trustees 19 {1737 3.17
- 1
2. Administrators T 17.27 2.4
3. Counselors 15 18.47 1.85
‘ oW,
Teachers 155 : 14.63 3,85
Students 1 224 ., 16.79 3.10
6. Parents ” " 243 15.79 4,08
0 } "y
~ Total 667 15.99 -~ 3.68
g. o
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TABLE 19

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT INDIVIDUAL

COUNSELING (EVALUATIVE) FOR THE SIX STUDY GROUPS

—
Source SS MS df F p
Groups 583. 44 116.69 5 9.14 0.000008™"
Error 8442. 44 12.77 661

* .
xxoignificant 0.05
Significant 0.01

i

" TABLE 20

" PROBABILITY MATRIX FOR THE SCHEFFE MULTiPLE
COMPARISON OF MEANS TEST

Trustees Admin. Counselors Teachers Students Parents
_ bt -

A
Trustees - / 1.00° .98 .08 - .99 .63
Admin. . 98 = .35 .99 .87
: *%
Counselors - .01 .68 .16
‘ // ™ **
Teachers ! ) s - \w .00 o7
‘ L _
Students T , - - .10
~ Parents . R \ -

*
xwoignificant 0.05 -

Significant 0.01

L
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It has been shown in Table 20 that for the concept Individual
Counseling - evaluative factor, the Scheffé test indicated there was
a significant difference between counselors and teachers (p<.01) and
be@ﬁeen teachers and students (p<.01) as measured by mean scores on the
Semantic'Different{al Scales.

As indicated in Table 18, counselors had a more positive atti-
tude than did teachers and students had a more positive attitude

than did teachers.
TABLE 21

MEANS AND STANDARD DEVIATIONS OF THE SIX STUDY GROUPS
' FOR THE CONCEPT INDIVIDUAL COUNSELING (URGENCY)

Groups Number : X S.b.

1. Trustees | 19 19.58 2.24
2: Administrators - n ‘ 18.09 2.39
3. Counselors 15 | 19.73 1.44
Teachers 155 - 16.45 3.80

5. Students 224 17.27 3.3
6. Parents ' 243 - 18.52 2.9

Total : 667 17,67 3.36 -
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TABLE 22

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT INDIVIDUAL
COUNSELING (URGENCY) FOR THE SIX STUDY GROUPS

Sgurce SS MS df F p

**
Groups 576. 31 115.26 5 10.97 0.000005
Error 6947.50 10.51 - 661

orsignificant 0.05
Significant 0.01

TABLE 23

PROBABILITY MATRIX FOR THE SCHEFFé MULTIPLE
COMPARISON OF MEANS TEST
‘ @

Trustees Admin. Counselors Teachers Students Parents

*k

Trustees - N V4 1.00 0 1 .86
Admin, - .89 .76 .98 : .99
‘ *k
LCounselors - .0l .15 7 .85
Teachers - .33 .00**
by ‘ *%k
Students : - - .00

Parents \\/\\' ‘ | ; -

oesignificant 0.05
Significant 0.01
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In Table 23 it has been shown that for the concept Individual
Counseling - qrgency‘factor, the Scheffé test indicated there was a °
significant difference between trustees and teachers (p<.0]); between
counse]orsfﬁnd teachers (p<.01), between teachers. and parents (p<.01),
and Sétween students and pa}ents (p<.01) as measured by mean scores
on the Semantic Differential Scales. | '

As ihdicated in Table 21, school trustees had a more pogitivg .
attitude than did teachers, counselors had a more positive attituge
than -did teachers, parents had a more positive attitude than did

teachers, and parents had a more\gositive attitude than did students.

TABLE 24

MEANS AND STANDARD DEVIATIONS OF THE SIX STUDY GROUPS
FOR THE CONCEPT SCHOOL TEACHER (EVALUATIVE) |

S, Groups Number X - S.D.
1. Trustees 19 17.21 ¢« 2,76
2. Administrators n . 16.64 4.92
3. Counselors 5 17.80 - 1.57
4. Teachers 155 16.74 3.07
5. Students 224 15.60 3.44
. 6. Parents - 243 16.30 3.70

Total 667 16.23 3.4
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SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT SCHOOL

TABLE 25

TEACHER (EVALUATIVE) FOR THE SIX STUDY GROUPS

118

Source SS MS df F P
* %k

Groups 185.88 37.17 5 3.15 0.0081
Error  7812.63 11.82 661
(*

«woignificant 0.05

Significant 0.01
_TABLE 26

PROBABILITY MATRIX FOR THE SCHEFFE MULTIPLE
. COMPARISON OF MEANS TEST

\

Trustees Adn%n. Counselors Teachers Students‘ Parents

N
Trustees - .99

'Aamin. ' - T
Counse]org

Teachers

Students

Parents

.99
.98

.99
1.00
.93

.57
.97
.33

.08

.94
.99
75
.91
.44

rsignificant 0.05
Significant 0.01
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It mey be observed in Table 25 that fer the concept Sceool
Teacher - evaluative factor, the analysis of variance indicated there
were signiffcant differences between groups. However, the Scheffe
test for comparison of means indicated there were no s1gn1f1cant dif-
. ferences between any of the study groups as measured by mean scores on

_the Semantic Differential Scales.

TABLE 27 \55/

MEANS AND STANDARD DEVIATIONS OF THE SIX STUDY GROUPS
FOR THE CONCEPT SCHOOL TEACHER (URGENCY) :

Groups . Number X - \ S.D.
1. Trustees 19 | 19.79 - 2.02
2. Administrators 1 19.09 ° 3.56
3. Counselors - ; 15 s . 19.60 1.40
4. Teachers ‘ 155 : 15.89’ 2.63
5. Students = 224 ‘ 17.67 358
6.

Parents 243 19,74 2.14

Total 667 . 18.83° " 2.95

(D]
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TABLE 28

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT SCHOOL.-
_TEACHER (URGENCY) FOR THE SIX STUDY GROUPS

Source 55 MS df F p
Groups 528.75  105.75 5 13.27 0.000007"
Error 5259.13 7.96 661 |

* .
xxoignificant 0.05 ’
Significant 0.01

TABLE 29 = .

e

~ PROBABILITY MATRIX FOR THE SCHEFFE MULTIPLE
COMPARISON OF MEANS TEST '

' "~ Trustees Admin. Counselors Teachers Students Parents

Trustees - .99 .00+ .88 .08 1.00
Admin. - 99 .99 75 .99
Counselors - .97 .25 1.00
» ) **
Teachers : ' - .01 1
' . ‘ ' *k

Studgnts : - .00
Parents , l ' -

weSignificant 0.05
Significant 0.01

-
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As can be observed from Table 28 for the concept Schoo] Teacher

- urgency factor, the Scheffé test indicated there was a significant
difference between teachers and students (p<.01) and between students
and parents (p <.01) as measured by mean scores on the Semantic Dif-
“ferential Scales. |

As indicated in Table 27, teachers had a more positive atti-
tude than did students, and barénts had a more positive attitude than

did students.

TABLE 30

MEANS AND STANDARD DEVIATIONS OF THE SIX STUDY GROUPS
FOR THE CONCEPT HIGH SCHOOL COURSE PLANNING (EVALUATIVE)

“Groups Numbers X 5.D,
1. Trustees 19 15.95 2.82
2. Administrators Bl Lo16.9 .64
3. Counselors 15 ’ 17.60 2.16
4. Teachers 155 ~ 14,31 . 4.21
5. Students ° 224 15.47 4.02
6. Parents 283 15.16 4.49

Total 667 15.17 4.19




TABLE 31

SUMMARY OF ANALYSIS OF VARIANCE FOR THE.26NCEPT HIGH
SCHOOL COURSE PLANNING (EVALUATIVE) FOR THE SIX
: STUDY GROUPS ‘
I

122,

Source SS MS daf  F B -

Groups 268.69  53.74 5 3.10 0.0089™"
Error  11448.50 1732 6]

t

LSignificant 0.05
Significant 0.01

TABLE 32 \\\\Y

PROBABILITY MATRIX FOR THE SCHEFFE MULTIPLE
COMPARISON OF MEANS TEST

14

Trustees Admin. .Counselors Teachers Students Parents

Trustees - 99 .93 g6 .99
Admin, S .55 .94
Counselors ° S - .13 . .60
Teachers < - i .21
Students | . L
Parents \

*:Significant 0.
Significant 0.

{
i
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*

It has been shown in Table 31 that for the concep"t"High Schood =

Course Planning - eValuative factor, the analysis of variance jn'iji-

cated a significant"\q_iffere;xce bétwee_n groups existed. -However, the

Scheffé test for comparison of means (Table 32) indicated there were

(o]

~ no $ignificant differences beﬂtweeﬁ any of the study gr'oupsA as measured
by mean scores on the Semantic Differential Scales. | |

) v ' b )
RPN : o
- : TABLE 33 #

)

MEANS AND STANDARD DEVIATIONS OF THE SIX STUDY GROUPS FOR
THE CONCEPT HIGH SCHOOL COURSE PLANNING (URGENCY)

»

)

Groups m N:nber .' - | Y SD
1 Trustees . 19 . | 20.26 | 1.41
| 2. "Admnistrators -1 | 19.45 2.25
3. Counselors 15 20,27 .88
4. Teachers - 1 . 19.27 2.59
5. Students 224 18.59 3.13
6. Parents 243 B U WY

Total - 667 19.15 2.72

P
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. TASLE 34

Y OF VARIANEE FOR THE' CONCEPT HIGH SCHOOL
ENG, (URGENCY) FOR THE SIX STUDY GROUPS

"

Source MS df F P

: ’ \
Groups 27.08 5  3.73  0.0024"
» Error , 7.24 661 - '
* . 3
xoignificant §
Significant &
.
TABLE 35
o ; . &
FMATRIX FOR THE SCHEFFE MULTIPLE
""COMPARISON OF MEANS TEST
Trustees Admin. Counselors Teachers Students Parents
Trustees - = .99 1.000 . .81 23 .89
Admin. A - 9. .00 © .9%  1.00
Counselors S 87\ .3 . .93
- Teachers - - ' - .32 .99
Students o - | ¥ - .05*
Parents . - o :

. weSignificant 0.05
Significant 0.01

o A\



As can be observed from Table 35 for the concept

Course Plann1ng - Jd%e

Ty
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High Schoo]
RCy factor the Scheffé test indicated there

o

- was a sxgnif1cant d1fference between students and parents (p<.05) as

measured by mean scores on the Semantic Differential Scales.

VAs indicated'in Table 33, parents held a more positive -atti-

tude than did students.

TABLE 36

MEANS AND STANDARD DEVIATIONS OF THE SIX STUDY .GROUPS

FOR THE CONCEPT IDEAL COUNSELOR (EVALUATIVE)

S.D.

’GFOUpS Number
1. Trustees 19 - 19.21 2.68
f Administrators n 219.55 < 2.77
3. Counselors 15 T 993 T 1.83
O
4. Teachers - 155 1772 L o366
5. Students 224 12‘.4\;\.. 3,05
’ \\\'\ !
6. Parents 243 17.12 AN . 3.57
2 . {
Total 667 17.54 300 -




TABLE 37 - . [ -

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT IDEAL COUNSELOR "
(EVALUATIVE) FOR THE SIX STUDY GROUPS - .

. \ y oo
Source SS ~ MS df F g p :
— a : ' RIS ‘
Groups = 233.50 46.70 5 4.]3} 0.001 )
- Error 7472.44 -11.30 66t S ' v
Slgmficant 0.05 X
ﬁS1gmf1cant 0.01. L :
/
TABLE 38 .
. : PROBABILITY MATRIX FOR THE,SCHE?FE MULTIPLE
' COMPARISON OF MEANS TEST - . v
Trustees Admin, " Counselors - Teachers Students Parents
CTrustees. - .99 99 .65 .45 .23
° S’Admn. N S
Counselof's < T AR "2
Teachevs A ©o ) -
Students,‘ S - e -
*, Parents = . * . R
*xxoignificant 0.05 o S | ,

. Significant 0,01
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-

® As can be observed in Table 37 for the concept 1dea) Counselor

i:é?a]uat1ve factor, the ana]ys1s of var1ance ﬁnd1cated there were
sighificant differences between the study groups. However, the
Scheffé test for comparison of means indicated there were no signifi-

cant differe(ces-between any of the study groups as measured by mean

scores on thg Semantic Differential Scales.

TABLE 39

MEANS AND STANDARD DEVIATIONS OF THE SIX STUDY GROUPS
FOR THE CONCEPT IDEAL COUNSELOR (URGENCY)

o \éi
Groups Number X S.D. \

1. Trustees | 19 19.58 2.55

2. Administrators IR - 19.27 2,64

3. Counselors 15 - 20.27 - 1.58

4. Teachers 155 ’ 1i8.02 3.59

5. Students 224 17.42 3.44

6. Parents ' 243 | 18.12 3.38

Total’ 667 17.97 = 3.43

v
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TABLE 40

. .
SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT IDEAL
COUNSELOR (URGENCY) FOR THE SIX STUDY GROUPS

Source sS MS df F p

. ‘ **
Groups ' 220.25  44.05 5 3.83 0.0020
Error 7608.13 11.51 661

*
sxoignificant 0.05
Significant 0.01

~ TABLE 41
PROBABILITY MATRIX FOR THE SCHEFFE MULTIPLE
COMPARISON OF MEANS TEST

Trustees  Admin. Counselors Teachers Students Parents

Trustees -9 .59 .61 2] .66

Admin. - .99 .92 .68 : .94

LCounselors - .31 | .08 .33

Teachers , - .72 .99

Students o . ' A - .43

Parents ; . q ' -
waSignificant 0.05 ’

Significant 0.01
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In Table 40 it has been shown that for the concept Ideal Coun-
~ selor - urgency factor, the ana]ysis‘of variance indicated there were
significant differences between study groups. Hawever, it may be »
observed that the Scheffé test for comparison of means (Table 41)
indicated there were no significant differences bétween any of the

.

study groups as measured by mean scores oh the Semantic Differential

Scales.
- TABLE 42 .
MEANS AND STANDARD DEVIATIONS OF THE SIX STUDY GROUPS
\ FOR THE CONCEPT OCCUPATIONAL PLANNING (EVALUATIVE)
Groups - Number X S.D.
1. Trustees 19 16.74 2.31
2., Administrators 1 15.82 2.89
3.  Counselors 15 : 17.67 2.66
4. Teachers 155 14.61 4.00
5. Students 224 ' 16.16 3.74
6. Parents 243 15.82 . 4.79

Total 667 16.72 4.19
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TABLE 43

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT OCCUPATIONAL
PLANNING (EVALUATIVE) FOR THE SIX STURY GROUPS

Source sS MS df F p

* ¥k
Groups 313.81 62.76 5 3.63 0.0030
Error 11423.25 17.28 661

*
xxoignificant 0.05
Significant 0.0]

. TABLE 44

-

PROBABILITY MATRIX FOR THE SCHEFFé MUQJIPLE

. COMPARISON -OF MEANS TEST
x

Trustees Admin. Counselors Teachers Students Parents

Trustees - .99 .99 .49 .99 .97

Admin, - .94 .97 .99 1.00
Counselors ‘ - A .19 .86 .73
Teachers | : - ’.03* ‘ .16
Students , ” - .97
Parents | o , -

*
xxoignificant 0.05

{gnificant 0.01
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As can be observed in Table 44 for the concept Occupational

- Planning - evaluative factor, the Scheffé test indicated there was a
significant difference between teachers and students (p-.05) as
measured by mean scores on the Semantic Differential Scales.

As indicated in Table 42, students held a more positive at-

titude than did teachers.

TABLE 45

MEANS AND STANDARD DEVIATIONS OF THE SIX STUDY GROUPS FOR
THE CONCEPT OCCUPATIONAL PLANNING (URGENCY) °

¥

Groups Number X - . S.D.

1. Trustees 19 : | 19.00 2?31
2. Administrators 1 . 18.91 1.92
3. Counselors 15 19.40 2.23
4. Teachers 155 T 18.21 3.24
5. Students 224, | 18.88 2.82
6. parents 243 19.19 3.02

Total 667 , 18.86 2.97




TABLE 46

SUMMARY OF ANALYSTS OF VARIANCE FOR THE CONCEPT OCCUPATIONAL

PLANNING (URGENCY) FOR THE SIX STUDY GROUPS
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Source SS MS df F p
Groups 98.69  19.74 5 2.25 0.0480"
Error 5801.50 8.78 661

*
xoignificant 0.05
Significant 0.01

t

TABLE 47

PROBABILITY MATRIX FOR THE SCHEFFé MULTIPLE
COMPARISON OF MEANS TEST

Trustees Admin. Counselors Teachers Students Parents

Trustees - 1.00 .99
Admin. - .99
Counselors -

Teachers

Students ' ,

Parents

.94
.99
.82

1.00
1.00
.99

.44

.99
.99
.99
.06
93

. * . :
«oignificant 0.05
Significant 0.01
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It can be'observed from Table 46 for the concept Occupational

Planning - urgency factor, the analysis of variance indicated there
were significant differences beéween'means. However, as shown in
Table 47, the Scheffé test for comparison of means indicated there
were no significant differences between any of the study groups as
measured by mean scores on the Semantic Differential Scales.

TABLE 48

MEANS AND STANDARD DEVIATIONS OF THE SIX STUDY GROUPS
FOR THE CONCEPT IDEAL TEACHER (EVALUATIVE)

Groups Number X S.D.

1. Trustees 19 19.47 2.25
2. Administrators ik 20.00 1.41
3. Counselors ) | 15 | 19.47 2.33
4. Teachers 155 1841 3.08
5. Students 220 . .47 3.10

6. Parents . 243 - 17.60 3.61

Total 667 17.88 '3.28
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"TABLE 49

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT IDEAL TEACHER
(EVALUATIVE) FOR THE.SIX STUDY GROUPS

‘Source sS MS . df F p-

. ' » I’y ¥ %
Groups 236.19  47.24 5 . 4.49 0. 0005
Error 6952.25  10.52 _ 661

e

N
sxoignificant 0.05
Significant 0,01

N

TABLE 50

PROBABILITY MATRIX FOR THE SCHEFFE MULTIPLE
COMPARISON OF MEANS TEST

q

Trustéesl Admin. Counselors Teachers Students Parents

Trustees - .99 1.00 .87 24 v 32

CAdmin. e 99 .78 27 .33

~ Counselors “ ‘ - .92 . .38 .46
Teachers - 7 31
StUdéht; - - © .99
Parents R J -

* .
«x2ignificant 0.05
- Significant 0.01
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‘In Table 49 it has been shown that for the concept Idea]
Teacher - eva]uah ve factor, the ana]ysws of variance 1nd1cateﬁ sig-~
nificant differences between means. However, Table 50 1.nd1cated there
were no significant differences between any of the study groups as

. measured by mean scores on the Semantic Differential Scales. ¥ \

TABLE 51

MEANS AND STANDARD DEVIATIONS OF THE SIX STUDY GROUPS 2
’ FOR THE CONCEPT IDEAL TEACHER (URGENCY)

Groups Number X $.D..
1. Trustees 19 19.89 2.33
2. Administrators N 20.00 - 1.48
3. Counselors 15 20.07 1.53
4. Teachers ‘ 155 18.95 2.88
5. Students 224 17.98 3.32

6. Parents 243 ~18.68 ©3.38

Total 667 . 18.60 3.20
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TABLE 52

~N
~

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT IDEAL
TEACHER (URGENCY) FOR THE SIX STUDY GROUPS

Source SS MS df F P

%
Groups 192.19  38.44 5 3.82 0.0020
Error 6648.38  10.06 - 661

risignificant 0.05
Significant 0.01

™~ . , TABLE 53

PROBABILITY MATRIX FOR THE SCHEFFE MULTIPLE
COMPARISON OF MEANS TEST

by

; Trustees Admin. Counselors Teachers Students Parents

p
vl

Trustees - 1.00 1.00° .91 21 .76
Adnin. - .00 .95 .52 .87
Counselors \ - .89 \ .30 .74
Teachers ' o - .13 .98
Students | . R ] ; .38
Paﬁents ) | f , -

*:Significant40.05
Significant 0.0]
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As can be observed from Table 52, for the concept Ideal Teacher

- urgency factor, the analysis of variance indicated there were sig-
nifican; di fferences between means. However, Table 53-indicated there
were no signifiéant differéyces between any of tﬁe study groups as /
measured by mean scores on the Semantic}Differential Scales.

Hypothesis 1~  there will be significant;differeﬁies.in ’
attitude; of the six study groups towards present counseling ser%ices
as measured by mean scores on Semantic Differentia1'Sca]es.

The analysis of the data supports Hypothesis 1 for the evalu-

ative and urgency factors on the concepts Counselor, Gounselor Advice,

and Individual Counseling. Hypothesis 1 is also supported for the

evaluative factdr of the concept Occupational Planning and for the

urgency factor of ‘the concepts School Teacher and High School Course
Planning. % .
The analysis of the data does not support Hypothesis 1 for

the evaluative and urgency factors for the concepts Ideal Counselor

and Ideal Teacher. Hypothesis 1 is not supported for the evaluative

factors for the concepts School Teacher and High School Course Plan-

ning and for the urgency factor for the concept Occupational Planning.-

0

Hypothesis 2

There will be significant differences in attitudes toward the

present Counseling sérQices of the six study groups according to sex,

‘ t)
age, educational level and religion.
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(a)( Differences According to Sex -
L A two-way anaiysis of variance was conducted as a test of dif-
ferences between the means of ‘the sexes of five of the groups (parents,
- students, teachers counselors and trustees). Means and var1ances of

the two sexes have been presented in Table 54. Results of the ana]y—

sis of var1ance have been _presented in Tab1es 55 through 70.

TABLE’54

SUMMARY OF MEANS AND VARIANCES OF FIVE OF THE
- STUDY GROUPS CLASSIFIED BY SEX ON THE EIGHT
T CONCEPTS OF THE SEMANTIC DIFFERENTIAL

, Concepts Male .~ Female
' ‘ : X Variance X Variance
Counselor  E- 15.29 1420 16.02 . 13.99
U 17.29 12.91 18.05 . 12.05
; Counselor 14.80 13.65 15.48 13.55
. Mvice U 16.50 ' 11.4 . V.22 7 - 12.03
« % Indivjdual 15.50 14.03 16.48 12.87
,; 'Coungeling U 17.30 - 12.24 . 18.03 10.29
¢ x; . ’( .
. ¢ - School E 16.01 13.18 # 16.45  10.39
i, Teacher U 18.68 9.53 18.98  7.69°
44+ High Schodl  E - 14:86 18.94 15:43'"  16.49
A‘f':.‘ Course ?gan. ] 18.92 8.53 19.38 6.21 .
T idea C . g 17.26 -~ 12.09 17.75  10.9
! ~.{ Counselor U 17.54 13.49 - 18.36 9.78 ;
i 4" occupationab < E 15.26 19.07 . 16.19 16.07
y;-u Planning U 18.50 11.04 - 19.23 6.54
,,;f“qé Ideal E 17.69 12.03 . 18.01 9.64
"4 Teacher u. 18.46 - 10.29. . 18.69 . 10.47
e~
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TABLE 55 - ®

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
COUNSELOR (EVALUATIVE) ACCORDING TO SEX
FOR THE FIVE STUDY GROUPS

* Source S MS df F P
Groups 546.81 ° 136.70 4 10.23  0.000001""
Sex 58.00  58.00 1 4.3 0.038
Group x Sex  40.99 1025, . 4 77 0.547

, . TN
Error 8633.63  13.36 646 k //{”—‘5\\

oesignificant 0.05. .« - )
Significant 0.01 , .

In Table 55 it has been shownthat for tﬁe five study groups
for Qﬁ% concept Counselor - evaluative factor, the‘analysis'of variance
indicated there was a sighifican£ difference Setween males and females
(p<.095) aé‘measureg by medn scorés,qn the Semantic Differential Scales.
As indicated in Table 54 (p4(138);fema1es had a more pogitive attitude
than did males. . |

A5 )
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TABLE 56

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
COUNSELOR (URGENCY) ACCORDING TO SEX
: FOR THE FIVE STUDY GROUPS

.

Source . .SS  MS dif.  F p.
‘Groups . 524.23 . 131.06 - 4  11.09  0.000013""
Sex . 53.17 5307 1 . 450  0.034"
Group x Sex 8.89. 2.22 ‘4  $.9  0.945
Error : ” | ‘ o |
orSignificant 0.05 S ot
Significant 0.01 ‘ .

In Tﬁbie 56 it Hﬁs been"shogﬁnjhaf for ‘the five study groups
‘ for thefcdhcebt°Counselor-urgency %actor, the analysis og?variance 1n-
dicated there wasfa significant difference betwe%h males and females
.(p<.05) as.measuredaby meanagcores.on'the‘Sémant3c Différeﬁt1a1 Scales.
As indicated in fab}é 54 kd.438Xfemaies,had a more positive'aititude,

L

‘ than did maTes.
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TABLE 57

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
® COUNSELOR ADVICE (EVALUATIVE) ACCORDING
TO SEX FOR THE FIVE STUDY GROUPS

2

Source . oms df F P
“Gréups 473.81 118.45 | 4922 0.000018""
Sex  48.68 868 1 3.79 0.056
Group x Sex - 120.62 30.16 , 4 - 2.35 0.059
Error 830100 12.85 646

* .
sxoignificant 0.05
Significant 0.01

As can be observed in Table 57 for the five study groups for

the concept Counselor Advice - evaluative factor,the analysis of vari-

ance indicated there was o significaht difference between males and

females as measured by mean scores en the Semantic'Differential Scales.

.

- r



TABLE 58

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CON
COUNSELOR ADVICE (URGENCY) ACCORDING
. | TO SEX FOR THE FIVE STUDY GROUPS

142

24

- —

Source SS MS df F P
Groups .523.78  130.94 4 11.94 ° 0.000003**
Sex . 43.96 43.96 \ 401 0.086"
Group x Sex  52.53 1313 4 1.8 0.3
Error 7086.63 10.97 644

iSignificant 0.05
Significant 0.01

nad

In Table 58 it has been shown that for the five study groups

for the concept Counselor Advice - urgency factor,the analysis of var-

ance indicated there was a significant difference between males and

females (p<.05) as measured by mean scores on the Semantic Differen-

tial Scales. As fndicated in Table 54 (p. 138),females had a more

positive attitude than did males.



SUMMARY OF ANALYSIS OF VARIANCE (FOR THE CONCEPT
INDIVIDUAL COUNSELING (EVALUATIVE) ACCORDING

TABLE 59

TO SEX FOR THE FIVE STUDY GROUPS

143

Source - SS MS df F P
Groups 538.14 134.54 4 1055 0.00001
Sex 17.39.  117.39 | 9.21  0.003
Group x Sex 28.29 7.07 4 0.56 0.696

12.75 646

Error 8238.56

— :
«xoignificant 0.05
Significant 0.01

As can be observed in Table 59 for the five study groups for

the concept Jndividual Counseling - eva]uative factor, the analysis of

variance indicated there was a sigﬁffiéanz'difference (p<.01) between
S

males and females as measured by mean scores on the Semantic Differen-

tial Scales. As indicated in Table 54 (p. 138),females had a more

. (
positive attitude than did males.



TABLE 60

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT

INDIVIDUAL COUNSELING (URGENCY) ACCORDING
TO SEX FOR THE FIVE STUDY GROUPS

144

‘Source SS MS df- p )
Groups 540 .80 135.20 4 12.79  0.00001"
Sex 54.23 54.23 1 513  0.024"
Group x Sex 6.45 1.61 4 .15 0.962
Error 6829 .94 10.57 646

*
xSignificant 0.05
Significant 0.01

In Table 60 it has been shown that for the five study groups

for the concept Individual Counseling - urgency factor, the analysis of

variance indicated there was a significant difference (p<.05) between

males and females as measured by mean scores on the Semantic Differen-

tial Scales. As indicated in Table 54 (p. 138),females had a more pos-

itive attitude than did males.
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TABLE 61

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
SCHOOL TEACHER (EVALUATIVE) ACCORDING
TO SEX FOR THE FIVE STUDY GROUPS

Source SS MS df F p
‘ e
Groups 202.95 50.74 4 4.37 0.001
Sex 28.26 28.61 ] 2.36 0.058
Group x Sex 20.05 5.01 4 0.43  0.786
Error 7499.63 11.61 646

*
xxdignificant 0.05
Significant 0.01

In Table 61 it has been shown that for the five study groups

for the concept School Teacher - evaluative factor, the'analysis of

varianée indicated there was no significant difference between males
and females as measured by mean scores on the Semantic Differential

Scales,



SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT

TABLE 62

SCHOQL. TEACHER (URGENCY) ACCORDING
TO SEX FOR THE FIVE STUDY GROUPS
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Source - SS MS df F p
Groups 575.83  131.46 4 16.61  0.000006™
Sex 12.95 12.95 1 1.64 0.201
Group x Sex 5.04 1.26 4 16 0.959
Error © 5114.19 7.92 646

rsignificant 0.05
Significant 0.01

As can be observed in Table 62 for the five study groups for

the concept School Teacher - urgency factor, the analysis of variance

indicated there was no significant difference between males and fe-

males as measured by mean scores on the Semantic Differential Scales.



TABLE 63
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SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
HIGH SCHOOL COURSE PLANNING (EVALUATIVE)
ACCORDING TO SEX FOR.THE

FIVE STUDY GROUPS

Source SS MS df F p
g ,
Groups 225.45  56.36 - 4 3.22  0.013
Sex 44.20 -44.20 1 2.52 0113
Group x Sex 59.17 14.79 4 0.84 ’6i497
Error 11318.25 17.52 646
/

" :
" anoignificant 0.05
Significant 0.01

»

In Table 63 it has been shown that for the five s}udy groups

for the concépt High School Course Planning - evaluative factor,the

analysis of variance -indicated there was no significant difference be-

tween malés and females as measured by mean scores on the Semantic

Differential Scales.
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TABLE 64

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
HIGH SCHOOL COURSE PLANNING (URGENCY) ACCORDING
. TO SEX FOR THE FIVE STUDY GROUPS

Source sS < MS df F P
Groups—" 1411 35.28 4 4.86 0.0007""
Sex 41.05  41.05 1 5.65 0.018"
Group x Sex .26 .06 4  0.01 1.000

Error 4693.88 7.27 646

* )
xxoignificant 0.05
Significant 0.0]

As\gan be observed in Table 64 for the five study groups for

N

the concept of High School Course P]anning,; urgency factor, the analy-

sis of vanianeelindicated there was a significant difference (p<.05)
between males and females as measured by mean scores on the Semantic

Differential Scales. As indicated in Table 54 (p.138),females had a
: @
£l / '

I3

. more positive attitude tham did males.



 SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT

TABLE 65

IDEAL COUNSELOR (EVALUATIVE) ACCORDING
TO SEX FOR THE FIVE STUDY GROUPS

- 149

Source SS MS df F P
Groups L, 21418 5355 4 474 o0.000
Sex . . 65.37 5.3 1 5.79 0.016"
Group x Sex & 31.44 7.86 470 0.595
Error 7298.88 11.30 646

. .
xxoignificant 0.05
Significant 0.01

In Table 65 it has been shown that for the five study groups

for the concept Ideal Counselor - evaluative factor, the analysis of

variahce’indicated there was a significant dif erence (p<.05) between

males and females as measured by mean scores on“the Semantic Differ-

enti@] Scales. As inditated in Table 54 (p. 138), females had a more

positive attitude than did males.

.

o
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TABLE 66

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
IDEAL COUNSELOR (URGENCY) ACCORDING TO

\\\ SEX FOR THE FIVE STUDY GROUPS
Source $S MS df F p
* K
Groups 222.29 55.57 4 4.86 0.0008
r 4 y **
Sex . ' 12916 1291 1 11.29 0.001" .
'
Group x Sex  ~ 16.03 4.01 4 .35 0.844
Error 7392.75 11.46 646 . ‘
- .
xxdignificant 0.05 ~

Significant 0.0]

As can be observed in Table 66 for the five Study groups for

the concept Ideal Counselor - urgency factor, the analysis of var-

“iance indicated there was.a significant difference (p<.01) between
males and females as heaéured by mean scores on the Semantic Differ- -—
.y ential Scales. As indicated in Table 54 (p.138),females had a more

positive attitude than did males.
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TABLE 67

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
OCCUPATIONAL PLANNING (EVALUATIVE)- ACCORDING
~TO SEX FOR THE FIVE STUDY GROUPS

Source SS MS df | F PP.
Groups 284.88 71.22 4. am  0.002"
Sex 114.51  114.5] ] 6.61  0.010"
Group x Sex 31.74 7.9 4 45 0.767

T o

Error 11193.37 17.33 646

- -
_xwoignificant 0.05

Significant 0.01

Ih Table 67 it has been shown that for the five study groups

for the concept Occupational P1anning‘- evaluative factor, the analy-

sis of variance indicated there was a~significant difference (p<.01)
between males and females as measured. by mean scores on the Semantic
Differential Sanes: As indicated in Table 54 (p. 138),females had a

L4

more positive attitude than did males.
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TABLE 68

. /’ _
SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
'OCCUPAT IONAL. PLANNING (URGENCY) ACCORDING
TO SEX FOR THE FIVE STUDYSEROUPS

Source , SS- MS df F P

Groups 78.11  19.53 4 222 0.06Y __
Sex 66. 60 66.60 1 7.57 0.006""
Group x Sex  12.77 3.19 4 .36 . 0.835
Error 5685.19 8.80 646

rSignificant 0.05
Significant 0.01

As can be observed in Table 68 for thé five Study hyoups for

the concept Occupational Planning - urgency factor; the analysis of

* variance indicated there was a sfgnificant difference'(p<.01) between -
-males armd females-as measured by mean scores on, the Semantic Differen-
tial Scales. As indicated in Table 54 (p.138),females hagi mege pos-

itive attitude than did males.

N0
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TABLE 69
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SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
e IDEAL TEACHER (EVALUATIVE) ACCORBING TO SEX
FOR THE FIVE STUDY GROUPS

Source  SS MS df F P
Groups 206.80  51.70 s %487 0.0007""
Sex | ,37.43 ' 37.43 1 353 0.061
Group x Sex 4170 10.42 8 98 0.416
Error - 6853.13 10.60 646

eSignificant 0.05
Significant 0.01

In Table 69 it has been shown that for the five study'groups

for- the concept Ideal Teacher - evaluative factor, the analysis of

variance indicated there was no significant difference between males

and females as measured by mean scores dn'the Semantic Differential

Sca]es.
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TABLE 70

'SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPTe
IDEAL TEACHER (URGENCY) ACCORDING TO SEX ’
FOR.THE FIVE STUDY GROUPS

Source - sS MS » df F p
" . : ’ *x
Groups 180.00, 45.00 * 4 4:42 0.001

' Sex 18.76 18.76 1 1.84 0.175

Group- x Sex 23.99 5.9 4 .59 % 0.67
Error . 6583.63 - 10.19 646 |

* i - :
wxoignificant 0.05 a

Significant O.Q] . ‘ =

‘, ‘ ?il : -

As can be observed in Table 70 for the five study groups for

3

the concept Ideal Teacher - urgency factor,\the analysis of variance

indicated there was no significant,dffference between males and fe-
: ¥
males as measured by mean scores on the Semantic Differential Scales.

As can be observed from Tables 55 thre&gh 70, for the five -
study groups ,there were s1gn1f1cant differences between males and fe-
males for the eva13§i1ve and urgency factors of the concepts Counse]or,

(4

Ind;;?dual Counseling, Ideal Counselor, and 0ccupat10na1 Planning as

well as for the urgency factor of the concepts High School Course

'Plann1n9 and Counse]or Advice
There were no significant differences between males and fe-
" males for the evaluative and urgency factors of the concepts Schoo]

Teacher and Idea]’Teacher as well as for the eva]uat1ve factor of the

concepts Counselor Advice and High School Course Planning.




(b) Differences According to tour
Age Levels

A two-way ana]ysis 0t variance was conducted as a test of dif-
terences among the means of the four age levels 0% two of the grqups
(teachers and parents).  Means and variances of the four age Tevel .
groups have been presented in Table 71. Results of the analysis pf
varianke indicated there was no significant differences among any of
the age groups with regard to any of the eight concepts gf the Semantic
Differential Scales - evaluative and urgency facfors. Thus, tables
shéwinq the summary of analysis ot variance for the eight concepts
(E and U) according to four age levels of these two study groups haye

~

been omitted. . , . \
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(c) Differences According to Three
Grade Levels ot Stugents

With respect to educational levgl, a one-way analy-
sis of variance was conducted as a test of differences among the means

~ of the three educational .levels (grade 10, 11 and 12) of students.

Means and standard deviations of the three educational 1ev;li/9i,s%vé—'
ents have\been presented in Table 72. Because there waS ofly one sia-

nificant d\fference with respect to grade level only Tables 73 and 74

which indica the significant difference have beennﬁvesented.



TABLE 72

SUMMARY OF MEANS AND STANDARD DEVIATIONS OF THE

THREE GRADE LEVELS OF STUDENTS FOR THE EIGHT
CONCEPTS OF THE SEMANTIC DIFFERENTIAL

158

&
&

——

Concept Gr. 10 (N-78)  Gr. 11 (N-75)  Gr. 12 (N71)
% S.D S.D 5.D
i )
Counselor t l6.51 2.5 16.59 2.85 . 15.62 3.00
U 1723 3.32 17.68  3.54 1717 3.32
Counselor £ 15.71 2.92 16.03 - 2.99 15.55  2.96
Advice U 16.14  3.24 16.72  3.16 16.49  3.47
Individual £ 16.78  3.05 17,29 2.79 16.25  3.42
Counseling U  17.15 3.22  17.47 3.23 17.18. 3.50
Schoo] E 15.85  2.90 15.20  3.95 15,76 3.42
Teacher U 17.56  3.44 17.45 3.9 18.01  3.39
High School E  16.14  3.89 15,73 3.73 14.46  4.30
Course Plan U  18.49  3.23 18.68 2.57 18.61 3.5
Ideal £ 17.09  3.25 17.83  2.83 17.48  3.08
Counselor U 16.91  3.7] 17.75  3.34 17.63  3.20
‘Occupational £ 16.59 3.57  16.05 4,08 15.79  3.55
Planning U  18.8] 2.97 19.03  3.11 18.82  2.30
Idea E 17.85. 3.36 17.85  2.80 17.52  3.08
Teacher U 17.46  3.46 18.09  3.48 18.44  2.94
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TARLE 77

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
HIGH SCHOOL COURSE PLANNING (EVALUATIVE)
- FOR THE THREE GRADE LEVELS

Source SS MS df F p
Groups 112.06 . 56.03 2 3.55 0.030
Error 3489 .78 15.79 291
e B o N
oignificant 0.05 o

Significant 0.01

®

TABLE 74

PROBABILITY MATRIX FOR THE SCHEFFé MULTIPLE
‘ COMPARISON OF MEANS TEST

$
,
Grade 10 Grade 11 Grade 12
s
o *
Grade 10 - . B2 .03
Grade 11 | - 16

Grade 12

*
soignificant 0.05
¥ Significant 0.01
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As can be observed in Twble 74 for students for the concept

High School Course Planning - evaluative facter, the S¥heffé test in-

’

dicated there was a significant difference between grade 10 and grade
]%g}%udents (p © .05) as measured by mean scgres on the Semantic

Differential Scales.

As indicated in Table 72, grade 10 students had a more posi-

. »
4 ~ S A - 4 —~ - - - 4 o
tive attitude than did grade 12 students.

[

(d) Differences According to Five
Educational Levels of Parents

) With respect to education?? level, a one-way'gna1ysis
of, variance was conducted as a test of differénces among the méﬁns.pf
the five edu&ationa] levels within which the parent sample fell.

Means and standard deviations of the five educational levels have

been presented in Table 75. Because there was only one significant
[y

difference with respect to educational level of parents,only Tables 76

~and 77 which indicated this significant differente have been presented.



©p6'z 906l

p8°€ 90" LL 62 06°8L S6°¢  8v 8l 20" 28" Lt n FENEEOT
LL'e  92°8l £€9°€ 697 /1 29°€  £97LL 887B~ LL79L 60°S 28791 ER {eap]
62°2  $S°6L €9°2 95°8l 8L'€ 20761 0"y 00761 SP'L L6l n Q?.E%E
8L'S /L9l 99y  6L°GL° 65 86°Sl 80°G  0QL'9l L9°1 ww.m_ 3 ° reuotjednadg
(V'€ 28°8L 25°€ e /L 00°¢ Q£-8lL (97 8L LL n 4013sUno)
£€5°¢ 267 /L £€6°¢ (8791 A VA L&'V  £§°9L 3 teap]
£€9°2  §9°6L 09°'L 696l 912 29°6l (82 888l n ue|d 3s4noj)
Ly 28'vl 26°2  pbUsL 06°% v/ ¥l 6€°2  62°LL 3 LooYos gmwx,
26°L (86l 9% L 93°61 02°2 0L'6L SS'2  £5°61 n d3yoesy’
20°v  JLU9l 2 63°9L 0L°€ 8¢9l LLe 85791 ER Looyas
962  3£°8l o2 SLT3L eL'e  9y°8l 8L'e 218l ‘N .+ bur|asunoy
62°y  20°S1 vy 181! L't 86°GlL 09°2 28°'91 3 LenpLALpu]
6L°€  397/1 8¢  0J°LL €v'e 987 /| 8v°2 G481 6v°C . 28°91L N 32LAPY
66°€ Pyl 29°¢ 921l (2°v -25°6tL 80'v 20791 9L'e 88§t E| 40(35uUno)
9/'2 58l bLe LETLL v’ LE£°8L 62°2  8E°6l L€ £5°8L: n 10[35Un07
L&'y 02°6t 96°¢ €L vl LUy 96761 POy " ££° 91 v6°2  65°91 3
ass X as X a-s X ass X as X ,

3ped} 4o . 3dasuo)
UbLH 4s="p3 UbLH up="p3 Adejusws |3="p3

Leotuyda="p3  88ufisg: Lun="p3

3TV0S WILINIYIJAIT SIINVWIS 3HL 40 SLdIINOD (8)
ST3A37 TYNOILVONA3 (S) 3HL 40 SNOILYIAIQ Q¥VANVLS g

G, 318v.

JHL ¥04 SINFYVd 40

NY SNY3IW 40 AYVWANS

-



Y

TARLE 76

SUMMARY OF ANALYSIS OF VARIANCE FOR THE CONCEPT
OCCUPATIONAL PLANNING (EVALUATIVE) FOR THE
(5) EDUCATIONAL LEVELS OF _PARENTS

162

Signifiqant 0:01

Source SS MS _ df | By \ P
. v/ *

Group 242 .20 60.55 4 2.70 0.031
Error 528994/’ 22.44 236 g

LD ? Lo
L oignificant O.dg

Significant 0.01
Vel A
TAE 77 -
PROBABILITY!MATRIX FOR THE SCHEFFé MULTIPLE /
COMPARISON OF MEANS TEST

[

Elem. - Jdr. H. Sr. H.l Univ. D. Tech.or

Trade

- 3 * -

Elem. - .39 .27 .30 .04
Jr. H. - .99 , .98 .69

. 3 . 13 .

Sr. H. L o - , .98 .63
“Univ. D - . .- .99
‘Fech.or

Trade” -

* . . i ’
. wxSignificant.0.05 . RS
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As indicated in Table 77 for parents for the concept Occupa-

cre 2iosr dea
e weav 1

ZL

,u& d ,

b C o M ~
tional Planning - evatluative tacior, e oune

\

. was a significant difference between parents with e]ementary school

education and parents with technical or trade training (p<.08). As

measured by mean scores on the Semantic Differential Sca]es. As in-

dicated in Table 75, parents with elementary school eéLcation had a
' ‘ ¢

more positive attitude than did parents with technical or frade train-

ing.

(é) Differencés According to R>ligion

A’two-way analysis of variance was conducted as a test of dif?~
~ ferences between the means of the two religions (Catho11c and Pretes-
tant) of the six study groups Means and variances of the two rel1g-

ions (Protestant and Catho11c)have been presented in Table 78.

Results 01 the ana1ys1s of var1&nce indicated there were rh
significant differences between Pfﬁkestants and Catholics with respect

to any of the eight c0ncepts of the Semantic Differential gca1es -

évaluative and urgency factors. Thus, tables showing the summary of
'a%a1ysis of variance for the eight concepts (E and U) according to

religion for the six study groups havé been omitted.
|



SUMMARY OF MEANS AND VARIANCES OF THE SIX STUDY
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GROUPS CLASSIFIED BY RELIGION ON THE EIGHT
CONCEPTS OF THE SEMANTIC DIFFERENTIAL
Goncepts Protestant | Catholic

X “Variance X Variance

Counselor £ 15.67 14 .60 16.02 12.85

] 17.69  12.39 17.76  11.36

Counselor £ 1510 13.47 - 15.29  13.38

Advice . U 16.96 13 .54 16.87 10.87

Individual . E . .95  13.11 16.08  13.40

Counseling U 17.75 11.48 17.66 10.13

Schoo E 16.14  11.29 16.33  12.87

Teacher U 18.92 8.19 18.76 9.21
High. Schoo! E 14.98  19.73 15.33  15.73"

Course P]’anm‘nQ U . 19.10 7.14 19.22 7.64

Ideal E 17.41 11,97 17.62 1.2
Counselor U 17.89  12.60 1883 10.97
Occupational E 15.85  19.09 15.63  16.20

Planning u ‘) 18.85  9.30 18.89 8.3
Ideal E U 970750 1.9 17,92 -9.72.

Teacher U . .18.64 ,1(}?37‘ 18.50 10.31

ol RA ,‘7"‘3 s :Pg UM - ’ R :
— AJI;_ i /";l Y :
: A R .
- ¥ v
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the four age levels: : | - /¥

. " 165

Hypothesis 2 --There will be no significant differences in

Attitidace +nian
R SR S () AL

ing seirvices uf ihe six study
grdups according to sex, age, educational level -and religion.
In summary Higothesis 2 was supported accerding to sex on

!

the evaluative and urgency factors of the ¢oncepts Counselor, Indi}

vidual Counseling, Idé@l Counselor, and Occupational Planning as well *

as~for the urgency factor of the concepts High School Course Planning

-and Counselor Advice. In 411 cases where there.were differences fe-

males had & morénpositiVe.attigude‘fhan did males. Hypothesis 2 was

"not supported according to sex for the evaluative .and urgency .factors .

L4
of the concepts School Teacher af Ideal Teacher as well as for the

eva]uative'factof’of.the concepts Counselor Advice and High School

o ¢

>4 »
HypothesiQIZ was nat supported according to age levels of the

two groups fteachers and parents) involved in the analyses. There

wen9<no_sfghﬁficant differences in attitude toward present counseling

Services‘as measured by mean scores on the S?mantic Differential among

3 .

Hypothesis .2 was not supported according

to'eddbpfjbnaT.]: ypbthewis 2 was supported -according to egduca-

tional Hével.onithe evaluative factpr of the concept High School | -

PR Y
¢

Course PTanning where grade’ 10 students had a’more positive attitude
,thph'dﬁd‘grade\]2N§tudents; Hypothesis 2 was also supported accord-
. * - : ' c - ,"‘&

'.ing to educatdbnéf Tevel on the. evaluative factor offthe concegls
e C A . ’ R A

kY
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Occupagional Planning where parents with an elementary school educa-

tifn had a more positive attitude than did parents with technicé] or

trade training. 702 :
proﬁhes1s 2 was not supported with respect to reiigion:
' There were no significant differences in attitude toward present coun-

R seling serviCesyas measured by mean scores on the Semantic Differen-
‘tial between Prodestants and Catholics:
» ¥ ' »

¢ . :
Hypothesis 3-A

‘ There will be significaht differences in educational viewpoint
e _ , _
~ of the six study groups towards current educational issues as measured

%y mean scores on the Current Educational-Issues Scale.

\S

With respect to Hypothesis 3-A the differences between means

were tested using a one-way analysis of variance.
\\\, o For the convenience of the reader the twelve issues included

“in the Current Educational Issues Scale have been listed below.

Issue.l  Drug and alcohol education may be defined as education which
attempts to provide available accurate information about
drug and alcohol use and presents all sides of the question
fnvolving their use. As defined, all schools should make 7

. Drug and Alcohol education available to all students.

Issue 2 .Family Life education may be defined as education which at-
tempts to provide opportupities which will assist young peo-
ple in clarifying their own value positions in relation to
‘others and provides opportunities for them to make sound
decisions regarding their personal lives. - As defined, all
schools should make Family Life education availdble to all ™

students. g .
- Issue 3° A1l schools should make traditional-religious education (e.g.
: &5 Bib]e_reading,‘group'praygr) available to all students.

(; . ’
N LT



Issue

Issue
Issue

Issue

Issue

Issue

Issue
I;sue

Issue

cated

(Ve

10

11

12

in Table 79.
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<

Disq€%1ine 1nA{he schools should be 1éss strict.

[y

More emphasis should be pleced on the 3R's - a-basic mastery
of skills and subjecCt matter.

There should be a standardizedgcurriculum for all Alberta
schools.

' ©

School attendance should‘be more strictly enforced.
&

‘ More money should be spent in schools for experimentation in
areas such-as team teacinjing, open area. schools and teacher

a1des

9
‘Students w1th phj°1ca., emot1ona , or learning disabilities

should be kept in an ordinary classroom with standard

‘riculum and be encouraged to compete as they will have to do

in later life.

When some children do poorly in schoo] . the chief b1ame
should be placed on the school.

; o Co
Education should be more concerned with meeting needs of in-
dividuals rather than focusing on coursk tontent. ~

A1l courses and textbooks in schools shoqu have more Canad-

jan content. 9'

Means of the six study groups for the 12 issues have béen indi-
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General Trends on Current

Educat1ona1 Tssues ¥

. Mean scores for Issue 1 indic#ted that a]] groups tended to

agree that Drug and Alcohol education should be made available to al]f

students.
Mean scorfs for Issue 2 indicated that all groups tended to

agree thatAFamjly Life education should be made available to all stu-

dents. !

-

Mean scores for Issue 3 indicated that trustees, counse]ors,

teachers and parents agreed that traditional religious educatijon should o

”be mgde\ava1]ab1e to all students. Administrators and students tended

to disagree that re11g10us educat1on shou1d be made available to all *

studeﬁts L@

z

"k” Mean“scores for Issue 4 indicated that

B groups except stu-

: dentsidisagreed that discgpline in the. schools should be less strict.

PR

~ Mean scores for Issue 5 1nd1cated that all qroups except stu-
: dents ~gggé__.that more emphas1s shou]d be p]aced on the 3R’ Students
ﬂ'{ended;to be undec1ded on: th1s 1ssue , .

For Issue 6,-mean scores 1nd1cated’thét trustees, administra:
tors, and Counselors disaﬁ?eed that there should be a standardized cur-
ricu]um'for all Alberta schools. Teachers and students were undecided
‘and parents.agreed that there should beya standardized curriculum.

Mean scores for Issue 7 indicated that trustees, administra-

\ tors and students d 1sagreed that school attendance shou]d be more
strlctly enforced. Counselors, teachers and parents agreed that atten-

dance shoyld be more strictly enforced.

»3
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Mean scores for EEEEE_g indicated that a]]_groupghexcept par-

ents agreed that more money should be spent in schools for experimen-
"tation. Parents tended to disagree with this issue as stated.

. For ]E§ue 9 mean scores ind{cated that frust;es, counse]ofé
and teachers disagreed that §tudents with various disabilities should
be kept in an ordipary classroom. Parents were undecided and adminis-
trators and students agreed with this issue as stated.

Mean scores for Issue 10 indicated that all groups disagreed
that when children do poorl& in school the chief blame should be
placed on the school.

For Issue 1] mean scores indicated all groups tended to agree
that education shoyld be, more concerned with meeting needs of'individj

» uals rather than focusihg on course content.

Mean scores for ISS?e 12 indicatéd all groups agreed that all

coufses and textbogks in sdﬁoo]s shou]d‘have more Canadian content.

As wa{ stated earlier, Hypothesis 3-A was tested by means of

LY

a one-way aha]ysis of variance. Results of tests of Hypothesis 3-A .

have been presented in Tables 80 through 113.



MEANS AND STANDARD DEVIATIONS OF THE SIX
. STUDY GROUPS FOR ISSUE 1 o

TABLE 80

171

Significant 0.01

Groups Number X S.D
— w
1. Trustees 19 1.63 ©.96
2. Administrators 11 1.64 .81
3. Counselors 15 1.33 .62
4, . Teachers 155 1.63 56
5. Students 224~ 1.73 .74
6. Parents 243 1.55 .67
Total b67 i.63 69
¢
TABLE 81
SUMMARY OF ANALYSIS OF VARIANCE FOR ISSUE 1
FOR THE SIX STUDY GROUPS
h
" Source SS MS df F p
Groups 5.16 1.03 5 221 0.061
Error 308.63 .47 661
'/\
:ISignificant 0.05



b

The summary of ana]ysis of variance as'shown in Table 81 in-
dicated there were no stgnificant mean score differences for the six
study groups for Issue 1 as measured by mean scores on the Current
E}ucationa] Issues Scale. -As indicated in Table 80, all aroups
tended to agree that Drug and Alcohol education shéu]d be made avail-

able to all students. Y. . &
//

S

TABLE 82

MEANS AND STANDARD DEVIATIONS OF THE SIX
STUDY GROUPS FOR ISSUE 2

~Groups - Number % 5.D
. 1. Trustees 19 2.05 1.03
2. Administrators 1 : 2.09 ' .83
3. Couﬁselors ” 15 133 .49
4. Teachers o ss 1.67 70
5. Students 224 1.85 .69
6. Parents 243 1.70 68

' h ‘
" Total : 667 : 1.7% 1
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SUM ‘RY OF ANALYSIS OF VARIANCE FOR ISSUE 2
FOR THE SIX STUDY GROUPS

TABLE 83

173

-

“Soyrce -.SS° MS df F p
*k

Groups 9.37 1.87 5 3.83 0.002
Error 323.32 .. .49 661 -
_ Rousd A

* C
LLSignificant 0.05 i

Significant, 0.01 ﬁ _‘\\\

- TABLE 84

PROBABILYTY MATRIX FOR THE SCHEFFE MULTIPLE
COMPARISON OF MEANS TEST

Trustees Admin.

ed

&y
Counselors - Teachers Students Parents

Trustees - 1.00 12 4 91 .48
(i

Admin. - .19 .59 .94 7 65
Counselors - .67 .18 .57
_Teachers - 32 99
\§tudents - .39
t \—-\
Parents | - -

TN

O

*
xxdignificant 0.05
Significant 0.07
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The summary of analysis of variance as shown in Table 83 in-
dicated the;e were significant mean score differences for the six
sthdy groups, however, tﬁe Scheffé test for comparison of means re-
vealed in JTable 84 indicated there were no significant mean score
differéﬁces between any of the six study groups for Issue 2 as megs-
ured by mean §Ebres on the Current Educational Issues Séa]e. As

indicated in Table 82, allgroups agreed that Family Life education

~ ‘should be made available to all students.

TABLE 85

MEANS AND STANDARD- DEVIATIONS OF THE SIX
STUDY GROUPS FOR ISSUE 3 4

3\
Groups Number X S.D
ys)

1. Trustees . 19 - ) .'2.32u 3 .75
2. Administrators 11 2.55 1.21
3. Counselors . 15 | . 2.20 7
4. Teachers ‘ 355 T 2.46 - 1.03
5. Students . o4 2.67 .84
6. Parents - 243 2.25 .86

Total. . 667 244 .91

*u



o

[

SUMMARY OF ANALYSIS OF VARIANCE FOR ISSUE 3
FOR THE SIX STUDY GROUPS

TABLE 86 -

175

MS

S p\

Sourcs SS df
. * %

Groups 21.78 4.36 5 5.42 0.00007
Error 530.86 .80 661
.
»x3ignificant 0.05

Significant 0.01

TABLE 87

PROBABILITY MATRIX FOR THE SCHEFFE MULTIPLE
COMPARISON OF MEANS TEST

Trusiées Admin. - CoUn§e1ors Teachers Students ﬁarents

Trustees -
Admin,
Counselors

' Teachgré
Students

Parents

.99

.99
.97 .

.99
.99
.95

.75
.99
.58
.47

t 4

.99
.95
1.00
.35
.00

*

. *' .
,wxxoignificant 0.05
Significant 0.01
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The Scheffé test for comparison of means as shown in Table 87

indicated there was a,significant mean score difference between stu-

dents and parents (p<.01) for Issue 3 as measured by mean scores on

the Current Educational Issues Scale. As indicated in Table 85

parents tended to’agree that traditional religious education should be

made available to all students while students tended to disag;ee with

this premise.

TABLE 78

MEANS AND STANDARD DEVIATIONS OF THE SIX

STUDY GROUPS FOR ISSUE 4

>

Groups Number X §.D

1. Trustees 19 316 .83
2. Aqminiﬁtrators 1N 3.27 .47

3. Counseldrs 15 3.07 .26

4. Teachers 155 3.13 .75

5. Students 224 2.49 .78

6. Parents 243 3.38 .71

Total 667 3.01 .83




TABLE 89

SBMMARY OF ANALYSIS OF VARIANCE FOR ISSUE 4
FOR THE SIX STUDY GROUPS

177,

" Source S MS df o F P
- * %
Groups 96.75 19.35 5 35.51 tko.oooooz
Error 360.21 .54 661 ‘
*
xxoignificant 0.05 ' .

Significant 0.01

Ty

TABLE 90

PROBABILITY MATRIX FOR THE SCHEFFE'MULTIPLE
* COMPARISON OF MEANS TEST

)
Trustees Admin. Counselors Teachers Students Parents
v ‘ ’ / *%
Trustees ~ S99 - .99 1.00 .00 90
Admin. - . .99 .99 08" .99
Counselors | - .99 13 77
’ *%
Teachers - .00 .06
. ' *h
Students - .00
Parents -
* ‘ K ! -
axSignificant 0.05 , -~

Significant 0.01
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The Scheffé test for_compérison of means as shown in Table 90
indicated there wasva significant meah score difference between trust-
ees anﬁ students (p<.01), between administrators and students (p<.05),

bet@een teachers and studgnts {p<.01), and between students and parents

“(p<.01) for Issue 4 as measured by mean scores on the Current Educa-

tional Issdes Scale: As indicated in Table 88, trustees, adminis-
trators, teachers and parents disagreed that disﬁip]ine should be léss
strict while students tended to agree that discipii;ﬁ should be less

strict. ‘ —

TABLE 91

© MEANS AND STANDARD DEVIATIONS OF THE SIX
' STUDY GROUPS FOR ISSUE 5

LN
Groups . ~ Number X s.D
1. Trustees 19 | 2.16 .96
2. Administrators N R 2.36 .50
3. Counselors , 15 : 2.00 ) .65
4. Teachers ' 155 1.89 . .81
5. 'Students 224 2.51 .8
6. Parents 243 R E I 80

Total - 667 L2327 T s
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TABLE 92

SUMMARY OF ANALYSIS OF VARIANCE FOR ISSUE 5
FOR THE:SIX STUDY GROUPS

Source SS MS \_Jif F - p b

3 .
Groups ,53.30 10.66 -5 16.49 0.000005**

Error 427.37k .65 661

*
xxoignificant 0.01
Significant 0.05

TABLE 93

" PROBABILITY MATRIX FOR THE SCHEFFE MULTIPLE
COMPARISON OF MEANS TEST

~

Asg Trustees Admin. C?unse]ors Teachers Students Parents
Trustees - .99 X 99 .8?, .65 .90
Admin, - ‘4 61 .99 .65
Counselors , L - .99 34~ 1.00
B : ) GO v *k .
Teachers - o - - .00 1.00

| Coe : ) ) ’j A - A **_
Students o o - .00
Parents . "1i1} = . -

aSignificant 0.05
‘Significant 0.01
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[+3

- The Scheff§ fest for comparison of means revea]ed in Table™3
indicated there was a significant meaﬁ score d{fference‘bgtween teachA
ers and students (p<.01) and between students and parents (p<.01) for
Issue 5 as/me&suféd by mean scores on the Cufrent Educationé]'lsi
sues Scale. As indicated in Table ©I,tEachers and parents tended to
‘ agree that more emphasis shou]a be piaced on the éR's while students

tended to be undecided on this issue.

. M
<
?
TABLE 94
MEANS AND STANDARD DEVIATIONS OF THE SIX | &
STUDY GROUPS FOR ISSUE 6
Groups Number - X ~S.D
1. Trustees | 19 "\ " 3.00 ‘ .94
2. Administrators n ‘ 3.18 .87
3. Counselors - 8 5 2.67 .90
4, Teachdrs | Yoss ¢ 2.54 .87
5. Students 224 2.0 . - .98
6. Parents 3 1.77 .88
Total = ° 667 2.28 . .98
- A— n - e

)



TABLE 95

SLMMARY OF ANALYSIS OF VARIANCE FOR ISSUE 6
/,——*~FOR THE SIX-STUDY GROUPS \

© 181

Source SS o+ MS - df F P

‘ e ’ ok

Groups 105.25 +  21.05 5 25.86 0.000004 M
~Error 537.99 0.81 661

.*'
x3ignificant 0.05
Significant 0.01

& TABLE 96 i s

PROBABILITY MATRIX FOR THE SCHEFFE MULTIPLE
COMPARISON OF MEANS TEST

£

Trustees Admin. Coun;eTors- Teaéhérsi Students Parents

Trusiéesﬁ P R T J.so
Admin. e 84 .40

" Counselors - S - .99 °
Teachers o s -

]
. * Students *°
[ @,Jﬂ . . y R

[N %
Parents:

.38
.32
.99
.99

.00

*k

.00

R '3
.01

’ *k
.00

ek

.00

significant 0.05
Significant 0.01

/ : : - _ ‘
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The Scheffé test for comparison of means as §C;\n in Table 96

. indicated there was a significant mean score difference between trust-
- ees and pareﬁts (p<.01), between administratqrs and parents (p<.01),
between counselors and parents (p<.01), between-teachers’and parents
(p<.01), and between spudents and parents (p<.01fffor Issue Blés meas-
ufgg"by mean scores on the Current Educational Issues Scale. As
iqdjcated in Table 94, trustees, administrators, and cpuﬁse]ors dig<:iii:>
agreed gpat there should be a standafdized'curricu]um for Alberta !
schools. Teachers and stydents were undecided and parents agreed with

‘ thié issue as-stated.

-

TABLE 97
MEANS AND STANDARD DEVIATIONS OF THE SIX . o
STUDY GROUPS FOR ISSUE 7
,'ﬁroups : Number )X ‘ S.D .

1. Trustees Y19 2.58 .96

2. Adminiétrators = on J 2.55 .82 .

3. Younselors ; 15 2.13 } .83

4 feahhers . Wv‘ ) 155 2.9 . .90

5. Students ( 24 2.96 .86

6.' Parents | . 243 : 1.71 .70 ;

Total 667 2.2 .97
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TABLE 98
- SUMMARY OF ANALYSIS OF VARIANCE FOR ISSUE 7
e FOR THE SIX STUDY GROUPS
\ . |
Source SS CMS df s F P
Bz T -
Groups 183.53 6.7 5 54.94 0.000001
F
Error © 441.63 67 661

*
xxoignificant 0.05
Significant 0.01 ™

* TABLE 99 .

PROBABILITY MATRIX FOR THE S EFFE MULTIPLE
COMPARISON OF MEANS TEST

\ — A

. Trustees Admin. Counselors Teachers Students Parents

‘ N : h *%

Trustees - 1.00 .78 .57 .59 .00

Admin. - .90 .85 .76 .06

*

Counselors - 1.00 .02 .60
’ ¥k * %

Teachers - . - - .00 .00
. * %

Students - .00

. Parents -

L rd

rSignificant 0.05
Significant 0.01
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The, Scheffé test for comparison of means as shown in Table 99
indicated there was a significant mean score dffference between trust-
ees and parents (p<.01), between counselors and students (p<.05), be-
tween teachers and students (p<.01), between teachers and parents
(p<.01) and beiween students and parents (p<.01) for Issue 7 as meas-
‘ured by mean scores on the Current Educat1onaJ'Issues Scale. As
indicated in Table 97 trustees and students disagreed that school
attendance should'be more strictly enforced while counselors, teach-
ers and parents agreed that attendance should be mo;e strictly en-

4

forced. 2

TABLE-100

k)
MEANS AND STANDARD DEVIATIONS OF THE SIX
STUDY GROUPS FOR ISSUE 8

Groups Number X S.D

1. Trustees | | 19 2.26 C 65
‘2. Administrators A | 2.09 -1«04

3. Counselors | . 15 1.67 ] .62

4. Teachers 155 2.33 .90

5. Students S 24 1.97 .83

‘6. Parents 243 260 8

z Total 667 ©2.29 .88
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TABLE 101

SUMMARY OF ANALYSIS OF VARIANCE FOR ISSUE 8
FOR THE SIX STUDY GROUPS

Source SS © MS df F _ P

Groups 53.18 10.64 5 15.34  0.000006
Error 458.40 ‘ .69 661

*
xx2ignificant 0.05
Significant 0.01

TABLE 102
PROBABILITY MATRIX FOR fHE SCHEFFE MULTIPLE
COMPARISON OF MEANS TEST

Trustees Admin. Counselors Teachers Students Parents

.

Trustees - 99 .5 .99 .83 .70

Admin. - .90 .97 99 .55
Counselors | T 12 .86 ' .00**

sk .

Teachers - .00 .08
" sk

Students ‘ - .00

Parents ’ P -

. -
- wxSignificant 0.05
Significant O.Q}~
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The Scheffé test for comparison of means as shown in Tab:!,OZ
indicated there was a significant mean gcore difference between coun-
selors and parents (p<.01), between teachers and students (p(.OT), and
between students and parents‘(p<.01) for Issue 8 as meaSured‘by mean |
scores on the Current Educational Issues Scale. As indicated ‘in
Table 100, counselors, teachers and students tended to agree that more
monéy shodld be spent in the schoo]s for experimentation while parents
tended’to disagree‘with this iisue as stated. It may be noted that |
both teachers and students tended to agree with this issue as stated,

\
however stydents agreed more strongly than did teachers.

-

TABLE 103

MEANS AND STANDARD DEVIATIONS QF THE SIX
STUDY GROUPS FOR Iiigﬁ 9

i

7

Groups | Number 4 S.D
1. Trustees ‘ 19 3.11 .88
‘2. Administrators . 1 ‘f“‘“w'wETSG;\ | .67
3. Counselors | 15 2.80 ) J 1.08
4. Teachers 155 278 | 71
5. Students 224 2.28 V.01
6. Parents 243 | 2.51 .80

Total © 667 2.52 .85
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TABLE 104 i

SUMMARY OF ANALYSIS OF VARIANCE FOR ISSUE 3
FOR THE SIX STUDY GROUPS

¥

Source $S M df - p

Groups 31.29 6.26 5 9.16 .0.000008™
Error 451.30 .68 661

* -
xxoignificant 0.05
Significant 0.01

r

TABLE 105

" PROBABILITY MATRIX FOR THE SCHEFFE MULTIPLE ~ ° -
COMPARISON OF MEANS TEST

Trustees Admin. Counselors Teachers Students Parents

' wk
Trustees - .35 .95 .76 .00 .10
Admin. S .88 .76 .99 .99
Counselors ) - 1.00 35 eff

*%

Teachers ’ - .00 .07
Students ’ | » . - .13
Parents ’ _ -
* .
wSignificant 0.05 :

Significant 0.01
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The Scheffg.test for comparisonfbf means as shown in Table 105
indicated there was a significant mean gEore d1f¥érence between trust-
ces and students (p<.01) and betweén teachers and students (p<.01) for
Issue 9 as measured by mean scores on the Current Educational Is-
sues Scale. As indicated in Table 103 trustees and ‘teachers disanEEd

p

that students with various d1sab111t1es shou]d he. p]aced in ordinary

c]assrooms while students tended to agree with this issue as stated.

TABLE 106

MEANS AND STANDARD DEVfATIONS OF THE SIX
STUDY GROUPS FOR ISSUE 10

Groups ; Number - X s.D,
1. Trustees | 19 3.21 .63
2. Administrators 11 3.36 .67
3. Counselors 15 3.27 .80
4. Teachers 155 3.21 .69
5. Students | | 224 -3.17 .66
6. Parent; 243 3.02 r .64

Total 667 o 3.13 .66




189

TABLE 107

>

SUMMARY OF ANALYSIS OF VARIANCE.FOR ISSUE 10
. FOR THE SIX STUDY GROUPS

~
Source SS MS df F p )
Groups 5.39 1.08 5 . 2.46 0.031"
Error 289.52 .44 661

*
xx2ignificant 0.05
Significant 6.01

TABLE 108

PROBABILITY MATRIX FOR THE SCHEFFE‘MULTIPLE
COMPARISON OF MEANS TEST '

L

Trusteeé' Admin. Counselors Teachers Students Parents

Trustees - .99 . 1.00 1.00 .99 .91
Admin. - .99 .99 .97 .72
Counse]ors o .99 .99 .85
. Teachers - .99 a7
Students o | .- .28
% Parents . N N - g

" :
xxoignificant 0.05
Significant 0.01

%
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The summary of ana]ysis of vdriance as shown in Table 107 in-
dicated there were significant mean score differences for the six
study groups, however, the Scheffé test for comparison of means pre-
“sented in Table 108 indicated there weFe no significant mean score
differences betweén any of the six study groups for Issue 10 as meas-
ured by mean scores on the Current Educational Eﬁsues Scale. As
indicated in Table 106 all groups disagreed that when some children

do poorly in school the chief blame should be placed on the school. -

4

TABLE 109

MEANS AND STANDARD DEVIATIONS OF THE SIX
STUDY GROUPS FOR ISSUE 11

Groups Number X . S.D
1: Trustees ' 19 | 1.89 ' .66
2. Administrators no 1.91 .70
3. Counselors - 15. 1.67 .72.
4. Teachers . 155 2.09 n’
5. Students 224 1.77 .70
6. Parents 243 1.96 . .78

Total 667 - 1.92 72
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THE SIX STUDY GROUPS

191

SUMMARY OF ANAJ/YSIS,OF VARIANCE FOR ISSUE 11

Source SS. MS df F P

. " . R X%
Groups 11.10- 2.22 5 4.35 0.0006
Error 337.36 .51 661
* o
«xignificant 0.05 "

Significant 0.01
TABLE 111

PROBABILITY MATRIX FOR THE SCHEFFE MULTIPLE

COMPARISON OF MEANS TEST
o

Trustees Admin.

Counselors Teachers Students Parents

Trustees -
Adﬁin.jA3
Counsaﬁbrs
Teachers -
Students

Parents

e
4

1.00 .97 .94
. .98 .99
- .44

‘\

99 i

.99

« ' ¢ o

99 1S 100y
- d

a
4

99 - 9.“:79‘ o
007 e
- T2

rSignificant 0.05
Significant 0.01
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The Scheffé test for comparison of means as shown in Table 111
indicated there was a significant mean score differenfe beéween teach-
ers and students (p<.01) for Issue 11 as measured by mean scores on
- the Current Educationai Issues Scale. As indicated in .Table 109,
although both teachers and students agreed that education should be
concerned with meeting needs of individuals rather than focusing on

course content, students agreed more,stéong]y than did teachers.

\
]

TABLE 112

MEANS AND STANDARD DEVIATIONS OF THE SIX
STUDY GROUPS FOR ISSUE 12

i

“GFoups Number X s.D
1. Trustees 19 1.79 63
2. .Administrators 11 2.27 1.01
3. Counselors | : 15 1.73 .59
4. Teachers ~ - 155 1.90 .69
5. Students 228 1.84 .82
6. Parents ' 243 ' 1;72 . .71

l ~* Totals 667 1.81 75

Ll
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j |

.f ‘TABLE 113

SUMMARY OF ANALYSIS OF VARIANCE FOR ISSUE 12

3 - FOR THE SIX STUDY GROUPS

it

W

Source s S 'MS df F ‘ [P

Groups . 5.95 1.19 5 2.14 0.059
Error _  368.24 . 56 661

. Significant 0.05 | ; o ,

Significant 0.01

The summary of ana]ysis of variance as shown in Table 113 in-
dicated there were no 51gn1ficant mean score differences for the six

study groups for Issue 12 as measured by mean scores on the Current
Educationdl Issues Scale. As indicated in Table 112, all groups >

. agreed that courses;ang textbooks should have more Canadian,oontent. &

z,«,.n‘ . . v

Hypothesis 3'A"- There will be significant differentes‘in edu-

4

e w

cational viewpoint of the six study groups t,gwards current educational
issues as measured by mean scores on the Current Educational Issues
Scale. ’ _ !
5 Hypothesis 3-A was supported with respect to Issues 3, 4, 5, 6,

7 8 9 and 11 Hypothesis 3 A was not supported with respect to .
Issues‘l 2§ 10 and 12 . ‘ , ' L\ :
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Hypothesis 3-B i

There will be a significant relqtionship'between attitudes to-
ward the present’ counseiing services of the six study groups as meas-
ured. by scores on the Semantic Differential Scales and educational vﬁlﬁ-
point on current educational issues as measured by scores on the Cur-
reht‘Educationai Issues Scale.

Hypothesis 3-B was tested by computing a coHre]ation between
the evaluative scores on the Semantic Differentia] and the urqency
scores on the Semantic Differential and scores on each issue in the

;Current Educationai Issues Scale. Resultsof tests of Hypothesis 3-B
have been indicated in Tables 114 through 121" The t test resuits
(indicated by asterisks) for the ;ignificance of difference between
correlation coefficients have also been indicated in Tables 114

-

through 121 R e .
An examination of the evaluative and urgency scores on%the
" Semantic Differentiai Scales and scores on the Current Educational
,Issues Scale for the Six study groups indicated that throughout the
discussion of results fo]lowing each of the Tabies a significant |
p051tive correlftion indicated that the higher the atgitude toward
the: concept stated the greater the degree of agreement with the -
issue as stated oL the lower ‘the attitude toward the concept stated
the lower the degree oéaagreement with the issue as stated. .A sig-
:nificant negative correlation indicated that the higher the attitude
' }'toward the concept stated the lower the degree of dgreement with the
'issue as stated or the lower the attitude toward the concept stated
| the greater the;degree_of4agreement with.the'issue ay state®T
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. (a) Correlation Between the Concept Counselor (E and U)
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_ is, and the Twelve Current Educational Issues

The results of the correlation between the concept Counselor -

1? gpgevaluat1ve and urgency factors and the Twelve Current Educational- Issues

53

Fou I

for the six rtudy groups has been indicated in Table 114,

It may be observed'from Tab]e 114 that for Issue 1 there was a
51gn1f1cant pos1t1ve correlation for school trustees (p<.01 for E,
p<.05 for U), for administrators (p<.05 for E, p<.05 for U), for coun-

selors (p<.01 for E), and for students (p<.0§ for U) between attitude

ktowatd the concept tounsé]or‘and degree of agreement that Drug and

Alcohol education should be made qveiTab1e to all students.

In Tab]e 114 it wes-ihdicated that for Issue 2 there was a sig-
nificant positive correlation for'Studeﬁts (p<;ﬁ5 for E, p<.01 for U)
and for parents (p<.01 forou) between attitude toward the concept Coun-
selor ahd degree of ‘agreement that Family Life education should be made
available te all etudents.

In Table 114 it was indicated that for Is;ue 3 theﬁe was a sig- °
nificaht positive»correlat1on for teachers (p<.0} for;E, p<.05 for U)
and for parents (p< 05 for U) between attitude tow the concept-Coun-}

e

selor and degree of agreement that traditional Jgious education

LY

should be made available to a1] students. : : .

In Table 114 it was 1nd1cated that for Issue 5 for teachers

A
L

there was a s1gn1f1cant negative coﬁre]ation (p<.05) between attitude
toward the concept Counselor and deg}ee‘of agreement that more emphasisv
should be placed on the 3R' s. u

In Table 114 it was indicated that for- Issue 6 for students

there was a sigmficant positive corngétion (13< DS for E) between

T )
>
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i

attitude toward the concept Counselor and degree of agreement that
there should be a standardized curriculum for all Alberta schools.
~_In Table 114 it was indicated that for Issue 7 for administra-
tors there was a significant positive correlation (p<.05 for E) be-
tween attitude toward the concept counselor and dearee of agreement
that school atiendance should be more strictly enforced. / |

In Table 114 it was ifllicated that for Issue 8 for teachers
there w;; a significant positive correlation (p<.05 for E) and a sng
nificant negative correlation (p<.01 for U) between attitude toward
%he concept Counselor and degree of agreement that more money should
be spent in schools for experjmentation.'

In Table 114 it was indicated for Issue 10 for parents there
was a significant negative correlation (p<.05) between attitude toward
the coné%pt Counsé]or and degree of agreemeﬁt that when some children
do poor]y'in school the chief blame sﬁou]d be placed on the school.
| In Table T14 it was .indicated for Issue 11 there was a signif-
icant positiye correlation for school trustees (p<.01 for E), and for
téachers (p<.05 forwu;\between éttitude toward the concept Cohnse1or
and degree of agreement that eddcation should be more concerned with

meeting needs of individuals rather than focusing on course content.

]

There were no more significant correlations between the con-
cept Counselor - evaluative and urgency factors and the Twelve Current

Educational Issues for the six study gfoups.

. 14
(b) Correlation Between the Concept Counselor Advice
(E and U) and the Twelve Current Educational
Issues . N

v
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In Table 115. the author presented the results of the correla-

tion between the concept Counselor Advice - evaluative- and. urgency

L4
factors and the Twelve Cyrrent Educational Issues for the six study

4

groups.

It may be obéerved from Table 115 that for Iséue 1 there was
a significant positive correlation for school truslees (p<.01 for U),
for administrators (p<.01 for E), for teachers (p<.05 for U) and for
parents (p<.05 for U) between attitude toward the concept Counselor
Advice and degree of agreement that Drug and Alchohol education should
be made available to all students.

In Table 115 it was indicated that for Issue 2 th3re was a
significant positive correlation for teachers (p<.05 for E), for stu-
dents (p<.01 for U) and for parents (p<.01 for E) beiween attitude to-
‘4hard the concept Counselor Advice and degree of agreement thaf Family
Life education should be made available to all students.

In Table 115 it was indicated that for Issue 3 for teachers

£here was a significant positive cor(elation (p<.01 for E, p<.01 for U)
between attitude toward the concept CqunsélorHAdviCe and degree of
agreement that traditional }elig1ous education should be made avail-
able to all students.

| " In Table 115 it was indicated that for Issue 5 for parents
there was a significanttnegative correlation (p<05 for E) between qt-k
titude toward the éoncept Counselor Advice and degree of agreement

LN

that more emphasis should be placed on the 3R's.

&
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In Table 115 it was indicated that for Issue 6 for teachers
there was a significant negative ZOrreletion (p<.05 for E, p<.05 for U)
between atti;ﬁde toward the concept Counselor Advice and degree of
agreement that there should be a standardized curriculum for ail
Alberta schools.

Ianab1e115 it was indicated that for. Issue 7 for administra-
tors there.was a significanﬁ positive correlation (p<.05 for E, p<.05
for U) between attitude toward the concept €ounselor Advice and degree
“of agreement that schoo] attendance should be more strictly enforced.

It may be observed from Table 115 that for Issue 8 for teach—
ers there was a significant pos1t1v;dcorrelat1on (p<.05 for E, p<.0]
for U) between attitude toward the concept Counselor Adv1ce and degree
of agreement that more money shou]d be spent in schools for experimen-
tation.

In Table 115 it was indicated that for Issue 10 for parents
there was a significant negative corre]afion (p<.01 for E, p<.61 for U)
between attitude toward the concept Counselor Advice and degree of
agreement that when some children do poorly in school the chief blame
~should be placed on the school. . '
In Table 115 #t was indicated that for Issue 11 for teachers
,xhene'wgs a siénificant positive correlation (p<.05 for U) between at-
titude toward the concept‘CounseLor Advice and degree of agreement

that education should be more concerned with meeting needs of individ-

‘'uals rather than focusing on course content.
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Therp wgre no more significant correlations between the concept
Counselor Advice - evaluative and urgency factors and the Twelve Cur-
rent Educational Issues for the six study groups.

{c) Correlation Between the Concept Individual

Counseling (E and U) and the Twelve
Current Educational Issues
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In Table 116 the author has presented the results of the cor-

relation between the concept Individual Counseling - evaluative and

urgency factors and the Twelve Current Educational Issuesxfor the éix
Nstudy groups. |

It may be observed from Table 116 that for Issue'1 there was
a signiffcant positive correlation for school trustees (p<.01 for E,
p<.01 for U), for administrators (p<.05 for E, p<.05), for teachers
(p< 05 for E, p< 05 for u), and for students (p<.05 for U) between
attitude toward the concept Individual Counse]ing'and degree of agreeL
. ment that Drug and Alcohgl education should be made ava11ab]e to all
students. | | .

In Table 116 it was indicated that for Issue 2 there was a
significant positive correlation for students (p<.05 for E, p<.01 for
U} and for parents (p<.01 for U) between attitude toward the concept
Ind1v1dua1 Counseling and degree of agreement that Family Life educa-
tion shou]d be made ava11ab1e to all students

In Table 116 it'was indicated that for Issue 3 there was a
signiffcant negetive correlation for parents (p<.05 for U) between
attitude toward the'cbncept-lndividual Ceunseling.and degree of |
agreemeht that traditional religious ed&cation\should be made avail-
able to all students. ‘

In Table 116 it was 1qdfeeted that for Issue 5 for teachers
there was g sidnificant negative co?reletidh (p<.05 for E) between
, attitude toward the concept Individual Counseling and degree of

agreement that more emphasis should be placed on the 3R 5.
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In Table 116 it was indicated that for Issue 7 for adminis- -
trators there was a significant positive correlation (p<.05 for U) be-
tween attitude toward the concept'Individual Counseling and degree of
agreement that school attendance should be more strictly enforced.

In Table 116 it was indicated that for Issue 8 for feachers,

there was a significght positive correlation (p<.05 for E) between
the conéept Individygal Counsgfing and degree of agreement that more
money should be spemd_in schools for experimentation.

It may be observe§ from Table 116 that for Issue 10 for par-
ents there wds a significgnt negative correlation (p<.01 for E, p<.01
for U) between .v cept Individual Counseling and degree of agree-
ment that when some children do poorly in school the chief b]ané
should be placed on the school.-

In Table 116‘1t was indicated thatlfor Issue 11 for students
there wds a significant positive cdfrelation (p<.05’for U) between
attitude toward tﬁe concept Individual Counse1iqgm9ﬁ§;geg¥ee of agree-
ment thdt education should be more concerned wi?h meeting needs of
individuals rather than focusing on course content.

There were no more significant correlations between the con-
cept Individual Counseling - evaluative and urgency factors'and the
Twelve Current Educational Issues for‘the.six study groups.

| > , ° |
(d) Correlation Between the Concept School

Teacher and the Twelve Current -
Educational Issues ’

)
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In Table 117 the author has presented the results of correla-

tion between the concept School Teacher .- evaluative and urgency fac-

tors and the Twelve Current Educational Issues for the six study :

&

groups. |

It may be observed from Table 117 that for Issue 1 thefe was
a significant.positive correlation for teéchefs (p<.01 for E)LEEi@een
attitude toward the concept School Teacher and degree of agreement
that Drug and Alcohol education should be made available to all stu-
dents.

In Table 117 it was indicated that for Issue_g/;hene was a
significant p051t1ve correlation for students (p<.01 for E, p<. 05
~ for U) between attitude toward. the concept School Teacher and degree
of agreement that Family Life education should be made available to
all students. |

In Table 117 it was indicated that for Issue 3 there was a
significant positive correlation for teachers (p<.05 for E) between
attitude teward the concept School Teacher and degree of agreement'
thé?\tréditionél re]igiqus education should be made available to a11
students. | ﬁ

In Table 117 it was indicated that for Issue 4 there was a
51gn1f1cant negative correlation for teachers (p<.05 for U) and fqr
parents’, (p< O‘I for%) between attitude: touard the concept School

Teacher and degree of agreement that d1scipline in the schools should

" be less strict.
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It may be.obserVe? from Table 117 that for Issue 5 there was
a cignificént'positive correlation for school trustees (p<.05 for E)
and a significant negative correlation for parents (p<.05 for E) be-_
tween attitude toward the concept School Teacher and degree of agree-
ment that more emphasis shou]d‘be placed on the 3R's.

In Table 117 it was indicated that for Issue 6 there was a
significant positive correlation fqr teachers%(p<.05 for U) and stu-
~dents (p<.05 for E) between attitude toward the concept School Teacher
and degree of agreement that tnere should be a standardized curriculum .

for all Alberta schoeols. ™~ ; Y

In Table ]]7 it was 1nd1cated that for Issue 7 there was a

| | :correlation for adm1n1strators (p<.05 for E,
p<.05 fol iattitude toward the concept Schoo] Teacher and
degree Of; Fthat 'school attendance should be more str1ct1y
'enforceg. - ‘

In '

'

F117 it was indicated that for Issue 8 there das a

:signjficant ?
'3 :
““the concept,

give correlation for parents between~att1tude toward
;;T TeaCher-end-degree of egreement that more money
should be sf 1 in schoo1s for- exper1mentat1on

| “In Tab1e 117 it was indicated that for Issuf 10. there was a ’
ﬁsign1f1cant negative correlatipn for students (p< 0} for E, p <01 for
_U) and for parents (p< 01 for E, p<.01 for U) ‘between attitude towand
1the concept School Teacher and degree of agreement that wher soime -
children do poor]y in schoo] the chief b]ame should be p]aced on the

’

schOQIA.N LT T s

- ‘
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In Table 117 it was indicated, that for Issue 12%there was a
significant negative correlétion for parents (p<.05 fof—E) between

attitude toward the concept School Teacher\and degree of agreement
< [}

that all courses and textbooks in schoé]s should have more Canadian

.

v

content.

There were no more significant corre]ations between the con-
cept School Teacher - evaluative and urgency factors and the Twelve

Current Educétional.lssues for the‘six study'groups.

(e) Correlation Between the Concept High School
Course Planning and the Twelve Current

- Educational Issues

,‘
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In Table 118 the author has presented the results of the cor-

relation between the concept-High School Course Planning (H.S.C.P.) -

eGéluative and urgency factors and the Twelve Curfent Educational
iﬁiﬂﬁi for the six study groups.

It may be'obser;éd from Table 118 that for Issue 1 there was
a significant pos1t1ve corre1at1on for schoo] trustees (p<.05 for U)
and for teachers (p<.05 for U) between att1tude ‘toward the concept
- H.S.C.P. and degree of agreement that Drug and Alcohol education )
"~ should be made available to all students. 3}3 1

In Table.118 it was indicated that‘for Issue 2 there was a
significant positive correlation for parents (p<.05 for U) between
attitude toward the cbncept H.S.C.P. and degree of agreement that
Family Life edUcation should be made available to all students.

In Table- 118 it was indicated that for Issue 3 there was a
significant positivé.correlation for school trusteeé,(p<.05 fof U)
between attitudé toward the concept H%S.C.P. and degree of agreement

that traditional religious education should be made available to all

4
A
-

_students.

o i

In Tab]e 118 it was indicated that for Issue 4 there was a
s1gn1f1cant negat1ve correlatton for parents (p< 01 for U) between

'agtitude toward the concept H.S.C.P. and degree of agreement that

d1sc1pl1ne in the schools should”be less strict.

lﬁi- In Table 118 it was 1ndicated that for Issue 5 there was a
sfgnificant negative correlation for parents (p{,osﬂfor E) between -
) f
attitude toward the concept H.S.C.P. and degree of agreenient that
. ) . ; ! ‘ °
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more emphasis should be placed on the 3R's.

It may be observed from Table 118 that for Issue 7 there‘was
a significant poeitive torre]ation for administrators (p<.01 for U)
and for counﬁe]ors (p<‘05 for £) between attitude toward the concept
H.S.C.P. and d¢ aree ofagreementthat schoo] attendance should be more ¥
stf3ct]y enforced ‘

~In Table 1]8 it was indicated that for Issue 9.there was a
significant negative‘Cerelation for parents (p<.05 for U) between
attitude toward the concept H.S.C.P. and degree of agreement that stu-
dents with various disabilities should be kept in ordinary classrooms.

"In Table 118 it was %n&ﬁcazed that for Issue 10, there was a

significant negatlve corre]at1on for parents (p<. 01 for E, p<. O] for U)
between attitude toward the concept H.S.C.P. and degree of agreemelt
/that when some children do poorly in school the chief blamé shpu1d,be
placeq on the school.

There were no more signi?Ecant correiations between attitude
toward the concept H{gh Schodﬁ‘CoursePlanning - evaluative and
urgency factors and ‘the Twelve Current Edu53t1ona1 Issues for the
six study groups.
A(f) Correlation Between the Concept Ideal )

Counselor and the Twelve Current
Educational Issues

-

Al (
|
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In Table 119 the author has presented the results of the cor-

relation between the concept Ideal Counselor - evaluative and urgency.

factors and the Twelve Current Educational Issues for the six study

groups. i

It mﬁy be observed from Table 119 that for Issue 1 there was
a significant positive correlation for teachers (p<.01 for U) and for
students (p<.01 for U) between attitude toward the conéept Ideal
Canselor and degree of agreement that brug and Alcohol education
should be made available to all students.

In Table 119 it was indicated that for Issue 2 there was a
_significant positive correlation for teachers (p<.05 for U), for stu-
. dents (p<.01 for E, p<.01 for U) and.for parents (p<.05 for U) betwéen
attitude toward the concept Ideal Counselor and degree of agreement
that Family Life education should be made available to all students.

In Table 119 it was indicated that for Issue 3 there was a
significant positive correlation for students (p<.05 for U) betweep
attftude toward the concept Ideal Counselor and degree of agreement
‘that traditional religious education should be made available to all
students.

in Table 119 it was indicated that for Issue 4 iﬁere was a
significant négative correlation f;r parents (p<.05 -for U) between
attitude}(gygrd the concept Ideal Counselor and degree of agreement
that discipline in the schools shoula be iess strict.

In Table 119 it was indicated that for Issue 6 there was a

<]

significaht positive correlatioh for students (p<.05 for E) between
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attitude toward thé concept Ideal Counselor and degree of agreement
that there should be a standardized curriculum for all Alberta
schools. |

"1t *ay be observed from Table 119 that for Issue 9 there was
a significant negative cOrrélation for school trusteés (p<.01 fpr E,
p<.Q] for U) between attitude toward the concept‘ideal Counselor and
degree of agreement that students with various disab111t1és-§hould
be kept in an ordinary classroom. | ‘

It may be observed from Table 119 thatqfor Issue 10 there was

‘a significant negative correlgtion for administrators (p<.01 for U)
Q\

between attitude toward the concept Ideal Counselor and degree of

agreement'thét when some children do poorly. in school the_chief blame

~should be placed on the school.

In Table 119 it was indicated that foryIssue 11 there was a
significant positive correlation for school trustees (p.<01 for E,
p.<07 for U) between attitude toward the concept ldeal Counselor and
degree of agreement that education should be more cgncerned~y1th
meeting needs of individuals rather.than focusing on course éontent.

There were no more significant correlations between the con-
cept Ideal Counselor - evaluative and urgency factors and the Twelve
Current Educational Issues for the six study groups.

(q) COrre]afion Between the Concept,Occuﬁational
Planning and the Twelve Current Educational

Issues:
-

-
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In Table 120 the author has presented the results of the cor-

relation between the concept Occupational Planning - evaluative and

urgency factors and the Twelve Current Educational Issues for the six

study groups. ‘

' It may be observed from Table 120 that for Issue 1 there was
a significant positive correlation for school tru§fees (p<.05 for E,
p<.05 for U), for admini;trators (p<.01 for E), for teachers (p.<01
for E, p<.01 for U) and for students (p<.01 for U) between attitude
towa}d the concept Occupational Planning and degree of agreement that
Drug and Alcohol education should be made available to all students.

In Table 120Lit was indicated that for Issue 2 there was a
significant positive-correlation for students (p<.01 for U) between
attitude toward the concept Occupational Planning and degree of aqfee~
ment that Family Life ed@cation should be made available to all stu-
dents, -

In Table 120 it was indicated that for Issue 3 there was a
significant -negative corre]atiSn for parents (pf.OS for U) between
cttitude toward the concept 0ccupationa1‘?lann€ng and degree of
agreement that traditional‘religious educatjpn should be made avail-
able to all students.

In Table 120 it was indicated that for Issue 4 there was a.
significant positive'correlafion}for teachers (p<.01 for E).and a
significant negative correlation for pargntsf(p<.01 for'U)betagen
attitude toward lhe c&ncept Occupational Planqing and degree of

3

agreement that discipline in the schools should be less stfict.
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In Table 120 it was indicated that for Issue 5 there was a
significant positive correlation for students (p<.05 for E, p<.01 for
U) and a significant negative corre]ation for parents (p<.05 for E)
between att1tude toward %ﬁe concept 0ccupationa1 P]ann1ng and degree
_of agreement that more emphasis should be-placed on the 3R' s

In Table 120 it was indicated that for Issue 7 there was a
significant positive correlation for ‘administrators (p<.01 for E)
and for teachers (p<.05 for U) between attitude toward the concept
‘Occupational Planning and degree of agreement that school atteéndance
should be more strictly enforced. —

In Table 120 it was indicated that for Issue 8 there was a
signiftcant negative correlation for administrators (p<.05 for E)
~ and parents (p<.05 for U) and a significant positive correlation
for counselors (p<.05 for E, p< 05 for U) between attitude toward
,‘ the concept, Occupational Planning and degree of agreement that mone
money shou]d be Spent in schools for experimentation.

It may be observed from Table 120 that for Issue 9 there was
a significant negative corre]atum1forparents,(p<.05 for‘U) between ‘
attitude toward the coneept Occupational f1ann1ng and degree of agree-
ment that students with varjous disabilities should be placed in or-
dinary classrooms.

In Table 120 it was indicated that for’lssue.10 the}e was a
significant negative corretation for counselors (p<.05 for U) between
attitude toward the concept Occupational Planning and degnee of agree-

ment that when some children do poorlyvin ;chool the chief blame
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shewld be placed on the school.

There were no more significant correlations between the con-
cept Occupational Planning - evaluative and urgency factors and the

Twelve Current Educational Issues for the six study groups.

@Yo

(h) Correlation Between the Concept Ideal
Teacher and the Twelve Current
Educational Issues
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Ih Table 121 the author has presented the results of the cor-

relation between the concept Ideal Teacher - evaluative and,nnggncy

factors and the Twelve Current Educational Issues for the six st dy

groups. | A | //

¢ R -
RS-

e

It may be observed from TESTE“#éf that fQr Issue 1 there was
a'significant positive correlation for parents (p<.05 for U) between
attitude toward the concept Ideal Teacher gpd degree of agreement
that Drug and A]coho] education should be made availab]e to all stu-
‘dents. . ; -

In Table 121 it was indicated that for Issue 2 there was a
s1gn1f1cant positive corre]at1on for students (p<.01 for E, p<.05 fo;
U) between att1tudén%0ward the concept Ideal Teacher and degree of
agreement that Family L1fe education should be made ava11ab1e to all
students. ‘

In Table 121 it was indicated that for Issue 3 there was a
significant negative correlation for admiﬁistrators (p<.0§ for U) and
a significant positive correlation for students (p<.01 for E, p.<05
~'for u) between‘attitude towara the concept Ideal Teacher and‘degree‘
of agree%ent that traditional religious education shou]d be made .
evai]able”to all students. . K‘M”z? |

M{n Table 121 it was 4ﬁdicated that for Issue 4 there was a
significant negative correlatfon for students (p<.05 for E) and for
parents (p<.05 for U) between attitude toward the concept“Idehl :

Teacher and degree of agreement that distiplinﬁ’in‘the-schoo]s should

be less strict.
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~

In Table! Indicated that for Issue 7 there was a-

i

strictly enfr »

It ma? Berved from Table. 121 that for Issue 9 there was
a significant tve correlation for school trustees (p< 05 for E
p<.05 for U) and | _parents (p<.05 for E). between attitude toward
the concept Ideafiilcher and degree of dgreement that students with
various disabilit;f }should be kept in ordinary classrooms.

In Table 121 1t was indicated that for Issue .11 there was a -

significant pos1t1y’

'.,'

'rrelatjon for counse]ors (p< 05 for U) betwsen

Idea] Teacher and degree of agreement that

~

yre concerned with meeting needs of individuals
L

~attitude toward th

education should &

P
’,

rather than facus1ng on course content.

In Table 121 1t was indlcated that for Issue 12 there was a
significant negative corre]at1on for administrators (p<.05 for E
p.<05 for U) and parents (p<.05 for E) between attitude toward the ‘

«concept Ideal Teacher and degree of agreement that all courses and

»

textbooks in schoo]s should have more Canadian content.

.

There were no more significanégcorre1ations.between‘the c;on-~
cept Ideal Teacher - evaluative and urgency factors and the Twelve
Current Educational Issues for the six study groups.

., L . ) ‘ w~



" ees (U) and teachers (U) there was a s1gnif1cant corre1at¥on

222 -
v
Hypothesis 3 B‘- There wi}l be a signif%caht relationship be-
tween attitudes towaré}the present counseling services of the six .
study groups as heasured by scores on the Semantic Differenmtial Scales
and educational viewpoint on ‘current educational issues as measured
by scores4!n the Current Educational Issues Scale. -
Hypothesis 3-B was supported.as folTows :
‘For the concept Counselor and Issue 1 for school trustees
(E and U), for administrators- (E and U), for ceunselors (E) and for
teachers (U) theré was a significant corre1ation. For Issue 2 ;or
students (E and U) and parents (UQ there was a significaht correla-
tion. For Issue 3 for teachers‘(égand U)}ahq,barents (U) there was
a signtficant correlation. ﬁor 1§§ué<5 for teachers (U) there was a{
eﬁgn1f1cant corre]at19n For Issue 6 for students: (E) there was A \
significant correlation. For Issue j'for admih1strators (E) there
was a significant correlation. Foryfssue 8 for teachgrs (E and U)
there was a significant correlation. Fgr Issue lo,for parents (E)

there was‘g significant correlation. F&rtlssue @q for school trust-
M )

A
For the concept Counselor Advice and Issue 1. for schoo1 trust-

ees (U), for’ admin1strators (E), for teachers (u) ‘ang for parents (U) ~

:there was a sign1f1cant correlation For Issue 2 forateathers (E),

&% -
,students (U) and parents (U) there was a. s1gn1ficant correlataoa

For Issue 3 for teachers (Efand U) therq;was a sig\Tficant cdgre]at1on

. For Issue 5. for parents (E) there was a significant corretatxon. Fpr ~

] y -

,Issue 6 for teachers (E and U) there was a significant correlat%oq

J

-

;
ol
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. 2 : - ‘ i
For Issue 7 for administrators (E and U) there was a significant cor-

5re1ation. For Issue 8 for teaohers (E and U) there was a significant

correlation. For Issue IO.for paren' (E.and U) there was d signif- ¥

icant correlation. For Issue 11 for teachersy(U) there,was a signif-

. *jcant correlation.

- For the concept Individual Counseiixg and Issue 1 for school

trustees (E and U) _for administrators (E an& u), for teachers (E and ~
U), and for students (U) there was a 51gn1ficant correlation. For

Issue 2 for students (E and U) and parents (U) there was a significant

cornéiation,' For Issue 3 for parents (U) theré was a significant cor-

“relation. For Issue 5 for teaehers (E) there was a signifidant corre-

e

4+

lation. , For Issue 7 for administrators (U) there was a significant

'correiation For Issue 8 for teachers (E) there was a significant

.correlation. For Issue 10 for parents (E and U) there was a 51gnifi-=

cant correlation. For Issue 1 for students (U)'‘there was ‘a 51gnifi-

,cant‘correlation

For the concept School Teacher and Issue 1 for Teachers (E)

'there was a 51gnif1cant correlation. For Issue 2 for ﬂggdents (E and

a

'school trustees (E) and parents u). there was a stgnificant correia

ers (E)

u) there was a 51gnificant correiation For Issue 3 for ty'

o

there'was a significant corre]ation For Issue 4 for teachers and

3

“tion.  For Issue 5 for schooi trustees (E) and parents (U) there was

al significant correlation. For Issue 6 for teachers (E) and students

I ¢
g
‘]

(u) there was a significant correiation. For Issue. 7 for

r'-‘--’ +

?

’

'parents (U) there was a 51gn1ficant corre)ation For Issue 5 for Vi
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administrators (é and U) there was a significant correlation. For
Issue g for ﬁarehts (E) there was a s1gn1f1cant corréjation For
IsA;/’iO for students (E and U) and parents (E and U) there was a .
significant correlat1on. For Issue ‘2 for parents (E) there was a

significant correlation.

5 For the concept High School Course Planning and Issuevl*for
teachers (U) there was a significant corre]afiQh. For Issue 2 for
pargnt§ (U) there was a significantlcorrelatign. “For Issue 3 for
school trustees (U) there was a significant correlation. For Issue
4 for parents (U) there was‘a'significant correlation. For Issue 5~
for parents (E) there was a significant correlati6n¢ For Issﬁe 7
for administrators (U) and counselors (E) there was a significant cor-
relation. For Issué 9 for parents (U) there was a significant corref
slation‘ ‘For Issue 10 for parents (E and U) there was a significant

5 corre]at1on

For the concept Ideal Counselor and Issue 1 for teachers (U)

and students (U) there was a s1gn1f1cant correlation. For Issue 2

fér tga?bersﬁ(u), for students (E and U), and for par;;}s (U) there
was a‘sfgnificant correlation. For Issue 3 for students (U) there

was a s{gﬁificant corre]atioﬁ. Fpr Issue- 4 for;parents‘(U) there was
a sighificant correlation. For ISsue 6 for students (E) there was a k
" significant correlation. For Issue 9 for school Frusteés (E and_U)
there was a significant correlation. Fbr Issue 10 for admin?gtrators

-(U) there‘was a Sighificant correlation. For Issue 11 for school

trustees (E and U) there was a sagnif1cant corre]at1on

LY
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‘ For the concept Occupationai Planning and Issue 1 for school

'trustees (E and U), fer administrators (E), for teachers (E and u), ¢
and ﬁor.students (U) there was a significant correlation. For Issue |
2 for Students‘(U) there was a significant correlationa For Issue 3
for parents (U) there was a significant correiatipn. For Issue 4 for
teachers (E) and parents (U) there was a significant correlation.

For Issue 5 for students (E'and U) and parents (E) there was a signif-
icant correlation. For Issuel7 for administrators (E) and tefchers ™
(U) there wasla significant correlation. For Issue 8 for administra-
tors (E), for counselors (E and U)-and for parents'(U) there was a
significant‘correiation. _For Issue 9 for parents (U) there was a
significant corre]ation. For Issue 10 fcr counselors (U) thene was

a Significant correiation

For the concept Ideal Teacher and Issue 1 for parents (U)

there was a significant correlation. For Issue 2 for students (E and
U) there was a Significant correlation. For Issue 3 for administra--
tors (U) and students (E and U) there was a Significant correiation
For-Lssue 4 for students (E) and parents (U) there was a significant
"correlation. . For Issue 7 for counselors (E) and parents (U) there
was a significant corre]ation. For Issue 9 for school trustees (E

and U) and parents (E) there was a significant correlation. For

e Issue 11 for counselors (U) there was aQSignificant correlation For
Issue 12 for administrators (E and U) and parents (E) there was a sig-

nificant correlation.
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4 . . '
For the sake of brevity, it may be stated that Hypothesis 3-8
was not supported for any of the other correlations between the con-
cepts of the Semantic Differential Scales anc the Twelve Current Edu-

cational Issues for the six study groups.

-~

&

Hypothesis 4-A

There will be }ignificant differences in philosophical orientation
of the six study groups as measured by mean scores on the Intelléctual-
ism-Pragmatism Scale.

Hypothesis 4-Awas tested by means qf a one-way analysis of
variance. Results of tests of Hypothesis,4¥A have been 1ndicated in

Tables 122 through 124.

TABLE 122

SUMMARY OF MEANS AND STANDARD DEVIATIONS OF THE
SIX STUDY GROUPS FOR THE INTELLECTUALISM-

P PRAGMATISM SCALE

Group " Number | X S.D
Trustees 19 ™ 114.74 23.12
Administrators o 107.82 - 15.07
Counselors - 15  125.60 12.41
Teacher's 155 N2z . 26.64

~ Students - 224 102.00 21.83
Parents 43 94.04 26.06

667 | 102.49 - . 25.61
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The total possible scdre on the I-P Scale was 180.

The summary qf means as shown in Table 122 indicated that

gounselors had the highest mean I-P score followed by school trustees,

teacheré, administrators, students and parents. That is; counselors

~
tended to be the most intellectual (liberal) or’least pragmatic (con-

servative) of the six study groups.

Parents tended to be the least

intellectual (1iberal) or most pragmatic (conservative) of the six

study groups.

TABLE -123

3]

SUMMARY OF ANALYSIS OF VARIANCE FOR THE INTELLECTUALISM-
~ PRAGMATISM SCALE FOR THE SIX STUDY GROUPS

[

Source SS MS ’df F P

: ) *x
Groups 43578.00 8715.60 ' 5 14.62 0.000008
Error 393927.00

595.96 661

* <
xxSignificant 0.05
Significant 0.01
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TABLE 124

PROBABILITY MATRIX FOR THE SCHEFFE MULTIPLE
~ COMPARISON OF MEANS TEST

A

Trustees Admin. Counselors Teachers Students Parents

*

Trustees - .99 .89 .99 .45 .03
by &
© Admin., - .64 .99 .98 .66
* * %
Counselors - .54 .02 .00
| N -
~ Teachers - .01 .00
’ *
Students : - Q3
Parents , ‘ . -
* .
**S'ignificant 0-05 ‘ . [ 3

Significant 0.01

In Table 124 it was shown that for the six study groups the
. Scheffé test indicated there were s%gnificant differences between
tru;fees and parents (p<;05), between counselors and students (p<.05),
between counselors and parents (p<.01), between teachers and studenté
(p<.01), betwe!h teachers and ﬁarents (p<.01) and between students and\
parents (p<.05) as measurgd by mean scores on the Intel]ectua]ism—Prag;\\
matism Scale. B

As was indicated in Table 122 schoo] trustees had a higher
mean I-P score than did parents. Counselors had a higher mean I-P
score than did students. Counselors had a higher mean I-P sC than
did parents. Teachers had a’higher mean I-P score than did s:::;;ks;
'Téachers had a higher mean I-P score than did parents. Students had -

~ a higher mean I-P score than did parents.
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Hypothesis 4-A - There will be significant differences in phil-
osophical orientation of the six study groups as measured by mean
scores on the Intellectualism-Pragmatism Scalex

The analysis of the data provided strong subport for the

acceptance of Hypothesis 4-A.

| Hypotheﬁis 4-B , R

 There will be a significant relationship between attitudes
toward the present counseling sérvices of the six study groups as
measured by scores on the Semantic Differential Scales and philosophical
‘orientafion as measured by scores on the Intellectualism-Pragmatism -
Sca]e.| “

Hypothesis 4-B was tested by computing a correlation between
the evaluative scores on the Semantic Differential and the urgency
scores on the Semantic Differential and scores on the Intellectuatlism-
Pragma;iﬁm Scale. Results ofAfhe tésts of‘Hypothe§is 4-Bbhave been
indicated in Table 125. The t test results (indicated by asterisks)
for the significance of difference between correlation coefficients
have also been indicated in Table 125.

It may be noted that all of the Sigﬁificant correlations indi-
cated in Table 125 were significant positivé correlations. An examin-
tion of the evaluative and urgency Scores for the eight concepts of
the Semqntic Differential'Scale and scores on the Inte]]ectdajism—
Pragmatism Scale for the six study groups indicated that throughout
the discussion of results following Table 125 a significant positivé

correldtion indicated that the higher the attitude toward the cdncept
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stated the higher the score (mofe liberal or less conservative) for
the I-P Scale. The lower the attitude toward the concept stated the

lower (less liberal or more cpnservative) the score for the I-P Scale.
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In Table 125 it was indicated that on the concept Counselor,
for teachers there was a significant pisitive correlation (p<.05) be- ‘
tween attitude toward the concept Counselor-urgency -factor and philo-
sophical orientation o

In Table 125 it was 1nd1cated that on the concept Counselor ‘
Advice, fon parents there was a significant positive corre]ati&ﬁ
(p<;05) between attitude toward the concept Counselor Advice - urgency
factor and Ph110$0ph1cal orientation.

In Table 125 it was jndicated that on the concept School
Teathen for parents there was a significant positive correlation
(p<.05) between attitude toward the concept School Teacher - urgency
factor and philosophical orientation. |

In Table 125 it was indicated that on the concept High School
Course Planning; for parents there was a s1gn1fichnt positive correla-
tion (p<.01) between attitude toward the concept High School Course
Planning - urgency factor and phi]oSOph1ca1 0r1entat1on

d‘ There were no more significant correlations between attitudes
toward the present counseling services as measured by scores on‘the
Semantic Differential Scales and philosobhica] orientation as measured b;
scores on the Inte]1ectua11sm-Pragmat1sm Scale.

Hypothes1s 4-B - There will be a sign1f1cant relationship be-
tween att1tudes toward the present counse11ng services of the six
study groups as measured by scores on the Semantic Differentiaj Scales
‘apd,philbsophical okientati;n as meesured by scores on the Intellect-
ualism-Pragmatism Scale.

N
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‘The analysis of the data supported Hypothesis 4-B en the con-
cept Counse]oFA(U) and 1-P Sca]e\for feachers, on the concept Counselor
Advice (U) and I-P Scale for parénts, onﬁthe concept School Teacher -
(U) and .I-P Sca]é for parents, and on the concept'H1gh School Course
Planning (U) and I-P Scale fo; parents. That 1$, there was a signifi-
cant correlation between attitudes toward these concepts as measured
by score§ on the Semantic Differentia] Scales and philosophical orienta-
tion as measured by séoré% on the I-P Scale.

Hypothesis 4-B was not supported for the six Siudy groups for _
- any of the other concept§ (E and U) as measured by scores on’Epe "
Semantic Differéhtia] Scales and philosophical orientation as measured by

-~

scores on the I-P Scale.

Hypothesis 5

There will be a significant relationship between educationa]
viewpoint on .current educa ional 1ssues of the six study groups as
Weasured by scores on~€ﬁ’/iurrent Educationa] Issues Scale and philosoph-
jcal orientation as measuredjby scores on the Intellectualism-Pragma-
tism Scale.

}Hypothesis 5 was ‘tested by computing a correlqtionrbetween
scores on each of the Current Educatioﬁa] Iiiygs and $éores on the
Intellectual-Pragmatism Scale. Results of the tests of Hy?othesfs 5
~ have been indicated in Table 126. The t test results (indicated by

asterisks) for thé significance of'difference between correlation. co-

effitients have also been indicated in Table 126,

V]
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An examination of the scores on the Current Educational Issues

and he I-P Scale has 1nd1cated that throughout the discussion of re-
| sults a signiflcant posithe correlation indicated that the greater
: the degree of agreement with the issue as stated the higher the score
, ,_gmore liberal or less conservative) on the I-P Scale or the lower the

i .degree of agreement with the issue as stated the lower the score (less
° - ’ S\

tiberal or~more canservative) on the I-P Scale. A svgnlficant nega- .
t1ve corre]ation 1nd1cated that the greater the degree of agreement
with the issue as stated the lower the score (less liberal or more
Fonservatiye) on the I-P.Scale or the lower the degree of agreement
with the issue as stated the higher the score (more 1iberal ‘or less
conservative) on. the f-P Scale.

In Tab]e 126 it was indicated that on Issue 1 there was a

"t

~s1gn1ficant pos1t1ve correlation for teachers (p<.05) and for students
‘3‘(p< 01) between degree of agreement that Drug and Alcohol educat1on

'fshould be made ava11ab]e to al] students and scores on, _the I-P o

[ . : -

Sca]j) T
‘( ~
A .
o In Table 126 it was indicated that on Issue 2 there‘was a
¥ Lo /\1

?;f s1gnif1cant positive correlation for school trustees (ps. 01).for

Vf; f counse]ors (p<. 05), and for students (p<.01), between degree of agree-
A

L ment that Fami]y Life education should be made avai]ab]e for all
Hul “ .

J students and scores on the 1-P Scale.

v 4

;" A As was ind1cated in Table 126 for Issue 3 there was a signiif-

g‘ f '1cant positive corre]atlon for administrators (p<.05) and for teach-
} %' ers (p< 0]) between degree of agreement that traditional re]igious
% educat1on should be made available to a]l students and scores on the

iy ‘ ‘*m»
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I P Scale For Issue 3 for'parents there was a significant negative

“J~P Sca]e

be spent in schbo]s on experfmentation and scores on the I P Scale

236

corre]ation between degree of agreement that traditionai religious

education should be made availab]e to ald students and scores on the.

In Tab]e 126 1t was indicated that on Issue 4 there was & sig-

. nificant positive‘correlation for school trustees (p<. 01) and for
‘”.teachers (p< 01) between degree of agreement that discip}ine in the

\schools shou]d be less strict and scores on the I- P ‘Scale.

As was indicated in-Tab]e 126 on Issue‘5 there a signi(j-‘

cant negative correlation for schoo] trustees .(p<.0%), for co nselors Vo
(p< 05), and for parents (p< 01) between degree 0 agreement hat more‘
emphasis Should be p]aced on the~3R s and scores on the I- P Sca]e

In Tabie 126 1t was indicated that on Issue 6 there was a s1g—
nificant negative correlation for school trustees (p<. 05) for teach-
grs Lp< 01) fdr students {p<. 05)7 and for parents (p<:01), between
degree of agreement that there shou]d be a standardized curriculum
for A]berta Schools and scores on the J-P Scale

In Table 126 it was indicated that on Issue 7 there was a sig—

5nificant negative correlatign for school trustees (p<. 01) and parents .

i (p< 01) between degree of agreement "that school attendance should be

more strictly enforced and scores on the I-P Scale.

12

In Table 126 it was indicated that onclssue 8 there was a sig-v

nificant positive correlation for administrators (p< 05) and for

‘teachers (p< 01) between degree of agreement that more money shouid

-~
.'» DA

?

o
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-As was indicated in Table 126 on Lssue 9 there was a signifi-

cant negative correlation for school truStees (p<.05) and for parents

(p<.01) between degree of agreement that students with varfous. dis~
abilities should be piaced in ordinar&*classrooms and. scores on the

I-P Scate. - 7
In Tab]e 126 it was indicated that on Issue 10 for teachers

‘ there was _ a significant positive correlation (p< 01) between degree

of agreement that when some chiidren do poorly in schooﬁ the" chief

LR 4

~b1ame should be. p]aced on the school and scofes on the I- P Sca]e

| For Issue 10 there was a significant negattve correiation for parents

. (p< 01) between degree of agreement that when some ch\\dren do poo?ly

in school the thief.b]ame shou]dzbe placed on the school, and scores

on the I P scale. - el e

g,

In Table 126 1t was indicated that on Issue 11 there was a

_significant*positive correlation for school trustees (p<. 01) and stu-

dents (p<. 05). between degree of agreement that ediication should be

more conE%rned with meeting needs of indiv1duais rather than focusing .

A

-on course content, and scores oh the I-P Scale.

There were no 51gn1ficant correlations for any of the six

v

study groups between scores on Issue 12 (aTV courses and textbooks-

”should have more Canadian ‘content) and scores on the I- P Scale.

‘ﬂ

L

Hypothesis § - There will be a significantsrelationship be-
tween educationa] v;ewpoint on current educational issues of the six
study groups as measured by scores. on the Current Educational Issues
Scale and philosophica;\origntation as measured‘by scores ‘on the.
Ihteilectua]ism—Pragmatism Scale., S

» . s
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The ana}ysis of the data supported Hypothesis 5 as follows:
Issue 1 and I-P Scale for teachers and students; Issue 2 and I-P Scale
for trustegs,&:ou'nselors, and students; Issue 3 and I-P Scale for ad-
mipistrators, teachers and parents; Issue 4 and I-P Scale for trustees
and teachers; Issue 5 and I-P Scale for trustees, counselors, and par-
“ents; IssueM6 and P-P Scale for t(ustees, teachers, students and par-
ents’ Issue 7 and I-P Scale for trustees and parents; Issue 8 and I-P
Scale for administrators and teachers; Issue 9 and I-P Scale for trust-
ées and parents; Issue 10 and I-P Scale for teachers and parents;
Issue 11 and 'I-P Scale for trustees éna administrators.

Hypothesis 5 was not sﬁpported for any of the six groups for

Issue 12 and the 1-P Scale.

Hypothesis 6-A

There w111 be s1gnwf1cant d1fferences in the perception:of
preferred- and existing courselor duties of the 51x study groups as
Teasured'by mean congruency scores on the‘CounseLpr Duties Scale.

Hypothes1s 6-A was tested by means of a.one-way analysis of
variance. Results of tests of Hypothesis 6-A have been indicated in

 Tables 127 through 129.
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TABLE 127 (?

SUMMARY OF MEANS AND STANDARD DEVIATIONS OF THE  »
SIX STUDY GROUPS FOR THE CONGRUENCY SCORES

W

OF THE COUNSELOR DUTIES SCALE “
AL
Group Numbér ¥ 'R S.D
Trustees : 19 14 .84 . 9.12
Administrators . » 11 ‘21.27 ® 5.5
Counselors : 15 ) 22.73 3.86
Teachers 155 14.63 8.27
Students 224 9.38 7.13
Parents 243 7.61 ' 6.82
/ .
Total v667 10.61 8.12

The total possible congruency score was 30.

It may be recalled that the congruency score was an indica-
tion of the degree of consensus on preferred and existing counselor
duties.

. Q '

The summary of means which the author has presented in Table
127 indicated ‘that counselors had the highest mean congruency score,
followed by administrators; school trustees, teachers, students and

\)

parents.



TABLE 128

SUMMARY OF ANALYSIS OF VARIANC

SCORES OF THE COUNSELOR
FOR THE SIX STUDY{GROUPS

FOR THE CONGRUENCY
UTIES SCALE

'240.

Source . SS . MS - df F p
Sroups 8820.31  1764.06 5  33.19 0.000003 "
Error 3513481 53.15 661 *
-
. Significant 0.05
Significant 0.0]
TABLE 129

PROBABILITY MATRIX FOR THE SCHEFFé MULTIPLE
COMPARISON OF MEANS TEST

\

Trustees Admin. Counselors Teachers Students Parents
‘ * K
Trustees - .37 .08 1.00 .08 .00
*x * %
Admin. - .99 a3 .00 .00
: *%k Jeok * g
Counselors - .01 .00 .00
- * % . * 4k
Teachers - .00 . .00
Students - .23
Parents -

A

rSignificant 0.05
Significant 0.01
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As was shown in Table 129 for the six study groups the Scheffé
test indicated there were significant differences between trustees and
parents (p<.01), between administrators and students (p<.01), between
administrators and parents (pQ.O]), between counselors and teachers
(p<.01), between counselors and studénts (p<.01); between counselors
and parents (p<.01), between teachers and students (p<.01), and bes
tween teachers and parents (p<.01) as measured by mean congruency
gcores of the Counselor Duties Scale. |

In Table 127 it was indicated that trustees had a higher mean
congruency score than did parents. Administfators had a higher mean
congruency score than did students or parents. Counselors had a higher
lmean conQruency séore than did teachérs, students or parents. Teach-
ers had a higher mean congruency score fhan did students or parents.

Hypothesis 6-A - There will be significant differences in the
perception of preferred and existing counselor duties 6f the six
study groups as measured by mean congruency scofss on the Counselor
Duties Scale.

The analysis of the data provided strong support for the

acceptance of Hypothesis 6-A.

Hypothesig 6-8B ‘

There will e a significant relationship between att{tudes to-
ward the present counseling services of the six study groups as meas-
ufed by scores on the Semantic Differential Scales and perception of

preferred and‘existing counselor duties as megsured by congruency

s 3

o

scores on the Counselor Duties Scale. ' ,

LY
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Hypothesis 6-B was tesqyd by computing a correlation between
the Congruency Scores and the evaluative scores on the Semantic Dif-
ferential -and the urgency scores on the Semantic Differential. Re-
sults of tests of Hypothesis 6-B have been indicated in Table 130.
The t test results (indicated by asterisks) for the significance of
difference between correlation coefficients have also been indicated
in Table 130. |

It may be noted that all of the significant correlations in-
dicated in Table 130 were significant pos1t19e correlations. An exam-
1natioh of the evaluative and urgency scores for the eight concepts
of the Semantic Differential Scale and Congruency scores on tﬁe Coun-
- selor Duties éca]e for the six study groups indicated that throughout
the discussion of results following Table 130 a sign1f1cant positive
correlation indicated that the higher the attitude toward the concept
stated ghe higher the Congruency score or the 1ower’thé attitude to-

ward the concept stated the lower the Congruency score.



243

<

L0°0 3uedtjiubis
S0°0 3uedLjLubLG**
¥

o

60° 80" LL” 02"
*x X
80" L 9L 0z
X * »x
80" /0 vZ LU
¥ *x
e gL L 12
*x ¥ *¥
£0° L 61 6L
¥ xx
L0 22" 52" 2z
RXS *x x*x o
61" (g’ vz q2° 0
*¥ x % xx *¥ > ¥
61" 7N -V A L
%% *x rx - * x¥
n 1 N 3
S1uldey s3uapnig

Susyoea| S40[35UN0Y

to"  so- G0’ €0" J3yoea]
< . Leap]
€2 - 60° ge’ v@x Butuue| g
) \\ Leuotjednodg
92 9t st e " 40|3sunoy
—— Leap]
o L0 ot" 1g* “cm_m 354n09)
¥ Looyds ybiy
v0'-  $0°- 6¢° ge” Jayoes|
Looyos
<& ‘
vo-  9¢” oy’ 1 but asunoj
¥ LenpLALpu]
. SR
or" "¢ 8lL” ey’ 3JLApY.
40|9suno?)
6Z: Le” 60° $9° 4019suUno’)
¥ )
N -3 n - 3 mpawu:ou
Tutupy S933SNnu| ,

3IS S3ILNA ¥OTISNNQD 3H
“IWVIINIYIASIQ JTINVWIS 3HL 40 S

0£L 3784L

P

L 40 SIY0IS AONINYINOD 3HL ONY
LdIONOD (8) 3HL NIIMLIE NOILY13¥¥0D



A 244

It may be observed from Table 130 that én.the concept Counse-
1qr,there was a s1gn1ficant posiéive correlation for school trustees
(p<.01 for E), for teachers (p<.01 for E, p<:01 fbr.U), for students
(p<.05 for E, p<.01 for U), and for parents (p<.01 for E, p<.01 for U)
between attitude toward the concept Counselor and Congruency score.

In Table 130 it was indicated that on the concept Counselor
Advice, there was a, significant positive corre]éfion for teachers «
(p<.01 for E, p<.01 for U), and for pareﬁts (p<.01 for E, p<.01 for U)
between éttitude toward thé concept Counselor Advice agg,Congruency ‘
score. ,

In Table 130 it was indicated that on the concept Individual
‘Counseling.there was a significant positive corre]atidn.for school
trustees (p<.01 for E), for teachers (p<.0l for'E, p<.01 for U), for
students (p<.01 for E, p<.01 for U),’and for parents (p<.01qfor E) be-

tween attitude toward the concept Individual Counseling and Congruency

-
“

score. |

In Table 130 it was indicated that on the concépt School Teacher,

there was a significant positive correlation fof teachers (p<.01 foh E)
and for students (p<.01l for E, p<.01 for U) between attitude toward‘thg/a
concept School Teacher:and Congruenc} score. | o 4 '

In Table 130 it'was indicated that on the concept High School
Course}P]anning;there was a significant positive corre]atipn for scﬁoo]
trustees (p<.05 for E), for teachers (p<.01 for E), for students (p<.01
for E, p<.01 for U),and for parents (p<.01 for E) between attitude to-

ward the.concept High School Course PTanning and Congruency score.
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In Table 130 it was indicated that on the concept Ideal Coun-
selor, there was a significant positive correlation for students (p<.01
for E, p<.01 for U) between attitude toward the concept ldeal Counse;
Tor and Congruency score.

It may be obsérved from Table 130 that on the concept Occupa-
tional Planning, there was a significant positive correlation for . .teach-
ers (p<.01 for E), for students (p<.01 for E, p<.01 for U), and for
pérents (p<.01 for E) betwéén attitude toward the concept Occupational

Planning and Congruency score.

In-Table 130 it was indicated that on the concept Ideal Teacher, -

there was a significant positive correlation for students (p<.01 for E,
p<.01 for U) between attitude toward the cdncept Ideal Teacher and Coﬁ-
gruency score. |

There we}e no more significant corre1afion$ between'attitudes
toward the present counseling services as measured by scores on the
Semantic Differential Scales and perception of preferred and existing
counselor duties as measured By Congruency scores on the Counselor
Duties Scale. di 4

Hypothesis 6-B - There will be a significant relationship be-
~ tween attitudes toward the,present_codnseling services of the six . |
study groups ‘as measured by scores on the Semantic Differential Scales
and perception of preferred and existing counﬁelor duties as measured
by congruency'scores on the Counselor Dutfes Scale.

| The analysis of the dataisupported Hypothesis 6-B as follows:

on the concept Counselor and Congruency score for school trustees (U),

teachers (E and U), students\(fiand*U) and parents (E and U); on the

l
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concept Counselor Advice and Congruency score for teachers (E and U),
students (E and U) and parents (E and U); on the‘concépt Individual
Counseling and Congruency score for school trustees (E), teachers (E
and U), students (E and U), and parents (E); on the concept School

Teacher and Congrdency score for teachers (E) and studgnts (E and D);

-on the concept High School Course Planning and Congruency score for

school trustees (E), teachers (E), students (E dnd U) and parents (E);
on the concept¢$hea1 Counselor and Congruency scoré for students (é
and U); on thegg%ncept'Occupationa1 P]anniné and Congruency score for
teachers (E), students (E and U) and parents (E); and on the concept
ldgg] Teacher‘and Congruency score for students (E and U).

] Hyppthesis 6-B was.not supported for.any of the othef\eyalua-
tive and urgency scores for the eight cohcepts of fhexéemantic-Dif:
ferential and Congruency scores for the six study groups.

Analysis of Counse]BrkDuties as Seen by the Six
Study Groups {Reported in Percentages) , o
As statedQTh\Crapter 4, the Counsélor Duties Scale was also

analyzed by means of a frequency count.. That 1s,Athe pércentége of
respondents in each group who.checked the Should, Should Not, Does,
Does Not, and Don't Khow categories was calculated for each of the
duties in the Counselor Duties Scale. The results of the analysis
have been indicated in Tables 131 through 136. In, the discussion
fo1low{ng these Tables the author's gene}aiized comments have concen-
trated on major discrepancies in percegtion‘of preferred and existing
duties between gypdps and major discrepancies witﬁin groups in terms

of Should and Does and Should‘Not ahd Does Not. 1in some instances,

»

(9]
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especially for parents, students, teachers,and school trustees,the Does
and Does Not categories have'been difficult to comment on because of

the large percentages in the Don‘t Know .category for these groups.



COUNSELOR DUTIES AS SEEN BY SCHOOL TRUSTEES
(REPORTED IN PERCENTAGES)

TABLE 131
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. Should

Duty Should Not Does Does Not Don't Know
1 42.11 57.89 21.05 63.16 15.79
2 94.74 5.26 84.21 10.53 5.26
3 78.95 21.05 68.42 5.26 .26.32
4 100.00 0.00 84.21 5.26 10.53

©5 100.00 0.00 94.74 0.00 5.26
6 89.47 "10.53 68.42 15.79 15.79
7 100.00 0.00 ; 78.95 15.79 5.26
8 36.84 63.16 26.32 4211 31.58
9 100.00 0.00 89.47 0.00 10.53

10 47.37 52.63 7 21.05 52.63 26.32
11 100.00 0.00 73.68 - 0.00 26.32
12 100.00 0.00 84.21 5.26 10.53
13 100.00 0.00 57.89 15.79 26.32
14 100.00- 0.00 78.95 5.26 15.79
15 89.47 10.53 73.68 10.53 15.79
16 100.00 0.00 73.68 5.26 21.05
17 94.74 5.26 84.21 0.00 15.79
18 78.95 21.05 15.79 36.84 47.37
19 78.95 - 21.05 47.37 21.05 31.58
20 84 .21 15.79 52.63 21.05 26.32
21 26.32- 73.68 21.05 57.89 21.05
22 84.21 15.79 26.32 31.58 - 42.11
23 94.74 5.26 10.53 47.37 42.11
24 47.37 -52.63 21.05 36.84 42.11
25 47.37 52.63 4211 36.84 21.05
26 94.74 5.26 47.37 10.53 42.11
27 89.47 10.53 47.37 10.53 42. 1
28 26.32 73.68 36.84 31.58 31.58

29 31.58 68.42 36.84 31.58 31.58

30 © 89.47 10.53 36.84 26.32 36.84




TABLE 132

COUNSELOR DUTIES AS SEEN BY ADMINISTRATORS
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(REPORTED IN PERCENTAg)

Should Not

Duty Should Does Does Not Don't Know
1 63.64 36.36 27.27 72.73 ' _0.00
2 90.91 9.09 100.00 0.00 70.00
3 100.00 0.00 100.00 0.00 0.00
4 . 100.00 0.00 100.00 0.00 0.00
5 100.00 0.00 100..00 0.00 0.00
6 90.91 9.09 90.91 9.09 0.00
7 100.00 0.00 90.91 9.09 0.00
8 9.09 90.91 18.18 81.82 0.00
9 100.00 0.00 100.00 0.00 0.00
10 18.18 81.82 0.00 _ "100.00 0.00
1 100.00 0.00 100.00 °~  0.00 0.00
12 100.00 0.00 100.00 .  0.00 0.00
13 81.82 18.18 90.91 9.09 0.00
14 81.82 188 90.91 9.09 0.00
15 90.91 909 81.82 18.18 0.00
16 90.91 9.09 90.91 9.09 0.00
17 100.00 0.00 100.00 0.00 0.00
18 81.82 18.18 27.27 72.73 0.00
19 90.91 « 9.09 72.73 27.27 0.00
20 72.73 27.27 36.36 63.64 0.0
21 27.27 72.73 18.18 81.82 gl 00
22 81.82 18.18 45.45 36.36 oA {Wig-
23 81.82 18.18 54.55 36.36 9.09
24 63.64 36.36 8].82 -18.18 0.00
25 36.36 63.64 0.00 100.00 0.00
26 - 54.55 4545 36.36 63.64 0.0
27 35.45 54.55. 18.18 63.64 18.18
28 9.09f*  90.91 18.18 \ - 72.73 9.09
: 29 9.09 90.91 0.00 .  100.00 0.00
30 100.00- 0.00 81,82 *  18.18 .~ 0.00
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TABLE 133

® COUNSELOR DUTIES AS SEEN BY COUNSELORS .
(REPORTED IN PERCENTAGES)

Duty Should  Should Not Does Does Not Don't Know *
R

1 0.00 - 100.00 13.33 86.67 0.00
2 86.67 13.33 93.33 6.67 0.00
3 100.00 * 0.00 100.00 0.00 0.00
4 100.00 0.00 100.00 0.0 0.00
5 100.00 0.00 100.00 0.00 © 0.00
6 100.00 0.00 100.00 .0.00 0.00
7 100.00 0.00 100.00 0.00 0.00
8 - 0.00 100.00 Peav 80.00 '0.00
9 100.00 0.00 93.33 6.67 0.00
10 33.33 66.57 20.00 73.33 6.67
11 100.00 0.00 93.33 6.67 0.00
12 100.00 0.00 100.00 0.00 0.00
13 100.00 0.00 10000 0.00 0.00
14 100.00 0.00 10000 0.00 0.00
15 100.00 0.00 100.00 - 0.00 0.00
16 100.00 0.00 100.00 0.00 0.00
17 93.33 6.67 86.67 13.33 0.00
18 100.00 0.00 40.00 60.00 0.00
19 100.00 0.00 73.33 26.67 ¢ 0.00
80.00 20.00 66.67 26.67 6.67
0.00 100.00 0.00  100.00 0.00
73.33 26.67- 66.67 33.33 0.00
93.33 6.67 53.33 46.67 0.00
60.00- - 40.00 66.67 26.67 6.67
0.00 100.00 . 6.67 93.33 0.00
93.33  6.67 - 46.67  40.00 - 13.33
46.67 53.33 26.67 60.00 1383
20.00 80.00 . 40.00 60.00 . . 0.00
26.67 73.33 13.33 |, #3.33 13.33
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‘ TABLE 134
COUNSELOR DUTIES AS SEEN BY TEACHERS ¢
{REPORTED IN PERCENTAGES)
Duty . Should Should Not Does Does Not Don't Know
3 .

" 32.26 67.10 +420.65 . 61.29 12.26
2 97.42 1.94 87.10 4.5] 7.10
3 94 .84 3.23 88.39 6.45 3.23
4 98.71 .65 73.55 2065 3.87
5 98.06 .65 94 .84 1.29 1.94
6 96.13 .65 - 67.74 3.23 29.03

7 98.06 .65 72.26 5.81 19.35
8 27.10 72.26 23.23 " 68.39 6.45

) 98 .71 .65 82.58 ° . 11.61 5.16

10 49.03 47.74 10.732 56.13 32.26.
ki 96.77 , * . 2.58 80.00 s 5.16° 13.55
12 99 .35 0.00 94.19 % 1.94 2.58
13 - 89.68 7.10 74.84 323 20.00°
14 92.26 - 7.10 80.65 2.58 16.13
15 89.03 7.74 53.55 < 3:87 41.29
16 92.26 5.16 63.23 2.58 33.55
17 92.90 5.16 71.60 9,03 11.61
18 69.03 27.10.. 17.42  + 65.16 16.13
19 85.16 = 12.26 42.58 (% 23.87- 29.68
S 20 80.65 17.42 51.561 - 26.45 20.65
21 58.06 40.00 7.74 83.87 7.74
22 84.52 13.55 37.42 . . 44 8] 14.84
23 81.94 15.48 43.23 19%77 37.42
‘24 61.94 32.90 42.58 18.71 29.03
25 55.48 43.23 7.74 - 81.94 ' 6.45
26 81.94 %2 14.84 28.39 32.90 .30 .97
27 . 71.61 25.81 23.87 39.35 30.3
26°"  28.39 67.74 23.23 41.29 . 27.10
29 - 30.32 63.87 9.09 61.94 21.29
30 3.23 67.10 16.13 14.19




TABLE 135

COUNSELOR DUTTES AS SEEN BY STUDENTS
(REPURTED IN PERCENTAGLS)

e - - e e [

Duty - Should Should Not Noes Does Not Don't ¥Fnow
] he 23 4% 44 48 21 24 nh ooy ¥
2 T 91,96 4.9 86 .61 8.48 2.68
3 66 .96 27.23 35.71 20,98 . 39.73
4 /4 .55 22.32 46 .43 ©13.84 39.73
5 43.30 .57 83.93 4.9] \ /-5
b 35,71 54.9) .16 17.86 67.86
] 64.73 35,27 43.7% 15.18 3661
Y 33.48 63,39 50.23 19.20 2455
9 76.19 14.29 L8.93 12.50 2544
10 31.70 65.63 42.4) 25.00 31.2%

1 933D 1.79 /8.13 5 .80 . 13.84 ¢

12 37.50 59.38 32.59 35.27 29.9
13 1232 20077 68 .48 o893 | 29.02
14 79.46 14.73 57.59 5.36 3438
15 71.88 23,2 375D 11.16 48. 21
16 81.70 13,39 41,96 14.29 A1 .96
] 77.23 18.30 38..39 6.70 51.33
1 68.30 24,55 12.95 22.32 64.73 —
19 66 .52 27.68 20..98 24 .55 46 Ry

20 70.98 2271 43.75 11. 16 a1.07
21 37.05 62.50 - 16.96 41 .96 39./3
22 40.63 54.9] 15,18 17.41 63.739
23 51.33 44,20 15118 22.77 . 58.44
24 83.48 12.95 37150 20.09 2 37.50
25 26.79 69.64 11.61 50.89 33.93
26 69.20 24.55 02.32 11.61. 64.29
2 57.59 31.2% ¥9.20 12:50 ©64.73
28 45.98 48.66 20009 - 21.88 . 53.57
29 54 46 34.82 .61 . 39.29 37.95

30 70.09 16.96 32.59 16.07: - 36.61

,)L’,/y
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TABLE 136

COUNSELOR DUTIES AS SEEN BY PARENTS

(REPORTED IN PERCENTAGES)

Does Not

s

39

1o

Should  Should Not Does Don"“t
73.66 23 87 24 .F9 2716 N2,
93.42 3.29 ©69.14 7.82 17
67.90 25.93 © 25,51 1.1 56
93.0¢ 24,94 47.33 7.41 40
95.47 1.23 60.08 6.99 29.
65.43 30.45 13.99 1117 69.
90.95 5.76 48.97 13.58 32.
67.49 28.81 42.39 13.58 38,
94 .65 2.46 59.67 7.41 27.
50.62 42.39 18.93 17.28 58
92.18 2.88 39.51 9.88 47.
95.47 2.06 57.61 5.76 32.
78.60 19.34 34.57 © 7.4 53,
86.83 9.88 57.45 8.23 48,
76.95 18.93 +  21.39 8.23 67,
90.95 5.35 25.51 4.12 65.
86.83 9.05 25.51 7.4 62.
72.02 23.05 9.47 9.88 76.
70.78 23.05 13.58 9.88 72.
83.13 12.76 25.51 5.76 65
31.69 66.26 10.29 19.3¢ ¥ 67
68. 31 28.40 18.11 ' 6.58 72.
54,32 40.74 10.29 13.58 72
51.44 46.09 15.23 19.75 61
30.45 64.61 9.05 19.34 . 68.
64.20 28.40 13.17 6.58 76.
50:62 43.62 - 8.23 7.41 80.
35.80 . 59.26 7.82 10.29 78
51.03 1 43.62 " 14,40 12.35 71
88.07 7.0 21! .35 72

s ——

Fnow

RES]
T

.69

38
33
22
55
10
68
QL

02%

74
92
49
97
08
84
14
13
43
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84
73

72
95
25

.60
.19
43
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Outy 1 - Disciplining Students

fnere wds unanimous agreemnent dinong counseiors that discipiin-
inq.students should not be a function of the counseling program. How
ever, 427 of the school trustees, 64% of the administrators, 327 of the
teachers, 52% of the stuhents and 74% of the parents perceived that
discip]ininq.of stuqents should be a function of the counseling pro-
gram. While only 137 of the counselors inqicated that thgx_uzfg/:?s-
ciplining students, approximately 204 of the other groups, with the

exception of students (48%9, perceived that the counse}ing program

does include the function.

Duty 2 - Advising students in scheduling their classes.
A1 six study groups (over 907 in each group) perceived that
Duty 2 should be a function of the counseling program. Percentages

were almost as high for all groups in the "Does" category.

Duty 3 - Administering and interpreting sténdardized tests.

Over 67% of all groups verceived that Duty 3 should be a func-
fion of the counse]ind‘progfam. .w1th the exceptidn’of students (36%)
and parents (26%) err 67%'of all groups perceived that the counseling

program does include this function. ' %
«

Duty 4 - Conferring with teachers in regard to problems of studehﬁs.7

Over 75% of all groups perceived that Duty 4 should bé a func-

t

tion of the counseling program. Appfoximate]y the same percentage for

all groups with the exception of students (46%) and parents (47%) per-

ceived that the counseling program does in fact include this function.
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Duty 5 - Providing counseling to students on an individual one-to-one
~ basis.

uver 43% ot all groups perceived that Duty 5 should bhe a func-
tion of the counseling program. Over 83% of all groups with the excep-
tion of.parents (60%) perceived that the counseling program does in-

" clude this function.

Duty 6 - Rpferring»students to psychological agencies.
) Th?re was general aqgreement among the study groups (657 - 100%)
with:thgaexception of students (36%) that Duty 5 shoudd be a fhnction
of the c%unse]ing program. Approximately the same percéntage of the
study grobps with the exceptign of students (11%) and parents (14%)

perceived that the counseling program does in fact include this func-

-
.

tion.

\

Duty 7 - Counseling with parent§ of students.

| Over 90% of all groups with the éxception of students (65%)
‘perceived thqf Duty 7 should be a function of the counseling program..
Over 707 of all the study groups with the exception of students (43%)
~ and parents- (49%) perceived that the counse1iﬁg program does include

this function. - . -

Duty 8 - Recording and checking attendance.

n Counselbrs agreed unanimously that Duty 8 should not be a
function quthe counse]ing(%nggkam.' However{ 37% of the scﬁoo] trust-
ees, 9% of the administrators, 27% of the teachers, 34% of the stu-
dents and 68% of the.parents perceived that thevcounséling program

should perform this duty. While 20% of the counselors indicated they



Pl

were performing this function approximately 207 of trustees, adminis-
trators, and teachers peéfceived that the counseling program does in-
clude this function. Forty-nine percent of the students indicated

that the counseling program does include this function.

Duty 9 - Assisting students in vocational planning. ' \

| Over 50% of all groups with the exception of students {77%)
indicated that Duty 9 should be a function of the counseling progranml
Percentages ranged from 60% to 100% for all groups indicating that the

—

counseling program does 1nc]udé this function.
QEEX_JQ.‘ Identifying, recording, and if necessary, 11m1t;ng the ex-
tent of pupil participation in extra-curricular actdvities.
As indicated in Tables 193 through 128, the six study groups
seemed unde&ided whether Duty 10 should or §hou]d not be a function of
the counseling pfogram. However, all groups with the exception of stu-
dents and parents, indicated thaf in genéra] the counsé1jng program

. 4
does not include this function.

;
Duty 11 - Assisting students in locating and enrofling in appropriate
pest-high educational institutions.
] A1l si% study groups strong]y indicated (over 90¢) that Duty 11
should be a function of the counse]ing‘program. All grouas,with the
exception of parentg (40%),str6ngly indicated that the counseling pro-

gram does include this function.

Ry

= N\
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Duty 12 - Providing educational and occupational information.

ATT yroups, with the eacepiion of students (3206 siunyly indi-

cated that Duty 12 should be a funetion of the counseling program. A1l

’gggéps,with the exception of students (33%).and parents (58%), strongly
K ‘

indicated that the counseling program does 1nc1ude§th1s function.
A 3

Outy 13 —'Counse]inq with students with regard to'fahi]y problems.

A1l of the study groups;strongly 1ndicatea (72% - 100%) that
Duty 13 should be a function of the counseling program. With the excep-
tion of parents (35%), all groups 1ndic§£§d (50% to 100%) that the’

¢

counseling program does include this function.

Duty 14 - Counsg]ing with students with regard to emotional problems.
Al o% the six study groups strongly ﬁndfcated that Duty 14 ‘

should be a function of the gounseling program. With the exceptjon

of students and parents, all groups strongly indicated that the.coun-

seling program doés include this function.

Duty 15 - Counseling with .students regarding sexual or social prob-
lems. .

‘Percentages ranged from 70% to -100% for all study groups indi-
cating that Duty 15 should be a function of the counseling program.
Percentages were lower, esb€§?§1]y for teathers, séudents and parents

+
in terms of indicating that the counseling program does include this

function.
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QEEZ,Jﬁ - Counseling with students{regardlng drug or alcohol problems.
A1l of the six study aranng strongly dndicated that Duty 16
should be a function of the counseling program. Percentages were
lower, especially for sthents (42%) and parents (26%) in terms of
indicating ‘that.the counseling program does include this function.
Du;lw_] Serv1ng as a referral agent for the teacher when the stu-
dent's problem is beyond the teacher's training or scope.
Most of the study groups strongly indicated that Duty 17
should be a function of the counse11ng proqram ~w1th the exception’

of students (38%) and parents (26%),all groups strongly indicated

that the counseling program'does include this function.

Duty 18 - Devé]oping guidance skills of teathers~

Counselors unanimously agreed that Duty 18 should be a func-
tiqg/of the counseling program. The other study groups indicat d
(607 to 70%) that Duty 18 shou]d be a functioNof the counseling pro~
gram. While 40% of the counselors 1nd1cated they do perform this ‘
function, approx1mate1y 20% of each of the}other,groups indicated that

the counseling program does include this function.

Duty 19 - Praviding group counseling for students. ~

i Percentages‘ranged,from 65% to‘100% for all groups jn“térms of
indicating'that Duty 19 should be a function of the counse]ind program.
}grcentages ranged from 20% to 73% for all’ groups in terms of indicat-

1ng that the counseling program does 1nc1ude this functwon GJQ
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Duty 20 - Acting as the first level of referral for failing students.
AT stuay grdups strongly indicated that Duty 2U shouid be a
function of the counseling program. Percentages dropped con%iderably‘

for each group in, terms of indicating that the counseling program does

include .this function.

Duty 21 - Taking classes of absent teachers.

Counselors unanimously agreed Duty 21 should not be a func}ion
of the c0unseltpg/brogram Fifty-eight per cent of the teachers indi-
ﬁted Duty 21 ;hould be a function of the counseling program while
-approx1mate]y 30% of each of the other groups 1nd1cated Duty 21 snou]d
be a functlon of the counseling program. Cognse]ors 1nd1c§ted they
did not perform this function. Teachers indicated (83%) that the
counseaing prograﬁ does not include this function.r Percentag%s for
each of the other groups weré low in terms of 1nd{cat1ng that the

counseling program does include this function.
\ R
- Y]

Duty 22 - Furnishing a review of student 1nterv1ews to the teacher who
made the referral.

A1l of the study groups w1th the except1on of students (41%)
strong]yt{nd1cated Duty- 22 shou]d be a funct1on of the counse]1ng pro-
gram, ﬂ1th the except1on of counselors, percentages for each of the ~/ |
other groups dropped considerably (to 20% - 30%) in terms of indicat-

ing that the counseling program does include this function.
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Duty 23 - Conducting periodic follbw-up studies of the school's former
T pupils (graduates and drop outs).

With the exception of students (51%) and parents (54%), a1l of
the study groups strongly indicated Duty 23 should be a function of
‘the counseling program. For most of the study groups the percentage
dropped to near 10% in terms of indicating that the counseling pro-

N

N

gram_ddes include this function. X \

Duty 24 - Assisting students in finding part-time johs.
- A1l of the study groups,with the exception of students (84%),

seemed undecided whether Duty 24 should or should not be a function
‘™ o PO “

I

~ of the counseling program. Percentages ranged from 15% to 81% for °
the study groups in terms ,of indicating that the counseling program

does include this function.

Duty 25 - Teaching academic clagges #in additioff\to being counselgr.
Counselors unahimous]}Jedgped that Duty 25 should not b; a
function of the counseling program. School trustees, and teachers
seemed undecided about this duty. Adm1nistrators, students and par-
ents 1nd1cated Duty 25 should not be a function of the counseling
program With the exception bf schoe] trustees (42%) percentages

for each of the other groups were very lew (approx1mate1y 10%) 1in

: terms of 1nd1cat1ng that the counse}ing program does 1nc1ude this
‘ v : . ,
funct1on ’ e

a Ay : - .
N . .
. - K N ‘
/ 3 4 . .
. : .
e . 3 0
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Duty 26 - Serving as resource persons to teachers and principals on
ability grouping.

With the exception of adhinistrators who tended to be undécided;
all of the other groups indicated (percentages ranged from 64% tb 95%)
that Duty 26 should be a fudctiondof the coug§e1ing prograni. Percent-
ages dro;ped considerably (dércenfages randed from TO% to 50%) for all
gfoups in terms of indicating that the counseling program does include

this function,

Du_l‘27 - Providing teachews with class and/or schoo] norms for test
results. -

With the exception of teachers (72%) and school trustees. (897),

all groups seemed undecided whether Duty 27 should or ‘'should not be a

4

function of the counseling prdgram. Percentages for the six study
groups ranged from 10% to 40% in terms of indicating thatAthe.counsél-

ing program doesyinclude this function.

o
,‘l
[

[
Duty 28 - Taking part in adm1n1strat1ve duties other than tﬁbse of the .
gu1daQFe program, "

With the exception of students and parents who seemed unde-

cided, all of the other study groups 1nd1cated Duty 28 shou]d not be‘a

A

o
'funct1on of the counse]1ng prdgoam'; ﬁ%wtentqges for the six study

r

groups . ranged £rom 10% to 40% ?ﬁ terms*of 1nd$cat1nq that the counse]-

ing program does 1nc1ude th1s funct1on ) ,' - ‘ /

? ; L

Dutx 29 - Coord1nat1ng field tr1ps
With the except1on of students and parents who were undec1ded

the study groups 1nd1cated Duty 29 shou]d not be a function of the i»u
. ©
[ - [

-



A - - . 767

counseling program. In general the percentages for the six _Study
quUps were very low {aporoximately 10%) in terme of indicatin g that

the counseling program does_inc]ude this function.

Duty 30 - Providihg an orienfat1on program for new students.

A1l of the study groups s‘trongly 1nd1cated that Duty 30 should
be a function of the coﬁnseling program. Administrators, counselors
and teachers indicated (percentages ranged from 67% to 100%) .that the
counseling prograii does)inCTude this fenctioni Percentages tor school
trustees, studeﬁfg and earEnts were considerably lower (pekcentaqes
ranged from 7% to 377) in terms of 1nd1cat1ng that the counseling pro-

gram does 1nc]ude th1s funct1on 7

I3

& -

In zummery,_%t~has been indicated in Tables ﬁﬁh through 136
that the %troﬁgeétldiSSQreeTent between counselors and the other study
groups was on Duties 1‘ 8, 21 and 25. For Duty 1 counselors fe]t they
shoqu not and general]y were not disciplining students while the
other group° indicated in var1ous degrees that cdunse]ors should be
performing this function. Students felt cgunse]ors were disciplining
students. For- Duty 8, counselors felt they shouTd not and general]y
were not recording and c%eck1ng attendance wh1]e the other groups in-
{d1cated in various degrees that counse]drs should be performing this
funct1on Aga1n, studen@s fe]t counse]ors were perform1ng this func—:
tion, For Duty 2],counse1ors felt they should not and were not taking:

" classes of . absent tedchers wh11e the other groups indigcated 12:&3r10us

degrees that;counselors shou]d'be performing th1§’function.‘ Teachers

©

Ll



felt counselors should, but were not performing this function. For
¥ ‘ .
Duty.2bh, counselors felt they should not and generally were not teach-

inq“academic classes in addition to being counselor. School trustees
I'd g - '

" and teachers were undecided about this function.

’ . L4 .
The six stydy'groups were generally undecided whether the coun-

seling proqrah'shou]d or shdu]d‘not'be responsibie for 1dentify1ng,

® yecording, and if necessary, limiting the extent of pupil participa-

‘ in extra curricular activitigs. ‘
| t

v

The six study groups generally felt that the counseling pro-

gram\shou]d develop guidance skills of teachers, however, counselors

t

themselves and the resy of the study groups indicated this function

vls not being perfopfied by the counseling program.

The six st y groups felt ‘that the counseling program should
provide group. counse]1ng for students more than they fe]t this duty
was being perﬁormed.

‘The Six study groups felt that the counseling program should
htt as the first ]eve1 of referral for failtnq students hore than
they felt th1s duty was being performed. «

The six study groups, w1th the exception of students, fe]t ’

that counse]ors shou]d furnish a review of student 1nterv1ews to the j

‘teacher who made the referra] more than they felt this duty was be1h2\/

performed

Most of the 51x 'study groups\indicated that the counsellng

* program should conduct follow -up studkes .of graduates more than they

felt gﬂ15vduty was betng perforped.

L .

- w
. ﬁu
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Most of the study groups were undecided whether the -counseling
program sh&u]d assist students in finding part time jobs.

Most groups felt counselors should serve as resource persons
fo teachers and principals on ability gr;upihg more than they felt
this dqty was beiné performed. |
fln general the six study groups, with the exception of teach-
ers, were undecided about whether the counseling program should pro-
vide teachérs Qith class and/or sch061~n6}ms for test ngsults.

Somé of the study groups felt the codnse]ing prngathhea%d///'

provide an orientation program for new students more than they felt

LA

this duty was belng performed.

As was indicated in Tables 135 and 136,a 1arge percentage of
sgudents and parents apparently did not know whetﬁeégor not a major-
fty of the counse1orvduties were or were not bging perfOﬁped in their
séhools. This was also true to a 1esseﬁ’ektent‘f0r teagheré and

school trustees.

Analysis of Contact and Knowledge Questionnaire

. As stated in Chapter IV, it was decided the‘Congéct and Knowl-.
edée section of the questioﬁnaife should be dealt with 1n tefms of
descr1pt1ve stat1st1cs Thus rezaynses to the que tio in the Con-
tact and Know]edge section have beeré‘reported in percentages. ‘It ﬁ
be recalled that schooj trustees were not administered the Contact

and Knowledge section of the questionnaire.
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In the following discussion the questions included in the Con-
tact and Knowledge sééf1on of the Questionnaire administered to each.

group (administrators, counselors, teach@rs, students and parents)

have been Tisted along with reEponses to these questions. Categgries
within each question where there were no responses have not been re-

ported. Q]so, pgrcehtages of each group who did not respond to cer-
. o ,
tain questions have not been reported. -

. ~
;‘ (a) - Administrator Group (N=11) <
: /\ 1. The number of years a school nurse has been ava1iable in the
high school Tn wh1ch [ am present]y employed.

- ' . , . L ]

- Knew exact years - 9 . - 81.82%
- Did not know -, 2 - 18.18% e

2. The number of years spe€1a11sts such as a read1hg specialist, a
speech therapist, and a $thool psychologist have been available, .
in the high school in wh1ch I am presently emp]Oyed

t

L= Knew exact years - 5 - 45 45%

\L, Did not know - 6 - - 54 55% ‘
. 3. The number of years the gu1dance program has ei1sted in the. h1gh _
- ‘ school in which I am presently employed. T

-‘Knew exact years - 1 - - 90.91% ‘ /‘A

"~ '~ Did not know ' - - 9, 09% ; /“

4. The guidance program in the high-'schoqgl in which I am presght]y
: emp]oyed has been explained to me by Spec1fy Position

[

~’Counse]orubr Guidance Dept. - 6 -
- No=one - it is my.duty ta.know - 3 -

5. The number of times in. the past term I have discussed/éhebguidanée
‘ program with a colinselor or counselors. B / :

‘ o
- .Q times - 1 - 9.09%
- 1-5 times - 4 - —36.36% -
- 6-10 times .- - 9.09%
{ - over 10 times - - j‘— 45 .45%

s
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7.

9,

s \\fmeents - In general 1t appeared that adm1n1strators were more know1 -

. . N ) . ' “ ‘v _ ?ﬁf\

] ' . )

N
Thae number of times in this term I have Been in socia] contact

w1th a high schoo) counselor ' , .
' ; " ’ : : P
- 1-5 times - 5. - ( 45.45% L
- 6-10 times - el = 9.09% S
- over 15 times - 5 - 45%

’ "4
The number. of times in this term I. have been in contact with a™y

high school eounselor for purposes of discussing a student's C
progress or problems. - .

26 - 10 times -2 - 18.18% ' - e

- over 15 times - 9 .- 81.82% ‘

When 1 have bebn in contact with the high school counselor to
discuss a student's progress or prob]ems

- Most of the time the counselor contacted me - 3 - 27.27%

- Most of the time I contacted the counselor - 7 - 63 64% o

]

U4 gedgeable about how ‘long the’ gu1dance pnognam and a school nurse had

LY

o*

L 2

been ava11ab1e in their schoo1 ‘than they were about othen specia] sers

> N

{\

V'ICOS

4 -

In general adm?nistrators,had been in soc1a1 contact with

counse1ors they had been in contact with counselors to d1scuss the:

yrdance program, and had been in contact with counse]ors to discuss

students progfess and probleis... When contact had been madé for the

latter reason it appeared that the administrators made the initial

. contpct.

f"

7

(b) Counselor Group (N=15) , ; C -

1.

The number of years a school nurse has been availab]e in the high
school in which I am present]y employed

- Knew exact years - 10 -, 66.67%
- Did not know - 5 = 33.33%

E | 7 : Y~

/
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- ’ /
B ) ’ 7/
.© The number of years specialists such as a reading ‘z;?ﬁa]ist, a
speech therapist, and a school psychologist have b avaflable

in the high school in which I am presently emp1oyed:

- Knew exact years - 8. - 53.33% o
- Did not know - 7 - 46 .67% ‘
The n¥gber of years the gu1dance program has existed. 1n the h1gh
schoo™in which 1 am presently employed . ,
. - Knew exact years’ - 10 - 66.67% ‘\
- Did not know - 5 .- 7 33.33% .

. The guidance program in this schoo) is' explained to students.

- In an orientation program for all new studengég-m7’— 46 .67%
- In group sessions to all students - -4 - 26.67%
- (Both of the-above) -4 - 26.67%

. -The guidance program in this school is explained to parents

- Only when individuals ask - . =1~ 6.67%
- At an if-service meeting for all parents -3 - 20.00%
- No planned attempt is made to inform parents - 2 - 13.33%
- Other (responées indicated some form of R
written correspondence) - 8 - 53.33%
. The gu1dance programin this school \s explained
- to teachers: }
- Only when 1nd{;1dua]s ask ¥ J/J/ -2 -13.33%
- At an in-service for teachers - 9 - 60.00%
- No planned attempt is made to inform teachers - 2°'- 713.33%
« Other (response indicated written correspond-
ence) -1- 6.67%
The number of times in the past term I have discusse “the guidance
program with an administrator. , S
*~ 0 times - 1 - 6.67%
- 1-5 times - 4 - 26.67%
- 6-10 times - 3 - 20.00%
- 6 - 40 .00% LN

- over 10 times

. .The number ofstimes in the past term I have discussed the guidance
_program with a school trustee. _

- Otimes < 9 - 60.00%
- 1-5 tihes” - 5 - 333%
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(For quest10ns 9 through 13 only those categories where the majority
of “respohses fell have been reported) - -

9.

10.

1.

13.

’,

(For -questions 14 through 17 only those ca

N
- 1-5 tiimes
- 6-10 times
- over 15 times.

-

Npmber of times I have been in social contact with a parent.

- 40.00%
- 13.33%
- 33.33%

Number of times I have been in gocial contact with a student.

15 times
- 6-10 times
- over 15 times

P
8

- 26.67%
- 13.33%
- 53.33%

Number of times I have been in social contqgt with a teacher.

= 1-5 times
- 11-15 times
- over 15 times

7

- " 26.67% '
- 20.00%
- 46.67% -

Number of times 1 have been in social tontact W1th an administra-

-
-

B0

-~
o'

- 60.00%
- 13.33%
- .. 26.67%

Number of times I have been 1n socjal contact with a sch f~‘\\

tor.

- 1-5 times
» = 6-10 times

- 11- 15 times.
trustee

-0 times

.= 1-5 times
- 6-10 times

of responses fell have been reported)

- 14,

h ]

tegories where the majority

Number of times in this term I have been 1n contact w1th a parent
a student's progress or problems

for purposes of discussing

. =*1-5 times
-~ 6-10 times
- over 15 times

. . T
L] )

-3, 33%
- 26.67%
- . 53.33%
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>

Number of times in. th1s term, I have heen in contact\yith a teacher
for purposes of discussing a student\s progress or prob]ems

- 6-10 times " N - 13.33%
- over 15 times - 13 - 86.67%";@

Number of times in this term I have been in contact with a coun-
selor for purposes of discussing a student's progress or problems.

- 6-10 times - - 8 - . 26.67%
- 11-15 times - 2 - 13.33% -

- over 15 times - g8 - 53.33%" -

The number of times in this term I have been in contact with an -
administrator for' purposes of discussing a student's progress or
~ problems. , -

- 6-10 times * - T3 L 20.00%
- 11-15 times = . - 2 - 13.33%
- over 15 times - 8 - 53.33% '

In most cases when I have been in contact with a parent for pur-
poses of discussing a student's progress or problems."

- I have contacted the parent - 10 - 66.67%
- The parent has contacted me - 5 - 33.33%

In most cases when I have been in contact with a teacher for pur-
poses of discussing a student's progress or problems. -

- I have contacted the teacher - 13 - QBG 67%
- The teacher has contacted me - 2 13.33%

In most cases when I have been in contact with an administrato
for purposes of discussing a student's prggress or problems

- I have contactpd the administrator - 13 - 86.67%
- The administrator has contacted me . - 2 - 13.33%

In this term the number of students I have‘been in contact with
to discuss progress or problems {is

(76-100 students - g - 53.33%
~\agher - 77 - 46.67% 4

Responses 1hc1uded in the ‘Other!’ category ranged from approx-
imately 400 to 800. - .

£
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: i z .
22. 0Of the, students contacted the percentage“of self referra]s would
- be, Specify approximate Jpercent.
Responses ranged from 10% to 95% ‘
7 or 46.67% indicated above 75% , ’
5 or 33.33% indicated. from 50% to 75% ' :
3 or 20.00% indicated below 50%

1

t

. T
Comments - In general it appeared that counselors were more knowledge—

able about how 1ong the guidance program and a school nurse had been

vaiiabie in their. school than they were about other specia;(sznvices
,

According to counseiors. an attempt is'made to explain the Quidance

program tozftudengs, parents nd teachers. The author noticed, how-

. ever, when marking the’ questionnaires, there was disagreegent among .

. ‘ the counse]ors within each school as to how the guidance program was
explained to students. parents and teachers Counse]ors had dis-

~
cussed the guidanpe proqram w1th administrators but few had discussed p
TS q

-

‘ ~\the guidance program with a schoo trustee.
In general, it appeared counseiors had been in socf%i contact
with parents studen&s teachers, administrators and school trustees.
The had also been in contact with parents teachers ,, other counselors,
*  and ministrators for purposes of discussing a student s p:;§¢es§ or

probléms It appeared that when counselors had bpen in"contact with .
) q . . . ) N -~
. parents teachers'and administrators for the -above ,purpose, in the

majority of cases it was the counselor who made the initial contact //\

!

Approximateiy 50% of the counselors ‘had been in contact with

~ from 76 to 100 students in this term (this term was 3 months as the .

P

' Lquestionnaires were administered in early December) for purposes of

I
-

~discussing student's progress or problems. Approximately 50% of the

¥
. . .
- X . ®
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couriselors had been in contact with from 400 to 800 students in that
time for the same purpose. According to 80%.of the counselors, of

the students contacted from 50% to 90% haalbeen setf-referrals.

(c) Teacher GFOup (N=155)

1. _The number of years a school nurse has been ava11ab1e in the high
school 1p/which I am- presently employed/~

- Knew exact year§ - .- 45.81%
- md" not know - 82 - 52.90%
s 2. 'The num of years spec1alists such as a read1ng specialist, a
$peech therapist, and a school psychologist have been- ava11ab1e» ‘
in the high school in which I am employed. Zi

- Knew exact years ' - . 34 - 21.94%
‘- Did not know : -. 104 -. 67.10%
- D1d not know there were special : .

serv1ces available + o 13 - 8.39%

3. . The number 6f years the guidance program has ex1sted in the high
' school in which I am presently emp10yed ,

- Knew exact years . - 98 - 763.23%
- Did not know - 54 - 34 84%
4, The guidance program in the high school 1in wh1ch I am present]y
employed has -been exp]ained to me b¥ ,

- A counselor ] - 32.90%
< The principal -2 - 120
- A special meating for teachers. to ¥ :

-explore the guidance program - .56 - 36.13%
- No one T - 39 - 25.16%

v P

‘, - [\ . : ' k
5. The number of times in this term 1 have been in social contact
with a high school counselor. . o0

4
'3 0 times - 24 - 15.48% N
=15 times - 4 = - 29.68% .
‘ .~ 6-10 times- ¥ - 13 - . 8.3
- 11-15 times' - - 18, - 11.61%
Over 15 times - . 52 & '33.55%

.
Y i )
Sy, : : ; L : v . ' . o,
. . B Y - R : & , . . R . y 3
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6. The number of times in this term I have been in contact with a
high school counselor for purposes, of discussing a student s pro-
gress or problems. :

- 0 times - 15 - 9.68%

- 1-5 tiMes - 67 - 43.23%

- 6-10 times - % - 22.58% ~
- 11-15 times - 19 - 12.26% .

- over 15 times’ - 16 - 4 10.32% -

7. 1 hdve not been in contact with a Counselor because

0f the 15 (indicated in No. 6) who had not been ‘in contact

with ‘a counselor:

- 11 or 73.33% indicated there was no need

- 2 or 13.33% indicated they could not get in contact with a
counselor - .

- 2 or 13.33¢ indicated 'Other" reasons such’as no satisfac-
tion or no confidence in counsglors

8. When.I have been in contact with the high school counselor to dis-
cuss a student s progress or problems ,

- Most of the time the counselor contacted me - 30 - 19.35%
- Most of the time I contacted the counselor - 98 - 63.23%

9. Do you think counselors have an advantage in not being tied down
to regular classroom duties and the disciplining of students?

k4

- Yes - oo e - 16.77%
LR N B

SO ,4 o/
Comnents ‘- Jn general it appeared ‘that teachers were more knowledgeable .
about how long the guidance program had’ been avajlable in their school
than they were about the school nurse and other. special services The =
guidance program had been exglained to teachers, mainly bj a counselor
;'or at a special meeting set’ up: especially for explaining the guidance
program in the school to teachers However. approximately féz of ther
teachers indicated no one had explained-ihe guidance program to them
L Teachers indicated they had been in social contact with a
' ‘rcounselor and thé’ had been in contact udth a counﬁelor’;or purposes
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of discussing students' progress and prob]ems, The majority of teach-

ers who had not been in contact with a counselor indicated that they

2

felt there was no need. When contact had been hadé-with a counseloc
for purposes of discussing’students' progress or probiems teachers in-
&i ted (63%) that tgey had made the 1n1t1a1 contact A large major- |
ity of\the teacher (77%) indicated that they felt counséloré;have an -

>
advantage™in not being tied down to reqular classroom duties and the

[ ' z
¢ /
. 3 3 3
.
R
l .

disciplining of students.

(d) Student Group (N=224)

. The number of, years a §choo] nurse has been available 1n the: high
. school I attend: :
‘ B >

- Knew exact years - 35, - 15.63%

- Did not know - 186 - 83.042 -

2. The number of years specialists such ?s a reading specialist, a*
© speech therapist, and a school psycho ogist have been available
in the high school I attend.

- Knew exact years ‘ - 6 - ;‘ 2;68%
- Did not know | v - 122/ - s4.46y
- I did not know there were such >
special services available - 93 -- . 41.52%
J .
3. The number of yehrs the guidance program has existed in the high
school I attend. . 5 , o
- Knew exact years - 70 -g-' 31.25%
- Did not know S S U 7 B 64.29%

L)

4: The guidance program in‘the high school I attend has been ex-
plained to me by ,

7.14%

¢ = A teacher - ' A
- A counselor o~ 137 . - 61.16% .
“ - A special meeting for studgnts to . S
explain the guidance program - e 21 - 12.05%-

. - No one N B -39 - 17.41%
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5. The number of t1mes in this term I have. been in social contact
with a high sch001 counselor.

- 0 times - 67 - 29.91%
- 1-5 times - 133 - 59.38%
, - 6210 times ' - - 9 - 4.02%
. - over 15 times ~ 9 - 4.02%
' 6. The number of fimes in th1s term I have been in contact with: a

high school counselor for purposes of discussing soﬁge] progress
or personal problems is ' : .

- 0 times : - 108 - 46.43%

- 1-5 times - - 108 - 48.21%
- 6-10 times - 77 - 3.12%

7. I have not been in contact with a high school-counselor because -

Of the 104 (above) who had not been in\contact with a counse-
" lor the reasons were: L :

-. There has been no npeed - 88 - 84.62%
- I could not get in contact with ~ \
a counselor - 3. - 2.88%

- I would feel uncomfortab]e ta1k1ng o .
toa counselor n - 6, - 5.77%
¢ Other i 5 - 4.71%

*%Comments written in 'Other' category 1nc1uded no time, I
don't know how tp make:an appointment, I can work out my own
. problems, counselors don't know what is best for me, and I
g . don't want to be known) . .
s, when I have been in contact with the high schoo] counselor to dis-
| cu?s Ty progress or problems (715 had been in contact with a°coun=
selor o -

~ - Most of the time the counselor contacted me - 40 - 34.79%° .
- Most of the time I contacted the.counselor- - 75 - 65:21%

.

' Comnents - In general ‘students did not know how long a schoo] nurse, 3
specia] services or the guidance program had been available in the

‘ld_school they attended Approximately 40% of the students d1d not know

. ‘,speciaJ services were available at all. The majority of students had c'
h/g_the guidance program 1n their school exp]ained to them. in md?%

’-\\ instances hy a counselor/ | Y J R
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Approximately 70%°of the students had been dn social contact

 }
with a counselor and 51% of‘the students had been in contact with a
-~
counselor for purposes of d1scuss1ng schoo] progress or persona] prob-«
4

lems. Of the st dents who had not been in contact with a counselor,
a large maJor1t/‘1nd1cated that ‘there had been no need“to do so. Of
_the students who had been in contact with a counselor approximately

65% indicated ihey had made ‘the initial contact with the counselor.
o '&, ' ) . i

]

(e) Parent Group (N=243) /

1. The number of years a schoo] nurse has been_’yJGIable‘inwthe:high
schoo] my chi]d attehds _ ‘ ‘ o

- Knew exact years e - 69 -+ - 28.40%
- Did .not _know - 174 .- T71.60% p

2. The number of years spec1alists such as a reading ‘specialist, a
speech therapist, and a school psycho]og1st have been avaiiable
in the high school my child attends.

\

- Knew exact years - 22 - 7 9.05% ;
- Did not know - 163 - 67.08% -
. - I did not know there were o Co
. such'services avai]able - 58 - - 23.87%
'3, The number of years the guidance proqram has existed in the high
e school my child attends.ﬁ\ «
- 68. - 27.98%
id- not ik L - 164 T 67.49%
~'Did not; nqu a guidance _ R R
progrm existed . A -+ 4.,53% .

"4;;5Thorgu1dance prdg?am'1n the high schOollnyfchild attends}has beén\q
;;explaineﬂ to me by :gg .o N , 7 o

ey eniid T 42 %y
" - A teacher " '=¢**}-.,§ A 8*~';¢:‘, . 3.29%
. counselor 39 e 7,828 s
- The pi"lncipa‘l e B T 2,068

- A special hmtng for :
_pamt |
: ﬂﬂ‘

",?iif?‘cfv":’:?*7“91«;'v ~ . 37.45%
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5. The number of times in this term I have been in social contact
with a high school counse]or ’ :

- 0 times = - 210 - 8g.83%
- 1-5 times u?\\ - 31 - 13068
6. The number of times n this term I have been in contact with a
high school cqunselor for purposes of discussing my chi]d S pro-
- gress or problems. *

5,'- 0 times R 205 - 84.36%
-]-5times., -3 - 14.81%

i -
7. I have not been in contact with a high schooi counse]or because

0Of the ZOS (above) who had not been in contaét with a counse:
Tor the reasons were: S _ ‘

N

- There has been no rieed.. - 187.. - -91.20%
- I could not get in contact

 with 2 counse]or - 2,442
- Other - N3 6.34%
(Comments written in 'Other catego inc]uded > 1 have not .

attempted; unable due to time schedule, I talk to. teachers

. instead not interested)

When Y have been in contact with the high school counseIOr to dis-
cuss my child!' S progress or problems (36 had been in contact with -

P
é

- Most of the time th counselor contacted me - 8 -»22;22%‘ ‘

é - Most of the time 1 ontacted the counselor - 28 - 77 28%
Comments - A majority of parents did not know how 1 g a schoot nursex

o speciai services or the guidance program had been av ilable in the |
e
-/ :'did}not know that speciai services ers;ed in the sch 1 According

fﬁ f' to 42% of the parepts. the guidance progrem in the high schooi had

o ;:fbeen expleinedt_ﬁ»tbim by their child Thirty-seVen per cent of the
| rents indicated that_ m one had expiained the guidance program to

a counselor) : X L . c‘~

-’”w/dhigh school their child attended Approximetely 25% of the parents
/ .

Sy '
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GeneraHy Speak’lng parents had not be’en 1n socia1 contaq with

‘a counselor nor had many of them been 1n contact wlth a counselor for
purposes of discussing ‘their chﬂd‘s pr?gress or prob]ems The maJor-'

‘1ty of parents who had not been in contact with a counselor feTt there .

2
~ was ng need " to do s0. Of the few parents who had been fn contact with

a counselor, 78% 1nd1cated that most of the time they hed contacted\

' the counselor ' : oL s

«‘SUMMARY;

Y ik ' ' ? ’ v
. In Chapter 5 the yhor has presented the findings resultiy@

' from the ana}yses of the data. = \

e )

The author has presented a sumary of the h,ypotheses that have

»

T

been support%d in Figures 2 thr;)ugh 10.

L o . R - . i
- . _ S : \

| v FIGURE 2
. AL
‘v, _f'v“ K RESULTS QF TESTS‘OF HYEO ESIS_I cor

v

KRN

Hypothesis Statement of Hypothes s Result of tests of Hypothes‘ls

B T

SN ,15; There u411 be significant 'ggg fbr the co“‘opts' Y

SV e _ differences in attitude of N\ Counselor (Eand ) .'
Lol ﬂa‘&:;"?ca:::s:.::'- - Cowsalor Aavice (€ and )

serv1ces as. mea:;:ed Sezh ‘Ind'i‘zigm unseling e B

‘mean score$ on . EST

« te Difrermmtial Sceles._e"nnfﬁggg°;cggg§"8;u£gg Pans

U
Occmt;o%al Planniﬁs \E.)

T
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FIGURE 3
-

~ RESULTS OF TESTS OF HYPOTQFSIS 2.

N

cas

. : SRR S
Hypotheéis S::%;Runt(of Hypdthesiﬁ.

4
R

.2

~ There wili be sign1f1cant
~ differences in attitudes

toward the present coun-

.seling services of the six

study groups according to
sex, age, educational level

~.and religion as measured by
mean scores on the Semantic
Differential Scales."

Result of Tests .of Hypothesis

uggorte for sex for the
- concepts: ~ .

Counselor (E and U)

Counselor {Advice (U)\ .

AIndividual Coqnse1ing

(E and V)

for age for any

2€1s 0 students ?br the can-

* High Schoal Course Plan- *

ning (E) . e . '\““ )

r educationad levels °

: of nts for the concept

bccupational Planning (€)
Not Supported for religion

~for any of.the concepts..

L3

High*SchOOI Coutge Plan- '
ning (U) 2&3!’

Ideal Counselor XT and V).
Occupational P1ann1ng oo

(E and U)“ . ‘

i §_2$9_'1:;¢;’for educational 1ev-

cept:

L

t
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Lo  FIGRES \\\ ,/; '

| o
RESULTS OF TESTS OF HYPOTHESIS 39

+

Hypothesis . Statement of Hypothesis' ) Results of Tests of

“Hypothesis
3-A  There will be signifi&anf différQr Supported for issues:
ences jn educational viewpoint of 7 " lssue 3
the six study groups towards cur- Tssue 4
rent educationad issues as meas- Issue §
. ured by mean scores on the Current Iésue 6
- Educational Issues Scale. - Issue 7 -
- e Issue 8
T . : ‘ Issue 9
» _ , - Issue 11
r' -
~& ‘ \
- ~ FIGURE 5 ~, N
\ o RESULTS OF TESTS OF HYPOTHESIS 3-B .
Hypothesis  Statement of o F Tes hesis
yP : Hypothes is Result of Tests of Hypothes
j 3B There will be a Supported as fo)lows:
. significant re- , . B N
lationship be- Conceit  Issue Groups

tween att tude§ _Counselor 1 S.T(E+U),A. (E+U),C.(E),
- toward the pres-.~ T.(U) - .
ent counseling s.(E+u;,;P;(U3
». _ servicés of the T.(E+U),.P.(U) ®
\ -six study groups B R ()
y. - -~ as measured by < S.
‘ scorés on the A (E
< Semantig Differ- T.(E#) ‘=

OO NI W N
*
v
m

' entia; Scales o P.(E) (-) o
) : and educational’. , - . S.T.(U), T.(u '
, - viewpoint on cur- *\\\;,, o | ( !
- rent issuesas = T . . ) =
., measured by

scores on the

. Current Educa-

(( tional Issues
Scate. -
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FIGURE 5 (CONTINUED)

%

~lStatement of

>

Hypothesis Hypothesis Result of Tests of Hypothesis
Concept lIssue Groups
Counselor 1  ST.(U),A. E),T (U), P. (V)
\ Advice , 7 2 T. (E) $.(U), P.(U)
\ 3 T.(E+U)
. 5 P. E)
_ 6 T.(E+U
¢ 7 A.(E+U
8 T.(E+U
10 P.(E+U
1 T (U7
> 9 _
Individual 5.T. E+U),A. (£+u) T. (E+U),
\\ﬁk Counseling . )L\\~/ i
2. . E+U) P.(U) -
3 P;_U)
5 T.(E)
7 A.(U)
8 T.(E) ~
10 P.(E+U)
‘ N 11 " S.(U)
Schoo] 1 T.(E)
Teacher 2 . S.(E+U)
. 3 T.(E) ‘ .
4. T.(U), P.(U)
5 S:T.(E), P.(E)
1 6 T.(U), S.(E)
. 7 A.éEtU)
8 -PAE)
10 S.éE+U), P.(E+U)
12 P.(E) '
High School -1  S.T.(U), T.(U)
Course ‘. 2 P.(Uz . ;
Planning » 3 S.7.(U)
. 4 P.(U) .
5 - P.(E)
. 7 - A.(U), C.(E)
' v 9 P.(u)
T 10 P.(E+U)



FIGURE 5 (CONTINUED)"

Statement of

\
i |

Hypothesis Hypothesis Result of Tests of Hypothesis
Concept “Issue” Groups
Ideal 1 T.(U), S.(u)
Counselor 2 T.(U), S.(E+U), P.(U)
3 - S.(v)
4 P.(U)
6 .S(E)
9 S.T.(E+U)
10 A.{U)
‘ 11 S.T:(E+)
] .
: Occupational 1 S.T.éE+U),A.(E),E-(E+U),
Planning S.(U)
N 2 " S. U)
Ve 3 P.{U) ’
: 4 T.(E), P.(U)
: 5 S\§E+U), P.(E).
7. AJE), T.(U)
8 A.(E),C.(E+U),P(U)
. 9 P.(U '
N 10 C.(u)
Ideal ] P.(u)
Teacher 2 S.§E+U) ’
3 A.(U), S.(EH)
4 S.(E}, P.(U;
7 C.(E), P.(U
9 S.T.(E+U), P.(E)
1n o C.(u) - g
\ 12.  A.(E¥U), P.(E) ’

\

*In the above figu

re, S.T. = School Trustees, A. = Administrators,

C. = Counselors, 7. = Teachers, S, = Students and P. = Pa(ents.

)
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'FIGURE 6
RESULTS OF TESTS OF HYPOTHESIS 4-A

-t

Results of Tests

Hypothesis ,‘Statement of Hypothesis of Hypothesis
4-A There will be significant differences " Supported

in philosophical orientation of the
six study groups as measured by mean
scores on the Intellectualism-Pragma-
tism Scale,

A\

-

1 ~
| FIGURE 7 . )
RESULTS .OF TESTS OF HYPOTHESIS -4-B o i
- e A "~ Results of Tests of
Hypothesis “ Statement of Hypothesis " Hypothesis ‘

4-B  There will be a significant “Supported as follows:
relationship between atti- C t Counselor ‘and I-
tudes toward the present q:cept achers'(U)ap

" counseling services of the c or te60unselor Advide
. six study groups as meas- oncep v

ured by scores on the Se- ‘and I-P for parents/(U)

~ mantic Differential Scales  concept School Teac r and
~ and philosophical orientation I-P f°;1P:'§"§S§U)
as measured by scores on ' Concepti ] dclog U
the Intellectualism-Prag- Planning and I-P f¢r

~matism Scale. ' parenti (V)

y
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FIGURE 8
- RESULTS OF TESTS QF HYPOTHESIS 5

Statement of

" Hypothesis ' _Hypothesis " Results of_Tests of Hypotﬁésis

5 There will be a sig- Supported-as follows:

nificant relation- C.E.I.-1 and I-P for T. and S.

“Ship between educa-
tional viewpoint on c~§ﬁé'§? and I-p for 5.T., C.,

current -educational : o
. ssues of the st . C.E.1.-3 and I for AL, T.,

study groups asgmeas- , .
ured by scores on C.E.1.-4 and 1-p for S.T. and T.

the Current Educa- an;;& and I-P for S.T., C.,

tional Issues Scale b

and philosophical. orien- C.g.l.;gdagd 4-P for 5.T., T.,. \

tation as measured C.E.1.-7 and I-P for S.T., and P.

by scores-on fhe In- .

te]]ectua]ism pragma_ C E.I.-8 and I-P for A. and T.

t1sm Scale. C.E.I.~9 and I-P for S.T. and P.
C.E-1.-10 and I-P for T. and P.
C.E.I.-11 and I-P for S.T. and S.

* ' < ki

IKnge above Fﬂgure C.E.I. = Current Educationa1 Issue, I P = Intel-
lect al1sm~Pragmat1on Scale, S.T. = Schiool Trustees, ‘A. = Adminis-
trators. = Counselors, T £ Teachers S = Students, and P. = Parents.

)
o FIGURE 9
* RESULTS OF TESTS OF HYPOTHESIS 6-A

Do

Results 6f Tests

HYD?thesis"\ Statement of Hypothesis ° of Hypothesis

"6-A_ There will be significant differénces - Supported
T 'in the perception of preferred and
existing counselor duties of the six T //\
study groups as measured by mean con-
g:u?ncy scores on the Counselor Duties
' a e. . g -k
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_ . {
! ,  FIGURE 10 R ::>

'RESULTS OF TESTS OF HYPOTHESIS 6-B -

R 4

, Statement : L ’
Hypoth§s1s | n;p§$§gsigf_ -+ Results of Tests of Hypothesis
6-B .. There will be-a sig- sy orted as follows: H, v
© < nificant relationship —-PPOTREC ‘
* between attitudes-to- Counselor and C.S. for 5‘73(5)»
ward the present coun- T.(E+U), S.(E+U}, P. (E+U)-

e

Counselor Advice and C.S. for T
(E+U), S(E+U), P. (E+U)
Jndividual Counseling and C.S.

0 seling services of the
six study groups as
measured by scores on

the Semantic Differen- * ~ for 8. T‘(E) T.(E4), s. (E+U)’ ,

tial Scales and percep- P.{E)
b tion of preferreg andp School Teacher and C.S. for

existing counselor T.(E), S.(E+U) L
duties gs megéured by " High School Course Planning and

congruency scores on C.s. for S.T.(E), T.(E),

th Tor ‘Dati S.(E+), P.(E)
chjg?unsg or Dug fes _ Ideal Coanselor and C.S. for !
. : S.(EfU)

' 0ccupational Planning and C.S..

L .
] .

for T. (E)) S. (E‘H'J)a P. (E)
Ideal Teacher and C S. for S.

P | | b | | ‘ "(E+U) .

* N R . .

_In th _above Figuré C.S. = Congruency Score, S.T. = School Trustees,
A min1strators T. = Teachers. C. = Counselors S. = Students
an = Parents. R : ’

dﬁgiiii:ry. an analysis of the responses on the Counse]or‘”

Duties Sca]e inddcated that the greatest degree of disagreement be- x

~ tween counselors and the other study groups was on Dut1es 1 8, 21

and '25. These duties were: disciplining students. recordinq and.

qhecking attendance. taking classes of absent teachers and teaching ,

academic classes in addition to being counselor.
Yy R o

)

£
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In general the six study groups were undecided about whether
the counseling program should or should not be responsible for 4.
1dentifying, recording and»if necessary, Timit ng the extent of pupil
participation in extra curricular activities; assist students in find- .
ing part time jobs and provide teachers with class and/or school
norms for test results - f ‘ |
In general the six study groups felt that the following duties
should be performed by. the coudseling program more than they were 5 :?
( actually being performed; develop guidance skills of teachers pro-.
vide group counseling for students act as the first levek,of referral
for-: failing students, furnish a review of student interviews to the
teacher who made the referral, conduct periodic follow-up studies of
the school's former pupils and serve as a resource person to teachers
and principals on ability grouping
In many instances where there was disagreement between groups
'oor within groups on certain duties it was the student group and the
!\parent group where the disagreement was most noticeable A large per-
centage of students and parents did not know uhether or not a maJority
-of the counselor duties were or were not. being performed in the
_schodls. S _ | w‘ ,
" The analysis of responses in the Contact and Knowﬂedge Ques-
| tionnaire seemed to indicate that in general the six study groups were
.’_'more,auure of ‘how long the°gufdance program had'been°available in the
'schools than they uere of how. long the school nurse .oP special ser~},,'

vices had been available in tﬁ§ schools. Approximately tuo-thirds of ut |
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«

.\’

- the students and parents did not know how long the guidance program

had been available and 42% of the students and 24% of the parents were

unaware that\special ‘services were available at all The guidance de-

) partment had made an attempt through varlous means to explain the

guidance program to teachers, students and parents although about one-
third of the parents indicated the- guidance program had not been ex-
plained to them. Counselors‘wlthtn each. school did not all agree on

the manner in which the guidance program was explained to teachers,

students and parents

':"‘Y . '
£ cOunselors indlcated they had- been in social contact several
vt

times with trustees. administrators teachers students and parents

R’

<However 87% of the parent sampTe 1ndlcated they had not been in

.social contact with a counselor. -

| . Counselors 1ndicated that they had been in contact several

tlmes with students. parents teachers. other counselors and admlnis-

‘trators for purposes of discussing students progress or problems

Approximately 50% of the student sample ;;H 85% of the parent sample

'"~1ndicated they had not been in contact wlth a counselor for purposes

of discussing students progress or problems The main reason glven
for students and parents not contacting 2 counselor uas@that they
. felt there was 1o need | SN R :;e;'

\.l A large majority of counselors tnrdcated that when they ue*
h

;1n contact udth parents. teachers and ad;Hnistrators for purposes of -

'f:dfscussingfstudents' progress or problens. thay had made the 1n1tial-

. m Plrents. teachlr\% and adnlnistrators were -
"ﬁ;w“{ e e e :

-,L[:', .
IR AN
yo Tl



asked who made the initial contact they-all indi;ated by a large
majority that they had made the initial contact with the,counsglof.
Approximaté]y-SO%.of the ;ounseTors had been in contact wifh’ '
75 to 100 students in the three mbnths’df'this term. ' The other 50%
of the counse{or§ had been in contact with from 400\tov800 students
in this term for purposes of discussing students’ érogress or prob-

lems. About 80% of the counselgrs indicated that over 50% of the

in contact with were self-referrals. Approx- |

students they had
imately 65% of the students who had been in contact with a counselor
1nd1cated that‘!Ley had made the initial contact with the counselor. .

Seventy-seven per cent of the teachers iqdjcated that they xeg
felt dounselors have an advantage in not being tied down to regular

: ”
classroom duties and the disciplining of students. K
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.CHAPTER VI .
. - i ‘
SUMMARY, CONCLUSIONS AND RECOMMENDAT IONS
... SUMMARY ’
O .

‘The major purpose of this” investigation was to determine-what
attitudes the high school counseiors and their various publics held. to-
- ward some of the present counseling services in their high schoois,%

An attempt was also made to determine whether certain selected factors
were significant in determining the attitudes. he]d towarﬁhe counsel-

_ing services. .

Literature melated to role theory in c'ounselaing‘?'th’e.ynoie of -
" the school counselor, and attitudes toward the school counseion was"
examined Role expectations seem to be. 2 basic component in role
theorﬁ'/ in counseiing and the studies cited in Chapter 2 indicated thot
expectations held for. the role of. the counselor varied from one seg— :
ment of society b another and weré often confiicting ‘ll}«ﬁﬂm. |

E‘-\‘ * ‘ » =

Ther,%@p.peared to be no-clear consensus of what the roiq;of the coun-

shouid be or of how well: the counselors pubiics fe'ﬁt th un- .
.'seior fiad met their Teeds. This survey ‘of the iiterature ied éip

s author to beiieve that there was 2 need for further researt’h i» the

- the author feit there was a need to expiore public attitudes tonard

area of counseior effectiveness and counseior role At i‘fime when

wccountabiiity has becone an increasingiy Mportant factor in education

o

- gpresent hiqh school counseling services and factors which mdy have in-.

fo’



ﬂuenced theée‘ attitudess It was postulated thit if these factors were

< _/‘

found relevant to expressed att1tude toward present counse'l fhg serwces

there may be 1mpHcations for c!ar‘lfication of areas of coanct in

S role definition for the counse1or

. 1.-;.:,&

I exp1orfhg pub'Hc attitudes the authon fé]t ;he*re msg need

" to 1nc1ude as many segments of the pubHc as wts feasibly poss!ble
Thqs those gro.ups wh1ch were: most direetly fnvo]ved wi\th the coqnselpr
) became the target popu]ation for the study The groups 1nc:”luded in the

study were school trustees, adminivs\trators, counselors teachers. stu- o
R

K "",. L ew P

dentdl and p'a/rents 5‘ - . p T , e e '_ _
, Attitudes toward some of thg preselt counse'ling servjées and
factors which mey have 1nf1 uencedv these attituﬁes were assessed thwugh
the, use of e questionnaire composed of six instrumentst Attftudes tng:)
' ward the present counse’lingcservices uere assgssed ,through the use of’
Semant'lc Differential Sca!es chtors uMch may have 1nfiuenced ex- x
pressed attitudes were assessed thrqugh the use»pf 4 BiograpMcal Data

Form. the Current Educationa'l Issqes ScaTe. the In%elleetueﬁsm-l’ra!-
matism Scale, t,hé Counselor Duties.“Scale and the Gontact and Knovﬂedge 8

stionnaire. ~ | R e et

s T' - A pﬂot study to. 1nvestigate the feasibﬂ'lty' of' the ﬂnstru- ,
;‘ vuients, mstrument fomt. face anmy and' "enlbﬂity was °'v; ;
' ‘m June of 1972 Results of (h: pﬂot study led the author to"'b,"m,e
the 1nstrments were suitub‘le for use in the mamstudy _{f‘?- .

ducted n'm.im ef 1972 s composed of m schaot msms. ‘m
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-admnistrators/all counselors, a]l teachers a stratffied random sample.

E of studen*s'_ﬂd their. parents associated with four high schools 1n two

e1ys (Cathollc and Public) 1n two major cities in Alberta

R The findings resulting from the analysis of ‘the data strong]y

“supported 7irépotheses 1, 3- A 4- A 5, 6-A and 6- B Mthough supported

- "”m some 1hstances, Hypotheses 2, 3-B and 4-8 were not generany sup- -
: "por%eds/ ;,‘. . e - E
- lh sunmary.one might conclude that the counselors vori'ous pub-
Hcs dld ‘have different att1tudes toward present counse'lfng serv1ces.
both 1n tenns of counseﬁng services prov:ded and 1n terms of the need
or urgency of suoh servicesp Lo . e | |

:"';_,with the exceptioh of differences accordiog to’ sex, personal

| charact}eristtics such as ageo, educat*lona'l 1eve1 and reHgion did not }ﬁ,

S
;eem bo infiuence dttitude expressed toward the counseHng servfces

:
B3

of the s!’& studyigroups‘,.\j : o , FRLE
f‘sftibn on current educational 1ssues for the s1x study

- groups. vm:h the eaceptidn of four 1ssues. did not generany sm _,

to 1nf1 uence attftudes express«;d towerd cbunsehhg servfcos. . However#
the f,wct that the six study groups did dfffer 1n thei.;- ,positfon oh
A-_lf«‘ : most of the furrent educotional 1ssues ﬁould seun o be val uabIe m-:_ -}j,,
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The s1x study groups dlffered signtficantly in the?r phi]osoph-

ical orientation Again, a1thoughjyhi1050phdca1\orientation of the six

| study groups did not 1n genera1 seem re]ated‘to expressed attitudes ‘

. toward counsel1ng servrces, it d1d seem to be re]ated to pos1tidlﬁstated e

:;on current educat1ona1 issues, especial]y for trustees, teachers, par- e

N

preferred and existing counse]drs]ut1es as revea]ed by mean congruency

ents' and students This knowledge may also be useful to counse\ors in

4

.dealing. w1th their various pub11cs . .'\ Nt t o R
. < ¢ [ P'

. The six study groups differed sign1f1cant1y 1thhetr phi]osoph- o
1ca1 orientation ‘Again, although philosophical orientation of the s1x |

toward counseljng services 1t dfd seem to be related to pos1t10n stated
on gurrent educational 1ssues eSpec1a11y fdP trustees. ftiah;rs, par-:

: ents.and students This knowledge may “also’ be useful to coufiselors 1n

deeling with thear various publics b o
'\’.\_“//
The six stddy groups‘differed significantlxa1n perception of

~

scores..‘ ‘l:here appeared to be a relat‘ronship between congruency scOres
and attitude toward present counseHng serv1 ces for teachers, students

and parents. . This d'lfference 1n percept:.lon of preferred and existing 7 )
counsel/or du?ies ref‘lected by congruency scores wa a1 0 reﬂected 1n

thé resuits nf ana‘lysis of the COunselor Duties Sc 'le. These differ—

ences. atong w {th‘a vgeneral lack of knon]edge o{' mt duties were be—-;,;v
arforved 'by The counseling service "(espemny for. spudentsand
‘v:hck_cf'_j contacx with paants reﬂected 1n tha Can- o
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CQNCLUSIONS C

oa”r

The author has not 1ntended the sc@ﬂs included in this study
, / |
.to be represenfative of all high schoo1s in Alberta or Canada Conclu- 1
sions reached and recomendatioris made: on 'the basfs ot results of this

) study are applicable only to those schoo]s which participated in the

o
L4

study L L
Based upon the f1ndings of th1s study the foﬂowing conc'lu- )

,s1ons seemed warranted Lo e | R

' . . . . 4
. ’ »
[ . AN . . @ B fo— . ‘- : . ]

1. Semantic Differential 'j Yoo T

Concepts inc]dded Counselor, Counselor Advice. Individual

Counsehng, Scheo] °Teacher, High Sch001 f)ourse ~Plann1ng, Idea'l Coun- o | B
| selor. Occupational Plannihg and Ideal Teacl;er L RO T

., : - . . ; . o X Y . - ’ A _' ! ) }

(a) Genera1 Trew 5 : & ". oo | 'B ’ AR ’L

| In general the six study groups had a less posit‘lve attitude .
' toward extsting coﬁnsel 1,ng services provtded t,han they had tonard’ th& |
N 'need for couhseling services. This\}difference in attitude was esp.e- \ e
o ciall,y noticeab‘-le .for High Schoo1 COu@Ianning and Occupational

P’larming Ml stud,y Qmups l;ad a very pbsitiVe att—i)tude about y

o or urgency of thesé‘*two servfices Counselors meau scores on these two "v.-v-’ N

)ters, uith the mn
h*lgher. 5 '



J‘parents held the same attltude toward teachers as they did tbward

L guidance and counseling concepts were investigated by the use of the

“of the conceptss

\.L X
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Fy S

With the exception of tedachers, in general the study groups had "

a s]ightly p‘sitive att1tude .towards the guidance and counseling ser-

. vices provided General]y speaking coupselors were thegmost 1mpressed

. with the counseling 'services provided, followed by administrators,'(j

school trustees,'students parents and teachers.

' Hith the except1on of teachers for SOme of the counseling ser-

vices, 1n general- the study groups moved to a gu1te p;s1t1ve attitude
about the need or urgency of the counseling services. '
AN groups with the exception of the teachers attitude to- ;

ward the concept Counse]or, ind1cated a s]1ght1y pos1t1ve attwtude in

terms of evaluat1ng the concepts $chool Teacher and Counse1or Thus

it seemed- school trustees administrators, counselors, students and
(Y

counselors.‘ It wa_)1nterest1ng to note that counselors evaluated:

I3

teachers higher-than teachers evalyated thehse]ves
CAN groups indicated by their mean scores on the urgency fac- /‘
tor of the: concepts Teacher and Couns,&or that there was a greater
need for school teachers than there was for ceupselors. - o
~ In summary, the general trends out]dbove seemed to indi-
cate there was a d1fference1n attitude of the 51x study groups betgeen
counseling services provided and the need or urgency for such services.

2

Differences between groups 1n attitudes toward these individual

»

e\

Scheffé techn1que. Group differences were found to exist for several
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-ietv (b) Differences Between Groups for the Evaluative Factor
' of the Concepts on the Semantic Differentia]

For the evaluative factor there were four concepts;- Counselor,
Counselor Adyfce, Individual. Counseling anduOccupatjonal Planning,
" where there was disagreement oetween groups.
For the concept Counselor, there was a difference in attitude
.between counselors and teachers, teachers and students, and teachers
.and parents with teachers pa?v1d1ng the lowest mean rating and coun-
selors the highest. Differences . in mean ratings of these four groups
wereisignificant at the .01 level. o
For the concept Counselor Advice, there was a difference in
~attitude between counse]ors and teachers, teachers and studéhts' and
teachers and parents, with teachers providing the lowest mean rating
and counselors the highest. Differences:in mean ratings of these four
groups were significant at the .01 level ’
| | For the concept Individual Counseling, there was a difference
in attitude between counselors and teachers,and’ teachers and students,
with teachers providing the lowest mean rating and counse]ors the high-
.est, Differences: ¥n mqen ratings of these three groups were signifi-
cant at the .01 ievei
For the concept Occupdtional Planning;’ there was a significant |
difference in attitude at the 0] Tevel between teachers and students.

| with teachers providing the lowest scpre and students the highest.
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~1In sum’hﬁ&& fbr 5’4 étaluative factor there appeared to be a
d1fference} n ﬁﬁtl udggﬁilni¥ between cbdnse]ors, teachers, students
and parents‘ oqr{fm\}qﬂ the concepts It may be recalled that teachers,
students and parents consistently scored lower than trustees,’adminds;
trators and-counselors on the.evaluative factor of the eight concepts.

S

With regard to the four concepts discussed above, teachers held a sig-

‘\r

\
nificantly lower attitude than did students, parents and counselors.

(c) D1fferences Between Groups for the Urgency Factor
of the Concepts on the Semantic D1fferent1a1

For‘the urgencydfactor there were five concepts; Counse]or,
Counselor Advice, Individual Counseling, School Teacher, and High
School Course Planning, where there was a difference in attitude be-
tween ;roups

for the concept Counselor, there was a difference in attitude

between counselors and teachers, teachers and parents, and students

_.and pare:t;, with teacher5~proyioing the ]owest mean rating and coun-
selors the highest. Differences-between counselors and teachers, and
“students,and parents were significant at the .05 level while differ!

Vénces:betyeen,teachers}andiparents were significant at the .01 level.

_For the concept Counselor Advice, there was a significant dif-

-,fefEnce 1n attitude at the 01 1eve1 between teachers and parents and

students and parents, .with teachers provid1ng the lowest mean ratxng

: and parents the hjghest.ﬂ
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¢ For the concept Individual Counseling, there nas a significant

difference in attitude at the .01 level between trustees and'téachers,
counselors énd teachers,lteache;: and parents, and students and nar-
epts. Again teachers proVided the lowest mean rating and counsélors )
the highest. |

For the concept School Teach;r, there was a s%gnificant d1ffer-.
ence in attitude at the .01 level between teachérs and students, and
students and parents with students providing the lowest mean rating
and parents the highest |

For the concept High School Course Planning, there waswa dit—
ference in attitude between students and parents, with students pro- .
vidiné a lower mean ratfng than parents. The difference in mean rat-
1ngs of these two groups was significant at the .05 1eve1 ‘

In summary,for the urgencyyfactor there appeared to be differ—
ences mainly between students and parents, teathers and students. and .
. teachers and parents on five %f the concepts._ in general teachers |
scored COnsistently Tower gﬁ theée concepts'tnan did students or par—
ents. - S t .
| v'iccording tn the results discusséd above one may éonc]ude that’
the study groups differed both in their attitude toward counseling
'.servfces provided and in their attitude for the need or urgency for

such services. '

2. B ggrqphical Data . ‘
| Attitude toward present counseling services wera also ana]ysed

in terms of sex. age. educational levefs and religion
“ :

»
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(a) Uifferences in Attitude According to Sex
With regard to sex, five of the study groups,(trustees;”coan-
selors, teachers, students and pavents) were included in the anaiyses
of attitudes toward the counseling concepts; |
For the evaluative factor of the concepts Counselor, Individual
Counseling; Ideal‘Counselor and Occupational Planning there were sig-
nificant differences in mean ratings between males and females Dif-
ferences for the concepts Counselor and Ideal Counselor were swgnifi-
-cant at the .05 level.. Differences foizthe concepts Individual Coun-
seling and Occupational Planning were-significant at the .01 level.
For all concepts where there were differences, female mean ratings
\vere higher than were m,aie'mea_n ratings. -, ' . .
For the urgency factor. of thevconc:pts Counseler, Counselor S
: Advice, Individual Counseling, High Schpol Course.Planning, Ideal Coun-
selor and Occupational Planning there were significant differences in
mean ratings between males and females.. Differences for the concepts
Counselor, Counselor Advice.;Individual.Counseiinga and High School
Course Planning wenevsignificant at tne .05 1eve1 Differences for
*-the concepts Ideal Counse]or and bccupationai Planning were signifi-
cant at the 01 level For all concepts where there were differences, -
ﬁfemale mean. ratings uere higher than were male mean ratings
"n generai one may nciudewfrom the resu]ts indicated above
L\ that maleslgpd “Females diffe d ‘both in their attitude toward counsel—
ing services provided and in their attitude “for the need or urgency

for.suoh services In both instances females nad a mnre positive -
T ool _ .
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attitude than did males.

(b) Differences in Attitude According to Age

With regard to age, . two. of the study gr&ups (teachers and par-

Ents)classified by four age levels were included in the analyses of
attitudes tonard the counseling conCeptst

QThe analysis of the data indicated there were no significant
differences in attitude toward the eight concepts according to age.
Thus age did not‘appear to make' a difference in how teachers and par-
ents reted.the counseiing'services'provided or in how they rated thev

v

need for such.services.
(c) Differences in Attitude According to

Educational Level

With regard to educational 1eve1, the three grade 1eveis (10,
11 and 12) of students were included in the analyses of attitudes"to-

‘ ~ward the counseling concepts o U ‘ o

¢

~ The analyses’of the data _indicated that- only in one instance.=

for the concept Hidh School Course Planning - evaluative factor, was.

there a significant difference gith grade 10 students having a more |

i
positive attitude than grade 12 students. This differences was sig-
nificantoat the 05 level ' . B |

In. general one may conclude that grade level of students did :

~not appear to meke a difference in how students rated the counseiing

nservices provided. or in hou they rated the need for such services.

14

o with regard to educationei levei responsqejpf perents classi-- -

fied hy five educetiona] levels were included in the ehgT}see of



299

attitudes toward the eight concepts. |
- Analyses of the data indicated.that in only one instance, for
‘ thé concept Occupational Planning - evaluative factor, was there a sig-
nificant difference, where parents with e1ementary education had a more
‘positive attitude than parents with technical or trade training. This
difference was significant at the .05 level. _ ’.v
" In general one may conclude that educational level of parents
did ‘not appear to influence how they rated exis:ing counseling sert |

vices or how they rated the need for such services.

(d) Differences in Attitude Accordinb to heligion o

Anaiyses of the data with regard to religion 1ndicated there ‘
was no significant difference between Catholics and: Protestants in how
they rated the counseiing concepts. Thus it appeared reiigion of the

six study groups did not 1nfiuence attitude toward counseiing services

/

_provided, or the need for such services : ‘° Y

§-

In summary, with the exception of sex differences; personal
"~ ¢haracteristics such as age. educationai Tevel and reHgion did not |

seem to make a difference in expressed attitudes toward counseiing
) services Lo - R .

3\\‘cur£ggt Educational Issues .‘:, o -~f
(a) General Trends | | o ;] - -
The six study groups seemed ta agree‘with the foiibwing issuest“':
as stated schoois shouid make Drug and A)cohol educetion availabie -
to ail students, schools should make Family Life education avaiiahie ;tf'
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to all students, education should be more concerned wi-'th meetingn needs
of individuals rather than focusing on course content, and all courses
and textbooks in schools should have more Canadian content A1l groups
disagreed with the premise. that when some children do poorly in schooi
the chief biame shouid be placed on the school. '

~—The six study groups differed in their degree of agreement or
disagreement with the other current educationai issues as stated

These differences have) been discussed in the fo]iowing section, -

L}

(b) Differences Between Grougs an Current
Educational Issues o BN

There was a mgn‘ificant difference at the .01 level between stu-
dents and parents in terms of degree of agreement thit all schools
shouid make traditional religious education avaiiabie to al] students
Students tended to.disagree and parents tended to agree wi th this .
vi“sue as stated : ' ‘ '

! )’here was a significant difference at the .01 level between
trustees and’ students. teachers and students and students and parents
_ and ‘a significant difference at the .05 leve'l between administrators -
' ‘:‘and students in tenns -of degree of agreement that discipiine §n the
i'schoois shog}d be iess strict T'rustees, teachers parents and admin-

’istrators tended to disagree uhiie students tended to aqree with this |

. issue as stated B B T .‘ Sy

. ., - . A [ .
R \\ . .
O

e There nas a significant difference at the .Ol ievg'i between !
) -.te\achers and stuaents, and students and parents in tems Ef degree of

= agreement that more ewhasis shou]d be piaced on'the 3R's,. Teachars _

.,‘._;. G
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and parents tended to agree that more emphasis shou?d’be pﬂaced on the
3R s while students seemed undecided about thisissue as stated
| dThere was a\significant difference at the .01 level between
'trustees and parents, administrators and parents, counseiors and par-
ents. teachers and parents and. students and parents in terms of de-
gree of agreement that there should be a standardized curriculum for .
all A]berta schools. Trustees administrators and counselors dis-
agreed that there should be a standardized curricuium Teachers and
students were undecided and parents'agreed with this Issue as stated.
| | Ther uas;a significant‘difference at the .01 ievei between
trustees and parents, teachers.and students, teachers and parents and ;
students and parents; and a.signiticant'ddf?erence at the .05 leuei
between tounseiors and,students'in terms of defree of agreement that »ki
school'attendanceishouid be more strictiy'enforced: Trustees and stu; :
dents disagreedathatcschooi attendance shouidﬁbe more strictly enforced -
whiie counselors, teachers and parents agreed that attendance should
be more strictly enforced. 0 T
. There was a-significant difference at the 01 ievel between
counseiors and parents. teachers and students, and students and par- ~N
ents 1n terms of degree of agreement that more money should be spent |
‘in schoois for experimentation. Counseiors,,teachers and students '
tendéd to agree that more money shouid be spent in the schoois for ex-
perimentation uhiie parents tended to disagree with this issue as
stated Aithough both teachers and students tended to agree uith this

. 0

issue'as stated, students agreed nore strongiy than did teachers.
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There was a significant difference at the .01 level between
trustees and students, -and teachers and students,m terms of degree of \ .
agreement that students with Various disabilities should be placed in ‘
ordinary classrooms. Trustees and teachers disagreed that students’
with ,various disabilities should“be placed 4n ordinary classrooms
while students tended to agree with thisliissue as stated: » |

There was a significant difference at- the 0] Tef between-
teachers and students terms of degree of agreement that education
"shouid be more concemed with meetmg needs ‘of i_ndi viduals rather than
focusing on course content. Although bot_h teachers and students
agreed with this issues as stated, Students %ed more strongly than
did teachers. ‘ | '

In summary, one may conclude tha“t.; in most instances where ‘th‘ere |
were significant group dif‘ferences. the‘dtfferences‘were be tween stu- -
~dents and the other study; groups and be tween parents and the other
'study groups - In addition, in aH but two ‘ins tances where there were‘
significant group ‘diffekences, students and parents disagreed about the
issues as stated. An examination. of the mean scores for. issues where. -
greups', differed, especially student and parent groqps,»indi@ea’ted that

in general parents 't'en'ded to want schoo‘l practices to repain in what

s may be termed a traditional manner whereas students ppeared to want
E _Aschool practices to change from traditiona] method . For instance, :

'parents agreed and students disagreed that tradi tional reiigious edu-
'cation shoulo be avai)ab’le in’ the schoo]s. Parents disagreed and stu-«- -
o dents agreed that discipline in the\schoois should be iess strict

Paneltts agreed and studen“ts disagreed that iuore emphasis should be
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‘placed on the 3R's. lParentsVagreed)and.students disagreed that school
attendance should be more strictly enforced. Parents disagreed and
students agreed that more money shouid be spent in the schools on ex~ |
perimentation It was, interesting to note that while counselors dis-
;agreed with the other study groups in oniy three instances (twice with
parents and once with students) they tended to agree ‘with parents on

: the issues concerning traditiona] reiigious education, disoip]ine the

' 3R s and school attendance.. In general school trustées, teachers and ,'
administrators a]so tended to agree with parents on these issues as
statedl | )

[

Finaiiy, one may conclude "from the. significant differences in-

dicated in the discussion above, the 'six study groups did -have differ- }i

. ent opinions concerning most ofbthe:current.educationa1 1sspes.

() Correiation Between Scores on Semantic Differentiai
L .Concapts and Stated Position on Current Educational e
Issues ' k . . o
The reééer may note that throughout the discussions of corre-ﬁ
lations in.this section nhere the author has - attempted to- draw some
,iimeaningfui conclusions. the suppositiohs made shouid be taken to mean
’i,?only possibre reiationships uhich may exjst and not cause and effect i -
i relationships. ’?‘s:4<'4js,¢; f :‘,f R s 'f'“ .
. o from the siqnifibant positive correiations between the scores;
?;;on the Senontic Difierentioi end position stateﬁ'on lssue 1, one o :}
»nignt ooncizude"shat mnselors involved in Drug and Aicohoi educationf'
> .f;f,i;progms mnc m‘.a thati fhey oould predict trustees and. teachers' e
D S ’?Cdunseiort uho are being supported hyiftffh
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trustees could expect support for a Drug and Alcohol- education program

from trustees. : N

From the significant positive correlations between the scores

. on the concepts of the Semantic Differential and position stated on

~ Issue 2, one might conclude that counselors involved in Family Life C{,/‘

" on the concepts of the Semantic Differential and position stated on

395 thefcg :;s of the Semantic Differential and position stated'hp

education programs might expect that they could predict students -and

vparents reactions to such programs eg. Counselors who. are being sup-

ported by students could expect support for a Family Life eduCatfon
program from students o

From the significant positive correlations between the scores

lssuef.

:ﬂorcement of attendance might expect that they could-~

;tors'reactions to such programs. Eg Counselors uho:_'i

4

;strict enforcement of attendance, %~'V' :ég- : “
ihe significant negative correlations betneen the/scores

ﬁjmight conclude that counselors involved in programs for
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) From the numbgr and pattern of significant ogrreiations between B
the scores on the concepts of the Sem':r}lc Differentia] and positions R
stated on Issues 3, 4, 5, 6, 8, 9 11 and 12. one~mig,ht conciude that
~
there was no relationship between' attitude toward counseling services

\

,} K and %he various pubiics degree of agreement with these issues as stated
. In sumary, when scores on the concepts (;f the- Semantic Differ-» ’
-entiai were correlated R—ith position stated on Current *r:ducational |
- 'Y,Issues. for only. four issues did there appear to be a reiationship be- ey
tween attitude toward counseling services and the various publics de-

' gr;ee of agreement with the issues as stated

| S e
'4.'~» Intellectuaiism-Pr ﬂtism Scaie e |
""1."-"'.(a) General Trends~ e ’ . | &‘ :

;' e Y Counseiors tended to be the most intenectual (iiberal) or

: - ieast pragmatic (conservative ) of the six study groups Counselors '
' '_:",;,,were fol lowed by school trustees, teachers. admi\\strators, students
R and parents who werg__thé 1east. intenectuai (iibeF"P} or most prag- f.'_

: ';mtic (conservative) s e

Vo‘

" 'V'J""-T‘(b) Differences Betwee;i Groups on the * i ,5_.".:;'- | o
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Jconclude that counse]ors and- their various pub11cs do differ 1n the1r
B L . .
philosoph1cal orientation. -

According to - B]ock and Yuker's, (1964) def1n1t10n of 1nte11ec-

tual (liberal) and. pragmatic (conservatjve) Counselors then tend %0 .
»?Bp#qkre that education is for enrichment more than do students and par-
ents. Or to put 1t another way, students and parents being less C

liberal or more conservative tend to bel{eve. education shou}d be for
the development of useful ‘skills. Perhaps one may concIude that -,

. teachers and es ecially counse]ors,shou]d be conscioup of the fect

. ‘that when deal ng with students and parents they are dealing with two

-~

groups who differ from them 1n attitude toward education

‘(c) Correlation B@tween Scbres on-Semantic
Differential” Concepts and Séores on AR
the Inte?]ectual1sm-Pragmatism Scale =i

,-)' ]

From the number. pattern and level of significanee of the sig- °
""‘\nificant torrelatibns between the scd?es on the concepts of the Seman-‘
tic Differential and scores on the Intellectual Pragmatism Scale ohe

mignt conclude that there was no reTationship betueen attitude tpwurd
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school trustees, teachers ‘parents, and to a lesser extent students'be-
tween degree of agreement with certain current issues and ph11050ph1ca1 |
onjentation. Thus it would seem_fhat counselors inyolved. in programs
1nvolvfngtthese current issues might be abie to pred1CtLthe support

they would get from: trustees, teachers, parents and students if they

are aware of the philosophical orientation of these groups

4

6. Congruency Scores on thd Counselor Duties Scate -,

(a) General Trends
Cons1der1ng that the tota] poss1bse congruency score Qn the
. rCounselor Duties Scale was 30, with the eXCept1oneof administrators
and counselors, the mean scores for school trustees, teachers, stu-
dents and parents were very low Agcording to the manner in which
fthe congrueno} ‘score was arrived at, a low SCore could mean one of
. two,things. Either there was disegreement'for school trustees .teach-
ers, students and parents! between how thé;hperce1ved preferred and ex: -
1sting cqunselor duties or.they did nd& know whether or not preferred
duties were actua11y be1ng performed 4n the schoois. An examination
of responses on the Counselor Uuties Scale which wilt be’dgscussed
xin more detafl 1 a later sectiop, seemed to dndicate that for stu-
dents and parents§:§§ to a les%er extent schoo1 trustees the Tatter
. reason accounted fer 2 certain amount of decrease in chngruency
scores. .The former reason seemed more appropr1ate for teachers. It
ii would seem reasonable to conclude from this that counselors must make
" more of an attenpt to 1nform their various pub11Cs about the dutdes

that are being performed by the counseling services and.rttempt to

©

. .
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bridge the gap between what their various publics feel they should be

. doing and are in fact doing.

(b) Differences Between Groups on the Congruency . @

R Score of -the Counselor Duties Sca]e
For the Congruency Scores there were significant differences, T

at the .01 level between trustees and parents, administrators and stu-
dents, admintstrators and parents, counselors and teachers, counse10rs‘);3$”,
and students, counselors and parents, teachers and students, and teach-
ers and parents, with counselors providing the highest mean score and
parents the lowest mean score.

. ft~wou]d appear from‘this that counselors must meke a con-
certed'e%fort to make_kno;} especially to.teachers, stddents and par- -
ents‘what'Quties'they feel should and are\being performed by‘the coun-

: °
seling services.

(c) Correlation Between Scores on the Semantic

Differential -and Congwhiency Scores of the

Counselor Duties Sca?e ,

From the number of positive correlations between scores on
the Semant1c Differential and Congruency Scores of th_e Counselofr Duties |
Scale‘one might conclude that there appeared to be a relationship for
: teachers, students and parents between attitude toward counse]ing ser-
vices and degree of agreement on preferred and existing counselor
duties Again, one may conc}ude that 1f attttude toward Founse]ing
services of. the counselers‘Various publics ane 1nf1uenced‘by.de;ree
"nf agreement on preferred and existing counselor dutjos,counsetors
must attempt to come to grips with the differences between role )

o . .
A o -.'}» v
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exnectations and role enactment both for themse]ves and for their var-

ious publics. N ¢
‘ A

7. Counselor Duties Scale

‘When responses of the six study groups to each of the duties
on the Counselor'Duties Scale were analyzed three majothrends ap-
peared: |

First, counselors disagreed'with the other groups On dut}es
which have been a source of disagreement among the eounselors' publics

almost throughout the history ofvcounse11ng Counse]ors felt they
| should not and generally were not disc1plin1ng students, recording and
checking attendance, takingﬂélasses of absent teachers and teaching
academie classes in addition to being counselor. The other five study
gronps felt, in varioué degrees, that counselors shouldabe‘perform1ng
these functions but in general were not. Students, however, feTt
counselors were in fact disciplining students and recording and check-
ing attendance. If cnunselons,felt they should not and were not per-
. forming these functions and stndents felt counselors were performing
_these functions. there appears to be communication gap between counse-
lors and students. This-gap {s'an inportant one, as 1f disciplining’
students is interpreted wrongly by students, the couneeiors re1at19n-
ship with students could be endangered g

Second where there were other disagreements between counse-
lgfs end their varipus publics (cited in‘Chapter 5) the disagreement
arose from the fact that the various publics perceived that counse]ing

¢programs should be performing certain duties more than they felt these

5
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duties were being performed by th? counseling program. One may con-
clude that counselors must make known'tneir extent of d;sired involve-
ment in certain duties expected of them. |

Third, parents and students,@nd to a lesser degree teachens A
- ang school.trUStees,were generally unaware of what funct1qns-werg
actually being performed'by the counseling programs in tneir schaols.
Again one may conclude that counselors must nake a conéertép effort

to let their publics know what services are provided by the counsel-

ing program.

8. Contact and Knowledge Questionnaire

In gene$§1‘the six stpdy groups were more knowledgeable about -
haw long the'guidance program'had existed in their sthool than they Y
were about how long a school nurse or special services had beeh ava11¥'_
able. About one fifth of the parents and two-fifths ‘of the students
'ldid not know any special services existed at a11

Counselors indicated they had attempted through various means.,

to esplain the guidance program to their vurious publics. However,
there was d1sagreem$pt Jnong counselors within ‘certain schools as to
how the various publics were 1nformed Despite the attempts of coun-
selors to exp!ain the guidance program approx1mate1y 17% of’the stu-
Adents. 25% of the teachers, and' 38% of the parents indicated that o~
one had ex a d the guidance program to them. R
_ COunselors 1nd1cated they had f&\general beén in social con-
atact with their various publics Only parents (86%) 1nd1cated they

had not been 1n sosial contact with counse!ors .

“-\ : S .
. \¢~ | o | ST )
2 . » o '
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.. Counselors 1ndicated-they had been in contact seyeral times -
with their_various publigs -for purposes of discussing :ji;}nt progress
‘or problems. Honever,:84% of the parents and 46% of the studénts in-

//"‘ dicated they”had never been in. contact with a counse]or for this pur-

pose ﬁhen contact had not been made, the main reasons. given were that,
< .
there was no time or no need for such contact. .

4 AN————

Counselors indicated that when they had been 1n contact with
their various publics, with the exception of students, for purposes of
discussing student progress or prob]ems they (the counselors) . had

" made the 1n1t1al contact. However when other groups were asked who
. made the initial contact thev indicated that they, not the counselor. :
hed made the 1qﬁtta1 contact. f - . -
: Approxinntejy 50% of the counselors indicated they had been in
. contact with 45 to 100 students for purposes of discussing student pro-
,gress or problem:z?n the three months‘of the term‘preceding the admtn-
istration of questionna1res. The other Se; of the counselors had been
n contact with from 400 to.800 students for the same purpose in the
same three months Most contacts were self—referra]s from the stu-
;dents.
4N>; Seventy-six -per cent of the teachers felt counse]ors had an ©
advantage in not being tied down to regular classroom duties and the |
disciplining of students. . ‘ ‘

Frqm the above discussion one may conc1ude that counselors are

1n contact with their vardous’ publics both 1n terms of social contact

and contact f%r d1scussing students progress. or prob1ems Parents.

e
- . . ". .
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and to.a 1esser3extentAstudents,had not been in social contact with
' the counselor or in contact to discuss students' progress or problems.
A majority of parents and,about half of the studen 1nd1tated there
was no need to contactwa counselor. This seemed to be somewhat incoh-
‘sistent with the need for counseling services which these groups in--
dicated by their respenses to the Semantic Diffetent1a1.‘

One may'cenclude that about half of the counseler5‘were ex+ ;
tremely busy if they were in contact with from 400 to 800 students in

* three months.

' . . : . N -
Finally, teachers %eem to feel counselors have an advantage in

not being tied down to regular classroom duties and the discipliping

f students. This may or may not have influenced their attitude to-
ward counselors. but tt is a feeling that counselors should be aware
of. Perhaps cogg;elore~geed to give teachers a better understand1ng

of why their duties cenpot include the disciplining of students.

Lo
.

N RECOMMENDAT IONS

Pl

. ‘The major purpose of this study was to discezer Various/pub:
lics' attitudes toward present high schoo] counseling services and |
 factors which may have influenced these attitudes. It was felt that
. 1nformation gained from such a study might have 1mp11¢at§ohs f0r;the'
development of role. theory 1n counseling and help clarify areas, of

| role conflict 1n counse11ng With this objective 1n mind the follow~

~

|  1ng recommendatiohs have been made

+
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General trends in attitude toward the present counseiing services

,indicated there was a shift from a siightly positive attitude to-

wardnexisting services to a quite positive attitude toward the

L3

<

. ‘directed at determining why this discrepancy exists

2,

" There were group differences in attitude toward the quality of

existing services and attitude toward the urgency for such ser-

vices. The results of this study were not unlike those reported

. ._by Sankey (1970) in this respect with the exception that he in-

ciuded,three grOups in his’study'whi1efthe author included six
study groups. Further reseaffch should be directed at determining

“how universal group differences are throughout the‘province and

country. In addition, other,groups such as'Counseior Educators

and.groups concerned with education such as the Chamber of Com-

- merce should be included in research related to attitudes toward

counseling services. If this discrepancv is appirent‘throughoutf
the province and country and between‘more groups associated with

education. it wouid seem counseior training institutions should

- emphasize the importance of the counseTors responsibiiity in com- -

munication of the function and purpose ‘of the guidance program to

’4,'the pubiics with uhom the counseior'works v

‘[*The concept Counselor (E) and the concept Schooi Teacher (E) were
, ,~;genera11y rated the same by the other study groups in that the '
e attitude expressed tq.nrd these two concepts was glneraiiy siight1y§h”

positive. Perhaps various puﬁTics have a slightly positivc~atti~~

’,. - o ; :
7 L AT



concept School Teachér (E), howeger, they rated the concept School

‘research revealed that teachers with some counselor trainin had &
'i.more positive attitude toward counselors fhan teachers witK?

| :’jcounselor training thet wo
h.,ffselors in the school
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> tude toward all professional ‘s¢hool personnel even though they have

ther research should include an attitude study toward teachers.

counselors and adqipistrators . If further reSearch reveals that

the various publlcs attitude toward these three groups of profes-
-3

sional school personnel are slightly positive compared to a quite

positive attitude in terms of need for such personnel perhaps train-

‘ing institutions should be made aware of the need for closing this

Counselors rated the concept Counseldr (E) higher than they did the

| Teacherw(E) higher than did teachers themselve; Teachers rated
the concept Counselor (E) very Tow. The author feer that research %

,should compare attitudee towards counselors of teachers wish- no.

-

counselor training with teachers uho have had some counselor train—

1n9* Perhaps counselors had a htgher attitude towurd teachers be-- -

cause mpst counselors have had teaching experience On the other

: ) hand perhaps teachers rated counselors lower because the majority

of ¢t teachers have.had no counseling experience and so have less un-'

Y

i selor training perhaps teacher educatlon may tnclude some kind of _
of benefit-to both teachers and coun- jj

e

- a quite positive attitude, toward the need for Such personnel Fur< a

P

. X N . . . . . L.
s R . B . . - . g R
gap. - » S S e e T
B . .

,‘.q\

ijderStanding of what the role of; the counselor entafls. If Such o+

no coun- fa“
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Teachers consistently rated existing counseling services lower

v

“ than did’ the other study. groups It may be recommended that

A i

. i
PR

_there: is a\need for in-service training for teachers. counseiors “

and administrators in order to clarify and come. to some agreement
on the role of the counse]or;and that tota1 staff participation in
this in-service training is of major importance Because teachers‘

felt counseiors had an advantage in not being tied down to regular_g

- classroom‘duties and the disciplining of students.it would seem i

. some understanding must be achieved between counselors and teach-\,

. - du

ersgterms of. why counselors should not partake of- certain
ti Likewise, the areas of disagreement on this Counselor
Duties Scaie seemed to indicate that an 1n-service for counselors,a

5‘. L

teachers and administrators would be(yaiuab1e for all concerned

'Itdnay be_ recommended that counseiors attemgt to contact small:

_ groups of teachers (eg R to 5) in order to ciarify what the ro]e %

_of the counse]or shouid be. These smaii group meetings may be in

'addition to Targer meetings inaolving the whole staff

'*In genera1 the study groups ddd diffe? in their degree of agree-

ment with current educationa] issues., Hhere differences arosé it

" wad | mainiy between students and the other-studyugroups or ‘between

' ”f'mey be recommended that further research be directed at examining

S Students and parents In general’ the study’ 9'°“ps' with the L
riception of students. tended to want schooi practices to remain as
L {**'they have in the past. Students seemed to want more freedom.; t»g,'

3 . hd
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educational issues in order to better meet the needs of students. K

Results- of the current educational issues seemed to support-'

.' Manning's (1970)%statement that high school students were .unhappy

with their schoolfng experiences main]y'beoause of rules and

courses which they considered unrelated to their 1dves or needs.

. ‘A11 study groups agreed that Drug and Alcohol education and”fam11y

Life education should be made available to all ‘students. One may
recommend thgtﬂcounselors and aT]dsohool personnel make an effort
to meet pub]fc needs jn this;orea. ‘
ft appeared that parents and students were more conservative groups
than uere the other study groups in terms ‘of philosophical oriéntqtion.
This phi;osophical orientation seemed to be related to positions on
current issues foqéﬂghool'trustees teachers and parents. It may

be recommended that school personne] be made more aware of the
students and. parents philosophical orientation as accord1nq to Block
and Yuker (1964), philosophical ‘orientation affects one's percept1on of
the goals of education If the school is to meet the perceived

needs of students and parents antawareness of these needs is a

necessary factor in plann1ng goals of education

Mean congruency scores for school trustees. teachers, students 4

and parents were very low which indicated a disagreement in per~

, ception of preferred and existing counse]or duties and/or a gan-'_i

| eral lack of knowledge about existing counselor duties for these; .

groups. Students and parents 1n general did not know what funcﬁ.'
tions or duties ‘were being performed by the counseling programs fﬂd.?;

‘OL’ : N
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) 1n their sdhoo]s even thoﬁgh counse1ors 1nd1cated they had at- Qfﬁ
tempted to explain the guidance progrems to their vorious pub]ics
Parents, in perticular;had not been fn contact with counselors
It may be recommended tnat stress shou1d be placed upon tne com-
munication of the purpose and functnon of tne guidancewbrogram to

S a11 school personne] and eSpecially to students en parwntsc A

.

; concerted effort must be madevon the part of couhselors-to encours

© age perents to become ewere of the#ﬁbunseling servfges avai)ab1e

N

-

i 12;“

I S

LI

in the Schools | :', fj' ff'\Vj j_;é'vﬂ»'mﬂ,;‘ _]}15j¢,5~‘f* ( évv"
It may be recorvended that counsetors should contact smali samplesa

of. parents 1n order to. determine why the Tack of knowledge, and why_

the generar:«: . of 1nterest, in counseling programs 1n the schools.

It»wou]d eppear that new or1entation programs must be deve]oped for.
stuﬂents and teachers., These new orientotion progrgms muyt 1nvolve"
studentsiand teachers more directly so that they aretperoefved as :
meeting real needs in the schoo] situation Apn{Oacnes to orienta»f; ‘
t1on such ‘as peer Snvolvement direct lfason with othor trainfng

L institutions and adencies. and—invoTyement of s;eff 1n'arees under" o

disqussion snould be undertaken ' | .
“In their discussion Qf role theory, Bﬂddle ano Thomas (}966) have
J'nts ex&mine such pr%Plempfas Qpetfa?izat!oo

'“-“‘ted that role ana

of pe__'fomnce and t?f divmb. of labor. - Serben (1954 1n' M
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{s part of,i{“
'_moued 0

(1970) dES* egative sanctions’ toward the counsel ’ which

1nc1ude p 1_ hing nonprofessiona1 duties ~This is not _ 

gest, however;ﬁ"at the counse]or lose sight of the fact 4hat hé

H

Sarbin and Allen (1968) 1n’their discussion of role tﬂtory have

“deffned clarfty of role expectations as the difference between
Vloptimal amount of 1nformntion needeé abnut role dxpectati#ns and : B
_ vi the amount ac&ually availab]e to a person.< Perhaps couns¢lors f’j 1#:
R .‘:are not getting enough feedback from their pubﬁcs, especiany o

.'M'from parents u1th whom they have veny 11tt1e contact. One may
1l;reconmend that an attampt be ma‘! hy a11 guidqnca programs to
 fffnake cnntinuous-evaluation a purt of thqir progrnms 1n ordcr to
i;;{help clarify their rbl*\ f   fj', ! [L'," ~-" i~,,~';' -
;eoumﬂors thm’lvas gémrmy 1nd1cated & discnpmcy between " u{
T services Iﬂd 'th;ﬂ e e

sug- .

rleducational team A; such tbouqh he‘mdst bes »k’z
f’se duties he has spec1a1 training t per— A
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discrepency was especially obvious for the concepts High Schooi

COurse Pian'j g and accupationai Planning The discrepancy be-

tween quaiity
tno concepts wes 9iso especialiy obvious for the other study

'éroups Accprding to Bentley (1968).roie s defined as an inclu- ‘

sive term consisting.of role performance. roie expectations, roie

y existing services and " the need‘of such. fbr these

VL conceptjons and role acceptance. In’ the above discussion it‘wouid h'i

seen that the counseior s role. perfbrmance/has not met. with his or « -

" .the publics'roie expectations. Perhaps: further investigatign
o shouid be carried out toedetermine whether or not counselors feei

x
ning are a part of' their.own, roie expectations or roie conceptions

;and‘whether or. not they have accepted these duties as part of
their roie The ﬁact thet this study has reveaied thet coanicts do =

o
Y

' such duties as. High Schooh Course Planning end Occupationai P]an-:;e" |

3 exist betneen roie expectations, ro\e conceptions, roie performance,5=‘

B b sistentiy strive for the refihement of hesponsipilities which will
,137'_give meZning and direction to their roiesh§& | .

[ PR S

'and role acceptance uouid seem to indicate that\counselors must con~;_3g
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APPENDIX A
STUDENT QUESTIONNAIRE



| ‘ wo, fff"' :
‘STUD%NT'QUESIIOMIRE | S
. o
'SECTION I

On the following pages there is a different perso;‘or idea for
you to describe. Some of these persons or’ ideag pertain to school
counseling, and some pertain to teaching. Your description can be
made by marking the list of words on the page, Take a look to see how
this is done. Each pair of words forms a scale. By making a check
mark along the scale you can indicate what you associate with Lhe par-
ticular kind of person or idea. . \ 4

- If you feel that the idea or person named at the top of the
page 1s extremely (or highly) related with one end of the scale, you

would place a check mark as followe. : o s
fair v/ - . unfair R,
. OR
fair - . o/ unfair

If you feel that the idea or person 18 quite (or moderately)
related to one or the other end of the scale, you would-place your
‘check as .follows: & . .

v . L

strong Y ’ - weak

- OR . o ..

strong ‘. A : 4 weak '

[
o

: If the idea or :peraon seems only slightly related to .ore side
. a8’ opposed to the other you would check as follows:

active - ' 4 . passive
v - , OR ‘
. 8 . R L 0T )
active : W C pa’saive‘ ”

] .
s

If you considered both sides equally related you M(Luld check

thé niddle lpace on the gcale. ,
. ; ’ N vy
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Remember: never put more than pne check mark on any one scale.
Be. sute to check every item. If you feel that a pair of adjectives
does not apply or if you are undeéihed, place a check mark in the center
space. Do not leave the space blank. .

Do not spend more than a few seconds marking each scale. Work
at a fairly rapid speed. Do not worry or puzzle over individual items.
It 18 your first impressions, the immediate "feelings" about the 1temh.‘
we desire.- On the other hand, please do not be careless, because we
want your true impression. We have found you can work quiVker 1f you
form a picture in your mind of the idea or person mentioned, and after
that check each scale rapidly. ¢

e .
w,

Please mark the scales as you have been instructed.
COUNSELOR
. Y &
good : : bad
important : . unimportant
excellent . : ¢ poor .
unnecessary =~ : eisen;ial
R 2 ’ . .y . ’ o
necessary L : . unnecessary éj\
. . v t " . - 5 e
inadequate ’ "—'“f , ‘ adeguat
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. L s
e COUNSELOR ADVICE -
e. ' L4
’ ood , bad
8 . & ' A
important unimpoitant .
. - " _
excellent po&i
3 9 ‘
unnecessary essential
‘necessary ) unnecessary
inadequédte adequate M
- , s
. INDIVIDUAL COUNSELING
[y T« ) . . ) r J
good ' - ) bad
.important B . unimportant
_excellent | ;ﬁt~a ~ poor
iy, i » . '
unnecessary esgsential
- . PR ] “
necessary _ : e & unnecessary
1nhaequate f » adequate

N



o seod
-in;;rtant
excellent
_unnecéssary

necessary

inadequate

géqd
important
exqellent
unnecessary

" necessary

inadequate

SCHOOL' .TEACHER

a

[

HIGH SCHOOL COURSE PLANNING

bad

bad

uhtnportant

poor

!

'essentigl

| -unnecessary

adequate

i

unimportant

poor -

- essential

unnecessary

adéquate



good
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IDEAL COUNSELOR ‘g [ . ' v

o .
-

{’ - important
Ead I

I3

i, %l excellent.

4
1

poor

" unnecessary

oo

‘necessary

bad

unimportant

’

essential

- urinecessary

7 L | - )
K " inadequate adequate

o : : B .. S, ' : . »

“ | . v, N _ ’ L4 ‘

P //EEEUPATIONAL PLANNING -

' " g ~ -~ ¢

k j‘ +
w7 good ‘ bad

b - k J

53 ? » L : L

,f o . important. a unimportant

"o (T I )
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“ SECTION IT - , - - Lo
: Pleape place a check (') 1n the bIank across from the state-
ment that applies -£0" you. *a . ‘
1. Sex
.o - -a. male o )
. } b, female e
2. Age as of last birthday
. & 10-15 years N
b.  16<20°years . ' e
c. 20-25 years = ‘ R '
. . ‘ . 0' . '; ‘.*\'; . l
3. “Grade l‘eve'l in which 1 am presently .entol_led - c,
= . -a. .grade 10
b. . grade 11 « . '
< B : _ ‘ : ‘ R . ?
c. grade 12 e
&4, * Religion .  ° - .
S A
ﬂ .a. Prdtestant " - ¢ b’ - :
: " b. Catholic ’
5. ’ Occupation of main wage earnér in my family is
. (Specify( SRR I b
-7 - - > -
B T o, ] A
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- SECTION 111

/-

Listed below are twelve statements which deal with current

" issues {n education! Please indicate your reaction to these twelve .

1ssues by.placing a check () in the blank under the heading which
best describes your personal feelirgs about the issues stated. If
you,stroﬂﬁly agree with the statement place a check under STRONGLY
AGREE. If you agree somewhat with the statement place your check
under ‘AGREE. If you 41sagree somewhat with the statement place your
check under DISAGREE. If you strongly disagree with the statement
place your check under STRONGLY\ DISAGREE. Only one check should
follow each statement.

Current Educational Issues

Stroggly ‘ Agree = Disagree Strongly
Agree . ' Disagree

1. . Drug and altohol 4
", education may be
defined as educa-
tion'which attempts
to provide avai-
lable accurate
infotmation about’
‘drug and alcohol o
use and presents
all sides of the
question involving ) , ’!v
thefr use.® As. : o ‘
defined, all L o e
r 8chools should . o - o
make Drug and . : .
Alcohol edutation '
available to all
students.

o~

2. Family Life edu--
cation may be )
defined as edu~ o § ‘
cation which : .
attempts to pro- ' oL

vide .oppor-
tunities which
will assist
young people in

Fnal



clarifying their
own value posi-
tions in relation
to others and
provides oppor-
tunifies for
them to make
sound decisions
regarding their
personal lives.
As defined, all’
schools should

. make Family

Life education
available to
all students.

All schools
should make
traditional
religious
education (e.g.
bible reading,
group prayer)
available to
all students.

Discipline in
the schools
should be
less strict.

More emphasis
should be placed
on the 3R's -

a basic mastery
of skills and
subject matter.

There should

be a standar-

dized curriculum

» for all Alberta
"schools.

School attens
dapce should be
more strictly
enforced.

Strongly
Agree

. N
i N
‘
4

Agree J Disagree

336

Strongly
‘Disagree



10.

12.

.tional, or

_Canadian coP— ’ : .

337

dtrongly Agree Disagree Strongly
Agree - , o Disagree

N

v

More money . ' "
should be spent "

in schools for
experimentation /
in areas such

as team teaching,
open area schools )
and teacher aides.__¢ v

Students with ) )
physical, emo- , )

learning disa-
bilities should '
be kept in an
ordinary class-
room with
standard curri- v
culum and be \
encouraged to '

compete as they

wiil have to do in

‘later life.

When some children

do poorly in : ,

school the chief . ‘-

blame should be

placed on the

school. . ’ LY

Education should

more con-
cerned with
meeting needs of . ) :
individuals ' : ' .
rather than
focusing on

course cohatent. : . .

\

All courses and
textbooks in:
schools should
have more

tent.

i
& i

|
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SECTION IV

Indicate your extent of agreement or disagreement with the following items
by assigning a score for each item ranging from +3 to -3. Depending on the
extent of your agreement, you will assign efther +1 (least), +2 or +3 (most).
Depending on the extent of your diaagreement you will assign either -1 (least),
=2 or -3 (most). Do not assign any item a score of 0.

Please assign a score fop all 1tems.

........ 1, The primary purpose of.higher education should be individual
growth and development. ¢
i »
........ 2. Canadians are too materialistic.
e 3. It is important for Canadians to understand communism.
........ 4. Intellectuals should try to be more like normal folks.
........ 5. Most deep thinkers are too liberal.
........ 6. Too many gifﬁed people have communistic tendencies.
........ 7. Intellectuals get along well with most people.
cieteane 8. Ideas are all right, but it's getting the job done that
Counts . o
........ 9. Too many ideas come from radicals and trouble makers.
' y
e . .10, Colleges and schoolk should spend more time getting students
- ready for jobs and less time filling them with useless infor-
mation.
cerevea 11. >Peop1e with new ideas are uaually radicale who are trying to

cause tnouble.

vees...12,  The greatest contributions to civilization have been made by
practical men,

eeseaial3. Too few college students are 1nte11ecﬂually inclined.

cevsssal4,  Philosophy is a very valuable study. E
| : S J
esssesel5. - Nations are built by hard work, not abstract ideas.
LY : *

-
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Intellectuals should be given ﬁore say in politics and

government .

People should study many religions before making a choice.

Poetry and art héve made many real contributions to civilizat

Bookworms are qually dull people.

Being -a philosophy major tends to separate one from reality.

1f high—brow"thinkera would leave well enough alone,
be better off. :

Thinkers are more important today tha{ doers.

In today's soclety we reed thinkers more than trained personnel.

Y

1f 1 were going to see & play,

1 woulg prefer a gserious drama
to a musical or 1light comedy. ’

A person who goes to a concert is enriching his life.

Music and art courses are usually a waste ofd}éme.

Most intellectuals are snobs.

A Y

Colleges sliould concentrate more on the humanities and less on

specialization.

1f I had money, I would rather take a trip to Europe than buy

a car.

Artists should go back to painting things as théy really are.

v

ion.

‘we would all



340

SECTION V

~

‘ After reading the following statements £111 in the first
two sgaces or blank lines, which follow each statement, as to whether
ng_feel that this ftanction should or should not be a part of the
coungeling progréf of your high school.

* iy
-

Then fi1ll in the third and fourth blanks, which follow
each statement, as to whether you feel the counseling program in
your high schaol does or does not perform this function. If you
do not know whether or not the function is performed by the coun-
seling program in your high school check the fifth blank, don t
know .

EXAMPLE -
. ghould should . does  does don't
not . not know
Y
0. take part in .
hall super- Co.
vision . Y - /.

s

Thesa responses indicate that you feel counselors should
’perfo:p this function but do not.

Each function should be followed by two checks.

#
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Y o . . b
qﬂould. - should does does don't
‘not . ) not know
disciplining
students

advising students
in scheduling
" their classes

administering ,
and interpreting . , : .
standardized
tests )

conferring with .
teachers in regard
to problems of . qf’
students ‘ : ;

providing
counseling to

students on an

individual one-to-

one basis . ' L ,

referring students
td psychological
agencies ' ,

counseling with-
parents of

students

récording and : : : i
checking atten- "

dance .
) ————- . ————— [ ——

assisting
students in ,
vocational ‘ —

planning o

identifying,

‘recording,

and 1if neces-
~sary, limiting N

‘the extent of ’

pupil participa-

tion in extra- L )
curricular ' o e

activities
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15.

16.

17,

18,

" of teachers

19.

342
' should should does does  don't
not ‘not ' know

assisting

‘students in
_locating and

enrolling in

appropriate post-
high educational-
institutions ‘

providing educa- )
tional and occu- =~
pational infor-

mation ' ' - C .

counseling with : ' .
students with’ ‘ :
regard to family,

problems

counaeling'with

students with “ .
regahd to ™
emotiopal

problg : — — —_

counseling with
students regarding
sexual Qr social

problems | ‘ N

counseling with : ,
students regar- L ' : . N
ding ‘drug or ‘ L. : :
alcohol problems o m

serving as a '
referral agent S ' L -
for the teacher 2 . v /
when the student's
problem s :
beyond the
teachér's training

or scope 7 S I N
“developing v E - A e o

guidance skills =~ =« : : IR

provide group : . - . . . Lt

gounseling for . = -~ ‘ SR
students : > SN , -



20.

21,

S22,

23.

24,

25.

26.

27,.

acting as the
firat level of
referral ¥Yor
failing students
[ Y

taking clesses
of absent
teachers

furnishing a

raview of student

intervigys to
the teacher who

made they geferral

A
conducting
periodic follow-
up studies of the
school's former
-popils (graduates
and drop~outs)

assisting -
students in
finding part-time
Jobs , S

teaching aca-

‘demic classes
in additdion t !

being ;counselor—~

serving ag
resource persons
‘to teachers

and principals
on ability
grouping

providing
teachers with
‘class and/or
school norms

for test results

(@]

343

does doh't
not know
&
R




should

y
28. taking part in
administrative
duties other: ’

than those of
the guidance
program

29. coordinating
field trips

should
not

does”

does
not

g$4

don't

- know

30. providing an
orientation

. program for
i new students . l

-
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* SECTION VI o : ¥

Please answer the following questions by placing a check (Y)
in.the blank across from the statement.that best applies to. you.

1. The number of years a school nurse has been available in the.
high school I attend.

Aate 1o, S set

a. 0 - 5 years

. b. 6 -10 ;ears
c. over 10 years
d. 1 dqp't know

e. I did not know there
was a nurse available. .

t

2. The number of years specialists such as a reading specialist,
. a speech therapist, and a school psychologist have been available
in the high school T attend.

o a. 0 - 5 years
b. "6 - 10 years
c. over 10 years
d. I den't know
‘e.. I did not know there . o
were such special )
services available.

3. ' The number of yégrs,the guidance program has éxisted}in the
high school I attend. , .

a. 0-5 years‘ )
. : b. 6 - 10 years &
c. over 10 years

d. T don't know o e

e. I did not know a guidance = ~ o
’ program existed
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' ’ .'
.

5.

6.

-
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The guidance program in the high school I attend has been
expla:lned to me by

a.

b.

‘e.

v
a ’teacher .

’ | . P
a counselor

the principal ‘ a ‘

a special meeting for
students to explain t
guidance program

A L4

no one

he

L '

The number of fimes in this term I have been in social contact
with a high school counselor.

a.

b.

d.

e.

C.

0 times

1 -5 times
6 - 10 times
1;1 - 15 times

ove;:. 15 'times

_ The number of times in this term I

7

have been in contact with a

‘high school counselor for purposes of diacuasing school progress
or personal problems 1is .

&

- a.

b. .

6 - 10 times

0 times
1 -5 times
11 - 15 tides - .

\ |
over 15 tites

@

:&.1

[ — /
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o

(COMPLETE QUESTION 7 ONLY IF YOUR ANSWER TO QUESTION 6 WAS a.)

7. I have not been in contact with a high -school counselor becéusq
@ a. there has been no need"

b. I could not get in. contact
with the counselor

) c. I would feel uncomfor-
T table talking to a : BN
counselor N 2

. " d. Other (Specify’ )

»
-

(COMPLETE QUESTION 8 ONLY IF YOUR ANSWER TO QUESTION 6 WAS
b,.c, or-d.) .

Y ' :
8. When I have been in contact with the high school counselor to

~discuss my progress’ or pro@}ems

Al

a. Most of the timeAthe counselor

contacted ne
e m——————

b., Most ‘of the time I contacted
the counselor



>
- APPENDIX BOY

" COVERING LETTERS ACCOMPANYING SURVEY
QUESTIONNATRES ‘ADMINESTERED TO
SCHOOL TRUSTEES, ADMINISTRATORS,
COUNSELORS, TEACHERS, STUDENTS,
T AND PAREN%i .
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\

i‘ 12220 AspenlDriv West
/ ' Edmonton, Alber

Dear School Trustee:

The accompanying questionnaire deals with a study that I
am conducting as a graduate student in Educational Psychology, s
University of Alberta. This study, under the supervision of
Dr. H. Zingle, is required for the completion of my dissertation
in the Ph.D. program. . »

This study 1is an attempt to describe some of the attitudes
held by various groups toward the counseling and guidance programs
in high schools. . - P

.

]

"The success of this study depends upon the cooperation of
people such as you. I would be grateful if you would assist me in

this research by completing the enclosed questionnaire at your edrliest
convenience. . . 6 \

Your name 18 not required since the information will not deal
with in§ividual cases. Please do not consult withtﬁnyone when com—
pleting the questionnaire as your opinion is more important than right
or wrdng.answers. . _ o -

e

If you wish to obtain d report of the findings of this {esearch
. please send me your name and address in a separate letter.

- Thank you for your cooperaiion.

Sincerely, Y

r‘,’/ «(/- “ ° “
B e T T AN S BV 4R P

2 -

(Mrs.) Barbara Massey N
A
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12220 Aspen Drive West
Edmonton, Alberta

Dear Administyator:

ompanying questionnaire deals with a study that
I am conducting ag, a graduate student in Educational Psychology,
" University of Alberta. This study, under the supervision of
Dr. J. Paterson, is required for the completion of my dissertation
in the Ph.D, ogram.
noe - R
This study is an attempt to describe some of the attitudes
held by various groups toward the counseling and guidance programs
in high schools.

The success of this study depends upon the cooperation of
people such as you. I would be grateful if you would assist me
in this research by completing the enclosed questionnaire at your
earliest convenience.

Your name is not required since the information will not
deal with individual cases. Please do not consult with anyone when
completing the questionnaire as your opinion is more important than

right or wrong answers. & N
A

Each participating school will receive a copy of the results.
Thank you for. your cooperation. . d

Sincerely, ¥ o »
. f%/i/é’«f@ HL L,

‘ ‘ R 1_Y(Mrs:),Barbara Massey .

* R




12220 Aspen Drive West.
Edmonton, Alberta

Dear Counselor:

The accompanying.questionnaire deals with a study  that
I am oonducting as a graduate gstudent Iin Educational Psyvcholoegy,
University of Alberta. This study, under the supervision of
Dr. J. Paterson, is required for the completion of my dissertation
in the Ph.D. program,

This study is an attempt to describe some of the attitudes
held by various groups toward the counseling and g%idance programs
in high schools. -

The: success of this study depends upon the cooperation QE
people such as you. I would be grateful if you would assist me
in this research by completing the enclosed questionnaire at your
earliest convenience,

+

Your name is not required since the information will not
deal with individual cases. Please do not consult with anyone when
completing the questionnaire as your opinion is more important than
right or wrong answers. ' ’

Each participating school will recelve a copy of the results.
Thank YOu for your cooperation,

Sincerely,

1 .
f
. -

(Mrs.) Barbara Massey
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12220 Aspen Drive West
Edmonton, Alberta

Dear Teache

The accompanying questionnaire deals with a study that
I am conductng as a graduate student in Educational Psychology,
University of \Alberta. This study, under the supervision of |
Dr. J, Patersoh, is required for the completion,of my dissertation !
in the Ph.D. program. i

This study 18 an attempt to deapribe some of the attitﬁdes
held by various groups toward the couﬁseliﬁg and guidance programs
in high schools. .

I v

-The success Qf this study depends upon the cooperation of
people such as you. 1 would be grateful if you would assist me
in this research by completing the enclosed questionnaire at your
earliest convenience.f

_ Your name is not required since. the informafion will not
deal with individual cases. Please do not consult with anyone when
completing the questianaire as your opinion 1is more 1mportant than
right or wrong answers. - ,

Each participating school will receive a copy of the results.

Thank you for your coope#ation. - A

-

Sincerely,
/%(%«? e,

(Mrs.) Barbara Massey

i
1
H
o
[
|

v
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12220 Aspen Drive West
Edmonton, Alberta

. Dear Student:

The accompanying questionnaire deals with a study that I
am conducting as a graduate student in Educational Psychology,
Upiversity of Alberta. This study, under the supervision of ¢
Dr. J. Paterson, is reguired for the completion of my dissertation |
in the Ph.D. program.

This study 1s an attempt to describe some of the attitudes
held by various groups toward the counseling and guidance programs

in high schools. *

-~

The success of this study depends upon the cooperation of
people such as you. I would be grateful Lf\ybu would assist me
in this research by completing the enclosed questionnaire at your

earliest convenience,

- Your name 1s not required since the information will not
deal with individual cases. Please do not consult with anyone when
completing the questionnaire as your opinion is more important than .

right ot wrong answers. y

Thank you for your cooperatien. -

k]

i Sincerely, . :
e kta . I o se
(Mrs) Barbara Massey
/
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12220 Aspen Drive West
Edmohton, Alberta

&
Dear Parents:

The accompanying questionnaires deal with a study that I am
conducting as a graduate student in Educational Psychology, University
of Alberta. This study, under the supervision -of Dr.J.G.Paterscn, is
required for the completion of my dissertation in the Ph.D. program.

This ‘study is an attempt to describe gome of the attitudes held by
various groups toward the counseling and guidance programs in high
schools. A very important and mpajor portion of the sample of people
composing the study 1ncludes sfﬁdents and their parents.

The success of this study depends upon the cooperation of people
such as you. It is your decision as to whether or not you and your
chilyd become involved in the completion‘of the enclosed questiomnaires.
I sincerely hope, however, that after you have read the questiOnnaires.
you and your child will complete them at home and return them ‘at your
earliest convenience. R

Your name 1s not required since the information will not deal with
individual cases. Please do not consult with anyone when completing the
questionnaire as your opinion 18 more important than right or wrong
answers.

If you wish to obtain a report of the findings of this research

please send me your name and address in a separate letter.
. by

Thank you for-your cooperation. .
' @
- Sincerely,

(Mra.)'Barbara Missey




