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ABSTRACT

. ' e B

The purpose of ‘this study was to examine perceptions- df

N 1
‘ .

stu e 3 regarding the generation gap. An attempt was made to. -

iden¥ify some of the factors in the parent-child relationship which
may be related to the generation gap. The'study was also intended to
examine differences in student perceptions of the generation gap in

. : L , o N
terms of the following variables: age, sex, religious affiliation,

family background, community backgropnd, sééio—economip status,

value orientations, and the employment status of the student's )
. RN T Cous

mother.

T e

Usdble data were obtained from 480 students in grades ten

and twelve %n urban and rural centres in Alberta. Examination of the -

data revealed that approximately one—quatter of "the fespondents felt
that a generation gap always . or often existed between'themselves'ana
their parents. 1In contrast, nearly one—half of the‘respondents felt
that a generation gap alwavs or often existed for other members of”
thelr generatlon The difference between students' perceptlons of
o

a personal generatlon gap and thelr perceptlons of a generation gap
for others was found toibe statistically significant.

It was feund that the p}esence of a perceived personal
generation gap ls related to a percelved break in 1ntergeneratlonal
communlcatlon, a perC61;ed lack of 1ntergenerational interaction,

a ‘perceived deé?ee of intergenerational distrust, and perceived

.differences in views and opinions with regard to politics, religion

iv

T



and morality. - . .
The'findings of the study also revealed that, with two
exceptions; no statisticélly significant differences in student

perceptions of a-personal generation gap, or a generation gap for

others, were found when the students were compared on the basis of

’

age, sex, religious affiliation, family background, community
'a . .

background,;$ocio—economic-Status and the employment status of the

Ve
. N

student's mother Exceptlons to these results ‘included the finding

s

that males perteived a generation gap for others to a slgnlflcantly

.

greater degree than femaleb, and the finding that students who had
. .

no rellglous afflllatlon perceived a personal generatlon gap to a
51gn1f1cant1y greater degree than did students of Protestant
religibus(:.-.‘af?iliat.iOn. - >

‘Ne‘sighifical- differences>in»treditional or emefgeﬁt value
orieetations were. nd when students were grouped according to
'Lhe1>;perceptlons of a personal gene atlon gap. Nor were significant
diffe;ences feund in emergent value erieneations Qhen students were
) grouped on the ba51s of their perceptlons of a generatlon gap for
others. A statlstlcally significant F ratlo was obtalned for
dlfferences in the’mean scores for tfadltlenal value orlentatlons\:
when students'were grouped aecofdihg to -their Rerceptidnszqf a

- . v

generation gap for othete.l Howevef, no ‘significant differences ,
were found between any pair‘ef means when ﬁhe Seheffé mu%ﬁiple.
combarison of ﬁeans ﬁest Wee,eéplied.
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Chapter 1

-

' THE. DEVELOPMENT OF THE STUDY o

.
w’

INTRODUCTION <e(f7

VSeQeral‘wfiters have supported the idea that tRere is a

/-

‘distinct set of social differences between youth and the older

] - .
generation. Mead (1969-133) for example, has suggested that the

young are by deflnltlon separated from their elders, and that today,

,members of the older generation are immigrants in t1me 11v1ng in

an age 3ubstant1a11y different from anythlng they’ have prev1ously
. ¢
experiended.' "
-~ , ) : ,
Althoggh a great deal has been said and written about the

b

generatlon gap\ relatively llttle empirical research has been

carried ou& This'study was intended to examine the position of the

\ i
Pt

younger generatlon w1th regard to the issue- of ﬁhe generatlon gap.
STATEMENT OF THE PROBLEM

The Problem

- The main purpose of this study was to examine.perceptionsvof

T -

students regarding a generation gap. This study was designed to

investigate the degrée to which. students reéive a generafion'gap

between themselves/and their parents, ar- -atween their generation
e - v' ‘. . B

»* -




o

~may be related to the generation gap. .In addition it was the intent
of this study to examine differences in student perceptions of .the
generatlon gap’ln terms of the following variables: age, sex,
religious affiliation, family backgrqundgfcommunity backgreund,
eocio—econemie status, value.orientations, and the employment status

of the student's mother. »
Sub-: oblems &

<.

—

1. To\what dégrée dozstudenté perceive a generation'gap

between themselves and.tneir parente?
A_Z;_§Eg*yhi£—dﬂ§¥eﬂ;épvStudeﬁtS perceive a‘generation gap _
betueen their generation and their parents' generation? |

3. To what degree does a relatlonshlp exist tetween
perceptlons of students regardlng intergenerational  communication
nand their perceptions of a personalrgeneration gap?

4. To what degree does a relationship exist between
perceptlons of students regarding. 1ntergeneratlona1 participation
and 1nteractlon.and thelr,gerception; of a personal generatlon gap?

o i ‘ N .

5. fg what degree does a relationéhip exist between
perceptidne of udents regarding intergeneratipnal trust‘and - K
theit perdePtic 5 of a personal generatlon gap?

/_>6‘. '

2
perceptlons of students regarding dlfferences in political views

To what degree does a relationship exist between

< -‘.

and Lhelr perceptlons of a personal generatlon gap?
7. To what degree does a relatlonshlp exist between

perceptlons of students regardlng differences in- rellglous views



status?

of a generation gap when compared on the basis of value orientations?

and their perceptions of a personal generation gap?
8. "To what degree does a relationship exist between
perceptlons of students regardlng differences in v1ews on morallty

and ‘their perceptlons of a personal 9eneratlon gap7
' ®
9. Are there significant dlfferences in student perceptlons

a

of a generatlon gap when compared on the basis of age?
i
10. Are there significant differencesiin student perceptioﬁs
of a generatiom gap when compared on,the basis of sexé
I1. Are there significant dlfferences in student perceptlons
of a generatlon gap when compated on the ba51s of rellglous
N

aff111at10n7 ’ ‘ L R

7 12. Are there significant differences in student perceptions

of a generation gap wnen compared on the basis of;family background?

13. Are the¥e significant differences 'in student perceptions
of a generation gap when compared on the basis of community
f ‘. . - 3 .
background? : Lo
\\ -14.  Are there 51gn1f1cant differences in student.perceptions
of generatlon gap when compared on the basis of socio-economitc

v

' .. . e ; . Do
15. Are there significant differences in student perceptions
. . ) . X 4 f

16. Are there significant differences in"student perceptions -
of a generation gap when chpafed on the basis.of the‘eﬁployment

status of the student's mother?



SIGNIFICANCE OF THE STUDY

One of the problems faced by some youth today is the
generation gap, a phenomenon chafacterized in whole or in part by
a break in effective intergenerational communication, an’absence of
meaningful participation and int;ractisn involving both generations,
a;d a degree of mutual distrust between parents a?g;ﬂheirlchildren!
Any differences in thé values, attitudes ané/géliefs held by parents
and those Held bx their‘children ﬁay also constitute part of what is
known as the generation gap.

,_A greater understanding;of the generation gap may help
administrators to better undengéénd sthents. This under;tanding
may be of help ih variOUS»inétances of student-administrator
interaction, including, for examplé, éuch activifies as counselling,
or discipline. ’ |
The school also has a fole té play- in developing curriculum

.

programs which take into account the values and opin¥ons of youth,

.recognizing that thesé values and opinions ‘may be different from

some of those held by the adult generation, and recognizing also
that it is generally the value system of the adult generation
which underlies present curriculum programs . Knill (1963 :36),

writing about what. he termed the adolescent sub-society, suggested

that: .

Once educators are in a position to understand and describe
this sub-society, and have some ins;ght‘into its dynamics,
then they will be in a position to capitalize upon its
.Strength for better education.

o



In the short run, the scﬁdol may also be able to piay_a
‘role'in lessening the severity Qf‘the generation gap by proQiding
opp8rtunities for youth and ddults to air. their views through"such
activitiés as the establishment oé discussion groups. Ir tbe long run,
the school may be able to lessen tﬁé apact of the4generation gap
by educating for the acceptance of chsime. If people are educated
to.ac-~pt change mo?e‘easily, then tﬁe problems of the‘gehgration

e '

~gap ..y be significantly reducedﬁ

One generation may find‘change in the next generation more
acceptaﬁlejas well as being easier to‘under;tand and make
adjustments to, if.sqhéols are able toibring about an acceptance

. ¢ ) : ,
of change by that generation. _ ’ .

DEFINITION OF TERMS

Cbmmunity Backg?ound

‘Community background refers to‘aﬁ individual's area of
residencé, which, for the purposes of this study, has been catégorized
as either urban‘or rural. ~ Rural centfes in thﬂs study were randémly
selected from a list pt communitigs} each of. which had-a population
of 1essvthan,5000. ébose individualsvwho had spent the greatest
part of their lives in a city, and/or had liQed in a éity’for atl
least thé paét'fivevyears, wére categorized as héving'an Qrban
community background. Those individuals who had spént the greatest
part;of their lives living in a town, village, or on a farm,i

and/or those ho had lived in a town, village, or on a farm for at



least the past five years, were categorized as havihg arural

“cOmmunity background. ' ,

Fémiiy Background

B For the purposes of thlS study famlly background includes
1nformatlon with regard to the person(s) with wgom an individual
ordinarily lives, his.positioh within the family,'family'size, and

information with regard to the marital status of the individual's

‘parentsf

Generation Gap

The term generation gap &s used‘tq~imply a ‘separation

between members : of two generations. No attempt is made here to give
@ more precise definition; however, the_study itself hopefully

contributes to a clearer understahding of the term.

PerSOnal generation gap. A personal genératlgﬁ gap refers

_ to personal p rceptlons of a generatlon gap between an 1nd1v1dua1

and his own p?renns

!

anedétiom gap for others. A generation gap for others
A .

I3

indiyidualls parents.

e

Intergenerational Communication

/

' ntergenerational communication refers to the ability to

express /opinions and feelings to members. of another- géneration.

<

N X \
/



'Integgeneratlonal Participation and Interactlon

Intergenerarlonal participation and 1nteract10n refers to the.

presence of mutually enjoyed act1v1t1es in whlch both youth and’ thelr

[

parents partlcipate.

Interpgenerational Trust (/’{ C R : o ;

,} . B . K *
Intergenerational trust 'refers to the presence of trust

~ e "

and confidence between members of two generations.

’Religious Affrliation

Religious affiliation rerrs to an 1nd1v;dual S, expressed
connectlon or assoc1ae10n with a given system of faith or worship.
For the purposes of this study, indiviauals were categorized as

beihg Catholic (including Roman and Ukrainian Catholic), Protestant,

Other, or as having no religious affiliation.
o

Socio-Economic Status

Socio—economic status refers to the different levels
a351gned to people accordlng to their various social characterlstlcs

but with particular emph351s upon occupation ,education, ahd'wealthl
%

For the purposes of this study, soc1o -economic status was measured

Wy means of. a modlfled form of the Gough Home Index Scale. étudents

X

who scored 9 or less on the: Gough Scale were categorlzed as belng of
LI - £

“low“ Socio~economic status " Those who Scored L0, 11, or 12 were

categorized as being of "middle" socio-economic status, while those

who scored 13 or more on the Gough Scale were categorized as being

of "high" Socio-economic status.

&

t



Values

The following definition of values, proposed by Kluckhohn

(1959 395) and accepted by several other researchers is used in

e
this study: . o P
A value is, a conception, exp11c1t or implicit, distinctive of
. an. 1nd1v1dua1 or characteristic” of a group, of the desirable
“‘which influences the selection from the avallable modes, means
and ends of action. ’

ThlS deflnltlon of values gives emphasis to the de31rab1e, that is,

what is felt to be the correct course of actlon for the individual

0T group to take. This may, of course, be something different from

~

that which is ordinarily‘practiced.
For theipurposes of this study, value orientations are
operatlonally defined as those derived from the raw scores on the
revised and adapted D1fferent1al Values Inventory (DVI) .whlch was
originally developed by Prlnce (1959) and revised by Friesen of
the UnlverSLty of Alberta in 1970. These value orientations'are
based upon the cla351f1cat10n of tradltronal and emergent values

as formulated by Splndler (1955) and Getzels (1957).

'

Traditional'Value orientation. A traditional value &

orlentatlon is characterlstlc of an individual who empha51zes the
work-success ethic, a future-timé orientation personal 1ndependence

and rigid discipline, as measured by the revised and adapted DVI.

i

Emergentivalue‘orientation An emergent value orlentatlon
is characterisctic of an 1nd1v1dual who empha31zes soc1ab111ty,

.

hedonistic tone, group conformity, and other.directed orientation,
, ;

as measured by the revised.-and adapted DVI.

NS



_measure of the variables involved in thlS study.

ASSUMPTIONS

"One of the basic assumptions underlying this study was that
it is p0351ble by means of a paper and penc11 test to gather
information from high school students that is representaﬁmvedof

the v1ews and opinions which they actually hold.

w o

It was also assumed- that the respondents who participated
in this study had the knowledge necessary to complete the

instrument, and that the 1nstrument provided a valld and rellable

LIMITATIONS

The study was llmlted by recognltlon of the fact that the
scope of the Study did not examine all p0331ble aspects of the
generation gap. ‘The study was llmlted to perceptlons oE a éeneratlon
gap between parents .and their chlldren and between the generation
of parents and their chiidren's'generation.

Although an attempt was made to ensure that the schools
used in this study were representatlve of urban and rural Alberta,
and although an effort was also made to ensure that the students
who responded to the questlonnalre were rebresentative'of_grade
ten and twelve students in Albérta; it is important to point out
that the respondents were ﬁotnchoééh on a'random basis, and that

-

caution should be used in generalizing the results of this study
: - « . . - !

n‘fto othervgroups'of Sstudents. = : :, ‘ o : ﬁ& iR




A further limitation results from the impossibility of -
eliminating all extraneous variables which may have a bearing
uéon'responses.made in complering the instrument. This problem,
faced by social science researchers in ggneral, is especially J

‘important in the present study since much of. the information'sought

was of a highly subjective nature.
DELIMITATIONS

The sample included only students in selected urban and rural. °
schools in Alberta, who were in grade ten. or ;welve,‘and wholwere,»

present‘at-the time th% questionnaire was'administered._ kf

‘\QRGANIZATION OF THE THESIS

o Thls chapter has introduced the research pré@iem ‘and

sub- problems presented the 51gn1f1cance of the Sthxy, the definition

B t .

of ¥mportant terms, and stated the assumptions,. meltatlons and

delimitations of the study.
In Chapter 2, a review of the®

is’proVided. Chapter 3 presents the methg

a description of the instrumentation, the éample, and data cdllection,

treatment and analysis. In Chapter 4, a detailed description of the

'

. E(f
sample is provided. Chapter 5 _Presents the analy31s of the data

Chapter 6 contalns a summary of the study, a statement of the main
conclusions and implications arising from the‘study, and some

suggestions for further research.



Chapter 2
_REVIEW OF RELATED LITERATURE
.. INTRODUCTION ' 1

The generatlonﬁgap is widely recognized as belng an 1mportant
problem fac1ng our soc1ety | However, a survey of both the popular and
professional llterature indicates that there is little agreement
on a preC1se definition of the term ”generatlon gap " 'In.this’ regard
- Mauss and Wlnston (1971 :1) attested that dlfflculty with the

’

""generation gap" concept occurs at both the theoretlcal and
operatlonal levels, in that at.both,leveis,vexplicit definitions
are lacking, while implicit definrtions are ambigious and hard‘to
extract..v -

In its basic form the generation gap may be considered a
» function of.the'long maturation period of human beings. ‘ In this
~sense the generatlon gap has been w1th mankind’ throughout history.
‘Some writers argue that the generation gap which ex1<ts today is .
dlfferent only in degree from that uh}&h\existed in the past.‘ o o
Crawford (1967) 3 asserted that the generation -gap has merelydbeen
re—dlscoveredlf He claimed that constant  Lepetition of the idea‘that
the gap hetweiapthe ‘young and the old is wider and deeper now than y
it ever was before, has induced general acceptance of thlS 1dea

Cther wrlters bellele that today s generatlon gap is’

%;fferent not - only in degree, but .in kind, from that which existed

in the past. Thlsvdlfference is generally attributed to rapid

11 - o e
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technological and—aocialvchange.“Mead (1970:78), referring to the
older:generation, suggested that no'other'generation in the past

. . has ever known experlenced and 1ncorporated such rapld
changes, watched- the sources of power, the means of communlcatlon
the definition of humanity, t limits of their explorable
universe, the certainties of Zeiﬁown and limited world, the
fundamental 1mperat1ves of 1lif nd death--all change before
their eyes. ’ b =

'Realizing“thié; the older generation must recognize that the young

". . . will never experience what we have experienced, and that we

" . can never experience what they have experienced“ (Mead 1970'79)

.

In this sense,. ". . . we must recognlze that we. have no’ descendents

as our chlldren have no forebears” (Mead 1970:78)

N

Stedman Jones (1969 39). siuggested that because of the rapld

rate of soc1eta1 change ' ' N

. . each new generation. travels. through a different mental
universe en route to adulthood and' the gap between its
cultural” shell and that of 1ts predeceSSOrs is consténtly
w1den1ng Co

E

cDavis (1940) saw rapid social change as the .single most

importdnt cause of parentFadolescent conflict. In thiS'regard,

Brawer - (1971 :2) stated that there is an inverse relatlonshlp

N

between the rate of social innovation and rapport, between generations.
An inverse relatlonshlp between soc1a1 change and lntergeneratlonal

rapport was also seen by Sebald (1968 53). .

A related position was taken by Coleman (1965): who contended
that charfges in the structure of society have given rise to

communication problems between adults and youth. He argued that

changes such as the increased number .of women in the labor force
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and the Shlft toward the nuclear famlly have combined to make the

'famlly less cohe51ve and less effectlvest a child-rearing agency.

Thls.development, Coleman claimed, is largely respon51ble for a

-~

breakdown 1n 1ntergeneratlona1 cudmunication.

’

YOUTH CULTURE AND ALIENATION

Just- as there is a lack of agreement regardlng the concept
of the generatlon gap, there is dlsagreement about the terms
"'youth culture" and ”allenatlon,} both of - Wthh may bear an -

important relatlonshlp to the generatlon gap concept Gottlieb

A il

(1965 :32) reported a survoy of Social scientists which found that

whlle there was general agreement on the ex1stence of a youth sub-

"

"culture, there were dlfferlng oplnlons on where and how it departs

from the total Or more unlversal culture

N

In its most general form, the youth culture concept relates .

to the special tastes of adolescents in such matters as dress

language, music and le1sure_act1v1ty. Parsons (1942 606- -607)

adolfscencel He saw it as a culture 1nvolv1ng 1rrespon81b111ty

and ﬁlrppancy, and suggested that 1tlﬂ._. . show9 51gns of being

a product of tensions in the relatlonshlp of younger people and

adults" - (Parsons 1942 :608) .

Weiner_(l971:157), while agreeing with the existence of a

-

" youth culture’ with’an-idosyncratic terminology, tastes and

N )

Y
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Standards ‘argued that often the concept is over- generalized to
—include on the part of youth ";-. . 'a search for commitment
through allegiance to radical points of view." He stated further
“that commitment to radical points of VleW‘ls characteristic of
relatively few members of the younger generation. Weiner Qas

particularly critical of 'such writers as Keniston with regard to

the fgoncepts of youth culture and alienation. Yét Keniston

vreadily admitted that in such works as The Uncommitted (l965:39é)
.and Young Radicals (19§8:326),.hd'was dealing only with a small
segment of the younger generation ‘ Keniston (1965:395) suggested
- that rather than speaking of one embraCing youth sub- culture, it
Awould he‘more apprepriate to speak of many youthrsub—cultures which'
share some common‘characterietics
At the same time Keniston (19€5:395) also suggested that li T
the period of youth is. a- period of socially enforced .alienation.
On the other hand, Mitchell (1971 57) Wrote . "When discussing
'alienated adolescents we are not talking about a majbrityv we are
v
- vtalking about a minority -= probably in the I0 to 20 percent ‘range ™

It is ev1dent from the work of these and other writers that the

v
»

concept of alienation has been used and developed in different ways
fby different'people.' It 1s’of interest to note . that Seeman (1959)
identified five alternative meanings of alienationb and within each

. 7
of these five categorles there is a further variation in the use and'
_meaning of the term.

Several writers in dealing with the problems .0f youth, have

. ' L
vdealt with what’ they perceive as the alienating effects of present day* 7
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society. ln Tke Vanishing Adolescent,,Friedenberg (1969:17) =

contended that Zewer And fewer youngsters were going through “a
s ‘ .

‘real adolescent process o. self-definition or self-identification;

instead ". ., . they merely undergo puberty and simulate maturity,'
Frledenberg (1959 202) stated that condltlons in our society

_re ularl frus-trate” - e . the natural processes Of emotlonal
, : ’

development in adolescence " In ‘a more recent work, he appeared

to regard conflict between the. older generation and youth as a

reversal in theltrend toward what he had-earlier described as
a 51lent and beat generatlon” (Friedenberg?_l969:l7). Although

' deallng w1th only a m1nor1ty of youth,'especially thoSe prone to

~dissent, he saw such dissent as an ', . . expre351on of what has
’ s
become genuine class- conflict between a domlnant and exp101t1ve older
generation and youth .. (Frledenberg, 1969:32). Friedenberg
- (1969:53) declared th . the term ”generatlon gap” is a passive
. - ,

concept developed by ". . . middle- aged llberal 1deology, serv1ng to -

allay anx1ety rather than to clarlfy the bases of intergenerational

-

conflict." He also contended that while the notlon of the generation
gap is adequate to describe " S the barrler that separates many

Ee Pl
young people from their elders -+« 5" it does in fact reflect

", a false view of- what is actually a profound confllct of 1nterest

N +
in our soc1ety " . 7 kk
A 81m11ar view: regarding a mlnorlty segment of the younger

generatlon was developed by such wrlters as- Goodman (1956) and _

Bloy (1969) In Grow1ng Up Absurd Goodman (1956) stated that

'the dlsaffected m1nor1ty in society is often viewed as” the product

~ | . . . "
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of°a'failure in the socialization process; a failure in communication
: _of_society's message to the young. Goodman (1956 :11) argued that

", perhaps

.uthisvview may not be corvrect; instead,'he~stated,
there has not béen a failure of communication. Perhaps the social
message‘has been conmunicatedvclearly to the'young men and'is
unacceptable."

A related position was taken by Bloy (1969 357) who suggested
that in order to understand the counter- cultureaof alienated youth,
it is necessary to examlne‘not just the alienated, . . .‘but also
-the alienator the agency or system whlch may well be_ih'deeper need
of therapy and the more approprlate object. of such "

"While these wrlters deal specifically with minorities within
" the younger oeneratlon, others 3uggest that the entire ounger
generatlon may be viewed as‘a mlnorrty group. Kvaraceus (1963)
malntalnedbthat for youth in all soc1a1 classes there exists
allenatlon from both self and society, ‘and that. youth are an
g exp101ted and dlsenfranchlsed m1nor1ty group Kelly (1969) agreed
that there are several pertlnent characterlstlcs of mlnorlty groups

which can be applied, to adolescents.
‘ADOLESCENCE AS A STAGE IN LIFE

. It is of interest to note here that the concept of youth
as a stage in 1ife isvrelatiyely new., Van den Berg (1961) p01nted
out ‘that until the elghteenth century, a child was 51mply

o

con31dered to be a small adult. The Chlld was not thought of as a
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child in present-day.terms until the Industrial Revolution%

transformed the family as an economic unit. Prior to this time

the child was expected to assume such ddult tasks as he_was large

enough to do. : . . : ' . ‘ \\\\\f;\‘\\\\_

° ) Accordlng to Shapiro (1969: 16), the word "adolescence"

doesn't make 1ts appearance in the llterature until 1835, and until
\\

the ..tter part of the nineteenth century, '. . .. Studies of N

adolescence are a'most exclusively studies of physical growth --

the measurement .. llmbs and organs as a means of determlnlng

adulthood.”" It was nou\untll the twentleth century that ”adolescence“

began to be regarded @s a\psychologlcal state, a stage in life xﬁ
?becween childhood and adulthood. | | |
Q Sebald (1968:11) referred to adolescence ln the social-

psychologlcal sense as ". . . the experlence of pa551ng through
¥

the unstructured and 111 deflned phase that lies between childhood

and adulthood/". ThlS deflnltlon of adolescence is clearly related

to . the p051t10n taken by Munns (1971 198), who contended that the :

ma jor reason for conflict between the young\and th;\old lies in the

adolescent slstate of mental development and his lack ofla :

highly dlfferentlated value system A v1rtually identical view 1s ’
r.held by Welner (1971 155) who stated, ‘that the normal adolescent

“‘process of 1dent1ty formation is a ma jor 1ngred1ent in the

generation gap. ' : s : L Q\A‘
' VALUES AND THE GENERATION GAP

:Several Writers have suggested that the generation gap can



be best understood in terms of differences in the values held by

» -
-

youth and older people. Halleck (1968), for example, claimed that
value dlfferences are the most important cause of the generatlon
gap and that the two sides of the generatlon gap see each other as
being gulded by opp051te values.” Slmllar ideas regarding value
dlfferences as an issue central to the generation gap were held by
such writers as Konopla (1969) and Brawer. <1971) Sebald (1968553)

suggested . .that intergenerational .conflict is marked by confllctlng

norms, goals and behavioral patterns.

Although few empirical studies of the generation gap 1tself

have Been conducted it would appear that' some very worth-while

gu1dance for research _may be found in the research llterature on
\ - '

Student values. ’

Cgfhcart (1967) investigated some of the values held by

hlgh school students and their teachers. He examined student values

as measured by . the D1fferent1al Values Inventory in relation to

- (

such varlables as age, sex, family size, grade level, socio- economic
status, employment status of the student's mother and church

membershlp Cathcart found that students were more- achlevement
. l N

':orlented than teachers and tcathers were more 1ndependent than

Students.’ In exam1n1ng the values of Students; he establlshed that
students who were older, students from larger famllles students

in higher grades, and studénts who were church members tended

to be more trad1t10na1 in thelr value orlentatlons. Cathcart also

dete iined that students whose mothers were working. outside the

18
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,gnbme‘didfnot score significantly differenr on the Differential
Values Inventory from/igudents whose mothers were not worklng

outside the home///ﬁe found no major differences in values on the

basis of gsex, although each sex scored significantly higher than

‘,/“\L

the Gther sex on one of the traditional and.one of the emergent

-
-

scales. Cathcart (1967:154) did not find significant differences
in values on the basis of socio-economic status, a finding which,

1t

as ‘he has suggested, islcontrary to the results of much

previous researoh in the relationship-between social class  and
attitudes and.values.”

:blark (1969) examimed the values of three Canadian youth
sub?cultures(" He found value differences among.student groups‘ /;;‘

of the Jewish;_Protestant; and Roman Catholic faiths, which»he“’

stated, ". . . can probably be’attributed to diffefences in

cultural Background” (Clark, 1969:v),—"

In a study of value eld by rural students, Lavers (1970)

£l

found that there we no significant differences between the values

held by teashefs and thos®-held by their students. Lavers,‘who’

-~

measuréd student and teacher values by means of the leferentlal
‘/ '

“,/Values Inventory, also reported that he %Sund nio significant

dlfferences between the value orlentatlons of males and females.

Further, the socio- economlc status of students as measured by the- . ‘/

‘Gough Home Index Scale was found to beé ‘unrelated to t values of
students as measuredAby the DVI | - i&
In another study, Anderson (19>2) 1nvest1gated éhe value

-
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', orientations of high school studeéf; in rural Alberta. As well as

studying the.values of tural vouth as a group, Anderson also studied

4 & :
the value orientations of various sub-groups, as defined by sek,

socio-economic status, ethnicity, place of residence, community,
o . .
. - - ~
acadeniic achievement and grade in school. The results ol the study

. -indicated- that although ". . . intracultural value variations exist
in th¥ rural adolescent population studied, these differences are

*not pronounced'" (Anderson, 1972:91). Anderson clalmed that the

%

J/
rlndlngs of her studv indicated that rural students have assimilated

P

those value orientations which are accepted by society in general.

In contrast to-Anderson's findings for a rural student
population-is a contention made by Marsh regarding the rural adult

populatien.c'Marsh (1970:60) contended that the rural person who

migrates to an urban, industrial center for employment is

threatened by very real value conflicts and role conflicts.

Bealer and Willits (1961:64) stated that although the

rural .community no longer exists ‘as a geographically isolated. unit,

", tHis does not mean that’rural and urban are one.'" Reporting .

on a study‘bf\§bme 8000 Pennsylvania youth,;Bealer.and Willits

(1961:64) stated that ". . . the traditional'values of farm.youth

have changed less, proportlonately, than the values of non-farm youth "
‘Bealer "and Willits suggestcd that JUSt as American culture does
not represent a 51ngle pattern of values and behav1or it seems

likely that the adolescent subculture is not entirely homogeneous.

The»authors (Bealer and Willits, 1961:69) also suggested that it
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may be more accurate to speak of many youﬁh sub-cultures, and T T
‘they contended Ehat the}place of residence, that is, rural versus
ufban residencei is one factor which.féstqrs divFrsity within the

youth culture.

RESEARCH STUDIES ON THE GENERATION GAP , )

. . Fl .
As mentioned earlier, relatively little empirical work

has been attempted with regard to the generation gap problem.
Five studies which hqvevbeen'carried out on the topic are dealt
with below.

_One such study took the form of a survey conducted by the

Scholastic Research Center for Scholastiq Teacher (1969), in which

1000 students, 500 of each sex,'were‘asked whether or not they felt

there was a generation gap with regard to the folldwing three areas:

P

1) Outlook on Life, 2) Trust, 3) Understanding. ‘Results from the
survey indicated that 72.1 percent of thoéevsurveyed perceived a

moderate or great gap with regard to Outlodk{on Life; 61.7 percent 5

perceived a moderate or great gap with regardfﬁo Trdst;Aand 78.8

percent perceived a moderate or great gap with regard to Understanding.

Herzog and Sudia (1970) report a study conducted for the

‘Children's Bureau of the United States Office of Child DeVelopment,
which surveyed the views of 251 high school studehts in 12 American
cities. This study found that one—half;bf'those surveyed viewed =

the generation gap as a real problem. The students surveyed most

often indicated that they saw the pfobléa/as a gap in understanding



or communication. Many ot the respondents also referred to’value
clashes between the.generations.

Mahss and Winston (1971) report a study which used an
index of ldentlflcatlon with adult authorlty flgures as an
operational deflnltlon of the generatlon gap. -The generatlon gap
was deflned as the extent‘to which hlgh school students failed to-
1dent1fy with significant adultfothers inEluding parents; teachers,
princinals and other schooi adéinistrators, and policemen; The

i

study found that a higher socx&teconomlc status level, a higher

T

degree of 1dent1f1cat10n w1th the ideal of deferral gratification,
and a hlgher rate oé success in school as measured by grades, were
all related to a hlgher degree‘ot adult 1dent1f1catlon Religion was
also found to be d factor -- dews proved to be most llkely to
1dent1fy with adult authorltles while the unchurched and the liberal
Protestants were least- likely to do so. Age and sex were not found
_;—ﬁgi'u;zo make any stgnlflcant differences in identification with adult
~authorities.
Meisels and Cantor (1971)- report a study of the generation
gap which involved 255 inttoductory.psychOIOgy stddents at
Eastern Michigan Uninersity., The students completed anlattitudé

>

questionnaire which asked them to rate their"own feelings,'those of
‘tﬁeit‘parents*Aand those of their peers along a five-point scale
with regard to attitudes toward a varlety of contemporary issues.

The 16 -item questionnaire dealt with attltudes toward such 1ssues

as the war in Vietnam, the 1egallzatlon of marijuana, and the
. : . .
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value of modern art.. U51ng one- way auaiysxs of varlance mnd-the

Newman—Kedls test Meisels and Cantor found that there were

l} 3 o,
statlstlcally 51gn1f1cant dlfferencea)bemyeen;percelved parental,z
QJv B ‘}. !
and perceived peer attitudes for 14 of ﬁhaw

a

own ratrng and

found significant differences between thﬂrv.f'
. - A K s <
A

.t

that perceived for their parents for 12 of the 16 items. .Further, fffk
student values were significantlyudifferent from peggeived'peer
values forle of the 16 items. Meisels and Cantor suggested that
students are apparently 1nf1uenced by current propaganda on the
generation gap. They contended that the results which showed .
- significant differences between the students' own values'and those
of their peers, can best be accounted for by the explanation’that
»thg students subscribe ". . . to the widely publicized notion gi a
generation‘g;%‘so that, in their imagination the’' younger ‘generation
is llberal and progres51ve while the parent generatlon is
conservative and establlshment” (Melsels and Cantor, 1971 529)
Boshler and Taylor (1972) report a generation gap study
recentiy carried'out in»New,Zealand._’The%sample in this study
.eonsisted of 76 students between the ages of 17 and 19, along with
the parents of these students; In the study use was made of a
50~ 1tem scale designed to measure attltudes toward various soc1a1
issues. Boshier and Taylor'found that parents were significantiy
more conservative than their chlldren on 25 of the 1tems whereas

chlldren were 51gn1f1cant1y more conservative than their parents on

only 2 items. At the same time, it was found that children

o
%o, s .
G
. . A
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significantly over-estimated the degree of conservatlsm of both ,

their mothers and fathers.: Furtherz both girls and boys were

unable to pin—point,accurately, differences between the attltudes

£
held by their mothers and their fathers.,

IMPLICATIONS FOR THE PRESENT STUDY

ARoéenhaupt (1970:256) suggested that . . | today an

academic doesn't feel respectable until he has made a speech or-

written hlS prolegomena or what have you concerning the generation

. Al
gap." Whlle much has been writtenhabout the problem of the
generation gap, relatively little empirical research has ﬁzenl
carried out.
Ea

From a review of the literature 1t appears that the

concepts of outh culture" and ”allenatlon'” as these terms have
p "y

‘L /been used and ~developed by various wrlters _are of little aid'in

‘

arr1v1ng at a clear conceptlon of the ”generation gap.” The term

) generation‘gap” itself remains ill-defined and there is w1despread

dlsagreement as to the causes and even the - ‘significance of thlS
.phenomenon.

The neéd for a study to further examlne the p051t10n of the
younger generatlon ‘on the lssue of the generation gap appears to be
evident. There is not only a need to examigé/étudént perceptlons of

.a generatlon gap between themselves and their parents or their

o
generation. and thelr parents' generation, but also a need to

arrlve at a clearer understandlng of the generation gap conch

by the" younger generatlon.

LA
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Further, the review of the literature dealt with above also

suggests that differences in student perceptions of the generation
gap could be examined in terms of a number of vatriables including
age, sex,‘religiéué'affiliation, family background, commuﬁity

/ . -
backgrouhd, soéio-economic status, valqupr;entations, and the

employment status of the student's mother.



Chapter 3
RESEARCH METHODOLOGY

This chapter presents a description of the‘instrumenﬁ
" used for data'collection, and outlines the procedure used for-the

collection of data and the methodology épplied in the study.
INSTRUMENIATION-

The'instrument used in collecting.the déta was desigqéd
espec1éll§ for this 1nvest1gat10n The data werewcpllected by means
ofdg four-part quesflonnalre, a copy of which may beAfound in:
Appendix B. |

- The fifst part of the qﬁestionnaire was,designed to
provide basic demogra?hic and socio—economic'data Among these
were sex;'age, grade level, rellglous afflllatlon, communltyw
backgroﬁnd, family size, the individual's position within the
family, the mar1ta1 status of the 1nd1v1dua1 § parents, the

person(s) w1th whom the individual ordlnarlly resides, and the

employment Status of the individual's mother. = Socio-economic data

The original form of the Home Index
by Gough (1949) on tHg-assumptlon that socio-echnomic status
could best be measured by a combination of indices, The test retest

rellablllty coeff1c1ent of Gough S scale was 0.989 when used on. a

|
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ample of 55 college students (Gough, 1949:54). »%sing a sample of
52 high school students Gough calculated a Kuder Richardson

oefficient of 0. 74 as a measure of internal con51stency

V:‘f‘ : Elley (1961 105) modified the original Gough scale to

m

ake it more applicable to Canadian usage Hl% modified scale

showed a split half reliability coeff1c1ent of 0.77 and a

C

t

hi

' ownership of a stereo record player. A secord question, relating

t

C

orrelation of O:61_with Blishen's Occupational Class Scale.
Further minor modifications have sincd.been//ﬁcorporated
o update the scale. A question relating to the o ership of a

’

i-fi or record player was changed so as .to ask about the. N
L .

o the father s membership in clubs and organizations, was deleted

question which dealt with the ownership of a

olor telev151on§ﬂet Overall, the scale contained twenty

. questions related to the education of parentsigiroperty ownershipsu
- . 2

and social and recreational lifeAglyle. Benoit\(1967), Cathcart (1967),

C

lark (1969), Lavers (1970) MacLeod (1971) and Johnson (1972)\‘

\‘:gsed thlS scale in studies conducted at the UniverSLty of Alberta

1nvolv1ng high school students.

3 In the present Study, four additional modifications were

made to- "the Gﬂugh scale In-two questions relating to the, education‘

of parents, the word ”senior was used to modify the term "high

school"; innalthird question, relating to the number of books

R

owned'by the family, the modifier "“hard cover" was deleted;'and in

a

fourth question, relating to holidays_taken by the family, the

\
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words ''your community" were substituted for the word "town." The
. .
scale used in this study appears as qhestlons 1r through 30 in the
flrst part of the questlonnalre
The second part of the questlonnalre was des1gned to obtaln
data regardlng perceptlons of the parent-~ -child relatlonshlp R

W J

'Responses were to be selected from a five-part scale ranging from

"always" to "never.'" Res ondents were askeoq”
y P

relating to intergenerational communication, mutually enjoyed‘ e v
o S '
activities, intergenerational trust, a7E\similarlty of views
and opinions on politics, religion, and‘morality
Part three of the qugstlonnalre cons;sted of a leferentlal

3%

Values Inventory (DVI) adapted by Friesen of the Uan@fSlé e
' Urt
Alberta The orlglnal DVI was devised by Prince (1957) onxghe

basis of theory and c1a531f1catlon formulated by Splndler (1955)

t
‘and Getzels (1957) Other adapted versions of the Prlnce DVI Qgre
used by Lupini (1965) Cathcart (1967) and Walter (l971) in
studles conducted at the Unlver31ty of Alberta r’

The' present study made use of the DVI revised by Frlesen

. .in 197@, and used by Barker (1972) and Johnson (1972) at the

Univer51ty of Alberta. This DVI is comprrsed of thlrty seven -’ '_‘f”““”“”'

leert type items desrgned to determine the values held by high ,
school students. These 1tems represent eight categorles related

.to the ‘traditional and emergent conceptualization of Getzels and

-

Splndler The eight value categorles are,shown at the top of pagt 29.

ity
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Tréditional‘. : Emergent . oL
1. 'WOrk-success ethic- R ~Sodiability
. . "\ _
2. Future-time orieftation 2. Hedonistic tome
3. Personal independenoe ‘ .>‘> 3. Group conformity "
4. Rigid discipline ' ' 4. Other directed c

'Scores of from one to flve were aSS1gned fior responses to

each item, dependlng upon the degree of agreement with the statement. e
As outlined by Barker (1972:35), items which produced Varimax

1oadings of'iess than .400 were discarded. Tne twenty-nine items
which produded above . 400 loadlngs on the Varlmax-Rotated Factors
on the eight subscaIes are represented in Table 1. The factor
'analysis%of all_thirty—seven'items on an eight Qéctor ioading
is presented in Appendix C. “Scores on items with negetlve loadlngs
were reflected so that they could be correctly related to other
1tems on the scale.

In the present study, scores on Lhe four tradltlonal and
four emergent subscales were added so that an orlentatlon sco.. for

each respondent could be obtained on the.traditional and emergent'

scales. Scores on each of these scales were then examined in

'\v

. relation to students' perceptions of the generatrohlgap.

The fourth and final part of the questlonnalre con51sted

inéicate.the

of two-questions whlch requ1red respondents ¢

. 7,% .
degree to- which they felt a generatlon gap eRistdd between

“t L

'themselves and their parents, and between.fﬁeir'generation and

.their parents' generation.




Table 1

£

Significant Varimax Factor Analysis Loadings

o on the Eight Value Subscales

#

Traditional

4\\”.

Subscales ;’ ' Items - Communalities " Loadings
Work-success ethic. 6 ,0.407 0.535
- 13 0.534 0.673
- 27 0.555 0.446
34 0.531 0.616
37 0.568 10.501
F&ture-time orientation 1 Oi568 05513
8 0.741 0.811
15 0.692 0.756
29 - 0.640 6.690
Personal independence - 9 v 0.578 0.692
| * 26 0.532 0.464
T 0.408 0.515
33, 0.575" " 0.611
Rigid discipline . - 16 0.502 -0.514
| o 0.559 0.643
. 25 o © 0.603 0.690
32 0.575 0

.682



Table 1 (continued)

Emergent

Subscales” Items Communalities 'Loigings
Sociabiliry 24 0.599 0.607
35 0.572 0.639

Hedonistic tome 2 0.653 - 0.799
s 23 0.537 0.531

(/,// 30 0.465 0.792 -

| 36 0.648 0.697
Group confppmity 18. 0.528 0.687
21 1 0.602 1 0.701
Other directed 3 0.658 0.771
- 7 0.683 0.761
411 0.514 "0.619

14 0.540 0:459
B

~



THE SAMPLE

Thelsanple was drawn from two urbun and.flve rural‘high'
schools in Alberta. Each of the urban,schools was selected at;the
discretion of‘petsonn 21 w1th1n the publlc and Separate, school
s}stemsg respectively; in hdmonton | Selection of the lee rural
vschools was made on a random basis from the list of operatlng
schools d1str1buted by the Dtpartment of Educatlon Schools in
communltles w1th a populatlon of more than DOOO ‘were notnlncluded
in the list- of potentlal rural schools for use -in the studv‘ Thezf
vsampllng was dlctated partly by con51deratlons of cost-and time,
'llmltlng the Stlectlon to schools located w1th1n a 75- mlle radlus
of Edmonton |

WIthln each of the seven Schools used in thls study

arranpements were made w1th the staff to admlnlst : the*questionnaife

to classroom groups of students These groups were selected in’

consultatlon with school Personnel, S0 as to obtaln a cros, sectidn

of students that would encompass both matrlculatlon and non-,

. 2 L o
matrlculatlon programs and- would also 1nclude ;udents from grades
ten and, twelve : : L :

i c e,

The questlonnalre was admlnlstered to a total of 484 students
'Usable data were . obtalned from 480 completqd questlonnalres
representlng a usable response ° rate of 99 2 percent “Four
questlonnalres were rejectcd elther because of 1nconplete rcsponses

or because the response pattern was Judged to be 1ntcrnally

1nconslstent

32



-found in Appendix A,

_February, 1973. . o o

- DATA COLLECTION

Permission to administer the.questionnaire to students

within the urban "schools" used in the study was obtained by means

IS

of appllcat1on to tho publlc dnd'Separate school systems. Permission

to admlnlbter the questlonnalre within the Fivy rural schools used

in the study was,obtained by means of letterg wrltt n to the

. superlntendent ‘of schools in the districts and counties concerned.

»

A specimen copy of the letter and authorization form used . may be

'

Once permission'to adq&niéter the questionnaire had been

granted ‘further arrdngements were made with the school principals.

Thebe arranoemonts allowed the researther to personally admlnlbttr

the questlonnalre to groups of students in the . latter part of

v

Students were given some brief instructions with regard to

completion of the questidnnaire. In addition to those 1nsrructlons.

"which appear in printed form on the' questionnaire itself, students

were requested to ChCCK over the questlonnalre once they had

responded to everv 1gem on the instrument. Students were also told
~that the. rescarcher would explaln to them any 1tem with which they

had dlfflCU]ty Students were asked to record their - reaponses on the

“questidnnaire itself. In order to maintain anonymity, they were hot

required to identify themselves.

STATISTICAL TREATMENT

This study used both parametric andrnonparametric statistics

33:



Lor the analysis of the data. +For the description of the samplc;
nonparametric statistics were used to determine the frequency and
percentage distribution of all responses to items on the

questicnpaire.

- Description of Statistical Tests Used

r

~

: / Chi square. The chi‘square test was used in déaling wi th

#foblcms of assoc1at10n betwuen varlable - The chi square test

compares observed frequencles WLLh .expected frequencies in prder to

N . .

study the indeﬁéndence or assdciatibn of the variables.

“ " The chi square test was applied in order to test for
. ' ‘\\
any significant differences between (1) student perceptions of\*
o . . | ‘
a4 personal generation gap, and (2) their perceptions of a generation

gap between their generation and their parents' géneration.

. =

Pearson product-moment correlation coefficient. The Pearson

product-moment correlation coefficient was used to determine the
, -

correlation between»student perceptions of the parent-child

relatlonshlp and their perceptlons of a personal generation gap.

2

‘Accordlng to Ferguson (1971 117) a basic assumption ‘underlying the

Pearson correlation,coefficient is that a linear relationship

o

exists between the variables. In order to determine the relationship

"between each of the parent-child relationship variables and the

pérsonal'generation gap variable, bivariate frequency tables were

generated. 1In each case, a linear relationship was found to .exist.

’

34
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The t test. The t test was used to determine the blonltlcance
of the dlfference between the means of 1ndependent samples when only
two groupsu&ere involved. Ferguson (1971:153) states that one of
the basic assumptions underlying the t test is homogeneity of variance. -~
Another ie that the distribuﬁion of theAvdriables in the population
from which the samples are drawn is normal. For pqréoses of the
present study, normality of distribution of the variables iﬁ the
population was assumed. Where the variances for the sample were
not homogene us, the WClchVE Prime Adjustment was used, and the
L values and probabilities were adjusted-accordingly. Beceuse
directional statedents about differences between the means -of
groups were not made, the probablllty‘flgure used in each
instance was the two- tailed level of probability,
The t test was employved. to compare means of perceptlons
of the generatlon gap, when’the respondents,were grouped accord}ng
‘to sex, cemmunidy backgroudd, and the person(s) with'whom;the"

respondent ordiharily resided.

,
/

Oﬁe—way analysis of variance. One-way‘;nalysis of variance
was used to test the significaneeiof differences between means when |
more than two groups were involved. Ferguson (1971:219) outlines
three basic assumptions underlying the analysis of variance:

1) * The dlSCrlbUthn of the dependent varlable in the populatlon
from whlch the samples are drawn is normal

2) The variances in ‘the populatLo‘}from which the sample is

drawn are equal.
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3) The effects of various factors -on the total variation are
additive. )
Ferguson (1971:219-220) also notes that wh{le for most setsbof real
data these'assumotions are, atAbest, only roughlyfsattsfied, one
ddvantage of the analysis of variance is that reasonable departnres
from ". . . normality and homogenerty may occur w1thont serlously
affecting the valldlty of the 1nferences drawn from the data.
One -way ana1y51s of variance was used when comperlsons of the
‘mean’ scores on student perceptlons of a personal generatlon gap and .
;‘a“generatlon gap for others were mede among sub- samples grouped'on
. the basis. of each of the following non- dlchotomous varlables , age,l
rellgrous afflllatlon,lp051t1on in the famlli, famrly 51ze, marital
5jstatus of the respondent s parents sooio—economic.stétus, and the
~1 employment‘status of the.Stndentfs motherﬁ
| One{wey'anaiysis:of béfiahéé was also used when comparisons
of mean scores for tne traditional and emergent value orientations
were made among sub- samples partitioned on the ba51s of the degree

to whlch the respondents percelved (1) a personal generatlon gap,

and (2) a generation gap for others.

Scheffé multlple comparison of means. The Scheffe test was

employed when the probablllty of the F ratlo for the one- way ana1y81s

of variance was found to be significant. FerguSOn (1971 :271) notes
that the Scheffé test is not sériously affected by v1olatlons of the

assumptions of normality and homogenei ty of variance, unless

such violations are gross. . The‘Scheffé procedure is generally

RN
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considered to be a very rlgorous method of comparison. In this
regard, Scheffé (1959)~has suggested that in n51ng this procedure
the .10 level\of Signlflcance may be accepted instead of the .05

or .01 levels. . ‘ , O

Levels of Significance

j % Seigel (1956 :9) has recommended that in reporting research

findings, the resedrcher should indicate ‘the actual probability lefel:
i?sociated with statistical findings. 1In actcordance with this

rg¢commendation, actual probability_lgveis—wefe—reported with the

i

;flndlngs of this study Prob&bility levels were reported at'the .001

~than§;001 For the purposes of discussion and description, findings
8 t}i’ .

“

with a probability level of less than or equal ‘to .05 were referred

] 2

to as‘beingiﬂsignificant.” However, an exception was made with

A_regard to.application of the Sche | . Lesty, in Wthh case, thg
»Level of probablllty was accepted s beiag ”significaﬁtr“
/ )

’ .
Student responses to the items on the questlonnalre were "

y . C o
punched onto data cards. In addition to the information recorded

on the questionnaire every - questlonnalre was assigned a three-

dlglt 1dent1f1cat10n number whlch was also -entered.on each card.

Four computer programs developed by the D1v1510n of ﬂ

Foy

Educatlonal Research.were used for data analysis: NONP1¢, DEST@2,

ANOV1@, and ANOV15. The NONP1y prognim was used to obtain the

| ——

&‘,’t
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frequeqcy and percentage distfibution of all responses to items
on thé questionnaire. DESI¢2»was used to obtain Pearsoq‘product—
moment correlation coefficients.  The ANOV1® program was employed
to apply Lt tests and the ANQV1S5 ‘program was used to apply- one- way
ana1y31s of variance and the Scheffé multiple comparison of means

test.

CHAPTER SUMMARY:

This chapter presented information with regard to

instrumentation, the sample, data collectioﬁ énd statistical
treatment.

The ihstrument used in this study was a four-part
questlonnalre designed to gather data with regard to demog;aphlc :

| |

and socio-economic variables, the respondenL S views of tﬁe
parent- -child relationship, value orlentatlons of . the respobﬁgi\\///////
as measured by the leferentlal Values Inventory, and the
respondent's perceptions of a personal generation gap énd>a
generation gap for others.

Usable data were obtained from 480 students in grades ten
-and twelve in urba; and rural ceqfrgs i? Algerta.

Computer progfam; were used\fhlthe analysis qf the data.
Frquency and percentage distributiong.of Tresponses were obtained,
and in addition,; the following statisfical procedures were employeé:
_chi square; the Pearson prodigct-moment correlatlon coeff1c1ent the
L test, one-way analysis of varlance and the Schieffé multiple

comparison of means test.



/ _ ' Chapter 4

193

DESCRIPTION OF THE SAMPLE

This chapter is designed to provide a more comple%g/”

description of the sample based upon the usable data obtained in

P

the study. o .

&

Sex, Age, and Grade

.

Sex. The divisionAdf the sample on the basis of sex resulted

* in nearly. equal subsamples, with a slight majority (50.8 percent)

being female.

R

: . inh g
. either the 15 or 17 year old age category. These two categories

Age. The majority of the students in the sample were in

Y

accounted-fdr 333 students, or 69.4 percent of the total sample.

Students in the 16 and 18 ygar old age categeories made upl28.l

-

percent of the sample; while those in the 14 year old or younger
and the 19 year old or older age categories, in total, accounted

for only 2.5 percent of the sample. : E (/\\/

E3 .
-

4

Grade. The 264 grade ten students in the sample formed

55 percent of the total, while the 216 grade twelve students
: \

accounted for 45 percent.

-

The distribution of the sample by sex, age, and grade is

given in Téble 2.

39
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" Table 2

0

L

e g
Sex, Age, and.Grade
(¥-480)
Classification £ | %
Sex (/
Male 236 49.2
Female 244 - 30.8
. 100.0
Age
l l4or younger 8 1.7
15 vl76 36.7
16 81 16.9
- 17 157 32.7
18 54 11.2
19 ot“‘older 4 A.8
100.0
- Ten . 264 @ 550
'I‘weiye 2i6 45.0




Religious Affiliation, Employment Status

of the Respondent's Mother, and . , 1
Community Background o

Religious affiliation. Slightly more than one-half- of

the respondents were Protestants. ‘Roman and Greek (Ukrainian)

"Other" ca

the sample.

‘Catholios accounted for 33.3 percent of the sample, while the

tegory of religious affiliation formed 3.8 percent of

Respondents who claimed to have no religious affiliation

accounted for 10,4 percent of the total sample.

Employment status of the respondent S mother. Approx1mately

three- fifths of the respondents had mothers who did not work

out51de the home for a salary.;-Those students whose mother worked

outside the home on a part time baSlS formed about one~-fifth of

the sample

4

> while those whose mother worked outside the home on a

full-time basis also accounted for about one-fifth of the sample.

Community.background. The division of the sample on the

basis of community background resulted in nearly equal subsamples

although a

background

The' distribution of the sample by religiOUS'affiliation}

employment

 background

slight majority had a wholly or predominantly rural

o
A

status of the respondent's_mother,'and communi ty

is given in Table 3.

™

41
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Table 3
Religious Affiliation, Employment Status
of the Respondent's Mother, and
Community Backggound

42

' ‘ L (N=480)
Classification - f %
‘Religious Affiliation
Catholic . . o © 160 33.3
Erotégféﬁf_‘f——_"?""“f_“f*m__hw‘M' 252 52.5
18 3.8
50 10.4
10070
AN
o i co ) ! ﬁx& - - — e
Not working outside. the home—— ... " 291 , 60.6
Working part-time ' ) .97 o 20:.2
:Workihg-ful;-tiﬁ§77.7>; e . o 92 19.2
| T : ’ 100.0
'”Cbﬁﬁﬁhity Background = ; e
Rural background , - 244 50.8
Urban background - S236 49.2
| ‘ 100.0.
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Family Background:ic

‘Family bachground$information included data with regard to
the person(s) withpwhom the respondent'resides; his position in the
family, family Slze; and the mar_. .zl stetus of the respondent's
parents. The distribution of the sample by famlly background is

shown in Table 4.

Person(s).nith whom‘the respondent.resides. The overwhelming
majorlty of respondents (97.3 percent) reSLded with their parents
Those living with relatlves or guardians formed 1.9 percent of the
sample:> Students who llved w1th frlends of their own age accounted
for .4 percent -of the sample, and students~who 11ved alone also

RN
N

accounted for .4 percent of the total sample
A

Position in the family. Students forming the largest

-

single category occupied an "in-between" position in the;r famlly,
~and accounted for 45. 4 percent of the total sample The second

"1

largest category (31 3 percent) was formed by those respondents ﬁ\\\

who were the oldest chlldren in their famllleS Those who wer%

e © J

the youngest members in the famlly accounted for 20.8 percent . [

-

of the. sample. Respondents in the ”only chlld” category formed

2 5 percent of the total sample

Fah;;%i%ize. Appﬁéx1mately two-~ flfths of the respondents.

,were members of famlbées with 4 or 5 ¢ drier.. About oneAthird
| o | — - o
came frém familihs wikh 2 or 3 chi...cu. Respondents who were
] ))~ R L. -‘ ) *
\ . - .
N i “w

n
~
s



Table 4

Family Background

;(N=480)

44

42

s

Classification t %
Person(s) with whom the
respondent resides
Parents = © 467 97.3
Relatives.br cuardians -9 1.
Friends of the same age 2 L4
Alone , 2 4
100.0
" Position in the family
only child 12 2.5
Youngest child 100 20.8
In-between child 218 45.4
Oldest child 150 31.3
S 100.0
Family size
One child 12 2.5
_Two or three children 163 34.0
Four or five children . 193 40.2
Six or more children - 112 . 23.3
- a " . 100.0
Marital status of the S
respondent's parents SO
;Liviﬁgutogether 432 90.0
Divorced or separated . 27 & .
Either bareq; deceased 21

N
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-members of famllles with 6 or more children accounted for 23.3

-T,fpercent of the sample, wh11e 2. 5 percent of the respondents : .,//ﬁ

were ‘members of famllles W1th only one child.

Marital status of the respondent s parents Those

respondents whose parents were 11v1ng together formed 90 percent
of the sample whlle those whose parents were d1vorced or
separated accounted for 5.6 percent. Respondents whOSe father

or mother was. deceased made up 4, 4 percent of the sample

Socro;Economic Status'
'Scores on the modlfled Gough Home Index Scale ranged from
2 to 20, for the sample used in thlS study. For the purposes of
analysis, thé respondents were arbltrarlly categorlzed into
three groups of approx1mate1y equal 31ze The 145 respdndents
‘in the_”low” soc%o economic category, who scoredlfrom 24t0.9
"~ (inclusive) on the Gohgh Scale, formed 36 2 percegg of the total
sample:' The 174 respondents in the ”M1ddle” socio- economic
‘category, who scored from 10 to 12 (1nc1u51ve) on the Gough Scale
raccounted for 36 3 percent ‘of. the sample And, the 161 respondenrs
in the ”h1gh”/soc1o economlc category, who “scored from 13 to 2¢ L

I

‘(1nclu81ve) on the Gough., S,ale, made up 33 5 percent of the total

'sample.

' A detalled Jlst of scores on the Gough Home Index Scale

’L

o 1s prov1ded in. Table 5. These Socio-economic data are shown in

;graphlc form in Flggre 1.

Lo



Table 5
¥ Sbcio—Economic Status = R
(N=480)
‘Gough Home Inde:. Score o f yA
20 1 0.2
rc_‘) . 4 . R . .
.'g 19 .3’ 0.6
§ N 18 5 1.0
= 17 15 3.1
O o ' . ..
=g 16- 27 5.6
0 o [ i . .
n o 15 T 24 5.0.
5 14 ' 38 7.9.°
Rl
:I: . o b
13 ¢ e, - 48 i 10.0
[8)
o
£ o - o1
0 S 2 12, ‘ _ 61 12.7
~ O 0O . ' -
= o R 59 12.3-
N ] L N g
f£og 10 ) 54 11.2
[&] A .
®] .
wn
' 9 3 46 9.6
o 8 28 5.8
£ . .
o g 7 30 6:2
o > . .
S8 6 18 3.7
1. &0 o :
o0 5 12 2.5
88 c o
9 4 6 122
z 3 4 0.8
S , ‘ .
2. 0.2
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Frequéncy

Gough Home Index Scores

Figure 1

Frequency Polygon of Students'
Scores on the Modified Gough

Home Index Scale
\ .



P CHAPTER SUMMARY

vy

. The éamble used in this study consisted of 480 senior
high school students 1 urban and rural Alberta. In this chapter,
the§§tudents were described according to the following variables:
sex, age, grade, religious aifiliation, employment status of the
respondent's mother, community background, family background;

and socio-economic status as measured by a modified form of the

'Gough Home Index Scale. -

48



) ; ’ : v ' : ‘ 4 9

Lo
[T

X

- Chapter. Si7, .
. . {) ' uk "' -

ANALYSIS OF THE DATA

, N

v

The purpose of this chapter is to present the results'of
an analysis of the data with reSpect to the sub- problems of the

study. The chapter is d1v1ded into sections deallng w1th either a

single sub- problem, or a set of lnterrelated sub- problems

Perceptions of a Personal Generation
Gap and a Generation Gap for Others

-
N l .

Sub-problem l. To what degree do students percelﬁe a

generation gap between themselves and their parents?

Sub-problem 2. To what degree do students percelve a

generatlon gap- between their generation and their parents' generation?

The degree to. which students -perceived a perSonal géneration .

gap, and the degree to which they .perceived a generation gap for
others, was measured by‘responses selected from a five-part scale

ranging from "always" to "never." Details .of tf requency and
percentage distribution by response categorres for both questions
are given in Table 6

Approximately one- qnarter (27.3 percent) of the respondents
felt that a, generatlon gap always or often existed between themselves
and thelr parents. About three- quarters (72 7 percent) of the’
respondents felt that a generatlon gap occasionally, seldom or

L

never existed for them personally. 1In contrast, nearly. one-half



a

(48 3 percent) of the respondents felt that a generation gap always
or of ten eilsted between thelr generatlon and their parerts'

generatlon. The ‘Temaining reSpondents (51 7 percent) felt that a

v

generatlon .gap occasronally, seldom or never ex1s}ed foruakher

!
o

. members of théir generation. o ' %

The chi square test was applied in order to test for any
. 19

N

31gn1f1cant dlfferences between (l) student perceptlons of a

personal generatlon gap, and (2) thelr perceptlons of ‘a generation

gap»between their.generation and their parents' genération. 'A chi

50

L

- square of 67.138 W1th 4 degrees of freed@ﬁ%was found to be'significant

beyond the ".001 level . o f

dlfference between student perceptions of 3 personal generatlon gap

and the1r perceptions of a generatlon gap for others Few _Students

(4.6 percent) felt that a generatlon 8ap always existed between

themselves and their parents, and 31m11arly, few students (5 4 percent)

felt that a generation gap always existed for other members of thelr

generation. However there was a very Substantial difference between

the number of students'who selected the "of ten" response category

with regard to their perceptlons of a personal generation ?ap, and
0

ithelr perceptlons of a generation gap for others - Nearly twice as

for them’personally.
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An approximately equal number ef students selected the
"occasionally" response category with regard to their perceptions of
a personal generatlon éap and a.!eneratlon gap for others. .While 39.4
‘ percent Sé the respondents felt that a generation. -gap occa51ona11y
existed for them personally, 37.3 percent felt that a generation gap
" occasionally existed for other members of their generation.

A substantial difference occurred between the number of
respondents whe sélected the "seldom" fesponse category with regard
to their perceptions of a per;onal generation gap and a generatidn { i“
-gap‘for_others. More than tn%ée as many students (2771 petcent)i
felt that a generation gap seldom e%isted fopethemselVes compated‘
with the number of students (11 percent) who felt that a generation
gap seldomlekisted for others. A similar difference occurred in the‘
selection of the "neVer” response category. Whlle 6.2 percent of the
jstudents felt that a generation gap never ex1sted for themselves
only 3.3 percent felt that a generatlen gap never existed for other
members of their. generation. .

Ftom these data it is e&ident*that, in genetal, the respondents

tended to perceive a géneration gap as existing to a greater degree

for others than for themselves.

\

Perceptlons of a ‘Personal Generation Gap
Related to Perceptions of the
Parent- Chlld Relatlonshlp

~

Sub-problem 3. To what degree does a relatlonshlp exist between
perceptlons of students regardlng 1ntergenerat10na1 communication and

thelr«perceptlons of a personal‘generation’gap?
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Sub-problem 4. To what degree does a relationship exist between

perceptlons of students regardlng intergenerational part1c1pat10n
. ‘ ‘ N
and 1nteractlon and. thelr perceptlons of a personal generatlon gap7

Sub-problem 5. To what degree does a relatlonshlp ex1st between

v

-

perceptions of students regardlng 1ntergeneratlonal trust .and their

perceptlons of a personal ¢ mMeration gap?

o

Sub-problem 6. To what degree does ‘a relatlonshlp ex1st

between perceptlons of students regarding differences in political

F2 ..
views and their percefftions of a personal generation gap?

Sub—problem 7. To what degree does a relationship exist between

pPerceptions of students regardlng differences in rellgleus vl@ws and

[2

thelr perceptlons of a personal generation gap?

4

"Sub-problem 8. To what degree does a. relatlonshlp exist between

perceptlons of students regardlng ‘differences in v1ews on morallty and

eir perceptlons of a personal gene%atlonngap;

e Peareon _product-~ moment cotrelation coefficients were computed

t- detetmlne the relatlonshlp between stddent perceptions of a

ersonallgeneratlon gap, and theirbberceptions of the perent-child
:elationship. Situdent perceptions of the parent-child relatlonshlp
were meesured by means of six questions. Felated to the follow1ng ‘
varlables 1ntergeneratlonal communlcatlon 1ntergenerat10nal T3
interaction, intergenerational'truét land s1m11ar1ty of ‘views and

opinions on politics, religion, and morallty Responses to the six

parent-chiild relationship questions, as well as to the question’



(Z)éﬁnterueneratlonal tpMSt The coefficients for these variables

(“, s ' 5 4

regarding perceptionslef 4 personal generation gap, were te'be
selected from a five-part scale rangifg from "always'" to "never.'
é .

Scores of from one to five were assigned for responses to each
question, with a score of one being ase%gned to an "always" response,
a seore.of Ltwo ‘to an "often'" response, and se on.

The correlation. coefficients obtained betweenlpereeptions
of a personallgeneration’gap and perceptions on' each of Fhe six
ﬁeasures of the parent-child relationship are presented in Table 7.

had - . - X - - .
In all cases, the correlation coefficient obtained was significant

‘beyond the :OOl_level. I . o ‘ ' T

The highesp coefficients were obtalned for the correlatlon

between student perchtlons of a personal generatlon gap, and the
N } .

Vdrlables relatlng to. (1) 1ntergeneratlonal communicapion, and

o

were -.476 and - 475 réSchtlvely A somewhat lower coefficient

(7.397)fwah obtalned for the variabléeh f} ntergeneratlonal . K

- 4 “l
. L, . i
.

interaction. The lowest coeffy Lents were obtained for varlables N

'relatlng to theé 51mllar1tv of views on polltlcs (- 257),,religion

316) and ﬂdrallty (— 368).

In all cases, the correlatlon coeff1c1ent obtained was

.

negative. Thus, the greater the perceived degree of a personal

v

generation gap, the lesser the deoree of 1ntergeneratlonal

.communication, intergeneratibnal trust, 1ntergeneratlonal lnteractlon

and the 1esser the 51m11ar1tv of views and oplnlons on pOllthS

:

religion, and morallty
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’

g Table 7 ) : '

Pearson Correlation Coefficients Between Student Perceptions of
a Personal Generation Gap and Their Perceptions on
Six Measures’ of the Parent-Child Relationship

Y

i

s B

Pareht-Childﬂ ’ 1 feel that there'is a
" Relationship : = generation gap between.me
Measures personally and my parents
o
Intergenerational . : )
communication . - -.476 < .001
Intergeh@?ﬁﬁional - 4
interagion s . .. . . < -.397 < .001
“l.'."\tk" é? N B .
Iﬁterééﬂer%@ipgg%_ B B .
trust ., 'f . ' Ia”%: : : -.475 <.001
Similaniﬁ§ of ] ST .
political views . - " -.257 <.001
Similarity of )
religious views -.316 . <¢.001
 Similarity of views
on morality ~.368 <.001
. 0 X
s
&
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Pearson product- ~moment correlation coeff1c1ents were also

computed in order to examine the 1nterrelatlonsh1ps among perceptions
of each of the six measures of the ‘parent- child relationship. As
.shown in Table 8, the coeff1c1ents~obtained were ‘all positive, and

ranged from a low of .2311to a high 0of™\.505.. In a1l cases, the-

Examination of the data revealed that a statlstlcally ' .\

T 81gn1flcant relatlonshlp existed between student perceptlons of a \
L £ \
L \

personal géneration gap and perceptlons oneach of the six measures \\
of the parent child relationship used Ain this study. The pPresence of
a perceived personal generation gap was related to a percelved break

in lntergeneratlonal communlcatlon &'perceived lack of intergenera--
N\

A
tional interaction, a perceived degree of 1ntergeneratlona1 distrust,

and percelved dlfferences in views and oplnlons with regard to

pOllthS rellglon and morallty

[1
© Age : ’ .

a

‘-Sub¥problem 9. Are there significant dlfferences ln student

perceptlons of a. generatlon gap when compared on the ba51s of age7
- Responses to the questlons regardlng perceptlons of  a
‘personal generation gap and a generation gap for others were to be
selected from a five-part scale ranging from ”always” to '"never."

Scores of from one to five were a551gned for responses to each

questlon with a score of onpe being a551gned to an ”alWays” response,

,,_";’o
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. - "( - .1.‘ g
a score ol two to an "often" response, and so on. A meamﬁbcore for

o e .
eachi age category, as was a mean score for student perceptlons \f”"'

.

generatlon gap ‘for others. ) -
/

One—way analysis of varianqe”was used fo test for any

51gn1f1can? differences in student perceptlonsr‘tof a generatlon gap
bt

when compared on the basis of age. The divisaot of’ the sample on

the baeis of age involved the folloﬁing age groﬁﬁ\gategories:

N

15 and under, 16, 17, and 18.and over.

Data for a one-way anélysis of variance 'of the scores for

u(,

perceptlons of a personal ged7ratlon gap are presented ‘in Table 9.
In Table 10, data are glven for a one-way analysis of variance of

the scores for perceptlons of a generatlon gap for others - No
51gn1f1cant dlfferences in student perceptlons of a personal

generation gap, or.of a generation gap for others, were found when

the students were:grduped'on the basis of age. ’

Sex.
DE—t

Sub-probiem'lO ~Arc ttare SLgnlflcant dlfferences in student

-perceptiouns of a generatlon gap when compared on the ba51s of sex?

REEN

L . T . -
The E test was used'to determine whether;or,not any

~

significant dlfferences ex1sted in student perceptlons of a generatlon

gap when compared on ‘the baSlS of sex. Data for scores w1th regard to

7
]

perceptlons of a personal generation gap are glven in Table 11. The
dlfference in mean scones between males and females fpr’perceptions
L .

‘Y S

/




Table 9

-Student Peréeptions of a Personal Generation Gap
' Compared on the Basis of Age

. . + Standard
Age B N . Mean Deviation _F Ratio Prob.
15 and .under =~ 18¢ 3.07 0.987 - 0.27 0.85
16 ~8l  3.06  1.054
vy 17 , 157 - 3.13 . 0.918
" 18 and aver 58 . 3.02 0.888
» e ’ - ’
- ) ’
Total . 480 3.08 - 0.962
o A
! * The lower the mean score, the greater the perceived degree of a.

personal generation gap.

I‘\
r
\

sy
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{
Lable 10
I —
: / o
Student Perceptions of a Generation Gap for Others
Compared‘on the Basis of Age :
% Standard ‘ L T
Age N Mean ‘ Deviation' F Ratio - ™~ ~ Prob. -

15 and under

184

2.72

¢ 0.927 0.82 - . 0.48

16 81  2.57 0.907 5o
17 157 2.61 0,783 .
1€ and over 58 3.59° " . 0,879 e
. — ) 5 ., - ‘5 ‘ - . ,: . . , j' - .
Total’ 480 -1 2.64 O 0.8720 o
. - e YL
',{ o ’ b. ‘cl ’

* The lower the mean score, the gféagér‘the_pércéived;dégreé of y
a8 generation gap for others. N PP S

T



of a personal generation gap was' not found to be significant:

, / Ny . . . K .
In Table 12, data are presented for scores with regard to

\

perceptions of a generation gap for others. Examination of the

data revealed that a significant difference existed in mean scores

between males and females in terms of perceptions of a generation

y ;H‘/ .
gap for others:,‘ﬁ%leszgere found to perceive a generation gap for

* o

r;” :
others to a 51ganicantiy greater degree than females.

Religious Affiliation !

Sub-probtém 11. Are there significant differences in

student perceptions of a’ generation gap when compared on the
& e
basis of reliwious affiliation?
One-way analysis of variance was used to test for any

31gnif1cant ‘differences in student perceptions: of a generation

gap when compared on the basis of religious affiliation: The
9, RS

diViSion ofﬁ%he sample o, ﬁé.béSis of religious affiliation

involved four categoriesr:u¢eth;lic, Protestant, Other, and No
Religious Affiliation.

’”Data tor a one-way analysis oﬁ'varience of the scores for
perceptions of a personal 0eneration gep are presented in Table 13

-

InSpectlon of the dafe revealed that thert was a significant

»

difference in the student S perceptions of a personal generation
gap when classified by their religious affiliation
The Scheffé multlple comparison of means is presented in

Table 14. This analy51s of the data 1ndicates that there was a

61



Table 11
Student Perceptions of a Persb al Generation Gap
Compared on thevBasﬁéﬁof Sex

: * ’ .
Sex N " Mean t Probabilfty
Male 236 3.05 681 496

Female

£t

244 . 3.11

* The lower the mean score, the gréater the perceived degree of a.
personal generation gap. ! ’

! Table '12

Student Perceptions of a Generation Gap for Others =
Compared on the Basis of Sex '

a

—— — — — .
Sex \ N Mean- S - Probability
Male 236 S 2.56 . 1.988 047
Female 244 : 2,72

' v

* The lower the hgan"score, the greater thé perceivéd degree of a

‘generation gap for others.
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Table 13 ' - . S
. L . . L s \ i
Student Perceptions of a Personal Generation Gap
Compared on the Ba31s of Religious Afflllatlon
Religious § 4™ . - Standard - | LR
Affiliation %’ N Mean - Deviation . F Ratio Prob._
Catholic 160 3.02 0.981 2,61 - 0.05
Protestant 252 3.16 ° 0.954
Other 18 . 3.22 1.060
No Religious . ) L
Affiliation . 50 2.78 © 0.864
Total .~ 480  3.08 0.962

* The lower the mean score, the greater the percelved degree of

»

K]

-a personal generatlon gap.

)



‘ , . Table IZ
QL-.'_‘ » . \
‘.Probablllty Matrix. for Scheffe Multlple Comparlsqn of
Means of Student Perceptlons of a Perscdnal
Generation Gap Compared on the Badsis of

e Religious Affiliation
- : O.' ' ‘ ‘ :
o : N : \No'Religious
, | Protestant - . Other - Affiliation
Catholicq .- 0.53L °  0.866 0.501
f;étestant" L 0996 ‘ 0.085 .
- 53
) :
[f /:; - .\..‘.
://. l‘\;. .
\ . 4 \

b
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51gn1f1cantadltference ( 085 level of probablllty) between the
mean scores for those students of Protestant religious afflllatlon
and those who had no rellglous affillatlon The data show'that
students who had no rellglous affiliation percelwed a personal

generatlon gap to a 51gn1f1cantly greater degree than d1d students)’

of Protestant religious afflllatlon

Data for a one-wa anal’sis of bariance of . the scores for
_ y Yy

y
EAY

perceptions of a generation gap for others are glven in Table 15
, .
No 81gn1f1cant differences in student perceptlons of a generatlon
Y

gap for others were found when the students were c1a551f1ed by

their religious affiliation. S

Family Background

1

T

- Sub-problem 12. Are there signiﬁ;cant differences in

.

student perceptions of a generation: gap when compared on the basis
of'family background?
- : @ ,

Student perceptlons ‘of a generatlon gap were examined in

relation to famlly background data _wh1ch included 1nformat10n

w1th regard to the person(s) with whom the respondent résides,

“his position in the famlly, family 51ze and the marital status

of the respondent s parents.
o

Person(s) w1th whom the respondent re51des The t’test’was

used to determlne whether or not any significant differences

a

ex1sted in student perceptlons of a generatlon gap when grouped

accordlng to whether or not they lived with their parents Data for
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Table 15 ‘ ™

Student I'ceptions of ga Generation Gap for Others
Compared on the Basis of Religious Affiliation

Religious Standard

Affiliation N " Mea‘nfc Deviation - F Ratio . Prob.
. v “

Catholic - 160 '2.71 0.954 . 0.84 | 0.47
Protestant 252 2.60 - 0.839 |
Other 18} 2.78 0.943,
No Réligious | : .
Affiliation 50 2.56 0.733

Total . 480 2.64'-* 0.872

* The lower the M€an score, the greater the perceived degree of a

geéneration gap for others.

= s
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scores with regatd to perceptions of a personal generation ga- are
presented in Table 16.

An examination of the data indicated that the mean scoy .

-~

for those who did not reside with their parents was somewhat higher
than the mean score for those who did re31de with their parents.
Those who did %ot reside with their parents appeared to perceive
a personal gen8ration gap to a lesser degree than those who did

reside with their parents. Howevef, the difference in mean scores

43 was not found to be statistically significant at an accgptable level

f probability.

,In Table 17, data are given for scores with regafd to
generation gap for others. The differenceéddn
Vmean scores‘between those who resided with their parents and

those who did not was not found to be significant.

Position in the family. Use was made of one-way analysis of

variance in order to test for any 51gn1f1cant dlfferences in
student perceptlons of a generatlon gap when compared pn the basis
of the respondent's p081t10n in the famTly. The d1v151pn of the
sample on the basis of position in the famlly lnvolveﬁ the following
four categorles an only child, the youngest child, an in-between
child, and the oldestvchild.

Data for a one- way analysis of variance of the scores for.
_perceptlons of a personal generation gap are shown in Table 18 In

Table 19, data are presented for a one-way. analy51s of variance

the scores for perceptlons of a generatlon gap for others. No
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Table 16

Student Perceptions of a Personal Generation Gap
Compared on the Basis of Residence

71‘

Residence N N | Mean ’ t Probability
With parents 487 : 3.06 1.755 .080

Not with parents 13 o 3.54

* The lower the mean score, the greater the perceived degree of a
personal generation gap. . o

Table 17

Student Perceptions of a Generation Gap fof‘Others
Compared on the Basis of Residence

N

Residence N . Mean | t  Probability
With pareats 467 2.64 .543 .588
Not with parehts 13. 2.77

1

~

. ! .
* The lower the mean score, the greatef the perceived degree of a
generation gap for others.
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. Table 18

Student Perceptions of a Personal Generation Gap
Compared on the Basis. of Position in the Family
2 ‘

Position in- oo o % Standard :
, the family N - Means ) Deviation «F Ratio Prob.
An og‘ly child 12 3.42 0.996 - +1.00 0.39
- The youngest child 100 3.04 0.942
An'in—between child 218 3.03 0.988
The oldest child - 150 3.15 - 0.937
Total | 480  3.08 0.962 b
. ) ; 4 .
//‘ . | cm
N | . L

* The lower the mean score, the greater the perceived degree of a
personal generation gap. '



Table 19

Student Perceptions of a Generation Gap for Others
Compared on the Basis of Position in the Fami ly
- 2. . '

70

Position in

::Standand - :
the family Deviation F Ratio Prob.
An only .child ’ 12 2.42 0.793 0.97 ©0.41
o The yodnkest child 100 2.69 . 0.825°
An in-between child 218 2.68 - 0.924 _
The'oldeit child 150° 2.56 " 0.831
. .. . N
"Total 480 2.64 0.872

\

>

S

* The lower the mean score, the gredter thé perceived degree of a
generation gap for others.



51hn1f1cant dlfftrenc €s in student perceptlons of a personal \\\

'

genelatlon gap, or of a genewatlon gap for others were found when

-

the students were categorlzed accordlng to their pOS1t10n in the

famlly It mlght\h_ noted here that respondents in the only child
. - . ,
category had a mean score for perceptlons of a personal .gengration

-

gap-which was somewhat above the mean_score for reSpondents in
. v . w ' Lo :
the pther;three categories. The difference in means, however, as
i . : .
[ i N
already p01nted out, was not statlstlcally 51gnif1cant at an

\

acceptable level of probablllty

~ "
4 # =

Family size.” One-way analysrs of variance was used to test

for 51gn1f1cant d1fferences in student perceptions of a generation

afh

gap when compared on.the basis of family size. The follow1ng four'

categor&es resulted from a, lelSlon of the sample on. the basis of

famlly s1ze one chlld, two or three chlldren, four or’ f1ve

chlldren, and Six or more. ch&ﬁdren. R P . e
g : - s *
: P v . :

-In Table 20 data are presented for a one- way analy31s of

varlance of scores for perceptlons of a, personal gg%%ratlon gap

-~ P »

Table 21 shows data for: a one-way an ly51s of vaf&ance of scores
2y ana

o <

for perceptlons of a generatlon gap for others Inspectlon of the

-

data revealed that no. 51gn1f1cant dlfferences in student perceptlons

[N
' . . 5 K BN . - ~ ~ . d -

of 4 personal generatlon gap, or of avgeneratlon~gap for others,
Lol o ‘r‘ v ’ ' 2 . . *

ex1$ted when ‘the students were categorlzed on the bas1s of famlly 51ze
. : Sy w ¢ . il . LB
> B r._;“ ] ] . . , v

| : . . . >

Marltal status of the respondent S parents. Use Wgs made

» o . v

¢

of .one- way analysls of varlanceiln order to test for any slgnlflcant

)

.

& ' . S
differences in student perceptions of a generation gap when .compared

[y ' 1

N " : Do ' ‘ ’ ’ >..w
/ | : . ; . I o

O
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Table 20 i
Student Perceptions of a Personal Generation Gab
Compared on the Basis of Family Size
i .@%;
- : + Standard _
Family Size ‘N Mean Deviation F Ratio Prob.
One child 12 . 3.42 . 0.996 0.79 O\EG g
. . “.K
"Two or three w, . y
& - . . .
children 163 3.09 - 0.980
REIRE i
Four’or fivé ! L -
éhi;dreﬁ. 193 "3.02 0.930
‘Six or more. : : -
children 112 3,12 0.993 '
‘Total 480  3.08. -~ 0.962 A
. ¢
* The léwer the méad,scope, the- greater the perée;ved degfée of ‘a B
pe nal generation gap. ‘ : - ' -
I o i . 8 2
AV 5 [
o 5 o ‘J ‘ ' ) A
\ \ ; o 2 / ,
L S e | .
‘"~ . . v
ﬂ N ) . a";‘/' \ o
b, [ ,ﬁm N !
. R o 4
o % L2 : <
e ae N . S L ~ - I. ‘
. \
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0 )
. \kfable 21
Student Perceptions of a Generation Gap for Others
o ’ Compared on the Basis of Family-Size
H
" Standard '
Family size N . Mean Deviation F Ratio Prob.
One child 12 2.4 0.793 ' -0.49 . 0.69
Two or-three - ’ - -
children T 163 2.67. 0.896 _ j/
‘Four or five . . . o . :
children ) 193 2 6% 0.866
. Six or mbre e . ; i
'S _ children ' 112 2.68" 0.862 .
( ’ ‘ ) ‘ ' P 1
..\ Total 480 | 2.64 . 0.872
R ) ‘ %
. : _ oy
o O *i‘The lower the mean score, thglgreaﬁer the perceived degree of a |,
co generation ‘gap for others. - : ) ol e
" Q‘,A - ' B ~ . /s . T
. ; .. e
A , ‘ - . b
o e . i R ;
. N 3 ~ o . PN -
R T Vi R ¥y
o J o T el ‘ s 4 RV ¥ o
ﬁ.b— S ’ . £ - . - . . : i .
- x ' S o



. e
- L
on the baSLs oi the marital status of the respondent $ parents. ,\
The d1v1SLén of thc sample on the ba51s of the marital statbs of
N/ the respondent's parents lnvolved‘the following three categories: -~

parents Ihving together, parents divorced or'separated, and either

parent deceased.

Data for a .one-way analysis of variance of scores for

N

perceptlons of a personal generation gap are shown in Table 22.

-
’

In Table 23, data are given for a one- way ana1y51s of varlance of

~

)
, scores for perceptions of 4 generation - gap for others No significant-

dlfferences were found in student perceptlons of ,a personal generatlon

gap.for$gthers,‘when the students were o

1 tlon
X x

Communi ty Background'Q. . ' 7
4 ’ . .

~ . e

Sub-problem 13. Are there s1gn1f1cant d1fference§ in student

.
o

o perceptldhs of a generatlon gap when compared ‘on the- ba81s of

. communlty background7 B L : ’
3 : RSN A : 2 @
R g : S ~
o Two cakegories of communi-ty. baq&ground were examlned' BT
. X " o B Lo
b rural, those students who had a town, ‘'village or farm background
' » 4( &&y N ' .
L

A ‘\and urbai?;those students who had a c1ty background ) The‘t test
. N | > i V ) i . . .

TR L Co o x § o @ : -
' fesiis ted im student perceE%lons of argeneratlon gap when compared
L R

v

' . i . 3 o
on the basis of communlty background - o
Data for scores with regard to perceptlons of a personal

generatlon gap are shown in Table 24 An examlnatlon ‘of the data

1nd1cated that the dlfference in means was not statlstlcally

L i

=

N
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Table 22 - ' \
Student Perceptions of a Personal Generation Gap Compared on
the Basis of the Mar.ral Status of the Respondent's -Parents

Marital status of B .
the respondent's " Standard
parents N - Mean . Deviation . F Ratio™ Prob.
Living together 432, 3.07 . °0.961 . 0.18 . 0.83 .
Divorced or separated 27 3.19 . .. 1.039 ' ., : ‘
< o - B . .. - N g
Either parent deceased 21.  3.10 - 0.344
Total . 480  3.08 0.962 . -
* The lower the mean.score, the greater the perceived degree of - a -
. personal generation.gap. R '
> 3 o . . - v M
. 2 “ K »
1 « - , er
-y - - A
) oo ) L > ~
~ . S A : P ) e . - . .
N e "' 4 N , t ay Y b,
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%&gdent Perceptions of a Genera

s

" Marital status of
the respondent's

Tgbl@

T tion Gap for Others Compared on
‘the Basis of the Marital Status of
i\ = Fus

-

23

’

-the Respondent's Parents

parents

Living together

Divorced or separated .27 .:2.93
Either pafeqt.deceased 21

v

, 0.856 S
) ! "
Total g . 480 Q.872
N . . . -
* Thek%gﬁer the mean score, 'the greaﬁgf&the“perceived degree of a
_]‘Iggnefgtiqnlgap for others. : - 1
. ‘T . \ N *
- . f}
. N 5\ 4.
¢ - 3 .h‘ ' - |
. \ A”bz N - ,‘Y' N
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‘significaa;ﬁat an’ acceptable level of'probability for the ‘

two-tailed test. However, students of urban community background

had a mean score which was somewhat higher than the mean score

for students of rural community background. Those of rur

a
h

background apgeared“to perceive'a;pegsonal generation gap to a
somewhge greater degree than those of urban background -

In Table 25 "data are presented for scor:s with regard to
.perceptions of a generation gap for others. Inspectionlof the
daFa revealed that while the -urban category had a mean sc®re .
for pefceptioos of a generation gap for oehers whieh was.somewhat
higher than the mean Score for the rural category, the difference
in means was not statkstlcally 51gn1f1cant at an gcceptable level

of probablllty
o

Socio-Economic Status-

|

Sub-problem 14. Are there significdht differences in student
S - ‘ o ..
perceptions of 4 generation gaﬁ‘ﬁhen,compared on the basis of
2 ‘ e . .

1

. / . . .
socio~economic status? : _ . _ R

One-way analysxs of variance was u@ed to test for any -
— : T bf--‘ .
51gn1f1cant dlffercnces 1n student percept*ows of a generatlon gap

i

wnen compared on rhe ba51s of socio- economlc status.
f - - >
categorles of soc1o economlc staCUS were exayg fned "low!"

soc1o economlc status- for those studeunts who scored 9 or 1e £
‘1.

‘on the modlfled Gough - Home Inde\ Scale, mldéle” socio-economic

status for those who scored 10, 11,-0t 12 on the Gough Sdale, and
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Table 24
E 'JfStddehtrPéf?eptions of a Personal 7
~Generation Gap Compared on the e .
Basis of Community Background — o
. ; - _ ’ 3/,
- Community - o : : ‘ :
Background R N : - Means - Probability
. — 5
: Rural - - 244 ; 3.00 . 1.692 091
S Urban . 236 - 3.15 .
* ‘The_ldwef'the mean score, the greater the percecived degree of a ’
personal generation gap. . -
v S : \ :
o . . f
. z)_
-
Tabl:z 25 i
I : a - - . . . .
sStudent “-rceptions of"a Generation
- Gap for Others Compared on the
Basis-of Communi ty Background
o é \ N ~ . . B -
, . Community , . S - e T Csw Se
&;<$;‘E§ckground : N : - Means = £ Probability ®
Rural . 244 ' 2.59 . - 1.365 T ..173
. Urban Yoo a3 N I , |
v . ) ) o - W - 5
‘% The lower the mean scofe,:the‘grcater the perceived degree of a
. . generation gap for others. * -

v “**-Because the variances$ were not stificiently homogeneous, the

Welch t Prime Adjustment was used ang the. t value and probability
have been adjusted accordingly. ’ : ‘

.
.
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:”high” socio-economic status for those who scored 13 or more on o
‘thevGough Scale.

& Data for a one-way anafysis of variance of the Scores for

perceptions of a personal generation gap are presented in Table 26.
('4 -
Although the mean scores for the mlddle ant

‘high socio—economic
2
. groups were somewhat higher than the mean score for the 1 14,—f~”””~lai’i’f——’

Socip-economic status group, the differénces in the means were not

found to be statistically significant.
. 3 A

In Table 27, data are -given %or a one-way analys

variance of scores for perceptions of a generation gap ft
‘No SLgnlflcant differences were found in @tudent percep~
a generatlon gap for others, when the students were grouped according

to socio-economic status. o _ , ¢

Value Orientations ‘-

. i . . ! ‘ ! ’ -
Sub-problem 15. Are there significant differences in
o . : .

Student perceptions of a generation gap when compared .on the basis . r
of Value'orientation%?

As outllned in Chapter -3 (see page 29), an orlentatlon score

~'for each respondent was obﬁalned on the trad;tlonal and emergent ' | T
value scales In order to analyze the data w1th>regard to value

orientations, student nerceptlons of a generatlonwgap werenused‘as
“the: 1ndependent varlable so that -the students could be grouped on'

this basis; rather than on the basis of their value orientations.

The mean scores on the traditional and emergent value orientation



. , Table 26
— . — ’
Student Perceptions of a Personal Generation Gap
Compared on the Basis of Socio-Economic Status

Socio-economic ) E % Standard _
status . N+ Mean. Deviation F Ratio "Prob.
Low - - 145  2.95 0.985 1.97 0.14
Middle 174 -°3.13 0.979
High - : 161" 3.14  .0.919

Total - = - 480 3.08  0.962.

/’\_..

* Tgé/lower~the mean Score, the gréatef the perceived degree of a
personal generation gap. '




Table_zg
[}

Student Perceptions of a Generation Gap for Others
Compared on the Basis of Socio-Economic Status

0

Socio—écdnomic % Standard
status N Mean Deviation . F Ratio Prob.
Low 145 0 2.53 - 0.800 1.71 0.18
‘Middle : S 17s 2,71 0.919
High 161 2.66 0.880

Total © 480 2.64. 0.872 .

* The lower the mean score, the greater the perceived degree of a
generation gap for others. !

' M o i

A
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scales for the five groups were compared to determine if differences

did exist. The categories into which the students were grouped were
L : : I3

derived from the degree to which they perceived a personal

generation gap, and the degree to which they perceived a generation

b .

gap for others The five categories examined were: "always,'" "often,"

3
+

”oceasionally,”Q”seldom," and "never." One-way analysis of variance
. ) «

was used to detfTmine whether.or not any significant differences in

value orientations existed among the students when grouped according

ca R

to. their perceptions of a 'generation gap. "

Tradiﬁionai value orientétion;‘ Thié‘value orientation is
chéfacteristic of an individual Qho eméhasiées the following: -
(1) work-success ethic, (2) future-time orientation, (3) ﬁersonal
indepéndence, and (4) rigid discipline. lThe seventeen items that

" were designed to measure the traditional value orientation have

‘been numerically listed in Table 1 (see page 30).

Table 28 shows the d. a for a one-way analysis of variance
:-’ . . ' Al
of the traditional value’ orientation scores when the sStudents were
.' . e \
grouped according to their perceptions of a personal- generation gap.
Although the mean scores for each group were successively lower,
indicating the orecatest acceptance of the traditional value

orientation for those students who felt that o generation cap

“ .
never existed bdetween themselves and their parvents, an laspection of

the data revealed that N0 significant difYerences in traditicnal

vilue orientations existed when students were srecned according .

their percentions of 4 personal generation 2an.
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~ e
Traditional Value Orientation Scores Compared for

Students Grouped According to Their Perceptions
. of a Personal Generation Gap "

Vo

Table 28

SN

Perceived degree

. of a personal - Standard
,-;Lghnzageneratibn*gép N - Mean Deviation F. Ratio Prob.
 Always .22 43.55 7.42 0 1.13 0.34
: P
. L. A
Of ten 109 43.04 7.99
Occasionally . 189 42.55 8.24 -
v Seldom 130 41.95 8.06
. 3 . - i
Never .30 ° 39.83 9.28 _
‘ —_ b kS
Total - 480 "42.37 . 816

-,

'

4

*  The lowet the ‘mean score, the greater the acceptance of the -

Traditional Value” Orientation.



In Table 29, data are given for a4 one-way analysis of

-,

variance of scores when students were grouped according to their

’

percep%?ons of a gener%tion gap for others. Inspectibn of the data
N ‘ ] N . ’ . 4 . .
indicated that there wis a significantudifference ﬁg?the mean

e

=
scores for traditional vélue orientations when students were grouped

accordlng to their perceptlons of a generatlon =5 for others.
However, as shown by the Schefféd multiple comparison of‘means
presented in Table .30, no statistically significant diffegences wera

v,

ygen any pair of means. Those means which came closest to

1E1cant at an acceptable level of/pr/gablllty are the

f'v

5 always” groups (0. 142) and the "

a'' and "never!"
v . *

’

. The Newman-Keuls test for co

jed;- and significant differences were found
"always" groups, the '"seldom” and “never" groups, and the "pever"
. ~ . - .

and ”occasionall?“ groups. | - : ;v‘_ A"

Results of the Newman-Keuls test have been prévided in

v "L

Table 31. Although these data 1| 1elp to account for the ulgn1f1cant

o
~

s of varlance

-

probability lcvel obtained for'the one-way analysi

'

test, the results must not be mlslnterpreted. They have been

pre sented only for the pufposes of exploration and clarification.

It is important to note that the Newman-Keuls test cannot *be

justifiably applied to the data as hand, because of grossly uncgual -

coell frequencics, including small frequencies in key cells, and

hecause of substantialie unequal variances amaeny the groups.

84
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rison of ordered.means

tween the "seldom"

S
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e L . Table 29 ’
o ' ° : A
, Tragitional Value Orientation Scqres Compared for A
" Sti'dents Grouped According to Their Perceptions
-.of a Generation Gap for Others @
' : s
N . . ] “'{ N ] » ] ‘ )
, Perceived’degreg _ R‘ N ’
of a generation o * Standard . _
gap for others N Mean Deviation F Ratio ° - Prob. ‘
Always . 26 38'.69'\‘//6.66 318 0.01
) . . B J N “ o
Of ten , L 206 42.40 7.71 - _
Occasionally . 179 42.85 - 8.35
Seldom . , 53 43.79 - 9.43 o ' , o
Never - 16 37.81 "7§£9 . )
o . g
Total v 480 42.37 f8.16

.

* The lower the meén'score, the greater the acceptance of the
Traditional Value Orientation. 2 v
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Table 30 ' o
T . . o ) {3" ’ . ‘
Probability Matrix for Scheffé Multiple Comparison of Means for
’ Traditional_Value Orientations for Students
'~ Grouped Atcording to Their Perceptions
of a,Geng{ation Qap for Others ‘
'/fﬁ//,Perceived degree : o
' of a generation .
gap for others Of ten Occasionally . Seldom Never
Always o ;04305 " 0.201 0.142  0.998
Often ; | : 0.990 . * 0.871  0.313
., “Occasionally : PR . 0.969 0.225
Seldom 0.155
;{ :
Table 31

. \ ‘ ‘ ¢
Probability Matrix for Newman-Keuls Comparison .Between Ordered

Means: Traditional Value Orientatilpns for Students
Grouped According to Their Peréeptions
of a Generation Gap .for Others

Perceived degree-
of a generation '
gap for others ~ Seldom Occasionally Often Always

Never
~Never - L -}p(éel p<.01 -
Always p<.05. - -~
Often »1‘ -
Occasionally o . 3
Seldom




P

.‘ . | ) 87

“Emecrgent value orientation. This value orientation is

r » *

characteristim ‘of an 1nd1v1dual who emphaSizes the follow1ng

~(l) other d}rebted (2) hedonistic tone, (3) 50c1ab111ty, (4) group

~

‘conformity. The twelve 1tems that were designed to measure the

emergent value orientation have been numericall& listed ih Table 1

- ' - ~

‘(see page 31). . "
Data for a‘one-way analysis of variance of the emgrgent
value orientation scores when students wef%“grouped acbording to

their perceptions of a personal generation:gaﬁ are presented in

Table 32. -Inspection.of the data indicated that no siﬁrificant

differences in emergeht value orientations existed when students were
L4 .

» .

grouped according to their perceptions of a-“personal generation gap.

-

In Table 33 data are given for & one- way analySis of

p

. P
variance of scores when students were grouped according to their

: perceptions of a generation gap for others Examination of the

\

data indicated that students who percé?ved that a generation gap
always existed for others, ‘and students who perceived that a

generation gap never existed for others, .had.somewhat lower &)
v £
R
mean scores than did students in the other three categories. Stidents

‘in the always” and never” categories appear to accept to a
greater degree, the emergent value or1entation Although this trend

es appear in the data, thefdifferences in emergent value

rientation when students were grouped according to their perceptions
of a generation gap for others were not found to be statlstically

_51gn1f1cant at an acceptable level of probahility

N
) , . . .

:
.



Table 32
Emergent Value Orientation Scores Compared for Students
Grouped According to Their Perceptions

‘of a Personal Generation Gap )

]

Perceived degrée o _ "
-of a personal % Standard ’ 2 :
generation gap _ N Mean Deviation - F'Ratio - Prob:
. —

A . B : o ,
Alwayd ; 22 25.27 - 6.09 . 1.53 . 0.19
Often . . 109 26.50 - 5.79 )
Occasionally 189  27.16 ©  6.21 ' DS
Seldom 130 28.01  5.81 K
Never , 30 ' 26.90 .54

Total 480 27.14 6.03 T
: . . o -

*

The lower the wean score, Ehe greater the acceptance of the
Emergent Value Orientation.. T ‘



89
] Table 33
Emergent Value Urientation Scoreé Compared Eor Students
¢ Grouped According to Their P-rceptions
of a Generation Gap for Others
Perceived deérbé'v ‘ o
of a generation A Standard * ,
‘gap for others - - N " Mean Deviation F Ratio. Prob.
Always . .. 26 25708 6.82 | 2.00 . 0.09
- - - S

‘Often - 206 26.99 6.10 '
Occasionally 1 27.57 5.87
Seldom t:( . 53 28.02 5.95 .
Never 160 24.63  5.26
. Total = . 480 27.14 . 6.03 o\

-

- /% "The lower the mean score, the greater the acceptance of the
Emergent Value Orientation. ' '

b
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Empioyment Status of the Student's Mother B

_——

Sub-problem 16.  Are there’significant differences in student.

perceptions of a”generation gap when compared on -the basis of the

-employment status of the studeht's mother?

. One- ~way analy51s of varlance was used to test for any
51gn1f1cant differences in student pereeptlons of a generation gap
when compared on the basis of the employment status of  the student 5

mother. The following three categories resulted from a division of

'

the sample on the basis of employment status of the respondent's

mother : mother not working outside the home, mother"working‘part—time,

an nother working ,full-time.
In Table 34, 'data are presented for a one~Way analysis‘of

variance of scores. for perceptlons of a personal generation gap.

Table 35 gives data for a-one- way ana1y51s or ‘'variance of scores N

for perceptions of a generation gap for‘otbers; Inﬁpection of the

data indicated that there were no signi ‘cant differences in
L . - -
' ‘ . [~ e _ ' .
student perceptions of a personal generation gap, or of a generation

.

gap for others, when the students were categorized on the.basis of

empioyment status of the mother.
CHAPTER SUMMARY

In thig chapter an analysis of the data with respect to each
of - the sub-problems of the study has been presented.

An examination of the data revealed that just over
Cag ,

" -

 one- quarter of the respondents felt that a 'generation gap always

v

v

-
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e %‘{“Lf Table 34 . » . n
. .. b . . ’ ~_“’ . . R )
‘;Student Perceptions of a Personal Ge eration’ Gap Compared Lot
Y.+ on the Basis 'of Employment Status-of the Mother AL
3 : B 4 . - ) \'\*, .
. g - “ .
. :}Emhlo§mgnt statu N % Standard 3
) of ithi ifother .- N Mean Deviation F Ratio Prob..
1 o N D |
B AP - Lot
i g i g o . . /
" Not, working .
‘ ‘ha 291 3.05 0.969 0.63 0.537
97  .3.18 1.041 o
. ' . - z»..;;.:<
92 3.05 0.856 e
480 3.08 '0.962 , P
\ . n qj‘g,
* The lower the mean'sco}e,ithe greater the pérceiéed degree of a

- personal gencratién gap..
- L, .




Table 35

Student Perceptions of a.Generation Gap for Others Compared
~ on the Basis of Employment Status of-the Mother

' Emp1oyment status

. Standard
- ‘of the mother N.  Mean Deviation F Ratio Prob. -
Not working outside ‘ ) '
"~ the home 291 - 2.65 - 0.926 » 0.89 _ 0.41
‘Working part-time 97  2.71 0.749
Wo:king full-time 9z 2.54 . 0.818
- Total

480 2.64 . 0.872

* The lower the mean

score, the greater the peréeived degree of a

generation gap for others.

[N
)
N
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or often ekisted betw - themselnes and their parents. The remaining
- three-quarters felt t. it 1 generation gap occasionally, seldom,
or never,existed hetween themselves and their parents. In\%ontrast,
almost one-half of the respondents feit’Ehat a generation gap always
or oftenvexistedgfor other members of their generation. The
remaining‘half feit th;i @ generation gap occasionally, seidom, .
or never existed for other members of their generation.. The data
obtained indicated that significant dig?erences existed between
students' perceptions of a personal‘generation gap and their
perceptions of a generation gap for others.
: o -
Analy51s of the data also 1nd1cated that the presenc \3?%
a perceived oersonal generation gap 1s related to a perceived
break in 1ntergenerational communication, a perceived lack of . »
. L N -
intergenerational ihteraction, a perceived degree of intergenerational
distrust,'and perceived differences in niews and opinions with
regard to politics, religion,vand morality.
A significant diggerence was found in student pereeptions
of a generation gap for others when compared on.the basis of sex.
Males were found to perceive‘a generation gap for others to a.
81gn1f1cant1y greater degree than fem&&es An examination of the.
data also revealed that a 81gn1f1cant difference exifted in
student perceptions of a personal generation gap when compared on
thé basis of religious affiliation. hStudents who had’no religious

affillation perceived-a personal generatlon gap to a 81gn1f1cant1y

greater .degree than dld students of Protestant rellgious affiliationm.



No statistically significant differences in student

g \

iptions of a personal generation gab were found when the students

-~
4

B : TN S
‘wigke grouped on the basis of age, sex, family background, community

background, socio-economic status, or %?e employment status of t?@

. . . . L
student's mother. Nor did significant differences in traditionaf\qr

emergent value orientations exist when students were grouped according
to their perceptions of a personal generation gap. *
Further, no statistically significant differences-in student

Aéérceptions of a generation gap for others were found when the

students were grouped on the basis of age, r?iigious affiliation,
v R Lo J
family background, community background, socio-economic status,

or the employment status of the' student's mother. Nor did

significant differences in emergent value orientations exist when

students were grouped according to their perceptions of a generation-

gap for others. A statistically significant F ratio was obtained
A L

for diffe ces in the mean scores for traditional value oricntations
/ . -~

when students were grouped accorc to their peTCeptions of a

generation gap for others. However, no significant differences were

found between 1y pair of means when the Scheffé multiple comparison

. of means test was applied.



Chapter 6 . ,
, SUMMARY,, CONCLUSIONS ,~AND IMPLICATIONS. 7
N SUMMARY /
* : i )
B i s
: AN
The Problem ‘ e K ,

The primary. purpose of this study was/gg-uxémine perceptions
. \

of students regarding the generation gep. The 'study was desigqéd to
! . e ..

investigate the degree'to which students petceive a generation gap

between themselves;énd their parents, and between their generation

o {

‘and %heir parents' generation. Further, aﬁ”éttempt was made to discover
g

~

. " 24 ' . ‘
some of theé factors in the‘parent-child:relationahip which may be

related to the éeneration gap. In addition, the study was inte“ded‘/
. . v N . Q’_. '
to examine differenccs in student perceptions of. the generation gap
in terms of the foliowing variables: Vage, sex, rgligious affiliation, -
: ’ o

family background, community background, socio-edonomic status,

value orientations, and the employment Status of the - student's mother.

Related Literature

%

o A review of literature related to the study suggested.that

1

ﬂvely little empirical research has been' carried out "with

11'd to the generation gap. The literature,examined‘also indicated

ro. : o : '

that the terms ''youth culture" and "alienation" are of little aid

in arriving at-a clear’cbnceptiqn_of the generation gép. The - term
. _ e

. a2
"'generation gap" itself has not been clearly defined, and there is

widespread disagreement as to the causes, and indéed the significance,

95 S o
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of this prenomenon.

v . . . . )
The review of'liﬁérature demonstrated the need for a study

4

to examine the positioi: of youth on the generation gap issue.

Examination of the literature also indicated that student perceptions

«

‘of the generation gap could be examined in terms of a number of

demographic‘variables, socio-economic status:; and the value

orientations held by students. SN

ggthodologz

The sample for the study consisted of students in grades ten

\
1

and twelve from urban and rural centres in Alberta. Usable data were

obtaingd from 480 students by medns of a four-part questionnaire

-

designed to'gather information with regard to.demographic and

® ; . :
Socio-economic variables, the parent-child relationship, 'value orient-

ations as measured by the Differential Values Inventpry, and'perceptionsl

of a personal generation gap and a generation .gap for others.
By o,
The questionnaires were administered by the reésearcher, and
Epe information obtained was punched onto data cards for computer
4 ' & - ' L : .
analysis. Frequency and percentage distributions of responses were
. ;‘. .

deterwiined, and the following statistical procedures were employed:

gehi_squafe, the Pearson product-moment correlation coefficient,

£ test, one-way analysis of varlance, and ‘the Scheffé multlple
comparison of means ‘test.
Flndlngs with a probability level less than or equal to

.05 were referred to as be1ng "51gn1f1cant " with the exception




&,’,

~

"politics, religion, and morality.

, CE
»

of findlngs whlch resulted from application of the’ Scheffe test

in which case the lO level of’ probability was accepted as being 3

a2
L EX :
L o .

"significant."
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Findings: _ Lo '
. ¥ 3 5 ) . e
« !
Approx1mate1y one- quarter of thé re5pondents felt that a

w2

generation gap always or often existed between themselves and. _

their parents The remaining three- quarters felt that a gfneratmbn

gap occa51ona11y, seldom or never existed betweéh themSelves . 2

~ ]

. T -7 .
and their_parents; In contrast, nearly one-half of the respondents :

felt that a.generation gap always‘or.often existed for other

o . :
-members of their generatiod. The remaining half felt that a

generation gap occa51ona11y, seldom or never existed for other
members of their “generation. The difference between students'
perceptions of a personal generation gap'and their perceptions

of a generation gap for others was found to be statistically. . -

significant.

An analySisaof the data also -evealed that the presence of a”’

CJ
percelved personal generation gap is related to a perceived break in

o

intergenerational communication, a perceived lack of - 1ntergenera-

~ »

tional interaction, a perceived degree'of'ihtergenerational Jistrust,

and perceived differences in views and opinions with regard to T

£

A significant difference was found in student perceptions of

a generation gap for, other> when compared on the baSlS of sex. Males

were found to perceive a generation gap for others to a Signlficantly

- » » : . .
> ! L Lo S
— ’

Y

L

P
»



greater degree than females+¥ A significant difference in student

perceptions of a personal generation gap was found to exist when

© students were compared on the basis of religious affiliation.

Respondents wnolhad no religious affiliation perceived a personal
o : Y : .
generation gap to a significantly greater degree than did students

© of Protestant religious affiliation. = -
No statistically significant differences in>student
befceptfons of a personal éeneration.gap we:e found when the
Stuc ats were grouped accordlng to age, sex,bfamily_baekground{

communlty background soc1o;econom1c statumw, or the emplmeent
”
stagus of the student $ mother, Nor were 51gn1f1cant dlfferences
}\ : s .

’ 4
in tradltlonal or emergent value- orlentatlons found to exist when

students were gfbuped'actording to their perceptions of a personal
generation gap. . =

In addition;vno;statistically significant differences in
student perceptions of a»generation gap for' others were found when
the students were. grouped accordlng to age, religious affiliation,h

famlly background community background, socio- economic status oY -

-

the employment status of .the student' s mother. yor did. significant
drfferences in emergent‘valué'orientations exi vhen students were

grouped accordlng to thelr perceptlons=of a g-m ralion gap for others.
wra

A statlstlcally 51gn1f1cant F ratio was oL““lned”for d1fferences in
the mean scores for traditional,value ori‘ntatlogs when students were

grouped'according to'theif perceptions of a ‘generation gap for others.

However, no significant differences were found between any pair of

means ‘when the Scheffé multlple comparlson of means test was applled

“
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'CONCLUSIONS AND IMPLICATIONS

- . !

- One of the chief purposes of this study ‘'was to determine the

degree to which students perceive a generation gap between themselve's

. J
~and their parents, and between their»own generation and their parents'

t

genera:zic: An anabr51s of the data revealed that approx1mate1y one-

, ™
quarter of the respondents felt that a generatlon gap always or often

existed for them personally. For these 1nd1v1duals the generation -

: gap may present avvery real and difficult problem.

v .

At the éame"time,.nearly ohe-half of the respondents felt that

‘@ generation gap always or often existed for others. This rather

A7

.marked contrast between perceptions of a personal generatlon gap and
perceptlons of a generation gap for others appears to prov1de some
support for the conteition that the generation gap phenomenon does

not in fact exist to:the_degree to which it is often held to exist.

’

This particular finding indicates that a°considerab1e'measure of

———

f: mlsconceptlon is associated w1th the generatlon gap problem.
Teachers and admlnlst ~Zors should be aware of the misconceptions
. j - " : :
whtch'may be held at :t the generation g8ap, and it is suggested here

tha%athey can help to expose, and thereby reduce ‘some .of the
< W
mlsunderstand1ng which 5urrounds the generation gap problem.

28
Teachers and administrators can work to brlng stu\ents
——-and their _parents tdgether in various act1v1t1es 1n1t1ate by the

school. Such activities could 1nclude student parent dls[u351on ‘

groups, -as well aéﬁathletlc, theatr1ca1 “and musical,evenés and

S
‘a varlety of academlcally oriented programs These activ%ties

»
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might well serve to prombte a greater degree of intexgenerational

communication, and thus help to reduce the misunderstanding which

- »
may exist between students and their parents.

Another major objective of the study was to examine the -

relationship between student perceptions of a personal yeneration

f gap and their perceptions of the parent-child relationship An-

analysis ¢ the data indicated that the generation gap may be

related to each of the following phenomena:' a break in 1ntergenera-
: . . = '

tional communication, an absence of mutually enjoyed interaction ’

involviﬁg both generations -a degree of intergenerational distrust

»

and differences in views and opinions®with regard to politics,
: \

religlon? and morality ¢ While each of these component measures of
the parent-child relationship has been 1dent1f1ed as being potentially
related to a generation gap, 1t\should not be ~concluded that\Ehey

are the only components which may be related to a generation ga,

A number of other components, which ‘the present study has not

‘identified, may well exist. Further, it is not implied that a-

¢
1

generatlon gap is alwaya related to a combination of components
which includes each of the six parent child relationship elements
1dent1f1ed here. It is 1mportant tovrecognize that.because of
individual differences -no one component or set of components

may be identified as being characteristic of all generatlon gaps,
between youth and their parents. .

v

Notwithstanding these limitations howe&er . the finding that}

these six parent- child relatlonshlp elements may be related to a v

generation gap is an important one- The existence of this*relationship
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* may have important implications for "educational personnel. As.already
,outlined.ahove? the school could initiate various intergenerational
awtivities which might result in improved parent- Chlld relatlonshlps.
The school may also be able to lessen the impact of the generatlon gap
through modifications in currlculum and lnstructt .OIf 1nd1v1duals
are educated tc accept chahge as ‘an .ever- preseht phenomenon in society,
they may find change in another generation both more acceptable and
easier td'uoderstand. |
- ’lhe findings of th study ifso revealed that, with two exceptions,
no statlstlcally 51gn1f1cant d.fferences in student perceptions of a
’personal-generation gap, or a generation gap for others, were-found when
the students were compared on the’basrs of age, sexg religious
affiliation, family background, community background, Socio-economic
status, and the employment status of the student's mother. _ Exceptlons
to these results ‘included the finding that males perceived a genération
gap for others to-a significantly greater degree ‘than females and the
finding that students who had no rellglous affiliation perceived a
personal geheratlon gap to a SLgnlflcantly greater degree than did
students of Protestant religious affiliation
It 1s.d1fflcult to surmise as to why males perceive a generatlon
gap for others to a greater extent than females A pos51ble explanatlon
"for‘ "his finding may be that in the soc1allzatlon process of self-
deflnltlon, male adolescents are taught to see themselves as more
aggre581ve and more 1ndependent than temales In this regard, percep-

tions of greater aggre351veness and independence may be dlrectly re-

‘1ated to percept1ons of a greater generation gap between youth and

, .

K
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their parents.

& 4

With regard to the vériablé of religious'affiliation, those of
'Protestanﬁ religious affiliat;on apparently *.. ! somewhat éloser to
ﬁheir parents than do students who have no celigious affiliation. While
: séudents of Catholic and Cther religious affiliations also perceived a
personal ¢.. raztion gaplpo a 1essér degree than those who had no
religious affiliation, these differenceS‘were not statistically
51gn1f;cant at ‘an acceptable level of probablllty It would appeaf,
however, that’ those 1nd1v1duals who do not claim an assoc1at10n with a
given system of; faith or worship perceive a greater degree of separatlon
between themgelves.and their'parents than those individuals who’do'
‘claim a particular religious affiliation. |

fhis difference could possibly.be éxplained in terms of value
‘orjentations. As noted in the»review of related literature, Cathcart
(1967) found that students who were church members fended to more
traditional in their Vaiue ofienfations.‘ The presenf‘study was, of

"course, limited in this regard to an examination of religious affiliation,

rather than church membership as such. Although a trend was’ found

{
N2 .
. @

iﬁdicating that tHe,greatér thé acceptanc; of the traditional vélue
orientation, the leésser the péfheived degree of a personél‘generation
~gap, the differences in traditional,vaiuerrient;tions for students
. grouped according to thelr perceptions of a persoral generation gap
were ﬁot found to be statlstlcally 51gn1f1cant '
It is -evident from the findings of this study'that thé

" generation gap does not exist for some individuals and that it exists:

to varying degrees for others. It must also be recogmized that
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differences in perceptions of a generation gap cannot be explained

simply by identifying such variables as, for example, xommunity bat§:7—

-ground, or the employment status of an individual's mother. The

complexity of the generation gap phenomenon implies the need for

further research in this area.

SUGGESTIONS FOR FURTHER RESEARCH

N

5o A number of suggestions can be made with regard to further

research:

1) Another'investigation could be conducted with modifications

- in the instrument used in the present study.. One suggested-modificatione

is the inclusion of a scale designed to measure an individual's re-

e

ligiosity. While the present study found a difference in student

. : A . SR a
perceptions of a generation gap based on religious affr11at}on, a

~

religiosity SCale may result in more useful information.

\X' 2) Another stuéy could also be designed to intentionally

nclude a larger sub gr oup of respondents from one-child families;
. . :

and a larger sub-group/of respondents who have high socio-economic
‘status.e,An analysis. J% the data from the present study 1nd1cated
that students in the only- Chlld category, and students who had-

¥

hlgh socio- economic status ‘tended to percelve a personal generatlon

gap to a lesser deg&ee than did other students However, the_

'dlfferences for r?spondents in these sub-groups were not found
y

‘to be statlstlcay significant - The small nhumber of respondents

in these Sub groups may well have contrlbuted to the fallure to
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establish sgétisﬁicaily signifiéant differences with regard to
the variables of famiiy size and‘socid-econopic.Status.

3) Research coyld bé carpfed out to examine in greater
detail the generation g§§ phenoms on as it applies in general -to
youth-adult relétionships. Algfjjgh)the present study did examine
some. aspects of the géneration gap in its généra} form, it was
primarily concerned with yopth-éarent reiatioqships, rather than
youth-adult relatiénships.

4) Further research on the generétibn gap couid be conducted
to examine the issue from the adﬁ1t~perspective, aé well asithat
of youth. The sample for such a stud§ could'include, for example,
.youth and their parents, or youth, Ee;chers, and administrators.

5) 'Data’gatbered in the present study could be used for

further analysis. For example, mhltiple regression analysis could

be used to identify predictdrs of the generation gap. In addition,
~ T

)

the data could be'empldied ﬁo~invéstigate in detail the value
) S

orientations measured in the study.

i
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LET kb ° O SUPERINTENDENTS , ‘ -

s
L

Dear

This letter is written pursuant to our recent %%lephone"

’ conversation,regarding your permission to Administer a questionnaire
‘to students in grades ten and twelve at . . . . -+« . . . High School.
I have enclosed copy of the questionnaire. I estimate that it will .
take approximateiy 30 minutes to administer the questionnaire in
each classroom. - :

: : All information obtained by means of this questionnaire will,
of course, remain confidential, and will be used for research ’
purposes only. The data from the questionnaire will be used in my
M.Ed. thesis entitled, "A Study on Student Perceptions of the
Generation’ Gap." I plan > administer the questionnaire to
app:okim@}ely 500 students .in grades ten and twelve in Alberta.

I wish to request your permission to administer the’
questionnaire to-a class of grade ten students, ‘and a class of grade
‘twelve students at . . . . . . . . . High School. If you are willing
to grant permission for the administration of the questionnaire,

kindly return the authorization form to me in the énclosed,
%elf-addressed envelope. ' ‘

. Thank you. .

A : )
. Yours truly, -

“ " . R

Ken Vandenberg
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Authorization Form

Permission is gra;ted to Ken Vandenberg
of the Unlvér51ty\of Alberta to administer
a questionnaire to a class of grade ten
students and a,class of grade twelve students
at . . oL L., High School.
Permission is also grantéd to contact

-+ =« <« « « ., principal of C . .o
High School, to make arrangements with regard
to a-suitable time and date for the
administration of this queétionnaire.
I understand that all of the infdrmation

“to. be gathered is confidential and will

o

be used for research purposes only.

Signed: .
/// ‘ ‘ ‘Superintendent of"Schoofé,

Comments :
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QUESTT ONNATRE

This is a study of relationships between youth and' their

115

parents. FPlease answer the'quesfiong'below to the best of your ability.

N
o

This is not a test. All responses made in this questionnaire will be

considered confidential,-ahdvtq further ensure your privacy, it is not

necessary to put your name on this questionnaire.

i

PART I-

Please circle the letter of the response which applies to you.

(Circte the letter .of only one alternative in each case.)

"1. What is your sex?

A, tale ¥

B. female A , i
2.  How old-are-you? -~ - T - ‘ -

A._~14‘o{/;oﬁnger
B. 15 ,
C. 16
D. 17

_E. (18
F.. 19 or older

3. In which grade are you? .
A, Ten

B. Twelve . ' ’ - L - // ’

p

4. What is your religious affiliation?

n

A. Protestant

B. Roman Catholic S

C.. No religious affiliation
D. Other (please specify):

5. What is your mother's employment status?’

A. Not wbrking outside the home for a salary
B. Working part-time :
C. Working full-time '

6. Wit. whom do you live?

A: With parc 3

B. With relaii—es or-é@afdian% _ T
C. With frie: s of yout’ own age
"D.:-Alone : ;

S~

-




10.

1li
‘12.
13.
'14.‘

15.

PR
Whaﬁ is your position in the family?
A. An only child

B. The youngest child

C. The oldest child
D. An in-between child‘

How many brothers and sisters .do you have?

A. None

B. One or two

C. Three or four

D. Five or more _ e

Which .of the followiﬁg is applicable to your parents?

Living together
Divorced or separated
Father deceased '
Mother deceased

- Both parents deceased

™ m QW

' many years have you lived in your present.community?

5 years or 1onger

B. . Less than 5 yedrs (If you select this answer, please circle

one of the following items):

Where did you live for the greatest length of time before

coming to your present community?

l. on a farm
2. in a vjllage or town
3. in a dity

Does yourvfamily own a car?

A. Yes

B. "No

Does. your family have a garage or cafpbrt?

A. Yes . B L
B. No : =

Did your father go to senior high'school?

A. Yes
E. No

Did your mother go to senior high school?

A.  Yes . .
B. No h , v ' K
Did your father go to university?

A. Yes

B. No

—

11¢

10
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e ‘ o 3 -

l6. Did your mother go to university?
é

A. Yes - . .
B. No

17. Is there a writing desk in your home?
A. Ye§
-B. No ' , -

" '18. Does xouf<family have a stereo record player?
A. Yes
‘B. No

19. BSES your family have a piano?

.

A. Yes
" B. No.
@%. o ‘
20, Does yoqi;fiTily get a daily newspaper?
e L Yes

B. No

21. Do you have your own' room at hpmé?

A. Yes
B. No
22. Does ybur’family own its own home? ~ ki ﬂ
A. Yes v
k]

B. No

23. 1s there an encyclopedia in your home? - o !

A. Yes
B. No.

' 24. Does your family have more than 100 books?
' A. Yes-> /
B. No .,

25. Did your parents borrow any books from the'l;brary_laét year?
A. Yes
B. No

26. Does your family leave your community'each yvedr for a holiday?

A. Yes _ ,
B. " No ' , . ' . : .
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: A
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v

25

ro
e
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1

o

Detweot

Hoave vou wver had lessons in nusicy darcing, art, cte.

cot e oo Loy s Were vou Dave Lo opay dines’

[
A
v

5t
-

nother welonc Lo any clubs or oreanizarions such

church, arl, or focial clubs

.
ramiiv. own 4 cuior TV set”

1D -

No

N
outside of school?
AT - .
Leo
. .
No . .
PART 1T
Answer e Collowine guostd Lotter o
thrie arternctive bwhich vest doner rofatio in
N . B - . h
vort and voeur perents. {(Circle the setter of onlv oo

alternative in cach casc.):

i, press msoopinions and te S
v
-
x
9 T P PR ay s bty 1. H ‘. N SO H - B - .
<. I engdge in suatually enjovea activilivs with my ~
1 o >
ALWav s -

o

e

1

(@R

vicws und opinions on politics come ciose Lo those neld

often
cccasionally
scldom

never ‘ - . o

1

;oMY parents: ) .

o

always |
often
occasionally
scldom
never.

(VP2
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. -5 - -~
‘ : ' cc
4., My views *nd opinions on religion come close to those
held by my parents . |
A. always ) i Lo
B. often ’ ;16 l
C. occasionally oo
D. seldem | .
E. never L _
5. My views and opinions ‘on morality come LlOSL to Lhose‘ l "’
held by my. parents: . )
A. always i NN
B. often 17
C. occasionally i
D. seldom i
E.  never - !
S . i
R . !
6. I can trust and confide in my ‘parents:
A: always
B. dften N 18
C occasionally
D. ' seldom
E never
PART III |
Directions: }
e L
1. Read edch item carefully, beginning each with "I ou0ht to.
|
2. Thlnk about how well the statement agrees with your fQLlIHOS!
3. Circle the number of the best answer for each statement. i_ 5
|
_ I AGREE: ‘ : :
o "Very  Strongly Moder- Some- Not | !
I ought to: . . Strongly ' ately what .Much |
1. plan carefully for future - B ;“ :
opportunities 1 2 3 4 5 % 119
2. feel that present happiness R . : |
is most important - 2 03 4 5 i 20
3. be caretrul not to:offend , A :
others ) 1 2 3 4- 5 b1
. . - :
4. put in long hours of work . , ) o
each day o i 2 3 4 5 L2220
. ) i . ;
5. have firm convictions about . ' v
educational matters 1 2 3 4 5 L 23
. X q— . 2 N



I eooauht to:

b.

10.

13.

17.

18.

20.

21,

attain a higher position.
than my father attained
consider carcfully the
reclings of others’

save money carefully

make mv own decisions in
most matters

choose a job where I can

work with many interestises

people

strive for peace with
evervone

have firm ideas about
politics -

try to dolthings botter
than others ’

make as many fricends as

possible

spend less and save morce .

resist strict discipline

in school

be very ambitious

feel that the group should

decide what kind of
behavior it will appreve

Y

feel that present sacrifice
may be important for future
gains

get a well paying job
wear clothes similar te
those of ‘my friends

/. '
feel clifildren should gbey
their parents

Very . . Stron;

Stronuly

(23

I AGREE :
Moder- Some-
ditiehy

Not

1
1
Ad'
L 2
1 2
1. 2
1 2
I 2
1 2
i 2
1 9
i 2
1 2
1 2
L 2
1 2
1 2
1 2

B N »

4

3 4
3 4
3 A
3 4
3 4
3 4
3 2
3 4
3 4
3 4

&

3 4
3 4
3 4
A

3 4

what rmuch

[

Wt

w

(W

(93]

RS

o
=

(@S]
[N

L3
wn

v
o




-~ 7 -
I ought to: ' . I AGREE:
T T ey Strongly Moder- Some- Not
Strongly . ately what Much
.o Vs :
23. do things which permit me
to have fun and be happy - 1 ‘ 2 3 4 5
24. be very sociable 1 : 2 3 4 5
25. accept strict discipline
in the home . o 1 2 3 4 5
26. try to avoid making the :
same mistake twice 1 2 3 4 5
27. get a. job which has status 1 _ 2 o 3 4 5
28. feel that work comes before
- pleasure 1 2 3 4 5
29. plan and save for the future 1 2
30. feel present happiness is the
. most important thing in life 1 2
i3l.,spend as much time as I can
.working ipdependently 1 2
32. feel that old-fashioned ‘
discipline is needed today 1 2
33ffstand By my convictions -1 2
34. strive té be an expert at
something : 1 2
35. havé fun'atpeqding parties
' and being with people 1 2
36. get as much pleasure out o
of life as possible 1 2
37. feel.that it is right to

be very ambitious 1 2,

T » Y
O

121
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PART IV

"Generation gap" is a term often used to imply a separation

- between two generations, such as between youth and their parents.

Please circle the letter of one alternative in each of the following

questions:

1. I feel that there is a generation
and my parents: '

A. always
B. . often

C. .occasionally

D. seldom o
E. never

2. I feel that there is a generatibn gap between my

and my parents' genetation:

,

"A.. always

B. often

C. occasionally

D. seldom .
“E. never.

gap between me personally | c

Mv(‘;“‘r

56

generation

57
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