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ABSTRACT
leen the need to- develop a comprehens1ve career educatlon

'”ﬂcurrlculum for Tralnable Mentally Handlcapped (TMH)

f,qnd1V1duals, thlS study 1nvest1gated parent, teacher, and

‘:jemployer percept1ons of the general goals, object}ves and

‘ :”.?content of a career educatlon program for this populatlon

'i]fOn a questlonnalre, developed for the present study, rat1ngs

'VLifrom parents and teachers of elementary and secondary level

’{'TMH puplls from employers 1nvolved in work experlence

a0

ﬁfprograms and employers ‘not 1nvolved in such J program were

Lo

'"compared In addltlon, ratlngs were compared u51ng the

"fflfvarlables of sex of the TMH Chlld and’ years of teachlng

”“,experlence as weIl as. number of spec1al educat1on courses

v'.asked to. state the1r future expectat1ons for the1r Chlld

:_.completed by the teachers in the sample Parents were also

. The two part guestlonnalre was completed by one hundred
' ~and srx (42%)~of-the parbnts surveyed Th1rty~one (81.6%) of
’the teachers. employed w1th the Edmonton Separate or- Edmonton'
'hPUbllc School systems, teachlng TMH puplls, replled.
Twenty two 1nd1v1duals ,55%, from the employer sample..
responded Of the number of employer respondents fourteen
_were presently part1c1pat1ng in work exper1ence programs forg,

.

TMH students. :

Parents , teacheES' and employers percept1ons of the .

goals, objectlves and content of a career educatlon programv"

. 3 L
were generally consmstent Parents, however, more. strongly

supported the teachlng of academlc skllls than d1d teachersl

. ’



Y

or employers.

A hlgh degree*of con51stency was’ found among parents
“and teachers of elementary and secondary level TMH students,”f

employers partlclpatlng in, work experlence programs for the
£

o~ TMH and those employers who did not part1c1pate in— sucn

of malnstreamlng, mandatlng a currlculum and beglnnlng

programs However " a further breakdown 1nd1cated that
teachers of secondary level TMH students were more ‘in favour
) R
career educatlon at, the elementary level : 14 - 8
Sex of the TMH Chlld and number of years teachlng |
exper1ence d1d not affect parent and teacher ratlngs ‘oh - the

questlonnalre. However, teachers w1thout spec1al educatlon

B

. courses percelved less need fog)career educatlon programs to

-2

- teach spec1f1c skllls, sex educatlon,_hyglene, or

computatlonal skllls
. More parents of elementary level TMH chlldren than -
those of secondary level TMH chlldren con51dered thelrfe

chlldren capable of 11v1ng 1n an 1ndependent settlng and

obtalnlng competltlve employment J%?V.?.
The h1gh level of cons1stencywln these flndlngs between
parents[ teaJ%ers and employers 1s discussed relat1ve to’

promot;ng the 1nvolvement of all three groups 1n the'.

N plannlng and development of approprlate career educatlon,

programs for ‘TMH students

vi -
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L. iNTﬁODUCTION

What happens after a tralnable mentally handlcapped
(TMH) chlld enrols$ in a school program should contern all
1nd1v;duals who arenlnvolved with that Chlld. lee all
children ‘TMH children have.dinerse strengths«and neaknesses

~and regu1re educatlonal programs to meet thelr 1nd1v1dual )

heeds (Cronk ’ 1982) Prev1ous research’and practlce has
focused on developlng programs for groups such as, educable"'
mentally hand1capped and learnlng dlsabled chlldren rather

than - TMH children, who were, untll recently, not educated 1n

- .

';‘regular school programs (Bellamy, Peterson & Close, 1975).

Because so little work has been done 1n this area and
because o} the 1ncrea51ngsnumber of TMH chlldren“now
attending daily school‘programs, this .study will'addreSS'
some currlculum and program needs that apply spec1f1cally to
TMH chlldren. § ‘ " - : T :
Brolln~(1978)‘noted that past attempts at programming
did'not.adequatelyumeet theiuocational'and»community |
ad]ustment needs of most handlcapped students As'an.f
alternatlve, Brolln proposed a career educatlon currlculum
‘dlrected at teachlng dally 11v1ng, personal/soc1al and
occupatlonal skills as.well as bas1c academlc subjects
Brol1n and. D' Alonzo (1979) 1dent1f1ed several 'A.
'unresolved 1ssues in the career educatlon.,These issuéé‘werejj
related to the deflnltlon and goals of career educatlon as

fwelh as approprlate personnel tra1n1ng, and delegatlon ofv

'-respons;bllltles. Other 1ssues 1ncluded.whether career

)



‘education should be life or job centered and whether career

. [ -
education can be a separate program or one that permeates

'the whole education system.

Despite-these unresolved is: 1es, career educatlon has - .

been seen as a, v1able currlculum alternatlve for the TMH

child because it focuses not just on academlc and/or job

sklllsT‘but_on—llfe“skrlls——However—~1t 1s—yet-to be S

'5determined whether-a career.educatlon‘currlculum such as the

“one outllned by Brolin and Kokaska (1979) can successfully

meet the needs of the TMH populatlon as viewed by those‘

1nvolved_}n the1r education - parents,_teachers,nand

- employers;

' A Backé&ound to the Study

:In order to grow and develop, ‘the Tralnable Mentally

Handlcapped (TMH) need opportunltles ‘to part1c1pate in a

‘i\w1de var1ety of currlcular experlences coverlng toplcs such

[

as groomlng, hyglene, occupatlonal knowledge, and academlc
SklllS' These currlculum experlences are needed to develop
the abllltleS and aptltudes of each TMH Chlld Cronk (1982)

stated. ‘that these experlences should begln w1th the Chlld s

. entry 1nto a TMH program and continue at all levels untll

the completlon of school and 1nto post secondary tra1n1ng

’

at vocatlonal settlngs
The Career Educatlon currlculum model as:proposed-by

Brol1n and Koxaska (1979) seems‘todmeet the_developmental»'

) : ~



needs of.the TMH child. lt-provides a unified approach to“

education for llfe, beg1nn1ng with early childhood educatlon

and cont1nu1ng through the adult years Career Educat1on, in
"Brolln‘s model, is deflned as a,total eduoatlonal cqpcept

' . for systematic&lly coordinating all school, family, and

community components to facilitate‘each individual's

<

‘"‘f___potential_for;economlc, social, and— personal‘fulrlllment

| Brolin and D'Alonzo (1979) suggested.an approach to:

' career-educatlon which emphasizes daily‘living,v '
personal/social and occupation'skllls; promotes:a
-partnership.betveen school personnel, familyhand community
representatives; and incorporates substantlal career
awareness, exploratlon preparatlon, and placement

g experlenc s in the curr1culum at all grade levels. D’ Alonzo
(1977) noted that few elementary and mlddle school currlcula

» o

‘presently prov1de learnlng experlences whlch have a d1rect

relatlonshlpvto career educatlon Many programs, now offered

N e,
—d

to TMH students, are characterlzed by academic or work- study
_'approaches that lack relevance to the majorlty of

‘9 handicapped 1nd1v1duals. However the career educatlon ’
:approach proposed by Brolln and D' Alonzo (1979) is d1rected |
’ at the 1mportant skllls .and attltudes TMH students-need'foqy
.varlous llfe roles and settlngs Those work1ng w1th TMH
| chlldren(reallze the nece551ty of hav1ng such career
Aeducatlon prodrams avallable at all levels for all chlldren

(Brolln & D' Alonzo 1979). -



‘-Brolin (1977, 1978) also p01nted to the need for a

. )

cooperatlve effort between parent school, and community:
“However, Daly (1966) moted that, traditionally,-parents and
and7teachers‘have not’norked.cooperatively in developing‘q
.programs for TMH chlldren Considering~this yieprint,‘Barry
(1982) examined teacher and parent ratings of the |
————————developmental_levelsT_sk1llsr_ang adaptlve behaviors__ oﬁ_TMH___
»students Results of the study 1nd1cated that no 51gn1f1cant
o 'differehces were exhlblted ‘between parent and»teacher
. (ratings in these areas. arryls survey also 1nd1cated that
parents ‘and’ teachers agr‘eed on many major pomts regardlng
the parent’ s role in career~educat1pn, and modlflcatlons
'requlred of the present program used in local Alberta

1

:schools
Barry S (1982) flndlngs prov1ded encouraglng
lmpllcatlons for programming for TMH 1nd1y1duals, Given

parent andgteacher agreementron the chlld;s deyelopmentalfq
level~ skillsy and}adaptiVe behaviors, it may belpossible
"for both groups to collaborate }n‘ldentlfylng the necessary
ﬁ"l skills for 1mplement1ng an educatlonal program. Indeed, the
Natlonal Assoc1atlon for Retarded Cltlzens (1977[ COntended
that what the TMH ch1ld learns at school must be relnforced
d | at homepto belof any,value._lhvolv1ng both the parent.and
the-teacher'in'curri ulUm deyelopment may‘broaden'the-TMwa
: ch1ﬁ? s exposure to more meanlngful approprlate‘experlences

at home and at school As well it may forge ‘a un1t1ng bond

between the parent and the teacher in str1v1ng to meeb the

~



&
needs of the TMH individual.
Brolin and Kokaska_(l979),alsg,maintained that the
1nput of employers in a career educatlon program. 1s
essential to help develop the soc1al and vocatlonal sk1lls
vnecessary to ensure . successful jOb placement for the TMH

individual. In fact, Piuma (1980) found employers wllllng to

partlclpate“ihftthdevelopment—of—educabtonal—programsl
"Thus, it would appear that educating the TMH childhis a
responsibllity that parents, teachers, and employers may be
willing and able to share. Yet rarely have. the talentsK |
opinions, and: knowledge of the home,\school and community'
"been utlllzed jOlntly to dev1se a currlculum for the TMH
student (Cronk, 1982) If. Brolln and Kokaska s (1979) careerg
1educatlon model was used 1n its entlrety, all three would be |
'l1nvolved TMH 1nd1v1duals have a. ba51c right to such a
comprehens1ve program The passage of PL - 94—142 (1979)
ithe Unlted States and Sectlon 15 of the Constltutlon Act
(1982) in Canada has prov1ded the TMH person with thlS ba51c
*right However, present economlc condltlons have 11m1ted
employment p0551b111t1es for all people in the work force
" This 11m1t1ng of employment opportunltles w1ll have a more -
: profound effect on those w1th fewer marketable SklllS As
such, it 15 essentlal that TMH 1nd1v1duals develop the
-;1n1t1al skllls to enter the labour market (Kokaska, 1983)

.

‘Career Educatlon programs have as’ thelr goal the nurturlng

. of competenc1es that would help the TMH reach the1r full

potentlal and prepare them to take thelr place along51de‘

o
N
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others 1n our soc1ety w1th the freedom to work in an hﬁv;*fﬂ_
N w » | b .
S R occupatlon commensurate with the1r ab111t1es,(Brolln &
_Kokaska, 1979) S . j | e

§ . s

£ . o S ‘ i o .
' Given.these'lssues,‘lt is advanta%eous‘for education ‘to
C. ! . S . 7] N . :

IR

o . ”address the.poss-ibllity‘:?of havin"g.pare‘nt,s,"'teachers,gd,and :
B : ;
‘ employers worklng in collaborataon “to Qutline what

l______curr1culum_components_they conS1der_necessary to _help TMH.

& \
}1 students reach their full potential. ' F'

~

D

B. ﬁurpose‘of‘thehStudy
The major purpose of thlS study was to compare
parents -teachers , ~and employers ievaluat1ons of thei‘
:‘general goals .and objectlves of a: career educatlon
- curr1cu1um for elementary ahd secondary TMH students.‘Thls
evaluatlon was to determlne 1f parental perceptlons of the
‘general objectlves of career educatlon for the1r chlldren
are comparable with. those objectlves percelved to bev
1mportant by teachers and employers B |
A second purpose was to compare parent teacher and
employer views on what spec1f1c skills the school should be
.respon51ble for, to help the TMH Chlld llve and functlon
"h independently in the communlty.‘By’comparlng parent, '.
teacher,hand employe: viewpoints,lthe skills each .
hconsidersimportant to..nclude in‘alcareer educatlonn

~curriculumcan be determined.
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A final purpose was tp determine’whether parents and
teachers'of elementary and secondary school age TMH children.

differed in thelr evaluatlon of the general goals and

objectlves of career educatlon currrculum and in thelr

‘_oplnlon on who should be respon51ble for spec1f1c skllls

leferences may - occur due to recent leglslatlon.affect1ng‘

programmlnq,?whlch may have a. greater 1mpact 53 the

elementary level because of these TMH students increased -

exposure,to.new ideas .

Tralnable Mentally Handlcapped (TMH)A?.The Amerlcan
Assoc1atlon of Mental Def1c1ency (Grossman, 1977) derines'
this populatlon as hav1ng an IQ of 36 51 as measured by the
Stanford—Blnet- or 40-54 as‘measured by the Wechsler,

Intell1gence Scale for Ch1ldren. In the context of ‘this

.i.study, the def1n1t1on utlllzed hy.the part1c1pat1ng schools‘ o

was those students w1th an - IQ of 30 50 plus or m1nus 5 or

those whose level of functlonlng, -as assessed by a School

‘Board placement team, is such that they w1ll beneflt from a

tralnable mentally handlcapped program
Career Educatlon - A total educat1onal concept whlch

systemat1cally coordlnates all school famlly, and communlty

components, to fac111tate each 1nd1v1dual S potentlal for
fﬁecOnomic,'soc1al;dand-personal fulflllment,,beglnnlng.w1th4

- early;chlldhood'education.and continuiné_through‘the adult
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years (Brolin & Kokaska,ul979). ) L | S ;, //’f*.

Teacher - Those teachers presently employed by the

part1c1pat1ng schdols teachlng elementary or secondary level

TMH students._ - R o e ;

' Parent - Parents who presently havé a Chlld 1n a ‘TMH.

\

elementary or secondary“class rn_one.of the_partlclpatlng

schools S g’ S O\

N
‘Part1c1pat1ng Employer - Employers presently offerlng
full or part time work experlence to TMH . students attendlng

a program at - one of the part1c1pat1ng schools

General Employer.— Those employers who are not

'presently 1nvolved in a work exper1ence program or employlng

& TMH student from one of'the part1c1pat1ng 'schools. °

N

D. Overview of'the Study

Chapter.I has presented an’ 1ntroductlon to the problem

',con51dered 1n the study, 1nclud1ng the background to the‘

~study, ‘a statement of the purpose of" the study, deflnltlons

and the study overv1ew.

Chapter II rev1ews the llterature and research relevant

to thlS the51s, concludlng w1th the spec1f1c research

questlons explored ‘in the study Chapter III 1ncludes a

_descrlptlon of the research lnstruments, the sample the
”collectlon of data,‘and assumptlons made 1n conductlng th1§_»
'study The procedures for analy21ng the data, the analy51s,‘v

'and statement of results are presented in Chapter IV Tne

%



A
.:fina.fla,'ivc;'ha‘pter, Chapter V, summarizes the -findings and-
conclusions obtained from the study..

P
>
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I1. REVIEW OF RELATED LITERATURE AND RESEARCH

\

Introduct1on and Chapter Overv1ew

Brol1n and D' Alonzo (1979) noted a lack of goals and

“_lack of a unlversally accepted deflnltlon for career

educatlon They also 1dent1f1ed other unresolved 1ssues in

career educatlon such as whether career educatlon should ‘be . |

life or job centered whether career educat1on can be a’

separate program or one’ that permeates the whole educatlon

usystem, whether personnel are rece1v1ng approprlate

tralnlng, and flnally, who should be respon51ble for‘
¢

-1mplement1ng a career educatlon program o These 1ssues need

R

to be dlscussed and resolved so that career educatlon

programs ‘can effectlvely meet the needs of TMH. chlldren
"Furthermore the number of TMH chlldren now attendlng
r’regular school programs has 1ncreased due to better

rldentlflcatlon and dlagnostlc procedures, more 1nc1u51ve,-

\.“

:educatlonal opportunltles, and to 1ncreased communlty and .

,jpolltlcal preSsure to serve handlcapped chlldren (Hayden andg,?

3

Harlng, 1978 Kokaska, 1983)

Thns study addresses some of these 1ssues, beglnnlng:

fw1th the\alms and objectlves of a career educatlon programr'"
tAn in- depth rev1ew of career educatlon programs for TMH

ﬁstudents follows.r

The rev1ew also 1ncludes components ‘that make up

1d1fferent career educatlon programs,_as well as llterature

'fand research related to the role of parents,.teachers, and

*i,1of;f=-
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employers in educatlonal programmlng ‘for the TMH. The role
of academlc SklllS .and- the1r functlon in a career educatlon
"program is also examlned The chapter concludes w1th a
summary and presentatlon of the research questlons. ,

. B. Career Educationt®

-

',Def1n1tlon and Goals of Career Educat1on;’v
The past two decades have been marked by 51gn1f1cant

i‘Changes in- the prov151on of educat1on and rehab111tat1on, o

’,yserv1ces for handlcapped 1nd1v1duals Wehman.(1981) noted

some of the more 51gn1f1cant changes 1n the Un1ted States,'
1nclud1ng the delnstltutlonallzatlon movement and passage of

fleglslatlon such as PL 94 142 and the\Vocatlonal

"Rehabllltat1on Act of 1973 wh1ch mandated prov151on of

"free, approprlate publlc school educatlon for all school age {h'

‘hand1capped 1nd1v1duals.‘Sectlon 15 of the Canadlan
"}Constltutlon Act (1982) 1s expected to have a 51m11ar
dlmpact Indeed Rlchardson s (1975) survey of 203 state
'slnstltutlons for the TMH populatlom 1nd1cated that many
ilnstltut1ons are now offerlng sheltered workshops or. work
‘:act1v1ty centres for handlcapped 1nd1v1duals. However
'Etlenne and Morlock (1971) noted that 1nst1tutlons arelalso

o BE _
iattempting to return thelr re51dents to the communlty To

ﬂfs:help the handlcapped to surv1ve 1ndependently out51de of the-,',-"~

'ﬂlnst;tutlons 1n the communlty, prevocatlonal and vocatlonal_v

:4.programs must be prov1ded



12

ThlS changlng phllosophy, w1th its emphas1s on helplng
”:TMH 1nd1v1duals to functlon adequately 1n vocatlonal ’
famlly, and civic ‘ursults 1n order to lead a satlsfylng,-

» lmeanlngful and productlveallfe has made it 1mperat1ve for.
';‘ball 1nvolved w1th the TMH to expand the1r knowledge and
rev1se the1r th1nk1ng about TMH currlcula (Brolln & Kokaska,

1979).‘The development of -8 TMH currlculum is a complex‘

h‘“task ‘and as Daly (1966) noted .not WIthOUt its problems.-
-fSome of’ the problems related by Daly (1966) 1ncluded a lackv;

'fof a clear purpose 1n educatlon lack of. agreement between
2 =

"fﬁuparents and educators regard1ng worthy educatlonal f

'objectlves, -and lack of systematlc, approprlate

'jglnstructlonal programs Desplte these lacks, 1t is the r1ght

Lof all handlcapped ch1ldren to have a program de51gned to

“tfteach the requlr?d SklllS that w1ll enable each 1nd1v1dual g"

'T'to reach ‘his full potentlal to obtaln mean1ngfu1 employment.

"fand to. 11ve as: 1ndependently as p0551ble 1n the communlty A

'fprogram attemptlng such goals, should begln early in the

ftchlld s llfe to ensure that the TMH Chlld has suff1c1ent

";gopportunltles to atta1n these goals (Cook 1983).4 ,fg

In order -to accompllsh the precedlng goals, ‘the program.«
\ N

1:'{fshould be developmental hlerarchlcal and sequentlal Indfw

".vsuch a- program, each TMH chlld would have the opportunlty toﬁ.

frecelve contlnuous experlences that w1ll develop hlS

~ .

-Jab111t1es and aptltudes (Relss,.1974)

-

Gearheart and L1ttonf(1975) v1ewed the educat1onal

.Ajrdevelopment of the TMH Chlld as con51st1ng of three broad

C e,



.
-stages upre/school “school age; and aduft. The rationale
‘1nherent in such a developmental sequence was taken to be
that beginning programs at ‘the pre-school level prov1ded
therinitiai oroup?learnino experience'and foundation 5O

- 1mportant to the ‘TMH Chlld because, as noted by Gearheart
and Litton (1975) their learnlng was a tedlous and dlfflCUlt

s .

' process

» Therefore every opportunity to;learn shquld.he

futilmzed beglnning at ‘the pre*school fevel.iin»addition;

proponents of the career education currlculum model view the

'; process as sequentlal, w1th the currlculum beglnnlng at the

Jelementary leQel'(Brolin, 1977° Brolin & Kokaska,o1979 |

Brofin and. D Alonzo, 1979 RBlark, 1980)

| Brolln and Kokaska (1979) presented the concept of

‘car:ar_educatlon as - c , "Jv

. the process'of s}stematically'coordinating.all
séhool family;hand communityICOmponents pogether to
fac111tate each 1nd1v1dual 5 - potentlal f0r economlc -
soc1al and personal fulflllment (p. 102)

Barry (1982) has rev1ewed the varylng deflnltlons of careerf

_educatron, from the narrow "preparatlon for the world of

:fworkn?(culllnan &_Epsteln, 1979),ito thenmore inclusive type

v,'proyided'bygﬁansen*(1977)L‘For Hansen;'career education is-

a person:centred‘ developmental dellberate,_ and
Fcollaboratlve effort by educators, parents,vand;"*
n *bu51ness 1ndustry 1abour government personnel to

fsystematlcally promote the career development of all

[P



persons by creatlng exper%ences to help them learn

academlc, vocatlonal and basic SklllS, achleve a.

sense of agency in- maklng 1nformed career dec1s1ons,.;
- andmmaster the developmentaldtasks.fac1ng them at
yarious°llfe s®ages through.curriculum counselling‘

.and _community (pVB)V

G1ven the d1vers1ty of def1n1t1ons, ‘Barry ﬂ1982)
-concluded that there appeared to be no unlversally accepted
' deflnltlon ‘of career edudatlon. However, for a~ career
educatlon program to be effect1ve, it'should be an ongoing,'
developmentally sequenced program w1th approprlate | |

‘assessment placement and evaluatlon procedures\ Such a

,program should 1nvolve the active part1c1patlon of the home,

’”-'school, and ‘commun ity 1n helplng the TMH develop thelr;

potential for economlc, social, and personal fulflllment
_ There is also a need for appropr1ately tralned educators,
“lwho, with. the cooperatlon of the home and communlty, wlll
hlmplement career educat1on programs for the TMH at all.

school‘levels.

'Career Educat1on Programs for the Tra1nable ﬁentally
Handlcapped | ;

The follow1ng'curr1cula are 1nd1cat1ve of recent.
- program developments proposed for TMH students, to prov1de,
these students w1th the necessary SklllS to obtaln an
adequate level of. econom1c, personal and social. fulfllment'

!

‘Each program will be descrlbed and then evaluated relatlve'
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to Brolln and Kokaska 5. (1979) concept of career educatlon.
Brolln (1978) recommended a competency based currlculum

de51gn for handlcapped students. Such a design should:
1. empha51ze ba51c academic SklllS, as well as the

.

nacqulsltlon of daily 11v1ng, personal soc1al and‘

occupatlonal SklllS'

2. 1nvolve a partnershlp between school personnel
. Y .
'-famlly, and communlty representatlves'

3; 1ncorporate the elements of career awareness,

exploratlon preparatlon as well as placement and follow- up

in the currlculum at all grade levels. . L L '\\ﬁ\\gf
. Based on the prev1ous ‘research by Brolln (1973) Brolin
and Thomas (1972) and Brolln,_Malever and Matyaso(1976),
.hBrolin organiéed'the,curriCUIUm nodelhinto three_primary:'
dcateoories;~daily living skills; personal—social_skiils,_Pnd
rioccupationai_guidance and preparation}'within.these~three |
curriculum areas;'twenty—two major-competencies have been._'
identified to help in-a more successful preparatlon of
";indiyiduai students for communlty 11v1ng and: worklng These'
utwenty’two competenc1es had beenvan outgrowth of a study by
‘Brolln and Thomas (1972). surveylng secondary spec1al |
_educatlon teachers and randomly selected admlnlstrators‘to!
'determlne the.currlculum* ha51s ‘that should be glven to
;instruct retardedvstudents in the four general_areasvof
academlc skllls, act1v1t1es of dally 11v1ng, ocCUbationsp

‘and psychosoc1al competenc1es Based on thlS study, and on

add;tlonal-work Brolln 1dent1f1ed these competenc1es.



\Daily Living Skills:

Managing family finances. .
Selecting, managing1 and maintaining a home

Car1ng for\personal needs

Q Ra151ng chlldren,'famlly 11v1ng

. Buying and_pfepar;ng.food‘l_

 Persbnal-Social'Skills5

10.

»1’1;

12.

13,

. TBUying and ¢a f‘i“n‘g_f‘O‘r“_c"l-“_O“f“h‘i“n‘g

. UtlllZlng recreatlon and leisure

4.

15.

16.

BN

-_eOccﬁpatibnaﬂ‘GUidance and Preparation°

17.

18.

19.

20.

21,

..Engaging in.civic activities

N
RS

.‘Gettlng around-ln the communlty_

Vo

Ach1ev1ng self aware Yess. i
Acqulrlng self confldence
AchleV1ng soc1ally respon51ble behav1or

Ma1nta1n1ng good 1nterpersonal skllls

Ach1ev1ng 1ndependence‘ o S R 1};<’r7

Acqulrlng problem solv1ng skllls

jCommunlctlng adequately.WAth-chers

Know1ng and explorlng occupat1onal p0551b111ties
Selectlng and plannlng occupatlonal ch01ces,
Exhlbltlng approprlate work hablts and behav1ors
Exh;bltlng sufflelent physxcal andnmanual skills k
Obtaining a specifit occupapionaifskill"

L

RS T
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22. Seeklng, securlng, and maintaining employment(p 30).

Brolin (1973, 1978) had focused career educatlon
‘currlculum -on developlng these twenty two competenc1es. He
also attempted to present a total approach to career
‘4educatron (Brolin & Kokaska, 1979), whlchv1ncluded the

following:.

1 Competency. based 1nstruction, rocusfng_on*the

dally 11v1ng, personal soc1al andloccupational
4‘skllls needed for- successful communlty 11v1ng and
;‘worklng, | |

h,2 ‘Involvement of ail posSible‘Schbol.personnel in
prov1d1ng services .in the least restrlctlve '
env1ronment and de51gn1ng subject matter to 1nclude'
careerllmpllcatlons, : ",‘ | : ,f} R

;3, Considerable'parent/family‘inyolvement for
currlculum and 1nstructlon bu1ld1ng, competency
'teachlng, and communlty resource development

4. Extensive use of communltyragencres'and_‘

".professionai.and ciyic organiZations;having‘”.
personnel and resources for career educatlon' Wl
5, Use of a. w1de array of bu51ness and 1ndustr1al

_resources both in-and out. of the school - settlng,‘

'46: Systematlcally plannedaand sequenced career
.awareness,'exploratlon, preparatlon, and m‘ |
placement/follow up opportunltles, whlch are ‘-,A' .
'avallable throughout the 1nd1v1dual s llfetlme,dj”'

7. Cooperat;ve currrculum ‘and 1nstructronal planning
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by a variety_of~educators, students,'parents, agency .
personnel and members of business and industry; o
8. Exten51ve in-service tra1n1ng of school;

ﬁl communlty, and famlly members for attltude,

knowledge, and skills development 'so that’

cooperative efforts»can be implementedhand

malntalned
9. Use of more 1nstruct10nal resources and matemlals
that are now avallable for career educat10n° and

-10. Frequent and apprdpr1ate student evaluatlon to
,determlne competency achlevement and to plan
1n§fructlonal procedures. (p. 367),

'A 51m11ar and compatlble model of. career educatlon,

‘based on Brolln and Kokoaka s (1979) model, was proposed by:'

'-Clark (1979 1980). ThlS model was‘based»on:four~content

area components de51gned for Grades K—12 Whlle Clark s
l’model focused on work careers,slt gave equal 1mportance to -
‘"all other competenc1es Clark was of the. oplnlon that all
competenc1e//were cr1t1cal for both career ‘and worker roles;
Such a curriculum‘would be based on. the 1mportant elements
:of:d_ i . -’ik-'i' f'ﬁ1 L r.gr,' ST
'}””'v1. aiues,‘attitudes,dand hébité}h T . | “;‘k_l
:'-é. human relatlonshlps, ‘ ‘

'v3} occupatlonal 1nformatqon~ and

d4; acqu151tlon of jOb and dally 11v1ng sk1lls

'These four elements change in the1r nature as’ puplls

":progress from grade to grade and as the sequence of
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objectives are accomplighed.

Hallett Sype»and Gates. (1971) proposed a language

» based currlculum for the TMH that would develop useful and

fapproprlate commun1cat1on skills to enable the 1nd1v1dual to

-

achleve hlS full potent1al Thls 1s an ong01ng, or

fdevelopmental program, whlch beglns in pre- school and

A

cont1nues—throughoutmthe—full range—of—school—years——{t—is

' almed at ensur1ng that the Chlld has an opportun1ty to

experlence and utlllze normal language, thereby fac111tat1ng

'approprlate soc1al behavior by enhanced commun1cat1on By

empha51z1ng personal and soc1al commun1cat1on skllls, ,
Hallet, Sype and Gates falled to develop their program to"

include many,of the-dally 11v1ng.and career'educatlon SklllS

‘”necessary for the TMH student to lee 1ndependently Unllke.

‘_Brolln and Kokaska (1979) Hallet Sype and Gates ‘also’

‘_,llmlted parent and communlty 1nvolvement in developlng and

A

1mplement1ng thelr program.

WlSCOﬂSln State Department of PUbllC Instructlon (19739

_developed an 1nstructlonal program in. ba51c 11v1ng skllls

f_forﬁthe‘TMH”student The program 1dent1f1ed the follow1ng :

'-oneTs self and interact,with others; to travel- to’ funct;on

instructional goals: to,commun1cate-1deas* to understand
. . - . A v.’

PR ——
SN

in One’s,physical'environment° to keep healthy; to,livej“

afely, ‘to contrlbute to one' 5 f1nanc1al malntenance- to -

a551st 1n homemaklng, to apprec1ate beauty, and to be a .

rellable c1t1zen..Thls currlculum is sequenced to meet

- 1nd1v1dual needs and organlzed 1n a format that 1ntegrates

a
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‘the content resources, .and processes of instruction; Many

attrlbutes of the WlSCOﬂSln currlculum are 51m11ar to those
contalned in the primary categorles of daily 11v1ng SklllS,
and personal—soc1al skllls in Brolln s career education -
'model 'Unfortunately, the WlSCOﬂSln currlculum gives llttleh

1attent10n to actual career awareness, exploratlon or

__—_preparataon“_mhls_lack oﬁ_attentlon_to_career_deyelopment
bmay result 1n TMH individuals who do not have the means to ‘l
.'r'support themselves where self- support is a real1st1c -
‘poss1b111ty | R ..‘ . o ,
Prov1d1ng SklllS that contrlbuteﬁmo vocatlonal sdccess‘f
'_1s one of the major goals of a total currlculum proposed’ by
'Gearheart andeltton (1975) At the prlmary level the
SklllS of followlng dlrectlons, completlng ass1gned tasks, .
:and establlshlng school routlnes haVe been‘noted asf'
essentlal by Gearheart and L1tton The“intermediate.level
was seen as 1nclud1ng 1nd1v1dua1 work hablts: skllls of -
worklng w1th others,,and developlng a longer attentlon span;
dAt the prevocat1onal level students would be prlmarlly
‘orlented toward the SklllS of assumlng respon515111t ;
whether at home or at school The vocatlonal level’ ould
prov1de'exper1ence galned in dlfferent employment settlngs
| Gearheart and thton also stated that work: SklllS should be
blended w1th the other currlculum areas that ba51cally |
1ncluded self help SklllS, communlcatlon SklllS, phy31cal

,educatlon, personal soc1al skllls, and functlonal academ1c‘f

~skllls; Thls contlnuous, 1ntegrated approach to career
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educat;pn is aimed at: ach1ev1ng vocatlonal and 1nd1vadual
success for the TMH student Like Brolln and Kokaska (1979)-'
thelr program empha51zed the key role of the parent in the

"educatlon process. However, no mentlon was made of the
communlty S 1nvolvement ‘in this process.

Rusch and’ Mlthaug (1980) 1ntroduced the surv1va1 skllls_,

m——conceptT_upon_whlch they_%ased_thelr cunrrculum qu1de for

handlcapped 1nd1v1duals. rv1val SklllS tra1n1ng attempts
to reduce dlfferences between people that may prevent the
ach1evement of a. fuller measure of self suff1c1ency and
b fulflllment Surv1val 'skills, dlrectly related to ]Ob

performance, were deflned by Rusch and M1thaug .as vocatronal’
skllls,.and all other skllls,,as soc1al skllls. The authors.w
have drawn up a long llSt of yocatlonal and soc1al skllls
that they con51der to be necessary for the handlcapped
1nd1v1dual to enter sheltered ‘or: competltéve employment
~Some of the shllls 1nclude ma1nta1n1ng proper.groomlng,

' communlcatlng ba51c needs, dlsplaylng approprlate behav1or
51n1t1at1ng contact w1th superv1sors when a551stance is.
needed and u51ng the public tran51t system The surv1val

:SklllS program is not an on901ng program extend1ng over, all
school levels. Instead it is concentrated at the h1gh . |

' school level In addltlon nsuch personal skllls as |
self awareness, self- confldence, and 1nterpersonal skllls.,.

' are not afforded the same degree of 1mportance as in the?d.

o Brolln and. Kokaska'(1979) career educatlon program.-
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Other programs, such as the one proposed by Bucci and

Hansen (1980), are based on vocatlonal technlques They used

B thlS approach because they 1nterpreted research f1nd1ngs to.

-support the notlon that handlcapped 1nd1v1duals can learn-
‘.vocatlonal tasks (Bellamy, 1976 Bellamy, Peterson & Close,:
l975 Gold 1972) ‘The ultlmate aim of their program was to

B place handlcapped students 1nto advanced vocatlonal programs

whlch ‘would lead to sheltered workshop employment Jﬁthln the
communlty Thelr program utlllzed both task analy51s and the
- pr1nc1ples of learnlng theory to teach functlonal SklllS
‘T.Specirically, 1nstructlonal cues, feedback'.and |
freinforcement are systematlcally prov1ded and unacceptablef
respOnses are’1mmed1ately corrected The most cr1t1cal
dlfferences between the Bucc1 and Hansenf'and Brolin and
Kokaska (1979) programs are the lack af communlty contact
‘~and the lowerlng of expectatlons for TMH 1nd1v1duals, by
excludlng them-trom opportun1t1es for competltrve ; |
employment .; . | | v |
| " The TMH assessment/currlculum gu1de de51gned by the
Edmonton Publ1c School System (1980) presents a

well organlzed compnehen51ve currlculum encompass1ng ba51c

L.

S areas 51m11ar to those covered by Brol1n s (1979) currlculum

'model The currlculum content has been d1v1ded 1nto ten

- _areas composed of srx‘"core" areas and four supplementary._’
'areas. ‘The’ core\areas contaln essentlal learnlngs for all ~

TMH students, whlle the supplementary areas 1nclude '

learnlngs that are not essentlal for surv1val but valuable =

v i . . v
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in terms of‘ekperiences; Included'in the’COre areas,arei
activities of daily.living, social-emotional development,

communication, éognitive deVelopment motor development, and
1ndependent l1v1ng skllls. Supplementary areas 1nclude

~1nd1v1dual express1on, env1ronmental-awareness, recreatlon

Aand le1sure, and famlly llfe educatlon The hlgh 1deals -

q -

‘proposed in the currlculum content are supported w1th m;‘
practlcal act1v1t1es that enhance the1r occurrence.iﬁé_héw‘
AParamount in the meetlng of these 1deals 1s a. process |
‘.whereby an intial general evaluatlon of each 1nd1v1dual
‘student is undertaken to determlne 1nd1v1dual strengﬁhs and
a.weaknesses‘ The ratlonale for such a process is to l
fac111tate grouplng for 1nstructlon and long- range plannlng
‘In addlt;on the. program empha51zes ong01ng monltorlng and
assessment Indeed it prov1des a competency checkllst to. '
‘help note mastery of 1nd1v1dual skllls by each 1nd1v1dual
student\ The Edmonton PUbllC Assessment Currlculum also
_prov1des a task analy51s of many of ‘the skllls, accompan1ed
iby a l1st1ng of strategles management technlques, and
suggested matelals needed to teach the assoc1ated skllls‘ It
is unfortunate that such a well prescrlbed program as |
outlined by the Edmonton Publlc School Board does not
"dlrectly address career development to the extent noted by
“Brolln and Kokaska (1979) Addlng the notlons of career
development as supplled by Brol1n and Kokaska should have ‘a
.powerful 1mpact on the work skllls f- TMH puplls Desplte

"‘the apparent lack of completeness of the Edmonton Publlc



.School Board Assessment Currlculum Gu1de relatlvebto career'b
'educatlon some attentlon 1s prov1ded to thlS aspect through-
the work experlence component of the 1ndependent llfe SklllS y
Lprogram.‘ -
| Competltlve employment tralnlng programs were proposed
'by Firth and Edwards (1982) and Wehman and Hlll (1981)

. )
These programs emphas1ze the secur1ng and retalnlng of

‘competatlve employment by the handlcapped In add1t1on ‘the“f
'competitiveyemployment'teach;ng.programs rely'on.the- R
hfcooperation“of the'home,\schéol 1ndustry, and communlty to
lensure‘that TMH 1nd1v1duals obta1n jOb placements
concomltant‘w1th the1r SklllS, 1nterests, and needs
':However, these compet1t1ve employment programs concentrated
_on TMH puplls at secondary school level 1nstead of nuturlng
-thelr skllls throughout the currlculum at all grade levels
’ The currlculum gu1de for the TMH outllned by Alberta
dEducatlon (1981) concentrated on prov1d1ng students w1th
'tra1n1ng in the skllls requ1red to 11ve effectlvely w1th1n |
'the env1ronment Skllls weTre. outllned under three ma1nv
H‘Fheadings computatlon,icommunlcatlon and 11v1ng and
fvocatlonal skllls The 11v1ng/vocat10nal skllls sectlon
1concentrates on developlng skllls and attltudes that
’iasupposedly enable the TMH student to functlon as optlmally-:"t
das p0551ble in hlS own home, w1th1n the school and in thei;
;nCOmmunlty W1th1n the 11v1ng/vocatlonal SklllS are top1c5>;~

.;such as-runderstandlng self and gettlng along w1th others/

travel;;safety;.world of work- home management-vmoney
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.?management motor development and phy51cal act1v1t1es' flneli'
arts and 1nd1v1dual expre551on c1tlzensh1p, and 1nd1v1dual
respon51b111ty.. ng ._,j)fu-;;» \
The computatlon sectlon 1ncludes four un1ts of

‘-1nstruct10n Wthh are shapes and p051tlonals' numbers*ﬁ

B operatlons, and measurement Functlonal llstenlng, v1ew1ng, -

‘speaklng, readlng, wr1t1ng, and spelllng SklllS compr;se theh*
‘communlcatlon sectlon. Both the computat1on and the -
vjcommunlcatlon sectlons are 1ntended to help the- student meet »
;the objectlwes llsted under the 11v1ng/vocat1pna1 skllls -
'*sectlon All tOplCS w1th1n the currlculum are. |
‘developmentally seguenced w1th the 1ntent belng to‘_
1ntegrate such sk1lls w1th the 11v1ng.vocatlona1 skllls
.Strategles are suggested for 1mplement1ng these skllls, w1th.f
hempha51s g1ven to utlllzlng practlcal appllcatlons to make;f“"
lfskllls more. meanlngful for students. Although Alberta »
'Educat1on prov1ded an. 1ntroductlon to the world of work at o

all levels of 1ts program, and suggested work experreﬁce

1nvolvement at the upper level of 1ts program, 1t d1d not

V_develop the concept of -career educatlon to the degree noted 1.

'fby Brolln and Kokaska (4979) In addltlon parent and

'u'COmmunlty 1nvolvement was 11m1ted to prov1d1ng':nformatlon.f
,f_and serv1ce w1thout any dlrect‘part1c1patlon by these groupsfg.
;‘ln the program Perhaps 1ncreased 1nvolvement by parent and |

”communxty groups would enhance the career educatlon aspect ;‘ﬁ

fof the Alberta Educatlon program for TMH students-



The comprehensrve apptoach to career educatlon,'
| outllned by Brolln and Kokaska (1979) was not present in
glts entlrety in any of the other programs rev1ewed Programs
.e'proposed by Alberta Educatlon (1981) Clark (1979) Edmonton
1Pub11c School System (1980) Gearheart and thton (1975Y”z

1_and the wlscon51n State Department (1973) advocated-slmilar -

jcurrlculum content However, w1th the e&ceptlon of Clark s

§.\,

"program, these programs d1d not develop the concept of
- career educatlon to the. extent proposed by Brolln anj(
- Kokaska. In add1t1on 'these programs -dia not 1nvolve the - y"

_'parent and communlty in- the1r currlculum development as d1d

'}Brolln and Kokaska Other programs, such as’ those by Bucc1“

:t and Hansen (1980) Hallet Sype and. Gates (1971) Rusch and,.
‘lethaug (1980) and Wehman and Hlll (1981) have llmlted '

ﬁ'currlculum content In fact these programs were often vague

5,ﬂ1n descrlblng the1r currlculum content or falled to detall

'the spec1f1c currlculum components contalned in the1r .

~-

-;lprograms.:Apart from that of Hallet Sype and Gates,-thex'

eprograms also lacked a developmental sequence and

. e

’fconcentrated on the upper grade levels of TMH students,"

'frThese dlscrepanc1es p01nt to the need for those 1nvolved

?
‘_,.

'pgw1th the educatlon of TMH students to: reach a consensus on ‘

E Lthe type of program as well as spec flC currlculum

. pcomponents requlred to meet the needs of the TMH student
f_ Many of the programs outllned seemed to contaln |
‘;competenc1es 51m11ar to those suggested by Brolln (3978)

P

‘;fwell many of the programs appear orlented to helplng the::*i
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TMH student to- successfully prepare for communlty511v1ng and-

worklng G1ven thlS empha51s on preparing the 'student for
:commun1ty.11v1ng and worklng, the next sectlon w1ll~address$

the role of academlc skllls and occupatlonal tra1n1ng 1n |

career educat1on piggrams for TMH 1nd1v1duals

-~

.2

c. The Role of Academlc Skllls and Occupat1ona1 T, a1n1ng 1n"

2

Career Education R '_ S )

It 1s often assumed that TMH students are 1ncapable of

3

many academlc and occupatlonal tasks because of their

llmlted 1ntellectual ab111ty as measured by standardlzed

tests' ThlS bellef is - supported by studles by Danlelsf‘

ot

(1973) Elk1n (1968)r Gage and Wolfson (1963) and Schrelner‘

(1978) who found IQ to be a meanlngful predlctor of

"b successful work. and soc1al adjustment among handlcapped

Bae (1968) and Wagner and

e 1nd1v1duals. ‘In contrast _ o
Capostosto (1966) staﬁgg’that an. 1nd1v1dual s 1Q was not a

rellable 1nd1cator of vocatlonal success nor d1d it relate .
to the work eff1c1ency of 1nd1v1duals In fact, Flexer s
(1982) research found that the TMH responded p051t1vely to

goal settlng procedures and could 51gn1f1cantly increase.

nh'thelr level of work product1v1ty Morr1s, Martln and Nowark‘

(1981) also showed that the TMH 1ncreased the1r work
performance when they were a551gned more enr1ch1ng jobs=
tPerhaps, as Gold (1973) suggested expectat1ons have been

'too low. HlS research 1nd1cated that serv1ce personnel

o should re evaluate ex1st1ng pegspectlves regardlng the

¢
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capabilltiesﬂof the handicapped; in orderito‘develop
'technlques to increase-the productiwity rate of the TMH.
Based on thlS hypothe51s, Gold concluded that TMH |
'1ndyv1duals are capable of. produc1ng qualltatlvely and

quantltatlyely at a level above.what is presently expected

)

N

of them.

A number of studles demonstrated that with appropriate”

‘trainlng, the TMH can be taught bas1c competenc1es Fori
5xample, Hall Wlldgen and Sherman (1980) ‘and Clark Boyd'“
-and Macrae (1975) have shown that mentally handlcapped ‘
students can learn to flll out ]Ob appllcatlon forms and
exh1b1t approprlate non- verbal and verbal behav1or Brlckley

and Campbell (1981) successfully tralned TMH adolescents to

fill p051tlons at, fast food outlets, Whlle Mather and o \.'

o' Toole (1970) de51gned a program that trained TMH students
in- approprlate work attltudes and behav1ors Fleres (1975)
:and Ramsey and Flfleld (1980) have prov1ded a career
exploratlon program for mentally handlcapped 1nd1v1duals

Other examﬁles of successful programs include- work by Day

- and gay (1977) who taught TMH chlldren 1ndependent
recreatlonal SklllS, Russell and Hardln (1980), and}f

v ;h
Edmondson and WlSh (1975) 'who demons%rated the 1mportance

«

'ifof developlng sex educatlon programs for the TMH ; Vogel and

Carmlchael (1974) who prov1ded 1nstructlona1 phys1cal

‘ .

educatlon programs for elementary TMH chlldren"and Chern :

13

Y /(1980) who taught the TMH adolescent home management

Askills.
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.Such research would appear‘to indicate that,.vith
appropriate training},the mentally handicappedlcan'master
many_tasks. However, the ability of the TMH pupil to‘master
academic skills is still a controversial issue (Gearheart &

&

Litton, 1975). Indeed, White (1976) stated that_ too much

.29

. emphasis has been placed on-teaching academic sEYTls to. TMH

.ot

. -children. Nevertheless, some academ1c programs have met with
: : >

/S¥yccess. One example is wOrrall and S1ngh s (1983) method of ‘

eachlng TMH chlldren to read u51ng p1cture cues..Anotherlv
example is prov1ded by Nelson (1975) who developed an ;

“1nstructlonal program for’the TMH pupll, UtlllZlng money )

—

management SklllS
/

Others,- such as leshOren and Burton (1979) have failed
| to ackno:ledge the evidence that TMH chlldren'can be
‘successfully taught academlc SklllS. They clalm that results
’1nd1cat1ng the successful teachlng of academlc skills. to TMH -
puplls are 1nconclu51ve and perhaps mlsleadlng In fact,

: Burton (1974) had’ stated that he saw l1ttle beneflt in

, xeachlng TMH chlldren academlc SklllS. Hls conclu51on was _

.based on- the bellef that the TMH 1nd1v1dual would never,.

'vassume a self dlrected rele in soc1ety.

Gearheart and Litton (1975) have offered what might be

" termed a powerful challenge to teachers They stated that
"the academic versus the non- academlc 1ssue for TMH puplls 1s
not the real issue. Rather as profe551onals, teachers

should feel obllgated to teach each ch11d as much as that

:fchlld can learn Another tact has been taken by Cronk
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o (1982) She stated that because TMH children have certain

,1ntellectual def1c1ts whlch are. assumed to 11m1t their.

mastery of hlgh level academ1c SklllS, a need for a spec1al

‘currlculum that accents practlcal skills for 1ndependent

l1v1ng as well as personal/soc1al adjustment exists. Cronk
A

——saw— career educatlon—as prov1d1ng~the~opportun1ty for
chlldren.to learn, w1th1n the least restrlctlve settlng, the
academic, daily living, personal social, and occupatlonal

vh skills .necessary for attalnlnq each chlld s hlghest
'academlc, personal and soc1al fulflllment |
Several programs for the TMH advocate teachlng TMH
‘Tstudents functlonal'academ1c skllls,’espec1Ally~dur1ng the"
‘,elementary years (Alberta Educat1on 1981 Brolin and-'
Kokaska, 1979,;Clark,‘1980 Edmonton PUbllC School Dlstrlct )
‘Albérta, J980}}Wehman,m1880)f.FunctrOnal academ;cuskllls are.
k_seen:as:the foundation for"SUbsequent learningvof daily
11v1ng and occupatlonal skills needed for communlty 11v1ng

‘}"and worklng Consequently, the academlc skllls taught w1ll

~5 be those whlch are con51dered cr1t1cal to the student 'S
potentlal work env1ronment ~It 1s 1mportant to note that'
such an approach 1s not 1ntended to de empha51ze ba51c
academlc 1nstructlon. Brolln and Kokaska (1979) reallzed the

..need to teach spec1f1c academlc skllls However, the
.teachlng of such SklllS is v1ewed as. hav1ng a speclfrc
purpose beyond the more tradltlonal purpose of. masterlng an
| act1v1ty or reachlng a certa1n grade level In effect

"Brolin and Kokaska (1979) advocated teachlng academ1c skllls'



in relat10nsh1p to the prev1ously listed twenty twot'
llfe sustalnlng competenc1es proposed in thelr model of-
'career educat1on. |

. Apart from the content of career educat1on programs,
"th%re 1s also a need to address the dlfferlng V1ews on the .

Lo~

_educatlonal process. G1ven that‘Brol1n (1978) advocated a
‘ cOOperative effortjbetween-these‘three‘groups, the next.
lseCtion‘of:the paper will add{ess their roles'inscurriculum,

development.f‘

D. The Role' of Parents, Teachers, and Employers<inﬂ-
Educat1onal Programmlng for the Tralnable Mentally

Handlcapped

:'The,ﬁolebof.the.barent in~Educational>?rogramminé for the
“TﬁHn : :
Worklng w1th parents of hand1capped 1nd1v1duals 1s a:
cruc1al part of career development Kelly (1973) noted that
'h'exten51ve parental 1nvolvement 1n the educatlonal process 1s
now. v1ewed as essent1al by many educators, whlle Alper |
‘:(1981) con51dered parent 1nput as - an 1ntegral part of any ., -

'educatlonal program for the TMH Tra1n1ng progects such as .

the Exemplary Serv1ces Pro;ect (Porcella, 1980) have found:n(h'

'lthat w1th<the school s a551stance, parents can becomeapart
of the handlcapped Chlld s plannlng and 1mplement1ng program

’team ThlS parent part1c1patlon has a1ded the ch1ld 1n

£y .
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- maklng greater progress,ybecause the goals and objectlves of
'the school were’ con51stent w1th those of the home.
The passage ofnThe Constltutlon Act (1982) in: Canada,
and PL 94-142 'in the Unlted States, ’ focused attentlon on the

} need to. include parents in ‘the’ dec151on maklng process

~____concernlng thelr ch1ld s educatlon As a’ result many

o

currlculum approaches now advocate the 1nc1u51on of parents
”1n the total educatlonal process of thelr ch1ldren Brolln
and Kokaska (1979) and Clark and Whlte (1980) empha51zed the
,.1mportant role of the parent 1n the career . development of
handlcapped children. They viewed the parent as sharlng and
icomblnlng efforts ‘with the school and communlty to prepare.
;students for varlous career roles Thevprocess of career
development beglns wlth the famlly, and educators should
'.‘encourage contlnued part1c1patlon and 1nvolvement by
parents Brolln and Kokaska (1979) also prov1ded suggest1ons A:
for parents relatlve to- helplng thelr TMH ch1ldren achleve R
competency in the area of” career development These Co |
suggestlons dealt w1th areas such as prov1d1ng phy51cal
exerc1se, v151t1ng job 51tes, a551gn1ng respon51b111ty, : 3tfﬁﬁ&
’,‘worklng w1th school personnel as well as- becom1ng 1nvolved -
wuth currlculum development and other pertlnent career ‘ o
educatlon matters __' Lo fdt l;»r o 4 uld et

G: 1tton (1975) also stressed the

arheart and

j~rnclude.all;e>{per1ences offered a chlld within his -

_w‘g



r envlronment Since this includes thebhome as well7asnthe
.classroom parental cooperatlon and 1nput was seen to be .
‘~ﬁessent1al Wehman (1981) ‘has noted, 1n'the event that
parents percepwlons~of a proposed program are not

favourable, or, intthe event‘thatiparents are unsupportive

fand_uncooperatlye+_there is llttle llkellhood of. plac1nq the
TMH 1nd1v1dual in competltlve employment settlngs ‘
“ However, few programs advocate complete parental
1nvolvement Yoshlda, Fenton Kaufman, and Maxwell (1978)
‘surveyed plannlng team members of programs for TMH students.

TR

They found that parents were 1nformaﬁ§bn givers rather than_

gfpartners in an- 1nformatlon exchange. That 1s, parents were.

:;expectedpto-glve lnformatlon about their chlldren, however{;
.teachers'didanot eXpectbthem to aCtively'participate ln?
-makdng'decisions about thelr chlldren s programs. h |

.,gc0mparable study was carrled out. by Lusthaus and Lusthaus

2 h]

(1982) who surveyed 200 Quebec parents w1th chlldren in
regular and spec1al classes, to determlne thelr 1nvolvement
in educatlonal dec1s1on-mak1ng,regardlng the1r Chlld. The-'
great ma]orlty of parents felt that they were 1nvolved 1n‘
the sense that they dlscussed 1nformatlon -about- thev-.
"dec151ons w1th school profe351onals, yet had no control over
hthe outcome. However results also 1nd1cated that v1rtually J‘
:l;all parents wanted to be more 1nvolved 1n the educatlonal
process of their. Chlld Rusch and Mlthaug (1980) in thelr
'vsurv1val skllls program,.v1ewed parents as hav1ng a 51m11ar

role -- as,members of placement'and evaluation teams

-y
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AinvolVinghtheirvown chiid.
,. The‘Alberta.Education‘éurriculum GuideAfoerMH programs
(1981) recognlzed the key role of the parent 1n the chlld s
llfe Therefore,‘lt suggested that parents become 1nvolved
“in . thelr Chlld s educatlon Such 1nvolvement should be

developmental, beglnnlng at a very early stage. Furthermore,f

parents'should be 1nvolved ‘1n'an 1nd1v1dual manner,lln the
'general plannlng of programs for their own chlldren.,wh1le

cooperatlon between the home and the school is con51dered an:

3

'-essentlal feature of. the program, 1t is undertaken on an

-j1nd1v1dual rather than at a group level Parents work only- |

e

wlth the1r own chlld s program, rather than w1th the
‘spec1f1c content of the. ent1re TMH program The parental
‘jlnput on an 1nd1v1dual ba51s has merlt but parents
{knowledge and oplnlons could also be utlllzed in developlng

: programs for the TMH As a. group, parents could advocate

’

changes they con51der necessary for the1r ch1ldren 5 full

,development "\"-Q "':'..'f : :' ;'» L
Whlle the Alberta Educatlon Currlculum Gu1de (1981)

;addresses the role of parents, Edmonton PUbllC Assessment

a1

~‘Currrculum Gu1de»(1980) doesvnot vThevEdmonton Publlc:

\

‘thssessment Curriculum appears to ‘be more., a teacher centered

ﬁcurrlculum. 'f,ﬁ.',“~j PR y..";:,-f R ‘.-3 A‘i}
Hayden and Haring (1978) reallzed that for a TMH e

' fprogram to succeed 1t must be concerned w1th the cont1nu1ty

‘»'.and malntenance of each Chlld s progress.-In addltlon the‘

 TMH programﬁshould-account‘for;the-many'more‘hours~the



35

Chlldren spend at home. They suggested that parents be given
tra1n1ng that would peqmlt them to continue 1nstruct1onal |
act;v1t1es ‘at home,fas well as. actively part1c1pat1ng in thev.
classroom Asbnoted by‘Abramson (1979) 'intervention efforts
that take place only 1n the school often have llttle |

long—term effect The Natlonal Assoc1at10n for Retarded

i'prthe school program. Barry also found that parent and

»C1tlzens (1977) also encouraged parent tra1n1ng programs,
ﬁp01nt1ng out that what the handlcapped Chlld learns at.'
school should be. relnforced at home Indeed studles by
owry (1972) and Gordon (1978) 1nd1cated that school ]
programs w1th strong parental 1nvolvement were more .
.v.successful than programs ‘with less parental support
There 1s a grow1ng trend fo? parents to become more
involved in the educat1onal process, partlcularly 51nce“
hschool off1c1als are coming to reallze that school |
jprofess1onals,'alone, cannot meet the expectatlons placed l
aupon them by the pubch As noted earllerﬁKBarry (1982)

found parents and teachers to be 1n agreement on rated

: student s skllls,,and on. the roles parents should play 1nA'
-~~§.

Jteachers agreed on general addltlons that were needed in. the
presentsschool currlcula Such agreement suggested that |
”}parents and teachers could collaborate in 1dent1fy1ng more
Fspec1f1c skllls whlch can be 1ncluded in career educatlon
. Abprograms for;the'TMH, ‘ t‘vp"f“ o B _f"vi’-' l{"v- -;

. A . _ L )
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'
The Role of the Teacher in»Educational Programming'for.the'
TMH | | o .
pareer education-programs‘for the TMH.require.teachers
.to'fulfill'a manyjfaceted~role. These teachers must be -
~skilled ln informal-assessment procedures;‘knoWledgeable

about teaching and training techniques; willing to advise

and consult'uith other perSonnel parents, and communlty
agenc1es, and must be advocates for the rlghts of the TMH
(Brolln and Kokaska,~4979° ‘Clark and White, 1980; Wehman,
19810 Gearheart and thton (1975) regarded the teacher as
the most cr1t1cal and v1tal varlable affect1ng the learnlng
';of the retarded chlld.’They:went onnto state that TMH
'teachers must be open;minded, skilled in public relations, :
.-asseSSment,'program‘development,-and'lmplementationl'

L ~Bates, Renzaglia'and Wehman (1981)'havenlisted B
characterlstlcs to help teachers evaluate the'
' approprlateness of programs for handlcapped chlldren The
'ucharacter;st1cs del1neated werellntended to gu1de.teachersb
in designingrprograms'for'handicapped-students oflalllages‘x
‘and7functi0nal leuels Chgckl1st 1tems 1ncluded ‘the = t o
ex1s%ence of spec1f1c objectlves,‘functlonal act1v1t1es,
bsystematlc 1nstruct10nal plans, regular data collectlon,
perlodlc 1nd1v1dua11aedqeducatlon program rev151on, af
Jdetalled classroom schedule, prov151on for 1nstructlon .
aout51debthe classroom 1ntegrated therapy, small group |

instruCtion 1nteract10n with' the non handlcapped and

“prov151on for famlly 1nvolvement _Bates, Renzaglla and



37
\

Wehman hoped that these‘ideas would help teachers to decide‘
»on the critical.parameters of~their'programs; thereby
promotlng better serv1ce‘de11very for hand1capped students._
Teachers were also v1ewed as beung the prOtS of the |
’program by Alberta Educatlon (1981) The respon51b111ty for‘

1ntegrat1ng and maklng the currlculum more meanlngful and

"practlcal fell on the teacher. The teacher was, and 1s,
requlred to 1n1t1ate and mglntaln contact. w1th the home
Cox and Winters (1971) descrlbed an |
evaluatlve prescrlptlve approach to‘currlculum plannlng for
the TMH whlch once again, empha51zes the key role of the

_ teacher. Thelr approach postulated that teachers could

o

_proflt from dlrect 1nvolvement 1n the educatlonal evaluatlon&.:g

,process ThlS bellef was based on the hypothe51s that ‘given -

’lerect 1nvolvement in the evaluatlve process, teachers wouldx
be . able to determlne 1nd1v1dua1 educatlonal needs, plan more
)

~effect1vely and 1n turn m%ﬁe adequately evaluate. each

: child} In llne w1th the precedlng phllosophy of teacher

'-pinvolvement it - 1s 1nterest1ng that teachers are afforded a

'vkey role—rn the Edmonton PUbllC Schools Assessment

‘ 'Currlculum Gu1de (1980) ThlS gu1de outllnes the role of

veach teacher in asse551ng chlldren 1nformally, 1mplement1ng
’.the program and keeplng constant checks on the ch1ld s"'h‘
‘progress ~Kaplan (1977) took a 51mllar stance and~advocatedf
the use of a student proflle to plan for the development of Q

1nd1v1dual and soc1al suff1c1ency ThlS proflle depended

mainly on ‘the teacher s evaluat;on of each tra1nable

id
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‘'student's strengths and weaknesses. W1th1n the context of
teacher plannrng, it is 1mportant that teachers monltor '\“
.'thelr 1nvolvement carefully and ensure’ an unblased approach
in thelr perceptlons of each chlld S capab1l1t1es. Indeed

Alper and Retish W1978) cautloned teachers;not to be" unduly

'-1nfluenced by academic assessment 1nformat10n when mak1ng

.vocatlonal dec151ons about the1r students. Instead Slgler
“and Kokaska (1971) suggested that teachers must bel1eve in
the' TMH student s ablllty to acqu1re and ma1nta1n a ]Ob ,
They went on to state that teachers should focus on the fact'
'that the TMH are consc1ent10us, eff1c1ent workers, capable

’of d01ng a variety of. tasks. In support of thlS notlon

‘Cohen (1963) and Welsensteln (1977) hlghllghted the need fori‘”ﬁ

'teachers to prepare and plan educatlonal programs that
concentrate on des1rable behav1or patterns needed by the TMH
;adult in performlng a productlve role ‘in- soc1ety,_. .

| ~ The . demandlng role expected of teachers in de51gn1ng
_career educatlon programs for the TMH student assumes_'
teachers are wg}l prepared knowledgeable, tralned and
'71nterested 1n prov1d1ng their. students w1th skllls necessary
to develop 1nto confldent 1ndependent 1nd1v1duals However,l
a rev1ew of- research by Relss (1974) concluded that poor:"f‘
teachlng WaS one of the main - reasons why spec1al educatlonf
:» programs for ‘the TMH have not been shown to fac111tate

~soc1al c0mpetency Relss noted that teachers vere not

:adequately prepared or tralned to assume the complex role of

'teachlng the TMH Th1s lack of preparat1on has " resulted in a

i



.f‘grow1ng demand to 1mprove spec1al educatlon tralnlng N
-pprograms for TMH teachers gt the Unlver51ty level, |
'_(Johnson 1976) and to prov1de 1n serv1ce educat1£n for
'personnel already in the field (Cegelka, 1977) ‘It 15'
“1nterest1ng to note that no. studles were. found that -

addressed teacher 1nterest as a factor in effectlve career

S

.educat1on programs for the TMH pupll
Desplte the precedlng overv1ew on the role of the -
teacher 1n plannlng for~the career development of TMH
:_ puplls, and the need for profe551onally tra1ned teachers
;versed in these aspects 1t is well to remember that

_educatlon 1nvolves the home and communlty as well as the’
\ .

school Therefore, ‘the next sectlon wlll address the role ofhy-‘

»'the communlty, in: partlcular the role of the employer

ThedRolefof;thebEmployer;in;Educational:?rogrammlnélforithe
fTHHf; o N e me T IR
7,;f An 1ntegral con51derat10n of leaders 1n careera
_educatlon has always been the nece551ty of obtalnlng
cooperatlon between bu51ness, 1ndustry,'and educatlon-if'*
-‘(Brolln and Kokaska, 1979) To accompllsh thls, educators{?
_must actlvely 1nvolve employers in career development |
lprograms at. thelr outset stage.anrly 1nvolvement of

,hfemployers 1s -to- the educator s advantage 51nce such early
.;1nvolvement develops a system of mutual trust"as well as a'
- pro act1ve stance on foreseelng potentlal problems as -

~_jopposed to a reactlve pos1tlon to problems that w1ll



undoubtedly evolve durlng such a cooperatlve venture
:”Employers also can’ adv1se’program dlrectors of the

'competenc1es requ1red to adequately prepare students for the

"ever—changlng jOb market ‘In addltlon, employers prov1de a

'real source of hands on experlence to test ~the TMH student 5 -

'_1nterest 1n a job In addltlon,_Brolln and Kokaska (1979)

i:have noted that employers prov1de the educator w1th a source:
‘of evaluatlon and tra1n1ng procedures to assess the,"‘
l;,students capabllltles for partlcular jobs.. L
- A second perspectlve on the advantages of the early
“llnvolvement of employers rests w1th the opportunlty 1t
,prov1des educators to communlcate -the educat1onal goals of
tpese students Indeed Alberta Educatlon (1981) recognlzed
‘.}the 1mportance of 1ntegrat1ng the varlous SklllS taught
_Jw1th1n the school »w1th practlcal meanlngful 51tuatlonsa
aThus computatlon .commun1catlon, and 11v1ng/vocatlonal
_SklllS outllned 1n the currlculum gulde are 1ntended to be
utlllzed by the student whlle 1n school and wh1le on the
;jOb w1th placements in: each settlng relnforclng the otheg>. B

tht 1s unfortunate that whlle the Alberta Gu1de addresses

,the 1mportance of work experlence and assumes thef”'

'"_w1llingness of the employer to part1c1pate in work

nexper1ence progects, no mentlon was, made concernlng the rolefﬁ“
';of the employer 1n the plannlng process |

Wehman (1981) also stressed that exten51ve on the job
tra1n1ng 1n real work env1ronments was a: necessary part of

“'any comprehens1ve vocatlonal tra1n1ng approach However,‘

v

‘.'\ v» "p )



a1 .

3Wehman (1981) took care to note that, in order to Ealn workt
experlence placements, the cooperatlon and 1nput df
‘.:employers was essentlal Wehman saw thls cooperatlpn be1ng
1ntroduced at the onset of the program, with contlmued open
contact be1ng ma1nta1ned throughout the program.v;_ ‘

Brownlng and Irw1n (1981) noted that research .in the .
? -

'Larea of vocatlonal tralnlng of TMH pUpllS has been pr1mar11y
dlrected toward those who rema1n in sheltered workshops
lHowever, job tra1n1ng programs in competltlve empLoyment
‘have been establlshed by Rusch and Mlthaug (1980 { Stodden )
“Casale and Schwartz (1977) ~and Sowers, Thompson Jnd Conn1s
:‘(1979) These are carefully de51gned programs thab prov1de
the bas1s for the tra1n1ng and placement of handl%apped t’

“'students 1n a varlety of settlngs. The a551stance{of . *

':r;employers 1s enllsted to draw up the soc1a1 .and- vocatlonal

' SklllS necessary for successful placement as well as to
: develop a work performance evaluatlon scale..Based on the.

'knowledge galned from ‘the. precedlng programs, 1t has been

\"sconcluded that the development of comprehens1ve vocatlonal

| ftra1n1ng programs for mentally handlcapped 1nd1v1duals mustf5
T _

lbegln w1th some knowledge of the requ1rements tha’ potent1al s

L.

tﬁlemployers have for successful long term employmenn in therr»
‘doccupatlonal settlngs (Rusch 1979) Educators must make an;

:h_lnltlal 1dent1f1cat1on of those skllls and behav10rsj

- requ1red by potentlal employers The 1mportance of

rfﬁldentlfylng these skllls has been demonstrated by Smlth s ;

,

(1981) 1nvest1gatlon, whlch found that over 51xt§—e1ght



mentally handlcapped 1f they possessed the ba51c skllls

percent of surveyed employers were w1111ng to h1re the

necessary for the job 51tuat10n o f v_l R @
' Follow1ng the phllosophy of employer 1nvolvement Foss

and Peterson (1981) llsted the followlng employer statements”
)

o

of requ151te knowledge for students who were about to enter

a work sett1ng -the ablllty of the student to follow N
" .
1nstruct10ns, to react approprlately to cr1t1c1sm, to work

1ndependently, and to be capable of . successful 1nterpersonal

f”relatlonshlps. These factors were noted as belng the most

relevaht prlorltres for success in a workrsettlng;

’Buhr’(1976)falso outlined ‘the personal’characteristics

that are generally con51dered to be essentlal to

4

yemployablllty Included were

1..soc1al skllls such as self expre551on soc1ab111ty,

5,

1ndependent work skllls, appearance, and teamwork

‘.Buhr went on to stress that classroom attentlon must be '

a? tlme factors such as worklng at a con51stent pace,.:- .

punctuallty, and working w1th1n a schedule,
&

vf"‘3. performancé skllls such as accuracy, dexterity,

d1rect1on memory,’and‘cautlon- and“
;4,‘tolerance for repetltlve tasks, stamina,_and_

-

perseverance

devoted to these four areas prlor to jOb placement

Desplte thlS effort to 1dent1fy the needed

-competenc1es,\Foss and Peterson (1981) concluded that. the

‘mentally handlcapped Stlll experlence a varlety of problems 1
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in work settings Researchers have 1dent1f1ed problems
related to 1nappropr1ate soc1al responses and

'_l emotlonal 1mmatur1ty (Becker et . al., 1979; Crosson,

1969v Kokaska, 1970;»N1tzberg, 1974); a lack of stamina

o . .
(Becker et al., 1979; Hoskin, 1977); a 'lack ofgperseverance

(KokaskaJ‘197D); employer prejudices (Hosﬁln,.19777;

latenéss (Kokaska, 1970; Nitzberg,_1974); a lackAof.job

*

1nterv1ew SklllS (N1tzberg, 1974); and the inability to work .
w1thout superv151on (Hoskln 1977) R |

Rusch (1979); Kohn (1977); .and Nixon (1970) have noted
that jOb opportunltles for the TMH have been expandlng to
1nclude compet1t1ve communlty employment Therefore,.the
need has emerged to 1dent1fy the various occupatlonal |

“soplal, and behav1oral skllls requ1red for successful

employment. Through ga1n1ng an understandlng of employer s

dneeds wit may be p0551ble to a551st educators 1n deallng

[y

w1th these needs, thereby educatlng the TMH 1n the necessary'

/

Sklll adias to foster more ready acceptance of the TMH as ‘:'

employable adults (Smlth 1981) The 1nvolvement‘of
employers 1n currlculum development may help allev1ate some
of the current lack of understandlng noted by Foss and
Peterson (1981) concernlng prejudlce by~employers_toward
the TMH. | ;- o d' = | i
A move 1n°thls dlrectlon was 1nst1gated by P1uma (1980)ﬁf
d“-1nvest gated the feas1b111ty of utlllzlng communlty
'emp/bye s to ass’ ‘N the wr1t1ng of the currlcula and to

part1c1pate ir th\ o*—_he }ob tra1n1ng of handlcapped people'd'

1
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from ages 13-17. Results showed that a majorlty of employers
were willing to let the1r bu51nesses be used as tra1n1ng

sites for the TMH and to part1c1pate as consultants in the

A

 development of the tra1n1ng processi

~

Thus 1t would ‘seem fea51ble and expedlent to have

Vo

B employers part1c1pate, along—w1th~parents—and—teachersf—an_a__m_f
collaboratlve effort to set up clear gu1d1ng pr1nc1ples and y
h'objectlves for the educatlon of the TMH As ‘stated. by
;Welsensteln (1977)> the complex_ jOb of prov1d1ng career
-development for &he hand1capped is far beyond the

| capab111t1es of a 51ngle dlsc1p11ne It requ1res the"

'l_comblned efforts of home, school and communlty (i.e.

temployers) to. prov1de the student w1th the personal social,

academlc,yand vocatlonal competenc1es necessary for adequate

t7career development , jg45< : 'fy 5 n‘ e di; coT T

"E. Summary : ;j ‘ B »u;:‘ g ,‘u} ! »"“1.'“f;‘;‘f'

G Handlcapped 1nd1v1duals are people of . worth capable'ofa
‘ be1ng product1ve (Leonard 1970) and personally 1ns1ghtful
’i(Foss and Bosw1ck 1982) Relegat1ng all TMH to sheltered

'”bworkshops ‘has the potentlal to hinder the advancement of»7
‘feach 1nd1v1dual 3 personal and vocatlonal needs (Wehman,,

kchlll & Koehler, 1979) There 1s a grow1ng trend by parents?

.yeducators,‘and communlty bu51ness people to v1ew the.f;ﬁl€ﬂvqx,

',‘communlty as: the future source of employment for mentally

:"1hand1capped peopleﬁ
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" ]

W1th thlS 1ncreased attentlon on»communlty based
'employment an 1nterest 1n the development of 1nstructlonal
"methods that address the dlfferent avenues of work‘tralnlng
'and placement for the TMH has become paramount All of those
fnvolved in the work-related tra1n1ng of the TMH pupll must
——*deCTde_on—the skllls_necessary—for successful—aob—placement__"__;
:‘as well as on how such sk1lls can be 1ncorporated 1nto a h

' currlculum.l ) |

Boyan (1978) conslderedilt:imperative that parents-and
profe551onals should both address the, questlon “Where w1ll
this ch11d 11ve when he is 487" The prov151on of an answer .
-requ1res the 1nvolvement of parents teachers,'and communltyd
’;bu51ness employers Such an- 1nvolvemen€ Wlll help to ensure
.;that the TMH pupll is be1ng glven every opportunlty to |

develop 1ndependent 11v1ng skllls. The Brolln and Kokaska
p(1979) career educatlon model seems approprlate for
developlng the necessary competenc1es for the TMH. Asse251ng'“d

the necessary components for -a career educatlon program, and 1

“_developlng general guldellnes and objectlves of such a

'program,.becomes a ma1n concern for those 1n(91ved w1th TMH’
_ L oo , .
‘;students. I .

e

I,IF Research Questlons f'7~

Research Quest1on I

. \ o
h . . e

- Are parent evaluatlons of the general goals and
iifobjectlves of a career educatlon currlculum for elementary

'l_and secondary TMH~§tudents, as. measured by the ﬂ‘iffgffffhﬁ;‘vzﬂ‘
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buestionnaire, Partlone,_oomparahlelto‘the ewalnationsty o
teachers and emplOYers? |

.Research Quest1on II . | ._' 3 : / '

: Do parents, teachers,.and employers agree on what

sbecific,skills should be the responsibility of the school;"

‘to”heip'the TMchhild liwe and functiondindependently in;the
community?: | | - ) o o
dﬁesearchyéuestionflll

- Do parents of elementarwjand“of'seoondary.sohool age'
TMH children dlffer in- the1r evaluatlon of the general

i

'goals, object;ves, and'content of" career educatlon programs

',and future expectatlons for, thelr TMH chlld, from _elementary_-i

«‘and secondary level TMH teachers, and from-eaChfother}hA
arelated questlon is whether there‘w1ll be dlfferences 1n
;parent ratlngs between parents w1th male versus female TMH
dch1ldren Sub51d1ary questlons relate to- whether teacherv
“ratlngs will dlffer between experlenced and non experlenced
eieachers,'and between teachers who have unlver51ty tralnlng‘

“in. the area of Spec1al Educatlon and those who do. not.-



111. METHODOLOGY
A description of the instrument‘employed the sample,,.
| data collectlon methods, and the 11m1tat10ns of. the study |

.are‘outllned rnuthls chapter,

N

A fDescription;of;ihe_lnstnument

The Quest1onna1re
Follow1ng a rev1ew of the llteratgre on career
educatlon, a. questlonnalre was developed.reflectlng the
1ssues pertlnent to. the research questlons of thlS study
The questlonnalre was developed 1n two parts (see Append1X«
A) The flrst part dealt w1th the general aims and
objectlves of a career educatlon program, whlle the secondrl
part was concerned w1th the spec1f1c skllls that should be”
the respon51b111ty of the school In each part, ‘a statementﬁ.
lwas g1ven and rec1p1ents were requ1red to c1rcle a number‘
ds-whlch.best'descrlbed.how,they felt'about>that 1tem‘ The' =
.'w five- point ratlng scale rncluded the follow1ng categorles.'f
,iT;— strongly dlsagree.‘ 1? ‘g,' 'fh: 'hY.efi;;
2 ¢ dlsagree i o - |
'.3_f;;ndrfferent_orliachpoffaﬁstrong\yienpointhon,the
Citem | B I R R
| 4 i‘agreefd
’ij f strongly agree
'Addltlonal space was prov1ded for rec1p1ents to 1nclude\
comments on any of the 1tems._ | |

]
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Items in Part One covered tOplCS 1nclud1ng parent
-lnterest and part1c1pat1on un career educatlon programm1ng,
1career educatlon placement and assessment procedures,
personal tranlng, and technlques used to implement- the
’.programs. General-career educat1on top1cs such’as at’ what7

~,school level career educatlon programs should begln- the

umber of TMH pupils: that should be . in each class' and | :v :

5 ‘communlty cons1derat1ons for 1mplement1ng career educatlon .

-programs were also 1nc1uded Part. Two dealt w1th spec1f1c o
ﬂﬁrespon51b111t1es of the.. school in fosterlng 1ndependent
“Tcommunlty 11v1ng SklllS for TMH puplls. It 1ncluded

- questlons related to functlonal academlc SklllS,“

‘1nterpersonal and soc1al skllls~.phy51cal development

”*:1ndependent 11v1ng skllkﬁ and approprlate.work behav1ors;-**

~and attrlbutes.;"; » “gr;/?i"'fi - L .,";h : .:d .

The same questlonnalre.was completed by all groups :

'Csampled 1n the study - parents,»teachers, and employers

However, the parent and teacher questlonnalres (see Appendlx

[ '

2a). had a: supplement attached to obtaln addltlonal

"1nformatlon pertlnent to the study

‘Teacher Supplement
‘ ThlS supplement contalned three questlons deallng w1th
tﬁthe profe551onal status of the teacher and Ancluded teachlng

“experlence, number of spec1a1 educatlon coursescompleted

d and 1n -service experlences attended see Appendlx B) i



Parent Supplement

The parent supplement dealt w1th 1nformat10n on the TMH-
'Chlld s’ age, sex, school placement 'and 1nvolvement in work .

"experlence programs. It also addressed parents expectatlons

of. the general goals they held for their Chlld s future (see

Appendix.B).
B Descr1pt1on of the Sample
- All of the teachers in the sample were currently

lemployed w1th the Edmonton Separate or Edmonton Publlz

‘School systems, teachlng TMH puplls. Teacher questlonnalres'w

were dlstrlbuted to twenty elght teachers w1th the Edmonton

;Publlc System, and to ten TMH teachers with the Edmonton' o
j!Separate System ‘ | ' ‘g | : o “Al. |
| All part1c1pat1ng parents had a.TMH: Chlld presently

‘enrolled 1n the - Edmonton PUbllC or Edmonton Separate System.r“

"~Quest10nna1res were dlstrlbuted to all pup1ls in TMH classes:“

eln the two school systems to dellver torthelr-parents.rTwo 3
?hundred and flfty two questlonnalres were'distrrbutedt S
Employers 1nvolved in. the study formed two groups
'.hPart1c1pat1ng employers cons1sted of the group of employers'
l'who currently employ and a TMH student attendlng one of- the
'”vSeparate or’ Publlc School Systems,vln a work experlence |
lprogram. Twenty employers names were obtalned from the.
:school personnel respon51ble for coord1nat1ng these work

"'experlence programs. General employers formed the other :

group Twenty of these employers were randomly selected from =



‘the EdmOnton‘Teléphone Directory on'the‘basis of operating:a
.bu51ness w1th1n Edmonton 51m11ar to ‘one of the correspondlng

part1c1pat1ng employers.

C. Collect1on of Data.

After obtalnlng 1n1t1al approval from the respectlve

-Edmonton,School Boards,.part1c1pat1ng schools in the Publlc'
and Separate Systems were contacted by telephone, to
explaln the pro;ect to obta1n 1nformat10n on the number of
.AhTMH staff and. students in each 1nd1v1dual school and tQ
hobtaln'perm1551on to meet w1th the TMH staffs Durlng the
1n1t1al meetlng, TMH staff were glven thelr questlonnalres,
a letter explalnlng the pUrpose of the study, and a stamped
.jself addressed envelope (see Appendlx C) Questlons and '
'concerns of the teachers were answered In add1t10n,
assurances of confldentlallty were glven Teachers were alsoc
_,asked to dlstr1bute parent questlonnalres to the TMH ‘
h:chlldren in their. class to take home to the1r parents fhis”
'method of dlstrlbutlon was chosen so that schools would not
jfeel obllged to dlSClOSE 1nformat10n some parents mlght
j”con51der personal In addltlon, thls method av01ded asklng
:schools to release home addresses, thereby creatlng a

”potentlal 1nva51on of parent prlvacy th ough the release of ‘

~dma111ng addresses

Parent questlonnalres were dlstrlbut d 1n 1nd1v1dual
R P
envelopes along w1th the questlonnalre, parent supplement a

frletter explalnlng the 1ntent and purpose of the study, and a -

@



stamped sélt—éddresSed envelope (see Appendix C).

w

Participating employers‘ names and addresses were

obtalned from the teachers in charge of the work experlence
|

.programs. All employers were then sent copies of the '

3

.quest;onna1re, covering letters and stamped, self -addressed

| "return envelopes (see-Appendix‘C).'Participat1ng employers

were sent d1fferent letters from those sent to the general
‘d employers Both letters expla1ned the purpose of the study
and requested the employers cooperatlon in filling out the
,questlonnalre However,-the letter Sent to general employers

: hjalso gave - some 1nformatron on TMH children and the nature of_-
" work experlence,programs.t‘;‘*'.gb o ' R
D L1m1tatlons
| 1 w’I‘he m Aled survey method of data collectlon has
h.several drawbacks ‘Some of these drawbacks are: a low .;{~~
.response rate due to an 1nab111ty to prov1de personal‘
"follow—up;jwh;ch can g1ve mlsleadlng results, and p0551ble
~ireactlons that are. e11c1ted can be slanted due to. a lack of-
.i‘understandlng of the quest1ons presented (Isaac & Mlchael
2;;The sample’may notdbe.répresentatiVe ot;the5'
populatlons surveyed L |
“'5 The 1nstrument developed may not have prov1ded a
1 yvalld evaluatlon of the 1tems belng surveyed However, glven

'that the llterature on career educat1on was exten51vely

- rev1ewed before draw1ng up the questlonnalre,'1t was judged
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that the items had Content valldlty o _ . A

4, The method of dlstrlbutlon aSsumes that

'questlonnalres were dlstrlbuted by teachers and dellvered to

parents by thelr TMH child.

5. As no opportun1ty was prov1ded to meet with parents

and employers, it was assumed that they understood the

'-purpose of the study as well as actual questlonnalre 1tems. O

%




IV. ANALYSIS AND INTERPRETATION OF DATA
- A. Data{Analysis<;

Purpose of Data Analys1s

Thls study 1nvest1gated the extent to wh1ch parent

Voo

‘ffteacher ~and. employer perceptlons of the general goals and -

objectlves of career education program were comparable, as’

. well as. ‘the" extent of agreement between parent teacher and:ﬂf.

',gempf%yer perceptlons of the spec1f1c skllls that are the
respons1b111ty of the 5chool In addltlon varlables such aspﬂi
'”sex and school level of the TMH chlldren, years of teacher
o experlence, and amount of specral educatlon teacher tra1n1ng

5were 1solated for spec1f1c study relatlve to teacher and
ﬂ?parent perceptlons of the goals,-objectlves,-and content of

| career educatlon programs for the TMH Employers agiuall%
vflnvolved 1n a . TMH work exper1ence program and employers not-*b
.involved in such a program were also compared relatlve to |
sfthelr perceptlons of the goals, object1ves,.and content of i
.bgareer educatlon programs_for thevTMvauprl.,,ng:., N

R
L

‘Statlstlcal Analys1s'

.‘ A frequency count’was carr1ed out‘on the questlonnalres
-Vf:utlllzlng Gu1ldford s (1956) techn1que.‘Ferguson (1981)
‘ﬁsuggested that frequenc1es of responses on a f1ve p01nt"
.'.ratlng scale could be obtalned in a. percentage format. The_;;

Ipercentage of part1c1pants 1n each group respondlng 1n the _*H




.. \ .
f1ve categorles was tabulated for 1nd1v1dual 1tems.
' . \

‘(Appendlx E. presents a breakdown of the number of parents, :

.:fteachers,-and employers respondlng 1n each category ) Then,g'

| percentages of those agreelng and strongly agreelng on each .

"iltem were pooled\to prov1de a summatlve flgure of agreement'
B \ . . .
*51nce the maln purpose of the study was to determlne whether

;fparents, teachers,'and employers agreed on the goals,":
'1 objectlves, and content of a’ oareer educatlon programAfor N =
”tthe TMH student Few parents (between 0 and 12 2%) and ﬂ

-teachers (betWeen 0 and 12 8%) responded in the 1nd1fferentf

or no strong v1ewp01nt" category, and were, therefore, not
R

".1ncluded in the data analy51s . In fact apart from 1tems

;where there was a ch01ce of responses, the percentage of

’

'Qparents and;-xachers respondlng 1n th1s category was less

&

H'than 6% Employers responded more frequently 1n the 'lﬁvﬁf;mf;fg

% -
_“indlfferent or no strong v1ewp01nt".category However

,responses in- the category were only o@ér 2% when the 1tem gif,

D

*ﬂdealt w1th toplcs perta1n1ng to the home or to academlcyly-
'-skllls to be taught 1n school Percentages of agreement were :

fcompared across the three groups of parents,_employers,_and'

'fteachers, as well as w1th1n dlfferent subgroups. The vastly

unequal 51ze of the groups,'along w1th the 11m1ted number oft"

,employer responses d1d not allow dlfferences 1n the groups

V7f to be compared by use of ch1 square In thlS 1nstance the

‘7:ch1 square would have Ilttle statlstlcal valldlty (Ferguson"
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“B, Results and Interpretatlon of Data ' “.'
Table IV I pr%sents the number of qﬂest10nna1res
™
distrlbuted and’ the percentage returned Brlefly,‘.wo

hundred and flfty two questlonnalres were dlstrlbuted to

s e

schools One hundred and 51x weregreturned by mall

Thlrty one. of the th1rty elght ava1lable TMH teachers

3

i; responded wh11e fourteen of the twenty part1c1patang
employers, and elght of the twenty general employers
returned thelr qdestlonnalres by mall The lowest reSponse
rates were 40% frOm general employer and 42% from parents of

'TMH chlldren. However Warwlck and L1n1nger (1975) have"
suggested that a 40 to 50 percent return 1s cons1dered good

Ll

on mall questlonnalres Therefore,rthe ove?ﬁll response

'sldered to be representatlve of the parents,,

rates were c
; 19 4’; o)

)

teachers,

Jaﬁdwémployers surveyed - B o . o

Because no statlstlcal procedures were carrled out,

1‘*ewels of 51gn1f1cance were operatlonally deflned in order“~'

s

£0 fac111tate dlscu551on of the results. A hlgh degree of

CFE Lad 5.

.ljagreamenthbetween groups was deflned as 80% or more.
F RPRA T o .

A;breakdown by pupll sex and pupll level of school
, placement for parent questlonhalres is presented 1n Table o
“IV 2 Table IV 3 presehts data gathered from the teacher"
questlonnalres._These results were grouped by the school

oy placement lew}l of the TMH puplls,,years of teacﬂhng

5

:1exper1ence, the number of spec1al education courses the

eacher had completed and the, num%e?of 1nserv1ce sessmns,_ |

: r.i
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-f—————experience whlle 62% ofMthe secondary—level_teachers—had

v -

,than f1ve profess;onal courses Generally, 1nserv1ce

. Analy51s of thlS table 1nd1cated that over QO% of the

59

the‘teaeher had-attended It~appears that\a_fairly equal

dlstrlbutlon ex1sted between parents of male TMH chlldren

: and female TMH chlldren, and between elementary and

secondary level *TMH pupils. Approx1mately 80% of-the'

elementary teachers had 1ess than five years of teach1pg |

less than¢f1ve years experlence Typlcally, more. elementary o

teachers (53%) in the sample had more than f1ve profe551onal ;»Q!
- S
courses. Only 37%" of the secondary school teachers had more RAR

s

these experlences

T
Parent Teachgr, and Employer Evaluatlons of the General

Goals and Objectlves of a Career Educat1on Curra@ulum for,
? . N

TMH Students : S o ".Qlig
The f1rst research questlon concerned the ratlng by

parents, teachers, employers of the general goals and

]

objectlves of a career educatlon program for TMH students.:

Table Iv. 4 presents the percentages of parents, teachers,;

t_-y : 'v-v

and employers in- agreement,w1th the 1tems llsted concernlng‘a-’

the goals and objectlves of 8 career - educatlon program. )

-

parents, teachers, and employers surveyed stated that career
@ .Mf o ’
educatlon programs for ‘the TMH: should ’ ' _
, , a R o gfnﬁ'
: . : ,I"’, » \J, . SR .
= be centered around the pupll s 1nd1v1dual needs (Item #1)
- r . SN . :
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- have the parents understanding and;consent for,K placement
L (#2) - R o 3 SR

- set up a placement procedure 1nvolv1ng parents and
.educators (#3) . : .

'ijewkeeps up to-date student records (#7)

e

'?'pneseht skllls ;nla loglcal,'appropr1ate order (#9)'

provide inservice training”for TMH staff (#lB).

) Over. 80% of the parents, teachers and employers surveyed‘

ﬁstated that: ;AjJ"1>' . o ) ' f:x'

- students should part1c1pate in: dlscu551ons dealang w1th'
‘their- ]ob cho1ces and future plans (#4) . .

:»'—Tstudents should have a regular aSSeSsmént,process(#s)'
f? a task analy51s approach for teachlng should be utlllzed:'iﬂ
(#8) | 4 S

et

L preschool programssshould be 1n1§§%tedntotassist parents.
R of ‘the TMH(#10) e Ra o T

mh o ‘?é

vl A d vS : | . SRty e -
o ¥ . . . - oy BT
PRI . . . . e d e

S . . . ! R L« N

;;'commUnity.resources'should“bé'aCCeSSed (#13), . .4

ﬂé‘}teachlng @eneral 1ndependent 11v1ng skllhs should recelve
R the main’ empha51s (#14d) SR A

--a loglcal currlculum format for parents and teachers to~'

‘use should be’ establlshed(#19)

. ’-,
PR

YT e
T
B

v

"fSubstantlal con51stenc1es by parentsp teachers and employers

rfwere found on these spec1f1c goals and objectlves of career
: B v KR SR :.{5'._‘5 )
‘zueducat1on programs forﬂthe TMH These con51stenc1es '

L. ¢

11nd1cated OVerall agreeﬁ%nt among the three groups. Results

L



-j_upon the 1dent1f1catlon and’ placement of students w1th

e 62

such as these appear reasonable glven the 1mportance placed

s
R

spec1al needs in the prov1nce of Alberta;(French and Kysela,

1983) A hlgh degree of cons1stency ex1sted between pa?%nts

b

d teachers and employers (approx1mately 80% 1n each group) on

‘the 1mportance of 1ntroduc1ng the concept of career' '

\

T

L
S0

‘Mllmlt ]Ob opportunltles for the TMH

_ educatlon early in the student s schoollng(#11) A 51m11ar

E

conszstentlflndlng ex1sted regardlng the need to. cons1der'-~
"fregular class placements 1f approprlate to the student s_ pﬁf
:'needs(#15) “con51der geographlc factors relat1ve to tra1n1ng
Ag_:and subsequent prospects(#12) concentrate on teachlng '
.tfggheral skllls(#14b) and ensure that all pUplls have a l;Q
'marketable Sklll prlor to leav1ng school(#16) Such -

"{con515teﬁt flndlngs pOlﬂ;*;& the"general agreﬁgent among

: ',!ﬁ ,‘;"_ .

{fparents, téachers and emp%oyers relatpve to the.nece551ty of

lpreparlng TMH puplls for future job placements

:'Elghty percent or more of parents, teachers and

SR _ﬁ_ s
' 4.employers belleved that career educatlon programs should

a concentrate on. teach1ng general (#14b) or - In/ependent (#14d)

'{'11v1ng SklllS Whlle approx1mately 63% of sthe total sample_

e glower endorsement of spec1f1c SklllS may 1nd;cate that

respondents con51dered an emphas1s on spec1f1c23klll would

v'

7~l One area of d1fference between parents, teachers ahdf* R

"flemployers was found on the questlon of academ1c skllls

js.- ¢,H

“pK#14a) Of the parenbs,.82 9% suggested that programs should

s .-

Hfavored the teachlng of spec1f1c SklllS (#14a) The somewhat



63

EEY

concentrate on teaching academic skills as compared with

64. 5%'of teachers and‘54 6% of'the employersl (A discrepancy‘"

of 20% between group ratlngs was’ cons1dered a 51gn1f1cant_,
dlfference ) It would seem that parents place more value on
'~obta1n1ng the ba51c tradltlonal academlc skills. than::

teachers or-. employers. Perhaps parents also viewed hav1ng

>~

RPN

uacisemlc skalls as essentlal for thelr TMH chlldren to

o obtaln a ]Ob and to~ﬂgve 1ndependent1y Indeed a number of

3

'““‘parents commented on the1r guestlonnalres that too much time

of

. was' spent on soc1allzlng and not enough t1me on. teachlng

- -

&

academlc SklllS. E '_ ;; R v;@fp.' - . \',y o
o Sllghtly over 80% of the parents and employers v1ewed
the task of prov1d1ng adequate career gu1dance (#17c)to TMH

students~as the jOlnt respon51b111ty of the teacher and

o gu1dance counselort However, 67 7% of the teachers"‘~

e

*g respondlng to the survey v1ewed career educatlon as a 301nt

s "

: respon51brl1ty 'It may “be. that teachers have tended to

(TR

f *'respond to the needs of thelr puplls w1thout the 3551stance

N

~of a gu1dance counselor. However further research regardlng

.the prec1se role of the school counselor 1n career educatlon
for TMH studentslls warranted ST I ‘ :

| It is Impbftant to note that all three groups d1d not”
;strongly endorse mandatlng a- currlculum for all TMH puplls
(#20) ThlS aspect recelves further clarlflcatlon 1n the
selectlon deallng w1th teachers of elementary and secondary

level TMH puplls. In addltlon 61 3% or less of all three

rgroups_wereglnrfavor of the settlng.ofitlmes to}beg1nmand;to".

e
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s \\ '

termlnate students in varlous programs (#21). Thi's . seemed‘to

1nd1cate that‘parents, teachers and employers believed that

attempts to meet the needs . of the TMH pupils should be -

flexlble, beglnnlng w1th the Chlld 5 entry into .a TMH

'program and cont1nu1ng through adult llfe. Wh1le parents,

teachers and employers d1d not strongly endorse mandatlng a

currlculum for TMH puplls, 61% of teachers, 63% of parents

" and 82% of employers stated that preparatlon for career

\reducatlon programs should be undertaken ‘at early elementary
.level (#22) Less than one- thlrd of teachers and parents and

_less than one- flfth of employers suggested that such

programs should not beg1n untll the post secondary or: h1gh

school’ level. o : | L '_i f o - ﬂ '

Only 10% of parents, 14% of employers and. 19% of

‘teachers stated the number of TMH. puplls per class should f
»uexceed elght to ten (#23) Whlle many of ‘the TMH classes 1n-'

'the part1c1pat1ng schools had between elght to ten .dpjls,

\

L it would appear that parents,,teachers and employers r_llize*,z

the need to have smaller student numbers per class to’

'[enhance thé meetlng of 1nd1v1dual needs. : f“.f ,.f. Qél}

y,w:v
Results of Part One of the questlonnalre 1nd1cated that

ﬁparent teacher and employer perceptlons of: the goals and

"

‘-objectlves of ‘a career educatlon program for the TMH were

; ,"‘generally con51stent. Such a findlng suggests potentlal for_ﬁ[f?
' 'future collaboratlon between all three groups in settlng up lv

o career educatlon programs for the TMH ;*'-
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| g . o R N .
’fParent ‘Teacher-and'Employer Views'on What Specific Skills - °
Are the Respons1b1l1ty Jf the School o |

Part Two of the research quest1onna1re dealt with
. parent teacher and employer rat1ngs oY the spec1f1c SklllS
that should be “the. respon51bll1ty of the school relat1ve to

helplng the TMH child l1ve and functlon 1ndependent1y 1n the

Jcommunlty (see Table IV. 5)

The follow1ng SklllS were v1ewed as the respon51b;11ty

N

- of the school by over 90% of the parents, teachers and

N

"vemployers.surveyed. how~to_:

o handle gnoney (#5)

&

"f’communlcate in groups (#7c)and in school (#7elh”
‘E,utlllze approprlate safety precautlons on the JOb (#10c)\
\ - understand the work ethlc (#22) B o

—gfollow 51mple dlrectlons (#23) e rhi | "f; Co

S S i L ‘ S

= use approprlate s¢c1al behav1or on the jOb (#24b)and at
. school 0#24d) ol : .

= obey'and respect'authority'(#26}ﬂ BRI =

-zfunctlon as a team member(#28)

Z?l-aattend work dally (# ﬁ?

yf perform,work tasks accurately (#30)
‘of—ibe aware of t1me schedules (#31) |
’;:remember ba51c requlrements (#36?(1 e._job locatlon)
‘ "F{consrstent contlnuous ofi- task’ work performance(#37)

ThlS agreement suggested that all groups con51dered the‘;wl

ideveloplng l*approprlate work behav1ors and hablts as the '
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.respon51b111ty of the school HoweVer,_while"several'
teachers and parents con51dered these and other skli&s o'B

'?“the respon51b111ty of the school, teachers and parents also o

\ 3

"71ncluded comments on thelr questlonnalres that 1nd1cated

that the development of approprlate work hablts should be a

yrespon51b111ty that is shared with- the home These skllls,f'

v'ff:respbn51b111t1es as a c1tlzen (#19)

' however, were con51dered by parents teachers and employers
to be essentlal to a career educatlon program.

Other essentlal skllls noted by over 80% of the survey
”~respondents included: 'i»hi R rhj; s .yf;_"";:'r‘ft
-
;ling t1me (#4)

7}-fcommun1catlon SklllS\On the telephone (#7c) 1n publlc
' (#7f) and on ‘the - ]Ob (#7b) P _ -

},;outdoor safety precautlons (#10b)
.:”iiuse of publlc transportatlon (#11) L
”L_dhse of communlty resourses at ones dlsposal (;12)
‘Jfﬁrhyglene (#15) ‘ ‘ . _ ”p‘,",' T iv
ﬂ45;ndependent 11v1ng SklllS (1 e. housekeeplng) (#16)
";iﬁ,good nutrltlon (#17) 1f'¥f5.;h' _"'3;;n:/ a o ‘

nrfé_food preparatlon (#18)

3

7'p051t1ve 1nteractlons w1th authorlty flgures and
co-workers: and frlends (#20c&d) ' .

;oé-approprlate behav1or in soc1al 51tuat10ns (#24)
o s A

'ﬁf'grECCeptlng cr1t1c1sm w1th good grace (#27)

-iéf;tolerance for repetltlve jObS (#34) and

d'apévphy51cal strength and stamlna to stay .on - the jOb (#35)

EEE

Sen - . N :
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ngh agreement on these SklllS seemed to 1nd1catefthat

".parents, teachers and employers concurred on the, 1mportance

:11v1ng SklllS 50 as to be accepted and Andependent

‘_of TMH students atta1n1ng these personal attrlbutes and f“‘?'

0

'[1nd1v1duals in soc1ety NEEE S

Parents (80%, ‘91%) generally rated the attalnment ot

pacademlc SklllS such as writing. a letter (#2) (80 2%),‘

”read1ng (#3) (91. 5%) and computatlon (#6) (87 8%) as h1gh

fpr10r1ty 1tem§rln the school program. Teachers rated these_ﬁﬂﬁ

;:'skllls somewhat lower (letter wr1t1ng 70 9%, readlng 74 2%,

land computatlon 80 7%) whlle employers generally séw

academlc SklllS as less necessary (letter wr1t1ng 63 7%,

?freadlng 54 6% and computatlon 68 2%) j f{f.r;;f

hlElghty three percent to 93% of teachers generally

"stated that teachlng lelsure tlme act1v1t1es (#83" door - e

‘:fsafety precautlons (#10a) flne*motor SklllS (#32j‘and the o

g

,f\

“”ablllty to make on*the ]Ob dec151ons (#33) as well as to ; e_fj:

‘A

P

work w1thout superv151on (#21b) were the responslglllty of

.e - . . 5

hpthe school The comparable percentages for parenbs on'these :fg

“lwiltems were from 79 9% to 84 9% For emplOYQKSrtv_ ;
;perc\:h{.ages were from 63 6% to 86 4% How?ver, it should be
hf?notedsthat a llmited number of employéx . |
'tppart1c1pate in: the study (N é 22) Furth;fmaﬁéxwemprbyefs

'amore often c1rcled category three (1nd1fferent or no strong
) .

3

oo

/

‘

o ,\"’i‘“ e e
& 3

- 7

o

leewpo1nt) It would seem that parents placed more empha51s ;f“;

}on a TMH program conta1n1ng trad1t1onal acad@g1c‘%k1lls, -LL“ T

{whereas teachers concentrated on skllls that could be used

T L e e
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oy o . e : h“ , R , e
B et ettty st 10 S
LA everyday communlty llfe and In ]Ob settlnggg o o S
! . é" RN ’ .
# Whlle dlffergpces ex1sted 1t would appear that over,_
- 60% of ail‘three types of respondents v1ewed these skllls as :
. be1ng the responsiblllty of the school.fnd therefore, part = .,
r; ~ D e . - s cf’ H:
: of the career educatlon currlculum.tjffﬂ'-fy~ L ) by
\% g i . RER Y : . 4’ P
. Parents Ll&.S%) ,.employers (77 3%) and teachers o -sﬁ&
A‘“Y L a . 8o ,-v . c
(64 5%) judged sex educat1on (#13) to be a resp;ns1b111ty~of
" fhe school* L AL t'hree groups’ CIass1f1ed the begfhi | n
: i .

f moral bellefs and soc1al standards (#14) as-a relat1vely'low. .

o

'2ffeducatlon program for the T!

? ) N W
_‘4 the respon51b1%jty of the schoo} to help the‘EMH

;ll* A Table IV 6 presents a breakdoWh of the’ three main Fb“df.;d

prlorlty of the school (58% 66% agreément) as compared to
.:. . /I-g>";~ et . R
_sudh areas as hygiene of - hpwﬁto handle money : 'Q

.‘Career Educatmon Progrags by Teacheks ang Parents oﬁ ff?““

p

vn -~ w4,

'-hf;-a; Regults on Part Two oﬁ the research que~t1onna1re alsol”””

N / g

0

1llustratéd ﬁhat parents,,tﬁachers and emp oyers wdre | ;".ngi

. - o cw

generally 1n agreement on the spe51f1c skllﬂs thatdshould be.

functlghtlhdependently Iﬁ the community ;‘yw7' ffr
~ \‘:. . s - ' i : :'.". 5 - :; :’ X
: o X o . AT S

'1 w . ’ o e . ks

irGeneral Almg and Ob)ect1ves of
v 11'» PR S

e
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' Elementary and Secondary LevelWTMH Puplls as*yell as: Degree

- . .‘ .
y ‘1. - S .V"'“

‘Aflof Employer Part1c1pafion o *‘w; R )

e N .
.. e ) -

P

7groups of parents, teachers and employers,.Thls breadewn

4’.. o

e
<l

"ﬂfwas to determlne whether related subgroups dlffered 1n the1r

[N
’.-» N - Y . FRRTE o

'perceptlons of the general goals and objectlves of ar career ffﬁz

) o - o N . . __l-, R v Py

Q Parents were leldedchtO,iwo

A

groups con51st1ng of pare s, w1th a fMH Chlld at the _.fpi '
Lt e et ST
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” elementary scbool level and those w1th a TMH" Chlld at the

secondary sch&i% level Teachrs were separated 1nto those
P & d( "'y\ '

‘ A
' whp taught elementafy level TMH puplfé and those who taught

4‘ §

secondary leVel TMﬁ puplls. Empléyers were grouped by those-

V.

9& part1c1pat1ng 1nwf\workpexper1ence program and those general

EE AL e R e oo
employers who vere. not part1c1pat1ng 1n such a. progqgg‘ '

@' .

{
DA
<

>

b

The percentage—ofﬁp051ttve responses produced*by these

t. S oo " -1‘. RS R
‘».u

51x subgroups were not dgﬁfere't from those noted 1n the 4_'5

'1 e ] ﬂ"r."':‘.

o J\\!\\,@ < M <
sectlon -ony the,tﬁfee ma1n grdﬁ -= parents, teachers and ',T

“

h‘employersy % on md;t 1tems. breakdowh provlded
fuﬂ@heralnfdrmat oft on® SOme i‘_jfhf%;ce TabL: TV 6. For'.A;.;
e;gmple;i;é‘%emonsﬁmgted'that teacgerg ofusecondaryﬁ&gvel %Qgh?
,‘bgrsgg»Studéﬁtscv1ewedithe'plggemgﬁt of a TMH&%tuqent§:2,§ *?~i‘f
regv@br class for sgme svbjects if” E%bwas@appropr1ate to t;ea.
élsgené s needs gg15) mgﬁe favorably thangteachers oi L‘*.}:f
’ ' - - AW ; 3

-

f'fstudents- (93.8% versus 66.6%). Tp,ls R

flndlng{may»be rela%ed to the ndtlon that subjétt teachlnggyk

rather than ﬁtpll teachlng 1s&moreu§§evalent a% thEA??ﬁﬁ‘?.-':

that thelr studentsrwlll soon be leav1 g

k|o~‘ P ,
the communlty, may v1ew 1nteract10ﬁ*w1th the regular class

Sy

d--students as prov1d1ng a benef1c1al model:as weIT'as ! n='y
) Ve - I » . . )( . ';\-. A ‘ "';k
prov1d1ng exposure to everyday llfe 51tuat10ns.g ;,j;_mJ* e
. U ,i.i-_ I PR

"Teachers of secondary level TMH students were more 1n »f{f

favor of hav1ng a con51stent mandated currlculum to be used\\

\ . -

by the teacher for an ent1re group (68 8% as opposed to 40%

-’ ¥ - . .
v X .

S P . e . PR ;‘-__': s
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at the elementary level). ThlS may reflect an unw1111§?ness'ﬁv

. I
'to program for 1nd101dual needs at the secondary lgvel

Another p0551ble explanatmpn mey be that secondary teachers‘

more readllv apprec1ate the need for students to meet a.

e - f “
common “Set of standards,ng1ven"

.

;world of work Mandat1ng general le?els for all groups helps

E R
the “teacher sets common—standards—that~md%t—be—met—_Given——~—ff—e

-.- Cy

i that the TMH secondary students are nearlng the end: -of- thelr

.‘ N

et school1ng, the1r teachers may feel more ressured to have

, objectlves and goals set Teacher ’flementaryslevel TMH psﬂf
students preferred smaller class 51zes (4 - 6) (#23a) than

A

teachers @f secondary level'puplls'(73 6%vevsus 43 8%)
‘}:‘ "

33'add1t10n,;less“thaﬂ 50% oféflemegt_‘ \ vel teachers>'”ky_;{'

'-f‘belleved that TMH students Should be prepared for career.@yéfil;
.«educatron programs 1n the1r eagly elementary sehool yé%rs
iy " 3" N

2 '-(#22a) ' fhls mgy 1nd1cate a. de51re on the part of ’yyfﬂg%:;L;

o

ey

"el nt"ry 1evel MH teachers to ma1nta1n small class siz€s a'

%‘ } E b8 . '
agﬁvftate 1nd1v1duallzed prbgrams @hat focus on;
J

_1nd1vidual academlc Sklll needs However .the fact that over ;

‘.

._75A of secondary level teachers agreed w1th beglnn1ng career_

'*,edupatgon programs at the early elementary level suggested a
'iﬁfneed tofaddress ﬂhe concept of career developmemt earl1er 1n

For employers, the breakdown 1nd1cated that employers

o ,versus 37 5%) and 1n settlng age llmltS to be?f
. o ‘ L R A



terminate‘student programs (7L 5% Versus 25%) than were.:' 2
'employers not partrc1pat1ng in such a program These'
htresults may 1nd1cate that part1c1pat1ng employers have a

more p051t1ve v1ew of TMH chlldren-and the1r ab111t1es"

because of the1r dlrect 1nvolvement w1th such chlldren;; Vi.rhg

W It should be noted that percentage rates. of the teacher'

-,

and—employer-groups»couldﬁbe_mlSLnterpreted when_comparlng

them:w*th ‘the’ parent groups ThlS was duefto the small

,sampl%s

» . TR ' o

%

ize of the employer and teécher groups wh1ch could_ffff
11m1t the generallzablllty abf the results. ' ) ’&‘J

_"“1!‘
.8 %

Respondents Percépt1ons of Spec1f1c Skllls That Shouldjbef'h'g
- mhe ResponS1b1ty of the School ) j'f'2~fﬂ”' -13-'._ SRS
R e SO Tl st
Téble IV 7 summarlggs the f1nd1ngs relatlve to the

ﬂpercentagewgf agfeedﬂﬂt«onﬁiheﬂﬁpec1f1c skllls that are]“

resbon51b1115y of- the school byikaren§5-and.teachers of By

L,

e -

"lementary and secondary puplls as. well as by employers*.h

f

employers who are not 1nvolv5d 1n work experlence programs ~f

“Whlle the d1v151on of parents and teachers 1nto the S

- s S

subgroups pnev1ously descrlbed d1d not produce any txwff? T
'y e w0 /o , RN
dlfferences 1n the1r ratlngs of the spec1f1c skllls ;;;hﬂ.-“

con51dered to be the respon51b111ty of th&school some

d1fferences were noted 1n the employer subgroups: fii_fgﬂgiﬂ;ﬁﬁ
. :,._ \ DI ; .-\
' Seventy one p01nt four percent to 100% of part1c1pat1ng ‘

“a' .

f~ 7 emé?%ygés\statéd"xt ﬁ&S*fh$1§§§§Qﬂsdblllty of the school to g%i-

\ L

teach letter wr1tmng and\flne motor skllls, 1ndependent

r . g R CLow e
o S K E
B * - v : R PO .
. . R R . DAY .
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g‘work at a- cons‘§$enﬁp”%'

w" W

1“.0

Tff f'general emploYers on these 1tem§“ -;.'J

¥y Conc1u51ons based on. these results should be. v1ewed

o . X
LU L

:wmylth cautlon because of the- 11m1ted number of employer.

| respondents, espec1ally 1a the general employer category .

g?arent Ratlngs by Sex of Their TMH Ch11d ”d_ 'f_;,v

- j‘ The parent group was subd1v1ded 1nto those whOSe TM@} S
._; chlldren were male .and. those whose TMH were female,*fd{ X el
“fdetermlne any d1fferences tp-t parent s ratlng of the A;‘

' v o

'égeneral goals~apd objectlves of a Career education program,
’ v B S
parent 5 oplnlon of t%e spec1f1c«skrlls that are the~ RS

t ;frespons1b111t$.of the 5

Eﬁ d1d not dlffer 51gnaf1ca33'g;§n,$he1r'perceptlons of~th@ :
general goals and objectlves of a car‘ér*edueatlon program

i‘whether thelr TMH chlldren were male or female (Table IV 8)
| 3In addltlonyino 51gn1f1cant dlfferences,_deflned bere as a !Léit
;;dlscrepancy of greater than 20% between ratlngs, were noted

._between parent s. ratlngs of male a'n@ f.amslgf TMH chlldren on

'}tbe.spec1f1c skllls consadsred to be the respon51b111ty of ff"

)=

o the school (Table 1v. 9) ; ‘~;i u,mt 2”;7,f;”'75':i'3&f S
= e ~-ﬂ\“‘~rvf' ":ff 7;W‘:lf"ff{'f}7ag3#'fzj T
’<7l’” "*"f‘w57’-& ' ’”'4,137\fb}.ﬂ:m3h'“}: “‘”fjft.}[f:]f,'f3f C
) bl ) ""‘ ';’-_ ‘. e .-_'-"“}"

“1,Exam1natioﬁ¢bf q%gcher Rat1ngs by Years of Teachlng - ; ‘g,ﬁ

ﬂbExperlenCe and Nﬂhber of’ Compieted Spec1al Educatlon Courses°
- " s R ‘.\.' th. e . / B . L ; LN '.-_ . -‘-- ‘/.- ',‘ 5 :.
”‘*A'f7 f"u\fV'_-“,@“f 'ﬂfi»lﬂf_ﬁufi . ﬂi;;g; A%fﬁ'ffff.ﬂ
. I - ‘ e .y w, ‘; . .:- . ., L .. A _~. .
p L AR . o
L e i h
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atﬁ%l‘wsample._ Results in thls sectlon may pomt tor some

""objectlves of a carger edgcatlon prOgrammwas generally

' .con51stent thhlprev1ou5frat1ngs by parents, teachers ghd

pﬂln the form of cross tabdﬁa

gﬁons carrled out on the
2 kI

\\dlfferences, howeverv the llmlted numbers of teachers
rema1n1ng 1n each group follow;ng subd1v1slon was too_‘k
llmated to draw any deflnlte conclu51ons The analy51s aid

'1nd1cate some potentlal dlfferences, wh1ch warrant further

80

3

~

y "gv.

s,

study 1nvolv1ng a- larger group of TMH teachers. The teacher‘

.b
‘

sample Was d1v1ded 1nto subgroups actordlng to teachrng

"\;\(

experlence.»The two groups were thos

! a

f1ve years, aﬂg those w1th more th#n

-3

X .
The teacher sample was also d1v1ded acco d1ng to the number

: "V"f l -
. { >y - N

.was con51dered to be unworkable

breakdown thls.proc2§

T

- o o

Y

> and therefore;'was not done. ;_fﬁeff,E;,o_ a'“-:-ﬁ?}ﬂ- ”-H.
- 4_ R '-_‘.v,,- v “ ) ; . | -.A ..‘
'f‘ The percentage of agreement by the subgroups of
teaché”s on 1tems deallng w»th thé general a1ms and 'Q‘ﬁf;

“
v

aa

employers. However, teachers w1th no spec1al‘educatlon
e e . f‘. ] ‘ Lo ) .’._," 'A"_:.'.v- ; o C ‘ Lo y- -
: g v _' ] ,v,.{.,. v -“ -

ateachers w1th one toff

. ve years,. experlgnce.
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courses d1d not percelve the need for career educatlon

’programs to concentrate on teachlng spec1f1c jOb SklllS

'Only 22 2% of those teachers saw spec1f1c job SklllS to be
\

__M____lmportant to career educatlon programs whereas teachers with

~ A

one to f1ve courses and more than\f1ve courses prov1ded 75%
\

' \C
- and 85% ratlngs respectlvely . In addltlon,.teachers with no

~

formal spec1al tra1n1ng did not percelve the gu1dance

'counselor s 1nvolvement 1n career gu1dance as. necessary -

12 5% as compared with 43. 8% and 62 5% of those teachers

w1th one to flve courses and more than flve courses.
\

‘ ThlS f1nd1ng may reflect a relative’ an1111ngness on

o

the part of teachers w1thout formal tralnlng to he 1nvolved
L )

“with other educatori percelved as having approprlate

_tra1n1ng in a spec1f1c area. It may also reflect a de51re on

" the part of such teachers to look after the1r own complete

1ndependent‘11v1ng SklllSw

[

program. In addltlon, teachers w1th no- tra1n1ng may v1ew

career educatlon as be1ng centered more on general jOb and
\ . : :

(<)

- TMH teachers' perceptlons (regardless of their years of

lteachlng experlence and spec1al educat1on courses completed)v
-of the spec1f1c SklllS that are the respon51b111ty of the
"school generally3c01nc1ded w1th prev1ous evaluatlons by

mparents, teachers and employers (see Table IV 11). However,;'

TMH teachers ‘with no un1ver51ty courses in spec1a1 educatlon

-

'compared,with TMH'teachers w1th formal tra1n1ng dld not

N

state the need to 1nc1ude teachlng computatlonal skllls
(44;4% versus'75%‘and_85.7%) sex educatlon (33% compared to,

o

S
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.
62.5% and 85.7%), hygiene (66%-as opposed’ to 100% and

92.9%7, and communlcatlon SklllS 1n the home 666 6% versus’
87.5% and 92 8%) ; It may be that. these teachers cla551fy

these partlcular skills as unnecessary or as belng the

e

-respoﬂsrblllty of the home,t' e

'Parent Percept1ons

Parents seemed unsure‘of the1r general goals fOr their

“

-TMH chlld S future Many parents seemed to thlnk\that the1r
'chlldren were capable of 11v1ng 1n ‘an 1ndependent\sett1ng S

More. parents of elementary level TMH children. (49%) saw “-'4

A
“

competltlve employment as a v1able future goal thah d1d

: parents of/secondary leveP*TMH students (38 6%) (Table\ - BEEENEEN

1y - . o \
Iv. 12) - ‘ S e T ;o o \\
- The more pos1t1ve att1t0de noted by parents of\

A

"elementary level TMH chlldren mlght be related to changlng

\

trends 1n educatlonal programmlng for’TMH chlldren durlng
the past decade These changes are. the result of leglslat1on )

and l1tlgat10n that have made dally programmlng ‘a .
! IR

p0551b111ty for all TMH children. However,'lt also may be

that parents of elementary TMH puplls have’ not set reallstlc

?

»goals for the1r chlldren Whlle th1s 1s -2 p0551b111ty,- h

wrlter was of thé oplnlon that the ma1n reason for hlgher
'expectatlons of ‘parents of elementary TMH pupllS*rests w1th
; the helghtened 1nterest in. career development and the nature E )
of school programmlng avallable to TMH puplls enter1ng |

schools within the past decade..' ,' g iy o

-



A, Summary of the Study -

V.. SUMMARY AND CONCLUSIONS
"

238

The 1ncreased enrollment of except1onal students in -

spec1al and regular classes comblned w1th the h1gh level of

unemployment among handlcapped 1nd1v1duals, p01nted to the

need . to develop a. comprehen51ve approach to career

' development.programs for TMH 1nd1v1duaﬂs (Cook, 1983
. SR 1 . .

<Kokaska, 1983; Wehman, .1983). “In addition, Brolin and.

okaska (1979) advocated the 1nvolvement of parents,”

A3

jteachers and employers in developlng a cboperatlve career

educatlon currlculum for TMH 1nd1v1duals [P

questlons- R PR

S

W1th thls in m1nd thlS study surveyed parents,,f

_teachers and employers to 1nvestlgate the follow1ng

Are parent perceptlons of the general goals and

"objectlves of a career educatlon currlculum for TMH o

'students comparable to teacher -and employer percept1ons7-

‘To what extent do parents vteachers, and employers agree
»

on the spéélflc SklllS that should be the respon51b111tyff“

:?!

'of the school7."
‘Wlll ratlngs dlffer on the goals, objectlves and contentﬂ'
of career educat1on programs between-

'a}v,parents of elementary and'secondaryilevel TMH

rstudents,

3,h; ~ teachers of elementary and secondary level TMH

Y

- students;



‘ DU . S S o
- j“ . .: . ) ) 4' '\ o . -' ,» . . - -
. C. employers 1nvolved‘1n a.work-experlence program and .
employers not 1nvolved 1n such a program’i R

4. Do varlabies such as sex of the parent 'S TMH ch1ld L

- dffect parent perceptlons, and do'teacher s years of

. teachlng experlence and completed spec1al‘educat10n

and content of a, career educatlon program for TMH

I—
students’ : o Ty
Q . . .

f5~‘ What are parent S future expectatlons for thelr:TMH:

, ch11d7 :
. @, D
Follow1ng a rev1ew of llterature on career educatlon,_a- o

' two part questlonnalre was developed and utillzed to ga1n-z R
| .
1nformat10n pertlnent to the prevfously stated research

+

questlons._ P . ;f_° \'-;}43.5'

The parentvgroup wasnmade up of the one‘hundred and 51x“y.
parents of ‘TMH ch11dren attendlng one of the part1c1pat1ng
schools Thlrty one teachers of TMH students,_fourteen
employers who were. part1c1pat1ng 1n a work experlence
program and elght general employers, all of yhom returned

¢

' completed questlonna1res,,composed the rema1n1ng sample

1

7groups Durlng analy51s, parent and teacher groups were

‘.,courses affect teacher perceptlons of the goals, Ob]eCtS‘}'

levuded into subgroups by level of schoollng,'sex of the TMHu3€f~['

. P
student teachlng experlence and the number of completed
P - e S
':spec1al educatlon teacher tkalnlng courses.'i-

The percentages of part1c1pants in’ each group or"“
subgroup p051t1vely respond1ng to each g,em on - the'“

q o .
’,questlonnalre deallng w1th the. goals,‘objectlves and contentgﬁ'



o of ‘a careern educatlon program for TMH student was computed T =

,These percentages were’ then compared for each 1tem acrossf'

. groups and subgroups. o ;-__j

\ ’
A

Rl

Parents teachers and employers perceptlons of the
N

goals and objectlves of a career educat1on program for the

‘TMH were generally con51stent Approx1mately 80% or more"
;agreed that career educatlon programs should be pup11 L e
'5centred with prov151on made for preschool TMH programsp
;_on 901ng assessments, ong01ng record keep1ng,.the teachlng
A-of marketable SklllS, and student part1c1patlon in’ ]Ob
related d1scu551ons. The three groups also agreed that f;.
teachers should have regular 1nserv1ce,,and that the :-:f;; ;hh
currlculum should have a loglcal sequence, use a task “‘\ |
flanaly51s approach prov1de 1nstruct10n 1n 1ndependent 11v1ngbn
';and general job relaked skllls, begln career educatlon zy' -
;Cprograms at the elementary level and malnstream.when:ld}_ﬁiff
¢tappropr1ate._1n add1t1on, they agreed that:parental‘consent}f f-
'for placement as well asv1nvolvement and part1c1pat10n 1n":v

i;programmlng should be encOuraged and that communlty

f;resourses should be utlllzed 1n career educatlon programsﬁf&
b}All three groups dlsagreed w1th hav1ng class 51zes of overdﬁw;*:“
h?8 16 TMH. students,,as Well they dld not endorse mandatlng a
:fcurrlculum or settlng t1me5°to begln and to termlnate puplld
f?programs Parents, teachers and employers d1d not endorse 'fi;;;g;
fwwaltlng untll the secondary or h1gh school level to begln if?;i;,ff
| areer educatlon programs, or teachlng malnly spec1£1c ]Ob ‘

skllls Furthermore, parents placed more empha51s on thelr.f_f7

oo . . - ~’\l. . . .
Gl el T e R -
N BT . . ‘, . R L t o - . '.;k ;




‘fthe1r respon51b111ty

o

.'FChlld s learnlng academlc Skllls than dld heachers or

P

emp}oyers.,Teachers, however con51dered career guldance'

"\‘l-

Results on Part: Two of the questdonna1re 1llustrated;“
. Al

‘ﬁrespon51b111ty of the school Approx1mately 80% or more”
.fagreed that TMH students should learn communlcatlon and

f.ﬁsoc1al 1nteract10n sk1lls, safety rules t1me schedullng,

IS

pthat parents, teachers and employers were generally 1n

‘ )
'agreement on the spec1f1c SklllS that should be the\

3 b

and phy51cal exerc1ses to use 1n both dglly 11v1ng and on

‘}

:the job All three groups also agreed that ba51c ethlcal

{work hablts such as dally attendance, tolerance,;and the,

, 'ab111ty to follow dlrectlons should be taught 1n school

'fjwell personal 11v1ng skllls,zhyglene, and commun1ty llVlng
;foskllls such as u5e of recreatlon fac111t1es and publlc R

VtranSportatlon systems were seen as 1mportant by all three'ﬂﬁf'"

"?groups In add1tlon, all three groups v1ewed money

d7school

management sk1lls and completlon of a job appllcatlon form- SO

K

."1as necessary SklllS that were the respon51b111ty of the

. N
L

Less then 80% of parents teachers and employers

i_{con51dered the teach;ng of sex educatlon, approprlate home'¢r¢_f

%behaV1ors or: moral bellefs,?ashthe respon51b111ty of the

»lﬁrschool In addltlon, 1ess thenfBO% of parents and employers

-saw. the teachlng of lelsure tlme skllls, famlly 1nteractlon

[} PR ,°

iand communlcatlon skllls -as belng the respon51b1l}ty of the

”school Parents d1d strongly support the teachlng of
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rl:elementaryf

35tudents. | t§7;:lbﬁz-l‘;aﬁd_f?7ﬂ‘ lﬁ,j,flglﬁfyf fﬁfi
Responses to the‘sutvey were " further analyzed by liu;é,f_ é”n
t'od1v1d1ng\parents, teachers and\employers 1nto three ?l&?;LA”jq;'Q
Thsubgroups o parents %lth TMH, chlldren at the elementary B .

level versus those W1th chlldren at the secondary deVel 2_3j,¥ﬁﬁ?
' S * . s AR
;teachers who taught TMH puplls at elementary level versus ESUNSS.

‘:those who taught at the secondary level employers who

r part1c1pated 1n work experlence programs for the TMH wersus
thhose who d1d not. ThlS breakdown y1elded results con51stent

7'w1th those noted 1n the three maxn groups All 51x subgroups -

-.were generally 1n agreement on the a1ms, objectlves and ‘f ;f

. . .
e LRV

]

j_content of a career educatyon program for the TMH However
. e

;fithe breakdown d1d 1nd1cate that teachers of secondary level

-TMH students were-more 1n favor of malnstreamlng, mandatlng;”_vfjﬁ

aa currlcul m and beglnnlﬁg career educatlon at the
- '\

-_veI than were teachers of elementary leVel TMHigfi'l

‘7fstudents Meanwhlle,lteachers of elementary level TMH

=

% students supported the notlon of smaller student enrollment_yy:

;:sper class. ThlS breakdown alsow1nd1cated that part1c1pat1ng
employeré>§ere more in. favor of teachlng academlc SklllS and

3sett1ng t1me 11m1ts to beg;n and termlnate TMH programs thanfggﬁ

e e T
S e

{fwere general employers. | _ L
“b Parents of female TMH students and parents of male TMH I
':;students d1d not duffer 1n the1r perceptlons of the goals, ‘{f_lfw
jzhobjectlves and content of career educatlon programs fOe the“ o

_&'

- TMH.

- RS L . A ‘ .-
o . --.. : B : co : .
- . R ° . . - " T
. . ° L :
. . 3 R . .
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'- Years of teachlng experlence d1d not affect teacher
rat1ngs on the questlonnalre. Ratlngs vere con51stent w1th
those reported earller by the three maln groups of parents, .

teachers and employers. In addltlon, the number of

unlver51ty courSes,completed in the area of spec1al
N _’.; .
"““.educatlon d1d not generally affect teacher ratlngs of”thev

goals, objectxves and content of a career educatlon program

’-However teachers WIth no spec1al educat1on courses d1d not -
.percelve the need for career educatlon programs to f 1

-

B concentrate on teachlng spec1f1c sk1lls, to 1nvolve the

" guldance counselor 1n career plannlng for the TMH student

dVV and to. teach computatlonal skllls, sex educatlon or hyglene“flg”f

X C e

Teachers WLth spec1al educatlon courses had more p051t1ve
responses to these'Ltems.; .'~j lfg;7 }_ ‘f %39,; -

Part1c1pat1ng employers had more p051t1ve responses to.

‘v

1tems deallng w1th letter wr1t1ng, f1ne motor skllls,._""

‘lendependent 11v1ng and soc1al 1nteractlon skllls, .as well as
S - »
the jOb related Skllls of acceptlng cr1t1c1sm, work1ng at a i

i
.,)

:,; than d1d general employers

Flnally, more parents of elementary level TMH chlldren

con51stent pace, worklng on a team and maklng jOb dec1s1onsﬁf{ﬁgﬂ7

than those of secondary level TMH ch1ldren stated that theirgi.gf3}

'.ch11dren were capable of 11v1ng ‘in. an 1ndependent settlng _"

and obtalnlng competltlve emp&oyment f3 o ft jﬁ'h»:y
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’33- L1m1tat10ns of the Study

Because of the relatlvely small number of respondents
s, . Y] t LI

to the the survey, generallzatlons and conclusions based on

e

:the data must be V1ewed w1th caut1on._of partlcular concern~

.1s the poss1bll*ty that returned questlonnalres may be From

< 7

those who felt more p051t1vely about career educat%on#forf'ﬂ

 TMH 1nd1v1duals

In add1t1on the unequal size of the. g{ﬁupséﬁ
groups”‘;.;,
Ny o
nottallow drfferences in the groups to be compared(u51ng a

’the l1m1ted number oftresponses in. the employe;§§§

v JteSt of'SlgnifiCance;isuch as ch1 square The ch1 squareyfin{i
'le"thls case, would havedhad l1ttle statlst1cal valldlty -
aFuture research should endeavor to have larger groups of
h':aequal 51ze and also ut1llze an 1nterv1ew method for
.:TCOllectlng data because of the problems prev1ously mentloned :h

I Lt

wlth survey quest1onna1res
’.’«C Conclu51onsl ‘
‘lidiflgoparent teacher and employer ratlngs of the goals and
':Objectlves of a- career educatlon program for TMH students,,n”l
:as well as. the spec1f1c skllls they con51dered the "
r responslblllty of the school were generally 1n agreement : bi
i /Such agreement by these three groups, suggested that |
collaboratlon on plannlng a career educatlon program‘for TMH

e .\

students could enhance the prOgram s development as well as s

1mprove communlcatlon among 1nd1v1duals directly 1nvolved

e w1th TMH chlldren InVolv1n9 all three groups in program

q"'. N . o L - . e



L

Vplannlng would allow. eadh group to dlSCUSS the1r concerns-

for the TMH chlld the1r preceptlons of the content of such
a & .

A“a program and what. spec1f1c SklllS should be 1ncluded to -

hbest ‘meet the needs of the TMH student. Inyadd1t10n, the

ﬁd;nvolvement.of parents, teachersﬁand‘employers;may Lead:toha
'more organized'and'better'seguenced'career»éducationl B
_currlculum 1n whlch those 1nvolved 1n the plann1ng may also::ﬁ:
'be w1111ng to’ be 1nvolved d1rectly orf1nd1rectly 1n the -
‘1mplementatlon of the program. Such 1nvolvement can only
: enhance the educatlon of the TMH Chlld | | A
The 1mportance of open communlcatlon and 1nvolvement:;
:between the home and school has been p01nted out in several
'studles (Alper 1981 Barry, 1982 Kelly, 1973) Agaln,.
dthls study, parents expressed a w1111ngness to part1c1pate
'1n thelc Chlld s schoollng' ThlS w1lllngness to help can - be

1utlllzed by teachers to relnforce in the home what 1s belng %

'_ﬁytaught 1n the school

Furthermore— open commun1cat1on between parents and

'teachers perm1ts and encourages dlscu551on of controver51al

,hlssues W1th the result that a compromlse may be reached that‘.-;,u

'ylS satlsfactory to both groups..Some controver51al 1ssue5'

'3frwere ev1dent 1n the studY,_for example, the role of academlc ':f"

sk1lls in. a:career educatlon program Parents comments on
A“the quest1onna1re as well as the1r c1rcled responses..f'
appeared to 1nd1cate a de51re to have more structured
‘_,academlc sk lls 1ncluded 1n;fhe curr1culum W1th 1ncreased

communlcatlon between paren S and teachers, teachers can B

. I:‘
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\ :

explain the role of academic skills within a career

educatlon program, explaln how. and why they are taught and

'enllst parental support 1n teachlng and re1nforc1ng academic

)

- COncepts. S a L ‘ S

Skxlls—noted by—employers—to—be—the respon51b111ty—o£—_—__m__

the school and to be essentlal for obta1n1ng employmeht were

-} s1m11ar:to,the sklllsfreported 1nfstud1es by Foss and

péte}son](1981) ‘Piuma (1980), and Smith (1981). Indeed,
Lo o T
thls study appeared to conflrm that employers have definite'

op1n1ons on the skllls that students regu1re to be able to

L]
work and llve 1ndependently However, because of the llmlted

sample 51ze, results cannot be taken as conclu51ve. Further

}'research 1nvolv1ng a larger sagple, is needed in thlS area.

<

‘o

As well future research projects w1th employers should

examlne employer w1111ngness to hlre handlcapped students,p

-5and to part1c1pate .in. the program plannlng aspect of

/

,educatlon of TMH students.

The fact that teachers of elementary and secondary'

level TMH students dlffered 1n the1r perceptlons of when to

beg1n a career educatlon program p01nted to a need for more -

a

open commun1cat10n between these two groups of " teachers. ‘To

-

be successful career educat1on programs need to be . '7, ST el

:.'sequentlal beg1nn1ng when the TMH ch1ld enters schools

(Cronk 1982) Such cont1nu1ng programs requ1re long term
plannlng as well as opportunltles to pract1Ce newly acqu1red o
skllls Such practlce 1s necessary to relnforce the ba51c |

SklllS necessary for the future learnlng of the TMH Chlld



9% .

(Gearheart-and Litton, 1975).'Perhaps elementary and SR
secondary level TMH teachers ¢ould collaborate to better
plan when to begin career education-programs; In addition,

planning could address making career educatlon relevant and

‘—-——meaningful—at—the elementary—level—while—stre551ng—the "b!s‘J- ;
1mportance ‘of beglnning early in ‘the TMH child’ s |
development Studles are.needed to determine: whether these 'l:
programs have a. logical deleopment throughout the TMH
child‘s schooling; how comparable ex1§t1ng programs are to
the career educatkon model proposed by Brolin and Kokaska ;;in,

.+ +(1979); and the long term effectiveness of career educatlonﬂ“

.programs with the TMH children. . T

Respondents to thlS study seemed to v1ew 6- 8 students ‘Jfl.

as the max1mum number of pupils pe; TMH class Most classes :;1} '

in thlS study, however, contained more than elght students J"ﬁﬁ't‘
TMH children enter school w1th diverse abilities and needs oﬁjﬁ:;:-
' which can only" be met when the number of pupilS per Class‘ v{};;.,g
allows for 1nd1v1dualized p;ogrammlng A future study should ‘N;i

l

address optimal class 51ze as well as data on existing

pupil/teacher ratios. Ex1st1ng Alberta Educatlon guidelines

v

suggest a ratlo of eight puplls per teacher Given that many

N

respondent = classes exceeded thlS number, those respon51ble
for TMH programs may wént to further 1nvestlgate thlS-
aspect , _:r ;_I R 'vy@ . BRI

Wlth more effective programmlng angd. evaluative_"d

procedures, teachers .can’ note areas where parents can a551st

in teaching a- sklll, malnstream where fea51ble,'and devote

. . . - v y

_ ~ , L ,
. . . v N L.

B s . . ’
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‘more time to appropriate career dévelopment programming. A
‘ﬁollowvup study'should”investdgate'the willingness of
.parents'to'be directly'involved at the school ‘in their TMH

”Chlld sﬂeducatlonal program as well as “the" wrlllngness of
\
teachers to accommodate thlS 1nvolvement. In addltlon, the

.att1tudes and w1111ngness of regular classroom teachers to

_part1c1pate_1n~career\educatlon programs, and with .
mainStreamed TMH-pupils; should beysuryeyedji
o Issues ‘such as who, if anyone, lé responsiblelfor
teachlng sex educat1on and moral bellefs to TMH ‘students
were unresolved in thlS study All three groups were'
reluctant to 1nclude these dlmen51ons as the total f R
'respon51b111ty of the school Further: research is needed to
address these 1ssues' For example, where does the |
LA
respon51b111ty rest? Should it be jolntly shared by the home
'and the school or is it the respon51b111ty of one group and
vnot the other?‘ | :
. Teachers w1th unlver51ty tra1n1ng in spec1al educatlon;

appeared to be more flex1b1e in the1r attltudes concernlng
ifcareer educatlon programmlng for the TMH. It may be that .{ﬂ»
‘the1r speC1al tralnlng has g1ven them a greater .-. .

‘understandlng of the1r role 1n the child's 11f§~ In- fact
lteachers w1th spec1al educat1on tralnihg were more w1111ng
,to 1nvolve gu1dance counsellors-ln career educatlon programs
l and commented on the need to 1nvolve other profess1ons,-such.

as nurs1ng and occupatlonal therapy, 1n their. educatlonal

programs Repllcatlon of thls aspect of the study on- a

.°
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:larger sample may prov1de further rn51ghts as to dlfferences

r

between Spec1al Educatlon tra1ned and untralned teachers

'The malorlty of parents, teachers -and employers'

'}dlsagreed w1th mandatlng a career educatlon curr1culum for

the TMH suggestlng that programs should be flex1b1e. Once

the speC1f1c skllls have been outllneda1n a program,

teachers should be trusted to meet these needs in ways that‘
‘best su1t thelr students. Mandatlng a currlculum w1thout the
part1c1patlon or agreement of parents and teachers could |
fresult in a currlculum whlch is not accepted or ut111zed
.However,.leadershlp 1n the development of such programs by
.unlver51ty and educatlon department off1c1als is. necessary
to effect such change, partlcularly when one con51ders the
-number of teachers untralned 1n Spec1al Educatlon who are
teachlng 1n the field. — -
~In summary, it would appear that parents, teachers and
pemployers are 1n agreement on the goals,bob]ectlves and

“content of a career educatlon program for TMH' students.

,Whlle there are varylng oplnlons on some lSSUES, the

generally con51stent agreement on what constltutes a career
) \

;educatlon program can be utllreed ‘to brlng parents,,teachers.

and employers together to plan- and develop approprlated .
career- educatlon programs. In addltlon,rsuch agreement )
“1nd1dat1ng that all three groups have 51mllar concepts of -
'what constltutes a career educatlon program,.should lead to'
J

’more open commun1cat1on between these three groups,,and

_w1th1n these three groups ‘The fosterlng‘of such

* ) @
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‘communication wopldlhelp coordinate the home, school and
community in‘an'effort to faciljtate the~expanéion of the
__TMH‘individuél‘s potentiél for economic,.social éndvpérsonal
"fulfilment (Bfolin and Kokaska, 1979)(.
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'APPENDIX A: Questiomnaire.

PART 1

Oon . the right 51de of the lis
that best describes how you

3

t1ng, please c1rcle the number
feel about the . item. Circle 1 if

you strongly disagfee (SD) with ‘the item; 2 for dlsa ree

(D);

3 1f you are indifferent (I); 4 for agree (A

you strongly agree*YSA) w1th the 1tem.

and 5 1f .

-

~—;~—~Career Education— programs_for_tralneble mentally handlcapped :
1nd1v1duals should: o

break tasks to be taught into

B4

be centered around the pUpll s 1nd1v1dual

' needs, keeping in mind his/her present

abilities and goals

" have the parent s understandlng and

congent: before the Chlld is placed
in such a program

encourage parents to become 1nvolved
in the plannlng of their child's
schooling .so that they are aware of
the child's level of performance and

"the school's expectatlons for hlm/her .

\,allow the student to part1c1pate in
- group discussions dealing-with hls/her

]Ob choices and future plans

._set up a placement procedure,_a‘
- involving the parent, teacher,

principal and counsellor, to look at

‘each child's skills and to determine A
-long and Short term goals for each Chlld

assess each child before entry to:
the program and continue .to do.so
throughout his/her placement in-a -

-lspec1al class, at least every: two years

keep up-to-= .date’ student records in’

order -to demonstrate what skills the

“student has. mastered and’ what needs,
: must still be met v

—\—'n

manageable parts to.ensure that -
the student will meet WIth success .

'1n task performance-

D I A SA -

2 3 4 5
2 3 4.5
2 3 4 5
2345
2 3 4 .5
2 3 4 5



9. present sk1lls in a loglcal order
- from easy to difficult, so that they
.are appropriate for the child's age,
development and level of functioning

10. rinitiate programs whereby parents can
receive assistance for their child at
~ a pre- school age, if. they 50 de51re

11, 1ntroduce the concepts of careers
- % . :and employment early in the student's

school1ng_so_that“he/she_iully_understands
'what. careers are and. what they entall ‘

12, con51der geograph1c location, in order
~ to train pupils for skills relevant for
occupatlons that are avallable

13. take advantage of the w1de range "of
community résources at the school's
dlsposal for work study programs

g, concentrate on : SN '

a. mteachlng the student spec1f1c
S skllls for a job

A

'b. ‘teachlng general $kills so the
-student can con51der several jobs

R fteachlng general academlc 'skills
", such as" readlng and math

'5d."teach1ng general 1ndependent l1v1ng
' ' skllls such as cook1ng, laundry L
15, consider regular class placement o
“for all ‘subjects if. approprlate to
the student'" needs ' :

16. ensure that all students have
"obtained a marketable Sklll prlor to
leav1ng school , . :

“17. ensure that the student is aware of
© . and- knowledge ble about, dlfferent
- occupations he/she can pursue by
. providing. adequate career gu1dance from
.a. ® teacher ;. ‘
.b. guldance counsellor
- c. . both the teacher and
R ~guidance’ counsellor . . :
. -18. prov1de for inservice training to
- ensure that staff are well prepared
to 1mplement programs



19,

.20

have a curriculum format that is:

. presented. 'in a logical manner,
‘making it easy for teachers or
-parents’ to use - :

P o | L T

‘be a con51stent' mandated curriculum
‘to be used by the teacher for an

| ‘entlre ‘group

21.

have a lower\age 11m1t to begln the
program,. and an upper age limit to

113

22.

23.

termlnate students frdm“the—program

begln to prepare students for the
program.in

‘a. early elementary years

b.' “post-secondary . years
c. high school years
to ensure that individual needs

are met, 11m1t the number of students

 per class to:

24.

o0 o

?a,

a. 4 -6

b. .6 -8 , i :

C. 8 =10 - vl e
aOther con51derat10ns (llSt)

—_
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'should the school be . respon51ble forr

1. how to fill out.an

~l
oo

t

PART IT'

As for Part ‘I, circle the number that best describes how you
feel about each item. Circle 1 if you strongly disagree (SD)
with the ‘item; 2 for disagree (D); 3 if you are indifferent
(1); 4 for-agree (A); and 5 1if you strongly agree (SA) with
the item, . o )

“An 1ncrea51ng empha51s has been placed on teachlng tralnable’>

mentally. hand1capped .citizens to live and function
independently in ‘the community. Many trainable mentally
handicapped persons might be capable of living independently

—and supporting themserves—f1nanc1aiiy——1f—they‘had the

skills needed. Assuming that trainable mentally handlcapped

students will be employable, .which the follow1ng SklllS

EEY

'SD ‘-D I A SA

Coaaaae . G

: 'appllcatlon form 1.2 3 4°5
2. how to write a letter - 12 3 4.5
3. a structured reading’ program 1 2.3 4.5

4. to tell time _ T--2.3 4 5
5. to handle and manage money oy 1 2 345,
6. arlthmetlc_computatlonal skills Ty o

(addition, multdplication, etc.) . . 1.2 -3 4
"to communicate and express oneself - T

- a. .at home 1 2 34
'b. on the job. - - 1 2 3 4

- c. on the telephone 12 34
~d. in groups ,: 1-2 314,
e. in school} 123 4.

- f. in public = - 1. 23 4

8. . leisure time activities _ o L

. (i.e. swimming, games) oo 2.3 04005
_QH;jphy51cal education exercises . = Lo e e
7 (i.e. swimming, jogging) .. . . .. 12 3 4 5

- 10. to take normal safety ' o T
- ' precautions R - T T
. a. .indoors-at home L 1 2 34405
‘b. outdoors. e AR 1 2.3 &4 5
. c.oon %hefjobi. Conee e - .1 2.-3..4 5
11. how to use the: public S Co e e
.~ ~transportation system.. e 17023 405

.12, how touse communlty resources’ at ' L e

", one's disposal:(e. g. bank post office; : S

~ hospital, etc.) T o 20 304005
13. sex education T . e 21 2.3 405

. 14. moral beliefs and - . = . . o

- - . social standards " . R . 1 2.3 4 5

15, hygiene (i.e. personal cleanllnessA e o

. .and grooming) - .~ 1.2 3.4 5

"ﬁﬁz 1ndependent 11v1ng SklllS such aS"
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. houskeeping chores ‘ 1 .2 .3 4 5
17.. good nutrition - . 12 3 4.5
18. food preparatlon o -1 2 3 4 5
19. respon51b1 ities as-d citizen :

in" a community (i.e. obeylng laws, keeplng - )
parks’ clean, etc.) . , 1 2 3 4 5
.20. ‘social skills 'in order to - ' L o '
positively 1nteract with, - : o o
a. family : o 1 2 3.4 5
b. authority flgures 1 2 3 4 5
c. co-workers - . 12 3 4 . %
d. £friends ot e 1 2 374 5°
2+—work—independently— E—
a. . with supervision - o : : 17’2 3:4 5
© b, without supervision - 1 2.3 4 5
222 understand the work tehic : Lo SR
(i.e. being.on time, working e =
L " hard, etc.) - o o 1.2 3 4. 5.

23, to attend to and follow - . e

" - -simple directions - _ - L 1 2 3.4 5
24. appropriate social behavior - - - S T

PE-TN at home - o o 1.2 3. .4 5
"b. on the job "~ SR U "1 2 3 4 5.
- ¢. in social 51tuat10ns (1 e. L
.. . restaurants). = o oo o1 2 34 5 owva9
d. ‘at school * - = . 1t 27°3 4.5 ¢ ¢
25. to work at a con51stent pace e -
. while on the job. - - . -1 '2 3 4 5

 26. to obey and.respect. authorlty ' ' S

27. to accept cr1}1c1sm A Sl e ST
© % - with good grace ' L v 2.3 .45

- 28. how to be a part of a team: and o L

! work: with. others .- . L .1 23 4 5

"29. to attend work daily - - ST - 1.2 3 4.5

. 30.'wo perform tasks. accurately L e 1 203 45

"31. to be aware of the time schedule in’ T ; R

- which to- perform the job . o102 34 5
32. hand and finger movements or f1ne e T .

~ "manipulations necessary for . e T

. " job performance, ° - SR 1.2 3 4 5.

33, the ability-to make ch01ces and( ’ G
- . decisions on the iob o172 3 & 5+

34. tolerance for the repet1t1ve nature : R

-~ _of some" jobs - R 1 2.3 4.5 -

- 35. physical strength and stamlna SR A

.. . to-stay on task . 3 -1 2:3 4.5
'~ 36. how to-remember ba51c requ1rements (1 e., R DR

: ~job: location, procedures) R e 1.2 3.4 5-.

consistent, contlnuous on- task R Lo

< performance when worklng w1 2346 05
38;‘Other SklllS (llSt) Gl e e e -

a. | Ll 1.2 3.4 5,
. b, T v — . - . .1 2345
e, — . . 1 2 3 4°%
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' APPENDIX B: Pareht and-Teachgr_Suppiemént‘,

3Paren£ Supplement

Age of Child:

- Sex:

o _d{'competitive"empJOYment”u

Has your child been involved in a work exﬁeriencé‘program?
Yes . No

————— L cs———

',1f "YeS"4 What,typé;

' For how long: -
'H6w716ngjhas yoﬁtAchildvbgeh’involved in.ajschoo1:sétting?ﬁ

| Has your child been in a:preSchool_prbétam?.

'Yes_ .- . No_

Circle the general ‘goals you have.for.ypur.child in.the -
‘,HfUture; ‘ | |

.a. dependent living setting .

S | Yes_ - +| No
_BgiiJaependent5liVng:§ettih§’i5‘ L | ‘ ﬂ<(f
c; éB¢iteredléﬁpldym§nt}.A
oo e 'vjyes?'\“.;  No

. Yes_ . Noi

118
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~Teacher Supplement -
Numbef'df years'of teaching experience: o
Numbet of Special EduéatiOn coursés<comp1etedﬁ
Number of Special Education inservice experiences

(apprbximété)gﬁi
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. 'APPENDIX C: Covering Letters.

'»fMarch>22;”]983.

Dear Employer EETIR S _}’ W“""“ & _'» i*’ }f

v

_____Educatgpnal_proqrams have begun to address ways. and means of
~helping: the retarded to become more productive and - L,
‘functional citizens. One of those,ways is to prov1de the

'retarded with employable skills, “This usually refers to
. general rather than job- specific skills, and incluedes- ‘how
‘to follow directions, how to get alond with fellow. workers
and other perSonal jOb related SklllS. .

‘As a teacher of retarded ch1ldren, T belleve the v1ews of
'employers ‘who part1c1pate in work: exper1ence programs are’
zvery important to the development of special educatlonal

programs. At . present I am completing a thesis for- my

- Master's Degree in Special Education at’ the Unlver51ty of

“ Alberta on career education -programs. for the retarded, I am. "',

- requesting your . a551stance Ain developlng Q. proflle of what
“employers belleve should be included in a school program.-
. Your response to-this survey is. cruc1al to the development

of this proflle related to:” e o L -~

igj.;?the overall objectlves of career’ educatlon
2.  the skills and subject matter taught.- - o
3. . the-skills individual students should. be taught to
B become as 1ndependent and as employable as p0551ble

R

As an. employer, you expect the 1nd1v1duals you h1re to have‘
obtalned certain skills while :in. school. Therefore, your: -
’.f‘ ‘ideas as to what “should be included in a career educatien Lo
‘program:will prov1de valuable 1nformatlon for future program:j}
plannrng‘ ' ‘ S o T : S

v L e

The questlonna1re requ1res llttle tlme to complete and only

.involves circling-a response for each of a list of 1tems.
= All ‘information. you give will be- kept]completely
“.confldentlal Only ‘group. results will be reported and no

. single employer ‘wiltl be 1dent1f1ed ‘Ivhope you will completef;;y

the enclosed questlonnalre and return it in the envelope

prov1ded on or: before Aprll 29, 1983, At the completlon of .

_the prOJect a’ summary of the results”w1ll be . prov1ded to.
.5'each part1c1pant..,;» A - R :

If you requ1re further 1nformat10n on»thegguestionnaireyfor ; ;j

e :



L1122

[N

;a551stance in completlng 1t please contact me at 432- 5892 .
on a Tuesday or- Thursday between the hours of two_and four. o

y-Thank you for your cooperatlon.-’

'Yours truly,



I

- Dear Employer, <

'.Mafchszz,‘1983‘

As a teacher of retarded chlldren, I believe the views of"
employers who™ part1c1pate in work experience programs are.
very 1mportant to, the development of special educational
programs At present;:1 - am completing a thesis: for: my
—Master® s—Degree—an~Spec1al—Educatlon at-the_University of.
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Alberta -on.career -education programs.for the retarded. I am
. requesting your a551stance in developlng a profile of what:
employers believe: should be -included in a. school program.
-Your response to- this . survey is cruc1al to the de elopment
of thls proflle related to ‘ : : :

.”-the overall objectlves of career educatlon‘

,1 ;
'2.‘»the SklllS and subject matter: taught

the skills individual students should be taught to-
become as 1ndependent and as- employable as p0551ble.'

\

As an employer you expect the 1nd1v1duals you h1re to have

ideas as to what should.be included in a career educatlon
program’ w1ll prov1de valuable 1nformat10n for future program
plannlng ' : : e

The questlonnalre requlres l1ttle t1me to complete and only
‘involves circling a response for. ‘each of .a 'list of items. -

" All information you give will be- kept-completely

confidentialy Only group’ results w1ll be reported. and .no

51ngle employer. w1fl be 1dent1f1ed I hope you will- complete“

‘the enclosed quest1onna1re and return it in the envelope
prov1ded on.or: before ‘April .29, 1983. At the complet1on ‘of
‘the project, a summary of the resultsgwrll be pro?}ded to -

- each part1c1pant

‘ If you reqU1re further 1nformat10n on the questlonnalre, or
. assistance in- completlng it, please contact me at 432-5892"

-on a Tuesday or: Thursday between the hours of two and four

- <

Thank you for your cooperatlon..-__f’

Yours truly,p,f,ff*;f_h’[”“,; ;As]_hrf?JfQ_"

' obtalned certain skills while 1n school Therefore, your u=d
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Dear'Parent _ g |
As a teacher of retarded ch;ldren, 1 believe the views of
employers who participate in work experience programs.are
very 1mportant to the development of spec1al educatlonal '
—thisis—for— my .
Master"'s’ Degree in Spec1al Educatlon at the University of
Alberta on career education programs for the retarded. I am-.
“requestirig your assistance in- developlng a profile of what .
employers believe should be included in a schogl program.
Your response to this survey is, cruc1al to the/development
of thls proflle related to: - : , :

~

,_1;' the overall objectlves of career educatlon
~ 2. -the skills and subject matter taught
3.° the skills individual students should be taught to
become as 1ndependent»and as employable as possible.

) I

“As a parent you have expectatlons of what your ch11d should
‘accomplish while in school Therefore your ideas as to- what

-should ‘be included 'in a career education. program will -

prov1de valuable 1nformat10n for future program plannlng

. The quest10nna1re requ1res llttle time to complete ‘and only
involves circling a response for'each of a list of items.

All information you give will be kept completely

confidential. Only group results will be reported and no

~single parent will be identified. I hope you will complete

- the enclosed. questlonnalre and return it 'in the envelope

: prov1ded on or before May 6, 1983. At the completion -of the
project, a summary of the results will be prov1ded if you -

o list your phone number on. “the questlonnalre 80 that I can
call you, or call me in: August._»“.. » :

If you requlre further 1nformatlon on the questlonnalre, or';

.assistance in completing it;, please contact me.at 432-5892
on a Tuesday or Thursday between the hours of two and four.

- Thank you for your cooperatlon :

Yours truly,-'



\ \42'5
\ '

O

Dear Teacher,

AS a teacher. of retarded children, views—of
employers who- part1c1pate in work experlendéJprograms are
very important to the development of special educational’
programs. At present, I am completing a thisis for my.
Master's Degree in Special Education at the University of
Alberta on career education programs for. the retarded. 1I am
requesting. your assistance in develo g a profile of. what"
employers believe should be included in a school program.

. Your resporse to this survey 1s cruc1al to the development

" .of. th1s proflle related’ to‘ ‘ '

"1. the overall objectlves of career educatlon o
2. the skills and subject matter taught ..
3. the skills individual ‘students should be taught to_
L become as 1ndependent and as employable as poss1ble.f

'

. .As a teacher, you have expectatlons of what the ﬂn91v1duals
" in your care should accompl1sh while in school. Therefore
“your ‘ideas as to what should be included in a careerv
education program will: prov1de valuable 1nformatlon for
future program plannlng , :

The quest1onna1re requ1res l1ttle time to complete and only
~ involves circling a response for each of a:list of items.
" All information you give will be kept completely 4
confgdential. Only ggoup results w1ll be reported and no
'_51n§§e teacher will be identified. L hope you will complete *
the enclosed q f&stionnaire and return it in the envelope
prov1ded on or’ before Aprzl -22, .1983. At the completion. of
the project, a summary of the results w1ll be prov1ded to -
eath’ part1c1pant .Ig;« S o o :
e L. . : R - :A{:&_d,_,“‘
- If- you requ1re further 1nformatlon on- the questlonna1re, or
' ~Qa551stange 1n%complet1ng it, -please' contact ‘me ‘at-432-5892
on a. Tuesday or’ Thursday between the hours of two and four.

o Thank you for your cooperatlon -

wYours,truly,



" APPBNDIX D

Summary of ComhehtS‘qn Questionnaires.

oy :
{
Vo
~.
<
-
— .
-

126



*MPPENDIX D: Summary of Comments on Questionnaites, .
Summary of Comments on Parent Questionnaires

[

O

Parents' comments reflected a de51re for more open .

commun1cat10n and 1nvolvement between the home and the

school They noted that sleY/'taught in school could be
'relnforced at home, thus bu1ld1ng a closer relatlonshlp -
between the home and" school One parent even suggested uslng
parents as volunteers or para profe551onals.
| Parents also expressed a need for a p051trve
relatlonshfp between thelr chlldren and teachers They‘
wanted teachers to be patlent lov1ng and car1ng while, at
the same t1me, recogn1z1ng the TMH student s 11m1tatlons Id
qtaddltlon parents expected teachers to respect the1r TMH
. ‘:children program to“meet\thelr needs, and be w1111ng to‘
| listen to parent_s concerns about thelr TMH,dhlld s;futurer-'l
‘Parentsvalso wantedNSChools:to teach more‘academic skills'}fl'”
51m11ar to those taught 1n regular classes. | o
- The need to have tralned teachers and other
profe551onals such as. speech theraplsts 1nvolved in careerj:“'
.educatlon programs was con51dered essent1a1 by parentsr‘Asi
R well parents wanted preschool and post school vocatlonal :
tra1n1ng programs to be prov1ded for thelr chlldren.
While most parents agreed w1th the 1tems contalned in
.the\survey questlonnalre, some thought the notlon of TMH
:fistudents be1ng 1ndependent or employed 1n a competltlve work.‘

‘setting unreal1st1c One respondent\descrlbed such a career

R S
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ol B . . . . . . . . .

‘:education'program as a "Utopia" as TMH students were |
1ncapable of masterlng such sk1lls.
'However,zthe follow1ng letter 1s 1nd1cat1ve of theﬁ
ma]orlty of comments recelved from parents

CIf only things were that- 51mple' When my son was- 1. '_ o ‘ ";i:i-
year ‘old, 1.did not, know what hlS capab111t1es would ‘ ' o

be——and—T—took—1t—
‘givén him,. through home and school the skills. - - ‘.U' N
needed-to- be as independent and productlve as he is - o
able. He will not need a completely. "dependent '
living setting" but ‘he may not need a totally ‘
"1ndependent living setting" either. So a plaln es
-or no :answer does not serve any purpose. I'm afraid .
questlonnalres frustrate me,. I've seen: so many,‘andf~ : C B
they always raise more questions,.or don!t allow “ ~ .. - o ~.
.complete answers! But thank you for caring enough-to . . . /T:\\
work with the handicapped! My son has had many e ’
wonderfull instructors and teachers over thé years. ,
Thank goodness SO much is. belng done, and they are ' - - :
belng recognlzed as- c1tlzens 1n the1r own rlght' e ;ﬂf:-ﬂ“
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‘Summary of ‘Comments on Teacher Questionnaires

(.

o Teachers noted that it was unreallstlc to.expect the

school to be respon51ble for the TMH ch11d s total |

educat;on ‘They saw a need for cooperatlon between the home
—éf—and;the schoolT_As;wellﬁ_teachers_wanted_other_pnoﬁess1on&,

A
SUCh as publlc health nurses and psychologlsts to become

1nvolved in the educatlonal process of the TMH ch11d
¢ Teachers also noted the nece551ty of hav1ng a reallstlcf
concept of the student S ab111t1es and the need to share and

dlSCUSS thelr concepts w1th the Chlld s parents. thers

wanted Job related skllls to- be ‘the focus of the hlgh school‘

currlculum only. j o IR BRI Q" f“

e



- _;Summa:y of Comments on Employer Questonnnaires
'Oniy_gne employer commented ‘on his ‘questionnaire to . -

 ‘$tate that-he had enjoyed workiné'with TMHfsthdents aﬁd‘,

considered them capable workers when supervised.

o
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