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The purposes of the present study were, (a) ‘to deVelop

"‘ and produCe a self-lnstructlonal v1deo—tape program for.i"

“ L . . s

tralnlng the counselllng sklll,of 1mmed1acy, and (b) to evalu—

ate the effectlveness of flve counselllng skllls programs whenb

. . R AN -
7 < Y ! .

presented ‘in a language lab L L ."VV

- ' : )

The Immedlacy program was developed from a mlcrocounsel— ’

llng-type model that lnvolved the follow1ng steps (a) an

® .

1ntroductlon and brlef 1nstructlonsqregard1ng the Sklll to

) \

be learned, (b) establlshlng a base rate, (c) a model se381on,'

(d) a segmented model se851on, (e) practlce, modelled feed— .

>

back and self—evaluatlon,-and (f) flnal practlce and evalua?

'tlon The program was desmgned to be v1ewed on,a v1deo
; ) :

R

\

'system and requlred part1CLpatlon by the viewer in the form
of practlce meedlacy responses to cllent statements

Sklll tralnlng programs teachlng reflectron of content,
o :
empathy, open ended statements, 1mmed1acy, and spec1f1c1ty

-and concreteness were admlnlstered in a’ language laboratory
Pre and’ post test measures 1nyolv1ng verbal and wrltten

responses to cllent statements were taken The responses-

; .

~ Were rated by three tralned judges on- Carkhuff-type flve

\

' p01nt scales.
. it

Statlstlcal analyses 1ndlcated 51gn1f1cant 1mprovement

'

in all SklllS on both verbal and wrltten measures, (p €. 05)

St A n e,
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'he majorlty of subjects showed an 1ncrease bf one séale

”pomnt to a. 1eve1 1ndlcat1ng competence in the sklll

«
-’,

[ - -','

"Correlatlons between wrltten and verbal measures'were 1ow~u;'

“ /

Subjectlve evaluatlons of the programs by the subjeofs ﬂéffxl“'

'tended to be very favorable. Suggestlons were made for

\ . y

further utilizations of this approach to skill tralnlng.

. . ' ' o
o * " :
3 " H
N . .
.
.
.h
-
L]
o
.
.
.
L
-]
i

1

? |

!

¢
Al
. . ¥ 4
; A SN
M o
. W
. .
.
$ N ;
. .
¢
»* . )
4
,
\ t]
.
.
.
, .

ot




- and gratltude to the many people who have helped him cdmplete

S ‘ ol T T T
", ACKNOWLEDGEMENTS - .

The author would llke to express ‘hHis 31ncere appreclatlon

ﬁthls the51s .f ; A - r:'g.' o

Spec1a1 thanks are offered to my the31s adv1sor, Dr.

”L‘Peter Calder/afor hlS constant sépport 1n thls progect and

‘in my academlc program, and also for his uncanny knack for-

"putting things into persPectlve" ,

Recognltlon is due to ‘my other committee members, Dr

Dy'Kleren and Dr. G F1t281mmoms for thelr encouragement

-and helpful comments.3

. Laurie Moore’ unselflshly donated his time to the arduous
task of ratlng responses, and hls unsuppres51ble good humor
made thlS jOb enjoyable. | L

I am grateful to my colleagues in the program who .
prov1ded support helpful crltlclsm, and/an encouraglng
atmosphere 1n wh1ch to work
) Flnally, to my wife Joy, who spent many hours ratlng,-
who undertook the massive task of" typlng and correctlng, and
who kept us going through dlfflcult tlmes I can say w1th

all honesty, that w1thout her thls the51s would not have -

“‘been flnlshed , O

vi-



.

'Az\ . TABLE OF CONTENTS .,

Chapter

» E
ot T

® I. - INTRODUCTION |
- 'The Nature Of the Problem :............ L
| Purpose of the Study ..:; ............ ‘..;I
| IT.. REVIEW OF THE. RELATED LITERATURE B
| Spec1f1c SklllS Tralnlng Programs e
Overview ......... T T e
Microcounselliné .;; ........ _...;..uu.

Research on. Skills Wthh Fac111tate
Ethe Counselllng Process .............

Research on the Efficacy of -
Mlcrocounselllng EEEE RN e

The Calder Model ......‘...:.;..m:...

Research eon the Components
of Training ....vi efhoeenennn.. e e

' Rehearsal feedback and .
-modelllng studies,.......,..... e

‘Supervision and feedback .........
Summary e e et

Written and Oral Responses as

Dependent Measures et e, eeeeen . 2]

'Effectlveness of Language Labs e

Conclusions from the Skills Tralnlng
and Language Lab therature ceeesen .

- o vid

e



chapian T e
III.  METHODOLOGY -
| | Overview ....c......... g o, 28
. 4Program Dévelopﬁent ..l..;;Q ...... ‘7;,...,28
. S I'Deflnlng the Communication’ Sklll
' of Immedlacy T S 4
Program Design .}.;..;.;#I.:..' ....... 30
Filming-ahd_Ppodﬁction:.;...;.......; 32
: Using the Immediacy Program e, 33
Program Evaluatlon ...3[3: ..... AU &
' Research De51gn .1;};.\ ...... ... 33
Saméle .......... S S .. 3n
'Ekpéfimentai Settiﬁg;and.P¥ocedure ...34'
'Tréatment of.the.Dafa'...;f.;.;.;.;.f‘37
"Development of ratlng scales {...,‘37
‘ B .Tralnlng ‘of the judges ..;...f....'38
.;RatlngS‘Q.;;.:..........: ..... ,...*38‘§
. Analysis of data ..;;.;,,f;,}.,.;. 39
IV: . RESULTS AND DISCUSSION | |
Reliability of Raters and Ratings fe...o B0
Treatment_Effeéts ...,;,f..};}..

Null Hypothe31sw#l
Null Hypothe51s #2:
,Null Hypothesas #3 .

'Nu;l_Hypdthesis #4 .

viii®

E



L t14

Chapter I o _-' . Pa{-gé
Null Hypothesis #5 ..... feeenn e is
=0 © Null Hypdfhesis_#s e BT 46
. | Null Hypotﬁes;s O 10 - S
Null.Hypothegig'#s‘...:..L ...... T
NullHypothesié*#9‘..7\;..;;.f.;..,.. 47
Nuil Hypothe51s € ﬁ?
. Flndlngs ............ ":"7”:"fﬂ' 47
" Null Hypothesis B11 oo ﬁy
Null Hypothesis #12 S Ss0
T © Null Hypothesis #1770 S ... bs0
. Null HypotheSis #1y ; .......... eee-..\01
Null Hypothesis #15 ......... SN 1
Findingsf.;.;ﬂ ..... . O |
, Null Hypofhésis #16 ettt e i . 52
Findings B i....l.l.ﬁ,;f 52
DescriptiQe‘StatiSticS' .......... IR IP I 53
' ; Pre-test:andﬁPost-tést Mgasufes e 53
‘ . . SubﬁecfiQe Evaluafions R R 56
P - Summary of' Results e e T . 59
Discussion ........ et et e e e 60
'Pfogram Effectlveness ......; ........ 60
"Equivalence of ertten and
Verbal Measures ,..@.7 ............... 63

ix




Tt
¢ 0
' | Page
SubﬁecFiVe Evaluations ....;uﬁ.;...; 63
Sﬁmmary of Biscussiqn ..{.;.tui..;..' 6l
SUMMARY AND CONCLUSIONS
$ummary éf'Studi ahd-Resu}ts'...u.{.;ﬂ.' 65
Concluysions .. v e, L. 67
* ~Limifationsv;....T;...J.;.....fu...;= 69
‘Implications ...:....... }..: ........ 70
 =’¢2’=*~
BIBLIOGRAPHY . ...... e I F
‘ﬁAPPENQIX.A,‘_TRANSCRIPT:OF THE TMMEDIACY o
- PROGRAM ......... eeeedoa.. 8L
APPENDIX B. WRITTEN PRE- AND POST-TESTS
o STATEMENTS .......... P ceu. 88
APPENDIX C. SCORING GUIDE,RCR RATING |
- "RESPONSES ....%%...... e 99
APPENDTX D. BEHAVIORAL CRITERIA o ,
DEFINING THE SKILLS ....... .. 103
. 'APPENDIX E. SUBJECTIVE EVALUATION.foRM . 105



10.

LIST OF\ TABLES

..c ' . . . L

Description

Componehts of the Calder’ Model

Average Inter-rater Reliability
Coefficients for Each. Program

Average Intra-rater Reliability
Coefficients'fOp Each:Program

Intra-rater Reliability Coefficients
Cdlculated én the Differences Betweens
Pre and Post. Tests :

o e . | .
Means, Standard Deviations and t
Values for Pre and Post Tests
(Verbal Format)

Means, Standard Deviations and t
Values ‘for Pre and Post Tests y
(Written. Format) - o

Correlations Bétween'RatingS.of
Verbal and Written Responses

?

. Percentage of Subjects in Each

Category for Pre and Post Tests
(Verbal Condition)

Percentage of Subjects Showing
Increase or‘Decrease in* Performance

Pefééntage'ofﬁSubjects Responding

on Each Category on the Subjective
Evdluation Questjions

xi

« Page

31

48
49
51

54,

55

57



CHAPTER I o

INTRODUCTION °

. : . -
. i . .

There is a recent trend in counsellor educatlon toward

the teachlng of speciflc skllls for helplng (Carkhuff 1@%9

,e,-
S «

a, b Ivey, 1971) A number of models and programs for teach—
ing spec1f1c skllls have been developed (Carkhuff .1968%a,b;
"Danish §& Hauer, 1973 Goldsteln, 19735 Ivey, 1521; Kagan, a
197255- These.programs are.lntended to teach trainees basic |
-‘interpersonal.skiils before having'an'actnai practicum
' N

'exPerience " The need for such programs ‘is emphaslzed by
< >

Cormler and Cormler (1976)1 "We can no longer“rely solely

. on tradltlonal teaching methods ofE;ecturing,'reading,
dlscus51on when-reoent\researchsnggests SOme other
may be eqoaily asfeffectivé“or have“more promis ng;re-i'
sdlts", (p 43). Such alternate methods however; mfist be
‘equaily or more eff1c1ent in teachlng helplng sklII“/than
the tradltlpnal dldactlc methods | _ ‘
The mlcrocounselllng model developed by Ivey (1971)
"has’ been found to be partlcularly efflClent and adaptable -
" for teachlng helplng skllls (Aldrldge & Ivey, 1975 DiMltti;i
.p’ & Arndt 197# Haase 8 DlMlttla, 1970, Moreland Ivey g
- Phllllps, 1973, Toukmanlan & Rennle, 1975) In thls model,

component skills of couns;lllng are . 1dent1f1ed and taught

v

-~
o
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systematically té the trainee. The process~of~lhstruction
\;ay inelude:. didéctic instructions, practice'(videotaped),
"feedback (audiovisual?, modelling (by an expert)) amd evalu-
ation, (Ivey_& Authier, 1978; Ivey; NOrmington;‘ﬁillef,
Morril ¢ Haase,'lQGSi. This model has flexibility.and fer-
mité‘many’possible variations. A basic tenet of this frame-
work is that verbal behavior can be learnt through observa-
tion ahd imitation of the bohav1or of others who are called
models. Modelling has been,esyablished as an effective and
fairly rgpid method for aéquiring‘%ew skills or strengthen-
ing previouigy learned skills (Bandura, 1969, Flanders,11968;
Yando, égitz & Z}glgrrle

8)
\"'_/

Evidence of the efficacy of modelling in' teaching

communication skills hak been demonéfratéd by a ﬁumber of
studies usihg both audio-recorded and video-taped models
(Dalton, Sundblad & Hylbert, 1873; Eisenberg é Delaney, 1970é
Payne, Weiéé é Kapp? 1972; Perr?, 19755 Robinson, Froehle

& Kurpius, l9l9; Stone § Stein, léfs; Teevan & Gébel, 1978).
Daltop, et. al. (1973), Perry (1975) and’Stone and Stein
f1978l found model led techniques to be superior tn didactie
or written methods of presenting the behaviors to be learned.
Tn a program desighed to increase counsellor tralnee empathy.
Ronnestad (1977) found modelling tn be significantly more
effective than feedback or experiential methods. It is
‘apparerit that modelling contri%ufeS'significanfly o the micro-

counselling training -paradigm.
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Calder (1978) has developed an adaptation of the mmcro-

counselllng model for produ01ng self-lnstructlonal audio and

A
video programs. The Calggg model has beeq:ytlllzed 1n-the

JI‘I

produftlon of five v1deo programs, each de51gned to teach
on? behav1orally deflned communlcatlon sklli efficiently
and effectlvely Substantlal emphasis is placed on modelllng
in the 1nstructlon of these skllls. Each program 1s approxi-
&mately ;Wenty minutes long, during which tiﬁe the trainee
1s expected to record practlce responses on an apdlo tape.

»

The programs adhere to the following format

1. An 1ntroductlon and brief 1nstruct1®ns are glven
2. Base rate. The tralnee is asked to respond appro—

i

priately to gilx client state@enps in order to es-
tablish a base rate.

3. Model session. A counselloramodels the approprlate

S’

sk111 in a flve minute interview w1th a cllenth

4. Segmented model. The coun elJor models the appro—

prlate skill in reepondlng to)qeparate client .
&
statements.
5. Practice, modelled feedback, and ‘self evaluation.

Six client <tatements are each followed by a fifteen
second pause for trainee response, followed by the
counsellor's response. Lo

6. Post test. The trainee is asked to respond fb six
client statements for practice, self evaluatlon,

o~ and p0841b1e review.



These programs were found to. produce a 31gn1f1cant 1mprove-h
ment in the deflned SklllS for a group of senlor undergradu-
ate counselllng students when used 1nd1v1dually w1th v1deo—

P

tape equlpment (Calder & Borgen, 1978).

The Nature of the Problem

There is currently much interest in the development of
‘ programs that teach'helplng skllls efficiently. The Calder“
model has the potentlal ro be ysed in a number of weys that
could facilitate efficient learning of hea.'ng skills..'To
date, programs using this model have beeniiioduced to teach
the communicstion skills-gf: reflection of content, reflection
of feeling, responding empathically,’open—énded statements,
and specificity and goncreteness. ,Immediacy, or direct

~

mutual communication, is a helping skill considered to be
necessery in aocounselling relationship (Carknuff, 1396%a,b;
_ Egan, 1975; Higgins, Ivey § Uhlemann,l197b). ?resUmably;
thisuSkill could be taught effectively using the Calder model.
The Calder programs are self-instructional and are

designed to be individually viewed. The method of presen-

tation may be modified however, to suit differing reQuirements.

\
~

The use of language labs has proven to be an effective teach-
ing epproacn with groups for improving language skills, “
(uofge;,lgsu).f fhe Calder programs could readiiy be adaptedv
'for use. with groups in a language .lab: The language lab

fa0111t1es permlt the tralnee to record his own responses

-



onto the taped program, enhanc1ng review and practlce "fhis
should prov1de agpartlcularly eff1c1ent method for teachlng

these skllls

'PUrpose of the Study

The' purposes of this_study were tWOfold: Thezfirstm'
major'objective was.to develop a self—instructional video-
tape program to teach the communlcatlon Sklll of 1mmed1acy:
The Calder model provided a frameWork for developlng thlg
progr‘\. The second major objectlve was to evaluate the

effectlveness of thls program and four of the Calder programs

)
using language lab facilities. )

The specific objectives of the evaluation were:

1. To determine the effectiveness of the followiné
.5-programs: Reflection of.Content, Respondinngmpathic;
ally, Immediacy, Open:Ended Statemenfs, and Concrete—
ness and SpelelClty us1ng oral responses to a pre-
treatment and a post- treatment test. ’

2. To determine the effectiveness of the same programs
using written responses to a pre-treatment and a
post-treatment test. It

3. To obtaln subjectlve evaluatlons of these programs

_ from the part1c1pants

In aBdltlon, two other spec1f1c objectives were con-~-

51dered relevant to thls area of. study. 'Thesevwere:



4. To determinefwhether there,iswg'performance

relationehip between written and verbal responses.

5. To determine whether there is a correlation between

a subject's performance as rated by the Judges, and

-~

the sub]ect 5 evaluatlon ratings of the program.

\

The programs and the dependent measures are descrlbed

in greater detall in Chapter III ThlS study .then, was:
‘de81gned to 1nvest1gate the efflcacy of using- mlcrocounsel-

llng programs in language labs to teach’ helplng skllls 1n

a practical and eff1c1ent ‘manner.



CHAPTER-II . "

REVIEW OF THE:RELATED LITERATURE - 2

RS

LS

. The present study 1nvolved the use in a language lab, of
programs based on a mlcrocounselllng type model ' In thls.
, chapter a rev1ew of the llterature relatlng to spec1f1c
skills tralnlng programs and thelr effectlveness 1s presented

'Partlcular empha81s 1s placed on articles relatlng to the

fcomponents utlllzed 1n the Calder programs, namely: modelllng,‘

. \, .
role,play practice, feedback and practlce.‘ Followlng‘this,'

a review of the literaturé relating to language labs is given;'f

A -
.

Specific Skills Training Programs

: 6Verview ._)
A systematlc approach to-tralnlng ba51c helping skllls -
flrst recelved w1de recognltlon through the work of . Rogers

(1951 1957) Hls training experiences con51sted of: (lli~'

listening. to tape recorded modelled 1nterv1ews of experlenced

counsellors, (2) role playlng the skills, (3) observ1ng live

counsellor demonstratlons, (4> part1c1pat1ng in group therapy,
and (8) rece1v1ng superv151on of therapy sessions. -J”'
Reflnements of Rogers work were made by Truax and

‘ Carkhuff (1967) and Carkhuff (1969a,b) in’ thelr dldactlc-

experlentlal apgroach. Thelr alnuwas to teach c”ﬁnsellors



how to relate to cllents and how to conduct psychotherapy
The. tralnlng 1ncluded extens1ve readlng, exposure to model-

ling in the form of audlo-taped psychotherapy sess1ons, ratl

of responses from these tapes, role play and practlce of thetl
skills, and superv181on and reV1ew»of actual therapy sesslons
This program deflned some essentlal condltlons of therapy,;
developed 1nstruments for measurlng the condltlons; and ~
attempted to teach approprlate‘attitudes and behaviors to
the students%(Hatarazzo;”1978)j | |
Specifically, the core conditlons whichﬁthe‘didactic-
experientialaapproach proposed to teach‘were? accurate
'empathy, nonjpossessive warmth; and genuineness (Truamrﬁ
Carkhuff lgdﬂ)ﬁ In rev1ew1ng the earller lltenature relatlng
<to the valldlty of these constructs as necessary condltlons
for helplng, Truax: and Carkhuff (1967) concluded ."Research
:seems cons1stently to find empathy, warmth and genulneness‘
characterlstlc of human encounters that change people for
the better", (p. lul) . This. conelusion has been supported
3by subsequent studles (Bergln & Solomon, 1970; Plaget, Beren-
son § Carkhuffk 1967, Zlmmer & Anderson, 1968) In hlS
,later work Carkhuff (1969a b) attempted to deflne the beha-
pv1oral components of these core condltlons, and 1ncluded
‘four more’ fac111tat1ng condltlons . 'These were: expres31on_
_of concreteness .or spec1f1c1ty,.self—dlsclosure; confronta-

'tlon, and expre831on of 1mmed1acy A number of studles have

‘shown that hlgh levels of functlonlng in these communlcatlonl



skllls are facllltatlve 1n the therapeutlc process (Bbrensonf
5 Carkhaff 8 Myrus,‘1966, Bursteln & Carkhuff 1968 Carkhuff,

;..Kralochv1l & Frlel l968;4P}erce, Carkhuff slBerenson; 1967):

‘Microcounselling .’

vIvey, et.al. (1968) adapﬁéd aspects of the Truax-
Carkhuff approach for use w1th thelr mlcrocounselllng tech-
'n;que. Thelr 1ntentlon was’ to focus on teachlng spe01flc
‘ helplng skllls and to reduce the amount of time: spent 1n'
tralnlng, (Ivey 8»Auth1er, 1978) Mlcrocounselllng 1s based
on the research of Allen (1967) who used" the concept of
mlcroteachlng in teacher tra1n1gg ‘ Ivey and Authler (1978)
"descrlbe mlcrocounselllng as "an. 1nnovat1ve approach to
1nstructlon in ba31c cllnlcal skllls which is baSed.on the‘
'assumption that interviewer behaVior is extremely complex‘
'and therefore can best be taught by breaklng the 1nterv1ew
down 1nto dlscrete behav1ora1 unlts", (p 32) In mlcrocoun-
5elllng tralnlng: the student goes through the follow1ng
steps - 7i , .f‘ : ' “_ o P

(1) basellne 1nterv1ew of flve mlnutes on v1deotape

1n whlch the tralnee 1nterv1ews a volunteer cllent
(2) tralnlng, 1nclud1ng,_(a) readlng a manual descrlblng
the 51ngle sklll to be learnt, (b) v1ew1ng v1deo :
| models demonstratlng th% sklll, (&¥ comparlng the'
e"student 1nterv1ew w1th the model 1nterv1ew, and (d4)
L - 'rece1v1ng supportlve superv131on from the 1nstructor,;.

(3) a v1deotaped relnterv1ew in whlch the trainee prac-




<
L4

Iices fhe s&ill in.an'interview situation; This

tape 1s rev1ewed w1th the superv1sor, (Ivey 8

&

'Authler;.1978). .

e - L e : : oo ‘
s Y,

In the tralnlng process the trainee learns one Sklll at a -
.tlme, and gradually develops ; repet01re of competenc1es fn
.helplng | . ‘ _
Ivey and Authler (1978) have 1dent1f1ed a number of
‘,Lattendlng SklllS whlch ane ba51c to the mlcrocounselllng
paradlgm. The attendlng skills are: @1) closed-questlons,
(2)‘open‘questions, (3) minimal'encburagers, (W) paraphr ‘ing
(reflectlon of content), (5) reflectlon of feellng,‘a d (6) |

’

sunmarlzatlon These six SklllS are descrlbed ag belng

- basic to empathy (Ivey & Authler, 1978) . Other communication

d;mens;ons ldentlfled are focus dimensions and-qdalifative
dimensions}: Helping the:ciieh{ focUS inVolveshencouraging
“him fo.talk'abodt himseif."The'qualitative,dinensions are
deffned asﬁgonCreteness; immediacy; Respect,dConfrontation,”
Genuineness; and Positive.Regard The nain emphasis in

'Ivey s program is on’tralnlng of the attendlng SklllS How-

ever, 1t would seem feas1ble to develop mlcrocounselllng—

-

type programs for teachlng the more general SklllS descrlbed'

by Carkhuff (1969a b).

W

y Research on.SkilIS“WhichfFacilifate thefCoﬁnselling Process
Factor analy51s has been used in a number of studles
to ldentlfy skills, which fac111tate the counselllng process

y
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In a study by Zlmmer and Anderson (1968) communlcatlons
between experlenced counsellors and clients were rated
h-u51ngﬁpos1t1ve regard and empathy scales, and the results

factor analyzed.‘-Some of the;facllltatlve factors they

R . . : T . -
found were: restating ‘(reflection), supportive communications,
clarification, probing,'cognitive interpretation, and

affectiye interpretation”‘ Further studies by Zlmmer and
Cowles (1972) and Zlnmer and Pepyne (1971) found that the
core condltlons .of empathy,-warmth and gehulneness could
be deflned in terms of spe01f1c verbal responses such as
attendlng, reflectlon of feellng, and Open ended questlons
" In a. 31mllar study, Crowley and Ivey (1976) factor analyzed
scores of counsellors rated on a direct mutual communlcatlon
scale. Two of the major fac111tat1ve condltlons they found
_were an lncreased focus on the 1nd1v1duals\1nvolved rather
than on non—personal_lssues,vand an.lncreased degree of IVJ;
emotional expressiveness.' This research'suggestslthat:there
are specific, definablehhelping skillsbwhich'are facilitative

o

'to the the@apeutic'process.

Researcﬁ/on the Efficacy of-Microcounselling
LA 4 £
‘ Numerous studies have been conducted to 1nvest1gate

the ffest%veneSS of mlcrocounselllng -Some-of the more

L

}-major tudles are rev1ewed here, and 1n partlcular those that

.1nvest1g te ~the generallzablllty of tralnlng to: other, 51tua-

. -

' tlons, The initial publlshed study eValuating the effects
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of mlcrocounselllng was that of\Ivey, et.al. (1968) In

that study, three groups of beglnnlng counsellors were

- taught three dlfferent SklllS u31ng the mlcrocounselllng

approach These were "attendlng behav;or”, reflectlon of

-feellng, and summarization of‘feeling All three groups

‘showed 31gn1f1cant 1ncreases in the- respectlve SklllS

Self- concept and counsellor effectlveness, as rated by the
cllents, were also significantly improved. This work was
1mportant in that it demonstrated that deflned 1nterv1ewer
skills could be taught effectlvely in a short perlod of tlme

In a study 1nvolVlng graduate student trainees in a
practicum COunselling course, Morelandl Phillips, Ivey andA
Lockhart (1970) demonstrated that.: tralnlng in mlcrocounsel-
lipg skills producéd 51gn1£%cant 1mprovements in the SklllS
in- actual therapy sessions. - Of ‘the Six attendlng sk;lls,
only paraphrasing‘and minimal encouragers did not show ,'
improvement. J

Haase, DlMlttla and Guttman (1972) conducted 4 one year
follow up study with the same paraprofess1onal sub]ects

who had been taught m1cr0counselllng SklllS 1n an earller

study (Haase 8 D1M1tt1a, 1970) They found that non- verbal

_communlcatlon skllls and expre351on of feeling had been “

malntalned at an 1mproved level. Verbal follow1ng and
reflectlon of feellng ratlngs had regressed although they
were hlgher than pre-tralnlng levels They suggested that

those skllls not in use on the. job are llkely to be forgottenﬂ
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In a‘51mllar study, Gluckstern (1973) tralned parapror -
,fess1onals in mlcrocounéelllng skills. . The. tralhees worked.
actlvely w1th cllents and took part 1nwmonthly follow—up
~tra1n1ng se581ons The level of performance was Stlll maln-
.talned after six. months Guttman and Haase (1972) investi-
gated the generallzatlon of attendlng skllls frOm training |
to actual therapy sessions. Results showed that thehsigni—‘
.flcant 1ncrements made in training decreased tohsome extent
-durlng the flrst week of counselllng, but 1ncreased agaln'
by the third cohnselllng se331on Levels of: performance in
the counselllng se531ons'd;d not reach post tralnlng levels
Although thls re$earch 1s not conclu31ve, there are indica-
_tlons that skills learnt in mlcrocogiselllng tralnlng genera—
lize well to actual s1tuatlons

A number of studles have compared mlcrocounselllng
tralnlng w1th other training approaches. A comparison of
mlcrotralned subjects with sub]ects rece1v1ng tradltlonal
tralnlng from psychlatrlc staff. shbwed that both groups
demonstrated 1ﬂ§rovement However, the group re0e1v1ng
mlcrotralnlng showed 81gn1f1cantly greater 1mprovements on
.the attendlng behav1or" and reflection of feellng measures
'The mlcrocounselllng subjects also doubled their: percentage'
of "good" statements on the Matarazzo Checkllst of Theraplst
Behav1ors, whlle the comparlsoﬁ'group showed no change (‘More-

land Ivey § Phllllps, 1973)

3
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Aeeompsf@son‘of the effectiveness.of microcounselling
training and Human Relations'Training (HRT)"was made by
Toukmaniah,and Rennie (1975): 'The HRT group received -train-

ing in Carkhuff's seven'core-conditions, while the micro-

.counselllng Froup recelved training 1n "attendlng behav1or"

mlnlmal act1v1ty responses, verbal follow1ng, open 1nqu1ry,

_andlreflectlon of feellngq The trainees were assessed on

- empathy measures.may be due to ‘the greater amount:of prac-

emﬁathy, and three-categories of counsellor communication

from the microcouhselling program. Both eXperimental groups

showed 81gn1flcant 1mprovement compared with a control group

on both sets of crlterla * The mlorocounselllng group was

.

81gn1flcantly superlor to the HRT group on, ‘the empathy

measures. The authors - suggest that th®s difference on
’ <

: . : T ‘ ' "\
tice given in microcounselling training. ) N

In a stddy comparing microcounselling-and reflective

listening techniques, DiMittia and Arndt (1974) found both

)

treatments produced significant improvements ‘on all measures

except-posture. There was no significant difference between
: SRS

the two treatments. Reflective listening training is a much

AN

- simpler and less expensive program than microcounselling.

_The authors suggest that although fallure to find 51gn1f1—.

‘cant dlfferences between the two programs may be due to the

small sample size (n = 15), serious con51derat10n should be

'given to -simple training techniques as alternatives.

In summary, microcounselling appears to be an efficient

.



and effective method for tfaining couﬁselling skills in a

short period of time. There are 1ndlcatlons that sklll

.

use must ‘be ,reinforced in actual ]ob settlngs af 1t is

to be maintained.
L o - A

The Calder Model -

Calder (1978) adapted the miCPocounSeiiing training
model for use in a self-instructional v1deo ~tape package:
leferences between this approach and traditional: mlcro-
‘counselllng lie in the 'modeé of presentation Tradltlonal
mlcrocounselllng relies on 1nstructor presentatloni) wrltten
manuals,'modelllng tapes, and practlce interviews w1th volun-
teer clients. The selfelnstpuctlonal programs 1nclude all
Ithese éomponenfs oﬁ a video-tape (seelAppendix A, "Transcript
of the Immediacy Program", for an example of the proéraé
forﬁat). Greater empha;is is placeqhgn the coﬁpoﬁeﬁts'of
mbdellihg and role play-type practice. TImmediate féedbacf

is provided to the trainees after their role play responses,

in the form of a high level respons% made by the model

r~
e

counsellor. . Trainees are expected to evaluate their:own

£

responses. The trainees are réquired to respond to a set
of sfatemeﬁts before and after training. This allows evalu-
ation of‘performahce and provides extfa-practice. In the

following section, research relating to the major”components

of this approach is discussed.
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Research on ‘the &Components'of Training |

R 'Modelliﬁg. A number of studies have ihvestigated the
éffa;ts'of modeiling‘versus other methods of tqaqhing
skills. Ronnestad (1977) compared the effects Of -three .
supervisory techniqﬁes: modelléﬁg,vféedback (in the form
éf ratings), and.experientiél{intervéntion4(similar to
.Carkhufst training), -in teaching the éommunicatidn skill
of empathic understanding. The subjects (graduate students

»-

in a counselling programf participated in two interviews.
Af:er each sessidn, the threé groﬁps regeived.their’respecf
tive form of supervisibna Ratings of their performances
indicated that the modelling method was more effective than
_the feédback method which was more.effective than the expepé
iential method{ Similar results were obtéined by Payne,
Weiss and Kapﬁ'(197257 .

Dalton and Suridblad (1976) compared a brief modelléd
learning experience (§0_minures) with Carkhuff's 61969a,b)
systematic training program (10 hours). The brief modelled
learning experience was a vidéo—fape pto%;am very similar
to those used iQ the present study. Th%/Dalton and Sundblad
proéram inclfided more didactic ins&fudtion\and required only ¢
coveft'resﬂ,nding by the traiﬁées as opposed to overt record-
ed respogées required in tﬁe Calder pfograms. an the study,

. / . - ) }.‘ .
empathic responding was taught using both approaches. Both

‘training approaches were effective, and the 10 hour systema- :

tic_training program did not prove to bersuperior to the 90

-




17

e

mlnute modelled leannlng experlence . In an earller study, .
Dalton, :‘Sundblad and, Hylbert (1973), using the same modelled
learning experlence dempnstrated that empathlc‘response
_ behavior could be taught and that thelbehavioral changes

~

were maintained over time.A Mddelling was shown to be f
supefiorito d%dactic‘or written methods of presenting the
verbal behaviors to be learnt.

Slmllar results were obtained in a study by Perry (1975)
who 1nvest1gated the relative contrlbutlons of modelllng and
instructions to the traLnlng of counsellor'empathy Instruc-
tions-had no effect on subjects' level of empathy, but -subjects
hearing a hlgh empathy model showed’51gn1f1cantly hlgher._

. empathy than all other subjects. The results of other studies
.1nvolv1ng modelllng and 1nstructlons (Stone & -Stein, 1978;
Uhlemann, Lea £ Stone, 1975) suggest that combined modelllng
aandglnstnuctton.ls theamostﬁfffect;ve form of presentation.

Kuna (l975) comgafed lecturldg,dreading, andﬁmodelling
methodslofmpresentation in teaching students‘restatément
skills. gestatemEnt was defined as repeating what the client.
1had said in more or less the same mords. ’Tnere.were three

‘exPerimental groups: (1) lecture presentation only, .(2)

lecture and reading, and (3) lecture,® reading and mode'lling

C oy

presentation. All three groups showed significant increases

n

in the target behavior, and the addition of modelling in the T:

third group did not 31gn1f1cantly 1ncrease performance over

the other two groups. It was concluded that when the Skllll

¢ a .

SR

o~
st = et =

e e Rt
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to be learnt was relatlvely 81mple, lecture 1nstructlon in
that skill is sufflclent '

In the modelllng sections of Ivey's (1971) mlcrotralnlng
program both de31rable and undesirable behav1ors were model-
led, supposedly to prov1de a contrast. In cdmparlng the
results of desirable modelllng (pure modelllng) versus
de51rable and unde81rable modelllng (mixed modelllng)

,A1351d and Hulchlson (1977) found that only the "pure model-; .
ling" group was 81gn1flcantly superlor to the control group

in learning the skill of open-ended statements1 They suggest-
edvthat;negative modelling examples-may.interfere with learn-

-

ing at an introductory level of training.

Rehearsal, feedback and modelling studies. "In a recent

. study Peters, Cormier and Cormier (1978) assessed the effects

~

[o) £\§our prlmary components .of mlcrOCounselllng Tﬁééi were,

(1) written and v1de Todels, (2) role play practicef

sal), (3) feedback,

[

The study involved four treatment condltlons modelllng,
1modelllﬂ% and practlce, modelling, practice and feedback;
and modelllng, practice,'feedback, and remediation. Wfitten.
,and verbal dependent measures were obtaindd Results showed
that all four: groups made 81gn1f1cant 1ncreases, and that
there were no signifigant differences between treatment

°

groups. It was concluded that modelllng was an effectlve

counsellor Sklll tralnlng procedure Practice, rehearsal,

._j‘ AN

i

Stem . el b 2
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and feedback may not be crucial,for”skill deveiophent:"
| These results were not supborted by a later study by '
0'Toole" (1979) In_lnvestlgatlng the effects of»modelllng
and practlce, he-studied two groups, (1) modelllng and

practlce, and (2) modelllng and no practlce Result;\re\\d//

vealed that on all four of the méasures used the practlce

-

group performed at a 51gn1flcantly hlgher level than the
no practlce group. o' Toole argues that the demonstrated
: lack'of’effectiveness for.modeiling in the study by'Kuna
(2975) may be due'tovthe omission of the practice component
in his training brocedure. T “
The resultsuof the.O*Toole study are cOnsistent‘with /
the flndlngs obtalned by Stone (1975), Stone and Vance (1976),
and Teevan ' and Gabel (1978) ‘Stone and Vance (1976) 1nves—f

tigated the effects of 1nstructlons, mgdelllng, and rehearsal

i
\

“on tralnlng empathlc communlcatlon U51ng a factorlal de31gn,'¥
they concluded that a comblnatlon of tralnlng varlables

/‘
‘fac111tated empathlc responses’ durlng an 1nterv1ew more than

beach varlable alone " The majorlty of studles _appear to

support this conclusaon

Superv181on and feedback. A number of studies have in-

: vestlgated the 1mportance of supervision and" feedback in-

tralnlng. In comparlng a supervlsed yersus non-su erv1sed-'

microcounselling group, Authier'and-Gustafson 875) found_

'signifidantﬁskill.imprQVement for both.groupsy

P
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51gn1flcant dlfference between groups
o

Forge (1973) compared an 1nd1v1duallzed mlcrocounselllng

@
tralnlng approach 1nvolv1ng no feedback or. superv131on, w1th

a superv1sor—led group, and an independent peer feedback
. ‘group. Results showed*no sxgnlflcant dlfferences'bexween
groups. | |

Kelley (1971) compared a superv1sor relnforced group,
‘a’ gelf relnforced group, and a control group The superv1sor—

' relnforced group and the self relnforced group demonstrated
1mprovement in the SklllS compared w1th the control group N
The superv1sor—re§nforced group performed s1gn1f1cantly
,better than.the selffrelnforced'group on only'two of the'five
skills taught;"Kelley concluded'that mhen eﬁperuision is
‘not avaiiabie;jseifjreinforcement can’be utiiiiedT ‘

These results suggest that instructOr.superVision‘and
:peer-feedback'are not‘crucial componentslof‘a training,proe
gram,:and that seiffreinforcement'from }eedback is'efﬁective;

) Summarzr' The research reviewed‘pointS'to the.superipr—d

kity of modelling in learner acQuisttionuof.basic counseliingh‘

skllls However, studies in which modelling has been'combined

E}

w1th other components, indicate that a comblnatlon of components

‘may be more’ eﬁfectlve than a. 51ngle component : ThlS would

-

. seem to be espec1ally true when more complex SklllS are belng
*&
taught.‘ Tralnlng programs u81ng\modelllng tend to be shorter

\
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and conseduently“moreltime'efficientlthanrother comparahle
programs _ There was: some 1nd1catlon thatlmodelllng of de51ra¢
ble SklllS only, is .more effectlve than modelllng de81rable:.
and unde31rable skllls Superv131on by an 1nstructor,.or
peer feedback does not appear to be an essentlal component
of.a tralnlng program f However, self—relnforcement from
feedback would seem: to be necessary 1f superv151on or peer'.

feedback Was not avallable ¥

-

.‘ertten and Oral Responses as Dependent Measures

There 1s some research ev1dence to suggest that tralnees

m"respond dlfferently in the wrltten and oral modes .'Stone and
Stein (1978) suggested that wrltten measures may tap content
ﬂknowledge of the skllls, whereas oral‘responses may tap Sklll
fdellvery Stone and Vance, in thelr 1976 study, obtalned‘“
‘two dependent measures of empathlc Sklll wrltten responses
~Zto stlmulus statements, and empathy ratlngs of a crltlcal

;n01dent ;nterv1ew ertten responses to statement§=were,
,‘quite different'frOm verbal-responSes. They:found -that'r
speCific'instructions:in'training:appeared‘tO'be a-criticai
tor in facilitating writtenfperfqrmance, whereas modeiling.

appeared to fac1lltate performance on- the 1nterylew task

Peters, Cormler and Cormler (1978) suggested jhat traln- g

.ees who learned skllls from a v1deo quelllng prog am and
then demonstrated 1mprovement on a wrltten post test, were

able to transfer what they had learned from a mod lled task



to a dlfferent task They-suggested thatAthis ishgeneralié~

It 1

f‘zatlon of learnlng

[N

s apparent that wrltten and verbal responses used

as dependent measures may 1n fact “be measurlng d;fferent

: varlables

~

Thls has ;mpllcatlons for evaluatlon studles

in that 51gn1f1cant dlfferences ‘may or may not be found

dependlng

%he

1ng forel

drlll 1n

'ad0pted 1

univer51t

- number of

leof these

R

on the measures used

_ Effectiveness of7Language‘Labs

tradltlonal role of language labs has been in teach- .
gn languages, and 1n partlcular g1V1ng rev1ew and
forelgn languages Their use has been w1dely

v

n North Amerlca and Europe by hlgh schools and
1es, (Hawklns, 1975) . The language lab offers a
adVantages over tradltlonal teachlng alds. Some'
are llsted below | | -
The|tra1nee has control over the machlne 1n the‘

language lab .

. 'The system saves valuable class tlme and relleves;'
the lnstructor of routlne repetltlve drlll se581ons

The. system allows for d1fferent1al abllltles of

‘Vstudents. The slow learner can have as much repe-'

Jtition as requlred w1thout retardang other students.

o

..The system'permlts full 1nd1v1duallzed partlclpat10n7
by each student.

The laboratory booths prov1de each student w1th a
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.measure of prlvacy SO’ lnhlbltlons about maklng(
embarra551ng mlstakes are reduced |
"Gr-rIn the language lab it 1s p0831ble for the lnstructor

at the control console to communlcate w1th each stu—

vﬁdent w1thout encroachlng on the tlme of other students
\, 8

7[1fThe system presents unllmlted opportunlty for practlce.
NEE 8.-fThe language lab programs prov1de 1mmed1ate correc-
“,tlon and conflrmatlon of student responses. ':'

. . : :
Some dlsadvantages of the language lab mlght be:

1. gThe system 1ntroduces ‘a certaln degree of art1f1c1-
"allty 1nto the teachlng of. communlcatlon |
;2; ‘Tra;nees w1th 1ow motlvatlon-may not part1c1pate .(
. because 1t 1s eas1er to 1gnore a machlne than an
ﬁlnd1v1dual o “—\ | .
d}ﬁ;The machlne cannot adapt 1ts teachlng technlques

a to’ the moods of the tralnees

E

The language.lab 1s a teachlngﬁald not a teachlng
'.method,land as such 1ts success depends for the most part,‘
'*on the nature and quallty of the teachlng programs avall— ‘

able.: However, there has been much research conducted
‘hilnvestlgatlng the efflcacy of language lab systems | Along
;'uw1th small scale research progects, three major studles have‘fd
"been conducted | ‘ | |

The Keatlng Report (Keatlng, 1963) _compared the pro—~'h

' “gress of studen%s studylng French Who had access 16 a lan—
. 'S |
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'fguage lab w1th students studylng French w1thout langhage

lab tlme This study lnvolved 5000 puplls 1n thelr flrst

'v_,to fourth years of French study | His conclu31ons lndlcated

.that language lab students were generally dlsadvantaged

' 7

" with only. flrst year students showlng any.-. 31gn1f1cant advan—
C 13

tage 1n speech productlon There were a’ number of: methodo-

loglcal problems w1th thls study (l) frequency of language
flab pract1Ce varled over the sample w1th most students
'hav1ng only one forty mlnute sess1on per week,‘(2) the‘
'quallty and extent of. equlpment used varied from school

‘lto school (3) the methods of teacnlng and. materlals used

l“by both groups were not controlled for, and (4) very few

of the language labs had been 1nstalled in the schools for
',more than a year before the study was conducted the teachers’
.Hwere stlll preparlng materlals and learnlng how to use" them.,
hOverall the results of thls study are not cons1dered to- be\li
very rellable or . valld (Forrester, 1975) |

An evaluatlon of language labs was conducted in New
York Clty schools (Lorge, 196u) w1th a large number of
students over a thrée year perlod | The results supported
:the use of language labs for most of the measures taken
.v;It was found that whlle dally practlce in the language lab
produced 81gn1f1cant 1mprovement a ‘one perlod per week
erpractlce produced poorer results than no. lab\at all 'h-

The Pennsylvanla Progect (1968) was begun 1n 1965 and

‘-agaln 1nvolved a large number of students learnlng French )
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'and‘éerman.' Groups u51ng the language lab recelved two

25 mlnute se531ons per week._ Results 1nd1cated that there
were generally no- 31gn1f1cant dlfferences between those‘&

' students u51ng language labs and those hav1ng tradltlonal
1nstru¢tlon lee the Keatlng Report the Pennsylvanla -

Pro;ect has been cr1t1c1zed ‘for falllng to control many

non- experlmental varlables, and thus results should be

,1nterpreted w1th cautlon; (Fllnt Smlth ~1970). |

| A small scale study.by Doye (195u) attempted to control

for the teacher varlable _ Two French classes were- both

‘taught by,the same teacher. The varlables of J.ntelllgence'f

. and 5001o—econom1c status were . controlled for.' The experl—

_mental(olass spent one perlod per week 1n a language lab B

- Doye concluded that the experlmental class was’ superlor to

.the control class in. that 51tuatlon R r. o

The results of the language lab evaluatlons have pro-

P
.

duced mixed results. In reviewing thejllterature on language

labs,: Flint Smith (13970) concluded'that, "machine—alded

. pinstruction is effective in either of two situationsr (1)

intensive language learnlng, nd (2) semi or totally 1nd1v1-
.duallzed learnlng The language lab and its varlatlons are
least: effectlve in’ an env1ronment that spe01f1es one or two

'iperlods of taped drlll each week ST Yet the language .

';'laboratory .can truly become a learnlng env1ronment" - (p. 233)

It appears 11kely that language lab fac111t1es could

be used effectlvely for teachlng programs of an 1nd1v1duallzed
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nafure(ifhthey presentznew and'stimulatingfmaterial in a

- brief intensive period. -

' Conclusions From the Skills TrainéQgc
»and.hangﬁage Lab Literature.

.The llterature c1ted would suggest that there is support
for the teachlng of spec1flc helplng skllls in the tralnlng
of neophyte counsellors Certaln basic counselllng SklllS .
have been‘shown to be f ilitative to the therapeutlc process
One approach to teachlng theseAskllls whlch has proven to
be effectlve and tlme efflcaent is that of mlcrocounselllng
'There are 1nd1catlons that skills taught us1ng this approach

Ch

generallze to actual SLtuatlons,kispec1ally if thelr use

v

1s relnforced
y Programs developed by Calder (1978) utlllze a shortened
mlcrocounselllng approach to teach counselllng SklllS in a'
self- 1nstructlonal v1deotape mode ‘ Empha51s is placed .on
modelllng, rehearsal, and feedback whlch have proven to be
1mportant ‘components ln the Sklll learnlng process To:
. increase the effectrveness of 1m1tat10n learnlng, only
de31rable behav1ors are modelled. Suﬁport for the 1nd1v1dua—
llzed nature of the programs 1s 1nd1cated by research suggestet
1ng that 1nstructor superv1s1on ‘and peer feedback can be’
replaced by self-relnforcement from feedback |

There is, s0me ev1dence to cuggest that dlfferent aspects

of Sklll performance are measured by dlfferent tralnee response'4
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"modes , In evaluatlng sk111 tralnlng pbograms 1t would seem

important to obtaln dependent measures in’ both wrltten and

.verbal modes

—’//:- Language labs have been shown to be effectlve in teach-

1ng programs of an 1nd1v1duallzed natube, espec1ally if the‘

' materlal presented 1s stlmulatlng and not too 1ong Language

>

Flabs prov1de a number of advantages ovar regular classroom

13

‘presentatlons. It seems llkely that language lab factﬁltles

could be”ased.to,great advantage in PPesentlng‘Sklll training

programs of the Calder type to groups of counsellor trainees.

\wﬁ .:..l.lL

-3
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7 ~ CHAPTER III °

- METHODOLOGY

Overview

‘The present study involved the development of a. self-

1nstructlonal v1deo taped program for teachlng the communlca-.

tlon Sklll of 1mmed1acy, and the evaluatlon of this and four

other s1m11ar programs us1ng language . lab fac111t1es In

thls chapter ‘the preparatlon of the Immedlacy program is

described, and the method of program evaluation is explained.

‘Program Development

“The first stép taken in conducting this study was to.
produce and film the. Immediacy program. This, involved

deflnlng the component skills to be taught, wrltlng .the

’scrlpt us1ng ‘the Calder model as a’ framework and flnally

produc1ng and filming the program. These steps are-now'
des¢éribed in more detail.

EY

Defining;the Communication Skill of Immediacy

The five self- 1nstructlonal programs developed by Calder

teach %Pmmunlcatlon skllls con81dered to be necessary in‘a

' -helplng relatlonshlp AF31xth skill, 1mmed1acy, was ‘selected

as a requisite addition to'these communication skills. In

1 - . 28

7
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L
utlllzlng the mlcrocounselllng technlques of Ivey (197l)“\;t
was . necessary to defJne 1mmed1acy in spec1flc behav1oral\
“terms. Carkhuff (19€9a, p.38) deflnes 1mmed1acy as, "the
degree to which the Helper both acts and directs the actlons 3
Ofithe helpée immedictely 1n the present to the relatlonshlp
between helper and heglpee". Egan (1975, p.37l describes
1mmed1acy as explorlng “the.herevand now of the'client—
counselor'interaCtionS"; The aim in using immediacy in

therapy then, is to encourage the clierit to share his per-

sonal feelings.and’partlcularly those that he is currently
experiencingrv Communlcatlon is directed towards expre531on
of personally relevant statements 1n the here and now rather p
than discussion of "other related" subjects such as a thlrd i
person not present at the 1nterv1ew, or other 1mpersonal
' toplcs.‘ The focus in Carkhuff's and Egan's ‘definitions of
immediacy on the relationship between the client and counsel-
lor is not stressed'in‘this‘immediacy'progr&m} It was con-
sidered-impractical using the self-instructional yideo—tape:{
modelof presentation Two behav1oral components of the skill
of 1mmed1acy were deflned for the purposes of thls program..‘
These were (a) the counsellor respoénse encourages the client
to talk in the first person "I", and about themselves,‘(b)

) )
the counsellor response encourages the cllent to talk in thev

present tense about current ‘concerns. The purpose of the

Immedlacy progrém was to teach these “two component sklllsb

\

to trainees. = L ' B



Program Design

)

o .

The Immedlacy program format followed the model developed
‘by Caldé% (1978) and, used on the other five programs. 1In -
. viewing the program, the tralnee experlences a‘'number of
v1gnettes in whlch’a‘profe881onal counséllor demonstrates
the skill of imme@iacy in an:interQiew with a client._ Later,
the trainee~igfas£ed\to réépond to’client-statements in a
'simulated interview situation. The program is;intended to
give the trainee- experience inlresponding to a client coupled °
with_the modeliing of appropriate responses made by a profes=~
sional counsellor. This glwes the trainee the opportun;ty
“to practlce different responses and make errors which would
not be possible in a real interview. The immediate feedback
of appropriate respons%s by the counsellor promotes self-
evaluation and’modificatiop.“.The five basic components of
this model were described in Chapters One and Two, and are g
shown in Table 1. The Immediaey program is introduced with
a short statement g}ving the‘porpose of the program'and a
brief explanation OF immediaoy (see Appéndix'A) Precedlng

0

_each .section of the program are brief 1nstruct10ns detalllng

what the viewer/fs required to do. These are given in an

encouraging manner to promote makimum participation,.and

arg'intended to cue the viewer to the relevant'information.
A pool of cllent statements ‘was composed for the flrst

thlrd, fourth, and fifth sectlons of the program. These

statements were also used for the wrltten pre -test and post-‘

L3
’

a
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test SseeTProgram Evaluation, p.33). The content of the
s atements focussed on common, everyday_goncerns w1th appli-
cablllty to ‘an audlence w1th a ngﬁ range of age levels and
1nterests. They.were kept short in length, and were care;
fully worded to 1nsure the meanlngs were. clear. The cllent
statements tended to be 1mpersonal anE about non- 1mmed1ate

- events so that 1mmed1acy responses would be clearly. requlred

'from the tralnee Twelve statements were selected andoran*

domly a351gned to the pre-test and post-test.. This was~done
© so that equ;valent difficulty levels for bOth tests,could
be assumed. ‘ | | |

| The modelllng session in the program was - conducted“as'
a spontaneous 1nterv1ew between the counsellor and a Cllfnt
The counsellor s responses focussed ‘for the most part, on
encouraglng immediacy "to demonstrate this Sklll Responsesl

demonstratlng 1mmed1acy made by the counsellor in other parts

of the program were also spontaneous.

“. Filming and'Production'

The program was fllmed in the Education audlo v1sual

filming studlo by a profe381onal préducer. - The producer

also did the edltlng The program ‘was produced in color on:

a three quarter inch v1deo cassette. The three cllents in

0.

the program were undergraduate students in Educatlon, two

o

females and one male. An experlenced psychotheraplst modelled

the part of. the counsellor. The tlmlng was con51dered to be

©

an 1mportant element 1n produc1ng a quallty program.A-A;_
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'Research Design -

flfteen second pause was allowed for each tralnee response
Durlng thls tlme, the cllent remalned on: the screen. :The
duratlon of each segment of the program 1s shown in Table l.
\Slnce the program requlres concentratlon and 1s qulte demands
.1ng, the total duratlon was llmlted to approx1mately twenty

mln.ute S «

"

U81ng the’ Immedlacy Program -
| The Immedlacy program can be used w1th v1deo-tape equlp-v‘
ment or w1th an audio- tape recorder The tralnee requlres

a separate audlo cassette tape recorder on. whlch to make hlS
or her responses , Thls allows the tralnee to review hlS or d
vher own responses and 1mprove them 1f necessary ‘The slxk,l
programs prov1de a set of self—lnstructlonal v1deo -tapes
that can be used by the tralnee on hlS own . tlme and at hlS
own speed. An audlo taped ver51on of the programs can be
glven to a group of people at the same tlme us1ng language

lab facllltles : ThlS system, used 1n the evaluatlon of thef'

programs, is descrlbed 1n the follow1ng sectlon.

Program Evaluation . | o

.

- .In valuation of the programs, a pretest-posttest
desi n was used with a single group. The incluSion of & R

~‘control group was'considerEd inappropriate'due to the short

duratlon and the spec1f1c'%ature of the treatment quu_

pre test and post -test" measures. were taken for each subject,
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'one in}avwritten mode and one inra &éfbai mode. :Pre; and
',post test measures 1nvo1ved the ratlngs of each subject'
responses, rated accordrng to -a deflned set of crxterla
"Subjectlve evaluatlons of the programs were obtalned from

“

the partlclpants.

Sample-l

The subjects who part1c1pated in the evaluatlon were
44 teachers from Edmonton and the surroundlng area who were.
'enrolled in Educatlonal Psychology 412 ‘at . the Unlver51ty of
.Alberta This was a sprlng session course entltled "Commu-
nlcatlon in the Classroom" and was open only to practlclng
teachers Part1c1patlon in the communlcatlon programs was
-a requlrement of the course The class 1ncluded 19 males'
and 25 females, w1th a .wide range’ of ages Three sectlons‘
~of the. class partlclpated 1n the evaluatlon.. Elghty nine
Hpercent of the class reported haVLng had no’ prev1ous train-
1ng 1n the skills taught before thls class Eleven percentd
:jof the]subjects reported hav1ng had some tralnlng in some

of the SklllS taught Because of equlpment malfunctlon and

some 1ncomplete wrltten pre- tests, the number of sub]ects

[

"used to evaluate the flve programs varies. The sample 51ze_

) for each program evaluatlon is shown in Table 2 (see - 42)

[4

Egperimental Setting andVProcedure

g, The language 1ab facllltles at the Unlver51ty of

Alberta were used to present the programs to the sub]ects.
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'Within the lab thlrty recordlng statlons are arranged ln

rows.;'Each statlon is equlpped w1th headphones, a mlcro-:p

f’phone, and a bullt 1n cassette tape recorder At the head

of the room is- the control console through whlch all the

booth tape recorders can be controlled 1nd1v1dually or col—

‘ lectlvely | In thls study, all statlon tape recorders were

controlled from the console., The subjects were able to'
adjust the volume to a comfortable level A master cassette'

tape played from the console was relayedlto all the head-

‘phones and recorded onto blank tapes at,each.statlon{.fAfb.'

i B . L

the approprlate tlmes, the sub]ects ‘responses were.recorded

- onto thelr respectlve tapes

~ The wrltten pre tests were alstrlbuted two days pPlOP.

to thé treatments A The tests were composed of six cllent

N ' ' . .,

statements for each communlcatlon sklll to be learnt (see ’5

Appendlx B) The SklllS were brlefly descrlbed and the

.4 v ' .
subjects 1nstDUCted to wrlte 1n the approprlate response

demonstratlng the respectlve skr&l under each statement
The subjects were urged not to research the partlcular
skllls, or spend too . much’ tlme on the tasks Two forms
of the wrltten pre- test were constructed Forms. A and B,
and a381gned randomly to the subjects. For the wrltten.fd.-d

7

post test,»each subject recelved the alternate form to hlS

LTI

‘or her pre test form ThlS was done to ellmlnate any dlf—’~

ferences between pre- and post~test scores that mlght have‘

been due to dlfferences 1n dlfflculty levels between the tw0'.



| The programs were admlnlstered 1n one day, taklng
happrox1mately three hours for f1ve programs The class was f:fd
.d1v1ded 1nto two groups ‘ Twenty—flve subjects comp&eted o
..the programs in the mornlng and nlneteen 1n the afternoon

Upon arrlval the group was 1nstructed 1n the use of the

'n Some of thlS time was . spent 1n redu01ng any
- oy o
anx1ety that mlght have been present due‘to the novel envmron—:f.
‘ment.i A very brlef descrlptlon of the programs and the skllls‘@
'to be learnt were glven . It was. 1ndlcated that the programs L
.were self-explanatory Three is51stants were avallable to
.answer any questlons or a1d wlgi'problems should they arlse
'After each program, a short break was taken whlle the wrltten
f post tests were admlnlstered A flfteen mlnute coffee break
fwas taken after the thlrd program After the last program,
. the subjectlve evaluatlon questlonnalres were admlnlstered
to each subject._ Follow1ng thls, the 1nstructor, Dr Calder,
:hdemonstrated the appllcablllty of the skllls to the classroomlf'h.
s1tuat10n by u51ng examples ! R | |
.’For the mornlng group, the,programs were: presented 1n .
: the . follow1ng order (l) Reflectlon of Content,_(2) Immedlacy,
'n_(3) Empathy, (4) Open~Ended Statements,'and (5) Spec1f1c1ty .
.and Concreteness.‘ For the afternoda group, the order 1n
d:whlch the tapes were presented was: (l) Immedlacy, (2) Reflec-'f

‘ tlon of Content, (3) Empathy,,(#) Spec1flc1ty and Concreteness.h/ﬁ

{*In the afternoon,.the master tape for the Open-Ended StatementS'“'
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sprogram malfunctloned consequently thls program was not *ﬁ.p

admlnlstered N It was the 1n1t1a1/1ntentlon of thlS study

v

";to evaluate SlX programs, the 31£th belng Reflectlon of

‘.-not be admlnlstered

tTreatment of the Data o

-_Peellng Thls tape malfunctloned 1n the mornlng and could

Tralnee responses to the verbal and wrltten pre— and

'}Upost tests were 1ndependently nated on a leert type SCale

: by three judges Thls process 1nvolved developlng ratlng ,é

o v

""°scales, tralnlng the ]udges, and conductlng the ratlngs

- (1969a b) Carkhuff uses a flve p01nt scale as a dlSClelna—Ag'

. These are descrlbed 1n the follow1ng sectlons

Development of ratlng scales The ratlng scal@s used fn

(

'f“”1n the present study were based on those developed by Carkhuff

htlonstool The scale 1s used to measure levels of competence

wgln human relatlons skllls._ The scale has been applled to.

‘”»a number of dlfferent hefpi“g’skllls. Generally, the mldpolnt

h_.of the scale (3) refers to ba51c adequacy 1ﬁ“the“f

ot

Jvolved a 75' 1ndldates a very hlgh degree of competenhe,

”and 'l', an absence of ablllty Ain that sklll . When usang .
'fthe scale° Carkhuff (1969a) descrlbes what each p01nt on the R
.scale means for each Sklll The adaptatlon of Carkhuff'
Jﬁscale whlch was used in the present study 1s found 1n Appen—”f
dix C A subject1Ve evaluatlon form was developed u51ng, _.‘W

'7seven-p01nt scales. The form was 1ntended to appralse the

"ﬂsubjects" reactlons to the programs. A copy of the form



”?13 1ncluded 1n Appendlx E ‘; ﬂij:f'f\J' jm*

Tralnlggiof the judges i Three Judges were used for

*nratlng the . two pre tests and two post tests.. Two of the
"-Mf;Judges were graduate students 1n Educatlonal Psychology

W(Counselllng) w1th counselllng experlence, one of these belng

-

he present author. The thlrd rater was a senlor undergradu-

-

(/foTff' The Judges were tralned prlor to ratlng the pn@— and

post tests._ A descrlptlon of the rater role,: along w1th an
» explanatlon of object1v1ty in, qﬁtlng and poss1ble rater o
jﬂhhblases were- glven Helmstadter (1970, p 378) makes the
j;,x‘?l'__'M,‘follown.ng suggestlon for 1mprov1ng the rellablllty of ratlngs,
‘?i;"hlghly complex behav1ors are best handled by belng analyzed |

1'1nto spec1f1c components 50 that raters can observe each

LN

spec1f1c behav1or separately" ‘ Th the present study, the'

‘te student 1n Spec;al Education w1th 1nterests in counselllng;‘

"behav1oral components of the communlcatlon skllls to be rated wf‘

were deflned and explalned to the judges (see Appendlx D)
Trlal ratlngs of sample responses were made unt11 an’ )
lelghty percent level of’ agreement was reached contlnuously
':dby the thpee judges Examples_of_responses‘at”dtgferent
" levels weregglven -f-; f%yi':; e : S a;f_ :
’ :Ratings;; Ratlngs were conducted in a controlled settlng
.Verbal pre- and post test responses were presented aud1torallyi~ﬂ
;on cassette tape for ratlng The wrltten responses were ratedtst

:from the subjects' forms (see Appendlx B) All the responses ;

B for each program were rated together, rather than ratlng all

'



‘ ﬁlthe.responses for each subject ThlS was done to reducepthe"
prossmblllty of blas due to the halo effect “Two of the Judges
'7were bllnd to the condltlons (pre- and post test) and to

'.the 1dent1ty of the subject. Thls Was not p0551ble for the
'Ethlrd Judge who controlled the equlpment e

Analy81s of data Inter- and 1ntra—rater rellablllty

:coeff1c1ents were: calculated for each program u51ng the
Pearson r,t One-talled correlated t- tests were computed for
the ten varlables ' A level of s1gn1f1cance of .05+ was con—
lsldered necessary to reject the null hypotheses. Other

'lanalyses 1ncluded (1) computatlon of a Pearson T correlatlon "

"‘;between wrltten and verbal measures, (2) computatlon of a

'Pearson ol correlatlon between subjectlve ratlngs and the
.performance 1ncrement or decrement‘ﬁf each sub]ect and™

'(3) an analy81s of the data us1ng descrlptlve statlstlcs

- -
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' RESULTS AND DISCUSSTON

In the present study the data colleeted Wehe analyzed

"u51ng statlstlcal tests and descrlptlve stat15tlcs .The -

2y \ ‘}
f1rs:fﬂ%§t1st1cal analys;s 1nvolved ealeulatlﬂg ;ntra— and

lnter-rater rellablllty coeff1c1ents g Sechdly; one- talled

t- tests were used to assess ‘the relatlonshlp Dstween pre- .

‘-and post ~test scores for each program Thlrdlys Pearson

\

product moment c0eff1c1ents were Qalculated (l) to assess

the correlatlon between subjects performaDCQS'Qnd their

sub]ectlve evaluatlons, and (2) to assess the equlvalence--

of wrltten and verbal modes of resPondlng Tﬂe-results are

_presented.below,along w1thwthe null,hypothe599~

Reliability-of'RaterSfandiRatings

-

Dependent measures were obtalned by havlﬂg the three'

d

judges rate eaoh.of'the‘subject's pre- and post test respon--

ses for each program "The average of the three ratlngs was

taken as the. dependent measure | Approxlmately 4500 responses

ity

were rated by each judge GullfObd and Fruchfer (1973) pro-

' pose that the poollng of 3udgments from two ovsapvers "...
ylelds 1ncreased rellablllty in-a’ manner found fvr the doub-

"llng of a test 1n length"' (p M22) presumably: u51ng,three‘

E

o



judges w1ll glve further 1ncreases 1n rellablllty

?

Two methods were used to calculate rater rellablllty

. The flrst 1nvolved calculatlng the Pearson prodUct moment

- coeff1c1ent betWeen each pair comblnatlon oiujudges and
taklng e mean value of thls The results shown in Table 2
indicate and&verage 1nter-rater rellablllty of <73 for
.verbal responses, and an r of 65 for wrltten responses
*These results are comparable to 1nter-rater rellablllty
'coefflclents found in studles u51ng s1m11ar ratlng scales,
(DlMlttla & Arndt 1974y Haase 8 DlMlttla, 1970 Ivey, gttal.,
‘l968 Kuna, 1975) and are con31déred adequate :'

| ' It was noted that the wrltten responses generally
tended to have a lower rater rellablllty than the verbal
responses Thls dlfference may be due to the fact that
wrltten reSponses are not accompanled by aural cues such as

voice 1nflectlon, 1ntonatlon and verbal emphasls Also,

. the ]udges appeared to be mo__ con51stent 1n thelr ratlngs'

of the Reflectlon of Content Jand’ the Open-Ended Statements'

programs than in thelr ratln‘ the other programs. ThlS
may- be due to the less spec1flc nature of’the skllls of
Empathy, Immedlacy, and Speclflclty
- The second method used to calculate rater rellablllty
1nvolved flndlng 1ntra—class correlatlons (GUllfOPd, 1954) R
| Correlatlons are calculated between each Judge s ratlng
and the mean value of that measure ' The results 1nd1cate1

ehow closely each judge s ratlngs correlate w1th the dependent



Table 2

Average Inter-rater Reliability Coefficients

,for.Each Program .- B
Program Verbal i Written n )
Reflection ~ - , L :
of Content - -82 oy - 72 8 oy1
Empathy / .82 4w .6 41
Immediacy B AT N I T
Open-Ended’ S o .
Statements .77 25 .72 22
Specifiéif§\\\\’;1;\\\euu - .54 39
“Ovebaii?' ' . ' \\\ ' oo
Average .73 ' .65



13

measure. An aVerage r of .Qo-for.verbal responSes, and'an
average‘r of \86 for wrltten responses were obtained. ‘Reli—
ablllty coeff1c1ents for each program are shown in Table 3.

. Slnce one of-the Judges was the present ,author, it was
:con%ldered necessary to demonstrate the his ratl s.were/%ot -

' more lenlent than those of—the other judges - L 1ency blas

would be reflected in pre -test’ post- test dlfferences Con-'
- )
sequently, 1ntra rater rellablllty coefflclents were»calcu B

lated between. the judge's ratlngs and: the pre ~test post test

N .
dlfferences The present author is listed in Table U4 as" 2

Rater #1. Rellablllty‘%oekflc1ents for- Rater #1 ‘are generally
‘as hlgh or hlgher than those of the other raters (see Table 4y
The results suggest that 1t is- unllkely that lenlency blas
_would be a 81gn1f1cant factor in the rellablllty of the
ratlngs It was concluded that the judges could rellably

rate the skills defined in Appendlx C

N

Treatment’ Effects

4

The flrst ten null hypotheses to be tested were concerned

with treatment effects. These null hypotheses are presented

below. : . . : - . ‘s

-4 'l'l . -

Null Hypothesis #1 states, "The mean natlngs of the post -test

responses w111 not be s1gnlf1cantly hlgher than~the mé%n

ratings of the pre-test responses far the Reffectlon of .

Content’ program verbal responses, (p <. 05) "
,.

N
A\



~

Table 3 J
.Average Intra-rater Reliability Coefficients

for Each Program

Program Verbal n. ° Written n:

‘Refiection " i : o :

- of  Content L Ly . 89 b1
‘Empathy . .86 4. .88 41
Immediacy .91 - uy .82 40
Open-Ended }' "2 )

Statements -7 .92 25 o 90 22
: B . ! . . - ‘., . ‘ .

‘Specificity .88  uu - .80 39

"Overall . : : ' :
. Average y )90 ' © .86 K !
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. . AN . . S .
4 i " g .

Nufi'Hypothesis #2 states, "The mean. ratlngs of the post test

responses ‘will not be s1gn1ﬁ1cantly hlgher than the mean

N
ratlngs of ‘the pre test responses for. the Reflectlon of

‘Content program wrltten responses, (p <. 05)".

Null‘Hypothesis'#B‘States, "The mean ratlngs of the post test |
responses will not beg31gn1f1cantly hlgher than -the mean
;ratlngs of the pre test responses for the Empathy program'.

verbal responses, (p < 05)"

V'Nﬁll‘HypothesiS'#u states,»"The mean ratlngs of the post~test
responses w1ll not be 31gn1flcantly hlgher than the mean
ratings of-‘the pre test responses for the Empathy program

written responses, (p <. 05)".o4 N

-

Null Hypothes1s #5 states, "The mean ratlngs of the post—testwp
responses w111 not be 51gn1f1cantly hlgher than the mean.

ratlngs of the pre—test responses for the Immedlacyvprogram,:

.

'verbal responses, (p (-05)"'

\. .
Q- .

[3 !

Nuil HyPchésis #6 states,ﬁ"The"mean’ratings'of the post-test

‘responSes ﬁlll not ‘be 81gn1f1cantly hlgher than the3mean‘

.

'ratlngf of the pre-test responses for the Immedlacy“program

wrltten responses, (p <. 05)" |

Null Hypothe31s #7 states, "The mean ratings’ of the*postétéstf'

:responses w1ll not be 31gn1f1cantly hlgher than the“mean
ratings of the pre-test responses for the Open-Ended State-f

-‘ments program verbal responses, (p. ( 05)"



' Null Hypothe81s #8 states,e"The mean ratlngs of the post test

responSes w1ll not - be slgnlflcantly hlgher than the mean
ratlngs of the pre-test responses for the Open-Ended State-. o

ments program ertten responSes, (p < 05)"h

Null Hzpothesms #9 states, "The mean ratlngs of the post test

._'responses w1ll not be 81gn1f1cantly hlgher than the mean f
ratlngs of the pre-test responses for the Concreteness and
' Spe01f1c1ty program verbal responses, (p < 05)"

'Null Hzpothe51s #10 states,‘"The mean ratlngs of the post test
N

responses will hot be 31gnmf1cantly higher than the mean’ .

ratlngs of the pre—test responses for the Concreteness and ,

'[;Spec1flclty program wrltten responses ( P < 05)"
. aQ -
! ’-'\\"., - . . '.

'Findings ' Correlated one-talled t- tests were used to
,test null hypotheses one: to ten The results are reported
.ln Tables 5 (verbal format) and 6 (wrltten format) A 51g-
nlflcant dlfference was found between the postdtest measures

-and pre test measures for each of. the programs 1n.both response '

'condltlons (verbal and wrltten).' Slnce in each test the

-

.:calculated t value exceeded the t value for the 05 level ¢
.of 51gn1flcance, the null hypotheses one through ten were B

'-rejected .

| An 1ncrease.1n the mean rated performance of apbr0xl_:5_. .
. mately one scale p01nt was noted for the Reflectlon of Content o
‘prOgram 1n both the vehbal and wrltten condltlons.; In the
'”wrltten condltlon, there was’ also a mean 1ncrease of apProXl;.,j.T

S
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"meately one scale poxnt on the programs‘bf Empathy, and

"Spec1f1c1ty.ﬂ Smallest performance 1ncreases (but st111

H:JSlgnlflcant) Were shown on. the programs of Immedlacy and
;“Qopen-Ended Statements-: In general the mean PPe-test scores“~l

"were appr0x1mately 2 35 : 0 25 compared w1th 3 00 --0 25

tj»fOP the mean post-test scores Slnce a three level on theiu

":jCarkhuff scale refers to compétency 1n the Sklll lnvolved

'L(Carkhuff 1969a b), 1t can be assumed that the average

[y

;;vtralnee developed adequate competence 1n the SklllS belng

- :;'taught. S T 5,

: The standard dev1atlons for the post tégt scores Were

"Vcon51stently smaller than the standard devlatlons for the

rtu'at approxlmately the mean level

'ﬂ.pre-test scores for each program Thls decrease 1n varla-iﬁ;.{:

‘h;blllty 1s characterlstlc of tralnlng programs whlch teach

.pspec1f1c skllls.. These flndlngs demonstrate that after gﬂﬁ',gt;{
a*,”taklng the programs, the tralnees responded more unlformly T
‘8

'(' "
cn Ty

7.;Nu11 Hypothe81s #ll states, "There w1ll be a. zero correlatlon

,.“between verbal response ratlngs and wrltten response ratlngs

s

'fén the Reflectlon of Content program, (p < 05)"3 ff7l;5*3-"

]

;71Nu11 HypotheSlS #12 states,;"Ther' mlll be a,zero correlatlon

”ljﬂbetween verbal‘fesPonse ratlngs and wrmtten response ratlngs

Et‘fon the Empathy program, (p ( 05)“

ijNull Hypothe51s #13 stat.s' "There wfll”be a zero':orrelatlon .

”1T*between verbal response ratlngs_and wrltten response ratlngs
oL B R IR R



STy AT T e Tm e e

>f17Null prothes1s #14 states, "There w111 be a zero correlatlon'j't

Y

L fbetween verbal response ratlngs and wrltten response ratlngs

ff:on the Open-Bnded Statements program}ﬂ(p < 05)" gm@:;af.f{ff"

‘“.-Null Hypothesis #15 states,'"There w1ll be a'zero correlatlon

‘.ﬂbetween verbal response.ratlngs and ertten response ratlngs

ﬁi:on the Concreteness and $pe01f1c1ty program, (p ( 05)"'3577
' -w'AQl‘f'““‘ '1.\‘”1 _ w.':-i-” *=1 2 w‘l [
Flndlngs,ﬂ Pearson prodUct moment coefflclents were

.ycalculated for the wrltten and verbal T68ponse Patlngs for.7f”

leach program, both for the pre-test and the post test.g;fﬁ

aﬁﬁ:The results are reported 1n Table 7

”‘fﬁ‘ﬁ”?”ﬁfpﬁojf‘37;;bjﬁﬁﬁj Table 7

Correlatlons Between Ratlngs of

-3,¥erbalgand,Wr;ttenrResponses_jﬁ;ﬂ"iﬁn

Reflectlon R RATRRSIRE Open-Ended j‘ B
of Content Empathy Immedlacy Statements ;Spec1flclty

n=39" “;An 39 : n-3a;=“h,} n=22 pr' n=37 -

H~9fé-3ﬁx"~,”f7y$7;”“'“

.05 level




'“Uzero, and therefore n,"

"rrejected

Correlatlons for the programs Refleotlon of Content,

_5Empathy, and Immedlacy Were 81gn1flcantly different from
;fzero.. Therefore, null hypotheSes ll 12 and 13 Were

sjrejected' Correlatlons for the programs Open-Ended State-; -

t

7‘ments, and Spe01f1c1ty were not 31gn1flcantly dlfferent from

'hhypotheses 14 and 15 were not?"

These correlatlons are dependent to a‘ceftaln extent on.

"p.rellabll;yy\of the ratlng Thus\ error varlance due to ratlng

'r;dlfferences between ]udges“would tend to lower t‘he\correla—j

:; responses.;-In these resultst

_"correlatlons between ratlngs o? verbal and wrltten responses.'j :

R

o Null Hypgthe31s #lefstates,‘"There w1ll be a zero correlatlonﬁf;

'“e‘sub]ectlve evaluation ratlngs, (p < 05)" f'h”

'between mean performance 1ncreases dn the programs and thei

Flndlngs.” A Pearson produot moment coeff1c1ent was

g calculated for the mean pre-test post test dlfferences and

;'f:;the subjective ratlngs A correlatlon of 24 was obtalned

"f(p 054) Therefore, null hypothe81s 16 was not rejected o

3*?at the p‘( 05 level. However, the results do suggest that

‘t;fthere 1s some p031t1ve relatxonshlp between a tralnee s
'-5subject1ve evaluat;on of the programs and hlS overall _i7f

o ;1ncrease 1n performance

‘hﬂfthefflve programs.fi

er rellablllty have lower Sl



: ~7L'.‘Déséript,ivexst-at'ji‘fi's;t"'.i;':s T T

In thls se tlon the data 1s descrlbed 1n terms of per-'

‘nﬂifcentages of sub“_cts falllng w1th1n the respectlve categorles._:

'-»The categorles 1nvolved are the scale 1ntervals used 14 the

jratlngs
. Pre-test and Post test Measures

Pre—test and post test measures con31sted of ratlngs

“nnyon a Carkhuff-type f1ve p01nt scale.; The scale p01nts were‘;

.{ylnterpreted 1n the fOllOWlng ways.‘lfwa abSencq of ablllty
'tln that Sklll 3 competence in . thatisklll;Tand 5'— a very
S hlgh\degree of prof1c1ency ln that Sklll (see Chapter III
H.éfp{37 for a’ detalled explanatlon). A frequency count was
;ﬂmade of each Subject s mean scorelfor each program pre test
lﬁréand post test. These frequen01es are reported as . percentages;_
fof the total number of subjects in Table 8 The calculatlons p
':are reported for the verbal measures only 81nce the raterv' :
rellablllty was hlgher than on the wrltten measures |
| A frequency count was also made of the mean changeg”
.each subject made between the pre test and post test . Thésé~;ﬂ
‘results are reported in Table 9.: The majorlty of subjects
v.:made 1ncreases of one scale p01nt or more On the Reflectlon
"‘of Content Empathy, and Immedlacy programs.' Sllghtly lessf'zf;&
h-u.than half of the sub]ects made 1mprovements of one scale )
u“polnt or more on the Open-End%@ Statements, and SPGleiClty

'fhprograms;- ThlS 1ower frequency of 1mprovement may be due

".'(‘



. Empathy

Table 8

Percentage of Subjects 1n Each Category

for Pre-

and Post Tests (Verbal Condltlon)

s

“Pre;Teet A

;‘PPOgramin

'}Reflectlbh
- of” Contenf

4LImmeQIaeyy

Open-Ended -

~Statements

e

'.Scaie

" no-

ablllty

fQ_ S :3 . Sy 5t 
s T . very superior
. ability

yy

e
Cuy

25

Fﬂl.f:f

23% -
. 7%‘ .
208

58

{1u5% .
59%.

32%
 -321§T‘,

+

27% ¢ 5% 0%
0%

o%‘:

348 sy

57%'f”_]2é%J"’ 0%

Csus o g

2”58% 0% oy

; u,Post Test

S

'”‘Pregfam“"

-

A RefleetiOn '
. of. Content

Empathy
Immedlacy

ﬂOpen-Ended

"gStatements‘

*ffSpec1f1c1ty

Scale

S no*'ﬁu
»]ablllty

'2 : "fa*3. oy ” ’S-k” L
L o - . ¥ery superior’

: ablllty

h
0%

2%

.lvcs:.

s

114
398

0%

U
jf.7%‘ .‘f'b%,""

<3

- 56% 308

5% 8gy 9%

2%

92%;" 8% - '7'0§f5

'.91%” 8%

'-biLfl“”"":.
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v

“to the reasonably good level of ablllty demonstrated by
vmany of the. subjects on:, the pre test of these two programs‘ .

(see Table 8)

o Subjective Evaluations

The subjective evaluatlon form was admlnlstered at the -

"end of . the tralnlng session. The tralnees were asked to ‘rate

thelr responses to a ‘number of questlons on seven-p01nt scales

I(see AppendlxtE). The questlons and the percentage of traineés

ratlng each p01nt are reported in Table 10.

In response to Questlon 7: "Have you had any previous

.tralnlng in these skllls°", 89% of"the trainees responded '

'"no",:and 11% of the tralnees responded "yes" The responses

made-to Questlon 8: "Can you suggest any- 1mprovement that

mlght be made to these programs°"; focussed.for the most

part on three issues: In order_of:theirkimportance, they

were :

LAl

1. “More practice is needed on these skills to reaoh75
proficiency.
2. More tlme is needed to go through the programs

agaln and 1mprove on our (the trainees') responses.
‘X

3. Five programs are too exhaustlng to take at one

'. tlme. They should be spread over a longer perlod

of time,»perhaps one per class. !

s
Some other suggestlons made by 1nd1v1duals were: . (a )‘

pr03ect the video 1mage from the programs onto a screen 1nr

i
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" front ofﬂthe»lab, and (b) make the client statementsp?ore
'spec1f1c, e kL 81tuat10ns spec1flc to the classroom. The

-responses to Questlon 9 were\used to calculate the correla-

pal

tlons between subjectlve evaluations and performance. On,

scale of seven, the mean- response for thls questlon was

v

and ‘the standard deV1atLon was 0.90.

" In personal communlcatlon w1th the present author,~
lfour tralnees 1nd1cated that they were going to try using
the communlcatlon skills 1n thelr classrooms : One tralnee!
stated that he thought fhe Sklll of 1mmed1acy would be very
~useful gn'deallng w1th.1nterpersonal-problems-w;th.students.

B

In‘general,,the'response to‘thefprograms seemed to be quite.
. > : S I ‘ -
favorable. ' oL - 3 '

Summa¥y of Results

- ’ " "

) Intra.andﬁinter ratervreliabilities uere calculated
between the three ]udges and found to be adequate. Pre-test'"
post test dlfferences on the dependent measures were tested
u51n§'correlated one-talled t-testsc Post test measures
'jwere found to be 31gn1flcantly hlgher than pre-test measures
“on all programs. In examlnlng the relatlonshlp between : ;l
-‘ratlngs of verbal and wrltten responses, it was found that

B

the correlatlons for" the programs Reflectlon of Content,"

B Empathﬁ, and Immedlacy were 81gn1f1cantly greater than zero,.p'

The COPPelathnS er the programs Spec1f1cf%y, and Open—Bnded S

-hStatements were not 51gn1flcantly greater than zero.~vHowever,%
A o : SRR B °

-,




"hwas not. 31gn1f1cantly dlfferent from zero.

=

all the correlatlons were posltlve. The Pearsoh product f-.
moment coeff1c1ent calculated between each tralnee s subjec—

tlve ratlng ‘and thelr mean pre test post -test dlfference

U51ng descrlptlve statlstlcs,‘frequency .counts 1nd1cated
that on the pre test measures, the majorlty offtralnees _; s

tended to be at the "2" 1evel ‘and“on post—test measures,;

the majority of trainees tended-to”be'at-the'"3" leyel.
In looklng at change from pre- test to post test, the ma]orlty

of tralnees 1ncreased by approx1mately one level However,

°

there was a certaln amount of varlablllty in these frequenCLes

i

» from program to program Subjectlve evaluatlons made by the

: tralnees tended to be qulte favorable

Qisbussion P

The results of the presant study clearly 1nd1cated that
'the programs Were effectlve in produc1ng change ;n the'

deflned sklllsoln a falrly short period of time. _The follow-"

ing dlscu351on con51ders some p0351ble factors that 1nfluencednh

Y

"the effectlveness of the programs.

‘\,

Progré&m Effectlveness

The order in whlch the programs were presented and the

complexlty of the Sklll 1nvolved are possxbly two lnterrela— y.'g

G .
*ted factors whlch may haye 1nfluenced effectlveness.' The

'freflectlon of content Sklll was con31dered not too complex

LN

.1n thatflt is, not necessary to "go beyond" what the cllent

N




';\ most effectlve treatment The subject

Lhasisaidw. That 1s, to achleve ba31c adequacy 1n thls $klll,
Lall that is requlred 1s a restatement of the cllent s response.
Thls program was presented as the flrst treatment to the .

mornlng group of sub3ects.~ The Immedlacy program was pre-'

[y

sented flPSt to the - afternoon group Both these programs
showed a large percentage of subjects rated at the one level .

(no ablllty) on the pre-test measure compared w1th the other.:

programs (see Table 8) . Slnce the subjects were unfamlllar‘ f?

i w1th the langu;ge lab fac111t1es, thls may have ‘had the o -

effect of lowerlng thelr verbal pre-test performance.' Over-'
R "

”.all the Reflectlon of Coﬁtent program appeared to be the ;

"owed the greatest

,u:amount of change in terms of the mean dlffere "es between
.pre test and post test ratlngs. The program had he great-
est percentage of subjects ach1ev1ng a galn of tw scale .
p01nts (see Table 9), and 30% of thefsubjects f?sponded at

the four level on the post test (see Table 8)._ In contrast ,',

to thlS, the Immedlacy program showed a smaller amount of

-»

changef' Less than 10% of the=subjects achLeved a~ga1n'of-
' two scale p01nts. However, the majorlty showed a galn of

‘ one scale p01ﬁt (see Table 9) Less than 10% of the sub]ects -
Y _

responded at the’ four level on’ the post test, and 39% were:?”

respondlng at the two ! level (see Table 8) Thls was p0851bly

\ B

due to tHe more complex nature of the Sklll of 1mmed1acy

comblned w1th 1t belng the flrst program for the afternoon,.pﬁjkf5

group.' It seems warranted to suggest that 1n future use,5'¥.j,ﬂpf



“complex Sklll

7ﬂ'have had the effect of ralslng performance on the pre test

ﬂ(see Table 8).

T

e
.-

','the flrst program presented should be one 1nvolv1ng a le;g

A related factor poss1bly 1nfluen01ng effectlveness
, oy

'jWas probable 1nterdependence of the respective skllls. It
;fls unllkely that the skllls are 1ndependent of one another.
'For example, the Sklll of empathy would ~seem to be dependent

Lon reflectlon of content, reflectlon of feellng, and 1mmed1a-

cy. Consequently, ablllty to reflect content would llkely

"'1nfluence performance on empathy measures.- Thls factor may

D

i measures as reflected in’ the hlgh percentage of sub]ects
_ respondlng at the two and tpree levels on the pre—test for ‘:_4

‘E'the,Empathy, Open-Ended Statements, and Spec1f1c1ty programs |

, : &
The model responses glven by the experlenced counsellor

.5, in the programs were generally at . a three or four level

(In produc1ng the programs 1t was dec1ded that four and

-'vflve level responses would be too confusmng for beglnnlng

: tralnees ) The level of the model's reepondlng may also

s

: have been a - factor 1nfluenc1ng the outcome measures The¢,f'

:-vprograms Open-Ended Statements, and Spec1f1c1ty were con81-

',;.dered to be teachlng two of the less complex communlcatlon'

/

‘skllls.f A large percentage of the subjects performed at a

9

.tythree level on: the pre test measures for these programs.55".

‘_After the treatment, very few subjects performed at the four _”

«

”~1eve1, presumably because thls behavlor was not modelled. R



";However,lthe treatments dld have the eftect of brlnglng |
.spractlcally all the subjects up to a.three level of respond-il
'ing;‘ One}mlght conclude that these two programs are effectlve
"11n/teacn}ng low ablllty subjects prof1c1ency in- these skllls

but they do1not appreclably change ‘the’ level of ablllty of

'subjects already competent in the skllls.

- ggulvalence of ertten and Verbal Measures C _7 , ‘.*

/If wrltten and verbal modes of respondlng demonstrated
'equﬁbalent performance, a falrly hlgh correlatlon between

-:theftwo modes would bé expected Although for three of

e

'the programs, the correlatlons-were s1gn1f1cantly dlfferent

. s

_from zero (see Table 7), they were stlll not consxdered to

o be very hlghly correlated There 1s a p0331b111ty that the

fmeasures correlated may not have been rellable enough to

v'evaluéte any relatlonshlp between the two modes However,‘,f"f‘
S I

- overall these results do not support u81ng verbal measures S
o . . . o

ﬁand wrltten measures,lnterchangeably ;f

B Subjectiue-Eyaluation35
e In ratlng thelr reSponses to the subjectlve evaluatlon §
.”--questlons, the subjects tended to be more "modest".ln thelr"
-iresponses to questlons deallng w1th thelr own perceptlons jﬁ;.‘

,of the‘r ablllty When ratlng responses to questlons deallng

a:w1t'7the effectlveness and quallty of the programs, the q“

"*_atlngs were favorably hlgh.ul

-'made by the subjects were.consadered valld by the present

'“The three major suggestlons ftfjtﬂﬁf



v"f-*tlons w1ll be\lncorporated uﬁ("ﬁ;'fir,l‘ ff;V'*ir;”?”“i"”'

: Summary of Dlscusslon

A number of;fictors appear to lnfluence the effectlveness .

1jof the programs.: Those hypotheSLZed were, complex1ty of

fjpresented the lnterdependence of the SklllS, and the Sklll

:level oT the model s responses.. Overall these programs,

Vit

‘used 1n the language lab have the effect of brlnglng a group
.fof tralnees w1th llttle or no ablllty 1n the respectAVe:{"S o

skllls up to a Level of prof1c1ency. They dg:not appear .,’

R

"fteach to a very superlor" level of ablllty, nor was that

f‘thelr 1ntentlon Results comparlng ertten and Verbal modes

x'_‘

”“}author. In future utlllzatlon of the programs, these sugges- Ce

‘the skllls belng taught, the order ln whlch the programs are ”F'”



In thls chapter a brlef summary of the study and results:,f

'w ls glven along w1th 1im1tatlons and lmpllcatlons of the study,
ﬁand suggestlons for further reseapch A vtf'f: fin,i;;??
'ift”SﬁmméfYﬂof.Sfudy’aﬁafkesﬁits;g;vﬂf.;ﬁi-'774v DRERT

-

-

The flrst ma]or ob]ectlve of the present study lnvolved
.ﬁnthe development and productlon of a self-lnstructlonal v1deo-. ””'~

'f‘taped program for teacthg the communlcatlon skll"uof 1mmed1-:'l
. . .

viéc& The program was develcped uSLng the C.

Pd‘?%"-._f-qrv'mat'.. SR

: Th1S model 1nvolved establlshlng a base rate, Pfﬁvidiﬁéi

;ﬁgvarlous modéled examplegrqsponses, practlce an'trehearsal




"fifafter each program'l

:T.anOIVed;determlnlng whether there was a performance rela-s

‘W_lonshlp}bEtween 1tten and Verbal responses, and defer"lif

‘kf}vmlnlng whether there Was a relatlonshlp between a tralnee s -

“wt;rated performance and hlS subgectlve evaluatlon ratlngs of
: the programst '; - |
| Porty—four teachers from Edmonton and the surroundlng .

“ﬂarea who were enrolled 1n an undergraduate course entltled

'f"Communlcatlon 1n the Classroom" partlclpated 1n the evalua—-f,.

““ﬁ‘and wrltten responses to cllent statements glven before and

'.ted from the tralnees.‘ Each of the pre*tests anf

fr;for the flve programs conslsted of Slx cllent statements to

,whlch the tralnee was'requlred to :eply w1th an appropriate'

iresponse.t Three judges rated'ﬁach of the responses on a

s’

3;if1ve p01nt Carkhuff-type scale.; The dependent measures:

”fwere the mean of the 51x rated responSes averaged over threeﬁgf

| “»]udges.' Analyses of the data 1ncluded (l) one-talled t tests

'ﬁ;fﬂcalculated for pre—iand;post test dlfferences,,(Z) Pearson r

t-il,."‘,,corre-atzl.ons between'verbal and wrltten responses and between '

'Q“perfOrmance galns and subjectlve e aluatlons, and (3) desérlp--'

post tests -

“Vﬂ"tlon as traanees.: The data collected 1ncluded verbal responseS‘

“Subjectlve’evaluations were also collec-d'

N




-ff_demonstrated that post test measure.,were smgnlflcantly hlgher

'than pre-test measures for all programs on both wrltten and

' ve l responses. Freqdency counts 1nd1cated that on-. pre-test

Efmeasures, the majorlty of tralnees tended to be at the "two"
;1eVel and on the post test measures the majorlty of subgects

k._tended to be at the "three"'level The performance level

.of the majorlty of tralnees 1ncreased approakmately one- scale coe

"fp01nt from pre- test to post-test ' ”~_;;. ”f ‘ a_:ﬁff”'

‘.The correlatlons between ratlngs of verbal and wrltten ;ﬂ"

fresponses were slgnlflcantly greater than zero for the pro-

‘grame Reflectlon of Content’ Empathy, and Immedlacy.; The ‘

-»>

-;correlatlons for the programs Spec1f1c1ty, and Open—Ended

: fStatements were not 31gn1f1cantly greater than“zero but

? were. posltlvé None of the correlatlons were consldered to B

Pe Pa”'“‘-‘ularly hign. L

The correlatlon between the tralnees'psubjectlve evalu-f'

: atlon ratlngs and thelr mean pre-test posteﬁest dlfferences "ff i

:%ﬁwas notvs1gn1fmoantly greater than zeror

”,.p051t1ve toward the programs

'ﬁ;jeffectlve program for teachlngba:spec1f1c counselllng Sklll
“rand thgnhto demonstratevlts effectlveness u31ng 1anguage

"'lab fac111t1es. The results 1nd1cated th

'fevaluatlons made by the trainees were ‘on : the whole, very

AThe subjectlve

/."

R .'“4“1”~.*'xg“ ftf'g-ff“f.f .:ﬂ~?i'ﬁ,vf v
e :}QQ‘;ﬂ._Conolusionsy S L

The primary purpose of thls study was to produce an

.1
RS

these ob]ectlves




3

were,achlevedlw1th a 51gn1f1cant degree o} success.o Carkhuff
and“Berenson (1967) suggest that ; level.of 3, 0 should be a‘
baSlC goal in tralnLng counsellors. Assumlng the ratlng 1n

the present study was equ1valent to Carkhuff's, the majorlty-

of tralnees 1n thls study demonstrated a post treatment per—

formance of level 3 0 or greater Thls approach then, would

’ appear ‘to: be effectlve as a ba51c tra1n1ng program

a

Although there are varlous approaches for teachlng ba51c

>0

' .cpunsellor skllls, the use of the Calder programs in the

1

language lab appears to have a‘number of advantages ’mA

ma]or advantage 1s that of tlme efflolency U31ng the
programs 1n a 1anguage lab flve communxcatlon skllls can

be taught 1n a total perlod of three hours.. (Preﬁerably,
the programs would not be presented ;n one three hour perlod )
In comparlson,'uslng regular mlcrocounselllng tEChnlques,"
Ivey (1974) reported that a. sessxon for teachlng reflectlon
of feellng (one sklll) usually requlred two hours. Although
the two approaches may not be directly comparable,‘the Calder
programs do prov1de a short but lnten31ve tralnlng ses51on. .
| The }Enguage lab facmlltles prov1de an efflclent methdd

of presentatlon 1n that one 1nstructor can admlnlster the .

programs to thlrty students.; In the mlcrocounselllng approach,-‘

‘”j the superv1sor typlcally 1nstructs a group of four or flve‘
”Q?students (Ivey, 1971) The 1anguage lab system allows the

1nstructor to converse w1th3£nd1v1dual students who need

ass;stance through mlcrophones and headSets. The language

o



L . e . ) DRI n . “ . , :
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. " : : - : ' s '

”.lab system also allows the. tralnee control over hlS recordlng
.system 50 that rev1ew and extra practlce are poss1ble.l Thls -

.optlon was nof/utlllzed in. the present study ‘due to. llmlted

time..

.« :
3

‘Limitations

*

Varlous llmltatlons‘of the present study were noted.f
;Flrstly, as 1nd1cated above, no t1me was” allotted for rev1ewv
Mand extra practlce of the SklllS It seems llkely that rev1ew;
',and practlce would substantlally 1ncrease the effectlveness

v of the programs.‘ Rev1ew 1s an 1ntegra1 part of the mlcro-‘

:counselllng paradlgm (Ivey, 1971) : Secondly, no feedback®

'\Q was glven to the tralnees on thelr performance, although
some tralnees‘dld request and obtaln feedback after the
responses were rated To obtaln max1mum beneflts from the'
programs, a reVlew and dlscu531on of the skllls‘andothe

l'VarlOUS responses would llkely be helpful ‘

| Thlrdly, Ln u81ng the programs 1n the language lab, the

-

_ tralnees had no. control over the pace at whlch they worked

-

»through the exerc1ses.-‘ ‘en these programs are used 1nd1v1-;

'dually w1th a v1deo ca sette, the pace can be controlled by

fuslné the pause button.‘ Thls may be of beneflt for some, .

. L
N .

ﬂjtralnees.yh;*rf‘ o _
. ' Fourthly, the 31x bas1c counselllng SklllS taught byf’
d*these programs are not the Only communlcation skllls that:-
1counsellors use.. For example, at certaln tlmes 1n a therapy

‘seSSLOn,'closed questlons are Just as 1mportant as open-"
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ended Questlons.; This suggests that the programs would be °

best -used as part of a comprehensive counsellor training .

°

program in which all components of counselllng were taught

v

Flnally, Ain the present study, generallzatlon of the
skills beyond the tralnlng laboratory was not 1nvest1gated

The llterature rev1ewed in Chapter Two 1nd1cated some support

a

for the transfer of skills’ to actual "on the job" 1nterv1ews

- _:

However, 1t is llkely that these Sklll behav1ors would have

to receive relnforcement before they were utlllzed contlnu—
-~

ously. It _was assumed 1n thls ‘study sthat there would be some

1

”

carry- over of the SklllS to the claSSroom

ImplicatiOns ' o '.'Vu . L o
A number, of mellcatlons of . the present study are evi-
dent. The programs presented 1n a language lab were shown

to. be effectlve 1n teachlng a group;of untralned subjects"

competence in a number of counselllng skllls It would

‘seem probable that hlgher levels of competence (1 e. levels

four or flve) could be taught u31ng a 51mllar approach

E Further programs teachlng the same SklllS mlght be produced

¥

in whlch the experlenced counsellor modelled responses at

practlceuand rehearsal ‘ More 1nd1v1du 1 superv151bn by the

N

TR
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I probable that other counselling SklllS could be taught

equally as effectlvely ‘ Counsellor self-dlsclosure and

confrontatlon are two helper skills descrlbed by Egan (1975)
that could be taught using’ thlS model WlthvadlflcatlonS'

to the-model, other less.verbally oriented skills such- as

gehuineness, and respect might also be taught.
The programs'have already been used for teaching‘
commu ication skills to beginning Masters level counsellors,

Jnde-

tFach'rs The programs might well be used in other settlngs

raduate students in’ counselllng courses, and pract1c1ng

partic larly 1f the responses in the tralﬁlng exercises
were mo,lfled to sult the settlng One such-appllcatlon

nght be| in. teachlng nur31ng students effective communtca-

”txon Skl

s for 1nteract1ng with patlents Further appli- '
. <) i -
catians mlgh e made in teachf’g\marltal communlcatlon SklllS

v

" to fac111tate marrlage counsélllné and 1n teaching,variousi

speech utterances to supple ent speech therapy , Coe

In’ summary, the following suggestlons were made for

-

further research ' : - ' L o

'1. Develop further programs to teach the same SklllS '<f\

"¢+ at higher levels of ability.

2. Develop further programs to prov1de more practlce,
rehearsal, and feedback for these SklllS

3. .Develdp s;mllar prognams~to-teach‘other counselling

. . . T . T
P . . )

skilxs. L T

L, 'Devglop and,evaluate-programs‘%or‘use{with other.
C N ] N SRR S

e -



N ) tralnlng ;pr-o.gpam_vl l

e . : IR N

The present study has focussed on the developmént and.

. evaluatlon of programs for teachingfcouhsellihg skills; ‘'The

b

Joe

results suggest that these programs or ones like them, should

be used as part of a comprehen31Ve tralnlng program for

counsellors § The present author‘would Ilke to conclude by

.Sugges\lng that although Sklll fralnlng is ba51c to the h-”3”“
‘ :

o-g v
preparatloh of new counsellors, prof1c1enoy in- counsélllng

skllls 1s only one component of effectlve counselllng.‘jlni'ﬁ;f 3

Al "

the words of Mahon and-Altmann (1977 p 49),-“Personal
qualltles underlylng and unlfylng Sklll$ need as much
or\more empha81s as’ the Skllls themselves" e .'T hff' o

Y
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wﬁThe purpose of thlS program is to. teaCh you how o respond T
. ‘a¢lient in such a way. that’ you encourage hlm or: her to .}1' ‘
| -;deal_w;th issues’ in a. personal. and immediate’ fashion. By " -

..“[respondlng in thls way, you encourage the client Jto talk in.
% the "here-and now" . Following; you will hear six client.
*ﬂustatements.g After each of the. elient" statements, ‘there. w1ll
. ‘gjbe a' 15 second. pause, .during: Wthh time:you are to make. a
,j;;'response ‘that- wWill encOuragé 1mmed1acy rﬁ the conversatlon
‘ . At the end of the program, you.will be’ given six . s1m11ar L
wcllent statements. ‘with which you: can’ éSsess your lmprovement.
:'Here 1s the! first cllent statement Try to make your best ' . .
response to encourage the cllent to talk 1n the "here and now"

Statement #l ltfs so ﬁnfair'at‘mork;:théulittle guy:never'
gets a- chance.h T e HEL" o ‘

5.

:?‘ Statement #2.. There s no p01nt Aine talklng anymore,
Statement #3.; Teachers are borlng. In fact, everythlng
about school 1s & bore. '

R

‘T Statement #4.‘ PeOple never answer questlons honestly.-::

Statement #5" Everyone thlnks he treats me well

ﬁﬁ_ Statementl#

.

Fﬁ Things generally work out great

'f‘The program whlch follows w111 take about 20 mlnutes Llstenq}
R carefully and.. follow along w1th the” exerCLSes.- “You: are about,
E to ‘hear- myself 1n A brief .session’ watﬂtDav1d During; thls

- session,. ~will encourage David to talk in the present--‘to
. t&lk. about  himself in. the first person. +Note how ‘T cemtre | -
" the conve%satlon on ‘the clienty- and. encourage hlm to use: the L
flrst -person wph, Note also,“how T brlng th““conversatlon o
. 1nto the present so. that the- focus is ‘on. 1mmed1ate events.
i{-“ 'Thls helps the. e 'nt "tofocus ofi. hlmself and'on the "here. . = -
:f and - how In: ‘segment L. am’ demonstratlng_ hls~one couR~’ i
i nt it woirkd




'h .Gl{,ﬁWell, alot of eople I've talked to are really concerned
=-about the way he government is encroachlng on thelr et
' gg;ffl sense - is’ there some concern - do you have some. concern -
v that the government 1s encroachlng orr. yourself’ e
Lot " « ~ ‘ .
zfgl;.erah =it really bothers. me, -and 1t's really dlfflcult to
T sllve in thls way' when' the government ‘is becom;ng SO 1n—; S
'fvolved It used to be 50. much better a few years agc. SRR

'*Qg:' So, rlght now you can remember when thlngs were better.
. But right now you sort of feel there =N encroachment -
“snooplng° f R - o - R . ~‘.,, S
e Cl:‘;Yeah - alot of thlngs llke that. - I thlnk that people ,
ff. ‘were. much happler ‘twenty or - thirty years,iko wHen the -
- government was in .the capital. and dldn t concern 1tself
© .. as much w1th people ] llves, Lo » :
Co: nght Nnow, - Dave, how does this sort of affect you? leeﬁbfa
. what klnd of reaction do. you . have to this.right at thls
.. ‘time?. .You'ré talkLng about these: other pe0ple, but
Zqiwhat about y~_ rlght now° ,g,',n

Qlf I feel that the 1nterference 1s unnecessary, and I thlnk'”
“that it's cau31ng all- sorts .of . problems. -in"our SOClety '

R = and I think:. that in the. futurey people are-. going to. . ...
"t .. get more, and morse upset by thlngs as changes take place L

“faster and faster.;,- _ :
"dogd‘So rlght now when you thlnk of the future --you sort of,;j_
" :have these 1mmed1ate concerns. right now, that down the '

'Clzv%Rfm sure that thlngs are goang to get much
. oh''= .uh, ‘and '~ and’ I'm really afraldﬁof thi He
RTINS o thlnk that: many people in - our‘soclety ‘ard .- gett :
:vaery upset with what's happenlngn }alot of people really
‘ﬂydon't know wheﬁe they re,headlng- 3 _ o |

"ﬁ@feellng lost: ' ' b

'.Vroad thgpgs mlght not be so good :”; ST éf,ﬁﬂﬁﬁv



T

- I get the feellng that you re §prt of looklng - 11ke,

. you: would really llke to have this stabilitys and .the’

‘o

'jwhere y

H .I'm wonderlng -. right now, you re thlnklng about twenty

"I think that lots of people are - -I'mino. dlfferent ‘than
. them.. It's: somethlng that' really 1mportant for people
.~ and w1thout it, people s llves '‘are - are - far 1ess
’.productave. N AN L

knowledg ‘of where tof go '~ you know, where you' re g01ng, R
u,came from that klnd of thlng S 0 _ii

4 .

Somethlng “that's very meanlngful for you = somethlng .
that's meanlngful for you, as wel;\ii~for ‘other people,

3but -~ for. you »stoo.

:.. 'Yeah =- I'm concerned about these things that:are taklng
“place and in -twenty years --heaven,knows what our society
,1s going to be llke and -~ and, that 5. bothersome to so.

many people

years from now, but right now; what kind of impact is

“‘this hav1ng ‘oridyou - on your lifeat. thls tlme-— how

: I'm upset -vand, bothered by it - and I don t thlnk it
. needs to. happen I thlnk that-the people of our:, commu- .-
onity neﬁdn t have these things’ thrust upon then" the way.
“-its . going.  And, the government should react to people PRI

:V'You ‘re & llttle bit mad - you re frustrated, but a llttle

-1t 's - a frlghtenlng thlng to see

are you sort of feellng rlght now°,

in a more human way

e

bit mad’ that. things are happenlng that- shouldn t happen

D= and that 'S your concern rlght now. #:‘ S _:gf'fpiﬂﬁ.

:~'Yeah - yeah, I can see on the street that anger is taklng T |
'place in people - you cam sée it on- thelr faces‘-.lt S —_" ; '

5,“And lt s - 1t S frlghtenlng to look around you and sep Chg e
S0 many . people getting buggered over by the go ernment i
. = 8O many people gettlng turned off SR RO .

inth“people but.people ‘aré very mhch eStﬂange contact. . .
.other. Sh S .



-
.

r

hglstatement

Statement #l :F ‘f*'fgq--l-' .o f e T

E;

ci
e

N 1 ':& '. - [y J ‘

E . ‘ a

T LT :, S tﬁJ&\ o N

In thls ses51on, I trled to encourage 1mmed1acy in Dav1d‘s, RERPEEE @;
‘responses: -Note how I .encouraged.the client to: centre on - B

- what was-going. on at that moment:;, and'to- focus on hlmself.

You w11l now hear f1ve cllent stat ements. After eact state-A

ment, I wlll ‘give a response whick encounages the .¢lient tp " -

be 1mmed1ate. See if you c¢an thlnk of an’ approprlate response
before I make my response. S BT R .

[

. O Y S ZEUUNE R
. . B ' . ot T .

‘
.

L . ;‘;. e

”People don t reallze how good they have 1t rn school ,
until they leave. "L . § S \‘ .

Co: :

»You re. saying "people" but I sense that you Pe. rea 1-.
‘zing now that you really had 1t good when.you were if
school S Ll T I : '

Statement #2 ffﬁ- hu<5';h Lv'} ;(h;e 'ﬂi

Parents can be cdunted on to-. help out 1n most thlngs.

‘You're. feellng rlght now, that 1f you need help, you 37'ﬁ
have someone to “turn. to. ce

about kldS rhese days they just don't seem to f R
any I’eSPeCt for their. elders. .

lee; you d ln.ke
to have thelr.respect..,g

1: -It's
F;»have

You! ‘e sort of - dxsapp01nted« té)get f?f'

”oﬂ.the respect of klds

A o
K
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L

better. Remember to concentrate on encouraging 1mmed1acy
on the panrt of the client. \

RN

¥

Statement #1 o B ' ;e

| 4
[ - \ e :’
Cl: A person used to be able to ‘get a job after flnlshlng

unlver81ty e

.Co: 'Right now you're really’concerned that
- to get a job. " - . .

. N
Statement #2 v \

! wh -

ou-won't be able

Cc1! The future will turn out alright.

I'Co: You're really hoping pow that
turn out OK. ' .

Statement #3

gl:' Maybe next time,

Co: Right now you're hoping that _
like they did this X timg o : L.

Statement #u4 - ' o/ ; . o '

Cl: Dorm life is so much’ un that nobody gets any work done.
Co: You're really en]oylng yourself at the dorm. ‘

°

Statementv#s

Cl: Marriage is no good. It uswally ends in separation
anyway.

Co: The way you're looking at marriage right now - you sort
of think it's a hopeless situation.

”»

Statement #6

Cl: Most girls at this age aren't very fond of their younger
sisters. :

Co:. You're feeling that this kind of behavior could normaliy;
be expected.

Statement #7- . . ' TS

'gi: Money glves a person so much freedon.

Co: I get the feeling that you'd really llke to have alot
of money and the freedom that would go' along with it.

D -~



Statement #8

e

Cl:  Programs: like this are so taxing. 2

*Co: Right now, you're just waiting for some kind of relief
.from taking these programs.

This program will end with -your being given the chance to give
an immediacy response to six. different:client statements. Try
to do as good a job as possible, as your responses will give
good evidence as to how well you have mastered this skill.

Here is the first @tatement Remember to make your best
response. - : ’ '

-

Statement #l:"~Peopie 5pst can't be trusted. -
Statement #2: If everyone could just go, somewhere and start
‘ ¥t all over again. '

-

Statement #3:, There's just no room for that kind of person
: in this societys

 Statement #4: The world is in a terrible mess. .

Statement #5: Room-mates like that should be taught a lesson.
. _ o 4
Statement #6: Dad had so many rules to follow.

4
¥ ¢

That's the end of .the program. There are other types of
programs in this series that you might want to take. Remem-
ber, what has been taught is just one.skill that once master-
ed, .can help you in counselling. Like any tool, it must be
used at the appropriate time iand with the appropriate
attitude. So that you won't forget this skill, make the-
"effort to practice it with your friends. .
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B , ) - 89
'Q.‘. -

.I - "’ . 0.
'Reflection of Content =~ .,
. 3 . . . A ]
(Form A). .= . "-“
n the‘folldwing“exercise; make a rgspane that will‘demonétrate,
¢ t® the client-°thrat you have understood the content of their
. statement. .. L : A e
. . ' ) ‘. n L s .
Thiﬁgs.gfﬁ going really well at work for me.
(&‘ - . .
-Pretty soon the holidays will start, then I will be ffee;
, .
5
.\"
__My,wife'félls"me.I'm;lazy. ) .
\:' -
I try to save mopey but it is really hard. ' o
. , r . :

r’

7
I am réally_interested in musig. -

(o : . Y .

Sometimes~sbe does thiﬁgs'that you youidn't expect.




'

(Form B)

-Reflection of Confent‘

EWG

In the following exercise make a response ‘that . W1ll demonstrate‘ﬁﬂ"

to the client that you have understood the content of thQIF

statement

u

%

L

I have so many things to do, I don’t know whebe to 'start. = ‘.. .
. Y . R - I‘I.l

D

With the country the way it

around for ‘the future.j

.is right now,

'I‘don't~want ;owbéo'd o

y . ! N ¥ . I
P
R - . .
. M [
o ~ ¢ - N
T -
6 * ‘
. . we eV .
2 4
, 3
;;, -
Iy a
> A had [T . 2
. 7 1 B " .~

~

gef really flustered. :L‘°.

. . 2]
o ¢ s - . o . ! oo
- ' : . T
\ : .
L —) . .

. . - T . . . l . : . . -

' C . ce . e . : B
I think most people are 1nterest1ng,o;§e you get to, know them.

AR T | : 2 A . W,
) ~a N B . J
2 N A
- v ! m n
o )
Learning things has mever been a problem for me.
.
You don t understand my~predlcament. > '
o .
w . 'b /
By ‘0\
- b ) v -~ ’
. ~ « 5 v
N 3 . .
] - 4
14
. : '/




.fp the cllent that you understénd the meanlng and feellng of
.wWhat™ they haVe said. That_is, respond empathlcally to the
:client'smstatement..zp= ! ‘

1. get 8o worked.u. &t
out looklng like a dummy.-,

e ;';Théﬁ?ééé~Y0dedﬂthe51g$s;y¢u dre appretiated..
- ;','Back H¢mef§édp1e;al@aysndid:things‘fof each other. '

-in.thg;iaét fewxmcnfhs.l hé&ep?t had alﬁeékénd to myself.

.It“sééms that‘Fhe ohly solution is to jus’t ‘run awdy.

Y

k]

It's hard élwéysjheing'the'ﬁéwfkidfin school. -




. - In the follow1ng eXgrc1se make'a }
to-the client that you understand the mennlng and feellng of
‘'what they have~said. That 1s, respdnd empathlcally to thé 0;j

‘cllenq s statement R - =
. \ ' .

e

I get really absbbbed“in the work I.am doing éf‘theSmgment,

P S RS B
» _ \ A SR . - ;
.\.'; ‘_ . . . . - ‘ “- . _

.My~papentéfhave alk*tbeSe plans_féb me but I am'not»édﬂéure,

~

{

- Often people seem to give'me:the cold shoulder.-

Y

0"
-

‘ Méybéﬁl wésn?t‘as'good.a mchef'aé I shbuld Havé beén.

-

.;  . 'Havihgfa'néw baby_in'the fémily‘is reaiiy:going to be fun.

. -
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-Ime'aiac‘y .
. - (Form.A)

In the follow1ng éxercise {ou are to wrlte a response that will
'encourage the ‘client to talk about him or herself in the first
person and at_ the present stime. That is, encourage the cglient
-, to focus on; hlmself in the- "here and now"., ‘Here is the first
ﬂ‘set of, statements, try to make your best response '

School 1s ‘s© 1mpersonal students are Just numbers in’ the
system . :

The famiiy:never:said.how they really'felt.d"

. v - »

.People seem to be gettlng more and more - 1solated : Nobodyi
communlcates anymore. , ' .

dThings'aren't*made as they were in the old days. - G

&

L It's true that'blondes_havelmoretfun.

- ' Thlrty years ago llfe was so much harder PeOple worked
: ' for very llttle money' :

e




'VImmEdiaoy

[N | (Form B) T e
" In.the follow1ng exercise you are to wrlte a response that w1ll
encourage the client to talk &pout him or hqpself in’ the first
person and at the present time. That 'is, encourage the cllent

to’ fo§?s on him or herself in the "here . dnd now".. Here is
the f st set of: statements, try to make your best response

Readlng books is the. most worthwhlle pastlme there 1s.,

‘-,

ot . . . N

AN

' . . - N N ' . . . ¢ .
It's too bad that they don't.sepve food here in the morning.

-

'This room is painted in very giabiﬁg colorg.

~

Whoever wrote this report sure missed the boat.

° . X . . .

- Kids have no control over thelr own lives. Adults are always
‘ telllng ‘you what to do. : q ' o T
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OpenaEndéd'Statémenté“
(Form A)

- In the following exercise make a response.that will encourage
more elaboration on the part of the client. Your ' responses
could be phrased as a question. 'That is, make an open-ended.

. statement. R o ’ : ¥

.

-Whenever I start drinkiﬁg'l'gét carrieq_away. ~

I get tired of always 'being nice to.peop;e.
o i . e
Tﬁére is a lot 'of pressure oﬁ,me’now'fo_maké a.decisiol.

LY

-

. l

"If I don't make my grades this year I might as well ‘leave home.

4

‘e

@ ; , L
We never have endugh money.

°

My teacher'is'so grouchy that sometimes I think she hates kids.
' s /{ . | DR b




©

Open Ended Statements -
(Form B)

96

In the follow1ng exerc1se make a response that will encourage

more elaboration on the part of the client.

Your responses

could be’ phrased as - a questlon. That ls,'make an open ended

statement

LI

All Ihis last”week I haVe-beeh;féeling\neallyvgreat.

"

Sometlmes I wonder if being close to somebody is: really

.worth it.

v

My boyfriend is very possessive about me.

T

My job involkes\i\lot of responsibility.

\\‘

N

I can't stop myself from eating. sweets.

My brother asked me to loan him all'my.saQings.

o



p)

- * .o . ,
Specificity and.Concreteﬁess e
(Form. A) '

: ‘ i v ‘ ’ ‘ ,
. In the following exercise make a response that will encourage
the client to be more specific and concrete’ in. talking about.

their concerns. . o
My life seems to have gotten out of control.
I feel ankidus before big events. _ .

' : j;' ) . : - . ; '\ :

t s
People don't trust me with responsibility.
I'm tired of being "Mr..Good Guy". ,
L] L -
] S . ) s

Whenever I go to a party I always end up Wiéhing I had stayéd )

L)

O

- I get so emBarfdssed'When_I-go out in public with hiﬁg

o~



: SP901flclty and Concreteness Lo ,f ']~“‘i”
o (Fm B el S

In the follow1ng exercise make a response that w1ll encourage
the cllent to be more spec1flc ‘and concrete An- talking about.
thelr concerns , Co, © L . = b

o~

Everytime T try to'makéffpiends'sbmefhing,goeéswrong.f~

Some people do the most ignorant.things.
“,_),' I . <: _ X L. n

" We used to pet along so wa}l but now it seéems, I can't doé
anythlng to please her. S = o :

9

THey put so many unfair demands on me}-. o Y .

.

. He never does_anytnﬁngjwithdufpdoing?iffgellft’ S f;- ‘Iﬁ

v e o . : Y

14
®

My life geéems so dull comﬁared.fo:otheb peepie’s.}ff.

. Q"
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.. ABPENDIX C.

* .' . '
-SCORING GUIDE FOR RATING °

RESPONSES

99 .
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o
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Reflection of Content:

Scale o | A :
1 Completely misinterprets the client' @ statement
Irrelevant response.
2 Responds on topic,‘but.distorts content.
3 Reflects the general.content. May be word for word.

May miss some aspects.

% | Reflects accurately most of the content. May be
_slight interpretation. w
= 4 ' ¢
5 Reflects all aspects of the client's .statement.

¢

Clarlfles content _! -

)

Responding Empathically

-Scale

A

1 Ignores and even detracts from cllent's statement
Denles feellngs SR CoL -

2 Responds, but subtFacts affect, distorts’ meanlng,
shows little understandlng of the client's s1tuatlon

3 Communicates a ‘positive respect . Shows he understands
and cares for the client.

Yy Very deep caring for the helpee Totally understand&

the client.

5 Deepest respect for the client.



Scale

9

Abstract,

101 .

Immediacy

l\» el
y ’ . -
general response. Irrelevant.

”Disregards most talk about ﬁg}sonal and current

problems.

o

Makes vague reference to personal and current\probléms,

0

Directs client to personal and current issues

Directs client specifically to the presenting problem.
Explicates current feelings and ‘issues.

o ‘&/‘

Open-Ended Statements

Discourages client from talking. Asks closed qde‘ onsl
Ignores client topic. . : e

Gives minimal encouragement to the client ta continue

alking.
3.

ncourages client to continue talking. May indicate -

direction.

May show disapproval, etc.

-

Encourages client to elaborate on topic. Allows free-
dom of direction. : :

Encourages'client t0 reveal deeper feelings and deeper

content.

Encourages client interpretation.

N



102

Concreteness and Specificity
Leads or allows helpée to deal with ohly'yague genera-.
lities, non-significant topics. R

Leads or allows helpee to deal with even personally
relevant material in a vague manner. -
- ‘ J . ‘

Encounages persbﬁallyvfélevanf diéclosure, but allows.
client to 'avoid issues. -

i ‘. . - ’ “ - -... .. " .". % ’ .
"Guides discussion to specifics in most instances.

events regardless of emotional content.

\

Alwéys involves helpee: in specific feelings énd‘

\



. APPENDIX D

!
BEHAVIORAL CRITERIA DEFINING THE SKILLS

i)



R A N 1 1Y

Reflection‘of'Content ’
. R . .
Ca) nelther adds mor subtracts from the content of the
) statement T , : : ¥ N
(b)'stays w1th the client; _does not 1ntroduce a change in ’;Nuf
the dlrectlon of the cllent 's thoughts .
(¢) uses different words, than :the client . T, o

.

(d) encourages the c¢lient to contlnue elaboratlng on wh
rhas been said: :

. S ’
'Respondlng Empathlcally e ' J‘ e R

(a) captures the total meanlng and feellng of what
been’ said ‘

(b), demonstrates- that the counsellor is wlth t
- ' feels what they feel R .

() leads them 1nto deeper exploratlon of thepir problem | .
. G‘_ oo v ‘ L , T '2 : -
I ‘ediacx-' | '
(a) encourages the cllent to talk 1n the flrst person - I

- (b) encourages the client to talk in the present, about
current concerns T 5 ~/) .

‘

o

‘Concreteness and Spe01f101ty

AN

o

(a),counsellor zeros in on the 1mportant 1ssues 1n the
*  statement S C . ‘,b

(B) stays with the cllent by encouraglng concreteness and
spec1f1c1ty : '

o

(c) enables the cllent to get a more deflnlte understandlng
© of what they are ¢h1nk1ng)and feellng ‘ o -

Open “Ended Statements"

(a) the response should be more han one ‘or two words:
(b)) allows the client to choosé the dlrectren of ta}k

(c) allows the client to elaborate and expand on. what has7u¥
been sald -
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;° ° .APPENDIX E
.. SUBYECTIVE EVALUATION FORM

‘ ' . : . Y
» . . . . L ) &



- The follow1ng questlonnalre w1ll

S programs you ‘have just COmpleted‘_

answers by c1rcllng oné of the numbers on the scales that
follow each questlon

XY

L.

e .

-

o eff1c1ent1y

=~

iy
R

1 2
1

low you to evaluate the

Please indicate your

I fhink'I know these skills

“not at all

vefy'well

W

onfldence in my. ablllty to do so.

6 7
ol

1 2

1 .|

o~

. £§i.

.Ih teaching ﬁhese’skills the.programs Qeré-

' a great-
deal of

) -
~

7

. not

_effective

 'ehjoyable£;,

1 2.,

3

pet

I found ‘the programs to be-

6 .
1 N

very

effective

L)

6 7

. - N

R RN ‘J'
not

12

J_A"t

v very

:If requlred to perform these SklllS I would ‘now hi

————

ave

en]oyablei -

less

. more .

R |

+

efficiently

When .compared to a. lect&pe type presentat;on, these
"programs taught "communlcatlon sklllsg e

[

4



]

‘My'génerél'feactiohs to these programs .were

low . . T high. o«
quallty S SR ‘ quallty

L

. Have ‘you had any preV1ous %ralnlng in these skllls7 CIf.
.your answer is. yes, please descrlbe - o

s

\ . \"d . ) " , I
. . . .

ks

. Can. you suggest any 1mprovement that might be made o

these programs°
N

.-

—_

B2 3. 4 5 g7
A .t 1 i y 1 R

- highly S e ~ highly .
negatlve . average .. ‘positive"

\-_,‘\' ’




