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The purpose of the study'was'to investigate"the importance of

AN

current-musical practice on an 0jibwa Indfan Reserve, relating this to

d

) the provision of music educatioa. -
Ethnologicsl research methods were used . among‘othe research

population with the researcher becoming a participant observer in the

~

community ‘and at,: the school. Additional informatiqg was obtained

‘through interview‘queStionnai;es concerning musical practice and the
. M ) ) ) s .
people's perceptions of native music and music education.
The findings of the study indicate’that fiddling and jigging are

the current musics1~practices on the reserve, these heing considered

PRt

native music by the majority. The adults desired these cultural items

‘to  be. reinforced and continued 1in music 1instryction programmes

-
© A

develdped for children. ;:,_ .
” The children exhibited a partial disengagement From the musical
culture of their environment. None actually played the fiddle :
although they,-actively participated in 1igging. The majority of
childrEn\kfpressed a desire forﬂéuitar instruction in school.

\\\\\\\\\\\\\ The :\hool has recently implemented music classes for elementary

grades, the tontept presently consisting of singing with musical
concepts introduced tﬁgough\that medium. The music curriéulum doea -
- ‘not follow the Manitoba musi&\curriculum guide and the teachers are
| not- music specialists, being as;IEhed to their positions rather than

being musically qualified.» , T - . S



The mustc curriculum,
. " s : .
is not”"fulfilling the expressed mandate of the people

oral 1n the community and. formal in the

-8chool, 'to

continue Indian. cultuté' and .'to give the children an intereet in

. music.' The community curriculum, although 1argely native in content,

. 4
18 not. motivat g the younger generation to seriously embark int

v #

f{ddling. The school ‘programme ‘has no observable native content and

[ -

contrtbutea little to the child's understanding of his heritagﬁ»é_ft}”

music. N

The fiddling traditions. of Ebb and Flow affe becoming defunct. A
carefully implemented music curriculum’?&th trained personnel acting .

in concert with ‘gkilled community musicians is suggested as a solution
Eo the problems of poquy motivated children and the loss of valued
cultural items. -

.Such_a curriculum"could stimulate the child's pride

in his heritage, .forming a familiaf‘foundation from which to explore

o
1

other musics.

vi
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CHAPTER I

»+ °  INTRODUCTION AND STATEMENT OF THE PROBLEM

"As many as one in twenty Grade v students in Manitoba receive no

',‘muaical instruction:in school. (Special Reports, 1986 9)

S 1 : i
This dismal statement reflects the status of music education

P
S

‘throughout the Province of Manitoba, not only in Indian schools.- One

can only wonder‘at the quantity and quality of music education in

-

’schools where music may not be a priority, where mueic specialists are -

’

~few and far between and where budgets are directed toward more

pressing concerns.*‘] R

3 Traditionally music has played a pervasive and functional role in
—_— ¢ : Ne ;
native American society, in daily life ‘and in religion. Individual'

L&

‘and group activities, ceremonials .and rituals, rgutine chores and

entertainment were all accompanied by song, dance,»and imstrumental

tel

\music.k With the advent of the twentieth century and the ohanging

-

'n pattErna’:of 'native life,?'this traditional music has . altered

b‘dramaticallxﬁ : "-~§ o

L\\' o

&
re

These changes ‘which ‘are. a ‘normal: part of. ongoing cultural

dEVelopment °encompass alterations “in the musical knventories of

4

Eultural groups, changes “4n traits characteristic of Indian music. and
£

N

change in the ‘aural shape of music so that tonal quallty alters.



P |
R b J

(Johnston, l98i'41) All these are musical changes. Other changes‘

.

‘include those of the function.of music, the uses of music and of who .

participates in musical events. The causes of such change and the
. ' » . .

responSe that it elicits in a cultural ‘group are many but ‘the end

’

result is that natiye ‘American music is not now what it was one
hundred or }ifty or even, perhaps, twenty—five years ago.

_ Even while changing, many-lndian;groyps have maintained'ggmusiCal,
culture,that is.uniquely their'own,.one with which they}and their . ‘,ﬁ
children can identify“ These modern manifestations of Indian‘culture _=§,%
may or may.not-retain elementsfof the traditional but are\still.;v

0y

positive and real facet of the culture in which they are - found.-

Th Vil

»

inclusion in culturally relevant education programmes..

In this era of - shrinking budgéts and cost constraints, music may

Ny

‘not be a priority in any school'programme, and possibly even less so.

in an‘\Indian education progranme where it might -be expected that”"‘

.

emphasis would be placed on skills for integrating the Indian into a.
‘fmulticultural isociety,_ This writer maintains that culturally
sensitive curricula should find a place for music that the Indian

finds .relevant in and pertinent .to his own cultural milieu; Research

VoL ' : .3 ' ,

into .-this area . could provide valuable information and 'generate
. recommendations for - developing music and other educational materials

. o _ N
- for this particular'group,_ﬁ
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Discussion with native .leaders and. educators has uncovered a keen

interest ' in the‘field of music and music education although) there is'

some indication that today 8 students aré‘more fnterested /in ‘nodern

¢

 western musical genres (Lea-McKeown, 1984) and in do g what their

/

peers are doing'(Howard,u1§83:815 th in either returning to the
usic:that'was odhe\part of th r traditionalAculture or the music

that their elders participate in at home today. Native eéducators have
Y

.. -

expressed the\Ppinion that music education is of- some importance in o

maintaining native culture, and more particularly, the\\valuep that_

underlie that culture. Jack Norton,. a Hupa Indian, writes

[ ) A
The Native'4mericans are a proud people who have kept their
" identity. +j. We, as'a ‘people, must cleanse ourselves of
" the 1inane méterialism of today and reaffirm the roots of our
existence. . . we must once agailn know the- ineffable order

' of the uncreated Creator. All ‘things, life and its natural
elements, should interact with no part exaggerating or
dominating the whole. (Norton, 1975:30)

Such a philosophy does not advocate a return to tipis and tom—toms but

to the values that lay beneath the-material culture, values that are

“not held to any great extent in modern society. Music.wéa an Intepral

part of that»culture. It emphasized and upheld’ such values and thus

is worth continued investigation.
e ~

.

" The Proble-..'_ \ ' ‘ ‘ e

This study proposes to investigate qurrent musical practice in

‘ 'the Ojibwa reserve community of Ebb and Flow, Manitoba." It will

‘examine the importanceVOf umsic in Ojibwa’ culture in the past and
attempt to discover 1f" there‘is an 'Native Indian'’ musical culture on
: ~the reserve today that can be related to music programmes {in schools

v attended by»native children.
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Sub—Problems

l. To review and report the sighificancé of traditional music in ﬁ

3.

Flow Reserve in particular.

I3l

To identify cufrentmmusiéal\practices in the Ebb and F}ow

the area. R

L

and Flo&.community.

To identify the musical educational needs-of’fhe.people and'

relate these to educational practice fhrthe school .

-

Research Qhestions

l..

3.

The followiﬁg-research questions will-requiré‘aﬁswering.

o

. Objibwa society in Canada and Manitoba in géneral and at. Ebb and

u community that can be asgociated Specificaliy with the peoble:of

To assess the ihportante of current musiéai practice in the Ebb

L -

i

What music 1s practiced 'at Ebb and Flow that can‘be'identified aé“

'the music of the people‘?

.

needs of the native people?

Do'the people of Ebb and Flow perceive'music education as needing”-

to be socially relevant?

implications for local school mué%é program&es in the light of

i:%;;;rs to the above three questions?

t

" 'Are there any music education programmes available to serve the

Does’ current musical practice , on the reserve have any.

N



Purpoae‘of‘the Study

This Btudy was conducted in order to investigatetthe\importance

of‘music in the life of native people today and to~re1ate thia to the

y

provision of music education for these aame people. The vitality of

i(sst musical practice was explored as revealed An the literature and .

v

current practice examined. The viewpoint cﬂ§ the _people concerned was
presented in‘ relating current practice to the proviaion of music
education. | ' ‘

\ g /‘. | ®

Significance of the Study

Until recently, it appeared to be assunied hy many that, for a

. number of reasons, economic, cultural and musical,_specific native
cultural gf5ups Qere both losing the music-specific to their group and

P'were not.developing'anylalternative that}could_ﬁe identiﬁied.with

"them. Nettl wrdte in ‘1967

-

. But while little'}raditional music and dance can - no$(be
observed on the Blackfeet Reservation,.these arts today have
a new and important role - though no doubt a temporary one -
, 1in the life of the Indian community. (Nettl, 1967b: 309)

Ten yearsa later he discusses the impoverishment of North American

aboriginal music ' '; L . '

- Some North American Indian Plains cultures once had:a vast
= quantity of religious music; today there ig little of this,
‘but instead, much music for a small number of social dances. -
The total traditional repertory of a typical Indian tribe,
now seems to be much smaller, in the number of songs or in
number of song’ types,: than in the past, (Nettl, 1978:131)’ (

This perceiied loss of traditional musical genres has lead to a

situation where the traditional music or’ the remnants of traditional
- ’ . . .
music are theffocus of study. Litt1e~attention is given to what the

- . ) L. . ——




. a -
. A

. majority of the: members of a community are doing musically. The‘role

» EN

. 'of traditional music hss changéd dramatically ‘and 1is® o longer a
- P .
- 7 *

&generaiized feature of tribal life but rather a specialized one.

v This writer claims that social grou/y do develop viable musical

”'Jpractices that are specifically their own even though these'practices
M )

may initially have been the result of transculturation. As such,

these musical practices are WOrthy of study dnd of introduction into-'
. - §
g o educational programmes which are, today, the most realistic means.of\

preserving and propagating them. : thuld such music‘Cultureynot'be

reinforced it too will go the wayoof 'traditional' music under’ the

s ever ind&easing onslaught of radio, tape and TV
K

) “ Music needs to be ‘examined as a relevant cultural imperative '

‘father ~ than a museum piece be taken out and dusted offv

periodically.‘ It is hoped that this study will provide some new ideas .

LN

about the study of music in a culture Without necessarily searching in

_vain for remnants of the past. & Cet

- - : Johnston “In Alaska appears to be the only-wjrker who has ‘taken’ an

q

ongoin& and active interest in relatdpg cuitural practice to music
‘ :’f; edaeatsgn in the ‘schools. ~ This study should provide sofie impetus-
) "t it L

TN to” the development of relevant music programmes for native students.

LA . e

'( Thus it will be of . interest to educators and curriculum developers as

v well'as to native leaders trying to make educational programmes fit‘

- . - -
o

y ' ’
the needs of their people. : N '

v

-,\9 '
.+~ The study will help to answer questions such as: .’ Is there a

~

viable musical culture extant in aﬁspecific'group,»the people of Ebb
" and Flow in this’pase? Do the_péople wish this to be continued or
" hpvethey‘mjrefpressing musical needs and priorities? .’ Are school -
« ’ £ © \ . .‘w . :

>



music programmes appropriate vehicles for the continuation of current

' \\\_rsct1Ce? :

This study will be of interest to: ethnomusicologists, educagors
..

and native peoples as it throws a different perspective on music in”

¥ "o -pative culture and education. 4 may generate programme ‘h"d

®
'curriculum development that \odrd\be more relevant -and socially useful
to the particular ggoup ‘studi dmand CO other native groups. _;_,»—~—’f’fﬁ
b ) o ? P
o’ , The study in no way attempts to denigrate' the study of '

tradi;ionsl forms o 8ic | 1n the society and 1t may be found that {t '\\;_

"is this music that holds prior place in the cul:ure. Pract{ce‘of
L traditional musicﬁfnen becomes current pract{ce'and the ahove remarks
i C consinug to apply o the situation.

-,Li-dtations
amtal ol

—_—-

For the ‘purposes' of this sgtudy the following limitations are

made.

The study 1s limited to an investigation of musical practice aE

Ebb and  Flow ‘Indian Reserve at the present time snd to any music
. " . . N ‘ .
4 education programmes available to the community.

° ) - . - -

-

Assumptions

1. - It is assumed that transcult?ration has occurred in the study
v ! . B ) ;
' community in the practice of music. THus tradition.has changed
and itself become the new tradition.

2. It 1s assumed that the roFe of music in native culture will be _

\_

further undermined and lost 1f not. reinforced by  formal music

education in the sthool and also in the community.

. S -



Definitions \ -

'MUSIC - for the purpose of this study music means any‘song, dance or

o . \ i
instrunehtal performance carried on 1in the soclety under

,investigation; for commnnal or individual purpoaes.

TRADITIONAL MUSIC - 1s that music presumed to have been part of the

aboriginal chlture.

———

- OJIBWA - people also known as Chippewa or Sa\lteaux, belonging to the

Algonkin linguistic group., : ‘ \

NATIVE - for the pnrposes of this study 'native' means any person of

! U

Canadian aboriginal ancestry.

MUSIC EDUCATION = \any fdfmal, communal or individual progtéime having

as its objectiv
”J .
hisﬁorﬁ;al and theoretical . concepts pertaining to music.

N"\‘“'

Organization of the thesis

Chapter 1T deals with the literatute as it pertains to Ojibwa

music ‘in general * with® music in Indian education, and with a

Ay

theoretical basis for the study.

o, :

After delineating the, methodology of the researchh\in Chapter TIIIL,

Ojibwa ‘music iAACanada and specifically in Manitoba is presented in-

\Chapter 1v.

Chapter V and VI describe music culturenend music education at

Ebb and Flow Reserve,ﬂ Menitoba, while Chapter, VII examines these '

findingé, drawing conclusions and recommendations. from them.

the teaching of song, dance or' instruMent, or

k)
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CHAPTER II

~  REVIEW OF RELATED LITERATURE

. P .

" The 1literature review will survey .mater1a1“ in gfoﬁr
peftaining to Ehe‘reéearch problem.  These areas include tfaditionalv
djiﬁwa muqic, 0jibwa music as»presented in the literatufe today,:ﬁusic
in native Indian schools and finally a theoretical basis for th; study
and its methodological.direction. S ' . " . k

Traditional music in Ojibwa culture ia examined in.order tov
provide an understanding of theaimpbrtance of'music in Indian culture
in the past and"t6 providé a basis for discussing music’;§day. 'An
_ eiaminﬁtion of music in ‘the same\culture téday will determine boéh
ﬁhat is éaid to occur 1in Ojibwa culture musicaily aﬁd érovide the

‘ L o
researcher with some foundation for what he might expect to find in

his field work. The third area of the réview;'muéic in Indian

'educa;ion, leads directly into tbe‘purpbse of this study.

0jibwa Traditional Music
A review of literature not pertaining directly to music 18 not
partiéularly\ helpful in identifying Ojibwa. musical practice 1in

Manitoba in thé past.
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Brother Ldach (n.d.) makes passing reference to music on three
J

occasions 1h 59 Years with Indians and.Settlets on_Lake Wimnipeg (p.

19, 31, an& 37). Dunning (1959) 6n1y toﬁches on music and dance in
reiation to| ritual and ceremoﬁial life.as'does HalloYell (1942) on
'singing hi; détaiied description of conjuring among the Saulteaux;’
altﬁough th? tenor of the latter's text seems to indicate that singing
was a constant feakuréiof'the fi;dais. Steinﬁting (l965)-indic§te9
that music.cohtinued td play an 1m?ortant partiin Saulteaux life butv
does not glaboraéé. This paucity of in;ormation can iny be a

-

reflection of the non-musical orientation of the writers, the?ﬁ§ 

-

interest being iﬁ other aspects of the societies under consideration.

. The silehc; of miésionaries, Brother Leach for example, on fhe subject
may not be surprising in that"théy were bénf-bn suppressing a pagén
way of life of which music was a very apparent and audible gart.'

In the muéical literature, refergﬁ;es to_djibéa puéic withréome
Apotaﬁle exceptions \gre sca?t. and are nonexistent in Manitobaf
'étevénéon (1973) quoteg several early explorers and administrators as
having note; the musidai\practices of the Chippewa. He cites John

~

Long, writing in 1799, as being adopted by the Chippe%a and as

descf;bing the ceremony and musical accoutrements. - (Stevenson,

1973:406) He alsé comments that Schoolcraft heard muéh Chippew; music.
and commented on it in a derogatofy‘manner. (Stevenson, 1973:416)
‘St;veﬂgon also alludés_tg Johann Kohi'é wofk hhpng Cﬁippéwa wh&
described Chiﬁpewa ?;:; and the mnemonics that 'pictureq‘);hém.‘

(1973:418) Thus, as far back as 1799 and thfoughout,éhe nineteenth

' _centhry there are some references to Chippewa music tn Jthe United

-~
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States but- it is only at the beginning of theiiwegtteth‘cenQury that
onﬁ)hqs détaiiled accounts of the music of the Chippewa and the Ojibya
in the works of Frederick Burton (1909) and Frances Densmore (1913,
1923, 1934 and 1939). : (
;n the absence of any evidence to the cdﬁtrary one can only
assume that the descriptions of Buféon and Densmore. accurately
reflected é}aditional practice and tentatively assume that those

Aescriptions can be generalized.to include the Ojibwa of Manitoha. In

this connection Crawford Cbmments, writing of the Jesuit ‘Relqﬁ@pns

Music is shown in the Relations to be a part of many major
events in Indian 1life. Tts role in the Indian cultures
described in these early sources was, evidently similar to
that reported in the mofe'rechg_studies at the turn of the
century. (Crawford, 1967:206) - !

The work of Burton and Densmofe hés resulted, especially in the -
case of the latter, 1in large collections of musical wmaterial

pertaining to the Ojibwa (Chippewa) . in areas somewhat &Zemote from

-

Manitoba. . anfcan only usebghesé'poufces as an indication of 0jibwa
t;aditional mu;ic in ; rather general cgntﬁxt;’ - |

J - Densmore worked ;mong the Chippewa of northern ﬂinnesota between
1907 and 1999. She states that J;e songs‘collected at Red Laié

Reservation are more ~closely connected with those of the Chippewé

living north of Lake Superior. (1910:1) These northern 0jibwa could

3

lstévenson comments on Crawford's use of inaccurate versions of

musical materiaiz. (1973:18)

o
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haveé closer connections with the natives of Manitoba. Densmore's

-
.

intent was to preserve the oldest ‘séngs' and those connected with
tribal history, custom and ceremony. (1913:1) '

This 1is again useful in that older material may have retained

"similarities ' among different ‘groups while newer items may have

’

developed after'the_various groups sevefed,contact‘with each other aﬁd
migrated to their present day habitatz.

Inhtruments described-by Densmore ére the drum, the rattle and
the flute, with the "drum in a number of forms being the most commonly
used. The rattle was‘:gmﬂnyed for some Midewiwin or 'Grand Medicine
Soéiety' activities and the flute, made of cedarwood, was only uged by

young . men to play love songs. Cooper (1936: 7) reports that a bull

‘ \

roarer was used at the Lake of the Woods to bring cold weather in che
gpring in order to put-anood.crust on the snow. He also mentions use
of-a buzzer. Neither of these latter instruments are noted by
Densmore, possibly betause of their musical 1imitetions or because the
Chippewa did not use them. Cooper, giving.some substantiation to the

continuity of Ojibwa music cul!ure as compared with the descriptions

of Dénsmore, dlso says that rattles were used by the Midewiwin in'

eonjuring. At Rainy Lake the cufing ceremony involved the use of a

small hand drum and a cylindricalvrattlé.
Although the 1instrumental repertoife | was small, = Densmore

collected over three hundred songs and melodies for both voice and

instrument, indicating the prevalenée of music in the d&ily life of

the people. Music was generalized in the society. .For the Chippewa,

song authenticated the relationship of man to the whole of creation of ~

which man, and his social grbhp, were an integral part.

o o -
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A large number of aonés had a connection wit# reliance on

|

supernatural aid. These songs were claimed to have been obtained -in a

dream experience although Densmore iays that it was apparent that some

had been composed for a particular use, In c&nnectton with
' | .

composition she ‘says: . K

A spontaneous outburst of melody giving expressio# to either

v Joy or sorrow does not characterize Chippewa songs; indeed,
the " nature 18 more frequently objective tha /subjective,
more often connected with .accomplishment| 6 than with -
self-expression. (Densmore, 1913:17)

Songs obtained 1in such, individual experienceg were sai the” past,

to have belongéa'to specific individuals but could/ be sold or given
away, thus entering the public domain. Songs w4:e’often connected to
a factual event and.we;e prefaced and concluded with a speech
concerning their origins, thus surrounding the sof\g with an idea that

was not necessarily contained in. the song itself./ The melody was all
. . o

"important 1n mainEaining.and transmitting chis~idea and less reliance
was placed on the words which often varied. f -

Merriam (196755), writing of  the Flathead Indians, .quotes

L -

Turney-High as saying:

A conscientious ethnographer cannot get a compendium of

. trust-worthy sumesh (guardian spirit) dreams. Only the
completely accdlturized or untrustworthy will discuss the
matter. Sumesh was, and among honest hndians still 1s,
strictly a matter of personal property. | . . No Flathead
who - sincerely thinks that he has sumesh| 18 going to give
this to an ethnographer except under| circumstances of

" extraordinary friendship or filial relation. To ask a
Flathead to describe his medicine experience 1s considered
to be .an unforgiveable impertinence. . erefore, although -
the writer has heard several alleged sumesh songs and, has
been told of some purported lpedicin experiences, he
considers them qﬁ&erky unreliable. (193;:28)
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The situation may have been similar between Densmore and the Chippewa.-

y
Landes, sqsaking of dreams as property, emphasizes the highly personal

Jé'i'

aspects of the dream _ fience but adds. },f‘*\ gd ‘?4;;‘\:

RS

o ,There are violat ons ‘of this rule of secrecy, which howeverj_
{lware not recognized ‘as Buch, Thus, before the exercise of

~ . the " power,'as An doctoring, the dream experience must be
"+ mumbled over;_and again on the war party, the dreams must be

fgé"'fdiscussed There is constant infraction too because peoplef

. ..discuss their dreams” with their spousges. - In this way- the e
" .dream material spreads Bhrough the community ¢ ee s Though, v
_one'*s’ dreams . do..seep out, one 8 power: is never transferred
because'jthe supernatural ho. bestowed' the' power‘ isv .
associated exclusively with the dreamer. (1937a'115—116) ot
. L4 . .
The songs categorized by Densmore included dream songs,'war'
' B S

‘songs,.love'songs,’mocassin'game songs, woman ] dance SOngs, songs to

'\faccompany gifts and songs to entertain. Some categories of: songs such"

as those used in hunting did not appear in general use nor. did thosen‘

‘ pertaining to agricultural pursuits. _There are also very few songs,‘.

a,.

except lullabies connected with children anH children s games.~ There\
q

is generally a remaikable absence oﬁ ‘any mention of children and their -

-activit}es. Reasons for these omissions can only be guessed at today.

Thg paucity of children 8 songs ‘may be an indication that part of‘"

LS

| the function of a song was tg,teach’tribal lore and roles in speciﬁicit

N Y

situations thus all songs are children '8 songa in a sense. Another;

<

’ freason for Densmore s seeming lapk of interest in’ children 8 songs.was -

.P"f. -Aa‘-)

o

that from the Chippewa 8 point of Wiew, singing and musicf“as serious'

*fbusiness, too serious for children.- Densmore, however, does not say'f

-

dfthis and Vennum recommends that -gongs for the entertainment of

“children, among obhers, require special study. «(Vennum, 1980 44)

W e . o - [ " R .v
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B Ojibwa music Burton says

[y

Densmore also identifies a large body of songs as belonging to .

’

‘the ritual of the Midewiwin.’ This 'Grand Medicine Society\ included

. B

: healing functions as weil as forming the basis of @he\reiigion of the

v W ~
POV &

Chippewa'
oq‘

The Mide (Grand Medicine) 1s the native religipn of ‘%éﬁ}
Chippewa. It teaches that long life is cotficident w
goodness, -and - that evil’ invitably Teacts 6@ ‘the ‘offender. -
Its chief aim is to’ secure health and long life to-its

~~ adherents, and music forms an essential part of ever mesns"'

v used to that end. The element of propitiation fs also
~absent from its teachings and practice.‘ (Densmote, 1910.13)

The music of - the Midewiwin was used for initiation ceremonies, the

making of medicine and its effective utilization. )ensmore says that

uthere are several hundred of - these sgngs which are all recorded in -

s 4
‘mnemonics on strips of bark. These piCtures=served to present the

N

idea‘of the.song rather than specific words. Howard .Norman (1971

‘1972) and Vennum (1978) have both done some work in using these songf'

Wpictures to trace origins and migration patterns of the 0jibwa. . ~#

15

<

’ Densmore explicitly omits the collecting of 'bad medicine songs'l

Tt

(1910 20) which she thought better to be left alone.

’ Burton 8 (1909) study among the Ojibwa north of Lake Superior and ‘

Lake Huron is not nearly as detailed as Densmore 8 but areas of

*difference can be'detected._vDensmore herself makes no: reference to

Burton's WOrk\or, indeed, tovany other early wcrkers.j.‘COncerning_ f

§
el e e music is no mere diversion from the lndian point of.
view; it 1s not separated from ordinary experience by: beingjv
classed as an art, but:1is a feature of daily home use and
" necessity. The Indian has a song for everything - h gods,:.
- his friends and his enemies/, the animals he -hunts® the ,
vmaiden he woos, the forest that sighs around him and the -
1ake that glistens before him, the fire in his teepee, the
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whiskey- that. excifes, the babe in the cradle, his garments . - -
. « every conceivable . thing in which he has an interest
becomes the subject of a song. (Burton, 1909 6) ~ :

‘Burton 8 ennumeration includes ‘canoe and visiting songs, funeral
. =~

ntravel and gambling songs. He does mention corn songs as compared to

‘. Dehsmore where the absence of songs concerning planting, gathering and

-

w!the success of crops has, been noted. Two reasons may account for .
this. Firstly, Densmore was collecting older songg ‘and" traditionally

Jagriculture was not part of the Chippewa lifestyle. Secondly, Burton

was interested in .the musical culture of the people as he found them
at the beginning of . the twentieth‘century when they had already
adopted a more sedentAry 1ifestyle. Songs of: husbandry and

agriculture may have been ‘eomposed in response to a- ‘new. econo:ff;,//

3

These descriptive accounts of music in Chippewa and Ojibwa'

B

society do not 1ean heavily toward explaining the function of music in

&

those‘societies.’ Kaemmer (1980:61). suggests that eliciting the

functions of‘music from largely descriptive accountS'does not - allow

for explanation or the discovery of causal principles. He says;

‘Scholars have emphasized the cognitive aspect of creating' i
music . . s (which) are no‘ doubt useful in explaining
similarities in’ musical forms and behaviour but are not so
" useful in explaining differences. Music 1is an important
aspect of human culture, :and as- such it can be assumed to be
,the result of both cognitive and social processes.

.Taking these remarks into. consideration one can try to deduce the
9

" function of music in Chippewa society using Merriam s-(1964) functions

of music. (see Chapter IV) .These dedactions are not:directly;"

supported in the literature pertaining to traditional Ojibwa music as .



\

practfdéd in the pas; although the ii&eraturé«indicates a‘'very

prevalént general use of music attached to every day activigiea. More

. _ ‘ \ ; : .
recently social processes pertaining to music have received some

-attention ff%m' investigators, ranging from thg' global viewpoint of

Loméx {1968) to the

iled studies -bf Davis (1972), Asch (1975), °

Nettl (19@758 & b) and McAllester (1954), but none of these relate to

BRI Y

0jibwa music. L

More;reéené writings of musical practice of a traditional type in

“ -

- 0jibwa soclety as practiced Eoday indicate the func;ion of music and

how it has changedffrom practice in the past.

Ojibwa Husic Today

11980)

9. T e = : o I 1 | . o
Works relating t:\ﬁﬁTﬁug;gifical practice are those of Parthun
R R v : o I

American ‘Indian ‘music’ in the twentieth century is still -
“integral to almost every Indian activity. Whether it be-an
-ancient éeremony, a social dance, an Indian conference,:a
tourist attraction, a fair, a graduation exercise, or a’
political rally in 'Indian country,' there will. be Indian

.. music to accompany the proceedings. The music used by
Indians today spans a continuum from the most  sacred or

- magical  (and restricted) * to  popular - rock and

) country-western, with traditional. sacred and social songs
found in between. Indian musical expressions'vary from area
to area, tribe to tribe, and even from singer to -singer,
creatdng san overwhelming divensity of genres and stylea.
(Heth, 1980 :1x) ' .

“In spite of the above remarks present day"stﬁdies in}many

7 -

instances concentrate on traditional music'_és it 1ia._ expressed in

o

.

today's‘Indian7§ociety and iargely-ignofgf;ny musics not considered to

: : , o . S <
be 'native', A few writers make passing?mention of a Christian -

hymnody having been adoptéd and élso_a fiddle/éuitar_genre.f (prqper,

and Vennum.  Again these have concentrated op_'natiVe' Ojibwa music as
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\

it 18 practised today.and have not commented on any other aspects. of .

music in the culture other.than to mention in rather-general terms the 5

AY

 Indians' apparent enjoyment of oountry and western.
W
Parthun (1976s) in Minnesota associates the Ojibwa of .that area
. s
with’ 3ther Canadiah ,and United States sub-Arctic peoples of: Algonkin

»

stock. Hekdetsils musital style, form and instrumentation as well as

e

material rélating to composition,b music quality, . performers’ and
“»performances. The‘xole.of music‘is'related;to religious,-cenemonial

. and social functions. Vennum (1980) 1s somewhat critical of Parthun's

Y 8 - }

emphasis on.peyotebsongs, his transcriptional inconsistencies-and his

‘use of tefminology.f“

Parthun's study\p\ovides a source of modern 0jibwa music practice

in a community that is

omewhat remote from the more northerh woodland

i

;populations in Manitoba. The Ojibws of Manitoba migrated into the

ares atvlesst two hundred jears ago and the assumption cannot be made.

that they have developed in the same ways as once related: peoples in

other parts of the\continent.\ D o
\ v .
Discussing triballmusic in North America in more general terms

F\Psrthun maintains that the mainstteam of Indian expression not only

‘continues but thriVes." (197 b 32) He does'not-identify _any

‘particular gtoup with this main tream of music nor does he specify'

&
- 5

what' that mainstream is, a traditionsL,or modern‘form of Indian

musical exprgssion; He identifies Indian music, past andnpresent, as
functional;, to be studied‘as part.-of the whole-culture;
., Vennum (1980) makes a comparison of south—western Ojibwa song

form today. with that of Densmore 8 time. : He says, Ojibwa 1music

offers a particu;arly rare opportunity for such a study, for its songs

s B . . : ) - s ,



) the'disappearance of native American»nueic. . KR

I3

laments the lack 'of .attention that Ojibwa music has received in the

years between Densmore's more and his own. He commente on Burton's

ethnocentrism and at Densmore's recording inaccuracies and imprecise

use of terms.

1

Vennum's»History of Ojibwa Song Form is less a history‘thanla‘-

: comparison of two points in time as he is unable to present the'

-

changes occuring in the intervening years. The only point he makes
about Ojibwa music in general is, that it still exists 1in a modified
- form compared to that of the early 1900's.

Other writers, Nettl (1967a and 1967b) for example, have done,

detailed studies of music among tribal groups other than the Ojibwa

"again concentrating on ‘traditional. forms that remain today.

Lea-McKeown (1984) found l1ittle of traditional music among a Salteaux

group jJL'Manitoba, it. having been replaeed By fiddle/guitar playing

‘and, to a limited. extent by a more generalized type of Pan-Indian

- .
music.

0.

In relation to’ Pan-Indianism Howard definee it as "a process .by

A

.which certain: American ~ Indian ’groupe are losing ' -their tribal
e @ -

ca

’ distinctiveness and 1in 1its place are developing a generalized,

‘o .
.

non—tribal; 'Indian' culture.” (1983:71) ' He considers. bthis not = -

diffusion but a selectionzof specific items which the selectors

consider 'Indian' and which sets them apart. as 'Indian'. aHowafde

predicts- the disappearance' of tribally ,speciffe musics es this

. q

Pan-Indian movement becomes established. Parthun,. in congﬁeet; denies

Lyt

B ‘s

received considerable attention 4t an early date. ‘ (1980'44) He
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e :
The above writers and others speak in terms of a very small

.o

extant component of native Canadian and American music as it 18

N

practiced today., None of them refer to music that'might have more

-meaning to the general aociety of which the 'traditionalists' form a

.

part. There is no denial that there have been changes in form and

style, and function from aboriginal to present times and there'is the

cadmission that westiﬁu)genres of music have had a definite influence‘

on the prac tice of music in Indian society. (Nettl 1967a & b;

L}

-Parthun, 1976 b) The question ;emains: If only a few specialists now

practice musiic when music used to be a pervasive aspect of Indian

life, where are the energies of the people now directed? ‘(Kartomi,

[N

1981) The literature does emphasize that'traditional'music needs to

be promoted. Parthdn says Ideally we should 1earn all we: ‘can about

* the life style, past and present of the American Indians because thelr
-music is functional and therefore is understood best in terms of the

vculture as a whdle." (Parthun, 1976b 34) He is discussing tradi?!bnal

" music in this context. as it relates to education "and continuesi "For

the harvied- music educator, however, this would be expectiné‘ too

e and others (Elbourne, 1975; Jenne, 1968)'maintain h&wever

.
a”

an important route for the preservation of folk and’

traditional music.

\

Music in Indian Education o - .

Bradley, ih_compiling a bibliography of .Indian musical culture

says:

3
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There 1s a growing awareness in Canada today .of the

importance and significance . of native Indian cultural,

" achievements in the arts. This is particularly evident 10"

'~ educational circles where teachers and studepts recognize

the need to know more about the artistic traditions of our
indigenous peoples.  This is more than a’p saingfintereaqi
Educational authorities are becoming concerned with the la
.of understanding and knowledge, and the dearth of material
available for curricula development. (Bradley, 1977:28).

This apparent interest in Indian music educatiuncis not euident

\

in the |literature; in Canada at least, and even in the United States

programmef of music'fqr'Indian'education have not aroused a lively

‘interest that has been reported. The exceptions to this are the work

of Johnston in Alaska and Ballard.

>

Ballard (1970), a native American musician, says that there areb

no curricula for music at an elementary level and only a few scattered

music teachers specializing'in Indian music. He says:

-

Teachers and musicologists .can help themselves meet new
educational and cultural needs 1if they are confident and -
bold enough to use Indian music materials with serious
intent. We have relied too long on European musical
" tradition to guidé our training and provide our literature,

(Ballard 1970:44). & '

InAthe.aame tenor Johnston writes:

(.

In predominantly native schools ,the teaching of western
technological process . . . can’béqjustified. But there 1s
little justification for - the 'subslitution of White
middle-class school music for the colorful festival and
N potlatch dance songs. . . . (Johnston, 1980:20) '

Both Johnston and Ballard advocate the promulgation of tradition

through education. Johnston says that:

Efforts to -bring Indian and Eskimo folklore recognition
apply particularly to music « . o (because) music is a

o
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cultural and psychological element which rumns very deep in .
man and. thus comprises an important part of ethnic identity;
(secondly) 1in Alaska, traditional -music and dance is still
in fairly healthy condition: and within the bilingual
" education progrém, music is a particularly ideal didactic
" medium and language . vehicle for children. (Johnston,
1975b6)‘ ' ' — . .

The points he makes are well taken and can be generalized to apply to
music education among Indian populations anyqnere in North America.
Again one aska, 'What'muaie?' aa'ic has already:nekn seen‘;haé»ojibwa
music in this case is beceming a.speéialty. |

Johnaton himself answers‘this question in . part 1n'an.earlier
paper;- (1974) ﬁe identifies four prerequisites Ezr Indian mnsical
revitalization. d, These pre-requiaites are "a personal lifestyle

I
favorable to that type of musical creativity which is pecularly

Indian; a knowledge of traditional‘fefms; self—determined'motivation;

and a pride 1in traditional music.”  (Johnston, 1974:19) The

~ : -

&bnditions for these pre-requisites appear to be favorable in Alaska

and the music education program adVocated”by Johnston and suppofted by

the state government ailows for Indian music as 1it. is pfacticed today.

<

5 Johnston's program envisages a revitalization in Indian music

hd

through educatiﬂ&qﬂgd he details the steps to accomplish this. He
| concludes."the much discussed identity—eatablishing function should be
'de—enphasized in favour of fostering a deeper intellectual musical
experience which involves not .bonly ,_identificatipn ~with  the

accomplishments of the ‘past.-generations but vneaningfui personal

dchievementzin’the present.“ 3(1974224)

Johnston comments on Ehe edncatienal signifieance~ of mueical'

N L .
. change occurring in the Alaskan communities. "The use of ethunic music

is closely related to the coneept of ethnic self," (1980:17) and
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suggestd that the use of native music 1in schools can be used as a’
bolster against classroom culture shock. He supports the use of music
- | ' ] |
" not ‘to.establish identity but to provide a cultural background from °
which the child may face and adjhst‘ to the onslaught of a
technolagical‘socieiy. He does not emphasize uéing esoteric 1items
from the past but wha: is practiéed in communities today, 'a living
reflection of Native Alaska today.' (1980:22)  He contends that:-
The teaéhing of native American music in the classroom
should  incorporate safeguards . ensuring possibilities for
musical growth and developing of the heritage serving the
© well spring. . . . Teaching a petrified musical heritage
would be of no avail because ‘'would wane of its own
inertia. (Johnston, 1981:40)
The native American music programme ould depict the Indian musical
culture and how it it changing, allowing students to participate in
their own music making from.a éulturally acceptéble foundation.

But as Bradleysays, "Ethnomusic studies in Canada have given

little attention to native'Indian music. In-facﬁg very few in the

\
a5

field of music education are aware of the rich musical tradition of
our Indian culture. (1977:28) The material is there but, to date,

has been ignored.

The Theory and Methodology of the Study

The  orientation of the writer 1s that the identifiable current
‘ .

——

musical practice of a cultural group is the music of‘fhht gr0u§
notwithstanding the fact.tﬁat it may not ﬁave been in the distant past
and may not se in the fuﬁﬁre.‘ "Music 1s symbolic of culture,”
(Kartomi, 1981:241), and is thus a part of culture. ‘It has a

continuity which evolves and changes even as the culture ttself
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evolves and changes. It is not static, being subjected to 1ﬁf1uences

both from within and from without the society in which 1t {is
expressed. (Johnston, 1981) 1In this sense, no music is‘traditional.

. : , N
It is part of a continuum and is an expression of a current aspect of

culture. =

If one ‘takes traditional Indian music as an exgmplé, one finds
that trgditionalrforms have assumed new fqutioné and’ have been
modifigd to suit that new function. (Kaemmer:?l980: Nettl, 1967b)
Traditional music and the practice theréof now oftep‘identlfiés'those
so engaged as Indians, 'with avcuituré-spékificalfyflnaiaﬁ,'a functioﬁ
not needed 1n'the‘éast. .(Howdrd, 1983) Tradig;oﬂa{ music is‘oniy
99ch‘because that is the way it has been defined\as having featureé in
common with music' that was practiced ;n the past. Such mﬁsic mé

may not be practiced in the preseﬁt alth@ygﬁidhat is practiced may -

| have .been greatly 1nfluenced.by thg bast. Thus it 15 what is .
prakticed today that 1is of value té che’pebp}evwhether it be a
modiMNe raditional form or.a totally new musicai genre. o CT

If music is a .symbolic continuum then this implies that it is
‘transmitted from genefatidﬁ to generation, Ehat it 1s part of the '
encul turation _process.v _ Jenne says, "Tfadit;on' means transmission,
perpetuation of norms, customs, etc. as the exéressioﬁ of particular
historical, cultufal, and soclal conditions or insights.” (Jenne,
1968:8); Transmission implies -an educational process, be'if forﬁal or
1nformdf. ~Jenne insists that 1if traditioz is péésed on fgr ics:own
sake, for its muéeum value, it‘ié beiné erhaéized for its historical
worth‘ratﬁ%; thaﬁ jn termsidf {ts own worth.,’ Educationxéhould presehtv

P

items in terms of their own worth. He continues:
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Beyond the purveying of necessary accomplishments and
. 8kills, music “education can only mean surrendering oneself
to diversity _and trying to understand the different
expression of | creativity. It is not interested in the
historicity of the music but in how it measures up to

current standards and relates to the present. (Jenne,
1968:15) , A
y ) .

;t 18 music today that is studied for its valués. "Tradition is‘worth
as much as 1its bresent écatement. It 18 not preservation as a
monumeﬁt ‘that traditionai music requiree; but actualization 1in the
musical consciousness."_/{ﬁlpne, 1968:16)

The tenor thét ‘"Jenne maintalns 1is ‘one~ that pervades the
éhilosopﬁy of'mugic education today; In the past, ﬁustc education Has
been juétified in "the fact.th;t the aesthetiC‘develobment of  the
individual influenced behaviour in such a way th;t a better citizen

” .

(in terms of cqltural, civiec, religious, or other values) was expecte

‘to be developed.” (Mark, 1982:15) Today, however, music education {is

based on a philosophy of aesthetic development of the individual

wiihout necessarily expressing the value of that person to soclety.

This being so, what gusic should form the content of music edﬁcatton

programmes?

If;mﬁsic education 1is to be directed toward the aesthetic

development of the individual then a broad exposure to music is

-

indicated and where better to‘;tart than with the music with which the

‘child is familiar, this often being an ethnic music. Trimillos says:

“The importahce of .ethnic music is generally acknowledged as a way to

.meéi@ the ‘recognized need for expanding the breadth of musical

experiences in.the schools.” .(Trimilles, 1972:90)
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One 18 now speaking in terms of ethric music rather than

-

traditional music. FEthnic music may indeed be the current expression
of tﬁe traditional music and, again it méy not. It may be the sresult

of any number of changes termed transculturation by(kartomiyﬁho

o N
writes:

%

The final stages of transculturatior are reached after the
tensions between two or more ‘musical cultures have
interacted and been resolved into a new unity, -through
uccessive  generations. Such musical interdctions
eacively unite and transcend the partly antithetical
parent musics to create a new, independent style or genre
that is accepted in its own right by the relevant group of
people as being representative of their owh musical
identity, whereupon. the processes of musical
transculturation begin ill over again. (Kartomi, 1981:254)

v

The music of a group fe a contemporary music: as Trimillos sta;es and
as such 18 of value iﬁ education:

Ethnic music is by nature a current music - 1t belongs to
real people. .« . . The fact that ethnic music 1is
contemporary and at the same time tied to an\&denCifiable
group of people makes 1t appropriate . and of \interest to
today's students. (Trimillos, 1972: 90) )

s’ ~

.Thus the current musical practice of aiégcial gro;p is an
acceptable means of initiating a child'e mueiehl development.
Trimillos doee not advocate the.use of qnly.one ethnic group's music
but to start with the familiar end~work towerd the unfamifiar is8 an
_acceptable, indeed eseential, educational practice.

e
. The investigation of current musical practices in a social group
and their potential-relationship to educational practice is-the_thrust
of this study and thus the'mea‘s of 1n_vest‘1gating musical practice as

seen in the 11terature.will be discussed.:



2]

' . 27

Background to the Methodological Focus of the Study: -
y ‘
& In order to indicate an appropriate ethnological viewpoint the

\ .
pertinent anthropological schools of thought Qill be surveyed, BDirect

field work 'as a feature of many 1f not most of anthropological

A .
studies among Indian cultures whether thg researcher was of the

i S
historical particularisf orlientation, the structural Functionaliat

school or a culture materialist. However, the ethnological viewpoint

G . .
demands a 'holistic' view of the society studied whereas some of the
e : '

other schools tended to focus on detail specific to their. field or

their orientation and ignored much of value that could have bheen

il \

cqntrib&ted to their work.

Musié'had been included in the comprehensive ethnographic atudies
of sécieties by workers such as Franz ﬁoas\iﬁ his work among the
Central Eskimo (1888). Boas 'did not defail ho; he collected this
musical ;aterial or if'he actually recorded it, but he ‘includes
numerous examples of Eskimo traditional music 1n his‘ﬁonograph:

The Boasian vieyfof man and-culture appeared -at the beginning of
the twentieth cenfury. Boas was a contemporary of the evolutionists

of the time, Tylor: Morgan and others. One has to examine both his,

backg;éund and the cultural milieu of thé:ttmehtn order to understand. .
wﬁy he ﬂéveloped a different emph#sis in the;study of anthropology

than did his contemporaries. .
. \a .
Evolution contained four basic assumptions: .
. . 4
Man .was part of nature, operating according to the laws of
the universe. Second, they assumed. that the natural laws
governing development were unchanging through time as
exemplified in  the geological principle of
uniformitarianism. Third, evoluttonists accepted the 1idea
-~ that natural processes tended.to move progressively from a
simplicity to a complexity, frdm the unorganized to the oy
\  organized, from something that was lesser to somethinglthat A
\

’



N

was better.  Fburth, 1in the evolutionist bview, ‘men .
~throughout - the world held similar potentials but ‘differed . =

basically. from each other in a quantitative development of
w,~intelligence and experience. (Vogt in Darnell 1974: 344)

- The eVolutionists had defined the essential process of reality in

terms oﬂ_thought;~a universal process. Civiiization was marching

. N

"onward 'and ugward and historical events were largely ignored in‘the- .
gearch for universal laws. '
‘Boas feit history to be vitally important.. The particulars of ff'

'man 's life on: ‘earth shpuld be investigated as to. how and when and
where they were connecued. Perhaps there were general laws but these
. S e

would not be discovered in the processes of the‘human mind but rather

fin historical processes which could be hypothesized and ﬁor which

‘supportiug data would have ‘to be. searched. This emphasis of Boas on

historical~ reality has influenced th' »trends_vof »anthropologicala

-

rthought fon much of the twentieth century. e

-~

The actual scope of Boas work wal immense. He was a teacher,

,had museum: curatorial duties both in Berlin and New York was a'“
theorist; on ”museums, an organizer"of ,expeditions ;and‘;a prodigious
writer and fieldworker. (Lowie, 193?;13Q)‘pHevinvestigated language,

"physicai;anthropologyg«made some:archeological’contributions and was-af'
desCriptiveiand'theoretical'ethnologist. »i:?; -

" In his field work he accumulated 1arge humbers of. tacts in greatﬂ
. descriptive detatl. He was a stickler for fdét insisting on accuracy
‘in their collection and demanding that an ethnographer should attempt
to’ learn the language of the culture he was studying or at least get a .
good translation or interpretation. -Boas was not ‘the first to:.do

_fieid work but he did 1ay a sound basis for the conduct of fieldwork

. as opposed to the general way in which the evolutionists used data‘
KRN . L

u
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that was second or eyen third hand. The writer thinks that this is
essons thatABoas has for us today, that is to get

‘one of the chief

‘ back to down—to—earth basic ffﬁld wOrk.

In evaluating the position of anthropology at. the beginning of
this‘century, Boas repudiated the metaphysical presuppositions ‘that
prejudiced the study of man and culture alike. In the place of theg:\\’.
| psychogenic history of the evolutionists he demanded a verified

scientific' history.” (Voget t# Darnell 1974:347) This could oniy
be discovered by detailed descriptive studies of Cultures, the_why ofv’
.culturaltdevelcpment;as.seen in the 1ife of the culture itself‘rather .
than.in_any‘world-wide psychic unity or.mental process or the"
vdiscovery‘of universal 1aws. ~Such laws might exist but these would .‘ﬁ“
only cOme'to lightvthrough historical, factual study of a cultUre.ﬁ

Boas himself said: |
s I .
The evolutionary method was based  essentially on the.e
~_obsérvation of the sameness of cultural traits the world
over. On the one hand, ;he sameness was. assumed as proof of
a regular ‘uniform evolution of ‘culture. On. ‘the other hand,
it was assumed to represent ‘the elementary idea which arises
by necessity in the mind of man and which cannot be
analysed, -'or at the earliest surviving form rof “Human

thOught. (Boas in Darnell, 1974:267)
" Such ideas are highlighted by the ongoing controversy of the t me over

Kthe diffusion or parallel development of cultural traits.h Boas was

/

willing to discuss; the matter in a scientifi ~anner ‘through
verifiable»data but not just for the sake of theoretical argument.

It is evident that this fundamental ‘question cannot be
settled by the' continued discussion of #general facts, since’
" the various explanations are logically equally probable. It
requires actual investigation ‘into the individual history of
such customs to discover the  cause of. thelr opresent .
distribution.' (Ibid, 26‘8,') - s o

Herein lay the basis of much of Boas work.

-

Boas was opposed to the idea that any factor such ‘as geography,
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s

enviroament or economics determinea the development'of culture. . Suth
\elementa:were only part of a larger pilcture of cﬁlture-ﬁhich cau%ﬂ
0n1§ bek'reaLly understood by 1its own particular past..  No
generalizations could be ma&e. "It is of‘very'rare‘occurrence that
the existence of like causea‘for similar inventions can be provéd asaj/

the_elemehts affecting the human mind are so complicated, and thei;

- ’ : . S <

'tinfluence 80 utterly unknown; that an attempt to find lik= causes must
‘fait or will be a‘vague'hYpothésis.ﬁ (Beas quoted by Lowie, 1937:146)
"Similar phenomena“may occur because they are historically related or

they may arise 1ndependently on account of the sameness of the mental

structure of man."” ‘(Boas, 1911:167)
He did develop historical relationships betweenteultures and in

continﬁ0us areas but always insii:;% on factual evidence. Having done

-5

vthis, he then went on to try and discover how and why the connéction

’ qv Y
49

had occurred. Tﬁus the basic data of the evolutionists was _not enough
for him.
Suppiementary data on the way {a>which the individual reacts

to his whole social environmeéﬁ and to the differences of ,
opinion and of mode of action that occur in primitiver-:£“
society and which are the causes of far reaching changes, is™

needed. (Ibid. 151)
No longer could one collect isolated facts and compare them. Only the:

whole web of social interaction was sufficient to comprehend anq.
. , ‘ o o
explain culture. Culture was an integrated whole. i 8.

: v e .
-'Furthetmote, Boas only -comparedi\like phenomena':rggher ~than

isolated items taken out of their cultural context. He says:

Culture may be defined as the totality of physical reactions
. and activities that characterize the behaviour of the
individuals composing a .social group %ollectiVely and
individually 4n relation to. their natural environment, to
other members of the group itself and of each individual to
~himself. . . . The mere enumeration ofﬁihese‘varidus
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agpects, e does not constitute cultyre. It is more, for
its elements are not independent, they have a structure.
(Boas, 1911: 156) ' o

,...'é

2

His view on the primitive mentality was also different ko those
of the evolutionists. " Tylor and others poatulated an‘inherent
irrationality in the eavage. - Boas 3sserted that both civilized”man
and the savage were irrational in that both tended to'accept tradition
blindfyr Civilized man is only more rational in that "the"tradftion
of our civilization has become progressively more sclentific.™. (Ibid.
204)

In reference to the mental ability of primitive man, “he says'
Our brief consideration of some of the mental activitiea of

man in civilized and in primitive ‘soclety has led us to the
conclusion that the function of the human mind are common to-
the whole of humanity. . «\.° According to our present
method  of considering *biological and psychological
pheriomena, we must assume ‘that\ these have developed from
_previous low conditions, and that at one time there must

have been races and tribes in which the properties here dre
described were not. at all, or only\ slightly developed; but '

.1t 1is also true that among the present races of man, no
matter. how primitive they may be\ in compgrison with
_ourselves, these faculties are highlx deveﬁﬁpedq (Boas,
1911: 143 -144) . . AU L.

'Boas also .repudiated the generally acceptedbprediserthat modern ~
Western cultures.were superior to primitive groups in other ways.-

It is obvious that the history of industrial development is
almost ‘throughout that of increasing complexity. On the
“‘other ' hand, human activities that: do not depeny 'upon
‘reasoning do not show a similar type: of evolution. (Ibid. -
-172) .

Exampleeipf such activities are the complexity of primitive religion,

art, language, and social obligation. ‘In rejecting any kind of

determinism, he also found racial factors as cultural determinants,
C ¥ :
unacceptable.
‘\Critics of Boas and his work never'fail to mention that, in spite
_*\ ) . - : .

A%
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of his vast accumulation of data, he avoided any theoretical synthesis
in his work. Lowie (lQ%Z)-nggests that this may have been because he

felt that all the data was.not in and therefore left things open.

, — e . ,
- Other criticisms are that he, over a period of years, changed his

position several times but never really gave a reason for doing SO

’

Harris V‘summarizes these changes as»follows. Initially,

.

’ Boas thought that his particularist studies‘_would lead to the

Eum

discovery of cultural laws but- found this to be false. He thend

.

~ghifted to a position indicating that the inherentvproperties of the

human mindqiather than a uniform cultural context were importanp in

the occurrence of similar institutions in the world. -

1 do not mean to imply that no general laws..of development
exlsts. . On the contrary, the analogies that do occur in
regions far apart show that the human mind tends to reach .
‘the same results, not uynder similar, but under varying
circumstances. (Boas, . 1948:341; orig. 1910 quoted by
Harris, 1968:278) ‘ ~ .

'AThe third stage of Boas fwork indicates a rejection of -any
possibility of "lawful evolutionary regularities , further comparison
being a waste of time. ‘A -more fruitful field of study would be the -
fndividualvpsyche and its relatiQnship to the forms of culture.

It should be-clearlyfunderstood that the historical'analysis
does not help us in the solution of these questions. . . .
An error of modern anthropology, as 1 see it, lies in the
overemphasis on historical reconstruction, the importance of
which should not be minimized, as against a penetrating

sthd//of the individual under the stress of the culture in
which he lives. (Ibid. 281) ' =

However, he still maintained that the history of particular cultures
was the only way to study individual phenomena. This emphasis}pn the “\\\
individual anticipated a new field, that of culture and personality. :

In all his work Boas refused to generalize_or Speculate. Loyie_ '

says:
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* 'Those ethnologists whd crave bold generalizations are

certainly doomed to disappointment. Boas' greatness lies’
“not in the systematfc elaboration of facts, but in his
independent approach to that _ material, This novel
classification of 1it, his capacity for defining problems
hitherto undreamt of, his insisténce on a methodologically"
rigourous solution, (Lowie, .1937:155)
ihe Boasian school, a term which his students nevér*hqcepted?'
' . o ) . ) X
held that men and culture were parts of a complex interaction. Man;

though subject to the conditions of his “cultural

environment, which imposed severe limitations on the range

of individual choice and actions . . . nevertheless

interatted with his: cultural environment, 'adapted  to .it

selectively, influenced it at times and even transcended it

— 1in deviant ways. (Radin quoted by nget'in Darnell,
. 1974:348) : . a

w )

e Such a position gould be seen as early functionalism but the Boaslans

did not accept the structural determinism which functionalism implies.

I

(Ibid. 349) B
Beul-Radin; a student qf Beas, beionged to the same echeol of .

; thought seeing histof; and hietorical relationships as important .in
the development.Of cultufe but nevef tieing the individual down to his
bast; His emphasis on the indivigual and individnal behaviour as the

~ core of investigative efforts pervades his work perticnlarlyz hia‘
i'study of the Winnebago Indians.' Rather than study nanykgrnupn
| superficially, he concentrated on one group An depth thus'shgwing~h
‘very clearly to the outsider what life in primitive society was like.
Radin 8 main debt to Boas was the attainment of an inteliectual
ﬂindependence which then allowed him to go»his own way: He was one of
those to i;corporate current andl sociai and psyehdlbgieal. theories
into his Qorka : | D

Radin also realized that' the éthnographic record wag coloured by

the culture and personality and intellect of.the ethnpgrapher.



added to a qdantitati?é tteatmcnt." '(Radin, 1966:60;,orig.'1933§.-

. | . 3%
He believed that "etfnology is the study of aboriginal cultures.”

(Radin, . 1966:cxvii) and need have no other putposc than that. ~1In

other words, it need not be_part of the determination of Nulstorical

processes and cultural dynamics.

o Radin, on the fringe of anthropological circles at. the ,time,
) « . . ' \ .
seems to have pursued his work 1in some 1solation. Not necessarily
(’

bitterly, but pegihraps because of his position as an outsider, he is

criticai both of wmany of his predecees

contempo;%ries. This criticism -i& ir dealing in

generalities rather-thﬁn specifics.‘ Concepts replace rea

work. "We have gener&1ized events and generalized individualities

\

The (historical) task let me insist, is always the same' a
description of a specific period, and as much of the past
and as much of the contacts ‘'with other cultures as {is
necessary for the elucidation of the particular period. . .
This can only be done by an intensive and continuous study
/) of a particular tribe, a thorough kiowledge of the language,
"and an adequate body of texts; and this can only be
accomplished if we realize, once and for all, that we are
dealing with specifiec, not - generalized, men aund women, and
with specific, not generalized, events, But the recognition
of specific. *‘men and. ‘women should bring with it the .
realization that there are all types-of individuals and that
it is not, for instance, a Crow Indian who has madé such "and
such a statement, uttered such and :such a prayer, but a
particular Crow Indian. It is this. particularity that is
tRe essence of all history. . . . (Radin, 1966: 184-185;
orig. 1933) . ‘ ' Lo '
# -4
In addition, even if we realize thdt ‘the history of a’
culture 1s unprocurable, no description ever carries .
n ‘conviction unless the recorder is convinced that it had a
'history. (bid, 177) . :

.

In his criticism of Boas, Radin accuses him of presenting -fatts'

as a hatural scientist ”without offering any explanation of (these .
facts..v Boas' voluminous work on the Kwakiutl.indiaﬁs is cited as.
icvidgncé“of cuahtitativeif defined facts presented as ‘a sclefftist

“would do. - .

‘; including Boas, and qf his"

)
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Further, Boas, to disprove the contentions of the evolutionists,
ueeded to demonstrate-"that the processes at york in‘aboriginel
cultures were not only those stressed by them, "such es deveiopmenth
from simple to complex with secondary survivals, but that-they;wete
identical with those occurring in every culture." -(Ibid. 25) Thus
orocesses had to be studied and'thig caused the study of ehoriginal
cultureg to assume aleecondary importance and to be studied.aa
dietinct from western Europe,
Boas, in the absence.ot known history, fell beck oh a»techhique

whereby inferences could bhe drawn from the distribution of culture

trait® and from analysis of the culture itself. Members. of the
Boesian School focussed on Specific elements ahd th%it distrtbution
. and. fotgot to examine those elementg in the context of the culture
from which they came where they could possibly. have shed Light on the
”culture itself. The primary task is to describe a specific culture as
#t is found rather than discardi;é;elements as insignificant or
looking to other areas for eimiliar traits. (Ibid.{33)_

.In all, Boas collected facts aﬁﬂ anaiyzed them, avoiding the
eubjectivism ihtroduced,by?personal~individuals. ‘The results thus
obtained turned out to be unsatisfactory and Radin feels that this ie-
why ﬁoas turned to a study of cultural dynamics and processes, another
mistake as aboriginai culture is a poor field tor this as evideoce is
scanty ahd.the ethnographer is"unfamiliar with the cufture.

" _The chief contribution of Boas.to ethnology.is'that he recoYtded
cul tural lifecas the‘people of that culture sew it. ”if it is our
serious .purpose kto‘zunderstand the thoughts of a people the _whoie

-analysis of experience must be based on their concepts, not ours.”

(Boas, 1943:314 quoted by. Harris, 1968 317)
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. bne of the problems th;t arose as ‘a result of the dominance of
particularism in America was ;hat‘diffusionism debéloped int& a
concept .of culture gréas which has manifest weaknesses 1f carried too _
fdt. 1f suéh'chlture areas are geographically outlined one can only
cénclude that culture is geogtaphidallj determined. If a concept of
contiguity 1s accepted, one wonders where th; boundaftes lie.-

"This 1idea of cult@re areas arose from that of culture centres -

which are also vague And indefinite as the centre and its boundaries

a

'changé,othe culture changes and different, though possibly relatéd,

cultures are found in the same areas. In all, pure diffusionism,

never advocated by Boas, cannot<be'allowed to stand in view of the
0 . ' :

complexity of culture. _ ';5
-~ Another problem of the time was that &he Boasians, having had the
field practically tovthemselves) had no strong opposition tozprovoke

discussion and examination of their ideas and thus all tended .toward

_ similar errors.

. The histosical éarticularistsﬁﬁelieved that culture itself'didi
not rﬁle maq's behaviour although influencing it. A ﬁén'aﬁd culturg o
relatiofship was, however, evideqt_and the historical school accepted
this, some oflthéiBoas}an School moving‘toward a man in culture

concebt as well as ac}edefinition of cultﬁre and man's relationship to

1

it.

Such”a;redefinition arose parﬁly out of the necessity to define

culture as - the anthrcpolégist's field of study, ‘séparate from
psycholog§ and soclology. “The 1ndiv1dua11zing trend in historical
particularism met with and 1nter5cted with the doctrines of Sigmund .

Frehd,” -CHarris, 1968:393) ° The conbection lay 1n'BOaé' belief that

—_———
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but had not been particulagly steSséd.
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cultural anthropology should be the stud§ {S'man's mental life and~ he
insights Af Freud into the human mind.

HAs a part.of'ﬁhe,redefinitio; of cultufe it was to become a
distinct entity. Man was té become an effeét of cuiture and tﬁe
individual beca@e of less importance. This takes us in the directtion
of functionalism. However, they

turned the anthropolpgical stream in the diréction of system
and integration and laid the groundwork  for describing and
analysing cultures as unified structures. Thelr focus on
basic'%ocial.and psychological processes contributed heavily
_tb the climate of thinking that led to culture and
perspnality studies by Mead (1949) and Benedict (1930, 1934)
among otMers. (Vogt in Darnell, 1974:353)
In thase studies, man's original nature could only bhe analyzed‘ln
B o -y . : .
reference to 'his cultural environment which shaped him into' a

'cultured' personality, "temperament  alone prgvidtng‘ escape' to

individualitxf"v (Ibid. 354) It should be remembered, however, that

in giving up the?f~emphasis-on history and tending toward more

psychological expldhations, the Boagians were &nly bringing to the

" fire an aspect of the ethnological recerd that has always'béen there

& . '

Benedict and Mead attributed:their increéégng psychological bént

£

to the infl'ce of Walter Dilthey who was -part of the neo-Kantian

* movement in Europe. - Benedict felt that cultures might be described

. ¢ . . .
around psychological traits. “Cultures from this point of view are
\ . .

\ . . B
individuwal psychology thrown large on the screen, given gigantic

.

proﬁortions‘and a long tiﬁe span.” (benedict, 1932:26 as qudted b}
Harris, 1968:398) i |

Both ﬁeﬁedict and Méad saild 1t,wa;31mpossible to {identify both
individual and chture’personality types‘and Benédiét} in her Pattérﬁs

\
1

i
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of Cultufe, ahowé how culthres conform to type. Harris, (1968:401)

says
Benedict's configurations. emphasize a culture's sgtrain
toward consistency. 1Indeed, the integration and functional
coherence of cultural life when viewed from the
configurationist. perspective congtitutes the  main
theoretical pretension of Benedict's work.

oo

Benedicﬁ, disatisfied with the diffusionist approach sought an

explanation for the integrity of .culture and "psychologist patterns

and coﬁgigurationé vere a result “of this search”. (Ibiq;‘ﬁPZ)

In her culture and personality studies she did not attempt to
apply her hypotheses. worldwide; she worked with a 1imited sample and
did not look_for causes and exp1anat1ons - all,mafks of‘ghe
particula}ist, "Each culture selects or chooses from an infinite

variety of behavioural possibilities, a 1limited segment which

sometiﬁes_conforms to a configuration and sometimes not."” ‘(Ibid. 403)

Benedict' tended to veer away from' cultural. deterﬁinism,
emphasizing the individual and non-conforming nature of man. However,
in her attempt to make cultures fit one theoretical configurétion or

another, she tended to ignore or omit data which did not fit. Radin

'says this 1s because such detail would cloud the essence of the

cdltu;e. (Radin, 1966:180) His main criticism of her.is.thét she

indulges 1in theoretical épebulation. - Harris writes off the early

~phases of the culture and personality ‘movement ‘as  "highly

impreséionistic and scientifically unreliable.” : (IBid. 407) He
further criticizes Benedict and Mead in particular by saying that:;

Insight, emphathy,"intuitidn,'everyday experience, -training
as an observer — no matter how highly developed these skills
are - provide an inadequate basis for making statements
which purport to describe some typical aspect of the
personality of the life of millions of human beings. (Ibid.
415) o A .

G
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Radin would dgree that Mead mixed much‘subjective interpretation

. &
with her data which, although valuable, was {incomplete by hia

standards.

quantitative methods although they would have benefitedjby retaining
/

them along with thelr new psychologising.
Later culture and pgrsonality studies used standardized tesés,

and these often resulted ‘in diversity rather than uniformity being the
. .
cultural norm. Of such tests Vidich says:

“ The use of standardized personality 'variables' . . .
‘particularly where standardized s8coring procedures are
employed, has the effect not only of {imposing a
_pre-established framework of evaluation on the data but
" reduced the data to index rather than person units. Once

personality data (are so reduced) 1t is difficult {f not
~ impossible to re-establish meaningful relationships hetween

psychological data and socialtor cultural data in a way that
takes account of the historical specificity of particular
responses. . . . The -reduction of the personality to-
indices has left the ethnologist in the same theoretical
position he was in when he studied abstracted cultural
traits. (Vidich, 1966, Introduction to Radin, 1966: orig.
1933) ' v

Mead later used film and tape with some effect. in an attempt to
, ’, o |
make her work 1less subjective and more verifiable and this use of

modern teéhnology may be her most lasting contribution to anthropology
but did not help her to be any less subjective.

Initially, then the culture aqd’personality studies owed little
to Freud but this situation changed.

" The extraordinary influence of Freudian and other . depth
psychologies .is possibly linked with the heightening of
social, political,, and economic tension associated with two
world wars and the apparently deteriorating prospects of
achieving human happaness through socio-cultural sevolution.

(Harris, 1968:422)

Freud , attempted to 1dentify causal processés 1in cultural

B "/

The culture and personality workers tended not to use frog
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eVoluFion fn that individuals pagsed through the same stages as
cultures, e.g. infantile to mature. To Boasians, this was fank
evolutionism and "they were not about to substitute the phantasies of
neurotic patients for a study of actual historical events.” (Ibid.
4é6) Roheim; in Europe, was the&inlylanthropologist to espouse Freud
wholeheartedly. R

Later, anthropoloéy displayed less resistance to Freudian
pginciples as anthropologists and psychologists found cqpﬁon gfbund in
thé faét that they both were part of the intellectual revolt against
provincialism, unc?ﬁering as. they were, the {behaviour. of other

cultures on the one hand and delving into their own cultural behaviour

on the other. The anthropologists found Ehe_psychological principles

©

&

attractive 1if not Freud's evalutionary and psychocultural theories. .

(Ibid. 431—432) . Culture and personalitj theories enlarged the
descriptive 1interests of ethnology and made some theoretical
contributions in the explanation of cultural similarities and

differences.
Ap—

Sapir anticipated thig move towards. adapted Freudian theory.

Nearly everything that is specific in Freudian theory . . .
may well prove to be either ill-founded or seen in a
- distorted perspective, but there can be little doubt of the
—-¢ immense service that Dr. Freud has rendered psychology in
his revelation of typical psychic mechanisms. Such
-relational i1deas as the emotionally integrated complex, the
tendency to suppression under the stress of conflict, the
symptomatic expression -of a suppréssed impulse, impulse, the
transfer of emotion and’ the canalizing or pooling of:
impulses, the téndengy to regression, are so many powerful
clues to an understanding of how the 'soul' 'of man sets to
work, Psychology will not willingly let go of these and
still other Freudian concepts, but will build upon then,
gradually coming to .see them in their wider gsignificance.
(Sapir, 1949:529; orig. 1921 quoted by Harris)

,
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Abram Kardiner gchieved sdme of thts’change'by eiiminating much
of Freud's theory, "léav4ng a method for identifying the reaction of
‘men to the realities of Life.-.Kardiﬁer's contribution was to remdve
Freud's theories from their culture bound Viennese;E;ropean matrix and
enlarge the s;ope of basic® experiénces which héQe projective
. consequences,” (Harrie,'1968:437) “

t ‘4

Problems remained, however, 1in that the basic {institutions of

v

culture such as family organization and childbearing practices

remained unexplained by psychological methods even though these had

reasonable explanations in historical determi t theory. Neither

.8ide was very willing to accept the possibi of what: might he

'

called a synthesis of explanation. ﬁowe' the extent that

anthropology did accept psychology, many tional hypotheses

connecting separate cultural entities resulted.

" After World War II, the culture and personaigty movement struck
out -in new directions 12’attémpts'to improve the intersubjectivity and
verifiability of its data and conclusions. .Harris comments:

Thus in a remarkable turnabout, the adoption of the ‘hasic
scientific premise of neo~behaviourism by social
psychologiets agnd cultural anthropologists has meant the
cutfure and personality studies once representative of the
most broadly humanistic methads of anthropology have emerged

in the last decade as paragons of methodological purity.
(Harris, 1968:449)°

Aspects of this revolution are the neo-Freudian movement

1

initiated by Kardiner, learning theory and a statistical approach to
the comparative method. Even so, problems remain.
Neo-Freudian theory has limitations®in that it assumes the

existence of particular varieties of technology, economics and

gégéial organization. (Ibid. 454) and, has as yet failed to point out

R

[



; would tend to agree with: him.'

‘ member of the group he'studies. This can téke a lifetime. Thus while B

: (Maruyama,‘l978) Wolcottj(p. 23) uelineates ethnography as the

r.‘_ethnographic research in schools, in this case. ~ He states that an

— ™

- we

.t
°

question of how and why cultures change.

Vidich's remarks concerning the sterility, from a humaniat point

of-view, of the statistic method have already been: cited, and one

.

. . o R : \
The‘ writer 8 feeling is - that  'such highly sophisticated

theoretical methods are all to the good but that. the traditional' o

PR

Boasian,emphasis on‘meticulous field work has<been lost_and ‘the need

-

, forhit remains 1f 'we are to understand how culture_workéfand changes

and what causal connections ‘there are. One'agrees with.Radin's

-

’approach of obs vi a culture from within but one should go further,
e{w ng

participating in as much of the people 8 life and behaviour as‘

$o

-possible.‘ Boas opened the door ‘to field work one should go.in and
experience what awaits one, looking at specific culture in depth. The '

fleld worker should be as immersed as’ p\{ssible in a culture, as a

© a

/‘,ﬁ\i e

lnot discounting the contributions pf the structural functionalists and

0

the culturaltmaterialists.to the/growth of anthropological theory, it

‘is appropriate to turn to Wolco‘t and Maruyama for the final word on
ethnographic research,~ The trend today appears to be a return to an ,
B . : : _— ‘;

" emic;” endogamou3' yiewpoint when conducting field work “But also

: includes an objectivity that, Maruyama calls polyocular anthropology{

H

science  of - cultural description" and develops criteria ‘for °

. P X P

ethnographic account proxgdes a holiStic view of culture in that it
. .

. " = 4 - i [ . T
Coel K . . e v g . . : T el

how thesejinﬁtitutions and\personality differences interrelate in a :
S . : *. . -~ .

) oo .
continuing and self-sustaining way . q Further, it’ 18 back to the old

R 3?""",1\'
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‘focuses on an aspect of culture without disregarding all the other

. cultural items and~relationships that impinge on it.
The ethnographer wants to record and report not only the

a ' interaction he d@serves but something of the setting, and'_
: especially, the meaning the actors thegselves, assign té
events in which they engage. (Wolcott, p. 25)

Maruyama _goeS' further than 'Wolcott,@{advocating research ‘or a
'culture be done by members‘of that culture. He ailows'his research
v'team to develop the ,relevant problem and the means of colleoting,n

recording,and categorizing the-data. He - indicates that relevance'
resonaneel’or a unity of purpose‘regarding the research project is
essentia1~between the researcher.and the research population and_ that

. therway'to aghieve,this is by wusing a research team'whose goals are

' g )

those of the community researched ")
i

i o

Wolcott states that' f

rThe ethnographer s unique contribution is his committment to

i derstand and convey how it 1is to 'walk’ in someone else's

“to: 'teli it: like it is'. However, he must . also_

how_tHé pgrticipants themselves say it ought to
1y tigat®ng actions and beliefs in a number
__dmanfbehaviour; (Wolcott p. 25)

‘tend to follow “heir?owﬁ research interests rather than those ‘of the‘

7

project," This is exactly what Maruyama avoids in his use of a

R ; d T

J'am and in his itsistence onvrelevance resonance.

\; R hetter”for the researcher to draw from ethnographical methods than to

§Q< try and do a complete ethnography which, by its very pature, 1s very\-

.

demanding in time and material resources..

The presengt s,tudy, then, is a study of music in a culture from an
LT RERY

3'ethnographical perspective. _The researcher.will do as much of the .
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field work himsélf in che'stuq; of music in a community. and will use
. ‘

ethnographic techniques himself, Q%ile ’acknowledgiﬁé the probably"
superior (for a truly em;c.and-endogamous étudy) approach of Maruyama;
" ‘this researcher claims that his knowledge of and gptéraction with the

community to be studied will assist him in ginng the insider's view

Ain an as emic manner as possible.
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" METHODOLOGY OF THE RESRARCH

.. , - ‘l.“ S
For the purpose of this study, ¥ eal research methods.

"

have been used through participant observation among the subject
- population, the Ojibwa of .Ebb and- Flow 'Indian Reserve. This

'population is, to a degree mobile in that it maintains residence both
r

on. the reserve’ and in the city.' Thus the _research has been based on

* f‘" "

both locavk@ns where socio—cultural activities are taking place. More

.

:attention has been - paid to musical activity within a

' 8
_ural framework in order to gain a perspectiveuon musical

_cetin\the.community.

e . In recent yeers nativekleadefefend educators have been pressing -
e %

~ for native control of native education, this being one of the'mosti'

.significant developments in the. revitalization of .a native educationai]

e

-+ philosophy ybased on native fvalues =end‘ needs. ~ Such an educationai
‘ . . N . ‘ - - ;5g - .

trend would hopefully lead to»educationél breéramnes unique fo,the,

. .

_people's own socio-cultural and educational environnent within the
o T

larger soclety. TR

o Thie~teseerch.was»conducted withtthis in mind. In erdet‘to
investigate musical enculturation and transculturatiom, the ..

&

.
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edu$2:ional process, within the community, the researcher participated

in and observed the socio~musical _behaviour of both adults and
childreh in their natural home communi ty environment where the
majority of such activities take place. ‘Althopgh it had been thought

that there was no formal musical instruction in the schooi,;this focus

was assumed to have some use in extracting information about the role
u ; : \ '

of music and dance in the school. - y

i

)

. 2

" The research delineated a current .inside viewpoint of today'sv

musical behaviour in the cOmmunity. 'ﬁhis formed an appropriate basis

for‘recommendations r

Cl

_native music curricula a ell as furthering bducational research in

other native’%ommunities across the
, nun p

this.specific-community d

. bre,..:%,‘ .
country. A 2

Since the study was to delineate the pregent %ay musical culture

.
\b‘, ¥

of the people of be and Flow Reserve and reldte .this to programmes of-

music education in the local school it was aecided that, participant
' 1,‘"‘;}

observation in the community with additional information being
‘ obtained by the use of interview‘questionnairesiwould be.the most ‘

fruttful method'to'follow. Lt was also hoped to make extensive use of

1

informal interviews with community members.-

The data colleo{ion and. field work has been extended over threev

phases.
-‘l' " . . - . ' ’ .
.. 1975 - 1986+  As a form of participant observation of the
'socio-cultural"activities and musical behaviour of the members of
the Ebb and Flow community, this researcher ha% life experience

~ : o
' "‘over this period with the group. ' o 3

rding the development of culturally oriented

i~
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Preliminary Investigation
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)
s

2.  Summer, 1986, Preliminary investigation of the research problem

jamOng'the people of the COmmunit&. ‘

3. ;December, 1986 and April, May, 1987, continued participant
observation and the administration pf'a questionnaireftovthe
people'of the community. In order to investigate'the;children's
(grade'III—VI) musical environment at home,rinterview
questidnnairea have been conducted hOth at school and at“their

x~hpm¢s. As this researcher is well known‘tﬁ their paxents,
‘co—operation was given. |

i) ) ‘ )
4,0 June to September, 1987, confirmation of data in the field.

@

Early work was carried out in [the summer of 1986 in order to
determine the validity’of the research problem and to determine the

practicalities,of future field work. Past contacts and experiences

®

' with some of the research population provided material that indicated

that there was a Viable, identifiabie musical culture at Ebb and Flow

-

Reserve which was different from that of other reserves and not’

necessarily one of mass produced music.

In addition, the researcher, who had interaction mith the

-musicians of the_ community= over a ! long period ~ cemented his

relationship 'ith them by performing with them during the summers of

1985 and 1986. - e

"

w A visit was made to Ebb and Flow Reserve during which time the'k‘v
'researcher talked with these musicians and other community residents.t

These discussionS\and preliminary observation gave ample evidenge that.

there was a thriving musical culture there and” that this was not

‘reflected in the_education programme'of the 1oca1ﬂachoo1 serving the

L
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‘reserve children - there was no formal music programme in the school.v )
The local. musical practices appeared to be so all pervading in daily

l11fe that some persons thought it some ludicrous that it should

" considered a2 potential part'of a school programme. He;ever,'further
A Vinformal‘ discuasion re'vealed. that‘ the community wae avid for formal
teaching in the' technicalities and niceties of instrumental playing to
"1mprove themselves and their playing and from this viewpoint,v
thought that formal music {nstruction would be vell worthwhile. Such
enthusiasm ‘gdve impetus to a study that might otherwise have been
aban‘donﬂor ‘lack of interest among those 1t is hoped tc benefit.
' The presence of a lively musical culture also gave credence to the
idea that the musir_alﬂculture of the people is what they practice
‘toc'iay and not 7an){.: £4 xeq notions of the researcher as to what they have .
practiced in the ';p,‘ast 01( ought to be practicing and preserving for the

.’
future.

These early investigations and past experience also indicated

. . .
that various persons and institutions needed to be approached for

. _ . o, ' . . . .
. recommendations ° and permission to conduct a formal. research

f investigation. These are appended to this proposal (Append'i'x K).

Questionnaires to be used with t_h‘e study population had elso- been :
developed in order to obtain information releting togt'he research

. problem. Initially }.t_ was hoped that one q:uestionnaire would meet the

needs of the research for_' various .members of the population rather
than having seperate queetionnaires for each, group, i.¢. community

members 6@ one hand and students on the other. This was fsund not to
. be practical due to the ‘age diffe’renceS»and comprehension levels among

‘younger students.. Thus, the adult questionnaire in a simplified form

. was presented to the students.

"AJ' , ' ' . ¢f~
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. ' | .
The-Research Setting . .
- It was hoped that the work necessary for the study could be

o

.conducted during December, 1986 and the apring of 1987 1n the rederve
community of.Ebb and Flow, Ma:;}o%a and at the school serving the
population ‘of the reserve. an, 1er,discusaion with local (Manitoba)
‘academlcians had indicated that Ebb and Flow was a relativeiy

nninxestigated_area and that it would be well worth study in a number

. . “

ofiareas relating to native' culture. .

Permission hadlbeen sought from the Superintendent of Frontier
‘School .Diyision under whose’ jurisdiction ‘the . Ebb  and Flow school
talls, from the Principal.of the Ebb and Flow schooi,iand from ‘the
Chief of thelreserve.‘.Permieeion waa granted to conduct research in
the school and“on the reeerve. | !

Ebb and Flow Reserve is located on. the‘ﬁeotern edge of Ebb and
Flow Lake, west of Lake Manitoba and abOut one~h;ndred and sixty miles
north—west of Winnipeg. The- population of the community numbers about

K

seven hundred persons.:
A new school accommodating gr;de K = XII and with an enrollment

of less than fiye hundred studente, ‘not all from the reserve, nad-

recently beenjcompleted dn the vic;n;ty of the reserve, replacing an

'elementary school. Juniotr® and senior high school students previously-

commuted to St. Rose. Ihe school yas'closed for the summer during the

- Pl -

investigator s lnitial viait. ‘ o
5 ‘ : ’’

C<é't:he writer had had previous long time contact with the memberﬁ
'of:this community, his investigations at the time met_with no

resistance and were, 1n.some*1nstances, received with considerable
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‘terms, and theit cooperation gained..
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enthusiasm., Community members weré,more than willing to talk about

.tbeir music experiences and' their hobbs for their children.’ This easy

access to the community was a welcome respite as native communities

.

have'of recent years becomé mistrustful of, and ill-disposed toward,

reBear gfs. In addition, as the investigator was also a musician,
Y . t

acceptance came more readily than_if he were there for purely acaderniic

reasons, f'ee'ling seemed to be that he could give as well as

A}

receive.

Data Collection

pata coliection was in the form of participant observation in the
Ebb end Flow community. buringinecember, 1986, members_of the“
research population were inferviewed about their musical practice,
past snd present, end a: questionnaire administered to theﬁadults.
Observation of musical behavibur, and the occasions upon which music
is used was done both in December, 1986 and April/May, 1987.

" The period,zalso in December, in the school consisted of the
administrstion ot a questionnaire»relating'to the musical environment
of the‘cbiidren.; It wesialreedy known that there had been;no formal
nusic progrsmme in the school. The community questionnaire was given
to teachers and a simplified form to all children 1n.grades III to VI.
Other than the fact that- the research interest 1lay in early music
education, these grades were chosen as those being abie to .complete a

\
questionnaire. Information about. children. in younger grades was

A

obtained by observation and discussion with teachers and children. 1n_

\ P

April/May, 1987.

‘a‘.‘";

The purpose of the study was ekplained to the teachers of

-elementary grades in the schoo*;and .to the students, in’ simplified

-
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The questionnaires used are appended. (Appendix A)

y . —

i

Data Organization

Previous experience had shown that Sugden's (1973) methodology
owed fgr absimple means ofibrganizing dgEa. For‘each sus-pfoblem
/the followidg wa; noted. . : D |
1.  The relationship of the spp-prdgiem éo the problem.

2. The kinds of data needédfﬁo solv; the sub—proﬁlé%.

3. The sources of thgtdata.azz v . -
4, The methods of extractiﬁéAtheijta.
5. ‘Themmethodg of évaluat%ﬁgztpé'data.‘ . ;
6. The methods of organizlgg tﬁg data. | |
Sub-problem 1

To review and report }he significance g}ftraditional music 1in
0jtbwa soclety in Canada and in Maniﬁoba in genefql and:at Ebb and

- Flow in particular.

The solut;on to this sub-problem- provided a foundation for

diséugsion of muéic ih Ojibwglsociety'today.- It also indicated
___BPSSible types of musié and<functions'of music Practiced today.

| The data required were historical, descrfp?ive and Sioéraphical
' ﬁatefiais rélating to'thé pjibﬁa music 1n,partfcular. Material

pértaing?g to Ojibw&vsociety was also examined in orderﬁto provide a

background agaihst which musicall activities took place. Anéther

source of dafa ;as:d}scussions}with olde;’ccmmunitf members who might

have recalled ﬁhé musical practices‘of their elders orzéflpheir oﬁg

3

childhopd.ﬂ-
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Datg‘ygs'evaluated for ﬁubhenticit& aﬁd accuracy.according to
standard research principles by establishing the credentiafs.of the
author,"aqsessing the knowledge and experience. of the wfiter, the
delay between éhe event and 1£s recording wheré appropriate, the bias
of the author and the congisﬁency of the déta.

Initial © review 1nd1éated‘ that Eﬁe foilowing' lines of
inveatiga;ion would be useful ih‘the collection ‘and analysis of data.
a. Types of music in 0jibwa soclety, communal and individual. .

b. .InstrumencaJused.
Ce When énd how.was music used.
d. Who was involved in musical events.

2

e. The relationéhip of music-to'social, political and econbmic life.
Sanproble- 2 . . Cy

To idenfify current mdsiéal'practice in the Ebb and Flow Reserve
" community. | '

The source to the sub-problem provided data with which one
established sbécifié.musical béhaviourg inlthe community, this being
one of the purposes of ;hé study. . The déta‘iﬁdiqated.w&gther or not
musical genres and practice had changed.in Ehe‘cémmunity from'ghat
“previously i&entifiediés Enaditional‘and)whether txaditional music was
a viable factor in the life of the Ebb and Flow ﬁebple.' '

Dat;"needs were udescfipt@vé, biographical sand“obsefvationali
materials relacéd_to current musical aqtiviéies aﬁiEbS aﬁd Flow.

Sources “of agta jconsisted éfa 6bsetva;ion’ and discussionr‘with

members of the commuhity; a questionnaire tp community members;

books and journals pertaining to present day musical practiges'of the
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0j1ibwa andwsaulteaux, esp: 1élly ;ﬂ Maqitoba. As ;he membere‘of the
reserve wefe already well known to the researcher it was anticipated
that a measure of cooperation could ﬁe expected.

Data wasvcollected under;the folloﬁing headings which are similar
to those iq sub—probleﬂbl but relate to the present.

a. Types of music‘uséd at Ebb and Flow.

i

vb. Inh&irments uéed.;*

c. When“gnd howbis music used.

d. Who is involved in musical events.

e. The relationship of‘mdsic to various activities.
f. ..Is the currént practice(differenF to that reported in the

literature about Ojibwa groupé\today._

Sub~problem 3 ‘ L T

To assess the importance of current .musical practice in the

- ]

community. This enabled one to judge the viability;pf current musical E

practice, its value to the.people and the need for,étrehgthening.aqd,

- continuing the ;new' tradition.®

‘Data neéeded and sources for that data were the‘samé/as for
4sub-problem 2. The headings -for data organization in sub—probiem 2
assisted in evaluafing the 1mportance‘$f4musip to the people. It was

the viewpoint of the community to be studied that was emphasized.

[y
¢

Sub—problem 4
To investigate the availaBility.of music programmes in the school
and to find out if current practice In the community QOuld,be an

apprOpriate.vehicle'tp provide, at least in part, music education. It

v -
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vag alre;dy known that there had been norformal music education in ‘the

/ ’ , .
school programme but it was not known whether opportunities existed in

‘the community for individual instruction of any kind.
‘ . L
The answer to this sub-problem enabled one to establish whether

or not current musical practice could,K be related. to educgfional music

a

programmes 1n a way -that responded to,tﬁe people's wishes.

Daﬁa re&hirad,nns school curriculum_material‘as~recommeﬁded by
the Manitoba Department of Eduéatidn under whose jurisdiciion the
school falls; deécriptive-and obeervationalimate:ial obtained iq the

community.

»
#

The sources of this material were 1institutional 'manuals,
interviews and a questionnaire administered to elementary students.
Information was gained from teachers and students as to the role

of music at Ebb and Flow School, both at the school and in the home . i

' community. = This will 1indicate the prgsent musical béhaviour and *

ey

significance of music in the school. . v, -
Material obtained was initially handled under the following ' .

headings:

a, Music pjogrammes as recommended by the Manitoba Department

¢

Education in Manitoba séﬁools;

b. The content of such programmes . ‘
c. _Availability of programmes of group and]indiyidual instrucéioh,
under the aegis of the schodl‘or private, to students of .the
area, ‘

d. The people's wish for music instruction and the types

instruction.

e. The viewpoiﬁt of educators in the school and cher educatot

cong;rned‘with nativeeducation.

f. Recommﬁgdafions of native grouph-tbncerned ﬁithréduca;iAh.



CHAPTER IV
OJIBWA MUSICAL CULTURE IN CANADA AND MANITOBA

"0jibwa musical culture in Canada, whether traditional or curreunt,

has not been a topic of 1interest to researchers,.most of the.work - .

having been done-at the beginning_qf the centur} among American
Chippewa ane Ojibwa groups in'che United éfates. Moce_general studies
of Caunadian Ojibwa are those of Hallowell (1955),h\$Qinner (197,
v19i4 a § b), Laundes (1937, 1968), and Howard (n.d.) who do unot
elacofate to” any g;;at extent on the musica1~espects of the culture

'they were studying although ceremonial life 1s sometimes detafled and

ﬁus accompanying music mentioned. Some investigation idﬁg native
% ¢

¥ l_r‘f'

\". .(1909), Bruno Nettl (1967), aud Frauces Densmore

19l3),*the latter being the ouly one giving detailed accounts
"thbwa musical practice. Thus, in examining Ojibwa muaical
1'practice in Canada, one ouly has Densmore to whom to refer in order to
3

et

gahn a: comprehensive plcture of traditiomal music and 1tg possible
i

‘ Bigniﬁicance in society. When discussing Manitoba, Howard((n.d.) and

i¥§anadia@ ‘In ian music¢ has beeun ,conducted by Frauz Boaz (1964),

R

Lea-McKeowan (1984) provide some material couceruing very localized .

groups.

1
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* T.hé\ga‘ppe'wa in 'the‘.United States and t'he' djibwa-or SauIteaux- in‘ '
'Canada‘ were “an Algonquin speaking group originating along the ndrthern kS

shores of Lakes sa.oerior and Huron. They had been, in earlier times,“
: a. semi-—nom%dic group, hunters and fisherman, who practiced some‘
e ,\. : ’

a ‘agriculture, built bark houses)and conical wigwams, and were warlike .

in nature. At the time of. Densmore 8 studies the group known as the. '
% o .

‘ChippeWa had already settled in reservations and’ had had extensive o

M [

: ¢o:1tact with European‘s in ‘the - form of traders, .he‘.military,

‘gov‘ernment agents, teachers and missionaries. They had become a

- seden.tary people who continued to hunt and still had tribal members_
Ly : &

,awwho remembered war parties and skirmishes against ‘the. Sioux.— 'l'heir'
| woodland lifestyle had already changed from that of trapping and

"‘acting as \suppliers and midd]:emen in the fur trade, an activity in"‘
%which they had beenéﬁnterdependent with the European. 'However they .
had retained features of their previous li”fe style such as religiousv
r.‘beliefs and some musical activities., i

8

The a*boriginal religion of the Ojibwa is described by Landes

-(1968 3) as being characterized by a belief in life “as a personalized '

mystery. . . ('Phey) individually strove to locate the founts of
: : "vmystery anﬁ contain them for survival. ) Densmore points t:o a belief.."
*in health and long "life, a state of normalcy that ‘was at one with the-

. equilibrium of nature. Success in life was. dependent eon \chieving a

; K]
'successful relationship with a world which could be spiritual or’

&

&,}k ‘ Music was bonding agent “in this

' ‘_rela,tionship,.‘ Densmore says, " .;-".i in every undertaki_ng,which _the -

C material, each as real as ‘the

2

e

o L
-« Indian felt

“
LR,

bey<:L his power as ~an- individual " '.':;“s‘ong;"was :

‘ "‘essential'to .the?",p‘ g forth of more tham;an power. ‘,(D'ens'mOre‘.,t '
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5 1970 63) : Qhe explsins (1913 15~16) that man supplemeq éﬁ his owr
inherent abilities and powers with those of the spiritual heings who

dweLt\in every object on earth. These beings were spproached thr-

& T o 4
song. In addition, music was essential to the m%intenance;of:j

. x 4

structures (1910:20f such as the Midewiwin'who'exerted their’p0wer'

- A - ‘ oo
thrOugh music and medicine, both of which had to be meticulously

correct in order to be efficacious., o '

~ K . < L

At the beginning of the twentieth century, the Chippewa lived onl‘

-

"reservations 1in much larger groups than the prehistoric hunting clan-

they still ,hunted ,and.~also» practiced agriculture; they no -longer :
warred agafnst thé" Sioux; institutions .such as the ‘Midewiwin

'

continued 8 they have in very modified form up to today; and msny

of the old religious beliefs still held sway although Christianity had

<

'already had a marked influence.

ThevHMSic of the'Chippewn”

vy

’,

Densmore s descriptions of Chippewa music, and those of Burton
.‘h(1909) amang the Ojibwa .emphasize the importance of music in the iife‘
of these peopl%f Her worﬁ was very much focussed on music and the
»‘occasions when it was- used. . Music?and song to the ChippeWa were

‘complete in the context ofvsomething externalv“€ Story, a ceremony'orf'

<

an’ event. ”hus Densnore 8 analysis includes a record of the pertinent
events and the origin of the song and the ‘uses to which it was once -

put»as well as present.uses. Music entered every aspect of Chippewaak

. .

_life and the songs: used could either be of relatively recent origin or.'

be very old. These latter songs were" believed tojhave beep reéegved:v
K e .

qduring a person 8 vision quest while dreaming. Originally these had‘

- . i 2
. < ; . o : . E . .‘;\_ e 4_-.
R o f . . ) o . . . N N . PR . ; 2
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.. been oersonal property out‘ﬁad oecome public by beinéwgiven orisofstlo
another or by being uged in public for the. benefit of aomeﬁ otherr
.person. Initially, such songs were not c0nsidered a source of wealtﬁ
or approval but as a source of power and a means of communication with,
.the forces that‘could influence or control humen deetiny.. @hey‘were
precious personel.possessions that were not shared lightly.‘ |
‘Dream Song. Densmore, #97,°.1913201.

v

Transposed by Bierhorst.

Fig; %:1’

-

O For the purposes of this thesis this .space contained the notation

and words for a Chippewa Dream Song transcribed by Densmore, #97,
1913: 201 aud trausposed by Bierhordt.
* - e .‘ ‘;‘ P - '

. T e o . *
> . K S . o ‘§3\. . . . '

N 3

be  very old,f;especially_ those of the Midewiwin who used music to
express .religious ideas. Treatnent of illness, .a function. of the

w/ )

'Midewiwin, could be by private ministration or public ceremony and the

.

dream spngs used were held to contain thexdirections for procedure and

V

" The dream sOngs cotlected by Deusmore were considered by her to .’
: S <. :

‘the herbs to be used. - The song and the music were directed toward a

3

<&
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re-establishment of the harmony between man and nature-'snd" a

restoration of a condition of health and longevity.

>

War soungs consisted of those iuvoking supernatursl aid, planning
~and explsining the conduct of the expeditiou and ' commemorating
‘snccess. ’They were also war soungs . that. surrounded  the activitiés of

womeén and their duties at such times.

Fig. 4:2

‘Fot the purposes of this thesis this space-. contained the uotatiou_
and w rds for a Chippewa War Song trauscribed by Deusmore,,#ﬂ&
1913 L .

: ’ : 3 .
‘By the time Densmore began her work war sougs were being used as a

means “of relatiﬂb the history of the group and as entertainment rather

than for their original purpose. Rykiewich (in Rykiewich , 1968)

£

describes more recent Chippewa powwows and the war daunces performed.'

TN : 4

The'ceremonialism he discusses is 1arge1y'a form of entertainment bhut

; he.says that this ceremoniélism is also COntribntory,to‘soiidarity,f

°

b.cohesion and integration of the group, functionsfthat relate closeiy
\r.":‘;’ ’ : 4

- to those of the powwows spawned by the Pan~Indian movemerit . -
Another group of songs were those surroundiné the noccasin game,b
a- form ofngamhiing of which the Chippewa were very fond. At the‘time
of Densmore 8 recording these activities had become a. focps of social.‘

a ﬁaus ‘of . -

.diverting_the'people ia periods of hunger and ueed.'p &5 g

interaction which was said, iu eariier‘times, to havevbe"
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Fig. 4:3. % - I

For ‘the purposeéxof this thesis this space'contaihed the notation:
-and words for a Chippewa Moccasin Game' Song transcribed by
Densmore, #144 1910 158. .,

. ] - |
" Densmore states that she did not actually. hear’ all the words euug but .

that the siugers maintained that theé%%&ds written above were correct.:

Music had 1ong been the langnage of love. Chippewa. love soags,

]

) 2
however, were characterized ‘by a sense of loss and disappointment

i

rather than being happy and joyfui.

s , . LS : .

R L

Figo 4'4 s 9, r” i » " k

_'For the purposes of this thesis - this space cdntained the  words
~and notation: for a Chippewa Love Song transcribed by Densmore,
#106, 1913 217, . .
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’Another eans.of‘expressing one's love waa‘through the use of a
flute, this instrument being restricted in Chippewa society to young
men serenading their lovea, using the flute rather than"the _volce,
From a modern ‘viewpoint this was an appropriate choice of instrument
aa drums‘and rattles hardly - ‘Beem to be suitable vehicles for a love
song‘but Densmore does not comment on why theAflute was rarely used

for any other musical function.

\1. I8

'fig.‘4:5' ‘ . 'JA ' oo

For the purposes:of th thesis this space contained the notation
for a Chippewa Flute n lody transcribed - by Densmore, 1913:42.

- u&

Other cabegories ofi_ gs'described by Densmore iUC1udetbegging

dances used to secure gifts, pipe dances, gift songs aud visittiug
songs. There were also’ sougs and dances used as a means of Mdiculing .
‘persons. It 1is dinteresting to note that ridicule *was, until

comparatively recent times, still used as a meaus of social control

amoug the Ojibwa. _(Howard, n.d-.) bensmore indicateg.that many of the
musical items she recorded only had entertainment value at the time of
her research.

Another whole group of, ghsical material was that belonging to the

ceremonialism and ritual of the Midewiwin. The functiOns of the music

-

included healing as well as‘forming a basis for religious practicea.'
. . “,. ‘ . - . .

.An example of,a Mide ceremonial song  is ginén helow. Dens?ore claims
e : B :

that ‘most Midewiwin songs contain a strong.element of affirmation and

LD

of securiqg a definite result through supernatural power. The exampie

given has an aspect of affirmation and an indicatiOn of the 'awareness’

ey
of sp’i-riwities although it does not look for a remﬁ :

<
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For the purposes of this thesis this space contpined the notation
» and words for a Chippewa Ceremonial Song transcribed by Densmore,
#44, 1910:71 and transposed by Bierhorst.

<

o
g4
i

The follouing {nitiation ‘song does -'g&ve an indiéatioh of results

¢ s “ .
to be secured,” 'skies bright and clea ﬂrgis well as anything those may
' . . ‘ - ) IRy K * ~‘ e . .
- intimate.. . . - o (%') : o u
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LI Figure 4:7 ' t:‘§7 
- 14 . ) : : i -
ﬁor the purposes of this thesis this space contained the words
~and notation for a ‘Chippewa Initiation . Song of the Midewiwin
trauscribed by Densmore, #64, 1910:82 transposed by Bierhorst.

4

Among the songs collected by Deusmore it 1is difficult to find

24

many that pertain: directly to children although she does give examples

s of lullabiqs.

, Figure‘4:8 ,
B . “ %
Fofcﬁhe purposes of. this thesis this sbéce contained the words
and.’ notation a Chippewa Lullaby ;transcribed by Deusmore #127,

1913: 241. ' v
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A soug possibly used'by a young adolescent 18 the 'Boy's“Song

Before Fasting' in which the youth prepares himself for his vigil

3

while his grandfather sings the song.

Figure 4:9

For the purposes of this thesis this spaéé contained ‘the words
and notation for a Chippewa Boy's Song Before Fasting transcribed
_ by Densmore, #100, 1913:204 and transposed by Bierhorst.

’ .

The‘Game'of'Silehce‘was a song sung to childréq who-are‘expected

‘to/\keep quiet however 1udicrod;'or_amusing the words become. The

hild to break the_silence loses while.he who remains silent the
o ’ . *
st gets the prizes piled in the middle of the group. This

tgaches the value of silence at times when silence might be essential.

Figure 4:10

- For ‘the purposes of this study this space contained the words and
notation a Chippewa Game of Silence trauscribed by Densmore,
#179, 1913:302 aud transposed by Bierhorst.
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b Denemore’eleo gives some examples of ‘songs sung by
girls when pl:,lhg at wér, As wellxas being fun thee
each 'sex their rolea in specific situations and this

i

thrust of moet of the childreu‘s songs collected. Denshore heraelf

ppears to be the

°ha9 colIected and adapted adult songs’ for use“with children in
schdols. f (Densmore, 1921) She has annotated nhese and 1nc1uded
Suitable actions to be performed along with the mustc and singing.

The examples given are i%lustrative of the major themes of

s

Chippewa music. It has been p@%viOusly noted that huntinﬁ aongs,'

agricultural songs and 'bad medic{ne songs were either 1n§dvertent1y'

or overtly omitted from the cbllection by Densmore herself.! Even so,
_ / ; :

there 1s a vast wealth of -basic materialhfrom which to work should it
: § . . .

be found that ‘the Ojibwa do indeed wish to revive their herttage, the
0jibwa in this case being those of eastern Canada. Such tradibﬁonal

music 1s that that could have been practiced in Canada one hundred to

»

" two hundred years ago but in Manitoba the situation may have begun to

change during'thefsame‘time period and this may éccouht for the dearth

of-Ojibwa;gpsic of'the kind described by Densmore.

S

‘o

0jibwa Music in Manitoba

. Ojibwa music in Manitoba and points further‘west 1g" described hy

Hoﬁard and'by Skinner (1911, 1914) but nowhere in the specific detail

that is tecotded'by'Densmore aod,!to a -lesser extent, Burton (1909).

“/It.is also suggested that thequibwa have ehanged considetablv from

.oB

heir woodland orientation as they moved out onto the plains and were

influenced by a new economic orientation by their contacts in the fur

trade and by the development of,a new group,: the metie. .As their
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culture chénged it 1@ extremely likely that their music did 80 tOO,
Skinner (1911) 1déntifieslthe,groups'west of Lake Winnipeg as
Plaius Saultéauf or 'Long Plains Ojibway.' He also mentions gnother
group, the Norﬁhern'Squlteaux who live in north-western Ontario and
the easteru border of Manitopa. In his_descriptioﬁ of the Northern
Saultéaux there is‘only passing reference to misic as part of the
dally lives of the péople in the past and none excepf the ude of the
fiddle aud drum at ghe time of his ownvwork. He says:
Théy ha&g long .ceased Eo hold the old—fashioned dances and
now, like the FEastern Cree, dance entirely iun the European
fashion, to the music of the drum and the fiddle. (Skinmer,
1911:142) \ : ‘ _
Other music and dances jwere remembgred but not used.
| Skinner (1914 a) identifies the Ojibwa population of southern
Maiiitoba as 'Plains~0jibﬁay or Bungi,'ra term Howard also‘uses; andb

. ‘ . L] .
says that they appeared to be already established in the area when

-

Alexander Henry thé Youuger was there in 1800. Skinner régafdg these
- ‘people as afffliated with buti&istinct from tﬁe'Ojibwa pr&per. Among
other‘ cultural traits he remarks ‘that ~a number of songs ﬁere
rememberéd from former fihes, theselbeing soﬁgs of returning warriérs,
the sundance, a'séalp dance, gohgs to affirmAvictoryﬁand songs of
‘defeat. He also enuumerates a uumber of other dances, many of wﬁich
appear to have been obtained from the‘:Creé 1 though some “had
conuectious ‘with éﬁe more egstern‘Woodland musics.A<The fgncéionsibf
these songs and'dancés.and the ceremonies surrounding them were those
lof healing, the fulfilling of a voﬁ, social, and many connected with

the buffalo hunt. He sa}s these and the sundance were repressed by

the Canadian government and were often only performed at night.

¥,



SN ¥
In ‘addition to the rituals of the Mi&ewiw_in. Skinner ;lao
describes tﬁd.w1ndigokaﬁ or Cdnnibal.éult whose {unctton in healiné
and the exorcism of the demoﬁs of disease 1nvolvad‘dancing and sinéing'
and whistling. At Long Plaips near Portage La Prairie Skinner says
that a Windigdkan ceremony was heldAfor his benefit but that this was
unusual as "nowadays these things are not dbne except for tﬁéi
exorcising of digeaée.“ (Skinner, 1919 b:50%2) The right to be a
Windigokan 1éad9r Qas‘obtainedlih a dream élthoughvother memhefs of
éﬁf grdup‘could Se dancers. '
Writing 1in- the 1950's and 1960's, forty to Eifty years- after
Skinner, Howard (n.d.) worked ;mong the 'Ojibw; in Manitoba,
Saskatchéwaﬁ and Noréh' Dakota. He gives evidence of - traditional
musi;;i aétivities occurring in the area, some of wﬁich'were.recal{ed
by the elders, aqd 6ther§1;hat wére still carried‘on.
~ Howard also identifies the people as Plains 0jibwa or Bungi who
have adapted to a prairie environment taking.on Plain® Indian features
‘while still ,; retaining vapme Wobdland characteriétics, this
metamorphosis occurring between 1790 and 1890. Howd;d claims that the
‘ceremonialism of the woodlandvculture accompanied the\migrant peOplé
and became modified. The riges of the Midewiwin became less 1mportant
while thése of the Plains sundance came to the fore. He gives ample
evidence of Sundan?e grounds and practices'in{ﬁhé 1950's 1involving
.Prairie Ojibwa. Furthermore, he introdﬁces' gnother factor 1n th§~
éulturalqm11£EU of the Ojibwa,‘thisfbéi;g the metig. He éaysg |
"Two quite distinct ethnic groups make up the Plains-Ojiwa&
tribe at the present time, the “"full-bloods" and the metis.

The term "full-blood” 1s used here in a sociological sense o
« o o It designates those individuals who adhere to "Indian”

as opposed to "half-breed” ‘ways of life,,including language
dances, and forms of worship. . . . This full-blood group.

is distinctly in the minority.
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The second element in the tribe are the metis. Though
basically Plains-0jibwa, this group has a large amoungxof

French, as weil as other Europeag ancestry.
(Howard, n. d..9-10)

I3

It is only in asgociation nith-éhis latter group that Howard mentions
/ : .
extensive use of the fiddle, saying that the metis look down on the

full-bloods and their customs even while 1living ‘in  very \close

proximity to them; Skinner nerr‘Rives any indication of fiddle music
among the Bungi while ineisting that this 1s the only instrument and -

4
music used by the Northern Saulteaux in 1911,

-

The main thrust of Howard's wofh. {8 to trace the cultural and
economic’ change thnx_ﬂccompanied the move from a woodland to a plains

‘orientation, from a subsistence pattern of hunting, fishing and

.
-~

gathering to a dependency on bison hunting although fish, wild rice
and -maple sugar still made up part of their diet when available. |

The music, dance and ceremonialism of the grouporeflected this
change in orientation with bison symbolism taking pride of place and
the {incantations and spirit. helpers needed for success in the hunt

being all important. He cites numeroue mugical activities as having

taken place in the past. In the early 1800's the main annual meetings

of the Midewiwin were held at the.spring rendez-voug at the. trading
. ) , . B - ‘ .
post. 1In later times, the Sundance, held in mid-June, became the most

important annual ceremonial event and was followed by the bison hunt.
At the beginning of vinter the Trade q?nce ceremony, ensuring'a heavy
snow fall and thus easy ttackingnconditions was held. In the

twentieth century, he _says that a number of dance societies vere

d and a few still existed The moccasin game was still-known

_ agrwere other hand gamea.’ He participated in a Sundance in 1958 and

witnessed another ,in 1960,'many :eaef#;sustill haviné their‘sundance
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- . "gmoy waith_evidence of recent use, At Turtle Mountain the Trade
e j“\wf‘ﬁ:{"" ™ o «

Dance was stili performed and appeared to have the function of

confirming culture, gift-giving d the irediatribution of. gooda.
| Other dancea such as ‘the ceremony of the Smoking Tipi last performed
fn the early 1940's, and the Sawanoga, a gift giving and adoption
ceg§mony, were ob;olete.x In gontrast to Skinner, Howard gives no
1nﬂ1cation of government ;epresqion of aboriginal dancing and music.
Hevsaws‘that the Windigokan is often performed (in the United Statee)

and that it 1s claimed have been obtained from Canada where it is

‘possibly still performed. #kinner indicates that this ritual {s

*

rarely celebrated. cy oy ,
Howard attended a Midekiwin cefbmony at Waywayseecappé Regerve’ in
P Vg »
Manitoba ‘L 1958 where the activities of the soclety were atit}
LY W'-‘ K \S‘d. '3

directed tdward thé promotion of health and longevity. Skinner
mentione being nnable toéoblain a Mide or shaman. drumtspecimen while
Howard in: 1959 Was ;;ie to dq,so% Hhis conld be‘an indication of the
waning importanc; etta%ﬁed to the’ceremonials and #iraphernaiia of the
‘ Mide. Of the danceé that were still performed mogt had only a social

1 i

‘function and entertainhent value.~ However, Howard says that ‘the

i&,,)n‘n g'

vision quest. and thefso gs given to the dreamer were still encouraged

by the Prairie-Ojibwgcaur&ng the 19501s. -

Among the metio component of the tribes and groups discussed \igf’

4

‘ Howard reels’ and jigs danced to the’ music of the fiddle seemed to be o

e
.

the‘popular music of the.peOple.

1

The ‘description of Densmore and Burton thus indicate that Ojibwa
mnsic‘waeﬂélive andqreasonablyﬂwell at the beginning of the_twentieth

centurw‘in'eastern Canada and the'United States. Skinner's reports‘
s : ‘ .



e
S e

l\f‘ are somewhat ambiguoua 'giving evidence of indigenou%xmusics'in ‘

N

)

e recently, asj.an=‘authenticating mechanism in movements‘ such as_‘

R . . RN’

ma
}

v

> “

.’-~J.. Q w

r‘ Manitoba and -also denying any aboriginal music among th Northern'

[ S |
Saulteauxq,' Howard gives indications of extanu aboriginal musiq in
; '-

\\Manitoba but also says, that much music,v although remembered has

K

—

becbme obsolete either 1in functioj o both in function and in fact.

hd N

The ﬁunctions of music in the past had been numerous but had become,

. N . . "

: very iimitéd in the mid twentieth century as ‘had the actuagy'music‘

LI W t ‘ -
R 1,) . . . A

itself. Co T

-
)
e h . B . : . '
o o RN . . - e R Coe : - 4
0. et - R w"

The Function of Husic in Ojibwa Society 'h} S

f PN

£l

A n ’
. '

.

enjoyment; . entertainment- -communication' symbolic representation,

;

Merriam (1964) gives the functions of music in society ‘as a means}l

R of emotional expression, indiyidual or communal a meants of aesthetic"

physical response'_ enforcing conformity to social norms, ‘yalidation'

of social institutions and religious rituals,' akcontributory factor ‘

K}

to the stability of culture:

N vi’ .y

integration(of society.v The general tengr of - the literature is thatl

o L9

traditional music .no longer has traditional functions in a culture,.to’

"._7‘ J S . E ’ : ¥ R

-\ [ r

. ("‘
v ~PanvIndianism.. :

3 *
B . .' Sy S

the authentication of thé’relationship between man and the natpralf”

[ - T

e that man was p%rt oY the”tgtality Ji existence. Music also added toib

.'-' ¢ 'S

Q' B SN ._\

peopie. This 'return o naturfi

p e_u

fand a qontributory element in the.

i Co
the point where its m’in valuebis now entertpinment and more‘

The chief functiop of music in~traditkona1 Chippewa society wasﬁ
world between himself and the powers of that WOrld. Music emphasizaed'--"~

the stability and continuity of culture by propagating the lore o? theff

is a value emghasized today by‘a



s . Y
’Indians interested in revitalizing their culture but whether this can

¢~ be done by resurrecting a musical culture that. was already heing used.‘
oo P R
for ‘ente-rta,inment in D‘ensmore s time, Temains to be seen. . *he'

.authenticating‘:f role that music plays sttll exists but now 1t

“authentié.ates being Indian 'rather than being part of-':the' natural
world. \ - ‘ ’
il

Densmore 's insistence on melodic correctness representing an idea

indicates that music also functioned as a symboiic representation of
. P \ J A lu’

man's place +in a- harmonious irworld. » All the songs and accompanying;

(2

‘-v'words indicate a deep. rev‘rence and ,respect for nature ~a respect

/ illu%trated ‘byithe Poetry o.f'_the songs’ as‘well_ as by the musicv.

°

'ﬁ;Another role ,o‘f music. 'in‘ Densmore»'s” time was communication‘.' It

e

"'surrounded the telling of history and the relating of folklore. I O

-

“-also validated social insti‘tutions and religious rituals euch as those

0~’;

‘of the Mide and contributed to the continuity of culture even in t:he -
: Q‘ﬂ . >

‘\ '4...)7- x E }/j'% 8 . -

The music described gy Houaﬁ é’fin ﬁeﬁh %e mid éwe;‘tieb{}’l_’

: century seems: to ha've retained 1il?t1e if anything of the functions;.g'

‘ face of dramatic change.

"ascribcd to the music noted by Densmore. Th*unctions had changed to
-T:h(at of enter,tainment and‘music for social“functions and even the

. music‘iitself what was 1eft of 1it, had ‘become c.hanged orr-had‘
/‘ i_“disappeared.i Densmore herself ‘had li‘ttle ir:terest in, A‘a‘cculturated

mu,sic. She says° S T 7 ‘

_ . ,'My preseﬂt attitute toward the.{study; of - Indian, .or
; v Jprimitive, music 1is- definite and ‘18 ‘oppose "to fts bectming
highly technical. . My effort has. been’ to preseqt music .
o H'from ‘the' standpoint of ,the Indian, o e W the origin has, in"
. all the ‘old songs, been the "dream” . Such songs are’ rapidly-
. passing dway and -are _n ~matter of tradition, °which adds -
Coos 0 to the importance of. resetfving the old ‘songs - that have’ been
: ;handed down ;o the b, resent generation, with the atory of




-y

..

ttheir origin. P Music afﬁected by acculuration, ‘has
‘little interest for me. (Densmore in Hofman, T?68 62)

She continues' E ‘ ; w:}

, {The old Indians are rapidly passing away and the younger

1 S

@

generatiorifffo not absorb’ their. information. The old men say

flaty
CyMeNe

d

Yy that “they will not ‘tell the old ideas to. the young
(Densmore in Hofman;" 1968 63) -

e

Howard ~on the other hangyﬁ is "interested  in change and gives

LY

glear indications of the change in music and music fﬁnction among the

Plains—Ojibwa people. Joday, in the 1980's one can compare the music\

of the Tndian with that. of even thirty years. ago and see even furtherr,

»anhange.

-

:ftransculturation.‘ Today, one finds very little evidence of either‘

»

atusicai Change Among_the Plains—Ojibva Gl ¥

,,__A

What is the nature of this change and can one still affirm.‘

L

i that'traditional 0jibwa musicvis a 1iving entityuin Manitoba?

L .

A

more .oT less intact into the western» reaches of 0jibwa expansion

One might pssume that Ojibwlé

b

0

except for the evidence that presents itself in ﬁ;ﬁ writings of Howard

,and-Skinner ang. he-situation'as it iS~today. The reasons for this.

change are’ possibly a change 1n - topography, the involvement of the

~

Woodland Ojibwa in the fur trade and the rise of the metis.

It ‘ia suggested by Howard that“movement of the Ojibwa onto -
the Prairies had caused them ‘to adopt a lifestyle and a. economy ESFE1_‘
4n keeping with that of the Plains Indian tribes whiléxstill retaining;;i

some of the features of their Woodland culture. Musicsl items in theedb

culture

Woodland Ojibwa or of Plains music.k Thirty years ago Howard was[stillw

document!ng evidence of both Plains and Ojibwatstyles among the Plains

-.-t . .

RS B
B . el

apngr

J- : ' ‘ -

S A A R . » ‘ - Sy
i T e s . S ' ;

lfmsical culture could have carried '

.have undergone la‘p‘similar processv' of

a



S

‘its roots furth r back than the beginning of the tw:

however seem,reasonahle to 1ook'back to -
) .

oy

N T ¥ A . y . . . L ! . -'r;“
0jibwa -that he studied while also noting the prevalence of ffddlewgw

music »amongA the metis. Lea~McKeown (1984) identified 1ittle truly

0jibwa music among a Saulteaux group fh Manitoba while noting that the‘

. fiddle and guitar were the instruments,of choice for social-occaaions..

He also indicated that traditional music, when performedl seemed to- be '

“of the Pan—Indian synthesis rather than being specific to any one

"tribal‘group.r ‘In the last eighty-yearS‘at least, there appears to -

K} o

. have been a complete erosion oﬁ,traditional music and its replacement

',with fiddle tunes, jigs and reels. This metamorphosis could have ‘had

tieth century‘

*_although there’ is no documented evidence to aupport_this._<lt does’

. g5 o
i Rpys of the fpr trade to

find'reaSOns for the change.‘
~

The activities of the Oiibwa in th- fur . trade cast them as a

buffer between the Europeas ) -Hire easy and various indigenous groups

"and then as middlen-n; supéﬁiera_and procurors between the European
. : . } : Coe ’

r)

‘and the western Indians. 'These‘rbles kept‘them-constantly in toduch

with both European and native elements of the Canadian population. On

" the east they are referred to in the Jesuit Relations (Hlady, 1964 35)
» as, early as 1ﬂto while Harmon (1904 24) mentions meeting them near the‘“
Narrows of LakeaWinnipeg in- 1800. Thus, from'thevhistorical record it

'appears that they moved from the environs of Lake Superior to pointsb

north-west of Lake Winnipeg and into Saskatchewan within a period of

-; about two hundred years. From ‘a cultural viewpoint auch relatively

I

4".'rapid expansion woulisﬁead one to: think that culture would not

N

f‘diversify vefy mucﬁ fromleast\t{rwest.\ oni the other hand the

circumstances of the expansion, the numerous contacts with the French
' 'hn. ’ '

c o . - L. ’ i3 - R .
L . g > t ;
- v - - . B [} .
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' g\;} -and- English in the east and the . Cree,‘Assiniboine, \and Dakota on the-

o\ south and. west, as well as the a tual movement of the Ojibwa back and

forth might lead to a rapid appropriation of cultural items from thos_e
3 with whom they came in contact.  One might hypothesize that,k
' 1

‘musically, this was the case with the relatively stable eastern Ojibwa
groups maintaining their Woodland musical culture while the western

' O'jibwa‘ ada ted their musical\ culture and céremonial 1ife to be more in
, i . . wr@

. keeping th that of western Tndians and also Furopeans.
e _ e S
' A word of eaution however, 1s 1in order. The fact that ]‘morev '

-~ g .

o ‘and Burton "do ‘not Y on European ge‘n;res in their account of Ojibwa‘“ “
%ﬁ\ music is no indicaiﬁthat 'theag did not ex; t but only that such.

‘Tmusics may not have been o"f interest‘ to t’hﬁée ‘&tnvestigavtors. Skinner,‘
™  and later Howard, both ennumerate fa.cets of ﬂi’s&c@l cufture that arg'”

iy A
both’ WOodland Ojibwa and Plains Indian i@ﬁnature.‘ Ski‘nner g the

_ earliest” reference found mentio’ning the ‘fiddle and f\da*l{#music ‘ns

. being the music of Jthe Northern Saulteaux to the exclusion of ‘all else

A

at the beginning of the twentieth century. Howard in his references

‘to: music during the 1950 s and 1760 8 in Manitoba only speaks of the .
’J
popularity of the fiddle in connection with thermetis whom ~he says

,livej in close,association with and are often unidentifiable from 3
, o -

Ojibwa groups. Thus, ‘one finds both the metis *and the Indians using '

-

the fiddle duscing the last century. .k

The metis, without delving in depth. into their origins, may be -

s L

‘_ defined as those persops of biracial- origin who grew out of in itsv




L e

by blood. Again, these metis were direct cakriers Of,culétral
| od ' lrec g - Gullul

'element's. belonging to both‘ their lineages. " Peterson (Peterson and

A Brown, 1985 64) suggests\that between the years of 1815 and 1850 there
, ‘ N _

was "a sudden ‘fluérescence of. a distinctive metis population and
culture radia‘ting outward from the junction of }he Assiniboine and Red

'Rivers, present—-day - Winnipeg. .‘ . Such a L uorescence undoubtedly_’

¥
had an impact on the already altered musical culture of Manitoba 8

~ Y
" i

metis arts and crafts.q He s% ’
%

1]

al climax'. .
‘.made" its -
Mged again | .

Apparently,. then, -metis art represents 3
within a cultural continuum. Almost, unn‘ .
*‘}appearance among the Indign art styles tgiEiR
by. them when the metis lost visibt 4 distinct
population. Th  1its 'classic’ . during s the
. mid-nineteepth century, a ‘multf-ethnic .#bd¥lruwm can be * * o
detected ell, vnging from the Assiniboing at the most _
S e aborigi'n Ktrami,ty, via Sidux, Cree and Saulteaux metis, -
: to the’ 'French - Canadians at “Ythe 'most, European- extremity.
Their arts. and crafts blerfded into each - other, frequently
: making it difficult, if not impossible, to draw a sharp
. line. (Peterson and Brown, 1985 226) e

K. -
- » SR it

Thomas (Peterson and Brown, 1985 248) speaks of the metiq"culture ~

: v
‘as, qa coherent merger of French and Indian lifewsw and identifies* '

the Red River Jig, an incxiedibly popular tune among . Ojibwa groups

today, as a- disting&&ve »mms tune. Tt appears/tbat today, -the Indian

. A b .

has appropriated much music that might ‘have been cdnsidered metis‘

q,,-._-~ ':» o " .
& .

*{ music one hundred oi‘ one hundred and fifsy years ago.

v . .

Thus “the Ojibwa musical culture i%&i&nitoba at the beginning of

A

“and .well into the middle of the tﬁtiettgcenture appears to have been

o a. syncretism qf Woodland Ojibwa, Falns . Indian‘and via the metie, i

o
‘ European traits. As one turns to the musical culture of the peOple of '

l;bb and Flow one then o for these characteristics in the music of

that society. ,\ o h P

v,
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A HUSICAL CULTURE A‘l‘ BBB ‘AHD FI.OW RBSERVE ‘I:DDAY

’ N ' . K . - | ‘ . ’
The musical culture of a particular group i@ that: in which they

"N A

&b%gagé at the time of sEudy.,;/JIt 1s not traditional in the _sense that’ -

\

it ‘is not the same cnlture that they h ve been immersed 1n knéhe )

s .
]

past"; it 1s current, having grown out of| the ‘traditions of t past,
ot )
evolving ar? '!!dapting to the presept.

t is.not. -pet-ri'fied i?n ~t@e

t may cortain elenrents; of the pastp |

#

that one might expect to\

memories of the past although

il

The previousl chapter‘ gave somd indication
‘find a synthesis of Woodland and les O"ibwa music at\Ebb and Flow
with perhaps an overlay o! a fiddle/guitar genre. The fi ding of this
study .did not support this expec@ation and tended .to ange one's ¥

’. ".
. e

1deas of what might constitute an appropriate programme ofi music ,

educaeion in and for the community. . ‘
|
I

‘ e |
. Historical Bacltg_ound to tbe Ojibwa of Fbb a:dd Flow , i
stward was‘

N i

It has already been stated that the Oji'wa movement |

. associated largely with the fortune of the fur trade. Dunn‘ing says" B ‘

L)

3

'rheir livelihood, occupations and pqpulation movement were
dependent on the, changing fortune}s £ the EurOpean fur
trade. . .’ they valone of “ the ' western . lakes peoples -
'c-operated with ‘the explorers and fur| ‘traders. (Dunning, .

-

- ”
. }4)*" 3 «“,‘ T ..
" - 3 A DR . 1
0 o ) . 3
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There is documentary evidence thht the *“d&ib" hdd reached Yar a‘eroao -

¥
]
1
\
ot
i
t
i
'

o ) W
R

N

(‘0

Manitoba by 1805._ Harmon fers to meeting them on the winnipdg River

in 1797 (Harmon, 1904:11); n ithe vioj.nity of the Narrows Nm‘:b;
‘.) L

«

Wiraipeg in 1800 (‘ibid. 124); mthe presence of Ojibwa traders on. tho‘. -

Assiniboine River in 1805 (ibid. 109), and al»ao east’ of the Pas in

4 .
™ . s e '

1805 (-ibid. 122) Ray saya:, .o oog o S

1 ';', - ,
'&, ,,w'l:,he boundarie‘ a1 _the Ojibwa nerritory changed very little ;
duriﬁg ths‘, period 1821 < 1860 and the tribe continued to. be
cen'tred in the gi;on Ming to ‘the East of the present_
,,v'iestern boﬂﬁar')’r'?? di‘&mi;toba. - To. the “north, in the
fi,'askatchem River'“valle’y, and . in the foreste beyond, :
L g Byeral’ small 0jtbwa bands moved well beyond the above
~ country < ... (but) the only sections of" the Saskatchewan,_‘
territory where the Ojibwa-were an important grbup wepe i ‘

the forested Carrot, Red Deer,.and Span River Vaileyg."”
f‘(Ray, 1977:187) . . | .

P ' N . : @

)

. There id“very little descriptive lit;erature that pertains

A
' directly to the Ebb and Flow area v*ch was not a ma1or water' route -
. :

for the explorers of the ei"' - nth century. ! 1t 1s known that the

» Hugaon s Bay Company did establish a trading post in the area, naming
e Doubt ful Post, in 1797.. However, it 'is only in church records that

one finds any record of activities for the next one hundred years.

‘ ‘{’ (T973) has summarized this material and indicates that a ?/

B nmnber of missions had been established in the area, the Church of‘
5: e

L England being the first in 1820. 'I_'he was ‘followed eleven years later

’ by the Roman Catho].ics in 1851. The first school may have been that’

-

unﬂer the ],eadership of John Garriock and Charles Pratt under the -

—_— | -

: aegis of the Church of England. These early schools and missions on
'the western sfl;dres “of- Lake Manitoba did not thrive for much more thanv

,‘five years as the clergy and teachers became disheartened at the lack
: . (1 .
! of progress in converting the local population. After the treatieb

had been,sign_‘ed .wit_h the Indians._in, the 1870%s’ re.ferenceé l}ecome more . -
: oL , R R A T
o .fr'vequen‘vt. L g A : L R o ‘ - R ' -

bl
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t«Th’e"Ebb and F‘lo’w"‘a“rea was' included in tho‘_se parts '*eif.‘the
terri&ory encompassed by{' Tresty #2 at: Msnitoba Post, signed August
v21»st,y; 1871, ,l‘ianitobak Post was a Hudson's. B4y . Trading Post at the .

north-west tipf of Lake Manitoba. The treaty was concluded between

'Y o
representatives, Francois or;anr&en Fihg s for Crane River (present

N Hemys.s M. Simpson, lndisn ‘ Commitoner, _ snd‘ the Indian

Cenaise, the chief, and Bspi” 3 "_’ ancois' .son, and Ka-—ne-gua—nash

-

the latter being tribal coun&i ,L S . (ibid. 3&0)

After ;hiq,, Ebb and l’rg&‘is mentioned in the reports of Indian

. Agents and superintend t,s.f In 1880 C_he community is described as!

living @ Manitobg,s\pllage,,,ten miles from the reserve. This is the

S ..r'

area they had been’*h}.y : ﬁ lox to the treaty negotiations and now

. R ” . . ., .‘A" n% (‘ .

were demanding én’"&lloi’{ to a,ssist thei;: moye to the reserve. Some
' N

families are depic;ed ss livin’g"ﬁ :semi—ndmadic exist,pnce in the .Riding_

_Mountain and. Dauphin areas, subsisdngﬁ by hunting. H.~Martineau. thej,;'

: ‘ . \.
,'IndiLn agent reported* that, "the majority of the band on the reserve,

» l .«

where they are making a Smsll settlement, by adding yearly\to their-‘
) . ? ‘ v
‘imprl)vements a house or a stable,' as 'the case may be.” '(Government;of -

Canaﬂa Sessional Papers (no. 145 1881, part I, 72)

: W.A. Austin writee in° 1881 ¢ at the reserve was exténded one mile

4

“a

~to the sov.rth and a mile was dedu ted.from the northern portion. .'l'he

new land was. “a‘ nice piece of 'prairie 1and and .a good portion of

>

poplL\r woods, with a little!oak agd a fair allowance of spruce
gl b ,
. {

A
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et 19
althongh the besttof the=1atter has been cut’ off by lunbetnen.‘-The‘?
land may rank as second class.? ‘ '(Government of Canadat,Sessionai
Papers (no. 6,) A 1882; part I1,135)"

In 1883 the agent noted uhat° R
These Indians“iwe 20 houses, 13 stables, 3 storehouses, 15
horses, 58 head- of ‘cattle, 650. bushels4pf potatoes and 108
tons of hay. The band suffered severely from the
encroachment ‘of the lake in former years upon their reserve,
7having their houses 'and gardens destroyed, but since the
. water has subsided within the last ‘two years, they have made
g}considerable improVement’ n buildings, and clearings. They
asked for an ox to be s¥pplied to them as only one of those
‘they have ‘is old enough to ‘plough.” (Government of Canada
. Sesgional Papers (no. 4), A 1884, part I,145) ’

Martineau agaih reports in’1882 that a new chief, Baptiste Hoole,

. had been elected and that a large stabyy had been etected "with the

expectation that the Government will give the band a yoke of oxen as’

the ox on the reserve'is.old and infirm.” (Sgssional Papers (no. 4) A

", 1884, part I,60)

In 1884, E. McColl, Inspector of Indian Agencies, (Manitoba

-

‘Superintendency) indicates that Mrs. Asham is the new teacher and that
-the agent had vaccinated tWenty Indians. However, the ox problem'
remained. He says' ; . : . .

The «chief requested instead Wf the cows promised to he giwen.
. an oxen, and also asked to be supplied with g chest of
~ tobls, a brush plow and spades. ‘The band meghers also -

"» suggésted that the schooel téacher be instructed to take her
vacation’ in- the fall, instead of in the summer as at Q-
present, .because then the children a%e absent with thefr -
parents at the fisheries. (Sessional Papers (no. 3) A 18§5

. part 1,124) : . __ o ‘ o ; — ,

14

Tn 1886, there are indications that the half- breedslwithdrew from

”"“ '

+*the reserve. Martineau wrote that nearly one-half of the-members of

-

‘this band have ’withdrawn. from the treaty’ as' half-breeds, and the -

rema#nder/nunbering about sixteen families, desire the appointment .of
= v . L . . “ 3 o ‘ A ‘

S . ) .
\.': . ; ‘ . ) . .’:’-9
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* influenced the peoplewog the area toward#heir ptesent day musical

. 80

a Chief and two Councillore to replace those that withdrew . %ﬂ}lso’.
comments‘thet "this band has become more united since the withdrawal
of the half-breeds from the reserve.” (Sessional Papers (no. 15) A .

- 1887, part I, 59) - These comments seggest. to one that the chief had
A} ’ A‘A ’ ) 13 -
been a half-breed and possibly that the ‘half-breeds were persons of
. s . wa

some importance-von the reserve. One could ‘go further by saying that

~as persons of influence they could have.some effect on the cultural

miél;#eu of the band. Could it have been a strong metis presence that

v hd

ac@ivities? ‘, r o : .

In 189649/tha reserve was described as having .an area of ten
thousanq eight hund‘vred and,’sixty‘ five acres with a population of
nineteen men, twenty—one,.‘;vomen and thi-ttir—nine children. The people.._'
lj.supported themselves by hunting, trapping and* cattle-—ra&&ng and also
’by acting as guides. There were thirty—buildings on the reserve. The
livestock consisted of sixty cattle, fourteen being the Indians'
personal propérty and forty-;six the ﬁroperty of the 'go.vernment;' there
were also twe_%ty;two" horses. ﬁartiheau also. enfiumerates‘ t'he equipment
atv the reserve .as lge:lng&&t:‘h.tee wagons, four 'l?;ckboards,'eleven.earts,.
two mowers,. one hey‘ :ra'ke, fifthrub hoes, tqelre spades, twelve‘,
sgy.tflles and ,twenty—five axes. ~(S\es‘sio‘na1 Papers, (no. '1'4) A'1887.,_ .

- e

part 1,117) * L " «

°I;he reports contin-.(/ to include mention of the rgserve over the

%o

next twent\y years. - In 1897 the population had dropped slightly to
sixteen men, twenty women and twenty-seven clildren. (Sessional
Papers, (no. 14) A 1899, part 1,79) The reserve is. described as being

hmainly Roman Catholic with a ~Fat,her Comeau, being of goeat assistance
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to‘the Indians. (SessionalvPapers (no. 27) A 1901, “part I, 99) 1In |
1915 the reserve is again noted to be in need of drainage. A further
source of income 18 noted in that the Indians went down to the
‘ Gladstone and Portage districts .to work at stooking and threshinge
during the harvest season. |
., There is a blank in the written history of the area between 1916
and 1948, when ane 1is ahle to trace ,the further deveiopment of the
schoqis in the area from an interview with B. Grafton, Superintendent
of $pecial Sehoois; in LQ?AS (Thomas & Reimer, 1974)
The~history of EbE\:nd‘Flow oVer the past one hundred years
indicates a 1ifesty1e not very different from that of today except for

.

the improvements that modernization and easier axaess bring. A road

Was built into the reserve in about 1954, W
| Kf\ The Co-nunitszodaz B L L N )
: the community lies aboyt -one hundred and sixty miles north ;:;h
of wiﬁéipég on ;he western [shore of Lake Manitoba on the smaller Ebb .
‘and Flow Lake that flows into’ Lake'Manitoba. (see Figure 5:1) . A
: Th%' coﬁmnnity‘cfsists ’gf ‘a popnlation of aboﬂut- seven hundred | v
i persons‘nanw’of whon maintain residence both at the reserve and'in
s, e s « : §
! Winnipig, All the respondents t\\thg questionnaire administ red'
- this worker ¢laimed to be native Indian and he could not different
between Indian and metig when co?gidering their lifestyle. ) ’
" » The economy of the resenve is hased on catt\e ranching, 4 hing
and small service related businesses like stores .and cab driving. j
few emberq_of the community make a living*as'musicians and others re(i:—\\
e yed ,by' thel local school; y The Fpeople' aisov maintain the w’
. o o : P
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For the purﬁbées of this thésis thbéfpage contained a Map of the
region around Ebb and Flow Reserve, taken from topographic maps

[AY . .
of the Neepawa area, Manitoba. ‘
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traditional activity of making maple augar using nearby ”rnaon or
Sugar Island as their traditiongl tapping ground. Monias quo}es Mra.
o ¥ .

ﬂﬁgtoria Flett *and Mr. Don Bapinte during hie investigations there iné

1972., Mrs.- Flett said° a - _ -

I started working there when 1 was seventeen and I° ah
seventy-three years old now. My grandparents ghowed me how.
it was done . . . first, we boil the bhips befdre sticking
them into the~trees so that the trees won't spoil. When we
finish, we clean our camps ali around before leaving and we
.also store "all our equipment in our wigwams and sheds on the
"island. ... I'll be going there for quite a few more years
and I think I'll leave my boundary with one of my relatives
. to carry on when I get too old £o do this. (Monias,
1972: 12) -

'

Don Bapiste fills out the picture .of this previously {important

’

,agrivity:

We were a styong people and withstood cruel weather and walk
and carmy thdngs for miles  without complaints. We matched
the strength and endurance of any animals and did things our
own way . . . We worked on the sapping and. carried all our
food and provisions on our backs through snow and ice for
‘hours - . . and there was usually no time for {idleness .
during the course of the maple sapping season. (ibid.)

In the past sugaring was an Iimportant source. of income for 0Ojibwa

i '

bands (Mcieod, V1955) and hes‘ coptinyed to ‘some extent desptte
difficulties over aboriginal rights on Sugar. Island.

L

The school system as it relates to the rese;vg will he described'

PN

o

4 . . ‘4.

in ghe next chapter. . S -

¥

- t
° e .- . y ; . L

Musical Activities in the‘Co-nnity

e It haSJ&aireaﬁgi baen indicated shat 'an attenuate& form of

3

-
5 ,

T tradit152i> Plains Ojibwe music and ~ the more recent fiddling waa‘

discoverged to be present inr Manitoba Pleins ‘Ojibwa communities at
~ , \ ) * s -

‘least thirty yeé?s‘égo (Howard, n.d.) However, the gredual.e;trition
\ .

y -

of rradiribnai 'usic' iHentified in the work of Skinndr and Howaid
- N . . ; s . ) i

m~



» appears to. hjve culminated at Ebb and Flo{awhere minimal evidence of

-

other “hand the. fiddling  mentioned by Skinner = and
. . ) . . . . : B .

~

o : I - ~ S ‘ o
identified by Howard in connection with the metis is in evidence at

C . -~ : . . . . -0 ~

-

" every - turn and appears :to',have"supplanted -completely thet“earlierv

muaical;traditions. *Fiddle niusic accompanies activities at home, is

' v .

'_practiced a\d‘played outside (see Fig. 5:3 & bH 4) and is central to;

:social evenings at the community hail where people often gather for'f;

music, dancing and talk T : v

»

During the summer and 1in December of 1986 Phe writer saw the

.

: musfcians of Ebb and F}ow\congregate in the evenings in this hall,

formerly the school building. There they played their fiddles, often -

‘aceompanied by a guitar or accOrdian while people of all ages,
- { I .
including children, danced as the. fancy took them from time ‘to time.

Atfhome, fiddlers will often play for ¢heir own enjoyment or to

Vo

entertain their families and guests. In the summertime one_frequently

sees a ’group of**fiddlers “in " a backyard ’trying tout tunes and

.practicing. Music is a part of daily life in the community much as it”

¢

: might have been in the trad1tiona1 culture and the children are

: hY

constantry exposed to it. At the community centre the players may ‘be

individuals or a fiddler and accompaniest or a whole group as depicted

‘below. (Fig. 52 2)

Mr. Flett, fiddler . .
' ‘I" 0u1taruﬁ: ‘ :
éé%? bass QEED fiddler . ' %%?_ . '

Fig. S5t 2. Configuration of a group at the community hall

.‘..‘ . - U . . ) \
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' Ebbk‘and>Flow Musicians Playing in an O‘pe.n Yard - the Oral
Tradition in Practice.
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" jig dahcing.

fiddLg_or“e guitar the acknowledged musicians of thevcommunity'are

4

- e S .87

‘While playing the principle fiddler keeps timelby eoﬁtinually'tapoing
. ]

hia feet/alternately. A band‘usoally consists ofva fiddlef, a

guitarist and a bass guitar. Ofteh there is an electric guitar and a
. J

hanjo. An accordion and?drums are. used froh‘time]to‘time. Vocalists

‘ -

© sometimes are accompanied by such a band but when fiddle ‘music.in the“

.local tradition'18~piayed1the most cqmmon other activity going on is

)

8

Other instruments are found in the homes of the community, these_ﬁ
usually being accordions, organs and pianos. ' Some status 1s attached
to owning and playing a piano as the players have probably had formal

music lesgons and'pianos are expensive acquisitions. . °

Although.mény,if not most people can 'scrape up' a tune on the

—

L < . o
centred in one or-two families and a few individualgs. The Flett
! ' . . . Voo

family is one of these musical families and a genealogy is gier beiow

with an'indication”of their musical taqg;:s ihcluding dancing.ﬁ«(Fig.

@

“5:5, 516, 5:7, 5:8) o, »

Discussions with members of the Flett {amiiy and with other

musicians give an indication of the pervasiveness of the fiddle

tradition in the famif&é‘od-in the community. Fred Flett is’ the great

‘grandson. of James Ff@ft;‘ﬁ@hndson of Rodetick’Flett, a jig dancer and

)

son of a well known fiddler, William Flett. He is eﬂjig\and fiddle
champion in Manitoba. He says:

I iearned fiddle by seeing my uncles and older people ‘and

‘also my own father. I am known more as a jig dancer. When
.1 was six years old my grandfather (Roderick) used to: make

me practice jig dancing in a field for hours, .It was during

the depression.” No ome could afford candy A If I did good . °

work he would give me candy as a reward. I learned jigging

AY
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. . . 2
by watching other peoplé and my grandfather taught me. I
started going to competitions when I,was a boy and won so 1
have been a ghampion several times and still compete,
(F.F., Dec. 19%5) ‘
iy, ' *

As far as Fred Flett knows his immediate ancestors were able to
jig and to play the fiddie._ He sp;'s, "My son Manuel also jigs and is

a champion and\’_bhe‘ plays the fiddle a little,”

Lo

Fred is “ma:rvried i:o' Mary Garneau,~aiqfer of Del Qarnéau who 18 a ‘ ‘
fiddler and wﬁ%e,mdtherdulia was also a fiddler. Fred Flett {s the
AR

chief dance instgu‘c;or at Ebb and Flow and is also leader of the dancé”

*

“group. ~ R

—

o
e
-~

Emmandél'og‘ Manualm“Fré‘sg is Fred Flett's son. ('F'ifg. 5‘:6) Besides
‘being a jig champion he also leads the Ebb ;md Flow dancers in nat'tve
st’y1e4 jig d.ances. He did_ not learn jigging from his father ht;t from
some other relatives anc; developed; what he calls a pow wow style‘\"of
jig dancing;. Manuel has fivé children between the agés' of three ana |
nineteen. None o.f them -are abi-e‘ to fead music “but some.of them are
trying”t—o_'l-earn an pihétrument. Manuel comments that "they don't

practt‘c'e like we. used to for hours and hours. I want them to take
some sort of lesqoi;s. Perhaps this will hélp them."”

All of Manuel's family ‘Jance and formed part of the Ebb and Flow
da‘ncev group at Folklorama, which 1is a mult;cult;xral ethﬁic festival
‘ held annﬁ;liy in Winnipeg. It is said;to be the largest of its kind
in North America. - Manuel wﬁs the leading jig dancer in a pow wow '
style "and his group -dominated the dancing. H-e salid that this was

°

their tradition as far as their memory goes and as. far as their

»,

history goes. Y o
" Léwrence Flett is one of the best fiddlers at Ebb and Flow. He

- 18 the son of Charles and the grandson of James Flett and 1s a secgd

-

e,
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cousin of Fred Flett; first cdustq of Teddy Boy Houle and Del Garneau

both of Ghom are well known in Manitoba ahd Western Cana&a and the
: v '

United Statés., Lawrence leads a band at Ebb and Flow called the Flett

trio. He plays native style fiddle tunea which he says have ‘been

passed down through the family and in’ the com-qnixyv He says thatl
L, ~‘ , ~
fiddling and jigging have been a family tradition for at deast a
hundred and fifty years. Lawrence says:
AN ‘
"I leagned the\fiddle watching my uncles and relatives and
grandflathefs. I used to touch my uncle's and father's
violins ometimes they didn't 1like 1t in case. I broke
something.. When \ was about five I made.a toy violin out of
tin with atrings of wire and ‘old broken st¥rings. 1 copied;
their playing and practiced by myself for hours. All my
uncles keep time 1loudly with thelr feet 1like an
accompanimenf_and people danced to that beat. I learned to
do the same thing and have done it for over thirty years. 1
play almost all my uncles” and family tunes, many of which
are community traditions as well as my own tunes. I am the
one around here who tunes my violin differently. (i.e.
EADG) (L. F., Dec. 1986) .

'

In this connection the writer found that eome tune their fiddles -

EADA_which 18 a common tuning pattern for .the populer RedvRiver Jigff

‘Lawrence said that he learned the tuning changes from his uncle. For

example by tuning the strings to EC#DA one can avoid difficult double
stops and fingering.

Most of the older generation of whom Lawrence 'speaks are dead and

_now"he and hiikcontemporaries are the most distinguished musicians in

.

' ‘as people of all ages watch, imit

the community, leeding,most of the home town mcsical activities as did

his uncles.

He “says that he practices at home almost every day or in the

community hall,with a grodp. This ‘becomes a live learning opportunity

ke, dance, practice and falk about

their musrc.' The childreu are able o take part in the act vities tq‘

4 ;
very often the playere are their own close relatives. -’ fé@f

N - ’
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In December 1986, the reseancher was able to take partlinibna of

.

these évenings. Lawrence played several tunes in order to show how a

) -

tune and tradition was passed down from generation to .genération.
A :

Most of the music was instrumental with oq1§ occasional vocal

1nte}pretations.. One traditional Indian song was heard. This was an

\

old 0jibwa song accompanied by. modern instruments.

.

Lawrence . himself cannot read music himself but he teaches. He

said:

I teach one elementary school boy. 1 mark finger positionse
on the finger board. I told him how to hold the bow and how

— to play. a simple tune. T also showed him how to play by
playing in front of hinm. I do not teach him how to read
music bechuse I never learned. 1t seems he is having
trouble learning. He's lost interest and has stopped for
now. He might start again. 1 don't know. Nowadays, it
"seems that young children do not, have the pattence to
practice. (L.F., Summer, 1986)

y

In May 1987, Lawrenceiﬁigtt and the writer drove to \Dog Creek
o , ) . ~
Reserve, about forty-five gniles from Ebb and Flow by road but jusf

acrogs the Narrows as the crow flies. There, Lavwrence's sister sald:

When I was a little girl I saw my father, Charles Flett,
playing the fiddle and jigging. People liked the music and
always danced to it. His brothers were-fiddlers and dancers
too, well -known to the people. My grandfather;~James Flett
"was a treaty Indian and a good fiddle player and my uncles
played as well, Now they have all passed away but their
descendents, my cousins, and especially my younger brother
Lawrence, still play. Lawrence is forty-six years old. My
grandfather would be a hundred and twenty years old and my
great grandfather, a hundred and forty 1f they were still
alive. We are the children of several generations of
musicians.’ ‘ , _
T used to dance a lot when I was younger but not very often
now. I still enjoy listening to the music. My brother
plays just 1iké my father. He reminds me of my younger
days, sixty years ago. (M.S., Dog Creek Reserve, May, 1987)

P
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Del Garneau {8 fifty years old, the son of Julia and the graﬁdson

e » a

of James. Julia came from a musical family as she and her brochers
all played the fiddle. She died whev?%el was b%x year old. All her

8iblings are dead excépt for Louisa who 1s nqw:fighty-? ve and FEva ‘who
\ . +

18 over sevehtx years old, Eva told the writer that Julia played the
: : v . ‘

fiddle but Del d1d not know of this himself. He says:
k] . \ ,

When I was little I was surrounded by jiggers and fiddlers.
All my uncles, 'my grandfather and relatives were great
fiddlers or jiggers. I first-learned the.fiddle by copying
my uncles. At the time, I couldn't get a violin so I made
myself one by myself and used wire for: strings. -I had to
watch carefully to see how they placed tﬂeir fingers to make
a tune and learned rhythm by watching dancers and fiddlers
foot movement. When I had trouble I asked one of thém and
they showed me by playing .the tune. I practiced in a field
or in the barn.

I became a good player and have been a champion and often
place second in Manitoba. Now I make a living as an
entertainer Iin our home town fiddle style working in
Winnipeg and at Ebb and Flow. ‘

My two grandchildren are still elementary students, One is
a jig champion and plays a little bit of fiddle. He 1is ten
years old but even though he 1is the grandson of great j
dancers he has difficulty learning the fiddle. The kids do
not practice and T would like him to learn to read music. i
Perhaps this will help him to learn better in all ways. -
(D.G., Summer, 1986) : -

The researcher observed the grandféthér,' Del,v and the

. grandchildren in their home. Del's teaching hefhod is make the child

try and - learn .a tune by just.handling the instrument and trying it

out. A neighbour's child played around all day‘on the fiddle and the

old man tolerated this, giving occasional guidénce; However, such.

instruction methods are very difficult and time consuming. In the
L. ] . o

oral tradition, learning to play a tune takes years. Today's child
-ghas great difficulty learning through: the imitation and observation of

former times, as indicated by‘several native musicians.

-
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«

-

Driving to Ebb end Flow one éftafndon with Del, he tdl ‘this

. researcher that the greatest fiddlers were inspired by Manito, the
v ~ .

_ Great Spirit,‘who giveé the talent. If thA\QONer is uaed unwisely 1t

- can be unsafe az/dnonher pOWer can get the player and degtroy him.

Delicohtinuéd that such power is° very dangerous ‘but that he did not

1 . *

have that pdwer. Some peopte practice in isolated areas to get

inspiration, practicing for hours and days and weeks in order to
. [y ‘ ’

] v, :
create new music or to ﬂlay-bettet but, he said, "I don't do {t. 1

’ Vg
just practice at home and so I am good but‘I am not the greatest.”
~ ¢
- This 1s the ‘only indication of a spiritual or religious aspect to

fiddle playing that this investigatpr has had from .Ebb and Flow

players.- Most native fiddle players who have learned to ptay by ear
consider that achievement 1s- through ‘winning at fiddle and jig

’Jchampionships. Thus; many, like Del and his grandson, have entered
numerous compeéiﬁiqns and won tgophies.' Del said:

Today's great fifldlers are like great medicine men and there e
is a rivalry between them, At a recent championship, I won
third place. One of my relatives, & good fiddler, did not
win a trophy. He was very upset. (D.G., April 1987)

-

-

Recognit{oq of status and position are very important to the fiddler.

However. the traditional mode of learning by ear {8 dying out
¢ .
since the older players pass from the scene and it {8 found that

formally trained plﬁyérs are starting to win the competitions despite

resistance from those of the oral tradition. A native musician told

3

this writer: -

I have been a fiddle and jig competition judge in recent
years. Once-a young girl from out of town was a winner. \
She has a new gkill, different from old time players. Some
say she 1s magic, some say she took:violin lessons in the
city. . This has affected” the whole championship scene and
older musitians still resist. They say that this 1is not the
natural way to play.- Music is ‘not something to be learned
K4

-
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Q';f:’“like that. If you.read‘music you limit‘your feeling of God

.given .emotion. You are tied to the music which. should be
freely expressed and which you could develop by yourself.

S Del himself is willing to accept ‘the new methods for the younger &

generation. He has hopes that his grandchildren could have music

“lessons ‘but cannot afford the fees. ." : .

1 A

'f.: Del's niece ts oﬂ% of the few' persons who has had music 1éssons.»

. This researcher stayed with Del's sister—in—laW'Qhﬂle at the reserve

: o A"
and she said that she ‘'was 8 nurse who had worked in the city. At that

fthere was no‘teacher atuthe,reserve. The piano in the house is unused

i . - . o
1

time she sent -her daughter for music lessons., On moving back to Ebb

and Flow she drove -the girl fifty miles for regular piano lessons as'

0 - A Y
By

nowiantheedaughter,has grown, up and;mOved_away-but'the mother~has

A8

v

o« : . - ' -

uorgan lessons. T LR T f; L .‘

3

. G N : - : W - . . N

A

‘_she did.not'think that: any‘one else was presently téking-piaﬁo or;;

Teddy Boy Houle is. probably the most well known of the fiddlers_

of’Ebb and Flow. He: is the stepson of Walter Flett, - Again/ﬁ”iearned

'?to play in a musical enviranment, his examples beingpmncles and

,I ‘,,'_

jv-:kept;all the music- and showed it to Del'and'the.writer."She said’ that -

‘ -relatives. 'He\says he haS‘never had any lessons.,.Teddy Boy~performs S

He' stated that'j“

T his father. He said°'

:
s

yat Ebb and Flow once in a while but is an ententainér and spends a lot

>. of time performing away from home.' He tgzches native style fiddling.

- o

~.‘Thére are’ a great ‘many. of our yOung ‘people who- - are.

interested in our traditian now and wish to learn fiddling,
~and jig’dancing. »I ha&e a lot of students. ‘I never learned
@.h0‘~t0 read music so I teach the folk: way..'There are'not"'
- enough teachers to do this.ﬁ (T.B.H., Summer, 1985) B

~

,Perey Houle is Teddy Boy 8 brother and they grew up together,

both learning to play the fiddle. .Percy said he 1earned by imitating

L 3 ‘.

.

=

)



1 eemember a lot of my, father's tunes. I miss him very much

' J . when I play his tunes as he is dead now and so are all my

.. “uncles, When my'brother made a record several months ago he
P brought it to me before the final’ recording. One tune was.
~the Devil's Waltz which my father played all the fime. It
reminded me of him and - my childhood and I wept. My father '/
was a great fiddler and 1 miss. him. (. Hs, December 1986)

/ ’ »
Archie Houle is a cousin of -Teddy Boy and Percy. He lives both.

.-

in Winni,peg and at. Ebb and Flow and has been known fo this writer‘for

t‘-welvé; y,ears.“.l Archie ’piay‘s ‘the fiddle which - he 1ewi from his

) un‘eiee and m.hi:s cousins'. - His style is to use very little bow. 'Of‘.

1

learning to play he says, "1 ie-arned like everyone else. - this is out

is -our- way. " (AH., December 1986)‘ * i : : e

vlanguage. We talk to each other by music and always play together

o
L] -

The writer met Frank Desjarlis at a community evening in 1/986.

" «-He is considered a great fiddler at Eblb and Flow and has a. /{amily

band. He says. '

<@ \'J) I ‘flearned‘Qby o'bserv‘ingiv. I am different.be‘Cause: I .am

« originally from:-another town. I learned as a little/boy by
practicing on my father's violin for: hours. -My forefathers -
are fiddle playera and 840" are many of my relatives/. I used
‘to play at-a lot of 'soclals in different towns bt,!t not much
now. I concentrate on- ‘my fishing._ My ¢hildyen are all
grown up, but ‘I would: 1ike nmy grandchildren to learn to play.

" There' 1is one: boy’ in kindergarten “and one in: '‘Grade: 1. I
‘bought a small ‘violin' for them and they copy mé when I play.’
I a1§ ‘take them to fiddle contests where they copy me below
the® stage. ‘

e I neyer l,earnt: tor read music or how to teach small . chiidren

so I just, play. for ‘them. I ‘don't kniow if ‘this is going to
‘work for them lik.e the old days. (F D., December 1986)

{‘;;‘_vSeveral points can be gleaned "from the above conversa‘Eions. ALl

the"players talked to had learned via ‘an oral traddtion’ this o}'al

kS

“! v . . ‘ R . . . g - . . . “ b 98.

£
r{ ’

4

A

when we get together in our, home town. We play more than talk.. This

‘ tradition may “even ‘now be dying out as the older players pass away and -

Kyonnger ones faiﬁl" to p‘ick upqhe akilla of the_ir eldersﬁ',b ‘many of -

C A EEERE S Sy o E >
N N N B's
s .
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\\\ . the players would 1ike their‘descendents to learn to play and to carry
» on the tradition both of :pIaying .and the tunes that have endured

through the genbrations.

* The tunes that the fiddlers play are those that have been handed

N

down in an oral tradition although Gibbons (1981) says that this is

-

‘ becqming less - common as fiddlers look to recordings to learn tunes.

f,All the» musicians .play these tunes with“ their ’Own individual

co variations, tuning, and styles of playing, often depending heavily on
improvisation. The music is never played exactly the same way even by,,

J

2the same‘ players. Thus form and style are constantlys e

k musical change deVelops in the group.y The tunesea
and ‘sometimes waltzes, the local style of which

players. There are also a number of tunes that.hav

jplayer, " Two examples of very popular tunes at Ebb an jFlow are aple‘

,Sugar and»the Bed River Jig.

o ° The making of maple sugar has been economically and religiouslyv

LN

significant to the Ojibwa in the past and is still made today.,;
: a A o ' i
Densmore recorded a song in 1910 that accompanied ‘the activities 1E§

sugaring and later adapted it for the use with children 8 group

. ) s

Z vactivities. (Densmore, 1921)

) : The making of maple sugar is still a viable economic - pursuit k
N
among ‘the people of Ebb and Flow ‘and the more recent. fiddle tune,

Maple Sugar, is much loved by them. (Fig. '5:9)
In 1975 at Swan River Manitoba, north wést of Ebb and Flow, the.7

4

researcber was playing with a group of native people.' The former

3
'
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Figure 5:9. .

.MAPLE SUGAR,

le fiddlg tune fran the traditional.
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~ tune and dance to 1it." . - : S

' native children.

o . o T (i
: : M . '?\-" : . )
chief of a nearby reserve taught him this Etune andltoldahim about

maple sugar. "The chief said, "We native musiclans always play ;his

.

In 1976 in Winnipeg a fiddler from Ebb and Fﬁ;;'invicedﬂche

- 3

writer to his home, 'The fiddlers'there_were playing Maple Sugar and

Red River Jig.and it was observed that these were the tunes most in
#

demand throughout ‘the evening. Again during 1985 and 1986 at

Winnipeg s ethnic festival Folklorama, both at the Native Pavilion

~

and at the Metis Pavilionithesevwere the most popular tunes.

At Ebb and Flow in becember, 1986, a grandmother, sisteg of one

W

of the fiddlers, gave the writer some maple sugar saying,““Wé Eét the

sugar from nature here and I always make it. When you. Ieave I will

give you some more so‘that you ‘can have it in the city.". That same

' °

evening the writer and\some'of the young children went to a community
gathering at the hall. - The writer’was requested to‘play his version

of Maple Sugar (Fig. 5:9) accompanied by local musicians who then~

followed with their versions. Meanwhile the children danced to" the

'music quite freely with none of the shyness often associated with

»

On a similar occasion an old‘Ojibwa.Said "The white man‘took

away our land and spoiled our natural goods which was plentiful and

,which Manito provided for us but he can never take our. songs away from

ournhearts. . - C ' .
Traditionally, Magle Sugar was a ‘song and a danceuattachep to the -
. - . -

harvesting of the maple sap in' the Woodland culture. - Today,a fiddle

.‘tunei and dancing appear to ‘have retained .some' of the respect for
‘natungralthough‘the tune is by no means restricted to the sugaring

process and 1s played on any and all occasions. A»fiddle’tunevhas
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\ ’ . L
replaced the song of Densmore's time but some of the old associhtione .
may sfill remain, . . i

o

The Red River Jig 18  one pf the most loved’ tunes am%7k the
n

natives of Western Canada. "Many native informants spy it is |

»

generations. One man at.Ebb and Flow even went 8o farvae

“This Red River Jig goes back as far as our history goes.” The dance

]

is{ wetbelieVe, derived from the}fgw Wow of the North Ameﬁican‘.ndian,
the eatiy inhabitants of the Red Riuer Valley, and was conti ued byo
'@the early settlers.f (Mulligan; 1932 “-Pz) IEEEERE
v Gibbons, (1981) honever, compares it to 'La grande gigue s mnle'
which although anonymous, may have been composed by a French Ca adign
fiddler in the late eighteenth or early nineteenth century and first
arrived in the Hudson's Bay~territories during the nineteenth ce tury.

Among the half-breed popufationythe Red River Jig appears to have| beeh

a ‘p pular step ~dance acZompaninent and eventuaiiy the two' b eane .

_syng ymoue. Thus one has' a tune that probably has French Can dign
origins and came’ to the west whiie.the dance seems to=be a combination
of traditional Indian and European styles.
The .tune ie-immensely populat ab native gatherings and sone have .
tpld this writer that it is the national anthem of the native peo‘les.
A
f western Canada. It is. played and danced in preference’to all other
ki nes and has a history of at least one hundred and twenty-seven years
AN

if the accompanying sketch #5 to be belfeved.
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,, .
Figure S:fO :

For‘ ‘the purposes of' this thesis this‘xspace contained a
reproduction of The Red River Jig as depicted by the artist
’Marble Mauton in 1860 (Education Manitoba 1983:20)

e ) ] ) : i o

——

_ -

/

"Figure 5:10 The Red River Jig done . by%the artist Manton Marble in 1860

(Mauicopa Archives) (Educa¥{0n Manitoba 1983:20)

-

iThe style of dancing this jig at Ebb .and Flow was observed ‘to be a

combination( of traditional dancing in the Indian fashion and tap

e
daucing and looks very like that depicted (Figure 5 10)

. |
As with Maple Sugar and other tunes there are numerous versions

of-the Red River Jig. Gibbons (1981) accounts for these by saying.

that some of the variations are due to nervousness and uncertainty on

the part of the players while regiOnal versions have been influenced
/ & .

by migratiqu patterns and, more recently, °by ‘a dependence on

; . ‘ - : o

commercial reeordings.

The two tunes cited are examples 'of fiddle music played at Ebb -

&
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and Flow. The genre is pervasive and little or no traditional Ojihwa
music .could be discovered. The people thémaelves expressed little
interest in traditional native music. An interview questionnaire
k‘conducted among one hundred and eleven adult members of the Ebb and
i \
Flow community indicated that 81% of-thoﬂe questioned thought that
o ',‘- : . . ’ .
‘fiddle music was native music; 69% indicated that fiddle music was the

.

- music most oftén played in their community; and 49.51'said tﬁat fiddle
Jmusic'was what they preferred to héar.- Veg? ;ew 1dentified pow wow'
- music as typical Indian music ahd even fewer gave any indication that
this is what they wquld l1ike as music in the community.
These initial results, expanded 15 the next chapter;.tend tb give
-éredencg to the‘theory that the current music of the people, thé folk‘

. : !
music, is that of the fiddle and "that traditional music is no longer a

viable entity. - Gibbons (1981) suggests that the 'pure' folk oral
tradition as it pertains to the Red River Jig in particular, is also
disappearing as tunes become recorded and writtan down with piayers

using these as source material rather than ralying on the skilia-of

the older generation, Tunes and styles of playing are’ learned by
. o ) &

1istening to tapes 'and records rather than by picking them up Eﬁgm-the
"musical milieu. At Ebb and Flow, although many of those talked to
‘indicated asiack of diligence on the part of younget biayers,‘the

observer was able to identify some aspects of the oral process.

- A Boy's Learning Process at Ebb and Flow ¥

Y

In prder to observe a ten year old boy's learning at home and in

the community and at school, this researcher stayed at his home ahd
- v. . - . . / "
‘went to 'school with him as well as to some of the community activities
B :
. pertaining to music. -
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. The writer has been associated rfor some years with the boy's
. {4 ' i
"older relations. One of these, thﬁﬂboy's grandmother, Eva, described

T

her learning of music: : T

I was a daughter of a music and Qaﬁcing family around the
beginning of the cgntury in'this community. My grandfathers
and their relatives were musicians and dancers and all my
brothers were fiddlers and dancers. Their descendents still
carry on the family tradition in the music and dance of this
¢ community., I learned the accordion by myselfi, I play by
ear 4nd cannot read music. :I taught my son wkg taught my
v daughter*and one of her sons, an elementary student who is
learning to play the guitar on his own. My grandson is
‘learning by watching the older musicians practice and
getting advice from them. These musicans are. nearly all his
relatives. (E.F., December, 1986) ' '

The  boy practices himselfv at home aﬁd also 1imitates other
musicians who happen to bd playing at home with friends and relatives.

. . &
His practicing consists of picking out tumes. that Ke has heard and

~ trying to play them as* he has heard them.

He also goes to'the community hall where music and -dance are
going on and gets ihfofmal instruction from the playefs there. While
a band composed of a ,fiddler, gqiparist,. bass guitarist and
accordionist are practicing he sits and strﬁms:oﬁ his guitar slightly
apart from the others. He playé along with the band as he iQ\able and.
Ehey give him advice as they go along. ép older man sits beside the
boy watching him a;d sometimes giving advice. The'bqy's mbther'is the
accordionist yith the band and' acts as aurole godei for ﬁim.' Further
reihforgemeng and adviée is givenlby the bo&'s grandmother who sits
behind him. At the same time ﬁis father and other elderé in the
vicinit& praise him and encourage him.‘  This went on for several

hours. The boy himself said to the writer, "Now I can play most keys

in ghitar{ I have lots of chance to learn at home and here at_thé

T .

“hall." Such an ehvi;onment gives the\youhg musician pleﬁty~6f
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encouragement without any pressure from his elders. é Leepning is

style fiddle music which ‘has resulted ffom” the impact of changing
lifestyle, new contacts and the possible obsolescence of former
functions of music. The new music culture is still an oral tradition

~which itself seems in danger of dying out f4s Ehe younger generatlion

e

/

Flog\the music of the pn;sent is still a

(7

viable and exuberant part of 11fe but some of .the community anticipate

neglect it. At Ebb q&d

its demise if the children do not receive a more formal type of music
W
education. - Their needs and aspirations for their chiloren in this
T 4
area will be addressed in the next chapter,’



'MUSIC EDUCATION AT EBB AND FLOW

) ) ) /
The‘literatu§e prevfously reviewed indicated that .there were véry~

few music programmes in North America based 1in t?gﬁéative cultural

.
§

experience and tradition with the excéption of those advocated by
Johnston-(£974) and Ballard (1970). These two writers and Tfimillos
(1972) insist that music education, es;ecially early-muslc education,
should take 1its direction from the socio-cultural experience of the
pérticipating students, the milieu 'in which tﬁey épedd their -
out-of-school time. As there 1s so  little evidence of mu;ic
~programmes based im the native cultural experience, one has to assume

|

that those native schools that do have programmes use curricula based

~
B

on mgterialq developed for a‘generic school and student rather than

for specific groups.‘ On the other hand, such curricula are sometimes

broad enough and ¥lexible enough to allow the teacher considérable

freedom in the selection of musig'and instruments in order to instil
: g g% , ,

musical concepts. Such mate??&ﬁs, "in the case of native Canadian

students, can be difficult to find. Furthermore, the teacher, unless

native, is at a disadvantage in Hot knowing the socio-cultural

background of the students and thus fails’ko utilize the resources at

hand .

», - 107
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A

.
.

A MusicAéducatipn takes two forms; the informal hidden curricula of
the'socio—cultural context into which a child is bhorn and which {s
aiways present to a greater or lesser extent; g‘d the formal,

structured programmes of the prevalling school system. These latter

-

may or may not be -available to the child. Thus, in examining music

educétion in a specific location this writer has chosen to detail the

informal music education available in the community on,oné hand and

. : , &
thpt recgived in the school on the other. &?&the same time, he

9laborates on the perceptions of the people, adults and children, -

b

. concerning music in their community and thelr wishes concerning music

education.

Mugic Education in the Community - the Hidden Curriculum in an

Oral Tradition I . ot

1
o

In the‘Spmme; of 1986 Del Garneau and :h; writer went to the Ebb
and Flow band office to meet Don Baptiste, a band  councillor and

community leader who- had been involved a few years préviously in

negotiating for a new school building. Baptiste's'}olé at present is
the promotion of native education and he has represented the Ebb and
Flow community in other parts of the country.’ He stated that:

Native culture oriented music education was one of my
concerns when 1 was dealing with government representatives
for the new school. Music education along with native
tradition is essential for future generations so that they
can be better human beings. Respect for Mother Earth and
the Great Spirit and the values of each individual person is
necessary in .order to discover one's own worth. (Don
Baptiste, <¥986) ' ‘

On Veing agsked 1if -native music meant the traditional music of the

paét, he continued:

p-



109

Mafk ve do not live in the past. Music and d&tfce are part
of life, " part of yourself and of the people. It is a
deans of identiflcation. Native music and dance were
{mportant to our culture and they are still important for
our people's cultural identity but times have changed.
Today, around here, our music and dance is mainly fiddling
and jigging in our own Ebb and Flow style. Whether old
times or today, to be a good musician or dancer one has to
.be part of nature, at one with nature.
Regarding music. education in the ngtive tradition, the
curriculum is based in the wisdom and spirit of the elders,
an attitude of respect for nature, This is the basis of our
“curriculum. S
Today, everyone emphasizes a native curriculum in the
school system but it 1s.still technologically slanted. This
i8 partly good but develwping a philosophy ®f respect for
oneself and the value of life is extremely important. Music
education 1is important in directing the younger generation
into the right ways. 1t is not just how to sing or play an
instrument but is8 to emphasize history and cultural values.
Through music can'come socialiantion, the‘development of
relationships to one's own and other cultures, the whole
univergse in harmony.. To be good one has to be balanced and
be balanced an aesthetic education is very important.
This 1s the first time some one has been interested
our music education, someone who is trying to give
alance to our education, (Don Baptiste, 1986)

Dpn-Baptiste's words emphasize the value ;f f_culturally based
music education to the individual as wgll as to the societ& of which
that tndividugl {s a part. There '1s an interweaving betwee; the
growth of the berson and the cbntriﬁhtion thdt.ﬁi;‘culture makes to
that growth. This process of growing aqd learning is part and parcel °
of muéical 1iée at Ebb and Flow, as evidenced;by the interaction of
community members in the musical a%&)vities of the reserve. The

-

prevalence of informal musical behaviours has already been cited. A

moré formal, planned evenéfi; desc edvbelow.

In the spring of 1987 Del Garneau told th& writer that there was

to be a fiddling and jigging championship at the reserve, sponsored by

S

Chief Beaulieu. Del said that: .

Th‘/g;;éf of Ebb and Flow is not only a politician but also
a'?iddle player like his brother and a good jig dancer. He
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1a'my,wifg*§ cousin, The chief is very concerned with the:
education of the community in order to promote native
musical tradition and education. (D.G., 1987)

The champlonship "'was to consist of fiddling, jigging and also

singing. It would be held at the hall on the reserve ’pd'thd

Al

participants were to be school children and also other \age groups.

The chief invited one of western Canada's bhest fiddleYs, Reggie
Bouvet, to piay as well as other musicians and dancers.
addition to participating, Lhe children and the community were able to
hear and see skilled performers playing music and dancing dances to
which they themselves éo d rel{ée."

InVWinnipeg, thefwfiter had been party to and ohserved some of
the preparations for,the event. PDel Garneau spent a lot of tiﬁﬁ\ptior
to May 2nd getting(himself rga?y for the fiddling contest. He also
spent much time and effort in prepariﬁg‘Del juﬁior. Del junior is a
téﬁfiear old jig cha&pion who has entered and won a number of
'competitions. He iearned to’ dance from his grandfather, Del senior.
Del junior intended to enter the danciné contest for students 1in gis
age group. The entire family ﬁelped him with his dancing; his aunt
took him ou? for a special haircut and his.grandmo;hgr poltyhed his
shoes. At his»grandfather's réquest, tﬁe writer became involved 1in
playing the fiddle forrhim_whi}e he practiced his dancing at home.
.For the boy it .was extremely important that he ‘do well as his cousin
had defeated him at a previous competition;; Suddenly, howéver, at the

last minu{e, he sald that he did not want to go. No one in the family
was upset ‘about this and quietly, accepted his decision. 'Hiq

£y

grandfather séid; "No, I'm not upset. We don't forqe"bur children.

Forcing doesn't help them to learn. It only creates #fesentment.

N

N i
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: Based‘on_their‘wishes e respect their'will and their~choices. Thisl -

2
o«

‘ 1is ouréway."-.This attitude is in marked contrast to that of the

@leture in Canada where learning experienc@a arxre often

}_thought to be good fow a chiLd and where he is . forced into- them by 8

' B?rents who feel that they and not ‘the child know what is best. In

w°-this case,séhé child's wishes prevailed and Del Garneau and the writer

The foliowing conversation ensued:

went to Ebb and Flow, leaving Del juniof at home in Winnipeg. o
, s . R
L On arriving at Ebb and Flow, EWO hours before the championship, °

.the’researcher met the chief's\brother who had driven in to take part.

A

-

dA.B.. Hi Mark, are~you entering the fiddle contest’

\,,‘

7Researcher:' No, Albert, but 1 will be Ehere to "see the children

dancing to the fiddle tunes. - I really want to see-the
children and how their parents participate. Do: you know
-~ how many..elementary children are entering the jig and
© fiddie’ championshfp7 ‘ . :

A.B.: A 10t of ‘them. "'1 ":' S ' ‘ o

£

- ~Researcher: - How many fiddlers’ kids ‘are entering’_

'comnetition,/;aying:'

vAiB.:; i - As far as I)m concerned,. nobody from here. - - Maybe some - et
S from communities or* from the city. - Reggie Bouvet = "

- and & few guys are coming from Winnipeg for tonight.
2 Anyway, 1f you re not entering, have a ‘look at my violin
and play a fewﬂ;unes.= :

The writer played 3 couple of tunes fordhim. e
: -';".“I i » .X;'\

;:A.B.! p v‘ What ‘do you think of my violin.; T bought itdfrom Teddy

; Boy, who'went to Shelburn. (Sﬁplburn is the site of
®. . the largest fiddle championship in North "America). I
have to go home and practice for tonight. See you then.
= : v
He had previously said that he learned by obServing others and -

.
. °

‘comparing different styles. K This.was whyihe-wanted the'writer to

-

~play.- He reiteraeed this the same evening just before entering the‘




.'Iwere jigging competitions. A Iarge-mumber of childTen from six years

parent said:

e
.

N

"I'1l be playing tonight at the hall, not just to win but
 this 1s a great chance’ to learglipr me because lots of . ,
people are coming from other towns - people like you. .'1
heard about. your music style ?npm my brothers and other
fiddlers about ten years ago. I*haven't ‘had much chance ta
hear. people like you too often. I know you are not entering -
but try to play a few tunes as a guest 80 we‘can all hear.

‘ This will be a good chance for all‘of us Qp ﬁ%arn something
new. (A B., May 2nd, 1987) e

The fiddle, jig and singing contest was opened by Reggie Bouvet

@

B
_playing fiddle tunes., He payed tribute to the fiddling of the first

James Flett by performing some . of his tunes that had, been handéﬂ down

from the turn of the century. 'In the audience were  many children,

.both of elementary age and older, with,their parents:. The rnvents
‘ wereianxious'that their children should have ‘the oppor- =nity of

-hearinginative muSic played by native'players In their own gt/ €, A

\‘J

Although it cost ten dollars to come here and ligten, it is
worth it for the:children's sake. We 'do not have this kind
of opportunity for.our children to hear and learn too often
even though we can hear this kind of music everydayf played
by our- own people.» .

- Another parent said: .
_ Our chief himself is a fiddler and dancer and so afe all his
family. One of his brothers’ is very good and is entering’
the contest today. The chief put on this event especially
" for us and for the children.

~_The events in which the children'were involved were thosetthat.

v

A

old and up participated in the various classes. These elementary‘age

children yere excellent‘dancers:and were comparable to the dancers in

the‘adult clesses. " The edults, many of them parents of the:younger

competitors,.cbmpeted as vigorously and as enthusiasticelly as their

children did. .

R It R

S

L N



‘tradition“is dying out.

13
‘Frénkaesjarlafs to e writer-that Teddy Boy Houle,hqd put on

a épécial ‘dance for the junior ‘high school children ‘the previous

" M

e&ening but it was obWous that the talent contest was the event of

the weekend ‘and that everyone who could,possibly be there was there.

3y A
v

It is suégested by the wfiter that ‘the talent contest had covert

educational significance.: The‘codteét involved fiddling, jiggihg and

‘.siﬁging ~ all to thg\écéompaﬁiment or involving the performance of the

'foyk music of the community. Besides hearing their own music played

and valued by a number of performers and being able to participate in

the activities, there was tremendous interaction . between the parents

~,
AN

and the children, with'the.barents gheéridg on the\EQ11dr

he wfitgr asked a

e

children .doing the same for the parents in turh.

number of_participénts about hdw‘they learned their various musical

skills and the answer was almost always that they had learned by

thehse}veé;légying; "This is our family:way,’part of our 1ive$;" They .
had learned by‘observatioh,~imitatioh,kenc0urégement‘ffdm chers, the
preéence df role modelé in t%eir'pafents,brelatives éndvfriends, and .
through the judiciods offering'of a@vicg frémitime toﬂtimé,mﬁch,iike
the béy degcrfbed iﬂ the previous ébapteré'-lt was interesting to note

that, aLthough.the whole evening's activities depended on or_ involved

fiddle.music,'ﬁo childrén comﬁeted'in.fiddle or singing events. fThis“

- tends to hgar'but'the remarks by adults that children do not practice

‘andliéarn to play this instrument the .way they uée&.to do. . The
‘ . ; S v ‘ Y

The chief was présent'throughout the evening and invited the

writer to play as a guest., The'élemen;ary studen;s who were familiar

with his work -and the school staff-gave him a warm welcome which was
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very gratifying as {1t emphasized hie acceptance in uhe community.

. This acceptance was again demonstrated later im»the evening. The
researcher had pre-arranged for a place to stay but this arrangement

had fa' through at the last minutes Another parent then came

.‘ VL

forward .ud told the writer'

" You are most welcome here. Everytime you come, you perform
and take part in our lives. You are not a stranger but one
of us. I would be glad to have you stay at my house. There
is a separate section. at home with a living room and bedroom
and you can work quietly there. '

This small incident was a palpable'demons ation that familiarity

with the culture, music in this .case, is a ‘powerful reason for

. R ?\»«\ ' .

acceptance. It can be one of the best tools at a researcher can
‘ : A <

have to help him participate -in the lives of the people and try ‘to see

as they see.

This participation and acceptance were demonstrated by another

‘person the writer met at the reserve in the summer of 1986, This man

was at theicommnnity hall where native fiddlers”were being recorded hn?

<
.

a worker from Toronto who was doing ethnomusicological research. The
. man was also at the school in December, 1986, helping with the

preparation of the schoolzconcert. Archie Houle had toLdAthe writer

: Y
about this " man, saying ‘ ‘ '

~ There is a non-native man, a teaghgr I. think,/ from outside,
at Ebh and Flow school. He 1is a Cape MBreton style of
fiddler. Sometimes he plays at soclals with t®e people.
Although his playing is different from ours. he is well liked
because of his music.. He is not only a teacher but

. everyone's friend as well. (A.H., Folklorama, August, 1986)

The researcher had an opportunity to talk to this man who said:
R : . . E
1 studied pilano to a grade VI level a long time ago but 'I
-became interested in fiddle music so 1 took some lessons and
developed my own way of playing. Since I teach -at the
- school I'm very busy so I only get a little practice in. T .
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don't play at dances but I dokxoin in with the local people
when they gather for their own. enjoyment. ,

This same teacher got a lot of support in theutalent contest for his
folk singing both from children and adults. - He won first prizé. His

musical ability has allowed kim to enter more fully into the life df

¥

the people, and possibly allowed him to better relate to his students

at school. A man such -as this would be’an ideal’link between theb
community music curriculum and the school music programme..;

j - v
The school music programme and their own musical interests ‘were

discussed by children of the reseyye with the researcher the day after
the talent contest. The home where he had been invited to stay was anz

Jdeal location for this as there were two elementary students in the

- household and they had_ access “to’ pinball machines‘ in ‘the" attached

store. Large numbens.of children tended tovcongregate therefbecause
of this. . The writer asked some of these children about mus at

school "which, it was now discoveredi was,im‘a developmental-stage,

contrary to previous statements that there<was no}such.programme at

i
the school. The childr&n to whom he talked wefe in grades lII v, and

VI. They indicated that their music teacher was the’ grade VI home

room teacher who also taught music to grades 1v, and V;' They'sald:
We mainly sing country and western music like Country Road
and “Country Boy. .and also some - ‘action songs.,r40ur teacher
plays the guitar.i ‘We.-also. learned .about music signs and
high and' low notes for about. three weeks. Lots,of_kids got .
tired so we have»stopped for -now. e s -

This-writer asked them to show him what. they had learned and the

_results are shown in Figure 6: 1. v Although very impromptu, these

indicate that perhaps they did have a slight grasp of musical notation

but,that thisnwas very sketchy; The writer was . later told by the



VAN - L "’“1;'15

C

Grade 6 student Grade 3 student.
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" Figure 6:1
« ~Elementary Students’Knowledge of ‘I
 Music Notatfom.'

N
v
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teacher that the greae VI student's resultg were good but that this

particular student -was very bright and that his results were. not

indicative of ‘the general grade VI musical knowledge, a statement that

was borne out when a gimilar test was conducted in the school with the

grade VI class. o o ‘ ' (
‘tj,game\morning, one of the children, Tammy Davis, Louisa Davief

g v s
granddaughter, said:

1 lLearned music|in class and how to read a little. Now I
" have Fforgotten qome of it as we don't do it any more. She
S(the teacher) gops so fast, it is difficult to understand.

The kids like to* sing better than to learn music notes. [ T

play some guitar. I learned how to play from my mother who

teaches at the school. I also dance ‘an old native dance fnd

we dance in social studies class. ' ”

- She and four orﬁfive others showed the writer how they danc&d this
dance, the Sundance, she explained. She also sald that dancers from

Roésburn'haq come to perform the Sundance for the school in the,

gymnasiuh. She is eleven years oldhand was the first petson that had.

mentioned that the Sundance was still done in the area. - In this

instance it had been a sehool event and was associated with social

Uk

studies, an effort to bring gsome of the netive culture into their

learning experience.
A k)

K.D.; a‘grade VI student-also- remembered this. He sa

- . . N

déyce,."They'ence taught us how to do it in social: studi

A g;ede 111 etudent, D.C;, said that tney hadvnusic two or three
tgnes a week._ -He said, "fhe teacher'uSes a mnsic bobk and plays
°n@ano and sings. He taught us high and 'low notes but I don't know
wnet tnat is. He mainly plays the piano and sings and asks us to

sing. We also do hand clapping,to count time."
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‘M.D., also in grade 11T, filled in a little pore, saying:

We started a school choir two weeks ago with my. home room
teacher. The choir members are from all the eleme y '/’
grades. We practice children's songs Iike[%Fllow Su riwe.

Our teacher conducts the choir and the Grade VI/ teacher

plays the guitar.

All this came out 1in talking with these children outside school

hours. They may not have told the writdr as much had they been asked

; the same questions in school. The questioda were directed touﬂrd ‘what

—

~ they had learnedv in school rather than toward what their nusical

activities were at home. Thismlattgg,information had already been
1S \Y': v

gathered to some extent in a questionnaire, the results of which wiMl
be discussed later.
ot The adults of the community also _qohpleted an Interview

questioﬁnaire,.withl one hundred and eleven \People responding. The

et

process iﬁc1uded sitting down and talking with individuals or groups

of individuals during the course of which they completed the
. i i . .
questionnaire (Appendix A) 1Initially this took a considerable  amount

of time but as the interviewer grew more skilled, the questionnaires
ot

in most instances were completed very rapidly and more
. ’ . s

ime was left

'for discussion. The purpoée of the qUestionnéire in «&he ¢

to ascertain ;he people's perception of whaf constituted Indfan music,
T T

the music of their community and their opinions regarding music
education in the school. The responses were as follows.-

One hundre& and eleven responses weré ohtained. One huﬁhred_an

ten persons claimed Indian ancestry and one person did not respond.

~ (Table 6:1) One hundred and éightrpeople éa}d'that they were from Ebb

and Flow and one failed to ahswer this .question. Of these reBpohdents

o
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“eleven.stated that'théy were éduc;tors,btwo, native léadgrs, one a
musictan‘and'éducator, one a musician, educétor and leader-and eleven

‘were ﬁusiciaﬁs. ?ight persdns did not respond to:this item and

seventy-seven indicated none of“thé/above. The sample consisted -of"

fifty-nine males, forfy-nine females and three who failed to respond.

N

One Qerson was in the 12-18 age bracket; éixteeﬁ females and seven

ales were from 18- 25‘years old; aixteen females and twenty—nine males
. ‘ ~ )
were 25-40 years "0ld with twospersons of inds5grm1nate sex; the 40-60

-

 year old group “contained sixqeen femalés and sixteen males, three

ot

females and five males were over 60.

TABLE 6.1
o .
Demographic Characteristics of Sample Population.
. ~ . L : » -
\ : J . n =111
, Number &3}

1. Domicile Ebb & Flow : . 108 . 97.3Z%

: No answer : 3 2.7%

2. Ancestry “Indian . 110 ©99.1%
No answer : 1 97

3.. Profession Educator 11 B 9.97%

(relevant) . Musician ' “ ' 11 . 9.92

. ‘xr .  Leader | , 2 1.8%

: o 7 .Musteian/educator ' 1 .97

Musiciari/educator/leader 1 9%

i . + None of above 77 69.4%

|- No answer 8 ) 7.2%

4., Sex: Male _ 59 . 53.22.
” L Female - - .49 44,172
No answer 3 o 2.7% .

- '18-25 . 23 20.7%
25-40 ‘ 47 .37 .

40-60 : | 32 28.8%

- over 60 _ '/ 8 7.27%

) s . o :




. other music then 83.8%

\\7 Table 6.2

Perceptions of what coustitutes Indian music.

.~ n=111
Age Group ‘
Music 12-18 , 18-25  25-40 _ 40-60 __>60 -Total __ (%)
Fiddling, 1 18 © . 24 28 7. 78 7037
Jigging
. - Powwow 4 - 3 , => 7 6.3%
Country & .' ' ' 4 2 6 5;5-

Western&\\‘A> - né\\ ' ' .

Fiddling & _> 1 6 .0 8 7.22%
Pow wow . I . .

Fiddling, -1 2 i 3 2.7%
Pow wow '

Count

Western™.

Fiddling & 1 2 1 . ) 3.6%
Country & o ; '

Western \\\\

No answer \\\\ 2 2 1 5 T %.5%

It can be seen in Table
that fiddling'and jigging
If one includes response
the populafibn sampled considered fiddling
to bé'nativé Indian musié. ‘64,47 of all males and 75.5% of all

feméles‘responded that fiddling was Indian music.

When asked what music.was mogt commonly heard 1in thé community 77

te

persons (69.4%) responded that fiddling was the music of choice.

(Table 6.3)

- " 120

€2 that 70.3% of the sémple indicated
k)
ris what native Indian music was to them.

that indicated fiddling and jigging and some
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Table 6.3
Music most co-only heard in the comsunity.

Music‘ Number e Total ‘ (%)

. - Male Female ‘ 8 N
Fiddling st 3% . 69. 4%
. ” ;ﬁ -
Country & 15, 11 (NH* ¢ 27 24.3%
Western . ‘ ‘
Fiddling & 4 2 (p* 7 : 6.3%
Country : T
Total | P 1 100.0%

* No sex indicated. .
- o AR
It i{s interesting to note "that 70.4% of the persons who heard
‘country and western music in the community fell into the 25-40 year

age group. The choice 'fiddlipg and jigging' ‘spanned all age groups.

No éxplanation 1s offered for this except that as the road was built

into the area in the 1950's there may have been a bigger influence

from the outside on the younger group as they were growing up. -’7\\\<

There did not appear to .be any particular significénce attached

to the'responses concerning where this music was played and on what

occasions. 63.1§ffesponded that the music was played at homg,'at

/

socials and on “special occasions; 11.7%2 indicated only socilals and

‘special occasions and 11+7% gave no answer; the remainder specified

only socials 'orx”only %peéial occasgions, ~There was no correlation
. 1 ):'_"' : [\ ~N . ] :
between' responses of._ a speciffé type of music and the situation in
(/' B : .

which it was played.

.
'
2

i
o

-
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Table 6.4

Rk Music persons would prefer to hear.

Age Group

Muslc — 12-18 18-25 _ 25-40 _ 40-60_ over 60__ Total (%)

Fiddlidg, M. 1

1 9 15 4 30

Country& M, 5 14 Y 1 22
western F. 7 7 14 (34.2%)

No sex 2 s 2
Countrys M, ~ 1 7
western, F, 2 - 3 3 8 (13.5%)
fiddling ’ : . ”~
Fiddling) Mo 1 1 ’ ( -92)
pow Wow

v
1] —ri .

No answer F, , : 2 . - 2 (1.8%)

Total E _ r 1L (99.9%)*

*# Rounding error. -

When éxamining the music preferences of the sample popu"latton,
one seeS8 that the 25-'40_ year old grox;p prefers country and western
muslic (20.7% of the whole sampie) while 23.4% of the whole sample fell
into the 40-60 year é1d group and preferred fiddling and }igging.
Fiddliﬁg‘ was 1included in all responses except for the groups that
‘$hdicated only country and westgrn‘.

One hundred and seven persons indicated_'t‘hat they would like.

music clasges in the school, one person did not and two persons did

not answer, Their choices for the 'type of music instruction to be



received are tabulated in Table 6.5.

Table 6.5  °

Choices for school music classes.

T

Ciéss or combinatibn Number 7
of classes :

Fiddle, jig, pow wow ~ 4 ‘ . 3.6%
Fiddle, guitar 27\ 24.3%
Fiddle, piano . ’ 4 ‘ ; 3.6%
Fiddle = 9 8.1%
Fiddle, choir, guitar ) 11 9.9%
’ \

R v -
Fiddle, choir, guitar, drum -1} \ 9%

. S L .

' v
Fiddle, choir, guitar, band 2 1.8%
. *

Fiddle, choir, guitar, jigging 1 B )4
Fiddle, band - 1 ‘ .97
Fiddle, choir ' 11 9.9%
Fiddle, choir, band ; 1 9%
FiddFe, guitar, piano - ‘3 : 2.7% }
Fiddle, country & western A -2 ' 1.8%
Fiddle, qoﬁntry, choir v ' 1 - \ : .92

‘Fiddle, drums | 1. S ) 4 . .
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6.5 Choices for school music classes
\‘ v . - -
?l‘) . . . \ -
Class or combination Number ’ _ (%)
of classes ' R L
Guitar 11 ‘ 9.9%
' ) 4 . 3
Guitar, piano <. 1 ) 9%
-
Guitar, accordian 1 ' .92
T 1
Guitar, band ' 1 97
Guitar, choir o 2 - b ‘ 1.8%
Choir 3 . 2. %
Choir,-piano 1 T
Plano ' . 1 8 .9%
- : - - '
Piano, band . o ’ ’ 1, 97
Band - . 2 1.8x
Country & western . 2 1.8%
No answer Mo 6, : 5.4%
- . . B A ;
Total _ IR 8 B ' 99.97*

* Rodhding error.
71.2% of responées\included fiddling, making it, or a combinétion‘
of fiddling ‘and another instrument, the most popular choice. Other

frequent . choices 1included a fiddle/guitar combination (40.5%),

-



fiddle/choir (25 ZZ, ‘and fiddle/guitar/choir (13, SZ). It appear&’that‘

e

the adults of the community would 1ike the children to hav% theﬂ

’opportunity to participate in music programmes which reinforce what 18

occurring in the culture,‘fiddling and singing. .Dancin ’ however, was

- only given as an answer five times and specified'as j ggingﬂor powwow

*

,dance. “The children or many of them, are already skil ed jig dancers

asbseen both-at Folkloramaz in Winnipeg and at the talent contest in

' May,1‘1987. . Possibly parents and others -do- not feel that jigging

_ instruction is necessary in the schodl.

o

,n

o Sixty-five people or 58.6% strongly support a music programme in

gthe.school.while thirty—three~or 2927%“wou1d*givecmoderatessupport.

Thirteen persons did not ansver the question but no one indicated .that

they were ‘against music programmes or not interested. e ' 's’_aa:;“

)

A majority of respondents (35 17) indicated that~they would -

A

-~

% . @

vchildren an interest in music ’ These two reasons were given in

o
D e -~

reasons, three persons did not answer and one person was not sure why

he supported such classes;_ All the musicians who' answered the

’e
¢ i

‘gquestions indicated the continuance of Indian culture motivated their

i

Lol

. support.k

2. Folklorama is a cultural festival held annually in .
Winnipeg, Between . thirty and forty ethnic . groups, -
_participate, each having their own pavilion where ethnic,
" food is served; .ethni¢ music and dance performed; and ethnic
artifacts displayed. The event is held over a two. week
‘period in August and 18 co- ordinated by the Folk Arts
‘s - Council of Manitoba.‘ The people, particularly the children, v
of Ebb and Flow are wvery active participants in the -
entertainment with their displays of jigging. : .

,support a musicepro ramme  1in the school 'to continue the,Indian"

,;combination_ by av“further 25.22. j,Onef)person checked all possible\\

£

~culture'. 28 87 indicated that they supported 9uch classes "to give 3y



i' 5
Loy

native schools. However, a number of people who had not had 1essonsf?[

wrote - in comments saying that they played by‘,"

they wefedy"

‘Self—taught and some, that they could not read music“evenlthough theyf 2
.h played  an instrument. Ali the musicians in the grOup piayed h

fiddle, or. fiddle and guitar and every one of them saiw ‘he. wasriﬂ
Self-taught., 74.8% of the whole group had friends or relatives wth:
played an instrument this almost always being a fiddle and guitar asgﬁ‘}

weli as a variety of other instruments of which “drums were frequent[y,'f‘

”

&
: mentioned. Two people specified_;ndian drums and<rabt1es.

The results of this quesbionnaire(among the’adults 6f the .
“community suggested that fiddling is regarded hy the people ag’ natiyen'i
Indian music'; that fiddling is the music most commonly heard in the:“‘

community; -and that among the 40 years and_ol

¢r group’ fiddiing 18
their music of choice;’ |
This apparent prediliction for fidd ng is carried over. into the
‘: educational choices expressed for music programmes in the schooi. Tuo
hconclusions could be drawn frqm this. Firstly, the people would 1ik%f,
inusic instruction to reflect the. w~<f¢a1 culture of the community or g
.secondly, fiddling 1s the music with which they are familiar and. thus:
they were unable to make any. other educated choice. As a jarge number
supported ‘mdsic programmes%in the school to continue“Indian cuiture’ i
one must,assume.that the first couclusion is the iogical one ggzmake.
, Anethe? conclusion.todbeadrawn*is that the  adult popuiation may be

aware of- the fact. that theJ younger‘ generation 1s not playing the '

"fiddle to the extent that the.members'of_their-own generation do and

L
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" did. Their remarks about.the children not being willing to practice

and the -absence of any children playing the fiddle in thelcommunity

‘bear this out. The adults may think that formal music lessons,

"includingn-fiddling, could address this seeming idisappearance of

~

'vfiddling. The situation does not Seem‘to'be the same with jigging‘as_

@

‘the children are still avid dancers and are very evident at events

Ainvolving jigging.

Traditional Ojibwa‘music does not have a _very great part to play

{rin the daily 1ife of Ebb and Flow, the observer hearing an old song

'fsung only once and there being few - indications _that adults thought

)

e

- that it was an important part of a music curriculum., }?dling appears

to be the music that has been adopted by the group and has, ‘at the

‘present time, supplanted other-musics,_ t; in investigating an

'hf'@tementary age group and the music curriculum in the Ebb and Flow_

school, this- propensity for fiddling and jigging is less emphatic and

not reinforced hy school programmes at all.g

e - v

| ﬁusicvﬂducation at Ebb and Flow School

'InVeStigation Of the music programmes in the school consisted ofy

\
..

\ .
the writer examining the music curriculum of “the Manitoba Department

‘-of Education, interviewing elementary student% and their teachers, ‘

.ac’t;.’x,ally_ ‘observin’g-, in . the classro@ of' elementary grades, and .

)

‘_observingfmusical events in the daily life of the school as well“as

special events‘suchfas the Christmas concert in early December,‘l986.

The preliminary investigationsgof the summer of 1986 had indicated :

-that there had been no formal music programme in the school to -date

but this situation had changed to@kome extent by the beginning of the

1986 1987 school year.v
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1. The -usic currlculnn Manitoba Depart-ent of’ Education.

The music curriculum used in Manitoba schools for grades $'- VI

a knowledge of musicpw111‘1ead to an increasad%enjoyment,of and

w

participation 1in_ mustc throughout life, T Tt is'deotribed as.*ha -

sequential and developmental programme for concepts in muqlc and each

vvof_the skills of 1istening, singing, playtng 1nstruments, masic

reading;and creating music. The programme deals with rhythm, melody,

S

&@

sharmony, form arid tone colour with skills to be learned organized
“under t‘ese headings. The curriculum guide recommends ninety minutes

of music_ instruction per cycle for elementary students. ' It also

.emphasizes parental support in the form of participa&ion “and then?

encouragement of students to attend class as ‘essenitial to the sugcess

'5>fvthe programme. C» ' V ' Ca

The curriculum guide details programme, tea" and\; learnmg
" : - . " .

goale for the whole programme andwiiétsxcore objectives’ for each of -

o

the six years of elementary education. - ‘ : .
a.. Programme goals. » A 1 IR

LI

i. To help student

11. To help students M ke musicaand,listen to 1t so that it

g -source of pleasure and personal

a

may'form a lif?*

v enrichment. i

.iit. To cultivate the skills.of the music discipline fnnﬁrder

to enhance the development of music in the students.
iv. “To provide an outlet for creativity and self—ekpmésq;on.‘r
V. To develop aural, visual and motor coordination,

vi. = To help students become acquainted with'thetr own culture

Lo

as well ae'other;cuitures.

vii. To help;the gocial developmental oftstudente.q

to develop their own aesthetic potential.

was revised and apprpved for use in 1978, based-on the assumption that

V‘;} o
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b. Yeaching goals. o o
vf;.vfﬁTQ help-théygéﬁdenﬁ éeyeiop his pdtentiai for creativity

ﬁv‘%-" o ;qd.éélﬁﬂexpfesstﬂn. | |
‘;11; . To brovide a qeﬁuentigl progfamﬁevdf skill aﬁd concept
‘?#é; S deVéi&pmen; relatedlfo mak;ﬁg and un@erstandiné ﬁﬁsic.
g%Jv”'Tii. :To.prqvide’aywéll—rouqded bfogrammé by diversifying v
- I“f musicéljexperiences;- | ’
iv. .Tobdevelophevéiua;ion deQices for detérminigg the

_ngfectIVenesg of‘the-musi;‘ fogramme. |

: o _ / “~
"v. . To correlate music instruction with the other areas of the

ltptal,school curriéulum:/ ‘ \ »
. .- . . . ’ L3
vi. »Io prdvide listening experiénces tbat may form a life—long
_ source of pleasﬁre and«personai enrichment.
c. Le;rning goals. | |
" The qtudeﬁtwshpuld demonstrate an increasing ability to:
.1. Make ﬁ;éic, alone and with other;. |
ii. Use muéic voéabulary and notation.
'.f.jii. , Reépond'to mus;c in many ways,'such'as cfeative moveménf
| ané verbal expression.f . . {f
ivf.. Understand the role music'plays in togay's society.
v, " UndqgﬁSand the historical de§e1?pment ;f music;
vi. - Perceive the value of the music -of other cultu:es;u
’The gﬁide aiso includes resource materials to éssist;the teacﬁgfﬁ
ana supplement the bagic matérial. None 6f the liétings glven ﬁertain "X
to ngﬁive Canadiaﬁ’music and thé'réfetences ciped.ihclqde very littlé

traditional native Canadianﬁmaterkél.

This‘curriculum, approved for use in Manitoba in 1978, underwent
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an evaluation procesé which was reported in 1986. This report,

- - R ’_\// " : . .
releagsed seven years, dfter the 1initiation of  the curriculum,

documénted results that &efe not encouraging, indications being'that

the curriculum objectives were not being met:t (Manitoba Mus
Educator, 26(1):7-12) Insufficient time was being allotted to music

instruction; teachers of music were not specialisfs; gtudent gki}
were not developed beyond a basic level; students had in

about music but 1little experience of 1f; aural skills Qete def' ent;

R — . ' B : : B )
and at- least 5% -and possibly more students received no music -

instruction at all.

o

The findings-of this assessmeﬁt;only_serQe:tb'émphaéize some of
Athe,fi;dings of this study. The problem;of music 1ngtnuctioé across
'ihe'wﬁole'of Manit;ba needs to Be addféssgd.‘ The curriculum guide 15
énly part of'the answer as there.ére also.questiéds of teacher
training, increased insEruct;onal time, refreéhér,courses fdf music

specialists and a%géntion to who is teaching'music.',

S In Frontder _School Division  #48, the perédnnel _diréétory for

Lo . o -

1986<1987 lists only one teacher having music as a teaching subject in

' Aréa 2, into which Ebb and-FLOWTfélls. Sqme teachers aré“onlyvlieted'

by the érade that they teath'énd'bhus4th§re_could be more with music

wy

tfaining. In;thé;whole division only six persons are listed as

teaching music and two of these teach other subjects as wé}I; The

" finding of the special report reported that much music teaching was by

assignment rather chaﬁ by qualification. Considering ‘the size of

' Frdntier isyool Division #48 this situationtmue; prevail moét of the

. t#ime and be the rule rather than the exceptioq.. At Ebb and Flow

school there 1is no musio,specﬂalist éither gedgfaphical or itinerant

[

-

- . . .. N
» v . “ . (.
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"and one findaArhe newiy organized music programme to be supervised‘ nd

LA
-

run by teachers who have other assignments as well,

The music curriculum Rf Ebbvdndlklov School.
The writer' visited Ehb and Flow School on two occasions during .

his tesearoh, once in December, 1986 and once in May, ' These’
N ) . R

‘vigits involved discussions nith teaching staff, observati

-~ ‘. : .
" and class activities and the administration of a questionnaire to the
. > i T .
elementary students of grades III, IV, V, and VI as wely/as to the
staff.

e school are not yet well developed and

. Music programmes at
. have beenvimplemented'a « the elementary 1evels‘on1yl The principal
sald: . T

We introduced ‘a mysit programme for the first -time in

Oc¢tober, 1986. We \send a teacher to a nearby school and

they send a teacher teach grades K - III for two and half-

hours per cycle.

We do not follow the Manitoba curriculum guide at ‘the

moment. We have mainly singing for "the little children at

this stage., For grades IV — VI one of our grade VI-teachers

‘who " has a knowledge of music teaches. There is no ‘music .

" education for grades VFI - XII in junior ‘and senior high.

(The Principal, Ebb and Flow School, Dec. 1986)

The teacher from‘Lakefront School conés in to teach the three
younger grades while and  the grade III home ‘room teacher also does
some musical work with his own class. The grade VI home room teacher
and the school physical edugation specialisg teaches'grades IV, v, and
VI music. The teacher from.Lakefront and the grade III are designated
in the personnel directory by the grades they teach and the grade VI
teacher as a Physical Educdtion teacher.» The latter two have a
special interest in music and have been assigned the respopsibflity

1] .

for elementary music classes by virtue of their personal interest and

talent rather éhan_by reason of ‘their qualifications. In December the
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school was buey prepafing for the Cnristmas festivities and in May the
Lakefront teacher was unable to cone.ipﬂfor his usual classes so the
writer did not meet him pereonally/elthoughAthe'grade IIT and grade VI
teachers described his music classes. | | -

The normal schooi day at Ebb and Flow School starts with the

playing of the Canadian national anthem over the intercom system. All

the children stand respectfully at attention whether in their

clasqrooms or, being late, in the halls. The staff and clerical staff

interrupt wﬁat-they'are doing and stand respectfully too. At the end

of the anthem everyone resumes their work and goes about thei; naily

. . -
e

activities.' During the course of his time there the writer was

permitted to sit in on any classea he wishe& ‘ang- ‘to talk to the staff
e

during breaks. Most time was spent in the grade VI class and with

'gr ree. “Grades IV an<>y were visited during their music periods.

Discussion elicited the following information. -
The musical instruments available at Ebb and Fiow School ‘are a

plano, recorders, an  accordion and rhythm- instruments for

Kindergarten. No native instyruments such as druns or rattles .are
used. No mnative music 18 taught as music nor 18 there any.
instrumental instruction at present, although the guitar and plano are

used to accompany the most usueicmusical‘activity, singing., The grade

»

VI teacher saild: ‘ -
‘1 did start téeching the basics of music notation and how to
read music but the children became very restless so I
switched to singing which they really enjoy. .(Gr. VI
teacher, Ebb and Flow, May, 1987) ‘

- e

.Questions about the cultural content-of EIasses other than musie

elicited the information that items .recommended in the provincial
. : ~ . T

“curriculum guide were introduced in tne areas of social studies,

"‘/- N ) . ‘ \.
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native history and religion and music as they pertained to that
histqry. There 18 no na;ive language instruction except for grade VII
whose home ‘room teabheryis native and he teaches a little Saulteaux.
The ﬁerformance of thf Sun. Dance in the'social\studies class has been
mentioned. The princfpai.added that:

_A native pow wow dancing group came from another reserve and
‘performed in the gymnasium. The s8tudents gave them a
standing ovation, They really enjoyed the group and it was
a good thing in that: it gave them (the children) a
consciousness of native cultural identity ° and of
self-aesteem. -Not-only have an outside group been here but

. we have our own dance group of students who were taught by a
local Ojibwa traditional dancer from the community. - These
dancers have performed at the school several times over the
‘past five years. These students learned to dance 1in the
community and it s not part. of the egular school
curriculum. (Principal, Ebb and Flow, May, 37)

Several students in the elementary géades told the writer:-

We have a good time dancing the old traditional dances.
Before we learned this we did not know how to dance them and
we hadn't heard Indian drumming except on T.V. (Grade VI
students, Ebb and Flow, May, 1987)

The grade VI home room teacher is also the Physical Education

&

teacher and also has been assigned to teaching music to grades IV -
~ * VI. She described her personal musical backgrbund:

When I was very ydung I became interested in music, At" the
age of ten I received my firgt guitar, and fell in love. I
sgpent the. next five years taking guitar lessons while I
learned how to read music, sing, write ‘music ‘and play the
recorder, Out of boredom and frustration I quit taking
music lessons for two years. In high school I took two
years after purchasing a classical guitar. During. that time
1 played in two rock bands, learned how to' play classical
“gultar, and bought my first twelve string acoustic guitar.
I became involved in coffee houses and many campfire
sing~-a-longs with the local Parks and Recreation Bragch.
N Through my university career I played and sang at many
weddings and lounges (bars) in Winnipeg.
This 18 my first year of formally teaching music. I
feel my'backgroﬁnd in recreation has helped add new games

i
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o
and . ideas to my curriculum. I love teaching music! (Grade
. VI teacher, Ebb and Flow, May, 1987)

She has developed a music plan for use with the children for whom she
is reéponsﬂble. This;curriculum {s the same for all three grades in

_view of the fact that none have had any prior exposure to formal music
instruction. She sayé: |

The . children enjoyed 1learning how to -read music.
Unfortunately I. did not have an instrument for each child to
practise op. Furthermore, the students soon tired of the
"work"” and wanted to go back to singing. I learned that I
would have to incorporate musical notation, instruments, and
singing ‘together to keep my students motivated. (Gr. VI
teacher, Ebb and Flow, May, 1987) :

She outlined\her curriculum for the writer as follows:

Songs. : ‘ " . * Instruments Used. < -
~ sginging 1in unison’ - drum (hand)
=~ 'rounds _ ~ tamborine )
. = cannons : : .~ recorder o
- action songs -~ triangle //”
* = ‘echo . - whistle -~
Y - traditional - 'clapﬁ@r ,
-~ country and western’ . - xylophone
- folk . , - : +« wood block
.y = pop ' . ‘ - brass cymbals
Joo- cémp songsi ' . ~ Jjingle bells
L 2 -~ bongo drum
“..-"  These incorporate’ rhythm, elody . - rhythm sticks
and beat. . - S - - kazoo .
. Identification of instruments. o ‘ \\
- . \
Classificatjon of instruments. _ o
- woodwind | T
-~ .brass o S ’ -
- string ' g i
- percussi&n
\yggical Games. - . . . Create a song.
\) ~ Do Re Me ;: : - rhymes
- Echo clapping .. -
-~ Musical chairs - ’
- Hand jive B
- Name that song f
Music Identification. S L
- country and western o - : .

- folk

s

4
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- classical’
‘- rogk 2
- choir - v

Musical notation.’
a. Musical symbols
~ treble clef
- sgtaff
- measure

(— bar lines

~ time signature
- +gharp

-~ flat
- repeat sign
- .double bar

135

b. Notes. )
- half i
- full -
- quarter
- eighth .

~ quarter note rest

—‘f) X N

Shg also listed the songs that she commonly uses to teach her

classes, These 1include some Bf“;he skills that she would like the

gstudents to learn.

Songs used.
Sho Fly ’ :
My Aunt Came Back - A & E
The Tree Song — A & E
Singing in the Rain - A & F

On Top of Spaghetti -~ unison
Flea Fly - E. :
Tongo - E
Kum Ba Yah -
01d MacDonald
Hi, My Name is Joe
//
" The Bear Song
' Canoe Song

Smile

Ging Gang Gooli .
g

Land.of~fhe Silver Birch .
Mama's Little Baby Loves Bannock

»

Country Roads

I'm a Country Boy -

Mama, Don't Let Your Baby

Let It Be

Blowin' in the Wind

Sunshine on my Shoulder

Yellow Submarine

A Fly Walked into a Grocery Store

Three Little .Angels K\K}

Boom, Boom, Ain't It Great to be
o Crazy

If You're Happy and You know it

Chester, Have You Heard About
' Harry

This researcher observed thisvteachér work w{th grades 1V, V'and

-

VI. She had very limited time at her diéposal for these classes and

N —

the time; often bnly fifteen minhtes, flies by quickly. She uses-her

guitar to accompany the children and after announcing what they are

‘going to sing, strums a chord ‘to get evefyone in key. The students

~all stand up to sing (often Country Boy while being observed) and use

hand and body movements in time to the music.
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As the lesson progresses the teacher encourages and instructs the
class in a sing-song ‘voice, keeping in tune with the meiody or
continues playing her guitar thle ma&ing correétl&ns( The grade»FV
students were very reluctant to leave at the end\oﬁmthe class,

pleading to sing some more. 15

The grade V clasa‘alap started wifﬁ Country Boy which all the

chiidren in all the classes seemed to enjoy and sing with a lot of
volume and enetgy. , While gtnging, the words are proiected'onto a
screen with an overhead projecto4. .

In the grade VI class a new song‘was introduced‘;o the children.
The teacher sang the song afid” then asked the class to-;ry’{t w{Fh her.
Unlike the more familiar tuﬁes they had already sud;\thby,sang mﬁch
hore -quietly and with some uncertainty. Affer a few minutes the
Eeacher switched back to a song they all knew and immediately everyone
was more at ease andlback to full volume. Th§ children all énjoy
songs withvacgpmbanying Body movement; and tend to select such Séngs
when asked to ;hobse. In none of’ the classes did the observér see the -
Ehiléren using a;ybsméll instruments.

The teacher used the same methbds to teach each of these three
clgssss but eéch class reacted soméwhat differently.‘ The grade V
group were the most well-behavéd while the grade VI class wére much
more thﬁeful but less disciplined in their behaviour. Gradé IV seemed
to enjoy themselves the most. ‘ . e " _

In order to find out éhe strengths of the student’s musical
knowledge the reééarchér did a mini-survey of the grade VI students

who, according td the* teacher, had had some theoretical instruction.

The writer had already discussed the results of the informal test

- | y
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previously given to a few community students with her. Atﬁhet
}/~¢~f"”\\,dm
suggestion a test was given to the whole class as she felt that
generalizations ce,ld not be made from the community groﬁp and also
that some of those children were parﬁicularly bright.

The test was made as simple as possibie anﬁ included three areas,
the concépt of notation; the time values pf notes generall§ and
spectéical}y and beat. The studenfs were given four questions with’
notation (Fig. 6:2) and then asked to write down answer to the
quedilons posed verbally. g

Fourteen out of twenty students were able to i?entify the lowest
and highest'nétes in.a simple scale of notes. Five children
identified boﬁh the longest and shortest note values and aﬁother eight
éghldtcofrectly identify the 1bngest note but not the shortest. Only
one 1identified fhe half notes within a,;arietyVof note values whi}e
others chose a-half note but included other notes QS.Qell in their
answers. Seventeen of'the.studen;s were able toinll in several bars
with a simple beat, corroborating the grade III teacher's impressions
of an innate rhythmic ability. Somé (8) of the éhildren attempted to
use different notes:on the scale to answer indié%ging some creativity
and imagination (e.g. Fig. 6:3)

The grade VI teacher summarized her ﬁusic pPro famme, saying}

Children love to play. I 'txi'y. to 'get my f(ﬁ to play by

using their hands. A desk top makes a simple drum and

allows everyone to join in. ' .~ o

My students seém to like songs and singing. They can
never get enough. If I were to rate the types of songs they

enjoy the most the list would be action songs, echo songs,:
popular radio songs (easy country and western: or Beatles
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FIGURE 6:2.° QUESTIONS ASKED OF GRADE VI STUDENTS CONCERNING TﬂBIk

BASIC TﬂBOREfICAL MUSICAL KNOWLEDGE.

t

v

1. Identify the highest note and the lowest note

in the scale
given.

2

<D

~.

-

Jith the longest t{me value and the

-

~ There are whole notes, half notes, quarter notes and ejghth
notes written below. Identify all the half no;:g.

3.

IPE by 2
AR e e % Fmivon e
F—rr  — +—1 e
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4. Fill in the equvalent of two beats fotr each bar on the staff
below.
. (Remembér the beat of Red River Jig)
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_ FIGUKE 6:3 A GRADE VI STUDENT'S.RESPONSE ‘m’g..nss.‘
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! tunes), rounds and canons, silly camp songs.'ﬁy — .

' Not all my students like to sing. Some are very shy or. .-
think it is silly. I try not to pressure these individuals :

as they usually join in when they are ready. v

i -Grades IV, V, and VI have all performed.songs in our =
monthly K - VI assembly. The children reully seem to“enjoy ‘
this. I don't want:the ®ids to feel they have to perform 8o’
those who are comfortable, do. :

We have estab fshed a choir in our school just’
recently.  Anf~students who wish to sing may. g¢ome. and join -
and are taugh concepts - as voicm;tone andupitch
melody, harmony, ce projection and group commitment. The
‘ choirs first. perfoxmance last week was a smash hit. a

5 : *  The intermediate music programme -at Ebb and Fiow ‘School .

T ~ 18 a necessary subject for the students.. Inteérest and.
motivation are high. Thus I have tried to provide an

interesting framework of musical concepts and build ‘a
foundation to grow upon. I am hopeful that. financial..

,‘5¥”“\\ support will come after community recognition is obtaired. .
% N, The possibilities are limitless. (Gr. VI- teacher, .Ebb and T
ﬁ_; ‘\ Flow, May, 1987) ¥ ROTES T

i » . @y »
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some of the teaching 3taff and school seaff responded ,to“ial

In addition to the material gained by observation and discussion;if
2]

‘questionnaire given in order to elicit their perceptions of thet’

,'(.

el

n'musical milieu of the community and their feelings regarding’music»

i,about three hundred students in grades K to XLI. Thirteen of thesef"

&

PR . . ; R

- -51’ #

v
»‘Q‘ o -

s g : L 1

staff respended to the same ¢uestionnaire given to the community,
dults; seven being members of the Ebb and Flow community, five notﬂ‘

members,,and one person not answering(' Two of the respoﬁdents wereif

g

-

native Indian.‘ Seven indicated that they were teaehers, three ware?»

®

teachers and musicians, one a. musician and native leader as well aer

// 1 o : ‘3’

l,being a teacher, and one person did not respond.v One person was a:r

musician. Five (38 57) were between 18 and 25 years oLd four (3G 71);17

. Lo T
between 25 and 40. years old four (30,72) between 40 and 60 years Disv g

K

& - C TR
. - R
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In con'trast to the community‘population, sixj(46.22) thought that |

fiddle music was what they would describe as Indian music: six

“r‘(46 2%) indicated a pow wow type of music and one (7 7%) said country.'

Vhand western and fiddling. 1t would appear that teachers at the school

were more likely to see Indian music as the commonly accepted

’traditibnal"genre)rather than as the music actually played by the
, & , ) ‘ : '

. people themgelves.: Three of those who answered pow wow said’they.were

-community members and one of these three was native Indian.' However,

L%

\‘

all’ of those who said’ they were teachersn AND musicians perceived

fiddling to be native Indian music while the one person identifying

‘himself as only 'musician' answered ‘powwow' to this question. ' Out of

1‘)

S this admitted1y=small_sample“one can draw a few tentative conclusions.

?'"ican only be .a guess on such flimsy evidence.

: \incgfased poIit

identified fiddling ‘and two did not ‘answer.

Bothhfigdling and pow wow were seen_to’be native Indian music by staff
; : B f ' L . ( "
in the .local school. The one male Indian musician, a community -

member, whoianswered pow wow should be  the most gualified;toianswer

-

m,the question. Nine native musicians in the community had perceived

_ fiddiing to be native music, three -ansWered fiddling andkpow wow and

4
‘two answered pow ‘wow only. In fact, the musiecians ‘in the community .

were sopme of the few that did’respond pow wow to'this question: The

v g % i,

only common element appears to bé that most of- qkem fall into a 18 - |

40 year old age group indicating a poasible increased awareness of

those items that'wet them apart»ﬂﬁ%m the dominant society, an
W, D &L « '
'aI awareness rather than a musical awareness.- This

¢ &

G [\) : -3 ) X ‘ '
Seven persons (53.82) designated countryﬂand western "as being the
RS N 1 ® RN T SN

N . O

~music most commonly heard in the community, includingﬁthe one person

"who had answeredi'pow wow' to. the previous questi gc Four persons

. . G, t

l
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_suppoft -and one indicated no interest.

i
hr e
4
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o

There were a number of varied responses indicating ‘the type of

‘music school staff would 1ike to hear, three answered_fiddling; three

I

indicated counbry and western; and the seven others selecting,rock;
popular music, all t&peé of music, and othet music.

All'but one -school staff memberdwou1d~11ke music classes 1in

.

school and even~this _one identified the type of music class he would

R

"éices were almost as . varied as those

y 'ﬂe’

like in the next ques;io' '
b4 ."l;,‘#. T

‘for the community with guitar,‘codmtry and western/band predominat%ng.

No one'suggestedofiddling‘for a schooi music programme, Eleven

. . - oo : . B T
(84.6%) strongly supported music classes while one {indicated mild

: ' s

ANondy thought that misic should be used just to give children

something to do, although t@o persons did»hot answer the ‘question.

-

persqn thought it would educate the children and one indicated that it

- n

: would serve to motivate,‘interest and involve more students in

extracurricular actiVities.and-help students develob an”appreciation

R

‘and knowledge oOf the arts as well as continue native culture. -Two

vhpeopie indicated that it would give children something to do and give

Four people’indicated that it would instill an interest in music, One

them an interest in music and two others said -that it would give the

children an interest in mueic as well as continueilndian culture; . The

main thrust of the-ensWers_was toward instilling an interest in music .

and the continuance of native ' culture was: only of ‘secondary
. - o : ' . : . - ' ) v

importance.

Seven of the staff had had some music trailning, one at university

level and the rest at school or with private teachers. The

ins%;uments on which‘fthey"had EOme gkill included violin, guitar,

o)
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piano, organ‘and trumpet. Nine of them had:friends and relatives who

played a wide variety of instruments. ., C

iElementary teachers were also asked to comment on their use of

‘ music 'in the clagsroom, their observation of children using music

o ' 143

outEYQe the classroom and any other relevant musical behaviour. Two

o

teachers responded to this in detaill while two others indiceted that

'ithe children enjoyed rock, country music and break dancing when this
was a fad..

s.follows:

" The grade'IIIyteacher responded

Music 1s"offered two days pef cycle .in the Ebb and Flow
grade 3 classroom. One ‘day| features a travelling music
‘teacher from Lakefront schﬂol. -plays piano amd uses it to
sdng songs, play musical games, And explore rthythm.. Small
motor skills are given a chan § evelopva%rwell,throhgh'
marching, walking etc. to & beat. /
" The other day is done by“the home room teacher who {s a
+ .tralned trumpet . player- Jand self-taught guitar/keyboard/
player. On this day the cbass sings songs with the, teachers
lead and accompaniment. Words' are written on a large sheet.
I find that chants, rhymes etc. are not as common among '
" the native people as you would find in large urban centres3
Theorz language barrier, smaller population tdSEraw from,
During the breakdance craze/Michael Jackson era I
noticed ‘an upswing in music .interest.. Many: native children
have excellent rhythm and the strong beat of songs ‘1ike.
"Thriller’ seemed to really emphasize this. (Grade . 111"
teacher, December, .1986) - s

The grade Vl teacher, took 'a great deal of trouble to answer the

writer's,questions. She said, of the children:
In our classroom music is used in socifal studies when we are
studying ‘other cultures and various native tribes. During
‘this Christmas season we have used Christmas sougs in -phys.
ed., social studies, art, and of course, music.

Outside the classroom the students listen to rock and

roll and country and western tugic. - Small .-rhymes and camp
songs are taught in phys. ed. and the children sing thosF

. songs . (Gr. VI teacher, December, 1986) .

This innate rhythmic ability commented on by the grade IIX
¢

teacher is borne out by the observation of their skill at jigging,

which 18 not a part of classroom musical activity and was not strongly



144
desired by community adults.- Actual music in the classroom appears tb
be ceﬁtéred around singipg and movement, é;vioua.éhoiées for small

children as these alloﬁ“ever&onq to take part whether talented

)
-~

musically or not. .

,Thé children of the elgmenta:y grades. IV - VI also answered a
'qﬁestionnai:e at school, this being = the simplest wmethod of
administering it. It was hoﬁed_that they too would glve some

indications of their ‘perceptions of music in their culture and of

- g

their desires regarding music instruction,
)

o 8

TABLE 6:6

‘Denographicfﬁata ~ Cﬂildren, grades III—VI;'Bbb and Flow school .

"
KA

Gr.II . Gr.Iv Gr.v Grvl.
n=-2 |, n=17 'n =23 n=20

o

Residence Ebb and Flow 15 (71.4%) 17 (100%) -23 (100%) . 19 (95%)

reserve ; . C _ :
Other 1 (4.82) : : 1 (5%)

No answer 5 (23.87) . !

Ancestry Native Indian 18 (85.7%) 17 (100%) 23 (100%) 17 (85%)

Other - 1.(4.82) 2 2°(10%)
No answer 2" (9.5%) - . : 1 (5%)
Sex Male 10 (47.6%) 10 (58.8%) 12 (52.2%) 11 (55%)
| Female .. 11 (52.4%) 7 (41.2%) 11 (47.8%) 9 (45%)
Age ‘v 8 - 16 (76.2%) |
9 . . 4 (19%) 2, (11.8%) . .
10 - 1 (4.8%)- 14 (B2.4%) 14 (60.9%) 1 (5%)
11 ' = - 8 (34.8%) 11 (55%)
12 o ’ 1 (5.9%) 1 (4.3%) . 27(10%)
12 1/2 , ST : r (5%)
13 v s A o 4 (20%)
147, - ﬂ o B —1 (5%).
. Yoo i

R
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dll the ehildren'except'seven were residents of Ebb Erd Flow

Reserve; 'two were not and fine d1id not.ansnerﬁ Three were not of

‘native ancestry and three ‘did‘ not answer the queseign, the other
seventy-five being native Indian. The group st divided almnet"

equally between :boys 'Ana girls, there being forty—three boys and‘

thirty—eight girls.’r Their ages ranged between eight and fourteen with

thirty seven percent being ten years-old. '(Table 6:6)

TABLE 6:7 . oy
Commun#ty musical data - Grades III-VI, Ebb and Flow School.
. ! ) . T “
Gr.IIX Gr. IV T Gr.V Gr,VI _ "
n =2} o ome= 17 n=23 n 20
What 18 Indian music? ; ’
Fiddle T15 (71.4%) 5 (29.4%) 1 (4.3%) 11 (55%)
Fiddle/rock ' 1 (4.8%) 2 (11.8%) o ;
Fiddle/rock/pow wow. 1 (4.8%)

~ Fiddle/pow wow 2 (9.5%) 2 (11.8%)

. Rock 1 (4.82)  1(5.92) 1 (4.3%)

Jigging 1 (4.8%) o
- Pbw wow _ . . 2 (11.8%2) 21 (91.3%) & (40%)

Country and western * 3 (17.6%2) . .1 (50
Fiddle/country 2.(11.8%) - A ~
What kind of music is .

played where you live? , ‘ - o
Fiddle ‘ 17 (80.9%) 6(35.3%) 4 (17.4%) 5 (25%)
Fiddle/rock 1 (4.8%)

Fiddle/rock/ pow wow 1 (4.82) L ’

Rock 1 (4.8%) 1 (5.9%) 7 (30.4%)
Fiddle/pow wow 1 (4.8%2) . 3 (17.6%) o

. Couritry and western - 4 (23.5%) 4 (17.4%) 14 (70%)
Pow wow 1 (5.92) -1 s.3%) 1 (5%)

- Fiddle/country 2 (11.87) 4 (17 .4%) '
Country/rock 1 (4.37%)
Fiddle/country/pow wow 1 (4.3%)

No answer 1 (4.3%)

A

Thirty two students or 39.5% of - the whole group considered
fiddling to ‘be Indian.- music. Fifteetx of these however, cgme from

' -grade III and eleven from grade VI, Thé’gtade IV students had

»
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wldespread  ideas, of what conetituted Indian music. and 91.3% of the

. \

.grade V class answered-pow wow. There 18 no ohvious explanation for

this“heavy concentration of a specific response in grade V except that

" the students may have recently‘had 80 diee‘hr history lessons'
. -

that pinpointed native music and dance..

eir answers did not appeer

to be influenced by ‘what they heard at ho: as the answers to that

question indtcated a number of combinations of which pow wow was only‘

S

. ©N
included twice. Again, the grade III studehts Caid that fiddte music

‘was what was played at home with-39._ f the whole group answering in

‘-

4 a simiiar fashion and 27.2% 1indicating ountry and western. This

latter response was the most frequent 'df for grade VI students.

56.7% of all the students polied had had.music lessons, 29.GZ had.
' _not and 13.6% did not respond. The majority‘of students (46.2%) said
that their instructor had been a sch001 teacher and 33.3% that it had

4:1 e
been a friend or relative.; It ie 1nteresting to note that no grade VI

students considered that their instructor‘had heen :a school teacher
when, as  has ~been noted, 'they were even then receiving music

_instruction at school. (Table §: 8) \ E

- I ' TABLE 6:8 |
) : i ,
T - 0 Students®’ Music &nstructors;

o | Grade III ‘ Grade IV Grade V Grade VI
Instrucktor = n = 21 nrl7 " n=23 n=20
.Friend/Relat'ive_ <4 (19%) . 1 5.975) | ,(4.&"7 (35%)
Private teacher - oo 1.(4.82) 5 (25%)

.Schéol: teacher 0 5°(23.8%) 4 (23.5%) 9 (39.1%)
‘Private schoolteacher oy ‘
Friend/relative/private "

teacher . . 1 (4.3%) 1 (5%)
No answer - 11 (52.4%) 12 -(70.6%) 12 (52.2% 7 (35%)

-2 | 7




Grade IIX Grade V Grade V1
Instructional choice n =21 n =17 n=23 . n=20
Guitar 8 (38.1%) 4 (23.5%Z) 2 (8.7%Z) 12 (60%)
Piano 2 (9.5%) 1 (5.9%) 4 (17.4%) 1 (5%)
Fiddie 4 (19%) 3 (17.6%) 4 (17.4%2) 1 (5%)
Fiddle/Piano 1 (4.82) . T
Fiddle/Guitar 1 (4.8%) .
Guitar/Piano 2 (9.52) - 1 (5.9%) .
Guitar/Pow wow 1 (4.82) | 4 .
Guitar/Pow wow/Choir 1 (4.8%) o
Choir ’ ’ . 41(23.52%) : ‘
~ Country & western 1 \(5.9%) 1 (4.3%) 4 (20%)
" Rock : 1 (§.9Z) 11 (47.8%)
Poy wow _ p 2 (10%)
No answer : ~ 1 (4.8%) 1 (5.9%) .
Other 1 (4.3%)

s

)
guitar, piaro

.The instruments in which they had re

organ, drums, ukulele,'singi

147

céived iInstruction included '

Lg and| dancing. Only four

had recé@ved:a y teaching on the fiddle but twelve had had.some guitar

Ce
ingtruction. -

answered yes.
E |

hese were in gr

n being asked 1f they would like music lessons 88.8%
wenty-six (32.1%) wanted guiltar 1essoﬁs, and most of
\de VI. Eight (9.9%) wished for plano instruction and

‘ fourteen (12.3Z)Q wanted fiddle instruction or a co&bi;ation‘ of

fiddle/piano .or fiddle/guitar. Guitar seems to be the preferred

instrument. All the choices for instruction are shown in Table 6:9.

TABLE 6:9

’

. Mugsic Imstruction Choices 1n Grades III - VI.

»

°

Grade IV

Discussion with fiddlers brought to 1light that they -

participate or hope to participate in the musical education

childreﬁ.

Léwrenée-Flett 1nd1catgd that:

p
/

About 35 milé3 south is Sandy Bay Reserve, much larger than
Ebb and Flow. ‘Education is locally controlled there.

of
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. They have just started regular movement and dance
edu ation classes. ' They needed a native fiddle player so T
my band go twice a week. ' The children in that class

t aditiodai local tunes., They don't pay us much but we go
children. The same’ group played here at be and

regular class here. (Lawrence Flett, May, 1987)
hu(s 1t can ‘be Feen that local fiddlers are interested in sharing

thelir knowledge and'expertise in the local school programme. but this

»
)

has not happéﬁed at Ebbland Flow,
Reggie“‘;houvet" also had thom}xghtsv abgut the contihuanée of the.l
local fiddl;ing téadition and his own possible role. He told the
(i : i T ~ .

writer thaﬁi after the talent contest, some elementary age children

;
'

had come ﬁp on ‘the stage. . One of them said, "Your music is 80

beautiful. Could you teach me? I would like lessons. No one teaches

i

at the school and we have no chanceqto learn.” Mr. épdvet had”to
reply that he was from Winnipeg and travelled a lot so he could not
takeé on any students. This incident illuminates the fact thap
children are inspired and motivated by a good player. Even if ‘this
was only a respohse to the excitgment of the moment, how much eould an
interested and talgnfed teacher do in-conjuncfion with some of the

very expert local players.

Back in Winnipeg, the writer visited Reggie Bouvet to replace a
bow that he had borrowed to play as a gug%t at the talent show and had
-inadvertently cracked. In the course of gonversation Mr. Bouvet said:

In the past, a lot of native people' were anxious to learn
music. Today, only a few learn. It is very important’'to
continue the tradition so we should teach. - Nowadays,'
however, things have changed and no one wants to work hard.
Even so, the tradition has to go on. ?

This is so, not only in Manitoba but aLl across the
northern part of western Canada. About three' years ago, I
was Invited to play in Inuvik. At the concert there were
three or four Inuit. All the rest were Indian and metis.
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The most popular tunas were the traditional fiddle tunes,
especially the Ré&d River Jig which they asked for over and
.over again. (Reggie Bouvet, Winnipeg, May, 1987)

He said that he had been approacgzanhy some parents and schodl

personnel who said that they were building a brand new school and that

]

they wanted a music programmé in the native tradition of .which one
. {mportant component would be fiddling. ‘They were Impressed by his

style of fiddling and asked 1f he would consider teaching. at their new
p ' - ' .
school.. . Mr. Bouvet had to regretfully decline due to other

-

commitments but he sald to the writer:

I'm interested in teaching after I retire. We should
‘encourage native music education in' the school and in the
community but there are very few teachers. A little boy was
once sent from northern Saskatchewan to live in Winnipeg so
that T could give him some lessons. He #ready played the
fiddle. He later went back home and has won several
fiddling competitions. The boy and his father were very
pleased and’ later sent me $100.00 with a 1letter of
appreciation. (Reggie Bouvet, Winnipeg, May, 1987)

There iswno'evidence at the school that native musicians from the
communityvhave been involved in Ebb and Flow School music programmes
~except for their performancéf on special occasions such as Christmas

or the Sundancers in the gyﬁﬁdﬁium. However, David Yeo; the Area II

Superintendent'id his report "Directions 1986 - 1990" has outlined

problems in the area . and ways of resolving these. He writes, in

relation to cultural heritage: °

+« « o« an Increased emphasis on cultural days and cultural
events. I will be asking the Native Language Consultant of
Frontier School Division, along with selected area 1II
teachers and some of native ancestry, to examine ways and
means of improving and increasing the academic emphasis on
cultural heritage. As a result of their work, I would
.expect that we could see an increase in native content in

our programming, as well as special events and special days

to celebrate the native heritage of so many of our students. -
(Yeo, 1986 41)
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Yeo's §n§$re.p1ans for the area includ& a review of programhesfénd
opportunities in the arts, including mugic, with a view to improveﬁ;nt :
in programming and iﬁsreased opportunities. (ibid p.49) ~

The philosophy of the division in regard to early childhood Lﬁf

education at Ebb and Flew includes statements such as, "The cukturql
29ckground of each child is appreciated and considered important for
A instructiqnal purposeé:" and "Staff are committed to developing

4

programming based on individual and cultural needs.” (1bid: 82)
.« ]
‘These Lgeals relate closely to the tenor of this thesis but one will

have to~wa1t to evaluate thelr outcome.

(™

oo

'At Ebb and Floékséhool it aﬁpears that there is a Liveiv'musical
;ulture, a desire for music education, the beginnings of a music
programme in tﬁe sch901, a‘yool ofs competent musicians in the
community, and ‘a; educational philoséphy’_opgn to the\ inclusion of
cultural material in the'curriculum.ﬁ A summary of theée facéors and’
the conclﬁsions to be drawn from the@'should({eadqtoirecommendatlons Sj
both for the music programme at “Ebb qu 'Flow School ;nd, by ’
implication, for. programmes of native .muéic; éduﬁation' in- Manitoba
generélly. | ~ ‘ 5

\,

———
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DISCUSSION, ﬁECOHHENDATIONS, AND CONCLUSION

The purposé of this study was‘to'investigate the importance of

¥

the musical culture in the life of the people at Ebb and Flew Reserve

and relate this to the provision of music education in the local

’

school. An,investiga&ion into the current musical pféctices‘ofathe

group was undertaken aﬁ% a review of music education opﬁbrthnft}es'ahd

L] PR

- ' 2

in order to understand what the people considered“'nﬁl{ye

v

music, whether this music was still.practiced, and whétﬁgf

NGy

t

the community, ‘ " '.
The research questions were formulated 1in o:der5

research and were as follows:

identified as the husic of the people?
2. ~ Are there any music educatidﬁ progr;mmes to
of the people? |
3. Do’the peopLé'of Ebb'and‘Flow ReserveA 

‘education as n#eding to be socially relevant?#, %

-

.

. e . 151
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4. Does current musical practice on the reserve have any
implications for local school music programmes?

\ '

Discussion
1. Music practice at Ebb and Flow. '
Thé 'music of the people' can be defined as the mﬁsic whicl the

pedple themselves claim and fecognize as their own. It is an

r

"independent style or genre that is accepted in {its own righ& by the

relevant group of people as being representative of their own mugiggl;‘\
identity. . . " '(KaPtomi,'1981:245)'

. . The findings of this study,point'to a fively musical culture

consisting of fiddling and jigging in the. Ebb and Flow community.

Both community adults and children with the exception of the grade V

. . ¥
class stated that fiddling was what constituted pative Indidn music

‘ BT S .
and that this was what was commonly i&ard in the community. These "7

0

" questionnaire results were reinforced by the researcher's own

observation thét fiddling and jigging were the musical activities {in
whigh the people most usually participated. The multiplicity of good ..

adult fiddlers and of those who are lesg expert but equalily anxious to

play has-been documented. échool,staff were evenly divided betwqen

-~

fiddling and pow wow beiné native music’whiie the grade V class of
children opted almost unanimously for(pod'wow. This latter response

could not be explained in terms of the data gathered except to assume
e

7

bthat material from other class studies had served to provide them yith

a concept‘of what should constitute native music.

Although over two thirds Qf?the adult sample indicated that

i

H

fiddling was what was commdn1y4heard'in the community, the 25-40 year

~
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T

‘ old grOup indicated that country and ‘western was what was usually

: heard and also what they would prefer to hear while almost half. of the

. . v
N . . : L X .

total sample preferred to hear Fiddling. ‘ ‘ ‘ v
L s hk This preference of the 25 - 40 year cld group has implicationsnv
“or the children of the community. This group probablv constitutes :

‘ the parents of elementary age’ children and their musical prefefences

couldf infly ce the musical tastes of the children in elementary -

. grades, and could account for some of “th musical instruction
L s . o o,

'75‘1 preferences lndicated by the elementary grades. This same adulf’age

. group did not express a’ preﬁerence for country and western as cohtent

o~

: for school music instruction.

~

It appears then that fiddling and —its‘ accompanying activity;‘w
jigﬁ?ng, is the musical culture of present day Ebb *and Flow, and also

‘ ‘that fiddling anqﬁéﬁgging is seen as native Incian music.‘ The adults.
" also indicated that this same genre was what they wanted in. a music_
‘educationﬁprogramme.for their children;~their'reasons being 'to
jcontinue Indian culture' .as.twell. as 'to provide children with ‘an

| iiinterest in music.'. This sgquence links native music, fiddling andti_

jigging, with Indian culture. Fiddling and jigginL is represantative _

PR

. ) of the musical identity of Ebb ‘and Flow.

S Thisrstudy made no attempt to identify~the'reasons for the
v

*,_prevalence of this musical genre although the literature does indicate

‘I;.' “that fiddlI:E\hag\been adopted by the Indians;?ver the last century.

» &

. ‘Apart from its ent%rtainment value which could. be fulfilled by many'

2

<IN <EE§;~study (Lea—McKeow;y/d984) where fiddling could represent aY

. R PR > RS
‘ “means_of achieving,prestigezin a society where-male status,is -
o . . ' Pt s Ce ‘ o : L

- '
3

i - RS PR I y S

Iother musics, a possible reason for its pre-eminence is suggested in.y~'”
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;important. Such status cam no longer be aEhl ved through économically

' oriented activities such. as hunting. Skill at fiddling, fpr males at
1east, has or may have been, substituted. The wf«w "vd ﬂS%\EQE} any
female fiddlers and the only ‘one actUally mentio??:

mother. Another interesting_faCet of this male orientation towayd

Was. Del Garneau's

musical virtuosity % that the[nriter‘was told firmly that girls could

not play native drums. This was in response to the suggestion that

perhapsvmore h%tive'style instruments could be 1incorporated into the
”school éhueie, programme. L Drumming as a female " activity 1is
unadégptable. . Can this prohibition Be carried over into fiddling?

<Females may listen to and dthe to fiddle music. Would 1t be

acceptable'for them also to play? This question 1is .unanswered at the

R

ipresent'time‘but the'dearthfoquemale fiddlers tends to indicate that -

this is indeed S0,

<

Nonetheless,_it was found that fiddling and 1igging were the //

acurrent musical culture in which the whole community participated to

" some degree. fThe-male adults fiddle and jig. The female adults and. -

va

@wthe children Jig but do not play the fiddle. ‘They " do play other

instrument% such as the- guitar and the accordion.‘

e K

‘h; .2, Music education programmes at Ebb and Flow.

e C In the community “ig ‘the ongoing informal oral tradition of

s

4

': _fiddling and‘jigging with ch dren hearing and observing the fiddling

J‘rwriter heard who could pbay a 1itt1e.‘}l,

'!and actively panticipating in the jigging, - They thus learn of thev

"prevailing music culture to a limited extent 1in that they dance'but'

e'they do not play.; There do not appear to be any children who are 'up -

.._"'and éoming fiddlers- : Del Garneau' g grandﬁ'on 15 the °“1y one “‘“ the

e e

LA

(i}
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» K ,
The older aghlt fiddlers. with whom gpis waerdiscussed seemed to

think that this was because the children werewmot as willing to.

practise as in'the past. - This, however, does not seem sufficient

‘reAson for ‘the lack of fiddling among the children. The admiration

for‘skilled fiddlers  is Etill present but‘the motivation to emulate

Y

them appears to have gone. This is borne out in the childrens'
responsee to a qdestion relating to the type of music instruction they

would like to receive in 'schdol where there 1s a marked contrast

-between ‘the music perceived as native and actuallyv played in the

oy

community .on. the one  hand, and their -choice @f instrument or

instruments;on the other. This c¢holce was the guitar for at least one

third of the students.’ This 1is comparable to the results of a study’

done at Fort Alexander on the east side of Lake Winnipeg (Lea-McKeown,

- 1984) where the, young people, admitredly teenagers, preferredv the

guitar to play and rock music to ‘which to 1isten.

The pO%sibility'that the elementary group. are probably the

‘childrep 6f the 25 - 40 year old adults, whose musical preference was

country and western, has already been mentionedéﬁﬁﬁhe ‘younger, children
’ AN

might tend to reflett the musical preferences of their parents .

alghough there 1s the influence of the larger Ebb and Flow community
O
to»consider also. What is perceived as native music and what is heard

in*the community, however, appears. to have little relationship to

instruction choices. _Onlykone child in grade VI chose fiddle and $ix
% : . . :

'invgrade III,vwhife twelve (60%) in grade VI and thirteenl(622)_inﬁ

,grade I1I chose guitar or a combination offguitar and:andtHer"

. . B ‘ .' ' ) :.- /,"4 .

.%fitrument. The young people of ;be community demonstrate a lack of

. active participation,,in fiddling ‘and their chotce for musical

[ ¢

»



' 'attitudes 1n a positive manner.

' . : . S 1%

instruction reinforces this disengagement from the music of their home.

environment.

The writer suggests that the reason for this'is as follows.

y

In tHeilarger society'the‘guitar*player as(partmof the country and

western genre or as part of rhe frock scene' 1is the suhaect of

Cow

adulation and is a star. -The fiddler has status in the native Indian-

community only. In the eyes of a child the guitarist'has a secure
NS t o :

income while the fiddler makes a precarious living. Does the chiid

question the value of the fiddler in Canadian society as compared to

'the value of the guitarist? - 1Is beingya fiddler, however prestigious—

in the native community, likened to being Indian with ail the

negativest conmotations that are attached to being 'Tndian in

<

| 3
Canadian society. CIf this is true then just intr&ﬂucing fiddling and

‘inddie music into the local school curriculum is not- going to. solve

the problem which lies at a deeper 1eve1. The solution lies 1in .

changing ‘the seif—image of the native person to himself and the image
of the native in Canadian society so that he and his heritage. and
culture are seen‘as items to be‘valued by the whoie of'society.

Culturally ‘based music education could contribute to this change

in a small.but significant manner. It could help td persuade thE-

N

_native child that his cultural repeftoire,.musical ‘or not is qf vaiue‘

=

) Al B
) L% L

included in studies for all Canadian stﬂﬂents it could help influencevi

@ﬁ
including fiddling or other musics adopted by persons of native

; ’:ﬁg
ancestry could provide a beginning vehicle f the 1earning of musfcal

concepts and an introduction to other musics. The Manitoba Conference _“9

W

. in that-it has been included in the*school programme. By being

‘ raditionai Canadian ‘native music, ”lv-

-
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~ on 'Multiculturalism in the School Cirriculum held in Winnipeg in 1984

N I .o !

S suggested the following

&‘ In view of the fact that almost unconsciously many cultures ,
W are denigrated by the dominant culture of the school . . .

v .Curricula should be developed (in all areas) to encourage
children to maintain an awareness and pride in. their own

. cultural background and a respect for the cultural cries of

. Y. -all other cultural groups.  (Manitoba <Conference on
Multiculturalism in“the School Curriculum, May, 1984:5)

L)

fulfill the apparent "need of. the culture to invest their musical’

energiea in fiddling as the;e are no .younger fiddlers. When the older

’ generation dies é§§§e will be no one in the community to fulfill the

i

mandate contigyé Indian culture. In the case of fiddling, although
not jigging, the oral . tradition appears to have broken down. The end
result is that there will b€ no fiddling in future years ‘and neither
will theie be any jigging, depending asg it does on fiddle music for

its penf%rmance, unless the people.choose to use recorded music. VThe

Current musical culture of the community will ‘Become a museum pilece

—

oo just as the oid Ojibua musical culture has_done unless Steps are taken

¥
» 4 .

. to prevent its demise.

@,

3

‘presently has no native content unless country and western music can

be‘conafdered to have Indian conhotations. The music programme is in

a’ very infant stage and does.not follow Manitoba curriculum guide

5 -

'recommendations for elementary music education. Miss Wimble hopes for

-u‘,

‘ community acceptance, financial aid and a better programme but did not

1

‘specify what she-enyisages for the,future. ‘The adults of the;/

community appear . 'to want music classes that reinforce what is

“

'occurring in the culture, wishing to continue Indian culture and give

M
MU

% The musicalvtradition'in the communityfvis—a—vis'fiddling can not‘

.i\,“‘
A4 13

Inpthe school there‘is a developing music'programme\uhich,

ES
vF
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N )

‘the children an interest in music. The children of the elementary
‘gradés ‘also want music’ instruction but . their choices Eor'thgé differ

from those ' of the adults a¥s already, mentioned. ‘Furthermore, the

i

children 1n3séﬁool did not appear to always pefceive thé music classes .
they were already participating in as music' classes as a number of
them indicated that their music instructors were friends and relatives

€

or-private teachefs rather than school teaghers. This may have been
due to fhe'fact that they were not rgceiving instrumental 1hstfuétion.
in schooiland thus related the question to a sersén who had given then
'instr;mental insfruction _ré%hér than the“mofe _gncompassthg- type of

N Y
instruction they were beginning to get in school. i

v The school music programme as it “is at present |is “not
kcontpibuting to the perpetuation of the community music cultiure or to

the intent of  the area superintendent who advocates community

<

involvement and i;creased'culturalhqonteht in school.curqicula; fﬁe
. perceptions and attitudes: of the t;éching'gandf other. staffw may
inadveftengly contribute to the lack of native coﬁtent in the mﬁsic-'
éur:iculum. Although 5 numbet ofithem perceived fiddling 6r pow wow

to be native Indian music and supported the idea of music classes in
school, none of them identififed 'fiddling' as -a possible source of
B . . L]

musical material or instruction for such ciasses._ The continuance of

native cﬁlgure~waslof'little importance as‘tﬁej appeared to 1dentify
.with one of the more commonly accepted objectives of -‘music

“instruction, namely, to give th% individual a meaningful and ongoing

k_interest in things musical. e
The writer has already statearkﬁég the mf g troduction of
' . E . - - g VZO.VT&"‘ "R B AT : e T
o .. . . ,_Mggiw - ¥ : ; _
native Indian music, fiddling in £hiq:¢. s, ‘in ulum will

<

: Wéf e
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i

not setve to‘motiveteithe child toward!being interested 1in taking an

4] o)

. X a1 X ) E.
" . active part in sical culture that has become uniquely his, but

. Y : . 1
implemented in“aj“V‘sitive manner, it could serve to develop a human

"}j "being,hho is proud to hold'up his head as an Indian. An- Indian
philosophy of education is geared toward a knowledge of oneself rather

than toward job skills. Tefoya, a British Coumbia native education'

L.

congultant, said, If yod asked older Indian people the purpose of

learning, they would say, 'To become a good human being, not 'To

become a good hunter-or trapper or accountant.'"' (Education Manitoba

N

'12(5), 1985:12) This stance 1s relterated by the National Indian

Unless a child learns about the forces which shape him: the
- history of his people, thelr values and customs, their,.
language, he ‘will’' never really know himself as .a human
being. Indian culture and values have a unique place in the
history of. mankind. The Indian child who.learns about his
- heritage will be proud of it. .The lessons he learns in
school, his whole school experience,- should reinforce and '
contribute to_the image he has of himself as an Indian . & -
. . - A curriculum is not an archaic, inert vehicle for '
transmitting knowledge. It is a precise instrument which .
one can and should be shaped to exact specifications for 4
particular purpose. ‘It can be changed agd- it can be
improved. Using curriculum as .a means to :F}hieve theirv
educational ‘goals, Indian parents want- to develop?a program
which will maintain balance and relevancy betweeh academic
skill objects and I ian cultural subjects.. (National'.
Indian Brotherhood, 1972:9) o R A B
Music can contribute significantly to this growth of the human being,

~ ~

prdud of his cul;ure, more perhaps than it can. contribute, ekcept fqr

l

the™ gifted fewy tb the acquisition . Q;skilis useful ;a*

= i ‘ : .

Y -
~

I3

The omal tradition in Ehe cgmmunity, the hidden curriculum,.tbev;w

9 K

B e
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”cﬁildren are losing the musical skills of thefr forbears. The school
programme‘with adequate intervention end implementetibn could esaist
im turning thisvsituetion around; could help to ‘preserve semething
tnat is regerded~by‘the people themselves as valuable hnduas Indian.
ﬁowever:éi%@ such a proposal relevant to the situation in which the
people find<themse1ves? aiid:;
3. Do the people of Ebb and'FIcv perceive musié education es needing

| “to be socially reievant? ;‘ A |

. In thelpest,:musip played’an integral part in 0jibwa society. Tt
pervaded every aspect dffgdfe,uauthenticating the relationship'of man
| to;his netural environmentJand to the powers that he believed emisted
inﬂthe.world; Music and song'elso serVed to integrate eociety in tnat‘
they drew people together in. acts of social solidarity. People‘
celebrated, rejoiced- in, lamented and influenced their daily lives
through music. Musiclwas socially relevant. bl
- Todey,lthe,muéical acbivitieS'of the people are directed largely
toward.entertainment although it is still an 1integrating fqrce 1n-thnt
itfbringsﬁa‘speciffc group together, Fiddling, br tne ability to
fiddle,~hee‘been observed to-be a meens of attaining dtatus 1in the
community as skilled fiddlers are heLd in high regard. . Another'fecet

!

of ‘the’ current musical practice that contributes to 1its social

relevancy is that fiddling and jigging, the predominant genre, .is

considered to be nativé Indian music . It is ‘a cohegiveﬁforcehinz
. e ,

thet it 1is a‘culturel_item,that is considered‘by the . people to be

O T S ' '
theirs’. :

: The very fact that a specific type of music has endured over a
Al

'Vf'considerable 1ength of time and/%ontinues to be practiced indicates;
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thag it 1s still‘important in the lives of the people even though
there are some signs that this music and the éignificance attacped to
it may be diminishing. The relevanéy of this music is linked to mugfc

education programmes. The adults of Ebb and Flow Reserve, in

discussion and by their answers to the questionnaire, appear to -think

. thaf musi¢ education and the music cufrently played in the community

" have some relatio:;Z;Y.in that they held that music_classeé should be

1musical interests. The guitar and the ghythm it provides 1s an

used to continue, ian culture, a culture that is still relevant to

them. Thus, by implication music education is of interest to them and’

‘its content should be socially relevant. The children in elementary

gradés; ‘however, may not consider fiddle music or 1its propagation
througﬁ music education to be relevant to thémsglves. They appear Eo

be looking to other musicallinstructioﬁ, namely. guttar, for their

intrinsic part of the music culture at Ebb and Flow and yet it has

wider application 1in the multiplicit§  of mUsic3‘relevant to wider

N

Cénadian society. Whether it- is the rhyfhmic qualities that appeal to

the children or that guitar pla§ing has some qthgr significance, was
not discovered in this study but {it would seem réasénable to assume

that guitar applications in country music and in the various types of

rock music. might hold more interest for children than do fiddle tunes.

. Music  éducation programmes could have social relevané7%yin the

’

. : . R §
community adults' perception provided they fulfil the neegg%ggassist
NN : M IO .

in the continuation of native culture, thus ‘being 'r%ﬁéVant to'u

R . . : 5 g L. SR
community culture as 1t presently exists. Music edzﬁ’tion_is also
relevgnt; to the children' provided it gives them *the - means to

participate in’a‘diffe;ent music culture. .

i
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. & To the music educato:‘sociélxrelevancelmaj have ‘littie importance

they may lay claim should they wish to do so.

| 162

’ oy N , ' ' . .
except as a means of stimulating the child toward the larger goal of
| LN i :

music eduéatioﬁg which is, to proQiae the individual with skills and

‘ ’ K4 ) g . .
concepts that will enrich him and'give him a. lifetime of pledsurable

musical experience. The mustc}iteacher,' however, has to start

somewhere and where better than with the music of the child's own
culture? 1Ander§?n (1983) séyé-that music programmes should :reflect

i

the ethnic herit&ée both of the péoéle concerned as well as that of

the larger society. This stdnce ;é reiﬁgrated.by Brooks—Baham who
. l’

writes: : S ,
To provide rich and relevant music instruction in the
classroom, it would seem appropriate from a learning theory
perspective to collect music materials that are indigenous
to the local community. (Brooks-Baham, 1983:52)

Such an introduction to their own music could well lead to a

probing of and an interest 1in the music of the Ojibwa past. It could

.promoté'a pride in 0jibwa culture and a pride in the heritage to which

. In the acculturation process the natives of Ebb and Flow appear.

to have turned‘frdm_what was their traditional musical culture and

o

adopted the musical culture of impinging sociletfes to the polat of

 obliteration of the musics that were theirs when first contacted by

the outside world.. Is the‘old Ojibwa.hugic anddthe more recent
fiddling genre félevant'in today's educationai s}stem@? Initially,
thislis a deéision that the native—himéelf must.make, having been
provided with all tﬁe éQailaﬁle information:‘ Should Indian educators
ana parents decide that ;his‘is'not.Valuable,theﬁ i; would bg uselésé
to pursge it. Tﬁe people of Ebb_andw?low have givén some 1nd1ca£10ns

that they believe musi¢ education should relate to the music of the

[
5
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culture, {n the case of fiddling at least. This writer 1is convin;ed
‘that sueh music does have a placé not only in music education but also
in hidtory coﬁrses, languége study, cultural studies, social studies
and eveﬁ in courses 1in psycﬁology for ;he oider student;l The mug{g is
part of the group's cultural Bistory and is thus relevant in that
context, Tt could also be a means of introducing and reaffirming .
values, particularty’in ﬁerms ;f the oriéinal celtu;e, thét the native
‘people s;y they would.like,cofpromote. ,Thus it is relevant in the
educational system, especially at the elementgry‘Tevel where it 1is
easier Eo‘inqutéaté such valués.

4. The implications of current musical practices in the Ebb and Flow
community for school ﬁusic progrannes; -

A discussion df the research qucstion§ has indicated that there
is an idgntifiabLe musig céltqré ;t Ebb{and Flow; that the perceiQed
educational needs of the people are not being me t either iﬁ the
cohmuniéytor“ in thezschool as‘they concern muéic; | and that music

’

education programmes, in the eyes of the beople, should be socilally -
. . ) . .

relevant. Such findings imply-;hat'szib education in the .elementary

grades at Ebb and Flow school could be édaﬁted to form alculturally

viable and sound basis for developing the musical identity‘of childrep

in the school.

¢ However, Ogbu (1981) suggests that SFUdieS focqsing on thg

microethnology of the school or the community can only provide

.short—term,' 'band~aid' type solutions to educational reform. The

‘researcherfshould_be willing to consider not only the local situation -

but all the influences, political, social, cultural and historical,

that have 1mp1hged on a group in order to implement change that will

Ry
N
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be effective and truly achieve results. A detailed discussion of buqh
1nf1uenégs as they t9uch upon music education 1is Béyond the scope of
this paper excepf‘fo'éay they are the same influences thavlﬁave

affected the progress of Canadian Indian education since its inception

and have only begun to be addressed in qheilast ten or fifteen years
in areas of education thatkhaﬁe priority such as language and soctal
ftudies. The Canadian ndian had, in the past, been sub]e&Eed to a
" policy of assimilation and haq been dominafeqtto the point where he no )
longer voiced an opinion in matters -affecting him and no longgr Look a
pride in the things that made, him upiduely Indian. This situation is
beginning to change but its'effécts are still very evtdenﬁ‘tn,ihe”'
educational field where the meld between the values that the Indian
holds dear and the skills thaf tﬁe wider society require for'survival;

is stiil very precarious. As the native people become more copscious

-

of their predicament and more vocal about it, then will more-and more

L3

effort be put into implementing curricula in all subjgsts that are

3

relevant to his own situation in society. This applies also to music
SRE . . .

education where, at Ebb and Flow at least, some of the pr-requisites

for curriculum change and impleméntation may already be'preseht. Wong

(1984) lists factors critical to change and implementation ggd these
. 4 :

are related to the situation in,elementary music education at Ebb and

L

Flow. i ' &
. -

a. Characteristics of the Innovation.
i. A perceived need for the change 1s pré%ﬁp; in that the adults

of the community .perceive that music education should be relevant to

\

" the current music practice of the community. The writer percelves a

need for change {n that the present music_cu:riculum is not involving-
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the cﬁildren in music‘fhat has value for théir culture and that th@ir
parents conaidég important., The teachers do not appear to perceivé a "
need for change in the direction suggested as none of them responded
that native mugic form part of the music‘QUrriculhm;
. . .
i1, EXpLicitnqsé and complexity of the changé. The required
change 1is expliéit in that it would be toward thelinclusion of
culturally‘relevant material in that curricdlum. é;wever it is als;
cémpléx in that it also'requiyés that the éhange carries'wi;h_it the
values of native Igdian culgsFET— As these are sel&od'the values of
Canadtap society th; change éould be difficult.
iii. Availability 6f.ﬁigh quaiity maLerials. There are a wealth

of both musical materialiandbmusiciané in the Ebb and Flow community

both of which could be used in the music curriculum. The chifdren’

have a rich heritage of musical ({g£&ms handed down to them. The/

musical role models in the commu

&3

y afe parentg, :el@tives and many'
of the persons in positions of Z;sponsibility'such as the chief and
councillors, many of whom are active in music and dance or Qefy
supportivé of music‘educaéion. The first James Flett appears in the
1ist of chlefs and councillors (Appendix C) and the Fletté are still
musiéiane to be reckoned Yith. Houleé/and Baptiste; and Mancheeses.
also appear and are.sdme of the community's eminent musicians today.
The tradiﬁton éppears” to have a long histo;y Qiﬁh the skills and
enthusiasm’on the reserve suggesting a resource that could be tapped.
for‘séﬁool pngrammes._

b. 'Cﬁgfacteristics of the school system level.

1. A history of ﬁhcceséful change in the music curriculum at Ebb

.and Flow cannot be demonstrated hs it has only just begun. To date,
) v SR . ' i
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the change from no music to.some music 1s only partialfyisuccessful in

that the elementary children enjoy: their music ¢lasses bhut. appear to

\have a very tenuous gresp of musical concepts. It is too édarly to

, LY
judge the pro}ramme which is ghott of time, money and :Bace but tf tt-

ia to be successful in the eyes of the community it will have to

chenge'ang become more.relevant. ,
1i. Wong states that ther%/should be high expectations of
principals' in order that curricuium implementationu be successful.
David Yeoy tﬁe*Area 11 superintendent has stated that the changes he
AN . . o

envisages for thé‘yhole area are. principal centered and that it 1&

they that must bear the onus of successful change. He writes, “The

¢ ‘
‘ principel‘s , central responsibility 1s the creation of a

i)

w
N

' A )

[

iy : 5
By

: ;people*céﬁtered energizing culture or ethos.” “(Yeo, 1986:4) These

' xpectatidns do not deal direct y with the music curriculum but with
% _

.the developmént aoff schoot where learning ean be a .succes®ful and
" .o, b gk 73 : B
sitLve experience for .both teachers "and children. Such an

atmoSpberé could be conducﬂVe to change in music programming at FEbb

P

(e

: and flow. v . , o T . ' .

".'ﬁux.-.‘w‘,“r 3?

N
ﬁwe “ !

'“h f iii. Appropriate teache} and - professional development has not

:; ( ‘

-jyet been consi&éredgin the area of the music curriculum at be and .~

'EJow where the teachers teach because they love music. For the
y ,» . 5 X s

Successful implementation of change in  the music curriculum

,'Eonsiderable time and resources will have to be expended ‘In the area

" of teacher development.

Bl

iv. Strong board and community support for music education has

.

been demonstrated at the community level. If music education at Ebb

and Flow does not develgop into a strong culturally based programme
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. ,Iexpectatlons ~have not been fulfilled.‘

- .
N ' BT S ol

P

c.v Characteristics at the schobl leveI. Lo 3

F
w . ', ’
P n .
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This support could wither awayg\as people fijl t'h\at "tl:.-hc‘i_r_:fhop'eﬁ'fandb._;r

Y i. ‘The principal's actlons sh0u1disupport the curriculum-.

implementation.‘ At b and Flow, sin;ce no change has occurred to_ :

vdate, this item 18 not yet relevant The se.hool principai was howewer

‘ and” merhods is difficult for those who presently teach music in

y BUppOt‘ti\fe 'o.f this rese&rch« and 'a‘pp‘eared interested*"-in promoting a

high quality, relevant music programmé in the elementary grades.

-u
%

¢ . )

_'Frontier School Division #48 as the area is very large and there are

N 4

few ‘music specialists. Shou,ld a culturally based music ‘drriculum

‘ communi ty musician

©ay
B,

/

N a o o .
“previously mentioned. .

~tIE areas of music teac?lng and programming. Thus it ie assumed that--'

\‘

i.i. ’l‘eacber interaction with the excha.nge of ideas' experiences""

ever become a viable entity this- problem would need to be addressed.

and teachers given the opportunity to contribute to each other" s

4
AL

o

7

ho may- have been co-opted ‘into the programme.

d. Factors external to the school are ‘the Department of Education

‘and other supporting agencies.. v;:‘r‘ oy
- T P . o ¢ e ,"
‘ The Department of Education has . already expressed lts concern

over.'mus_ic ,educat_ion in Mahitoba.in general‘_‘in the Special Repo_rt

‘

‘ L

. knowledge and expell e. .Teachers in this ‘.sense would alsoc“"include g

.

: Their recommendations in that repprt are very supportive of"

pl‘ofessional development, financial suppyrt and ongoing research in

.

\& e

‘o
<“

; R

they would be- supportlve of a- curriculum deslgﬁed to improve the,' -

"quality_ of music eduqation y; school’s in general. It.‘is toward Lhis:' |
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. ‘that E‘ne present stUdm__directed with recommendattons applicable to v

other Indian schools as well"as that at be and- Flow.

. Recommendations.

The recommendations made herein are based on the findings of this

v
)

study and are influetced by the author's experiences among the people
) R

“of Ebb and Flow-.Reserve. .

> . . - . o ¥
» . -

I 4 R ’ . A
T le Music education - programmes should be based th the 1oacal naglve ?

N ’ "“;“u“!
tradi tions‘)with which the children are femiliar. © This _woul,d' 6'1,.
‘- ' ';. J . ) L .’ : N .
enéhle them"-to gain.a better compre_hensi_on of the form, structyre
. aind“ fu‘nctipn“ of ’‘music’ in = their ,o'wn' -cultur'al" t‘rz&id‘ltion.vk

] . . N o Iy . . o

Educe‘tional‘methods to asSist' the transitibn’ 'from kan. or:il to a °

v
a

formal,., structUreH learning environment ‘have to be developed by .
: natlve oulture Specialists. 'Suchv Specialists would need to come'.

"from various,, backgrounds such as ethnomuslcology, cross—cultural

. -
h- 'k o

. i i - :
'music edu@torsﬂ anists, @ traditlonal gﬁsician‘s and SRR

‘ .curriculum specialists ia' ha*ve ethnographlc fleld reseerc_h -
".‘ experience in nat-ive edur-ativon g& culture.

@

R Violin classeS and fiddle music materials as well as “jigging
“ e< r,_“’)—.._' 3

should be 1ntr0duced at be and Flow School to reinf.orce a'nd

o . CA

I

preserve the local tradition. ‘Fiddle music and dance go hand in

hand - and should be programmed together.
i
: ormally traiﬂed violin te&che ) weuld have great difflgulty in '7'
B & ‘
"‘teaching lor'al fiddle styles a they would have to lnvesttgat!:

e ~

and Iearn of the particular styles and forms Of the’ oral 9’;;

-

| tradiﬁtion.‘ frOm’ .,th'e" communlty speeialiste.» 'The"‘ commumity*

4 ¢ - . -

'5-m\jsiéian;l‘on the Oi:hgr'hand.f, 'c-an_not teachf.,i'nka formal etructurefd“' o

t

K
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! M B N N g o - .
manner” as he often cannot read, music and has.never learned any.

N2k

formal musical concepts. Yet he shas developed a unique tradition

-

through informal methods that take a long time to learn. Thus

L both formally trained and those Of the oral tradition and the

»

methods oﬁ?“poth are required in a music _programme. Each wiil
back up and reinforce the other and each ‘will learn from the
oth’er., . The traditionai‘ist could t-each ‘under the guidance ,of the

music'speciaiist as he learned teaching skills while the g

speciaiiSt learned of the local 'mu'si-c.

a

", Native students evidence a talent for dancing to sophisticated

rhythms accompanied by fidcﬁe music. This strong. rhythmic sense

could be used. as. a basis for introductwn to the reading and

~

writing music.‘ Mus1c appreciaticm c0uld .also be! grounded in this

rhythmic senﬁ. Almost all students at Ebb and Flow know how ﬁm S

~ '

dance .and this would be an ideal Starting point for glsic theory.

4, In the school native school orchestras should. be encouraged using

-~

& e e
§ both the old native instruments and instruments more hsual in ‘an

3
'
-

.." ;}.

B
NARRY 4

orchestra. 01 ibwa hand drums Could be used to provide the rhythm
that accompanies fiddle . music and also for native Indian dances

J .and for jigging.w prohibition against g/tJ\ playing drums'_-

would. need to be investigated in this context.. :
: N 3 ’ ,'v ,‘; ’ e

5, n - order- -to -pr‘omote : native culture J,music e'dueation, the
‘ o o . ' ‘ : . . ’ .

] , . Ve R

evelopment of native music-SPeaci‘aliSt ‘t‘raining cour_ses should be

'iﬁencouragfed in'“ﬁi"erSitY education and music faculties.' There
& » )‘

o 81'8 ‘to 8\1*511 PrOgrammes of WhiCh the author is aware. 53 T

L e T et
A

_‘ 6. The Department of Education‘ needs to promote a native music

- . P " .
-curriculum based )\ native cultural traditions within t.he "

T

framework of the general music curricuium.

» N e . . ,

S S N N SV

LN



e .- 170

¢
L .t

. 5
7. -There shouid be the encouragement of role model promotion. ‘Music

R .(\‘
educators should give frequent 1ive performances and workshops in

t" ’ W
. v

native sqhools. Native students should perform both their old

their own schools and in the’schooks of otHer non-qntive groups
in order to increase the awareness of both native culture and the
native méfician.

8. Cooperation between the Department of Education, school

A

5 c. . . < ' R
Wy B ) R P

continued research into andfpromotion of native musical cultures
o . - o

]

and native musical efEx

receive federal suppor
' ; -
such research 1s not co

-

+This- study and the: literature review indicate ‘that the mueicgi ’

behaviour of the Plains- Ojibwa in general and the people of Ebb and
Fiow in particular appears to have been focused on fiddling For a

%fonsiderable 1ength of time.. This tradition appears to be in danger
%
e o : L

~
of disappearing if steps are not taken to prevent this,,

“In native Ojibwa culture music and. dance are important components

. - .

of-social institutions but these»are an ignored andlan underdeveloped

area in ‘modern native education, There are no programmes ’and no

teachers‘gggcializing in the area and this situation wii& only promote

’ S

K PR

{he disappearance of. local musics.

There appears to be a gennine deaixe_on the part of‘the people of

N ' v A

~ R . S

traditional music cand dance and their fiddling traditions in

division.

and}_the universities 1 recommended so that there can bhe’

ifon. This type’, of research should?

v

"Ebb and Flow for forma] intervention in this situation in the form of _

%
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)

culturally relevant music education programs in order to preserve the

fiddling traditions of the community. - The responsibility for this

Alies‘fargely in the hands of-'egucators with the help of the‘people

! o o

themselves, Lo o S,

- Initially, the»development of concepts of tempo and the note

ot

‘valies.. assoc1atedk w1th Spec1f1c beats could . be linked to the

chrldren S dancmg ab111ty The other . musxcal gocepts of melody,
.,-'v SN
orm,? tone iﬁd colour could be 1ntroduced as ch11dren s

. g
hanc1ng skfﬁbs couﬁggbe’d~efnded to 1nclude dance of other

A

cultures and other tlme perfoﬂi The pro ram ‘goal of a music

A2

. Re

curriculum could thus’ be achleved byﬂ'groundlng - fh the fam111ar

musi¢ and dance of the nativ¥e chrld frddltgg ang Jlgglng in thfs

o)

| —

. T—
case. and  then branching out into less famlllar music wh1chﬁﬁould o »‘

proVide the comparisonrand contrast upon which an_aesthetic sense:may

. . : . P
] . . [ \ 5 %

“be devef?ped

.

In consuﬂctlon with thlS, the mu51cal abllgty and repertoire of

-

the students would be 1ncreased as they learned skills involvihg

P

. sxmple fnstruments such as the drum and the. flutes apd alsovsinging-

.

Such skllls would relnforce the more dlfflcult,mu51cal concepts of

A

harmony and tone.:
: ) C / . , o
Orchestra, classes and the techniques  involved . in other

instruments-might~ be'ir‘ltroduced~ as the chrldren become more adept'

It s 1mportant to” besln w1th the famlllar ~and work toward the }ess

'rfamrl1ar. whrle ma1nta1n1§§ the interest of the ch11d Thus, gtlis

a

group whlle leadlng them toward the ‘music. and concepts of . other groups

N

- ’

. helpful to use as models. the ab111ty of the chlldren S own so/ial <
o
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MDSIC QUBBTIC‘NAII! - COMMUNITY 4

14,

be
1. Are you a member of the be and Flow community? " Yes. *:
. (circle one) * No. - 5
2. 'Are you (circle one) Native Indlan . ' ‘; Hij&
. s . Others . L
3.  Are you (circle a8 many as apply) Native leader . ' .
Teacher/educator = - ~ ,
Musician..
4.  Sex: Male Female. ' .
- : ) ’ N .

5. Circle your age group: .12-17 years 18-25 years 25+40 years
: < : 40-60 years Older than 60.

6. What music do you tﬂink of when people talk about Indian music?
(circle one) Country and Western Fiddle Music and Jigging
Powwow music. Other (explain). :

7. What music is played.most often in your community at the present
time? !

(circle one) Country and Western Fiddle and Jigging.

8. When is this music played? (circle as many as appropriate)

At home. Socials and dances. Special occasions. At school.
Other (please describe) :

9. What music would you like to hear played in your community.
Choose one that you like best. = Country and Western. Fiddle
Music. . Powwow. Other (describe) - - .

10.- Would you 11ke music classes 1in school7 (circle one)_ &es No.

11, What kind of music would you like to have in school music

“classes?

Country and Western Fiddle Choir Band Guitar and other.
- 12. Would you support music classes in school? (circle'one)'

Strongly Mildly Not 1nterested Against.

13. If you support music classes in school, why do you support them?

To give children something to do ‘

To give children an interest in music

To continue the Indian culture

Other reasons (explain)

Have. you perépnally ever had any mudic training? (circle one)

'Yes No.



15.
. - Native schobl Non-native school Private teacher.

16.

17.

18.

. 19l
, .

If you have had music 1eaponi, whére did you have them?

? .
What kind of instrument or music did you learn?
Piano Guitar - Fiddie - Choir Band Organ
Other (describe) . - .

Do your relat1§ee or'ffiends play an instrument (circle one)
Yes " No. .4 .

What instruments do fjour relatives and friends play?

(circle as many as you like) ) S

Flano Guitar Indian drums and rattles " Other drums
Fiddle  Organ - |  Other (describe) . .



192

MUSIC QUBSTIONNAfRE - ELEMENTARY STUDENTS t

1, Do you live on Ebb and Flow Reserve? (circle one) Yes " No

2. Are you (circle one)' Indian ‘Other

3. - Ate you (circle one) Male Female

’ \
. \
4, How old are you? ,
CP— q

5e What kind of music do you think of when people talk about Indian
music? (éircle one) '
Country and western " Fiddling and jigging

6. What kind of music is played most offén where you live? }(circle
one) . : i
Country and western Fiddle music - ~ Powwow mus}c
Another kind of music (explein) B

7. Have you ever had any music lessons? (circle one) Yes No

8. If you have had music‘lessons, who taught you? (circle one)
Relative Private teacher Friend =~ School teacher (

9. If you have had music lessons, what instrument Qr music did .you
learn? . e .
Pilano " Guitar’ Violin/fiddle Choir Band Organ

10, Would-you like to have music classes in school? (circle one)
Yes. No . .

11. What kind of music would you like to learn in school? . ¢t
Country and western Violin/fiddle Powwow Choir

Band Guitar " Another kind of music
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. Front.ier School Division,
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r ‘ T C ,‘Uepart.ment. of” Element.ary Education,
L _ o Educat.ion Building South, :
) . ;' L. ' Faculty of Education. ‘

’ o ' " Universfty of ‘Alberta.
L S : ’ Edmonton, 'i\lbert,e.

: Py : oGS

Mr, 'atx-ini Reddy, Superintendent, August '10th, 1986

\ -

1402 Nobre Dame Ave,, v S ‘ S L .. s
hinnipeg, Manitoba. o ) . ’ o Oy
fRBE 3c5 ' ' !

T

DearSir, - \>' . R : : .
(I ama Ph D. candidate in education at’ the Univer‘eity of ‘Alberta, dolng

- reseFreh in’ r.a 1ve music eduzation which apneare to be a very underduvelopud

Y area\ in native. sehooIs.

. ‘ :
I have observed t.he membere of Fbb and Flow community and partici pated -

' fn t.heir music culfural nct.ivities over t.he past, fifteen years. “any of

them ‘have . irxlicat,ed that there is a need for reseurch to be done in order
t.o promote music culture educm,inn at f.he Ebb arid Flow School« in: the, reeerw-
It is this research that I weuld like to undert.ake. ) s

‘ Since- there 48 no music program at the school I have to depend heavily

OR comunity,membere for, 1nrormation and data. However, 1 need your

: per:nission to g0 into the echeol as I will require sone time ‘with the eLude'\t.s.
R Thié would be arrangei with the pr*ncipal, at, the ccnvenience of t.he .s"hool end o

e

‘ uithout any: diemption of ~the normﬂl school evhedule.

I enclose copies -of. lettere of eupport rrom t.he Manitoba Met.iu Fedemeion
.and Mr anrence Houle, a lesding musician in ‘the comxmxdby I also enclour-
copiee of nw 1ett,ern ‘to .Chief Beaulieu of Lbb and Flow Reeerve arnd to the

principul of. the Ebb ‘and Flou School, Ebb and Flow, ‘{anitoba S
ﬂhanking you for your anticip&ted 1ntereet. in"this matt.er, 1 remain
Youre truly, : .

ml«/s‘zéww

b Hark Lea-¥cKeown, B.A. (Hons.), M. Ed-. Ph.D.(1n Pr"sres;Y-

: )
P.s. Researdh period withcommm!.t.y xnembers, 197) - 1987, 1nvustiuating music

cult.ure. P Ve R s ‘ ”
' Proposed time M the: e‘cho&l; December, 1986, and Spring s 1987 .
i . : . . . R o

Y
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DIVISION OFFICE

© August’ 28, 1986 o . .

[ - . : SN

Mr. Mark Lea-McKeown > R }
«Department of Elementary Educatlon .
‘Education Building South . i -

lty of Education :
Uﬁ!tersity of Alberta:
£d aton, Alberta >

®6 265 T | | S
'Dcar Mr..Lea—McKeown: A . L a _‘f

Thank you for dropping in to ‘se¢ me: rccenbly to discuss- ﬁﬁé7_
‘research  you are- cond \cting -in Native- Mu51cal Cultural
qucat10n4in the Ebb andFlow area. | _‘ o

H
o

It is qulbe clear from the material. that you left yith;
that you -already have the support of community ldadc
that appears - to be required now is our pcrmxss1on
work with ‘some of ' the chxldren in the Ebb and’ Flow“
The people 'who would be responsible for discussing
you and giving specific permission for work .a

“will be the. BEbb and. Flow Se¢hool Committee, an,
. Superidtendent " who will .  consult . with
- administration to. determine the guldelxnes :and
arrangements. ’ C

The Cha1rperson of the Ebb and Flow School Commxbtee \v;
Alice Mancheese. She can be .reached at (204) 448-2044 " or::
Ebb and Flow, Manitoba, ROL ORO. -The Area Superxntendenb'“
-responsible for Ebb and Flow :School is Mr.‘ Dave Yeo. Hxs o
addresd is, 121-1st Sfreet S. W., Dauphin, Manxboba, R7N. 1M9

and his telephone fumber ‘is (204) 638 6839 :

N

1402 NOTRE DAME AVENUE, WINNIPEG, MANITOBA R3E 3G5 (204) 775-9741
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. L
Mr. Lea-McKeown ?
Page 2 . ) . e

August 28, 1986

¥

I must agree that very little v;se;vch has hvvn conductod in

the area that - you have chosen., It ‘is hy view that Gl
infonmgtion you gmther could be of” value to the commun ity
and our Division and I am, Lherctonc, urging support. for

" your work from both the school. committee as well as the Arqn‘

Superintedilent afd school administration. Pleasc vefer any
Turther. communxcﬁtlon in this: matLLr dlrctl]y to (hvm.

Best v;shos [or sSuucess in your work.

Your qnnccroly,

) . , .
°
Jt_ S ((,uuj ‘ . - .
'SLr;nx Reddy - . M . .

€hicf Superintendent . Lo . -

Sy o + ) ]

SR/mls J

c.c. Mr.: Dave Yoo - e -

Mr. Allen Havard - - | .
{

Mrs. Alice Mancheese
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Departmvnt of Blemantary Education
Universitv of Albertp,

L . S Edmont.on, Alberta,
e - 766G 265 -
' ’ ' : October 9th. 1986
Mr, David Yaon. ' . - .

Area Subarintendant, .
Frontier School Dtvisinn No.u8, .,

121 ~ Int Streat S.W. Lo , o
Dawphin, thitnba. 5o ' ‘ B

R7N 1Ma . _ =

Mark Len-McKeown s doctoral disqertation reqearch tn native
‘musical cnlture in education. )

Aa Mr, Strini Reddv has indiv#ted in hiq lntter I need

‘your permission to conduct research at the Ebh and Flow Schonl' w

during Decembher, 1086 and SPring. 1987.

" The main research has -been and willibe conducted among the

| community members over a long perind. ' Since there is no formal' o
- .music education in the school, I would plan to be there for a AT

1inited time -only with. minimal disruntion of normal clhssroom

activities.

I would aonreciane hnaring from von soon as I wnuld 1ike
to raturn’tn Ebb and Flow in December. R .

1 . ! v
Yours trply. :

. Mar lLLa-McKeown.:i o S

Enc. Letter from lr. trtni Reddv Chief Sunﬁrintendant Frontier
"School Division., No. 48.
Letter to fhe Chsirmnn. Ebh and Flow School Committee.
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7 " FRONTIER seHooL DIVISION NO.48
7 .\\’

\
'AREANOFFICE -+ . f "

- Octcber 17, 1986. . : ,

¢

Mr. Mark iea—NbKemm,

} Department of Elementary Educatlon, :

University of Alberta, ‘ _
EDMONTON, Alberta. , g L N P
T6G 2G5 ~ v .

Dear Mr. Lea-McKeown:

~ Thank you for your letter of October 9-with regard to the study at
Ebb & Flow School. Please be advised that I would like to know
the dates which you propose to. carry out the study, the amount of
time that you would be spending in the school, and‘'in particular,
the amount of time. that you would requlre fram staff and . students

I do not have a problem w1th the study per se but would appreciate
. the information requested prior-to granting approval. -

~. Yours s:anerely '

M/(/&)

- David B. Yeo,
~ Area Superlnterxient’.

BY /mpz

121-18t STREET S.W. DAUPHIN, MANITOBA R7N1M9 638-6839

~

R
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~ FRONTIER SCHOOL DIVISION NO.48 , -

- AREAIIOFFICE . B

. Novenmber ]A, 1986.

)
Mr.. Mark Iea~ ‘I. o R -
Department of Elementary Education, = o o

University of Alberta . _ '
EDMINTON, Alberta. - , A L
' T6G 2G5 - R o . . .

Dear Mr. Lea-MKXeown: A
1 Thank you for your letter of October 31 with the details with regard
to the amount of time that is required for your project. Please be .
advised that you may prooeed as per your propoged dates and that = = .
the school will be expecting you. I would like to thank you for -
- providing the information that & requested and to extend to you
best wishes in your study. : ’ _

‘Yours sincerely, C ' i

- David B. Yeo, '
vi¥ea Superlnbemd/:"nt7 o

i

© 1211stSTREET S.W. DAUPHIN, MANITOBA R7N1M§ 6386839
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' Department of Elementary Education, - ¢
Coe L Fculty of Edugation;
' . University of Alberta, .
a T6G 265

.~ Auguat, 1986,
Mr Philip Coulter, Viceprincipal, . '
Mr Harvard Principal
Ebb and Flow Reserve School,
Ebb &nd Flow, Hanito& .
‘ \
Dear Sirs, ' v

As’ I diacuased over the phono with Mr, Coulter, I am a doctoral candidate
in luducat.ion at t.he Univerait.y of Alberta, I am dgin(, my disseration nqearch
- in native maieal cultural education. . .

Mcre specifically, I have been studying the. sbclo-cultural ‘activities of
the people of Ebb and Flow since 1976 through-participant observation,. especially
in the area of their musical. tradition and current misical activities,

Many yeara of research and expérience have indicated Lhat t.radit.ionnlly
based mudic cultural oducat.ion is one of the most neglected arcu of education.

I do have many friends in t.he community and find ‘that they, as well as: local
‘ leaders and musicians, . support. this study. .
\Skorder -ta promote nat.ive education based on native maicnl culture and
' current practice 1 do need your authorization for investigation in the achool.‘
My research plan has been and is as fOllONB.- )
1976 - 1987, participant observation in cultural musical activities,
1986 ~ 1987, observation of- sohool students and investigation of native music
educntion with -elementary students, in order to conclude the study.
The grades t.hat. I would like to §nvestigate are III - VI,
Thank you for your interest in thil matter.

Yours truly, %‘7 Mé /M )

Mark Lu-HcKeown, B.A. (Hona }» M.Ed., Ph.D.(ippsSgress)
cc. Superintendant; Frontier 30hool Division. ’

Englosed: copy of -letter to Chiot Alfred Beaulieu

wopy of letter from Lawrenco (Teddy Boy) Houle to Chief Beuulieu.
copy of letter from the Manitoba Hotio Federation to native leadern » edncat.oro,

and people .
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Department of Elebentary Education,
Cffice 250 B, Education Building South
‘ Faculty of Education,
. ' , o " University of Alberta.
‘ Edmonton, ALBXRTA.
. G 205

rd
¥r. Allen Hsvard, Principal,
Ebb 2n Flow School,
Ebb and Flow, Manitoba,
ROL ORO, . \ .

January 6} 1987

Dear Hr. Havard and staff of Ebb and Flw School, .

Thank you very much for supporting my research in native music culture in
educaiion both in the community and at Ebb and Flow School during Dedember, ‘1986,
Please let the teachers know of nv appreciat.ion of their co-operat.ion and give
them my warm regards.

The ql}atance received from Hr. D %\'oodcock, Hiu L] wipblo, ‘and counsellor °
Mrs. Foss, teachers who have musical knowledge, was -o!at I‘nlpnq. The native
teachers, Mrs. Nora Houle and Kr. Brian Monkman, also contrin Avaluable
information on native culture oriented education. I received the support of
all the staff and thank then, S

- 1 have had the opportunity to discuss this research with several professionals
at the Hanitoba Department of Education who have expressed & Keen interestin it.
This interest is also evident at the’ un!}nraity level and’ among native organiutiona.

Thank you nho for permission to obnrve the itinorlne mysic teacher's class
and that of Mr. Woodcock and Miss Wimble in order to conclude xy project at the
end of April and the beginning of lh,y, 1987, as these classes clto reht.e to
the eocio-nuliul behwiour of the students,

. My best wishes to you amd your autf for the Nc\O Year,. I will be seeing
you in the spring

Sincerely,

Mark Lea-McKeown, B.A. (Hons.), M.Ed., Ph.D.(Can.)

.-€c. Mr.David Yeo, Area II Superintendent, Frentier School Division # 48.

t



' . ‘1 ;‘ ' L ' '
\ ' .« V”““_‘ o v ’ 202“ P

. - August 10th, 1986
d.hie( Alfred Beaulieu,

Ebb and Flow Reserve

Eob and Flow, Manitocba,

ROL ORO o

Dear Sir, }d . . :
‘1 am a-doctoral (Ph.D. ) atudent in ucatien at the University of Albérta.
Being 4 long time resident of Manitoba, and. having spent the Last two deca
in participant observation in native people'a aoehl, educational, eR¥
musical culture, I huve realised that they have a unique talent. in, t

2

arts. The Ebb and Flow commnity has a unique style of music and haproducod

many great msiciana such as Mr Del Garneau and Teddy Boy {Lawrence) Houle. These
fiddlers and a great Jig damer, Mr Maruel Flett and the dance grodp from your
community perfromed at the cultural snd ethnic festival, Folklorama, at the Mebis
Pavilion in Winnipeg. I was a principle fiddler for this occaision and it was a
gmc experience performing: with them. e

‘ﬂg_lnsie cultural education in native communities 1n Manitoba is a very
neglofcud area and appropriate research is needed. In order to promote education
in musical culture of native people in Manitoba, I would like to do research in\
- your community the people having been friends of mine for a long time. IMhave
already done some observational work in thia area of study over the past decade - . ‘.
. among the pecple who are from Ebb and Flow Reserve by participating in their
socio—cultural activities. In order to continue and. conclude my work 1 need to
do further work in the commnity., For this, I would like to have your permission to
conduct research in tbe co-.mity.

I would like to plan to be in yonr comnity in Deoenbor, l<)86 and the spring
and summer of 1987. :

At the muestvr Mr Del Gu-nuu, I will be participating in a New Yanr'a Eve
msic perfon.mco for the dancers in your community.

) !our- truly,
‘ 2 [l
, .~ Mark Lu-l(cl(ooun

Enc. Letter from the Manitoba Metis Pederation :

- Letter from Mr Lawrence Hdule. . o A

. ' Mark Lea-McKeown, B.A.(Hons), H.E4.
' Ph.D.(in progress)
Office 445, Depb.. of Elementary, iaucnuon .
Faculty of Education, )
University of Alberta.
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Ebb and Flow, Manitoba, -
August 15th, 1986. Y

\\\-Chief Alfred Beaulieu,
Ebb and Flow Reserve,
Ebb and Flow, Manitoba.
"ROL ORO
. ! i .
" Re M;.Merk Lea—MeKeown, B.A.(Homs.), M.Ed., Ph.D.(in progress) .

Doctoral dissertation research in education within our community.

Dear Alfred,

 As I indicated Mark is a friend of mine and.is well educated in many areas, .
He is a social scientist, cross~cultural educator and also a fine violinist .
axd native style fiddler. He is well known to the native people of Manitoba -
and.in western Canada. 1 hhve known him for many years and wzﬂ@brfcrmed.
together at the seventh annuél‘Netive American Bilingual Education Conference

.in Winnipeg, May, 1979 and at the Metis Pavilion at Folklorama, 1985 and 1986,
as principle performers. |

His chosen field is education, speclalizlng in natlve culture, and teachlng.

It is extremely uncommon for & researcher to be able to perform natlve style

- music with such sk111 :
It is a great honour to have hlm, 50 well liked by the nstive people of.

- Manitoba, in our community. I recommend him to you and encourage you to
support his research work while in the communlty, trustlng that you and the
people will welcome him as a member of the family, I am confldent that
his work will contribute greatly to the promotion of natlve culture and

educatlon.s

' Hoping to see you soon.

¢g. Mr Mark Lea-McKeown ] .
_ Department of Elelmentery Education ' ‘ e |
Faculty of Education '
Universiiy of Alberta,
Edmonton, . Alberta
. T6G,2E2

P
e
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MANITOBA ME‘rls FEDERATION INC.

WINNIPEG REGION
\ - 215 - 504 MAIN STREET

WINNIPEG, MANITOBA PHONE 943.3214/3215
"R3B 188
: »
VICE PRESIDENT o
o _ \
\v . August 13, 1986
.Dear Native Leaders, Educators and ' 'S )

Native People of Manitoba

Re: Mr. Mark Lea-McKeown _
Conducting Doctoral Dissertation Research:
4 " In Native Music Education in Manitoba

Mr. Mark Lea-McKeown is an anthrbpologist, ¢ross-cultural
" educator and musician, as well as an excellent teacher
specializing in native studies and education.

He is well known as a native style fiddler.in native
communities in Manitoba and other parts of Western Canada.

As an associate member of our Federation (Winnipeg Region)
he performed fiddle music with Metis dancers at our First
Metis Folklorama Pavillion last year and this year he is
one of our principle fiddlexrs at the pavillion. Folklorama,
an ethnic and cultural festival in Manitoba, is the largest
of its kind in the world drawing a quarter of a million -
people of over a hundred ethnic orlglns during a one week
perlod

In order to promote natlve musical cultural education,
I encourage your support of Mr. Lea-McKeown's research
work at-*the University of Alberta and with native .
communities in-Manitoba. . : ¢

Yours truly,

/) : J

C'(;‘Z( s 7 /é( /o{((
Manitoba Metis Federation*Inc.‘
Claire T. Riddle
Vice-President /

Winnipeg Region
Manitoba Metis Federation Inc.

. CTR/ma °
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CHIEFS AND COUNCILLORS -~

EBB AND FLOW BAND*
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(As extracted from annuity paylists and election records. courtesy of

Ebb and Flow Band office.)

Chief
Tenaisse, #20

Penaisse, #32

v

died in 1882
Houle

Penaisse
Baptiste

Baptiste Houle

Baptiste Houle

Joseph Houle, #21

Joseph Houle, #21

Joseph Houle, #21

Joseph Houle, #21

Joseph Houle, #21}

Houle, #21.

Joseph

Joseph Houle, #21 o

Joseph Houle, #21

A\

)

Councillors Year
1875

Baptiste Houle, #19 1876 - 1882

Keeneequanash, #24 ’

James «Flett, #16 "

Pierre Houle, #20

Jos. BeauJ;amp, Sr., #2 1883 & 18R4

Keeneequanash '

James Flett

Pierre Houle ,R\

Jos. Beauchamp 1885

James Flett

Keeneequanash

Pierre Houle

Keeneequanash 1886

Pierre Houle

Keeneequanash 1887

Pierre Houle

Plerre Houle 1888

Keeneequanash

Moosequash, #31 ,

As for 1888 ‘ > 1889 - 1892

Pierre Houle 1893

Moosequash

Jos. Beauchamp

As for 1893 . 1894

Pierre Houle 1895

1

Moosequash _

William Richard, #44

Jos. Beauchamp

As for 1895 1896 -~ 1&28

Pierre Houle 1899 - 1907

William Richard



"Joseph'Hoqie = o
. Al :

stépq.upuie{ L j'fa‘, As for 1914 . - qu1915 & 1916 2

P

et

Chief'

)

K

Councillora " B ‘ 'Q‘ i Year

SN stephfﬂduie‘ . ~.A1Pierre Houle, Jr., #54 .. o .‘1908.

-+ 7 Plerre Houle, Sr., -
. William Richard gwi,;

”WiilTam Richard

v

1"Joéeﬁhfﬂouie DR ”Pierre Houle . v'\“" ;" : o 1914

)’Wiliiam Richard
2 Jos. Beauchamp, #65

f

* Joseph Houle 7 - Pierre Houle .~ - - B _‘ 1917

Jos. Beauchamp

Pierre Houle S L , ‘1909 - 1913;

Joseph Houle . as For 1917 ‘fV\ L f1918 to 1921

Joseph Houle : o 4 >.~Wiiliam Mancheese #63 R 1922

'Joseph Beauchamp died in 1921 o
Pierre Houle resigned in 1921
La- ‘\'»

No chief or councillors indicated for 1923.

‘John Baptiste Marcette, #55 Wiiliam Racette, #83‘ L1925

The chief and councillors remained the same until 1930 when thh
Marcette resigned. : : : .

‘:w1111am

. ’Abraham

In 1944

T William

. Abraham

e

‘lAhraham
Peter Baptiste, #123

Peter Baptiste;p#;i3» f<“"'Lucy Baptiste : R , p3_ 1960

ERPY

T : v . .

Mancheese _ . Wiiiiam Racgtte I 1930

4

The chief and ¢¢un611135§;zgggzhéa the 'same until 1938,

Houle, #96 z 'Wiiliam.Racette _,§; R
the chief and codncillor were appointed to- an indefinite term.
Racette resigned in. 1946.; William Mousseau’ replaced hinm.

. _’Pl
Houie e [ Wiliiam Mousseau, #100 I 1952
R 7. Frances. Baptiste, #f12y ' -

S L “ i \ 7 .
Houle = . e 'Francis Maytwayashing, #121 .. 1954 - 1956
C - " ‘Edward Houle, #120 SRR

a [N

Arthur‘Malcblm, #154; R

—

L Willie Mancheese, #113 : B
/ﬁ. " Willie Mousseau. - R

’
4

';any Baptf%te,'#li3 - : _ . _ibSﬁ




‘Chief

‘Willie_Mancheese

~Alfred Beaulieu a

{Alfred Beauliéu

" Alfred Beaulieu

Alfred Beaulieu

James: Mancheese

‘;;TheAéhiéfJand-councillbrs-remained the same uﬁtil 1976.

“Peter Baptiste

The present chief is Alfred Beaulieu.

Councillors.

Councillors‘

Alfred Beaﬁ%ﬁaﬁ #126
Jane Houle,.#&30 ‘

" -James Malcolm %105

Willie Manchees

SN s
John St. Pauly,#178 . & 4 |

Donald Baptiste

Jane Houle: _ S
John 'St. Paul R -
Norbert St. Paul, #139 - o

Ddhald‘Bébtiste'- S )

. Gladys Malcolm
‘John  St. Paul
‘Norbert: St. Paul.

*Irene Houle,’#128

James Mancheese, #161

Roy Houle, #133

"Howard Houle, #248

Joseph Baptiste, #230
Arnold Baptiste, #232

John St. Paul o .

Alfred Beaulieu
Donald ‘Baptiste
Howard Houle
George Malcolm

208 .

Yéat

1962

1964

1966

1968

1972

1976

Donald Baptiste is one of the '
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e ©~ TABLE6.10 . L r
&, : } . “
|  DEMOGRAPHIC_CHARACTERISTICS OF EBB AND FLOW SCHOOL
» ‘ Y“g‘ i . . _'} L . . - ’ ' )
STAFF' SAMPLE ' o
T - -
T : : S0 o= 13 ‘
RS . Number (%)
Domicile  Ebb and Flow 7 53.8
© Other 5 385
. No Answer 1 7.7 ™
' . Pay
Ancestry Native Indian ' o 2 15,4
- Other e e 11 84.6
Profession Teacher 7 o 53._8 '
Teacher and Musician , 3 L \273\;\ ‘
Teacheg, musician, native leader - 1 . B
Musician ‘ IR 1 7.7 T
No Re‘spons_e 1 7.7
Age 18 - 25 5 38.5
L 25 - 40 4 30.7
40 - 60 4 30.7 .
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' TABLE 6.11 .

SCHOOL_STAFE RESPONSES TO MUSIC QUESTIONS -

f
3
Ao ,
x : -
- IS

f ' n 2 13
_ <J, Number - (R) -
B S RN : .

Perceptions of what constitutes Fiddle . “§ 6 46.2
~Indian music = . . - Pow Wow . 6 46.2
: ' e , Country, Western' : . ‘
" and Fiddle i 1 , 7.7
_ . - . j - : -
Music most commonly heard in Count;yvén£%Weétérn 7 .53.8
" the community : _ _ Fiddling 4 30.8
A . ‘. _No response 2 15.4
‘Music scheol staff would =~~~ Fiddling v 3 , i23.1
prefer to hear - . Country and Western 3 ‘ 23.1
: : ‘ " Rock and other - 7 53.8
Supporﬁ for school music. ) Strong support - 11 - 84.6
classes B ' Mild support - 1 707
: - No interest _ oo 7.7
Staff music fraining ‘ . Some - 77 53.8
T None , 6 46,2
(—' L. . B L - )




