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Tt wo. s oTHE ESSENCE AND RELEVANCY OF THE PROBLEM.. ~ .~ .
e K 'ijntroduction

As a result of the 1nf1ux of educat1ona1 1nnovat1ons over the .

n 'f*past two decades, consaderable attent1om has been focused on ga1n1ng

f7f“an understandlng of what 1s actua]]y 1nvo1ved 1n the 1mp1ementat10n of -

-

.1;f::a change effort The purpose under1y1ng the maJor1ty of such stud1es'

o has been to determlne: the extent to which actua] use of [an]

f;?1nnovat1on corresponds to 1ntended or pTanned use'P (Fu]]an & Pomﬁret :

b_1977 - p. 240) and to d1scover factors and cond1t1ons wh1ch fac111tate"
.y{the fa1thfu1 usage of 1nnovat1ons 1n c]assrooms.; Dur1ng the 1ast fewar‘f”

hyears, however,,there has been 5 grow1ng concern about tﬁe w1sdmn off;]:

“l‘41nvest1gat1ng"1mp1ementat1on. a1most exc]us1ve1y from a f1de11ty

ulperspect1ve Ind1v1dua1s have' begun to questlon the c0mm0n1y made- .
:iassumpt1on that teachers are pass1ve rec1p1ents “of change and
'5:therefore once a dec1s1on to- adopt an educat1onaT’change is made 1t

-fw111 1nvar1ab1y appear 1n pract1ce

Conne]]y and Ben Peretz (1980) stress that research'ys and

“»+developers of curr:cu1ar 1nnovat1ogs need to recognlze'"that teachers¥‘"

ﬁfdo not neutra11y 1mp1ement prggrammes, they develop programmes of

’"~study for the1r c1assroons by adaptat1on, trans]at1on, and Q_”
o ‘mod1f1cat1on of g1ven programmes and research f1nd1ngs,_they may even g{
‘:‘ o .‘ . et :,'_' L' -l : | -a\ [.~ ) g :. o ..’. {p.‘



& ’ . I - S L ).'
,deve]op the1r own - currﬁcu]un mater1als" _(p. 95)—7. Th1s v1ew is

-_supported by nunerous research efforts wh1ch have found ev1dence

1nd1cat1ng that many" edUCat1‘bnaT 1nnovat1ons faﬂ to become

--._aestabhshed accordmg to the cr1ter1a proposed by the deve]opers of _
\ _
the 1ntended changes (Berman & HcLaughhn, 1976 FuHan & Pomfret

Irv

'1977 Good]ad K]em &Assoc1ates, 1970)

\ Accordmg to Sarason (1982) those who are respons1b1e for ~
'1ntroduc1ng 1nnovat1ons at the schoo] 'leve] must be ever mm‘dfu] of <
'the fact ‘that educat1ona1 change depends on what 1nd1v1dua'| teachers;.

'_4do and thmk (p. 232) ‘ He contends that to- d1sregard the subJectwe o
. rea11ty of change drast1ca11y reduces the chance of rea] change ever
_'voccurrmg Th1s 1dea that teaohers p1ay a’ cruc1a1 ‘role 1n S

: ".1mp1ementat1on is: emphas1zed by Berry, Fr1esen, and Hersom (4971) who .

: .';’suggest that " % the rea] maker of curr1cu1um,,the dec1der of
..:dec1smns the answerer of questwns, 1s the te'acher in the c1assroom
: -:after the doOr 1s closed“ (p 4) S T Lo |

The f1de1 rty approach to ]mplementatwn 1s further cha'Henged by

.

"-,_.:,'1nd1v1duals who fee'l that certam nusperceptwﬂs ex1st about

""..:-11mp1ement t1on Gephart (C1ted b_y Owens & Haenn, 1977) strong1y

Tl a-s'sro

i-~r.e_3elcts he not'lon that 1nnovat1o€s can be rephcated 1n different
S w1th teachers of varymg capab111ty and 1nterest 1n the
;.1nnova" on, In h op1n1on S -
".T e behef that‘ greater program f1dthy wﬂ'l resu]t M more
~ ~positive . student. and ‘program outcomes 1s fallacious. This myth
ssumés that - thé demonstratwn ‘model ‘being - replicated is. the «
. Jideal.: -In. reath_. no model " is perfect, -at best, it is only 3
work1ng~ gu1de based- on- procedures which . were demonstrab1y

"o . .effective- in: one ‘or more pilot: testing .sites. "Therefore, there

v ~/."can ‘be . Ro. asswance that high fidelity imp‘rementation will, y1e1d
Jan [ any better results than those bbtavned from a. 1ess faithfu'l sfte.,‘ :

"i'.(pp 6 7) AR ;

. . o . - . s Ao
ro o R . S . .
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Th1s v1ew is. supported by- I‘he] (1973) who advocates that "at best the

'g1ven curr1cu1um is a resource for teachers e further curr1cu1um

N p]anmng is called" for at the. c1assr00m level to dJust 1t to the

children” (p 109-) The f1nd1ngs of the Rand Change _ gent Study wh1ch

_vw.focused on the 1mp1ementat1on of 'loca1 1nnovat1ons de_‘onstrate strong‘

' ;_agreement w1th the foregomg, pos1t1ons Researchers

where 1mp1ementat1on was successful and where s1gn f1cant change

“in_ participant attitudes, skills, and  behaviours \ occurred,
'lmplementation was characterized by a -process. of \mutual
adaptation in which project goa]s and méthods were modified to
~ suit the needsand interests of the local staff -and ] wh1th that
"staff changed . to meet the requ1rements of the pro@ ct
(McLauthn 1976, P 169)

.. N ‘?z
.'l'leed '-for-'the.bshtudy SR e \ o

=

LS

whﬂe much research energy has been concentrated on determ1n1ng’

"'5,-,:"the éxtent to wh1ch .an Jnnovat1on 1n pract1ce matches the deveToper s |
ndeal 11tt1e has been done to d1scern the ways in wh1ch teachers :

- adapt new approaches or- programs to su1t the1r own teachmg

: s1t1at1ons Haﬂ and Loucks (1981) contend that a deeper understandmg
' of the phenomenon of 1mp‘lementat10n warrants stud1es wh1ch focusb

‘spec1f1ca11y on: adaptat1on and - the factors wh1ch mot1vate th1s

process It is the1r behef that such research g1ves prom1se of

v provadmg 1nformat1on pertment to the rephcat‘lon/adaptat\on 1ssue

I

wh1ch wﬂ] ass1st educatmmsts who are resp0ns1b]e for p]anmng

).

. change efforts L - o f_'x"

: e

Consequent]y, th1s study was des1gngd to exp]ore the d1fferent

o ways 1n yhzch geachers adapt a new curr1cu1un an he1r reasons for

makmg such adaptatmns The study a’léo gave s1gmf1cant consideratwnf

! L . Lo .
PO .o . : o,

fiscovered tha’t .

R A



1nnovat1on, an aspect wh1ch the 11terature reveaTs has not been

. 1mp1ementat1on of a change effort It was.’ hoped that the 1nformat1on

- _;v'.k'n'owT edge \

uadaptatmns teachers made 1n a new curr1cu1um .when 1mp1ement1ng 1t in
U“f.thelr -own c]assrooms with a partlcular group of ,students Equa] y

A' 1mportant were the reasons why teachers felt such adaptations we e’

S
; 1mp1ementat1on of a. curr1cu1um in that subject area f**w«.

L : . . i ’ PR . ) e O o
. T SR R 4
L . . o . . o D . .. . R A . "

v B

* to the poss1b1e effect that a teacher S, sense of comfort w1th the

teachmg of a subJect could have on »the 1mp]ementat1on of -an’ '—f [ S

b' i_'_--stud1ed in reTat1on to the obange process The fact that teachers" -
“p’lay a cruc‘ial roTe dur1ng 1mp1ementat1on (FuTTan, 1982 Sarason,-'?.'-. |

: _1982), 1ndtcates the need for understandmg the potent1a1 infTuence of SRR

Y

-"d1fferent personal characterlst1cs of the teacher on the

gamed from the study WOlﬂd add a new d1mens1on t6 our present

out 1mp1ementat1 on.

-

"' Purpose of "*th'e;Study’ Ot

The prlmary purpose of th1s study was to-’lnvest1gate the kinds of.

’ necessary An attempt was a]so made to d1scover any concerns teachers

-experlenced due' to the 1mp1ementat10n of the curritulum The f1na1»'

purpose of the study was to expTore the poss1b1e 1nf1uence of a .

- teacher S sense of comfort w‘ith the teaching of.]anguage arts on the :

L It was expected that the anaTysis of the data gathered dur'lng thev

| study would prov1de answers to the foTTom ng questions

1. Nhere does a teacher s sense of comfort with the teaching of

\\

a subJect area. 0r1ginate" o L e N



s 1mp1ement1ng a new curr1cu1um 1n the same subject area’

’ arts curr1cu1um

e ’ : . .. . | o a . A
L . . T v e : P S 5: !

2. . Is there a re]at1o°nsh1p between teachers" sense. of comfort

”A.with a subJect area and the concerns that they exper1ence about |

3. Is there a re1at1onsh1p between teachers ' sense of comfort,.

with a subject area- and ‘the k1nds of adaptatwns that they make

P o .

in a new curr1cu1um 1n the same subJect area? e

4, Is there a re]at1$.h1p between teachers reasons for- -
. B e

*

' -adapt1 ng a new curr1cu1um>and the concems they exper‘rence durlng'
~ the actua1 1mp1ementat1on of ‘the curhcu]um" 5

e

o " .~ Definition of Terms

The foHowing are def1mt1ons of “terms as they are used in the

study _ S . R :
Cu(ncu]ulr This term 1s used to descr1be a wr1tten document

whlch 1nd1cates what 1is to be taught and how 1t is to be taught. The'

Expressways Program is referred ‘to throughout the study as a ]anguage'_

Implanentation' This term is used to descr1be the phase of the

"change process which 1nvo]ves the experaences o/puttmg an 1dea or .

program into pract1ce v
Adagtatmn. Th1s term is used to descmbe ‘a change in wha‘t is

spec1f1ed to be. taught or how it is to be taught It may 1nc1ude _

. additions, de]etwns, and mod1f1cat1ons to a curr1cu1um ‘“\& L
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: L 0verv1ew of the Study A ¥

The samp]e was composed oT 36 eT ementary teacﬁers from fOur runaT

Ve

""",_schoo] d1str1cts in New Brunsw1ck These 1nd1v1dua1$ were selected on,."

" the ba51s of the1r professed sense of’xcomfort w1th the teaching ofb

--.ITanguage

;S a"d QFOUP‘-’d' accordmgly to fac111tate compamsons of

'_-.l‘v‘ The veh1c1e used f.o 1nvest1gate 1mpiementat1’on conce:ns and k'mds A
- of‘ curr1cu1um adaptatwns was the Expres.sways Progéram,‘ a Tanguage art; -
_"L-v ' qurr1cu1um be1ng 1mp1emen’ted in ‘the eTemen‘t:ary schoo]s throughfout theJ
:' . schoo] d1str1cts 1nv01ved m the stud;w x” ) , b ~';V,*‘l'

/\iy Three types of 1nstruments were deveToped to gather data f o

.

pertammg to the research quest1ons under]ymgathe study - ..sense _of

comfort survey, an 1nterv1ew schedule,,and quest:onna1res.\ ’The sense
‘- '.‘ . Q : ; v *" . "" , ,:»
of comfort survey was admmstered *to aH“ e'lementary cTassroom % o

teachers in the four schoo] d1str1cts. It required t‘eachers to\ pTace

\
te

“_‘ e1ght subjects on a contmuum rangmg from'

comfortab?e. The 1ntervrew schedu]e was used mth on1y the 36

o r

teachers chosen as~the study sample.g It was made up of three dmt{

e e T el R O
sectwns, each focusmg on a. maJor tOPw of -t ."Cle'”‘;f-i"}?f'the“f'g}

i sense of comfort w)th subJects, . 1mp1ementa wn concerns, _ and

curr1cu1um adaptatlons.,’ Once thet,'interviews were completed

v

questionnawes were designed‘ based on data gained from these‘ -

I;.'

sesswns._‘, The same 36 teachers who p,artlc:ipated ln ehe 1‘nterv1ews
) were aTSo asked to complete quest1onna1res. : The questionnaires wh1ch

. } ‘.‘ ."n".' B

. %cused on sense of comfort Jmplementation conce'rns, and reaso_s‘._;for v

- adaptatmns, reqmred teachers to rank ftems according to thef r degre'

Lo ! .t“» - i- Ol . R : . -
. e U . . e L .‘ L T - < . e

: @ = v L.
U R S



St

. For tﬁ purpose of th1s ,study‘ the fo]]ownng assumptwns have been

et o o K or o .

'.3'.?’-_ Teacher‘s can recaH the adaptatwns wh1ch they have made 1n

of— 1mportance or 1nf1uence. Ihe quest1onna1reuerta1n1ng to L o

; curr‘lcwlrum adaptatmns 1nc]uded descr1pt1ons of adap’t‘twns and a

SO

f1ve pomt"hkert- sca]e f'or respondents to 1nd1cate the Tevel of

frequency w1th wh1ch they made such ada%atmns e . _"'.:'

r:, .= .o L -~ . . ot L RN
- E R ol ) ’
. . 3. LA :

.o . L= BRI . % -
x . O - Y
e : N ' . : : . :
. -

~

O . KA . - B SR
: ¥

\made. P S S

P ’

SRR There are recogmzab1e d1fferences in teachers _ Sense of

« -' - ‘.‘ . ‘-. . “' 3

comfort with’ a: subqect area.‘. O S L

iz

”2 Teachers adapt curr1cula in a varlety of ways andnn varymg

: KFSE
b P 3 . b . ."‘-,
. S “ (U . . . o . -
LRI Vo

."»’degrees., . - Gyt e '-a;’

i

2 curr1cu1um and t‘ﬁe reasons why they. ma,e the adaptatwns.

et e o Linitations of the Study.

>

3 )
. ';: 'Q- <o Cav
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-"'f‘;' ol In th1s studx the fo]10w1 ng ’I1m1 tatlons must be recognizeq

,__._41 Teachers may have var1ed m the'lr ab1hty to recaH and

\ " .

descr1be the k1nds of adaptatmns they had made m the language arts

Le . e

el
5;'.’.

. 1 "‘._’._(‘_,i'_ f,' S ‘ * ) o3 - . o o

e

curricu]um. It 1s aLso qu1te possitﬂe that the1r responses were

& inf‘luenced by what they assumed wbuld%e defens1b1e adaptatwns.,' .

* e

) A maJor &Gﬁ:lon of the 1nfq ation y1e1d was “the result of &

LN .

§tructured 1nterv1ew. Interv1ews, hke a1] data coHectwn techmques, -

have the1r weaknesses. F0r examp]e, ,there 1s the euestwn of the

a2 '0

researcher ‘s intermewmg; skﬂls and the problem of:- the accuracy of

-
.‘4 .

€ o a7 oW Assumptians o - R

.'n..
oYy

foud
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- sel f/—:repprti'ng-""by 'the resdondents Th% pﬂot test was conducted in an‘

attempt to 1mprove- the researcher s ab1hty to deve]op a rapport with
. '"":-'respondents and to probe for vahd responses

| 3;_ Because the 1nd1v1dua1s in the study samp]e were 11m1ted to

v'_e1ementary schoo] teachers who were 1mp1ement1ng a 1anguage arts |

"curr1cu1um, the f1nd1ngs of the study may not be generahzab]e to

'V'another subJect area br to ‘teachers at other grade 1eve1s_'f‘:_"

“4_. There may be a. s1gmf1cant gap between what. teachers

perce1ve, themse]ves to do in re]atwn to curchu1um adaptatwns and
{ = .

‘o what 1n fact they pract1se in the c]assroom

€ . % significance of the Study

.;V"ff;‘" Smce few stud1es have focused spec1f1ca]‘ly on how teachers adapt'

-

educatwna] 1nnovat1ons, th1s study should contribute to a greater%.-'

. ™
-

u‘nderstandmg of th1s process of adaptat1on ‘as. weH as some 1s?es
re]ai?d to 1mp'tementat1on Furthermore, because of its explora ory

nature, the study cou]d identify. var1ab1es or relat1onsh1ps that serve

~

as- st1mu11 to generate further research on adaptatwn or another

aspect of 1mp1em.entation ] v . o .

Th1s study cou]d have 1mp11cat1ons for the des1gn of professmna] _
deve]opment ac,thuues prov1ded to facihtate the 1mp1ementation of
var1ous 1nnovat1ons The 1nformat1on ga1ned in re1at10n —to the vb

- -concerns tqchers\expemenced both pr1or to and during the »
1mp1ementat1on Of a new curr1cu1um may suggest the k1nds of a%gkdtance_'
»:t;r

teachei*s f1nd most benefimal ~and’ the time at wh1ch they prefer to'

S il

W recewe that ass1stance, B S g

P . 2 - o
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_d1scussed w

.._teui'her.s 'h'av,e»a e

. adaptat1ons

b
" The ﬁndmgs of th1s study couId prove to be vaIuabIe to

1nd1v1duaIs whg engage 1n curr1cu"|um deveIopment They may suggest

‘the need to deveIop aIternatwe curr1cuIa to accommodate part1cu'|ar

kinds of adaptatwns made “by d1fferd’nt teachers o ' o i

The reqmrement that part1c1pants in the study reflect .on the‘

’ k1nds of adaptatmns they had made in a curriculum and Ehe reasons

which motivated such changes could prove “to be bene/1c1a] to them in

# eaching. by raising their level of  consciousness
regarding this ssue. BT e \
» Y L — . . . AN

‘Organization of the Study .. ~ =

e

Th1s chapter has presented séme of the research wh1ch Ied to the

-formuIatwn of thﬁrﬂsearch prob]em and a general overv1ew of the
o ,.study . The purposes -of. the study were outhned and the spec1f1c_

- research qu95t1ons were dehneated Def1mt1ons o‘F terms’ used .in the-

..

o »study were prov1ded and the I1m1tat1ons and assumpt1ons under]ymg the ;

§

- ﬁstudy were descr1bed The s1gn1f1cance of the study was aIso

Ll
‘a,.

e o |
Chapter I ‘"drESents a rev1ew of the I1terature as. a background

for the st}%y‘f -j;{ﬂe ﬁ” t sect1on d1scusses k1nds of adaptat1ons wh1ch'

-'s-‘
~‘|n var1ous educatwnaI 1nnovat1ons, while the

ook
.second sect1on outhnes var1ous reasons wh1ch may have motwated such '

R

N
‘

Chapter III descr1bes the des1gn of the study and the, deve]opment

| - of - the measurlng 1nstruments Characterlstlcs of the study sampIe are

prov1ded as weII as the means by wh1ch teachers were: se]ected -to

Y
lt
-k, -



‘ o _ ‘ 10
- become harticipants fn the study : Resu]ts of the p110t study and the,
'procedure used to col]ect and analyze the data are reported

Chapter - IV presents 1n tabular and wr1tten form the f1nd1ngs of'
the }nvest1gat1on as they re1ate to the research quest1ons —

Chapter Vv conta1ns a- summary of the study and the conclus1ons :
'drawn from the f1nd1ngs ' Recommendat1ons for teacher educat1on

curr1cu]um development, and further research are also prov1ded

L

- » S
: . .: i PR S
N [ .
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e
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a

Amade in var1ous 1nnovat1ons,»and second to promote an awareness of &

' the factors that have mot1vated _such adaptat1ons : Consequenﬂv, for

purposes of - c]ar1f1cat1on the ﬁndmgs -are organwed in two maJor

sect1ons‘Lccord1ng to the estabhshed obJectwes

s

same aspect of educat1ona1 change, there are on]y 3 11m1ted nunber R

-

- -\,

1nnovat10ns to su1t the1r own teachmg s1tuat1ons For .th1s reason,

R

' _'to assess the degree to wh1ch -an. 1nnovat1on s operatwna] form

: ' '._: . j’ T ® o
o | - - v ’&' :
Co o CHAPTER IITC e
';e‘ - ':
et REVIEH OF RELATED LITERATURE AND RESEARCH e
: : BN
;. Introduction. . .o o lel
b . . ‘_ : b . v"- ‘
-This rev1ew of the 11terature related to 1nst1t'._ 'ng 11nnovat1on5'ﬁ5‘f. SRR
_ 1n educatwna]“ systems has two bas1c objectwes - first, to foster an’_f. :

o understandmg of the d1fferent kmds of adaptat'lons that teachers have

A]though there 1s an abund.ance of stud1es that have 1nvest1gated o
‘.-~_bwh1ch have focused spec1f1ca11y on how ‘teachers adapt educat1ona1

 studdes w1th a f1de1},ty orlentatwn in wh1ch researchers endeavoured BTSN

‘.corresponded to the deve]oper s 1nt(ended form we»e a] so rev1ewed as'_

'rwé’l as’ research that examlned spec1f1c approaches to educat1ona1

‘_-}change Informatwn re]atmg to adap._tatwns made 1n 1nnovat1ons or

-reasons for such occurrences was extrapo]ated and reported 1n this.--f

. chapter R '_ Sl _ e
2 L L B R
P M
SN o L
A 3y ". “ . \ ‘. . ._D
v M) L 3
e.‘ 1% & . °
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BNy Lo Kinds* of Adaptations
jy ‘[ . 2

exper1enced the 1nf1ux of numerous educatwona1

1nnovat1ons.

Ovér the past sever(] decades schoo]s throughout the world have

A bas1c

assumpt1on cunnonly' assoc1ated w1th the maJor1ty of such change ?ggf’

. 9

efforts was that, once dwstnnct and schoo1 adm1n1strators or. the*f‘*’

deS1gnated users“agreed to the adopt1on of an: 1nnovat10n, 1t wou]d be

“i

1mp1emented automatlcally W1thout local

-

[

.
.

\ .

extens1ve rev1ew of research and 11terature conCerned w1th educatnona]

=

”

"f change proved that th1s assumpt1on was erroneOUS,

Inafact the\rev1ew

revea1ed var1ous adaptat1ons that teachers have made 1n..d1fferent

' aspects of particu]an»1nnovat1ons

B of each are ev1dent

~.

..

. i

understand1ng of these adaptat1ons, the author grouped them 1nto sLx

maJor*categor1es

PN

N

demarcat1on among the categor1es, the d1st1ngu1sh1ng character1st1cs

~ . g . EEN -

The pr1nc1pa1 dvfference between goals and ob3ect1ves lies 1n}p"

Modifications in. Goals ‘or-Objectives -
& 1ﬂ£f>"z'f‘.v_. e f,i;‘fé

s to more ammedlate and prec13e outcomes to be reached

FTSt}}'{ 1s 1mposS1b1e to spec1fy" (Za1s, 1976 p 307)

blwhat poznt on the cont1nuum'an obJect1ve becomes a goa1

."&

Although there 1s an absence of c]ear 11nes of

-~ s

"At prec1se1y

[howevar],

Consequent1y,”¥3

;'there are studles of the 1mpIementat10n of innovations 1n wh1ch

4.
'D A

.researchers use theseﬂconcepts 1nterchengeab1y.

BN

-

'

s1te mod1f1catoons. ;]Anff747

)

In order to fac111tate @;:»e=ﬂ4

r."

W

5 -the1n;degree of spec1f1c1ty,-wrth the Iatter 1n most cases referr1ng .o
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Dur1ng the 19503 and 19605 severa] educatlonal acts were passed

L -._r_m the Umted States wh1ch preC1p1tated tbe des1gn of federa1 seed

i . -13

money progr‘ams to 1ntroduce and promote change 1n educat‘lonai

’ "'Practlces (Berman &, McLaugh‘lln, 1976) In an attempt to assess the-'r

"_‘"outcomes of efforts to 1mp1ement these federa]]y sponsored proaects’

:_’"the Rand Change Agent Study, an extenswe research pro;ect supported e

by the Umted States 0ff1ce of Educ‘atmn, found ‘:hat teachers changed

'V".pro,]ect goals 1n a var1ety of ways‘Thls wagl

| "'the case study component of the Rand S wh1ch focused on 29

prOJects 1n 25 schoo] d1str1cts (Greenwoo b ,ann

2

',_‘Interv1ews and observat‘lons revealed that when teac‘ners reahz\d they_;"'

".“;f‘comd not acqu1re spec1f1c skﬂls and behavmurs as qu1ck]y as hadf -

--been targeted they made reductlons* 1n those goals reqmrmg

part1cu1ar1y ev1dent 1n

& McLaugh] i n, 1975)

',_' _sigmﬁcant amounts of change on the part of 1nvo1ved personnel Th1s-ﬁ".‘

. LY

was- usual‘ly accomplished by e1ther redef1n1ng part1cu1ar goa]s 1n more;:__-}'l"

"';genera1 terms or om1tt1ng some of the goafs st1pu]ated by the S

' ,deve1opers of the 1nnovat1on ' In cases where the goa]s of an;.i'-:'

""1nnovat1o‘h were not spec1f1c they were frequent]y d1sregarded Stﬂ]_.‘ :

' “;'other mod1 f1cat1ons were made in orgamzatwnéT goa]s to accomnodate_'..?.f,

\'"the reahtles of d:fferent schoo]s ' R /3 T

\

G < For a two-year per1od 1n the m1d 19705 MesserSchmdt (1979)

"':';jfoﬂowed close‘ly the 1nnovat1ve efforts of a newly formed d1str1ct to-'au

1mp1ement an E‘xper1menta1 Schools pro,]ect funded by the federal

' hgovernment The case stud_y descr1bed how the fwe maJor goa]s of the_, -

_,_f_‘;:pro,]ect were adapted durmg that per1od of t1me One of the goalsf':’"‘

"__‘an outstandmg 'local concern Another goal wh'ich des1gnated prov1d1ng' o

o fffpertammg to career educat1on was g1ven pr1or1ty becaUSe 1t reﬂected‘:l.v‘
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speC1a1 serv1ces to students was adJusted to s1gmfy strictly gu1dance

counse'l"hng R _ " T _ Lo s

.

='{'-By the end of the fh‘St year of 1mp‘1ementat1on the goals of
- involving. the -citizenry “and’ of coordmatmg programsfhad ‘been. ¢
- modified- and . redefined as® 1dea'l1sm cencerning ‘the .nature of the -
- new-"district wore off and . as m0re pragmatu: and mned'late
_obJectwes emerged (pp 76 77) “, A e

In ‘an attemot to determ1 ne’ how effect‘lve]y 1nnovat1ve pract1ces

= ;~'_".,:supp0rted by federa"l prognams were d1ssemmated Hubef‘man and Mﬂes 8

(]984) conducted extenswe f1eld stud1e’§ at 12 part1c1pat1ng 51tes

a f_The1r f1nd1ngs 1nd1cated that adaptatwns were made 1n the key aspects

_‘t:or goals of the pro,]ects‘-. l’n ehe overreachmg proaects wh1ch° were _' '

NE

".‘:'sorganizatwnaﬂy amb1t1ous and p]aced great demands on the teachers,

‘_!goa]s were adapted wh1ch 1ead to more mechamzatwn and structure

'j_f:i"that streamhned procedures and ’Iowered persona1 1nvolvement (p

‘.-"147) : At sites where prOJects f1t poor1y w1th orgamzatwna] norms

& -

'_A'j“-:_and procedures, many 1d1osyncrat1c changes were made in the proppsed

-'; goa]s to aHev*oate s1tuat1ona] constramts In two d1str1cts, pr;oject

lv.

' A'goals were dramat1ca11y reduced when 1mp1ementat1on of the prdJects

| ""-j‘was 1n1t1a11y attempted but then partuﬂ]y re1nstated when

. ";i‘admun strators e L l?,':”,

evidence to 1nd1Cate that ‘eachers were actuaﬂy integratjng the

Sy
oo

"i‘f}acﬁmn1strators began to worj more c]ose]y with project users._;.-'
"y .”*‘ﬁl ".
-V-Interestmg]_y enough on1y very mnor mod1ficatiops wer 'fhade 1n the

)

'-‘"}'{’_.,-,goa1s of those proaects that were str‘rctly monf‘tored by bu11d1ng-1eve.1

’m“ . & P . Rt

o o "V e

Hamﬂton (1975) traced the responses of two Scottish schoo]s to

the adoptmn of an 1ntegrated sc1ence curr1cu1umand discovered 'Htt]e

. ,‘ﬁ
vamous sc1ences~ = The findmgs revea’fed that qne school haq, o@y a ".
: I 3‘ L o
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superf1c1a1 k‘"d °f«1nte££§t1on and thét over a per1od of t1me theff

other schbo] reverted to teach1ng phys1cs, chem1stry, and b1ology asf?

e

new sc1ence curr1culum had been s1gn1f1cant1y mod1f1ed

;*'separate subJects In both cases, the maJor under1y1ng goal of thegf

In the hope of captur1ng the ciassroom teacher s perspect1ve onjf;

'-‘; used as part of the soc1a1 stud1es curr1cu]um H1s f1e1d work

Jd‘part of the bas1c ph1losophy on whqch the k1t was deve]oped, the

- ut111zat1on of th1s part1cu]ar pedagoguca1 strategy

4

. : : o RS ol
than on process sk1lls - f '“fj:;ip:f'_.::f. L Tﬁ{?

ey .‘

Nhen McCutcheon (1980) stud1ed how e]ementary teachers d1d the1r;%‘

changé Boag (19801q§pent three months w1th two grade two teachers as5<

i ':__ 1nd1cated that desplte the fact that an 1nqu1ry teaching approach wasﬁff

‘ teachers focused attent1on on competency (1 €. ; r1ght answers) rather”;”

.

1nstruct10na1 and currxcu?um p]ann1ng she made a s1m11ar observat1on.1_f

_4‘# Teachers stated that a]though d1scovery 1earn1ng was a maJor goa]

many of the pub11shed sc1ence and soc1a1 stud1es programs, the 1im1ted-;{

t1me a]]otted for the teach1ng of these subJects precLuded the¢,:a'“'

. 3

In h1s study wh]ch exp]ored the re1at1onsh1p between teacher ;3“

empha51s teachers gave to speC1f1c language arts obaect1ves was

be11efs and curr1cu1um 1mp1ementat1on, K1mpston (1985) found that the'pﬁ

’ s1gn1f1cant1y d1fferent from that stipulated by the dlstr1ct Th1s;f;

1ack of congruence between actua1 and spec1f1ed teach1ng emphas1s wasf*

. S

A?} espec1aT1y ev1dent at the Junlor and sen1or h1gh grade 1eve1s

- R

T - e [ ul : 39‘. SR
. T - ! E :
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The term content has been broad]y mterpreted bj researchers who

;:-‘.'.,_"have tr1ed to ga1n a greater understandmg of the d_ynarmcs of

: ,';’_“educatwnal change Concepts”pmnmp‘les, subJect matter tImts of

‘?been referred to as’ content

- :"'to 1mp1ement a comprehenswe read1 ng 1ntervent1on program d1scovere?

' 5",-'-‘-‘that teachers made a var1ety of ‘adaptatwns in the ‘fontent of " the i

' 'v"j_.'-a part1cu1ar umt

:..f'"study, )and the veh1c1e or means»-t,{j'for conmumcatmg knowledge have aT]

Huberman and Mﬂes (1984) 4

LN

s

"’-;':_‘,_program They T%t out smaH sectwns of d1fferent umts, ehmmated

o .---‘_f;the samé. f1e]d study comp’onent of a 1arger research P'”°Je°t ““be""‘a"
and Mﬂes focused on the requnses of severaT elementary schooTs to a

'“""_"-"':supplementarﬁlsomal stud1es curr1cu’rum deveToped especral’ly for their

| "'v',."d1str1ct They lTearned that teacher supp]emented the curr1cu1um with

.mstructwna] actW1t1es and resource materra]s, rearranged *the

’\'- X

':f-f-sequence of act1v1t1es that were at a higher Tevel than students coqu

/'.'ﬂhandTe and oct:asiona]ly reverted to the use of famihar content

The 1ntrodUCt1on of the Kanata K1t 2 as part of the provincial

:A;:"ﬁsoc1a1 studies program m A]berta oafforded Boag (]980) QNd Odynak

.'.?fr_'."(]gm) the opportumty to conduct 1n-depth f1e1d studies to determine

'~_~"how severaT teachers used th1s resource k1t 1n their social studies

> ';.‘classes Both researchers reported/ythat two significant*kinds of

"._-"-.’j"adap’tatwns were frequently made in the prescribed content, They |

‘,:'1n the1r stud_y of a d'istr1ct 's attempt

'earranged sequences of the subJect maf-te" I“. '

observed that teachers made reductions in- the subject matter

devempers had indicated woqld be appropriate for speciﬁc gride
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. .-~

leve“ls m order to ehmmate the problem of 1nformat1on over]oad for :
“ ‘students and that they changed some content because of 1ts 1ack of‘:
'.'relevancy to the needs and 1nterests of young chﬂdren or because somev
' concepts were too abstract for students to quy understand _ W
Dur1ng the 19705 a d1agnost1c/prescr1pt1ve approach to read1ng
"f,-anstructwn was be1ng promoted as an effectwe means of 1mprovmg a
V".student,s readlng ach1evement | In a sunmary of the f1nd1ngs of' a
'f1eld study that exam1ned the 1mp1ementat1on process of s1x such
',read1ng proaects 1n centra] c1ty school d1str1cts in the Umted |
'_-States, N1rt (-1-‘978) stated that schoo]s s1gn1f1cant1y mod1f1ed

'conlnerc_lal readmg systems accordmg to their own. perceptmns of

+

EY

"student_s needs Instead of us1ng a"l'l the prov1ded cdnwonents of a

rea’ding- system,- teachers often e'lected to 1mp1ement e1ther one

component or another For exampie, some teachers chose to use the
. word attack component and to om1t the study skﬂ1s com%onent whﬂe o
_',other 1nd1v1dua1s dec1ded to do 3ust the oppos1te Accordmg to w1rt
adaptatlons in content were not restr1cted solely to the se]ect'loh of

the core components Many teachers made further mod1f1cat1ons w1th1n _

‘s

the components by using only part1cu1ar Sections with their students R

%

McCutcheon (1980), in her 'study of how teachers p]anned

doc'u'm'ented severa1 kinds of adaptatwns that teachers made in the -
y “x

vcontent of . d1fferent curricula. The deletion of content children

s a]ready knew, the 1ntroduct1on of toplcs in sc1ence, social stud1es,‘

ylanguage,_v and art which were of part1cu1ar 1nterest to the teacher,

and the rev1s1on of 1essons in textbooks to mot1vate a h1gher 1eve1 of
th1nk1ng among the chﬂdren were types of changes that teachers within

different schoo’ls were observed to make.

-
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Q In a maJor study to determine Whether 1nnovat1ve educational ‘
' practices were actuaiiy finding their way‘-into c1assrooms in the

United States, Good]ad K]ein, and Assoc1ates (1970) discovered that a

particuiar change 1n curricuiar content was prominent 1n many of the

o-

o c]assrooms selected for their study samp]e The quantnty of

1ndependent act1v1ties decreased dramaticaiiy w1th upward progres51on

ﬂi' _ vthrough the grades » In fact no indepenﬁent act1v1t1es were v151bie» i
| in more than ha]f of the’ ciasses (Good]ad Kiein, & Assoc1ates, p.}fﬂ
59). | PR |

O]son (1980) observed that teachers construed q%he_ discu551onv
. material in an 1ntegrated science D:OJect 1n va#f&gs ways Onepgiyi
.t acher used 1t as end of chapter questions and had the students do-'
_written responses Another teacher con51dered discu551ons to be‘\‘
occa51ons for students to talk freeiy and therefore d1d not treat them ;5

. as serious work. Sti]] another teacher interpreted discus51on

material as if 1t were new information that was to be taught by the f_
\ _ , . L oo

\ teacher. A ' R - : :

Changes in TeaChing:Hethodology or Teacher Role-BehaViour‘ -

oo -
- 4 . N
. .' : N -

Research ev1dence suggests that . the most problematic aspect ofl?

-curricuium 1mp1ementation 1s to bring about change “in the roies andf

.roie re]ationships of those organizationai members most directiy |

4 :nvo]ved ’" PUtt‘"Q fan] innoVation into practice" (Fu]]an-&-Pbmfret : i
v 1977, p. 337). T S :

L]

when surveying the 1iterature pertaining to curricuiar changes,~:'

the researcher found that a number of studies strong]y supported this

..,‘
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's1tuat10ns b_y havmg teachers act more as cata]ysts for 1ea.rn'1n§Q,than
. - & a*'
. as d1spensers of mformatwn (i.e., 1nqu1r_y centered approagh?u ﬁn%

ey P
.many suche- 1nstances‘ teadhmg styles d1d not change Teachenﬁw; ¥

frequent]y adopted a more dom1nant ro]e or teacher centered appr.

J ‘ .

" rthan was 1ntended (Boag, 1980 E]hott ]976 Evans & Scheff'{er bc1ted"ﬂ
by Fuﬂan & Pomfret, 1977 Good]ad K'le1n,'& Assoc1ates, 'I§70 Gross,
G1acqu1nta;:\& Bernst‘em, 1975 House, 197}' Huberman & M11es,‘1984

A‘.“,.»Keﬂy, 1980, McCutche n, 1980 Odynak 19815 T1sher & Power! 1978)

) 'j'Accordmg to Ho,use (p 11*3) some teachers found covert ways of :
,mamtal,mng contro] er d‘lsgmsmg the1r gradmg system or 1ssutng |
':,black marks for‘ Tate’ or m1ss1ng worlc q "_' ST : -..

BRI
e

, _ In the cases where teachers actuaHy tr1ed “to change the1r :'?-. :

B

1nstruct1ona1 or1entat1on 1;0 correspoﬁd to the strateg1es under‘lymg

- 'the' 1nnovat1on,. efforts were %ot generaﬂy 1ong 1ast1ng 0ver a

per1od of time - they e1ther 1ncorporated certam aSpects of the new

approach w1th 1deas °from the1r 1nstrucr1ona1 r%perto1re or: reverted

[ s L.
. .

totaﬂy to the1r former pract1cescz L e o _

Sm1th and Keith (1971) stuched a ‘nove'l s1tuat10n which 1nc1uded a

~e~,,l‘g .new and uan1que1y des1gneda e1ementar_y schoo1 a staff %who were near]y

N ‘aH new to,the school’ dvs'trmt and an: 'off1c1a1 set of d1rect1ves :
s .

. which gave educatxon a’ new perspectwe : "The program was to capture
"lteam teach}ang w1th aH of 1ts vary’mg orgamzatwna] poss'tb1ht1es-- ‘
\ " ungradedness, tota1 democract1c pupﬂ teacher dec1s1on~mak1ng, absenge
L

*"?‘:‘-_-,- ._',;_,;of cﬁrmculum gu1des, and a 1earner-centered env1ronment" (p 11)

The f1nd1ngs of Sm1th° and Ke1th s ‘case stwdy revea]ed however, that "-‘



over a, period of .a year team teaching gave way to,a': kind of

departmentaT i’zation The concept was further adapted when teachers

mOVed towards usmg textbooks and hav1ng open areas changed to

v_-ljltself contained cTassrooms
, Goodlad K?ein,‘and Associates (1970‘1oted simnTar kinds of
x .7_"{: adaptations 1n pedagogical approaches when domg the cTassroom
e: - ervatigits They found that "team teaching

. a pattern of departmentalization '."‘_".’f." f,.“f}an‘d‘j{.' .

. PEENTEY - IR -
R the content of curriculum, projects tended to be conveyed with the -

baggage df traditionaT methodology (.p 7,2) In some schooTs that

k

"Treported usmg team teaching it was only carried on for a p’ortion of
-the schoo] day and even then it sometimes 51mp1y entaﬂed havmg a ..-,.;.,;
. spegia'list work with a group of students for a Timited period of‘time .

Staff at the Research and Deve]opment Center for Teacher

‘-

Education a‘E the UmverSity of Texas aTso found ev1dence of Variations
| in. how teachers carried out team teaching (HalT & Loucks, 1981)
- '.team was found to consi*st of "two teachers who met once a month to

.:share Tesson pTans and kept their own cTasses intact through the

_'schooT year' (p 9) Another team 1nc1uded four teachers who pTanned

-

E together one afternoon each week~+ and exchanged students for different
o “"'subJect areas. S LA L
In compTeting case studies of two districts attempts to

' . rimplement ind1v1dua‘lized prog’rams based on diagnosis of students' '

_needs and Tearning styles,‘Chnton (1979) and° Fi»restone (1979)
'discovered that the operationa]ized form of this teaching methodolo
;varied extenswe]y from its originaT written form.' For some teachers

7 fﬂhng out the d),agnosis and prescription (d/p) sheets became an end

o““-ﬁ L. : ‘.

W ﬁ;‘l B -» ‘_ i .A - = N ."'"‘,.*_"""v,
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él fnritseTf Other teachers 1n the same d1str1ct adapted the approach -

by us1ng a. batch1ng process" (F1restone 1979 p. 178) wh1ch resuﬂted

j“rn groups “of students be1ng d1agnosed s1mu1taneously and u1t1mate1yf‘
/—_\ co

rece1v1ng the same 1nstruct10n Cllnton reported that the teachers heb'

' observed fa1led to do the\necessary record keep1ng, which:. 1n essence

s %

: v1rtua11y stym1ed any workab]e form of the 1nd1v1dua11zed teach1ng

I S : .

mode o et

.. . : ES
L .o . - .y
R . .;- .. ‘ S

R . L . :

&
The resu]ts of .a study bx,Evans and Scheff1er (c1ted by ‘Fullan &

Pomfret 1977) des1gned to measure the degree of 1mp1ementatwon of an

1nd1v1dua11zed math curr1cu1um demonstrated agreement w1th Clinton's

(1979) f1nd1ngs 'They establ:shed that "numerous teachers [were] not

: adequately ana1yz1ng, d1agnos1ng, and prescribing on the bas1s of
Istudent def1c1enc1es (p;_234;5 "iDai1y' student teacher 1nteract1on
fappeared to. be based on group nnrms and expectanc1es&:ather than on
ind1v1dua1 d1fferences in 1earn1ng rates and needs:
- 3 Hubennan ~and Miles (1984) not1ced similar changes in pert1nent
record keep1ng and d1agnos1ng of students needs when studying how
eff 1ve a number of d1str1cts were in 1mp1ement1ng federa]]y |

approved-programs The1r study a158 showed that teachers somet1mes

§

4H1m1nated'1nd1v1dua1 student. conferences that were deemed essential

'-by the developers of the 1nnovat1on in questlon In one district tﬂ%y

' } found that teachers adapted an early ch11dhood program by changing it

5fram a who]e c]ass approach to a pul]out format where on]y certain .

'w-;ﬁjch11dren worked w1th components of the program



. - Strugtural Changes in the Classroom .

e

",In an extenswe rev1ew of 15 1mp'lementat1on stud1e°s, FuHan and

'teachers have been noted to adapt structura1 cr1t

g

- |r1s category dea]s w1th changes in, the phys1ca1 condltwns and

: '!/

"‘formal arrangements under wh1ch the users of an 1nnovat1on 1nteract

} .

_,.Pomfret (1977) 1earned that such changes were often cons1dered to be

]

RS)
' re’latedf.to the groupmg of students Good]ad Iﬂem, and Assoc1ates o

(1970) noted that in schoo]s wh1ch c1a1med to be nongraded 'there was

ev1dence of 1nterc1ass groupmg by homogene1ty An- ab1hty and

\'r".) . LA

ach1evement o ? L LT e .,_T'ff . _' S

In fo11ow1ng the deve1opment of an 1nnovat1ve schoo] wh1ch .

purported to have a h1gh1y 1nd1v1duaHzed phﬂosophy towards student

R
e v:-ol

'learmng, Sm1th and K1e1n (1971) reported that "the day -to- day

funct1omng reahty was not total]y congruent with th1s doctr1ne (p

50). A'Ithough there’ were no r1g1d1y defmed ’levels or. spec1f1c

-grades, the teachers d1d estabhsh three d1vis1ons the Basic Skﬂls

~
~Division, the Trans1t1on D1v1s1on, and the Independent Study D1v1sion. o

to fac1'l1tate the development of 1nstruct1ona] act1v1t1es In fact

towards the end of the first year for ‘the . K[ensmgton School teachers o

L

to sect1on off the open Tlearth ng areas.

.In her. study of how one. teacher used a multimedw kit 1n : ’

L

‘the eas1est to 1mp1ement Desp1te th1s f1nd1ng, hﬁieye some -
er defined by ! :
R -educat1ona1 1nnovat1ons EEE f o .':'5-'1 =* e

: One of the most frequent]y documented adaptatmns of thls klnd is -

were groupmg w1th1n the d1vxs1ens and asking for phys1cal partitfons

- conjunction w1th her soc1a1 stud1es program, Odynak (198]) observed

. e
Ve i
\ g _,;E .
e g
"n@ oo '
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23

'that" many' smaH group dec1s1on-mak1ng act1v1t1es were changed to

1arger group or who1e class act1v1t1es Other researchers (Emr1ck

: Peterson, & Agarwa]a Rogers, 1977 Huberman & Mﬂes,_ 1984) d1scovered

Fa

'y st1pu1ated R T

he

cases where teachers e1ther used fewer groups than were proposed by

the 1nnovat1on or favoured greater use of group1ng than was

S ..'-

In an attempt to he1p some students meet m1mma1 competency o
levels in the bas1cs, a ruraL_d.1str1ct -in the; Umted States o

1mp1emented a puHout remea'naT lab (Huberman & Mﬂes, 1984) The_ I

_ deve]opers of the 1nnorvat1on advocated that students use th1s learni ng

S

dev1ce 1n three to f1ve week cyc1es‘- The teachers, however, adapted
th1s schedu]e and had students work in. the 1ab a]'l year | .

Due to a growmy h1gh school drop out rateA a schoo1 d“lstr1ct m

southwestern Umted States dec1ded to 1mp1ement the 1dea of - a :';

'ﬁ?'

trans1t1on schoo]"'(Huberman & Mﬂe%,&]%ll p 28) Upon attendmg
the schoo] for a possﬂﬂe t1me per:od@f up to 90 days it was '
mtended that students wou]a return to the regu]ar school By the
fouq{h year of the sch001 S« operatwn teachers had mod1f1ed the

structure of the schoo] to the degree that 1t was cons1dered to be an

o al ternat1 ve. school that offered three ma1n prograns--academwc, genera]

O

eduCat‘rorr\and hfe skﬂ]s‘v 0n1y traces of the or1g1na1 1ntegr1ty of»v

the project rema1ned, S f’. R Lo T '_"

‘Severa] stud1es have documented tﬁat teachers adapted thetr"'

schequ‘lé‘s by usmg t1me a‘Hotted for sc1ence, he@th,, soc1a1 stud1es,

N
-

or art- for add1t1ona1 mstructwn 1n language arts (Goodlad K]em,-&

.i Assoc1ates, 1970 McCutcheon, 1980 Odynak 1971 Sm1th & Ke1th

1971) Th1s adaptat19n tended to occur even' 1f curr1cu1ar 1nnovat1ons



. ,_ were be1ng 1ntroduced 1n the subJect areas of sc1ence,‘soc1a1 Stud1es,-~

T

hea1th or art
‘ _C_hange's in. the-Usage of,Instructi_‘onaT Resources = R

B CE S T S W
N P . B

o

Th1s categ .descr1bes kmds of adaptatwns that teachers‘ ha‘ve.
s g made 1n resourc(:?prescrlbed as be1 ng most appropr1ate for ach1eV1y,ng7.“.f‘-l
the goa]s and obJect1 ves of educat1ona1 1nnovat1ons «£°“ B
o Huberman and Mﬂes (1984) d1scovered that 1n two d1str1cts W‘
nevarograms were be1ng 1mp1emented the maaomty of 1nvo]ved tea’thers-.f}-' :
made 11m1ted use of commumty resources, Zf‘eature of the program seen'__j‘:'

essent1a1 by the deve]opers In fact, 1n one d1str1ct they found.ﬁ‘, ‘

‘that “no user engaged students 1n commumty act1v1t1es (p 21) 'At
" were rare]_y 1nvolved 1n the prOJect be1ng 1mp1emented even though
| » *the1r part1c1pation had or1g1na11y been reconmended Goodlad K1e1n,:""_'-.;-'
and Assoc1ates study (1970) revea]ed a S1m11ar k'lnd of adaptatmn 1nl':1‘
human resources ;The resea‘ﬁhers reported that superV1sors and
< spec1a1 resource personne] from the centra] off1ce rarely were seen o
(p 87) 1n the c]assrooms or at the schoo]s ' , | | S
Contrastmg results were obtamed by a field work component of',"z
the R&nd Study that focused on. the 1mp1ementat10n of diagnostm/
prescmptwe approaches to readmg W1rt (1978) indlcated that
seVera1 d1str1cts 1nVO1ved w1th such readmg prOJects Man ear]y
dec1s1on was made to h1re a fu]] t1me readlng spec1aHst teacher

to a1d 1n 1mp1ementat1on" (p 37) Th1s adaptatwn Wa's’ part_icularly‘.';,

Lo

/ another s1te in the1r study, Huberman and Hﬂes ‘rearned that parentsf}.",;';



LN

s1gmf1cant* because federal gu1de11nes emphas1zed us1ng ex1st1ng '
; o resodrces as much as poss1b1e o U ‘. |
o Two stud1es that 1nvest1gated the 1mp1enentat1on of new sc1ence
g - curr1cu1a showed that teachers used suggested resources d1fferent1yrl.‘
than were%mtended by ;’ne deve]opers (01son, 1980 Hamﬂton, 1975)

Accord1ng to O]scn,,_ teachers treated a 11st of concepts and

generahzatwns prov1ded to 111ustrate one of the themes of the

program as, a sy.ﬂabus A s1m11ar f1 nd1ng was reported by Hamﬂton who"

“a

s observed that teachers used student worksheets as a currlculum gu1de
| In carrymg out c]assroom observatmns, Goodlad, K1e1n, and

Assoc1ates (1970) noted that- the new . aud1o v1sua1 equ1pment (e g ,; }

- phonographs, tape recorders,i ste proaectors, te]ev1510n sets,' and,
g overhead prOJectors) was avaﬂab]-g in many rooms but that it was
rare]y in use. Sm1th and K1e1n (1971) found ev1dence of thJs same
tendency when %ttemptmg to ascerta1n the daﬂy rout1nes of an

1nnovat1ve -school . wh1ch educat10n1sts contended was operatang

.._...

‘accordlng to an open area nongraded ph1losophy They stated that

teachers made onl'y occas1dna1 use of the attamab]e mechamca1 a1des

Cw

Good]ad K]em, and Assoc1ates (1970) 1n the1r study to determme d

. what was actuaHy happemng 1n e1emen‘tary c1assrooms d1scovered stﬂ]
. 1

ahother way 1n wh1ch schoo1 systems adapted the use of 1nstructJona; %

resources They 1nd1cated that the pr1or1ty g1ven to 'such. natémaif "

N

,_-_ varied accordmg to the grade ]evel and the subJect area "The

avaﬂabﬂ'lty of art . supphes decHned as the grade 1eve1 1ncrease¢’, e '

there

- e

” sc1ence mater1a1s were consp;cuous by the1r absence, and

P

Ev appeared to be a shortage of mus1ca1 1nstruments“ (p 63).

bv - v
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when Smorodm (1984) stud1ed the effec.ts of d1 fferent amounts of

coordmator ass1stanCe on the Tmplementatwn of a Consumer Educdtmn

curr‘lcu]um, s‘he not1ced that teachers adapted the resources 1ntended*-,
N »

" for_ Juse w1th the 1nnovat1on by us1ng them 1n other subgeét areas Theﬂf','
; ) : . % .t ..'
‘W results of Emr1ck Peterson, and. Agarwa1a Rogers study (’1977) were

cons1stent w1th Smorodm - f‘indmgs & They qnd‘lcated that teachers
. R2E
often subst1tuted other }earmng resources 1n the p]aceupf those that

were deve1oped to be used 1n con;.unctwn wi th a spec1f1c program -
. - B/ S . Le
Adaptatmns n the usa%e of textbooks and workbook,s were ) f’.

descmbed in severa] stud1es _ Good1ad( K1e1n, and Assoc1ates (19"70)

"D

. reported that teachers sé1ected te&tbooks and workbojfoks as 2 Qedwm
52 o

for 1nstru/t1ona1° 1nput more frequent]y than any’ other resource .

materlals- Smrth and Ke1t.h ?(1971) made a. simﬂz:r o‘bservatwn when

study'lgg the day to day fmct1mof the Kens1ngt6ih Schoo] wh1ch had
-_a‘hegn deﬁned as be1 ng 1nnovat1ve They found that teachers reverted
_to the useﬁof textbooks even though the school ph1]osophy advoca,ted
us1ng "3 var1ety of other 1nstruct1ona1 resources{, Accordmg to

Huberman and Mﬂes (1984) who d1d a thorough 1nvest1gat1on of thg

_-"""lmplementatmn of severa] readmg progra‘?ns,._ teachens reanforc H

- I

| ‘_ et 1nstruct1on W'lth more workbook act1v1t1es than were recomnended by the -

program be1 ng lmplemented

‘:‘;._:'Asse's's‘uent".(;h_a’nges ) S 3 L - R |

Lo - v
. LAPE :

In the f1e1d of educaewn the concept of assessment usual]y
refers to either d1agnost1c or ach1evement testing Research--has

shown that teachers have made adaptatlons 1n both of these( areas. .

o



o The adaptatlon in relatmn to d1agnost1c testing that researchers
reported as be1ng most prevalent uwas a decrease 1n 1ts suggested°
usage Numerous studles documented that teachers d1d far less )

d1agnost1c testmg and analys1s of students needs than were -

st1pula\§gd 1n the programs bemg 1mplemented (Cl1nton, 19 9 Evans &
ok 'Scheffler,. c1ted by Fullan & Pomfret T977 F1restone, “1979;, Goodlad

.~

Kle1n, & Assoc1ates, _1970 Huberman & M1°les, l984 w1rt l978") Onef

- e study (lhrt) 1nd1cated that, to ensure such testing was completed i't
B was e1ther done by a computemzed serv1ce prov1ded by the central |
| ofﬁce or ass1gned as ah aux1l1ary serv1ce of the read1ng spec1al1sts
| Researchers have also uncovered several ways that teachers.have _
. adapted procedures proposed for the evaluat1on of student ach1evement
’Ham1lton s £l970) study on .the 1mplempentat10n -of a new sclence
curr1culum showed that many of the part1c1pat1ng teachers used norm—*
referenced tests 1nstead of cr1ter10n referenced tests that were
strongly recommended by the developers of the curr1culum Goodlad
Kle1n, and’ Assoc1ates,_(l970) found ev1dence to support Ham1lton s
f1nd1ngs ~ They noted that "tests be1ng used in the schools were
' almost umformly of the grade norm var1ety" (p 85) desp1te the
| 1mportance attr1buted to deterrmmng a ch1ld s competence in a subJect
.area, through the use of cr1ter1on referenced tests A study bv,
McCutcheon (l980) revealed that teachers somet1mes changed the format
of commerc1ally produced tests 1n order that they would correspond to .
‘the format of the chlldren s da*lv wr1 tten work. .‘ - : ’ o
In the1r extens1ve study of the 1mplementat1on of . federally
approved 1nnovat1ons,_ Huberman and M1les (1984) observed that at some.‘ j

s1tes in the1r study sample teachers 1ncreased the amount of

4

- .
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?"'7-_% wchjevement testlng that was st1pulateq by the 1nnovations ,.bemg

1mp1emented whereas at other s1tes teachers d1d not test as

-‘?.".—"-?.‘-.

'frequenﬂy as was proposed by the deve1opers of the var1ous ";:',.l“'i‘,’,
1nnovat1ons L ' | o -

C . o o i v R F ’.\

AR R

el “ ", Reasons, for Adiptations .

bv v"’?»"-‘.l "".' : ° v‘ B . A, v“‘," .

change efforts,. researchers have determned a var1ety of factors that =

2

have affected the 1mp&ementat1on and cont1nuat1on of 1nnovat1ons

t‘n -~ .

N :_'_'”Although the hterature often presents these factors 1n re1at1on to

<

.;,.'fthe f1de11ty of 1mp'|emengation,_1t 1s equaHy apnropmate to defihe

‘V"»",',them as - potent1a1 causes of adaptatmns,' s1nce fa11ure to be fa1thfu1

» !-""

“‘.-;v..to the\developers 1ntent1ons automat]caﬂy 1mp’hes adaptatwn or®:

mod1ficat1on For the purpose of t’ms study’, those factors wh1ch°have "

’/'E/en 1dent1f1ed as pos1t1 ve determ nants"bf 1mpTementat10n are treatéd
as p1auS1b1e reasons for adap‘tatmn In v1ew of the 1arge nuu]per of
such documented factors, the reSearcher grouped them 1nto f1;ve broad

‘4 g })J
categor1es to facﬂ1tate understandmg of the d1st1ngu1sh1ng

‘ -."character1st1cs of edch factor R :; Tel T

- Teacher Ctaracteristics - | -

The f1nd1ngs of many stud1es re1ated to educatmna*l ,change* '1 '

-5':""‘underscore the 1mpact that Varrous attributes of cTassroom teachers

l b

can have'on the 1mp1ementat1on of educataona’l 1nnovations The,:

f-,:fattrlbutes 1dent1fied as being 1nf‘luentia1 are essentiaH,y of two

o . . . .
n « V-
' LY



k1nds those that are” of a str1ct1_y personal nature and those that

.'_are detenmned w1th respect to the educatlonal 1nnovat1on bemg

ER 1mp1emented Discuss{mn'of tbese attr1butes occurs 1n th1vs order :

’_’ . that a teacher S classroom perspectwe wasfthe curr1cu]um

The frequent]y ?;Ea@ed conJecture that teache.r-s*. ,_,e"-educatmna?

be _based on ‘_'p'e;rsonal 'va'l ue__sv:'*. a,nd-_'beT_ifefs:__ _abotg;."stkden't‘,s’,. »
quahty teachlng, and classroom management has ‘recewed extenswe
support fr\om studles that have exammed and appraised educatmnal
change efforts (Boag, 1980 Conneﬂy, F1neg_o1d Wahlstrom, &
'Ben»Peretz, 1977 Crocker, 1984 Huberma.n & CrandaH 1982 Janeswk
| 1979 Lei thwood Ross,_&hontgomery, 1982 Odynak 1981 mson, 7980
: Regan & Lelthwood ]974 Sche1nfe]d & Messerschmdt 1979 5m1th &
Keath 1971 T1sher & Power 1978) These stud1es showed that 1f
te'a'}c'hers behefs were at varlance w1th the goa}s or 1nstruct1ona1
’. approaches under1y1ng an educatwna] mnovatwn, the 1ntended ‘A
~consequences of the 1nnovat1on were often b]unted In fact after

f1e1d testmg mater1als that embod1ed an enqu1ry method of’

1nstruct1on, ConneHy et a1 ( 24) conc]uded that when the

e m

phﬂosophy of a teacher and that of a curr1cu1um don t- mesh the .

teachmg program 1s bound to faﬂ 13 In the sumary of her ethnograplnc -

study % teacher s c]assroom perspectwe, Janes1ck (1979) contended

_3‘5 .

Years of teachmg %xpemence have also been noted to have a, .

s1gn1f1cant 1nf1uence ‘on, the 1mp1ementat1on of‘ educatwna] g 1;;‘

-‘innoi/a-tions An extensaive study of federaﬂy funded programs reveraled

RV

that the more exper;@nced the tea(;her,, the 1ess 11ke1y was an

o _1nnovat10n to achleve 1ts 1ntended goals (McLaughhn & Marsh 1978)

) T e TN ' oo B .
> A LT o L R
] et ?‘- . . . . . [T . o) I



'--,‘-';‘\."Ind1v1duals w1th many years on the Job were extreme]y reluctant about'

l "
PRV

"i.-jchangmg tr1ed and pro,yen pract1ces

.3

-'.-__‘, ' The d1scovg§y that the number of years of teach1ng exper1ence had

;negatwe effects on 1mp1ementat1on has beem e1aborated upon by other . :

""~!;stud1es that have prowded poss1b1e reasons for 1ts occurrence In _a_’",:
! a._i,'case study of how ezight teachers 1mp1emented an fintegrated science
"._pro\]ect e01son (1980) found that the teachers USed we]Hestabhshed, '

,'_patterns to trans1ate some of the proaect elements 1nto, a workab1e~

. ‘gJ“_

’teach1ng system By f1nd1ng fam111ar construtt ' j’ ::the sc1ence

b.‘.'pro.Jec‘t teachers reduced the amb1gu1ty 'of the “teaching s1tuation that

:.-f;'_had been created as a result of the 1ntroductmn‘_ of‘th bnnovat1on .
'--'.:':j01s’on conduded th&t the dés1gners of educat1ona1 1"nno\/at1ons must:_':"'
reahze that teachers m1ght be happﬂy wedded to a number of lA
--_"";‘constructs wh1ch are too weH adapted to the1r s1tuat1ons to be
’V'.abandoned" (p ) Dea1 (1984) and Lort1e (1975) concurred w1th
’ '-..?_'01son 'S conc]uswn The1r research showed that 1n many cases a

iJ”s attachmg\} to a part1cuTar way of do1ng things acted .as- a.f-"'

’,teacher
x;powerful barr1er to change ' Teachers d1d not w1sh to gwe u,p
pract1ces that had proven to be successfu1 Dea] explained that the
fteachers reacted m this manner because for most rpeOp?Ie change ”

‘»"f‘«;represents a 1oss and as such 1t often causes them to chng to their‘l.}._'.

o .

s ‘past for a sense of securaty

In a study designed to ident1fy the most sahent inﬂuences onf f
I-

;_(teachers curr1cu1um deciswn—makmg,, the 1tem on the questionnaire

. ','referrmg to teachers past exper1ences (1 ey what they had found to"'.".}'

worlg wel] with students) was ranked as- the strongest 1nf1uence

.

y ﬁ. A. »‘ A
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.(Leith'woo'd"' Ross, & Montgomery, 1982). Interv1ew data co]]ected

durmg the study served to confirm th1s fi nd1ng

Nhen Kremer and Ben Peretz (1980) investigated the poss1b1e

t-

effects of var1ab1es that Tie w1th1n the teacher {(i.e., semor1ty,

%knowhedge, att1tudes, dogmat1sm, and 1ocus of contro]) upon the

1mp1ementat1on of- a process- or1ented curr1cu1um developed to 1mprove

'f. hstemng skﬂls, they. found that semor1ty was . a good pred1ctor of
h1gh adherence to curr1cu1um 1nstruct1ons and gu1de11nes They

SRR ,»conc]ude that ' the more senior the teachers are the less they tend to

' mtroduce changes lnto g1ven mater1als" (ps 78). This result: was '

_,.cons1sten\t w1th the aforementwned f1nd1ng which 1nd1cated that

\

'..‘y":"teachers mth many years of experience frequently did not ach1eve the
""_f‘_;_'goa1s of "a new 1nnovat1on ‘On the bas1s of th1s 1nformat1on, Kremer
A.""'-"and Ben Peretz proposed that 1n1t1ators of curr1cu1ar innovations

: ‘.wh1ch requ1re a fa1r amount of 1n1t1at1ve may . f1nd it benef1c1a1 to -
beg1n 1mp1ementat1on w1th teachers who have re'latwe]y 1imi ted

semor1ty In th1s same study, Kremer and Ben Peretz found that

;'-‘,jdogmat1sm, a personahty construct referrmg to "'d1ff1cu1ty in

chang'ing att1tudes and ass1m11at1ng 1nformat1on as opposed. -to thatv-
n:already acqu1red"' (p 74) accounted for a 1arge percentage of the

'._?va.matwn in. teachmg behavmurs

: Lerthwood and MacDona1d (1981) and Lort1e (1975) d1scovered that

,_a strong, ach1evement need frequent}y mot1vated teachers curriculum

-

decismns 1n the c1assroom In fact teachers 1dent1f1ed student

demonstratwn of cogmtwe competence or the feehng thaty_t y had.

1.
reached" the1r students as being thefr pr1mary reward 1n teacﬁmg A

o :fmaJor 1mpHcat1on of th1s fmdmg/»r’that unless teachers percewe g

o ..
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that an 1nnovat1on w111 enhance student }dlrmng and thus u1t1mate'|y.f g

sat1sfy a personal need to fee1 professxonael‘ly usefu] they may either_ "
o
;- decide not @o* 1mp1ement the 1nnovat1on or dec1de to adapt the /_-L" .

‘ 1nnovat1on 1n a manner that wﬂl ensure that thelr students wﬂ] be.‘v"

S B el
R . »"9‘ PO . . on . . Se . =
. P S v .- . - . .
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zThe Rand Study found Fhat teacher sense of eff1cacy -a behef"
that the teacher can help, . even the most d1ff1cu1t or unmotwated
students (McLaughhn & Marsh 1987 ‘P 85) was\the teacher attr1bute-‘

i.th effectwe change Accordmg to Jackson

, 'who conducted extenswe 1nterv1ews w1th
rs, th1s sense of se.cur]ty about professwna] competency was not'; '

a psycho}og'lca’l state charactemstw -of” the maJor port1on of the

teachmg force’_

3 - peproes

some 1nd1v1dua,1s adapt 1nnovat‘ions or are re]uctant to embark upon,

§
- e o
A

the1 r 1mp1 ementatmn

A personal’ attrlbute of humans that has been shown to 1nf1uence__' A

teachers react1ons to change is homeostas15r-"the orgamc des1re to: o

In v1ew of th15 fmding, 1t 1s not surpr1sing that“-'_._'_‘

ma1nta1n balance (watson, c1ted by Huberman, 1973 p 46) Afterg |

ana1yzing numerous stud1es on . educat1ona1 change, FuHan (1982)

| reported that teachers were not naturaHy comp]acent or aga'mst change_ o

i per se but that they somet1mes resented ‘the number of changes with

wh1ch they were constantly confronted In order to. achieve a stab]e :

;

i ./ workmg level, teachers often totaHy resisted a change effort or

wreverted to normal modes of behav1our after belng sensitized 'to.”
1nnovat1ve practlces ' | ; , ‘
Hughes and Ke1th (1980) estabhshed that teachers* percept‘Ions of

the attributes of a new sc1ence currfcu]um (i.e., re1at1ve advantage,}

.



compatﬁbility, trialability, and observab111ty) had strong pos1t1ve'

effects on how they eventual]y used 1t 1n the1r classrooms. . Th1s

f1nd1ng ‘gave support to Havelock S (1973) theory that the

5f1mp1ementat1on of an’ 1nnovat1on was fac111tated 1f teachers fe1t the

'f'1nnovat1on meshed w1th the1r ex1st1ng be]1efs and pract1ces, the

"ﬁladvantages of the 1nnovat1on were super1or to the advantages of the

_program or prOJect 1t su%erseged the 1nnovat1on could be. attempted on

'.a sma]] sca1e, and the opportun1ty wou1d be - prov1ded to observe the'

1nnovat1on in use. ~The / resu]ts of. Hughes and Ke1th S, study also

' iu'concurred “with - the wr1t1rgs of Doy]e and Ponder (1977) and. Olson

(1980) on the d1ssem1nat1on and 1mp1emenfat1on of educat1ona1

1nnovat1ons - : ./

: ReSearch conducted by Lieberman (1982), Odynak (1981), and 01sonv

'(1980) revea]ed that teatheﬁg who lacked clarity about an 1nnovat10n s."

under1y1ng rat1ona1e and key compdnents made minimal changes in the1r -

estab]ished practices dur1ng the;ontended implementation per1od Th1s

_idea was congruent with, f1nd1ngs documented in the Rand Study The : -

:3

Rand Study,.however prov1

'd addpt1ona1 insight 1nto the ‘influence of -

project c]arfty Accor 'ng to McLaugh11n and Marsh (1978), who .

’summar1zed resu]ts of var1ous phases of this study, ) : i; ,%E

1}
- conceptual clar1ty may be fostered--but cannot be assured by -
specific project-goal statements . or by the use of packaged
materials. or by lectures .from outside consultants. The
conceptual clarity critical . to project success and continuation
must be ach1eved during the process of project 1mp1ementat1cn--1t
cannot be’ gwyen to staff at’the outset. (p 80) '

]

Huberman and'trandaT] (1982) and Gross, G1acqu1nta, and Bernste1n'

(1975) reported that the degree)to wh1ch the des1gnated users of an'{ y

ui, 1nnovat1on possessed the sk111§ and knowledge requlred to carry it thf



was pos1t1ve1y re]ated to how the innovatlon appeared 1n the reahty

o of the/cﬂassmom L1eberman (1982) agreed w1th th1s f1nd1ng but a1 so

po1nted out that frequently the developers of an 1nnovat1on
underéstmated the actual know]edge and skﬂ'ls reqmred to maice it
work and consequently teachers were not prov1ded w1th adequate

preparat1on for the 1mp1ementat10n of the 1nnovat1on Accordmg to

Y

) L1eberman c1rC’umstances of th1s nature made adaptatwns unavoidab]e

e . .‘-" :

_Student 'Chaja(ﬂ:_'t'er-:i-Sti",cs S
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TMS category refers to stydent attmbutes, as percewed by

teachers a.nd researchers,, wh1ch have been shown to 1nf1uence the '-

\’""

1mp1ementat1on of educatmna] 1nnovat1ons In an ethnograpmc study

of a prescr1bed curr1cu1um change,_Odynak (1981) observed that the
teacher adapted certa1n components of the curr1cu1um tha d1d not

L aPPear to be of part1cu1ar 1nterest tﬁo the students S’imﬂar findmgs

.

were reported by Jackson (1968) and Le1thwood.\Ross,'. and Montgomery
(1982) They noted that te“achers frequently based pedagogica] :

dec1s1ons such as cho1ce of curr1cu1ar content orr instruct1ona1

e

' _approaches on student 1nterest and enthusiasm This f1nding was .

further supported by Tom (1973) who found that when teachers were

“.v

) ;_asked to select a new curricu]um, percewed student mterest was ‘the "_"} '

. t'o A ‘.i’

.major criterwg that gu1ded the1r selectwns :
) Research pro.]ects designed to 1nvestigate d1fferent aspects of
) teacher p1ann1ng have demonstrated that providmg for students social

‘ 'and personal needs was a pr1mary concern for teachers (Jeffares, 1973
. "
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'”{attrlbute to students ab111ty 1eve1s when making curr1cu1ar and

R ; A - s . . . v .
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Oberg, 1975, Py’rypm, 1974) An 1mphcat1on of trns d1scovery 1s that0
. [ 2
“teachers may adapt curr1cu1a to ensure such needs are met ’. oo

.

-

Many researchers .have reported that students needs and ab111ty
'Ievels d1ctated how teachers used var1ous educatwna]’ mnovatwns L3
(Boag, 1980 McCutcheon,- 1980 Odynak 1»981  Smith &° Ke1th 1971
Smorodm, 1984 T1sher & Power, 1978) In order~ to _ensure that the
1eve1 of d1ff1¢u1ty of an 1nnovat1on corresponded to students ability -
1eveTs teachers were often noted to omt components of theO
-' 1nnovatlon, use supplementary mater1als, or. mod1fy suggested goa]s,
‘ strategies, content or act1v1t1es .‘ The resu1ts of a study wh1ch
1nvest1gated the concerns ‘of- teachers 1n relation to centraHy

*

produced curr1cu1um matema]s a] so emphas1zed the importance teachers

\

1nstruct1ona] dec1s10ns " Thex» evealed that teachers were extremé?y-?" ’

' 1nterested 4n. whether or not such curmcu]um mater1als cou]d be

adapted for d1fferent abﬂity 1evels (Ben Peretz & Tam1r, 1981).

s T,

PrOJectCharacter1st1cs :

o

Numerous stud1es perta1mn’g to educat1ona] change have prov1ded
.ev1dence to support the 1dea that certam attr1butes of an 1nnovat1on
lk.1nf1uence 1ts genera] acceptance and u]tmate]y 1ts 1mp1ementat1on .
The comp1exity of an innovation has freqiently “been referred o as |
“the d1ff1cu]ty and extent of change required- 'of “the 1nd1v1duals |
respons1b1e for 1mp1ementat1on (Fu]]an,_1982 p. _‘-58).' Research

proaects des1gned to detenm ne the ro]e of comp'lex1ty in the adoptwn

.

b I



and 1mp1ementat1on phases of an 1nnovat1on have produced contrastmg.-'

resul ts concermng the 1nf1uence of th1s var1ab1e

a

v\o_ .

McLaughhn and Marsh (1978) and Berman and McLaughhn (1976)

reported that the greater the _amount of change proposed by an'
‘b
1nnovat1on or the nfore effqrt requ1red of teachers 1h its® B

.o

1mp1ementat1on, the greater were the overal]-.changes ev1denc‘ed
-teachers 3 behav1ours,_as well ~as the number of intended goals that
were actuaHy accomphshed These consequences wefre attrTbuted ‘to- two
factors. F1rst the researchers c'|a1med thatmambitwus pro.]ects )
‘. resul ted in greater. changes because more was beang attempted -°Secondv.5' .
they 1nd1cated that maJor changes tended to k‘ljp’pea] to teachers sensee :

. s
- of profess1onahsm and offered a type of 1htr1ns1c mcentwe .The‘

.~ Rand Study revea]ed that ' ‘a prmary motwatwn for teachers to take pn -

extra work and other persona] costs of attemptmg change Lwas] the'w :

»

'Abehef that ‘they [wou]d] ;fje better teachers and thmr students

- [wou]d] benef1t" (McLauthn & Marsh, 1978, p.. 75') o

‘ On the other hand .in. an extenswe rev1ew of 1‘mp1ementat10n

B stud1es Fu]]an and Pomfret (1977) d1scovered that teachers :

‘ ‘:.:perceptwns of the comp]ex1ty of a change 1nf1uenced the degree to~ |
'mwh1ch they u1t1mate'ly 1mp1emented the change proposa] If an \

1nnovat1on was perceﬂved as be1ng very comp]ex, teachers general]y
' !l

o reacted negatwe]y towards 1ts adoption and 1mp1ementation A h'igher

o 1-"_--"'fr.equency of success in the 1mp1ementat1on of such complex efforts was

M'-‘i_observed to occur 1f they were d1fferentia@ed 1nto an array of

¢

"¥‘spec1f1c components (Fuﬂan, 1982) Fullan and Pomfret s rev1ew of

“ 'research a]so revea]ed that innovations which demanded major changes

s



| | . -r'gvj:3ii;i
.'{nfteachers behav100rs often requ1red spec1a1 ass1stance 1f they were _
o ;ifhto be. 1mp]enented sat1sfactor11y T ) ._:o : h‘ ": |
| The c]ar1ty of the terms used to dbscr1be the essent1a1 features
.vof an 1nnovat1on has a]so been shown to affect the degree t 1ch-an'
- R off1c1a11y§dop®ed 1nnovat1on s actuaHy 1mp1emented @(1980)

'5~and F1restone (1979) found that 1ack of c]ar1ty in Cr1t1ca] terms orf-i

Iag_rsuggested strateg1es re]ated to an 1nnovat1on and vague descr1pt1ons

K f-df the new ro]es des1gnated for teachers con§t1tuted a maJor barr1ert5ﬂ}
é::to the 1mp]ementat1on of an 1nnovat1on Teachers tended to adapt key{:

';4’”<aspects of an: 1nnovat10n because they were - not certa1n about what they.'

: shoqu do dlfferently S1m11ar f1nd1ngs were documentod by . Crowther
(1972) Donnel]y (1979) Fu]]an (1982) Fu11an and Pomfret (1977)

: Gross G1acqu1nta, and BernsteIn (1975) L1eberman (1982) McLaugh11n

‘and Marsh (1978), and S1mms (1978) '1jg 'hfl ‘ f'rp%“@g,% A

T

Implementation Strategies -~~~ . BT

ey ]
: .t .'
r

-

A number of researchers have 1nVest1gated the 1nf1uence pf the ;f
’emp1oyment of d1fferent strateg1es dur1ng “the adopt1on and the i e
1mp1ementat1on phases of a change process on the eventua] usage of the
innovation in quest1on A1though -the resu]ts of such research have
not proven one part1cu1ar approach to be most effect1ve, they have.
revea]ed pertlnent 1nformat1on regard1ng the poss1b1e consequences of °
us1ng parb1cu1ar strategies to 1n1t1ate and sustaln the 1mp1ementat1onv,
~of an innovation. SRR o iv B L .,,“f‘ -‘~'.

After ana]yz1ng numerous attempts to: 1mp1enent educat1ona1 '

changes, Gross, Giacquinta, and Bernstein (1975) and Have]ock (]973Y



: _'-_conc1uded that teachers were more receptwe to change efforts 1f they

'were 1nvo]ved 1n detertmmng the need for the change and in dec1d1ng

"'"f'jand Harvey (1985 ' 38) found that "when ind1v1dua]s pursued goa]s"

7 wh1ch [were] personaHy selected as relevant to and 1mportant for

".the1r work both the1r wﬂhngness to devote the]r energ1es and the__ . .,

.‘_11ke11hood of goa] atta1 nment were enhanced " _
(T{j resu]ts of severa] other stud1es showed that curr1cu1ar
t

' .1nnova ons wh1ch were mandated by the d1str1ct and were p1anned

; w1thout g1v1ng teachers the\, opportumty to prov1de 1nput were 1ess _

successfu1 (Loucks & Me]]e, 1980 McKinney & Nestbury, 1975) than the

o ones wh1ch were planned co]]aborat1ve1y throughoutraﬂ phases of the' '

change process (McLaughhn & Marsh ]978)

“

:.._,',_on the most appropr1ate 1nnovat1on to address that need Go]dsberry S

=

Huberman and Mﬂes 1984) and Orgren (1977) reported shght’ly"l

di fferent f1nd1ngs in reﬂ@’tlaﬂ tO .‘{
4“;5 a, = PERY:

1nto practicef In a stuﬂy;. ety

b

."“t"

.teach1ng behav1our, Orgren found that teachers whq were mandated to-:

use a new sc1ence currfcu]um changed the1r teaChﬁg behav1ours as

roaches used to put an 1nnovat1on . Z
:‘ng to deterrmne 1f mandated adoptlon o

h}um ensured cont1nued change 1n_»_'

. advocated by the 1nnovat1on to a greater degree than d1d 1nd1v1dua1s'

“who had - vo]unteered to use the curr1cu1um Evenﬂ*r four years of L

experience w1th the curr1cu1um the teachers whomhgd 1n1t1a11y been"""’

g1ven no chmce about its 1mp1ementat1on contmued to employ the

behav1ours des1gned by the deve]opers Huberman and Mﬂ:ed cred1ted-:

the successfu'l imp]ementation of severa] pro.rects to the fact that_
. 6) S

figehty had been enforced by admmstrators at the 1nvolved s1tes -

_They stressed however, that the strong and cont’inuous pressure to C

IR



. & . S : - : .o : - :

"1mp1ement 1nnovat1ons fa1thfu11y was a]so accompamed by d1fferent'

| _jforms of ass1stance for: the teachers

)

Research has prov1ded ev1dence that 1n service . tra1mng can

"_‘pps1t1ve1y 1nf1uence the degree of 1mp1ementat1on of ‘an educat1ona1 s

'1nnovat1on (Crowther,. ]972 FuHan 1982 Fu]]an & Pomfret 1977
: 'McLaughhn & Marsh,- 11978; Wmt & Kennedy, 1977) The strateg1es that_;

. i"teachers 1dent1f1ed as be1 ng most he]pful 1nc1uded : staffdevelopment-

,-’_act1v1t1es arranged at 1nd1v1dua] schools, foHow up ass1stance to -

. 'skﬂ] tra1n1ng sess1ons that were offered as a one- -time act1v1ty,

’..observat'tons of s1m11ar pro,]ects 1n other c]assrooms, schoo]s,-_or* '

) _'d1str1cts, and workshops operated by 1oca1 personne'l' 1nstead of .

. 4;outs1de experts Recent work by’ Joyce and Showers (1980) has shown

' ":.that 1f an 1nnovat1on is to be quy 1mp1emented and teachers are to

make 1ast1ng behav1OUra1 changes, teachers must receive coach1ng

’~"'_Th1s component of~ 1n serv1ce 1nv01ves tea\ne(s v1s1t1ng their

"""'3.-".',_c01leagues c]assrooms for the purpose of observmg the actua1 usage

‘ "_of an educatwna] 1nnovat1on After each v1s1tat1on ‘the 1nvo1ved’

) %teachers arrange a t1me to get together to d1scuss vamqus aspects of

) »the 1esson The 1ntent of th1s process is: to he1p and g1ve support to -

teachers as they attempt to make a certa1n change part of the1r daily

-‘_routlne : R ] o

Many stud1es have revea]ed how the ava11ab111ty of resources
4.‘-,.‘1s1gmf1cant1y 1mpacted the degree to .wmch an- 1nnova tioh was .
: 1 1mp1emented At research s1tes where teachers were not prov1ded w1th" |
:'the resources that had been prescr1bed to fac111tate the |
v1mp'|ementat10n of the proposed change, they compensated by adaptmg’-i'{"':u

~ v_var1ous aspects of the 1nnovat1on (Gross, ‘wcqumta, & Bernstem,'

s - . ) o X



A""have been Found to play cr1t1ca1 ro]es 1n whether or hov% the

_ _1_ St R ) ‘; ST v.40- :
1975 Hamﬂton, ]975 L1eberman,f1982 McCutcheon, 1980 McK1nney &_‘ i

,Nestbury, 1975 Sm1th & Ke1th 197]) - In- the1r rev1ew of -

Q

i 1mp1ementat1on stud1es FuHan and Pomfret (1977) d1scovered that the"» Y
,dnadequacy of the. resources prescr1bed by the deve]opers of an‘

‘, 1nnovat1on was frequently 1dent1f1ed by - teachers as a barr1er to -

R

change They also reported that many teachers ment1oned the Timi ted

avaﬂabﬂn:y of time - to beCome fam111ar1zed w1th resources as a

”'_'.-‘deterrent dur1ng 1mp1ementat1on S e

organizational"Charac'te‘ri‘stics,v e A e

W
Cosoand B e T LT - : c N

A number of e]ements w1th1n a schoo{ s orgamzatwna] make up"_

1mp1ementat1on of 1nnovat10ns occurred

Stud1es des1gned to 1nvest1gate educatwna'l changes have shown

"__that teachers were much more 11ke1y to make -and - ma1nta1n essent1a1

‘changes requ1red by an. 1nnovat1on 1f the1r pr1nc1pals offered them -

h

..':

sustamed support and assnstance,' provwded them w1th adequate

€

: ';resources, recogmzed their.md]wdua] worth \)‘»and encouraged the1rt"’.‘*f*f”
" v_-contrlbutwns durmg a1] phases of the change p?'ocess (Berman & ' »
.: 'McLaughhn, 1976 Crowther, T972 Emr1ck Peterson & Agarwa1a Rogers,;fiﬁl*'
""v:'|977 Fu11an,v1982 Fu]]an 1985 Good]ad 1975 »H-a'l] Hord &

Griffin, 1980 Huberman & Crandal'l 1982 Loucks & "e”e’ ’980'5 :

'/McLaughhn & Marsh 1978) Accordmg to Sarason (1982 p 77)

the pr1 nc1pa1 s umque contr1bution to 1mp1ementation Hes not 1n',.j_
"how to do 1t" advice better. offered by project d-'lrectors, but in" - - :

‘. giving .moral support’ to ‘the §taff and. in creating. an .-
" organizatiqpal climate that gives the project "legitimacy” . . . '«
=<Al11.- told, the pr1ncipal amp'ly merits the t'ltle of "gatekeeper of.' R

change R g R -



_ In schoo1s 1nvoIVed ‘3»“1 a change effort where the prmclpmS S
- showed m1ﬁ1ma1 1nterest i the 1’nnovat1ons be1 ng. attempted or faﬂed."}_'-.-"
to supp]y d1rect ass1stance to the teachers, the extent to wh1ch

-__:.'g'actual use. of an 1nnovatlon cdrresponded to 1ts 1ntended use was

m1mma1 (F1res‘tone, 1979 Huberman & Mﬂes “1984,< m1th & Ke1th

/

'.'_‘1,971')". ' Research has a1so revea1ed the 1m“portance of d1str1ct

adm1 mstratwe 3upport 1n e1ther a d1rect or 1nd1rect form, to the
success of an. 1nnovat1on (Fuﬂan 1985 Huberman & CrandaH 1982)

’

Another orgamzatmna] factor that has been proven to st1mu1ate /
’_professwna] growth 1n teachers and to fac1htate the tmplementatlon' o
of educational’ 1nnovat1ons 1s a school chmate charactemzed by open |
commumcatmn, co11eg1a11ty,. and trust (Berman & McLaughhn, 1976
Fullan, 1985; Fullan, & Pomfret, 1977; House, 1976~ Le1thw00d &
___-Mo‘ntg‘omer_v-,v1-982 Lev1ne, 1985) Da\ns (1978) and Lort1e (19/75
.. reported that teachers 1dent,1f1ed the1r cg]leagues as the1 smost o
~effective source of help Th1s 1dea was supported by data ?Mm;ﬁutcheon '_ .
- (1980) coHected durmg Mstudy of how teachers p1arb. vShe ' o

d1scovered that teachers deswed more t1me w1th .thefr~co1ﬂeagues “t”o

| ’dlscuss and de]1berate on problems that deve1oped durséng the attempted

4 ., ¥ . T

- "1mp1ementat1on of new curr1cu1a / , jlw" Ve ‘ L ';_ .
Severa1 stughes have reported that schedgf}ng procedures acted as‘
gt B

\f-.'. .

a h1ndrance te the 1mp1ementat1on of d1€fe’rent 1nnovat10ns "In a i "
, vd1str1ct attempt'zng to 1mp1ement an ﬁ:dwmuahzed approach to

7,,'

ﬂjfd““”""» Firestone (1979) observed that the efﬁectweness and amount 3

d

o "oaf teacher’ d1agnos1s were hm1ted by mu1t1-c1ass scheduhng,, Th1s

i [

. eeachmg arrangement d'ld not prov1de teachers w1th suff1C1éht t1me to

. .
Yao ‘o g
2.

Jrea:Hy get to know each student ahd 1nd1v1dua1,1ze.. hls or her pr‘ogram

N - . .
M - _o»‘ B DR A

-4 v



""':,_",’I\1cCutcheon (1980) and McKmney and Nestbur\y (Y975) documented

i :,'S1mi'lar scheduhng constramts were 1de‘nt1f1éd by Gross, G1acqu1nta, .:_ S

- “vvand Bernstem (1975) L1eberman (1982) “McCutcheon (19905 and wgnt

o

Stﬂ] another orgamzat1ona1 c:rcumstance. that has been shown to\

‘. . A »'

_""fh_-“-1nf1uence the 1mp’lementat1on of an mnovatwn 1s c1ass s1ze Both

,f

"-"‘v"-adaptatwns wh1ch teaqhers made 1n mnovatwns hecgme of h1gh

student teacher rat105 » P A ; B

Researeh has aTso revealed that system-mde testmg programs and

is- -;-

ﬂ.the 1mportance attached to ra1s1ng ach1evement scores, part1cu1ar1y in-

"?";the areas of math and 1anguage arts, have had a bearmg on the {

)

'»1mp1emented.. Accordmg to Boag (1980) L1eberman (1982) Oﬂnak L

'.3"-7'(1981), and McCutcheon (]980) these factors caused teachers to make

changes 1n the p]anned uses of 1nnovat1ons

The factor mos%t frequently 1dent1fied by teachers as an obstac]e

- ito the imp}ementatwn of an:’ 1nnovat1on was fnsuff1c1ent t1me in their

" schedu]es to adequate]_y famharite themselves with key features of

the 1nnovat10n and to do the add1t1ona'l p]anning that was generaﬂy
K i_h requ1red (F1restone, ]979 Good]ad Klein, & Assoc1ates, 1970" =y
Hamﬂton, 1975 Hdberman & Crandan 1984 K1mpston. 1985 Lieberman,
1982 Lort1e 1975 Smlth & Keith 1971' Smorodin. 1984 H'int & '
Kennedy,- 977 bhrt 1978)‘“ Sarason (1982) stresses that ;uccessful

‘, -
-

B t1me for sc1ence ,» other ;eachers usfing the same curthu]um.

f1de11t§' with wh1ch authority adopted 1nnovat1ons have bee;nf LT
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.

éducatwna] changes requlre that adequate t1me be prov1ded for actualj_-:ii;'f_f'-:

1mp1ementat1on i,;"ﬁ Ve f‘f T B .'_ LT :

o ‘-Relevance of the Literature Review . = = L
e T e —

. J-\,,' ] ) S . ' o ) R . PP

-

8

Th1s rev'few of 11terature and research re]ated to- educatmna]"ﬂ_""

.-,'

change has revea'led that even though teachers have been encouraged to._"

i3

‘1mp1ement Lnno\Iatmns accordlng to the1r deve1opers 1ntents, they o

have frequent]y @dapted 1nnovat1ons to f1t the rea11t1es of the1r .

personal tea’chmg s1tuat1ons Th1s genera] tendency dur1ng

‘ 1mp1ementat1?n has generated many quest1ons about adaptatqons Is 1t

Poss1b1e for teachers to repb1cate 1nnovatlons deve]oped e]sewhere"’ -

.~~Must adap‘tatmn occur for 1mp1ementat1on to succeed" Are certam_”'»

k1nds of adaptatwns more acCeptab1e than others"_ Because of the -

dﬂerﬁma that has deve1oped around~ the rep11cat1on/adaptat1on 1ssue,‘ : ‘;'

there 1s a need for further research which focuses on klnds of

v adaptatlons teachers make "in 1nnovat1ons
Th1s 11terature rev'lew has a]so shown that a teacher s sense of.-.
comfort w1th the teach1ng of a subJect area’ has not been 1nvest1gated

.‘as a potent1a1 deternnnant of the 1mp1ementat1on of an educat1ona1 '

’.f 1nnovatf’on Cons1der1ng that 1t s unhke]y that teachers,

part'lcu]arIy those at the e1ementary 1eve1 fee] equaHy comfortab]e‘.'.‘ "

w1th each of the many subJects they may be requ1red to teach an_
: exploratory study of . th1s concept 1n re]at1on to 1mp1ementat1on gives
prom1se of y1e1d1ng 1mportaht f1nd1ngs.v The present study was

des1gned to address both of the aforementwned top1cs wmch were

revea1ed as needlng further research
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L Th1$° chapter 'descrnbes the research desagn and the deve]opment of
_-:;."th "'easm‘mg »instr‘umsnts The"pﬂot study, the: selection and

'.”and arx\"!yze the data are reported ,3'_' _ g ’_ '5‘.. ’

':«B

" 1976 p 477) an exp1oratory study designed to investigate possib1e

. s Methodolo y

) 1 ‘ :
desc_‘ pt1on,of the samp]e, as we]@ as *the methods emp]o_yed to co]'lect

K2

oy

The 1mP]ementatmon of educatlonal 1nnovat1ons has been stud1ed by

. Tt
£

a number of researchers An extenswe 11terature review of such

1

stud*es revea]@ however, that man.y quest1ons stﬂ'l rema1n unanswered,’- o

about how teachers adapt 1nnovatlons a‘ﬁé}rrterature a]so showed that-"‘_i-‘“"

[

3
there is an absenqg of 1nformat1on regardmg the possi.b]e 1nf1uence of'}--

‘a teacher S sense of comfprt w1th a subJect area on the 1mp1eme"tat1°n §

phase of the change process Because a- teacher s : u1t1mate contro]".*

[y

over curr1cu'lum at ftﬂ’ez pomt of 1mp1ementat10n 1s a fact":(Zais,.»,_

re]at1on§h1ps between teachers« sense of- comfort w1th the teaching of' .

4

1anguage arts and the kmds of adaptat10ns they make in a new |

curr1cu1um in that subaec&aarea gave prom1se of J_yleld'mg important_.v -

A}

findmgs., Mth°“9h a 13"9069e arts curr1cu1um served as a frame of.

reference for the study, the actual focus of the study was on kinds of v

~

o w
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'curr1cu]ar adaptatwns rather than the spec1f1c subJect%“o’f Mnguage
. e 31 % :

'-'_-_-'arts S“'In order to genLrate data wh1ch wou]d furtlyeraour understandmg

‘ : of th1s top1c,' a strdctured 1nterv1ew was se1ected as " the pr1nc1pa1 ‘
' 9

'method of 1nvest1gat1on Quest1onna1res were then deve1oped from

S mformatwn ga1ned through ‘the 1nterv1ews for the purposes of

o ',‘va]1dat1 ng and compar1 ng 1nterv1ew responses S ' S

The ],nterv1ew was chosen as th& ch1ef data source in th’is_‘study

' for severa] reasons ‘Due to the persona1 nature of the data to be -

,coHected durmg the research the 1nterv1ew was Judged to be- the most

'i;’."_t".'appropmate techn‘lque\ for. accomphshmg th1s purpose lt

""f'v'___'smentiﬁcaﬂy respectab]e .and. exped1ent method of ach1ev1ng a level

of profess1ona] 1nt1macy with- persons w1th ‘whom such - 1nt1macy would‘.'_' :

"":f'i.not ordmarﬂy be avaﬂab]e  Fox (1969, p. 525)° states that "whenever

_"fwe w1sh to obtain some 1nformat1on we beheve a person has, or to

' _:'Jearn h1s op1mon on a spec1f1c 1ssue the best way to: find out 1s to

»:;ask h1m a d1 rect qmtwn

The ’hterature on research methods in educationv'a'lso;tends to .

1"

. “_.f‘support the use of ‘the. 1nterv1ew ;/as an explanatory'_device }t__o_ 'help

"jident1fy var1ab1es and relat1onsh1ps (Cohen & M'an‘ion',‘ 1985, p. 293)

"“-"t'when there 1s I1m1ted 1nformat1on avaﬂab]e on /the phenomenon: under

: v-“f_-invesugatmn (Cohen & Manion, 1985 Galfo, 1983,°Good 1972): It has

}-"_.v.been noted that data are frequent1y d1scovered durlng the 1nterv1ew.‘
"'.wh1ch may serve as the source ‘of hypotheses wh1ch can 'Iater be |
formaﬂy tested . ) |
o F1nal1y, the 1nterv1ew was se]ected because 1t prov1des a .
‘-'_systematm .and contro]]ed approach of ga1n1ng personal information _'
.i from. a n_umber of - teachers, .systemat1c Q_m_ vthat 'the .development' of the ‘;

PN



'-‘1nterv1ew schedu]e and the conductmg of the 1nterv1ew proceed 1n an

uiorderTy @anner and controTTed 1n ‘Ehat onTy spec1f1c items are

;d1scussed These part1cu1ar aspects 9f the 1nterv1ew aHow for :'ﬂ' i

" _c]ass1f1cat10n and compar1sons of the :data ehc1ted from varrous

/

' _resPondents : : o - S S ; S -_'& e

\ _
ATthough there appeared to be certam advantages to be gamed

from the use of the 1nterv1ew in th1s study, the researcher was a]so
-'-cogmzant of 1ts T1m1tat1ons as -a research tooT (Borg & GaTT 1983

'Mou]y,,1978) The fact that respondents may express ‘ideas they feeT

will pTease or 1mpress the 1nterv1ewer, that the wnteractwe .esv'

.:‘

nature of the responses, and that the word1ng or seTectlon of

";quest1ons can bias data were carefuT]y cons1dered ‘when deveTopmg \the

1nterv1ew schedu]e and conductmg the: 1nterv1eu

e

The Tﬂerature on research des1gn 1dent1f1es four general kinds-

o gwh1ch occur between‘ “the. researcher and the respondent may alter the _

’of 1nterV1\ews : the structured 1nterv1ew, the unstructured 1nterv1ew, :

X ct1ve 1nterv1ew, and the focused 1nterv1ew (Cohen &

Good 72, O

The structured 1nterv1ew is one in’ wh1ch the 1nterv1ewer must

adhere str1ct1y to the sequence and the word1ng of the interVIew

B‘

. SC duTe that 1s organized in advance If some ’Ieeway is granted, 1t

- N

"1nterv1ew prov1des for greater fTex1b111ty and freedom.‘ ATthough the'l--'

’1nterv1ewer may work from an. 1nterv1ew schedule. one 1s not restr‘lcted_ e
»~by the word1 ng, content or order of the questions. It is possible to" T
vask add1t1ona1 quest1ons and move off in. d1rect1ons wh*ich show promise

' 'of prov1d1ng vaTuabTe informatwn D_uring‘.._the_'non-direct-ive«intervf’ewf

*

8

o

-5 must be specTﬁed pr1or to the interv1ew The unstructuredu
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respondénts are encouragéd to ta]k a®ut the sugt be1ng @;earched e

as quy and spontaneous'ly asJ they chooset"".

O
&7

T ~ w AR
: doubtfu] po1nts In a focused 1nterv1ew the course of the 3nterv1ew v

is aTso gu1ded pr1mar11y by the respondent It d1ffers from the non-

«

d1rect1ve 1nterv1ew, however,nn that the 1nterv1ewer is awf}e of
var1ous s1tuat1ons exper1enced by the respondent and thus. exh1b1ts
more controT on the d1scuss1o’n _-_” o _3 - -'0

| In v1ew of the purpose under]_ymg th1s study it was dec1ded that» o |
the. format of thestructured interview was- ‘the most su1tab1é k'md of
1nterv1ew for gathermg the reTated data At the same t1me, however,
1t was determmed to 1ncorporate a degree of fTex1b1T1ty when :

! e

L
warranted b_y part1cu1ar c1rcumstances or responses.

@

~ - Development of the Mea-suri_ng Instruments

The 1nstruments used, to conduct the research 1nc1uded a sense’ of

;

comfort survey,_ an 1nterv1ew schedu1e and quest1onna1res ‘The""
development of each of these 1nstruments evoTved through var1ous

stages wh1ch are descr1bed in detaﬂ on the fo]]ow1 ng pages.

The Sense of Comfort ‘Survey

The sense of comfort survey was des1gned to deternnne teachers
-- sense of comfort w1th the teachmg of ’Ianguage arts. _
| "9‘, ,S_tag One‘ : The 1n1t1a1 stage Of deveTopment 1nvoTved asklng five -

graduate students, aH of whom were eTementary schoo] teachers, to "

Yt ' . '
.'. . N ° "



"respond to the foHomng questwn "Are there d1fferences in the

sense of comfort that you fee] w1th the var1ous subaects taught at the

e]ementary 1eveT'7"' No attempt was made to ﬂdcus on a- part1cu1ar -

§ﬁbaec-t-as e . researcher d1d not w1sh to Tead the t!achers

responses Add1t1ona1 quest10ns m the researcher were based soTeTy on_'

‘sr/

'rephe§ g1ven by the teachers For examp]e, 1f a teacher 1nd1cated 7

that he or she feTt more comfortab]e with. the teach1ng of math than_

| -'sc1ence,. the *researcher wou]d ask 1f there ‘was a reason for th1s

d1fference in sense of comfort The purpose of these prehmmary
o di scp)sswns was to ascertam whether teachers feTt e uaHy comfortable . ;
i w1th the teach1ng of d1fferent subJects and how eas1% they coquvtaTk
about th1s top1c | SR B =

From the d1scu551ons 1t was"apparent that teachers d1d ind‘eed.‘"
'exper1ence dlfferences 1n ‘their sense of comfort w1th the subJects'{
ta_ught at the eTementary--schoo’I ATeveT | AT though two teachers had some
'di-fficu‘Tty 1dent1fy1ng why they feTt more ° comfortabTe w'ith some -
bﬂsubJects than others, the rema1n1ng 1nd1v1dua15 appeared to have no"
prob]ems d1scuss1ng ‘the top1c SR | ) '
| _Stagg Two;;; FoHowmg the prehmmary d1scuss1ons, the researcher' |
des1gned a sense of comfort survey.. 1t ;consnsted- of_a }f1ve-point-. a
cont'muum rangmg from very comfortabTe"" ""not comfortab'Te""a.n'd,"v.lfO
cards on wh1ch were written the foHowmg eTementary subjects ~'_:ar.t,"1

4

computer, French hea’lth Tanguage arts, math ‘music, phys ed_.;."

e 7;"sc1ence,l and soc1aT stud1es The 1ntent of the survey was to have a"“'

'f;teacher pTace the g1ven subJects on the continuum according to his’ or_"
. S
o her sense of comfort with each of them The survey was tr'ied wf‘thu

five graduate students, alﬂ of whom were e]ementary school teachers,;

’_and the thesis superv1sor Upon completion of the task thej_:__”
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C

,part1c1pants were asked to exp1a1n what contr1buted to the1r sense of;

comfort. w1th severa] subJects that had been placed on d1fferent Ro1nts

on. the cont1nuum At the conc]us1on of the sess1on an opportun1ty was

' prov1ded for the part1c1pants to comment on the genera] d1ff1cu1ty of

‘the task ',; HEREN

Stagg Th S On the bas1s of the exper1en¢es descr1bed

N prev1ous]y, rev1s1ons were made in the sense of canfort survey in

R

..preparat1on for its -use in the p11ot study The terms ‘“very

-

‘comfortab1e and. ' not comfortab]e" were changed to "most comfortable"
and "least comfortable,” as.the majority of the participants 1ndicated:-

that they felt there was a- very negatlve Gbnnotat1on assoc1ated with

_»"not,comfortable In- add1t1on the subJectslco:puter and French were

e11m1nated from - the survey because the majority of the teachers

‘ cons1stent1y placed them on the "not comfortable" ~point on the ,. |

cont1nuum due to the fact that they were subjects which they had never

mught 1ur1ng treir career It was also ment1oned by . several teachers

'that the p]acement of these two SUbJeCtS tended to force them to putt_,

~other subJects further towards very comfortab1e" than they would haveyf

done had the -two subjects not .been given as part of the task. On'the

basis of thig 1nformat1on, it was dec1ded that us1ng ‘the enght

‘subJects common]y 11‘,ed 1n E]ementary Currlcu1um Gu1des ‘would prehaps

dive the most accuviite prof11e of a teacher s sense of comfort with

the different subects.



LT

- The Idterview'Schedule ~ g
. . .%‘.__: ‘L-'._ R . : . o D v
L _’r: N ‘.':;" L - ' s “ e

iew schedule was des1gned to gather data that would,v':‘

the factors which contr1buted to a teachers sense of '

v':caoémfort with the teach1ng of ]anguage arts,_ to 1dent1fy concerns

’ '_°teachers had pr1or ‘to and dur1ng the 1mp1ementat'10n of the’ gxpressways
- Program, and to c]ar'lfy the k1nds of adaptat1ons that were be1 ng made
in that curr1cu1um and teachers reasons for makmg them

K Consequently, the questlons were - orgamzed 1nto maJor sectmns to
facﬂ1tate the ach;evement of these obJectwes (Ajppend1x B) n .»
‘ formu]ating the questlons for the 1nterv1ew, the researcher a]so |
f'fmcorporated the fo]]omng gu1dehnes adv1sed 1n the 11terature on-
: educat1ona1 research (Fow]er,v1984 Good, 1972) | |

.

1 “The quest1ons must be carefuTTy prepared so as to ensure ,

,they have the same mearﬁng qu aH the partwipants in. the study e
| 2 The seTectmn of the vocabfﬁa@m, cumform word1ng, and theiv- '

wl

: sequencmg of - questlons must be g1ven carefu] conmdergag&upn 1n onder"'
.

to, avo1d Tead1 ng questwns °,¥' eHc1t1ng d1storteu rgp(orfses" '

s;'

A 3. Spec1f1c ratha’r than genera] questwgls tend to 1ead to more,”

'? . - N . 4"' J :
“ 'valid answers. ’ g L ; .

: Sta'g'e One. The questwns comprismg the f1rst two sect1ons of -

o the interview_chedule focused on teachers sense of comfort with, |

:Ta‘-h‘guage and their 1mp1ementét1on concerns.. The 1n1t1a1 draft of_

&3

.these qu'twns °was gu1ded by the reTated research questions and

. know] edge der1 ved from desigmng the‘ sense of comfort survey

3 2

The questions for the f‘nal sect1on of ‘the: 1nterview schedule

pertaming to adaptations made in the Expressways Program required

. i
° °© )
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. greater prehmmary work before they cou'ld be comp]éted due to the

extenswe scope of the curr1cu1um. A1thbugh the r&earcher had taughﬂln

_the Expressways Program for one year, it was essent1a1 to ga1n ‘a more

»_thorough know]edge of the curr1cu1um Th1s was accomphshed in. two

ways.. An in- depth study was made of the phﬂosophy under1y1ng the ’

R 2

o ATE
Expressways Program, a]‘l avaﬂab]e scope and sequence charts, the core'

.and supp]ementary mater*lals for grades one to f1ve,_and 1n servu;e
handouts prov1ded by the authors of the curr1cu1um In ,add1t1on, the-
i researcher arranged to ta]k w1th two teachers who had pﬂoted the

Pr.ogram. These 1nd1v1dua]s were made aware of the purpose of the "

Expressways Program vThev "que,s » to adaptatwns wEre
".formulated on the bas1s of the Jnforimgtion ga1ned from all of the "

‘aforementwrfed sources L - T . . g ; LA

- _Stag T The thestszmrwsor was asked to exarmne the

P (-

'Jnterv1ew schedu"le for c1ar @wordmg é,geadmg questlons, order of“f'“ '

." L

71. ’7(‘\}{

'Jtems, and appropr‘uatenesswoéf ?ueé&lons to the study ' Further to a
foHow up d“lscussaon, four fmod fzcatmns were madem,m the 1nterv1ew'}7.'-*‘"

) . . , N .o .
°, schedu1e T ,” _' ST o
. ’ y‘ 4 ) |
_ - Quest ons pertalmng to 1mp1ementat1on concerns were rev1sed',, o
& B i ')‘ K RIS v "' . S
to accomodate poss1b1e yes or no responses. e L e

Ihe wordmg of some of ‘the questwns re]ated tbxag,aptatmns:v

¥ oG : .
7 owas’ changed in <an effort to remove any poss1b1e eva1uatfve tone about'
,',.a teacher s performance 1n relation to part1é'ufanw k1nds of ‘.73‘ :
| ~"_adaptat1ons A phrase such as "the Program streSSes 'was changed to, !

T

&

'_read "the Program asks " A sentence s1m11ar to "Do you fouow' 4



:: szu

fd1rect1ve on’a regu1ar bas1s""_ was rep]aced w1th somethmg hke "Do o

‘you fee] thlS d1 rect1 ve was a good 1dea7"

73.’ It was dec1ded to begm the ﬁna] sectwn of the 1nterv1ew,‘-"
.G

: -_;'schedule w1th an open quest1on to e11C1t k1nds of adaptatwns teachers.

made in the Expressways Program before asklng spec1ﬁc questwns aboutﬂv.

"key aspects of the . curr1cu1um. This adJustment was also 1ncorporated’-."_<

in the subsectwns re]ated to adaptat1ons

4. Some questwns on adaptat1ons were reworded to’ ensure that'-.
' 2 R

they focused on only ‘oné aspect of the Expressways Program B 'A's"f'a g
result of these adJustments m1nor mod1f1cat1ons were. made 1n ‘the .

o _:categor1zat1on of questwns w1th1n the subs&;mons of the questmns"f'

- .'-perta1 mng to adaptat1ons

.StageTh . Pr1or to the pﬂot test the rev1se8 1nterv1ew

schedu]e was d1scussed w1th a consultant who had worked on the

'development of the Expressways Program The purpose of th]S meetmg’sf,

0

was to obta1n the consu]tant s op1n1on on whether the 1nterv1ew

) schedu]e covered the key aspects of the currlculum Two v1ce—’-~-'

‘o

pr1nc1pa1s in schoo]s that were 1mp1ement1ng the Expressways Program:_" |

were asked to read the 1nterv1ew schedu]e to as.sess 1ts clar1ty I

“aH cases, the 1nd1v1dua]s cons1dered that the rev1sed schedule met Co

-the cr1ter1a upon wh1ch they had been asked to Judge it

e
L

. ‘Questionmaires . . S e e

~
MR+ B

Ind1v1dua1 questIonnawes were deve]oped to correspond to the";

'."maJor categomes of 1nformat10h ga1ned through the 1nterv1ews._"'_’.1h."'

- order to fac1htate th1s proceSs each 1nterv1ew was tape recorded and_

PO - A,
. A K . :
T s - R



determ1ne L 'fj. - :. . DA ?_‘-r 1",e‘”'

'3

.,‘.. . :

w,t?} the: relat1ve 1mportance of spec1f1c factors contr1but1ng to h_'

R teachers sense of comfort w1th 1anguage arts, .

,2- the re'latwe 1mportance of 1mp’|ementat10n concerns ex1st1ng

vboth pr1or to and dur1ng the 1mp1ementat1ona ef the Expressways

'Program, "'fA | : v-f:_ '.~f, o :v' ;5- z

'.fgadapt1ng the Exﬁressways Program and

' jhowever, were deOeIOped in the same manner The stages 1nvolved 1n'.r'

hith1s process were.' estab11sh1ng the categorles of 1cems, sortlng the f"

' fol]ow1ng pages .ff: 7<”l.\n~;‘, ﬂ*:j - ” ..{Lq"'

,wh1ch ‘pertained to the top1c of

»f}@. the frequency w1th wh1ch teachers ‘made part1cu1ar

: adaptat1ons 1n the Expcessways Program
Because the spec1f1c 1tems on the quest1onna1res were based on |
'the teachers 1nterv1ew responses, the content of the quest1onna1res

used 1n the actua] study o1ffered somewhat from the content of the_ﬁ;

quest1onna1res used 1n the p110t study A11 the\ quest1onha1res,

/ "7 . !

BN .

“y, cs gl e

83

o R o o o i
11at°r transcr1bed verbat1m The -purpose: of the duestionnaires was to

"%3g°‘3. the relat1ve 1mportance of reasons wh1ch were- g1ven for .

'data, ‘and check1hg the organ1zat1on Each stage is descr1bed on the o

- S tage One. After the 1nterv1ews were transcr1bed “the researcher

n'wentﬁthrough Each oﬁﬂthe 1nterv1ew transcr1pts and extracted the data

\

the quest1onna1re be1n deve]oped

v Although the data were not c0p1ed ver“'t1m, on1y unre ated ‘phrases

"niwere om1tted For examp]e, in rep1y to a question dea11ng w1th sense

';gof comfort one teacher sa1d "Probab]y the greatest reason that I fee]

.comfortable w1th 1anguage arts 1s becaus& I ve taken a 1ot of courses

7hjat the un1vers1ty'ﬂeve1 dea11ng with. 1anguage arts Th1s statement

> . Ta -_u‘

\“_

~ . Y



BT

1eve1 deahng w1th 1anguage arts.- ' leachers responses to que;st'lons -

'.the maJor portmn Whe essent1a1 1nformat10n To ensure "'-;that ho 6

ar

"'-v__trahscmpts Th1s was do-ne m "—the event that a teacher prov1ded

C e

':_’.wh1ch spe‘c1f1caHy addressed the top1c of the quest1onna1re cohtamed’,:‘;"‘

S w

"data pert1 nent to the deve]opment of a quest1onna1re were over]ooked o

however.., the researcher read t e'%remammg sect1ons of the 1nterv1ew

\ N ,~.~

.on the 1ntewV1ew schedu1e o .‘?% . ' P
g@‘-’nce the data were, compﬂed fron wh1ch the 1tems for the

: ,maer categor1es Th'lS 1mt1a1 categor1zat1on of the data was gu1ded‘:_ :
analys1s Spradley def1nes a domaln as‘ be1 ng a category made up of:-

"._:-.5'_re1at1onsh1p" (p 89) The cover term is. essent'iaHy the name for the.;.,

RRS _responses '}ookmg for var1ou5"doma1ns that cou]d»b,e used in the

.

by ‘the process outhned by Sprad]ey (1980) for mak1ng a’ doma‘fn

“";three basvc e]ements cover term, 1nc'|uded Qerms, a-nd sgmagtu;

..._

- '7
T

deve’lopment of the quest1onna1res

S

ExampTes of parﬁcular domalns d1sco¢/ered for use in the sense of’“‘f

'comfort quest1onna1re ﬂ]ustrate °tms categonzat’ion process.

i

v

T »":' L '}v o e S PR e P)
Tt R AR o ‘,3)“;_ o ‘-.P .

‘quest1onna1re wou]d emerge,,the researcher began to estabhsh the

""wvthm the same doma1n ‘ The semant1c re1atﬂon$h‘up exp]ams th% way".;_;r',.‘

D '

Lo

o was sumnarued as, "I ve taken a 1ot o*c courses at the umvers1ty

7 details in a pa?‘t1cu1ar response wh1ch perta1ned to another quest10n”'

‘t"‘:';category, whﬂe the 1nc1uded terms are the names of smaﬂer categories:

’”"'On the bas1s of these gr1teha,.the researcher examined 1hterv1ew Q

;'.”'-',Educatwnal background dmerged from teachers respenses ﬁas a cover'_ f
: fterm or a major categorx. Other phrases such as, B "a 1ot of courses fn;-

»-.fl;j T A' ,:‘v"_.‘/;‘ .',‘." o &7 -6.
S



‘yand p wonderfu] wr1ting

1!tpurse were also found w1th1n teachers'w

. .~

o cont1nued untll the researcher fe]t that a11 cover terms -or maJor '

| i?to‘rtgatgﬁ§r1ze the data for each quest1onna1re apprOX1mate1y one week~;;

i

. of one s teach:ng experlence

o

‘educat1ona1 background

" statements The researcher c]ass1f1ed these as - 1nc]uded terms The"

.>-:.."'

'"“relat1onsh1p between these terms was def1ned ‘as 1s a part of " In

”.:;other words, COurses 1n Tanguage arts are a part of one s educat1ona1'

'background In add1t1on, a wr1t1ng course is a]so part of “one' s

<

it:fi,'ilfaﬁt'r?maai.a?,f ij7”w p

Teach1ng exper1ence was another cover tenn whrch was’ d1scovered'

"j'1n the data perta1n1ng to sense of comfort Some 1nc1uded terms wh1ch‘

A

»fi} P1cked up sk1115 Wh11e teaching, and taught different grade

A

-

to describe the re1at1onsh1p between the COver term and the 1nc1uded

y;

terms Consequent]y, the categorlzation was say1ng that hav1ng taught

d1fferent grade 1eve1s or hav1ng worked W1th p110t programs 1s ‘a part’ i

L

The process of search1ng for doma1ns embedded 1n thé data

J

categor1es essent1a1 to the deveTopment of a. quest1onna1re had been}'h

'.-¢‘,b -

P ,,.r :

'A'of cases, the maJor categor1es ‘were - extremely COns1stent Anyf

ot , : - R K - . . e s

5ifour/-d1fferent 1anguage arts curr1cu1a, : watched how k1ds 1earn, o

”'*pwere ment1oned by teachers were:, worked w1th p1lot programs," "taught tjf

71eve1s Once aga1n£the semant1c re1at1onsh1p 1s a part of" was used o

~

.

ﬁdent1f1edt;vTh1s categor1zat1on process requ1red ‘3 certa1n degree of |

7subJect1v1ty on’ the part of the researther.' Therefore,.1 as dec1deqf%;

falatey to serve'as a precaut1on aga}nst thts prob]em P In the maJor1ty'fX4
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d1fferences wh1ch appeared tended tdr oc.CUr 1n the m]uded terms ’
rather than the cover terms or maJor categorleS(? R .‘ _ ,‘

S ge T After the maJor categomes or 1tems for a _
quest1onna1re were estabhshed the researcher d1d another sortmg of'
the data Th1s step was 1nc1uded to ensure that the d1fferent 1deas

; vo1ced by teachers were aﬂ represented in the def1ned categomes\ o

7

Th1s process was based on an*approach used by No]an (1978) to organize

1ntrospect1ve comment;.c made’ by students d1scussing the1r wr1t1ng
process It 1nvo1va§ systemat1ca11y separatmg responses 1nto
'N‘_'syntact1c segments and then 1abe111ng the segments accord1ng to the
'._1ntent of the speaker R we R f -° |

In accordance w1th th1s schema, the r%searcher went back to the

) o
v or1g1na1 1nterv1ew transcr1pts and d1v1ded a11 responses perta1h1 ng to T
i [ LY . Q ' 5

. ithe tomc of a quest1onna1re 1nto syntact‘ic -segments : The followmg f.n_'f‘,_
{) P ".
;examp]e re]ated to sense of comfort 111UStrates thvs process SJashes*'

separate the segments "'NeH e ve taken qudte a few cc?urses on the

~

_"new approach to read1ng / and I fie] 'sted the Umdqrn' Progr&n wh1ch

was 1anguage based " S @ v
| Once the segmentat'ion was’ complet’d the researcher‘ﬁabeﬂed ‘the ‘

: .‘,segments accordmg “to one of&the categor1es estab]ished during the.v_‘l'-
"domain ana‘lysis S 1abe1hng the segments 1t was necessaryr,> to take |
\1nto con51derat1on the, context of the segment The segme‘nts stated‘
i} previous]y were Jabe‘lled as foHows "Neﬂ I've ?ken quite a few‘
‘courses on the new approach to readmg was 1dent1fied as educationa]

‘:'background "I f1e1d tested the Umcorn Program wh'lch was language o
based" was 1abe11ed as teaching expér1ence * °

. R B



o

If when 1abe111ng the d1fferent segments of the responses the‘,,_‘

! .
researcher came across a part1cu1ar 1dea that d1d not fit w1th1n o&e' R

",of the prev1ous1y def1ned categomes, a- new category was deve]oped. T

-After all the segments were 1abe11ed and the categomes were

confirmed “the 1tems for the quest1o" ] "‘:"@re wr1tten Th1s‘

1nvo]ved tak1ng each maJor categorygr 4 &1. ‘_'_'ratmg on 1t br1ef1y

’For examp]e, on’ a quest1onna1re for sense of comfort the category. - -
@ . -

. educatwna] background read 1n the foHowmg manner

finﬂuence A L1kert scale was des1gned ‘o

Educat1ona1 background (e. g ’ courses taken at co]]ege or' o
umvers1ty in the area of 1anguage arts, Enghsh or the
o teacmng of read1ng) | | L |
Inc’luded terms were frequent]y c1ted to clar1fy the meamng of
’the 1tem The quest1onna1res re]ated to sense of comfort

Jmplementatwn concerns, and reasons for adapta’tnéhs requ1red teachers :

“to- rank the . 1tems in the order of then;° 'm‘portance or

A

"'e'erm n)é the frequency

B!

w1th wh1ch teachers made adaptat1ons 1n the Express’ways Program It

prov1ded five 'poss1b1e responses e a]most always, - frequently,_
’ occasionaﬂy, almost never and not apphcab]e o v
Stage Th ree. - The thes1s superv1sor was asked to exam1ne the

-'comp]eted quest1onna1res for c]amty 1n the@wordmg, both 1n the ‘

o directions and the 1tems, di st1ngu1shab1e d1fferences among the items; -

. and clar1ty of" specific term?no1ogy Dzrectwns or part1cu1ar 1tems* =

; 'were reflned on. the bas1s of her suggest/wns The researcher then

asked two coHeagues who were fam1har w1th the area of knowledge

A

".be1 ng stud1ed to prfwew the quest1onna1res They were asked to Judge :



how effect1ve they fe]t the 1nstruments wou]d be in obta1n1ng the ’

" Population and Sample

des1red 1nformat1on '; }f' :,'Qg

o u' > . : E oo . ey

S1nce the maJor purpose of the study was to exp]ore the k1nds of;

o concerns teachers experxence both pr1or to" and dur1ng the
_ .

L unp]ementat1on of a new cur§1cu1um and . the ways they adapt the

‘curr1cu1um to f1t the1r part1cu1ar s1tuat1on, it was essent1a1 to haveje;-*

a curriculum to ‘use as a frame of reference The Expressways Languagea o

: *Arts Program was, chosen as. the veh1c1e for coTTect1ng such data Th1§-f
‘dec1s1on was 1nf1uenced by. severaT factors | » ‘
At the t1me of the study, th1s curr1cu1um was being 1mplementedtn
qvfoy many eTementary cTassroom teachers throughout New Brunsw1ck. The;
'researcher be11eved that 1t woqu be mOre advantageous to use a |

‘a

curr1cu1um that teachers had worked with reguTar]y for at Teast a yearw_h

© than t° des1gn a un1t and ask a group of teachers to 1mp1ement 1t forh":l’

- a speC1f1c per1od of t1me The Expressways Program a!so represented atgﬁ

_ maJOr change for teachers in the Tanguage arts curr1cu1um inqterms of
,'ph11050phy, approach and content S ; _ 'T. L 'q“_ e
S " The populat1on from wh1ch the sample was drawg consisted of

e1ementary c]assroom teachers employed 1n four rura] schooT d1stricts 1h

in western New Brunswick These d1stricts were selected bécause the""

imp]ementat1on of the Expressways Program tended to be 1n 1ts ear]yi3;'fl

stages there . The majority of the teachers had - uged the curriculumf

;,afor e1ther one’ or two years According to Fullan (1982 p 39)

.:unplementat1on usua]ly refers to the first two or three years of



. } [

E attempt1ng to put an 1dea 1nto pract1ce The researcher Judged that:: )

fgthis was suff1c1ent t1me for teachers to have become fam111ar w1th the

| Expressways Program and yet a. short enough %1me per1od for them tof o

'reca11 any 1mp1ementat1on concerns as we]l as ~adaptat1onsc they;_had;fff

e
Y ..,..-

o made in the curr1cu1um

Once the sense of comfort survey was adm1n1stered to the

;"’e]ementary teachers “in the four d1str1cts, the study sanp]e was _‘v‘J

. ".":>A59 I’ .'

7:se1ected on the bas1s of d1fferences in 1nd1v1duals sense of comfort j‘if

-”ttw1th the teach1ng of ]anguage arts It was composed of 36 teachers~::

' _who taught grade one,_ two, thr.'

f;infonnat1on on the actua] sense 0

| £ study sample and the means by wh1ch they were. se]etted is prov1ded in

e

fa later section

The Pilot Study. - . ...,

\'ur, or f1ve students ' Further..ﬁ

comfort of thase teachers 1n the:f v

The p1Tot study was conducted in three phases dur1ng the spr1ng‘”‘”'

of 1986 Each phase 1nv01Ved the test1ng of a d1fferent meaSurement
1nstrument planned to be used to generate data for the study Since'
'fthe content of the quest1onna1res was cont1ngent upon the 1nterv1ew

. responses, the pi]ot test1ng of these 1nstruments was conf1ned to the‘

_quest1onna1res deve]oped on the bas1s of the 1nformat1on 'collected"

dur1ng the p11ot test 1nterv1eus The purposesauhder1ying'the pi10t'f,3

jfstudy were

1.' to determ1ne whether the deve]@ped 1nstruments were va]ad‘f

. for the purpose of gather1ng data to help answer the research

,quest1ons, 7 o o o RN _fﬁ_- o

0



RS . ) ’ . ) :us,
. '2'-.9 to 1dent1 fy and overcome any prob1ems re]ated to '
1nterpretat1on or c)ar*nty of wordmg in ‘the measur1 ng 1nstruments,
e -y A L
RN 3 to deve]op the researcher s 1nterv1ew1hg skﬂ]s and

-

T exper1ence m conduct1 ng the other data gatberang procedures and

w‘,4 to estabhsh the amount of t1mea requ1red to co'Hect the
data | i e |
Phase Ome . a0 g o T TR
A : P : Lo T N Lo : S o
@ "{'" e e

w}»

The se,pse of comfort survey was adm1n1stered to f1ve eTementary

=

[3

sch }J teac@ers current]y emp'loyed 1n the c1ty of Edmonton as wel] ‘as
_ f1ve graduate students at the Un1vers1ty of A'lberta who a]so t;.aught at

’ th1sﬂeve1 The researcher‘ d1d th1s phase of the pﬂot study 1n

Edmoéton to avo1d m1x1ng ‘ChTS pﬂot group w1th the f1na1 study Lg\gup ‘

_Each sess1on was conducted 1n a prwate area and a short 1nterv1ew was.-}"

D

.he]d w1th each ?eacher after the surVey wasﬂ completed The purpose of.'--'*-".'

the °interv1ew ‘was to deternune the factors wh1ch contr1buted to

B

teachers sens’g of comfort w1th the teachmg of ]anguage arts and to

,d1 scover any prob]ems the teachers had mth the task

. Q.
“". o q, I‘ - |

,t.\.'

) sense of comfort survey was a su1table 'instrument-v er daéermining

' teachers sense of comfort w1th the qifferent f

: ,"None of< the teachers experrenced apparent d1ffiou1ty arranging the

»

’ "::subJects *and the maJomty of them cou'ld readﬂyu 1dent1fy the factors"‘-. i"‘"

”’~f~_wh1ch contr1’buted to the1r sense of comfort with the feaching of

" "‘.1anguage£arts as Well as other subqects.u;,‘;- .’;':"5"-

4 ) T _...' ,-;"".

RN . . . - N L PR Lt . T .
N o U A . crte st i e e Py

Sy

The reSu]ts of th1s phaSe -of» the pﬂot study ind1cated that the'.-."f:'-:-



)

GbJects on the cont1nuum reVea]ed

Y

TeaChers p1acements of th5

~that-there was not a w1de range 1n teachers sense of comfort w1th the |

ot

fteachIng of Tangynge arts Th1s find1ng suggested that;1t mlght not
ibe poss1b1e to do cémpar1sons among groups of teachers who exper1encgd

.1arge dszerences 1n the1r sense of comfort w1th 1anguage arts i It )

. ) .) :

. was deC1ded however, to proceed w1th the study and to use -a sma]]er

. ‘group for.the 1ower sense of comfort 1f the s1tuat1on warranted >‘9f4-57

Phaséfwo o w0 T T

BN
)

1",_teachers_

'}“5sense of eomert survey and the three groups who wou]d form the actua]'

R4 ) . Al B S - . R . . . ‘ki R T VO e
- e - - . - : . . P Toe LT 2 - : Ve

FS

-

| ;study samp]e had been chosen S1x teachers were random?y se1ected e

4 '.}

Afffrmn the- rema1n1ng members of the populat1on and asked to partlcipate f;'*

S in the p11ot study of the 1nterv1ew schedu]e. When contacted, a]] s1x

'fgrade f1ve

: evenfng at thevr homes The other 1nd1v1dua1 chose to have the

,1nd1vidua1s agreed to “take part in the study These teachers had a]]

0

’thaught the Expressways Program for at 1east one year and were

'fcurrently teach1ng at a var1ety of 1eve1s rang1ng from grade one, to' A

\

. “() _a. . . R . .». «

A/..'_m.:‘» o !/

»

A11 but one of the teachers preferred to do the- 1nterV1ew 1n the |

LS

‘ fresearcher conduct the 1nterv1ew in her c]assroom after regular schoo]

- hours In a11 cases, however, the - 1nterv1ew was done in a qu1et area

(]

:5"w1thout 1nterrupt1ons Each of the part1c1pants'agreed to. have "the

yci‘sessions recorded on a sma]] cassette “recorder. This allowed the

.'l o



“researcher to later transcribe ‘the

intam s

inte"ra'ction with the individual ‘teachers.

on the genera] c]arity of the questions, the 1ength of the interView,

’,and whether ~they would have preferred to have had the 1nterv1ew .

..-schedule 1n advance The teachers ‘were a]so given the opportumty to._'_ -

1nd1cate whether or not they felt the questions pertaining to
'curricular adaptations adequate]y covered the key aspects of the
| "'{-Expressways Program V | |

As a resuit of this phase of “the pﬂot study a number of m1nor

-

E __:..‘changes were made 1n the 1nterv1ew schedu'le

'S

ipart of the 1nterv1ew schedu]e wh1ch asked teachers whether specific‘,‘w
“"_'.;‘v;factors 1nf1uenced their sense of comfort w1th the teaching of
;.'f'__"_f"language arts This dec151on was based on the fact that several Of;';}_'
~.‘_the teachers had 1nd1cated that they fe]t these were partqcuiarTy

',;"'_""Teadi ng questions et ’{ e U S \\ -

Questions were i‘nc]uded 1n the 1nterv1ew schedu]e which."

addressed ‘a teacher s Sense of comfort with subJects other than

1anguage arts. The researcher fe]t that this would make the 'ln'lti‘.‘_:: B
' 'Vpart of the 1nterv1ew session a more p051t1ve experience for the _—
‘.teacher who professed being ‘Iess comfortab'le with the teaching of.

I 1anguage arts than severa] other subJects A]so, since many of the

1. _',_ It was demded to e] iminate severa] questions 1n the 1n1t1a1 e

A

teachers 1n the pi]ot study had referred to their sense of cpmfort'.

'with other subJects when discussing 1anguage arts, it appeared thata‘_,-f'_.

’ such questions might prov1de interesting infonnation ERER S
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3ff Two quest1ons perta1n1ng to opt1ona1 exper1ences prov1ded in

.the Expressways Program were’ comb'med as teachers found them . to be
. . . .»,'-,'gé
~redundant:. '

LT
: .

Pr1or to the p‘Tot study the researcher had been concerned about'

the 1ength of the 1nterv1ew schedule. The react1on of the part1c1pants
$

“to th1s matter, however, 1nd1cated that a mod1f1cat1on of th1s nature

was certainly uhnecessary~ The teachers were very q1]11ng to d1scuss

how they had 1mp1emented the Expressways Program and in several cases'

KN

: 1nd1v1dua1s cont1n-ed to dlscuss aspects of the curr1cu1um once the

o .. tw«

| }t1ntery1ew was comsh}ted It was a]so the consensus of ‘the group that

U:}heyfdid:nothwis,?to have the 1nterv1ew schedu]e in- advance‘“ Ihey

!feTt_it was'guffic’f«t to be made aware of 'the maJor top1cs that wou]d

be  discussed.

.;Phase«Three : .'*; L

PR
hh

K . e nature of the research required that the same teachers who
had part1c1pated~1n phasg two of the p110t study be 1nv01ved in. the
T1naT phase of the p110t study Each of the teachers was sent @

- summary - of her 1nterv1ew and quest1onna1res wh1ch focused on. the
.fo11owing topics: factors contr1but1ng to sense of comfor}‘hw1th
| language arts, 1mp1ementat1on concerns, cﬁrr1cu1ar adapeat1ons, and
lfreasons for adaptat16ns % o - F _ - R
. A week after the de11very of these mater1a1s, tne researcher
arranged to meet W1th each teacher to d1scuss the value of ‘the
4 W

1nterv1ew summary and . posswb]e d1ff1cu1t1es encountered when

_'co_mp"letmga the quest1onna1res, AT meet1ngs were held at the



o '}543
7 o .
r}teachers' homes in- areas wh1ch provided for un1nterrupted sess1ons
The d1scuss1ons were not taped; however the researcher_made notes;on_‘
the var1ous prob]ems and recommendations voiced'by teachers | On the
bas1s of the 1nformat1on gained through these meet1ngs it was
determ1ned to 1ncorporate the fo]1ow1ng changes in the'actua1 study
‘ j1. Instead of send1ng teachers a summary of the1r 1nterv1ews,
it was dec1ded to send a copy of the 1nterv1ew transcr1pt .Since the
~’summary Was s1mp1y a condensed vers1on of the 1nterv1ew,-1ts ‘actual
' value did not seem to warrant the amount of.. time- requ1red for its
G@kve]opment. Furthermore,~a11 the-teachers 1n the pilot study asked"

to read. the1r 1nterv1ews even though they had a summary of:. them

i 2.; ‘The d1rect10ns on the quest10nna1res asking teachers ‘to rank

all stated 1tems were mod1f1ed to read “rank a m1n1mum of -one and a’ ..

© maximum of f1ve 1tems Th1s dec1s1on was based on the fact that
_dur1ng the p11ot study teachers found 1t d1ff1cu1t to accurate1y rank“

~order more than f1ve 1tems

3. An item was added toy the quest1onna1res on 1mp1ementat1on .

concerns exper1enced prior to’\and dur1ng the 1mp1ementat1on of the,_'

o Expressways Program It gave . teachers the opt1on of 1nd1cat1ng that’;f’
oA -

the - 1mp1ementat1on of the' new curr1cu1um caused them no concerns
Th1s was done to ensure that teachers wou]d not fee] pressed to rank a

concern 1f it did not really. exist

4. TItems on the quest1onna1re re]ated to curricular adaptationS"fyg

were categor1zed to enhance understanding of the described adaptationsffu'*

and consequently fac111tate complet1on of the questionhalre Teachers]"{f

felt that this format would be he1pfu1 because of the numerous 1temsffrﬁ"

on this part1Cubar questionnaire



“Data Collection Procédures

The data for tms study were coHected in stages usmg d1fferent, :

‘measurement 1nstruments The fo]1ow1ng sect1ons prov1de a. detaﬂed

I

descr1pt1on of the procedures wh1ch were employed at each stage of the 'j

investi gat1on

o P . N . . . ' v .

The Sense of Comfort Survey

L] T :
o e T . [

A 1etter outhmng the nature and purpose of the study was sent

to the supemntendents of the four schoo1 d1str1cts request1ng

| _,penmss1on to conduct the research in the e1ementary schoo]s under '.

) researcher contacted the pr1nc1pa1s of aH the e]ementary schoo]s and,' 4

N

; varranged to meet w1th each of the pr1nc1pa1s 1ndw1dua11y vThe__v".

" .j;purpose of these meet1ngs was to exp‘1a1n what the study entaﬂed and

N

' to set up a t1me when the researcher cou]d speak w1th the d1fferent

staffs to adm1n1ster the sense’ of comfort survey In each case, the

pr1nc1pals were . very obhgmg and prompt?y made the requ1redv B

"'arrangements» Pr1nc1pals were also. asked not to dlscuss the study

 with the1r staffs in advance of the staff meetmg Th]s precautwn' ,

was taken to ensure that all teachers rece1ved the same mformat'ton

e ’

_ about the research L ST L o

—

The meetmgs w1th the d1fferent staffs foHowed the same format.

Upon bemg 1ntroduced the researcher gave a br1ef descr1pt1on of the

-'{‘_study, makmg certam not to ment1on the spec1f1c subJect area or

,curr1cu1um on wh1ch the research wou]d focus ThTS was done 1n the

. f"_

' -‘_':thelr JurISdfctwn Once approva] was granted to begm the study, the

¥
r

‘



o event that such 1nformat1on m1ght 1nf1uence teachers responses on the'_";

g sense of comfort survey The degree of t%gcher 1nvo]vement requ1red""‘

L 'i‘a‘t each stage of the 1nvest1gat1on was desc‘r1bed and assurance was’j S

--~_‘g1ven that 1n1t1a1 part1c1pat1on 1n the sense of comfort survey d1dv;,' -

o not commit one to 'Iater 1nv01 vement in. the study
The researcher then demonswated what the survey entaﬂed by
us:ng a chart size profﬂe of her own sense of comfort w1th the

teach1ng of the e1ght d1fferent sub,]ects f profﬂes L

".'_.completed by severa] teachers who had been 1 study were“"

'_'aTSo d1 spTayed to estabhsh the persona] var1e Tt ‘ses Stress

. was pTaced on the fact that there was‘no one -oﬂe that was more;

' -acceptabTe than another

At th1s t1me, each teacher was g1ven an enve]dpe contaumng“a:‘ '
: ".sens'e of comfort cont1nuum and e1ght subJect cards and asked to
’*arrange the subJects accord1ng to h1s or her sense of comfort with
.each of them when teachers comp]eted the task they rece1 ved a form
on which to record the 1nformat1on (see Append1x A). - B

The sense of comfort survey was adm1n1stered “to 148 eTementary
cTassroom teachers (grades one to f1ve) in 17 d1fferent schooTs ‘vT'he».' |
: "»overaH response to- the survey and the purpose of the research was'
'very positive. There were three teachers, however, who d'id not wfsh
.‘}:-vt.o become-_mvolved even ‘at this early stage of the study. , These! ’
'..individuaTS indicated that sinc’e they w‘oqu not be 1nterested 'in
“'1""‘part1c1pat1ng in the remainder of the study -at thjs busy time of the
) school year, shou'ld the1r name be seTected they saw. no (yalue 1n

a.

compTetmg the: 1nit1a1 survey.



- N ’ ) . .
e o FIRST—RANKED CONCER s_ e
o EXPERIENCED 'PRIOR, TO_THE IMPLEMENTATION OF TH
S e g gxP’REssims PROGRAN s
o LT T FREQUENCY OF RESPONSES |
B . Gr. U0 Br. 2 "Gr.o 3 Total)
PERSONAL CONCERNS R
Lack of familiarity with the R R oo
vExpressways Program (e.g.y, . = .= . 0 3 2 .5

apprehens1on about the unknown) ';f (Q%) ' (20%) S (33%) 0 ax)

L

 FIRST OR sx-:coun RANKED ’CONCERNS O
'EXPERTENCED PRIOR TO' THE ' IWPLEMENTATION or THE .-
: EXPRESSHAYS PROGRAM- . .

R L To. T FREQUENCY OF RESPONSES '
R T T Gr. 1. Gr. 2 Gr. 3 Total"

'PERSONAL CNCERNS - \ e
Lack of* familiarity with the o o Ce ' '
,_Expressways Program (e.g., - : 3 .6 2 o

"apprehens1on about the unknown) _b_,'(19%), '~(20%) , (17%) -~ (T9n)

P

o ?, " FIRST, SECOND, OR THIRD-RANKED CONCERNS
: EXPERIENCED PRIOR TO THE IMPLEMENTATION OF THE
a _ - EXPRESSHAYS PROGRAM ¢

T _T - . QUENCY OF RESPONSES R
,Jﬁ_- - T P Gr.~1) Gr. 2 Gr. 3 . Total
PERSONAL CONCERNS ' - S / B |
Lack of familiarity with the S A , U -
Expressways ‘Program (e.g., S D Y S |
apprehens1on ~about the unknown) (17%)‘- (17%),»' (22%) - {18%)

) ‘;ﬁ
| FIRST SECOND THIRD OR FOURTH-RANKED CDNCERNS

EXPERIENCED PRIOR TO'THE fwm:urmou OF THE
Expkzssuﬁs PROGRAM.

PR :_ FREQUENCY RESPONSES
¢ ‘ Gr. T, Gr 2 >~ Gr. 3 Total

PERSONAL CONCERNS = S R
 Lack of familiarity with the _ D
" Expressways. Program (e.g., ‘ V2o 3 e 4
~ apprehension about the unkhown) C tTE)c. (Me), (20%)
S S e ‘ L




. A

. B . L

‘_FIRST SECOND THIRD FOURTH OR FIFI'H-RANKED 'CONCERHS -
. EXPERIENCED PRIOR TO THE IMPLEMENTATION OF THE
T e EXPRESSNAYS PROGRAM B _
FREQUENCY OF RESPONSES ol
Gr. 1. Gr. 2 Gr. 3  Total

PERSONAL CONCERNS :
».Lack of familiarity with the S , S .

Expressways Program (e.g., S T TS 8.
- apprehens1on about the unknown) N (13%‘) : _(1‘3%) Co(13%) (13%)

~When th1s type of armysm was comp]et%1t was poss1b]e to

/

—_—

determine wh1ch 1tems on a questionnaire were cons1stent1_y ranked..m _

one of the top five pos1t1ons For examp]e the analys1s of teachers

_'ranla,ngs of the concern? wh1ch they exper1enced pr1or to the

RYREFE

v1mp1 mentatwn of the Expressways Program showed that of the 13 gwen

[}

concerns,_ 1ack of fam1har1ty w1th the Expresswa_ys Program was

: cons1dered %y teacpers to. be one of the top_fwe concerns Informatwn )
) gamed in thxs manner served to support or refute frequency
d\stributmns descr1bed prev1ous1y in. part two. A]though ‘such
mformatmn is presented through Chapter IV t does not appear 1n
'.tabu1ar form ' | |

Part- Foum The frequency with which teachers 1nd1cated mak1ng S

. . / £
*.var1ous adaptatwns m “the Expressways Program was ca]cu]ated and
charted for each of the three groups For examp].e.

¥



ADAPTATIONS IN THE UNDERLYING GOALS DR

"',\l' .

A]most Fre- ," .oc¢31 . Mmost. Mot «
A]ways * quently . -sionallty - Never - Applic.
). “. . ‘)"‘ ‘.‘v,.“ ‘ .
Stressed one or some of -
the four language. - .
“strands (tistening, - ol ‘
reading, speak1ng,_ o . .
and wr1t1ng) I - . o
,Group One _ R SRR B 4 6 0
.y..:ﬁ,]-’-'ﬂ:f- (13%) (20%) (27%)- - (40%) . - (0%) -~
“Groyp Two™ TN s 3 2 g
AT AP L (13%); '(j?%)>1- '(20%) i (13%) ~  (0%)
“Group Three - 1. . fe o . 37 0 e
L ,'(17%)' . (33%), ‘ 5(9%); ]‘(SQ%). .f;l(g%),‘
: .4‘1,‘. ' .
F0r the purpose of d1scuss1ng the data, ¢he f1rst two categor1es “

and the th1rd and fourth categor1es were Combined For exampIe
ADAPTATIONS w THE uum-:RuINe foaLs

A]most A]ways/ | 0cca51ona11y/ Not
Frequently - . ~ ‘Almost Never Applic.

. Stressed one or some of

“the four language strands S R »‘_‘: - .

(1istening, reading, o . TR

speakxng, and: wr1t1ng) o ‘ | L
Gmup one o B TR [+ SR LS R R
R ' : ()Y L (67%) (0%)« -
Group wo - 10 . : 5 N .0
S * - (67%) (33%) - L (0%)
;Group'Threev S - 3_-!_ _: ) '3 ) .\ 0

o - : (50%) IR (50%) - (0%)

The frequency levels were combined because some of . the o k;

respondents indlcated that it was d1fficu1t to decide whether they

‘

adapted an aspect of the currlcu]um a]most alwayS-or frequently, and:
w

s1mi1ar1y at the other end of the scale whather an’ adeptation was made B

f occasiona]]y or almost never* The researcher be]ieved that combining :

. : P D R .
N . . .
. - ‘\. N . e T
. . . . . . . L
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R | ',.'.84""
these responsesi wou]d prov1de for greater accuracy and clar1ty in the »

presentatwn of  the f1nd1ngs I;§ was dec1ded to conszder an - ‘\'. '

| adaptafnon to be s1gn1f1cant if - the comb1ned frequency 1eve1 (a'lmost

a]way;/freq_uently) was se]ected by two th1rds of the teachers qn any
of the groups OtL the bas1s of th1s cr1ter1on the adapta’cwns;
-were orgamzed and di scussed accordmg to thoSe which were made by all

threer groups arfd those whlch were made by one~ group but not by the

others Adaptatwns wh1ch d1d not meet the cr1ter1on stated o

prev1ous1y weré not presentéd as part of the research f1nd1ngs as. —1t-. :
d1d not agpear that such 1nformat10n would 1ead to a greater

understandmg of the process of adaptat1on as it relates to

1mp1ementat1on. ". o "-if -

" Thi's 'cha_pter ’, has‘.‘provided a _detjaﬂ‘ed 'descri’p_tfon “of the

: deve'lopme'nt'of -' the ~.mea5ur1'ng instruments. and the pro'cedu"res used,in

gathermg and 1ater ana]yz1ng the °data » The ‘research design w;as.
d1scussed as weH ‘as the ratlona]e for choos1ng ‘the 1nterv1ew as a

pr1 ncwa] method of invest1gat1on -An~ exp]ana-twn “of the pﬂot study

and how 1t 1nf1uenced the ma1n study was prov1ded : Intormation

: re]ated to the compos1t1on of the study samp'le and how it, was - se]ected.

was a] so- reported
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Th1s chapteﬁ reports the data orag1nat1ng from the 1nterV1ew: ¥ y
sess1ons Snd the: re]ated questwnnan‘es“ The presentatmn of the "
f1nd1n<;§ Liis“orgamzed in. sect1ons \wh1.ch cor::spm\to the magor
var1ab1es 1dent1f\1ed in the research '.questwns posed 1n Chapter I:

factors cont‘r1but1ng to a teacher s sense of comfort w1th the teach1ng

of a -:_subJect" 1mp1ementat1on concerns, curr1cu1um adaptatwns, fand

A major goa1 of the stuchh was to 1nvest1gate the re]at1onsh1p f ;
between teachers professed sense of- comfort w1th the teachmg of
Janguage arts and the1r concerns about 1mp1ement1ng a curricu]um 'In
'~th1s subJect area, as weH as the1r curr1cu1ar adaptatwns. Therefore.
spec1f1c quest1ons were 1nc1uded in. the 1mt1a1 sect1on of the s
interview 'gmde (Appendjx VB‘)V which asked .teac_hers .to_state factors

"



'.’j;::AS a fo]]ow—ub: teachers were Prov1ded w1th \a quest1onna1re CApPe“dTX
_';’C) composed of the d1fferent factors that had been mentmned durang o
"‘»the *rntervwevﬁ sess1ons The quest1onna1re required teachers to ran‘k x
'_b"ﬂorder a‘m:mmum of one and a ;naxmum “of f1ve factors wthh they X

- beheved gave them a sense of comf‘drt.1 w1th'the teachmg of lang,uage - .,

A,arts e T T T

. J v," N . \A' A N .. ‘.‘
Tab]e 3 d1 sp]ays the var1ous factors wmch weré 1den§1f1ed 1n the

) V

v."”‘mterwews and the frequency W1th wh1ch tghese factors were se]ected’by

_teachers on the re]ated questwnnawe {‘The factors are grouped mto
categor1es to fac111tate presentatﬁon and d1scuss1on of the f1hd1ngs )
R 7 e

: These categomes were not used dur1ng data colJectwn to a»‘fm‘L

""_potehtw]ly’1nﬂuenc1ng the resu1ts of the questmhna‘tre : The.

1nc1us1on of a factor 1n a igecnﬁc category was” deterrmned b_y
A ' :

r\tema estabhshed by thg researcher P These cr1ter1a are o{Ithned

e s

: A;'a_.‘ oW S _ sl LT e : A
“Personal Factors: . .. Re]ated to the 1‘nd1‘v1’dua1' teacher's- <

3 T . e —

. N R personal background SRR RO
Student- FactOrS"' The student was the underlyi’ng conqern a
: ’ __,_"».*.f' of the factor ‘ Te e S
L Currj'cu]ar_'.'Faqtgrs’~:" Re]ated to what was gomg to be taught
| Te e :".'~ '_.;L ‘ 1n the subgect’ 5\ _ e .
Instructwna’l Factors..- Related to how the subJect wouu be

S Ctaugnt. e ";-; e

Table 3 shows only how frequgntlyj the tea@he;'s in groups one and

two of the study sample se1ected the d1fferent ﬁactors Responses iy

g1ven by téachers in. group three are not presented because these“



Teaching - BXDST \sq variety of
-curriculaf\ grgde ,pilot programs,
;and ‘teachig: ge arts)
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The degree;% e ‘% z a, chﬂd s “success. in’
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. success ). A R L RSN % .

D R 7 i L VO Y .

S BoHEARy R g3 1t ac‘hiev ent and enthusiasm
_1n ‘1anguade; aPtaaf’ - f\es Y oLFERD o

* The ease of d,%gnosing studen 3 eds inlanguage -arts

: CURRICII.AR FACTQS

The availability of a- curr'lculun *that outlines the
;Gprogressive development of the skins ang concepts involved
3 .

in language arts
s

arts .at thevprov'lncial district or school. le

f\ﬁe extens{ve scope- of the subject area (e.g.,
writing, speaking. 1istening, spelling. and grammar)”

INSTRUCTIONAL FACTORS - T
The amount of time and effort expended p1ann1ng for tl\g
‘teaching of language arts :

The amunt ‘of accunu'lated time spent interacting with »or
1nstructing students 1n the area of language arts

¥

" FREQUENCY OF RESPOMSES .

Ql?%hmt of written ’

l)é@, teac'her"jun the, area of

e Organized» professionﬂ developnent in the ar&&f,language

T

"G Y 6R. R, -

i ‘

af'a of . language arts

]
f

=15 n-ls
(333) (m) { os)
S T SR | (A
(33%) _ (40%): (373)
& - 4 10
(a03)  (273) (33%)
6 4 10 .
C(403)  (213)  (33%)
"4 5 .9
(273) . (3385)  (308)
5 1} 5
(338) _ (23)  (20%)
2 7 3. 5.
~h3y) (208) . (173)
J6 . 5 .m.
(40%) "(33) (37%)
5 ¥ 5 10
(333) (33%) (33%)
2 .70 2
03y (03)  (73)
’ 4 -nk 7
' {27%) (zoz) (23:)v
(333) (7;)‘ (20:)
4 s
(e7%)  (73) (17%)
3 - 2. 8
L (208) - (133) (178)
(20%) (208) (20%)
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B f,.v.'_:\sm‘nv OF FACTORS uucrg c&l‘mmrrty To mngg‘g’ o

SEISE (l'-' CWM HITH LNBUAGE ARTS

» 1hte7‘est 1eve] of the readfng material a‘ffﬂ{tated w'ith
» the hnguage art.s \curr'iculum S

‘l The oﬂ;g‘ibnaﬂty Qf\rinstructional approaches and activitwes

~

FREQUENCY OF RESPOMSES

88 -

6R. 1 -GR.-2 . TOTAL
n=15 n-‘IS '
2 g
. .(13%) " (20%) (17%)
e T T Y
“47%).  (20%) - (13%) .
301 L4
(203) - (73) - (13%)



teachers expresigd 11tt1e comfort with the. teach1ng of 1anguage arts

7
In fact when asked about sense of comfort one part1c1pant responded

!

"I want to emphas1ze the sense of drscomert " Dur1ng the 1nterviews 3
few of these nd1v1duals cou]d' read11y 1dent1fy factors ‘which '{
contr1buted “to a sense of comfort Instead they tended to state "
factors wh1ch they felt gave than a sense of d1scomfort '~The‘
"sresearcher conc]uded, therefore, that th ir ranklngs of the g1ven

- factors were not valid Group three interview responses are’ d1scussed

o separately 1n “the f1nal\\ect1on dea11ng w1th sense of comfort

——

Relative Importance of Factors Contributing to Sense of Comfort i f,'
. . \ :
Thé“ data der1ved frmn the~1nterv1ews agd the comp]eted
quest1onna1res -brought to light severaﬁ‘ rath : 1nterest1ng f1nd1ngs :

.‘*? w1th respect to the factors re1ated to. teachers sense of comfort with

- B
g

1anguage arts
b -
A thorough ana]ys1s of each of the 1nterv1ew transcripts,.

RO

prerequ1s1te to the deve]opment of the questionna1re on sense of

cdmfort, revea]ed that there was cons1derab1e divers1ty 1n the factors

—

wh1ch teachers 1dent1f1ed as g1v1ng them a sense of comfort with the «;;5
. { ’
teach1ng of 1anguage arts As f]]ustrated in Tab]e 3, 18 d1st1nct

factors emerged from the teachers responses. The_apparent‘variety 1n |

these factors would suggest that™ the sources contributing to teachers
r-

: serise of comfort with a subject .may. vary greatly from individua] to

Pt }

' 1nd1v1dua1

' The categor1zation of the: various factors which teachers cited

°

during the interviews as 1nf1uencing their sense of comfort with the ~k.ﬁ

*



,teach1ng of 1anguage arts disclosed an add1t1ona1 f1nd1ng Seven'out

A_of 18 (39%) of _ the reported .faotors fit: {nto the persona1 factors

90

' category. This was a significantly h1gher number than was ev1dencedj'"

- in anj othér'estab1ished‘category. The_"pérsongk(factors" tended to

be,seTf-qrientated‘in that'they related to a teacherLs:own background =

or .interests, wl
gsts, M

. 1éss subjecti
the—teacher # K
4 » .

A summary of t;e resu]ts of the quest1onna1re on sense of comfort,

' viT]ustrated the re]at1ve 1mportance teachers assoc1ated with the

‘different factors cited during - the 1nterv1ews. - As shown;1n-Tab1e 3,“

. B . . ) . hl . . [ .
seven factors were selected by 30% or more of ‘the participants in -
groups -one and two of the Study sample as contributing to -their sense . '

of comfort w1th';he teach1ng of 1anguage arts The fact that fiVE'Of

these.seven’factors were in ‘the

the, other two were “student re]ated"’ tended to underscore the
] » - ®

: the maJor1ty of the rema1n1ng factors seemed

. he1r ex1stence was not d1rect1y 1nf1uenced Dby *

‘personal factors category and that“

. AN
significant 1nf1uence of persona] factors on- teachers sense of o

. ——

_ 'com%dkf with a subject. Th1s idea was. further’ supported by ana]ys1s

‘ of teachers'urankings of'the factors op the quest1onna1re It showed

that teach1ng exper1ence, persona] 1nterest in the subJect persona1»

t
enJoyment der1ved from various. aspects of language arts, and e

educational ‘background were cons1stent1y~1n one of the top-f1ve.ranked h

’positions Even the two'studentJreTated factors which were'common]y

5

chosen by teachers ref1ected the 1mportance of 'persona1 factors” as-

. "_they both related to a teacher s pr1vate fee]xngs or >&act1ons

. In v1ew of the prev1ous]y .discussed f1nd1ngs, it .appears that .

teachers‘ sense of comfort with a subJect comes more from their ounc

)

Kb
-, - N
- -
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'.backgrounds and 1nterests than from factors extrinSic to their
) biography Th‘lS‘ conciuswn s con51stent with the results of two
_studies which exp]ored the various sentiments that teachers h01d

toward their daﬂy tasks 1n the c'Iassroom Lortie (1975), in h'IS

extenswe study to achieve a ciearer picture of scho}] reality, noted

' _that teachers frequentiy indicated that ' "their princ1pa1 teacher [had]\ .

"_Peen experience (p 79). Con51der1ng the supposed pervaswergss ofﬂ_'

this attitude, 1t 1s hardiy surpmsmg that teaching experience was‘

identified most often by teachers 1n this study as contributing “to

-._f’their sense of comfort with the teaching of ianguage arts Lortie S

s

| 'study also revea]ed as. did Jackson S (1’968) research on how hi hiy-.'

adtmred teachers v1ewed ]1fe in" the ciassroom,' that student“”'

" achievement and enthuSiasm -wepe seen b_y teachers as valued indic“ators’;;'

“of good teaching and “the prime source of reward for their c]ass;oom

work The fact that teachers sa1d such smi]ar factors 1nf1uenced‘

their sense of comfort with the . teaching of ianguage arts tertamiy

: demonstrates agreement w1th Lortie 3 and Jackson s fi ndings

Severa'l studies wh1Ch focuse’d on the curricuiar dec1swn making'-'

¢

'processes of teachers a1 $0 support the 1dea that personai and student-

related factors are. 1mportant to a teacher' s sense of comfort with the

.

 teaching of language arts. Accord1n9 to Le‘th"‘°°d R°SS' and

e Mon,tgomery (1982) and Jeffares (1973) prov1ding for students nee_ds":-

2

‘.was given prime consideration when teachers made curricular

| deéisions. Leithwood et a] 'aiso pmnted out that teachers made

~

3 - significant mention of the 1nf'luence that tiieir personal backgrounds o




| Ct;mﬁ\son of Factors Seélected by Groups One and Two* .. o

- - N B 2 - :
e ’ e B . . .

S~

Jn compar1ng the 1nterv1ew and quest1onna1re responses of the

' teachers in. groups one and two of ‘the stud_y samp'le, sever@i-ﬁdwergent

' .
tendenc1es became apparentQ Dur1ng ‘the 1nterv1ews both groups of - .

teachers suggested ‘a var1et;y of factors wh1ch they felt were

-

'respons1b1e for their sense of comfort with the teach1ng of 1ang'uage ,

- a_rts_. When the teachers were asked to comp1ete the fo]]ow -up

.
@

AA
questionnawe,' however, the teachersBQn group one ranked a

substant1a11y h1gher number - of factors than d1d the teachers ine gr“o p .

two S1nce there were- 15 1nd1v1dua1s in edch of the groups and e
quest\pnnajre'permltted teachers to "rank up-,to five factors, it was
p'ossib'].e~ for each group to have ranked a total. of .7-’5"factors. The

results of the questionnaire showed that the teachers in group one

- ranked 71 factors,. WT\ereas the teachers :n group two ranked only 57 ‘_

} factors. The d1fference 1n the total number of factors ranked by each

~

group. 1mphed that those teachers who professed feeﬂng mbre—/

,comfort'ab]e with. the teaching of language arts perhaps did so because :

many d1 ve‘se factors contr1buted ‘to their sense of comfort.

~

A var1at1on was also noted 1n the degree of contemplatmn

.

required by part1c1pants before rep1y1ng to 1nterv1evy. quest1ons ‘which

-

dealt spec1f1ca11y mth sense of comfort. The ‘responses" given' by.”

e

teachers 1n : §roup two were frequent]y prefaced by such statements as’y

%

Well, ah " »Qr “I fee1 probab]_y, -and wera foHowed by Tong pauses

\

bef’ore the actua] reason . or reasons wer‘e verbahzed } A]though 'some

u.-teachers -in group .one dld hes1tate momentarﬂy before g1v1ng the1r

%‘r'
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‘ responses, ,they seemed to f1nd 1t eas1er tof 1dent1fy the sources of

'the1r comfort and to e1aborate upon them o 3 S . ct
N As 1nd1cated earlier,’ many of the factorscited by teache'rs -in‘

_both groups one and two as 1nf‘ruenc1ng thelr sense of comfort w1th the '-?J
_'teachmg of 1anguage arts cou]d be\ categomzed as personal fa.ctors | _

. The . frequency w1th whi’ch part1cu]ar factors w1th1n th1s category we:e/ -“f:r_:

f~chosen by teachers, however, revea'led SOmé - 1nterest1n§ dfof’erences \ ‘

_between the pre‘ferences of the two. groups 3 ._', X -“_'}‘ T .

| - . As ﬂlustrated 1n Tab]e :3, -thev factors deaﬂving-k#«it’h '}perso;a:}f"‘

O

_1nterest’ in 1anguage arts and persona] enJoyment denved from var1ous
"aspects of the sub;ect were each chosen 13% more frequent'ly by the |
teaclh'ers in groupyone Qhe tendency for these’teachers to g1ve |
,greater importance . to factors w1th a h1gh]y ’mtrmsm 1nf1uence was'
’further conf1rmed by the ranki ngs of - the factors. Tab]e 4 focuses .on |

how often factors were ranked in the f1rst p]ace pos1t10n of o

1mportance As shown 1n tms. tab] there were four membe‘g](ﬂ%k of

L group one Who 1nd1cated that persona’l 1nterest in 1anguage arts was of
'pr1me 1mportance to the1r» sense of comfort w1th ‘that’ sub,]ect as
_compared with one member (7%) from group. two.. Exam1nat1on_of .lthe
- respectwe rankmgs a‘lso demonstrated that teachers 1in grou'p 'oné

~

consistently ranked persona1 1nterest and enaoyment in one of tl"fe two

2
tea hing exper1ence anr| educational background in. e1ther the f1rst

o . - 8 v

{,,a.tyﬁposnwns whereas tﬁe teachers 1n group two 1nvar1ab1y pos1t oned

second or th1rd p1ace of 1mportance

) The d1fferencé Ain the mflﬁgnce of the two factors based On
nnterest and enJoyment was apparent 1n the 1nterv1ew responses as:

. . . : - . L . . . o i . - hel

‘_~‘.. NN L



) - TABLE 4 N
Lo nnmzo FACTORS WHICH CONTRIBUTED TO TEACHERS o
vl ' seusstrcmronumuueunezmrs LT ‘
, : S < : o “ S MR . .
- . . - » . R FREQUENCY. OF RESPONSES
S I ‘ SRR GR. 1. 6R.2 TOTAL
. c-_,‘ LT B A T . (- IR, o £ v
PERSNAI. FACTORS T “ ! : T ot
Teaching experience (e. g ,  exposure. ~.to a var1ety of cur- : L - S
ricula, grade levels, ‘student abilities, pilot programs, and ° 2 3 -V
teaching techniques affiliated with language arts} S (132)  (20%) (17%)

Personal expes'lences occurring dur'ing one's lifet'lme (e :
" ‘the opportunity to- watch family members' progress. W the
"area of language arts, -personal ‘developmept of ‘language arts .

"~ " skflls, or past ‘experiences that relate d'lrectly to the o 0 T
-, - themé of the readlng mater‘lal) ' o o A7%) . (0%)  (3%)
: v - -
' Personal ifterest u1n “the sub:lect area of, language arts' B « o
v (e.g.,  the reading process, the gramaglcal ‘aspe€ts of a - S
. 1anguage, .or .the ‘plot. and character deve opment of written .4 5
_selections).” - o B , v (27%)' (7%) (l?:l)
"Personal en:]oyment der'lved from such’ aspects of. languagev “ _—
arts as. redding or writing _ e L : (27%) (2*27%) C
’ ' Educatlo al background {e.g., courses - taken at college or
“universi in the area of lang age arts, Engl( or the -
teaching of reading) = - (7%) (l3%) (lO%)

Personally initiated professional development (e.g s, TOA 1ng
<of professional . mterials related - to various aspects of

language -arts or  personal 'Inﬂ’latwe to develop one's ‘own 1 4 07 1
-language arts program) : S S (7%) __ (0%) (32)
_ Support or 1nsp1ratlon from other teachers in the area of o - 2 - 2
. language ar : _ . - (0%) .(13%) - (7%)
N stupenT-RerafED FacToRS - .. oy '
- The degree of im?ontance attribyted to a-child's success . 1n,-' A ' : o :
s " Tanguage “arts (e.q., the fa, reaching effect of such- *° 0. ., 1. =177%
. osuccess) . . _ - (0%) - (7%) - (3%)
" The pleasure der'lved from student achievement> and. enthusiasm' S0 0 . -
An language arts. : , « _ . (0%)  (0%) (0%)
The ease of dlaWtu}l&nts ‘needs 1n Tanguage arts .~ .. 0 ', 0 0 -
R S (0%) (0%) (02) .

URRICII.AR EACTORS ' : o
The availability of a curriculum ‘that outlines the

progressive -devetopment of the skills and concepts 1nvolved 0 o 0

in language arts - o _ - _(0%) . (0%) - (0%)
o - Organ? zed rofessional development in® the area of language' 1 0 1
: -arts at the) provincial, district, or school level {7%) {0%) (3%)

The extensive scope of the subject area (e.g., reading,. o o0 1
: wrft'lng, speaking, Hstening, ‘spelling, and gramnar) _ (7%) (0%) (32)

INSTRUCTIONAL FACTORS \ : ' ' o

The amount of time and effort expended planning for the .0 0 0o -

- teaching of language arts (0%) (0%) (0%)

e - - : -

. The amount of accumulated time spent 1nteract1ng with or 0 .1 : /lr\‘._‘_ T

‘ instructing studen\ts,in the area of language arts -~ (0%) (12) . (3%) -
W o . g P " -

N 4‘ . . . .. \”. '. »

P -



the language arts curriculum

) (cont'lnued) : K7\'/~—
\ FIRST-RANKED'F!CTURS WHICH COITRIBUTED Td TEACHERS'
- SENSE OF COMFORT WITH LANGUASE ARTS ./ '

q*&

143

& o SRR . L

The &éceSsibﬂity of'supplementary. Ianguagé arts mai;er'ialg

The interest level of the reading matenal affﬂitated with

. The: originality of 1nstruct'§ona1 approaches and actwities

R afforded by language ar;;s
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FREQUENCY OF RESPONSES

GR. 1 6R. 2 'TOTAL

n=15 - n=15

0o .. 0 : 0 -
(0%) (0%) - (0%) . -

0o 0 .0
{0%) (0%) (0%)

0o 1 1
(o) - (7%) {3%)
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wellg. Teachérs in group .one. were moré 1ikg1y to reply in the
following manner thanibherel the teachers in ‘group tWwo.

"~ I-love to°read myself and .l love. to write and those sort of
things, so I think that I can put across to the kids the love of -
reading and the enjoyment that there can be. in writing and that

. sort of thing . . . Language arts is just-sort of my own 1%ve. :

~It is my personals%njoymentAof-all,of'the'aspécts of language
arts. 1 think that probably just transfers into relating it to
others. - If I-love writing it.is easy for-me to say, "Hey, we are
going to write and eyou are going to love itl" ... . I think when

_you are really comfortabl2 or emotionally involved or attached to
something, I don't thihk you find it too hard to teach that or at

least convey some part of that to others.

COmments'.such" as the fo]]owihg'_were given by méhy ofA-the .
participants from. group  two.. '
 Well, it"s. interesting and it.covers a wide variety of areas and

you can-bring in a lot ‘of tidbits’here dnd there. It's not a
dull subject at all. S : : —

Well, it's probably the.fact that reading is enjoyable to me. I
really like to read and I ‘}ike to see. kids have the desire to
" read. o S B o
- S o v ,
',\__;_,__ The responses of those teéchers'in group one who made reference’
_ td-personallintékést or enjoyment seemeq,to'ref1ect gfeaterﬂénthusiasm
and'conViction than'did the responses of tegéheré.f;q: group” twg who

also referred toi&he féctbrs of persgﬁal,inferest'orggnjoyment.'gl'
Teachefs' 'ovefa11 fankfngs »of ,%hg_ factors }eferring to‘t
p;ofessional development offered furthér~eVidencg to support the idea ”
that the actual degkee'of interest in 1anguage.art§ of the enjbyment
derivedl¥rom it tended to be greater for ihqse teachers. in group oné‘
Qho felt more comfortab]e_witﬁzihe teachjng dfiﬁanUage,arts. The
fact that personally initiated and organized professibhalbhéVelbphenf
were each,sejgéted by fiQe (33%) of fhe feéchers in group ohe‘as

<

¥



'1nf1uenc1ng the1r sense\of comfort W1th the teach1ng of 1anguage arts'
'but by on]y one (7%) of the teachers 1n‘group two wlnld suggest that
the teachers in group one had a: greater des1re to 1ncrease thelr
knowledge about 1anguage arts. Two factors that would most 11ke1y ,;
contr1bute to such a des1re would be 1ntere§t in the subJect or
: persoq?1 enJoyment resu1t1ng from partlcu1ar aspects of 1tc }
It was a]so 1nterest1ng to note the d1fferent ‘manner in wh1ch the
»vnfactor'pérta1ntng to support or‘1nsp1rat1on from,other teachers in the -
area of”language arts was. ranked by the teachers:. A]though\it was
chosen -by two members (13%) of group one,‘1t was only ranked 1n the e
. th1rd and f1fth pos1t10ns of 1mpor¢ance | The frequency w1th wh1ch
' th1s same factbr was se1ected by group two teachers was not’
'apprec1ab1y h1gher (20%) However, the pos1t1on1ng of+ th&i factor
d1ffered s1gn1f1cant1y from_how it was pos1t1oned by teachers in group
_'o - Two teachers 1n the second group ranked support or- 1nsp1ration
- from' other teachers in the first pos1tton and another 1nd1v1dua1
,ranked it:in the second pos1t1on : It would appear that teachers
feeling less comfortab]e w1th the teach1ng of 1anguage arts find thelr ’
i co]]eagues a more va%uab]e source of 1nformat1on perta1ning to the
'subJect area than other forms of) professional development This
,f1nd1ng supports the claim by Ingram {1966) that when 1nd1v1dua1s
«rece1ve 1nformat1on about- an innovation frmn a group of peopJe they |
trust and can communicate w1th eaS1ly, it has greater credlbility
The 1mpact of . such a collegial re]at1onsh1p was certain1y apparent 1n
a response made by a teacher Adn group two She stated "There have
4

'been pe0p1e in-my 11fe who have created my 1nterest 1n language arts, y

*

SRR
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other teachers ibhavb%wprkedlnith»haVeLmore or 1essv1nspired me fni
‘th.’at field." o E |

. There. were. also some notab]e d1fferences between the frequenc1es
‘ w1th wh1ch the teachers in groups one and two ranked part1cu1ar : v'::
curr1cu1ar and 1nstruct1ona1 factors As 1nd1cated in Tab]e 3 the
factors referr1ng to extens1ve scope of. the subJect area, “ease of
| d1agnos1ng the, related needs of students,’ and the or1g1na11ty of

}1nstruct1ona1 approaches and act1v1t§bs afforded by language arts ‘were
chosen respectively by 27%, 13%, and 20%,ef the "teachers in group '
one. .These'same‘factors.were‘not selécted by more than 7% of the
teachers. in group two. As-. the factors mentioned previously dea]t

'e1ther d1rect1y or 1nd1rect1y w1th the sk111 deve]opment under1y1ng
the language arts curriculum, 1t wou]d appear that teachers who chose'

these factors as_be1ng.somewhat‘respons1b1e for their sense,of comfort

with the»teaching of'language arts must have felt re1ative1y'secure or

| comfortable with their knowledge of that subject. Teachers'who felt

less comfortab]e w1th the tpaching of language -arts Scred1ted more
superf1c1a1 ,1nstruct1ona1 factors such as interest level of the
reading material with their sense of comfort.

3

Factors Hhich hegatively Influence Sense of Comfort
—— : , é@}l.
DespiteAthe fact that;group~three of the.study-samp1e.contained_
~only ~siX teachers, their responses revealed some rather interesting
findings. The reader must be mindful of the grodp sfze; however, when

' considering given percentages,’ especiaf]y in comparison 4with those

referred to for»teachersrin_groups one and two.
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< The teachers in group ‘three who 'professed being 1ess-cunfortab1e -

.

ow1th the teachmg of 1anguage arts ‘than the other teachers 1n the

N

study samp]e found it very d1ff1cu1t to - 1dent1fy factors whtch they~

fe]t pos1t1ve'l_y 1n’f1uenced their. sense of comfort w1th the subJect B

\

area. It was only after some prob1ng that they m1ght suggest a factorl

" ~or factors wh1ch they cons1dered to have contr1buted to the1r sense of :

'comfort In the maJortty of such cases, however, the responses

reflected greater uncertamty than conv1ct1on that the factors 1n '

quest10n really. had a positive 1mpact The foHowlng excerpts from‘}

the teachers transcr1pts ﬂlustrate ‘this: po1nt

1 don' t know. Maybe it's because there is a pﬂgram to foHow -
Like there. isn't a whole lot to follow in music and art;. Just_

1t1atever you can d1g up and €hat may be . some-. part of it.

1 guess I 11ke 1anguage an&s, but not as well as the other
‘.subJects

Language drts jsn t aﬁ that bad; it grows on yo‘u ’afterva number
of years. o o S

"

There was -one fac or, however, which was mentwned quTte
] emphatically." by ‘three_ embers (50%) of the group ‘as reaHy

. ‘contribut'i ng 'to" their

arts and th1s was the support from coHeagues After 1dent1fying this )

factor, one responde

t1me for the shar1n - of 1dea§among teachers Th@ﬂnding in-

conaunctwn w1th similar data discussed in the previous sectfon tends- |

to support the 1de that the greater one s sense of discomfort is with_ ,

the 0<ach1ng of language arts, ‘the greater ‘that person va1ues
-assist nce_' or insp1rat1on. f_rom other coHeagues..

-

. &

ense of comfort w1th the teach'ing of 1anguage‘-

went on to say that she wished there was moreq'
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Severa] other factors—w91ch teachers in . th1s group suggested .

R fdur1ng ‘the 1nterv1ew as pos1t1ve1y 1nf1uenc1ng theit sense of comfort

Bl \L

'f w1th the teach1ng of 1anguage arts were teaching exper1ence, 'the'
-effort put into the preparat1on for the teach1ng of 1anguage arts, and ‘

“the teacher S enJoyment derlved from- readlng Each of these factors

»

Y was mentJoned on1y once and there was no elaboratlon on the degree of

-_‘the1r 1nf1uence ,‘_- R ) U a R

 The fact that the teachers 1n th1s group felt a sense of

d1scomfort with the teach1ng of 1anguage arts was apparent in the1r

'*‘responses when asked, "What factors do you feel contribute to your

part1cu1ar sense of comfort with the teach1ng of 1anguage arts’“ One—f“

- teacher prefaced her reply/w1th "You mean-iw sense of d1scomfort “do

]

you not’" Additional ev1dencé of th1s sense of d1scomfont was

,prov1ded in the fo]lownng remark wh1ch conc]uded one teacher S answer

“to’ the~ quest1on

‘up language arts than anything else T would rather let somebody
.else do a good job and know it' S be1ng done well ‘rather than me
try1ng to strugg]e w1th it. : v

Dur1ng ‘the interview situatfon the <teachers in :group t;\le :

|

1dept1f¥ed a var1ety of factors whlch they considered were respons1b1eu

for the sense of d1scomfort they felt w1th the teachwng of language

_arts. These factOrs and the frequency to which they were refereed are

]1sted in" Table 5. o B “- ,,’ L - § d

' It was interesting tamote that these factors cou]d be grouped ih

the same categor1es used for - prgan1z1ng the factors that teachers 1n

If there was somethlng that I could give up- 1 wou]d rather g1ve :

‘s

groups one’ and two . had 1nd1cated were respons1b1e for the1r sense of -

‘comfort with the teach1ng of 1anguage arts Sim11ar1t1es were a1so !

- el LI . - T
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. | TABLE 5 - : |
- FACTORS conmaunue TO TEACHERS' ssnsr. OF nlscon-‘om
o “WITH THE TEACHING OF LANGUAGE ARTS ..
FREQUENCY OF R‘r:sPonsEs
o snoupa )

) ‘;» o | . L o =6 .",.
PERSONAL FACTORS | |
' M1n1ma1 11k1ng for the subJect area s 3 (50%)
kaCk of persona] 1nteres‘ n 1anguage arts. ) . 1 .0(17%).

’ eLack.of educat1ona1 “traini 1n 1anguage arts .f~ ’1>1 (17%),Q
Minimal" personal success w1th 1anguage o o '
related Skills I T 1 (17%)

t Fee11ngs of 1nadequaCy in re]at1on to student _ _ :f_
ach1evement . __v,f : : e 1 (17%)
" STUDENT-RELATED FACTORS © T
- High degree of student- related prob]ems in ‘ﬂ_, 7
~language arts , R 2,(332)
' _ - S e
: CURRICULAR FACTORS' IR
The vast scope of the subJect area . " ) ‘vlv(17%);~' .
f Difficulty in clearly def1n1ng 1anguage arts o
skf11s and concepts S L 1 (17%)
High degree of 1mportance assoc1ated w1th o -

- language arts : SR | L 1 (17%)
INSTRUCTIONAL FACTORS SETUE e |
Dea11ng w1th 1nstruct1ona1 group1ng e . : L
arrangements Y e 2 (33%)

~
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ev1dent in the emphas1s g1ven to the d1fferent categor1es Just as.
the teachers in groups one and two c1ted more factors wh1ch fit under
the category on persona‘l factors than for any of the _other. categor1es,,

-+ SO0 too did the teachers in:group three. bFurther comparisons between

(

the factors 1dent1 ﬁed by\ the teachers’ in group three ‘and the teachers

in the oth@r groups showed that some factors were the same except for*

~,the1r reverse 1nf1uence on teacher’s sense of comfort" Degree of
'n;nterest, .educatwna] -background scope of the subJect area,, and'\
degree of importance associﬁed with language arts . were n?entmned by

all the\groups. '_3 ' . o
The initial conc]us1on one m1ght make in view of . th1s f1nd1ng is

,that the elimination of a teacher ~ sense of d1scomfort with the

-

teachmg of 'Ianguage arg\como haps be achieved by supp]_ymg‘ those

factors wh1ch teachers had indica’ted contributed to their sense of
Y . . ' . .

/" : : . '
comfort w1th the subJect C]oser examination of the factors

'_1dent1f1ed by all the groups, hbwever, shows® that such act1ons may not
guarantee ‘the desired resu]ts g

In view of the 1arge number of factors that may . poss‘ib]y

Y

contr1bute to one s sense of comfort with the teachmg of 1anguage
arts, supplymg the reverse of the factors a teacher assocaates with a -

sense of d1scomfort may not ensure that the person will experlence a

~

»greater sense of comfort with the subJect. I;?examp‘le, if a teacher

identifies _"Ia'ck' of educational trai'ni_ng in laghguage arts as a reason

4 for his or her sense of discomfort with 1angUage arts, arranging -fdr -
that"individ’uai to get' such trainin‘g does not guarantee that the _.
person wiH then feel more comfortable w1th the “subJeJ t It may be

&a 1nd1v1dua1 )

-l that other factors would need to be in place before
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,wouid be comfortab]e with the teaching of 1anguage arts ' Also' due to
.- the very persona1 nature of: sone of the factors idehtified as giv1ng_
-one a greater sense of*C'omfort with the teaching of 1anguage arts, it
would be extreme]y diff@]t to prov1de a person with the opposite‘
factors. It is not easy to make . peop]e 1ike something that they have
'-“v"not hked in the past or to acquire an 1nterest in something that
'prev1ously did not 1nterest them o
There is also the fact that not all of the factors 1dent1f1ed by
» teachers in group three were c1ted by the other teachers in the study
| samp]e Era ples of this occurrence 1nc1ude personal ‘success w1thv
ianguage arts, high degree of student re'lated prob’lems 1n the subJect
"dealing with 1nstructiona1 grouping arrangements, and feehngs of
1nadequacy in re]ation to student achievement I’n such situations 1t.
e would be d1ff1cu1t to know what to prov1de to remove the negative
mnfluence ‘ | »
In a study’ focusmg on factors which account for teachers. 'job
| -satisfaction“and dissatisfaction,. Sergiovanm (1969) i‘ound that. L
~ eliminating cited job _dissatisfiers would, not ensure j'ob »satisfaction.'
His research showed that job satisfaction 'factors‘ and’ dissatisfaction )

. facto;s were not arranged on a conceptua] continuum and that they were ﬁ$

) 1ndeed different The findings of this study referring to factors

A&

“1nf1uenc1ng teachers sense of comfort with ‘the teaching o
"arts would, tend to concur to some degree with Sergiovanni 3 di
“They are- not as conc]usive, however, because there is the pos
| .that the prov1sion of certain factors which supposediy contribute to
--,one § sense of comfort with the teathing of ‘Ianguage arts cou1d create....

a situation in which other very persona] factors wou]d deve’lop over a
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‘period of time, resulting in the person feeling much more comfortable
. with the subject. | . -

<

-Suunany of Conc]usions Related to Sense of Comfort

r"!,

5 fiih suhmary,iseveraT conclusions were draunrfrom the data gained
from intervieuvahd surVey responses referring to teachers' sense of
‘comfort with the teaching of Tanguageiarts. These major points are.
' presented on the foTTow1ng pages. ‘4 o _
| }T.' There were distinct- d1fferences in how comfortab]e teachers
:feTt wit._the teach1ng_of Tahguage arts and these differences were
attributed to many diverse factors .. ‘

2. Al the factors teachers suggested as ;thUehCing their
'sense of comfort with the teach1ng of language arts could be grouped
. 1nto four maJor categor1es About 40% of the cited’ factors, however,
were cTass1f1ed as personaT factors.

o 3. The factors host frequent]y selected byw teachers as :
cohtribut1ng to th%1r sense of comfort with Tanguage arts fell
pr1mar11y in the persona] ca%egory : The student-re]ated category ]
‘conta1ned the two other cononTy chosen factors '

4, dThe more comfortab]e .teachers feTt w1th ‘the teach1ng of
Tanguage arts, the .more factors they identified as being respons1b1e
for this feeling. | o ‘ .

5. Teachers who professed be1ng the most comfortab]e with the
teaching of language arts gave more ev1dence of enJoy1ng and being
tru]y interested in the subJect than did other'teachers ingthe study
sample. Factors re]at1ng to profiiijonal deveTopment also tended to

. ‘ e , :

~



- have . a stronger impact on teachers who fe]t the greatest sense of
-.comfort with the .subJect are’a,' whereas t:oﬂeg1a1 support or
. inSpir_atior'E was m_ore_ important'}to teachers who felt less comfortable.
e, - The_ teachers in .the ;'study sample .who professed. be1ng the.
’1eas‘t' cbnfortabtehith the. teichi.ng of-]a“ngdage arts 'generaﬂ_y cited
‘factors which c-ontribdtedi to-t;he'ir sense of discomfort _'as oppos,ed to
. 'their.-senseiof c_omtort. Interestingly enough,_ these factors could be
| grouo’ed into the sa'me four categories used for f_a.ctors.contribuﬁn'g to
a sense ‘of comfort | o | '
7. Some factors were mentwned as 1nf1uenc1ng both a sense of_
comfort and d1scomfort w1th the teach1ng of language arts The . h1gh. :
'degree of personal factors and ‘the d1‘fferences in other c1ted factors,

'however, suggested that the ‘removal of ~discomfort cou]d not be &

guaranteed by simply supp]ylng factors that contr1buted pos1t1ve1y to

'sense*—" of comfort

Curricul ar? Inlpl ementati.on Concerns’

, | Research has shown ‘that 1nd1v1dua'ls respons1b'le for .th
-"‘»'m/lp]ementatwn of an- 1nnovat1on exper1ence a var1ety of . emotlzs andk_
'-vconcerns as they attempt to estq\bhsh the subgectwe reahty of thelc
lchange (Fu]-lan; 1985). Part of the intent of this study _’was to -
- inyestigatdet- the kidnds of concer_ns teachers had prio}‘-»to._and" ddring the‘ |

, jmp]ementation'of the’ Expressways Progr‘ani, a language arts_curr'iculum,

in relation' to their p"rofessed sensefof- comfort with the s'ubject-‘

area' Data were coHected by means of an 1nterv1ew schedule (Appendix

B) and ﬁestionnan‘es (Append1ces D and E) developed on the basis of_'

I.
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informa;jon gained during\the intervjews*whjch required teachers-to"

< .

rank-order a minimum of'one'and a maximum of five concerns ot
Concerns 1dent1f1ed through the ~ut1'|1zat1on of these - researchf
techn1ques are discussed. in two sect1ons accord1ng to the t1me of
their occurrence. in the change ‘process. The resu]ts of the
questionnaires completed py'teachers-in all three groups are 1nc1uded_.j
in these sectlons, as none.of th%,teachers exper1enced d1ff1cu1t1es in .
‘1dent1fy1ng 1mp1ementat1on concerns Once aga1n, hoWever, ﬁhen

cons1der1ng data expressedcas a percentage the reader 1§”3$ked to be

. m1ndfu1 of the fact that group three was composed of on]y 6 members as

: ; . @~ .
Concerns Experlenced Pr1or to Implementatlon
_ . by

g . . . v

Tab]e 6 d1sp1ays the d1ff rent concerns that teachers exper1enGEdf/
prlor to the actua] 1np1ement2130n of the Expressways Program These
concerns are not 1]sted 1n the same order in wh1ch they appeared on
the quest1onna1re_ﬂAppend1x D) ‘as. they were grouped,pfter data
-co11eCtiqn to allow tor greater ease of.analysjs,and reportingtl.ﬂany'
of the'categories seiected for grouping the'concerns‘were the:ones .

deve]oped for organ1z1ng the factors contr1but1ng to a teacher's sense

B of comfoat wmth tbe teach1ng of 1anguage arts Due to the- d1fference

in  the nét&ge ‘of these top1cs, however, " the cr1ter1a estab11shed

.prev1ouﬁ%yfi' % det!rm1n1ng 1nc1us1on within the groups had to be

’:,{ij - ,\' 5
reworded:
i

\

A concernﬂﬁtnn def1n1t1on, 1s a matter of interest or 1mportance

that originates .within an 1nd1v1dua1 : In the case. of, the _:

*

~
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o |  TABLEG
j - SMMARY OF ALL COMCERNS EXPERIENCED PRIOR TO THE

" IMPLEMENTATION OF THE EXPRESSHAYS PROGRAM

’ Pm ’CWERIS

'FREQUENCY OF RESPONSES =

Lack of : familiarity with the Expressways Program o

- (eegay apprehension about the unknown)

" The degree of congruency that would occur between B

my persofial. philosophy about language arts and
student learning and the phﬂosophy under]y'lng the
~ Expressways. Program ' -

Gi\{ing up. a- program that 1 erd and fe1t worked

The fact that there was -another change to be dealt
with in the educational system - p

' Possible teacher - supervision by admin'lstration or
" personnel.. " ap, to assist with the imple-
mentation of‘ essways Program,

: CURR.ICULAR couc ‘ ’
The degree -of change that wou]d ‘exist ‘between the

Expressways - Program .and the program I had: been -

~.. using previously

: ,The degree to which the Expressways Program would

have to be supplemented -to meet district and schoo]
developed language arts 1earn1ng outcomes :

Specific aspects e four 1anguage strands_

emphasized in the pressways - Program” (e,
-vocabulary . development, prov*lsion of . evaluation-
materials., ' value of 1istening - act'h(,ities, read-
ability. of students'. books, or assistance provided
for the teaching of: spe'lling) :

INSTRUCTIOMAL CONCERNS, ar

Carrying out - the = “"whole - group" instructiona]
\approach proposed by the Expressways Program.

i

<

The amount of preparation and p1ann1ng the Express-v- v

ways Program would: require

How I would- actual]y 'lmp1ement some of the oa1s of
the Expressways Program ({e.g., Integrate the dif-"

ferent sub:lect areas -or 1ntegrate the four language g

strands) o , .

. _’ : ’
S‘IIDEIT-RELATE) coucms ol : '
- The way students would respond 1o th_ Expressways

‘Program and the success they wou1d achieve with i t P

insufficient “amount of 1n-serv1ce provided
pr1>or to the 1mp1ementation of the Expressways
Program A

o -

Tl @ . o : 9
. . . .

“GR. 1 'GR. 2. GR. 3 TOTAL
n=15 ___ n=15 " -n=15
T T S
“ (203)  (60%) . -(83%) (47%) °
4] 2 7
-~ (27%3) - (1) (333) (19%)
R 2. 3 e
(72) (13%)  (50%) - (171) >
2 - 2 0 &
(13%) (133) - °(0%) (11%11
.0 1 12
(0%) __ (73) - (173)  (3%)

2 8 1. ]
(133) (53%) _ (17%)  (31%)
T .

‘4 .2 3 9

. (27%) . (13%) - (50%) -~ (25%)
R e N R T
(%) ;_(73)_(0%)  (63)
2. - 7.4 . 13 .
_(133)  (47%) . (67%) (36%)
TR 2 TR
_(27%) . (47%) (17%) (33%)
3 1 0 0
(20%)  (47%) - (0%) " (27%)
0 - 3 2 5.
“(0%) (20%) - (33%)  (14%) -
5 7 .4 16 |
- (333) (47%) - (673) (44%)



14

concerns prior o the actual 1mp1ementat1'on__of the' Expressways

SIS R 108

1mp1ementat1on concerns, they were aH 1ntroduced by teachers

Therefore, to d1st1ngu1sh among thenr, one "had to 1ook beyond th1s

v'surface 1eve1 of or1gwnat1on and detenmne the underlymg cause of.

‘-.'-each of the concernss. The cr{tema hsted belo-w descr1be the ba51s

upon wh1ch the categor1es were formed

‘Persona'l Concernse y Or‘Igmated because of the 1nd1v1dua1

. teacher S, personal background

ab1hty, 1nterest nor behefs

Curr‘icf’lg Concerns: : Or1g1nated because of what was to be -
e L o ‘taught Jwithe curr1_cu1um '

»

Instructional “Co'ncerns:“l Originated because of. how the
cu'rricul-uni was to be ta’ught

: JStudent-Related' Concerns: "Originated because of the stude_-\nts"

- backgrou'nds abi]iti’es, or interests

Support for Teachers: - '0r1g1nated because of the presence or

" A absence of d1fferent forms of support
- . _ N for. teachers |
_ , N

As 1nd1'cated in Table 6, teachers exper1enced a var1ety of

-

~ : - A\ .
_Program 'It was 1nterest1n.g to note, however, that. the majority of

o . -
these concerns were expressed()m very genera1 terms .Accordmg to

research conducted by Hall, Loucks, Rutherford, and New]ove (1975) on

the 1evels of use of an 1nnovat1on,_. th1s 1ack ‘of spec1f1c1ty could be"

accounted for by the fact that these concerns or1g1nated at the ,'

[
or1entat1on Tevel. They di scovered that at this partwcu]ar 'Ievel, at

"~ which actual use- of the: 1nnovat1on ‘had not begun, teachers tended to

P
4 - e B : . .
EY . . P



“be fnterested in only the general character1st1cs, effects, dand '
/requ1rements for use: of the 1nnovat1on.. 4’

The categor1zat1on of concerns ex1st1ng pr1or to the

'1mp1ementat1on of thg/Expressways Program showed that the number of -

concerns wh1ch were persona] 1n nature exceeded the number of concerns

: in any of the other categor1es Th1s was part1cu1ar1y evident in the

N

case of student reTated concerns and concerns that dea]t with support
r

: for teachers, as each of these categor1es 1nc1uded only one concern

‘This f1nd1ng is cons1stent w1th other research wh1ch _has focused on* ¥

tthe 1mp1ementat1on of educat1ona1 1nnovat1ons.. HaTT and ‘Loucks (1978)

",-reported that teachers go through stages of. concern about “an

' 1nnovat1on and that dur1ng the personal stage, one’ of the ear]ier/

stages 1n the process, teachers concerns tend to be seTf or1entated

They quest1on the demands of the 1nnovat1on and the1r own adequacy to

meet those demands. Concerns about the 1mpact of the 1nnovat1on upon
students. or the best usé of 1nformat1on or. resources tend to -come’ in
'_‘Tater stages. ",__ . ‘v"47 S ';t A o

| Compar1sons among the categor1es of 1mp1ementat1on concerns
vreveaTed a stronger connect1on between the personaT and 1nstruct1ona1
concerns than any of the other categor1es Teachers descr1pt1ons of

'1nstruct1ona1 concerns focused - superf1c1a11y on how pnppoSed

_ strateg1bs would be 1mpTemented and the preparat1ona1 t1me that wou1dv

be requ1red prior to 1nstruct1on, but under1y1ng these statements were

junSpoken messages of fear or doubt Interview responses pertaining to .

)

such concerns often began wnth phrases s1m11ar to these, v"I wondered ,

" how 1 woqu L }:" or "I wasn 't sure how. 1 would ‘make out S The o

."“1nstruct1ona1 concerns ‘.hded to be founded -on. the newness of

5 )
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suggested approaches but were nurtured by personal factors, such as -

- o —————

‘Tack of fam111ar1ty with .the. Expressways Brogram or ded1cat1on to the

prev1ous curriculum. The apparent ex1stence~ of this re]at1dnsh1p
between these two categor1es of concerns further emphas1zes the
roveraT] 1mportance of personal concerns ‘at this stage of

im 1ementat1on S
p o 2 |
~ The frequency w1th whvch persona] and instructional concerns were
‘ .
chosen also demonstrated agree nt with the prev1ous conc]us1on - As

shown in Table 6, nearly half ‘of the, eachers (47%) in “the . study :

\

\samp1e 1nd1cated that the1r 1ack o. _11ar1ty w1th “the Expressways

Program caused them concern prior to. 1ts attempted 1mp1ementat1onu§,.
.Ana]ys1s of the teachers rank1ng of the- concerns lent further stpport‘l
v.to this 'finding .It revealed that 1ack of fam111ar1ty was
consxstent]y one of. the two h1ghest ranked concerns at ‘this po1nt 1n
1mp1ementat1on A]though none of the 1nstruct1ona1 concerns were
: ment1oned as frequent]y, as: a group they were all commonly 1dent1f1ed
concernsvwlthkno concern"be1ng se1ected byaless than 10 people in the
.'”study samp]e.”' ' | . - | o
"Another concern “voiced by many teachers was .the insufficient
lamount of dneserv{ce provided prior .to the _imp1enentation of the o
Expressways Progran The tact that f6 (44%) of the teachers said this
was a concern and that it was 1nvar1ab1y in oné of the” first or
second-ranked pos:t1ons of importance ‘was hard}y surprising |
A consfderingvthe degrée of uncertaintyfref1ected inpthe personai_and
“instructional concerns. Teachers may 1haye"fe1t. that insuffjcient -
idﬁservice was - responsjhle‘ for these concerns or that personal _or‘

instructional concerns would be alleviated if in-service was.provided.

]
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The tendency for teac~ h%rs 1;0()0 be cbncemed about in- serv1ce at |

th1s stage of 1mplementat1 Qn ;5 9 congruemt wi th the resu]ts of .

Pansegrau 3 study (1983) Nmmg wi th teachers' perspectwes on
in-service educat1on © SheR d]scowavered that forma1 in-service ’
act1v1t1es, prov1ded in C°"Uumt*°°°" with a mandator‘y program change,
were the only kind of‘1n-se hv].ce‘eogducatmn that teachers attended with
the ohjecti‘ve‘ to »' obta’i-n.i Nt mat‘i‘;ion/ Wy ch would el P them '_’effec'ti-"

change in the1r c]assroom@ o t thi's<1g~'ihdee'd the Case, it would

appear that insufficient if'\\sch e at tl-,is ti me could cause teachers

@

concern. | |

The 'fact that '1'r'isufff’W\Qi‘M-‘w .ihréerv;ice'- was a c-oriCe‘rn' to many
teachers was somewhat mc&r‘ns‘stenint nger vnth an- earher f1nd1ng
relat'ed to sense of. comforﬁ:‘ A gen that orﬂy one. teacher in group two "
1dent1f1ed orgamzed profe%g‘ n61 deve1obmeht as a pos1t1ve 1nf1uence
on sense of comfort with th geQﬂaCh"lg of ]anguage arts it seemed
somewhat'contradictory tha 4\ @t .teachers m this same group. would A
voice a.concern about 1nst“‘\‘f1 e “mt 1n-sa ,-v‘lce pr1or to 1mp1ementat1on

of a new curr1cu1um A pmgwe . eXP1angt10n for this discrepancy in

'find1_ngs m_1ght be that the® majo"i pty of gedthers in group two had not

<

found past {n'-servic'e to b@% exﬂmew ay uai)]e but yet beHeved it was
stﬂ] necessary ]'h1s 1dﬂa a5 supported by 1nteo\§§w responses to
the questwn Is. there anﬂ\jgﬁ further g Felt aou'td have been. done

to facihtate 1mp1ementat l“n of the Ey_pr'es;ways Program? ComentS' '

such as the fonomng wef\ 1ver’q:n by myny teachers in group two.

I feel it would have N, e1Mpr1 to Nve had a classroom teacher
" who had taught ‘the Ex@rQ sway WS Proge am condUCt the Ain- serV'ice
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1 would like to have had the opportumty to have seen the
Expressways Program being taught or at 1east the t1me t0' talk
~ with someone who had used it.

Such responseswou'ld imply that teachers ‘wanted in-service, b_ut
perhaps not_ the kind w'.ith whi‘c_h they&ere usuaHyiprOyided.v |

A comparki:son oetweenvteachers_' rankings. of -the particu]ar
'A'concerns and the tota1 number of times the concerns were voiced :
demonstrated‘a def1n1te congruency between these two - forms of data
Ana]ys1s of ‘the various rank1ngs estabhshed that, of all the concerns
teachers ‘experienced at this stage of the change process, there were.
seven concerns which were ranked cons1stent1y 1n one of the top five |
pos1t1ons. _ They 1nc]uded 1a’ck of familiarity with - the - Expressways
Prog‘raml,- insufficient 1n-serv1ce, -a]]xthe “instructional concerns, and
the‘cu"rr'icular concern -r_elated to the degree to which the Progr:am
would have to be supp]emented Seven concerns were 'ident'ified nithin
th1s group as opposed to f1ve, due to some concerns be1ng equa]ly
 ranked in a particular pos1t1on As shown in Tab]e 6 the concerns ,
'_.wh1ch rece1ved the h1ghest rankings were a]so chosen more frequent]y
by teachers than the rema1mng concerns. The on]y 1ncons1stency
occurred with the concern perta1mng to "the degree of change that
wo,u]d exist between the Expressways-Program and the prev1ous_1anguage ’,
v-arts c‘urr%cu]um.. Al th'ough this; concern was. select_ed‘b'y 1 tea"chers on k
'_the questionnaire it was not a'Iwafys ‘-in one of the 'f_irst_ five positions

in the a_na1ysi's_'of the rankings.

P
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’vColparison of the Concerns Experienced by the Three Groups Prior to _j»‘ .

)

L.

'Inplenentation S B _.!;_ f IR »_f;: o {.
Comparisons amoﬁb the concerns 1dent1f1ed by the three groups of’{:'

teachers during the 1nterv1ews and ‘on" the fo]iow-up questionnaires .;

;brought to 1ight some interesting tendenc1es The most obvious ofd

these was the slgnificantﬁ‘difference in the number of - concerns 3

: 1dent1f1ed by the teachers in each group E |

| As shown 1n Table 7, ﬁhere were five (33%) teachers in group one,

q»*y

who selected the response on the fol]ow up questionnaire (Appendix D) 3

o which stated that the proposed impiementation of the Express ays

‘Program caused them no concerns This finding was not characteristic
of the teacﬁﬁrs in groups\two and three The maJority of-the.
:1nd1v1duais 1n‘$hese groups 1nd1cated having at 1east three concerns
‘Tabie 7 displays the number of concerns that wgre identified by
individuals within each of the study 'groups.. The remaining 0.,
teachers in group ‘one who did experience concerns about the proposed d
1mp1em9ntation of the Expressways Program selected-a total of 31
corfcerns on the questionnaire In contrast the teachers in group twohf
‘chose 57 out of a possible 75 concerns, whiie the’ teachers in group :
three seiected 26 out. of . a possibie 30 concerns. These data suggested '
that the less comfortabie a teacher feit with the teaching of ianguage.
'arts, the more concerned this 1ndiv1dua1 tended ‘to be about the"
proposed 1mp1ementation of ‘& new curricuium in that subJect area

| Responses given during the interviews 1ent support to this 1dea.i

. When teachers who professed feeiing ‘the most comfortable with language';

L]



TABLE 7

"-,13'

o DISTRIBUTION OF CONCERNS EXPERIENCED PRIOR' N
T S T0 IMPLEHENTATION - o

GROUP 1 SGROUP 2 . GROUP 3
=15 T one15 - om=6

‘Experienced no concerns 5 (33 0(0)) 0'(0%)
 selected one concern 2 (13%). 0 (0%) f-tf-I-,;oi(oi)
Cselected to concerns 2 (138) ] (73) . 03(0%)
S‘e1ected thI'ee' concern'sv 2 (13w) E .7 i(47%’. ( R .]j.('|7%_) :
| Selected four concerns N (7%)’; ) 1 (7%). - 2 :(33%) |
‘ '_'_Selected five concerns -3 (20%) 6 (40%) - '_' B 3 -(SQ%)‘ :

~N



~arts were' asked i‘-'f th'e"-'pr'op'osed"vimplementation “of the Expre}'ss’ways-

Program caused them any concerns, tgew rephes tended to be . founded

e '.on one of two att1tudes The essence of a number of responses was -

~that the riew curr1cu'lum was not a maJor concern- because as teachers -
they had used or. exam1ned a number of 1anguage arts carmcula and
furthermore, they felt very comfortab1e w1th that subJect The o
‘pos1t1on put forth by many of the other teachers was that they were
happy about the cu'rr1cu1~um change because-the phﬂosophy of -t,he
: Expressways Program was more in accord w1th what they believed about
' the teach1ng of language arts than was the prev1ous curr1cu1um

The ma30r1ty of the statements made by teachers 1n group two 1n
response “to the 1dent1ca1 quest1on did not . ref‘lg,gt the same sense of.-
conf1dence that was 1mphed by a number of&'}the, responses made by
teachers who were more comfortab]e w1th language arts Many of these |
teachers began the1r responses w1th phrases s1mﬂar to "I was a 11tt1e

bit apprehensive ;"- or "Yes, I was hes1tant about it.' 0n1y four "

teachers d1d not seem part1cu1ar1y anxmus about the proposed

' ,curriculum change v Two of these 1nd1v1dua1s based “their 1ack of

concerns on the fact that they had heard very positive things about
R the curricu]um from the1r coﬂeagues Another teacher said’ she waw

not usua]]y worr1ed about imp1ement1ng a new curricu1um because she

- ‘11ked change Stﬂ] another 1ndicated that aH 1anguage arts

curr1cu1a genera]'ly 1nc1uded the same elements Consequent'ly there‘-;;‘
. was no need to worry about imp'lementat'lon ‘

The responses g1ven by teachers in group three, who were the.
least comfortab1e with 1anguage arts, tended ‘to project ‘a greater

" degree- of ' anx1ety In fact words such as very concerned“ or "deeply



concerned" ‘were used in a. coup]e of answers. After vmcmg some

. ...
Y S . 8

spec1f1c concerns, two teachers stated qu1te emphat‘gcaﬁy -ﬁm they':'

' fe1t very comfortable w1th the present curr1cu1um and mshed it were>£¢,.
A " 9 . J," . ,} lé}
feas1b1e to cont1nue us1ng it. The foﬂomng excgrpt ?’rbm angther

.~
-

part1c1pants transcr1pt c1ear1~y 111ustrates h1s concerns,"-"

0

1 was 1ook1ng for materials so that I could see: what ﬁe’were
going to have to do as soon as I heard it was coming:s. an.--- B
-have to look at whether you -can do 1t or not.: You
,worry about that sort of th1ng \ Ty

curr1cu1um change. Th1s person beheved that the whole group -
1nstruct1ona1 approach proposed by the Expressways Program would be -

- .

much easier -than the group1ng arrangements that were defined by the

ol d curr1cu1um

A compar1son of each teacher s 1nterv1ew and questlonna'nre

’

. ; .
responses revea1ed an 1nterest1ng finding. A]though teachers chose

concerns on the quest1onna1re which they had d1scussed dur1ng the

1nterv1ews, many teachers also Qe-]ected add1t1ona1 concerns. This
tendency was part1cu1ar1y common among the teachers in 'group two T_he
exp]anatwn teachers frequenﬂy offered for th1s act1on was that, upon
'\seemg certam concerns, they recaHed hav1ng been 1nf1uenced by then
'_pr1or to actuaHy us1ng the Expressways Program ‘This practl-ce was
~not evidenced as often. among the teachers 1n group one. It did'.

’ happen, owever, that two teachers in group one who had said they had
no concerns dur1ng the - 1nterv1ew, each chose f1ve concerns on the

fo]]ow-up questionnanre Both teachers explained that they had not'
'mentioned ‘the concerns earher because they had not considered them to'

)

- be ma:jor _si_nce,i,,,they -had no prob1ems deahng’ with them. Another



p0551b1e 1nterpretat1on of th1s behakur wou]d be that upon viewing
. the 11st of _concerns which had ‘been deve1oped on the ‘basis of data .
prov‘ided by numerous teachers, these respondents reahzed t‘ some of. . |
their- concerns wh1ch they had not mentwoned prev1ous1y, were - 1ndeed ’
E professu;naﬂy defen5'1b‘|e. Consequent]y, they felt .less ‘1nh1b1_t_ed'
| about acknowledgi-ng them. S - : |
Becaus% of the d1fferences in the number of’concerns 1dent1f1ed
by eachAo/f the three groups of teachers, compar1sons accordmg to the
kmds of concerns most frequently cited were 'not readﬂy apparent “As

Tab]e 6, no particular concern or category of+ concerns tended

}”o - to b of‘ pr1rn& 1mportance to the teachers 1n group one. - In fact, no

concern was conmonly se]ected by more than ‘five people Teachers"
concerns seemed to be spread quite even]y among the categor1es, w1.th"‘
the exception of student-re]ated concerns Even though- th1s category,
of concerns recewed m1n1ma1 attentwn by teachers in genera] at this
‘stage of 1mp1ementat1on, it was 1nteresting to note that no one . 1n; .
group one was, concerned about how students wou1d respond to the new
curr1c:‘lum Perhaps s1nce these: 1nd1viduals were very comfortab1e
« with- the teach1ng of . 'Ianguage arts, they felt they could easﬂy dea1
w1th any student-related matters that should mater1ahze ) o v |
A tabulatmn of theresponses from the questionna'lres comp1eted
by teachers 1n group two, however, revealed ‘that there were certa'in%
"concerns which they identf*fied frequently As shown 1n Table 6, ‘?a
concerns related to 1nstruct1on and support for teachers were a'l'l |

: "‘chosen by seven (47%) of the 1nd1v1dua1s in the group’. In addition,.

P
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the persona] and curr1cu1ar concerns perta1n1ng to Tack of famtl1ar1ty
w1th the Expressways Program and the degree of change that would ex1st
between this Program and the prev1ous curriculum were seTected by

_e1ght (53%) or nine (50%) of "the teaChers ' The results of the
_anaTysis bof how the partichantsv ;h th1s group ranked concerns
concurred “with this information They showed that 1nsuff1c1ent
in-service, Tack of fam111ar1ty with the Program, and how to implement -
certain goaTs were aTways among the concerns ranked in the top f1ve
,'p051t1ons These f1nd1ngs suggested that, overall, teachers in. group
two exper1e¢d greater personaT apprehenswn about attempting to
1mp1ement par&acu]ar 1nstructxona1 aspects of . the Expresswéyg Progeam
than d1d the teachers in group one. | |
The tendency for.teachers who teTt'Téss'comfortabTe with language
arts to haye _more personaT concerns about the proposed 1mp1ementat1on:
of the Expressways Program than teachers who were more comfortabTe
with the subject was further confirmed by results of the
: guestionnaires_ completed by teachers Ain group three.j As shoun in
A TabTe 6, many of these teachers selected conceéhs which were
categor1zed as be1ng personaT in nature. 'Insufficfent in-service,
'-whoTe group 1nstruct1on, and the degree to which the Expressways‘
. ﬁﬁfrogram had. to be 'suppTemented--a]T of which reflected personal |
underp1nn1ngs--were also frequentTy identified as sources’ of concern.
, The particular rank1ngs of these concerns further establlshed the h1gh
degree of persona] apprehens1on exper1enced by teachers 1nq;th1s
group ~As evidenced in Table 8, f1ve of the six (g??) teachers ranked

personaT concerns in the first place position.

%
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TABLE 8

FIRST-RANKED CONCERNS EXPERIENCED PRIOR TO THE
IMPLEMENTATION OF THE EXPRESSMAYS PROGRAM
. L - : FREQUENCY OF RESPOMSES
L S : - GR. 1 GR. 2 6R., 3 TOTAL
. o ‘ _n=15 _n=15  n=15 )

" PERSONAL COMCERNS , - :
3 Lack of familiarity with the Expressways Program

3 2
(e.g., apprehension about the unknown)

0o . s
(03) - (20%)  (333)  (14%)

fThe degree of . congruency that. would-occur between
my personal philosophy about language arts  and e . :
student learning and the philosophy underlying the .2 1 o 4
Expressways Program . (13%) (73) . (17%) _ (11%)

Giﬁlng up a program’ that I Tiked ‘and felt worked -
well - : o - .

o-. 0 2 2
(0% (0%) (33%’)' (6%)

The fact ‘that there was another change to be dé‘a‘l‘t
_with 1n the-educational system : 4

0 N 0 1
| (oL (%) (03)  (33)
Possible teacher supervision by administration or v ' ‘ ‘
personnel ~ appointed to assist.  with the” 0 .0 0. . 0
.- implementation of the Expressways Program . ‘ (0%) @) {0z~ (0%)
‘@  CURRICULAR CONCERMS SR o o
R The ‘degree of change that would exist between the '

Expressways Program and the program I had been 1 0 .0 N
"using previousiy S T _ - (7%) (03). - (o%) (32)
The degree ‘to which the Expressways Program would ‘ . _ C e
_have to be supplemented to meet district and school . 1 0 1 2
developed language arts lea;ming outcomes : {7%) (03) .(17%) (62)

Specific” aspects of the four language strands

- emphasized {n the Expressways Program (e.g.,

vocabulary . development, provision®.of evaluation . ) .,
materials, valuex of  listening = activities, . ‘
. readability - of students’ books, or assistance 0. 1 -0 1
provided for the teaching of spelling) .- o (0%) (7%)  (0%) (33)

© INSTRUCTIONAL COMCERNS . - - o
..2% 7 Carrying out the “"whole -group" instructio '&1
© Tare- approach proposed by the Expressways. Program =

1 T - 0. 2

_ (7%) {7%) {0%) (6%)

The amount of preparation - and planning the. 1 0 I
Expressways Program would require - : (7%) {7%) (0%) - (6%) -

How 1 would actually implement some of the goals of . 3 SR

" the ~Expressways - Program. ,(e.?., integrate the" - o
different . subject areas or - integrate the four

1 4 0. "5
language strands) L o 1%)  (e7%) - (0%) (14%)
The way stidents would respond to the Expressways 0 . 0 0. . 0
Program and the success they would achieve with it (0%) {0g) - (0%) {0%)

- SUPPORT FOR TEACHERS - - o . ‘
The insufficient - amount of in-service: provided 3 3 0 .. 64
Brior‘ to the implementation of the .Expressw%s - (20%)  (20%) (0%) (17%)

rogram C : A R

O"
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.'The“_, kinds of concerns ‘which the ‘teachers in groups One‘and two

 the ~f1“rstv,‘ p’}ace 'posftion ‘aTs'o demonstrated_'agreement“i with

the pattern of their ov'eraﬁ rankings d_1'-sp1ayed' ',‘..’_’ Table 67 As
~verified in Table 8, teachers'.in_ group one ranked, a variety of. -
concerns in- the first place position. The concerns positioned in

first. place by,the‘ te‘ache_rs in group two, }however, tended to be

o

clustered in the persbnal 1nstruct1ona1 “and support" for teacher

.categories The cons1stency in these f1nd1ngs supports the 1dea that

a teacher s sense of comfort with ‘the teach1ng of 1anguage arts tends'

- to 1nf1uence the number and: k1nd of concerns that the 1nd1v1dua1 has

1 o

prior to.‘the implementation of a new curriculum in that subJect area.

e

~_concerns teachers m1ght have dur1ng its 'actual imp1ementat1'on

. l;e.,qqne'. readily apparent. , .

Concerns Experienced During Implementati on. _ |

As)'s_hown in Table 9, teachers experienced .a greater diversity of

= concerns duri-né the actual imp]ement’at'ion of the Expres’sWays Prograin~'

" than when they were 1nformed of 1ts proposed 1mp1ementat1on.. In fact,

the number of spec1f1c concerns %r]y doub]ed r1§1ng from 13 to 23-.-'.

concerns. A compar1son of these cgcerns with those wh1ch teachers

‘expressed at the 1n1t1a1 phase of ' the-@hange effort revea]ed that very |

few concerns were repeated. This finding suggests that 1t womﬂd be‘.
extremely difficult -for dindividuals respons1b1e for organ1z1ng

in-service -in conjunction with a new,curr1cu1um_to predict the Sy

',Obv1ous1y, teachers have to be workmg w1th such an innovation in

their. own part1cu1ar situations b_efore -many 1mp1ementat1on concerns-_”

a4
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SIINRY oF ALL cnucms EXPERIEICED DURIDE THE
IMPLEMENTATION OF THE EXPRESSHAYS -PROGRAM

C :

. FREQUENCY OF RESPONSES

- P PR "GR. 1- GR. 2. GR. 3 TOTAL
‘. o : A -, <15 n=15  n=l5 . -
PERSOIAL CONCERNS ! '
My ability to suécessfuﬂy imp'lement one or some of _ : .
the . four - language strands - reading, wr‘lting,' T 1 1 4
speaking, and Tistening ) _ _ o _3%) %) (73) . (113%)
The  possibility.  of* - being . Supervised by‘ ' : SR
administrative personnel before one was comfortab]e e 0 0 2 2.
_-with the Expressuay ogram _ o (0%) (0%)  (33%2)  (6%)

the Expressways Program had to S . " A
be. supplemented - partfcular . areas, - such ‘as e . _' ‘
-granmar or langda usage, reinforcement activities . o .
for various cgne pts, or further deve]opment of an“ . 4. . 5 3 10" 12

odea ~ S L _f273) - (333) ’,(soz)u +(333)

CURRICMR COMCE
The degree tp whi

S

The - heavy. emphasis "given t_o phonigs in ‘the . . . ;
Expressways. ~Program ' and: particu‘lar ‘phonetic . ., '
“concepts such as syﬂab'lcation .of ‘words, stressed o ' SRR
syllables, or various speech sounds associated with - - 4 - 2 .3®

L9
- certain vowel and consonant comb'lnat'lons 7 (27%)  (13%) (50%) (25%) .

The writing strand of -the Expressway$ Program-
fe.g., Its Hmited provision .of activities. to
"develop students' writing skills or the feasibility.

S 3. 2. 6
_of its commencement in the early primary grades N {7%) - (20%)  (33%) _ {17%)

The _proposed sequent'lal development of " some : T :

phonetic concepts {e. the teaching of consonants . o v
before blends, the teaching of rules- and exceptions = oo
'in the ‘same lesson, -the teaching of Tong and short -~

vowels together, or the amount of phonics taught in’ .2

2 5
one lesson) : _ oo (13%) . (13%) (17%) (14%) -
The - reading strand ‘of the Exp'ressways Program = ' o
le.g., the limited provision for reading for.

enjoyment or the difficulty jfnvolved in findidg =~ 1~ 3 0’ 4
reading materials to comp1ement “the themes) e . (7%)  (20%) -(0%) (11%)

The d'lfference between the pressways and the
~ language arts learning outc designed ‘at -the
s school or the district _office.

I R
(03) . (7%) €17%)  (6%)

“The 1imited .amount of phonics 1n the Expressways < 1 20 ] 2 '
Program . _(73)  "(0%) " (178). - (63)
-The choice “of themes for - the different Tevels of . IS
the ~Expressways-' Program (e.g., . their degree of - S 1 0 R
abstraction and mean*lngﬂnness? : (72) ~ (7%) - (0%) (6%)

“The, . actual’ value in changing to the Expressways 3 0o o - 1°

Program (73)__(0%) (0%) (38)

¢ - INSTRUCTIOMAL CWERIS

- The pace at which: one shou]d ‘move through the 5 8 4 17

AU

various Tevels of the ‘Expressways Program ' 0 _{33%)  (531). (67%) - (39%)

. .



©° - (continued) S S
SUMMARY OF ALL COMCERNS EXPERIENCED DURING THE
. INPLEMENTATION OF THE EXPRESSHAYS PROGRAM -

AN

- R " FREQUENCY OF RESPONSES
| "®R.1 GR.2 ER.3 TOA

S T . =15 n=15._ =15

“The - “"whole group" {instructional approach proposed ,

by the Expressways Program (e.g., its effectiveness S , ,
in.a classroom with-a variety of abili ' : ' '
its feasibility and effectiveness 1in
with two grade levels_.or two or mor
defined needs - groups)

'3 14

formally 5 ,
) - 3%) .- (50%)  (39%)

tudent's

The. 1nstructiona1 qua]ity 'of the'
" or the .

workbooks (é.g., ‘their level of difficul
format suggested for answer'lng questions) /

(73)  (33%)  (17%) (19%)

The avai’labﬂfty of ‘core materials ‘Such as the 1 0

o 0 1
student's. workbooks ' o .. f73) (0%) (0%) (3%) -

fsnmcur-mmncwcms Do o o
The. amount - and level - of .- difficulty of new 0 mn

5 6 .
: vocabulary found in the’Expressways Program. - (33%%’ (40%) (0%) (31%)

The Tevel of diff'lcu1ty of - the Expressways Program
~its . effectiveness uith students of varying

e.9.0 3 4 0 7.
ab1 ity levels) - , '.,\ (20%) (27%) {02) ~ (19%)
Students® Tack of preparation for coping with the ' ' ‘

‘activities . from the Hstening strand - of the 2 .. 0 .0 2 .
.Expressways Program _ o (13%) (0%) (0%)  ~(6%)
1f teachers - in other schools or d‘lstr‘lcts were . ’ -
-implementing the Expressways Program according to I 0 0 - 1 -
1ts under1y1ng phﬂosophies R C v " (7%) - (0%) (0%) - (3%)

_ SUPPORT FOR TEACHERS SRR R oo

.- The lack = of . organized in service - and ' formal o .

“ ' assistance provided by the district office after 1 o 54 10
,the’txpressways'Program was ‘implemented o (7¢)-  (33%) (67%)  (28%)

Parental ' \reaction " to the expectat'lons and

2 1 -0 3 -
methodologies suggested by the Expressways Program - (132)  (7%) -(0®) - (8%) _
. A R - _ o

The absence of the opportunity to talk with or
observe someone. who had either used the Expressways

Program previously or who was also implementing the I
Program, . to share - concerns, -to discuss the - .. . LT
effectiveness of -particular strategies, -and to S .%,‘h,f, :
.learn . of possible additions or omissions .that . 2 C2 1 -
, should ‘be made {n the Program o (133) (133)  (173) ‘,fm)

, 'ASSESSEII’CWERIS : ¢ S v
_The - evaluation component‘of the Expressways Program S . \w ’

. {e.g., the . 1limited ‘provision . of - evaluation - R o
‘materfals; the quality of the end-of-level tests, - . L
‘or the minimal guidancé given as to:how to assess a

: 5. 4
nstudent s progress 1n the four unguage strands) . - _ (33%)  (27%

v . - 1
- .
LI ¥




‘Anotherv notabTe”“difference-. in 'the_:concerﬂns Which» deyeioped duringlb as;
compared with prior to the impllementation: oi’., the Expressways Program
,‘was their degree of spec1fic1ty : Teachers te‘nded' to expTain -their
_concerns in. far more detaﬂ This was particu‘larTy ev1dent 1n the
category of curricular concerns where spec1f1c examp'les were

frequentTy cated to cTarify the nature of a concern The tendency'for

concerns to become ‘more spec1f1c was 'also- c'IearTy 111ustrated in the

-

_concern referri ng to the whole group instructionaT approach ~Prior to .

'.1mp1ementation teachers questioned how it woqu be carried out but

_during 1mp1ementation they began to chaHenge its feasibihty and
. ]
effectiveness 1n a c]assroom w1th a variety of abﬂity Teve]s or grade.

. TeveTS The research findings of HaTT et al. (1975) on the Tevels of

use of an 1nnovation, support this - finding qhe;foundvthat as
" people's use of “an 1nnovat10n became more routine, their know]edge of
'.‘.‘resources and the effect of act1v1t1es usuaﬂy increased Since a'ITI
.the teachers in th'IS study had used ' the Expressways Program for at
- ]east one schooT year, it 1s understandab]e that their concerns. tended; :
'to be more exphc1t‘. .. | | |

It was interesting to noté that the ma,]ority of concerns which
_’teachers experienced during the impiementation of the Expressways
Program could be categorized according to the c]assification scheme»_z
v.which had been used to group the concerns they experienced prior to o

R .impTementation This was made posswle by the fact that even thoughv )

many - of the concerns were essentxaﬂy quite different,_there wee '

' »_-traces of simﬂarities in their underpinnings The onTy new category o

-fthat was created dea]t with assessment concerns The criterion '
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, Caze
estabh;shed for determining inc1us1"on'-1'n'f__th1's groupli-s evxp‘]ai;"ned"*
below. "-_'_A_t' b .
Assessment Concerns: 4 0r1'"g1' nated beca:use_. of somethin'g _' reTate_d :

Dt .evaluation materia'ls ~o"r means'_o,f.'_."'_},u'

' assessmg student progress | I

In view of the attentwn schoo'ls generaﬂy gwe to academlc

achievement (Sarason, 1982),. it is surpr1s1ng that assessment d1d not |

become a concern untﬂ the 1mp]ementat1on of the Expressways Program

was in progress. This f1nd1ng 1s cons1stent however, ‘with o'the'r

research f1nd1ngs re]ated to 1mp1ementat1on ' Accordmg to Hall. a‘nd'ﬁ‘”

Loucks (1978) teachers are not usuaHy concerned about the eva1uat1on

f\tudent outcomes in tenns of performance or competenc1es untﬂ the
use of an 1nnovatlon 1s start1ng to become routlne | N
| The categor1zat1on of concerns exper1enced dur1ng the

_‘implementatmn of - the. Expressways Program revealed severa1 other -
tdisti‘tnct ‘featu'res of teachers' concerns at th1s part1cu1ar stage of
imp]em/entation.’ As indicate'd 1n Table 9, the number of d1fferent .
'curricular concemhs. teachers exper1enced dur1ng -1mp1ementa.t1on far
v _exceeded the number of concerns in any other category Ou’t vof-' 23‘-'
un1que concerns, 9 were categor1zed as be1ng curr1cu]ar in nature

Th1s was a s1gn1f1cant1y h1gher number of curr1cu1ar concerns than was

-

“ cited pr1or to 1mp1ementat1on. - Su r an. 1ncrease would 1mp1y that -as
teachers became more familiar with the curr1cu1um, they started to
_quest1on 1ts under1y1ng phﬂosophy as weH as spec1f1c aspects about‘_
.its obJectwes content act1v1t1es, and resource mater1a1s

v It was further noted at, as teachers began work1ng w1th the"v

: Expresswa_ys 'Program, persona] COncerns 'tended to decrease both ivn
. . . hY
N
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an. 1nnovat1 on.

number and in the frequency mth wh1ch they were «ndent1f1ed by

teachers as bemg a source of anx1ety

persona'l concerns moved from a poSitlon of maJor 1mportance{>

; '1mp1ementatlon to ‘a,._pos1t1on¢ of .n_nnwma]»

1mp1 ementat1 on.

i
<

'i mpo rtance duri ng

As~conf1rmed 1n Tab]e 9

EEARL

[ VRt
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rJor to '

,‘V..

Contrary to the persona1 'c"oncerns, student related concerns f

became more prom1nent dur1hg 1mp1ementat1on

| Instead of worrymg -

about the demands of the new curracu’lum and the1r personal adequacy to

meet them, teachers began to attend to the 1mpact the 1nnovat1on was

hav1ng on the1r students

Th15 f1nd1ng demonstrated agreement mth

3

HaH and Louck's research (1978) ment1oned earher on - the stages of

re]evance of an 1nnovat1on for students untﬂ 1ssues related to

b

I

They d1scovered that teachers d1d not focus on the

: eff1c1ency, \orgamzmg, managmg, scheduhng.,and t1me demands, which

| concern an 1nd1v1duaiJ may go through when attemptmg 1mp1ementat'ion of _

'

generaHy -developed dumng the ear]y stages of 1mp1ementatlon 'were no -

B T

'Ionger a pr1or1ty

<

-

.

It was also 1nterest1ng to note the changes in the re]at'ionsh'ips

" the 1mp1ementat1on of the

Expressways Programa

Pr'lor to .

N3

Y]

&

' among the categomes ofH the concerns 1dent1f1ed at d1ff’érent t1mes 1h§ |

” /

1mp1ementat1on, there tended to be a clear connectwn between personal”

and 1nstruct1ona] concerns

Comparisons among the categories of

concerns experwenced by teachers during the 1mp1ementation of the

Expressways Program, however, revea]ed a stronger re}ationsh‘ip between, 'f

1nstruct1ona1 and student-re1ated concerns. A]though the 1nstructiona1

goals, approaches,v and materia]s proposed by the Expressways Program

-f appeared to be at the root of teachers”instructional concerns, the

TS

L

R

A ‘

e

L
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,actual deVelopment of these concerns. seemed to be fueled by the value”
| wh1ch teachers bel1eved these 1nstruct1onal aspects had for the1r

_students ‘ Th1s suppos1t1on was based on the fact that when teachers

: d1scussed such gﬁhcerns, they frequently made reference to students'
' reactlons Theh f%ﬁlow1ng statements 1llustrate th1s p01nt
N -".) 4‘ ",
A lot of my ch1ldren couldn t keep up. el coqldn ]} .
s+ together; just you: know because of the*backgrodhd knowledge some
: f;of the ch1ldren had. o _5‘. fqb e

When- they start a new level they should at least have th1ngs that

m'the children could do and would feel happy about: doing. The first
six ‘pages in the workbook:, - but. of course I could have sk1pped

them, were all read1ng comprehens1on . e lhey found it really
. hard -to handle ‘ o _ ,s\v“r;_;ﬁg. L
1 wasn "t very pleased W1th the workbook e the way‘the"

questions were asked and the level of. th1nk1ng that was expected
of the students. 1 JUSt found they really had a hard - t1me '

lhevfact that student lnterests'were Often underlying manyfof
.these 1nstruct1onal concerns prov1ded add1t1onal ev1dence of the sh1ft.'A
from self to students in the or1entat1on of the concerns teachers i
,exper1enced dur1ng as opposed to prior to the 1mplementat1on of the":
_.Expressways Program | _ | ’ '-]-
| ’i Analysis of the. various ranhings of the concerns and a'sunmary‘of
- the number of teacherszwﬁb selected each concern both revealed that
“the pace at wh1ch one should move through the Expressways Program, the“
"mhole group 1nstructional approach 1t proposed the. amount and level‘
of d1ff1culty of new vocabulary, the procedures recommended for
R evaluatwn, and q;; degree to which the curr1culum had to be
supplemented were' the top f1ve,, 1dent1f1ed concerns . It was-

yinterest1ng to nnte that these concerns were not concentrated w1th1n

.
o B
N
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one or two spec1f1c categor1es as was the cage with many of the maJor-
concerns wh1ch ex1sted pr1or to 1mp1ementat1on |

¥ :
As shown 1n Table 9, the pace at wh1ch one shou1d move through

ey

~ the var1ou§1feve1s of the Expggssways Program was the concern se]ected
' most frequent1y by teachers on - the re]ated quest1onna1re " The. ‘
1mportance of this concern was’ further emphas1zed by the f1rst-p1aced
' rank1ng shown 1n Tab1e 10. Seven 1nd1v1dua1s (20%) in -the - study-

‘samp]e ranked the 1tem perta1n1ng to pac1ng 1n the f1rst pos1t1on _
_ This f1nd1ng is. cons1stent ‘with other research resu]ts Sarason

_(1982), who has done extensive c1assroom dﬁservatxons, indfcates that

"teachers and other school - personnel have inord1nate d1ff1cu1ty

p’.

th1nk1ng other than in terms of cover1ng X amount of mater1a1 in X
amount of time" (p ]88) He states that for teaenees to do otherw1se“»
would const1tute fore1gn behav1our, in view of the fact that most
schools are organ1zed accord1ng to grade 1evels which necessitate thatb'

students cover a: definite range of mater1a1 each year. Sarason goes.
on to po1nt out, however, that teachers are frequently d1sturbed by an
imposed time cr1ter1on because of the repercussions suffered by_someg;
:of their students as a result of 1ts app11cat1on Thts'attitude cou1d |
be- seen in many of the statements which teachers made about pacing in
relation to the. Expressways Program . The Fbl1ow1ng quotes are typica]“
examp'les . : | o R ‘_ |
1 th1nk two levels is Just too heavy. . ff. - Just to get through |

'books I don't agree with. I like to bring in other things and ‘
make it fun, but 1earn1ng at the same time. o
That a]ways bothers me at the beginning of the year when they ask
you how far you plan on getting because you don't’ know your-
1ass and you don 34 know how quick1y you can move them
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TM 10

FIRST-RAMKED CONCERMS EXPERIENCED DURING THE -
INPLDENTATION OF THE EXPRESSMAYS PROGRAM - .
g : FREQUENCY OF RESPONSES”
. : : 6R.1 GR.2Z 6R. 3 TOTAL.
. ' “n=15 . n=15 n=15 - '

PERSOMAL COMCERMS o
My abflity to successfully implement one or som_{ of

Poa

“the four. language strands = reading, -writing, 0 0 0. 0

- speaking, ‘and 1istening : . 7 (0%) (0%) (0%) (0%)

The possibility -of being superv'lsed,b;'. administra- . : '
tive personnel before one was comfortable with the -0 0 0 -0
Expressways Program . : {0%) (0%) (0%) . (0%) .

1]

CURRICULAR CONCERNS ) ' o
The degree to which the Expressways Program had to -
be supplemented in particular areas, such as
2ram’nér .or language usade, reinforcement activities
or varifous concepts, or further development of an -

© 2 o 0 2
idea : (13z) (o%) - (0%) (6%)

The heavy ‘emphasis given to phonics in the Express-
ways Program and particular. phonetic concepts such
as syllabication of words, stressed syllables, or
. various -speech ‘sounds associated with certain vowel

and consonant combinations .

2 . 2 1 i
B So_ (3 (3 (73 (4e)
The . writing. strand’ of the Expressways Program ' ‘
{e.g., its -limited provision of - activities to

develop students' writing skills or the feasibility 00 1
of 1ts commencement in the early primary grades) - (0%) .  (7%) (17%) (62)

The ' proposed . ‘sequential = development of some S
phonetic concepts. (e.g., the teaching of consonants . -~
before -blends, the teaching of rules and exceptions -

in the same lesson, the teaching of long and short . , :
vowels together, or the amount of phonics taught in 1 0-- 0 S
one lesson) S e ‘. (73) _ (o%x (03)  (3%) -

~ The reading strand. of the Expressways Program -

“ {e.g., the limited . provision for. reading for

enjoyment or .the difficulty involved in finding o 1 0 1 -
reading materfals to complement the themes) . . (0%) (7%) (0%)  -(3%) -

The difference between the Expressways and  the
language arts learning. outcomes desigped at the

0 0 11
school “or the district office (0g) - (0%) (17%) (3%)

" The limited amount of phonics' n the”Expreséways.
Program -~ - e ’ : '

0" 001 1
» _ (0%) (0z) (17%) (3%) :
The choice of themes for the different levels of o ‘
the Expressways Program (e.g., their degree of
abstraction and neaMngfulness? : TR

0 .. 0 o 0
v (0%) (0%) {0%) (0%) -
The actual value i changing to the Expressways : k.
Program - o g -
'INSTRUCTIONAL CONCERNS _ '
. The rpace at which one should move through the - 4 1 - 7T
= varfous levels of the Expressways Program . : (13%)  (27%)  (17%) -+ (20%)

'

1. 0 [
(7%) __(03) _(0%)  (3%)

-




“TABLE 10
(continued)

' FIRST-RAMKED COMCERNS EXPERIENCED DURING THE

__ihLMTATIﬂ. OF THE EXPRESSWAYS Plgﬁ”l

N

The "whole group instructiona] approach proposed
by the Expressways Program (e.g., its effectiveness .

in a classroom with a vapiety of. ability levels, or

its feasibility and effectiveness -in a classroom'

with —two grade 'levels or two or more formally
ldefined needs . groups)

The instructional quaiity of the students'

workbooks (e.g., their level of difficu'lty or the
. format suggested for answeri ng questions)

. The availabﬂity of core. materials such as the
~ student's workbooks

. STUDENT-RELATED CONCERNS ' » '
The ~ amount. and level of = difficulty -of new

- vocabulary. found in the Expressways Program .

_-The 1eve1 of difficulty of ‘the Expressways Program
g its effectiveness with 'students of varying
abi ity levels) <

Students lack of preparation for copi with the'

- activi friom  the ',',]istening strand of . the
Expres:ﬁj\ﬁwrm [

. If teachers in other schools or districts were -
> implementing the Expressways _Prdgram according to -

Cits underlying philosophies
SIPPWT FOR ‘I'EACHERS

. ‘The lack:. of organized friservice and formal =
©  assistance provided by the district -office afterv_-

the Expressways Program was imp]emented

4 -

‘Parental - reaction  to " the "expectations ~ and

methodoi ogies suggested by the Expressways Program

. The absence of the oportunity to talk with or .
-observe someone who had either used the Expressways

Program previously or who was also implementing ‘the

Program, to ' share concerns, discuss  the.
“effectiveness .of ' particular strategies. and: to
learn -of possib!e additions j or omissions that

should be made in the Progran

" ASSESSMENT COMCERMS '
The evaiuation component of the Expressvays Program .

. (e.g.,. the - 1imited = provision of evaluation
materials, ~the qualfty of the end-of-level tests.

. or 'the mi nimal guidance given as to how, to assess a

student 'S progress in the four language strands)

129 -

P

- Fnsnusntv OF . RESPONSES

"6R.1 6R. 2 GR.3 TOIAL
. halS__dp=15 =15/
1 ) 0. 2
(73) _ (73)  (0%) (63)
1 10 2
(7%) (7%) (0%) (63)
o . 0 . 0 0
(03) (0%) (0%)  (0%)
1 e |
(73) (133) (08) _ (93)
0 0 0 o
(02) (0%} (03) (0%)
9 0 0o 0
(0%) _ (03)  (0%)  (0%) .
0 o 0 0
(0%) (0%)  (0%) .(0%)
S0 0 )
_{0%) (01)‘ (17%) {3%)
0 .0 0 0
(0%) _ (03). (03)_{0%)
1.0 - 0. 1
(73) (%) (0%)  (3%)
S "»-..-
{133) (20%)  (0%) (14%)
)
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'The under1y1ng message in these responses seems to. be that teachers
w'feel that: f1n1sh1ng the various Teve]s of the Program. shoqu not take‘
.pr1or1ty over effective teach1ng and the‘prov1s1on of qua11ty Tearn1ng;
s1tuat1ons
_ A compar1son of the concerns that teachers 1dent1f1ed most

\'-frequentTy both prior to and during 1mpTementat1on of the Expressways
Program -showed that the -whoTe group 1nstruct1ona1 approach and the
degree to wh1ch the. curr1cu1um had tc be supp]emented were among theh_"
_concerns cited in both cases This wou]d suggest that the impact of =
-’these part1cu1ar cogcern: may.not d1m1n1sh apprec1ab1y with cont1nuedf:-
'1mp1ementat1on Intérv1ew responses prov1ded further 1ns1ght into thev

0

poss1b111ty of th1;?happen1ng They revealed that teachers were notl ~
Unduly concerned about the d1ff1cu1ty of Tocat1ng supplementary

'fj’mater1a15 but were; worr1ed about the t1me it woqu require.

4
1

Statements such agﬁ ?' 1t s hav1ng the2t1me to do it ; ..; .or
Yyt S* very Aime conslﬁ#hg (d1gg1ng up resources commonly concTuded
'descr1pt1ons of such concerns The fact that research has - documented
that teachers v1ew 1nsuff1£1ent time in the1r busy scheduTes as an-
obstacTe to 1mp1ementat1on (FuT]an, 1982 GoodTad K1e1n, &
Assoc1ates, 1970 Say'son, ﬂ982) prov1ded further ev1dence to support ‘

_the idea that conc Fns founded on the degree to which the Expressways

”'Program had to be suppTemented may be of a 10ng Tast1ng nature
' Teachers who expressed concerns about the whoTe group
1nstruct1ona1 approach tended to do SO - because they found such a
strategy d1d not lend 1tse1f well to a g]assroom with two grades or-
'w1th a c]asé of students who were grouped heterogeneously accord1ng t

o ‘."

¥
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'abiiity The foil'owing' quotes are :representative; of the response

given by - teachers regarding this concern.

- I had a split ciass “this year and the idea of running two themes
- in the classroom as far as I am concerned does not work. This

“was meant to be a one- theme Program

) The on1y naspect that - sti“li\ causes me concern is the - proposed

‘grouping arrangéement, . . . There was- just too big a gap between

some of the children whom I had this year; .some -were. very abie'

. students and others experienced great di fficuity

Cons,idering the'vpervasi'vene'ss of the. variables urld'eriying teachers'
concerns about ‘the 'whoie'group instructional appro: ch, it is unlikely
that such. concerns would disappear completely’ wit:L “continued use of

the cdrriculum.

| i

Compari son of the Concerns Experienced by the Three Groups
| During Inp]enentation ' '

R o : \
. )

An examination of the concerns teachers experienced during e

impiementation of the Expressways Program in relation to their

i T . : . ~

-

professed sense of comfort with the teaching of language arts revealed .

several -notable tendenCies A sunmary of teachers responses to the '

_ questionnaire dealing with such concerns showed that the more

’ comfortabie individuais were “with the teaching of ‘Ianguage arts the_

: fewer concerns they experienced during actua] imp]ementation of the

rurricuium There was not the significant difference between the

- number of concerns cited by teachers in groups “one and_ two, however, a

“’\. \«,J

that wexisted in reiation to concerns voiced prior tp impiementation
!’

3. ‘,
"As shown in Tabie H, only one/(7%) teacher in group one. seiected the

response on’ the questionnaire which stated that tbe imp'lementation of -
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DISTRIBUTION OF CONCERNS EXPERIENCED DURING
| IMPLEMENTATION S ’
v
GROUP 1 'GROUP 2 GROUP 3
‘n=15 n=15 n=6 -
. Experienced no concerns 1 {72) 0 (0%) 0 (0%)
Se]ected: one concern 0 (0%) 0 ,(0%) 0 (0%)
_ Selected two concerns '3 (20%) 1(72) 0 (0%)
Selected three concerns 4 '(27_%) : 6 (40%) 0. {0%).
~ Selected four concerns 5 (33%) 2 (13%) 1 078)
Selected five concerns 2 (133) 6 (40%)

5 (83%)
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.the Expressways' Program caused -them 'no concerns,' as comp'ared with 5

, (33%) teachers who had chosen a s1m11ar response perta1mng t0'

concerns prior to 1mp1ementat1on The remaining 14 (93%) teachers in.
group .one . 1dent1f1ed 51 out of a possw]e 70 concerns,» whﬂe the :

teachers 1n group two se]ected 58 out of a poss1b1e 75 concerns In.

ucontrast the teachers in group three chose 29 out of 2 pos§’1b1e 30

_ concerns. A breakdown of the number of concerns 1dent1f1ed by each

‘teacher, d1sp1ayed in Tab]e 1, demonstrated‘ agreement w1th the

f1nd1ng suggested by the total concerns c1ted by each group That is,

-as sense of comfort decreased teachers generaﬂy c1ted more concerns.

The apparent 1ncrease in concerns vo1ced by teachers in group ‘one
£
at th1s stage of 1mp1ementat1on may be accounted for by the fact that

\
these concerns usually or1g1nated because of students or. anq;:her

: external factor, whereas concerns pr1ov&a§ o 1mp1ementat10n tended to be

‘va

.motwated by factors re]ated d1rect1y to the teacher -S1nce sense of .I

comfort has been shown to be a re]atwely persona] characteristic, it

wou]d stand. to reason that th1s var1ab1e wou]d have 1ess 1nf1uence on

concerns wh1ch develom because of factors other than those related*y :

'/ AI-.

to a teacher 5 personaT background )abihty, 1nterests, or beHefs

. The ‘results of the quest1onna1re a]so revea]ed that Jack: of

' orgamzed m service was of much greater concern to teachers in groups

two and three as they attempted to 1mp1ement the Expressways Program -

. than 1t was to ind1v1dua'ls in. group one As shown in Table 9. on1y’ '
one part1c1pant in. group one selected this concern on the
;ﬁquest1onna1re as: opposed to nine teachers from the other groups

Y'These data suggested that the 1ess comfortab]e 1nd1v1duals were with -

& .

i ' 'at ¢
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the teaching of 1anguage arts; the-more'they‘desired'to have,,

138

&

in- serV1ce prov1ded on an ongo1ng bas1s dur1ng 1mp1ementat1on

. This f1nd1ng was supported by responses teachers gave dur1ng the'7

‘interviews when asked 1f there was anyth1ng further they felt cou]d

have been done to fac111tate the 1mp1ementat1on of the Expressways
Program. Most of the teachers 1n group one fe]t that suff1c1ent R
ineservice had: been arranged to ass1st with- the’ 1mp1ementat1on of the‘
curr1qgﬂum 0n1y two individuals wished that more opportun1t1es cou]d
be madé ava11ab1e to d1seuss curr1cu1ar and 1nstruct1ona1 concerns

with their co]]eagues and adm1n1strators. ‘The maqor1tyvof teachers'in

'groups two and three, however, indicated that they would have

"preferred hav1ng additional ass1stance dur1ng 1mp1ementat1on (kmments.

such as the fo11ow1ng were g1ven by many teachers with’ respect to th1s}>

matter.
e o . S _ ,
I would have liked to have:seen more in-service with someone who
had. taught it, rather than the Company because the Company always -
has a. flowery outlook. . '

I 1ike Fhe idea of gett1ng together with teachers who have taught "
~ the Program after we have been in it awh11e and kind of compar1ng )
notes .

~In view of the nature of teachers' interview‘responSes, one'wou]d have

. tHought that teachers may have chosen the 1tem on the quest1onna1re

-

;referr1ng to the absence of the opportun1ty to talk - wﬁth or observe_

someone who ‘had e1ther used the Expressways Progrmn or_was. also

'1mp1ement1ng the curr1cu1um, as- opposed to lack of organ1zed

3

1n-serv1ce and forma1 ass1stance The fact that. th1s was not the case

»wou]d suggest that teachers w1shed to have. d1str1ct off1ce forma11y

~,

N
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arrange-. in-service '\-act,ivi_.ti.es but wanted some to take the format of -

)
e

d1scuss1on sess1ons | |
It was a]so 1nterest1ng to note from the quest1onna1re responsesi*';
- -that tl?e concern founded on %he 1nstruct1ona1 quahty of the student s
‘workbooks was 1dent1f1ed predom1nant1y by teachers in group two. As ..
"shown in Tab]e 9 f1ve peop'le from the group selected th1.s-part1cu1ar‘
"1nstruct1ona1 concern compared to one 1nd1v1dua1 from each o‘f. vth'e

.'other groups Interv1ew responses revea]ed ‘that the leve’l of -

S

difficulty __of the v{orkbook»consh tuted thev essence of the -concern, bu_t -

' offered no‘explanation “for its ’reported"frequency 'T.eachers c1a1‘med e

that oecause of the troub1é students often exper1enced w1th workbook’. :

._ _ﬁ{}zrmses, few pages cou]d be ass1gned to be comp1eted 1ndependent1y
The researcher conc]uded that the tendency for” teachers in: group “two
to. be more concerned about the workbooks m1ght be due to the fact thatb :
they used them more frequent]y or: that they found 1t more . d1ff1cu1t to
cope w1th what was expected of the students than d]d teachers in grw'
one who were. more comfortabLe With the teachmg “of 1anguage arts.

Because of the s1ze40f group» three it was hard to predlct on- the bas1sf- B

'concerns wh1ch deve]oped dur1ng 1mp1ementat1&1 was the 1dent1f1cat1on
- of student-related concerns by teachers 1n group three of the studyy.'_,
samp]e- As d1sp1ayed 1n Tab]e 9 teachers from both of the other
-groups chose var1ous concerns from this Wy The researcher
‘:“mterpreted th1s occurrence to mean that per‘:ﬁ’aps the teachers in group'._"
'_th}ree, were stﬂ} re]at1 ve] y concerned _about. the( r ow_n_» adequacy to- dea'l..'__ -
_ B T R O AR PR



Program and consequent1y cou]d not focus on how students were affected o

by the curr1cu1um T’ms 1dea was supported by the fact that two

nd1v1dua1s from th1s group selected the concern on the quest1onna1re

ta

: wh1ch was based on the poss1b111ty of bemg SUperv1sed by

: may be sumnar1zed as fo]'lows

1
e

cou]d be categor1zed as personal 1nstruct1ona1, curr1cu1ar, student- -

LI

: 1mp1eméntat1on the concerns teachers had most often'otended to be &e]f- ‘

| conce;‘ns which were most. 1mportant to teachers dur1ng 1mp1ementat1on," B

'_ adm1mstrat1ve personne1 before ~one . was comfortab]e w1th the . :

_sExpressway‘s Program.‘

‘Sumsary of Conclusions Related to Implementation Concerns

The conc1us1ons drawn w1th respect to the concerns d‘f teachers

both pr1or to and durmg ‘the 1mp1ementat1on of the Expressways Program‘ih

~

 ]. The concerns teachers exper1enced pr1or to the\\ .

1mp1ementat'1on of the Expressways Program were . s1gmf1cant1y fewer in

,’;

‘ w1th part1cu1ar currmcular or 1nstruct10na1 aspects of the Expressways :

number and 1ess spec1f1c in nature than were the concerns wh1ch they‘_* }

deve]oped during 1mp1ementat1on of the curmcu]um , : \ -

2]

',2.:"'_Af1_1_ the 1mp1ementat1on concerns wh1ch Steachers exper1enced

E re‘lated support for teacher, or ass ssment re]ated Pr1or to

v

or1entated in that teachers quest1oned thelr own adequacy to cope wlthf'iu'

part1cu1ar 1nstruct1ona1 ‘or curricular aspects of the curr1cu1um ."The

however, seemed to be more student or1entated in that student
1nterests were oﬁten embedded w1th1n them even though they were

grouped 1n a d1 fferent category . ; "



| 3;5 The more comfortable teachers fe]t w1th the teach1ng of

'ylanguage arts the fewer concerns they tended to exper1ence both pr1or5e-
:fto and dur1ng the 1mp1ementat1on of the Expressways’Program Th1s wasiﬂ

7{‘most ev1dent however, dur1ng the 1n1t1a1 phase ‘of the qhange effort
| 4 '4;': Eva]uat1on d1d not become a concern for teachers unt11 they,.

~had used the curr1cu1um 1n the1r c1assrooms, at wh1ch p01nt 1t was one ;

‘ dbof the .concerns that teachers 1dent1f1ed most frequent1y | .
| f5; Insuff1c1ent in- serv1ce was one of . the pr1me concerns :f"

Ve . -
- experienced by teachers pr1or to 1mp1ementat1on of the Expressways E

..-Program 0nce 1nd1v1duals began work1ng w1th the curr1cu1um however,d

on]y those teachers in groups two and three who feTt 1ess oomfortab]e"

'.‘w1th the teach1ng of 1anguage arts, were bothered by the 11m1ted

‘:amount of a551stance wh1ch was prov1ded dur1ng 1mp1ementat10n _ :
: | Gif Concerns re]ated to the degree to wh1ch9 the Expressways 17
7:\‘lProgram had to . be supb1emented and the. whole group 1nstruct1ona1
”':approach 1t proposed tended to be of - maJor concern to teachers bothjj
‘g7;pr1or to and dur1ng 1mp1ementat1on | | |

v . _—
h.éurrfcujum'AdaptatfonSh o

M ',-'.{ " -b

A number of stud1es have shown that dur1ng the course of o
d51mp1ementat1on teachers often adapt 1nnovat1ons to su1t the rea11t1es',
4'_of the1r own teach1ng s1tuat1ons (Berman & McLaugh11n, 1976 Fu]]an kN
._Pomfret 1977 Loucks,‘1983) The quest1on wh1ch continuesato p1ague}u

'erducat1onists and 1n1t1at0rs of innovat1ons, however, 15 whether

‘,,_'adaptat1on must occur for 1mp1ementat1on to succeed and 1f so, at

<uhfwhat po?nt may 1t counter the 1ntended or p]anned use of 1nnovations.;
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- ~On§ of the pu;‘p_ges of th1s study was to Iearn about the k1nds of

adap’tatwns wh],ch e'lémenvary schoo] teachers made in ‘the Expressways

Program, a 'language arts curr1cu1um" after hav1ng used it for at Ieast_»

v -
. RS

Data were coHected through a structured 1nterwew gu1de

(Append1x 87 and a foHow up questwr}nalre (Append1x F) wh1Ch requ1red o

teachers to 1nd1cate the frequency w1th wh1ch they made the B

o badaptatmns descr1bed durlng the 1nterV1ew sessions The f1nd1ngs are‘

¥ KN .;

"-_presented 1n sectwns wh1ch correspond to the maJor components of the.-_":

Expressways Program def1ned ih . the quest1onna1re As 1nd1cated

R Chapter III on’ly those adaptatwns wh1ch lwere made by at Ieast

two- th1rds of the teachers in a study group are cons1dered s1gmf1cant

- and thus are 11sted 1n the t’abIes' However, the compIete resu#ts of

the quest1onna1re on adaptatwns appear in Append1x H

S ) "‘,
.t

PR .

'Adaptations in the Underlying Goals * hh O

il iﬁ’b

- Inc]uded m the Expressways Program are ‘a nuh‘fbef of goa]s which -
// .?? y~- A |

'_,are 1ntended to be ach1eved through use of th?f Curr1cu'lum As shown’
:""1n Tab]e 12 the more comfortable teachers /p{rjofessed bei ng w1th the
teaching of Ianguage arts, the more famﬁfUI they seemed to be to_
' those goa15 Th1s tendency may be aéccpghted ‘for by the degree of

congruency'whwh ex1sted between ‘é’eachers phﬂosopmes about the

"‘,?j‘j'te&ch 9,_ of Ianguage arts and phﬂosophy wh1ch was reﬂected 1n.‘»"“

the goal statenents of the Expressways Program

Accordmg to Conne]]y, L’Fmegold Nah]strom, and Ben Peretz

"(1977), whea\ such phi‘{osopmes do not agree ‘a curr1cu1um may become
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' AMPTATINS Il THE UIIERLYIK MS i
: L .~ MAmost  Occas./ MNot.
R ; 5 Alvays = Almost - I_App_l}l.
BRIV i S _[Freq. Iem: PR
| }enow ONE (n=15) : e
R T . . . L

: Adjusted the amount of tine spent on-a p rticular unit o 3 0
accord‘lng to fts relevancy and 1nterest to he students b _~.(‘80'L)' (20%) . - v (0%)

,'Changed the. particular levels or - number - of ‘Tevels - 10 ‘. 25 i .0

.;proposed to be completed by each elementary grade level (67‘17’“ .. (33%) - (0%)

GROUP TWO (n=iS) o o el Ty T
Changed ~ the particular Tevels “or nuulber “of ‘Teyels T 10 . 5 . .70

_ proposed to. be callpleted by each elementary grade level (67%) (33%) -~ (0%)

* Stressed one - or some of  the -four language strands : .]0 . L Q-
(listen'lng, reading, speaking, and writing) , , ) (67%)'. o (331‘) ' (0%)
Gave distr‘lct or- school - objectives priorty over the ’y 10 -5 ) 0. d
objectives and the content in the Expressways Program o 1 A6T%) (33%) (0%) %
GROW THREE (n=6) T

v AdJusted the’ amount of time spent on a part1cular un1t Y S 2
accord‘lng to its l‘el evancy. and 1nterest to the students RN (67%) 3 (33%) (01.)_‘

- Changed ~ the particular Nevels or number of levels' e o
. proposed to be : canpl eted by each elementary grade .1evel” . (1001)' (0%) (O‘l)

*Maintained the same membership 1n the needs groups ) ' vy o2 0 -

throughout the year o _ : (67%) ~3 (333) (0%)-.
. 'Did not consciously 1ntegrate other subject -areas Mth "_ 5 ,t' A 0
: the language ‘arts _ _ . _{83z) »17%) (0%)

R



r';°_.dur1ng the 1nterv1ews many of the teachers 1n group one 1nd1cated thatﬁ

3.
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L
LA

'vthe Expressways Program because they agreed w1th uts under1y1ng N

7 ‘ff1mp1emehtat1on of the Expressways Program was not as common among the
other teachers, part1cu1ar1y many of the part1c1pants in group three,..'

'-1t 1; certa1n1y con51stent w1th the research of Connele et a] that

p—y

A,

'»understand1ngs about th1s subJect

' It was also 1nterest1ng to note that on]y one adaptat1on was

) common to a11 three groups chang1ng the part1cu1ar 1eve1s or number
-“of 1evels to be comp1eted by each e]ementary grade The reasons most

'frequently ngen were the necess1ty for teachers - to be respons1ve to

A

‘ r--"-',"._.schoo1 guide11nes w1th respect to the amount of mater1a1 that was to

'f.be- covered _The fol]ow1ng excerpts from ,severa] transcr1pts ”

"111ustrate “these  points.’

f'group I had, I was not able to. fin1sh all the 1eve1s

:'It hfgh1y depends on “the c]ass My - c]ass was very. confident by
;-and large and these children got things usually- the very first
time around ‘and so I tould do' the required levels, but I cou]d‘-d

-see with a d1fferent c1ass that you would have to slow down

We have had toumod1ﬁy 1n our d1str1ct because we have no h
~kindergarten and some of our ch11dren f1nd that f1rst 1eve1 very
--steep and itttakes longer to do

AT ‘

- changeqos1gn1f1cant1y dur1ng 1mp1ementat1on In v1ew of the fact that'" '
"~'they were not undu]y concerned about the proposed 1mp1ementat1on of -

- ph1losophy, 1% IS understandab]e that they made few adaptat1ons in the"

'.maJor goa]s of the curr1cu1um S1nce thlS att1tude about the ;;_'“

’,théy wou1d make more adaptat1ons in: th1s area. On the bas1s of these'y '
_uf1nd1ngs 1t wou]d appear that teachers who had about the same sense of

'cqnfOrt wwth language arts, may have shared some common be]wefs or;

P

":571nd1v1dua1 needs and d1fferences among students and to d1str1ct or o

76“ .'Jt depends on the class. .'t:w Last year because of the s1ower'



R

t's set up for grade two' to do 1evels fo\r -and fwe but thef: o
d1 strict has found that three and four are more appropr1ate e

,.\‘ ) ‘. " gt .
' ~‘_ _# 4

"The nature of these respons%wou]d suggest that the amount of

mater1a1 curr1cu'|um deve]opers propose for students to complete at.

' each grade 1eve1 may be an aspect of %le curr1cu1um wh1ch is

gequently adapted dur1 ng 1mp1ementat1on

- - A]though group one and three teachers d1ffered cons1derab1y in ‘

-‘."A:,the1r sense of comfort mth the teach1ng of ‘Ianguage arts, ‘the )
teachers 1n‘ both of these groups tended to adjust the amount of t1me:‘:
- spent on a unit accord1ng to 1ts relevancy and 1nterest to the B
'students It wou1d seem, therefore, that such an adaptatwn may. be..'v
. made in- a curr1cu1um 1rrespect1ve of a teacher s sensee of comfort w1th}
v_the re'Iated subJect area. Th1s f1nd1ng demonstrates agreement w1th;v
the resu]ts of other stud1es wh1ch focused on 1mp1ementat1on and
.._'curr1-cu1ar -p1ann1ng Le1thwood Ross, and Montgomery (1982) and
‘,'.Odynak (1981) found that teachers dec1sions ‘to adapt curr1cu]ar ’
content were strong]y 1nf1uenced bxggtudent 1nterest o o
Tab1e 12 shows that a s1gn1'7 18

EE o ‘ S
_adapted One of the key underpmmngs of the Expressways Program wh1ch.'_

t number of teachers 1n group two‘ -

".'states that sno one of the four 1anguage strands (11stening, read'lng, -
g _"speak1 ng, and wr{ttgng) shou]d take precedence over or be sacrif'lced to_‘v
»another Many of these teachers exp]ained mak‘lng such an’ adaptat‘ion'
"because they felt thatastudents should have more work on certain

strands or that they personaHy tended to be stronger 1n particulari_'.'

""f'strands It is poss b1e that teachers sense of £omfort w1th language-'

‘_'arts or their understanding of the subJect area may have mot1vated_‘_'»“'

_such ‘an adaptation _jn.the curricul_um. Furthermore, when teachers 1n-:7"-



C e e
: .group two d1scussed g1v1ng d1str1ct obJectwes pr1or1ty over

'obJectwes outhned 1n the Expressways Program, 1tuwasﬁn often mth

o

'respect to the- strands of read1ng or wr1t1ng, Th1s,,t§a%1mp1y thatf

: -teachers fe‘lt more comfortab]e wrth these Ta’ﬁguage strands than e1ther‘_

| ',_.the 11stemng or speakmg aqd consequentTy found 1t eas1er to g1ve’_; .

- them more- attentwn

‘;: The maJor1ty of teachers 1n group three frequent]y adapted two-

‘_ 'other goa]s of the curr1cu1um the 1ntegrat1on of other subJect areas

‘:w1th Tanguage arts and the orgamzatmn of needs gro@ps for students;‘.

.'expemencung e1ther d1ff1cu1ty or 1mmed1ate success w1th certam
- skﬂ'ls- or concepts These adaptatwns were hardLy surpr1s1ng

) cons1der1ng that these teachers expressed hav1ng httTe sense of

e

" comfort w1th the teach1ng of Tanguage arts

The deve]opers of the Expressways Program propose that teachers

present the maJor'lty of new sk1115 or concepts to their c]ass as a

urged to group chﬂdren accord1ng to the1r part1cu1ar needs in

e whoTe group * Once the 1mtia1 1nstruct1on is comp'leted teachers are'{ "

) reTatwn to the newTy introduced skﬂ] or concept and then to prov1de_ -

'-“appropmate act1v1t1es The foHomng conments perta1mng to needs o

'group1ng refTect teachers se}/se of 1nsecur1ty about empToymg th1s‘-

strategy

i

-1 found™ it very. hard to ‘do needs grou151ng w1th1n the c]ass setup.'
during the school: t1me Quite often my needs grouping womd, ‘

v,be keeping someone ' back - from music “and tak1ng my preparatwn
period [to work w1th them] T e

I don't know how I! W do 1t but I've got to: do - needs groumng

next year I've got to modify. some, -because’ there - are’ students" '

who can't read the mater1a1 and I have students who shou'ld be
" readi ng more - : . : :

&
B
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The' meSsage under1y1ng these statements seemed to be thatwtb'

‘fteachers were frustrated about not mak1ng adequate prov1s1on for needs‘f
:group1ng and that they were u1t1mate1y concerned about the i pact that

-~ such’ an adaptat1on wou1d haxe on - the1r students Th1s would 1mp1y

!

. 1 R
, _that had teachers felt more comfortab1e w1th the 1dea of needs :

B group1ng, they wouﬁd most 11ke1y have 1mp1emented ‘ the1r_ L

I "

c1assrooms -
. X . . - o‘ :

Nhen asked about 1ntegrat1ng the curr1cu1um in other area? w1th
. the - 1anguage arts curr1cu1um, many of’ the teachers 1n group three

’1.exp1a1ned that th1s was. very: d1fficu1t to ach1eve since curricula were.

'f5 already deve]oped for these other subJects “The researcher conc]udedfvp

-from such responses that perhaps these . teachers fe1t more secure
foHowmg the ’fanguage arts curr1cu1um thah go1ng bem what was"

suggested and deve1op1ng some of the1r;_:mn' act1v1t1es : Th1shv

'Jsuppos1t1on is supported by the fact that the maJor1ty of the teachers L

1n th1s group 1nd1cated they d1d not fee] comfortab]e enough with theﬁ_

ffteach1ng of 1anguage arts to teach it without a prescr1bed curricu1umﬁ»'

isuch as the Expressways Program ”f . v‘“.,_'i e .d ' '.ti-7ld

ations in theuReading Cqmponent

- Table 13 i11ustrates the significant‘adaptatfons WhichgteaChérs""’

?-.1-}made in the read1ng strand of the 1anguage arts curricu1um It appears

'[fthat teachers made more sign1f1cant changes in relation to the reading".i

"strand than they did in - any of the other major components of the

, ]anguage arts curriculum 'f }' f;fjf'”



,&. ' ’8 TABLE 13 |

A ADAPTATINS Il Tlif READIE C(II'NENT

-

Ai-ost " Occas./ llot
.,fﬁ_@ommsﬁe Almost . Appi

O . | . , ‘
. 'GMI’OE(n-lS) ?_ ?. (B
-Substituted .reading’ mater a'ls for the book suggested - . y L
for students to read related to the Various -themes § g co e f‘i

" (e.g., wrote my own books, made classroom books, ysed co T i S

- stories. from "old basal: reading ser}es, found other 2 3 N RS
related books) :

. 'J . .
Adapted the’ idea for some students. that an reading} N :
" selections should. be -experienced initfally by reading - '

‘them silently {e.g., put stories on' tape, read ‘to or ERER '
“with these students’ used’ partnered reading) o (87%) M13%)

—.(0%) =
fncreased the amount of time suggested for students to 12, 3. 0
~.read-or to be read to for enaoyment ' ' . _(80%) - - - (20%)- __(0%) -

Modified questions provided to guide the . interpretation _ ,
- of the reading - selections - (e.g., - supplemented 12 77 3 B 0 ,
simpiified deleted, _or reworded) ) (80%) . (20%) -° (0%)

‘Provided additionai stories or activities to reinforce S LR

reading comprehension or study-skills (e.g., recalling , ;

“details, main -~ {dea, -sequencing ~ events,  making = v
inferences, " cause and effect index us_age_, table of 13 . 2. 0
_contents, etc) S v ‘ o _(87%) (13%) (0%) '

Provided 'S, pplementary activities to reinforce students

recognitidn “and understanding of vocabulary (e.g., cloze .

exercises or additional sentem:es or stories using the 11 - 4 o
.,vocabu'lary) L o v - (73%) {27%) - {03Y

. Eglncreased the amount of.. tine suggested for students to - 10 5 ' Q. .
" read or to be read to for enjoyment . (67%) (33%) ~  (0%) -

Modified questions provided to guide r.he interpretation S SR T
of = the . reading seiecti%gﬂ/(e goy . supp emented, - 11 . & JENRTH}
simp]ified deleted, or Fewor (73%) 7 (273) . (0%)

Provided additional si:ories or activities to: reinforce Dot te
reading comprehension or study skills (e.g., recalling: L
‘detalls; main  ‘{idea,  sequencing. -events,  makin

‘Inferences, - cause and effect index usage, tab]e ‘of- 10. 5 0
- ‘contents, etc ) . o ' IR - {672) (33%) (0%)

Prioritized ‘work - attack skiiis and . made corresponding S : -
usage of related activities (e.g., ‘stressed context 10 -~ 5. -0 .
clues, downpiayed phonics elnphasized dictionary usage) (67%) (33%) - (0%) -

GROUP THREE (n=6) ' ‘ B
Attempted to read: selections oraHy after students had 4 2 S0
read them si‘lent’ly o . (67%) {33%) - (0%)

T _ Increased the amount of time suggested for students to 5 1 . 0
AR read or. to be read to.for enJoyment , (83%) {17%) {0z) .

" Modified questions provided to guide -the interpretation i S
of “the reading selections (e g » suppiemented. simplti- 4 O I '
- fied, deieted, or reworded) " o (67%) _ (33%) - (0%) -
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- This: occurrence may be a ounted for by the attitude about

reading which.. seemed to be _ revalent among teachers in the studyj,‘

: _sample’Responses given during the 1nterv1ew sesswns were often R

E embedded with remarks about the overall 1mportance of reading Even

1nd1v1duals 1n group one who - indicated that they tried to give equal._

_attention to all language strands madea*conments which reflected this :

: _pom% of” v1ew The following ex?erpts are typical examples of such"

%

statements

1 feel that although all the language strands are important that,_,
: ._reading for comprehenswn well it s sort of the main area ‘

L Students have to be able to read 1n order to do math and the

other s‘ubJects | : . DT o "7

5
“Of course, I understand that reading 1s the key to everything

!

j : It was further observed in analyzmg ﬁble l3 that the more

'_‘comfortable teachers were with language arts, the more adaptations '

they tended to make in the reading component of the Expressways
f changes which were made by the different groups

in the study sample offered a partial explanation for this tendency o

: _.As shown in Table l3 the teachers in group one who professed beingl»ﬂ

the: most comfortable W'lth language arts made a greater number of

‘adaptations which were of a supplementary nature than did the ! :
‘1nd1viduals in  the. other study, groups They provided additional
- ..actWities to reinforce reading comprehension, study skills, and thej,i.
..‘v'_understanding of vocabulary, and also developed questions to |

,."_complement those designed to gu1de the interpretation of reading

selections Even the substitution of reading materials for books L
n\ .

]‘lStEd in tlle curriculum was essentially supplementary in nature since " '
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~one such aéaptatwn - s
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the maJomty of the teachers made -the subst1tut1ons because the

suggested books were not genera'lly ava1T‘ab1e In contrast _thef

.teachQ‘s tn. group two 1dent1f1ed mak1ng only two adaptatmns wh1ch

entaﬂed supp]ementmg an ex1st1ng aspect of the reading component 1n‘

i '_ the Expressways Program, whﬂe the teachers 1n group three made only :

’E‘v
- ‘.

These data suggest that teachers who felt most comfortab]e w\th-__

J]anguage arts may have seen a greater need for re1nForcement or
. supp]ementary act1v1t1es or perhaps found 1t ~eas1er to deve]op or

v 1ocate such act1v1t1euhﬁn did teachers “who were 1ess comfortab]e'v'-_v

o

“.w1th4the subJect In e1ther case, 1t seems apparent that the greater

~a teacﬁﬂer s sense of comfort w1th 1anguage arts,,the more 11ke’1y that. _

1ndiv1dua1 1s to make adaptatmns of a supp]ementary nature in the‘-f

read1ng component of the curr1cu1um a"

" Further compar1 sons of the three groups of teachers revea]ed that

thé’%"‘ere t"‘° k‘"dS of adaptatmns which ‘teachers tended to make in
ot readmg Conponent of the Expressways Program 1rreSPect1ve of the1 p o

-sense of comfort w1th 1anguage arts As shown in Table 13 a

fg.ohrant number of’ teachers 1n each of the: study groups 1nd1cated

K they frequently 1ncreased the amount of.t1me suggested for students _-to \

read or to- be read to for enJoyment and ‘that they mod'iﬁed the
questwns provided to gu1de the 1nterpretat1on of read1ng se]ect1ons

InterV1ew responses with respect to the 1atter type of adaptatwn,‘_-'

however, 1mphau that teachers in group one were not as dependent on -

'the QUestwns listed in the teacher S sourcebooks as were teachers who'

prOfeSSEd bQ]ng '|e55 comertab]e W1th -language arts In fact S'Ix:_:-. -

| indvvw~uals from group one stated that they made mlmmal use of such'/,'

.;\v'
¥
A N . A X L
AR : A
W .

’
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_1nf1uenced

"111ustraxe the general attltude of these teachers

- ', Just can 't ‘put myself into. the routine of foﬂowmg ‘the
g? ebook. . c—v—MWe—disetrss—a story according to. what [the .
U

,group of ‘kids here as compared to 2 group of k1ds in St. John or

't someth1ng T have to have there

A]th'ou'gh -the -other-'-'teacher's in group'one did not d'gscri’be their use.

"'of the quest1ons des1gned to gmde the 1nterpretat1on of readlng

’..‘se1ect1ons in the same manner, statements such as They are a good:
' startmg p01 nt,"- "They are’ a good gu1de,, often prefaced orv
conc]uded the1r responses when teachers in groups two and- three were

asked about the1r use of such quest1ons, however, they were more -

'-"hkely to rep1y 1n the fo]]owmg manner L

idents] know and what-they think may happen_ next. .. 1 don' t |
= i, fee] the guidebook should. gu'lde a d1scuss1@1 of a story for a

1mes 1 don t even look - at them, 1T just make up my own ' They _

due?stiofis . "The" foﬂowing excerpts from two' of the tranScr'ip,ts;" ::f’f o

I usuaHy don t pay much attentwn to them . . I don t know _‘I s

1 change them in that I a]ways ask a- few of my own and then too e

1t s br1ng1ng in their own exper'lences that re]ate to the story

4 : ‘ e

I have found the ‘questwns to be good I generaﬂy use t‘hem'f,;

"to get started. -.:However, T don't necessarﬂy stick right - wtth'
them. Somekimes” we, get: off on.-a tangent and I add add1t1ona1

-questions “or: I ask questfn;_@hat seem to re]ate to chi'ldren s
. 1nterests - : o

% On the ba51s o,f, these’vdata, the researcher con@’%éd that‘ many of the_ o

._\;1

teachers seemed tq adapt quest1ons accqrd.iﬁg to students 1nteres_ts

A '«'\l:

but that m?r mod1f1cat1ons tendedh to be at least partiaHy

. f1nd1ngprov1des support for M1e1 s (1973) position on curriculum

y teachers sense of comfort w1th 1anguage arts. Thisb'

She advocates that teachers shou]d make adjustments 1n a--v-'

,1cu1um to meet the needs and 'interests of their students I



vfact, she states that teachers shou1d "beg1n w1th the ch1]dren as they*a:’

are now, with the1r h1stor1es as.. they are. g1ven,3and not be [he]d] to'f:.'

dest1nat1ons someone e]se th1nks “the" ch11dren should or shou]d not

.reach" (pp 109 110)

As shown in Tab]e 13 teachers in both groups one and three of

9

y the study samp1e made adaptat1ons related to the read1ng of seléﬁ%1ons

'”'11n the student s books ' The d1fference 1n the nature of these R

¥ N
:,adaptat1ons, however revea]ed an 1ntere§t1ng f1nd1ng - Nhereas R

”fteachers in group qme adapted the proposed strategy with respect to
"how students were to 1n1t1a11y exper1ence a read1ng select1on by us1ng

! Y
d1fferent approa_h teachers in, group three tended to emp]oy the

fstrategy and the to use an add1t1ona1 techn1que which' was -not def1ned~
’1n the curr1cu1um 8 ThlS wou]d suggest that teachers who were most B

comfortab]e w1th 1anguage arts perhaps fe]t more secure about maklngr

: such an adaptat1on tha" }d teachers who were 1ess comfortab]e w1thr

”Q the‘subJect.

'.»AdaptationsvinftheaHriting.COmponent_“~’

As shown in- Tab,‘l%’ 1?. the te&hers in group one- made f_

- adaptat1ons 1n the wr1tn %ﬁ?ond of the Expressways

‘_teachers in the groups yho felt 1ess comforfable
. ! -
1anguage\@rts Interv1ew responses offered a’ ss1‘1e_exp1anat1on for

: Many of the feachers in group one 1nd1caf at they belleved in |

o
-wg"\

v ‘ an |
.-the va]ue of the‘wr1t1ng techn1ques such as groupecdmpos1t1ons basedn -

.'on ch11dren s exper1ences, peer or group ed1t1ng, and opportunit1ess

,.h.>,. ,"#

ogram than d1d x
1th the teach1ng ofb o



. ,Supp'lemented the writing colnponent (e g used persona'l :

. individuall

“TABLE 14

 ADAPTATIONS IN THE WRITING COMPOMENT

BRTCHE

i

ey

.
" “Almost ~ Occas./ WNot
Always . Almost . Appii.
/F"eq.. . .'! r « . -
. BN S R :
'snow ONE (n=15)’ | , | e
L Supp‘lemented the writ'lng component {e. g., used pérsonal -
‘ideas,. provided additional or more meaningful -topics, - S L ,
did more group stories,. 1nc1uded school “or district - . 13 2. o
objgct‘lves) T N c_(872) - (13%) - (0%) -

O

e WO (m1s)

iﬂ’Supp]emented the writ'lng component (e.g., used persona]
..ideas, ‘ provided. additional “or .more meaningful topics,
did more group  stories, 1nc1uded schoo] “or district ©~ 1N

S

'-.-_objectives ' A _ o -'(73%)"

‘Varied the  emphasis’ on su'ggested writng 'objecti\'!es :
(e.g., stressed grammar-related - concepts emhasized

T
(273) T: (0%) .

L
© creativity, focused ma'ln]y on paragraphing) - ~(73%)

i

'Adapted roup strategy for wr'lt'lng (e g d1d 1es‘s roup
compositions, changed. group . compos'ltions to indiv dua

10 .-
_ assignments or very small group pro:]ects) R ©(67%) .

27y (03)

Used alternat'lve approaches to the suggested peer or .
group -editing of written: compositions (e. 9o teacher

checked compositions or = worked - . with ' gtudents . .-

individually, " students -did self-editing -accor®ng to .
defined criteria, used combined effort .of ‘teacher and
_class to .edit “teacher's notes . cor compositions or . -

~ anonymous student work) S e _(73%)

T

o5 0
'(333) o (0%)

| GROW THREE (n6) ot

ideas, provided additional or more meaningful - topics,”
did more group stories, 1nc1uded school .or district

- (27%) . -(0%) -

. objectives S . .. _(83%)

-'.Used a'lternative approaches to the. suggested peer or o
. grou ed1t1ng of - wr'ltten compositions (e. g-s Tteacher -
" checked compositions - or .. worked . with' ~students:

iy students did. self-editing accordfng to
.defined criteria, used caubined effort of teacher . and
class  to . edit teacher s notes or canposit‘tons or :

T
_(17%) - (0%)

,anonymous student work) T (100%)

"."'

9 . 0.~
(0%) - (0%)'

Iy 3



T strand

: l.:‘ | | - ‘,v‘.5_0 |

for vo]untary wr1t1ng wh1ch were a]] strong]y advoca;ed by the S

deve]cpers of the curr1cu1um In fact there were severa] 1nd1v1duaTs':”:

who stated that they had 1ncorporated these vdeas in. the1r cTassroomszt

or1or to the 1mpTementat1on of the Expressways Program The foTTow1ng -

comments 111ustrate the att1tude of most of the teachers 1n group one*'

ot ]

';} regard1ng the var1ous strateg1es suggested as part of the wr1t1ng

,

I do the group storles They're fantast1c I think that's ‘an
" excellent part of the Expressways Program and that. the modeT

T rea]Ty spurs [the students] on: to better 1nd1v1dua1 writing.

: - I do group compos1t1ons even more frequently than they suggest.ll'-
QI be11eve this should be done r1ght to the end of grade e1ght '.3'

The peer ed1t1ng 1s re TTy good I Tove that 1dea ‘and - the
students Txke read1ng to one “@nother: and he1p1ng each other

L Peer ed1t1ng is - the onTy expectat1on that you can have It is -
' -abso]ute]y requ1red Itds the moment of truth : P
Such statements woqu suggest that these teachers were very

comfortab]e emp]oy1ng these strateg1es w1th their students They also

"1mp1y there was a h1gh degree of- congruency between the teachers ~and

he developers ph1Tosoph1es on the teach1ng of wr1t1ng ConneTTy,~f
F1negold wahTStrom,'and Ben- Peretz (T977) 1dent1f1ed such coggruency
as a factor fac111tat1ng the 1mp1ementat1on of a curr1cu1um, so it is
understandaole that the teachers in group %ne made m1n1ma1 adaptat1ons'
1n “the writing: component of ‘the Expressways Program
| Teachers who feTt less comfortable with Tanguage arts d1d not

tend to share the same enthus1asm about the wr1t1ng component of the

- chrr1c3jmn wh1ch was vo1ced by teachers 1n group one Tp1s var1ance

~in att1tude appeared to ar1se pr1mar11y from teachers sense‘ of

unfort w1th strateg1es or . actﬁ¥1t1es proposed in the Expressways

".1"' Y\ . 5
- J"!



Program or the1r perceptwon of the value of such suggest1ons The . ¥.

| vfol1ow1ng quotat1ons are representat1ve of answers g1ven by a. number

'quest1ons about - the wr1t1ng strand 'ijh,v"Vv ; ﬁﬂ

of - teachers from groups two and three in response tor 1nterv1ew

‘.'J.' s

.1 don' ﬂﬁﬁ$1nk 1 havé ever - done a group compos1t1on all théaway :
“‘through. . It is probably just a matter of not doing,it because I
was unfam111ar with it and,Zah I tended' to stay with things 1
was more comfortable with '

: 'V/-‘-»r
-2 :

! don t th1nk we: 1d .any group compos1t1ons together as fwr as .
stor1es -are “concerned because 1 wasn't really comfortaple . w1th4
it. T hadn t ever seen it done.’ v" S (

I haven t‘done a whole Tot of ed1t1ng 1 mean they have shared

o [stor1es] but there ‘hasn' t been a who]e 1ot of ed1t1ng .v._,\I_"

- don t fee1 ‘they are ready for 1t ’ SR

At grade three 1 don t see a 1ot of that be1ng done unt11 at

least -after Christmas; until they have learned on the1r own som f:v"

~ of the Bps1c ed1t1ng ideas.

- There were a]so four teachers in group two and tGB teachers 1n

T group three who 1nd1cated that wr1t1ng was not one of the language

g strands that they part1cu1ar1y enJoyed or one with which they fe1t a o

‘one of my weakest areas,

' persona] sense of success They tended to descr1be wrnt1ng with L

statements such as'"It isn't one of my’ better thlngs," ",_{ . thatis' 3

or "It s not Aan:area that I am keen an.
In view of a11 of these c1rcwm$t§hcmh‘

that a s1gn1f1cant number of teachers in:group two adapted the group,f”"

e e d

v strategy of wr1t1ng and that even a greater numbervof 1nd1v1dua1s 1n .
_both groups two and three used alternat1ve approaches tp the suggested:sp

peer or group ed1t1ng of written compositions

v . [EER /

It was furzcer observed in exam1n1ng quest1onna1re resu]ts that a,i'

s1gn1ficant number of teachers 1n each of the three groups 7

o supplemented the wr1ting c0mponent of the Expressways Program One o£~ g

it ds. hardU surprfsing,_ e



“.‘-mdlcated that th’/de‘heved such . a change was: often essen

the most frequnt]y c1ted examp]es of th1s k1nd of adéptat1on was the

i

%proV1s1on of - more mean1ngfu1 top1cs for wr1tten compos1t1ons ; if" S

students were to’ be. mot1vated to wr1te The follow1ng excerpt from an

'1nterv1ew transcr1pt 1s typ1ca1 of the response given by many teachers-'

on - this- matter

I have found that a lot of times. their top1cs d1dn t seem to be ;

" of interest ‘to the students. . . . If you can relate a topic to

~-themselves somehow then the1r writing is so\much better, or it
.seems to flow so much eas1er ‘ A

An adaptation of th1s nature supports the idea‘ proposed by Loucks _

‘(]983 P 3) that "no two ]earn1ng s1tuat1ons are alike, and that no

. -program deve]oped in one place can be used ‘as 1s in another

A number of the teachers in each of the three groups a1so stated

that they supp]emented “the wr1t1ng component of the _curriculum by-
-*. »

us1ng 1deas,¢hat they had found to . work we11 in the past * One

' 1nd1v1dua1 sgmmarfzed the message under1y1ng many teachers responses_

g f.ywhen she said; "I' ve got 1deas and th1ngs that I know worked we]] w1th

other c1asses and I tend to use them Th1s f1nd1ng 1s~cons1stent

h with the resu]ts of two other studies. when 1nvest1gat1ng the factors

. Montgomery (1980) ‘noted that teachers ranked what they had found to‘_;:

A

wh1ch affect teachers curr1culum4 decrs1ons, Le1thwood Ross, and'_

~

work well w1th students/gs the most sa11ent 1nf1uence Lort1e (1975)

~in an éxtens1ve study to achxeve a clearer’ p1cture of school rea11ty, ;

.. ! 4J
dg.

observed that teachers were not eager to g1ve up pract1ces that had -

i@oven to. be successfu1 In v1ew of these data 1t wou]d appear that

“tédachers are ‘most 11ke1y.to make adaptatfons of,a'supp1ementary;nature

[}

in the weiting component of a language art currdculum regard]éss of

their sense of cquort’with the subject.

o



"n’

As shown 1n Table 14 teachers n‘i group two a]so adapted the'

‘ “writing strand of the Expressw,ays Program bﬁ‘&‘ying the emphasis on

"suggested writing obJectives Interv(a responses further revea'led-

- that the obJectives which focused on granmar re’!ated concepts were the
~ ones that 1nd1v1dua1s tended to stress most frequently A posswle'-

exp1anation for this tendency may be that smce many teachers in this. o

- group did not fee] particuiar]y comfortable with some of the

D

strategies 'out-hned 1n the curriculum to. deve'lop s-tudents writing';:

'skiﬂs they dec1ded to spend more time on gramnar, an area with which
9

b}

they wou'ld pr@ab]y be more - famihar Such a hypothesis concurs with :
'the resu1ts bf Olson s (1980) research on the imp]ementation of a

7sc1ence proaect He found that teachers 1ooked for famﬂiar \,

dy

' ‘constructs within the pro.)ect to l‘elp reduce the ambiguity of the

teaching 51tuat10n that had been caused - by the introduction ot ~the. '...

. *
?".:f»‘%a'wsw'

1nnovation‘. T :

 Adaptations in the Listening Co‘lponegﬁ DR S

) ;}Which they changed the 1istem ng component of thefExpres.sways Program. .

' f,However, as shown 1n 'gable 15 the results pf the qugstionnaire{ :

'_reveaied that expa,nding 1istening objectives was the ‘only’ adaptation

which was ‘made by a significant number of f‘ndividuéls within a group
“on a frequ°nt basis : The fact ‘that this adaptation was unique to

teachers in group one who felt most comfortable with 1anguage arts may

i

During the interv1ew sess‘ons teachers mentioned sever,a'i vays i’n \

impiy that these pe0p1e found it easier to identify areas of Weakness _

uin‘ students." listening sk'ms or tbe 'Hstening compdnent of the



 TABLE 15

ADAPTATIONS IN THE LISTENING COMPONENT

154

~Occas./
. Almost
3 Never :

GROUP ONE' (n=15) | _
Expanded..lfStehing'-objectives' (E;g;, .
included = work  on 1listening ta 10
directions or specific instructions)’ (67%)

© (33%)



curricuium and to prov1de alternate activ1t1es than d1d teachers who”_'

were 1ess comfortab'le ‘with the subgect Interv1ew responses offered57

- some support for th'IS 1dea Teachers 1n group one were far more:

11ke1y to make a comnier& smﬂar to those Wh'ICh foﬂow than were the‘ S

'teachers in. either of the other groups : S

I impiement a ‘Iot espec1a11y if I see. 1t is a ciass that needsv
- a ot of hstemng skills deveToped R _ v
i I .have worked a lot. on foliowing ora] directions because that 1s'
genera]]y a weak area. : .

I use some additionai hstemng where they have to Hsten to',‘

instructions .. . ‘There is.some of that in the Program but it

- is more hst'enhg to ‘the story and: doing things that way. Butl
: Just add that in because I, was used: to . a]ways domg that and
1t s . an 1mportant skill. _ S _
- The tende'ncy 'for tea'chers "in"»- g'r'oup one'to go heyond wh.'at s }ou't’l ‘i'ne‘d-
1n the cur\ricuium in terms of hstemng was consistent with the :
maJority of their dec151ons to adapt the reading strand ‘Many of ~
’ these teachers seemed to find 1t easier to deve'lop suppiementary or_
reinforcement act1v1t1es for- reading than did the other teachers in.,.’-
the stl!dy g | o \ : L ‘
' The fact that teachers “in groups two and three made no C
: significant adaptations 1n the hstemng strand may impiy that theseh:_
‘1ndiv1duais d1d not feei particuiariy comfortab'le with this ianguage‘;-u_:.-

'v’strand and- therefore feit the need to’ foiiow the- curricuium

'cioseiy This supposition was partiaiiy éupported by interview‘:w -
'_ »'responses pertaining tor the . iistening component of - the Expressways
: Program A]though suppf'lementing iistening activities was not an

:adaptation made by at east two-thirds of the teachers in any one of"'_,

e '4"_the three groups, it was interesting to ;ote that near1y ai'l of the"‘-oif

4?



| .‘?}56v |
1mhv1dua]s 1n group one ment1oned us1ng some of the1r own ]1stening

act1v1t1es in conJunct1on w1th those prov1ded 1n the curricu1um 'Iha~3gd

V.U ...\

' contrast on1y a th1rd of the 1nd1v1dua1s 1n e1ther' of the other
<

als

'groups made such a ‘comment. . . ;" ; 7ff"‘*3] ’ fx.-f ;A J 3
» The quest1onna1re resu]ts also sﬁowed that teachers in group two % 3
had a greater tendency to stress part1cu1ar 1anduage strands than d1d ,

.teachers 1n ‘the other groups of the study samp1e.. Interest1ng1y

'enough, 1nterv1ew responses revea]ed that the 11sten1ng strand was not

.'%.
v

one of the strands wh1ch tended to be emphas1zed

Adaptations .in the Speaking Component

As shown 1n Tab]e 16, %ahy two s1gn1fncant adaptat1ons were made

t“

d1n the speak1ng ‘component of the Expressways Program,,each of wh1ch
was_common to a d1fTerent group in the study sample Poss1b1e reasons

Vfor th1s part1cu1ar f1nd1ng were revea]ed 1n teachers responses.g1ven; :
'dur1ng the 1nterv1ew sess1ons ”_1 f'd', R

o

It was qu1te c1ear from statements made by;teachers in group one

that the ma30r1ty of these 1nd1v1dua1s be11eved that speak1ng deserved
4

as much attent1on as. the other language strands There was a1so
-'ev1dence that many of the teachers felt that the group d1scussion, a
strategy anphas1zed 1n the Expressways Program to deve]op students
speak1ng sk1115, was qu1te appropriate. for th]S 1ntent The fo11ow1ng ;tﬁ
.’excerpts -from several transcr1pts 111ustrate th1s po1nt of v1ew 'b

I think it is. valuab]e that they get as much speaking time. as

possible and if they brought something in 1 always: made tﬁne for
them to show it to the c1ass and- offer an. exp1anat1on e

- “
) ] S o

. .
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TABLE 16

R N

'f'-snoup omz (n—15)

..«3Su p]emented the ‘ speak1ng eomponent
"'with add1t1ona1 activities (e. .g., show
*and tell, speeches, ‘oral book reports,

news shar1ng time,: mmre dramatization,

U stressed Spe&k!qg f7 in lmmp1ete

sentences)

.

venoup THREE (n=6)

disdussions ‘{e.g., used the whole class
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' ADAPTATIONS IN THE SPEAKING COHPONENT

" Almost

- Always °
- [Freq..

‘Occas./
_Almost
" Never -

Not'

:App]i.

1

:Mod1f1ed the - proposed fgrmat for group’

'1nstead of small groups, lead the d1s€-e 
“cusgions for the children, .omitted the -
idea of hav1ng a recorder, or 11m1ted'

: d1scussjon t1me) LS m(ﬁ]%)ﬁ,

(73%)

.' (3’3%) |

(213)

on)



%, believe they are va]uab]e

'_ cconfidence to keep try1ng them —

e 156
1 fee] group d1scuss1ons are a- reasonable expectatmn and I '
B . . R / . ._._‘ PR . .
:v“;very good th1ng, you aknow, gettmg the
nd in a group to share the1r 1deas '

Group d1scuss1ons are. a
children to work togeth'

‘Four teachers 1nd1cated that 1mt1a11y they found 1t a 11tt1e

:d1ff1cu1t to 1mp1ement the sma]'l group d1scussmns but that w1th

¥ (
cont1nued use 1t became much eas1er The fact that these 1nd1v1dua1s

d1d not g1ve up us1ng the group d1scuss1ons suggests that they f;' Do

.)

| cons1dered them to be benef1c1a1 for students and that they had the )

[

‘Many of the. teachers 1n group one a]so made statements wh1ch

[

v _i1mphed that they had a cons1derab1é amount of background knowledge on

72
is _1anguage strand ‘and that they felt qu1te conf1dent about .

i y1ng thei personal 1deas 1n conJunct1on w1th those descr1bed in
¥

T:the-curmcu]um --to 1mprove students speak1ng sk1Hs The fol}omng

'.,quotes are’ typ1ca1 examp'les of such responses g

I d1d a 1ot of ; dramatizatwn this year, ‘over and above what wou1d
be in the Expressways Program . . . . I think: they shou]d be
“‘exposed to it for the creat1v1ty that 1t deve]ops :

A lot of th1ngs I ve done w1th the - kids are persona] th1ngs that
I do . . . One of "the most difficult. th1ngs I've asked them to -
do, and 1 didn't think it was difficult when/we first started
- doing it, was simply- tell about a story that you watched om :°
_ te]ev1s1on . . . and be’ able to teH 1t in a few sentences to the
B rest of the k1ds. g S _ .- : o

"_'The 1nterv1ew responses of the. teachers in group three ref]ected

quite a d1fferent att1tude about the 1mportance of the speakmg strand

“"in 1anguage arts and part1cu1ar strategies suggested in the '

Expressways Program to: deve]op th1s skﬂ'l



_ F1ve (83%) of the teacher?; tated that they gave 1east attent1on
“to the strand of speak1ng gtﬁz * ' one 1nd1v1dua1 descr1bed the
’ 1nstruct1ona1 s1tuat1on w1th Afii ﬁ‘; to speak1ng in- the fo]low1ng ff"
manner . | | ' _ |
We haven't done a whole Tot of ?ﬁking'; .. I-don't know, maybe <

I'm still thinking of it as thés Kading period 1 mean th1nk1ng' _
of it more as a reading per1o:”t'an ‘alanguage arts period. I
think if I do this 'that it's taking away. from the reading time. = .
‘ I'm real]y JUSt not comfortab]e w1th that aspect of the -
Program Yo o . _ :

Qhen asked about group d1scuss1ons, three of the teachers

';:1nd1cated that they frequently adapted them by do1ng fewer of . them orffa[_

‘ichang1ng them to a who1e c1ass d1scuss1on where there could be more“

: teacher d1rect1on These 1nd1v1dua1s sa1d they made these |

- mod1f1cat10ns because they cou1d see 11tt1e value in the act1v1ty andfl"

| they persona]]y did not feel comfortab1e try1ng to unp]ement 1t in}
the1r c1assroom The fo110w1ng quote 111ustrates/the nature of theirh_

-"responses .' S T "] ’ 'J‘_’ ' _K</”\

1 d1dn t fee] they benef1ted a lot from group dlscuss1ont

mean to get in little groups of five or six I felt was: too hard‘ o
- to control” with the time we had . ... I felt I had better contro1*;
~and: 1t was just as good if we did it as a c1ass '

':1~Another teacher..1n group three sa1d she did fewer group '_
_d1scuss1ons becau;e she be11eved that they were too difficu1t }for“
students in - the elementary grades It was interesting to note that:_f
y.teachers who felt most comfortab]e with the teaching of language arts:”b'
;and who a]so taught at or near ‘the same grade 1eve1 as this 1ndiv1dua11'f
:[gd1d not share’ th1s op1n1on : ‘ o :
) The teachers in group two did not mase any significant

‘.adaptations in the speaking strand However, comments they made



: L : ]6.0.»
_dur1ng the 1nterv1ew sess1ons suggested the1r ’att1tude about the -
| Jmportance of the speak1ng strand in 1anguage arts and the teach1ng :
strateg1es proposed in the curr1cu1um tended to be somewhere between
the pos1t1ons held by teachers in groups one and three |
‘1 These data seem to 1mp1y that teachers who are not part1cu1ar1y '
-f comfortab]e with the teach1ng of 1anguage arts ‘are more 11ke1y to
adapt strateg1es des1gned ‘to improve students speak1ng sk111s than
"are 1nd1v1dua1s who fee1 a greater sense of tomfort w1th the subJect
o as was 111ustrated in the case of the teachers in group three who
» changed the group d1scus;?ons It a]so appears that as teachers

_sense of comfort w1th 1anguage arts 1ncreases, so too does the

| probabilit;

that they will provide. act1v1t1es to supp]ement the

pdnent'of the7Curr1cu1um.

" speaking
Sp | g o

AdaptatioN in the évaluationfCOmponent,

The .Expressways"Programw stresses "that ‘close - and cOntjnuOUS

teacher'observation is basic to“the assessment of a student's language -

° development Consequent]y, a Language Record Card out11n1ng speGific
areas of language growth is prov1 d in the Teacher s. Sourcebooks, as
| we]] as a specaa] sectlon of quest1ons at the end of " every unit
(Check1ng Ach1evement) to ass1st ‘the teacher in ma1nta1n1ng an. ongo1ng
assessment of each student s progress The curr1cu1um also includes
- end- of - 1eve1 progress “tests and  workbook ~pages des1gnated for

assessment de1ther of which however, are 1ntended to be used as

L norm‘referenced tests ‘Their purpose 15 to- supp]y 1nformat1on wh1ch

.may be used to support teachers eva]uat1ons of student ach1evement as. -



~ the eva]uat‘lon component of the Expressways Program. " These data showf"' |

RO

weTT as. to 1nd1cate aspects of the work nn wh1ch particu]ar students v

| 'bare exper1enc1ng d1ff1cu1ty

Tab]e 17 hsts the s1gn1f1cant adaptat1ons wh1ch teachers made 1n.’

' that severaT changes were common to each of the three groups This :

f‘the evaTuat1on»component' of a'curr1cu1um regard]ess_of the1._r _sense ;o-f' S

?comfort with the related sub:ject area.

-f1nd1ng woqu suggest that teachers may adapt part1cu1ar aspects of -

LW

The maJor1ty of teachers in ‘the study 1nc’|uded more assessmen.t |

) than is suggested or prov1ded 1n the Exp’ressways Program . Interv1ew

responses 1nd1cated that. two, factors 1nf1uenced"th1s adaptatwm

-. F1rst . many’ teachers expressed the need to have cont1nua1,_ object1ve
'ev1dence of students progress in the d1fferent ‘Ianguage strands if
“they were to prov1de foTTow-up mstructmn to strengthen areas of'

- g.weakness In fact ‘teachers' comnents suggested that ‘they.: based more\

. of their correctwe teachmg on- actuaT test resu]ts than observations"

of students daﬂy work Second a number of teachers exp]ained that

they d1d more paper- and pencﬂ tests SO that they would have grade

scores for the formal: student ‘reports that had to be compTeted at
regular 1ntervals throgghout the schooT year The fofTTowing excerpts

from severaT transcF’pts are representative of the responses made by_

_teachers with respect to add1t1ona1 assessment of student progress

‘I've had to add some testing Nhen you are about hal fway through_'
level two it is near: report card t1me and - you need some marks to f

o "”canplete your report cards

weH in our school we have to g1ve a graded mark so when 1t :
_ q;(ejs to the end of a term you're not. going to be through the
“redder and you have to have marks and you've got to have proof of
“how -you. got such. and such a, mark so ah that [ why I tested\more
frequent‘ly. ' . . : ;



R TABI.I 17
’ ADAPTATINS II THE EVALUATI(H CGI’UIEIT

+

GRGI’ NE (n-'lS)

Included more assessment than is suggested or provided
in the Expressways Program (e.g., did:tests” after each

unit, arranged for assessment before reporting sessions, :

inciuded quizzes throughout the units)

Disregarded suggested use of ‘language record’ cards for

each student at the back of the tea er's sourcebook

Kept 1less anecdotai records of students “language
achjevements than- s’ suggested.. by -the ' Expressways
Program (e.g., made a- mental note of weaknesses, used
record of marks on assessments,. checked off mastery of
. objectives, made occasional.notes in plan book)

! W ™0 (ll'ls) I - _ v -

Inciuded more assessment than is suggested or provided
in the Expressways Program (e.g., did .tests after each
unit, arranged for assessment before reporting sessions,
inc]uded quizzes throughout ‘the units) - - 5

Made minimai use of the "Checking Achievement” sections

.at the 'end of each unit or the actual Expressways

Program when deveIOping forms of assessment :

Disregarded ‘suggested use of “"language.record cards for
‘each student at the back of the teacher s sourcebook

Kept iess anecdotai records of students’ ianguage’

achievements .than . is suggested by the Expressways
Program (e.g., made a mental. note of weaknesses, used
record of marks on assessments, checked off mastery of
objectives made occasional notes in pian book )

Used workbook pages designated for assessment for a dif-
ferent purpose (e.g., used for review, reinforcement or
diagndstic purposes)

Gm THREE (n-S)

b - Included more assessment than is suggested or provided

in the Expressways Program (e.g., did tests after each -

unit, arranged for assessment before reporting sessions,
inéiuded quizzes throughout the units)

Hade minimal use of the 'Checking Achievement"® sections

—i w3t the end of -each unit or the actual Expressways
Program when developing forms of assessment :

Gave more attention to the evaluation of . tHe reading and
writing strands than the 1istening and.speaking strands

162

Almost

+0ccas./

Always .~ ; Almost . Appli.
- [Freq. v -_Neverf?. '

12 3 0
(803) - (20%) (0%)
14 1t 0
(93%) - (7%) (0%)

13 2 0",

2 87%) (132) (0%)

14 1 0
(933) -~ (7%) (0%)

10 5 0
(673) (33%) (0%)

15 60 .. 0
(100%) (0z) " (0%)

14 1 <0
(93%) (7%) -‘Toz)"

n 4 - 0 -
(733) __ (273) _ (0%)

- g &1 0.
(67%) (333) (0%)
4 2 0
- (67%) (33%) (0%) °

4 2. . 0
(67%) . (33%) (0%)
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. (continued) -

ADAPTATIONS IN THE EVALUATION COMPOMENT ~

:D1sFeganed suggested'use of "language recard cards" for _

" eacy, Student at the back of the teacher's sourkebook

Xens 1€ss  anecdotal records of v’s'tﬁdents" - language -

- achygYewents than. is. suggested by . the “EXpressways

Proqea™ (e.g., made ‘a mental note of weaknesses, used -

rec '(d of marks on assessments, checked off mastery of
objéét})ﬂes, made occasional notes in plan book) ' - -

V]

‘ollnos't. Occas./ WMot
. Ahvays Almost  Appli.
_[Freq. Never S
6 0 0
{100%) (0%) - (_0%)
' 5 : B , 0
- (83%) Q7%) (0%)
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’2«‘.”}'j _-_The teachers who professed be1ng most comfortable w1th the L :

’-:.fteaching of Tanguage arts were more 1nc1nned to depart from the e

~’

' ;_3_curr1cuTum than were teachers who exper1enced Tess comfort w1th that

subJect area These 1nd1v1duaTs 1nd1cated that they feTt qu1te

, ~.

"-'._v‘conﬁdent about SUppTementmg the \d1fferent Tanguage strands w‘lth X

_'.,'-':;seTf deveToped act1v1t1es : Some examples of these adaptatwns of a
supplementary nature were prov1d1ng .add1t1ona1 stor1es to re1nfq,rce L
"'_v"__;readmg comprehensrorL subst1tut1ng read1n.g'lmater1als, ang expandmg ‘i
: »~_T1stemng obJectWes : - | '; 3 ’\ ' B Lo
3 The naJor adaptatwns made by teachersl 1n group two,';'\__,,h.d
| feTt 2 n'bderate sense of comfort w1th the teachmg of Tanguage arts,l
'was to vary th}sattentwn suggested for part1cu1ar aspects of the
'curr1cuTum They frequentTy stressed those act1v1t1es o{r strateg1es

mw1th wh1ch they were most comfortabTe ConsequentTy, students d1d not

aTways have the yaraety of exper1ences Tntended by the deveTopers o1;'
' &
the- Program to foster growth 1n each of?the d1fferent Tanguage

strandg Pr1or1t1z1ng word attack slcﬂTsfe,&emphasu‘mg certa1n wr1t1ng

»
42

'obJectTves, and stressmg the readmg and wr1t1ng strands were
representat1 ve of th1s k1nd of adaptatwn - 3 ’
S The, teachers 1n group three, who expervenced httTe émfort

- w1th the teachlng of Tanguage arts, tended to be }ess fa1thfu1 to the ,_,,

-~

g maJor goaTs proposed 1n the Expressways Progranr thanywere teachers“‘who

felt more ,comfortabTe, with t_he sub-Ject Instea'd of 1ntegrat1ng fhe

N

1;' curriculum in other subject areas™with/ th Tanguage arts curricuTun, k -

PR they taught each subJect as.a separate component‘ They a!so made

KN

mi n1maT prov1s1on for/needs groupmg after a- concepfeeor skﬂl had peem :

R 1ntroduced ]ﬂ the cTass as a whole, a strategy that"{ he developers, oi’

-



179

the Program féH; was essent1a1 to max1mum student prog%ss Interv1ew"'_.'_

.Jﬂ' responses 1nd1cated‘ *however, that had the teachers in- th1s group fe]ti

e

o

= - not have made such adaptatwns. Uk _,..

the1r\students. : F,or example,, 1nstead of having students ed1t the1 ro

/"

S1m11ar1y these teachers tended}&to adapt those 1%truct1ona1

more ’t?b’nf'tdent about 1mp1ement‘|ng these part1cu1ar goals they wou]d'l f'

strateg1es wh1ch they d1d not feel espec1a]1y comfortab]e us1ng with_":'_

' . : : -
composnt‘rons w1th a partner or as a group,_teachers would somet1mes do

j correctmns or have the chﬂd do them 1nd1v1dua11y These we.re:-.fi“: 3

techmques they fe1t comfértab]e emp1oy1ng. RERE

et

. ~,‘~

R

-\ .

areas of the Expressways Program These adaptatlons ‘were’ not near]yﬂf -

__,__,- .

as numerous or as or1g1na1 1n nature, however, as were ‘s1mﬂar

adaptanons made by toachers in group one r B

.(\.')' R

6 A]though teachers d1d not make any 51gn1f1cant adaptat’lons?-“f’

% _‘-"‘ 1% t

1n the opt1onal act1v1t1es outhned 1n the Expressways Program, 1t was_-".'-'.-' .

! ) . Y

mterestmg to note that such act1v1t1es were used pr1mar1]y by

.Reasons for Adagaing the Expressways V_P-rogram;-_ ) SREE
e R R S

e

1nnovat1ons have d1sclosed numerous factors wh1ch tend to ]nfluence-_" g

-

.' 5 The teachers%n groups two and three a]so supplemented sone AR

teachers who fe].t very comforfable wi th the teac 1ng of 1anguage arts.A

Stud1es des1gned to mvest1gate the 1mp1ementat1on of educatwon.ﬂ

: the degree to wh1ch a change effort is actuaHy 1mp1emented (FU”an &.",_,_

'Pomfret, 19.77) A]though suth factors are frequent]y 1dent1f1ed as7_f: S

,

: L deterrn nants ,of 1mp1ementatron,i 1t seems equaHy appropr1ate to .

~

...'
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o »descr1be then as . reasons for adaptat12\, s1nce faﬂure to be £a1thfu1*

'to the deveToper s 1ntent1ons automat1caﬂy 1mphes adaptatwon.. -—-

‘Part of the purpose of th1s study was to 1dent1fy the reasons_:"

. which motwated teachers to adapt d1fferent aspects of the Expressways;u .

-F'Program and ‘to 1nvest1gate poss1b1e reTat1onsh1ps between these
: ®

' - .reasons and the concerns wh1ch teachers exper1enced dur1ng the'

H

1mpTementat1.on of the curr1cuTum Therefore, dur1ng-the 1nterv1ew-"'

sess1ons teachers were asked to exp1a1n the reasons for the

’adaptatwns which they made 1n the curr1cu1um- These data were then'

-

used to- deveTop a quest10nna1re wh1ch requ1red teachers to rank order-'.

a m1mmum of one and a maxmum of f1ve reasons accordmg to the1r

\

degree of ]nﬂuence on adaptatwns - ) e

The deC1s1on to focus on p0551b1e reTat1onsh1ps between concerns

: deveToped durmg the mipTementatmn of the Expressways Program arld‘_

reasons g1ven for adaptatwns, as opposed to 1nc1ud1ng concerns wh1ch'

ex1sted Erfo to the 1mpTementat1on of the curriculum was based

, '-pr1marﬂy on the f1nd1ngs of 1mpTementat1on stud1es conducted by HaTT

- and Loucks (1978) and. HaTT Loucks, Rutherford, and NewTove (1975)

| They found that the concerns teachers 'expérienced pr1or to actually
i us1ng\_‘n‘\nnnovat1on usuaTTy centred -on the generaT characteristws,

_effects, and requ1rements for use of the 1nnovat1on, whﬂe the
. é

concgrns ‘.w_hjch they’ deve]oped during 1mp1ement_at|o__n _werevmore T_kae'ly

A Y

~ to focus on the processes and tasks of using the 'innovation' as well as

its: 1mpact on students S1nce the “Matter concerns tended. to be more

<spec1f1c in nature, the researcher beheved that there was a much'

h

“ _greater chance that they wouT\d» be related to reasons for adaptmg an..-

innovatmn.,’ ATso, 1f concedns exper1enced prwr to implementation |
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17

_were strong. enou/gh to 1nf’|uence teachers d‘ecisions': tor'adapt "a‘ﬁ"?i

' 1nnovat1on, it wou]d seem unhkeﬁy that they wou1d s1mp1y d1ss1pate as:‘:'«c.ef';j "

teachers began us1ng the- 1-nnovat1on Consequent?y, t?achers wou]d
tend to mentlon them agaln as ooncerns expemenced dur1ng
1mp1emental1on | R

Tab]e 21 d1sp1ays the var1ous reasons wh1ch teachers gave for’

adaptmg d1fferent components of the Expressways Program as we]1 as

_the frequency w1th wh1ch these factor;s were se]ected on the
- . /-' ..

questtonna1re. : The reasons are not: 11sted in the same order 1n wh1ch.‘

_ they. appeared on the quest1onna1re (Append1x DG) as, they were grouped'i"‘f

K

after data: co‘l1ect1on to fac111tate the1r t:ompar1son w1th :
1mp]ementat1on°concerns Dhe to the fact that the foundatwn of many
of the 1mp1ementat1on concerns and reasons “for adaptat1ons were
comparab]e 1n nature, 1t was poss1b1e to use. s1m11ar categor1es for"“.

sortmg many of -these data 0n1y .two new categomes 'had to be

deve]oped to acconmodate aH of the reasons cited 'for_ .adath-ng;-_the

N 4

Expressways Program Spec1f1c cr1ter1a were estabhshed for 'Af;_“

detenmmng 1nc1us1on of reasons within each category

»'Personal Qe]ated - ""Concerned w1th an 1nd1v1’dvua1 teacher s‘

persona] background abﬂity, _ knowledge,- S

- o | ._ preferences, and behefs \ :‘ R

. Currivc_ulum-Relate‘d:-‘.' " Concerned, w1th what was “to be taught 1n"
‘ | o # - the curr1cu1um. :

] _I_l'fstryction—Related:"' .'Conce.rned with how someth'lng was - taught:_'}-

in " the curr1cu1um, _' 1nc1ud1ng‘
;\ o 1nstruct1ona1 . matem-a]s, - and .
instructi‘ona] strategies

7/

- "Z\
P N
. Lo e .
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-:11ke./ group stories
f,'over subJective evaiu’a igm) R

Perceived alue e/
- Expressways- Prografid
. Workbook. were 1og::

,lnothing ﬁrom certai’n

Personal aware
i:o be used asa

. classrooms) T AE T SRR

L programs that were used or worked wen in- the past

~ Inconsistencies. \be
. arts prqgram ‘and.” -
. . differences. -in" obja¥§

-1a Jguage trands) 5

"’ﬁ;;ﬁ'ffzﬁf?ff'ffu i “peen

e

-PERSMAL-RELATED L D TR

*-Personal behefs about teachivi’g (e g eff,ec,ti,ve,,
- teachtng . strategtesy = curriCular , integr'a,ti_ohj,_ j.i: =
assess'nent of s‘tudent progress) - T

"-..'_”Persgna}’ sende of & fort wit.h or preferer( for

. differe

* did 'hotr feel .comfortabld . teaching phonics, did pot~ ..

erred objective eva]uition ( %)
: e '|3

t ‘aspects of ﬂ\aJ‘Expressways Program - (e.g.,

.

Cow .~'.

P
.

“,ﬁities

ech by 'the Expresswa_ys Program B

Expressways Program

- "

R

Est‘a;b‘iiswhéd curricuka?f ;iéitrer"areas

-skilﬂs -or ‘concepts outlined. in’ the ~objectives

7 ile.g., ‘supplemented. certain  activities,. omitted’ .
.'_unnecessary.- repetition ~of ' activ\ities. proviaed
" follaw-up, activities) L

iy ‘.".AInstructignai ,grouping arrangement (e g 8 two
< grades in one classrbom, ciass size. defined groups-_ 4
' _-__:within bne grade 1eve1 Voo S o A

"qrious aspects of the.
g assessment pages - -in - _'
directed, chiidren ga.inodw 0

R R -{.0%)
iy ‘uith partianar me;hodologies'_ A
t

\all’! the materials deve'lopedf--’.‘_ T N

: AR ¢2 3 A
‘strict “or- school ianguage‘.;
pressways'. Program “(e.g., -
oF in the emphasis on .

iency of - activities to ensure mastery of i

SIMRY (l-' ALL REASMS aVEH FOR ADAP\\DB THE EXPRESQAYS P

. FREQUINCY 06 nzsrousss e

a

B _GROURGROUP  GROUP _ ioiuu; S
LA
=5’

"‘~,n-15~.

: (5?%)A (33%)

BET : Vo

*

Vv

2 TN
(33aia (aray. o

s,

S ””<a7 AR
(z7z;~r~(i7z) (192) IR

T

(17'%)."-'_ S (B3): ' '

. ?'z: ﬂff
. 113%)

PR N

1)
(1)

i
-{0%)

AR NN

r.»- jj ;

(20%)

B PR F
(5 ) IR ) IR

(0%)

a4
(27%).

: ‘:'I""‘(I4'7Zf.) ‘-

:ﬁo,,;
(01

S
(533).

s

Y

_ . Lo2Ty)
Availabﬂity of instructional materia'ls (e qg. .f" :'
\,additionai reading materials’ related to the. ‘themes,

& class set .of -materia'ls to be shared by several. . -“-'.4

-(é7i)f

g
(27%)

influence of . strategies. , activities. Tor A

A-i..'__’.size durabi]ity) R Y A

)

L elensy”

The desire to faci]itate different aspects of _the S
2. teaching .procesy: (e.g., easier to combine  themes, =~ -~
. quicker " to' check -off mastery of. objectives ‘than - .- 2
T doing, anecdota'l records) .

. i

N X
: (1 3z) -

SRR S
(338)" . (228)

| T (13%)
Physica'l design of instructional materia]s (e g.,

B R AR
(o) ey

LA
- (27%)

Qe
- (0%) -

0.
{0%)

)08

TS SURCPER SRR

78) - (8g) vl
S R a S
178) 5 (22%). e
R TR
08 (o)
SRR S | A A
- (33%) ".-(47%) .
St g
(17%)  (25%) .\

(0%) . (228)° ° -



. - yh@ ‘had begun the Pr09ram at an earlier grade -
,‘_(oeveii , L

The degree  of interest or enjoyment created b,y'

different aspects of the Expressways Program or'the

relevancy of such aspects to''the’ students (e.g.,

. changed “topics to. ones - that interest students,..
- 'stressed  .themes students Hieed' ' added questions :
relevant to students) Lo

: “The.incongruency of | different aspects of the.-b T
y _ Expressways Program- with students' abilities or. -

established needs (e.g.,‘unsuitable length for a

: _reading ‘selection, reading-.level was too advanced
- airectio .

ns were far too: comp'licated)

The need for feedback on students' progress (e. g ,

. needed - concrete assessment for reporting sessions,

accountable - to administration for students’

_ progress) o o8

Shiidren s ‘rersonai feelings ) {e.g., confidéﬁi:e,

shyness ego

ADY ICE-RELATED

achers: who had - plioted the Program or teachers

IZATIGI-*RELATED

' S Fee'ling pressed - to complete ‘the -~ ianguage arts cur-
- ricuiuni wi thin the: a'liotted instructiona] ‘time

find . extra-reading materfals, independent actiVi-

‘ o ties took ‘too iong to\orepare)

good preparatiOn for future objectives)

: Pi;ysical setting (e.g., open ciassroom area no
space for independent activities) . _ .

:Advice wof - personnel who had worked with Expresswaysvr'
prior to. ‘my = attempted . implementation (e.g., -

. 'Avai]abiiity of preparationai time or the -amount of .-
... time required to prepare certain aspects. of the
v Expressways Program (e.g., there was not time to ..

- : Expectations of succeeding ‘grade ievels {e.qg., knew’
.. they: would have to do it in the next grade, it was

o Scheduling circumstances (e‘g s different teachers .
© .77 ‘taught - the same students, ‘or definite times were
L scheduled for specific: subjects) o .

Fnsoucucv or - RESPONSES }.,l:~‘

hsaouv snouv cnoup TOTAL:*;_;:‘f

ST

' AT AV .
~ L >§— l ':'
. . - R f o (continued)
g SllﬂARY (!-' Aﬁ( REASMS GIVEN Fm ADAPTI“ THE EXPRESSHAYS Pmm
) - v '__‘:'
e : .' o n=15 ngris_
J . . . _ - .
S'ﬂlDEIT—RELATED T

(0%)

-l : 14
(40%)  (47%) ° (173) . (39%)
S SRR MU, (R | N
_(333) (333) - (173) 4(31%).
3l gt g
(20%)  (133)  (673)  (253%)
e 1 o T
(02)  (7%)  (0%) = 13%)
2 ] s
03%) (73) (333)  (18%)
2 e & o e
_(13%) (27%) (173} " (19%)
. ui"
e R T
C{13%) . (7%) - (0%) _(8%)
S IR FR T R S
(7%) ‘(72) (332)  (1%)
2.0 -Q N PR
(13%) _ (0%)  (0%) (63)_
S0 0 00
- (0%) _(03) - (03)
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' _' var1ables. -—The data presented earher in, Tab]e 9 est’abﬂshed that a |

organ1zat1on of t ‘_;

: easons 1nﬁ1v1duals

Tt \was 1nterx"‘1:{t1ng to not a,..ﬁz

e.t B!

l

A oM h[ ALy
d1fferent schy

prevent a sﬁﬂ

'18'4-

I AP '
at ~var1ous aspects of the

-3;«%51%"‘5 .ogppeared to. essent1a11y

,L,z‘ ; ¢ ;.:

] ]'

miﬂ emént1 ng the

PRI

=

the 1mplel¥ptat1on of the Expressways Prograrn w1th the k1nds of

'1'n th1s curr1cu1um suggested a poss1b1e re]at1onsh.

between these

\

s1gn1f1cant number of the concerns teachers deve]oped when‘attempting

to 1mp1ement the \Expressways Prbgram were elther— 1nstruct10na1

student re]ated concerns. A s1m11ar pattern was

'A reasons teachers gave for gdaptnng the curricu]um.

21.,- the reasons 1abe11ed as, 1nstruct1cn or student related tended to

»

be among those Vmost ;frequent]y se]eCted ‘by teachers.

apparenf in the

kL I

ted were respons1b1e for ﬁaptatwns they made v

As shown 1n Table :

@«‘) :

A



. < fv"“f‘:'. N ]85 .

Furtﬁe\)exa’minatmn of the actua1 conc‘erns and reasoﬁ, grouped_;

\'I’

. Q
v\o‘F he 'defmed categomes,.howe\/er, showed that there wer\_- o

w1th res:'_ect to 1mp1ementat1on concerns showed that 12 (33%) of . the '

| teachers in the,"'

"tudy were worr:ed that there were not suff}c1ent '

;" act1v1t1es eprowded 1n the Expressways Program to . quy deve]op or

re1nfprce part1cu1”ar skﬂls or concepts wh1ch were proposed to be
.‘\

aught . Tt& resu1ts \of‘ the quest1onna1re wh1ch focused ‘on reasons .

.\ teachers gave for adaptlng the curricqum concurred w1th this ﬁndmg
As 1nd1cated 1n Tab]e 21\ 17 447% ‘ of the teachers identified
,' sufﬁciency of act1v1t1es to ensure mastery of skills or concepts
\ ' outhned 1n the obJectwes as 1nf1uenc1ng curr1cu1ar adaptatmns.(j
\ ‘, Analys1s of the’ total rank1ngs of ‘reasons g1ven for adapting the
\Su, MExpressways Program, however, 1nd‘1cated that the reas/re]ated to
suff1c1ency of” act1v1t1es was not qu1te as 1mportant to‘ teachers '
group thrqe as it _was to teachers who fe]t more comfortable w1th
1anguage arts. _ ‘

A s1gmf1cant number of teachers in each of the three groups
1dent1f1ed the whole group 1nstruct1ona1 approach proposed in the
'Expressways Program a$ a maJor source of c0ncern during the
1mp1ementat1on of the curr1cu1um A]though th1s grouping arrangement-
was not se]ected as frequent]_y by teachers as a reason for

vadaptatmns,_ the fact that it was chosen by nine (25%) of the

part1cipants wou]d suggest ‘that . th1s concern did -cause some

A .
. v 2

Y S
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“Qdaptations in the Cur‘r1cull1m-" Once again,. however the relat1onsh1p |

't'nded to be more predom1 nant w1th teachers in groups one and two As_'

g ,shown in ‘Lable 21, Aonly one .teacher m group three selected the‘

, 1nstruct10nal group1ng arrangement as a reason for adaptmg the

curr1culum as compared w1th four’ 1nd1v1duals in each of the othere. _'

"groups

The results of the quest10nna1re wh1ch focused on concerns

teachers experlenced dur1ng the . 1mplementat1on of the Fxrressways-

-

;Program 1nd1cated that f1ve (33%) of the teachers in group,sone and s1x'

':(40%) of the teachers in group two 1dent1f1ed ‘bel%g conggrned about |

the. amo}t&and level of d1ff1culty of vocabulary found 1n the new
curriculum A Seven 1nd1v1duals in these two groups a‘l‘so stated _that
they were worr1ed about the overall level of d1ff1culty of the

.

Expressways Program ‘and’ 1ts ult1mate effectweness with students of

-vary1ng ab1l1t1es The 1dea that these part1cular concerns poss1bly‘

motwated adaptatwns in the curr1culum was supported by the fact that;'

\ _,f1ve (33%) of the teachers in’ both groups one and two selected the

1ncongruency of d1fferent aspects of the Expressways Program with

.'s"dents needs or ab1l1t1es as a bas1s for mak1ng related changes.

There were” a l1m1ted number of cases where part1cular

jmplementatmn concerns and reasons for adaptatwns shared a similar

vfocus but d1ffered cons1derably ln the frequency with wh1ch they were

¢

1dent1f1ed by teachers For example, data p_resented 1_n_ prekus_*

'sect1ons estabhshed that 11 (31%) fof the teachers were concerned-*‘

abdht the - evaluat1on component of the Expressways Program as they -

attempted to - 1mplement the - curriculum ~In- fact, analyses of the_

"'rankings of 1mplementat1on concerns 1nd1cated that this concern wasv__'v'
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a]ways in one of the top five pos1t1ons when compared ‘with a11 of thei

~concerns 1dent1f1ed by the rs in. groups one and ‘two. The"
f1nd1ngs d1sp1ayed in Tab'

groups one and - two did not

progress to have a s1gnrf1c1ant 1nf1uence on the adaptat1ons wh1ch

~—

they made in the Expressways Program In contrast, the teachers fn

-group three, ‘who had not been ‘as concerned about this aspect of the. .

curriculum during'impTementation ~identified it as being onexofvthe‘v

maJor reasons under1y1ng some of their curr1cu1ar adaptat1ons

A s1m11ar pattern was ng}ed with retpect to the pace at which ene -

should move through the var1ous levels of the Expressways Program The, -

results of the quest1onna1re wh1ch "dealt with concerns. exper1enced

dur1ng the implementation of the 1anguage arts curr1cu1um 1nd1cated

oy

‘_ that-17 (47%) of the teacherS‘were anxious about th1s matter. The .

. 1dea of fee11ng pressed to comp]ete the 1anguage arts. curr1cutum

«

w1tﬁ1n an allotted 1nstruct1ona] t1me, however was 1dent1f1ed’by on1y
seven (19%) of the teachers as a reason wh1ch influenced them to adapn

th xpressways P '"ram: The s1gn1f1cant d1fference in the frequency

with wh1ch the\;

11tt1e connection between them

var1ab1es were selected would’ suggest that there was
The f1nd1ng that there was. not a strong relat1onsh1p between

1mp1ementat1on concerns and curricu]ar adaptat1ons may 1mp1y that' some

A}

of the teachers' concerns were i11-foundéd and that once they began

) work1ng with the currhculum these concerns tended to d1sappear Such )

¢

R concerns. could have been 111 founded/~‘n1t1a11y because of teachers

past exper1ences wwth change-efforts Based on an extens1ve rev1ew of

implementation studi€s, Fu]]an (1982) c1a1ms that a schoo] d1str1ct S

-
»

'gowever show that the teachers in-

the need for feedback on: students “
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h1story of - 1nnovat1ve attempts is a cruc1a1 factor in determ1n1ng the

extent to wh1ch an 1nnovat1on is 1mp]emented He states that

the- more the teachers or others have had negat1ve exper1ences

"with previous 1mp1ementat1on attempts in the district or

.- 7 ‘elsewhe€re, the more cynical or apathetic they will -be about the

" %Y« next chdnge presented regard1ess or the mer1t or the new idea or
e program (p. 63) .

. : _ . .
In view of th1s f1nd1ng, the poss1b111ty exists that, 1f some of the 3

teachers 1n th1s study had indeed fe]t pressed to 1mp1ement a former .

B curr1cu1um or had exper1enced d1ff1cu1t1es with the eva1uat1on
-» -

component of a new .program, they wou1d have been concerned about these

e

raspects dur1ng the 1mp1ementat1on of the Expressways Program

o The’ weakness of the re1at16nsh1p between 1mp1ementat1on concerns:

'and adaptat1ons may a]so be exp1a1ned by . -the poss1b111ty that the

reasons which teachers c1ted as mot1vat1ng the1r adaptat1ons were not

: the so1e or actua] causes of such adaptat1ons Th1s specu]at1on is

cons1stent w1th the f1nd1ngs of Good]ad K1e1n, and Associates' (1970)

study which attempted to determ1ne the degree to wh1ch 1nnovat1ve

educat1ona1 1deas ex1sted in pract1ce These.researchers dnscovered

that- what teachers perce1ved they were do1ng often was not congruent

r

e

with, the1r actéons . For example, they v1sited some schoo]s wh1ch |

‘_c1a1med to be non graded and yet observed many 1nstances ot\

homogeneous grouptng

—-in th1s study may have be]xeved

that they adapted certa' “of the Expressways Program because
of part1cu1ar reasons, when 1n actua11ty such changes were mot1vated

1

’ by other factors. '
,X -

A reverse type of s1tuat1on than previous]y discussed" ex1sted

& -

between the -1mp1ementat1on .concern and reason for adaptation. which |
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focused on the 1ncons1stenc1es between the dlstr1ct or schoo] 1anguage
arts program and the - Expressways Program | Only two teachers from the
three groups 1nd1cated that they- were concerned. about th_is, difference

as they attempted to 1mp1emen\f\the curmcu]um In,tontrast,b however', .

o e1ght (22%) of the teachers stated that it caused to make certain

©

curricular adaptatmns; = e
L There were a number of reasons Which prompted teachers to. adapt
'the Expressways Program that were not d1rect1y related to |
. 1mp1ementat1on concerns. Exam1nat1on of Table 21 revea]ed that the,’.
Aactual 1nﬂuence of some of these reasons tended to vary cons1derab1y
among the three\'groups Th1s was part1cu1ar1y true of the’ reason_
- which dealt w1th persona] behefs about teach1ng As shown in Tab]e.
21, it was selected 'signi—ficantly more ofte_n by teachers in group one,
who.profe'ssed being-most cbmfortab]e with- 1anguage arts, th'an' it was. .
by 1nd1v1duals in e1~er of the other two groups. Table 22 1nd1cates

4
the reasonsofor adaptmg the Expressways Program which teachers ranked

. in the number one -position on the quest1onna1re The fact that's1x

(40%) of the teachers S5 group one- 1dent1f1ed persona1 behefs about

b
teaching as Mthe primary cause of many adaptat1ons further empha.nzes

o

the tremendous 1mpact tha‘t this factor had on the dec1S1ons which
'teachers 1n th1s group made perta1mng to changes!m“ the curr1cu1um
Analyses. of° the tota] rank1ng@s o" the reasons for adapting the
Expressways Program COmpleted @s :group one also showed that persona]_
beliefs about teach1ng were cons1stent1y 1n the f1r<t place positign.

As shown in. Tab]e 21, near]y half of the teachers }n groups one ..

and two indicated that they adapted d1fferent aspects of the

Expres,nays Program if they dhd not seem to be part1cu1ar1

K » .

L ‘;.‘
.'/“,.' ."L»,-»'
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S e Fmsr-mm:o REASONS FOR Ammns mz
G
: ":,f \ T 5o
msom-m.mn S

Personal- -beliefs ‘about teach1ng (é.g., effective

teaching - * strategies, curricular 1ntegrat10n,
.assessment of student progress)

Personal sense ‘of comfort with or preference for
different>aspects of the Expressways Pragram (e.q.,
'did not.feel comfortable teaching phonics, did not

"er group stories, preferred .objective evaluation.
i&xer subject‘ive eva1uation) : .

"-

ceived  value aof various -aspects of the
(pressways - Program (e.g.,’ ‘assessment ‘pages in
workbook were - too teacher- directed children gained

ndth'lng from certain act1v1t1es)

/Personal fami‘liarfty with particu]ar methodologies

or approaches suggested by the Expressways Program

PersonaJ awareness Tof aﬂ the matertfals developed
" to be used as part of the Expressways Program

CURRICULUM-RELATED :

énconsistencie,s between district or school languade
rts program and the Expressways Program (e.gq.,
Hifferences 1in obJectives or in the emphasis on
language strands) .

v

'EstabHshed %urr1cu1a 1n other areas
a.;

IN#I’RIETIN-I!ELA

Sufﬁc‘lency of 1t1es to ensure mastery of

skills or,concep outlined 1in the ‘opjectives .
(e.g.; .supplemented certain activities, omitted

unnecessary , repetition of . activities, provided
follow-up activities) PR o )

-Instructional grouping arrangement (e.q., two.

grades in one classroom, class size, defined groups
within®one grade. 1eve1) .

“AvailabiTity of instructional amatérials (e.g.,
additional reading materials gelated to the themes,-

a class set of mater1als tobe shared by several
_classrooms) ' . S

The* 1nf‘|uen5:e of strategies. activities, “or
programs that were used or worked well in the past

The des'lre to facﬂitate different aspects of the

teaching  process ‘(e.g., -easfer. to combine themes,

. quicker to- check joff mastery of obJectives than

dofng anecdotal records)

: Physical deylgn of 1nstructional materials (e g .

size, durab'l’lity)

EXPRESSHAYS PR(ERM

r

FﬁEQUElkY (}' RESPQISES

GROUP. ~ GROUP GROWP TOTAL
n=15§ n=15.  n=6 s
6 = 1 0 7
(40%) (73 (037 (198)
0 o Y 0
(0%) _ (0%3)  (0%)  (0%) -
0 2.0 2 ..
(0% (133)  (08) (63}
0~ 0 - 1 . 1
W2r ) (03) (I7)  (31)
0. 0 o .. 0.
(0%) ~ (0%) (0%);  (0%)
T2 0 3 -
(7%) _(13%)  (0%)  (8%)
0 o0 w0 o
{03) _ (03) (0%), - (0%) .
yr 2 0 3
(72)- (133)  (0%)  (8%)
c2 3% 0 5
(131)  (208)  (03) (143)
1 2 0 3
(73)  (133)  (08)  (8%)
o0 2 -
(73) _ (03) (173) '~ {63)
0, 0. 0 0 .
(osf” (03)  (0%) (os)..
o' 0 0 0 s
(02) _ (0%) , {0%) _ (0%)

[N T
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\ | TABLE 22 St
S S ‘ (contiwed) o Y- P
v s . ) ‘fs . . . . s
N L R FI,RST-RNKED REAS(NS Fm ADAPTIIG THE EXPRESS“YS PRMRAH
B T Fneoueucvor RESPONSES -
L I /.. . . GROUP " GROUP GROUP’TOTAL,
e L T s s S 15 oe
_ ‘STUDENT-RELATED =~ ' A R T
_The degry of interest. or " enjoyment created by AR
g different’ aspects of ‘the Expressways Program. or-the . . - . E
.- ..relevancy  of such aspects . to the students (e.g., : ) R .
- T -chénged ‘topics to ones that interest students, - L o ’
‘stressed themes  students iiked \,added questions 0 3 0 3 .=
relevant to stqdents) S (0%) . (20%)  (0%) . (8%) -
The incongruency of . different: aspects “of . the . ' : o
v "Exprassways . Program with students'. -abilities ‘or . - A :
' +. @stablished needs ‘(e.q., unsuitable Tength for ‘a o S P ;
... reading selection, reading® level was too’ dv'anCed, L2 0 0 o2 ‘
e direc&ons were far too canplicated) _ SR (132) " (0%)- ' (0%) . - (6%) "
~ The need for feedback orh'students progress (e.g., . . AT E
- needed concrete- assessment for reporting sessionst. T . o
accountable - to --administration for students 0, ~ O \2 o2,
progress) o, ‘ o o _(0%) .- (0%) . N7%) . (63) -
oY _Chitdren's persona] feeiings (e 9% confidence, 0. -0 "_‘0 0y
LT shyness ego S : (0%)  (0%) (0%) ~ (0%)
-Aoucs-ar.um-m- L .
Advice of personnel who had rked" with Expressw_a‘ys
prior\,\ “my - attempted - lementation- (e.g., - .
teachers\. who  had piloted t Program -or teachers : .
who had begun the Program at an «ear‘lier grade = - 1 -0 R I
Yevel) LI S o _ . _(7%) - (0%) (33%) " . (8%)
ORGANIZATION-RELATED . & R N
‘Feeling  pressed to  complete e 1anguage arts‘ A Y LRI U .
. - curriculum within the -allotted instructional” time (0%)  (7%)  (0%) (3%) o
Avaﬂability of preparationeﬂ ~tite 0 '»_t e amount of ' N S
time required to prepare certada_adfects of the
"[Expressways Program (e.g., there -was. not time to S _
: 'find  extra  reading . materials, ir?dependent. 0 S0 0 0
oo activities took too ‘long . to prepare) . (0%) (0%) - (0%)  (0%)
Expectations wof succeeding grade . 1eve’|s (e g., knew o
. they would have to do it in the next grade, 1t was 0 0 - 0 - . 0
good preparation - for future. bjectives) ' L. (0%) (0%) . (0%) (0%)
L " Scheduling circupstances (e. \\ differem: teachers A '
. taught the same ‘students, or de.fjnite times were 0 - 0 - 0 0
scheduled for: Spe fic sub.iects) o (o)  (0%) - (0%) {0%)
R ' Physicai setting (e.g.,. open c]assroom area, no. o0 0 o 0 .
- space for independent activities) S oo __1oz) (0%) ."(0%) (0%)
o _l»_.. : ,o S . | B
] \'/ :
. - \L, (‘\



*1nterest1ng or’ relevant to the1r studénts A]though th1s reason for

' :'adaptatwns appeared to be equaﬂy 1mportant to these two groups of

'._.'teachers, analyses of the tota] ranl*mgs of’ théwvarwus reasons

out]med on the quest1onna1re revea]ed that teachers din group two -
behewed th1s factor to be more 1nf'|uent1a1 than d1d teachers 1n group
_one._ S1nce «-- teachers 1n group two were less comfortab]e—mth the
-‘teachmg of 1anguage arts than were the teachers 1n group one, 1t 1s

'possw]e that these 1nd1v1dua1s ma_y have fe]t a greater need to be\

_ ]

succ‘essfu] w1th the 1m%§mentat1on of the Expressways Progran
'Ensurmg\that students found the d1fferent components of the - o

- curr1cu1um to be 1nterest1ng and meamngfu] may have been a- v1ab1e way

-of ach'nevmg th1s sense of. success

The fact that the degree. of 1nterest%engoyment creat‘d by
d1fferent aspects of the Expressways Program the re]evancy of such
'aspects to the students had an especiaﬂy strong 1mpact on the
dec1s1ons made by \t\eachers m group two to adapt the curr1cu1um was v/\»
\, further supported by the data 1n Table,_.22 They showed that three
| (20%) of the teachers in group two ranked th1s factor in the |
".f1rst p]ace pos1t1on of 1mportance as compared with no one from the
~other two__ groups.- ‘ _ | |
‘.As' :men;tioned -previous1y, the need for feedback on students
;._progress LQMeared to be the main reason»why teachers “in group three
_} made adaptatmnf in the Expressways Program The 2umary of the
. resu1ts of the quest1onna1re and. ‘\e analyses of the rank1ngs _v
however, suggested th@t group three 1nd1\?"dua1c a"so based a—number of - -
_.the1r decis1ons to adapt certam aspects of the curricu1um on advice '

¢
they rece1ved from otherq personnel who had worked with the curricu]um

..
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’ﬂ._Tandi.on‘ past"’expertenceS‘7wfth' part1CU1ar ‘Strategies; act1V1t1es, or

~2-other 1anguage arts grograms.: Th1s f1nd1ng is’ hard]y surpr1s1ng

. ye
»v’v1ew of the fact that these teachers exper1enced 11tt1e‘

hf;fvSummary of Conc]us1ons Re]@ted to Reasons for Adapt1ng the

':Expressways Program ;5‘-d

'hcomfort w1th the teach1ng of 1anguage arts

[

w

: seVéra1 conc]us1ons were drawn regard1ng the nature of the

"'freasons teachers gave for adapt1ng certaln aspects of the Expressways

_ o o Y
- grouping many of these data. ﬁ L o f) .

Program as. we]] ‘as. the re]at1onsh1p of the e re:sons to 1mp1ementat1on » }'

concerns.
ji. Many of the concerns teachers exper1enced dur1ng the i

1mp1ementatwon of the- Expre55ways Program and the reasons wh1ch

"mot1vated them: to ~adapt dlfferent aspectsq of_lthe curr1cu]um ~shared

- common .origins. .:Consequent1y similar categories ‘could be USed_ =mr |

)

2. "~ The conCerns teachers deve]oped most frequent1y as they
attempted to 1mp1ement the - Expressways Program teﬁded to be
instructional and student-related This pattern was- a]so apparent in

the’ reasons 1dent1f1ed for adapt1ng the curr1cu1un Many of the

adaptat1ons that teachers 1nd1cated mak1ng in the Expressways Program'

'were based on reasons that were either 1nstruct1on or‘student related.

ense of o

- 3. A1though a. cons1derable- number of ’1mp1ementat1on .concerns_

a d reasons: for adaptat1ons had s1m11ar foundat1ons oniy a few' of

th se var1ab1es actual]y corresponded in terms of spec1f1c1ty ‘Among

th -cases_where»such agreement was evident, there werngust three.

»

>



_ where a s1gn1f1cant re1at1onsh1p between the 1mp1ementat1on concern'_

and the reason for adapt1 ng the Expressways Program seemed to ex1st
The concerﬁ% which. concentrated on the degree to wh1ch the curr1cu1un
wou]d have to be supp]emented the who]e group 1nstruct1ona1 approacff.
and the d1ff1;u1ty 1eye1 of the Program appeared to have: had a fa1r1yl
' strong 1m_pact on teachers dec‘1s1ons to adapt certa1n aspect-s of theﬂv
'new 1anguage arts curricu1um.. The strength of these re]at1onsh1ps,v
| however, tended to be greater w1th teachers in gron»s one. and two than
1t was w1th teachers in group three. |

4, Teachers-made many adaptations in. the Expressways Program'
.because of reasons. that were not dfrectly re1ated to concerns which

they had expemenc‘ed'dumng the 1mp1ementat1on “of the curr1cu1um,_
. These reasons tended to vary cons1derab1y among the three groups

_(a) 'Teachers who were ‘very comfortab]e w1th the teach1ng of

| 1anguage arts ‘were.more.1.1ke1y to base curr1cu1ar'

adaptat1ons on the1r persdna] behefs about teachmg

- (’b_) ‘Although teachers -from aH three groups 1nd1cated that. they-'

- | based . some adaptat1ons on students 1nterests ;avnd enjoyment,

. "th1-,s reason” ,seemed to b of pnmary‘importanc’e to teachers _

in gr'oup.‘two | ' | . |

(c)‘.vTeachers in group three, who expem"enced minimal comf'ort

1nf1uenced by tbe need far feedback on students progress

! when dec1d1ng whether t>o adapt‘ certam aspects of the

e Expressways Program Kany of tﬁe adaptatlons whit these |
cow teachers made in the currrcu1um were also” mot1vated by
t_:'?/~ . b}

. adv_ice.they_rece1 ved from o.ther tedchers who had worked with

» .

with_ the teach1ng of. 1anguage arts, tended to be strongly
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the Expréssways‘.Prograina_and their own past ‘eXpér‘iénc'es with
T ' bart‘icu1ar activities, ‘strategies, or. -1anguagé arts
~ programs. Thesé factors were‘not as influential, how'gvejr,
Yas the reason related to evaluation. |
.- Summary

K}

b
~

This chépter has rc_epokt’ed.- theb déta which ori_gin_éted “from the
'ihtérvie»})ﬁ sessions ~and the r"e.l'a.ted questionnaires both in 'Itext -and
tabular Form. The findings "were discussed in »lfe1a,t1'on to the

"quest]',orlms which,guided the ‘research and ‘covncllusivons \w‘er'e "sun-marivze‘dv ét_

the end 6f each n'tajor'section.,
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. SUMMARY, CONCLUSIONS| AND RECQMMENDATIONS . - "' .

- Y . ) h o i N :.~ ’..' : . s

Th1s chapter 1s d1v1ded 1nto three sectmns‘_ The f1rst sect1on:,"-,x'i"

. outhnes the research problem and sunmamzes the methodo]ogy wmch was:--.-

-used to 1nvest1gate the prob]em : MaJor conc]us1ons drawn from the

-__'study f1nd1ngs ar?'presented in the second secﬁlon ' The f1na1 sectwn "

v con{ams reconmendatmns for teacher 1n serv1ce 1n conJunctwn w1th"',,

the 1mp1ementat1on of curr1cu1a, fouteacher educatmn, for staff

deve'lopment and for curr1cu1un deve'lopment as we]l as ’

‘ recomnendatwns for further research
™~

S L
I

" - Summary of the! Research Problem and He_thodo] oy.’ -

‘Numerous studies ave" investi’gated -the 1mp1ementat10n of

educational innovations]’
..cond1t1ons which fac1ht.ate the fa1thfu1 use of such 1nnovat1on,§,
- However, _11tt1e has bgen done to‘ d1scern the Ways fn- which’ teachers. o
adapt new approaches or- programs to suit their own 'teai:hing
situations Th1s S udy was, therefore, undertaken to 1earn about ‘the
._d1ffenent ways teaners adapt a new curr1cu1um and the1r reasons for
;makmg such adap t'lons ‘Another "purpose of the study was to
""v‘1nvest1gate the effect that a teacher 3 sense of comfort mth “the
_teachmg of a subJect cou]d have on. such adaptations and |

“

vxmplementatwn concerns, an aspect which the Hterature reveals has 4

. 196j

dn an attempt to Eentﬁy the factors >a13§l .b S



ﬂfnot Deen stud1ed 1n re1at1on to the change process Four questions
' _ﬂtwere formulated wh1ch served as a gu1de for the research -

.

.a. subJect area'orwg1nate7 e

e

. 1 : R

h'] where does a teacher s sense of comfort w1th the teach1ng of:,f;:.

“fh'z;j Is there a relatlonshtp between teachers sense of comfort*ff"t‘

- w1th a subJect area and the concerns that they exper1ence about‘p

' 1mp1ement1ng a new curr1culum in: the same subJect area’ '

B

5”3;.f Is there a re]at1onsh1p between teachers sense of comfortf7‘fﬂ

w1th a subJect area and the k1nds of adaptat1ons that they maheh_fggf

1n a new curr1cu1um in the same subJect area7

':4 Is there a re]at1onsh1p between teachers ) reasons for ff"}

adapt1ng a new curr1cu1um and the concerns they exper1ence dur1ng* L

,%ur_,g the actual 1mp1ementat1on of the curr1cu1um7':3ﬂ_.A

o The study samp]e was compr1sed of th1rty sxx e]ementary c1assroom :

teachers who had been using the Expressways Language Arts Program fornﬁr'

Lo

at 1east one year at the grade one, two,‘three, four, or f1ve 1evels.fjfhgf

1n four rural schoo1 d1str1cts 1n western New Brunswick Th1s Program"::v;*

.'5was
"throughout New Brunsw1ck and it represented a maJor change 1n the
i@ ,‘1anguage arts curr1cu1um 1n terms of ph1losophy, approach and _]t
'content A‘ | ' o
| Part1c1pants 1n “the .study were a1so se1ected on the basfs off
"-f:vthe1r professed sense dT comfort w1th the teach1ng of 1anguag3 arts.

This was detenm1ned by hav1ng a11 teachers 1n the pbpulat1 from_"'

"-1was chosen as a . frame of reference for co]lect1ng the data s1nce 1ttifafﬂf

in the ear]y phrases of 1mp1ementat1on 1n e]ementary schoo1s B

fwh1ch the samp1e was drawn comp]ete a f1ve p01nt sense of comfortfftgif'v

B ;cont1nuum (Append1x A) w1th respect to e1ght “basic elementary

)



'Subjects The resuTts of th1s survey showed that the maJor1ty of thei .

' ‘teachers tended to feeT qu1te comfortab]e wlth Tanguage arts _ In

fact “only six teachers who' were us1ng the ExpreSSways Program pTaced_au
- thTS subJect on e}ther the th1rd or fourth po1nt on the con11nuum
x toward the end TabeTTed Tess comfortab]e Consequently, all of these .
and1v1dua15»were asked to part1c1pate 1n the study.to'aTTOw_for a |
'greater compar1son w1th respect to sense: of comfort ,Theybﬂformed
: group three in: the study samp]e The d15tr1but1on of responseS'on the
,f1rst two po1nts on the contlnumn‘penmitted the‘other_two.groups in
'the study to be randomTy seTected Group;one was composed of 15
o teachers who professed - be1ng very comfortable with Tanguage arts,l»“
'wh11e group two was made up of 15 teachers who pTaced th1s subJect on};

the second po1nt on the cont1nuum ' | o =

Data were. gathered n two - steps First :personal interviews'were

 held with each of the 36 teachers in the study samp]e These
_Jhterv1ews were h1gh1y standard1zed in format 1n that the researcher
followed- an 1nterv1ew scheduTe wh1ch had been deve]oped and revised

'

after cons1derab1e pitot test1ng (Append1x B). Prob1ng quest1ons were'

‘used onTy if a response seemed 1ncomp1ete or the researcher was unsure‘ '

'of the 1ntended meaning
The second step of the data’ coTTect1on 1nvoTved transcr1b1ng each -
of the 1nterv1ews verbat1m and ‘then us1ng the data ga1ned wi th respect

g to the research quest1ons to deveTop reTated quest1onnaires ;

'Z(Append1ces C-G) The quest1onna1res were designed to determine the ;.a 3

-

>re1at1ve 1mportance of factors cited as- contributing to sense of

'comfort w1th Tanguage arts, 1mp1ementat1on concerns, and reasons for

Ty R o » .\"-.~-'

.



_ B e
-adaptations,fa‘s-wé'ﬂ as - the- frequency w1th wh1ch teachers adapted
»part1cu1ar aspects of the curr1cu1um ' _

Cop1es of the quest1onna1res were sent to aH 36 teachers ln the

) study samp]e along w1th spec1f1c 1nstruct1ons to fac1]1tate their

-comp1et1on Teachers were also provided with a copy of the1r interview r

_transcr1pts to g1ve them an opportumty%f c]ar1fy1ng a response/ 1fl
they felt it was necessary or of supplymg any add1t1ona1 1nformat1on.

, wh1ch‘ they cons1dered was relevant ,to _the, study.‘ Approx1mate1y two
weeks after. the \'questi'onna-i'res were.del-i-vered‘,-‘ e researcher met with
each.teacher m ithe w‘stud_y_ to discuss a’ny‘ questions wh"r‘ch had__possi-b1y
_arisen. 1'~n re'1at1'on o the. questi’onnaires or changes which may have

_ 'been made in the 1nterv1ew transcr1pt T TR i

The data gathered through the quest1onna1res in relation to each

‘of _the research q‘&astwns were reported and’ d1scussed in Chapter IV

Interv1ew responses were used to support. or further c]ar1fy any -

\

patterns ‘or tendenc1es 1nd1cated by - these data

- Conclusions Based on the Study Findings

e

The conclusions which were drawn from the study findings were

summarized at the end of_u,,each major' section in Chapter IV. In this

chapter, these conclusions are presented» in two sTightly -dif.ﬁerentj
s

N

~ formats. First, they are organized and discussed around the staté

'research questions Second they are- presented through profﬂes wh1crﬁ

' descrwbe each of ‘the three groups of teachers who' expressed . '1; e.’/

i .

different degree of comfort w1 th the teachmg of 1anguage arts
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‘Conclusions to the Research Questions
S The conc]usﬁons e1ated to the four research questaons presented
_§§ v

in Chapter I are contained 1n th1s sect1on )
. . .
Questlon 1 Where does a teacher 3 sense of comfort w1th the

f

teach1ng of a subJect area or1g1nate7

Teachers attn1buted their sense of comfort w1th the teach1ng of

1anguage arts to a var1ety of factors The facior? 1dent1f1ed as b&ing

most respon51b1e for this feeling, however, .tgnded to be those which

~

ware high;y-personal in nature. Within this partiCular category were’

" several factgrsfwhich teachers indicated as being most inf]uentiall
L RS : “ : ) . . ]

. They included genuine interest in the subject, the enjoyment'derived

¢

+From various aspects of the subject, teaching experience,_edUCational4e; .
e : o o ' v T ")
-~"background, and personal experiences.. '

Although student-related factors influenced teachers' sense' of"

jcanfort with ]anguage arts significantly 1ess than did persona]
factors, there were two .factors. in 4th)S category. wh1ch 2teachers 1

considered to;be:relatively important. These dealt with the degree of

_ - . : : _ : ' o o
~ importance attributed to a child's success in language art and the . =

pleasure derived from observing student progress in this subject.

Factors originating because .of instructional or curricular aspects
. 3 . R : ) :

were viewed by teaChers_as'contributingfthe least to their sense of B

Y

comfort with language arts. _ ,
The m&re comfortab]e teachers felt with the teach1ng of - language
'arts, the greater were. the number of factors they usually - 1dent1f1ed

v

as'be1ng respon51b1e for th1s feeling. In contrast, those who

0. .
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'--exper1enced 11tt1e comfort w1th the subJect usuaﬂvy c1ted factors

e

‘wh1ch contr1buted to the1r sense of discomfort..

Questlon 2 Is there a re]at1onsh1p between teachers sense of

comfort w1th a subject .area and the concerns that they exper1ence

about 1mp1ement1 ng a new curr1cu1um in the same subJect area"
Teachers- sense of comfort with 1anguage arts d1d seem to'

influence the concerr* they deve'loped about the 1mp1ementat1on of thej

. Expressways Program Th1s re1at1onsh1p appeared to be stronger,

>

however, in the initial phase of the chahge process before teachers,

A'actua]]y began _osmg the curriculum in their c]assr00m s1tuat1ons. At

this st_age' of implementation, teachers “wh'o felt very comfortable 'with
1anguafge arts 'experienced relatively few concerns. .The react1on of'
teachers who were less comfortab]e ‘with the subJect was -quité .

djfferent. As sense of comfort decreased, 1nd1v1duals concerns about _

the proposed 1mp1ementat1on of the Expressways Program tended to

become cons1derab1y more nuUmMerous and 1ntense in nature. Al though the
/

concerns ‘which teachers deve]oped at th1s time were fa1_r1y diverse,

those identified most ?re.quently were usually personal, instructiona1 ,

or related to support for teachers.

when téachers began _using the new :curricuTum',’ “their ~conc_erns
generally increased in,’number. and in specittcity_. This. tendency was
particuldrly evident‘v)ith_teachers' who prﬂo‘fe‘ssed being very -
comf_ortab]e w‘ith language .arts>s1'nce -they.haﬁexperi‘enced.kso few

concerns prior to imp]ementation" Despite the  fairly 1arge increase

. in the number of concerns voiced by th1s group, the1r concerns stﬂ]

et

‘tended to be fewer and Tess. 1ntense than “those deve]oped by teachers

who fe1t 1ess comfortable with 1anguage arts The concerns which



- seemed most 1mportant to teachers at th1s stage of}’ 1mp]ementat1on were’

generaHy instructional, assessment or student re]ated $d1v1dua1s

N

in groups two and three, who felt less comfortable with the teach1ng o

of* 1anguage arts, however, were a-1$o deeply concerned about the 1ack
- eof orgamzed in-service provided by district off1ce to ass1st w1th the

1mp1ementat1on of the Expressways Program
e Questlon 3 Is there a re]at1onsh1p between-‘ teachers" sense of .

—

ccmfort w1th a subJect area and the k1nds of adaptatmns that they
make in a new curr1cu1um in the same subJect area? ‘

Teachers; sense of comfort w1th the teachmg of 1anguage arts
‘appeared o be ré]ated to some of the- adaptatwns they made in- the
Expressways Program Ind1v1dua1s who™ were very comfortable w1th the‘
subJect aften departed from the curr1cu1um by wupp]ementmg the
: act1v1t1es, ?trateg1es, or obJectwes proposed by 1ts deve]opers As.
_'sense of comfort decreased, there was -less ev1dence of this type of
t'adaptatwn aan teachers seemed to re]y more- on the suggestwons
prov1ded by the curr1cu1 um. “ ' " |

The teachers who felt on]y moderate]y comfortab1e w1th 1anguage
arts tended to. adapt ’the new curriculum in yet another way
'Frequently, they emphas1zed the act1v1t1es, strateg1es, or the goals
w1th which they fe]t most conf1dent and gave m1n1ma1 attentmn to
those with whlch they did not feel as secure

Part1c1pants inwthe study who expressed 1itt1e comfort with -
1anguage arts adapted s/ome of the’ maJor goals outhned in the
Expres-sways rogram because they fe1t they lacked - sufficient know]edge

or skills. necessary to implement. them effec_twe]y. Thes_e teachers



s

: adaptations. The prﬁmary

in ‘the Expressways Progﬂ?
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also had a tendency to change 1nstruct1ona1 strateg1es to ones “which

‘they cons1dered they were more adept at emp10y1ng

‘ There were a, number of adaptatlons tha{ teachers made in the

'curr1cu1um wh1ch d1d not appear to be d1rect1y related to the1r sense’

of -confort w1th 1anguage arts Mod1fy1ng the  ways proposed for

through the d1fferent "

els of<the,curr1cu1um,were}examples of such

tor reSponsib1e for,these“sorts of changes

tended to be district offiée directives.. .Another kind'of“adaptation.v"

F 4

| that seemed to be made by - teachers, regardless of the1r sense of

i .comfort w1th 1anguage arts, was changes in stories, topics for wr1tten

7

_ compos1t1ons, and comprehens1on quest1ons to’ make them more mean1ngfu1 :

and . consequent]y more 1nterest1ng for, students o A f

Quest1on 4 Is there a re]at1onsh1p between teachers reason@
for-adapt1ng a new curr1cu1um and ‘the concerns they exper1ence dur1ng
the actua] 1mp1ementat1on of the curr1Cu]um7

There 'was not a strong re]at1onsh1p between teachers

1mp1ementat1on concerﬁ&ﬁjnd the subsequent adaptat1ons wh1ch they made

‘f:A1th6ugh many of the concerns which

A ey

teachers experIencedE%Qhrf%~q1mpiement1ng ‘the - Expressways Program and
, ».\-r:.‘e ‘l«'ﬁ".

- the reasong,khey gave fo apt1ng th1s curr1cu1um tended to orlglnate_______

because of 1nstruct1on or student re]ated matters, only a few of these

vaf/ﬁbles actua11y corresponded in terms of spec1f1c1ty In fact

there were just three 1mp1ementat1on concerns wh1ch seemed to have a e

significant impact ,on teachers dec1s1ons to adapt. the new

‘curriculum.” These dealt with the-degree 'to which the curriculum would

o f}
| assess1ng student progress andl the. rate suggested for progress1ng
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need to be suppTemented the who]e group 1nstruct1ona1 approach, and
the d1ff1cu1ty TeveT of the Expressways Program

A number of the reasons wh1ch teachers gave\for adapt1ng tbe |
AcurrtcuTum did not appear to be reTated to’ personaT 1mpTementat1on o

concerns. The 1mportance of many . of these reasons, however, did tend'

to vary . among the three groups who expressed hav1ng d1fferent degrees o

of comfort w1th Tangua PS-v Teachers who were very. comfortabTe

'_ w1th the subJeet based many of their curr1cu1ar adaptat1ons on ‘

personaT ubeT1efs about teachnng, whereas students ;,1nterests and-

’ ‘ . . » - . . ~ - . N-
enjoyment seemed- to motivate many of the adaptations made by group two
" teachers. The key factor'for teachers who experienced minimaT comfort

 with Tanguagewarts.wasfthefneed for feedback on students‘ progress.

i

_'PrbfileS‘of.the Three,Groups of Teachers ’fﬁ o

The foTTow1ng prof11es of ‘the- three groups of teachers who ‘
Jexper1enced un1oue degrees of comfort with Tanguage arts present a
sllghtTy d1fferent perspect1ve on the concTus1ons based on study
“findings. Each. prof11e attempts to prov1de the reader w1th an image
" of . the typ1ca1 teacher from that part1cu1ar group by giving spec1f1cf-

deta1Ts in relat1on to factors respons1b1e for sense of cmnfort

1mp1ementat1on concer.s, and curr1cu1um adaptat1ons

Prof1]e of Teachers In Group One The teachers' in group . one

v

’ professed be1ng very comfortabTe w1th the teaching of ]anguage artsﬁ,.w

Most “of this sense - of comfort they attributed to factors wh1ch yere

related to the1r persona] backgrounds The most 1nf1uentia1 of these B

tended to be the actual enJoyment wh1ch they derived from reading and

U
-]
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- wrhtmg nd, the genu1ne 1nterest they had 1n 1anguage arts The__

1mportance of a chﬂd succeedmg 1n th1s subject -and the p\éasure ‘

—‘._h.

;;derwed from ass1st1ng 1n°or observ1ng such ach1evements were two
other var1ab1es whwch these teachers beheved made s1gn1f1cant

contr1but1ons to the1r 'sense of comfort Many of the 1n KT dua]s 1n o

=

: ‘..th1s group also felt that personaﬂy 1n1t1ated professmna]'

._1'/

LY "’

-.'-,developme_nt and part1c1pat1on 1n orgamzed act1v1t1es of ath1s natureb
A he] ped them to fee] morewonfortab]e with 1anguage arts“ | -
when teachers ¥n group one 1earned‘abou$ the 1ntended
-_}1mp1ementat10n of the Expressways Program, ‘the maJor1ty of the
:‘41nd1v1dua1s exper1jnced either no’ concerns or. very minor oh‘?s aboutb'
v‘rthe p1anned change effort | Those concerns wh1ch were vowced most
'frequenﬂy addressed the 1nsuff1c1ent amount of in- serv1ce prov1ded
prlor to. the 1mp'lementat1on of the Expréssways Program, the degree to
‘wh1ch the curr1cu],um wou1d have to. be supp1emented, and the congruency:'
wh1ch ‘would ex1st between the teacher S persona1 phﬂ»osophy -about
.llanguage arts. and student 1earﬁ1ng -and that wh1ch was underlymg the \
Expressways Program | | ' | | | - o
® As teachers in. group one attempted to 1m6'hement the 1anguage arts
'curr1cu1um,, the1r soncerns tended to increase 1n number and 1n |
.specificfty Many of these teachers actuaHy began to quest1on
‘,'var1ous 1nstruct1ona1 and student re]ated aspects of the Expressways
Program, such as the effectweness of the suggested who]e group
approach, the quahty of the evaluatwn component .and the genera1'
difficulty. 1‘eve1 of ;the curr1cu1um {There“w'as no real- 1nd1cat1on, :

: howevér, that teachers w e worried about the1r own: persona1 adequacy

: ~& ‘
~ to implement these strategl'gs or activities. B
o ' iy _ * A

Ce . . vt -



Teachers who exper1enced a h)gh sense of comfort w1th the ,- )

f';teachmg -of Tanguage arts were reTatweTy faJthfuT to the major goaTs- :

- of the Expressways Progr-am The main ‘ways in whwch these 1nd1v1dua]sT L

‘fadapted the curr1cu1um were to suppTeme'nt the proposed act1v1t1es and
_1nstrUCt1onaT strateg1es and to adJust suggested wr1t1ng top1cs,

‘ _'canprehension quest1ons, or the t1me spent on part1cuTar umts

according'fto the'i'r '1'.nterest and reTevancy to the students ' Most of.

the teachers in th1s group aTso tended to employ more obJectwe

techmques when assessmg student progress than were proposed by the .

deve]opers of the Expressways Program'

The maJor reason wh1ch teachers 1n group one- gave for adapt1ng

vd1fferent aspects of the curr1cu1um was the1r personaT beliefs about- o

.teach1.n_g. - The only 1mp]ementat1on concerns wmch aTso appeared to

.mo;tij“yate' _s‘ome‘adaptatwns_ deaTt with th_e nee_d to suppTement the.

) curric'uTum, the whole* grOUp ‘1‘nstructiona1"_approach, and the level of
ot S

‘ :d1 ff1cu1ty of various act1v1t1es

Profﬂe of Teachers In Group Two These teachers were re]at1 ve’ly

comfortabTe w1th the teachmg of Tan@age arts However they did pot
exper1ence the h1gh degree of comfort w1th the subJect wh1ch was ’

'exper1enced by the 1nd1v1duaTs 1n group one They pTaced Tanguage arts'

on the second pmnt -on the’ sense’ of comfort contmuum as opposed to

‘the, top p051t1on,,wh1ch represented a ver_y comfortab]e TeveT ATthough
’ :"both groups tended to c1te personaT factors as be1 ng the major source"-'
of ‘their sense of comfort w1th Tangua e arts, the teachers in group .
‘two gave Tess evvdence of reaHy enJoymg or belng tru]_y-mterested in .
the subJect vInstead they. attr1buted sligh&y more importance t°ﬂf
less - 1ntr1ns1c factors such as teaching experience and educationalil,‘.

R
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background:. Teachers in group ‘two also indicated that'stud.ent-reTa_ted

" factors concerned “with -a 'child" s sutcess 1n the‘ subjectvand the .ﬁ;“

e : .

' p]easure derived from partic1pat1ng in .such achievements were somewhat ’

responsw]e for their sense of comfort w1th language arts On an -

_overaH ba51s, however, ind1v1duals in group two tended Qo identify _

-fewer factors as contributing to their sense comfo w1th 1anguage

arts than did teachers who fe]t more comfortabie wi ' e subject.:
The. proposed 1mp1ementation of the Expressvays Program caused

most of the group two teachers to expe.rience numerous persona]» and

*inStructional concerns. A number of individuals tended to be quite
_f"app‘re’hensive ‘about the fact that they were unfamiliar with the new

- c_ur‘ricuium,‘ and they had no indication of the -degree to 'which‘ it would _' _

diff‘er'.fro_m'. the  previous cur?ic-vuium. Many teachers were equally

.were sonte changes, howev,er, in. the orientation of the -concerns_ and

LA o ‘ v <4

~ worried about how they would. imp]ementl some of the suggested goals and

instructional _appr'oa'ches:. In fact, nearly half of the participants in -

. this. group voiced the need fo’r-more in-service 'at this stage of

ﬂnp_i:ementation.'_ S B o o : -%

‘The .concerns of -teaChers' in group two did not diminish-in number

, as they began usmg the Expressways Program 1n their c1assroom There

-~

their' Specificity : Instead of worryingv about the demands of the new
curricuium and their persona] adequacy to meet them teachers began to
focus on the re]evance of the 1nnovation for their students. They—
started to question‘ the effectiveness of the difficul_ty 1eve1 of' the
Program for chﬂdren with varying abihties as well as the usefu]ness )

of the eva]uation component. Many of the in_structiona1 concerns

_ind1v1dua1s experienced -at this time also took on a student focus.

N i “
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~ -Teachers vo1ced concerns about the pace at- wh1ch they should move
through the curriculum, .the _1nstruct1ona_1. q_u_ahty _of.'; the student's

’wo'rkb‘ooks,-' and -the' value: Of ‘the whole group 'instructiOna1 approach.

In ‘addition, a number of the teachers in thls group ?ont}nued to be

bothered by the fact that they were not prov1ded with more in-service.
" Teachers in group two were not as fa1thfu1 to the maJor goa]s of
 the Expressways Prog.ramv as the teachérs 'who were very comforta_b1e with

'the‘teaching of 1angu'age' arts. - Many tndi'vidua"l's a‘dapted the idea that

equa] attent1on should be glven to aH 1anguage strands (1istening,

readmg, speaklng, and wr1t1ng) by generaHy emphas1z1ng the reading

'and writing strands and part’icu]ar obJect1ves w1th1n these "components..

'“”_Many of the teachers in th1s group also tended to adapt instructional

approaches or str‘ateg1es w1th which they- were: not espec1a11y

comfortab]e by us1ng them less frequent1y than» was suggested_or by‘

emp]oymg a]ternatwe techniques. ~Other adaptations which were |
\typ1ca1 of a number of these teachers were to mod1fy comprehenswn
 questions, writing. topacs, or. the time proposed to be spent on a un1t

accord1ng to their 1nterest and rel—Evancy to the students. T}hs
! - 6

adaptat1ons of this nature wh1ch teachers m group two made however,‘

4'0\\/

‘were not as extenswe as s1m11ar adaptat1ons made by teachers in group

one. The maJor1ty of the teachers 1n group two also d1sregarded the

vsubJectwe methods of eva]uatmn proposed in the Expressways Program

L
- and " used predommanﬂy obJectTve (paper -and- pencﬂ) forms . of .-

g - "a

Teachers 1n groupw two t)ased many of theiﬁcurriculare adaptations’“ -

- 5" Y /

on the ¢egree of mterest or en.]oyment created by d1fferent aspeéts of .

w’«‘fL
the Exprqeswéys ‘fgpfgram %‘Another factor which tended to . strong]y
. W R . , : o

LS * W » .
s v ° . !
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influence how they adapted the curr1cu‘lum was. the 1nsuff1c1ency of .
" actﬂ1t1es prov1ded to ensure mastery of skﬂ]s Qr concepts,. an
.1mp1ementat1on concern expemenced by approx1mate1y a third of the-
1nd1v1dua]s 1n the groupa Imp]ementatmn concerns wh1ch focused on
'the who]e group 1nstruct1ona1 approach and. the: d1ff1cu]ty 1eve1 of the'

Program a]so mot1vated a few curr1cu1ar adaptat1ons

- Profile of Teachers In Group Thrée. -Ieachers in group three ‘

“experienced a minimal” sense of comfort withs _the teaching 'o’f--.llan:guage
‘arts.  In fact, individuals in this group found it extremely difficult
to identify ‘factors which—caused them to, feel’ _coinfortahle with. the
s'ubject "The only factor which was mentioned quite'consi.s”tenﬂy as
.' ‘having a pos1t1ve 1nf1uence on their sense of comfort was support from |
coHeagues. Many of the var1ab1es which teachers in “groups one and'
two 1"nd1"c.ated__ as. he1p1ng ‘them to feel more comfortab]e with 1anguage
| arts,’ such. as personal interest or enjoyment,‘.e'ducationa'l" traimfngv,. or
student su‘ccess in the subj'ect,_ teachers in group th’ree' suggested as
sources of discomfort. o . | |

. The proposed 1mp1ementat1on of the Expressways Program caused the
major1ty of the teachers in group three sigmficant personal concerns..
Ind1v1dua1s weré very apprehenswe about ‘the "fact ‘that they had to
- g1ve &p a program which “they 11ked and -felt worked well for one about

which they .had very 11tt1e knowledge These. teachers also quest1oned

their own ab1Ht1es to implement the whole group 1nstruct1ona1

approach and to prov1de supplementary act1v1t1es'wh1ch wou]d possibly. - - '

be needed to ensure mastery of 1a‘nguage -arts outcomes. A-~number of

Al

“teachers in th1s group were equally concerned that more in-service was

| not prowded at th1s stage of 1mp1ementat10n

-,' 4~r
[E4
<
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: -’them as they began us1ng the curr1cu1um w1th th 1vr students

'. 2'|0

Many of the concerns teachers 1n group three ex er1enced pr1or t0'

the. 1mp1ementat1on of the Expressways Program tend d to remaln w1th' _'

'Ind1v1duals stﬂ] wormed about the degree/ to which 'it. was necessary:

to supp]ement the .Program, the effectweness of the whole group

‘component While the concerns of teachers in groups ‘one and two ;

suggested - for .nee.ds ,group,ing, two of the major goals outh’ned_"in the :

v sﬂent read1ng, peer- or. grouo ed1ting., and group d1scussions. Another

approach and the 1ack of-orgamzed 1»ns§erv1ce Addit1ona1 concerns'
'a1so deve]oped w'ith \respect to the pace at wh1ch one should move - -

- through the Expressways Program anﬂ the “value of the eva]uatwn

. <tended ‘to ‘beconte more st‘%ent or1entated dur1ng the actual

-x‘,

group three cont1nued ‘to be pr1marﬂy self- or1entated A coup]e of -

teachers even 1nd1cated that they were concerned about- be1ng

superv1sed by adm1mstrat1ve personne1 when they were- attempting to

“imp? ement the currlcu}um

Q

The teachers in group three were the 1east fa'ithfu1 'to the

proposed goals of the _Expressways Program. They adapted the 1dea of

integrating ‘other subject areas with '1anguage .arts ‘and the gu_1de1ines

ecurriculum:i Many of these “individuals also modiffled ‘techniques or

approaches concerned with the reading, wr'iting,”and speaking strands

Y
because they d1d not feel partu.u]ar]y comfortab]e trymg to implement

) them in the1r classrooms.‘ Some of - these strateg'les were related to

way in which teachers in this group ,_adapted the Expressways Program

was to . supplement or change Xertain aspecits of the .Curriculum‘

according to their interest fol or relevancy _to. the : students. This.
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-.”was part1cu1ar1y ev1dent w1th regard to comprehenswn questwns,

.‘top1cs for wr1tten compositwns. and the Iength of. t1me 1ntended to. be -
v'_‘_spent on a umt The supplenentary adaptat1ons made by ~these teachersv._
- were 'les§ extenswe, however,‘than smﬂar adaptatwns made by l
hteachers who felt a greater sense of comfort w1th 1anguage arts MoSt'_"f’ -
‘.of the teachers in group three a'Iso tended to base the1r assessment of"f'
vstudent progress on obJect1ve types of tests as opposed to frequent_'_

-teacher observatmns wh1ch were strong]y reconmended by the deve1opers-‘

of the curr1cu1 um.

The maJor reason wh1ch teachers who exper1enced\)Htt1e sense - of

comfort w1th 1anguage arts gave for mak1ng adaptatmns 1n the

r

_.Expressways Program was the need for concrete feedback on’ student'

progress, an’ 1ssue whlch concerned them as they attempted to 1mp1ement.

the cur;cu]um Other reasons C’t:d by these teachers as mot1vat1ng '
.curr1cu1ar adaptatwns 1nc1uded advn,e from coHeagues who had worked";_"

with the Expressways Program knowledge of strateg1es or act1¢1t1es

- that had been successfu1 in the past, and 1nsuff1c1ency of appropr1ate

activities to ensure mastery of skﬂ]s or concepts

@~ Recommendations

This study was undertaken to ga1n ‘an understandmg of the

~ different ways in whlch teachers adapt a. curr1cu1um to su1t the1r own‘

teach1ng situations. An equally important purpose of t ~study was to

investigate the possi-ble'effec-t that a teacher's sense of €omfort with

“S subject could have on such curricular adaptat1ons and 1mp1ementat1on

concerns. Consequenﬂy, reconmendatmns based on f1nd1ngs from the



O . S
h;studyﬂ.tend_-to relate to 1n serv1ce teacner educat1on, cUrriculum
development, preserv1ce teacher educatlon,‘ and - staff deve1opment
fj Th1s sect1on out11nes these recommendat1ons as we]] as 1mp11cat1ons

'g-for further research

':Foggﬁn-service'Teacher Education

-

- The f1nd1ngs of this- study showed that teachers 1mp1ementat10n
vconcerns differed not only w1th respect to thGIF sense. of comfdﬁt with'
1anguage arts,_but also w1th ;espect to the stage wh1ch'th29'ﬁere at
in the _1mp1ementat1on process These data have 1mp11cat1ons for
1n-service teacher educatioh F1rst, they emph§§1ze the need for
.d1str1but1ng inJservice act1v1t1es over a fa1r1y ]engthy per1od of
t1me as opposed to arrang1ng for them to be comp1eted before
-1mp1ementat1on actua]]y beg1ns or dur1ng the 1n1t1a1 stages of the
.process. Since teachers'’ concerns appear to change as the1r use of an

innovation becomes morevrout1ne, it 1s essent1a1 that assistance be '

: provided at a11 stages of the 1mp1ementat1on process.

~

It is also recommended that change facilitators. attempt to design
~ various forms of 1ntervent10n which wou]d target teachers ?ndividualjb
rneeds Th1s wou]d 'mean that, 1nstead of prov1d1ng al] teachers
1nvo1ved in the 1mp1ementat1on of an 1nnovation with the same type of
"a§f1stance, a variety of act1v1t1es would be lnade avai]ab]e to’
'teachers at the var1ous phases of the 1mp1ementat10n process
»_Teachers would then have the option of attending those which they felt
best a ressed their part1cu1ar concerns ‘ These recommendations -

regarding in- service teacher education are consistent with the

‘A



research completed by Hall and Loucks (1978) w1th respect to

pers'on.alii‘ing staff deve]dpment._ They d1scovered that forms of " o
assistance v’)h'ich were ba.sed on actua] data coHected in relation to “"M
teachers' concerns’ about an 1nnovat1on were cons1dered by these RS
‘individuals to be extreme]y he]pfu1 R i S
~In ‘order to gather the 1nformat®n necessary for des1gmngb
‘relevant 1n-serv1ce act1v1t1es, change fac111tators might _arrange fo:
‘_1'nd1'v1‘dua] or small-group- discussicns with teachers ..about their |
perceptions -of the str)e‘ﬁgths and weaknesses.’ _of an innoyation and. any
nrob1ems they are. eXperiencing as they ,attempt td use bikt with their
students. Hall and-Loucks (1978) suggest that it 1'sv bestk to avoid
‘d-irec‘t questions abdutn personal implementation concernsv si'nce»teache_rs
may feel thei'r prof'es_siona] abilities are being evaluated. .Ano‘ther
'wa'y of obtai'm'ng such 'i-nf'ormation' wdu]d be to- atsk-teachers to subnn’t

-

written descrlptwns of in- serv1ce activities wh1ch they fee] would

1ev1ate the 1mp1ementat1on concerns they are exper1enc1ng at ‘that -
.t1me To increase the chances of teachers expressing the1r true-
thoughts on this quest1on, 1t shou]d be stipulated that responses are

.to be- anonymous_. Once all the teachers 1nvo]ved with the 1nnovat1on}

- in question had subm1tted the1r 1deas, a list of in-service act1v1t1es', o
could ‘be designed. Teachers wou]d then have the opportumty to se"lect
those wh1ch they w1shed to attend. | | ‘

" Still another way of co]lecting"data about implementation
c‘onc‘érns is -to have teacherg cbmp1ete_ a formal Stages—of—Concern
Questionnaire that consists df a un‘umb_er of f'temS',with a Likert scalye |
on which individuals must indicate their - present degree of concern

about the topic described in the item (Ha11 & Loucks, 1978, p'f 44).
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'ﬂqaest1onna1re Ais not intended to be anonymous, it is poss1b1e that it
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The resu1t1ng concerns profﬂe a]]ows peop]e respons1b1e for staff-'_

~-deve10pment to target ass1stance at “the concerns wh1ch are most

1ntense for an 1nd1v1dualg at that partlcular t1me A]though the

'_could be used in ,th1s ‘manner to ga1n meamngful data for: p1ann1ng

; 11es for a group of teachers

h
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The findings from this itudy_ also -have implications for _

o

'c'urr'iculum""deve]opment., ‘Questionnai‘re and 1nterv1ew responses

"1nd1cated th&te tea he-rs sense of comfort w1th 1anguage arts.

mfluenced the t/pe of adaptatwns they made in the curr1cu1um
h‘

Teachers who fett very comfortab]e w1th the subJect tended to make a
cons1derab1e number of adaptatwns of a supplementary nature
'Changmg strateg1es or techniques and stressmg part1cu1ar language -

strands, however, seemed to be more charaéteristic of 1nd1v1dua1s who

exper1enced 1ess comfort w1th 1anguage arts Such‘ data wou]d suggest

“that perhaps alternative curricula based» oh sense of comfort with the
°4subject'area “should: _be avaﬂabie for teac,hers" useb in ana’ttempt to .

- meet varying 'needs and desires. - For).eXampI'e, teach‘ers'who feel very

comfortablé 'with' a’ subject may riot r;quire 1 supplementar'y or

re1nforcement act1v1t1es to be. developed in great detaﬂ whereas

".1nd1v1duals who are not particularly comfortab1e with the subJect

°

m1ght @ﬁnd such exp11c1tness extremely usefu'l when attempting to,.
provide students with appropr'iate qqrrect'lve or. enrichment activitiesv.'

S1m11ar1y, teach‘ers may dfffer in the‘irn need fos specificity with




re'spect:to ‘i:nStruct_ional strate'éiee pro'p.ose.d '.in"av‘curr"jcu’l'Um beca'u'sev
of the_ir sense of comfort with the subject drea in qoestion;'
B The basic idea ’of tny‘ing' to meet ind.i'vid.ue1 needs or preferences
funder]ymg the previous recommendatmn 1's somewhet consietent wi'th‘
.other research regardmg curmcu]um deve]opment >C0nne11y end
Ben-Peretz (1980) propose that, 1nstead of hav1ng one set of materials
-for - a]] teachers -at a par_tlcu1ar grade level within a sch001 <d_1str1ct
v"or‘ a designated area, teachers be . | given the opportUnity to choose_
among severa] versions of the matema]s.' As a f'esult of her
nnvolvement in such a pr‘oaect at Halfa Un1vers1ty, Ben Peretz (1980)
did concede, however, that only limited numbers of- teachers can be
effective]y' invo]ved in the_planning ~and construction .o‘f suoh
curriculum packages | e L -
In an attempt to examlne re]atwnsmps between se1ected
fg;g curmcu]um des1gns and .teacher _att1tudes toward} e]ementary_ school
,g_ynmast'ics, Potvin‘ (1982) asked teachers to “use cﬂrm‘cola which
differed in @ .epecificity' of the theme mater"i'anroyided. “From the
resul ting‘data,_.he conc_]udved' that a variety of curricuvhj_m designs is
| n}e'cessary 'to meet the diverse needs' of-non-speciaiist teachers 1n this-
subject area. | o
If a teacher's sense_ of co,nifort with a subj,evct were to be
c’onsidelred when developing a1t’ernqt1’ve cUrricu1a,:1t would be :
essential to involve. 1nd1v1duals who d1ffer s1gn1f1cant1y with respect
% th1s var1ab1e in the deve]opment process. This could be done by
ask1ng such teachers to work cooperatwe]y m.th curr1cu1um spec1ahsts
’,3_n ‘the actué?-m‘lanmng and developnlent of. cJ’rmc_ula or to prov1de,.

) : . H & : .
feedback in the formative ‘stages of the -actual construction. In |




either case, becaose of the evaluative overtones ,carried by sense of
"_comfort,' }fcare_'._ would need-,to ‘be ‘taken to ensure' that all indi.\')idu'ﬂs

. felt that they were making a ‘valuable con'tribbution.'

For Sbtaf,f Development

Since the- provf'sion of alternative curricula may hot'be f:aé&b]e
in man(%/i 'sf‘.tqations,' w'hat‘is perhaps reaﬂy needed are- means,of he]Mng
- teachensgho experience minimal comfort. With a subject ‘to- develop a

'grﬁter senSe .of 'comfort. One way-in which»this.might he accomplished
is 'to. i'nvo]ve‘ teachers ~in coachi‘qg‘, @ staff- development 'process_ "

' deve]_ooed by Joyce: and Showers (1983) to help teachers.transfer new
o teachi_né. skiﬂs,‘ into their -active repergotre'.l Individuals 'wh_o' ar_e e
- part of a coaching team observe one another"s’teaching on',a' rego-lar_'
""lbaSIS and Iater prov1de pos1t1ve and informative feedback
. Th1s study showed that teachers who exper1enced a h1gh sense of
comfort with 1anguage arts tended to be very 1n_te-rested in the su!oaect
and . to oersonal.ly' enjoy. divff’erent aspects of1t If a teacher ﬂwho‘,
[possessed m'im’malv comfort with a sobject were part of a coach.ing team
: oh 'which there ‘were teachers. who -felt«very comfortable with the
.subJect perhaps over a period of t1me that 1nd1v1dua[1 would begin to
;—'deve1op similar attwtudes about the subJect Durahjg the 1n1t1a1
coach1ng sesswns, it m1ght be- benef1c1a1 to have the teacher who
.'expressed ‘the 1east comfort with the subJect do the observations

This may create a less thyeatening situation for that part1c1pant andv '

'thus u1timate1y make it a or& positwe experience




| | | _21'7“ ’
‘The reconmendatwn to 1nvo1ve teachers in the coachmg process 1s
‘a1so*’ supported by 1nterv1ew responses g1ven dur1ng the study A
cons1d%]e number of teachers beheved that hav1ng the opportumtyj”
' to obse:&/@ d1fferent ‘teachers us1ng ‘the: Expressways Program with their
student% wou]d increase their conf1dence about 1mp1ement1 ng part1cu1ar
strategwés or: act1v1t1es In add1t1on many of the teachers 1n group’
threegﬂﬂho professed being least comfortable w1th langyage arts c1ted

» the‘supp_ort of their colleagues as 'one of the few. fac_tors'w.mch

. contributed positively to their sense of comfort with the subject.

9_ ..

- For Preservice Teacher Education

The f1nd1ngs of th}’ study" perta1mng to fac‘cors which 1nf1uence
o
one ' sense of comfort w1th a subJect a]so hm 1mp11cat1ons for

preserv1ce teacher educatmn The teachers who w& very. comfortable

' w1th the teachma of 1anguage arts usua]]y attr1buted much of this'

sense of comfort to the1r personal 1nterest in the subJect and the
enjo‘yment it gave them’ ~ This tendency emphas1zes the need for teacher

R educatmn programs to involve prospectwe teachers in activities or
-—pro\]ects which w111 nurture such att1tudes | One possible way of

;accomphshmg th1s might be to orgamze group. projects where

i 1nd1v1dua]s who vary 1n the1r sense of comfort with a subJect workl
| cooperatwe]y Q‘Ir‘i“ add1t10n, perhaps methods courses shou1%not focus
str1ct1y on 1nstruct1ona1 strateg1es or how to. teach modern curricula.

If students were given num_ero_us opportumt1es within such courses to

observe the 1lessons of teachers _who“profess being very. comfortable

with, a subject, their. sense of comfort might be more Tikely to
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'inc'rease Even arrangmg for more c]ass debates or sennnars on the '

P

1nterest1ng facets of a subject area cou]d prove to be va]uab]e 1n"',

o y |
1ncreas1ng sense of comfort ey o ’

. For Further Research

The f1nd1ngs of th1s -study offer some d1rect1on for further 2

: research ' F\rst the resu'Its of the sense of comfort survey ~.

adm1n1 stered to 148 e]ementary c1assroom teachers showed that there. -

fwas a -much w1der range in the sense of comfort tzgteachers o

_ ,eXper1enced with soc1a1 stud1es, s_c1ence, music, phys.' v'd., hea]th

s and'*a‘rt than ‘was evidenced with language arts Rep]fcating '-th1's study

by us1ng d1fferent curr1cu1a shou]d reveal 1f spec1f1c 1mp1ementat1on~

E

concerns or curr1cu1ar adaptat}ons tend to be umque to part1cu'|ar |

Co subJect areas It wou]d also prov1de “the opportumty to. 1nc1ude 1n'

the study samp]e those teachers ~who place a subJect on the 'Ieast

comfortab]e pm nt on the cont1nuum, s$eth1ng wh1ch was not poss1b1e

| 1n this study . |
The c\amzatmn of the secondary sch001 usually d1ffers

s1gmf1cant1y from that of an e1ementary schoo] with respect to -

departnentahzatqon. “As a resu1t,~ secondar_y teachers generally tend :
. to"»specialiaev in certain-subject' aréas. It would be worthwhﬂe' to.

rephcate th1s study w1th teachers at this 1eve1 to determine if their:

sense of comfort w1th a subject 1nf1uences the1r 1mp1ementat1on_
concerns or curr1cu'|ar adaptat1ons ) ‘ i : 4
An ethnograpmc study cou]d be conducted with two or three

teachers to extend the data of this st'"‘y It would provide a-more

:218“""
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”-'ﬁ:deta11ed descr1pt1on of 1mp1ementat1on concerns, curr1cu1ar ‘

)

1_-adaptat1ons, and the sources under1y1ng these changes Such data

* shou]d be valuab]efio 1nd1v1duals respons1b1e for des1gn1ng curr1cu1a _
or. p1ann1ng in- serv1ce act1v1t1es -It wou]d a]so-prov1de a basis on

';wh1ch to d1scern the va]ue of d1fferent kinds of adaptat1ons

- These recommendat1ons are con51stent w1th the prem1se under1y1ng

’ 'th1s study that teachers are go1ng to adapt curr1cu1a 1n accordance
'w1th the1r teach1ng s1tuat1ons, and therefore, know]edge gained w1th‘.

" respect to such. changes wou]d be va1uab1e to those 1nvo1ved w1th

"nfac111tat1ng 1mp1ementat1on

Xy
s .
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| " APPENDIX B
o INTERVIEM SCHEDULE

Sense of Coﬁfort

1.(a) On the survey perta1n1ng to vour sense of comfort w1th the
teach1ng of various subjects, you indicated. that you feel more
comfortable with the teaching of language arts than you are with the
teaching of many other subjects. What do you think accounts for the
sense of comfort that you have with the teaching of 1anguage arts?

~ (GROUP ONE TEACHERS)

<

S

~arts? (GROUP TWO AND THREE TEACHERS)

1.(b) On the survey perta1n1ng to your sense of comfort. with the
teaching of various subjects, you indicated that you feel more

. comfortable: with the teaching of ... apd ... than you are with the
" teaching of many other subjects. What do you think accounts for the-

sense of comforti that you have with the teach1ng of ... and :..?

- (GROUP TWO AND THREE TEACHERS)

2. (a) Are there any’ add1t1ona1 factors which you' feeﬁ "have

contributed in some way to the sense of comfort that you fee1 with the

teaching of 1anguage arts?  (GROUP ONE TEACHERS)

Z.(b) Are there any additional factors which you feel have

- contributed in some way to the sense of comfort that you fee] w1th'the

teaching of\ ..and . "(GROUP TWG AND THREE TEACHERS?

3.(a) You ;Tso placed ... and ... on the m st comfortable point on
the continuum. Do you feel that the factors- hich you indicated were
responsible for your sense of comfort with fhe teaching of language
arts are the same fqptors which account for Your sense of comfort with
the teaching of ... and .?  (GROUP ONE TEA HERS) - :

3.(b) You also 1nd1cated that you fee1 re comfortable with the
teaching -of ' 1anguage arts than ... and ...{but less comfortabie with
the teaching of\ it than ... and ... . What\do you think accounts for
the sense of comfort tﬁat you have with the-<teaching of 1anguage

3.(c) Are there any’ addit1ona1 factors which you feel have
contributed in some way to tfe sense of ¢omfort that you feel with the -
teaching of'language arts? “(GROUP TWO AND THREE- TEACHERS)

4 You indicated that you feel less cgffortable with the teaching

of ... and ... than you are with' the teaChing of the other Subjects. .
What factors do you feel cause you to hake_this particular sense of
comfort with the teaching of these subjects? . ‘

. §§~:

29
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5. Are there any other reasons why you fee1 less comfortab]e with
- the teach1ng of- ... and . ‘ : :

LBy Do you think that your sense of comfort with the teachrng of -
any one of these subjects would change if you were teaching at a
different grade level in the elementary/schoo1 than you are present]y?

N
®

biuplenentation Concerns il

7. When you first learned that you would have to 1m1§ement'the

Expressways Program,' do you remember being at all- concern \ aboutfthe
proposed curriculum change? o - o :

8.(a) YES RESPONSE -~Can you recall any of ‘the spec1f1c concerns wh1ch
you had at’ ‘that time? vgh%?_

8.(b) NO RESPONSE--Can you recall any reasons wh1ch you fee]

accounted for the fact that you had no concerns about the p1anned 2

1mp1ementat1on of the. Expressways Program? )

9. (a) YES RESPONSE--As you. have cont1nued to work w1th the
Expressways Program  have your 1n1t1a1 concerns changed or add1tiona1
concerns. deve]oped? ' , . . o
- ,‘4} - .
&.(b) N0 RESPONSE--AS you have contin%ed to work w1th the Expressways
Program have any conce;-s deveoped?

you receive any kind of help with the L
“Expressways Program? Did this assistance help
1mp]ementatxon concerns. or make _the actua1

10.(a). YES RESPONSE--D1'
implementation of .the
. to alleviate yo
'imp]ementation 0

0. (b) ‘N RESPOQ\J’ ) \
_':1mp1eﬁentation of}_the Expressways Program? - , v
e as stance was in\ way responsible. faor you not having. any concerns
‘ _”'abﬁut‘the proposed.
EAN ‘_ the actua] imp1ementation of the Program any easier?

(‘ '-;I

L .'QJ YES RESPONSE--FS “there anything further that you feel cou]d .
Y hﬁ$% been 'dpne that might have alleviated your implemeptation concerns_-
or fac111tated the 1mp1ementat1on of the Expressways P gram? :

. gl (b) NO RESPONSE--IS there anything further that you feel cou1d have ‘
~ been done’ . .that might. have faC1litaxed the 1mp1ementatﬁon of the
ExpresSways Program’ BRI v : _ ] _

12.(a) YES . RESﬁoNSE--Do you feel that the concerns you' experienced]
prior tg’ the tmp]ementat1on of . the 'Expressways Program would be the -

mplementation of the Expressways Program, or that‘d_ E

same kind. of concerns thatiyou. might have 1f asked to impiement a new .

- curr1cu1um 1n any . subject area? (NO)--Can you 1nd1cate in what ways-

B you”thfnk they m1ght begdifferent? LT a
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12, (b) NO RESPONSE--You d1d not have any concerns prior . to the.

~ implementation of. the Expressways ‘Program. Dqﬁ@ou feel that this
‘would be true if you were asked to 1mp1ement .a new curriculum in any
subject area? - (NO)--Can you indicate what. concerns you think you.
might have if asked. §p 1?£1ement a curr1cu1um in another subject area?

13, Do you feelt that your sense of comfort with the teaching of a
subject area influences the. concerns you have when asked to implement

" a curricular innovation in that subJect area? - Can you explain why you
feel this to be true? . . o : '

General Questions

14, Ydu - have been us1ng the Expressways Program for : »
about.Nggar(s). Did you-find yourself making changes in the Program
'during this time period? Can you recal] any of those changes andoyour

reasons for mak1ng them?

15.°  The Expressways Program is. an 1ntegrated 1anguage arts. approach
"which attempts to developﬁétudents competence in listening, reading,
speaking, and writing erefore, - lessons are included to show the
interrelationships among .these four language strands. . Have.you found
it possible - to develop students' understanding of th1s
1nterre1at1onsh1paamong ‘the language stramds? In your experience w1th
the Expressways-Program do you feel that\ you have stressed.ﬂssrfr some

of the Tanguage strands more than the ers? Do you re any-
factors wh1ch 1nf1uenced you to make this a ation?

16. The - Expressways Program asks teachers to 1ntegrate the
curriculum in other-subJect areas with the lahguage arts curriculum.
Do. you think this is a reasonable expectation? Have you had to mod1fy
th1s aspect of the Program in any way7 '

17 In each unit of the ‘Expressways Program mater1als experiences;
“and ¢ learning activities in each language strand are re]ated to.a
theme. Do you- think the thematic approach is a good idea? Have you
found it necessary to make any changes. 1n this aspect of the Program7

18. The developers of. the Expressways Program p1anned the un1ts
with the idea that they would be taught consecutwe]y in order to
facilitate continuous _progress. Do you feel thisis.a reasonable
expectat1on7 Have you had to make any changes .in this format’

19..- 1In each unit of the Expressways Program there is a unit .
overview chart which outlines the various activities proposed for the

unit, indicates how the activities integrate the language strands, and -

notes the related workbook pages. Do you f1nq this chart to be a,
useful aid? ‘ \\\§\ - .

.20 (a) One of the core materials of\ the Expressways Program s the
student's workbook which includes a. variety of exercises. Some of the
exercises are 1ntendedw to be done independently, -others require
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" teacher d1rect1on, and st111 others may be used as a- fonn of S\
assessment. . Have you had to make ! changes in any aspect of the o :
' workboo%s7

'20.(b) The Expressways Program a)so makes available large- picture .
cards ‘intended for mot1vat1ng d1sqyss1ons Have you found it possible

to use these cards. in the manner suggested by the deve]opers? (GRADE y
ONE. TEACHERS) : : ) :

21. (a) Most of the units in the earlter Jleveis of the Expressways

Program provide  teachers with a variety of optional experiences, such

may be used t rich students' language backgrounds. Have you found
these suggest1on to be useful with:your students? (YES)--Did you
find it -necessary to change them in any way7 .~ (NO)-~Were thére any
particular reasons that you can recall as to why you decided not to
use these proposed ac*ﬁv1t1es? (GRADE ONE THO AND THREE TEACHERS) -

as independent a It1v1t1es ¥id experience extensions. These ativities

21.(b) In each unit of the Expressways Program there are opt1ona)
exper1encesaca)1ed ‘experience .extefgions which"are intended to enrich -
- students' language backgrounds. Have you ‘found . these . suggestions ‘to

~ ,be useful with your students? (YES)--Did you find it necessary to’
. change them in any way? (NO)--Were:'there any particular reasons that

- you can.recall as to why you de%rded_lLY,Aﬂf use these proposed
activities? (GRADE ‘FOUR AND FIVE: gHCHER AT a

.ta

The Expressways Program -m’k aya We.r
mater1a1s which teachers may use” H:thf:n.{ i

22. (a) One of these materials is ghe. nr' iHave you been: able to uggj
_ the novel with your students?: The develo ' of the Program suggest
some ideas for studying the novel: These indlude experienc sections,
follow-up activities, and a proposed time frame. Do you find these

" suggestions to be useful when studying the movel? Have you had' to

- mod1fy them in any way7 (GRADE THREE FOUR, AND FIVE TEACHERS)

22 (b) Another of the supp)ementary materia)s is the Sounding Board '
which includes suggestions for structured oral réading.  H ou been
able to use the Sounding Boards with your students? Did e ind it
- necessary to adapt these booklets in any way when using thi uﬁth yourw

-students? (GRADE FOUR AND FIVE TEACHERS) R S

22.(c) One of -these materia)s is the phonics workbook. Have you found
this workbook to' be useful with your students?  Did_you.find thatT%
“had to make any sorts of changes in th(s workbook? (GRADE ONE
AND THREE - TEACHERS) N
8 _
22, (d) The JExpressways Program a)so makgs available Read1n9 Corners,
. the Expres§van,- and Talk-a-Rounders for independent use with your
--..students. Do - yau find  these supplementary materfals. to be useful
~ teaching aids? - Have you found it necessary to make adaptations in any
,~"of these materlals? (GRADE ONE TEACHERS. _
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22 (e) The Expressways Program a]so -makes ava11ab1e Read1ng Corners-}
‘and  the Spelling Game - for deependent use with your “students. Have =
“you found it posS}ble t6 make .use of" either of these - supp]ementary»
materials?- Did you find it necessary. to make adaptat1ons in any of“ ‘

these mater1als7 (GRADE TWO TEACHERS)

22 (f) The Expressways Program a]so makes available the Spe111ng Gamet ;5”
for 1ndependent use with your students.. Do you find this game to be a -

-valuable teaching aid?- Have you had to mod1fy it in any way? (GRADE .
_ FHREE TEACHERS) o . S L

23 ;‘ what sort of grouping arrangements do you have when us1ng theh

Expressways Program? Do the ‘members in your group or groups rema1n o

the same throughout the year’ .Q

S 24 Jhe deve]opers of the Expressways Program suggest. that grade v
students complete...levels of the Program. Do you .feel this is a.'

reasonab]e expectat10n7 Have you had ‘to mod1fy this gu1de11ne in any

‘way? Have'.you - had to. make -any ‘adjustments in the -amount of time - ¢
" formally. scheduled for' the teaching of 1anguage arts to accomp11sh theﬂf[;
re]ated learning outcomes7 L . . S

L 'T“’"'af o 'ﬁeading'COMPO"eht - -f.f"J:V'?/:>$§\ |

2125 It s a major goa] of the Expressways Program to promote _
-students’ competence in reading.. Have you found it necessary to make

“adaptations in the proposed ‘objectives, content, ‘teaching strategies, - ‘

act1v1t1es,.methods of evaluation, or any other aspect of the read1ng
component of the Program’ R -

- 26. The Expressways Program asks that for every un1t teachers make 1f,w
- ava11ab]e to students books or other: read1ng materials related to the ,j.“

- theme: being ‘studied- Do you think th¥g is a reasonable expectat1op7
Have you had to mod1fy th1s aspect of the ogram in any way? = .u':

27. The Expressways Program recommends that students 1n1t1a11y
exper1ence a read1ng selection by read1ng it silently to deve]op their '

- comprehension. . Do you feel’this:is a valuable suggest1on7 Have vou_;,i'

had to make any changes in th1s 1dea7 . V*_

_ 28 The Expressways Program provides quest1ons to gu1de ‘the
1nterpretation of reading selections. Do you find these questions to
pe a .valuable teach1ng a1d7 Have ;ou found 1t necessary to adapt the
g1ven quest1ons7 _ .

29 Each unit of the Expressways Program g1ves attent1on to
strengthening ‘students' reading comprehension 1n1areas such as not1ng
- and reca111ng details, finding main idea, sequenc1ng eventsy
.recognizing cause: and effect relat1onsh1ps, making ‘inferences,
pred1ct1ng outcomes, sensing emot1ona1 react1ons,' or making -



© ‘judgements.- Can you recaTT haVing made any changes in the readingt
'J,comprehen51dn section of the Program’ S

';30 (a) It’ 1s a goa) of the - Expressways Program that students deve)op a.~.'

- -knowledge -of word recognition skills, such as phonics, word . structure,’-.

' the use of context clues, and. sight vocabularTy ‘Do you feel this is
a: reasonabTe expectation7 Have you had to make any- changes with -
vrespect to word recognition skills? Are. thére any. of these. methods
‘that you tend to emphasize? (GRADE ONE TWO, AND THREE TEACHERS)

. ,,knowledge of. word’ recognition skills, ‘such as phonics, word structure,s'

.. dictionary usage, and the use of context cues. Do you feel this is'a

, . reasonable expectation7 Have you had. to make any ‘changes ‘with respect

"~ to word recognitidn skills? Are there any of these methods that you'
. 'tend to empha51ze7 (GRADE ‘FOUR AND FIVE TEACHERS) '

31, (a) In each unit ‘a ‘number - of words are se)ected as core .

' '~30 (b) It s a goa) of the Expressways Program that students deveTop a>;.'“

:jvocabularly Have you “found ‘it necessary to make any changes in the

'e.vselected words or’ the .activities proposed. to deveTop recognition and*
) understanding of ‘these words7 (GRADE ONE, THO AND THREE TEACHERS)«PE

f'3T (b) In each unit there are some sections pertaining to the - o
-“vocabu]ar]y found: in the. reading selections. :Have you found it
necessary to ‘make any .changes. in. the . ‘emphasized words ‘or the.

')vract1v1ties proposed. to develop the recognition -and understanding ofiy"

o these words? (GRADE FOUR AND FIVE TEACHERS) . o

B 'hritingftompOnent‘f

o ' " EETE RN ' sy ' R
Y )' It is a goaT oﬁ the Expressways Program to deveiop students .
- competence in' writing. ‘Have you found it necessary "to hake . S
"“adaptations in the proposed objectives. suggested topics,: -teaching

the writing component of. the Program?

1>33 ’ The Expressways Program asks teachers, particuTarTy at- the f'"
- primary -level,- to have students :do- group comp051tions based “on their

strategies, activities, forms of’ evaTuation, or any. other aspect of.

| - personal experiences ‘Do you feel this is a valuable and feasible o

-+ technique ‘to use with students? Have you made any changes in this
1suggestion7 ‘-:" L S , ,

| Q(;;34.I ‘The Expressways Program aTso promotes individua) writing This"'(

s done through directed ‘activities where students tend to . write on S
. the same topic and use &' particular format and independent activitiesiﬁ =

where  students are’ given the opportunity ‘of deciding on-stheir own.

'H aspect of either of these approaches ﬁ3 individual writing?

. topics' and written format. (Have you found it necessary to- adapt any;),'

i( 35.. The Expressways Program suggests that teachers provide students;“«

"_:with the opportunity to share their written compositions with a group‘jf?
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or another 1nd1v1dual to’ promote group or. peer ed1t1ng Do you think
. this is a reasonable expectation’ Have you made c‘nanges 1n any aspect,

- of th1s strategy" =
‘ SC
| 36. Another goa] of the '-'xpressways Program ]S to deve1op std’dents ‘

competence in hstemng ‘Can- you recall” ma‘kfng any' changes in the

proposed objectives, suggested se1ect10ns, ‘teaching strateg1es, -
~ activities, forms of evaldatiop; or any other aspect of the hstemng -
- component of the Program” - . LRSS o o

&+

L gpjgﬁkﬁng’component L .

~37.0 1t 1s a]so a goal of the Expressways Program to deve1op ‘ ,
students competence in. speaking. ' Do you remember making -adaptationss ?__
~in.the - proposed obJectwes, suggested topics, teaching strategles, . /
-activities, forms of eva1uat10n,' or any other aspect of ‘the speakmg
component of the Program" L SN , ‘

38 : The Expressways Program asks that teachers 1nv01ve students An-
numerous group discussions. Do -you: think this is a reasonable: *m&
- expectation? . Have ‘you - had to make changes in any aspect of the

- suggested d1scuss1ons7 S 0%
: S ot " " Y “ ‘,‘. / A . : v.’ :/ ;f ..l.bt”.- {?t,‘
. o o , ‘i,' Ll T o 5,/' ﬂfh{" 1
TR e e o"ﬂ§Pﬁ11‘lﬂ£ Couponent' S "" -
. ‘ .. IR '.J LT ; " : Ceaal) L . e ,”& r

'
Py

o 390 The Expressways ?rogram 1nC‘|udes a/spe]hng cén'iponent wrth
spec1f1c word 1ists, . suggested act1v1t1es, possible.: v)?Srd -study
procedures, and gu1de11nes for . pretests. Have you fqpmd it necessary
to make changes. ¥n, ,any aspect of ‘the Spe’lhng comptﬁegt/’ (GRADE TWO
"AND THREE TEACHERS) ' R _

,,’a.: '_1“\\_ ' ',’.. . s no | B § &A. s }-?‘ .. .
i o . ASsés;sment‘ Coilponen;t ,,.-,f'-:"_; A
o v'w,r > . AN ) s : ‘ g .
e o . S8y ? o i g .
: 40 The deya?opers of the Expressways Program r)rov1de some . v

suggestgons. ‘for s assessing student ach1evement " Have? you found
yo,urse]af h1a.k1ng changes 4n any of these suggestwns? : _

MEXN e
b

e v.‘. At tshe end of each umt in the Expressways Program is a sectwn
ca].;ed Checking Aqhievement 1t out¥ineé the key tasks undertaken in
‘Xhe Gnit which "the 'teacher should assess in ‘'some manner. . Have 'ygu -
?éfound “this. .t be a -valuable auoddghen ‘attempting to detertmne 1f .
' t.udeﬂht,s have «tﬁastered particuwr sksms and concepts? R TS

P R RS ,



42. . End-of-Tevel avaﬂable fpr each Tevel, of’ ‘the:
v Expressways Program. Do~
- aid? " Have Yyou had to. adapt them 1n any way?

430 Certain pages of "the students workbooks are de51gnated om‘,may
- be"used as assessment’ pages. - Have: you used . any" of these page§

.assess if students have mastered particular: concé’pts or . skﬂis” Have‘;_.. '

you had to adapt- such ‘pages. 1n any way" .

el these, tests. are A va]ﬁ%b]e teaching-

<

44, (a) The. Expressways Program provides a Language Record Card Which ..

teachers are encouraged to use for noting their .personal observations :

of a. student' S growth in use .of his or her- experiences, ‘1istening,

',.reading, speaking, and writing. Do you-feel this €5 -a useful’ teaching ok

aid? - Have you had to make any. adaptations with respect.-to. the

Language Récord Card? (b) The -Expressways Program also suggests ’that,f‘

" teachers keep anecdotal. records which -fecus on:students' achievements. o

-in: language - development. Do -you think this is a reasonable, .

expectation? Have you had to modify this aspect of the Program in any 5

: .c'onc'ludin’g‘Questions' L

45, You have mentioned various changes that you have made 1n the
._Expressways Program as you have attempted to implement it -in- your:.
‘classroom situation:s Do you think. that the kinds of -adaptations which’
. you ‘made; in the Expressways Program would be the same kinds of -
e adaptations that you wou]d make in any new curriculum? IR S

46'. Do you fee] comfortab]e enough with the teaching of 1anguage

~arts that you feel you could teach the subJect without a prescribed
L curriculum such as the Expressways Program? '

This is the end of my questions However, if there is anything
that you have remembered about the factors contributng to your sense’
of comfort with:the teaching of the various subJects, _imp]ementatfon
~ concerns,” or other adaptations which you hmve made in the Expressways

' '..Program, I wou]d be happy to entertain those as uen '



Ty .-

4

APPENDIX c

QUESTIONNAIRE. FACTO S CONTRIBUTING TO TEACHERS' SENSE
- OF CMORT HITIj E TEACHING OF LANGUAGE ARTS e

.1‘-7

o v

The teachers 1n.ﬁﬁ1s study suggested a varlety of factors which

. /contrlfuted to their sense of comfort with -the teach1ng of 1anguage“
'rfarts% Those factors are 11sted be]ow ' .

Nhat ‘were ‘the maJor factors wh1ch you felt contr1buted to our

‘sense

order

of  comfort M1th the teaching of Tlanguage arts.  Please ran
a'minimum of one. "and*a maximum of f1ve factors. . :

fEducat1ona1 background (e g.s courses taken at col]ege or
univefsity <in' the" area of 1anguage arts, EngI1sh or the
teaching of read1ng) -

Organ1zed profess1onaT deve]opment in the area ‘of 1anguage arts -
at the prov1nc1a1 .district, or sChoo1 ]eve] o 4

Persona] enJoyment ‘derived from such aspects of language arts

" as read1ng or’ wr1t1ng

'ﬁPersonal exper1ences occurr1ng dur1ng ‘one's Tifetime (e.g.,’the
‘opportinity. to watch family members' progress in the area of
- ‘language “arts, personal development of language arts skills, or. -

past experiences that - re]ate directly to the theme of the
read1ng materia]) : _ .

Persona]]y 1n1t1ated profess1ona1 deve1opment (e. g " reading of

* professional: materials related to various aspects of language -

arts or persona] 1n1t1at1ve to deve]op one's, own language arts

"program)

. Personal mnterest in the subJect area of 1anguage arts (e g,

. the reading process, the grammatical aspects of a 1anguage, or
the p]ot and. character deve]opment of wr1tten se]ect1ons) )

‘Support or 1nsp1rat1on from other teachers in the area vof'
-language .arts : :

"Teach1ng exper1ence (e g , exposure to a varlety of curr1cu1a,

~grade . 1eve1s,jstudent abilities, pilot programs, and teach1ng‘

'»techn1ques aff111ated w1th 1anguage arts)

The accessib111ty of - supplementary 1anguage arts mater1a]s

~The amount of - accumu]ated time spent in eract1ng w1th or
: 1nstruct1ng students in the area of 1anguag ‘arts

3

(

'_ 237.~ RO



‘n

f-The amount of tlme and effort expended’ p]ann1ng for the S
3 teach1ng of 1anguage arts ‘ o "iﬂb- L :

‘¢j‘

- The ava11ab111ty of a currlculum that out11nes the progress1vefim
L deve]op@t of “the sk111s and‘ concepts 1nvo]ved in. ]anguage
- arts ¢ T o S : .

 The degree of - 1mpon¢ance attr1buted to a ch11d s success. in
Janguage arts (e.g., the far reachwng effect of such success{,

The extens1ve scope of the subgect area (e g , read1ng,
wr1t1ng, speak1ng, 11sten1ng,vspe111ng, and grammar)

The ease of d1agnos1ng students needs in 1anguage arts

a

o The interest level of the - read1ng mater1a1 aff111ated w1th the b
v 1anguage arts curr1cu1um ; _

The. or1g1na11ty “of 1nstruct1ona1 approaches' and ‘activitﬁes

V, afforded by 1anguage arts ’

' v:The p]easure der1ved from student ach1evement and - enthus1asm 1n7w
) 1anguage arts o S _

5T
. LI -~
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S .
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APPENDIX D

QUESTIONNAIRE‘ CONCERNS EXISTING PRIOR T0 THE IHPLEMENTATION
- ' OF THE EXPRESSHAYS PROGRAN o - :

| The teachers n thfs'study d1scussed:a var1ety:of'factors whjch
“caused them concern prior ‘to the implementation of the Express ays
Program Those factors appear in. the fo110w1ng list. - o

What factors caused A ou concern pr1or to the 1mp1ementat1on of

the Expressways Program? = Please. rank order a m1_mmum of: vone and ‘a
max1mum of f1ve factors. . - ' S : T
me no concerns . A L _,g,

The 1nsuff1c1ent amount of in-service prov1ded pr1or to the
1mp1ementat1on of the Expressways Program :

How I would actually 1mp1ement some . of the goa1s of the _
‘vareas or 1ntegrate the four language strands)

“Carry1ng out the who]e .group™ 1nstruct1ona1 approach proposed
by the Expressways Program » . r _

The degree ‘of change that. wou]d ex1st between the Expressways
Program and the program I had been. us1ng prev1ous1y

ph11osophy underlying the Expressways Program

Lack of familiarity - w1th the Expressways Program (i.e.;
’apprehen51on about the unknown)

- <

‘Spec1f1c aspects of the four 1anguage strands emphas1zed'1n the

- evaluation - materials, value of Jistening activities,

readab1]1ty of students books, dﬁ assistance prov1ded for the

teaching of spelling)

-‘G1v1ng up a prdgram that I 11ked and fe]t worked: very we11
the success they wou]d achieve w1th it
would require

239

Expressways Program (e.g., integrate the d1fferent SUbJeCt -

tThe degree of congruency that would occur between my persona]I‘
philosophy - about language arts and student 1earn1ng and the”

Expressways Program (e.g., vocabulary development, provision of

The way . students wou1d respond to the Expressways Program and_

The proposed 1mp1ementat1on of the Expressways Program caused_"

The amount of preparat1on and p1ann1ng the Expressways P ogram"“



~supplemented ‘to meet: d1str1ct and schoo1 deve]oped 1anguage-v3

*arts 1earn1ng outcomes . .. o

.-Poss1b]e teacher superv1s1on by adm1n1strat1on or personne1 '
appointed to ass1st W1th ‘the - 1mp1ementat1on of the Expressways,

Program Ce

The fact that there was- another change toube dea]t w1th in thez
. educat1ona1 system

. N
. o o Ve
' <
. ..
e .
@
- . ‘;«c . *
. IR .
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~
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»
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‘1The degreeﬂwo which the Expressways Program would have to bef:nt
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& g,
oussnommz ON CONCERNS, EXPERIENCED DURING 'EHE mqumnou
- OF THE. EXPRESSHAYS PROGRM

J

' The teachers in this" study d1scussed‘§ variety of factors wh1ch
caused.. them concern after they began working with the Expressways
~ Program Those factors appear 1n the;foﬁ]ow1ng 11st ' ..

- What factors caused x__ concern after you began working w1th the
Expressways Program? P]ease rank order a minimum of one and a max1mum
of five factors ‘ . :

The actual 1mp1ementat1on of the Expressways Program caused me'
no concerns. L _ - .

The evaluat1on component of “the Expressways ‘Program (e. g., the
Timited . provision of evaluation materials, the quality .of the

- end-of-level tes¥®, or the minimal guidance given as to how to
assess . student progress in the four 1anguage strands)

and. ‘particular phonetic . concepts, such as syllabication of

words, stressed syllables, or various speech sounds assoc1ated

'w1th certa1n vowe1 and consonant comb1nat1ons

(e.g., the teaching of consonants before blends, the téaching

of ru1es and:- exceptions in the same 1lesson, the -teaching of

long and short vowels together,ﬁbr the amount of - phon1cs taught
/in one Tesson) . _

The 11m1ted amount of phonlcs in the Expressways Program

The pace at. wh1ch one shou]d move through the var1ous 1eve1s of
the Expressways Program : v

The who]e group instructional approach proposed by the
Expressways . Program (e.g., its effectiveness in a c]a:Sroom
with a variety ~of ability 1eve1s, or its feas1b111ty d
“effectiveness in a- classroom with two grade 1eve1s or two or
more: formally def1ned needs graups)

by district office after the Expressways Program was _
1mp1emented .

A

-The heav emphas1sgg1ven to phon1cs in the Expressways Programh

The proposed sequent1a1 deve]opment of some phonet1c concepts

.The 1ack of organ1zed in-service and formal ass1stance prov1ded_ i
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'The absence of the opportun1ty to ta]k w1th or o%serve someone

‘whogshad either used the Expressways Program previously or\who

-was- also impTementing - the Program,. to - share concerns, to
discuss the effectiveness. of ;pargjcular  strategies, and to. -
‘learn of possible add1t1ons or om1ss ons that shou]d be made in .
the Program - _ : : R o

The - degree to wh1ch ‘the Expressways Program had to be o

- supplemented in part1cu1ar areas, such as grammar or language -

- usage,. re1nforcement activities for var1ous concepts, or
-~ further deveTopment of an idea

The amount and level of d1ff1cu1ty of new vocabu]ary found 1n.‘“
the Expressways Program _

- . The wr?tlng strand of the Expressways Program (e g%its v
limited provision of activities to develop students' writing
skills ort the feas1b111ty of itsv commencement_ in the early .
pr1mary grades) < T e T )
- The TeveT of d1ff1cu1ty of the Expressways Program (e 9o 1ts-..;
effect1veness with students of vary1ng ab111ty TeveTs) R ‘

If teachers in other schooTs or. d1str1cts were impTement1ng the
Expressways Program according to 1ts,under1y1ng phiTosophies_

"My ability to suCCessfuTTy impTementtoneﬁor-someIOf_the7four’
Tanguage strands‘- reading, writing;;speaking, and Tistening

' The ch01ce of themes for the d1fferent levels of the = .
Expressways - Program (e g., the1r degree of abstract1on and
5;mean1ngfu1ness) ‘ .

;o
. The difference between the Expressways Program and the. Tanguage

arts Tearning outcomes des1gned at the schoo] or d1str1ct Tevel o

‘The read1ng strand of the Expressways Program (e.g., the
- limited prov1S1on “for reading for enjoyment or . the difficu]ty
‘ invoTved in. f1nd1ng reading. materia]s to compTement the themes) '

”ff'The actua] vaTue in éhang1ng'to~’he Expressways Program 1

*iThe avaiTabiT1ty of core materiaTs such as- the student s
workbooks ‘ . :

'Students Tack of preparation for coping with the activities: '
from the 11stening strand bf the Expressways Program ‘

The instructiona] quaTity of the student 3 workbooks (e R
“their level of d1ff1cu1ty or the format suggested for. answer1ng 2
questions) : , _ : “
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'“_zl ga' Paréhtal react1on “to the expectat1ons and methodo1og1es -
-suggested by - the Expressways Program - . a -

~before one was comfortable with- the Expressways Program

V@

The p0551b111ty of be1ng superv1sed by adm1n1strat1ve personnelfl

%
3



APPENDIX F

| ,mi-:“: KINDS OF ADAPTATIONS WADE
€ EXPRESSHAYS PROGRAM

PRV

© L , _ v |
_ The ‘téachers in this study exp1a1ned various kinds of adaptat1ons

" they have made in the Expressways Program..  Those k1nds of adaptat1on§_
are, categor1zed in the 115t wh1ch f0u1ows. '

How freggentlz do you fee1 you have made the fo]10w1ng k1nds of

' 'nadaptat1ons in the Exprestays Program?™ Please check only one answer .

for each kind of adaptation.  If a particular kind of adaptation does
“.not apply to -the -levels of the Expressways Progrmn that you have
_taught p]ease ‘check- not app11cab1g _

. RIS
Al |

1 o |
te 1 | o
0 N ,E;' 23 33
. S .. < R g 1=
T T T o - BB IR -3
* ADAPTATIONS IN THE UNDERLYING GOALS OF ‘- "ﬁ 1yl 8 é~ e
mmssmwmtm——— < e | 8] <2
1: Stressed one or some of&the four RS
language - strands  (e.g,; 11sten1ng, readlng,' .

2
¥
‘kﬁ
7
-

A%
X

speak1ng,_and wr1t1ng) . ”rf’f?

k

2. . Treated . each of the - language strands !
as separate ‘components - -without conschpusly - '
stress1ng the 1nterre1at19nship gr ’

Vvhterdependgncy among them

G

; 'l : 3%
3.. Did not - consc1ous1y tegrate the : A

',curr1cu1um in other areas h the Ianguage S A
arts’ curriculum ' R .

5’( .

4. Attempted to- 1ntegrate. some  subject |
‘areas but not others w1*; the 1anguage arts

:,y 1

5. Integrated ot.;ﬁ' subJect areas with
the 1anguage artgg by app1y1ng Tanguage |
skills im those sfibject 'areas rather than| -
vby using cunnon -themes 1n the content o ’

6. AdJusted the amount of time spent on a
part1cu1ar unit according to’ its- relevancy . L ok
and interest to the students - R MR I

n ﬁf j’ . 264



& . > “ |.mg -
2l o> =% 2 @
=2 | 8|25
SN 2 o §
. - 7] ‘ 0 )
CT A g ug' S| B w
.- . = =] = | 2
7. "Combined‘someIUnits_ A ‘
’8;~' Gave minimal attention< to the o N
development of the tipulated;Jtheme for | . ) ~
each un1t : o : o - B n :
. 9:’: Mod1f1ed the themes in different units | - s
(e.g., expanded or reduced the scope of.the | . : o
theme, arranged actual or verbal A .
-experiences to he]p students relate tothi i
themes) . ; | o
10. Changed the suggested order of the N
presentation of units within the levels of
- the Expressways Program
. Changed the order of activitiesg’ﬂ
a un1t . . o . -
. . . ] '?'ﬁ 4 > (:? “ f}i iy 1 -
12 Borrowed activities 'or:'materia¥g “From e
-;succeeding units in .order - to fUVﬂher " 45;°” S ’
deve]op skills. or concepts ;'” -h N ’j" Pl vl ey
( s . - N Q\\ .
13. Planned for the teach1ng of 7 ugits S At
" without referring:*to the\ Un1t dVbrV1ew S A
Charts o _ , L . . 1 Mo
18, Mod1f1ed - the sqggested whoTe group” | IR T :
“instructional - approach '(e.g.,. .used more |- S
than one level _simultaneously,™ ‘used “a D IR RN '
1anguage arts curr1cu1um other -thah the : o i i
Expressways Program with. some students, |- - N
individualized the 1anguage arts curriculum | - - N I £ :
for each student) CoL T S e Ty o
15. Made no prov1s1on for ~needs group1ng'A R S [
w1thin the classroom sett1ng o - N IS :
T, 16. Ma1nta1ned the same’ membersh1p inthe| | | ¥ =l
.’needs_groups throughout the year . : ‘ Cfme o T '
N | L o | .Luz} kY
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_ . r e
e _ 3
= S | g 2=
2| 8l g 2|8
17, Changed the = particular -levels ‘or = | | : |
 number-of levels proposed to be comp]eted S R
by edch- e]ementary grade 1eve1 _— NN
18, Emphas1zed ~d1fferent 1eve1& of the
Expressways Program (e.g., spent more time
‘on level one than other Tevels) B
ﬁ‘19. Borrowed from . t1me scheduled to teach' SN 7"d; S

other sibjects:. to do instruction 1in B pg\
- .Tanguage arts: R T ¢ -

20. Gave d1str1ct or SChOO]J objectives
- priority. over the obJect1ves and the
»;.content in the Expressways Program '

P

}‘ADAPTATIONS'IN'TﬁEvkEADIﬁG CONPONENT 0F
THE EXPRESSWAYS PROGRAM ,

e S L

1. Gave minimal attention to providing|
students with- extra reading mate(ﬁaIS
‘re]ated to each un1t theme -

o 2. Ass1gned the task of finding extra| ,
ading materials -related to each theme to _ o

someone else (e.g., librarian, students)

,3.v'.Substitdted"readingi'materials for the.
books ~suggested ' for: students to read .

related to the various themes (e.g., wrote |
‘my own books, made ‘classroom books, used
stor1es from. old 'basal reading series,

: found other related books )

"4. Rep]aced ‘some stor1es in- the students
1DOOks with other stor1es ’

5; Spenta more t1me -1ntroducing a ,story~

than is proposed



"f experienced

S ;‘"'_,A.b..dv .

6. - Arranged - for -

. students’' 1n1t1a1
exposure to a se]ectlon to be  in- an ora]
" format fe.g., . I ‘réad.. more capable
students read. d1df*partnered reading,
.shared the : read1ng -of the selection as a

“class) ___\*\U‘/,.K v

7. Adapted the - idea,  for. same students,
‘that ~ all . reading  selections ‘Jshould, be
1n1t1a]1y by . reading: them
_.silently (e.g., put stories on tape' -read
to or with these students, used partnered
reading) . : _

o8 Attempted to . read ,se]ect1ons ora]]y

§ 9. Stressed ora]

after students had read them s11ent1y

readJng more than is

suggested (e.g., the students ‘read- stories.

\'\

111 Mod1f1ed quest1ons prov1ded to gu1de B

12, Deve1oped a11 of my own quest1ons to !
guide - the 1nterpretat1on of a“ read1ng E
. selection L s . KR

_ 13. Requ1red more’ wr1tten as opposed to 5
1., oral responses for canprehenswon quest1onsv '

on tape, or pract}sed stor1es to “read
a1oud) R .

10 Increased the amount of t1me suggested
-for. students to read or to be. read 'to for
enJoyment ‘ .

- interpregfation . 6f the reading
select1ons (e.g.,
de1eted or reworded)

.
g,

thaﬁ proposed :

14, Changed the sqggested t1me for using :
questions.-to guide the interpretation of a|
selection (e.g., do- all the questions at|

the end of a selection instead- of
throughout it or v1ce versa)

1 .,

{Atmost Always |

|occasionanty | e

| Aimost Never . |

A

" |Net Applfcable .

supp]emented, s1mp11f1e%‘




- events, . mak pit ,
effect, index -usage,- -table of contents, |

20

° .
RIS

15. Prov1ded additional stories - or’

activities to ° reinforce readin
comprehension - or . study skills ?e g.,
recalling.. details, main . idea, "sequencing
inferences, - <cause and.

etc.)

©16. Omittd§ reading ’“comprehehsionﬁ,
‘ act1v1t1e$"suggested_.in the ' teacher's:
sourcebook - : o L

7. Pr1or1t1zed word " attack skiT]sieand'

made correspond1ng usage - of related

- activities (e. g., *stressed context clues, |

~downplayed phon1cs, emphas1zed» dictionary
usage) B SR R o

18: Changed words. selected as core.

vocabulary - or suggested to be emphas1zed',""

(e.q., add1t1ons or, de1et1ons)" -

_19 Prov1ded supp]ementary act1v1t1es . to

re1nforce students' . recognition and
‘ erstand1ng of . vocabulary (e.g., cloze
: ex rcises, - or additional sentences or .
stor1es using. the vocabu1ary)

- 200 Employed strategies for developing |.
- students' recognition and understand1ng of

. -voeabulary - not’ reconmended by the
Expressways Program (e.g., - word . lists
flash cards, 'teaching words in iso]at1on,

~ writing out and study1ng spec1f&; nmanings o

"_for words)

21 Varied the time suggested 27 ] introduce
.discuss vocabulary {e.g., worked on

co]ors before “numbers, discussed vocabu]ary
before read1ng & se1ect1on)

. ~

& |
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) -[5..‘ Adapted ‘group strafegy” for writing | . |
(e.g., did less group compositions, changed | - - |

95_;ass1gnments or very small groUp projects) -
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*ADAPTATIONS IN THE‘HRITING'COMPONENT oF

AhbstAhm&S‘_ ‘

"~

.Occasi"ma11y\ B R

Almsst Never

1. Supp1emented “the wr1ting component'
(e.g., ~used  personal- ideas, providéd
- add1t1ona1 or more meaningful. topics, d1d
- -more_ group -stories, -included schoo]

;
[

- digjilict obJectlves) e o 9

v2;” Rep]aced the approach to wr1t1ng wh1ch'_
is" used 9n . the. Expressways Program w1th"

“another app%oach

:.3.31 Var1edﬂ the ‘emphas15 ggr suggested
© writing: obJect1ves {e.q., stEEssed grammar

related . concepts, emphasized creat1v1ty,,7

.focused ma1n1y on paragraph1

b, Changed the .proposedv time for ,
. introduction of certain writing objectives.
(e.g., began writing. stories: before
suggested, started printing eartier)

- “group compositions . to ‘individual

/e - _

. 6. Limited ' the amount of 'time where ’

- students were allowed cnmp]ete 1ndependence
in choosing a written format and

correspondwng tqp1c <;/

7. Increasedg’t& “time for ‘dlscuss1ng
written ass1gnments in advance .of ' their

.completion (e.q. , brainstorming)

G-

T



- gompositions -
“compositions -
~ individually,
‘according to
‘combined effort.  of teacher and "class to

1. . Supplemented or
selections

. ;(a

“methodologies

. 5.  Used
. different.
. comprehension) .

-Ysed alternative approaehes to the
suggested peer. or group editﬁhg of written
(e.g., teachep™) checked
or worked with students

students . did self-editing
~defined criteria, used

edit teacher's notes or comp051tions or
anonymous student work) :

ADAPTATIONS IN THE LISTENINé COMPONENT OF
THE EXPRESSWAYS PROGRAN IR _

' replaced.
“(e.g.,  used ‘“quality"

literature, drew from personal collection

~of stories, set‘up'iistening centers)

2. Expanded 1istening obJectives (e.q.,

included work on listening to directions or
vspeC1fic instructions) ~ .

suggested teaching oy
- (e.g., broke  long
into sections, wused ‘additional

3.. ‘Varied

pictures,

. ‘added follow-up questions that were:dp be
- answered -

in a written format, did aii
questioning at the end of the selection)

' 4, Omitted 1isten1ng activ1ties

activities for a

311stenin9¢
(e-g-’ : read.lng

purpose

‘;‘e\. .
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Yistening:

'anpénﬂ&7vf

Occasionally |

Anost Never | @

|Not Appricapte | -

. . ¥
o
T ‘.K )

stofies .




%

" ADAPTATIONS IN THE SPEAKING COMPONENT OF -

1. Supplemented the = speaking component

with add1t1ona] activities (e.g., show and.

tell, ‘speeches, . oral- book:y reports, news

shar1ng t1me, more ~dramatizdtion, .stressed:

speak1ng in comp]ete sentences) :

t; 2. . Mod1f1ed the proposed format for group :
discussions (e.g., used the whole class |

instead” of small groups, lead the

discussions for the children, omitted the |

- jdea of having a recorder, limited
discussion time

3. Changed the proposedjltobics for
discussions ”

4, Reduced the suggested number of ordffh

act1v1t1es

ADA?TATféNé IN THE EVALUATION COMPONENT OF

1. Included more written assessment than |,
is suggested or provided in-the‘Expressways.

Brogram. (e.g., did tests after each unit,

Arranged for assessment before reporting.
sessions, included quizzes throughout the |

units)

2. Made minimal use , of the "Chegking

“Achievement" sections at the. end of each.
unit: or the actual Expressways Program when

'deveToping forms of aSSessment o ¢

3. Gave more attention to the evaluatwn

of the reading and writing language strands_'

than the listening and speaTng strands

4. D1sregarded suggested se of “1anguage

. record cards" for each student at the back

of the teacher S sourcebook
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. record of marks on assessments, ‘checked off

B Expressways Program with another program or

‘ S2s2

»
AhmstA]wqys R

Almost Never )
Not Applicable

Occasiorﬁliy<

5
<

5. Kept Pess anecdotal records of
~students' language achievements »:than: is
: suggested by 'the Expressways Progp&m (e.q.,
made a mental note of weaknesses, used

mastery of obsect1ves, made occas1ona1 note
in p]an book) ‘ . - |

6. Adapted the end- of Jevel tests-(e:g.,a,

- “omitted  sections, added: questions on

,emphas1zed areas, changed suggested values,-b I R 1

medified the format or quest1on1ng\ : S e
strateg1es) - 2 ) L

[ D1d not adm1n1ster end of -1evel tests

8. Used workbook pqges des1gnated for [
assessment  for a different purpose (e.g., i\
used- for review," re1nforcement or

diagnostic purposes) o o o .
. ADAPTATIONS IN THE SPELLING'COHPONENT oF e ’ : S

o 1
1. Rep1aced the spe111ng component of the

supplemented- another program ‘With the words’ ',:v ' ﬁ
from the EXpressways Program : : N

2. Supp1emented the Expressways spe41ing L
““lists with other words (e.g., CRT words, |
holiday words, and special words, such as |
months, days of the week, etc.) ' L

3. Adapted proposed 1nstructiona4 s S Y. .
approaches (e.g., ~varied the number or N :
- particular combination$ of words introduced { :
simul taneously, - modified pretest/posttest- R ' B S
-fcmat) S - o . 1. : Lo T

4. 0m1tted activities provided to
re1nforce the spe111ng of suggested words




e fac111tate comp]etlon of workbook pages L

€
™~

5.~ Supplemented -activities provided.. to |

, re1nforce the spelling of suggested” words

(e.g., developed activities-pr games, chose

:exercises from other source

ADAPTATIONS IN THE com: IMTERIALS OF THE A4

PROGRAM

,szupeﬁ uom(soox B

LI fn my c]assroom I use “the student s
workbooks : L :

2. 'Changed the ' ‘proposed " instructional
approach .(e.g., used. teacher-directed
~_activities as independent pages or worked
7~ with students on- -pages proposed to be done

independently) o

3. Modified the workbook pages  in some |

. way (e.g., required sentence responses
instead of one-word responses, or
simplified the directions)

4. Provided ° supplementary activities to

5« - SKipped pages temporarily and did them
at a later time when. students were more
~comfortable with the g1ven skill or concept
b
6. Made use’ of on1y certa1n 1evels of the
Expresswaxs student' s workbooks

]

| Al.most Aways | _

Frequently . - -

_ A]{mstNever 1

ot poplicable | %

7. Omitted certain act1u1t1es in 'the '

student's workbooks

-V




L ‘ADAPTATIONS ’n THE SUPP-EHENTARY AET!VITIES L

7 5. Se]ected 6nJy optton&] ‘ experiences “fl"
.7 intended for wholé ¢lass” use or adapted.
- act1v1t1es to this format : ,

TN oo

PICTURE CARDS
1.A In my classroom I use the picture
cards.. S _ ~.¢%g;,v

B . X

1'12;“ Supp1emented or rep]aced tHe p1cture |

~cards with qgfown pigtures

~"3.-' D1d ]ets stOry compos1t1ons ng .."4'
reference §§£1ctur cards than 1s preposed _

1n the Expr ways rogram

3 4
% T
INDEPENDENT ACTIVITIES OR EXPERIENCE

EXTENSIONS .~ B ,.Q'. =

i
)3:‘{ * P

15 In" 'my c]assroom
; exper1ences S , K- SO

e

2. Used opt1ona1 eXper1ences w1th on]y i

certain students - (el g , students w1th
superior abtl1ty) p& v

¢
x"?

-,3; Deve]oped my wWn ‘ectivjtﬁeguffoﬁi"}f )
enr1chment . s e e

B

4. Selected 6n1y . obtional eXberrenées;'f 3
~intended to be completed individually.ar 1n AR

pairs or adapted act1vit1es to thxs format

]

¥

or d1rect1ons of opt1ona1 activities

';7,' Used optiona1 experiences only at

particular times (e g+ . 'beginning. of - the. {IDRE
_ year,: ' before hoﬂidays or - specia? days, at :

the end of units)
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r

‘Ahﬁstjtwer;ht

AmnstAhags

* [Frequently

Occasionally | il

; Pbtﬁppﬁé&ﬁé_

< .

I ouse optionaT: o

A ';‘ﬁ.‘t . P . - . N P .
i P e -
[ s o s ’ . . : '

6. Mod1f1ed the'ebJect1ve,.scope, topic, '*:f'




o~

_area)

PHONICS HORKBOOKS

1. In my c1assroom I ‘used the phon1cs

“wotkbook

‘!"’

2. Used it with on]y part1cu1ar students

(e.g., those need1ng re1nforcement 1n th1s
. N |

OW] phon1cs act1v1t1es or

3. - Developed my

. used act1v1t1es from other sources .

NOVEL

4,  Changed' the .1ntended purpose of “the

- superior students 7

~ presentatipn
students, put it on tape, read a chapter |

_completing the nove]

4

phonics workbook (e.g., ‘used for homework

assignmepts, used as a form of eva]uat1on,_

used mater1als but changed obJect1ves)

sounolue'adhnn

1.. In my c]assroom I use the 'Sounding

Board..

2. Used 1t Aas an 1ndependent act1v1ty for

1. Innmy e1as§rooh 1 use the novel..

2. Modified the suggested. form ‘of
(e.g.s read it to the

per day, d1d partnered read1ng)

3. Extended the t1me frame proposed for

.3
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‘4.  Adapted the quesf1ons or follow-up| -
activities suggested to accompany the studyv
1of the nove] _
”READING CORNERS
1 In my c]assroom I use the Read1ng :
\\vﬂx//Corners ‘ ‘ : . _ i
2. Modified the suggested form of ' BRREEN N 8

presentation (e.g., read the books to them,
introduced only -one book at a time, did|
paired reading, arranged a periodic
exchpnge of -the books) S

3. Deve]oped prOJects to correspond to

the Reading Corners .

| SPELLING ‘GAME

1. In my c]assroom 1 use the Spelling
. Game. . ‘ _

'A

‘i‘z; Modified the. proposed word 11sts for'

- the Spe]11ng Game
| EXPRESSVAN

1. Inmy c1assroom I use the
Expressvan S

‘2. Adapted the: ‘intended use of ‘the
‘Expressvan (e.g., categorized words and
used it like a d1ct1onary) : '

TA_LK-A-RQUNDERJ

1. In my classroom I use the Ta]k-A-
-Rounders... S




" APPENDIX G

QUESTIONNAIRE‘ REASONS FOR ADAPTING THE
: o EXPRESSHAYS PROGRAM :

g

The teachers in th1s study gave a var1ety of reasons for adapt1ng
the Expressways Program. Those -reasons appear in the following 11st

what were your reasons for adaptmghthe Expresswa_ys Program7
P]ease rank order a m1n1mum of one and a max1mum of five items.

’Ava11ab111ty of 1nstruct1ona1 materials (e.q., additional
reading materials related to the themes, a class set of
materials to be shaiﬂ by ‘several c]assrooms) :

ut teach1ng (e g., effect1ve teach1ng
ar integration, assessment ‘of students'

Personal beliefs.
strategies,  curri
progress)

ivities to . ensure mastery :of skills. or

e obJect1wes (e.g., supplemented certain-
ecessary repetition of act1v1t1es, v

Mties) _ :

Insufficiency .of  a
_ concepts;qut]ined in
“activities, omitted
prov1ded fo]]ow up acti

- The ~ 1ncongruency of different aspects of the Expressways
Program with students' ‘abilities or established needs (e.g.,
unsuitable -length for a reading selection, reading Tevel" “was
too advanced, d1rect1ons were far too comp11cated) S,

' Incons1stenc1es between d1str1ct or school 1anguage art program _
and the Expressways Program (e.g., differences in obJect1ves or o~
in the emphasis on 1anguage strands) S g

The influence of strateg1es, act1v1t1es, or programs that were
used or worked well in the past

The degree of interest or enjoyment created by different
aspects of the Expressways Program or the relevancy of such -
“aspects. to the students (e.g., changed topics to ones that
‘interest students, stressed themes students 11ked added
quest1ons re1evant to students) .

The desire. to faci]1tate d1fferent aspects of the teach1ng
process (e.g., ‘easier to combine themes, quicker to check - off
mastery of obJect1ves than do1ng anecdotal reports) :

Instructional g?bup1ng arrangement (e g , two grades in one
'c]assroom class size, defined groups w1th1n one grade level)

- 257



. 258
@ee11ng pressed to complete the language arts curr1cu1um w1th1n
“the a]lotted 1nstruct1ona1 ‘time - :

The need for feedback on- “students’ progress (e g ,' needed'
concrete asses t for report1ng ‘sessions, accountable - to
~ administration for students progress) ' f [T

w

- Availability f._preparat1ona1v ‘time or "the amount of time
required to prepare certain aspects of the-Expressways Program
(e.g., - there #as not time to find extra reading, lnater1afs,.
1ndependent activities took. too. 1ong to prepare) .
Physical des1gn of 1nstruct1ona1 materials (e.g.; size, -

durab111ty) ) o

Persona] sense of comfort with or preference for - d1fﬁerent
@spects of the Expressways Program. (e.g., did not feel.
comfortable teaching phonics, did not - 11ke group stor1es, -
preferred obJect1ve evaluat1on over subjective eva]uat1on)

Perceived- value of various aspects of the Expressways Program
(e.g., assessment pages in workbook were too teacher-directed,
‘ ch11dren gained nothing firom certa1n act1v1t1es)

'Persona1 awareness .of all' the materials deve]oped to be used as
part of the Expressways Program) *

‘;Schedu11ng c1rcumstances (e.g., different teachers taught the
same students, or definite times were scheduled for spec1f1c
subjects) . _

. L 4
4
=)

i ' , & ,
»Children'S'personal feelings (e.g., confidence, shyness ego) -

Personal fam111ar1ty with partlcu1ar methodo]ogies or
approaches suggested by the Expressways Program

Advice of personne] who “had. worked w1th Expressways prior to my
attempted implementation (e.g., teachers who' had piloted the:
Program or teachers who' "had begun the Program at an ear1ier
grade level) ,

Expectat1ons of sueceed1ng grade'leveTS (e.q., knew‘they'wou1d
have to do it. in the next grade, it was good preparation for
future obJect1ves)

= Phys1ca1 sett1ng (e. g., open c]assroom area, no space for
independent activities)

3

Established curricula in’other‘subjeEt{areas"



APPENDIX H o

RESULTS OF QUESTIONNAIRE ON\KINDS OF ADAPTATIONS MADE

IN THE EXPRESSWAYS PROGRAM .

" GR. 1--GROUP ONE (n?TS)
_ GR. 2--GROUP- THO (n=15)
."GR,'3—5GROUP,THREE (q=6)

L

‘ADAPTAEIONS IN THE UNDERLYING GOALS,
OF THE EXPRESSWAYS PROGRAM

1. Stressed one or some of the

four language strands (e.g., .
- listening, reading, speaking, and
wr1t1ng) 3

2. Treated each- of the language

strands as separate components

without consc1ous1y stressing the
1nterre1at1onsh1p or interdependency

among” them

‘3. 'Did not conscigusly integrate
the curriculum in other areas with
the language arts curriculum

4. Attempted to. integrate some
subject areas but not others with
the language artg

5. vIntegrated other subject areas,

with the language arts by applying
tanguage skills in  those -subject
areas rather than by using common
themes in the content‘

6. AdJusted the amount of time
spent on a particular unit according
“to its relevancy and interest to the
students -
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. . reduced the scope

*7. Combined some units

. “GR.

Gve minimal. attention to the
development of the st1pu1ated theme

for each un1t

9. Mod1f1ed - the _themes in
~different units (e.g., expanded or
,f the = theme,
arranged actual verbal
experiences to help - students relate
to the themes) < . v

>0 .
10. .Changed,the suggested. order of
the presentation of units within the
. levels of the Expressways Program

11. Changed the order of act1v1t1es

~.wWithin a unit

12. Borrowed  activities = or°

. materials- from succeeding units in .
.o order to further develop skills or.
"1 concepts

~;v13 Planned  for the teaching of
units .without referring to the Unit

Overview. Charts ¥

14. Modified . the suggested whole

group“'instruct1onal approach (e.g. ,

used - more than one level

- simultaneously, used a language arts
curriculum -other than the
Expressways Program with some
students,  individualized = the
language arts -curriculum - for .each
student) :

GR.

GR.

GR.

.GR..

-GR.

GR. 3

...
w R —

[FS NN Ry

T GR.M:
GR..2

- .
W -

W=
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