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Thls study‘focused upon exam1n1ng the rev1s1oh

A

I

f_processes employed by twodarade seven competent wr1ters as
'they completed s1x-comp051t1on tasKs on word processors The;g

f:purpose of this study was to contrlbute to the understandlng;..'

lvt-fof how students.compose on word processors

Four of the s1x compos1t1on tasks were 1n1t1ated by the -
1f researcher. one: by the language arts teacher, ‘and’ one by.the
ysoc1al stud1es teacher The toptcs 1ncluded expos1tory, ‘;
,narrat1ve. and descr1pt1ve compos1t1ons, as well as a soc1al

j'studies report All the wr1t1ng 'was done at: the homes of the '
Q_two stude:ﬁs with the researcher present Retrospect1ve |
‘1ns1ght 1nto the students compos1ng processes ‘on the word |
l_processor was made posstble through students commentwng :

- wh1le v1ew1ng the process drafts that were pr1nted at '

vg ’ 4
~various t imes dur1ng the comdos1ng process3 Personal data on . #r

the students were. obta1ne through 1;-f{vlews w1th teachers t'

. ¢ . (..v,
: R oA

and parents. and from school records "

Analyses was made of all retrospect1ve data and pr1nted

" process drafts A Category System,of Revision was developed .

1nductively from exam1nation of the transcr1pts oF both
. students retrospectwe comment on~ the six writing tasks
" The" Category System of - Revis1on 1ncluded four categor1es
Content. Organlzatlon, Style, and’ Mechan1cs These

lcategorles were used to 1dentify and tegor#ze the varuous

’types of reV1s1ons made by the. studen 5. ,' o “,' "f‘z;
, . N . o

iv . B



N% conq6$mg The na_)or1ty of rev1stons
&ﬁ)

. 'F) 1,#
ca{egor?‘;es of Mechamcs and Style wi th the most_ S

rev1s1ons occurrmg in S1tyle Both students w1th.
the dword processor expem nced an mprovement in

'y of}thew work as Judged by their teachers
"’LA""\ L

processors for motwatmg students and mcreasm ‘the use of
rev1s1on in the1r wr1t1ng pract1ce

Reconmendahon&?:ereﬂ made for further research mto the -

L effecvt"of computers on s wrtbtmg quahty and wr1t1ng'

processes. ™ N ' e

o
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f_'-(1971) and Donald Graves (1973) both p1oneers 1n this ahea

L

s Lo | c““".’" Lo |
. INfRODupTIm AND snn'susm oF THE PR(’BLBI

- R e
Do e e ,,i_., ot Lo

.l‘ ’[ - ,;r'f}f;;¢{ Overvlewtsgui‘_f;:'ff T . ‘«§§
ThlS 1ntroductory chapter out lines thé general nafuregn-ff‘vgg

' s_of thts study. 1ts purpose and the quest\ons it sought to ﬁk'f; v
. answer. The destgn of . th1s study 1s br1efly outllned it o
l1m1tat1ons stated and 1ts s1gn1ftcance noted Terms usy;';

.

throughout the study are def1ned

PR

s

_ IntrOduction' '1"-" : ’;»_;f'? -
_ lhe process approach to wr1t1ng has been an area of

t, .
4extenstve research over the past flfteen years danet Emlg -1f4.

3

of research employed the case study method to examine thé .

wr1t1ng processes ( r wr1t1ng stages) of high school and t‘ -
2

elementary students re pect1vely The formatton and
v development of varlo s drafts of an 1nd1v1dual piece of

.‘wrtttng ts consmdered by wr1t1ng theor1st§}such as Em1g“and R
| L

jGraves. to be thelmost effective way of creat1ng d ftnal |
written product tgat is: carefully and logtcally developed 7
”They bel1eve that through thxs approach wr1ters*are able to

_—
- S

Jmprove and develop their 1deas

-

Ipeal]y, with patience and w1th time, this process R
'approach to wrtttng can be employed with good results .

However often experlenced wr1ters (let alone. students) do éfl

not have the steadfastness requlred to’ engage 1n what they N ]"

. ) .v ’ . " "

g . : ' . o - Yoo " 1 R ' | /
P : N : . .



'”: automat1c techn1ca1 aid that was programmed to make i

". - : _3_. _ iy '
xiconSIder to be pa1nstaK1ng‘effort Researchers; including
; Henderson (1980) and Stallard (1974), have'diséBVered that
the students who excel in wrltten compos1t1ons are most B
:.frequently those who carefu]ly and pat1ent1y rev1se their
Lwork at var1ous stages before subm1tt1ng the f1na1 product
:for evaJuat1on Those students who hurr1ed1y subm1t an
'unrev1sed comp051t1on for the mere- sake of fu1f1111ng the
Tass1gnment generally rece1ve compos1t1on grades that are
average d‘rbelow average When teachers request that a copy
of the rough draft be subm1tted along wxﬁ..the f1na1 draft
ef any compos1t10n assignment, 1t is not difficult to note
;the.degree of revision students'incorporate in their writing
proCesses. | - " | | i
‘Students often do not wish to revise and re-write When .
they cons1der the time and effort requ1red because recopy1ng
_:eagh draft by hand 1s troublesome and ted1ous work Some
students,,preoccup1ed with neatness, f1nd it ungrat1fy1ng toi
cross out, erase,-add to.‘or_change ih any way their
.;cOmposttions as‘they compose tcatktnsvﬁQSO) They ekpect
gthe1r ideas. to flow and as quwckly to capture them in -
hwr1tten form. When it is d1ff1cu1t enough to wr te dgwn
~‘the1r thoughts as they.pone why bother with seem1ng]y ‘minor
.alterat1ons° 1f a student were able to d1ctate to an
-
necessary corrections as'required while the student»spoke“

\’aﬂoud h1s thoughts and. 1deas, it would 1ndeed be a popular

L1nnovat1on o S v L
o . .. ‘\ .
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~ease. The writer can change:

~more satisfyi
oneself with countless handwritten or typed drafts when the

’effio§encyjof'theIWOrd processor becomes apparentC{Nhe
th

One os the 'ben'efits' of the ‘computer a“ge has heen the
use of word-processing programs These innovatiye‘programs’
have enab]ed professxonaﬂ writers- the luxury of rev?ﬁwng and
re-writing w1thout the add1t1ona1 task of retyp1ng an entlre
piece of or1g1na1 wr1t1ng Word process1ng programs allow

o

the writer to delete, replace, move, or insert text w1th

"and revise whole paragraphs as.

i

well as correct all spelling errors Today wordtprocessors
are ava11able that suggest proper deve]opment of- paragraphs
gy

and indicate suitability of style and varlous other writing

conoerns Some of theé more‘1nterest1ng things the word

g processor can do w1]1 be d1scussed in the next chapter.

With the speed and ease w1th‘yh1ch changes can be made

through word<§;o;ess1ng, the writing process may become much

and enjoyable. There is no need to concern

wrjter can quwckly and acrurately note the effect : at major

‘ changes can have on the text as a whole by compar1ng it w1th

a prev1ous copy Thms enables h1m or her to adjust and make

' add1t1ona1 changes if necessary

The attract1veness of computer technology is w1de1y

_-recogn1zed by today s youth Home and commerc1a] computers

have founs their nichg in Yhe everyday lives of many

students who appear enjoy and find stimulating the noyel'

. .approaches of the computer.

3

(
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However.‘utiTization of'word processors‘in composition
@ .
classes is not complet ly effortless A new command ot

term1nology has to be learned by students ut1l1z1ng the word
7 processot. Also, they must become ‘fami1iar W1th typ1ng on
the Keyboard.fTh?z_may proye'disCOUraging to'sohe'studentsJ{\;
Ltkewise, as studied by Collins aadsGenfer (1980), the
ed1t1ng abilities of the word processor are only ‘
advantageous when the student has a clear understand1ng of
how &nd what to edit. | |
S1m11arly, th1s study -was concerned with the revision
prooesses of students who employed the use of word |
~ processors. This researcher exam1ned what students d1d as
:they'composedvand rev1sed a wr1tten piece with ‘the
assistance of word processors;'As thevuriting process is of
a‘complex; personal nature.'thisfstudy_examined in-depth; «
two grade?seven writers engaged in a selécted number of
writing activities. ;:
Purpose of the Study o Bt
The purpose of this study was to contr1bute to our-
‘understand1ng of the nature of how students compose on word'
'processors Since wr1t1ng theor1sts such as Emig and Graves
are of the op1n1on that rev1s1on is the Key to develop1ng
well- written compositions, the researcher sought to

, determ)ne if and how word processors affected the revision o

prdceSses attempted by two.grade seven competent writers.



Research Questions
A search for answers tb'the'following'questtonS'
comprised the major'focus of this study: o |

1. In what ways do word processors a551st wr1ters in

‘ rev1s1ng and 1mprov1ng wr1tten compos1t1ons7

2'. What benef1ts or problems are apparent in ut1l1z1ng word
processors for writing tasks?

3.t Whatrinsightsﬁinto.the reVision process can be attained S
from the‘retrospecttve comments of student writers -
ut1]1z1ng word processors7 |

4. What concept1on of wr1t1ng is held by grade seven

‘ competent wr1ters'7 Does th1s concept1on change because
of the use of wbrd processors'7 N

5. To what extent do students rev1se in the maJor areas

(such. as content style, organ1zat1on,‘and mechamcs)'7

6. Do the attitudes of the students and the quality of

their work change while ut1l1z1ng word processors°

Procedures
The following is‘a brief eXplanation of the procedures

.1nvolved in th1s study A more in- depth d1scuss1on of the
procedures is 1ncluded in Chapter I11. *

| Tworstudents were selected as subjects foﬁfthis,study.
These Students, from an Edmonton area public junior high-
school, were identified by the1g teachers and pr1nc1pal as
mature. above average writers at the grade seven level, with

well-developed commun1cat1on sK11]s. Both students.also_had



 access to computers o
)
Sxx comp051t1on tasks were performed by “each. studenta

The ass1gnments were wr1tten as home assxgnments Wr1tten &,;'

topic descr]pt1ons were g1ven to the students to" 1n1t1ateA
writing. '
| The researcher met:individualty w1thfeach sub ject at .
his home six times over a perlod of two months The | .
researcher ma1nta1ned a Journal on the students overt
wr)t1ng behay1our durlng these meet1ngs. Retrospective .
"Comments were obtained by haYing the subjectsvreview the -
-process drafts and comment on the thotht.and.edtting
processes in the compos1t1on RetrospectiVe comments and
‘dialogue between the subJects and researcher were recorded

and transcr1bed

¢
In add1t1on to data gathered on the rev1s1on process

'while,ut1l1z1ng word processors, personal data on the
subjects was.gathered.vThe purpose of‘acduiring this
tnformation was to build a profile of each writer and to
ga1n understand1ng of the cémplete context within which the K
comp051t1ons were written. Interviews were held both with
students’ teachers and with thejr ptrents..The researcher
wasfgtven'accessitO'school-records and test resuits-of each
child to gather further personal and academtc~details about
each ch1ld | | )

The retrospect1ve comments of both students as wel] as
) comparlsons of, process drafts were careful]y exam1ned and

c]ass1f1ed by the Category System of Rev1s1on under the



fheadingslof<Content Organtzat1on Style and Mechanics The‘:.

wr1t1ng processes of both students were descrlbed in terms

.of their references to each category Two language arts

teachers were asked td c]ass1fy the rev1swons of one of the

compos1t1ons underjthe,Category System of,Rev1ston to ,

_ determine if any djscrepancy'eiisted‘between‘theig"

c]assificathn_and,the”researcher’s.fNo disCrepancies were

noted. - .‘ | . o G . -
. , _ﬁ o o
L1mitations and Assumpt1ons of the Study
The foJlow1ng 11m1tat1ons character1zed thls study

1. The smal‘ number of subJects 11m1ts the poss1b111f1es of/

| making any general1zed d1scover1es | _ _

2. This study,extended over a- re]at1ve1y short per1od of

| time (twelve weeks),’and ‘was 1im1ted to 1nvest1gat1ng
the wr1t1ng of a small number of compos1t1on tasks
_ass1gned by the researcher. . | _

gb134 The value of the retrospectiye data is limited by the

' suitabi]ity“of‘the recaliAtechniques used. _ |

| 4{ hlt.ts not Known:what changes‘may have.occurred_because |

of the presence of the researcher. - ‘

5. The genera11zab1l1ty of the study is l1m1ted because the
fsubJects were competent wr1ters w1th Keyboard
dexper1ence |

The fol]ow1ng assumpt1ons character1zed this study
1", Thelpresence of the researcher would not - substantially

alter the way that the students wrote.
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2. _The glimpses 1nto the compos1ng processes of these
_student wr1ters would be appl1cable to other wrtters

-

Significanoe of the Study 3

'

Research studles by Em1g (1971) and Graves (1975) show

that students spend little time in the revision stage of

S

.icompos1ng As a result of the demon trated potenttal of word

cons1dered that a

‘ processors - in th1s area, the ‘researc

3 . % R4

study of the rev1$1on processes of: grade seven competent
writers utilizing word processors would be parttcularly
enltghtenlng Further, as school boards, conttnue to expend
funds on'purchas1ng computer_hardwareJ more ways of S
u,utilizing the word processor tn the language arts class
vlshould be explored partxcularly in an area as 1mportant as

the 1mprovement of writing competency

Although cons1derable research on the composing process'w

“has_ been reported, comparat1vely l1ttle research on the
revision processes of students ut1l121ng word_ processors has
. been reported Th1s s tudy makes a s1gn1f1cant explorat1on
“.into one area of the complex field of the comp051ng process.

Definltlon of Terms

oot
i

In this study the follow1ng terms have been used as
defined, |
~ Case Study: a_research'investigdtion invofving a bounded

context in which one studies events, “‘processes and outcomes.



'Lv‘and Mechan1cs) 1n1t1ated by the student while compos1ng on

S e
Category System of Reujsion a cla551ktcat1on system for-

_record1ng areas of rev1s1on (Coﬁtent Organizat1on Style

°

<
<

word processdrs

(] . .
< L
. . : :
’ o . A

tCompUteH-Aszsted Instruct jon (C.A.I.): use of cOmputebs to
present progfamsvor_dtherwise»fact]itate orueve1d%te-
learning. - o —

" Grade Sevgn Competent Writer: a grade seven student judged
by his language arts teacher and school principal® to be
capable of produc1ng wr1tten compos1v1ons of high qual1ty in

ccompaszon toother grade seven students written

<

<

“compos i tions. .
| ¥ .\' . ,

Retrospect ive Data' the tfanscription of _the subjects’
comments on the wr1t1ng made after the complet1on of each
wr1t1ng ass1gnment

Wbﬁd:PPoceSsor: a computekized"SYStem using an electronie'
typewr1ter to wr1te, edit, store,vand retrjg?e lettersz

-records. etc.



' Chapter 11
" REVIEW OF THE LITERATURE

. Overview

Teaching writingvis'bne of the most challenging aspects

~of being g‘! English teacher, ‘and teaching students to

ol R | |
revise, and edit is one of the mdst difficult areas of -

instbuction in the writing process. As Donald Murray (1980f‘ )

- states:

'1

. In the writing process approach, the teacher -
and student face the'task of making meaning '
together. The task is ever new, for they share the
*blank page and an ignorance of purpose and of
outcome. They start on a trip of exploration
" together. They find where they are going as they get
there. o ‘ o ' :
‘ This requires of the writing teacher a special
kind of courage. The teacher not only has to face
blank papers but blank students worried by their :
blankness, and a blank curriculum which worries the
teacher's supervisors. The teacher has to restrain
himself or herself from providing a content, taking
care not to inhibit the students from finding .their
“own subjects, their own forms, and their own . !
language. (p. 13)

However , apaft from these cautions$>Cooper.and Odell
(1978) question wbether'Eng]isﬁ teachers Undergtand the
meaning‘of “composition. They refer to Richard Braddock's
‘study which questions Ihelusevof the topic sentencé. They

also cite Janet Emig’s étudigs whjéh challenge the

convention of outlining beféreawﬁqging. The results of these
Ustudies indicate that much is yet to be ledrned about the

» complex-act of composing.. =~ .. &

Researchérs_suéh as_ﬁbnald Mubray'(19§0);fand Peter

Elbow (1981), have continually stressed that ‘to develop .
- : CR o N s e
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one’'s writing.vone mustvurite.“Theseyresearchers‘show that
writing should not be taught as .a series of skills, with the
onus‘being on the writer to make'conhections and'logically _
app]y those skills, but that it must be taught as a
jcont1nuum of stages such as. prewr1tng, wr1t1ng, and
| rewr'ttmg.,., , o
'Further._research by Donald_Graves,(Greeh.1984). and
Peggy 0’ Brien (1984) demonstrate that composing on the word
processor ass1sts students in develop1ng texts to a fuller
'capac1ty in terms of length and 1dea\process1ng.,Although it -
" has not yet been cohclu$ive1y proven that studeht writing
improves as a result of the use of the word'processor | pﬁ
evidence by Margaret Mittricker (198§, does suggest thabv
students are motivated to write more and that their reggghse
to writing asSIQnments is pos1t1ve as a result of itgglse.
In the follow1ng section 1 will first discuss s§§§ ]

D!

examples of 1nnovat1ve computer ass1sted 1nstruct1 in

composition, before d1scuss1ng word processoréy

applicability to the compos1ng process

Computer Assisted Instruction in »‘;w& 3tiont

A var1ety of computer programs aimed at teachtng
writing are ava1lab1e'on the market today. One of the mosB
effective in assisting with prewriting islthe Story Makeht;i
- produced by Andee Rubin of Bolt Beranek,and Newman, Inc., a
‘vBoston educational con5u1t?ng.firm; The.program is designed

.to give students the opportunityvto partictpate in creative



'prewritten story options from which to choose and bu1]d

12

deciSion making Students are prov1ded with a variety of

their own story The learning advantages of this: program

include allowing the student to focus on the entire text,

'logical sequencing, ‘the importance of detailed explanations

as well as giVing students the.opportunity for creatiye

control. In the initial stages:of the program the student
discovers how one”choice'affects the:story and its outcom?-

The cognitive level at which students direct the language

.indicates that they can: develop effective writing skills

-

- The main attractive SSs of this program is that the student’

‘is_able to focus o .creating. The computer in the end will

y. The student does not have %o be
| € .

print the final s

| 'concerned with writing, re-writing, erasing or other

- tedious tasks Instead the student can concentrate on making"'

choices and interpreting the effects of those choices.
Aithough the Story Maker approach focuses on writing in
2 novel way, the researcher . questions its effectiveness in
encouraging students to expiore their own creatiVity
Theorists such as Donald Murray (1984) and Peter Elbow
(1981) indicate that students write best when they are able
to reflect upon . their own experience This approach does not
allow them the freedom to do so. -In order for students .to

write from theirighn experience they should be given the

- opportunity to create their own’choices.

——1

Hugh Burns (1980), of the Air Force Academy English -

Department has created‘a program-to'assist with the
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'prewriting,stage as wel].wThe_program employs(questions_;;p
tbased on‘AriStofle’s enthymeme toptcs to enoourage:the:'
students in a Socrat1c type~dlalogue Th1s dlalogue engqges
hstudents in a dJscuss1on of- the1r top1cs for the purpose of
. generat1ng new 1nformat1on outlook and position.: Burns
cla1ms that this type &\\d1alogue ssysts students in
express1ng the1r 1deas more pgec1se1y | , .
Var1ous computer app11cat1ons are also now avaitable to

. _ . o .
assist w1th the rous work of ed1t1ng and rewrit1ng WOrd'

_processi ] programs ar lable that suggest proper,-l

develo nt of paragraphs, 1nd1cate su1tab1lity of style as
wel] as check syntax and spe111ng | |
The Wr1ter 3 WOerench, a product1on of Bell Laboratory
.Qscient1sts in New dersey is probably one of the most h1ghly-
soph1st1cated programs to date to ass1st with rewr1t1ng and
‘ed1t1ng Onoe the text is entered, the system has.the'_
capab111t1es to correct spel]1ng punctuation and grammar; X
: However, the most 1mpress1ve aspect of the system ts its,
ab111ty to analyze sty]e and offer suggest1ons to the wrtter

~ on sentence length cl1ches word1ness and Jargon.fThe

ed1tor1al ab111t1es of th1s system make it one of the most -

- “appeal1ng to veteran wr1ters

\ : However, Robert Hertz (1983).'and Lawrence Oliver
(1984), cite‘some'diSadvantages:of‘using computer*programs
‘that attempt:toxanalyze and_evaluate‘students” writing.,lhey.'n
be]ieve'that~thehwriterfs,workbench judges writing'on a
superficialvoasis;‘as_the_program‘provides comments‘and

3
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grades They raise some important 1ssues about the use of ‘,.
the computer in the evaluatlon of writing, and question o
f' whether a computer can Judge such aspects as style, . .

: argumentation or- creat1v1ty One wondeﬁs ‘as well how the .7
: __computer can assess the student‘s 1ntention amd judge his or{
- her wgrk in regard to how welT it Fblfiils the writer s
purpose.’ -

The Bntario Institute for Studies in Education has

developed three programs -to actively assist w1th the -
composing process The first Computer as Consultant CAC 1
serves as a text editor programmed to ass1st\v//a number of

ways such as: 1) follow1ng an argument plan, 2) produ01ng

the next sentence, 3) changing words. and 4) checking unsuren

words Lo o ' ' '<\\\h;
R The CAC-2 prOgram serves as a questioner* Rather . tha .
' responding to student- 1n1t1ated requests for heTp, it
intervenes at the end of every ‘sentence. ,K ’ ‘.
?t' f' - The third program 1n ‘the series is the Computer asﬂ

:x% CoTlaborator Explore This program produces the content and

i'ljnguistic form of sentences while the student accepts

responsibility for ‘the structure and style of the paper. The
"ﬁﬁstudent selects the appropriate sentences according to the
N structure and style de51red This type of collaboration
helps the student to focus onﬂﬁarticuiar aspects of the
composing process otherwise not afforded

Although this approach ass1sts the writer in focusing

on structure and style.vthe researcher is conperned that

’



this program plaCes no responsibillty forncOntent on thef
vi_wrlter For a computer ass1sted wrlt1ng program to be SRR B
!_:effect1ve should equal emphas1s not be placed on givnng the
‘:vwr1ter respons1b1l1ty for his or her content7

.
Computer ass1sted 1nstruct1on in wr1t1ng can be a | .
, useful tool only 1f the\ggneral problems assoc1ated wlth the J
N wr1t1ng process are real1zed As Colette Daiute (1985) ’
*{f'.“mdwates conputer assisted 1nstruct1on can only be . K'
"Je$?ect1ve in an effectlve wr1t1ng structure Athough many of
'the\above ment1oned programs hage yet to reach the classroom g
or- win the favor of classroom teachers researchers -such- as_
e Gwen Solomon (1986) and Colette Da1ute (1985) bel1eve that
e computer a551sted 1nstruct1on is qu1ckly becomi the

_state of - the/prt in the teach1ng of compds+t46n.

wOrd Processors and the Composlng Process
bl C | Researchers such as Solomon (11986}, and Daiute (1985)
have found that word process1ng programs can assist students
'who encounter problems w1th wr1t1ng in numerous ways They
‘;cla1m that students employ1ng word processors generally f1nd j\
it much ea51er to create a rhythm as well as a focus on what ’
they wan? to say. They also 1nd1cate that students who are
&gforced to deal with poor,handwr1t1ng anddpoor use of erting”~
" mechanics. find the difficulties encountered in'wrltten.
'.AeXpression'to be;particularly cumbersome' Papert'(1980) l::
"iobserves that the ability to. delete and ed1t eff1ciently on

the word processor is- highly mot1vatlonal



a o For most ch1ldren rewriting a text is so
~ taborious that the first draft is the final copy,
‘and the skill of rereading with a critical eye is
never acquired...This changes dramatically when
‘children have -access to computers capable of
‘ manipulating text...l have seen a child move from
“total rejection of" wr1t1ng to an intense involvement
(accompanied by .rapid.improvement. of quality) within"
a few weeks of beg1nn1ng to wr1te w1th a computer
(p 30) ° .
o o .
~Papert sfates that word prﬁ'

£ing prograns assist-in‘
T develop1ng language sk11 s much more creat1ve1y than»the
' popular use of comqpter—‘ss1sted instruction ¥n grammar. and
spelftng dr1lls or hu1t1p1 ~choice comprehen51on tests
“Further,'the aoifity’tolinsenx.vdeletep prune, expand, and
'rearrange'text without recopyingahakes reVision:a'huch
s1mp1er and more 1nv1t1ng task. . ¢ “
Haas and Hayes (1986), d1scovened that Jun1or h1gh
7school students who used a word process1ng program made more. -
word-and-sentenceflevel'rev1stons,.butvnot moreuwhole text
vrevisions than they did when they used pen andépapén When
Haas and Hayes compared thts group of students to another
:.group of Junlor high- school students who employed the use of e
a revision prompt1ng program along W1th a word processxng
program they found that the latter group made far more j
}whole text rev1s1ons because they were requ1red to 1nteract
- more closely with the text. The researchers concluded that '
fh1nstruct1ona1 prompt1ng programs attached to word process1ng
; %;programs are valuable in encourag1ng students to revise the .
§m01e text. - o ;' D fﬁf L R .*;
g ) : ) . o S C
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Daiute<(1986)- 1nterv1ewed s1xteen adu]t
computer - writers on, their use of the computer for wr1t1ng
‘ A]though the wr1ters found the computer to be. very useful
wr1t1ng, they c1ted some d1sadvantages suoh as difficulty 1n'~
1ocating.information;;detecting‘ehrorst and reading»their

‘“‘

texts oritical1y‘ Further:.
- *

Many users commenfed that the amount of text
‘available at one time on a standard" term1nal screen
was insufficient. Several used-the words "getting a

. sense of the text"' when referring to their '
reservations about comptiter reading: "With the
- computer I have no sense of the whole text"; "There
“is a problem getting a feel for the p}ece (p 144)
Word- processors have been found useful to students w1th“
learning handicaps. Valerte Arms'(1984) d1scovered in her
case’ study with a dyslexic university'student, that the wordl'
. processor could assjst the individual,with developing his
writing skills. If earlier intervention with the word
'proCessor'had been possible} his 1ife hould likely:have'been,
much - .easier. i) _

. In a classroom study,-O'Brien (1984) found that both
good and poor students can benefit from the use of the word
processor. It was shown to be a h\ghly mot1vat1ona1 tool for
‘all students, but partlcularly;for those students who had
. diffioulty.with composition andahandWrittng. O’Brien;\'
“hemphasizes the ease with which revisions ‘can be made and

.perfect-printed copies produced as important factors in the
. & g '
- word processor’s success'in'motivating students to write

Word processors save also been successful in.creating .

classroom nove]s (Filip 1984). In F1l1p s classroom study

)
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o students_Wefe responsible for the creation of a ChSpter
v-composéd on the W6rd'proc¢ssor[ Theﬁstudents wére highiy‘
motivated to Write*and fhe results'Qere_enCOhhagihg. |
“Kaae'(ﬁ983),'fhvéstigat¢d how éighthjgrade studenté
used a micro&cmputér—basedﬁword-prbcessing.sysfem for

,cOmposing.“Fiveuutudengﬁ'with varying writing ability used

" the system for ten chilks sessigns;‘The-methods of data

colléction used were: 1) interviews about a) their model for

composing, b) experiencgs_that_influenced theiriaévélopment
as writers, and ¢) évaantion of .the ccmputer‘as a mediUm
for'Writing:‘2)"pbservation of students duringlwritihg

sessions; and ?) printéuts,of text files from each class

session. Kane concluded that: o . ”*

As with pencil and paper, the students. produced
text linearly; trying to write each sentence
perfectly before going on to the next. Most
revisions were corrections of spelling or
punctuation. However, there was some evidence that
the computer can be used to promote involvement with

- composing, focus attention on the overall
' ‘organization of the text, provide opportunities for
practicing revision procedures, and create a context
~ for experimenting with alternative texts. (p. 3)

] Margaret Mittrickeb (1§83)@ is a teacher who introduced
her high school English‘studgnts?to.wondvproceSsingJ and
rebofted significanf imbevéhents in their writing. Her
class'w‘s'ﬁivided int§ broups and given a group-writihg';<‘

P ~

assignme t:th?t involved an opinioﬁ paper: The emphasis was

placed on proces rather than content. Both the Bank Street
Writer and Apple Writer wbrd processing programs were used.
The studentS_Used the word prdcessor to brainstorm topic

ideas,‘to'generate details, and of course to revise and

/,



19

‘edit. She observed that the students experimented with a
variety of . changes in sentence structure and paragraph
order, and dellberated on - ‘the effects that these changes had‘,
“on their text as a whole Mittricker maKes an 1nterest1ng

"observat1on of the students eagerness to rev;se.

The temporary,nature of their work on the

computer. screen as compared- to the more permanent
-feel of a handwritten copy seemed to add to their
willingness to experiment with revision. Because

their words on the screen could be rapidly
“manipulated, most of the students seemed to see the
procegs of revising as 1ess personally threatening.

p. 3 ’ | ‘

- As research on computer.composing and writing'quality ’
- continues, some skepticism has also surfaced. As Daiute
(1985), reports:

Wr1ters who comment on the effects of computers .

‘on society have noted that writing done on the
computer tends to be sloppier than writing done with

- traditional tools. The few studies of writing .
quality have shown that writing on the computer is e
sometimes rated lower -than writing done by the same '
people with traditional tools. This research is not
conclusive, because none of the studies have been
done after the writers.have become as. comfortable
with the computer as they are with pen or .
typewriter. .Researchers .would Héve to examine’ many
types of writing done. by the#same ‘people using _
various tools over-a ‘lang period of time to discover
whether computer writing is slopp1er writing. (p.
113

L

.Researchers such as Daiute (1985), and Solomon (1986)
genera]ly concur that word process1ng programs do 51mp11fy
* the rev1sxan process Programs such as spelllng checkers,'

: on lwne dlct1onar1es and thesauruses. on- léhe sty@é and |
grammar manuals, af§?a5s1st”um1ters w1th the mechan1cs of
%Eﬁ L.ertxng, thus also s1mp]1fy1ng the ed1t1ng process Howeven]
f“:-one might ques§1on whether these programs_actua1ly teachﬁ

I v o
N p T,
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students hdw to.edit;Qr jpsf simplify the proc?gs; R
. Among professional writers who have found word
processors to assist them;with their wp{ting'is William
:Ziﬁsser-(1983)uwhd considers theﬁ}just as invaluable for
éhildren:',‘ ’
| The new‘technology‘could'eraée the biggest
' obstacle that frustrates children learning how to
write: the sheer labor of writing. Children are
natural writers. Their heads are full of imagery and
wonder and wordplay and free association; their use
of language is fresh and unexpected. But their hands
“-are far slower than their thoughts....l can’t think
of a quicker way to give them a sense of enjoyment
that comes from playing with words than to let them
write on a screen where all things are possible and
a 1 mjstakes are ‘instantly forgiven, where the touch
is light and, the page is forever tidy. (p. 61)
A]thbugh areas for.further research‘include:whefher
WOrd processing pbograms imprqvé writing quality, and |
whether the present QWERTY‘keyboard-system is a qiéédvantage
to student learning, current réseaféh demonstrates that
composing on the word processor has mahy significant

Aadvahtages for students.



Chapter'lil
. DESIGN AND PROCEDURES

“,v?ﬁ% :' - 0verview
Th1s chapter begins w1th a descr1pt1on of the design of
.the study the select1on of subJects, and the tasKs
’ assigned. In subsequent sect1ons there are accounts of
sprocedures used for gather1ng two main types of data - data
~on the revision pro;esses of subJects ut111z1ng word
pﬁocessors, and persona] data.
ﬁ@?wﬁ a . e
| Design
Donald Graves (1984) and Peggy 0'Brien (1984) have

‘demonstrated that compos1ng on the word processor ass1sts -
»
students in deve]op1ng texts to a fuller capacwty in areas

.h of length and idea processing. Margaret M1ttr1cker (1983)

~ discovered that students are motivated to write .more and‘
’ﬁ-that thetn response to Writing aSsignments is positive as a
result of its use.‘As well, researchers such as Solomon‘
(1986) and-Daiuté (1985) have found that Word‘processing
programs:can assist students with writing by helping-them to
focus mainly on what they want to say, rather than on how.
the wr1t1ng appears on paper Encouraged by these
d1scover1es, the researcher sought to determ1ne 1f and how
the word processor .affected: the rev1sion processes attempted

v

by two gradeVSeven competent writers. )
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The case study method was 1mplemented in th1s study
The researcher was of the op1n1on that a certa1n depth of
understand1ng could be obta1ned by this approach@ and that
working in the naturaltst1c setting would. prov1de the
’ opportun1ty to gain an understand1ng of the subJects 1n
order to better. understand‘the context of the1r wr1t1ng s
A pilot study was C ducted in a junior high school in

the separate school ystem of the c1ty of St Albert tn‘

danuary, 1985." The urposes of the p1lot study were to throw
light upon 1) the su1tab111ty of grade seven competent -
writers as subjects for a study of wr1t1ng processes
ut11121ng the word processor, 2) the usefulness of obta1n1ng
retrospective.COmments on wrtt1ng processes with reference
to printed process drafts, and 3) the suitability of wr1t1ngv
tasks for gaining. 1ns1ght into rev1s1on processes wh1le
ut1llz1ng word processors The p1lot study 1nd1cated that
insight 1nto the rev151on processes of studemts ut1l121ng
word processors could be ga1ned by a study ot the
retrospective comments of students prompted by the printed
process . drafts. as well as by analyses of the wrltten '
-products. The des1gn of this study was based upon the
information gained in the pilot study. A more complete_
discussion of the pilot study can be found in Appendix A.
Grade seven students were selected~because the‘
researcher was most experienced at teaching'at this grade
_tevel. Students with proven competence in writing uere

selected. The conscious choice of competent writers was
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1nf1uenced by the view that much can be learned of the
nature of a process from the study of students prof1cient 1;

the per formance of that process o
‘ In se]ect1ng competent wr1ters, the Judgémeht of
: teachers was cons1dered “the most rel1ab1e guide. The
| students were selected by the researcher on the |
.recommendat1on of the teachers and adm1n]strat1on of the
‘schoo1 1nvo]ved As\well ‘the ava11ab111ty or access to a
;computer was a]so cr1t1ca] in the select1on of student
sub jects. o ';‘ h@ﬁ:gﬁ

‘ As 1t was des1rab1e to study the student wr1ters in as
,close to‘a naturalistic sett1ng as -possible, the-researcher
made a total-of‘six visitations ta each student’s home to
observe“each student composing7on\the_cOmputer. | o

SubJects
Two grade seven  students - from an Edmonton ardm Jun1or

high school were selected for the study. The school has a »
‘net enrolment of 412 students w1th 92 students in grade -
seven. .
The school adm1n1strat1on and grade seven teachers were.
' acqua1nted wlth the purpose of the study and asked to
Jrecommend as subJects students whom they. judged to be - ‘d
competent wr1ters at the grade seven level. The

recannendat1on was also based on the student’s ability to

communicate well and be willing, cooperative partlcipants.

L]



met with both students 1nd1v1dua1]y to Qa1n a better-e—»—" ' '%

4«"‘ . »"

'unddrstand1ng of the student s su1tab111§y&f'r the study

P

two grade seven boys . | A
| A letter was sent by the reseﬁrcher to the parents of'
each selected student. The general nature of the study.was"
'outlxned ~and permlss1on for the student to be stud1ed was -
sought The parents gave the necessary perm;ss1on, and the
researcher spoke w1th both sets of parents‘to clar1fy any

'QUestions, Both sets of parents were very ccoperative and

gerffor their child to be involved in the study.

. ,_Tasks~.

The two students were asked to comptete six pieces of

: writing for this study.. Four of these pieces were assigned
by the researcher. one by the language arts teacher, and one
by the soc1a1 studies teacher. All of these -tasks were
completed .at home in indtVidua] wr1t1ng sessions, with the

researcher present

As the purpose of the study was to examine the

‘7ﬁ students‘ writing processes on the computer, as well as to

; observe as much as possible about how a piece of writing
taKes 1ts shape w1th the assistance of the word processor
from beg'inmng to end it was des1rable that &e degree of

1nput from the researcher be Kept to a minimum.
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Verbal d1rect1ons were given by the researcher to
in1t1ate wr1ting in the four tasks a551gned by &he

researcher. These tasks 1nvolved-wr1t1ng two exposltorm'

kVg
L7

;\\ compos1t1ons, one narrat1ve composition; and one free choice
of top1c‘compos1tjon. These tasks were designed in such a
ﬂféi.gway that the written product would be’relatively“"free“ andi
éegguinot too greatly restr1cted by the demands of the task.
The aud1ence for wr1t1ng was pr1mar11y the researcher.
J;l’as well as the teacher of the students It was also ‘
understood that the two students would have the opportun1ty
to share thefr wr1t1ngs with each other at the close of the.
Cstudy o ' ' j' t'. o _ | ~
« In three of the tasks ass1gned g& the researcher once
the dtrect1cns werevg1ven and‘clar1f1ed for the student, the .
~student was asked to write al COmposition‘immediately;ﬁin the
vlast'COmQOSition assignedtby the researcher jthe free choice
of top1c comdps1tlon) the studentIWasggiven a few days to
cons;der h1s topic. The 1anguage arts ass1gnment and the
soc1a1 stud1e§ ass1gnment allowed the students a few days of
.preparat1on as well. | =
Thus, the six wr1t1ng tasKs 1nvo]ved the wr1t1ng of

compos1t1ons 1n1t1ated by the verbal d1rectlons of the’

researcher, language arts teacher and soci

‘teacher, with varying degrees of choice of

,variation of the anticipated audience. and with varyingw '

R

L amoynts’ of t1me being g1ven for preparat1on for wr1t1ng )
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o Data Gath’erlng Prooedures '
- Data gathered for ‘the study were of two main types 1)
data on the revision processes of sub;ects ut11121ng word |
processors and 2) personal data, o
‘ A o A
Data on the Revision Processes of Subjects Utilizing word
' Processors | DR - SR
.Follow1ng the 1n1t1al meet1ng‘w1th the students, the
researcher met with eachvstudent 1nd1v1dually, six t1mes :
over a period.of twelve weeks from January to March, 1986.

. Although the meetlngs were originally intended to be held ‘on

. a weekly'basis. family circumstances somet imes postponed the'~

:meetlngs to more convenient times. , )

,Meet1ngs with student, A§ﬁ1f took place in the dining;ﬁ
room of his home, with the computer set up on the dining
“”room'tdole. Meetings.with'student, Wesley, took placevin‘the
famt]y den where no interruptions took piacer { Throughout
the study the'actual}ftrst names of thevstudents willhbe

used at the request of their .parents.)

Meet ings w1th the Students . ° g ,_~3§»

Prior to the comnencement of. ‘the study. a pre- study
1nterview was” held with the students The purposes of th1s
‘1nterv1ew were to determlne each student s conception of
writing and revision prior to utilizing the WOrd processor '
as well as to gain an understandtng of their expectat1ons of
) writing with f?e aid of the word processor At the pre study

interview 1t waﬁ 1nd1cated to the researcher that for the
- b “



.zpurpose of the study Ash1f would be ut1lizlng the §perry |
tAm1crocomputer with the M1crosoft 1BM word processing
program,‘and that Wesley would be ut111z1ng the Commodore 641_
m1crocomputer w1th the Indus GT Estate word process1ng
,'pPOgram , ' o : _

" At the first meeting, some tgﬁe.wasvspent in_informal
discussion'atmed:at allowing the researcher and.stUdent to
become comfortable in the home set\xng The general nature'_
.of the tasks and procedures of the 'study were once again’
out]qned At ‘this meeting, the students démonstrated to-the

researcher the work1ngs of their word processors and
»

-
—— .

( descr1bed the var ious commands

The f1rstlexp051tory compos1tlon Ihformattve L
fCompos1t1on was written-at this meet1ng At this meet1ng,
Aand all subsequent meetnpgs, Journal notes were kept by the
researcher on the student’s ov;rt writing behavwour dur1ng
- the composing process. Hardlcop1es of \he comp051twon 1n.
progress were printed. during the natural pausesain the
composihg‘process. Retrospective comment on the\yritihg was
given by the student at the end of the compositiph.

At the second'meetinQ; the second eXposjtory,
composition: "ChoosthQOne’s‘Own'Parents* was“cOmposed on
the computer.. N .:., .

At the third meeting, the narrative comgosition:
“Mistaken'ldentity" was composed on the computer .

. At the fourth meet1ng, the free ‘choice of. topic

comp051t1on was composed on the computer The students weré

»
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. made aware of this compositlon a few days pr1or to th1s

ass1gned by the 1anguage arts teacher .Homemade{MonSter“}
-.was composed on the computer by Ash1f and'the “Letter to
NASA" also assigned by the language arts teacher was
compOSed on the computer by Wesley . '
At the s1xth_neet1ng, the soc1al studles report
'assigned by:the_social studies teacher “Pygmy Report" was
"‘composed on the computer The nature of thts wr1t1ng .
“Jr differed from the others in that the student obta1ned
_1nformat1on for the: report from var ious sources such as
class-texts. teacher notes and £ilm strtp53 These}notesvyeret-
 saved on the Worgﬁgrocessor'andﬁput into order for the'.l | |
report at this meet1ng | | o a
An overv1ew of ghe writing tasks and dlrect1ons g1ven

by the researcher and teachers 1nvotved are included in th1s -

chapter as Table 1. C : 8 ‘< S
: o ‘ <, . ©s
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o TABLE 1.

.., . OVERVIEW OF WRITING TA KS .

. é-’ - - . ) N ., 1,‘. - . - - \
Task . Jopic T o Directions Gi - Product - -

: .‘ - . B ' ) ‘( v | T . H
First Informative Everyone js.a’ = | First = ©
-+ Composition _teacher. You act - - Expository.,  §

- ; that..role many - Composi&ion ,\\

-, times a3 day. Des~
- cribe somethings v . o
. that you know' mqre D
. about than anyone* : : K;

-~ else in class. . -
, . . Co T, o
Second - Choogﬁng One s‘ff\ﬁ Expand or comment Second © .
Own Parents- : on the following Expository
quote: "When I was Composition
Qut 5 or 6,1 Lo

cided that one
of life’'s greatest

injustices was not T
-being able. to L
choose y0ur own e
- parents.” - @&
Third ~ Mistaken s Cc se an orig- . Narratjve
Identity - ipal, humorous Compo 1t1on

necdote which is
based upon.a case
of mistaken.
. identity, Clar1fy S A
3 -~ + . the mistaken oL v
. . identity only in. N '
. - the last line of = '
L “the story, thus '
» -creating a surprise
ending.

-

Fourth Free Choice of Write a compos- Free Choice.
Topic . ition on-any topic Composit1on
| o of your cho1ce -

W
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Fifth

Sixth

. ment:

TABLEY ot

OVERVIEW OF WRITING TASKS

P

" School Language

Arts assignment:
. Homemade Monster
~ (Ashif) ‘

»

School .Language

Arts agsignment:

Letter’to NASA
(Wesley)

"

School Social
Studies assign-
Pygmy
Report

-

- teacher’s dir-

teacher’'s dir-

(cont1nued)

Deécriptive
Cpmposition

Languagé Arts

ections: Write a~
composition in

which you describe
in detail a monster,
either of your in-
vent1on, or of some-
one else’s creation
or inven ion.

Letter to
NASA

Language Arts
teacher’ s dir-
ections: Write a

‘letter to NASA,.

describing your
feelings about . the
January 28, 1986.
U.S: Challenger
Shuttle explosion.

So¢1a1
Studies
Report

Social Studies

ections: Write a =

‘detailed report - . L

- T
b

on the Pygmy civ- Ty
ilization. Place. = .
special emphasis on.
the1r way of 11?‘ Pl

fftu
& (2 , _‘

::?,

e
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At the completion of each task, the following. .

directions were given tb the student concerning

' retrcsbective comment‘on.the'compdsition:

I would like you to take:a look at these various

drafts .that have been printed during your composing

process I want you to'try and go back over what you

were thinking while you made the revisions. in-your
~writing. I want you to tell me everything you can

remember about dolng th1$ writing. Do you have any
kquest1ons7 4

—

L]

. Any quest1ons raised by the student were answered.
Comments and discussion were’recorded on audiotape.,
transcribed -and ver1f1ed by the students |

Two weeKSvfo}10w1ng the s1xth meet1ng, a f1na1
1nt$rv1ew with each student was cOnducted The purposes of
this intervigu were to_gatn fur ther 1n51ght into the.
student’s Understanding'ofvwriting and to determine if any
vchanges had occurred-SinCe the bre-study'interview. Sbecial
| attention was given to students’.ccmments on views and‘
understanding of “revision”.,TheSe’intervteWS'uere-aiso
audiotaped; transcribed;.and'verified~by the studentsr

Six compositions were written:by.each student on‘thel
word prccessor Four'cf these were directed by the-
HreSearcher one by the ]anguage arts teacher, and'one by the

soc1al stud1es teacher Cop1es of the compos1tjons are

included as Appendlx.F.

Personal Data on Students
In addition to data gathered while students revised on-:

-word processors, data was collected on both students to

-
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provide}background_informationAand.give,insight'into the

total context of their writing. This data was acquired from |

tnterViews with thé students’ teacherSﬁand parents, as well

4

‘as from school records. The researcher was also able'to gain

further 1nsxght 1nto the students dur1ng the course of the
_ 5
1nd1v1dua1 meet1ngs

Interviews with Teachers

: Interviewsvwere he1d wi{h the students’ teachers in all
core areas. These interviews were held during.the course of
the study when'the”teachers were available The teachers
prov1ded background 1nformat1on on the students as assessed
by them during thelr da11y contacts w1th ‘the students. ’
‘Information obta1ned from these 1nterv1ews was used in
bu11d1ng prdf11es of the student writers. C -

The quest1ons‘asked in the 1nterv1ews with.teachers are

included as Appendix B.

Interviews with Parents

Interviews were held with both parents of the students;
The purpose of these interviews was to gain 1ns1ght and
add1t1onal 1nformat1on'on the student 8 genera] development
1n readtng and writing, their current reading and wr1t1ng
habits and poss1b1e 1nf1uences of media, hobb1es.‘1nterests
and personal exper1ence on the1r wr1t1ng o

Although these 1nterv1ews were informal, a general

' questioningvg 'de was followed. This guide is included-as .

Appendix C.
‘ » . Y



Examination'of School Records | R ¢
The school records prov1ded such 1nformat1on as Canada

, Achlevement Test scores, as well -as personal deta1ls of date

- -of birth and record of schools attended. Core subJect term

grades were also released for the researcher’s use.

A v
t I
E- .

e :

Procedures for Data Analyses ‘/liw . -
Data gathered 1n the study: were of two main types 1]

-data on the rev151on processes of subJects ut1l1z1ng word
2

J..J'

processors. and 2) personal data . o

Both types of data were used in creat1ng part1al casevh
stud1es of the ‘two student wr1ters The analyses focu$ed on'
the data on the revxs1on process wh1le ut1l1z1ng word :
processors Personal data was collected -an both students to

provide background 1nformat1on on them in order to bettergﬂﬁ

understand thetr oomp051t1ons and the1r retrospect1ve
g «

“* : - ; h ',
s ¥ 3 . . ';" t . T

comments

@
]

Th1s sect1on outllnes the development of a Category
4System of Rev1s1on as 1dent1f1ed by. the researcher wh1le the ’
student-wr1ters composedvon the word processor.. Thzs -
Category System of ReV1s1on 1s exam1ned aga1nst the prof1les“
of both student writers in Chapter vV, Each Category as
deflned with supportzng examples The procedures followednin
categor1z1ng the students rev1s1ons are descr16ed' - -

The . comp051tlons and 1nterv1ews were analyzed for ‘use

in creating the student wr1ter profales The methods used“

for analyses of these data are also descr1bed .
L \ £

- ‘ g K
5 . [ .
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) "AnaJyses of Retrospective Comment’

The Category System of Rev15!on was developed to
class1fy the students rev1sﬂ9ns Thls system was bu1lt as a

result of the exam1nat1on of the trahscr1pts of comment made

& "

v'by the students based on’ v1ew1ng the pr1nted process drafts

N Transcr1pts ‘were made of all comment of the student

wr1ters and dtscusswon between the student and researcher

after v1ew1ng the prlnted process drafts -The transcr1pts

‘were then verified by the students Sample transcr1pt1ons of

retrospect1ve comments are 1nc1uded as Append1x D.

The Category System of Rev1s1on was deve loped to

’categor1ze the results'of,the exam1nat1on of transcr1pts and -

printed.process drafts.-Comments made by the,studeqt writers

-~

which referred to common concerns or stages in the

‘compositions were noted.

As indicated eariier in this chapter, process drafts of

each compos1t1on were pr1nted whenever the student “writer

paused in his compos1ng process (general]y about two to

~three times dur1ng a composition) . The‘researcher;was o

conscious not to interrupt the composing'process, and thus -
always inquired'if the student'objected to having the

wrtting prtnted tn.process..(Both,students were eager to see -
how?thetr'writing “]ooked'on paper" . )’

», From. the, exam1nat10ns of printed process drafts and

a ﬂﬁ"l‘ .
9
' retrospectwve comments, the categories for the var1ous types

yrev1s1on evo]ved. At the complet1on of each wrttten

produc(L)the reseanp@er identified the revisions made and

2O S



&

: B Lol B . ] o
. T - . 35
PRSP o H f
. . . - R G . .7 * .

then categor1zed&lhem under the Category System of Revision

KL
-Mese rev1sxons were then tabled as shown in Tables 2 and 3

The Category System of Revision is outl1ned below

L
e,

,?@A' . Cateqory System of Revﬁs1on

Content _ ' R
Under Content are cTass1f1ed revisions in such :
areas as thought, controlling ridea or purpose, L
- development of ideas, use of spec1f1c information,. ’
- and use of relevant matgr1al ‘
Organization
Under Orgaq1zat1on are classaf1ed rev1s1ons in
. such areas as unffication and coherence of thought,
effectiveness of order (1ntroduct1on development,
conclusion), individual development of paragraphs, .
and the clear progression of idéas

A

Style : . o _ -
Under Style are classified rewisions in such
.areas ‘as sentence length and type, and selection of
. words, structure, and transitional dev1ces

P

Mechan1cs : ‘
Under Mechan1cs are classified revisions in
such areas as. grammar usage, spe]l1ng, and: :
punctuation. _
This Category System of Revision was used tO‘identtfy
and categorize the individuél'reviéions-made by the students f
in the process dretts. For_gxamplew‘in the'first'draft.of
"Tennis: A‘Hobby"i Ashif made the statement that tennis is a
“one-on-one game". He Had deleted this statement by the time
the seoond_dreft was printed. In his retrospective comments
the reason he gave for doing this was: | |
Tenn1s*1s not necessarily a one-on-one game, because
it can also be played with double players on each
team
Under éhe Category System of Rev1s1on, this rev1s1on was
: cla551f1ed under Content because the statement was deleted

to CIearly def1ne-the student’' s ideas.
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The f1rst draft of "Letter to NASA“ wr1tten by Wesley
,c0nta1ned only one paragraph In his subsequent drafts.'tov
,create a more effect1ve order. he organ1zed his thoughts
into developed paragraphs In. h1s retrospect1ve-comments the
reason- he gave for do1ng this was:
1t made more sense and also looked better to split
- up my ideas into paragraphs. It looked more
organized. ’
~Under the Category System of Revision, this revision was
classified under Organizatton because Wesley organized his
letter into an 1ntroductory paragraph developmental
‘ paragraph and conclud1ng paragraph |
In the first draft of "Mjstaken Identity", Ashif wrote
the following sentence: . |
’,One day, a long t1me ago, 1 was.at home with the
"flu. I was sneezing and coughing. My throat was so
sore that I could not speak. Tl
In h;s subsequent drafts, he made the fo]low1ng revision
One day, a long time ago, 1 was at home with the
flu, feeling very miserable. I was sneezing,
coughlng. and my throat was so sore that I could not-
speak.
In his retrospective_Comments. the reason he gave for doing
this was: |
I wanted to choose‘wordstthat werefmore,appropriate,
that said what I wanted to say.'The changes 1 made
seemed to fit better and flow better. . '
Under the'Categornyysteh of Revision,- this reVﬁsion‘was
classtfied undez'Styte because:Aghﬁﬁﬁchose wordsftb:achieve
special emphasis and varied sentence-structure by

" compounding the second sentence.

36.
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" .grammar usage and correct spelling.

¥

In ‘the f1rst draft of the “Pygmy Report'. Wesley wrote
3 ) T
the follow1ng sentences 3

- The pygmies have rema1ned Unchanged for about 6000
~years. They have made little contact with any other
civilization except a near by village where they"get
most of their weapons and harvested food.

In his subsequent drafts he made the following reviSions*

The Pygm1es have remained unchanged. for. about 6000
years ““They have made little contact with other
civilizations except with a nearby village from
where they receive most of their weapons and
harvested food.

Under the Category System of Rev1s1on these reviSions were

_class1f1ed under Mechanics because they dealt with proper

Verification of the Category System‘of Revision Induced from
Data . : |

The Category Systeh of Revision was derived inductively
from examination of all process_drafts: fhe Category System
of'Rthsion was. referred to‘two language arts teaChers from
the subjects’ school’ together with samples of process
drafts of the data from wh1ch it was derived. The two
teachers were. asked to class1fy the revisions of one’ of the
comp051t1ons under the Category System of - Rev1s1on to
determ1ne if any d1screpancy existed between thelr '
classification and the researcher’'s. The teachers concluded -
that the categorieS'were broad enough to include all types
of revision, and found no discrepancies in the

categorization.
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Analyses of Pre-Study'and Post-Study Interviews with-
‘Subjects

The pre- study and post study 1nterv1ews w1th each
student were des1gned to tha1n comparattve 1ns1ght into the
students’ general concept1on of wr1t1ng as influenced by the
use)of the word processor, and also to obta1n their vaews on
the procedures used 1n the study The responses of each
student were recorded and are reported in the 1ndmv1dual,
prof11es The quest1ons asked in the interviews w1th .
teabhers are 1ncluded as’ Append1x E. <

r The- focus of th15 study was to try to understand the

etgects of word processors on the writing process ‘Thus the |

'studéng% were asked ‘to exam1ne the final products in

'relat1on to the processes 1nvolved\1n their product1on

Dur1ng thé analyses of retrospect1ve comment reference‘was

made to- the product, and the Category System of Rev1s1on

ref red to by the student. : | o \
/jfouantitative‘analyses was made in terms of totaling the

number of rev1s1ons made within each cateqory A

caass1f1cat1on of the percentage of revisions in each

category is presented in Chapter 1IV.
It was not the purpose of this study to make

‘compar1s1ons between the two subjects with respect to
¥ wrfting process. Length'of compositions and times of writing

.of each student are presented and discussed in the .

ind1vidual profiles.

J

k3
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Summary _

This study was‘designed to eXamine the composing
processes emp1oyed by tuo grade seven'cohpetent wrtters as
they completed six composition'tasks on the word processor.
‘Two male students'were selected as subjects;'The subjects
'were'recommended by the administration and teachers of a
‘public junior htgh‘school in the Edmonton area as suitable
forvthis study.»FOUr of.the six composition tasks were
initiated by the”researcher, one by the'ﬁanguage arts
teacher, and one by the social stud1es teacher . The topics
inc.luded exp051tory,,narrat1ve. and descr1pt1ve,
compos1t10ns. as’ well as a social stud1es report. All the
writing was done at the homes of the two students with‘the 41
researcher present Retrospect1ve 1ns1ght 1nto the students’
compOSIng processes on the word processqr was made poss1b1e'
‘through students comment1ng while v1ew1ng the‘process drafts
 that were.printed at various times:during the composing
process. Personal data on the students was obta1ned through
tnterv1ews w1th teachers, parents, and from school records

: Analyses were nade of all retrospect1ve data and
printed process drafts. A Category System of Rev1s1on was
developed 1nduct1ve1y from exam1nat1on of the tranjcrxpts of
both students' retrospective comments on six wr1t1ng tasks.
The Category System-of Revision included four main
categories - Content, Organizatton aSty]e and Mechanics.

These categor1es were used to 1dent1fy and categor1ze the

various types of rev1s1ons made by the students
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, The Category System of Rev1510n was vertf1ed by two
language arts teachers from the subJects scﬁool
Wr1tten products were analyzed and the quant1tat1ve
“data- obta1ned was. used in- 1nterpret1ng the effects of the
A

word processor on the wr1t1ng process and bui lding prof11es .
of the two: student wr1ters '

. Pre study and post-study interviews were analyzed
Answers to quest1ons related to "the students’ coné@ptlon of‘
- writing ‘and the effects of the use of the word processor on

their writing were also used in the prof1les



Chapter IV
ANALYSIS OF DATA -

Overvieh | -
Analyses of retrospect1ve comments and evaluat1ons of
'pr1nted process drafts revealed a var1ety of concerns
“considered by the two grade seven competent wr1ters as they
'composed the1r stor1es ,\p1s study prof1les of the two
wr1ters were prepared ustng "an analyses of . 1nd1v1dual

.

comment. The analyses revealed the" overall concerns of each
:wr1ter in composing six §Ompos1t1ons on the word processor.
An exam1nat1on of each compos1t1on w1th reference to.
-_comments made by the wr1ters follow1ng the wrltlng prov1ded
ﬁnSIght 1nto the nature of thelr compos1ng processes

The phoflles in th1s chapter are presented in the
follow1ng way : - |

F1rst, a br1ef blograph1cal sketch is given. This
l'sketch is based upon. mater1al gathered from school records
: and from 1nterv1ews with teachers and parents

<Secondly, the results of the Category System of
Rev1s1on are presented and br1efly d1SOUSsed

Thlrdly, the wr1t1ng of each - of‘the six stor1es 1s’
v‘-exam1ned The retrospegtive comments of tHe stldéct wrlter H
~ form_ the ma1n part of this exam1nat1on, .

Fourthly, an analyses is made of the pre study and

I post- study interviews to obtaln comparatuVe 1ns1ght 1nto the -

students’ general conception of writing as 1nfluenced by the

41



._word processor
Finally. a summary of the general nature of the

compos ing processes of the two wr1ters 1n the six

" compositions is made.

. The composit?ons written by each student are inoluoed
in Appendix F; and are ordered:in.the same sequenoe as that
followed in the presentation of profiles. Ashif’ s -
compositions are followed by Wesley's compositions. The '
compos1t1ons are discussed in the fo]low1ng order First'

. Expos1tory Composition (Informat1¥e Composxt1on) Second
Exposttory Composition (Choos1n§ One’s Own Parents),v
Narrative Conposition‘(MistaKen Identiﬂy),.Eree Choice |
‘1Composition; Language Arts'Assignment, and SociaT Studies

Report (The'Pyomy Report ).
Ashif

Biographica’l Sketoh ,

} Ash1f is the only*child in h1s family. H1s father is a
Project Manager of an engineer1ng firm, and his mother is-a-
lega] secretary The Fam1ly l1ves ina townhouse in the c1ty
of St. Albert. S ‘

Both parents. and Ashif h1mse1f were born 1n Kenya,
Africa. The family 1mm1grated to Canada when: Ashif was a
baby. - - ‘t .ﬁ |

At the time of the study Ashif was 12 years‘old. This
1suAshif’s first.year.at the junior high‘schoo1. Prior to

9.
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ent‘ering this p‘articular school, Ashif attended a local

:upubllc elementary school from grades 1 to 6.

Schqdﬂ,records 1nd1cate that Ashif. 1s an above average

‘student 1n all subJect areas.

Ash1f has a different teacher for each of his core

.}subJects: language arts,'soc1al stud1es math and sc1ence
’The opt1ons that he enrolled in th1s year are env1ronmental
educat1on and French The general consensus among his
teachers is. that Ash1f is a "very hard work1ng, organized -
student and a h1gh ach1ever . He has}earned.;Honors*with
. Distinctfon certificates each term of- this school year

| - Concern1ng Ash1F’s wr1t1ng, his language arts teacher
commented | :

”

Ash;f is.. VEry precise in his wrwtten work He makes
. CORSE ious-- a tempts to utilize a thesaurus to f1nd

thetexact d to express what he wants to say. He
38 ghdd.. ,_ n1zat1onal skKills. His written work is
alﬁa&ﬁ# _guﬂtﬁtyped and generally error- free when he 4

A § . ) ﬁa@&
S At the coﬁg%us1on of the study Ash1f’s social stud1es L
- <X
teacher remarked that he was very 1mpressed with the QUal1ty

4

gof Ashif’ "Pygmy Report”, part1cularly in the areas of
_-order and logical development ) .

‘Ashif’'s parents recalled ahathe-displayedanninterest
-in books and writing from anlearly'age.vand mastered readtng."

very quickly and easily..Concernlng Ashif’'s present reading

- \ / % ‘ -
habits, his mother remarked, - h
" He now p?cks up magazines to read, rather than e
booké. We have to prod him to read books. He reads:
magazines on tennis and cars. The books he does read
are mystery-type booKs. '



Ashtf’s parents'stressed that they'always read _
J..@‘everyth_inglthat Ashif Writes for school. They prefer taking
“an active part in their son’s'education. They remarkedvthat.
~ during holidays, theyvencouragevAshif to write compositions
" . based on top1cs they provide. - Ashif's father c1a1ms that
."th1s helps us to know what his thoughts are on certa1n
. 1ssues " Although Ashif did 11tt1e se]f 1n1tlated wr1t1ng
:_pr1or to this study. they felt that as ‘a result of the1r
'd1rect1on he has done a fair amount .of wr1t1ng ’
Ash1f’s parents carefu]ly restr1ct his television-
v1ew1ng They encourage h1m to spend his’ free t1me read1ng
- and pursu1ng other interests such as/coohlng Movies play a .
’\small part in Ash1f’s ]1fe and the éam11y w1shes to make an -
effort to. attend mofe " l1ve theatre |
The fam11y has trave]]edtto Kenya’51nce their '
immxgrat1on Travels have alsQ 1qcluded the western Un1ted
.States. : _ S ' ’ o
Ashif ista clear and eager~speaker: His parents'
_1nd1cated that they frequently engage in fam11y discussions .
on current wor 1d and national issues. 7
Ash1f’s father noted the follow g at the conc]usion.Of

the study .

‘\ - .
I think that using the word processor to compose has
a lot of usefullness...in maklng corrections. .in
half the amount of t1me which is certainly o
better...it's easis .Ash doesn’'t get frustrated
and he’ s motivat and in being so he has been
able to put in a 11tt1e more effort...l thipk it's
worked out very well. I'm all for it. 1 am Teally
impressed with what he has done. ] don’t spent that
much time on the system myself. I dictate onto a
tape, but before I do that, I have to gather. my
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thoughts and put some points.on paper before I start

relating to that. Some of his reports...like his fg
- Pygmy Report I couldn’ { have done when T was hts
_age. - 4 -

-Added Ash1f’s mother.»,

A]so he has 1earned a new techn1que of writing.
»That makes it interesting for him.

Analyses of the Category System of Rev;s1on

50% of Ash’s rev151ons were in the Category of . ;to

. Mechan1cs (grammar spelling, and punctuatlon) Most of

‘these revisions were made in the social’ studles Pygmy

Report.. This was to be expected as the Pygmy Reporf’was |

1onger and much more deta11ed than h1s other compos1tions

‘ M
Category Of

30% of Ashif’'s, revisions were_1ntthe.€?§egory of Style. 19%_

in the Category of Content and 1%fin t

']Organlzatton A clar1f1catlon of the percentage of revisions

[
LW

L

]
made by - Ash1f in each category is presented as Table 2 at

the close of th1s chapter -

Ashif acoounted for: h1s ‘high number of revisions in the
Category of Mechan1cs by stat1ng that:

When I think fast, I make a lot of silly mistakes. 1
don’ t really worry about them, because ¥ Know that 1
‘can ‘go batk and change “them, ‘
O

"The researcher .also noted that many revisions in th1s i

area were*of s1mple Spe111ng errors . ) - *.7

The'reV151ons made in the Category of Style, however;t
were more careful]y thought out. As indicated by'AsH' &;

1 thdhght of different ways to say the same thing SO’
it sounds more formal or the way I want it to sound.,
‘1 spent more time on trying ocut d1fferent wi:ds and :‘
phrases : _ "

.
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¢+  The revisions made in 1nd1v1dual compostttons w1ll be .

rdtscussed 1n the fol]ow1ng sectton

Analyses of the Composittons

*v"qust E_go51tory(Com9931tton Informative

mgosition

t everyone 1s a teacher, for

Based on - the premise t
the ftrst comp051t1on,"' h- student was asked to descr1be )
v - . :
;someth1ng that he Knew more about than.anyone else in his

'“~;class Ashif chose to wr1te about h1s hobby tenn1s. Ash1f

| made more rev1s' 1S in the Category of Sty]e in this

‘COﬂpOSItlon than 1n any of the other ca&egor1es These o

‘rev1s1ons inc luded the follow1ng J;f L .-

B
R

j-0r1g1naL Tenn1s is a very excittng sport. It is
very important: to me. C
“' Revised: Tennis is a very. ex01ttng sport It is Very
important to me because T enjoy'tt very much. It.is

?
s Ash1f c1a1ms to have madg these revisions matnly for

"rlength * He’ stﬁted that hg‘Wanted ‘to "expand more in the
. =l 3 .
: ;;ﬁf, , : .

’ﬂ In the second pagaéﬁaph these revisions were made

: .‘Ortg1na1 Ten fs is, a very popular sport. It is one
--of the main gports played in England and the United
< States. 1t.¥s-a one- on-one game.

~ "Revised: Tennis is a very popular sport. It is .
©+  played all .over the wbrld. It . is especially played
”x31n Englandnand the Un1ted States ‘

Ashtf clatms that these rev151ons in content were made
to make the statement "clearer“. and that he deleted the

last~§§atement-because 'it was a félse statement”
v./, PN ‘ e ‘ . : :
o o Dn‘-’: . . L
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"rgtln the: th1rd paragraph the words "at least" werev f"

d from the f1naL sentence because ‘itewasftooi,

repet1t1ous, and so not as effect1ve

.Original: However. he or she hkg to win by at least
two matches, otharwise the setr'continues antil :
somebody wins by at least fwo matches..

Revised: However, he of she has to win by at. least f!*

two matches, - otherwise the set contwnues unt1l
someone does R . .

]

The maJor1ty oﬁ rev1s1ons 1n the Category of Style\Were .

made in the fourth and f1fth paragraph The rev1s1ons

indicated a more pnec1se,vdjst1pct1ye selectjon of words.
Ashif stated: ~~ .- "
1 just wanted to make 1t clearer by chang1ng tbe v
words. Some of  the mean1ngs in these senmences were
confus1ng ,

‘These revisions 1ncluded the follow1ng

4
tw

Or1glnal There are many ways “and surfaces to play
tennis on and with. There is.the singles tennis..
This style of tennis is played on. a ne-on-one" -
- basis. Then ther is doubles tenn1s Jhis is where
. two people play on a team;aga1nst two other people
. There is also mixed-doubles tennis. This is where a,
man and a woman play togethern as a team.
The main surfaces tennif is played on aré:

grass courts; clay. courts; and hard courts whtch are .

‘made up of cement.. Wimbledon, the most famous tenn1s
tournament in the world is played on.grass courts.
Clay courts are mainly located in indoor . ¢
tournaments. Cement -eourts are usually local courts
that are practically everywhere. _
Revised: There are many ways to play tennis. For' ’
example, there is the singles tennis. This: style is. -
played on"a one-on-one basis. Then: there is doubles-
_tennis. This is where a team of two people compete
against another team. There is also¢mixed-doubles -
tennis. This is where a team.aof.a man and a woman'
compete against a similar-team. _
There are-—.also many different surfaces on which
to play tennis on. These include; grass- courts;
clay-courts; and hard courts whtch are made up of
cement. Wimbledon, the most fambus tennls tournament '
~ in'the world, is played op grass-courts. Clay-courts
"_are‘ﬁm1nly located in indoor courts Cement courts

N4



¢’are usua]ly found 1n res1dent1a1 areas

K‘;jg, Ashif also 1nserted a sixth developmental paragraph

before his conclud1ng paragraph This insertion was

£, ’categor1zed under the Category of Content

A There are many profess1ona1 tennis players around

X the world. Some of these famous people are: Martina
Navratilova (my favorite player); John McEnroe;
Chris Evert Lloyd; Ivan Lendl; and d1mmy Connors. .

He felt that it was - 1mportant to 1nclude the names of a few:
famous tenn1s players in a compos1t1on on tenn1s . He stated
that this 1nsert1on was not only '’ 1nterest1ng , but also
fadded to,the length of the compos1t1on .

"One final reV1s1on was madé in this compos1t10n
0r1g1nal To conclude th1s compos1t1on, tennis is a
very exciting sport. S :
Revised: To conclude thls composut1on in my
opinion, tennis is a very exe1t1ng sport

Ash1f fe1t that the original statement was too much of a
_general1zat1on. statlng that |

Y

Not everyone m1ght agree that tennis is a- very
exciting sport..,that is my opinion; : .

hence, the_revision.g

,Seoond Expository.Composition: Choosinq One's Own;
}:' | Parents - | |
For the second'composition tasK['Ashif Was'asKed to
‘expand or-oonnent'on'the guote: vwheﬁ 1 was 5’or;6.1'dec{ded
: that one;of 1ife’s greatest jnjustices was not'being able to
choose your own parehts | .
Ash1f made very few rev1s1ons in this compos1tton

Aga1n the maJor1ty of hls rev1sxons dealt w1th minor

@ -
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.mechan1Ca1 ‘errors such’ as the fo]low1ng

2 ;
. Dr1g1naﬁ "My mom hardly ever buys me: anyth1ng for me
" when we go shopping.

- Revised: My mom hardly ever buys anytb1ng for me
e when we ‘go -shopping.

.Ash1f felt that he had. “rushed through“ wr1t1ng the or1g1nal
statement ‘ therefore over]ook1ng h1s m1stake

- It wasn’t important to correct r1ght away. because 1
knew I would go back to it,

he stated.

He felt also that he had "rushed through the fonowing'
Statement; thereby forgetting “to Keep the same tense in the

sentence".

Original: When we went shopp1ng I would want her to
buy me all the toys 1 wanted.
Revised: When we would go shopping | would want her.
to buy me all thg,tpys I wanted.

@M

Jé- One revision in“the Category of Content was made in

x'“th1s compos1t10n w1th the add1t1on of the fo]low1ng

.‘statements to the th1rd paragraph

l

‘xli,would like him to help me collect stamps for my
‘stamp co]lect1on We could also playvcomputer games
together _ :

Y4

| NZ Ashlf stated that this compos1t1on 'was fun to do"
c1a1med that he Kept the language 51nple to purposeful]y
'"th1nK de wr1te like a flVF year'old", and added that "t

. -was a nice change".

Narrative Comgos1t1on M1staken Ident1ty

For the th1rd composxt1on. Ashxf was asked to compose

an or1g1nal humorous\anecdote based upon a case of mistaken

f
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‘ident1ty Ash1f -made onlyﬁtWO very minor mechan1cal
revisions in th1s compos1t1on The maJor1ty of revxsions )
made in this composition fell under the Category,of Sty!e

- and the Category of Content | o | ‘ -

| The styllst1c rev1sqons he made 1ncluded the follow1ng

Original: One day, a long t1me adgo, ' was at home

with the flu. 1 was sneezing and coughing. My throat

was so sore that I could not speak.

Revised: One day, a long time ago, I was at home

with the flu, feeling very miserable. I was

sheezing, cough1ng. and my throat was so sore that I
‘ could hot speak. ;

Original: 1 took hundreds of cold rel1evers i
Tylenol, Panadol, Dristan, and Vitamin 'C'.

" Revised: 1| swallowed many cold rel1evers Tylenol,
Panadol Dr1stan,,and V1tam1n C. ) ‘

Original: None of these ptlls worked, so 1 finally
.decided to go to a doctor.

Revised: None of these pills seemed to have any
~effect, so I finally dec1ded to go to a doctor.

Original: I was new to this city so I looked up.a
" doctor under the Yellow Pages.

Revised: Being new to this city, I looked up’ a

doctor under the Yellow Pages.

Original: 1 called up h1s office to make an:

" appointmen.t
Revised: | called his off1ce to schedule an
app01ntment for that afternoon. : s

Original: When the doctor came I explained to him my
problems. -

Revised: When the doctor came I expla1ned to him all.
of- my problems

- Original: I told him about all the p1lls I took and .

. that I stayed in bed all week. '
Revised: I told him about all the pills I had taken,
and expla1ned that 1 had rema1ned in bed all week.

Original: Then I stomped out of his office.
Re¥ised: 1 then proceeded to stomp out of his
office. ' : ’

f‘.

Ashtf.stated that'these revisions were made mainly for



clar1ty CE

.. 1 wanted to choose words that were moré appropr1ate.
‘that said what I wanted to say. The changes I made
seemed to f1t better and f]ow better:.

The rev151ons ‘that Ashif made in the C‘ategory on
' Content included the follow1ng o ; _ ,:'
' | ’
‘ Orlglnal When I arr1ved at the off1ce I went in
' Straight to the secretary who them showed me in.
Revised: When 1 arrived at the doctor’s office, the
recept1on1st showed me to his exam1n1ng room.

Or1g1na1 1 got’ o frustrated that I argued w1th the '
doctor about why he did not know an ing.

Revised: 1 became so frustrated tha yelled at h1m
* because he appeared to not know anyth1ng about - -’
medicine.

Ashif chose to add a f1na1 paragraph to this

compos1t1on He fe]t that th1s was necessary to "eveat ‘the

m1staken 1dent1ty,~1n case someone didn’ t get 1t

Free Cho1ce Compos1t1on

Ash1f chose .the topic, "Volador--An Aztec Sport” for
S .
thisacomposition. The majority of his revisions in this

composition were in the Category of Mechanics, specifically.‘
punctuation and speiling. He stated that he was not‘oyerly
) ¢cncerned about_theSe revisions initially because ”thS; were
easy to change". | |
One of.‘he two content changes he made was inserting:
the phrase "in his mud-brick house" in the senténce' |

One day an Aztec craftsman was sitting at home (in
his mud- br1ck house) with his wife.-

| Ashif felt that this-phrase was "more interesting”.

*
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“ In the second c *ﬁentqﬁpange4heg Wl e, th ‘sedtence:

" This Sport is vﬁry‘symbol1c of the Aaﬁi' ;
beliefs, - . oy

Y

PN
" in the final paragraph of the compos1t1on \
‘ The f1rst of two Category of Style rev1510ns made in

thts compos1t1on 1ncluded the followﬁdb

. 0r1g1na] "1 will give you unt11 ton1ght to pay, or

"~ 'you will be punished with thorns and be putt into
slavery", threatened the tax collectorfand he left.

." Revised: "I will give you until tonight to pay, or

+ . you will be punished with thorns and be put into

. slavery", threatened the tax collector as he was
feaving. . ‘

" Ashif felt that the revision was much more effecgive
"o because "it’s like the tax collector said it while he was in
| the‘brocess of leaving". ' : '
The second style rev1s1on was:

Orlgtnal Th1s is where the Aztecs got the 1dea for

their game!

Revised: This is where thHe Aztecs rece1ved their

.1nsp1ratlon for the1r sport. . e

Ashif felt that this revision "sounded better...more:'

LanQane Arts Assignment' Descriptive Composition

Ashif made more content revisions in this compos1t1on _
\ ‘_ v“(‘»t”‘

than in the others. They 1ncluded the Follow1ng

Original: As 1 was pearing through the bushes, the
monster never before seen by man, I saw ‘it was T,
asleep. .
Revised: As I was peering through the bushes at the

monster possibly never before seen by man, I saw
that jt was asleep in what appearediE::Ef-its home .
He claimed that as he "did not want to maKe the

* generalization. that 1t had never before been seen-.by

T

ma posswbly was good to use there



He a]so added more spec1f1c 1nformat1on by inserting '
_the sentence: '7?'
y ‘
- It was nestled in 1ts -€@normous b1rd 11Ke nest in a
.. clearipg in the forest...The ground beneath me began
to tremble. Ashif stated that these sentences were
- added because they- were "descriptive".
Other content revisions he made 1nc1uded
' {’ Original: Th1s monster was a large creature. He was

« almost twenty meters tall He we1ghed about two
tonnes.

Revised: Th1s monster was a large creature It was
almost two stor1es tall and we1ghed about two e
tomnes. . @
: (i
He fe]t that this compar1son was-easier to visualize. He
—also de]eted the sentence |

The legs of th1s incredible beast were thicker than
a house, v

because it was "too childish" a statement.
The Category of Style revisions that Ashif made in this
composition included the following:

" 0rfiginal: The monster jumped to life.
Revised:_The monster immediately jumped to life.

Original: HoweQer, hts tail was only three meters in
ltength.
- Revised: Hls tail was only three meters in length.
Or1g1na1 The beast trotted over to the monkey
carcass and started feasting.
Revised: The beast trotted over to the monkey
carcass and began feasting.
. - An organ1zat1onal revision was also made in this
oompos1t1on Ashif deleted the first sentence. It seemed as
-thdUgh he was hungry", in the fourth paragraph and 1nserted‘
 the follow1ng as the last sentence in the paragraph
Perhaps.1t was not as frightened as it was hungry;

He felt that this shift "sounded like a natural
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.Drogress1on " He also chose to leave an‘extratline before

the f1nal paragraph to ‘g1ve 1t separate emphasts
Onggzagain the maJor1ty of rev1s1ons in this

, compos1t1on were mechanical, spec1ftca11y spell1ng and

punctuat1on ., '

Sooia1'Studies Report: Theopygmy'Report

The final writing task in this‘study involved a social
;stud1es report on the Pygmy c1v1l1zat1on
| .. The revisions 1n this wr1t1ng tasK involved ma1n]y
Mechan1cs,and Style, although conscious changes werewalsoy_

made .in Content. The revisions which involved Stylehtnb1uded
: . : « B -
the following: » .
Original: Th1s type of house, wh1ch is the. on1y type
~of house known to the Pygm1es, takes only one to two
to make, yet it can stand for about two months.
Revised: This type of house, which is the only type
of ‘house known to the - Pygm1es. takes only one to two

hours to constuct yet it can stand for about two’ *r};ffﬂ

months. ,

0r1g1na1 It is very warm, so‘they fee]‘they do not
need any other clothing.. o : .
Revised: The climate is very warm .50 they feel they
do not need any other clothing. ‘ o

L Orig1nal They m1grate to allow . food not to become
scarce .in one area.
Revised: They m1grate before food becomes too scarce
in one area.

Ash1f felt that these Category of Style rev1s1ons helped to

o+ st

' clarlfy his 1deas "The words became more effdbt1ve. he
stated. qjyzﬁﬁm |
| The final draft of this report inc luded the add1t1on of

~ one entire section: "Elephant Hunt". Ashif included. this



‘contents as well as a glossary ' 'to mpke it 100k more .

professional” .

fd1ff1culty 1n wrté%:

”paragraphs the eas1est to c ﬁ;

A
3

b

S
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partioular section because'he fel® that it was 11mportant to

make the seot1on comp1ete 1t gave more 1nformat1on on the

' Pygmy 11festy]e : h AT | | "J L ‘\.ﬁ',

The final draft of thls report also 1nc1uded a table of

L

‘-AnaIyses of the Pre-Study and Post- Study Interviews

In the pre study 1nterv1ew Ash1f 1nd1cated that he

»enJoyed wr1t1ng, although he does 11tt1e out$1de of what 1s

’requ1red for sohoolt Hevpartlcularly.enqoys creat1ve.types

<«

of wrltlng

‘1 1like’ wr1t ng poems and fictional stuff because I
don”t have 0. go look up facts and stuff. ;f§~

‘ﬂn wr1t1ng composat1ons, he stated that he had the most

) y:‘??‘
:1ntroduct1ons, and creat1ng

'approprlate tttles In contrast he found developmental [fd!“
G -

Sé. e

9when asked what he tﬁought made a good compos1t1on and

‘f,uégt was 1nvolved }n wr1t1ng a good compos1t1on he

'Jresponded ‘

You' ve got to have good sk1lls, than properly, and - .
be able to keep your mind on -the subJect “You’' ve got -
to. have good grammar, formal words...You' ve got to

be able. to spell well and use. good punctuatlon . But

to write well, you've got to be in a good setting I

like 1isten1ng to music when I write my

compos1t1ons

He goes" about the process of wr1t1ng a compos1tlon by
.thinking about 1t for a few. m1nutes Then, ‘after

I’ve thought about what my essay is going to be
about I put my ideas on paper, -form them into

¢
v ;
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.'sentences, then 1nto paragraphs ‘Then I put my '
paragraphs into ordeg, ..then I think of

conclusion, 1ntroduct1on and title. I p ace my —
weakest ideas first in a paragraph, then a strong
jdea, then my weaker ones...so most of the: ' :

e jtement is in the middle. I l1ke to vary the
fw/4§:s1ng and exciting*parts. :
Ashif stated that he does employ some form of
X self- evaluat1on before he hands in a compOSItton

-1 read over and’ check the spe111ng punctuat1on.
grammar and informal words. My Dad evaluates my - :
ideas and tells me whether they’'re good or not. My
Mom is a legatl secretary, so she knows a lot of
stuff. She checks for spel]ung and punctuat1on -

Ashwf'understood the term revws1on to meéan: "...doing

-

over and for m1stakes . He added
When Iasfar~ v-ng'my essay. 1 g1ve my m1nd a
break for a:¥pw.minutes, and read over what 1've
“written. I1f it~sounds good, I leave it. If it's
really bad, I get Pld_Of it, or'add better things to-
it o get Al ‘ . .

' As he,vas about to embark ‘upon - the study he remarked

I tﬁ1n. that thfé 1s a good study. It he]ps people
¥Ke We y aid T to- get ‘involved. I never knew what
a wor 5t eSSOP’W35m€efOPe My mother uses it, but
I ;nevér watched hef think this study will be a
rea1}y good advantage to us.

L Ih the post s tudy 1ntgrv1ew, Ashif remarked on the

Drre e

benef1ts that he exper1enced.w1th comp051ng on the word
processor ' ‘ ’

y 'I have more. conftdence 1n ma% hg changes now By
-~ typing | was reluctant to ad ‘anything. Now @ can
" double-space without'pre§s1ng the: return bar. It's
so easy to delete what you don’ t wiht, and insert ,
‘what you want...l've made more changes in writing on
" the word processor, because I knew -1 wouldn’t have -
to'do it all over again...It's 'a good way of =~ - -
wriiting...you can make a- lot of changes, and do a -
- lotof th1ngs to make -your wrtting come’
. alive...Writing is “fun. 1 enjoy using the. computer
1 enjoyed writing before but mot as much x

-

L
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Although Ashtf identtfieduseverat advantageseto '»v |

ut1ltz1ng the word processor in wr1t1ng his composttions he

'felt that being éb]e to‘"change paragraph order. do bold o

'ﬂt1t1es and 1ta11cs were the best advantages

He also c1ted one d1sadvantage "1t takes 1onger to
type than write. , o .

: 1 of the Wr1t1ng tasks‘ZOmpleted for’ th1s study. he’ _

h '1nd1cated -that he found” the f1rst expos1tory compos1t1on onv
f"Tennls. the- most d1ff1cult'to~compose-because "1 had to 4

thinK a lot". He preferred the: wr1t1ng tasks where the

-general top1c was asstgn&d because he could st1ck to one

‘ th1ng and not change (his) mind” | |

| Regard1ng,hts attitudes to revtston,vhelfelt thatw

revising more hetpedbhim to "get better'marks" He also

.radded that he now ‘uses computer termlsology when speak1ng

about revision: e o y"l

1 use words like delete, 1nsert and - format now when
I talk aboutvwriting 1 d1dn t use them before.

He stated that he found the word processor part1cu1ar1y
usefu] 1n writing h1s sdc1al stud1es report because. .1t;was
a lot of information, and I could’ comp1le‘1t easier”. In_-e
conclus1on he added:: | | -

I would 11ke to see a couple of’ computers in the
classroom. 1 fh)nk they would help everyone.
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Summary e

Ash1f cons1dered h1s 3001a1 stud1es report on the Pygmy
’c1v1l1zatlon to be his best effort dur1ng the s(rdy ‘He.
- found 1t much eas1er to do report wr1t1ng on' the computer
than w1th pen and paper. Although Ashif's stor1es var1ed in -
'length he appeared to put a great deal of effort into each .
of h1s wr1t1ng tasKs He enJoyed the language arts
asslgnment "Homemade Monster the best because lt was -
screat1ve wr1t1ng Ash1f s retrospect1ve comments were
spec1f1c and re]evant He seemed sat1sf1ed w1th the tasks he
~'completed for the study and was qu1te eager to d1scuss the o

thought processes involved in h1s_wr1t1ng.

el



E publ1c elementary school from grades 1 to 6.

Wes ley - - i

| B1ograph1cal Sketch
Wesley is the second of three ch1ldren He has an older
,brother and a younger s1ster H1s father is a Secur1ty
"Investlgator for a. telephone company, and his mother is a
v°homemaker, lhe‘fam1ly lives in a 51ngle_famlly.home‘1n-the:
city of St. ‘Albert. Both parents, and;WeSley himselt;'are“ |
'Canadlan born. o o - ik%L | |
| At the t1me of the study Wesley was 12 years old Th1s f
is Wesley s f1rst year at the Jun1or h1gh school. Pr1or to

enter1ng this part1cular school Wesley had attended a local

” .

School records 1nd1cate that Wesley is an above average
'student in all subJect areas.

lee Ashif, Wesley-has a different teacher -for each.of -

I

AL

his core subjects: language agtsn soc1al stud1es. math, and
SCience The optlons that heaenrolled in this year are
'env1ronmental educat1on and French Thedgeneral consensus
among his teachers 1s that Wesley 1s a consc1entlous,
respon51ble student, and a-h1gh ach1ever ." He has earned
5honors“ certificates dUrtng-the coursevof'this school year}
Cg;cernlng'Wes]eyis writing, his,language‘arts‘teacher‘
commented, o . g ? o '
Wesley 1s‘a very creative wr1ter He:uses his
imagination well. He has good command of the English
vocabulary, and his grammar usage is good. His

written work is often typed and he takes pride in .
_ ‘what he hands in. #



Wesley s parents recalled that he attempted to wr1te

”‘and enJoyed reading at an early age They recall several

1nc1dents in K1ndergarten when Wesley would sit on h1s

!vﬁteacher s. Knee and read to the class. Concern1ng’Wesley5s

| present reading7hahits his mqther'remarked,' . |

" He needs to be encouraged to read He does not read

voluntarily. We try to encourage h1m to sign out

library booKs. _- . N

‘ Wesley s parents stressed aTso that they generaTTy read

',hls wr1t1ng before it is pnesented to the teacher As well,

they frequently engage in open d1scu510ns w1th their |

chITdren, and encourage 1ndependent thinking.

-yi Wesley s parents 1mpose some restr1ct1ons on his

t télev1s1on v1ew1ng His free t1me 1s often spent with h1s

Commodore 64 The famlTy v1ews mov1es mainly at home on

the1r v1deo cassette recorder They are carefuT to choose

mov1es that are acceptable for family v1ew1ng | . ~
The famlly s trave]s ma1nTy include the prov1nce of

Br1t1sh Columb1a where they visit grandparents dur1ng the

;‘summer vacat1ons _‘ _

WesTey S parents have been generally pleased wi th h1s

“progress in schooT - ' |
Wesley's father noted" the foTTow1ng at the concTus1on

of the study: |

°

The pressure to operate the word processor and
become familiar with it has been good. Wesley wr1tes
very easily, very readily, without any coaching NOW .
It has been of benefit to him.. 1 just recently
approached Wes to encourage him to write for
pub11catlon I receive the Alﬁgrta ‘Authors’ .
~Bulletin, and they have various opportunities for ,
publication that I would like to see him attempt to



. T
undertake...The word processor is a marvelous_ttme'
saver. There is Just nothtng 11Ke it...not since -
sliced: bread ' g
bAdded Wesley [ mother

On the whole it has been a good exper1ence for him.
He s ga1ned a lot of valuable knowledge

"AnaIMSes of the Category System of Rev1s1on 3 |

. 51.3% of Wesley’ s revisions were: 1n the Category of -
, Mechan1cs (grammar, spe111ng, and punctuatlon) The ma30r1tyt,
of these rev1s1ons were. made in the Soc1al S?ud1es Pygmy

. Pl A
Report This was expected vas the Pygmy Report was longer,

and much more detailed than hls other compos1ttons 40 3% of?y.»"

P

Wesley s rev1s1ons ‘were Th the Category‘of StyJe. O 8% 1n

- _—)

: the Category of Content and 7 6% 1n the Cagegory of L i»;i”
. . {K . :§= . . ., '.""'. ,“. <). e

i« : .y

Organizat1on _ m,_‘t . RGN
. .1.;, . c o, .Y . p .
Wesley accounted for hts htgh number of rév1stons 1n,'%

¢

the Category oﬁgptcﬂhntcs by”say1ng that ﬂ 'f}('.~ ..:7',

A lot of those changes were typos, because whentyou
type fast, ‘and you' re thinking at:the,same time when
- you' re ﬂw1t1ng,.1t 5 easy to make hots of m1§taKes

Wesley 1nd1cated that the rev1smons made in the other
_categortes, part1cular1y in the Category of. Style were
revisions that he .spent more time w1th

When 1. was. chang1ng the wording . in a phrase or
sentence, or when | would delete some things, I
thought .about it a lot more, because it always
_changed the way the compostt1on sounded’. ’

‘When questloned regardlng h1s relattvely low revision

rate in Content (0.8%), WeSHey prov1ded the fo]low1ng

explanation:
! .
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1 don’t have much trouble in dec1d1ng what I want to-
say usually. I usually Kknow what I want"to say...l
~ mainly have problems with how I want to say it.
' After I've- thought about -a composition- for a while
~the ideas Justf T &and I usually 11Ke them so 1
Keep them. ) v , S

8

»‘The rev1s1ghswﬂﬁﬁy%rm1nd1v1dua1 compos1t1ons w111 be'

crfl

ﬁdiscussed in the follow1ng section.

]
~

Analyses of the Compositions. - : y . ‘jg'asx'

A

I

FirstvEXposttory Composition::Informative-V‘

—Compos1t1on .

L1Ke Ashuf for h1sff1rst compos1t1on Wesley was asked )

' .to des%r1be gometh1ﬁg‘f, ;gnew more about than anyone

else in class. He chose;;o'wrtte about ‘the- S1amese cat
.because the fam1ly possesSes'one as a pet “
. 51.3% of Wesley's rev1s1ons in. th1s composwt1on were
class1fied under the Category of. Mechan1cs, and 40.3% were- .
class1f1ed under the Category of Style The"revisionsuin'the.
Category of Mechan1cs were ma1n1y typ1ng, spelling, and
punctuat1on errors. A clar1f1cat1on of the percentage of
'rev1sion2 made by Wesley in each category is presented as
Table 3 at’ the closé”of this chapter | ’ |
The revisions in the Category of Style 1ncluded the

fo]lowing

0rig1nal It has very 1nterest1ng charecter1st1cs
Revised: It- has many 1nterest1ng character1st1cs

'Ongqinalz Some of these are._1tfs very,slender bodyi Lt
N . ',"3':"" v . R ‘ ] . . o g g
R I .

~rhd
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g 1t‘s unique v01ce, 1t’s very pretty colors. and some

of it''s strange habits.

Revised: Some of these characteristi 1nc1ude 1t.s
slender body, unique voice, pretty co ors. and
strange hab1ts : :

. LOrlg1na1 I will start w1th the Siamese’ s color

(because it is it’'s best charicteristic).
Revised: I will begin with the Siamese Cats color
(because it is: 1t’s best character1st1c)

Original: The Siamese comes in many diffrerent
01rs€VSome of these colrs are: choco1ate brown;
red?” cream; white; and black. s

Revised: The S1amese comes in many different colors.

Some of these colors: include: chocolate brown, red;

cream; wh1te, and b]acK

0r1glnal The\colors of the Seal po1nt Siamese, in
my opinign, ‘are the prettiest. This type has a
chocolate brown face, tail, feet and sometimes
stomach. T C '

Revised: The}colors of the Sea]-Point.Stamese in my

opinion; are the prettiest. This type has a
chocolate brown face, tail, feet and sometimes even

a chocolate brown. str1pe on 1t s stomach

0r1g1na1 A]] Siamese have a very snake l1ke head
and, body. This is one of the charecterwst1c that

- makes them special.
Revised: All Siamese cats have snake 1ike heads and,

: 53».'

bodies. This is one of the many character1st1cs that*:

makes them spec1al

s

Original: The Siamese has a veny-special'vo1ce

‘Revised: Siamese.cats have a very spec1a1 voxce

_-0r1g1nal ‘Some people d&alwke it very much because

it is considered very robgh and irritateing.:

Revised: ‘Some. people dislike it very much because 1t

is cons1dered quite rough -and 1rr1tat1ng

Original: This breed of cat has many spec1a1 hab1ts

and facts about

i
Revised: This bre;h of cat has many spec1al hab1ts

and facts concerning 1t‘,

Or1g1nal They were first g1ven to the-King of Siam
was given asorted Siamese cats and he bred them and

sold them to others. The cats were named after their.

original country and that is how they came to be
known as Siamese cats.

Revised: Assorted Siamese cats were given to the '
<K1ng of Siam who bred and sold them. The cats were

[3
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named after the1r or1gtnal country- - Slam‘4nOW'known s

as Thailand), and gpat 1s how they came to. be known“-;. e

‘as Siamese c¢ats e FEE ' r_ﬁ_;f
: E o . " é ;
Wesley s ma1n concern 1n these rev1s1ons was&chooéﬁnq
'y
prec1se d1st1nct1ve, words to descr1be what he wrshed tos g
say:. | | S 3 : | : , h ', _,..; 4:
" I wanted to pick good words. 1 had to think about™
making sense with the words. I wanted to choose the
right words so that the reader w0uld be clear and 2
not confused. -
X R |
Second E#Qos1tory C0m0051tﬁon Choos1nq One 5 Dwn o

Parents

«

For the second compos1t1on, Wesley was asked to expand¥~7'

or comment on the quote: "when I was 5 or 6 I dec1ded that

*

one of l1fe S greatest 1n3ust1ces was not betng able to

T

~ choose your own parents | ffi;
In compar1son to.the other comp051t1ons. very few
‘rev1s1ons were made in th1s compos1t1on, however, the-
‘revisions that were made were d1v1ded equally between the |
Category of Mechanics ‘and the Category of Style
| The rev151ons in the Category of Style 1ncluded the

-4

follow1ng

"0r1g1nal Every day it was clean up your ‘room!" or
something 1ike that. :
Revised: Every day it was clean up your room'“

"It's past you§ bedt1me" or something s1m1lar

Orig1nal 1 had" w13hed I could have choosen the

parents 1 wanted. Parents that would-let you ‘do

anzég}ng you wanted; sléep all: day . or stay7h9me from
. SC

Revised: I w1shed that it could have been posslble
_;to have choosen the parents I wanted parents that



o

0r191nal
getting into my pyjamas dnd doing my teeth. .
1 went through a nightly routine of gett1ng

. into my pyJamas and brushing my. teeth.

Revised:

‘f0r1g1nal

~ could watch ‘the television set unless I was bad
] often wish though that I
,‘had the opportun1ty to choose my own parents.

-

,would let y0u do anything you wanted; sleep al] day
- or stay home from schoo1

I went through a nightly rout1ne of -

I was shaken awake every morning by my

~

¥

Original: I 11Ked it when I was young in th1s way.

- could watch the television set unless I was bad and
"~ I never got homework, but often I wished that I had

the right to chose my own parents.
Revised: In some ways, .I enjoyed being 5 or 6...1

I never got any homework.

1 was shaken up every morning by my mother

‘‘or bigger brother and 1 wished that they were dead.

. -Revised:

~.mother or bigger brother, and I w1shed that they
. werg’ dead L) :

65
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and

N

In h1s retrospect1ve comments Wesley c1a1med that he

found th1s part1cular compos1t1on difficult to wr1te

However

the rev1s1ons he made were: ma1n1y to clar1fy h1s

po1nts as well as’ fo better express his thoughts

Th1s was hard to write because I couldn’t think of
much to write. That's why it’s short. It’s hard
trying to .think like a five or six year old...The

changes '1-made were so that the words were. more

_better su1ted -for what I was saying..

.jsoUnded better

. 3 B
. . ¢ - i
. - ir N B :
LA . P . . c A

Narrat1ve Compos1t1on

They also
[ ]

-t

u v ’#iir"

o

Mistaken Identity

For the th1rd compos1t}on, Wes]ey was asked to compose

an. or1g1na1

\
_tdent1ty Agaln the rev1510ns made 1n th1s combos1t1on were

humorous anecdote based upon a case of mtstaken

l'd1v1ded between the Category of Mechan1cs and the Category |

‘r;"of Style The rev1s1ons in the Category of Mecha 1cs

..\. ,

+
. " .-./' »
. N ~ -
. " N N M . '

)



: 1ncluded mainty“spell1ng errors and punctuat1on correct1ons

The revisions in the Category of Style 1nc1uded the

following: . f } ;?‘v‘“.f;.

Original One day wh1le 1 was Jogg1ng down the TR

. street reading my da11y newspaper and listen1ng to
" my headset, I was suddenly tripped irito a manhole et

that I did not know was in my path.
Revised: One day while.'l was jogging down. the street
reading my daily newspaper and listening to. my =
headset, 1 suddenly tripped into a: manhole that I
did not know was in my path. -~ .,

-0r1g1na1 eg 1”7 1anded 1 felt an awful pain in my %

- leg. 1 tri to get up, and when I-did I looked down
with fright and saw my leg hanging by the skin.
Revised: As I landed, I felt a throbing pain’ in my
“leg. 1 Ir1ed to steady myself, and when I did, I -
looked down with fr1ght and saw my leg dangl1ng by
the sk1n . L £

\0r1glna1 I was sat down at a table and was turned
to face:a short man in a sujt and tie.

,Revised: | was seated down at a table and turned to

" face a short man in a suit’ and tie. N o

Original:: "This 1sn t the one!" ’
Rev1sed "Th1s isn' t. the one'“ he shouted.

Orwg1na1 These people were look1ng for a Md@sy Rock

and I had been taken hostage because of a mistakert

identity!

Revised: These- people were looking for someoné-named
- Mugsy Rock, and I' had been taken hostage because ofa

a mistaken 1dent1tyl

_W sie§\:3a1ms that the majority of - rev1s1ons made 1n

- this compos1t16n were for the purposes of add1ng var1ety and

achtev1ng spec1a1 emphas1s d
I changed the words around because I didn' t want it
to be boring. ! wanted*to make the words stand out
by themselves so that they would be more effective.
-1 also wanted to surpr1se the reader sort of
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vcomp051t1on because of hws 1nterest in th1s subject whlch
4.had'been generated by his father who' 1s a collector of/r
1nformat1on on the subJect Wesley spent 11tt1e t1me
»c0ntemp1at1ng what to wr1te he said, because he had wanted
~to write on this topic for some t1me but the opportun1ty
“had never ava1]ed itself.
| Dnce aga1n the rev151ons made in this compos1t1on were

d1v1ded between the Category of Mechanics and the Category
eof Sty]e The revisions in the Category of Mechanics
inc]uded,typ1ng errors, spel]1ng errors and punotuat1on

corrections.

The revisions in the‘Category,oF Style ingjuded'the-
following:. | | | |

Original: It .is called'Halley s Comet because of the
.man’ who predicted it's return.

Revised: It is named Halley’s Comet after the man

who predtcted it's return.

Or1g1na1. Edmond Hally was an Astrologer.who lived
in England. He saw the comet travel past the earth
and predicted its.return 76 years later and then
again 76 more years later and so on.

Revised: Edmond Halley was an Astrologer who lived
in England. He saw the comet travel past the earth
and predicted it’s return every 76 years.

Original: Of course by the t1me it came back Mr.
Halley was dead.

Revised: Of course by the time it returned, Mr.
" Halley was dead.

Original: In commemoration of him the comet was
named after him and this is why it 1s ‘Known as
Halley's Comet.

Revised: In commemoration, of him the comet was
named after him.



Orlg1nal Five space probes have been sent to mee*
with the Comet.

‘Revised: . Five space probes have been ‘sent to
rendeiVOus with the comet. :

AThis was one of Wesley’é'most'enjoyable’compositions‘
. The few revisions he made he felt were to. further clar1fy

‘-po1nts as well as to add var1ety

) [
I Yiked doing this compos1tlon a lot. The changes 1
made in this one were mainly to make clearer sense
and for change generally.

o -
Lanquage Arts Ass1qnment Letter to NASA

Followlng the danuary 28, 1986 tragedy of the United'_
ates Challenger space shuttle explosion, as a Language '

Arts assignment, Wesley was requ1red to write a letter to
NASA describtng his feel1ngs about the incident. H1s letter,
‘along with- the other letters wr1tten by his classmates were
then ma1led to NASA The impact of Knowing that his letter
would be read by "important people ‘at NASA appeared to give
Wesley the added incentive of writing for‘an'aUdience-other
than his language arts teacher or the researcher of this
study | ' |

In contrast to h1s other compos1t1ons, Wesley ‘made very
few rev151ons in the. Category of Mechanics 1n th1s letter.
H1s revisions were ma1nly d1v1ded between the Category of
Style and the Category of Organtzat1on Wesley set the
'follow1ng rev1s1ons apart as separate paragraphs, and the '

researcher classified them under the Category of

. Organization.



d0r1g1nal My name is Wesley R and I am a
- grade 7 student at ------------ Junior: High School

in St. Albert, Alberta and I thought you might be
interested to know how a regular civilian feels
about what happened to the space shuttle Challenger :
on Tuesday, danuary 28, 1986.

‘Revised: My name is Nes]ey*------j-- and I am a
‘grade 7 student at ----d------- Jdunior High School

in St. Albert, Alberta, Canada. 1 felt that you v
would. be interested tp know how a regular civilian
feels about what happened to the space. shutt]e
Cha]lenger on Tuesday; January 2, .1986.

Original: It was a very’ m1sﬁortunate acc1dent and 1

was sorry to hear about it. 1 feel that space
exploration should be continued and also feel that

- 'the astronauts that died would feel the same way.
“Revised: It was a very tragic malfunction and I was

saddened to.hear about it. I feel that space

_exploration should be cont1nUed regardless of this

tragedy. I am certain that the astronauts who

‘perished dedicating their time and effort to th1s

m1ss1on wou]d feel the same way.

“Original: The future of many Kids around the wor 1d

depends Upon what becomes of accidents like,this.
Revised: The future of many cHildren around’ the .-
wor 1d depends -upon what becomes of accidents like
this. What is important is that we learn from this
tragic event so that we can do everyth1ng poss1ble

-to prevent it from occuring. aga1n

v0r1g1na] When 1 came home from school that day I

was amazed at what had happened and I had hoped that
there would be something good from it. I' was sorry

. to hear that all 7 people-had died but [ feel that
it was a good idea to finally send a civilian up

Revised: When I came home from schdol that day I was

- shocked at what had happened and I hoped that

something good would come from all of it. I was

- distressed to hear that all seven astronauts had

died. 1 do however feel that it was a good idea to
finally send a citizen passenger to space. The
chances for civilians to travel in space is
approaching more rapidly.

v0r1g1nal I hope that yod w1llxkeep on trylhg and

that something good comes out of this misfortunate
exper ience. '
Revised: 1 hope that you will continue in your space.
exploration efforts and that we can all learn from
this terrible tragedy. 1 feel that you are dcing an
excellent job in space exploration and | would like

P S
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: you to Know ‘that ~you have my complete support

Once again Nesley felt that the rev1sions he made in
‘th1s letter weit ma1nly to ach1eve spec1a1 empha51s by
kselect1ng precise distinct1ve words He was qu1te pleased
'w1th the f1na1 product, and cons1dered 1t one of h1s better
| 'WOPKS | .. ,. . . -. | .
fI wanted to make th1s letter sound formal because‘1t
was going to NASA. 1 tried to pick words that '

sounded more formal. I think I did- pretty, gqu 1n
this one. I l1ked the changes that made

e _.'A  Social Stud1es Reggﬁt Thehqumy Report

. The f1na1 wr1t1ng task: 1n th1s study 1nvolved a Soc1al
Sudies report on the Pygmy c1v1l1zat1on The rev151ons 1n
1, th1s repo, t ‘were 1n the Categor1es of Mechanﬂcs,_Style. and
Organizat n. The rev151ons made 1n the Category of
Mechanwcs were ma1nTy correctlons of: spe111ng and '
puncnyatlon errors. The rev1s1ons made in the Category of
-Style were as follows: 14',, ) | fﬁ '

','Orig1nal The pygmies have rema1ned unchanged for -
"about 6000 years. They have made little contact with -
any other civilization exept a near by village where
they get most ,of their weapons and harvested food. '
Revised: The Pygmies have remained unchanged for
about 6000 years. They have made little contact with
other. civilizations except with a nearby village -
~ from where they receave most of their weapons and :
harvested food. .

-Origihal The. groups populatlon has remained at
about 00 for 6000 years. This is because the
pygmies do not allow outsiders to join the group.
- Revised: The group population has remained at about
40 000 for approximately the past 6000 years. This
- is because the pygmies do not allow outsiders to
join the group

: I o

By -



ﬂf0r1g1na1 The pygmies appearance 1s quite seriousA

- .Revised: The appearance of the pygmies is qu1te'
- ser1ous . v e, Do ‘

‘ 0r1g1na1 The groups homeland is 1ocated in Zaire in.

the Ituri Forest.

: gpv13ed The homeIand of the Pygm1es 1s 1ocated in
a , _

ire in the Ituri Forest

0r1g1nal In the groups homenand there are sect1ons?

‘where ' the people may build their huts. They are

generally set in a c1rc1e but it is not the law.

- Revised: In the group’s homeland. there are sections’

Original: The terraﬁ

~ Being in a rain foR

where the peOple may bpild their huts. They are

generally set.in . g LK Rjut th1s is. not a law

-

;,Itur1 is very rough ’
2 regularly leave it.
§2TS generally quite damp
wsually. quite hot.
Revised: The terrain in the Ituri is very rough.
They live in a forest and do not regularly leave ‘it.
The rain forest is generally quite damp ahd the'
temperature is usually quite hot o4

They live in a forgs

Orlglna1 The way they preserve and cook the1r meat

~is to smoke it over a fire, and to dry the plants.

Revised: They preserve and cook their meat by " R
smoking "it over a f1re and they also dry the s
plants. - ‘ :

0r1g1nal Every family has a hut to live in. The
floors are covered with Mongongo leave mats and th1s
is what they sleep on and sit on.

Revised: Every family has a hut to live in. The .
floors are covered with Mongongo leaf mats and this
is what they. sleep and s1t on. - .

‘ - Wesley’'s main purpose»for.these revisions was to

- Formalize his writiné byvoresenting the information in as

factual a way as pgss1b1e He says he wanted to 'straighten7

up”

0

a few th1ngs to accompl1sh this:

- Because this is a report,,and not_a composition ¢
- assignment, 1 wanted to really be clear in what~1 .

was saying. Most of “this report - or probably all of
it - is just facts. I' think“that it's important to

'make sure that the .facts are aCCu;aég,andsinat
you've explained them well That‘ inly why 1 made

these changes

7
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In hls final draft Wesley added a- few organ1zat1onal

changes These 1nc1uded the add1t1on of a conclus1on as

” well as a tabte of contents A title page and the 1nc1us1on

"y

'S

. that 1nvolved the Tess ser1o-_

;~ effect1Ve wr1t1ng 1nctuded the fol]ow1ng

of a few maps, ma&e the report comp]eté Insh1s
retrospect:ve comments Wes ley added the fOIIOW1ng
I added a separate‘ponclus1on and a table of

contents because I tvanted it to look more
“formal...more like a report. That was easy to do on .

the word,aipcessor B
| e A ‘.‘ .

Analyses oﬁ the Pre Study and Post- Study Interv1ews

J'j' In the pfe study 1nterv1ew Wesley 1nd1cated that he

generally engoyed wr1t1ﬁg part1cu1arly the compos1t1ons‘

QAhemes H1s thoughts on N

-

.t EO

¢ T think that if a compos1t1on has a. good p1ot to it

‘.", and if the person writing it has good sKills then

At s probably go1ng to be pretty good...l also think

.;that the way you word th1ngs . Yike using formal
lgnguage is important...It's. k1nd of hard to = -
explain...Like my favorite-author.is C.S. Lewis, and

1 like the way he writes. 1 don’t igow why, bmt 1

"' do. He writes good adventure. storiess ,The one' T
reading now is called: The Lion, The: Witch and *he SR
Wardrobe. I really like 1t because it's full of I

adventure and action. . . <. o

1

Wesley 1nd1cated that he often f0und 1t d1ff1cu1t to
\I
begin a ptece of wr1t1ng However, ‘once that obstacle was

"overcome, ‘the rest tended to. come along Upon complet1on |

of a compos1tlon ass1gnment he genera1ly shared h1s wr1t1ng

'w1th h1s mother, who checKed 1t for oorrectggrammar,.

vspel 1 tng and punctua.twn

EA Nesley understood the word' rev1s1on fo‘ﬁe&h'

_'“check1ng ?or puncfuat1on and spe111ng ; and added

'-( )
: - e i . Yo ‘
e ’:‘“ : :
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oA Once in while when I'm f1nished I'11 Took at the :

' study and wr1t1ng on the computer. he commented

. . \I“}’

" words 1've used and try. to 1mprove the . word1ng .but
not that often _ _ . .

When asked how he felt about part1c1pat1ng in th1s

';’-.,'._ . :
e ’ L
/ L e

'*;‘j~1s do1ng in compos1t1on class.

comments ‘ﬁ R _,"" . o ‘-;’7' ¥ fﬂ

'Well I th1nk 1t’s better than wr1t1ng, although you :
m1ght lose some of your printing and wr1t1ng sKillg"
if you use a word processor. too much...l think it's -
‘easier because ydu don’'t have to Keep wr1t1ng out

. ‘the composition time after fime...I'm glad you
picked me because I like doing someth1ng different
.“From the rest of my class. It's Kind of fun to do
:something different from what the rest f my class}

“
.

A L
In the post study 1nterv1ew Westey made *he follow1ng
Y

My writing is bettér now. if 1 couldn t use#the word
_processor. anymore 1 would be discouraged in wr1t1ng
~Overall l write better. The writing I do is more:
specific. With the word processor I cah go hack and
change ‘it instead of re-writing the whole thing.. In
the writing l'.ve done ‘for this. study, I've made a

_lot of changes, before 1 would ma1n1y Just write ‘it

“once and that would be it..It's-easier’to inake fﬁz"""'

changes and write better. I don’t. just look at.
‘punctuation and spelling; 1" look at word.otder and -
~whether what 1'm saying is what 1 real]y want/to say Ce
or*1f there 1s”a better uay to say Pt , S

- = 11‘0. _ . ?\‘4 :

o ‘1' ST . Swnmary u '.

stud1es report on the Pygmy c1v111zat1on to be h1s best

{t“efforts durtng the course of the study Like Ash1f he found-

ltvmuch eas1er to do report wr1t1ng on the computer than-i.

. thh pen'and'paper Even though Wesley s storles var1ed in

‘A“lengfh he appeared to put a.great deal of effort 1nto each

o

- of h1s wr1t1ng tasks H1s retrospeot1ve comments were

-
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‘s?ec1f1c and relevant He seemed satlsf1ed w1th the tasks he _"
ompleted for the study and was qu1te eager to d*scuss the

5
!

‘thought processes 1nvolved in h1s wr1t1ng o \

. o . - . . * .
. . .
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- SUMMARY , .ooncLUsmNS, IMPLICATIONS AND RECMENDATIONS_&';.. | |

K3

K4

LR A '_' BN

> v'. Overview .

. . ;,. L)
s to the reseifch qugst1onsr . ;i anl1cat1ons for

teabhxng 1dent1f1ed in the study a}: .1scussed and

‘Tresommendat1ons are made for further research
e Sumnary% 't’he'? S,"Udy o,

Purpose ‘ R, L f S f T
f'§9 . The purpoSe of the §tudY‘waa to contrtbute tq our ."’wf~ |
e s o
;?iﬁ§understana§ng of how students rev1se on word prdbessors The

T4 o BRI, ot L

“, study sought to fdent1fy the ways 1n wh1ch word processOrs

u, . ' e,
*,,ass1sted in reV1s1ng and 1mprovrng wr1tten COmpOSIt10nS, the .~ = -

4

.‘beneflts or; problems apparent the 1nslghts into the ff!'h

. ;;{fqgmpos1ng pnocess atta1nab1e from the retrospect1ve domments 45
.';lo$ the’ students, the extent to wh1ch students rev1sed inthe
jmaJor areas of content organﬂzat1on style ahd mechantcs..i.ﬁsxa;\
. as well as to'determ1ne the att:tudes of the students and |
.’the qua11ty of. the1r work wh11e utlliz1ng the word _
] processor The study also sought to ga1n 1ns1ght tntcﬁthe .*,fit‘q

; conceptton of wr1tfng held by grade seven competent wr1ters;j;”

\ - ,
; -~ 1 "
' Y ’ . ’ “‘A
x ' _ ’ 3 <
8 . 7
Y s
g LR ) ° It



Methodology . “ o
The researcher met ind1v1dually w1th each subJect at
_hts hOme s1x t1mes oveﬁ a pertod.of two. months $1x

-composlt\on tasks were performed by each student lhe _"'

A~‘ass1gnments were written as: home ass1gnments w1tr the

.fthe students to 1n1t1ate wr1t1ng

d.ed1t1ng processes 1n each of the compos1t1ons) and the :,?

"researcher present ertten top1c descr1pt1ons were g1ven to’

Data gathered were of two ma1n types - data on the

rev1s1on process wh!le ut1l1z1ng word processors, and

“personal data .Data,on ‘the rev1s1on process wh1le ut1l1zlng

o O
" word processors 1ncluded both the subJect S retrospecttve
”[,comment on the wr1t1ng, (6bta1ned by hav1ng the subJect

';rev1ew the pr1nted drafts and comment on the th0ught and

)ftresearcher s own ebservations Personal data cons1sted of

'l‘r"' .'._'.. ¥ :v . 'v . .
:.‘_.5_ o, .-,‘z‘ e T . BT O 4

ce

;'~Procedures ?or Data Analyses

5~jtranscr1pts of. 1nterv1ews w1th teachers w1th parents w1th
:the subJects themselves. as well as 1nformat1on obtalned

;from schOOl records fLQK;?”F. ”'_',"if f@ﬁag'

¥

L}

The sub;ects were found to rev1se 1n the maJor areas of
\

1;hcontent organlzatlon, style;'and mechanics._although the

'1'amount of rev1sions under each category var1ed between :

'ﬁ_"subjects Tl@ wrltten products were analyzed in terms of the »

ﬂtypes and frequenctes of rev1s1ons made Proftles of each

.fstudent were buwlt based upon 1nteract1on w1th the writers,

o yanalyses of their comments, analyses of the. written

~‘.:<
B
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o products,kand personal data obta1ned frOm 1nterviews and

school records.i Y

, ,;;Qﬁ Findings and Conclusions o |
Th1s stud& yas 11m1ted in that only two subJects were ,f'd
o-fstud1ed whtle qompos1ng Six tasks over twelve weeks All the 4'J
‘}f'comeés1tlons were wrttten 1n the hone setttng where the
: .}retrospect1ve analyses of printed process drafts a1ded in
'the search-for-answers~to specific quest1ons related to "'.*'
compos1ng with* the a551stance of ‘word processors It'is»
-"therefore not poss1b1e to genera@*!eﬁbeyond the 1imits
'1nherent w1th1n the study However, certa1n conclus1ons‘can _
- be drawn concern1ng the compos1ng processes of the subJects.

:7the beneflts and prob]ems of composjng'w1th the a1d of word ‘~.uJ” ,

'?E}processors. and theuconcept1on of wr1t1ng held by the grade-

seven competent wr1ters The conc1u510ns are exh1b1ted 1n

»

fthe form of answers to the research questlons w1th wh1ch the ;fn ¥

study was " concerned An add1t1onal conclus1on concern1ng the o

4

tbackgrounds of the two students was also reached ‘ 13';eff
v O S e oo
"In'what ways- do_ wordygrocessors ass1st in rev1s1ng and e

:1mprov1nq wr1tten com9051t1ons°
'v As categor1zed under the Category System of Rev1s1on,
' the maJor1ty of revisions made by the students were ,
‘class1f1ed under the Categor1es of Mechan1cs and . §tyle -The |
: retrospect1ve comments of the. students indicated that these‘ "‘h‘ .

"irev1s1ons were made as a result of the speedwand ease~with°

.



: an add1t1onal advantage noted by the students was how

quickly and accurately they could' ote the effect that maJor

RS

changes in the Category of Style ._=part1cular, had on the

text by merely comparlng 1t to an € ‘lier process draft or

by/view1ng the change 1nstantly on .Ee"3creen' THe students’

ab1l1ty to delete, replace move, or 1n§ert text w1thout )

LAY

affect1ng what had already been wr1tten was cl"*a

1dent1f1ed as an 1ncent1ve to exper1ment wtth

rev1s1ons in Content 0rgan1zat1on Style ang

2 What beneftts or groblems are apparent’

g

The most pronounced~benef1t reported by the students
~was the abtlwty to make qu1ck changes and Judgements dur1ng
the compos1ng‘process If a certain des1red word or phrase

escaped the students, they often explored a var1ety of
p0551b1l1t1es 1n parentheses w1th1n the text - The less
approprtate words were deleted WHen the destred word was
ways of phras1ng a certa1n'po1nt and then deleted all but.
C e the des1red -phrase, When 1deas that would ‘have bégn more.l
jd’ approprtate earl1er in. the text were d1scovered both »
students ea51ly p051t1oned the cursor to the po1nt where the
: change was’ desired made: the necessary add1t1on and then
'proceeded w1th the compos1ng . o
It wag in the Category of Style that both students ‘made

the most signtftcant rev1s1dhs It was here that they

R ol

found Somettmes the students-efperlmented WIth a vartety of *""
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R

exper1mented w1th a var1ety of words,and-phrases to add Ar

mean1ng and achteve special emphas1s by selectlng prec1se.

dlstxnct1ve words and phraseq« It was also here that they

l explored the 1mag1nat1ve and artistic use of the language

add1ng more deta1ls, by clarifying statements. and by

y deletmg unconnected statements Clearly the word/:»rocesso

a1ded in mak1ng these cumbersome tasks s1mple

Once the first draft was printed; and th% students we

. able to v1sual1ze the hard copy of the1r compos1t1on..they

by .

r

re

—— |

o were able to focus on the product 1n process and make

R add1t1onal changes ~Upon- return1ng to the screen, both

or sentgpces, or changlng their posit1on -They . explored
d1fferent ways of wording the1r 1deas, contemplat1ng the'
effect of thelr word1ng and frequently deleted what appear
to be unrelated materlal If they found the changes _
uqfu1tablf._they retur to thelr or1g1hal statements

As well, e process of . ed1t1ng on’ the word processor

{ -
appeared mucbaiess cumbersome than ed1t1ng w1th the

trad1t1onal tools of pen and paper for. both students They -

qu1te will1ngly and self rel1antly COrrected the1r:,J.

Y

mechan1cal errors 1n spell1ng punctuat1on and sentence i

‘ students made further rev1s1ons, addlﬁg or delet1ng phrases.

ed

slructure Accuracy 1n ed1t1hg became much more’ attatnable -

w1th the -aid of the word processor | . B

The most pleasurable benef1t 1dent1f1ed by both |
students was the speed with which fresh clean ‘copies of
their composﬂt1onjwere de41vered The time saved in

W ‘ ‘.‘ »(
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~ recopying and revising with pen'and_paper or typewrltepsand

cOrrectton fluid became clearly apparent to the students

rupon v1ew1ng the f1nal pr1nted draft

Although no serlous problems confronted the students

'dur1ng the course of the study, both students were st1ll

-discovering the complete uses of the word processor, even

though they were fam1l1ar1zed earl1er with the general

wOrKings of th1s wr1t1ng tool. It was through pract1ce that

the students contlnued to- learn to ut1l1ze the full

_ capab1l1t1es of the word processor. By thé t1me,of their'

last wr1t1ng task? the Pygmy Report both students had

' learned to ut1l1ze the maJor1ty of the. ed1t1ng capab1l1t1es

'Qf the word processor. although they were. st1ll not

letely comfoqfable with sh1ft1ng large parts of text.
Both students had Keyboard exper1ence pr1or to the \

study, as they had frequently completed school assxgnments‘

jon the typewr1ter Certa1nly. berng relatlvely competent
"keyboard users atded the1r ab1l€ty to ut1l1ze the word

'processor ‘as well o ;'l RARIRS - '_ e

B .
It .may - be concluded that the word processoygprOVIded a

-valuable wr1t1ng a1d for the students as it assisted them/

51gn1f1cantly with the revis1on and ed1t1ng processes

L

P M



.- conclusion that these wr1ters d1d ‘not follow the same

the r1ght word or phrase to express or describe a particular .

'po1nt Wh1le search1ng for words to defxne these details. :

'Athe students found 1t part1cu]arly useful to check for the

"-appropr1ateness of each p0551b1l1ty before dec1d1ng on the

[

rase to employ The word processor assisted

'them ;in selecting detawls for the1r compos1tion :
It provedﬂﬁhcult for trle researcher to 1dent1fy a
's1ng1e compos1ng process that was emp\oyed by both wr1ters -
Both Ashif and Wesléy used d1fferent meﬂhods of composing fz‘\\}
Ashwf sometlmes used a d1vergent abprq?ch 1n his wr1t1ng,,

-4
explor1ng var1ous poss1b1l1t1es. and mov1ng in d1fferent “

d1rect1ons,>wh1leVWesley somet1mes emgaoyed the convergent
'vapproach of narrow1ng larger 1deas to” more . detailed _
‘counterparts The students retrospect1ve comments 1nd1cated
- that the way they engaged in a part1cu]ar wr1t1ng process
depended on the type of task as wel] as their frame of m1nd
,wh1le comp051ng T _;- _

.may be concluﬁed that retrospect1ve comment of the
student wr1ters prov1ded valuable 1ns1ght for ‘the researcher

1nto determ1n1ng areas wh1ch thé stuéents conswdered

s1gn1f1cant to rev1se The researcher also came to the

wr1t1ng stages cons1stent1y The process followed was unique _

to the 1nd1v1dUa1 wr1ter.

-_4 What concggt1on of. writing - is held by the§e grade §eve

competent writers7 Does this. conce ti n cha because of
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the use of word grocessors? | , L |
‘ The pre study interviews conducted w1th both students ;

' nevea]ed that prlor to the study, ne1ther student d1d much

revising The studentg;appeared to assoc1ate rev1s1on with-,

proof reading “As. ?hd1cated by Wesley, -.‘ .:‘tj;h};/__///(%< RO

1 think revis1on means looking over: your
- composition, and making sure you have no spe111ng
‘ mistaKes ang the r1ght punctuat1on v

. and by Ash1f .
o Rev1s1on means go1ng over and checK1ng for m1stakes
R ’t'”“Bcﬁﬁ students generally enJoyed the wr1t1ng that was
5-requ1red of them for school ass1gnments but did little: y
;‘independent wr1t1ng outs1de 'school, although Ashif's parentst
"encouraged some 1ndependent wr1t1ng' partxcu1arly dur:ng
hol1days o ~\,‘ |

Wesley and Ash1f 1dent1f1ed inding descriptive words '

~and start1ng off as the mos t ch_lleng1ng areas of
"compos1ng Both 1nd1cated that t ey wanted their

. composit1ons to ' 'come - together wi he f1rst draft, and

L that they rarely retyped or rec0pied a compos1t1on foﬂ the

’fj_purpose of rev151ng

) In the post study 1nterv1ews conducted w1th both

students, it was clear that the1r def1n1t1on of reV1s1on had

tlundergone;a metamorphosis of sorts. Both nowxv1ewed rev1ston
as a oroCess‘that wasson-going throughout‘the composing
}.: precess “As stated by Ash!f | | | ’
: - ve learned to change words and sentences as I
“write. I can make more decisions about what I want

‘to say...using the word processor is a good way of
g writing you can,make a“ lot of changes and do a lot



of: thtngs to make your\writing come alive
| It may be concluded that the student writers at the '
close of the study understood revision to mean not only the
S puoce£3 of read1hg over and correcting, but a?so the process

“of chang1ng and amend+ng whtle sﬁ;l] comp031ng

" 5; To what extent qe students revxse 1n the” maJor areas K

jsuch as_con content organtzattoni style and mechanvcs}

Fifty percent of Ashif”s'revisions were-cla551¥1ed

S - These 1ncluded correcttng errors in
' ['ar, punctuatton and - typtng 30% of Ash1f"

,;were under Style These 1ncluded varythg sentence

aﬁddsttnct1ve words. chooswng effectvve structure an#'-L
’affe&phﬁcwt‘transwtlons. s~we11 as tmagtnative and arttsttc
use of language. 19% of his revisions were under Content
‘and 1% under Ofganization. | ':p' B ‘ ,'_;v . "
51 3% of Wesley s rev151ons were classtft d under /‘
B Mechanacs. 40 3% under Style 7 6% under Gfganﬁaatwon /and
:0 .8%. under Content :, 3 | h7 S ',' L 71\(
| Thus the maJdr1ty of the rev1s1ons fel} under the
Category of Mechantcs and the Category of Style W1thin the yf
' Category -of Mechantcs most of the changes made were o
correct1ons of typtng errors. However. 1t was under the
| Categow of Style-that both students made the most -
s1gnif1cant changes. it was here that they explored a

”,varlety of wprds and phraSes in parenthesis w1thin the text

~

eﬂ?; oo SR ' ‘\.\'
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”,un({l the most approprlate word or phrase was\found

Even after the f?rst drafts weregprtnted the students

. »

-‘focused on fhe\product in process. mak1ng add1t1ona]
rev1s1ons 1n the Category of §ty1e as they deemed necessary
) It may be conoludEd that the maJor1ty of rev1s1ons"
demonstra}ed by the students fell bnder Mechan1cs and Styﬂe.t -~

and that . the most 51gn1ﬁu%ant compos1tﬂonal rev1s1ons
focpurred in Style e : g |

S, e
The low rate of Conteht revts1ons appears to. exﬁst

»

because the students foc”sed %p hoW‘to say someth1mg. rather‘

~than on what to say. . S R v’

~ -

*6 Do the attltudes of the stbdents and the qualtty of the1r.'

work chanqe wh11e ut1l1zlnq word#processors’ _}

A compar1son of the. resu]ts of the pre- study and
_‘post study 1nterv1ews, as well as - oompartslons of .
hcompostttons comp]eted pr1or to the study with comp051t1ons
‘completed dur1ng the study, were used as a ba51s for
_ determ1n1ng‘the answers to @Pls research quest1on The
-compar1s1ons revealed that both students exper1enced an
'expanded v1s1on of the concept of rev1s1on. v1ew1ng at as an
on- gplng process 1n an 1nd1v1dua1 comp051tlon Their
attttudes towards the rey1s1on>and ed1t1ng proc "appeared
_more pieasurable Statements made in the post study’
1nterv1ew 1nc1uded such comments’as

Wr1t1ng is fpn. Il enjoy using the computer "1
enJoyed writing before but not as much. (Ashif)

'and,‘ LT o F.‘Vféj ‘ S



M§<wr1t1ng_1s better now. If I couldn t use the word
~ processor. anymore, & would be d1scouraged in
writing. (Wesley) e _ :

Lh K .

As Judged by the language arts teacher, the qUallty of
wr1t1ng completed pr1or to the study, compared w1th the -
'?_qual1ty of wr1t1ng completed dur1ng the study showed some

change 1n qual1ty

d_ for the study,
re attention to 3
2 T

uThe students wQJthg .comp
-demonistrated more thoroughness,

deta1l%, and more clar1f1cat1ons

A

The soc1al stud1es teacher noted s1gn1f1cant advances
in qual1ty in the f1nal wr1t1ng task the Pygmy Report He

'felt that the mateyial was presented in an orderly.‘loglcal

fash1ona; and was_1mpressed with the completeness of_the~
'report o 1: S

; - : "S - .« - \\ . u\
It may be concluded that both students exper1enced an

.

: 1mprovement 1n the quality of their work w1th the a1d of thev .

§

word processor. ‘and that th1s 1mprovement increased u§g1r

uiw‘mot1vat1On and desire to wr1te maK1ng the task more

.enJoyable for them

Implications'for Teaching
o The grade seven students who took. part in the study o
tweqe COMpeteAQ wr1ters The way 1n wh1ch they completed the
7A51x wrltlng tasks Wlth the aid of the word processor has
_1mpllcat1ons for thg teach1ng of the more prof1c1ent wrlters
"at thlS level. However what was dlscovered of the wr1t1ng
| processes of competent grade seven wr1ters as they composed

» onlthe word=processor may_also'have 1mpl1cat1ons.for the .
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teach1ng of wr1t1ng genera]ly SR f': ~ff~‘[;w'fd
Although 1t requ1res t1me for students to become |
f:accustomed to compos1ng on: the computer th1s study f%;-“

'1nd1cates that word processors have pos1t1ve 1mpl1cat1ons ;
'fiufor the teachlng of writing. ' ' | '

——p—

. A common prob em faced by language arts teachers 1s the .

';'u,re;uctanCe of students to cr1t1que and self evaluate the

f1rst draft Students frequently expect the 1n1t1al draft to
':be the, final and\only effort Th]szoften 1nd1cates that.
-‘11t le attent1on, If any, is g1ven to organization or .d

u-se~ect1on of words and phrases The compos1ng process

"-frequ1res the student to make changes whlle pay1ng close s

attention to the structure and orggnlzat1on of the
_compos1tlon | 'l ;

The grade seven wr1ters who took part in th1s studyj/
' found the word processor to be an effectlve tool for'
"comp051ng. Their wr1t1ng process became recurs1ve rather
than linear. As a result of thevease with which thevstudents_
could insert and’de1ete_their th0ughts and ideaS'at var ious.
| points in'their composition they were not preoccup1ed with
'>Just complet1ng the compos1t1on but chang1ng and perfect1ng

it. Th1s proved to ease their frustrat1on when they felt

- 3h something requ1red amendment or change

A]though th1s was a case study, the researcher be11eves
‘ tha! the exper1ences of the two grade seven students
1nvo]ved 1n th1s study can be appl1ed to other-students at -

the Jun1or h1gh leve] Ashif and Wes]ey felt that the
T e
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advantages of compos1ng wf*h the a1d of word processors were .'

/ ',' J Y

§1gn1f1cant enough to want to cont1nue comp051ng all the1r

f wr1tten ass1gnments on the computer Slnce it is generally

N

belleved that wr1t1ng prkctlce 1mproves wr1t1ng. the use’ of

the word processor has the potent1al for mot1vat1ng and

, encourag1ng students to. practlce wr1t1ng more l1berallyt-...

. I

»

Th1s in. turn has the potent1al for allow1ng student wrvters
to oont1nually focus on develop1ng and nurtur1ng the1r !
wr1t1ng ab1l1ty - ,l Fﬁ? ' l |

_ If as teachers of wr1t1ng.we are concerned about
develop1ng our students wr1t1ng ab1l1t1es,vthen 1t 1s';'*

worthwh1le to 1nvest the t1me and effort requ1red in

, obta1n1ng computers and word proce551ng programs so)that
s

students may have access to them_1n the language ar

classroom Slnce “l1teracy has traditiOnally been

1dent1f1ed as the doma1n of the language arts/Engl1sh o .

teacher. 1t 1s even more cruc1al to evaluate the- -

.1mpl1cat1ons of computer technology on l1terary sK1lls lt

is the respons1b1l1ty of wr1t1ng teachers to educate
%

_students_1n the'uses of_computers as wr1t1ng fools.

- Recommendat ions. for'Research' | o
Thls study 1dent1f1ed some of the maJor areas of :

rev1sion attempted by grade seven competent wrjters as they»

| ut111zed word processors 1n the product1on of s1x‘wr1t1ng "

tasks ' Because of the personal nature of the wr1t1 q

process. more stud1es of 1nd1v1dual writers compos1ng w1th

v .

N e

~



_&g the a1d of the word processor w1ll ass1st 1n understanding
and def1n1ng the complex act of comp051ng more clearry .
v The poss1b1lﬁt1es for further research as suggested by t"
fqth1s study are numerous Var1at1ons of the procedures -
_ emp]oyed 1n th1s study could be pursued 1n further stud1es
As weTl focus~could be placed upon subJects of d1fferent
'"ages ahdnab111ty leve]s ' o

The follow1ng ‘are examples of questlons for further

om -
- '.:1],' R

study;f3

7‘:computers-simb1y Péplacé'tﬁe tYDéWﬁﬁté* 55.3“ -

«;'f t we th1nk about the compos1ng processﬁ
el o
Ajfdoes wr1t1ng with computer affect wr1t1ng qua11ty7

. Jﬂ}jfﬂow bften ahd for what burposes are computers used in
'the wr1t1ng classroom? o .
St Are the benef1ts of us1ng the computer for wr1t1ng and
wr1t1ng 1nstruct1on wor th. the complicat1on and expense7
7: yHow much, and what types of pre p]ann1ng and’ pre wr1t1ng
.4;are 1n1t1ated by the studentverter.as;he begins to.

. compose with the aid of the WOrd'processor?ia



N

"f‘ Concluding Statement ‘dtf}Tft

Th1s study of the rev1sion processes of two grade seven*ﬂt.

competent wrlters in- the performance of 51x writ1ng tasks :
completed with the- a1d of the wqrd processor proved to be a Fﬁﬁ
valuable study for the- students and researcher 1nvolved

Through learnlng to master the word proceSsor, the students
d1scovered that they ‘had mose t1me and energy for compos1ng,i

evaluatrng, and cr1t1qu1ng the1r texts ’The computer

: succ25ded in prov1d1ng ﬁbre wr1%1ng strength tcuthe

students. but desplte th1s new power.,the onus st1ll

“N rema1ned on the wr1ter to determlne what to say, and how to

- say qt. ATthough students conttnue to use pen and paper"'

den | ~ﬁ}$’
because of easy portab111ty and managab1l1ty,‘the computer '
0

has succeeded in reserV1ng 1ts space on the1r desks
There are new and 1nterest1ng p0551b111t1es for u51ng

the word processor in the compos1t1on c]ass The opportun1ty
S ae

for new breakthroughs in-the, composi rocess Vs’ ‘efﬁpe us .

Teachers must now have the courage t: take on thfé;exc1t1ng

chaTlenge ‘ =

P
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 Appendix A. The Pilot Study,

y

. The pllot study was conducted in a Jun1or h1gh school

a,-1n the separate sdhool systeﬂ\gi the QJFY of_St. Albert.Jn tf;,r

‘*fdanuary{-1985.

e TR TN

e

Purr ses PR

The purposes of ‘the. pllot study were . to throw l1ght

"_1. The su1tab1l1ty of grade seven comp tent wr1 ers as

1subJects for a study of wr1t1ng processes ut1lf ir

- word processor K R SRR 7a,"4,
2. ,The usefulness of obtaining rétrbspectiVe comments’on :
' wr1t1ng process w1th reference to pr1nted process -

s d’afts

E 3;‘_The a551gnment of wr1t1ng tasks su1table ﬁpr ga1n1ng

"_1nsvght 1nto composing processes wh1le ut1l121ng the

' woﬁd*processor rfh
e T
: Subject
N B

'

Two grade seven students. ~one g1rl and one boy were
selected as sﬁﬁjects The students were Judged by the school

admin1stration and grade seven teachers to be competent“

' wrtters at the grade seven level, clear and fluent speakers, .

and w1lling. co operatvve students Also, the avarlab1l1ty

,5,of a home computer was - also essential to the select1on of af

\v'-'_'j ‘. “ ) » i | 97



”fProcedures

subjects.-

Each student was met w1th 1nd1v1dbally by the '

-"

.‘5 ...‘.
.;;researcher at the school The students\rere told that the ;.‘f'
'rresearcher wanted to f1nd out all she could aﬁouut how grade . "

:"seven students cémpose whtle ut1l1z1ng the word processor

‘;The researcher éxpla1ned that she would be present as the

-

‘ student composed on the word processor, ‘and - that the

'.students would be asked Qpestlons about the1r wr1t1ng

f Results

'follow1ng 1nformat1on related to 1ts purposes

-processes after the wr1t1ng task '1-,5

The students were asKed to wr1te two eXpOSltOPy \ f}
,

compos1tlons. ‘one narrat1ve compos1t1on .one descr1pt1ve
L compos1tton. and one ﬁree cho1ce compos1tion These tasks

'were completed at the homes of t_e students

At the conclus1on of the wrf ti g tasks, the smudents

1f1Were prompted to- present the1r re ospect1ve comments -on .

ip wr1t1ng w1th v1sual eference to the pr1nted protess

- drafts The students commentsiand d1alogue betWeen the
vstudents and researcher were recorded on aud1otape and

vlater transcrtbed

°
Je
) g

- The performance of the p1lot study revealed the v

ff The two students were able to compose on the word f

processor Wlth the researcher present wtthout being
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L
:excessively uncomfortable‘ Hence, grade seven comppetent'
'J}"_wr1ters were cons1dered to be su1table subJects for a
study of wr1t1ng processes ut111z1ng the word processor
2;? The pr1nted process drafts proved to be a very useful
f'means of prompt1ng retrospect1ve comments on the wr1t1n§
‘tasks"Bo*h students were able .to make much
retrospect1ve comment on their compos1ng |
3; The assigned wr1t1ng tasks were found to be su1tab1e for E
ga1n1ng 1ns1ght 1nto compos1ng processes wh1]e ut111z1ng
the word processor However to further vary. the types
"f’writing comple.'d by ‘the! students, the researcher
"concluded that a soc1al studies report shou]d als be

¥

f:lncluded as one of the tasks

'hSUmme:
| The pllot study 1nd1cated that 1ns1ght 1nto the

'compos1ng processes of students utul1z1ng the word processor
’Could be ga1ned by a study of the retrospect1ve comments ‘of;
»the students prompted by the pr1nted process drafts,_as well
as by. analyses of the wr1tten products The des1gn of the _~ .

<actual study was based upon the 1nformat1on/ga1ned in the

"¢p1lot study

.ot



'\ks,'- APPENDIX B
INTERVIEW WITH TEACHERS

[ 4

1Qo-a



~
s :Appendjx B. Interview WithiTeachers‘

The researcher het with the 1anguage‘arts teacher and
"‘the social stugHes teacher of the grade seven students Both;
_students were taught by the same teachers Interv1ews were
held with the teachers for the purpose of ga1n1ng background'
'1nformat1on on the students ?he ma1n emphas1s in the
.interviews was upon the students’ writing perﬁg_@ance Other
relevant 1nformat1on was also d1scussed

-Prior to the 1nterv1ew the researcher br1efly out11ned
to the teachers the purpose of .the 1nterv1ew The researcher
clar1f1ed quest1ons regard1ng the study. -and presented a
guide of general questtons to prompt the d1scuss1on. This
guide is included»as‘part of this appendix.
| The interview Was.recorded on audiotape, transcribed,
-fand yerified by the teachers. This data was used to but1d

1 profi]es of both students.

B
E ]

Interview with Teachers e . :
f““ﬁ
Writing ‘
1. -What are your comments on . the’student s wr1t1ng ab111ty°
2. Do you have any 1ndlcat1on that the student’s wr1t1ng is
" influenced by media, reading 1nterest, persohal
"eXpertenceshetc;? | |
3. What is your opinion of the compositions that this
- student has completed for this study compared.to what he
- normally'writes in school? |

. BT

A T
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Reading R o | _ ; | ,'f

1.

- - « .

What are your comments on the student s read1ng ab1l1ty9
Does he read voluntarily?-

Do you have to'encourage him to read°.')

Does he have any specxf1c read1ng 1nte;ests that you are

aware of”

Speaking and Listening
1.

1.

~abilities?

What are your comments on the student’s'orel language"
ability? | -
Does the student actively barticipate in-class
discussions, ‘debates, efc.?

What are your comments on the student’s listening

General

P

Is there anything add1t1onal regard1ng the student s
compos1ng processes that you would. like to add wh1ch may

be helpful in acquiring a complete picture of ‘the

. student’s Writing?

.. Do you have any general comments on the student?
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:‘_.Ap'pendix C-'.,~lnt'eryteu‘with‘-,Parents ‘

Prior to the commencement of the study, letters were fﬁ
'p sent by - the researcher to parents of both students The
iigeneral nature and purpose of the study was out11ned._and
_perm1ss1on sought for the students to part1c1pate in 1t
Both sets of parents enthus1ast1cal]y consented to
the1r ch1ld part1c1pat1ng 1n the study The parents also
consented to belng interviewed regard1ng the1r ch1ld’
-F£1anguage development j : S T
B \ The 1nterv1ews were., of an&1nformal nature and tooK
‘.pTace after the comp]et1on of the study The researcher
presented a gu1de of general quest1ons to prompt the
d1scuss1on. Th1s-gu1de 1s 1ncluded as partvof th1s~appendix.
The jnterviews were recorded on aud1otape and |
transcr1bed. This data was used to build prof11es of both

L4

- students.

“InterviewhWith Parents : yk S '(é% '
. e
.wr1t1ng
}1; fD1d your child attempt to wr1te at an early age°
2. vCan you recall any of these early attempts’ | |
3, Did you encourage your ch1ld to. wrﬁte before he. enteredby
school° .
_4.' Did he encounter any problems in learning to wr1te at |
- schoo1? | u -
7 5.. What are his grades like in language arts?

104
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8. Has your ch1ld encountered any df?flcu1t1es 1n any of
the language arts areas7 5?} [g; li?@'?3‘ o

:7;thre you aware of any- wr1t1hq that your ch11d does at.
'-home other than for school ass1gnments7~ e ;ﬁ_.

’f'é.’ Does he show you -some of the Wr1tten work he does at

4'-'”school'7 B o |

9. Do you ever ass1st h1m w1th h1s wr~1t1ng'7

10 Have you not1ced any changes 1n your child € writing

since thus study commencbd° ’; v;v

N o R
‘_11’ Could'your child read before he entered school7
,’;ﬁi-'01d he have a desire to read before he entered school’7
3.: How qu1ckly did he grasp learn1ng to read? _

4, Did he—encounter any d1ff1cu1t1es as’ he-wasvlearning to
~read? | | | | | |

5. 4Did‘you read'to hin'uhen'hé wasAyoung?

.6: ‘Did he enjoy'books. ptctures,_printing and drawing when

he-was younger° -

: 71 What were his elementary grades like in read1ng7
8. Does he voluntarily read now? o o -
9. What types ofﬁreadIng material does he enjoy?_°
10‘;§oW_does heracquire his readtng material?
11.‘Are bhere‘any réading materials'uhich you do not allown'\

him to read?

&
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: L1sten1nq and V1ew1nq'

' Sgeak1ng _

.7 Was he an early speaker’

Did he ever encoynter any speech d1ff1cu1t1es° |

~Do you engage in discussions with your son at home?

106
Can you. recall your ch1ld's f1rst words°

What is-his verbal express1on ]1Ke now?

O

=}
o
Co

J.
2.

&

]

.Does your ch11d attend mov1es7-

<]

Hdw much telev1s1on does your chwld watch° - o K

Do you impose any°p )estr1ct1ons on h1s telev1s1on v1eW1ng

in terms of time allotment orvprograms7
What are your feelings. regard1ng the 1nf1uence of

4

telev1s1on on ch11dren°

<

<

Do you have any restr1ct1ons on what types of mov1es he

-«
may view?

. Does he attend 1iVe'theatricaT;performances?A

Does he listen to radio, records or tapes?

< v

- Other Academic Areas

Are you Satjsfjedfwith:your child's general performance

in schoo]?
Does he do well in all sub3ects7
Have you noticed any d1ff1cult1es that he has

encountered? o P
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4. Is there anything that you would like to add about ‘his

performance at school?

1. Is your ch11d involved in any extra- curr1cu1ar '
act1v1t1es'7 (Spor*!gf7 Hobb1es°) , | ,Luf

‘2L_ Have you done any travel]1ng w1th your ch1ld7

3. D1d your child have any exper1ences in life which you:“.
feel may have s1gn1f1caﬁt]y affected h1m7

; A.f’Do you have any general remarks that you would 11ke to

| ,_make regarding the effects of this study on your ch1ld?

5. «Is there anYthing more fhaf you would liké to add to

‘assist me in uhderstanding3his‘writing processes better?
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T

- up in the diCtiohary'te correct

Toe

o

' §Hi First Expos1tory Compos1t1on Informative Composition:

9/ 1/ 86 - Tape 1/S1de 1
R: Okay Ashif, .let’'s take a Idbkfat'y0ur pqocess_erafts on
"Tennis". The first change you made was in'Changihg the -

spelliﬁ. ef-YOur title: "Hobbie" to "Hobby". Do you_recall'
Whathprompted you to dp‘that? |

"A:'Yeahv-'i wasn’ t too sUhé about the spe]linQL 1 looked it

t. I do that a lot.

S

,R: Cah‘yeu‘tell‘me why you added_this_addft}pnal phrase'and o

' sentehce'to the first paragraph?

‘q

[ *

e
A}

A: Um, I wanted to exp1a1n why tennis is very 1mportant to

me. 1 also wanted to expand more n the introduction.

9 .

“A Inttheveecoﬁd'paragraph. I wanted -to make the sentence’
clearer" Becauee tennis te played.all over the wob]d, eveh
though- mostly in England and the Un1ted States And saying
that it is a “one-on-one game _-_wel], it was a false

statement.

A: In the third‘paragraph, 1 deleted "at least" because I

thought 1t SOUhdedetpo”repetitiouei}and so not‘as effective.
1 didn’t like the way it sounded. '
109
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o

;u‘At I made most of my changes in the fourth and fifth

: paragraphs because I Just wahted to make it clearer by
:_chanQIng the words. Some of the mean1ngs in these sentences
were confus1ng I really 11Ked the way. it sounded when I

) ‘read it after I .made the changes e -

_A: I added a. paragraph about famous tenn1s7p1ayers before
the conclus1on because I thought 1t was important to 1nclude'

the names of a. few famous ten }

playens in a-comp051tton on

;tenn1s 1 thunk .that

'-fintereﬁitng It alsof added to the lengt of theICOmpOSitionws

In the last change I made I added “in my op1nton

7 because I thought that not everyone m1ght agree that tenn1s
is a very exc1t1ng sport - some peop]e don’ t llke it at all

/

=~ but that is my op1n1on

-



7_gﬂesle¥ First. Expos1tory ComPOSlt‘O" I“fOETéiiyelsd DR
jCompositton 25/1/86 - Tape 2/side 1 |

T
P a

'fR*‘dkay Nes. 1n th1s compos1t1on on the S1amese Cat éan you

go through and explawn to me why you made the changes you
L : o 4

did?. Ty R .l .

R

n the first change I thought the word "many

'sounded more formal than the word - "very".

W: In'the second chahge I repeated the word

' character1st1cs and 1nserted 1nclude because 1t sounded .

‘.log1cal And I f1gured “lt’ was repeated too much too.
-~§ ) ’gi_ L . : ,l ;o
- Wi The next change was. let’s see... oh ‘yeah. .. beg1n

NE
sounds a lot more, formal than "start" 'y thought ]

Il

(G1gﬁl1ng) I spelled "color wrong here 1 didn’t real1ze“;

A

1t at fhe.ttme but I looked it up afterwards because it

“figf quh&e r1ght I changed "are" to "include" here
'Mh 1t a lot better | | L

W: This change”is funny?the'way it,sounds...l’said: ;lhis'
type has a chbcolategbrounlfaCe.»tail, feet andtsometimes‘
stomach.” - Well,(glggltnglu that sounds 1ike sometimes the
Siamese Cat doesn t have a stomach What I meant to say was

L3

that it sometimes has a chocolate brown str1pe on. 1t"



lv-stomach I d1dn t th1nk that I explained how the name'.

. -

"Stamese or1g1nated very well here That’s why when I . ‘
looked' over- the draft, '] changed it. 1 think that the way 1 / o
-changed it makes a lot more sense. Mostly in th1s |
"comp051tlon, 1 wanted to pick good words 1 had to th1nk

dabout mak1ng sense w1th the words 1 wanted to choose the c

‘ r1ght word that the reader would be clear and not ,
h confused al]y 11Ked the way that the f1nal copy turned o
.outha g 2 ) B

ch

B
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ndtx E. Pre Study and Post Study lnterviews with
| ' | Students

Prror to the commencement of the study, intenvtewsvwere '

he]d w1th both students to gain 1ns1ght 1nto ‘their general

concept1on ofywr1t1ng’pr1or to oontact with the word

_processor .. The fo]]owing'questionsbwere asked at the

interviews:

I
2.
3.

How do you feel about writing in genefal?'
Do you ‘enjoy writing?

Whe~ your - teacher gives»you a composition assignment,
T » D

~ how do you go. about it?

VR

4.5.
6.

7.
8.

9.

What do you th1nK makes a good compos1t1on7

What_1s involved in writing a good comp951t1on?

How do_you‘go ab0ut organizing the ideas in your

composition?: |

What do'you'find difficult/easy’ab0ut writing?

Do you do any type of self-evaluation before hand1ng in
. your compos1t1ons to your teacher7 Proof - read1ng°

h i

'Does anyone else read your: compos1t1ons before you hand

[«/' them in to your: teacher?

10
14
12.
13,
14.

15

Do you & “any writing outside school?

Do you know what the word "revise' means?

‘Nhat sort of things do you do‘when you reyise? :

How do you feel about participating in this study?.

How'do you feel about using the word processor to

compose? o L

. How do you thinkwthe‘word‘prooessor will affect the

114 .
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‘quality of yoof Qrtting?
After the completian of the final writing task, a

~ post-study %nte}view-was held with both students. The
prrpose of this interview was to gatn comparatt;e?insight.
“into the students"genehallcon thion of Writing as

' 'vinfluenoed by'utilizing the'wo pboCessor. The fo]Towﬁng"

guestions were asked at th1s ;nt rview * N |

1. Has your writing changed as a rdﬁult of us1ng the word

processor?

. Has the‘qda1ity of yourlworktchanged?- B ." ';3@3
How do you feel about your writing now?

Do you  feel more confident. about writing?

U b w N

Did you find it difficult-to compose when I asked»you :
tor v . e . v - o
'_6:‘ Did you pre¥é} the times when'toptcs_were given to you -
to choos1ng your own top1c7_‘
7.;'How do you feel about each of the d1fferent K1nds of
'wr1t1ng you d1d for me? ' ) _
8. Is there anything else you wou]d 11Ke to say about what"
: you have written- for me or about your writing in
general? | | |
Thank yoL for part1c1pat}ng SO w1l]1ng]y in this: study
Your comments and your compos1t1ons he lped me to understand
‘a lot more about wr1t1ng 1 hope that this exper1ence has

rd

_been fun for you, .and I hope that you w111 Keep up your‘

-

enthuswast1c wr1t1ng efforts
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The intenvigwsnwere recorded ‘on audiotapé, transcribéd,
and verified by. the students. The data obtained was used in

'buf1dingjpfofilés of both stUdehts.‘ o o
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TENNIS1 A Hobby
v " byi ABHIF

<

Tennis is i\yery'gititihg)spbrt. It-is very important -
to me because I en joy "3t very much. It is-a great I
recreational sport. S . T o : .

Tennis i & very popular sport. It ig Played all over .
the world. It is esper{ally played in England and the United
States. B o o SR ' '

Tennie has a ‘unique way of score evaluating. It uses
sets and matches. There are usually five sets or less in a
: 'mens'.tournament.;The womens”’. tournament-usunlly has three
Lo or less sets. A set is a group of matches won by either
//gggz:ent, The person with six matches in a set wins that -

7 set. Howevﬁg,-he or she hasg to win. by at least two'matchus,
otherwise the set continues until someone does. : )
, There ars&@g&y ways ‘to play tennis, For example, there
is the singles"tefnis. This style is played on a ohe-on-one -
basis. Then there is doubles tennis. . This is where a team of
two people compete against another team. There is also
mixed- doubles tennis. This is where a team of a man and a -
woman compete against a similar team. ' :
' ”~Tﬁ§Fe are also many different surfaces on_whi;h"to'play
tennis on. These include:vgrass-¢ourts; clay—courtsgﬁand ’
hard..courts which are made up - of cement. Wimbledgp, the most
fam us tennis tournament in the world, is Played on grass-~
coyrts. Clay-courts are mainly located in indoor courts.
Cement courts are usually found in residential areas.

‘There are many professional tennis players around the
world. Some of these famous people are: Mart{ina Navratilovn
(my favorite Player); John McEnroe; Chris Evert Llayd; Ivan
Lendl; andyJimmy Connors. . ' : o

To conclude this composition, in my opinion, tennis is
& very exciting sport. It is very popular around the world
.,  and I recommend it highly-to.anyone who -enjoys outdoor, _

- summer sports!’ o , ’ ) o B
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HI! My name is Georgie Walters. .1 am,five'andna-half

_ yeafs old. My parents are not very nice parents. My ihom‘

haédly‘everr buys anythlng- for me when we go shopping. She

'always iooks.»at the ladies clnthing stores,-and sometimes

>

she even 'buys a 'dress or two. Watching . televlslon ‘and

N

sleeping is all my dad dops when he comes home from.work.*He.

‘never lets me watch Gesame Street or Mr. bress—Upgy.

iIf'I couldihave a new mother 1 would be’veryvhappy. b
wbuld.want ‘her {o be klnd and very generous.'l would want
.her to bring ‘home presents f?r me everyday. When we woala go
tshopping I would want her to buy me all the toys I wanted 1

would also like her to make lots of cookies, especkally

chocolate chip'cookleS}

'1f 1 could have a new father, I would want himftéqbé

full ‘of energy. He could thenﬁ Play with me everyday. He

could°téach me how to play baseba?i and football. I would;

like him to help me collect stamps for my stamp collection.

We could also play computer games together.'f could'then

‘wateh all of the kiddie shows that I like!

o

It would be very nice to have parents such as these. 

However, you cannot have everything that you want. 1 quess I

am still stuck with my old parents..esbut I still love them,

a lot! . .



o  HISIAKEN_IDENTITY

'Onefday,_ a long time ago, 1 was at home with the flu, .

'feeginq‘Yery miserable. 1 was sneezing, ' coughing, and my

120

throat was. mo sore that I could not ‘speak. 1 swallowed many

‘cold relievers: ~Tylenol, Panadol, Dristan, and Vitamin ’C°.
None of these pills. seemed to have any effect, smo 1 finally
decided to go to a doctor. . o o

, Being new to the ‘city, I looked up a doctor under the
Yellow Pages. - I found a doctor -Dr.l Cure-All- who had an
office just down my street. I called his office to schedule
~an. appointment for that,vafterndoh.vl then got into my car

.and drove over to his office. «

When I arrived at the doctor’sﬂpffice,,the fe;éptiohllt,

showed me to his examining room. ”When.the .doctor came 1
"explained to him alil of my problems. I told him about 'all

the pills I had taken, and explained that I had remained in
bed all week. : : '

- When 1 had finished my explanation, I glanced at thefﬂ

doctor who appeared to have a puzzled 100k orn“his face. I
. : o PRI NS : ;
asked him what was wrong. v : LG

‘ , S W
"Why did you come here?" he asked’ . e
"I have  a flu and I came here to be ‘cured,” 1 said
impatiently. ; '

Now the doctor really looked as though'hé7d£d'n0£ know

what 1 was saying. I becane 80 frustrated that I yelled at

hfm because he appeared to not know anything about medicine.

I then proceeded to stomp out of his office. Just as I was
leaving, I noticed a brass plate on the doctor’s door. On
it, written in {talics, was the following: ' :

'Dr. I Cure-All,Ph.b,Ph.d

I then fealiied-why this man did not‘know‘what‘f,was
talking about. ' This man had a Bachelor of Philosophy degree
' as well as a Doctor of Philosophy degree. He was a

professional psychiatrist, not a physician or madical
doctor! ‘ '



VOLADOR

e B An Aztec Sport - .
-legend created by: ASHIF

" One day an Aztec .craftsman was sitting at homeggghﬁta'

t

-

“mud-brick house with his wife.. : - S gy
- - "Our taxes are due today," said the craftsman: ta 'Y
wife ,"and we have hardly recieved any business at alll ies

~ "Oh no," cried the wife ,"we will then: ‘have to' ¥
. ourselves to slavery!" - SR Coet lgam T

- Buddenly, the tax collector boated up to their .- .,
chinampas. . : L : e ' o

© . "Your tax of seven cocoa beans is now over due by three
moons, " the tax collector bellowed. U ’

- "The tax is not overdue,"” complained the craftsman, "and
we do not have {t. Please give us some more time, for you
see, we have not had any business.” = e
: "I will give you until tonight to pay, or you will be
punished with  thorns and.  be put into slavery," threatened
- the tax collector as he.was leaving. T
o Later that ~ ning, the craftsman had still not

recieved any business. Therefore, the tax colchtor arrived
with King Montezuma to take the craftsman away. As  they were
leaving the chinampa, four eagle-men of the Aztec god, .
QUETZALCDATL, soared down. : ,

"Return that man to his home. He has not done anything
wrong, " ordered the largest of tRe eagle-men. )

:"The tax: collector, QUANKAZUKI, has told me that this
- craftaman has not paid his tax for over . three moons  and
therefore, he must be punished, squealed King Montezuma. .

"He lies! QUANKAZUKI " must be punished - for his
untruthful deed!" the eagle-men sang out. o o

King Montezuma did as he was told. He feared that the
" god, QUETZALCOATL, would punish him severly if he_disobeyed.

This is where the Aztecs recieved their inspiration for
~their sport. The name of the sport came from the craftsman’s
name, Volador. This sport is very symbolic of the Aztec ways
and beliefs. Four Aztec: men swing around the Volador pole,
dressed in eagle suits. This represents the four eagle-men
of QUETZALCOATL that glided down to rescue the craftsman for
being punished for no reason. - B

gugggggggg a minature floating island that has one house and

a garden built on it. It is made of layers of dirt, rocks,
sand, end human dung. e : - ’ :
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One day I, Dr.z Discovery, an anthropologist, was
walking through the forests of Central America when 1
- discovered an extremely terrifying monster. ) =
: As I was peering through the  bushes at the - monster
‘possibly never before seen by man, I saw that it was as) emp
in what appeared to be .its home. It was nestlied 4{in its
enormous - bird-%}ke -nest 1in a clearing in the forest.
Suddenly,. my evarthquake detector indicated ~© a quake
"approaching. The ground beneath me began. to tremble. The
. monster immediately Jumped to 1ife. It roared so loud I
. almost went ‘deaf! y : ‘ ’ ‘

- i, This'monster was a large creature. It was almost two
‘ sﬁoriés-fegy”,and weighed about two tonnes. It had purple
' scales -an‘ey red eyes. His tail was only three meters in
Jdength. T‘%‘fﬂ”elephant size ears which were blue. It walked:
.. on*all ten of its QPegs. S o : : o .
f‘lt'appeared‘,frightned as it stumbled ardund. Suddenly
‘my glasses ghattered- I “heard-a scream from a monkey-— and
then silence.’" The beast trotted over to the monkey. carcass
and began feasting. Perhaps: - it was not as frightned as {t
was hungry. : . Cow L N . R
' Meapwhile, my warthquake machine picked the inaudible
.sounds that killed the mortkey and shattered my glasses. I .
was fascinated! ' ' :

-
SO n ) 5. . . . S
@r'iﬁok some photographs of this magnificent creature to

show my family and ‘to share with the scientific world.

However, to _my disappointment the film wWas overexposed in

the radar baggage check! Now no one will ever believe my
story! ' - : - ’
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f‘ﬁvenles'OF.THE'ITURI FOREST: CHAPTER. 1
o . CULTURAL SETTING
; The culture of the Pygmxes, 15 being studled in the-~
. . A
‘% esent tlme as they exict today. ‘ ' ' e
| } » . /““.\ o ) , ‘
g " The Pygmies have not changed to6/drastically throughout ¢

'r—

Mtheir 6000 year old history. Accqrdxng to the hyrogl:fxcs on!v

i :
Fg‘the walls of Egyptlan pharoahsb/tombs, the Pygmxes evolved '

'»from the primeval forest and have lived there ever since,
The Pygmies are also descrxbed by the Egyptian pharoahs as,
.the dancers of the forest. . o

" There. afefﬂabout 100 thousand Pygmies in the= world
;today_ Thirty thousand of them live in Southeast Asia.
Another 10 to 30 thousand live in Central Afrlca, outside
.the . Ituri Forest. The remainxngﬁsygmies live 1n the lturit
.Forest. Of all the Pygmy tribes, thiﬁBaMbut1 are the largest |
with about 40 thousand members. “

‘The Pygmies are:very short people. 'However, they are,
,notfdwarfs._ They are naturally short people. The ‘men are
ahout,four and.a jhalf feet ‘1n height 'and'the, Women are
sllghtly.shorter..fThe;.have light brown skin. and thick—set'

' muscular bodies. Their powerful legs and long arms help them
move and cllmb trees quicPly and with great ag1lity. They
h&ve Qilat noses and broad mouths. The@r stomach ‘area
'protrudes outwardr ‘Their frizzy hair 15 Pept short to help

. )
keep the lnhxbltance o+ lice down. Their total appearance is

. 3
unusual. :

P
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the Northeastern part of the country of Zaire._Thls are isd

2
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y” The Pygmles ‘of the lturi Forest, llve on. the equator in

falso Pnown as the Iturx Forest ‘ The Iturid Forest is a out*-'

425 thousand . square lxlometres. It is a broadleaf Equat ral“”

- rain forestt The huge teaP and mahogany trees act as a- large

'canopy that hxdes the ever hot sun. This canopy effect Peepn,

'.the Pygmles :cool. It s on ancient "shlelds" or pla}ns. é??

b

SRR

\\a wealthy country that is the largest:producer_(of'h

iamonds 1in the world. It is also the sixthtlargestv, producer’;

-Hof copper.' " - H‘:, o “.'l-"ztv

Coe.

It is’>very warm and humid in the Ituri Forest. The
average temperature is between 25 and oO degrees Centlgrade.
The average ra1nfall 15 between 15 and 20 centxmetres. This‘

warm climate is called a Tropical Climate.
The bodies of water around'or in the Ituri F

rivers'and - lakes. The maln body of water runs through the

' southwestern tip of the Ituri Forest. It ik the bth largest'

-rfver"ln the world, and is 4670 kilometres long. lt is the

Congo River, now known as the Zaire River. There are Dnlyv

r

~two lakes in the vlturi Forest. They are - Lake Albert now

known'as LaPe Nobutu qese SePo, and Lake Edward There are

rabothsir more smaller rivers 1n the forest.

The plant l:fe that . appears 1n the Ituri Forest is very .
dense. The plah¢ most .used by the Pygmies is the mongongo
N > ‘f‘ .
tree. They use this pl'nt *or maxnly construction purposes.

Hushrooms, teak trees, mahogany trees, ferns, ’shrubs, and

{ru1t berrxng trees also appear in the forest,




_v‘??  T?\ ;:'-:i i" | ;v‘ ;{‘; "3’,f ‘£; ' .“b' - : 127,

. [# : . L i . ; : . . °
The Ituri Forest animals range from thé rabbit-size
"Hyrax to - the mighty African Elephant. Most of the animals
_ B _ AR A
are used - for food. Some animals - 1like the ‘butterfly, the
. - , o

Yfrog, and the Horned Viper snake are used for- archery
1 pra&tise‘by;the young Pygmx{boYs.

o
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FYGMIES OF THE .1TURI FOREST' CHAPTER 11
ECONOMIC ASFECT ' R

Most of the tobls the FPygmies pave are’made from the
materiais of the Itqri' Forest.‘They use,elephant”tusks tol
heat barh' for‘clothing; They use spears,"howsiand=arrehs,
and nete to hunt with. fhe staff of the arron or spean is

'nade from lthe inner of tree branches: Hoheyer, the razor-
_sharp ironb tihs are . obtained through' trade wrhh “the

~

neighhpuring villagers.

Fygmies are: nomads;lhho hunt‘anﬁgij:jge for fden. é;me
of thel animals fheyl hunt are drkan, mpanzee, bush'buck;r
okapi, A*rican huf{aln, w1ld boar, snakes, and the mighty
African elephant. Nuts, berries, ‘mushreoms, roots;_ and
nelengey are gathered The Fygmies love the cultivated food
_they trade for with the vxllagers. However, they cannot_grow
'crops, because‘ it would mean permanent cettlement by xhe
Pygmies. The Pygmfes en;ey. more protein in their‘dlet than
‘other‘people. This hrotein is obtained, from ali the mea£
they eat. - | | |

In‘the Pygmy culture the women prepare the food. They
constantly have food readi]y available. The .women prepare
the food by placing the food in baskets above the. fire.

The Fygmy housing is very simple {n design. They are
constantly'moving camp, €0 they must have a shelter that {s
easy to erecf but strong The houses are generally placedh
o in a circ]e, but any {ami]y can place it anywhere they‘like;

The women build the houses. Small trees are bent 0ver'to



““pube puberty.
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orOduce a. beehive like frame. Then, mongongo - leaves are
”Uozgh'through the frame. Since:the‘ mongongo.leaves.are SD.
large andi'waterbroof, thel house can stand up to a froolcal
- storm. This 'type of houee ,whicw is the nnly type of house
Enown to the Fygmies, takes only one to two hours to
constuct, yet it can stand for abbut “two months.

All the Pygmies'wear the same clothing. It :; Juet one
piece of cloth tled around the waist whlch is known as a
loln cloth _ The loxn cloth {is  sometimes *decorated with
geometrical designs.\ The'cloth i€ made ?roh the bark of a
tcee..The_ Pygmiee take out_thellnner bacP ano beet it till
it is soft. After éboufvohe ‘hoor o{” beati&b the cloth ig
'sofﬁ and has lncreased lé; %ice to; double the .original°
plece. The ‘cllmate is IVery warm, so they feel they do -not
need any other clothing. However, the children go naked t:ll
-The Pygmles do not haveaneed for a lot of hoosehold

goods. They eat frod theif hands and'_drlhk from folded

mongongo leaves. They also have some baskets in 'whlch‘to

storet food etc.

In the Pfgmy culture, the women do the most worl.
. A ' '

Huntihg.is the'only' Job the men do and  playing is the

.chlldren’s¢pa55 time. The -women do everything else. It ig

difficult to jbelleve how the women get any time to
. : . n

themselves.
[ *

_Halking ic the only transp rtataon of the Pygmles. The

{ore t ie too dense for any other>type moving around. The



and iron tips for spears and Arrows.
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traylsﬂfhrough the forest are so. narrow that they are almost

1mpassab1b.

. . . . ., -t *
L1 . S . : P . EE
u : .

SO

“’The Pygmies are ‘always migrafing, They migrate:before"-

° * ! . ' : LN . g \

food becomes too scarce in'one‘area{fThey also migretefior”

_sanitary reasons. They pack . up: camp  and ‘move 'aboutgeyeryf

- ‘

month or _ so. The men 1ead the search for a rew camp while

the‘yg%env follow with all the beldngings of 1the.groug on
the{;;Jxﬁcks. o v . -

Y B :
Kingwani, is what the Pygmies Communicate' with. They alsor_

speak the 1language of the vxllagers. However, the Fygmiesi

- - x,

have no written language. - . .

. b3
4 Py P :

In the Pygmy culture there are no Pings or leadersi'

Therefore, everybody shares everything. Nobody ovins anything

.
oy
]

or has any kind of private prOperty.

The Fygmies do not have a money system; Instead they”’

just trade  or barter ‘with the neighbouring villagers. Ihey

trade forest goods to sthe villagers and sometimesv become“

their slaves to keep- the vxalagers out o# their forest. The'

4
‘

‘A _language that >originated”hffrom Swahili, calfedl

Fygmies will do anything For the lelagers as long ‘as theylx

stay,out of fhe‘forest. They also trade for cultivated food

} -

IS



£ ITURI FOREST: CHAPTER. TLI,
} BOCIAL ASFECT _ ,ﬁ[f?:ﬂ&

The Pygmies have 10 to 25 people per bapp%-xhe families
<

) £

are nuclear families with two parents‘fandf,one, ‘or more

children. The Man is the most important member of the
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family. He is the one who huhtsfand'is dependant on to get

3

the food.

Again, to keep the villagers'out of the Iturx Forest,

the Pygmies get married the villagers’ way. First, the man

.and‘the ‘wdman to be married are rubed with'evpehéive palm'

oil all over their bodies. Then the bride and bridesmaid are

carefully decorated. This is the only day of a Pygmy woman’s

life that she recieves this much attentipn. The bride is

then carried on a litter, holdxng an umbrella, to the

marriage hut where they married.

when a baby is born to a Pygmy {amxly, the father does

not take part in his child =3 birth..When the mother feels it

is time to have the chald, she gqes into a hut where the.

birth i witnessed by the mother’s closest female friends.
‘Anyone in the band will w!llingly babysxt. Everybody helps

' : o
raise the 'child. Therefore, the child ca115"every, man

"{ather" and every woman ”mother". When a boy is two years

.
o

: w o T . S
old, he starts to learn how to hunt. He starts by shooting

. . a, ’ . o . - N .
. arrows'at‘butterflakb,’toads and snakes. A young girl learns
> . . 1 . N . . . : ‘ .

to cook, make sleeping mate,” weave baskets etc. ffrom

‘unozcupied women. ¥
e ' ' > e

D )
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whenga; boy-ie Between S endall- years old he goee
through a village&L ceremony'to become a man. This ceremony
is called an'"nvumbi“- His head is shaved bald An“irsition
is madie below the Nstt'and then it is urapped in a: healing
so;utioq containxng ;saft The cut 15 then 1nspected by a
viliader leaﬁer. Then the boy runs through the fores& while
he .gets hit by the villagers with branches. Vhen he ceonot
teke:anymore, the ceremony is stopped.. Thi%}parf the
.ceremony takes the boys mand off of fhe insllion. The moy is
then covered w1th a ~white paint which represents the child
dyxng and the adult éq\rgxng. Then he dances. However, girls
do not Lhave to go through ‘all of th15 pain. Instead they

just dance with thelr best friends to celehyate womanhood.
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" The Pygm&es are not very religious. They only dance to."

give their  thanks to the. forest. 'Aﬁl kheir religious
ceremonies they have all they de is dance and sing.
For recreation, ‘the Pygmies_ play gemes wlfh'rocks and

stitks. Mostd ofvtheir "fun" is. showed through dancing and

-
. e ‘

‘singing. - S s E |

The womeh  ‘use cosmetics= to decorate»themselves; . Human
mi 'k ;s mixed with wild berries to maPe a blacP color. Since
there ;s no mirrors thero, A frxend applies the make-up.
Eéch design_ie different because sach wonan has her,oun_idea

w

of "beaufi%ul".

The Pygmxes love to =xng and dance. Vhen they sing they .

d;lap thexr upper arm ,ghile it is folded, to creete_a 1 oud

'eound tha{ echosithrough “the forest. UWhen they dance they

LN
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igve to imitate the forest animalé, especially thé_monkey

and fﬁé elephant.
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vaﬁaés OF THE ITURI FOREST: . CHAPTER IV |
FOLITICAL ASPECT '

The Pygmies are ohaanized as a tribe. The aufhority of
: : € ) .
all the bands of this tribe are divided among the péople.

The older people are not iéally the leaders, but ‘they have

morejkhowledge and can help with chores.

The Fygmies Are peacg%ul people, thErefpré, they do not
have very many lawsm or puhishments.'vHowever,-i% .a Pygmf
beha?es “ip . a wrong manner, he 1is punished proberiy.
Stealin@, bothering others,. and nqé Joing his/her share of
work, are all cbns}dered. to be serious offenses in a Rygmy'
'cuitufe.'Tbe.punishmént‘40rvthese offénées is decided b; the
'nglej§r6Qb. They raﬁée from beinq ignored to beaten with'
branches.

For protection, the Pyémies in one group try toﬁ;féy
away frgm other Pygmyglgrodﬁé. Even though ?ygmies_ are
peacéful people, they will fighﬁ each othef i{ one gfoﬁp.

-invades another groups’ territory.

CONCLUTION
The Fygmies fare unharmed in the Ituri Forest. The
forest satisfies all of their needs. They cannot be taken

out of the Itwi Forest otherwise they will die. This did

happen once when the government of'Zaife_tried to bring the
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Stone Agé" ?ygmiés to ‘today’s modern>_world. The P;gmies
suf?ered from heat stroke and died from a lot of dif#erent
tllnesses.'Thé government meant weli, but they~didvpot take .
all fhé facts into cbnéidergtion. fhé> Pygmies é?e the
%BAMIKI~BAMBULA“-the children-of‘thé forest. When':he forest,

dies, they d;é...

.O s
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PYGMIES OF THE ITURI FORESTs CHAPTER v
ELEFHANT HUNT

o

The ?ygmies aré hunferg Therefore, they hunt all tyh?s
of anlmals, ranging from the rabbit-size Hyrax to the mighty
African Elephant The African Elephant is their favorite
prey. If taPes a lot of courage for a man to decide to bunt
an animal so large, that.he is the animgl’s only predator.
‘When men‘ go cut  to hunt_an'erephant,Athey risk theirlliYes
for the glory of bringfng home a might} prize such as this.

Before the Pyémieg leaQé for this<’mighty vchallenge,
they drihk a subétahce called feékqﬁ,-'whtch has - the same
affects aststrong co?%ée. The men blacken their faces so. the
when the ‘mighty elephénfw sights-them,' it.thinks'.fhey arel
Just Ehimpahzees and ignores thém. -The women sth'
' maf13uana pxpes while the men get ready. The mari juana grows
) w11d in those parts of Zaire. -

Wihen the men‘leave; no good byes are said. The women
jhst hope ”that'their husband will  bring home ”the‘ mighty
elephant carcass, whfbh will {eed the whole camp for months.
The forest provides the *ood for the hunt. Flaﬂts'sugh as

. ' W
mushrdoms,.grow to such great sizes, that they cah ?eed a
‘ {émily. Nelenge¢ is also gathered to feed the hunters
' To tractk dowh_the EIEphant, the Fygmy men follow fresh
;ﬁfacks and drdphings;vwhen the elephant is.'sighted, one
brave man sneaks up to the beast and shoots'a poisohed arrow

or spear into.the hide of the elephant. 1t then screams and

e
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gallbpévﬁhroﬁgh 'tﬁe.forest. The’elephant' wilf pot‘die_{Pr_;
aboﬁt a day, s0 the'mén #ollbw,it through the forést. ‘

When the Fygmy men finally ;atch'up to the élepﬁant;Ait‘ Q
is dead. hTHey immediately sprip the animal o% its idenfity.
For they ‘believé, since they kill for food, they are dgniga
'spiritual morta}ity..-The'tail' is cut off aﬁd se;{ to the
-fﬁygmy camp. When ihe man- that carries.fhe ﬁail_afrngs aﬁfj
cahﬁ, no annbuncement is.ngcessary. Thé elephant tail'teils
all. They camp then 4pécks up and followsixtge man to ’thg,
elepﬁan£ carcass; Wheﬁ they - ar(;;e, the men are .already
cﬁtt{hé up the meat. The villagers are also. tgking.their
shafe for suppling‘the iron sbear and'arrdw.pqints. DnAthe;
 q1ébhant,c§rcass there ;s emoré meat . than can be obtainéagg{i\

from 100 antelopes.

The meat of the prgph;ﬂt carcas§ isiémoked to make it
~easier andv lighter tp carFy. éy the timé itlis ¥in§shed
being smoked, the carcass 'wpufd have lost- over half ité
original Qeight. The an boﬁé marrow 1is eaten by: the
chndrén 11i<'é,candi'es. : ‘ )

The Pygmigs ‘then leave the:carcass to 59§ up a hew
camp. VWhat islleft of the c;rcass -is consumed b%; the
scavéngers, such as flies and ants. fhe Pygmies tﬁen‘déncé
to honour the man who kni_gd the mighty beast. . After this,
.théAmen dance an,glephaqt Jénce; to show»tﬁe g?éup how they
had killed, the élephgnt. The m#n tﬁat killed the'elebhant

racieves such a great honour, that the group w111~remember

his cqura@fualways.
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PYGMIES OF THE ITURI FOREST:
: GLOSSARY . . .

bopi _ a small'tieéfing wear the cam
- .aside as a.playgr d for chiidren

- 3

canopy _ "+~ a&n overhead roof or shade 5

"duikers . R :_* smélr antelopes E ﬂ”

S &3

hyrax - o an Africén tcEe—dwellép¢ resem6Les,a
' _badger . ' e o

3

e YL
El) -
LAE

melengey =~ ' . g ?Uhgis'that‘grows’iﬁxtermjté and‘ant
' - hills. It tastes like mushroom.

<

mongongo . . “é.tfee—iike jungle shrub. The large
o . . heart shqudfleéVeé_are often two feet
. across g5 .. SR ~

=l

B .

- okapi i & rare pUrplish—brown'juhgle:anfmh!.'lt
= has whitish stripes on the upper ,

,forelegs and thighs and giraffe Tike-

‘ears. o SRR I :

)

tropical =~ """ warm and humid with heavy rainfall
. c!;;; .
£

LAty
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THE SIAMESE CAT . .
| BY WESLEY . . S e ’
The Siamese is a very uniqué animal. It has many
interesting characteristics. Some of these characteristics
include: it"s. slender body, unique voice, pretty colors, and
strange habii"a. O h . . s ' o

. I will begin with the Siamese cats color (because it is
it’'s best characteristic).The Siamese comes in many different
colors. Some of these colors include: c¢hocolate brown; red; creanm;
white; and black. The colors of the Seal Point Siamese in my _
opinion, are the prettisst. This type has a chocolate brown face,
tail, feet and sometimes even a chocolate brown stripe on it's
stomach. The next best feature is the Siamese’s blue eyes. Not
K - fﬁtqmese have blue eyes but it makes them much more attractive.

i pm

e cats have few faults, although they can be born with
pased eyes and kinks in their tails.. All Siamese cats have
. e-like heads and bodies. This is one of the many’
.charecteristics that makes them special. A

* . Blamese cats have a very special voice. Some people.
dislike it very much because it is considered quite rough and
,irritating.-jThidereqd of cat has many special habits and facts
concerning it. Assortded Siamese cats were given to the King of Siam
whO‘brqd and ‘sold .them. The cats were named after their original
country - Siam (now know as Thailand), and that is how they came to
be known' as Siamese cats! — . .
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- ) A .CFRTAIN RiGHT ; .
When I was § qr‘S.I’thought that one of life’

A 8 greatest
injuctices was not being able to choose your own parent

B...
: Every day it was “clean up your room!!",

bedtime!"” or something similar. I wished' that it ¢

possible to have choosen the parents 1 wanted...parents.that'WOﬁld

let you do anything you wanted; sleep all day or stay home from

school. One of the things I hated the most was g€oing to bed early.

I went through a nightly routine of getting into my pyjamas and

"It's past ‘your.,
ould have been:

brushing my teeth.

, B Mornings were bad too: I'was shaken awake‘BVer morning -
by my mother or bigger brother, and I wished that they were dead.
One good thing about. my mornings was that my- dad was never around
to hassle me. He was alwaysgat work. : ' '

+ In some ways, I en%joyed being 5 or 6...1 could watch the
television set unless I.wasfbad. and I never got any homework. 1
oftten wished though that I had the opportunity to choose my own
parents. = ' ST " A - -

. ‘qi . ‘



-~ UNDERGROUND
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dy

One day while I was jogging down"the'street reading my
da11y newspaper, and llstenlng to my headset I suddenly trlpped.

into a manhdle thet I did- not know was in my path.

As'I landed, I felt a throbing pain in my leg. I‘trledf'
to steady myself, and when Ipdid; I looked down with fright and ssw,.
my leg'dangllng by-the skin ' Ibscreamed When my eyes stopped
_drlpplng, I told myself to stay calm and settle down 1 never ‘was
ver{ good at telllng myself to do something. I once agaln atarted _‘
tO'soream I dragged myself down the sewer untll I encountered
rats. I went down another path with the rats following at my

heels. I had Jjust made the biggest mistake of my llfe, I was
| cornered. At this t1me 1 was happy that I was a smoker I pulled
my lighter out of my pocket and started it up It wis enough to
;?ward off the rats untll it ran out ‘of llghter fluid Then
somethlng else very unexpected happened. The stone wall benlnd me‘
was removed and I was dragged into a large smoke- fllled room by a
,huge person that I could‘swear was a wrestler if I had noz seen hlS
-face I was seated down at a table and turned to face a ;hort man

in a suit and tie. The man pulled out a p1cture_and staredfinto'my

A

face.

'*55. ’; | l . :7gf

“This isn’t the one!!" he shouted.
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- These people were looklng for someone named Mugsy Rock,

and 1 had been taken hostage because of a mlstaken 1dentity'!
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HALLEY S COMET

_ Halley s Comet is ‘a very rare’ sxght . It comes around to .-
_earth every 76 years. It is named Halle *s Comet after the man ‘who
'predlcted it's return - Edmond- Halley Was, an. Astrologer who lived
in anland He saw the comet” travel past the earth ‘and predicted
it's return every 76 yéars. Oﬁ sourse by the ti it returned, Mr.
Halley was dead. In- commemorablon,‘of h1m the comet was named - .

after him. - - .~ .',f}“gf s ,-;
e . . . : s ¢ .

' - A comet is. not what you mlght expect

‘fof ice and dust that travels through the air. great speed. It.
propells itself . by jets of gas that shoot ‘'of it’s nucleus. 'The
comet’'s tails are ‘made of dust and’ gae The comet has two quite

‘.noticeable talls, ‘one ‘being larger than the other - The comet’s

It is a large ball

1a;ftalls always point away from the - sun. This is because of the Sun 5

[;solar w1nd whlch blows the tall away from the Sun.

Py .

S 3 Screntlsts have recorded ny of the comet’s v151ts,
flncludlng it’s visit in 1905 and 1985.” Five space. probes have been
sent to rendezvous wlth the. Comet . Some of these are: Giot%o,v

v whloh was named ‘after an European art;st and was Europe’s only
"misson, V%ga 1: and Vega 2, two Russian probes, and - two Ja anese

1551ons The- European probe, G1otto, i to ventpre as éﬁose as

’possible to the comet 5 nuclqps‘ S - :-*vg '

. g ,

If alr of<these mlssions are suocessful we will have
much more knou}edge about comets and why they exlstf o




“'St Albert Alberta,
Canada T8N OZZ kB

A ‘

[

VJanuary 39 1986“ = =
. . ' ' e .. | | ._ 4 :
Dear NASA Officials: L fEe 5
: L. . R L o ‘,; ' . LXK
L My” name 'is. Wesley . and I..am a grade 7 student at’
S Junior~ High" School in St. Albert, Alberta;
Canada. T felt that you would. be, interested to ‘know how a,

regular - civilian feels about what happened to the space shuttle’,"

»Challenger on Tuesday, January 28.‘1986

- It was a very traglc malfunction and I waa saddened to heer
about jt. - I- feel that space exploration .should be continued
regardless of this tragedy. I am wertain- that’ the aatronauts-'

who perished dedicating their tlme " and effort ﬁo this ‘mission
~ would feel the same way. .

The future - of many ‘children around the world dependa upon
what becomes of a001dent5 like this. -What is important is that

we .learn: from this traglc - event - so that we can. do everything
p0551ble to prevent it from occurlng aga}n

When I came home from school that day 1 was shocked at what -

had happened and I. hoped- that something good would comé from
all of .it. I was distressed to hear that all seven astronauts
hadjgdied I do however feel that. it was a good idea to fMmally:

send a 01tlzen passenger to space - The chances for. civiliana toti,
travel in— space is approachlng more rapldly : '

)

1 hope that you' will contlnqe in your apac expdoration )
‘efforts and that we can all learn from this terriblp tragedy. I -

feel +that you are ‘doing an excellent job in apﬁ%e ~exploration -
and I would like you to know that you have my complete aupport

-
Yours truly,.
v

" Wesle?' R
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CULTURAL SETTING

The - Pygmies have remained unchanged for about 6000 years.
They have made little contact with other civilizations except with
a nearby village from where they receive most of their ﬁeapons and
harvested food The group population has remained at about 40 000:
;for aproximately the past 6000 years. ‘This is because the pygmies
do not allow outsiders to join the group. The app%arance.of the g
Pygmied is quite serious. A full grown man of/ﬁg;;ﬁ only‘ﬁeighs , h
about 90' 'unds (46 kilogramS), is-about 4’ 8", has dark_brown C
skih,-a'generalylflat,nose, and haa black hair. iThe,boys look

similar to the men but are smaller as are the girls to the women.

The homeland of the Pygmies is located in Zaire in the
Ituri Forest The Ituri is about 90 000 square kilometres or 50
1'000 square miles In the group s homeland there are sections where
the people may build their huts. They are generaly-set in a circle'
but this is not a law |

o

The terrain in the Ituri is very rough They live in a.
. ‘

_forest and do not regularly leave 1t | The rain forest is generaly.
guite damp and_the temperature is usually guixe hot. There are
vtwo mainlseaeons: a dry season, and a rainy’seaaon[ The rainy
“aeason means. the coming of the Monsoon rains and they bring with-

them flooda

0.

4
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The Ituri Forestmhes many different supplies of water.
" Some ofﬂthem are: River Iturii”Cohgo.Riverf Lake‘Mai'Ndembe;*Lake

Edwardf and Lake Albert. The Pygmles recelve most of their water;

from streams and Rlver Ituri - b éj> .
- The Itur1 has many dlfferent types of plants and animals
..‘One of the most w1dely used materials is® a plant The Hongonge
plant’'s' leaves are used for many different things ' There ar any

Vdifferent anxmals in the- forest and some of them are: Okapisi

- African Buffalos,,Elephants, Boa Constrlctors and many more.



o

- 1ncreases the size of the bark. ;The Pygmies have no fixed tribal

e

- ECONOMIC ASPECT OF CULTURE’

K

Y N
¥ n

/ -
The Pygmles rely -on many tools for many things Bows and

Arrows, Snares, Nets, Helmets. Baskets, Bowls, and Chalqg/are only L

Ae1ght of the most 1mportant tools they have.

H

T

~ The Pygmies;eatfa variety of foods. They have a very

‘nutritious diet. Some of the foods they eat are: beme Marrow;

mushrooms ; bush ahteldpe; snakes; honey; monkeys; wild boars;

toads.,okapis, lephants,.and many other nuts, berries, leaves,
8

roots. and wild fruits. They preserve and cook their meat by

smoking<@t over a fire, and they also dry the plants One of their

'favorite foods is fungl - This fungi comes from termlte hllls where..

the termites make it out of leaves and waste. L
A

fhe Pygmles housing i's made of Mongonge leaves end.sticks
that are dtilled 1nto the ground and tied together with strips of l
woodw The huts are covered’with Mongongo leaves and when the
Pygmies leave’ the huts are left to the forest. Every family has
" huf to Iive in. The floors are covered with Mongongo leaf mats

and this ia 4mat they sleep and sit on.

Clothing 15 not a major factor in the life of the Pygmies
because they do not wear much. The" clothing they(;6/pear is made

from tree bark that:-has been pounded to make it flat and it greatly
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',patterﬁ and they decorate with berryejuice:ﬁ‘ , .
. - | . ' v B v
A N ‘ . -

The Pygmies do-not»héﬁb much furniture. The two items
- they do have are chalrs and mats. " The mats are made out of

Mongongo leaves and are woven by the Wwomen. The Pygmies do have
many.dlfferent domestic goods These are such things as pots.
jugs,‘ahd dishes. All of these are handmade
2} | ' I : . v
Each Pygmy has work to do The men do such thlngs as go.
-on elephant hunts, but they never become involved with the birth of

" their childr To every ch11d the men are considered father while

'

every women is con51dered‘mother. .The women do such things as make'v,'

_the huts, make the mats, and cook the meat

Transportatlon is walklng for the Pygmles because they

¥
must travel through the jungle and through very thick bush.
] .".3 . .

Every MOnth the Pygmles move to another part of the
forest either beCause food is scarce or supplies are scarce. The
Pygmles are nomad1c - They ‘have very few personal;possessions so it
is easy to move. Eaphftime they_moVe they build new huts.

.The'Pygmieelspeah'Swahili but do not have a written
language. Theyboommanicate'with the'neighbouring_village(because

they.speak the same language?®



'@& "' 'Thevagmies have no money system. o They ttéde afid- barter

for goods. . : : : g v
L ‘ : , R



- %,y SOCIAL ASPECT OF CULTURE =

i@i.: ﬁ"hy family consiste of two parenta and a number of
chiidren The most, important member of the family ia thﬁ father
He supplies the food for has family The women are alao important

They take care of the family and do most of the work 1ike building

the huts. The marriage process is-: quite complicated The groom is
'rubbed with expensive palm'oil to create an attractive amell Thejvﬂef

"hride is decorated carefully ‘and then beaten to ward off»evil ‘}3ﬁf

iThere is an antelope giVen to the brides father to inaure
frlendship The brlde 15 given many gifts to enhance her value

The br1de is carried to the marriage hut and then escorted inside

i .
-«

. : ,ﬁ

-

' The mother 15 é&ven responsibili;y for raising the

-f**w‘i;fg

' children and teaches them as they groﬂh

N T R

- £ . . .
"1&.- Lo :

I

;ﬁ’ The bovs are taughtﬁfew things One ofﬁthem is to hunt

3
29

,».x b

They start hunting butter?fies, them move up to toads, snakes, and
, them to bigger animal ¥ The girls are taught how to construct

' huts, mats, how to oook and many other things

g‘ies have a special cerimony that each boy goea

:through beforefhe is’ considered an adult This is‘circumcieion.

~

The'Pygmies‘dc~nbt consider themselves‘religious. hut

j?'ful.

R
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The Pygmies have no laws but if someth1ng is done wrong "

the offender(s) ‘can be punished The one punishment that is
‘V
regularly used is to destroy the hut of the offender(s)
. J'» <. .

'f f;‘ .. The Pygmy Adults do not regularly play w1th the chlldren.'

RS

but the women do play as they teach the girls

\
-
\ "

’ Some of the thlngs regarded as pretty to the Pygmies,,
might be considered ugly to p§,= One of the thlngs the Pygmy wbmen
ind -

. deeorating their £aces and their clg

‘do is sharpen their teeth to 21 ;y ‘do other things such as

’.

* The Pygmies have ce ebrations for varlous thxngs Theyf

s celebrate sucessful hunts.{%ﬁ igher things

-

,,4
,x

p.

s : vp;‘T" ¥ .-R* : ’
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- ¥ POLITICAL ASPECT OF CULTURE

- . . - .
L]

One tribe may - consist of about 25 families They are not

- organlzed 1n ‘a spe01flc way. The Pygmies have no group leaders :

except a chief. There is always someone leading on a hunt

-«

The ‘one . ‘way the Pygm1e5 protect themselves trom other o
©

trlbes is 51mp1y by h1d1ng . AT ST
O «



CONCLUSION
» The Pygmies were almost destroyed once due to, the
%medernizing of their ways The government tried to modern1ze the

Pygmy life and 1t caused near dlsaster The Pygmles were moved oué{,‘

of the Rain Forest unt11 medical orders ware g;ven out sayxng that

: on;\%?'one the Pygmles were'dylng out Due to the government .
' {

calling off the experlment the Pygmies can.still live in pegéérjf
the Ituri Forest ) :

>

- THE END!!



