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ABSTRACT -

y “ /Q The purpose of the study was .to investigate the influence

3
. ‘_»/
'

‘of social and natural environment interact&on on individuals participating

i

~in five-outdOor education classes at the University of Alberta,'Canada.
“By applying self interactionist q{:ory to an outdoor education setting, o
‘vit was intended t evaluation of outdoor education programs could be .
.extended.tokincludeithe‘social_advantages for participants.
! The‘individual's self'concept was chosen,as,the basictunit
'of study.‘ A self rating, self concept inventory was develOped modified p
from that ‘'used in-a similar research by Sherwood (1962) This inventory
was presented to. the subjects before and after a three t@ four day camping :
"experience_ The data was analyzed using an S.P. S/S..computer package. -
It was'found thatxthe self concepts of the subjects changed-
pin aipositive direction as a result of the outdoor education experience,
;(significant at the '001 1evel) Greatest changes were found to be in
.the skill area of the self concept which reflected ‘the. emphases of the
'outdoor education program.A Changes ‘were also found in socio-emotional |
-and leadership areas.‘ The influence of the oth:; group mgmbers on ‘the
‘self was. inconclusive although a significant other in the group. may
jhave been effective. - | S » | -
“ It would appear that an: outdoor education program of the
type studied has the capacity to produceypositive changes in the self .
i:cepts of those participating, but mainly in the areas emphasized by :-::”l

"-[the program objective‘.h
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L CHAPTRR T
o+ INTRODUCTION

[

Outdoor education is primarily conberned with the out of
doors - the acqui%ition of knowledge by people in for and about the
-~ out of doors (Donaldson and Donaldson, 1968:6). The background theory _

of outdoor education presents and reinforces a principle of interrela-'/fi
tionships between the compo‘ents of the total physical environment '{

-Such a” theory of interrela edness has recently become an important .

(//consideration when viewing the situation of our natural physical

13

environment in relation to. our: man-controlled physical environment,

\,,

: Regard for the natural environment is an extrémely strong princfple of
R : o e
- outdoor education with the emphasis placed upon knowledge, understan— :

[

. ding and conservation

In a predominantly urban society, an eaperience of 1iving,
playing and working in the out of doors for a- period of time is often
;the only opportunity an individual has to;'feel' that he 1ives within e
~a ;recious physical envirOnment which need not always be 1ike his urban .

,1environment - instant, manufactured or mass produced Often it is j
f‘forgotten that man is an integral part of the environment - the physical

:‘and the social elements tend to- be viewed separately Outdoor educationf"

'can provide an opportunity for these two elements to be viewed as uni-\,’”

' > fied.c The relationahips between people hold as much importance for the o

R

future of. mankind as.man s»relationships with the_physical aspects of

3

rg-his environment. In an outdoor education experience not only is man o

Sh o
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interacting with the natural'physical environment, but he may also be

interacting §dth other people in this setting. ¢
Social interaction involves two or more individuals, who

bring to any given situation;an already formulated,concept of themselves -

which may or may not be altered to some degree through their interaction

A

»v_process. This self concept is a cognitive structure which is made up’

T 4

of’a.large'numbér of concepts“andiattributes held.by the person,about

himself - (Gergen,,l97l) \Within this structure,-his.interaCtion with

"3‘others is one frame of refefence for- perceiving and. evaluating himself

T

'_add,others. This view of self is a product of the social and physical

environment. It would appear, then, that an outdoor education experience

-of the'type around which this~study'is based 'would tend<to intensify

s,,‘

exposure‘to both the social and. physical environments at the one time :

and should be an important experience for the continual formation and

, modification of one' sp‘elf concept However, the intensity could be

| such that the experience is just as likely to have a negative effect_

--envgponment, self and others. While an individual is evaluating

,upon the self concept of an individual as it 1is to have a positive effect.
e

- | The outdoor education situation is an ideal place to gain

k)

.fsome insight into the circular effect of interaction between the physical

.elf;

< on physical criteria, testing his skills, knowiedge and understanding pf

i

Ah.the physical environment around him,,he is also comparing himself with

fview'of_self,

iothers in the social group He receives feedback from tne group and

lltéf:§§781cal environment simultaneously, and further conceptualizes his =

. "r ,_,;



Need for the‘S'tudAy o 'v S ; .
C e L L : S : e
0utdoor educat&sn as a method for learning has recently
N
gained greater acceptance and popularity in most educational institu—:

tions.' Its valuable contribution to. th@ relevance of many formal curri~

' cuium areas has. been recognized Pupils can, for example, study pond
R .

- life by visiting a pond or gain some understanding of history by

visiting a graveyard A further contribution made by outdoor education

~comes about when the definition encompasses recreational activities 445

-8
\

,These activities, which may include many pursuits such as canoeing,
disnow—shoeing, or bird—watching,_can be introduced in an outdoor education

.program and 1ay the basis for recreatiOnal interests in later years
A . .

Such interests .can be an alternative for the more competitive sporting
: A A

, activities whiCh have comparatively short recreational»value.

These contributions are great but it d;%s not seem adequate '

to say that academic and recreational activities are the only motivations

for those people who become involved and gee value in outdoor education

Those who .are experienced in the field have witnessed time and time

i

'"'again ‘the strong social aspect of outdoor education, especially during o
‘”field tripa. _They have seen students opt for an outdoor education program

to- meet their sociazﬁne;d§\<“to share an experience with ‘and get to knoQ

others., They have seen the development of a strong bond within the

3 groups, empathy, and often‘lasting friendships. On the other hand, they " ‘.

“limay have seen a field trip become a nightmare for some. individuals simply
because of a negative social experience. The delicate but undefined '

v.;fsocial process within a group can mean the difference between a positive

[y
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Or a negative experience, which in turn can affest the whole outdoor

. %
education program,

jk There are many questions in this area which need to be an- )
. swered. .Whatsis it about: outdoor education and groupNactivity that |
appeals‘ those people who choose to participate in 1t?° What objec-
tives for the individual does outdoor education meet’ What is so impor—
tant about the social aspect gf a gr0up in outdoor education7 What |
responsibility do. leaders of outdoor education groups have to indivi-
duals and the groups7 | |
Outdoor education plays an increasingly important role in‘

.many schools, colleges,‘universities and communities Programs are many‘
and varied The social aspects are’ a‘feature which all those in an
administrative Or: leadership position in outdoor education should recog-

. By gaining some insight into the effects that their programsacould
have‘on an individual participant and insight into the nature of the
8roups. they are™ working with leaders and administrators can deve10p a .i‘
vgreater uiderstanding of the overall conCept of outdoor education.' Pro—
visions for a more meaningful and successful proifam can also be’ made,
which include experiences for gains in understanding and skill, as well
':as enjoyable social experiences. With an increased number of training
-courses in universities and colleges, more and more 1eaders and instruc— :

v

: tors are becoming qualified to conduct their own outdoor education pro-’

}:grams. These leaders should be aware of all aspects relating to their :
\ 4‘:

= subject, including the oft~neglected social aspects explored in this e

' ,study 'i.' EEETRSE
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" Purpose of theaStudy“ - L - S T { ;gh
T ‘ B - e

1
\

‘The purpose of this study is threefold' Firstly, it is to

apply aspects of self and group theory to. outdoor education groups. in

A

- a field setting and to develop a method and instrument for understanding

b

' and evaluating the group Secondly, ié is to determine the effects on

‘an individual's self concept of an outdoor education field trip experi—

]

:,4ence, considering this experience as an opportunity for the individual

. for the individual, Whether or not such an experience'produces a greater'

Vto evaluate himself in relation to both social criteria and the physical

[

'environment, using the- perspective and the method evolved T It is an

- s

.Aattempt to investigate the influence of group membership en an indivi-

' dual 8 experience in the outdoors, and the outcomes of such membership ‘

e

coincidence between'self concept'and group perception/of that individual

‘as a process towards better adjustment, is also to be c0nsidered CFi-

"nally, using the method evolved it is to assess the various ‘aspects of

outdoor group leadership in terms of its effectiveness for the groups

" and for the individuals within the groups s

f_'Prohlems Related to:the Study

C B . _ \
B Does the nature of an outdoor education experience allow for a high

o will Ae explored

The following aspects of an outdoor education experience

a . C .,

degree of social and environmental interactiogefrom which the indivi-

dual can compare and evaluate himself, to the extenv that it produces :

5 . .
< . ‘

- changes in his self concept? o / o e

Xs



2.

If a change_i

"self concept is produced in an outdoor education

L experience, in what way does this change come about? What specific

3a.

3b.

3c.

b4,

= S D

dimensiohs of the self concept are. changed? N

“Is there eyidence that ‘group membership invan‘outdoor education

experience facilitates changes:in,the.self“conceptvof'an individual
. » . y : ‘

towards the perception_of the rest of the'group“hae”of that  indivi-

dual?

Is there'evidence'that.some_members of the primaryvgroup (P-group)
are more. influential in the process of self concept change for the -

individual than other members7

Is the size of the group of any importance to the individual s
' ‘ ,""_. . s
evaluating process7 : . o ,
Are the individual's persoq'l objectiveS‘for.the outdoor education“
]

experience reflected in whom he chooses as a preferred other camper

1n relaJion to, whdm he sées as skill, task accomplishment and social

3

leaders in his P—group” _', \.



CHAPTER TI

: \
T N
REVIEW OF LITERATURE

It is necessary for this study to outline the self and group »U
- theory which is ‘to be applied to the outdoor education situation This
‘eclectic discussion'will include the following Overview of Self Self
.Concept and Social Comparison Groups and Social Interaction. Related
research specifically in the area of outdoor education will also. be dis~ - °

e

cussed in this chapter
T S
'I.H OVERVIEW OF SELF = -
lhe' selt' is a.much studied and . documented concept Although
* the definitions ‘are many and often inconsistent it appears to be gener-
.ally agreed that one' 8 view of self is a major consideration concerningv
"individuals in a social and physical world This view of self or self
"concept,'can affect how an individual behaves, feels, thinks and relates
1.to people. "The way in which a man conceives of himself will influence
.both what he chooses to do and what he expects from life". (Gergen 1971_.
iaéS; ”}t;elf concept can be described as a cognitive structure which is
"made up of a large number of percepts,chncepts and. attributes which an
- pindividual\feels about himself or as Backman and Secord define it, "a_r
set of cognitiona or feelings towards oneself" (1964 579) Sherwood

\»

" uses the term attribute as his basic unit for analysia of self concept
. ~

.theory. "It may be considered to correspond to a percept, cognition or o
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' )
.cue by which the individual designates and discriminates objects and

events in his experiential world" (1962 9)
O

Sherwood f0110ws ‘the theory put forward by Miller ) He +? "

_states:

An identity consists of many dimensions, the .
meanings of which are derived from social . :
. experiences and are shared within differenﬁ““\\\'
social groups. | A man has a position on each v _
‘of his. dimensions.. That position constitutes C o
-an attribute. Various. -segments of a dimension
- are considered unattractive, some tend to be

| . . neutral and. some. attractive or even ideal (Miller, 1959 2)

| This position or attribute can be thought of in terms of a personality

characteristic An individual epsseases a certain amount or degree of

that characteristic, or maybe nomne at all for example, he may see him-
self as being very generous, quite uninhibited or not humorous.,

These attributes may change in which case- a self/yégcept.’

is dynamic. Sherwood 8 (1962) study showed that self identity changed

»

V ‘.in the direction of a public ijective identity. Scott states self is

\

| then not a- fixed, clearly defined conformity of images of self but

Arather a changeable, amorphous collection of gelf perceptions of which
'thhe person may be only partly aware" (1973 17) : According to Mead
:;;(1934), self identity is a function of the position which a. person

'occupies in groups "and therefore changes as a result of changes in the :

"'social relations of the group. Gergen (1972) takes the theory of a.

X

- o
.,,>changing self further._ After many experiments concerning the self

concept, he concluded that it was extremely flexible.b He likened it

.}

”.:to the wearing of" many masks, !ut stressed that the wearing of | a mask

.‘\*

_flor -a change in;self concept, need not be a false or insincare concept.v..



» o

According to Gergen,' there are marked discrepancies between the way a
person views himself from.one situation. to. another" (1971 21),; but all -,
L these viéws are as much a part of his self concept ‘as. any of the others
They are,.of course, manifest_in his different behaviours in,different ,'i'
-situations ‘ ‘ . o

This. follows the idea of ”subselves“ (Sherwooddhl962) ;lt‘"
would ‘seem then, that ”self is a set of perceptions of oneself one

, learns from experience in numerous roles and situations experienced in

1 social existence” (Scott, 1973 18) However, it is- recognized that

- there exists a core to an individhal '8 many perceptions or concepts

Combs and Snygg suggest there is a fundamental aspect of self identity
..that seems to the individual to be *h in all times and at all
places" (1959 127) This ‘whole fdea can best be summed up by. stating

' that, although there may be a ‘more highly valued core of/éelf which

— ~

accumulates over the years, self is flexible and able to present various
. selves in various roles“ (Scott 1973 18). f IR

.An outdoor education self"is just one ‘of these selves

It isﬁa view one has of himself in an outdoor education situation and
is manifest in his behaViour in that role It too is very flexible,-

subject to modification and change.' However, this subself or any

'> other subself, can not be divorced from the recognized core of self
" which must deVelop frbm them._ Combs and Snygg refer to this core when o

they state* -
L _ o N
r 4-’The self is the most stable portion of the -
. individual's phenomenal field and is the - .
o 'point of - reference for eVerything he does. . . - L .
(It) 1s a basic variable affecting and. O
.controlling perception (1959 122) ' Sl T

PN
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- tion
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Such significant people have been termed "

A

a

10.

o

II. SELF CONCEPT AND SOCIAL COMPARISON .

o

Cooley (1902) extended the social interactionist view with

: his theory of the "lOoking glass

self

LA

o ~—\

LN

- For Cooley, the person ] feelings “about
“hipself were seen largely as products of
.his relations with others; relations which*

”'»affegted him from thegearly years of life,

on (Gergen 1971: 7)

theory was. later followed up by Mead'-‘

The self is something which has a development;

it is not initially there, ‘at birth, but’ arises"»'

. in the process of social experience and activity, :
that is, develops in the given individual as a S
. result of his relations to that process as a = . TN
~ _whole and  to. other individuals within that -

B process ( 934 135)

development is agso referred to by Allport,_as a gradual acquisi—’a

.A\.

“

of a sense" of self and "since ‘the self is. acquired, then the

N
f

of learning must apply.. conditioning, reinforcement repet \ion

‘Z are clearly necessary" (1937 138)

)

.

*The work of Cooley and Head hss since been formalized in an '

' Sherwood (1962), and Scott (1973)

B operational form and tested by Backman and Secord '(1963),. Miller {1962),

#
v

' Scott states

lThe teenager learns to identify himself ‘and others
- from thoge - people in his environment who he admires
. and respects. It is through significant others, '
~* such as’ Jhis parents, teenage peers, cupational
k collesgﬂes, teachers and coaches tha¥ he learns how .
- to. identify and act towards the social structure

‘ﬁand himself (1973 25)

Lok

primary groups" (Cooley, 1902),'_::;

significant others" (Mesd 1936),, reference groups" (Hyman, 1959),-

,'»-

orientation others" (Kuhn, 1964),1;nh “referent others" (Sherwood 1962)
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~ Two of . these tetms’will!be used in this study, ”primary group” which
refers to;the’membership group of the Subjects,'and'"significant other"”
. which referS'to an individual within that'group' In function

--They serve as. comparison points, they, provide
ideal images or models toward which the indivi-
dual Sspires, they implicitly or explicitly hold

" rewarding ot reinforcing power, and they provide -

. the perspective and vocabulary with which the

' individual defines self and others (Scott 1973 26)

¢

It is also recognized though that each significant other does not
necessarily serve all four functions ' Videbeck (1960) suggests four

factors which influence the effectiveness of one person influencing

“, / -

change or reinforcement of another s self concept. vThey are,'the rate .
‘ and frequency ‘of approval or disapproval how appropriate or qualified ;
he is perceived to be to evaluate the person 8 characteristics or per- oy

formance how strongly motivated the individual is,to achieve his

aSpired goal and the confidence,/conviction and strength of the other 'S

/
s
s I

' assessment
Festinger hypothesized that "there exists in the human

- organism, a drive to evaluate his opinions and his abilities" (1954 117)

This is: the basis of his thedry of social comparison - in the absence
- of objective or physical evaluative criteria, opinions are evaluated ‘
by comparing them with those of others. The self concept is also'A

evaluated An- such a manner, but an outdoor education situation can offer

T

b@th physical and social criteria. The theory of chial comparison
f which has been adopted for this study, has implications for group

formation and structure.‘”_ l"f‘ﬁ-'l’.“ ~._-ff SN 'hl 'i:~f§f>gsif -
The drive for self evaluation concerning one' s' ¥ S
opinions and abilities has implications ndt only N e

| . : . A

.._-’



for ‘the behaviour of persons in groups but also .
.‘\; for, the . -processes of, formation of groups. and
» - changing membership of groups. To the extent
- that self evaluation can only be accomplished
3'?by ‘means of comparison with other persons, the ‘ _
" drive for self evaluation is a-force acting on . co _—
persons to’ belong to groups, to associate with .
-others (Festinger, 1954 135). :
'Wilson and Benner (1971) challenged some ‘of Festinger s
4', theories as being too simplisth: %mpecially concerning the contention
that similarity is necessary for adequate comparisons Individual and
"'--situational factors were found %y Wilson and Benner to be influential
According to\Gerard (1961), there are two types of social comparisons |
that affect self evaluation In one. process a person directly compares
e his standing on a given attribute with that of others,‘in the other his
Qself evaluation is influenced by his conception of how o:hxgs regard
- him. Gerard (1961) also states that the greater the discrepancy between o
the individual 8 current estimate and the estimate derived from compari-,_
-4son, the greater his tendency to change(his current estimate rglihis
l"i-change is referred to by Calvin and Holtzman (1953) as a’ process of
fadjustment. They see discrepancy between the self concept and the self
1

'rf, as viewed by others as a common feature of maladjustment to society._.

Similarly, Combs and Snygg (1959) feel that a: person.must maintain a

’_3“»concept of himself which coincides with that held by 8°C1étY-

it s S :
;} - In addition fo Gerard s (1961) two types of social compari- L

/,

"f _sons, a. direcﬁ physical comparison can also affect self evaluation..‘

'-ﬂja,This need not inyolve other people, but simply be a comparison of self

'fr;gwith the phyaical environment.i Such direct, objective physical compari-
;ﬁyklson can have an. influential effect on the make up of an individual"._"' -
4V5; tﬁ{cfirig‘f.ysrgivjijxgy I

N
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self concept However, Benjamin states:
' Among the many influences determining the nature
of the picture an individual gains of himself,.
“his perceptions of the reactions of others toward
. him are probably the most potent Again, it is only
through his perceptions that’ the actions of -others |
. affect- him. This is important ag the principle of
. mental set operates here ‘to keep a somewhat circular
"(or better, "snowballing') process in mwotion; the
'individual conceiv1ng himself as a particular sort
~.of person/and conceiving the ‘world as having certain
characteristics, has a set which’ prejudices subsequent
" perceptions. One can not perceive in a manner- which
1s completely incompatible with his whole conheptual
RN “system, in fact, one's conceptual system gives
WS meaning to his experiences (1950 47&) .

I1I. GROUPS AND SOCIAL INTERACTION

In order that social comparison can take place it is
o,

‘necessary for there to be some form of social interaction The impore,j'7
“tance of social interaction to the self concept has previously been

voutlined An individual can interact‘with one other person, as in a
"gdyad or.with many others in a groupo The term' primary group" (P— :
‘ .group) has been adopted for this study because of its appropriate
'ivfdefinition. - . o

f) S By. primary groups I mean those characterized by
' . intimate face—to~face association and cooperation.
- -They are primary in séveral senses, but chiefly in
- that they are fundamental in forming the socigl
natyre and ideals of the “{ndividual. The results
" of intimate association...is a certain fusion of
-pyindividualities #n a common whole, go that-one's: f,.
very self, for many purposes at least, is the - -
common 1ife snd purposge of. the group. Perhaps
© the simplest way of describing this wholeness
18 by that it is a 've' ) it ‘involves the ‘sort of
S S ’_eympathy and autual identification for which: 'we!'
R ff.';is the natural expression (Cooley, 1902 23) '

¢ oo

Cemts -
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P

: The feeling that.nenbers‘have‘towards'theirhgroup'and the -
'other members, indicated by Cooley 8 use of the word ‘we ¥ would appear f'
’to‘hold importance toigroup process.f Bales' (1968) Interaction Process
A'Analyaiavdescribed Certain‘basic factors of social-evaluation in'social
interaction: Many studies using this analysis consistently showed’ that ‘
the dimensions, affection and contribution to . group tasks were such .
factors This related back to Festinger s (1954) theory of attractionf
of aigroup,li | | | 'l
| | ;>hrabian andixsionZRy'(l97é);'in their work withldyad5~.'v
o viewed affiliation as an important factor determining the quality and
'rquantity of interaction between the two peOple involved Manis (1955)
| has previously compared the effects upon an. individual s self concept
E of interaction with a friend and a non-friend The findings showed
‘lthat subjects were‘ﬁnfluenced significantly by their friend '8 percep-"‘
tions of them, but only providing the friend perceived him in a more -
h.ideal light than he perceived himself R ) '

Y

: Maehr Mensing and Natzger found ’ B
Changes in self rating can-be producad as the , ] e
result of disapproval...similar. changes can be- AT _'\\F"‘”
produced by -approval and, more- significantly, ’ s U

" there is a spread of effect to areas of self-

'»regard not directly praised or criticized*(1962 101)

‘,Videbeck who supportqd this finding, added that this effect was aubject " .

sy - *

ﬂfrto ddSage and durable over time.' Further, "influence is exerted in onF

Yo e

O direction only, from the other to the self not from the self to the

| "y other" (1960 368), However, it could also be argued that influence may

o i S R S
’:‘be exerted in the other direction., bff-"i,h"rf . S P 'ffif

The structure of the 8roup affects the quality of the inter- s

e



o particular needs are satisfied by the group and the strength of his

15

~action and. the influence it -may have}-'Zander,”StOtland and'Wolfe<(l9bO)
vfound'that the greater.the unity within a group, :the more effect the

group has on . the self est

\

9 s ‘ s ‘ -
1 of its mbers..’The higher the unity, the

greater the proportion f the self tha ‘becomes involved in the‘group,
and 1s affected by ide tificatibn with. the group This follows Dittes,
"the power of a group to exert influence over ‘a ‘member depends largely
on’the deg{ee ‘to which -a person values his membership in the group ~
(1959 77)' Attraction towards membership may be considered a function o
~of two interacting determinants - the extent to\which the individual ‘g
f needs (Cartwright and Zander, 1953) lp///her words wh? is he a member.

| of the group, how important is this membership to him and is. the group

i
I

helping him to accomplish what he hopes to accomplish by being a member :'
of 1:? Siegel and Siegel (1953) summarize that the influence of a *
grOup is dependent upon_ whetherlthe membership'grOup is also the referentfif
group for the individual This relates to the affiliative feeling within

the group, and to whether or not the other members aré\s\gnificant others

" to the'indiyidual. | _'%»‘“ ,,x
‘The Size of crbups .

L u_..."'v};'

v :‘4;' P - W
bLiterature regarding the size of groups and their taaks~j¥xk
appearsdto:be very inconsistent. It ia obvious that group size and!7tgsf_'
) task characteristics make some difference to'the way people interact ;ﬂi‘
i within the group, and kinds of reactiona they have to the group experi-
r ence (Hackman and Vidmar, 1970), but the nature of the difference is |

n'not_clear. Thomas and Fink (1963), in reviewing thirty-one studies of
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'group size, concluded that the smaller the group the more a member will
~ be satisfied with the group and his -part in it. However, Slater (1958)

A b

:showed that members may” react negatively if the group s too small and
?{fthat members find groups of five more satisfying In the smaller group;
the members appear to feel that the group 1s too\ intimate and that .
they cannot express disagreements
! of groups with two members, or dyads, Hackman and Vidmar
found they were substantially different from other groups ‘"Dyads
~showed a higher level of intensity in performance were especially well :-
satisfied with the group experie:Le, and reported a decided lack of . |
.coordination difficulties" (1970 47 . o | |
Slater (1958), like Hare (1952), found a general increase

5 in dissatisfaction with group membership as group size increased, while -

’ Hackman and Vidmar (1970) propose that groups of fodl\\nd five are "too -

comfortable” for effective task performance - Frank and Anderson (1971), S

whose tasks were of the production type where images or ideas had to

71 Ebe created tended to favour larger groups.i Groups of five or eight '
’;hmembers rated the task as easier,‘more beneficial and less effortful B
"'than did groups of- two or three,‘ However Hare (1952) suggests that as’

1size increases there is a tendency for groups to form subgroups or cliques

., .

o ;and for more division of labour to occur. The cohesion of the total group

. *Rcan drop under such conditions. Frank and Anderson (1971) also concluded

}} Athat even sized groups have highér dates of disagreement on decision
;making than odd sized groups.. However, Mills (1953) found that a three-l

'} some tends to break up into a‘pair and a third party.' All these studies;,u-

favoured tasks of intellective activities rather than motor activities. _:‘-"

'._- !
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Groups in Outdoér Education

"It is hard to find ‘a situation that allows as many natural »

'kinds of interaction as camping (Harmon,\l972:l3). Harmon is referring -

’

tb‘a three day camping trip for student teaChers,.during which he‘recog; :

’ nized its contribution to a greater understanding of self and others

o M

i"It involved the development of underlying attitudes towards one's self

_society and some of the tasks that are. essential to,ﬂuman existence"

S

(1972:14).

‘Rabban (l973) gees tamping groups_as possessing,therapeutic

. capacities.

~ Individuals can benefit from dealing with group
: ‘members with problems even when they .can make
- - 'life .together difficult and trying..."Working
o through" those problems enhances the quality’ of .
~ human-empathy. potential: in children and -also .
~enriches the quality of group life (1973:8).

. Rabban cites cases of groups containing problem children and concludes
‘1'that within groups, these children benefit measurably and elicit an |

":'interaction which contributes to. the development of others in the group '

o and to the quality of the group 1ife. However this d0es not mean that

- all interpersonal problems within groups can be beneficial or that

»,are~involved.

' :problems are prerequisites to. goqd group life. Krieger says of resident'lﬁ fi
; _camps "few other situations provide the variety and intensity of group
”-interaction over such an extended period of time" (1973 17) A parallel'fd

o can be drawn for outdoor education where similar groups and activities i

N

“‘344 :'
&



'-,being the key word because it implies the kind of approach necessary in
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'IV. 'THE OUTDOOR EDUCATION SETTING . o
B g | ‘ : “ | .. g - . -.‘-, . ‘-.v

The definition and objectives of outdoor education have’ been

,written numerous times by different people working in the field While.

all agree on the importance of the outdoor setting for the learning of

.

facts and concepts concerning the environzent not all recognize the

\importance of the social aspects involved. - There is a tendency, for b

5 - i
example, to encourage the learning of patterns of interrelations between

;and amongst bird and animal species while disregarding that such patterns;

may require opportunities for learning amongst the human species
\7.

Donaldson and Donaldson ‘state "Outdoor education is education 7:

in, about and for the outdoors" (1968 6) They view the word "for as

Y

»7outdoor education - The emphasis is. on . the environment - knowledge,

'understanding, appreciation and a positive sense of responsibility, "for

i: its preservation. Very few people can doubt the importance of this today,a'

fbut such objectiues tend to be restricted to the physical environment.v,

. Hammerman and Hammerman (1964) outline the basic ‘needs served

\

by outdoor education as: the need for effective learning, the need for

o realism in education, the need for recreative experiences, the need for f7

B3 1basic concepts, and the need for awareness - all pertaining to nature.

School canping, which in many cases is the outdoor education program,
'.J

ﬁ.'has been slid to offer "0pportunities for youth to widen his experiences, g

'to motivate classroom procedure, to build vigorous body health to experi-

'tjence the thrill of accom%iishment snd toclay down -the basis for many

- recreational habits" (Nash 1968 39) Mand (1968) views the objectives_suf

LA



" of outdoor education as; B - D

o - 1. An appreciation of natural resources.- :
- 2. TImproved instruction in science language; ‘P
- arts, social studies.'~
3. Development of, recreational skibls in the
.~ outdoors, - L
4.. Social experience.
5. Community service. _
6. Aesthetic awarenessL (1968:29)

‘The social experience objective here refers mainly to a pupil/teac er
relationship, but Mand does state' "The typical response to a school -

camping venture almost always includes mention of the social emotional o
¢ , ,
‘opportunities attendant upon the experience".(1968:30), . “.
. Smith et al say of outdoor'edu%ation:
: SR T ‘
It isnot a separate discipline with prescribed
objectives like 8¢ience and mathematics; it is " :
_simply a learning climate offering opportunities o
for’ direct laboratory experiences in identifying 0 '
and resolving real-life problems, for acquiring’
skills with which to enjoy a lifetime of creative
living, for building concepts and . developing con-
. ‘cern about man and his natural environment ‘and
for getting us back in touch with those aspects -
"o of living where our roots were onge - firm and . .
. deep (1972 20).° : '

k=

: Smith et al recognize fully the social objectives in outdoor education o

_de define them in detail.- e %\\'f
bﬂ : 'The preservation and development of both the
R 5individual and society demand that every normal
/- individual develop'the abilities and character-
A istics essential to effective social living in g
a democracy (1972 28)

" The objectives as laid down by Smith et al are 1ater elaborated upongb
with statements like .a variety of social settings are provided where
people can be themaelvea and where the group relations and individual -

feelings are in proper balance, camp can be a miniature community where;-
Lo . ‘ T o AN

Geo
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" mdSt conmunity problems»have"their.counterparts, many outdoor.activities
’ >Qare‘pdssible odly.through'teamsork and grOup action; liviné in the.out;
ors'is informal and<simple;-there is 1ittle'adherence to socialidrﬂ
economic status or o ér barriers to real understanding iSmith et al,

£ 1972). However, thege statements are oversimplified and in_some cases «

mfpontfadictory. Strong arguments could be made‘against'them -

s

One of the reasons for outdoor education as set out by
is»"children then will have an Opportunity to live together
twenty—four hours a dav. They can learn, sone for the first time,_what 5
cooperative living canynean" (1972:4).- A study done by fitzpatrick (1968)u,
ashowed there was close agreement amon;st a panel of thirty selected out-~
.door educators in regard to outdoor education goals This panel, ‘all:
persons closely associated with man?‘aspects of outdoor education, agreed:
__bysmajority on eight goals The first of these was 'To help realize,

through outdoor education, the full potential of the individual toward _‘

,optimum development.of mind body and spirit" (Fitzpatrick 1968)

*

" Related Research in Outdoor Education.

Much research has been done in the area of outdoor education
generally and .some has concerned the social outcoﬂl’he specific con- .
'-cerns of these studies tended to differ to the extent that educational -

leffectiveness, leadi;ship, sociometric natterns and changes in person—

' ality, attitudes and self concepts of individuals hgve been investigated )

/

“~7Cole (1957) Johnson (19576, Kleindieat (1957), Rupff (1957), Berger
”(1958) Krsnzer (1958) Becker (1960), Stack (1960), Davidson (1965),,

hGibson 61966), Steel (1969) Coren (1970), Coolbaugh (1972), and Krieger

‘.': . :
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: (1973) all sought to ‘measure the effectiveness of outdoor education and
‘school camping programs Although difﬁerent a8pects were mea%hred ‘all .

tended to ahow that the program and the edvironment could positively

' influence social and personal development -

Of,thase studies five were concerned more specifically with
:self concepts | Davidson (1965) investigated changes in the social rela—_jf
tionships and self concepts of fifth and sixth grade children in rela—'

tion to two Opposing school camp curricula baSed on differing philoso—

' 'pphies._ One camp was child centred where the children had input into

‘the program and the administration of the camp, while the other was’ f

- adult centred and ‘more authoritarian Self concept check lists and

4 classroom -8ocial distance scales were used He - found that both encamp—
ments produced positive change - on the self concept scale and in social
relationships, with no significant difference between the camps‘

Steel (1969) dealt with .the effects on the self concept.of | f‘
.educable mentally retarded adolescents,' Although measuring physical

skills and academic achievement, he found a gain in their general self

-concept._ The subjects for Becker 8 (1960) study were, again, sixth grade

- ,students Becker found there were significant positive ahifts in the

".self concept of pupils of both sexes who had been camping, moreso'than
of non—campers. He concluded "Thus it seemed apparent that, as a group
‘ _ P :
Jthe children who had gone tO/camp experienced/increased feeling of con- :
aﬁfidence as people to an extent that was not matched by children who had
.\ not gone" (1960 354) He attributed this to ‘the social climate provided
- by the camping situation. i't. ;'.d ”:-g" o B ”i:: '.¢'g :f',g;

V7

Coolbaugh 8" (1972) subjects were underprivileged children
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who werefsponsored for their camping eXperience.’ The indtrument used
' Ifor evaluation contained four'sub~categories of the'sélf'concept, namely -
trustworthiness,_self control unselfishness and independence : | .

ReSUlts consistently demonstrated marked
“positive effects on the:-campers and how -
_ they felt about themselves. Those campers
‘ with the lowest scores at the first test
were those who demonstrated the most gain
~1in score at the second testing (Coolbaugh 1972 12)

,Krieger states: ,f - ' ',,_‘ - ’ "J'

. A review of the research literature indicates
a definite positive ‘effect on the self concept
~of children as a result of an organized camping .
" experience; however, little effort has been - Y
made to 'specify the eocial milieu giving rise L
ﬂ' to this change (1973 16).

-t -

'-Krieger-proceeded to investigate,the effects on self concept;of'younger

as compared to older campers and male as compared to female campers

:'lAchough he found ﬁn increase in the Self concepts, there’was no signi-
rficant difference between the groups. "The potency of the camping experi— |

ence carries across age and sex groups in terms of promoting positive

7.feelings about the. self" (Krieger, 1973: 16)

Kranzer (1957) Davidson (1965), and Gibson (1966) all utilized p

sociometry in their research Davidson 8 results were positive, but -

.._Kranzer found that during a five day camping program for grade six pupils,.
:-the number of isolates tended to increase beyond that normally found in a o
_classroom; Gibson 8 study (1966) was partly concerned with the placing'

fof grade six students_' :ns according to high and low aocial rank

i

R He found that such ‘a placement system improves group cohesion and con-l;'.:

.

_'trary to Kranzer (1957), reduces the number of isolates. Gibson also

‘o

istated that placing 8tudents 1n this way "Provides for ‘a greater oppor777-‘”f'
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-ﬁtunity for students of low rank toiwin self esteem” (1966: v)

Johnson (1957) also made reference to group unity during an
outdoor experience, finding-that _group cohesion,increased_significantly.
during the camp period studied | |

| It is very noticeable how many of the studies in this area‘
havé concerned'grade six students This age group is apparently the
. most desirable for school camping programs and therefore tend to be ‘more
Aaccessible for research purposes There is definitely a great lack of-

research and literature pertaining directly to . the yOung adult group, }Vif

which is the age category of.this.study,

Definition of Terms . - 7

N S Outdoor education experience The field‘trip for the outdoor e

. education program, which entailed three t//;our/da;s of camping
in an isolated wooded area, living in lean-to shelters or tents,

'and participating in the many activities required to develop skills

i

'for outdoor survival :A

2. Single outdoor education experience'v The threerto four dav'fieldf.

trip experienee during which ‘a subject undertook to camp on his own -

rather than as a member of a group.

3. DimensiOn' A personality trait or characterietic, described in

.terms of a continuum, which is one aspect of an individual' )

-:self identity

_...//

.a personality characteristic by the degree of that particular dimen— ~T

‘sion that an individual posaeases. Such positiona are dynanic rath%

@ )
LN



than static.

‘.5. .Social dimension. A characteristic which refers solely to one s'
~~v_ability to socially interact with others, for example, sensitivity

to others, friendliness and tolerance.-

ot

, 6, Task accomplishment dimension A/characteristic which relates to

one's abili Eo’perform and accomplish a particular task for

‘ .3 ' //

T example, cooperation

7. Leadership dimension A characteristic which refers to one 's capa—

L

'bilities as a group leader, to influence the activities of . the grouﬁ/

: for example, showing good judgment, preferrdng to direct.//
. ///

-'t.';Skill dimension Wy characteristic pertaining directly to one 'S

' skills in the outdoors, for example, manuai/de;terity

".r9{',Aesthetic dimension°' A characteri//ic referring to “the degree of .

'-.appreciation an indivi“' l'has for the physical environment.

10. ) R

lvaelf concep;, For\the purpose of this study, self concept refers .

f
his conception of personality characteristics.‘

4"/:to an- individual s view of his attributes on. SPeCific dimensions, '

-12,p.0ther 8 perception of self ‘ The attributes ‘or personality charac—t’

| teristics of an: individual as seen py the other members of his P—.,- R
.f group, these members hereafter being referred to;as significant
':fli;d!Coincidence;. The degsee to which the individusl 8 concept of him— ?;ii~7*J
A '{self concurs with the conception of him held by his significant |

'.pthers;;i’ -.Q;v’V;'f,‘Li' fr:{f'i%fb -V)_fl‘f“
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Social‘leader:- A member of th@‘P—group who. has bgih selected by

the other members,'either collectively or indiv;dually, as the

~ /

"nember who contributed mosr to the social aspebts of the outdoor

"’_education experience \gf
- 15,

jselected by the other members, either collectively or individually,<; -

'/.‘.
A

/,

”Task accomplishment leade&. A member of the P—group who has been

- as the member who contributed m?st to the task accomplishment

‘f16f

?sspects of the outdoor educstion experience

.Skill leader- A member of the P-group who has been selected by theu ,'v

Lt

'.'other members, either collectively or individually, as the member .

i who contributed most to the skill aspects of the outdoor education 5}'-1

- fexperience,d

17,

Preferred.other:' (fO)' A'subject uho'has been:selected by anotherl

a8 the person most preferred with which to share a similar outdoor

S education experience.j'f :

T

‘Less preferred other. (LO) A subject who has not been selected

'.vby another as either a preferred other, or a social, task or. skill

f{ 1eader. , 1:

1p.;19.

’Outdoor living—specific dimension areas.' Those dimension areas

. which appear to be/most relevant to living in the outdoors as shown

. {

by this outdoor education experience.

Non outdoor livi g specific dimensiou areas' ’Thoseldimensionﬁareas"sris

which appear to be least relevant to living in the outdoors ss shown f =

by this outdoor education experience.“jiu,jf_u 7'"~{f;;: B wa;'

[



© CHAPTER III

. METHODS AND PROCEDURES

~ ..Research Hypotheseaiand Question>'
. The following hypotheseg and question were ‘tested in this - .-

LI !

study'
15,:The social and/or environmental interaction which occurs during an

' outdoor education experience produces changes in an individual‘ g

k)

e,self concept corresponding to the direction and quality of that
‘_”;1nteraction —'én this case a positive direction.’. ;;}F . r~}":-:vib;./:‘
',2;_‘As a result of an outdoor educatipn experience ugre. er changes in" -
“‘1i:?an individual's self concept occur in outdoor living specific dimenr“-'f
':‘ision areas than in non outdoor living-specific dimension areas.“':

.'-3a,‘The self concept of an individual after the outdoor educaéhon experi—f' .

/
oo L

ftence coincides greater with the perception of him held by the others e

;'1n‘h s*P-group~;han‘doe§~his seifecbnceptphngIGythepgutdoqr.eé;qahr
: '.:tion experience.v:h,:;if':.» B T e o
fthFfCoincidence between an individualna aelf concept after the outdoor
U°}fveduca:10n experience a“d the PerCeption of that individual held by a‘
_vf;hishly significant othet person is 8tegter than the coincidence

f'fbetween the individual and .a. lesa aignificant other peraonq

hf}3c;}001ncidence between anfindividual's self concept after the outdoor -
x,fi'education experience and the perception.of thag individual held by
i*._the others in his P-group is greater when the P-group is small.p,:a*;pi‘”

"../".‘)t " AR
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‘ ‘WL
; 4,‘ The following research question was explored;
What are ‘the individual‘s personal objectives for the outdoor educa—
_tionlexperience as reflected in whom he chooses as a preferred other
camper in relation to whom he sees as skill task accomplishment and
.tsocial leadersgin his_P—group? |

BT

| Researchysettingfand'Sample'

The field research reported took place during January, Feb—-' ’

ruary, March and April of 1975 in the Edmonton, Alberta area, It utili—
< .

 zed- the 126 students enrolled dn five different outdoor education classes '
'during the winter term at the University of Alberta Although‘these o
v‘classes were offered in the Faculty of Physical Education, the students

'were from four different pro rams' Bachelor of Physical Education"Bache~ L

K lor of Arts in Recreati'n Administration, Bachelor of Education, and

-Masﬁ?r of Science in Physical Education.. The students were in their nf“'

3

. n;fiisf to fifth year of enrollment at the University, with the majorityvi
hbeing in the aecond to fourth years. : ) R B
Three instructors were responsible for the classes, tuo ofhlf
~f.'f.the instructors taking ‘two classes each. In spite of this, the format7i
;h of the classes was very similar., All classea combined theory, in the 2
;!vform of lectures and discussion, with practical laboratories and field:"

| ' v“.uﬂ/ “The, field trips around which this research was based took
:‘place ad different times throughout January, February and March Bowever,yi

'f?’sll tripa were winter camp-outs with the same goala and objectivea.- They

;fall required the studenta to camp in lean—to sheltera or. tents in an ,fcgf}i””"




visolated wooded area, practicing and developing their camping, survival

and manual skills, and developing their appreciation of the outdoors

, p . ,
‘”The duration of the field trip was’ three days for four of the classes,

; and four days for the fifth class. :

[Y Sl

Before the trip,’each class subdivideivinto.smsller,groups
which were - to become the camping units; or P—groups The size of these
:igroups depended entirely upon the decision of the instructor involved

RN

s,For example, one class consisted of pairs and single campers only, while

~another class hsd groups of up to eight subjects._ This provided a. natural;
A L
rangé in the size of the groups without interfering with the plans of the 55

' *l.instructor. The actusl membership of each was in most cases decided by

'1itthe subjects, each subject being relatively free to choose which group

"he belonged to and with whom he camped However, this was not’ so for

':'on of the studied classes. Here, the instructor aelected the group

H»Qmembership for his class, which may have differed the experience for :
‘_:these subjects., Gibson comments on a’ specific effect of different group

»lselection, stating"-»I 4
.T’When students are. placed together by random _
':2 selection, isolates and negleetees increase, .
‘but when students -are placed according to .
- .gocial rank into homogeneous groups,. the iso-
~-Jlates and neglectees are’ reduced (1766 1217).

N

: For this study, whether the group selection hsd difﬁering effects upon

. fself concept change is not established

With the method of this'study being that of repeated obser-»h

,H -,vations of subjects in field research attrition problems tend to be

: -magnified., Consequently, when subjects did not appear for class for T

“ﬂp;the administration of the second questionnaire, three other class meet— ;”*i

P
P
¥ .
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Jings'were attended by~the investigator If, after. this: period,rthe .

.subject still had not appeared he was then dropped from the study

&

For this reason the data for some of the P groups was incomplete
Questionnaires one ‘and three were administered and returned

fcomplete within a matter of minutes Unfortunate}y, in some classes,

. »—“’ . { : v
-.with questionnaire two taking 1onger to complete, it was n§f practical

. to: administer and collect the questionnaire in the same session. When
-'this occurred,}the percentage of questionnaires returned was somewhat

. . L ’.I
.lower. In total seventy—one per cent of the initial sample completed

'all three questionnaires. ‘

‘Instrumentation and Development -~ . . R

: The same questionnaire was used throughOut the study, with

_differing instructions for each time it was presented The basic format ‘h‘

”‘.was a modified version of Sherwood's }nventory of Self Concept (Sherwood :

"‘1962 171), which consisted.of twenty-six dimensions all bi—polar adjec-.»

. tive rating scales. Ten of these dimensions were utilized in the pilot :

'"rpu;study for this research. The ten point rating system was retained and

-l'a further five dimensions which were felt to be more suited to. the

:ispecific outdoor education experience were added This type of scale

s has been shown to have test retest reliability of 85 (Sherwood 1952),.

R}

. :(Scott 1973) i .
) This inventory of fifteen dimensions was- piloted on a group
-dfi;of twenty outdoor education students in relation to a field trip they

3,undertook during September, 1974.7 From this data, and discussion with E

"thhe subjects afterwards it was determined which of these dimensions
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apneared to be most‘relevant to the outdoor situation Of those taken
~ from Shefwood' three were retained in their original form and two were
””?slightly modifiedL -Two»other dimensionSvused in the_pilot study.were:
' retained and two were modified lAifurther seVen were then'added. |
| In order to ensure reasonable construct validity of the
~instrument, eight outdoor education instructors, all of whom had. been
responsible for Outdoor education classes and field trips at the Univer—
| sity of Alberta nere consulted regarding the dimens}nns 1 Theynwere‘
questioned .on the qualities that they felt were’ important for a success- '
ful group and individual outdoor education experience, and asked to rété”
b;the fifteen dimensions of the.pilot study After analysis of all the
above factors sixteen dimensions were selected for this research
These dimensions -were . differentiated arbitrarily, on the :
basis of experience, into five self identity areas. leadership, task h
_:accomplishment; skills, socio—emotional 'and aesthetics.f In the’ leader- :
.ship category/the dimensions were Need to be directed-Prefer to direct,'n.

Show judgement-Lack judgement' Show initiative-Need to be guided Know—

'-‘1edgeab1e of the outdoors—Lack knowledge of the outdoors. Those dimen-

“"i_:sions relating to task accomplishment were. Helpful—Hindering, Disinter-

~fested-ﬁ7thusiastic, Uncooperative-Cooperative, Dislike abnormal situa— o
’ | . B
‘tiohs-Adaptable to abnormal situations. Skill dimensions included

"?ﬁSkilful with sn axe-Not skilful with an axe, Not manually dexterous- 5 -
) Manually dexterous, Competent in outdoor skills—Not competent in outdoor.;‘

o

'-,_skills._ Socio—emotional dimensions were. Sensitive to. others—Insensitive o

4

‘yi"' SR 1Those consulted were' R, Clements, R Glade° Dr. L L. Lanier'

L R.‘Long, B G. Heropoulis' Dr. H.A. Spott, Dr. W.D.. Smith D, B. Stusrt._.: o
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. to’others Unfriendly—Friendly, Lack self confidence Self confident
Tolerant Intoleraht _ The -one dimension relating to aesthetics was..i_l\

,Appreciate natureeTake<nature'for“granted Although there was no form&- f
"lized order to these dimensions, they were arranged on the inventory in
.such a way ‘that they were not grouped together in these areas This -
was.to avoid patterned responses as much as possible S
- . An extra task required of the subjects in the pilot study

. was to~indicate, on the inventory, the attributes they considered ideal'__»"

' Q,‘for an outdoors person For the fifteen dimensions used in the pilot

L ‘mately equal i

-study, this information served to determine the positive end of the
'”dimension pole As only some of these dimensions were retained for the
: final inventory, the positive/negative value for those dimensions which

f:were added vas determined by the general consensus of opinion of the He

i 9;outdoor educ-tion(v~f”5ts; '

K3

l;itive/negative.orientation of;the:poles”estabs’ﬁlb

‘ 'lished, the QWere then arranged placing some positive poles
on the-leftl f of, the inventory and spme on the right hand side._y'

{‘ern for this arrangement.~ However the proportion L‘Tﬂ
.."4 otidimenSions?i“ irositive orientation on the left hand side is approxi—'
‘ . ?h,the inventory for this study and that developed by vﬁsi“
’_,:tsﬁéigaédff f, intended that by changing these orientations from left
‘6 right dn | regular manner, patterned responses might again be "
J;lavoided and.the ooncept of a continuum would be cOntinually.reinforced

Another consideration taken from Sherwood was the category

‘o

'fhflabelled 'Not a part of my picture s This area, placed below and separate i'

i“f'l’efrom each dimension, could be checkedfif the subject felt that this pare‘o']t,,f
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R
.

: ticular dimension was not a part of his concept of himself, or of his

perception of any one other subject.. This category was included to

avoid imparting attributes to subjects by the structure of the question— '

‘ vnaire; Because the subjects had this means to opt out" of a dimension,

the scale for this research was a ten point rating typeg rather than the '
eleven point scale used by Sherwood | This was to eliminate the neutral
position which no longer seemed necessary _ 8

Another feature added to’ the second questionnaire was four

' sociometric questions to gain insight into the functioning of the P ?1_.

L

A group, the patterns of.. interactions between the members,_and the leader—'

ship patterns “Sociometric technique is the use of appropriate socio—.:

metric tests to reveal group structure and ‘to identify subdivisions of

5 the. group and various types . of group positions" (Jennings, 1973 11)

Three questions required each subject to indicate which members of their

P—group they felt served leadership functions in skill task accomplish—f‘
)’

A ment and socio—emotional areas. The response to a further question gave.

the subjects choice of their preferred other camper ThiS'was used as -

an indication of their preferred other (PO) who was a significant influ— o

L
.

: ence;in the group,v

A

 Procedure < - .. o o.oof

Questionnaire one, the self rating, self concept inventory

was administered to a11 subjects prior to their departure for their par—gv:‘

. ticular outdoor education experience. In most caaes this was done the"] R

day before the departure, at which time the subjects had already formed

their P-groups and begun the necessary planning and preparation within PR

g (=3



, that P—group unit At this stage the subjects were introduced to the

study and’ their full cooperation was requested : Before each was asked

-

to rate himself on the questionnaire,_th% dimensions were clarified and
questions were, answered ~In particular, the dimensfbniﬁ Appreciate
I K 2

nature- Take nature for granted Not manually dexterous—Manually dexter—i

ous,_Knowledgeable of the outdoors-Lack knowledge of the outdoors, and :

Dislike abnormal situations—Adaptable to abnormal situations were further .
|

defined to help ensure all subjects had similar frames of reference SIe o

- was stressed that'arl attributes were to be‘viewed;specifically in rela—

tion to an outdoor education situation
R . ‘r"
Also at this time, each subject submitted a code number the :
1ast four digits of their telephone number which was’ “to be used as an

identity reference A prefix number was later added*to this which indir’

o cated their group membership with all members of the same P—group having

7z

te -

“the same prefix number A further prefix number was attached whichrindi—

.cated the class'mémbership of the subject All those in the same class

2 indicate “the same outdoor education experience._ o ﬁ' o 7, _;*%1

-

. would then have the same first digit to their code number which would

1\ Two to three days after the field trip ( the time being

- determined by the availability of the subjects) the second questionnaire:#

Q

was administered.» This required all students to rate each member of his

P-group in the same way and on the same dimensions as he had previously

rated himself A Fot ‘this reason the second questiondaire contained the '

same inventory as the self concept questionnaire. For each subject the B

e / .

number of inventories equaled the number of other members of the subject st,f

P—group. ‘In addition, each subject was required to answer the sociqmetric h ‘

L 'Q'
N P



questions. Those subjects who had undertaken single experiences were
not required . to respond to this questionnaire K

.

®-

The post outdoor education experience, self rating self
‘:concept questionnaire was the last to- be administered This wasﬁa repe-
tition of the first self concept inVentory and was in most cases, ‘admini-

stered at the sameé time -as the second questionnaire

" Analysis of Data L e

Rationalelfor Parametric Data Analysis_ R _ f-;_’ S o

‘7\‘ : B It was decided that for the purpoée of this study, parametric

J
statlstics,_using means and standard deviation from original scores,
rather than non-parametric statistic§ would be utilized

"%;., A.i“ . All analyzed data was derived from the ten point bi—polar

'scales which could be assumed to be at least of ordinal quality (Scott

' “f,l973) Seigel (1956) states that parametric statistics should not bee

used for ordinal scaled data but this position has been more recently
refuted by several authors. Anderson (1970) stated that the type of

measuring scale had 1itt1e relevance to the decision to use: parametric

'ﬁor non—parametric tests. Further. AR "y L ,g?'if_ﬁ

~ «..the F—(or t) test may be applied without quslm...

-+ It will then answer the question it was ‘designed to
ask: can we reasonably conclude that the difference
‘between the mearis of the two groups is real rather -

"gthsn due to chance (Anderson, 1970 54) :

) AlthOugh much has been written on the advantages of non— '_n'

‘e

pa%gnetrics when the assumptions of paranetric methods .are not satisfied
,.f% S

(Orlick 1972) Lo
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NE

a review of the studies concerned with investigating e
the effects on: tests of significance of failure to
. satisfy the assumptions of analysis of variance and

the two-tailed test, indicates little distortion
"even when marked deviations from assumptions occur

(Cairo, 1970:47).

el

Many studies have been done since Seigel s (1956) work whichvl
Alhave brought forward strong arguments for the use of parametric tests.

These are explored in detail in Orlick 8 (1972) study.

0

itAnalySis of Variance

Analysis of variance has been selected as ‘the- general mode

'of statistical analysis for this study, to test the significance of the E
: difference between three or ‘more means. The rationale put forward by
vEdwards (1972 112) was utilited:: The means of the self concept (Time

'7:1 and 2) and the perceptions of other members of the P-group are. analyzed

N

to test hypotheses 3a, 3b and 3c. However in testing hypotheses 1 and 2

_the difference between only two means is analyzed In these cases the .
: s . - :
- test is repeated. "When a test is given snd then fepeated ~an analysis';

; ~-.
P

G
of[variance msy be used to detefmine whether the mean change is signifi~

lca t" (Garrett, 1958 291)

LAnalysis of Datafbyiﬂypot.esesf*

The nature of the data for this research was such that the

'iu_failure of one subject to return a questionnaire meant incomplete data 1

RN

‘p”]for the test of the subjects in his P-group. Because of this, there isfﬁb.

jjfa vatiation in the number of subjects used for esch hypothesis.
L oew ,»-'

"”*f ‘ S Analysia of data by each hYpotheais is thus.i;'z:”



‘ Hypothesis 1: - e . .”/

' The data for all subjects who completed both self concept .
inventories.was computed (N-lOA) A one way analysis of variance‘with
repeated measures was done using the University of Alberta s Statistical )
’:'?8ck8&¢ for.thegSocial ScienceswﬂS?SS) to,determinelwhether there vas a.

significant‘chanée'betveen.Time;l and‘Time12‘of'the;self’concepts. o
‘ enalysis wasthneioi_the‘total-self:conceptfaskwell asffor each ofgthe,.
sixteen dimensions : | -

| - A two way analysis of variance with repeated measures‘was

'tlikeviSe done to determine whether there was a'signifitant-difference |

’ in the self concept change between single and group campers. The un-

L 3

weighted means approach was . used for unequal cell members (Winer,_1962
. - P

; 302)

’;Hypothesis 2: h~> : ;;j | ' |
" The data was used for all subjects who completed @oth self .
- f.concept inventories, (N-104) A one way analysis of variance with |

| V.repeated measures was done using the University of Alberta s SPSS. computerf

'program to determine whether there was a signifiCant change between Time

| 1 and Time 2 of the self concept in the dimension areas. _'* o }f

.

-'Hzpothesis 3°'A‘fl;
| ’ Data was used for a11 subjects who,had been rated by one or

. more other members of their P-group, (N-92) A two way analyais of

-

’:-.;ivsriance using absolute differences was computed uaing the University o

’-rof Alberta g SPSS program to determine whether there was a significant e
. 8

*:-difference between Self (Time 1) Self (Time 2) and group perception of



. Hypothesis 3b:.

. :'\\

~21ess preferred other.

37

the individual.

Data was used for all subjects who had selected a preferred

;‘other from their P—group, (N-46) A two way analysis of variance was_

0

rcomputed using the University of Aiberta s SPSS program to determine
whether there was a significant coincidence between self concept, (Time o

1 and 2), and ‘the perception held by a preferred other as opposed 'to’ a

..? -

f.:N'27) A two way analysis of variance with a Duncan 8 multiple range test f.

"Hypothesis 3e:

- .> NS "‘ - ";4"‘ ,‘ RN ) ' . . v{
Data'was used for all those subjects'with one or more'others'

perception ratings, (N=92) It wasg arranged into three categories depen—

-ding upon the size of the grOup each.. subject belonged to Small (Group
41 ize being two and three members, N-18) Medium (Group size being four 5(

‘,and five menbers, N-47), and Large (Group size being six and seven members,”ﬁﬁ

i

‘*di(Steel and Torrie, 1960 107) was’ computed to determine whether there was .

‘of Alberta s SPSS computing program was utilized.

'fa siﬂhiﬁicantly greater degree of coincidence between self and other ;

.'perception in any of the group size categories. Again, the Uuiversity R

ks

Yy e .
4«‘

Dats ‘was used for all subjects who had selected social task - f

'

| 8cc0nplishnent and skill leaders, ‘3 well as Preferred others 1n the’ socior';}

X

| :-"uetric question, (N-62) Analysis was done by tabulating the number of



e Results are presented‘in a’descriptive'form.' '

matches of preferred other with leadership choices First’and~second

: choices for preferred other were considered as were the preferred other i

choices which did not match with members in the subject s P-group

‘Delimitations ~ - . @

vl.l The study and findings reported are delimited to male and female‘

| students at. the University of Alberta in thedir first to fifth year '

. of enrollment in the Physical Educatiou and Education faculties and o

the Department of Recreation Administration.

= ,2; The study‘and findings are delimited to a three to four day winter o

camping experience in an isolated wooded area.vjdz

‘f3 The study and findings are delimited to a cold weather, group camping |

. experience for which the objectives are skill orientated
" Limi,t_at'ionsv |

. In field research such as this, while there are’ great benefits to,

be derived from a: natural more realistic situation as OPPOSed to one. iti,

which is controlled and manipulated there are limitations on the

ability to control many variables. These factors, which could not ‘

be held constant for ell groups and may have had differing effects

upon the outdoor education experience are. the campout location, the lf;fi

emperature, the depth of snow cOVer, the diet of the campers during“

the field trip,and ﬂhe previous experience in winter camping of the
"'dl 2 The length of time of the outdoor education experience can be viewed

'c
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as a limitation. Ideally, a longer period than the three ‘to four .

dsys of the field trips would have allowed for more social and’ envi- -

.:Due to the differing degree of - access the researcher had to the l‘:":

subjects of the study, the time span between the return of the

:questionnaires and the field trip experience was not entirely con— ,‘w’f

llrsistent. An attempt to control this was made by establishing a cut—~ E

'b*‘j‘foff da%e after the field trip.. Any.questionnaires returned,after.

_ " of the instructor involved ér his program biss

_Ealways the\initial field trip for thst particular class. Four of
'lthe classes had had at 1east one trip before the one studied This SR

>§<meant they interacted with other members of their class in an out~ }5fj

A ;ﬂftion program and experience may be viewed as a limitationL HoweVer,“f*f"

his date were not included for analyais.‘ This presented another _

N

’d;problem with respect to drop-out rates and incomplete grdhp units.-
JThe subjects being derived from three different classes is a limita- o

??tion of this sfudy.‘ This is because the field trip studied was not fi;rﬁf'fi

/ “

~fdoor setting previously snd would knowdeach other bettﬁf than the 0

o

3Aqy effects of the

‘lld'be regardless




o CHAPTEﬁfIV‘f 5

. RESULTS AND DISCUSSTON

| The purpoee of thia atudy was to examiue the effects of an-
ioutdoor education experience, particularly a group exoerience, uoon the hfé
;\self'concept of the participautsvon sixteen selected dimensions. Five :la?~l<l,
l_hypotheses Were formulated and the statistical findings of the data :aE/};FF
.1collected in the natural" xperiment are presented below-by hypothesea;ffg.
;&Discussion'of the reaults follows each data presentation In addition
‘.‘edeacriptive data also collected 1is: 1ncluded in this chapter The-signi-:ff.“:“
;ﬁaficance of each finding 1is 1ndicated’when one of the four 1evels are met,i};rj_i i

: trather than atate an arbitrary level., This method of allowing the reader'“;fv¥f'

' 'f;to set their own level of aignificance is in accordance with current

”~_ifaliterature.,

o f-fpteaénzatioh oleata?éj'EYPOtﬁeaes -;:1 s

 Bypotheate s o o
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'1l.of T, Time 1-3 376 Time 2=3. 088 indicates the direction of the change' ; - f:“
.e;,in self concept By being a lesser value, the mean for Time 2 shows

- significantly more positive orientation Jf the self concept

TABLE 1

CHANGE IN TOTAL OUTDOOR EDUCATION SELF CONCEPT
- FROM TBME 1 TO, TIME 2 ON MEAN OF ALL DIMENSIONS
L . ANALYSIS OF VARIANCE -

Csource D ,"-."s.vs.- < ‘4-,“14-,3-' o pivalue o Stgn.

Between Groups -:5' Jl,yiiﬁv ;4;309&,' J5{309T1 _i?;456 g5,,'a****e

‘fA¥“i*hi" Gronps 103 2525 L2460

o Meénsléf T 3376 3.088

| Mean difference. 3:232

| wawxph,0001  (one-tailed test, Nel04) .




‘This finding supports the theory that the self concept is
A dynamic and subject to change.v How permanent thia self concept change
is- is still aomewhat Open to question in the 1iterature The outdoor '
e education self has been evaluated on the physical criteria of fhe envi—f

".ronment and the social criteria of the group interaction process nIti.'_ §

'ij would appear that such evaluation proved favourable Although the out—::t"

door education self is but one of the many subselves an individual -may

',3fhave which coutribute to hits total self (Sherwood 1962), a change in s;,_

’»373an outdoorveducation camping expelience can

v;thia subself can effect changes to the total self The core to an S

"individual'a perceptions or concepts may become more: positive as a resultt;
of a more positive subself, through the apreading effect to. other areas

C of the aelf (Maehr et al 1962)

In this respect, the outdoor education experience may hold
- importance to the total or core perception an individual has of himself

Q»The reaults of thia study'shov,Las did the work of Becker (1960)r ,»,;';nvf‘,

’iﬂnavidson (1965), Steel (969),

oolbaugh (1972) and Kreiger (1973), that'p3°iaifl

dify a self coneept to the f‘v‘f
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'implication that such outdoor education experiences can. greatly benefit'
'--groups of emotionally disturbed or qocially rctarded children, or any

group in which a boost to their self concepts could have therapeutic
. { .

importance. However, opportunities for this kind of benefit should be.

open to all ""‘ . f\\g""

-

'tupothesis 2

As a resultiof an outdoor education experience, greater e

&

Tchanges in an individual s self concept occur in outdoor living-specific.,».

B dimension areas rather than in non outdoor living-specific dimension R

e areas. R

f:Resulta.;u
This hypothesis was supporﬁed. The analysis of variance “g';f

c: meuted for each of the dimension areas to determine the Bignificance*fi'

| *fhtof the self concept change from Tiﬂl[l to Time 2 established that the',{

'change was not significant in two of the five dimension areas.[ Those ;; P

b'c1?fldimension areas were,taskvaccomplishment and aeSthetics (TABLE 2)

'°‘-f,were found,to'b ;highly significant.,}¢ -

fg;:nowever, the dimension_ateas of 1eaderahip, socio-emotional and skill‘f;:_‘"‘
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\\;/* o TABLE 2

CHANGE IN-SELF CONCEPT FROM TME 1 TO TIME 2
o MEANS - FOR DIMENSION AREAS EEE

T Direo;iop_:s . Mean Diff.  F-value - Signi.
I R T e 2. R

' Dimension area
: ) ‘yf~l

rSociofemotionél ook 2,994 116981 T okRk e T

Cleasership o+ Coases o lemss e
©osan S mesr T gLe0d e

"laTask accomplishment LoE _i Af2w9547ff.'7"'-554,.rv

‘\_‘Aesthetic R -ffff” - BT SR

-*%*p‘;qol. dkakp€.0001 - (ome-taited test, Nl04)

‘jDiscussion~"‘ .

It “°“1d Q%Pear that the greater changes in the self concept'{;,-“’”'

f';of these 8ubjects topk place on dimensions which were more specific to

' 4

‘ the °“td°°r education experience, for example, competence in outdoor o

’frnf]ﬂ,skilla:a:d;knowledze of the outdoors I; can be said that the experienceff:;;ff=5




s ot

AN

C TABLE 3

LIIPT FROM TIME 1 TO TIME 2
}tIVIDUAL DIMENSIONS

Dimension ”f»qfﬂeén;niffyf;w Ffvaer;;‘ o Signe o

'iffnelpfulness * 3f2§§23ﬂ5"]' 3 546

'ﬁFYZ‘iSensitivity"‘ .;;]+ f:if,€:lfj;bzeJ;aw;}F.\z 701 ;;   f.7-
3 ‘-‘Directins P 4269 s, 859 R
‘ﬁ'7:!f¥ff ff/fff!3'8751;fszl 12. 259i'1“:_1'f*%_
hf'ﬁ,’+:f»7{:f?5 2 5&8 '}i5jT"[$94$fT, . |
;;5ff7;;ti%f,72 533;7V”;7~1ﬁ?;{1495‘

oving utgenenc W 4 a0 2099
:?g;;Enthusidsm - d ',A??Qé5397--;7-j132-524lf;j] 1"
.;f § ;Nanua1 dexterity ’Lri'}i éieéqiiigé;? :a;33éfz}f'.  *':2;
'5 ;f?;;&3’&o87trf{ 23 714¥jﬂ7ff1f#%§%f1vfi5f f ;

':u./ma

‘i*-lbfﬁself confidence

¢ v : G -
o vw16'108 ' §ff';***fy5.?‘

” .,j.ooa o
1. 754,
2 454 L




46
| . . R _ ] ,

the skill dimension area (TABLE 2). This iS'understandable‘as'the objec¥
‘ 'tives for the programs in- which these subjects were participating tended ‘

to emphasize the area of skills. , _ .
The significance level of the socio- emotional and leadership”
‘*dimension areas which show great positive change could also indicate

‘their importance ‘to an outdoor education experience However, the spe- S

'cific dimenaions which showed significant positive change in these areas -

~Tare few (TABLE 3) In the leadership area, the dimensions of directing iQ'ffV'

A

-Aand initiative are qualities which obviously were practiced in the experi- '
ence and the subjects gained positive feedback of some form.which pro-
'duced the positive change Judgement however, was' a dimension which

'.-l-'

'did not-change significantly.v In speculation, had a state of emergency

"Vfdeveloped during the outdoor education experience which required quick

| 'land important decisions to be made, it is possible that a significant

,ichange either positively or negatively wopld have reSulted In other'
'woéas, a quality or dimension which an 1ndividua1 does not put into -

practice may be less 1ike1y to change in hiS‘eelf contept simply because

'Aj'he does not receive feedback on: that.dimeneion.a;fle-:e.p 7 ,
The one significant socio—emotional di%:nsion, self eonfi-. o

:}dence, deserves some discusaion.b It wes found to bghvery highly Signi-V"'”f

.“liﬂ,ficant and conldﬁbehexplained by the significant change in the total

'";¢outdoor education self.; A positive change in self confidence may have :




O

1tribute to the total.self confidence However, gaina in self confidence

_ may not have. been restricted to skill areds, as 1ndicated by the following?dj;'
T / A

passage written‘by one of»the,subjecrs,after.theloutdoor.educatiOn,experi;; _

. ' L . . . N “ )
“ . . . . . . C . . o /‘

ence: . N - : - , - at
.2 I know a year ago I would have shied away from .
© ' this: situation (performing in a campfire progra )/// '

I feel much more confident now in.front of peo

Outdoor education has been a base and lead t h

formation of this confidence.' /

. It appears that outdoor edu/?tion could\make a large/éontribution to the
total self confidence of an individual o /-

\ ;
Following the argument that practice/bf a dimension may

““create an Opportunity for changes in the self c7hcept, some dimension%

' Hwhen it was expected that the outdoor education experiende would require

. |
3these dimensions to be practiced Such characteristics as cooperation,

‘1-‘are onspicuous by the fact that they did not show a sig;7 icant change

1:_efriendliness, helpfulness and sensitivity to others sh uld have been

‘important during the outdoor education experience. Grbup functioning

r

Vrin thiw situation can be Very relevant to task accomplishment, as recog- |
'1Anized by some of the subjects in their log books._,i; |
We: were also very fortunate in having a4 group

1 wha equallyvshared responsibility and' provided v L
; "f_help to each other wherever possible.._-- e ’Tiﬂb L

vh‘Relying on other people waa a big part of the |
-p*trip.. If things were to ru‘r moothly, everyone

e

- L w,




:,cation experience Therefore they would'ehter'the situation with'an idea
of how they would need to, and intend to, behave in task accomplishment :

' situations ‘ If‘this was the'case, a positive experience'would merely
- K
support this conception of “how they were capable of behaving, rather than

[
instigate significant change.- On the other hand a group which does not

Mo
¥

function well may not have thé/ﬁ\\iql_e:vironment to give positive feed-

.back to an individual on a task accomplishment dimension. In this situa¥ '

/ ES

:vtion,lchanges in'the:individual S~3e1f‘concept in.the area'is 1ess'1ike1y :

W

to occur and theré-could even be a-negative hange.

o

Two of the dimensions althou: not-signifidant,fshpwedia

change in the negative direction (TABLE These were-enthusiasm‘and

'appreciating'nature.<-In both of thesevi s quite possible that the

o . AR . o
.experience may have been a 'revelation' to : individuals who started
out>with an unnecessarily‘high and"unrealistic view of themselves on

these.dimEnsibns. Their ini%ial enthusiasm for winter camping may well

: -,have been dampened by the experience. Three of the field trips took

place during very cold below 0° F temperatures. A log book after such

L]

"an experience stated "I am never going winter camping again'" ~1,"**v';h,

Similarly, their Self ratings on appreciation of nature may

Y

have been unrealistically high before the experience., They may have

'based their ratings on a highly romantic view of naturb Camping in.

o

_the outdoors in such harsh conditions as the temperatures experienced
fviby the subjects may well be a strong antidote to this romantic views
Ne{grthekess, the reliability of the appreciation ofqnature '

| :dimension is questionable. It was: intended that the added definition "

~ . -

: and example given when administering the’ inventory would ensure that all .‘_

o e ~
o 9
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subjects had a similar frame of reference This did not appear to have
' D

happened and the dimension msy have been subject to many value inter—‘

CA

i

pretations
Further analysis was completed on this data to determine_t"

- whether there was‘ﬂny signiﬁigant difference between those individuals
\ .
who were group members and those ‘who were single campers It was estab—‘

lished that there was no significant difference in the change of self

concept between these two subject groupings (TABLE 4)

¢
‘. 5t

' The result would appear to indicate that social intetaction

udid not" contribute as strongly as’ expected to the self concept change, h
' and that the change must have been more as a result of. interactiOn with
_ the physical environment and in the improvement of self confidence andb?
,Tphysical skills. It is an understandable result, nevertheless, after
: reviewing the typ&s of dimensions which shnwed the significant changes
j(TABLES 2 and 3) These skill dimensions were not exclusive to a group' |
:experience and were the qualities which would have been practiced by
_ groups and solo campers equally. However, a single experience, simply ..1:
:'_being alone can be in a reverse manner, a social esperience.' Even with; -
v>out the direct social interaction snd comparison, one 8 social qualitiesrd'”
| igﬁmay be re-evaluated while slone for any length of time._ 'ikh" T
. It should be noted though that the experimentel setting

'contained a flsw in this respect. A large majority of the single sub— :

,jjects joined the test of the class group for the day 8 program, hence it _?:j

. was not a truly 1solated situstion for them and some social i“tetaction ‘tl
..'Vas “111 experienced. S -

-‘l The findings relsted to hypotheses 1 snd’Z//ahm to indicate o
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ii clearly the curriculum areas stressed in the outdoor education.program
; The emphasis upon skills is reflected in the significance of these dimenf"
hsions in the study It would appear that the study has tapped informa- -
_,tion showing the outdoor education program is producing what it aims to 'D
"produce-; skilled individuals If any other benefits for the individual ,..
are to: be derived from the program, they too may need to ‘be emphasized |
to a greater degree Group cooperation was an intended objective of

'r.the programs studied but it seems apparent that this was not adequately _

‘catered for before or during the outdoor education experience. Likewise;i

'environmental appreciation is. referred to in terms of program objectives.' i

. " .

f,:The failure of such dimensions to greatly change may be partly explained pi_i"“"

' ‘*by the romanticism theory outlined previously, but it may also reflect
critioally the program and its structure. These findings in themselves

»; havervalue'in the study,v” ;T‘f

.iﬂyppthesis 3a

The self concept of an individual after an outdoor education _

f experience coincides greater-with the perceptiqn of that individual held 'l}_l.

S ‘by the others in his Pvgroup than does his self concept before an out— _”

o ot e oy
‘_door education experience. R AT

'ihggsults' r;'a:.

This hypothesis was not supported The analysis of Variance

”.‘computed ‘to determine the eignificance of the difference between the selfég;jt’ 2

’"concept (Tine 1) snd the P-group perception compared with the difference fih'

.'V'between the self concept (Time 2) and the P-group perception did not :f‘uf;f"

21
M -

.establish a significance at ‘the .05 level (’Em.s 5)
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TABLE 5

COINCIDENCE BETWEEN SELF CONCEPT TIME 1 AND THE P-GROUP -
. PERCEPTION COMPARED WITH SELF CONCEPT- TIME 2 AND -
P—GROUP PERCEPTION ANALYSIS OF VARIANCE '

2

- Source - DR L é.S.p' O M.S. ’F-valne":."~$ign{;f
. _ o L ooyl
Between Groupsfﬂo‘ _ ’-1” SO .122-c-.,, 122 p»-.}5744

’Within Groups ‘f 91 '19.344 ;._f;v.212

‘ (one-taiie&'test,.ﬁ=92)? :

.1:LDiBCussionb.b
It seems apparent therefore tha‘ the subjects of the studyf .
"'*did not change their self concepts to sign ficantly coincide with the
Tperception of them held by the other memb rs of their P-group ‘Iti;'f
incould then be inferred that the Pugroups were not the significant influ— =
: ence which cauaed the change or modific'tion of the individual 8 self;f‘r
:,fconcept | However, these findinge requ'%e considerable interpretationt,"b

. Sy / ~ S
1No group perception of the individual was taken before the experiencei'.”

'f as the majority of the subjects would not have known each other well ftf.?A“
_enough to be able to give a reliable rating._ Therefore there was no'.efbn

':'P-group percept!%n (Time 1) Becausejof this an assumption has to ber,_f\

"'amade concerning the difference P—Sroup Perception, Time 1 would have ZfVVU‘;f"f :

’ "1:been from P-grcﬂp perception, Time 2 Sherwood (1962 113) aesumed.

VE-group perception did in fnct change during the exﬁ‘imfental period and ‘°1"'

R

“7-;ahithat asaunption was also adopted ,i‘.v

Dfpf}values hia nenberahip in the group._ In‘this ontdoor_education situation,f"»f'ﬁig'



53
_ where group membership was intense for.three to four daysvbut dissolved’:
- immediately thereafter, membership may not have been highly valued
‘.However, given that the concept and perceptions were specific to the 'i]'
: outdoor education experience,_an outdoor education P-group WQUld very
..Vlikely be the only referent group for the individuals (Siegel and Siegel )
.'1953) and would tend to be influential EE o
. Other members of the P—group were,iforxsome dimensions;.the }f_ﬁ

4

. _only comparison points for the individual As the self concept change

| ;fwas found to be: significant for the total mean for all dimensions

'f"action did not uﬂ:

‘1,(TABLE l), the P-group must have influenced change of these specifically
v_social dimensions. The socio-emotional dimension area also showed sig- :

enificant change (TABLE 2), but in viewing the particular dimensions in

,

'-_all dimension areas which showed change (TABLE 3), it can be seen that g;;{gfqi

, many of them_were not entirely dependent upon social comparison and

B o

..

.l_feedback

.
o'.

Social intetaction of some form was ne;p:_'ry within the

p; it would appesr that the inter-f.ci" ’

N

cally/ensure that sn individual s self concept
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. ation and unity are veryroften.uresent within outdoor education field
t;trip groups. The sharing of common interests and goals and‘the tjpe oflii-
‘_hSEtting can often contribute to- these factorsr However, another impor- :}'fi
”‘tant coneideration for these fectors is-the length of time a. Pbgroup
ﬁfexists together for interaction.e The time factor is a 1imitation of jdhi S
this study. In view of the existing literature,_it is belieuedvthat had :2:7

'the outdoor education experience been of a. 1onger duration, and there-,-vﬂ”f”

‘vgfore social interaction been more prolonged the P—group influence upon

.‘n

'lfthe individuals would have been more potent._f"_:‘:i v." ST

Coincidence between Self and others perceptio‘
i‘?oabout in two waystbeither the self ‘onesr ia modified to hov the P—gronp:,,"ft'f
:5transmits ite heif_’h"on of the individual or the group perception is |
a fied to how the individual transmits himself.‘ Although it is be-ii“

llieved that the influence is greater from the group to the self (Videel}»
Atbeck, 1960),iit is quite possible that both processes could occur simul—‘"i*f:‘ﬁsii”
‘&f;ftaneously. Either way. this process, leading to coincidence, is depen~lfdfif,y'j
- 7ident upon the interaction between the grdhp and the aelf : The direct |

bf.feedback of the individual's success in the interacting process with the f~.3

’1.:':environment will also contribute“to eubstantiate tﬁ% 6iews of self and/




o Results f'lfv"‘ o R T S S L o

SCERENE . g :
»'.the individual and a less significant other person
' O A R

This hypothesis was ‘not statistically supported The analysib :

‘lof variance computed to determine the significance of thi 2 'ncidence did"i"

;not establish a significant différence b R n Self (Time 2) and the per-

' ception.held by a pref other (PO) as opposed to a. 1east preferred WV{i“,‘,'

(TABLE 6)

o TABLE 6 ,-f: D A

. DIFFERENCE BETWEEN SELF CONCEPT (TIME 2), ‘
PREFERRED 'OTHER RATING AND 'LEAST; PREFERRED -
s OTHER RATING ANALYSIS OF VARIANCE -

. source v ;;f,_ D;-.F,.‘. ss o ,u:.s_;.' ",F’—_valyd'e' o osign. .

_ Within Growps . 90 . 80.538 894 . T e

' \”‘\’ (onéj-;,tailedf.'te_st._,‘-.n-@z)v_';1 ¥ 4
IR However, a comparison of mean scores does show a trendf
"»if(TABLE 7) ',Rf':f" ﬁ;:g:3h,¢ et b

Ry TABLE 7 |

nrrrznxucz BETWEEN SELF CONCEPT (TIME 2), ..g-';,*fij'tfja,;f,-lr;:
PREFERRED OTHER RATING AND: LEAST: PREFERRED T I SR S
-‘;:v TBER RATING COHPARISON OF HEAHS ‘




' aThe preferred other (PO) and least preferred other (LO) onQy rated the -

i

A{individual after the outdoor education experience The difference be— ‘

] ’dtween these ratings and the two self.{atings (Time 1 and Time 2), do

o show an. interesting trend As can be seen on TABLE 7 the difference o

between the ratings of self Time 1 and LO is 1ess than the.. difference ;v B

- between the rating of self Time 1 and PO After the outdoor education
fexperience the self,rating had changed While the difference‘ﬁow between

V:Self and LO has changed only slightly from that previous, the difference

' [o'between self and PO has changed considerably 80. that only a rating of

"‘.: 01 separates them

A-Discussion

3“
*.,

.5-6_"-

It would appear that although this hypothesis was not suppor— 5'

"*h'f;ted statistically, a trend is emerging whereby an individual's self conejﬁ.'

cept changes toward the perception of him held by a significant other, .:;53'

fat least more so than it changes towards the perception of him held by
' S

' ﬁgiﬁ;aomeone who is not significant. This tenda to mildly support the theory

'-ffconcerning the influence of significant others relating to’ self concept

. ﬁiof auch theorists as Mead (1934), Sherwood (1962) and Scott (1973)

~t7f These significant others serve as the comparisoq ﬁOintS for

. ‘e’; G



' comception. <

e wouid”seém,-therefore; that positive’chehges'in.the Self N
‘concept during outdoor education experiences could be best brought aboutbﬁ
",by assigning participants to groups with others they hold as. significant;hi"
iHowever,.in this‘study the significant or preferred other was selected

| 'after,the field trip and it is possible that subjects chose as preferred o

'those others whose perception of them coincided with their own Accor- R

g ding to Manis (1955), the perception of a friend which is very 1ike1y to L

”‘be significant, only influences change if it is a more positive percep- ST

.'."tion than the individual's own. .-

— ir the

Coincidence between an individual's 8e1f concept aft

't¥:outdoor education experience and the perception of that individual held

{f7by the others in his P—group is greater when the P-group is small

”%Q:ence betweenvthe group sizes. tﬂ'regard to the coincidence between self\

This hypothesis waa not statistically supported. The analysis :

'2';of variance computed to determine whether there was a significant differ—.~a*'




-3/.'. .
I

TABLE 8

oy

% COINCIDENCE BETWEEN Q%ly CONCEPT (TIME 29 “AND. MEAN :
S 'RATING QF OTHERS IN P-GROUP IN RELATION.TO :
. P-GROUP SIZE AREA ANALYSIS OF VARIANCE . . .

- Sbﬁt¢¢I :;:vﬁvf {.:_b??} o :S;S.f'v . M.S. I'F¥velde- ':Sigﬁf;.c

o

Between Growps 2 . L4465 .227 - .203 R
Within Gioups - 89 97735 .09 . . |

© (one-tailed test, N=92) . [

TABLE 9 uéw.ai;f T

COINCIDENCE BETWEEN SELF CONCEPT (TIME 2) AND MEAN R
RATING OF -OTHERS. IN P—GROUP IN RELATION TO o
P-GROUP SIZE ANALYSIS OF VARIANCE L

"Scurce :;-;};'f:..: D;F.,f; : ;“s;s;,',ri‘tvu;s; _‘fIFévalue - Sign.’

i

v‘v:Between Groups S5 . 4634 09217 0.853 |
;Within Groups f'jf-;ss- 93 5425 { 1 0877 A e

v"l;(dﬁe;gq11¢d[%éai,;né§2);;]i
:::Discussion't SRS
= Thzye;reaults would‘feem ‘to. indicate that the size of the ,fﬁ
SR : I S - AT
' ;fP-group has-no“effect upon the degree of coincidence between self and -IIQ: S




:‘t)" g

dence. There seem to be many specific outdoor education factors other

than the aize of the: P-group which influenCe the type of interaction

Thcse factors could include the harmony of the group, the ’

59

_ pre—ttip planning, the weather and the type of tasks ilholved Commentai L

! : 5 _
'"‘ z.‘f S When we first started out on the trip none [

3

ftom the log books indicate these factors.
us -
- Ipected ‘to get ‘along because we had. six leaders
.-~ and-no followers. ~ But our group just got along
- fantastically...Another consideration 1is that~ the -

‘ f;bweather wasn't very bad 80 it made group function—.:
R ;ing easier.,l~;t,;, , . R

S The lack of planning’ called for greater COOper_ L
”*'j,,‘f .ation on the spot. ﬂ; o i

;fp.f, ‘;fi“During the time we ‘were: setting up the sauna there'-
. .*_was excellent group cooperation._ ,5:5_( R R

1';We had initially started out with a group of 5 :
*fpeople.. ‘Suddenly someone's - wife was, coming along,= S
© ‘another " 'outsider' threw. themselves on.the group
o ~-¢and a latecomer joined in to. make the group total
‘.8 To“my way of thinkinga group aa large as: that °

By .fogv:;can not function efficiently.

i'?fIt can not be conclqded that interaction is synonymoud with

;fﬂ”fﬁﬁ
RO




Re‘search Qnes.ti.on 4 :
S dh, This data oas analyzed manually ‘to establish an indication‘
fes to the‘extent the preferred other was a190 selected by the subject as e
“"na leader in the three leadership categories (T&Bﬁ; 10) It was assumed
'1that if a subject selected as his preferred other a member of his P-group ‘ ? :
,whom he also viewed a8’ the social leader, for example; then his personal |
dLnobjectives for that.experience wonld lie in the social sphere In the
“same msnner, 1f his preferred other was also his selection for skill or
ftask accomplishment 1eadership; then his personal objectives would tend
,toward those spheres In some instances the preferred other may not 1_,[ o
hsve coincided with any 1eadership selections, or. may have been chosen .{j! B
.f'outside the P-group (TABLE’ll) ’-fff737'“.fi*fuf_"}:,.flff'=;{~‘gﬂ
1';f~'j;;*"3fl;'"_f TABLE 10 3
: S

;,;;TOTAL -NUMBER OF PREFERRED orusn cnoxczs wnrpn , o e
- coxucxnz wrra LEADERSHIP SELECTIONS R

| Skill o ‘I‘ask : Social ,




BLELL
. TOTAL  NUMBER OF PREFERRED OTHER CHOICES WHICH
DO NOT COINCIDE WITH LEADERSHIP SELECTIONS

BN :

N _ D S S
ﬁﬂhq .7 ¢ - Within P-group. = -Outside P-group

amdPOC - 100 0.6

. ~‘vﬁ;68;1ﬂfoﬁprN§16‘

' .i ////Dupl1cations were found in this analysis, where a subject

: e as his'preferred other a member of his P-group whom he also selecbed

:“for two or all the leadership categories (TABLE 12)

‘\‘\ N N

TABLE 12

 TotaL DUPLICATIONS OF PREFERRED GTHER qaoxczs R S
-+ WHICH COINCIDE WITH LEADERSHIP sancrxous e

SR : ‘ , ',‘.z‘.f$~

' Task/Skill ' Sk{ll/Soc . Task/Soc Task/Skill/Soc |

gl

Aivif?Task/Skill'thuplications on Task and Skill leaderahips L
' 758killISoc - anlications on, Skill and SOcial leaderships F,/,"7
| 3;Taskl$oc _f- Dupl. atioﬂs on Task &nd Social leaderships -

| ”f} Task/Sk111/Soc - Dup¥$°ations on all three 1eadership3~)% ;fb tij;‘  o i o

, ‘: “f,N-68' Group N-16 X
| 48
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Ca

-

N Discussion; Xt,i

| If 1t can be assumed that personal objectives are indicated

be the coincidence between preferred other ~and leadership selectiohs, then
these results showed that the subjects of this study supported all three L
. ¢

spheres of objectives Their first choices for preferred other are almost
equally spread between skill task accomplishment and social leaders,ias |

]

well as outside the P—group. This would indicate that even in a group
L e e
‘whigh is relatively homogeneous in age and educational aspirations such |
as this sample of university students;7participating in programs with the
x.'same emphasis, a wide variety of personal objectives can be expected
| This data would tend to indicate also that some of these .
bobjectives may not have been met, or that sohe individuals still had other -
types of objectives for the experience | The number of choices made outside'
-the P-group could be a parameter of dissatisfaction felt by those indivi- "i
duals toward the other members of their P groupvand someone»from anbther
ff—group would better meet their objectives )
From the duplications (TABLE 12) it appears that one. indivi—
"dual. may sergg/the function of two or more objectiVes. The duplications

,of preferred other coinciding with two leadership types tend to be in task

accomplishment and skill leaders moreso than the other two combinations

§
f

This is understandable considering that AAn many instances in outdoor

\Qeducation, skill is reqdired to be able to accomplish the task However;:'

task accomplishment as defined by the dimensions of this study- tended to"

’have ‘social orientations which may account for the duplicatio;s between

: social and tadﬁ accdgplishment.‘

To sunmarize therefore, ot_only do participants in an out- . ‘{""



BN

»doqr.educatibn:eipefiehce vary in their perSOnal"objectiVéé, but these

" objectives can‘bé multiple and‘dyerlapping.



_CHAPTER V. ° -~ . . .. o
 SUMMARY, CONCLUSIONS AND RECOMMENDATIONS i
Summary = - Lo _ - —

Thé purpose of Hils study was to apply some aspects of self

' interactionist/theory to. young adults in an outdoor education setting

P

P

It was.as/umed‘that an outdoor education situation provided a setting

/

_ ///'where interaction with\The physical environment and in the social envi-
. /f./

ronment occurred simultaneously. It was also assumed that this inter— :
faction was, by the nature of the outdoor education experience, heightened

'}to a degree that made the self concept and group-interaction very impor—
tant issues in an outdoor. education program. ’f“ i )

- The natural" or field experiment.utiliZed five outdoor
h'education classes at the University of°A1berta, involving 104 subjectsr
'“It was‘hased around a three to four day field trip in a semi-wilderness o

jarea, where the emphasis was placed upon the gaining of knowledge and ..

skilla. For the purpoae of the experience the classes had been divided;h
-l7into camping units or- P—groups. These ranged in size«from .two to eight'f

‘members. However, ten of the subjects had chosen to camp alone.-

The perception inventory for theistudy was developed uaing :

"the Self Perception Inventory of Sherwood (1962) as a guide. Many of

'1_1“.d Sherwood's dimenqions were replaced by those more specific to an outdoor

' _education situation. The procedure required subjecta°to rate themselvea

i

- ;on the inventory before and after the outdoor education experience.. Also, f i.;-

.fafter the experience they rated a11 other”members of their P-group on

P

toy
o



: - q. : :
the _8ame inventory Four sociometric questions sought to .determine -

Subject camp partner preference in terms of their characteristics

. | This data was analyzed to test the following hypotheses and

‘research question o _A, . ,'; o ,u"ef -
_ S _ o Sl

:1; Social’ and/or environmental interaction which occurs during an.

: outdoor educﬂ%ion experience produces positive changes in an indivi-’.

. dual 8 self concept

2. As a result of an. outdoor education experience, greater changes in

65 -

an individual's Self concept occur in outdoor living-specific dimen-‘ -

’sion areas than in non outdoor living—specific dimension areas

.3a;‘The self concept of an individual after an- outdoor education experi; ,Q
. ence coincides greater with the perception of that individual heid
_ Tby the others in his P-group than does his self concept before an
o outdoor education experience. ‘p?v | | -
- 3br-Coincidence between an individual P aelf concept after an outdoor/
| 'education experience and the perception of that individual held by
“a highly significant othér person is greater than the coincidence}
'ljbetween the individual and & less significant other person. |
-s}3c;iCoincidence between an- individual'a self concept after an outdoor

~.peducation experience and the. perception of that 1ndividua1 held by
oo N
Q{the'others in his P-group is greater when the P-group is small

",~:;Reaearch*Question 4 The individual's peraonal objectivea are reflected

| in whom ne chooses as a preferred other camper in relation to whom -j"

he sees as akill task accomplishment and aocial leaders in his

& . - - . - B . =

P-sroup-. ; SRR R
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AN

\
\

A highly significant poaitive change in the self concept of the :

_ participants of the outdoor education experience was established

.T*Significant self concept changes were found in the skill socio—

o

emotional and leadership dimension‘areas The aesthetic and task ‘

/o o

w

'accomplishment dimension areas were not . found to have changed signi-

ficantly -

) The, specific dimensions which showed significant positive change in

the self concepts were:" preferring to. direct, skilful with/an axe,. L

C.manual dexterity, self confidence,_initiative, competence in outdoorp

- skills, and being knowledgeable of the outdoors. The dimeneions of

¢ . 3

',"appreciating nature and enthuaiasm showed negative changes, althoughv,g'

o not significantly

ripNo significant difference in self concept change was found between o

[ N

fthoae who were members of a P—group and thoee who camped singly

€

':;duting the outdoar education experience.

'b_The coincidence between the individual's Self concept and the per:
. ception of him held by his P—group was not found to be aignificantly i}':-
igreater after the outdoor education experience.af‘ ‘ 4 ‘

, The coincidence between the individual's aelf concept and the per—‘
) ception of him held by a preferred other was not found to. be signi-:::_'
.ficantly greater than between himself and a leaptkpreferred other._ tf‘vh'
- However, there did appear to be a trend whereby the individual‘a self
:“;concept had. noved toward the perception of him held by a preferred

'd No significaey difference.was found between any sized group in the



‘,others w thin the three to - four day. experience of this study
.'*It can be. expected that the personal objectives of ‘the individuals
.-who ch se to participate in an outdoor education experience might

" be ma y and varied.

S - of

E Implicat ons ~ - __";v'5' » .-' - p'hi[h_t._..“° : \'tr'

Based upon ‘the results of this study, the following impli~ )

" may be drawn # : %

' outdoor eoucation environment such as that experienced by the
jects of the study; provides opportunities for interaction with
physical and social environments simultaneously and therefore
the capacity to produce positive changes in the selﬁ concepts tlifa,;

the individuals. | | t | |
outdoor education.enperience of the type studied can contribute }‘

atly to the self confidence of an individual participating in it

fAn outdoor education program creates an environment which allows for ﬁa*

-?.the Practice of the objectives emphasized. This can produce in those fifih

-.‘a

o emphasized arens a more positive self concept in the participants, U.f:',f
) which in turn can add to their general self concept.__;

a Those aspects of self which are more specific to the type of outdoor

N;h‘education program will tend to show the greateat positive changes in -

,the self concepts of the participants after the field trip expefience;ifhﬁ“"“"
'::The reletive emphasia placed on. PhYSicsl skills. social interaction 'pf' T
L and environmental appreciation in the course objectives of the curri-{}e;;pg_rj

'1);'culun will be reflected in corresponding changes in the physical and '{{33~

‘.Z‘
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:f socio;emotional skillsfand environmental appreciationwaspects'of”the:
tparticipants self. | | o
. '6;13An outdoor education experience such as the one studied does not
;1fnecessarily, through group membership and social interaction, allow
i "ﬂ;i:, k;t~fi’opportunity for an individual to develop a self concept which coincides
13“7with society s perception of him. However, 1t is speculated that a |
- #%} .:»i;‘tilonger outdoor education experience than the ones studied here may
Hi;ﬂi*fiifutﬁishow different results._

‘cjf';There are. many factors which influence the interaction of members V;vf”
‘T7dwithin a group in an outdoor education experience Of these, group
ji1;size is not necessarily the only importsnt factor',’r

"afd;diSingle and group experiences in an Outdoor education field trip for

.pyoung adults have equal capacity to develop changes in an individual si.

“ﬂffself concept; *f the emphases of the expefiences are common to both |
iapaingle”and group campers.:p ‘lz} s "7:: j;-fllA?;-““uji
9. An qutdoor education experience such as'the one studied has the capa-l'

any _ N
' f,city to produce negative changea in the self concept.h-

agpvpRecoﬁmEndationaeftfilpii'

Furthet research in this area of outdoor education should

Tunre on$the internal structure of field trip groups and thev.e-37

‘

"?L;;feffects up:*':hejindividual members.ﬂ Ae yet,‘the interactiou process

'fipiv=]concentrai

58

f fgjwithin group in“anioutdoor~setting. which oan be very potent. is very

SItids. conclueive that an outdoor education experience

‘ iffmuch undefined

R
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1]

these social influences more accurately it would be necessary to separate B
the social interaction from the environmental interds%ion in the analysis ‘

':For ‘the purpose of this study they were viewed ‘as simultaneous processes L‘

‘1and analyzed as such but individually the influences are not conclusively
',.:determined

Whether changes in self concept have lasting effects can be

explored, particularly in relation to groups which remain as a group unit L
laafter the experience.; Self and group theory could be epplied to school

- classes for example, and the long term effects upon the relationships in ‘

the classroom and the individual'selves could be assessed This is im-'
I

.portant if it is ‘to be recognized in'the educational system that outdoor
jeducation experiences have benefits beyond those that are striCtly aca- :‘

\

2vpdemic.~

fi 'j',h,_ Further study‘should be undertaken using a case study approach,

"'taking a few outdoor education groups and studying them in depth.' In this~

,-yway msny of the difficulties encountered in this study could be avoided. y:_;

”'tftAn outdoor education group with four or. five P-groups on an extended

ffield trip would be an ideal setting. This would ensure consistency of

"the program, of the availability of aubjeets and the experience, as we11

'ffas allowing more time for group patterns to be established 7§pfe research

'{;ahould be of an ongoing nature rather than the before and after design,
- with the researcher continuslly present to develop a deeper understanding

'i;of the experience and the events which could tontribute to the social

"i.processes. Data could be compiled from the personal observations of the

¢

b {reaearcher as well as the inventory and socionetric techn%ques. A greater :

:*'_i;use of sdeiometry throughout the field trip would help to shoe changing



relationship.patterns in the P-groups during the experience, changes or “}dl
| <conaistencies in significant others and indicate interaction.processes
out:ide the P—group. A case study approach would eliminate many of the
v‘problems encountered in the present study and would provide much infor-f,
. mation of. the interaction and its influences actually during the outdoor e

LN

‘experience.a“
‘". Comparative studies are a further possibility Group and

self theory could be applied to programs with different orientations and
"objectives ‘to provide valuable comparative data on group structure, func-
;‘tioning and theﬁeffects upon the individuals of the. different programs.‘ )
U This study has been an attempt to discover what it is about B
V"'an outdoor education experience that can influence both groups and indi— \

lviduals participating However, much research is still required to |

o .‘develop a comprehensive understanding of such influences and their out— nl

. COIIEB .



;!"fCartwright D and A, Zander., Croup b

';j_'BIBLzocRAPar’

| Allport G.W. Patterns of Growth in Personality. Ned Yorkf -Hdlt,'
‘; Rinehart -and Winston InI., 1937 e S

' Allport, G.W. "What Units Shal We Employ?"b In G Lindzey (Ed ),
RN Assessment of Human Motives New York Rinehart 1958 '

'_.Anderson, N. H "Scahes and Statistics Paramet ic\and Non-parametric", -
’ In"E.F. Heerman and L.A, Braskamp (Eds.), Readings in Statis—
“‘tics for Behavioural Sciences - New Jersey: |Prentice Hall,
Inc., 1970. S R S

| ’Backman, C W. and. P F. Sesord ' "Resistance to Change in the Self-
Concept as a Function of Perceived Consensus among Significant
Others y Sociometrz, 1963 26 102-111

;.Bales, R F._ Interaction Process Analysis, In D L Sills (Ed ),
- International Encyclopedia of the Social Sciences. New York:v
f Crowell-Collier ‘and Macmillan, 1968,‘46}"

o Becker J.'-"The Influence of School Camping ‘on the Self Concepts and
- . Social Relationships of Sixth Grade School. Children" ~ Journal -
of EducatiOnal Psychology, 1960 Sl 352—356 e

':~'Benjamin, J.l "Changes in ?erformance in Relation to Influence Upon-
Self Conceptualization“ ' Journal of Abnormal and Social

Pszchologz 1950 é3

Berger H J. "A Plan for Developing Contingencies for Leadership in o
oy School Camping and Outdoor Education for Elementary Education -
Students", Disaertation Abstracts, 1958 19, 7, 1641. f:.T‘

l?Calvin, A. D and W. H. Holtzman.'-"Adjustment and the Discrepancy ,
‘ Between Self Concept and. Inferred Self" Journal of Consulting

; Pszchologz 1953, 17 39-4.

ainlcs Research and Theor CITRSIa
Néw York'~ Row, Peterson and Co., 1953. D S

‘:*‘.Cole. R.’-"An Evalustion Study of. an Extramursl School Camping Program ;~,]
for Adolescent Boys Identified as Potential School Lesvers" L
, Un‘uhlished Doctoral Dissertation, Wayne University, 1957

L

' *Jf}‘s-Conbl, A W. and D. Snygg..‘Individual Behsviour.. New York. Harper,

' mlijCoolbaugh J\A. '"Reaeard! Shows Campers Improve Self-ConcePt" "w

Csmging Maggzine. 1972 44
S R 1‘ =)



"%.f"Garrett. H E.

' Cooley, C.H. Human Nature and - the Soclal Order."New-YOrki‘ Scribners,ctle"
, 1902. . ' R ' .
Coren, B. E - "A Comparison of Social Personal and Physical Development 3

of Males and Females Exposed to a Day Camp Environment", Up-
published Doctoral Dissertation, University of New Mexico, 1970.

'Davidson, M. "“Changes: in Self-Concept and Sociometric Status of Fifth
.and Sixth Grade Children as.a Result of Two Different School
“Camp Curricula", Unpublished Doctoral Dissertation, University

. of California, Berkeley, 1965 : S ,

) Dittes, J.E.° "Attractiveness of Group as Function of Self-Esteem and
- Acceptance. by Group”, Journal of Abnormal and Social Psycholqu,
1959, 59, 77-82 : : v , .

o Donaldson, G W. and L E Donaldson.p "Outdoor Education.— A Definition , o

In D.R. Hammerman and W.M, Hammerman - -(Eds.), Outdoor Education
A Book of Readings. Minneapolis Burgess Publishing Co., 1968,

' ';Edwards, A L Exp_rimental Design in Psychological Research New York:_k"3
' Holt Rinehart and Winston Inc ‘s 1972 : _ . o

“_Festinger, '.""Informal Social Communication ; In D: Cartwright and
A, Zander (Eds.); Group Dynamics Research and Theory. ‘New. York' &
. Row, Peterson and Co., 1953. I . . n : '

‘.Festinger, L= "A Theory of Social Comparison ,' Human'Relations,IIQSA, '
SRR N 117—140._,. _ o RS

'f”--Fitzpatrick, C.E. "Philosophy and Goals for Outdoor Education : Un- ’
SR published Doctoral Dissertation, Colorado State College, 1968. _

‘.Frank F. and L. R. Anderson. "Effects of Task.and Group Size Upon
- "' Group Productivity and Member Satisfaction", ociometry, 1971
34 1, 135~149. ,i'; RIS
_ S g . : .
’.,Gaito, J.. "Scale Classification and Statistics , InE, F Heerman and"
.. L.A: Braskamp (Eds.), Readings '{n Statistics for Behavioural
Sciences.r Nsw Jersey. Prentice Hall Inc., 1970 o

Statistics 1n stcholo f and Education. New York.s}*d'd
LongnansevGreen and Co.,'1958'f{_ R :

'“..fg'cergrd H B. "Some Determinants of Self—Evaluation ggééggl;QQ;‘

1961 62 288-293.

v Abnormal andMSocial Ps'cholo"
5f_ﬂcergen, K Je The Concept of Self. TorontO" Holt Rinehart aﬂd
: ﬂinston, Inc., 1971. ‘ i,; ,g'-, T , :




- REy L

"Gergen, K. J.}."The Healthy, Happy Human Wears Many Masks", Psychologyo,

odax, May, 1972, 31 66,

'Gibson, W.G.. ,"Evaluation of Outdoor Education Using Guttman Scales and

Sociometric Analysis", Unpublished Master of Arts Thesis Univer-
sity of Alberta, 1966 - . :

- Hackman, J R, and N. Vidmar "Effects of Size and Task Type on Group

; Performance and Member Reaction . Sociometrz, 1970 33 37 54

" Hamerman, D.R. and W M. Hamerman. Teaching in the Outdoors.' Minnea-

polis: Burgess Publishing Co‘, 1964

_Harmon,'F . "Camping in Teacher Education"," Journal_of Outdoor Educa=-

 tion, 1972, 6, 13-16.

Hare, A.P,_ "Interaction and Consensus in Different Sized Groups",,“
American Sociological Review,,,l952 17, 261 267. L

‘:"Johnson, T, M, "An Evaluation of .a Semi—Objective Method forgAppraiJing

iSelécted Educational Outcomes of School Camping",‘ Unhublished'
Doctoral Dissertation, University of Southern California, 1957

‘ Kelly, E.C. "Reasons for Outdoor Education ,; In G.W. Donaldson ‘and. -

0. Goering (Eds. ) Perspectives on Outdoor Education - Readingsr
Dubuque, Iowa Wm. C. Brown Publishers, 1972 L

L Kleindiest, V.K. "A Study of the Experiences of Camping ‘for the Purpose '

of. Pointing Out Ways in which a School Camping Program May Supple-

- ment- the Elementary School-at the Sixth Grade Level, _ Unpublished’}"i'-"

Doctoral Dissertation, New York University, 1957

‘"Kranzer, H. C i"Effects ‘of School Camping on Selected Aspects of Pupil o
: Behaviour - An Experimental Study”,  Unpublfshed Doctoral Disser-];__}.

tation, University of . California, Los Angeles, 1958.

U"fKrieger, W "Study on Self Concept Change in Campers Rec;if"

Research Award" Camping Magazine, 1973, 45 4.;,; :

- ?fKuhn, M.~‘"The Reference Group Reconsidered" The Sociologﬁcal Quarterly, e

1964, 6-21. G ) o

“:,Maehr. M., J. Hensing and 8. Nafzger "The Concept of Self and the Reac-w:

tion of eﬁyprs ’ Sociometrz 1962 25 353—357.‘.

- Mand, C.L." Outdoor Education._ Columbus" Charles E Herrill Publishing

Company, 1968.:.,*'/

. ./

vManis, M. "Social Interaction and the Self Concept"" Journal,of'Abnormsli"'vff

and SOcial Psycholqu, 1955 51 362-370. h~- , ",A,'f B

'if Mead G H Mind Self and Society., Chicago' UniVersity of Chicago lﬁif*f S

Press, 1936



.Mehrabian, A. and S Ksionzky "Some Determihers of-Social.InteractionU,,.
ociometrz, 1972 35 588 ~609. I R

Miller, D R. - "Self Identity as an Integrated Concept" _Unpublished
: Manuscript University of Michigan, 1959 o o

'Mills, T M.dv"Power Relation in Three-Person Groups", In D Cartwright
o o and A. zander (Eds.), Group Dynamics Research’ and Theorx» New '
o York Row, Peterson and Company, 1953.»_ - o -

'Nash, J.B. "Why a School Camping Program +In D R. Hammerman and
" W.M. Hammerman (Eds.), Outdoor Education A Book of Reading_.-
Minneapolis Burgess Publishing COmpany, 1968

C_Orlick T.0. "A Socio-psychological Analysis of Early Sports Partic- ,
' ipation , Unpublished Doctoral Dissertation, University of :

Alberta, 1972

"Rabban, M. “What Camps Can Do To Meet Individual Campers Needs and
still Maintain Group Effectiveness » Camping Magazine, l973
45, 3. o _

Rasmussen, G- and A Zander 'Group Membership and Self Evaluation s _15 -

Human Relations, 1954 7 239-251. "

i Rupff P E. "A Comparison of Aspiration with Achievements in a Group :
: of Selected Michigan Public School . Camps : Unpublished
Doctoral Dissertation, Michigan State University, 1957

“ﬂScott R A. '"Self Coach and: Team. A Theoretical and Empirical _ :
. Application of ‘the Social Interactionist Perspective ta Sports
s Candidacy and Participation R - Unpublished Doctoral Disser-;
e tation, University of Alberta, 1973. . ' - _

-

-‘Sherwood J. J.-;"Self Identity and Self-Actualization., Theory and
Research" " Unpublished Doctoral Dissertation, University of

Michigan, 1962.

Siegel A. E. and 3. Siegel"f‘"Reference Groups, Membership Groups S
and Attitude Change', In D. Cartwright and A. Zander' (Eds.),
~ mics Research and Theor . New York' Row, Peterson E

%iegel, S. f'arametric Statistics for Behavioural SCiences,

g&gf' P.E. "Contrasting Correlates Of Group Size .‘ Sociometri;i,.i»j-:
“i9h8, 21, 129139 . o

“. %  Toronto: MeGraw-ill Book Company, Toc., 1956. ST

smm,L,R&Cnhm,GmDmnumaMHB muum mmm:ﬂgqf@W

. Education. -New Jersey Prentice-ﬂall, Inc., 1972. R

-.I . '
J. .



' ) S » .
PR \ N \

Stack G C "An Evaluation of Attitudinal Outco es of Fifth ‘and ‘Sixth

Grade Students Following a Period of School Camping" ' Unpublished .
Doctoral Dissertation, University of Oklahama, 1960 o L

Steel, D.T. "The ‘Effects of Physical Skills and Academic" Self Concepts
S on General Self Concept and’ Academic Achievement in a Summer Camp .~

Environment", Unpublished Doctoral Dissertation, Michigan State
: University, 1969 v ‘

Steel, R,G. D. and J. H.oTorrie 4 Principles and Procedure of Statistics
.with Special ReferenCe to Biological Science.‘ ‘New York: McGraw-
o Hill 1960 — , . ERE R B

<

Thomas, E J. and C.P. ‘Fink "Effects of Group Size R Psychological»
‘Bulletin, 1963, 60, . 371-384, ‘ S '

Videbeck R.. 'Self-Conception and - the Reaction of Others" "Sociometrz;
1960 23 351 359. . ‘ N .

_ Wilson; 'S.R. and L A. Benner. '"The Effects of Seli-Esteé§ and;Situation'
L -Upon Comparison Choices During Ability Evaluation" Sociometry,
1971 34 381—387 ; _ . , o -

-Winer, B. Statistical Principles in Experimental Design. New York: -
' McGraw-Hill 1962 . Lo« : '

2.\'

i v

' -“Zander, A., E. Stotland ‘and' D.. Wolfe. "Unity of Groups, Identification

with Group .and Self Esteem of. Members" Journal of - Personalit .o

1960, 28, 483-478.. - T

o



- APPENDIX A
SELF RATING SELF CONCEPT INVENTORY ~

- QUESTIONNAIRE 1

(2]

76 -



77

" NAME

 AN_INVENTORY OF SELF CONCEPT

This questionnaire is an attempt to find out hov»people in .
;this group picture themselves. Only you can tell us how you really see
‘:yourself This can be a very rewarding experience for you in the develop-
ment, of self insight The ftnal value of the information which you give
, will depend upon your onestx and the care with which you answer the
questions. @ : S . |

Your responses will be completely confidential*and forifurther’ i

~

:use you will be given a code number ' Please put the last four digits of

, “your,telephone number in the space provided on the next page for this :

: . L . X . N
7 . R | . . . |

. purpose. R : _ _ o ;

Please answer as you see yourself., We‘are not interested;in ‘-
. how you think others see you or how you represent yourself to others
/
: Do not be concerned if yOu see yourself as being different in different '
‘situations, (e g- Enthusiastic) You are to indicate how you picture."
i&t

youréelf generally or most usually in the outdoors. All responses are '

fto be made specifically in relation to & group outdoor situation,_similar

ijito that of an outdoor education field trip.
‘ Each characteristic is represented graphically by a scale
A Please indicate ‘the location on the scale where you presently picture
. yourself with an X Place your marks in the middle of the space,
.';f{c—a——ae——+—-0, not, on the boundaries. | B .'.
If ng honestly feel that any of these characteristics are'

not a part of your picture of yourself please indicate by checking the

'Tj_ppprsgriate;place..




10, Lack self- {4 a4y a4 JSelf-:f
t I
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" CODE NUMBER _

1. - Helpful b————p——f——p—tp—t—}—4 | Hindering
R - ‘not a part of my picture ' R

.Insensitive to

-

2. Sensitive to T T ST U S 1 1
LA | L o J v v LR B

others ‘not a part-of my picture . - others
3. Need to be %%‘ " ;%;7 %‘ —} ;_{ =" }"!ﬁ {Prefervtd
' directed not atpart=0f‘my'picture L di?eCt
4. Skilful with'L g Not skilful.
' an-axe.-. | not ‘a part of my picture with an»gxe‘ )
5. quriendly e e e, Ty ——} Friendly

o 3 not a‘part of my picture ‘ C
6. b Appte(ﬂate L PR NN S ST i .n ST WL WA S Take nature. -
o - onature o o 0t T T £or pranted

: ‘. not a part of my picture T

T

Judgcnent» _not a part of my picture R qudgement

8. - Di@ihterested F-—4—-+-—-+——4*——+-—ﬂ———+——4—-—+——1Enthusiastic .
: - R © not a part of .my picture: :
9, Not manually ,. ., ., "o . . i ;%; _:Manuallv :
. P N ; a . J | LIPS v )
, dexterous rot a part of my picture ~dexterous - .

AN O b -fi.‘ confideﬂt

"confideﬂ§ﬁ'f- " not .a part ‘of my picture__

. 11.> Show }*3 + K 3 '} S { & % — Need to be
”initiativentrg not a partJOffmy piEturef” ,“. vguided
. . 'v' . . . -, . . . ) weak ‘in

12, "Compctént'in' - :
Al ~~outd00r skills‘

outdoor gkilla

‘not.a part of my picture

i]

.13."Know1édgcable'= L A S ‘.Lack knowledge

: B Setan a ¥ v v A L
| of(the cutdooru ' not a part of my picture of the outdoors

,id.] Uncdopetutivc'fjl;_ et ,$_j_{, = ‘3“%_"8'~{boupergtive
e o o .not a part of my picture ‘
- 15. Dislike — FERRY Ty SR, N . Y

RS - t F Aﬂéptablé to ab-
' “abnptual -ituntiona ——t——tt—t

. "normal situations

not a part of my. picture

16, Tolcrant L——A% - s M et +—{ Intolerant’
' : ~ ‘not a part of my picture .
Sl Lo
' . G
~— -:._[' hd e
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'CODE NUMBER __

‘ This queStionnaire is an attempt to find out how you perceive
«the other members of your field trip group, on the same characteristics F

~ as &ou were asked to picture yourself Itais aﬁvery:important'part'of_

N . !
i

‘this total study

Please use one page for each memher of your group and put‘his/
‘ her name at the top. This will help you to identify with that person and
their code number will be substituted later. All responses are to: be

made specifically in relation to how you saw that person during the past
i_.field-trip. Indicate where you perceive him/her to be on each scale with ’

can X o .- R

i

Once again we .are relying on your honesty and your/;bility

hhpto think carefully throughout.
r15§11j;-pieaée réply‘to the quéstions on‘the?léét}§58832>

"fhank'you;tl
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" CODE ‘NUMBER

1. Helpful b—t—t—f—t————b—tp—t—| Hindering.
' SR o ~.’not a. part of my picture e g

3

L 'Se“’*».“-""‘°}" bbb p— IngEnSLEVE 0
I others , not a_partooffmy PiQtUFQ. o Others -
© 3. Needtabe AN e-gmfe, to’
' directed  not a part of my picture o direct

-

Y

4 skdlful with o PR W i
© . an axe" o a e e

A;Not 8kilful»x;.
_with an. axe ' .

" not a part of my picture  * -

b
not a part of my plcture - -

S g PR R 2 a

-ttt T B |

_, ‘ "not a-part of my picture

- Judgement . . . .5¢ a part of my picture .

— Frvi'eridly o

-
-

5, Unfriendly
. Take natureo;"‘“ :
'for granted AR

6 »Appreéioto
© - nature

ILAnLaCR ‘ . .
o judsement

8. nDiaiotefeocéo"fo:i{  '5f +—t :3']ff.iv%>;v{ : '4*EntHUsiéstic |
IR ~° _ not apart'of my picture .. . SRR

. l iy : DR LS W T v . .| - : i'Ag Manually e

P ; v v : L RN |

not a part of my picture_

'79,;5_.§ot‘oonop11y'5
-dexterous .

-
-
-

'dexterous

R

',iSelf-

10. Lack "Beflfﬁ'__' ) PRI \.'1 e 4
' R oonfident T

conf:ldence m—p— e

R S

" not a part of my picture

11 U Show g e 4oy Nud to be.
e o 1nitiat1vel; | fﬁbtiofbgiff;& ;y picture 1}14k-4 zuided -”;
12.f/ Competent in .'i j‘4f;¥',.*’1;ﬂ.'4‘ SR W ‘.Weak 1n o

‘ outdoot okilla - jndt'a”ﬁlr:?ngiy}pi§t¢¥e;;:;gf outdoor skillo
o_vlj Knowledgeable .* ;;;;}nﬂ'{;?3lfﬁjio;{*“jf“:ft A 'A.Lack knohledge ﬂ-

| Bk J LI ;R SO MR B | "
of cho outdoora not a part of my picture of ohe outdoors .

K f}; 14 Uncoopototive p—t—t e 54'” 4 4§--4u-QCooporativo

s . not. a,part of my picture ‘
15. - Di’like A Alrl f 4 TR g g

L EERIEE MRS S 1:._'.»,~T»--"'
.bnptlll oituationo o not a parc of my picture

'fleﬁkfw‘v Tblcrant : :‘3'133”' 3-' 55 - 3773};oo:fi,
B T T ' not a part of. my pictUre g




',f_the efforts of | your grOup7 d;;i_’..p,.. T":" 'f*f“f":

‘ oot : T . ot T o s

T‘In your opiniqn, who contribuced the greatest amouht ofjekillfpp }.'

: 3 .‘:1'. v A .’: . .

fvlst Choice o i"v"»‘_--a. ST e ;f7}l3 'j?fgfli‘f : v]f"f."_,

growp Functton successfully? T e

2nd Choice “_-iidi-p kN ,5.7“fp; i'f"if’~jd;;“dﬁd“dﬂ"f

"jmay have developed within your gtoup?
:zndeh°i¢¢'-*"

: If you were co go on a very aimilar field trip this weekend who !fud jfpf'}

Who in your group contributed most in tasks thgh.héiﬁédfthe.;;,:'4&”“;-

(L.

1st Choice &'i: _k;\;;;f'

- ¥

“ ; : _ \ . . SRR
y Who contributed most to the easing of tension or cohflict which SRR

“lst Choice‘* R . ?af‘lz fjf:'*e LT T T

RIS R S ARt G e
e

- fwould you prefer to accompany you? '3> fﬂeg",'; *5~?3pfl$¢k_
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- fyou see yourSelf.now,-h

QUESTIONNAIRE #3.

T.l
This is the final questionnaire you will be requested to

"complete.. Nevertheless it would be appreciated if you gave it the same

-careful consideration shown in your previous responses.

1

Once again it is to find how you picture yourself on theSe
'fcharacteristics Please try to disregard where y0u located yqurself

'..on the scale on the first questionnaire.< We are only interested in how :

: P}ease ‘use the same method you have previously, indicating

"”where you see yourself with an X 6—4&-—) All responses are to ‘be made'f'

,in relation to an outdoor situation and again will be completely confi—-'
Cdemtial. o
Thank ypu very much for your cooperation throughout this 1

.
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v o AN {NVENTORY'OF.SELF.CONCEPT'"\ ‘ S R A
- ,»,-f=ﬁ-.i This ' questionnaire is an attempt to f1nd out how people in
luthis group picture themselves : The final value of the information you
-give will depend upon your frankness and the care with which you answer R
v‘1the questions. e 1,'_ f" ;‘ _i T Y
Your reSponses will be completely confidential and for
further use you will be given a code number.A (Please add the last four‘d

- YR

-‘ gits of your telephone number after your name on'the next sheet for

ifhis purpose > 1-u> S DR .'_. "'; _f’_' o xﬁ" =

Ny ;»f002’; All responses must be made in relation to you in an outdoor

G

educetion situation, e. g..experieﬂie in the outdoors question #12

: ,“géiff 'ﬂ*.va Please answer a8 you, see’ yourself not how you think others :

eee you or how you represent yourself to others.,‘

'Jh'h'r5. ﬂf‘,‘ Each characteristic is represented graphically by a scale. ,"
o ‘ ' ; ST .
_Please indicate the location on the acale where you presently picture

'youreelf by an X. Place your marks in the middle of the space (—+—i&—+——)'f

o ﬁnot on the boundaries. S ;{f{’"‘k
If yog?feel that some of, these characteristics are ‘not’ a_“

"5:'part of your present picture of yourself please indicate b# checking

”‘a-the appropriate place..( p.o‘dja,f;]bf7j.i‘3if ivi_ﬂ::vf;:f;‘ P'fl:'

‘,-‘, ' -t ‘."'bt" T R N B N
B P Y L A T
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- o : Your Code # only
\ ! : ' A
_\\, . A A y

.
L o S

- : . “

\ This questionnaire 1is an attempt to find out how people

\

perceive others in' their: group on the same characteristics as they were_f

.“asked to picture themselVes

. \

N,

. Pledse use one page for each member of your group ‘Put

‘ vhis/her name at the top and indicate where on. each scale you perceive

B R sl - ! N

that person to be, with an X . ’ Y ‘ _ L . " ~
Place your marks in the middle of the space ( ) not on the
boundaries.,t._- S : S

o

I would very much appreciate your care and honesty in your

responses. Again they will be com letely confidential
8p : & P

: Finally, please reply ‘to the questions below .which may be

o folded under before returning thig questionnaire.;

__—_.-_..—--—-_—_—.—-—-————-—.———_—-——..—__—..—_——_—_—_-'-_—_

(fold under here)

.',In your opinion, who contributed most to the successful functioning

-

’ of the group on the field trip7
_lst Choice ' - 2nd Choice

ES

:Who helped to gase any tension which may have developed vithin your.
\

”‘.group?

1st. Choice s  2nd. Choice

-

. lIf you were to go on,a similar trip this weekend who Would you choose

as your canoe/kayak pagtner? (Your choice can be made from the entire

cfhss) IR | R R B T
1st. Choice . - 2nd. Choice __ : SN
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-, ."Besides increasing my knowledge of
camp crafts.and skills, I realize how impertant.
it is to have good group interaction for such an
excursion to be successful. All the members of

our group participated and got on Well together

1 "Our groOp‘functiOned perfectly as a’
unit" . ' S S

"As a whole, this outing was quite

~ succes8ful, from the sacial ‘point of view.

"1 enjoy camping with new people and to observe
‘their reactions to different situations. This .
‘trip enab ec me to find out a few characteristies

v

- about everybody in ‘the class, especially my B

.(camping) mates

~ .""Solo camp was' an interesting.experience’
-and although I did make out 0.K. I did get lonely
and bored ‘at times. I believe it would have been
. better- for me to have gone 'in a group with
_ company and a somewhat organized schedule".

‘ " nk this campout showed that there
- 'was more group cohesionsof all the students’
‘within the class; At the beginning of the year- .
there was a definite pattern of,scdttered groups
- without interaction with others. (This -trip)
- there was more interaction amongst .the entire
class : : :

..

| ,' "My "group. consisted of (X) and (Y)
_There was good -interaction between all-of us.
f}Everybodﬁ\shared in doing camp chores

"Relying on other people was a big part

- of theutrip, if things were ‘to run smoothly..

'Everyone must do. their share of the work" -

v



’-‘iand 1ess togetherness"

_ "I know that a year ago I would have
shied away frdom the situation. I feel much.

- more confident now in front of people. Out~

door educatiod has been a base and lead to.
the forpation of this CoﬁfidenCe";'

“‘.

$

when the others didn't offer suggestions.or
alternatives in decision making. T always
like  to feel that everyone participated in-
a decialon o . R

"I fulfilled' some of my own- objectives

- to get to know myself better in a winter
~camp situation, my likes and dislikes, my
 8kills and most important of all to get to
know other organisms of the environment in
" this sharing experience
- L .by '
. N

"We were also very fortunate-in having

a group who equally shared responsibility and
provided help to each other wherever possible".

"We had too many people in our group.
There were 8 of us and too many people with
nothing to do. I don't feel I learned as-
much as I would have in a smaller .group’
. because I didn't have to do as much..:Some
- of the people in my group ‘seemed quite

© strange and we never. really got to know .

¢
v

each other

"The feelings of the members of “the

' .group seemed:to change drastically ‘throughout -
the camp. In préparation for the trip the

group worked extremely well: planning everything. ..

But as”the actual trip wore on. there was less

"1t alwéys made me feel uncomfortable .

f,93



b

"During the time we were sctting up
the sauna there was excellent coopvration'.

&,

"The way which I tried to counter my
~aggrevation was by getting away from the members .
“of my group s6 I wouldn't become too annoyed

1f our camp had been isolated from the rest of
the. class, the camp would have been more frus-
trating : :

: "This (group) in my opinion did not go
. s0 well.” We had initially started out with a
- jroup of five people Suddenly someéone's wife
as. coming along, another "outsider" threw them- -
.selves on the group and a latecomer' joined 'in to
make the group total 8. To my way of thinking a.

Y

group as 1arge as ‘that can not functiin effectively "

. "When we first started out on the trip
'none of us expected t get along becaUse we had o
'gix 1eaders and nosfollowers. But our group just
"' got along fantastically. This sounds crazy but
for the entire trip I had no complaints about
. _anyome 1in our.group. Something "clicked" and
_people did what needed to be done. Another
" -consideration is that’the. weather wasn't very
bad so it made group functioning easier.-aI
think that everyone ‘wag trying to make ‘our group
‘work together too. Someone commehted on how
-~ they thought that- we, all seemed to be really
good:- friends ‘and we didn't even know each other

- that well ‘when we went out". ', o .
'L- LY . . - . . ’

»

RN

R -':"T don't ‘feel we could ‘have had a mire'

.meaningful eXperience. ‘The learning ‘was tremendous,l

" both from a camping. standpoint to a, socialization .
_ standpoint.” Everyone in the group had a great =
. -time, made new friendships and acquired new- -gkills -

" +..There. were quiet times ang loud times, exciting:
times and drab times, but vhatever was going on
the. group s€uck together, helping each other and
being helped‘/z_each other
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N, "I really ehjoyed. going out with the others

& 3

and I know that all o us are befter friends than

- when,  we went out. I hoﬁy we cdn go out -again to-

- gether".

/N . :
,/ o4 L Y
-~ -

"By lack of volunteers, I was delegated to

check out ‘equipment- Thursday. With lots of other -

‘things to do.this annoyed me a'bit...I think the
~others .felt out of plage with’ all those jocks,
Cand interacted ‘more -as -a-separate group after
. this.” We had one hell of -a group. The. earlier

premonission of too many chiefs made sure everyone

 was. consulted. The fact that we. were outsiders,

"Reco" meant we. only had our group to-belong to.
The lack. of plﬁnning called.for greater cooperation
on the spot. The lack of tructured program lead
to an unusual state\of lei ure .
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