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. This research is a pHenomenoioglcal study .on the

ABSTRACT

deaf persons’ past experlenceé with deaf teachers in a
claaerodm setting. Usrng_ a descriptive qualitative

dealgn by Célalzzl (1978), the researcher collected

lilved experiences from the deaf adults who have had‘

deaf teachers in thelr high school or college years.
The open-ended questions were introduced in the
Interviews in which the deaf aduk?g as co—researchers
were encouraged to share any eXber nces as théy
reminisce In a relaxed atmosphere. The experiences
were relaged to events lnﬁblving thef} classroom
Interactions with degf‘ teachers that seemed to be
different from the‘experlenceﬁ gained by the deaf in
Interactions with hearing teachers. The four selected
~ deaf aduits represented a wide diversity in educatlonal
level and background with an age range of 25 to 37.
The flndlngg Included some descriptive patterns related
to the relationship between deaf .students and deaf
teachers. The study has Implications for further
‘reseafch in regard to deéf teachers’ contribution to

the fleld of deaf education.
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CHAPTER 1 \

INTRODUCTION

In the United States the Education for Handlcapped
Children Act <(Graham and Harrls, 1980) requires that
handicapped students get a free education corresponding
wlith thelr needs and that they be educated wﬁth
chlldren who are not handicapped. Typically the deaf
students do not have deaf teachers in  such
malnstreaming programs. Pedlatriclans, audiologlists,

and speech therapists seem not to be very receptive to

sign language and deaf teachers who would make great

team members for helping deaf children achieve .

sufflcient linguistic competence to cope with the world
oyt%lde the school.

Thls research sets out to anéwer the following
question: What do deaf students acquire from deaf
teachers that they do not get from hearing teachers in
4 classroom setting? This study should suggest that

Some crucial developments |n the re!ationsﬁlp between

deaf students and their deaf teachers have not been‘

broughﬁ to surface for scrutiny. This phenomenc .gical
research is based on the deaf persons’ past experiénces
with the deaf teachers ih the classroom in hopes of
finding sdme describable patterns in the relationship

between the deaf teachers and the deaf students. The

¥
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presupposition Is that the classroom experiences with a
deaf teacher are more positive than we exéect them to
be . There 13 a kind of deeé mgtual understanding that
J belleve {exlsts in the deat student-deaf teacher
relatjionships.

My lInterest in deaf teachers is based on two
studies and an artlclé: “The Superlor I0's of Deaf
Chlldren of Deaf Parents," by Brill (1969),
"Interactions of Deat Mothers and Deaf Preschoo!
Chlldren: Comparison With Three Other Groups of Deaf
and Hearing Dyads," by Meadowé. Greenberg and others,
(1981> and an article "Deaf Teachers to Teach Deaf
Students," by Stewart and Donald (1984).

I was especlially Interested in the study by
Meadows and her colleagues aéout deaf mother and deaf
child dyads. In each finding, the deaf chlldren of
deaf parents are found to be superior In academic,
social, and emotlional developments. They are diagnosed
gignlficantly similar to the hearing children of
hearing parents while the deaf children of hearing
parents produced the results lower than the deaf
children of deaf parents. Is that so because of the
deaf parents themselves or of the fact that they had a
signing environment in the first fjve vyears of their
lives?

The two traits suspected in influencing a deaf

ch1ld’s positive learning experiences are deaf teachers



themselves and Yluency In sign language. I'f a deat

child whose parents are deaf excels academically, her

parents” belng deat 1Is the major reason for the
super jor achlevement. Then a deaf child of hearing
parents should have deaf teachers In lieu of hearing
teachers as early as possible. The deaf teachers are

the dominant factor rather than the sign language . The
deat adults are fluent |In sign language because they
are deaf. It 18 not the other way around: they are
deaf because they use sign language. So the sign
language |s secondary. |

The study proposes to bring to light some !ived
experlences shared by four'deaf adults whose ages range
from twenty-five to thirty-seven years old. They as
co-researchers reported thelr experlences with deaf
teachers during thelr high school or college years. In
the linterviews, | developed questions based on- their
reminiscdences and drew their attention to certain

experiences that are related to the deaf teachers.

Qverview of Thesjs

The flrst chapter begins with an introduction
along with a personal narrative of the researcher’s
experiences wlth deaf teachers. This chapter also
Introduces some of the general issues and the statement

of the problem.



The review of relatedyllteralure will be covered
In Chapter Two. Thiss review will include some general
research in the fletd ot deat education with a satrong
Inclinattion toward the topic of role-modelling. There
will be some brief comparisons of minorities. This
section will explain the specific effect of role mode | =
related to teaching and their effects for the vyoung
deaf chlild and sthent. This chapter will also bDe

composed of the satatement of research quesnt lons  and

presupposlitions.

Chapter Three wiil introduce the methodology to be
used 1n the research, bias, Iimitations, reliability,
and validity. The co-researchers’ profiles are ahared
in this chapter. The design of the gstudy wi | De
clarified as well as the procedures .. an analysis,

The researcher wil! present the data as lived

experiences of the four co-researchers |In Chapter Four
through the use of tableg.

Chapter Flve wili focus on the discussion and
implications for future educational resea:~h :n the

f:ield of deafness.

Persopnal Narrative

Ever since | wasgs a youngster attend:ng a
residential schoo! for the deaf, | have always
identified mygself with deat teachers. I digd not have

deaf teachers until I was ;n high schoo! because the



} |
educators at that time felt that assoclating with deaf
teachers would |mpede young deaf.- chlldren’s speeéi\
development in the elementary level.

When I had the first. three deaf teachers in the
ninth grade for albebra,_world‘hlstory, and science, I
suddenly enjoyed algebra, / hlstofy. and science.
Algebra proved to be a cinch’ as soon as the deaf
teacher explicitly sfressed .the importance of
mathemat lcal knowledge in the workAforce. One day he
took my class to vlsit awdeaf emp\loyee af the I[BM
company where we had‘aﬁ pnysaually free lhterchange of
éommunlcatlon abéut(hls emp loyment .

The worlid hlstory came allve with ;nbther deaf
tqacﬁer’s dramatic- 1nstruc§1on.“ He had an amazing
;tamlna In and out of the classrqom.'AHe provoked us
Into’ thinking of reactlvatlné our _étudent‘ body

govefnment to the school admininstration’s dismav.

Although there were a number of outstanding

<

Lo %

hearing teachers whom I respected greatly, I remember

the deaf teachers more vividly because of their genuine

"Interest In' me as an individual. From the deaf

teachers, 1 leérned a great deal about the college for

the deaf which 1 ‘eventually attended and gradugted.
Again I found the deaf professors even more notable and
1 sensed some kind ‘of compatibility. It was rather
like an awakenlng interest In general school work.

Looklng back, I wonder what ﬁhe thlrd—grade language

o




arts class could have been, let alone all other
subjects throughout the elementary and Junlior high
levels,

Now that I am a deaf teacher, I have seen my own
students .experlencing the same things 1 had
experienced. The students keep asking me to relate
more stories aSOut my alma mater. The students are
persistent in having deaf teachers handle their
extra-curricular actlvltles.. More respect seems to pé
projected toward the deaf teachers possibly pécgusefbf
the spontaneous two-way communicatlon and ragportq'not
typically found with the hearing teachers. |

The rapport phenomenon 1s present but f cannot
explain it conCeptua]ly. So my ‘obJectlvé for this
paper 1s to study the phenomenon. A thought has since
been naéging me: what would a deaf ch}fd be like |f
he/she had deaf :=zachers throughqut\his/her school ing

years?



CHAPTER 11 | » | t

REVIEW OF LITERATURE

«

‘.vAn ldeél educational program for deaf chlldren
would be a place where teachers and staff enjoy using
sign language, and know and respeét the deaf comenlty
(Freeman, 1981). . Freeman (1981) belleved that deaf
adults should be Involved In the teaching process.
Tﬁey can provide role models and native slgn language

experience.

Predisposalng Factors for Successful Education

. The study by Meaéoﬁs and Greenberg (1981) 'on
Interactions of deaf mothers "dnd;wdééf, pre-school
chlldren reveals that deaf’.childben of déaf. parents
show gigniflicantly higher adaﬁém}c achievement anac more
positlve social and emotlonai adjustments than the deaf
chlldren of hearing parents. These two researchers
hypothesized that the deaf children of deaf parents
develop a more ffficlent linguistic system earlier and
that deaf parénts are prepared to accepﬁ%&he deafness
of their child at the time of diagnosis. Furfhermoré,
they have ﬁo remorse about deafness in the family and
they lmmédlateTYW—qccebt' their deaf . child (Freeman,
1981), Déaf families are often native sign 1anguage
ugsers; they readily éommunicate wiéh their deaf
children. ‘Thls process leads to the pbsslbllity of

compar.ing the dyads of deaf mother/deaf child and deaf

7



teacher/deaf student because it might reveal some
significant sgimilarities bétw;en these two dyads.
Since most deaf chlldren have hearing parents, they
lack an effective llnguistlc system In their first five
years of 1!]fe. Déaf teachers in the elementary level
couid compensate tﬁe loss of eSrly eXgosuré to fluent
slgn 1anguage. Deaf chlldren may Savé a better chance
of "catchlng up" if they had deaf teachers right at the
beginning. ' '

In discussing the a]tefnatlves for lmproving deaf
education, Moores (1972) advocated a home tralning
program fof.deaf infants and pareht§ taught by deaf
adults, teacher tralnlnq program lediby deaf adults, or
classroom instruction f provided by team teaching
comprised of a deaf teacher, a hearling tgacher. and a
speéch therapist. The younger a deaf child Is exposed
to a system of fluent sign language, the better
prepared he/she Is for the kindergarten and the
subsequeg},years of schooling. For this-very reason,
an ear]y/lnte:vention program for deaf infants should

Include at least one deaf member of the team.

Role Model ing (
Martin (1984) described the factors for gsuccessful

teachlng exgerlences to be a:clear sense of personal

ldentity and a high value on the act of communication.

He found that hearlng~impaired teachers might be
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visually superlor in the classroom because of thelr
éontlnuous dependence on a vlsual‘ mode of
communléatlon. He also found that they have a strong
ldentiflication with a visually-based culture, enabling
%hem to develop a clear sense of bersqpal identlty;
The value of the visual mode of commuﬁlcathn may not
be stressed as much by those who depend on the aural
mbde for day to»ddy living as by those who depend on it
themselves. Thus, the deaf fteachers\ demonstrate a
sensltlvlty‘towardﬂthe deaf studénts’ needs fbr a more
vléual mode of learning. As a result, the students may
devefop a personal identity-witﬁ deaf teachers.

A mutual trust can be .easlly developed when
teaghers show respect and underétandlng while teaching.
‘Munroe (1982> sald that ‘"modellng empathetic
uhderstandlng can make teaching \more relevant,-
classrooms more humanistlc, and students more willing
to accept their peers." (p. 5 WOlk’s‘§:985) research
studled hearing-impaired studenté’ perceptions ofgkke
factors‘kresponslble for W,academlc‘ successes  and
falllures. ‘ fnterestlngly, he found that
hearlng—lmpalrgd students perceive lstudent’s ability:
and effort as crucilal factors.for ac;dehic success In a
.hearlnglteacher’s classroom whereas the same students
vleQed teaching skllls as én attribution to their

‘academic success in a deaf teacher’s classroom. This

shows that the deaf students perceive deaf and hearing



ey

feachers dlffereﬁtly becaué? they are dlffergnt sIn
relation to hearing &mpalrment.. The study also
Indlcates that there Is a signiflcant dlffefence In how
deaf teachers and hearing teachers really teach deaf
children.

Stewart and Donald (1984) wrltlng,“Degf Teachers
to Teach Deaf Students" in Educatlon Canada argued that
communication, semantics, and culture are more
Ilmportant to deaf educatlon than knowledge of English,
speech "grammar, and reading. Deaf teachers are good
role models for both hearing-impalired students and
hearing teachérs in the sense that they represent
successful deaf adults setting higher expectations for
their students. Freeman (1981? bel ieved that "hear lng
people generally learn a sign language better from a
'deaf teacher than in any other way." (p. 141) Deaf
teachers know many. fine parallngul?tlc features of the
slign langyage general]i overlookedféy the hearing; this
suggestsX tha@ the former are more effective to
introduce, use, or teacﬁ élgn language.

Ne]son (1982>, in her research at the Uan%rsity
Aof Geoqbia, assumed that writers ’should “be better
teachers of vmltlng than teachers whee do not erte.
She based her assumption on the fact that teachers who
teach writlng ln secondary schools, have been tralned
only‘ln the appreciation of llterature,ﬂratheb than the

production of literature. Consequently, students may

10°
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not learn how to write from teachers wvho are not
writers themselves as well as they would from those who
do write. Such teachers do not need to learn special
techniques to teach something that they do naturally
(Nelson, 1982)>. They draw on more depth in experience
when teaching something that they do éhemselves with
conflidence. The students would receive confidence,

empathy, and satisfactlon from empathetic teadheré who

demonstrate seriousness about thelr work.

Empathy

The teachers who are deaf themselves demdhstrate
more empatﬁy toQard deaf students than the teachers who
are not deaf. The deaf teachers are moré natural in
approaching the principles of the deaf community and
Its cufture while the hearlng teachers only learn about”
It without actually experiencing the lifé of a deéf
person. That 1s the difference Nelson tried -to
Plnpolnt in her comparison of writing teachers who ére
writers and writing teachers who are not writers.

| According to the Houghton 'Miffljn Canadian
chflonary. of, the 'Engllsh Language (1980, b.420)
empathy means ‘“understanding sd Intimate that the
feelings, thoughts, and motives of one are readily

comprehended by another." The ldeal teacher (Warner,

1984) must have empathy or the ablllty to consider the

rights, feelings, and achievements of the individual .

11
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Student In teaching activities. There (Robinson. 1979
ls an lncreasing awareness to the Importance of the
lnterpersbnal Interaction between a teacher and a
stud?nt. A successful teacﬁer would be the one wlth
warmth, empathy, and respect.
| Carlisle (1985} In Tangled Tongue: Living with a
Stutter shared his ordeal and advice belng a stutterer
all his life. Anyone who has not experienced
stuttering could not have matched Carllﬁle’s inaight in
writing the book. Peter Clark of Edmonton, himself a
burn victim 1In a natural gas pipeline eXploslon,
founded the Alberta Burn Survivors Rehabilitation
Soclety to counsel other burn victims. Fred Powledge,
himself an adoptec—:, wrote a book The New Adobtlon Maze
about the obstacles associated with the Aadoptlon
process. The point Is that people need to experlence
such sltuatlons before they can relate credibly what It
Is like to be ;h that similar sltuation.
In a study of cultural differences, WOodwarq
(1985)> ldentifled black deaf students’ difficulty |in
undépstanding white deaf teachers or blagk hearing
teachers. Their self-image and academic performance
‘are adversely affected because there are many instances
Qhere slgns differ greatly between the black deaf
culture and white deaf cultufe. let alone heariﬁg
culture, There is a notably low percentage of black

deaf teachers in the United States <(Woodward, 1985;

12



- Corbett, 1981); |llkewlse, there I8 a very low
percentage of Dblack deaf students who successfully
compiote post-seéondary education. This relatlionship
Quqq;atq that 1t may be important for the bl&ck deaf
students to have black deaf teachers; one can
hypotheslze that the role model of black teachers has a
favorable effect on student performance, extending
Woodward’s (1985) flindings. Role modelling s
associated with positlve learning experiences.

o Analyzing lninorlty groups in' an educational
setting, Lane (1985) mentioned in his interview that in
Boston there are more Spanish, Itallan, and Chinese
Instructional programs and that youngsters get better
education because they have more minority teachers who
really communicate with them and serve as role models.
Taking the deaf students’ low levels of academic
achlevement into consideration, Lane (1987) wrote that
after ten years of analyzing the lessons of deaf
history, he was convinced that a group of hearing
people cannot educate deaf people and that only deaf
people can do that. He pointed out that if the
professionals in the field of deaf education recognized
sign language as thg best way to teach deaf children,
then deaf adults would be more welcome into the
profession. |

‘The students need to be in an environment in which

they can have intelligent and meaningful interactions

A f
i i
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with peers and achoo\ staff, CLreful study
(Garretson, 1977) of the problem regarding integration
should suggest that "a state (&rovlnclal) educational
plan for deaf children be dmveloped around their
genuline educational needs ra%her than from the
standpoint of organlzational J&ﬁ%dlency (Garretson,
1977, p. 21) It is understand&%le that most people

ﬁ._ lu \ N
such as parents and eduﬁ%t u qd~

bring handicapped chlldﬁﬁ# closéh ’
as possible. A normal deaf child has the same needs,
capabilities, and rights as a hearing child. Because
of his deafness, his needs must be met with a sensit|ve
understanding of his handicap. Several problems ar|se
with the severely hearing-impaired students. As
students in a classroom; they:

"a) can‘t hear the teachers;
b> can’t hear thelr classmates In front, behind,
and all around them;
c> can‘t hear and ‘“participate In class
discussions;
d)> can’t hear the educational films presented |n
class;
e) can’t hear the princlipal over the public
address system;
f> can’t hear the visiting speaker |invited for
that period;
g)> can’t hear the guide on the class field trip;
h) can’t hear the exchanges of friendly
chit-chat at recess; _
1> can’t hear the quick peer Interaction when
going down the hall between clasdes;
J) can’t hear the news and gossip during lunch
hour ;
k> can’t hear the “sum up’ on the walk home at
day’s end;
1> can’t hear the debates during student body
government meetings;
/m)>\ can‘t hear all of the other countless |tems
g’ that come almost as 1if by osmosis and of

- S
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Which everyone |s practicai aware."
(Garretson, 1977, p. 20)

Furthermore, Bolster (1983) concluded that
“competent teachers make an amaz ing number of decislions
based on predictions about the‘probable effect of their
actions on students’ task accqQmplishment." (p. 296>
When teachers are planning, these predictlions are
anticlipatory and based largely on bellefs acquired from
previous experlence. The deaf teachers have similar
experiences as the deaf students in elther goling to a
residentlal school or an Integrated <class; both
settings are different from a normal class. Therefore
they are more capable of accurately making expectations
for each student depending on his/her abilities. The
hearing teachers do not have such experliences of being
In a segrated class or an integrated class.

In a study by Schimmel and Monaghan (1983>, the
program called Deaf Awareness Through Literature had
overwhelming psgltive effects on the deaf students”’
language development and self-concept. In that program
a deaf student advisor told storles to the students
from kindergarten. through high school on a regular
basis; the teachers involved with that program realized

that the deaf educator is an excellent role model for

classroom teaching an& Interaction. Ironically, Martin

(1983) as well as Stewart and Donald (1984) believed
that good deaf adult role modeling for deaf students |s

rare.

1
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According to the 1986 Amerlican Annals of the Deaf’'s

listing of Canadian educational programs for the deaf,
out of B63 people working with the deaf children across

the country, only 55 staff members are deaf. They make

up only 6.4% of the personnel involved with the
educatlonal programs for fhe deaf . The breakdown of
deaf personnel In each province |s as follows: Alberta
- 14.6%, British Columbla - 9.2%, Manitoba - 2.7x,
Newfoundland - 3.2%, Nova Scotia - 2.7%, Ontarlo’ -

3.3%, Quebec - B8.5%, Saskatchewan - 5.7X%.

Corbett and Jensema (1981) did a survey of
teachers of the deaf in the United States and listed
thelr“characterlstlcs. They stated that the deaf
teachers have a greater Inslight of copling with hearing
impalirment which Is  not attained, by the hearing
teachers. Stewart and Donald <1°84)rattempted a survey
of teachers of the deaf in Canada and concluded that
the educational programs for the deaf have a lou
percentage of deaf teachers. We should be concerned
with such a low percentage of role models in the field
of deafness |f the concept of role modelling affirms
the development of positive self-esteem.

In summary, there is a considerable quantity of
research on the essence of actively utilizing deaf
adults in the field of deafness; however there is a
minimal research on the deaf teachers’ actual influence

upon deaf students. There IS insufficient documentation
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on the experlence of using deaf role models In academtic
areas at elementary. Jjunior high, and high school

leveis,

Jtatement of Remearch Questions

My presupposition In thls study 18 that deaf
youngsters’ educatlonal experiences with deaf teachers
are significantly enhanced. My personal experiences ag
a deaf student and a deaf teacher have shown that deaf
teachers have speclal attributes ;;at enable deaf
children to have a positlve academic development.

A deaf chlld’s learning development would be more
enhanced had he/she been taught by deaf teachers
throughout his/her schooling years. What Impact do the
deaf teachers make on the deaf students In a classroom
setting? Is It cructal for deaf children to have
contact wlth deaf teachers? What traits do deat
teachers have that hearing teachers do not have? wWhich
tralt Is the most contributing factor to a deaf child’'s
academic achjevement?

To better wunderstand . deaf child’s actual
experiences with the deaf teaé;ers, I will study four
deaf adults” previous experlences with the deaf

teachers,



CHAPTER 111
METHODOLOGY

The =tudy on the phenomenon of relationships
between deaf students and deaf teachers in a classroom
setting Is a multi-case study (Bogdan & Biklen, 1982)
uging four co-researchers who have had deaf teachers n
either high school years or college years. | decided
on the phenomenologicali approcach because | wanted to
capture deaf people’s experiences |n the entire context
rather than anavizing some Isolated ciusters of
emotions or thoughta that deaf students might have
experienced in their relatjionship with deaf teachers.
I felt that a qualitat;ve method would aatisfy my
purposes In terms of finding how deaf children perceive
thelr experiences with geaf teachers in a c’assroom
setting. With that in mind, | found the attributes of
a qualitative research to be appropriate for my study.
In a naturalistic manner, ! collected the goft data
which were found within the deaft people’s minds. Using
a flexible and exploratory method. I hoped to describe
the deaf adults academic exper lences to support common
sense understanding of the phenomenon. My 1ntention =
to reveal whether a deaf child has a more positive
learning experiences ..-h a deaf teacher than with a
hearing teacher; my paper does not confirm or refute a
hypothesis,
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The co-reéearchers who are over 20 years old and
capable of recalling their academic experiences were
involved In this study. One male and three females
deaf aqults were picked from the deaf cémmunlty in
Edmonton. Each was approached about the feasibility of
answer Ing the opgn—ended question and of being a part
gf my research sfudy’ without any mention of- the
phenomenon. Ubon consent, each became an integral part
of the reéearch.n |

v
-

Following the phenomenological approach, I

concentrated on the data structured _by subjects’ -

descriptions whléh were then interpreted. The data was
co]iected through written discourse and videotaped
interviews, |

| The first overt approach (Colaizzi, 1978) was a
structuring Interview in which I introduced the purpose
of the Study and gave eéch subject with a non—directive
quesflon, "What was It like to h;ve a deafjféécher?."
The co-researchers thén were allowed a coupie of days
to write thelr answers to the quesflon, )

The next procedure was videofaped interviews in
which 1 attempted to validate the written discourses
and to capture more of the.co-reseachers’ perspectives
and experiences in context. After each lnterylew; I
scrUtlnzéd_the>co—researcher’s bomments, impressions,

and non-verbal behaviors.

e
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For the third step, I analyzed and translated the

transcripts " Into meaning units themafically by
N ,

extracting glgnificant statements. Then 1 integrated '

the meaning:unlts into exhaustive descriptions.
The cofrcborative Interview was conducted with the
co-researchers to valldate the descriptions.

A
Py

In regard td bias, I had to vehemently put agude

my own llved experiences in a classroom with deaﬁ

teachers. In bracketing, I suspended my own 
common—sen;e assumpt ions. They | 3 follows:

a> Given a.cholce betwe af teacher and a
hearing teacher with the same qu catlons, the deaf

students In general would choose a deaf teacﬁer.

b) - Deaf teachers havg better communicative skills
for teaching deaf children.

c) Deaf teachers have moye empathy toward

Students’ everyday experiences.

df Deaf teachers are better role models for deaf
~children in a school setting{ |
With my background as a teacher of the deaf, I did
not pfay the role of a teaché?flhroughout the research;
.instead I assumed the role of a friend talking with

another friend,
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The co-reséarchers were encouraged to share honest
feel ings and experiénées abobut the gpecific sjtuations
related to the phenomenon/of this study.
Rellability and Validity

As a fluent and native sign language user, 1 have
the necessary skills to conduct the interviewing
process with the deaf co-reseachers. Both parties
communlcated in American Sign Language In .a natural
atmosphere of a friend falking to a friend in
confldentlallity at one’s resldence.

The co-researchers represented a wide diversity of
educational backgrouhd: W¢stern Canada, Eastern
Canada, western part of the United States, and eastern
part of the United States. They are the core members
of the deaf community wlfh its own language and
culture. Two female co-researchers have completed
four-year college program; one of them holds a Mésters’
degree. Th¢ third female co-researcher and a sole male
co-researcher completed only high sch;of. Twp_of them
attended a residential school for the deaf while fhe
third oné went to a day school! for the deaf. The
fourth one was sent to a mainstreaming program in the
'early schooling‘ vyears then was transferred té a
regidential-type school at the age of sixteen vyears

»

old. Two are presently active in the community
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services for the deaf; while the other two are busy
with thelr own familles.

The informatlion shared by the co-researchers are
left intact and accepted as the whole content of 1lved
experiences. "The identity of the co-researchers

remains strictly confldential.

Limjitations

“~

Cne llﬁitatlon of th{s study is the possible
effect of looking specifically at the positive learning
experlencés with deaf teachers in a classaroom. The axm
of this research is to find patterns in the deaf
person’s experlences in ‘the deaf student/deaf teacher
‘relatlonshlp. The conclusion does not include any
possible significant differences bethen deaf and
hearing teachers, but the study focuses onvthe deaf
teachers ~ alone in their rélatlonshlp with deat
students.

The selected, co-researchers are more articulate
than an average deié;pérson. Their experiences do not
'necéssarlly reflec all déaf students” exberiences.
This qualitative 3 study is not concerned about
generallzability._ﬁﬁ%The purpose s to disgscover thesé
deaf persons’ perceptjéns of their experiences and how
they perceive and interpret their experiences in the

relationship.with the deaf teachers. It Is also hoped

that the paper generates potential research questions
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and ylelds a better undergtandlng of the Importance of
rapport between individuals having similar background
especially In the way.they depend oh the sense of sight
as the princlpal means for overall personallty growth

. and academic development.

Analvals

The four co-researchers were chosen on the basis
that they did not attend the school! where I currentiy
teach as to avoid dealing with the former students.
Bias might be realized if my former students were
Involved in this study because they would remember some
of the experiences they had\wlth me personally.

After consenting to be a part of my research, each
co-researcher was pregented with an open-ended
question: "Please write down ¢ fcitly vyour
experiences with deaf teachers in a ciasscoom. Write
anything you please in regard to the experiences Qou
had with ahy deaf t?achers. What was it like to have
deaf teachers?" They were allowed a few days to write

down their response.

Four separate interviews were arranged at my

residence where a videocamera was set up. The
interviews were videotaped throughout. Immediately
after the conclusion of  the 1ntérview, each

 co-researcher viewed himself/herself on the television

set and was satisfied with what he/she had produced.
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Each was given a chaﬁce to omit or to add anything on
the tape. : I

Every word of the interviews was transcribed on
the paper with some narrative descriptions of

non-verbal behaviors. With each transcription, an

average of eleven excerpts were obtalned and they were

paraphrased. Next ;lx fhemes In which the paraphrases

et

cbyld be clustered were created. With the thematic
clusters, the generalized descrlptions were produced.

In the third encqunter, the co-researcher had the
opportunity to read throﬁgh the transcripts and the
tables. The co-researchers were asked to vallidate the
statements, descriptions, and interpretations.

Then all four tables were compiled into a fifth
table where the thematlic clusters were elaborated. ‘The
frequency. of the themes can be easily lnvestlgatéd for

the purpose of summarlizing the data.
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CHAPTER 1V
RESULTS

In this chapter there are thirteen tableé: four of
the co-researchers’ wrltten discourses (Tables #1, 4,
7, and 10), four of the excerpts from the transcribed
Interviews (Tables 2, S5, 8, and 11), four of the
thematic clusters and generalized descriptions (Tables
3, 6, 9, and 12>, and one of the combined analysis of
‘all four tables of thematic clusters (Table 13).
With each co-researcher, her/his written discourse
Is followed by Initlal results and a table of excerpts
from the transcribed interview. Following the second
table is the table of thematic clusters and general ized
descriptions which I created myself. After the table
of thematic clusters, there is a transcript analysis.
The last table (#13) consists of the combined
analysis of all four tables of thematic clusters and

general lzed descriptions.
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Table 1 - Co-Researcher A’'s Written Dlscourse
(November 5, 1987)

“Please write down expllicitly your experlences with
deaf teachers In a classroom. Write anything you
please in regard to the experlences you had wlith any
deaf teachers."

1. Deaf teachers were better |iked and loved by me and
other students than hearing teachers, even though the
hearing teachers were wusually quite skllled and
capable.

2. I had lots of fun and positive experiences with
E.M. in science, drama, literature and poetry. His
easygoing nature and wit I found very appeallng. He

was also intellectually stimulating and hla
Journalistic and playwright experlence probably rubbed
off on me a bit. S

3. K.N. also comes to mind. He taught biology and
other science courses, track and field, football, etc.
It was fun and embarrassing to learn the sexual facts
of life from him and from films in a mixed clasgs of
m’f.. Lots of gliggling and blushing faces, He was a
super individual who also was involved in leardership
training In the Jr. NAD.

3. B.B. was an "old soldler" who stood tall among the

students., He made math easier to understand than the -

others and was always ready with kind words of wisdom
born of experience.

4. L.J. was an imposing figure who struck terror into
our hearts. He was an excellent teacher and role model
but was subject to temper tantrums. He once smashed a
wooden pointer in half atop a student’s desk while the
class watched In stunned silence.

5. E.L. was a kindly, lald-back gentleman who taught
clvics (social studies) and I always did well with him.
He would proudly talk about his passion for chess and
talk also about his daughter and son-in-]aw working at
a deaf school somewhere.

6. D.S. first comes to mind at Gallaudet . When 1
found out that Art History was required, I -ned and
thought it would be a total bore and wa<: ¢ me.
Wrong - and S. was the reason why. 3 ©  the
material alive and relevant, and her. en ‘as
infectious. ,

7. D. P. was another honorable mention. )

where N. left off and taught the boys m:
life. Don‘t remember too much but he seems
fellow and a good teacher.



L 4

Initial Results of Co-Researcher A. This 34-year-old
co-researcher attended three types of educational
programs: an lintegrated class In a day school, a
regufar Junlor high school, and a residential high
- school for the deaf In the western part of the United
States. He had attempted to complete post-secondary
education without any success.

In his written discourse <(Table 1>, he
point-formed the best qualities of the deaf teachers in
his sachooling past. He had kind words for each of
them. He expressed what the deaf teachers were |ike
Instead of recallling what exactly it was llke for him
to have a deaf teacher in a classroom setting. He
seemed not to realize that he was supposed to be more
analytical of what his educational experiences would
have been llke 1if not for the deaf teachers.
Regardiess of the deaf teachers’ different abilities,
the co-researcher regarded all of them highly.

In the interview portion (Appendix A), the
co-researcher was able to elaborate on the actual
experiences of having deaf teachers. He thought that
thé hearing teachers had a higher level of expectations
for the deaf students because they did not understand
that the deaf children in genera]y have difficulties

with writing and reading. B
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Table 2

Excerpts from
Transcribed Interview A

1.

10.

i1,

12.

Deaf teachers were better !iked
loved by me and other students.

I had lots of fun and

positive experiences with

E.M. (deaf teacher). He was
also intellectually stimulating.

The deaf teacher was a super
individual.

The deaf teacher was always
ready with kind words of
wisdom born of experience.

Another deaf teacher was an

excellent teacher and role model.

She (deaf teacher) made the
material so alive and relevant

and her enthusiasm was infectious.

Deaf teachers made math easier
to understand.

Deat teachers gave me important
role models which [ did not have
with hearing teachers, All
other (deaf teachers) were

role models for deaf students.

He (deaf) was involved with
leadership activities.

Deaf teachers tend because of
their deafneas to be more
empathetic with deaf students.

We could open up and talk with
them a little easier and more

often than with hearing teachers.:

(Col)ege programs that are
exciusive for the deaf) more
accessiable and more oriented
to teach deaf students.

28

Two Levels of Abstraction

Paraphrases

Positive feelings

toward the deaf teachers.

Recall of pleasant
and Intellectual
experiences at
achool .

Appreciation of what
the teacher did.

Feeling of
respect in the
classroom.

Feellng of
gratefulness.

Welcome of
vivid communication.
Reception of clear

instruction.

Sense of acceptance
and recognition.

Admiration for
his commitment.

Identification of

why the deaf teachers

are empathetic.

Ease of communication.

Recognition of

opportunities that
are relevant to
deafness,

Themes

Role Model

Sense of
Ident ity

Role Mode]

Empathy

Role Model

Communica-
tion

Communica-
tion

Role mode!

Senge of
Ident ity

Empathy

Communica-
tion

Sense of
Ident ity



13. It Is a grindstone watching

14.

15,

16.

17.

an interpreter, through third
party. 1 have to hire an
Interpreter to listen to the
tapes and transiate into signs
for me. 1 have to remember
everything she says and then
write It down. It |s 30 much
harder. The quality of my work
Wil never be as good as hearing
student. At any hearing
university, we alvays make
compromises. These kinds

of comprom|se hurt my
motivation, hurt my gradess,
and hurt many other things.
Very exhausting.

I notice higher ievei of
frustration among hearing
teachers than deaf teachers.
Hearing teachers seemed more
frustrated in teaching passive
students or in not getting
enough feedback that would
reinforce them to know
whether the class got what
they said.

Deat teachers did less
admonishing. They gseemed
more patient and more
willing to repeat things.
Hearing teachers would
expect too much, thinking
that deaf students could
learn and grasp as fast
as hearing students could.

The years at the deaf schooi
were my best time of my |ife
emotionally, socially, and
academically.

My Involvement with hearing
students was iimited to
academics. I could not fit
In politically such as
student counci} and drama.

I had a limited social life.
I picked few friends whom I
could understand because of
their clear speech.

" 29

Revelatlon of Prustra-
hardships being a tion
deaf student in the

mainstrean.

Realization of
having to make
compensat jons due

to deafness.

Comparison of deaf Reference
and hearing teachers. to hearing
Awareness of the teachers

differences in teachine
and students’
participation.

Contrast the deaf Reference
and hearing teachers’ to hearing
expectations of deaf teachers

~ students.
Reminiscence of Sense of
fond memories at Tdentity
the deaf school.
Recall of frustration Frustra-
in the interaction tion

with the hearing
peers. Dismal outlook
when he was In the
mainstream.



18.

19.

21,

Deaf (teachers) make Impact
on students In an unique way.

The students felt the blow (death)
harder because of the deaf

teacher more than they would

with a hearing teacher.

. 1 could tell the difference

between hearing and deaf teachers
by the way they sign; their
abilitjes varied. Lots of
hearing teachers could sign

good, but stil] there was a
difference.

That kind of soclal was more
entangling and positive for
me than it was at the public
school .

Recognition of the deaf’s
valuable contributions.

Correlation of death,
deafness, and sorrow.

Acknowledgement of
visible difterences
between the deaf and
hearing teachers.

Appreciation of the
unique interaction
at the deaf school.

Role Mode!

Sense of
Identity

Reference
to hearing
teachers

Sense of
Identity
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Table 3

THRATIC CLUSTERS GENERALIZED DESCRIPT]ONS ’

Role Nodel

(1, 3,5,

8, 18 Deaf students |dent!fy with deaf teachers strongly because
they are deaf like themselves. Deaf teachers are
Intellectually stimulating because they are more oriented to
teach deaf students. Their similar experiences enable them to
teach materials that are more relevant to their deafness such
as deaf nities and deaf culture as well as how they
perceive ettects of deafness in the world of hearing.

Communication

6, 7,11 Deaf teachers’ natural use of sign language is their strongest
asset. Their fluent use of sign language enables them to make
contents much easier to grasp. There iIs definitely a two-way
communication that encourages chiidren to open up and share
Information,

Bmpathy i

(4, 10) Deat teachers display empathy In a subtle way. They

Sense of Identity
(2, 9, 12, 18,
19, 21)

Frustrations
(13, 17)

Reference to
Hearing teachers
(14, 15, 200

understand deaf students; this enhances a comfort factor in a
classroom. Empathy I8 strong in a sense that deaf teachers
experience negative attitudes In their everyday ives. They
Iisten to students’ intimate feelings and understand them on
basis of their own recalled experiences. Because of similar
experiences, the deaf teachers are able to interact with deaf
students with ease.

There is a feeling of allegiance; the deaf students sense that
they and the deaf teachers belong together in the society
where there are many different groups of people. The deaf
students have the opportunity of realizing deaf people’s
values through the deaf teachers’ actions at the schoo!.

Deat teachers and deaf students experience siml!lar

frustrations due to hearing impairment. Deaf students make
compromises in order to cope with the academic world; they
find that deaf teachers do likewise. Both groups know what it
Is like to utilize Interpreting services; watching an
interpreter through lectures and group discussions can be
exhausting. Deaf teachers empathize with deaf Students’
complaints of limited social |ife when they are thrusted alone
Into the hearing worid.

The hearing teachers seem to have higher expectations for. the
deaf students. They are skilled and capable although they
find teaching the deaf is more frustrating than deaf teachers
do. They admonish more because they expect them to perform up
to their standards which are actually based on their ability
to hear and speak.



Transcript Analyais. Co-researcher A felt that the
sense of ldentlty was a cruclal factor in hi=s academic
achlcvcm;nt. Out of 21 transcribed excerpts, he
referred to ‘“sense of ldentity" seven times. He
mentioned "role model" four times while he gave crernjt
to "communication" thrice in his interview. He also
made three referen®es to the hearing teachers. Erathy
and frustrations were covered in two excerpts each.

He had a great self-worth because of his super | or
linguistic competence; most of hisa peers did not have
the fortune of mastering English language 1n high
school. As a result, hi1s interview did not reflect as
many frustrations as an average deaf person would have
experienced. Only two times did he show a :eellng of

frustration; both at the college level where he had to

make compromises because of hig deafness such as

depending on an interpreter to facllitate communication
between the professors and hlimsel f. That was one smal |
grudge he had in regard to h:s academic |ife.

Even it he had a high regard for hearing teachers,
he appreicatec the experiences of having deaf teachers.
He felt that the deaf teachers had more imposing

influences on his perscnal |ife.
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Table 4 - Co-Researcher B’s Written Discourse B
(November 14, 1987)

“Please write down explicitly your exp iences with

deaf teachers In a classroom. Write anything vyou
please In regard to the experiences you had with any
deaf teachers." s

It was llke having the closest friends who could
really understand and emphasized our needs. = So many
times they would spare their extra time in educating
us. They knew we needed more and we strived to learn
more from them because we spoke the same language.
That made us feel most comfortable iIn the classroom.

They would always modify to our needs. They were
the most qualified teachers to teach the deaf children
because they were so fluent with the 1anguage and made
our learning much easier without the feeling that we
were failures. They never underest imated us and made
us feel proud'.of ourselves in spite, of our handicap.
They were also )like parents to us because they taught

.us everythlng we needed to know. /

““  Also they were the only teachers whe taught us
about the deaf communities, Gallaudet, and so forth.
Without them I would not be where I am today
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Inltlal Results of Co-Researcher B. This 29-year-old

female co-researcher graduated from a residential
. - .

school for the deaf in the eastern part of the United
States. Presently she works as a teacher aide with a

high school diploma.

Her educatlional experiences were rather unusual in

her having fifteen ‘different deaf teachers in the
Junlor high and senior high levels, It was the case

because |t was a residential-type programf@or the deaf

In the U.S. In 1970’s as it would not Ha;e been the
casé In a program for the deaf In Canéda.

She considered the deaf teachers as she would her
own p;rents. She has a deaf mofﬁer and two deaf
“siblings. Even If her mother is deaf, she credited her
~academic achievement and well-being ;to thev deaf
teachers. Her mother was busy with two jobs so the

interaction at home with her mother was minimal. The
amount of time for the famllial relationship Qas below
average of a normal family as she resided at the
dormltor?. |

In her written discourse (Table 4) and throughout
»her in® ew (Appendlx By, she ehphaslzed the
importance of American Sign Language being used as

fluently as much possible in a classroom setting. She

claimed that only hearing teachergs who had deaf parents

or siblings could excel as well as deafl teachers
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because their sign system was superlor to the hearing

teachers whose parents or siblings were not deaf.

7
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Table 5

Excerpts from
Tanscribed Interview B

1.

(Baving deaf teachers) was |ike
the closest friends who could
really understand and emphasized
our needs.

S0 many times they would spare
their extra time In educating us.
They knew we needed more and we
strived to learn more from them
because we spoke the same |anguage.
That made us feel most comfortable
In the classroom.

They would always modify to our

needs. They were the most qualifled

teachers to teach the deaf children
because they were so fluent with

the languuage and made our learning .
much easier without the feeling that

we were failures.

They never underestimated us and made Self-esteem is

feel proud of ourselves in spite of
our handicap. They were also like

parents to us because they taught us

everything we needed to know.

They were the only teac?ervs who
taught us about the dea
Gallaudet, and so forth. Without

I felt comfortable because they
understood me, making me feel
comfortable...

I have (some good hearing teachers)
but with understanding that the

Two Levels of Abstraction

Paraphrases Themes
Close and good rapport Brpathy
with deaf teachers who
expressed empathy.

Appreciation of the Commun i ca-

sacrifices they made tion
In effort to educate

deaf children who in

turn worked harder

for them.

Value of proficiency Commun i ca-
In sign language in tion

the teaching setting;

stimatized image.

., them I would not be where I am today. by deaf teachers.

Sense of
enhanced by deaf Identity
teachers’ supportive

ns.
h Enrichment and Role Mode]
communitles, , understanding of deaf
culture ‘is provided °
Feeling of comfort Empathy

through demonstration
of empathy.

Understanding of deaf- Empathy
ness in general is

person must have either deaf siblings important for teachers

or parents. For instance Mr. 5. was

a very good English teacher; he had

geaf parents. He knew and understood .

how we felt, our frustrations. He

-was really good.

They (hearing) did not do any extra
work on us. They prodded through

of the deaf.

Reference
to hearing

Feeling of reluctance
on the part of
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10.

i,

12.

13.

14>

because of thelir Job.

They (deaf) al) went through
different experiences, but they
felt the same, knowing the
frustrations, feeling the same
way we did.

They were willing to glve up
thelr time on us.

Hearing teachers teach it (deaf
studies), yes, but it would be—.
very limited.

.They (hearing) would not push

and encourage as hard as deaf
teachers. ‘Deaf would encourage
students to get involved.
Hearing would simply teach and
nothing more.

If the hearing teacher chosen to

teach Deaf Studies, she must also
know the kind of frustrations and
needs that the deaf adults have.

Hearing teachers cannot teach us

about our culture. ,

Number { is the (sign) language.
If they (hearing) could speak
our Janguage real well, then
everything else s easier,

37

hearing teachers, teachers

Understanding the Empathy
different experiences;

yet similarities are

shared.

Reallzation of the Role mode| )
gsacrifice they made
oh behalf of deaf

children.

Exper lences of not Reference
getting the same to hearing
information from teachers

different teachers.

Contrast the hearing  Reference

" and deaf teachers’ to hearing

efforts in a class- teachers
room. Their teaching
strategies differ.

Skepticism of a hearing Referzace
teacher’s ability to to

teach Deaf Studjes. hearing
Emphasis on the "true' teachers
members of a deaf

community.

Recognition of the Communica-
utmost lmportance tion

of sign language in
eliminating communica-
tion barrier,



Table 6

Role mode]
(5, 10)

Communication
(2, 3, 14)

Empathy
(1,6,7, 9

Sense of Identity
(4)

Reference to Hearing
Teachers
(8, 11, 12, 13
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GENERALIZED DESCRIPTIONS

Having a deaf role model enables deaf students to
achlieve academically more successfully than they
would without any role models who ace deaf.
Respect for deaf teachers who sacrifice their
personal time to help deaf students; this appears
to be more common among the deaf teachers than
the hearing teachers.

Value of proficiency in sign language is cherished
by the deaf students. Communication is the sole
key In affirmative attitude toward learning in a
classroom setting.

‘Rapport between the deaf teachers and the deaf

students is evident because of simllarities in
educational background and everyday experiences.
Deaf teachers are empathetic to students’
frustrations. Hearing teachers may be tolerated
only if they have deaf parents or siblings, or if
they are competent In signing.

With positive sense of identity, the deaf students
are more aware of their own potentials; thus they
are more capable to retain what is being taudmt

in a classroom.

Perspective of hearing teachers as not supportive
nor gensitive toward special needs of the deaf
students. Skepticiam of the hearing teachers’
?bility to teach Deaf Studies without being a
rue member of the deaf community.



Fourteen excerpts were produced

from the co—reseaéZB%r’s interview. They were
described Into flive thematic clusters Instead of six
llke the .first table for the co-researcher #1. This
second co-researcher made no references to frustrations
as her Interview was briefly focused on the deaf
teathers’ communicative skills,

%Empathy was mentloned four times; the
co-researcher percelved the hearing teachers empathetic
only when thelr own parents or siblings were deaf.

Four excerpts were based on the references to
hearing teachers. The co-researcher did noF think the
hearing teachers were as sensitive or supportive as the
deaf teachers in understanding deaf children’s speclial
needs.

‘According to her, teachers of the deaf must be
proficlent In sign language before any learning can
take place in a classroom.

_ As for role model, the heaf teachers were inclined
to look after coaching duties and extra-curricular
activities which meant that they sacrificed their
personal time to Help deaf children.

She implied a sense of ldentity only once out of
14 excerpts probably because she h#&d a strohger sense
of ldentity with her own mother being deaf herself as

well., y
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Hence she did not contribute anything to the thematlc

clu'ster,' frustration, in her interview.
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Table‘7 - Co-Researcher C’s Written Discourse
(November 15, 1987)

"Please write down explicitly your experiences with
deaf teachers |In a c¢lassroom. Write anything vyou
please In regard to the experlences you had with any
deaf teachers."

I had all my hearing teachers all my life at my
school before attending college. But I do remember how
I felt. about math teachers -- one was hearing at my
school and another was deaf at the college. Both
taught basic Algebra. I had so many problems in math
which left me alot of frustrations because I could not
figure |t out what I was supposed to do. Even I did
not 'know what and why he taught me this and that. He
used Visual English method which 1s also called the
Rochester Method. Often I asked him why we had to do
this and he gave me all the same reasons which were not
helpful. I wondered if he understood me well.

When I got to the college, boy, the situation was s0
opposi te. My mind finally got into math after I
understood why we learned thls and that. The deaf
teacher gave us ratlonal logics. It was obviously that
the communication was not a barrier after we used our
language, ASL.

During my college times, 1t surely expanded my range
of using the variety of words and increased so much in
my knowledge so rapidly on writing freely in Eng! ish
order after I had all my deaf teachers.

1 personally thanked to all my deaf teachers who
gave me the meanings of [jfe!
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Inltlal Results. The co-researcher #3 graduated from a
resjdential sghool for the deaf in which Visual English
Method Conly fingerspelling is used) was required in
the classrooms. She later graduated from Gallaudet
College in 1981 and completed the masters’ Program at
the Western Maryland College In 1983. She |s the
youngest particlpant in the grodp of four In the study.

A third daughter in a close-knlitted famjly, she
remembered a couple of deaf houseparents as her role
models., She hoped to be llke them when she grtew up as
she did not think it possible to be a teacher. Her
Parents thought otherwise as they read professional
materials related to deafneas and encouraged her to
attend college to be a teacher.

She constantly compared deaf teachers with hearing
teachers In her written discourse and interview. ghe
Is able to tell the difference between the deaf
teachers’ and the hearing teachers’ teachling Strategles
for the same subject which, in her case, was
mathematics. She believes that deaf teachers emphasize
more on practical use of math ana are able to give
direct instruction while hearing teachers seem to be
inclined toward theoretical aspect of the subJect.

Adamant in her convictions, she concluded that
deaf teachers’ objectives are more llkely to succeed
than hearing teachers” beéauée their aims have been

made clear to the students. With fluency in sign
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language, the chances for a misunderstanding are
minimized. They are more Inclined to be responsible
for extra-curricular activities such as Student Councl )

and coachlng varslity athletic teams.
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Table 8

Excerpts from
Transcribed Interview C

1.

Often 1 asked him C(hearing)
why we had to do this and he
gave me all the same reasons
vhich were not helpful. I

wondered |t he understood me well.

The deaf teacher gave usg rational
logics. It was obviously that the
communication was not a barrier
after we used our language, ASL.

During my college times, it
surely expanded my range of
using the variety of words

and increased so much in my
knowledge so rapidly on writing
freely in English order after

I had all my deaf teachers.

I personally thanked to all
my deaf teachers who gave me
the meaning of Life!

One (deaf) teacher was explaining
and 1 was observing without any
feeling of frustration, although
there were some different signs
and different speed of signing.

Before coliege 1 dld not
really understand math; | just
progressed through reluctantly.
I entered the college and
understood better. From there,
I continued to study math and
increased my interest in math
because of that deaf teacher.

There was a big difference in
receiving clear and fast
explanations all at once, not
the siow process of explaining
'why?" and step-by-step learning.
That forced me to learn fast with
more exposure to quick and
to-the-point explanations.

Two Levels of Abstraction

Paraphrases

Frustration due to
lack of communication;
Feeling of
uncertainity.

Ease of communication;
Feeiing of certajnity.

Explosion of her own
untapped potential
after exposure to
deaf teachers; gain
of confidence.

Credit to deaf
teachers for meaning-
ful instruction.

Feeling of comfort

with sign language,
regardless of the

differences in sign
Age,

Hore motivation and
less reluctance
toward the subjects
that are taught by
deaf teachers.

Contrast the hearing
and deaf teachers’
teaching strategies;
realization of the
deaf teachers’
efficient methods.

Theme

Frustration

Communica-
tion

Sense of
Identity

Role mode|

Communica-

tion

Role mode!

Prustration
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10.

11.

12.

13.

The hearing teachers gxplalned
things differently from deaf
teachers. They tended to
explain theoretically.

After 1 had deaf teachers, !
finally understood theories;
after understanding how to do
the problems practically.

We as deaf must learn visually.

My parents had a conference with
me about what | wanted for my
future. 1 at that time said ]
had a goal of going to F. College
to become a houseparent without
any thought of the possibllity
of becoming a teacher because
there was no deaf teachers
around. | wanted to be a
houseparent because of the

deaf couple who Influenced me.

The students understand my
anawers after asking the
questions. Communication...
really, after all communication
s the key between students and
teachers, regardlsss of deaf or
hearing teachers, but mostly
deaf, yes,

(Hearing) teachers keep teiling
us things; I tried to tell them
to wait, but they kept teaching
to us. Even when I told them to
wait, they continued teaching as
If we did not understand each
other. ] did not have the
opportunity to reach out to the
teachers.

. 1 asked that statistics teacher

any why-questions; he would be

stuck for answers. He just

could not answer my questions;

he did not really give enough feed-
back on my 'why' questions. He

Just couldn’t; he just hoped that
we would catch what he tried to tell
us. That one was a wrong teacher.

Detecting the lack

Recognition of the Reference
di fferences in to hearing
teaching methods. teachers

Clarity of ldeas Frustration
through use of
practical

assignments.

Communica-
tion

Signs are visual.

Identifying with Role model
a deaf couple who

worked as house-

parents because

they were deaf |ike

herself. Lack of

ldentity with teachers

because there were no

deaf teachers at that

time.

Communica-
tion

Contemplation of

her own experiences
as a deaf teacher.
Reallzation of the
importance of
communication for
successful teaching.

Impat ience on the Frustration
part of hearing

teachers; ignorance of

students’ frustrations;

lack of rapport between

hearing teachers and

students.

Reference
of teaching skills; to hearing
students knew that teachers

some teachers hoped

they would understood

in spite of communicative
problems.



16.

17.

18.

. Communication, really everything

else |s related to communication.

The girls converged her (deat
houseparent) every hour. Sitting,
I had observed that all people
went to her because they were
thirsty for communication and
knowledge. She was the only
exposure to knowledge with her
past experiences at that time.

Most (deaf) teachers tend to be
responsible for extra-curricylar
activities. Hearing teachers
don’t; they just serve occasionally
but they do not advise.

Their (hearlngff Jectives for
that activity not succeed as
they would v BKWaat teachers
involvement s 41 base on my
own perspect t 1 feel that
way.

Emphasis on the value

of good communication.

Realizatlion of the
deprivation the girls
in the dormitory had
experienced due to
lack of role models.

Compar ison of
teachers’ involve-
ment with the
extra-curcicular
activities,

Speculation on the
success of schoo!-
related activities
based on the deaf

teachers’ involvement .
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Tabie 9

THEMATIC CLUITERS

Role model
(4, 6, 11, 16)

Communication
(2, 5, 10, 12, t5)

Sense of Identity
(3, 18)

Frustration
(1, 7, 9, 13

- Reference to 'Hear‘lng

Teachers
(8, 14, 1D

GENERALIZED DESCRIPTIQNS
A role model Is |likely a deaf person with whom deaf
students feel comfortable. The deaf adults (elther

_ teachers or houseparents) who are around the deaf

children often reflect their own experiences just
to share what life really is like. The children
Identlfy with that because they have similar
encounters themselves.

Emphasis on good communication, especially the
American Sign Language, is relevant in all
educational situations because it is the best
way for deaf students to iearn.

Deaf teachers and their obJect‘lves havz better
chances at accomplishment. Increase .1 : =

abllity to try a wide variety of vocaculary s

vigible after an exposure to deaf teachers.

Different frustrating situgtions due to t-= Jack
of communication and misuncerstanding. Expertise
In the subject areas does nct matter |f teachers
cannot express in the language ‘that is understmd

" by the deaf.

Pl
AN

~-Involvement in the extra-curricular actjvities

is important in the students’ perspective of teachers
in general, The abilities to give advice are
noticeably distinct between hearing and deaf
teachers.



i

Iranscript Resuylts, All five thematic clusters with an

omission of empathy were included conslderably Equally

among 18 excerpts.‘ Communication Is rated. alightly
higher than role model and frustration. It s
instrumental in any relationship between the deaf
teachers and the  deaf gtudents as well as the

re]atlonship between the hearlhg teachers and the deaf
students.

Avrole model is likely a deaf person with whom
ideaf students feel comfortable because he/she has as
similar experiences. |

Frustration is related to the situations In which
a teacher cannot aﬁswer the questions correctly because
the questions aré not understood. More often than not,
hearing teachers have itroubles recelving questions in

sign langUage. As a result, their expertise in the

subject matter is not beheficlal 1f he/she 138 incapable

of answering students’ questions.

Deaf teachers are more capable of giving advice
|
because somewhere along the way hearing teachers faijl

tOw@hnderstand the. students due to communication -

. breakdown .
N \ ot

|
#
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Table 10 - Co-Researcher D’s Written Discourse
(November 29, 1987)

"Please write down explicitly your experiences with

deaf teachers Iin a- classroom. Write anything vyou
Please in regard to the experiences you had with any
deaf teachers."

I never' had a deaf teacher In high school. This
school believed in using oral method. I had two
hearing teachers using sign language .in the classroom
once in a while without their boss knowing. It was

kind of tense, not relaxing in the classroom.

I went to college in 1968. To my astonishment,
there were some deaf teachers. I had missed so much at
school . Using sign language made me feel more
comfortable and alsc easy to communicate wilth deaf
teachers. In the past years in school, it was so hard
to communicate in oral method and I felt that I was a
- fallure and also I was a little frustrated in some

classes like English and social studies. ~In the
college I had fairly good marks in English in the first
and second vyears. I felt so much better and trusted

myself. 1 had more confidence than I did in school.
Deaf teachers gave so much expregsions. They used
ASL that made me comfortable for me to use also. I
feel that all schools should provide deaf teachers and
hearing teachers with good sign language skills.

[
X

AN
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Initial Remylts, This co-researcher D was the oldest

In the‘group of four participants ln'the study. She
attended a resldential school for the deaf in the
western part of Canada. In 1960“s and 1970’s the
school where she attended was strictly oral. She Is
hard-of-hearing and can speak Intellglbly enough to
converse with familiar people over the phone.

Heg?cnf? role models at that time were the young

ORI B

hearlngﬂ%bdéepdrent and older deaf students who later

attended Gallaudet University, the world’s only liberal

arts university for the deaf in Washington, D.C. She

graduated from there in 1973. She is working with deaf

children in a residential.school for the deaf. .

Lacking self-confidence, she however:t,
through the high school. She remembered how frustrated
she and other classmates were when they could not use
signs in ciass at the school. She wrote in her
discourse (Table 10) that she never had any deaf
teaéhers nor houseparents then.

With deaf teachers at the college level, she
- gained confidence and trusted herself to venture
'creatlve' wrlting. Her sense of faliure diminished.
She was in awe when she encountered professors (deaf
and heariﬁg) who éigned for themselves openly all the
time. At that point, she realized what she had missed

out in her high school.
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Her major reéret as mentioned in her |interview
(Appendix D) is that her mother never léérned how to
sign. Her mother was advi sed by the schoo|
éuperlntendent not to learn sign language in fear thaf

It would be deterrent to her speech development.
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Table 1t i

Excerpts from
Transcribed Interview D

1. I had two hearing teachers
using sign language in
. the classroom once In a
while without their boss
knowing. It was kind of
tense, not relaxing in
the classroom.

2. 1 went to college in 1968.
To my astonishment, there were
some deaf teachers. [ had
missed so much at school.
Using sign language made me feel
more comfortable and also easy
to communicate with deaf teachers.

3. In the past years in school, I
felt that I vas a failure and
also I wag a little frustrated
in some classes like English and
social studies. In college I had
tairly good marks in English in
the first and second years. |
felt 80 much better and trusted
myself. I had more confidence than
I did in the school. ,

7 4. Deaf teachers gave so much

expressions. They used ASL that

made me comfortable. | feel

that all schools should provide

deaf teachers and hearing teachers

with good sign language skills.

S. When I first attended summer
school, I had a hearing teacher;
but he gigned for himself and |
was very Impressed. 1 remembered
not feeling any tension in the
class, understanaing what was \
going on in the class, and
feeling comfortable.

6. 'I was pleased that | was able to
communicate with others in the
class without any brutal inter-
ruptions for using signs. In my

‘Two Levels of Abstraction

Paraphrases

Tenslon In the
classrooms where
signs were not
used.

Feeling of confidence
and comfort evolved
from the usage of
sign language.

Sense of failure and
frustration was

minimized drastically.

Gain of confidence.

Pride in ASL enhances
her to have own
convictions.

" Consojation in -

finding that people
use sign language.

Adverse memories
of being forbidden
to use signs in the
classroom,

Theme

Prustra-
tion

Commun i ca-
tion

Frustra-
tion

Commun | ca-
tion

Communica-
tion

Commun | ca-
tion
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10,

11,

12.

class at the deaf school we were
forbidden to use signs and we had

to restrain our hands onto our laps.

It was open and comfortable. We
communicated and discussed freely
in the class. | couid describe
things In signs because | used
ASL. I could not describe because
I had to use speech in the full
sentences. | wanted to express
what | wanted to say, but I

could not with speech only.

If the sign language was permitted,
wow, | would have gotten good
marks. 1 learned alot through
interaction and exposure to the
outside.

ASL makes subjects |ike history
more picturesque, about what
happened in history. . But if
using only speech like the

one teacher did, writing
everything on the blackboard.
It-was very boring and monotonous,
no excitement. So ASL Is
important for explaining what

has been happening.

I felt good as I Identifled with
him (deaf) while I could not
identify with the hearing teacher.
I did not relate very well with
him; 1 could not ask for help with
problems. With the deaf, it was
(gesticulating) wonderful.

In the high achool I noticed that
teachers expected high from those
students who ‘could speak W@l
while they thought tho=~ who
could not as low achievers.

My mother should have (i::

how to sign) because she - . .
deaf brother who signs a 't
bit. The superintendent (c.
deaf school) warned my mother
not to use signs. In the end,
my mother regretted it, but it
was too late,

Cmmica—
tion

Sense of openness

that is cruclal In
expressing oneself;
signs gave her the

" full opportunlty for

making herself heard.

Speculation on the wide Communic-
pessibility that the ation
signs would provide her

academic success earlier

In her schooling years.

Commun ] ca-
tion,

ASL makes subjects
more vivid and
receptive for learning.

~

Sense of identity Role mode]
with the ‘teacher

because he was deaf;

positive feeling in

the relationship

between the teacher

and t‘he student.

Reference
to hearing
teachers

Adverse perspective
of the hearing
teachers’ negative
attitudes toward the

" students who could

not master speech.

Frustra-
tion

Sad reminiscience of
her mother not

learning sign language
because the educators
advised that it was not
wise to use signs.



Table 12
THEMATIC CLUSTERS
Role Mode]

10)

Communication
(2, 4, 5, 6,
7,8, 9

Sense of Identity
(3

Frustration
(1, 12)

Reference to Hearing

Teachers
1)

54

GENERALIZED DESCRIPTIONS

Good feeling of self after an exposure to
teachers in a classroom. Abllity to
identify with deaf teachers Is existent
because of positive perception of one’s
problems.
J/
Free flow of communication, q:ec{flcally
the American Sign Language Is
appreciated. ASL is so receptive that
the subject materlals are easier to
grasp,

*

Without signs being used in classrooms,
the students felt like failures whereas
they would blossom after being in the
classes where signs were used.
Recognition of ASL Is important for
self-identity.

Feeling of tension whenever sign
language is repressed. Disappointment
over the thought that the family
members could have learned how to sign
for a better home environment.

Deaf students who could speak intellig-
ibly experienced favoritism by the \
hearing teachers as they expected less

of the students who could not speak well.



Icanscript Analvmsls, Out of twelve excerpts, 58% of

time, communication was referred; It was one of the six
thematic clusters. It was cruclal to this
co-researcher’s self-esteem. Thé learning atmosphere
with the sign language was more receptive for deaf
Chlldren. The subjects taught in signs were easier and
more plcturesque, The free flow of communication was
greatly appreclative. The deaf students were able to
attaln self-esteem after getting an exposure of deaf
teachers in a classroom setting.

One of the thematic clusters, frustration, was
mentloned twice In relation to repression of American
Sign Language and to disappointment that she had;a lack
of involvement with her family who did not learn how to
slgn.

The other three c]ustefs: role model, sense of
identity, and reference to hearing teachers, received
minimal attention. The co-researcher focused mainly on
communication.

In her case, the hearing teachers were supportive
of the deaf students who could heér and speak a little
bit. Those who could not speak or hear at all were

llkely to receive less attention duriqg instruction.
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Table 13 - Combined Analysis

56

Themes Part. #1 Part. #2 Part. #3 Part. #4
Role Appreciative Only deaf Deat teachers Peeling
Mode| and super deaf teachers gave me the good when
teachers, taught us meaning of I identi-
making impact about the Life! With fled with
on the students deaf com- deaf teachers, deaf
In an unique munities I Increased my teachers.
way. and colleges interest in
for the deaf. math. She
Willing to (deaf) was
sacrifice the only
their time. exposure to
know|edge
related to '
deafness,
3,5, 8, 18) (5, 10) (4, 6, 11, 16 (10)
Communi - Deaf teachers We spoke Communica- Sign lang-
‘cation made the the same tion with uage made
* material so language. ASL was not me feel
alive and They were a barrjer. more com-
relevant with 80 fluent It is the fortable;
infectious sign key between easy to
enthusjaan. language. students- and comm. with
They made teachers. deaf
subjects Everything teachers
easjer to s related without any
understand. to communica- feeling of
tion. tension.
. ASL makes
subjects
more pic-
turesque.
(6, 7, 11) (2, 3, 14 (2, 5, 10 (2, 4, 5,
12, 15) 6,7, 8 9
Empathy Deat teachers  Deaf teachers o
have kind were like
words of close friends;
wisdom born They know and
of experi- understand our
ence; they frustrations.
tend to be
more .
empathetic,
(4, 10) (1, 6,7, 9
Sense of Positive and Deaf teachers My knowledge Felt better
Identity stimulating made us feel was expanded and more



experliences proud of our- a great deal conf ldent .
with deaf ose|ves as our and I got

teachers; parents would. more confi-

Involved with dence in

leadershlp writing

activitles; English. Deaf

the best ¢ime teachers’

of my |ife objectives are

was at the more llkely to

school with be succeeded,

deaf teachers.

1, 2,9, 12, (4) (3, 18) 3
16, 19, 21)

Frustration It is an —_— 1 wondered Sneak ing
exhaust ing if the hear- to use
grindstone . ing teachers signs in
to watch understood a class-
an inter- me. Big dif- room was
preter; we ference bet- tense,
always make ween clear My mother
compromi ses and fast did not
which, in Instruction learn how
turn, lmpair and slow to use
motivation process of signs.
and many other Instruction.
things.

13, 17 , 7,9 13 1, 12)

References Hearing They did not They tended They

to Hearing teachers had do anything to teach expected

Teachers a higher extra for us. more theoret- more from
level of Their teaching ically. They the deaf
frustrations; seemed to be often were students
they were limited. unable to vho could
more answer speak
adnonishing. questions. intellig-

I did not ibly.
have the
opportunity
to reach out
to them.
(14, 15, 20) (8, 11, 12, 13) (8, 14, 17) (1)




Qverall Analvsis, There are 65 excerpts altogether

from four participants. They are categorized Into sixg
thematic clusters which Include role model ,
communlication, empathy, sense of ldentity,

frustrations, and references to the hearing teachers.
Table #13 presents the combined analysis of themes and
clusters.

Communication is the strongest factor at 28% of
all thematic clusters in the relationship between the
deaf™~teachers and the deaf students. It proves to be
the deaf teachers’ most valuab! *gget in a classroom
setting. Because of their flue e of sign language,

they are more capable of making the subJectsc!&'%

TR

oy
-3

interesting and easier to learn. <,
All three at 17%, role model, sense of ldentity,
and references to hearing teachers are the next most
important areas in the deaf students’ perceptions of
the deaf teachers. Role model! and sense of identity
are almost intertwined. Each participant undeniably
experienced a surge of confidence and self-esteem once
they had deaf teachers, regardless of the sSubject
areas.
| The deaf teachers are associated first with
deafness then teaching secondly whereas the hearing
teacﬁers are ijdentified as just teachers. The second

participqnt thinks ¢that hearlng_ teachers have

difficulties in working with deaf children unliess they



had deaf parents or siblings. The third particlipant is
firm In her <conviction that ‘the deaf teachers-’
objectives for whatever subject or actlivity are more
llkely to succeed than the hearing teachers-
objectlves.

There are eleven excerpts pertaining to the
hea;lng teachers; they make up 17% of all excerpts. It
Is not ppsslble to discuss the deaf teachers without
thinking of the hearing teachers. More often than not,
the deaf teachers are compared to them because they are
invariably distinct in communication and academic
expectations, | The hearing teachers either have too
high or too low expectations for the students. The
fourth participant recalled leidly’ hoy_ her ‘hearipg
teachers expected her to excel only becé&ée hgp:speéchm

et

was intellligible. She sympathized with her ciaﬁgmaﬁp§;

who could excel as well as she could but their;éﬁeeCh

skills were nonexistent. The hearing teﬁchers‘seemedrﬁg

to think that these students could not aEHiébe3muCh so
they projected low expectations fdf them.

The participants remembered go ittle the hearing

)

2

teachers contributed to the extrapurf}cu]ar activities.

B

The dgaf teachers were involvedfwithicpaChing'varsity

'-J.w;’\‘"

sports, drama ' clubs, student "5éayf government, and

leadership clubs.
The feeling of fruStratfénvxﬁmposed 12% of the

thematic clusters as the sec&ﬁdfpﬁf&icipant did not

BRI
o .
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P

contribute to this thematic cluster. She probable did
not dwell much on frustration because she might have a
way of venting her frustrations with het deaf mother
and two deaf sgiblings. Her communication at home was
accessible while other three participants might have
experienced frustrations more Severely because they had
no one to "talk" with at home.

The first participant associated frustration with
Interpreting aituations where he felt his motivation
was stralnedq. The last two participanta (#3 ana #4)
reflected the typical situatlon back in 1960's and
1970“s when the signs were not generally gcceptable In
a classroom setting. Hence they understood exactly
what it was like not to have deaf teachers.

The last them9§ic clustér. empathy fitted i1n only
9% of the time.  The deaf teachers are perceived as
empathetic because  they definitely had similar
e;periences in terms of attending a regidential ~-type
educational program or a specialized program for the

deaf.
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CHAPTER V

DISCUSSION
Summacy
The emergtng-patterns»fran the data show six
thematic clusters: role 'model, self~ldentlty,
coPmunlcatlon. empathy, shared experlences;

frustrations, and references to hearing teachers.

The co-researehers emphaslzed communication as ‘the
utmost important part of any relationships. They.found
that the deaf teachers’ natural use of slgn.language
was thelr strongest asset; thelr f}uent ugse of American
Sign Language enabled them to be competent In . making
subject contents easler to learn. Because of the
proficiency In sign language, the relationship between
the deaf teachers and the deaf studentg are. more
enlightenifig than the reiatlonshlp between the hearing
teachers ;nd the deaf students.

There is definitely a two-way cpmmunlcatlon‘that

Invites children to open up and share- lnformat@on;

hence thelr ability to.share information in a classroom

"settlng ls enhanced Communlcatlon ls the exclusive

key In students’ attalning academlc achievement
The deaf teachers also display more comp]acencgf%n

lnteracting with the deaf students because they have a

higher proficiency ln align language whereas the hearing :

) . - y .
teaﬁ%%rs are not as proficient as the deaf teachers.
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The deaf teachers’ slmll&r experliences help them
to teach cSH@Gh s /that are more relevant to deafness
such as the deaf communities and the deaf culture as
well as how they p;r‘

in the society.

and Jensema (1981> stated that
the deaf teachers. have a greater 1nslght Into the
psychological and sotial aspects of copling with hearing
Impalrment. The deaf children ldentify with the deaf
teachers because they fee) they are more similar to the

deaf teachers than to the hearing teachers. They get

'the firsthand understanding of deaf people’s distinct

values through the actlions of the deaf teachers at
school. Expertise in the subject areas does not matter
If teachers cannot express In the Jlanguage that |is
Gnderstood by the deaf students.

" The students have high esteem for those who
vsacrlflce their own personal time to nurture them; thus
Fhey learn academics more poslitively with deaf role
models., Accofdlngv to Bandura, a noféd learning
fheorlst, a poverful role model is the one who gives
reinforcement. The deaf teachers reanforce{ deaf
chlildren by responding appropriately to their
expressive language bécaﬁse they comprehend fully what
the children are saying. Through v}caflous—learnlng,

other deaf chi:ldren converge the deaf teachers because

they expect the consequences of thelr possible

lnteractron wlth the deaf teachers. As opposed, the .

= £

..

ol o g
*g% effects of hearing Impalrment
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hearing teachers miss fome paralingulstics of sign
language and they dg  not fully comprehend the
expressive language frorn.;;:):ung deaf chlldren. As a
besult. they do not lrelnforce because they respond
Inappropriately to their expressive language. Even |f
they use slqn-lanquage(fluéntly, thelr receptive skills
do not match the deaf teachers’ competence.
Consequently the deaf chlldren do not perceive the
hearing teachers as role models.

Both deaf children and deaf teachers have
experlenced using lnterpretlng servlces, hence the deaf
teachers empathlize with them when they complain how
exhaustlng lt Is to watch interpreters. Another shared
complaint is that they have limited social life when
they are thrust alone in the hearing world.

.Empathy.ls evident In a way that the deaf teachers
llgtgn to and wunderstand the students’ Intimate
feelings and problgms. on the basis of their own
recalled experiences. Theﬂgeaf students feel that the

Uy
deaf ‘teachers can be friends because they show some

personal interest in them while the hearing teachers

appear to be less supportive and éhpathetlc. They
wéuld bé more acceptgd és the teachefs of the deaf if
they had deafrpérents:or'slblfngs because‘they are 1es?
Ilke?y to miss the parailngulstlcs of the sign language
after an intéhslve and  lengthy exposure 'to sign

language. Not that the teachers have to be deaf before
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they can teach deaf chlidren, 1t, however, |s most
desirable and beneficial to the educational system for
the deaf.

The flirst co-researcher feels that the hearing
‘teachers expect more out of the deaf students because
‘they have more genéral knowledge than the deaf teachers
do. In contrast, the second co-researcher thlnke the
deaf teachers expéct more out of deaf students because
they are more aware of the deaf studenés’ capabllities.
The third co-reseacher has a different view |In which
she belleves that the hearing teachers expect more out
of the deaf students who. can speak intelligibly whereas
the deaf teachers dé not practice such a blas.
Imelications for Teacher Training Proarams

There i3 a need for more emphagls on the deaf
culture and Amerlican FSlgn Language in the Teacher
Training Programs. So that the graduates of these

programs would be more prepared to meet the deaf

chlldren’s unique needs throughout the schooling years,

Presently, the programs focus heavily on language and

gspeech skills in hopes that theﬁprospectIVe teachers

[ B

would be able to correct deaf chlldrenﬂg deficiency ‘In
linguistic development and speech aevelopment.

As the results %9Ve shown In this study, American

e
i

-Sign Language an@ dn understanding of the chasms of a
deaf culture are crucial in education of ‘the deaf.

Both deaf and hearing ‘teachers need ASL and a strong
: ' O ' :
St
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background In the deaf culture In which the main
difference from the other «cultures s the sign
languade.

The Teacher Trailning Programs in Heérlng Impaired
across the country offer a llmltéd accessibillity for
deaf individuals because ofblanguage barrier. Better
yet. Stewart and Donaid (1984) proposed that a Teacher
Training Program for Deaf Teachers be implemented. The
programs need to accommodate the ‘deaf candidates’s
special needs such as interpreting services and
flnanclal supbort The vocational rehabllltatlon
J;péograms usually do not support the deaf applicants
financlally to enroll the t"cher training programs.

The educators need to confirm the importance of
having deaf teacheré In the field of deaf education if
~deaf children are to succeed academically in order to
live Independently In the soclety. The present
‘sltuatlon with the educational programs for the deaf

should be reversed In the number of deaf and hearlng

staff. For years, thc total number of hearlng staff in

a program for the deaf is higher than the number of

deaf staff. Before the number of deaf staff can exceed

" the number of hearing staff, there should be some major -

changes In the teacher training programs for the deaf

across Canada.
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Future Research
This study can lead to numerous both qualitative

and quantitative studies Iin the fleld of deaf

f
education. The phenomenon related to the lnteractlonsﬂ

between deaf student/deaf teacher dyads and deaf
student/hearing teacher dyads should be scrutinzed for
some pbss}b]e educatlional implicatlions.
The effects of never ﬂavlng deaf teachers cr a
deaf child éan be analyzed to learn the exact impact
the deaf teachers have ubon the deaf atgdents.
A longltudinal study of academic results in same
~subject area such as mathematlics by a deaf teacher and
a hearing teacher 1Iis encouraged. We also should
examine deaf students who 4dre in the current
relationship with the deaf teachers to plnpoint the
Phenomenon of the deaf student/deaf teacher dyads.
Anqther possiblility is an intensive Iinvestigation of
the deaf teachers’ and the hearing teachers’ teaching
strategies. |

There are some potential effects of team-teaching

by a deaf teacher and a hearing teacher. The idea is

not widely pursued because of financial stress on the

educational system.

Guoting Harlan Lane (1987), ”lf the profession of
educating the deaf acknowledged that deaf chlﬁ&rbn have
a language and that manual language is the best way to

educate these children, then deaf adults would once
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again enter the profession as they did In centurles
past (p. 11)." After studylng the lessons of deaf
history for the past ten years, Lane belleved that
&ﬁ,arlng people as a group cannot educate deaf people

‘and that only deaf people can educate deaf chlildren.
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APPENDIX A

INTERVIEW TRANSCRIPT (Co-researcher A)

0O = Observer I = Interviewee

O: You wrote fondly your experiences with deaf
teachers. Were your experliences so fond because of

thelr deafness or because of the subjects that you were
Involved with? ‘

I: (Trying to recall) Reaily, 1 never bothered to
analyze that question. I feel it is a combination of
both reasons...both, maybe. I was alwvays a good
student in biology. I was strong In areas such as
English and soclal studies. My weakest subject was

mathematics...all other subjects were good.

O: Your weak Subject was mathematlics. Have you ever
had deaf teachers teaching you math that made your
experiences negative? Or positive? Have you had any
deaf teachers teaching mathematics?

I: Sometimes deaf; sometimes hearing. (Pause) Deaf
teachers made math easler to understand but I had this
mental block; I was not able to grasp math easjly,

0: Could you credit your academic success to deaf
teachers themselves or yourself? - Which?

I: (Brief pause, smiling) I am afrald to answer this
question. It might sound like I am big-headed, but I
think maybe 2/3 of the credit was due to my own Innate
ablljtles and ummm...could be 50.50. Either 50% and
S50% or 273 to myself and 1/3 to the tqachers.

O: Could you say that deaf teache.s had no bearing on
Youp academic success?

I: Deaf teachers gave me important role models which I
did not have with hearing teachers. I was already
successful being the only deaf student in a public
Junior high school. That was why I said I would stil]
be successful whether I had hearing or deaf teachers.

0: I understand. Fine, let me point to "role model"
In your written discourse,. You listed different
teachers...seven of them that came to your mind. There
was only one teacher that you gave the word "role
model" to J. Was he more of a role-model than othersg?

I: No, no, no, no. All others were role models for
deaf students. He was considered as an intimidating,
authoriative figure that students feared him. We made
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sure that we would not cross him, making him mad. d@f y
kept on hils good side. He was involved with leadepshlp'&g
activities; he taught a class in journaliem. 1I-and L. .
were In that same class, learning how to write .Jn a
school publication, yearbook advisor, and those klind of
things. Stll] there was one incident that I remembered
very well. He was so angry that he took a pointer and
slammed [t on a desk. It was broken into half and
flipped in the alr. The class sat stunned in silence.
- Whew. Also there were some funny situations related to

him, too.

O: All those incidents were not related to his being
deaf, right? It happened because he was that way, part
of his personality.

I: (Affirming) No, no.

O: Ok. How did deaf teachqrs make difference in your
life? Did they make any difference?

I: Well, iIf by difference you mean role model, that is
one thing. Role model, deaf teachers tend because of
their deafness to be more empathetic with deaf
students. We could open up and talk with: them a tittle
easler and more often than with hearing teachers. 1If I
remembered correctly, I think that was the case.

O: Ok . I understand that you attend University of
Albe ta now. How are the experiences at the university
through only an interpreter different from your
experiences having deaf teachers in the classroom?

I: To begin with, my first choice was Gallaudet
College. Since I could not go to Gallaudet, I have to
go through the university here. If I had the chance to
uproot and take my family away and had lots of money to
go there, I would go to Gallaudet without hesitation.

O0: Why Gallaudet?

I: More accessible and more oriented to teach deaf
students. .. '

O: How Is it more oriented?

I: For example, 1t is a grindstone watching an
interpreter, through third party. It can be very
tiring. Often teachers give me assignments which
require me to go to media lab, listening to tapes and
wrlting critical reports. I have to hire an
interpreter to listen to the tapes and translate into
signs for me. I have to remember everything she says
and then write it down. It is so much harder. The .



 ;V »

(o
quallty of my work will never be as good as hearing

styudents,
P “
0: Do you mean the quallty of your work would be

better with deaf teachers? Or at least with teachers
who can sign?

I: In deaf colleges, yes. It does not have to be deaf
teachers, but in deaf environment, deaf college.
Everything ls accessible. At Gallaudet I think every
room has dimmer |ight to show captioned mpvie as a part

of the course. At the universlity there are no dimmer
lights in some rooms, making the back of the room real
dark and bright in the front or vice versa. Some

atudents complain because they want the room to pe
fully dark; they do not reallize that I need some |ight
on the |interpreter for me to see. We always make
compromises, We make less compromises in places |ike
Gallaudet and California State Unlversity at
Northridge, or whatever. Less sensitlive. At any
hearing university we always make compromises. These
kinds of compromise hurt my motlvation, hurt my grades,
and hurt many other things. Very exhausting.

0: I am sure, Fine, flne. You answered my next
questlion. If you had a choice, you Jjust answered
that one well, Good. So, overall can you say that

your classroom experiences wlth deaf teachers were
positive?

I: As the whole. generally yes. Maybe there were some
unfortunate or negative ones happening. On the
gepera]...

0: Can you pick some negatlive situations relating to
deaf teachers? (I: Putting his head back against the
wall as 1f trying to pinpoint the sjituation in hi=s
past) Or were they related to behavicrial problems?

I: vYou know, people have selective memories. They
tend to remember the good times, not the bad times.

0: I am sure about that one.

I: (Laugh:ing heartily) Right now I think of really
terrible experiences with deaf teachers, 1 cannot think
of one. Somet imes they bawl me out as they do with
other students. Coaches were telling how lousy I ran
or how better tackles I could make. Teachers were
telling us how we could write our papers better (‘an
what we did. Basically things like that.

0: Do you feel that deaf teachers expect more out of
you because they are deaf, too?
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I: (Hesitating; rubbling his hands in ‘front of his
face) Maybe 1 am wrong, I think hearing .teachers
expect more out of me, had a teacher who expected us
to learn Latin, Spanigh and cther thlings. We took
these and learned {(the best we can). Deaf teachers
never taught these kind of subjects: Latin and Spanish.

0: Hold, tet me Interrupt. (I: faclal expression of
uncertainity) Maybe no deaf teachers taught Latin
because they did not know Latln.. It does not mean that
they expected any lower, right?

I+ (Nodding and mouthlng “Yeah.")> It seems that I
notlice higher level of  frustration among hearing
teachers than deaf teachers. - .

0: Say that again?

I: Hearing teachers seemed more frustrated in teachi{g
passive students or in not getting enough feedback that
would reinfprce them to know whether the class got what
they said. "’ Sometimes hearing Yeachers got so
frustrated and became angry that they would scold
students or kick the chairs. Deaf teachers did less
admonishing. They would say, "You did not get it," and
then they would try teachinggagain. They seemed more
patient and more willing tg#repeat things. Hearing
teachers would expect togf: h, thinking that deaf
students could learn and W fgsp as fast as hearing
students could, you know. Byt I may have a wrong
Interpretation. That is one possible idea. '

] % Do you mean deaf teachers have lower level of
frustation in teaching?

I: Generally, maybe generally.

0: Fine, do.you have anything to add? i'am,finfshed
with my questions. You have anything to add?

I. You can ask me more questions that I can.:answer. -

Hmmmm. . .

e . Ty

O A little about “your background. Were you
“malnstreamed? Where did you go*for_Junior high school?

! . L n .
I+ At the beginning, I went to a day school with a

-, speclal education class when I was little, like the one
at L. At fifth or sixth grade, I -was  experimented
. being ‘the only deaf student in a regular Junior - high

school. I observed, and read books; 1 passed ok. By

the time I was in high 'school, I still was in Grade 8
Math. At that time I was given a choice to continue -in
a regular h{gh school or go to School for the Deaf. I
TN K - o

IR I I : ‘
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chose the school for the deaf. I went there for three
vyears s8o I had experiences in all three kinds of
educational setting. ‘

0: At that tlme, you had deaf teachers for the flrst
time? ’

(OE
’

I: Yes, ves.

0O: What were your experiences |lke then? Surpr | sed?
Or whatz} .

I: When 1 arrived, 1 took a crash course on sign
language. I learned as much as I could; before I could
only lipread or use homemade signs and gestures. What
was the Iimpression the deaf teachers had on me? I

could not remember . ) sa wg Voo
s . ) Q‘q”‘.
O: Ok, ok. . e 'ﬁw KV
govan 7
I+ But, but the years at the deaf school were my best
time of my' life emotionally, socially and

academically...
O: Because of your Interactlon with deaf students.

I: Interacting, yes. My lnvolvement with hearlng
. Students was limited to academics. I could not fit in
politically such as student council and drama. I had a
limited social- life; whenever someone approached, I
could only llpread so I plicked few friends who 1|lved

_~hear me or whom I could understand because of thelr

fclear Speech. Seme liked me and picked me”as a friend.
Many Warlous Ee ,:ns for frlendshlp, some @©id hot
cho é*me becaﬁse Of my deafneéss.

4

0: éYou have ressed, some good insight of vyour
‘experiences. ‘ ) ‘ .

I:, Well, you can ask me more if you want to. There |s
some dlshinction between deaf and hearing 'teachers.
For example; there was one deaf teacher, M. who taught
photography. Students attendeg his «class, using
darkroom for developing pictures. . One day thke water
was running in the darkroom; nobedy heard the running
watér and left the room. The door was cloded and
schoo! was closed. Nobody was at the school all night.
The lab was flooded by the. next . morning. It, was

chaotic .and the problem was pxnpolnted to M. who was.

gravely emberrassed. It was truamatic and he felt so
pesponslble,, I did not know what happened to him but I
think. the admlnis ration scolded hifn. That., lgf‘one
difference between hearlng and deaf \xeachersh

& g
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Instance. It is one part of Roy Holcomb’s Hazards of
Deafness.

It is not really pertinent to the teacher/student
relatlionship, not really, but it was a Ccomparable
situation. Deaf teachers also make impact on students
Iln an unique way. One chemistry teacher went home; he
himself and his wife were deaf and both taught at the
deaf school. They had two or three children. The car
was left running in the garage. The family slept
through and was killed... : :

Q: Killed?

I: The husband was killed but the wife survived. When

I sat In the chemistry class, I was waiting eagerly
for the teacher who was gone. Then it was announced
that he died. The blow was really hard on the
students; they felt the blow harder because of the deaf
teacher more than they would with a hearing teacher.

0: You thlnk that? Are you sure about that?

I: Pretty sure. Depending on the rapport between the
teachr~and students.

O: You felt the blow mory because he was deaf. You
felt that lt.could have h&ppen to you because you are
deat, too,-did you feel that way?

I: I did not anaylze ;hat way; sub@bnsciously,
. maybe...hidden meaning there, maybe. I did not really
think of clear words llke that, no.:

0: But if I translate this into meaning units, woul g
you identify with him because.of his deafness? Did you
ldentify death with deafness? Would you validate -this?

I: I could but that experience is subject to various
interpretation. It could have been interpreted in
various ways. :

0: Yes, yes.

I: (Both shaking and nodding his head) That is_one
possible answer, yes.

(Pause; the interviewee was thinking’ expressively,
‘trying to add some more thoughts).. '

)

0: ‘kWOuld there be less impact if the person were

. hearing and simply died the next day?

s E
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I: Depending how well you ‘liked the person, strong
rapport...some teachers weren‘’t well liked and you
would not miss them, really varjousty.

O: Is It more likely for you to llke deaf teachers?
Have you experienced that? / W

I 7
[N

I: (Nodding) Yes, for varlous intangible reasons.
Similar deafness, role model. I could tell the
difference between hearing and deaf teachers by the way
they sign; thelr abillities varied. Lots of hearlng
teachers could sign good, but atill there was a
difference. Funny because I came to the deaf school
and learned how to sign. The first year 1 was there 1
felt Intimidated and harrassed by some of the in-crowd
who had been at that school for many years. I was a
smart aleck, a new kid on the block transferring lInto
the deaf school. They were jealous of me. The flrst
vear was trying; kids were picking on me. Soon I made
many friends, anyway. In my last year, senior year,
students voted me King of the Campus. It was a big
Jump from the first Year...a blg change for me and it
was a nlce experience. That klnd of social was more
entang]L‘“‘ %Td poslitive for me than it was:  at* the

3 Would never happen in a public school, not
your being King of the Campus. Good.

‘“i?, I was involved in a major drama production, "South

Paclfic." I had a role along with others. I also was

. Involved wTth the yearbook production and monthly

school puyblication in which I wrote sdme atticles,

exercising my writing skills. L. and other.

classmates, too were involved. A great group of
people, great group of teachers, N., J., M...

Student in high school, right? You happened tol have

O:;... _That was really uﬁiqué‘gxperlence for én?i deaf
g;ny deaapteadhers,'maklng your}hlgh schoo! emperiiences

,ﬁlcer than they would have been’ for’ other students;ln a

different high school. '
I: (Intgrrupting at the point where the observer>said
"many dedf teachers" by adding “yes, yes.") Probably,
proedbl$¥. And B. was there, too; that was part of it.
(A nervous pause here) :Almost all boys had hots for
her. (Chuckling) : oo
N ) \ N
0: Thank you for your time. o

)

Fd
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APPENDIX B ¥
INTERVIEW TRANSCRIPT (Co-researcher B)
0O = Observer I = Interviewee g@.

Ox Your written discourse is very good and very
general. Now I wlll ask some questions that would
require you to answer specifically. Also you might

remember something that you did not Include In your
discourse here, Now you have deaf parents, how did you
feel about deaAf teachers in your classroom? Were you
surprised to see deaf teachers?

I: No, no. (Pause, thinking ha
but I don”t think my mom ever, WAYk
are deaf teachers. She did nbigth
to tell me that there were deafhg

it .,

§83n‘t remember,
But that there
. Wwas Important
‘1 am used to

I: Right.
time.

Y teacher? 1

I: Oh. Not in the elementary, for sure. Junior high
school. It must be around 9, 10 11 years old...

O: 12 years old. Flftbﬁ"&ders are usually ten years
old, so sixth and seventh graders ar% 11 and 12 vyears
old. _ & '

I: Starting in Jwnlor high school, vyes. But I had
deaf housepaments when 1 was young, but no deaf
teachers at that time. . .

% 0: Recalling your experiences with deaf teachers, did
“you find the deaf teachers wonderful because they were
dgaf or were they really good? ' ’ .

I+ Because thex_were good, more -because of good. And
um, both, I wougd say both. I felt comfortable because
they understood me, making me feel comfortablé..a

0: gMeaning -that deafness had nothing tO‘AE with 1't?
"Have'gyou ever had any. teachers who were noﬁ deaf that

were. as good? - \

N\

: I:A/Yes,‘l have, but with understanding that the person‘
must have either deaf siblings or -parents. For

!
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Instance, Mr. S. was a very good Engllish teacher:! he
had deaf parents. He knew and understood how we: felt,
our frustrations. He was really good.}

O: Have you had any experlences with . teachers who were
competent without any background in deafness?

I: (Shaking head)

«

O0: Were they incompetent? :
[+ (Nodding head) Most, | o
O:  Why were they Incompetent? '
I:  (Thinking for a short moment) They showed no
motivation in us. We "do it" because they said so,
folloglng the curriculum, They did not do any extra
work on us, They prodded through more because of
(their) Jjob. K

‘ ")
O: Flne, fine. In youg discourse, you gave some
credit for your Success to deaf teachers Could you
-actually glive al] credit to deaf teachers only? Could
you? . .
I: (Assuringly) I could because they knew where we

would stand when becoming deaf adultsgiiTheygtaught us
ever¥thing we needed to, know about the tsidegworld.

0: You would really do that now. Any hearing teachers
did not have credit? ' :

I: (Affirming)
0: Any credit to ypur parents?. Your deaggparents?

I: - (Lengthy pause, sighing with a reluctance

appearance) Really, ummm, <(another pause) You know,
sometimes I tel] myself I am 1lucky to have deaf
parents, mostly Mom*but”we did not really communicate
well because Mom had to work two Jjobs. We did not %
really ‘see much of her, I lived In the dormitory.

Mostly teachers, 1 would gy teachers and from my older
deaf sister and deaf relatives

O: For your academic success. You are what you are
today because of  deaf teachers Ok, how many deaf-
teachers did you have since Junxor~hlgh school?

1 Oh, I would say about fifteen. v - o
2 N
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" I: Yes, many .

» k d

0: That. was unusual, right? You attended the school
for the deaf. It had many deaf teachers which other
deaf schools did not have that many.

'I:  Right. And not only for academic program, there

were many in vocatlional progrem. I think more |In
vocational program than in academlic program.

- 0: I would belleve so. It was true. Now you should be

ready thls question. Who were the most popular
teachers in your high school ‘days?

I: <(Chuckling) Hard to say.

~

" 0: Were they»deaf teachers?

hs

0: Why? - o '

I: Becalse they all went through different experiences -
but: they felt the same, knowing the frustratlons,
feeling the samefway we did. Different experiences.
Some had good background; others had medicore, ok.
Some had really good, but then...for Instance, one
teacher committed suicide recently (smiling nervously).
He was really good.

,? Really, they were very positive to know that some
things were negative but they tried hard to be
posgsitive, saylng_“nﬁ no, you can do t."

0: You did not fi <« =~at in the other teachers?

I: (Affirming)

O: You Sald that deaf teachers were the ones who
helped with extra-curricular activities. Any.

experiences wlth$ahear1ng teachers with these

activities?
I: Somé, like science, that was all, but drama,
yearbook...

O: Coaching?

I: (Nodding) Mostly deaf. They were willlng‘to give
up their time for us. : ’ .

. . ]
0:. You sald in your wrltten discourse the deaf
teachers taught. about deaf communities. You could have
any teachers who learned about the deaf communities and

taught class on what was goiffg on In the deaf
communities. Would that give the same effect?

¢
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It Who could have?

O: Hearing teachers, learning the details about the
deaf communities and then teaching Deaf Studies class.
Would It have the same effect?

I: (Shaklng head skeptlically) ] almost never saw that
happen. (shaking head again).

O» Because that was a long time ago. But now in
1986. .. :
I: Even now have you seen any teachers going tg.any...

~+@1, No, no,.but the hearing teachers could have taught
Deaf .Studies, including deaf communities at school. I
. have seen that happen.

~L§; Or even now you have Deaf Studies; who teach ®hem?

Deaf, anyway.

‘Vng“ If we had the cholce, vyes. But if we had no

cﬂbice, we could have any hearing teacher...

. 2 (Interrupting) Oh, yes ok, if there were a cholce,

e

Coa

hearlng teachers teach lt, yes, but it would be very
.1 imiged. s ’

0: °N§t*as exper lenced?
I: (Nodding> Right. If the hearing teacher was

chosen to teach us Deaf Studies. She would’nt glve us
all the informati we eded. She must also know the

JKind of frustrat son d needs that the deaf adults

‘have. So the question is out. The hearina teacher
cannot teach us about our culture and vice v: ¢ =

0: klght. And..

I: (Interrupting) And they would not push and
encourage as hard as deaf . teachers. Deaf would
encourage students to get lnvolved. Hearing would

simply teach and nothing more.

O: And deaf ti;?hers would have inside informadeeon,
t

knowing what ev 8 are occuring “that hearing would
have no knowledge of. '

I: Right, (mouthing “right").
C: The deaf teachersfgre fluent in your language. Are

there any other teachers who are fluent in sign
language too? :
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I: (Qulickly> Not ASL.
0: (Rephrasing) Not ASL. 0K...

I: Any other modes |ike MCE, possibly but certalnly
not ASL, no. -

0: What were the strongest tralts that the deaf
teachers had? They had strong tralts because of their
skill in shg: language, If you could plck only one
reason why e deaf teachers are sb good, what would
the reason be? " y,

I: (Hesltatling> Repqat the question please.

O: ~ You sald that the deaf teachers were so good

because they were deaf, because they knew our
frustrations, because they knew ASL. If you could pick
-only one reason why they were competent, what would |t
be? '

I+ Ok, Number 1 1s the language. If they could speak
our language real well, then everything else is easler:

O: Right. Do you have anything else - to add? I have
no further questions. . .
(,,p"

I: (Trying to think of something to add)
0: It has been pretty good, are you“really‘tinished?
I: I hope so. : {

0: (Rising from the chair) You did fine.
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APPENDIX C

INTERVIEW TRANSCRIPT (Co-researcher C)
0 = Obgerver ] = Interviewee v

o P
'

0: (Intrpoducing) After the interview, you can watch
yourse] f on the tape. If there Is anything wrong, you
can corfrect or add more. Ok, ! have read your written
discourse which is really good. A good start for me to
ask for expansions or clarifications. I hope you will
be able to shpre more and to recall some more specific
experiences. 'And firstly I start with your background.
You are the only deaf member in your family.

I: (Affirming with a nod of her head) Correct.
O: You have two sisters?
I: Cor;ect.

0: 'And tell me about the schools you attended and what
vyears to give me an idea of your age now.

I:» Ok, I attended in 1963. That would mean I was flve
vyears old when I attended School for the Deaf which was
an oral school. In the classrooms we used oral method,
but out of the classrooms, dormitory, recess time, we
talked through ASL. That time we did not know it was
ASE&!‘g\lt was our native language. After sixth grade,

I movedup to Junior high school! which was still oral.

For almo - W

O: Still & ad .
DA

I: Still at the : ool, but we had different

bulldings for different levels with different people

(staff). The oral method was still used but we used

more‘ang more of fingerspelling and little of signing
with %hich we were able to grasp. But im the tenth
grade, we started flngerspelllng/P

O: What year was that?

I+ That wguld mean 1972, (thinking aloudp .4
We started fjngerspelling. with which e\
without any resistance because there was no one. yhchl
us. (Expressing that there was no averslo.n);% In 1973/
some people who lived in a” different parf of _the

province had to ‘transfer to the nearest a&hool. I
lived there so I had to move, too. I transferred.
Fingerspelling was strictly enforced at that new schoo!
which was a good place to start new rules. It was
easier to follow new rules whereas |t was harder to

-




change In an old school. Fingerspeiling ¥ Yo
fingerspelling all the time which was reallyaﬂh-
different environment. We really had to fingers
"H-o-w a-r-e y-o-u?" It was really ludriclous, re
different. 1972 tg 1973...1975, no, 1973 to 1975,
two years of fingérspelling. 2

O: That was in tenth grade, how many were in
class? Glve me an ldea. e

i

§

I: Eight.

O: Eight. Then you had to split because of where you
lived. How many of you moved?

I: (Thinklng aloud) Five of us...(nodding).

O: Along with some other new students into your class?
I: Adding, ves, right.

0: Then you graduated from high school in 19752

I: No, not graduated. ] left in 1975.

O: You finished in 1975. From M.? No, L. Then you
entered college. Now I get the impression that...

I: (Interrupting) Wait, interestingly, I tell you,
when I entered the college, I took English class. One
teacher was explaining and I was observing without any
feeling of frustration, although there were some
different signs and different Speed of signing. I was
doing fine. Anyway the teacher asked me to read aloud
one sentence in class. I said sure and started to
fingerspell the whole sentence. - The habit was stil]
Inside me. The teacher wondered if I could sign and I
thought how silly it was of me to forget that I could
sign, Jjust that in my school I fingerspelled all the
time.

O: In“a classroom setting...you just did that.

.1: (Nodding affirmatively)

, O R

0: I. got'“the;ffhptession that throughout vyour high
school years-you never had any experiliences with deaf
teachers in classrooms;. that was interesgsting. That

would be because of where you went to school.
I: (gesticulating "yes" with hef head and mouth)

O: So you had your initial experiences with the deaf
teachers at the college. Were you shocked that deaft
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could be teachers or dﬂa,you have any notlon that deaf
could be. teachers?

I: Oh, I knew that there were some deaf teachers. 1
knew that but I had not any experiences then.

Q: So when you entered the college, you knew there
were some deaf teachers.

I: (Nodding) Right.

0: That meant you were over 18 vears old...

I: Seventeen.

O: Ok, seventeen vyears old. You remembered your
experiences in the area of mathematics because you
majored in math...

I:" Really, not because 1 speclalized in math, no,
no...until I entered the college, 1 finally understood
math...

O: Then you decided to major. .

I: Before college I did not really understand math; I
Just progressed through reluctantly. 1l entered the
col lege and understood better. From there, I contlnued
to study math and increased my interest |in math because
of that deaf teacher.

0: I see...

I: That influenced my decision in what I would major.

O: I got the impression that you planned to major in
math before enterj college. In high school vyou
planned to major 1n<§§3?w.. .

I: (Shaking her head in replying negatively to the

above statement.)

0O: I was going to ask whether you experienced any
frustrations with algebra in high school. ..

.

(Excitedly) yes, yves.

0O: ...then why yYou would choose math as your
major...no, you decided at tmne :ollege that you would
major in math.

I: (Expressing delight that the observer picked up the
exact feelings of her own experiences) Right, right.
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O: ‘Are you fmplwlng that the deaf teachers had

influence on your declslon in what specil!zat!on?
I: (Affhrmlng with wiede closed grin and. noddlng)

O: Now have you had any experlences with deaf teachers
In different subjects other thanimath?
[: Hmmm...English. But I' remember very well when I
was. in preparatory‘*class, I was very Impressed, but
then in the following years, I got used to the ldea. I
was happy, ves, but really it was the preparatory year
‘that 1 remember the most, comparing the deaf and
hearing math teachers. But for English class I kad a
"~ hearing teacher at that time, following what I got
through the registration which I had nothing to do_
with. In math, vyes, there was .a blg difference in’
receiving clear and fast explanatlons all at once, -not
fhe slow process of explaining "Wwhy?" and step- by-step
“learning. That forced me to learn fast wlth more-
exposure to quick and to-the-point explanations.

0: Were your experiences with the high school math
teachers and the college math teachers different due to
deafness, to ygy; maturity 1in learning, orr to the
methodol ogy?

I: (Hastily> Communication. Really, It 1s
cpmmunication

O: You‘ Iearned mathematlcs through fingerspelling.

which must have been -difficult.

I: Fingerspelling, vyes. (grlnnlng as {f the memory
came back in her/mind momentarlly) ’ '

0: That/s why Lt,was hard. Ok...

I: (Touching the observer’s hand as to get her’
attention> Or because the hearing teachers explained
things differently from deaf teachers. They tended to
explain theoretically. )

0: Hearing teachers?
I: (Nodding) Yes, the hearing teachers tended to use
theories in teaching. I was not interested in that; I
wanted to learn how to do thlngs constructively. '
O: Practical? .
I: «Yes, practically...but after I had the deaf

teachers, I flnally understood theories, after
understandxng how to do the problems practically.

4

. . §
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0: To make the hearlng teachers better, they need to
do practical work . more than teachlng theories
regardless of communjcation.

i: (Agreelng) Right, becausg we as deaf must learn
visually. : B . :
O: (Pausing as to allow the interviewee to continue)

nght' Now I am surprised that you gave full credit to-

_ deaf teachers for gfving you the meaning of life. What
. about your famlly? Did .your family have any influence
“on you?

¥

I: Oh, you talked . speclflca]ly about the teachers so I
dlsdussed the teachers only E S

0O: Now, the full credit to the teachers or some credlt
to your fqmlly, too?

¥ [
I: (Showing a strong sense of love for sher family) To
my family, ves. ‘ ¢ :
O: I am familiar how good your family has been in

upbringing you and giving you the meaning of life.

. I+ (Affectionately) Right. Really, in about 197...I
- was about 12, 13, or 14 years. old, my parents had a
conference with me about what I wanted for my, future.
I at that time said I had a goal of going to F. College
to become a houseparent without any thought of the

possibllity of becoming a teacher because there was no-

deaf teachers around. ~ 1 wanted to be .a houseparent
because of (trying to think of a name...)> P. and H. B.
the deaf couple who influenced me. .

0: (Questioning. to make certain) You wanted to be a
houseparent like them? o

I: nght. .they inf]uenced my desire to be a
houseparent. I told my parents that I was going to F.

College because of L. O./who also went to that college.
I declided that I wante to go there,  too. But my
parents thought otherwise and told me that I could
attend Gallaudet because & many deaf people became
teachers. ‘' My parents urged that I could develop many
deaf friends at Gallaudet. 1 still insisted on F.

College for a Wwhile. Really, I gave credit 'to my
parents for encouraging me to go to G. College. After
two ‘or three years later, I'changed my mind and decided
on'a different col lege. .

. 0 ,That meani I would find your parents unusual for

Hear{ng parent How-dld they know about the college
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for the deaf? What kind of exposure dld they have?
iDid they do any research°

B 4
I: Reading research, ves. 1 remember when I was five,

8ix, or seven years old, my father subscribed Amgnlgnn-’

Annals of the Deaf and he kept up reading them.

0: That is unusuatl; yOU‘are Jucky to have(;arents llke
that. There are not many parents like that,
unfortunately.

I: C(Affirming) Right.

0: What asgests...what makes the deaf teachers better,

not better but good teachers? What is the positive

th ig, can you pick Just one?

I: (Pause for a moment) Going through our
‘experiences...(another serious pause)...let me think,
(Putting her Index finger on her lips...a lengthy
coritemplation) Maybe...maybe the students understany
my answers after asking the questions (reflecting her
- own experiences as a. deaf teacher, tood
Communication...really, after all communication is the
key between students and teachers, regardless of deaf
or hearing teachers but mostly deaf, yes. "
0: You mean the two-way communication is successful ;.
most, of the teachers have one-way communication, Jjust
“ttaching and teaching.

I: ‘Like my ekperiences. teachers keep telling us

things? I tried to tell them'to wait, but they kept .
g

teachi to ‘us. Even when I told them to walt, they

continued teachiny as 1f we did net understand each

other. I did not have the opportunity to reach out to

‘the teachers.

0: They did not answer your questlons dlrectly Have

you had - any experiences with some - mediocre deaf

teachers? ‘ i \ : S .

I: Medlocre? (PausinQ)- Yeé:..I thoughi of one, ves.
,

0: Why is that person: not outstandlng°

I:  Well, he ‘was at the college...not in my high
school. - .
0: Sure. Now what made him to be not aéJgood as

others?
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I: <(Interrupting) Why? Because, in my perspective, he
was too genius to teach us at undergraduete level.
probably should have taught at doctorate level... ‘

O: He was deaf? > : .

I: He was deaf. |,

0O:  And he could not really teach at the undergraduatb
col lege level.

I: He could not teach. That was my experience, but I
have not seen bad teachers except for that one. -
 J

O: What do you mean by "bad"?

.

I:  Well, for example I asked that statistics teacher
any why-question; he would be flabbergasted for
answers. He Just could not answer my questions; he did
not really glve enough feedback on my “why" quest ions.
He Just couldn’t; he Just hopeli that we would catch
what he tried to tell us. Another...maybe that one was
a wrong teacher. Let me think of anotHer one...I think
of one ordlinary teacher, but I can’t remember why. It
was really’a short time.

O: Ok. As opposed to imperfect hearlng teachers, what ™

would make them ratten?. —
B j N .

I: You_mean rotten hearing teachers? = Communication,

really everything else is related to communication. I

would put the blame on poor communication.

O: If deaf tea s ~happened to be rot‘.n... not
because of communication but because of heir own
flaws. ' ‘ .

I+ (Agreeing wholly) Exactly right. ;

_ , y
'0: That would be the difference. Ok, I have completed
my questions. ) Satisfied? I hope I have not forgotten
any questlonsh Do you want to add anything?

I: Llke the experiences in the dormitory. The girls,
Interestingly enough, had hearing houseparents for a
long time which was fine untll P. a deaf houseparent
Jolned the\staff. I was about 12 years old in 1969 or
1970; P. jPptarted working. Right away the girls
converged r every hour. Sitting, I had observed that
all people 'went to her because they were thirsty for
communication and knowledge. She was the only exposure
to knowledge with her past experlences at that time,.

0: Clear communlcat;on? Fascination?
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I: (Nodding) Not -Just”’ In education, but also
conversation about her own experlences.

O: Ease interaction?

I: C(Affirming) Really it is pAréllel to teachers. So
publlc schools would not have been approprlate. \

0: Now that you are a teacher yoursélf what tacLlcs‘

have yoy\trled to plck up from your past?

I: I share with the students, glving them advlce to do
better leadership and to run meetings better. In the
past teachers told us what to do next; I did -not
understand. Now I know what to do and advise students
so they will understand better how to run meetings or
make themselves better out of |it.

0: Do you mean deaf teachers are more successful |n
advising students than. hearlng teachers in classrooms?

I: Yes, rlght.- I notice these days that mogst teachers
“ tend to be responslible for extra-curricular activities.
Hearing teachers don’t; they Jjust serve occasionally
but they do not advise. Almost all deaf teachers do.
For instance, K.L. and I are the Student Counci]
advisors and D.W. helps with basketball team.

O: If deaf teachers did not sign up, hearing teachers

probably would sign up. It is Jjust that deaf'teachers

happened to sign up first.

I: But...no, I don’t agre But...(grimacing) really
hard to say (rubbing her hzxd Their objectives for
that activity would not succe\d as they would with the
deaf teachers’ involvement. Maybe I base on my own
perspectives, but I feel that way.

O: Am sure of thét, yes. Anything else?

I: I can‘t think of anything else now.

O: Now I will transcrlbe everythlng On paper after
watching the videotape. Then I will contact you for
validity of the transcription. You can read for any

misintergpretations or wrong usage of words that you
have expressed, etc.. Many thanks for your time.
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APPENDIX D
INTERVIEW TRANSCRIPT (Co-researcher D)
0O = Observer . I =\Intervlewee

O: rReady? We are now on tape. ‘Your written discourse
18 good and-now I will ask you to recall and expand
your experlienceg, telling me what the saituatlons were
like. I will lead you with questions. In your writing
you explajined that you never had any deaf teachers In
high school which was not unusual at your time. Did
you ever Imagine that there could have been deaf
teachers? How did you thlink?

I: Well, I never thought of that...never thought of
such posslibllity of having deaf teachers.

O: Bedéuse there were no deaf teachers then. You Just
did not think of it.

I: (Nodding) None.
0: What about deaf houseparentsg?
I: There were no deaf houseparents.

0: None? Ok. At that time, who were vyour role
mode ] s--someone you looked up to?

I: (Brlef pause) Really none, except for S. who was
the, youngest gtaff as the rest of staff were old
people, mostly old nearing their retirement. There was
that one S. whom I looked up to. I would say she was

about 25 years old and she was an important model for

me.
0: Because of prbximlty in age?

I: Yes, she was more understandlng than other old
houseparents.

O: At that time, what was your notlon ‘of an average
deaf adult? Had you met any deaf adults when you were
in high school?

I: Yes. Once a deaf girl came to a Gir! Guides

meeting. She was a deaf adult helping with the Guides.
That was about all. Also. 1 attended church every

Sunday; the priest -signed for himself although he was
hearing. There I saw some deaf churchgoers.

O: So you saw them on regular basis?



I: Yes, regularly.

O: Now, let’s dlséuss your college years...you were
shocked and you mentioned "astonlshment" Iln  your
wrltten dlscourse,. '

I: Reallyhsurprlsed to see many deaf teachers, signing
all the time.

0: Explajmuexactly how you felt and talk about the
courses.

'

I: (Sittlng back as to prepare for a length¥.adver>
I took...oh, I had courses with hearing teachebdiibut I
heard that the following year I would have 'a deaf
teacher by the name of A., a mathematlcs teacher. When
I first attended summer school, I had a hearing

teacher; but he signed for himself and I was very

impressed. I remembered not feeling any tension In the
class, understanding what was going on in the class,
and feellng comfortable. I was pleased that I was able
to comhunicate with others in class without brutual
Interruptions for using signs in class. In my class at
the deaf school we were forbidden to use signs and we
had to restrain our hands onto our laps.

O: Even during your senior year?

I: (Nodding) We were even seniors and Juniors, trying
to sneak our conversation all the time. I felt
like...at Gallaudet it was open and comfortable. We
communlcated and discussed freely in the class; using
signs was more...(expression of amazement) but Iin a
different situation where I had to use speech, 1 could
not describe in my speech. I could describe things in

signs because ] ysed ASL. While I was at school, I
could not describe because I had to use speech in the
full sentences. How could 1 explain my feelings? I

wanted to express what I wanted to say, but I could not
with speech only.

0: Ck, thank you. Now you explained in your written
discourse about your frustrating experiences learning
Engl i sh language in high school; then you got better
marks at college. Was it because of deaf teachers or
what?

I: No, I had a hearing teacher. 1 just was more able
to ask for definitions of new words or explanations
that I was able to understand better. Whereas at the
deaf school! I had to depend on writing on the
blackboard which was not helpful. We were not
encouraged to read lots cof books. We were not
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encouraged to write. Only In English class (expression
of dlsagreement).

-

O: You sald you got falrly better marks at the
college, maybe because you were mature and you felt
ready to learn. Or was |t because of communicatlon

usling signs?
I: (Slowly noddling) Signing.

O: Would you give all credit for academic achievement
to deaf teachers or to yourself?

I: (Hesitating) Well, really when | was in high
school, I thought It was a good school, yes, with an
exception of the fact that the sign Jlanguage was
forbldden. If the sign language was permitted, wow, I
would have gotten good marks. At college I Improved
alot; I got the top grades in my preparatory vyear. 1
learned alot through Iinteraction and exposure to the
outside. At the deaf sachool | was never exposed to
outside of the school. We never had any field trips,

none. We did not know what |t was like cutside In the
world,

Q: You explained what your high school! was like; you
talked about 60’s...

I: Jd(Interrupting) 1969.

0: Ok, from 1960 to 1969...that would not be true
anymore, right?

I: I wouldn’t know...maybe, I don’t know. ﬁ_

O: Ok, you don‘t know. x

I: I have not been back there for a long time; I have
not asked around if they have field trips or if things
have gotten better. It seems to me now the school is

deteriorating. I don’‘’t know about now; maybe it gets
better again.

0: You had no deaf teachers nor deaf role models, yet
you attended college. What made vyou Successfully
admitted into college? :

I: 'Older Students like A. and A. were important to me
when they attended Gallaudet; then I knew I wanted to
go to Gallaudet. .

O: Then you made it on your own?

}: (Affirming) Yes.
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O:» Still you attended by yourself... ~

I: That was because | am hard of hearing and 1 can
speak well. | also hear pretty good. As for the other
students who could not hear nor sgspeak, they had a
really difflcult time. They almost had no chance of
going to college. M., E., me, P., and M. could aspeak
well and three of us went to college while the others
lilke R. tried but failed for an admission because they
could not speak and hear at al]. Most of the time they
depended on me to interpret what the tpacher said.
They suffered more.

0: If there is only one trait that made deaf teachers
distinct from others or make them better than others,
what would the trait be?

I: (Hesltating) Any?
O0: Anything.

I: ASL which makes subjects like history more
plcturesque, about what happened in history. But |}f
using only speech |lke one teacher P.J. did, writing
everything on the blackboard. It was very boring and
monotonous, no excitement. So ASL -is important for
explaining what has been happening.

O: ASL Is important, ok. But what about those hearing
teachers who sign fluently, would they be good?

I: Yes, as long as they sign.

O: Even if they had no relation to deafness?
I: R}ght. no, they can use ASL.

O: Now, what was your favorite subject?

I: Mathemgtics.

O: Throughout high school and college?

I: Yes, but not all through college. . I stopped at the
sophomore year and changed the major to biology.

O: Can you compare vyour clasgsroom experijences in
mathematics, with hearing teachers and deaf teachers?

I: For the first semester; I had a hearing (math)
teacher. I was too good for that class in my
preparatory year and 1 was transferred to the top class
with a deaf teacher. Oh, it was good. I felt good as
I identified with him,while I could not identify with
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the hearlng teacher. I did not relate very well with
him; 1 could not ask for help with problems. .With the
deaf, It was (gesticulating) wonderful.

O: What about the teachers- levql of
expectations...hlgh or |l ow? Deaf teachers’

expectatlions...wbdt kind of level did they have?

1: For what?

0: For ‘academic achlievement...whether the teachers
expected deaf students to be able to do things or
unable to do good. Did the hearing teachers have

different level of expectations than the deaf teachers?

I: I never thought of that. Really, I don‘t know as 1|
never given It any thought at all.

O: That is ok. Putting It aside, let me inquire you a
llttle about your background...

I: (Interrupting) Excuse me. But In high school, do
you mean high school or college?

O: Either one.

I: In the high school I noticed that the teachers
expected high from those students who could speak well
while they thought those who could not as | ow

achlevers. I really noticed that.
0O: In the same class?

1: Yes, in the same class, the teachers favored me
because of my ability to speak. They encouraged me and
told me that I could do it. They neglected others who
could not speak. I noticed that with the hearing
teachers only, but I do not know about the deaf
teachers because 1 never had experiences with them.

O: Ok, you are the only deaf member in your family,
right?

I: Yes. Well, really, ves...l was the only one.

O: Did your family have any influence on what. you are

now? For all of your achlevement, going to the college
due to support from your family?

I: No, from the deaf school. I lived on a farm so 1
got influence from the school.

0: Do you have anything to addg”
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1: (Penslvely pausing and shaking her head) If...my
parents really should have learned how to sign, but the
superintendent of the school prohlblted my parents to
learn. My mother should have because she has a deaf
brother who signs a little bit. The =superintendent
heard about the brother and warned my mother not to use

signs. In the end, my mother regretted it, but it was
too late.

0: | see. We really have covered much today. Are you
finished?

1: I am finished.

0: Great, thank ycu very much.
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