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_school progress prior to non—pﬁom tio

e gt

ABSTRACT . ‘ﬁ ¥

.

Thlq qfudy aftpmpted to 1nvestlgafe paftorns of develomment
] e
- "4
which may have been characteristic of children prion to and

; L

following non—promotion‘ln klndergarten. ‘The effects of

4

u

Tetenfion on a child at any other grade level: may ?ot be

A
"Pneralizable to a ch{ld in klndergarten because ‘of the
. ‘ ‘}v.% X
vnquirﬂment for parental consent to such a decision at the
k‘ndergarten level. aince no research on retentlon at thew

A -y 4

' klndergar#en leveb was found toexist\thiq study was desigred

[) 4y
B

to be exoloratory. Ten childrﬁp who had spent fjo years in

kindergarten,nnd who wero currently completlng grade one,

,“ -

’ : ®
'were 1nterv;ewed, a# were *helr mothprs &ﬂd their feachere.

School records also provlded 1nformation about the

kindergarten.yedrs, . ) o ¢

Yy
i

Date revealed these children to te unique 1ndiv1duals.4
ol SV

1

Their academic achievement as measured by end of . grade one.

n s
I 1

achlevement teasts ranged wlddlyg End of year prom&tion

! e

recommendaflons varied from promofion to & regulaﬁ grade two

8

-

to reoommendatlons for qpe placement. Family hi&tory of

the ten children 1ﬁdléated fha all lndividuals wore born

with{n the latfer half of " the sq¢hool admlsslon year. The

child's maturlty compared to othe s in and out of class was

lndlcafpd as a posslble factor 1nf uencing the chlld'

1n kindergarten; The

~

birth order of the 1nd1v1dua1q wlfhln thelr family 1nd1cated
K

that first -born chlldren tended to succeed in grade one

following retention 1n‘k1ndergarten. Children with older

-

iv
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pcauéed *he parent fo.equCf'Less-bk the noqﬂgrqmbted childe.

yo. ! . ¢ . e .
BN

2.

, _ L S L v - ‘ e
= siblings who had had.sghpoggi$ﬁwiculties, also tended to

.. s . . )
eatablish patterns of non-success following retention.
. - RS 2 Lo I

. , N : ) . K B ’Q‘
‘Teacher ®nd psrent expectations may have been influenced by

'rebobfs of poor%éibllng progress and therehyzmay have simply

1 v A

3 -

5

In thls manner,y, the child's proéfess"hay have éeflectéd

&

‘lowered expectations rather than actual poor ability.

W - . @

. ” . - v l
Eurthermore, parental locus of control was examined'as"

o

an influencing factor on children s academic" achievementg
lJ
4 3 > .

 .Chiﬁdnon witb parents who had a relativelv external 1ocus of‘

. "

control tended to heave ‘less success in gradp cne. .
3
[ :

Convorse1y§ chlldren with parents who displaybd an.internal

s

locus of con&pol tended to succeed in grade bne{_

The source and thek@ime of the Qpn-promof!oh gbcislon

f ,
:

alsco yipldOd some 1nt9reqt1ng da*a. When tbe non—nromotion

¥
y

,dnciqion was pareqﬁ 1n1tlated, +he chlld tend?d fn sycceed

;.

xn Zrade one. When the decision was 1n1tiated by the school.

e zZreater gange of uchlevement wasnnoted. The time of the

-

non-promotion deciéioﬁ‘*enﬁed to affect]fhejémbflong1‘

‘ad justment thet the m Decigiéﬁs made affef%the child had

started a grade ohé;progr&h pebﬁttfﬁd 1iftlé't£ﬁe for

P
o
4

'QGJUSfmght. Theﬁsimlldifty of the second year of

kindetgarfen to the first was mentloned by several mothers
>
as a source of dissatisfaction.
Apparently no. one factor alone is 11kély't09be

associated with non-promotiofhe The combination of several

) ') K]

factors was considered in >f&ht_of the pattern for success

3,
S

v

N

.
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or failure that appeared  to be devélopfng fof‘fhpﬂ' R
o ' S
non~promo ted individualsg. SR
) . . . \' .

/
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o/
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Recommendations for further‘reéearch and implic

: N A .
from this study for school workers were made.
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,»mqnyvproblems coping with the difterent lesrning rates of

I. NATURE OF THE STUDY _ R
Uhiqgeneéé‘&mongst individuals is, of course, nelther a

novel nor an unexpected aspect of deyelopment.vSevér?l
facets of this notion form the philosophicel basis of this .

étudy: _ o

Individuéis are unlqué;‘The'vate'Of»growth 1s bdt one
way indlviduais VAry. In&lvi&ual yQungetérg differ in

their phjsicéligrowth-patterns:'they also differ in
growth patterns for cogniti?e add.socio—emotionul
>attb1butes. Becausé&physlologicﬁb‘and‘psychologlcgl

dévelopment is nﬁt‘unlform, different fates of learning

are evident amongst childrens
‘Furthermore, exoeriences in school may tend to increase

-

di fferences between children rather than décreaéé-them

(Mood, 1970).: : '_ T - _,f E  ")%f e
‘Of course, fhe‘uniqﬁéness"of one<child prqsenfs_Little'

problem'wlthln#a iufor{al system of 1nétrudfloﬁ. The tutor.

kY

simply wﬁifé‘fbr the thld‘tdﬂsucceésfully complete one’

agsignment before contlnulng'with-the next. A classroom

'teacher, with a prescribed curriculum to folldw, may face

individuals, as he or she walts for each child to complete

emach ésslgnmént gucceésfully;

Pfdblems‘often aésoélatgd'Yith’hefefoéenéous»grbuping
of chlldren are cdmpoﬁhdgd_by'thé brucfiég'of pfomotlon from
one léveL oflipstfppfiﬁn.tbffhé ne;tq‘PfémQtion haé been

viewed by some sghoolﬁworkebs as a means to restrict the



[

o

-

gy ‘

rande of achievement dlfferenceq wifhin a cless,. and
fhereby, 1t is assumed, serve. to slmpllfy lesson preparafion

tand cl&cqroom munagement for fhe teacher- Thus tho reasonlng

"has been that the curriculum could be tauaht to & classroom

of children who are as homogeneodus a'group as possiblé.

' ; o S ' S : \
Non4promoflbn" or betenfioﬁ, is & course of. action renervad

’ . : g
for a chlld either too slow to reach the curriculum goals
for hls/her grade, or too 1mmatpre 1n appnopriate social gnd~

emqflonal behaviers.»Eddcafors’who heve favored the'pbaéticé

ef-gbade retention‘usuélly'haVe claimed that it served two

'maJor purpoces: fo remedy 1nadoquate academic progress and.-

emotlonally.immature. Students are someflmes retnined at a

to aid in the development of students who ure Judged to ‘be . .

1

glven grade lpvel because school per:onnel Judge tbat they

are: emoflonally 1mma+ure for thelr age’ These =%udents are

seen as unabl@.to’relate adeqhhtely to their _peers or'fo

deal with the reqponslbxlities asslgred to students at ‘a

particular gradevlevel. Scott and‘Ames (1969) noted that

suph fudents proqumably would be 1n a better positlon to

devolop if they were held back a year and placéd ln a class

where r@sponslblllfies coinci&éd more clocely with their =

v

level of maturity. Schqols'mosthfreQUéhtlf réquire a sfudent'

to repeat a grade when the student ‘has not galned the 1eve1

of knowledge and. skills expected upon completlon of that

grade. As. boodlad and Anderson (1°6 3) stdted,‘fhe ndtloh@le;

i1s that students who have not adequately mnstered thp

=

 ma+erla1 at the grade level they have just completed will

s
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nmot be equipped ¢to profit from the material at the next

e

tighter grade level .and, for their own good, should not be "

i
"

prdmotpd.

The advantages and dis&d@antages ofﬁpoliciesf;?u
promotion and non—pﬁomotioﬁ for such.chiﬂdren haie been
debated by schoél personnel and reséarcﬁers‘for csome time.
Serious discussion caﬁ béltrnced_back to the early yeers of
this centuryvi(Faulkner, 1é08{‘AyresL31909).

W;;g its appa;ent long ‘history, high cost, and
wides;reaﬁ use (Jackson, 1975), on; might assume that by no;

the sub ject of non~-promotion would have been cbmplétely

investigated. While much research has been done, most of the

°

findings jhave beéhwincqnclusive in determining the effects

of non-pomotion on individual children. There arehmahy.

COﬂtradiétions"ln the reée&rés:\lltefathre regar&iAg the
ﬁ&#éntaggs OfvéithEP promotioh Jﬁ\ﬁgp—pr;ﬁot}onf

Reseérch prﬁvloqsiy conductéd has‘}nvolve; children a}
all levelas of scﬁoollng. However; noJreferenée could bei'
fou;d to réséarch concerniqg‘ﬁ;n—prOmotion of chil&ren at
the kindergarten  level, )

ofr particulér ;ﬁfeéésf:is the vear of échooling
immediately prior to grade one. With‘its conceptual aim to
foster maximum overallldevelopmehf I1n each child, thg

kindergarten program incorporates soclal, emotioral,

physical and creative, as well as’ihtellectuql aspeéﬁs of
) x . .

'develbpment.‘Such.a goal seems better served not by

summative, but by formative evaluetlion; that lsi the procéss
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of observation of 1nafvidﬁals, AésessﬁéAt of their ﬂeeds,anﬁ_
pergcﬁipffoﬁ to meet these needs. Such an ongoing process is
positive: emphasis is placed on whaf’the child is capable of.
doing, ana if.bullds upon ;£;¥ he does well,

| Out of the.4300 chfldren ehrolle& in kxindergarten in a
large urban school system durlng thé acagpmic year 1978-79,
approximately one hundfed‘children were in their second year
of kindergzartene. Whether initiated by parentél request or
school recommendstion, the appoval of both pare?ts gp@ij

i

teachers had been obtained for retaining the child fotfﬁ

second year at this level. , ! C e
' : ( f ,
Although a sizeable number of childrgn were-’known to be

‘fin‘their‘éecond vear of kindergarten, thié fact mdy not be
in contradiction to the general aim of kibdergarfen
‘ p%ilosophy;ufhat is, éeghaps these children are on a
continuum ofﬂlearplqg and time is bglﬁé;éiven to them to
gontinue>learnlﬂé to ;ﬁéir b%sf deantége. If ﬁight he
speculéted'tﬁat.fheAsecdmd yéar oi kindérgarten ﬁay not be
equlvalent to a 'fail?, in the same sense that this word has
been used in other sltﬁatléns. Th*s_sbeculéflon Iéd to the
formulation of several}résearch ;ues*iqbs;which became the
focus of the study. ‘ | ' ;'

Fdf the purpose of phrasing these ﬁqgsfidnsk theldsagg
of several terms needed to be cl?rlf!ed;;Non—pr;ﬁotloa and
. o 5
proﬁotlon were used In refer?nce"fo the deci=sion made at the

end of the first kindergarten years. Non-promotion was

defined as that ection which resulted in the child spending
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qu years at thp'kin&erg&r%en 1ével. Forlthe seke of
variety, noﬁ-ﬁrombfi?n.was used 1ntébchungeab1y with the
term, reféﬁtiﬁn. The)words, succgede: and non—sqccéeder were
used 1In réference to%the schaol ﬁrogrégs made by the chlid
during grade one. Aﬁsucqeeder wvas a child who‘was'bfémdfed
fo‘a regular grade f#ﬁ'élass at the conclusion of grade one.

1" ’ :
A non—-=succeeder was a child who was*epthen recommended {0 a

! A

A
special class or special pogram for the yeer following grade

ones

A. THE RESEARCH QUESTIONS ‘

A
This‘study has béen Qeslgned to probe into the
- -J
following aspects of the non-promotion of .kindergarten
;hlldre;:
1. .Whaf circumstances influence children's development
prior to non—promotion?
2 What circumstances 1pf1uence chlldreﬁ‘s déYelopment'
during and after non—-promotion? -
3. What ﬁappens to children's ecademic =success fdllowlng
! cT
non-promotion in kihdérgaften?

‘4. What pawtterns, if any, are evident across non~promoted

individuals?

B, LIMITATIONS OF ‘THE STUDY
Because of the absence of non-promoti on research at the
Kindergarten level, case study methodology with data

geathered through interviews was chkosen +to provide general



indicetors of pattern development as a foundatiﬁn jo lgter
researches Several limitations are embe&ded in this deqlgd. A
small sample sliP‘restricfs the generalizability that migh*
be posSihl9 about the effects of non-promoticn on children
af the kindertgarten level. Althougr the charécferistics of
the children varied considerably (indeedy children were
relected because éf var;ing individual ffgifs) the‘study
neverthelass, only involved ten chiydﬁenm_As drgued by.
Kennedy(1978), increased variability amongst cases does dot
necqssﬁrily reflgct‘Qhrlabllity in the populatiorn as a
whole. |

" The use of recalled information from the mother is
another limitation,. ﬁemory may be'faulfy. Yhen data are
baged on faulfy memory,.fhe aata +hemse1vés.may bgcome
vcodtaminated. Thus relidbillty anc validity are affecte&.

Furthermore, the selectlon‘of caeses, the selection of
questions for interview dlscussibﬁ, end the selection of
portlghq of thé data included in the'summafles are based on
decigsions made.gy the researcher. Tﬁesé'multiple selectlgns
may also affect the validity of theofindings-

A final limitation to the study may be embedded in
hiddén biéses of the resesrcher and readere. Iéva descripfiv;
study, the researcheb'shbias may be shown in thé choice of
words uggd for portraying individuals aﬁdvlncldents- Thus
the descriptions will mqlﬁ the impressions of%the.rendeéq To
some exféﬁt this must'bé f;cpgnize&; In an effort +o kééﬁ

this biasing to & minimum, copies of the summaries were: 



-
‘returned to the barent for alterations In content and
intent. In this manner, respondents had an oppor*unity to

correct interbrefﬂtkons made by:the researcher and the:

researcher had the opportunity to clarify vague andfunbléar

a

comments recorded during the initial interview.

C«. SIGNIFICANCE OF THIS STUDY {‘ ‘

This study generated descriptions that will, it 1is
N

hopeq, assist parents, teachers‘and administrators in making
apclslonsqrelefed Eo the gZeneral worth of retehtion for.
{ndlvtdqéls.‘By nroting bersonﬁl, family and séhool
charagferistibs from individuals in tﬁe‘cases, and comparing
them. to those of another child, conéluslons may fheﬁ bef
drawn regarding the genergl advantage gnd disadvanfugevof

non-vomotion for that child.
. ¢

As fhls study was déscrlptive, it shed light onto the
zeneral area of‘non;psomotlon at the kln?eféirten level,
Suéh a foundg+ion may pgint to éneciflc d{rectioﬁé fbr .
future research df»u more experimental neturé.’

The following four éhabtefs d?séribe thg study in its
»onfirity. A revle& of the pertinent 1iteratu:e 1slprésénted
in Chapter'2; thie descflptlons of the investigaf!ve
prpcedures 1s’conta1ned in Chaotor'3;'fhe summnries of the

irterviews and the data analysis comprise Chapter 4; and

conclusions and imollcatlonsvgre‘suggested'in,Chapter‘S-



IT. REVIEW OF RELATED LITERATURE

)

Ever slnce'age—related ‘grades ‘we re . 1nsf1tuted as a part of

'school organlzaf!nn, therp haq been a dlspufe about the best
way to treat =tudent3 who did not learn enough’ to enter the
nex+ gradc (Walkﬁr, 1973). This nollcy—reluted dlscussion in

"the educational field has 1ed to a long hlstory of

lnveqtiqatlonq into. non—nromotion. Two qtudlec are

indiceative of tho findings durlng t he fir=t ralf of th°

waentieth century.

\ .
Keyps}.lgll, (as cited in Bocks, 1977) studyed S000

chtldreﬁ in a schobl-disfrlct{ and found that-21 percent of

the: rppeators lmproved in academic achlevement, 39 per éent

did vot .change and 40 percent mede less egain than durlng the

v

prévious yeare. Buckingham (1932) randomly seiected 100
children for_study. of fhésé, 31 were retention éaéeq. Nine
of thoqp childrenlimproved uooﬁ vefen*lon of thel; grade,

| dn the basisg of such ’indlngs as-theso, reséarchers 
genorﬁlly concluded that retention did not necesearlly 1ead

to mactery of materlals and skills. Simllar conclusions were

derived from\reségrch involving the effects of non-proemotion

on emétional—sociﬁl student'behavibrs ( Sandin, 1944;

]

Goodlad, 1954). The bulk of such‘researchystudies called for

. .
P

a reversal In the non-prowotion policles 1n school
01

districts., Social promotions to subseguent grades without

conconmint 'readinesg', or reorganizations of school
administre ticn to permit non-zraded schools were

recommendede.

Yo



1950 (G oodlad, 1963

o)

Perhaps because of the absence of?much "tight"

résearch, 11ttle change wasvobserVed 1n\s¢rool policles.

!

Ncgatxwe findingq on the effects of non=- promotion were so

uniform in the 19030°Ffs und 1940'%= that maﬂyfﬁnvestlgdfors may

. Y .

\ \ 2
have considered the guestion closed. Whatever the reason,
‘ , : . : N T
relatively fewef»stpdlesvon'fhe sUbject]wer§bébnducted’after

. "2 ’ :
- SN

i

The earlier research w

erned with statistically

. . . o X
sigzni ficant findings tha applied to all situdentse.

.. T .
No study could be found which attempted to 1nvest1%§ie»ﬁhy

‘some: children repeated and later succeeded, While,othefé,(in'

o g

’ deority} itris\true) were retained at a grade level and. .

¥

later made little or no measureable ecademic gain. This
wfiter suggests that the guestion of why 1s equally valuéble-‘

for research and indeed qmy'lead fo.some_beffer

understanding of the offects of don?pfomofion on childrensw

After 19250, a faw studles appeared which.seemed to
1nd1cate‘that the differences between the_bebaﬁlors of

retained aqd oromoted children were not nearly so great aé
5'.‘ .

P » )
+the previously revorted studies indicated. Lobdell (1254)

concluded that
weecareful selection of the crildren who are to
repeat a arade..- can help bring about successy
during‘and after the year ‘of repeating, for a larger
percent of chlldren than previously avallable data
might lead one to expect (p.337).

In 1959, Worfh reported:

Continued reliance .upon nonpromotion in Itself to.
improve schonl achievement is unwarranted...Non
promo tion does not seem to have as adverse an effect
on soclal-personal development es previous research
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k2

might lead one to exoect. The social personal
adJusfhen+ of low achjevérs-.-appears"to be as good,
if not better, than 1t is -when they are promoted
(pe201). »

In spite of thelr apvarent return to emphasls on a
global reccmmendetion of the effects of retention an

individuals, the following two studies are indicative of

receﬁt sounaly designed research in the fileld.

o
]

In n longltudtnai study of Grade three repeaters
measuréd'three &ears‘affer thevrétention, Ogilvie (1961)
_fﬁund that theugroﬁo of promoted‘low achlevers‘wére‘superlor
to the matched é;éup of non—pro%ofed qhildren in gight areas
of test.achleVemenf. ﬁe concluaed that the benefits of T.
bromotlon to low achievers who are pfohbfedbis greéter than
thovbeneflfs:for a tike ppmber §f non-prohoted low
léthlevers. fhls éonctusions is éupporféd by Dobbs and
Nev?llé (1967)'in_their sfudy.of.natched groups of retained
first.gradprs aﬁd promo%ed‘gecond graders; After one year,
both éedding ;chlevement gain and ari thmetic acﬁlevement
gain of the promoted group was found to be slgnificantly
ggeater thanjfhe non-pvomoted‘groﬁp. _5/

_ 'As already sugcested, amongst the numerou; references
explored in depfh, dot'ono research study could be found

iy .

whiéﬁ’rgpbrted findlﬁgs conceérning retention at the

X

 kindergarten level. Whetherlpvevlous-researchersxhéve not

cnnsldevgd.t%ls.WQrthi,éf investigation or whether they have

g @ e C e e ' . . o S L i
felt thet observations at other. gradei"levels. could:

o gendratized. to the ‘kindargarten . level (thus making such a

EARR A ¥

study‘éﬁpeéfluouéj, could not be determined. However, two
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factors would seem to oolgt”to the a¢vlsability of just such
researche Firstly, the fact that nearl& 100‘k1ndorgarfen
children in one large urban anndi@n_school board alone, are
annugl}y not promoted from kindergarten would seem to

indicate a need for research at thre kindergaten level.

a Secondly, the fact that non—-promotion at the kindergarten

level requires:parental consent, as opposed to sole school
At
regsponsibility at the other grade levels; would indicate

~that a difference exists between retention at kinderéarten

~

sa _"as opnosed to the grades. Whether this difference is

substantial or not needs to be invesfigated before one can

assume that retentiomipolicies are equally appllbablp at atltl

o

levels of education.
The strongest appedl for research into the patterns of
characteristics amonagst individuals and their school

*prrogress was made by Kifer (1977). In investigating the

»

" impact of success and failure on the learner, he concluded
N .
that & single instance of success or fallure is.le%s

signl ficant in effect on an individual than the patfern

~
ot F; -

produced by a sequence of successful or unsuccessful ,
¢ A

attempts. In this way, successful and uﬁéuccéssful academic

achlievement had a cumulative effect on thélpefsonallty
measures (and thus indirectly on future achievement ).
Furthermoré, glthough school success, or lack of it, had a

substantial effect on the deve lopment of percsonality
. , e

churacterLS%lésw,+he“home also affected the personal

"%gvelppmenfuof the student. Those homes which showed hlgh

R R VR,

v
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.

1%Ke1s of concern and which rewarded academic achlevement
eproduced students with more posgitive views of themselves and

thei~ abllities, than did homes with. low levels of'éoncern
-~
and reward. >
«This finding suggested that one could not view the
Impact of success in schools apart from whaf was happening
in the home.

Ae IMPLICATiONS EOR RESEARCH FROM LtTERATURE
The researcgifOported in 11teratpre suggested several
.lmpllcafions for this studye. These include:
1. An inve;tigation into tge'reasoﬁ why some children
succeed after;rétentién and others do not would be aé
b T ) , ) - ‘
fextention to research already undertekene
2. RO£enfion at the(kiﬁdevgarfen ltevel is a topic which heas
not‘beee recsearchede.
3. Since petterns of success and failure, rether +*+han a’
9ingle Incident of either will affﬁ;t achlieveme nt and
"persgonality, it.is the pa*ternsAthaf‘deserve most
attention. '

"4 Femily cha racteristice influence an individual and thesd

characteristics should not pe overlockede.

»

“



ITI. RESEARCH PROCEDUéES AND DESIGN
Thise chaofev“outll;es the yeseafch proceduréé'dnd design
which Q@re lncofpor?ted into the framework of this studye.
" The chavonter begiAs’with a Justlficatlon for the choice of
case study mefhodoldgy'using‘lntefview datae This 1s
followed by a description of the-sequentialvdpéision—making
employed. The pilot studyris reported, as is a desgrlptlon

‘of the children who made up the sample.

A JUSfIFICATIO& OF DESIGN CHO;CE

RBecause non-promotion at thebkindérgarten level ﬂas
received minimal attention from researcherslpreviéusly, ah!_
apornach'thﬁt’would_permit an 1;§esfiéatign.of fhé‘ra;ge‘of
effects that retention has on lndividﬁals woﬁld hé needed;'!'

At thls stage, the research must be fundamentel and basic,

perhaps capable of laying the goundation for léter. more
\

-

highly contﬁolled studiés.’For vari ous reaéons, several
methodolngies were discarded.
Exn.e.zoi_mm; Regearch

The first style of resedréh'thué discérded was an
"experimental design..Experimental_reéParch wogld.npt permit
the exploration of the lnterrela+lonshlp9 of Sever;l unknown .
variables. Experimental reéearch is best used in fields
where much background 1nformationiis elready knowne Al though
" nonrpromotion hgs recelived much attention by réseafchprs,

the conclusions drgwn aré contfadictory.’
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_’On'thé ore -hand, some investiga+ors have found

S .

non—prOmotionito be a deferren%‘téflater achieve@enf (White
€ Heward, 1973; Dobbs & Novitie{'igﬁﬁdp Also supportiﬁé.the
Pésl*ion.thatrreféntloﬁ did nOt”hel§ étudéhfstcatoh up' |
académically{-Godfref (197D$ éfafe@ that feellhgsvég éeif ;
worth were 1@We£.1ﬁ~;éf;f6;d stuﬁénté; |

On the §thér~h£n&;‘ofher.rese;rchers‘haveffound that
_réoeafiné a grade apéeérs +0 have beneflcial effécts on
sfudent's gbades and the childfenis behavior in a group.
.(Scotf € Ames, 19693 Nicholson, 19653 Sfflnger; i960)

.Nevertheless,\rese;rchfon_Pider-grade‘childr9n méy nqt
be gegerallzable fo tge,kindergarten level.

Questionnaire Methods

Y

Aiquesflonﬁalre method would also be of limited value
for gathering data. While permitting large numbers of

fndlvlduaié to be sﬁnyéyed, the questions mpsthbe determined
1n'advance, and»infore;fing ob‘ﬁﬁusual dnswerslgannof $€
explored in detail; A-quéetloﬁﬁairg,;itﬁ a Likért scale
reqﬁires forcea choilces frbm‘answers,biéselected by.fhe
raéearcher.bThis methoa is not éafti&ﬁlgriy.ﬁpndusivé ;o.
exploring a'toplc.whéré perceptiqns‘anA'insiéhts mighf'vary
considerably amongét'lndlvidﬁéls answeflngvfhg quéstions.

Certainly, the use of a qﬁstlonnlre_mothod Would[hg‘

o
. .

;diffldglt for non;neaders»aged.slx présevén}‘
Statistical Survey
Also evenfuhll& discarded was a statistical survey

method. A stﬁtistical survey mlth be ueefpl for gathering
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’pasic informqf!on éuestiﬁnsvfelﬁted to pppplﬁf%oﬁ datae For
;xgaélé{ the p;oportioﬂ‘of_eacﬁ sex'fhatlié nof'promoted .
could‘bﬂzlnvestlgated to discovgr 1f-1n;éed moré boys aré

?'retaiﬁed than glrlsf‘or thé span of birthdqtes»andsre}gtiyé_“
)gggg‘at‘thé:time bf;réfentLoﬁ coul&‘be“éhqrtedffo Lilﬁstrﬁte'
.if yoﬁngéb;chii&f§ﬁ.tenqito'ée.refai;gd to’a;greater-dggreéﬂ
éuch a survey of ail nonébcomoted kindergarten chfld}en

spvanning the past tﬁ%ee ov‘four years weg contemplated, but
; 1

dlfflculties ware oncountered in 1ocatin‘ all of these

w

4
chlldreh, as no centr&l regiqtvy of all records yet exiqts.

:Qgsg qudx

Case study epproach 1s'de§cribedihs an examination of

)
"an !nstnnce in actlon"-(MacDonald > Walker{ Pe 2) and the

a

aim of caee qtudy reqearch 13 “to reveal propFPtqu of the
class"to which the 1nstancé'belongs.
When explaﬁat{én, propositional hnowlodge and law _
are'fhelaims of 1nqu1ry, the case qtudy will often
beé at-a disadvantage. When the aims are ‘
understandipg, extention of experlence, -and lncne&se
in convict “in that which is known, the
disadvantage disappears. (Stake, pe 6)
- The case'étudy method.has been criticized for related,

B

2pﬁé§enf weaknesses. These are: J

,{; The ﬁqcegsg;y”feliance on résegrchers’wh§ may tave
possibleihldden biuseq, |

2. ‘The low roliability and validity associatéd with ;
multiple selectlons‘of cases and }nsfghccs;‘A

3. ThP,prbpléh of anera1};§b;11ty. )

To =ome exfent tﬁésé ﬁeédwfb bg'recopnlzed and aﬁknowledged.

-However, thease weaknesses may not be severe enocugh to
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Gndermine confidence 1n the case study rethod altogether.

Kennedy (1978) for example, nofes that'generaLizdblllfy 1sf

.not'an'elther—or’sifuatioﬁf Rdther it 1sfa'Juégﬁent of
degréé.‘(p- ﬁ)>

Tn.receﬁf‘yéé£5jmuch has " been wrl tten in sﬁﬁborf‘of'
cd se stu&y,rese@géﬁ-(stuké; 1978, M;cbogald & Walker, 1975,
ﬁdgar and Billibés{ey, 1974,:Herson 8 Bariow,.igéﬁdsfor
flelds such  as educatlon. Stake (p. 7)) pointed out ;gaf

since femvlawq have been validated in the field of

.?ducafiqq, and because reSearch informatiop is usefdl fov.

reasons other than the 3evelopment of laws, continued

,g+fent10n to laws is somewhat‘pedénfic;’ﬂe f&féaé&s
'iﬁcreasing utglizat;on ;f the case study metﬂod as a direct
'méanq.of 'ad&lng to exporienco and improving.underqtandinc.

Beca;se it permitted an indepth penetrat;on of the
-toplc of’ nOﬂ-promo;ion by lookinv at those individuals
affecfé&; +he case qtudy method was selected foruthis
.inveqtlaatlon. Althouqh rellnqulshing the greater depth
permiffed by é singlp.cabe study of one individual,.a sefies
of case s;udies which migh+ reflect qome degree of
fvgrlgbllity'was’pl&nned. A lonqitudinal case etudy method
wﬁs ;uled out, at thib point,'due to time conqtraints-
Rnth;r, data were gathered throuxzh 1nfervié;§ r;gardingi
recélled lnfovmaf{on. Recallad data are affected by time,
and mlstéken meﬁﬁry must be ;ecogﬁlzed as a potential

influoncing factor. The rocalled da ta were supplemented by

v:information gathered from *he chlld'sfschool recbrds.
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Cumula*{ve.record,cavds were gearched for any pertinent

notes regarding the kindergarten and grade one yvearce.

B. PROCEDURES FOR DAT@ GATHERING

The research questions as itemized in Chapter One
provided the goal for date gatherlng.“Beéause at least one
questiqn dealt with the effocts of nén-promotlon followlngu

retention the chll@an selected had to be bevond the second

vear of klnderg&rtén in thelir schobl Progresse

A sample size of bétween eight an¢.twelve children wes
deemed appropriate as this npmper wouid be large enough to
yieiq data based on a variefylof circumstances and yet it
woupd not be too large a nuhber with which to cope.

THE BlL%E/%EﬂDX "

A pilot study in two Stages was undertaken to answer

. 7 . :
ceversal qﬁéstions related to swvnecific aspects df the study.

* *

In the first stage, the focus was placed anthé . , ~

pract;calities of the quétlons and their context. Questions -

were acked of three non—sgmple phildren. The reéults seemed

to {néicated that:

1. Children aged six to elght, are capable of verbalizing
facts relatedito retention despjite a two year time
lapse.

2. To a lesser extent, children aged six to elght, are

‘capable of the recall of emotion related to retention.

3. Recall ability véries-amonzst children. Greater quantity

of recall data from the child was assoclated with those
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children who readi ly Qolunféered additional oommenti;'it
i= assumed they were more rela#ed.
In the second stage of +the pilot §t§&y, th e orderbof
the interviews and the parent questions were considered. A
child was interviewed 1in schd;l, followed by a group
interview 1nvoiv1hg mo ther, f&ther andvchild at home. On the
basis of this éart of ;he study, some indication wa s given

that!

1. Adplts are capable 6f recalling and verbalizing personal
incidents and emotions.

2. The willingness 4o shere privete fhougﬁts is maximized
by informel discussions brior to and fqr shor+t spans
during the Iinterview.

3., The pacing of the 1ntefv;9w should be relaxed.

4, Additional assurances of‘anonymity reassures the adulf-
sub jects.

Se Adventage ley 1In interviewing the mo+ther first.

The effect of non—bromét!on en the child as perceived
by the mo%ﬁervwas valuable in preparing the researcher to
interview the child later. While bothk parents shared
inféresting commeﬁts, the 1mpracticall ty of‘lntervigylfg
both parents in all cases of the full study'yas réﬁiizéd.f’w
Thereforer father 1nteryiew9 were not included. The décisioﬁ
weas made to include the mother'’s recalled informe tion, based
on the supposition that she 1s the primary Iinfluencing adult
fpr the fogng'c&}}d (Fran}lel,IIQCQ). However varaiations in

)faﬁily.structures_vqu}d be,hoted and jofﬁtﬁbr single
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parental decisions would be described, .In the research study

-
B N

a< conducted, date related to the father wasg taken only asg
. - y !

revealed by the mothere.

Ce LATER ﬁECISIONS A&D;RELATED PROCEDURES

Known was +he fact thdt apprcximately one hurdred
children were presgsently in their second year of kindergarten
in the large urban School eystem selected for the study, but
unknown was the number of children that made up the
population of those'lho had attended kfﬁdergerten for two
vears at some point in time previously., Because kindergarten
Programs had only bean egstablished aé\panf of the public
education system approxiﬁately six vears ago, the earliest
Zgradue teg migb% be in grade five. Had any of these children
been retained in kindergarten the oldest might possl?ly now
be iﬁ Zrade foure.

Thq research devartment of the large urben séhbol
system was apéroacheg for pérm{gsion to use system date foy

this study. Agreeing to sSupport tte study 1in princionle but

pointing out the heavy administrda+ive demands 1dv61Vé8}7fﬁéf

s r

whead cuggested-uqlngva?s&mple otischools ratﬁer thdﬁ thef-

T, EE R

total. Thus it was not posqible ‘to .select children for the-

_cfudy from all possible chi ldren "wha had been retained at _

the kindergarfen_leval. Howevgr, the schools selected for

~

the atudy were from those recommended as most likely housing

Tetained kindergarten children.

“

A gquestionnaire wus_sent‘to the principals of the
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t&enty aéhoolsAident{fied-by the school board research‘ -
departmen+t. This survey acsked for ;he names of children now
ir grades one, two or three who had been retained at the
klnderqarfen 1eveL and the names cof. the current grade

classroom teachers (see Appenqlx A for a cony of the lettesr

to the principal and replyqfOrm). After ten éays, thogg//j;77

../7
—

principals who d not replied were fplephoned as a 4

reminder. Of the twenty letters senty nineteen were
returned, and severiteen of those listed at leest one child

who matched the qutebla’descbibed. Five additional schools

‘were rvrequested for addition to the survey. OFf these, four

replied to the request lotter and three houqed at leaet one

child for the group. Out of the twenty-three schools from

whlch rpplles wereAreceivod, eight chilgrohtﬁe;e identified
at the grade three level; eleven at the erede two level; and
forty-one at the pgrade one .level. (In additlon, one child

&%ténded primary‘oppqrtuplty cLauswand one attended 8 half

d&y'kindergar+eﬂ and hal® day grade one program-) S

The grade one level permifted'a bépulati@n‘frbm“Which a’

3 . L. . - e e L .. P
¥ .

mgrouu could be drawns Furthermore, this level permitted the

49nthd;rectw1ﬁf1uence of time ( for forgettirg) and the

“léast opportunity of other confounding influences. Rather

than employ 4 randon sample technique to select the group

for case study, an attempt was made to deliberately select

¢ ~

chlldren with as many dl%fer°nf charncteristics and from as

[ £ KN B

N R

‘many dlfferenf Situations'ng poqublp, Classroom teachers

wevé asked to briefly descrihe the_child.lhis ability and
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his circumstances. From‘these informel reporté, ten children
were fﬁhf&tively selectea. Of these ten, seven were.selected
becausé the!r achievamant ranged frém FTEF‘?;‘TBW, and an
additlional three were selected because of unu;ual
circumstances in‘theié hisfory.

Letters ( see Appendilx B)‘were written to the parents of

the children Pxplalnlngbthe study and asking fcr parental

vermission to involve the child and tre mother in the study-.

A phone cqll was used to gather tentative approval from the
mother and to establish an 1qterview date. ’
Fach of the mothere was ynferv]ewed in her own home. A
consent form wés obtained. for paﬁtlclpation in the.study. A
casgeffp tape recorder was used to record the conversmtions
"and the researcher.made brief notes duriﬁg_fhe€intervléwa

Fach tape was transcribed sh0rtly»thereaftpr and a summary

of ‘theé - 1nterv1ew vas rpturned fo ‘he mother for addl*xonq'

. s N

Addicob;éét;apé; J
j;ﬁﬁch chilq,wds:}nféévyéégd';f"ééhdéi.:A}fer‘spendlng
. Halfvgnrﬁégr'¥o o;é‘gouffin thé'clﬁsnroomj the reqearcher
'ﬂ qh&;éh11d.pe;i;;& es unobfruslv¢[y as poeqible to a secluded
corne; ofbthplqchoﬁl fo” the iﬁterview. The average
chlld—reséarcher infévview lasted fifteen minutes. While in
-the school setting, the researcher also ma&e brietf nofés
regarding iters in the childt!'g cumuletive record carde.
?arfiéular”atiention.waS'paid to records froa the

~_klnd¢rgarten yenrq, especlallv +hP SPICE checkllcts (see

Apoendlx C)-

.
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If former kindergarten teachers were precently on

staff, they too were 1nvolved in & shor+t interviews

D. THE CASES

Those\chiidren 1;ent1fled by their school principal
were children who had spent two years in a kindergaten
wlfhln the school system. As mentioned prevlouslyl ten
.chlildren were originally selected for studye OFf theée «ix
were male and feur were female. It wec necessary fo‘delete
two of +heée cases, as one mother refused permission for en
interview, and in the othgr case, Ere mother c6u1q not be

locateds (It 1is presumed'fhat the fami ly moved shortly

before the initial contdct)s The temale cate discarded coulc

not be replaced with another nf the similer cex. Therefore,
the %inal populafionwbecame seven mele and three female. The
Slﬁthdﬁfés of these cases spanned six montrks: from Qctoker
2, 1971 to March.lt, 1972. Three chilqren had'attended their
second year of kindergarten in a~c1ass with ¥he same teacher
each had'had the prior year;land one had changed schoois
'Between the two kindergar+ten years. fhe ten school locations
ranged across the four quarters of the city. Five o} the
children were first born; three were youngest in their
family; two were neither. Family housing ranged from large
single family units to low—lpcoma subsidized row housinge.
One child was native; one family wae recontly‘immlgrant. fwo
of the chlld;en were enrolled in a blllngual school program

i

(French—Englich) in the second yvear of kindergarten-



‘ITn order to preserve anonymity, the chlldrén:were
cnde-ﬁameﬁ:

ae subgject 1: Gordon

be sub ject 2: Johp

Ce sub ject 3J: Kgrl

de subject 4: Dpnald&

€e subject 5: Janis

f. <subject 6: Sandra

|

|

e subject 7: Samue l
no s;bjoct R: Martin
ie subiect 9: Chad
Je subject 10: Bhrbara
Tbanscriptions of +h§ taoed interviews were read:and
. summarizede. Thiévfhorough fa@fliarizaf!ongOf the cases

revealed a number of unigue features of ‘each cacse as well as

seversal common facets 5cross the cases. Synopses of the
interview data ard the information from school records

highlighted a2 number of pessible patterns of development.

The following chapter presents this data.




IV. DATA ANALYSIS

In order that the reader .is able to. fully c¢omprefend. the
géfgfanalY$?sg'exténdédisﬁmharieé:offfhé lntéréiéws‘uééd‘foﬁ.

generating a'frqmework'fbr é&éﬁ'éésé{TWéieldﬁhfted‘and‘ure

!ncludediid the f{#si'seéfibﬁ‘éf“fﬁlg chapter. Following

these summaries are synonses of the cases which house cogent

points in each case. The lastypqrtiqn“pﬁ.the,chapien.ﬁ.¢q o s
' R s .‘ ,;T‘v ) ‘_. . 'v . ', ‘"“‘ : A L. I oo - . u.
 ConsSiders 1hé,détavdcfoss'tﬁé“&&ééé'ahd‘ﬁdihis out geveral - -

emerging p&tterné'ﬁmoﬂééfdfhét{ndiv}dugls{ﬁ

Several conventions were adopted for the” reporting df'f
the summaries. As use was made of divect quofaiiqn from the
transcripts of the fdpe recorded ihferviews' standard
notation was used with short duotations placed within the

body of the summary (and denoted by quotetion marks); and

lnnger extracts inse-~ted in }nden+éd, slﬁqle-gpaced'bIOCRS
(without guotation Qarks, except 1in thre LnStance'of the
lnferviewee paraphrasing something sald.tp her. ) To identify
the speaker, pafflculaﬁly in extracts invelving conversation
of both thé 1nterv1ewer‘§n& theléubjpct, notations of "“I'",

MM, MCMy, and "T" referred to the interviewver, mother, child

and teacher respectively,

Further standard notation included the use of "eoo'" to

“ denoted dgllbéf&te-messLbhévtfq@.fﬁéTo?}k}ﬁéi;frﬁgsérkﬁigf

‘”Phrnspsgthqtgwefe incomplete, or pauses made by the sSpeaker

mmene;ghiwﬁ”asgu;,nv.Ahbbéviuf{onsprﬁe*kopt?#df§7m{hfmuﬁ{”
L T e v e e e T S o ol

N

:rhdﬁeVéh(ﬁbné5ér,twoLseryed-tbuA§Bid ie§ef1fi5ﬁ"6f?Edﬁgéthn;uw

citationsy ForiexAhpIe;”ki*ahd’kE”ara“hééa“fo'ﬁdﬁﬁtifﬁ?the"“
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first end second year of kindergarten respocfively, SPICE is
. the name of the school system checklist used to report a

klndergarfén‘chlld's developmental progress, covering

Social, Physical, Intellectual, Creative and Emotional

aspects of grthh. Quarfers of. the city were denoted by NW,

NE, SW, SE.

<u

. SUMMARIES OF CASES
i e /
: LT
. A. CASE 1: GORDON
PERCEPTIONS FROM GORDON'S MOTHER -

~Gordon had attenﬁed playschool the year prior to his

first kindergarten experience.'Thﬁ vlayschool teacher hed e

reccoenized Gordon as young but had mertioned that she felt
he wes doing really well, "comvared to the>résf of the kids
thet are his same age".
c%indergarten 1. During K1 Gordon was ebsent from school
P )
dueyfo illness, asproximately 53 days. He suffered from a
bron;hial form of allergy to mblds,.dézs, cats and '""a whole
fggryng qf_ﬁh}ngs, essthe usual «...you know everyfﬁlng that

lf@fﬁhéyTéVQrffaLR'abduf”kidé'being‘alleééfc to, he wes allergic

“”;%b");Heiﬁﬁmlafcoﬁéhlby.tﬁe,hdﬁfp'usuafiyhdt"hight.-Hewglso o

~.r* was:poorly coordinated. PHgvdldn!t'boldAhfé pencil

- ¥ v propérly i Hé ‘dldntt hold his spoon properly.-He didn't hold
lund@ﬁéc}éd#by”

- Lt - - - . ._‘---—- x" ‘i .A' B “ ’ ) ' ~
. nnythlngjpﬁop&tlyg;HIS“agllity‘fd'rgadﬁyenf
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the kindergarten teacher. In thé*final interview that year,

the parents happened +to mention that fre could read‘atkyhich

the féhcher,"was_comulefelynshockedﬂ.

:ThéiNAn—Promoflon Deciéion.'At approximately November

of Kl,v&t an 1ntervlew with the teacher,’Gordon'c mofher was'

’1nform0d fhat a posclblllty exl%fed thaf Gerdon would Spend

“ -

fwo years in klndervgxxen. Cltlna 1mmaturlty AR the main

-reason, . thae, tE&cher had given an exemple'of Gordon qittina

’ln claes and walfina; becausn fhe”project'he"wds reduired to

do needed an opened glue bottle. "Gordon had never seen a

glue-botfle in his life, and he didntt know row to use lt,

'

‘sa She let him. sit fhrounh thP whole clasc.' The mother

admi+tted becoming defensive at this interviews

M I went ln-..Thlnking fhat :he wa s going to say
that he wes doing alright and whren she said te
wvasn®t, I 1mmed1ate1y {hought...Tho firstrthing she
=atd wasy"Is Gord an- *only .chitd? "1 qnid,"Yes T "Oh,
yaou can fﬁ[l by thP wey’ he doeqn't want to do fhinas,
for him=elf. I thouqht,‘"Oh Juqt becailse. he! q an
only child, now, he doesn't wan+ to do’ fhingF for'
himself"., Then cshe commen tead about his vpcor
oatlence., Well, he ig left handgd,... s0 he's poorly
coordinated. So I think my first reaction was that
already this boor child has gct two strikes against
Eim—-he's too younpz and he's left heanded., He's an
only child so therefore he must be a hopeless cages.
So I was immediately on the defensive.

'

After this interview GorAOn's moetlher considered requesting
that he be placéa in the other kirdergarten class, and she
also mentioned that she considered wlthdrawing him from
kindoraarten and.glaclne him in playschool,’but that the

teacher had encouraaed him fo remaln.
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"1 Can - ask’. a perqonal question ebout your first-
reaction? L : .
M: Ohy I think T cried _for abouf'fhrée'days-_ﬂe'was
Tittle (baby)... and. I was crushed.. Here I
Hfhouvht 1¢d. done such a gveat Job of raicing this’
Akld and there I was <.

¢ fﬁ January Gordon's parents bo*h_attonded %he ihtérylew
with the feacher,_Theﬂmofher'fgtt a more possitive &tfltude .
in th?_té??ﬁﬁf(vlﬁe:téa&ﬁgf'ggﬁrCQEh;h%é&.;hg;fé;méTChildPéﬁ\
Qould 9ury1Ve'éfwfﬁe hotf&m éf the class.

M: Gord will never he content to be at fhp bottOme e

Ha's rgot’ to be at the toPedeB0 thiec wag heﬁ feeling

why hp shoculdn't Zo on. It wouldn't be a struggleds .

Nggr the:ggq_of the year, an lﬁtervLew with the

.pafeAfs, 4he.tedcher and the guldence courselor was set upe
The gﬁidence cocunselor relatecd the.lncidenf‘of his own son
who thad been pusted on %n a similér sltuvation, an action

which he had regretted because of the irustrafloh in this

,Child- The teacher had:exphgssed_concern for Gordon on a few

“8aysfihat,h&d:been'"Véf}ﬁfQéTY fr#sffaflﬂévﬁ”The.pavénfs‘

.aﬁprééiated.the perséﬁ;i.oxéwﬁlés ﬁéqéﬁée'}hé? §ne; gf{no
F!milar‘situafiéng ;ﬁd théié cﬁnseqﬁences. "You . felt that iIf
they ;ere that positive aboﬁf if;;.That'you were
prishingeseceAnd you might be paying some daye Gordoﬁ's mother
had b;en the person to inform Gordon of fhe non—-promotion
decision.

IT (May I askleesshow you handled {t7

M: Well we handled it wrong. I should have. handled
-1t - the way all the rest -0f the mofhprc did. They -
made the teachers tell the kids,.I:didn't. I felft it
was my responsiblllty, so I told hime I Just said,
"They just feel that you'll make it better by going
‘back another year...that your Pprinting isn't up
to-~And that you don't cut and-—-And I said "Now .
you're goinz to go back another vear-and really try
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(,hewmlghf:bé'Bd;éd'theVSQEdnd‘yéav. They . considéfed a

'J}Ukrainlan anlich one,Awould not‘bave bé@h*Shifgblé{"?

.to-cuf.

'ﬁis_mofﬁer‘felf that Gbrdod hadié‘"terrible time":~~>‘

e e

‘acceptlnq 1f becauce he had frlencq 1n the claes who were

golng on.e Gordonvaskéd questions regardlng a'neighbbr boy

P

who didn't speak clearly. "He can't even talk, how ¢ome he's

,jnbf{going‘backiv and,"Wh&t Eave\[~dong wﬁdng?ﬁiﬂié mother

trled to éxplain it:'ﬁYou hﬁveﬁ't»dbﬁeianyfh16é Qfoﬁé; [¥‘s
no; what ynout'lve done'wroqg, Go;d. It's .that youlre §ery
yhuﬁé-"mb;;Péé;&da~kn;w'bf another claSQmaté eqﬁally yéung
gélng one H{s mother noted.£h§t he esked all summer,

M ;What~do I have to do to €0 or to grade one?" It

was jﬁst ééhtihuatﬁ,gyou know, and it was hard... - .

Hls"paféhts;.espeelale:his fafher! were,cpncernadvthaf

blllnqual program but the only one in the area, a

Y -

Kindergarten“Qw*GordOnlaftendga the sdhéﬁéluss~aga1n

~

with ‘the same teachep.'CQmmencement to the second'yebriyash;h.ﬁ:

RN

. . a ) 3 " . \ . . . .
eased by a neighborhood frlend who was beginning his

kindprgartem experience:

i3 1 he had to g0 by hlmqelf to that second yearlof
klndergarten-.. It might have hurt him more. “But
then Gregory started with Gordg and they almosf Ilvpd
1tog9ther. And you know, he Just changod friendss T
fhlnk it rasn!' f hurt him, that way. L

-

There;was a marked'slmllarffy between the first yéar of
Kindergartén and the second, at least for Gordone.

Mieeshe brought home exactly the sane paper on
, exactly tre same days tetd done the year before. So.
that wasg the hard part becnuse we'd said he would
’havo a difterent program. He wa's terribly bored. I

v,

28
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foughf'wifh him theuwhole year 16'get'hlmlfo schoole.

During the courae of the your, Gordon's dog was qubject

to fifs, and becauqe he was a oo%clble cause of Cnrdon s

,alleroic bronchith,'a decision was made to have hlm !put to

' e

siéép';‘"klthouvh he - Just thinks fhat he d;ed-f Gordon ...

#

fecries. about ( the: dog) =t111, ‘the - odd night‘.
Also during that vear, Gordon's wieh for ;.baby brother
- came true; and his fafher‘s Job took rim away from home 1eés

frequently. Music lessons were lhfroduced- Two recalled

1ncidents illustrate Gordon's school life. In the first,

Gordon had thrown somethino in fhe‘air, and fhe feacher,

lrequired that ho étqy 1§“A

,,‘.,\. .

after cl&sq.."Ho cried and cried...he was afrald he would

miss mu:ic fhat day.J Gopdon npver retated that incldent to

~a - . i - A B
P . T 3 .

t'hicinareqte. The teacher called the -next: d&y wben Cordon was
'absgﬁt; thlnkinwiperhapé tgaf hé ;;s away for Treasons othor

  téan thGical 11Lness-V>3\ ?f>wf:ﬂ: ”'f”’

| 'V~The second 1nb1denf'£5§olﬁéd"a 1Afe?&fy19allhftééﬁééi 

oné morning. wi'th the twovéther childrpn jnvolved, Gordon , /

wmag gent to tre principal's offlcs and hls parenfs were

_]nformed by phone. "He was never late againees He'd learned

§

! ~

‘hls-losson...l guess." Also that year at school, Gordon was
,glvon +he.opportunifv on fwo occasslonq to rpad to the”
‘clecq.'

Grddé.Qne-.In'contrast fo his first year of

k{ndergdéfen whenr he didn't ask for hplp wlfh his glue

battle, in sSchool Gordon now. washﬂalwaye asking questions.

- . e e e e
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o
=

O

"He's fhe‘flrst one to volunteer for everything."
»

Oﬁdon had lltflp to do with his former klndergarten

frl@nds s{nce he made new onns in K2. However one friend,

‘who had gane “to playschool and K1 witt Gordon, ﬁoi teased

him abeout failing. - o

PERCFPTIONS FRCM.GORDON

What Gordon liked bast in kindergarten was ' free play',

when he would play with blocks. He related
G: I can remember when I was ualking pnd T alwayc
looked down and: “Kéith, Colin and Robbie were ol&ying
+hpre. They kept making these’ li+tle chairs out . of 'ﬂfh
blocks and Keith gat in his and it broke, And Le T
vent "Qoo-ee!t, '
I: And 1t fg}l down? - -
C: Ye&h. He ‘wag sittlng on 1t...man was fhere a’ lot,
o blocks. (I&UQhQ)

L

H° r@called doln7 workshoot: where. you have.to Loog atjv:
these thin&s and %ay which-things werc dlfterent"‘.And‘"thaf
{wéc h;ra. R - ._5yf: L ' -
'Gof&op'é teacher was 'nice! but she "diont't like‘us to
’sfav inside for . recesq.§5he dldn't like thet at all.
Another fﬁing she hadn't likedbwné "whvn we Qene late
~2etting In.h . n | | ¢

C: When the door is closed, you're late. "
I: Then what did you do?
C: Well 1tfa11 depends on how late you are.
1: What {f you're a little late?
C: Well fhen she yells at you. And 1f yvou are really
Inté, like Dawn and Suzanne and Pat+i wvereé, then you
have to g0 to the officesesdt s you're really late.
! Were you ever reelly lata? -
C: (pause) Woll, only once,

[y
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a1.

Gordon still as:gclafed with two other boys who also
spent two years in klndergqnten with bPime Occasionally they
played aft recess..This pla? to;k the form of-Callinq Gordon
an\'alligator' when he wore his green‘kee—shigt. Gordon
tgﬁsed them about their bean plant tret wouldn't grow. If
u;y friends asked why'he spent two yvears in kindergarfen he
told fﬁoﬁ, "I‘Just say that I'wasn'¥ old enoughe." If he
cou{d have a wish for>anythlng it would be, '"that éli my
friends w;uld be in the same room at echoecl." He anticipated

& pass to grade two, hut hoped Els teacher wouldn't be Mrs.

Carter. "She yells too much.!

INFOCRMATION FROM SCHOQL RECORDS AND STAFF
fhe SPICE Checklist for Kl notes that Gordon was
immature, "He need§ to continue to develop meny gross and
fine moter experiences, He has a short memory recalle.seand
he speaks 'in Short. sentences." He would sit patlently all
afternoon for a crayon. In September hé vas not able to put
on his own shoes or copt ~ he waited for an adult to do it
for him. A notation, Nove.e 25/76: "Ye can now tie his shoes
and dress himself," A freqﬁenﬁ response to a question
di rected to him QAS, "T don't know ." He could print hig
name, and identify colors, shapega and sizes. At the end of
the report is a notation that he can read "but he does not
select a book as free play."

Fis kindergarten teacher recalled that Gordon would

flinch if a ball was thrown to him. Attendence was low both

N
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years in kindergarten, As his teacher in K2 as iell, she
- ' A

noted tremendcus growth; however, "4ris wes not beyond that

expected for his age level." The repeat wes Justified on

non—agademic grounas- She notad a verbal ability to express
his feelings, however he resorted tc tears on occasgon- One
cemment she remembered Gordon making occurred,af*erlthe
birth of h1s younger grother- When the new baby had been
brought home Goréon said hg then had ;o sleep, "a t fhe ofher

end of the house«'" When the teacher mentioned this to the

mother, Gordon's mother commented that his bedroom was now

ecross the hall from where 1t had been prevlousiy.

His grade one teacher noted +that Gordon was an advanced

3

readers In fact te wag readlinz at a grade five level. During
. S ) - :

reading class, he and abbut‘fiVe'other children were grouped
for advanced reading and enrichmeﬁf;activi*ies. His teache}

by '
o

felt his social skills had improved. At the commencement of

grade onre, he scored at the 94%-tile on the Metropolli tan

Réndlness“Test.

B. CASE i{ JOHN

PFRCEPTIQNS FRCM JOIIN'S MOTHER

e

The flrgt recollection of John's speaking at a wvary

early age, came in the bathtub.

M:...and he started recitine ,nursery poems and it
was a four stahza thing. It waq then we discovered
what he was- qaying that we realized how well he. knew

ite And- ‘he’ wougd o .the ame with the Iciqh Rovers,
- LS

© . o
i
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who were his f&vorifps-..qis memory weses really géod
and he showed 1t from a real Young agee.'t

Prior +to énrolllng in school, John had. few friends from the
neighborﬁhod. "The nelghborhood hed one girl hig age'who he

2ot along wiithy but we didn't seem to find enough children
. o P e s e o oL e o

hts‘agé in tge ;re;-ﬁ

Kindé;g;rton 1l At fnur'years seven months, John
started kindergarten in +the netghborhood school which had
one kindergarten teacher, Looking forward to school each
day,\he“mede many friends, Although,

Mieosol discovered when he brought hise rlaymates
home, that many of them we re elght or ten months
older than hea.ee
I Did you notice anything in the way they were
rplayine that indicated to you that John was yYounger,
apart from their ageg?
M: T think more than that, hise (willingness) to go
along with their ideas and thinkirg tha* tkey had
"the right idea rather than perhaps holding out for
his Owneaes '
f
Attending 1n the morning class, John occasionally +took e

three—-guarter hour afternoon nape« He en joyed aftqéding

kindergarten, although,
Mieeeothere were one or two experiences early on when
he described that he felt left out of a particular:
game, but he wasg ready to bounce back in there.

This =seemed meore characteristic of the September to Novembe r
stage after which he took a spurt in maturity,

Miceoby the time he hit five at the end of Jenuary,
tie looked like he wag ready fcr kindergaten. Tf i+t
was a semester kind of program, then I would have
placed him in kindergar tén {n Jenuary. So it just
seemed. that was when 1t really flcwed for Frim.

-John brought home art work and Papers with a great deal of

o

eiclfempnt.



M:He shared a great deal of what he broughte«.and he
brought home everything he mada end. was very excited
end did well with things he brought home.
Jnhp likad nlaying with frlends inside or outside. Compared
to his sister who was currently ir kirdergarter, John at the
v Same ‘ageée was not as'pﬂrtfculﬁrify 1h%erestéd,in 560ks-or
\”sounding out words?.
T: At any point during the course of that year, did
the teachers..give you any idea that hre might be
having some difficulty?
M: She said he wag in the middle groupy that he was
golng along quite well and although he needed to he
fnouraged—at times he showed Fe didn't have asg muc h
confidence as he could havee
The Non-Promotional Decislon. Priocr to the end of the first
year of kindergarten, sevJ;al influencirg events occurred.
John's motter had discussed the situation with several’
mo*hers of chl!ldren who wvere havirg adjustmert diffticulty in
grade one. One rarticular woman had described how her son
haed cried everyv morning for five month s
Mi«eseoand to me, the thought of putting him threugh
anything like that for the period of time until he
hit age fixy or seemed readys Jjust made me shudder
and | decided in no wvay was that the route +to take.
Furtharmore, John had allergies which mede him nervous.
MI T felt 4f we put the kind of stres=s that some of
these parents were talking about, what happened to
their children at grade one, then I would end up
with a child who was at the doctors all +the time oo
And I certalnly don't want that,
The narente became aware that children in other
pProvinces did not commenceAklndeﬂ:arton before age 4 years 8
monthse That {g, the cut. off da+te is December 31. In those

provinceg, Jokn, who waasa born at the end of January, would

not have started kindergarten until a year later,

v
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“John's need to relinquish classmete friendships may
‘have been a concern to the parents hsd not gsevernal
colincidences occurred. Several kindergarten children were

’

from the separate school system and‘would take trelr grade

<

‘gne !A ; ;earb§ ééﬁg;até schaol; tw6 clbsélffiéﬁdé ;Q;ebfﬁﬁ
the process of moving. Only one friend, whom John had knpwn
in kinderggltan would;go an to graqe onee Therefore, even 1if
Jnhn would have coQtinued ony he would have béen necessarily
made new friends. Whereas John's father wes "all for trylng
the grade oney, John's mother was not =0 Sure.

Knowing thet the only kindecgarten teacher at the
nelghboring school was remaining on s+aff in the seme grade
-assignment and concerned that this teacher w9uld repeat thé
program ir entirity, the parents discussed alternatre
préérams Bv%llable.in the vicinity?: a bilingual kindergarten
approxlmntel§ two mlles awayy, and arts erriched program
annroximatelgiten miles away, énd a "regular" kindergarten

in the adjacent nqighbo:hhod. perrape 1 mile awayes

Pogtponing the decigion to Septembery both parents

A

azreed that John would be allowed to mature during the

<-4
sumMmernrs.

When school commenced in Seontember, John's grandparents
were visiting, and John was enrolled in grade one in the
.8ame school {n which he had attencded kindergarten.

Hieesand so he went that first day, and of course,
we went there with himy and I remember experiencing
a real "gut" feeling that this wes wrong, and i+t
would do nothing but frustrate hime NOt that he
didn't do work, sgsort of on his own —--his reading,
sort of writing; but he was more inferested in

\



creative play with classmatese. He wes on =&
definite-—wave length and I just knew in my real
sense that thls wasn'f what it wese.

3

After the relatives leftQ:thﬁTstﬁéfﬁef“madv A'vlsit;{b

B A R ) e e a-

]the prlnpip&L of tha nelphborihgesoboolcwhere aete. had'a DA

"really good experience'.

M: He sald so simply—-—that'!s what happened tc my
daughter...sort ofy, 1t wasn't that she wasn't. - AR
bright. It was' just that when 'she. hif grado cne, she
wasn't prepar@d to do the worke. She wanted to play,
so they put her back . in kinderecarten.!" He said what
1t's doing for Chlldr;n is giving them a chance to,
rather than be somewhere at trte middle or lower end

of the heep, to be at the too of the heap, because
1t's giving them six to elght months of ege.

John's father wag still cbncerned'about the étlgma

attached tn a second year at kindergarten,

M: For my husband it was, I +hink he felt like that
i+'s calling him a failure if we don't let him g0 on
ahead and it was very imgprtant.

~

His father's vlews were changed by chagce when one day after.
church, he conversed with another kindergarten teacher who

encouraged,

Mieeethat 1t would be appropriate to keep him back
rather than push him ahead, and this made ( the
father) rethink it. -

John'!s mo+he€;believédlthat if 1t was explained to =a
child why he was being retalned and ttat if tre child was

made to feel the decision was "right" he would be able f%

adjust.

M: Ve talked about it many times, in many different
waya to give him an understanding of 1teesI think-in
explaining it, I tried to-~on the basis of age more
than anything ¢lso. ’ '

.

His parents decided to enroll him in the kindergarten

program in the nelighborhood schoole.



Kindergarten 2. The second year of kindevgsrten was

4 ~

somewhat-dlffeﬁent.f&v-&oﬁh; The 1Ph¢heﬁfwds_good for -him,

"because she had a very definite progrem, rather than so
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much arfs a%d craftQ.'-?ob'fhb%@'éﬁiTHr@hf—Who*wece ready, a

-

"*real!'! reading readiness program was undertaken, so she was

glv!ng hlm a lot." qy exposing the class to a fair number of

field trips. particularly to watcr children ‘s plays or story °

i

events, +he teachef’Bullt;uooﬂiJohn‘s interests.
M: He qot to .put ony by himself, a puppet1éﬁow for
Cthe sfudentq there. It was "The" Witch and the Cookie
Tree" He had the Sesame Street~puppets and. he sald
when he wes finlshed, "they clapped so hard he -
thouaht the whole school wes .there watchings” She
encouraged me to take him to ‘somecone et the
‘“unlverslty and start him in drama, which I did not
'ﬁget involved lv.-.. SR

Instead John‘was‘involved in two dthé}vactivltieS.for

)

this year (pnartly because he knew no cne In his new cless

)

and parti&rté ﬁ;gvenf>a;y borédom ;itf’on1j a kindepggrfpn
proTram). The;e weré)SuzuRi ﬁusic, "s group type rhythm!
approach to music, and Beaver; (a scout group for poys aged
5-7) which brought John in contact with other youngsters
from both.communlfy neighborhnods. |

During the last two months of the second year in

kindgrgartéh,'John was transferred back to his flhst

a

kindergarten room in his own neigbborhood séhool.

M: Ste (the XK1 teacher) agreed to the two months, -
meinly because they were doing & new thing and there
wag the Commonweal th Games and he was £o excited
about thate

John's reaction was excited; however, hLis mother noted,

M: What the teacher dldn't notice was that he was
sort of g+rutting around the kindergarten in terms
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of "I have heen here before --1 krow it —-- I am
bored with'ﬁnyfﬁing thaf smacks tob much of baby

»Astuff. - : . :

I: Did she comment to. .you 1n fhat final +wo months

"that she noflced any chanop compared to the Year
beforo? : ceo . NN :
M: She said he- certalnly Saechto have contidence'

wAand sort of a feeling of standing up for thimself
B ¢+hes9 klnds of ihings.

e e s e

According to his mother, John seemed to édjust to the

non—-promotionr. He had not been teased about it by otter

childreén. His reply  to adults was indicative of the thought

he had given to +hg top1c.

-

M:Jeeeven the odd time now when anyone aske him —-—
- "Oh you sound like a smart boy, what grade are you
in?", he will say, "Wﬁll I am in grade one, but

really I =should be in grade two" and that's about
1+t. i

His mother recalled no tears associeated wlth.the
non—proﬁoflon deéfs}oni

The Grade One Yaar, J;hn atf;nded'Grade One af his
neighborhood schnol, with,fhe same teacher‘who rad him for
one week the pre;{oqg year, This‘year however, the class was
a split grade one—-grade two. His mother felt the program was
excellent with the teacher working with several abillg;
arouns at both grade levels.

Mf He llkes going to school,»cld not want to misse.

He is very particular about being there on time end

about contributingeese And remembering hls own

things, like bringing (a book) back on a certsin
day- .o

He was excited ahout school, brlhgihgfhome things to work on
4‘ |
and other things to share with hle mothers

A comparison was drawn tn his one friend.who aleso

attended K1 with Johne This boy, who was a few months -older
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and who went on to grade oneée” when John was retained

Mieeehas become bitter. He cannot understend why
John and his sister like school. Like, "What to like
abou* school" and he Jjust makes smart alec kinds of
cecmments about 1t,. : i

His out of school t ime iqcluded swimming, skating, and

|

skiing. He also chose pretend games in the manner of
. i .
drammatic role play and puppet simaulations of TV adtion

shows.

PERCEPTIONS FROM JOHN

JoHn had a fairly full memory of people and incidents

associated with the time he was In kindergarten. He was able

to recall the time he and his mo+ter first visited t he
second kindergartene.

C: You see, 1t's a, sort Of-my mom,shes...One day we
were playing at thig playground. It was right in the
middle of kindergarten. Mom caid this was my new
class and that everything would mhe okavese I didn't
really want +o g0

I: Why?

C: Because I had to make new friendsSse.e. leave my old
friends. ¥ was wonderin if 'I had to go there for

.

all gradese... Y
" John recalls that he wasn't forced to attend the new
class:
I: What did your mother tell you?
C: She said I didn't have to go« She said she wanted
me to go to see if I liked ite I liked it a b1t ——
sort of, not.
He also recalls that his new feucher was not mean but she

was a "bit strict. I didn't like +that,

Tohn attended tﬁat class for the ma jor part of the

School year, according 40 school recordse. But his me mory or
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knowledge ofy time 1s somewhat differenf:

‘C? On my second.day, my mom said she would put me

. back in the first school. She waited a week—--I don't

know why she walted go longe.
wﬁen asked anj:‘his friends, he relatgd many. incldénts

both from schoél and hdme'pfay. Thes§,frlends did wonder why
John ﬁenf to enother séhéol; "they did won?er a bit —_dnly'a
week — then ﬁhey forgot!. These”samgffr;enqsudidﬁﬂt“téase
hip about two years in kindergarten, but if fhey did ask

him, John was prevared: : N

C: I would.tell them. the whole s%or&. But if they

ask me in school, I'd say, "I'1l1l tell you at

recess',
John confided a versonal. wish that he would only have spent
one yeer in kindergarten, but looking down at.hls

intertwined fingers, he whispared, "But don't write that

downae' .

INFORMATION FROY SCHOOL RECORDS AND STAFF

From {nformatiqn in his ‘school files,-John attended 180
and 185 days of school, respectively during tis two years in
kindergarten.

The SPICE Checklist notes that during his first }ear in

s,

_Klniergarten, John willingly participated in alllactivitles,
coopera ted with ofherq';nd wva g énurteousﬂ Physically his
small motor coord(nétloﬁ wag "zo0d"; bhis large motor "fairly
ééod".‘Ho aléo was beginning to distirgulebh sounds and knew

his abe's and thelr phonetic aasociationsge. Furthermore, he

dieplayed *good! listening habita, fgood!? vocabulary and
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*good! mfmqu»rgcall. Emotionally, he séémed well adjusted
to k;ndergarten, wl*h'gopfldence grbwlng:théeughout the
year. Tﬁe te;;her noted that-he alwgys did his best work. At
the end of that ye&é,-there wAas no recommendation for
non—promotion. .

The.SPiCF report du;ing the second year indlcateg <
gontlnuéd‘growth.-Sné{ally,'he blayéﬁ'wéll with other .
children. He gharéd ideas in the groups Physically his.fine
moetor skills became even more controlled. Heodid very yell
1nt91LectQally. dsiné ﬁuhbérs, cslsfs and récognizina some
words in ptinte.

Towa{ds the.and o? the grade one yeér, Joﬁn was rated
as at the top of his class In academic subjectse. Cfally, he
was somewhat hesitant,

T: More <o now than befare, his speakimg skills are

voore He would rather whisner to me than speak to
the whole clags.
- The +eachér duest(oned 1f perhaps this might be a result of
insecurity nreduced by his mother's protectiveness.

T: T kngw she may have the best of intentions. But

it could be that she's squashing him. He has no

reason to be insecure - he has so much potential.

To hi; teather he did not appear to be overly excited
about achool.

"The principal of John's present school noted that+ he
was rmot falled through school policy but through parental
QEOQ;O. In faé% gad his permission been sought {1t would n§t

rave been glvens He felt John's mother circurvented normal

practice by withdrawing John from this school and enrolliing
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him in_ the neighbo;}ﬂg schoole.

C. Case 3: KAPL

"“PFRCEPTICNS FROM XARL'S MOTHER

)

Since a very young age, Karl always enjoyed listening

to stories. In fact he and his two older brothers would

"insist "No bed until bedtime stories” are read.

Kindergarten 1. Xarl was most willing to go to

kindergarten when he was enrolled at age four years seven
‘months. He certainly "didn't have to be dragged out fhe

doorn'. He enjoyed thevcraffs, and he liked his teacher, who

!
I

seemed to be "really creative!, However, his mother noted

.
[y

that bi= one problem was that "he fell down in
cohcentraflon".

Eis mother attended the class occesicnally and she .
observedbtht Kerl:

Mieseseaemed to sit qulte well; re got along wlthvthe

nther children; he never fouxzht or anything like
th&fa

Chickennox and a series of colde kept Karl (and his ’
brothers) away fr&m dchool for a number of days that years,
Occasionally when he didn't want to do some thing but more
frequently when he @Ldn't want to eat all his meal, Kari
complélneq pf stomach or headaches.

The Non—Promotlon Decision. At an interview "at

Christmas time" Karl's mother was told that Karl was ha&lng
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difficulties,.

M: T know that he wagn't‘learnlng h;% alpbrabet. He
wasn't too interested in learning 1t ... There were
other things that seemed more important to hime.-

Cowm;ntiﬁg' "I felt that was a little early", hié mqtﬁer
telt that Karlt's tenéher had«alrea@y made ub_her mind,'fﬁat
.Ke%l "was going to repeﬁt the year" and trhat " he was
youné"-

"But from her‘own experience with her,oldest son'whéfhad

‘been born at the <same time of the yedr; the age at admission,

_could net be the sole factor:

‘M7 But I ﬁnow Alan was born at the same time of the
yvear, and he has done fine at schoole. : )
, . S |

His marents were somewhat unprepabed for the school

recommendation:

M: We were surprised because he is so quick around-
hereess. We could glve him a couple of jobs to do and
he could carry out those jobs fire. We could say,
"Pick up your shoes off the lending, vaccuum ity, and
stralghfen'out your bedroom". And he could keepn that
all strailght. Hel's always been good like that.

In refiectlon, his mother recalls that the .
non-promotion decision did mot really bother her, bhécause

M: ( The middle son) has had problems with school and
it would be a good i1dea for Karl to repeat. We dont't
want another one with the same preoblems ~ this was
in our minds.

Believing that how parents hanﬁlo the explanation of the

P

nor~promotion to the child, both pafents were involved in

’

telling Kartl:

M We just =aid "Mom and Dad think that you are a
bit younger than the other children and 1t would be
better for you to stay in kindergarten for another
year. Then you will be more ready for grade oneess.
We just talked about ity not making a blg production
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of it af all.,
I . What was his reaction?
COMe That was okay with him.

Roth parents coﬁld understand exactly how Karl would"

Cl

o v

'feel-because his father hed reneatéd a gr&de in primary

school and his mother had been 'put back! at»the'elemenféry
school level, when/éﬁe had emigrated to Can&da-

Klndergarfen‘2. Leaving the plécém}nt of Karllfo'tﬁe
school, the parents di&n't specity a.feachergfor Karl's
secon year in kindéngarfen. K@(i wvas placed "in the other
class‘?\ 0

M: Ve feel, it was a wasted year, ... Just the same

old thinge. They 4idn't really push 1teese It seemed

they hadn't done anything different than the

Previous year. ¢ae Mlnd'you{“he“enjoyed the crafts.

Buit T think he was a li ttle bored thHe second year,
Karl would come home f#om;claqs a nd.4n }espoﬁse to his
motheé's querry about whaf he had &one, he .would say "One  of
these old —‘}e‘hadevlt last yaar'', .

Thé mother summarized by stating thgf she and her
bushand both felt he didn't get “anythi%g out of repeatlng‘
fhat,yea}". |

v

Friends of Karl's from the first year continued to play

with hime As far as the mother could discern, Karl was never °

4 4

teased by any7ch11dren about his nron-promotione.

Grade One., Karl made some progress academically during
. R
the veer in grade one. While mathematics had been no praoblem
at algﬁfor him, he had had extra help in readlﬁg.‘ﬁe

attended a "resource room" daily, plus a volunteer alde

helped him three petiods per week. Furthermore, he got
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relnforcement at home:

M: Well he still has . a problem - I know because [

help him - in tearning his alphebet - eight- or nine
letters.«.Some days he' g 2ot it and some «?ys he
hasn't. He 'gets confused - like 'h'e. He'lll say 'haa!
one day. The next it won'+t come to hime. Jo of

course, if you haVe to read 'rat', anc yYou don't
know what sound the firast letter makes, you can't
sound 1t out,.

Karl was a soclable ch%}d. He rad many playmates with
whom he asgocliated outside of school hourse. Most of them did
nof attend the first yéar~0f kindergarten with hime Together
with trese friends he rode bikes, built tents, and played on
a dirt pile in the back. On wearm sumrer deys they used the
pool in the yard; or tried badminton and beaseball; in poor
weather they played indoor Zames or wetched T.Ve. ("They will
watch cartoons on Saturday, until they have their f111, They
watch so much that they come up to see wha+t else they can
dOo")
B Y .
Contrasted with the middle sony who is careful but -
fearful, Karl was compared to his oldest brother, Alane.
M: Karl is like Alan. Karl will é%y anything. He
doesn't think if he will cut ris arm off doing 1+t...
He doesn't thinkeee "I'm golng to burn myselt." He'sg
Just confident doing 1te.es If you smny, '""Be

careful,... he'll remember what Yyou saide.. But he
won't gtew about 1t. '

PFRCFPTIONS FROM KARL

4
[4

Karl, a tall boy whose eyes alternately light-up and

fade as interest in conversation waxes and wanes, recnalled

. feveral 1n‘1dents from his two years in kindergarten
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(building ecastles in the block corner; having a picnic in
the park; taking a field trip to the fireball). Kerl did not

find any of the clasgwork hard, ";.. Maybe ‘the other kids,
but not met,

Karl understnod that he épent two Years 1in ,

kindergarten. Hisg expkanation for this was:

C: My mother kept me in once.
I: Ohy how come? . )
‘' C: I don't know« She though 1t would thelp.

~

Evaluating this,

I Dida 1+ (help)?

! (pause) Not really.
I: Did you like kindergarten? .
C: Well sort of. '‘But you. had to get to grede oOne.

3

Now that he is in grade ohe_hq thoueght ixt wae "more fun' but
he hoped not to spend two Years at this level. He also could
recall =zeveral children vho had been In the classes with
him:

C: Danny lives across the Street from USee. I should

be in the same grade asg himees. He's a grade shead of

me nowees T should be in grade two but I''m in grade

v *Q}_[!.? L]

Karl related many humorous incidents in which he and

his playmates were 1nvolvedvbut he had not ever been teased

by these friends.

INFORMATION FROM SCHOOL RFCORDS AND TEACHER

. According to hig SPICE Checkl!st for the firet 2ar of
kindergsrten, Karl enjoyed participating i ~lass activities
and he got along well with classmates. Als he was not |

subject to emotional outbursts. In assigned activities, his

-
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attention would wander; he dlidn't care to sit stili and.
participate during musjic perlod where he appeared restless.
Also his pencil control wﬁs shaky. Al1 in ell, his teacher
concluded that he was simply "imme ture". It wacs recommende&
that Qe spend another yenar in kindergartene.
During the second year in kigdergar*en the SPICE
Checklist noted that Karl interec ted wéli csoclally. He got
. 5
along with c¥assmates and shared materlals and teacher's "
time. He en joyved large muscle’nhysical activities In the
gvm, althcugh his eye~hand coordination In pencil and paper
activities was only "fair'". He followed directions well,
spoke Iin short sentences fluently, and attemrted all tasks
given o hime (Some of these were more successfully
completéd %han others)e. He could print his neme (in capital
letters) althougsh he sometimes reversed (in mirror) the
third letter. Although he en joyed listening fo storles andn
lecoking at books, he would not choose these activities if he
coultd pley 1in th; hblock corner. He en joyed meking creft
projects. He was & "most pleagsant child to have in class'".
His zrede one teacher characterized Karl as a bright
and verbhal chllq. "He is8 qguite capable of talking about
himself. He can relate his 1deas well", However, he had some
difficulty reading, and this seémed related to & poor
memory.
T: After he has bheen taught the word, 'boat', and
his word comes up in his story, he may or may nrot

remember it. If he dld remember it, "he might not
know it three lines later.
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f

ﬁowever, Karl wanted to read. He wanted to do well in
all his school subjects. (He {ig achleving well in maih); But
in spite of the fact that an aide worked with him and he
attended “Mresource room" five times a week, he had a poor
memory. I;Qeed this might have been a "reél" problem .rather
then ; dévelopmentai lag. Karl's ability to wmatch sounds to
symbole was diagnosed at a8 pre-primer level on a testv
administered on March 13, 1979. Restlessness and a short
attention span were charaéteriéfic ofAhis independent work.

.

D. CASE 4: DONALD

PERCEPTIONS FROM DONALD'S MOTHER
Althougzh NDonald wasg 50rn out in the'courtry, he had
lived most of his life ( the past four or five years) In the
clty. He had no prior group experience before kin&ergurten-
Kinderg;rfen 1. Donald enjoyed going to school,
etarting off each morning on the run to the nearby
apartments where he met a friend of his. When he came home
from class he would talk a;out his teacher or what he had
done 1ir classe.
MIseseAbout how he used to bake stuff and have
cookies. He'd come home and say '"Mom, I have to
bring snack to school tomorrow!", So he'd bring
vegetables or some sweets and Juice.
Bu+ he had difficulty with some of thre fusks‘sef by the

teacher,

M: Well, he had kind of a hard tlmé of 1t,



recognizirg his letters and colors - he enjoyed
7o0inzg to school that firgs+t yeare. But I don't know if
he learned very muche

During an interview with the motter, the teacher had
mentioned that Donald had some difficulty following
directions. His mother had found this somewhat difficult to
accenpt as it contradlcteq what'she‘had noticed at home.

M: Here at home he listens real goode And he getgs
down and does ite And he remembers real good. And I
don't know why he does that at school. Maybe he gets
away with a lot mores.

Both parents agreed, however, that Dcnald had some
‘ .
difficulty leerninge On some occacsions, Donald's father had

tried to assist:
- \
M: He came home and tried his best to +each (Donald)
and talk to him - not in a real harsh voice or that
but, you know, even about money. To try and teach
him about pennies and how many there are and that -
we tried but he just keeps forgetting. ’

o

Tre teacher had alg$o eancouraged Donald's mother to take
him for a phygical check=-up, because Donald seemed +to
éomplain of stomach and head ackega

M: I took him to the doctor, and he told me that
NDoneld was just aqting‘up, or playing hookeyeee And

r he sald trat Donald was only acting. That's just
what he gaid.

The Non—-Promotion Decislone. At the ‘'end of kindergarten
no recommendation as such was made to the parents, and
Donald began “rade One the followling school term. However,
after the readiness tests were administered, the the grade
one teacher suggested that he be !'put back' in kindergarten.

M: She more or less said that 1°¥ Donald didn't have
any progress in his work, she wasg afraid she would

have to keep him 1in againe.
.I: When the teacher first told you that Donald might
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repeat, can Y ask you what your reaction was?

M:iﬂy reaction? I wasn't too rappy about {t. I would
have wanted to see how he kept on In school. I
wanted to =ee 1If he can do a lti4tle BHit nore.

Tba mother and father discussed the ma{ter ard both agreed
to éo;along with the teachert's suggestion.
The mother foldlDonuld, without using the word 'fail’,

M: T +old him, "If you don't do your work you're
goimg to go back to the same class next year again'.

NDonald had some difficulty accepting it.

M: Well, I explained it, but it seems like he Jusf -
it bhurt him - and he starts off in tears - when I
tell him. :

Kindergarten 2. His second vear in kindergarten was \

little different from the firste. The teacher was different;
4

his progreas was “minimal, ("he seemed to pick up a little
but not very much™")

s Welyl T don't know how to say i+ - but the
teacher was telling me he didn't really want to go.
He wasn't interested in work. He acted like he
didn't really want to listen. )

The ¥X2 teacher mentioned that Doneld tended to have

emotional problems too.

M: She more or lesgly said that he would Just sit
there — he wouldn't do a thing, or thatees

Tn the second Yeary work was cent home as

reinforcemente.
' e

M: But it seems like you tell him the words and you
ask him to say it and that - and bhe looks at the
word - {t takes him a long time to remember the
wordess.e And numbers eand colors - I think Le can
count now but I don't know If he can.write hls
numhersge.
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. During trat year of schooling, Donald misced one block
of time spanning almost a month while he was.in hospi tal

recuperating from a car Accident. Whi le pleying near the

slde of the street, Donald had been hi*t by a car, and he
- v ‘

broke an arm and a lege Donald longed to get out of the

hospltal and back playing with his best friend.
- ’

“M: He cried; he said, "I111 pet Spenser'g 160king
all over fér me',

Grade One. Hig present year in grade one was nbt

particulerly casy for Donalde His mother had read his report

’cards and attended interviews wi th hls teacher

I ask him why he isn't 1mproving in school. I
tell him I got hig report card and I wasn'+t
satisfied with 1t. And I ask' Fim to do a little

better - and to lister to nis teacher. Anrd ‘do hisg
works And he sits there and in tears - so I don't
know, -

According to his mdther, Donald hésn't been teasged by
his playﬁateé regarding his two years 1n kindergarten.
Similarly his siblings don'+ tease about tHat Sub jac ¥
either.

Outside of gschool Donaid played with one or two friends
in the nelghborhood; he rode his bike; he liked to use his
fathert's ¥001s to construct wooden, things; and when he

vigted his crendfathartg farmy, Dorald had the Oopportunity to

ride a horsge,

PERCEPTIONS FKOM DONALD

Donald had some difficulty recalling incidents and

People from his kindergarten yeare He could remember a



sandqu and playhouse., Ye couldn'+ remember any 6f thev
ctiildren or his tpécher. When'prnmpf;d EP tﬁought he
remembered that hig fegcher“wore "oink pantsg and a yvellow
shirth,

He liked going to schoél, especially listening to the
teacher read stor{os in the teachinrg cCOoOrner, As_for reading
& book himselr, "reading's hard. Math aint+t®

I: How come reading is hard?
C: I don't know - [ can't ...1 donrt't krow pow,

Donald played with two frlends'ar recess in tre pafklng
lot of the €school. The boys laughed and—fenéad each other 1in

their play fighting. Occasionallv the play fighting made

Donald annoyed.

C: I go and tell my Mom thease guys are always
bﬁa*lng Pp up. )
I: What does she sSay?
C: She says, well I can't help you.
After school he likéé to =zo the correr store where he could
soendvhis ailowanc@, "only one dqllarf. He could buy LN -
choc;Uaté bar, and a whole bunch of bubble ;u@, an&féomq
popsicles. Tﬁe lagy at the store would tell him how muéh
change he had left,
ﬁonald looked forward to his summer holidays at his
grnndfu;her's farm, "I get ton ride horses and I get to go up
on the mountain, and everything",
If he could wisgh for anythlng it would be a new blke.
C: I always ride old bikeceee I wish I could have a

(new) bike. And I could play and at school I could

have a lock, and take my bike to £chool. And ride 11t
hack and forth everyday.
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INFOPMATION FROM SCHOOL RFCORDS AND TEACHER

) . L

The record of Donald's first veear in kihaargarten was
brief. Donald worked well in one-to-one situetiors or sﬁnll
grouns. He enjoyed physical education and showed deveioﬁpen*
in large muscle coordinations. His interest Iin acadeaic—like

matters was low; however, he did enjoy listening to stories.

Orally he spoke yn shorf rhrases. He particl?efed in
creative art activltles, en joying making obJécts in vaper
‘ehd cardboard.,.

The second year of kindergarten wss summarlied~§n thé
spéond SPICE Checklist. Socially Donalct participsted in

large and small groun activities, shering ideas, materials

.ard teacher's time. He got along we Ll wi thk thers.
Physé{ally large and small motor Fkillé“wer; developing
wells Intellectually he could not read the numerals, could
not recite the alphabat. He coutd, hdwevér, recognize
colors. Auditorially, he was beglrnlné to identify rhyme
wqrds. His Memory and attention span were deﬁeIOplng.
Comprehension extended to put+ting everts in sequence and
identifying the main idea of the storye. ﬁls speakling was
fluent. Fle vigual discrimination permitted printing his
name from copy. His interest in buoks continued and be had
eome.recognition of slgns and cglendars. Creative work was
."good". Emotionally he seemed attentive and interested in
his environment, accepting class routines and beginning +to
wnfk 1ndepén&entiy.

0

The grqdé one teacher noted that Donald, was a ha ppy
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child, ggtcthat he was pregressing slowly in readinge. At +he
R . F . '3 o

beginning of fhe Year, using the same teqfing measures th?t

had been used tho year before (when Donald wes in grade one

for a few weok ‘lchﬁ notlced almeqf no crange 1n

Prs I?L, .
, E P

achlievement. She %onc?ﬁﬂed that little or n

w . PR

7 . B 3 - . ’ N
grade one year. 3.5 ) -

The school counselor reported the t
.

Donald'q greatest strength is his ability to
recognize words asg measured by the Peabody, in which
a child is given a word to which he then points to.
‘one of four given Plcturesed. (His) major weaknessesg
includez.see Hig audi tory memory is extremely weak so
he finds it difficult to remember what he hears. His
eye-hand dexterity {g also poorly devegoped. Hisg .
verbal reasoning ability is dismally low because he
cannot cee similarities between Ob jects,

Donald was recemmended to be enrollec in a speciatl

class (Primary Opvortunity) following grade ones.

E« CASE 5: JANIS

I

INFORMATION FROM JANIS' MOTHFR
Prior to enrollment in kindergarten, Janis did not have
any group experienceg,. Bonding to her mother was stronge.

M «ee¢ She never Stayed at her grandpabents elther.,
She would - 1t wasg alwaysg me, you Know, wherever I
went T had to take har. see I was kind of wlth her

all the timee. eo. If I went bowling, or something,
she wasg there,.
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Added to this, Jan's father was often working ocut of town so

:

her mother "alw&ys had her with me."
A -

Kindergarten 1. Jan was four vears nine'months when she
started kindergarten; which her mother felt was "too young

to go, but I let her go0.e.'" There were tears, with Jan

) N
cryving "an awful lot. All the time srte was crying, 'all the

timees I was getting so upset you know." Sre also had some
emotional problems in reactinzg to questionse.

MI She just conuldn't - she wouldn't answer ,
questionss. You would ask her something and, you
know, she just wouldn't answer theme )

As o volunteer alde in the kindergarten Janis's mother

@
r

was often in the classroome "
G .
M: When I wes there she was fine Lecause cste stuck
by me all the time. T couldn't get rid of her,

Jan's mother accompanied the class on each field trlp.

M: When T could go home and che couldnt®t, she just

screamed and cried and carried on; anrnd or, gee, you

know, "You'd better come with me then 1if you! re

goling to put up a great blg fight.
And yet Jan en joved going to SphoolQ There were no temper
tantrums in getting ready and no complaints about headaches
or stomach aches in attempts to stay homee.

Non—-Promotion Necisicne. All through the veary, Jan'g

mother felt that her chlild wasn't achieving at the same

level ags other classmates "She was sort of, you know, she
wouldn't gresp things'"e The topic of non-promotion was first

broacted by the kinderdarten teacters.
o .
M: She said, "I hope you don't feel as if I'm
rutting Jan down or anythinz, but we kind of feel as
1f ahe should be back'". I felt kind of, gee,
kindergarten. She wants her to etay. But then I kind



.~ of 1ooked_af,it agalin and realized she just wasn't

" ready. Just wésn't mature enough, you know, and I
caid, yeah, it might be really good for her to stay
backe

Jan's father guestioned the advisabllityrof‘a s ec ond
year, but finally agreed to the recocmmendation.

M: When I told him, he looked &t me and said
"Again?" I explalned to him ttat she was just Mot
ready and he could sort of like see 1t himself, even
with friends, you knows. I said, "You krow, she just
stuck with me all the time. She's not grown up
erough." And he said, "Well, if they thirk that¥ she
has to,! then she has too."

Her mother explained the situation to Jan.

M: ee¢ And T told her, I said, (Your teacher ) wants
you to stey in kindergarten anotter year to help her
out still, sort of thing." We said we would tell her
ttat and not <o

 The parents wondered®how Jan would react as she saw her
friends go on to zrade one, but she seemed to acceﬁg the
situation well, although she has on occasion menticned "I

. falled kindergarten'. On these occasionsy, her mother will' "

vcnntinuo to explain ' .

M: No you haven't. It's just - you were too young
~vhen you started. You started school when you were

JUre esse You just started school too early and you
weren't ready to go on to grade one,y, so that!'!s why
vou staved in kindergarten for two yearse.

~

Ki- dergarten 2. The second year of kindergarten was a
contin: titon of the first, with Jan attending the same
classrcom, with the same teacher. Bﬁt several things
diffe -ed mag 4the teacher geve her pxtfn ( special) taskKs to do
an¢ gradually Jan began to "open up',. When questlon; were

asked, she even answered someé of them. The .extreme emotional

crying also diminished, although her mother noted that it

R
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did not dlsappear altogether,

Jan would get frustrated, very frustrated on occdsion.

M: If she couldn't do anything, she weuld just throw -
1t away and she was Just very upset ose¢ She wanted

to learn how to knit and she just couldn't do it and
then she'd cry and I would get so upsete I just

couldn't do snything with her.

Grede 1. During the present year in grade one Jan

cantinued to grow and learns

Mi: And this year, 1it's really - she's really good,
You knowe. She doos things for hercelf. She'll dress
herself - If I'm not there to do. something for her
she doesn't turn a tantrum, or you know, stop. She
says "Oh, I'Ul. get my own = own ccokies or my own
Juice or somethinge. I don't need you, sort of ‘thinge.

This development in Janis was parallelled by her ﬁéthérs
return to further éducationc |

Jan liked grade one, If her work was not all’goﬁpletéd
In one day "she even wants to go in esrly". Her mother

commen ted that Jan had a desire to do well, and

9

"sﬁe's 0
proud because she's finally reading pretty good now', She

alsn énjoyed the creative aspects of arte.

M: (Some other children) would rather be playing
outeide or running around but she would rather sit

in here and make things with paper or doll clofhes
or anythinge.

Jan's best friend attended +the sébarate'schooi in the

nelzhborhood. Other acquaintances did not teese Jan, to the

pre
st knowledge of her mothers.

¥

Although her mother hoped that everything would be
Y

better in the year to come, she hed discussed with the

gchool workers the possibility of an extended primary
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r
wp

échoollng (four years to cover grades 1,2,39% where Jan could

take her timé. "I don't want her to get frustrated and slow

her down" more. J

At the énd of grade one the school recommended that

Janle commence grade *wo inp a ragular programe. This was R
4 ) . r
besed, to a large extent, on the resul ts o the end of grade

|

one achievement tests administered in the sctools. Janis

scored 57/60 in mathj 44/50 in Eeading‘(decoding) and 40/&0Q

>

In reading comprehengsion,

‘ o ,
TNFORMATION FROM. JANIS : »

Jan had some difficulty recalling and/or verbelizing

incidents and events related to kinde rgarten. She did,

‘however, enjoy dging art. Her second kindergarten—related

memovy 1s that of p¢hy1ng house and playing school. She R d
not respond fo a question concerning thoqe kindergarten

things that s&g did neot 1ike, she did not elaborafe on

kN

feelings r%gar&lng her sacond year in kindergerten (good).

4 Hof:come Yyou were in kindergarten for two yvyears?

c: I don't knowe. My mommy*suid I waas too yocunges

I: Did she say anything elde?

) G Whey 4 get older Y could Zgo to grade one. K

She Pxplalned thls fo other chlldren who asked why she wasg
in klndergnrten a qecond ‘year: "I was too young".

Jan'llked attending the secbnd year hetter than the

firat, . - B 5 ¢

Q0
I: Can you tell me why?
C: Um <4 Got used to it.
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IVFdRMATION FRO“XSCHOOL FILES AND TEACHER

Jan's SPICE.checKlist from the‘flgst vear was somewhat
brief. The researcher Was/)ed to understand that much
information was communiéated through interview., Tﬁe SPICE

checklist for the second year noted that Jan enjoyed small

motor activities. Comparisons to the first §ear were also

3

included: Her llstenlng.ls much bette; than a year ago; her
soeakingiikills aré '1mprovéd'g She was 'not so shy;. *She
borrowed many books this yeqr' frdm tte librery. iﬁ
summation, the téacher noted that the second year had been
'good for (Jan's) deyelopmeh*. "She 1& more secure and
hepoyve.«sA very d°1ﬁghtful child",

Her zrade one teacher commented that Jan was doing fair

work presentl&. Her printing was unusually neat. She had

" made progress in learning basic aritbmetic facta "following

reihforcement from homes She enjoyed singing and art with "a
good ear for mucic" and "a definite ability in drawing'".

Productive group work resulted from very small groups for
¢

Jan. In fact, she was reluctant to come forwerd in a large
group unless encouragement was givene. The teacher noted that

she may need more *han one year to complete the greadee.

/ ' Y

/

F. CASE 6: SANDRA

‘

&

PERCEPTIONS FROM SANDRA'S MOTHER

As a baby, Sandra was very colicye In order to keep her
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qulet, "watg dolanythiﬁa ~ You give in to her", her mo ther
realized that this may have bgen & mistakc; "She was spoiled
rntten?,

She had little In common with rer older sister. Usually
they got along well, but often they fought "like cate and
dogs'". Sandra did not like to tﬁke orders frem her Sister;
sShe listened fairly well ¥o her mother, who occagionally
would repeat something "two or three time;" or ralse her
;oice.

Kindergarten 1« Sandra Was very young when Sshe
commenced kindergarten, aged” four iears si x monthse She
liked School, gnd eageriy went. Ste liked socializing
although she didn'+ have a best friend. Howe&ef, she also
found some of the dem&nds dlfficﬁlt. She was a "hyper kid"
and had a short attention sSpane. Even at home, Saﬁdra like&
" to qo things "{n her own vayy at her own peace'.

Although ﬁever attending +the classy her mother did go
to interviews,. )

At the second lntervigw the teacher discus;ed Sandra's
poor concentratlop aAnd short attentiorn spane. éhe no ted tﬁat
Sandra could work in one—fo-oné situations but not in a
grqup. At that same time the teacrgr cugeges ted the
possibllity that Sandra may benefit from an additional year
in kinderzarten. Sandra's mother vas '"not upset", She kKnew
that her 61der daughter made each grade, but not wi thout a

Strumgle. She felt that an additional year would help

Sandra. Realizing that theﬂ;chool could not hold Sandra back

v
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without the perents consent, Sandra's mother discussed the
si tuation with Sandra's father, who had not atterded the
Interview. Both agreaed +to accept the recommerdaticn,

w

M: We left 31t to the teacher to tell Sandra. It's .
better that it come from the teacher than me

Afterwards her mother had simply sald to Sandra:

M You»know:you're golng back +to kindergarten.
~
You'll have a new teache@ and a new room.

Her mother spéke to Sandra's elder sister without uging the,
word 'faill'?, telliAn her that Sendra was simply {oo yo;ng to
g0 to grade one.

Kindergarten 2. Starting the second year of
kindergarten with a different teacher, Sandra wéé'quite
fwilllng to go. Farly in'the yYyear, she came hcme one day
commenting "I have no friends, they're all 1n’gradp one.'t

R '
But her mother noted, "Pretty soon ghe made new friends, and
it didn't bother her". Sandra talked llftle ebout school, to
her mother, but her mother'felt that Sandra "“"seemed to
adjust'". She never had nightmares or cried.
M! She never mentioned anything ( that she .
particularly liked about school)e She doesn't really

talk that much about school. If I ask her a few
things she says nothing.

4

The following year (Grade One) Sandra had not heen as
eager to go each day to school as she had been in
kindergarten. She found grade one work to be "hard! and she
wasd "behind the other students". During the first "two,

three or four months, she didn't want to g0 e I+ was a

fight to get her out the daor', .

j323
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M: And then around Christmas time, she changed. She
wanted to goe

She didn't have "a hesgt friend", but she played with

two or three children froequentlyv.

There;héd been some 1nd[tation.by the teacher that

.

Sandre was not achieving at the zrade one level. Her mother

was concerned what the recommendation et the ng ot the year
“h

f 4
miozht be, she suspected her husband would not be agreeable

to another retention. She herself wondered if another yvear

would help Sandra improve in concentration. Furthermore, she

/

wondered where the fault lay.

M: When you get thraee out of four (with leernirg
problems) yvou think - well, have I dcre something
WTrOoNng.a. -

EY

She had considered giving up her Job. at the beauty parlour,

but she fel+ her salary was needed, "two have to work these

davs to make ends meet',

o

PERCFPTIONS FROM SANDRA
Avruddy complex ioned, round—;aCOd child, Sandra
remembered her two years in Kindergar*en. She could recall
both teachers! names and many regular acti?itios - teach#&
tellling stories, singing =ongs,y, coloring and making things.
Her ¢irg+ teacher was nice, she recalled, but she
sometimes got mad when one of the children didn't want to dq

.

his work. Then sghe would sey "Whatt's got Into him —- put-

Id

Your head down',

. LY
In the secord year, Sandra had a-dl%feront"teacher who

was "nicer”, Although the ToOm was "differeh#",’mah& cof the

[
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furniskings and activities were similar to the previoué
yeare. Cne other child also was retained.

Sandra weas occaslonalty playfully  teacsed by her
plajmates and she teased back, but never about the
ron—-promotione. Ad

[

Sandra has also liked grade one, notirg that it was

C -

neither better nor worse than kindergarten.

i C: When I get everying right (my.ﬁeacher) is nice.
/ I1: (How?) ‘ T ’
[ C: 1 can pass out the glue. :
I: And when you don't get all the work right? 3
) C: She's meane. :
B . T2 see What does she say and do?
C: She says, "Sit down, Sandra'..

Alttouzh Sardra looked, forward to eve;tually entering
grade two, she had some resérvations. It would be "hard",
C: Because You have to study at home thern.
\ I You don't like to study at - home? How come?
\ C: Because you're not allowed to watch Your favori te
\ TV shows. : .

Sendra did not want *n‘remaln in graae oﬁe, even though
it might not preéenf as many problems as grade twoe But ahe
Qas a little worried- In math, "et. I can't do the pluses, I
can only do the minusesa'", Furthermore, she has heard tha+t
"If I don't be good thia yeér, I'll heve 1o~spend another
time In kindergarten® and.fhls may elsao be "in grade one
haybo".

INFORPMATION FROM SCHOOL RECORDS AND TFACHFR

The first kindergarten teacheér recalled that fandra had

>

»

been vourg and immature. She really enjoyed coming to school

and she was a friqedly child to all, but she had no specific

~
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close friends in classe. As the yeer went on, the'teuche;
~ealized that Sandra was having difficulty in concentrating,
especially on paper work tasks +hat may have had extended
time oerlods lnvolved. Sandra would spend short periods of
‘time at many tasks, moving from ore to thé‘nexf. The +eacher
had recommended non-premotion and the mother had agreed.

The second SPICE checklist noted that. Sandra was absent
twnnty two days. "She hag difficulty following ingtructions;
yshe ié.very weakriﬁ ‘audi tory dlScrlmlnation; she cannot yet
hear boainning congonant sounds; she has satisfactory large
wuscle‘development; fine motor skills are wea K3 ghe en joves
arts and crafts. It was recommended that shelcommence a ﬁ%
special program in £grade one, .

Her grade one teacher noted tha+ Sandra excélled in art
and obhysigal educafion- In a proJéct'fhaf involved creating
Puppets, "Sandra got to ity finished it and was independent
in the task." Tn physical eéuégtion, Sandra displayed good
coordination, exceét perhapQ“ﬂoft the board".

Sandra's academic prégram ia 1ndi@1dualjzed; her gseat
vork Is Independent of the rest of the class and "tajilored"
to meet her"needs. She is anxious to do.well and in spite of
gome good work hubits, she makes €rrors.

Sandra disolayed a poor self concept which was exhibted
in ohysical aggressiveness that she regularly displayed.
aZainst other children In claase "Sandra took my eraser'" and
and "She hit me on the b;ck" wveére common complaints from her

"clessmates. . : '



Tt was anticipated that Sandre would enter grade two,
»
but continue to complete the grade one work, the following
September. Sandra was recommended +to an exterded progress

>

pregrame

Ge CASE 7: SAMUEL

'PERT . TIONS FROM SAMUEL'S MOTHER
Samuel had not attended any group experience prior to
kindvrgarten:'He did not have- the oboortunity to be with
other chrildren: "Refore, I aiso noticed that he doesn't 11
to play with other kids." He Looked forward to going to
schocl. "He was really 1nfe;ested. It was somet%lng new, y
know."
Kindergarten‘l. He attended his first yeer.of
kindergarten along with his older brother, who wease gttendi
for thé second yvear. Samuel did not often comment about hi
klindergarten experiences. When he'd bring & project home,
wouldn't say anything. He would just drop i1t off and go
outeide. His mother‘had an oppdrfunlty to attend class
occasionally. -
M Wéll he didn't take advantege of the elituation.
He acted as thouzh I wasn't theree« So I don't think
my being there made an darned hlit of difference. He
Just acted as if no one was trere.

Sam misbehaved even when she was in class.
M: T know the teacher had to get on his tail a few
times because he was alwavsg doing his own thinge.

He's got his own interest andee..And she had to

AN
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settle him down quite a few times.
The kindergarten teacher had advised the parents to ma ke
sure that Sam did things that he was asked to does

MIeeeThat'as what the kindergarten teacher told us +to
dos "Tf you give him something to do, don't let him
get uo and walk awaye Make him sit down and do
iteesDon't let him g0+"™ Like I said, he's very
unticht; he doesn't like to do things for very longe.

Non—-Promotlon Decision. The suggestion of a pending
non—-promotion decision came origirally from +the kindergarten

teacher, at about Novembear of Sam's first year. Higs fa ther

.

had commeﬁfed,thaf Sam was not havln? an& difficulty in
school. He reésoned that San Simply wesn't ready for orade
one., Hisg mofher agreed‘that Sam needed time to ma tures The
mother éoncﬁrreqﬁvlth the +eacher'slrecommenda*ion: Meaol

guess we had a pretty good idea of whet he was like"; the

'

father suvported hef, and the decision was mutual. Hie
narents had told Sam about the declsicn,

M: We prepared him for this.

I And what kinds of thinus had you said to him?

M We jJust said +that kis teacher did not feel he wag
doing his ‘work broperly. "You just need enother year
of kindergarten to develop". We pretty well got him
ready so the end of the Year te was quite settled.
He wasn't disturbed or anythirg. Fe really didn' t
seem to mind. } ‘

I: Has he ever asked questlodé why he didnt'+t go'on
with (brother) to grade one?

{: No I don't think so. We were getting rim ready '
all fthrough the yYear because we knew full well he
wasn't going one. He knew all along that he wasn' t
golnz to grade ones We just felt he waen't ready.

Sem was not required to varticipate in the regular program:

M: «se¢e Towards +he end of‘the times, she jus+t used
to let him do his own thing. :

I: When you say 'towards the énd of the time!, do

You mean, in the first year of kindergarten?

M2 Yes. She just let him do wratever he wanted to



doe He didn't want to do what the other kias were
doingy, she would just let him go «.. And do puzzles
or whatever, 1 gueés it didn't make much di fference
in the end.

In the second vear of ki ndergarten, Sam ettended the

seme classroom, with the same +eacher5,but wi thout his older

brothery who had gone on to grade one. During this year he
still didn't play much with other children. At the end of .
tte year a recommendation was made tﬁét Sam be placed in a
svecial class (opportunity room). Hle parents objected,
asklng for a chance to have him tr& grade one.

Grade One. In grade one his mother felt that Sam was
. . .

<

doing better school work than the previous year:

MI Of course this is his first year in grade one.
Compared to-last year, IYve noticed quite a bhit of
ditferencees He's probably not as active as last
vear. I think i{f he were really interested in
different topics in school, he'd do really well. But
you see, te picks his own. What he doesn't waent to
do, he just won'"t do. He's not dumb, by any means,
he's just hyperees ,

I: Is there anything in school he particularly likes
doing? ' T ' '

M: He doesn't talk about school muche I think
anyfhing that is not hard WOrk eaee

2

&

Tf the work was too hard, "I don't think he would say
' )

it's too harde I think he would Just cay he didn't know how
to do -i+", Neither would he use the word 'falil' in reference
to himself. Rether he would probahbly lndicate‘that he hadn't
paszeds. He occasionally did school work with his parents.
7
M: We find that when we sit him down anrd lve him
some adding to do, he'll do it any which way so that

he can go out and play. So what we must do is make
him sit there and do it well. '

¥hen he would play baseball with his femily, including his

mother, his interest would not last beyond half an hour,
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when he would wander AWAY .

Sam liked to joke with his brother ard he +cok some

teasing from Johnny.

WQEWell Johnny razzes everyone about that. He's the
B¥aln in the family and he say's "You're retarded'.
Tt doesn't seem to bother them. They take =o
muches.Nothing seems to bother (Sam).

PERCEPTIONS FROY SAMUEL
Samuel affended a kindergarten that had few memorable -

features abou+t lte. The only other child who attended tha ¢

Sam could recall was his brother, Johrny. PFe remembered
feeling biligger than all of the "only 1little
kindergartenersee.l was bigger than all the

kindergarteners'. .

He teased Johnny by saylng he wes fugly' and had 'red

I

hair'. "Thatt's all Y Ssay to him", but Johnny didn't tease

v )
him back,

C: No, my brother doesn!'t like i+ anymore.
I: What? '

C: The kids. i

I: In his classroom?

C: He used to be...Ho's in the room with the orange.
A00Tr eeo

A set of nelghborhood twins teased him once about his bike.

Sam llkes to play with small cars.
g )

— C: I don't crush my new cars, only the old
Onese...Only little ones«..Rubber ones, you can'+t.
They will bounce away. I gave one to my friend and
he broke that one. One wheel wag cracking. He broke
the whole thing with his pliers,

I1: Did you ever§ try pliers on a car?
C: Not my new ones, just the old ones, just the
Junky carse. :



A question about hls two yea%s in kinderearten produced this

Segquence.

&

B v

I: Can you tell nme how come you spent two yeers in
kindergarten? '

C: I passed. In two mon theqd _
I: Who told you that yYyou would be in kKindergarten
again? Your mother or your teacher?

C: Who told you that?:

I: I was just wvondering ...

C: I'm not going in kindergarten again.

12 Oh no, but when you were ir kindergdrten, who
told you? , '

C: (My teacher) said I wouldn't pass.

Yhen Sam was returned to his classrocm, the irterviewer

stayed to observe additionally. Ttise notation was entered in
the diary:

10:12 He joined a group of children at the large
table at the back of the room (pear obkserver). He
gat and listened. '
10:13

Sam! mmmmmmm (mumhleg) ) iy
Observer: I beg younr pardon, what did you =say? ‘
Sam: N-Q0-7 (staring at ohserver .. Letters spelled
with question in voice)

Observer: I'm SOTLY eae ¥hat do you mean?

Sam: My teacher said You ese Thet you would tell nme
see If T'd be in grade one e.. )
Observer: ['nm sorry, someone may bave misunderstood
Sem: N-O-? . .

Observer: M&&be someone else will come trtat can
answer your question, but You knowy I'm enly here to
talk to you about rememberinge.s.e.

Sam: She eald you werae going to test me and then say
i1f ees (lonz look at observer's face). Well, am I?
Observer: I 'm'qorry Same I really don't Knowe

At this point the recess bell range.

[NFOPMATION FROM SCHOOL RECORDS AND TEACHER
'In his first year of kindergerten, tre SPICE checklist
noted that

He prefers to play in groupe; will take part in
¢
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(He sntered regular grade one.)

70

t

(nrge group for a short time; seldom shares ideas.
Physially, large motor is developing well; poor
small motor coordination.

Intellectually, he follows single direction orders;
short attention span; speaks in gesture or single
worrls; poor vocabulary; no. left - right progression;
unable to print name; Is interested in storles.and
plctures. . ' , '
Creatively, he likes storles, action poemsy puppets,
movement, .
Emotionally, he seldom completes an activity; does
not work iIndependently; is happy, smiles and laughs
a good deal; not confident — needs to be urged to
trye. ‘ '

At the year end, a recommendation was made trat Samuel

-

repeat kindergartene.

The second SPICE report noted thet Samuel,

Soclelly, enjoys imaginative games; Qoesnlf always
participate in group activities.

fhysically, neither small nor large motor
coordination are developed; spaciel concepts sre not
developede. - v
Intellectually, he cannot count, trouble with

‘classification, and ordering; knows clrcle shape,

nct others; doesn't know colors; follows only simple
directions; sttention is improving; verj little
comprehension; language is delayed; unable to print’
nnme .

Creatively, he 1s limited; enjoys listening to
stories. &g

Emotionally, he tries very hard to ’cooperate well;
accepts classroom routines. '

I+ was recommended that Samuel enter a Speclal Classe.

N «

Hls grede one teacher reported that Iin arithmetic,

Samuel was wofklng on basic number readiness. In printing,

he could copy letters but the spacing and height were

~

irregular. He had weak Jgeneral knowledge: he did not. yet
know color names, nor could he do simple classification. She

commented ttrat he also had dlifficul+ty in ptionics:

>
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T: We've worked on fhe S and M sound s=ince February,
bput those are tha only ones he can talk ebout.

~

More positively, Samuel was "pretfy_gbod" in socializling. He

plaved with other children, but 'most ceme from the special

9

education classes rather than his own classe.

T: His personality is bubbly. He may not reallze
that he ﬁ%esn't know as much es others. I guess he
compensates e '

» )
The teacher seemed a little frustrated with Samuel's

slow vrogress in school metters, "after two Years in

- } ' N}
kinﬂergarten“ you'd think eee! _

~

oA

H. CASE 8: MARTIN

PFRCEPTIONS FPOM MARTIN'S MOTHWHER
¢
Martin spent his early years in anotter city. He did

not attend a preschool as his mother felt that children "go

to =cpool long nnough"._Since Martin and his sister had many

.

playmatee, an orgaﬁlzed social experience was not necessary.
"] feel théy get eno;gh (preschool) education from Sesame
Street" which Martin "really" enjoyed watchinge Martin had a
good memorye. Slﬁce he was "about. two'" years old, he has
known the names of the lettersvof‘thé aLphabgt.
Kindergarten 1. With a mové‘to tre city in December
Mart{n commenced kindergarten at the nelghboréood echool

which was not as "far ahead" as his kl ndergarten in

Winnipeg. He enjoyed Zoing to classe. He was quite able to do

work that involved "alvhabets'", "rumbers! end "shapest:

¢

-
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However,

M2 His printing (was) quite poore. He had trouble
with his coordinatione.

Mi+h his mother volunteering each Wedresday, Martin
became used to seeing his mother in the clessroom. Hls
mother observed that he‘waé able to do the work.

M Buflhe'had'u-bit of trouble doing 1te It took him

tonger. He needed a bit.of aseistance, Especially if

it needed fine coordination. : :

At the éhd of fhé‘school‘year, the kindergarten techer
recommended trat Martin continue on to grade ones "She felt
‘he wes ready, from what she had tested him", He started

. , »
grade one in September, enrolled in tre bilingual (French)
program, "because we felt_it'wds good for him to learn two
lanzues geg'.,.

However, Martin had some problems. While most of the

. | N ‘
children had begun to learn Frenct in kindergarten and

thereby ;yﬁerstood it somewhat, Martin was altogether #n a

new elenent. One day he.refufnedvhome at lunch time with wet

tse
pants s

M: U asked hinm why he didn't go in school, and he
said he didn't know how to ask to go.torthe bathroom

in Frenche. So I guess’ maybe he & €0 bewlldereq
that it confused him complete Ly,

fart] ﬁlso med to lack confidence; tut it was the
sScore of»f centile on fhe Metropolitan Readiness Tecst
that prompted the school personnel to recoﬁmend anofher‘yeur
in kindergartene.

Wlfh‘his mother not feeling well, in fact, she was in

the hospital, Martin's father attended an interview with the
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tezacher and principal. !

Mt T wasn'+ feellng well myself. So I was guite
upset when he sald Martin would have to go backe
With the condition I was in, I reelly had no chéice
and since the decislon had already been made - I
didn't really have too much to sey in the matter.

However, since then she had regretted the action
occasionally, "because it really both;red himas"
‘fartin had a hard time accepting the decision. He cried

on several cccaslions, asking, }

M (paraphraslng ﬁartin) "All my friends are in
grhdé oney, and I said to, him, "You just weren't
ready". He saidy; "Well I was ready". «.. He really
felt inadeguates I would feel so sorry for him.

Looking back, his mother feels, '"it mighfvhave been better

3

if;they hadn®'t put him in Grede one, rather rLe onldn'Q have

had that sense of failure."

Kindergerten 2. In October, Martin was enrolled in the

pilingual kindergarten program at the same school. -This

*

-second year seemed to progress glowly.

M: In the first part of the yvear he had a fair
‘smount of trouble doing his work or finishing it or
needing assigtance. 5

Later ony, however, "he seemed to do well." From intefylews‘

with the teacher, the parents understood that "sgshe was"™
, . N

pfeésed with his wWOorKy esee And there,were?ho problems". Oniy

.

rarely dld Martin cry and ask "Why?'" For the most part he

i

 enjoyed that yeare ° ) S

< Grade Onee. Martin continued to do well academically in
D . N
.Grade One. His Metropollitan Readiness Test scores was 'quite

a bilit higher this years" S P



3

R

K§ ¢

D
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M: His teacher seems to feel he is doing well too
«+.. He seems to have confidence in what he ics doinge

However, hils mother noted that Martin was somewhat cautious
bringing home his first report carde

M: He was a little worried «¢s But you know, they
can't read — he had a very good report «.. He's
quite proud of his ebility to read.

Emotlionally, however, Maertin has been teased by some of

the children who were in kindergarten the first year with

. r
hime.

M: And it bothered him ~ he'd come home cryinge. And
that's hard on the parents too, beé&use you can't
really e&plaih it to them. They haven't really
failed, 1t's just that they're not ready. It's just
maybe that they haven!'t gét the maturity or the
coordination or whetever 'it takes. He still feels
inadequate in that he's falled somehow.

She concluded by noting that the non—proﬁotioﬁ has not

affacted his enjoyment in going t6 school and doing well.

PFRCEPTIONS FROM MARTIN

-

Martin enjoyed- hiag first year of kindérgarten.wlth his

"nice" teacher and many opportunities for "Show and Tellﬂ

where he could bring along ﬁa hockey stick, a football

‘helmet, and a tomahawk and l;ts of other things". The second

year was aecldedly different: . .-

3 o

C: It was French e« (also) you didn't hédve to line
‘up3 esee You didn't have Show end Tell ... (but)
understanding was hard. :

Martin didn't like doing "hard stuff" like

,c: making a circle on the bhoards. Or when it was play
time and having to this stuff. There was all kinds '
of atuff you had to do. ’ : x%ﬂ.

'

. Martin rémembers_some of his friendea from the first vear 1n
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k!ndevga%ten but he can't recall that they ever teassed hime.

[NFORQATION FROM SCHOOL RECORDS AND TEACHEES
‘ ; v

Dufing his first yeaf in kihdergerten, Martin'sg SPIéE‘
Checklist noted that he was generally-a friendly child who
was "capable of actingzlndependentiy". His gfoss motor
phveical gkills were developling, but he had problems sitting
for extended periods of time Fine motor coordin%tion was a
problem - hisg pe6c¥l control was "weak!" and his coloring was
a bit "haphaiard". In the processg of aéquiring general
learning skills, he éould recognize many letters of’the
elphebet and he could begin to dlstingulsh some ofcthelr
sounds. He époke in simple sentences but had no problem
making himself understood. Name printing was,consisfently‘
from left to right. With bopks he was beginning to interpfef\
‘pictures. He participatea willingly in creative .pro jects.

In his asecond year Martin was described as an "eager,

cooperative little boy" who continued to deveiop in all

aspects of gro&th. His attention span gradually lengthened

i o

and his listening skills improved. Hﬁs verbal use of/fhe
French lénguaa came gradually but by the end of the yYear h'e
wasg ablé f§ understand commands and reply in short phrases.,
His grede one teacher commepted that Martin cOnt;nued
-to have some pfoblems in w}iflng (pencil éoordinatlon) and
[lsteniAg g"his.mlnd seéms'to wunder").bﬂé‘was very aware of -
the“fhiggs dfound him; he wasg a frlendvto~gveriqne. He

N

willfngly accepted responslbl[itfes,



His mastery of the French language ceemed more

developed
seemed to

Sysfe
proved int

56/60- In

orally than in written format, where his printing
deteriorate towards the end of the grade one yveare.
m-wide achfevement tests néar fhe end of grade one

eresting for Martin. In mathematics, he scored ,

‘reading he obtained 88/100, which broke down +to

44/50 in decoding, and 44/50 1in comprehencsion,

I« Case 9:

\
\

\

CHAD

PERCEPTIONS FRCOM CHAD'S MOTHER

Since birth, Chad has been a hydrocephalice. He had

unde rgene

4
problems,
early dge

enrolling

because

several operations; he has trad some motor
Chad welked later than most children. But from an
he would =it and look at books. Hie mother debated

him in kindergarten at ege four years six months

x

M: I was.eewondering if I should put him into
kindergarten thinking that 1+ might be just too
frustrating for him » because he gets frustrea ted
very quickly, but the way things have gone 1ts
turned out well,

1

Kindergarten 1. Chad's physical condi t{on affected his

f1ine mofov abilities.

M He

had tropble like, coloringe He didn't seem to

have much control over what he dids It wes mcre or
less just, you know, all over. It was really hard

for hi

Fisg 1arge

m to concentrate and sort of gef i+t e

motor abillties wera aleo affectede. He is 1ugg1ng

developmentally behind other children his age in fhe skills
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of runﬁlng, hoppi ng, ana sk!pplng. This physical digsability
in turn affected Chad emotionally. “He di&n't want to
participate in gym clﬁqses.

M: Ye came up with evéry poassible excuse not to. And

I think 1t was Just because of the fact that hev krew

that he wasn!''t doing what the other children were
doling and 1t bothered him.

His mother served as a kindergarten parer t agﬁe during the
Yyear. Chad acted Qp "just a littlcee, showirg off when his
mother was there.

As the program permi t+ted child choices of centers in
which +to work,'Qhad‘took much adventapge of this by not
choosing tasks requiring extensive smell mector menipulation.

-

M:;..He would stéer awaysy as much as possible from
aﬁything +ha§t'ﬁgq1red him to colear or draw or

anythlnd fhd%f W? #to cancentrate on thet wae
small. gape R

=

Chad wWorked effectively in small rRroups. Socilally he
.had some. problems. He had trouble meking friends, "and I
think a lot of hlg problem is just'ﬁls mouth!"., Chad has a
good commaﬁd of the ianguage "and, yog know, he:uses it and
he insults other kidg!t, -

thing ﬁecember, Chad ;as hospltalized forcanqth;r in
thre sérles of geveral 6perat§0ns~thuf he has needed. After
thatiChad seemed$fp loonse intéreét in séhool.

M: He hed some work done on hisg hLead so he had some
hajir shaved. He didn't want to 20 back because he
was missing some of hisg hair..e (The teacher) said
+hevchibdf;n sald something about it the first day
and that was that, After that they couldn't have
cared lesse. And it was winter go he had a hat on

" outside ~ =0 no’ one elsge could say anything about
itieeBut hHe wasn't as enthused about golng after
thate. ’ - ) :
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Trhe Non-Promotion Decilsions. The topic of non-promption
waswfirst ralised by the mother during an interview 1in "“about
Mar;hf. ﬁeeling that heAwas not ready‘fqr graede one, Ch&d's
mother spoke to the teacher, who agreed with h?r. Chad's

father agreed with the plens, although his mother notes "he,

¢
mavbe, took some convincing". Thinking perhaps that Chad was

snmewﬁat bored with the flrst kindergarten situation, his

father reasoned that an attemvot at grade ore was at least

-y -~

wérranted "But I don't like that ideae So I doﬁ't_know if
you'd say I won out or ﬁhat, but ee "

In conjJunction with the requigt that Chad be retained,
his mother also fequested that he not have thé same tescher:

M: T made a point of asking that, and the
teacherssesaid that she agreedees

Kindergarten 2. Chad's youngef brotrer was born between
the two klndergarfen years aéd his mother\ha; 1essbtime to
devote to Chad at school. His ges+ ff{end fram th; previous
vear went on to q;ade‘bne but continued to be a friend out
of school hours.

_Chad's physical abllifles chenged ilttle during the
seéond year; corregpoﬁd!ngly, his emotional r;actlon to fine
end large mptor tasks continued tg be negatlve;

The klndergarten program, itself, was ﬁot markedly“

h@glfferent, bhad started the Year with one teacher, who
bbocause dflpregnancy, letf‘partwa; through the year. He
finished that year with anotﬁer,kindergarfpﬁ teacﬁer. whom
Chad liked very muche. (%ho haq contécfed the family'éince

Q

Chad began grade one to check on his progress).

-
-
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During tr18 course of the year 'about last.April' a
school child p€Yohologis't assessed Chad and recodménded an
occuoainnal th€wapy program at @ local hospital. In spite
of a refeb?al from the famlly doctor, Chad hsas no% yvet beﬁf
accevteds "] wonuer‘if he will ever get there'.

Because of his physlcai condiflons, Chad is sub#ect to
headacheé. thCh may make him phyclcally ilte. He, however}

had occ651$hally used this eXOMDfionq from tasks Ythat he |

-

didn‘t PnJoy dolnge On the other hand,
MieasIf he 9oes have a real one and he can't lie ,
downy he'll he gsick to his stomache That did happen
once last Yesr when (the teacher) though thet he was
trying to 2%+ out of goling to the gym - because he
dlidn't 1ike to gn — the teacher thought - and he was
sick to hisS gtomacheessS0o you have to be eble to

- . distlpguisgh petween the twoee.

Q@

Grade Onee Chad is dolng well acedemically at school.

Howevery, his emM0tional behavier and his e®ciaml interactions
V'

occasionally indjcata ‘room for grthh.

~

{: Hertvg 1mm&fufe in a lot of ways - criesmeasily'-
and when pe'yg going to be punished for something.
Fis way of trywing to get ocut of 1t is to start to,
pout and gtOyp And cry - make a real sScene..t
Thls.pe&;vioﬂ wag evident both from reports from school and
: r

e Sh » * '

7T, : . . v
fitom obServatiOhg in the nelghborhood. . ‘ o
. Ty
~: ee, It I gee him trylng it outsidey; I bring him

in. I've tolg him many times that I don't want thht:
kind of pehayior. If that¥ys tte kind of behavior’
that welpre Rolnz “to have he'll Juﬂ% ‘have to come

~ 1into the npouge until he - wtat Y. do is I don't ask o
questionge ! Just go oyt, take him by the hapd'and we,
come in th€® pouses. Th re'q no explanation of why s

_he'2 cominr€ in - he knowq...And then whan he's
declided t+pot - he can go .out fhen, fine, he. goesb

Hiq mothep comm%nted that Chgd occasionally had sald he

1
- -

didnt't like schmol'and that he wduld rnther'ﬂot RO

4

‘. " . ’
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. ’ . ! .
uniformly happy person, "When it comes to happy things, I'm

80

- C |
M2 T hadnlt been feeling well and he said, '"Oh, I

wish T coulld get your =ickness so I wouldn't have to
20 to the dchool, cause I hate 1it." But when I say,
"It's time to go to school; he's got his coat and
his shoes on and he's just running down the alley to
get there.

Chad had asked for reasons why he gpernt two years in

'

kindergartene
4
M: He asked me one time, he soid, "How come I failed
kindergarten". And I tried +to expiain to him, you
know, "You really didn't fail. You just hadn't
comple ted the work and just weren't ready to start
In with tre grade one worke. So another year in
kindergarten would help you in that you'd be ready.
And once you got t9 grade one you'd bhe really g&od'",

"And he acceoted that.

is mother had askKed him where he, had heard the word
'fail' because she had consclously avolded uring 1t in
Chad's presence "I'd remind myéelf"Do not say, Do not say,

fail, because no one likes to be told they failed anything.

'Y .

Chad had replied that "Someone told me that I'd failed

N

kindergarten', : o ’ '

! <

Outside of school, Chad played outdoors a lot, or read

. \ N
comic books indoors. He took swimming lessons and had

learned %float.‘ "He is anxious to ride Fis bike -but. that

‘is something h§ can't quite mastar yet".

1 o R N S oo
PERCEPTTONS, FROM CHAD

Chad wasa a brighf—eyed boy, who "has got braing I
, o &

: ) i
haven' t used yet", He would not describe himself as a

ra -~
0

happye When it comes to low and sad thfkgé, I'm sad". He was

‘able to '‘remember many detalls about his two years in

L4
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kindergarfen, although at one polrt he was "mixed up" in

describing’a "blge brown" bullding where he thought he had

attended playschool, instead of his Kl. However, he could

remember people ('"we had lots of teachers ,coming through the
doors and asking Mrs. Hart lots of trings""); he could

remember objects (real working telephones, the fireman's

hat); he could remember rules ("You could still make sounds
but they couldn't be loud ones"); and he remembered the
punishment, because "sometimes I was fooling around':

Cise.Putting my head In & corner «.s.

I: For a rest period?

C: Un-Un, for a bad period ..

T: How did that make you feel? ~
C: E{oopy...lt's not up and hup, it's down and
droopye.

But Chad tried not to cry in front of other crildrene.
T Cleesit's Just, the kids laugh, =o I try tc hide myl
feellngs. R o

I: Ts that brard to do?

C: As lonc as you've got a smert brain like mine
it's not very hard.

3

He 13 sensitive +to the things others say to him,
although he can distlingulish between tesrsing thet makes him

1nuéh, and teasing that makes him cry. He cried when

>

children have iSflated his physical charac teristics

"Ha-a—ha—ha—ha, yYyou can't fun fast." He 1is niso hurt by the

q ”

children who have teased him about kindergarten. On some of
these occasions, he has gaone to his mother or teacher but

they just say "Aah, Jjust leave them alone''. |

T: Does trat make you feel better?
C: Yeahy, but how can I help i+, I can hear, can't I?

He doesn't like children who have seld. anythlng against



+eacbers he has had:

T: So these children are saying ttings ttat srentt
true.

C: Yeah, but they still hurt my ferelings beceuse
they say somethinz bad about teachers that have been
doing good for me.

+

Chad has occasionally tried to stay tome from school,
sually unsuccess fully.

C: I say "Mom, can I stay home?".,or make up some
excuse, like "iHom I have a headactre',

I: And whet cdoes Mom <ay? )

C: She say<sy '"Okayv then teke cff your stuff and go
uv in your room and go into bedes And I say "Aw, I
don't have a headache' oo,

I: So were you teasing your Mom? ‘ v

C: No,y, I was lyine.

INFORMATION FROM SCHOOL RECORDS AND TEACHEKS
1
During his first year in kindergarter, the SPICE’

Checklist for Chad notas that he did particlpate in group

activities, however, he was subject +to anéry ou thursts and

tears. His physical skills did not include mastery of either

fine or gross motor abillflés. Intellectually, he had good

~

) ’
short term memory; good vocabulary; and fluent and organized

ltional comménts,

L4

speech. In creative projects, he tried.

v

noted thet he was lnteresfed in and atte ve to the class

environhent{ and that he met most new experiences wi th
. o - ”

confidencee

During his second year in kindergarten, the SPICE
Checklist noted some'lmptpvements in Chad's ability to get
along with otker children. Towards the end of the year there

wags some change in attltude‘téwurdékilllngness to
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participate in motor tasks. His interes+* inr books was

commented upon, as well as occasionalginappropriafe

emotional expression.

Zis grade one teacher Jjudged his vocebulary 16 be well
developad and hypotheslzed that tlis may Eave been dueljo
fhe'predomlndnce of adults around Chad both in tre many 2

visits to thé hospital and at home where he was an only chld
for four or five yearse.

In class ﬁe had some difficulty in finishing work that
was asstignede. The teacher had found it helpful to make a
deal wlth-hlm'to have a given number of questions finls@od

by recesss.s He seemed to waste the first fifteen minutes but

t

then he could complete many in the last two minutes. He did

.

not bother other children when he wasn't working, '""he Jjust

looks around the room'. . . ' V(

I1f he had to stay in for recess, he would cry and
announce that he hated school. The teacker then told him
tﬁat'it 1s his problam and he had to solve i1t - recesgs had

o

been withheld because he had not finished his worke. When he

L]
-

d!d_flni?h,‘he‘woﬁld be able to zo oute. "He went>backito his
desk-and finished off the page',

Ihvphyslcal education class,’ Chndnﬁad begun to en joy
those faéks that he had ﬁastered. . : \

The feacﬁer gelt Chad wag doing well and attributed his’
presenf‘achiévemont:to thevextrn yedf spehf in kindergarten;

Comparing him {o ﬁhother child whose parents would not agree

to a second.yedr in kln@ergarten,'thé teacher had found Chad
. . s
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to be less discouraged and more competent.

Je CASE 10: BARBARA ‘ /

4

PERCEPTIONS FROM BARBARA'S 'MOTHER

Barbara's family had emigreted to Canada from Europe

when Barbara was +wo years old. Prior to a kindergarten

experience, Barbara was enrolled in a Montessori program,

L <~

with which her mother was pleasedes . /

M: In. the Montessorl school tre children had so much

opportunity to learn, to explere, and to decide what o
they wanted t0 doeesesAnd they bave to learn so many
rules and they ware éncouraged to do so many
*hingseese 1t was amazing how muc, they ‘did come +to
learne.<..(even just) by haneing €Eeir coats Upess

However, the use, ofifrequent subs{itute teachers i

displeased Barbara's mothey and ste withdrew the chilld

- .
before the end of the year. s

Kindergarten 1, Barbara was enrclled in the
naiéhbovhood school Kindergarten, as the youngest child in
§ . .

the school (Her birthday fell on the last possible day for r

regigstration).

- '

Her mother recdalled that Barbara's teaéher wae also

\‘ very younge. >
\ -
; -/

s

ﬁm‘ M: T .suppose she was ln_&fr first clarsgy, or 1f not
""the firdt then she didn®t have very much experience

before, ‘

,

Hé?ﬁmo sllowed that the tﬂacﬁ%r "triqg very harde...she

: /\\ f n
“wasr'te that

However, the organization didn't seem to
be as well planned in klndergﬁrten es Montessori. For ,

R . “ . ) . B ‘ \ o
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example, the children were dressed by the teacher and adult

)

aides rather than taught to dresé themselﬁes. Furthermore,
A . ~

the klndergarten_had.more of an emphasis on play, thh
materials like a sand box, a tunnel to crewl th rough, beads
to string, qnd?u playhouse. Her mother felt that "I don'+t

*hink its for an avegage cor & little better child like she

-~

19".
. ) N »
Nowever, Barbara enjoyed golng *o classe. "She was very

proud eee that she was big enough to go''e. Sheybrought home

->
L A e
papers with drawlngs and letters, and numbesrE sheets. Via
. .
"imtarviews and casual conversations throughout the year, her

A,

mother understood that Barbara was considered an average

student. However, her mother felt trat Barbara was simply
too ynunge. Based on her own experience 1n the family's

o

country of origin, her mother knew no child went +to school

Y

before sge five and one~helf or six yearse
f

Mleoeo we kind of grow up (first)es.and that mede me
think she was really voungee.o.that's one trhing that
isn't riehte. Becads?'shp was an average child and if
"you are an average and the youngest one, that might
not be the hests Iesedidn't like the ideas \

Whilae the parents were considering Barbara's age and
» . ‘ » !

fier "average! status, an announcement was made that the
L3

‘naighbgrhdod school would commence a bilingual b .
French-English kindergasten the foilowing September.
o ' o~ -
Mi«<eeathat supplied me (with a reason) because 1t was
2 good excuse to turn backs  _
R

o . . Y
Th2 Non-Promotion Decisions Towards the end of
Barbara'g first yéar in klndergarwén Fer mother approached

o ' Vi ‘.
the sctfiool teacher and principal about the possibillity of
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enrolling Barbara in the bilingual kindergarten class.

M: They were kind of opvosed to the idea. I suppdse’
they tried to understand my view. ' -

.

Some encouragement was glfgﬁ to continue Bearbara in the
h

reguler program. Barbara's mo ther was toldy !"Ste would be

» -

all right (even though ) she is young" and her English needed

practice ("Her English just might not .be as. good as other

»people's"). But her mother held firm, "I.didn't want her to

golto Grade One'',
‘ LI .
Finally the narents received the approvael for Barbara -
: ; . o .

“
y o

. ) K
to enroll' in French kindeﬁgarten. Her parenrts explalned to

.

her that mos+‘ch11dren, by "law" go to grade opee. Hoﬁeéqr{

-
¢

she had the\"privlleqe eese to go to French kindergarten'.
. . . : ’ .

The parents were '"bleased and hapoy". I+t eppeared that the
decision bad ‘no psychological imopact on Berbara then (or:

since) since she has not quastioned this fact.

B

Kindergarten 2. Like her first year in Kindergarten,

. ! - : . ‘/’
the second year was ""a lot of play".‘Howeyer, Barbara found

v i

. . ) i -
it "mugﬁ more interesting'. She was the only ch#ld from her:
. : /

, Ry . o ) ; v
previous year still in kindergarten, '"so she ( found new)

>

A ! : i v "" \ ‘,
friends and played with thcm, If any of them/*eased herP

her mother was not aware of 1it. Comments from the teacher

7
) /

inplted that Barbara was more,than ""just average'. //' -~
) Grade~0nq,‘8arbara Fontinued the follb%lng year in the

bilingual program, where now she is the Ytop girl in clasg",

\

PRPCEPTIONS FéOM BARBARA

s

~,

~.
S

e
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ﬁarbnra recalled thaf‘klndergapfen was quite dlfferent

Lo~ 3

from her present gredes For One thing “we tad no desks".

Also her kinderéurfén teacher played the piano "and we sang

)

. - 7 S
lets of congs"., When there was opportunlty to drew with

6ray669,G"that'w5sn'f'too good'. Furthermore, Rarbara didn't

v

like gym classes much elther "the ball bources away always'".

IS

Two activitlies that she really enjoyedeere "playing in the
playhouse’" and listening to stbrieg on'fhe tape fecorder.‘

. The secord year of kigdergurfen“&as hFot the same. The -

class‘had,"no ﬁla§ fime,rﬁqﬁhad to write ahq Craw', ?ﬁe
other aspect that Qas-ﬁlff;rent.was tfe abéénce of a piano
in the c-lass. Barbar£ remeﬁbers meking new frienqs; all p;'
whom cqhtinue& 65 to gra@e onéjwifhvhér. She now rarfly‘saw

her old classmetes fraom the first year of kindergarten.
Jh .

Tn g}ade one, Barbara "ljikes school". She said his was

.

J

€¢hildren had to "work", bﬁ* che talked‘with s ome
. - ~ J .

because she had a "nice feache%i- She s;id that 1n Jﬁade
oné, t he :
enthuesi asm about a track meet, in thch her team came in
second; and a school céncert.ln which her class performed
two progrnﬁ items.

., Barhbara looked,. with gome enthusiasm to gb1ﬁkﬁtq grade
two the next year.

C:. Oh yes, I know I'm going to grade 2. My teacher
said I'm goode. :

INFORMATION FROM SCHOOL™SRECORDS AND STAFF

ba
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During her first year in klndergar*en, Barbara got

88

ey

B,

along well with clasd 'members, it 'was ncetéed in her SPICE

-
»

checklist, Héweveb, this wa g quafifled,

*"che often prefers

o /,‘

fofplay alone!. Per physical development wes craraeterized

by "not foo well daveloped" qmall mofor skille as- evidenced

by the trouble she had in cdvloring, drawinp -ard labelling.

s

At times this caused her to become frustrefed, whereby she

would "give up eaeily 1 ¥ =<he cannof ‘do

-

an ectivlty" She

preferred "playing +to "working” type activxties. While hep

-~

audi tory discriﬁingflon was "good", she seemdd to have

P
2

S

trouble 1istening to directions., Her qpeaking skills were '

"aood". She enjovad Looking at picture

interect in iettors*hnd numbers. She +h

music and movemen+t+ +o music, Overall &h

balanced emotionailyﬂ She wes not oasil

bocks. She had little

e

oroughkly enjoyed

’

e seemed well

N unsct and only

occa<ionally "sfubborn"

During-hpr second vyear %n kKinderga
shy +to fry usirg French vocabular§ for
She wou}d answer quegtions %f asked, bﬁ
volunteer‘qnéwers easily. Later, the 1la

sSomewhat more fluently. Otherwise her s

A

X
characterxzed by particivation in Zroup

friendly associafions ‘with other childr

aspear +o make "best friendgh ylth'anyo
large motor skills were noted us'"devel

motor qklllé "improving”, Hepr abl‘lty t

ending 1ette% sounds wag advanced and h

F

rten Rarbara seemed
tﬁe first few montﬁs-
t she did not

nguage wés used

choecl behavior wag

o

acflv‘fies and

en. She did not

ne In class. Her
opina', and her Small;

o hear b/pinning and

er fluency in English

o



] S %

”1hngqag? was "organized and. well developed". In written work

s%e tended to progress from. left to right'and, her interest

+
+

iﬁ héoks.contihued. ﬁer emotional level was characterized'by

"béginnlh independence' 1In work habits and. ssumption’ of
. g : ‘ : v ‘ &g

a -

resvonslbility for actions.
" . ¥
Her gbaﬂe one taacher noted that Barbara was acquiring

use of the French lenguage very well. "She speaks it

wells.eocshe Is beginnihg to read well too". Her ability to

= )

‘write' in French was expected to irprove in tre "next Yjear or

so'. ) ) ’ o ) -
- v

WHeanarbara ent;red Grade One (Bilingual) she score&
rather low 65 the Metropoliten Resdiness Test (a stanine 5)
but sSince tﬁen she has made ﬁrapld.progress". The‘teacher
would not ciass'hérvas "apove.aver&gf". Howaver, she noted
that Barbara oc;asionall&‘seemed to have difficulfy in

mathemsatica: .

- . . \ _
T: She works glowly at it; but ste gets 1t in the
ende & 0

Barbare seemed to get along well with all children in

the class and "'she has lots of friends". Cccasionally <the

teacher would have disputed this. -
T: When somefhing happens and she wants +to g0
somewhere qﬁ@jﬁomeone else doesn't, she will Hang
her head down and in a quiet voice say, '"No one
likes me", o ’



K. SYNOPSIS OF CASES . ‘ I R

Casge 1:

t. ‘Hiétory,

a .
be

T

2. Chlld Charac+er1qt1cs
. e

be
Ce

A
g

GORDON

\

/‘

Blrfﬁdafe: DecémbeE‘18, 1971. _
School Information: Location. N.F.; K1,K2 teacher:

.same; Attendance K1= 142, "K2= 160, Preschool

Fxperience-olavschool

K1: absent 53 days; poor fine motor coordination,
could read, although teacher was unaware; immatures
Non—Promotion Decision: feacher—initiatEd in }
November; parents influenced by guidance counselor

‘who had personnel recommendetion,‘mother informed

child; Gnrdon had dlfflculty accepting 1t and. asked

'many queetions fhroughou+ summere

K2: seme program with asame feacher, perception of

_bn edom by parents; paren+ts augmented school program

w1 .music” lessons.,
Grade Onewrachieved very well‘ recommended to Grade
2 . B » :

ri
7

Sex: M

,Sibllngs; younaer brother is 2 yeerc

Social: made ‘new. friends s ince nor-pr0m0¢ion,_efilll

»associateq with., prevlous classmeates and friends.

PHysical; allergies t o mary thlngs, including former
family doge.

Intellectual' verbal chlld, reads at Grade 5 level;
end of Grade One achievement gcores = Math=60/60;
Readlng(decoding) =50/50;
Reading(comprahension) 50/50
Creative: N/A . ‘

N

Emotional: has,a secret wish that formor frlendq and

he could be in same cluserOm, reacts +to yelling "1t
EhWt ters him"s subJecf to some teasing.

TS. Family Notes: fether 1ig whlte collar worker; work took

father awey from home until K2; father had heted school;

mother ig fullflme homemakers . *

Qe

Parental Perceptlong. Parents rggrétted simd tarity

‘of K2 to Kl

4

axat
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CASE 2: JOHN ' L SURTNRPAL SRPE S

A L S BRI
a« Birthdate: January‘@&, 1972. P

bs School Information: Location: SW; K1, K2; te%chers.g~»'fy.

different; Attendence K1®180; K2=1854 No ,Preschopl
C o K1: Some immaturity in bahaviOr,‘enJoyod cre&tlve,

dramatic Qlay, no recommendation for retgnflon.

‘de-. Non—-Promotion Decision: Paron{‘initlated after one«

week in grade one; Parente corcerned about child's

age and "middle group" placement by *eacrer;~Parents”

‘influenced by princlpal of nearby school’ .and &

kindergarten teache acqusintance; parerts told John

retention wag relateqd to age. L s T

es K2: Afahéhrby‘schOOI, program was ge&éed to

individaals and. small groups;: parents augmennted
. school program with music 1es=ons and. Beaverss

f. Grade One: attended a spllt 172 clase,'whére he

absorbed some of the grade two program; high
achiever; recomvé“aed to Grade twOoe B %
Child Character{stdcs"
ae Sex: M. - A ‘ )
be Siblings: One younger SlSter,_aged.S-f
Ce Social: Several close friendse. .
de Physical: d%caslonally suffers from bronchiml
"‘allergy,-seneitive to stimuli. pt>InTellectual'

A

verbal; end of ear achlevement qcmres. Math=60/603"

rpadlng(decoding) 50/50;3 . . ‘
reading(compvohenelon) 50/50. : - =

2

Y

Very

€. Creative: Interested in puppets and dramaflc play.

f«  Fmotional: \ccepted non—nromotion decision with
" tears; has regretted the repeat’ somewhat.w

no
i

Family Notes: Live in uppﬂr—m1ddle clase rplghborhood,
father is a orofessional‘ mother isg a volunfeeﬁ speaker

regarding . parentlng. Pa%entnl ‘perception: felt' ¥

reespongible to 1ocate tho beqt school programnfor chlld.




.““Hictory-»r: R RSP
Govale Hirthdate.,Januahy 21, PR
'jfb}‘ ?ﬁhool Taformation: Locatlon. NW; K1,K2 temchers:

" be Sibllngs. 2 older brother=, aged 12 and ©,

1972,
”{.\ttendance K1=168 K2=1€69; Nowpreschool.
agad 4 years 7 . monthea at edmispion,’énJoyed
golng each day, Likeg crafts, .poor fine motor .-
coovdination, poor concentrafion and ghort attenfion
span, "intéracted well with otherc.'

eder Non—Eromotion Decision-'teacher-initiated in K13

parents somewhat surprised; parents‘agreeabLe.

‘égﬁ X2: different teacher, same schoolj; continued to
ren jov crafts; ‘program highly eimilar to KI\ parentet

'perception of boredome:

'if. ‘Grade One: got addlflonal help in reading from

resource room and volunteer. aides; recommended to
proceed from grade, one to 7 year’ elemertary program.
Child Characterlstlcs. -
ae Sex':, M e

Tt

~

c.-gSociat' hes several friends at rome. and at- school;:

“not =ubJected tno teasing. ’ 5, - : R

de 'Physical‘ gross motor coordinafion, can"ﬁide a bilke.

G Intellectual' recal led detailq of a rocent “book .

rega; end of grade one ‘achievement scores:

Math=47/60; Reading(decoding)d= 38/50, P
R¢adlng(comprehension)—25/50. ' ;o
f. Creative: likes craf+e, little 1nner motivation.'
g« Emotional:- careful but ndt overly ‘cautidus’ riding

e 7 bpike oruyorklng at stove; qomehnt uncomfortable

talking about self. ’ % . )
Famlly Notes: oldeqt son achleves well in echool"mlddle
son retained in Grade 2,'and ‘e4il1l heving difflculty.
parents both retained in elementary gradeq, mother works

part-time; father is a blue ceollar worker - wvorks on

some weekendse 4% ' s .
a.  Parent Perceptions-‘not sc much of a repeat tn K2.

Lo . ’
3 2 4

s



’Cqse 4:

to immaturity,

kKindergarten.
‘Non- Promotlon Decision:

DONALD

A . .
. \ e
~Hlstory: ) : » - -
. Birthdate: October 2,. 1971, . K
.Schdol Information: Location. NW; Kl K2 S :
teachers= dlfferent, Af?endanco Ki= 163L K2= 16@ No
preschool. : % a

K1: enjoyved going each fday; sbort at+ention span due
or culfural differenceq, or learning
problems, no recommendation to con*irue in |
teacher—initfa.ed in carly
grade one; R : : .
K2« program was very similar to flrst year.
1ittle progress; in hospital efter car accident.
Grade One: very slow in academic &reas, r commended

to begin in primavy opporfunity after Grade One

‘very

_ years . g
4., Childa Charactpriqtlcs. o
a. Sex: M » '
be Siblings: One older aged 125 two Vounszer, aged 5, 3.
€+ Soclel: has several close friendsy from the
neighborhood.. ' ) : : . £,
., de - Physical: active, enjoyes physicaﬁxaéfivlfle55’
es ‘Intellectual: some difficulty witk recally; '
end-of-vear achievement scores: Math=18/640;
‘Pead{na too low to give grade equivalences
te Creative:‘enJ ys woodworking. . ’ 0 - A
« Z¢ Emotional: .tendency to cry whén uprets;-

S, Family Notes:
difficulty In school (attends special ciass),

éelﬁ:concépt
apneared - wpak. ) . : . . -

native; on welfare;, older siéter had
father was

temporarily insitutionalized while research ctudy wa s

undenway,

.mother is at home fulltime.v

/
/



. CASE 5:

Ay .

-UANIS

1. H{sfary.‘wf‘— L2 . s .
;('_a. fBirthdate. Novembor 20,,1971,’ I )
. b. School Informatlon: Locationﬁ; NW; K1,K2 teachegr: °
: 'same; Attendance, K1=1835; K2=187; No presciool.
Ce K1: did not .pant to go to kindergarten; often cried,
‘or had temper tantrums in. school"véry.close '
mother—-chiild, bond.bl L , :
- . de Non-Promotlion Decision: Tedcher—initiated in K13
57 fether lnltially quostloned decision; both parents
T - &greed. A v ' o
T @ve K2: With same teacher, gradUal progre=s; glVen
oo "gpecial tasks because she was olders
. £

2.

Gvade One: Falir achievement throughout vear;

”prlntlng gsually neat; recommended to commence
‘regular grade 2

vChiL& Characteristics

ase

b

Sex: F _— o .
qiblings.-older”brdtﬁev, aged 12; older sister, aged
10, L S B :

Social: Few close friends; come difficulty
communiceating wlth adults. ' L :
Physical: Aftended dancing clasceq.

Intellecfualt End of grade one achie?émenf:
Math=57/60; Readinpg( decoding)=44/50;

vReadlng(compr@henclon)¢40/§0.

Creative: enjoys art3;? "good ear for muslc"
Emotion@l: Somewhat shy in!front of class; positive
attitude toward echool anc. teecher; pot teased by
otherdh

Family Notes: Father is blue collar worker in .
cohstruction: work occasionally tekes him out of town;
mother is enrolled in teacher's side training program;
both siblings had difficulty in elementary school. .,

8e

Parental Perception=s: Mother has felt guilty about
son's problems. Has falt frustrated with Janis' slow
Progrecsse &\\\



" CASE

‘:1'

d..

’a \ o
¢ h - ’ ¢
! as
. .
AY )
6:, SANDRA
History: . . B
8 Rirthdate: February 28, 1972 - . .
b School Information: Location NE; K1, K2 teacher:

different; Attendaﬁce-K1%178;'K2—175; did nof'éttend
a preschoole.. - : e S

K1 eager to go; eaéily dlsfractéd-(short‘attentlpn;_

. span Je \

Noen-Promotion Decision: teacrer-initiated in K13
teacher informed Sandras

) : T Ty
K2: Different teacher, different classroom; similar
‘progrem; one other child had been returned.

Grade One: Wad soclalization problems; poor in

'ﬁcademic,subdecfs: could- do tetter in one to one

situations rather than gnroup s}tuations; recommended
to extend primary programe : '

§

Child Characteristics: ' : -

s
b.

Coe

. Sex: F

’

Siblings: Older sister, aged 125 younger sistery
aged 53 younger brother, 3. ' o X
Social: Frieandly, usually; but often aggressive?
does not have a best friend in class. ' '
Physical? Gross motor skills developinge.

"Intellectual: Poor concentration and short attention

=pan; end of Crade One achievement Sccfes: Math
44/60, ,Reading( decoding)=1%-tile;
Readlng(comprehension)=2%—{1le.

Creative: Enjoys arts and creftse. i
Emotional: Relative ly low self goncept; nqg record of
teasing in regard to non-promotion. ,

Fawily Notes: Mother operated a besuty shop; father was
e blue collar worker; older sister has mede slow
progress in schonl; younger sister may be retained in

Kindergartene

aa

-~

Parentel Perceptions: Mother .was concerned about

. children's progress but felt she didn't have time to

give to alls Since a second income was necessary,
children's desires for more attention needed to come
second; Mother wondered about "fault" of problem.

-

bl
’

.

-
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\
CASE 7: SAMUEL . .

1. H1Cf0ry. o S . o
5 3 . - .n -
a. Bivthdate: Fewruary 6, 1972, o ..
be School Information: Location'= SE; Kl, K2 teacher:

same; Attendance Kl=156; K2=162; dld'not attend a
preschool. - :

i
‘Ce Kl'/Attended wlth older brother who bad beéeen

retained, poor coordlnatlon, qbort affention spane.

da Non-Promotion Decision: Teachor—lnltlated in x1,
early in year; parents agreed; parente prepared.Sam
+hquhout‘K1- ) T : _ .

@« K27 Same teacher, same classroom; Sam made little

' progress; recommended Sam be enrolled in Qpecial
classy Parents rejected idea, - -

fe Grade One: Had worked on basic number readlneqq,
println" was irregular in spacing, height;
recommended to Opportunity roon at same'qchool.

Child Characteristicq.

ae %ex. b}

be Siblings: twd older sisters, aged 13 and 11; older:

.brother, aged 8.
cs. Social: Sociable with playmates from outside ‘classe.
de 'Physicals Enjoyed gym activities.

€. Intellectual: Lacked many skills = at age 7, he

didn't know color names, simple classificafion1“
‘numerals; short atttention Sspan even in
conversation; End of grade one achievement: Nath
15/60; Reading(decoding)= 1%—tile;
. Peading(comprehension)=4%-tile.
f. <Creative: N/A

Ze Emotional: Poor academic sely concept; happy about

play-related games. o
Fami ly Notes: older sisters were in opportunity classes,
older brother repeated kindergarten; father was a blue

collar worker on shift; father "never had ‘much use for

[

school"; mother was fulltime homemaker.

a. Parental Perceptions: Parents felt children Ghould“
not be taught ¢to feady or even enter school until
they are 8 or 9, when they would be "more ready".



~CASE

ST L , .

8&: MARTIN: ° \
) . .
History:

a. Blrthdate: December 22, 1671. :
be School Information: Location - SW; K1, K2 fegchens:
different' did not attend preschool. . . .

"Ce K1': Poor pencll coovdlnation, lack of confidence.

good memory for_alphabet, numbers, shapes;
recommendation to enter grade one.’
de Non-Promotion Decisiop: Teacher-recommended in early
ade one3 10 %-tile on readiness test; father
eed in mother's absence 1n hospltal,.Martin,
ede.. L. :
. Enrolled in. bilingual. kindergurteny-theflaﬁguage.
as. a fundamental differerce between X1 and K2; fine
" motor coordination and interest improve. ’ g
f. GCrade One: Fnrolled in blllngual program.-
recommended to Grade 2, bilingual.-
Child Characteristicq. ‘ A
fe - Sex: M . ' ‘ Do
be Sibtltings: one youﬁgeb sister, aged 4. ‘ .
ce Social: Makes friendsﬂslowly; is a frlendly child.
d. yPhys1cal:eF1ne motor coorcdination 'is: developing"
ee . Intellectual: End of Grade One actievement: score.
" ‘Math=56/60; Reading(decoding) 44/50.
» «Reading(comprehencion) 44/50.
fs Creative: N/A . - = . .- o . .
f« Emotional: Sensitive to other's commenta, has .been
+eased by classmates from Ki. ' - o
Family Nqﬁes._Moved to city from: another provlnce'inv
eerly K13 father is a businessman who travels out of’
city; mother is a fplltime homemaker." o -
a« Parental Perceptions:. A~ retention decision at;ther__..
end® of Kl would be befter than in early gx‘_zs.d‘e-‘,cumz-.;_ﬁ5 "

I




"History:

Qe
be

hospitallzed for head surgery.

cHAD . . . A

Birthdate: February 21, 1572.

‘School" Information: Location = NW3 Kf‘KZ.teachers:

different; Attendance K1=170; K2=171.

K1: Avoided physical (gross and fine) activlties if
posclble, hrad problems making friendss was vy
Non-Promotion Decision: Parent-— lnitlated ip Kl,
teacher agreed; father "took =ome convincing"e.

K22 different teacher by parent request, very'

q‘milar Drogram.

"Grade One: &chleving well academically, occasionally

cried or'haditemper ‘tantrum; didn't particularly
like going to schnol; ‘recommended to Grade 2.-

" child. Ch&racforlstlcs-.

e’

b.e
C‘¢

cde

7Fam11y Notes: Father is a qolf—employed

2

‘Readlhg(Vchpulary)'I’Q grade poinmts; - -

Sex: M

Sipllngst one younger brother, aged 2.
Soctal: likes to have friends o
Physical! Is a hydrocevhalic; has motof problems; is.
learning -to:.swimj cannot ye% ride a bike; although

he 4riess ¢ ‘ o T

.Intellectual: Very verbal; end of grade one _

achievement scores: Math=53/60;

Reading( comprehension)="1.4 grade.

. Creativel N/A - - s SO
_Emotional: Child asked why he repeated, but accepted
"mother;s explanation re: not readyjs if temsed by.,

ptaymates; admitted he is not always appy.

horficulfuralist, mother is a fuiltlme hOmemaker.'

/ B
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CASE 10: BARBARA L B o k.

1. History: : . o _ ‘ : S '{
" &+ Blrthdate: -Ma!ZCE.lv 1972 s ' : v Co
be School Information: Location SE; K1,K2 teachers: .
"differént’ Attendance Kl= 187, KQ=189; A
Preschool—Monfesqorl. . o R '
"V ce K1: Liked going to klndergarten, endoyed drnmatlc,
_and creative "play" ‘to academic "work"; some,
immaturity in pencil control, listening skills.f
d% Non—-Rromotion Decision. Parent— injtiated during K1-

" . year; Reason: child’'s entry ege compared to
admission age ln,family s home country, and: child'
‘"average" assessment from K1 .teacher. School staff
"originally. opposed the idea, as Mother hed requésted\
bilingual K2. .Later, agrned. . ' . R

L ee K2: Bilinaual ‘emphasiaggy . precertatlon of program~ ‘
dlffered from Kl, Growth“end development evident 1n.

o childs . e T

T Grade.Oné:‘Child a "good" etudent"sociable, witb
"many friends" bu+t no particularly’ close one in

< class; recommanded to bilingual grade twoe. ‘
2+ { Child Characteristics: S SEE

e Soclal‘ Has few close: fv{ends, mqnyuaCQualntAnces;J

' somewhaf shy with adults.: T~ : ’ o
b@WaPhysical’ developlnp coordination., o
'cL5VIntellectua1' Barbara acbleved 57/60 in Math;.

' Readingl decoding)=50/50; - - 0
Reading(comprehension) =44/50. The re&dxng scores are
at ‘the 96%- ~tile and the 80%~t119 respectively.

"de.. Creative: EnJoys muqlc, ‘arte

e Emotional‘ Happy pleaqant child: positive

: qelf concept‘,not teased by playmetes sbout. o
L non—promotions ' T, R R
3. Famlly Notes._two ¢hildren; recent immigrants from -

Slavic counfryq father 1s a Blue coller workers; mOther

babysi ts daily for gseéveral children.,

a. Parental Pevcepflon. Po not regard"’ K2, in Barbara =3
' case, to‘be a repeaf, eonsldered it to be‘_
‘enrichment, extention; felt they made the correct
choice. . S N PSS AR P I N

-
“



L. EMERGING PATTERNS ‘
. N b
v «

The primary‘obseqﬁqtlon.to be noted from the data is

' o . . . ! R . 4
the unlgueness of each case. The one common characteristic
{ X

AN

egcross all of the children ‘was the b%Eis dg:n which the
. ‘v ) ©N, A.
‘selection of cases was made: each child had espent “two yvears

In kindergzartene -  ' ‘ . “
Several of the chlldren who were not promoted in )

kindergerten did well on the end of grade oneiechlevement

tesfs, and several dld no+, as is shown in Tag}e 1. Perhaps .

K} .

it couldr be assumed tﬁaf at the time of the decision,

non-promotion had been agreable to both +the school persoﬁnel.
<

and the parents, because it was hoped that the child would

Lot .

grow 1n£;£ose:§#}ils ﬁecéessary for academic succ ss‘Ln.
grade one. In six cases,. (see Table 2iﬂch1idrgn':§falned in
’ kindergérten Bééame sucgeeaérs in grade onees However, as can
he seen “in %6df cases, retentlén in kindergarten led to
auitp a éifferont‘battern of d?yelopment. The"grade‘one yegr
iended for 6onala;'Sam;el; Kar} and Sand;a,”with a
promotional rédomhendationfto4;‘épébial class or Spéc1§1
programe Donald. and Samue} !ére recommended to opwmortunity
rooms, Xarl and Saﬁdrd proceeded fozexfonded (gontipuous
pyogress) programé, in yhichuthey wogld take four vears to
completa grades one, two and three,’

This section of chapter four contains abdlé}uqélon of

L

possible influencine factors in the ten casec. Iﬁfough an

3

investigation of thesge casés; ﬁosslble patterns are

highlighted and several questions are raicsed. From a Basisg



CASFE

Gordon
‘Jotn.
Rarl,
Dona ld
Janls
Sandea”
Samuel
Martin
Chad
Barbara

CASE

Gordon
Johr
Kartl
Doneld
Janis
Sandra
Samuel
Martin
Chad

Barbara

. TABLE 1

ACHIEVEMENT ON END OF GRADE ONE TESTS

MATH

60
60
47
18

© 57
44

15

56
53
57

A

'READJING READING

(Decbding) : (Comprehen)
50 , 50
50 . 50
a8 : 25
? - P
44 40
1%t 2%t
1%t 4%t
. 44 Y V-
1. 1.4
80 44

TABLE 2 L

RECOMMENDATION AT END OF-GRADF ONE

END OF "GRADE ONE
RECOMMENDATION

to Gre. 2 .

to Gr. 2 -

to eXteﬁaed plmary
to pimary opportunity
* ‘tOl Gre 2 :
-to extended primary
to oppcrtunity room
to Gr. 2 Blllngual

to Grade 2

to Gre. 2 Bilirgual

101
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'of,Just-ten~cases no firm concldslops are reeched., The‘
foplcs nre explored in four cntegor@es,
ae. faectors related to-%ﬁe hlstqry of the family;
b factors related to the non—prqmotion decision,

itsels;

N

Ce and factors related to the‘child'S'schoq}ingog

The fourth c&fegory.includes the inferaétion.of several
.factors.
FAMILY HISTORY

Several aspects of,famlly hi;tory séPm worthy éf
discussionf These ;nctpde the child'sg age ét admlission to
;indergarfen, his blrfﬁ order -witt ipr his family, and school
characteristics of his older siblings aﬁd the parepfal locus
of controt,

af3n

BIPTH DAT®

By schcool board policy each child must pess his fifth
birthday by March 1 in order to en‘ter kigderéerten t he
previous September, Ig all ten casesg 1nv°stigated,‘the child
was still four at admiésionr Qut turned five pgibf to the

——

deadline (See Table 3). qu purposes of analysis‘the'school
year was dlvidedvfnfo quarters gné the birthdate ofheach
cose wAS noted wlthin the qu;rfeﬁs. As caf be noted in the
”fable, all cases were born within the 1nst‘fwo quarters of
tte school admission year. Thus these individuals were »

emongst the_youngesf children in their owr respective class

'\ groupse The assumption that the young children in a class

.,



CASE
Gordon
John
Karl
Donald
Janis
Sandra
Samuel
Martin
Barbara

QUAPTERS

TI
I1T
v

TABLE J

BIRTHDATES OF CASES

BIETHDAIES OF
18, 1971

Dece
Jane
Jane
Octe
Nove
Feb.
Faora.

'

26, 1972
21, 1972
2, 1971

20, 1971
28, 1972

Decs.22, 1871

Mare.

TABLE 4

1, 1972

BIRTHDATES IN QUAFPTERS

DATES

Mar 2-June

r

June 2-Sept 1

Sept 2-Dec
Dec 2-var 1

N
c
1 0
0
1 2
]

103
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rrouning often become the retained children in school has
sparked much discussion in educational circlesg. A

[ ) ' .
cause~effect relationship has been asssumed and a common

conclusion reached was.the need tc change the eschool

admission age (Teachers Urge Raislng S*uéting Age for Grade

‘One, Fdmonton Journal, April 2, 1279), J i

This recommendation, howéver, may prove to bersomewhét

deceliving. While +the recommerded change to an earlier cﬁf
\ : ‘

off date would delete youns January and Februery - born
. :

children in the grade one class, it would do nothing to

N

overcome the twelve qmonth snap'be+ween‘oldest'and youngést

children within anv class Zroupe A change in thevddmiSsion
ece will not alter the fact +that there~always wodld be some-
. | - ) ‘ , o , o
children who are youngest 1# each class,.

"According to recent résearch ( Hedges, 1977) the age of‘\
a child within a group (that is, relative 40 the age of
cher group members) ig as much a factor in his ability. to

{ ’ ) . ' .
operate within the groupy as 1s hig chronological ages In

this 1igh+; a child's relationship to the'gréup is partly
da;ermlned by his relative age t; th;f Zroupe. A'young child
may be Juéged }mmature not because his birthday iS‘1n ‘
January or Februsry, but that’beta;se he 1s assoclating with
children who are correspondingly older.
Furthermore, a search qf‘franscr{pfions showed thaf
during their first yeqr.ln kinde;aarteﬁ, sevérai of the

children were a part of Qgt—of—schoof social groups ?h which

they were younges+t. John's mother noted that John brought

N
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~

home friends from school who were six, eight and ten months

. older than hee. With themy, John took less”of a leadership
. ‘ . \ .

po

rdlé;"éohdon‘hdd éttanded_a pl&yschool group in which he was

qMongst theiyoungesf.‘These childrén éontinﬁed“to be
. p1aymates-during thé kindergarten year. Thus Gépdﬁn wa s

yéun%est in his peer-éfopp for two consecutive years. In

klndorgdrten, Samuel's‘ciosest playmate was his one year

older bBrother who was also in the kindergarten class. Samuel

4

was youngest in his family,

¢

and fhebéf;re &bgnges% lnnhls
playmate group. ' ‘ ‘ o » S
.When tbe 1ﬁd1vidual childveé,wefé enrollgd in the
‘second.year,of>kingréarten,‘thelr ;1859 qss?ciafiong
chhangede. They wére ﬁoﬁl;ﬁger ;mongst.the youngesf 1n“téeir
classe. Theovetically; éf leaéf, fﬁeseichlldrpn (in their’
secﬂnd yea; of'kindergérten) hAd an o© portpnif& to meesure
vthemselves in a more.faQGrablé‘light. ould this factor of
. . o _ | . ‘ : .
age relative to group peers affect e/child's future academic

cuccess? Perhaps, to some extent. Further resesrch into this

may be warranted.’

ETRTH ORDER
. An.1lnteresting pgftern seemed to emerge from the:
':1nvésfigation éf bl%th order amongst the'caseég Qfafhe téﬁ
 ;qses,vflVe weré‘f{rqt born, two were&hlddle.bbrn, and three
were youngest in famlly birth orders. Of’fhe first born
children, all Qﬂre‘also sucéeede;s..(As recalled frqm

A .

Chapter One, succeed;?s'were’deflned to be thosge children

~—
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) - . v v

who were promoted to a requldr gradé@ﬁﬁc c lass. ) None of the
middle born children happened to be %dctééding; and one of

-

the xounaest born was sqcceed!ng mode%afely.

The colncldegce that most of fhe\suc§geders were glso

firq+ born bezs Pxolanation. Perhaps bécauee these chi ldren.

are without sibline Drecedenf, it may be %ﬁggected that

'n]‘
thoir parents had taken extra time in thelr vbbrlnglng. In
- ¢ ) .
effect, each was en 'only' child: for some extent'bf time.
o e . Y ‘
The notion of extra time and special care afforded to first

born is reinfoced by a theory de?eloped by Harr1§$g1364)

Ik

"whao, in ﬁart stated that greater parentel involvémen%fwlfh a

. N
’ 5 . s . 3. .
child (as frequently occurs in first born children) leads to.
1 . o

Increased parent child relationships and is acssociated wilth

greafefjintellectual abilities in the child. ‘ . ;ﬂf.

A general tendenc§\0f~first—bdrn children to score more

highly on achievement tests (Bl@stein, 1976) wes evident in

. the cases: Rarbara, John, Marf{n} Chad and Gordone. The case

of Janis, the only younéest born child who was also

progressing acaedemicallyiin school, wes not seen as
. N S___ RN

: s . .
necessarily contradictory to any previous studiese.

Indeed,vthe“resoarch study undertaken by this writer

“did not survey the population of 21 children in gradé-one,

nor.éveﬁ,a éample}of all these children. Nor was an gttempt
made to contrast children ihdirepeatéd with those who did
note T+ 1s leely'thaf cpll&ren from all ability gréupings
ﬁre_fﬁpreSQntedito some raxtent in all birth prdér

posslblllties.
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The combination of success and familial blrth order

-, fTrom amongst non—promnted kindergerten children proved to be
1nter°stlngrfoi speculation. Was it just a coincidence or

¢

would: this be replicable in a laféer sample .¢f non-promoted o
kindprgavfen‘ch}ldren? ﬁore 1@bor+anf1y, wﬁut im;llcations
does this hﬁve for the re60mﬁendation of non—pr&mofion? It
the likelihood of ﬁnsucceséful reféntion exlists to a gréate{\f

___/’;¢¢egree for later Born children,

"schooling be 1nvéstlgated'to a greater depth for middle and

Srould,qyfernafivé forms of

\

youngest born?

ACADEMTC TRAITS AMONGST SIBLINGS
Another interesting pattérh was found when the academic.

success for thase children with older siblings wes compared

to the academic rceaas—that the siblings themselves were

reported to 'have made in school. Cf the five children with

v

6lder brothers or sisters, all five cases had at least one

4

sibling who was not achieving well in school. In some

1nsfaﬁces, all older siblings were academically retarded.
The éqses”of Donald, Karl, Janis, Sandra, and Samuel are
ones In which evidence of at least one older 2ibling did not

progress eagsily throush the lower elementary grades. of

( K&rlfsntwo older brothers, one waq refnired at second grade_
O .

A BEN

and had confinued t0 ‘progress qlowly over the'following ; "‘%ﬂ‘

yoars- Dorald's older Slsfar afterded a special clasq for

qlow loarners}?J&nis'.oldaﬁ”bro¥her’and sigter bath - q?'”Vl e

- Proéressed slowly == her sister indeed was enrolled in an
T . . .’ ) ) - ' ] ’ A.-
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. . ‘
‘"extended primary orogram.s Althouch Sandra's sister had made

one grade per‘yeav, she wa%:having "a strugglet®, OfvSamuelfs

three older slbllngs} both sisfers were in opportuni ty

3

classes and his brother was retained in kindergurfen.:,
The data seem to suggest a familial tendency toward
similar academic progresse.

While 1t is not vithin the scopre of this study to

f

suggest whether similar academic fraits-pafterns‘amongst
siblings are due to heredity or the influence of the child's
environment (thi{s debate shallvbe left to psychqlogical

.theoreticians), thils researcher ncted that a family pattern

pr:-4 B
was occasionally mentioned by the mothers themselves. Janis!

»
'

mother commented that her three children were not "slow

"léarners but ... tirey're not Super smarte" Donald's mother
o

said,'sﬁq/ﬁg;}"had the same probleﬁ with Laurie when she

flrst went %o school". Sandra's mother compared Sandrals
s

achool progress to that of her olcer sisgter and.concluded,

"and with Sandra,'ifs the sahe;thing ..E"
. ! ' -
. The mention of patteérning by a parent may suggest thet

w
|

whether a "pattern existed or not, the parent acted as 1f one
dide This may have affected the manner 1nfwh1ch the parent
percelived herself and her relationship with the child.

LOCUS OF CONTROL

o

Several of the mothers interviewed sﬁégesteq possible

_reasons why thelr child achieved as s/he .dide. One

chubgé}erfétft o

. )
r

f humans isg thelr_noeh to explain ev

a
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jﬁflohs- Often fhese explanatlons provided a élue to the
parentel perceptions to their personal locus of control.
According to Rotter (1966), who originally develdped the

notion (19254), locus of control refers to those rerceptlions

»

which an tmﬁlvldnél holde that reflects the degree to which
ot h .

|3

he believes_thaf'his behavior has been incestrumental in

i o

echleving a given outcome. Locus of control is described

ranzging on a continuun from internal to externale Internal

3

control refers to the perception of positive and/or negative
v

events as being a consequence of onet's own actions and

thereby under peragaonal control; external control on the

other hand refers to the perception of events as being.

unrelated to one's own béhaviors and therefore beyond

g

personal control. A person's percepticns of locus of control
§ . , .
affects his thoughts and actions. Whether this locus is

.

centered on the parent himself, or the child, or even the
R .

T
L,

school 1is of interegt.

Samuel's mother associated her son's schqdl
difticulfies with her percepfions fhaf.he was "hyper",. She
furthef suggested that his conSu@pt;nr of sugar mlgh; havé

-~

caucsed his poor academic achlevemeh?) She didnlt} however}
) |

-

sueggest deleting sugar 1In his diet fo remecy his academic
pﬁOleéSd Apparently, Samuel's mother percelved an external
loecus of control. She nelther assumed responéibilify for ﬁer
sonfs pobh prngrésé, norvﬁld she locate thg rPsbonsibility

in Samuel!s abjlity-

Donald's mother also -seemead to exp}éss an external
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locus of control. She questioned the school's permissive
"plav". She later wondered if Donald's accident had
irrepairably damaged his ‘school ability. She further sought

an answer in wondering if any problem existed at all,

suggeé+ing "T don't know what the hat%?r‘with'Doﬁaldvis.
Maype b;'s just pulling hi; teacherts 1egvat échobl".
Sandra's mother exhibited é{éné of both 1ntern§l and
exfernai locus. She wondered somewhﬁf hplplessly'wh;t shg
y A

hed done that was Wﬂbng Qy rﬁlsing "fhrée out of four!"
children with school problems. She mentioned latérﬂthat she
‘regretted that‘her Jobfkepf.her»from participating 1h.schooi
functions, anq fhaf this was béing complicated gsfher
daughters had begun to QUestioﬁ~her loyalty to fhémuand
their school 1ntoreéts. o 4

éOPdOﬂ'S parents operated from a locus of conqul that
apveared to be morve intefnal; Gordon‘s mot;er meﬁt;qned that
she felt defensive when thé_+eachor first discussed_his
schpol difficuitles,‘because she had félt sﬁe‘had donbi;

-

good job of reising hime The parents“triea toléake the
sPc;nd year somewhat dlfferenf by Lnfroducing’music 19s§ons
jntg Gordont's experi%nces. However, his mother wished "that
we could have done somefhingﬁ more about *he'repéﬁiti&eﬁess
ofbfhe'sepond vyear. Karl'ls pa;ents also regrefted the ereat
similarity of the second year to the first. But whereas
.Gordon's parents menfloned thgt they would btave arranged for

more variety had they known the extent of the similarity

cooner, Knrirs phrehts had expected that the school would



111

-

have provided a program of greater veriety.

.}In,a recent study, an association wes made'petwaeh'
‘external locus of control and a perspective* of relative
powerlessness which in turn was associated with low

expectationé of success and poor‘seif»concept,(épstein'gnd‘
§omdritp, i971)-‘A tﬁqﬁsfér effecf mey have operéfed from
,+he_par9ntsiiocus,df control to that of the éhild}
No‘quesfioé in'tﬁé interview had been d&rected
specifiéall; *cward_pércéntions-of ccntrol.and vet the.

interviews ylelded some interesting deta. This topic mayvbe

sultable for future indep+th research. The relative

\ \

significance of locus of control of parents will be

discussed 1n-exblor{ng the apparent combined effects of

N

several factors.

:THE:NON-PﬁoMOTIONHDFCTS[ON}.

Two factors related to the ncn—promotion, namely, the
' : o ‘ ‘ . * e - e
time of the decision,. and its source, seem to shed - light on
the effect of retentiqn on the different individuals.

‘ :
SOURCE OF THE DECISION

. 0f the ten cagses, seven ¢on—prdm0thn decisions were

-

initlated by the school, aﬁd‘+hreq were commencded when the

i

perent approached the séﬁobl flrsf.
Chad'é mother.cénsldéfédihér so;fs physiéat history,;hdf
'€ubrbaégeq the séhbol dur!né %héfxliyear,'Ea;baﬁa{é.hpther‘
used the n;wly:iﬁftiafed ﬁi@ivg;é[‘grngram §s~§nvekcusq‘t6
keepjﬁafbura at>a>1ével whéré-QFe'would mbre.C1osely 
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approximate thé~gchool skills of ber age matese. -John's

"mother enrolled hi% in another school after one week in
érade one. These tﬁrpé children whose parents intieated the
 non*promotion deciston all became grade cre sucdeeders.

Of the s%yen cases where the school first epproached
o o I . . . | 7
SRR L . . v o

‘the quent,'some"varlefy of receptabrility was notede.

’ -

’

o Govdoﬁ's mofher cdmmehtéd}that she- had cried for three dayé
/- / ' ’ ' ) ’ ) :

/ ’ ) ; ’ .

%/hthe thought of non-premotion for Gordone. Martin®s father
(- S ' o L o : '
- 'accepted the school's propvosal with litltle reservation

\ : .

S

- ‘ . } . - ‘ .
partially because of the reality of the extremely low

E . s

testing results.

e

The ease of adjustment of the child %&/the o
non-promotion decision may have been infleenced by the o

a

prrent's ease of adjustment to the non~-promotion decision.

Janis' mother reflected for a short while and reelized that

@

‘the teacher wes not meking an unreasonable suegestion. After

K1 Janis.made progress in developlng from a clbéelyv 
_ dependent child to a more independent . onée Her academic

progress in grade one was satisfactory, -too. Samueael's

. parents prefernred a kindergarten retentlion to an lhmedlate'

)

speciel class .placement, and consented to the scrool's

recommendqtidn; Samuel exhlbiféd several characteristics

. A N Y . ) | ) . ’ . -

. Y¥hat have permitted him to cope in'school.,ﬁg wgs described -~
' . . 'ﬁ - o § . ‘

as highly sociable with classmates but

hls.élbsést,‘
assocliates are not in his home rooms To adult

. ’ . . N . . . ( : - ,‘
guestion-asking he aqpoared evaslvee. Samuel did nrot succeed

acgdemicaliy,in gradéﬂones
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N ‘-

v,~ﬂ+~ﬁﬂrl's mbfher, on the othérvband,“félt tha% the tédchef L
: o . A

had decided at the beginning nf fhe vpar that he waq gnxng A

‘tovbp’retﬁlned. She, herqelf felf that Kavl waS»cupable of

going on to gr&de‘oné immed1ate1y'&ffer K{, and that .the
N weoe . . R . e W
_ S S o .
teacher'g garly Suggestion,of,non—promofinn wes gomewhat

presumptddus;-xérl.may have sensed that his hpfher was -

opposed to thefﬁon-promotion foﬁ‘him.'ﬂe_wds retained; o,

|

however, he did not succeed in‘graﬁe.éne;

THE TIME OF DECISION - o | : .

The time of fhejrﬁfontion deciqion varied considerablv'

ambngst 1nd1vldualq.'ln some cases the parente and school

o

agreed midway through the first kindergarten year, 1n othar

cases the mutual consent ‘was arpived-at after the child
commenéad grade one - even as late ss the sacond month after.

the ch;ld had béeh enrol1ed Iin a grade Bﬁe (Martin),.

From the 1hterviéi data, it.would appear -that for thoqe

parontc who were aware of the pending decisﬁon in June or
earlieb-oﬂ'the first year, tlme (whick conslcted of the

summer months, at 1aast) waq permitfed to adJust to the
. “ [ ]
decieion. Tlme wa: also av&llablo to prepare the chlld for a. '

.smooth adJustment to_theisecqnd years.

\ Oné eXceproﬁ %o,fﬁ;s\qbsérvation:'ﬂéwéﬁeft éan béJ 
ﬁﬁfed; Gordon (wﬁqseybﬁben¥s had dlécﬁéséd r;tenfion with
the te;cher‘éfnCe Né?émbeé) ;as foi; of the hanﬁboméflbn by

“his mofhér_beforo.fﬁe summef;‘"ﬂe asked‘ﬁli’nummer.,'what do

I have to do to go on to grade one?' It was Just contlnunl"
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"0n the other hand, for those children who were enprolled
in" grade one before the decision was‘hade, to in fact, !'put
them beck'!, little time for contemplation and adjustment was

evailables. In effect, these children were in grade one one

'dqy, and back in kindergarten the n%xt. Such was the case

for Jokn, Martin and Donald. Althcugh these children may
have been more .or 1ess_pnorly equilpped to copy with Grade
Oﬁe, it could be suggested that they felt they, at least,

belonged with their peerss The summaries of the cases thn
o H

and Martin noted reoorts of teasing from.classmates who had

béfn tcgether in the flrsf‘klndergaptpn year. Although there

is no reference to feaslng as noted by his mother, Donald's
cdse suggests other emptlonal‘néactlons which might have
been_@\:ﬁéﬁlf of the rapid change from-Grade'one back +to
klndergaﬁten. John‘s'chgnge had less of en impect on the

parents because they had considered the possbility

throughout the summer and tinally, they, themselves,

recommended John "go back", but this was not to the same

schecols. The lmpect for John was memoreble. He spoke of ''not

really wanting to go", not wanting to go "sort of" and

vwoﬁdering why his mpther waited until May to return him to
pLhe

Com

bis first school. Thus, rof the three children who were
returned to Kindergarten after a start in Grade One, all
displayéd some emotional upset.

“®Phe parent initiation of the non-promotion is a factor

In several other cdses..Seven children were cases involving

.8 nor=promotion decision made prior to +the commencement of

3
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i

grade one whii# a full range of ad justment to grnde one
ensued for +hése éhlldren, thé attention of the resder is
drawn to the fact that of theﬁe seven; four'weré children
whose parents exhibli ted 1qter$dl‘locusfof‘cbn*rolh(Barbara's
anq Chad's parents.inltiated their nor—promotiogvdeclsion:
Gnr&on and Jenny were alsc children of parents with relati?e.
internal locus)s These children also succeeded in grade onee.
N
The three remaiplng Fhild?en, Karl, endra and Samuel were
all subjects of an early K1 recommend tipn for
non—promotion. These children's parents also hdppened to
exhibi+ external locus of control. Caﬁ it be suggested that
theitimerf the decision was a fac;or ;B some e#%ent

influenced by the perents locus of control? ANy

I .
_SCHOOL-RELATED FACTOQRS

A final source of fgctorg which may 1nflﬁence t he
A_child's ad jugstment to schooligg came from the school itself.
The data indicated two topics for §osslble exploratloﬁ:.the
program following rétention and teachker expectations.
IFE CLASSRQOM—RELATED FACTORS
Mentioneddsoveral times by different mothers was. the
R g
similarity of programming between the two yearéwdf
kindergarten. Gordon's mother reported that her €ony who
attended K2 with the same +eche; fe had had in K1, "brought
3 :
home.oxactly the same papers on exactly the same days (as)
be'd done the'vear before". Tn spite of the fact that he had

‘“°'d1ffe’9“*,*éﬂCEéfv"KirT’sEmofher:r%qalied Xa£1 es saying,

“
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when he brought'home "one of these old(things) — we made 1t

'

last year".’Botthbthrs concluded that their sons were
A\ . ‘

bored. Yo avoid this particular oroblem, John's mother ha

‘

A

enrolled him in a neighboring sphooi where the teacher
grouped children according to interest and aﬁ;llty.

Of the ten cases, three children had the same teacherp

the second year and seven had a different ocne. In one of the

[N

three cases the mother reported no boredom' in the second

Yeare In this case Janis bhad been made -to feel speclal‘by
@ ’

essisting the teacher with small taskee. OFf SPVﬁ2:§hlldren

with:-different teachers, Barbara and Michael were in

~

ﬁrogr~MS which differed fvom the first yeef- The second
lenguage basis impreased hoth sets.of parents that the
program was not a reneat for thelr childe. A.quesfion is
raised regard}ng the effect of the pafenf's perceptlions of
programming éémpared to the emacse of adJustmentlof‘the child

to the second year %nd the subgegquent Grade Onee.

TEACHER PERCEPTIONS A S

L . Besides ' the Similarity or difference in program between

»ithg'ktndergarfen yeans, one other classroom rqlated factor

may have been In operation. In the cases in whixh older

sibllngs had experienced some academic .dlfficulities in
school, the teacher's expectations for the younger sibling
may have been lowered through awareness of a real or

im;qined family trailt. Since all perception is influenced by

“previous. experience, logically, the .teacher's perception tn

L
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the classroom is influenced by her previous experlences,

too. Posenthal and Jacobson, in their book Pygmalion in the

Clagsroom( 196&) pointed out strong indications that teaches
'percepfions in turn {nfluénée children's ecademic progress.

Those children who are seen as slcw, are treated as slow and
o~ pa
) ” . . p
ultimately” come to ach%ewe at a slow paces Trose chlldren/[}///
A i
who are seen as bright, are treated as bright, and

3

ulfiﬁafely_comé to achieve at a bright Iévél. This occurs iq'
spite of act?ai slowness or brightness that is irherent iﬁ
/4he childe. AlthOugﬁ fﬂls'research h;s been criticized by
mAny as,l&ckiﬁg 16 some of the tighter controls desirable,
(Flachoff and qnow, 1971) the concluslons drawn seem to have

some credence: observed behavior in children may results

o~

more from the artifact of teacher expectations than,from'any

char&éfevlstic inherent in fhe»chilaren, fhemse1v3s.

One pérson's expectptioné for another‘s behavior may
act+ like a selfriulfilllpgﬂprophesyg Studies can be found

o reav. "

thaf seek to understand hqw;téééhers\peﬁﬁviqrjtqﬁsés "high
oxpecfancy"rpuoils to p?rfnrm batter. THé?BrbthﬁBna Co6dT‘“"

€1970) researcp,:for_exg ple, revealed that teachers

ddmdnded"mdée~ffom stydents for who they held high-
éxﬁeé*ations. Closely éla%ed n%ebng£ura1;stic studles like
that bf'Sehver (1953)‘whi§h showed that younger siblings are
;;wﬁfded to some extent. on. the baéis of teachers' prior.

P T .

s g

exoprlence wlfh +he!_r older brother% and Cisters. or: the'

N R . . = h o owmn i

Pnlardv (1060) qtudy whlcb Qhowed thet those teachers whao

-expected_boys_to be.slpwer,readers,thanﬂgirls, theq,_hnd

Saecats e ea
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such boy§ by the end of fir/st aZrade .
-« .

If a teacher ‘ig give' Information which leads to the
farmation of hizh expectations for a particular student; 1?
ia iikely that the teacher will trea;.théisfudent‘ln.ﬁ way

.wﬁiéh will ;a{sé the-student's ekgectatioﬁs for.h{é.own
performance. If this happens;vthe student will then behave
in a way whiéh will he pdsitively evaluated by the teactier,
and consequently in.a way whicg will cause.furfhpr ralsjng
of the teacher's expectat!ons for the studénfa The
,ékpectatlons,wﬁicﬁ aﬁguheld for chlldreﬁ therefore meay be
exfremely‘lmportant QQfermynanfs of fufuré-lnteraction and
they are partially 1nqepen496t of "ohJect{ve"-eva}uation‘of
pgrformaﬁce.kFurthépmore, expeétathns of e'g1Vnn 1evel tend

fdlbé éelf—mainfalhing for once they exist, they affeét the

y$$y\1n¢eraction comporents which determime expectation

e .

4 ey

"tevalay - K -

ACOVﬁINAT;OHS OF FACTOQRS

!
v

’{ﬁjfﬁé"g;éé§&1;é b;f;i0nj§ﬁ'ihe chapter, siﬂgle
té*jbiﬁdfeéléﬁa‘facfg;s>yefe-q1sc#s$ed.ISeveral s;ch chtéésu
bc& iﬁ coﬁblnat;pp gﬁd servé.to rcinfdrce'oneyanother,
thereby ﬁavlng'gfeater lmpnét thanAény oﬁe factor in

isniation. A chart summarizing the characteristics of each

0,

caces (see Appendix D) permitted a gldbal view scross the

cases. L ..

bq‘¢The‘fiTst Cgmbfhdtlbnfappﬁréﬁt in the daf&Mwas the

possible interrelatlonéhlp be tween the ecademic achievement

T i . o ‘ v
. 0f the Individuallsg slder siblinze;, the parents expectafidns‘
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and the individual's academic achlevemenf in grade one. As.

o

"-aiyeaéy noted, five of the cases had older siblings; and in

each case-at least one of the older eiblings was reported to

have hed academlc probigmsvin schecols The juxthposition of

these Bata'yith'fhose of the expectations of the‘parenfs

) I . . . ,.‘3’ - \ '

proved 1nferesjj@g for speculation. Several of the parents
Fan o : ,

’ha% commented that they had noted a familial pepttern amdngst

r N

their cﬁltﬁ;en. Such a cbmmenf'may reflect & parent
perception of'peréistenf sl ow prngress,,which”may'tend then,
to bpcomé a provhecv wélch is splfvfulfllled. Of the five
children who had oldef esivlings, four'o£~the casés had
'éontinued in the apoarenf family pattern at the end of grade
one (when they,were ﬁot promoted to & regular grade two
class.)

Pesearch int6 expectancy effecfé in generel suggests
that the reverse is aléo frue-_quever, not enough ofvthp
.cases had older siblings yho wére sucéeeding to permit such
an lnvestigation of thisfexample.

"Teachers ﬁay also be influenced by patterns established
by older siblings either dlivrectly from giblings they have

taﬁghf perscnally, or iIndirectly through reports from other
. ! the

teachers or through reporfs lnvcumulafive record cards.
A second interesting combination of factors appeared to
sugrest another pattern‘for csuccess and faillure. The source

and time of the non—-promotion decision snd tte parents!

’

. 4
locus of control seemed to have some bearinrg on .the child's
. ) . - ) R

success in grade onee« All mothers who had initiated the



non—-promotion decision also were deemed fo have anx{ntefggixhl
loc;S of control. In tﬁése three easesj all ctildren
.succeeded 1n'grade'oné. ThQSP cases in which |
teacher—-initiated non-promotion decisiqns were coupled with
'varental internal 1o§us of control also were assoéiafed with
success in grade.one. In these cases (Gordon, Maertin), the

parents generally saw the home and school environments as

Y

corplementarye. Something close to a,paffnershlp seemed to

exist even'though originally, In both cases the parents
~

resented somewhat the initial non—-promotion Fuggest}on. Both

attempted to make the best of the situation3i” in Gordon's

o

case ﬁy the inifiatlon of music lessons, and in Martin's by
the énfollﬁenf in bilingual kindeféayfep for the second
yaar.

The combination of external locus of confroi Ané.a‘
toacher—inlflated non-pvomotihn decision‘were correlated
with non-<succeederac. It may be suggested that peréeptions of

reéponé&blllty, or‘indeeq blame, to scome extenf, cregted an

emotionAl conflict in which the child was caughte. Karlt's.
mofhef, for example, felt that the school should have done
more for her son whlile he was in kindergarten. When the

- .
teacher suggested non—-promotion the mother reacted by

de fending Karl and suggesting the teacher was making the
recomhendmtlonhmuch:toégébpﬁJlf.ﬁ@y"ﬁéfgﬁgg99f§hfjﬁqi?k&rtﬂgﬁ

LN TET L .. , .
L T riew

mother percelived the teacher asfnqt*h{iping-Kar1~ns-muchq@sq

. o L T P “

f'éﬁé*ébuld(uThéieE&jajpatteﬁh'qffnhh‘s0ccass wus'inlf!dted:~

*he home had'a general external’locus bof Controlj it blamed - -

2V e S -

. 3 . o
. P PR P T [
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- !h'klhHeriéE?én;aﬁafcontinued'to have acedemic problems.

‘~SHCCEed

the school for the child’'s problems; the cfild was retalned

'Thp~cﬁéé 6?‘ﬁdft“I1i094ﬁd{eéihh6fheﬁ“ﬁquiblé&patferﬁ”

‘ot stccess and fallure fpﬂ@éy{dgknonfprombtioh._WIth their -

ex%évﬁaffloéhéfof‘coufrot}~Kar11q-pabents.AlSowpépgeived_ihen_

second yvear of klﬁderghé{en as a duplication of the first.

They fel+ that Karl was, aware of the repetjitiveness and

hcdnsequgn¥ly”hé75€égmeibp+e¢aEWhétﬁéndthé duplication .

AN

equated this with "a waste. As noted above Karl did not

succeed in grade one. In several other caseg, paient&l'&OCUS"

of control and asoeqts of the-seconﬁ year couid be compabed
with the child's achievement in erade one. Similar to Karl,
Samuel's case illustrates external 1oéué cf control for the
parents, a highly Slmllar‘orogram in the éecond yvear of
Klndergarten, and nOn-sue;ess in grade one. Cn the other
ttand John's second year 6f kindergarten was very different
from‘fhe first, bec?use of parental cﬁolce aﬁd action ( the
mother was also deoméd‘to'hdye an internal locus of
control). John's mother felt vespo;sible for the klﬁd of
schooling her s§n would get. Sﬁe did what she felt she had

to, to obtain the best advantage for her sone. He may have

porce!ved,ThesefharédﬁgLﬂa?f?ph&ﬂ&éﬂ@épééféiﬁvfbr4hl@quﬂe{f“~"“*

B S
- . h

™ \"’.n. -

RS ;,"v;.- el

'*<+onic= mlght he worthy of investigatlnn. However. because of'~'

N PSR

limitnfion ﬁembedded 1n the deslqn and begnuse of

"“1 . o :(’

121

SR N N

vexigtéd.or'ﬁbf;"théJbéfenfé_fettWikaﬁésAé‘pfééénceiénﬁf{ﬂe&

“in grade ‘one.s . 80 RO A I R S

X
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insufficient data across the cases, ro consideration could

: 7 . i
be given to them. Perhaps future reseerch may 1investigate
thgé? areas to some depth. Of the ten cases, seven were boys
and three were girls. Because a nen~random method was used
to selec% the chses,Jany sex—related differences

characteristic of children retalned iIn-kindergarten cannot

..be assumed., The limitation of the study to.mafernal

. pe rC_epf‘_'Qns and r‘e_.collvec'tfi‘on‘s wgs- recégrnized. - But -paternal -

 ¥n§Luences exist in famliliese The effec%_of a fatﬁeris

L

perception of his role in the family en a child's success
| T o - o . o
was not examinrned,



Ve SUMMAPY.CONCLUS&ONS AND IMPLICATIONS
inith{s chapter a summary of the punpésé andIQesigq 0f the
‘Efndyilsho§e59nted, folloféd by a.discussion.bf the research

éugéfions-origlnally poged“inLchgpfcr Ones Implicétioﬁs fon
 >£urther infensive'rese;nch.Lﬁ:this fi@ld,and fecomﬁeha§f1qné  :

for workers in éducetion. are then considered in” the

concluding Section oflthé“chaptgv.

A« SUMMARY

o]

V*HE'PURPQSE'Q£ IE_w§1gQ1
Each year arnumbef'Qi;chiydren atTe retained in
‘kindergarten fof a secéhd'fgll yeer before beginning a
regufar grade onewprogrqm. Wﬂerehs this policy 15’gn éffeét,

no rescarch regarding the relative sdvantages and
- N . .

dlqadVanfégg$—qf q;b:ﬁrp@b@ion,QQ‘kindengaften Ghibdfﬁn415ﬁf
k60wn..Rg§earéh o;kﬂonﬁéf;mg*fbnhpflch{idéeh:Qf.&khé&:@?adé;;
levels may no+t be generalizable to tﬁe.kindergarfeq level
because of the diffaring pollcy of Join} consent requlred
between ;he.SChOOL and the home in the event of a
kindergarten non-promotions. A review of the ' li terature
euggesfed that an investigation of reasons why some children
are affected %ore posi tively by r?tention while octhers are
not Qnuld be appropriate for investigatione

.Egvfhermore the literature lrdicatea that patterns of

success and fallure have greater impact than & single
" instance aiﬂeiﬁhér, thereby suzgesting . that patterns of

davelﬁpm?nt utilizing data ffbm'both home.and school

P TN PN
L.

123
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éniirnhmenfs'éhohlﬁ-b; investigated.

Y¥ith no noscrlptivo research regardlpg non—promotion af"'

'ihe klndprgarten 1ev91~%§ a foundatlon upon which to build
or ﬂYt?nd, the study was necesqarily oxplorafory. The case
study method was selected as most appropriate because it

v pormifted a penetratlng look at tre tcplc of non—promotion

. o ul e I

’ ’rom the perqpecfive of those 1ndivldualq dffected. The Coe

sfudy_was concerned wlfh case studles -of ten chlldren. Data

Weéé'coiiecféd»from interviews with mothers of non-promoted

children, and the children the@sélvas, as well es - from

school recdfdg and teachers. Attentlion was palid to speclficZ

" aspecte of uniqueness amorzst the children and also to those

fac+orc which appeared to suggest a pattern of succesgs or

fajilure,

INE DESIGN OF THE STUDY - - '_\ S : IR

Throuah tha‘coop§ration of tt e research deparfment in a’
:larqevurban school.cystem,ffo;ty~one fl;qt grade‘chil;ren in
fuenfv three schoolq were initlaily idepflfied as formerfn_
kindergarten repenters. Short telephone-discussions were
conducted with school personnel to secure school
cooperation, and to obtéinkindications of variebility in
frgitq and academic orogresg amongst_the ch!ldren.“fen
'“chlldron reoresentlng a . rgnge of personal characterlsticq
'were finally Felec¥9d as Fultuhlp qubJect& for the study;
‘Variabilxty exlafOG An the gexes of ¥h9 case;, the sc$§;i.
-®ach attended and the aenebal,achieveﬁent Igvel attf}guted‘

by the classroom teacher. » : 5



In eﬂéﬁ-ggse.the,méther”consehfeq’to.thc iantvéméntuqif.

o e

vi*Tgk”+ﬁémééliglin‘Lhéfstﬁdf‘and‘nékﬁoﬁié&geatghé'rgsearchéij‘quv
\\fo;péht;hehf”;§g06i fé¢ode feéa;&fhé ;he:;hiiQ;,f

;Prfﬁotmore, she Agreéa to par;lcipafe in an lnfggview.
»,fqéééf@ing he?;pérsgnét-regollég;%gn_bf_eveqﬁg ?ﬁ%;‘;;“u;;“’

impressions related to the nﬁnvpromqtion of the' child. .

-

The ai&ual interviews were conducted over a three week
¢ - )

in her’ wn‘way.AThe;ihvesfigatofy if recessary, dife?féd:theu'

conversaition toward

o - ST . .
di scussions of the two kindergarten - -
RN o~ . . . L - . E{. .

t eﬁdhdldlsjrelatlpqship f0'5£bllngs!”9%ers’andf .
: V.- o R Ao | |
,édulfs”".; the child!'s emotional vreantion duri ng and subsequent

1 . .. . i . ) A . : o

 fd th.nti?qf{&ﬁd1fdmily roles; a we}ﬁnagitbxf?ntheb“

off behavior were requested whenever pOSs!ble to
I R - ':“_. R o _)_,ﬂ,“p_; v
illtustrpate ny generallzations made by the parentsg.

T h

away friom an ’dlsfpactions. Also at school,‘the Grade One

teechery, and, if nossible, the kindergarten téhchén(g)-were

) -

asked tob desciibe examoles of bhehavior that the child had

lesbluy ﬂén&oﬁ}7¢nstcﬂc Se« The ' immediate grade“teachQr

was quejtioned-régardihg the/ child's progress in grade -one

Specifi quesflons_ware_gﬁroctgq_towqréd displays of-
emotional adjustment. School records weare seerched for

1nfdrmaf16n regarding progress through the kindérgurten' 

A

™

’ e
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The SPICE Chackllsts (a kindergaerten type of report

fnrm) Qere-1ocafed and'behtinenf'ﬁotaflons were copied. Any

‘cumulative record

;:qy“hQaLth”notatLOnsrwére also pecobded.

T

ntries in regards to épecial asgsessments

All interviews were recorded on audio . tape.and hand

’.

-

written ﬁotesAiere made of relevant characteristics. A total

of nine hours of interview data was transcribed end then

for errors

summarizad, .

* a

Tte vparent summaries were checked by the mother

in omission or misinferbretation; The original

N

vtraqscriptions were analyzed for chardcterisfics that seemod

L e

anonymi ty.

) s v‘, <

B

-

B.»DISCUSSION OF FINDINGS

" THE RF§=Ag H QUES

I!QVSr

nofﬁworfhy 1p their uniquene:q or 1n the =im{1ari+y with

other cacas.

All childron wore code~nem9d to preserve. fhpir-'
A

b

'NBccauée bf'the gxbldfdfory‘nutureﬁofk&hé,sfddj; ée?pfal

questions were posed.concerning the issues under discussions
: _ o ;

These questions are:

10"

v

[

b

What circumstances Influence children's develooment

prior to non—promdtion?

Whhgdglrcumatnppqs_influgnte children's development

hat "happens

nén-prometion in kindergdarten?

What patterns,

to chlLdren's'aéndemlg

if any,

‘non—promo ted Ih&iﬁidudls?

duplnggand“afteé‘monéprométlon?
& .

are apparent

success following

across ttre

3



All ofuthé preceding questions are now considered

A 3

. ceparately in the light of the analysis of the data

degcribed In Chanter IV,

L

le What. clrcumstances influence children's deve lopment

before non-oromotion?
Prior to kindergarten all children had occupied most of

their waking houf: in the home enviroment. Only twb hqd'any

- e e e ey e T S
.graup .exparience ‘be'fore’ kindergarten. (Presumebly the home

waes the greates+rihfluenc8 on the childts devbldbhfpf{Jv”""“

v PR -

Sévgra} npmefpglgted;faqu¥éfwerg_dlscussed,‘EgﬁiﬁyHSKZé

iva}iéd from‘fwo to four children, BLf%hﬁdrdérvoiwfhé’éqsés'
ranged from first born,(o:‘@idgsflrch%Ld(tQ-last-prnf(&E:
younsest) in siblinéavdnkiﬁg;’0§td”sheﬁéd}to zuggest that

i_thg:ﬂirstnporn~childbeﬁ had'a~greeter'téndfncy'to_becoméf:
Lo B o . : ’ - "
succeeders in grade one, as;comp:%Fd to the middle and

: . £ : - :
yvyounges+ horn cases. dhly one of the youngest born children

had heen promoted to e regular zgrede two Ctass.»Birth order

may operate to influence parental expectafiona.
N . ¥
The actual bi#fhdgfe of the children‘yaslsﬁgaested as a
reTa+}Ve1y'm1nbr' actor affecting . the child‘s‘behaQior and

attitudess While\ all children were born durinzg the latter

half of the school admisslon year, thus making all cases

"amongst the youngest in their group, data were cited to

3

sdggésf that the influence on the child ceme as much from

" that compared to others individuals in class, as it did to



P

simple birth dafe coincidencee. K
Another indicator of pogsible influence was tre
gacademic progress of older giblings. Five of the cases had

at least one older brother or sister. In eaéh of these

'

t

casesy, the older sibling (or at least one of seversl

siblings) was described byv the mother as having had academic

©

p;oploms in school. These difficulties included grade

@

retention and svecilal programs such eas opportunity room
placement. Several possible reasons could}be cuggested: a
heredity factor Is operant; home environment influence is

operant; a teacher and pmarent awareness of older sibling's

school progress may have reduced the level og expectations
fo the younger chiyd's abilitie=es This third possibility
‘ . 3

must not be discounted (Seavers, 1973). Neither should an

interaction of the three.

4

The exploration of narental locus of control §hggested
N .

another possible source of influence. Parents with a

dominantly external locus, who perceived themselves as

uninfluential in affiecting their child's school achievement

may have tended to blame the school for the child's poor
progrecse in Graede One. Parents with an Internal locug may
have blamed themselves, but alsn these parents more often

were nroted asgs providing additlional experiences beyond that

"of the regular second kindergarten year. The data suggestad

that children with parents whose perception's were

externally controlled tended to be non—-succeeders; whereas

2

ctildren whose parena held internal locus of control tended
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te be succeeders,
2. What clrcuﬁstancp; influence éhildren's development
durinz and after non-promotion?

For some chilldren a ctrong negative impac+ wﬁs evident
in éowjuhction with non-promotion. The variations in impact
soemad to be associated with e number of different factérs.

Two factors, closely related to fhg non-prorotion
‘d°élsion itsely, wére discussed ags poés*ble inf luences on
the child's pétfern of develonménf. Da ta éoinfed to the
initietor of the dPCis;On (ei+her the pafént\or thecteacher)
as the source of some of the impac te. Apparently when the

.
rarent initiated the decision only minor edJusfmenf wa s
noted in the child., When fhe'tgacher initinted fﬁe deéisio;
A g;éﬁter range ot effects‘w;re éofed. This ranée séanned
from dlﬂficutt ad justments +to relatively simple cnese. This
may suggegt that +he wa; parents were told about the school
recommendation may affect the imnact on the child.
Fu?fhgrmore, the amoun{ of time vermitted for adjustment +to
thelizea also seemed to ope;ate in conjunction-with the
source of the decision. Some pﬁrerfs_wére gi;en the schooltsg

i

reéommendatlon durinz the kindergerter year while others

wvere not informed until after the commencement of g grade

one year. Little time was permitted for reflec‘“jw
adjustment. In two cases, both boys realized ¥That they were
)

being required fo\}edve thelr peors. In both- cases, the

: ) . 2
mothe rs’' reported teg . . T e
e P ?.v aﬁﬁ{gl AR
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Another characterigtlic that seemed to be related to the
Chiid‘s developmfnt was.fhe school program during the second
year of ‘kindergarten. Several parents reported that the

.child was bored.by the second year in kindergerten., However,
N - < * ) : N L -t J
~this report was not unifgrmly assocleted with a second year

in kindergarten with fhe same teacher. In one case a child
’ i’ o ’
{

| . )
with the same techer both years wes provided with a somewhat

-

different programe. Whether all parents who reported a

v

- sensation of duplication actually obse;ved an identical year
is quégfionablo. What may be significant, however, i1s that
they acted upon these perceptions. The 1mpact on the child
may have been the same whether a duprlicetion occurred or '
note.

For those children whose narents arranged for a
d‘ff:rpnf vear (wltq a different. program or even a diffeﬁenf
school), greater narental satlsfaction with the second year
wag evidente.

A final possible confributor'to the child's development
of a nmnattern of success or failure appeared to be the
ndult's expectancies for the chlild. A.lower teacher
exvectation for a kind;rgarten or grade one child (whether
eatablished through perceptions from preyious teechers!
reports, or from knowledge of older siﬁiings, or for any ¥
other reéson) may cagqe the teacher to treut‘that“sfudent
diffe;onfly. Hé m§y be called on less freguently in class;

tis comments or easslinments may be evaluated to a negative

degree. This In turn causes the gtudent to lower his own
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oxpecfationc for himself and pe#haps causes him to behave
dlfferentiy.lue may attempt to try less hard, thusg
6on+inuing to receive nezative rQinforcement.AThe reverse ls
tfge~f9f highet fegghgrieﬁpec}anq{es-'Fuythexmpre,;a similar

i

pattern may be produced by the parents at .home.,

3. What happens to children's academic success following
nen-promotion in kindergarten?

Clearly evidentrfrom the data is that all crildren.dé
not boneflf £rom non-promotion; however, Just as clearly, at
least some of the' children do become strong succeeders. But
no clear—cut cause—effect relafionéhips could be
‘unequivocably'assumedw Six of the ten casesuﬁere recommended
to a regular grade two Programe Two of the éases were
recommended to an extended primary/eLementary prdgram
requiring the child +o complete tre first three grpdes in
four years. Two of the cases were recommended to a special
programy, 'opportunity room'. For these last four casesy the
wri+ter wonders about the usefulness of the second
kindergarten year., Was retention for these children of
benefit fo_&nyone? Indeed, should all low echieving children
be reteined? Wgaf o+hér alter#Ative programs are avallaple
for them?

4. What pafferns, if any, are aposrent across the
Nnen-promoted individuals?

. The combination of several apparenfly'inieractlng

factors seemed to produce patterns of relative success @nd

v
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\
failure. A chert summarizineg many of the factors discussed

\

in this study 1is includéed in Appeéndix D. (The reader is

1nvited to consult it for comparisors of the cases and

-

investigrtion of patternsd) R T oot T -

i * C e LT e R

The birth o>rder of children may influence parental
exnectations for some chll&ron.'And this iﬁ turn mey
influenée the nchie&ement that the child is cepable of
af{ainiﬁg. The srecial effect of first born children on
parents was considered. As all first born children wg#e
aéhieving &911 after non-nromotion, Spéculafion was ralsed
if the parenfal treatment for fhegé children was different
than for second or ia{er born chi tdrens.

Another combination which Suggested a pattern, appeared
in cbmparing the achleVement of oldér Sibiings, fhe parentay
and/or teacher expectancies which reéulted for tthe yqunggr
ch&ld end the achlevemeﬁt made by that individual after
non-promotion. Most of the older siglings hrad & reported low
achiévement level In s¢chool. The progfess which the case in
guestion made lp the first kindergarten year may huve”bqen
influenced by the expectations of'thP_Pnrent and teacher. If

. oo
the parent or teacher operated uncer the assumption of a
femilial pattern, the child may have senzed lower
expectatinns in.these adults and only strove enough to meet
these expectancieg. Presﬁmabl§\€hanges in expec tencles would
producé a change in the level of achievement possible for
the chl}d- Just such a chanze may have beén evident in the.

one case of Janlis. Her older brother was having some
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difficulty in schdol, and one migtrt rayelassumed a.

continuation of a similapr péfﬁéfd'fqbfqﬁhfé;fWhén:héf mother

. . 5. B ) " g AT e
P T T R T - L D © A A -

. SR e o I A P - : L . - .
- o~ . b oo, - N ) L N e N ‘e N o ] Lo AT N U N
5 ;Weﬂt;@ﬁckftoSChOGL'J3n1§$W&SMQXb?C*ed0tb pe ‘Iefss” depéhdent

on her mothery, and reportedly she showed signs of less
dependence. Also Janis did not continue in a non-success

pattern by the end 6f'gra&§‘6hé.-1n"a}1 other casés df"}
) 4 \ /

non~-nromotion at the_kind?rgénten lgvel,‘low;achieVemenf by
older'slblingé may.have foee*edAthe parent éxpectntions at
‘home, which may have peen cbunied with less motiva*lon to
succeedaby.thé ehd 1d,. fff%he tead;er ﬁud faugﬁ% fhé“oldééf.
s!blingvor had knowledge of his progr;ss though consultation
w1+Hwother feacﬁers, an addif;onal fec tor of iowered tedcher
exnecfanclés may héve operated on the same cﬁild at school. ad

Tha.squrce of the'noh—oromotion:docislon, the parents
locus of controliand the eventualvgrade one'échievement of
the indlvidﬁal suzgested a third paftérn. Parents who had an
1htérnal locus n£ control, app¢arod to>feke resbonsibllify
for their child's schoﬁf progress; In the cases in whiéh one
of thege parégﬁs'sgégésfed noﬁ%proméfion.fo the school
initially, all children were apparent'spcceeders.in grade
ones JTf the school first apptoachéd a pearent Qith an
internal Lécus.of’cﬁntfol régard&ng nén-promo*lon.of thei£
child this child too appeared fo succeed In grade 6ne. The
combination of a parentvw{fh an external chué of contrélr
who 1g firs*_approaéhgd by the s?hool geéﬁﬁdlng

non-promotion, reszulted Iin- four cases of non-succeeding

children. This particular combination would appear to he
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i
4 wbythy‘gf‘fupfher igvestlgntion»because.of ite ppparent
harmful overtones for the child in quéstion.
1;“'V"‘°‘”“w‘fiﬂatﬂoomb&nation,o:gfaﬁtnqsqdisggs§?q“was the ~ . .o .., .

e,
LR % .

vekternal locus of control of the parent and the sensation of
duplication of the second year of kindergarten and the

resulfaﬂf achfeveﬁéﬁ? f6}>fﬁ€vchitafgh”qf'thosg‘pqrents.
Perhaps merely .am extention of the combinatién cited above,

i

thig set of factors involved %ﬁé'apparbnf“@ffectuof a~‘

A R
3¢ .

'pﬁrént"sgperCQDtLon-oﬁwa.kingengapted year which duplicated

. o S - PO w
ttie first, the Seame varent's extarnal locus of control and

the child's succeses in grade one. In no Lnstgnceé did these

RN 1 o

ctildren 'succeeds =~ 0 e FRmmo

BECOMMENDATIQONS .-EQR EURTHER RESEAPCH'

a5

“.w~uﬁe;éra} 1ntere§tlpgppaftEFns seemed to eﬁeraolfrqmvthe
data;‘Alltof tgémvbeaﬁ fgrfhev study'fofdptermfnéilfvlndéeq
each is assoc!afeq‘wgth fﬁé development of success or
failure folloying non—promotion;

The first area that needs mdre reseerch is the
verification of bir*hdate‘gnd birth order flné}ngs- Do
vounger children have difficulties in scw6;i/¥d o gféatef

degree than older children? Is this due t%\tﬁé‘fact_tﬁaté

they are siwmply young and immature? Or doos\the relafionship i_“ """

with older classmates only make trem appear to he less
) ¢ . . '..
mature? What advanta ges or disadventages are assoclated with
the maintenaqce of single péer groups as opposed to a mixed

age peer 2roup?

Do children oldest In their family succeed to a greater



academlc pragrecs of ol

d;gree'folféwlng kindergarten retention? Do children

‘ middlé—bdbn'ahd younzest - tiave p.qifférent pattern of

Achiévement-féllb&ing,npnfpnomotﬁqn-than oltdest born? .
More reseacvrch would be valﬁgblé to de termine i1 f the’

N

n i -

der =1 blines -»gnn_!\"el‘."ex;f;d »i+h “that of
youﬁqen siblings., More valuable would be an ihvestigafion
into the rg&son why such a patterﬁ should &ppear. Are
p&renégl seééepfldgéﬂaﬁﬁ)or tea¢h@r expectations éff@¢ted'by.

olden.slbllngs?,Is 8 transfer made to a younger child? How

) 3 o

.cen this cycle be broken, to affect tre younger child most

N ¥

posi+(vé1j?'9ecquse,fbelsfudy only dealt wiTQ exaﬁbleé of
oldgr siblingé who had lbwzacadémic echievement, research
ﬁeedg to examinek if the reverse is true for righ achiewing
éldet-siblings.

The relationship between the time -“of +hé nqn—promof{oh
decision and its source also.provod.lnferesting¢ Further
research to examine the reiative impact of each is ﬁeéded.
Ié there a tlime after which it 1s too late to return a child

to his former grade and expect success? Is there real
ndvahf&geiin parental guggestion for rnon+promotion as
compared to teachef suggéé;ioné

0f particular interest to those who work directly w{fh
young children may hav%3been_ﬁﬁe date related to the )
charac?eristlcs of Slﬁil&rlty between thé‘flrsf ;ﬁd second
y?ar cf kindergartene. Moré research 1s needea to

discriminate between actual similarities and parental

perceptions of similarity. Does variety between the two
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yéars‘roelly’make,a &1fferénée5 br”is i%‘géme éépéét of
prouaress and development in théjprﬁgram that affects a
chenge“in the chilld? Sheould the classroom‘tedcheﬁ be;cﬁénged
tho :econd:year ;s a matter of ééhoﬁl policyﬁ What qdvanfégev
Qr‘disadvantage is held by.a ﬁegéher whp Kndwshfhe éh?ld...

. L. ) . L PR S e s

well already?  -- ‘ : o )

Two ma jor elements 1in thevpatfernlpg of the children

need additional research: The parents locus of control and

the teécher's'expeq*atlons are so ﬁundamenfql to personality

LT

that they are somewhaiAdifficuit to lnvesfigafe welle.
. , .
Howéver, the implications of Sucﬁ researqf for knowlédge of
how ana why chlldrenvgct as they do is very necessary 1{f
adults are toiteagh the wholé child.

The {ndicétors of patterns o6r the facfére noted in this
study need to be veglfied. Further researach will permit
gﬁpaer ponfiqencé in the interaction of factors that lead to
pafterns of success or failure.

'Many‘more chnomethogological studieé are.nee&ed to
establish the baslsvfor Qiderstanding the effects of
non—promotion on young chipdren. Correlational and
experimea*al research too will assist in enswering many
qupstloné. In the pagst, researcﬁ L.as served to increase oﬁr
undersfandlng of'hpman behgvlor. This understanding has been
the result of 1engthy'procedu£os bbg]nniﬁa Qlfh déscrlptlvé

studies wﬁlch_generated Indicators cr possible veriables for

correlational atudies. Numerous gucth correlationsal studies,

[
u

in turn, have generated indicators for experimental research



: & : A
in which specific variables could be controlled. If progress

is eoing to be hadp-iﬁ the field of non—proéiion and 115
AP%f?C*S or children fhe fiﬁdings in this descriptive study
mnét be confirﬁj:'and verified in 6brrélafional studies and
later in experimen+al_résearéﬁq wt ich indeéeed ﬁay create the
need for more descr{ntive‘sfudips. Nof}until then Qll

definitive answera to most of fheég questions be pogsible.

IMPLTICATIONS FOR SCHOOL WORKERS

" -Several espects of the data Lave {ﬁpfications for those
who worﬁ with yOUng'childrEn."A Eeazhef or AnAadmigistrafor
faced with making a %ocommendatlon of non-promotion should
také several factors into consideration,. As“iliﬁstr&ted in
ko
several of the cases, parentél locus cf centrol may have
femorcussions for the child?®'s adjusfm?nt‘and futurn_schooL
progress. A votential powerlessnecs fel+ by the ﬁarent’may
be associated with'h?r externel locus of control. This )
percpnthh may Iinfluence what she interprets from *hé
échonl's recommendations Unti{l more research .can vérify this
relationshlo, schonol workers, 1nfevestéﬁ in the greatest
possible advantage for the child, should corsider the
possible effects of external/inéprnal locus of c6ntrol,
. LN

espécially agsociated with parents whke have olcder siblings
with ?Chaol pfoblems, and be most cautipus +to minimize
ﬁigunwebgfandiné in communication,

.Th°‘&pnafent difference between +the first and second

year of kindergarten for several of the cases matcted with

future success in grade one. The extent of the differences
<
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,Hmayxnot-need'fo"be'gbéa¥;‘bﬁt:parenfs must perceive
differenc?s,vslncé a~k1ﬁdebgnf¥éﬁfb;6éfaﬁ>Feeks t0 develnp
eacﬁ child as far towards his caoabilities as pqsslble in
ahy ziven vear, differences will be apparent to the teachef.

_—

Furthermore teachers should he aware thet the source Qf'

the noﬁ;promofion decislon may affect the chlld's_schodling:
Parents who are Skéﬁtlcgl.o; criticai>of scﬁool poligy_muy
not be coonera¥ive when a teacher—initiated non—-promotion
suggestion 1s made. In ordgr‘tq best ttelp the child,
parental égopéfafioh appears fo'be desirable, if nof
neceasary. Effﬁrtﬁshould be exnended +*o ellcif cooperation
or at last r;duce any dgtagonlsm.' .

Teaéhers should_be awafe of the increased potential for

-induc¢d exseéfancy effects created by numféricael scores

.
recorded oﬁ cumulative record cards and from reports from
otrters. Since thege expectancies mdy bécomevself-fulfllledf
pnophesleé, suéh reports should 69 hendled with aw;reness
and cautione.

Administrators with the school boad should be aware
fhat non-promotion at the k!nderqarten level i{s an area of
reqeafEh that is still in its Iinfancy. Since little is known’
abéuf_fha effecfs of such a péllcy on cbhildren, caution
should be observed ‘in ite prescrlptipn to ;epf all problems.
Another Lqpk shbuld be taken at altergafive policies

N

pasgible in ccping with childrent's schol&sflc.difficultles.

o

Since oll children are unlque, perhaps rigid curriculum

‘goals that all are expeacted to resch in a glven time span,
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\

,hé !réad&ness"ﬁor next grade buillt into the schooL's

 plus
pvaluﬁtion of the child'es achievement Is unrealistic.
Perhaps more flexible accomodatior. of individual differences

" . . . / )
can overcome many of the problems producedAby polléieS’of
- /
non—-promotion. /

" Fvident from the study Is the fact that fhe/effecfs of
non—oromotion are complex. Its effect on youQ§ /hlldren can

Q&ry considerably from individual to individual. While v

apparently a possitive step for some Children/ hon—promothn

wags not a colution to all problems for others. A host of
. N /
vartiebles related to individual differences /amongst

f

ckildren, their families, and their situatfons scems to be

related to the the eventual academic progress that the child

can achileve after non-promotion. Certeinly more research in

.

this ares is required. Nevertheless, the .results of this
<
study suggest thaet+ non-pnromotion in kindergarten willt not

._neceqsarily.léad to further academlc sSuccesse.
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302 9909 - ]04 Strect
EDMONTON, Alberta
TSK 2G5

March 16, 1979

Dear Principal,

As a teacher from the Edmonton Public School Board on leave of

. ¥ B

absence at the“Unigersity-qf Alberta, I am presently studying early
childhood education at the master's level, With'the anpggval of Dr.
T. Blowers, Director 6f Research, E.P.S5.B,, I am requesting your
assistance in conducting research into the patterns of school devel-
opment for those children who have repeated kindergarten.

Please complete the enclosed form by listing the names of those
children in gréde one, two and three at your schooi who have repeated
kirndergarten. Attendence in kindergarten is being limited to\EPSB
ECS classés. Please be éssured that complete confidentiality”will 5e
maintained in regards to these names. 2

The list of names that is being compiled will be used for the
selection of five children fof anbindepth study. Should one of the
students from your‘school be selected for this pért of the study, ‘%
permission from you and the child's parents will be obtained‘prior
to that pért of the stud?.

Appreciating ?our assistance in t%is study gnd thanking yoﬁ in

advance for your cooperation, I remain,

Yours sincerely,

Sharon L. Skuba
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" ° £302 - 9909 - 104 St.
' ' EDMONTON, Alberta
| L TSK 265
A . o : " April 26, 1979

Dear Mrs.
. -
5

As é‘graduate student in LElementary Education at the University of Alberta,

.I am currently engaged in a researth study regarding the school progress of

selected grade oné children. As approved by the Edménton Public School Board
Research Department and the principal of your school, this study is looking at
characteristics of children following attendence in kindergarten. Your child,
has been chosen for participation in this study and

will take approximately one half hour each.

your cooperation and consent is being requested.

I shall be contacting you in the next week to make mutual arrangements
should you be willing to participate; but I would like to take this opportunity
to explain the project to you, so that by the time we talk on the phone you
will have made your decision to participate or not based on some objective
information i

This research project .involves a series of case studies of children. I
will be looking at the social, emotional and academic characteristics for
those children who spent more than one year in kindergarten. For your child,
this will involve being ohserved for approximately one hour in his home
classroom, and a short interview. Individual teacher and parent interviews'

No names of individuals or schools will be used in the study. Furthermore
any confidential information will not be associ ated in any way as to reflect
unfavorably upon the child, the family, the teachers or the school. Please
be assured that all information will be kept private.

The topic is being assessed from as many different viewpoint as possible
and your cooperation would be most helpful in achieving a part of this
objective. Your opinions and those of the other participants will hopefully

assist in developing effective'policy‘within our school system.

Should you have any questions regarding this prOJect you may contact me
at 434-4787 (days) or 422-4340 (evenings).

Thanking you in advance for considering these matters, I remain,

Yours sincerely,
S 7 7/
,/%_/ﬁ/f(ﬂ:' /( //’1"‘/ / G

Sharon L. Skuba
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Hame - Boy Girl
School a L e
Teacher
Date

Year Moath Day
Bomm

Year Month Day
Age

Years ‘ Months

SPICE

 SOCIAL, PHYSICAL, INTELLECTUAL, CULTURAL AND EMOTIONAL EEHAVIORS

SOCIAL

— Engages 4n constructiye imaginative play
3 - Prefers to work and play alone

- Partdcipates in small group activities

— Participates 1In large group activities

v

- Sharas
- ideas
- materials
- teacher's tirme
- Adiusts behavior to different settings

~ Gets along with others

- Is developing manners

PHZSICAL
- Is aware of body parts and their uses

~ Is growing in his awareness of space and direction

- Is developing ‘ . o

~ large motor skills, e.g. walking, juwping, hopping, liczb
movenents, throwing, balancing

- small motor skills, e.g. activities using fingers (pegzs,
pencil, craygn). .

K}
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S
Mt

- Haq_devei§§ed;hanﬁedness .

> AR R <
o \"(' e ’

- = Is dédeloping a sense of rhythm o
- Is becoming aware of;ﬁhé'body”s physical needs, e.g. the need for rest,
bathing, groomimg, eating properly, and proper selection of clothing to

suit weather}gg%%éiégngz e S
| Tl s
INTELLECTUAL o SR .- .
’ & ot K

General Skills:

\ G
Achieved through the integrarion of math, science, language, physical education,
art, dranma, music, library, nutrition, kindercooking, carpenrtr , field trips.
- Is legring to acquigé information through &%
- observation ' _
- classification (grouping variations, e.g. size,
color, class)
~- ordering (to put ia order) .
- measurement (length, weight, volume) e
- Investigation (experiments)

" )

Understands ahd uses numbérg in everyday activities

- Understands tirze seqﬁence (e.g. yeSterday,'today afd tomorrow).

-

Transfers information from one situation to another, e.g, measuring sand..
to measuring flour Zor cocking.

. . .
Auditory Discrimination:

» -

— Can locate the direction from which a sound is coming

- Is developing the ability to

- distinguish differences in pitch and tone
o - 1identify rhyaing words _

- hear beginning and ending sounds

d

Lisfening Skills:

- Follows directions
- simple (i.e. ome direction at a time)
- complex (i.e. 2 to 3 directions at once)

- Is developing his attention span, e-g. direction, story, game

- Is developing auditory and long term memory

- lowediate recall or simple Temory, i.a. tell or act
Out Story parts

- long term recall, f.e. verbalize yesterday's experience,
Deals, story plots ’ ‘ -

a
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Comprehensicn Skills:

- Is begioning to imders+tand and react to conversation
4 ' ] - .

+ Is beginning to . o

: ' " = Put events in sequence, e.g. tells story iz order

-~ draw conclusious, 2.g. understands the fipgl happening
in the story

- 1dentify the main idea, e.g. picks out the important

" idea in a story

~ make inferences, e.g. makes Judgrents %pout happenings
in a story .

7

Speaking Skills:

- Usually communicates

- 1n gestur&s

=~ 1in single words

=~ in short sentences

- fluently'with organized thoughts

- Attempts to N 3
- keep to the tepic '
- ask relevant quéstions
- use gcod grammat?® '

- Pronounces words clearly

Visual Discriminarion Skillsy

- Usually progresses from left to right, é.g. printing naze

= Is beginning to see similarittes and différences in

- pictures -

~ shapes

- letters

- words

- coloer

- siYe

Pre-Reading Skills:

- Is developing an interest in books
- Is beginning to read plctures in books
- Is beginning to draw pictures and name objects N

- Is beginning to draw Pictures and tell related stories
- :
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- Is beginning to recognize signs, calenders, clocks, thermometers, dials

4

~

.= Is dble to print his name

- Is beginning to print other words which are méaningful to him

CREATIVE AND CULTURAL

- Is proadening his appreciation for and involvement in
- literature, e.g. stories, poems
- music, e.g. records, singing, dancing, igstrumen;s
- drama, e.g. puppets, acts, plays
-~ moverent, e.g. rhythmic, gymnastics -
’ " = visual arts, e.g. expression——his own and others
- Is aexelcpiﬂg an understanding and an appreciation of e
- his own culture
~ other cultures

EMOTTIONAL

- Is attentive to and interested in the environment

- Accepts classroom routines and pfequirezents as an indiv1dual i.e. follows
directions ..

- Is beginning to work independently, e.g. complétes activity ¥y himself

- Is beginning to take responsibillity for his actioms, e.g. evaluates his.
activities and behavicr ‘ ,

- Is beginning to have trust and value . ,
" =~ in himself, e.g. feels happy about what he does
- in others, e.g. shares his ideas with others

- Is berinning to express his emcotions appropriately, e.g. tells hcw he feels

~ Meets new experiences and settings with confidence, e.g. tries new materials



A¥n

=

SCCIAL
PHYSICAL
INTELLECTUAL

-

General Skills:

Auditory Discrimination:

istening Skills:

COMENTS
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Comprehension Skills:

Speaking Skills:.

Visual Discrimination Skills: . -

Pre~Reading Skills: °

<

,’“,;", }.b . ,
CREATIVE sND CULTUREL o

e i
‘5{:; y )

EMOT IONAL

RC/r8H
Sept/75. -

o
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