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: * . + ABSTRACT

i

The purpose Bf the stud§ "A Frequency Analysis of
Canadian Children's Spoken Ukrainian® is threefold:

1) to compile a list of fhé 100 most 'ffequiﬁtly
used womd-types by fluent Ukrainian-speaking childrén.§

2) to provide a dictionary and "a frequency count
of the vocabulary of ‘fluent 'Ukrgininn—spe;king
children. » ) | , " |

3) to compare and contrast the frequency of usage
of parts-os-speech End grammatical categories in

several styles of fluent Ukrainian-speaking children's

' speech. S

The above was accomplished by tapipg the speech of 20
fluent Ukrainian;speaking phildren and then tabulating
and analysing the results through the help of  a
computer. 'The analyses show a high degree gf overlap
between the most-frequent word-types used b§ the

children anq Standard Literary Ukrainian. Variance asr
to parts-of-speech and grammatical categories was
apparent across different styles "of the children's
sbeech. This study has lain some of the necessary
groundwork needed in order to develop Ukrainian second-

language teaching materials.

iv .
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.DEFINITIONS

-
-

!ggg--a group of sounds iﬁiéh in standard
orthography are rgalized as-a sefies of letters, :bagnd
" on either side biiépaces. B
.
word-type--a word or group of words that ﬁ;ve the

same stem and,  if applicable, prefixes and belong to

the same part-of-speech; the ‘dictionary form' of

wvord.
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LIST OF TRANSLITERATION SYMBOLS

a - a i - i ~ T - t
6 - b \ ¥ - ja S y - vu
E - V - P | p - f
; r - h ) K ik x - X B
r - g :T!l- 1 - ¢
- d L u o-.m T Eg
e - e E ~ n = - sh
€ - je/’e o - ol =z - shch
% - zh n - p K - ju/r'u
P ] ‘v - I —_— £ - ja/ca
v -y - o - s b -

Note: The above transliteration system was applied to
the -data -in order to facilitate the typing of the data
into the computer. Since diacritics were not possible,:
certain letters needed to be rendered by two or more
counterparts.

In cases where dialectal features came into the
~data, the above transliteration system was used based,
on how the words would have been spelled  had
. .orthography followed the dialectal pronounciation.
The vowels vere transliterated je, Jju,
Ja respectively when 1in word inital position or
following a vowel and 'e, 'u, ‘a when preceeded by a
" palatalized consonant. '



; i!‘
INTRODUCTION
‘ A frequency - analysis 1is the examination and

analysis of a compilation of data according to the
number of times a particular element occurs within the
egrpﬁs; Such an anglys;s of linguistic dgﬁg
concentrates on the number of times linguigtic elements
ocecur within a given set Gf language data, as for
example, letters, sounds,_ spellings, morphemes, word

phrases and sentence types.

I In the initial stages of this stuéy's-resesrch, it
was the auéher's intent to campile a list of iéfds
according to the frequency Qf their occurrence 1in
fluent Ukrainian-speaking children's spe€lech. As the_
data .was more clase;y analyzed, it became apparent
that definite trends were emérging within the styles of
children's speech and, therefore, an attempt was made
to concretize these trends. It was in this period that
the author becase iavolved in tha Englishaﬂkflinign
bilingﬁll program in Edméntcn. The teachers in this

program Tun two concurrent curricula in their

Gllﬂﬂfﬂﬂms- -=- English Languag 8 and Ukrainian




Language Arts. Both curricu;a assume ;:iiée and vafigg
knowledge of language skills by the child, ihiéh
include an ability to function in that language. It
appeared to the author that a better approach would
have been one of English Lanéu&gé Arts and Ugrainian-
as-a-Second-Language, in which the Ukrainian language
would be formally introduced to the children. At
approximately the same time, “‘the author  became
confronted with the theories of morphology acquisition
by second language learners and the concepts of
grammatical, and cognitive complexities (Wynnyckyj,
1979). Knowing about these approaghes and theories it
seeééd inadequate to simply compile a 1ist of words
and, therefore, the decision was madé to expand the

_ analysis of the gathered data to 1nclude parts-of -

speedh and a select number of grammatical categories.

The purpose of the present study 1is, rtheretgrej
threefold: .
. 1) to compile a list of the 100 most frequently
used word-types by fluent Ukrainian-speaking children.
2) to provide a aictionary and a frequency count
of the' vocabulary of fluent Uhrnininn—spenking

=

‘children.
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3) to compare and contrast the frequency of usage
of parts-of -speech and grammatical categories in

several styles of fluent Ukrainian-speaking children's

speech.

It is the'author's'belief, thdt a8 frequency count of
word-type, parts—-of-speech and grammatical category of
spoken and written Ukrainian needs to be established as
input for the p;eparation of pedagogical materials.
That is, this study assumes }hat the Ukrain:an as
spoken by fluent children in-combination with counts of
Standard Literary Ukrainian will be an acceptable
standard for bilingual classes to follow. In the
vocabulary obtained and word coﬁnt calculated,: this

study 1is limited by the type of children chosen, and

the situation in which®their speech was_recorded{

The 1nvestigation begins with a short typology of
word frequency counts done to date. Included is an
exaﬁination of the word counts of Ukrainian that uhave
been completed or are in therpfocess of being com-
pleted. An explanation of the nethoddlogy used 1in

-obtaining and analyzing the present data follows. This

leads into the analyses ‘and ;1scussion of vord-types,“"

parts-of-speech and grammatical categories according to

various styles of speech. In the final chapter the



findings are briefly summarized ;nﬂ-ganclusians made .
The body of this study is followed by fauf gpﬁenéices
-- the first two dealing with materials -used during
data collecting, the third consisting of the 100 most
frequently used word-types and the fourth presenting
the vocabulary and frequency of usage of words by the

.childfen.

It is hoped that the present work, 1in conjunction
with the more exhaustive word counts in preparatidn,
_will contribute to the body of knowledge of the

Ukrainian 1;ngunge;th;t is so desperately needed today

in Canada.

N



REVIEW OF THE LITERATURE ON WORD COUNTS

¢
The 1literature avallable on word frequency counts
is extensive and several bibliographies ‘exist that
cover different aspects of .the counts (Dale, Reichert,

1057: Dale, Razik, 1963; Annotated Bibliography, 1968;

Shapiro, Gordon, 1971). It is the purpose of this
chapter to summarize briefly the available word count
ilitergtﬁre in order to provide the reader with a gene-
; ral gﬁderstgnding of the current state of research in
this area. Under no circumstance does the diseussiﬁn -
preténd to be exhaustive. The following will be
discussed: j

1) What type of word counts have been done?

2) Why are word ééunts-dane?

3) How have word counts been analyzed?

4) What research has been done using word counts?
-The above questions will be E:;ﬂinedzusing counts done
for the English language with a small number of refe-
rences to other languages where no comparable Eﬁgiish
lnégUiga studies are available. The English word
counts were chosen because these are numerous, varied
and readily available. | At the end of the chapter an

analysis of word counts of Ukrainian iili be provided.



Types of ¥ord Counts : ’ .

Two kinds of word counts have been done - of
written language, and of spoken language. Seven
different types of written m;terigi have been examined:

1) 1literature (prose),
2) newgpapers,
. © 3) textbooks,
4) published scientific papers,
53 students' writings and essays,
6) letters, _—
é 7) diaries and journals.

s Prosaic 1literature h&% been analyzed by Boder (1939)
who examined dramgtic and fictional styles while Baker
(1950) examined the ;arés of Russel and Joyce. Eldridge
(1911) did quite an extegﬁive word count of American

. newspapers, and more recently Wilhoit (1969) counted
words from the Associated Press' wire news. The mastr
famous count of English and one that is widely quoted

‘* is the Thorndike and Lorge (1944) count which was based
on elementary school textbooks and cuf;ent magazines.
In ndditign to analyzing literature, Boder (1939) also
counted and analyzed the iéréé'in several scientific
writings.  DeVito (1967) did an analysis of the

' published articles of ten university faculty menbers .

There have been a number of studies of students'



writings. Chotlos (1944) asked 1,000 school age
children zig write 3,000 word compositions on any tcpié:
and then analyzed their vocabulary. Mann (1944) did a
similar study by asking university students to vwrite

2,800 word essays on any topic. Blankeaship 21952)
examined four samples written by university students
and Gruner, Kiﬁler and Gibson (19675 did a similaff
analysis of the Uriﬁings of 45 university subjects.
Baker (1950, 1951a) analyzed the letters of a female
séhizaphréﬂic. Smith. (1957a) used the letters of two

women written to their children as a basis for his
count. The fifst woman's letters were writteh %etween
the ages of 62 and 66; and the second woman's letters
were written from age 68 to her late 80's. In a subse-
quent study, Smith (1957b) supplemented ;his work with
letters from the second ‘woman starting at age 49.
Smith (1955) also analyzed the diary of a middle-aged
wonman over a 92 month period. In ,ai.a:lgcj:i.'t:it:uii he examined
a girl's diary written over a three year period and a
jﬂurnil of the same girl written when she was in
scallege. Thgj above is a éhgrt resume of the types of

studies that have counted and analyzed words”in written

materials.
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Four Qifferent types of speech hage Béen examined

for words and their frequencies of occurrence. These
‘are:
1) spgntanecﬁs conversations,
2) classroom speeches,

3) -interviews,

4) felephaneicénversgticng.
Sﬁaﬂt;neausr _;aners;tiﬂns were recorded by Baker
(1950), who examined the s?eech of a psychopath, and
Smith (1957a), who recorded the speech of 97 childrén
at 4.5 years of age. All the analyses of classroom
speeches were conducted on students who were requiredi
to present a speech as part of a course féquirement;

Voelker (1942) took 245 high-school seniors and

collected a total of 99,400 words. Gruner; Eiﬁler and
Gibson (1967) extracted 500 words ‘each from a speech
issignment‘presented by 45 university students. Blan-
kenship  (1962) analyzed four speeches - made ’bi,'
university students. Other studies elicitedriiards
through - the use of an interview. : Balken  and
Masserman =(194@) asked 50 patients to tell a story
about pictures. Fg;rﬁ;nk; (1944) collected 3,000 iarﬂs

from college freshmen and schizaphrenicn §§éient3;‘
Holstein (1965) conducted twenty-minute interviews with

eight schizophreric patients and five other subjects.
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Howes (1566) collected 5,000 words each irﬂmé 20
soPhomore§ and 20 hospitafized patients. DeVito (1967)
gathered 500 words each from ten faculty members
discussing their current research. More recently,
Johnston (1977) asked '36'five—yé§r-olds to tell a
story about a series of pictures. In a unique study
French, Carter and Koenig (1930) recordeq§fnd»ana1yzed
the.- words used in ., telephone conversations. This
briefly illustrates the types of speech situations that
have been analyzed. In the following Seetians more
detailed information as to the style of analysis and
results obtaine& by these studies will be provided.

Justification of Word Counts

On the basis of the available literature, a number
of reasons ﬁhy researchers have undertaken word counts
can .be distinguished. Among these are:

4 1) to determine which words are the
most frequently used by a specific group of peaplé’ or
in a specific. literature,

2) to détermine which words should be
includeg in children's. textbooks a; various grade
1evels (Dolch, 1948), | I

3) to help teicherﬁ determine iﬁ;t

vocabulary should be known by children a various age
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levels (Thorndike & Lorge, 1944; Garcia-Salas, 1977),
4) to establish children’s interests as
shown by their vocabulary (Zyve, 1928; Nice, 1932),

- 5) ° to provide the classroom teacher

with information on what environmental differences

could 1influence the language development of children
(Lawton, 1963; Harris, 1976; barcia¥Sglas, 1977;
Johnston, 1977), '

6) to determine which words should be
used in textbooks for second language teaching purposes
(French, Carter & Koenig, 1930; Steinfeldt, 197,
Ozbalt, 1973), * o
| 7 to provide a guide for establishing
a system of short-hand (Dewey, 1923),

8) to determine what di fferences exist
between spoken and ﬁfittsn vocabularies (Blankenship,
1962; DeVito, 1967; Gruner, Kibler & Gibson, 1967),

9) to determine the distinguishing
features of a genre of writing (Boder, 1939),

. 1@) to determine the distinguishing

‘features of an author (Medwidsky, 1977),

11) to establish the extent of vocabula-

. ry increase or decrease over age (Smith, 1957a).
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Most of the word counts examined have been done
with the first goal in mind, -- to determiné\ the most

frequently used words by some pre-defined group.

Balken, Masserman (1940) compared the language of

conversion hysteria, anxiety state and gbsessive—
compulsive neuroses patients. Fairbanks, (1944), Mann

(1944), and Holstein (1965) compared schizophrenic
speech to n§f£a1 speech. Kucera and Francis (1967)
"collected and analyzed a wide variety of American
English. Voelker (1942) observed the speech of young
adolescents, and Harris (1967) and Garcia-Salas (1977)
; analyzed the speech of young children. It appears from
the‘ literature that vardvgaunts have been done ,iar a
wide variety of reasons -- from pure curiosity as to
what words are used by a group of people or a style of
language to the est;blish%ent of textbooks or short-
hand systems.

C

Methods of Analysis

The manner of analysis for callé&ted d;té varies
according to the rensﬁns !%& & particular word count
was initiated. Séme of the more ffequ%?tly ébser?ed
formats fér analyzing d;fa obtained from word cguntsvr
are egempliiied below. - |

1) Word counts have been compiled for the express
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purpose of identifying and examining only the most
frequently occurring words or word-types and have been
listed as such (Holstein, 1965).

2) Baker (1951) and Hclstéin (1965) place their
data on a r&nksffequenéy.diStributiﬂn:curve; where the

1

rank of a word is on the Y aiis and the frequency on

the X axis. A straight line with a slope of 1 is -

T

evident when the points are plpjted'an log-log paper.

Subtle. differences exist between different types. of

e

data.

3) Researchers have used the* type-token ratio,

‘which consists of the number of different words iﬁ a

&8

p;rticulaf passage divided by ‘the nlimber of total words

‘in the passage, to analyze their data. " One of the

problems with this type of analysis is that in order

for ratios from different sauféesﬂig be comparable to

£

each other, the total number of words™in all samples

being used needs to be the same. Some interesting
: o A
results have ensued framh;his.type of analysis. = Mann
' =% :

(1944) :inds that the type-token ratio of normal spokem

samples was close to that of schizophmenic written

samples. Fairbanks (1944) concludes that .33 tipes

/

e i e e e e S S e S
- ) ; w

1 - V - . o -b bl B . -
rank -- the -positioa of-a word or word-type -
relative to the other words or word-types according to

- fréquency of decrurrence.
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constitute 50% of all ﬁa;ens for schizophrenics while
46 types canétituté 50% of all tokens for normals.
Holstein (1965), on the other hand finds no difference
in type-token ratio between normal and schizophrenic
speech. In research'with children, Chotlos (1944)
concludes that the older a child becomes the higher the
numerical value of thé‘typeétéken ratio. Smith ‘(1957a)
confirms this'fiﬁdin§;iﬂd ;édg that even in later life
the type-taken F;tlﬂ ;ncreases over age, unless ttheré
“is evidence ;::f' disease, such as &rtEL‘lGEClEI‘ﬂElS-
Gruner, Kibler and Gibsani(1§§7) conclude that there
‘are more t?ééSFtﬂiiétEﬂS _in written than 1in spoken
1anguggegw o V
4) The most common form of word count analysis is
according Eﬁa parts-of-speech .and their relative
‘frequencies. Mann (1944);detéfmiﬁédrthat the ratio of
adjgctives to verbs, adjectives to nouns and adverbs to
verbs wés_higher for normals than for schizophrenics.
Fairbanks (1944) found that SchiZQphféﬁiG:pltiEﬁts use
fever naunss ndjectives.‘prepasiticns.'nnnjunctians and
;rticles. but mare-pronguns, verbs and. interjectinns
o th;n Vnnrmnlsi Ealken and Masserman (1940) eongclude
) that canversian hysteria hES;; l@i ratie ﬂf adjectives

to vgrhs while gnxiety state and, :absessive-campulsive

neuroses have "a high ratio of adjectives to- verbs.
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Boder (1939) compared different styles of writing
according to the ratio of adjectives to verbs and
concludes that 1legal statutes have an overwhelmingly
1d¥gpt'use.of adjectives as compared to drama, fiction
and scientific writing. DeVito (1967), while comparing

spoken and written language, finds that the ratio of

verbs to adjectives is higher in spoken than in written

language and that there are more nouns and adjectives
in written language and more verbs ;nd adverbs in
; spoken langéage. Studies of rvocabulary-change over
ti@e (Smith, 1955, 1957b) show an increase of noun and
adjective use, compensated for by a decrease in pronoun
use, a decrease 1in the use of 'had' and 'went' and

decrease in the use of the> future tense. Chotlos

(1944) examines the differences that are present in the

vocabularies of a city group and a rural group ‘and -

cpncludes ,thgt the city group uses more nouns. than the

rural group. He 'also concludes that the higher the

I.Q. and the higher the age level, theé more diversifi-

cation isl present in the vbcabulary regardless‘ of

- whether the language is that of a city or rural group

member.  Lawton (1963) found that working-class boys
‘use fewer adjectives and adverbs but more pronouns than

middle-class boys. Johnston (1977) confirms the finding

that .working-class children ~use more pronouns than

Camis
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middle-class children. She also discovered that
warking=¢lgss children use maré pronouns in thé subject
position of their sentences while middle-class children
use more nouns in this position. Over-all, it would
secm !thnt the utilisation of the parts-of-speech is a
very valid form of comparison af»vacgbuigries and can
 show interesting differences when comparing groups.

5) Zipf (1945b) analyzed thg frequency éf occur=-
rence!af a word in comparison to the number of meanings
of that word. He finds that on the average the more
frequently a word is used, the more different meanings
or uses itliill have.

6) ¥Word counts have also -~ been analyzed in
relation to the context in which fhe Lédividu;l')ﬁcrds*
oceir and how often they are repeated in close
proximity to one another. Zipf (1945a) finds that
individual words tend to be evenly diétributed over
space. In other words, repetitions of the same word
are;sep;r;ted by approximately the same number of other
words. Baker (1951a,b) finds that Zipf's conclusions
are true anly of high frequency vgrdé- . He wants "to
rephrase Zipt‘s' findings to the following: "The
greater the frequeancy with which a word is used the
more likely it 15 that direct repetition will be evenly

distributed over time” (1955a: 282). Baker discovers
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that words which occur with low frequency tend to be
located 1in close proximity.to one another. In addi-
~tion, ‘"“where direct repétitiﬂns do not occur, one
frequently finds disguised repetitions" (1955a: 282) in
the form D: beginnings of words, endings of words,
consonant clusters and adjective, adverb and verb
pairs. The findings of these two researchers show an
over-all trend for highffrequency vords to be evenly
distributed over a text and low frequency words to
occur in close proximity to their repetitions.
D) From a historical point of view, word counts

. have been used to see what relnfigng%ip éxists between
- the rank of occurrence of a word and its entry into the
language. Thorndike (1948) shévs a positive relation-
ship between the date of entry of the word into the
ianguige and the number of meanings.it has according to

its rank of occurrence.

The above typés of analyses do not lend themselves
to all word counts. S@mé counts havé the single aim of
establishing frequency lists. ?Dn the Gther'hand.: if
the purpose 1is to compare groups or styles, then a
rank-frequency distribution, type-token ratio ﬁ§ > $ad
bf -speech analysis is undertaken. If the goal of the

study is related to the history of the words or the



context in which they appear, then the factors which

control for these outcomes need to be examined.

Reée;r¢§ using Word Counts

'Falléving the compilation of a word count, the
results can be used for the testing of various psycho-
logical processes related té language- The most
frequent™ used word frequency count of English in such
experimentation 1is that of Thorndike and Lorge (lgéq)i
There has Qggn ﬁuch criticism of this word-count
(Rozenzweig, McNeill, 1962) and in more recent Yyears
experimenters have turneé to the Kucera and Francis
0(1967) count for their data. Yord caﬁnts have beecn
used in psychological experiménts to research:

1) the storage of lexical items 1in, ;gd their
.retriev;l from, short-term and long-term memories,

2) the relationships between meaningfulness, word
association and word frequency,

3) the'interacticn of 1iﬁguistic frequency with
E»situntignal frequency,

4) the relationship between observed frequency

and estimated or subjective word frequency,

. BN
- . — ®

5) the recall versus the recognition of words.
varying in frequencyéﬂf—use- -
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Results from research into the storage of lexical
items in, and their retrieval from short-term and long-
term memories are somewhat contradictory. Peterson,
Peterson and Miller (1961), and Lloyd (1964) found that
high freqency'words’are better retained And recalled in
short-term memory than low frequency words. A similar
conclusion was reached by Duncan (1966) and Raymond
(1969) when they tested storage, recall and production
of words in long-term memory. In more recent research,
Raymond (1969), ‘and Baddeley and Scott (1971) rejected
the previous findings and found = parallel trend ‘of
:lretention for high'and low frequency words in short-
term memory. The only conclusion that can be made |is
that high frequeﬁcy words are Bettér' recalled when
stored in‘long-term memory, while the situdtion for

short-term memory is unclear.

Meaningfulness, - as defined by Noble (1952), . 1is
‘measured by the number of word associations a su%ject
will produce for, a giveﬂ word in a fixed period of
time. The higher the number of ‘associations the more
meaningful & word is said to be. . Cofer and Shevitz
(1352) found that high frequency nouns and adjectives
produced more associations than low frequency nouns and

adjectives. Hall (1962) found that high frequency
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adjectives require a shorter period of time than low
frequency adjectives to préduée an association. The
associations faf‘béth high and low frequency adjectives.
tend to be similar across subjects. It, therefore,
appears. that high frequency adjectives, and pe}hgps
nouns are more meaningful, as- defined above, and
require a shorter time to evoke an association in a

subject than low frequency adjectives.

Linguistic word frequency is the frequency with
which a word occurs in a style of writing or speech
according to some objectively conducted count.
>Situgtian;1 word frequenéy is the frequency with iiEich
a word 1is presented to a subject in an e:perimeﬁtal
situ;tién; .a8 for example,in order ta establish the
extent of retention and recall of a word to which a
subject is exposed a certain number of times. In mﬂét
experiments done to date, _the implicit ;ésumptian has
been that these Eib types of frequencies do not
interact but rather pradueeas%milnr results. Underwood
and Freund (1970) are the anl} ones who have explicitly
_ stated this assumption. It remains to be proven 1if it

is indeed valid.

Tryk ’(LBQB) stated that because @h@ectiva
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frequency counts are extremely time—consuming it would
be very benmeficial if subjective frequency estimates
made by subjects could be wused in testing and
experiment;ng. :.HQiES: tlgﬁé) has shown that when
subjects were asked to rate the frequency with which
they usé an indiﬁidugl word, it is not correlated with
objective frequency counts. However, 'when these same
subjecis are asked to rank how often an average college
population could encounter a particular word, the.
results are closely correlated with objective counts.
Tryk (1968) as well as Carroll (1971) were unable to
cgrrelate results between subjective estimates and
objective counts of word frequencies. The .explanatian
for the differences offered is that a different sample
of language 1is being studied 1in the estimates as

compared to the counts (Carroll, 1971).

The most widely deveiapgd area of ‘psyehalﬂgicll
reseirgh using icrdacaﬁnﬁs :nﬁcerns ‘the influence "of
frequency on the recall and/or recggﬁitfgn of a word.
Although there 1is some discrepancy, the over-all
épnqlusion-_grqﬁ these studigs:;s_;h;;_high% frequency
'vords are better recalled than low frequency words
(Hall, 1954;' Bousfield & Cohen, ,lQSE;  K;nunga &

iohanty, 1970; Lovelace & Pulley, 1972; Kinsbaurné &
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George, 1974) and. low frequency vwords are better )
recognized than high frequency words when subjects are

period (Shepard, 1967; Lovelace & Pulley, 1972;
ﬁinsbaurne & George, 1954). Tvérstuéiés tﬁgi included
the variables “"concreteness" and "abstractness" in
addition to high and low frequency found opposite
results to ther gbove. - ,Dﬁkes and Bastian (1966)
concluded that abstract and concrete nouns that have a
low frequency of wusage are recalled betféf ‘than
concrete and abstract nauns’th;t ;ccur with" a. high
frequency in 1ang§§gei Cohen (1976) found that
concrete and abstract high frequency nouns are bette?
recognized after presentation and delay than low
frequency nouns. The reason for the contradiction is
not obvious gince there is no interaction ﬁetwéen
frequency and éénereteness:gnd 1bsﬁrsetian. If recog-
nition is defined as the speed with which a word is
recognized when presented visually for a very short
period yaf - time, them Howes and Solomen (1951) and
Scarborough, Cortese and écarbarcuih j;QT?) found that
 high ' frequency words were better recognized than. low
frequency words. Wallace, Sawyer and Raberféan (197Sj
summarize the conclusions for the above fypa of

:tudiég; ﬁPrjviaua studies demonstrating that back-

.
]
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ground frequency of words affects recall and reeggnie
tion differently have been interpreted as being
consistent with the view that recall and recognition do

not involve identical processes” (p. 303).

Word Counts of Ukrainian

Finally the question of Ukrainian is approached.
To 'date there is one published study of a ‘word
frequency count of the works of the poet, Shevchenko
(Vashchenko, Doroshenko, Marynychenko & Chertoryz'ka
1978). Unfortunately, the géuniA references: " the
occurrence of each word in one rather obscure . and
inaccessible publication of Shevchenko's collected
wvorks. It also provides iny:;n*glph;betical listing
and not a listing in order of frequency of occurreance
of the words. There is also a doctoral dissertation
(Medwidsky, 1077) which examines the words used by -
Stefanyk in his works. This study unfgrtunatiy ly is
| not 9ub1ished'gnd thérgfare, is naﬁ readily available.
There are several references in Soviet publications to
the relative frequencies of certgin'mérphemes and, in
_particular, case endings. In progress at the moment
are two studies that, when completed will ﬁrav;de a
good -basi; for future work. One is a word :fraqu;ncy

dictionary of present-day Ukrainian prose writers in- -



the'Soviet Union. The first volume contains words from
A to L and the second volume, words from Hrtg Ja,. It
"is based on 500,000 wards_cgmpiled ‘ffam 25 prose
sahples. The'secénd study is aﬁe presently underway at
the University of Alberta :in thé Department of
Education. It is the compilation of a word count of
Ukrainian children's literature available in Canada
undertaken by Stephania Yurkiwsky. It is Dbelng
analyzed in a fashion similar to this study (s;e
"Methodology") excéept th;t instead of styles of sﬁeech;
styles of literature are compared and contrasted. It
is hoped that the above two studies in addition to the
present one will prgvide a saiid basis for miteriai
developmeht for aﬁpiied research 1in Ukrginiaﬁf as

described earlier for other languages of the world.

!j‘

The Current Study

The  present study on the one hand is based upﬂn_>
the research which has preceeded it and which has just
been.reviewed, and on the other hand is & unique study

L]

‘which has developed alomg new lines of rese;réh.
<‘f¥ethods 1) _—i_ta identify the most (frequently Jjused:-
words and word-types, 2) -= to pl;ge data on a rgni—
frequéncy distribution curve and 4) -- to analyse thé

words .according to parts-of-speech and their relative .
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frequencies, are eﬁpl@yed. Methods 3), 5), 6) and 7) -
Geither bear no relevance . to this study, or are
inconsistent with the data and, therefore, omitted.
The fesultsrcbﬁ;ined from the frequency eéunt are not
applied to any further research such- as  memory
fretentien. regali versus recognition, etc., although it~
is hoped that with time thi;%:li be the cas@w Of the
several word counts done on kaaini;n, thg'pfeliéin;ry
lists of tﬁe two volume frequency dictionary are
compared 1in this study with the relative frequency in

the children's usage of words.

e

The present study is an analysis of a variety of
,épEEch g st}lgs according to parts-of -speech and
grammatical categories. This type of ccﬂplrisaﬁ- has
not been attempted, to the author's knowledge, for
speech styles, although it has been done in the past
for -stylgs‘\ﬁf writing. The analysis gf‘ grammatical
categories ineludﬁing’ﬂumberi gender, person and case lis

an attempt at an extension beyond simple parts-of -

speech 1in order to further characterize the variou
styles ;Elt;ﬂx;i§,in spoken language.



METHODOLOGY
- The data used in this study was gathered - during .
Athe summer of 1980 and analyzed in the winter and

spring of 1981. ' y

Subjects

There were ZS‘Ehildren (12 boys and 16 girls) who
participated in the initial taping sessions. The
speech of 20 of them (10 boys and 10 girls) was
analyzed.' These‘\zﬂ ehildrenrwere chosen on the basis
of;a questionn&ireland a standardization and normaliza-
tion test described later. The children ranged from 7
years, 7 “months to 9 years, 11 months a the time of
taping. The averaée age was B years, 10 months. One
groub of children (5 boys and 5 girls) was attending
camp outside of Toronto, Ontario, while the other group
(5 boys gnd 5 girls) was attending camp outside of
Montreil, Quebec. - ALl of - the 28 children -were
administered a ungstionn;ire in order to determine
their sodiq-eeénamic’snd socio-educational b;ckgréuﬁdv
and degree of Ukrainian-language interaction among
family members and peers. The questionnaire was

"administered in Ukrainian. A copy of the questionnaire

[ 5]
o
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! A i : 2 i o
- appears in Appendix ‘A in tansiteratin and

. _ B '
translation. The results of the questionnaire for the

20 children whose speech was eventuéily analyzed are as

. & : k =
follow |

L Fi

1) A1l the children attend Ukrainian classes

[

either in the evenings, on Saturdays or dufing the
regular school day in which the language Qf instruction
is Ukraipian.

E)VF All‘thé children were born in Eastern »éanada
and are all children of post Second World War
immigfatian, !

3) All the children have Ukrainian as their
language of communication in the home -- with‘parenfsj
grandparents and siﬁlings_

4) All thg children, except one (11SM) have
grandparehts;gnd they all have_bratheré and/or sisters.’

5) Out of thebzﬂ children, 13 have a best friend
‘who 1is Ukrainian. ¢w§ |

6) - All the children come from a middle “socio=
economic 1nd high socio-educational bgékgraﬁnd;vi

'7)  Two children have one parent that is éeceased:
" (11AK and 220P). | |
| \”,é) iNQné éi ﬁgé éﬂilérén cﬁmé frém vbgakén ﬁﬂmes

(1.e. divorced).

A st;ndgrdizaticn and nérmglizaticn test was admi-

P
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(
nistered to the children in order to determine their

level of fluency in Ukrainian. ‘The test used, was

provided by the Edmonton Public School Board. It is

one of a series of tests administered in the fdll  and - . -

spring of every year to the children: at;eqding the
"English-Ukrainian bilingual classes. ° For the.purposes
of this study, the érade 5 test, one gfgde above the
age level of the children, was administered and scored
according to- thé 1nstrhct16ps providgd b& the school

board.  All fhe children whose speech was analyzed in

the study scored above 85% correct on the test. A copy

- of thé test'appears in Appendix B.

The children whojl#ook part in the study were

affending a Plast summer vamp during-the mdnth'of July}.
'1980. Plast is a Ukrainian Youth Association which was
foundéd upon the~prihci§1es of scouting and has asAo§e~
df‘ | ts aims.the'presefvation'and propagation of the
ﬁk ajfiian language among its members. ’ Childfén -whb
B attend Plast camps also attend weekly ‘meetingsv with
their group leaders/counsellors during the yegr ip the '
"Ei%y:"*rné‘summer cdﬁp is an extension of the’ progruﬁdv’
‘startgd  dur1ng the year. qu Toronto, the boys' and
‘girls{" camps vere held separately, ihile in Montfeal

..

they were held concurrently.
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Data Gathering 4

The data was gathered during three sessions with
veach of the':dhr groups - Toronto boys, Toronto girls,
Montreal boys, Montreal girls. During each session,
abpréximately tvo-tﬁifds of tné tiﬁe i;é devoted to
taping and the other one-third to the completion of the
standardization and normalization test. A session .
lasted between 45 minutes and one hour. The . three
sessioné were divideé in the way indicated in the

"following table (see section on 'Data An;lysis' for -an

explanation of styles). . ;, )
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TABLE 1
Division of Sessions .
¥ —
taping ‘test
Session #1 (style 10) | = (style 40)
-tell me something funny -part” three (creative
(skazhy meni shchos' ' writing)

smishnoho)

-tell me something Scary
(skazhy meni shchos’

strashnoho)
Session #2 (style 20) (style-SD)
-individual recordings done -part two (reading-
during the making of decoding; literal,
puzzles o} inferential and
critical
comprehension)
Sesstoﬁ ﬁg (style 30)
-tell me what you like best -part one (spelling;
about camp (skazhy menti, 1 listening
shcho tobi najkrashche na comprehension)

tabori podobajet's'a)

~-tell me what you like least
- about camp (skazhy meni,
shcho tobi najmenshe na
tabori podobajet's’'a)

,

' The rsesaicns.iere_taped,ég a SOS? TC110B gassettg:_%”

recorder. One hour cassettes were used. - Whenever

possible, the tapes were transcribed immediately after

' thQ-'~86ﬁﬁiéﬂ- and notes were maAde explaining the
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circumstardtes surrounding the,ftatements made by the

’childrén. During> transcription, all repetitions and

all single vword utterances vere included; all

‘stuttering, incomplete vords..non-linguistic,iptérjec-

tions (e.g. sneezes, coughs, laughs, clearing 01 

throat) were excluded; incdmplete sentences were

transcribed and retained as incomplete.

For the second sessfon, puzzles were made of

coloured construction paper, - each puzzle being a

different colour. The puzzles consisted of a‘rectingle

and a set of eight pieces that, when put together also
formed a rectangle of the same size. Each piece was
d ”

numbered to show the ‘right' ffom the 'wrong' side

‘aithbugh this did not aid in the’ forming of the puzzle{

(see figure 1). The children found the puzzles quite

difficult.

.- FIGURE 1

" Puzzle Used by the Children
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The Toronto girls ‘had been at camp for only 2 days when
the taping sessions started. It i;s, therefore, not
possible to ask them ihat‘they liked and disliked about
;;mp; Instead, for the third session, a set of charade
cards was made up and the girls acted them éut to eaéh
other. The aharades were based on topics about camp.

The entire session was taped.

Data Analysis

The tf;nsgribed data was typed in on a Courier
Terminal ﬁsing the MTS file system available gt‘-theA;
University of Alberta. A SPIRES coding system was used
and the dité was later transferred to the SPIRES mode.
Four files. were set up corresponding t@_thé four gfaupé
of subjects -- Tafantg boys, . Toronto gi:ls, Montreal
bsyg and Montreal giflsg Computer pfegfgms pfgg;éed a
normal alphabetical 1listing and fev3fse,_glg§gbetica}
: liéting of all words useé by each speaker and iithin

o _ -
to provide the.

each style. The data could be scan
‘context in which individual words K d been spoken-

" The . data was analyzed according to gramma ticel -
catégories and individual lexical items, and compared

and contrasted across different styles. - The parts-of-

speech werg established on the basis of the Slovnyk
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ukrajins'koji movy. It was decided to use this

particular reference book as a guide because of ‘the
discrepancy that exists between 1individuals and
grammars concerning to which  part-of-speech a

particular word belﬂﬁgsg The Slovnyk ukrajins 'koji

movy was chosen because‘it is the most recent . and

precigse work available and has numerous examples and

explanations. In alphabetical érder. the parts-of-

«Speech are:
adjective (adj)
adverb (adv)
cdnjuﬁctiaﬁ!(canj):
Engiish (eng)l
‘interjection (int)- o
noun (n)
numeral (num)
particle (part)
ﬁrépositian (ﬁr&p)
pronoun (pro)
proper noun (pn)

_ verb (v)
v-i---I--;‘-;;:;;;:;-ngglish‘ (eng) was aisa sét up to
which all words uttered with an English pronunciation

.and of non-Ukrainian origin were included. Names of

cities amd people, even ihen pranﬂunced in English were
4ncluded in the category 'proper noun' (pn).
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A distinction was made between seven different’
styles as they related to the circumstances surrounding
the recording of the chiléren's speech. The (first
style-(iﬂ) vas recafded when the children were asked to
fel;té something funny and something sca;rs;. -Dur!ing tvheu
taping there was little interaction among the children
and all their attention was focused on Petelling the
story. The second style (20) was recorded during the
time when the chiidre;;!ére solving the puizies_ Thefey
iés a great deal of interaction bgtwéén the children,
and between the children and the author at this time.
The answers to the questions -- "WHat do you like most
. about éaap?“ and, "What do you like least ab?ut camp?"
formed the third style (30). At fhis time the:-children
answered in one or two word sentences, interupted and
corrected each athef and elaborated in longer passages
on why they liked or dislihed i pgrtiéﬁlgr thing or
evyent. The fourth style (40) consisted of a series of
questions and answers posed by the_chilﬂfen during the
writing of the test during the ‘'second recording

session. The fifth style (50) was the same as the

fourth except that it"vés recorded ‘during the thira

recording session. The sixth style (60) was recorded
during the playing of the game of charades. It

involved guessing what the actions of the leader meant.
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The seventh style (70)‘1nvalfed cenversaficﬁs aﬁd ques-
_tions and ansvers. This_style was recorded during
_activities which the Toronto girls were performing
under the guidance DI-:heir élﬂp_:ﬁunsellaf- The first
five styies were campéred and contrasted and fhe
results are discussed later. Styles 40 and 50 vwere
combined under one style 40/%9 for comparison purposes
because they involve the same type of interaction among
the childrean and because there are not enough data in
them separately to mgke‘tbe;camp;fiscns statistically
reliable. Since only the Toronto girls were reégfded in
styles 60 and 70, these were not included in the compa-
risops.' The words from these styles ‘are. however,

included in the final word frequency list.

¥
'

A series of over-all chi-square tests was run to
determine the relationship between the various styles,

" on the one hand, .and the grammatical categories on the
2 .
" other. The formula for the chi-square (or X ) is:

where 0 1s the observed frequency of occurrence énd E

"“the expected frequency of occurrence. The over-all

~chi-square test enabled the author to determine whether
a given grammatical variable and the stylistic

variables are dependant or indspend;nt- Et;tisiical

L ]
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table w;ll then provide us with a measure of the
significance of this dependancy by estimating the

likelihood of the given dependency being a chance

‘occurrence (e.g. <.001 indicatés a likelihood of less

than 0.1% that the given dependency is a chance event).
For example: _Aeearding to Table 2, styié 10 has 313
conjunctions>out of l>tQtL15Bf 2436 words and styler 30
has 360 conjunctions out of a total of 3450 .words.
After running a chi-square test, we see that style 30
vould have had 395 cgﬂjuncticnstif the proportion .of
conjunctions to the rest of the data as compared with
style 10 were eqd&l.. Similarly, style 10 would have

had 279 conjunctions if the proportion of conjunctions

The chi-square test shows that even though in actual
numbers., style 30 has more conjunctions than style 10,
proportionately there "are significantly more

conjunctions in style 10 than in style 30.

Each child was identified by s four-unit r;;cadg.

The first numberidesigngtes‘the sex -- 1 for boys and 2

"for “girls. Thé second number identifies the city

outside of which the children were camping ¥ -- 1 for

~Toronto and 2 for Montreal. The first letter is the

initial letter of the Christian name and the second
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letter is the first letter of the family name.

The data collected from 20 Ukrainian-speaking

3

‘0 :

hildren were gathered and analysed as described above.’

The results of the analyses are outlined and discussed

in the following chapters.

A



RESULTS

The data from the 20 children. were pooled
together and analyzed according to the most frequent
-ord!typesl and the frequency of occurrence of parts-'
of-speech across the different styles (Table 2). The
frequency with which each grammatical category occurs
in each style is provided in Tables 3 - 10. Styles 60
and 70 are included iﬁ Tables 2 = 10, _Appendix C and
Appendix D but are excluded from the analysis because
only five children weré represented in these styles and
not enough data was available to make ugeful

" comparisons- The results of styles 40 and 50 were
. pooled together, 4as both of these were recorded when
the children fvere writing the standardizatipn and
normalization test. N All word-types, except those
falling under the category "English", in all styles,
are included in the frequency listing in Appendix C and

Appendix D.

1.
word-type is a compilation of all the varia-..
tions of a word placed under a basic form of that word,
for example, pity, pishov, pishla, pishly all
constitute one word-type. A vword-type 1s the
dictionary form of a word. ‘ .

37
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Frequency Distribution of Parts-of-Speech

" TABL

E 2

38

2 Acgcréing to Style
- To 20 30 40 50 60 70 | ALL

Adjective | 56 158 87 31 \ 6 40| 379
“Adverb 238 405 348 112 6 33 80| 1222
Conjunction | 313 235 360 67 3 14 32| 1024
Interjection| 12 174 28 20-, 6 8 11| 259
English s1 185 61 31 1 10 20| 359
Noun 27 206 523 127 7 43 91| 1324
Numeral 47 184 89 25 ° 0 23 16| 384
Particle 125 478 209 87 13 14 38| 964
Preposition | 123 58 108 49 2 7 16| 453
Pronoun’ 582 1328 690 257 24 106 176G]| 3163
Pr@pgr=ﬁaun 26 86 107 32 0 4 5 260
[ vero 536 1146 750 243 26 Bl 165| 2047
[ Tota1 ) " | 2436 4643 3450 1081 89 349 690 12738

TABLE 3

Frequency of ‘Occurrence of Singular and Plural Nouns
Ac;arding to Style

) | 10 20 30 40 50 60 70 | a1l
“Singular 273 154 384 97 5 32 791024
Plural 54 S2 139 30 2 11 12| 300
Total | 327 206 523 127 "7 4301|1324




.

TABLE 4

Frequency of Occurrence of Gender of Naﬁns
According to Style

. 10 20 130 4@ “s0 60 70 | a1l
Feminine 148 100 105 63 2 17. 44| 578
Masculine 139 84 258 57 3 11 47| 599
Neuter 30 © 58 2 2 15 0| 116
Plural W 4 12 5 0 0 0 a1
Total 27 206 523 127 7 43 01 |1324

TABLE 5
Frequeﬁéy QfVDcéurrence of Cgsesxfgr Nouns
According to Style

T 1o 20 30 40 50 G0 70 all
———ve | 181 11a 174 51 6 37 59| 592
Genitive so0 17 76 13 1 o 7] 164
Dative 1 0 1 o o o o 2
Accusative Sé‘ 53 209 47 | 0 4 21| 422
Instrumental 4 5 22 .2 0 1 1 34
Locative 32 4 40 11 0 1 5 o1
Vocative | 1 13 1 3 0 0 0 1B.
Total- T 327 206 ~523 127 7 43 ol [1324




¢ 40
TABLE 6
g /
Frequem:y of Occurrence of Cases for Pranﬁmns e
According to Style !
- ]-10 20 30 40 50 60 70 Jall
Nominative 466 1037 513 202 22 08 143 | 2481
Genitive 32 19 22 10 0 4 4 01
Dative 10 62 45 7 11 3| 129
Accusative l¢ 60 186 94 35 1 3 23| 402
Instrumental 12 15 3 2 0 0 1 33
Locative 2 9 13 1 0 0 2 27
Total 582 1328 690 257 24 106 176 | 3163
TABLE 7
Frequency of Occurrence of Person for Promouns
According to Style '

. 10 20 30 40 50 60 70 [all
‘1st pers. 262 483 201 100 10 28 32| 1116
2nd pers. 3 75 23 29 0 5 10| 145
3rd pers. 208 680 222 107 7 32 108 | 1373
"Singular 473 1247 446 236 17 G5 150 | 2634
1st péers. 43 24 160 5 2 35 15| 284

| 2nd pers. 0, 3 1 o o 4 2| 10
3rd pers. 66 ' 54 83 16 5 2 9| 235
Plural 109 81 244 21 7 41 26| 529
Tatal 582 1328 - 690 257 24 106 176 3163




TABLE 8

Frequency of Occurrence of Person

41

for Nominative Pronouns Accordxng to Style

10 20 30 40 50 60 70 |all
lst pers. | 218 423 166 .80 9 28 29 | 962
. W ’
2nd pers. 3 67 23 25 O 5 10 | 133
3rd pers. 146 483 145 76 6 28 82 | 966
| singular 367 973 334 190 ' 15 61  121f 2061
1st pers. 36 22 132 4 -2 33 13| 242
2nd pers. . | O 3 1 o o 2 2 8
3rd pers. 63 39 46 '8 5 2 7| -170
Plural 99 64 179 12 7 37 22 420
Total | 466 1037 513 202 22 98 143 | 2481
TABLE 9
Prequency of Occurrence of Number for Verbs
According to Style
10 20 30 40 50 60 70 |all
‘ Singular | 388 927 372 183 .19 50 129 [2068
Plural 91 78 224 28 3 13 22 |459
*
Infinitive 57. 141 154 32 4 18 14 | 420
: —— -
Total | 536 1146 750 243 26 81 ‘165 | 2047




TABLE ¥®

Frequency of Occurrence of Person for Verbs
According to Style

10 20 30 40 50 60 70 |all
lst pers sing| 150 402 142 82 90 26 20| 849
ond pers sing| 7 140 27 33 3 8 26| 244
3rd pers sing| 222 385 203 68 7 16 74| 975
1st pers pl 36 20 152 4 2 5 12| 231
2nd pers pl 0 2 1 1 0 6 al|. 14
3rd pers pl 55 56 71 23 1. 2 G| 214
Infinitive 57 141 154 32 4 18 14| 420
Total | s36 114é;t;50 243 26 Tgir 165 géééj

:"‘x,

WVord F;gq&ency List

The 100 most frequently cccurriﬂg'iardatypes -are'
" arranged ' from the most. Irequent to the lglst freqﬁeat
in Appendix C, 'In -the list, the word-type is 1isted in

the form th;t would be found in a dictionary: ' The

bfe:kdaﬂn ci eazh wgrd!type into the vnrinus wards» is -

Ytocuted: tin- - the tlphib&tigﬁlly ltﬁiii'ﬁitﬁiiinﬁ!? ) ¥

E A

- Appendix D“  - Lo *f ;-f,f,

S
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The entire data base is composed of 12,738 words.
The most frequent word-type, ﬁhe first person pronoun
-- ja, occurs 988 times. This canstituteé 8% of the
total vocabulary. The second word-type, the
conjunction ~- i, occurs 492 times, which is» almost
h;if the frequency DfAthe first. The f;rst 10 most
frequently occurring iéfd!ﬁ?ﬁés caver 30% afﬁthé total
v%égbulgry, while the 50 most frequently occurring

word-types cover GO% of the total vocabulary.

The majority of the word-types in Appendix C . are

 pronouns, particles &8d prepositions. After the first’

50 word-types, verbs begin:ta occur quite regularly.
The highest frequency pronoun is the first person
singular ja (rank 1). The first verbs are buty (rank

3) 'to be', maty (rank 10) 'to have', and zrobyty (rank

18) 'to do, to finish'. :The first nouns ggstfychkg
(rank 47) 'female counsellor' and §;§§g§2k4 (rank * 57)
'‘male counsellor' Shﬂﬁ;Atﬁé biases of the data as
predicted by Card and HcDavid;flgés)'since they are
directly related to camp life, where the data were

recorded. o T

The frequency of occurrence of word-types noi_

included in Appendix C are given in Table 11.
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TABLE 11

Frequency of Occurrence of Word-Types
L Not Included in Appendix C

. number & ’ : ' frequency
of word-types A : ' of bccurrence
‘ 469 : .
205 : . ,
130
66
48

39
34
19
- 28
13

LT - R § AR

-
2

P
B

13

-
1 W

. et
& L (=3 S e R
-
Sy th

[
<

; Harditypés that . occurred lanly once thrcuéhcut the
entire data ﬁgke up 4% of the total vocabulary. All
theZQQrd—tyges_included in this table make up less than
30% of the' entire vocabulary. There 1is greater
__variation in vocabulary in Table 11 than in Appendix C.

On the fcllpiing pages g;cﬁ of lthe styles> is
éx;mined‘ separately. The proportiohate ffgquency' of

§§gurreﬁceiiéf ‘each word-type according to parts-of -
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speech and grammatical category where applicable is

compared across styles. A discussion of the results is

presented in the next chapter.

Comparison of Styles

Style 10: Style 10 was recorded during the time

_ when thg children wége asked to relate sameth;ng scary
and something funny. Each child fhﬁught abéut a stafy
and related it whileispeaking into the migréphane.
There was!vEfy 1ittle intéractign among the ghiléren or
between the author and thé childrén aﬁ_this time.

Style 10 has a statistically Significant higher use
of conjunctions ang lowver use of proper neuns tgan any -
other style (20: X =571.16, df=11, <.001; 30: X ;55.84,
df=11, <.001; 40/50: Kgsgii?TS, df=11, <.001). In terms

\M‘

of cases the genitive and locative of nouns (X =36.76,
df=5, <.001) is statistic;ily ﬁpre'frequéntly used in "’
style 10 than style 20. 'Tﬁe same is true for the
genitive of pronouns (izﬁél.BTi dfaﬁg’ (QDGl)_ In .
comparing Sfyle 30, 8tyle 10 uses maré nouns 1in the
" nomfhative (xg-gs;vl, df:5j~€;aﬁ;j and more pronouns ‘in
thé ggnitive and instrumental (X33112‘2l. df=5, <.001).
There are no significant statistical differences in the
use Dzicgse‘betieen Styles 10 and 40/50.

L]
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Person and 'nuhber were examinéd in pronouns and
veqps. Theré are prbportionately fewver bronounsi
pronouns in the nominative case and verbs in the second
- person singular in Style 10 than in any other style.
Theré #re also statistically more nominative pronouns
in the third person plural and more verbs in-the third
person singular in Style 10 than in any othe; style.
Style 10 has statistically more pronouns (X =126.54,
af=5, <¢.001) and nominative pronouns (X2=115.51, df=5,
'<.001) in the first person singular than style 20.

2. _

There are propor tionately more pronouns (X =126.54, .
. 2 ‘

df=5, <.001) apd more verbs (X =103.13, df=6, <.001) in

the first and third person plurals in Style 10 than

Style 20. Over-all, there are more plural - verbs
-2 ' P . i
(X =41.87,° df=2, <.001) in Style 10 than style 20. In

comparison to Style 30, statistically there are .more
singular‘ verbs (X2=67.34, dY=2;l (;001) in.Style io.
The difference between Styles 10 and’ 40/50 is
fdchar&ctefized by a qlarger use of thg first person
plural in pronouns (X =52.49, df=4¢' <.001), nominative

2 2

pronouns (X =57.3}, df=4, <.001) and verbs (X =67.34,

'”M‘g.cr‘,oo;herﬁ,,hﬂmvw e

Style 20: vStyle 20. wvas recorded vhile the

children were puttink fogether the puzzles described
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"earlier. Most of the conversation revolved around the

ease or difficuity of the puzzles. The children were
cbnstantly interacting among themselves during the

session.

Style 20 is significantly different than Styles

10, 30 and 40/50 in a variety éf wayS. It has a

greater frequency of occurrence of English words,

interjecti@ﬁs, numerals and pronouns than any of the
. v 2 . -

other styles (10: X =571.16,« df=11, = <.001; 30:

2 2 '

X =620.57, df=11, <.001; 40/50: ‘X =165.10, df=11,

€.001). It has also fewer nouns and prepésitiaﬂs than
' 2
any other style, (10: X =571.16, df=11, <.001; 30:
2 ) ’ 2 ,
X =620.57, df=11, <.001; 40/50: X g165_}0. df=11,

<;601). "In addition, style 20 has more particles. than
‘ o S
style 10 (X =571.16, df=11, <.001) and style 30

2 .
(X =620.57, df=11, <.001l).

N

In  the category of case, there are more nouns in

the nominative and in the vocative in Style 20 tﬁgﬁ in
_style .30 (xgiﬁg.lag df=5, <.001) and more nouns in the
vocative in E;yle;?ﬁ"th;ﬂ in style 10 (IgiSSiTS; T Af=S, -
’<.001). The case pattern for pronouns is different.
,There Are more pfanauns‘ in the dative and the

: : - : 2
accusative 1in Style 20 than in Style 10 (X =41.87,
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df=6, ¢.001).

4

In the category of person and number ‘there are

significantly more pronouns in the third =~ perdon

singular in Style 20 than in any other style (10:
2 ' : , 2 :
2 5125;5§. df=5, <.001; 30: X =321.21, df=4, <.001;

40/50: X =20.61, df=4, <.001). The second person

singular pronoun occurs more iréquently in Style 20
: 2

‘than in Style 10 (X =126.54, df=5, <.001) and Style 30
2

(X =321.21, df=4, <.001). The ogcurrence of the third

person nominative pronoun is also mage frequent in
Style 20 than in either of Style 10 (X =115.58f dt=8, -
<.001) or Style 30 (323246-67, digéi' ¢.001). Overall
there are more singular verbs in Style 20 than in Style
10 (X =41.87, df=2, <.001) or Style 30 (X =335.86,

df=2, <.001). This trend is mirrored in the frequency
'of occurrence of the first person singular, the. second
person singular and thg'ihifd person singula;  which
occur more frequently in Style 20 than in Style 30.

.2 ‘
(X =290.95, df=5, <.001).

Style 30: ‘Style 30 was recorded during the time
when the children were asked what thgy liked the most
and the least about camp. In this style there 1s

interaction among the children as well as between the
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author and the children. The children also spoke in
longer passages in which they described various

happenings at camp .that were memgfablé to them.

Style 30 is characterized by a statistically

gignificant lesser proportion of pronouns 1in the
: (2]

aoverall data than any other style (10: K7§55g84, df=11,
‘ 2 : 2

<.001; 20: X =620.57, df=11, <.001; 40/50: X =65.73,

df=11, <.001). There are significantly more proper
2
nouns in Style 30 than in Style 20 (X =(G20.57, df=11,

-<.001). Style 30 differs from Style 40/50 1in that
2 .
there are significantly more conjunctions (X =65.73,
2 :
df=11, <.001) and nouns: (X =65.73, df=11, <.001) in

Style 30.

There are no overall differences between Style 30
and the other styles for cases. However, Style 10 is
significantly ' different from Style 30 in this area in

~ that style 30 has more nouns in the accusative and
2 : ,

fnstrumental  cases (X =25.71, 'df=§, <.001) and more

: . o 2 ,
pronouns in the dative and locative cases (X =112.21,

="dg=5, €.001) than Style 10: Style 30 nag more nouns tmw":
the accusative than Style 20 (X =89.16, df=5, <.001).
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The category of ﬁersgﬂ ;nd number distinguisheé
étyle 3@ from the other styles the most. The first
person singular |[is less frequeat in Style 30 than »in
any other style in reﬁ:rence to pronouns (10: X !84 87,

R- ]
df=4, <.001; 20: X =321.21, df=4, <.001, 40/50:

X =82.12, df=4, <;601), nominative pronouns (1l0:
2 . 2 '
X =77.98, df=4, €i0§i* 20: X =246.67, 'df=4, <.001;
2 2

40/50: X =66.04, df=4, <. DQI) and verbs (10: X =111.10,

\w\

df=5, <.001; 20: X =200.95, df=5, <.001; 40/50:
2 : : '
X =06.95, df=5, <.001). In contrast, the first person
: : . ’

plural is more frequent in Style 20 than in any other
style f@i the same areas of pronouns, nominative

prancuns and verbs; nge dlfferences in this area also

exist between Style BD and ‘the other individual styles.

There are significantly more prcnauns in the second
q

perscn singulgr in Style 30 than in Style 10 (X =84.87,
df=4, {EQOI)- " Style”30 also has more pronouns in the’

thirdepersan plural than either of Style 20 (X, =321.21,
é 2
df=4, <.001) or Stylg 40/50 (X =82.12, df=4, <.001)

but, bcnly more nominative pranggnshin the third person
; 2 : : ’
plur;l than Style 20 (X =246.67, df=4, <.001).

‘Finally, Style 30 has more overall plural verbs as well ''*

. . - 2
as verbs in the infinitive than Style 10 (X =67.34,
: , 5

df=2, <.001) and Style.20 (X =235.86, df=2, <.001)
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Style 40/50: Style 40/50 was recorded during the

writing of the standardization and normalization test.
Thé speech of the children is composed of a series of

questions and answers about the test.

Style 40/50 has the least number of characterizing
features that distinguish it from the other three

styles. It has more conjunctions, interjections and

. 2

particles than Style 10. (X =01.78, df=11, <.001) and
2 ‘ , -

style 30 (X =65.73, df=11, <.001).

=

‘A few differences are present between Style 40/50

and the other styles in number and person. Overall, it
2

_has more singular verbs than Style 30 (X zsi_go,' df=3,
5;601}‘1- The second person singular verb is more
f:é%uent in style 40/50 than in style 10 (X2-67f34,
df=6, <.001) and Style 30 :(xgsgé.gs, df=5, <.001).

- Overall, there are significantly more pronouns ‘in the

second person singular in Style 40/50 than in any of
: R »
the other three styles (10: X =52,49, df=4, <.001; 20:
2 v ‘ 2 .
X =20.61, df=4, ¢.001; 30: X =82.12, df=4, <.001).

“This is  recurrent in the nominative pﬁmm -of . the

second person siagular which occur more frequently in
. 4 2 ‘

Style 40/50 than in Style 30 (X =66.04, df=4, <.001)

ot

but with no signific&ﬁtly more pronouns in the third
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. 2 .
person plural than Style 20 (3!320.61; df=4, <.001).

Style 40/50 also has significantly more pronouns in the
third person singular (32383.12, df=4, <.001) and more
nominative  pronouns in - the éirst persgﬂ singulﬁr;
(ngﬁﬁgDé, df=4, <.001) than Style 30.



W

We will now turn our attention to a comparison of
the  frequency list derived from the data (Appendix C)

with some preliminary counts done for the Chastotnyj

slovnyk suchasnoji ukrajins'koji xudozhn 'oji prozy. In

addition, an attempt will abe made to find an
explanafian of the differences in usage of the various
parts-of-speech and grammatical categories across

-styleé ag presented in the previous chiptéri

of Occurrence of Word-Types

The preliminary lists of the frequency digtiana}y i

of Ukrainian, published in Struktura movy i statystyka

movlenn'a (Dnréhuk, 1974) are based oh two giecesr of

prose literature: T'ut'unnyk's Vyr and Stel 'max's X1ib

L

sil'. The lists are composed of word-types that were,

established 1in the same manner as the word-types in -

" Appendix C. They are, therefore, directly comparable.
- . % L - . . £y _:g’ N

There 1is similarity between the children's speech

as presented in this data, and T'ut'uanyk's and

Stel'max's works. Féur out of ﬁhe ten mﬂstrfrequeﬁtly

o
(A



occﬁrring word-types found in the children's speech
corré§pond to T'ut'unnyk, namely, i 'and', ja 'I', buty
'to be' and ne 'mo'. fn the entirg data, out of the

‘”100 mbst frequently occurring ?arditypes, T'ut' unnyk

v
and the children have 52 and Stel 'max and the' childreg

have 44 'ord-types in common. Tables 12 and 13 present

4

ail' the word-types that are common to the children's

speech and the - T'ut'unnyk and Stel 'max lists

respeCtivelj. Further comparisons show that
A - . . A - . '

approximately one-half of the word-types 1in the

1children‘s data are the same as the word-types in the

preliminary 1lists of a Ukrainian frequency dictionary’

taggn{ffom Struktura movy i statystyka mavlenn?i; The

majort&y of word-types present in the chiidren's ‘data

_'buéh absent from. T'ut'unnyk's and Stel'max's data are
4 .
s

RO

.“

counsqilﬁr', bratchyk 'male counsellor', probl'ema

'problemt. mama"mophérﬁ,.netlﬁgi'math‘f zrobyty 'to dé}
' (perfective), robyty 'to do ' (imperfégtive),

skiﬁchytilc'tO‘finish', 1'ubyty ‘'to 1@?&‘. @gsitg"té R

have to', distaty 'to get, to receive', daty 'to give',

. and verbs., = For example: sgs;ry;hga 'fgmalei;

wdl

jisty 'to eat', 'instz“‘to'fall "down'', ‘;hekgtzf to -

wait', rozumity ‘'to understand', napysaty to 'vriteé

(perfective) 'akuvatz to thank'.



Comparison of the 100 Most Frequently Used Word-Types

Table 12

55

in the Children's Speech and the T'ut'unnyk Data

Frequency
Range

1 - 10

. v )
shcho (conj)_

Word-Type .

i

Jja
buty
ne -

na
vin

Jak

ty o
‘shcho (pro)

>a . 1
vzhe

do

- vona

vony
takyj

- toj-

my -
tsej

z .

‘shehe

bo-

ale

to (conj):

pity
znaty

skazaty

ity
odyn

T'u;'unnyk

e

Children

MW~ N

15

12
14

25
27

" 34
36

31
35
37

41
48
46
42
43

24.

16
32

cont'

50



Table 12 ‘cont'
. » ! A
1 - 70 .| to (part) ‘ 60 63
| tam 69 - . 19
hovoryty 62 64
vyjty » 70 62

1 - 80  til'ky 42 80
potim 49 79
by " 52 77
spaty . 68 72
kazaty 71 45
xotity 73 28
chy 74 . 20
todi 77 26
dyvytys'a 80 49

1 - 9 shchos'
' dva
- de
’ mohty
- 100 po
, - © yoda
ni
teper . -
tut _ 104 21

i

-
Bommnw
[n
L

P [t .
oo N by O 00 00 DO
ol B

o]

2

TABLE ' 13

Comparison of the 100 Most Fréquently Used Word-Types
in the Children's Speech and the Stel 'max Data

Frequency ; U@rdsTypef" - Stel 'max Children
Range : S S ' '
1 -1 - d

Ja B 1

GO O
- N )
. .

T e vin S 3
o buty 14 3
oty . B & 12 -
/ Jak : ‘ 19 9
'/ - shcho (pro) - = 20 14



Table 13 ¢

1=-30

a (conj)
vzhe

‘chy

v
vony
vona

shcho (conj)
. my '

tsej

z
do
ale
shche

“to (conj)
znaty

L odyn

takyj
toj

nash
bo

til 'ky
by

-mij

ni
potim
to (part)

todi

"dyvytys'a

hovoryty
maty (v)

_mohty

‘teper

skazlty
dumaty

25
27

20

34

35

31
36

41,

38 -

42
48

- 24

37

61

46 *

80 |
77
17
20
79

63 .
26

49
64
10

.23

95
52
65 -

13
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The,T;ut'unnyk and'Stel'maxfdata base is slightly
larger than that obtained from the children (géhDDO :
wofds for each author as opposed to the present corpus
ot 12,738 words). Although approximately half of the

100 most ffequently occurring word-types are the same,
they are not, howeve?, all of the same "kind". Bull
(1949: p. 472-473) distinguishes between two "kinds" of
iords -- content words and little words. Content ﬁefds
include nouns, adjectives and verbs while little igrds
‘are an integral part of the syntactical structure of a
language, such as -Coﬁjunctions, partiglés‘ gnd
-prgpositions. - Bull stafes that although the 1little
words are uéually' the most freduently occurring
eléméhzs! in any running passage they "dre rarely the
impdrti&fv contént—beaning elements of any gaﬁﬁunic;s
tion" (p.- 472). The word-types common to  the
_chiidrenfs speech and T'ut'unnyk's and Stel 'max's works
inqlﬁde not only 1little words but also a number . of
content words, for exampie; pity 'to gp'; 5;5;& 'to

“know', odyn 'one;, tim ‘'later', dyvytys'a 'to look',
odyn ‘ potim ayvyiys & :

. : ‘ road .
spaty 'to ‘sleep’, hovoryty 'to speak, to talf, voda
o : ' e O »
“*“wyater®. - ‘These important elements of content® oomiuni-
. - :

cation are present in both sets of data and, therefcre.
raise certain doubts ‘about the . validity of Bull's

observations. It might _also be,' of course, that
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children's speech differs from that of adult speech in
the use ' of content and little words, but this would
require a more diversified sample than juét the

T'ut'unnyk and %}31'mgx lists. Perhaps in the future

with  the publishingv of the Chastotnyj slovnyk

suchasnoji ukrajins'koji xudozhnoji prozy this will be

possible.

¥
Fl

Frequency of Occurrence of Parts-of-Speech

In- the preceeding chapte:‘thég results of . the
coﬁparisdn of the parts-of-speech, '§EFSGB and case
‘across styles were presented. Here an attempt will be
made; to speculate on possible éxplanatians for the
observed differences between the styles along these
parameters. The parts~of-speech will be éfesented " in
alphabetical order, the person in numerical qrdef and
: y the ‘cases in standéfd teitba@kiarder; Hcstx of ihe
 proposed explanations will EE-ﬁgéed on the author's
” intuitive 1mpressi&ns> @f7~thé children's 1linguistic:
behayiour in the course 'of the various 'recording
sessjths. To  repeat, the sfyles that will be ccmpareﬂl
are 10, iﬁicﬁ“i;s'feé§fded when the children were asked
to . retell something(&unny and something scary, . Style
20, which was recorded while the children were iafking‘

_on the puzzles, Style 30, which was recorded. when the
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children were asked what they liked most and least
about camp and Style 40/50 which was recorded while the
children were canpleting‘the standardization and norma-

.l1ization test.

Adjectives: There are no sfgnificant differences in the

frequency of use of adjectives among the four styles.
This is quite interesting since there are significantly
‘fewer nouns in Style 20 than in any other style. It

would seem that a large, number of the adjectives usedy
. [ .
in this style are used 7ithogt the corresponding noun..
. ,
| .
90 115L 20 Slavkuh Ja vzhe - Ja zrobyv

703 zrOM 20 | Sestrychko! Tse je frudne. .

AdVerbsz‘ “There ‘are ro signiiicéﬁt diiférengeériﬁ the
féequency of usage of adverbs among the three Styiés_
Accordiné. to Perebyjnis gnd Kadomtseva (1968). - Boder
(1939), Ragenberg, Coyle and Perter (1966) there is a
close rel;tianship ;mang verbs, adjectives and adverbsli
in their fraquency of usage. It shculd.ithergicrej not

:be_surpris;ng that all three of these c;tegcriés-behave

the same way in frequency of occurrence. - There is . no
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signifiCant difference  in any of their usage across

styles.

éénigﬁ;ﬁions;rThefe are signifiéantlyAmoré c&njunct?ohs
in Style 10 than in any other style. The overwhelming
use of the conjunction in this style is due to the
Ehildreﬁ's beginqidg: many of their sentences with a

conjunction when retelling a story.

1082 11SL 10 Mij. tovarysh i ja lovyly rybu. .

1083 1 todi ja nexot'achy stav vzad i vin’
vpav v vodu. ] .

1084 : 1 vs'o joho ubrann'a bulo mokre:.

1085 ' To vin ne mav nichoho perebratys’'a.

1086 ' To vin musiv v xati sydity reshta dn'a.

73 21LS 10 Vona skazala né podyvytys'a. na zad-.

74 A ja podyvylas'a. :
75 I tam buly dvi sestrychky i vony buly
. ’ tak, jak duxy. ' :
76 - ‘ ' 1 jak my pishly do ozera, - tam buly dvi
sestrychky. o
77 , _ I vony buly tak, jak chortyky.
78 - I.vony nam kazaly sisty. ‘

79 - T ja skazala -- "Ni."

"This trend to use a conjunction at the beginning of a
.sentence appears to bg‘characteristic of nanfation; for
.1t 18 evident also. When the children retell what ha®

.happened at camp, in Style 30. = The ‘individual

incidents in the event'tha; the children are relating,

’/;iye linked together through the use of the conjunction.
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11AK 30 Ja vse kydav na nyx -- shapky, byo vony
o - buly taki z foil. _

I vono bulo take dosyt' ostre.

Ne ostre, ale take bunpy.

1 vono vse trisskalo na jix shapkax.

-1 .vony buly mokri.

499 12JK 30 My ishly na sxodyny z sestrychkoju

Zojeju-

- 500 I my xotily skakaty shnurkom.
501 . 1 vona skazala =-- "Dobre”.
502 Hy skakaly, skakaly.

503 I ja -- ja ne mih skakaty.

504 ) I mij brat najbil'sshe skakav.

Style’.BO. ‘thever, is ﬁat entirely cémpésedf'cf
narrafion hpd. therefore, it has fewer conjunctions
than Style 10, .but more than Style 40/50. Styles 20
and 40/50 do éot have narration and they show a signi-
ficantly = lower use of ccnjgnctiéns than either Styles
10 5T\30.
. .- :

English' There are signiiic;ntly mgre English wards

used in Style 20 than in any‘ather st?le. This is not

,surprising since this 1is the style in which the

childred probably concentrate .the leist on their

speech. They lapse 1ntn fcrms -hich Are more praﬁinent

in their memory. ‘ Qﬂé of the ehildren even vstartedwa

singing a tune*in English.

. 245 21BK 20. We don't need no education.

246 Ve dop't need no mind control.



.Appendix E lists all of the English words used in ‘the

entire data, including Styles 60 and 70.

" A large portion of English words used in all the styles .
are nouns. These nouns ‘often appear in the middle of a
senterice thét is otherwise constructed in Ukrainian.
Ii would appear_that the particular Eﬂglish word vis

more easily accessible in memory than' the Ukrainian

counterpart.

450 211K 70 Koly vin buv caterpgllar:.

Other English words used by the children have no direct

Ukrainian equivalent;

989 227K 30 Nu bo ‘to je duzhe fun kazaty -- "O
C ‘s'ohodni Je". .

A

Tﬂé'Apfpnouns."adjectivés and verbs that occur in.
“Englivsh' ar‘eelusually' part of a phrase th;t. is‘ 'ﬁ:i‘meii
;ent1£e1y in English. _These phrases. tend to be

: _;d;omdtic and‘not directly translitubig into Ukrainian.-

482  21LS 70 How about odyn tut?

559 21LH 70 O ya. It's in there.

F I RN I ]
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: Kl
Interjections: There ;%§’ significantly more

. interjections 1in Style 20 than in any of the other .
three stilesg Style 40/50 also has signifieaﬁtly more
"interjections than Styles 10 and 30, * but fewer than
Style 20. Both Style 20 and Style 40/50 are related to
the children's doing some type of work while speaking.
The interjections are used as exclamations to camment

on how their work is or is not progresssing. '
. ) s i
137 12JK 20 O, tse je vzhe problema.
1173 210M 20 Hej ya. Okej, d'akuju, to vzhe dosyt'.
In Styles 10 and 30, the children were conveying

infgrmatién which was unkna:g’ig‘th% listenéra Styles
20 and * 40/50 are characteristic of The children
thinking out loud.

- L]

.

Nouns: There are significéntly fewer nauﬁs in‘Style 20
than . in inich‘the @thef three styiés. As will Dbe
~discussed later, this 1is also the style ‘which has
'éignifiéﬁntiy more ~ pronouns than“'}%y' other styie.;“*'

é Again, the children's conversation here is in large
part  concerned with  their 1m@e§iate- physical
environment so they have little use for nouns™™ They
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need only point at objects or pick them up to have
. those preseni understand thé reference of the pronoun.
There is 1little referen;é in this style to displaced
objects which would require a higher use of nouns, Aas

- 18 the case in Styles 10 and 30.

-Numera}s: There are signific;ntiy more numerals in
Style 20 than in any other style. The majority of '
these are cardinal numbers and their use is directly
related to the type of iérk_the chi1dren are doing- As}
mentioned in the "Methodology" chaptefj the :puzzlés

"were domposed of eight pieces~which the children. were

consistently counting.

. 20

Lo
L
[n-a]
L
e
[
-

0 ,
dva i pjat'.

shche chotyry kusky =-- sh;sﬁi, visim,

241 110B 20 . Raz, dva, try, chotyry.

242 Raz, “dva,” try, chotyry, pjat', shist;
sim, visim.

701 " 21LH 20 Ja maju odyn, dva, try, chotyry, pjat',
: : shist', sim kusaykiv. :
702 . Raz, dva, try, chotyrys.

Particles: There nrersignific;ntly more particles in

Styles 20 and 40/50 than in Styles 10 and 30. It is



66

obvious .that in Style zﬂ,therchildreg found the puzzles
quite difficult and, therefore, used ‘the negative
particle frequently, to express their inability bta

tnstantly complete the puzzle and consequently;

frustration.
124V 20 Ja ne znaju, jak tse zrobyty.
963 21LK 20 = Ta ja vzhe to robyla, ale ja ne mohla.

838 21TS 20 Ja ne rozumiju.

Prepositions: . There are significantly - fewer

.

prepositions in Style 20 than in any other style. The

following is- an alphabetical 1listing of all the

prepositions used .by the children:'

5 | cherez 'over, because of' .
) Q}_',E; ; "for' 7 '
do 'to'
‘; kolo '‘beside’
. na + ‘on"
4ﬁ~¢ff“”*~m_2' 3 ’iEQUtA‘!rﬁuﬂd'~-*~'e%w;agéeﬂf_‘
2_1_9_17—‘; ‘after' ' : :
| po 'A ‘in, Qﬂ-‘
T pre 'abaut? -
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z 'fram; out of, ﬁith1

za ; 'behind’ | .
?;amisi: 'instead af' |

, As discussed later, Style 20 has significantly fewer
nouns’ 1in the locative than Styles 10 and 30 and also
significantly fewer nouns in the genitive than Style
10. The locative 1is always, and the genitive is
frequently governed by prepgsiéiansi The low use of
prepositions and the-lav use of nouns in the genitivegsi

and locative are interrelated.

Pronouns : There are significantly more pronouns in

style 20 than in ény other style. These pronouns are

not anaphoric (i.e. 1in reference to some previously
mentioned noun) but rather demonstrative and refer to.

the objects, situations and people at hand.

185 12MV 20 Todi tse-vo tut.

202 12JK 20 O to - to.do moho Je tut. . . .
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-209 llOB'EQ‘ jg xochu tsi sprobuvaty.

1083 210M 20 Tse. Ni, ne to.

The speech of lcwef clgssvchild?en is characterized by
agigfeater use of pronouns as compared 'fé " nouns in
reference to those objects ﬁhich ;fé immediately
visible (Chotlos, 1944; Lawton, 1963; Johnston, 1977).
The présgnt data shows, ﬁﬂwever. that eveh children of
middle sacigsecanaﬁic and high socio-educational ;class;
Qill. in gertain styles of speech, use an over-
abundance of pronouns. It the situation in which they
‘are spéakiﬁg demaﬁdé 1ittleatfansmissicﬁ of information
‘that Dbears any reference'tF anytﬁiﬁg but that which is

' 1mﬁediately present, és in the case of Stylé 20, the*
use_of ptgﬁguns will be higﬁ;:

There &re,signifiéintly fewer pronouns in Style 30 ,
than in any ath§r~stjle. _Style 30 has an abundance of
one ’ané ﬁvc word answers to the question "What do you
like and ' dislike lééQt camp?". Theee ansvers érev
usually iérﬁéd“'byaﬂncuns{ éigce they corvey ' neyi
' information. As mghtiﬁnég previously, this high use

o% nouns and low use of pronouns is interrelated.

ol -



484 11AK 30  Vohnyky.

498° 110B 30 Kydaty bal'ony.

Proper Nouns: There are significantly fewer proper
nouns in Style 10 than in any other style. In ‘this
style, the children are using the pérsaﬁ&i pronoun and
in paéticglgf the firét person pronoun very Qreqﬁentlf
(see later discussion).  In addition, they frequently

S

refer to family members without pro@iding their names.

21  12JX 10 Nu, ja odyn raz spav.A

22 : I ja spav i klykav -mamu.
23 o Mama pryjshla.. '
24 , 'ii:I mama skazala == "Shcho je?"

41 11AK 10. I mij kuzyn -- vin mav ity @b
: " universytetu. ) )
-vin ne plshﬂv.

vin dyvyvs'a na vohon'.

el b G -

43

Style 30 is ch;racterized by significantly more proper

'> nouns than either Style 10 or Style “Q. Il:l-if;l';is.fs.’lzyle,i

the’ chlldren":re calling each other by ﬁEHE'ihen"they
1nterrupt to comment on some camp event. Tbgy’rglsé
refer to their friends by name f‘le retelling what has

trdnspired during ‘camp.



438 12JS 30 Odyn raz my kupalys'a 1 ji ﬂg;kg .

B 'Kryvoruchko buly odna druzhyna. - .
439 - A Boryslav Kit i Andr;i,Fedak buly druhg
. . .druzhyna. .
440 ] Ja Markovi:siv na plechi. '
441 - I Borgslgv siv na plechl.
442 I my pochaly bytys'a tak.
443 I xto vpade’ pershe v vodu.
444 A" todi Marko Mykyt'uk i Adrijan pry;shly

i sily na plechi 1 pochaly nas.

1023 118L 30 I meni podobalos'a, jak Slavko nis take

Ll vidro z piskom i vodoju.

1024 - Tam Andrl; kynuv pisok i bratchyk kynuv
’ vse na n'oho samoho, na Slavka.

Verbs: There is no significant difference 1in the

frequency of usage of véfbé in’ccmpar1$§n to the other

parts-of-speech within the four styles. However,

~within the grammatical categories of the verbs there

be.discussed?héléw_ ’

Frequency of Occurence of Grammatical Categories

f'iEi

are significant variations across styles. These will

Nuﬁbgf Singular nouns ﬂverwhelmingly ﬂutnumber:“

plural nouns in all styfils. With a few exceptions the

children are more concerned with individual items than
with multiple units. They relate individual events

&
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v(Stjle {10), they discuss the difficulty ar»vease? of
individual puzzleé (Style 20), theygrefer;té individual
friends (style 30) gnd are concerned with understanding
-:inﬂiﬁiduil questions (Style 40/50). This:céncéntritian
on the singular at the expense éi'the pi@fal might, éf.
: ééurse, be characteristic of language in general and
not ﬁust_éhildfén's speech. No éignifie;nt différegce
in the use of the singular and the plural exist across

styles.

iﬁ all féuf stylES; theje are m@retéranauns in the
’Singﬁl;r than 1in the plural. This dominance of ‘the
singular parallels the same situaticnlin ‘the nguns;
Styles 20 and 40/50 use significantly more pronouns in
the singglaf téan d@-either Style 10 or Style 30. Iﬁ
ttheA situ;tiahsg sufrﬂundiné Styles 20 anﬂ 40/50 the
~children are mnstly'referring_tq those cbjectg which
are immediately presenii;‘mast ~of which are in the
-;Singuigr!: Style 30 has a @ignificantly greaief use of
the plural progouns than £he aiher_stylesf This is due
to the children using the first person éluralv very
;:iggqueﬁtiy, and will be" discussed more fully laﬁer;"
_ Al
:Theri¥ are fewer singplar verbs and more plural

verbs in Style 30 _than in any other style. This com-
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pares favqurably with the high use gf plural pronouns
1ﬁ Style 30 as cémpgred to the other styles. In this -
style the children are relating what they and their’
friends did dui;ng camp. - Style .20 has a significantly
higher use éf‘thé si%gulaf_verbs than the cher)styles.
As .with the nbéve, this compares p@sitively with; the
high use of singular pronouns and nouns in this style.
There are gsignificantly more infiﬁitives in style 30

the data were not

than 1in any other style. Althou

analyzed é;cafding'tc the length of semtgnces produced
by the children, it would seem that §t§1§ 30 has
considerablyglenger sentences }ﬁ its n;;:;ti§e portion

than the other styles. These longer sentences consist

d‘.&nfinitives which follow an auxiliary or modal verb.

«
) 12JK 30 Nu my odyn raz pishly spaty.
' ) I tam Jurko Ronish puchav varjuvaty.
I todi Marko Mykyt'uk kazav jomu
zatkatys'a. A
Vin ne xotiv.
Tak shcho vin ‘pishov i pochav byty joho.

.¥ ! ,

Gender: The majority of the nouns Are ., either

musculine or teminine vith less thnn 10% overall being
- . i

either euter or plurgl_ : This finding 1is not *

‘surprising Since according to ngratnyj slovpyk

=
+

ukrajine’'koji movy a much larger number of masculine

and feminine nouns than neuter nouns or nouns Always



used ‘in the plural in Ukrainian. There are no

significant differences as to gende% among styles.
, 1 .

Person: There are significantly fewer pronouns in
the first person singular in Style 30 than in any other
style. Onm the other hand, the use of the first person

w

plural is significantly greater in Style 30 than any

other style. The same is true for the nominative .

pronouns and the verbs. Style 30 is unique  in 1its

change in the children's viewpoint -~ from themselves

‘gnly to iacluding those immediately close to them. The
emphasis, however, remains on the first pefsaﬁ- Style
10 hgs maféhfifsgﬁpefscn singular prgngunsvthan Stylgs
20. and 30, and more.first person plural pfcncuns thgn:

Styles 30 and 40/50 but ‘fewer than Style 30. Just as

in Style 30, the frequency of occurrence of the first
: A _ , , .
_persot is mirrored in the nomifiative pfgnauns, and

. verbs. ﬂv’rlll the first person, singular or plural.

’ hsgd more frequently in Styles 10 and 30_ than in
.- . ,

Styles 20 ;nd 40/50. This predamin;nt use’ ‘of the “ego

’»ﬁ-;yﬂ be due  to the type .of .quest-i&nsq §nd prablemS'

\presented to the children, all of which center to some

’degree lrgund their e:periences. There’fs, however, &an

iﬂteresting contradiction. _For Style 30 the children

wvere dsked to explainm what they liked most and least
_ B . L ,

¥



. about camp. Ironically, althﬁuéh overall within the
 st§le the first @erson singular is‘the_mnst frequent,
this. is the style in which the first person plﬁrai_ is
significantly more ffequentiy used than any of the
other styles. This might be related to the fact that
the children's most or 1e§st enjoyable experiences &few

generally those that are shared with others.

400 12MV 30 My robymo pershe - vstgjemgi robymo
ruxanku, myjemgs a i pr'atajemo.

‘401 . Todi je perehl'ad i mglytva.

402 " Idem na snidann'a.

403 o T todi ,reb”ﬁra'emcs 'a 2 aﬁncstrcjlv i’ ’
» ' . tT'a.

idem na

1050 11AK 30 I meni_ najbil 'she takozh : podobajet’ 's'a,
’ Jak _;‘malz vijnu z vodnymy bal 'onamy.

1051 : . Dekotri =z nas kralz vid tyx menshyx
T ditej. : : :
1052 I my bahato kydaly na nyx.

1053 , My Jjix shapky kraly.

For Style 10, thegéhildren were asked to retell some~
_thlng funny and something scary. In the instrugticné_
nothing was »sald - about the. h;ppenings having: ta ‘be
related !tg their “11vesi and yet, the children
ccnsisteﬁtl? chose to retell personal ;ﬁeriences' and
useithe first person singular. Unlike Style 30, this

*

may be due to the very intimate naturke of emotional

experiences. /
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72 12JR 10 Ja mav svij den’ urodzhenn'a. _
73 ~ To vsi -- ja nichoho ne znav pro tse,.
pravda -- shcho Wile toj party.
74 - I vsi je vnyzu.
75 . 1 tato.
76 ‘ Ja pytaju tata -- "Chy Rebec;ca prJﬂé na
: ; pnrty?" .

118 10 E shov snitt'a vynosyty v nochi.
v ndynadts 'atij h@dyui.
I j;k Jja nis tam shchos' vpalo.
I todi shchos' pobihlo. -
I ja pastrashyvs'a. '
. A

The first person S;nghlarrin the pronouns, ‘- nominative
‘pronouns _ and ‘verbs is the most frequently used icfﬁ
within each of the four styles. Across éﬁfles there
gré " significant differegcés in its use i{th ‘Style 30
Ebéing the masé uniqué;, | |
: ; E§‘~

The order of siggifi&aét difféfgnée inknum§3f of
éecénd éersan ingular. pranguns is 10 < 30 < 20 (<
40/50. ,l This ﬁattern is. repeateﬂ with the nm‘inlfive
pronouns " and verbs formed in the second :'persbn
singular. Style 10  hgs significantly féwgr ‘gecond

person singular than any of the other styles. - In thig

e 'ty le the ahﬂéﬁn h:v; very little verbal eaniggtjith

one another and hence the low use of the second person

51!11_:1-. In Style 30 the children have more verbal

con¥mct with one ingtﬁe: because they interrupt each
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"ofher 'to ,add'additional facts about Wﬁlt’happened at
camp or to comment on what ‘has just- been 5313.‘  Style

20 also allovs for a considerable amount of interaction-

between the children. In this sitp&;ian&tgg children

are commenting to each othef'on4the ease or difiieulty

of ‘the puzzle, on whether or not they like cé;taid-

coldlirs, and on ;ho has finished»wh;t. L
- | .-

145 11JK 20 Chy ty znajesh, jak tsi skladaty?

79 11SM 20 Ni! Ty shche. odyn Bisok maj: esh? -
-Chy _1 odno zrobxla?

-".II' fact ‘§ﬁat__8;yie 40/50 has a siénifieantly
| highér. use of thé second person simgular pronoun than
any other. style ahd.a significantiy.highér use ;f the
second person'singular‘hominative pronoun and verb ‘than
'éfers 10 - and 30 is 'mewh‘at sur;ﬁsing- i‘here is
1ittle 1ntéraction among the children in thié style._
Tne'majority_df verbalizations are comments made by the:
chiidren to themSeives'and/or questions asked of ' the
- author or the other J.iidred. These questions :éré
‘formedzqsing the second person éiagula; and acéaant for
the ntjoﬁity of. occurrences.

.-



77

11BM 40  Chy ty ?rabyv kgshumj;ku?
Chy ty zrobyv :udgzhnykg?‘

-] ~J
e
Pt o

898 11BM 40 Choho ty tak robysh?
The use of the.seeénd person plural is negligible,
particularly in Style 40/50 where it should have been

most logically used. This is due to two reasons.

Firstly, the children rarely address the entire group

., and secondly, the children use the second person
singular (familiar) rather than the sccond person

lhihe author. Should the

vplurali(pélitaj when addfagsin
ziuthar?s séeegh be analyzeg: the results would probably
be quite different, since tM¥ author was consistently
addressing the entire group. However, since the
purpose of this study was t&‘analyse children's speech,

o s . ) . ,
the author's speech was not investigated.

| 3 r » 4 L
The use of .t‘ third person singular follows no

‘ pattern. The overall trend mirrors the @se of the

singular and plural discussed earlier -- namely, th;t~

_Styles 10 ,and 30 have a higher use of the plural Yﬁ?lé;,

Styles 20 and 40/50 have a higher use of the singular
4n nouns, pronouns and verbi‘ilrn Styles 10 and 30 the
¢hildren are communicating what they have done in con-

1

junction with others, while in Styles 20 and 40/50.the

-

.
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emphasis is on themselves and their individual friends

around them.

Case: There are fewer nouns in the nominative case

in Style 30 than in either of styles 10 or 20. This is
compensated for by the significantly greater use of the

accusative case in Style 30 in comparison to the other
. : .
styles. Although the actual length has not been calcu-

lated, it appeérs that Style 30 has longer sentences ig

its narrative portion with nouns being in the accusa-
L

tiva -in the latter part of the sentence.

11BM 30 Nyni na nashij terenovij hri my vyjshly.
* 2z taboru poza shtrekoju. ,
I my najshly odno take mistse *

1 my maly “rizni recﬁi Shﬂhﬂb tam

zrobyty.
I v odnim mistsi tam de my buly. my maly

‘vhadaty,

. ’ shcho jakis' atlety robl'at', bo vony
maly ti :
symvol

‘T my maly vhadaty, shcho vony robyly.

In addition“to the first explanatiom, when thehildren
e

answer the questions *-,“lhat do yau 1ike ,jést/least;

aboug camp?", they answver in one or two. warﬂs or short

phrases, with the occurring nouns formed in the

i

';egqsgflig, while the subject noun phrases are deleted.
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458 11BM 30 Karu.

501 11SL 30 Terenovi hry.

i

There is no significant difference in the frequency of

use of the pronouns in the nominative between the four

styles. However, there are significantly more pronbuns

used '~ in the accusative in Style 20 than in any other
style. .In this style,> the children are referring in
Epeif speech ta.ébjegts which are visible. ;Tﬁey have
no need to gse nouns and instead use pronouns with the
additional shaking of their head or pointing of their

finger in the direction of the object.

Tﬂ"i use of the genitive case presents . an
ijteresfigg problem. Overall, it is used much less
frequently than standard Ukrainian grammars would lead
us . to believe. .One author states: "The genitive or
possessive, case is probably the cagse most often used in
~the Ukrainiam language" (Duravetz, 1977: %21). One
exﬁl;naticn for the inffaquént Qéeurrence of this c&sé
is that children rarely use i; éiter a negative as is
\réqﬁired in ét;ndard ;Litergry Ukrainiinir employing

instead . the accusative.-



1095 210M 20 N'e tse ne robyla.
895 21LH 20 Ja ne mozhu tse ZzZrobyty.

470 115M 30 Ja ne l'ubl'u tabir.
5 iﬂ% .
—‘—““fg;

When forming phrases inrihicﬁ there are prepositions
which ga‘frn the genitive, the children use the correct
form. —~

' /

5390 211K 70 Ya, xody gg laznychk

600 21LK 70 I vin jist' toj nektar vid kvitky.

| : “ i\ | | -
The results show a significantly ﬁighq? use of nouns in
the genitive in Style 10 as compared to Style 20. This
! éan be diregtly Zattributed to the fact that the
. children use more prepositions in Stylé 10 that govern
the genitive case than in Style 20. iith’prbﬂéuns the
situation 18 a bit more complex. Certain pronouns have
thg;s&mg fcrm in_fhe genitive and azguéaéivgi HcWQvef,
because the nouns are consistently formed in the aecu;_'
gative instead of the genitive i@ll@iiﬁg a negatife,
the prosouns therefore in the analysis follow a gimilar

pattern to the nouns. There .are - significantly more

- . +
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pronouns 1in the genitive in Style 10 than in Styles 20
or 30. As in the situation with nouns the higher use of
the " prepositions in Style 10 influences the frequency
‘of the’génitivé'pf@nauﬁsjiﬁ this_stj}ea

Pronouns in the dative case are encountered

%

significantly more frequently 1in St;glé‘i 10. than . in
either Style 20 or 30. The nouns show no signifi@gﬁtf
difference 1in their 'use of the dative gérﬂss the-
styles. In-: order to determine ;he’relevance of the

above fiﬁding the praparti@nata’use of transitive ., and

"intransitive verbs in these styles would ﬁeed to be’ -
examined. This, hawevéf; is beyond the scope of the

I

present study.

i

£ i
- As  far as nouns in the locative are conceraned, -

theré are.significantly fewer nouns in theilaé&%ivé in
Style 20 than in Styles 10 and .30. vThe:g are -
siénific;ntly fewer prancuﬁséin the 1qcative in ‘Styie’
10 than in Style 30. Siyles 10 ;i"SD show a prcpcr_tia;
nately similar use of the locative 1in nouns. The.
frequent use of the 1chfi§e’prcﬁcuis in.Stylé;SD. is
due to the fact that the children are all familiar with
the places and even;s‘that are being rég!ld and theré

is no need to identify them continuously.. In style 10,



82

’
L 4

on the other hand, ihey are telling new stories and
need to identify the locations of the actions with
nouns in the appropriate case.

The vocative is used more frequently with nouns in
Style 20 than in Styles 10 and 30. This is due to the

overwhelming use of the word sestrychko 'female

counsellor' to call the author for help or to coamplain

This chapter has provided a discussion of the

g

'éimilarities and differences in the frequency-of-use of
the parts-of-speech across the four different styles.
- Some mention will now be made of the overall

2 -

percentages of use.

Overall Frequencies -

The pronouns constitute 24.83% of all words used.
Following them, the most frequently used parts-of-
speech are the verbs at 23.14% of all words used. Next
in frequéncy are the nouns at 10.39%. Therefore, almost
60% of the entire vocabulary is composed‘of pronouns,

verbs and nouas.

The singllu; in nouns (77.34%), pronouns (83.28%)

/

and verbs (70.17%) i8 used consistently more frequently
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t&;n the plural. The ébildrén obvioukly are concentra-
ting more on 1individual objects and people than on
groups of these.

The majority of the npuﬂsf(7é-58¥) and pronouns
(81-?55) are either in the nominative or. accusative
cases. The dative is the least used case for nouns
(0.15%) but the third in frequency of use for pronouns
(4.08%). This ii‘égt su%pfising since nouns tend to
refer to things which have not been referenced
previously, whereas pronouns refer to things with a
prior referent. ‘Indirect ijécts which surface in the
d;tive case are ususlly feferrgﬂ to ’pfin tg the
situation at hand :né as a result require a pronoun
instead of ‘a noun. The children employ the dative when
referring to someone or something mentioned previously.
The locative is the least frequently used case for the
pronouns (0.85%) but much more frequently used for the
nouns (6.87%). The children refer to places i%j;eticn

by providing them with a label.

The first and the third person are used with
ﬂ!ppraxinn@gly /the same :rqueney;%n pronouns (44.26%;
' 50.84%) and verbs (36.65%; 40.34%). The children refer

to themselves or to a third object of person regularly.
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The most frequently occurring word-types have been

L

compared in this chapter to some preliminary lists of

the Chastotnyi slovnyk suchasnojl ukraijinslkoji-
L £ - i o o N
xudozhn'oji movy. This was followed by a discussion of

the parts-of-speéch as well as person, number and case
where ‘;pplicgble, and how their frequencies differ

across styles.
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SUMMARY AND CORCLUSIONS

" . This final ochapter 1is devoted to summarizing
briefly each of the preceeding cb;ptérs and to
characterizing the speech of the children studied

According to style.

In the past, word eauﬁts have examined both
written and spagen materials. The present study looked
at the speech of Ukrainian children. Previous research
has been dcﬁe in order to characterize the language of
a particular people or style, 1in order to gstnb;igh
frequency lists and in order to aid in the compilation
of textbooks and reading materials. This study was
undert;;en firstly, 1in order to establish a word count
of fiuant Ukrainian speaking children (Appendix C and
Appendix D) and secondly, in order to establish the
extent ta which four distinct styles of speech used by
the children affect tﬁf distribution of various parts-
of-speech and grimmitiégl e:tagérie:; Word counts have
been analyzed according to individual lexical items
parts-of-speech, place of occurrence vithiﬂ A passage
and relationship of - frequency to number of meanings and

entrance into the language. In this study, the

’ 85
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individual word-types and p:rtssaféipééeh as well as
person,  number and case, vwhere applicable, Jere
examined. A series of programs was dé%elaped by the
.SPIRES team of the University of Alberta for this study
which enabled all the occurring words to be put in
n;rmgl alphabetical order and reverse ;1phabetie£l
Dfdgrfr The reverse ;1phlbetiz;tic% facilitated the
ang%ysis of grammatical categories which are nommally
infléé;ed at the end of a word in Ukrainian. Programs
also allowed $or the counting of the words and the
scanning of words in contekXt. This study is one of the
Efirst of its kind to distinguish between a variety of

styles in speech for the purposes of a word count and

2

the first one to compile a word frequency count

Ukrainian as spoken by children.

For the pfggent study, dnta;igs‘gﬂllected from 20
flugﬂtiy bilingual Ukrainian speaking children
attending a Ukrainian language summer camp. ‘Théir
| speech was divided according to style depending on the
circumstances su£r@undihg the taping. Style 10 was a
narrative style in which the children retold a stgryf
It was characterized by a series of sentences spoken by
one child at a time about one topic. | Style 20 was a

conversational style recorded during a play activity.



The speech 1in this style concentrated  or “he
children were doing at the moment. The thir- .  (30)
had tvo‘parts -- a question/answer part and a narrative
part. The question/afiswer section consisted mostly of
one or two word answers while the narrati;e-section was
very similar to the first style. The fourth and fifth
styles (40/50) were judged to be the same and placed
together for purposes of analysis. " Tﬁese two styles
congsisted of questions, answers and comments made by
thL children regarding work they ve;; engaged in. The
sixth (60) and seventh - (iﬂ) styles were speech during
play and speech during organized activity respectively.
These two s8tyles were not included in the analysis.
The first five styles, with the fourth and fifth
combined, were compared and gontrasted according to the
frequeacy-of-usage of individual parts-of-speech and
grammatical categories. A chi-square test was run in
order to establish the significant differences between
the styles according to the parts-df—speech and
grammatical categories. The results and a discussion
of these reqults were presented in two chapters. A
distinction between words, which are all units bound by
spaces in standard orthography, and word-types, which

are all words arranged under their dictionary forms,

vis‘mlde. The 100 most frequently occurring vord-iypes
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- vere established and compared: to the preliminary
results of a frequency dictionary of Ukrainian
|

L1

currently in the making.
\
This count and analysis of words as spoken by
children has several problems, namely:
the circumstances and biases surrounding the

of the data,

=

-

(3

=g

[y
O e
! e o

=

"

the definition of and distinction between

different styles of speech, |
3) the definition of @ partas-of-speech and

assignment of words to them. é ’

Each of these problems needs to be addressed.

The data were gathered at a Ukrainian summer camp.
It was mentioned 1in the discussion that this bias was
evident 1in what word-types were most frequent in the
noun category. ‘Their frequency is directly related to
the ,Situltiﬁﬂ in which the speech was recorded. The
extremely high frequency of the first person may be due
to the types of quesfians posed to the children 1in
Styies 10 and 39; On the other hand, it miy be an
idiosyncrasy of children's speech. This is not clear.
Should the results from this study be applied at any

future date, care must be taken in comparing the types
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of nouns used by the ;blldrén with the aiher dlt’-
examined as these do not relate to all circumstances.

) Dy :

In retrogspect it can be questioned whether the
styles of speech as distinguisped by this study _are
véifdi As there were no guidelines to follow in
establishing style, the author had to rely on
intuition. However, the fact that a2 number of
statistically signiiic;nf di fferences among the ;tyies
emerged ;fraa the analyses indicates that the author's
iﬂtuizive distinctions were not without foundation.

—

;

three style. It is worth studying in the future as th$

Style 20 is a unique-style and different from the ‘oth

is probably the type of communication that .mast
children at play, adults at work and families at dinner
engage 1in. Style 10 is also a relevant style. The
studies of speech that have been done previously have
comcentrated on this type of style. This is the style
which- is encouraged by most teachers in cl;ssfcams when
ésking children to rete%i'stgries and ‘by most p;fégts
of higher soclo-educational class when encouraging
their children to relate their day's events. Style
QG/SD is also a style worthy of further study since it
is predominantly composed f;:f questions posed by the

children. The request for information is a daily
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. , .
activity of children and & very important part of their

speech behavior. It should, however, be realized that
~this 1is a very difficult style to elicit. Style 30
should perhgéé have been bfoken down “into  two
components for ‘this analysis -- the component which
dealt with the answers provided by the ehildreﬁ and the.
narrative cgmpcneﬁti Siﬂge the-inarrative caomponent -
contained considerably mar; vords fﬁe results of the
analysis were skewed towards 1it. As it presently
stands, Style 30 1is probably not a style sufficient
distinct that it would merit further rese;réh into its
characteristics. . In  summary, styles 10 and 20'
dé?lﬂitely merit further study. 1If enough exgméles can
be cbt;}nedj the further study of Style 40/50 would be

T

beneficial.

Assigning words to p;rtségfaspeech may at times be
quite lfbitrli’- It iigsimenticned before« that many
liguists égnﬁét agree exactly how many parts-of-speech
exist and to ihich of these categories certain words
belong. For this reason a decision was made to follow
& standard dictionary. A word of caution for any
future} comparative parposes -- should the definitions
of the plrtssef—speéch be different than in the

-

present ‘study -- comparisons may be invalid.
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The following conclusions gre made with regard to
the frequency of occurrence of word-types:
1) The most frequently occurring word-type is the
first person singular pronoun ja, which constitites ik
_ : : ,

of the total vocabulary and is almost twice as frequent’
Yy =

as the second word-type.

2) Of the total wocabulary, 4% of the word-types

occur onl

once.

"t

3) The first 10 most frequently occurring word-

|

types canstiéﬁte 30% of the total vocabulary.

4) The first 50 most frequently occurring word-
types constitute GO% of the total vocabulary.

5) Approximately one-half of the 100 most
frequently occurring wgfdétypes are common with the
preliminary frequency 1list of Ukrainian (Perebyjnis,
Kadomtseva, 1968).

6) The most frequently occurring nouns sestrychka

and bratchyk show the biases of the data ;ccaraiﬁg to
the situation in which it was recorded.

In describing the eh:;;cteristigs of the
children's ' speech in general and according to the four
styles -- narrative (10),  conversational , (20),
question/answver :ndiﬂgrr;tive (BD}K}nd questiaﬁ/gnsier

(éﬂ/5ﬁ);ig number of extremely interesting distinctions



ihd similarities can be found.
1) The relative frequency of adjectives, adverbs
and verbs is the same acroes all four styles of speech.
2) There are more singular nouns,- proaouns and

verbs than plural nouns, pron J;s and verbs 1in all

styles.

se the second person

3) The children rarel}
"~ plural.

4) The children -have a low use of the dative and
instrumental cases. ) | |

5) The dative case is used more frequently with
pronouns than with nauns; ‘ ~ %

G) The locative case is used more frequently -1tq'
nouns than with pronouns.

7) The accusative case "is used instead of the

genitive case following a negative. /
8) Style 10 ~- the narrative style is

characterized by a high use of conjuctions and first
person siqgulgr and plural pronouns. The use of proper
nouns and the second person singular in pronouns  and |
verbs is low.

9) S8tyle 20 -- the canverﬁgtiangl style is
distinguished the most from the ather‘stylaa. It 1is
characterized by a high use Qi‘prancuna, ,1nterject1ans

and English words and by a low use of ng;;!.

S
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prepositiens and the first person in pronouns and _

—
verbs. '

10) Style 30 -- the question/answer and narrative
style 1is characterized by a high use of conjuctions in
its narrative section, as well as a high use of proper
nouns and plural verbs and pronouns. The accusative
case in nouns occurs frequently. Overall, there is a
low use of pronouns and in particular of the first
person singular wich is compensated by ;he high use of
the first person plural. ] |

11) Style 40/50 -- the question/answer style |is
characterized by a high use of fnterjections, singular
pronouns and verbs and in particular the s?ognd person

singular and a low use of the first person in verbs and

pronouns. . .

It would appear from this study that a great deal
of variance is present in the children's.speéch: This
is grqe. It 1is also true that a great deal of
commonality is bresent' between the data and adult
speech and within the data across its V;}ious styles.
Approximately one-haltf of the 100 most frequertly.-used
vqrd-efpes (Appendix C) are common with the preliminary

lists  of the Chastotnyi: slovnyk suchasnoji

ukrajins 'koji xudozhnoji prozy dohe on 20th century

- -

L 4

o
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Ukraingan Soviet 1literature. Cons}deridg that the
subjects used in this study were firstly using oral
language, secondly vere chil&ren, and thirdly were born
and rais?d iﬁ Canada, the overlap is extremely high.
Furthermore, a second commonality within the data is
%hat of the counsistent relative frequency of usage of
adjectives and verbs across styles. In previous work
(Boder, 1944; Masserman, 1940; Fairbanks, 1944; Mann,
'1944; DeVito, 1967) the ratio of adjectives to verbs,
vhich 1is termed the adjective-verb quotient, remains
consistent over samples of an individual's speech -but
changes across subjects. Finally, conclusions 2 - to 7
are common acrosé“all the styles. The homogeneity of
the sample of children's lspeech is apparent because gf

the stability of these parts-of fspeech and grammatical

categories.

The analyses- ceompleted on this data are not
exhaustive. In the future it migﬁt be interesting to
combare the most frequently occurring word-types across
stylés. The question whether there are any dgfferences‘
in the speech of boys and girls can be posed. The
speech of the individual children can be compared. The
sentence lengths aﬁd placement of the partSeof-spegch

within the sentence can be examined. The classi_ of
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modifier which 1includes adjectives, numerals and
pronouns can be analysed. The 1list gaés ‘on. In
~addition, what has been done in this study and any of
the above can and should be compared with other studies

when these become available. -

The present study has analyzed and provided a

frequency count of the speech of fluent Ukrainian

speaking children born in Canada °‘into a middle socio-
economic and high socio-educational family in which a
great deal of emphasis is placed on fhe retention of
the mother tongue. It is hoped that this study will
‘aid 1in compiling word lists for children 1learning
Ukrainian as a second-language in ﬁhe Ukraintan-English
bilingu;l - schools  of Alberta, Manitoba and

Saskatchewan. One of the major findings of this study,

however, has been the apparent distinction in the usage

4{] E

of pcrtﬂéaigaﬁﬁech and grammatical categories which is

fggnd in different functional styles of speech. For
the 1;ﬂgugge teacher this sugéests that the emphasis
put on these various gr;ﬁggticll facets of second
‘lnngugge teaching should be sensitive to the ultimate
stylistic goals of communication {n that language. 1In
the future, it would be'iatefegting to campgfa this

count with the Ecaunt undertaken by Yu:kiwsky (in
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progress) of Ukrainian children's literature available
in Canada as well as with the completed frequency
dictionary of 1literary Ukrainian presently being

compiled in the Soviet Union.
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APPERDIX A
: QUESTIONNAIRE
1. Koly _tyinnradyvs‘;/n;f@dylg;';? (VYhen were
you born?)

? 2. Do kotroji anhlijs'kohi shkoly ty xodysh?
(Yhich English school do you go to?) -

: 3. V kotrij ty kl'asi v anhlijs'kij shkoli?
(Vhat grade are you in, in English school?)

4. Do kotroji ukrajins'koji shkoly ty xodysh?
(Which Ukrainian scholl do you go to?) .

5. V kotrij ty kl'asi v ukrajins'kij shkoli?
(What grade are you in, in Ukrainian school?)

6. De ty ngraﬂyvsl&/naraﬂyl;s'g? (Yhere were you

born?) \E%isg

7. De tvij tatd narodyvs'a? (Yhere was your
father born?)

8. De tvoja mama nnrcdylas’;? (Yhere was your
mother born?)

9. Po jakomu ty =z tatom hovorysh? (Vhat
language do you use, when speaking with your father?)

10. Po Jjakomu ty 2z mamoju hovorysh? (¥What
——_~"language do you use, when speaking with your mother?)

11. Chy v tebe je babtsi i didy? Skil'ky? (Da
you have grandparents? How many?)

12. Po jakomu ty z nymy hovorysh? (What language
do you use when speaking with them?) .

- 13. Chy ty majesh brativ abo sester? (Do you
have any brother§ or sisters?)

14, Skil‘:i Jim rokiv? (How ald are they?7)

. 15. Po jakomu ty z nymy hovorysh? (¥hat language
da you use when speaking with them?)

105



106

16. = Jak nazyvajet's'a tvij najblyzhchyj
tovarysh/najbdyzhcha tovaryshka? (¥Yhat is the name of
your best friend?)

17. Po jakomu tf z nym/neju hovorysh? (Yhat
ldnguage do you use when speaking with him/her?)

18. Shcho tvij tato robyt' po faxu? (What does
your father do professionally?)

19. 8hcho tvoja mama robyt's po faxu? (What does
your mother do professionally?)
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OPAKAAL A:
MEoxmHa caosa

KHEEKa

o
[n g [v] u

I, MEoxERa cuao 11
»ixnc”

A. BiKOH B.»ixma C. PARRAME D.pixmax
2. MEOXHERa' cxo3a
nevépa
A. newdpy B. newé C.mewépm = D. nevepsna

3. Mmoxunma caosa
xionens

A, xaonni B, XACTuAMN ¢, xacnmis  p. xachmam

IPHRAAZL B, | ,. ST ;
= - ameo
ANKTANT : _ e

A. pario B. pasox C. pdsyx D. poxfima

IuxTant:
D _
he A, wmie B. moe¢ C. Mae D. mil

5. A, 1zyr» B. 12yt C. fxars  D. Mayrs

6. A. 3aGysae B, sacxonse C. sammxie D.sanepas

All rights reserved. Mo part of this test may be reproduced in way manner )
vhatsosver without permission in writing from the Edmontonm Public School Board.

September, 1979
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¥

ﬂnﬂanaﬂ Te CALRYyOYl ONOBILAAHHA W BLANOBLARalTe Ha nHTaHHﬁ,
KiHyaoun ﬁHTaHHHgqucJ%!13.

7i

I0.

=~
L]
-

12.

S f
qubaéﬂééﬁ ﬁéﬁ{g'gé ﬁg§uﬂﬁhi HYﬁHTH MAM1 MaJéHbKHHY
NoAapPYHOR Ha A&HL HAapOAXeHHS.
ChOrGAH]1 Ha AeHb HADPGIXEHHS MAMA OTpHAMAJA noaapyHok Bia Jeci
A, ABABKY B. xBiTn C. xoxyx D. 6Spum
TH gyxe ADBBASITH ixara HA ¢apuy.

E
A. Tax nadu* emiwno c&aqe;

B. Taum 6arfTo BHCOKHX 6yauuxis,

C. Tam 6ardTo uikd eMx TeapwH,

D, Tam uMSxHa kyndTu agitdui agﬁasgn

Hspycs Jeriaa B JiTERY. Boud EH!HJEEH ¥y BikHO Ha xuapn Jlaxexo
nﬂﬂay EVHHHHH B dBTa BUTAARdAM Lyxe MaseCeHbK].
KpTa, MMTAANAAR ak

A, répm B. 6YAMHKH C.XyIKA D. JAOXKH

MHmRa Qiraa crexicm nin ngpencg Ha Hxany QHAIJE cTapa coBa.
CosB cnycrnaaes 3 Eépe!a, mgﬁ ax0 BATH uﬁmv, anre, MAmKa --
Iycte! -- nipg kaumiHb, .

QQuy coBa He SJDBHJE MU LKA ?

. MAmxa aaxasamacs nin kamine,

. MAmxa 3axopaJacsa B Aﬁcrﬁi , ' ’[
. Miiwka BAA13.Ma HA aépeBo.

. MAumka nimnd B uxSay,

\u\ L] \m b

Eifﬁ necrsinxn marpS, Mepen manQH BOHY pDO3KJANH BOTOHD,
Hazx BOrdHL BOHA mnoBicuam ya HIK .

A, Cxdpo 5f e uo icrﬂ

B. Cxépo Gyne B Yim Qnsrarngs.

C. Cx6po 6fae vac cndTu. .
D. Cxdpo 6¥ae wo niArum.

ﬂaﬂaje CH is y YoBHi Ha zuxiu oaegl. Caune rapﬂa cairn;c
# rénxo 6yno. Bini xmapm nos{apuo naWeanu no Heo! .

-~

Heena&iﬁﬂa
xaxanﬂa

| =¥ 12 e +=
['] 1
n
I
| X
o

iﬁggﬁ -~ clown
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*& ) L4 - F = s
13. Meprih npn!pou A0xOMYy . BinSijQiH!S :35}1 tall ysiftmor 10
xaru. Y xari moch cma¥RO naxixo.

Y xari mo poonlxn'?

A. BapHam
B. npdan

[ d

4
C. AHBHAKCA Ha Texesisop
D. cxyxaau péxio

e V 7 7 N
¢l s 14 to 29 are found on the Grade Five Ukrainisn Test Listening

Quest , it
Comprehension Tape. Mark your answers on your answer 8 eat,
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ayxalire yBaxHo. BH nouyere KOPOTYKY poamomy. liicas PO3IMOBH
nGepirs npasexbHe Bixnosixe.

4.

I5.

16.

I7.

18.

I19.

- 20,

21,

o Qw»

oQw»>
L I

TOw» o>
* o " & e o

DO »

Ha expani CTOYTL yumTexD.

Ha exp&Hi BMAHO RApTHHKA,

Ha expéni yqireab méme

Ha expani aith nAmyTs oximuéM,

3dpas sifizeno Ha maltnd manx,
38paa Oyno cRiAdHOK.

dapas 6yae nep‘pna.

3&pas 6fne Lenmr,

Bin asapﬂn co6i rapdunlt walt, .
Bix nimés Ra ropdz qpaunniiu.

BiH ozfr nadm i1 nimS» =a npdno.
Biun nimos ua nikuik

i nyxe pana Brn,

i yymy 6¥Tm »adua.

A fixy ma KoHuepr.

1 #ay ua ¢yr6oa 3 RMerpom.

rpaMaTH4YBy

uerpnvny

APpUKAHCBK Yy _
Yrpaincoxy AU S

EAMOHTOH
Orrana ‘

. Kuin L

CackaTyH

-
rouy XxT0 xo¢o ictm. . S
touy XTO xoqe Bce SBATH ' ' , . o
rouy XTO xoqe cnazx :
TOMY XTO XOYe YMTATH

‘A0 Aixapsa. .
AO cCecTpH '
no cyclzsg.

no kpamHrui



UKRAINIAN GRADE FIVE SURVEY TEST
PART TWO

30, BrGepiTs mMpaBRABHEE cx530.
Y uége mosd xmiixxs.
Hosl ___ma croai,

A, xmmxxd B. xEmxxy C. xmmxxk D. xEmxdk

fl Map wepsdmmi wu’gy,
Bomr Takéx MEADTH 7 .

A, M’ audum B. w’avl . C. u’avéu  p.x’auis

LJ
(]
.

Maxa xSENOMy dsapira aMfns

g

Syam cuawni.

=

- - . - e .
A. alna B. fewxo C. aitnéu D. AMne {s

33, Mm . __ mo-yxpalmchroMy

A, wETaTH B, wnTaend - C. wmTad D. yur&oTH

34. Isam, Metpo 1 Mapyca o » dyr6oa.

A. rpdenocsa B. rpdTx C.rpdTrcR D, I'PADTBCA

35. Tm ayxe rézocmo —

A

A. xpuwy B. xprunrd C. KpHYH] D, kpnudTh

By

4

36. XAirm nomsxm nixa8ry.

Tenép, nigadra __ , .

A. wficTa B, wicreit C. wdictre . D¢ yiornin

37. Mr cTpyrdam fnarmuxm,

Tpeba 3arocTpHTE . . , xix,

A. Ttyne B, rynd C. pymiit D. ryni

38. Mu cbordaml Yzewmo Ha ©63epo kyndrmesn.
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He Ssepo . .

A. ram6dxa B. ram6dxi C. ram6oxuft D. ram6oxe

39. .4 GIran no criry.

Y uémeé s¥xa.

A. xox8ama B. xoxdani C. xoxézme D. xoxdzmmlt
4O. A1a anTag -- 9n TBSH HOXOAa AAXGKO?

- H1, mxoxa mezax$xo, -

A.. M0¢ B. moi C. wmos D. moel

4I. Béwl sSmmtv Ha cToxi.

/" adumtn y madi.

7

A. Hami B. Hama C. Hammit D. Hame

42. BaGepiTsr npdsrrene cadro.

-~ ,
Beproair cinéd¢ =Ha L.
A. nadomy B. ninadry i C. naex D. noxnum N
43. 3 Mmoxoxa pSomTh e
A, M’aco B.Max > i ,C.ucxi_ D. xgexo

Ly. Mn nu’up » Ax»66pTi. ,
" AubOepra -- me vacTdma .

A.Kntao B. Kamdzn . TopoRTE (_D-rd)pnxg
U45. B aéup mome Sytm comamEO aGo. .
A. xmapoude Bi.xonoafarEmx C,xmapsd D. xudpme -

oo . [ ! .
h6. BfGepiTs Gnno'nin)ma NiAXPECABHOTO CACBA
‘Bir Ma¢ Aemesi Temilimxw, '
A. aeaoporf B peank{ C. mosT! D.6pyanri

|
l



L4L7. KiTt » €d6oTax 6ys Ayxe xiﬁg;!.

A. nosissmit B. aypmsit C. cyumill p. posyummit
BeGepiTs (Qarf’aiﬁ) a8 mimxpéeaemwro cadsa.
48. Madyx xoZKB mo cTéal 1 smap» Ea .
A. erinmy B. nigaory C. mair . D.Aax
49. Isam 1 JNeca roBopRAM, a Bcl pemTa o .
‘A, MoBYdJIH B. xpaufar C. cndixm p. Moaixdam
50.. Noad¥Te somuTn snepéz , & He .
A. sropy B. mazsip C. Hasan D. Ha»KpyT

| Efﬁapi?h npd suasry $pasy.
51 Cigxa no6ir npécTo Ao cBOEL MMCKM 1 ndyas ie-xﬁ Bix 6y»
aAyxe roaSzauvil. ,

Bin ' , i .

A.xai‘fn cgaTH,

. xoris Yerw,

. He BM1s» TaHnopdTH.

nou¥s aamindk,. .

umm

52. Tnpfe nimdﬁ Rynyiﬁ'rp na’rpiéﬂi paﬁi AxAa nawaxzﬁ flacox: ﬂlng,
. MYKY, nymp- 1 apixaxi. , :

Tapdc xymss _ .

A. xamimimxm 1 alos.
B. n'yi:gp 1 uurpuny.

D. x?gffi zpf:;:ii

Croréani Gys Ealfm.xaﬂ LeHE naAR ]lmm.n Hivdro Eanyf nxe.u:fa
Hesnxoaffro. Morc Syafaprmmx ne aaaueﬁ;, 1 »im sacnés,,
"Koxd »im sctasds, sim »fnas 3 a¥mxa, 1 sakpnscs roxcBom,

Niaxpecairs npdswapne pevenmns,
53.Axe wemdtra 3 Muxdiaon nepme craroca?

. Bin »ina» 5 aimxa.

. Bin sacnds,

Bin sadprsca rososdm.

#for8S evaRarmmx ne 3anasdmms.

L~Beo N F 2
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Sl. Ho we HMouy ctaxoca?

A. Bin sinas 3 aépesa.,
. B. Bim »afpuaca roxomsop
c
D

i

C Binm nopsfs mrami,
. BiH poalA» nucamxy.

OANOTO AHA AlBydTa rpamca. Bei BasixEes 3a pyxu: Oas
33siaa €am 3a pfxy, Faas sasfxa IpAexy sa pfxy, a IpimExa
sofra Oav 3a pyky. Tenep sci TpumdmThca 3a pyxu.

55. Mo aisudra apobdau?

A. OBisvdTa cTaam » xéxo,

B, AisydTa cTAAM KOXO XATH, -
C. Oisudta c1dan S{xa nepesa,
D. Pipuydra Siraam 6ina wmBun,

56. Cxiabrn zipvdr rpfaoca?
A. ARecarepo
B, amoe
C. TpOs
D.mécTepo
PoGHTH BHCHOBKH,
Dpkd BcTd», Bim niméi o yxz:ikggig Iégf ané%zyzcﬂ, a
norin nocrinds. Toai sim NoaCApa&s crop AoMEWND posdry 1
prllmpps 3 xartm, .
S7. ° flka nopd ARA?
‘* A. péHo
. HQ§?§EH§
nisnaiy
aax1in

s8. Eygginpxi'niméa?

oG

A. zo cnaabni,
B. Do nepxsn,
C. mo mxdam,
D.ma saxdnii.

; # - - ) - - -
Foraam nprmic Max, XpncTd sHMipaxa MeA. Tozl BOEK 3»apran
nuemruw,i sce paodum omimiau, ’ :

59. Jo axdro cafTa BOEM TrOTYRTMCA?T ;

A. Ha Beanrxzens.
B, na [etpa.

C. Ha JOeHb MaTepi,
D. ua Piaasd, )
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60. fixy iENy CTpasy somi MOXYTSH NMpAroTYPATE HA Le CBATO?
A. cmp 1 umdcao.
B. moaoxo i Ains.

C. mARXY 3 xpSEOM.
D. nicmil 64pm.

Taudpa H Mixs oxarmyam smmvsaml copouxd, cnismmnl, moscs,
Paprymxn, uS6orm ¥ xopdai.
6I. o me BONR NMOBHHE1 ORATHYTH?

« Tericimkm
xopSTxi mTamR
caéTep

3irdx

OO m»

62. Kyaa )oxi'ni;yrb? ?;

A. a0 xpammini

B, ma nxdsamns .

C. Ha Hepvenxiscoxulf xoHmeprT

D. Ko 616aioTexn ST

MOTOp »iaMGBRBcR. Un Gax nopoxmilt?
UYu m8top neperpisca?

63, llo craaoca?

A. A»re ng_nicrawnao 6€nanm,
B. Mdxa »inpoGysaxs HoBy niu,
C. Boallt saGafansca.

D. Beauéni noxamanz sikma.
6L. fixkmS 6ax nopSmrilf, mo Tpeba 3dpobHTH?

A. Teruosdary ronaxd Ha AopSai.
B. 3206¥tn Gemafimm,

C. NiTAd po Ganxy.

D. 3a06FTy moafd.

Cd _

Bim roryersca mo xiTeHix saxfmilt, —
65. BiGepirs mallxpdsml 3&roaosok ARA niel KmIEKR:

L
Boradn YrTA¢ nixdsy KHHXKY Npo Ig59p§ggtns » ropax.

A. fix KOrasaaTh ugxosi%?

B. Hanxfamxu rorosil S e

c. nog}nxa ao ocroafnl.
D. Yapbaeri xaoxfi,



. 116

66. Kya# Boradm noize airom?

A. Ha 61p.

B, o T TXH Oxcamn,

C. o uicreﬁxn Mfpmau,
D. Ko Texeddmy.

P g - -
67. lo Houy He 6yne noTpibSme?

A, Tonecinxzi
B. Jomes#x.

c. Teaenfaop_
D. HxapnéTxv,

Cbordani Mm noydan B kadci pudTHCA npo xosax1is,

i
i

. e Gyawr ca{:si YKp!lEEEKi 38§im. Bomm sHamemfiTi isp:ninn

1 woparid. Txnl vosmd masus&anca "ualinxf",

68. Kosak# Iaguawm - B .

A, K}rox. -

B. Ha miTai

C. Ha nepcanggx.
D. Bepxd mHa RDEHI

L4 -
69. Koosaky sanampaanm ualkamu zo ) .,

A, qopaoro Mopa.

B. piux# CackavesaH,
c. Baxxyaepy,

D. Saepa Ortdpio,

70. Kosaks wmycias 6yra___ o .

A, neauxnun 6asryaanr
B. Ayxe BiAPAXHAMA,
c. .aixnnmm

D. x»dpumn,

Ppaau » dyr6Sa. Maxciau EHJBHEJEQHETE x’aq, Fxszai;

réxaoc o aaxpxﬁﬁxa Ta noscrasdau,
71, gpxy rasaaui saxkpuydau Ta moscTadAAR?

A. Maxcifu 3306ys népme micume » meperdmax.
B, M’ay nonf» y xSumx,

c. Haxcnu crpﬂﬁsyi Hnlnﬂnc pcix.

D. Maxciu GQEHD roas,

72.-ﬂo Ppaan? _
A. B cTaziconi, '
B. B nasrerfpii,.
C. B uyaén.,
'D. B Koatlaén, .
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73. Axui Saar ufar ¢yr6oaicrm?

A. 3umomsnit dasar.
B. A{rnid Szar.

C. Cnoprosilt &asr.
D. Cearxosdlt Saar,

74. lio6 rpa™m » no rpy, norﬁioai:
A, M’a1 Ta ciTxa.
B. M’a41 ra lopZTa.
C. M’ay Ta xommk,
D. M’aY Ta pveasdns.

Directions for the following parts are given in the manual,
Part 111 for students is a separate booklet. Part 1V is recorded directly om
the student's score sheet and answer sheet, and does not have a separate

booklet.

Part 111 Writing
Cluster 8:Sentence Dictation, questioms 75-89.
Cluster 9: Creative Writing, questions 90-111.

N .
Part 1V  Oral Expression
Cluster 10: A Conversation, questions 112-127.

Cluster 1l1: Structure in Oral Expression, questions 128-140.
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UKRAINIAN GRADE FIVE SURVEY TEST
PART THRER

VWriting
Cluster 8: Writing - Sentence Dictation ([mxrarmr).

f_6¥ay sau aNxTysate TpM pevemma. Ca¥xalite ysdmmo 1
m-frb. Sl npownrfp xézme pSvemmn rpe pfsn, N6pmuit pa>s
BopuMdAbEAM TEMOOM - apfrelt aywe nosixsmo, a TpéTik -
npovnrdw, mo6 »x nposipman.

75-76-77-78-179

L

80-81-82-83-84

85-36-87-88-8%

4

All rights reserved. Mo part of this test may be reproduced in any memner
vhatscever without permissicn in vriting from the RBdmonton Public School Board.

September, 1979 °
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Writing
Cluster 9: Creative Writing

90-111

Tengp TR He ﬁygai ;nglg;, a sexirnit iapiannl u’av! ani ]
xasici Ayxe xﬁﬁazrh CAsmTHCA 3 raﬁén. _ . .

Yuopa neépeas nepépsoo OAMH yYeHb Te6é »asis i sEmic Tele
Bazasip.

Humn nax xapci'g rd 3Ky rxpéra, mo crdxocs 3 T060D Haz®Op1,

o somm apo6itan 3 To6dp Ha ualnaﬁwixy? Ak rndi TaM ﬁfaa?
fix rx yunBca? He 3abyrs - nef§ m'su rosopurs!




Oral Expression
Cluster 10: A Conversation
112-127

Cluster 1ll: Structure in Oral Expression
128-140



1.
2.
3.

5.
6.

8.

9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
e 22.
23.
24.
25.
26.
27.
28.
29.
30.
31"
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.
43.
414.

APPENDIX C

100 MOST FREQUENTLY OCCURRING WORD-TYPES

Ja 288
i 495
buty. 488
toJ 425
ne 330
tsej 295
my 247
tak 201
Jak 181
maty (v) 165
o 154
ty 151
vin 143
shcho(pro)139
na 133
ity 126
mij 123
zrobyty 122
tam 120
chy 119
tut 119
vse (pro) 118
mohty 117
znaty 112
a (conj) 101
todi 100
vzhe 100
xotity 96
ni 95
robyty 95
vona 95
odyn 89
dva 87
v 87
vony 84
shcho(conj )83
takyj 75
do 70
skinchyty 70
ta (part) 67
z 87
ale 86
to (conj) 62
1'ubyty GO

121

45,
46.
47.
48.
49,
50.
51.
52.
53.
54.
55.
56.
57.
58.
59.
60.
61.
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
75.
76.
77.
78.
79.
80.
81.
82.
83.
84.
85.
86‘
87.
88.

kazaty

bo
sestrychka
shche
dyvytys'a
pity
duzhe
skazaty
musity
vono
pershy j
takozh
vyjty
bratchyk
distaty
shchos''
nash

de

to (part)
hovoryty
dumaty
probl 'ema
daty

mama
dobre
t'azhkyj
try '
spaty
xtos'
bahato

mozhe (adv)'

t'azhko
by

okej
potim
til'ky
vse (adv)
den' -
syny$
chotyry
Jisty
lehkyj
malen'kyj
visim

59
57
58
54
52
52
45
43
42
41
40
40
40
39
38
38
36
33
33
32
31
31
29
29
28
28
27
26
25
24
24
24
23
23
2
23 -
22
22
21
21
21
21
21

-

-



122

89. vpasty 21 - 95. raz (n) 19
90. chekaty 20 96. teper 19
91. rozumity 20 97. chomu is
92. napysaty 19 98. majzhe 18
93. netl'a 19 99. nu 18
94. po 19 100. voda 18

I C %

.
&
» -

-

Note: In this data sestrychka and bratchyk refer to
'female counsellor' and 'male counsellor’' respectively.




APPENDIX D
' VOCABULARY AND PREQUENCY LIST
10 20 30 40 S50 60 70
- .
A (conj) '35 31 28 4 1 2 3
A (int) - 1
A (letter) 2
ABO , 1 5 2 1 | 1

ABY . 1

L]

ADRIJAN

AHA N ~ 3
AHAM , ,
aham 3 o «
ahem 2 o
AJZ ' ; 1
AL'ARM : 1 1

AL'BERTA ,
Al'bertu a 1

ALE 15 25 17 8

[ #.]

ANDRIJ
Andrij i 7
Andriju : S v 1

ANMLIJS'KYJ
anhlijs'ka

e

ANU .3
ATLET ‘
atlet

atleta
atlety ‘ . , 1l

0 -

123



10 20 30 40 50 60 70

o

AVTO
avto }\
avtom - B §

"k

AZH co"s 2 1 1

B (letter) , 1
BABC'A | 1
BABUS'A 1

BACHYTY : ,
. bachu , 1
bachut'
bachyla
bachyly
bachysh :
bachyt' R | L
bachyty ' |
bachyv

P b et
[l ™ ] (A1 ot
ok
[
[

%]
Lo
. <
<]
(5]
o

s BAHATO

BAL'ON :
bal'on 2 2 1
bal'onamy 1
bal'onom - ‘1
bal'ony , .
BAN'AK ° e _
ban'ak 1 ‘
ban 'akom - 1 S

BAN'KA "o
ban'ku - 1

BANK B s o i

BARABOL ' A _— 2
BAS | o ! 1



BASEN )
basejni
‘basen
basenu

BAVYTYS'A

bavylas'a
bavymos 'a

bik
boci

boku

bokom
BIL'A
BIL*SHE
BILYJ

bile

bilyj
BL'A
BLYZN'ATKA

o0

) [

[ %]

il

et
-

125

BASEN-BO
40 50 60 70

-
ot



BOH
Bozhe

BOHDAN
Bohdana

BOJATYS'A
bojalas'a
bojalys'a

- bojavs'a

BOLITY
bolilo

BOMBA '
boabamy
bombiv
bomby

BORYS
Borys
Borysa

BORYSLAV

Boryslav
Boryslavom _-

BOSHKO
BRAKUVATY
brakuje
BRANZOVYJ .
branzova
branzovyj’
BRAT

brat
bratom

-l

B s e

126
BOH-BRAT

50 . 60 70



-

BRATCHYK
bratchyk
bratchyka
bratchykamy
bratchykiv
bratchykovi
bratchyku
bratchyky

BRATY
bere
beru
braly
braty
brav

BRUDNO

BUDYTYS'A
budzhus'a

BUKVA
bukvy

- BUM
BUNCHUZHNA
BUNCHUZHNYJ
BUPKA=

BUTY
bude *
budem
budemo
budesh
budu
budut'’
bula
bulo
buly
buty
buv

Je

[

L et ot ok et T OO

[ & ]

.~ B s 0

Oy IO B LY B e LD e

[

127
BRATCHYK-BUTY
60 70

11 |
2
2
2 1
2
o 35



BY

BYTY
byty
byv

BYTYS'A
bjemos 'a
bylys'a
bytys'a

CEJ
c'oho
ce
ceho
cej
el
cym

CHARIVNYJ
CHAS
CHASAMY

chasamy

chasom
CHASTO
CHASTYNA
- CHEKATY

chekaj
chekaju

chekav "

CHEMNYJ ~
chemna
chemn1

CHEREVYCHOK

-

-

L

© -

-

Lot
B

[

128

BY~-CHEREVYCHOK

. 60

L e ez

70

-3

B e gl e v, ey



10

CHEREVYK
cherevyk
cherevykamy
cherevykom

CHEREZ 2

CHERVONYJ
chervona
chervonu ; 1
chervonyj
chervonyx

CHOBIT
choboty

CHOKOL ' ADA
chokol ‘adu

CHOMU
choho 1
chomu
CHOMUS'
CHORNY2
chornomu
chornyj

CHORTYK
chortyky 2

CHOTYRNADC'AT'
- CHOTYRY

ol

CHUTY
chuje
chuju
chula
chuly
chuty

\I-l et

s

18

30

.

129

CHEREVYK-CHUTY
50 60 70

Do amm K S g e g



CHUTYS'A
chujus'a

chulas'a -

chulos’'a
CHY
CHYSLO
chysla
CHYTATY
CIKAVO
CIKAVYJ
cikave
CILKOM
CILYJ
cila
cili
cilij
cilu
cily]
CUKOROK
cukorky

CV'AX
cv'axy

CVIRKUN

CYBUL'A

CYKLISTY

D' AKUVATY
d "akujemo
d'akuju

DAL ' SHE

DALEKO

10

L

20

74

L~
(=0 ]

A

L]

20

[ ]

-

130

CHUTYS ' A-DALEKO

70

4= 5, bl i b b iy d



DALI

DANC'A

" Danc'a

DATY
dade
da j
daje
dajut’
dala
dam
dast'
daty
dav

#

DAVATY
davala

davav
DAX -
dax
daxu
DBATY
dba je
dba ju

DE

DEJAKI
dejaki
dejakyx

DEKIL'KA

DEKORACIJA

dekoraci ji

DEKOTRI

DEN'
den'
dn'a
dni

10 20

I b

o
L]

R ~

Pt

G

ol -

M

DALI-DEN’

60

8

131

70



DEREVO
derev
dereva
derevi

DES'
DES'AT'
DESERT
DEV'AT®

DIDO
didove

DIJATYS'A

dijet's'a

DIJTY
dojshly

DIM
dim
domu

DISTATY

distajemo

distaju

distajut'

distaly
distan'’
distanu
distaty
distav

DISTAVATY

DISTAVATYS'£¥"
" distavs'a

DIVCHYNA

divchata
divchyna

m

X

e QR

30

N O RNON = e

b NN

132

DEREVO-DIVCHYNA

40 50 60 70

1
1 B
1 4
1
"3
1
L



10

DIVCHYNKA 1

b

DL'A
, 2 .
DO : 19

¥

[+

DOBRE
DOBRANICH
DOBRYDEN'
DOBRYJ
dobra
dobre
dobri
DOCY .
DODOMU 2

DOHL ' ADATY
dohl 'adala 1

DOHORY

DOL' AR

dol'ariv
DOROHA

doroha

dorohu 2
. dorozi T2

DOROHEN 'KYJ
\ dorohen 'ka

DOSHCH
DOSHCHEVYK

DOSHKA
doshky

30

w

[y

133

DIVCHYNKA-DOSYT'
40 50 60 70

] [+ o
-
o

S e e A



DOVHO

DOVHYJ
dovhi

DOVEKOLA
DOZVILL'A
DRUZHYNA

DUMATY
duma jesh
duma ju
duma jut’
dumala
dumaly
dumav

DUMKA
dumku
DURNAK
durnaky
DURNYJ
durne
durnu
DUTY
duly
DUX

dux
duxy

DUZHE

10

N - ' 3

20

H‘
s O R

13

18

DOVHO-DUZHE

‘50 60 70

. ‘m "
‘ ‘
_F1;‘*



10

DVA
druha
druhe
druhi
druhij
druhim
druhoho
druhoji
druhom
druhu
druhyj
druhoho -
dva . 5

[y

dvi 4.

dvoje

dvoma

dvox
DVADC' AT
DVADC' AT ' CHOTYRY
DVADC' AT 'DEVJAT '
DVADC'AT'DVA
DVADC' AT 'ODYN
DVADC' AT ' PJAT"

‘/DVADC'AT'SHIST‘

DVADC' AT'SIM
DVADC'AT ' TRY
DVADC'AT'VISIN
DVANADC'AT'
DVERI 4

20

18

L N

[

30

[~ 9 e

B D = 1Y

b s

DVA-DVERI
60 70
1

2 1

1
3
1



10

DYTYNA
ditej
dity
dytyna

-

DYTYNKA : 1
DYVNO

DYVNYJ
dyvna 2

DYVYTYS'A
dyvit's'a
dyvl'us'a
dyvylas'a
dyvylys'a
dyvys'
dyvys'a
dyvyshs'a
dyvyt's’'a
dyvytys'a
dyvyvs'a - 4

B et

DYZHUR

' DYZHURNYJ
dyshurnoju
dyshurny j

DZHURA
dzhuru

DZVONYTY
dzvonyly

b

E (letter)
EDMONTON

Edmontoni
EJ

ELEKTRONICHNYJ

20

o

[y

B

*

DYTYNA-ELEKRONICHNYJ

40 50 '60“ 70
2
1
‘ 3
1
2
8 1 1 1
1
[ ]
1
1



elektronichni

ELVIS

&
FABRYKA
fabryci

FARBA

FARMA
farmax
farmu

FEDAK

FIOLETNYJ
fil'otovyj
fiol'otove
fioletnyj
fioletovyj

FORTEC' A
forteci

FUTBOLISTY

GACI ]
gac 'ax 1

GAZETA
gazetu

GEORGIAN
GORILL'A 2
GROVE |

HA

HAR'ACHYJ o
har'acha 1
har'uchy; 1

RARNO

20

) o o

30

- 40

50

137

ELVIS-HARNO
60 70
1 B

I R



138

HARNYJ-HOR ' ACHYJ

10 20 30 40 50. 60 70

HARNYJ

harna S 1
" harne . 1

harnyj : 1 1
HAVEKATY :

havkav 1

HEJ S SRR
HEP L | | |
HNIJ 1 -
HNIZDO

hnizda 1
hnizdo 1

HODEN 1

HODYNA
hodyna
hodyai
hodyny | 1

[k ]

HOREJ 1
HOLLYWO0OD 1 |
HOLOSNO 11
HOLOSOK 1
HOLOVA

holova 2 6
holovi

holove 1 R

HONG KONG . 1
HOR'ACHQ o 1 1

HOR ' ACNYJ . -
" bhor'achi e 1 ;’



HORA-HRISH

- 10 20 30 40 S50 60 70

HORA \
hora 1
horax . ) - 1
horoju ) ‘ 1
horu _
hory

bt s

HORBATYJ L
horbati ' 1 »

HORLO
horla 1
horlo 1

HOSPOD' _
Hospody 1

HOVORYTY
hovor'at'
hovor'u
hovory
hovoryla 1
hovoryly - 1
‘hovorymo -

hovorysh
hovoryt'

hovoryty
hovoryv

[ VR AN XN
NN =D N

-
N

HRA
hri
‘hru
hry

83 ps b

HRATY : - : A
hraje _ . R 2
hrajemo - .o ek b s ke e
hraju _ : 1 _
hraly o _ -2 .
hraty _ ) .3

hroshi : : : ' 1

Hﬂ



HRUBYJ
hruba

hrubi
hrubyj

HRYB
hryby

HUSKA
huska
husky

HUTIRKA

hutirku
hutirky

I

IDIOTYCHNYJ
idiotychna

IKS
iksiv

IL'USTRACIJA
il1'ustraciju

IMJA

INAKSHYJ
inaksha

INDIJANKA
Indi janka
Indi janko

INSHYJ
inshe
inshi

inshoho

inshyj
inshyx

ISTORIJA
istoriju

10 20 30

1
1
5
1
;
: 2 2
2 1
2
2

40

24

140

HRUBYJ-ISTORIJA
50 80 70



ITY

ide

iden »
idet's’'a
idu
idut’
idy
ishla
ishly
ishov
ity

TIVAS'UK

JA
Ja

mene
meni

mnoju

JAJCE
Jajc'a

JAK
JAKBY
"JAKOS'
JAKRAZ
JAKSHCHO
JAKYJ
Jjake
Jaki
Jjakomu

Jaky]
Jjakym

10

~ .

171
14

44

O e v W

65

389

414
3

55

N N =

30

156
26

52

(™
"
[

ITY-JAKYJ

40 50 60 70

W -

1 52
21 . '1»-.lﬂ
1
1 .
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JAKYJS' ~-JOJ

* 10 20 30 40 50 60 70
JAKYJS'
Jakas' 1
Jjakes' 2
Jakis'
Jjakus’
Jjakyjs'

JARKO ,
Jarka . |

B B
0 b
[

JENOT ’ )
Jjenot 2
Jenotu . 1.

JERRY : 1
JIDAL'N'A | - o 1

JISTY :
T jila 1
Jily 3
Jim ’ 1. 1
jist’ . - 3
Jisty 1 7 .1 . 2
Jiv 1 , ,
JIXATY . : . S
jidu ' 1 ) : ' .
Jixaty s 4 ) 1

JIZDA o | | .
Jizdu - R | S |

JIZHA : o
Jizhu R : » -1

JOHNSON . R
) Jm BN 't,l‘ Y ,a;____l,,_;_e, S s Ea I R P .*‘x e R

e e s S L s LR



JURA
Jura : 1
Juri j 3
Jurka : ‘
Jurko
Jurku

KABET 1
KACHKA

kachka

kachky

KANAPKA
kanapku
KAPCHYK
KARA
karu
kary
KARTKA
kxrtku 1
kartky

KARTON
KASANDRA

KASHL'ATY o
kashl'aje
KATEDZH

katedzha 1
katedzhi 2

20 30

i

40

143

JURA-KATEDZH

50 60 70



KAZATY
kazala
kazaly
kazaty °
kazav
kazhe
kazhesh
kazhu
kazhut'
kazhy

KAZHET'S'A
‘KAZKA
kazka
kazku
kazky
KAZOCHKA
kazochka
kazochky
KGB
KIC'A
KIL'KA
KIL'KO

KIMNATA
kimnata
kimnati

kimnatu
kimnaty

KON'ACHYJ
kon';chg

KINEC'
kinei

K18

10

"9 ) D ek ol R

20 30 40

Ll RN RS R TR S

ok HHHHMMMUM

W -

'

T el

50

144

KAZATY-KIS
80 70
71
1l
1
4
. |
1



10

KISKA
) kosky ‘1
KIT ’ 1

KL'ASA
kl'asi 1

KL 'OZET
kl'ozetu

KLYKATY
klykav 1
KOC
kocy 1
KOCYK
‘kocyky
KOL'OR .
kol 'or =
kol 'ory

KOLO (n) L
kola ' 1
kolo
KOLO (prep)
KOLY
KOLYS'
KOMAR
komar
komara

30

145

KISKA-KOMNYC'A

50

60

70

R
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KONSENTRUVATY -KOZAK

10 20 30 40 50 60 70

KONSENTRUVATY , 1
KONSERVATORIJA . -

konservatori ji 1
KONYK

konyk

konyky

@

~ KOPANYJ | s

KOPATY .
kopa je ’ S 1
kopaty ' :
kopav x ' 1

[ ]

KOPNUTY
kopnula : 1
kopauv _ J 2

KORABEL' '3 |

KORCH
korchi 1

KOROTKO 1

KOROTKYJ o
korotke ' 1
KOROVA S 1
KOSTYK o |
Kosatyk o : 1
Koatyka < : : 2
KOTRYJ 1
KOZACTYO - oo owe -

KOZAK : |
kozakiv - IR



KOZHNYJ
kozhen
kozhni j

kozhnoho 1

kozhnoji -
kozhnyj

KOZHOM' AKA
kozhum 'aka
koxhum'aku.

KRAPATY

KRASTY
kraly

KRISLO

krisla ) , 3

F

KROKODYL '

krokodyl'a 2

KRUHLYJ
" kruhle

KRUTYTYS'A
krutyt's'a

KRYCHATY

krychala - S |

krychaly
krychat'
krychaty

krychut' 1

krychyt'
KRYJIVKA

kryjivka

kxryjivtal
KRYVORUCHKO

“KUPA

147
»

KOZHNYJ -KUPA

40 50 60 70



N/

/

KUPATYS'A
kupalys'a
kupatys'a

KUPIL'
kupil’
kupil'u

KUPYTY
kupyly
kupyty

KURIN'

_ KURYTY

kur'at’

KHSATY
kusa je
kusa jut'

KUSNYK
kusnykiv

KUSOCHOK

KU8SOK
kuska
kuskiv

kusky
kusok

KUTOK
kutkax

KUXN'A
- kuxni

KUZYN

KVITKA
kvitky

10 20

s

30

[ o |
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KUPATYS'A-KVITKA

40 50 60 70
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KYDATY-L'UL'KA

10 20 30 40 50 60 70

KYDATY
kydajut'
kydaly
kydaty
kydav

BB Ll

KYNUTY
kynula 1 2
kynuv '

[

]

KYTS'A

o

L'AL'KOVYJ C

L'AL'KA ‘ o ;
1'x1'1lky 1 , |

L'ARYSA 7 , ,
L'arysa ' 1 S
Larysa 5 1 ‘

L'ATRYNA

1l'atryni
l'atryny 1

[

- -X
o
Tt ey
c

| ol V. |

—
=
g

[

L'UDMYLA ' 1
L' UDMYLKA »1 . R A : g
L' UDYNA ,_ 3 ;
1'udy 1 1
1'udyna - ) 1
1'udyny ‘ 1
L'UL'KA | 1



LA
LARA
LAVKA

LAZNYCHKA
laznychka
laznyhky

LAZYTY
laz'at'
lazyla
lazyly

LEHKO

LEHKYJ
lehke
lehky]

LEHON'KYJ
lehon 'ke

LEHSHYJ
lehshi

LES'A

" LEVKO

Levko

Levkovi
Levku

LEWIS
LID
1'e0d
1'odi
LIDA

,IL"A

c

150

1LA-LIL'A

10 30 40 50 60 70

[ %]
(=]

Jub ok

10 & "
20
1
1

12
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% LINIJA-LIZTY

=y
L

LINIJA | | B
1ini 4 2

=
o]
-
-
=R
[
ke
=
e
o]
~}

LIPYTY ; . o
lipyla o | | 1
LIS ' ' S
1is - - » S
lisi
lisu

LISOVYJ I
lisovoji //f 2

LITAK
litaky - 1

Ty

LITATY
litaje :
litajut’' ’ : ' ' e
litaty - ’

Ll o

LIVO ‘ | 1

LIXTARKA ‘ o
lixtarku 1 ’ ,

w

LIZA

LIZHKO
‘1izhka
lizhko
1izhku

LS WX

LIZTY ' : ‘

I g



10

LOMYTY
lomyly
lomyv

LOVYTY

lovyly 1l

lovyv

LYCE A
lyc'a _
lyce

[ T

LYSHE
lysh
lyshe

bt

LYSHYTY
lyshy
lyahyla
lyshyv

g ]

LYSHYTYS'A
lyshylos'a
LYST
lyst
- lysta
lysty o
MAJSTRUVANN' A
MAJZHE 2

MAL ' UNOK
mal'unky
" MAL'UVATY
mal 'ujemo
mal'uvaty

20. 30

L

b D e

. . Y

40

- N
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LOMYTY -MAL ' UVATY

50

60

70

B e
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" MALEN'KYJ-MASKA
10 20 30 40 50 60 70

MALEN'KYJ
malen'ka
malen'ke
malen'ki : 1
malen'koho .
malen'ky]

[OFY

Y
[
W
[y

MALO - 2 1 2

MALYJ
mala ‘ 1
malyj 4

MAMA
mama 22 3 . 1

mamu _ 1
mamy 2

~ MANDRIVNYK S 1
MANDROJUCHY 1

MANDRUVATY .
mandruvat' 1
mandruvaty : 1

MARIJKA | : ) | L
MARJANNA 1 ' |
MARKO '

Marko : 1 7 1 .

Markom -~ - 1
Markovi 1

MASKA
masku 2




MATY (v)
maje
majem
ma jeno
majesh
ma ju
majut'
mala
maly
naty
mav

MATYS'A
majet's’'a

MAVKA
mavky

MAVPA

- MAXATY
maxaju

MEDAL'A

MELAN'A
Melaneju
Melani

MENSHYJ
menshyx

METELYK

MIJ
mij
moho
moja
- moje
mojeji
moji
mojij -
mojim
moju

10

8

N
MO N = b

[y

S

- N

30

N
O N = DN LN

- 40

Ve



MIS'AC'

MISCE
‘misce
misci

MISTO

misgti
misto

MJACKH
mjach
mjachi

MJAV
MNOZHYNA

MOHTY
mih
mohla
mohly
mozhe

mozhesh
mozhy
mozhut'
MOKI
MOKRYJ
mokre
mokri
mokry j
MOLOKO

MOLYTVA

molytva

molytvu

MONTREAL '

Montreal'u

10

-

I

30

ot
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MIS'AC' -MONTREAL'

50

60

ok

70
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MOTOCYKEL'

motocyklem

MOTR'A
Mot'u
Motr'a
Motrushka
Motruxa
Mots'u

MOZHE (adv)
MOZHNA

MURASHKA
murashky

MUSITY
mushu
musila
musily
musiv
musymo
musysh
musyt'

MUXA
muxa
muxu
muxy

MY
my
nam
namy
nas

MYKYT ' UK

MYNULYJ
mynuloho

MYTY

. B

10

3]

Lol

20

B bt et ek et
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[ ™ ]

10

[l

129

13

[ SR )



157

MYTYS'A-NAJLIPSHE

10 20 30 40 50 60 70

MYTYS'A
myjemos'a

[

MYXAJLO |

»

MYXAJLYK

-

MYXAS'

NA ~ 32 23 17 1 3 .1

PO

NACHENN'A

[

NADOLYNI 1
NADOLYNU : 2 1 1

NADRUHYJ 1 |

NADVIR 1 11

NADVORI | 3 T 3 1 1
NAHORI . , 1.+ 2

. NAHORU ‘ 1 |
 NAJ.. |

- s s

'NAJBIL'SHE

[ &3
¥

NAJHIRSHE
NAJHIRSHYJ 2
NAJKRASHCHE

-

NAJLEHSHE .3 o

NAJLIPSHE ‘ R 1 '



NAJLIPSHYJ
najlipshyx

NAJT'AZACHYJ
najt'azhche

NAKAZ

NAKRUTYTY
nakruchujesh
nakrutyv

NAKRYTY

nakryla

NAKRYTYJ

nakryta

~ NALYVATY

nalyvaly
NAMAL ' UVATY

namal 'uju

namal 'uvaty

NAPADATY

napadaly
NAPANJAT'

NAPEVNO
NAPRAVDU

NAPYSATY

napysala
napysaly
napysaty
naApysav

napyshem

napyshemo

napyshu
napyshy

NARAZ

30

09
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NAJLIPSHYJ-NARAZ
40 50 60 70

e



10 20

NARESHTI 2
NAROBYTY

narobl 'at’ ) O

narobyv , 1

NARODYTYS'A
narod'at’'s’'a
narodyvs'a

NASEREDYNI 1

NASH
nash 1
nasha 3 1
nashe
nashij
nashoho
nashoji 1

" NASKOCHYTY
naskochyv

NASTRASHYTY
nastrashyla
nastrashylo
nastrashyv

bt et b

NASTRASHTYS'A

« nastrashylas’'a
nastrashylys'a
nastrashyvs'a
F

NAT'AHATY

' nat'ahaly

N - W

NATAL'A

Natalka " 3
Natalko o 1

NAVCHYTY
pavchyla

30

» 40
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NARESHTI-NAVCHYTY

50

80

70



10 20

NAVCHYTYS'A
NAVERXKA 1
NAVIT' i 7
NAVKOLA
navkola - 1
navkolo * 1
NAZAD 3

NAZYVATY
nazyvajut'

NAZYVATYS'A
nazyvajus'a

NE ' 32 167
NEBUD' 1
NEDAVNO '

NEKTAR

NEMA : 2

[

NEMOVL'ATKO

"NEPRAVYL'NO

[ &

-NEPRYJEMNO

' NESTY S
nis ' 1

NETL'A

- - metl'e-
motl'a
netl'a

NEXOT'ACHY 1

30

84
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NAVCHYTYS*A-NEXOT'ACHY

40

50 60

70



NI
n'‘e
ni
NIBY
NICH
NICHNYJ
nichna
nichaou
NICHOHO

NIKOLY

NOVACHKA *
novachky
NOVAK
novky
NOVYJ
novu
novy]j

. NUMER ;-

numer /
numery

NYNI

10

[ ]
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1
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NI-NYRI
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. O-ODYNOKYJ
- 10 20 30 40 50 60 70
o) ' 2 109 17 8 6 5 7
OBID 1 4
OBIDNYJ
obidna 1
OBL'ATY
obl'av 1
oblyla 1
oblyly 1
oblyty 1
OBLYVATY
oblyvaly 1
oblyvaty o1
OBYDVA ? , ,
obydva : o B 3
obydvi 1 ‘ A
ODNOSTRIJ
odnostrij .U 2
odnostroji . 1
odnostrojiv 1
odnostroju 1
ODYN :
odyn : 1 1 4
odne - 1
odnim 1
odno o 4 1 1
odnoho 4 1 7 1
odnoji 1
odnu 1 o 5 1
odyn . 13 11 17 1 (
raz 1 7 4 ’
- -ODYMADC'AT'. 1 s S
ODYNADC'ATYJ
odynadc'atij 1

ODYNOKYJ : 1
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OKEJ-OSCAR

10 20 30 40 50 60 70

OKEJ | 1 15 2 1 3 1

OKRUHLYJ i
okruhle 2
okruhli 1 1

OKSANA H

Oksana : 8
Oksano 1

OKDL'ARY 3

OLENKA

Olenka s 1 1 X
Olenkoju 1

OLIMPIJADA
olimpijada ‘ 1
olimpi jadu ] 2

OLIVEC' . ‘
olivec' 1 1 1
olivcem o 1 | 1

ONTARIJO - SR
Ontari ja 1

ONTARIO - ‘ ‘ . 3

'OPAL'UVATYS'A |
opal'ujut's’'a 1. . »

OPYNYTYS'A A |
opynyvs 'a N 1

- OREST ' | T 1 3

ORLYK . ’ _
- Orlys- - R SRR 1

0SA | | . .
osy ' - 1

OSCAR | 1



OSTANNYJ
ostann'ocho
ostanni j
ostannyj

OSTRYJ
ostre

OSYP

oT

éTRDK
otroky

0z

OZERO
ozZera
ozeri
ozero

PADATY
padaje
padaly
padav

PALEC'
pal'ci
palec'’

PAMJATATY
p;mj:t;ju

PAN
pan
pana

v;f’P.ﬁl!"i.j

PANI

Ll ]
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OSTANNYJ-PANI
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PAPIR-PEREBYRATYS' A

10 20 30 40 50 60 70

- PAPIR

paperi

paperu - -

papery

papir 2

s

PAPIREC' : 7
papirciv 2 1

PARA
paru 1

PARASHUT ‘
parashut
parashuti
parashutom

B B

PASUVATY ,
pasuje 1l
PATYCHOK
patychkiv
patychky
patychok

o

PATYK - - )
patyk 1 ' U .
patykamy ' 1 ‘ L3
patyky | 1

PAVLUS' 1

PAVUK : ) *
pavuk - 3
pavuka : ' 1.
pavuky - ' 1

PEREBRATYS'A
perebralas’a
perebratys'a

e

PEREBYRATYS'A 7
perebyrajemos'a 1
pemsbyratys'a 4



PERED
PEREHL'AD
perehl'ad
perehl 'adi
PEREKRUCHENYJ
perekruchene
perekruchenyj
PEREKRUTYTYS'A
PERELIZTY

PEREMIN'ATY
pereffin'ala

PEREMIN'ATYS'A
peremin'avs'a

PEREMINYTYS'A
PERESKADZHATY
pereskadzhaje
PERESKOCHYTY
PERESTATY
perestala
perestaly

PERESTRASHYTY

perestrashylo -

PERESTRASHYTYS'A
perestrashylys'a

perestrshyvs'a

PEREVERNUTY
perevernuly
perevernuv

P IRYTY .

PERFBXTNO

-

10

NN

[ %]

O

40
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PERED-PERFEKTNO

50 60 70



PERO

perom
PERSHYJ
persha
pershe
pershi
pershij
pershoji
pershu
pershyj

PES

PESYK

PETRO

PEVNYJ
pevna

PID

PIDLOHA
pidloha
pidlohu
pidlozi

PIDNESTY
pidnesty
pidnesu

PIDSHTANCI

PIDSPODOM

PIDSYPL'ATY

~ pidsypl'aju

PIDVECHIROK

PIDXODYTY
pidxodyt’

PISL'A

4,

B

Ll

30

W
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~ PISN'A-PL'ASTYK

30 40 50 80 70

8
[=]

10

PISN'A
pisn'u
piani

WK

PISOK
piskom
pisku

- pisok

N N

PITY
pide 5 )
pidit’ . - 1l =«
pid _
pishla
pishlo
pishly
pishov
pity-

was o
(=
—
N
-

hn‘

-
™Nog
B
[

PIAT' 13 2
PJATNADC'AT' 1

PYTY , ‘ | o -

PL' AMA : . 1

PL'ASTYK
pl'astykom 1



PLAKATY
plache

plachu
plakala
plakaly
plakaty
plakav
PLASHCH
PLATYTY
PLAVANN'A
PLAVATY
PLECHI
PLESTY

PLYVAK
plyvaka
plyvaky

PO
PO-ANHLIJS'KY

PO-~OBIDNYJ
po-obidni j

PO~UKRAJINS 'KY
PO-ZHYDIVS'KY

POBACHYTY
pobachyly
pobachyty -

. pobachyv

POBIHTY
pobih
pobih{a '
pobihlo -~

10

[

s ps

0N b et pa
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PLAKATY-POBIHRTY
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POCHATY-POKAZATY

100 20 30 40 50 60 70

POCHATY -
pochaly ' 3
, pochaty 1
pochav 1 2

POCHUTY
pochujut' 1
pochuly 1 .
pochuty 1

PODATY 2 ' , ' 1

PODOBATYS'A
podobajet's'a
podobalas'a
podobalos'a

D e CR

PODR' APATY
podr 'apala _ 1

PODUSHKA : X
podushky 1 2

PODYVYTYS'A
podyvylas'a . 2 . :
podyvylys'a 1 ‘ ‘ )
podyvys'a 4 ’ - 1
podyvytys'a 1 . o

-
.,
’

POFARBUVATY : _
pofarbuju ' 1

POHANO " 1
POHODA ] ‘ " 1

POJIXATY o
pojixala 1 .
pojixav - : . 1

POKAZATY ' , o
pokazala . 1 X

~ pokazav . 1
pokazhy . 4



10

POKLASTY
poklala _ 1

POLECHKO

POLETITY
poletiv 1
poletyt'

- POLOMATY
polomala

POLOZHYTYS'A
polozheshs'a

POLYCHKA

POMAHATY
pomahaj
pomahaje
pomahajut'
pomahav

POMARENCHEVYJ
pomarancheva
pomarencheve
pomarenchevyj

POMERTY ‘
pomer

POMICH

POMIN'ATYS'A

POMOHTY
pomohla
. pomohlo
pomohty
pomozhu |
pomozhy /

POMYLYTYS '}
pomylyvs''a

et 2

T (Y o

e B “

30
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POKLASTY-POMYLYTYS'A
40 50 60 70
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POPEREDU-~-POSUNUTY

10 20 30 40 50 60 70

POPEREDU ' | 1
POPEY . 1
POPID 1
POPRAC' UVATY | 1

POPRAVYTY ‘ -/
- popravymo . : 1

POPROBUVATY . .
poprobuj f :
poprobujemo
poprobuju
poprobuvala

D
L]

POPROSYTY "
poproshu ‘ . o
poprosysh -‘
POPXATY |
popxav 1
POR' ADKUVANN ' A BT
POROBYTY
. porobyla . |

- et

PORUXATY
poruxaje ] 1

~ POSEREDYNI 1

POSKLADATY
poskaladaj

Il

POSTAVYTY
postavyla
postavyty 2 .
postavyv v : ‘ 1

4]
)

POSUNUTY )
posunuv ) o 1
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POSNUTYS ' A-POZA

10 20 30 40 ‘50 60 70

POSUNUTYS'A . 1

POTEKTY . e
potekla 1 ,

POTIN
potim 10 1 9
potomu 3

‘POTR'ASTYS'A .
potr'ass'a. 2 )

POTRISKATY
‘potriskalo 1

POTROXY , | | 1

POTV
‘potvdtky 2

POTYSNUTY ‘
potysnula y _ 1

POVERNUTYS'A
povernulas'a ~1

POV ISHANYJ |

POVISHATY
povispu' 1

POVITR'A'™
povitr'u 1

POVNO S 2
 POVNYJ , -
povne o1
povnyJ ' 1Y
POVYNEN : | 1 | T e
POZA 2



POZHEZHNYK .

pozhezhnyky

POZVOLYTY
pozvolyly

.PR'ATATY
pr'atajemo

"PRAC'UVATY
prac'uje
prac 'ujut’

PRAPOR

PRAPOREC'

PRAYDA

 PRAVDYVYJ

" preifiyva
pravdyvi

PRAV

PRAVYL'NO

v
PRAVYL'NYJ
Pravyl 'ne

PRESLEY
PRO
PROBA

PROBL' EMA
probl ‘ema
probl'emu
problem
problema
problemu

B B e e RO
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POZHEZANYK-PROBL ' EMA

30 40 50 60 70
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!

PROBUVATY-PRYJATEL'

10 20 30 40 50 60 70

PROBUVATY
probuj
probuje
probujesh
probuvala 1
probuvaly 1
probuvav 1 1

bt pt s

PROCHYTATY
prochytala
prochytaty

-

PROHRAMA
prohranu 1

PROHUL'KA
prohul 'ka
prohul 'ku
prohul 'ky

D A

PRQSTO A 1

PROSTYJ .
proste B | \ \

PROSTYRALO , .
prostyrala . 1

PROSYTY o, - )
proshu 6 1 3 1

PROTYVNO . 1
PRY 1 2

PRYCHIPYTYS'A
prychipyvs'a 1

PRYJATEL' ,
pryjatel’ = 1
pryjatel'a I | )
pryjatelem 1

L}

&



ﬁffiemnist'
pryjemnosty

PRYJIXATY
pryjidem

 PRYJTY
pryjde
pryjshla
pryjshly
pryjshov
pryjty

" PRYKLAD

PRYNESTY
prynesla

PRYTYSNUTY
prytysnula

PRYXODYT'S'A

PRYXODYTY
pryxodymo
pryxodyt'
pryxodzhu

PTASHKA

prashok

PXATY
pxajesh

. PYSATY

- pysaty
pysav
pyshe
pyshesh
pyshu
pyshy

10

Ll N R

Lol ]
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Lol o
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PRYJEMNIST' -PYSATY

40
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PYSATYS'A~-RESHTA

10 20 30, 40 50 60 70

PYSATYS'A .
pyshet's'a : , 5

YTANN'A ' 1

W

YTATY
pytaju 1

PYTATYS'A o o -
pytajet's'a 1 fﬁ=§§§§%§
pytajus'a 1
pytalys'a ; 1

RADYRKA
radyrka
radyrku

ol o

L]
|

RANO ' 4

razy N

|1
o
N
[~
M
B b BRI LD

RAZ (adv) 10

RAZOM ; 1 {

REBECCA 1 :

RECHENN'A 1

REKORD . e S N
rekordi - 1 .

REPETKA ' :
repetky v 1

RESHTA . 1 | R 4



10

RICH

rechi p : 3

ridna®

ROADRUNNER
ROBOTA

" ROBYTY
.robl'at'’ 1
*obl'u 1
roby
robyle
robyl
robymo
robysh
robyt'
robyty
robyv

B

B GO e

20

Ld

-
el L

(" :
00 W w b

P

-

L

1+ B ]

v o)

40
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RICH-ROBYTY

‘60 170
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aaarT-ng'
RODYNA
ROJEVYJ

rojevi
rojevyx
ROMAN
Roman
Romana
ROMCHYK

ROMKO
Romka
Romko
Romku

RONISH

ROSTYK
Rostyk
Rostyka

ROT
rota

ROVER ,
roveri

ROZBYRATYS'A

ROZBYTYJ
rozbyti

ROZL'ATY
rozl'av

ROZOMITY
' rozumiju

" RUCH

18

30

(o

[~ ]

(-

40

50

w
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YT'S'A-RUCH

60 70



RUKA.
rukax
ruku 1
ruky

RUKAVYC' A
rukavyci 1

RURA
ruru ' 1

RUSALKA S |
RUTA

ruta

ruty

RUXANKA ° a
ruxanka
ruxanku
ruxanky
/

RUXATY
ruxaje 1
ruxala

RUXATYS'A
ruxajet's'a
ruxatys'a - 1

-RYBA
ryba ) -
rybu : 1

S'AN'A ' ; 1

S'OHODNI -

8s'wpy. . ... 1

b

rey =

e
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RUKA-8' UDY

40 50 60 70
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SAM
sam
sama - 1
same
sami 1
samoho

SEBE
sebe
sobi , 1
soboju

SEKRETNYJ
sekretni

sszgnsu

SEREDYNA
seredyny 2

SESTRA
sestra 8
sestry 1

SESTRYCHKA
sestrychka 2
sestrychko
sestrychkaoju
sestrychku . 1
sestrychky : 7
sestrycheci 1

SHAFA ) 1

SHAFKA
_shafku 1

SHAPKA
* shapkax
shapky

SHCHASLYVYJ
ehchgq;yva

-~

20

ot

LR ‘li'

',i‘§

[

Lol ool ™ |

(WY

1

e

40
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SAM-SHCHASLYVYJ

50 60 70
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SHCHE - 9
SHCHERAZ :

SHCHITKA
shehitku ‘ 4

SHCHO (pro) 11
SHCHO (conj) 30
SHCHOB 6
SHCHOJNO

SHCHOS *

shchos'
chyms'

Ll |

SHIST'
shestij 1
shist'

SHKL ' ANKA
shkl 'anku
shkl 'anky

* SHKOLA

shkola

shkoli 1
shkoly

SHNUR
shnur

shnura

SHNUROK
shnurkom
shnurok

SHPYL'KA
shpyl 'ok

22

54

30

11

30

10
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SHCHE-SHPYL ' KA

50 69 70
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SHTANY
shtanax
shtany

SHTREKA
strekoju

streky

~ SHTURKNUTY
shturknuv

Y. SHUKATY
- ShUli:
shukety

SHYBA
shybu

SHYJA
shyj1i
shyju

81

SIDATY
sidajte

SIM

SIRNYK
sirnyk
sirnykiv
sirnyky

SISTY
sila
sily
sisty
siv

10 20 30

15
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SHTANY-SISTY
40 5Q 60 70
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SRAKATY
skache R
skakaje ,
skakaly
skakaty
skakav 1

SKAZATY
skazala
skazaly
skazaty
skazav

, skazhut"

[ Ve

8KECH
skech

skechi - v
SKIL'KY

SKINCHYNYJ
skinchyne

SKINCHYTY
skinchu
skinchyla
skinchyly 8
skinchysh 4
skinchyty . '
skinchyv

SKINCHYTYS'A
skinchyvs'a,

SKLADANKA
SKLADATY

SKLEP :
sklepu 2

 SKOCHYTY
skochyv . 2

SKORO

20

Wk N W

30
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¥ ' KATY ~SKORO

60 70
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: K SKRYPKA-SMIJATYS' A

20 30 40 50 60 70

st
o]

-

SKRYPKA !
skrypci ‘ \ 1

SKUCHYTY ‘
skuchyla 5 Do "1

SKYNUTY
skynula 2 1
skynuv 1

SLAVKO
Slavka
Slavko

. SLavku

—

>

SLOVO
slova ] 1 : 8
slowe 6 !
SLUXATY | :
sluxajte ’ ' 1
sluxaty 3

SLYVKA : 1
SMACHNOHO ‘6 1 1

SMACHNYJ
smachne

[+ ]

SMARGUL'A 5 6

SMARKATY
smarka jesh 1

SMAZHENYJ
smazhena 1

SMERDITY .
smerdyt' : . T

SMIJATYS'A
smijalas'a
smijatys'a
smijavs'a

el L
()
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) ' SiISHaPiSPATY
10 20 30 40 80 60 70

. SMISHNO b 1

SMISHNYJ
smishne o1
smishnt o
smishnu

-

SMITNYK
SMITT'A

| " [

SNIDANN'A
SNIDANOK 8
SNYTYS'A

snylos'a 1
snyt's'a ‘1

SO . 1 1

SOLODKYJ
solodki 2

SON - had
sni ’ 2

SONCE 1 1
SONECHKO 2 | '
SOROKTRY | 1

SPALYTY

spalyly o S |
spalyty 1

SPATY
spala :
spalo . 1- S -
spaly '
spaty .
spav
spyt'

[}

Ll B F 7]
F Y
[
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SPECIJAL'NO
i

SPECIJAL'NYJ
specijal 'noho

SPEREDU

SPIV

SPIVATY
spivaje
spivajemo
spivajut'
spivaly
spivaty

SPIZNATY
spiznala

SPORT
SPRAVDI

SPROBUVATY
sprobujemo
sprobuju
sprobuvaty

SPYTATYS'A
ST'ARNUTY

st'ahnuly
st'ahnuty

8T'AZHKA

st'azhky
STANRUTY
stan'te

STARSHYJ
starshi
starshyx

| ]

10 20
1

1

1
1
1

;
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5

30
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- SPECIJAL'NO-STARSHYJ
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STARYJ-STRYBUNEC'

Io 20 40 50 60 70

[ ]
‘O‘

8TARYJ ,
stara ' - 2 . .
stare 1 ”

STATY ; ~ ,
stav ) 3

STATYS'A - )
stalos'a E 4 2 2 ~1

STAVATY 4 -
staju 1
stavajte - ) 1
STEZHKA .
stezhkoju 1
STIL )
stil 1 2
stolti 1 ' ' ’
STINA ( .
stin 1
3TO 2
STOJATY
stoju 1
STRASHNO : 4. 2 1

STRASHNYJ
strashne 1
.atrashni 1

STRASHYTY
strashyla
strashyly

straxu 2

Mk

STRYBUNEC'
strybunec'
stybunci

Lo |



STUKATY
stuka jut'

SUKONKA

sukonky

SUNUTY
sune
SUNNYLEA
SUPERMAN
STUPIDOS
SUSID
susida
susidy
SUSIDKA
SUSIDNYJ
SVARYTY
SVIJ
svit '
SVITLO
svitla
svitlo

SVITYTYS'A
svitylys'a

SVOJE
SVYNKA

SXODY ¢

sxodiv
sxody

SXODYNY

10

e

40

189

STUKATY -SXODYNY

50 60 ,70
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SYDITY-TAK
~-
<
10 20 30 40 50 60 70

SYDITY i

sydily 1 -

8sydity 1

sydzhu . 1

SYL'NO 1 | 1 1
SYLVIJA 1

SYMVOL
symvoly ‘ 1

SYN'C'O )
- sync'u 1

SYN'O 1

SYNYJ
syn'e/syne 18
syn'u/synu 1 1
synij 1
synym . 1

T ' AZHKO 21 2 . 1

T'AZHKYJ
t'azhke 21
t'azhki . ' 1

TA (part) 11 19 26 5 6
TA (conj)- 1 1 1
TABIR

tabir ! 2 1 1

tabori 4 - 4 !
taboru ' 5

TABLYC'A
tablyci 1

TABOROVYK
taborovyka 1

TAK 38 112 31 14 .3 1 4
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TAKOZH-TELEVIZOR

10 20 30° 40 50 60 70

TAKOZH : . )
‘takozh . 4 16 12 3 4
tezh ’ 1

TAKYJ’
taka 1
take 3 12
taki 16 3
taku 4
takyj 8
takyx

N O
[y

18 1 9

&

TAM ' 40 26
TAMTOJ ' -1

TAN'A : _
Tan'u 1 )

TAS'MA
tas 'mu 1 :

TATO
tata 4 S

tato ‘ 5 3 1
TEATR R . . ' 1

TEJP
tejpu ; SR 1

. TEKTY
teklo 2

TELEFON
telefonax
telefoniv

-

TELEVIZIJA ‘
televiziju 1 - 1

TELEVIZOR . .
televizor > 1
televizori - 1 .
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TENIS-TOJ

10 20° 30 40 50 60 70

TENIS ) 1
TEPER 10 1 3 5
TEPLO B |
TERENOVYJ
terenovi 1
terenovij 1
terenovu 1
TETA
teta 1
_ tetoju 1
tetu 1
TEXAS 1
TIL'KY .
til'ko 1 )
til'ky 3 5 7 5 1
TO (conj) 29 5 17 8 3
TO (part) T 12 8 1 5
TOCHKA _ :
- toehku 1
_IDDI 39 9 44 5 ' '3
TOJ .
tlgﬁ\ 1 2 2
te 1l
t1i 2 8 9 : 1
- tim : 1 1 =
to - 18 214 48 23 1 7 21
toho 4 5 2 1 2
toj o . 7 10 10 3 7
toji S : 1
tomu 1
tu e 1 1.
tym ’ , 5 1
tyx : * 1 2 3.
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TOLPA-TROXA

10 20 30 40 50 60 70

TOLPA
tolpy 1

w

TOMU (adv) 1

[ %]
ot

TOMU (copd)
TORONTO

Toronti 1 .
«/ Toronto A 1.
TOVARYSH 7

-tovarysh 1 -

tovaryshi 1
TOVARYSHKA

tovaryshka 3

tovaryshky 1

TOVS® A 1

-

TRAKTOR

TRAVA
travu . 1

TREBA 10 6

&

TRETIJ
tret'a 2 o 1
tret'e ’ 5
tretyj 1 g

TRISKATY
triskalo 7 1

' TROSHECHKA o

* -\ TROSHKA , , o o
« - troshka N S e
2 ] -

troghky
F

TROXA
troxa 1 1 1
troxy : 1 1
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' jbr ’ {¢s TRUDNY J-UBRANN'A -
. “10 20 30 40 S0 60 70

TRUDNYJ ; _

trudne o 1
TRY

troje ' : 1 S

try 1 17 2 3 3
TRYDC'AT' : r
TRYMATY ‘

trymala .1 S ;

trymaty , s o ‘ 1
TRYMATYS' A . '

trymalos'a 1

trymatys'a ) . 1
TRYNADGC'AT' 1
TUDY - . 4 1
TUT 2 71 12 -4 2 15 13

|

VIJ e
tvij . S 1 T
tvoje - 1. 1

. TY &

tebe 2
tobi , 11
ty 66 .23 25 5

| SN 5]
[

10

R
n
L

TYSHA :
tysha O 2
tyshi ’ A .o 1
tyshu . L ’ 1

TYXO 11 1

TYZHDEN' )
tyzhniv 1

UBRANN' A ' 2



10 20

'UKRAJINA
Ukrajini

UKRAJINS'KYJ
ukrajins 'komu ] 1

UNIVERSYTET
universytetu 1

URODYNY
URODZHENN'A 1

UZHYVATY
uzhyvajut'

v 35 8

~ VALIZKA

VAR'UVATY
var'ujemo
@ 'uvaty
VASHYJ
vashe
VATRA
vatra
vatru
VBRANN'A . i
vbranni . 1

VBRANYJ |
vbrani 1

ar-?mi‘ﬁ'.l S |
" VBYRATY 1

VBYRATYS'A

30

29

s

40

e

50

60
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70
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VCHORA-VESELYJ
10 20 30 40 50 60 70
VCHORA

vchera o 2
vchora : 2

L
B
[

VCHYTYS'A
vehymos'a ' 1

VDAR'ATY
vdar'aju : 1

VDARYTY .
vdaryly ’ , 1 _
vdaryty : 2 ‘ o
vdaryv 1 2

VDARYTYS'A
vdaryvs'a 1
VDOLYNU 1 1
VDOMA o | 1
VDVOX ‘ ’ 1
VECHER'A
vecher'a
vechgf‘u
vecheri

VECHIR .
vechora ; 1

T e bR

VELYCHEZNYJ
velycheznu C ‘ 1

VELYKYJ
velyka
velyki
velykyj

-]

Tt ot
[ R
L

VESELKA - _
veselka S 1
vesaelky ' 1

e

VESELYJ
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VESL'ARI-VIL'NYJ

10 20 30 40 50 80 70

VESL ' ARI | 1
VESOLOVS'KYJ 1

VIDCHYNENYJ )
vidchyneni 1

VIDCHYNYTY )
vidchynyla 1 : ®
vidchynyv 2 .

w

VIDPOVID'
VIDRO 1
VIDSVIZHYTYS'A 1
VIDTODI 1
VIDTVOR'ATYS8'A L , o 7
vidtvor'ajut's'a . 1
VIDVIDANN'A - 8
VIDZNACHKA
vidznachky S ]
VIDZNAKA .
vidznaky 1 2

VIJNA , : S,
vijnu ‘\\ . . 1

VIKNG N o
vikna , 2 .
vikno . - 1

VIL'NYJ 1

—



VIN
Joho
Jomu
n'ocho
nym
vin

\

VINOK
VISIM
VISTI

Y

VITER
vitry

VKYNUTY
vkynuly

VLIZTY
viizly

VLUCHYTY
vluchyla

VMILIST'
vmilosti

VMITY
vmije
vmi ju
vmila
vmiv

Voo

. V'YRATY ‘e

vayraje
VNOCHI
VNYZ
VNYZU

VOD' ANNYJ
vod 'annymy

10

2.,

20

13

20

30

40

50
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VIN-VOD'ANNYJ

60 70
S

22

3 1
1
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VODA-VOVNA

10 20 30 40 50 60 70

VODA
voda 2
vodi
vodoju .
vodu : 4
vody i

e D e
[ %1

VODNYJ
vodnymy

[

VOHNYK :
vohnyk 1
vohnyka

" vohnyku
vohnyky

B = B3

VOHON'
vohnl
vohon' 5

|
[+ I

VOLODYMYR

VONA
JiJ
Jiji
neji
neju
vona

ouuti

-
o]
[

‘W\
N O ANNO

R *hrﬂhﬂH
i

b
Y

' YONO

VONY |
Jix . | 1. 1
nymy

nys - )
vony , a5 6 2

O
ot

VOVCHUR = 1

777 A 7 _
vovny . : 1
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VPASTY VY

10 20 30 40 50 60 70

VPASTY
vpade 1 1
vpala
vpalo
vpaly
vpav

00 = bs LA

VPOR'AD 3

VRANCI

N W
ol

VRANO
VS'AKI 1 1

vS'UDY 2 1 SRR
VSE . o
ve'o _ 5

vi8e : : 4
vai 19 22

veim

vsix . : 1 h 2

VSE (adv) , 3 15

BB e 1D
e
3]

Ll RN

[ %

VSIL'AKI 1 2 1

VSTATY
vstaje
~~—Vvstajemo
vataju
vetaty
vatav

I pu Y [ %]

VSTAVANN'A ; 2
VUJKO 2
" YVAZHATY C , |
vvazhaj : L ] - 1
VVECHIR 7
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VYBIHTY-VYLIZTY
. 10 20 30 40 50 60 70
VYBIHTY

vybih
vybihly

L

VYBRATY
vybrala 1 .

VYBUXATY
vybuxala
vybuxaty

o ]

VYBYTY 7
vybju , 1

VYHL'ADATY
vyhl 'adaje 2 . N
vyhl'adajut' ‘ : 1
vyhl'adaly 1 : L
vyhl'adaty 2 b | '

VYHRATY
-vyhra ju
vyhrala
vyhraly
vyhraty

L " N YRy

VYHRAVATY

VYJIXATY
vyjixav _ 1

VYJTY : ‘
vyjde 1
vyjdut' 29
vyJjdy : 4
vyjshla V 1
vyjahlo 2
vyJshly o : 1 3 L
vyJshov o EREE TIRIEY ST R

VYLIZTY e o B
vyliz | . ; 1
vylizty 1 _ -
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VYLL'ATY-V3HYVATY

10 20 30 40 50 60 70

VYLL'ATY "
.vyll'ala 1
vyll'av : . 1

VYLL'ATYS'A
vyll'alos'a

L

VYNESTY
vynesla ' 1

VYNOSYTY 1
VYPYTY o 1
'VYSHKIL
vyshkolu 1
VYSKOCHYTY 1
VYSOKYJ
vysokomu 1
VYTRYMATY
vytrymajesh
vytrymaju
VYXODYTY
vyxodyt' 2

B

VZ'ATY
viz'mu -
viz'my
vz'ala
vz'aly 2
vz'aty 1 1
vz'av 2

b e

]
o

VZAD 1
VZHE 9 €3 15 10 1

|

VZHYVATY
vzhyvaly 1
vzhyvaty 7 1
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XATA-XTITY
10 20 30 40 50 80 70

XATA
xata
xati
xatu
xaty

D e LY

XATKA
xatky : 1

XLOPCHYK -3

XLOPEC'
xlopec'
xlopc'a
xlopci ' 2
xlopciv 1

B s e

XODYTY : ,
xody , 1
xodyla - 1
xodyly . 2
xodymo ’ s 1
xodyty 2.
xodyv 1 1

XOTITY
xoche
xochesh 1
xochete '
xochu
xotila
xotily
xotiv

[ 17
'
= Db
N T B
B B9

XROBAK
xrobakiv
xrobaky

W

XROPITY ‘
xropysh S 1l S R
xropyt'’ . 3 '

XTITY v _
xtiv -2 2
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XTO-ZABYRATYS'A

10 20 30 40 50 60 70

XTO
kym
xto _9 2

[ ]
L

XTOS*
kymos '
kyms'
xtos'

¥,
[
[« =

XUDOZHNYK
xudozhnyk - 4
xudozhnyka R 3
XVORYJ R \
xvorym 2 ‘
XVYLYNKA
xvylynku 1 1
11 32

[l
‘q‘

z

b
)
" %

ot
[
ry

ZA

ot
L

ZABAHATO

ZABOJATYS'A
zabojavs'a 1

ZABRATY
zabraly
zabraty

]

ZABUTY
zabud'

ket

zabula a3 1 1
zabuv 2 2

ZABYRATYS'A L .
sabyrajs'a ’ '

L
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ZABYTY-ZAJTY
10 20 30 40 S0 60 70

ZABYTY

zabyj
zabyla ‘ E;
zabyly

zabyty
zabyv

O -

Py

ZACHATY
zachala
zachaly
zachaty _ 1
zachav 2 A
zachnu 2

[y
-y

ZACHATYS'A ’
zachalos'a . 1
zachalys'a 1
zachavs'a 1

ZADACHA 1
ZADALEKO - 1

ZADOK o 1 ’

ZADOVHYJ 1 .

ZADZVONYTY
zadzvonyv 1

ZAHASYTYS'A )
zahass'a 1

ZAHUBYTY
zahubyv 1

ZAHUBYTYS'A
zahubylas'a 1

ZAIJN'ATT'A
zajn'att'a 1
zajn'att'ax 1

| ZAJTY : !‘%\ 1



ZAKRUTYTYS'A
zakrutylas'a

ZAKRYCHATY

zakrychala
ZAKRYTY

zakryv
ZALUCHENYJ

zaluchene

ZALYSHYTY
) zalyshy

ZAMALO

ZAMIN'ATYS "A
zamin'ajemos'a
zamin'ajus’'a
zamin'atys'a

ZAMIST'

ZAMKNENYJ
zamknena

ZAMKNUTY
zamknula

ZAMOK
ZAN'ATT'A
ZAPIZINO

ZAPLATYTY
zaplatyly

ZAPXATY

. ZApXAly
zapxaty
ZAapxav

-~ ZARAZ

i

20

30
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ZAKRUTYTYS'A-ZARAZ

40 50 60 70



|5

. ZARAZKA
ZASHPORTATYS'A
zashportajus'a . 1

ZASMIJATYS'A
zasmi jalas'a 3 -

ZASNUTY
zasnula 1
zasnuly 1
~zasnuv 1

ZASTR' AHNUTY o
zagtr'ah ; 1

ZAT'AZHKO 1

ZAT*AZHKYJ
zat'azhke 2

ZATKATYS'A - 3

ZATOPYTY _ _
zatopyt' ) 1
zatopyv i 1

ZAVJAZANYJ - - -1

ZAVZHDY
zavshy
zavzhdy

ZAXODYTY
‘zaxodyly : 1

ZBANOK - | g -

. \M H

'ZBOKU | R {f;%}{

ZBUDYTY
zbudyla
zbudyty
zbudyv

YY)
~—
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ZARAZKA-ZBUDYTY

40 50 60 70



ZBUDYTYS'A
zbudylys‘'a

ZBYRATY
zbyraty
Zzbyrav

ZBYTOK
zbytky

ZDATY

ZDAVATYS'A
zdajet's’a

ZELENYJ
Zelene
zelenu
zelenyj
zelenyx

ZHABA

ZHABKA
zhabku

ZHASYTY

ZHE

ZHORITY
zhorila
zhoriv

ZHOVTYJ
Zhovte
zhovty]j

ZHUCHOK
zhuchka
zhuchok

ZHYD
- zhydy

10

20 30

10

W

12

40 50
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70

e



ZAYTY
zhyv

. zhyve
zhyvut'

ZHYVYJ
21

ZIBRATYS'A
zibralys's

ZIRKA
zirky

ZJISTY
zjila
ziim
zjisty
zjiv

ZL'AKATYS'A
zl'akavs'a

ZLAPATY
21;951;

ZLE : . *

ZLOMANYJ
zlomanli
zlomanyj

ZLOMATYS'A
zlomajet's'a

ZLOMYTYS'A
zlomylys'a
zlomyvs'a

ZLOVYTY
zlovyty
zlovyv

Ty

Ll

40
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ZHYTY-ZLOVYTY

60 70

[



ZLYJ
Zla
zlyJ

ZMAHUN
zmahuna

ZMIN'ATYS'A
zmin'atys'a
zmin'us'a

ZMINYTY
zminyla
zminyv

ZMINYTYS'A

ZMOHTY
Zmozhe
zmozhesh

ZMUCHENYJ

ZNACHYTY
znachyt'

ZNAJTY
znajshla

- znajzhly
znajshov
znajty

ZNATY
znaje
zna jemo
znajesh
znajete
znaju
anala-
Znaly
zhaty
ZDAv

10

(R Yy Ry

20

L L

>
KD OO~D

D e
pan
L
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ZLYJ-ZNATY
40 50 60 70
2
1
1
1
2
1
1
2 o

G b



ZNOV
Znov
Znova
znovu

Z0JA
Zojeju

ZOR'ANNA

ZOZUL'A
ZOZUL'KA
zozul 'ku

ZROBLENYJ
zroblene

ZROBYTY
zrobit’
zrobl'u
zrobl'ut’®
zroby
zrobyla
zrobylo
zrobyly
zrobymo
zrobyt'
zrobyty
zrobyv

ZROZUMITY
grozumiv

ZUPA
zupu
ZVUK
. zvuk
zvuky

ZYMA
zymi

ZYMNO

10

YV

[ gnd

L

it wd p

<17

30
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o F R

L

o
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_ APPENDIX E
WORDS USED BY THE CHILDREN THAT FALL INTO THE CATEGORY

'ENGLISH’
& fair nope
about , fantom aorth
agents fight not
attention flashlight nothing
baby florescent of
bad foil on
balloons food over
baseball fun page
batflies - garden panther
bathing get party
beep ghost pillow
better gorilla piak
bite granola please
bombs guys plus
booby handstand pumpkin
botanical hazard pussycat
boy hello recorder
bumpy hi ‘right
bye hornet rolled
can horror saw
cap horseflies . shampoo
carefree bhouse ) gsinchy
caterpillar : how gki
Chinese I'm skipped
control ‘ idea sleep
cooperate impossible : soccer
dictionary - in soccerbaseball
direct it . some
director it's | sorry
disgusting jello ' spider
don't , know - stack
done , laugh * stories
down madam story
dragonflies ~ makes ~ suckers
drowned mean suffocating
drugs mime ‘ surprise
duke ’ ' mind . tape
eater - mosquito teacher
education moth tell
exact need than
exactly new that's
exhibition . no ' the
there want wvith

212



tickle vater wizard
tickling ve wow
trap wab . ya
tree well yech
twins " what yey
upside whole you

walking wviggle : your

Note: The above is a 1list of all the individual
lexical items used by the children that fulfilled the
criteria established for the class 'Roglish’'. Some of
these vwords occurred in' phrases while others occurred
as individual items within a Ukrainiaa enviromment.



