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The - main purpose of this stuﬂy' was to 1dentify»

ABSTRACT T~ L

L4

factors -associated with non-completioﬁhof the Extended
Care Nursing- Certifitate Program, A setondary purpose

. was_-to , identify factors which facilitated completion of

indiv1dual coureeB within the program.

The data ‘were, collected by nmiléd questionnalre
from 70 respondente who' had. been enrolled in- the pro--
‘gram between May 1980 and June 1982, - but who did not

continue registratlon in.the" program.

The following is a summary of the major flndlngs--

All respondents ‘were female between .the age
‘of 25 and 60 years of age. . The mediah age’
was ' 42 years.  Three-fourths. were .Alberta .
- residents with one-fourth 1living w1th1n the .
. immgdiate Edmonton area. Ten percent had a -
. bhccalaureate education. I v T

'Three—fourths (76%) had chlldren under the-.ﬂ
age of 18 11v1ng in the home. [Of these,.3L%.-

ad no other adults ‘residing in the house-

hold. T average number of" residents per:‘?

household was 2.54, although'.it varied: from
no additional members to 7 others resldlng in
the same: household .

The " majority ’(65%) of ‘respondents were .
.. employed on. a full-time basis outside the.
" home: . Most (78%) worked 'in ‘direct ‘patient
care roles-in Extended Care fac111t1es (48%) E

'Reglstratlon in ‘the program . was. ‘the flrst, B
learning experiencé. attempted in many. years .
‘'by '20%. Although the mdjority (52%) intended’

to complete the .entire. program, 41% were

uncertain whlle' 7% - had no ' intention of"

completlon.

For:37%,-the dec1sxon to enroll was ‘a per-

"SOnal .decision.’ 'Fellow' health care workers

and. ~ fellow - "learners .were ~ a . supportive

f,lnsplratlon for-32% while family members were
prOV1ders of support to 19%. - :

'Thé- major' reason for _reglsterlng in. the'

program _was the desire to - pr0V1de better

" " care. A large’ number (77%) were 1nfluencedﬂ

>
2'.1‘" -
Rl - 4
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: s . v . . .
by the fact.that they had an opportunity to
continue employment while taking a course.

“The maj rity of respondents felt that the

course escriptions were accurate, the course
content - was Jinteresting and the amount of -
material covered wasg reasonable. -That_the

10.

11.

lz.

13.°

_course .content consisted .of mostly new

materlaquﬁiyvexpressed by 22%. :Almost two-
thirds (66%) felt-: that there was gome mnew
materiai while 12% felt that there was little

or no uew material.  Slightly ‘more than half .

occasslonelly experienced . dlfficulty ¢« in

understanding courbe materlals.,

. icl‘ R

The majorlty felt - that course(s)_. were
relevant to thelr job. ’ L . e

. The two major program related concerns were:’
‘completing the course(s) in the time frame

glven and completlng asslgnments.. o

Also causing concern or worry to some respon—.
dents were. factors related’ to-'study methods
or habits, delay in-shipment of materials and -
a551gnments, - -and obtalnlng cllents or
completing client assignments.

Respondents were generally satlsf ed _w1th\

‘informatlon recelved from college pe sonnel.

'Respondents generally recelved 11ttle support

from . others during the duration . of the

[course Forty-eight percent ‘had no 1nter-
~act10n wlth other students. :

Most respondents preferred ‘to ¥ commence
courses in the fall. A total of 51% indicat-

-ed 1ntent .to continue in- the’program. R

[

ot
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'~ CHAPTER 1

THE PROBLEM

Introduction - S . ‘ o o \\

!

The 'Extended Car-e Nurs'ing‘ Certificate ,Prégram

. -

lat Grant MacEwan COmmun:Lty College ,i?" a distance:

7/

learm.ng program de31gned to prov:Lde reglstered ‘nurses

Wlth spec1a11zed eXpertlse for worklng w1th the aged

and disabled. : The :program 1s'one year 1n-length for

students reglstered ‘in full tlme study. 'A' éertificate

Ay

bfourpy\ea’r --perlod.-. ", The majorlty of learners to date-.

h'aVe .be'en. par't time reglstrants.- - Instructlon 1n, all

.courses 1s achleVed through the- use of prlnt materlals

and telephone commun'lcatlon. . fIn tWo ~courses "an

‘optlonal worksh0p 1s scheduled and both courses ~have

supplementary audlo—v1sual materlal avallable to the."

i

student,. upon..‘ request.,:‘" C

[N

Course and Program retentlon is: a‘ oonce'rn--“-
jshared by all educators._. hale (1982) 1mp11es t‘hat the' -

problem may even be more serlous'l.n hJ.gher d:.stance'-_‘

educatlon settlngs._, 'Ifhé 1dent1f1catlon of factors"

. contrlbutlng to the non—completlon of- courses,-' and the‘-

T VI

‘can also be achleved through part time study w1th1n a -

5 3 e ettty W TS S
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NG

lack of registration in subsequent c0urses,‘.ie the

rnItIal—step—1n—the—plann1ng—for—the—fesolutxonmofwthe

_drop-out problem. - S . e

A general overview of ’reglatrants in the’

-

Extended Care Nursing Certificate'Program; revealed two
: 9 o

l P

groups of students- those who completed one or more_

courses 1n the program and were, contlnulng reglstratlon

1n subsequent courses- a secpnd group who reglstered in

-

at least one cours% but were not contlnulng 1nr the

program. In thls 1atter category were 1nd1v1duals who.u

£l

W1thdrew before completlonl of a course,L others @whov_yf

dldn t complete and were not heard from, v»as well as’,,'?f" ‘

thoae who succ%ssfully completed one or more coursesu J

.

S,

..

Thls thesis descrlbes those students who were
- ,....

enrolled in Extended Care Nur51ng Certhlcate Program\'

9
COurses between May,-1980 and June, 1982 but who d1d

.
Y

not contlnue reglstratlon 1n the program. o FactorsQ

whlch 'contrlbuted 'to:_ both the completlon «and

. P .

non—completlon .of-,courées 'during.ﬁthls perlode"are_

1dent1f1ed A .': .

.
e



) UG o ug ey
S o Ca P
Statement of the Problem ) e &
. ' I ool

.‘Thef major purpose_*dfT

1dent1fy factors assoc1a

Extended Care Nur51

purpose ‘was, the 1dent1f1cat10n of facﬁors whlch made a

d with

ng.'

; <

'nonj%ompietion of‘the‘

. " -
ertlflcate Program. ) A.related

Fust

sxgnlflcant contrlbutlon to the completlon of courses

in, thls program. 1‘

-The major

objectlves of

1dent1fy the’ follow1n9"

'_1.‘ Major + reasons

learnlng courses.

-

~

f2, : Varlables contrlbutlng to W1thdrawal.

3. Demographlc characterlstlcs of the drop out.

satlsfled or dlssatlsfled %

(IRd

".g . ' / . - ® - -
. Significahce of the Study ., .

¢ s

-2

s [
i -

‘thd' study were .to

'fo'p' Wfthdgawai 4 from distance

R (r‘
&

® -

i
l

4. ;:Components pf the program w1th”wh1ch students were

.

. of ~ thé- students'’ reasons for

I . .
Kriowledge
——_ . Ce 3
per51stence ih - the . program,
¢ .

dlscontlnuatlon, facllltates a better understandlng of

"or - reasons - for -

the student 8 néeds and whether they have been met.

) ﬁTh - study

1dent1f1es*
.

-

‘1mportant ‘character—

‘istics of the learners who dld not contlnue in.

C e . L
AR KT LT e St L

[t
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”

the program} Acqu181tlon of such information.

-

facriitates;—the—mdeve10pment——of——counternactrve' or

supportlve measures and can 1mprove future programmlng

It is acknowledged' that the method of

dellvery may not be . sultable for all who enrolled. . The
study attempts to 1dent1fy factors related to the

deliyery mode~wh1ch'contr1buted to drop—out.

Deflnltlon of Terms Lo o B , S

\\'~\

‘\..\ {’
The follow1ng deflnltlons were selected ‘for

terms.that wereAused,throughout.the study..

Distance learnlng " - refers to cdrrespoﬁdence

_study ut111z1ng prlmarlly prlnt matérlals, but may

be supglemented by audlo or visual technologles:

A
and worﬂshops. B

. . 4'\;. . - r'; . \
- Drop-out ' - -not registered in a program- course o
for at least ‘one year. LT : SN '

.

. Evidence of commencement - completion of ‘at
— —— - ‘ - 3

least one assignment.
| ) \0A|

, Immediate Edmonton area

the City of;»Equnténi
:-and a radius of 40 kilometers.
A .

Non-starter-;fl is a student who registered 'in a

T - -
R

o

=

USRI
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N

_course, received materials, but did not -complete .
At TEEEE o T

any assignmentss
Stay-ins - those who register in a ccourse at,

\

least yearly.

‘Tutor - is ' the ‘individual who fulfills ‘the:,

inétructiOhgl role in distance learning either
" through written qr'telephone‘communication.: ’

[} .
. 1
)

Delimitations.f‘.

' 3 i
[

‘ 1. Thévs mple includes only a épecific groqp'of
T L o - :
/ -7 ’students within  the Extended Care Nursing

Cer ificafe  Program_ - those ‘registered’

' beZ&genf(May; '1980 and Juhe, ’1992~. but who
e

~have 'nét'-continned~‘registfationivin the
- 'program.,

B .
]

2. The study addfésses'on%y factors which can be
\.*influenced“by~theiCoilege, the stident, .and
. "the student's family or. significant others.

MY

.

e ek s an T
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'GHAPTER ‘II': - -

: affectlng partlclpatlon‘ in. learning' actiVities are

'REVIEW OF THE LITERATURE ~

,

‘This ‘review of the literature focuses on

<

h group of- adult 1earners who are no longer contlnulng 1nf

“*_a program they commenced.u . Flrst ther llterature

5

assoc1ated Wlth the adult learner was considered.-”The

- components of thls part have been ldentlfled “as. the .

characterlstlcs of the adult learner, general laws of

"

-learnlng;' changes ln adult years, 4basic~ heeds,' and

educatlonal needs. . Human;*'and._»personal.. factors

[

dlscussed next. ; The' thlrd sectlon focuses _on 'the"
»'partlcular needs of the addlt learner at a dlstance"and
. the reasons for:non—contlnuatlon-ln,dlstance_learnlng

- programs.

two areas consideredfto be basic to the"studying of a_

i :&;‘Q:T(}ar‘(bﬁ\lh-:”' ERvE

PIEw



¢ . ' THE ADULT LEARNER .. ..

hgharacteristics of the Adult Learner,

lhselfebirected_ L B ’“,: . EE

"-;?he - major' assumptlon “of ”andragogy'

\dlscussed by Malcolm Knowles (1979) is that’ as a person;"

: matures, ~his- self concept moves from i', state .of'

'dependence to ca state of 1ncre531ng self—dlrected.

advancement. Those who enter -a profes31onal sChool or-

commence a career are already 1dent1f1ed w1th the adult

-

;role and have -a; deep psychologlcal need to be percelved

as self dlrectlng.u should the adult not be aliowed to

.

be - tself dlrectlng,‘ resentment and res1stance' w111
prevail"and'interfere_w1th;learn1n§.

e . h e C .
. L M . e

LN Authorltles agree that self—dlrected learnlng

L

.'is"”a necessary feature of adult ,educatlon. B FDewey.

\

‘1denth1ed self dlrectlon 1n educatlon as :'the true."

,;~growth qu. 1ndiv1duals (Burns, } 1980 p._ ;a4f;

:Whltehead (1964) reafflrmed thls vlew when he stated

.that v"the purpose of educatlon 18 .to ~st1mu1ate and -

‘i‘

gulde thelr self development“.(p.; ).ii-Rogers.(1960) .

\states;'"P have come to feel that the oﬁlv jearhingt'

whlch signlflcantlyl 1nfluences behavxor is fself—

descovered, self—aﬁproprlated“ (p' 153)

.t
-



The learner, hdwever,‘needsfthe opportunity

to—learn—the—sk&lls oﬂ—sel£~dlrectlon_iBurns._JQBO)

.Intentlonal structurlng of lnltlal learnlng experlences‘

'to a591st the learner acqulre ‘the-'skllls +of seLf -

dlrectlon, has been termed front end loadlng (Burns,

{

1986). ,.‘ To’ ‘acqulre i self dlrectlon, ,the' learner {ﬂ o
_1n1t1ally ‘should 'have structured and5 superv1sed

experlences in learnlng independently (Knowles, 1974),;f

.‘I

;"j.: The role of the instructor is to prOVlde the"
necessary support ln the tran51tlon from dependence to ;

"1ndependence. The 1nstrpctor serves as ‘a fac1l1tator S

v

of self dlrected 1earn1ng (Rogers,' IIGO) . Burns .

-concludes that operat;onallzing front—end 1oa31ng w1ll'

[

reduce learner frustratlon,, 1ncrease learner self—s

confldence ‘and w1ll prov1de posrt1Ve relnforcement

i

. necessary in shaping the self dlrected;behaV1or.¢

~
[l . . . - ~

Past Experience .- .. - T .

~

L

i

- matures he' -ac ulresga reserv01r of knowledge from hls S
q .

many past experlences..'New learnlng should be bulltiw'a

s
t

upon these unlque experlences.'.{ Thls emphasxzes the ff'

PRI

'5need for 1nd1v1dualrzed learnlng . If llfe experlencesfj'

[y

_are 1gnored or devalued,,the adult takes 1t personally:f'

‘'

and feels\rejected as. a person (Knowles, 19%9)

L. 5 -

. B N ..i ."_ .
. The second assumptlon 1s. that as a. person ,‘w _—

WISCIETIN FONOLIPPR TS
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l»Onp theg; other hand~ prior"' ie ng. can

lnterfere—w1th—present—léarnlng. rWhen new- matertal is—
31mllar to prev1qnsly learned materlal the -prevmous
learnlng may ;mpedetnew@learnlng. The learner must go?f

-through a process.of .unlearning before new-material can *

q : .’.
.be mastered.

' Occupational Orientation. -~ . . ' .

- a, 0

. . . ‘ s ., . -~
: "u"The thlrd assumption of andragogy is that

»’ -

’blologlcal development 1s complete and the adult is

motlyatedw to “1earn ~tasks related to occupatlonal Or

soc1al roles.ft Adults are ready- to:. lear “the’ th1ngs<'
S

they need to know and learnlng experlences should - Sy

co;nc1de thh 'thelr learnlng needs (Knowles, '1975)

~Stages- of pedagOglcal~ educatlon ‘eg determlned by .

brologrcal development. ”andf,:socral Jandlljacademlc -4

e

pressures to prepare for future roles. ’ In contrast,

Brlggs (1982) _reports ’that "adults become ready to

1earn as the.roles wh1ch they were beglnnlng ‘tov fulflll

+ “

+

-required them to do so (p 19) Matchlng the learnlng

~
K ”

experience to the ~adult‘ learner-s percelved need

L.

-

1mp11eg< that Tpnactical experlence ”ehould»:precede'

"
- 4 7

&
“Acourse—workr(Brlggs, 1982)

’\.

- - o . . [

W oD . - : L. [ S
- N R . L S e N .

A}i{_.~.}j Itblsﬂlmportant that 1nd1v1dual dlfferences

VT v B
- B &, . 3

n*;amoﬁg;students.be,rpcoghlzed._ Not only w1ll students

H
1
(
ol
1Y
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have dlfferent past experlences and 1nterests, but they

o

w111 also 1earn atwvarylng rates.

10

—problem-Centéred—Orientation—

L)
. v

The. final assumptionn of’ -andragogy _is,.that

adults’ have .a problem ceﬁtered orlentatlon toWard-

learning' and, 'deSLre llmmedlate‘ appllcatlon of thlngs

»

;learned. tImmedlate appllcatlon is cruCLal to retentlon

off,materlal learned.y Adult \learners‘ need thef

*opportunlty to have learnlng sequenced as folIows:

fleld _ experlence, . theory,_- practical ' applidatiOnl

ﬁ(Brlggs, 1982) " - '
Thefbaduit-'iearnerv'learns and . retains new

'}materlal better 1f the mater1al is percelved as. belng

T

ifj_meanlngful.; Meanlngfulness is usually achleved when a.!

.
L g

‘relatlonshlp can be shown between prev10us Iearnlng,‘_

h{and the goals/rand ‘dbjectlves of -the new learnlng

.x,‘

experrence,'or when the practlcal appllcatlon can be

‘”demonstrated The learner should be encouraged to plan

,hls own educatlonal act1v1t1es, whlle the teacher takes

¢

@-the role of resource person and fa0111tator.

. B T . - Qe .
SN : - . o . . - .. '

The Laws of Learning

 An‘ understanding of = adult ‘learning  is

‘.‘fac_ilitated' by a review of_“ Ibas‘ic_ :psycho_logical ‘ -l-a’ws

*



“which affect all learning. Some of the first Laws of

Learning which included the' laws of' Similarity, -

Contrast, Contiguity and Frequency, were formulated by

s

.

Aristotle.

He believed that an object was more likely to

be: remembered if it was 31m11ar to the one recalled in
contrast "to the. one recalled, Jor along 51de the one
recalled,-  He aIso ?believed that when experiences
-frequently occur together, the recall of one is likely

-

ito stlmulate the recall of another (Hergenhahn, 1976).

Later Thorndike*formnlatedithree major laws:

"feffeot, exercise and readiness: In his work after 1930

T,,he also 1nc1uded belonglngness as a cop ept. ,Secondary-

g concepts formulated by Thorndike 1ncluded multiplet

-

response, set or _attltude, prepotency of elements,

response by analogy and assoc1at1ve Shlftlng.

e

: 'Law Of Effect

Thorndike -as'”reportedn,by Hergenhahn 3(1976)

:stated that' a response followed hy a satisz1ng state,“

of affalrs ‘'was strengthened" (p.r74). eThe-lmplioation

. is that ,the learnertbwho experiences’ sueceSS ~and . "

personal satisfaction'from.a learning activity.willibe‘

motivated to ‘continue and is likely to enroll in more



courses. It is important that studenta experience some

measure of success as they work through new .concepts.

Y

Equally important is that the learning experience be an

12

enjoyable one because pe0ple tend to accept and repeat
: 3 . E p .

R

pleasant happenings.

Descrlbed by Hergenhahn (1976) "is another
related Thorndlke concept called spread of effect. Not'

only._does the rewarded response - have an increased
probability of = recurring, ‘but so do . responses .

 §

“surrounding the rewarded response have an increased

—

probability of recurrlng. . The closer the response is

O\

to the-rewarded one, the more likely ‘it is to occur.

Law Of Exercise

Hergenhahn (1976) further .reports ' that

DL . °
3

although Thorndlke reVLSed his orlglnal law of exercise

in which he .stated that repetition strengthened a

connection, "Thorndlke stillk maintained that . practice

led to mlnor 1mprovement and that lack of practlce 1ed

§
3

to sllght.forgettlng f,(p‘ 72)

“..Law Of Readiness : ‘! . o : ,' .
. Thorndike- believed that . the learner must be
ready or prepared to commence a learurng experlence. The

"learner must have a mlnd "set" toward the learnlng

& . -



experience. Adult learners, however, usually enter ‘a

learning 'éxperience only after they bhave\Qinternally,

formulated such a °~ state of preparedness.

13

Belongingness

Thorndike believed that the. forming of
connections required more than contiguity. He found

thataéubjects and words that belonged together, were

"more readily remembered. - Thus, learning situations

could be structured to influeéde what is learned and

retained.

Secondary Thorndike:ConceEts

-

Multiple responses refers to mans nature to

try another réSpbnse if“dne d?es not work. Thorndike

< ya

bglieved that every ‘learner'Vbrought to the 'learning

situation his total 'background.‘ Thus,’ individual
differences -in ‘learning can- be partly explained by

these different backgrounds. Thorndike further

recognized that \Uhumans - respond . selectively to

environmental eléments and that. responses to an

‘unfamiliar situation aré determined by the extent of

o

similarity to a previous situation. Learning can also
occur through association shifting. Transfer occurs
from one stimulus to another:' This  is done by

gradually introducing the new ‘Stimulus_-within.‘the
- framework of the original stimulus.

-



Change in Adult:Years_‘:'|.. LT T w';:ﬂd'_"

Power—Load—-Margin -Theory '\?”

. )

.‘-Howard .aMcClusky (1979) . developed e'

[y

concept of 1oad power,=margrn., He. deflned 1oad as

.the demands made on a person, either by himSelf or‘by

society : Power 1ncludes all the resources - one' has,

‘.;nelndlng-abilrt;es,jp051tlon and posse551ons.. Margln
is-the power'ayailable to a person bver'and oeyond that]u‘
-:requlred to handle the load IThns, only when Ehe powerli
ﬁ‘lS greater than the lOad ls the person llkély “to.- be.~
.”able' to ‘undertake learnrng act1v1t1es successfully.y,;‘u'
.McC1usky‘"holds that by reallgnlng and transvalu1ng the.'ﬂy‘

,relatlonshlp of load to power, the later years may 1n .

'fact be a perlod of progre551ve growth"~(p; 156)

critical Eveénts.

- McClusky belleves‘ that some' of the- mostf

~
'

meanlngful learnlng can. ‘occur when one ls confronted

'w;th alcrltlcal event. gThe tlme prlpr to; ‘in between,

. or followingfﬂcritidal"eVents 'iSlrdefined ”aslfthe”

T

."crltlcal ‘ period“.“»';véhanges "in marltal ' status,
employment 7lo'ss'kofy,j‘ob,‘ death:of loved ones’ are all’

examples "of - critical _events. ?hese major' llfe

P N

transitions and the"departure of children[thus‘creat;ng-

I



i

an empty nest syndrome, can all be examples of crltlcal

' events whlch can motlvate adult learnlng. (Holt, 1982) '

&
o~

- 15 :“

Commitment
LA ' ) : o e
There are_ two components of the déflnltlon of

Lo

commitment. McClusky w(l979) states that "one fis‘
intentional attachment;and the other a responsibility.'

unique ‘to adulthood as . its Object"' (p. - 159$;""

.

Commltment is non-exmstent in chlldhood but beglns to

appear in- a: dmffused manner in the. adolescent.< As thef_,;

.

years progress commltments become more blndlng unt;l"
‘finallf'.in adulthood theypfa e ‘completely.;brndlng,iglai"
Work; family, aging. parents are ‘examples of -binding"

oblidations;‘ e With ~increasing .age there ' 1is

{

J .. o . .

disengagement of some commitments’ but }‘Qiincrea'sev'in-'v'~

others. .

The‘resistance to'onange and to_learning.of_if“

~

"new things, characteristic ‘of the- adult could be a

resnit’; of the inability to relinquish. jbasic

commltments. f: Educational leaves. with* pay,_~family'

expense allowance and flex1ble schedullng are ways in

N

whlch soClety.oould free the adult from some of.those“"

I

‘commitments and allow return to learning.:



' Time Perception

Time:;isﬂ7perceived “differently ‘with ‘the

16

'flntelllgence with age. V Mcclusky (1979) reports that N

}ba51s of repeatable empirlcal data. _TheSe:samé"cross~‘h

~present a plcture of gradual decllne follow1ng a peak

: progre851on of adult years) At about age thlrty, the

young adult becomes aware that tlme 1s not unllmlted

'Whether the adult lS behlnd on schedule,for ahead of
Aschedule w1th respect to llfe eXpectatlons, may affect

'the w1111ngness to pursue a program of learnlng.f

;.The'AbiIitylro‘Learn‘(intelligence)“

Cross sectlonallj_studles 5,of . 1ntelllgence9

1

ln the mld—twentles.; Longltudlnal studies on the otheri*

P

Phand con51stently do not support the decllne »in

- Lorge noted that there was not a decllne in the power

_"to reac " but a "decllne 1n the speed of the reactlon,l

ui.; _uMcClusEydh(l§79)”’states'"that.'a*'declineffin-

'5(inteiligence in'adult ye: rsibanzbe\challengedpon"the.

Do + K .

-sectlonal studles when repeated some’ years 1ater havekpf
'demonstrated an 1ncrease 1n the educatlonal level of

the populatlon, ndlcatlng that the general env1ronment :

was 1ndeed. more educatlve. f It 1s known that older

e

e 'persons ~have,¢less formal educatlon. Thesev cross'
' / - - S ‘ oo

~ .
| -



o : . . . ' )

sectional studies could reflect a .decliné in the amount .

of education rather‘than in the ability to‘learn.

: s

17

Basic Hierarchy of Needs o —

¢ [

— . J

Maslow,-‘lg?O)_ihas: identified seven ,basic
‘human needs, arrangedlin‘hierarchical form. They are:
aesthetfc needs
de51re to know and understand o ;a i
self*actuallzat;onv
esteem | B ' ﬂ‘{ , o RN
love and belongang | |

safety

phys1ologica1'u

Such a heirarchical arrangement "is  effective -

o

.

jﬁr'demonstratiﬂg‘ two underlying assumptions.. ~One is

" that man has inner core inclinations "or tendencies

'whlch can be reallzed shaped or'supreSSed by-environe‘.

*ment,eculture, learnlng and other factors.’ However;'

‘

'thls 1nner core 1s dynamlc in nature because in splte
'Jof opposlng forces, man possesses the fundamental urge‘lg‘

to-.grow, ‘to better hlmself to move,vtoward self-

g actuallzatlon.'*” The;‘fsecond assumptlon of o the

*hlerarchlcal ladderlls that 1ower level needs must be‘

'suff1c1ently satlsfled before lthe .1nd1v1dual bano :

'qfunctlon at hlgher levels. Thejsignificant'iﬁplicationV.

-

/



"

for eductors 1s that learnlng can not take place unless~

lower level needs are met first.

7

-

18

Accordlng to both Maslow and Boshler, man's

.behav1or is motlvated by both growth and deflclency

'needs (Ceschl—Smlth 8: Waldron, 1983). Phy51ologlcal

k def1c1ency motlvated behav1or. . On the ‘other, hand,“

o

safety[ and love requlrements are all 1nstlgators of °

'self esteem. and self—fulflllment are 'aschiated with

growth motlvated behavmor.

N

Hierarchy of Educational Needs

'"'"f"; Based ‘on MCClusky's'Power—Load—Margin theory, -

“Main’ (1979) descrlbed a h1erarchy of educatlonal needs

'Eself-sufficient; L He, may see his educatlon 'as'
contributing toward his health 1eisure 'time_ and
personal relatlonshlps.- Part of the coplng mechanlsm_

(Flgure 1) ‘The’ flrst block denotes coplng needs.' Manv

seeks an educatlon 1n1t1a11y to become economlcally

'1nyolves the 1se1ect10n of hou51ng and maklng, legal

~ decisions. e e 17' L A

el L 4 _ S | IR
. x : b T “/

Once the coplng needs are satlsfled man has a

’reser001r of unexpressed talents, '"whlch. 1f properlx

ycultlvated could be actlvated to enrlch one S 11v1ng

'(Maln,'1979, p. 26) The contrlbutlve rieed’ reflects

1

Yy



RNER

man's desire to be of service to others. He wants to

share . the knowledge and”experienbe,aécumulatéd..

[

This is.followed by the-desire,tO“inflﬁenée,

to effect changéﬁ"Mén's\gltihaté'edgqatidnal.goal_is

.

transcendence. At this level, he’ feels a sehse.aof’

fulfillment. wHé can,"i}vé with[méaning,ggénerods;yuand;*u

unselfishly" (Main, 1979, p. 26). - .. -

' 5 7 n
TRANSCENDENCF \
| | %NELUENAEf :
; r;;chwnfshfiyE~  -
i'”?"?R?SSIYE “
 -¢6PIN§f;.

FIGURE -
. HIERARCHY OF EDUCATION®L NEEDS
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_HUMAN AND PERSONAL FACTORS AFFECTING. PARTICIPATION

7Motives for Learning. S o S ;

20

.

Enqulry. 1nto the motives' for study among

adult learners was undertaken as early' as 1933 by
' Joseph Den21l Hoy of the Unlver51ty of Blrmlngham.

Hoy 8 part1c1pants were adult evenlng students. Forty

'three percentd‘stated that thelr .main :reason 'for,.
attendlng was the de51re for knowledge,'educatlon andd'j

. general'merovementuﬁ Thlrty one percent attended for" 5
examinatlon . purposes 5;0r" bu51ness ’ reasons.lf'JﬁTheg,:ﬂl'”
"renalnlng .categorles fscorlng'}idéyéand- 1ess;~&éfe=ff."
y interest ln study, usefulness, for lelsure'andisoc1al"
}reaSons. Hoy 's flndlngs correlated closely w1th thosefﬂ‘”

. of the .Johnstone and Rlvera study done_ some thirtyﬂ.‘

years Later in Amerlca.i Other early studles 1denti£igda‘w3 -

.,slngular reasons for« adult part1c1patlon' (Courtney,.

. 1981)%

- Typologiés of Learnéfs'§‘LL;

Cyrll -Houle “in 1961 :reported -colleétive-”'

\

R 'reasons fOr part1c1patlon and grouped them 1nto threef‘
| typologles. ) The flrSt tYPOlOQY, 'the_ goal orlented""‘"

: 1.earn,er, enters‘an educatlonal experlence w:.th clear""'



cut goals and}'objectives,"andf“directs 'the' learning

act1v1ty t0ward a partlcular 1nterestf or need. - The

21

‘ act1v1ty orlented learner,. flnds meanlng "n the

learnlng act1v1ty and may take a varlety Qf courses'

whlch have no connectlon w1th each other.' The 1éarn1ng;~

o

‘aCtLVLty‘-perldeS' a'.soC1al relatlonshlp fo thlS“

.blearner.~_,The thind .typolOgy;. the 1earn1ng orlented"'

wgroup! seek learnlng for: 1ts own sake.

slgnlflcant -in_ Houle s flndlngs'-islfthat-

-

part1c1pants :experlenced mOst':'f'}the motlvatlonalJ

elements but dlffered 1n the degree to whlch any onew

eIement predomlnated ' Houle S typology has surV1ved

the tests of Sheffleld Burgess, and Boshler (Courtney,:

198!) Although these subsequent researChers have

ldentlfled orlglnal and <un1que grouplngs, none7~has'

dlsputed Houle s typology. To the. reader, sxmllarltlesj

.,

are 1ndeed ev1dent.

¥

~, L
s N :

‘Change as a Motivating-Agent

N

Aslanlan ;and Brlcknell (Waniéwiéz; 1982)
found that elghty three percent of ~ adult ‘1earners-

returned because of some major change 1A thelr llves.”'

Only séventeen percent partlcrpated in learnlng for 1ts

own“lsaker -,Forty—slx ,percent of-'the sample -studledV

Lt . o .‘4 ' e /_‘1_1/

expressed career, reéelated” needs;-as thelr reason' forn4

¢ e | L h . . ~

L . R i A . . A e



-seeklng learnlng 3 ThlS data c01nc1des w1th Wan1ew1cz s

study of the‘ part tlme learner in Ontarlo. ; Houle_,

- . ‘

(1980) belleves that profeSSLOnals enrolled in .
contlnu;ng; educatlon. areﬂ-:usually ' 1nterested inh
4HadVancin§ their'preéent.job‘and have a narrower;range"

_of lnterests than non—profe551onals. ‘Sovie as reported

by Houle (1980) stated that in- a study of 237 ‘staff .

nursesfg'he ,1dent;f1ed ‘e;ght ha31c Orrentatlons of ., . .-

‘nurses ‘whic¢h lead toltheir‘partieipation in_continuingf

educationg'ffhe orientations identified were:

..1) .h“h%arning; )
fhé)ﬂkb perSQnai goals~t
3) 1 fprofeseional;goal e
. ~"}‘v)*.:.i'.occgp:ational goal )
5) -sooietal,goal ';; zf_f' : R e
6):‘ * goal fuﬁfillmenﬁ' o ,
7) "personal soc1ab111ty ) il;“:uiuiﬁ,ﬁ_dl_lli
'BYL ffprofe%51onal 5001ab11rty o |

Bev1s as reported by Houle (1980) showed “that nurses

w1th ‘a domlnant serv1ce pomponent were more llkely to

a hd

engage 1n contlnulng educatlon, than those who held

L IR
:hother,role.conceptlons (p. 148).;\

o



Age'as'a'Motivating'Factor
\ : . ST .

'

: Lev1nson (1978) and Hav1ghurst (1952)-;both

o

23

'Aoccupatlonal advancement.

'subdiv1ded the adult learner 1nto age categorles. .They,

¢

found that reasons for parn1c1pat10n varied among the;.n

dlfferent age groups but a reed generally that adult‘

- learners were occupatlon orlented and persued learnlng_j’

because of a neéd to acqu1re credentlals whlch in turn

P

could mean ‘career‘ advancement ‘and greater -flnan01al

returns. Houle and Boshler both agreed ‘that age was a

e
. major determlnant of ‘reasons for part1c1patlon. ‘Adults

f who were occupatlon orlented part1c1pated as a means of

-’ u

ﬁ;meetlng both growth and def1c1ency needs.“ Nearly all'

ithad lldeflcaency _ ln* .'educatlonal‘ e credentlals.<'

_Part1c1patloh 1n educatlon was percelved to be a way ‘to

_1'bu11d knowledge and' Skllls,. thereby fac111tat1ngf..

3 : . PO

supportive Servides - T > R

vlncreas1ngly more accesslble to the adult learner 1nd

}Canada. ' The mere avallablllty' of programs w111 not.xi

necessarlly meet the learnlng needs of ‘our populatlon.'

x

.:' * LR \
- ST - .]

1

Posﬂ seéondary edubatlon '1.is"f ’becoming .

To prov1de' ptlmum condrtlons for learnlng, adult.



o educators must be cognlzant of the need for effectlve

24

“supportlve serv1ces whlch Haywood (1977) belleves can, -
be accomplushed through effectlve-counselllng services.\ h‘
lHaywood reports that 1n a’ study of adults enrolled 1n,

contlnulng educatlon credlt courses, at Pennsylvanlal-

'State UnlverSLty, the most de81red counselllng services

were of an educatlonal ‘admlnlstratlve nature such as -

-aSsistance_‘with‘jcareer-plans; - . The . findings were

fconfirﬁed by_Geisler‘and‘Thrush'whorconductedta similar

Loty on uadult 'Woﬁen- attendlng the University'“ofg

ruﬁﬂh ;ﬂsin, and Mackay who conducted "a study on maturedf-*

'female students at Unlver51ty of Madlson. Both studles

~jf0und~that personal matters, f1nanc1al cpunselling,ﬂand

L

"study.. skills assistance;;Were“of.lesser concern to the

"Jadult learner}

4
¢

Adult learners generally lack self-confldencej

N\

s\

in thelr ablllty to learn.-}f They have' unreallstlc_“"”

-.v"'

”expectatlons for thelr progress and can be faced w1thﬂ:;

Ladditlonal' obstacles _such as.t 1nsuff1cient study-

'ASRiIls, ‘time ”pressures; fear"qf_ fallure,_ scheduling;'

fproblems,x 1solat10n, from‘ one's peers,-”and - personal

{

"Lfdproblems reLated. to famlly' roles (Haywood,: 1977, p..

~

e

»course<selectmon;7requlrements-of the Lnstltutlon and,j

S P
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37);. Others feel thex are too old to learn, or because

oL

R expectatlons and standards.

- 25

_of thelr__pastujfallureL__lack__confldence rn‘ their:
abllrtlesr~iHaywood (1977)-further reports that studies

‘by‘Fayi(1964)Wand Kublen (1963), found'that the older

learners ekperienced' more;_emotional stress than did
younger students, because Of their  lack of

) self—confidence;

‘With“?the _many pressures at hand, optimum
.learning can occur only if neceSSary-atudent supportive

'services are provided.

~

'

In a study of returnlng women students done‘ ‘
by Gutmann, Greeves,;and Grlffln (Holt, 1982),'womenV>

... were’ foundﬂto adopt a ‘more mascullnel assert;ve stance

with age. Thosev'who ~restricted_vthis~=emerging
_asSertiveness .'suffered_7'from“-low self?esteem' and
 depression. .~ Additional ' findings were. .‘that - the.

returning women. students . were =~ excessively serious

.

-_étudents, ”driven to high achievement and Wrigoroued”h‘
'ﬂ'self—expectatlons., They~saw the return to learning asw"

. tthe last chance for profe891onal and personal growth

and were bltter 1f the programs dld not meet thelr

.

R a':..ﬂ,-,‘.f.: et
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INSTRUCTIONAL FACTORS IN DISTANCE LEARNING .

_@f__%»__Process_Of_Learning_at_a_Distance'

- In his study of adult self teachlng progects,'.
Tough (1964) con51dered correspondence study to be a’
‘form of self—teaéhlng because 1n correspondence study
h-the adult is. largely on: hlS ‘own throughout the entlre'i
:learnlng process. . Plann1ng,~ organlzatlon, dec1s1on
’maklng and motlvatron are-all responSLbllltles assumedy4
h ‘..iby the 1earner.' ' Thei adult who partlclpates_ ind

selF—teachlng must perform twelve separate tasks ‘before

" a 1earnxng progect is- complete. The tasks 1dent1f1ed

Ey_TOugh:are; : e

1.” - locate a suitable -pldce for learning -

2. ‘make necessary f1nanC1al arrangements to

- access the course and related materlals

.3;yv.decide'on thefmost appr0priate*times“for;"
'~learning_ahdjthe}length'of time_to be'spent 5'
4. 'identify tﬁe‘goal"tO-be.achieVed
‘TSQQ-_decide_how tQ;achieve'the identified goal -~ .

T |
,_,.\,

6. "rmake necessary contacts and obtaln the‘

- resource materlals necessary to. commence ‘the

-learnlng,task
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7. deal with ambivalence about achieving ‘the
goal
8. deal with tasks which are not particularily

‘pleasant but- are an__essehtial component of

‘the learning process
9. deal with doubts about:accomplishing the goal

10. estimate ‘past, preseht"or"desired‘ level _cf

\

knowledge'ané skill

11. deallWith difficylty in_understanaing certain

material to ‘be learned

12. ‘decide what to do after .the goal has been.

reached.

A

Tough further 1dent1f1ed in hls study that

/

many self teachers obtalned ass1stance from a varlety ’

- N 2

- of .1nd1v1duals and that/ thls a551stance " greatly

VI

B 1nfluenced thelr progress.' Some recelved nwti?ating'

“comments from aSSOClateS w1thout 1ntent10nally seeklng

such relnforcement, 'Tohbeiable,to approprlately a551st

i

”theASeif—teacherrhinvestigation7intc~whatvfadilitates

the self—teachlng progect, “is . a 'tOplC for contlnulng ‘

research.

Eran



Instructional Design-

-

28

- Print__ materlals_‘are the domlnant mode of.

lnstructlon in dlstance learnlng., Prlnt materlals glve

the learner the flex1bllltY' to work accordlng to “an

1nd1v1duallzed schedule and at a self—determlned pace.

'

endlng materlals ‘at regular 1ntervals contrlbutes to:;

.

‘the. actlveness.,of thef learnlng process. MacKenz1e

(1975)-recommends that materialsffollowfanfattractlve'

style w1th well desxgned dlagrams. = Color,» typej of‘

prlnt and layout are detalls whlch can contrlbute to

'the aesthetlc quality of the 1earn1ng package.

Material to be*learned'shdhldAbeydividednintd:f.

manageable units.a Each unit should give”completeﬁand

clear dlrectlons 1ncorporat1ng both. reference materlal';h

.. and teacher explanatlon. Objectlves should be clearly:ﬁ

defined and. the“ unit'J should contaln _ practlcal

-exercises; _'Holmberg (1977) belleveSf that -dlstance

! v,

'learners can 1ndeed _be motlvated by actlv{tles w1th1n o

|
|

)

the - prlnt materlals such das ,exerc1ses,¢;spec1f1c T

'problems wlth solutlons, maklng summary notes and other;

o
-

such activities. -



;Finkel'(l982) reports,that course design3can

'affect‘completion rate. He states the'eXample that the

29

Whlghest retalnment rate at Athabasca University 1s in

hlstory courses. The reason for thls, ,accordlng to

Finkel is the development of . lnterestlng courses w1th

ythe adult In_mlnd. ~The key to course content in adult:

‘education'“is“relevance. Thus rather than expectlng

-

students to memorize a llSt of hlstorlans or hlstorlcalj,ﬂ

facts,f questlons about the past that were "also of '

f

1nterest 1n the present were ralsed" (p. 95). 'In an .

b

~economics: class a suggested approath: would be to "begln .
“with- the economlc- facts that- most people ‘kKnow; .

o 1nf1atlon, unemployment poverty, wealth, etc" (p. 95)1»‘

he development of " inStructional“materials

-must be done in the. conte&t of the entlre 1nstructlonal

'system." Hergenhahn (1976)- acknowledges the trend,

f toward 1nd1v1dua11z1ng 1nstructlon /and learnlng. . An.’

1nd1v1duallzed system of learnlng -‘allows students

el

freedom in four areas

'_fl, g When and where to study, through‘self pacing S

An prlvate study.
- \‘. A . .

;5ﬁ:ff 2. How to study through dlfferent methods andu,?h37"h_

'medla.

‘3.¥y.How;toﬂstudy,;throughhcholce_offcontent,

T

Ve e at s £ sy o

P



. several;'assessment_ methods" - (Eltén, 1980, -

4. - How to be assessed: through the offer“off

“”3’0 v )

p. 95). i o

'

AlthOugh'allowing.a‘studentvto seifépadEIis".

advocated 1n a personallzed system of 1nstruct10n, many

studleSv’aslAnoted by~ Coldeway (1982) report hlgh

W1thdrawal and drop—out rates in self—paced home study .
courses. Experlmentatlon w1th a paced package learnlng |
format demonstrated a hlgher completlon rate than the}

_fself—paced format (Spencer, 1980) d leed starting and :

':completlon dates“also result in hlgher completlon rates
ﬁ(Crayford,nlgao).
7

| Lloyd and Jacob1f.(1980) experlmented -w1thﬂg*
‘self—pac1ng 'and self—monltorlng. A comblnatlon oféf-'
1,t1n1t1al 1nstructor guldance 'and dlrectlons for seif-s
.v_dUmonltorlng,‘ comblned w1th self-pac1ng resulted zin_ afﬁ;‘

b”‘greater number of studentsf taklng thelr tests.a,dlInff‘

<

'addltlon to decrea31ng w1thdrawals, thls method also-27;

. reduced scalloplng 3a ‘term whlch refers to the processg S

'[}of dozng all ‘course’ work 1n the flnal,.weeks of apf

*acourse._'It appearS‘ that allowrng the~ sEUdent some ..

< -

7flex1b111ty w1th1n spec1f1c parameters may be the mostgpf'

'“’successful approach to use."



. Role of the Tutor

31

7-Effeotive'instructorhstudent interactions can..
fac111tate the learnlng process (Knowles,‘1975) u‘Inf‘
dlstanceueducatlon, 1t is’ the tutor who 1nteracts w1th 3

- the students and fac111tates the learnlng process,.«The,‘

. B . : y

irtntor, also serves a 31gn1f1cant motlvatlonal functlonu
thrOugh wrltten, telephone or - face to face contacti
(Holmberg,'1974).‘v That ‘the tutor/counsellor role»ln"
'_dlstance educatlon overlap as generally agreed upon.d
'“However,::the"prlght mlxtnre of'_lnteractlon» and‘

interaction 'and~bindependence_' 1s essentlal (Danlel &

L 0 Cor \\ ;
MarquiSJ:;?79){:.’\y .

r

“Elton: (1980) emphas1zes 'that"thef‘processff“

"whioh ‘leads.-to'ftheﬂ student eventually becomlng

'1ndependentf?0f the teacher’ requlres ‘the _teacher s

guldanCe 1f 1t is to- be successful" (p. 95). A commonLV

*

'ieducatlonalj a1m of both a personallzed system of""'
a,'lnstructlon[ and dlstance learnlng 1s the -attempt tof{~t:
»Tmove-;the 1earner from dependence",on the teacher,i'

' throuéh"'a -stage of 1ndependence, toward a stage 'ofht

tinterdependencegw1thAothers;(Elton,_1980),j>

L .
e



" 'éxtip,iOYéd o

Q}learner rather than exc1u81vely’on currlculum 1ssues.

,Inl‘“an 'evaluation conducted on"»another :

32

dlstance—educatlonmcourse—at_crant MacEwan Communlty'

lCollege, the Nurslng Refresher program, students-rated

,,,.\

the: most 1mportant tutor functlon as glVlng feedback on-

examlnatlons.' Flfty flve percent of the students felt

ot

that motlvatlng or pac1ng students was of llttle.“
lllmportance and 61% felt that telephonlng to check on’

',progress was not essential. It is 51gn1f1cant to noteyi‘
"that greater tutor 1nvolvement with . students does not
.”necessarlly 1mprove student completlon rates (Coldeway,f‘““
.1980b) = Yet, Wllson‘f (1968) reports {‘measurabledl"'
'}completlon rates when telephone and other methods off

’.personal contact w1th correspondence students were7

i N Al

e,Unlver51ty to determlne the effects of tutor tralnlng.u‘

‘l,ln.f 1nterpersonal skllls i revealed "that ‘ studentsfﬁ’

';ﬁperformed better when thelr tutor had recelved tralnlng ;J'

S ln 1nterpersona1 Skllls (Coldeway, 1982 p. 32)

At Vermont State College, the student/mentor o
r-ﬂirelatlonshlp is . operatlonal (MacKenzle, 1975) ~Here,

'7‘ faculty members Vfocus -on the learnlng needs of each\

S

s

Another ,astudy f'conduCted"'fat'fﬁAthabasca'



They‘assist the learner to clariff'valuesuand:;

33 .

-—4———~——~establ1sh—~reallst1c«~goalsr*m~D1agn0515__ofl_appr0pr1ate‘

-learnlng style\ and thev developmental stages of the

~ - -

learner are done to prov1de 1nd1v1duallzed as51stance.
+»

“

Establishing A Communication Network

.

“,;that learnxng takes placet‘Without 'the'ftraditionalv
1face-to-face contact of a classroom.,'*Thetlearnef,i&';
*removed' by dlstance from 'pthe]‘ administrative, -

'educational ; and supportlve servﬁce‘ provided'.byf the'

.r

’ educatlonal 1nst1tutlon, yet somehow the communlcatlon

) 4'network must be malntalned

'r |

' Telecommunications .

N Wllson (1968) reports that the telephone and

ylother methods of personal contact w1th students at a

'f_dlstance, : results - in" measurable- lmprovements in

-completlom rates. The telephone 1s used w1th success_

T3

""_by a: great number of dlstance learnlng 1nst1tut10ns. .

Telephone contact can be of ‘a telephone conference

"type, or flndlvldual 'ca115x,1n1t1ated by tutor. or

Distance'education;‘by itS‘definition'implies:

o



Vstudent; o Conference‘_calls have _thef‘advantage‘:of
fac1lltat1ng———pa01ng, —and_f«givingr_wgfistndents;flan'
‘ opportunlty to lnteract with. peers{ L Thei'greatest

’

,;-disadvantages of conference calls are that they must be

’

’nscheduled ‘for» 'a..»specrflc N tlme,' thus‘ llmltlng

f,_part1c1ptlon of some. - Conference‘ calls.'are also .an

@

o expenslve_ method of communlcatlng w1th students as

'fﬂcompared to- 1nd1v1dual phone contact (Orton, 1978)

-

v

Danlel and Marquls (1979) on the other hand

l;present an Opp051ng V1ew.r They report that the Open

1

' Unlver31ty has ‘turned to teleconferencing to link-

counsellors and 1solated students in groups of flve or‘-

’ six., '5As .compared to face-to-face meetlngs,'"the-“

telephone '"1nteract10n _was less :vexpensive._ ;r‘ A

significant‘-lssue was ;that “drop—outs"inz telephone

groups were few. /-

o Audlo and v1deo tapes are also a’ xneans of

‘ﬂmaklng teachlng/learnlng more personal. '~Atlithe:'

Unlver51ty -of" Waterloo,_the tutor w1ll prOVlde feedback

‘to the class as a whole on an audlo tape. Thls glves

the student an opportunlty to 1nteract dlrectly with

other~learners, s;nce he llstens to feedback,dlrected.

34




~learning - center, act1v1t1es 'facilitates ,the‘ learning -

'compulsory attendance perlod was 1nst1tuted.-

: requlre a vqulck turn—around time -or the"ihpact‘ of o ' oo

:'commentsvw1ll be reduced 1£.feedback-is deiayéd.

35

to others not just himself (Leslle,'1979).‘, Computer

—managed—learnlng~or computer_ass1sted_iearn1ng_rystems

also present a. personallzed dlmen51on to dlstance

learning.

Scheduling Group Classes OF Seminars s

e

Although some literature reports that direct

contact with students by way of seminars or other

’process, this' has _not_ clearly beeni substantlated‘

K

(Coldeway, 1982) MacKenzie (1975) ,re orts . a 9%

‘drop—out rate from the Brltlsh Open Unlver 1ty when a . ‘ S

o . - ' o o

. : -2 N M .
Written Communication

o -

= o o .
' From- the. report of a study of student

reactlons to tutor comments on a551gnments (MacKenz1e,

1975) pne can conclude that tutor comments are of

slgnlflcant value to the student. Students.dd hoWever,. ,_/”

g R e



Ly

Students found delayed feedback frustratlng. Their

36

“-—————other~—reported dlff1culty——was~—tutor—ulncon31sten01°s

when more than one tutor was 1nvolved in a course.
o

S Another ' supportlve wrltten ‘~communication

could be. a student newspaper, partlcularlly 1f 1t could

) be_scheduled to‘arrlve at "dOwn—tlme (Orton,:l979),

‘Letters to. inform students of changes or

develOpments ‘in;:their fields, géent o SRR

_elther“ by the

educationall 1nst1tutlon, or . by _ the profe351onal

assoc1atlon, are also a means of communlcatlng w1th

~

'students removed from campus llfe.

" Role Of Peers Andssignificant Others

QPeethutorS‘are'studentsfwhouthemsélvesAhave‘;}»

complete'
willinély  for "avv small renumeratlon,”.,act

_fac111tator to another student. ‘Lambeth (1983) reports
_lthat

Mohawk 1ege, peer tutors functlon effectlvely. -The

greatest dlfflculty may ‘be in allay:.ng faculty fears

" that péer -tutors w111 take away from faculty roles.

(Coldeway, 1980).
S .

'latest

_the course content with'good standing and,

~as . a

'n a self dlrected modularlzed nur51ng program at

ula R

s WS Sl per T 4T : L P

<



An informal student'network can- akso provide necessary

37 -

support“““Prov1slon-of~a“class—llst—and—an—aiumnl List

w111 glve the-student an opportunlty td ;séek others. who

)

are or have been.ln.the program. ooy

| ' ' .%f“%.
‘-Encouragementi' and ‘emotional 1 support s

essentlal if iearning .is, to 'continue. iy One  of the

strongest supportlve mechanlsms may be the 1nd1v1dual s

own famlly. "I belleve that, no matter how 1ntensel§

an 1nd1v1dual may want to learn,_he’or she usually does

;not do so 'very actlvely 1f the marriage ' partner

" objects” (Houle, 1961, p-.‘-4,2—43).

' Counselling Services = -

In ‘spite of the fact that the tntor in

‘7fdlstance learnlng programs accepts both lnstrucéional.

-and-_counselllng_iroles, General Counselllng Serv1ces

'iremain~.an eSsential 'component rof» d;stance; 1earn1ng.‘

- 1nst1tutions.';,;_Eorf.example;::priOr pto commencing."

{studles, a student may obtaln aSSLStance in career and.

'Lvocatlonal plannlng. The counselllng serv1ce can also

pa531st w1th the development of effectlve study skllls.

0

Ay

DI S W ERHITEWFICIRE PYSSEADE LLLE s

i A4 A e i e S et

PR

s

E)



The distance learner needs o  know how to utilize

resources at hand. most effectivelj} includingithe use

_;“+~—e;—of——the——textbook——and——

skllls workshops could be conducted The counselllng

department could alsowprepare a Study Skills Manual
a381sted programs.

Cognltlve mapplng is an essentlal component

—

of 1nd1v1duallzed learnlng (Lambeth, 1983).‘ Knowledge

of the”learners learning’style, givesvboth learner and -

tutor an andlcatlon of the most effect1ve approaches to

learnlng.' However, Tough (1964) reports ‘that people
Hlearn qulte effectlvely from materlal alone when g1ven

‘a’ falr amount of freedom to adapt the materlals to
nthelr own. style of learnlng (p. 20) .
L -

.....

BV AT E : ; e

C.

- . ’ ‘:f

lekedal (1982) reported thatf(the;.mainﬂ

'reasons for dlscontlnuatlon, 1n a dlstance‘ 1earning
program were- lack Jf tlme, ]Ob requlred too much tlme,

-

‘transfered to anot er type of school work - changed

a— . unsatlsfactory stud‘ and 11v1ng condltlons.‘“ .

,_r

'audlo apd video - tape presentations, §Or computer

'career':plans, economlc dlfflcultles,. illness ~and .



o

=
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“Age-correlated positively with persistence.

’Those’OVer 27 performed better.

39 -

f:drop—out.;

The level of previous --education' Wasb

positively correlated with‘suCCCess. COmpletion of  a

prev1ous correspondence course was the best predlctor

Aof success. HoweVer, the student was at a dlsadvantage

_ if he was out of school for ‘some time. wOodley (1982).

reports that a good grade in a prlor course reduces the

chances of drop out in a subsequent course. Workload
alone does not affect dr0p-out but the longer a student'

' is enrolled in a; course, the greater -thel'r;sk . f“

1fRikkedal‘s‘ s&bjects also had dlfflculty in

o commenc1ng courses in Sprlng and in December.' ‘ The

|' .,

dlscontlnuatlon seemed to peak 1n Aprll and July.-'

oA

t. . ﬁ

Measurement oﬁ Completlon and Non—Completlon

------ T e

o
v

Although accurate comparlson between students

-

enrolled in. trad1t10nal courses and dlstant learnlng

nucourses is dlfflcult, tihs generally agreed by those

~



involved 1n dlstance educatlon that . attrltlon rates are

1ndeed higher 1n dlstance learnlng ‘and constltute a

concern. (Duby & Glltrous, 1978 Orton, 1977).

40

Dnderstanding_ 'effrit&on rates f is further
ﬁcohplicated ‘by the. ‘Fact that there are difrereur
merhodsiof celcuiating these, resultlng in’ con51derable
.variationsvin'thefresults:,‘- - W |

K

most common formulas:

1. 'Total~enrollment_formula 5_

, ... course completion X 100
7 . total enrollment '

2. .NetionalfUhiversity‘Extension-(NUEA Formula)
course completion . c . . X 100
total enrollment. - total non-starts

- The NUEA. fbrmuia gives a ,higher 'compietion,

rate, but the problen1 1s in- deflnlng non—starters. A

'~non—starter 'accordlng to Orton (1977) fis“ pne' who

,cancelled a. course before submlttlng a551gnments. This*

'deflnltlon can ‘be compllcated when courses haVe"no

ass:Lgnments .or when ass:Lgnments are a component of the:

latter part, of the course. ﬂ -Some 1nd1v1duals .do not

'take the time. to cancel a course oOr may not know 1_:he'

A procedures-for cancellatlon;'

. Coldeway & Spencer '(1980)° desdribe the two



Rates can also be influenced by the time of

-calculations.‘ Coldeway & Spencer. (1980) report that

41

——————gtudents—whocomplete—courses—take—longer—than—the—time
allotted, indicating . that completion rates calculated .

at. the. end of the trime'ster-, would: th be accurate.

'I‘hls s:.tuatlon is further’ compllcated when there is

cont:muous reglstratlon. - The waltlng perlod for all

" students “to - complete coruldv ‘make the 'statistics

irrelevant. 5
w
To avoid problems associated .With use of the

Aformula,. methods for predlctlng completlon rates . have

1Y

’been developed : such~ as the " “on track" predlctlon'_
| method. Coldeway & Spencer (1980) deflne "on track as

-a~fUnctlon of the total number of students‘enrolled'

. minus. the total completed plus those w1thdrawn. "The

‘functlon suggested is appl].ed to thls total and uses

rate . to ,determlne : functlon' results". (p 8). An -

' inst_ituti'on' ‘often . recommends . that learners- ‘complete

courses at a certdin rate.

'Thls method of measurement also suffers from

dlsadvantages. ' Learne_rs_ can bec sporadlc ~in: theJ,r

a .



perfofmance rate. It is also difficult to establish

" validity when predidtioncis4vériable.‘

42

: -3a£és of »coméletiq'n.a‘alohe‘ a.irbe not 2‘"significant
if}diéators . of | the -'q_uali'ty . .oxr -tﬁe '--.’é"uccess ~of
_prog;'_amming. 'Many‘ étudents ‘w‘,i‘thd‘raw' due. to competing
derﬁénds, ‘t‘oktalvllir \til_rir.elatea to program ;iual“ity.‘ Others
v\?ho" do. not compleﬁé ' may feel succ.egs. b‘e'cabuse‘ tﬁey

"tempo_rérily’."participated in the program.

-~
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CHAPTER IIT

 METHODOLOGY

- INTRODUCTION , ©

This 'chapter déscribes the method“used in
_oonductlng thls study.' It lncludes”a descrlptlon of
: the 1nstrumentat10n as well as -the- methodology used to_

’-complete the. study.

Instrumentation .. /

,Erom'fié- “review of; lﬁho‘  literotu;eo: onri'
’quostionnairé\; design_~'énd ‘vuso,o‘iadvahgégeso;faﬁa._;‘
:disaaQantagéé qof<.3; 1 maii{oﬁtfo‘quosﬁiohoairé _owéfé'
'_COnéideredt .:‘ Tho__ dooision _fﬁo" use’ oa.;‘mgil;oﬁﬁ

3qﬁestionoaire‘ﬁa9‘based on the following adﬁéhtagesiv1

1. ‘Combared to other methods of—dataAooIlecting;:

it is réLatiVely low cost.

2. ProViding one has the“oofrgcﬁjaddres%yoit is.j‘"‘

' tglati?ély:gasttovéstablishfoontact.:’“if'fi” o

3. "Questiohnairost_fare fsSuitab;o.;fforT .larg¢

4, .Theyiafe”suitable:for1ia?gé_géographicfa:eas;]'




5;" They areleasyffor‘reSpondents to,complete."
o : : C i
6. They take 1ess tlme to complete than other

44

~data gatherlng methods such ‘as 1nterv1ews."

Questionnaires dO‘haveylimitations‘as'well.”‘

‘Some of the llmltatlons are: faf

L

1 There' is the. potentlal ~danger of a. low
‘ | e ~ o » | oo

- response rate. 1". T e

o

2. -.The“questionsﬁ-may~‘lack’freliabilityh and .

-

validity. ”
, s
RR '

‘3. some people 'have “a persohal.,bias"againSt

?queStiOhnaires, . _/><,5

4 lThere is no assurance that the questlons were»v:."

'1ndeed answered by the 1nd1v1dual for whlch
~they were.lntended..f;
5. The_order of completlon of questlons could

-1nfluence responses.

Nevertheless;“even ’w1th theSey llmltatlons,;yad'”

Questionnaire“-was‘ constructed by the '1nvestlgator,

"utlllzlng suggestlons as stated by’ Berdle and Anderson

(1974).; The questlonnalre was de51gned to collect the :

follow1ng types‘doff'data-f f personal .1nformatlon-

o educatlonal \\experlences uand .1ntentlons,- prlor }fto-

- i

e temaTen e i s e



.
N

‘ registering:‘in »the 'program- satlsfactlon. w1th course'

content,vthe dellvery system and serv1ces prov1ded by

"'staff; support ‘systemsp'used;_‘and reasons..for “not.

a5

e respondent was compilgd

"W

continulng,ln themprOgram.‘

e T -
4 ’

'Grant MacEwan' Communlty College.W‘ pIn;vorder. that

personal data could be matched w1th the questlonnalre,h

each questlonnalre was coded © o o

;ﬁ‘AssumptiOns~'

Several T assumptlons 'underly the _ data

gatherlng portlon of the study. 7F1rst,_1t was assumed

that the rgsearch questlonnalre used to . collect data'”

for analyses was - rellable and valld. -~
The second underlylng assumptlon was that

those p; who cihpleted | ithe;”' questlonnalre df_were
e:representatlse of thehentlre-populatlon.j.. R

The thlrd assumption »was that respondents

E would accurately report thelr v1ews and oplnlons.

”Population}»f.pﬂ“h;,'Au‘*wl"p.f»fVZI-:,;_-hg:“ - T

v -

he populatlon foq the study conslsted of all

”_thesllnd1v1duals who’_enrolled,=1n: the Extended Care

":In addition;(/a personal data sheet on eachﬂ.

from the records avallable at .

- \,,' »".'

o



Nursxng Certlflcate Program between May 1980 and . June
‘1982 but %ho - did not re- reglster in: subsequent courses

'between September 1982--and’ -February - 1983. fcfthe3

i

,‘v\){. :
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‘population ’con31sted of 4137‘-part1c1pants Aresiding

thrdugbout‘Canada.

The Sample

"_The.samplefconsistedpof 70_individualé who
) ) . ‘ v ",. . ) ,‘; . . ) . ' ‘ & N
. returned the completed questionnaire.. . '

'Validation -

To ensure content valldlty,_the 1tems of the;

4quest10nna1re were rev1ewed by four staff members at
' Grant MacEwan Communlty Collegetv These‘ 1nd1v1duals'

were asked to:

Ltl.;'boritici2e5any aspect ijquestion format ‘and
' . instruction' which ' would decrease clarity.

2

’f2.f ”give:' suggeetionéfa‘for" addlng,,_rchenging;'
elregrouplng or deletlng 1tems.f_?.5-'r

.

questionnaire. .
STeL

s

'BaSedﬁ onf the',suggestions of the' valldatlon group}f
R I NG - ' '

‘questions  were rewritten, removed and regrouped ‘and

)

S L S .' . S
3. ~record the time required to ' complete. the



f;submitted ‘fort‘scrutiny by the_vresearcher‘s thesis

!

committee chairman.

Collection of Data

147

W

«
s

The research . instrument ‘accompanied by a

.covering,letter'and‘a'Self—addressed stamped envelope,'

mwas-mailed on_May 12, 1983 to the 137 1nd1v1duals who

-

comprised the research pOpulatlon.. The. number _of

completed 'questlonnalres returned .from _this'-initfal"

'contactrwas'4l.;' o u‘ . ¢

on June 22, 1983, .a follow-up letter was

mailed ' to " the 'individua15'~who ‘did-;nct hinitially -
" respond. - This procedure produced(‘ ' return cf 29 ..
’questidnnaires,'1ncrea51ng the total return ‘to 70 or a

"return of 51%. The questlonnalre, accompanylng letterL

and follow—up letter are contalned in Appendlx A, page

'-116. A. total of 13 questlonnalres were returned by

e

‘ ,‘the post office 'lndlcatlng that the 1nd1v1duals hadv'

¢

moved and no. forwardlng address ‘was available.'" Data -

S

Zcqllectronpwasvcompleteq§on.August‘lS, 1983,1} o S

“...Data Analyses o E o L

. The.datawwereugnalyied with the assistancehcf'
;‘the personnel of the Research evelopment and Evaluﬁ

W"atlon Department of Grant MacEwan Communlty COLIEge

T

‘fg'u51ng the Cdndescrlptlve Procedure in the Statlstlcal

.\\\‘

0

s



RN

/ Package for. the Social ”Sciences :"(sPSS), "and . the

K

University of  Alberta Amdahl Computef; Respondents

comments obtained: in Question’ 26 of the questionnaire

48

|
|
|

are‘contgined‘in-AppendixlB,_page 126. .

Analyses of data included cross tabulation of’

variables, however, the results are not included since

‘significant differences were not found.

- SUMMARY

. Thé-purpose,of this chaptér was to discués,
"thejdéVelopméﬁﬁ and vélidaiibn‘ofAthe insﬁrument;'ané
the assumptions;?related vto..the ;ésearéh. ) _’Thé
' population and sample.wéré<des§ribéd; - A diécdésfon’bf

the data collection and ‘analyses procedure concluded

-

£his chapter. °
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CHAPTER IV
} . : L .l
{ . .
T T ANALYSES OF DATA
e~ . - b . K Coe e —— . . ) ' R

_ .Thigméﬂéﬁéef presents datafthat'were thained“
fromb‘bothh‘the studeht recbrda ahd the completedv
questionnaireslcf the 70 respondents; | |

*h;' ‘ ‘.Data cathered from the records Were:h_agg*_c

~location of'-re51Qence,' educatlonal preparatlon prlor.

‘to. eﬁtry 'ihto 'the fprogram, 'and uccuree' completlon
Co ‘ S

status.

It w1ll be recalled from Chapter III that the‘k'
research lnstrument was de51gned ,tcf collect thelﬂh

ffollow1ng types of data on each part1¢1pant- personalﬁf

. :~ - o, .
B

1nformatlon-“ educatlonal experlences and 1ntent10ns

"prlor to reglsterlng Ln the program~ satlsfactlon w1th‘

.course content-':the dellvery ‘system'cahd serv1cesh

&

prOVlded by staff~fsupport systems used and reasons forﬁv‘”

S le .

contlnulng 1n the program. 'w‘“
. P . EE
B Nl
e e S oo
L. ' e i . : N
L/ g
i S ’; g
N I .." , . N 1
- 49 PRSI - 3
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- PERSONAL INFORMATION

Geographic Location

| -A reviewlof.Tablevl indicates that'75.7%bcf
respondents were Alberta re91dents with 25, 7% .of | thle ‘
group re51d1ng w1th1n the 1mmed1ate Edmonton area. The
ﬁpercentage’.gf ioutf of{ provxnce students' in', the
',respondlng gfoup was 24a3%, with dlstrlhuticnt from

coast to coast.'

TABLE 1

 GEOGRAPHIC LOCATION (N = 70) ~

Locatidn : » »u:{ Frequency' it 'cPercentagefL
L — S . ' \
‘4‘;Eahoﬁ£én‘5'-; | d' ST R 2547
.hé‘Aiberta,ii S 'aES“-h ',‘ji:”‘;‘ 1156.0 i':
Other Provinces | .. 17d°.'v7t.di . 24,3¥

.Bex

1%Aii’participants'in.the‘study"wefe female.

' Age of ResgondentSj_

The age of each part1c1pant at the t1me the]i

study Was conducted is presented 1n Table 2.» The agef




;-

range was found to be 35 years (60 25) fThefmedian age

c

D

‘was 42. years.'

51

'1;f1_ " TABLE 2
AGE-AT TIME OF RESPONSE (N:= 70)’

=t -

Age . . 1T - “ F“re’quency" - Percentage

25 - 20 - | e L o 8. é‘-
30 - 34, R P 100 | .‘14 3 |
[35 -390 N VRN I L 26.0-
40 - 44 . g );v7,17';'.‘_:, | j',24.3: -

45 <49 - | 9. .| 129

s5-59. . . 7. .. 100

|60 - 64 T S (SR FR B! L

.- Student Status;__'f

' Table '3* shoWs that_ half the respondentsdj,

i ‘!

»completed at least one course of the program.d The'data-'

.dfurther 1nd1cates that 15 7% completed 2 courses and'f;'

'239§'t1 completed three' courses. : The percentage offlt
‘-'_respondents who showed ev1dence of commencement of av

course by submlttlng at least one a331gnment but whO'

jdld not complete the course,'was 2. 9%.f ‘The remalnlng;p

:Al28 6% reglstered in the program and showed no ev1dence‘

”of commencement. r



: L R ‘ .

- ‘ 3 ) 52 e
~- Al - 2. P
| | B

N (w ="70) | ‘
" . » ...) -
e v . I st B .
. . ‘ A ‘ . " ’ )
. B <t N e ) B — — . .
.Status. | ‘ N S Frequency ¥ Percentage
‘ Lor ' - - . ”i- )
‘Reglstered only . 20 i 28,6
' Commenced , ~é'~?2,9
Completed 1 - ,”.{; ,
course 50,0 :
™ A :
v GEETR - el -
NP Completed- 2 s ,5;! ‘ .

oA

~ﬁducatioﬁal"Préparatioh

courses

Comﬁ}eteéV§” 3
courses x4t

N I

It w1ll be recalled from Chapter 1,

«

’

aLl part1c1pants are reglstered nurses.‘

thatf

In ad@}tlon,.

‘10% of th& students had a. baccalaureate -degree when

they enrolled in the’ program '”fd

.

. TABLE 4

- .

EDUCATIONAL PREPARATION W= T0) .
Education . : Freqqencff percentage
_,R{AN.vpigﬁ | ] .
baccalaureate - 7. 10 _
R¥ N. ) 63 90 e
— : = SO
LT *%%.~ : ;

-

vg.

e i ol LR MR ANAT S et € an T e e e




Number Of People Living In Household A .

Respond‘ente ‘were asked to. state the ntimber"'of

peOple, excludlng themselves, 11v1ng in thelr h‘ousehold

at the tlme of enrollment in the - program. Twenty-nlne

people -‘had chlldren‘ age, "5 »years' andi under, 16 _had_.

'»chlldren in the age range of 6 to 12 years and 23 had

_chlldren between 13 and ‘18 years of & -Thlrteen

respondents had re31dents who were 19 tt?' 30 years of’

3

- age, 40 reported people in the 31 .to 60 age group and 4
‘.11'1dJ.V:Ldualsél had senlors over the age of 60 years 1nf

their household. 'Tables 5, 6,,7, 8, 9, and 10 descrlbe -

-

the number of J.ndJ.VJ.duals in each ?age category.

S B A ‘

5 AGE 5 YEARS AND UNDER . (N = 29)
oy S V : o s
: ] Rel,atlve . 'Adjusted‘.._
'Number of "Frequency 7.'Peroer1'tage‘ | '+ Percentage
: chila®n |~ | ) ' -

™ NS L T L T .

Soor  Th aa 2000 0 )T s 3
s | e | Tsie W 20.7
ST HR AR IR AR VUCTRD | L ‘

3 Sl e Sag, 6' . -

X . Lo ‘:,| . C ‘.‘»‘. RS . IS

— ‘ !'ﬁf,'
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 AGE 6 TO

TABLE 6

12 YEARS (N’

16)

- 1.—F

54

.- M Numper—of

hfﬁmb"e‘r of

Frequency

Relative

'Percentage.

i Percentage

Adjusted -

LChildren
_ley_

T2

12

17.1

75.0

25.0°

AGE | 13 110

o

<

TABLE 7
18 YEARS (N,

<

23) .,

.| Number' of
‘"Children

W

.| Frequency

'Rela;ive

| . Percentage -

'-“Adjﬁsted 1

.Percentage

\

v

i

2'.

18.6

4

2.9

C11.4

56.3
34.8

8.7

R

(R VI

g

19 To-

iy

| TABLE 8

«

30 YEARS. (N =

N

_Ereqﬁénéyf

'A;rRelatiVé '.
. Percentage. |

’Adﬁﬁstedng

Percentage’

I #n@tviduals
AT e R

,

.10.0

" 5.7

53.8
130.8

- 15.4

Lyl
Rt
L
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v

L . '~ TABLE 9

|
o]
O .
e
«
d +
e
3
£
¢
r
.

. AGE_31_TO_60_YEARS_ _(N_=

' . “Relative Adjusted
Number of | Frequency:| Percentage Percentage:
=2 LPeople o ' ) ‘ o .
1! 4 557 | 100.0 |
The size of the .householdsvrhnged ‘from no

- :icipani);ef,bétajf

_.number of residents in eech'houéehQLQf'excludfﬁg,the, ”

Number of

Frequency

Relative
Percentage‘

'Adjusted
Percentage

People
B!

wz"

38

.54.3

2.9

54.3

" )
. P R
* -V?" \l
' <. -
R TG ’
E et L .
A LA - .

TABLE 10

' PEOPLE OVER 60 YEARS (N

= 4)

ST

respondent.

I S R :
"o R u'.J'.ﬁ:EO ey e - "x"‘;..),“ A
. ) '
-
R
2

"Ly

\\edditionai' members (3 participaqgéi;

B

g4 . B
TN L4

' seven members

O

P v P R
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TABLE - 11 | ‘ S

NUMBER OF RESIDENTS PER HOUSEHOLD

EXCLUDING RESPONDENT (N = 70) . °

.

‘ :Number of . v:_viFrequehoy.--'j . Percentage |
4 | people T 1 2 -

)

o Ly 3 | 4.

S TR 21 - | 3.3 |

- 2 , _ - o . -
2o s T S \11.4
3. . 23 | 3e.9,

& | 6 N - N

g .

'vﬁnploYment whiie Enrolied:in Proéram
The -majorlty of respondents' Were..emnloyed:'
- out31de the home durlng the t1me they ‘were - enrolled 1n
.‘ghthe program Those worklng full t1me accounted forh
‘64 7% of the respondents and 26 5% 1nd1cated that they 3*H
were employed part_t;me;..six 1nd1V1duals (8 8%) wereﬁ

4

O L SR ’
o A .
~—— [ * i .
of - - . s A A 2
;%

ity
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TABLE 12 |
EMPLOYMENT WHILE ENROLLED (N = 68) -’

A rmre I B4 o I ‘
| Type . R Frequency . . Percentage

Full-gime .| - a4 | eai7

Part-time . s 25T T

Nil o e L s
Type of Employmént Facilfti

N Thls questlon attempted to’ 1dent1fy the typeg S

."of health care fac111ty the respondents were employed

Active treatment hospltals were"‘reported as a

Tplace of employment by 22 2% of the respondents,},ihe

»;health. care fac111ty employlng the largest group of' :

Nrs

' flnd1v1duals ‘(47 6%) was‘ the extended care hospltal

14‘

Nurses employed by communlty nealth agenc1es comprlsedrfsﬂ‘

e j.{. 4...1‘ )--

l7 5% of the group whlle l é% worked~for hm'educatlonalf

’.1nst1tutlon. f Other_ health care. areas of employment-

" were reported by 11. l% &
Hf
Ay
; . R
. ,-'.: {._‘ .

‘.

B



TABLE 13

TYPE OF INSTITUTIONS WORKED FOR g(N' 63)

Type. .| . Frequency |- .Percentage:

-‘AEtivé’Treatment S 142202
’JExtended Care'-' 30 | :~"i y 147,6_h

Communlty ‘ - o o R
‘Nursing . = - SRR 3 B 17.5

14

_EducationaIE B _ TR
“I'Institation - -~ | .- - 1L o b 7. 106 o

other. . |~ 7| 11

s . - . B
TRt c e B .
% . . Lot . .

. Type of Work'b%ne!f

R Thisk:question ‘Gasf related to the quest;on‘f
tregardlng the type _of 1nst1tutlons the respondents
Qworked 1n. The 1ntent was. to 1dent1fy the prlmary rolee

)

‘Hof the respondent w1th1n the 1nst1tutlon *dentlfled 1nf

igfthe aforementloned questlon.

The majorlty of respondents were 1nvolved 1nfﬁ17

".}dlrect patlent care v (54%). g Whlle another ' 23 8%:f;‘;

1nd1cated that they had occa531onally had another role. , .,%f]'3i}m7

: _such as superv:.sxon or teachlng comblned w1th dlrectg
patlent carerf Table 14 shows that there were 7 9% in b

‘admip}strat;onp 6ﬂ3%~1n superv1sory roles and 1 6% 1n"

“teaching. - . o L g;* B 4

.
s

- N 3 .

SR e

T e o



o o TYPE

OF WORK DONE (N =

TABLE 14

63)

- Type of Work .

| QFreqdehcy

’

~'Percentage -

[ M

‘Direct Cafe'rfd

Other

O'
Supervision_g’*
.Teachlng

‘Admlnlstratlon'"

’ Not Employed 1n
Health' Care "
Settlng '

Dlrect Care and

l_34,

15

54.0

'23.8

' PRE-REGISTERATION EXPERIENCE AND INTENT =

‘Recency Of Participation In Learning Activities

A,iThe'

1dent1f1ed the respondent s part1c1pat10n 1n learnlng

-act1v1t%es
,‘Respondents

partlclpatlon.4x

first

- prior -

“could“

There

check

questlon
enrolllng a'inf

were,~

more

@ !
'ofvfthef

_the
thanu‘one“

however,“29% who

typej

questlonnalre

program.‘frf
of .

-had;,.'

elndlcated that thls was- -the flrst course they had taken

‘v NS
i Ly ,5..

'1n years.:

I

The ‘respondents who had taken fa credlt

-},7course 1n the last 5 years comprlsed 24% of the group,

T

Y

P WE o S SRR IR oy

B R



‘while 53%'

,worhshops‘in the past year.

Q
A

A smaller;group,'ll%iof

indicated that]_theyi had.vparticipated in

O

60

h'lndlcated that they had 1ntended to complete the entlre‘

;» program

- the respondents,

activities.

“IntentvTorComplete.Program;'

”entlre

N course .

" had taken .classes
. o vy

There were no:

derlvedlfrom”theropen ended part.of the questlon.

s

- Thls questloni was désigned*- dg identify

whether the part1c1pants had 1ntended to complete the;'

reglstered dn the

The greatest number of rifpondents

they first

program when

_when' they flrst reglsteréﬁ

ilntendlng to c0mplete the program comprlsed 7 2% of the

: total group, whlle 40. 6% 1nd1cated uncertalnty ln plans

N for completlon. .

‘| Uncertain -

 TABLE 15" | |
x, o INTENT- 'TO COMPLETE PROGRAM DONE- - (N = 63)

o,

"Reeponse' A-Fregdency,;. -+ percentage

fYes = . . 36

in  leisure type -

addltlonal categorles

(52;2%),7

Those »not“



ro . ) a
: : . o,

'~ Provider Of“Greatest»Support To Decision To Enroll

-

Slgnlflcant others can play\an 1mportant rolev
nin decision maklng- " The 1ntent of thls .question was to -
1dent1fy _who .prOVlded "the_ greatest ‘ supportlve‘
1nsp1rat10n” to  the respondents when they made’ thelr.h‘
: deCleon to enroll.-v' Immedlate famlly members werep;
‘named by 19. l% of the respondents as prOV1d1ng the

.igreatest support whlle 5 .9% 1nd1cated that a frlend onnf
relatlve lnsplred them. A total ‘of 9J1nd1v1duals‘or'
13. 2% of the respondents credlted other learners w1th’
prov1d1ng thlS '1nsplratlon;‘and- 19 l% stated that_vf3 oo .
1nd1v1duals actlvely 1nvolved 1n ‘health care 1nfluenoed_pis ) -
them.- .One - 1nd1v1dual llsted a connsellor as prov1d1ng l ;quhff?f
”v‘supportlve/lnsplratlon to enroll The largest categoryvhv‘ |
,of 1nd1v1duals, .36. ﬁ%,f appeared to hawe made the _‘ﬂi

‘dec151on on thelr own w1th no supportlve’lnsplratlon' e

from ranyone; : TwO‘ respondents' spec1f1ed t

'Wproposed constructlon’ of new health care 'c mpIexesjh7

‘ '1nfluenced thelr- de01slonfgt0h'enroll,':whllellonef
'flnd1v1dual was‘ 1nfluenced by the fact that her work S

i~

‘ass;gnment would” ,1nclude worklng w1th gerlatrlcvb

clients.
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TABLE 16

GREATEST SUPPORTIVE INSPIRATION (N = 68) .

LA

62

Relatibnship' Erequency 'Percentage“f‘

Immedlate Famlly : o f
Member g s 13 19.1

| Fellow learnef'nv' 9 13.2
Friend or. ‘ C S
Relatlve'a, .

Individual‘ oo
Actively Involved LT PR
in Health Care ' 13 . 1Y e
Cbunsellor R ';: o fll‘n“‘ ,

No One- 36ﬁ8?,3

owner .| s an

 Reasons For Registering In Program .
respondents

"Theﬁr‘majorlty :uof'

reglstered ~in the program because

they felt that‘

(82 4%)-'

courses would help them prov1de better care for thelr.3

patlents.
»

Hav1ng lﬁﬁé. opportunlty 'to

employment while taklng a course 1nfluenced 7. 3% of

4

'the respondents. Most respondents -did - not feel that

encouragement from employers forf frlends had any

1nfluence ony thelr dec1s1on to enroll 1n the program

et '—_‘—» e e B S

contlnue;
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.‘,)‘
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: In the 0pen ended category, ten ihdiViduals Choseetom“

- V. ey
« Y

‘take the program because of “a personal interestﬂdin

A

63 .

1gerontology ?'and f~extended” 'care h nur51ng. ';“FiVe '
Wlnd1v1duals saw the program as a way of returnlng to~"'

’learn;ng.' Two nmherilnd1v1duals spec1flcally looked

.‘ e

forward to a student env1ronment and contact w1th other,f”'

»

CAs e

7ﬁbut: - reallzed | only : after o reglstratlon >( that”’

h QStuigﬂtﬂ-ﬂqune-‘1nd1v1du€l reglstered in the program L

because she was 1nterested in rehabllltatlon nur51ng,“

.

”rehabllltatlon was ?ab_small component.-of_.thej totalfff:<”

“program.,"

‘J‘f','k'f_-.>.€1ﬁ_;-f‘5TABLE 17A‘-~,}'_f- PP

“S FOR REGISTERING IN PROGRAM b
e z

MAJOR INFLUENCE'

Reasons T ﬁbs.'h't-NM Frequency Percentage.

~|1. Enjoy self study. lea| 23 | 3809

"G;sEmployer :ecommended ‘56 ‘;th 3 .1 5.4

>3;_Cont1nue JOb jﬁ“f;'f; '66 'j‘\LSI-d; j*—77;§.‘”
”4;cFuture employment c\ '66,»_'ﬁf29g5 ;_f 43,9 da

~5;5Advancement' ' "h;- 1 62 .15;14-_ "ﬂq30;6'j

“7thr1end encouraged J:QJiSS:..-.g.ld." B S AR

LR

'2}'Prov1de better care ’>;68'5.;- 56 . |, 182.4 R P

e e el a el

SRRNPNEP JEPREPE R AR Sl
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- TABLE 17B

REASONS FOR REGISTERING IN PROGRAM

SOME INFLUENCE

7\_\"

7| Reasons P

Frequency

Percentage

il

lj'ggjoy self sfhay~1_»
f.ﬁe3 Contlnue job,
4 Future employment

15. Adv%ncement

7. Friend encouraged :

- 2..Prov1de better care

6. Employer recommended )

vleal

66
66

.58

68

62

56

32

'AI l .‘.

EEEY

24
24
3 .

10

S0
*ie,zc
';ié;7‘~t
36,4

38 . -7 . ’

s

17.2

@

T ¢

TABLE 17c Lo

REASONS FOR REGISTERING IN PROGRAM

-

Reasonﬁ. R

" NO

INFLUENCE

N

Frequency

I R
‘Percentage

'i;vﬁhjoy'éelffétﬁdy :
"rﬁ'rér-PrOVLde better care
'3{~Cont1nue job |
tﬁﬁNFuture employment -

51‘Advancement “mf'

] 7.aEriend‘encouraged'“

b;j:64

6;'Em§loyerjrecommen§ed’

NG

fes |

|62

56

68
66|

584'

13

50

47

SR 708 R

v e

19.7 ., .}

30.6

°89.3

o8L.00

) \\ .

T RS S U TR S R



W

65

'Necessarydéhangeiln Routine - .ﬂ,~ ' o R o ;

¢

ln*order to—be—abre“tO“take—“_coursemln“tne-r

DR 7

',program; 47. 8% of the respondents had to reorganlze ;f.;.
fthelr household reSp0n81bllltleS. Slx 1nd1v1duals,vor

. 9.0%. reduced thelr 1nvolvement 1n communlty act1v1t1es

'home.“ None ‘of the respondents jrequlred ch11d care

7arrangements and 26.9% 1nd1cated that no changes were .

whlle 4 S% had to reduce the hours of work out51de the

[

U '

v

ynecessary; The follow1ng reasons were glven by the 8

5,

respondents (11 9%) who chose "other" as a category. ‘

' "Had to use Iaisure tlme' to study"on a regular
" basis. : - L o »

-

Y‘FWould have had to.reduce famlly*“,ﬁienotwpreparedf
"»to do:that at this time.. —~ . " C RN
g Took holldays to accommodate heav1er workload butj R o
- materials were . (delayed in shlpment so ~could not =~ . -.Jg @
_-take course. Y R O ) o S S R

e

g"Less“leisufe;f”"

Had" to  -Use all spare tlme because vI work fulljﬂwi' -t;t_._ai

'*:f.tlme.: thtle tlme left for famlly. 5
|

,_bid»lesssentertaining:forfhusbandfsﬂcolleaguéSa B L
: : Forfleted famlly outlngs.  Family - went without’

3
]
A e om i o S S

'-géquired;selffdiscipline:di;.‘-__l LT



N ']
oy ' ‘
: "
. 4
- I¥ 1
N w .
g .
* I

A

Change | "~ - -~ | .1
i .

Reduce Communlty
iWork

fReorganlze o o
‘Household ‘ :

ewl Reduce Worklng
a“-".kﬂﬁé'Hours_

No Change

other . |

v ?‘ R , '.)- 1,,' . ~' | ’ | ’ | | '
. SATISFACTION WITH COURSE CONTENT,ODELIVERYQSYSTEM ANP e
S STAFF g S R o g ol
o Déscriptibn‘of Ccurse’Coﬁteﬁt;f37;“~ ‘;};. 'egj,ﬁ;g;g, A

T :inltlal courSe descrlptlon they
| . . ~'$;;

fe:f»f:: ,who rated the descrlptlon accurate ?nd”

o a ‘J'. R A 4 ,~ 1‘3‘.:«?_?‘ i
g& co “'the descrgptlon ‘veryu'accu;ate f ol
o ,@ ‘ g e
L Two',respondents,, ogj 2. 9% rfelt

;was 1naccurate,
i' 1v

< onei egtp.eq:tad" &
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S

-

i
advertlsement in a profe331onal Journal and dld not

y
f, :note 9that- there

Fe

s

wasv

more uthan

oné

7l

o

it

course"

1Ln _the'

*
T e
a

‘program.

e

J
B

Q4

: Ly
4 -
w« -7

gt
nirg

R

TLevel of Accuraey

s

- B
g

Freqqeaey‘

‘Very: Accurate

Accurate,j‘ B
F “-ﬁ

Somewhat Adcurate

o) .
'\l'_"n : ‘\‘"g,

Inaocurate

291
S 6457 |
) é. I

13,2
¥ R

'coverédd

ihat;too lltt

Exgﬁt

w

Y
4

‘respbndents

lf materlal was

TWo respcndents whd chose other as a category
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. j /AN N A - - T hv “:'A . ' ) .
oM -~ AMOUNT OF CONTENT (N = 67)" ~~ ' - . =~ .

oo T oo o UUMABLE 20 . oo

R I
b ‘ }—

(N
s
e

Amount . f"'"-’ﬂw .~ Frequency- . | : Peroentaée,

.| Toa Much Material 8

iReasonable Amount ' 56

¢ | Too hittle ' e
.. . %»® | Material . .~ L
.Other .. .. ° .2

J,‘ s : , T - o . .“—a_v‘.‘ AR ;
Course Content Appeal o y i f~f‘i.='”“5” .

o8 -

-~
&

-Ehe respondents found oL A
_.‘ R § B S T

", e -

. e. course 1nterest1%% cr very _1nteresx1ng.fmflsix"A e
! ~ = : SN . . )

réspondents (9 0%) 1nd1cated thatw the co&rse- content e, w

s ~was not’ "too- lnterestlng. - ,5- . .;‘ ' . f
o ) » 3 ‘ S ) . . o .
R | TABLE 21 SRR R AN
Lp o . . Lo ) . ) T L ): & o n Coerl

COURSE CONTENT II‘\ITERESTING .(‘N‘,..",=,.6‘"7,)_' T e

:\' e T . : _‘ \‘ ’% . ‘(. : " ’ b ‘-' 0 ' o ;. Lo
S B '-‘L' ' R A L S
. Frequency . ent.

A

N 'Interestlng
.' T . - ..-‘:.‘ -Q.“‘ e M

e Not TooLreu_H‘
AT ,Intemstmg

T o %7 ;

e Not. Af All

Interesting g

v




C . : -t.‘. T ‘ ' .""_ L 4
v . Amount Of New Material O '
SRR N The'intent'of this qnestion'was to-identify

P whether—respondents_felt—that cOursewcontent con31sted'
V--" Ca o ) . . . .'v
: of new materlal or whether the content ‘was known to. .

a L ‘them prlor to taklmg aAcQurse.iiFlfteen respondents ; if:
Juah.ﬁug : (22 4%) felt that the content was mostly new materlal ‘
1%’;' and 44 respondents (65 7%)' 1nd1cated that there was ‘l
? ﬂ”lr;lw‘some new‘materlal.z'%:‘.t 1nd1VLduals (12%) felt ‘that .
: ,therefwa&,little#or.noﬁ‘Jw materlal»presented.' - A ' .
[R Ty N L {‘ | ,.'?” | o o Lo o
SR IDL‘ jL“. TwSTe e TABLE 22 R ‘f,- L Atj"f;;g L

% . . % AMOUNT OF NEW MATERIAL (N = 67 = "% . B

Yo i

: \V: “JI‘,@ " .‘ ~-. : .
Level of Materlal ..~ "Frequency

o Mostly New“ . e h
R Materfal o S .15
g"_'! Lo "i.?:'? v v

o

o SomegNew‘~'fjf*.» R

RS é? | Materials. % | 2T 44, 7 .

: L thtie‘New..gL ;l' - g S |
g Magﬁrxal e f;.'ﬁ ‘ 6

. PR . . . -
! X . ne’ - - V
£ R RN o e e -
¥ . . SRR :
L .

“ No New Materlal | o2

-
)
€
©

' Reibvande¢0f Content To Job o e :if':" Sy

-

':1( ) R v ,4‘. . .‘. A .‘
™ . . . .

- SR
. : ..:.‘ ,_\'.».
L tooi to be elther relevant or very e

gﬂr professlonal res o bllltles._ There f:'g..'
p g?} | o
N . By H.‘?‘. : - . ' : .o . . g‘:l

. . . - S,
- . o . o
L™ . . A - .
. . . o (] O AT
- . ey : "




‘wefe

A

S

M

K

3

30.8% of the grghp'who 1ndicated that the coégfnt '
<

was somewhat relevant and 6.2% who felt that ;here was"

70

ﬁi. no relevance - between;ﬁ content  and profe851onal' oy .
& - A : S . : c o .
T SRR
’ .responSJ.bllltle? B .- _ “
" . “ X r\‘ i ' I{_
. ! g LL,‘l - ol
o - 'TABLE 23 |
S | R, |
L 'RELEVANCE OF CONTENT = 65) -
- Ky . ’ ."l . o “
. " : ba¥
. : . - Y o C
L .| Degree of _ Frequency " Percentage’
a8 Relevance - 1 E o Lo
7. . . |.Very. Relevant " 217 © 32.3
‘. Lo ~ ' AT I R . o
s ReleVant“-* cn 20 ©,30.8
’ . ms Lo J
Somewhat Relevant fiA 26?& o , ‘5,43918 g
Not At All . U |
. Relevant . TN S b 6.2 - e -
L ’ o : S - . e, U N : R .
H -'T;' L vl’g . \'\\"\ Lo
,A ,’& v
leflculty In Understanding Gburse Materlals v?{;
y ﬁ@ T . .g#'f . ?; o !
The pﬁrpose of thls questlon was - to 1dent1fy -
R ? ‘,_4,
. : gfﬁlculty expeﬁéfnced by the respondents
| "course materlal.p The majorlty (55 4%§k -
& - 1nd1cated that e they g occasslonally ’ experlenced ; svf b
.‘ . . .). P § '
: dlfflculty 1n understandlng course materlal whlle 3 1% “
‘ﬂstated thatz they often‘ had dlfflculty.}:j Those ; ;

+
L
we,ov
r .y,:"
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]
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éXPé:ichingv
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dlffzéulty
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TABLE 24

DIFFICULTY IN UNDERSTANDING MATERIAL

v ~
s T 3 v

(N = 65).

A

71

%EQ$1¥@IY Often ,‘

'
,
T
Lt
o
wh
4

’

P
»

N
=

- Spmewhat
-Infogmetive;

;}ﬁrFrequgnCy ‘of"

Frequehcy

‘Percentage

™
L %q lefieulty

W ﬁ e

’

‘ Often,"

chaésiohally

.| Not At All

AN

' Textbook Ratlng

-
. .v:‘x.‘

~ LEE

Pl

"or veryvlnformatlve (32 8%)

6. 3% of the respondent.-;*

v?The"ﬁﬁajorityf'of responaents‘

E4

TABLE 25

TEXTBOOK RATING (@ﬁ N

felt"Ehat» the-'

textbooks used 1n the program were 1nformatxve (60 9%)

,Nb

Those who felt that the

R =

. textbooks were only somewhat lnformatlve con31sted of K

-'ﬁétiog;T - ;,”

BRI

B . . v’d‘ .‘—
Verx 1nformat1ve

Informatlve“

.

4 .
3 ; '
#

aged |
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. . . . REER Lo L -, ’ »
Program Aspects Causing Worry Or Concern ‘§&~
. . i ) R . N E P

A~

During the learning process,“ every. student’

The—purpose‘

—act1v1t1es

,,f'pdx. tdke .S“‘i'n_'

PO i o

‘5bf thls question“hwas 'to '1dent1%y Whlch. program

ggéthJ.tles caused worry or concern and the degree of

this concern.f

Completlng the course 1n the tlme frame glven,u,f

was - 1lsted a, major concern by 53% of’ the -
' respondents; A further. 31 8% 1nd1cated that Jthis '.JJ
'factor d1d cause some concern. &anklng second 1n order.’,r"al

et

of . concern was—the completlon of ass1gnemnts, whlch was

LA vq, 3

'rated as a nmqor concern By 28 6% and somewhat of afF
R :
. g

P

fconcern by 52. 4% of the group. Of no concern to gpe
gfmajorlty' of students were the reglstratlon proceduref ‘;
ﬂ(86 7%),_contact1ng the_tutor (79 3%),-rece1v1ng marks‘h'ﬂw“hfi

' h(61 4%) and preparlng‘foruexams (51;0%)

| ,“ f' . R e ‘A » .'.’
T Respondents also had -an o
. . : ;

escrlbe any other.aspect of th

¢, grogran WHLEH Eauded

g ’";'..

them concern,‘and was not llstedgin the questlonnalre.,
: ey - :
The responses

.receiyed ﬁto. gpls open-enﬁégﬁ qUestlon

"kfollow;ji:h
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v >
A .
' '-u\h\; S e 0 .
-Felt restricted when" ‘answering questlonsu Had to
answer using exact words .marked down if expanded .
beyond tutors words. -- Too child;shré. . o
: e f;&u ) Had ‘not prev1ously studled in Engllsh language.
S '+ ., Had not studied in past 20, years. 'Felt nervous. .
R about not understandlng materlal : AT P oy ..
| ' v \\L\ ." ) B ) ’ ,.- ’ :. R ' oL ) ’ ‘ ’ * ‘ ’ o
N; LackvofiincentiVe due to home study learning. . = B
.. . Y ) . . .. " .v - ‘ : . ‘ v.“. " .\» . ~
Upset with' late materials;f‘A—‘Likeotogdo;tﬁings‘ .
properly or not-at all.. PR T g
" . ' ’ ., L . -, . ' ‘ . ,_.v‘ . ‘.v-‘(" . '
. ‘Finding”clients for assignmentg' -~ major concern.
. ‘;,. + L . v . T ) . ":t . .‘ - L s ',
. ) - O N
. S pidn't "realize it was-~ one s part O
«. v . certificate program tlll“I reCelved courv
after enrollment. e
f;pjfh'ﬂf,& Could not arrange time . to. take 732.,
Lo study v1a packaged course”. . L
I ARHPEE I Unsure of detall 'expected on a531gnments
e ,U flrst few were. marked and returned....-“-. e . L
e A et Ay . e : ‘
»‘l b . ) 'vf,::
i R E
T the cost of’ the ‘course. | Not know1ng where to™% oo
e L e ‘»obtaln 1nformatlon about. British Columbia serv1ces i
LRt e [ tor ¢ elderly. A Maklng ' contacts - for patlent . :
- . b a‘sslgnmerl)té . _v'o - R * _“"“ "_ ° . . o . N
= JGES~QLCourse*_méter1&ls late.," Exten31ons 1nconven1ent'\ .
“i * becaiise ‘ took 2 g@eks holldays to’ get.a- good start B
s on program_ TR R o L
. ": Al “‘ wa Jb“ ‘ !‘ . o : . :"‘ . . ",
Enjoggdsprév1ous group 1nteract10n (@f tradlt;onal ' -
‘c¢lassroom . format) ltawas an outing . and an evenlng :
,,I énjbyed andsgalhed‘%nowledge. Y 2 L o
‘ e T
. LR ,’v gy



-"@.:n.nﬁlngb cllents g,forga551gnmen€%*:~‘v. -

S

T4 ‘:\‘
ey
Ly
Q“ﬁ“’ g \ N
y
. - ‘.\‘ N B . - . , '
q Not enough time 'was allowed - for  contact with
o ~client in- community. o : :
icoukd—not“understa d_some of“the*3551gnmeuts in
NE.731. . RS o
Confused. for ‘a wh 1le“ D1d detailed notes.
= Expected them to #e real. Dlsapp01nted ‘only -
: summaries 1ncluded 7n aSSLgnments.
Material late in arr1v1ng 'mean£~reorgani§%£ion'
of plans. S T R e
‘v. “ . ,." "'nv‘ ".,‘ FR '4 B
. -Delay in return of a531gnments 1nterrupted study
schedule. - . 4 :

i

NE. 730 answers expected wene exact repetltlon of‘i
what was stated. Dldnbt llke just rewrltlng whatfﬂﬂ
'_,waqawrltten. " g

‘ﬁ . " A

T

Course d1d not arrlvg. in - J nuary . arrived’ in .
spring -~ ‘had to 1eave it tlll fall (was on . flrst-'
'run of course) o ‘ i ‘ -

[

Eeﬁi#y;pfeég”res ~-- no time.’
. -3 T % - e
Obtaining c¢lients’ in commurity” - felt I' added- to

their,burde‘,

BRI L PR PR

Latd. delay modules - dausing delay. , .
Do N N hi-'.";-;.i. : i . -%: |
' 8
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Of the 23 who responded to the Open—ended-

iQuestion,, 6 (26 9%) "had a concern related to study

. hablts or’ study methods, 6 (26.9%) were upset.by the

delay ln arrlval of study’ materlals and a551gnments,
'Anand 5. (21 ;}{ had concerns regardlng obtalnlng cllents o

or,completlng.cllent a331gnments."'. . o B f”

- -

TABLE 26 -

PROGRAM ASPECTS CAUSING CONCERN .=

S

%.. -+~ < - MAJOR CONCERN ' .

'Reasons . N Frequenoy"Peroentagev

T
o

1.'Registration procedure166,1{ 1 ‘.j'yl.7f"
2..Completinéﬁassignments‘63 U E: R 28;61",__
;3,’Conpletlngreadlngs»;g6§;y"”;;l:j. ;;"16;4.f.'£§
A.fPreﬁaﬁing for exams (49| 8 | 16.3
:5,;Wr1t1ng exams i{‘y 4 '48"yﬂ 110'£_t d;'

‘6.-Rece1v1ng marks o “57y ”'~;2

'-7;'Contact1ng tutor ‘jyf_'Se;vi? 4

. 8. coypl®ing course ‘in «ej"“ R
3“t1me rame allotted 166 ] . .35




L I - TABLE 26B . : ] R

PROGRAM ASPECTS CAUSING CONCERN D

B SOME:CONCERNg-

e

Reasons "  o | N Frequency vPercentage
‘ l. Reglstratlon proeedure 60 “'e e7 .;‘ 11, 7 )
;Eﬁ;\ WA%-‘é. COmpletlng-a851gnmentsi§3' . 33.etl."52~4'e2'
S .; 3. 'Eempletlng ré&dlggs ‘ texiff F 30{ : fljf?;zee.
"4 Pfeparlng for eﬁgps : 49f- ;,Alé‘."{e‘32;?
’5.-W:ltlng"examse'_egj>'i ﬁeeib_e i51>; _ 73@;;2'
'f‘ 6{'Redeivin§”me:ksﬁ"LJf‘j57‘ eif'20‘ ﬁf;”fﬁﬁﬁi[.;'"
e:7; ceh£actihg £ﬁ£drl‘ ‘f'fgs'z"j“bg'ezf:e'13;ejfw?

‘8. Completlng coiirse -in 'w‘ o e,
tlme frame alfotted |66 21 | 31.8

o TABLE J6C

P%@gRAM ASPECTS CAUSING CONCERN ST

'-vNOfCONCERNﬁ‘

2

Reasons. -~ . | N Frequency | Percentage’ S =4

g.“el“Reglstratlon procedur éoﬁ3iv;e52‘.te :'86§7  )
fhf2; COmpletlng asslgnmentsf63  ff7-i?e1fi; ?;9;0
3° Cdmpletlng readlngs ei;%lT.V'° é1‘}”i~1e34;4“  ::_,_;
4. Preparlng for exams ,;:49_ ﬁe; 2éfil‘ {751?0..
Soweiting exams 8| 23 gyoano |-

6. Receiving. nlaifkéf oo es ] erd

V'ﬁi.f B 7;jContact1ng tutor vff"TSQj"ee°46f 793 o
e 8. @ompletlng course lnf et S R T R
s tlme frame allotted f;366n-. ,10;'1“'V_1§.2';5;,

i e SRR : 3 : — Y d - L e )

g .
N

o ] ,:t'l DR ﬂ: m- < ) X : T N R
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v .hd; " 'Information Provided By College Personnel

'VThe‘purpose.dfithis question waS'to,determine‘

‘“”:f“_““‘the“respondents satlsfactlon w1th—1nformat10n—recelved

ffrom personnel at Grant MacEwan Communlty College.f‘The

. . - A
I . " .

ZQ T majorlty, 52:3%, felt that they recelved the klnd andﬁ

.-.,,. ;

gamount of 1nformatlon they needed at all tlmes,‘whlle;ﬁ

Two respondents (3 l%) answered that sometlmes‘

time.n‘

RSt

*they reéelved the 1nformatlon they needed whlle one}-"“

)'x"" s L

}~<.

TABLE 27
";:v

;;* SATISFACTION WITH INFORMATION FROM COLLEGE STHFF

Al a

‘- “é"f”vfﬁew :&;Na. i ?
.V .| Degree of ~ ~* 17 _Frequency ff'PércedEage.~gf'
o ~Satlsfaction; R Tl O T e

Ca

All the tlme;['}"":xi'si3&}?.;’ﬂn o y.52;3hf'l- “ffd,‘f;'*h' -

‘Most of the time' fffjj”;,28,if7?_ 1o a3l

':‘Sometlme

th AtuAllﬁi

L L [




J . ) L : .
',a531gnments submitted -,while“ ‘another ‘24}1§f‘ rated .
comments “of ehcouragement,' as the most T

P, e

1nformatlon recelved. . Registrationc procedu = - -2

r} g'_“ rated as . the ‘most helpful ’information~_receiVeu uby‘,
2 o » , P K
) - K ’ ' T
' 12.1%; explanatlon of dlfferent concepts was chosen by;‘;
: “r{’8 6%. 'éf‘.lmportance to fewer"respondents were-'"'“
T ‘

'~{4 3%);

I

".suggestlons for addltlonal reference materla

} ‘,l’

5

1nformat10n about obtalnlng course materiVl_(34%) and‘f

*. feedback “on ex;agg (6.98):  Two 1nd1v1dua18 (3 4%)

. a0

tliated’thegﬁolloWip: elbelng most helpful- :“?if w
S Alternate wal'ﬁﬁ f. xplete the cqurse,v;;e:
SO lengthenlng R ‘

_ : o Meetlng and c
IR ; semlnar.fQ

Vo

o MOST HELPFUL INFORMATION REC'IVED (“ =58) ' 0

Reasons . , - - .« |Frequency | Percentage |

~.._)| Registration- procedures -

A . . g '

v;AaditionalLrefereﬁcepmatefialfu57

.:"’-.""‘*I"-;f.-\’" :

-tr: 'H9¥ to obtaln course materlal

'~f'f2“ﬁrExplanat10n of dlfflcult 71‘;:f g}- SR I
” '»'concepts EEE A _,:_2,< BT T O

‘ ‘/Informatlon about exams; ;f 1o O‘;?+""

T f‘ CQmments of encouraqement 'fvaffi4”f»

"““QLComments on a381gnments ‘[.fi QAuh21
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~Information Not Available :

c-

Respohdents

L3

" were. asked

to

1dentify

“any

~ e

79

'iﬁforma;ion =not-

avaifaﬁle;

'w
responses were necelved LN

Lo : Informatlon (ln course materlals) was for Alberta.'
Nt I had to obtain my own: bgformatlon about ..
S ,Saekatchewag\and the res

'I was not aware of:.
.complete course 7.
that date-also.

& . - Would not’ have
: < part ‘of. course
appllcatlon of .

. 5 I ’
' . X . . e

-1
Sy

‘fﬁ@ﬁ TN
ST e
i '\j$°

taken program had I reallaEd flrst”;jb‘,l

to them.

The-

urces avallable.

v EE

follow1ng;"'

1me¢éxtens§6ns avallable to
Juntllvlt was too late to meet

| !

o

was mostly 1n&erV1ew1ng and
nur81ng process.,,:

.1‘

» .

'Z'Uncléaf~about.time liﬁit;on aéSignments.b

Informatlon about serv1ces ln Brltlsh Columbla was373
not avallable..: : S :




~ SUPPORT SYSTEMS R

e Assistance From Significant bthers

-~

A\

80

TR
.conrse) others _may have ass1sted them by listening,

~-

"giving suggestions or offering=-encouragement. - The.

~

'source of a531stance .and the degree of help received

’

fis described in Table 29.' ‘ L

e o~ It is' evrdent that = 20.3% received much

assistancef from 'a spouse while. -40.7% received no
gassistanCe and 1.4% felt. discouragement rather than
a931stance.-

C Ly -

R Y

e

B L Eight percent of the respondents indicated

'that they received much'assistance frbm a,parent while

78% received no a931stance from a parent. Children’

;s o
! ~‘

{ prOVided much a551sta?pe “t6 3.6% of the’ respondents

- —

while 63 6% felt :hEt chlldren prov1ded no a331stance

. to ithem. A further 3.6% »indlcated that childreh
A e
O\ discouraged them rather than assisted them.

. o Superv1sors were 'rated as providing much
. _ : S ol :

i

iassistance by 8r5%;'bnt ’52;53 felt they”'proVided no

""fassistance ‘and 1.73 sensed discouragement -frofv the -

‘o ;
superv1sor. |

Friends prov1ded much a531stance to 11 5% and

( no assistance toJ44.3%.

During‘ the time respondents were_ taking ‘a -

S
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. $S55\\\ /
o Anotﬁer\individual'takipg £he samé‘édu;sé.was
= E%sgurqé'ofraésistangé to 14.5%‘w§i;e 41,8%ifelt ﬁhéf
" yeceived no'éséistance from such an individual. |
B | éo;wQFké¥s prov;ded.mﬁch_éssiéténge to B8.6%
_but"ﬁél‘;séistéh¢9v7£9?7443%§. 'Eive"ihaividuélé1 )
'ideqﬁifiéa. élients/paérgnté as a souﬁce of .muchf;
éncou;agéﬁén£j  o . )
; R B \
' TABLE 29A . \
T A‘SS'.IST‘ACNCE FROM SIGNIFICANT STﬁEizs"
B L MUCH ASSISTANCE ’
e N  Frequency Peréentage"
' Spouse ‘59 12_. 20.3 . '
| ~ Parent 50 . .; 8.0 .
Child . 55| 2 3.6
Super;isbrk " 59 5 é;S_ )
Friend 61 7 11.5
Classmate 55 8 14.5 B
Cq—workér. '58' 5 8.6
other 13 | ° 5| /‘Jllse.s
: L . )
| , /
\



TABLE 298

ASSISTANCE FROM SIGNIFICANT OTHERS,

-

SOME }/

STANCE

82

!

SST
N ]} Frequency. Pefdentgge'
- Spouse 59 |- 22 .:37.3
'Paréqi 50V fi 14.0
child 55 | . 16 29,1
sipervisot: 591 22 37.3
?;Eg?d 61 27 44.3
Classmate _ 55 T 24 _43.6'
éb-wq;ker - |8 27 46.6
other 131 1 N 7.7
' TABLE 29C

ASSISTANCE EROM'SIGNIFICANT OTHERS

Nd.ASSISTANCEt /
N j Frequency Percentaée
. Spouse, 59 24 40.1
Parent” - 50 '3§i‘ 78.0
~child ‘ 55 35 63.6
Supefviécr 59 31 y'52.5 .
Friend 61" Y 44.3
Classmate 55 23 | al.s.
Co—worker 58 "26, .44,8
.~ Other 13 7 53.8



fABLE 29D
\ ' . -
ASSISTANCE FROM SIGNIFICANT OTHERS @

A  ISCOURAGED .
| 'N freqﬁehcy Peréentage
Spouse 59 | _‘1;‘. 1.4
.Parent ' - 50 . o
Child | o 55 o2 3.6
" supervisor Use| 1 | ) 1.7 -
Friend - 61
- Classmate . 55 . _ J
Co—wogker | | 58
Othef , ; 13
. .

Interaction With Other Students

Respondents were asked to indicate Thow
Hfrequently~ thef interacted with ‘other' studehts -in
.thgir.prbgfam. One individual-(l.G%).interacted véfy
often ‘'with other students, }1;1% .indicated £hé§'
v %nte;actgd.quten and 35.7% .inté;aqted qccassionally.
%pdse' not  interactiﬁé at all with other students

-c%mprised 47.6%{of4the feépondenﬁs.



TABLE 30 . 3».- - o

- INTERACTION WITH OTHER STUDENTS (N = 63)

\

84

Category Lo ;' .Frequency | - Percentage
oo (Absolute) (Adjusted ..,
" | Frequency .
|Very often | 4" 1 " 1:%6
often .~ - e 7 .- 1na “
Occassionally, [ 25 I 39.7’
Not, At All S -300 | L 478 T

'

Intent To Continue In-Program

~

The respondents, ° all were~ lnactlve in thei.

-

‘program for‘at leaet aﬂyear., They were asked whether

they planned to enroll in - another course in - thef

' .Program. .An afflrmatlve response was chosen by 18 5%

and 32.3% 1ndicated that they “would . very. 11kely
re—enroll; Thus, a total of 50.8% 1ntended to ‘continue
in the brogram} Those not\llkely o enroll in another
<course comprlsed 38. 5% whlle 10 8% 1nd1cated ‘that they

'would not enroll agaln;

Iy



| “ paBrE 31 - l
INTENT TO ENQOLL IN ANOTHER COURSE (N = 65) ’
! 5 i .
Category . : : Frequéﬁcy‘-l ‘Percentaée
| Yes BT 12 | 1s.s
Very likely a0t '32.3
Not likely ] o 25 . 38.5
g\ No;, | -  ‘7 B -+ 0.8
v ok | |
1;ﬂi{f  ""; 'f _ Those who planned to erroll in anpther_doufsé:
< ) ' s : ‘

were. asked" tc'>' state lthe month in whic}‘l:'t}iey wou;__dé_‘ ﬂ
prefer %ommence a c,'oﬁr_se. | | )

| The data in ‘Ta‘ble 32 show the ma}jori't:y who
responded to this quest;ién (79l..3%) pfefer‘ .a'S.eptember‘,'
October or fall start ,da_t;_é'.-, Those who would prefer to

V 'co.mmence‘a éoqrse ix;} vJ.anua'kry c’omp?i'sed 207% of those
responding.  When given a -s‘e‘cond ehoice | for
cqrﬁme_ncem_ent of af' course, tﬁe following _résp‘onses were

received: January 72%, ,September 8%, October ’4%, and

_ February 4%.



Bt A

+

Time Reriod Frequency- Percentage /]
January 18 72.0

’ : v {
September 3 12.0
October ° C 2 8.0
Spring 1 4.0
Februaryj , 1 4.0

\\\ . -
- \‘

86
)} .
¢ o .
TABLE 32 ’
PREFERRED COMMENCEMENT (N = 29)
Time ﬁf&. Frequency ° Percentage ’
. ‘ F
September ' - 17 58.62
Fall =& 3 10.34
' Octobverr.- 3 10.34
January . 6 20.70
TABLE 33
 ALTERNATE COMMENCEMENT CHOICE (N = 25)

PRV



‘REASONS FOR NOT CONTINUING 1IN PROGRAM

Respondents were asked to rate re&sbns for

not continuinq in the program .accordingﬁ to whether

87

-these factors had a major influencef some 1nfluence, or
no influenge on‘the dec1510n to continue. The. hlghest

percentage of respondents (49.2%) chose "lack of,tlme

"as the major reason whiie the second highest (23.1%),‘

;said tﬁat—théy;weré unabievto ger down,go'studfingJ
Tﬁe speed witﬁ wﬁigh aSsignments were returned (1.9%),
" the dlfflculty of the course (2.0%) or 'the cost of the
course‘-(3»7%) was not. a major influence for most

respondents. ' . .

Respondents were'a&so asked‘to,list the one

reason whlch had the most 1nf1uence 1n their decisiona
not .to continue in the progéam. Lack of time was

listed as the reason by the majorlty (41 0%) WOther

> .

'reasons than the ones llsted in Table 34A whlch were

N

- dited were:

Moved to community with'College. Plan to continue .
-gstudies there . : ‘

i

‘. [
.

. Not recognlzed as credlt course towards degree
(2 respondents) :

Not recognized by RNABC

Putting ener&y into . looklng for a Job. Enrolled
in a college program other than nurslng. ‘



./ TABLE 34A

REASONS FOR NOT CONTINUING

..‘L
. _ MAJOR REASONS
- ' Relative | Adjusted
N | Frequency] Percent- | Percent-
.age age
1. Lack of time’ 61| - 30 42.9 49.2
\ k= .
2. Job required N ,
. too much time .| 53 10 .} 14.3 18.9
3. Course. content
not relevant to - ,
my work ° 40 -4 5.7 - 8.0
4. Pérsonal,' | ; '
‘illness. 52 3 4.3- | 5.8
5. Course too .
difficult 51 1 1.4 2.0
6. Family illness | 51 3 4.3 5.9
7. Not interested o . ,
"in the subject | 51 0 . ’ 0
| 8. coutse content . _ ,
not interesting] 50 -5 7.1 9.8
9. Dislike home E - o
study 50 6 8.6 | 12.0
10.. Unable to get ’
down to ' , ' oot _ -
studying 55 - 13 . 18.6 - 23.6
11. Took another ’
course 1in \ : . -1 '
" nursing 54 12 17.1. . 22.2
12, Assignmeht
returned too T K -
slowly. N 531+ 1 .14 1.9
. Y - .
13. Course too . ,
expensive -54 | - 2 2,9 3.7




TABLE 34B

~ . .
REASONS FQR NOT CONTINUING

SOME REASONS

89

N Relative | Adjusted
’ N Frlequency| Percent- Percent-
L . - | age .age .
o _ '
1. Lack of time 61 16 22.9 26.2
./
2. Job required , R .
"~ too much /time 531 - 23 32.9 43 .4
: . . . i
{3. Course content
©  not releQant to ‘
my work 40 12 . - 17.1 24.0
4. Persona ' PR
illness| 52 7 10.0 13.5
5.-Cours§ too. C . : .
difficult 51 .5 7.1 9.8
6. Family illness | 51 8 11.4 15.7
7. Not interested -
in the subject | ‘51 7 10.0 13.7 -
8. Course conteht : .
not interesting| 50 7 10.0 13.7
9. Dislike home i =
study 50 } 6 8.6 12.0
10. Unable to get -
down to . : T : :
studying 55 22 31.4 -40.0
11. Took another p
: course in : : "
nursing 54 7. 10.0 13.0
'12; Assignment
- returned too : '
slowly 53 | . 2 2.9 3.8
13. Course too B | o
expensive 54 9. 12.9 16.7
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- l . - -
TABLE 34C '
BEASbNS-FOR'NOTACONTINUING
A , .
- NO REASON - ' .
— T | Relatlve | Adjusted
N | Frequency] Percent- | Percent- ‘
o age age -
1. Lack of time '| 61 15 21.4 24.6 ‘
. N
2. Job required .
too much time 53 20 - 28.6 37.7
' ’ . .
g . ! .
3. Course gcontent )
not relavant. to ' _
‘my work 40 34 48.6 68.0
: (4 .
‘4. Personal E , : :
illness 52 42 60.0 80.8
5. Course tooO . ’ : _
difficult 51 45 64.3 88.2
6. Family illness | 51 40 57.1 78.4
7. Not interested S :
. in the subject | 51 44 62.9 '86.3 .
> | 8. Course content ‘5'5{ ‘ ,
‘not 'interesting so‘y 39 55.7 76.5
N Jg:: S
9. Dislike home i
study = 2 38 54.3 76.0
lO.Aggﬁﬁie .
Hswn, - .
gt 20 28.6 36.4
8| B ook ARSther Ve
NP R\ “‘\T_; R . )
| X nursing 35 50.0 64.8
w TTRe :‘/\.‘\’;S"; v B . ! .
XQ?'k?i%Assignment : ~- -
"~ returned too > . -
slowly 53 50 71.4 94.3 .
113. cghrse too : » ) ’ -
- expensive 54 43 61.4 *79.6 //L_\‘\—\/)/
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Feelings About Home Study

The final question asked respbndents to

éxpress their feelings about home, study. The mépority

91

‘continue7.to be  interested (53.0%) or enthugiastid'

(27.3%). 'Neutral feelings were expressed by 15.2% and

_4.5%'stated they disliked home study.

The questidnnaire concluded with an

open-ended gquestion whereby-respondents were invited to
’ }

add any comments  Or suggestions related to . their

involvement in the Extended Care Nursing Certificate
Program.  These verbatim responses are reconed “in
Appendix ‘B, page 127. . ’ ' :

. : . . . .
: Y



CHAPTER V | \

. . . ‘ .
FINDINGS AND .;[MPLICA'I‘IONS. SUMMARY AND RECOMMENDATIONS

&

; .

The first -section of this chapter presents
' ' AN

the findings and’implications of the study. This is

followed by a summary, and ;ecommendations for further

" study. e L

FINDINGS AND IMPLICATIONS

The findings based on the results presented

'

in Chapter IV . are analyzed and the ~resulting

implications are discussed. . .

Personal Information. ' .
— , .

X

‘An analysis of the data obtained from the studeht

record revealed that all respondents were female and

between 25 and 60 yeafs of age. The median age‘wae 42

years. With an age differential of 35‘years, it could,

‘be expected that there would be. a hlgh degree of

1nd1v1dua1 differences w1th1n the sample of -adult’

learners. B B - ' +
Three-fourths of ‘the sample 1were,'Albefte‘«A

! ‘
re81dents with one-fourth 11v1ng WLthln thealmmedlate -

Edmonton area.' The majorlty (50%) completed one course»

‘and 'an"padditiOnal (18.8%) ,completed :more ;han ,one._"'

92
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. " { '
course. The number ‘who commenced but did not complete
‘JwaS'low (2.9%). It can therefore be assumed that the

‘,majorlty"had the necessary motivation and suport to

complete .a course but were not motlvated to re- reglster

in subsequent courses."

- An analysis iof. the number ‘and  age . of
Ay o -7

'residents ‘within veach 'household _ reveaIbd" vast"

,1nd1v1dual dlfferences._ Although the average number ofl

re51dents per household was 2 54, three respondents had

" no addltlonal household members whlle one had seven. -

‘others re31d1ng in the  same re31dence. Flfty—three'

{h(75 71%) had chlldren under the age of 18. . Twenty-=two .

(31.43%) of those who had chlldren under-lB years{ had

27nofother adults re31d1ng in the household. 'Forty-five

‘(64y29%) of the sample had at least one other adult ln"

the same household.

¢
i
e,

‘The ma3QN_ty (64 7%)V'of ’respondents, were

vtemployed on. a full- t1me ba51s w1th 47 6% infhdirect

' patlent care roles in’ Extended Care fac111t1es. ‘Those -

,not employed out51de the home comprlsed 8 8% of the

sample,

“In summary, the analyses of the personal data-
: 1ndlcates vast dlfferences 1n age and number of

.household resxdents and a. commonallty' 1n educatlonal '

o

et e e e



‘prep/;atlon. A’ 'large number\_ still have the

94

. decision for 36.8%. vOthers'aetimely invoLved in health

:;suppport to 19. l%.

. t :
;“respon81b111ty of child rearing, some without the

assistance of ahother adult. The majority have

f

:additionalfemployment responsibilities.

Pre—Registration, Expefience, Intent ahd\Preparation-

Registration in the program was the first

' learning :experience in many years for approximately

‘ one-thlrd of the respondents (29%) All others had -

* .

part1c1pated 1n°recent learnlng act1v1t1es, w1th 24% of

.the group taklng recent.credlt courses.

. i ‘ ‘ . ' :,
The majority (52 8%) intended to complete the

entlre program, howeéer, almost an equal number (40 6%)

_enter the program w1th uncertalnty regardlng completlonv

:.or w1th no 1ntent10n of completlon (7.2%).

The decision. to enroll was a personal

-

’care 'ana-'fe110w"learners ‘were supportive inspiration

-for: 32 3%.';Fam11y members were prOV1ders of greatest

~s i

Most -inditiduals‘.(82'4%) enteréh the progranl because
‘.-they felt that the knowledge galned would facilitate.

'better patlent «care,. © Having - the opportunity to -

I3

- ; S ¢ T . .
;contlnqe, employment . while taking ~a course. also



~
;] g
e

Lot

'
\

. "\ . .
influenced ‘a large numbet {77.3%8). A lack of
Y -e ; ,

95

.

’complete the program."

undefstanding of .the delivéry system wés suspected. when

/

2 respondents stated that they looked forward to social

contacts with sfudents. ~ Another individual ' expected

the first course to include greater emphasis in

’

rehabilitation nursing.

An “implicatiqp from the: analysis of the

questioﬁ'related to recent 1earning experiehces is that

, because a significant. number had not pafticipqted in

.

~credit type learning activities for many"yearsf

counseliing services may be required to facilitate the

~

-adjustment to a learning environment. A second

implication from the data presented is that individuals

L.

.registering in a course do not necessarily intend to

~

' satisfaction With Course Content, Delivery System dnd

Staff . N ; ™~

Data analyses Qf_course cdhtent‘revéaledlthat;

.fhev majority “of .respondeﬁts felt that . the course.

1 . ~

descriptibn~ was -accurate, the ‘course content was

Loe

interesting_'ahd ‘the amount of material covered 'was

reasonable.

The opinion that course content congisted of

mostly new materials was expressed by a small mefiber

*
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(22 4%) Almost two-thlrds (65 7%) felt that there was

some new’ materlal whlle 9% felt that there was little

new material,
s

Although the majority felt that the course(s)
‘'were relevant to their job; almost one—thirdl(30}8%)

described the content as being somewhat relevant.

-EIightly' more than half of the respondents .
occasionally. experienced difficulty  in “understsnding

~course materiais. Those 'efperiencing no difficulty .
comprlsed 41. 5% o//thé group. Theftextbooksinsed were

"

considered l/fofmatlve by the majority. . ' N

! ' et

Respondents identified two . major program
. - B '

‘related concerns. They.were: completing the course in

s

the time frame given, and completing assignments.
Registration ’prQCedure, contacting the tutor, and

receiving marks caused ro concern .to the majority of
students. Similarily 51% were. not 'concerned ‘withl;t
‘examlnatlons but it should be noted - that there are no - ' ;*

examinations in the flrst cogrse, the course completed

by the majority of respondents.

Respondents had an Opportunlty to state in an

open—ended. questlon, the source of g;eatest concern. ¢
’ ™D

Those. responding ‘to this open—ended quest,ion ‘stated




\

& reasons which could be groupedQ under the following

-t
FeR

//////ﬁ‘ _ Thé respondents yere generally satisfied with

A

{

; 7 T
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categories: study methods or habits; delay in—shipment

of materials and assignments; and locating clients or

éompleting'cliént assignments.

: . '4

information received from College personnel. Comments
' : \ ,

on assignments and. comments. of encouragement " were

ranked as_being\moét beneficial to the largeét_number.

\ P

. , \ . o o ,
Two individuals \stated that information about out of-

\

province resources was not provided, two were unclear

v . .\ L] ’ . (] v-
about time extension and time limits on assignments and

two felt they'-WOulq\ like .to. know more -about course -

content ‘befofe_ regié%ering. ~ Resolving the argaé of

-

cbncerwy descriﬁed}.by,\phé respdndents ,coull héye' the

N3 I . .
effect of increasing thé\retention rate.

oL N

o

Some implicatiqn\:rom'the foregoing data are

that although concerns rega ding the course content and

,thevdelivery.system are not ighificant,~tconsideration

el

_hould be given to reviewing and reducing the extent: of

.the’ concern.

The issues. causing the . greatest concern,

* namely, lack of time and concern regarding assighmehts;

‘must be addressed with .consideratign . for methods. of
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The - a851stance received' from significant‘

Y

others was low in all categories. \Respondents " who

interacted often with other students comprlsed 12. 7% of~f

the total group. o o ’7

1/'

Although all individuals in thevsample were,

inactive for at  least one year) approximately‘-half
1nd1cated that they w0uld very leely or. deflnltely

re- enroll in another course. The majorlty would prefer

N

to'commence courses in the fall

"~The'evidence of a low supporthmechanism would

. warrant thorough : 1nvest1gatlon into" methods. of -

1 1ncrea51ng the aSSLStance avallable to students in” the'

program. Also 31gn1flcant, iS‘ that over half the

e

‘number of students 1ntended to enroll 1n another course'

fter an: absence of one year or more.' Presently the

entire, program must be completed wrthln 4 years.. Thus,

elther the 4‘ ear. completlon requ1rement w1ll have tov*
‘~be walved -or/ the students could be 'con51dered forﬂb

1nd1v1dual c urse studles rather than' ‘a program of, fi

R

"studleSa_n' The preference for a fall start date " has -

‘2

: schedullng fmpllcatlons.

b A b M S g <

P

"‘
-
A
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Reasons For Not Continuing-

a \

.99

;%% l;:.

| L) ) ; ’ : J L] . )
The major reasons for not continuing in the

!

-,

program listed in rank order were:

lack of tlme

unable to get down to studylngw'
By B

took another course in nurslngc

job requlred too muchvtime

dlsllke home study | |

- course content not 1nterest1ng E T

conrse content‘not_releyant‘to work :u

'personalland family illness (eqnal)

course too expen51ve ,

‘asslgnments returned too slowly

[

Some' of 'the”‘above stated reasons “ca ‘”b%

f,addressed by program personnel. Con31deratlon should“

U ,Jg

be glven to those problems that Grant MacEwan Commun1ty§'

te -
a3

'College can allev1ate. One .must be. reallstlc -~ %n

L B

tacknowledglng that some- of the aforementloned problems

are beyond the scope of a351stance from the College.

thelr 1nvolvement in the program as llsted in_ Appendlx

iB, page 127 should each be glven careful conSLderatlon.

'

g The respondent s comments and suggestlons related to-.

e

it
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-

This sectlon of Ghapter v presents a summary

[

R

of the stydy’ conducted, . and the resulting

recommendations.

’

The Problem

z

There 1s a group of students at. Grant MacEwan"

_ Communlty College who have?prev%pusly reglstered in the

s o

: Extended Care Nur51ng Certlflcatlon Program but who

'have not contlnued fonaat léast a ‘one year perlod The -

purpose of the study is té 1dent1fy factors ~associated
w1th the non-completlon of the program.

14 .' ’ ’ :‘J ’ LI @

s,

5Popdlatidﬁ and Sample Of The Study

Z -

P
& »

S

‘The p0pul&¢ion of'the'study was defined as

fthe 137 studentSQWho‘reglstbred in the Extended Care

& ™~

: Nurslng Certlflcate Program between May 1980 and June

i

19§2rbut wno.dld%not contlnue.' The sample of the study_

3

’ consistedw“bf;s70 vrespondentsu“who returned completed.
AT , 4 .

‘questionnaires.

f..f'fﬁf o ’ - 0

‘pata Collection and Analyses o

NS
N

)

'_F- B The major data collectlng 1nstrument was. .a .

questlonnalre (Appendlx A) whlch had been valldated

prev1ous1y u51ng ‘a sample of 1nd1v1duals employed at



W

Grant MacEwan Community College as instructors and

research. a851stant.

101

’

Information- received on ° the completed

questionnaire was analyzed using the Condescriptive
Procedure in the Statistical Package. for the Social
Sciences (SPSS), wusing. “the Amdahl Computer at the

Unlver51ty of Alberta. Data were Cross- tabulated to

check for significant differences, however, no -

e

. . o/ .
significant differences were found.

' ' : '
Generalizability
' ‘

distance ‘learning programs in the “Health Sciences

Division at Grant MacEwathommuﬁity College.’
= / . .

RECOMMENDATIONS N

' Recommendatlons based on the analyses of data‘

A
collected are presqnted 1n this. section. It w111 be

recalled'that the data collected consisted of: personal

characterlstras- educatlonal experlences and . 1ntent10ns

: prlor to reglsterlng in the program; satlsfactlon w1th
the  course content, the delivery system and = the

serviceq provided by staff; support systems used; -and

reasons for not continuing in the program.

— The resul%s may be generalizable to other

e rste A o

B
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i

"and that;-

The sample con31sted of a group of female

adult learners with a nwdian age of 42 vyears. For
many, it was the first formal learning experlence in

‘'more than 5 years. Generally the group expressed

- o .
greatest concern related to: lack of.time, completion

of assignments and the inability to return to sgudying.
CThe mejority;had‘others living 1n thelr household. 'A
'highj bercentage had the responSibllitles of Chlld
.reering, some w1thout the aSSLStance of another adultf
| In additlon the majority were "employed either on a-

'fullftime " or pert—tlmev basis. It 'is' therefore

)

' recommended that: - o - .

)

STUDENTS'.BE' APPRIZED OF. THE AVAILABILITY, OF .

EXISTING COUNSELLING SERVICES WITHIN THE COLLEGE

_and that:

. / . " ] .
COUNSELLING DEPARTMENT ~AND_ INSTRUCTIONAL STAFF
EXAMINE  CAREFULLY THE SPECIAL NEEDS OF THE
DISTANCE LEARNER AND IMPLEMENT STRATEGIES TO
FULFILL THOSE NEEDS. ‘ ’ L

!

B

“It is further recommended that: . EN PR

_EDUCATIONAL PROGRAMS - "RELATED TO TIME MANAGEMENT
AND STUDY METHODS. SUCH PROGRAMS COULD BE IN 'THE

FORM - OF REGIONAL CONFERENCES, REGULAR CENTRALIZED'

CONFERENCES, TELECONFERENCES .OR SELF -STUDY PRINT
AND AUDIO-VISUAL PRESENTATIONS. : : ,

-

CONSIDERATION BE GIVEN TO THE ESTABLISHMENT OF .



' CONSIDERATION BE GIVEN TO EXPERIMENTING WITH

.ALTERNATE PACING METHODS TO ASSIST STUDENTS IN .

COMPLETION OF COURSE REQUIREMENTS.

103

Pre Registration Intent

The results of this study further revealed

Q ’ “ .
that individuals registered in the program, do not

necessarily ‘intend to complete the program. . It is
recommended’ ‘that:

. THE STUDENT S INTENT TO CONTINUE IN THE PROGRAM BE
. ESTABLISHED UPON . .REGISTRATION AND ° MONITORED WITH
‘EACH SUBSEQUENT REGISTRATION.

Thls could- be accompllshed through inistructor

"interview and questlonnalres/ and would fac111tate the

,prediction of program'completlon rates.

:satisfaction W1th Course Content Dellvery System and

Staff

Although some felt that the course content

con51sted of new materlals, two—thlrds felt. that there

T 5

nwas some new materlal whlle a small percentage (9%)

.felt ‘that there ~was llttle new materlaI. It is

'-

tperefore.recommended that: - -

CONSIDERATION BE GIVEN TO HIRING AN INDEPENDENT

REVIEWER WITH EXPERTISE - IN 'THE 'PARTICULAR’ CONTENT:

AREA TO DETERMINE THE APPROPRIATENESS AND _ THE
LEVEL OF CONTENT._'J

’

Also, ‘since more ‘than half the respondents

3'occasionally experienced' difficulty’;in' understanding
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course materials, it is recommended that;

A

STUDENTS BE ENCOURAGED TO REPORT DIFFICULTIES

ENCOUNTERED, AND  THAT ~ INSTRUCTORS  MAINTAIN
ACCURATE RECORDS OF SUCH REPORTS. THESE REPORTS
WOULD BE SUBMITTED ‘TO THOSE IN CHARGE QF THE .
PROGRAM. . . o

-

A further-recommendatipn:ie‘that:‘

N w

THE INSTRUCTIONAL DESIGN BE ~REVIEWED BY AN
INDEPENDENT REVIEWER, TO -ASCERTAIN CLARITY AND
READABILITY. . T . .

| . /
~.and that; ’ o o ' ¢
THIS REVIEWER ASCERTAIN - WHETHER THERE IS~ EVIDENCE
_THAT . COURSE MATERIALS' ASSIST THE LEARNER- IN

'BECOMING SELF-DIRECTED, OR WHETHER SELF DIRECTION o
IS EXPECTED ON ENTRY INTO THE PROGRAM

- Some respondents expressed'cbncefn'regafding

the delay in shlpment of materlals and a551gnments and
F.the resultlng 1nconven1ence. It is recommended that-

. BASED ON THE  FINDINGS .OF THIS /.STUDY, THE

"IMPORTANCE - OF A QUICK - TURN-AROUND TIME IN

ASSIGNMENTS BE EMPHASIZED TO ALL STAFF INVOLVED IN
THEWFROGRAM

and .that;
INSTRUCTORS BE REQUIRED TO SUBMIT ‘COURSE REVISIONS
WITHIN ONE MONTH OF COURSE COMPLETION, THUS,
'ALLOWING AMPLE- TIME FOR PRINTING OF MATERIALS ‘

and " that-_

-THE STUDENT BE NOTIFIED BY TELEPHONE IMMEDIATELY
SHOULD ANY UNEXPECTED DELAYS OCCUR.

. Approx1mately three fourths of the sample

live out31de -the 1mmed1ate; EdmontonA area. ' To



accommodate delays in transport and mail services and

h

reduce student anx&ety, 1t is recommended that:

[
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_THE DURATION OF EACH COURSE BE EXTENDED
N | |
and that; '

THE LENGTH OF EXTENSION BE ESTABLISHED FOLLOWING
 ANALYSES OF DATA ON. THE AVERAGE LENGTH OF TIME
TAKEN TO COMPLETE A COURSE. .

¢
4 -

Support Systems ‘ ' : ey

[

' Data analyzed revealed that respondents were

satlsfled w1th their. relatlonshlp ‘with College staff.

B Respondents found comments on a351gnments partlcularlly

helpful. The ”a851stance recelved from ‘significant
others was-marginal. Almost one—ﬁalf the respondents.
had not' interacted with other classmates. Therefore it

is recommended- that:

.

CLASSLISTS - WITH ADDRESSES - “AND  PHONE NUMBERS'

- CONTINUE TO 'BE MAILED TO REGISTRANTS~ AND THAT
PRIORITY BE GIVEN FOR AN EARLY MAIL -QUT OF THESE
LISTS. '

‘It is advisabie to continue the policy of

tﬂobtaining student approval, prior td establisﬁing'ma

o : : .- [ S _
-1list, however,,the‘list could be generated’much.earlier

if the student approval‘ was obtainedj'by telephone. ’

]

Therefore 1t 1s recommended that- A\

THE INSTRUCTOR ASCERTAIN ON FIRST CONTACT " WITH THE
 STUDENT,. WHETHER. THE STUDENT WISHES TO BE ON A

- MAILING LIST. ‘ . .
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,

It is further rec‘ommended that: | v/

INSTRUCTORS  MAINTAIN '”REGULAR*}“CONTACT “WITH

STUDENTS, ?ROVIDING_‘A—SUPPORTIVE AND—POSITIVE
LEARNING ENVIRONMENT '
7 . ) :
and’ that;. : - ‘ e : o ‘
°  THE PROGRAM EXPERIMENT WITH THE USE OF PEER’™ -~
COUNSELLING AND "THE USE OF "ALUMNI GROUPS AS
ADDITIONAL SUPPORT MECHANISMS. - o ' K ) >

° ' E i B

Reasons For Not Continuing In The Program

. ]¢ i

A ReSpondents sub{nltted their. reasons for not

;contlnulng in the program at the present time, however,éf
1t lS also sn.xinlflcant to note that one-—half of the'
.sample intended to contlnue “at fa, later date.. Present .
jCollege p011c1es state | that the \prOgram must be ‘

,'completed within four vyears. . It is therefore

PSP RICIPRPR

recommended that:
~ \ - e ’ . : .. R ) B . ‘ 0

THE PROGRAM - ADMINISTRATION CONSIDER ¢ THE . L
FEASIBILITY OF GRANTING AN EXTENSLON. TO THE 4 YEAR e
COMPLETION - PERIOD. ~ SUCH A DECISION WOULD BE BASED ' 3 :
ON A THOROUGH ANALYSES OF THE. REVISIONS THAT -HAVE { o
- BEEN MADE DURING THE PAST FOUR YEARS AND THE- ' g
- AMOUNT .OF NEW INFORMATION INCORPORATED. ‘ - !

It is further recommended that:

- PROVISION FOR UP-DATE "COURSES AND CHALLENGE EXAMS
~ _BE CONSIDERED BEFORE DISQUALIFYING STUDENT FROM .
~ THE PROGRAM BECAUSE THE 4 YEAR TIME LIMIT WAS:
‘EXCEEDED.‘ o - . e )

o Because the number of respondents w1sh1ng to
: - ( .
return,. almost equals the number who f&ave no 1ntentlon




. Y
’.‘\‘

of returnlng it is recommended that-
.-\‘ou ' . ' .

-~

EXIT INTERVIEWS BE - CONDUCTED - .BY TELEPHONE . TO

AT A LATER DATE.

and that,

COMMUNICATION WITH THOSE WHO JNTEND TO. CONTINUE,
- THROUGH NEWSLETTERS. - AND* PROGRAM ANNOUNCEMENTS BE
- MAINTAINED FOR K TWO YEAR PERIOD AND REVIEWED AT

THAT TIME.
Sl

- Respondents adso had the opportunity .= to

_IDENTIEY._THOSE_WHO_ INTEND.TO_RETURN_TO_THE_EROGRAM

select thelr preference for time commencement of a

_course.  Fall was the best t1me for the greatest
; T~ R 9 )

number. - YJPresently, onerhalf of the -courses' ‘are

'scheduled fin 4the ,fall. trimester' and One—half"'are

scheduled in the winter trimester. It is recommended

4

that::

THE COLLEGE 'CONDUCT AN EXPERIMENT BY  SCHEDULING -

‘ ' COURSES ON ' AN ANNUAL BASIS, THEREBY GIVING THE
STUDENT THE OPPORTUNIT!,TO COMMENCE ANY NUMBER OF
COURSES AT ANY TIME. '

N

;

It is - recognlzed that thls could add to the

Tcomplex1ty of student record keeplng. To fac111tate,

the record keeplng system, 1t 1s recommended that.

THE' COLLEGE COMPUTER O'SYS.T_EM BE UTILIZED.

3



RECOMMENDATION FOR FURTHER STUDY

£
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THAT GRANTWWMACEWAN__COMMUNITY;_COLLEGE .REPLICATE
EHIS STUDY IN THREE YEARS. ‘

THAT. A COMPARATIVE STUDY BE DONE BETWEEN STAY-INS .

AND DROP-OUTS 1IN THE EXTENDED 'CARE NURSING
. CERTIFICATE PROGRAM. ’ ' :

“THAT THE EFFECTIVENESS OF ALTERNATIVE COUNSELLING
TECHNIQUES BE EXPERIMENTED WITH. ' »

THAT EXPERIMENTATION WITH THE ESTABLISHMENT OF .

'INFORMAL -STUDENT GROUPS BE' CONDUCTED.-
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THE QUESTIONNAIRE, COVERINE LETTERS, AND .

'REMINDER LETTER - - - = .-

o 0



Mrs. Gerri Nakonechny,
9528 -~ 142 Avenue, ;
-EDMONTON, Alberta. N

-

117

- the Extended Care Nursing Certificate Program are
* ' ravailable - through distance dellvery.. I have a special

TSE—6A5

May 12; 1983 - -

Dear o

‘ gAs a colleague “in- nur51ng,vI am wrltlng to you w1th a.
[_spec1al request for a few minutes of your time to
ganswer a- few questlons on the enclosed questlonnalre._

Some contlnulng educatlon courses in- nur31ng,.such as

RN

interést 'in distance .education and therefore my - ‘thesis :

“i'for credlt towards an M.~ Ed Degree 1s on thls toplc.“»y

K

‘;{As a former student in the Extended Care Nur51ng S
-+ Certificate Program, you are in a p031tlon to indicate

' Whlch aspects of the program met your needs and which'
.did not.; Any. sugqestlons»you have for 1mprovement of _
'~}programm1ng will be welcémed If you are interested in’
‘the- results of this survey, I would be pleased to share

B them. w1th you.. e _— ._ TR o . _“'H .

L Responses w1ll remain confldentlal .only complled group
. data will be released.; The: code number  on-your .
;questlonnalre isfor follow—up purposes ‘and should"
fprevent you from rece1v1ng bothersome remlnders.

l?In antlclpatlon of*your response, T thank you for your

frtlme ‘and cooperation..  If you have any questlons,_ -
. please feel free to- call ‘me at home after 6: 00 PM,. o &

" collect’ at (403) 475 1501., 3 , _ o

Yourswtruly,'

_GERRI' NAKONECHNY, R.N.-



Mrs. Gerri Nakonechny,
9528 - 142 Avenue,
EDMONTON, Alberta
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~T5E—6AS5

‘June 22, 1983

b

- Dear Colleague, o ' v‘, e R

.

In your busy schedule you may have overlooked the
questionnaire, .I 'sent to. you! about four weeks ago, to

obtain data for my'thesis. In order . that I may obtaln 5

valid- results, I requlre your response as soon as
'pOSSlble. L _

If you have not: already done 80, would you "be klnd
enough to .complete the questlonnalre and return it to
"me in the envolope I provided. .In the event ‘that the-
: questlonnalre or envelope was misplaced, pleaSe phone
"me collect at (403) 475-1501 (after 6:00 PM, M.S.T.)"
"and I will sent another copy of the questlonnalre to

rou. Rother .cpE3
-fThank-you for your earlyfresponeei

T ) ) 'V ) . . . ' 'f *
L 7. . - S8incerely,

1% . GERRI NAKONECHNY .

A1
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EXTENDED CARE NURSING CERTIFICATE PROGRAM
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QUESTIONNAIRE ™

~
i

Which of the followmg describe your 51tuat10n immediately prior
to reglsterlng in' the Extended Care Nur51ng Certificate Program? -
(You may check more: than one). L

It was’ the flrst course I had taken in rrany years.
N I had taken a credlt course w1thJ.n the past flve (5) years.

I had part1c1pated in a workshOp in the year prlor to
reglstratlon. . :

"~ In the year prlor to rng.stratlon, \:ook classes in lelsure )

. type act1V1t1es (e g. skllng, macrame, etc ).

f

Other-v.- » (Please specxfy)’

K When you. reglstered in the flrst course in the Extended Care
Program, did you intent to conplete all seven (7) courses? )

When you made your dec1s1on to- enroll who prov1ded the greatest -
. supporuVe msplratlon? (Check one) , .

" Immediate Famlly Menber L
Fellow Learner T ,-’
Friend or Rélative - -

Individual Actlvely Involved 1n Health Care
_Oomsellor .. . . o
"No ane * .. ' o
Other (Please spec1fy) - ‘ e

YEs} - xo. j ST UNCERI‘AIN

-
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4, The follom.ng could be reasons for reglsterlng in the Extended _
Care Nursing Certificate Program. Indicate the influence each had
on your decision to register (Check all appllcable)
1 = Major influence :
2 = Same influence
3—=-—No—-influence
Major] S No
1 3] 3
1. 1 enjoy studing ‘on my own. T
'2. This course will help me prowde better
| ___care for my patlents. B
‘3. I can oontmue working in - my ]Ob while
E tak:Lng the course. - L
4. The ‘course w111 prepare me’ for future
enplqment. » ’
1 5. The course will increase my ellglblllty for .
B advancement in my profession. .
| 6. My eanoyer recmmendeé I take the course.
7 My fmend encouraged me to take the course.
‘State below any other reason why you dec1ded to enroll in the L
: program ‘ , oo
-5, 'I‘heMAJORéhangewhmh youhadtonakemyom routlnemorder to
.. be able to take this oourse(s) was: (ohe response only) .
' Reduce J.nvolvenent in canmunlty work. - - ; .
-~ _Reorganize household tasks. - S : ' : '
- Locate babysitter: - :
~ .. Reduce hours of work out91de the‘h:ne
. No c}ang% were necessary S . . o
e Other R L ) . S v (i e <
6. The 1mt1al course descrlptlon you rece:.ved descrlbed the actual } }
‘courseoontent-"', . ' , . A e

‘ Very accurately
Accurately - :
Samewhat accurately .
"Innacurately
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Y

g 7.  Generally, the course content was: ' . L

___ Too much material N ST o
‘ Reasonable amouritof material -‘ — R ‘
. _ Too little material = . S e . -
"~ Other (Please specify) ) = ' e . .
’ . . e’ « - ' ) o 3 . o : ; )

8. ___YOver'a,ll, the course content.ms: B ' e
v« Very interesting - e o
e Interesting ' t : :
Not tog 1nterest1ng
I, Not at all interesting ., ) o
PR \‘”3 ki . B ) - o
e ; , y-'{.;" . . . . o - . . , .
. 9%. . The content in the course(s) you took, . covered; . (check one)

ot . \

: Mostly new materlal S R : _' -
Some' new material < . o ’ ' o
Very:-little. new material

-

No new material - o SR .

10. _How relevant was the content of the course(s) you took, to your . SRR
e Eresent profe531onal respons1b111t1es? S o L B

Vexy relevant S . ST T e
Sm\ewhat relevant N N S R §
Not at all. relevant - e e : L ' R

.

.‘/,- .

B 1‘1-.'_- pid you have any dlfflculty in understandmg the oourse materlals? o
}ilery often_ i STl T . o g L
Nort at all - ' 5 : B

"7\'_ . S e 0

112, Generally, how would you. rate the text books you used? (Check one)

Very 1nfomat1ve S - .
Informative - o
Somewhat . informative =
‘Not informative -7

PN
o

i1

i
¥
i
{
Ky
iy
3.
R

Q
sgaidmaiin



13. What part of the program caused you.work or ‘concern? (Check the

degree of concerri created).
1 Major

P

122’

14; :

- 15.

ZScme N
3= No - . o -

— Major Somd No
. A

1. Registration procedure.

| 2. completing assigrments.

3. Completing readings.:

4. Preparing for exams.

5. Writing exams.
6. Receiving marks.

7. Contacting tutor.

8. Canpletlng course in t:une frame given.

‘ If another aspect of the program not ment:L ed caused you concern,‘

please state.

A

In your contacts w1th personnel at Grant MacEwan Community. .
College, either by telephone, mail or by letter, did you feel that
you were getting the k:Lnd ard. amount of information you needed?
. A1l the time ' ' ' o
) Most of the time .~ -
~ Same of the time-
: Not at all

' What was. the NDST helpful information you recelved? (Check one)

Infomatlon about reg:.stratlon procedures

Suggestions. for additional reference material
Information about obtaining course materials :
Explanation of difficult concepts. _ : o
Information about examinations | - _ C e X
Comments of encourageflents - - o R
»Camments on a351grments submltted B .
Feedback on tests . ' Lo
‘Other, (Please spec1fy)

*

B s S T T AL T e T S




16.

. Identify any information -that was not available.

17,

123

| Durmg the tlme you were taklng the oourse(s), others may have

assisted you by listening to you, giving you suggestions, or

encourading you.
of the following:

‘-b@roi—‘
II ll nu

Much assistance

Some assistance

-No assistance o
Dlscouraged rather than assisted

Check the degree of help you received from. each

Much

Some

Dis

Spouse

Parent

Child - .

Supérvisor .,

Friend

Another person tak.mg the same course

_Sameone who works with you

Other. GJ.ve pos1t10n of relatlonshlp

During the tlme that you were enrolled in the program, did you' '

toyou-—

interact with other students m the Extended Care Nursmg
Oertlflcate/ Program? )

" Very .often
Often _
Occassionally
Not at all

.
R R i

ReRLT

i e o\ S e S A A N o



19.

Do you plan’to enroll in another course in the Extended Care

Nurs:.ng Certlflcate Program?

124

- 20.

"3

Yes

Very llkely ‘
Not lJ.kely . L s
No

If yes or very llkely, state the month in whlch you prefer to -

camnence a course.

First Choice

The follcmang could be respons&s for not. contlnulng in the program

Check the mogt appr0pr1ate response.
1 Major influence

2 Same influence . - - v o
No influence - /

Second Choic;e

Major]

e

1. Tack of time f‘\

S,
AT .

2. Job requlred too much time

‘3. Course content not relevant to my work |

4. Personal J.llness .

5.. Course too dlfflcult

6. Family illness

7. Not mterested in. the subject

8. COurse content not 1nterest1nl

19. Dlsllkehane study o '

10. Unable to get down to studymg "

11. 'I'ook another course in nur31ng

12. Ass1gnnents returned too slowly

13. ’Course too expenslve :

) -14.. Other

contifuing in the program

List t > one reason which had the most 1nfluence in you not

R N R TR Pty S P

SR A R
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-

In each age category llsted state the nunber of people, other than
yourself, living in your household at the time you were enrolled in
the Extended Care Nursing. Certlficate Program. .

22.-

23,

24.

o 25.

26,

If you-were employed outs:Lde the home, . J.ndlcate thfe type of

I' |'.li| ||

|‘|'[ |j|'

»Whlch of the follonng best descrlbes how you feel about home study?

5. and under (NUMBER)

6 - 12 (NUMBER) SRR . ,

13 - 18 (NUMBER) : \ . L . : .
19 - 30 (NUMBER) : : : -

30 - 60 (NUMBER) : .

over 60 (NUMBER) S

Were: you- employed outside the home at the tlme you were enrolled in

. the Extended -Care NurSJ.ng Certlflcate Program? (Check . one)

No .
Yes, full. tJ.me .
- Yes, part tJ.me or temporarlly

1nst1tutlon you worked for (Check one)
‘ iActlve treatment hospltal

Extended care fac111ty

.Community nursing -

Educational institution ST

" Not employed in . health care settlng

. Other (Please spec:Lfy type of 1nst1tut10n)

Indi¢ate the type: of \}:ork you‘ did.

e
A
5
S
e
5

R
5
3
4
4
T
)
w
o
i

Dlrect patient/ cllent care .
Supervision L ‘ e ,‘ .
Teaching . L L : -
Administration . ' cL T ‘
Unrelated to healtheare . - 17

Enthus:.astlc ' _ REEE .,

Interested . ‘ S
Neutral - o L I ' -
Dislike it ‘ : o »

’_H 1

- -

Please add any oomnents or sn;gg%uons you feel are related to your
involvement in the: Extended Care Nursmg Cert:.flcate Progran that
have not been prev1ously covered.
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APPENDIX ‘B

ION NO. 26

)

VERBATIM RESPONSES TO OPEN-ENDED QUEST

-
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RESPONSES TO OPEN-ENDED QUESTION NO. 26

————“—-Taklng courses— not—a—pr10r1ty~at-th1s»tlmer—~Perhaps —in-
: future when children grown up. Now nurslng has very:
secondary role in llfe.' :
. Enjoyed rebdlngs from text., Enjoyed 730. Found 731
‘frustrating - felt in grade l with materlals sent and
expectatlons. .

Course materlal far too bulky and 51mpllst1c.. Time too

.- precious to spend on, frlvolous yes, no, .copying out. ..
; word for word » .

‘Would llke more in depth course summarles.‘ More
-flex1b111ty in answerlng..-

‘Felt needed course to organlze my learnlng sequence

fStlll interested in Extended Care Nur51ng and . ; e
‘Unlver51ty or: College educatlon.A S oL L

} Thoroughly enjoyed instructors who were very :-_l' T
sympathetlc and understandlng. : ; - o SR

- Would llke to contlnue ‘in- program but’ thrOugh classroom
'study afternoons or evenlngs once or twice a week,
I am very much a self- dlrected learner. Enjoy 901ng at,;~f
'own pace or off on a tangent. .Knowledge and not .
certificate is what I'm ‘after.. Decided ‘time required-
, to do course not worth it. .. ‘Refer to course materlal
. and use. textbooks regularlly. ’

e e e it s e e e o
I rs 2 AR L SRR PR

.

A Would have been nice to ‘Thave 2 3 day workshop w1th
group- at beglnnlng and end of course.

Hope to enroll in -one - or two other courses when I have
more time - now family: commlttments.i ‘Not enthusiastic
about all courses. May not complete at all. Idea of
correspondence excellent.. Wish there were - courses in
‘emergency; maternlty, etc; L

DR R R S I AR TR R

i

wouldblike to finish program when resettled.

-

" Would like- to contlnue. ‘DrOpped out in. 731 - Ioaded
'vwith‘work, volunteer and home dutles.'

PR

BRI
O IR

BE

5
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nghly recommend home study courses for peOple who live

in rural areas. Gives opportunity to take Extended
Care Nur51ng Certlflcate Program without 1eav1ng ‘home.

TEmployed in. home care and have to deal w1th psych;atfic
type problems. Interested in méntal health: (NE 731)

_Very dlstre351ng to have to qult before complet;ng -
something 1I've never done before. "~ However . found
content and requirement ‘very demanding. Could not

- attend classes due to work schedule and packaged

learning drove me to dlstractlon.

but ' had to take NE'730 first. Because of time’
constraints -~ did not complete NE- 731 but hope to do 50~

'soon.

_for Nurse s Assoc1ation perspectlve.,'

__Famlly was - ‘tired. of ' me studylng and wondered why I was |

taking another course. After a whlle I wondered too,

-+ 8O0 I qult.' _
At mercy of weath d plane schedule (Northern o

. resident, North est Terrlto ies).  When a581gnment has :
. not . arrlved by 4 e. date -~ shokld take: 1nto C e .-_37fk_;j;'

con51deratlon. Flrst class mall took as’ long as - 22

days.‘\\b - e
British ¥olumbia Nurse's Assoc1at10n llbrary not. e
'helpful - Could only ‘borrow books for 2-3 weeks at ‘a ' : ' :

tlme.: Hassle flndlng cllent that - would work w1th me..~'

Feel even: 1f I got Certlflcate - no value from hospltal

LS

: Personal approach to ‘course would have been to prov1de-_f

first: firm theory base through readlng research and -
assignment. As this was 1ntroductory course, do not -
see beginning it through client interviews and ba31ng

‘marklng procedure on results of 1nterv1ews.y:.

»
.

Dlsapp01nted in myself for falllng to flnlsh program._~

’Unhappy I dld-not complete course.-,Plan to resume,ln
_the fall. e o

Dlscouraged because T dldn t complete.“I asked:for-

fhexten31on for another term and was not granted. Feel I
-am self motivated —~completed degree 1n 1974, buddy

a551gnment would have helped.‘

oo T



Enjoyed the 2 courses very much. Hope to get back in
January 1984 i : L ,
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—+~—--—Recommend~that—lf_student currentlyﬂln_program
registration form. should be malled automatlcally w1th
. schedule of classes. N SR I
. . Q\ ,
. ‘Found course most helpful to myself and clients.  Have
passed on 1nformatlon ‘to several people. -

Thoroughly enjoyed pactlclpatlng.' I plan to contlnue
.when family‘committments lessen. ‘ o ,

Concern that : program is not recognlzed at Unlverslty of

Alberta. I am in dilemma whether ‘it is worth the

expense to contlnue in Extended Care Nursing

Certificate Program.‘ Took’ another c0urse_4 Advanced

~Practical Obstetrlcs. ’ :

"Too llttle 1nvolvement wlth 1nstructor-— dlstant rural
"-student. Suggest weekend semlnar, workshop :

*havi/to take leave for courses whlch requlre

'-practlcum = .
\‘ PR

Remarks on a551gnments most helpful

'Course materlal not very challenglng. Felt it was: moreﬁ j

_‘vsultable for student*nurse@ not experLenced RN s
”.qlooklng for: self 1mprovement._" : s :

’kfglsapp01nted in’ level Teach junlor students. [Coﬁrsefff

_”not be?ond what I/expect of junlors.
(f.Course materlals iate. Confllcted W1th w1nter }
“holidays.: - ~Work 140 mlles from. hoqe ‘Many" famlly
‘commitments. H0pe degree can be offered by

correspondence.~ ‘ .

- . L e

ASSLgnments completed - great deal repetltlous readlng

~and no consistent pattern. A few pages one chapter -.
"then entlrely new: subject.‘. :

‘time, Feel. course ntent - will need to wait tlll
famlly tlmlng more approprlate. :

,Personallty of one tutor not sulted to teacn\pg nurses '

Dlslrke studylng on’ own, however,_convenlence out-'?'ikf'”“”'

e 'welghs dlsadvantage.'

3 preschoolers and gogradé 1 - unable to spend adequateﬂf*b

B N

i ol vt
e



Post-Basic Nufélng Programs _
- Grant MacEwan Communlty College o
1980-1983 - Do -
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VITA )
- .

NAME : o : Geraldine'Marie Nakonechny

PLACE OF BIRTH: Lamont, Alberta

YEAR OF BIRTH: 1939

- 'POST~SECONDARY EDUCATION'AND DEGREES: - .
A Unlver51ty of Alberta: .

Edmonton, Alberta = . D -

1955-1960 " B. Sc 1n NurSLng . o ,1

_HONOURS AND AWARDS: =~ . .
| Unlted Commerc1al Travellers Nurses Schelarsﬁip
 1956 . . N '
f“Edmonton Home Economlcs A53001at10n Award for the‘l o

Theory- and Practlce of Nutrltlon in Nur51ng '
-1959. " : : ‘
'RELAwED‘WORKZEXRERiENcE:,-

Q;Nur51ng Instructor h !
“University of Alberta Hospltal ‘
'HEdmonton, Alberta jf’»“ R L SR
;1960 -1967 S e - |

‘ | =) ;
Lecturer :
Faculty: of Nursing .
Unlverslty of: Alberta h
'1967 1977 - ‘ ;

'rProgram Head A j



