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recalllng and reflectlng on thelr schoollng experlences.v\
a-gﬁﬁréonverSatlons were recorded transcrlbed and glven tq;
. AL

;,t 1nterv1ewee praor to the next conversation.; Thls

prov1ded a tlme for reflectlon allowing for a déeper

?» @né€y51S'of partlcular experlences 1n subsequent

0,ggnversatlons._.' f'gJ'ufﬂ-ihg*ﬂ/ j,“

v' -
94.._‘1 .

) O

The meanlng of workers' schoollng emerged in-

conversatlons whlch recorded the1r llfe hlstorles

:conversatlons were 1nterpreted to 1nform a Marx1st rrr4ﬂ'f‘”f?V '

ﬁ}ftheo@etlcal paradlgm Thus, an understandlng of people s (;;fﬁjv

together wrth the scientlflc theory of Marx15m

}prov1des oneiw1th a gulde to actlon.“fil_' ::_ ‘i | “.'l

Thls study showed the part1c1pants and the @searcher
.hideveloplng an unmotlvated and often hostile attitude towards'
;5schoollng whlch translated 1nto lower than usual academlc |
"ﬁachlevement.AuThhs allenatlon developed from the content and'

;methods used.&n school ' Irrelevant and outdated informatlon** o

chat frequently carrled ‘an, antl—worker blas allenated



::hhsoc1ety

Thlsﬂstudy concluded that our schOols,

h’df,watérlals need drastlc changes to

overcome thelr shortcomlngs;

deould llkely develop as fund'mental change occurs 1n-3

tjhuman educatlon that each part1c1pant env1s1oned fof'youth

”‘whlle the struggle for‘thls would prOV1de an avenue fer—ﬁf

.short term neforms benef1c1a1 to WQrklng class students..

Vh'jThe study concluded that soc1a1 change and change 1n |

o 4
-(allenatlon students suffer

:h‘schoollng together would reduce and eventually ellmlnate the

Governmental change would allow the democratlc,._

_school

..-—..,»

‘e

It also concluded that changes

‘? \\ l *,‘."'

.-'

: 3 ’ .
S
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My Experzences.; People make hlstory and are gggroduCt_f§ T

a \.,»_"'-'

‘ {;_Wof lt (Waddlngton, 1974 pp 21 22) Ever llnce humans :.Jff{.a>

x S oe

1eVolved above the level of anlmals, our man\consclousness’

¢

:has been uséd by us- to shape the world.a;gpﬁwe act to shape v;ﬁﬁﬁ

L that world we shape our consciousness and od?yconsclousness

- ~

' haped A dlalectlc ex1sts between oh]ectlve reallty and
- . ‘ T ‘. PR
: ubjectlve consc1dﬂ§hess —-—— each developlng} chamglng,

»shaplng the other, each Shaped (l974 \“ ¢1) Thls'ffiipf;,Z

»f{jp 1nterre1atlonsh1p 1s the case on both a wqud/soc1etal level
;_and an 1nd1v1dual level I am a product of the soc1a1

7*'1nfluences at work in soc1ety and the world my actlons,vand ‘
- : v PR
fmy parents' lnﬁluences : These lnfluences motivated my‘* j*_f\\&~

'pstudy L _;f. s '
- & e . - ..}’ . :

I was born and grew up durlng what seemes llke an R

RS e
_ ﬂeternal perlod of soc1a1 turm01l 1n Canada. These)years T

X'j.

nfluen&ed my parents consc1ousness who,_ln turn, 1nfluenged
L \_ME’

‘4me;> The 19305 were the years of the Great Depression in

whlch people.organlzed and fought for surV1va1 The 19405 i
\~were the years of the war begun by governments“to rediv1de ;}?';
: spheres of 1nfluence in the world.; uwar that turned lnto a

people 'S’ war agalnst fasc1sm.f The 19505 was thd*perhod when

people s movements hhllt durlng the prev1ous decades, were

.attacked 1n many countrles. World War Two alllandés were.



Te

thrown overboard and the world entered a; dangerous perlod of
if“ mllltary confrontatlon B ‘“””l w:[gé“'

My soc1al consclousness was. stlmulated égEengr0551ng
_ »
dlscu551ons of these hlstorlcal s001al econom1c,1and,worldf’

A} . “ . —

affalrs w1th my famlly These dlscu551ons led. me to an
- awareness of the llves of the ploneers who settled our area ‘
B ‘, ‘,‘ }
I learned about my father comlng to Canada in- l9l4 as a H"

~_fyoung Chlld and about th amlly 'S struggle to surv1ve and

o
e~

gfyget ahead "I lcarned abott the farmers' pllght and th:lr
attempts t be heard through organlzlng the Farmers' Unlty
:League and the Farmers Unlon I heard about the farmers'-

- -
”strlkes, the Hunger Narch to Edmonton and,the fightjagalnst”'

Py

ot °

ﬁfasc1sm 1n Spaln and 1n Cermany All these dlSCUSSlODS had
ha lastlng effect on my con501ousness e ‘iﬁ@ P
; The 19605 was a perlod of growth 1n<Canada and of
Qbrosperlty for many Cahaolans ' However, for farmers 1t was
"-a perlod of 1ncreaseo mechanlzatlon whlch forced less |
'yproductlve farmers off the land I was 1nfluenced y these”_
m'yforces at work: durlng this perlod of tlme because my famlly
i.llved on one of those small farms that was too small to ;u
'.prov1de for a famlly wheh I was 14 years old my famlly
dec1ded to move off the farm 1nto the c1ty , My father was
unemployed forva time, but eventually obtalned work as a. |
y constructlon labourer | My mother found work as a school y

-ja;ﬁp My worklng class cgasc1ousness was formulated Ain

_ this atmospherer. R _,f;if_»fg:,



government the Mal La1 massacre, and-the murder’of

.'V1etnamese people by the US army who threw them out of

‘, \,'_,

: T g . S :
bWhen I began to observe the world through my own eyes o
and organlze my v1ews of lt manyltf:mendgus, .

thought—provoklng soc1al changes were'occurrlng : The threat}f.

iof nuclear war was ever present I remem?er hav1ng dreams

,where the earth was only craters.- The V1etnam War

\

-"-vlnfluenced m% tremendously : Therewere deba’tes about
tCanadlan mllltary 1nvolvement the use’ of tlger gages te

.keep the opponents of the U S ,army and South Vletnamese

ok

a1rplanes-1n an-attempt.to extract 1nformat10ﬂl .Thls period

lylncluded ma551ve antl—war rallles and marches all over the

oo
R

‘we have? Should we send troops to V1etnam° These;

' worlf'1 : The war ‘in Vletnam was a dally news 1tem "Ihe"

_,1njust1ce perpetrated upon a people and thelr country could L

._notvbe escaped, 'Canadlan 1ndependence and forelgn pollcy

{fwere.avidly'discussed How much forelgn 1nvestment should'f

g oy

s

"questions, 1deas, and 1ssues re- empha51zed my empathy with"

the concerns of average people, espec1ally worklng people."‘

These c1rcumstances first gave ‘me an awareness of the

'yphlstory of the peéple that bUllt thls country and the world

1n whlch we rxve - These events permeated my mlnd and bullt :

_'me 1nterest in worklng people, thelr often unrecorded

o Bong
thlstory, and thelr llves.___j

1

A second 1nterest brought me to thls study I attendedf'

-~

school untll grade 9 in a" farmlng communlty about 125

-



kllometers from Edmonton My class of approx1mately thlrty

students cons1sted of some students from the town, but most “

oy came from small farms w1th1n approx1mately thlrty~f1ve‘:y“‘

'; kllometers of the town where the school was SItuated

r

- At thls tlme,:I ‘was’ hlghly motlvated academlcally I'
remember returnlng hgme from school after a lengthy bus
: rlde , After a short play-tlme and supper, lt was tlme for

', homework I always completed my homework and studled ha?d

for tests ‘=L—ach;eued_honours each year unt11 grade 9.
: e
Rrom grade 4 untll I left thls school awards were presented :
e _ S .

for academlc achlevement 1n each class _ I beamed each year

‘as I was awarded a plaque or " trophy for the hlghest academ1C'

. ’.' s -‘ . o - o :
achlevement 1n my grade. . _j,_," IR
\ . ST » .

Early ln my grade nine Year, I-transferred\to:a-ﬁuniorf”v
hlgh school in Edmonton ‘ After thls I went to a large, c1ty
hlgh school for my last three years of publlc schoollng

\ '("

Durlng thls tlme, I began to lose my motlvatlon to reach for

/ o
]

the top academlcally I spent much t1me durlng hlgh school

Sin the Resource Centre or leraryfanot studylng, but talklng -
'-w1th frlends whd seemed 51m11arly unmotlvated SOmetlmes,
;we shed the 1mage of even attemptlng to sgudy, retlrlng to};

the sanctuary of the Cafeterla where we Wbuld spend sparesfﬁ{}
24

or Sklp perlodS’to play cards and wrangle oVer Prlces forlf w

left- over pastrles w1th the school chef : At other tlmes ‘we,
"/

wouf&”wander across the street to the shopplng center,_only

%

to wander almlessly around there.



_ Sl e _ : S
My marks sllpped drastlcally durlng those years._diz
went from belng a motlvated honour student to be1ng an.
unmotlvated, average one. I remember saylng to members of my-.
B famlly, probably 1n defenSe of my 1ower than usual academlc
'i:achlevement "What's the drfference 1f I recelve 605 or.
h8057“ Many of my frlends also seemed to undergo the same_zl-r
erOSLOn of 1nterest in school 'marks, and achlevement -One,
for. exampre,vspent two yeaﬁs in. grade 12 only to flnd that
. "h he was Stlll short of on:&credlt to obtaln his dlploma (100
..credlts) | :3';:;_': :;‘f '.5i-h,p - fl:rbxvle. ' ';, S
| Though school 1n general dld not 1nterest ne at that
B time,kI feared each exam because I hadn't studled _1 knew l’;
: might fall;_.Ihls feellnggwas new-for‘me, a~feellngii
5dis1iked:-THowewer},rdhad:no partlcularireasontto.changevmf
hablt ~ o o b o
S

A
7

I ‘was an av1dlreader untll grade 9. ——-—readlng as much
?“as one,book-each evenlng I remember g01ng 1nto the hlgh
x: school llbrary and marvellng at some of- the good books
However, after grade 9, 1 stopped readlng also 3 |

One fllcker of 1nterest for me was’ my soc1al studles w

classes and soc1al studles optrbns. I remember class

o

dlscu551ons of "hot"_current affairs 1ssues,\essays on' . .
| themes that I 1'5 1nterested 1n (the space race, capltalism py

and 5001allsm, and the pllght of the natlve people), guest

speakers such as Mel Hurtlg, and games such as "World War

IIM and "The Ghetto." These 1ssues were important to me‘”'



”ln many students that bladkened thelr attltudes towards o

_’whlle otherfstudents totally rejected such an 1mportant part

o contlnue to- "flght" lchool phy51cally'attend1n%{but

o

\because they deaIt w1th or affected worklng Qeople, the

oppressed the average person, therefore, I enjoyed learn1ng~"l

o

‘?about ‘them. j'

- Years later, I spent con51derable amounts of tlme

k'ponderlng my own and my frlends' lack of enthu51asm for

€. . 6.4

' school I wondered why "a sw1tch" was suddenly turned off :,

e

.school°1 What caused thds sudden pa551v1ty in some students

of. a. person '8 llfe’> ,"l' ) | L .,-lﬁrf

L

Today, I contlnue to ‘see the same lack of motevatlon

“ :

T
Hand rejectlon of schoollng system in many students .-Kids\

l,mentally rejectlng 1t others become frustrated and qult

1F1nally, a few even try to phy51cally pull the schools apart
1or desecrate them 1n whatever way they can : A desrre to
understand thgse phenomena also motlyed me to carry out thls
study . ' | ‘
A third reason mbtlvated me to’ thls research . ‘As ad-”
'junlor hlgh soc1al studles te\cher, I became aware of some

' 1nterest1ng features 1n The Alberta Soc1a1 Studles

';Currlculum (1981) A spec1f1c feature of thlS Currlculum,

consplcuous by 1ts absence, ls a recommendatlon for

‘[ systematlc study and/or analy51s of the contrlbutory role

that workers have played and are playlng 1n'the soc1a1

.4econom1c, and polltlcal development of Alberta and Canada

.

,'4

s
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lThough thlS soc1al group presently makes up a vast amount
,“(see Appendlx A) of Canadlan SOClety,_lt recelves m1n1mal ':”'
'dtistudy and analy51s due to only llmlted desbrlptlon of it and

' its role in soc1ety 'iviﬁfyagui Efﬁfgdf'_. ”.u”~V;'3pjif“d;?:

..
— b

The 1981 Alberta Soc1al Studlgs Currlculum Abshortai
'iyangly51s of how the 1981 Alberta sa;;;l Studles CurrlcuIUm 1ffg
:'Jand prescrlbed and recommended resources treat labour w1ll
":hbe made., Thls Currlculum has not totally excluded labour *'jd
5$ﬁ7from unlts of study SOme study of workers, thelr llves,um.
',fhlstory, culture, and of work is done in varlous places 1nv‘

the Currlculum dependlng upon the prescrlbed toplc.,‘Inb
addltlon,.the Currlculum gulde, prescrlbed resources,‘and -
'-recommended resources suggest a partlcular approach to -l_“d
‘-sectlons where workers are studled
' Usually workers are descrlbed in a spec1f1c and
1solated tlme perlod they are not made the focal p01nt of a_l‘

_ complete hlstorlcal study Thls lack of focus can befseen

by surveylng the toplcs that The Alberta Soclal Stud1e53

A
- Currléulum (1981) proposes that students in Alberta schools

‘gstudy. -Thus, workers and thelnnactlons are a result of whatz
1s happenlng in- that soc1ety at ‘that perlod of tlme. l. ‘
Generallzablllty 1s, therefore, llmlted by thlS atomistic
approach. R S o - SR ,o'qs |
| ' Second3 workers' soc1o-economlc 51tuatlons are

- portrayed as being the result of technologlcal development



-

;4today

.changes 1n 50c1ety'or at least in certaln 1nst1tut10ns 3An‘"

- by labour to partlally solve the problem of unemployment -

N
S
\
.oV

e

- S I

'a technologlcally determlnlstlc descrlptlon oﬁ soc1ety,

-t

'.rather than as a result of the manner 1n whlch a partlcular

L _.soc1ety 1s econom;cally and soc1ally organlzed - Tﬁerefore—- '

, people are dlrected to look at technology as belng the cause,
: of many of our problems 1n 5001ety (Horvath 1979 pp- ‘
.198 199) His@pry Qecomas a hlstory of technology rather

: than historygof people or of soc1al organlzatlon

-

Thlrd workers"roles in soc1ety are usually analyzed

”f551mp1y 1n terms of thelr flght to 1mprove thelr economlc and

soc1al condltlons thtle credlt is. glven to workers for ‘ﬁ

; ;thelr role 1n d01ng the actual work of bulldlng, organlzlng,,

A
I

_and runnlng the mlnes, mllls, and factorles that exbst

Fourth solutlons that workers propose ‘to. solve thelr '

'-own or general soc1al problems are often dlfferent than

"those advocated by other soc1al groups or claSSes 1n‘

soc1ety Sometlmes, these solutlons call(ed) for radlcal

.

PN

trexample of thls today is one solutlon that is belng proposed

——

‘ the ‘32 hour work week Thls controvers1al solutlon and
| '-others are rarely wrltten 1nto soc1al studles texts and

"curr1cula

«1 FIfth, a-Strong bias'against workers,.unions, or other -

v

: worker organlzatlons and act1v1t1es is often a

' “characterlstlc of many hlstorlcal and other soc1al studles

)'.



s?[k;>ﬂbooks and materlals There 1s little study of the formationh!v

LRI

ool of un1ons 1n anada durlng the 19305. Neither 1s there Jfl:‘

*mention of the organizlng role of worker organlzations such

;as the wOrkers' Unity League which organized or helped
dforganlze some oﬁ-the major unions existing 1n Canada today
. Sixth a bias 1s often presented more strongly through’;r-

—

“the use of loaded words and emotionally charged events ‘or. L

'fpfarguments.f One sthdent text The Rise of Orqanized Labour

o (1968),1refers to the Internatlonal Workers of the World

-

1;‘(IWW) as belng "arch radlcal" (Oliver & Newman, 1968 _p{,y'

7

' "C136);, The same text presents the follow1ng emotionally

".:charged event for student edlflcation'7”
'Radical unlon leaders spurred workers to bloody . f' g
violence ‘in the textile mills of North Carolina and the )
. coal. fields of West Virglnla and IllanlS (1968 Pe '
1337) : . o _ o

"Numerous articles and books have been published which

A

' recognize the systematic exclu51on 1n school curricula,;

textbooks, and materials ln Canada of labour studles and the

I

"r-blased content or method of portraylng labour (Hodgetts,

- 1968, Fuller 1981, Osborne, 1980, Coulter,.l979, and

-:Morton, 1980) . Osborne, for example, has this to say about
. the problem of the lack of labour studles in our schools

In: school textbooks,‘working class or labour history,
.- whether ‘old - ‘style or new, is conspicuous by its ' -

: '_absence.. Textbooks have long concentrated upon-

S Canada's political and constitutional. development to.
- the neglect of other topics. ' Although since the 1920s
“textbooks have ‘given. increasing attention to- social o
<,hisﬁory, ‘it has always been. sécoridary to the ‘more -
'1mportant task of describing Canada s emergence as a,

P




'polltlcal communlty When they do descrlbe soc1al f -
. history, .textbooks do :so very 1mpersonally - They '.g?_;
~present a history full of trends and developments ‘but

largely deVOld of people (1980 pp 2 3)

br}!!?:"-f'The Alberta Soc1al Studles Currlculum (1981),_ the
ﬁ:}‘%currlculum gulde developed for teachers, contlnues Alberta
Educatlon 'S methodologlcal presentatlon of polltlcal and

constltutlonal hlstory that 1s used 1n the soc1al studles o

-]textbooks, 'uch as culture, representatlve

f

/government economlc development m %Jrallsm,

B and technologlcal change and case studles such as .the
'j Pygmles, thewBushmen-.Afrlca, Great Brltaln, and the,@

f{fU s.s. R. domlnate the Currlculum Wlthln each of the three

v;;toplcs prescrlbed for grades 11 and 12 one finds presented

N

'-only a few elements of soc1a1 hlstory and aspects of labour
"Grade é TOplC A Selected Market Economles, comes closest
;r_to presentlng anythlng near a labour hlstory course
-The descrlptlon (on pp 66 67) of thlS unlt 1n the
currlculum gulde deflnes the llmltatlons on the study_of“
_labour hlstory and work ' The focus of study 1s "impacts“ofw

']1ndustr1a11zatlon" 1n elghteenth and nlneteenth century

*,Brltaln. Work workgrs,,and labour hlstory are. relegated 15

a secondary role and only v1ewed through the process of
- _industrlallzatlon Thrs unlt'presents a partlcular view. of
v#t{__asoc1ety, one thag,ls‘narrowed to’ a dlSCUSSlon of‘thé aﬁ'
.mdevelopment af: technology and hOW‘séclety 1s determlned by

'technologlcal development (Schwartz &, O'Connor, 1976 pw,

‘I\ ../.."



‘hé4)lb Second,‘the PCompetlng Values and Soc1al Issue" llsted o
in the currlculum gulde further llmlts the studx of work

..workers, and labour hlstory. They place workers in. a_,v,

‘posltlon where they are anal?zed solely from an economlcv
p01nt of vgew (Horvath 1979 pp 201 202) Workers are'Q

)

presented as hav1ng two economlc cholces. max1mn21ng thelr g?:
—_demand w1ll g1ve them unllmlted materlallsm, or curblng
thelr economic demand COuld glve them a. good quallty of
llfe Thus, Alberta students must dec1de rf 1ndustr1a1
growth should be llmlted ? Thls questlonlseems to 1mply that

/

o
1n a’ market economy Endustrlal growthn;E?contlnuous and
o llmltless. Also, there seems to be andd

pllcatlon that 1f

date for Soc1al

;e 1n thlS un1t

The cOnclu51on that ong zn'draW"from theSe documents,l

is that the soc1al studles Alberta students w111 study

[

contalns a blas agalnst labour._ Thls blas is" achleved“

' through what seems to Be a systematlc exc?ﬁsion of material
) : .
favorable to labour and the presentatlon of other material

)

frqm an 1deolog1ca1 perspectiVe whlch is hostile to labour.

A

v'vThe content of the social studles courses taught 1n'ﬁhe;v

-

schools of thlS prov1nce may have 1mportant-eonsequences’for .

students, partlcula,;ly studengs from worklng class |
S R R ‘



;?:1;,.g"(h?" v'“f”f.f;_l' zfi%_nn_"fiw.'h,l .ngié'

_famllles ; The exclu51on of thls group and thelr perspectlve,f

from systematlc study 1n school would mean that students }(f;

"’would leave school not - know1ng the hlstory and’soelal ‘ ':ew

&

’ contrlbutlon of thls group to the bulldlng of our s001ety

.f')'

Also, labour s v1ew oflsoc1ety would not be taught to ‘
vstudents.j Thls shortcomlng may help one understand the'f-t'v
rejeetlon‘of .or rebelllon agalnst school 1n our soc1ety byi;
spme worklng class chlldren and adults My questlon is to
attempt to come to a deeper understandlng o; how worklng

class people v1ew thelr schoolrng agd tho relatlonshlp of ﬁ"

school to work- an& thelr llves._ : ._ r,,': }fgf: S

.ﬂﬂ?he Questions of-the Study

L

1. «How do workers recall the'schooling experience?

- 2Q;'What is the relatlonshlp between what was taught 1n .

‘Jschool hgw 1t was taught, -and WOrkers"achaevement and fN

~

motlvatlon in sohool’

.3; How dld workers recall reactlng to theLr schoollng at the ‘

U‘t1me°'

4. ."hat relatlonshlp is there between the schoollng

experlence and workers' llves now?



S e L TR SR S = R
o Implications. et e e e e T T

Know1ng the v1ews of worklng people concernlng thElr
T:nschoollng could brlng us. somewhat closer/to understandlng
fiwhat the bung-ln blas ‘in our educatlon system means ﬁp |
'1_: them.t An understandlnglof the v1ew of reallty that students
erare presented w1th and the mannex’ 1n which thls presentatlonif
‘”_takes place could have tremendous 1mp11catlons for

currlcular orlentatlons, the content of . resources prescrlbed'

e

f fand recommended for use by AIberta Educatlon, and the
:-organlzatlon of student lea;nlng experlences.‘ Understandlngfvf
;yhow workers v1ew thelr educatlon could also have a |
."1mp11catlons for the manner ;n whlch the/s001al studlesi
1curr1culum 1s organlzed and developed :
: ThlS study may also have 1mp11catlons for our v1ew of

worklng class chlldren.' It may help answer questlons that

o for too long have been relegated only to the psychologists

'Some of these questlons 1nclude such concerns as lack of .
vmotlvatlon, the 1nab111ty of chldren to achleve, and ".5“5
'fdlsc1p11ne problems e .f . B ..

: Flnally, thls study may have 1mp11catlons for thex
educatlon_of otherknon-ellte groups 1n our 8001ety It may ﬁ
add clarlflcatlon to why these groups, such as natlve k

people, don't achleve as well as mlght be expected in

’ ‘school

.b'
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QDefinitionfoffTermSkfgy

e

.. - -
A

.-worker— one who works for a wage or salary as a means of

I
malntalnlng'hlmself o% herself and famlly 4,‘
, - . :,gg

'fworklnq class -a group of - people who work for a wage or

vsalary as means of earnlng thexr llvellhood as opposed to

L”recelvmpg one s prlmary 1ncome from proflts through

<,ownersh1p or 1nvestment

houses of labpur— Canadlan Labour Congress,'
l [3

Canadlan

,j’Federatlon of Labour or Confederatlon of Canadlan Unlons..n

’.ellte 1nd1v1duals or groups who by v1rtue ° _thelr soc1al

. of power and 1nfluence over dec151on-mak1ng processgs and

BN . o

»events.v,-",:“__ B e o TR '.‘[",

Sy . . _
ftechnoloq1callv deternlnlstlc—an actlon or. event occurrlng

~

‘as a result of the ex1stence and control by machlnes as

'"opposed to the people who own and 1mp1ement the use of

_ _ - L. , : »
-machlnes._ = : ‘

soc1al hlstgry-the past deeds and events of people who are
not. members of the establlshed 5001a1 economlck'and _'»,a

.'polltlcal ellte. ;5e

LY

W

o e
: neconomlc, or polltlcal status hold an extraordlnarY“amount-

"-\I- '



”'z_fachleve the objectlves of The Albetta SOClal Jtud;es‘fe

-fCurrlculum (1981)

VThe Alberta Soc1al Studles Currlculum (1981)

AR

. ;prescrlbed resourcgsfthe books and materlals aSQﬁSSed by L

rAlberta Educatlon as.best for school systems to be able to'

[

<

L recommended resources- books and pamphlets co&plementary to;ﬂh
,the prescrlbed resources, as. assessed by ALberta Educatlon -

’Veto~ass15t the schgol system in achlevlng tno objectlves of‘7

e
Ce

- lallenatlon-a person s dehumanlzed attltude and response to a'”
y_world rn whlch one has no control over the creatiVebf
'}development of one's phy51ca1 mental and/or aesthetlc a‘-,ad

'7;ab111t1es due to the prlvate approprlatlon of the results ofzf

one' s labour i_-i"h_-’_”aj o 54,'” C;j,,'j'g* _ B

O .

'_.DelimitationSv"”'_ﬁ' e L_-_.'a :ff;f':-7 \ij'

Y

:fhl- Thls w1ll be a qualltatlve study 1nterpret1ng three ;i

5 :
workers recollectlons of thelr school expérlences and

' relatlng ‘them to thelr llves today B <v_v'

L4 -

2.° Thls study concentrates on the educatlon recelved by

':workers in- Alberta schools. Though there is" an immenSe

‘51m11ar1ty between the education system in Alberta and

e

those in other parts of Canada or even the Unlted States\

-
’ and Britaln,, time and resources necess1tate

' de’ "mitation of thlS study to workers who recelved thelr-“

—
! .
. '

.;’f_j'



,educationﬁinLAlberta schools{

¢

RS

.A-WOrkers 1n Alberta cons1st of an extremely large and

N
s group (See leltatlo:§T~//Thls study w1ll

_iheterogene‘

'Vselect three ‘ople from unlons that are members of the

7

Alberta Pederatlon of Labour They are also chosen as ,f

'fthe representatlves of the largest house of labour in

e

ﬁ Alberta - -w*; L

1.

oF

- . ' '» 4 S ‘.-'\‘. : ‘.b_ - -'« i.
Limitations “~* =~ = . BT . \HU

5program ex1st1ng in. Alberta schools cannot be con51dered
outside of the context 1n whlch these programs atre

'-prEpared vc1rculated and admlnlstered nor outs1de of
the context whlch we, 1n~general llve ~The soc1al 'l.f
studies programs, o‘her schoof subjects,:or schools 1n

/. . s
general cannot:be cons;dered to be the total ‘cause ofﬁ

e

-:w111 dlscuss. Other 1nst1tutlons and SOclal forces

LA

A dlscu551on o. the consequences of the soclal studles"

;71§li:]

o .

partlcular school or soc1etal problems that thls the51s o

-would have to be analyzed for thelr contrlbutary role as'

a cause, catalyst orlsolver of soc&al problems

The role of theramily;or parents,'whose views'arp
: , )
generally moulded by the partlcular soc1ety,,has an .

1mportant 1nfluence on chlldren : Schools, ‘in general

*5001allze students toéthe v1ew of the partlcular soc1ety

'O?? more spec1f1cally, to the v1ew as determlned by the

v ~r,

@
B

4.



'hrdominant groups 1n that partlcular soc1ety fThe“T

‘ “government who determlnes economlc, polltlcal

;d‘cultural and soc1a1 structures in soolety, 1nfluences:.
:,the views and behav1or of chlLdren : Therefore, by the" :

tlme an- analy51s of the 1nfluence of soc1a1 studlesv

courses on the formatlon of hablts and v1ews of chlldren

'fvare concerned one must admlt that many other factors

'”“are at work.v.

9..

_The dlver51ty ex1st1ng 1n the labour movement 11m1ts o

”“‘one s poss1b111ty of obtalnlng a.plear generallzatlon

about workers' v1ews of wonk, workers, and schoollng

: Thls dlver51ty of publrc and prlvate sector workers,

s hlghly and lowly pald workers, hlghly and minlmalfy

‘educated large and powerfq% and small and weak unlons,
fand members of varlous houses of labour cannot be
‘:jreflected in an absolute manner 1n a study of thls

onature

N
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\CHAPTER 2 - REVIEW OF T-HE. LI‘T'E‘,RA'_I‘UR'E R
In thls‘chapter, I. w1ll rev1ew what the llterature says

1?ut stu,ents and thelr schoollng It w111 be composed of

T two maj ; parts I w1ll deal w1th student motlvatlon and

7gachie

’t the deflnltlon of allenatlontztaz;sources of

'allenatlon 1n the school and howﬂallenatlon manlfests
1 .

7l1tself in schools and soc1ety in the flrst part of thlS'

'[chapter The second part of thls chapter w1ll deal w1th

N

' "student and pedagoglcal responses to the concerns dlscussed

in the flrst part of thlS chapter I w1ll deal w1th student ;”»-
,.re51stan9e to allenatlon, paradlgmatyc proposals for P LI
’ educatlonal reform, and labour studles as an. aspect of a
Marx1st reform program. | . |

| In Chqpter 1, I charted my erperlences of the school
usystem" Thls chapter bullds upon these experlences by
‘:relatlng what a survey of the llterature says about schools
: Chapter'3-w1llkprov1de an outllne‘of the research de51gn_
used;towcollect the”experiences oflmorkers‘presented in:.

Student“Allenation o
The negatlve current state of student attlﬂzdes toward
school is a concern reflected in many artlcles in pt
oy
: educatlonal journals and books ThlS concern is evmdent in.

ek

- Canada and other countrles(hav1ng 51m11ar educatlonal



h Most c1ted the lack of reéevantxﬂ'

. 'systems (ie the Unlted States Brltaln Australla and.Newi

;Zealandyﬁ

-

3

: School Achlevement and Motlvatlon Much of the concern '

'_focuses on student motlvatlon and achlevement Blbby and
fTPosterskl 1nd1cate that half. of Canadlan students are not at

;all happy with . thelr schoollng (1985 p )ﬁ Fraser (1981)

quotes research from the Unlted States,'New Zealand and

LEngland whlch 1nd1cates a decllne 1n the general attltude of -

;,students to school as one moves up the grade ‘level.

| Soc1al studles is’ partlcularly crltlcized by students

"Fraser dlscusses a study show1ng that student attitudes to fft

.

lsoc1a1 studles decrease as thelr grade level 1ncreases

Morrlssett Hawke, and Superka (1981) state that students

'jj do not see soc1a1 studles as being. relevant They indicate .
Ce ‘that student 1nterest and achlevement in soc1al studles has

;'been decllnlng atuﬁ&l grade leVels and that thls phenomenon

S

—'has been npre pronounced in soc1a1 studles than in other

subjects.

Schug, Todd and Berry (1984) found that students'

.

-ranked soc1al studles fourth in 1mportance for thelr future_

llves It ranked behlnd Engllsh mathematlcs, and readlng

'ntent as the maln problem.

-

’fYoj&ger students ggrade 51x) 1nd1cated a preference for

_studylng hlstory, whlle grade twelve sxudents preferred the

T i"r
Aro . -?‘“u

study of human behav1our.d These students were crrtlcal of

. ‘ . S . Sl , ?‘

N ' .



”-d? from thelr own. eyperlences " (1984,-p,‘386)‘

‘ allenation 1n our soc1ety LeRoy (1965) traces the

b3

_ the e&isting content»aS“being'"boring'"'"redundant'" "tOo*

2

'detailed for a clear understandlng," and "too far removed

(‘, :

Alienation - Some wrlters have 1nterpreted apparent ;
problems of relevance as ev1dence of a broader questlon of

hlstorlcal,deflnltlon of allenatlon back to the wrltlngs of

”Karl Marx who stated that allenatlon 1s a product of

‘capltallst soc1ety . Prlvate ownershlp of the means of

productlon means that a. worker does not labour for oneself

‘Through the sale of one' s labour power, the ablllty to work

fthe worker malntalns oneself- However, one s~labour power

-

'and the products of one's labour are allenated from the

L ——

_ worker because they are owned by the capltallst 'Thus; WOrkf

"ceases to be the expres51on of the creatlve powers of the
2

"worker"_(LeRoy, 1969, p;‘2); 1t ceases to.beﬂpart‘of_the

. process o%ibeingvhuman.' WOrk3bécomeF-a means solely to »

Lo

SurViwé-rather than'a_way to freely express or develop a
.person‘s physical ‘mental and/or-aesthetic abilities

: LeRoy concludes that work "1s a kind of enslavement" and "as

a consequence he. becomes pa551ve and apathetlc;" (1965 p 3)

Waddlngton (1974) descrlbes three effects of

| allenatlon. Flrst people begln to view thelr Q“}k not as a

-~

way. to express themselves,_but as “somethlng whlchvls_

intensely disliked and only performed in'ordef-to'get-moneyh

ot

s



2

,y;&rl

Lok

to llve " (1974 p.-18) Second pfople become estrahged

:from each other the capltallst from the worker because the

L[-capltallst would llke to max1m1ze proflt and sees the,i”'

o 1s g1v1ng of-oneselfvw1th no return. People become"*

7 exp101tatlon of the worker as a means to th1s end On the

':g ‘other hand the worker de51res to mlnlmlze the work done for ,;H;'f"

the capltallst because anythlng extra means that the worker

—ee

estranged from each other because of the competltlveness and ff

selflshness Wthh society~breeds- Waddlngton suggests that

"the worker...flnds it 1mp0551ble to love the nelghbour who

' trles to keep hlS wages down " (1974 p 19) Thlrd

Waddlngton states that people become allenated from

,p,¢memselves because they are~not able to express themselves

K A
vfreely through the;r labour.r Because people are deeply

Vsoclal7 they are g01ng agalnst nature-ln belng estranged

" from each other;_ He al=o states that many people feel

>

‘ "boxed-in;7frustrated and deeply unhappy, though many of

>

fthem do not understand why." (1974 P 19)

Aptheker (1965) v1ews allenatlon as: “dehumanlzatlon"_asli

' expressed'ln "su1c1de,","cr1me " "defacement of publlc'

'property," "cruelty to chlldren," "racism," "the Afrlcan,’
slave trade " "the nazi crematoria," and "new weapons of

human annlhilatlon " (1965 pp 16-20) Hevalso 1nd1cated B

Y

'>1ts roots as belng in th&‘"prlvate posse551on of the means‘

of.productiOn-and in all the»antagonlsms,e;ther_created by

oy
o
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. R b, :
or 1ntensrf1ed by’ that system n (1965 p. 21)  As examples

-

of these antagonlsms he llsted 7.{*’ _H;...* ;;"fy-‘, S 4_fl*f-

e
i

labor a commodlty, productlon soc1al but approprﬁatlon
1nd1v1dua1 "racism, male - -supremacy, the jealousy and ﬂir‘
_hatred separatfng the young and the old, the systematic

frustratlon of peopleaby 1nh1bit1ng thelr best and
encouraglng thelr worst (1965 p 21)

o

. Alienation*in the School ~In deallng w1th allenatlon 8

“'in schoolsy one must understand the schools' role w1th1n a

partlcular soc1ety (Gonzalez, 1982)- To understand thls

role,_one ¢an ask s1mllar,questlons of the schools as one

-.would ask of the factory i Does the worklng class have 1nput

[y

'1nto thelr programs of study°; Are students and teachers

‘;allowed to ‘express themselves and freely able to develop

-Qresults of schoollng°"

/.

.thelr creatlve ab111t1es° And what are the goals and

» .
‘e *

' Gonzalez (1982) explalns that "the ba51c functlon of

'schools 1s to produce a consc1ousness or 1deology w1th1n

-~

students that obscures the relatlonshlp between thelr llves -

| and capltallst productlon." (1982, P. 146) He states that

schOols "are 1nstruments, at once polltlcal and’ social

'created for the surv1val of the soc1a1 order " (1982» p. 39)'

‘5Therefore, allenatlon would be 1ncreased by the. school

Q

system where educatlon treated worklng C1$ﬁs students as

commodltles or: potentlal workers (DeGrood 1983 pp

167-168). Students’ are taught to accept allenatlon, an

_ 1nhuman condltlon and process ‘ It would mean that school

. 1
o,



| "would not teach students about the world as 1t is. Learnlng ‘

7

. 'would be an allenatlng experlence s1m11ar to that of worklng

‘“awhere the students would not learn and experlence thelr-‘

v,humanness They would not be able to freely develop thelr

'phy51cal mental and aesthetlc abllltxes.g These would be

l'developed by the state in the 1nterests of capltal

N

-

b_'Goqzalez conclud&s that qllenation is ba51c to schools 1n a ;-3

i oafh .

- capltallst sgciéty '_ -x‘.r-: 'f,

‘Schools automatlcally turn chlldren away from learnlng,"

* . - because- they are taught to doubt themselves and their
v own abllltles and potential. ..Schools perform their
*;.hpolltlcal task by teaching, the majority of people to
" rely not on themselves, but-on external authorlty

- This kind of learning gradually’ undermlnes the . = ~l

A %//-self confidence and motivation necessary to sustain:

- . ’individual reffort ard consequently-to- broaden and I
- deepen learnlng (1982, pp 147 148) '

Kozal (1983) glves a telllng example of the 31mulatlon

game as an extreme form of allenaé!on.v Reallty is- 51mulated
o by llftlng the students out of the real world

(Thls wholesale neglect of the world out51de the window'
is best dramatized by that insidious vehlcle of.

._.scholastic alienation,. "the simulation: game." We close o

the. windows, deflect the light, absorb?the‘sound,
. ‘etherize the heart, -and neutralizé the soul.: Then,
- with such great cart and at such vast expense, we bring
‘in simulation games to try. to imltate the world that we
have excluded (1983, p. 19) :

v -

a tratiflcatlon as a Form of Alienation ‘Several?

perspectlves ex1st on the manner that stratification takes

place 1n schools. Beck and Muia (1981) quote research

1nd1cating that a ma]or task of the school system }s to sort

« ‘.

.o) .



A 1965 study hy L Ce , t. ﬂsuggests the "typlcal"
©. - dropout as’ more‘ﬂikely to‘b iale (by 53 to 47 = 4. - -
' . percent), to live in'the South™ than the North‘[USA], 8"
. ‘and to-be a slumrdweller than a suburbanlte.v J-'L. 1‘
' _Kaplan and E.C. Luck (1977) indicate’ that dropouts
usually come from large urban or small rural school.

1§

 districts, and that 31 percent belong té racial -

- minorities. " J. Backman et ‘al. reported in-1972 that }1

' typical... characterlstlcs of the dropout include:

that the overwhelming majority are from blue-collar orv"

" lower white-collar homes’; the lower the soc1o-econom1c'

level of ‘his family, the greater a student‘s chance of¢>”'

becomlng a dropout (1981 16)

' ~Seeley (1987) also argues that schools sort and select_

1 s

Students He states that poorer chlldren are more llkely to.

ybe ?n schools where students are more pass1ve and less
‘lsuccessful Wlllls (1977) argues that the re51stance h
dlsplayed by worklng class students ‘he 1nterv1ewed prepared
" them for worklng class‘jobs in whlch re51stance was common
Bowles and Glntls (1976) ‘and Gonzalez (1982) express

‘En stratlflcatlon They feel that the

another perspectlve

) 1mp11catlons Qf thls type of currlcula go beyond 51mply
1_‘affect1ng the Lnd1v1dual They argue that schools are not
_f 1ndependent of soc1ety and cannot h‘?e an 1ndependent role
vto play in. soc1ety They conclude that our's is an .

educatlon system to reproduce a stratlfied soc1ety
. Every child born 1nto the world should be looked upon.

by society as so-much raw material to be manufactured.
Its quality is to be teste It is the business of

society, as an intelligent" onomlst to make the best -
- of it (Bowles & Glntls, 1976 P. 125)

-

our schools_are,-ln a-sense, factorles_ln“which the raw

' e ’ T .
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) materlals are to be shaped and féshloned 1nto produéts
" " to meet the varlous ‘demands of life. The
',‘spec1f1catlons for manufacturing came. from the demands

.. of the twentieth century c1villzatlon, and ‘it ‘Fs the

' business of the school to build its pupils to the
spec1flcatlons ‘laid down. This’ demands good tools,

_ specialized machlnery, ‘continuous measurement of
production. t6 see if it is according to spec1f1catlons,~
the elimination of waste in manufacture and a large'

-variety of output (1976 P 199) ‘ '

~ Therefore, one of the effects of a school curriculum in a

'_’capltallst soc1etylls to relnforce the class background of'

k.

fstudents and prepare them for a 51m11ar future

Gender stereotyplnq as a Form of Allenation

. Alienatlon-ln scﬂbol occurs ;n other-ways; W1llers (1984)

states that one half of our school populatlon suffers from-
- S \ :’
'”dlscrlmlnatlon trlctly on the ba51s of gender She ’m"

4

1,
B 1nd1cates that soc1a11zatlon 1s ‘a major barrler to women

part1c1pat1ng in the Job market She quotes a study done by

~

the Sc1ence Counc1l of Canada 1den;1fy1ng some reasons why
‘ﬁlifemale students drop sc1ence and ﬁﬂth*pursults Thls study
oL found chat glrls are often encouraged to take science and
| ﬁmatn less than boys She also 1nd1cates that

- sex- stereotyprng ex1sts in. scho‘t materlais and that in

} general much of ‘our teachl gr forces "sex-stereotyping

T '-themselves o '&' -fﬂ _ ‘L"", " | Gﬁ&‘ :

= 1'.,{4‘".'

. *Mpst glrls 1n secondary schools’today, wheﬁ
e thﬁﬂﬁhlll -ﬂﬁug flve years, see themselve-~

.ig
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. _.\ . : . . . . ‘ B :_ . :/ . . ) .-

hav1ng to worry about golng out: to work thereafter BN
(1984, p: 28). |

Hannah (1982) quotes a study done W1§h grade 4 students j
that supports the flndlngs of the Sc1ence Coun01l of Canada |
"The study quoted by Hannaﬂgshowed adults pralslng h1gh ,e
vl'ach1ev1ng boys, but not hlgh ach1ev1ng glrls.‘ Martln (1986)

AY
also states that educatlon is "gender-related" because women -

-are exeluded from the currlculum ' He,argues %?at this

'excluslon.constltutes a hidden curriculum"that causes -
alienmation. ...

»

e s What we don't see in the literature‘dlscussed here is

i 1ndependently of soc1ety, or do they relnforoe what ex1sts;:

*

'fthe relatlonshlplbetween soc1ety and the schools in the_‘f”

. y e
soc1allzatlon and allenatlon of wom'ﬁ‘ Do schools operateb

R 20
N

1n soc1ety as Gonzalez argued happens w1th strat1f1cat10n°

Thls aspect of allenatlon is 1mportant to cons1der in ”Ah
understandlng the role of edupatlon in the llves of worklng
nclass women. It may 1nd1ca§§ why women achleve as descrlbed
-above 1n some aspects of thelr schoollng, 1n soc1ety, and in f;
partlcular jObS.' ){

The'Meaning of Allenatlon for Students. School -

experlence can have 1mportant repercuss1ons upon the future

»;,laves of chlldren Schoollng that is relevant.to the l{yes‘

_of students can have a llberatlng effect on- them (LeRoy,

Pz -
‘1963 p 9; Aptheker, 1965, p. 25) by allow1ng students to : @@a
5’ S N

"iunderstand thelr soc1ety, to understand how to change 1t



'and thus'to'begin the'process of doing‘so" Conversely,' o qg%fw

-:_1rrelevant schooling that hides the reality of llfe in RTINS 1

U nsoc1ety and that is anti-human can alienate students from"q ¥

school. v }“
: : o : : : o .
» x-.ﬁBeck'and Mui. (1981) explain that cynical and negatime ;'f? S

2 RS o

"attitudes toward sdhool parents, and 5001ety are developed E

‘s':by many students : They 1dent1fy five stages of developing

L ARR

-'negative attitudes toward school' They are' ;_*f

- be shown. Byrnes (1984) argueS’that some ch ldren are'
&

) "actively rejected" or. "overlooked" -and become withdrawn.

blocked creatiVity, extreme shyness, defensiveness,\and

l. A loss of 1nterest in: school which leads to lower R
.. grades.. : RS
32,:Frustration and begining to Sklp classes He/she comes ‘
- into ‘conflict with school authorities.. - -
3. Because of the. student's d;sruptive behaviour, he/she
* is forced to.leave class or is suspended from school.,

'*~4.,The ‘student. becomes more negative and. defen51ve beca\use'_~C

" of jparental involvement..

-”:5;'Thexstudent dec1des to quit'school (1981, p; 16)

' The 1nitia1 stages ‘of alienation have already been_ : ;‘;Ti\\
documented at theabeginnnlng of this chapter._ Bibby and

Posterskl indicate that this stage of alienation 1n school Lo

B may produce “con51derable stress and anx1ety (1981 p 59)

-

} lelfferent aspects of the alienation process at work can also

7

{

“'_She argues that these aspects of schooling lead to the

. ?",' &
'development of 1ow self-esteem, feelings of powerlessness,n

discouragement " (1984 p 51) ;f_"w ‘ _~“3 ¥ !
| Gonzalez states that & lack of confidence ‘and -
v . _._ . .

:motivation in students is: a purposeful result of educationa;
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*,policies He argues that psychologlcal damage "creates

RO

?soc1al problems manlfested as dropouts, dlslnterest in ﬂ.
"'formal learnlng, 1ow readlng and wrltlng’skllls - all due to:

:bhlow self esteem and negatlve self—concepts " (1982 p 148)

";;.' _f The lack of student 1nterest and motrvatlon may also be

-

. DN
ev1dent in other respects Students stop d01ng homework

Tlme also quotes an 1nvest1gat1ng panel 1n New. York as

i‘half between 1968 and 1977 w1th the maln reason belng that

'students/dldpnot do the asslgnmentsf(Tlme, Juneuls,‘1980,ﬂp;

. P ST
N 3

,

»

further example of - allenatlon is the 1nd1v1dual who

1s afi&ld of the future, afrald of change and what change
o .
mlght br;ng (Arters, 1981) Arters explalns how large

-l
/

numbers of people are sufferlng from the phenomenon of
"future shock " 'I‘he cause is, in. hls v1ew whst "'our
schools are not 1ncorporat1ng currlcula to prepare a. ch11d

or youth for an emerglng new soc1ety " (1981 p.;30)

Hays (1981) explalns how thlS phenomenon affects

'

'_students. He descrlbes an epldemlc amongst grade twelve

&

students cal%gd "senlorltls o' The symptdms of thls annual 'S
_ phenomenon reveal themselves in thls way |

: ~More than 200 000 hlgh school studentk fall v1ct1m

" to "senlorltls," with symptoms of lack of enthu51asm,
.fits of irresponsibility, and a gengrally depressed
effect punctuated by occa51ona1 outbursts of :
:1rr1tab111ty (1981 p. 50}).

. '. N ‘, . AS

5 ,J -

;-'dlsCOVerlng~that homework assignments had been cut nearly 1n
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The 1mmed1ate cause of the dlsease ‘is descrlbed‘by the same

aut for. » ; . '
o In the senlor year of hlgh school we have a state
/ ~of anticipatory grief. . The adolescent's world ‘is -
»falllng apart. Facediwlth the reality that "the end
is negr " he is torn_ﬁ “a struggle between a secure.

past in childhodd an ra'seemlngly 1ndeterm1nate future R

‘beyond hlgh school (1981 p+ 51).

Wlllls (1977) found m
©

'1do no le thelr schoolKFg relevant to thelr ll e
s

Brltlsh workln;;
';'they‘

' becpme frustrated and lo

' 'totally useless An example of»thrs sith
Y - - . _
E from 1nterv1ews w1th students from worklné class famllles in.

Brltalnal I o v:f7,ﬁ

_PW , Do you think you' ve learnt anythlng at school
S has it changed or moulded your values’ B

‘Joey’ I don't think school does fucklng anythlng to e

E you (...) It never has had”much effect on
B '--“anybody I don't think [after] ‘you've learnt
S '~ the basics. ‘I mean school’, fiths fucking four
o " hours a day. But-it ain't the teachers who
- : mould you, it's fucking kids you meet.'. You'm
‘only with the teachers 30 percent of the time,
in- school, the other - fucking two-thirds are
just talklng, fucklng plckin' an argument,v .
1me851ng about (1977, P 26) B T

Allenatlon from school may have very dlre consequences

for some 1nd1vhduals. Estlmates that there are five million

P .

31111terates in-’ Canada, of whom one milllon can't read or

© write at all show that’ many Canadlans are faring very pootlyt

Id

in our education system (Barrett, 1983, p.i,*B4; Goble,

:studgntslw

1nterest 1n it. Somet‘ es, these :1;

‘ ; ”y
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.41981 p. 53); Beck and Mula (1981) 1nd1cate that 25% of
Amerlcan chlldren do not complete hlgh schoo; (1981 p 16) -

' The. latter authors p01nt to many factors as 1mportant 13

students dropplng out of school . However, they also suggest

that schools ~could do much mﬁre to keep potentlal dropouts

_1n school Flne~and Rosenberg (l984)-are even ‘more d;rect,f

T

» 1n thelr crlt’crsm of the allenatlng educatlon system They o

'comment on the characterlstlcs of the educatlon system whlch"-

DA .:"

“in Canada lack llteracy for - oﬁher,reasons school allenatlon

0

produces the student dropout

From the marglns of a system from whlch they have been
‘pushed out or have been exiled, dropouts have exposed ‘
_ hldden,currlcula, threatened h1erarch1cal relations in
~.schools, challenged intolerance for dissent- in
‘L“classrooms, and resisted the tradeoff between
: confOrmity snd success operating in traditional v
- schools. Further, it is clear that class domination
and allenatlon affect students' school .experiences,
particularly for worklng -class and poor youths and

.'blackslznd Hispanics across, social classes. And it has

" been shpwn that school characterlstlcs systematlcally
~affect/dropout rates (1984 p@ 27) ' ._Jr ,

_ Whlle many of the approx1mately,£1ve mllllon school dropouts-'

/s

_seems to play an 1mportant P t nn thls 51tuat1%p..=-c

' and Posterskl (1985), and

o connection between

A 4
\4& ! .

o

K eck and Mula (1981) present
statlstlcs that shoW7Fh fproblem of allenatlon for young
'people does not- beg{&,rr endJat school Just as there is a

ol, 5001ety, and home in problems

&

S i '
f related to the sdﬁ%ollng of the Chlld there is also, thls'

- same connectlon between the %x1stence of young people s -

» . @‘r&

Allenatlon of ‘Youth 1m¥soc1etv. Larson=(1983))'Bibby‘
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lproblems'outside,ofﬁSChool?'*Inuother'WOrds,‘students who

' "are-frustrated depressed, and flght agalnst ‘the school
’vsystem often repllcate these symptoms out51de of<school

Larson (1983) in an artlcle entltled "Who w1ll our
',‘chlldren be’" shows concern for the behav1or of young people

L]

'.~1n-our'soc1ety- He quotes. hese StatlStACS publlshed by The

’>,lAlberta Commlttee on Chlldren and Youth to model thls'

concern: Co Hg' '"3’”‘ d~f?

b1

Almost one-balf of Alberta hlgh school students
r.have used marljuana or’ hashlsh ‘

&

About 45 percent of all junlor or senlor h&gh -
~ school students admitted to - getting drunk in the .-

fpast six months 1n a 1976 study (1983, p. 15)
Blbby and Posterskl.quote 51m11ar flgures for Canada as a.
,whole. They 1nd1cate that '30% of teenagers admlt to usang
~ drugs. (1985 P 149) .'t v '
| Larson also shows another dlmenslon of allenatlon in -
”7soc1ety ‘hhe again quotes from The Alberta Commlttee on
"fchlldren and Youth the conclu51on that "the number of "
“juvenile dellnquents in Alberta 1s 1ncreas1ng " He.adds'.
thattthe."conv1ctlons of. juvenlles quadrupled between 1971

' and 1978. (1983 p. 15)

Beck and Mula (19&1) showed the ultlmate solutlon of

students 1n school who cannot ‘cope w1th the 51tuatlon an
‘longer is. to qult school Larson presents further flgu
from The Alberta Commlttee on Chlldren ‘and Youth that

'1nd1cate how troubled youth sometlmes act
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~Over 10, 000 Alberta chlldren ran away from home 1n.
1979 . : '

Su1c1de is the second 1ead1ng cause of death
-among. teenagers ‘in Alberta:  The rate for
" teens (15-19) had increased twelve and a half B
. tlmes from. 1951 to 1976 (1983, p. 15) . '

{f 'Blbby and Postersk1 quote Canadlan flgures that
'nfcomplement,Larson s,- They 1nd1cate that 1n 1982 17300i

1

';'teenagérs committed su1c1de In addltlon, studies indicate
that there are -between 30 and 100 attempts for every s:ccess
.(1985 pﬁy69). Thev‘e>pla1n that "depres51on and stress are
:.seen as the key 1mmed1ate prec1p1tat1ng factors" (1985,
p-70). |
Larson argues that in our soc1ety there 1s an
&

-“inadequate soc1allzatlon of our chlldren" (1983 p.vl4),

Problems arlse because young people do not have the

-f‘:knowledge and/or SklllS whlch could have allowed them to' i

'deal with some of thelr problems These are some. of the
' facts that Blbby and Posterskl quote that.present thls case

more clearly

.- [There are] 1ncreas1ng levels of pregnancy among gl-lS°

’ flfteen to nineteen... In 1975 the rate for that..
sector was 7.5%. By 1982 it had rlsen to 9.6% (19 ,
'p. 81) : ‘ S :

'These authors quote statlstlcs that lndlcate 79% of those

pregnan01es ended in- abortlons (1985 P 81);

Larson quotes these flgures from The Alberta Commlttee

‘; on Chlldren and Youth that tell much the same story.

2 424 Alberta teenagers obtalned therapeutlc abortlons‘
. 1in.1980. This is about 34 percent of all legal

b
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abortlons in Alberta., Of these 7 percent had had a-
prev1ous abortmon {1983¢,p. 15) .

-

Youth allenatlon as ev1denced from the problems
f descrlbed above ralse the follow1ng questlon.~How many

soc1al problems can be traced dlrectly or 1nd1rect1y to. the

N lack of a relevant educatlon system° One must ask this

s

)

“fgquestlon at a t1me when we are 1nundated Wlth a host of

»fr5001a1 problems, the llke of whlch we have ‘not seen. 51hce

3 5

?ﬁthe 1930s. Examples of these problems are hlgh

.unemployment,‘1nflatlon,/and crlme rates, 1ncreased

t

g f-preparatlons for war, hlgh dlvorce rates, ‘massn‘ poverty,

fpg'sky rocketlng numbers of bankruptc1es, hlgh levels of

R

\/
stress, and 1ncrea51ng numbers of people who are: desperate

P

to f1n<z ways to feed thelr famllles ‘ Od@’_educatlon system

cannot

b4

: 'However, one must ask 1f we do*hot have a moral duty to‘

vent all of Ehese problemf nor solve all of them

v . ‘»!

'; attempt to prepare students for a s001ety that 1s rife w1th ;

these concerns'> Should we not ' and can ‘we not a551st

h;istudents 1n understandlng the cause of these problems, 80 .

R

’that they can deal w1th them, and eventually overcome them? i

"ReSponses’to Alienation" .

; . . ) 0 N\ e .
be . : : v LI ol L . i
- . . Ch Lo ‘ .' 1 v s

L
g

t

‘ The prev1ous sectlons of thls chapter have establlshed

> O

. that allenatlon 1s a product of soclety Schools play a

l.

Y

role in fosterlng allenatlon through ass;stlng Jn developlngf
. v t ; 4
. 'students' attltudes, v1ews, nd way of actlng Therefore

l' :

&



t‘Student allenatlon

Y'that has been qutl;ned to this p01nt

34

-schoOl”is'manifested in the manner

L2

' However, the descrlptlon of school allenatlon would not

'be complete W1thout some descrlptlon of the responSes to 1t

on the part of students and pedagogues ' The second part of

"'?thls'chapter beglns w1th a descrlptlon of student re51stance_
- to allenatlon = It contlnues w1th a brlef outllne of varlousy

.‘educatlonal paradlgms whlch outllne how they view and would

deal w1th the probl s hltherto dlscussed Flnally, th;s_'

sectlon glves a brlef outllne of ‘the place of a labour

=3stud1es program ;n,the socmal stud1es;curr;culum;

’Resistance Re51stance to the educatlonal process 1s

common and has many forms Wlllls (1977) found that

sometlmes students actlvely re51st the soc1allzat10n proceSS"'

‘of the school because it was not seen by some ‘as belng

ftlntrrnslcally.memorable; Challenglng the school system

however, was rememberedtby some StudentSu,inlllS found that
sk ' . s : e

’oforéetting anything that wasvto be learned is one way of

’Lre51st1ng school' sklpplng school was another

The experlence of skipping to get drunk on the last day :

of school was seen as 1mportant for students 1nterv1ewed by '
tW1llls He found that thlS was somethlng by whlch they

vremembered school. HiSjlnterv1ew wlth:a student " h;ghllghts )

this point:

‘:.Pw , Why was 1t 1mportant to get plssed on the last
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| Spanksy It s .a spe01a1 thlng It only happens once in .-
. your. llfe don't it? I mean, you know, on that
RN day we were at school right, you'm school. '

, o v kids, put the next day I was at-work, you know -
u.-”'-j what I-mean? ; . . :

'iPW_v#';f Course you went to work the very next day

: Yeah7 1 got drunk had”a sleep, and I went to
s Mwork (.,.) if wes hadn't've done ‘that you know,
- we woulln't've remembered it, we'd've stopped
Qat school [ie. instead of going to. the pubj,
< at'dﬂve‘been just another. ‘day. No, when we
did:x tﬂat we'!ve got something to remember the
‘last:day by, .we' ve got somethlng to remember
school by (1977 :20)-. :

Students react 1n many other ways, ln school and out of-‘
\school “to what they begln to thlnk 1s the 1rrelevant and
oppres51ve school system Groves and Kllnck guote flgures;u
'from a student survey conducted at James Fowler ngh School
in Calgary that show students work many hours at part tlme
hjobs.; Thls survey 1nd1cated that 50% of grade 10 ' 70% of
.‘grade‘ll and 15% of grade 12 students work at after school’
jobs It also showed that they work on an average 15 ‘lS,n
5'20 hours per week' respectlvely (1982, p 17). These
.[?flgures would seem to 1nd1cate that students spend a minlmum' -
‘&mount of’ tlme attendlng to school work | :
| Time reported how students re51st the school system
v_from insideult They . indlcate that students were deflant ij‘

'authorltles attempts to pressure them into. changing or

tconforming It reported 1n a feature\story on educatlon

' that in the prev1ous year 110 000 teachers or 5% of the U 5'_i¢“

total were attacked by students (June 16 1980 p{,aa).‘.1n~,'
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Jones' and Tanner's (1981) v1ew, dlsc1p11ne, not learnlng,

has become the biggest problem in our schools
' . Beck" and Mula have already 1nd1cated that drOpplng out
of school 1s another way of actlvely reslstlng thls process
‘They quote from a 1969 study that 1nd1cated 25 percent of
Amerlcankyouth were found to be qulttlng school (1981
.A1p 16) . o
That students re51st the- allenatlng env1ronment'of the
| school seems unquestlonable. That thls 51tuatlon ex1sts
4vonly-1nc1dent1y 'is not the case. L1v1ngstone states that
over the past generatlon, the incidence of such ‘
"1nd1v1dual student acts as classroom violence, truancy,

vandalism-and drépping out has generally increased in
the state-run, mass-based school systems of all western.

;1ndustr1al countrles (1983 p 5) T R

.f;The ev1dence of students re51st1ng schoollng 1n a’
y_varlety of ways seems rather clear. It would seem that the
‘v'crles of an allenated youth are comlng through loud and
clear, : ’ ' B

Beveral authors argue another perspectlve of student

re51stance. Waddlngton (1974) and Gonzalez (1982) relate

. the processes taklng place in the schools to what 1s taklng _l

vplace in soc1ety Waddlngton (1974) explalns that
hlstorlcally as peopl@;'ﬁork they make 1mprovements in- the- s

_ productlve forces that cause soc1al change and development
L2

People develop new. technlques for dolng things;. they developjﬁ_.'

_‘new machlnes, and they 1norease thelr knowledge to further

.
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1mprove productlon The forces of productlon together w1th;:

the relatlons of . productlon form the mode of productlon. _

Concurrentlyéjpeople look to beneflt from thelr labour-l_i

,Vthrough improvements in ‘their own llves‘and thelr
'_chlldren s.r However, Waddlngton (1974) explalns that the :

'development of the forces of productlon outpace polltlcal,#g

and 1deologlcal development At some polnt the out-dated;

-forms of productlon relatlons do not allow 1mprovements 1n -

=y

"the forces of productlon and halt or reduce people s
_standard of llVlng ' At thlS polnt contradlctlons 1n the ‘

i‘»form of allenatlon may 1ncrease and 1ts source, the oudated
,'form of soc1al organlzatlon, becomes clearer to people .

These contradlctlons result in an lncrease in the struggle

of tbe classes that are not in. control of soc1ety ' These-i“

L classes attempt to e11m1nate these contradlctlons..,This.l
, class struggle, "the motor force of hlstory (Politzer, 1976,

”{p 130), causes a change 1n productlon relatlons and may

\

lead- to a soc1a1 change to a new mode of productlon, a new

edl

-type of soc1ety L ::7' S . ' t-’ ,”

R

People s struggles for a better llfe may take many

forms, accordlng to Waddlngton (1974) In a capltalist L

: soc1ety such as ours, some of these would include resxstance 2

- to changes in factorles or soc1ety that do not beneflt

worklng people. These struggles may take the form of v l

- -
strlkes or attempts to take power.
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Gonzalez shows the connectlon between the. methods and
content of student learnlng and allenatlon 1n soc1ety . He

states that "the perennlal crlsls 1n eduéatlon is really a

CrlSlS emanatlng from the-5001al order.“ (1982 p._4p)
; Because schools are preparlng students 1deolog1cally to

acCept soc1ety as is, the relatlonshlp ex1st1ng between
_ classes 1n soc1ety is reflected 1n the schools.‘,Thegi

allenatlng soc1ety is reflected 1nva11enat1ng schools

gtl"because schools are attemptlng to hlde or resolve the class

[

bf confllct ex1st1ng in soc1ety. For schools to do other than

] teach students to accept the class soc1ety apd thelr
3 )
j p051tlon in 1t would mean they would be functlonlng

1ndependently of those controlllng soc1ety and thls would

-
[N
4

.cause anarchy and chaos Therefore, Gonzalez concludes that’*
l} "antldemocracy in the schools is a necessay pol;tlcal dev1ce
[used ‘in capltallst socvety] to resolve the class Qpnfllct "d
(1982, p. 148) o ST B o
. ;Clearly'stUdents‘resist-alienating schools juSt as
workers'resistvalienatlng'chiety;w:The alienat{on‘algo
! qbl.seems £6 eﬁanate from one and the same source' However,;
- none of the authors dlscussed here make a strong llnk 1n,7-
practlce between the events and processes occurrlng 1n'

g ‘ soc1ety and the actlons of students in school
K _ : _ .
R

~



39

';g,i

Educational'Reform.f The“need for educatiOnal'reform in

‘.the face of a changlnq\soc1ety 1s a constant glven.z'This'

_need is ev1dent in that as soc1ety changes and develops; the

<

‘purpose and methodology of publlc educatlon often’ comes
funder scrutlny, questlon, and attack.. The kind of reforms.}
necessary to allow the contlnued development of soc1ety
_hbecomes problematlc. At times the idea of soc1eta1
development 1tself may come: 1nto questlon Thls questlonlng
fy ralses further questlons regardlng the content and
: organlzatlon of educatlon Thls sectlon of Chapter 2
: prov1des an overv1ew of some of the approaches to
: “‘~*educatlonal reform found 1n contemporary educatlonal
| llterature.~ I
There are. varlous apprdaches to understandlng the.
vpurpose, content and organlzatlon of the school system.‘_ln;}’
"7.fact the llst of 'plgeon holes' whlch deflne educatlonal

phllosophles ‘can be boundless dependlng upon where one is on

»

| the phllosophlcai spectrum and how one views the varlous
-approaches. Howeyer;?all the phllosophlcal schools at some
'polnt raise’ the follow1ng questlons' What_should students be-y
le?rnlng‘> What should be"- the purpose of these learnlng
‘experlences°f And how should student learnlng experiences &
“;be organlzed’ Answers to these questlons w111 prov1de a |

prough framework with which to eluc1date the varlous

educatlonal paradlgms; L1v1ngstone descrlbes a: paradlgm as

o & e
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being’models of inquiry that guide scientific work,
) ‘prov1d1ng a conceptual framework for understandlng the
5phenomenon to be studled 1nd1cat1ng the sorts of questlons
| that should be asked and the relevant types of _ |
relatlonshlpS\ methods of 1nqu1ry an@;bodld! of ev1dence‘
(1983, p. 1@)
Gonzalez (1982) dlscerns three dlfferent paradlgms in
'relatlon to»the content,_organlzatlon, and functlon of
.,schoéﬂing.‘ These paradigns‘are thé'liberall radlcal; and.ﬁ
'J.Marxist; Gonzalez subscrlbes to the latter l-f'@k' |
Gonzalez calls the first paradldm "the llberal o
; p051tlonh"‘ He states that the llberal p051tlon argues‘"ln”
'general for the loglc of schools as they [presently] ex1st
in practlcal and 1deolog1cal terms." (1982 29) Flsher

*(1983) outllnes a view of the 11beral (he refers to 1t as -

"structural functlonallst) perspectlve on educatlon and how g

L
; c!(é‘-‘

‘1t percelves the results of schoollng He states that thls Tt

‘paradlgm will,

Kl

',characterlze educatlon ‘as a p051t1ve force wh'ﬁh
through socialization reproduces a merltocrat@t ,
. democracy Students learn appropriate norms'dnd values.
“which in turn allow them to both compete in and fit i
" into the market place:. ‘Education serves an 1ptegrat1n§
“function in the social system, . and hence provides the

cement which holds the status ‘quo’ together (1983 Pe

219) .
Flsher concludes that educatlon must allow students to
"exerc1se greater control over thelr own llves and to play a'

greater.collectlve-control Ain socrety." Howevertzhez'

!

LR et
e Tl P
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' suggests that thrs be done by "maklng the educatlonal
~{f;' experlence relevant for all soc1a1 classesﬁm (1983 o p. 224)‘
A Byrnes (1984) argues that our educatlon is a system C
hfbased upon "paSSlVlty" rather than "respon51ble and actlve
"jpart1c1pat1op;ﬁ ;She;/argues for a-currlculumvthat
‘"fac111tates suéhlprocesses as development of personal

. £ o
reSpon51bri1ty, 1nvolvement 1ﬁ one s learnlng, dec151on

v,maklng, époperatlon, and communlcatlon " (1984 p 52) he .
. / . . )

'halso argues that teachers should become famlllar w1th
._-"vaglous soc1ometr1c lnstruments and thelr uses " (1984
'f_p.52). Teachers should examlne thelr own attltudes and :

' _behav1our toward these chlldren, and varlous other ':j

-‘profes51onal or soc1al agenc1es should be called in to
assist these children. - . oo Lo
= Seeleyd(l§a7) makesba simllar”liberal-argument}ﬁ He .;t,}
.argues for. greater 1nvolvement of the communlty as a whole lhTH
: bu51ness, parents, peer groups, local churches, and
:rcommunity organlzatlons -.1n the educatlonal enterprlse 'av ;f"
Schug, et al 'stated that one’ 1mplication -of the&r~study is y:’
'A,that st%gents may come to undeﬁitgnd the importance of
‘” 4soc1al studles if they ha& more "é%mmunity-based 'real e
';fhdﬁ ‘world' experlences.? (1987 p, 387) They recomménd that '
"~students should have more active learnlng experlences and .
'teachers should use a greater varlety of teachlng methods.l ;5,;5;
Wxthln the llberal paradigm, many features of the |

progre551ve educatlonal reforms that resulted from the

&2



. wfitinqs-of-péople 1ik€ Johﬁ_newey can~be Seent’ Oné,featuré .

is the. concern for the 1nd1v1dual student We see in.the'

comments of Flsher, Byrnes, Seeley,_and Schug et al. an
1nterest in maklng the educatlon system work for ;all |
' students, "soc1al equallty " (Gonzalez, 1982 p, 3l)ﬂ .
Included is a’ concern Wlth preparlng each. student for 11fe,;:
developlng each student to become a functlonlng or actlve
member of soc1ety~pased upon thelr 1nd1v1dua1 potentlal
whlch would allow them "upward moblllty " (Gonzalez, 1982
:p;'3l): The educatlonal 1nst1tutlon needs to pe reformed toif
prov1de each student w1th a general educatlon that wou&d ?
allow them to functlon w1th1n a changlng soc1ety Thls
change could be 1mplemented by hav1ng a strong link between
the soc1etal 1nst1tutlons and the schools, and moylng.away,:‘"
from rote learnlng | N
‘ ThlS paradagm and the spec1f1c‘proposals for reform}
1lsted above, seemotb suggest that there should be equallty,'
hvv of experlence for the oppressed but not that the oppressed
: should be equal These proposals change nothlng in soc1ety"
and can change llttle in schools l It does not deal w1th the
e t1e between the mode of productlon and the productlon

.o 4
' relatlons and productlon forces whlch make up the

gsuperstructure. Thls paradlgm also v1ews the schools as anp»
“independent force " (Gonzalez, 1982, p. 31) They don t
deal w1th who controls soc1ety and the schools, ‘and’. for what

- purpose-the schools are organlzed.vlThus,_the above authors

A\J
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do not carry out a cr1t1cal ana1y51s of the causes of the B

- problems dlscussed relatlng them to the problems 1n

soc1ety Nelther do they recommend change ‘in the structure
9

Asdnof soc1ety or educatlon that produces the "w1thdrawn" child:"
that Byrnes dlscusses *n her artlcle In the end 1t would
‘seem that Flsher, Byrnes, Seeley, and SChug et al. all haven
good 1ntentlons that fall short on. thelr appllcatlon to thed

o reallty of schoollng R J‘.f ”_f‘ .3 |

. . B . -7 . : . . . .
-y Lo A e . 7 . . =

L¥. .. w ' Gonzalez calls hisysecond-paradigm thefradicalvi

alternatiVe‘ This paradigm "disputeS'the?'wellQbeihg"of

\ ihool'system." (1982 p. 29) - Thls positlon generally
Ld - g w

"':;ues "that the. problem of schoollng is that it 1s unequal

tldemocratlc, and functlons ln an antlhumanltarlan and

;.#'.. *

__ucatlon and proposes a radical alternatlve to the ex1st1ng "’*’

' repre551ve manner." (1982 p. 31) Often proponents of thls SN

. pos1tlon w1ll argue that these problems are caused by the:
‘"domlnance w1th1n the educatlonal 1nst1tutlon of the '“.l

‘llberal" pardgﬁuh "the pr1nc1ples of the Taylor factory
":eff1c1ency system" and that "sav1ng the ;a 'dollar 1s_‘
' the foremost concern" of the present educatlonal system
(1982, p. 31).) They argue that "the essence of'the
_:‘,g%feducatlonal tragedy PN [1s] the 1nculcatioh of bu51ness
'values, which superlmposeé themselves upon the schools and
suffocated the posslblllty for chlldren to learn in'a free'

,atmosphere." (1982 P- 32), Flnally, the radlcalfschool

S
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. cr1t1c1zes the educatlonal 1nst1tutlons as;hav1ng "1ncorrect

educatlonal pollcles" (1982 ;133) becau%% 1t 1s domlnated
by pollc1es of the."elrte" and - "1nfluenc1al groups 1n'c

soc1ety " (1982 p. )

Hrychuk (1984), Goble (1981 1984), Hurst and Shugarman:

: -M
(1985) van Manen (1980)' Toffler»(1981), and Larson (1983)

4 . . ,
typlfy the radlcal approach erychuk in a serles of

':;fexcerpts from hlS prevrous artlcles, makes several :

'

* } ) ! .
- 1n51ghtful comment& regardlng our educatlonal system ,He e

) L
belleved that the dcmlnant mode and content of learnlng L

helped to create a "culture of 51lence" (1984 p; 25) infi E

v

' pxthrough the eyes of thelr oppressor and descrlbe themselves <

.} aware." (1984~'pk'35)

whlch students "never ralsed questlons or . challenged the

- ex1st1ng 5001al reallty " (&g84 Pﬁ,é.) He contlnued thls }

explanatlon by argulno that "people grow to see themselves

through hl° language ana p01nt of V1ew " (1984 pﬁr24); ﬁe‘ayv

-

' v1ewed schools as belng able to repress people 1n thlS

manner or llberate ther ' The latter could be achleved in-

’
4

hls v1ew by preparlng young people for "part1c1patlon 1n o

democratlc soc1ety" (l98&7; . 22) by belng "crltlcally
‘Goble (1984), like- Hrychuk dlrectly challenges the
polltlégl role that our schools are playlng or are belng

t

as former Alberta premler Peter Lougheed who would develop

school currlcula to teach the_"model of the market>chnomy.

¥

‘3 asked to play in our. soc1ety “He dlsagrees w1th those suchl-'
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(1984 P 9) He argues that thls is’ tralnlng youth for the

ft bu51ness world youth who w1ll be "developed accordlng to.

“thelr [the bu51ness world's] dé&lres and tralned for.;">u
'submlss1on." (1984 ': 9),v R | o x
| Goble argues fcr an educatlon in whlch students.areb-%‘/"
-l"well 1nformed" and "resolved to part1c1pate in the_;
”--dec151on-mak1ng process," where students have a” "broad

'fpreparatlon for personal developme 'for llfe 1n a "

'ffdemocratlc s001ety, for worklng'l,f%‘_ d”for cultural life W
‘He p01ntedly recommends teachrng "soc1al hlstory; labour~'

af:hlstory, and current world 1ssues "'(1984, p. 10)

o
s

Van Manen notes that the maln task of the school has‘d' -

= f been: to'"lndoctrlnate our. young c1tlzens n (1980 p. 110)
N s
j}; argues that we need to expand the deflnltlon of soc1a1

studles td,lnclude soc1al crlthue ThlS crlthue shouldt:
. '\)a"
lnclude an:. ana1y51s of not only what 1s, but what oughg to

’ be.‘ He argues for an emanc1patory pedagogy that would see

i,soc1al crlthue as '1 ST SR .; ‘ %@r-~
R
a way of llfe that is committed to pursue emanc1patory
" values ang to think deeply about -the nature of human'ffJ L
'mlsery and the: p0551b111ty for- happln and community e
in a world that Seems. intent on des_ : ' e
(1980 P 112) T :

Toff&er (1981) presents a velled threat for the future e
1yof our’ soc1ety if the ex1st1ng, educatlonal ship continues'

"to sa;l-the same-course. ‘He. belleves that schools "51mula€e3;i35f

[EEAY

f__the past not the future" \1981 p. 424] and that we ar ;}

5

;'"produc1ng people who are 1nadequate and 1ncapab1e of



coplng " (1981 p 426) Toffler argues that "we are seelng

o S
, 'fthe emergence of an alternatlve soc1a1 system..; It-ls thls-

'ahldden pattern that needs to be grasped " (1981 p, 426)

‘ Hurst and Shugarman (1985) algo recommend preparatlon of

.lt

students for the future - They call for soc1a1 studles
&

teachers to 1nvolve themselves 1n a revdlutlon 1n the soc1a1
studles prOgrams of the schools 1n preparatlox for "actlve'
"_c1tlzenSh1p and a. democratlc wOrld " (1985 p: 149)-

N

The ATA Maqa21ne of May, 1983 presents a number of'

"'-_artlcles show1ng concern for youth and thelr educatlon % 1In

1t Larson makes a strogg radlcal argument for educatlonal,~

.:change that ' '-‘"’;”ﬁb

.schools cannot and should not program merely to 1nsure. .
Ta better: flt bétﬁeen schoollng function and social
;j'realltleSA ?% ir {role must also include an exp11c1t
‘challeng¥ unde51reable social changes affecting
chlldren, ile akso’ de51gn1ng ‘creative mechanisms for
S , - those chil ren: caught in unsatlsfylng relationships to -
ST /n:, rise “abgve their 01rcumstances . The schdol must
IERUEEE . creatrggly rev1ew its role in rehabllltatlon angd:
preveqn .. They: [children]. llkew1se need to
und rgtand how negative values like- exp101tatlon,
man&p fatlon, dishonesty, neglect,. abuse, .distrust,
aﬁkogance, negative attitudes and 'in quality, among .
others, influence interpersonal relationships, not to‘;
#¥mention relatlonshlps between groups and natlons (1983
é “pp. 16- 17) . o .

5 In othef words, Larson seems to support the thes1s that
] ..1

the purpose of educatlon must gd beyond soc1a11zatlon w1th

lrrelevant 1nformatlon. He seems to v1ew educatlon as belng

C”’Y“/able to prov1de people with the knowledge and skllls that '

gr L )

PN

. would glve‘them the confldence and the ab111ty to perform

;'J'

p051t1ve and creatlve functlons 1n soc1ety %wLarson also

”
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Seems to V1ew soc1ety as constantly changlng and developlng,:'

Educatlon could asﬂ@ét people 1n taklng charge of these

R O

, B S
5001a1 transformatlons.'f‘g f'*% S ?f-"‘” -“?-.ﬁ'é‘x.”

(S EE, . : LR -
I ',' .

"‘i .

The p01nt that Larson seems to mlss,'as have ths others-

A" ‘

from the radlcal school of thought 1s the connectlon of the:

r/ N

af'.edueatlonal }nstltutlons to the soc1ety as a whole.- Radlcale

e
theorlsts see . the pOSSlblllty of schools belng a.ﬁorce

1ndependen* of the mode of productlon and belng a force that'v

can change soc1ety (Gonzalez, 1982) They also 1ncorrect1y

R

'f asSume that reform of "the educatlonal system means s1mp1y -

cL

v

changlng those 1n control of 1t w1thout regard to the

[

I\!..

M R

AR

dlstrlbuxlon of propertyxor any other factor relatlng to the»f'

. mode of prodUctlon "‘(G zalez, 1982 34) In analy21ng
8 ,

the school problems,,rad}cal theorlsts turn the problem on
£

()

change soc1ety, 1nstea of analy21ng how the soc1ety as aa hwl!’ﬁ7
o

fwhole controls the SC
e ;_.'. . . .. N

' Gonzalez (1982) descrlbes the thlrd educatlonal

e paradlgm, hls v151on of Marx1st educatlon programs, methods,j:f

'1;and systems based upon a characterlzation of soc1ety

accordlng to the mode of productron existlng 1n Lt.

'”f_Throu&hout history there have been several modes of

'_productlon. The varrpus modes of productlon or types of

’soc1ety ex1st1ng no& or 1n the past are’ pr1m1t e communlsmﬁ

“tslave soc1ety, feudalism, captiallsm and communlsm. ;Each

'1,. its head beginnlng wlth thefschool and argulng how they cani7fd\

1, . e R S S PR Ll
ie - . B ) . . t S . . . L
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~ h has had "a partlcular level of technology and a partlcular'"‘

soc1al or organlzatlonal formatlon "'(Gonzalez \1982 p ll)

‘ Gonzalez (1982) explalns that the mode of productlon‘

.,,:has two aspects, the forces of productlon and the relatlons.-w

‘“”'be characterlzed by two ba51c classes, the worklng class

of productlon The forces of productlon 1nclude the level
:of use and development of equlpment and technology, and "the
knowledge, experlence,'energy;jsklll- and organlzatlon
‘applled by the producers " (waddington, 1974 ppi,l4 15)
Gonzalez and Waddlngton eyplaaned further‘that thlS mode of o
"productlon-has-an accompanylng set-of;relatlons of;». |
.;productlon people enter to produce."vTheseear%genteredd‘
1ndependent of human w1ll.; : ' S | R

The relatlons of productlon in: capltallst soc1ety can

whlch possesses only 1ts ablllty to work and’ the- Capltallst

class whlch possesses the means of productlon : These soclal,
relatlons correspond to the level of development of the//>v
Ai~wproduct1ve forces. The 5001al relatlons have correspondlng.
| 1nst1tutlons and soc;al 1deas ‘or an 1deology called the L
tfsuperstructure.;. | '
- The forces ‘of productlon and the relatlons of' -
'productlon develop untll such t1me that ‘the relatlons of
,iproductlon do not allow the‘forces of productlon to COntlnuef-'
developlng and do not allow the productlve forces to be

.f)

"fullxiused (Waddlngton, 1974, pg 77) . The relatlons of _f,f



o

\superstructure, in the 1nterest of malntalnlng the

hprevalllng mode of productlon (Waddlngton, 1974 ¥

o

VR,productlon must then be changedrwhlch may 1ead to changlng

';the overall mode of productlon (1974, p 775%:“_.__“v

In capltallst soc1ety, the worklng class sees the

'fresults of 1ts labour allenated and does’ not See an if-x
‘1mprovement 1n thelr llvgng standards because of the
"out dated productlon relatlons The worklng class becomes
- the force ‘who together w1th thelr allles struggle agalnst
4the relatlon of’ productlén and eventually change the latter
»(Waddlngton, 1974 p .20) ., Thls struggle 1s what Aptheker
Jdand LeRoy descrlbed as allow1ng human belngs to change and
',"/become more human because they are flghtlng agalnst

e“_allema 1on ' Success 1n changlng thOSe productlon relatlons

0;_1

“'wouB@ﬂillow people to be successful 1n totally ellmlnatlng

.vallenatlon.-

The state and rullng class regulate the pOllthal ,'ZW

"5001a1 and 1deolog1ca1 1deas and 1nst1tutlons, the

'l Waddlngton argues that "the rullng class:}.; controlvthe :l

~ means of mental productlon.ﬁ (1974 “p. h86)v This control is'”
”,-achleved through the schools whlch perform an 1mportant role;=
'f‘ran malntalnlng the ex1st1ng mode of productlon and the ideas.“

1 and other 1nst1tutlons accompanylng that mode Gonzalez f"'n

llsts the follow1ng as some of the roles that schools play .
. 3
- the state organlzes schools to traln workers . for the
economy ‘ S .
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, '- the schools propagate the 1deolog1cal structure
" prevailing in society,- thus legitimizing "the existlng
.. class’ structure" ‘and "the dlstrlbutlon of: wealth and :
: z?polltacal power." (1982 p. 13) : : :

hAGonzalez (1982)(afgues that Marx1sm is not economJ.cally._‘f"J'-'-~

"%gdetermlnlstlc. He saw an 1mportant role, though a secondaryi =

v':vrole, for 1deas and" 1nst1tutlons in the relatlonshlp

rldlscussed to thlS po*nt Gonzalez explalns that Marx v1ewed{'

fthe superstructure as belng domlnatedey the relatlons of

"g,’productlon, yet 1n turn belng able to 1nfluence these

B relatlons ' Gonzalez glves as an example of thlS
relatlonshlp, the changes in the capltallst economy Wthh

'brought about tremendous centrallzatlon of productlon and

Tg capltal-over-the last century. These changes also produced va:if

contradlctlons in' the soc1al relatlons cau51ng the ma551ve

struggles of workers that were seen around the -furn of the“

Mo

"century 1n North Amerlca Thls'challenge to the ex1st1n :

<

ycapltallst order brought about the changes in- sqhool e“ﬁ
l_'currlcula and,organlzatlon.to theuProgress1v1sm»of'Johnv?'
:"Dewey.el"ih _f:-l 'fl'.“v f.‘ | “ | |
) Gonzalez argues that the purpose of Progre551vrsm was
;to "steer soc1ety away from class confllct" by creating &
vp"soc1al harmony, economlc stablllty, and growth" w1th1n anuu
"organlc, unlfled vand peaceful 5001ety " (1982 p{.29)f"

' "Schools," in. hls v1ew, "arevlnstuments, at~once polltlcalg .

A

' and soc1al created for the surVLval of the soc1al order "

(1982 -p.]39); They are. "moulded" by the needs of a
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‘h soc1ety ) If schools are 1n CrlSlS, lt uLts frqm the,_~"”
"~»crlsls 1n the soc1ety ;,",f*.n,‘ . ", 7g”a N I
o “Thls paradlgm v1ews the pgtentlal for soc1al and’ e

“iteducatlonal reform as belng lxmlted by what the caplballst
_ fclass sees as’ belng necessary to malntaln thelr control
'>(Waddungton, 1974 Gonzalez, 1982) ' Ultlmately,’they w1ll f
f‘not allow any reform th#hreatens thlS control
'_-Therefore Marxlsts view the role of 1nst1tut10ns such as
j,the schools as generally conservatlve as long as the present
.'mode of productlon 1s domlnant (Waddlngton, 1974 p. 81)
’Ultlmately, soc1allsm 1s needed to solve these problems of .
allenatlon ~ LeRoy states in thlS regard"'
‘ The 1nstrument of llberatlon w1ll be: practlce devoted
" to the éonstruction of the kind of society in which!

more wholesome relatlonshlps to work will prevall
(1965 P 14) : S

. Aptheker makes thls comment on thls 1ssue
) Commltment to it [rlddlng the earth of squalor]
~_» overcomes alienation.  ‘Success 1n it elimlnates S
) s_alienatlon (1965 p 25) o o R B
~ 'h'Gonzalez calls for recognltlon of the power of the

'; capltallst class He calls for -a struggle on all fronts forkﬂ S

the 5001allst changes that he. belleves w1ll set the ba51s '
Q .

for the ellmlnatlon of the problems not only 1n our schools,'
but 1n soc1ety as a whole. He'states.-
| ;Struggle for democracy w1th1n the schools,‘offices,_and

. .factories is an important: tactlcal part of the process.
for fundamental social change, but making the schools,

§

- offices, or the factories themselves the principal ;;j"ff‘"

- objective can never bring polit1ca1 power . and
‘-fundamental change.. The solution to oppre551on and
: . - . . ')7 R oL .

PO YR

@
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:fneral) has as ;ts
strategzc objectlve the taklng of polltlcal power away‘
~from the economlcally domlnant class (1982 - P. 149).

E;Thus, thls paradlgm seﬁsfthe struggle agalmst allenatyon 1n f,

~'schools as both a struggle for reform and a struggle for

o soc1allsm S "hr: PR ibV”ﬁn ,;pﬂ

Morrlson (1979) seems to present thls v1ew of

e °

’_educatlon. He belleves that 1n school -students work and

. e
that the student can‘be v1ewed as a worker He comments‘ -
-<that the problems related to work in school (1e work IJhbllf" L

. motlvatlon and work satlsfactlon) are part of the "larger
ivsoc1eta1 questlon 1nvolv1ng such lssues as. job motlvatlon
‘and the structure of human 11v1ng arrangements." (1979 'p..7
1.32) Morrlson flnallzes hls dlscuSSlon by calllng for an‘
‘f.analy51s of our 5001ety and what ve want 1t to be as part of
'?the search for an 1mprdved educatlonal system He states. J.ff
.School problems are cultural problems, and,.ln ‘the R
final analysis, only serious disclission ,of ‘the' ‘type .of
- “society and culture into which we graduate' ‘our yourig
will provide an adequate or complete’ perspective for .
dlscu551ons of change, 1mprovement or: equlty (1979 pe oo
,36) , : " ”;f : L v ‘
These broad labels have . some utllltarlan value, but for ;{“

-

a better understandlng of the educatlonal commentators and

the dlrectlon that educatlonal change ls mov1ng 1n the

o

'1980's in the Western world a more pre01se breakdown of

) educatlonal paradlgms is necessary ' Therefore, I have added

’the categorles of conservatlve and neo-Marx1st to the llSt '

’

' of paradlgms that Gonzalez has used . Th;s d1v1s10n of

K-



-paradlgms ls notuentlrely satlsfactory elther,,beCause:;’
fpeople and llterature cannot always be fltted 1nto a'

mechanlcal construct

A fourth educatlonal paradlgm is one that has been;bfg'ff

‘;b{strongly 1nfluen01ng educatlon 1n Brltaln (Holland 1978;'

.
/

2

: Dakars, 1980,§§vans, 1977, Jamleson, 1986 Chanan, 1980),
"the Unlted States (McConaghy, 1983), and Canada (Green,

o 1e78; Jeffery, 19857 Harrlson,v1984 Goble, 1981 1934)

t*ifdurlng the late 19705 and the l9BOs Thls paradlgm_has been'_

termed the conservatlve, neo conServatlve,.or .
’vback to-the basics movement. It has 1nfluenced reforms of

: educatlon 1n all three of the above countrles 1n the last

o ten years and contfnues to be a major 1nfluence of

educatlonal reform today Therefore, my 1ntention is to

..outllne thlS paradlgm by referrlng to some of the lLteraturdm

iizldlSCUSSlng educatlonal reform 1n Brltaln and Canada durlng

.f'thls perlod

1

Dakers (19*9) outllned what he understood to be the.
aSSumptlon that motlvated the dlscu551on of educatlonal(y

. _:change in- Britaln begun w1th the Great Debate in 1976 _Hej,

B uexplalned that teachers got the 1mpre551on from the debates,i'

.that the standards 1n secondary -schools, had fallen.‘ Dakers _:1

'.-stated that the educatlonal reforms'were supposed to. prepare‘uyj“

'.fyoung people for adulthood and worklng llfe., They requlred

young people to have the ba51cs of llteracy and numeracy



. tsj,# | | Rt

'However, he also thought that thls movement wanted young

| ”%ffpeople to understand "how the country earned 1ts 11v1ng " “3“7-?'w

- (1980, p. R LT e

'h Jamieson (1986) argued that a major assumptlon
*-underlylng the debate and subsequent reforms was’ that

the performance of the economy is- 51gn1f1cantly affected

1fby the achlevements of the education system. It follows ,inq%-'

'.:that wﬂ%n the economy 1s 1n trouble educatlon becomes a.
‘{prlme candldate for blame " (1986 p 5)5 He also argued _f‘
‘that schools were "detached from the Immedlate needs of the}vfdl*

-oommunlty " (1986 p ”') Thusy Jamlesonrexplalned that

“;there exlsted 1n Brltaln a feellng amongst some sectlons off”

‘xthe populatlon that students werev"lnadequately equlpped 1n_7f,'

vterms of/skllls, knowledge,iand attltudes"‘(l986gl_

' the worklng world f - '3}}Jﬂ-j' fff*\ffll-;i7ﬁf- ""v’ é”,

Evans (1977) stated even more dlrectly what one sectlonz'
--of the Brltlsh populatlon wanted from the educatlonal |
: ~reforms belng dlscussed in. that country : He stated that the
.Managlng Dlrector of Rolls Royce Aero d1v1s1on, Mr. Dennls
: Head 'spoke at a major conference on educatlonal reform‘
.,“Mr} Head stated Brlt&sh 1ndustry ge51red young people for
| jObS who had‘fan‘ugperstandlng of the functlon of 1ndustr1a1
f}proflts." (Eyans; 1977 p. 22) At the same tlme Mr Head
further stated that "he found no eV1dence to support L
| statements that educatlon standa*ds were falllng'" (1977,‘u§1;tj:'

p. 22)

~f5),for_ ng'-



: ":;7was used in the discus51on of educatlonal reform durlnq the

‘ayhmovement as

riout,by haVing centralized control over b"

fi»[;:Opportunities Program that arose ﬁ&om the quality of

"}educat;on controversy,,argued.;ts lOglC thls way ';'grfjb“

"He also argue?

75iu75ame period of tlme.f Green (1978) argued that the modern,
;19705-19805, trend of conservatism began as a reaction to
'fthe liberal/progresslve educational reforms/of the 1ate B

~_?19505 and~1970s.' He argued that they were a;so ‘a reactio"

L Séj_?'7 g

i &

Qhanan (1980) defined this British educational reform

:eo-consefvatlve and back to-the-basmcs.k He

—

"iﬂ~_expla1ned 1ts purpose as: being to "prepare students for ff,f??ﬂi\

" R

ifwork" and to enhance the "productlvity".of Brltish 1ndustry

o ln the internatlonal marketplace These goals would be met
by 1nst1tut1ng direct connnectlons between the classroom andsf,;“““

'iffgthe factory " (l980,jpfp7) The plan would be to carry thlS'"‘

rribulum

"development and prescriblng a core curriculum.u‘fo

Holland (1978),_1n describing a reform called ‘the Youth{-="/
e _

PR N
J'; nufacturlng and othér 1ndustry 1s rightly concerned

x\t*hat '. o

substgntlal numbers of employere'feel that younu peoplef:fif“

are lacklng in important respects, amongst them bas1r
rﬁ'lteracy and . numeracy, general attitude to work and
so01a1 skills (1978 P 17) v

if}.Therefore, the new, program would help young people "byv>"

f;'making them more attractive to employers." (1978 p- 517f5."”

In Ganada much of.. the same 1og1c for educational changef"*'
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e

hto the econbmlc problems in North Amer1ca.¢ He explalnedlﬁ‘gf

?', -

J“;fthat "dollar devaluatlon, hlgher 1nflatlon,_ma551ve

unemployment, and huge trade def1c1ts, haye hardened the

'humanltarian’ attltude of our pollt1c1ans and economic

.’L:leadershlp " (1978 p 6) Thus, Green feels that @h%‘

‘-

:"return to the ba51cs 1n schools" was af"reactlona%y" move -

' ﬁ"understand’that‘the success of a bus1ness w1ll 1n large

:1-

'e,ﬁ—to malntaln "soc1al control" hy the capltallst class (1978'

/ B T :
. [ e L .
'r‘,,,_ s

K \
ment of ba51c skllls and pos1t1ve attltudes 1n

Hlistudents. Jeffery llsts as bas1c skllls,'"math 1anguages,

the arts,'501ences and the soc1al sc1ences," (1985 p; 38)

v

:mﬁgompény and how’the free enterprlse system operates",and -

o "j», Qi'r

"company loyakty " (1985 p 38) Jeffery thought

educaylonal reforms were 1mportant for students to

.‘ .
-

‘ AL .
. ‘ fJ v
B

"part depend upon thelr contrlbutlons as employees as well

as 1nformed consﬁm@ﬁa and that thelr output as employees not

”Jonly contrlbutes So ﬁhe company s ablllty to make profits e

f ;fbut also eﬁéunes contlnuxﬁ&-of thelr job and future." (1985

. '-.f

>

Neo conservat1Ve educytlonal reform has also been

L\, ,,_)‘?

':advocated for Alberta., In July, 1984, then Premler Lougheed e

i ok

-1ntroduced a Whlteﬁbaper entltled "Proposals for an

";Industrlal and Sc1ence Strategy for Albertans, 1985 to
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_}990 'Y’In 1t he made proposals affectlng the educatlon ofif‘

' Alberta students tth were s;mllar to those 1n Brltaln _Héaj“

'.:,1lsted as one of hlS de51res to have Alberta students learnnhj

s s

i."the model of the market economy and 1ts applxcatlon to

e

hIfAlberta." (excerpted 1n ATA Maqa21ne, Nov-Dec, 1984 p 7)
- The government and the bu51ness sector have 1n SOme:!":d
‘cases successfully obtalned 1nclu51on of thls con ent 1ni'
fvschool cmgrlcula.; Anoexample of thls 1nc1u51on is 1n the 'ih%k}ﬂn
ﬂzwrc1ty of’ Leduc schools";' T o - |

_In soc1ety today.we are really at a. crossroad e The”

Co "-prlvate enterprise system is being questloned as 1t
‘ " never has. before. It's ‘incumbent on' us to:tell our

. 'story and get our message across.... The material is: ff;ﬂ;f?f
.~ approved by the schoel ‘board and follows ‘the: soc1al -
~'.'stud1es curriculum (Dlrkslng, 1984 : 3) 7

The maln questlon that arises from the conservatlve

- reform proposals 1s' Who benlflts from these reforms° The *jm

‘; answer to thls questlon is- clearly not students from worklng;lf%%%g

:class famllies.. Instead of educatlon serv1ng to develop the’lfe

‘well rounded 1nd1v1dual who can questlon and part1c1pate 1n

-hf-soc1ety,_students would be tralned for "subm1551on" (Goble,d-
'.31981 1984) at work and to accept thelr p051tlon 1n soc1ety o
.idThus, corporate productiv1ty Wlll be enhanced the ht |

_i;;unemployed and poorly pald w1ll have an adjusted "73fjf1f "frdff;

v

h"acceptable, and unquestlonlng attitude which wlllcallow

~productz.v:.ty and corporate proflts to inCrease, and#free

' ﬁenterprlse 5001eta1 ‘values w111 become re-entrenched .[Ing7ﬂn

LA

conservatlve reform proposals w111 "create an- appearance of';']ig';

¢
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'ﬂ_order,”contrOl and securlty" (Goblé,;ﬁQSl,ﬂp. 52) for the ‘

“w“presently eXlStl g< ci ty and 1ts benefactors These

e 1evels for ‘the large corporatlons

frequlrements w1ll 1ncrease the degree of allenatlon in.
o soc1ety, by attemptlng to malntaln or 1ncrease the proflt .
The neo conservatlve educatlonal paradlgmnhas an ,
iovertly polltlcal (Goble, 1981)~and 1deolog1cal bent ‘ThiS'ﬁ
) educatlonal paradlgn rejects any change that does not
;beneflt the stablllty of free enterprlse sdsﬁety and the
:'ablllty of corporatlons to make?proflt.' Change Tekcept-ln“.“

“terms of shorlng up the status quo in soc1ety and defendlng

free enterprlse values, 1svunacceptable ' Por example, the j

";proposal for teachlng labour hlstory,ln Alberta schools made

;by the Alberta Federatlon of Labour to Alberta Edtcatlon has
not been accepted ( Labour Federatlon left out-Alken

'»Edmonton Journal Janﬁary 22 1987\

R

Thls educatlonal paradlgm also reverses the

"fgrelatlonshlp between soc1ety and the 1nd1v1dual .as proposed
>lby the l;beral paradlgm There 1s no‘concern for the',"f .
T-lnd1v1dual except for thelr utllltarlan value or threat to

‘, soc1al stablllty Goble fT984) states. O
Democracy is not secured by the rlght to vote. It 1s
secure ‘only when.the voters are competent to ask o

: respon51ble and 51gn1f1cant questlons (1984, p;_lo).

Therefore, Goble 1nd1cates that even democ;étlcxvalues.are'

' aonly a’ polltlcal/ldeologlcal tool to the conservatlve

en.:

- paradlgm‘u These values are not above malntalnlng prlvate
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perlt and free enterpr;se soc1ety Ont can conclude that“ Wl
";2 rather than strengthenlng the soc1ety, 1n the long run thef‘uﬁif

cOnservatlve educatlonal paradlgm w1ll weaken the

free enterprlse SYStem because allenatlon W1ll 1ncrease 1nf."'“

soclety_and 1nnschoolt- g, : . L Lt

A flfth group of educatlonal p(ze’dagogues often label ‘ ’ o f
themselves as neo—Marxlsts ahd use a- Marx1st type of

:analy51s 1n analy21ng the school systems Paulo Frelre
’c

descrlbes the p0551b111ty of educatlon a551st1ng people tog ;f _

: overcome the darkness caused by backward educatlon ,‘He-

descrlbes a v1ew of people and the phy51ca1 and soc1a1 world

R
.

B .»whlch 1s somethlng of a prerEqulslte to an understandlng of\,ﬂyf

e the content and methods of educatlon whlch can result in the;

developmemt“of a llberated people and a’ dynamlc and free .'

‘ "soc1ety

( ,4\1; 'a:

w?rld is expressed in thls quote from hls book Pedaqoqv of

e - E . . :, ‘ -:_,:
the “poressed v et ‘ S e :

3
4 o by .

‘Animals do- not cons1der the world they are, 1mmersed 1n_

it. Ia contrast, men emerge from the world, “objectify

it, and in so d01ng can understand rt and transform ;t s

_w1th thelr 1abour... ' IR S . ‘
Is 1 ...men ] act1v1ty con51sts of actlon and reflection. 1t )
- is. prax1s,-1t is transformatlon of the world (1970 p. i
~ jll9) ' : 2 f p '
'“Frelre\argues for the potentlal of a relevant educatlon 1n f
rthe hands of theypeople He argues for the p0551b111ty of

-

’_1mmense human understandlng by people who have thls relevant

- educatdon Flnally, he presents a case for the possiblllty
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..of humanlzatlon of the 1nd1v1dual and demooratlzatlon of N

. 60"

Ny

soc1ety through the process of a relevant educatlon..;l -

Kozal sees stud%pts as becomlng observers of thelr' _j'“"

soc1al world ,rather than actors and transformers He

‘presents severai examples of an alternatlve to our present
) $

>

';systems of educatlon. These are found in hls book Chlldren\

uof the Revolﬁtlon (1978) and 1n the prev1ously quoted ATA

fMaga21ne (1983) ' In the latter, he dlscusses one of hls’

»experlences whlle v151t1ng Cuba, whlch 1nd1cates one aspect'

1

_yof an alternatlve educatlon system.

’In a school out51de Havana, in. the fall of 1976 I
'watched a class of thlrd’grade children taklng small

 amounts- of wooden barreéls in one corner “of the room,
‘,pourlng 1t carefully onto small square pieces of thin -
~cloth -or paper, then slowly stitchi it :together with-
needle and thread. It was a few m¥ utes before I

- ‘.,recognlzed what they were d01ng ,They were making tea
' g_bagsl . - IR :
T discovered that they, along with the other 1 e ¥

_fﬂthlrd graders of Cuba, were: produc1ng all the tea bags
" that would be requ1red in the next year. = A '
- A modest event: 45°'minutes out of the full day. The

work. was-'not unduly hardg, and the children faced no "
threat of - lnjurlng their backs or ‘straining their arms.
They 51mp1y took a‘'small and seemingly. enjoyable role '
in Helping to- provide one" of the ba51c needs of thelr

- soc1ety (1983, p 199 . :

| 4These students observed by Kozol are légrnlng to!

e

'appreCLate work that contrlbutes to ‘the development of

vf. soc1ety. They:learn to apprec1ate-work and apprec1ateibeingy'

/

”useful part1c1pants mn soc1al change and development. At

"fthe same tlme, they are v1ewed by soc1ety as. belng 1mportant )

’



R
7_ educatlon that deals thh the real world exlstlng soc1al e

L They recommend that the "hldden const1tuency"-(1987 P 264)

- and as maklng an’ 1mportant conﬁrihutlon to a dynqmlc ;fj;

itasks | Kozol state5°'gﬂ
4

C el

‘_ soc1ety Kozol makes thls polnt as follows

,All of. these efforts are for real, none “is’ a’ :
. "simulation." Whether it is tutering in Boston or -
- making tea bags . in Havana, the work of ‘these young

. - people is authentlc ‘and wseful; in ‘every instance, the -
~+ . students come to see themselves as full-scale members

and part1c1pants of’.the real polltlcal and economlc
/llfe of thelr society (1983 p 19)‘ ‘f:ﬂf"".

f, Kozol concludes hls artlcle byxstressrpg the 1mportancer

A

'-‘of theﬁcontrlbutlon that students maY make to progress in B

..,'

vsoclety He stresses that sthdents!‘edu&atlon can a551st

0

them 1n maklng real and creaglye tontrlbutlons to soc1ety

GZQ‘...'.'

o 8001a1 problems can Be ovﬁrcome and soc1ety can develop 1f

. ."# ‘:. ‘”

5lpeople hgve the knpwledge w;th wh;ch they can perform such e

ST They [th@ chlldyen] cah also be forces to transform L a
‘ p]:ﬁ? ' their schools and with: them, the*soc1et1es in whlch '

they live (l9ﬁ3 19) P ﬁ

ThlS transformatldn,-of coursé is premlsed upon an
: 0

"b ’
problems, and views man as h&ylng the potentlal to solvr
. IR i
ex1st1ng social problems through changing man, soc1ety,»

1nst1tutlons té meet hlS needs and des1res. A

One flnal example-of the neo-Marx1st analySLs of

.;educatlon 1s used by Ashendon, Connell Dowsett and Kessler

T

(1987) These wrlters belleve that the present educatlonal -
system ne, currlcular reform They argue that the present_>

system is inntalned through "socxal power" and "tradltlon "y

,t’.hi k!

0
N - K .'.) v



SN
et

g Gonzalez He explalns that these theorlsts often "arrlve at,"

"pwhlch they express that power to control schools - They

‘alpolltlcal attltude whlch 1s dlvorced from analy51s of the -

-

; :
4

"\

'\orgaf}ze to carry out currlcular reform and develop a

N conceptuallzatlon of the school systems 1n the same manner

as the radlcal , The neo-Marx1sts brlrg into thelr v1ew of

schoollng én 1ncorrect v1ew of the role ofdlhe mode of

productlon 1n relatlon to schools They fa11 to reallze the

power of capltallsm and the rullng class, and the manner 1n

L Marx1st thought and comes to. many of the same conclu51ons as:.

system as a whole " (1977 p 25} Thls error ‘in methodologydl

leads thi% paradlgm 1nto dlvorc1ng the productldn relatlons

from the productlon forces In addltlon, the superstructure_

1s dealt w1th 1ndependently of the productlon forces and the‘

producy/on relatlons.» ThlS leads the tﬁeorlsts of the _"

- new~Marx1st or crltlcal school to recommend the "reform of"

conscmousness" rather than the reform of. soc1ety

(Stelgerwald 1977 . 58) _“f:
Whlle the schools can be a target of reform, they
R

' cannot be reformed w1thout drastlcally reformlng the whole:

U S o RO
o ' ' ‘ ' &
A

g,
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':‘sOCiety}r Ultlmately, capltal whlch controls the schools,
e k)
';jmust be weakened 1f not ellmlnated and worklng class-f

lconsc1ousness and organlzatlon strengthened before the L

‘..fpeople w1ll be able to 1mpose radlcal changes upon schools

-

”}-'-.'and soc’ety

2 ’ Y
o

Labour Studles f One of the methods of challenglng

‘»"the culturq of 51lence" 1mposed on students and beglnnlng

Athe reform of school currlcula may be through the n'rf’”jf'd?ﬁf ‘
: glntroductlon of labour studles 1nto school currlcula 6.\n‘i_ﬁ' vl

‘f(Coulter, 1979, Morton, 1980,'and‘Fuller,‘1981) Coulter§4‘:

9.

repeats the call that she states has ‘been made by the ’
;t’fAi'pCalgary Labour Counc1l for the 1nclu51on of labour studles

in the school- currlculum She cr1t1c1zes the currlculum for
_ e _
-not only lack of any content related to trade unlons, but
_ § .
Valso 1ts fallure "to address the realltles of the world of

PR ;~work ;ty such as the boredom of the assembly llne and the"
, s _ v S LA
problems of lngustrlal safety, layoffs, unemploymEnt [and]»\‘; -
: sexual harassment on the job&" (1979 p. 35) .’ };_'

Voo f1 Morton makes a 51mllar plea for 1nclud1ng the" study of }
’ . labour in: the currlculum He argues that 1n the promlnce of f“,fﬁ’
‘.Brltlsh Columbla "almost half of our students w1ll soon T[$7_'\

-~ ‘e

belong to a unlon" and work.w1ll be an 1mportant part of

o stuﬁents' llves Therefore "work and class" are "relevant St g
- A . : r A ,a]u . N : L . oo
wed .Outhevstudents' own llves " (l980, p. 24) SR

R



_.).. . e

Flnally, the Hlstory and Soc1aI Sclence Teagher‘"ﬁ.lg :

., ﬁu';,” - & "'

(Summer, 1981) devoted much of an- 1ssue t{ftbe %uégtldn§o§¥
o labour stud;es 1n school.; In thls rssueL FulIer repeaé% the

rt call for labour studles 1n school., He glVes examples of how

.(. _,.

' the Internatlonal Woodworkers of Amerlca (IWA) has been
- ’ N ‘- -

dealt w1th 1n hls school 1n Glbsons, B C He alsb calls for :

~,

vgz§¥e teachlng of a "fundamental part of our herltage" of

fWthh "shop stewards camp commlttees,,grlevance probedures

3
>

uthe elght hour day, collectlve bargalnlng and trade unlons" :;

. (1981 p. 223) form an accepted part 1n soc1ety, but

ot s

-1neglected part 1n school currlcula

The antroductrbn of thls type of mater1al does not :
» Sy _ LR ,
'alter the overall structure of soc1ety that exrsts 1n

-

,Canada Thls 1nab111tv of. currlcula to change socrety can
'-‘be seen from the fatt that Ontarlo already has labour "
'studles unlts (Holmes, 1976) 1n thelr currlcula 1 However,
thls type of materlal would prov1de a degree of relevance to

-fthe currlcula of our" schools 1f 1ntroduced and presented

from the perspectlve of organlzed labour. Gonzalez prov1des.'

an 1ns1ght 1nto the 1mportance of an educatlonal reform

Struggle for democracy w1th1n the schools, offlces, and
. factories is an important tactical part of-the process
e gifor fundamental soc1al change (1982, p. . 149)

:Conclu51ons o v T _
Some research and general theorlzlng has been done on

vpshortcomlngs of 5001al studles currlcula in Canada, England

9
1

RS

* .



'and the“United‘States V'HoweVer, llttle research has been R AR

carrled oat on the Alberta Soc1al Studles Currlculum
¢ .

thtle research has been publlshed on the blased portrayalfl s

. of work and workers 1n onr Currlculum.

Although research has been carrled out regardlng the

.v1ews of worklng class chlldren regardlng thelr educatlon .
.Lthere 1s a lack of research regardlng the v1ews of workers

t;regardxng the1r educatlon and 4ts effect on thelr work and

ce : e
S L . '\

A ‘llves. Spec1f1cally there is a dlre lack of research of
e A .-‘ . .
f?,ul'wi:the questlon of the meanlng that thelr soc1a1 studles
T o ‘ . SR
*-geducatlon has to them



h'“_change 1t

r><. RO

| CHAPTER'3 = CONDUCTING THE FNTERVIEWS .
S S T B T S SRR
Willis-dnd-otherS'have 6utlined*How scﬁdols prepare'
_ students for adworld whlch 1s very sxmilar to that of the

/1~|
o,

'lschool.p Allenatlon due to ciass and gender, and reslstance‘

: _ex1st hoth 1n school and out Howevef, ipat 1s belng argued”“
u B
.here 1s that allenatlon 1s a feature of an. unjust

qmnhumanltarlan, and undemocratlc soc1ety Therefore,_one;

N

needs to better understand thrs,S1tuatlon to be able to
. . fo. . .1\;

“To a551st 1n understandlng the allenatlon of students,<'7"

f‘one needs to look at 1t through thelr eyes.;-The experlenceS'lf

‘7of students rememberlng these moments, reflectlng upon them,7'-

'and relatlng them to thelr llves togay ‘can prov1de us. w1th

. an: 1mportant 'new v1ew of" schoollng o

ThlS experlences of the part1c1pants‘1n thls study w1llvf_

abe 1nterpreted w1th1n a Marxlst framework Thls perspectlve'f"

‘F‘may offer a better understandlng of the schoollng process so
™

'v_-that the part1c1pants and others who read such a study w1ll

v]have ‘the possiblllty of 1mprov1ng school 51tuatlons

Thls chapter descrlbes the llfe hlstory approach used
to. gather reCGilectlons of schoollng reported in thls study
It will: then dlscuss aspects of pr1nc1ples used for
r‘conductlng 1nterv1ews through conversatlons ’ The third
psectlon descrlbes the approach used r& 1nterpretingiand;fy
g reportlng the part1c1pants' recolleotibns of schooling+

. ‘{ . 4: e $ '.,.4
PAREY i e B ¥ e



. ’Thls study attempts to apply certaln concepts I have drawn S

';:from Marx1st theory 1n order to show how school can be an 3:
allenatlng experlence for worklng people.; These concepts

3 and thelr vakldlty are: outllned in; the fourth and flfth o

,-sectlons of thlS chapter. The flnal sectlon of the chapter :f‘° n

- Q:outllnes the procedures used 1n conductlng and 1nterpret1ng

rVathe 1nterv1ews.”

3 'Trie--L-ife'Hi’s"torv‘f?Approach7 - e

N

The llfe hlstory approach used 1n thls study 1s‘57

"r'exp11c1tly concerned w1th giv1d§ volce to ordlnary people in

'_hlstory | Thompson 1nd1cates that research methodology needsi'
dto be attentlve to whose 1nterests 1t 1s serv1ng (1978 ‘P .
k96) The 1nherent 1nterest of thls study lS to ass1st
'»workersﬂand other members of the 'culture of sllence' to,
'iunderstand thelr school experlence;;-"f | |

" The oral hlstory approach suggested by Thompson
Ww’prov1des some helpful 1ns1ghts 1nto a methodology for

,'gatherlng llfe hlstorles., :
o Oral hlstory could brlng not only more nuggets of ‘ ‘
Lo 1nformatlon, but. wholly new perspectlves - evidence,
. :and also intgrpxetations, from the previously i1l
- represented ktandpoints of. ordinary men, women and
children about what ‘they belleved had mattered most 1n’
*thelr llves (1981 p 290) e .

’ Recordlng llfe storles allows workers an actual v01ce, a.l

"'tpersonal VOlce in research and soclety (Thompson, 1981,vp,,d

289),f In studles that use thls approach workers are not

I ., . h e
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51mply a statlstlc on a graph Thelr v01ce means that the o

“"culture of 511ence' 1mposed upon them by a 5001ety that 1s

t:"' ’

-»\ v
orlenterd towards materlallsm, 1nd1v1dua11sm, and proflts ’;iw-j

‘h‘mag’be'changed.; It means that another avenue 1s opened for
'r?them to speak to other workers and to soclety about thelr m_f'
I-problems,"1nterests,_and v1ews. Thompson states that 1n
g1v1ng people thls v01ce,.thls app;oach also glves them
fconfldence 1n themselves 1nd1v1dua11y and collectlvely :

11(1978 pp 14 15) They begln to understand what +hey are

*f;fcontrlbutlng to soc1ety through the sale of thelr 1abour

‘EPower.‘ They also learn that they have the ablllty, the ~fi
hrlght ahd the duty, to contrlbute ‘more through the-:7-'
'express1on of thelr thoughts, v1ews, and ideas:

Thompson v1ews the llfe hlstory approach to research aS'“t
h.settlng in motlon “a cumulatlve process of transformatlon

'(1978 p 7) As people begln to speak more about themselves

"through research he v1ews research and hlstory as-becomlngvfi"‘

hdemocratlzed Thls v01ce can spread to other 1nst1tutlons

B

o St

; Lsuch as schoollng and culture.
' Llfe hlstorles, 1n the hands of the Marx1st hlstorlan,'>
- may: 1ntroduce another 1mportant dynamlc 1nto soc1ety Classﬁ'Pm
'ﬁcon501ousness can be 1ncreased through workers telllng thelr

, .

‘ llfe hlstorles. Thls class consc1ousness could be achleved ,f

’_by 1ntroduolng these llfe storles back

:’hsynthe51s show1ng the hlstorlcal movement f soc1a1

2

-_”relatlons*(Bertaux,’1981, p.;;S),j'If.the concepts make':v'*hg SR

TG
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V}f sense, then people may begln to read thls hlstory and act ‘on -

thelr 51tuatlon (Bertaux, 1981, p 44) Ind1v1dual '"f;/,fﬁit“
| fallenatlon';s thus overcome as a result of prax1s v | .
Jf (reflectlonE< >/actlon) 1nfused w1th a’ polltlcally consc1ous:
.outlook on soc1ety Bertaux 1nd1cates that we may also f}f,ng{Qfo
: begln to understand the hlstorlcal movement of ' . ;
"soc1ostructural relatlons"'(1981, 2 34) through the use of%ln
thls type of analy51s ThlS understanding may lead not only?

-

; to mlnor reforms 1n soclety, but may also a551st 1n "h_‘ 'f&yY.fi'

effectlng the klnds of 1ong term changes that w1ll ellm:mate"':;l_".,;"~
the allenatlng soc1ety in whlch we llve j e
Thompson (1978) states that researchers and the'f,"'fj*

S audlences of research may begln to hear v01ces other than

h'those who have succeeded 1n/soc1ety The younger generatlon _
.: may also hear these v01cesbfrom the past that‘have hltherto £
,}‘ been unrecorded "Both may begln to hear people speak that

have not been understoo _:r valued The 11fe hlstorles of

: L o
and help transform soc1ety for f'

these people may 1nfluen

the better. .'E{f/zzgfl“fhie:fftf:f”:,

“‘ _ Thezagproach of recordlng people s 11fe hlstor{es can 'j . f
o begln to breathe llfe back 1nto the stale, 1rre1eVent jvii_d: ﬁflkf
| malnly polltlcal hlstory that has turned off innumerable ij‘ .
klds and adults. A natural empathy for the personal },f»tdeﬁ,éeéf;

51tuatlons of people may, if bullt 1nto the school soc1al
' studles currlcula from the pespectlve of workers, be a

o catalyst for a‘turn around 1n our.'dead' soc1al stud1es.5_As"‘



&

:ya mlnlmum, thls klnd of a: cnange 1n school soc1al studles

‘ni}that are deprlved depressed oppressed and destltute.i.-t-:

“n.f"Thls could enhance student understandlng of soc1al problems.I

L . . 7

u*ftcourses can mean that students would get 1nvolved w1th thosei,ﬂ"

B Actlon to remedlate these problems ign be the method whereby:f;_,n‘

S

' ”fuP{ 25 Le'oy,_1965 p ) : :f{vf-,* _‘..fff;;.ﬂ“ﬂ%

'r the k;nd of 1nformatlon that can be accessed As
/ : \

iflthalso'Cf Mﬁu Ts th% people on therbottom of the socxal

: SRR - L
-vg;political and economlc scale. In con51der1ng, fcr example,

'the ordlnary worker or farmer as belng able to contrlbute

'l.ﬂsomethlng to soc1al knowledge, new areas are opened to_"”

L;:researth that were formerly 1ll con51dered (Thompson, 1978
u ‘»,.. :V -:A

"'p, 6),' Openlng up these new areas of research may allow =
\‘_‘i'

i\

4"researchers to ga1n new ev1dence that challenges some of the,lu
o present 1nterpretatlons of partlcular phenomenon. It glves;v
readers a new perspectlve and therefore a more full and evenrf

"Q,more reallstlc plcture of events and processes 1n the past

(1978 pp 5—6) ‘5-‘ : j‘ ',;*'. f’“?}f' , o

——l

The plcture quallty that one gets from. 11fe hlstory

‘.

'-i;,research 1s alded by several ‘of 1ts other characterlstlcs
- p,Thls research methodology contalna’an 1nherent sense of tlme'

- ;u£§a coherency (Thompson, 1981, p 289) that 1s not commqp o

-

B

'H'l_vthese actors overcome thelr own allenatlon (Aptheker 1965,-51-’“



L e -
'~.to understand human experlences and chart’a course for

"q;carrled ou'

:;zln quantltatlve methods 1'It would seem that both of these.

Tfare not only valuable but absolutely necessary when seeklngQVK

"'soc1al reform and change ‘if-”[_l,:'5-Q’_,ﬂi=f-fff ﬂ” ~‘?;}‘yfjfr;3'

'.isjusefulq“ ;.'t}f 1ts flex1b111ty (Thompson 1978 p 8).

e from where—ever 1t 1s needed and can be

anyWhere For example, schools, museums,'and'm(t,f;;mﬁ
‘;communltles may use thls approach to. study hlstory It usesg;eh;75
ta comblnatlon of explorln; and questlonlng, thus allow1ng {i”rf.f

A*-one to leave no stone unturned in. flndlng eV1dence. fIt;

- allows one to seek not 011y the expected r“

ht the unexpectedf'
R T s

]and use both as ev1dence

In conclus1on, the llfe hlstory approaph to research 1sf -

PR 4

‘ valuable in the sense of who is researched the krnd,of e el

a-

: knowledge that is sought and the 1nherent purpose of the” f

3

: research It 1s uSeful because of the flex1b111ty w1th

-

whlch 1t can be used The llfe hlstory research approach
”tneeds to.bE~recogn;;defbr 1ts potentlal to prov1de people

w1th an understandlng of the historlcal movement of social

‘relat;ons and soc1ostructures., In the hands of scholars who"

seek soc1allst soc1etal development thls research method l
t.' *

may prov1de anotHer tool to understand and aid that process"

-



,fabout being taped A general discus51on during set up about ‘k
,fjthe research pro;ect and current events a551sted in o o

Tireliev1ng some oﬁ the*ten51on The first i

;1ew was veryfs:

_'much of a question—answer approach éfter 'nterv1ewq'we:

S ,sat down to tea and a. futher discus51on of work, politics,'fffy
';nagiand other mutual interests..- ERTT
B ;;bs,;.‘ o <]",,.Teg~»
:»}j reation of the Transcript The first 1nterv1ew Wi4/j
‘;selectively transcribed ontOupaper py myself Topics that

>

lifidlscussed c6ntrad1ctions between what was taught and how 1t ff_

a

”;]was taught -and the needs and deSires of the part1c1pant orff

o fother 51gn1f1cant memories were selected fér transcription

)

A wrltten copy of the 1nterv1ew was given to the 1nterv1ewee<‘
'L,before the next sess1on.;‘c~7‘ ‘ s

;?f;ﬂ- An analys;s of the 1nterview was undertaken after each

~'-s_f_sessn.on by me.. This analy51s was carrled out w1th,the

| intent of prov1d1ng a summary of the prev1ous interv1ew‘and‘7if
"’{ﬁ; modified list of topics to guide the next 1nterv1ew. Thisifj
f;list included Popics that Were discussed 1n the previous ‘
.“jpinterv1ew, but lacked clarity, needed elaboration, br neededll“
modification. It also 1nc1uded topics4that seemed

'_:vcontradlctory and topics that were in the original list thatjv

‘-';had not been discussed Together the transcript and the
W *

:‘modified list of topics provided the partic1pant and me withf95

"'i an: oﬁportunity to reflect on the topics and the transcript,:i




.vwfand to come to a better understandlng of our educatlon
u”ssystem B L L e AT _;.: Sl

. oL \ Lo : . T e N
Interpretlnq the Transcrlpts. Tlme was prov1d‘; for

' ”,?'jthefpart1c1pant and me, to read, reflect upon, and further.%i{f

Janalyze the conversatlon by establlshlng'the next 1nterv1ew5p.:

.gseveral days or weeks later o The reflectlon and analy51s

A

'f?‘was alded by hav1ng the transcrlpt and modlfled l;st of

\f;toplcs 1n the partlclpant's hands before the next interv1ew
Clariflcatlon, elaboratlon, modlflcatlon'/and S
"questions, Lf deslred by the part1c1pant or me, became'Mfl*;f-

.part of each succe551ve se551on. Thls flex1b111ty was~f;:U
',1mportant 51nce not all aspects of the story were related or
) understood at the tlme or upon re.f-lectlon. leferences 1n‘

v1ew1ng and/or understandlng a partlcular experience or

v

'. itoplc were analyzed at the succe551ve se551on. Thus,'

max1mum clarlty and understandrng of each of the experiences

:ftwas allowed for 1n thls method of - research ftfﬂfi. .

.

Subseguent Interv1ews.ﬁ The remalnder of the 1nterv1ews

;;fwlth Ann occurred durlng the summer of 1984. Each>of ‘the

ol *
';intervzews, transcrlblng of 1nterv1ews, and deg@lopment of a

RS

‘:"modlfled llSt of toplcs for the next 1ntervrew followed the )

"i same procedure as the flrst 1nterv1ew., The second 1nterv1eW' .

Ca

'swer\approach as the'ﬁ

"o

‘beban 1n much the same questlon-f_

3 flrst However, after a wh11 ~ #;rt1c1pant and 1 became 5l

A\.

: leSS\nervous, more sure of the procedure, and focussed more



on the relatlng ef the kafe story
became establlshed._npf:vfnj{f&f“*'“"

e

f followed the same procedurevas w1th Ann._ The first

91nterv1ew‘w1th Don took place on August 9 198¢ in his

'ffﬁpofflce. Agaln, the part1c1pant was unsure about what was Effyf
T;fsde51red and therefore the dlrectlon to take 1ﬂ the u;;}fﬂ;fhy
. conversatlon.s Thls 51tuatloh was more qulckly resolved with
thls partlglpant because”of a greater deg;ee of o

°ﬁf understandlng on my part as to the procedure to follow 1n

collectlng the llfe story v‘Vthf?g;-7v.é z y - yv

B ‘ The same procedures were'usedlin thls cohunrsation as.

W1th the conversatlons w1th Ann.? H0wever, fhe second | ‘
f convegsatlon dld not take place with Don untll December 8
- 1984. Thls occurred because Don had a heavy schedule of

nﬁfg; work w1th a strlke on hls hands and then went on holidays

\

g

Also\\I began a new school year in ‘a new schol.. The ;?::.'
remalnder of the conversatlons with Do took place durlng
| December, 1984. The second and fourth conversatlons
occurred 1n hls.hOme and the thrrd in m1ne.¢v¢ijf-j7£7't’fj%
» After dlscu551on w1th another person who had just |
S completed thelr Master's Degree and had had thelr 1nterviews'“
.;gf professlonally transcribed, I dec1ded to follow thls course.y;:
) After receivxng the transcrlpt from the company that ;
transposed the interv1ew, 1 checked the transcript for .J7“'”'

accuracy and made any corrections of content necessay. ;ip};



M’hﬁ_had the othEr part1c1pants : As the conversatlons _f 5ﬁj~

followed the procedure of wrltlng a topic llstjthat could be

pursued in the next conversatlon.“ A copy of the transcrlpt

i“and the toplc 1lst were glven to the part1c1pant before the ‘?
: next 1nterV1€W- " | . , A _ S e

My th1rd serles of lnterv1ews w1th Ron began on July 6

.'1985. I followed the same procedure prlor to beglnnlng the>t¥

v:‘flrst conversatlon as wrth the other part1c1pants._:_vff‘j”;
Jbegan the flrst conversatlon 1n the same uncertaln manner'A
‘ElprogreSSed thls uncertalnty decreased. I followed thé same

Qmethod of conversatlon transcrlptlon and preparatlon for the I+,

.f subsequent conversatlon w1th Ron as I had wlth the last

e

vthree conversatlons WLtHQRon., The other conversatlons took

‘!place durlng the remalnder of July, 1985 All conversatlons 4

‘vtook place 1n the staffroom of the school 1n whlch Rdn
'..-‘worked sl | k _ | ‘ :
| Upon completlon of the 1nterv1ews, I analyzed thevw
”ftranscrlpts fhe facts of the llfe story were drawn from
f;the 1nterv1ews. These facts were checked for rellablllty
and accuracy based upon my knowledge of hlstory and soc1ety.“
_,The llfe storles were wrltten 1n a- chronologlcal fashlon.fh”

They were rewrltten many tlmes to provlde the clearest

_”“Y'p0551ble postrayal of thelr schoollng experlences.. These

Ofllfe storles were returned to the partlcipants for ff .

. e
_conflmatlon of accuracy and valldlty Each asreed that the,”

: %llfe storles were accurate and valid



S :f:>_

A

_; thoughts and feelings.miifih,‘}'ﬁfi*

7 jof interviewing to record the life stories of workers. fffﬂ_

. Co nglu51on e uﬁfTi-igﬁ’r

_,'motivated to find how workers undersﬂu

The synthe!__ 'f_the'life stories prOVided example of “j'

answers to the questions of this study o

This synthes:“u
togethe w1th the conversations and the time Spent '1

{;f reflecting on schoqling allowed,the part1c1pants and the

if;researcher to come to a better understanding of our school :hffﬁ'ﬁ

experiences Qon, for example, made this concTﬁs1on at the];-*: |

end of our fourth conversation.?.T_xqw

‘bﬁﬁk;’"' The one thing tﬁat I Want to comment on, is that I havew"-Vh’

“told YOu ‘things that I didn't know I Knew. . Because-;t'
Jowlyou've ‘made me - ‘think about it [schoolingj,’ T think. that
o tells me as' well that other: people feel the same Way,

" ‘that'it.can happen to-them. I guess part of - :
V';experiential lea¥ning might even be.an interview suqh
as _this because:its:been an experience for me.:: I guess

.;5‘ it's even given me some 1nsights into what's happening
”5[1n schools] (2 4 14) R T

‘”

'the educational experience of the involved workers.: I Was'

jod this experienoe

and how the~workers Viewed this experience then and views it“

A

now.~ I was not looking for quantifiable results, but human

f; This research used an interpretive 1ife history method

Y W

These experiences as related discussed and reflected upon

are presented in Chapter 4. From these conversations‘?giffflf3"

)v‘.,

. emerged a deeper understanding of the essence of workers'

foschool experiepces.- These stories are analyzed in Chapter 5




to understé’nding, hange, | and re‘medlat}.cn

Jo




Thls chapter features the 1ife stories of three workersl

;lWhlch werewrecorded between July, 1984, and July, 1985. -Th?ﬂﬁhagf

iconversatiqns, the first stage of ihterpretati are joint ?fo“

'fprojects of each of the participants coming together in

'r'conversation with myself to attempt a sense—making of—

o)

Viﬂtlpersonal educational experience._ Chapter 5 will be the nextiﬁ:ftf

e

'1ljstage of this process., In Chapter 5 these experiences will;fgfff

\

l,jbe interpreted taking into consideration my expe;ienoes,'thefflﬁfx




- literature reviewed, and the experiejices of the participants -

, -

! ».

{0 LT

.. 7in these conversations..-- . 0/



I don + think that' school. influenced my life. I think

-7 I.did that myself because I think'I ma'. curious person._f

Ttve always wanted:to learn, so I've gone oh my own and;¥}:fﬂ

.n_"'learnt, you know. Like I read.an awful lot always
?;Tfhave (1-1 ) f_; ) ;;31_ve--~-. : :

s*fI had met Ann Hall several years ago while working on a~7:l

'-‘_campaign sponsored by a c1v1c reﬁorm organization..~x knew

"lﬁ: in July, 1984, explalned my study, and asked her

'-{ito paf@ic1pate.,~$he readily agreed I sent Ann a formal

-

”'51 1etter describing the project and requesting her

: I telephoned Ann';_ﬁf

"fﬁpart1c1pation. I also sent her my Outline of Spec1f1c j:aafhpr“f;

R

.}Research Questions (see Appendix C)_..;‘l”':“

We met for the flrst time early m July 3 Subsequent

"fmeetings were every one or two weeks durin%’July and August

\

'41984,~ They lasted approximately one hour. We talked aﬁbu

various educational issues, however we sometimes discussed

&

‘d.other current events 1tems before and after the taped

L‘

lsﬂzconVersations. All meetlngs took place in Ann s 11v1ng.~ﬂvff»]'”

,..‘,':

7~Qroom.,g:

Our first conversation cbvered a lot of ground., Thef

"discussion centered around several initial topics to which L

?ffsmutual interest in school experiences and developed our

':,'we often returned 1n later conversations as we pursued our i;_IL

'S‘V”understanding of them.' The topics became woven together inly71:'



o

'\:~,and answering questlons.f We dlscussed varlous Canadlan

A emergence of new toplcs 1n each conversatlon. Therefore,,ajf‘:

7,{,school so¢1al studles experlences and the relatlonshlp of

'f; arrlved from her régular aerobics class._é"'Tw

the four conversatlons ; Concurrently, there was an ,g?x.j

LN

' N : .,',,v.’
/

momentum developed us each of us sought to understand ouﬁi’.3 ;

these experlences to our llves. ;_f.~“ﬁ
—-Our flrst conversatlon was. scheduled for a summer

evenlng, early 1n July - I arrlved at Ann and husband John s?f'

house at the app01nted t1me | John met'me at the door and if”"g_Vl

1nv1ted me 1nto thelr llVlng room. A wh11e later, Ann

A few mlnutes alone in the 11v1ng room, before the;fghtb
flést conversatlon got ur er way, allowed me to peruse the.

famlly llbrary As I surveyed the book collectlon, I notlcedf
N .
that they were prlmarlly Canadlan, hlstorlcal llperature.

3

When Ann returned she p01nted ut that thls was her major

':"711nterest.,‘3 d*‘.-ﬂ.,yﬁ_';f pf-::dh e

Ann and 1 began our flrst conversation a few mlnutes o

p later.t Both of us\were nervous.m The flrst conversatlon

began as. a questlon/answer approach each part1c1pant askinge.~f:.

-

historlcal events and how most people 1acked a knowledge of —
these thlngs., Ann descrlbed some hlstorlcal events that she" f
. ’ . — B ] ":';‘

had dlscovered through personal readlng Our mutual
interest in Canadlan hlstory set the tone for Our_,.f;“;”
conversation As tlme went by, we both relaxed and‘our

conversations developed a natural momentum.'



"s3{I have my own mind and I refuse to have anybody take itfﬁ
... ~away from me,. you know L Afid ‘the: education system can’: ..
_gf-;do this (1—1-20) ;nysj;;oi_,_._,_f . » _gwjy‘_fyﬁ“gz

T i i
~ﬁ*wh1ch put the school boundﬁry‘GDWn her back alley, forced

,ffher to go to Princeton thogl.‘ She remembered Prince

""54Phillip School as the—place where many of her friends were :

V'T_and where the people.w
i’jin her first schOOI "were pretty well all in thef

.’fﬂiyclass school " (l 1-6) Leaving this school Was "veryr

) "l“fdtraumatic" (l l 8) for her

“”fshe felt she could relate to were

i : \
:left when she changed schools.¢ She felt that the students

financial 1evel-" (1 1- 6) it was "more the»Working

3. E 4,\_
. o -

r-)l

Ann described Princeton School, which she attended for ﬁjiisy

.’t,fgrades 5 through 9,:as being a school attended by many

'}f;together in their own cliques. On the other handfyi

‘”:afupper class students] at all.” (l-l 37

"i;children from elite families.uyittending this school were }S_Qﬂff

‘A"doctors' children, and laWYers' children, professors'

'flchildrenv:;, [children of] all these big name people living

":there." (1 1 6) The children from these more affluent

v'fifamilies were in the majority in this school and stuck

i'lilike her that came from the East end of the boundary also

°“continued to stay together

~7. o . . .



b'l:Consequently, Ann found thl

‘f‘L:It seemed to be that gap. As you left school and wenthﬁaftff
0 into your’ area, ‘you. dian't" cone. ‘back again, . you know‘;;_y3j7}

';j:jjSo you stuck Wlth the klds 1n that neighborhood

soc1al 51tuatlon dlfflcult. |
‘. _

. ,.o

l‘Althe corner" (1 1 7) from where she had 3ust mOVed sheiif*ff"

2

Ann moved to her thlrd school whlch was just “around 3?”f7“.

_attended thls school durlng 1950 51 for grade 10 —‘her last;}fhl

Z'year in school.: This school had afmlxture of students f

. - ' e

dlfferent economlc backgrounds.‘ Because she was "more %ﬁ

fffaccepted" (1 1 9) Beacon Hill School
'hﬁfmore.: Although krjz

‘fiffelt that in: thls school "you're gettlng back 1nth,*§? youri?ffi.i

”3'own financlal class.ﬂ (1 1-9) She made frlends Wlth other ,.:L;t

fh'students from her new nelgthrhood who remaln her friends

';'f»cliques stayed together.-w,ﬂglfefrk,_}.LT'Q S

V'fktoday At the s&me tlme, students who were from ellte

v, : D -
ol A . . o s . e . N
-— a .t

ey T

Ann felt a family s soc1al and economlc background wasv77

't51mportant for chlldren at thls tlme.v Ann's father was al\ T

superv1sor w1th the CNR. Her mother was a

7‘dressmaker/de51gné} by trade, however she wofked 1n a

‘ig ﬂ meat-packlng plant 'It was a strugﬁle'for Ann s parents tojyll -

"ﬁfeed and\\lothe three ch;ldren. The ‘family did not have‘f7&” ’

h.money for: store bought clothes and holiday excursions.d Annv’“i'“

1:'explained how her parents' economlc status affected her when

. {;she went to school and how thls eventuallytcontrlbuted to:i;]\Vl'

“t’her decidlng to qult school Sho‘stated, ;wﬁ




Te e .'-_ib ,.cv .
gﬂgTeenagers 11ke nice. clgthes and there were fads then“as
;. there areatodiy and they couldn‘t afford € e fads- any '
more>than I°could. " But if's hard foj a tedgger to -
‘understand, go know ¢ But even having a «fad gives. the?“
. - person cofifidence - you know.a‘little more confidence

: I could have' probably,fougﬁt all this: ‘Mad - beenable;
: ~ to-do-the things the. otheg kids ¢ould d andéésd the A
tgclothes and go whereuthey went, you know. : e on el .

R NS Ty
. @*lj{;‘“ “1Ann notlced dlscrlmlnation 1n school

ba ed.onffamily o
o jkjﬁ economic %nd social status., she saw children from

well-to—do;famllies receiv1ng recognitﬂsﬂﬁan;,

I remember in brashav1ng my hand*hp sfor a whole

class, ‘and the wasn't one. person, and no. one(else,,
: “‘ had ‘their-hand up. . And my.math teache¥, fimally at 5:
S 'mlnutes before the bell rang,,askqume ~for-the. answer

REREEE I f and I gave it to him, -And I decide¥. that -day I was et

P go;ng ‘to be" determlned._ I knew the’ answer and I knew

r s . . “how to:get . 1t., 8a . I" stood up ‘and’ I gave ‘him the answer
and 'he put.it. on. the ‘board. Butthe didn'*t give me any. oo
recognitlonrfor iti “He Just said, "I'm impressed, Bill ix;;;
[refering_to another student- from a wéalthy fanilyj,;_~ o
that you didn't get thls.ﬂ (1 1= I@) SO

Arn felt an especial‘f deep sense of frustratlon over

;‘§ thls issue.d, She related another experience when she was

d*rectly snubbed by a teacher.p This experience took place
: IR TR
when she was 1n grade eight._:o U SN QQ - "
R : S : , - ‘w{jig
L ﬁ;*They put on a play and it was an Edmonton wide thing.f M
.n..-. And’'I was one-of. the:main' charagters in the: plays T .
.. was really good at drama. <§o they, what' ‘they did was

© .. they, because of there were two grade 8 classrooms,, js“
" ‘they decided to.split the cast into: two groups. .'So - el
.. there wereé actually. two. groups ‘doing the’ ‘same. play.
. we would play them on.alternate days for a week And I
’j~happened to be the bad fairy. g,ﬂ,_“:_ -

" # ""So when the , The Edinon illetin and phe. B :
© . -Journal.aig a review on’ this, ‘they - ‘Came- on the: night
- "that I was® acﬁing and -I had my name put in the: paper_
'iplus the picture of mySelfu And there‘was;a nioe 5




]artlcle on my actlng ablllty And then they had all_”'
. these: pictures ;and there was  a: plcture of myself v
jlnd1v1dually, plus all the rest d} the cast.

-SO when I went: back to school on the M day, course I
was #hrilled to death, I:mean a. child i grade 8 .seeing,
their name in llghts, that was fantastlc.v And thls'jgi;;
‘teacher had e¥ery article that had appeared rn both -
papers about. the .other students, but not me.  "He had :
E actualiy clipped my‘plcture off. and taken that artlcle
‘The other classrooms all had it,”but he: dldn't.; He .
_ dellberately took that out. I walked'lntd‘hls room and
" - looked and. it.was gone.' I mean that man was .cruel. '
' 'John had .the same teacher.. He hates hlm tQ thls day

m"

:"Ann llked _sofe of her teachers, howeVer, she fek& that ;f

‘th,generally hey dldn‘t encourage her to achleve ) When-she

.l'dld achleve,.she felt they relnforced 1t 1n a negatlve B
. e e R w o . N
v'manner An example of thlS 51tuatlon had to donw1th an I Q.

&

”test that Ann completed as a shy, fourteeh-year old who.was‘,H
Fitaught to respect one s elders _" f‘giw ; v ‘ji_ S

aU.There would be tlmes when you wanted to say someth ng
and, you couldn't 'AS a matter of fact,” I remembé my,
“my English teacher when she gave us our"I.Q. tests..;3I
‘remember her coming up to me and she was very, .very. -
‘amazed.because ‘she" said she had not expected my I.Q. to
“be ‘at ' the level .it was at. . You know, that's always‘.
.bothered me, that pattlcular statement (1- 1= 5) '

"fAnn was’ also frustrated at the lack of ab111ty to talk
t_to and dlscuss thlngs Wlth teachers. They simply dld nxt
danswer questaons ralsed by students . In fact the opposite_ |
leas usually the case._ Ann felt that teachers usually _;v-
‘hexpected students to- thlnk what they were to%&afo thlnk.yb

'_;She refused to accept thls state of affalrs and outllned her -

‘. N a8
r%'sons for thls SN e



v_emfhese were human belngs 11ke myself you- know, whose,

G e a0
5’ o
,actually whoseveducatlon leveL)Was Ho- higher actually

'grade 11 and then go- to. ‘Normal School for a’ ‘year and

.. then they got: their Teachlng Certificate. SQ they

.+ really weren't that far ahead of myself, you know And
" they were: try _to. tell me- to: accepg their: ideas." ‘Angd’
- because they | -older than I was ahd

my elders, . I.ad to ‘accept those ideas as belng gospel
and live my llfe accordlngly. And I wasn't prepared to

. do that as I'm not prepared to do it today (1- ~20).

-

b'On the other hand Ann saw teachers encourage andq

P —

‘ relnforce students whp came from well to-do famllles.: Ann

commented on thls 51tuatlon and descrlbed hOW'teachersr -

L3

o responded to some of these students

. _‘i‘;al'
o

O

;aunlver51ty w1th these comments.vﬁi

money.... I think that had alot to do with it. How -

and who. their parents. were. . C_ - -B'v_ was a. very:
popular girl with the teachers. She was not that

let's face it, . thelr famlly had money They had B
Lumber.,,..f e Sl o -

You're. deallng w1th kldS and those who areﬂprofessors B
‘at the’ ‘University. ‘Their kids went there and certalnly
they got- the aétentlon (1= l -9,10) .

‘fAnn remembered the encouraqement of students also

e

‘-§var1ed when ruture occupatlons were con51dered. Students o

[

‘ from we}l*to-do famllles were- p01nted in the dlrectlon of

-

Y , : ' :
"You' ll be successful.- I want to see you go to .
un1vers1ty. You've got. a real.good ‘head on your
shoulders._ You N really achieve alot " (1#3 6)

3 ‘\-~

'f'Ann VOlced her v1ew of these comments by statlng that

."those_statements"werevpolnted to-thenk;dsqwho‘couldzwe

L

. than myself. Because at that time they had to- completeﬂ

I.had to’ respect__f

..{vThere s alot of snobbery and I,.and I tHﬁhk this, thrf’
- ~happens to.hy too. The teachérs are . influencéd by the;_f

_ "»ﬁi'! - they addressed the kids was debending on who they were_f~
~'<:Zf'. . - popular with thé students. Not that’ I'm saylng ‘she y:,'
SN e “wasn't-a nice girl  She was a ‘very nice girl. But

.ilﬁg.77



I

S .

B afford to go to unlver51ty " (1 3 5 6) Meanwhlle, her

P

father,“"could not put [her] through un1vers1ty " (l 3-5 6) fg}

”‘ﬁii ;l’ On the other hand, students)from worklng class £y .

backgrounds were encouraged to get ".L.clerlcal jobs,h...fi

typlng, [and] bookkeeplng .." jobs (l 3 7), 1f they Were ;“.

' encouraged at all » =
| Ann related a story to show how the dlscrlminatlonhfh'
;;bagalnst students in- class also extended to students‘i _
-treatment of each other. Some of the chlldren abused other.

chlldren who had a lower soc1al and economlc status One o
S
group of boys became "untouchables" because they were 11v1ng e

'5‘1n "houses that weren t thelrs“ below the brldge No ‘one’

would even go over to talk w1th them ff"oj
They were d1rt poor klds and you know.. what those klds:
~didn't stand a chance.’ .They would come over the hill
and into the’ schoolgrounds and they got stoned. I tell
you, they were. rlpped apart (l 1- 22) N BRI
) Later, Ann elaborated on: the s1tuatlon of these
. ’ 2 & e -
"21‘ students, partlcularly about them belng "stoned'" ~-‘;;;

3 P !
‘~,I don't mean that they got gtoned by rocks.. I mean o
they were just- .no one playéd with them, literally, .

- ~they dldn’t belong to any clique, ‘they were_totally

loners,’ they were’ just . 1nv151ble,*1s all I can say.. . ,
.. . Totally 1gnéred by the teachers®as well as the 7.
S 'a,,f‘students . I .used to feel really sorry -for them,: but,

o ©©© then again there was some peer influence there, that 1ﬁ
- - . you did. go over. and try and talk to them you were . . y
. placed in the same bracket, and you sort of sat.on the
- 'sidelines and wondered what . would happen to them _

: ,eventually (1-2- 1) S [T UE S -.ﬁ“jtﬂ
R At

§; Ann also remembered how the school treated those-—»f/
students.__~=" SR i o o .

[ TN



.

j, _was "treated-

discrlminatlon 1n school, according to ethnic

| ndh-Anglo-Saxon, working class woman., She viewed teachersji

; as preparing her for a role in soCiety that was 1n"'

.rdark skin colour, or if she was adopted because her Sister

They were v1ct1ms uﬁ,all sorts'- anytime that anything
’g'went missing, ‘they were . hauled into the Princ1pal s

. office. There. was'no: question. It had to be them
"i_<41 1 24) R S SR

~

’}‘;fAt that tlme Ann noted another asp

She a1So noted that religion and even skin colour was -

of Romanian descent Although Ann never learned the

i language or customs, sHdeid 1nherit the dark‘complex1on.ff

Ann comment d on these aspects of discrimination’

””you j st weren't accepted unless you were English

‘Scotch , or Irish and unless you came from. Texas T

‘say. Texas because ‘one girl -happened  to come up. Her-7'
‘name-was D_- . 'and she came up from Texas and. everybody
‘loved her, and loved her all the:timé she went through.
~“Princeton School..} I didn't have a "ski* at the end of .
Somy: name. . So you can 1mag1ne those people that dld
S (1-1- 17) N L S e

iﬁAnn felt discrlminated against by teachers as a -

D

‘accordance w1th these characteristics..” {

Ann felt that she d1d not have the 'correct"

characteristics as seemed ‘o be required by the teachers

iy

“ .4:*

,uackground.-gvu‘o

wl.important You had to be light skinned Ann's father wisﬂ ¥

She remembered being asked 1fzshe was: a native due to her o

...\-_ .

had lighter %gsoured skin. She felt “at times, as if she f;

ike a native.ﬂ (l 1- 24) oo



Ann felt that she was belng dlrected.QW'the teachers_:fff

futowards a statlon in 11fe which had much less status thanf_;f

a

“what she thought should have been the case._iiV

- _,ZI would llke to meet some of them [teachers],,, i
.vparticularly now.when I'm in my p051tlon ... and say,
-MOK, look it. . Regardless of what you thought, here I.
am and relatlvely successful at: ‘this. point in my job.
 I'm certainly listened to,’ you know, so that if I
’suggest programs and changes in the system, they. llsten
‘and they do the changes - they're very valid ... I,_
- would like to. [see them]’ not. out of. bltterness. ‘But I
* would: just say to them, "Well, here 'you ‘are. :You were_n:;
... not encouraging at the time.  You thought I would end <
”Wup a nothlng, and here I am.ﬂ (1-2-2) : L

-

na

‘1‘fAnn descrlbed how soc1ety and school as a whole

‘dlscrlmlnated against woman by trying to dlrect her\to a.

.-.;*\\\\

.

partlcular role Few jobs and profe551ons were open

.

women when she was3leav1ng school There was an expectatlon

vh'by 5001ety and taught by the school of thlngs a woman should :

—

do and know. She was taught that:

a girl was expected to get out of school :
get marrled have chlbdren, and look after her

. ." husban 1- 1 3) A
.nglso, household dutles were to be done by the woman

Becaus. you were a girl you had to take Home o
Ec. and 1earn how to make a bed and set a table‘_‘
- properly 5 I hated\that (1 1- 22) .

"At the same tlme Ann remembered the<ma1es 'in the class

belng encouraged to get careers.

I remember them [teachers] deallng mainly w1th the o
_';fellows in the. grouﬁ._ Like in class,’ they would be:
‘more receptive to their ideas than they were to :the

“girls', for example ... they. 3“§,/§Adn't feel' that °
girls would ever go into careers: And if you 1ook back

5yourse1f 1n hlstory, thls 1s true (1 1- 4)



.~

Ann focused on one of her most notabte recollections of
schooling, the destruction of‘her confidence 1n herselfr,b3gf;f

rj;@f I mean, if you don't go in there.feeling good about
S yourself, you're not 'going: to achieve. ' You kmow, I m .
-~ 'sure you've: experienced that “If you have something on
- .that you don't feel comfortable ‘with. you're always very
conscious of ‘it; and therefore, you don't: have.a hi
" profile. You try" and get yourself in a: corner, you
“_know, and hide (1~2—11 12) : N

_ ﬁhe described many levels of this loss of confidence as she
,-\\f' v Lo _
aescribed her schooling.;”;?

Ann felt she was very studlous in. school - She recelved

“5-very good marks 1n her early school years but already in .
“her early grades her confidence in herself being able to‘ftif@
”',achieve was being erodedr ThlS loss of confidence is .”
o _i;?illustrated in. the inc1dent when'Ann 's- teacher told Ann that
“t}:':her 1. Q score was hlgher than she,,the teacher, had éi"'l
y;.exp cted Ann s response to this was,_"Gee, maybe I‘m .Jt?fy}ﬂ
.-smarter than I think i amn, " (1 1-5) s '
.‘r“"- Ann consc1ous1y sought to do things her own way,‘ ;he7fff
enjoyed school subjects such as art, French Englisﬁ and 7:tf.
v(FUSlC because she was able to express herself and beif7'
'creatiwe. As a curious person who sought answers for many7
equestions, she found school Very stifling., She frequently f;;”
:i_:referred to 1t as. not making her a "free-thinking person.",?,_
;\(1113) | e e |
B Sometimes Ann actively resisted conforming to the 6

i:expectations of the teachers and the school system



economics ClaSS‘

;“;iig You know, -I think back, I must have caused some. =
'“~'q';concern% T, just refused to make them with long...lzzu, v

el

PRI = . .
TR :

.o
. e

generally She recalled one 1nc1dent from her Yométg ﬁgii°:a;

l}fI had to.make a pair of pajamas. So T made a pair of
"~ pajamas- w1th short _legs ‘because: everybody else made -

‘them with lorg legs.~ Isn't that awful? And: they made ;f

" me-médel them:in front of all the parents cause they '
'»_were the first- short...pajamas.w_;sn't ‘that terrible’

P

. aprdm: with the same pocket Wlth the same des1gn. .
(1-1e22) L e 8

”:fAnn also p01nted Out an’ example of a younger sister who -

lost‘confldence 1n herself dropped out,of school and 1s o

v

now a poverty stricken, single parent who, "cannot look

potential " (1 -2~ 11 12)

7f.sqhool.‘ Finally, she dropped out

Ann 1=*‘md that she could no longer stand scHool ‘Atfa .

: I gained my self~confidence actually by getting out’ of
,fschool by learning I could do things on my own.:-I -
didn't have to take that garbage (l 2~ 7) L

'o'I‘was determined I was going to do without their help

,(1-1 19 +20) & _ . B

q,Life After School Ann now reflects back on her dreams

and aspirations as a Chlld.

'ﬁf i even attempted to write a book when I was 12. And it

.- was- called, 'The House of Jalna. And . apparently there
. is such a place down East., ‘I wasn't aware of this
until I went»down there. But I did try to write a book

2 B . N
PR
&

-fgf;We all had t&-make an apron, and all had to be*the same
. Ty

S after herself and her children [and] ...doesn't realize her i:

 later age and ’Spe91ally in high school 'she often sklpped T

-



1v,,ﬂwhen I Was that young. I think I got one scribbler ,
0 full’ and ‘lost: it el T always wanted to be a writer or o
“.a journalist for some reason, you know. . But no one. was -
”ever there to encourage a person to go that Way '
CA=L=d)e
Ann quit school so that she would not be restricted‘%r
v:glt any further.c She dropped out of school to pursue her
7?g1nterests in other things and to find her own place in e
‘.:-soCiety | She v1ewed gettiﬁb out of school as having been a
.p051t1Ve thing‘that actually helpéd her 1n life.ifh
| After 1eav1ng school Ann worked in a drugstore HShe.:;;
'ffgot married and stayed at home for a number of years while°‘.f
,"‘she raised a family When her first husband got -{'__;
V¢Sick and died, she got a job in a department store because i
4fthis is all she thought she could do.. She eventually wentf‘,h

| _on to the job she has had w1th the government for the past-‘f

S 14 years.. She con51ders this job as. beyond what she would‘x.

vahave achieved had she stayed in SChool fj.a;;:-'

Later, Ann returned to formal studies to further her R
eddbation., She completed correspondence courses in English;
rlpsychology; and soc101ogy She excelled in all of tnem
. She prides herself on having achieved the status of

stuperv1sor in her department. She enjoys her work and feelsf

‘A’i,fulfilled by it . Today, Ann feels like a confident

-ﬂ-individual who continues to: consciously organize her life to{
‘fbe socially aware..j ‘;~u};ff:r' e ' ; y
Ann has seen many of her‘classmates going through the -

--,[same process as she did but not having been able to achievelv



<5

:Ann feels that these women did go back to take

= they deflned.the word

3 o R

‘fﬁ_ln llfe.J Many of the klds from her nelghborhood also qultfgﬁf

h, 'school but achleved only that for whlch they had been@%

/

“@_prepared and told to strlve._ Ann’ commented on her frlends7v

}

:':achlevements in llfe and whether contlnulng w1th thelr

-.,/ :

ﬁ"f‘schoollnq would have changed thelr lrves.~-t°l

Perhaps schoollng would have helped them.“ I don't knOW»
‘because in.most of.:the cases,- now, they re ‘all dolng oo
vr exactly what they did thirty years ago. . They re still .
- married, still going to bingo games, - still relying on
' their husbands to think for them, - and you know, 11v1ng
'_ in their. llttle worlds and you can}t reall. '
them (1- 2—~s) o e R g‘

,;secretarlal-type courses at college and that 1f they had
| tstayed in school they ";;.mlght have been able to...[feel]
'ymore comfortable in the workplace, in the work force wo

'“”(1 -2= 8)

If On the other hand she explalned that students from

'well to-do famllles often were successful 1h the manner that_:

~

‘;'Belleve it or not alot of - thé/'are blg names today..i_
- they have been, at least -my 1nte§pretatlon,
‘successful as per the chool what the: school was‘ o
r;hoplng for..,:);// : : . T

»fI m talklng about status, you know,’work. They 51t in. -
vcorporations;yjd lawyers and doctors and ownlng - :
»busrﬁESses a_'ﬁfhlngs llke this (l 3- 8) o

o

U et ~v‘& '.uj, SRR f7h~ U S TR
'*“"[Schqol 1s] not teach&ng the klds the real - issges, the;f
things' that are 1mportant, the thlngs that affect other?

“fpﬁv.People.n (1 4—8) ._43 o S T e




LR T The teaching 1s over my head because to me 1t s not
}.realistlc (l 4 14) BRI ' ‘_‘&_.:_ :
Reflectlons on Schooling vAnnjqui;fséhaq;_iﬁ“igsl_uwidyﬁf

;FI didn't complete high school I don't think [I quit]
" becduse I wasn't ‘capable of" completing it., It'was-a’ -
.. - case of, I wasn't really 1nterested in what they had to.
.*#L_ug'say (l 1 1) . e :

bf_ESchooling dld little, in’ Ann s-view, to prepare her*forVﬁk

o

real llfe or to have explained real life to her She—feels

i ,that school was not g1v1ng her the 1mportant knowledge that l”

o e

she pursued in her reading _1 _:;ffimﬁg.-' _
. ; g y

v,-Well,'if you look at my books - hmstory again, which isﬂ

_kind of odd because they're all ngh-fiction. - Like,»_. o
- just can't get "involved with.fic¥¥on; maybe, that had- .-
o fsomething to do with; maybe,zlyr 1t-school was like a

- fantasy. It just: wasn't a reg:. orld .you- know., I".f v

_ S ‘don't’ know f@r sure, but thinxﬁ‘g back now, it was. like~~

T g;,&-liv1ng ‘in a fovie or something - Everybody was playing

-~ a.role and I. Just didn't haydra“ role to PlaY (1'2 3)‘;a.:

.o X

'T_She explained the. contradf;_ion between what she %

‘ disliked about school"(ﬂ~ D Vsh history) and what she 'Jf;;

liked to read now (1e h.

*;I wasn't interested ;Tat type of thing.- 1 knewv,}.-
“ . nothing of Englandh *m. interested in what happened "
“here . in Canada.. You know, what happened right here; .
' how we came’ to be; what happened to. our natives; their
.t gtory of -how. they felt about the whites coming' fn and '

' ‘taking over. their 1and; what happefed during the
different wars; how.the immigrants.got here;. what ' R
happened to them during the: depressibn* what happened_A'“

- during -that era; who suffered; who gained., “You know,;l”

' ‘things like this. - That.was too far from home. "I
(couldn't relate to the Byack Plague, unfortunately

(123) : Sy

Ann explained that, when she went to school,_studsg
Vh.were taught very little about Canada, Canadian history, or ;'}

L SRS R e e



soc1al.1ssues in-Canada and around the.world-thnstead, they
were given useless 1nformation to memorize such as 1ists - _
‘of dates ‘and’ leaders. She strongly objected to, an education i"
that dealt mainly w1th the United States and England |
" particularly English history She stated that this beghn @p
‘turn. her off L lb ;“f' ': i '
| ﬂi’mean who wants to study.;. ancient history, English .
~ history. I dldn't ‘know England. ‘I'd ‘nevér been’ there.~
I could care less about 1t..(1 1-13).. f"t "S.J;'
f_'{ffl;;i l”iAnn felt that people were unprepared for the future v‘*_f
o n.because they had not learned relevant information. Peopr% \.

: .y v
. weren't prepareg to handle changes in their personal lives;‘-“

-

“ and in society 1 She explained that people today have to- o
fi:;_ﬂék deal w1th many of the same things that happened in the past..F;
| Therefore people should have been taught how people in the ‘
past dealt w1th things like a recession and depres51on.“VHI
People would then be more prepared to cope w1th their S
FSituation.v | I o |
_ Looking back. Ann sawv. people leav1ng school and not
being educated to be. socially and politlcally consc1ous and -
humanitarian in nature. They didn't know about the things
taking place around them’ or things that had taken place 1n 59 |
é!L past that mlght affect them now or in the future. o
Neither did they know what the causes of these things were.;'
- She discussed how at work now, she would talk about thg
National Farmers' Unions' Kraft bojb;%t the United States {

R Farm Workers' grape boycott or the problem of women 1n thelf“

L
i i ;o . i oL R :
a



sl .o
G -

};?fThird World u51ng Nestle s Mllk.. ﬁerf@pfworkers}didnftfknow;ﬂu

B 77vjanyth1ng about these things

- Ann believes people today do not care about many of

‘:fithese 1ssues and problems because the education system dld
':;not teach th#s. She thought that the objective of tﬁe

tn';‘education system, when she went to school was not to ﬁ"" E

~

>

'{,develop “free-thinking" people«\ Instead she said

'.;..they re makl the human being 1nto a robot We re a e
| &“ | b

“Jffbunch of robots walklng around " (1-4-8)

Ann v1ewed the changes 1n schooling from her time tol_:]y

'”fnow as 1mportant f Today, students have the ability to

P express themselves to teachers.; In addition, there is more'"v

.gyficanadian content and teachers are beginning to raise issues o

@

u‘in class such as the 1ssue of nuclear war

"'jtp the best students who are usually from well-to-do

“

At the same time, the situation seems not to have

iidrastically changed for working class kids,, Ann discussed

______

";how the dlscriminatlon against them continues today, in much
o '_'vthe same manner, a: When she Went to school. User fees o
v"?restrict students from under~privileged families from \

’participation 1n some activities Also, these students e
fcannot afford to buy a calculator or computer that would‘if:i?
_allow them to develop their skills to their full potentiafii_:
;Private schools often provide a better education for the‘nhrwh
nfpelite. Bigger schools in Mealthier partS‘of the city offer'*ﬁ

'lmore options and better facilities.z Scholarships are given




9r?fam111es Ann commentedfthat the cost to go to school 1s

et S

L greater today, therefore‘thebgotential for kldS from these }”ﬁ

- families to get an education as: gbod as that of kids from o

more well—to-do families 1s very unlikely. She gave an té?f,‘

example of thlsn i 3 o e S !

We have a friend who s a systems analyst and he's

75-31 +  bought -a computer for his home. 'His son is 13 and he! s,ﬁ

‘. a wizard on that- computer. ‘I mean look at the father
gteaching that .the child. And they have already got .
. new, brand new. es that’ they. ‘have -invented to. play on .
—-that: computer.v, U know, here! s ‘that child is gOing to,»
T excel® and | yet the poor kid down the block whq's®
.~ delivering. newspapers soVie ‘can Jus ~buy hls, help hls
" mother; buy his ‘books all year ‘hasn?!: got a hope in: -
'uhades. You know, -and there's. nothin§ wrong with that v
- ".child. YHe" can probably excell very well, but. he-is not
5 given the chance.' You know, its ust totally unfair
C(1- 3-8 9) : . _ ' _

}.. .

faiAs Ann told lt the symptoms of an ed _atlonal system

v'that discriminate against kids from lower 1ncome fam-lies
fyﬁare quite eVident., She indlcated that working class |

”fﬁstudents often do not WOrk to their potential ,They also.g-yp

j,develop ‘a different definition of success than students from ;-

-3

lwell—to—do families.; She thought that the working class s

-

: -gfperson would define success in this manner-

B fdirected to, would define success. f_.,‘vff”

‘iQShe described how the elite, the people that education was

e N S » .
I think that "success" to the average person is just o
- ‘having a home; making enough money to feed his - family, ‘
" being. able to go away on vacation once im awhile B
(1-3 4,5) . : R L

o‘ﬁ

S

They would probably measure it in’ money...;I think w1th'ﬁ
' that group, with the elite group, . high ‘income, I
S guess.. . they think in terms of -how many holidays- they ‘
'g;can take a year, how many cars they can own, yachts,}{ i_i

L)
TR



'}“fthe cost of the clothing on their backs, and, you know,_f
“things like ~that. I would 1mag1ne that"srhow they term;ﬁl

1‘:lusuccess (1- -3-4, 5) oL _,;;t /‘v”

. their education._ She stated"

_ i'fAnother symptom of discrimlnation.in schooling that Ann;if
listed had to do with whb dropped out of school end as

7f stated earlier, who received the scholarshigs to further

'i}‘

"z:And the dropout level thisayear is very high extremely :

Lgl:high I'd like to. see, because-the exans. are back: in

And, I'd: ldke ‘to see: just what group it is that: are -

n::falling out: of "school., I don't think its- the high'
- level. :.When I look at some of . the addresses ‘of the

. -"kids that' are getting scholarships;. it 'doesn't- ook

‘:ffrj”like they‘re coming,from the WOrking cIass (1 3 12)

.iif;Ann began to analyze what could be changed sq that 'f}ébf

he'll have to. forget who s sitting in his classroom."
o (1 3- -11) - ', ., _f RN e

Lo

: 'students would not ge through the discriminating process h;éf;

.3that had typified her education and educatlon today She e

C\ .

ﬁithought teachers could be more sensit1Ve to the needs of th

v children, A teacher should look at "who he encouragesxand

P

Ann alsb described the drastic changes needed 1n Ourf)-‘:
S

lcurrzcula to provide students with subject mat_ T that 15 R

’-:imore interesting and that allcws students to b";ome more

.

“-socially aware. She thought that schools should deal a lot

ffmore with the issues that affect working people,},e(?ij}tfi,'i

*particularly in canada. POVerty, medicare changes,

T _'

\unemployment and the closing of the General Hospital were

]1all examples of these issues that she listed.; Ann explained



113 ,

that thls approach to the study of soc1al‘1sg£es would be;;;

e\

better because "you re 1nvolved as a’ student." (1 4 12)
e .

.Ann-'e:t'thatdpeople.todayxar_f

'“thatfhappen in- ur. soc1ety that hurt them. vFor-exampleyx'

‘y'people often thlnk that they cannot succeed at flghtlng thea;:
igxlgovernmEnt to obtaln the1r rlghts.; She thought that 1f |

B ifudents were taught to be more analytlcal and crltlcal 1n
. Yy . . .
Ahpthelr approach to ;ssues, they could w1n

Ann hypethe51zed that these chan&h@ 1n educatlon would
”,5make people more knowledgeable and self-confldent Thelr S
. tlme and energy,_generally, would not be wasted ' She

‘ thought they would become Vfree thlnklng".and would be .ff;x'

' ffprepared to act on thelr thoughts.. Under these condltlons,y
. ;
-;students would be able to reach thelr full potent1a1

A

‘ Educatlng students in, thls manner would also better prepareh

SR \. : L
"them for ‘the future S ' ﬁ_'m_']gﬁa' .
f(j ', Ann concluded that there was not much hope of seelng

Lt

her v151on of edpcatlon belng 1mp1emented in the near

.;o a’ceptlng of thlngsff;u

future She thought that "some of‘the thlngs that are belngjl :

gtaught today may help make the chlldren e conscious of

" ..
: certaln thlngs," (l 3 11, 12) ‘but she ;\s not optmmlstlc of

*changes that would drastlcally 1mprove the educatlon that

lower income students are rece1v1ng : In fact ,she concluded'

/ e ' s )
that educatlon was g01ng ‘in reverse w1th the present changes O

‘:,taklng place _;”: ',, o R



v;'I don't know, 1f ten years down the llne, we' re g01ng
1[to see any dlfference, you know. At this- p01nt rlght
now, it just ‘doesn't seem to be any different... No,

A 114 S

) doesn't. - I think we cater to the r1ch and we're: going .
. -:;to contlnue caterlng to the rlch ‘ o IR

"They've gone back to a jun gr and senior. matrlc agaln,.ubf

‘f program, which went out yea®rs and years ‘ago. . And L
they'vexcome back It's ‘not the same: thlng .

_:7So how are we g01ng te change the - system 1f the
-~government now has 1n1t;ated that klnd of thlng°
(131112) SNEITNE .
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Don Mueller ;-g ;: :;;_ e ‘jf‘*' -,V‘,l;"
You flnd out by acc1dent that unions do some good for
‘.people, ‘for the workers. . ...it"s a nasty thing to. have
LRI o o) b‘ﬂong to a union. That's the message I was
' ‘ ‘ _gettlng It may not have been said in those words, o

, you know, it's a real dlstdrted point of view.

. by far,_the bulk of ... the students are going to
workers. Somebody has to be a worker, but yet their.
le 1n soc1ety 1s not explalned (2-2=16). . Sy

Durlng the summer of 1984 *iwcontacted the Alberta

J
T Epn

’"_:Federatlon of Labour to flnd someone from 1ts executlve who

o iwould part1c1pate in thls study After talklng to several

’dpeople who were not educated 1n Alberta, I found Don ‘
.oéMueller. I telephoned Don and descvlbed my study to h1m
' Don was a fuIl tlme bu51ness representatlve for hls unldh
-;and 1nvolved 1n some cruc1al negotlatlons at the tlme.; He
:was concerned about the tlme requlred by hlm to part1c1pate

‘1n the study _ After reassurances that partlclpatlon would

A

hnot take an. exce551ve amount of tlme from hls work Don
agreed to part1c1pate.. T malled h1m a letter outllnlng the"
.study and formally requested hls part1c1patlon. I 1ncluded.f

fa copy of the Outllne of Spec1f1c Research Questlons (see‘w

I met Don for the first tlme in early August 1934%'1¢T S

”.’The other three conversatlons were held ln December, 1984.

'These late dates were due to a strlke that Don had to s

) handle, hlS holldays, and the beglnnlng of a new school:year,”

"~ in a new school for me.. We held the second conversatlon 1n ";“afyﬁ

hlS offlce in early December, the thlrd in my,home, and the .%3?

i

» ." ' 0 ‘..“_"" A
\
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“-'giié

fourth 1n hrs home. Each of these taped conversationsv"”"'r

lasted approx1mately one hour. However,‘we usually met for aj7fi S

totaf of about two hours. The other time was spent
discu551ng a host of other 1ssues. | “
| Our flrst two meetings in Don s office established the'

context of our conversations.- Don was above all else, a.f"

"f union leader who was making a tremendous commitment of time =

and energy to his union., He quickly expressed his concern.j;f*f

for WOrking class and under-privleged people through his

comments about events taking place 1n soc1ety Our identity,

s of Views on these 1ssues helped to develop a friendly

atmosphere to our converSation.5 Consequently,_the last two A

conversations wére a chat over tea at the kitchen table

Don was. forty eight years of age. He was soc1a11y aware and" |

a politically active member of the New Democratic Party Hep."
demonstrated a kgowledge of soc1al and economic problems of -
oy :

working claSSgper&e and the trade union movement He also

e showed a concern ‘over the independent future of our country"

e Don didn't hide his‘schooling problems and was very direct '

and articulate in what he had to say regarding issues that lf'“
we discussed ” .

I came into Don s office ate one afternoon, aS-he‘was
8. }L .
mpleting a telephone‘@all : He explained a few details
B Wr Lo .
regarding some negotiations he'was involved with, as’ he . -put’

the telephone answering machine on and closod the office

door. We discussed some aspects of the politicalascene in

. g

¥



‘ﬁAlberta and Canada and my 1nterest in workers' experiences<»\

o 1n school.f Thls dlscussxon seemed to dlspell some of Don =N

_ concern about what the purpose of the 1nterv1ews was °As:}j g;ff

';each of the conversatlons took place we-both became more‘ﬂ

_comfortable and a strong conversatlonal format enveloped theij‘g

- ;dlscu551ons.' @_" ,; | ff-.l'; .

+ And you can't say that I was really out jacking around . .
. 'because’ I was on the farm. It was just a case ‘of, you
know; my 1nterest wasn't there. . And if you haven't got

_the 1nterest then 1t's dlfflcult to do well (2 1 =11).

wRecalllnq Hls Student Days.p Don began by outllnlng hlsllpf

personal and educatlonal hlstory He was. born 1n 1940, and;}‘pif

- ralsed on a farm in. south-central Alberta. He went to'

:school 1n a small town near hlS home where he completed
‘fdtwelve years ‘of schoollng He p01nted -out: how smaller"'
Jlschools,_such as the school he attended had Spllt classesv
"and rotatlng currlcula. ~The latter, for Don meant studylng

¢
grade eleven subjects when, he was 1n ‘grade ten.'

* bon felt the lack of programs in a rural school hurt
‘him. cOunselllng was v1rtually non—existent at that tlme.
’Don’s counsellor was a teacher with whom Don had a confllct
He-taught Don from grade 7 to 12. Don felt that a .,.
‘counsellor, who was not a classroom teacher, may have helped'
him with thls sxtuatlon, because there was "no way ...-[heVF“
."was] barlng ...[hls] soul to thls guy (2- l-dl) _D | | h{5;;

~

<



Don also would have liked to have had more guidance"

7ji,relating to oareers., He explained how he felt about the; S

e

lack of counselllng in school:vJ" e R -
'T,If 1t was’ nothing else other than counselling, giving
. .. you some direction,. some- assistance:in that way, in: .
,\'-,-”,;ch0051ng a career, then*I feel that would have been a
SRR “:distinct: advantage to myself. It's: not that I may have .
. chosen another career, or - that I'm,resentful of" the one R
" that I :did choose, prior to becoming a:union -
.z”representative, ‘but I would have made it easier for . o
y;mySelf ‘'had I that kind of- guidance ‘and: direction..JBut S
. ‘quite possibly with that . kind of goal  in mind, I would
" have-been a student that got’ twice the marks I got.‘ﬂzi
g*Like, it would ‘have allev1ated the: uncertainty of my
Ldestiny, where the hell I was going to. go (2 -9, 10)

'df ‘ly?"Another concern of Don's education was the kind of
.'teachers that rural areas hired due to their remoteness at
.the. time.. Teachers would -often stay for only a couple of
) y!ars,,then move on._ Don1expla1ned that many of these,i} _

teachers were from saskatchewan and could not get jobs there
‘ because they were forced to retire at age Sixtybfive, or
: they were rejected 1n Saskatchewan for other reasons. He ;”d}fdr
added that these people,‘because of their age and b1tterness |
: .at hav1ng to move from Saskatchewan,'were not very ' y
progressrve. | E S |

”[ Don felt thatnit was more important to have a good

teacher in particular courses.f He gave math and English asAxﬂf

H R}
i N

' :lu examples of courses in which this was tbe case.bl This L o
explanation was giVen of how a teacher could affect student
e achlevement 1n these courses. | |

vf.r.;g[‘f' Math - in one year I really did well because I really
N got along well with the teacher and - like he made it



: EEPTN | .
A,-lnterestlng The whole class d1d well -But the next o

- year, like forget it, It was. just a Case of the -
teacher not belng.abie to. hold our 1nterest (2 l 11).
_3Don had another concern about teachers. Thls problem f=7'
'J

surfaced for hlm when he ’came 1nto confllct w1th a teacher "G

ﬂ;i that taught ‘him from grade 7 to 12.. Thls teacher had also

)

taught Don s older brother and 51ster. When Don came lnto

grade seven, he was told by thls teacher that he "wasn'ﬂ'as

u

'-"competent" as C, [hls] older brother and 51ster, [and]

that ‘he [the teacher} had no trouble w1th them : Why was

‘...[he, Don] such a llttle prlck " (2 l 2)

Don felt that part of the problem W1th thls teacher was-‘fi_

’ that a personallty confllct ex1sted He also thought thls
teacher had a capatalrst polltlcal blas that he, the AN
teacher, wanted students to accept.e In Don s view, this

)

teacher was "a real rlght-wlnger. Thls guy ‘was: the last of

o the free enterprlsers.ﬂ (2-1,2) Don objected to the teacher

and hlS blas.."

And you know,_lf the Currlculum 1sn't bad enough he
makes it’ even worse. It's‘'like the- interpretatlon of
" the law. < If the: admlnlstratlon is. leanlng one way,
that's the way he's going to interpret it. 1If you .-
: don't 11ke it, you have to challenge 1t (2 1- 2) '
‘However, Don felt that teachers, 1n general ,malntalned
a bias agalnst labour that negatlvely and 51gn1f1cantly
lnfluenced klds.' He gave thls example and explanatlon of
thls point'

- The feeling or the 1nstruct10ns that came to us- was
that the pedple that were out on strike [during: the

"Wlnnipeg_seﬁeral Strike) were wrong, like wrong, wrong,' s



el

: wrong They couldn't possibly: have been right And
L you: know, ‘even if the Curriculum - it-had been the ;
~ other way, that they were supporting ‘the people that
. Were out on. strike at that time, it can be avoided or-
. it '‘can"be turned around- by the teacher himself or .

, »gherself to the ‘point that.it: reflects the; other S
“_attitude._ ‘And children at that ‘age are. Very. ... eaSily':.
. influenced. And -you're, for one thing, constantly )
" being bombarded by the media, from the’ right '
'_'well then its, its pretty easy to accept that (2-1- 8)

fDon remempered teachers controling students by not

Hf;falloWing é&&ttéal'thinking to ‘be” expressed or not allowing

‘5f'the déyelopment of one s own opinion.l He dldn t remember

'*'anyone disagreeing w1th teachers. Students were there to

_learn what was taught and accept what was said by teachersf.f

'u¥2)b Later, Don focused on what he was taught in school
',”Initially, he dld not remember anything of his soc1al

_,studies d&asses. However, as’ we talked things began to S

','come back to him..-::l | 'v'ijﬁh K

Don explained that he believed the school system had a~dtﬁ

s w;capitalist bias and was organized to teach this bias to

, students. Students were directed to think like Company
<

f;;managers,‘accepting the pro-bu51ness interpretation of

'fevents. They were. told to succeed by striving to be

Y

' management,':-.~ _:_.’ :s;w,' _"_1» ,v""'

Al

-’My impression from school is. that once you graduate,l,t
the prime' objective is to.be management;. everybody's

~anti-labour attitude, ‘and when ‘a’ teacher says it too .

'1'got to be management., That's how you succeed. - You may'

'i-“have to be a worker for a‘ while, and that's too bad.
But management is. going to be your heaven on earth
(2-2 16) . . R

' Students were also told what their politicai views should

‘3be; At the same time, they Were bombarded With anti-worker‘



) - S Q,‘v',‘."'.‘u
‘jalso devold of content to do w1th-workers' problems,(»_vgg*-.

LA ‘e

"contrlbutlons to soc1ety, and accompllshments; He stated

N

'7fthat even though "the bulk of people are g01ng to be ‘the**

o

0

sfastudents are g01ng to be workers..._thelr role 1n socLety 1s

.',ignot explalned." (2- 2—&6)

%,

' Courses were also very blased 1n how they‘treated

‘flabour. Don gave thls explanathn of how, as a student

f_fthey were taught about the- Industrlal Revolutlon.‘f/
L '
. -since 'sliced bread was 1nvented in my time. But you

1y

We were taught in school that that was the best thlng”

know, it wds a real success story. There was none. of ,,"”

 the ills that went with it explained. It.was just
~_‘basically the same attitude that this government has,
- that anything that sompanies are involved in, it's

good. -If they make money, it's good; but, workers e
rights are of no relevance. And I can recall that klnd

‘of thing, for want of a better term, being exploited..

 That was the in thing, that was a good thing to have .

education system 'This meant at*we,,ln Alberta}hstudled :

“happen ‘and ‘it kind of dawned on me many,'many years
‘later that, Christ, you know, this, -all this Industrial

Revolutlon, there had to be some people hurt by it.:

~ But never, ever: was that ever dlscussed. You talk .
.about the new: technology now: and we‘re going through
“the same thlng where the workers” aré being affected: ,
Companies are. profiting by it. The workers are hurt -

" the company has profit, but you know really, it's not

~_for the good of the country. - It's all in the name of _”
profit ‘and that's really the ‘long and short of it. But

I don't think that ‘there' s enough of that being
explained (2-2 15) ' , _

'Don explalned that the unlted States 1nfluenced our

)

the same thlngs as they dld 1n the Unlted States. He

~

©iga
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%

a ﬂStates came to v1Sit them. He commented about hav1ng to -

4l1earn a lot of American hlstory'ﬂ""v:

e i22}5'>

~remembered‘discovering thls when relatives from the United

3

. /

the U.S, ...I remember ... Vvaguely being a little
,Hresentful of hav1ng to know American history (2 1 - 13)

*v ThlS American influence on course content was

"particularly applicable to soCial studies courses.i Don T'
“3{"jexpla1ned that there-was an’ empha51s on learning about the S
fw'iunited states and that there wasn't much taught about

Z'Canada.r-.fﬂt7'

'.There was so much emphasis put on: knowing the States‘f
and being able .to name all the’ states, knowing where

' they were on -the map within the country; that really,:.7wfi

';guess to. a large\extent I got really turned ofﬁgby it
(2= 4-2) : _ E 1

The degree of American cqurse content translated into

',~1nfluences on students' perceptions of the United States.'”

»t Don 1nd1cated that as’ a result gf hlS educatlon, he dreamed

s of going "fo the United States,?*to] see what I learned ;_'

R o,
&

ﬂabout." (2 3- 7)

[

o Y ‘ ' ss probably that may ‘even
. be why I rebelled in{anqther way. I just. didn't give'a

ojmy 1essons. That wa% 8.

.fway of‘getting back at t

‘, Life After Schgoling._ Don s responsew

to an education .dl“
that he dld not like was to turn off to @3} H*»

:Like who gives a shit who ‘was the second President of-' o
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developed a. resentment towards some of the courses he was
taklng because of thelr content"(eg. Amerlcan hlstory)

| Don d1d not put much effort 1nto h&s work “He' falled
some courses 1n grade 11, then "lost 1nterest " f,He'

pOLntedly stated that Agpcompfeted grade 12, but dld not

recelve hls grade 12 dlploma because he dldn't get many of 3.;f'x

hlS grade 12 subﬁects.’ There was no questlon, 1n h1s mlnd

that he would flnlsh grade 12 however, he épew that he was;.'. |

not d01ng well and could have done better., - He con51dered

hlS achleyement as "lower than average." (2-1-11)‘ Thls lack

A

o of achlevement was due to a lack of rnterest in hls -l;p;fﬁa

Sl

: &
'schoollng, he "just dldn't glve a- Shlt any more." (2 l 11)

P

f°3f: Srnce the famlly farm would.gzt malntaln all nine’ grown

T chlldren in.Don's famlly, Don knew he had to look elseWhere

to earn a 1ive11hood He dldn't know 1f he wanted an"

e v
- ‘I 7"“

apprentlceshlp and had "some fear about what would happen on ﬁ”'

the job."'(z 1-3)"Therefore, he applled to enter an '_;:
automotlve mechanlcs courgp at the Southern Alberta

Instltute of Technology (SAIT) He v1e ed thls as a last

3 minute declsion made out of - desp ration to find a career.

-

However Don was not at all sure that he was golng to be

‘ s

accepted for”thls.programvand began to search for other job’»

alternatlves.‘ He was accepted 1nto a two-year course at =

sSAIT before anythlng else came up.. Consequently, hlS career.;

&ant*in that dlrection.’

B o o IR I

AT
Bt
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After one year at SAIT Don went to work in a;small %

garage. He was not registered as an apprentice, was paid 7%
¢ : co

poor wages, and baSically did janitorial work so. he quit »
after‘three mo&%:s He moved to a large city and wcrked ih

S ;'
a service stat o He worked there for three months and wasﬁ

) not registered a an apprentice byzthe owner in this place
| LY

\ .
either, so ‘he’ also qu1t this job. From there, Don went to a
E ¢’

e small town to work in’ a farm machinery dealership He also,

o »mechanic although he was apprenticing as an automotive \:id"f”

B _it.‘ Thus, he came to the job he presently had._f‘

did not become registered in his apprenticeship there for

three months. 75, j’,',_ :ys_,'f ff'h (“F¢°§;:'f _Q‘itf} f*'v

Don worked in the machinery dealership as a heavy duty

mechanic.a Eventually, his employer died and he found it -f\d

impOSSible to work for the employer s Wlfe and her brother

]

He quit and moved to work for the manufacturer of this

machinery in another 1arge city There, he became one of

e

the first applicants to certify the shop as alunion shOp. ;:'”

e L

Later, he became a job steward then a chief fob steward
Q.

and eventually Was elécted onto the local uni executiVe.‘ ‘

Finarqy, Don became involved in a submission to the unioni’-”

headquarters to have a full-time representative in the area

He applied for the position once it was.approved and got

:,‘F[»ﬁ,”1”°l e

~ "




spéﬁhlng ‘a lot of energy crammlng befor? exams, yet N 1

rememberlng very llttle after them. :Don asked ‘the-

fThe way the labour forces were contrdlled by the

}ijountles, the RCMP... it's:a God -awful®sham. . lee;ln. -
" 'it's too bad the- people don't know in this country what o
__happens here or‘what did ‘happen.  And I think that's =

" the kind of thing that our curriculum should be telllng
.. our 'students. . It wasn't just: a bunch of nice, -~
*ggettlngvalong folks, we got our problems and why else

~did they bring the RCMP out, but to keep the people

.i%down, '‘particularly when, they're putting a railroad
- across the country., But the bloody condltions these

‘people had to live in.and work in. "And the- promlses
that were made to.them by the CPR. And:they're. never

- ever- fulfilled. - The-hardships these famllles had to ;J”:

" .endure as a result of: broken homes (2 4 9) Laom

'Reflectlons on 5choollnq . There were ‘a number of

- reasons that Don con51dered 1mportant for hlS lack of

'1;*where the whole purpose of learnlng was to do well on a.,.

g?ﬁal exam.- He saw students in both the past and present fﬁ,

. rhetorlcal questlon, ﬂWhat was 1t being taught for’"'
(2=1- 14) He polnted out that much of whaﬁ)sgudents are

tested on has llttle relevance to thelr llves._' . .-‘u’f

Whether or: not it has anythlng to do w1th out51de llfe
" or whether or not the: student retains it beyond that, I
don"t think‘is of . any concern, necessarlly, to the
' teaching profession. It may be:to individual. teachers;

- but the education system doesn't promote that. It only -
' promotes what they can: translate or €ransfer out of .
theiryheads and put onto paper. :Some of it probably is -

"'retairfed and some of ‘it is probably being retained
,without the students even know1ng~thls (2 3-3).

~

1nterest in school L He questlonéd the system of educatlon .

< d

:7<Don now felt that the lengthy and- bftter conflict w1th |

1mportantly, the experlence,pf getting ‘an educatlon 1n a

-

’

"one of his teachers hurt hlS educatlon. However, even more ;‘



el g

"“Jrural area was. a major stumbling block for:him. He stated;gf?”
that students in the c1ties had many advantages OVer rural#ifﬁ

:'students. He considered hrs education 1n rural Alberta toffgf

- p

o have set him back v..jfﬁg;f“ﬁf,'jif.r\“.j e f”fff4a

‘w1th were suppressed"'(

S

9Vstudents to develop the

Vbideas and expyesgik

clasiAt the same time, ttn thought that the oroblems. of f

-gthe education system could

teachers. He stated that "1t isn't always the teachers'

"--fault " (2 1-11) At the same time, he said ﬂinythose;years;rt”{

7v.who the hell do you blame’" (2 l-ll) f&ﬁlu

Earlier, Don had commented on how teachers had expected
) students to listen to them and aCCept everything they had to

’lgvsay uncritically He explained how, generally,.our '

“education system was not designed ‘to produce thinking

'-people.{"They never learn ‘to think for themselves.ﬂ (2 2- Sh;ﬁs ﬂ?

: ‘ He' thought that "we re teachlng them to be robots.ﬁ (2 1- 10)

1

Reflepting back Don thought that the United States had

;fa tremendous influence on our- education system.~ He stated

,e-that he thought the American influence on our education was S
"'.j.due to the dependence of the Canadian economy on the

':'primarily AmeriJan, multi-national corporations., The United

| States was able to exert a political influence in Canada.,

t's perceived in Canada that the American companies
‘contrel or dominate the Canadian economy. ‘And I can:

g see that companies that have American headquarters are

;e

é) ~"‘Efeneration [he] went to school"fi"

)‘by teachers-éotallowlng '*%;‘

s -

. -y ' -

ot entirely be blamed on\e.l»:'””blzi

o o



~ have gone to unibefs”

[what was

| from affluent famllles wgnt on to hlgher educatlon

.of us could go t Y

 were "snobs.";(z-lfg)

"'1_2*'7

‘told what they can and .can not bld on. lee the _
' Vietnam war was a good example, where at the t1me I was-,
¢ working for Intérnational Harvester. 'The Canadian end
‘of International Harvester could not b1d On any .
- _contracts that were belng ‘subcontracted or sublét out
of other countries and, in essence, compete with thelr

'%'Q - American’ counterparts. And the other thing is, they »
- told the Canadian- subSLdlary that they could not export -

- vehicles to Cuba,. fo ‘example. That, to me, just
- indicates. that - or gupports. the theory that we are
"just a’ branch plant operatlon (2- 4 1) L a

) Don felt that school currlcula were 1nfluenced by thls

,1dépendence; For example,-our text books-were fromvthe.

©

Unlted States._ Don commented

v,They reflected a totally Amerlcan perspectlve of o
. education.” I don't know. that I can_ be spe01f1c on what
‘leaves this impression with ‘me, just that: in general
it's. from an Amerlcan point of view that 1nstructlon is

iglven (2-4-1). . :

‘Don thought that the educatLon system sorted and -

hfselected students for varlous job categorles ' Students who

"had negatzﬁe attltudes, elther through belng crltlcal of ~f

elng presented or rebelllng in other ways, were
{

the students who were . streamed 1nto worklng class jobs suchu'

Mo

. as manual labour. Those tfﬁt did well that dldn't res1st

3
: the syétem, that agreed w1th the teachers, aﬂd that were'

o

Reflectlng back

, n thought he would have llked to .

y into.: somethlng llke labour law.

'However, he stated' hat "it was never, ever thought ‘that any

o

// A

ﬁ‘least by his f 1lv that the few that went to unlver51ty

D

A0

’ PN

nlver51ty " (2 1- 9) It was: percelved at. -



L Macdonald are not recognlzed._ Favourable labour .

i "1,2'3 o

' ' Don v1ewed educatlon todayvas dolng much the sameibf
.thlng He thought that *he government’s de51re would be for

only the top students .o go on to un1vers1ty These were
l;sent there because theyawould become’the corporate,managers
:and future leaders of the country o )

| - Don thought that there have been mlnlmal changeslln our.
-fschool system 1n the dlrection that he would llke to see 1t
‘ffgo. He thought that ‘one healthy change was allow;ng and

'(

‘ﬁeven encouraglng students to dlsagree w1th the teacher and
;‘w1th the v1ewp01nt of the subject matter Howeverl he
.belleved that the study of organlzed labour and workers'
achlevements are not 1n the school currlcula today.lgHe;."

”thought that worklng class leaders, such as Donald?*

\

illeglslatlon and how it was.obtalned is not studled *Ah"
1mportant example lsxthe r1ght to organlze.3 Nothlng is
,*mentloned about thls right 1n the textbooks and no credlt 1s
"glven to organlzed labour and thelr leaders for its

fachlevement in law. Don also thought that the study of

'lylabour hlstory and how labour is treated in other countrles

vwoﬁl; allow workers to know their own hlstory and p0551b1y j'"

-thelr destlny. ThlS knowledge may also help workers t

solve some of the problems they face in life.';»r

, Instead Don suggested that people turn inwardsy ]

:‘themselves, and blame the v1ctim when they encounter"'

L problems. ‘He stated that he has observed members of hls own

--



s ,: .1»?.29- ‘

'vunlon who blame themselves 1f they can't get.a job or 1f y%:,él
ythey become unemployed They look at themselves as.. o

H~lfa11ures, p0551bly because they didn't work hard enough.i,heif-°%,
~added these comments about students looklng for thelr flrst y
Jops: B |

It disn't- necessarlly those that have been worklng that
.are blamlng themselves for being unemployed ‘What. does
it do to students that can't get an initial ]Ob and get

' some kind of experience? ...I would imagine there's a
‘lot of self-blame there, too. Isdon't understand why
there wouldn't be. They're from the same sociejy and

. it's got t6 be something that's been taught to them .

" that makes them feel thlS way (2-2- 5) ve_‘ <f_f-¥ .
3 . o
- Don dlscussed other changes necessary to 1mprove the

f

~

schoollng of students He saw the: development of a new
soc1al studles currlculum as belng a prlorlty fgr prov1d1ng ,*é'
ﬂ a new. dlrectlon to educatlon. He thought it 1mportant to i?'

;de51gn a currlculum and accompanylng textbooks for the whole

S

‘of Canada.; Don thought that such currlculum de51gn would i
‘ghave very 1mportant 1mpllcatlons because it could unlfy
Canada by hav1ng each part of Canada understand the other

'hand 1ts hlstory.' ThlS would glve Canadlans an. 1dent1ty of

our own and a prlde 1n our own. country

It could do nothlng but unlfy it .[our country] If
everyone knows what the cther- sectlon of ‘a country is

- doing, what their history is, then I can see that going
a long way ‘towards hav1ng some . 1dent1ty of our. own
(2-4-3). -

- Don thought Canadlans should be the ones to develop
. s : ’ Jr : u' o
.this,currlculum,because we know,and’understand the hlstory_v
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: of the working people of this country ‘ People like Pferre

Berton, who has already written some of this history,lcould
be calleduupon . a

He explained that thlS curriculum and materials for.

P

'iﬂteaching the courses should’sontain information on the role.

'2-?unions function and making sure-students understand:the.’“

y'ufpurpose and method of negotiations He stated thatf

“’ﬁfof workers and unions in soc1ety"~He suggested teaching how-

\

PR

.students, as. adults should be encouraged to become involved

Tln negotiations.v People would then understand that their

jbenefits are not a gift from a "benevolent emp oyeryﬂ Don'

oy they saw what happens at the bargaini%gttable Then they

-%may not v1ew the union as the "b%p‘guy "o

© felt that t‘hey would know what kind of employer they have if

i

-t

ff -4v rzn’th'bught people ShOﬁ&d be encouraged to work w1th

manage ent He explained that the adverse public1ty in thef'

0

_»medla and schools about other labour-management techniques,

“'such as the Japanese model destroys th S. Instead

T

confrontation is encouraged by thes

‘ifthis narrow v151on regarding labour relations.fgf}f -_#;

Don discussed the contributions that workers have made

| to the devalopment of liVing standards of peogle in this L

ﬂfcountry. He thought that these should also :be studied. The“

o forty hour WOrk week, two weeks annualwvacation, and wages

(x"that are comparable to those of workers in the United States?.

'f?are accompllshments of organized labour in Canada thad

o L
O .'i-.':"..'

'nstitutions because of:",j"



'Qistudents shoﬁld Yt

:flrst place.'g

Lo

’. .

of labOur leadeqsﬁln obtalnlng these for workers should be‘

3 o . . &

- studled He noted° ‘ [;._;. ,i'~i“ :fl'

szhere are some very noted inc1dents in the hlstor{ o

- labour that I think could very ea511y be accomodated in -

the currjculum if the. people doing the curriculum’ were :
-t ‘inclined. It wouldn't take that much research
- (2 4~5) S S | .

' Don felt students should be made aware. of labour 1n

every facet of the soc1al studles program -He suggested

for example, that 1n the unlt on Afrlca one could study how L

”apartheld affects the workers of South Afrlca.

' Another 1mprovement in educat}on, Don explalned was

that an experlentlal mode Re used to teach An experlentlal'Vl
y"method of teachlng would 1nclhde u51ng more. audlov1suals,:_yvf
ﬁ'more speakers, and hav1ng more books on’ labour 1n the |

1'11brary ‘ Also, travel 1n Canada should be encouraged

¢

Don explalned the functionlng of..an experlential

g

‘ teachlng'mode 1n the classroom -He stated that groups
.:3shqpld critlcally analyze and dlscuss the experlence that |

) 'they went through There would be no. lecture and no

>

”1cramm1ng because the mater1a1 would have been learned 1n the;

T .
!

Don felt that the prospects for 1mplementatlon of an

1mproved currlculum whlch would portray labour*rn a ‘more:

«

g ‘p051t1ve manner were not good and that changes were not ‘
_vflmmlnent He stated that the Alberta Federatlon of Labour

:had attempted to get more. labour 1dent1f1catlon in the

A_“v

'aboutl, The lobbylng, strlkes and work'3-'
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L currlculum, to no avall,A He doubted that people like Pierreﬁ-fi"h"

Berton would@be used as a “base for any teachings" 1n the'v

at ~, :

wnear future becauge "he s very outspoken, he! s well-spoken,:e,'

”'m;ﬂand he does not necessarily sympathize w1tH the position thev

igovernmeqtphasztaken or corporations - that they've beenyhif'

necessar #good-for Canadaﬁ" (2-4-9) However, Don thought L

,way towards making school 1nterest1ng and reievant for

"lchildren. He. stated

'7\"1'At least there would be one- seed planted [with the '

. . teaching of content to do with 1abour} . There would be -
some food for thougﬁt and. maybe some" questions asked by
the students, . Because they would be. exposed to that
kind of thlng,_ I don't-think that necessarily means .

° - that you'd end up.with them-all sympathetic towards the
- labour union, but, at least, they'd be:given both -
g points of view or. at least another point of view
(2 2 17) : . .
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 Eonwilliams
I found [1t] more and more ‘of a struggle...to workvat B
'"it ...you needed to work at it once in a while...now . -
1'everyth1ng seems 1nterest1ng It dldn't seem that way'-
towards the end (3 l 2) ‘ |
- During the early summer of 1885, I began to searoh for
'a thlrd person to 1nterv1ew.~ I was looklng to flnd someone‘
‘who was a member of an Alberta Federatlon of Labour (AFL) |
’l;'afflllate and held a p051tlon on thelr 1oca1 unlon.=
"l_executlve.; My attentlon focused on ‘a local of the publlc‘
l?employees unlon._ | . ' -
A member of a school support staffcsuggested that he
would part1c1pate 1n my. research.' After conflrmlng that the
";president of hls unlon local was unavallable to partlclpate,gfy
" ahd that Ron met the quallflcatlons necessary for the thlrd
‘fperson that I was to 1nterv1ew, I agreed on hls_%ﬂ\ :
,part1c1patlon._ I gave Ron a letter formally requestlng hls

":;part1c1patlon.f I also gave h1m a copy of my Outllne of

'{‘Spec1f1c Research Questions (see Appendlx C) - We. set a date

.early in July, 1985 for our flrst conversatlon. The other ‘féﬁf

-

't_three conversatlons were held during that month

Each taped conversatlon Was approxxmately one hour in.
'length HoWever, %gﬁfpent some tlme before and after the
conversatlons and 5% other ooca51ons discussrng 1ssues‘%'

. related to the conversatlons recorded on tape.a On all four‘

'ﬁocca51ons, we met 1n the staffroom at the school in whlch he

e syt o ¥ “'&.‘h ) g o - ' e .," o l )
oL e f%u: i A T SN

“%g;.
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While i had met Ronvpreviously,‘it was a relationship
based upon separate andfdifferent work responsibilities.f"
'Neither of us.knewfiﬁch other very well.f Therefore, our

':;‘serles of conversa ions began 1n much the same manner as

AN

Co w1th the preVious two part1c1pants. In the beginning,_there

IR conversations %ncreased as they progressed

was. hes1tation and nervousness on the part of Ron over what

;iwas expected and what dlrection to go.in carrylng the “.'

¥

conversation forward j Ron also found the conversations very
tax1ng, at the start The tension quickly vanished and a "3vff 5

| ‘relaxed atmosphere rbplaped it. as the conversations took iy

R o

«place.” The mutual respect that - existed before the f

The discu551on 1n this series of conversations k

ideveloped 1n much the ‘tme manner as in the previous two

fj1nterv1ews, the issue emerged and were woven together in-a T

' V;i'deSign like a patchwork quilt. As with any conversation,

i \ . '
1:'the topical discussion was a natural progression based upon

-::the 1nterests of each of the participants in interpreting

"~ﬁand g1v1ng meaning to our educational experiences.u' B

T Late in the afternoon, early in July, 1985 I drove up f_'h'
:'hto the school in the small central Alberta town where Ronxﬁ
‘t-ilived ‘and worked for our first Conversation. He'was justyiﬁ.
.i.completing his day s work of summer cleaning As I set upif
.utmy tape recorder in the staffroom, he made some coffee and ;.;fj'
‘ f‘we talked a bit about educd!ion.},
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Soc1al studles never touched on daily llfe... not
~reality, not xeally ... It never taught you what a

normal worklng person s life- 1s lee and what you couldw~.h‘"

-_expect (3 1= 4)

L:'\/

Recalllnq His student Davs.z Ron'began.the'interView'bylvV

°

‘ descrlblng some of hls personal h1story and his schoollng

T

He was born 1n 1951 and completed grade twelve 1n 1969. He

';:was marrled W1th one pre school Chlld ' His parents were
'both teachers and he came from a mlddle-class, profe551onal'
'famlly _ Ron clarlfled thls by statlng that hlS famlly was-
_"upper-mlddle class." (3-1-11) However, he added that "as 'xg

- far as wealth I wasn't. -But compared to a. lot of people, I"'

2

suppose, ‘I was 1n a hlgher 1ncome Rracket " (3 1 ll)

' Ron outllned the schools he had attended mostly 1n

”vsmall towns in’ Alberta. " He explalned that hlS famlly moved

_'”because, as teachers, hlS parents sought jobs 1n dlfferent S

t,-_places. When hls father got a job w1th a prov1nc1al

i fs B

'fteachers' assoc1atlon, Ron went to a separate hlgh school in

'the c1ty Where: he completed hlS last two years of- schoollng. T

‘Ron” descrlbed hls attltude towards schoollng 'He e
a 0 B

- pointed out that he had been an honour student-untll‘grade

ten.” Then, school became‘just‘work;' It was unlnterestlng
and a struggle.- Ron "wasn't,able to focus prop\rly "

(3-1- 3) He "remember[ed] trying to study for some exams 1n_”

' ;_,hlgh school and 1t just ﬂldn't happen like it should of;. it.

‘was too much effort " (3-1- 3)
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Ron stated that he did not take grade eleven or twelué

soc1al studies because he was more interested 1n the .

“sc1ences. Later, he corrected himself and did remember

f‘ taking soc1al studies in grade eleven\ but couldn't remember{ﬂnb;

‘the course too well ~ He did remember his soc1a1 studies .
. classes being_mostly things to do with the functioning of
'government. For example, he - learned what the legislature

j,was like how many representatives there were, and what the

various bodies did He also remembered learning a little;-;"

- history : This history 1ncluded the study of the Greeks and .- E

>

":Romans, the explorers,.the pioneers, and confederation.

Ron thought that hlS soc1al studiesfcourses had severa1‘~

problems.‘ They did not teach about reality ’ He explained

't;‘ that he did not remember anything being taught about work
labour history, or. soc1ety in general These shortcomings in*
hlS schooling meant a lack of preparation for life, for what'

‘~"you were going to be dOing for the rest of your life which

e

-'-,was WOI'k. R - e o o

. Another problem with the soc1al studies was with the'_:

_study of current affairs or other historical issues. Ron

‘explained that they dld study what was taking place in the ’;[ :

bworld but there was no study of the background to the

fissues, why the event happened, or the context of them.” He"

agave an example of this point by describing how the WinnipegH

~‘General Strike was presented to: him as a student

- . .. L
. . * . : . . . . .. A?.v - \‘ : "_ i

! #
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gdealt more Wlth the 51tuatlon in the world

the teachlng methods of. hlS Soc1a1 20 teacher She followed

fthe text totally, ‘and she dldn t seem to have much

f{students in-a~very:b1ased manner. - He studled current
- affairs from the maga21ne Scholastlc News.. It w's.deec i

Aeby hlm as hav1ng "a very rlght-wlng perspective j

'not dealt with properly in schools.

lgtwelve offered‘fewer optlons, He felt thls lack of optlonsﬁlf.

e T

;The isssues weren't even@discussed. All that was
discussed was'.that the Mounties had'to. go in, and beat
people on the head and that was 1t (3-1- 6) '

~Ron felt that Soc1a1 30 whlch he d1d not take, may have

A further problen? Wlth school that §on mentloned was '
Pt . @ =

-

1nsp1ratlon,for teachlng.f She dldn't 1nvolve\ﬂextra o

'"'thlngs W (3-1- 5)

Ron encountered a flnal problem 1n hlS 5001al studles

-w1th the polltlcal perspegﬁgyevthat was used in teachlng

,about events,ﬂ He felt they were ﬁresented from a

“caprtallst" (3—4—10) p01nt of v1ew. An example was, when

. C'thlngs were explg;ned ‘in class, one smde of somethlng was ot

explalned and "You had no. 1dea of why the other people were l
in c0nfl1ct." (3 4 -19) & 'd”n.v» |
ﬁ?Ron gaVe an example of one resource ‘used to teach K

v ',

¥y

kgl

Ron felt schools often used out-of date maﬂerials. 'ﬂe ‘f%ff

TN

,pointed out an example of the tQthooks"and the currlcu%a < :;@::

shortcomlngs in that the use of drugs was not and st111 1s ~’{l;fﬁ

The c1ty school Ron went to for grades eleven and

¢




“'g-attend

'”hurtihim., He compared the opportunities in the c1ty public
: n

system w1th those avallable 1n the c1ty'§Fparate system he
"attended SRR e

“«

~One. oﬁ.thefthings that I was interested . in was music,

- and there was no band program in the Catholic system.
T herekWas no- drama (3 1-12) : : : _

:“;;igThe Roman Cathollc system: didn't Have the’ funding

’,

. ’Ron discﬁssed the importanCe of options by relating his.f7”'5
4 ~s «

:;experiences when he was . in grade ten.. He commented about
3 ' Va?b .

v:g the large, rural high school which offered a

f.icons1derable number of options to students "It was like f
pening a door and getting fresh air.' So you kﬂbw it just
n.kept your 1nte;est up more." (3-2 13) Ron also explained ff;
that ‘some schools 1n large towns,'such as the high school heu
attended for grade ten, had better programs than smaller .
centers.'ﬁThese better programs also made a difference in ?tf? :
‘how 1nterested some students were in school. ‘ e
'7; Ron completed his grade twelve in a smaller, city high“oa‘u
school This school did not have a vocational program, but,_~'

: t dld have a business education program. Ron felt that in..
'thls school there was 1ess streaming,of studen‘s than 'in ;ﬁi:
,.;Vlarger city high schoolé becigse students could not. be. sent‘ s
'.:1nto these programs. Iﬁ fact, HE did- not realize at’ the:Jlfgi [

",'time that students were being "funnelled" (3—2 20) at all.:l

RV
et Y
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At that period in time there was no clarity in goals.
There just . seemed to be so0 many diverse ways that I .. .

.. .could go and so many desires that I had as a youth j'
:acting<at once, plus a rather unsettling fapil
. situation .+, and then of course the turmodi of youth B

. in general in North America at .that time., It just made

it very difficult to- focus (3 3-4) . ' .

"_Life After SChooling. Ron went to univerSity in the
-fall of 1969, enrolling in a Bachelor of Sc1ence, pre-med
= program, He quit after two-years and "drifted" (3 1 1) for

ga-whilé., He worked for the city-in which he lived and later
4

*;worked as an automotive mechanic. Ron got-into drugs'for a S

while. He also involved himself in radical politics. Rbn's

.r

d'attlt“de that Studylng for exams was too much effort cagried S

~into- univer51ty._ He lost Sight of the goal of his'

.i_educationi: This lack of ViSion caused him to bomb out in
'{_fhis second year of univerSity, he suggested B - N 4
| Ron now works in a school as part of the support staff.
He is a member of the public employees union and the :
,secretary—treasurer of his local.f He is takihg univerSity d
courses part time to complete a Bachelor of Education
degree. . ' ., - \kv , f- |

'Ron explained.ghat he has ‘now matured He' ha!
‘rejected the way other people see him and has now accepted
-}himself for what he 1s.’ He now engoys work and feels |
5.successful at his present dsb .\ However, he feels that ‘he is _‘
,'notrfulfilling his-potentgal.. He is tired of menial work
A”:and seegsbecominghasteacher_as a way out of thlS‘Sltudglon,

Q.



IR

'f ;,'_Why should history just dwell on Ieaders° Why B
s ‘shouldn't it- ‘dwell on the common folk? It would make

-~ it ‘more- 1nterest1ng and there would be: a lot less. date:;mtvjﬁ

- memorization and whatnot ‘... And- the kids, I think
;‘would relate to it more (3~ 2 10)

: rReflectlons gn Schooling.: Ron now defines his ‘
‘:dissatisfactlon W1th the school system as hav1ng lost "s1ght*

"'of what educatlon 1s for." (3 1 2) He_"lpst 51ght of the

"}goal" (3 1 2) of education, wh1ch he considered to be a job e

1

"ﬂ;lmore money, and soc;al status.n Ron dOes not begrudge the

'7‘jghueducatwon system for the dlrectlon that his life took vHefﬁ

;}‘he took.

Te
e

v Well I don't have 1ofty expections and I don't have
any negatlve feelings about: the_wa? it was done. I -
‘really haven't ‘analyzed it to see what could have been e
~done and what could have been taugﬁ@ In.my situation,.;”
‘what do you deal w1th" (3 1-6). : A .

- . -

At the same time, Ron sees SQme major problems with the |

g

- school system that educated hlm.; He v1ews this system as a
..jcontributing factor to hlS directionless situation.ik-'b

dﬂﬁ“‘ined how an unsettling family situation and
L the youthaﬁgbellion of the time were other things that |

‘waffected him when he was goxng to school.f He added that
7other people at the time were also influenced by these :';Tf-

_:éi- -.things,_in addit1°n t° things like drg?s‘and politics. Ron S

~

A d

"""commented on h1s educatioﬁ} .f' "”~-fﬁld‘i“'" ;t*v

v But by the same token, maybe some’ of this
'.irresponsibility, ‘that you talk ‘about, is the . = .

' . rebelliousness and the lack of. interest by the time
-grade 12’ rolls .around, maybe some of it's’ a result of

,.£,.. not just because there is nothing on labour, but

'jhf explaihs this Wlth hlS comment on the social studies coursesf‘i"ﬂ

P

L S



'h“‘ /stated that 1t ;ook hlm Several years to adjust to llVlng in ‘54

. u\k

141 ‘ PN o

,;“because you are'streamlngApeopleyquu'are 1nva11dat1ng
-+ things [ie. not. teaching the .things 1 ortant to the S
'hstudent - not. teachlng reallty] (3= l _ - Lo
ﬁ;Ron felt durlng'yhe perlod of tran51tlon from hlgh
f:uschool to unlver51ty that there was 1nsuff1c1ent guldance_gd,":
h%;glven by schools and parents to students.- He staged that
'.both partles seemed to feel students no longer negded a y,”:
‘?strong guldlng hand once they reach the age of seventeen or
: e;ghteen ThlS was one of the most cruc1al tlmes for -
';vstudents 1n thelr llves to recelve guldance.. o o
| Another problem Ron had was adjustlng to llfe i? the.f_n
{ 01ty The 51ze of the unlver51ty,‘r1d1ng busesL and the g;.
h;congestlon all bothered him., "I juSt'got'sickfand"tlred;of'

, the whole rat race . belmg penned up 1n there "'(3 3 5)

* -3

‘Vgthe c1ty, he doesn't want to go back to llve there, and he

‘ncan now stand the c1ty because he llves 1n the country and }pfﬁ‘
has to only drlvealnto the c1ty from tlme to tlme : |
| Ron felt he was always motlvated to do somethlng w1th
,hls llfe For example, he was always 1nterested 1n y
ylearnlng However, he thought some klds just don't flt 1ntoyiﬂ
';the school system and sometlmes don't‘flt 1nto anythlng
h_lncludlng thelr homes or soc1ety Sometlmes these klds are‘,}h
i”‘motléated to develop themselves in ways that the school
"‘cannot help them such -as athletlcally, wlth vocatlonal

'.trainlng, or artlstlcally« In other cases, Ron felt some"

‘.klds sxmply lack "a blologlcal urge for motlvatlén:" (3 3 1)



-

43He felt these kids do not have an 1nnate drive to do goodvor [:?;
‘, to complete things._ ThlS lack of an 1nnate drive explains K
'iysome kid’s lack of achievemeﬂt ‘in school -On the other~“ E:y?;ﬁ

fhand some kxds naturally want to learn. Ron - explained thatb
‘ﬁjthese klds,~"love solv1ng problems. They just want to slt

;and to satlsfy the job :fl complete the job that they are

: _d01ng ONES 4-8) f“.. O T IR

Ron developed a thorough critique'of the organized

schoollng system.g__ I-Ie went back
. 3 .

."_Canadian school system in outlining his v1ew of ‘our- tm

o3 e:origins of the

"~COntemporary school system He stated that a major purpose 'g«t
" of the school system was crowd control One could‘
o , look at- Ryerson e in Ontario,,when he was dealing
N with so many different people, vying for the power S
L Spotiay ~the purpose -and. the rationale ... behind the

- education; 1nst1tutiona11zation of -it, was' to channel
. people into a specific: way of thinking, to ma&e them "
e céept the. Canadian way of 1life and- not - become v
3 fﬂREPublican, for one thlng (3-4 18). S g
. R 4',.' T
“fRon explained that those organi21ng the school system

N )

'f,:wanted to indocrlnate people "to ‘go 1n a. speq&%ic direction -

‘“f‘in order to flt 1nto soc1ety"'(3 -1~ 8) so that they would not

Mt'lbecause people would pe educated to go”with the flow...Hej{ %ET?

) challenge the system._ Thus, soc1ety wo' &perpetuate 1tself

texplained Why people were being controlled by the well to-doigiz

.to think in a de51qnated manner.m'

- If you buck 1f you go with labour, !f you go w1thc,*.”,
N '”Frebelliousness, or radicalism,  you're bucking. the 5 PR
~m - system. And if you don't buck the system, then . thefel °hf

;;f.»'no anarchy, there s no. disruption (3 1 8 9) ' s

{ W T - ST e R Je
. : .o . o L A - - : . R O - R
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s’ educatlonal experlences.- He felt students who do.v"

TN

hand upper class students who had these doors open to them S

R

‘1'would be prepared for better jobs, management type

“.-

F{' occupatlons. Ron explalned.p,

L [,That brlngs forth one’thlng that I remember from the

C oo courses [univers1ty ‘courses presently being taken by

LT ;Ron] ‘and that i& that thé reason lower class afen't
‘given these options is because they are being funneled

into a tedious type of existence where they have to

... 7. in dreéative positions where they are supposed to be .

e "~ s(pause)- advanciﬁg new. 1deas and new: (pause):..new
.. concepts". So-they are given :this form of training
whlch allows: tﬁ%m to do that... It makes sense to e
(3310) R f

Ron ouylﬁned now students are sorted and selected for
. varlous job qategorles. He llsted several factors as“q"
< 'vo’ﬁ . N

1mportant 1n thls process whlch he called "?treaming " t-"

':’hese factors 1nc1uded how well students perform':h'

3

;;-’u'ff on te%tg} teacher blas, gender, and a famlly s wealth and’*~-

s
- lected for careers on the ba51s of wealth_and soc1al
- : S R e
-It occurs a lot of - ways~ such mlnimum ways, as you .o
[have in) your home-a’ quiet . env1ronment food, you-
: ~know, 80’ that - you're a healthy person and when -you do. -
. .. come to school you have :the abillty to- concentrate and'
 focus on-what's. happenlng YT o imagine it would .
affect your :family 11fe ‘and . how receptlve you are to

égclal status.f He p01nted out hbw stu\ents are sorted and
e

whatnot,,the marltlal problems, are greater and Co

. ;, M

'?5ﬁa1yzéd another3aspeCt:of controling and‘limitlng:ffl:

‘fnot have a varlety of optlons and programs avallable to them"'5¥

7;ere belng prepared for wonklng class jObS - On the other vﬁlziz

" .t endure this, whereas the upper class are in management,

fschool because in some of the lower: class dwelllngs and:h”,f



L therefore so is your [dis]inclination towards study, ./~.}’
towards soc1ety in general (3 "1 ll) . L
flfa? an elaborated on how family wealth and soc1a1 status affect

nf;ffifstudents. He explained that chlldren from wealthy famillee,f
RV SO
ffdw;liachieve better than those from working class families.. As a

._5_ ’ .

1?_§f;result frOm ah early age, children from working class
: 'famllies'are streamed'into vocational patterns.~ b

_v.f'The schgol sets up these expeqtations. hnybody could
- .be a doctor, a quyer and whatnot Statistically, it'
cvLo 0 been proven 1t's not, £rue -and*1 believe the . =
L7 statisties...  I've read the figures . on® the ‘number of
T "y:,]people trying to get: 1nto 1aw, medicine, engineering
- “For'medicine, there £ five “huridred- people applying,fl v
v*seventy-five ‘get in.... .The. statistics ‘have ‘been done -
_on .the people who have. gotten in, and’ they're' for the -
most part, a. larger percentage are, the sons. and -
daughters of. prgre551ona1 people. ‘S0 the. money IR
. dictates'who gets it and it's a‘fallacy. to: suggest to o
. .children that you have the: ‘same opportunities as. -
,;”f.everybody else: dﬁes. It'snnot an equal opportunity
%.v‘.jsystem (3-1 16).. A RN _ _

Q;fRon naised several other‘things-that affect the quallty ij

Q

firuffif;of education that students receive and that consequently 'ff

> ’ “"_streams them He staté& that smaller education systems and

i'_smaller schools prov;ded a poorer education. This poorer

'hquality of education was due to the availability of less

'money to them wh:ch meant a, smaller varlety of programs

xi:;:offered to students in a particular school yﬁj,?;ffﬁl}ghfﬁv’ﬁ:

B Also, fewer types of schools with unique programs would

'f;be available 1n a- smaller school system._ Ron explained that ff
:'fin Edmonton, for ékample, there were schools students could
go to that had aé stronger orientation on thgw |

' yTherefore, people who had a strong creative bent could have



°'this developed by attendlng such a school 'He pOihted'outi”'
o the llmited number of options offered in the school 1n which

: he now worked and thought that this hurt the students there

Ron moved on to analyze the 1mportance of optlons for

“Ty students. He explained that offering optlonS students were

'Qinterested in would be more stimulating,_enhance student
.

-]success 1n school and aIlow the student to do better 1nﬁ'
blife , He commented that..: :"kl
maybe the" only way you'might be more motivated 1s

- . because of -the o tions, which is a- big thing’ SRR
'-vsuppose, if you &ould see further along, if you could

.- dabble more, you know, in more interesting things, ~f,._}’“

rather. than following the: curriculum [t > wgademic o
path] ~. but I think. anybody -with ‘a. h1gH abi ity can

“cone: out by just. studying ‘the texts." Options can do a. -

lot for a. person, maybe it's proven too (3-1 14)
_ Ron concluded 1t was "the non-academics, the vocational
f,‘people, the people who Just can't cut the stuff [and]

,faren't interested" (3 3 11) who were most affected by the

- lavailablity of options. He stated that statistics also show_‘-

'upper class students have more options available to them.

“5»lThis greater ChOlCe, he thought was a result of hav1ng more“;‘

' {money available in thelr schools._?_d"' _ »
One final method whereby lower\giass students were
'prepared for menial labour-type occupations was discussed

S Ron felt that directing students towards partlcular stationsf'

f“ln life would be enhanced w1th the trend towards an 1ncrease.

-

'ﬂ[ln'rotezmemorization of'material 81nce students are weeded'l‘

S out‘adbording.to_abilities,lthose who accept thisytype;of,:glhf

TN
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§

learnlng and who can 1earn -in thls manner w111 succeed at

school Those who are cr1t1cal or rebelllous w111 fa;l and ﬁ”"-

w1ll be streamed 1nto worklng class Jobs.-

Ron dlscussed necessary changes in the school

7.

-currlcula. He began by talklng about necessary changes

\

based/upon what ls presently happenlng in our prov1nce and

country. He stated that the present generatlon is golng

through the "trauma of unemployment" (3 3 12) and the

schools have an obllgatlon to a551st students 1n coplng with'k»f

'_it;< Schools should teach guldance and other courses that
' "can teach them to choose a career properly. to have
se&ected avenues to escape 1f thelr cholces don't work' to

& %“* S

éh@ﬂ them what is: 1nvolved 1n a. career." (3 3 12)

Ron explalned what he meant by teachlng students thingsfn"

vlnvolved 1n a career._ He thought students should know,
lspec1f1ca11y, what a person does when he or she has that _.;”.

:thvjob. He. suggested us1ng fllms and books to show the
. . ~—
_day-to-day work of a person d01ng a partlcular joﬁ‘

"!ff additlon, Ron felt that thlngs like 1nterpreting collectlve gffJ

f; agreements, labour hlstory, the hlstory of unemployment andfnf~

13

development of soc1ety could be useful things for students ?}f
to study These would asslst students in their lives.; He‘y“y

,'explalned ‘ - i - A
"fIt certalnly makes sense to me; that a peréon should _
-understand, what' they're going. ‘into, in the ‘workforce.

[They should] be aware of the way that they're going to"wff

- be tdedted; and the way that- people have been treated .. .
lf‘ln tie past and why things are the way they are...~; .



' don't know what 1t would do- for the people coming out
-‘_of school.. It can ‘only enhance their lives... because_:
they wouldn't get walked on 80 readily (3 2 22)

Ron stressed students studying things like unlon

contracts.~ He fel@ these were things that people had fought;fdf

for and won over many years.- They were ba51c rlghts and 54':'\

-'v1tal for people s "normal human existence." (3—1—7)

Ron also felt there were things students should be:Tg
G _

‘learning 1n school that related to %ther aspects of thelr RN

iﬂ_fEducation and the dlrection this Wlll take our educaticn-fA

”3ach1evement 1n school»and in life.‘

"lives He suggested teaching students about the tran51tlon_-ﬁ~
;from childhood to adulthood and from school to work mov1ng f‘f»
]out ‘on your own, parenting Skllls, comparatlve religion, sex?ﬁ

pfand sexuality, nuclear warfare, and cooperative methons of"u
".~own1ng and running stores and factories. These topics, he;ﬂf.[‘

r_felt were all things that would enhance student'

Educational changes now being proposed by Albert

:-fwere‘discussed by Ron. He did not llke the elimination of

e

lthe "B options" from the junior high school course of o

g ustudies.. Ron thought these options were escape valves for,V

7fstudents., Since these options were often "an experlence in

"the outside world " (3 -1- 16) he thought many séudents were;

more 1nterested in them and could relate to them better than? o

A £

Aacademic subjects.. Consequently, he felt the government wasf”:

“gftaking away from students something that w;s valid

sOmething that might allow them to develop 1n an area in



.

e

Q which they were interested and tome

R "~

Qng that might
h ght this change would

Ju

otherWise keep them in séhosl., He t

have the 1mp11cation of putting these students "on the g“;*i‘

RN
unemployment lists" (3 3 12) once they finish school

memorization would have dire consequences for students from ;f-
lower income families!ggﬂe felt teaching students in this_f‘:f
: manner would prepare them to~do more tedious tasks '

Conversely, he thought soc1ety really needed people who havef

developed creative abilities because the increased use of

c- RS

technology would eliminate the tedious jobs.; The IOWer L

\

: 1ncome students would be the ones hurt most by schooling

that does not prepare them properly.

j-“‘ Ron suggested schools should use an experiential methodf»'
of teaching He suggested one should lock to the example(’f;h'

Chlna, where students work as part of their schooling, as anf}ﬂi

alternative system cf education.» Students would then know
all about work when they left schoot) He explained._ff;‘t

‘-?,If you had sort of a work-study program, involved in

‘the educational system ... it would be good, for them ;g”‘

(‘,

' 'because it would spur them on,-and show them that they
';didn't want to- do tedious- stuff, and keep them
- motivated.’ But for- others, they might'just discover
-fthat it's all right (3-2-3) J ’ :

' Students would also understand how to tackle problems._

s vas.;,

'?Q*Well for e, the problem solvdng technique of"

.- akd develop:your own. ‘theories when you run. into -an. g
. ob tacle, and- especially sinceaknowledge ‘has . become 80"
The idea was that rathgr than having access to

Ron explained that the trend in education towards rote gff

s experimental schooling.was more valid béecause you are .
“able to. fol%ow, ‘you: are . able. to solve: your own: problems o



"'ND ‘ W

" trend to me: cause you can only spell. out ‘so: many stuff;

S ,»gjfﬂyour attentlon s only-so. long -So-the trick was to - -
.ol learn how to; wh n you ran. 1nto a’ problem, and I thlnk

~that!s as far I understand it for engrneers and .

"~ ‘whatnot, that's the whole scheme." The ddea is to not

. have. everythlng in your head but, you know; - ‘have -
fjdevelbped formats, so 5hat when you come to a problem, .
“you are able to analyze ‘it -and solve- 1t'>know where to
.go. for the 1nformatlon (3 -4- 5 6) '

' ._‘f','fthlﬁ knowledge in your head,,y;‘ ad access to 1t where o
*/kﬁ . ever you had to go to get it ‘I®think. it was: a logical:

"' Ron felt schools do teach students to thlnk more about

the world 51tuataon and about thelr futures than they d1d
when he went to school He felt the schools have been
school He stated '

'f;I don't know whether 1t's qulck enough.. ‘How. can you
‘ever keep up you know? It's. always gotta be a.:catch up

- typé of" thlng.~ How. can‘:you antlcipate what's golng to'i'”

,bfhappen so that you can keep up9 (3 2 7)

'T,: Ron thought the dlrectlon the government 1s presently

B _ / .
golng with. educatlonal reform was backwards He thought the

I

government would llkely evaluate what they ve been d01ng at

some p01nt 1n the future and flnd that "they ve gotten even

"'fr"further behlnd.“ (3 4—6) ;g" ,ﬂ-gﬂfg 1ff>

Ron pornted out some of the problems encountered 1n_;”%x,

maklng changes 1n school currlcula and suggested that

solutions to schoollng problems be also Sought in Other f%?‘

v

places. He explained | f _vfpfgyf=7

. It's ‘hard to adapt because it's a blg wheellng :
~ ‘organization, ‘isn't it? And to get curriculum. oh the
- books takes quite a few years. So by the time. you're

ready to ‘deal with one problem,: it's gone; there's
~ another one there. "I suppose it's the teachers"
,-[problem], but by the ‘same token 1s it always supposed

‘o

= adaptlng to changes 1n soc1ety that need to be dealt w1th in L

N



L to fall...u[on] the school s head? What are the R
'7'parents supposed to do, you know’ €3 "3-12) - SR

4'_[f»He stated that another problem W1th implementing some

?dof the changes discussed was the government COntrols thé\

= , ,

'*}feducation SYStem.; He felt the government would never accept ».

s,g”of ultimateﬁ§ changing the government to implement a

7;these changes because they Were 1n direct opposition to what -

: 1they represented at this time.‘ He diSCUSsed the necessity .

L .curricula that would whole-heartedly con51der changes -

*fdiscussed. Ron concluded that a government more interested iﬁ;

inn people than money g?ne that is not interested in:

.jperpetuating 1nequa11 y, one that is more humanitarian is i““

/

‘~needed to implement these changes. This kind of a
'}N:government can only come to power, he stressed by raising
ﬂ'“people ) conSCiousness and getting politically involved.

'v;:;:u.'Well 1f you taught them to go labour,vto organize —.wef~

77 7 aren't taught that way - what would ‘happen if you wege -
‘taught that that was the. way ‘you ‘should go; that - you )

. -should have these rights’ think people would be wore
‘V~apt to do that. ' And a far ‘as 1ndoctrination, webi, to -
. me it's a form of i_doctrination the way we're

:;processed...w That ' the way a: 1ot of people feel
"“That's 11:at the schooi-system.does, not just by - L

: ~1ndoctri ation, but by - you're weeded out according

. _to your abilities. And if you taught: people to be :

_--_:‘_labour-oriented,.to organize, I would think there wOuld
~" . 'be more of them (3 1-9). : :

Ty
i



CHAPTER s - REFLE&TIONS ON ‘THE RESEARCH o /

Thls study was undertaken to explore the meanlng of the .
schOollng experience for workers today, how they v1ew those

'5exper;ences both then and now, and what relatlonshlp those grﬂf'

>

."jexperlences have to thelr llves today It arose out of a

";"predomlnant explanatlons that are glven by 1vory-tower

f* concern that many of the experlences students have in; school

TEo
RSN,

_fhave a dlfferent meanlng for them than most of the
a, B . . S .

R J‘ T 4;;':
;pedagogues, other educatlonal theor1st§ and educatlon

,l' AP

: off1c1als. This study was. dlrected towards uncoverlng the'J".
| o

hmeanlng of schoollng for those who had the experlence, and

i

"Vfurther to uncover the commonality that blnds these 51

B experiences together.i It 1s also hoped that a further-

i
i

"fachlevement wlll be the enllghtenment of partlplpants as. to
. . ‘A ' Y Dl “a -
'g.the deeper meanlng of thelr actlons.”‘?-

Thls research has another lellClt goal in the research é

_fmethodology and 1nterpretatlon choeen. Mu u of tue

"t_llterature on educatlon has a top down (theorlzlng 1nto -

: iihuman thoughts anw

'factlonp orlentatlon._ The approach used 1n thls research was je

l”'consc1ously chosen'to 1nform currlcular theorlzlng w1th the

‘?feellngs of $workers, who 3»5 former Ry e

‘istudents, experignced our educat;onal 1nst1tutlons., Thus,f"

5,as we see and come to understand ourselves and our

v_51tuat10ns, 1ndiv1duallly and collectlvely, we may also ;

_.'.,.

ara -



-':tstorles recorded 1n Chapter 4.j Itapresents a further

hfhﬂsoclal rules that make those a"

o ;between the partic1pants' educatxonal experiences and the'

ﬁsome perspectlve and understanding of their school

' ﬁ_experlences.; e

/ R

begln to see the path ahead for 1nforned actlon or prax1sh’

R

I‘

that w111 a&elw us. to change and 1mprove our educatlon.fof“Vf'u

O

N anterpretatlon of the meanlng of the llfe stories by

'1nterpret1ng them 1n relatlon to.what the llterature says .

- about schooIs (Chapter 2) and my observatlons of them

.d‘(chapter 1) In thls respect I w111“attempt/to go beneathhﬂf“

:w?'fthe surface of what has been wrlttenvabout educatzon to show RS

'3ﬂa deeper meanlng of part1c1pant's actlons by showing the

. l\

'»ons intelllgable to us. -

The commonallty of partnc'pant experlences is not

’_ﬁjgﬁfnded to pose as gen rallzatlon beyond the relatlonshlpp”"‘
e

By Lﬁr_of the part1c1pants in thls study GeneraliZatlon 15 also]h

‘_‘ AN

ydrelatlonshlps (1e the thlngs held 1n common) particularlye,ﬁg"

o “llterature but also between the participants' experienceséj "T
:annd my experlences.: The flndings of this study Will ’Tfkﬁ;lfsj

"fyestabllsh thelr 51gn1f1cance 1f they colncide with the

z

yfexperlences of others.; By this method other people.may gain

‘e’f-

Thls cha ter is devoted to a sense—maklng of the llfe fﬁ&ﬁﬂ



T

f¥r‘afi.'ﬁf‘ This chapter 1s organized around topics»- the meanings
e f*"':v a _

of the school experience - that emerged as therpart1c1pants.f“'

: related their life stories.; The 1nterpretation of these LR

stories 1s built around each of the topics or meaning
tab?,e}} structures commmon to the.part1c1pants.'771‘>'Tf‘;.;*zl;df-t

f.fheiLackfoffindividual»beveio'ment’and SChool'A&iena‘fbnv¥vi"

A strong message from eacn-of the three part1Cipants infh;

‘ ﬁhi'pstudy was that they had some experiences 1n SChool that;"'
_ly 1nfluenced them and their v1ews of schooling

These'experiences varied but what was common to all the

IR

part1c1pants was the fact that they became turned off or -

LR . L1y e

. -ag;ected themkin ways'that were very personal and painful'»fi
'i“?*ﬁ&%“ Conzglez p01nted out that schools teach students to
?}:f ;'f"rely not oﬁ themselves, but on external authority" (1982 o
kN .p /&47) and that\the reliance on external authority |
f;}"graduallywundermines the self—confidence and motivation.
v-*necessary toéﬁuségin 1nd1v1dua1 effort ", (1982, p 148) o
f«This 51tuation iéz@xemplified 1n the school experiences of‘l:;'y
,i_tdthe thr?e~pa§tlc1pants in this study Each orie lost the:‘njg
‘ ,mﬁ ' e

‘bfgmotivation to achieve at the level at which they had been

_achieving 1n earlier grades. Also AAnn and Ron clearly feltyy”

a: loss of self-confideneeﬁin high school.. Each part1c1pant

pointed to how the @eachers were'the authority to: which

TN . : T

”‘alienated from school while 1n hlgh school This allenation?fdf



i . . ~f

students had to listen and rely Thus} there was a lack of;7“f7'

ind1v1dual development as defined by each partioipant.:~ih

Ann found her education "stifling" because she was notdfﬁid;
allowed to develop her own thoughts and perspectives.;;Shefhfii‘
felt she had to think and act as she was told by teachers.jifﬁ}f
Ann fe&t a lack of 1ndividua1ity in the schools because theyfgéﬁ
did not make her eel impogtan or significant., This . w
B feeling was 1nstead often diminished,by teachefg\putting
down or not recognizing achievements of some students. An

example of this was Ann s teacher cutting Ann s pictuﬂf out ?a;r
i'f; of the display on the bulletin board, Ann s feeling ‘ fa.,¢;

'Ao

Slgnlflcant was also reduced or: miDlmized when her teacher ff:f
'\ kS .

commented about hoW'Ann had achieved higher than she, the

teacher, had expectedfon the I Q test.v In many cases she’ff‘?
-was': not able to get answers to her questionstbecause )
ﬁf teachers refused to. give them. She quit schooi because she
e wanted the freedom to be able to develop her own thoughts
and 1deas about the world e ‘f! e '” B
On the other hand Ann found that when she,left school ?[h

to work'ln a drugstore she could converse with Customers and;”;ﬁ

._V_other emplo_ees.» She found it enjoyable to have this :
t freedom to not only discuss what she wished with whom she

wished but to question and search for answersvatfwill.- Ann' :

concluded that she benifitted by quitting scho”

she was able to grow outside of school in the manner she

.*ﬁ_' de81red. ,ﬂ';f 'f;‘g{;ﬁgf.' o



Lo . . . . R I

Ann also questloned the COntent oF her educatlon ;Shef*f

;iremembered lIttle of her soc1al studles and felt "school was “

¢

a

'htllke a fantasy It just wasn't a real world " (1 2- 3) .Shehhl;
-dalso felt 1t dldn't glve her the informatlon she needed to e
’1functlon 1n the world It taught her about Brltaln and the ‘

5 Unlted States rather than Canada.. It also taught her about‘,g

flfgthe Black Plague instead of the Depre551on the wars, and '

'1mmigratlon 1nto Canaea (1 2 3) ']nlfl_f-

she noted other peop’e, partlcularly women she knew, L-Afi_

."nm4who had qut school and had totally messed up llves because

:they dld not have an educatlon that prepared them to take' i,

;thelr due place ln soc1ety R s ] u_m-
g In most of the cases, now, they re d01ng exactly what
’fthey did- thlrty ‘years ago.: ThHey're still married, ‘_,
~ .. still going to bingo: games, still relying on thelr y
_"husbands to think for ‘them, - and you know, 11v1ng in i
© . their llttle worlds and’ you can't really relate to them -
L (1=228) s

S : ,.37-”'v“ RN PR ,“gz
: Ann also noted these people dld not know anythlng about }ﬁgl

""pcurrent 1ssues Therefore, she concluded that educatlon was

'fg:51mply5maklng people 1nto "robots.” (l 4 8)

i

Don s. dlssatlsfactlon Wlth hls schoollng was a resultff

v

' ~of a manlpulatlve schoqling whlch dld not allow h1m to.;,vﬁ'ﬁ'
"develop or express hls own thoughts and 1deas He focusedf

'much of hlS attentlon on generally how the school but
hv}partlcularly some teachers dld not allow students to

‘

'express themselves and deVelop thelr own perspectlve on :

,-h‘@events_and,processes; Donxhad;to_learn what themteachers.glgs



.l‘”,ralsed the problem of the teacneg, with whom he had a | .

“Jﬁteachers

'-'theld by teachers which he felt was pro-management and ;.f}f

!The VleSuOf teachers

’{-attitud%’

fﬂtold him, students didn't critic1ze the opinionsfofptheffﬁ@

I~._ .

. ‘ PR .-'f a . R . "‘9’

.ﬂ-éf» Part of Don s problem, he suggests, with schooling was

3 ~'f,'

;-»

4'?,fteachers than others. )Upon further reflection, Don again--‘

ifpersonality confllct Don disagreed with this teacher s B

o'political perspective,and the perpective of labour generally

- anti-union.‘=fp f{_ﬁ..[v-“h-:’,_ﬁ. f"? 7f~-’ ﬂ;{{il~”

I resented being told what my political feelings were S

*ﬂ;; a personality confllct w1th one particular teacher In_'f;u"'

L ;l-addition, he indicated that he could learn better from some_::

.

" going to be, or if everyone's going to be: mangement...ﬂﬂ

~And the- continual thing about the anti-union sentiment
was always there (2= 1 3) .

,u_ ‘ R

1nc1uded attacks on workers and the

Y people. Don explalned thls and the

7

T P _'.-‘
N o

,he/developed from this teaching

o *t was . almostvas 1f 1t was ‘a crime that some—one should
‘have to work for a llVing, like get: their hands dirty
.or wear cover-alls.... And I guess I m'a little bltter
about 1t (2 1- 5 6) . e

Finaily, Don'felt the education he received put too

{jmuch empha51s on learning about the Unlted States. He _
7-stated that the texts were made 1n the United States and
ftherefore expreSsed an American point of view (2~4 1),.5 ei*
'became'“resentful" of having to learn American history .

'1*(2 1~13}; and "turgEd off" beCause there was too much

oy

iﬂ‘emphasis:on 1earning about the United States (2 4 2) At _ﬁf



S (2=3- 7 *"
‘f.[( 7. B D

Don felt manlpulated by the SChOOI'*fHeTfelﬁ'éﬁiaCk4qfhﬁ.i‘

S

.frelevance 1n hls educatlon. jf_»@‘t.,' : ', ng'

Vf the same tlme, hls educatlon developed 1n h1m a des1re tp 90

o

‘: and see what he was learnlng about (1e. the Unlted States)

v

e

7_'Whether or not 1t [what is- taught and what student'

are examined on] has ‘anything to do’ ‘with‘outside llfe,'

vjor whether or_not the student retains. it: beyond ‘that, T
. don't think. of-any concern, necessarlly, to‘the o
_teachlng profe551on (2- 3-3) ' o R

tffThe strlct controls allenated hlm from school to the p01nt

K

;where he dld not put much effort 1nto hls last couple years

(2 -1~ 11)

udurlng this cruc1al, tran51tlon perlod 1n thelr 11v s.”

,“:(3 3 16)

(AR

the other two part1c1pants when he stated "he 1ost slght of
'-fthe goal" (3 l 2) of hlS educatlon - a. job money, and f .

-fstatus; Therefore, he dld not b ame the educatlon systgm '

'1ffevaluated hls educatlon by questlonlng whether 1t could have

7

V

’Lyou deal w1th°" (3 1- 6) o8 “f .'j‘. “fsg»ﬁif

Ron,expressed a des1re to have been glven more

-

dlrection by the school He explalned the schoolsrneed to,ffv;'

EY

'control students #ore in high school because they have not

"grown up yet Therefore, they need a strong, guldlng hand

I“flST:f"d;“

.?5f}_of schoollng | He just "dldn't glve a sh1t any more;ﬂ tj__'""'"

. - . - . . - . .
Ron expressed a dlfferent perspectlve on schoollng from -L

:,for hlS 1ack of effort and achlevement 1n hlgh school -lHe! '"V

"szdone much more for hlm. He asked "In my‘51tuatlon what do:r[f

VU



f, Ron cr1t1c1zed the school system from another

: “ff"perspective. He felt schools control students* thoughts 7ﬁff'

d?motivatxon,iand achieveme_t.‘ This caused students to turn
ioff to what was taught and not achieve as well | _
O Ron explained that a biased perspective was used 1n hisv
fnsoc1al studies A "capitalistﬁupolitacal perspective was
© used 1n teaching Students only got oneksxde of the story
“:;1(3-%r19) which meant that you are,"invalidating things" f”"tli‘

~

f‘cau51ng "1rrespon51bility, _"rebeilio'sness,"‘and a "lack of

:vinterest n,73 1~8) He aléb stated;that relevance was f y
slacking in h%s sogial studles, particularly anything to do

“W1th workers._afT”'

LY .,~,.

: TSoc1al studies neﬁer\gpuched'on daily life..y. not ‘

Coreality, hot rdally.... *it'néver taught you what a.

* . .normal- working person fﬁlife is like and what you could
“expect (3 1-?) v : .

S The~study ﬁartioipants dld npt see their schooling as
7ufj3ypart of their-world.lp the sen?e that they were made to feel
'a part of what was.pappening They did not feel that they '

U could take some‘pride and ownership in\the schooling

‘i:project.' Instead they Viewed schooling as part,of another Vtﬁ?
a;;world ‘an 1nhuman, allen wo;ld., It was something to be i{ﬁ.;h;%
*;ashunned and despised o i i e
| A further aspect of ind1v1dua11ty that segmed to be

'out51d ‘f student control was the subject matter studied

| Jh[fand th terpretation that was given._ The material studied
4:at timesqiid not seem to be 1mportant or relevant to the

z‘ Lol . .
.
N

A



T3I§9afg-3:‘

=

Part1c1pants The lack of 1mportance 1n the content of

iétudles was- ev1denced in ‘that none of them readlly f.safk

"” htred what they studled 1n 1t. Ron even: forgot that he'Q‘”w

' took Soc1a1 Studles 20.,‘

" A
f . .

One can see the patterns of allenatlon emerglng from
the dlscusslon of the currlcula, materuﬂh@ and methods of
1u-;: teachlng used when these people went to school One can BN

- also see the attempt to have students rely on "external

authorlty" (Gonzalez, 1982 p 147) and ln d01ng so

W1llers states that teachlng relnforces sex ,Jvh

Q:; stereotyplng and job segregatlon 1n the workplace (1984

p 12) 5 However,_thls research does not show the programatlcef*‘

attackﬁon the 1nd1v1dua11ty of students based upon gender
that is often a characterlstlc of our schools._ Thls attack
| seems to be another method whereby the school undermlned
studént self-confldence and motivatl C-

Ann gave the example of a lack of belng recognlzed whenf

she gave the answer at the end of the class period which shei§»i

, was determlned to volce.. The teacher recognlzed the answer L

rn terms of the 1nab111ty of anotherﬂmale student not g1v1ng? O

”lit: Ann felt thls was typlcal of how teachers dealt w1th .



B -@5ﬂShe saw female students being encouraged

ﬁﬁreceptive to the fellow's ideas. _”

"fthe fellows in the class, and how teachers were more

,gvgt

_ Ann felt that gender stereotyping also can exist in

':-’terms of the direction that students are

*fnbut if they wanted to: pursue a careerL,

,_these occupations.v.V *.:r“7°f 5”‘"1 ;*

' Ann felt a lacﬁ of subtleness in th

'l’?l,She explained that home economics was a
'“3women.~ Many things were taught with the
'{these things were what women were to do

'vout of school get married have chihdre

hyhher husband "’(1-1 3) She concluded tha

j fact what many Of her school mates had f

Ann s case seems to strongly state

a;of her selfgconfidence due to the influe%

given for careers [',*~

to be homemakers,

it was limited to
l

) things such as teaching and nurSing The school supported R

“j‘;fthe soc1Tty in haVing expectations that women would go intot5};f

| Tﬁg iﬁ,itf:f”
ese encouragements

standard course for
understanding that

ﬁn llfe.u(eX“ "get

t this course was in
ollowed (1 2 8)
that she lost some

ces of what was

“';taught in the school These influences

¥

B -~

'f’indicated by Willis.

v . - e R p
The participants found the control

R

aided the process of

L alienating her from school to the pOinthhere she eventually .
- : N
-,quit.f It also would seem to indicate that while she has pg;

"fbeen able‘%o escape the housewife syndrom,:she has still

- . been relegated to a working class job in somewhat the manner R

: _"v’ ‘ [
of their o

"indQViduality by the schools a major problem. Curricula,, ;f B

h, and look after jf;"




o nvn-teachlng materlals, teacher 'S pollglgal%ée?spegéavesﬁgahd‘-jv-ﬁw

ey
NS

| .,teachlng methodologles\were used to contxOf‘%gudints-gﬂThe vé??;
Ae ,‘( Py - ‘rg; \ .'_R.f . C.:
ifreedom to be able to questlon, deV91°P' and aearﬁ-a%{ S

]

'ifféylf;de51red dld not ex1st in the schools.x Thls character of

‘.g\:,.

@educatlon seems to be s1m11ar to the factory system t;:;yif“_;y,

,;descrlbed by Bowl%s and Glntls (1976 3‘ 199)

s . (4

Rtk _Stratifica.;ibh ‘s [A~1 i'.‘ena’tioh-:_f: et

-w':.'.' e

'Dlverse perspectlves exist on the relatlonshlp betweenvyzyt
o schoollng, and self-confldence and motrvatlon as ev1denced :
1n the careers that students enter after SChool.anowles and jf
Glntls (1976)~make the clalm that the educatlon system N |

'ubmechanlstlcally reproduces a. stratlfled society hls v1ew
. u) ”

seems to mlnlmlze the role of the 1nd1v1dual 1n medlatlng

' . (-
. SaL i

between thelr own asplrations and the asplratlons of

parents, frlends,‘school and soc1ety _ L _
Beck and Mula (1981) llst several factors that affect ]E?;
.students 1n terms of whether they stay 1n or drop out of L
school ' Large urban or small rural school dlstrlcts, -
belonglng to rac1al mlnorltles, and lower family _:
: soc1o-econom1c levels all 1ncreased student chances\orlbelng
.f\i a’ Qrop out What Beck and Muia don't lS these factors at;'.'-b

work though these ccnclusions are supported by thls

.f?

.;y;

' research 'fQ _ft:{_tl":"j‘.” d\"fbg'}i'_f,fyn jf:\\;\ fﬁ
Gonzalez (1982) argues that schools relnforce the

N ':*socletal limltations plaCed upon students by thelr f [



e

soc10—economic background

o one can anticipate that one

find their place in soCiety

'hftlx.."fl,fikﬁflsz{!;f

If one s parents are workers,

Wlll Jlso be a. worker.. This

. .ffld

e

Tview indicates the much more realistic View of how students_;iff

It seems to generally be

qPrrect as far as the experiences of three partiCipants

described in this study

Both Donvand Ron attended schools in rural ﬁ,'

jurisdictions.f Each raised

the problem of poorer schoolingfgff

opportunities in smaller schools that they had attendeg

Don felt YerY strongly about suffering frOm an education 5“"““

that had split classes, rotating curricula which forced him[iiﬁf

tp take grade eleven sub]ects in grade ten, teachers that

2;3 »weg? close to retirement and a counselling program that

5

meant his teacher With whom

cbunsellor.- There was also

w.

destiny Don fel& career counselling, for example, may not
have direfxed him: into another career, but that he may have'_giﬁ
fﬁgotten hiqher marks (2—2 10) B R '

’ e .
’ -‘.

The uncertainty over career direction was also a A$ S

»

s

he had a conflict was also hlS.

little career counselling

fThese situations set him back he suggests, by making it

problem for Rbn.‘ He also felt a; lack of career guidance

resulted in lOBlng sight Qf

his career goal. However, Ron 5fr'”

also felt that there was not enough life~direction in

general from school. Some was\a result of being in a fiﬂ

smaller urban h%ﬂh school

more difficult for him:becauSe he became uncertain of his o

'_He felt— that his high school did



'tl’not offer many of the options that would have malntained

S ) S
P 4 .

D

TN

E

';‘/*}:-:’ :

v
o

student interest Such‘things as hls 1nab;llty to take:ff’

1 .

'“5;;f mu51c and drama, he felt hurt hlm in hlgh school

For some students, the tran51tion“from rural to urban

11v1ng may beﬂproblematic: I ﬁound this w1th my education,.- L

' 5- mov1ng 1nto the city 1n grade nlne. -Eree time had a .
LY _

different meanlng, work had meant chores, now - 1t meant ;;='-

worklng for a company,»fads such as halr cuts, clothlng
styl s, and jewellery were mpre 1mportant,;and peer pressure_l
1n regard to,smoklng,\druQs, gambllng,,datlng, and drinklng'

seemed much stronger,‘,

Ron also found the trans1tlon from rural to urban lifezf'ﬂg=

difficult - He moved into the c1ty after grade 10."'

| 001n01dentally, hls school marksabegan to fall He d1d not o

11ke many bhlngs about the c1ty and génerallzed his feellngs'Q,:

about the c1ty by referrlng to lt as aa"rat race.ﬂ (3 3 5)

Today, Ron enjoys v1s1t1ng the c1ty, but 1s not 1nterested

in llVlng 1n lt.- o o Ll

Beck and Mu1a (19810 pointed to a lower soc10 economlc

-r: S

status as’ affectlng the dropout rate 1n schools._ The-

o soc1o-€conomic status of the three part1c1pants 1n this

"tustudy seems”to have affected their schooling ‘ The attltudes'

© ofr the participants as they related their schoollng and

ffamlly s socio-economlc circumstances tells us much about .

'F:the dynamic relationship between th se aspects of student'

ldves. . fi,-fwé'

c,_.u B IR . RO E L
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E school

" Don de51red to farm, however, this was not an option then orl*ﬂ'

Ann s father worked as a superv1sor for CNR and her~r"’

‘q-.‘mother worked 1n a meat-packlng plant.’“Ann remembered not

hav1ng fashionable clothes and summer vacations away from‘*

. home as had some kids.: She was bothered by these things

and stated that had she these things, she may have stayed in.fx
Don grew up on. a farm.- He never questioned completing g

grade twelve. HoWever, there was a prevailing view, either .

';»-of Don's parents ar. the community, that to go 1nto fl

e un1vers1ty meant being a "snob " (2 l 9) Therefore,;‘.'”‘

univer51ty dld not seem to be an: option for Don at the time {ﬁfi

later because of the high start up costs..,f‘
| 2 The idea of un1verszty education dld however, touch a
raw nerve 1n some of the part1c1pants. I grew up w1th a

family-induced attltude of . the 1mportance of post-secondary

T education and 1mprov1ng one"s soc1al status., Concurrently, :

there was also iﬁgt:lled in me. an attitude of remembering

| one's roots and maintalning contact w1th humbleness.g ThiS"

A'_i whom he had a personality conflict. The teacher claimed

attitude struck resonance when Don recalled the teacher'w1th:,ﬁ

v

that he was the only educated person 1n the community
(226) o _ .
‘y Ron 8 parents were both teachers. Ron felt that'yith

his father getting a ]ob w1th a provincial teachers'

= assoc1ation, the family 5 status became "upper middle class" $'

[P
(e

-

o4



'(3 l ll) though monetarlly he felt th
O e
. the three part1c1pants, Ron s famlly was the most wealthy

"fand Ron attalned the hlghest degree of educatlon.ff:n’ﬁuggﬁ,?l

‘v?addltlon, Ron seemed to have the hlghest asplratlons for hls

o fschoollng, enterlng the pre-med program at unlver51ty and

tnow in the Bachelor of EduCatlon program.n; »ffdff”'y

i A second aspect df famlly soc1o-economlc status relates
(o)

165

SR 'ffprL'”?rv,v~
-Wasn't’the Case /*Of-

@

' “to how the school system treats people 1n relatlon to th1s e

l‘status All part1c1pants felt that there was a dlfference
'tfln the way students were treated based upon a famlly s ‘
'7;soc1o economlc status._ Ann was the only part1C1pant to '-"

”relate a feellng of overt dlscrlmlnatlon on thls ba51s,¢3f

- magalnst herself.. She 1nd1cated that she observed students

belng treated dlfferently by the teachers based upon |

; famlly = socmo-economlc status, wlth more recognltlon and

J

relnforcement for the better students. 'She gave an. example

.

-of the popularlty of one g1rl whose famlly was prominent 1n -f-'

-u.the c1ty because of the bu51ness they oWned. Tth example

)

B

e was contrasted w1th the klds who lived 1n the rlver valley,,

whose parents d1d not even own thelr homes. “The latter were
blamed for anythlng that went mlss1ng and Hhuled 1nto the 3
pr1nc1pa1 s office (l 1= 24) ' ' .

Student dropout rates vary Wlth the ethnlc background '

«

- accordlng'to Beck._ It would seem tha
, P
generallzed to include stratlflcation currlng based upon

-ethn1c1ty 5\é=can see the hlstorlcally dlscrlmlnatlng

'thls'51tuatlon=can be'



'=l;and the Scand1nav1ans encouraged into the West because they

ﬁpolicy of the Canadian government 1n regards to 1ﬁhigration;m
foor example,wChinese were brodght to work on the railways S
, o
.‘; were thodght to be good farmers._v_‘*gfgi';nieiﬁf'77e.; fa;;%:\'
: In school ‘hnn also found that ethnic1ty was 1mportantAuj‘\
_"She felt treated like a native Indian due to her dark » o
gfcomplex1on.‘ She also questioned what it would have beeng'f;-
";like for those 1mm1grants from countries which had a "Skl"

' (1 1= 17) at the end of their names. Indlrectly, she was

”3suggest1ng that the dlscrimination against East Europeans,ffi

e

"ipartlcularly recent 1mmigrants was worse than what she
fsuffered ';','__jdf}f i‘rf@;,_g; '
Ann found the discriminatlon against her difficult in

s
1another sense.- She did not have a strong ethnic identity

<

”l_Her parents had not taught her the Romanian language or »

hhcustoms. Thus, she could not relate to the Romanian culture
fto glve herself strength to support herself or to defend
N herself.g;;' | '"_ 'v” " “‘_'>" : |
It seems rather clear from the life histories of these ,'.‘
r“partiCipants that the factors affecting student achievement
'ifthat were 1isted by Beck and Muia (1981) at the beginning of
:fthls section played an important role in the education of “f
'?these participants. These facgprs affected the participants
i‘fin terms of the self-confidence, motivation, and academic

'.-,achievement by generally reinforcing the socio—economic



o167 T
wo e - : : R - - R R ,I~ 15._',‘ SR
'Vf]background of students as Gonzalez (1982) 1nd1cated happens R

1f1n schools.‘):"u":"" et | | : '

The prec15e consequences of thls type of an educatlon

f"«'were'.-‘d'J.fferent for each of these students., Generally, the‘

'_zthreeapart1c1pants found themselves d01ng worklng class ﬂﬁ-'ﬁ:'

'fl“jbﬁ rmTherefore, one can. conciu@e that the education each

:fh,.of the rndlviduals recelved a551sted 1n stratlfylng them._Vf:Zru
‘ L B DA o ';" o g ' e e
student re51stance to learnlng materlal that lacks R T

fi?relevance and to schoollng that does\Eéy allow them any

- M‘ L
'zfvlnput was a reallty for these part1c1pants. » he effect of

a .

'fthls res1stance needs to be analyzed from two perspectlves

5h;F1rst one can look at student reslstance to the schoollng

‘

'l?@process and what thls re51stance meant to them.- Second 1t };'

is* 1mportant to see the role that reskstance to schoollng

-f{plays w1th1n soc1ety.,"

A host of llterature bemoans the dlrectlonAof'theﬁ :
educatlonal enterprlse because of the manner 1nnwh1ch
students thlnk and act 1n school and upon leav1ng it ggmg-
(1980), for example, llsted truancy,tattacks on teachers,”;‘:
and drcp outs as some of these causes for concern: Thesel[.il"'

problems often become causes for counselllng programs, adult,‘,

llteracy programs, or changes in currlcula. What 1s not

",common in the literature 1s the view that these actlons are ?;’

"53§2res1stance to an alienatinq aﬁgérience, an 1nhuman and



“*A:fithe meaning of schooling for the partigdpants in this studyw

3

”1“3undemocrat1c eXperlence w1th1n an alienating 1nst1tution.uwf

fr,The acts of re51stance to theim schooling prov1ded some of

"-i Many forms and levels of resistance were used by the

~¥participanﬁs.- One method of resistance used by the

;,three partic1pants remembered little of

'r-..a v,

':;’?was to put the minimpm amount of effort into school work

‘ iresmstance can be seen in- Don's and Ron s effort in high

@nschool e

These forms of res1stance seem tokﬂe passive, howeverh]ffﬁi

dfother active forms also ex1sted Ann began to resxst by
1_do1ng things her own way, for example Qaking the short
'l;pajamas.' She also tried to fOrce the teacher to recognize

_;her. However, she continued to find the doors closed to

"her.h The teachers still controlled recognition and what was

’-;dealt w1th (ie. the curr; ula) She skipped classes and

| ”;finally concluded t'at 1eav1ng school and entering the worldffﬁﬁ

Don's resistﬁnce to his schooling was tempered due to

"'f<parental expectations that he would complete grade twelve.l;f]f“

‘.h{However, he resisted by developing an attitude whereby he EEAEY

‘f‘not remembering what they consideredrto be;ij_ff
;-tudies courses.g Another method of resistanceflf;ff

e required to pass or to reach a desired goal._ This form Of,;:;hﬁ

’"J?ffout51de of school offered her more in learning experiencesljtiVn

Az?{\'"didn t glve a shit any more-” (2*1 11, 2 2—12) This ;&}T&;i
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”-f?;class.“ According to Statistlcs Canada 1”-i:”°w

’ A;Q'Indlan reserves, members of the armed forcef

'k

"?eThms flgure 1ncludes people who are 15 years of age'or over,“

”‘ﬁbut*excludes the Yukon Territory and Northwestherritorlee,-i

e

‘hoverseas }f&Vy%

dfrhouseholds, and 1nmates of 1nst1tutlons.: The c1v1lian ffﬁi,t

'v‘ﬁ7;hffarmerse It excludes 6, 565 OQO people (p,‘351) of whom

fpabour force 1ncludes hlghly paid manggerlal WOrkers an

—-—,—’ ’ -

’-f‘[.;soo ooo were students (pE 227) |
The civillan 1abour force flgure does not lnclude ;fﬁﬂ;tf
~

'*dependents.u Therefore, the partlcapatlon rate of 61.?ﬁ3“~"“’

“ff;percent (p.:36§) of the Canadlan population 1n the ;o' 1jen;

'*fjtflabour force dges not preseht the reader w1th true




= §?¢Dosea resnarch quectlo.
-uhine concerning this issue apd will ochia

3bne néar futuro w¢th more aetails.




..”;jfor his/her self family, and immedfhte commun1ty7 ;H

worker”

.‘.‘.

. .:';3. ,»How did the school experience relate to the meaning of worh

‘ v:.‘

What effect has this relatlonshlp had? 5”‘ co ‘3.fﬁ.f  S R
'f'~How might thls relatlonsh;p be changed° o

How does the current Alberta Currlculum portray work°

What would be the outcome of this portrayal for working people’i“’ |

190



 q cOnversatwn.; 23
: DECem er: 15,

e ;.uf;”'aspect oFaut..cI don t know that L agree wath 1t because 1, th1nk
SOV U there were some«pebple ‘that did: fit 10 w1th the "rebels" eategqry j].
,‘L;uf:that did*nt progress beyond JUSt the: hlgh schoo}—}eVel of educatlon o
3 aj;For the most part I guess whyrl d‘d say that”uas bec use 1t was L

RIS Q Yes, I ve. seeneother pedple come out w1th thls k1nd of statement
Lk agd personally ‘1 -doh't- believe. lts absolutely correct but T thlnk
.7 there~is a fair element of . truth to it, . If.you're’ from a. worklng
. elass famllyl ts ‘going to be very dlfflcult for. you'to go' .on".and
";c]achleﬁﬁygreat thlngs in llfe, ‘in, terms: of establlshment, in terms L
o iLof begoming management or-in, terms of ~ ownrng a’business-and that”"' )
L kind. of . things " 1" think its very. difficult -and people that. have, "
o eimore” mqney, that .Come' fram wealthler famllles, kids know" how 'to. .,
'”ﬂg}operate”ﬁmﬁhln the system, they 're going’ to. be- the “ones . who ‘are:-
‘_17?2901ng to. "suck" hole! ‘or.are going to have- the: facllltles - Lthe
";;compu ers at -home) - that they can get into. technology and ‘go:‘on.
st ‘uni r51ty ‘and ‘T think its” ‘true that: 'when it comes to educatlon
.. 'theres an element of 'has it and 1s go1ng to keep 1t’ and 1f he
" doesn t 'have it* he s not g01ng to. i R

e S

Lo Aﬁf'I don t.know whetheT 1ts such a factor today but when I was oglng »
ISR - 'to hlgh school 1. know that. because of ‘the almost: poverty condltlons o
0 CthatUexisted at that time that. it was" onlygthose that. were.. falrly

- affluent. that. could afford the students going to-the gity. It S

. was.a long way to.go ‘and at that. time. Calgary dldn't have a Unrveraity'
8o Edmonton was: the only place and ‘that_took a: - lot. of plann1ng g

.o nad’a lot of . flnanolal arrangements for these: ‘students to” 'go_to [

RS unlvqr51ty so ‘maybe that's- ‘that -associatien: that'e-etlcklng in ,ffb

w0 - -my mind,- looking ‘and knowzng that it ‘was the affluent and those 5
_ﬂ:f(\ﬁ{v .+ ‘that were falrly well ‘to do. and even up on the'. aoc1al ladder that

o odid proceed -and that's where . I'm gettlng this. concept. And 1ts 1%*
i, i a‘stigma-that ohce ‘you're oh'-the bottom ‘of the. soc1efy that you . =
,ﬁjust don't: proceed beyond that " You stick with: it and.1 ‘saw: that
‘basically that those from' the ‘same - S0Ci0-economic group- ‘that I R
“ 7 'was from: --that we . dldh't go: to unlver51ty ' lt wae the ' \_‘__‘,,.
'*fLi;fthat was. really breaklng out of: the eyetemj PO v
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T

C

v1n reSpect to anyone-younger . than ‘them 901ng o1 to JanESItYu,

I know_lt wasethe same even WIth my. famlly You know,-snall.farmerSn:ﬂ
- and-'my" sister- had: the‘potential in terms_of bnalnSLto go- to unlver31ty.
Generally, she. had done well tbroughout ‘schopl, and my - parents RS
Just didn*t" have the money: to put’ up for her unlvesrlty, s0 she'.
“'didn't 'she took oneé - year 'business: coupse:. and became: a. seoretary
~and. that was “the dlrectlon she -had to limit herself -Now-'she's’ -
-.going to un1ver51ty. ‘She's. 901ng lnto eduoatlon but 1ts now when '
~-the: kids have grown up and:things ‘are ‘a little- e331ev for her

to get 1nto unlver51ty relatlve tb that tlme. o , R
Somethlng that Jusg,comes to m1nd though, you speaklng of your f,ﬂ_f '
31sper reminds me: My older brothers and sisters’ had to stay .
“home .after about grade 7 or’8 to, help my parents ra;se the famlly
and ta help on. the farm,. .And 1 guess probably there would have

" been ‘not. just a llttle resentment but - probably a lot- of resentment

Like it was. adequate that they went - to’ hlghschool ‘finished. hlghschogL
When they .had. ‘tostay home and raise the family. And: I know" there
“was a lot of resentment from. my older 31ster who,_was still at . Y
“home” helplng Taise 'young children, the younger mamers of . the amlly

j " after”nine, and those immediately younger than her, like ‘they' re.
still my: older brothers and- sisters but they were going out: and .

“working and. she was: ‘stuck at_home.“So she really got 1nto b1t /u

Y

oF a rut and resented it.

S e

.‘ .
ES

I ve seen that in a lot of Famllles, where the oldest k1d and
that's typical on the ‘farm as ‘far as I'm concerned when they -

Y get-old. enough.to look-after the- younger. ones, -are in charge of

[y

Q.

LA

B

them, "and have’ the total respon51b111ty for them -and I know:
~family was- that. way and the oldest’ klds because they feel.
cheated somehow really are reseftful - lots of time on-their.’ upbrining.
That raises a- questlon too. of when these people have ‘those respon51b1111
v1rtually of an adult, you know, how they view thelr;schoollngi :
~then.: You, know,‘they*se studying about .the kings and’ -queens ~of. .
. England and all this kind of stuff and here: they are on the other =~
~hand-go home andAthey ve’ got thegresponsabllltlas of" v1rtually
‘an adult.. You cao—see the.real ontradloatlon there;. , S

That s rlght You see all th1s affluence on one iéEthfahd Ehgh‘;,:fija

R
'..\ . f : y

I wanted to go ofi and t lk a8 llttle about the whole th1ng about
what schools are. teachzib students.w You knaw, we - talked a little

5’d9 about: the school cramming kind: of - thing - ‘cramming for exams ‘and "

stuff and it'raised a ‘quéstion in my mind that - you* ralsed the
questxon of - that: retention isn't, 1mportant at all. You cram for .-
- the exam. and after'the exam's over you can:forget’ it orf 'you can

. 'do what you ‘like w1th the 1nformat10n. Usually.lt is. forgottentj‘

- Wnat is- that whole process. ' What is it leading to in terms . of:
teach1ng7 I—jost wendered what_your 1m?resslqn of tbat_would ff
be. : " o



L to'the teachxng proFeSSIOn. It may. beeto 1nd1v1dual teﬁchere

. 7. but - the: education. system doesn't promote ‘that.. It only promotes

o owhat they: can ‘trasnlate. or- transfer out of- thelr heeds ‘and’ put

“ % onto.paper.: . Some-of it. probably is’ retalned and some of 1t is
“ifprobably belng retained: wtthout-the students even knowlng thls
- Ten ‘years' down -thé road :in 1ife omethlng w1ll trlgger a. toplc

~'if:‘has gone ‘that ‘way even ‘furthet:, ng
. of the ‘terms used that the Find}s
'ﬁyou get 1nt0 unlver81ty -"based. on' the last three»yeagg 1n hlgh

. Q.

',tthat the exams are only there' 88 £t e
Sooor not the students are’. flt for: onS1de life of- that they have
R 3 guess learned some- spec1al thlngs frdﬁ the teacher,_, st
* want go back.a"little bit I guess'fI>can ‘uriderstand the: teachers .-

:fwantlng students ot. have good marks -an: exams: 0. really what they
Tuldo’ds: they teach whats on:-the exams sothat: the ‘end- resalt is:
.”,_;that they get a favorable report.. Whether or ot it: has’. anythlng
1 to do with outsi

;V:Klng_gust 1ntroduced someti“ g -in: the last two years\r{departmentaL:jQ
]:'flnals7]¢.Yeah departmentalﬁflnals 1 guess)and'if~rev1ews the - o
: fpast three: years, -does’ it not? That's_the;mark that" deterl” ; ;g[-*fg

“‘{whethen or not they can go 1nto hlgher educatlon.;bgj, >3 el

ZA"l 23 v‘o Ipa-ao a > .(K Ol'vv '.N-_.gﬁw *7’(- .' L‘mow _ , ‘“"

oibe the’ floaﬁ'

"life: or:whether or, not- the student! Tetains’
it beyond thath:don't th1nk it is of any. concern necessarlly

‘that’ they recall ‘from school
too much’ emph331s being -put::

- think, you know, there's -

exams and-thé education. s sttm -
With ‘the latest’ statement Fron
mark,determlnes whether or: not

1. I don't know-what thatiyterm- is;; o .
M\‘Ij th ol-lfw"t l"’\‘ ’ﬁa‘fq‘ ¢ " cfo anW'L,».o.' R L :
Well “they" Ve, got dlploma exams I think;, Matrlc exams; there s an
whole battery of dlfferent exams. :._@ :':,‘ ,f_yfsy o T_;_?

,_.q’

e

I 'm not too sure. 1f 1t rev1ews the last 3 years or. A th the

;inast year, the. f1nal course, but" the'. point is that they~do compsse

. 1-think it '50% of ‘the final-mark’so 50% 'is ‘from that:exam and .
50% is from. the teacher. It seems'to: me that's: the way its: organAzed.

‘;“EfBut the p01nt ‘is’ that its a lot: ilr relylng .on that ohe - exam.f,w~‘

; ';ecourse throughout ‘out .the year -“differes
;" 'That mark is: from the - department of.educ
©ii s0-you're right’ ‘there, that its a- blg”cr m
o :f:»on.-— 5*0;0‘7 ? 'for ﬂ\nf m .ng

_‘break’ 1t on that’ Partlculer exam*rather than’a totalievaluatlon
jof the 1nd1v1dual.. : L b :

. The teacher's. mark - is probably or ‘may. be ‘through: from the ‘whole
t aeexgnments and teets.
on is. ‘that : ‘one- exam o
m'»’ process thate goxng"-“i

,There s so much pressure beznb put on the etudent to make“it r




;”currrculum that there could be: anythlng 1n there.;;f be:
S f;complete garbage and it" ‘doesn't - have to have enythlng w1th real1ty
L And. the k ds Will be ﬂs j;ated ‘to_study that curriculum: only because
N dyrse.  Jhere's nething: Aintrinsic’ in- that‘b
N currrculum that has to»ho'd the students there. “And it ‘can ‘be wﬂ
’_absolute 11es -and they'll 1earn it because they have- to pass:’ that
test to~go on fo whatever, be it NAIT or SAIT or unlver81ty ‘OF - .“}
--college and th t.seems>to be-a’ real- crime in that rerpect. But . 4
what T wonder too i§-some of the effects. It looks. like they—. R
are more: 1nterested Jjust in biat end of selectlng.‘ It seems. somethlng
~ .0 like a selectlng process as: ogposed to anythrng to. dq with really
o ff.” educatlon at all’,  You know, that: they re really trying- ‘to get’’
oL that 5% or whatever ‘thatcan go on to unlver31ty ‘and everybddy
o % below is slotted into some kind of Jobsap-ee based’ on what
..they do. The pext 'séction, the ndxt 10% may go on to: ‘NAIT 8nd “
oo say, thes next 10% may go o0 td so e college,and eerybody bel%w o
' g that is zf you take hlgdmost U el v~\,n*?":'

T T PR

And I can ‘see that thlS partlcular admlnlstratlon is 1. guess srmllar
to ‘Whats happenzd w1fh education in th rov1n01al Jurlsdlctlon.,
‘The Lougﬁeed admlnlstratlon I can.see” “be. predlctlng ana’lopk;ng
forward to the very top students only b,'ng the ones allawed 1nto ;w{f

"‘”gQ)_ And they re the ones that know ilr ’0¢,.'0 -/ /
f*,;q; AQ you- sald earller the ones' At
of thlngs.' ,.'R;I‘ Lo

s A ‘Ma_ybv,eiji.'m }‘gb‘ins' to have to do & fBCOﬁSidé’ratiQﬁ-eli.W**l :‘T‘c,‘g.'_,fiJj'..-‘i’»_/vj"'_v',"-v;.‘,
Sl e . o . . B - P n 39 . ‘>~_ . .‘ " .

. - A

: ;_ Q The other th1ng s thls whole questlon of some of the thlngs

‘.'a balanced curr1 lum and workers v1ew is presented. pL m.talklng/”
- about 'some. of -the: _h1n95ar.{ba. had mﬁulloned settlng up "a joint -
'comm1ttee of the - ,4:,_ ndnm Y Mp\tﬂu

C,GM /\hs SRR .’ A'r"‘!' lﬂaf
I could see t e g vernment react1ng to(somethlng llke that [negatlvel

Probabli negatlvely, but onthe other hand. they are probably g01ng
“to. if 31X .was representatlve en0ugh mayhe they would have ‘to give _
" some: consrderatlon or. sofie: concession to that commlttee. You. know; ‘ff'
CAf it really represented some of the publlc groups 0ut there that B
had some’ powers and clout IR ,// R o SRR

. '-~_A What you re saylng 1s a commﬂttee w1th 8 blt of pressure, an- adVlsory
COmmlttee to the education system.- 1 can :sze that that. wduld

haye ] lot of merrt ~at. least that would have, could be the: vehlcle
concerns “like T’ have, ‘for that ‘to: be ‘expressed. - I'm probably

-as much to blame as anyone because I drdn't attend» Prn meetlngs




| PTA meetlngsg are,.one ef the blg thlngs they do.right now: 1s
inmy. personal gp;nlon, ‘one’ of the i est functlons = that's
et my” W1Fe s school they had a‘blnéo ~ got approval From I,T

"tgft crowd out andfthey ralsed between 5L 7 thousihd dolIars7and they}
bought,computers Wor fhe sehool ' E T L

I 11 glve you an ex‘ample f'rom my oﬂp school st ﬁ :
'Qunlon - theré s no PTA- S0 the students union’ 1S'tbe blgg nd.
? raiser.’ They ralsed last year, I thlﬂk ‘abouty ‘57000 tyeée TR
to; me,. some p}ﬁce ins there.. And what they dadﬁhow, . ey ...
by equ1pment for- the ‘school,’ ba31caly with that maney;4They Y
~-alsq do ‘things like ‘go- on- thelr ski trip-'they have a’onoe -
v;4f'a year sk1 Tip- the k1ds feel more. dlrect benaf;t But you

AR see all of" he thlngs is’ baslcally they T8 rai money for;

B “the school. . -They also; bought tw0'computers»f g,.schaol, 5

Sy ~-Se yod’see what ‘the" whole: school system is. becomlndp? Itarbecomln >
e JUSt -about 11ke a bu31ness It has to ralse money"

o self;-* A T e

‘ &7

fed I would agree W1th you that the school system that thbse :

v s of" meetJngs aren't.- That questlon brings to’ h1nd a’ IlttIe

i aylng L saw--im: someone § offlce where 1t-eald ‘wouldn! it ‘
be nice i the school systems took all the money they needed

and the mllltary had a bake sale to HUy a bomb« IR

Q. 1 ve seen that too, and that s the honest truth YQU know,,'ﬁ.;}””“
a7 'there i not questlon abolit 'it, .You-go into any 'schgol 'system. ' .-
%4*——_f 1n, robably in Alberta and, the ones. that have the best equ1gment
R “the  best - programs, w1ll be” the ‘ones. that” have'very develsbod :

flnan01ng system or a syste t’o_ralse Flnances;

h:{;qA.“,f S¢° the PTA fg fo" longer & system for parents to pave 1nput asvl
SRR far as chlldren ‘are eoncerned.nhzf. ,

Nell,AJ can glve you anoth )
‘”,A have, -at" my wife's school, it- ‘sn't organlzed ‘that | way. T

- “had -a meeting, and’ there was: 811 kirids ofﬁcomplaining, you know,
- bltchlng about theawhole adm1n13tratlon‘, e s’ .

onwh happenlng T the
‘see 1ts also, beszdes financing the achooal;, t
;also gettxng~the1r mands takes offwactually .

‘ “in the ense. of“poaa1bly”



- )’t. Ga
S

o

. '-vWell, some 1is ba51c SChool £ u1pm°nt llke I sald the computers

You need pyobably ‘a minimum

" field trips
" considered
-bas1c thing in a school¥ As far as I'm copcerned, every year

" should. have: the opportunlty to go once;’ say cross- country and:
.. dawnhill" skrlng Because sports- is so: 1mportant as-a pqgt of -
-our lives, and becoming more 1mportant and recognized so - well
~hot do "you get kids-eut there or when they become adults get

.- them out  there involwing themselves with. sports 1f they ‘5 never
[had the opportunity ta try 1n hlgh sr:hool'P ' a

-'That is somethlng that never happened ins ‘my experlence 'We f : Qr
hever went skiing, if" I can rememper id- all. the years in school ™
we' made one trip .to Banff, but. then agaln,.. transportatlon -

' . r ,.‘ . n RS .

.‘ll And its* been very devious. Jn the way 1ts come ‘about The parents

.'-are probably feeling very g3od about raising all Phis money ,
. For this but they don't know that eventually thats the only - Lo
. way ‘that school wlll have any money. 'What a terrlble 51tuatlon TR
“f'l dldn t reallze 1t had degenerated to that R R P
C T Add ike T sald 1 thlnk you go to ahy schoél in. Alberta and

" you'll find: that same kind of. thlngs ‘that: there is at least
- some-. FGISlng of. money by students or by comm nlty groups For S
-.fthe school e : ,,g\_

. ngnd that's for baszc school equ1pment that 1sn't for fleld trlps : :
f_ or anythlﬁﬁ llke that” o S T e el X

in both-our schools and 1.mean that's needed to run a computer
program because compiter programs are becomlng virtuall compulsory,

. * 'they are becoming optlons, but cempulsory optlons a school should : ﬂxQ<:_
~offer. And how do you run a computer program in a school if SR
- you've got 2 or-4 computersid you've: got 22 kids in a~class

between .7 and 15 computers
So you see; there's the preSsure there, the administration Has -
to ‘do these things so they .get this equ1pment And its basic . °
equ1pment far as ‘I'm concerned. But”l mean even things like
\R\S To ms'that should be a basic' thing. It's not.
t8 be a basic thing -in school but it should be a-

was -a much dlfferent system then.

CI‘(.-( v JM ,uw/oé«-u/n 'f/@.. ou—/fwu.

Yes, that s an 1nterest1ng p01nt 1n yourc : R
o Hdo e Tl w, 04 Y I PPN LA, ,a—'/ - w" W aiee, !"'“ » (‘, " M"
verywhere we went there was “just busloads and busloads of: kldS

" at all the popular sights - Jhis was J’#I partlcularl! On .our: L
sway. back from, we'd gone to’ ﬁadif, on our way ‘back we stopped *S&’V '

at a town Aot that's 'what they-¥alled it. ‘We called .

it Aete 0 L But it was a high mountain village and" they

grew a lot of grapes there but. we didn't go on through the first"

- time on our way. down. We. thought it was a very.poor town. Op- = - s
- our way back it was ‘an opportune time: for us to stop and have

- a rest because -we had really been pushlng ourselves 4h@g_had

.our own’ vehlcles so we could pack and choose - where we stopped

‘We .stayed there for two days. and it wasn't a pcor village ‘at . ‘1'54

* it ‘wasn't.a poor city, but Tt was interesting to see the -
a

1 1nvolvement of. the Itallan k1ds 1ﬁ thelr culture I was.*@g
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l'.veny uncomfort"le be

:Q'ff

and stuff llke that and belng proud of our oountry.,.\ S

197

use: 1t ‘was 80 n01ay They were well SR S
d1 1ined but: they- didn't know how to speak: to one another »uf-u‘“““
.in-a- Cfxll tone, they-had to:talk to kids ten rows: behind them L
It was dlsruptlng to-us but they were’ hav1nd”fun and they WEere - R e
_"learningf something about -their country. ‘And that brings to - Lo
‘mind the other thing - like I'm very conscious when 1.go to

"; a restaurant and turn over the silverware and. see’ ‘where "its

‘made, - and the plates < - if they're'made.in Japan 1'11 look
. And I looked in Italy and eVerythlngstllke they are proud of
tﬁslr country - was made ‘in Italy ‘Their 31lverware thelr ;J;__]”

- chlna, everythlng -

Ja«"&‘f LR .-Lo‘wcaz*:w L/(J.Jo’u.« oy / ,n“——

‘But: you know thlS whole p01nt of hav1ng k1ds and 901ng on- fleld A
trips and everythlng On= can understand thls whole 31tuat;on j.,ﬂ o
~when. - and. this is another statlstlc I JUSt saw this week [,

tHink it was . whereby 't was polnted out that Canada .amongst

"_ the industrialized countrles in the world, spends, the least

on’ soc&&&\serv1ces of: any of them. - We spend IESS'IP terms of
our % of GNP on social serv1ces than. even the Unlted States
Its less than most’western 1ndustrlallzed countrles b ihls was?f

i “the Edmonton” Journals So you can’'see why our kids:aren't-

'going and tourlng Canada, seeing a little bit more- of. Canada *

I guess that goés back to what the currlculum in: the soc1al SRR
studies course “is, they don't teach you.much" about Canada - SRR
~like there's nothing 1nterest1ng here. They dan't ve ‘much . e
hlstory but theiﬁ s .something to see here even: 901ng,aﬂﬁff1nd1ng o

‘out” how those p ple live, that would be ‘an educatlon in-itself. .
“But yet that isn't: encouraged. 1 know, my. dream . was wibti R
the States, see: what 1 léarned abeut. Its a bathetic: 51tuat10n.- -
‘Really-. 1 think ‘the: countrxf&edb»w.c 'Eountry is" mm the ‘ehildren,.« AL
“In restrospect I can'see #u¥ H o §tadiiie ol /cc ﬁ«-7 //« . ' R

I den*t really think ‘it's ‘a healthy thing. - - ' DLl

_/‘,'7'0\/ _(/(o,.,,.p\—.i( »o\ o \'{(cyw,’_/d,“ ' - ‘ a

ST thlnk you probably flnd that even. in most of western Europe, R
'that that is-the case; or maybe Europe as a whole, o7 aybe

in tastern Europe, that people look’ after their kids, they spend - ?Cp. E

_‘a lot of time and there's a lot of money.spent-on kids, to. develop
‘them. Somethlng else too. that I wanted to pick- up on that you»f,
just- 'said .about our history: in terms of" study.: I _think there' S pﬁ

2 twe thlngs 1 think this: 1dea of.. say fleld trlps can b° put

el

" in Canada there's large gléments of. very exciting history and‘ *'“l -
w7 i

'together wath some of that' history. I think we've ‘got hzre

‘;_I think* ‘that a lot of that hlstory is. covered up. For example, ;f;;-li,;
* 1 dor™t .know if you've ever read about the. -~ " oooogp oo
" Newfoundland. bf~' . Indians. That st111 1ntr1gues me and

"‘rflshermen ‘came: there and bty d1d the1r cleanlng and Btuff on .

'Vﬁ"I personally wrsh I had more time ‘to.do something. The _ '"l;f"
Indians were’ completely and absolutely waped out: by early Canadlans.ugp-+;
.-They were. hunted like anlmels in, fact, because the K

Indlans had. a: phllOSDp -Whgre they, con31dered evenythlng that
was' around klnd of’ “comm 1t;,property -and so when" “the first




TS S . AR - : “*V:;w~'iﬁ .._1987'*]_;
’ﬁ,'land before they took the flsh back to Europe and left the nets.”
"“there to dry and $o. on. " Well the" Sl camein and accordlng
- . to our, values, ‘they,- stole ‘it these nets’ and stuff. "But all"
- wthey-were ‘doing:was ‘borrowing. it w1th ‘the . 1ntent10n 1t would -
.- be returned and ‘so these .figher en of- course ‘didn't. know what "
| WES ‘going.on, they thought it was bélng stolen and so they started
.on" this whole:- proeedure of. thtlhg down everyone of the .
. and: they would shoot them: 1gtmass It ‘was ‘mass murder, is what
:flf”Was._ And the L@st one,. B was'a glrl thatdied, 1. th1nk
it was, in the - 1930s;, the last’ one, and 'she had wrltten some
'about her history.andi- they were, extermlnated And this is
* 7. part of our h1story or one other very: fine example that I can. -
. “think of is the whole thifg to do with the NOrthwest rebellions..
"g,»j\.‘<the 1885 and ‘1860 rebelllons and - that w1th1n driving distance®
. away from where we dre right here, you know, in souther Alberta
. and in- the Alberta Saskatchewan border Some tremendous hlstory
- of some 1mport ‘went o7 connected to the whole: building of the
'!rallroad, one of the reasons why the. railroad was built, dne- T
-.of: the reasons ‘why the rebellions were so successfully put- dOWn S
- you know, - tremendous llnkages with major kind ofissue bu1ld1ng B
.IprOJects in Canada and this . is some of the stuff ‘We . can very »
“easily. be studying in. our, currlculum but its" minimized and for ..~
'example, the Peotlulk proably would be hard pressed to find
: it in any of the textbooks ar. any -of the currlculum throughout
e T even. the h1gh school- soclal studles :

A Well lts probably because 1t would categorlzed ‘as. clu +7 /ui!\yqf
._/___*__‘o, .Its very ant1 Canadian to:ai~: t_hat kind of .thing. - > e
£¥p4444.+~~1 4(‘“”"“‘ g
- They ,«u .:(,a, /4"0»[ - ' :

. But that what I'm gettlng at - 1F there s’ 1nterest and Lf there s o

v ., money..you can bring both these ‘things together You can have = g

- s 2 field trlps and kids 1nterested in our history :and. that " kind, '
- ~of stuff. And personally, as I saLd, I, feel its a very 1nterest1ng
,T,hlstory And ‘then on the other hand, yoyg.can have even 1nterest1ng
- “history’ books., We're always told our. hlstory is: dull and stuff

' llke that : ,

e ut R L R R

Ao Nhat my wife teaches 1s llfe skllls and sopetb1ng that is really
" become obvious to'me -even. though I've never been, through a life
-2« skills program, but: thez call it,experlentlal learnlng There s -
44 - no_textbookAits just 'a_-v?é'y—e?f S and that‘s Just among '
. themselves, they'll play.back what ‘they have ‘gone through"" :
- pick. Holes in it and-then-the group really work’ among- themselves.‘
_ What my wife malntalns -is.that ‘through lectuge 'you don't. learn .
~anything. There's Nery’ little. retention ‘and I ‘guess. that, probably
really to-me, ‘exemplifies:the need for- students to cram. . Like . - '§ ;
. Af they had. learned it when it was being taught there would .
- be no need ot cram. Its experlentlal -learning. ‘There's no nzed ol
" to cram because you ve learned it. You may.. not'have covered :
.~ the same kind of area but of what. value is 1t to cover a b1g
.area 1f nothlng is retalned ' ,




Y

“»I agree w1th you that experlentlal learnlng 1s probably the Y
‘best. learnlng‘that perSOn can do.dand of course. we can't have
,L.everythlng learned‘gy
~ . trying to’ suggest Here, is’ that if ‘the two - go together ~HA3f G
. you. have experlences tied together w1th experiences of vrsltlng'ﬁﬁ"“
T that place Qr seeing somethlng to .do- w1th that, theq you go - o .
,f;;back in to. the classroom and you study about that klnd of thxngi.;]*ﬁ~:‘»3
R thlnk you ve got a powerful learnlng tool RO

L‘"

exper ience bt ® thlnk th1s is. what 1 m

. g‘VWell the other thlng that JUSt comes to mlnd is one group v151t1ng
,.one: area ‘and another group v1slt1ng another and exchanglng what .?“;“a.‘
‘_,they ve seen ' : v R v

,4ﬂ\_,.~ L

.b"-'How can you have klds actually learnlng about anythlng - Canada PR
LA they can't-eve conceptuallze what Dttawa means, what & parllament '
_rbdlldlng 1s 1f they haven t seen lt or. somethlng llke that

»

- Well 1f they pay any attentlon to electlon campalgns—tu1 k‘lv Lkoﬁnalf;
" they ‘wouldn't.have a very goad 1mage of what Uttawa is because g

‘its based on 'fed-bashing’. - - :

[thats right] And there'd®hhat east-west Spllt It ‘would b=

good, to get-the students exchanged on-a much broader basis and-.

"flnd,out that these. people are’ humans there too and they are .
'taught to hate the west -

506-0\‘ QQ'V'(&“J ( 60.&1 ," f"“_"""t ,4: c”’,(n{t /’t(l'.’ v

- [ufu

flThey have cut back an SOClal serv1ces and educatlon
T f,[unk 1ts ~Ior aHnmr rr-o’/'olfs «

,You heard the: offer yesterday to Suncor, of i bllllon dolalrs, o
1 -think - no it-was 4 a m11110n dollars that Suhcor:spent on- /N '
- the expan31on of the plant .. They. were _going . to offer.a tax - .{7
, »'COHCBSSlOﬂ of I think it was 42 mllllon this year, they were.

", going to offer some moﬁey\prev10usly to taking tax:and they L
- were’going to offer this concession. permanently. 'So permanently, -

- from:now on .they'll.get 42 mllllon more- than they would have
- befote as . amenable and then: they'%l get. money from. back aways

- plus then S probably hav# ‘some other tax concess1ons ,4'. L

““to- bu1ld a: plant “like. the. government throws in. 'f7='ﬂr,~ S ,]_ IR

. ]fiThls 1s done in. s L
%o be'a g1vea‘ ‘type thing, Its a tax concession. and 1t'11 PR
" have to be tax S ey L
-to- deceive -people and’ yet ‘we have ne: vested 1ntereated = op-

. financial: 1nterest in- the operatzon:

'- };Fto operate 1t. o

y:Exactly the same problems - only a dlfferent slant on them I

. '1 think that's important. I think thats a: good po1nt What 11
',jhappen, J-don't know. It all. ‘comes.. baek t0'cost1ng money _

_y.vAnd the unw1111ngness to spend any more money on 800131 serlces
‘_:or on educatlon.'n:' . . .

fa:way as the publ1c 1s not perce1v1ng 1t

r negative tax.sglts a termznology they use .

We have 10°-88Y. as‘how D




..";Exactly,r_lt was funny, I llstened - thls was I thlnk last _ RN
- .night -or the- nlght before - to. reportlng of ‘this o the news ‘ ‘ ’
- The'wording- - exactly -the . wording: - 'that. Suneor. WDJld use: 1f e
: 'they were’ maklng a press announcement. Tbe wordlng was-such
. that this would allow Suncor to'go’ ahead .with their buldlng 5
‘- plams.. "It didn't ‘say anhything that: the' government was'.giving ;_‘_
“- this money: so that Suncor -could go ahead: or was ‘giving a-tax. e
ﬂQfﬂcpnces31on It was ot in the perspzctive of the’ government
3',;or ;0f: course, obv1ous1y not a perspectlve Form the workers
oIt was- really worded 1ncred1bly pro Suncor ¢ o

.of money in a lifetime, much less’ ‘pay. the taxés. 1. don' t Khow™
‘what year. it was'.~ 1-believe it was '82 , it could have been
- ‘as late: as 1983, that ‘there was a oegatlve tax for corporatlons
- "in Alberta. That doesn't mean thatall corporatlons did not

vf'Well, comlng from the Hulroney admlnlstratlon, 1t comes as no' o
-surprise to me. Its. 1nterst1ng when you - the b1g thlnk I gather
“from tha} . press release, and T dldn t see: it personally - was:

the ecreation of 150 permenent JObS “That? s an. awful prlce to

pay for 150 JObS

' .
(3
-

of course, they threw in there that it created so many man’ years Vf~f‘*
of.‘labor. . 1 guess constructlon ‘and -all this you now, and'lt o

“alle sounds impressive, but what it -comes down to is yes, thlS'

150 JObS it -actually: creates, these- people won't -earn that klnd"fg"hdp

.
S

pay."income’ tax in thls province or receive maoney - it Just ‘menas
that some got a lot. THere was: 171 mllllon do}lars, I believe

the figures: were in pavments to corporatlons in- Albe\ta in excess
of what corporatlons p81d for income. tax.ﬁ

1 remember hearlng th %t same t too And then you look at 5'$§§;f -

el

“the statistics of who'is increa ly - fac1ng the tax burden ‘s*"ﬁ‘ N
. and its’ 1ncrea51ng 1" think -about. every year .for . ‘the last several '
Vyears its that. ‘working people are paylng higher taxes and the R B
fcorporate sectors of taxatlon is going’ down L e N

e

2
‘v‘And theres fewer worker to pav that tax money

. ‘v.>

G

JhJust as I was comlng over they ware talklng @bout the famlly :
- ‘allowance and ‘same other social- _programs: that they're cons1der1ng ‘

cdtting and: they are s ing that the ‘prime sector should pay

.. more taxes on this or ®ey should not get these- programs .or
- 26-41 thousand a_year earners which is-middle income earners,
middle < in my books probabiy\g6 000 is startlng to get -even - ,
_..into. the Jower: income because on 26,000 if you've: got one family .
-f‘earnlng that I would say its v1rtua11y 1mpossxble to own a house ;"

: " "Yau wqp't quallfy for a mortgage And thats the 1ncome sector
" that they're looking-at. . - :
'IWhat happens to those ab0ve the &1, 0007

PR



JoTpay

- 'gaod- enough a0tountants :0r -ean: afford good enough accoontants
to get 1t wrltten off aga1n,, T -

']Jlts 1nterest1ng too, when yout~alk‘about that hox the MJlroaey
'ﬁjadmlnlstratlon ‘is. 901ng to set. up seminars. For corparatxons

I guess they qet to go on thelr way as usual.and they vejgot-

:éulion how to-use" the. tax:system“to their advantags.. -At:the same: 'ffit

o ..lv}ftlme put somethlng like 700° people on.staff. towpf ice’
: + to. ‘make sure- they re’nat. screw1ng the systEm»”_g"
-://Ma,x, oxc Fog b o Tt s
. er
4 but . you’ know what even gets me and this is somethlng that I’ ve
- learned - recentlyis . thatin’ terms of 'job -creation its small’ . Sy
_f'_:bu51ness that are the. blggest "job,.creators: (they employ. mor ;,Qﬁ;r,w.-p N
- people’, yes) they employ. and with every" ‘dallar-that's’ spent e
- they will. employ more people than a large corporatlon ‘because | S e
.a large corporatlbn is, 1nvolved in: hlhh tech :[and mass: product10n] R
 and employ- less as:a. result " Yet' there's nothing, orvirtually =~ =" -
..+ nothing; for the small busanessman That s really 1ncred1ble .'juﬁlf”““
- »,to m=‘~.’ S A : S .

:,t'?.i' -

W

' ;how you get there Its the end result that counts

: h"That's why in some ways 1t seems . to m2 2y YOU know frﬂ“ whatoyou ve

1‘» 7cw¢ h.hyd

~-You ‘can ‘see, dlrect ‘who' they'ré" 1nterested in’ helplng Labolutely]

eAndeyou know, unreal as. 1t may seem, people or students ‘are .

y w.expecting that they will be out and. working: for these. blg mu1t1—~ e
.*national corporatlons and- they w1ll be the top ‘management::in-

their area.- -That's always the end of the rai bow for them, ™

< Thats the pot of . gold -And really ‘that s what- recall balng R,
- taught - whether it was said dlrectly or: 1nd1rect1y - thats. - _gf:'vl);t

© the message - that ‘the end of-the rainbaw, ‘that. ot of- gold

| . .was; to be management - top management And it -encourages to'

screw’ everyone you can just'to- get there._ It doesn't matter

E i-' i, '_':;

) l'sald and from what I've observed that our education system is. 5jff_':.
. " virtually, just absolutely. push1ng the Free enterpr18e ph1lo=ophy BRI
P nd JUSt llke bralnwashlng our kads : e P
({hA,*:'.Well I m not angry at free enterprlse, because thats really

_what'the small businessman is. .Its the’ ‘capitalist society that ™ A
LA S dlaagree with. Capltallsm and communism are extreme oppo51te a ;ﬂ.‘
. ‘ends to:one anothér.. Ore's as bad as the other. “And .sup : -“7- RN
" hell neither one of the systems. is for the small ‘guy,  The b ;k

. of the people that live in the, country.. And you know; . 1n’no

" way can’ anyone ever say that. I've ‘been: antl-free enterprlse&:?'
" .Zts. the capltallst system thats screwzng everybody “And ‘it -
'.;tlnyarxably screws the: -guy . thats really encouraging: it ‘too- the -
© . ..-guy at the top of the ‘system because when it become" opportune
.. for thege: multl—natlonals to- dumpﬁthe pres1dent.of ‘the company
: "?;in.Canadaqefhe’s~gone:and:theygdqn S think twic :wHe!sijust;{
- - d.3tatistic-as. far'as they're concerned He! s history And.
'“fylf they put ‘gomeone ‘in a.top p031t10n) who doean't ‘do- as the
' board of - dlrectors dlrecte or doesn't’ produce as the"tfeellh'
‘. should, ‘they'11. put somebody in: yho theythink: will s ,
- .about hxm, dump-h1m back onrsoaiety - Tet’ the_welfare:sys"
T ¥ o : k g - . .

They!ve ‘used.:



L

CLa.\.~-La4: —éL‘0a~cJK ,»lJL»i -tcvncnv—r “ Ay
.

The diéposable socigty has beer’.carried: to its. extreme

1 thlnk though what I was gettlng a
L of. these ‘top compan1es g top corporatlons “and eople worklng
w'Q"ln ‘them that seems. to bethe: thlng presented 1n the: schools,-.cw
f'fﬂfyoo°know there's nat. anythlng but that’ it ‘'seems \to be. presented
"iLrwe you- ‘said, the ‘people: should strive: fot the. top for- those L
S kindlof-top management p031t10ns or whatever.and 'thig’ is the
"f~wnole thing thats being pushed in“our scho:ls, t at that 1s
T ten best: that We' can. have; S

.-.6r carporations’ = multl—natlonal corporatlons Just do noth;ng
f-:th flourlsh Under 1t : - A S y
i ffiYes, we' should say I suppoSe monopoly Capltallsm 1S what 1t o
. is'because there's- no gemblance-of free Baterprise in. the 5001ety-f;'

’fﬂi;they can

I @- k8 R o S
.;fffWell, what happens, 1s%mJ,t1—natlonals wlth all thelr m:ney, e
Fj_1f there s anyone out there that 8 in compet1t1on'W1th them,.Affjo.ﬁf;

.5‘A perfect example of what s happenlng now Nlth Sunday openlng
. I'guess-all the small, store OWNErs’ - even- these chalns are. JUSt
*. " about ‘monopoly chains' - like’ 7-11 and Macs"and so-o7,"But are”
' owned” by . 1nd1v1duals I guess they =re’ Just belng all tleaned-
T}rlght now. 0bv1ously na-pnes going to.go the 7 =11 .and: spend
. 1P% ‘more on purchasing: sometbzng when they can buy it ‘at -the-"
: safeway or-the Food Bargp for.say: '20-39% less But anyway thats
) good example of what we Te: talklng abouﬂ s _

S yes, really, the 7 ll owners 4 talklng about - the corporate ovners, .';tﬁ’
aren't suffering. Its ‘the: llttle that has .bought “the corner® v
- store' to make a 11v1ng that buys h1s merchandlse through the .

ST assume that probably what you ve got 1n that 51tuat1on is.’
. they. pdy a. fpanchzse fee and theyvhave to every month pay a-

is; thathlts the phllosophy 'f!{:

To: do that klnd of th

ng

free'enterpr1se is an 1deal'31tuat;on but unfortunately mono;ollesilrgufﬂ

BRI | r L

L

ndt; when )fou Wave tqu corporatlons monopollzlng everythlng

v

mult1 national chain.. “..1' RIS IR MR ::‘,nr_ﬁ_;:;jﬁgﬁb

certain minimum kind of" tax, probably not 07 volume but’ payment.
to ‘have that. franchlse. aid so any squeeze that " comnes 1ts the

-actual. owner, the small bJsrnessman that s hurt and not the:‘

- top guy. .. - SRR
~. \But what-I'm gettlng at 1s thlS is what 5. taught ih our snhool Ce T
'-system, is ‘Aot anythlng to do with the phllosophy of the: small :,*rﬂ:~ S
Tbuszn‘pman or -the.philesophy" of ‘say .Canadian pationalism, or. ..~ = ~.°
'the-ph#losophy ‘of a worker but its that: phllosophy of: that top v.*:-‘/ﬂf‘

.strata rn Canada that 1s belng totally promoted

.r:f'-'-' R .,--:W"" e




IZQ{fUnfortunately though fwe-re talklngf,"¥
TjCanada Anything-. that the. corporatlon structure the carporatloﬁ,
_.1they re. told From somewhere 0Jt81de,out bandarles JUSt what
itheir p031t10n is- here., Really: what they are - “is this: country
.. is-a branch’ plant operatlon. And.we" pay’ p°ople ‘to_conie in: and: ;!
- take. our’ natural resoutces- ‘and- exploit us. -And. unfortuwately
e % I-think Tits: reflected in:the ey L
b wm-lm 4’\0\416( Mwwu.rt .,oi-u.obu..ty h A,La.q{ o.-.o/ oc—/% v
Aok o ,/fv.o‘lai M\M+/6—' J/r CQMQ.’—!J #M H“lv

"~n=}Are thére. any other~th1ngs that you. could sugges& that COUld

e currlculum:.

Lonke

v be done -in ‘terms af .possibly. influencing: currlculums or -even

}eA¢Secondly changes in. terms of the currlclum or. changes- that: could"
be recommended to: the school system, ' :Like another good Ine 5 ..;
;,-you had 1s llbrarles. Gettlng labour materlals 1nto l1brap1es.,“}}.4

:_ﬂlerarles m be a port1on of the answerm
. part-is te: have the: exposure inelags
~.on the shelf -doesn” t mean: its golng to: be v1ew d They have S
'to be. encouraged-- there Has to,be some inCen+1vtAto pick Uy - ‘fiﬁ_.vfff
~ o that book If ‘what they re being tau;ht is- capltallstlnyfree fg T
- enterprise and all ‘this other goad stuff they promote. .You -~ . . -
¥ can have labor—books ‘up ‘there, they may be viewed by -some of - e
. them; ‘but the. bulk . of the peopl 1# 1 k. ‘up:-a book: that they ve' ,:“j”Wftt‘
" got.some. - . 1dent1fy withas Hby e
. ‘wetted., That isn't-to say. that 1 dlsagree ‘'with these.labour -0
" books belhgih“hut I think the'curriculum has to reflect some f~ff‘
'af that content-and .get the interest. th re DT
‘ _,HV‘.‘ ddf)—d./l‘ff"*m 17 ,Q,é’w‘\- "&.M J . . -
fjHaw could that be done spec1f1cally7 Da you have any 1deas7

'v”'fI Suppose in: part\what Don was talklng about this - mornlng 1sv;:
.”Ipeople from- organlzed 1abor- gozng out .and: speak1ng to-classrooms -
~rand L think Jjust a- ‘different slant going'on}how labour “is percelved
© > There Just is not enough attentlon pald to¢really what “the. worklng

.:Ihe mostllmportant
;- To ﬁava a book set -

ave had ‘their appetite

“fi-stlff”is all -about. -Its the: glamorous *high’ pa1d jobs* that are .

[Econcentrated on. .- That llke how many. people can. be: pre31dent ‘

o of. Imperlal 0il" of Canada._ [its got:to- be’ quite: amall] but

” boilmnAal,o

f_f*respurces people, resourcea aa far as llsta~of'un10ns -and p«ople o
- willing to;go: out to; the-

"'~ could ‘there be’ some’ tbv
";recommended to,be méde’“‘”

,,gOf cours there 8 always ‘someone to’ repl'ce th"
v:-;?pcomzng down and 1ts the. guy ‘that's: moving .up his® ‘ideas w--but
o f,what would = would 1t be, besides hav}ng people comlng 1nt0

yet that's what .everyone's strlvlng for ~.climb this’ ladder
of’ success “and- it doesn't matter whose flngera you- step on.4”

But: by, the- time these. people have ‘climbed this. ladder of -success

'fand on: their way’ back down' they re hav1ng to deal w1th the people
. they've. stepped on. They ve learned thelr leseon, but-"what:

value.u

‘/ Viiv g foudit e prisacod
SV 20 RIS chxadf‘vta;“

Hq, C.tWMu‘Iu;vm 0 rzn

1f they start

;ools, speciflcally in the currzculum



-";A;~7]““¢4 ﬁ $rarTe S e ;
L the way the schools ‘are- us1ng-— the teachlpg p»eJI«dt that are at
- their. dlsposal =" nowWwhat I'm talkmg about o.u-ho vigia —- whether :
A,»H,T'thats &.popular thlng,but therés’ got to be'a lot of pronrams
M. that are available through fepes and mevie€s .
“ o ““and.that type of thlng that would portray a- dlfferent p01nt R
e of vlew towards— I'm doing to use that: 1919 W1nn1peg StEIkE'vﬁ""“'?= e
. * % again,” I know that there are some movies: ‘out“there 'a'ﬂd -A ™

‘flv;ifsegﬁ}}_lcllps on = labour's: p01ntofvzw’what happéned theTe, -or the
-7 people that, were on v . strike .- their ‘point. of view, 'And I

o .?f,*th1nk that anything that is bne extreme has to 'be.counter balanced
- with 7 something that ‘isnt netessarlly another ‘extréme. but another
-. 2" 7 point of view. ' And I still firmly believe, I*had a very negatlga
-,'attltude towards those people in Winnip=g. until: such- time as
""=1 became involved in the lLabour Movementcndl found out what o
’ “the hell it was.all. about. S e R

A -.ij»h

PR _How about thlngs llke unlts -'do you th1nk that that would be
o 'a valld ‘way %o present this?' A-unit’ outllng, -say, - labour's" -
.e'perspectlve on ‘a. number ‘of dlfferent things - outllnlng somethlng
" to do with.what you suggested negotlatlons ast be @ part of 1{'::;m"
e.s0meth1ng -that kids ‘learn: What" unions have done in- Canada - o
"= would 3 unit be. somethlng that from your perspeutlve ’ 'ld

.,fl; .:' X .,be good [.;; . . ﬁ: f;a-f: . “.. 1.a3?'. | {?5

A.‘VQ”Well I'm not understandrng your deflnltlon or’ termlnology‘w1th T
s respect to 'unit*".

abetMJ 4Ae—vv(o( ¢6'C /J‘—Ci-’ ‘/,(,/ ’ “(l *V / hlj y#-l LM-N\IU.L}\.-.

;-Lt.;- Q;_ " Well llke 1n 300131 studles v1rtually every grade, . I thlnk
N e "except grade 12, 'kids . take ' three units oh different topics,
.. or.different, themes, for example - the. next unit I'Il:be teachlng
.grade 8. 500131 studles.- one on Afrlca -and underdevelopment '
~-And theres 'a-third one on. ‘Canadian Instltutlons and:1 ‘thought
" in terms of Canadian institutions that it would be a perfect. . .|
time and a perfect opportunlty to d°al with the.- 1nst1tut10w'f-’
- of ‘organized - - and. to have a unit that kids . S
~ could: study at that level. In fact ‘they. do -have other 1nst1tut10ns‘
. yet- and 1 was looking at thlS not too long ago- and I can't remember
“what ‘it was but there were’ different _institutions that were - PR
‘recommended for study. I -know . one of them is-the. Legal System C T
ih Canada. ' Theres a couple o? others but I can't’ remember. - :
. = CBC used te be something that was studied in grade 9. _CBC:
. or .the radio broadcasting. part ‘of Canada :which has been a naJor
~part. of Canadian culture and T think. that was dropped in grade'
871N Edmonton They studled in grade 8 at- that time, . that unit.
. ‘But -anyway that 1 had: in;my, mind -wés, ‘the ‘time that organized "
'labour could be stu’”' If there was say, g.\kﬁ.f .ua.[atrw o

vy
<
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. ';JHA’

© - :at’all like‘we have here. though there ‘might be. some 31m11ar1t1es
! becausefLeopurﬂed ‘the lgbour” leaders . are*"" -over there and

" its =T th1nk probablyan exagerated Canada.- Its what: Canada
mlght be 10 years: or' 20 years from naow. Qecause that's the.

- are’ obviously ‘going to- make the most prof'f

Somehow we' ve got to break th;

}one bag kind of" th1ng and’they take- ‘once; 'in tyslve years: and

E ]ﬁp:*:;‘ﬁ-k'“" e
Well I thlnk you,mentlo" -ane- of - = be w1th Afrlca
“but’. ‘their, methods of handllng the workforce over thene are’ not .

- I-think that -would be an: opportunlty to’ get 1nto N*ﬁabour is™
percelved over there.. ‘It isn't just because 1ts a -third world

way we're héaded. And ‘1 think" if the. teacherh&s any kind of.’
~a labour- 1nc11nat10n "awareness that- maklng the: students: aware ol e
- of labour ‘in every" partlcular facet of ‘the social’ studies . currlculum.g§;~f
Likey if it isn't in. the. currlculum and‘they aren't hav ing- : o
to’ follow it.- if. you get a: rlght w1ng ‘teacher it could be devastat1ng'{-{1
I'don't really have -any ‘ideas:how you. could control that: 81tuat10n.g,»[fl¢‘
Because its . almost. a domlno effect w1th respect to. the students.. '
tha& are .in school now w111 eventually become teachers of tomorrow

i %,and they!ve been 1ndoctr1nated ~how the hell ‘do you: then break

that’ cycle” Unlver31ty is‘a’ rlght wing organlzatlon " They

' sure as hell ‘arem't ‘going: ‘to teach anything: about labnur - not

unless you take a. partlcular labour studies' course and. I'

“never taken-ohe: and Iﬂspoketstome people ‘have been: in.sdme - R
“of these courses and its dlfflcult to get a favorable labour BN TR

. oplnlon out of the course..

N }

IF you can flnd those courses exlstlng :
They e dlfflcult because 1ts all leanlng towaﬂbs the top end ol
to become management < control of the c0untr is totally domlnated

by national corporatlons And”1 ‘believe the Jnly. reason’ that ’
‘it hds become that way  is because of the po tical system of -
the ‘election campaigns - The multi’ natlonals
¥ in this- country.v.
gislation so they're.

- Theey have the most to gain by, favorable*} : B
901ng ‘to mak® the heaviest’ contr1b4t1o_iv o election campa1gna..~,q,fi“f,}
The man that pays; the: plper calls thg fune. It just boils . - '
" down te that very simply: " If electl-]’ were: pald for by the
pUbllC purse maybe. that would;_ 23 eaklng system - ~the system
that would" break 1t but 1t" ' ,3?—bly never happen din our. - ,f“
11fet1me TSI 3 -4 R v RS

yCle We ve-got to break that f--ﬁ“?

stranglehold the corporatlon“ ‘;on us 1n thlS country. ’---

Well I thlnk 1 agree w1th you w1th . : | T
v;re ‘should besome ‘of this content A not just 1n terms of. 01=r'<

- part of one year but it’ has to -probably be all’ throu;h”“ .1 thlnk o
_thats.a good point because obv;ously its" go1ng ‘to. have. more Lo
effect if they have: to take,‘t a:little bit every year as. oppoaed;
to one shot ER



: there would be anythlng there w1th respect to how Aparthe1d S

ERRE puts down fhe-worker, ‘the. black and" hothhey are - not able to . -;¢/~,
JOln trade un;ons and be represented by group rather than 1nd1v1d— N
ual o ;%“\.: ‘ , T )

lQ._?_ Not unless the teacher is aware enough to get some of theﬂ;b
.. there .gfe some ‘good- films- ava1lable now that show some- of thls »
’and th way they re dealt w1th and a lot of teachers dont krow 'h#‘ i

that . S S . - LT

AL T d be surprlsed if you weren t reprlmanded for delv1ng too»“"“'
“far of f the ‘curriculumif yew wented 4o pod e Hi ot
fa b M-"u You may: be very well treated the same as Keegstra E *,7” '~3'_l;;’
' 71.{; ‘ if 'yourdidn' t have 1t comlng but you: could 2
get the sbmefl Joae, ?)/*‘f i e

3 ok . :
tiQ9° . It makes” me . wonder how long I‘m going ‘to stay as ‘a: teacher toa - o
1 Yyou knmew-when yOJ\start getting into the situation where you' ve-*]#f;j:;?
~'got evaluatlon of you and these guys constantly wanderlng A o o
‘ and out and .. L e o

"_;;;Air-’ Well 1f there's one teacher in lO 000 thatswhat the government .
' : ‘would . call belairie if you had a labour bias - a pro-labour: plont
- of view, thet coul be- thelr’luhnte ‘to the- 40, 000 ofher teachers

St have ' 4;‘ ‘J,,r ._You may get aqay w1th 1t
Pgon', '4. a(sl{ @ . PR K . v

D.,‘ Well maybe we. shoulc leave it there and a few of these polnts

;’u~q; owe could maybe ple ‘up on with our last one. There's a-. couple‘ '
e of thlngs I d llke ‘to pursue yet You re agreeable”
o \~ . ol - S“__ e n
Wt B R '*-“t]f-”fl'v;,v-'". ”7.,}= j {.L”Efﬂ”;-,-v

w .th f- ‘T.ﬁ_;:g ’fgg‘g e T . - ff;ﬁf 1h'.-_ Lo




