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¢ 1 3 \ ' *

The purpose of this study was to examine the’ attitudes
held by the elementary school teachers of the Prince George School

District toward folk dance and its. place in the curriculum In" o

\

‘ addition the current practices with respect to the: teaching oﬁ folk
‘“}v o L dance'wereinvestigated in order to gain insight 1nto the present

position of folk dance’in district programs:
Two basic procedures were used _ questiohnaire response,
ST F

supplemented by personal 1nterviews. A three part questionnaire was

: deveLoped (1) ‘to gather personal background informqtion about each

reSpondent, (2) to, obtain an assessment pf the respondents attitudes

toward folk dance, and (3) to investigate the teaching of folk dance

in the district.é In addition respondents were glven the opportunity'j
" to express their opinions about the nature and scheduling of future
« o

The schedule for the follow—up interviews was

v ° \

[y

S -servf%e programs.i
designed to obtain greater depth of response to selected question— '

" naire items and to. gather information on: topics which were not

L .suited to. the questionnaire format. P

e

f{h K ﬁ'- The sample consisted of 431 elementary*teachers who taught

: in the Prince George School District during the academic year 1978 79. .

KindiVLdual inter-

-~

_\Twenty-one of these respondents participated in the

v views.

B S f}.Thetresults of<f§g*study indicated that, in general the“_
o S teachers heldpa favorable ttitude toward folk dance but a signif-‘ :
l: 1cant difference was: observed in the overall attitude displayed by

P

However, the maJority of the teachers

male and female respondents&'

<
X



- -« " - ) a 7”:»;‘ .
purveyed were cognizant of the potential values of folk dance and
: .

felt that it deserved a place in the elementary'curriculum. Many

teachers did not have confidence in their ability to teach folk dance
. . N ' . : . '

u

effectively, but they‘be1ieved that with adeguate 1n-serviée the -

» Fs
. ’ . )
'situation could be 1g£;oved. &
} } . ad i O
\eo
) § t
Y .
, N
?/

vi



“participation in this study.

would have been much more difficult.
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| Meie oL CHAPTER I f S
Lo ! . : ) o ' < o, . .
R “v.. . . THE PROBLEM, ITS NATURE AND' SIGNIFICANCE
A \ ) ; X o = . . : T Lo

e . e o oo T .~ - Introduction ' o 3

. P ‘ B . . P \ v . |

J\ . '_ The potential contribution of . folk dance to the education_

.;c“lfy' . iof children has 1ong been recognized The values of participation in
e " / ’

RN folk dancing have been advocated by many wri ters in the field and are

SR o . -
- summarized by Kraus a8 follows L o T '_” - ‘v“_sh:-»*
[ECE R "ﬂfj‘*ﬁfl.-jTo develop desirable”social attitudeS»‘g
Sy s oo o through'participation in a.group activity;
‘s . e %2, To develop an understanding and respect. el
GG aiuohiee oo for ones own national or ethnic heritage, . R
. " and for that of other people; o
~ ., 3, To promote the most ‘efficient usé of’ %he
L ;:body,\including coordination, speed,

= ¥ ’cfﬂagillty, balance, ,endurance, and . grace, T
'ﬁthrough the practLCe ‘of. fundamental motor L
. " skills-‘and combinations of these skills; o
4. To. develop an apprec1ation of . and interest :
: o 4vin folk danc1ng as a 1eisure time: 1v1ty,

ithat may carry over int years of : v/'f‘

, j;f»f.adulthood d— S R . 4
..f5y rT have fun.lab,ﬁfif~f]”;’.',__fd - o :

o To these values one may add the development of o

: . ,5ga strong rhythmic sense and spatial awareness.”vHall goes 80 far as'

'.f_to say that folk dance ”has one of the grbatest garryover values of;vi'”

' ' :any activ1ty taught 1n.jghool" 2

o In the Prince George School Digtrict3 effortsfhave been-

~{fmade to educate teachers w1th reSpect to the use of folk dance and L)

'.‘_,\ o

‘”itt”its value to the total development of the elementary school child

"[‘dfc:f’571While the teaching of folk dance has 1ncreased in’ the district there'
L is no concrete evidence as to the extent of this development. o

! . Since 1975 folk dance in-serv1ces have been offered to v




N
N

 teachers in theydiatriat. DeSpite the increased interest in, enthu-

giasm for, and enjoyment of folk dance 1n-service programs, there

e " stillﬁremains'the question of whether or not teachers realize the

\‘ A !

N ~

values of'folk\dance ahd‘are‘passing<these‘on to‘the'sttdents.‘ : B
Y 1 The Need for the Study oy

w“m

InVl975 the P.G,S;D. endorsed the concept of daily physical »g_:"”

‘educauion for elementary school children. The potential increase in

- -

'llotment brought about a. demand for teacher in-service tralning”‘

. | L/
\‘FJ‘ i programs, designed to. enhance every aspect of the physical education
: e B =N R

RS

curriculum.: The subsequent in-serv1ce program exposed a géneral

' def1c1ency 1n resource material especially in the field of danc\ei .

In the area of folk dance many teachers expressed a lack

v

‘ of knowledge of criteria for selec on of dances for their particularv!y'"l"'
L ?;l" grade 1eve1 j A system was therefore dev*sed by a Phy31cal Education‘}

o o k \\\ R
Resource Teacher and another interested phySica education spec1alist,Q;

,‘. R E . . ,\

: to aSSlSt the generalist tea%her in selecting approp ,ate dances for

a class. sf{'q”v

L ”vf;s{_;y\,:; This system, whlch featured a series of levels from beginr

ner to advanced -was by nece951ty closely related to the folk dance
S . ’\i' RO SRR B ~

‘3g music available in the District Resource Centre._ A set of tapes and

T T

basxs.. As the P G S D did not have al physical education coordinator,ﬁ,:bi';y

*p \teacher exposure to the program was somewhat haphazard o

i ;i-raﬂ-“ff A‘Q;i The program designers offered 1n—service in the evenings,:{f‘,‘v KR

.vKn i _\_\

e

on request, presented worashops on professional development

Vo

and formed the basis for,?aiju




P

'to folk dance. In addition 1nformat10n regarding the current prac-
q;tices in the tea‘hing of folk dance was elicited together with the

‘ 'sources of dance and mu31c selection.

. ' a ) ' ! . s S : ' |
‘these sessionsw‘ Se T T ; . ) . !

g

Gradually more and more teachers were introduced to the

idea of teaching folk dance to their studenta and were made aware of

)

the potential values and uses of folk dance in education. An eval-'ﬁ

s Da \

'uation of the current position of folk dance in district programs

¥

.'would provide the information necessary to adequately plan f%r its

efuture development. U - f . | - i 4“‘3 .

B 4
v, " | . i

"2 The Purpose of the Study , L
A : : i

‘ The purposé of the study‘wasto examine the attitudes and

kfopinions of the P. G S D elementary teachers toward folk dance and L o

its place in the curriculum. The study also attempted to determine
. V

-5the differences of opinion held by male and female teachers, primary

o

viiand intermediate teachers, and urban and rural teachers With respect

I P
‘ o

';;:;3;u;Stéteméhtjofjthe'frdblemﬁ_"”‘

: The problem undertaken in the study was that of determining L

vﬁ;ff;the p031tion of folk dance in the elementary schools in the P G S. D

ing questionsl

"a

3f'Such an investigation was designed to prov1de answers to the follow-/ﬁ,v"

Sl e

”hEWhat are the attitudes of teachers toward folk dance”t‘,»“

ik*sid? What are the teachers views about folk dance with :vi;"

'respect to

g

':{ 2 The place of folk dance in the curriculum

e 2-2., The PhYsical benefits of participation in Vﬁ

~
g

it



. to respondent and bherefore the results of the study may have

"The structured questionnaire,

\ . ‘
‘range of subJect response, hence generalizations are limited to

3.

the dances they teach?

v T &J
! . )\li ’

folk- dancing

- 203, The social value of folk dahcing
254;‘ The cultural value of folk d ncing

2+ 5, The recreational value of fol dancing

4

their classes7 ' N TN

o

k \
How do those teachers (who do teach folk ance) select

If a teacher doeS’not teach foik dance, what are the’

o

:.reasons for excluding it from the program”

Do teachers feel that there is a need for-further in-

‘service training programs 1n folk dance, and if so,

A\,

'what type of in-serv1ce would be must usefu17

4, uLimitations

»
o EEEEN B
oW - - . &

ﬁthe patterns inherent in the questionnaire}responses.<

'Interpretations of questionnaire 1tems may vary from respondent

been affected to ‘a- degree. However, as each item was screened

for ambiguity, the variation should be. minimal

1

5. Delimitations

. ’,f

sThis 1s a descriptive study, 1im1ted in scope to the situation :

V:fas it ex1sts in the P G S D during the academic year 1978 79

)

-~

thhile recognizing the importance and relevance of attitudes held

Y

by other groups, notably parents, students and administrators,’

,A‘

S

R

How many teachers are. currently teachin folk dance to

of nece951ty, limits the nature and

|

4

kS

L
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0
the study makes no attompt to_meagurc these attituden,

w !
3. The rcapondents represent a spacific group, i.h.

/
teachers in the P G. S, D, whd meet the stated critcria

_ (Sce Chapter III) for selection of subjctts.v Thc

results ‘of the study are regnrdtd therefore ag indic-‘

ative of attitudes held by that group alone.
6. Definition of Terms

For the purpose of thisfstudy the following definitions

were accepted. S ‘ , ‘ o R 01

"l
Attitude: a 1earnéd predisposition to respond to @n obJect or class
of objects in a favorable(or unfavorable way.. For the purpose of

g . . \

this study attitude and opinion are synonymous.:‘ s _ '
Folk Dance‘. the. traditional recreational dance of an indigenous
society. “Folk, ethnic ‘and national dance ‘are often confused because
their origins are Slmllar, the difference lies in their use. Folk
dance 1is performed as avsoc1a1 recreational actiVity in which anyone

" may participate. Ethnic dance 'is more specialized danced by trained

o

dancers,to be performed for an audience. National Dance refers to,

-

1

'the type of folk dance which is found most widely throughout a given
country,'e g. the Italian Tarantella or the Hungarian Czardas. For

the purpose of this study folk dance has been used as the "all-eﬂcom-

v

R

_ passing" term. - - L <

rade Level In the provxnce of British Columbia the term "Primary
AR

Grade Level" is used for kindergarten and grades 1, 2 or 3 grades

14, 5 and 6 are designated asp"Intermediate Grade Level'.

B




FOOTNOTES

P

N ‘
lRichard Kruus, Folk Dancing (New York: Macmillan Co.,
1962)' pl §.o :

2J. Tillman Hall, Folk Dance (California: Goodyear Pub-
lishing Co. Inec.,, 1969), p. 12,

. 3The Prince George School-~District refers to School'’
District #57, Prince George, British Columbia. The District consists
‘of 59 elementary schools and 12 secondary schools. For the remainder
of the text it will be referred to as the P, G.S.D, ' :



CHADTER 1T

REVIEW OF RELATED LITERATURE

Introduction

L

The* purpose of this chapter is to prcacé% a discussion of

N

phe literature which was considered relevant to‘tu gtudy., It has

| }
been divided into three main sections: wlt

1. Dance in Education - A Hiﬁtoi'
, RN N
2, Folk Dance in the Curriculum, an A

3, Theory and Me&surem',ftl kﬁ§,13

4 s
This révigw formed the theoretical framewor

‘ QT
k: on whidhé

ey

ﬁ@ study was

i i \ - §

based,

a

1
l» Dance in Education - A Historical Perspective

o
Man has recognized dance, as long as ’
he has existed, as an essential ingredient
to his life., He has used it to pray, to
charm, to extoll, -to celebrate and to
commemorate, and not the -least of all to
_educate, :

As far back as historians and archeologists can determine
A : : o

?

. man has danced. - Prehistﬁfic artifacts depict many'fééets of' human

existence anévhhis evidence attests that, to early/han, dancing was
a means of communicating attitudes and emotions; a tool for rejoicing
and mourning. He danced to dépict events which were milestones in

his 1ife; critical events such as birth,‘death and marriaée.Q There

& . : : !
were dances to'increase fertility, to prepare for the hunt, for war

ahd most important to appease the gods.

AN

Educators have not been ignorant of the uses of dance in



the education of children, youtha and adults allke, Piﬂtu, according
tu Kraun, once atated Lhat "o wliong well and to dance wvll v to be
well educated”.2 The Gxeeka are known to have uﬂud dnnce thonaivcly.
not only in uﬂucuting thetr ghildren but as part of the mil;;ary
training of the youth, Socratcglpruiucd the dance and ruconmeudcd

Y
Y

that it be taught "for health, for complete and harmonious phiaical

development, for beauty, for the abiiity to give pleasure to o&hers,
for 'reducing', for the acqniaition of a good appetite, for the\
enjoyment of soundvsleep".3

Aristotle endorsed this view’'saying that dance was useful
in ridding the young atudent 8 soul of "unseemly emotions', He
believed that\dance prepared the child to be a worthy citizen and
gave him an honourable pestime for his 1eisure.4

Dance, in all its forms, dwindled cur;ng the_Roman era and
the Dark Ages but rose to prominence again duriné the Renaissance.
Dancing became so popular in the conrts of Europe that many men ané '
women of nobility took oancing lessons and the teaching of dance.

became acceptable as a profession,

In_che 17th century a noted writer on educatiOn'published

a book entitled Some Thooghts on Education; In this text John Locke
’ \
‘dealt extensively with training, not ?nly of the intellect but also

the body. With respect toé the place Jf dance in education he stated:

++. besides what ig to be had from study ,
and books, there are ocher accomplishments //”“/
necessary for a gentleman, to be got/by////
exercise and to which time is-to be allowed,
and for which masters must be had. Dancing -
being that Ms graceful motions in
e all_life, and: above all things manliness
»xg/*f:// ‘and a becoming confidence to young children.
T I think it cannot be learned too early eson
. . ' Fo '
I ' - -
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In much of tha educational writing of thias period emphaais
witd placed on phynical atcivtty because it was conaldered a healthy
endeavour, In Demmark, Christian IV founded a achool for young
noblemen in 1623, nyd profesaional teachers were hired not only in
the literary arts but also for riding, fencing, gymnastics and dance.

In the 18th century Cerman educator, Johann Bernhard Basedow,
founded a private academy at Dessau and included dancing in thq pro- b
gram "to achieve gentility and social gtacea".6 Noted physaical
educator Johaun Guts Muth advocated dancing as. an "exercise strongly
deserving recommendation, as tt tends to unite gracefulness and
regularity of movement with strength and agility“.7

Qhen dancing came to tﬁe Ame rican educatioq s&atem it was
found initially only in the activity programs ef girls and college
women. However, the situation changed when dancing became part of
the required program at the military academy at West Point,

By the mid 1800's dancing in America was opposed on reli-
gious grounds, but by the turn/gf the century it had regained the
confidence of educatore:“ |

'There is slpwly but.surely coming into our

secondary schools and colleges a recognition

of dancing as a bodily discipline. I refer

«++ to the old folk dancing ... it is excel-

lent and will enrich the physical training

program,
Throughout the ﬁresent centhry dance has been included in
education programs across the glebe. 'in'America its deielopment has
been largely attributed to a few dedlcated individuals. ‘It has

become an "integral part of the curriculum because of the many ways

it contributes to the broader objective8~of education as well as



10

: 9
physical education",
2, Folk Dance in the Curriculum

Any subject which has a positive consequence in the devealope
ment of the individual muat cervtainly have a place in the school
curriculum, tta‘impcrtance in education should be directly related
to the dégree of ita contribution,

Hatl suggested that educators have always recognized the
chulicnge of bringing the individual's phyalcal, spiritual, soclal,
emotional, aesthetic, moral and cultural life into "harmmony'. To
achieve this objective mnnj experiences have bcéh‘rccommendcd and
"learning to dance is one of éhum“.lo

It 13 recognized that movement was always the most sig-
nificané means of expression and from these crude beginnings primitive
man deve&oped the other ar; forms asg a ua§ of further expressing him-

welf., With:the realization that self expression is an import&nt

experience in the development of the individuayg the position of

- *

0 A
creative dance in contempory education is;seqﬂre. However, thig not

« . I
always the case with fq}ﬁ«dﬁnce despite éhe;%elief that folk dance

-~

"with all its qa&ﬂ?ﬁl movementsg, seems to be more common and funda-

'Eeqtalffﬁ/lhe life of wan than the others" (art forms).11

The inclusion of folk dance in the curriculum has often
been questioned because it is rot créative and,yet many writers

. Ton
agree. that the two forms complement each othr. Each form makes a

unique contribution to the movementvexperieﬁce of the student.
Bambra and Webster agreé"Eéyiﬁg:
Just .as the study of a second ins trument -
contributes to the musicality of the



1

muditiqh, 80 should the atudy ul"tuu
forws of danck halp the dancery, T

To deteymine the place of folk Jance in rhe curgpiculum one
S musl examlne cavefylly {ts potential contvibution to the total devel =
opment of the patticipant, Wardle ¢laimed that theve are humerous
educational values fuherent 1n folk dance apd out lined thes as»

follows:

v+» coordination, skill development,
Underetanding other cultures, music
sdfpreciation, soclal development,
l&ﬂfﬂing ta dance and understanding
q% the dance world, enjoytag a4 total
clags activity and many more, Anather
valuable outgrowth {a the posstbilicy
that the students' f{nterest In dapce
may extend to thelr adult life, 3

These values can be categovized as (}) noctal, (2) cul-
tural,K(B) phyaicul{ and (A)}rccreational. While all proponents of
folk dance agree with Wardle, some extend the list to include a fifeh
category - psychological or emotional,

Hcglln, a retired psychologist and avid folk dancer,

illustrated this aspect in his view of the paychological benefits of

folk dancing:
" To me, the most beautiful transitions
have been the timid dancers, bewildered
at the variety of dance expressions, who
try the steps when encouraged by a more
experienced dancer .., There is often a
noticeable change in their manner, poise
and facial expressions. This new self
confidence spreads to their other life -
roles,

Y

-~ Hall, too, advocated that folk dancing not only furthers -
the development of self confidence but "is especially suited to rid

a person of pent up emotions", and consequently facilitates stable

L 3

Ty

. A
. AN
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'-therapy for the menthlly 111”,r‘\-~-'_4,

'.f, bf"/f,] ©walks

' eVer-lncrea51ng leisure time there ex1sts a need to introduce

: f’v1des, folk dance makes ‘a contrlbutlon to the social obJectives of

Sl 0 . S _
= competltion 2 e T,{., R

feeling? Bambra and Webster offered thlS explanation.

‘o oy

. .
J [ . [

15

' fmental health. . Wahefleld wrote,‘”folk dance is an accepted part of

0 : . g ~

16 el T

R v ' : f ' : .

. Ry
- t / ; N

a dance teacher at the, UniverSLty of Nebraska,reported that '137/ ;h;'f

A 3.'An ijcreaSLng number of people from va 1ed3“;,“
of -1life - students, teachers, offmce o

',/_‘ e owork rs,\englneers, tailors,.housew1ves, .

A{/ REENEESIE 'fyoun ones and old are dlscdverlng the Joy' ‘

e f and fellowshlp of folk dance.17 T .

4 o - . i
nThe upsuﬁ

8.

‘r“?al acthlby has beén particulary ev1dent 1nathe past 30 or,AO yearsp,

&

bgplts value as a lelsure time act1v1ty 11es in the fact that 1t can’ be

‘\’1 ‘;,-, . . . - o

‘”h'fperformed anywhere, by anyone.’ All that 1s requlred°1s sbme form of

| | A

j‘mu51ca1 accompaniment and 1nterested people., A primary goal of s

e L

':ieducatlon 1s to:; prepare the student for adult 11fe and 1n an era of
: A

v A v
se . . Atﬁqv N
~

T an

students to thpse type of act1v1t1€s which can be enJoyed after

- "« \-.' » '-.’_{:,

school years.di;]'~:*:v‘“'_‘ St Ty SR
L R e G e -
Concomitant w1th the recreational opportunltles 1tﬁpro-»*ﬁ

u. N

:7fﬁeducatlon. The ‘term "social" is defined by\Stanley as "haer% a .

2y 18
s1gnif1cant element of 1nteraction between 1nd1v1dua1s - Kraus

believed that partic1pation 1n folk dancing teaches cooperation

r .

within a group in which each indiv1dual must accept the respon31b111ty

for%playing hlS or- her part.}?y "Thus Stanley concludes¢."dance

a T i

What 1s if*about folk dancing that evokes such a group

¢

o

In her art cle on: Recreational Dance~1n the l970 s, Hughes,

ge- of part1c1pation in folk dance as a recreation-.~

appear to éffer an experience in cooperation rather than in _aﬂf

a2

T U R




,In folk dance there is the external rhythm S
‘of the music which ‘helps with its pulsating -
‘beat as well as the- stimulus of dancing in”

‘the group, sharing 1ts rhythm through the -
gtouch of the hand, the. sight, sound’ ‘and ‘the"
feeling of the partner or group mOVing as

13

"TStill other writers consider ‘the greatest socialfCOntribué IR

‘t;, : tion of folk dance 1s that 1t encourages students ‘to develop courtesy,.

respect for others and anvapprecu&tion of ethnic groups other than
. : [

one S owil In- Kansas, Wardle reported/that ”bilingual classes

’

f\‘ .

s"
e already ise Mex1can and other§8panish folk dances to fac1litate 1nte-
gration of Spanish speaking youngstefsl 22l

Q
Y :

In terms of cultural values, the literature abounds With

s .5‘\ .
,-evidence of such‘values,

o number of benefits which are not offered by

”One of* the most important benefits of theSe Lz

us a firsthandacqua1ntancew1th the heritage of our. past"'z'3 'It iS"’

generally accepted that a. study of past cultures ‘is an essential

-

, part of‘education and helps in. the understanding of the present..'

r ———

This value 1s exemplified in the follow1ng statement

o 'g,'Fortunately the folk backgrounds of many e
17 dances are still known .and provide a o '
s fasc1natigg'storehouse of - 1nformation about
the people who originated ‘them. 24"

J

°
Y

'VfThis'is‘not to Say_that by.studying the?dancesAofﬁa'countrf}thei
w"'si:iici‘éi'i’f’fl’ixerefo_re_'underst;:a’nds the'country ornthe_people.fisuchfan'
understanding‘is dependent upon thejdepth to whichﬁthetstudy is f
'iakéﬁ. ‘A class which 1nc1uded the study “of’ history, geography,
f. music, art’ and folk dance of.a.particular country may well have

Yo By

gained a better understanding of the culture of that countrﬂ The

"A;f'. .
/ £

at folk dance gives 7




”folk‘dance element is'one facet.'" Ll
Belford made a very va11d pomnt when he wrote
'It is particularly mean1ngfu1 to Canadlan
. .". children to learn through folk dance’
’© -, - experiences that they and their country
: are a rich; ‘creative, vibrant, and expres-
‘ o sive’ blend of many folk cultures. Through
_— 'knowledge of thls children can be given an
S ~ Understanding of the many ethnic cultures |
which go to make up thelr own country of - ' .
‘ Canada. 25 .}; A S ' o »\, o . -
. \,_..‘ - . v‘ v ‘\ . Ll i 4‘: . .
In the~phys1cal realm the benefits of folk danc1ng are ,

d1nd15putable.> Gllbert noted that "lt meets the obJectlves of phy31-‘.
» a
26

'fcal eduéation better than any-other;one:activity in-theyfield“. ~He
. ‘continued: - R :
' : . s T . S :
| 'Bes1des belng ‘a Joyous act1v1ty ln 1ts R
' "o own rlght it promotes physical fltness ST L
7 through vigorous sustained activity; it } R N

' develops body balance, 50182, and neuro-.

"muscular co- ordlnatlon. .

'dIn addltlon’ f°1k dance expands the students vocabulary of motor ;5

‘ﬁskiils wh11e~develop1ng a sense of rhythm and an awareness of spat1a1

tronshlps.c ”ﬂ ;:Ajf “;_;:f_. fb S ;d‘“f_\t?b

_ To be versatlle in m vement chlldren ;f:}“fc‘ R e
~the w1dest p0351b1e*range of ' T : : . .

d/experle & U EaCh child will beneflt T R A"‘”:(:
‘ , . “u... from achieving versatility,- He '~ TR A ¢
o ... ... ... “should be-: helped~to dcquire functional '; , A TP

efflciency .as well a

'creative skill.28 AR N E ’:

fca'h It would ber wrong to cla1m that cing is the only act1v1ty

that contrlbutes to the development and malntenance f physical flt-‘

. Mess but it does haVe an advantage 1n that Lt lS adaptable oth .~
, : ‘ o : N~ e

sexesd-toganyaage, andnt0~most.fac111t1es.

v
N A A o R S e R e o

In the llght of the educational beneflts outllned lt.would A7 ";' s
'appear that folk dance does deserve a ‘more promlnent positlon in the




L eliminaﬁed:’ As Wakefleld has p01nted out

| | | |
icurriculum than it actually holds.. ‘Folk dance has, in recent'educa-
‘ tion 11 trends, been allocated a. relatlvely mlnor p091t10n in the

ffphysrcal educatlon program but 1ts potent1a1 for enrlchlng other

. programs such as . soc1a1 studles, musrc, and forelgn 1anguages, sug—
;gesés-that 1tﬂshou1d'p1ay an.lmportant rolein an_1ntegrated currlcfr
ulu#. :Eyen for early.elementary Students,:Whose.socialistudies

4] @ : )
yprog;am does not 1nc1ude the study of world cultures, folk dance can -

1

‘have value. Sheehy had thlS to say on, the tOplC

'”We do have a respon51b111ty for teachlng ’ , [ :
~ the .more conventional types of dance ... . . -
".y'Formally taught dances are good fun, pro-'fv ' ‘
. vide physical exercise, and. are useful in
teachlng how/to follow direct10ns.2.9 :

LA
wo

Folk dance, sald Jensen opens up many avenues of 1earn1ng
/ ria

" ‘The. European*\are already conv1nced of the lmportance of folk danc1ng.,

n 30

Bambra and Webster des'rlbed an event whlch took place at a conference

rwhere’bne~of'the“toplcs f0r,discusSion wasr”The'Value of Folk'Dance‘

'in Education":. . ;~f' s T o TR

h As only the Brltlsh thought the subJect\Q'i
_was controvers1al it was not. pursued. R
The: other Europeans ‘were so convxnced
" of the value: of teachlng folk. dances
to thelr young people’ that they could :
Q'see no pos31b1e debate. St T

Folk dance should be taught of that- there seems little.

"doubt but who should teach 1t7’ Folkldance.was feant to be co-ed-.

@

,v.\ucatlonal -'not for glrlsﬂ@hd women alone. " Therefore it should be' = - c o ]

taught by both men and‘women.32;‘"wi.'3f7-ﬁ' :1“f;{;V‘, S ,byﬁh‘“iﬂ

cielt

In our soc1ety danc1ng lS often considered unmanly" or_"

A e
"'sigsy'. If more men taught dance perhaps this. feellng could be




v4ithen the ‘men are most ingenious and find
" & way to analyze the dances in relation to
"boys' isports. . If the fgotball.coach dances
o a polka with the woman physical. education’gf'
)'teacher what can be "sissy”'about that.v% . ,’;;%d,;,,/f‘~’
) : . '//;%fdf T R
Kraus had thlS to say about boys 1nvolvementiin dancing:
R ‘In terms of particlpatlon of boys and men’
vin dance, it is during the elementary grades
‘that patterns are set and attitudes deve10ped .
; . ., that prevail throughout upper grades and ‘

collége. - Therefore, every effort must be made S bhf.f 5

‘to involve boys meaningfully in dance: experi-
ence throughout the elementary ‘school,. if the
harmful and . unJustifled Stereotype ‘of’ dance,'
as a feminlne activ1ty is. to be dlSpelléd 34

If thls 1s to be accompllshed he suggested that educators must S

- recognlze that boys usually have no- obJectlon agalnst recreational
. N A ,

_i;forms of dance., Dancei Whlch are- properly selected and taught will

,b‘not be opposed by the maJority of elementary school boys._»'L‘
. }4 e

As theré is no ev1dence 1n the 11terature as to the extent
§ ‘of folk dance teachlng in Canadlan schools, 1t lS reasonable to‘v

,f assume that the 31tuat10n 1s at least 51m11ar to that of the Unlted ol

'States. Dance educatlon there as been descrlbed at best sketchy

f;-and lnadequate ,g Kraus sugg sts, as do other wrlters, that steps

'zbe taken to ensure that the p081t10n of all forms of dance be con- S
R
solidated ln all school systems.~

"‘ 31"AttifudéfTh§Of§ ahdvﬁeaéurémeﬁfﬁlﬂha‘

[ ;o , - o
o Perhaps ‘no .. single concept withln the izt.x:j
" . 'whole. realm of social psychology R
L. . i+ occupies.a more nearly central positlon '"\:
L T z"than that of attitudes.3, - o
o ,/

vy

rimeasurementﬂin sociological research Why has the concept of

f_ attitude been so promlnent in the mfnds of soc1a1 psychologists” ;l'“

S T Thls statement perhaps explains the abundance of attitude gR

G
:7
%
-4
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expands this definition and states it thus

a -

. fOne possible answer to this question lies in the beliefs which various

"',investigators hold about attitude and its relation to human behaVior.

Remmers has suggested that attitude may be defined as "an .

- effectively toned idea or group of ideas predisposing the organism '

37
to action with reference to specific attitude obJects e Allport

uAn attitude is a mental and neural state .
7 of ‘readiness; organized through eyperience, . i
':exerting a directive or dynamic influence B
~upon ‘the individual's Yesponse to:all -
~ objects %gd Situations with which it 13'
“related.’ - . :

' While theorists vary in their preCise definition of attitude

there is agreement that attitude reflects a “readiness" to behave in

)

a certain way toward the attitude obJect. The extent of this 1ink

'--Pbetween attitude and behaVior has been disputed by numerous research-

8 La Pierb travelled for 2 years With a Chinese couple and reported

if-{ers.‘ The COre of the dispute lies in the degree of certainty with

”gwhich an investigator, know1ng an indiVidual s attitude, can predict '

e

ahis behaVior in a Situation involving the attitude ohJect.}]

Warner and DeFleur argued that the magnitude of: the attitude-

s

dihbehavior relationship is dependent upon prevailing social noxms and

*the degree of social discance implied by the behaVior.'

f;Presumably,'when oﬁé 8 behavior is open to . .

.= .gsurveillance by others, the individual is:

gfi h‘subject to: possible- negative ganctions if

. his, behavior deviates- from the expectations

,.that ‘the -others: hold or the norms to which

“they give approval .i.

" If one denies social distance considerations

which. others’ define asg- normative, he risks

irpotential sanctions.,‘ e T ,iA R

A study conducted by La Piere suggested that this was’ true.-
\

»_q. A

[

T



o

‘that'"in 251 instances in- which we purchased goods or services neces-
sitating intimate human relationships" in only one. case did the fact
that his companions were Chinese have an adverse effect. .vHowever,‘

fwhen followed up by a questionnaﬂte, deaigned to measure attitudes
toward Orientals, many of the same, - Subjects reflected a negative

wt "z:attitude. In part Corey ] theory serves as an eﬂtlanation for this‘i

type. of result 'h ' \

S

. Undér some: circumstadces, behavior might
- . be conciously engaged in t%Jgive a falsev‘
b ‘ impression of -an attitude. _

\f . ’ " : . . s

Fishbeinéadﬂ Ajzen in‘seeking to clarify the situation.
examined approx1mately 60 studies that "measured or manipulated
attitude” and found that "15 reported a positive relationship with

‘ 'behav1or R 15 reported no relation, and the remainder found relation

" 42

-

under some eondltions but not under others
Fishbein summarized the‘Situation by’saying "there isa

/ —F

growing awareness among investigators that attitudes tend to- be un--

" 43or at least is not 11kely to be. related

"\";_ in'”any consistent fashion .44

i R - : R ‘ < .

IO S In 1ight of this and other evidence in the liteiﬁture it

el L - . |
S . appeatrs that any attempt to predict actual behav1or from ‘an assess-.

G N :

_@x ;;l;;ment"offattitude‘is, at the very least questionable.: This'is not to

: related to overt behavior

say that all attitude measurement ig: invalid Investigation‘of

<

,c\k', attitudes alone can be :a Justifiable prdject. In the field of educa—

'\\tion, attitudes are important because they "affect learning efficiency",

. and "guide people 1n their thinking" (45 How then can they be/measured7 ’



' place each statement into one of 11 piles ranging from most favorable

vation

“to least favorable. "The median poéition of each item is then deter-

tinuum from one extreme through the neutral position to t

19

Attitude Meagsurement ‘ ’
[

"Attitudes", says Summers "are not open to direct obger-

n46 but many techniques have been devised to measure them

indirectly. Most of the methods used to agscas attitudes are rcally
i )

measures of opinion. Opinion 1s said to be expressed attitudes “and
can be either written or verbal
” While most instruments have’been designed to measure | »
attitudes towards a specific attitude object, 'some, such aslthe X
Mdgter Scales’deviséd by Remmers;47 can be adaptedvto measure a wide
radge'ofvobjects. \ - ! | : o
The four most popular techniques remain
1, .Thurstone ] equal appearing intervals method
it
2. .Likert s summated rating method;.

w

" 3. Cuttman 'S scale- ana1y51s method and

b atic a0 B e e ey

4. - The scale discrimination method proposed by Edwards and

,

‘Kilpatrick

' The Thurstone scales con51st of a number of items whose !

‘vpos1t10n on the scale has been previously determined by a ranking

procedure performed by a large number of Judges. The Judges should 7'

be similar to those to whom the final scale will be’ given. The Judges
l

mined and is designated as the scale value of the item. Stz-~ments

with too w1de a spread are eliminated The‘final scale ig .

selecting items whose scale values are evenly spread alonc

extreme - hence .the term equal-appearing intervals. The sub:

\




sclecta the response which best describes how he fecels.

Figure 1 shows an exgerpt from an attitude scale constructed

by Glassey, using the Thurstone method., Details of this scale are

given by Shaw and Wright in thelr text Scales for the Mcasurement of

Attitude.68

When the subject has completed the inventory the scale
values of each agreed statement is checked and the median of these is

reported as the respondent's -score. Since this method is concerned

/

with numerical scale values, Oppenheim pointed out that "we must be

'ehreful when treating these scale values as actual numbers, as units

that are additive and interchangeable on a linear continuum'l,

Oppenheim further warned the would-be user that ''we are dealing not

with equal but with equal-appearing intervals, with psychological

rather. than numerical uirits, which may or may not be'equal".[f9
In summary, the method of equal appearing
intervals permits (but doés not ‘ensure)
the construction of reliable and valid
scales but is largely unsuccessful in

- producing scales 8av1ng other desirable
characteristics. :

e

Some of these deeirable characteristics may be found in other methods
of scale construction. ~ ~ ' %

In 1932, Likert explained what ne considered a '"less-
laborious" method of oonstructing an instrument whioh»would measure
attitude Qith‘equal-or better reliability. The Likert-type scale is
made up of a series of items to which the subJect regsponds in terms

\
of his agreement or disagreement with each attitude statement;' In

- |

: addition to assessmng ‘the individual ] position in terms of favorable-

~ ness or unfavorableness toward the attitude obJect this method

2Q



-Scale
Value

1.0
10.0

0.5

5.4

8.47

5.7

- 1,3

3.7

11.4 .

2.3

11,

Figure 1

EXAMPLE OF A THURSTONE-TYPE SCALE DESIGNED '
TO MEASURE ATTITUDES“IOWARD EDHCATION

AN

- \
Y,
\ \
Y

Below are a number of statements about
education, We want to know what yau
feel about this aubject. Please read r'e
the statements carefully and then:
(1) put a tick () if you FULLY
agree with a statement, N
(11) put a cross (X) if you do not; \
FULLY agree with a gtatement, \

[N

b | \

-1 am intensely interested in education. - \

J 80 to school only because I am compelled to do

S0.

Education is of first-rate importance in the life

of man. , ’

Sometimes I feel that education is necessary and

sometimes I. doubt it.

Education tends to make people snobs.

It is doubtful whether educetlon has improved the

- world or not. "

13,

15.

18,

23,

We cannot become good citizens unless we are

‘educated

l
N

I think mny education will be of use to me after
I leave school, R

e . . -
* & s & & 0 :

I see no value in education.

¢ o 0 e o * e
.6

Lack of education-is the source of all evil,

t

21
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providca an index of intenaity of thc'feeling. Likert's primary
concern was with unidimensionality-and Oppcnheim believed that "by
using the internal consistepcy method of item\eelection it (the
Likert-type scale) opptoaches unidimensionality'in many'casea".S
The most serious criticism leveled\against :
this type of scale 1s 1its lack of reproduci-
bility (in the technical sense): the same
score ?ay be obtained in many different
ways. .
‘However,'Oppenheim adds, "often for this reason the pattern of
responses becomes more interesting than the total score", >3 \\H

The total score is obtained by summating gcores of all\the .

items. . ReSponses to each 1tem on a Likert type scale is séored

according to the attitud= it represents téward the object.‘ Hence

o

~orab1e,items are scored thus:
5= etrongly agtee
.4 - agree

3 - neutral or undecided . 3
,diqagree o
1 - etrongly disagree: _ wﬁ

Unfavorable items are scored 1 for "strongly'agreeh up to 5 for

"strongly disaggee'. Figure 2 represents some typical statements

from a Likert-type scale designed to measure attitudes towd&d

. physical education. . ' : -

A unique feature of the: Likert-type scale 1is that it often

=
.

-becomes possible to include items whose content is- not obviously

;.n
Tl

related to the attitude being measured, This provides an opportunity .

to explore the ' subler and deeper ramifications of an attitude“



Figure 2

“EXAMPLE OF A LIKERT-TYPE SCALE

" > B fw | o
N\ o no|d By
N LWl o O |20
| v | EE|E |8 |5 |82
w2 |2 |8 |B|&LS
, 5 4 13 12 1
4. Vigorous physical activity
works off harmful emotional
tensions,
* 5, I would take physical -
education only if it were"
required, S
24, Physical education is one of
“the more important subjects )
in the school program. T R <
*27. Skills learned in a physical . i
education class do not
benefit a person.

* These)items are unfavorable with respect to the attitude object
and their weighting must be reversed for purposes of scoring.




_ Theue 'lanh ghota', ... which are unlikely
+ to be included tn the Thurstone procedure,
enable us to make use of the links that an
attitude may have with neighboring ureas
_ and to uncover the strands and intercon-
“s. nections of itg varlous componentd,

The Cuttman scales take a slightly different approach to
| .
the previously mentioned instruments, Guttman was chiefly concerned

with the characteristic of reproducibility. With his scale-analysis

method the investigator can reproduce the exact items a glven gubject

}
has endorsed with not more than a 10 pexrcent error, A score on a

perfect Guttman scale not only rank orders the subjects but indi-
cates which items each has accepted and rcjécted. This featuré'ﬁus
been described by Oppenheim as being "a useful but by no means
necessary attribute for most scales".56 Summers also does not -
attribute much importance to thig aspect as unfgrtunately "pexfect

Guttman scales never occur in practice“.57 This technique is also

very tedious to construct especially with a large number of subjects .

because many systematic rearrangement of items must be domne to
arrive at a pattern such as that in Figure 3. The figure shows how

14 subjects responded yes to 8 attitude statements on a Guttman

scale. : » -

The scale-discrimination technique developed by Edwards
and Kilpétrick58 synthgaises the metgods of‘Thuratone, Likert and
'VGuttmap,'incorporating what appeared to be the benefits of each

method, This’technique ut#lizes a set of items that "meeé the
'requirements of a unidimensioﬁallscale, possess equal-appeaflng
intervals and measures intensity''. 39 However this method has been "

criticized by researchers because it used item analysis, resulting

-

~ - : - ) 2

24
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Figurat3 3
]
R S . 44
ANALYS1S OF RESPONSES ON A CUTTMAN SCALE
Item Item }tem Ttem Item Item ltem Tcem
RESTONDENT 7 5 1 8 2 A 6 3 SCORE
7 yeg  yen yes yes yed yog  yed - 7
9 yes yes yes  yes yen yed yas - 7
10 yos yes yea yes yes  yed - - 6
i yes  yes  yes - yoa  yed - you 6
13 yes  yes 'yéa yes  yes  yes - - 6
3 yes yes yes yes yes - - - 5
2 yes yes yes yes I - - - 4
6 yes yes yes yes - - - - 4
8 yes yes yes - - yes - - &
14
14 yes - yes yes Yyes - - - Q. 4
5 yes yes ~yes - - - - .- 3 - K
4 yes  yes - - - - - - 2 )
11 - - - - - yes - - o - 1
<12 yes - - - - - - - 1
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1n the ellmlnatlon of the mlddle 1tems, a procedure whlch was not

v.' »

acceptable to the Ihurstone method Furthermore Shaw“and erght have

Lo S e Caal
p01nted out T E R ‘rvf:_‘ﬂf ',z C
_ R ol
L Slnce the Thurstone procedure requlres
S i .'vnonmonotone items,- whereas the’ erert
./ 1+ and Guttman technlques require mono?one
o items, it is clear that the underlying
o ‘assumptions of one or more methods are
e belng v1olated : ‘

L

AT N

B

Of all the 1nstruments avallable 51nce Thurstone 5. ploneer-x

rng_research the leert type scale remalns the most popular due malnly

oml o to 1ts ease of constructlon and hlgh rellabllltye ‘ \‘ SRR
R _ L ‘ . Lo e _ . e o

‘5;‘AA,‘ R ;; Some 1nvest1gators have sought ‘to experlmentally compare.

" the leert and Thuystone methods.; Seller and Hough ave studled {gf

s ’/ o "

-ﬂr‘nlne of these 1nvest1ga¢10ns and reported the conchsions of each -'”f_

The flrst such comparlson was made by leert_in_l932 yﬁe»ﬁjﬁ

- "found' among other thlngs, that hls own method of s.orlng produced

: e
'~, a hlgher rellablllty than the Thurstone method for the'Same scale:

g

He explalned thls by notlng that in. hlS scale "each‘statement becomes,;

W

4
%atement is’ glven

e

;a scale in ltself énd a’ person s reac 1on to- each s
e .63 ‘ ' [
‘a score". T P R : |
/‘: L . . o .~/ ,,_;:‘,'." e E . . = : C . |

“J': j’ In 1934 Likert. teamed up: w1th~Roslow and hrdnerfto'“further

i

Substantlate Lfkert s hypothesis that the leert sc rlng procedure‘_'
- _

.~ yields more rellable results than the Thurstone sco ing procedure

, 6
hen applled to a Thurstone scale ” 4 Seiler and Ho gh summarlze

the findings: T~ v T ‘ e )

A)

s P . <

. “In general the. leert method of sco;
S - con31stentLy produced hlgher reliabil ties T

“37,‘ h ”" N ,fj'v comparlsons, only once did the Thurst(ne ?;

: equal to the Likert method and neveE a

@& - AN . ¢
[




" s . . ‘are-almost equivalent - in other words,

BTN

j

"and Hough felt that Ferguson s research des1gn was not - appropr1ateg~¥'

T
F)

’ o0 R 4 .
hlgher rellablllty «v+ ‘Since the two

methods are highly correlated, they =~ . -~
jequally valid. 65 cr
- Seven years later Ferguson crltlclzed the two leert com-

parlsons because they used scales whlch had already been dev1sed by

for the constructlhn of attltude scales does not ~obviate th-

a Judglng group (q claim that Likertvet‘al; had also made)ﬂ,'Seiler"‘

to ‘the task he—proposed ‘““However, where Ferguson did. not 1mplement

T

67
hlS own suggestlon to the fullest Edwards and Kenney d1 U

1’"

Edwards and Kenney(1946) recognlzed the Ferguson om1331on{;m

and conducted the1r comparlson u31ng the entlre pool of 1tems‘
v

f:orlglnally used by Thurstone and Chave to construct thelr 3cale to g

-~

_.measure attitudes toward the church. Us1ng the statements.they'

constructed twe—i

Cll Thefev1dence available 1ndicates that
the attitude ofthe Judglng group is
" not-an important factor determining.
"the scale values of items sorted by I
the Thutstone technique, . “
2. Scales constructed by the Likert method
W yield higher rellabllity ‘coefficients"
. w1th fewer items than scales constructed
by the Thurstone method.’ Lo
3.  What eviderfce we do have+geems to
" indicate that the Likert tech iques
‘is less tlme-consumlng and ‘less 1abori-

R " As far as. we can determlne there is
,-nothlng of ‘a practical nature. to';,
'flndicate that ‘a Judging group, in the

. s - \ .
stone‘technlque. :He felt that tovbe a‘valld.comparlsdn "oner'

ced for

—From th“ir‘data”they concluded:

" 'ous than the ‘Thurstone technrgue B e



"b__attitude scales not produce s1m11ar resultsw"

S

*

Thurstone sense, is a prerequisite
for the construction of an adequate s
“ : attitude scale. 68 N N . /

_f' . ' N

Eysenck and Crown (19@9) also f0und that the Likert scoring-
~procedure was again shown to yield higher reliability than the

»',Thurstone procedure.69

The Banta comparison, while lt did not yield any conclusive

I3

iresults, dld serve to raise an. 1mportant question under what o

practrcal conditions will different methods of scoring identical

70;

The study by Barclay and Weaver (1962; : was the first

reported study which compared scales constructed by both methods

AT

'ffrom an original set of items._ Again they found higher reliability

- ,coeff1c1ents w1th the Likert scale and by carefully tabulating the
’ ‘time 1nvolved ‘in the construction of each scale, tested the hypothe—

_’Asis that the Likert method required-less time tovconstrﬁctv They

\
o\

. failed however, to. take into account that s1nce 1929 there ‘had been \:

\

N . ‘ K 73
Significant progress made in reducrng the time used by Judges in o

1

h ass1gn1ng statements to various categories. One such modification,'

‘, was proposed by Seashore and Hevner 72 Thurstone presented the .

5

‘ Judging group w1th a large number of 1tems printed on 1ndiv1dual

"slips, to be: sorted into piles.l Instead of this Sea%hore andeevner

3

1suggested that each Judge be presented with a list of the items and

o

—‘»asked to rate each one us1ng a rating scale printed on the left hand

‘fcolumn. They claimed gg?t this method could ‘save between 50 and 87.

J‘val scale and that thisjmethod also. yields very similar medians or

iscale values for the items. In addition, as modern technology has

R

T

/ s

RN

Lo R . R sl
DR 0. B S k
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'percent of the time involvedxin constructing an equal appearing 1nter-‘ ',,'i~



:and Weaver did

‘_other way. but honestly..

0 - , ; o .. )
: ’ 3 s . . _\«

R further refined data processing techniques,_it wOuld no 1onger appear

»valid to compare the two techniques on the ba91s of tlme as Barclay

1

The Poppleton and Pinkington study of 1964 supports the

findlngs of the other comparisons in terms of reliability but adds

"the Likert method was slightly more valid in four out of five
/
criteria and the Thurstone method sllghtly more valid in one criter-.

ion%.73

‘ Attitude scales are, by thelr nature, largely self report

inventorles which attempt to- meaSure the degree\oﬁ favorableness or

i, unfavorableness w1th which an . 1ndiv1dual views a particular obJect,

;perSOnd.institution;_group_or»idea.« Thurstone has warned the BT

researcher: A o L .N_‘”_ -

e .. e - oo Lo v' ! ‘7'.

There comes to mind the uncertainty of R

‘ :v_"'usrng an opinion.as an 1ndex of “attitude.. SRR
. ' . The man may be a liar,” If he is not - - Lo

S ;1ntentioha11y misrepresenting hlS real .-

~attitude on a disputed questlon he  may
nevertheless modify the .expression:of

it for reasons of :cou espec1a11y‘
1n those Situations in?

vﬂ:‘ r.f R - received 74 R ““*f‘“’“

,v,"'..‘v“‘; . : \

R DeSplte thlS, Gronlund maintains that attltude scales are
5 O
A

g

"primarily useful where the 1nd1v1dua1 has 11tt1e reason for distort-

75 '
ing the results ol It seems reh\onable to accept that if adequate
. /
/

‘precautions are taken to mlnimize conditions under which subJects !

may feel intimidated there is no reason to expect them to ‘react any

Flnally, in choosing an appropriate method for measuring

- W

LN

29.

_attitudes it is necessary—to examine the potential utility of each ;Afuf*ﬂ
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technique. As Miller has pointed out, "there is no single method

that combines the advantage of them all"76 .

It seems that the Likert technique is most useful in explor— N

;, ing attitude patterns and intens1ty w1th1n a population while the
Thurstone method w111 yleld informatidL about differences within or -
“between groups of subjects; HOWever Edwards advocated ‘that "if our

interest 1sﬂ1n comparing the mean attitude score-of two or more

»

groups this can be done w1th summated rating scales as well as w1th

, i . ,
equal appearing 1nterva1 scales o The use - of Guttman scales appears_

to be most approprlate when studylng & narrowly defined aspect of an‘

attitude or attitude change.- The scale discrimination technique,'

T

which synthe31zes all three methods, can presumably be employed for

'most types of research but “the use of three methods of construction

N

compounds the amount bf work 1nvolved to achieve results 51milar to
' lthe aforementloned techniques.

Kerlinger concluded that
. I
.ae the summated rating scale (Likert
‘:scale) geems to. be the most useful in
behavioral research. it is easy to
develop, and «v. yields about’ the same
- results as ‘the more. 1abor10us1y con-l*_“
) }sdructed equal-appearing interval . - RS
" -gscale;,". Used with care and knowledge
of its weaknesses, summated rating
, 'scales can be’ adapted ‘to many ‘needs
S, of behavioral researchers. umulative
‘gcales: (Guttman scales) would seem’ to
‘be less useful and 1ess generally
' 'applicable ...78 :

e e #ummary EEESTEN e
' ST ”‘.':" j B ;;L" NN AR
This chapter has presented ay discu951on of the literature '

l
AL

which was considered relevant to the study. The first part of the .

°
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.chapter outlined the historical deve10pment of the role of dance in

education while éhe second section focused on the potential contribu-

e ‘, N

tion of folk dance to the realization Qf numerous educational goals.

[
The concluding section reviewed the 1iterature related to attitude

theory and. measurement and discussed the major. scaling methods.
. . N . l

i
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CHAPTER IT1]

METHODS AND PROCEDURES

Introduction

This study ‘utilized the two major methods of data collcctiona

- in social research: questionnaire response and personal interviews,
The use of questionnaires is knownvto have scveral advantages and
disadvantages, The advantaées were believed to outweigh the disad-
vantages fdr the purposes of this study. The questionnaité facili-
tates wide.application and offers the athymity which helps to ensure
truthful restonse. In the case of this study, the researehef decided
to use personal Lhterviews as a means of gaining greater depth ef
response to several important questiennaige items.‘lThis combination
of methodsvis'advocated'by Gronlund:
| ~ ‘Even under the most ideal condltions,
- however, it is desirable. to supplement
attitudes determined by self-report

methods:  with ev1denie obtained from
direct observation. B

L

+ 1. Development of the Questionnaire

Sihce the researcher did not have direct access to.suffi-

cient number of expert judges, the Likert- type scale was selected as

the most apprOpriate instrument for this study. A review of the
literature revealed that this type of scale consistently yielded
’hlgh reliablllty coeff1c1ents without the use of a Judging group.

.One hundred and twenty statements were initially selected
- Y o . . i - .
from various sources such as the related literature and informal
discussions with colleagues.
L. \
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i

\ This set of dtems was glven te 12 elementary school teachera
\ '

[ " )
id\thc Quecn Charlotte Islands, British Columbia. They were asked to

co&pleté each ‘'statement by endorsing one of five posgible reaponses:
strdpgly agreo, agree, undecided, disagree, and astrongly disagree,

. Rcépondenta were fnstructed to‘lcuvc blank those statements which
they considered ambiguous or woich they did not undcratund. In
addirion, each waskaskcd to make a self-evaluation of his or her
nttitudo toward foik dance by circltﬁg one of three options: fdvor-
able, neutral or unfavorabld. As these inventories were unsigned it

was assumed that the respondents would not feel pregsured into con-

'cealing their true/feelings. The researcher collated the responses to

/

each statement using a colour, code to distinguish between responsés

from favorable, neutral and unfavorable subjects.

The 120 statements were also gsent to three experts at the

University of Alberta Professors G, Glassford, M. Padfield, and

D. Sande.. They were asked to (1) edit the statements for ambiguiry
. . . [‘

. or awkward wording, (2) suggest any further statements which they felt
< |
: |
should be included, and (3) indicate those items that ahould be discarded.

On the basis of the re5u1ts of these two prelhninary prd-

n

cedures, statements were eliminated, the wording of others‘qitered

and new statements addedﬁio the 1list. This editing produced a\neJ

pool of 91 items which were then given to Mr. Harry Hufty, Coord11

\

nator of Curriculum Supervision for the P.G.S.D., for further . \

scrutiny As a result of his reactions a further 10 statements were

discérded . The-remaining 81 starements were considered the "pool"

ks "“,
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ollowing discu891on with a local authority on psychological



meagurement, Dr, BL1l1 davrett (Collepe of New Cnlédunia), and in
congultation with the chalmman of the adviaory comnittee, a number
of declsions wafc made regarding the pretesting of the instrument,
A amall sample of 230 people were chosen to pretoest the instruhent,
This small number facilitated the analysis uf the resulcs, The
objective of the pretest.was to gather data f{rom nhsample, gimilar
to the target population, in order to run an item analysis and hence
determine the diacrimina£ory powers of cach item., This analysis
determined which ftems could best discriminate between favorable
and unfavorable attitudes toward folk dance.

It was decided to administer the final questionnaire to a
large number in the target population and on receipt of this data to

perform another analysis using”che upper.énd lower 27 perxcent

of subjects (bog -ﬁgrto:al scores).,” The use of the upper and lower

27 perxc has ﬁ_ own by Kelley to reduce workload without sig-

!Hlficiftly reducing the accuracy of the results.2 Data from onlyfp
the best discriminating statements were to be used in the compiete
analysis.

| The pretest wag conductea using 23 teachers from the
Catholic School System, 1 public school teacher on maternity leave,
1 elementary school pfincipal, and 5 physical education teachers, .
The item analysis wasbperformed Sy comparing the upper and lower
50 percent %; subjects to compensate for the small sample. Subjects
ﬁere‘allocated to the uppsfiand lower groups based on their total
scores. Items were scored by the Likert method; a five point ;T

scale from 5 to 1, most favorable to 1eas; favorable respectively,

The face validity of the instrument was established by

Y . .
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A i")."‘u . - d' S
. ‘examlning those statements showrng a d;scriminating property, in con- !

L0 . . ' . . O
‘ sultatlon with\a member of the advisory committee who|was considered

{ : ; : ;
an authority in the area of folk dance. ‘Forty‘seven statements‘were;’
4 ST o S
v o ' " [ N

selected to form the/attitude inventory.

[

RS

I ;- o
T

- SR ff/f} - The final questionnaire was d1V1ded 1nto 3 sectlons._:The' A

V

ffirstsSectiOn’was deSigned;to'obtai background informationﬁabOutieach
respondent. [Only data'whifh ﬁas'no ,readilyfavaiiable'from‘other dh

©

‘sources was requested in’ “this’ section. Each”queStionnairefWas.coded"“jf

‘ w1th a six dlgit number. From the code the researcher could deter-.

P

o mine (1)vthe respondent s name, (2) sex, 63) school name, and

(4) 1ocation of the sch001 1n terms of rural or urban setting.

.,A'-5r‘ L. Part 2 con51sted of the 47 attitude statements. The third

. sl ' ‘ / :
b T section sought answers to questions regarding current practices in

Lo N o
the teaching of folk dance., SubJects who taught folk dance were o

asked to state their source(s) of materlal. In~the Case of,a.subJect

t

who did not teach foik dance, the questlonnaire attempted to‘ascertain

why. All teachers were askéd to express their preferences regarding

1n-serv1ce options.‘ IR RS YU e RN

,

e

Everyﬁeffort was‘dade totenSure that,the'subjects were . . .

¢ motivated not only to respond but to: respond candidly.- Ihe'research-,f'

< ¥
. : B . . . s ! X
. n . S »

er addressed the COVering 1etter to each subJect personally.- The_

. . . e « . S N .
-~ . - ~ . <

9,
questionnaire was" given a bright orange cover so that it would not .

Lget 1bst in the classroomfteachers dESkS.v’Whlle anonymlty, in the7

-

o S DU . g )
. truest sense, could not- be guaranteed- (the researcher touLd identify S wlE

any respondent by the’ code number) subJects were assured of the con—:

Tt

fidentlallty of thelr responses. The importance of 1ndividua1
R

% R
nﬂ—f contributions to the success Qf the stud%ga%s stressed (Appendix/A) R C

"
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2!? The Sample o . ol S
: _ _ R . :

N g The sample con31sted “of all elementary classroom teachers ‘ .o
A : : Lt : - :

1n the P G.S.D. who met the followrng criteria

1. The subject ust have been: employed as a teacher in the:“g‘;?u
© district a//wf September 1978. . . :

: 2, The subJect must have been engaged in teachlng one
- . gtade level only, e1ther primary level (K-3) ox 1nter-‘
, medlate level (4- 7) ‘ :
Spec1allst‘teachers were excluded because they tended to teach.at
both grade 1evels.> Full tlme prlncipals were not included Part«time,,
Pr1nc1pals and admlnlstratlve ass1stants were als7vexcluded unless: 'Vd
they had enrolled a deflnlte class of students and could be placed
N appropriately to elther the prlmary or 1ntermed1ate level Teachers
" of grade 3;4 spllt classes were ellmlnated because of the dlfficulty
.ln.ass1gn1ng them to one grade level The lnformation on grade level
L v: a551gnment was obtalned from the teacher asslgnment sheets, supplled

S by the school board offlce and checked in phone conversatlons w1th

school prlnclpals.;’l, o li : “T - e

P
-

After delimltlng the sample, 501 teachers received questlonJ

T

" nalres and of the 438 replies 431 were con31dered acceptable (See

el e T 3. Data“ColleCtion.

Permlss1on to conduct the study was obtalned from Dr. Carl

In addltlon, each of the 52 A
. ) it ‘
princlpals of the Jpar 1c1pat1ng schools was phoned ‘In this phone

conversation the 8 _dwaas explalned and the cooperation of the - :

~

; aﬂministrators a/d the teachers was requested The researcher took




TABLE 1 S

ANALYSIS OF QUESTIONNAIRE RESPONDENTS N
N » T

Characteristic ~ = AR T . % of Total .

.Séhool7Locatiqﬁ

Urban . ‘  "  327'..( ,ﬁ_:'; - 75.9
‘Rural LS 2 R YO8 B

. Sex o » \

3

‘Male - gp3 262

Female - . 318 . 73§

° .

;' - Grade’LeVéi_ £f;" col  _>j. ‘
Primary ~ . - 2ﬁ3~? ;"l, tosa,90 ',‘:'//
5 Intermediate . P : 203 ’  f . 1 5 47,1 IR O'A '

Teaching Experience” =

e 1- Syeaws . Tar . sg3 R
. 0%years Tt omi2 U Yo T

11 = 15 yéars fis'llj ' 58 ;bv - f ﬁ_  »‘i3.5i”."';A
. 16 + years RN -';5¢-_ Lol 1002

e
(o))
1

*Folk Déhge}ixpe'ﬂenéew e

- S e

:\UniVe:siFy Coursés »;_'; 5105'- o ‘\f» | L2644 o
Workshbps: - . . 135 S BL3 1
. Clubs B T & T RS T

L . ¢

CNeme o T el T g7

. e

s e’ G University Major

. Non-P.E. Major = - . - . 398 - 923 R

*Some respondents reported-more than one-altermative. . . .

T e



by the school board,
‘1

The questlonnaires were delivered to each of the participat--

7 1ng schools in the care of a prev1ously established representative.p;

o

Cﬁbf : Lo By May 315t, 1979 438 completed questionnaires were.

Qdid not permit the researcher to conduct this number of 1nterv1ews,_f

: eachvselected respondent.; An unstructured interview approach was used

"The . representatives,who had agreed to act as a 1iaison between the
researcher and the subJects, were given 1nstructions regarding the

distribution, collection, and return of the questionnaires.

f

v The questionnaires were c1rcu1ated v1a the school district -

-

1nternal mail system which provrded each school with 2 plck-ups and

deliveries per week. ThlS system proved to be most efficient with

respect tbsﬁbe e@sx to the researcher and convenience to the respond- J
. vz.‘ﬂ v ) ~

T
U
+

en?.:-, s .

\ A . \ P

The questionnaires (See Appendix B) were sent out on Apr11 9th,

A
v

#1979, Respondents were given until May 9th 1979 to return the ques-

tionnaireSr{ Those who had not- reSponded by May 9th were then sent a.

follow-up letter (See Appendix A) o -//'!

This represented a return of 87 43 percent.. Of the 438 replies, vaere,.T’

discarded for various reasons, leavrng 431 or 86, 03 percent acceptable

-‘,_

resPonses. o ' RS ST R , ERRE A
As part of the questionnaire each subJect was asked to. ,;_;
indlcate a willingness to partlcipate in a follow-up 1nterv1ew. gOf.

‘the 431 acceptable respondents 183 agreed to be 1nterv1ewed As time‘

-

a random sample of 25 was’ selected Due to unforseen circumstances

only 21 interViews were actually conducted S v" -.:- ‘ ‘-’\ /;'

The interviews took place after school in the classroom of



, whereby~thejﬁroceedingS»are_guidedxby an interdiew*s

! . el ]

chedule,

% 3

4. - Development of the Interview Schedule“
- The unstructured interview technﬂQue Was chosén because it
"allowed the flexibility which the researcher wanted in order to extend

the findings of the questionnaire. Gronlund supports the use. of this

technique in such situations. o : R R oS

view makes it possible for the i erviewer<
to pursue promising leads whichfarise-
spontaneously and for the interviewer to
elaborate upon ‘'his answers ‘until he is
‘certain that his feelings and attitudes
o are clearly understood. St L , 5
. gy, SR : ;
‘ The 1nterw1ew proceedings were guided by a, prediously con- |/

The flexibility of. the unstruc;:;gd inter—

.

Etructed schedule con51st1ng of 10 questions (See Appendix C) Probes“

ere used, to gain greater 1n51ght iﬁto 1nterv1ewee responses.‘ "Prob-

l

| : .

Tng -is the techniq'e used by the 1nterv1ewer to stimulate discuss1on
a

P

nd obtain more 1n'ormation.”4 po T N - ”~
of probes°were used: those printed on the inter— .

_ e Two type_
1 :
I+

vuew schedule«whic‘ were asked of all respondents and spontaneous

‘ probes made by’the_hnterv1ewer. These were used to c%ﬁ?ify or expand
.:responses., vThe'inte ‘iewer was careful to keep all probes neutral in
- order to ayoid'biasi the 1nterv1ewee 8 responses.

The 10 item ‘nterview schedule, similar to that used by

Padfield5 was develope using the questionnaire as a ba31s.i However,_A
it also included a few i'ems which were not suited to questionnaire
L format, but which interést d the researcher. The items were reviewed_i

by a teacher of english to emove any awkward phrases.‘ Before items

- were selected for inclusion n the schedule the researcher first



;established the obJective of each item.' A major conslderation was
the establishment and maintenance of a de81rab1e interviewer-inter—

vviewee rapport, - Of equal importance was, the acquisition of pertinent'

information which was.not available £rom questionnaire responses in
'addition to gaining of insight into questionnaire reSponses.

) ‘Ttem 1: _ Would. y0u like to make any comment about the
' questionnaire7

|
i . .

This item'was de31gned as a beginning point by providing a common base
\

 for both interviewer and interviewee. The researcher did not expect
SN . i

to gain any useful data from this item as, in most cases, con51derab1e

time had elapsed between completion of the questionnaire "and the inter-
view dateﬁagRather the item served as a review of “the focus of the
study and as a bridge between the interv1ewer and 1nterv1ewee.

-, Item 2: Could you tell me something about the- phySical
' Heducation program in your school?

;This 1tem.sought to obtain information about the general setting for '
" the remainder of the 1tems. Feedback from this question would give
_an 1nd1cation of the priorities within the phySical education and
extracurricular act1v1ty programs.i«b | Lo v

‘ Item 3: Do you teach your own physical education7

E ThlS 1tem and subsequent probes wAas de51gned to discover whether or L

-v_not the reSpondent (1) taught physical education, (2) included folk

dance in the program and if so,rwhy, and (3) taught any. other forms'

ofldance.f S - D .i R

Item 4: Ame you aware of the folk: dance 1eve1 prquam-
which is available in the distr1ct7 ' ' . _

‘This item attempted to gain 1nsight into the use and vdlue of the

L

- folk dance 1evel program awd e11c1t suggestions for improvement.

§
A .



. Item 5: InEyour opinion, what benefits can children gain
from folk dancing? ' ‘ '

Item 5 elicited the respondents view of the contribution of folk dance
b . :
to the students' education,
' |
. Item 6: Do vyou feel teachers prefer teaching other areas of’
the;phys1ca1 education program rather than folk dance?

i

This item sought to establish the respondent s opinion regarding

, teachers preferences for teaching the various areas of the: phy31cal

education program .specifically focusing on. creative dance versus folk

X

. dance,

~ Item 7:° Do‘you think boys enJoy folk dance?

v

Item 7 elicrted the subJects 0p1nion regarding the reaction of boys

' towards folk dance.

wo

" Item 8: Do;you feel that folk dance can be ut111zéd effect- -
ively in other areas’of the curriculum be81des phys1ca1 education?

\

'This 1tem sought to- determlne the respondents v1ews of the poss1b111ty o
of 1ntegrating folk dance with other areas of the curriculum.

~ Item 9: Do “you think that further 1n-serv1ce 1n folk dance
would be worthwhile S - I

AItem 9 attempted to discover whether;further'folk dance in-servicé"

was . warranted and what type of 1n-serv1ce would best serve the
. i .
oractitioner. ‘

Item 10: We have: covered all the topics I had in mind . but
is_there anything I haven t mentioned that you would 11ke to’ comment
0n9 .

- . 3 B
‘_Thls item was aimed at brlnglng the interv1ew to a close while g1ving

N l
,the respondent an oppor-unity to express any relevant opinions which

'he or she had not previously stated EE '.\, o ,Aajf

-Each.interview WS receeded by readlng a prepared intro-»

yductionjto each,subject in = attempt to standardize the intervrews



(See Appendix B).

. Pilot interviews were conducted with 3 teachers who were not
i

included in the inverview sample.'”The.teachers were chosen because

they were personally known to the researcher and could be predicted:
i . \ . .

‘to give candid, constructive criticiSm of the schedule. Consequently
. probe 5 was omitted because it was-felt that teachers are'hesitant to

‘dlscuss the work of colleagues and thus may damage the rapport estab—

‘lished between the interv1ewer and interviewee. o

1‘5.’ Interview Sample
The characteristics of the.subjects chosen to be interviewed

#
~

aré'analysed'in'Table 2. -

-

_6.»vTreatment of the Data

All data accumulated during this study was: subJected to

descrlptive or nonparametric statistical procedures. . The research

‘involved a large sample and therefore it was not deemed necessary to

make any inference to a larger population.
‘ A : .
Data from sections: 1 and 3 of the questionnaire were tabu-

}g»lated and broken down to pr0v1de frequency subtotals for selected

[V

gvariables. -This information is located in Appendix D.

Part 2 of the questionnalre was scored u81ng a Likert scor-’
ing method whereby a score of 5 1is allocated to 'a "strongly agree

1

' response on: favorable items and to a "strongly disagree response on
Qunfavorable 1tems. Individual total’scores wereathen calculated and

-‘an item analysrs performed 1n order to’ determine the best discrimi-

nating items. The item ana1y81s procedure used was that suggested by

Edwards Wthh involved the calculation&df a t value for each statement.

47



| TABLE 2

ANALYSIS OF THE INTERVIEW PARTICIPANTS

Chqracteristic o . n ' " . % of Total
: f : School Location
Urban | 161 o 76.2
‘Rural ' 5 : 23.8
Sex
Male . ) A - 19,1
Female o 17 80.9
Grade Level
primary 11 - 52,4
S o
Intermediate .10 _ R 47,6

Teaching Experience

1- 5years ’ 9 o 42,9
6 - 10 yeats - 5 R 23.8
11 - 15 years N S 3 ‘ 19.1
16 + years . L3 : 142

& . -
,*Folk Dance Experience

XVUniVersitnyopfées 6 ' , 28.6

e . e E . : .

Workshops , s o - 33.3
Clubs. 3 o 2 | 9.5
Nonme : . JH' 7 33.3

ﬁhivgrsity Majox
P.E. Major | 3 | 1442
Non-P. E. Major | 18 ' © . 85.8.

*Some respondents reported more than one alternative.

48
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"The valuc of t 18 a measure of the extent to which a glven statement
differentiates between hign and low groups."6 According tc Edwards
_any item with a t value of 175 or greater may be accepted as capable

of differentiating between high and low groups provided that there are

25‘or more subjects in each group. The t values for the 47 statements

ranged from a low of 6'8 to a high of 16+6 and-consequently all 47

tatements were retained for further analysis.

The alpha reliability coefficient was calculated as '9549.

This and all further calculations were computed using an SPSS (Statis- '

\

tical Package for the Socia1’Sciences) computer program,

Mean total scores were calculated for each variable group
in additlon ‘to a breakdown of response frequencies for each of the 47
statements. Two to fcur itemstwere chosen as representatlve of the
six aspects of the attitude under investigation: personal opinion,
gsocial value, phy31cal value, cultural value, recreational value and -~
' ulace'in the currlculum. "A discussion of these items is 1nclud;d in
Chapter IV;’a bteakdown of‘the\remaining‘items may be found in
~Appendix ﬁ.

The final atep in the tteatment cf‘the_uata»comﬁrisedkof ‘
"sugparizing fesponses to the interview questions.

o )

14
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CHAPTER 1V

RESULTS AND DISCUSSION

Introduction Y

The purpose of this chapter is to outline and digcuss the 7§i
results ylelded by both the questionnaire and individual 1dterview
responses, Initially the presentation focuses on the totals-and mean
total attitude scdres for the entire samp}e and the sex, location and x
grade level variable;. This is followed by an analysis of the items
thch are representative of the pertinent aSpecte of the teachers'
attitudes toward folk dance. These include the teachers' personal
opinions of folk dance and.their attitudes toward the social, physical,

ulturalrand recreational values qf participation in the activity as |
~well as‘its‘place in the curriculum., The third section provideé a
summary of thevinformation gathered from paxt 3 of the questlonnalre

.

pertaining to current practices in the teaching of folk dance a ks

preferences for folk dance in-service options. This is followed Bw.

a summary of the interview-responses. A general-discussion of the

results'ggxms“the concluding portion of the chapter, : o -

1. Results Based on Total and Mean
Total Scores

-

0f the 431 acceétable reSpondents'the lowest total scote
recorded was 94 which indlcates an unfavorabie‘but not a strongly
. unfavorable attitude toward folk dance. it ﬁas intetesting to note
that thlS score was obtalned by a male phyaical education maJor whd

taught at the intermedlate 1eve1 in a rural area. The highest scdye v



[
"o

rccordﬂé wag that of a female physical education major who taught the
primary grades in an urban school.  She acored 234 out of a maximuwm
235 - a strong favorable attitude,

Fignre 4 presents a graphic 111uutrntion of the froqnency
distribution of total scorxes for all redponding subjecta:“-%ro& this -
graph 1t is clear that the majority of teucncréﬁin the PJG.S:D. are -
positive in their attitudes toward folk dance with 106>(24-6fpercent)
displaying an attitude between favorable and extremely favorable. The
mean score for the entire saa§i¢ wae calculated as 177418, which

represents a favorable attitude on the continuum set out in Figure 4,

Table 3 shows the mean, standard deviation and range for the total,

sample.
TABLE 3
TO']:'ALD AND MEAN SCQRES FOR 431 SUKJECTS
‘ Mean Standard Max. ' Min.-
. For Sample Deviation Score  Score Range
Total Scores , 177.418 ) 17,704
Mean Score 3,775 0.377

1fema1e mean (180'08) registered-above it. ggim

- e . '? B A”ﬁir 2 oo
“higher than intermediate teachers but the di%fgﬁ%nce was notfsignifi-‘_, 2
, cant. Simllarly, there‘was no significgnt 4irffe1’ence between the

eachers (See Table 4)

N BRI
T / * O
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FREQUENCY

3150 -
300 o
250 -
200' -

150

100

50

46 -

140 -

187. -

Figure 4

*

i

ALARARAANANNN

" FREQUENCY DISTRIBUTION OF TOSM., SOORES

106
- N
a 7!\'2
‘ .“
-
- 14
I’ﬂ T sve 8 ¢ 004 .0
' 46 93 140 8 234
‘ TOTAL SCORES
93 Strongly Negative to Negative
140 Negative to Neutral
187 Neutral to Pogitive
234 Positive to Strongly Positive
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* TABLE 4

A

Y]

” ©
© " MEAN TOTAL SCORES FOR SELECTED VARngLES e

,. .0 . ‘A’ oo o Mean

Sex’ |

‘Female =~ ,» -

169 94

180 08

T

113

318

s °‘W*“Qr§de Levei' ef'j,f

-

-frimery* =

' Inteérmediate

179,59

) i

174,97

e

228

L0203

"Location e

" Rural -+

Urban 177 158

A 178 25

e

327

“u . B k
i

"'TABLE'S

S

,j 7 , 

)

AR

Tables 5 6,°and 7 111ustrate the results of the p

breakdowns when 2 of the 3 varlables were comblned :

i51b1e

Tabl 5 1nd1cates

MEAN ‘I‘OTAL SCORES FOR THE COMBINA'I‘ION ’OF THE
LOCATION AND GRADE LEVEL VARIAB /ES ‘

‘Gradé-LeVQIJ-

L
Urbaﬁ’

Ruralt

176

«/ﬁ=
174,

(n

Pn'imafy o

~ Intermediate

51

177)

38"
150)

+'179.88:

S no=

(n

51) . ') ".;(‘,




TABLE 6

ot T AN TOTAL SCORES,FOR THE COMBINATION
, -~ 'OF THE SEX AND GRADE LEVEL VARIABLES .

: \‘Sex - RS
Grade Leve;f\\\\gxds" :

o P Primary

0.1 1.

Intermediate. :
L “-‘_,_(n = 104) w(n -

7 ' .
: ) _I

S
L AT \\ TABLE 7
L S 4"T\MsmmstmemmmmN
THE, SEX AND LOCATION WARIABLE '

3

Grade Level i Femalév:h-‘.h

. urban | ~M‘f 179 55
L 267y/
181 93 ‘ e .I»\

“Rural T
’ . R _(n = 71).

)

However, when the sex varla'le was lntroduced some differences could
Y . \

: ; be noted in the resultant shbgroups.v Male primary teachers were

/ Lo
| f signlflcantly 1ower in: thelr degree of favorableness than the eqplva-
s v
lent female group. Theylwould also appear\to be less favorable in 'ﬁai
thelg attltudes toward folk dance than therr\lntermediate counterparts
although the difference was considerably 1ess.‘ Eemale pr;mary teachers

§ 0 e i

’ﬂt.



.

/ . S ‘ R . N . ) . ®

_scored the highest but  only marginally‘more_than those in the female = .2

intermediate group (See Table 6). ‘.'_ . . -“'

Table 7 glves the meaqytotal scores for the 4‘subgroups

formed by combining the sex and/location variables. . While significant '
FY

differences ex1sted between both urban and rural male teachers and

'their female - counterparts, the largest difference was recorded between

,G,y
o

urban males and rural females.'

-

In comparing the gdoups of males a marked difference emerged :

Ld ,l

I between rural primary teachers and both urban and/rural intermediate

'teachers.' The mean- total score for rural’ primary males was calculated
a at 160 -~ con31derably lower than both urban and rural intermedlate ,’

. males (170 16 and 171 respectively) All four subgroups of female

teachers are. equally favorable in their attitude toward folk dance RN ‘

' (See Table 8)

.

\The greatest difference in- degree of favorableness toward

e ‘folk dance 1ay between the femalevrural 1ntermed1ate teachers (184'68)

’vestigation and‘thes

°

2}7’Breakdown‘of'Resp9nses to Selected?Questionnaire Itemsf

-
a

Frequencles forfeach of the five respohse categories for the~

' 1nd1vidua1~att1tude statements w@jﬁﬁsummated and summarized in table

,'_1 ; - N

"form.‘ Two to four statements vere selected to represent each of the -

l
six’ aspects oﬂ the teachers attitudes toward folk dance under in-
RSO B
are presented here for discussion.; The tables,

?which are not includAd in this chapter,‘are located in Appendix D.,

Prior to _lacement ‘in the appropriate tables, responses =f\ N

,and their‘male primary c011eagues (160 0). e Ce ‘ L



R TABLE 8

MEAN TOTAL SCORES FOR GOMBINATION OF

THE SE , LOCATION AND GRADE LEVEL VARIABLES
I . ,
; L
' .
: Male - . Female
. Primary\ . 't S Prlmary
‘Location . SN Intermedlate ~ Intermedlate ’ » .
) | © 165,71 T~ 180.08
Urban (h=7) | o (n =_170)
SO - Do e i
L 170.16 178,36
(n = 73) (n=77)"
S 160 | 180,09
Rural N @@= [N (= 49)
SR 71 0N | 1skes. N

o statement.' Consequently in the following tables | p031tive pOSltlon,'

'ments weri/scored and placed in. the table as follows.;

a favorable statement, andeor a "dlsagree" reSponse to an unfavorable

w1th reSpect to a negatlve (marked *) statement 1nd1cates a dlsagree

:response on behalf of the subJect.. For example the follow1ng state-

( v

/

ITEM 10 Eolk‘danc1ng 1S'bor1ng.t “}\\*‘ ‘ T N
Strongly . . stromgly T
Agree . - - Agree.. Undecided = Disagree ‘ . Disagree S
. .Scored ”.fw' 1 H ; -ea-"z 'f"3- ;'\ . 413.; uf o 5
'~ ‘Table = = . | e o ‘”tf T ' 'xef}f-ﬁ
. Placement S,No = . N, . Neut, { P. . -8.B.
.7 (Stromgly" (Negat1Vp) (Neutral) ~ (Positive)  (Strongly"
Negative) = . . - o ' . . Positive)
Sy L
A s N . ( .
. ”. . r,? X " !

57
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i | .

ITEM 24:‘_Folk danﬁL is highlv'social in nature.rﬁ;

Strongly S
Agree . Agree Undecided
" Scored 5 : 4. 3
Table. | S \h~/*// x
Plaqement ‘s, P/ " P.y Neut.!

| / PR - -1
f The maJority opinion was then Lal
Centage?oﬁ the.po¥u1ation which responded (
\Or P;),

o~

(2 negatively (either S.N. or N),r%

reporting the 1argest of the three resulting

TeachersT PersOnal Attitudes Towaz

o Strongly,
‘Disagree Disagree
2 . 1

N, S.N.

ulated by adﬁ‘”g'the per-

1) positively (either S..P. d

nd &3).neutrally and

numbers. _ _ '(

o
d Folk Dance

Items 14,-29, 35, and 40 were chos

the teachers perSOnal opinion toward folk d

RS -0 - L ‘
S % T . . L , 1
’ nITEM*la-

It would’ be 1nterest1ng to learn more about fol

. S\ N
' : N\ AN
en as represe‘tative-of \

1

ance, . '\\

dance.

53

statement (85¢ 4%)

comparison to urban teachers,_responded favorably, but the sex variable

b

again produced the greatest varlation in- responses.

°

?(

' Primary teachers scored con81derably hlgher

"Colleagues..

teachers who ‘were in their first 5 years of
R

'interested in increasing their knowledge of

e
n

- The maJority oplnion of a1L groups was positive w1th respect to thlS

A sllghtly 1arger percentage of rural teachers, in

N ‘ A &
‘ of female respondents, as opposed to 71 7 percent of males, stated//

: that they would be interested 1n 1earning more about folk dance.

than their intermediate

It was interesting to note that a highen percentage of

teaching, were more -

the toplc than were those'

.'w1th 6 - 10 years of experience and teachers w1th over 16 years of

Ix

[

ﬂexperience;,

There was also a marked difference between the physical'

——

"_education maJor,(75‘8%)nand.non-major (86'1%) groups (See Table 9),

1o

Over 90 percent/ -
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TABLE 9 .

PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 14:

It would be interesting to learn more about folk dance.

MAJORITY
S.N. N, NEUT. P S.P.  OPINION PERCENT
TOTAL POP. | = 0.2 3.7 10,7 71.7  13.7  Positive 85.4
(n = 431) \ N ‘ ‘
Urban 0.3 43 1.6  70.6 13,1 Positive . 83.7
(n = 327), o L ' o '
Rural - 0 1.9 7.7 75  '15.4 Positive 90.4
(n = 104) - : ‘ .
~ Male 0.9 9.7 - 17.7 60.2  11.5 ‘Positive 71,7
©o(m=113) SO o | o | g
" Female 0 1.6 8,2 . 75.8  14.5 Positive 90.3
(n = 318) . S , Lo
' Primary 0 0.4 83 78,5 12,7 ‘Positive 91,2
(n = 228) ; . - : v
Intermed, - - 0.5 7.4 13,3 64 - .14,8  Positive 78.8
(n= 208) h . :
1- 5yrs. 0 3.2 6.5 72.8  17.5 Positive  90.3
(n=217) _, ROAREE TR
6 - 10 yrs. 0. 3.6 17 67.9  11.6 Positive: 79.5
(n = 112). _ oo L - L : ,
11 15 yrs. 1.3 1.7 8.6 81 6.9 Positive 87.9
(n = 58) R . . |
16+ yrs. 0o 9.1 18.2  63.6 - 9.1 “Positive = 72.7
(n = 4&) > B - SN
P.E. Major. 0 9.1 ~ 15.2 60.6 15,2 Positive = 75.8
, (n<= 3 . A : ’ R . v
' Non-P.E. Mjr. 0,3 3.3 . 10.3 . 72,6  13.5 Positive . 86,1,
(n=398) . T Tt | b
4
| ] o Sy
o S |
i : .»,,, .

0
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ITEM 29:. I enjoy teaching folk dance. The total population exhibited - .
) . T -

mixed feelings about thisqstatement. The majority of male teachers, :

~ intermediate teachers, rural teachers, and those with 11'- 15 years. of

experience, responded in a neutral manner toward this item. All.

oA

. 3‘ Gher groups were positive in thelr orientation but the percentages

were con31derab1y lower than were the -responses to the previous state-

‘ _ment; While the reason for this result is not ev1dent_from the ‘data

in Table 10, further‘insight'as to why thebrespondEntsareacted inhthis |
way may be forthcomlng in the summary of ind1v1dua1 1nterv1ews.

The’ only marked difference between the groups of respondents

/

was dlsplayed by comparing phy51ca1 education maJors with non-phy51ca1

..clus1ve ‘in thelr agreement to the statement ‘was that they felt they v

- gupported. by similar comments made by many of the 1nterv1ewees. ‘,‘ﬂ'ho *]y

fIfEM 40: Folkddance

- - . . N i
L - . . . ﬁ .
" : vt e SR

education maJors. Slxty p01nt seven percent of teachers w1th a ‘ .
physxcal educatlon background stated that they aid enJoy teachlng the

act1v1ty, wh11e only. 45 2 percent of ‘non-majors agreed By comparing

thlS result with the correSponding responses to the prev1ous state-

- ment one pos51b1e 1nterpretat10n as to'why non-maJors are 1ess con-

@ iy

lacked adequate background in the area, : Thls 1nterpretat10n was

ITEM 35 Folk dance is not a. suflable activ1ty for boys. The vast ’”’/-

maJorlty (93 7%) of respopdents in a%; groups dlsagreed with thls Eb
statement and many strongly disagre:z (32%) (See Table 11) ' This
‘resultvsuggests that teachers in general consider folk dance as an
activity suitable tovall,students.v However;.by‘examrning the responses;-'

to.item 40 below, it is evident that’a considerablevnumber of‘teachers~

are not s'o‘- su%;hat it can ‘ber introduced effectlvely to all_students..-.




. /
TABLE 10 ;// |
: PERCENTAGE BREAKDOWN OF RESPONSES TO TTEM 29:
" I e‘y teaching folk dance.
| | | MAJORITY
S. N, N. NEUT, P. S.P. OPINION PERCENT -
TOTAL POP. 3 9.1 4.5  42.2 4.2 TPositive  46.4
(n = 431) L |
. Urban 3.4 9.2 .38,5  43.7. 5.2 Positive 48,9
(n =.327) o " ' _
" Rural 1.9 8.7 5.0 37,5 1 Neutral 51
(n = 104) e o
Male = . 7.1 15 49,6 . 25.7 2.7 Neutral 49,6
(n = 113) - ) o Lo
Female 1.6 6.9  38.7 . 48,1 4.7 Positive 52,8
(n = 318) : - . | ’
“Primary 7.9 38.6 = 49.6 - ‘3.5 Positive 53.1
(n = 228) A ; . '
Intermed, 9+ 10,3 44.8 - 34 4,9 Neutral 44,8
(n = 208) S | -
1- 5yrs. 2.8 6.4 41 . 45.2 4.6  Positive . 49.8
(=217 o " S
6 - 10 yrs. 2.7 14.3  #1.1 - 37.5 . 4.5 Positive 42
(n = 112) o | |
11 - 15 yrs. 5.2 1.7 46.6 431 3.4 Neutral 466
(n-=58) I S |
16 + yrs. 2.3 18.2 38,6  38.6 2.3 'Positive. . 40.9
(n = 44) - cos o ' ‘
P.E. Major 6.1 = 91  24.2 45,5 15,2 Positive 60.7
“(n=33)" B I |
Non-P.E. Mjr. 2.8 9 43 ' 41.9 3.3 Positive 45.2
_n = 398)" | | B ‘ .
kg ) ’



TABLE 11 !

PERCENTAGE- BREAKDOWN OF RESPONSES TO ITEM 35:

.62

Folk dance is not a guitable activity for boyg,*
, - MAJORITY o
S.N. N NEUT. P, S.P. - OPINION PERCENT
iy,

'TOTAL POP, 0.5 = 0,5 5.3 6L.7 32 Positive 93.7
(n = 431) ' ‘ “
Urban 0.3° 0.6 .55 61,2 35,4  Positive 93,6
(n = 327) ; S ‘

Rural 1 0 4.8 65.5  30.8 Positive 94,3
(n = 104) - : S
Male 0.9 1.8 8 61.9  27.4 . Positive 89.3
.(nl=- 113) - : * ‘ _ v
Female 0.3~ 0 4b 616 33.6  Positive - 195.2
(n = 318) ' .

‘Primary 0 0 3.9 8.8 37.3  positive 96. 1
(n = 228) b S o
Intermed. -~ .10 =, 6.9. /65 - 26,1 Positive 91.1
(n = 208) : , ‘ ) )

1. Syrs. 0.5 g 3.2 59 37.3  Positive 96,3

C(n= 217) : ] : 5
S m10yrse 0.9 09, 45 634 30,4 Positive - o93.g
(n = 112) . _ ‘ 3 : -

11 -15yrs. o 1.9 10.3 655 ° 22.4 . Positive . .g7.9
(n = 58) \ ‘ .

16 + yxs. 0 0 11,4 © 65.9 22,7  Pogitive 88,6
(n'= 44) ‘ : ’ o R

BE Major 3. g 1 5706 303 Positivid 7.9

(=33 . [ B DA
Non-P.E. Mjr. 0.3 : ¢ 5 5.0 62,1 32,1  Positive 94,2
(n = 398) . : - - . N

*Negative Statement




While all érOups agreed with this gtatement, the majority percentages
dropped considerably from those calculated for the previohs statement
(See Table 12) The male teachers displayed the least support for

the item, with less than half (48 6%) ' of the group in agreement.

'These results seem to indicate that, while teachers feel it is suitable

gfor all students, it may not be well received by the entire student

‘\

body. It is possible that teachers felt that some students, partlcu-

)

larly boys, may react negatively to the inclusion of folk dance in

W
i,

thelr programs, 2

To summarize, it would appear that since the majority of the
total population were positive in their reactions to all the selected

-

items that teachers personally held a favorable attitude toward folk

dance, L i
\ ' A

.. Teachers' Attitude Toward the Social Value
of Folk Dance . "

\ e

——“rr“;*""f”f”*fMATEEEs~1 13 and 24 were selected as representative of the

'

social aspect of folk' dance.

{
. +

ITEM 1: Association‘with others in folk dancing is fun. Flfty—31x
point nine percent of the teachérs polled agreed with the statement;
a further 31-3 percent strongly agreed, This yielded a positive

majority of opinion;of 88-2 percent. Highestfin their'agreement to‘
the statement that associatlon with other; in. thls type of actlvity
is fun, were the rural teachers. Ninety-three point two percent of
thls group endorsed this statement. Female teachers and those with

Ny .

1 - 5 years of experlence were also very positive w1th respect EO

this item (91 2%) and 92 2% respectively) (See Table 13).

ITEM 13 Folk dance develops a sengse of cooperation within a class.

°
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Folk dance can be introduced effectively to all students.

TABLE 12

PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 40:

, MAJORITY
S.N. N. NEUT, P. S.P. OPINION PERCENT

TOTAL POP. 1.4 11.1 25.8  57.5 4.2  Positive §.7
(n = 431) ’
Urban 1.5 11.6 24,8 57.2 4.9  Positive 62. 1
(n = 327)

" Rural 1 9.6 28,8 58,7 1.5  Positive 60. 2
(n = 104) o . .

_‘Male 2,7  22.1  26.5 45.1 3.5  Positive 48. 6
(h = 113) )
Female 0.9 7.2 25.5  61.9 4.4 Positive 66. 3
(n = 318) : . . e
Primary’ 0.4 7.9 25,9 ' 62.7  3/1  Positive 65.8
(n'= 228) '
'Intermed, 2.5 14.8 25.6 51.7 5.4 Positive 57.1
(n = 208) '

1- Syrs. 1.4 10,1 24,9 59 4.6  Positive 63.6
(n = 217) ~ ‘
6 - 10 yrs. 0.9  16.1 22.3 ¢ 57.1 3.6  Positive 60,7

(n_é 112) ‘
11 - 15 yrs. 1,7 5.2 32,8 55.2 5.2  Positive 60.4
(n = 58) : ‘ N ,
16 + yrs, 2.3 114 29,5 54,5 2,3 Positive 56. 8
(n = 44) ‘
P.E. Major 6.1 15.2 18,2 48.5 12.1 Positive 60. 6
(n = 33) _ L v ,
Non-P.E. -Mjr. 1 10. 8 26.4 . 158,3 3.5 Positive 61,8
(n = 398) o .
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TABLE 13

PERCENTAGE BREAKDOWN OF RESTONSES 1O ITEM_]:
Association with others in folk dancing ia fun.

: MAJORITY
S.N. N, NEUT, P. S. P, OPINION - PERCENT

TOTAL POP, 0 1.4 10. 4 56.9  31.3 Positive 88.2
(n = 431)
Urban 0 1.5 11.9 +  54.4 32.1 Posgitive 86.5
(n = 327)
Rural 0 1 5.8  64.4- 28,8 Positive 93.2,
(n = 104) :

» Male 0 3.5  16.8  60.2  19.5 Positive 79..7
(n= 113)
Female , 0 0.6 8.2 55,7  35.5 Positive 91.2
(n = 318) ;
Primary . 0 0 9.2 57.9 32,9  Positive 90. 8
(n = 228)

. (s} *
Intermed. 0 3 11.8 55.7 .29.6 Pogitive 85.3
(n = 208) .
Q
1- 5yrs. 0 0.9 6.9 58.5 33.7 Positive 92,2

(n = 217) o
6 - 10 yrs. 0 2.7 10.7 59.8 26.8 Positive 86.6
(n = 112) :
11 - 15 yrs. 0 0. 17.2 51.7 31 ~ Positive " 82.7
(n =, 58) g .
16 + yrs. o 2.3 . 18.2  47.7  31.8 Positive 79.5
(n = 44)

CP.E. Major 0 ' 3 12,1 45.5  39.4 Positive 84.9.
(n = 33) ) 1 - ' )
Non-P.E.” Mjr. 0 1.3 10.3 - 57.8  30.6 Positive 88.4

-+ (n = 398)

“ 2 ‘
el
. " .
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statemont (70.17%), however, a further exuminution of g oupu wLxh%n ﬁbq:

population reveals some discrepancles, Male tenchcrn,*uu u._groupt weru LTI

R y
- v . w" PR

less sgupportive of this concept than their female collcagues (67 27 and N

,| 5&;;{

79+3% rcapectively) Primary teachers were alsao uigniiicuntly mo:L\%

i &“;'

couvinced than were thc intermediate group (See Tnbleal&). rhgac *‘ﬁn

cnchcrs who had a major in physical education were the least aupbortivc

of this ideal, with only 54°6 percent having endorsed the statement,

" While none ofkfhis group strongly disagreed with the item, 9+1 percent

¢

disagreed and a further 36*4 percent were undecided with respect to
the potential of folk”dhnce in developing a sense of cooperation within
a class of elementary students.

ITEM 24: -Folk dance is highly social in nature. While all groups

exhibited a positive reacf?on to thig atatemént, fewer”tgachers (65+9%),
who ‘have haé 16 or more yeé;s of experience, agreed witﬁ this statement
than any other group withiq;tﬁe to;aitpopulation. Their score was
sigpifiéantly lower thén,ékat estabfi;hed for any other single group,
and was 11 percent less ﬁhgn the léVeﬁ,of agreement established for the
total population. No explanationn{é”aéparent from Table 15 bﬁt a
closer look at the twé previous tables reveals a similar tendency.

.To summarize the teachers' attitudes toward the social
aspect of student'participation ;n folkédancing, it can be stated that
the teachers in géneral were favorably Jisposed toward the social
valué'éf the acti#ity. The majority of respondents felt that folk

dance was a.sociai activity,'capable of facilitating poéitive inter-

action within a class while developing a sense of cooperation.

.

v



TABLE 14 [
PERCENTAGE DBREAKDOWN OF RESPONSES TO L'TEM 133 '
Folk dancegdevelops a sense of cooperation within a clauy,
. ‘f’.“",a- o
N : . MAJORITY .
SN, N, NEUT. P, S.P, - OPINION PERCENT
TOTAL POP, 0 2.8 21.1 68,9 7.2  Positive 76,1
(n = 431) : ;
Urban 0 3.4 22 67.3 7.3 Positive 74,6
(n = 327) - ' ‘ B |
Rural 0 1 18.3 74 6.7 Pagitivo 80,7
(n = 104) . ‘
Male 0 3.5 29.2  63.7 3.5 ,Positive " 67.2
(n = 113) : »
Female 0 2.5 18.2 70.8 8.5 Pogsitive 79.3
(n = 318)- * : R
_ Primary - 0o, 1.8 15.8 75 7.5  Positive 82.5
7. (n'=228) . ‘
St Intermed, 0 3.9 27.1 . 62.1 6,9  Positive 69
Lo (n= 208) : :
e S'yrs. 0 3.2 18.5 70.5 7.8. Positive 78.3
- Te(n o= 217) ’ )
Y% 46 - 10 yrs. 0 2.7 20.5 69.6 7.1  Positive 76.7
LN :(n = 112) . )
e mil1-15yrs. t 0 40 % 32.8 621 5.2  Positive 67.3
- >y =, Coh ‘ t ’ ’ : -
. rfe +Hyrse 0 4.5 20.5° 68.2 6.8  Positive 75
o = [,"A) o - ’
LN : "
. ;. B/E. Major 0 9.1 36.4 .45.5 9.1  Positive 54.6
y fne=32) y "
s .0 ¢ Non=P.E. Mjr. 0 2.3 19.8  70.6 -7 Positive 77.6
Vi 7 n = 398)
\ 1
: , N % )
: 5
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TABLE 15

PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 24:
Folk dance*is highly soc1a1‘;n nature,

. . : ) i

A R ©wagoRtTY
SN NEUT. . P S. P, f‘OPINION -+ PERCENT " -

TOTAL POP. © 0.5 4,2\ 1734 69:9 7.0 "{positive 7609
Jff:."‘ (n = 4‘31) ' T -\,4'\‘;-, ir L VD‘( ) : ’ ""‘".‘ ' IR '

oo/ vurban o 006 . 4.3 18 7 69.7 - 7.3 Positive - 77| ©
J oo (=327 S D S RN R
d 0 cRufal Lo 0 ,3.8 . 1547. 75 . '5/8  Positive = B0.8° .

'f? ":““(Q7?f104l-L>3TC¥?*.“ - . DR s Pt g i i -

. s L y < , . _ . . a . R R ) d
Y T T n T - N - - ™ — ’ L
SN S . At B FERE 2

Yoo Male 40w 6.2 ¢ .17.7 67.3° /8.8 | ‘Positive " - 761
s '"(n? 113) 1 S e e e N T e

~3~~ . Female-“ “ 0.6 3.5 17.3 .72.3 - 6.3 Positive .- 78.6 . . .

: ' PR ST A ;' R D T

P“’“afy S G0v9 3.5- 7. 19.3 L 9 ey &4 - Positiver - 26,3 V..

SE (n = 228) T T e S el e e

’ fo Intermed f“<, 0
T(n= 208) -

:_‘\_7‘_

Syee. 0.5 42 15,8 [11.4 10,1 . Pesieive 8LS . .
f‘217> LT e e T e T T e
2210 yrs. 0% L L8 . 214 [Tl 5.4 CPositivel || 76,80 o
[ O RN e ] G DTl S e
s yrs‘*;i.fﬁ:Efsaz*f‘ 17k2 72.4 3.4 Positive | 758 o b

.;g58) o ';E;fe ‘ ;‘ff.sg“';;;E‘ffﬁEE\' x”z;ﬂiﬁf,f*:-Q- ;;ilg, i

+9Te, 901, 25 . 65,9 - 0. Positiye . 65.9 .
= 44) S L ETI e  TR e T

?*ffMaJor -"07.ef-JO:’?&rﬁzl;zi'F_sé;z_vﬁ?§;1.,fgésaiiivé; 78
33) e T e e e

(25
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A tively) STt 1# 1nteresting to note that in this céBE‘the‘difference* ;b:?"

N

A

\‘:“bEtween*males-and femalesvis not marked A complete breakdown of

Y

) repxesente@;byﬁitems‘s .19:and 20, The question here was b351callx

‘Qment thus indicating that as a group teachers believe that folk

i

] ' " Teachers' Attitudes Toward the Physical v lue
' : : ‘ ~of Folk Dance S

This aspectfof;the'teachers’ attitudes toward folk dancetis

‘\

¢

whether'or not any ph¥s1ca1 benefits ‘could be obtained through partlci-v

\\‘s... \UK /t ‘ . ‘ -

»

pation in folk dance activities ,piﬁ_-'

ITEM 5:° Folk dance improves coordination. All reSpondents were. highly

p051tive in their'belief that folk dancing improves coordination. Nonei

K of the teachers strongly disagreed w1th the statement “and only a very

. A L ¥ . -

small percentage disagreed or were undec1ded (1' % ndteﬁa%;respeChip;';'

i '¢/

?
"‘.'A"J- . - \

. responses to thlS item is given 1n Table 16

5 TN . .

‘°ITEM 19 Folk dance contributes 11tt1e to the development of agility.

° \

VThe maJority (86 5%) of the total population d%sagreed with this state—

Al

e

5 .
Lam : o/

'7danc1Pg does contribute to’ the development of agility in students.,_{

RN . A f.' 8o

'fphgélgéq;educatégg

fﬁ%gors were most §bgnizant of this‘ﬁalue of folk

\

‘jfdance. The one % nificant difference of opinion ex1sted between male\

:*“ETable 17)

NET - RS
; displayed a positive reaction to this item,

e "'\1

and fémale teachers.‘ Eighty-nine p01nt nine percent of female teachers,vf

i

';as compared to 77 percent of male teachers, disagreea with t e state*

o o g ’\‘?:
‘fment.b Variation 1n terms of teaching experience did not %ffect eV

teachers

&

» S e eEE

69
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(n ;._398)_,_

At
.

TABLE 16

'PERCENTAGE BREAKDOWN OF RESPONSES
Folk dance improves coordination,

\
\

\

0 ITEM 5:

6

70

NEUT.

-~ S.P.

MAJORITY
OPINION

PERCENT

TOTAL POP, . -0 1.4 6.3

(n = 431)

74,2

'18.1

 Positive

92.3

Py 4

. Urban. R
T (n = 327)

o Rural. ‘ 0
. (n = 104) -

1.2 A

1.9 5.8

75.2

Co712

C 1741

21,2 . Positive

Positive

92.3

92,4

L(Ff*7li3)

. Female -~ ' 0 -

(n= 318

Male 00 35 8.8

0.6

i 1'503

72,6

74,8

15 ‘

19,2

Positive -

‘Positive

©

94

- "

87.6

CPrimary . .0 ' 1.3

(n=228)
© Intermed. . . 0
c (o= 208)

8

5

4.8 76.3 .

SO S -

N e

17.5

-18.7

i

Positive

. Positive.

IR

93.8

1 -Syrs. 0 . 0.9

(n

6. 10 yrss o
(= 112)- - - .
:;11 -;IS‘yrs;_f_O;’ ; 0 3 :
B |
16 Auytse 00 2037 1144
- A

2,7

17

‘i

Q) -y T

9.8 705

"'84;5//i‘15.8:j

7045

74! 20 .

RPN
/o~
/

i

17

203,

L15.9.

"fositiVe :

Positive

Positive

Positive

- 98,3 .

94,5

- 87.5

| 864

. P.E. Major. 0 ' 3
S (=33,

'~ Non-P.E.. Mjr.. 0 | 1.3

6.3

fPoéipive‘*

Positive

NN

9204

-
N -
f— %

T



TABLE 17~ . o o

|
‘ - PERCENTAGE" BREAKDOWN QF RESPONSES "TO ITEM 19:
Folk dance contrlbutes little to the development of aglllty.

B A .
% : : » L RENRN

: . .~ MAJORITY } |
S.N. N NEUT. P. .+ S.P. #OPINION PERCENT

. TOTAL POP,. -~ O Positive 86.5
(n -431) o E

L4 A .
. 86,5

11.4 - 69.8 16,7

\ : . » :
Urban” 0. - 17,7 sitive
(n=327) . . VA

©Rural ", 0 2.9 10,6  73.1 13,5 . Positive - 86.6

11.6  68.8

Male = C 0 4.4 18.6 63,7 - 13.3 - Positive . 77 . W
(n = 113). . SRR - o e R s !

Yemale - 0 " 1,3 . 88 72  17.9 Positive . 89.9  °
(n=318) . T T S .

Primary - o 0.5 71.9

(o= 2.28).
"1Intermed
(n 53208

- 88,6 "
. s : s ’ ‘:.‘
Positive 84,2

 16;7 ' Positive

12.3 . 67.5 ~ 16.7

K«‘f. ‘1‘- 5 yl‘

e ('1’1“"“21:]—) /

Cd ,

=)
11 ¥f15'§rs.*

(n . 58) L . |
16 + yrs. 0. 2.3
(n = 44). o

‘o
- W )
e

©68.6 © 18  Positive 86,6

- ,
o

714" 16,1 Positive B7.5

| . ' (o
f N . . - . . I

S‘S12L1'~R%ps§tive | ‘85.67

84,1

74,1

A

t 65.9 18,2 »Pbsiﬁivé .3”

. A o

‘Positive - 93,9

'P.E. Major o '3 3 8.8 12.1

Non-P.E. Mjr. 0 .o - 68.8° 17.1 ; Positive . 85.9
(n=398) ne ST S

| *Negative -Statement o

1.
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)\ Al
dropped significantly below the. levels established on.the two previous :

'statements. Despite the fact that the. percantage of physical education

naiors who endorsed this item was considerably higher than all other

: groups, their response, to this state ent; ‘was nevertheless, lower:
/?

than their responses to items 5 and
breakdown of responses to statementIZO

In summarizing,fit appears evident from the percentages*of'

positive opinion exhibited that the maJority of teachers recognize

- the value of folk ‘dance’ inedeyeloping aglllty and coordination but

are less w1111ng to accept that art1c1patlon in the act1v1ty]will

maintain overall phy31cal fitness. It is- 1nteresting to note thaﬁ
physical educatlon maJors are. 81gn1f1cantly more accepting of the
phyS1ca1 benefits of part1c1pation than they are of the socral value

v . oy . . ’{_’I “

of- folk dance jr ‘ - RN -

)\ 53 A :' . \“ : ) . ; . . . /. :

- » . }&' o T e .
I ) Teachers Attitudesﬁlbward the Cultural Value

.':“’ M‘/

(_‘_ - " o

ItenS’ll 34 and ﬁS were selectedgas representatlve of the

EY C o oo R

cultural aspect of folk dance.

fa

.ITEM 1l:3 Folk dance prov1des culturaloenrichment in the curriculum

Ninety—two p01nt one percent of the total population agreed w1th thls

‘9

9.' Table 18 contains the complete

: statement and all group maJorities except that of the- phys1ca1 educa-:lﬁw

@ o o

tion maJors were. marginally above or helow the total population level

K or

/Those teachers with ‘a maJor in’ phy51ca1 educatlon, although they were»lf

"’ still strongly in favor of this item, had a 1ower overall percentage

- maJority.(Slt %) Female respondents,vwho scored higher than the total

populatlon level (94%), wege somewhat mote favorably disposed toward _
5 . : - B \7\.
the statement than the. mala group. The difference was not considered

£«.\}

RO o s

<8 L cLeT e e

s
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) TABLE' 18 |
‘ PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 20:
Frequent .and regular partic1pat§pn in folk dancing will keep a person
v physically fit,

T . : BE . éi»

. . NEUT. P,

'S.P.

MAJORITY
OPINION

PERCENT

v

TOTAL POP. 10 28.,5  _

6.3

Positive "

60,4

(n = 431) y !
Urban 1.2 11.3 29,1 52.9 5.5  Pogitive . 58.4
(n = 327) 3 . : ; . |
) IS S : - Co
Rural . : : . ; ; ‘
1 ¢ 5.8 26,9 57 7..¢8.7  Positi 66.4 -
© (n=108) L It éiﬂ o TosEEE
. Male v 1,8 -15.3.' f L 9.7 Positi 54,8
L (g3 7 : 5 csttlve . =
L . w N N - B
AR Female - - 51t .
D R Positi 62.2
YN (no#=318) SopRERve ;
. primafy 29.8 56,1 .°3.9 ‘ Positive 60 @
(n = 238) o o - ‘ . . o } .__f
A Intengg)"‘ u275} R 51,7 8.9  Positive '  60:6‘1 
1 Syrs. 0.5 " 11,5 . 27.2 . 544 - 6.4  Positive 60. 8
' (n.= 217). . _ T

6 - 10-yrs.
112)
- 15 yrs,
58) . |
yrs,
44y

P
B
il

6.9

=N
‘o B
[IC S ||

13.6°

56,9 3.4

x 5203 .

43

Positive

v
: A

“_Positive

" Positive ' -

60,7 -
60,3 -

. 56.8

73

oo

- RE Major 0 .. 9.1 15,2 63.6 - 12.1 Positive 75.7
4 Q“W".‘:*~ . R . ' ) o o . N . T, .
Pae 0 -'%--;:eron-P E MJr- 1-.3 +#-10 - 2946 53.3 5.8 - Posgitive 59,1
R ‘.(n = 398) . . ) : C :
R o, S %
..‘o_ IR B s » c
. F g‘ B " K% i ;.
L.l o ’ ¢ " ¢ .



L ‘bution to the deepenxng of knowledge of the cuftural heritage of V

& T Lo . . w

¥R G |

'significant (94% and 86o7% respectively) " Hence we have\evidence to

indicate the use of folk dance as a means of enhancing the cultural

"dimension of the elementary school curriculum A complete breakdOWn Cora
\ Q ey .

of the responses to this item is shown in Tﬁble 19,

ITEM 34:A Folk dance deepens the knowledgg of the cultural heritage of

Canada, All groups of subJects shqwed majority opinions in favor of

‘1% - a

thls statement but the percentages were fairly low. The highest

agreement came from the rural teachers (70-2%) while the lo‘est per ,f:\'“

centages were recd?ded by the male group (56 6%) followed hl’
mediate group (59+6%). Again varlatlons in teaching experlence had

little effect on the teachers

»
¥

ITEM 45: Folk dance is a part. of culture that is worth preserving;for

"c\

its own sake. The majorlty C87o %) of the total population Supported

i

the concept embedded in thls State@ent One signlflcant dlfference

of opinion emerged whensa comparyson was made between the male and
"
_female respondents. Nlnety-one p01nt two(pmrcent of female teachers
FE -

- endorsed this view but onty 77 percent of m&e teachers agreed © Pri-

mary teachers were more p031t1ve1y dlsposed toward the statement than
& v

™

‘k thelr lntermedlate colleagues but the difference was not statlstlcally

srgnlflcant (90 4% and 84- 3% respectlvely)., Qﬁg.otherngroups werev

approx1mate1y equ1valent in thelr responses\to the item (See Table 21).
To summarize the teachers attltudes toward the cultural
value of folk dance,°it appears that teachers hold a favorable Oplnlon _ ._%%%

of this -agpect but have some reservations w1th reSpect to its contrl—

ECl




TABLE 19
R ]
PERCENTAGE BREAKDOWN OF RESPONSES TO TTEM 11
. Folk ‘dance provides cultural enric?lment in the curriculum.
a | . <  MAJORITY
S.N. N NEUT. P, S.P. ' OPINION PERCENT
' TOTAL POP. 0. 0.7 7.2 82.6.  9.5° Positive 92,1
(n = 431) : , o |
Urban. ¥ 0 © 0.6 - 7.6. 81.7 10,1 ’ Positive 91.8
(n=327) . o -
5ura1 o vog ) 5.8 856 ° 7,7 Positive = 93.3 -
(n= 104) " ' o e : 8 '
R .0 1.8 11.5 .80.5 6.2 "-Positive 86.7
0 0.3 5.7 10,7 Positive 9%
0o b 5.3, 59,2 Posipiver h 94,7 @
PO R A co e -
oo G T
« Intermed. 0 .. 1.5 9.4 793 9.9 Positive 89.2
(n = 208) .- %b : ) .
"1- Syrs. 0 . 0.9 5,1 82,9 ~11.1 Positive 9
(n =_r.q217) o - ’ ' .
76 - 10 yrs. - 0 0. 10,7 79.5 . 9.8 Positive 89.3
(n = 112) : 2 . _ _
11 - 15 yrs. = 0 1.7 6.9  86.2 5.2 Positive . 91,4
(n = 58) o S ~
16 + yrs. 0 0 9.1 84,1 6.8 Positive 90,9
P.E. Major 0 -3 15,2 69.7 12,1, Positive . 81.8
v (n = 33) _ ) : . O' _ ‘ '
Non-P.E. Mir. o 0.5 6.5.,  83.7 9.3 Positive 93
(n = 398) o ' : : ‘-
.
. i

. v#g?.;:;

¥ ;Ai‘
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TABLE 20
PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 34:
Folk dance deepens the knowledge of the cultural heritage of Canada.
' MAJORITY
S.N, N, NEUT, P, S, P, OPINION PERCENT
TOTAL POP. 0.2 4.4 - 311 58.7 5.6  Positive 6443 3
(n = 431) | / LR
~ Urban 0 4.3 33,3 57.2 5.2  Positive 62,4
(n = 327) . , :
‘Rural . 1 4,8 24 63.5 6.7  Positive 70.2
(n’:_._ 104) . . .
. g pe . - . } - N kN
0 6.2 37,2 51.3° 5.3  Positie 56. 6
6i3 3.8  28.9 613 5.7 Positive 67
0 4.4 «27.2  63.6 4.8  Positive 68,4
0.5 4.4 35,5 53,2 6.4\ Positive 59.6 °  a
Yoot 5.1 313 8.1 5.5  Positive . 63.6
0.9 3.6 321 571 6.3  Positive 63.4.
0 1.7 . 31 63.8 3.4  Positive 67.2 -
o 6.8  27.3 "59.1 6.8  Positive 65.9
p.E. Major 0 .3 _ ©30.3. 60.6, 6.1  Positive 66.7
(n=33) . ..° R L , '
Non-P.E. Mjr. 0.3 4.5 312 = 58,5 5.5  Positive = 64
(n = 398) ' S .
N ’



TABLE 21 -

- PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 45:
Folk dance iﬂ a part of culture that 1s worth preserving for its own
sake,

717

so

: ' MaJORITY E
S.N. -~ N, NEUT. . P, S.P.  OPINION PERCENT -
TOTAL POP, 0 1.9  10.7° 79.1 8,3  Positive ~  87.4
(n =431) ‘ |
Urban .0 1.8 10,7 78,6 8.9  Positive 87.5
(n = 327) , ' . ‘ _
Rural 0 1.9 2.6 80,8 6.7  Positive 87.5
(n = 104) ~° ‘ S S
Male 0 5.3 17,7 69 ° 8 - Positive 77
(n = 113) _ R
Female 0 0.6 8.2 827 8.5 Positive .. 91.2
(n = 318) | , ‘ | -
Primary .0 0.4 9.2 81,6 8.8 ‘ Positive 90.4
(n=228) - o : B
. ! : o . o W~
_ Intermed, - "0 3.4 12.3 76.4 7.9 Positive #84.,3
(n = 208), ' : . "
S 1- Syrs. 0 1.4 . 11,5 78,8 8.3 Pogitive  , 87.1
n = 217) e . . F .
6 - 10 yrs, 0 1.8 8.9 .83.9 V5.4 89,3 %
(n = 112) A )
11 - 15yrs. 0 1,7  12:1  72.4  13.8 86.2
{n = 58) N _ _ .
16 + yrs, - 0 4,5 9.1 77.3 9.1 Positive 86,4
(n=44) " n
P.E. Major 0 3 9,1 758 . 12.1 . Positive . . 87.9
(n =.33) ‘ , ‘ , _ - . . -
Non-P.E. Mjr. 0 1.8 10.8 °79.4 -8 Positive 87.4
(n = 398) o A : .
y
|
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total underastanding of varioua cthnic communities, lowever, combined
with an indepth study of traditions, geography and music, it docs

provide cultural enrichment in the curriculum, 3

Teachers' Attitudcs Toward the Recreational.
Value of Folk Dance

Two items have been chosen to assist in ascertaining the
attitudesyheld by the respondénts toward this ‘aspect of folk dance.
They were item 7 and, item 30, .

ITEM 7: YFolk dance is a good recreational activity. Respg’ses'to

of experience). Female, primary, and

this item alone indicated that teachers have a highly favorable

- - T

"attitude toward folk dance as a recreational pursuit. None of the

.»? u‘

respondents strongly disagreed with the statement and very few\dls-

"agreed The percentage disagreement ranged from OA (teachers with

11 - 15'years of experience) to 4+5% (te rs with 16 or more years

~

oups, together with
the group with.l 7'5 years5%E'experience; had‘tﬁe highest levelggof'& o
agreement . (94%, 93%, 93;3% and 947 respectively). ?heyigggeStndiﬁferf%m,ﬂﬁ‘
ence within groups of the same variable was observed between thevgroup “
with 1 - 5 years of experience (94%) and their colleagues with 16 or

more years of experience in the teaching profe951on (81 94) A ' ;

complete breakdown of responses‘togitem 7 is shown in Table 22; ’ v

ITEM 30: Folk dance has an advantage over many activities in that it

can be é~loz§d throughout one' s life. The majority of the teachers

polled 1ndicated a favorable response to this item (80 «1%). Again the

lowest 1eve1 of positive reSponses was registered by those teachers
who had been teathing for 16 or more years (68 17) The difference

between their scores and the tptal populatidn‘mean is statistically
.'l N
i .
i i : o’
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TABLE 22 S
PERCENTAGE BREAKDOWN OF RESPONSES TO XTEM 7:
Folk dancing is a good recreational activity, ’ a
. ‘ f ) MAJORITY - .
s/N, N 'NEUT. P, S.P.  OPINION PERCENT ,
TOTAL POP, 0 1.2 7.9  76.1 14,8 ° Pouitive 989
(n = 431) | : ) S
Urban 0 1.2 8.6  74.6 15,6 - Positive . 90,2
(n = 327) _ , .
Rural 0 1 5.8 80,8 12,5 Positive 93,3
(n = 104)
Male 0 2.7 © 15 69.9 12,4 Positive 82.3
(n= 113) . C ‘
Female 0 0.6 5.3 78,3 15,7 - Positive - 9 . -
(n = 318) - |
Primary 0 0.9 6.1 " 77.6 15.4 Positive =~ 93 °
(n = 228) ! : | ‘ g ~ .
Intermed, 0 - 1.5. . 9.9 74,4 14,3 Positive 88.7 | & .
(n = 208) , o
— [
1- S5yrs. 0 0.9 5.1 76,5 17.5 Positive 94 - T -
(n = 217) , s A o
6 -10yrs. 0. 0.9 9.8 78,6  10.7 Positive 89.3 |
(n = 112) | - SR R
11 - 15 yrs. 0 0 . 10.3 8l 8,6 Positive = ' 89,5 ° B
(n= 58 ! o - R
16 + yrs. 0 4,5 13.6  6L4 ¢ 20,5 Positive 81.9 ' :
" P.E. Major 0 3 . 9.1 66,7« 21,2 . Positive  87.9 |
(n= 33) - : 4 . ,
Non-P.E. Mjr. 0 1 ' 7.8 76,9 14,3 Positive _ 91.2 )
(n = 398) - : N
. ) /‘ ¢ ’
‘\“. EREN
N ) ) .ﬁ' R o
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hipnificunc. Tt wan notod Lhnt Lha disagrou YLUpOﬂﬂGu of the group to-.
this ltem ia 1donLLcul Lq that of the prcviouu item - A'JL: A bveﬂtﬂ‘
numbcr of rcspondents in this group were undecided 1in Lheif roeaction L .f_
to item 30 than was thc cagse with item 7. The onlv other mniqr dif-

N ’»(m ’
G%aiuixualpu S
¥ FYI

' the *

ference within vnriubIL groups wag QbﬂUYVLd in the compnriﬂ
K i . ?

teachers and female tencheroz/ The females were 8237 in

gtatement and the males Qeref73'4% in favor (See Table-Z
To summarize the.éeachers attitudes toward thé Thcreational

value of folk dance, 1t can be stated that over 80 perﬂnﬁt of teachers

uagrec that it is a good recrcationul activity, capable of providing

enjoyment throughout qne s life. It can be established from these

results that teachégé as a group hold a favorable attitude toward this
;/ -
aspect of folk dance.

lTeachers' Attitudes Toward the Place of
Folk Dance in the Curriculum

\

Items‘9, 32 and 38 yere selected to repregent the opinioné

efqteachers toward the place aﬁifblk dance in the elementary curricu-

L . : N - £
lum, ‘ b

i

ITEM 9;’ Folk dance deserveS'an\imgprtant place in the eqxiicuium.

This item produced mixed reeponSes from the respondents. Five of the

Variable'broups showed a positive mafority response, however four of ?
the flve percentage figures yielded were lower than 50% of the group

populatlonq. The one exception was- the group of physical education -

;majors who were 51'6% in-favor of folk dance being allocated an

important position in the curriculum., The pattern of responses in the

_ total poghlat&on.xs t@flentpd in allef the variahle gfoupa. -The

o

populatxon waseevenly split between the neutral and poaitive positiona "

\
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T
D TABLE 23 © |
w;uﬂulaﬁ*xnuﬁhmnﬁqoxsu unN*», 0 TTEM 30:
l"olk dance has” an ddvautum over many ucuvlnivu in that Lt can be
0njuyud through one's %t{e.
— — o - -
MAJORTTY -
5,N, N, NEUT, . T S,P.  OPINION ‘PERCENT,
TOTAL POP. @, 2 5.1 ]6:6 70.3 9.8 Poultive 80,1
{(n = 431) : : "
Urban 0.3 5.8 16,2 67.3 1034 Pouaitive 77,7
(n = 327) ;-
Rural 0 2.9 9.6 79.8 7.7 Positive 87,5
(n = 104) ;
Male 0 6.2 2004 63.7 9.7 . Positive 73,4
(n = 113) , :
Female Q.3 bo7 12,6 72,6 9.7 ! Positive 82.3
(n =.318) . | ‘
Primary 0.4 5.3 1.4 ‘76,3, 6.6  Positive 82,9
(n = 228) ~ ‘ :
Intermed. 0 4.9 18.2  63.5 "13.3  Positive  -76.8
(n = 208) . 4
|
l1- 5yrs. 0 6 10.1 73.8 10,6 Positive 84,4
(n = 217) - R ,
6 - 10 yrs. 0 - 3.6 17.4 67,9 10,7 . Positive: -  78.6
(n = 112) o , |
11 - 15 yrs. 1,7 5.2 15:5 759 1.7  Positive 77.6
(N = 58) , , j A
16 + yrs, 0 4.5 27.3 54,5 13.6°  Positive 68, 1
(n = 44) - : . ‘ .
. - - — : - - .
P.E/Major: o 3 12.1 727 1231  Posifive - ¥ 84,8
(n'= 33) « - ) !
’Non-P E. Mjr. 0,3 5.3 14.7 70,1 9.6  Positive "+ 79.7
398) , . ‘ " : : s
o L N ] R "4 s
‘ A T -
_".,“b f‘/‘ ) 3
u 1, (
7 ) !
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‘L (4} 1% each) but the mean score for this\ItEm~was 3 24 which is margin-ﬁ
: l‘yh‘;i. ally higher‘than neutral (3). In the 1ocation variable, the\urban o 'i'>%
B P e ; Ctey . J» o v ’

L teachers were more p581tive than Were tbe rural teachers who took a

'ii:-,L : neutral stand On the issue. Wlth respect ‘to the sex. variable groups, ?~//
the maJorltp of‘nales were neutral while the females were posftmve but :
SR ‘ .
not strongly pos1t1ve in thelr reactions. Primary teachers were also f“‘fﬁ‘r
: “ [ . o = . .
pOSlthe but thxlr intermedlate colleagueSawere neutral asrwere the
’;Q’ﬁf non—physical e;ucatlon maJors. Teachers]in their 81xth to tenth year fﬁt‘_i,ji

~f'of’teach1ng were p031t1ve but all othet groups w1thin‘thls varlable

v;'fi ITEM 32 Folk dance has 1o place in mldern educatlon. ; Unllke the *,fw. e
,. N ,‘p/ e v T R :
react'ons to the previous Ltem a11 réspondent/groups exhiblted a: hlgh1y~pf

J"jf;_h./&ere neutral (See Table 24)

/\

'\respoﬁse to thls statement.‘ Seventy point one/percent of the o

total~population dlsagreed w1th the statement and a further 25 percent uf.ﬁV-,fn

’f strongly dlsagreed\\\gh}s yleldedﬁ'
\

total p031t1ve maJorrty of 95 1

the group had\the owest percentage of pos1t1ve responses - 86 7 perjf5 ;ﬁ;f»3.




BRI S TABLE 2% J,‘,""' B
SR PERCENTAGE gREAKDOWN aF RESPONSES TO TTEM. 9: SR
S Folk dancs deserves an 1mportant place\{zqi?e curriculum.~‘ SRRSO b

R

SN : NG T T . : LT
T x\\'”'wf{' . ‘54.\\a,;MM%HW¢~-; T
S TN N NEUT. . °P.-  S.P. . OPINION/ ™ . PERCENT

TOTAL POP, 2.3 . 15.5 41,1 | 37.8 3.,3,3;;"Néutlfpog;"-41£1(P>{"
(n=0431) © O e el 4L 1

o . . A y S 8 N - :‘ - — : .. . b '["\\.' B

. Urban. 2080 W15 . 40.4. . 38:5 3.4 Rpsitive .

o= 327) R T R S TR R P, 5 , _

' .:‘Rural o 'r%1;$; . 17.3 43,3 35,6 12,9 ' Néutral. . 43.3. .-
'.e.(n =, 104) “ S ST R Y A S

41.9

N
L e /

EE TR Male e 70107 18.648.7 23,9 ¢ 1.8 /Neutral © . 48,7 .

ol ey T T N e e

] ‘.*Female fyf.‘;fo.61e§e14;5f 3804 42.8 . 3.8/ Positive - 46,6
Gt N = 318) e T e S

o "~J R e S B T USRS — —

B (n’ 228) T e e e L .

‘\~_;;;;), Intermed Q;4;Aj‘}fiﬁ;z"' 429 32 /3.4 7 Neufral . 42,9 . -

n= gog) " R S e T S

R % yrs. _'l_" ‘ \ 14.3
= 217) e

2,9 3 307 Neueral T 42,9 |

LN
LRUES
’ s

;_PQsitive-Li-;ﬁ3fgf

/
o
l
H
O
'*d
ﬂ
m
yﬁ?

o Lo

S T e T N
15 yrs.‘ 3 4;73 13,87 46,6 /31, . 5,2 ' Neutral - = 46,6 -
oo 58) SRR ”'.f'ffvy‘ e e L e e
16 + yrs.: ;‘ﬁ'é;agf.;;iqa,,j'as. /40,9 ' 0. Neutral . = 45.5

CRES Major 30252 6.1 . Positive = SL6

S (n'=33) sl
:” LNon-ﬁ E. MJr. 2 2 ,ﬂlﬁv”“
’af(n 398) e

=

k,35;2];f?3jif1,?ﬁeuﬁréiff;flfdékﬁf?j




L . ‘j:a [ TABLE 25

‘ PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 32:
‘ Folk dance has no place %b modern educatlon. -

e
Ly

S S.N. o N . NEUT. P, S.P. OPINION  PERCENT -

TOTAL POP. . 0t 0.7 4.2 70.1 25 Positive .. 95.1 |
o (n= 431) - R R R TR
e T

P Urban oo 0, 0 0.6 0 4.6 69.1 - -25,7 ° Positive: //94i8

EE I ST

3 T
P

CRural o . 0] 1. 2,9 0731 0 231 - Positive 96i2 . .
= 106) L o e T

_

e e R - N
‘Mdﬁsi"-. 0 2,7 l0.6 w/7 o123y Positive . T 8647 ..
C(i=113) R e e '

v N oL ot . »:v-: RN
| A N Sl
25,8 « Positive \m.~ 98 L
; ‘_- - ] . - ) ) L l

\,,

e Female
o (n 318)

S

Intemmed, 26,1 Positive - 92:1-

L . v R ! .. R ; . . ) 3 - e‘l‘;‘ . R .‘\. /
'¥”F~~v63- 1o.yxs, e
L= 112)
17 - 15 yrs. |
{f-(n. 58) i
6+ yre.

(n = 4k)

9,‘;. _

.5 Positive < 92.8

6.9 70.7 ?c7?s'rositi§éi RS

o

';;o;”,r{:6;8v":70:5f«jz;;fv'?qmﬁive'jf"93(27ﬁ}Sf

”~fgi Non-P E. MJr., o"[,,o.5'~'”"4g*u1-971,7;¢;”23;7;ff?ositivé' 95,4

"v?’*ﬁegat re Stgtemehﬁﬂfff-fl_i? jf;f?;s M’v e f’a“Sﬁ-f:if ﬂ'?;'

I SR K O SNV IPRTE

24,1 Positive. '97.8.‘,L_{L:;; :

(n = 208) ﬂ,S-=ﬁ',<ﬂ;,~7_5fva. L TR e

'1 P E ﬁaJor ;:;,o“:,‘j-“ 6.1 .51.5 - 39.4 Positive © 9009 -

L e A e e R



percentage of disagree resgonses was’ only marginally higherlthan the. -
percentage of undecided responSes. Respondents from the male, inter-

mediate, 6 - 10 years of experience, 16 plus years of experience and

: ’ 1
non—physical education majors indicated a neutral position with resﬁect\
to‘the item. Responses to this statement showed no significant differ-‘

1
‘ence between the male and female groups. Physical education majors

'.recorded the highest percentage of disagreement with the intent of the :

.e -

Ta/ble 26. T B U R O

.

statement (5706%) A breakdown of respohses to item 38 ii shown 1n

£ o ' - Nk : /

\ An overall summary of responses/to Hhe three 1tems in this ;f*ﬁ

.""

P

category uncovers gome 1nteresting observations._ There is . li;tle
A v //

,»;'doubt in the teachers opinion, that folk dance has a place 1n\E&F .

. m

curriculum but Just how prominent the p081tioj/should be 1s still un-'v}'

decided The mixed pattern of responses to item 38 suggests that

//
'

t‘teachers as a group tend to avoid selecting folk dance over the other 1 .

";’activities as. a’ teaching subJect.‘ Despite the fact ‘that they agree 1t v
“‘has soc1al phys1ca1, cultural and recreational value, many teachers .Q
, : / : .

- wwould exclude folk dance from the program if they had to dr0p a few

“"subJects. This agaln,could possibly be the reflection of a lack of

R

'confidence whlch stems from inadequate background in the area,

R I Summary of Responses to Part 33
R o of. the QueStionnaire ‘
Aﬂ Ceo el e ‘e

The data obtained from responses to the third part of th7

~quest10nnaire yielded valuable 1nformat10n regarding the teaching of
/

’.k. folk dance 1n the P G S D It was dlscovered that 197 (47 7%) of the fn’.“'

g

fteachers surveyed taught folk dance in the academic year 1978-79 Two R

:”Lbhundred and twenty-seven (52 7%) subJects stated that they h\d‘not and
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TABLE 26
; B PERCENTACE BREAKDOWN OF RESPONSES TO ITEM 38 e

' \If for any reason, a few subjects have to be dropped from, the physi- -
fal education prBETam folk dande should be .ote of them. \

L

D o : . MAJORITY . ./
L USUN. Nr"»'=NEUT;"WgP.‘,“¢S.PJ _ OPINION . PERCENT

TOTAL POP. 1.9 ° 9.7 44,1 37,1, 7.2  Positive 44,3
=430 o S el

Urban = 1.5 9.8 44,3 36,4 8 . Positive = - 4h.h -
m=32n) B B e e
Rural | 2,9 _"9;6.},“f&3.3'«A 39.4. 4.8 Positive - i44.2

(n = 104) el S SRR B

N [

Male © . 6.2 10,6 5.9 . 23.9 4.4, Neutral = 549
(n=113) . P T

* Female 0.3 9.4 . 40,3 41,8 8,2 Positive . - 50

m=318) L Mo

- Phimary - 0.4 799 43,9 - 40.4 7.5 A positive 47,9

- (o= 228) . SRR ‘ R I o

. Intemmed, 3,4 11,8 443 . U33.5 . 6.9 'Neutray 44,3,
C(n'='208) ' ~ ,

e i ot el
1~ 5yrs. 1,8 8.8 41,9 - 39,2 - 83 ° PositiVeﬁ V47,5,
coon=217) 0 e LT e
v 6 =10 yrs. 0,9 ‘9.8 - 49,1  34.8 5.4 ‘Neutral - 49,1
(n 112) 'A e N _7’0 _ \ "‘» - . “4// o .
. 11 - 15yrse 3.4 10,3 36,2 - 43.1 6.9  Positive 50

16 +,yrss 573.3‘ 13.6 - 523 25 6.8 . Neutral . 52,3

| I TR T

- An = 44)

.,e .—T i . — ——— — —
© P E Major 'e6.1*_ 12,1 24,2 42,4 15,2 . Positive . 57.6"

' ?‘Nén-P E. Maro 1.5 7 9,6 45,7  36.7 . 6.5~ Neutral = . 45,7
,‘g_(n - 398) R R E O T

' éﬁ *Negative Statement
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\ L ) “’ll'., . ) ’ ‘ - ’ C ./.
were not planning to include'folk dance inftheir programs and thee o

@

. Qr remaining 7 (1e6%) had not decided\at the time of the questionnaire

A [

completion as to whether or. not they would teach At. Those not,

teaching folk dance represented over half of the total number of

- , - .
\

subjects. ‘
’ The most frequently mentioned reason for not teaching folk

I

dance'was a lack of. confidence on the part of the teacher. Over.60

1 W

percent (63 4) of those not teaching folk dance cited this as ‘their

have adequate resources available and 22 5%,expressed a concern about

» the amount of time needed to-prepare for the activ1ty.v Five subJects W
stated that they did not teach folk dance because they could not .see

' any value in 1t while 21 subjects admitted that they themselves did

B not view it as an enJoyable activity and hence did not 1ntroduce it p
td their students.. - . -6 ﬁ o R

ALY
5

maJority (54 3%) used the district level program in selected dances
for their classes. The remainder used either the material they were
given in un1versmty courses, or ‘material which they selected fronrfhe ‘

dances they themselves learned ‘in school in clubs or. from other e

‘teachers. ..’ Y ' »y e S

The district tapes and individual school library record

collections received equal amounts of favor in the choxce of music for‘

cN

folk dance classes (54 8% and 53 3% respectivély). Fifty-three (260 %)

teachers also depended upon- their own personal music collections. lt'

should be noted that a number of teachers used two or all three of

L

these‘source:alternatives;.

t .

SRR L O . . . ) i . .

ST NPT . L LT e ®
N e e S R

Among the group of subJects who did teach folk dance, the v

- -explanation. A further 27% of this group also felt that they did not ‘
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of follk dance taught in the element Ty schoolf during 1378 79 the

void tea?hing it, This ‘geems

do not f~e1 confid nt enough to

On the‘topic ol the level system, it a eared that

d spite the fact that 1t"was rece ing subs antial use, there s{ill

xists a great deal of room for'e pansion. . At present the daﬁces, ‘ﬁ

-

included in: each phase of th lev 1 system, ‘are similar only with

respect to the degree of dif icu ty of the, steps they contain. The .
ch level with ‘ppropriate tempo and

task of choosing dances within e

formation for individual groups Lf students, ha been left to the

-

' classroom teacher. In view of the fact that so many teachers express

°

a 1ack of eXpertise in the area, the level system should perhaps be

) expanded to provide guidance in selecting a suitable tempo and forma-

ke

tion in addition to steps. /‘»

The vast majority .of teachers in the P. G S. D felt that

@

further folk dance in-service would be worthwhile (See Table 27) and

~ ‘ :
opted for a series of progre531ve workshops as. the most beneficial
£

-

type of in-service. ‘However, 125 (29%) teachers would like to see a-

resource person available to a5913t in the classroom qp a request
M Al

basis. Weekdays, either after school or in the evenings were the most
v frequently chosen time for conducting in-service but 27 8% of the
|
reSpondents stated that they would be willing to attend in-serVice

nly if release time from the classroom was provided
4, - Summary of‘Responses tovthe Interview Items

The .21 interview participants were selected randomly from

e i AL e T



TADLE 27,

| BREAKDOWN OF RESPONSES TO THE QUESTION:
DO YOU THINK THERE SHOULD BE FURTHER FOLK DANCE IN-SERVICE OFFERED?

RESPONSE ~ ~ FREQUENCY % OF TOTAL N
Yes 359 83,3%
' No 28 ‘ 6. 5%
Undecided ~.: 7 o T 1.6%

No Answer Y 8.6% : .

the uestionnaire respondents who indicated a willingness to be rnterbr
viewed, The interv1ewer used a previously constructed interview\\

schedule cons19ting of 10 items.' Each item was followed by one or more

-

- probes designed to obtain gregter\debth -of information from the initial

. resgonse. Two ddfferent types‘of probes were used; (D prev1ous1y
‘established - printed'on the schedule (Appendik‘B),“and»$2) spontaneous-
probes - used to follow up promising leads. ' "

, /“"M 2 .
In thls section reSponses to the individual items on the ' '

interview schedule are summarized Representative quotations are taken
directly from the verbatim transcripts ‘which were made from the origi-

nal interview tapes. ‘ _ S '-; . ’, o o
N . I’

ITEM 1; Would you like to make any comment about the questionnaire7

. ' As was anticipated this item served only as an "ease in"
eo\\to the other items. However,‘all 21 respondents stated that the
* %
questions on the questionnaire were easy to understand, a feature

which may have contributed to the high percentage of returns. Three

interviewees felt that it could have ‘been shorter yet*9 stated that in
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B2

their opinion 1t was finu and covered the toplc thotoughly.
It was a vory thorough questionnaire, It
covered all the types of things that crosacd
" my mind,

Those who expressed concern about the length of the questionnaire

o

qualified their regponses by suggesting it would'he fine if other
tagks were not‘pxeaaing. To quote one respondent: i

S S ‘A little bit long for the time of year;
a lot of people had other thinge they
‘had to do but the questions were good.

Another teacher added the following:

I was pleased. It left it completely up
, to mes ‘I wasn!t guided in any way to answer
E a certain question, I felt good about that,
. You know some questionnaires, you feel this
is the answer that should be given.

ITEM 2, Could vou tell me- about the physical education program in

o . your school? -

Six teachers reported that their 5chools offered daily _ '

phyglcal education to all students and a further three offered daily
physical education in the intermediate grades only. The minimum

d ndmher of periods repotted was 2 per week, and this was true of only
2 respohdents.‘ The remalnder offered 3 or 4 periods pet week,

Four teachers felt that they had a balarnced physical educa-

\S\\*\\\ngh‘program in their schools, However, the maJority,felt that there

»

was a heavy bias, particularly at the intermediate grade level‘

Gymnastics -and dance were 1néiuded in some programs but this depended

on the background of the- individual teachers, as discove:ed that
most teachers were unaware“of what heir colleagues were teachings:
.. The situation is summarized in theseiresponseS'

There s a lot of games taught, a lot
of team sports in the,ppper end,:

o




91

Probably folk dance is tha Jeaat LauphL in
the P, E, program, e :

1t's rvully sort of hit and misy except for ?
the tact that we have previews that we develop :
for the' ycar. ~ :

Very few m[ them (teachers) teach gymnhqtics -
that's my preference, I like that type of
progrém, Qsc tenchera only teach games,
There's not too much concinuity between pro-
grams, We've got folk dance being taught in
grade 3 and then not again until I get them,
Gymnastics is hit and miss, depends on the
background of thc people tcaching it,

We are all basically doing our an thing and
we are following a curriculum and some pcoplc “ .
follow manuﬂls.

I do.games, but we do a lot of other things.
Probably, from what I1:see of the intermediate
level - games, yes, plus fitness.

i - I'm not positive, but I feel they're (other
‘teachers) more towards sports, team aports.
I'd say in the intermediate grades it's
mostly games. ,

-—_ At the beginning of .the year we discussed how -
. PIE~ classes should be :divided into three parts,
games, and the- gymnastics and .that type of thing;
so on. Hopefully that's what they're doing. )
Probably -a heavy emphasis on minor games and
 team games, But basically we try to stress the
-three parts. '

‘An extracurricular activity program wasAappafently offered N
. : A _ \
~at all the schools in which the interv@ewees taught although five

" reported that the primary grades were excluded from the program.

2

Again the actfvities were almost entirely games oriénted and often.

followed the physicai eddcation clas’ses. ’ L . FE

“Activities afe basicaliy whatever's in season
in the regular\games period.

I think it goes in accordance with what we're
doing in P.E. )




TTEM 3. Do you teach your own physical education?

Gixteen of the interviewses taught all of their own phyatcal
education; one taught some of the propram and four did not teach any,
Folk dance wasg included in t3 of the 21 programs and for the majority

it was the only-form cf dance they offered, Seven teachera taught

& reative dance and three included square dance, Two teachays have
taught disco dancing as part of their dance program, None of the
reapondents taught more than two forms of dance.

Subsequent probes discovered that those Who did not teach

folk dance excluded it for two main yeasons, Some preferred creative

\

dance for their students whilé others just did not feel qualified to
teach it,

Mainly because I have no training at all in

folk dance. 1 really don't know the first

thing about it. That's my only reason really.

1 know there's been workshops and things on

it but I just haven't managed to get to them,
_Not that the desire isn't there.

1 feel unqualified, and éort of rnervous.
. Stepping into the unknown - its sort of
difficult. : S

.

this creative dance busingss. 1 prefer th
‘Mary Helen Richard's app ach, 1In folk dance
1 find mysclf teaching, ot the response to "
music, but-the 'put your foot here, put your
foot -there' = it's tog structured, The amount

T of time you spend, especially the way 1 do 1it,

‘ -~ kills the wholg¢ idea about dance and pleasur-

able experienc i

Because 1 prefer, I hatetEd use this phrase,

 One teacher reported that ghe hag taught it successfully at the grade
. \ ,
4/5 level but would not consider Xntroducing it to her present grade
» ) | \ !
7 class because she felt the_grade ‘seven academic curriculum was too

heavy. Anotqu\teachér_had not included folk dance because her schooi

o
s
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o

e

ig atill undey constyuction aml they werve sharing facilitiena with

-

awother school which made access to facilivies and equipment, such as

tape recorders, ete,, difficulr,

*

The teachers who did include folk dance in their program

glve hunwraus reaaons for doing so. Promipent in the list was trhe
fas; Lhatlfh@y themselves enjoy 1t and they clailm thely students enjoy
te au’wvil.> Mapny recopnilzed the opportunity for developing positive
interpersonal ralnci;uahips among the students, This {s supported by
the comments wmade by the respondents, repredenting thelr reasons fn;

teaching folk dance.,

I like {t myself and I think {ts really
important that young children learn folk
dance and {t's capecially tmportant for the
boys. They're at the age where they don't
want to touch the other person or girl and
they soon learn that {t's fun and it's really
good exercige,

I fould {t valuable socially because it got
the kids doing something and forced them to
do something together, Usually the kids are
split boy/girl, Folk dancing ... brought
them together., Sometimes the lower kids
manage to excell.

Because they really enjoy it after they know
it. My kids do. They love {t,

For many, many reasons. For politeness ...
for the social aspect of it, I like the
boys and girls to invite people to dance ...
they soon find out that it isn't just their
friends that are good dancers, they can dance

" with anybody. And it covers direction, they
soon learn quickly which is their right hand
and left foot, Listening skills, they must
listen to direction., Of course it teaches
body movement, grace and poise, rthythm, ...
It just covers such a wide, wide area.

I took it in grade 6 ... and I enjoyed that
so much and I thought my kids would probably
really like that, :
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oy

I enjoy it and 1 Figure 1t's good exeycise
and 18 good gocially fov the Kids as well,

! enjoy 4t ... 1 think for grade 1 fr's goed
Lo get them into some kisd of vrganized ace
tivity like that and they like it, they veally
enjoy iC.

Social veasons, body coovdination, rhyths, p
probabily in thia schoeol for doclal veasons

(v ol
Vaprlety, mwost of the kida enjoy 1t

1 tike it, Partly because Lt'a good for accial
tnteraction for the children .,, better thaa
gatod .., you can see the fmprovesent aver the
time perind we do {t,

Firat of all becaube 1t'a fun, and with datly
F.E, ... I've pot to have variety .., 1t teaches
them to cooperate with one another., Jt's good
for skills » socializing akills, 1t's excellent,

1 think, copecially for primary, the music
aspect of it {y tremendous - the music/rhytlmic
type deal .., the other thing is the body
contact - gsome children are uptight and in-
hibiced, Sometimes childred can't touch each
other ... amd in folk dande there's that contact
that's really assuring and really positive,

It should be pointed ocut that the majority of these comments were made
by tcachers of primary grade level,

1TEM 4, Are you awvare of the folk dance I@vel‘ﬁfvgram which is avail-

able in the districe?

Almost half of the respondents (10) were not aware of the
existence of a folk dance level program in the district and 2 were
only vaguely aware of {t. Of the remainder 6 had ugsed it in the
selection of dances. Reaction to the program varied according to the’
background of the respondent. It appeared that those who had a pre-
vicus experience in folk dangc tend to use their own material but

gome use the music from the district tapes. Those without previous
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experienc% found the program very useful._“

. N IR R
b e '~”.‘_-/”i‘ : "1 use the" tapes uite often but I go back
CT L jf:ﬁ‘;;‘.to my P, E, progrpm he one I had when I _ e : .
,"/;’, . “;a_f,‘; took my B. P.E. :, . L SR T AR v
“Well I tooh four summers. . of P.E. eourses S :
. in Ontarlo, and they placed a lot of weight = 0 e BT
& upon folk dance, and I Just select|what they ‘ .
L gave me. : :
. : S i . i ‘\‘ ’ i ) . K s DR
e R Very, very. useful.... the ‘dances I taught e R RS NPR A RS
Co. .7 .. . this year 1'didn't know at'all unt11 I read P TR
Sl .. the booklet,. and -just be reading it I. can
T 'pick out ‘what- the chlldren are. supposed to -
‘. S .,: ;',«. S dO- ey ; R ) : V

o T e
S Qv v i . G N L . N P ) . i e “' . - ."
DEEN e S . ; N | : Y L ;

. ‘ﬁ fewrsuggestions were given for improv1ng the present pro-‘ e '
- e : E I . : k
AR Lo gram . , La . AR y
Sl e e T o -MOTE deflnite progre831ons, e e B

" removal of some 51m11ar dances,’jf;feﬂf’V*v
. better. recording of music, and the

“darices ‘should have a well established
f_rhythm.,~‘;;n‘-,, SR N

h‘ITEM.5;~uIn:yourfdﬁihibnTwhatmbenefitsfean‘Children~gain ffém»féikgf;f;(’,u,,‘,;
e %' ‘ e ) A e PRI . : s . . - : R L . a«“' )

Although the cultural and recreational beneflts were mentioned

TN W N
Tl

el

1:ti1n general the respondents empha51zed tbe phy51ca1 and soc1a1 gains

,ffrom part1c1pation 1n folk danc1ng.;slff9?': ﬂq;f_«
o : ’ngell there are obviously social benefits
. land: eertain historlcal understanding of
';ﬁidifferent cuLIures Pk

Ca el ;djf’Soc1alization, 1n that they work together_...‘~5 o
Sl iths non-competltive Joo I think that's.. 0 T
PR “important as‘'well. let's see,’ other benefits =) SR
irhythm T mentioned “the awareness and ap = iy
3c1ation of mu31e.: ; Jt'.ﬂu%z . : EaE

"7°%*Main1y w1th grade 7's it's a good social thing. EEE
1 . .Gd6d iAtdraction with males .and females in’ ""ﬂ‘ijﬁ' o
&+ the class. Good exercise, ‘fun and social

Lo interaction.‘;l.fi




¥y o | O . . o “),v

. NP depending upon the age level at which

o the program would be implemented for the .
Hlds, that ‘there would possibly be a benefit
as far as motor development is concerned ...-.
1 think that a natural outgrowth of the folk
g anc1ng would be to encourage or develop an .

RN " Hinterest in people of different countries,

R *fi' L -'f“\and people’ may become less convergent in

S e thelr thlnklng,...'z - =

;

IR

_?7:7W~ 7i‘>f I guess maybe somethlng they can do when S . R
B L / they re older and also coordlnatlon, rhythm cee oA
,35\‘ -1@)P’"g o It s deflnltely soc1al.' Mbre soc1al than,
LN e ,‘ordlnary P.E:. - they do have to interact.
.l.'-ﬂ It's fun, too,... 1t s really good exercise
o for one thlng.,* ‘ : i ,
‘ Just the. sodial thlng of belng able to inter~ -+ oo
B T jWM? -.act, W1thout actlng ridiculous or: silly about . ' :
R B R B R -r s - ‘really important, . Of course’ there's- .
e e the: phy81cal ‘benefit as well because they do -
actually work up a sweat d01ng ite Coade

gl L . .\‘

‘ Soc1a1 contact g1v1ng them confldence, poise
‘L and grace, rhythm Ve because ‘of the’ socral o

| " aspect, there's’ ‘also the emotlonal - Lt glveS' .

"_ them this confldence that they feel they can =
R Cal e o they re. JUSt as-capable ‘and. competent as. anyone'

e ;\fo else. So it bullds ‘up the1r confldence.

S I th1nk beneflts of communlcatlon, other than A
,:' verbal; the. rhythm, just the cooperatlon inta
\' ‘way: that's not competltlve e've,with them I =~
R ~.would" hope’ I'd: be able ‘to- ‘teach. ‘them the cul- . .
S S T A ‘tural aspects, like yourknow, dlfferent countries..
LT \ and.their’ 81m11ar1t1es*- similarities: in dance
L T \and so. of course SLmllarlties in culture. g

It tles ln w1th the mu31c program, the rhythmic.;w,;d'*
‘movement, it's good for coordination; good. for P
the ‘heart because they! re. really working hard;
“1 'sdcial aspects -:'boys find out it's not SOxbad ;y/ '
(to dance w1th glrls and vice versa.j,,l ' e

. Well you ve gotvto work with' other people in the }4f7"
group to make it happen.’ There' s a:lot.of. lndi-
vidual. work at. school and- having them together _
“in groups is. really -good ‘for them.; They have to.
v get’ soc1ally adJusted to the point where they i el T
7p/h;'can accept other’ people_... ‘There's ‘exercise;. S AE
- there s stamlna. B I PO N S R N
_ R R T o . . : ,

Q.




'"f'out reservatlon, 1 felt that it depended upon the students

o

. .i"TTﬁM'f‘s.

1

Well, there are all sorts of benefits,.
socilal graces- you learn and.you do. really
develop a sense of rhythm and reSponse to

~ musics Also togetherness, you ‘can't do it
.'alone = cooperatlon «eo It's the most ex-

haustlng thing if it's ever done properlym

. And £from that point of view I would ponSLder
it a really great form of exercise ... The.-

coordlnation skills deflnitely would be -

”,practlced

As I sald before, the socral aspeqts. Just

even as far.as. touching a neighbour without

‘punching him, The kids in thig- school are

rurallchlldren, ‘lots of them don't. have

“gpeople to play ‘with at, home, they don't know Coe

“how to, get, along, they have this thing about

“'."I 'm not going to be his partner, I don't.

'.1want to stand be81de next to hlm” =T think  °.
“those are the thlngs we . have to overcome and -
ff'folk dance As the ‘way to do it ‘

\ i .

' '-.Well there s the soc1a1 onej; then of course
- the aglllty as well.; I bring ‘that up ‘because
" ..of the children.' | I have 6ne in grade 4 and.

;' one.in. grade 5 who. are malnstreamlng from the
. EMR program, and the children.as well as thes

“'students themselves notlced an lmprovement in -

: gthelr coordlnatlon and. thelr ab111ty to- do

'dfthese thlngs.‘ And. they were really more.

accepted doing folk: dancing than playlng a Q”

:y‘game where their coordination skrlls are. not
quite’ as good -and they mlght lose a point or

- two: for thelr team or somethlng llke that. y

Eheﬁ"l'thlnk they apprec1ate other natlonallt

\ /

ies'.

‘and their> dances and-‘'soron, That may . be the.'1”~."

. ~-only way- they have\a positive feellng for oth
‘h‘,cultures._; S -

N

ﬁﬂIt mlght ‘be a phy51ca1 benefit/that would 1as

(h,_throughout thelr 11fe.;{f.,

Do you feel teachers;prefer teachlng/other areas of the j’e{:.

PRI o
Y L -
il 5Y

o T find it really good for~coord1nat10n skllls
. ":espec1a11y for the boys..t\

N
PR

er '{'

t

"';

«.

S

/R

”phy81ca1 educatlon orogram rather than folk dance7

attitudéTl
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In response to thls quegtlon 18 teachers stated "yes Withe';;d"'



“'g)“

T ‘ \
'Jsituation. o o _ : R

“""7‘1 ) ,,1., -

\

.‘the confidence neéded to 1ntroduce 1t effectlvely to

\ .

-he students.

Srm ey

Two respondents felt that mapy teachers avoided dance because’ it seemed

ﬁ

‘entS'are‘representative of

.

unacceptable\to the students. These cor

LR

‘ those opinion@
R I thlnk 1t s a 1ack of féeling confident
i ‘,3-I think there needs to be more practlce ...‘f‘
el - First ‘of-all the 1ack of confidence in- self /
IR ~’becagse many of: us haven t done a- lot of ~ .-
fdancing let alone be in a p031t10n of teach-

1ng 1tp

Maybg because they don t know enough them— L
selves, " they don t know the dances well =
‘enough, you, know, to feel comfortable
Jteaching 1t. b’-- _43 Lo

, S - Just have the feeling that teachers tend _

m, .y to teach in the areas where’ they feel. coﬁbe- S
.. .\ tent ,.. and also what'the teacher ‘knows: the -

e ST children will be comfortable w1th ag we11.~ e

i ~x””ﬁSe1f consc1ousness about d01ng’1t themselves ":\'”
: ‘and having to. teach 1t for: the. flrst time ;..,* n

LI

"?{L'f]eygf”[» T do myself because I feel uncomfortable.,~“
"Ei...:they feel inadequate themselves.:.?.[-?f

... teachers aren 3 as comfortable with i
7 (folk dance) as: they are w1th other areas we.
- And ‘the kids reaction to. it. Unfortunately,
- 'a lot of kids in grade 7 st111 think it's
‘W.fsort of SLSsy. O R : o

,:'It s background and confldence, that s my 'ug, &
B . problem. I don't want" to start something - ‘/ L
v 0 in a P.E. class and make a fool of myself, o
i because if I'm not: famlliar w1th it I tend b

‘.to avoid L T e T )

%he\vast ﬂajority thought that this feelin prevailed because‘“

98



When asked which they felt was easier to teach, creative dance or folk

'dance, 15 replied folk dance, 5 chose creative dance and 1\¥e1t they
)

.were both-equal. The most frequently gtated reasons for choosing folk

dance instead of creative dance were (1) that folk ance was structured

B

‘.(2) it provided a concrete starting point, and (3) it>had obvious

|

‘ known outcomes. The following comments are representative of the

respondents’ reactions.,,.‘ o 1 R Ay'. 'gf"
;Because you' re teaching something specific--
“’1n creative dance you re not,

¥+ .. folk dancing. is safe, because once a

' teacher learns it, it's step, step, step eaey .

_whereas creative dance, there's no right or e
wrong ...‘that s great if you re a tremendous-

-1y free, creativé petson. . But by and large; \o

.- I and many of my colleagues don't have too )
'g‘much creative dance in them. "

e

BRI f Lt s more struc d, you can make it more :ffj e
°° ' structureds . - é\\\g\ el R
'?... you've’ got a speCificu val in mind..Oh, 3 1

I'm mueh more comfortable, act that's

probably why I haven t done crea ive dance - "f-,. |

this year,
I8 . + ' » : - ‘ ‘ : )\. =
L R I guess because folk dance is something ‘
gl S ' speclflc, you can say ""okay here's. the dance~d ‘
: and here s: the steps oo £ : )

[

_ - Creative dance is way beyond my scope of
“flﬁ ability.’ I could get the children started,
but I w0u1dn t be able to keep them- going. _

Traditional is ea31er to teach because it s -
thlS step, then this step, then this step.“

I thlnk folk dance because there are basic
things to start with ‘ :

,@»-}".‘ jhf* I SuppOSe creative dance because you can-use "
: any* record ‘and they can: come up with their
own ol T ‘ ; :

(In creative,dance) I ‘can accept their own
movement but in folk dance I m alwdys

99



X ITEM‘7.‘ Do you think boys enjoy folk dance?

criticizing, You can accept what the
children do, and the children carry the
ball, you' re not alwaysmimposing.

. ‘older. . *h - - \“”

,‘D' ’ ‘. ] ! ‘

. In response to. this question aome‘teachera said categorically

\ . _ -
yesg', Most, however; qualified the‘affirmative'answer with the con-

\

ldition "once they get into it, Some respondente disagreed but admitted

it was due to the build up of a negative attitude as the students grow

- \ . “. - .

i think they enjoy’ it, but they'd rather‘ i
not. admit it. ‘

' They fight it all the way ‘but funnily L . fﬂ
enough they're usually the ones who end i ‘
up doing the better JOb

They do enjoy fblk dance if you don t -
belabour it too much e

- 1 taught folk dance in grades 5 and 6

- .and they were ‘a.lot more reluctant than

". of course- grade 2, but by the end of it
they were much better.“' G

I know I didn t as a boy, so 1 m sort. ofv' R
"prejudiced ... just the stigma of dance,ﬁ
“first of all ... and ... not getting up

there.and winning.. L
PPN just help. them to see that men. in all
~‘cultures dance and that -it's not a- sissy

- thing - a reassurance that they're not ‘
T.weird if they dance or if the% like dancing.

fxw S,’ jn?"When they re young, yes. - Later on they start

- to get 3111y about it. <. Just- a ‘cultural
f‘thing I'm sure, . R

I can only Speculate I I think of my
':grade 7 boys +.e I think they might think o
it s kind of corny.» - L
Some of them do. I haven t quite figured
‘.out why their, reasoning is automatically why
“do we have to do this? 'L don t know if they
_think it .8 unmanly thing or what. .Maybe,that 8

-

PR

e
wdp?
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that's 4t Some of them cexta nly 11ke y
it, but I think the ‘majority sdrt of have

a negative attitude, without reglly knowing
why. If they've done a lot of it they cer-
‘tainly learn to like it - it's just getting )
them going on 1it. .

ITEM 8, Do you feel that folk dance can be utilized effectivelv in

1

other areas of the curriculum besides physical edSkation7

A11 the respondents felt that folk dance ould ‘be utilized in

other ‘areas of the curriculum besides physical educ tion. The most

.frequently mentioned: area where integration was a possibility was in

oo

: social studies (20 resapndents) - Half-of the interviewees ‘thought that

music was’ another appropriate subject area,

& o In soc1a1 studies, particularly at the grade 6 level the

study of vdrious cultures is EXtensive. Folk dance wasg considered to

[}

. have the potential to make a valuable, enriching contribution to this

type of study. .

v

Well,-I use it with soc1als and w1th french

Music, I guess.‘ In the older grades,‘socials
- as enrichment oo :

N Besides socials, mu31c ces
Oh, definitely social studies. In conjunction ‘,'

with your units, studying’ other countrieg of
‘the world; I think it would certainly tie in

T ' f o ’there, and music ... They can actually under-'iy,

‘gtand the culture a little better, and some .

i: A R of the customs through the dances,

R Definitely._ I sée it overlapping social 8tudies,
: Ty music for sure, praobably when you think about
IR it the rhythm thing I do with music, and I talk
b - . about the math-involved in that. So I would
i'say yes, it does touch on many areas. -

'Certainly in music, in social studies.

pIt would be dandy asg the enrichment part of
I the socials course, . L -

4
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I think for social atudiecs it would be .
great, Primary some of thelr stories would
be good; atories about different countries
like in grade 2 there's ohe about Dtnmark.
You could correlate that,

Probably in social studies and I use it
for music.

Sure, your social studies, in your music,
In social studies with the study of different
cultures as an enriching activity especially.

TTEM 9.‘ D& you think that further in-aervice in folk dance would be

worthwhile?
Two thi;ds of the interviewees feit that further in-service

would be valuable, The followlng comments ereirepresentative of this
s : ' . ' .

opinion.
Definitely, I'd like to have some..

It would be worthwhile 1if you could get
the teachers then to give it to their
class,

Yeah, I'm sure it would be ... just so
everybody - had a bit more confidence,

V‘Tremendouely, I'm 1ooking forward to it.

I thlnk that would be incredible for us
who want 1t.

1 think it would make people feel a lot
more comfortable if they've done the dance
and they can come back into the classroom
and they already know the steps. They
don't ‘feel they have to rely on something
.else, or feel like they have to spend half "

_an hour to figure out the dance. I think
it would be. really worthwhile.

I
‘In ‘terms of the best method of providing in-service, most

teachers Opted for progressive, practical workshops. Six felt that a

LY

r&source person to help in the class initia}ly would be an aseet.
. I N
Many respondents felt that professional éevelopment days offered too

oo ~
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groat a varlety to teachers and they tended to choosc pennlons involving

language arts, math and soclal studies, Consequently folk dance waa

Ny
often overlooked,

¢

A lot of problems you get with Pro. D, days
Ls you have so many different cholces to 80
tp, and then you pick one, Quite often
you'd like to hit three or four things, but
you're only able to hit onc or twg. . Like I
find that if I'm at a Pro. D. day“and there's,
several choices, if I've got something to

do with language arts or science with the
new programs.coming in, T just look at
priorities, and T think - well, which is
going to be most valuable? Quite often

the folk dancing is the one to get set aside,
because I think well that's just one small
part of the P.E. program, whereas maybe the .
other is more central. .

Teache;s in general felt that providing more material ‘is not

' the solution,

They must have practical e%perience’to support the ‘

resources and make them optimumly yseful. ¢ .

A,

~You don't learn as much from that ... You

have to have someoneggping through it. -~ *° -

2 i ' .\ There's all kinds of materials in our school
\ : “"and it's just/sitting,there; ... We have all "

“we need, but it's getting the teachers into .
Cit e

I feal you would have td‘get'tbe teachers’ out,
doing\the actual dancing at the in-service, to
y get a feel for it, :

I don't think the material is all that beneficial
to some.teachers. They don't know how to inter-
pret it and don't have the experience to back

it up. They need something practical.

-

o

... they have to see it dore and learn how
to do it themselves. ’

We have always go@rthe place full of material.
You need the spark somehow on just how you

get it going. When we had P.E. itinerents and
. they worked with us. ... that to me was worth '
upteen number of: workshops. And then if the
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muteriui ig avallable, wsure, then people
will uace them, .Just dumping materials 1o
no good, :

hey won't learn how to do it just by , T
reading - you have to back up the material

with practical. ) .
v

You learn by doings That would be the best

idcal thing to do. ’ ' \g

. ~ :
. Well it's just like anything else - you '
: , could give us as much paraphenalia as was
. ~ required to do anything but as far as getting
‘ a teacher to actually sit down on their own
time and work their way through - it's not
. ‘going to happen. It needs something prattical
as welll

v B
4 § .

.

ITEM 10. We've covered all the topics I had in mind but iéé;hﬁge 4
i‘p

- ‘.

1 4:v O
anything 1 haven't mentioned that you'd like to comment o%}ew

Responses to this item were very varied. ‘A few‘teach%rs

3 " -

Ltobk thg opportunity to reconfirm previously stated opinions on the %
other schedule items., One teacher recalled her experiences in Quebec.
Some however dia express the opinion ;hat'folk dance has a ﬁlace in
the cgrriculum. |

I think the only other comment I have.

to make is that it's a very valid part

of a P,E. program and that I wish more

teachers would become comfortable with

it and use it more regdlarly. g . N
I think that's pretty well it except I s , L
think folk dance definitely has a place . IR
if you're wanting a varied program. '

.5, Discussion

‘The.central problem in’this study was to determiné he ‘/'
attitudes held by teachers in the P.G.S.D. towaxd folk dance an{ to
analyée the components of the gstablished'attitudes in temms of t\é‘ e
‘ S \ -

gocial, cultural, physical, andH:ecreational values of folk dance in




: preSSures reéot\atfferently,on_boy

:should be expected"'3

addition to how 1t can be uased in the elementarxy school curriculum,
The rosults of the study concluaively aghowed that the majority
of the teachers polled held a favorable attitude toward folk dnnco.

In fact, given that a score of 141 was calculated as the noutral point

4

D (undecided response gcore) X A//jnﬁnbcr of items) = 141) the results
dcmonstruted that oply 14, of thc 431 respondents had an overall negative
attitude score which fell below thig value., This figure represents 3-2
pcrcent of the total population. One respondént teceived a neutral
rating and all others worc:above’that point. It is important to note

that of 1L of tpe 14 respondents, who had an unfavorable attitude toward

folk dance, Egré\\:n and 3 yere women, ' This pattern was reflected

throughout'the data, Female teachers were more favorably dispoaed
. . \\ .
toward folk dance than their male colleagues in almost every aspect of

the attitude under investigation. One interesging comment, made by a
male interview subject, may provide a partial explanation.

I've always thought "{t” was an activity’
--------- that 1s more suited to girls than boys,
but -then I don't think that's a valid

opinion. That s just at the back of my
mind, © I know’there's no eal basis for
it, I've always just sort \of considered
it that way. I haven't really shaken
. that yet and at the same tijpe I don't
'think it 's correct. ‘

Social norms in our culture have traditionall\ 1abe11ed dance as a

feminine activﬁty and as Murphy et al. have noted; "... when cy

)

girls, some attitude differencesA‘
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by one intevviewse: "I chink it'a p&tt of our culture that we phould
maintaln and [it] fan't pushed enough', \ |

In terms of LLa place in the curriculum the vast mnjutity of
tcachern felt thnc,ic,uhould be lnuluded in the curriculum particularly
an ﬁhc questionnaire and interview responscs indicated that Lt enriches
programs such as social studies, music and foreign languages, However,
if teachers were forced to drop some nubjecte‘from the ﬁhya;cgl educa-
tion program, a large minovity would exclude folk dance, The reaponses
to item 6 on the interview schedule gave one possible cxpianucion.
Teachers in general lacked knowledge of folk dance and hence they tend-
ed to prefer to teach other areas of the physical e&ucacion program

because they felt more comfortable. To quote two subjects:

(1 pfefcr teaching other arcas) "mainly
because I have no training in folk dance."”

"] feel unqualified and sort of nervous."
If teachers must choose beeween creative dance aﬁd folk dance, the
choice was usually in favor of the latter because it was more struc-
tured and provided more seeqrity for the novice teacher.

The valuoe of foik dance 1in education was ferther stressed
by the teachers' attitudes toward the social, physical, cultural and
recreational values of participation. nFromea social yalue perapeetive,
teacherS»agreed ehat it was an excellent activity for developing co-

h__“_gggzetion within the’ group - 761 percent_of teachers acknowledged
this acpect. Rural teachers in particular endorsed this view (807
percenf).‘ In one interv1ew a rural teacher (whosé comments were

quoted in part 4 of this chapter) stressed the fact that rural children

live, for the most pért, a relatively isolated life and need this




L3 ¢
type of activity in arder ta leayn hew to coopevate and socialize with

Qhair pears in @ aon=competitive aLTuatinn. Another rveapondent des
seribed folk dance as “morve social ‘than ovdinavy PE',

Physically, folk dancing, in the tegchers’ opinion, 14 an
excellent activity for developing conordination and agility and ctek
percent feltr chat’ it helped to matntaln overall physical [loneds
becguse it can be the most exhausting thing 1f 1t's done properly’.
One teacher deacribed {t as a “physical benefit that would laat through-
out their (childrens') 1ife",

The large majority of teachers shared this subject's view
of the value of folk dance as a recreational activity which students
can pursue at any age. The teachers as a group'alsu diaplayed a
favorable attitude toward the cultural value of ifncluding folk danece
‘in the curriculum, Among other things it provides chlcurul enrich-
ment, h?lps to deépcn the knowledge of the cultural heritage of the
~students' own country, and generally is a part of culture that is
déserving'of further “attention.

It has been firmly established from the regults of the atudy
st;at teachers are favorable in their attitudes towards folk dqpce rand
its value inlhge curriculum, Why then are more than half of xhez
teachers in the}é.G.S.D. not teaching it to thefx studenta? Ic has
been stated bef;re that teachers excluded folk dance pritharily because
they know so 11;t1e about it. This was confirmed by the data obtained,
ifrom teachers wﬁd did not teach folk dance, in part 3 of the question-
naife: Sixty-three point four percent of this group cited the above

reason but 27 percent and 22«5 percent reSpectively, algo felt the

fact that they did not have enough resources nor preparation time
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lac contribured to the situation, An lmpreved method of selecting
dances, togethes with a pul‘id“d of progyessive worhahops would help i
alleviate the confidence obatacle and perhaps to & degree the athey
two uhatacles ad well, IF teachors vere tuvolved in practical Lo
service thety confidence would risge, they vould have wore matevial to
gelect from, ad pf¢5htﬁ{iﬁn time would be decressed as a4 result of an
incyedae in thelr nﬁdcfﬁﬁaﬂdiﬂg‘ﬁf the wrirten waterial., 1o uther
words, it would not take as long to “figuve ocut™ a daace, Heinforeing
pfaitifﬁf\iﬂﬂﬁﬁfV1E§ with classvoqm assistance has also found suppeyt
among the teachera polled,  To qﬁﬁia an latewicwee:

I think ft's (the ‘01utzon) atarting pogeibly

with giving the teachers the confidence, and

I don't think they'll atart on thelr own,

Perhaps they should have another teacher vho

helps them out = like you did when vou were
aur P E, person,

fan
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. 1For the purposes of thlS study an observed dlfference of !
.10 between anyitwo scores has been reported as. "marked" URICH )
,}f SRR The term "Pro. Day refera to & Professgional: ﬁeve/lopmentl
Day. ThlS isM day when cla ses-are cancelled in ogder that teachers kS
Cay may attend pt@fe881ona1 ln—service se531ons. ~i,‘ﬂ¢\<”"‘f_,
R R -fM’ : TR Lol - w%.,’ '-z>“ “, h_. :
3G Murphy, L B Murphy and T M. Newcombe, Experlmental
Soc1a1 Psychology (New York Harper and Bros., 1937), Pe’ 914. .
D , - - [
) ,O V s
) . T
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e : CHAPTERV . B o o
- SUMMAR‘?‘ CONCLUSIONS AND RECOMMENDATIONS
« //r : -
: Introduction . ..

At the outset of the study questlons'pertalnlng to the in-“
“uestlgatlons were formulated The subsequent ?tudy deslgn was ';r .‘i: T
iﬁstructured to prwvide answers to these quesélonsvwhlch dealt with‘the
kfelementary school teachers attltudeg/toward folk dance,‘and w1tn\the
:.current’sltuatlon w1th respect to the teachlng.ofﬂfolk dance 1nbthe‘ﬁ lh:v -:l
"{elementary schools of the Prince George School DlStrlCt.: The data_
';hYIElded by the questlonnalre responses and 2% personal 1nterviews 8
- Zformed thh ba31s for'thebdlscus31on presentﬁd 1n Chapter IV.: It. as
fthe.purpose of thls chapter to outllné the major.findlngs ofvtl-

ystudy, to present the conclu51ons whlch were'drawn from the resur,~g hf;;ff}cz

Ma1or Flndlng_

a

"ﬁ;_‘l It was established that 81'4 percent of the teachers

/

.,'

polled held a favorable attitude toward fofk dance

(See Flgure 5 Appendlx D)

'252.' There was a statistically 31gn1ficant difference observ-4

-]

ed between males and females w1th respect to their'y 2

S

degree of favorableness toward the attitude obJect.‘d

..‘.

LA

:gﬁ The vast maJorlty of teachers (930 %) felt that folk



'7_“N1nty three percent of the teachers had no objection to

t‘,“f,:‘riculum, the study of folk dance may also faCilitate the

N - ~

' "Hdance was - a\suitable activity for boys.- e,

r:~_E1ghty six percent of the teachers in the district felt

i e i e T

’.that there were definité'benefiﬁs to be gained by par-

ticipating in folk dance. Some specxfic benefits can

b
be 1dentified ‘ Lo
\'(a) ‘improvement of coordination (92-3 percent)
.~ (by development. of. agility (88 5 percent) and
(c) promotion of" cooperation within the group cee
(76 l percent) EUNE s B e

Ve
o =

L

- . T T

Lyfolk dance being taught in the elementary school. The.._

- maJority of teachers (90 5%) also felt that folk dance S
'skills are not too difficult for elementary students..'
‘The maJority of the teachers surveyed felt that in

A

_addition to providing cultural enrichment in the cur- :.f:‘lf'

'iintegration of ethnic groups w1thin the school and conmunity Q
’ifThe maJority of the teachers (90 9 percent) felt that fi )" ;lf";
'Jfolk dance was a- good recreational aCtIVlty but a marked | “‘l ’?f,g
‘ﬁ:hdifference of ! opinioh was noted between the female and :,‘” )j‘~‘7€?
:lmale responded&s (94 percent and 82‘3 percent respec—t "lilrﬁﬂi" gL

;'yPhy51cal education maJors, as a group were con81derably

P
%

‘lllower in their estimations of folk dance as a good co—.'

JFTRE R

""lveducational actrv1ty for schools. Seventy two point
vchﬁseven percent of this grOUP s °°mpared t° 87 2 percent

“of: the total p0pu1ation felt that 1t was a good coed--~ “’;'l‘

‘fpucational actlvity,.»f }-f; =




10.

i

9.

'lt‘wannoted that~teachersﬁfelt'that boys, especially\

prlmary grade level boys, enJoyed folk dancing but were :

°

,hesitant'to admlt'lt.? The he31tancy tended to increase
as. the boys grow older. Consequently many teachers were :
‘ ;reluctant to teach folk dance to the upper intermedlate.
'ffstudents;because.it may.not‘be well‘recelved'byﬂthe

ful students. S MR sl

Teachers,_on the whole, lacked sufflcient knowledge of

ffolk dance and hence lacked the confldence to teach it.
vh‘Less than SO% of the dlStrlct elementary teachers L

'Ttaught folk dance 1n the academlc year, 1978 79

/ . ; AA &

'lack of confidence was c1ted by the maJorlty of teachers

L é *

;as the main’ reason for not Ieachlng the act1v1ty._'

o

The vast maJorlty of; the teachers surveyed 1nd1cated a’

“_.des1re to. learn more about folk dance and 83 3 percent

Rt

. S .
_ . Fo s S
A"unaware of the folk dance resources presently avallable cat
;hjln the dlStrlCt.'?’i.-ﬂj_;r ff : ,‘:j LT

t-felt that further ln serv1ce w0uld be worthwhlle.

' physical educatlon (notably soc1al studies - 91 9%);"

\

,Approx1mately half of ‘the teachers interv1ewed were ‘

’51N1nety f1ve p01nt one percent of the teachers polled
' felt that folk dance definitely deserved a place in,7"'
’fmodern education and many belleved that it could be

.utillzed 1n other areas of the c@giiculum beSldes -'e/v-

o

p‘i

N e i S VA TRt om0 = - = L .
- Lo . - B R
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'"2, anclusionsv

" !
§ |

B B e

1. .It has been established that teachers in the Prince LR : g

vGeorge School District are cognizant of the values in- . i
. - ' / -
herent: in folk dance but many are hesitant’to’introduce
~ it to their students because they (the teachers) lack
b'practical skills. Thus there is a need to[provide a
".copprehensive in-serVice program for those teachers who
wish to alleviate the problem. ‘ - ,dh t . ;\f‘

2 In order to meet the needs of teachers'of.all skill

levels, the proposed 1n-service program should be pro-

: gressrve ‘in nature and should prov1de strategies for
aching folk dance to intermediate students. . o s
, ; b ) N R ¢
‘3. It appears that boys are more reluctant to participate ' i

: ﬁP f"in folk dance actrVities when they reach the upper inter-

A

A mediate grades.‘ Therefore, lt seems necessary to

tablish a definite sequential program to be 1ntroduced

b ; , - -

in the(early school years and conSCientiously followed v
i,throughout the primary and 1ower intermediate grades.:‘ . g:

In this way boys Will have become accustomed to danc1ng

~ w ~ - .

nd w1ll hopefully have realized that danc1ng can be fun,

s

'good exercise and definitely not "Sissy ;{

: Jf4.'{Many of the teachers who were interviewed felt that

teachers in general prefer to teach other areas of the
‘ﬂ;?:n'~"¢(1phy31ca1 education program rather than folﬁ\dance and i fipl_ b}{
' 'fthgt there was a games ‘bias in the majority of phy51cal»'
;education programs in the dlStrlCt.. This may have'f,:;:. f,_;-f,izp

':‘;vfresuﬂted'from ‘the policy of placing the responsibility B
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‘\

oy
\

for individual program planning With‘the-classroom teacher.j'
It has ‘been noted that out of 431 teachers surveyed only ;

33 had a maJor in physical education and therefore it is

/
concluded that the majority of classroom teachers need

greater guidance in planning a balanced program.5 This
is particularly important 'in the light of the recent

school board. policy which specified that there be an

»
increase in‘thegphysical education timeallotment.1

5. As a numbex of teachexs ekpressed"concern about the lack °

of reSources 1n the area of folk dance,‘an assessment of R
[2) '

\ .

resources should be conducted 1t is necessary for the

school board administrators to take steps to ensure

/

that\all 3chools are supplied w1th adequate materials.‘

At present resources are vailablh\but acqulsition of
these is left entirely up- to the 1ndividua1 schools.

The practice of supplying only those schools who request

the packdge has Jded . to many variations in terms of access

“-\\\\;\¥\\;; by the classroom teachers. It 1s obvious that numerous:g

schools have either overlooked or ignored the announce-

_ment 1nd1cating that the resources are available.

B 3;l'Recommendations for Further Study

~

‘l.t Conduct a study to investigate the content of dlStrlCtz'

the present strengths and weaknesses in order that ap-
propriate strategies may be formulated to assist class-

room teachers in preparing and presenting a balanced | v’.' .

I

, ) ;
physical education program for all: students., f\v‘ o

A
o



e

. : . L . o7
e .
g ; o

2, éonduct(studies similar to this st&dy which would’ deter-~

[

* mine the attitudes held by adiinlstrators, parents and
' 1 ¢ Lot

\

students toward folk dance. o .‘ o o

3. Investigate the effect of the teachers' attitudes on

o L}
those of, their studenFs. ' ‘ -
! /

"4, Further . development of the present folk dance level

system to facilitate\and maximize the utility of the .

ey
program:to teachers g% varied’backgrounds.
‘ L
5.. Investigate alternatives to the existing methods of
'*teacher in-service,in order that a comprehensive and

systematic program may be developed,and ‘hence boost

: teachers 'confidence in all areas of the‘physical’ :

education'program, and especially in'dance}

«6.' The results of this study have indicated that the teachers

-'of the Prince’ George School District are strongly in

-

favor of ﬁolk dance in “the curriculum.; However,~further 3'?

-

research into the teachers curriculum priorities is

|

necessary in order to establish whe're they (teachers)
e

.4 ,rank folk dance with respect_to other~curricular subjectsr

Vs
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FOOTNOTES

’
i

~ 1In June 1978, the Board of Trustees for the Prince George
" School District adopted the following motions:

That by January lst, 1979, elementaxy gchooll "
‘4n School District 57 allot intermediate pupils
a minimum of 150 minutes per week in Physical
Education. This time, taken from the Ministry
‘of Education suggested allocations for cultural
" and recreational activities, should. be exclusive
o ' of recess, change time and lunch hour, and

- That the time allécgféd for Physical Education
be distributed over the five days of the week,
and ‘ ' S ’

. e

 That a study* similar to that conducted with

intermediate pupils be repeated (with improve-
ments 'in design) with primary pupils, and that
a preliminary‘réport'be presented for board |
consideration in thé 1978-79 school year. R \
‘(Minutes of meeting of the Board of Trustees, R
School District #57, Prince George, Jume, 1978) . Y

[}This study has been conductad but the report had’ not been submitted
to .the Board of Trustees at the time of writing, E
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3.

DEPARTMENT OF PHYSICAL EDUCATION
_FACULTY OF PHYSICAL EDUCA’I‘ION QND RECREATION :

.

p*, f I"November 24;‘1978

Lo

~ rpr. Carl Daneliuk | : s 7

: Superlntendent of Schools R R e

. 'School District #57 - = E B R e

1894 —.9th Avenue G " AT T o SR
Prlnce George, B. C. e S : ‘ T o
VM 666 y.;.“, i

Dear Dr Danelluk

GRE: Paula Gallagher

: o Ms, Gallagher has been ‘a candldate for a. Master of Arts degree
',’1n the Department of Phy51cal ‘Education here-at the University -of. Alberta c
“for the .past. several years. She is extremely interested in programs of .
Phy51ca1 Educatlon w1th1n our schools, and more spec1f1cally, 1nterested
in folk/dance as‘a part of" the’ Phy51ca1 Educatlon curriculum; In an
effort to assess currently held attitudes and’ op1n10ns ‘of teachers toward
L folk dances as.a part of Phys1cal Education, Ms. Gallagher has prOposed
" to. carry ‘out. a study in the Prince 'George School District, The study
would\;nvolve the: adm1n1strat10n of both questlonnalres and the conductlng
~of personal 1nterv1ews “With this type:of research proposal in'mind, we
‘realize that we will need the support of your: office, I will ask. Ms-
Gallagher to’ send to you  a ‘document - which spells ‘out more clearly the
nature and direction of her research proposal as well as some idea- of
the 1mp11cat10n ‘that- the study mlght have for school Phy51ca1 Educatlon

AR, The purpose of my.- letter 1s to. 1nd1cate our Department s support
- for" Ms Gallagher s proposal and 'to: ask 1f you would take the' time to _
'jcon51der her’ request The menbers" of her’ examining cqmmlttee -are positive
- in" their support of Ms . Gallagher's" proposed studya and. we ‘would be prepared
't0aforward further documents to.you w1th respect to thls support should you .
requ1re it. , ST . . , o SRR

’_ Thank you for your con51derat10n of tﬁls matter

N_,ff lfif' o Tr‘ e ;Ia7;“ R. G. Glassford ,J:A' ;
L . " oChairman:. . v oo ¢
e .-W»,f;_'{ RRTE et Graduate Comm1ttee '
. LVWQ.Q Ms Paula Gallaghetaz/ 55"”"'G i y'xﬁxz: e

e ;’ E THE UNIVERSITY OF ALBERTA EDMONTON CANAD‘B TSG ?.HS
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! | . .
o " Duchess Park Secondary School,
o R ‘ . Ross Crescent, !

- ‘ & Prince George, British Columbia
, April 9, 1979 ' -
. : {

"Dear

.§ ”' Thank you for-agreeiqg to help,me'diétribute‘and collect.
. the enclosed questionnaires. Just a few notes to answer some . possible = -
vquestions.-' o o ’ B : : o

- Please do not pass the questionnaire to amyone other than the person”
to whom it is addressed. ST - '

-

Send gomplefed forms to mejvia the‘Séhooi-Bbard Mail,ﬁ/o Dhéheés
'3Park.=: . f ; A A RIS A .}_:u'; o *>w. )  \

: ~;It'ié:imp%rtant to stress to the,teéchgifthe'need for individual-
-‘coptributionftO'thefSucCess of the study. : : “

-t Pléase encourage tgachersrtolcomplete.tﬁe'queétioﬁnaire‘quigkly,and/,:"

even if they don't teach their own'P,E. I'd like "their responses.: '
" (They can-ndtewthe.fact'that'theﬁ;donft teach their own P.E. at
- the end lof the quéstionnaire) .= R o

Any, questions »p‘le_aSé ‘phone me ét As.choo‘lyor ‘_af:\"homg:" " ‘

" School.- 563-7124 - S e

et . PR . . - . [

. Home 3'563e5304.‘~ f‘;L7v R S U e
_'.Thghk{ydu'égain{}"f

 '?5913 -‘;¥1  fﬂd'pi~ . .ivf /_i:‘

.
‘ g
.
A _‘
“
J . -
i .




Vil . . Prince George, B.C.
. ' - April 5, 1979 -

Dear |
. For the past four years "1 have been act1ve1y 1nv01ved in |
-promot1ng quality physical education in this district. At present

ST am ipvestigating the status of folk ‘dance in the e]émentary

schaois. The results of the proaect will:be used as part of a
_thesis- wh1ch I am writing for a Masters program at the Un1vers1ty

of Alberta. I would appreciate- it if you would complete the attached |

quest1onna1re and return it, in the enve]ope prov1ded to your, P. E
- Resource Person or Pr1nc1pa1 R _ o~

Perm1ss1on has been granted by the D1str1ct Adm1n1strat1on, to
conduct this survey, the results of which will serve a two-fold. . pur-.
pdse: . to determine the attitudes of elementary teachers towards folk

. dance, and to establish what steps, if any, should be taken to 1mprove[

jteacher resouces 1n the area. of fo]k dance

- Rea11z1ng that”a teacher s spare time is va]uab]e, I mduld'be
- grateful if you would: o1ve ten or flfteen minutes to comp1ete th1s»
‘.quest1onna1re : -

/

"~ would be. de]1ghted if you would be w1111ng to part1c1pate

o If you have any further quest1ons p1ease fee] free to- ca]] me at
' ”.W563 7124 (schoo]) or 563~5364 (home) ' ‘ . ,

-Q Thank you very much S P
' S e S

-3'Stncerely,

* Paula- Gallagher

127

As a fo1]Fw -up’ I hope to conduct a number of ‘short 1nterv1ews.‘:I n_'h
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. Prin.cev George, B.C, K

(

May 8, 1979

Dear

" A few weeks ago I sent out a questionnaire, the purpose,

" of which was to gather. informatlon about folk dance.. . oo
The initial- response was very encouraglng - 70% of the

1questlonna1res have been completed and returned However, 1n order

‘for me to obtaln valid: results from a survey of this nature I must o

‘ have an even hlgher rate of return. Lo ' v o '»‘ s

While I reallze that such questlonnalres can at tlmes be

: ;bothersome and time consumlng, I would very much appreclate your

’completlng your copy and returnlng it to me at Duchess Park

‘ ‘ : . ,///ﬂ;, e Lo
If perhaps you have mlslaid your copy, or if you have any

e
questlons, please feel free to phone me. (563 7124) “and I shall be 5

-~

glad ‘to ~give you any assistance I can, |

}

LN

. T ‘3.’ R Lo .

. . . . 5

e . R . o

I look forward to hearlng from you soon. Thank‘youifor_
your. co 0peration. L T S A

5 : - R I P

“Yours trily,

" Paula Gallagher
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QUEST IONNAIRE
TO THE RESPONDENT: -
This* questlonna1re cons1sts of three. pérts P1ease answer all quest1ons as

honestly as possible. ' No attempt is being made to evaluate any teacherJ and
1nd1v1dua1 responses will not be 1dent1f1ed'1n any way. :

- Please work through the questionna1re qunck]y, and do not discuss your answers
with others. )

'Do not put your name on the qUest1onna1re - you will be 1dent1f1ed (by the
number in the top right hand horner) only if you: agree to take part in a
‘follow-up interview. An interview will take approximately 20 minutes and w111
be arranced at a time conven1ent for you in ewther May or June.

Thank you for your cooperat1on

©PLEASE_CIRCLE THE APPROPRIATE RESPONSE

1. What*grade level do you teach?
. ©° ' PRIMARY . INTERMEDIATE

43,

Zﬂ‘.what was your teacher tra1n1ng emphas1s7
ELEMFNTARY o SECONDARY

-' 3. How many years have you been teach1ng7 (1nc1ude the current schoo] year
as complete) . .

1 2,:" 3 4 5 6o 115 16+
4. Do you have a maJor 1n Phys1ca1 Educatlon7 N o
o YES ‘;‘ 'Np- : _ }
B, 'Nhat tra1n1ng have you had in fo]k dance? _ o o
' UNIVERSITY COURSES NORKSHOPS 'CLUBS NONE -

6. Are you w1111ng to be 1nterv1ewed as a fo]low -up to this survey?
YES RO - NO-

131



PART 11

CIRCLE THE RESPO&Qﬁ WHICH, Bl BEST REPRESENTS YOUR FEELINGS ABOUT EACH STATEMENT

~The statement responses have been coded as fo]]ows

S.A.- - -Strongly Agree
A -~  Agree
U - Undecided
D .- Disagree .
S.D. - Strongly Dwsagr“e

1. Association with others in foTk dancing is fun.

)

2. Folk dance sk1115 are too d1ff1cu1t for e]ementary '

‘students - .

3. The fun of doing and learning about a. country's
traditional dances woqu enhance many a 56c1a1
stud1es unit.

- 4. Folk dance is related to many other s&bjeéts with
. which- the student is concerned in school.

5. Folk dance improves coordination.
6. Il.dislike teaching folk dance:
7. Folk danCingvis'a5§ood recreational activity.

’8. vTﬁe study of folk dance st1muTa£es the rea]izat1on
- of similarities and d1fferences between various
]ethnwc groups. :

9. Folk dance deserves an important place in the
© curriculum. = . ﬂ -

10. .,ka',dﬁ {s boring. -+ BERRa

. . . ".' ’ \ - ‘ .
"11. Folk dance provides cultural enrichment in the
: curriculum. . S g

4
.

12;"F01k"dance is a poor co-educaiiona]iactivity for
schools. P - i

SA

SA
.- SA
SA

: SA'<,

SA

SA

'SA-.

SA.

SA -

: SA

A

U D
U D
u D
U D

U D
TE
U D
U D
T
U D
U D

SD

SD

SD

sD

SD

. SD

SD

SD-

SD.

SD

B $D;.'

SD




13.
14,
15.

16.

17,

20.

21.

22.

23.

.25,

26.

3

Fblk dance develops a sense of. cooperation within
a class.

It would be 1nterest1nq to 1earn more about folk

dance

@

Time devoted to folk dante in schools would be
more profitably used in academic study.

T would advise anyone, who is physically able,
“to part1c1pate in folk danc1ng

fo

Folk dance should form an important part
of the rhythmic activities in education.

Folk dance does not fit well into the school

curr]cu]um

Fo]k dance contr1butes 11tt1e to the deve1opment

of ag111ty

. N C, .
Frequent and regular participation in folk
dancing will keep a person‘physically fit.

Because of its soc1aT\na£ure4_jglk dance"can
help students overcome shyness

Folk dance cou]d form a core for corre]at1ng
many school subJects T

I objec; to folk dance being'taUght in school.

Folk dance is highly social in nature.

Folk dance, because of its natural movements,

is well within the scope of every student's
abitity.

[

Folk dance is a valuable way of 1ntegrat1ng

" physical education w1th the rest of the

curr1tu]um

SA A
SA A
SA A
SA A
SA A
SA A
SA  A-
SA A

1//

. SA A
SA A
SA . e
SA A
SA A
SA A

SD

sD
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SD

SD
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27.

28.

29.

31.

32.

33.
34.
35.
e
37.

33..

40,

Folk dance shyuld not be taught in the
. elementary school. '

Folk dance develops endurance.
EI enjoy teaching folk dance.

Folk dance has an advantage over many
activities in that it can be enjoyed
throughout one's life.

Folk dance assists in the integration of
ethnic groups within the school and community.

Folk dance has no place in modern education.

Folk dance is a very worthwhile physical
activity for elementary school children.

@

Folk. dance deepens the knowledge of the
cultural heritage of Canada. e

Folk dance is not a suitable activity for
boys.’ , i

-,

Folk dance situations are among the best
for making friends.,

No definite beneficial results come from
participation in folK dancing.

1f, for any reason, a few subjetis have .to
be dropped from the physical education program,
~ folk dance should be one of them. :

The practice of folk dancing’will result in a
rhythmically coordinated body. :

Folk dance.can'be introddced'e%fective1y td‘
all students.

SA

SA

SA

SA

SA'

'SA

SA

SA

SA

SA

SA

SA

SA

SA

- SD

Y

SD

SD

SD

SO

S SD

SD

50

SD

SD

SD

SD.

SD
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- 41. *The only value of folk dance 1s that™ic ‘ SA A U D SD
provides a break betwcén games classes. -

42. Folk dance ShOJ]dqbe included in the proqram SAA A U D SD

of every school.

A
43. Folk dance provides enrichment for Social SA A U D SD
, Studies units. _

s

44. Folk dance contributes Tittle towards the " SA_A U D SD
1mpr3yement of social behavipur.

45. Folk dance is a part of culture that is worth SAA AU D SD
preserving for its own sake. "

»

. 86.. Folk dancé is not relaxing. ” S\ A U D SD

47. .Fo]k'danée classes give the sthdeﬁts an - . S\ A U D SD-
~opportunity to have a good time.

SR L R ST e G D s R G ML e EE D VR S A GR SR G my SR G m R e Gy W ER M WP e L e e R R G D D W S A b NS AR N An e R e 46 G T AR AR AL Be G e T A Y N AR UM EE G G Y Gm N e e TR D R e B M T e

PART 111

‘PLEASE CIRCLE THE APPROPRIATE RESPONSE(S) -

1. Have you taught or are you pﬁanning to teach folk dance this school year?
_ ' . P | , |

_ YES NO -
VO _ .
2. If you answered 'no' to quest1on 1, please 1nd1cate your réason(s)
. --don't enjoy it v )

- don't have time to prepare for it

don't have enough resources

can't see any value in it :

don't feel confident enough to teach it
other (please PXO]dh\/
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3. If you answered 'yes'-to question 1, please indicate how you select the
dances you teach,

¥

district folk dance level program

dances you learned in university

dances you learned in school

other (please explain) B ¢

4. What is your source of folk dance music?

School District tapes
personal collection
* school library records

'

1

5. Do you think there should be further folk dance inservice offered?

YES NO

If yes, what type would you consider.Qost
- resource person on request basf
- smng]e workshops ‘
- series of progressive workshops
6. 1 would be prepared to attend Folk Dance inservice:
- weekdays - after school
~ weekdays - in the evening

~ weekends
- only if release time is provided

If you wish to add any comments, please feel free to do so:

THANK YOU : o .
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Interiew Schedule Guide,

1. Uponrmeeting the subject ?troduce yourself and thank hlm/her for-
'l'agreelng to be interv1ewed . . ‘

o

;f Descrlbe the type ‘of settlng you would prefer for the interv1ew.“.

L _ . Once the 1nterv1ew place has been selected attempt to be seated
S d;;at a table or desk/and sit about a metre from.the subject (distance*
e Lot is 1mportant “the. greater the dlstance the more: detached and
"formal the/interv1ew becomes).1 :

4, The smaller dlstance between you also facilitates clearer recordf/
‘7A1ng of the total 1nterv1ew. : :

‘,5rf'Te11 the subJect you would 11ke to record the interv1ew if” he/she‘
'« "‘doesn't mind because it would be imposs1b1e to write . down everyr ,
“thlng that we sald L S AT TR A \ .
‘ 6;p'Exp1a1n that after the 1nterv1ew the tape recordlng will be used
"7 to make‘an- anonymous, verbatum transcrlpt and the recordlng will -
L be erased h';,. Ca . . = v o
S . o S R . v _ e
T -Explaln to the subject that you would llke to go over ‘some p01nts
.. so that each person will have the ‘same background 1nformatlon and
.fthls w111 help to standardlze the 1nterv1ews."'u :

7;‘Introduction?fnTolbeyReadfTopEach;IntervieWee_f

i

. - By conductlng thls survey I am’ trylng to find out somethlng
about the: teachlng ‘of” folk’ dance in the’ elementary schools in the.
”dlstylct.‘ For the;past four years we. have. offered in-service. in R
ance without” really asking teachers how they feel about it or ¢ -

] ait. Hopefully this: research will give: ‘some 1nsight e
of, teachers in the area of folk dance..f’ ST

Oy

. \e w1111ng to be interv1ewed Unfortunately 1t
-f,would be - impossible ‘to intérview everyone.” A random\sample wasgn
seledted and you were on@@of those chosen.'; g R S _,’\5

N

- Durlng t'e interview I will be readlng the main questions
’,so that I phrase _hem idendlcally for everyone.-:;,' ST R RS

J EAEN

B e



I

!

: Forgive‘me if I appear‘uﬁemotienal to yoﬁrvresponses7but I
don t want to 1nf1uence your comments in. any way. '

‘\ . \
> . If a dlsturbance occurs durlng the interview-I will stop the
recorder and repeat the last questlon once the interv1ew resumes.

1

Should any further questlons arise I w111 be pleased to’
discuss them with you after the intervrew.'

a

139
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Question 1. _Would you like to make any comment about the quebtion-

: ’ naire7 T oo
. Probe 1., °. Was~it too long? |
s .'«u‘ e A

‘Probe 2, : Were the questions easy to understand?

Question 2.d‘ Could you tell me somethlng about the physical educatlon
Lo ;jprogram in’ your school7
.\K

140
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 Probe 3. ,Is.there'an extracurricular programé
. Probe 4. f}n What type of act1v1t1es are offered in the extracur-
ST , {__rlcular program? (Expand) . S '
JfProbe 5. ;:d.Do you feel ‘the .program could. be improved7 (Omltted
I because of hesitancy tordiscuss others work) _
‘ N u.w",; . o ' o
“ X "‘ ';s ';;,. - e “ ) . . e ‘\
Questlon 3, Do ydu teach your'own physicaIVeducation? - ,; P
' Answer YES 5. a s o E n Answer\NO e
' hProbe 6. Do you teach folk :“ Probe 6.‘ Do you know if \the
o ~ dance in your_program? TR ~ teacher who takes
";ﬁkf 2 ... your class for :
Erobe,7?' How much folk dance ‘do . physical education .
M Tyen include in the R -~ includes folk dance*
years,program7- SRR S in the program?

,gyf v (probe for detalls)
 Why you teach folk ’

\dance7»
Do you teach’any other =~~~ - = e
form of . dance in your RN
X ‘program? S
“1";'1'.'-', L . ‘ _ Lo : L e o o .""

‘Question.Aﬁl*‘Are you ﬂware of the folk dance level program which is
i o avallable in the district7 L . :

N
4\‘

. Answer YES : fh R ‘7' Answer No and “YES to Probe 6
. Probe 10 Have you found it E Probe 10.  How do’ you selecte’
. . ,useful in your teach- © . . . .the dances you
‘1ng° S e teach7
_ Probe 11.,If {t were to be . IF 'NO' TO BOTH MOVE 0
' . .revised could you make . NEXT QUESTION
some suggestlons,for; :

"‘ improving it?
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i

Question 5. In ydur opinion what benefité’can child;en géin,from‘
' folk dancing?’ (Probe for clarification and ‘completion)

.

Question' 6, Do you feel teachers prefer teachiﬁg‘other areas of .
: the physical education program rather |than folk dance?

. (Probe for clarification and reasons for above)
Probé 12, . ~2Whicq do yoh'think is easier to teach: folk dance br_
' ’creative-dance? (Etobe for reasons for answer) .
Quegtiqvi7. Do you think boys'enjoy folk dance? . R
. Answer YES = . . . ©  Answer NO ‘
L ;'Pfobe‘12;, Do boys in all grades Probe 12(a) Is that true for . = .
| oL enjoy it? . o . . ., . boys in all grades?-
| oy . B “Probe 12(b) Why do you think
. . - o - " this is ,the cage?: = - iy
. i . ‘,‘H“ L ‘// s
v ‘ Probe 13.  What: could be done
S S ; - to alter the situation? '

Question 8, -‘Db‘you féel:that-félk‘danée_caﬁ'Be utilized effectively -
"+ . in other areas of the curriculim besides physical | .
education? (Probe\fbr'clarification; have'you'qsed. t)

o e i

I

‘Question 9, Do you think fhattfufther~in—ée?vice in folk darice

would be. worthwhile? e
R ST o . 7 S
- . . Answer YES . ; - AngweT.-NO. | A
Snswer Iho e SRR {
Probe 14, What type of in - Probe 14,  For what reasons?
' -service would be - . ' ‘

most beneficial? .

Probé 15. Do:you'think.fhat'by pfo&iding‘teachers with dek B
o dance material we could eliminate the need for in-
service? L : S :

7

-]
*

Question . 10. We héve cpvetpd,all.ﬁhe_tbpibs I had‘inﬁmiﬁd,but is~thefe
IR . anything I haven't mentioned that you'd like to comment
on? D R et

Thénk"subjeéf Sinceréxy fbrvhis/héi'éodperatiOn énd‘time,



R ]

APPENDIX C.

RETURNS STATISTICS -
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[

" April 10th

April 9th 1979 - 501 questionnaires‘distributed

April 18th

April 20th -

~ April 23rd
April 24th

April 25th.
JApril 26th

~ April 27th

May

May

May

May-

 May
* ay
May
May
May
May
May
ay

May

1st 
2nd

4th

Fth

8th
9th

10th

14th
17th

18th
22nd
'23xd

. .
28th

29th

3lstb

TOTAL: .

* DISCARDED:

ACCEPTABLE: SRR O

L .

. Record of Questionnaire Returns

May 9th 1979 - Follow up letters mailed
i : . ”/ '

Received

75
30
62

o
76

17 -

w NN RN W
&

14

1%

e
b
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APPENDIX D. R

a4 . DATA ANALYSIS NOT INCLUDED IN CHAPTER 4.



TABLE 28
BREAKDOWN OF RESPONSES TO PART 3: QUESTION 1. |
Have you taught or are you planning to teach folk-dance this school i
year? ' T E B ' ‘
| P - = PERCENTAGE OF
RESPON%Eﬂ’” " FREQUENCY TOTAL POPULATION
- o (n = 431) Sl
Yes 197 T 45,79
~
No 227 - 52.7%
vUndecidea 7. E ji?é%
o ' TABLE 29 T . .
' S I . b 1=
p .. ""REASONS FOR NOT TEACHING FOLK DANCE. *
T T PERCENTAGE OF
RESPONSE ‘ FREQUENCY TOTAL- POP.ULAT;[ON :
R - : (n = 227)
Don’t,enjoy ite '."}"Zl ) 9.3%
Don't haVe'fimetto,"> : ”\
- prepare for it. . - 51 22,5%
. ,,// ’ ' ‘ ‘
Don't have egbﬁgh . . ]
~ resources., S 62 _ 27.3%
- Lo ' )
-Don't see’any value : ' o
in it, . ' 5% 2.2%
Don't feel confidéntl- o
enough to teach it, 144 63.4%
Other e 41.4%

1

*Some respondents gave more than ome reason.
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TABLE 30

SOURCES OF FOLK DANCE MATERIAL CITED
BY TEACHERS WHO TAUGHT FOLK DANCE, *

ST PERCENTAGE OF

///aESPONSE , FREQUENCY TOTAL POPULATION
- 0 (n = 197)

District folk dance

level program 107 54.3%

Dances learned in . )

university ' 59 29,9%

Dances learned in_“ \ o

school \ 60 _ 30.5%

Other v 57

28,9%

*Some teachers cited more than one source, -

. TABLE 31

SOURCES OF MUSIC CITED BY TEACHERS

WHO TAUGHT FOLK DANCE, *

PERCENTAGE -OF

RESPONSE .\ FREQUENCY TOTAL POPULATION
‘ - (n= 197)
School district o .
tapes ‘ 108 54.8%
" Personal cbllection : 53 26.9%
~" $chool library -
‘ 53.3%

records / 105

*Some teachers cited'mo:e_‘pan one

/

?

¥
L.

‘source, -
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TABLE 32
(o]

'ANALYSIS OF RESPONDENTS' PREVIOUS FOLK DANCE | TRAINING*

PERCENTAGE OF

FREQUENCY TOTAL POPULATION
(n= 431)
‘ UniVersity Courses 105 : 24447%
Workshops | 135 3L /
Club . °® 33 | 7.7%
None - : o 214 : 49.7%

*Some respondents reported more than one élternative.‘ ‘
0, >

TABLE 33 -

PREFERENCES. FOR IN-SERVICE OPTIONS*

: PERCENTAGE OF
OPTIONS FREQUENCY TOTAL POPULATION
. , - (n = 431)

AN

" Resource person - ' : ‘
on-a regular '

basis - 125 a9

sin§1e workshops 79 . . 18.3% S
Series of Pro- . . .
gressive workshops » 208 48.3%

No:Preférepce A 72 16. 7%

*Some respondents selected more than one option.



TABLE 34

OPTIMAL TIME FOR IN-SERVICE*

PERCENTAGE OF

RESPONSE A FREQUENCY TOTAL. POPULATION
: . (n = 431)
Weeﬁdays ~ after
school 155 36%
" Weekdays -~ in the
evening 138 32%
Weekends 43 ( 10%
Only if relief
time' is provided 120 27:.8%
No preference ‘ 67 15. 5%

*Some respondents chose more than one alternative.
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FIGURE 5

FREQUENCY DISTRIBUTION OF POSTTIVE, NEUTRAL AND NEGATIVE S5CORES

FREQUENCY
350 o ' 139 -
‘ , &
300
250 oy
.
200 o
150 = ,
100 - .
50 = )
1 1 . I . % S
o | 47 % | 141 188 |
23,5 70.5 117.\5&%_ 7164.5 211.5
: SCORES'
L4 2 " RN, _,,.!f.»‘
23.5~ 70.5 .. Strongly Negative
70.5 - 117.5 Negative : o
117.5 -~ 164.5 Neutral S
l64-5 - 211.5 Positive
211.5

]
)
wn
ow
.
W

Strongly Positive
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‘ . . BREAKDOWN OF " RES PONSES

TO QUESTIONNAIRE ITEMS

WHICH WERE NOT DISCUSSED IN CHAPTER-4 "1‘

-
-
w . . * 1Y
A . .
4 o
X
[}
k]
e
3 AR
D,,.A
.
13
B
<>
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S ‘fxuw.»ﬁ”- SRR T e T
x/// ‘ ) . ‘ ‘ R ' . - " .: . ‘_. . TABLE 35 - ’ i N . . - . “ k " ‘(‘\T).. "

PERCENTAGE BREAKDOWN OF RESPONSEj/;O ITEM 2:

" 7oTAL BB

_Folk dance skills are too difficult fo

:elementary students.*

e

S.N.

O
N. - NEUT,

P,

S.P.

MAJORITY
OPINION

- PERCENT

"(ni= 431)'J

25,5

fPoéitiﬁé’

'Uﬂﬁnv

(n = 327)

Rural
(n'=

104) -

0.3

- 28,7 - Positive =

Y1504

. Pogitive' = -/

o Male

LG

. 'Female .

: P E MaJor .

(= 318)”'”“’

651

::‘1915.6'Positiv¢ 1~‘f

L2

Pogitivéj

' Prrmary
228)“ .

(n =

Intermed o

Jn = 208)?511:,,"'

':¥!‘64$35;3

'(Q5166:

2302

27.6 Positive.

Positive

‘ "'1;; 5 yrs./}
@ L

"5§6ﬁ- 10 yrsﬁ.‘
i}&ﬁ. _

| llméTIS,Yrsq»;‘
By

L1604 yfs.,<f‘f~

217)

112)

_ll )

'"'

(n

(n - 44) .

05

R -

12,1

. 62,2

723

TEn ;6559f(?f

603 .

“297
19,6

259

Positive),

" Positive . .

(n 33)

Non-P E MJr. 0 3

(n 398)

‘;“fPoéitive

RN

t:};{§6f7‘;‘:_”

<

S

'V' *Nega;ivevSta£émépt AR

}
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‘TABLE 36

‘ QPERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 3:
<'The fun of d01ng and learnlng about a country s traditlonal dances
would énhance many a social studies unlt :

+ PERCENT. |

s.N. ¢ N NEUL. . .P. o

 TOTAL POP, .~ 0 " 0.9  7:2° 759
(n ;"431) o PRSI

'- 7 91.9 :

. Urban” © 0 L2 -8,3° 74 . 16.5 . Positive . 90,5

(n= 327) R . L . e : ; .
CRural 0 - 03 43,8 % 8L.7 4.4 Positive 96,1 . '
Co(m=104) 00 T T SRR B

“Male 0 2,7 15 717  10.6 " Positive = 82.3 -

) :fFemale -/
//(n-— 18)

V;/Prlmary;‘- »
(n=228)

4. 77.4 . 17.9 Positive 953 . .\

82,5 14,9 Positive . 97,4

7 68,5 17,2 © Positive - 85,7
S Tl »’ [ : e . R

“U74.6. 18 Positive . 92.6

76,8 15,2 ‘Positive . 92

-

o

]
A
—
N
N’

82,8 12,1 Positive ' 941 .«

~
=]
1
o0
~

‘jaqlegg.yxg; g ‘1”170;5,-. 13.6  Positive

72,7 24,2 Positive | 96,9

? Z6;1‘ ;Ai5.3 ' P9sitive.‘ﬁf09i;4

AT

SAer g e



. Primary
" (n=

6
s

_ 11

© 3 (n =

§ ‘Rural - 1-
e (n =

.Male‘ i
(n'=

| Intermed

fJ‘P E. DMJOIx
':Kn =33) .

L I

L
Lo

TABLE 37

PERCENTAGE BREAKDOWN OF RESPONSES TﬂﬁlTEM 4

Folk dance is related to many otherlSubJects w1th whlch the student is

concerned in school

'Y

A

153

SN NG

: 'NEUT. -

DL XA

. MAJORITY—

OPINION. .

B

. PERCENT

TOTAL -POP.

0.5
(n =431y =

\1309 -

30,6

Positive

55

Urban

; . 0.3
(n = 327) .

104) .

3.8

% 14- 4 4

30,3

L7

: POSitive

Positive

-

52,9

0.9
113) S
Female - .

| 0.3
(n = 318) - '

23

I"H10.7E

1296

33,6

©39.8

' 56,3

2.7

3.1 -

r

~ Positive

Positive

‘,_A&}
Sk

42.5

sqah

04
228)
0.5

(a5 208)

31.6

29,6

55,3

48,3

2.2

'~f3;9:7

Positive .

‘Positive.

57{5“

52,2

"5 yrs. ‘
217y LR
10.yf§ZEi
12 e

o1-

it

R A

--15 yrs. o‘

16[+

yrs. »'iﬁ; 0 -
(n- :

442 L

12,5

13.8 .

31.3
24,1

34.5

50,2

ST

58,9

k4

- Positive
- Positive
Positive =

:..wxju

0 _.Positive

| Shu4

625

43.2 ¢

NOR"P E.. MJ r.»

Do

.3 48,5

52,3k

12,1

Positive

_ Positive

: Qe_54-5e'

51.7

398)

55;7:.,4’
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TABLE 38

TAGE BREAKDOWN OF RESPONSES TO ITEM 6

I dislike teachlng folk dance.*

154

L

ZT

N.

l
-

NEUT. = P,

MAJORITY
' OPINION

PERCENT

TOTAL POP,
(n'= 431)

8.4

30,6

44,5

Positive

58

UrBan
(n.=

Rural

(n-=

327)

. 2.4

48

9.2

37

29. 7

47.1

43.7

- 8.7

wasitive

qu@tivé

58,7

55,8

104)
Nde
:(n': 113),'

Female S‘ .
(n\ -318) .

26,7

49.1

. 13.8

15,7

Positive .

Positive

45,7

. 64.8

Prlmary
v(n = 228)

"Intermed{

“(n = 208)

5.7

11.3

28.5 -

50,9

37vbe

14.5

12-3,1

Positive o

Positive’

65.4

a7

217)

., 6 <.10 yrs.

,\
=]
[}

112)

= 15/yf§;’
yrs.
44)

,\‘
=]
I

‘SFyrs.lS

6.9
S12.57

13.6

30,4

295

31,8
SIS

46,4
32.8
34,1

~o

.

44,7

48,3

15.7

15,9

12,1

- Positive
‘Poéitive'~
'PoéitiveS“

Positive‘~'

60.4

55,8

60.4

ST

.E; Major
33)

(n = 398)

121

1201

45,5

44,5

21.1

- Positive

Poditive

66,7

57.3

s

'-m-*Negative,Statgmthv'“

Kl
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TABLE 39

ERCENIAGE BREAKDOWN OF RESPONSES TO ITEM 8
folk dance stimulates the realization of similarities and
differences betﬁeen varlous ethnic groups. E

24

Moo o /
1 L
"

- 1

S.N.

N, NEUT,

MAJORITY

OPINION

PERCENT

- ,
TO AL POP,

(n nr-' 431)

"3.3

26,2

1 63.8

6,7

Positive

70.5

Urban ‘

=32y
‘-Rural$' '

(n = 104)

3.7  26.6

62.4

'68. 3

7.3

4,8

-Positive

}Positive_

69,7

)

.73'1

@=

)
‘7

113)

Female )
(n'= 318)

Male

58.4

65.7

2.7

8.2 !

Positive
| N

i

Positive

\

73.9

" (= 208).

Prlmary '% :
(n = 228)

Intermed

4t

23,7

29.1.

65.4

‘462,1

8.3

4.9

vPbsitive

‘Positive

67

t 73-7 !

(n=46) "

ll

(n = 217) .

6 - 10 yfsf
(n 112)

]

' ‘11\- is5 yrs.&{'
| (n = 58) : _’_}“, -

16 + yrs.

1.5 yrSn ]
(n

(=]

T3

Ci

. 'y\‘ 3.4 y

29,5

22,4

59
" 67.9
70,7

68,2

7.8
3,6
3

13.6 .

Pogitive

- Posgitive
Positive

Positive -

66,8
71.5

" 81.8

P.E. Major . '

(n =-33),

afNon-P E. Mer“

(n = 398) e

3.3

3 %02

26,4

63.8

9l

6.5

Positive

Positive

.7207 .

703

“155
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" 'TABLE 40

PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 10:
Folk dance is boring.*

156

: . 5
1 b ‘  MAJORITY
S.N. N.  NEUT. P, S.P, ' OPINION PERCENT
. . | ! ol

TOTAL POP. 0.7 1.1 10,9 62,9 24,4 Positive  87.3

(n.=.431) R ‘

“\ N g ! . . ' - o )

Urban | .~ 0,6 1.5 12,2 60,2 25,4 . Positive = 85,6

(n = 327) - . ‘ . , L

w0 : A . .

Rural 1 0 . 6.7 71,2 21,2 Positive 92.4.

(n = 104) ’ N B ‘

Male 2.7 1.8 26,5 55,8 13,3 Positive  69.1
“(n = 113) » : N : o .

Female 0 0.9 5.3  65.4 28,3 Positive 93,7
“(n = 318) : o - :

Primary 0 0 5.3. . 67.5  27.2 . Positive . 94.7 .

(n = 228) - ' LT L S

- Intermed. - .1.5 = 2.5 17.2 - 57.6  21.2  Positive 78.8 -

(n = 208) o : ) . . -

1- 5yrs. 0.9 0.5 8.8 = 62,2  27.6  Bositive = 89.8

(m=o217) Y . S

6 - 10 yrs, 0 2,7 . 10.7 . 66,1 20,5 Positive 86.6

(n'= 112) - ' S : ‘ ‘ ,

11 - 15yrs. -0 .0 12,1  65.5 22,4 Positive.  87.9
16+ yrs. 2.3 2.3 20,5 ° 54.5 20,5 Positive 75
‘P.E. Major 3 . 0 9.1. 60.6 27,3 Positive  87.9

(n = 33) - o | . i_

. Nom-P.E. Mjr. 0,5 = 1.3 - 11.0 _ 63,1 24,1 Positive  87.1

ff_*Nega;ive;Sﬁatement ' - E
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TABLE 41

1

b}
I

* PERCENTAGE BREAKDOWN! OF RESPONSES TO ITEM 12:
Folk dance is d poor coeducational‘activity for schools,*

. ' MAJORITY |
S.N. N, NEUT. P S.P. OPINION  PERCENT
" {4 ;\ " .
TOTAL POP, — 0.5(},0.9 . 11.4  68.2 19 Positive . 87.2
(n_:: 431) o I . . - . c
Urban 0.3 1,2 1.6  68.5  18.3 Positive  86.8
(n = 327) - . ’
Rural .10 0 10.6  67.3 . 21,2 ‘Positive .  88.5
(n = 104) Lo C :
‘Male 0.9 0 18.6  61.9  18.6 Positive 80,5
(n = 113). ‘ B ’ '
‘Female - 0.3 1.3 8.8 70.4 19,2  Positive  89.6
(n = 318) : ' R . :
Primary 0.4 0.4 7.5 73,2 18.4 Positive 91,6
(n = 228) e ) : . . |
< Titermed, 0.5 1.5 158  62.6 . 19.7 Posisive. 82.3
(n=208) - ki)
Lo Symse 0.5 0.9 9.7 67.3 ° 21.6 Positive  88.9
(n=217) ‘ - R .
6 -10yrs. 0.9 0.9 10,7 73.2  14.3 .Positive . 87.5
(n =.112) - _ ) L - ,
L= 15yrs. 0 L7° 138  67.2  17.2 Positive ' 84.4
(n=58) - o ) . o B
16 +yrs. ¢ 0 18,2 61.4 20,5 Pogitive 81,9
P.E. Major 2 6.1 . 18.2 51,5 21,2 Phsitive = 72.7
(n=133) o ' : g o & -
Nop-P.E. MjT. 0.3 0.5 ~ 10.8  69.6 18.8 Fositive . 88.4 -
(n'= 398) A | g : o

: *NégatiVeuStatgment
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TABLE 42 // | N

PERCENTAGE BREAKDOWN OF RESPONSES' TO ITEM 15:

Time devoted to folk dance in school’)uld be more profitably used '
in academlc study. * '
. . MAJORITY :
S.N. N.  NEUT., P S.P. - OPINION - PERCENT
- - ; ]
TOTAL POP, -~ 1,2 - 6.5 27.8 -57.5 7 Posgitive 64,5 -
(n = 431) | W ] ‘ |
Urban - 7.3 215 56,6 7.6  Positive 64,2
(n = 327) S , o .
Rural . . 3.8. 28,8 60.6° 4.8 ° Positive 65.4
(n = 104) - Ve e
Male 8.8 . 33.6 . 51,3 3.5  Positive 54,8
(n = 113) - : o . o . _ ,
'Female, 0.6 5.7 ° 258 59.7 - 8.2  Positive  67.9
(n =318 . - . ' _ ' ‘ :
Primary 0.9 44 2406 623 7.9  Positive  70.2
(n = 228) ° A o S
Intermed. - 1.5 8,9 - 31,5 52,2 5.9  Positive - 58.1
(n = 208) » e Lo Y
1- S5yrs. 0.9 6.5 244 599 8,3 Posifive _ 68,2 |
(n=217) R
6 - 10 yrs. 2.7 8 30.4  53.6 . 5.4 Positive 59 . |
(n-=112) . o - S ‘ G . : \
11'- 15yrs. 0 3.4 29.3 + 63.8 3,4 - Positive  67.2 -
= 58) - o IR o -
16 + yrs. 0 6.8  36.4 47,7 9.1 . Positive  56.8
(n = 44) o R - |
P.E. Major ° 3. 9.1 24,2 54,5 9.1  Positive  63.6 . .
(n=33) R o ‘ -
Non-P.E. Mjr. 1 6,3  28.1 57.8 6.8  Positive - 64.6

(n = 398)

*Negative Statement
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TABLE 43

- PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 16:
1 would advise anyone, who is physically able, to participate in
folk dancing. '

MAJORITY

SN N NEUT. P, S.P.  OPINION  PERCENT
TOTAL POP, ° 1.4 12,5 = 29.2  51.3 5.6  Positive 56.9
(n = 431) , . s A ' d
Urban . L5 144 257 . 52,3 " 6.1 Positive 58. 4
" (n = 327) _ . | .
Rural 1 . 6.7 40.4 48,1 3.8  Positive  51.9
(n = 104) - | | T
Male - 3.5 16,8 354  39.8 4.4 Positive ‘44,2
(n = 113) : - _ :
Female 0.6 11 27 . 55,3 6  Positive 61.3
(n = 318) : ) oL . )
T ' — . —
Primary 0.9 “%o.l 28,1 57.5 3.5 Positive . 61 B
(n =.228). N - o ;
. Intermed. .2;0 15.3 ~ 30/5 42;3 7.9  Positive 52,2
(n = 208) . o -
L- 5yrs. 0.9 10,1 "27.7 553 6 Positive  6L3
(n = 217) 3 ' o - S ' v
6 -10yrs. 2.7 17.9 27,7 45.5¢# 6.3 Positive 51,8
(n=112) _ . _ o ‘ ) <
11.- 15 yrs. 1,7 = 13.8 32,8 46,6 5.2 Positive . 51.8
(n = 58) o o _
16 +yrs. 0 9.1 36,4 52,3 2,3  Positive ' 54.6
(n =-44) _ - ke _
© P.E. Major = 3 15,2 12,1  57.6 . 12.1 _ Positive . 69.7 Jiga
(n=33) : . N .
[ & o :
. Non-P.E. Mjr. 1,3 12,3 30,6 ~ '50.8. 5. - Positive ' 55,8 _
(n=398) : o ' » ,
. ;/
/



TABLE 44

; thCENTAGE BREAKDOWN OF RESPONSES TO ITEM 17:
Folk dance should form an important part of the rhythmic activities

in education.

o

160\7

(n = 398)

7.5

. - , | MAJORITY
N S.N, N, NEUT.® P, S.P,  OPINION PERCENT
TOTAL POP, 0.2 3.7 24,8  63.8 7.5  Positive 71,3
(n = 431) L ‘
_ Urban 0 3.7 25,1  63.9 . 7,3  Positive 71.2
“(n = 327) G 3 -
‘Rural 1 3.8 24 . 63.5% 7.7 Positive 71,2
(n = 104) = i ‘
Male 0.9, 7.1 30.1 57,5 4.4 Positive 61.9
(n = 113) ° G o h
Female 0 2.5, 23 66 \ ‘8,5  Positive 74,5
(n = 318) ; -
Primary 0 .8 23,2 67.5 7.5%  Positive 75
(n = 228). | 3 /
Intermed.. 0.5 5.9 26,6 59.6 7.4 Positive 67
. (n = 208) /
‘L |
) PR '
1 -75yrse 0.5 4.1 20,3 67.3 7.8  Positive 75.1
“(n = 217) ' :
6-10yrs. 0 - 2,7 32,1 5.3 8.9  Positive 65.2
(n = 112) o |
' § o . .
11 - 15 yrs, 0 5,2 ©27.6 60,3 6.9 Positive "67.2
(n= 58) _ : B
16 +yrsi . .0 2.3 25 70,5 2.3 Positive  72.8
(n = 44) T . .
P.E. Major 3 6.1 18.2 © 66,7 6.1  Positive __ 72.8
(n =.33) _ . : . T
Non-P.E. Mjr. 0 3.4 25.4 63,6 . Positive 71.1

0



Folk dance does not fit well into the school curriculum, *

TABLE 45

PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 18:

.

.. MAJORITY
S.N, N, NEUT. P, S.P.  OPINION PERCENT
TOTAL POP, 0.5 1.4 15.8 69,1 13.2  Pogitive 82.3
(n = 431)
Urban 0.3 1.8 15.9 67.6 l4.4  Positive 82
(n = 327)
.Rural 1 0 15,4 74 9.6 Positive 83,6
(n = 104) - ' :
Male " 0.9 2.7 2.4  60.2 8.8 Positive 69
< (n = 113) ,/
Female 0.3 v.0.9 11,6 72,3 14.8 Positive 87.1
(n= 318) ‘ :
_Primary 0.4 0 11,8  73.7 " 14 Positive 87.7
(n = 228) : coo |
Intermed, 0.5 3 20,2 64 12.3  Positive 76,3
(n = 208) .
1- 5yrs. 0.9 0.5 13.4 70.5 14,7  Positive 85,2
(n = 217) . ,
6 - 10 yrs., O 1.8 20.5 643 13.4 Positive 77.7
(n = 112) .
11 - 15 yrs, 0 0 13.8 75.9 10.3 Positive 86.2
(n = 58) v
16 + yrs. 0 6.8 18.2  65.9 9.1° Positive 75
(n = 44) '
" P.E. Major 3 ° .0 9.1  72.7  15.2° . Positive 87,9
(n = 33) - ‘ ‘ ' _
Non-P.E. Mjr. 0.3 1.5 16.4 68.9 12.9 Positive 81.8

(n = 398)

*Negative Statement

161



TABLE 46

PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 21:
Because of 1ts soclal nature, folk dance can help students overcome

(n = 398)

shyness, N
|
‘ MAJORITY
S. N, N. NEUT, P. S.P.  OPINION PERCENT

TOTAL POP. 0.2 6.3 25,1 62,6 5.8 Positive 68.4
(n = 431) .
Urban’ 0.3 7.3 25.7  60.6 6.1  Positive 66.7
(n = 327) - ~ y
Rural 0 2.9 23,1  69.2 4.8  Positiv

(n = 104) ositive 74
Male 0.9 5.3 21,2 65.5 7.1 Positive 72.6
(n=113)
Female 0 6.6 26.4 61.6 5.3 Positive 66.9
(n = 318)
Primary 0 6.1 26.3 63.6 3.9 Positive 67.5
(n = 228) ’

Intermed.. 0.5 6.4  23.6  61.6 7.9  Positive - 69.5
(n = 208) :

1- 5Syrs. .0 5.1 24,9 63.1 6.9 Positive 70
(n = 217)

6 - 10 yrs. 0.9 7.1 24,1 64.3 3.6 Positive 67.9
(n = 112) ‘

11 - 15 yrs. 0 5.2 27.6 63.8 3.4 Positive 67.2
(n = 58) . » :

16 + yrs, 0 11.4 25 54.5 9.1 Positive  63.6
(n = 44) o
P.E. Major 0 3 33.3 57.6° 6.1  Positive 63.7
(n = 33) . : °
Non-P,E. Mjr. 0,3 6.5 24,4 63 5.8 Pogitive 68.8

162



PERCENTAGE

BREAKDOWN OF

TABLE 47

RES

l’ON‘nl S 10 ITEM 22:

s
J

:*‘;‘

P S 1 £

Folk duncu could form d core for correlating many school ﬂubjccta. g T

ot

[——

. MAJORITY N
S.N. ' N. NEUT. P, S.P.  OPINION PERCENT

TOTAL POP. 2.1 22,2 49,2 25,1 1.4 - ‘Neutral 49,2
(n = 431) ’ 4
Urban 1.5 24.5 49,2 22.9 1.8 Neut'ral 49,2

(n = 327) ' ‘ )
Rural 3.8 15.4 49 31,7 0 Neutral 49

(n = 104) ! , .
Male 3.5 24.8 56.6° 12,4 2.7 Neutral 56,6

(n = 113) - -
Female 1.6  21.4 . 46.5 29.6 0.9  Neutral 46,5

(n ="318)
Primary 2.2 19.7  47.4  30.3 0.4  Neutral 47,4

(n = 228) .
Intermed. 2 25.1  51.2 .19.2 2.5  Neutral 51.2

(n = 208)

1 - 5yrs. 1.8, - 26.3 46,5 24 1.4  Neutral 46. 5

(n = 217) . |

6 - 10 yrs. - 0.9 25 47.3 21.4 2.7 Neutral 47,3

(n = 112)

11 - 15 yrs. 1.7 .10.3  51.7 36.2 0 Neutral 51,7

(n = 58)

16 + yrs. 0 11.4  63.6 25" 0 Neutral 63.6

(n = 44) -
P.E. Major 3 24.2  36.4  27.3 9.1  Neut./Pos. 36.4/36.4
(n = 33) N , .
Non-P.E. Mjr. 2 22.1 24.9 0.8  Neutral 50,2

(n = 398)

50.2 °
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TABLE 48

PRERCENTAGE BREAKDOWN OF RESPONSES "TO ITEM 23 :
I object to folk dance belng taught in achool, ™8

‘ | %  MATORITY *
‘ S OS.N. N NLU@_’ P, s.® ° opintoy  PERCENT
TOTAL POP. 0,5 1,2 53 654 27,6 Tositive. 93
(i = 431)

[ ——— A ...A,g.,_(ﬁ,; o i - - S
5

Urban 0.3 1. 5.5 64.8 27.8 Positive © 92,06
(n = 327) .
Rural B N 0 4.8 67.3 26.9  Positive 94,2+,
(n = 104) SR
s
" Male 0.9 1.8 13.3 61,9  22,1°. Positive 84
(n = 113) .
Female 0.3 0.9 2.5 66,7 29,6 Positive ° 96.3
(n = 318) ‘ : :
Primary 0 0 3.5 68 28,5 Positive 96.5
(n = 228) ‘
Intermed, 1 £ 2.5 7.4 62,6  26.6 Positive  89.2
(n=208) . - ‘ :
, T o :
1~ S.yrs.. 0:9... 0.8 2.7 " 659 30 Positive 95.9
. Y.;,s“- 10 yrs.,_;o«‘”~*1ﬁé 7.1 . 65.2 25,9 Positive 91.1
"a . ‘(n‘? 112) . . ;,’ . L . . , , . -
11:- 15 yrs. S0' 3.4 6.9 63.8 25.9  Positive 89.7
(n=58) con AT _
S S i,
16+ yra, "« "0 0 1l.4 859 ° 22,7 Positive  88.6
(n=i68) o0, ,
. e e a4 S :
“ P,E., Majorry 31 {p 6.1 66.7 © 24,2 Positive 90.9
AN = 33y, ?”; ;\f~' i ‘ : - »
-, Non-P.E: Mj;. 0.3 L3 52 653 27.9 Fositive 93.2
o (n +398) 4 T L
ta r*rv' « :} . ‘: ’*7 ¥, )
*Negat;i-ve Statement
. N N !i . P
: )
Lo i
"‘ & ) .
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S TABLE 49

A ~Q‘ FENTAGE BREAKDOWN OF RESPONSES TD ITEM 25 . .
Folk dance becahse of -its. natural movements is well w1thin the scope

7 of every~&$udent 8. abllity s LT : SRR SRR
Voo ™y e e e gomtTy
v L ‘ . ,'~‘7"TS,N. NL:‘ ) NEUI{‘ 1 _u'S.P.‘”iOPINION'; PERCENT

T T e e T R E— R R
B TOIAL‘POP. 0.5 13,8 © 23,97 59,6 - 4,2  Positive 63.8,

_Urban 3;4' '-?ojej-;fis;i,-'_zo.s 60,9 4.9 ‘Positive . 65,8
';;Rural N ﬂe,ofﬁxﬁ'ﬁ7.7f'1~34¢6 ©055.8 % 1.9 Positive ' .57.7
Mmom A0y o T ST TR TS TORERE. ol

T Male ;"wl i»ao;ia;;iS”“L"jsi)ff © 50,4 0, -3.5  Positive. 538
SRR LB e T ST T T
.f,?ijemale L 30;6\A(f;0;7,45‘21:4J$:J62;9"3.f4,4?f“Pos££fv§’“f.f§7;3~~;p]ﬁ*~

.Z;fPrimary g 0.5 1.8 " Positive .
r (= 0228)

;gIntermed
: (n 208)

60,5 LB Positive 62,3

R
NN TR

m ! Loy

6 58.6. . 6.9, .Positive  60:4 . "

f}j;TVu .5 yrs.‘b'"'a
7~'“(n = 217)

;1 Positive 62,7 ©
p.&ﬁgle - 10 yrs,;’*3'1i

‘h,Posityve

: J f?f;ePositive S

‘ Positive 62 i
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: PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 26,
Eg}k dance is a valuable\way -of integrating phy31ca1 education with

S.N, N

. S.P.

. OPINION

I MAJORITY

PERCENT

. TOTAL POP,
. "(n =

& \

431) R v

633

‘4.7( sPOéitive

68

: Urban .

(n =

Rural

.“; (n

104)

C0.3 T el 27,2
327) T Y

61.2

70,2

502

2.9 Positive

vPositive'~

66.4

Male. .

@

(n

= 113)0 -
Female R }b-"'\"

Cos

c318) e e

: Ly ,,“ )
C o513

6.2 ;‘“"Posiit-ive

':_Positive

I

“Primary ¢ 0
{n ="
 intermed.

. \(n\___ 208) ” ‘.,‘:, ' ) ‘ '*

e

228)

-y

-, Positive

” Positive .

Biga)
|

=Nl féﬂiﬁf
,;flo yrs.4:.pf= ‘! f”f '
\%,112) _-t,:f"»:

7"15 yrs.v O
<i58)

.yrsoi-\
= 44) g

5 Yrs.jﬂﬁbgljx'dE j&°27'2E;
-21. 4\.,
: :"".“‘f
2%1%@/1&% 8
"“1*

J34 1 f;@l'a

63.1 Ve

-64.3 i“z‘

B
Iy

S e Joe
”‘q 7 mggﬁiine W

0 P051ﬁ1ve

.;»
|

‘-,Posi‘.t:vi.'vefj

. Positive. = .

\

?\ 61 4

65 5EE

(n

‘;33) F
NOn'P E MJr.. 0 3

EREA N

gf“;zi;zfl

3 98)——’ R

fiiﬁo;é;;'hleiﬂ

S0 4 . Tositive 67.

A N
‘[ Positive _ "\72,7
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TABLE 51 \_ T

)*
PERCENTAGE BREA@OWN OF RESPONSES TO I'I‘EM 27

T c.' SRR AN v‘i" " MAJORITY
| S S.N.. . N . NEUL  P. ' S.P. OPINION - ‘PERCENT

ToTAi‘POP, 0.2 L4 6.3 66,6  25.2. Positive ~ 91.8 -

'_,Urban 03 L5 7 eh2 26,9 Positive 91,1 -

(m=327) . T e Lo

" Rural - 'b Sl 3.8 74 2102 Pogitive . ©95.2
(n=104). S e T e T

L

CoMale - o 9.7 124 €81 16.8 Positive
m=my o T T e R
LFémale’_“ L 0.3 0.9 .41 66 - 28.6  Positi

manary i’ 0.4 - _0.4“ » 4‘.8' E 66,7 27.6 Pogitive: : 94.‘3 v
i T L S ROERE R SIS T
Intexmed. ' . 0 .2,5 7.9 66.5  23.2 ..Positive 89,7
(n = 208); : ‘ : B ST ’
= 5yrse . 0 0.9 . 4.2 63,6 31,3

L . . " Positive “*7"/94.9!‘_

o 6-10yrs. 0,9 2.7 6.3 932 17" Positive = dbi2
v =112yt s B R T T TP
‘11:- 15yrsy 0 1,7 6.9 65.5  25.9 Positive 91,4 .
(n 58)‘ Ea - .."v. . " "-’ : . " by.‘;l'. = K .VA\ : _' ; : . » < . - : . ..
1‘6’ }"1'3":’" e 0 L 15.9 65,9 18,2 ' Positive - 84,1 . '
; l' . - . ., o ) - A ’a‘ ) L S i = " ) E . ‘z R /" - S . . T: . -
SRR MaJor S0 "3 61 - 57,6 33.3  Positive . 90.9 U
(n'="33) o e T T . TR

Non-P E. MJr. 0.3 L3 - 63 67.4 <. 24,7  Positive = . 92,1

S

'Il

(n 398) S R ‘-‘
: '5a*Negative_Spateménté~?1' .



f TABLE 52

PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 28

Folk dance develOps endurance.

%

Y

S.N,

'NEUT.

Q

P,

I

" S. P

MAJORITY

OPINION

 PERCENT

TOTAL POP.

. (n =

0.9

7.9

38‘3'f

50. 6

2.3

Positive

52,9

431)

Urban_

(n =

Rural

(n =

327)

L2

7.7

38.5

37.5

- 49.8.

52,9

2.4

1.9,

Positive

Posgitive

\

'sz.i’/; o

54,8

.Male ' ‘
S113)

(n'=

104)

Female

Y- (n =

318) -

1.8

0!65i

0.6

46.9

35,2

39.8

0.9

2.8

Neutral

‘Positive

46.9. .

57.2

Sy o
Primary .-

(n =

228)

Intermed,

;(n~=

208)

‘ 0.4

1.5

53,1
' ; .

47.8

L3

3.4

Positive

Positive

5509 .

7e

s

51,2

o1 -
'(n —/217)
6 10 yrs. -
- 112)
58)
yrs.
44)

L~
=B
]

P
B
i}

S 16+
(n =

wo

‘0

L

2.3

. _
18w 7.

————

s
/-

121

9,1

K

E25

L

L 52,1

AL

55.2 .

~3:02-

1.8

2.3

Positive

Neutral

Poeitive

‘Positive -

,‘>55;éjx

" 55,3

48,2

63,70

P.E.
(n =

. (n =

Major
7 ~33)

' u'NonTP.E.‘Mjra
-°398) .

“O_'7ﬁ

1

2703

- 823

39.2

49,5

36.1EE‘Positive;‘f

2

Positive.

BN

L5102

L

;.d’/?
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TABLE 53

P

.IERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 31
Folk dance assists in the integration of ethnic groups within the
.mhmlmﬁcmmmﬂm . o

s
|
: \

e | SRR MAJORITY , :
CS.N. . N, NEUT. P,  S.P. OPINION  PERCENT :

. TOTAL POP, 0.5 . 5.1 26 63.8 4.6 Positive  68.4
An = 431) ' ' . Lo

Urban . 0/6' 5.2 28.4 .- 60,9  4e9  Positive  65.8
- ‘Rural ‘0 . 4.8 18,3 73,1 0.9 Positive - 74 .
(n = 104) o : - : . '

Male . . 0 '8 ' 372w 50,4 4.4 -Positive 54,8
Female . 0,6 4,1 .22 .68.6
(n = 318) = G R

égéEOSitive -1.;73.3

.09 3.5 20,2 72,4 3,1 Positive  75.5

Intemmed, - -0 ' 6,9 432,5 54,2 6.4 Positive = 60.6 ...
(n-= 208) , . AP / 8 , o saf

| <0 SN R . -a

. T R T TS TR

"1 =--5yrs.c 0,5 401 .. 27,2 +#®63,6 - 4.6  Positive = 68,2 &
(n=217) o LR R

6 -10yrs. 0 8 - 259 59,8 3 Positive , 6651

(n 11.2)‘" e ,‘ - . R . - & ‘ LI k o iﬁ@'

11 - 15 yrs, 1.7 3.4 . 259 655 ‘3.4  Positive ' 68.9
116.+ yrs. 0. 4.5 20,5 ¢ 72,7 2.3 . Positive *75° =
=4y oo T T o R

i

[

P.E. Major 0 6.1  33.3 5445 10  ”Positive - 64,5
S (n ='33)" : - ‘ ; RRITER e .
" Non-P.E. Mur.-o,sw" 5 25.4°  64a6  h.5 Positive 69,
= 398) : Er e . : .

SR
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TABLE 54 i ; B .

PERCENTAGE BREAKDOWN OF RESPONSES TO “ITEM 33:
. Folk dance is a very worthwhile physical activity for elementary
. school chlldren.‘ *

: D T B - MAJORITY o
~ . SN N.° NEUT. P, ' S.P.. OPINION PERCENT &

TOTAL POP, 0 L4 - 17.2 T70.7  10.7 . Positive 81.4
(n=431) - - f ‘ o ‘ ' S T

-

Urban 0 1.8 | 197 - .67.6  11.6 Positive  79.2-
(n=327) o o r : S Ty

Rural 0 0 1L5 80.8 7.7 Positive 88. 5

(n = 104) s SRR . : T ff",‘ﬁv ’(‘?v‘ *% . |
— - - - e - - - \,y‘.’:' ”.tr' _ "
Male S0 2.7 2704 ¢ v59,3 10,6 Mfikive ﬁ%\!a\9 -

(n = 113)

Female - . « g B9 135 '74.8 - 10.7
(n'= 318) TR o

: Efimary' L
(n = 228)

Intermed.

t Pogitive .- ,75;9
. (n= 208) -

. ': B ) . - N - , a,' iy N . ‘ 3 - ‘_ . v .

L g 0TS 00 L8 13,8 U696 14.8  Positive 844
e 210 o S e T ‘

0 8- 10yrs. 0 0,9 30,5 70,5 8 = Positive =~ 78,5 .
(I_‘1 112) . . ‘ ) ‘ . ‘. - . R . . . ‘ . v -
11 -15yrs, o 9 17,2 79.30 ~ Positive - 81 - ¥l
16+yrs. 0 0. 25 .. gs.9 9. Positive, .75
(o= 44) o , e S

P/E. Major L0 3 18,2 57.6 21.2  Positive - 78.8 -
“(n= 33) SR . : : oo

‘ﬂNon— Miz, " 1;3 5 17{2’;';12 iEf 9.6 Eositiﬁe, ‘81;6'“




.TABLE 55 .

‘ , YPERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 36:
Folk dance gituations are among the best for making friends.

ek

171

3 . MAJORITY it
S.N. . N NEUT.  P.  S.P.. OPINION  PERCENT .
IOTAL POP. 1.4 13 524  31.8. 1.4  Neutral . T52.40. G
(n = 431) o - \ T .
Urban 1.8, 4.7 50,2 , 315 " 1.8  Neutral _  50.2
(n = 327) | ‘ ’ L
Rural - - . 0 7.7 59.6 327 0  Neutzal  59.6 0
(n = 104) K . | D |
“Male 0.9 1.2 . 6.1 23,9 0 Neutral 61.1
(n'= 113) . ‘ : ‘ :
‘Female ' 1.6  12.6 " 494 3.6 1.9  Neutral . 49.4 - :
(n = 318) o : ; 4 K o
Primary 1.8 13.6  47.4 (- 36 1.3 Neurral- 47.4
(n= 228) : RS -
I . : . . . T % .
Intermeda. 1 12.3 58.1 . 27.1 1,5 . Neutral -"58.1
.(n = 208) ' ’ BRI ’ ’
it A — 4
1- 5yrs.. L4  11,1° 57:1 29 1.4  Neutral = 57.1-
(n=.2172 o L i - ) . L S
6 -10yss. 1.8 12,5  SL8 3.3 2.7 Neutral  5L.8 |
(n = 112) PEVE | - S
. . t . © ’ . & o . .
11 - 15 yrs. 1.7 19 - 48,3 31 0  Neutral 4393
(n = 58) L - oL _ o
16 + yrs. 0 15,9 36.4 47,7 0  Positive  47.7 .
=4 LT T T
P.E Major 0 12,1  57.6 , 27.3 3° = Neutral = 57.0a
(n = 33) o g , R
N ‘ o . . ] . e
Non-P,E. Mjr. 1.5 13,1 52 32,1 1.3 Neutral = 52 :
(n = 398) ‘ . R .
a ] % b
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TABLE '56

PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 3%

No definite beneficial results come from participation in folk

'fdancing.*

. *Negative Statement

- MAJORITY ;
SN NO O NEUT. RSB OPINIQN PERGENT
TOTAL PO 0,2 1.2, 12,1 = 71.2 15.3 . Positive . 86,5
(n = 431y . R o - ,
Urban 0.3 L2 Y 125 71.3 14,7 _ Positive 86
(n = 327) W e o e o e
 Rural 01 10,6 71,2 - 17.3  Positive :88.5
(n = 104) D - : o
ale. i 2.7 16,8 - 69.9 10.6- Positive - 80,5
Female > " 0,3 0.6  10.4  71.7. 17 . . 88,7
(n-=318) 4 e
= ) . _ T T T e T e
Primary 0.4 - 0.4 1L... 71,5 16,7  Positive 88,2
(n=228) o e ‘ Sa 8
- Intermed, 0 2 13,3 7 70,9 -'13.8 Positive = 84,7
’ (n = 208) [ R . '
1- 5yrs. 0 %05 10,6 = 73.3 -15.6 Positive  88.0 .
(n = 217) o . S , - :
6 - 10 yrs. 0. . 1.8 13.4  71.4  13.4 Positive  84.8
(n = 112) ’ ‘ ’ o
11 - 15 yrs. 1,7 1.7 10,3 69  17.2  Positive  86:2
(= 58)" o - o , e
16 + yrs. 0 2.3 18.2°  63.6 15,9 Positive 79,5
(n = 84) ) | : S
P.g. Major . 3 6.1 72,7 18.2 Positive  90.9
(n . 33) o . : ;
Non-P.E. Mjr. 0,3 1 12,6 71,1 15 Positive 86,1

Al
172
Ay ’;,:'ﬁ;,:ﬁ
@
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Tﬁe practic

TABLE 57

PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 39:

e of folk dancing will result in a rhythmically coordinated

body,
—
. MAJORITY :
S.N. N NEUT. P,  S,P. OPINION  PERCENT
?<TOTAL FOP, 0.5, . 6.7 32,5 58 2,3°  positive 60, 3
(n 431)
{ ) . . .
Urban 0.6 7.3 32.4 57.2 2,4 Positive 59,6
(n=327) . ~ o K
Rural 0 4,8 32.7 60,6 1,9  Positive: 62,5
(n = 104) ~ :
— = - ‘ v
Male 8¢ 38. Y 53,1 0 Positive 53,1
, (o= 113) . e T o : :
i; Eﬁma&e 0.3 . 6% 0.5 59,7 3.1  Positive . 62.8
(n = 318) L : . -
Primary iy 7.5 32 57.9 © 2.2 Positive  60.1.
(n = 228) }*qyggi,' S o N
Intemmed. - 0.8 5,9 33 58.1 2.5  Positive  60.6
(n= 208) e . : ‘
; :1«%‘-. .5§£,S;! 051 T304 62,2 2.3 positive 64.5
6~ 10 yrs. 0.9° 9.8 357~ 51.8 1.8 - Positive  53.6
(a=112) ; | - o
W -159yms. 1.7 6.9 362  51.7 3.4 Positive. 55.1
" (nE.58) . Ty S
16 + yrs. 0. 6.8 29.5  6l.4° 2.3 " “Positive  63.7
(n=44)y .0 i _ : »a '
P.E.. Major 0 .61 182 727 3 mositive 75,9
quﬁ Mir. 0.5 6.8 - 33.7 56.8 2.2  Positive 59
) - Ao, V(

-~ 173

(
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TABLE 58

. PERCENTAGE BREAKDOWN OF RESPONSE$ TO ITEM 41:
The only value of folk dance is that it provides a break between
games classes,*

174

‘ MAJORITY
S.N. N, NEUT. P, S.P,  OPINION  PERCENT
TOTAL POP. . 0.5 1.2 6.2 77.7 14,4  Positive  92.1
(n = 431)
Urbad®, 0.3 0.3 7.3  76.5. 15.6 Positive  92.1
(n = 327) " - ‘ IS
Rural 1 3.8 2.9 | 81,7 10.6  Positive* 92.3
(n = 104) - w
Male ‘1.8 2.7 13,3 71,7 10.6 Positive  82.3 -
(n = 113) o
Female 0 0.6 3.8 79.9 15.7 Positive  95.6
(n = 318) . : o
Primary 0 0.9° 3.1 82 14 Positive 96
(n'= 228) : }
Intermed, 1 1.5 9.9 72,9 . 14,8 Positive 87.7
(n = 208) : :
1- 5yrs. 0.5 0.9 3.7 78,3 ' 16.6 DPositive  94.9
(n = 217) - ,
6 - 10 yrs. 0.9 1.8 859 75.9 12,5, Positive _ 88.4
(n = 112) . : o ' S ;
11 - 15yrs. 0 1.7 8.6 74,1 15.5 Positive 89.6
" (n=58) - . _ ' S :
16 + yrs, 0 0 9,1 84,1 6.8 Positive - 90.9
“(n= 44) ; '
P.E. Major -3 3 0 72,7 21.2 Positive  93.9
(n = 33) e . ] )
Non-P.E. Mjr. 0.3 1 6.8 78,1 13.8 Positive  91.9
(n = 398) , : \ ’ R

- *Negative Statement

-\,



TABLE 59

PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 42;
Folk dance ghould be included in the program of every school,

<3

(n = 398)

: - MAJORITY
S.N. N. NEUT. P. S.P.  OPINION PERCENT
TOTAL POP, 1.4 8.8 ,30.9 54,1 4.8 - Positive 58.9
(n = 431)

' Urban 1.8 8.3 31.2 53.2 5.5  Positive 58, 7
(n = 327) M
Rural 0 10.6  29.8 56.7 2.9 Positive 59.6
(n = 104) . ‘

Male ' 0.9 15.9 40.7 38.1 4.4 Positive 42,5
(n = 113) N ) . ! S J
© Female 1.6+ 8.3 ¢ 274 59.7 5.0  Positive” 64,7
. (n i,318) . pi% ~' o -
Primary 0.9 6.6  27.6-. 61.4 3,5 Positive  64.9
(n = 228) > . - o
. Inte&med: 11.3 345 45.8 . 6.4  Positive . 52.2
.(n = 208) ™ ' , .
1 - 5yrs. Q.5 - 6.5 30,8 56.2. 6 Posiciv*
(n=217) V7 S R : S,

6= 10 yrs. 1,8 13.4 33 47,3 4.5%NPositive 51.8
(v = 112) ' _ : :
11 - 15 yrs, 5,2 6.9  29.3 53,4 5.2 ‘Positive  58.6
(n = 58) - . :

,15 + yrs. 0 11,4' 27: 3 61.4 0 Positive 61.4 .
(n = 44) ~ . ’ ‘ ‘
P.E. Major = ¢ 12. 1 27,3 . 51,5 9.1 Pogitive - 60,6
(n = 33) . Y
Non-P.E. Mjr. 1,5 8.5 3.2 54,3

4,5 Positive 58.8




TABLE 60

t
PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 43:

Folk dance provides enrichment for social studies unitay,

{

A

176

(n,= 398)

MAJORITY
S, N. NEUT, P. S.P.  OPINION PERCENT
TOTAL POP, 0 1.6 8.8 82.8 6.7 Positive 89,5
(n = 431) .
Urban 0 1.8 10, 1 80.7 7.3 Positive 88 b
(n = .327)
Rural 0 1 4.8 B9.4 4.8  Positive  94.2
(n = 104) :
Male 0 6.2 17.7  69.9 6.2  Positive  76.1
(n = 113) | ‘ -
Female 0 0 5.7 87.4 6.9 Positive _ '94.3
(n = 318) e
Primary "o 0 2.6 90.8 6.6  Positive  97.4
(n = 228) . ~
Intermed, 0 3.4 15.8  73.9 6.9  Positive  80.8 .
(n = 208) \
;"‘ . \
l1- 5yrs. . Q 0.9 7.4 83.4 8.3 Positive 91.7
(n = 217) ‘ 4
6 - 10 yrs. ¢ 1.8 11.6  81.3 5.4 :Positive 86.7 -
(n = 112) C : ' o '
11 - 15 yrs. ¢ - 0 12,1 81 6.9  Positive  87.9
(n = 58) - | : o
16 4+ yrs. ‘0 6.8 4.5  86.4 2.3  Positive ' 88.7
(n = &4) , : : '
—
P.E. Major- 0 3 18.2 69,7 9.1 Positive 78.8
(n = 33) . .
Non-P.E. Mjr: 0 1.5 8 83.9 6.5  Positive = 90.4




':‘33 | S“ ‘ 1775

VR TABLE 61 : '

PERCENTACE BREAKDOWN QF RESPONSES TO TTEM 4d: ' i
= !olk dance contributes little towardg the Lmprovement of goeclal 5

behaviour, #

R W
A MAJORITY
S.N. N, NEUT, P. S.P.  OPINION  RERCENT
TOTAL POP, 0.2 6,3 . 32,3 55.9 5,3 Positive 61,2
4 (no=431) ‘
‘Urban 0.3 7 33.9 52.9 5.8 Positive 58.7
(n = 327) ' .
. " Rural 0 3.8 26,9 65.4 3.8  Positive 69,2
e (n = 104) .
Male s 009 44 363 seo 3.9 Positiye  58.4
(n = 113) .“‘;
Female , 0 6.9 30.8 - 56.3 6 . Positive 62.3
(n = 318) ' \ .
Primary 0 6.6 30.7 58,8 3.9 . Positive 627 !
(n = 228)' . . i o
v Intermed. ' - q'5 . 5.9 g, 52.7 . 6.9  Positive 59,6
(n = 208)
N 1- S5yrs. o 1 304 59 " 5.5 Positive 64,5
<+ (n = 217) ' . o :
6 - 10yrs. "0,9" 5.4 33 54.5 6.3  Positive 60,8
(n = 112) - o . s ( 3
11°~ 15 yrs, 0o 8.6  36.2 1.7 3.4 Positive 55,1
(n = 58) i ‘ o
T . 1 | . P
, 16 + yrs, 0 11.4 34.1 50 4.5 Pogitive 54.5
.ot (n =44) ’ : ) ’ -
P.E. Major 0 6.1 39.4 48.5 6,1 Positive 54.6 _
(n = 33) .. T L )
Non-P. E, MJr. 0.3 6.3 31.6 . 56.5 5.3 Positive  61.8
(n 308) . ‘ i .
*Negative Statement
g e i ' "



*Neéativé~$tatement

Y | 178
| TABLE 2 |,
L . : ' A :
- - PERCENTAGE DREAKDOWN OF RESTONSES TO ITEM 46:
- Follc dance s not reladng, »
. = : et o — . —
L - i MAJORETY * -
SN, N. NEUT. P. 72 S.P, OPINION'  IERCENT
TOTAL POP. 0,20, 5.6 21,8 657 6.7  Poaitive  72.4
(n = 431) : C" :
Urban - 0.3 " 61 22,9 63 7.6 Doaitive  70.6
(n = 327) |
Rural 0 3.8 18, 3 74 3.8 Positive  77.8
(n = 104) :
Male . 0.9 6.2 31,9 54 7.1 Yoattive 61.1
(n = 113) S R
Female 0 5.3 18.2  69.8 6.6  Positive  76.4
(n = 318) ‘
Primary P o 4.8 20,2 69.3 5.7  Positive 75
(n = 228)- | —
Intermed. 0.5 6.4  23.6.  61.6 7.9  Positive  '69.5
(n = 208) :
1 - 5yrs. o0 4,6 22,1 66.8 6.5 Positive 73.3
(n = 217) A _
6 - 10 yrs. 0,9 6.3 21,4  65.2 6.3  Positive  71.5
(n = 112) ) ; :
11 - 15 yrs, 0 ‘1.7 22,4 67.2 8.6  Positive,  75.8
(n = 58) . :
16 + yrs, 0 13.6 20.5 59.1 6.8 Positive 65.9
(n = 44&) -
P.E. Major 0 6.1 12,1 758 6.1  Positive  B81.9
v (n = 33) . ‘ i ‘ . ' :;’ r
Non-P.E. Mjr. 0,3 5.5 22,6  64.8 6.8 Posi(LVe 71.6 .
(n = 398) S o . ' .
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‘?“5  <?‘v%4 ‘ff* ‘j1:W\ ‘»;‘ ».‘;ﬁ°L TABLE 63 v'v‘;*”f Q ’{v./7.k 

. & PERCENTAGE BREAKDOQN OF RESPONéES ‘TO ITEM&47
) Folk da Se classes give udents an’ opportunlty t9 haVe a goqd R
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