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ABSTRACT

The combined effect of exposure to accurate

information abcut and contact with disabled reople on

~
\

At titudes toward people with disabrlitcy was examined.
211 second, third, &nd fourth year full-time
occupational therapy students at the University of
Alberta were invited to participate in the study.
Their artitudes toward disabled people prior to
(pretest) and after (posttest) attending the formal

occupational therapy program at the university were

3

easured by the Attitudes Towards Disabled FPersocons
Scale - Form A. it was hypothesized that leveir O
occupatiocnai therapy training, gendexr differences, age
differences, and previous experience with dissbled
people would have no significant effect on attitudes

roward disabled people. A causal-comparative and

f

retrospective pretest-posttest design were emrployed to
test the hypotheses.

One hundred and forty-four subjects participated
in this study. The findings indicated that the
posttest scores were signif:icantly higher than the
pretest scores, but the posttest scores of students at

various levels of training did not show any significant



differences. A pesitive non-linen: relationahip
rhevapy training

attitudes toward disabled pecvle was postulated.

Exposure to accurate information about disability

during the first semesrery of the second vear of

B 1

t

and

occupaticnal therapy training plaved a signiticant role

in initiating the observed attitude change. OSuboeguent

opportunities of exposure to more information ve

18

v

disability and contacrt with disabled people secm to

have operated tc maintain the positive attitudes ci

students while they progressed t
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In this study, female occupaticnal therapy student
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in the posttest. Age daifference
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experience with disabled pecple did not seem to GRer

any significant effect on occupational therap

students’ attitudes toward disabled people.

Nrough the training
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CHAPTER I

INTRODUCTION

Lavancement of medical knowledge and technology

N

ve human lives threatened by conditions

continnes t

v

-

S
once thought to b2 incurable. Some examples are

cerebral palsy, spina bkifida, and cerebral wvascul

4
e

[

'

[@]

accident . Thisg lies @& continuous increase 1n the

I

AL

my
number of surviving disabled people (Bray, 1978) with
the result that their successful social integration
becomes a major issue and an ultimate goal cf
rehabilitation.

Most disabled people want to be viewed &s a part

D

of mainstream scociety, not as a separate minority. The

{

desive of disabled individuals to participate fully in
sociaty 15 antly reflected by the following poem
written during the International Year of Disabled
People,

"5o don't forget us after this vear

Just understand us because we are here

Help us indeed but do not pity

Becaus=2 we only want to be part of the community"

(Turnex, 1981)
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barriers hindering the succesctul social
integration of disabled people are complex, but thego
is a general consensus among rescearchers that noaat §ave
attitudes toward disabilities is one of the mos

significant factors (Wilgosh & Skaret, 1987y . Inde d

social science literature itself provides abundant

evidence of pejorative attitudes toward persons with

disakbling conditions (Yuker & Blo~k, 1979). HNeyative
attitudes of the non-disabled populations toward thie

disabled population nave beer. well documented (Maur ,

1985; Mitchell, Hayes, Gordon, & Wallis, 19k4;

]

Wetstein-Kroft & Varge, 1984; Wright, 1992, BEendoer,
1981; Westwood, Vargo, & Vargo, 1981; Bowe, 1Y7%;
Hanssen & Duffield, 1976; Harasymin, Horul, & Lewis,
197¢; Pulton, 1976; Richardson, Ronald, & F.=ck, 1974;
Kutner, 1971; Harasymin, 1971; Dooh & Erker, 1477,
Tringo, 1970).

Negative attitudes toward disakled people reflect
sexual, socilal. educational, and vocat:onal
discrimination and prejudice (Westwood et al.
These negative attitudes encourage isolation and

segregation of the disabled from the rest of the

population (Safilios-Rothschild, 1970 . Perception,



rheughnt, and fe=lings Toward Aizzabled pecple sTesrec
NG tnese negs cend to emphasize
dizarniiic ¢ zuch & dsgree that positive values
raa = moTitve
prejudict re o an
disabled pecple than thelr disakilities=
Cerneidsr L Lnderscrn, 1980y and an
hindy f o £11 reslizaticn of human potential
(B, ot 1G#4; Bosnev, 12210 . Furthermore, the
disrorted social ~icr. retween able-bodied and
disabled pecple may sventually lsad to maladiusoment
among the dicabled iMitcherl et axr ., L2OL ), iioi:
gltinmacely limits the sucrezsful rehabkilitation,
integraticn, and independence of Aisarled pecple In T
commun ity (Antonak L& Livnen, 1oz
The devaszrating effects of preiudice ares
cftectively communicated by LabBar, & :
“The Liggest £ingle barrier I have encountersd 1
cne of atrituds, society’s attitude towards me,

attitude towards kboth

suddenly consideved by koth socle

be an unegual, unacceptable and 1

peing who needs to be protected,

society and m

ty and

nferiocr hu

controlled and



cegregated. .. " (Laar, I1¥7o, posvl)
| P 3 3~ = P T R . P B
Fsvchologically, sccially, anda legally, Ul

0,
|.J
mn
Q
0
'_J
()]
Q.
%]
ol
=
Q
o
Q
o)
Q
o
1
)
}_J
u
1
0
[
jal

be

imroererizhad Frouns 19710 o 1Pt ic bt
=Ty J=X iz illzmla \ 2o, LTo Ll SRS S SRR SR Ch 4 U S G 5 )8
— - -y I~ B - - =, < ~ — ~— .
SoCiety '3 nmegallve aTUITULED OVl et L it
disarilicies i3 N T LT e P TT R
ST Y SEDENS S == 13 urgernt Oy rediallie T Cr=ax] s
RN - S S s £ - e S = - - vy e -
CrTiortunitiss ICY UIie Lrranoaen N o DTTLe

v Y — o -, o = 8 o
The surkject of attituaes ¢

)
»
tv
0
Q.
H
M
S
=
-
D
res

n
Q
n
[
1
9!
(1]
}_l
(0
[N
<
}_
2
M
Ql
o
cr
(0

,_
o
1y
S
.

o)
Qi
n
o
M
m
(@]
p

s 123 or

1
a

— -
aL =

(8}
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gained much attention

(1) exposurse [O accurate Lnicrmit_ Tl Lot ot oarnol il
and potential of disablesd people; anc

(2) contact with disabled neople.

Anthony (1972) reviewed studie:z using a combin

zZin ol arion ot

approaches under different conaitions He conecluded

Do

that positive changes were moz?v consistently rerealed

“
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wher, Loth informas
Combination.
Some inwvestligators have attempted to examine tne

- : A A e erm e o L E o e m e 2 ~ 3 e e
i lned eLleCct Ol aClulace Tnformaticn oAt ana

cxperience with disabled persons on artitudes toward

disabled individual

O]

Tie findings on the combined efriect of accurate

-

information about and contact with Gisalicd pocph-c <o

caticn are presently inconclusive.

(=N

attitude nmodii

Regearch Problem

I+ is these contradictory findings on which tne
present study is based. The author examined the
conbined effect cf exposure LO information about and

contact with disabled people on positive attitude

-

acquisition. The population studied was occupaticnal

therapy students at the University of Alberta.



Research Design - An Overview

el

All full-time, second, third, and fourth vear

Y10Y D Lileg Samliniotratl poen

their right to withdraw from participation wet e

. . .
The independant variables are: level of OT
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previous experience with ditabled peonle. The
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atrtitudes toward
disakled people measured by Form 2 of the Attitud..
led Persons (ZTDF) scale. The ATDE scale,
developed by Yuxer, Blcck, arnd Younng (1966 coroiot o
of 30 Likert-type attitu - statements. These
statements suggest that people with disabilivies ar:-
either similar to, or different from, non-dizablied

people. When a difference 1s perceived, it is deemed

negative. Scores on the ATDP scale can range from G to

180 with higher scores representing more positive
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Z six-pags guesticnnaire [(EAppendix 1) was
adminizstered to all subjects. The meaning of

dizabilityv was given on the front page of the

3

questicnnaire so as to provide a standardized

<
Q

definition of the term.

Mo
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Y
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ospective pretest-posttest design was u
211 subjects were regulred to completse two sets of the

4 the

$—

ATDP scale. The first on to recal

o
=

equir

(0

3

3

t

T

their responses pricr tco ending the program (pretest

8l

score), and the second one was to tap thelr present
responses (posttest score) . The analvsis of wvariance
(ANOVA) and the Scheffe procedure were used to test the
significance of the difference 1n relation to the
seniority in the program.

n addition, t-tests were

emploved to examine the difference between the pretest

0]

and posttest ATDP scores of the participant

Null Hypotheses
1l.There wouiu be no significant difference in the ATDP
scores among the OT students at different levels
of training.

2.There would be no significant difference between the



OT students at each level of training.

3.There would be no significant difference in the ATDID
scores between the male and the female OT
students.

4.There would be no significant difference in the AT
scores among OT students at different ages.

1 the ATLD
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r
~
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[aaal
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=
3
o

5.There would be no significa
scores between the 07T students who have and do no

have previcus experience with disabled people.
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CHAPTER II

LITERATURE REVIEW

In this chapter, the author presents &
comprehensive review of the literature dealing with
past and current attitudes toward disabled people. The
rheoretical framewsork of the study is derived from the
understanding of the origins and the operating
mechanisms of the negative attitudes toward people with
disability. Different attitude modification strat=Jglies
are also examined.

The terms ‘impairment’ and ‘disability’ o.ten
cause confusion. In this study, the definitions in the
International Classification of Impairments and
Disabilities (WHO, 1987) were adopted.

"An impairment is any lcss or abnormality of

psychological, physiolczical or anatomical

structure or function." (p.47)

"A disability is any restriction or lack

(resulting from an impairment) of ability to

perform an activity in the marner or within the

range considered normal for a human being.'

(p.143)



v
D

Disakility and disabled people arve -—iomed am aeneral

terms to prowvid
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a more complet
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si1tuation.

Attitudes - An Understanding of the Term

Attitudes are complex, multi-component structiuy o

which have a specific social ohject as & retelent, .,
people, situations, events, ideas (Antonak & Livinels,
1988). 2Although attitudes are neithelr NeCes3Sary I
sufficient caus=s for behaviors (Triandis, 1371, tliy
consist of cognitive, affective, and behavicral
intentions (Bohlander, 198%5). These intention:
determine what people think and feel about the artitacd
objec:t (Triandis, 1971), which eventually exert hoth

directive {(target-related; and a dyvnamic (enerdagst o)

, .
Theye=fori.,

influence on bhehaviors (McGui

&g
D
~
.
Sa
N
W

attitudes may be interpreted

i1

n affecrive or

o
]

evaluative predisposition of favorable or unfavorat.lea
reaction to a class of objects (Ajzen & Fishibeirn,
1980) . People’s perceptions c¢f, and hence theilr
reactions to objects, reflect their attitudes toward
the objects. Negative attitudes lead to negative

reactions, which mean avoidance and rejection.
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Positive attitudes ellicit positive reacticons, which

nce (Yuker, 1465 .
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Fishbein and 2jzen (1975) prcvided a usetful
framework for understanding attitudes. They have
suggested that kelief about object ¥ influences

attitud

0

z toward obhiject X which influences intenticns

with respect to object ¥ and ultvtimately influences

behaviors with respect to object X. Attitudes should
be distinguished from belisfs in that attitudes refe:x

1t
V—

to peoplae’'s favevrable cr unfavorable evaluations of
object; beliefs represent the information they have

about the obiject (Fishbein & Ajzen, 1975%).

Negative 2Attitudes toward Disabled People

Insensitive tfreatment and negative attitudes
toward disabled psople are not new. In the most
primitive societies, disabled individuals were
abandoned and left to fend for themselves (Gerston,
1970). More advanced societies developrs complex
ideclogies, attributing the origin of diseases to magic
and to the wills of the gods or to the influence of
devils. The ancient Hebrews saw i1llness and physical

defects as the mark of a sinner, and in the middle ages
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disabled individuals, particular the mentally 111, were

seen as possessed by the devil (Warnemuende, luno).
These beliefs in Judaeo-Christian cultures view
physical and mental disorders as punishments intlioted
by God for disobeving His laws (Vargo, 1=#8%). Tiy -
triad of sin, punishment, and disability identitied thu.

SoOUXC

iy

ct the disabled person’'s cut

9]

1nc as e g

Fh
th

€1
attributable to either a personally committed evil oot

or to an ancestral wrongdoing (Livneh, 1vs2).

v

pility was viewed as ths conseqgaencs of o

K.
_“— o

o

and evil act - "a twisted mind in

ay

twisted oy,
(Livneh, 1982, p.240)

2As society became more industrialized, disabled

pewple became more accepted intc mainstlealn SoCLety
{(Jordan & Friesen, 1%967) because of modern cultiiral

factors {(Schneider & Andersor:, 19805 . llevertheloess
social consciousness is more develc: =d than in the
past, but it is still generally agreed that
contemporary society accords the disabled a sympather o
and charitable status, rather than one cof equality
(Roeher, 1961). Devaluation of the person and negati
discrimination in work and social life are freqguent.

The primitive expression of fear of thoze who are



12
severely disabled, as ewxpressed by aversion, hostility,
and direct avoidance, 1s still a part of our socieal

values (Wright, 1960).

The Origins

Livneh (1942 provides a comprehensive review of

1]

the origins of ragative attitudes toward disabled

ct

people. e Zaim;s that th

D

origins are complex and

1

intertwined and do not easily lend themselves to study.
Fishbein and 2jzen (1975) suggest that attitudes
have consistency, are predispositions, and are learned.

Development of negative attitudes toward peocple with

)

S P S - P Y - £ o~ 5~ — e TS B P — e, — e~ A - -
dizcability, therefcre, shcoculd ke traced tcoc the

o
(

(i

socialization process that begins in childhood.

Childhood fear. Roeher (1961) asserts that

negative attitudes toward disabled people originate in
eariy childhood. Richardscn, Hastorf, Goodman, and
Dornbusch (1961) showed that children of various
cultures consistently preferred the able-bodied child
to children with various physical dicabilities, when
asked to rank pictures (Richardson, Hastorf, Goodman &
Dornbusch, 1961). Centers and Centers (1963) indicated

that a significantly greater number of rejecting



attitudes were expres card the students with

0]
T

amputations by their classmates than were explessed
toward other able-bodied children in the class. Fooron

(195€) studied the social status i the physical by
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N

disabled and concluded thar they wore len
accepted in integrated classes at the elementary o ol

level.
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ained by the matrs
expectations, feelings, beliefs, and intevpetrsonal
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behavioral tendencies acgulred by pecple durilig bl
Y F

DA

early vyvears (Gerber, 1977; Foyan, Henker, Hen-To.o

s Yot . M Lo . [T
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to five (Weinberg, 1978z; Jones & Sisk, 1967 . Tie

impact of child-rearing practicesz and parental eq

th
-

T+ 3

on the importancs o lealth and normality o bl

growing child’'s beli

M

f and wvalue system (Liwneh, 19wl

is apprarent. OCbservational learning and mualriple

modelling {Liebert, 1977; Bandura & Wa

Jos

tery, ey o
others’ negative reactions toward disabled people
(Liebert, 1977) and inaccurate portrayals of
disabilities by the media (Vargoc, 1989) encour e

children to develop anxiety-laden beliefs and puriis:



beliets concerning the etiology of a vaviety of
dicsabilit.es. This establishes a foundation oF
misundersranding by able-bodied children toward their
exceptional peers (Gerber, 1977).

Seaciocultural conditioning. Pervasive

sociccultural conditioning continues to reinforce the
false beliefs acguired about disability in childhood.
Prevailing social and cultural norms, standards, and
expectaticas place high stress on the body beautiful,
body whale, health, athletic prowess, and personal

productiveness (Roessler & Bolton, 1978; Wright, 19€0;

Gellmar:, 1959). These standards portray the disabled
ws social deviantc whe are cutsiders, offenders, and
different from able-bodied people (Barker, 1948). As

explained by the Michigan group dynamics theory, which
stresses ‘discrepancy’ and ‘group norm’ (Zimpardo
Ebbesen, & Maslach, 1977), a disability signals
differences which threaten the uniformity of the group
norm. Disabled people, therefore, are socially
excluded from the group.

Spread phenomenon. The disability of a person

also tends to negatively distort other people’s

perception of that disabled individual’'s other



attributes. This distortion operates under the
mechanism of ‘halo effect’, or ‘spread phenomenon’
(Wright, 1960) due to the pervasive negative corielaten
of a pure deviance (Thoreson & Kerr, 197&; Heilder,

1

O

58). The disabillity becomes the distinctive
characteristic masking other traits and potentials of
the disabled person.

Social ostracism. The fear of zocial ostiaclsm

encourages further isolation of disabled people.  Able
bodied people’s fears that association with dioal.led
persons may be seen as an implication of their

psychological maladjustment (Siller, Chipman, Ferguson,

S VTare I Q
[ . ~ =

N

7)

184

re among the main operaring mechsri cme
of negative attitudes toward dicsabled people.
Furthermore, if disability is linked with sin anci
punishment, as in Judaeo-Christian cultures, tha alblo-
bodied people may be fearful of imminent punishment i

association {(Gellman, 1959).

Unfamiliar situation. Unfamiliar situations can

create anxiety and confusion (Hebb, 1946; Heider, 1%44;
Heider, 1958). During the initial interaction with «
disabled verson, the able-bodied person is faced with

an unstructured situation in which most socially
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drules and regiiations for propsy interaction
welill-defined {(Livneh, 19&Z). Rased on
er’'s (1975 cognitive disscnance theory, such a
arit,y present:s an incongruent cognitive
, which mzys cause withdrawal f£from the sizuation
o reduce Inner LernsSions experisenced within an
ual’s own Ivve 3ystem (Williams, 1989).
similaxr te rthe sTtranger relacionships described
o (15885 . ¥izck wnd his asscociates (19%9¢%,
ornclul in trhely studies that able-bodisd
felt uncomfortarle interacting with disakled
uals and therefore maintained & greater phvsical
= and Terminatrsa Thie inferaction sconer than
teracting with & non-disabkbled person. Thus, the
experiential contact and exposure to peorle

capilities appenrs 2o rvelzstz to able-bodied
uals’ avoidance of disabled people in work or

interactiorn.

Attitude Change

shbein’

sed in’s

and Ajzen’'s

tude formation, negative attitudes are a

that object. These beliefs



information or beliefz (Zjzen & Fishbein, 149z0]

is concurrent with the Yale 2Zttitude Change Tlhenry
wrnilich suggests that attitude modification reipille
crarge in neliefs brought about Dy Introducing new
information Wiz persuaslve Communlcat i U piomit
lesryriveg (TambhaeAs ams sl PeTTTa My e ERE R NAT
toward disabled people appear to have zremmed 1o
faulny information 1n the helier svstem abwon
Aisapility, informzvtion originating from frieat roinsl
childnocod fears of disallesd pelpose, LEr oo

sociocultural conditiorning, th ‘spread nhienomerorn’,

"

uals who are disabled.

d
The root of negative attitudes toward disal.led

L

pecple appears to arise from misconceptiono

alanit

the lack of cpportunities tc interact with disal.les

people. It, thus, seems logica

+

b=

oopontula
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et fective atritude modification must begin with cne’

explanctions of dicabilities, as well as about the
functional capabilities of disabled people. In
adsitrion, increased contact with disabled people must
he encouraged to reduc the PSycnic cension and LnxKie

occourring in the interaction between the two groups.

Accurate Information

‘pccurate irnforma-ion’ refers to the medical, as
opposed to the mythical or fictitious, explanations of

o, Ic alr mearis focusing on the functiconail

W

disabiliti
capabilities and potential of disabled people. The
importance of accurate information about disability in
attitude modification is suggested by Roeher (1961 .
When people cannot find factual answers, they fabricate
answers and distort information to reinforce an
attitude they have already established (Goldberg,
1961). This assertion 1is concurrent with the findings
of Rartletrt’s (1932) study which showed that when
subjects read a story that does not fit with their own

schema, they will exhibit a powerful tendency td



percentage of a sample of emplovers who did not

OGS s
specific knowledge of the actual output and periornmance
=

0f disabled people tended to make inaccurate

assumptions about the work habits of paople with
disabilities. Cole and Bragman (1vE£3) polut out tlo
abled-bodied people’s lacking information abowt
disability mav lead to their uncomfortable feellngs
when interacting with disabled people
The role of active dissemination of informa 1o
about various disabled groups and thelr respctiw
potential through educational programs, such as rols.
plays, film or slide shows, and disability simulatioon

(Wetstein-Kroft & Vargo, 1984; Westwood <t &al., 1w+l
in enharncing a more positive artrirvude tovard disoad
people has been widely discussed. Foeher (1Yol
suggests that having accurate information about thres
competrency of disabled people can centribute
significantly to the modification ot negative attituden
toward people with disability. This contention 1=

supported by Golin (1970) who reported that negative

stereotyping of disabled peopie was reauced by
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increasing the amount of information about the

O]

disability. In Ibrahim’s and Herr’s (1982) study, they
found that exposure to information about the Jdisabled
at a cognitive level 1s effective in creating the
conditions necessary to change attitudes in a positive

directiori. it seems that accurate information does

n
P
Qo
=
t
9!
ol
o}
=
@
'-l

play a =13 e in alrering negative attitudes
toward the disabled; and the public’s deep-rooted
negative perceptions of disabled people may be
supplanted by appropriate educaticn programs.
Contradictory findings are found in the Hafer and
Narcus study (1979). Sukbjects were shown & 37-minute
color movie portraying the lives of individuals with
cerebral palsy in an English residential home. The
educational film, designed to advance positive
attitudes toward disabled people, 1in fact promoted
initially negative attitudes toward disabled people.
In this case, the content of the movie may be one of
the confounding variables. In addition, the subjects’
e-1 usure to the disabling condition without the
opportunity to interact with disabled individuals may
create psychic tension initially l=ading to a negative

generalization toward

Qi

11 dicabled people found in this



study. Horne (1988) suggests that an attitude changs
is more likely i1f the viewing 1i1s fcollowed by activity,

i.e. interaction with disabled individual:s.

Contact

‘Contact’ refers to interpersonal interaction in

-
)

n

, and worsx situations. The o

[

ucationea

M
{

ocial,
of previous contact with disabled people is thought t..
enharce positive attitudes toward disabled peopls
(Schneider & Andcderson, 19801 . Increased exposure o
disabled people may eventually decrease the tension and
discomfort felt by many people when 1in the presence ot
disabled people (Westwood et al., 1981l). FRoeher (140l
suggests that familiarity with disabled people helps=
diminish unconscious fears of able-bodied people. In
addition, Palmerton ana Frumkin (196%) suggest tioar bl
amount of contact may predict both the probability of
attitude change and the likelihood of positive or
negative action toward disabled people.

The role of contact in attitude modification 1is
further supported by Rapier, Adelson, Carey, and Croke

(1972) and Evans (1976). They found that, in the

presence of pozitive reinforcement, able-bodied peoplao



pozitively changed their wttitudes toward disabled
people. Weinberg (1978b) concluded that the stereotvpe
of disakbled people as different diminished as contact
between able-bodied and disabled people was
intensified. Wright (1960) also contends that positive
attitudes are developed through repeated contact with
handicapped perconzs. Begab (1%68) indicates that more
positive attitudes toward the disabled is envisaged as
a result of experience with disabled individuals, which

A1~ m = -
< Ciil
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Z superiocr 1
Lazar, Orpet, and Demos ({(1976) claim that students’
contacts with disabled individuals may account for the
pcsitive attitude changes demonstrated in their study.
Anthony (1969) reporred that contact with disabled
people play a significant role in changing the
attitudes toward pecple with disability. Other studies
based on the ’‘contact model’ of attitude change also
suggest that contact improves attitudes toward disabled
people (Esposito & Reed, 1986; Furnham & Gibbs, 1984;
Ladd, Munson, & Miller, 1984; Towfighy-Hooshyar &
Zingle, 1984; Esposito & Peach, 1983; Voeltz, 1982,
1980; Handlers & Austin, 1980; Rallard, Corman,

Gottlieb, & Kaufman, 1977; Sheare, 1574).
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Despite the positive findings cited above,
review of other studies reveals contradictrory findina:
Scme studies suggest that contact produces noe
significant changes in attitudes (Asmus Jr. & Galloway,
1985; Barton, Snart, and Hillvard 198%; Sandbaorg, 19s2

McHale & Simeonsson, 1980; Cole, 1971; Granofsky,

1956), and others report that attitudes toward diasad lod

i

people are more negative as a result of contact

(Gottlieb, Cohen, & Goldstein, 1974; Gottlieb & Budoit

’

(=}

2072, Cokun, 1072. Coodman, Cotrlisk o Hazryyioaon, o7
These insignificant or even negative findings may be
explained by the impact of rthe c¢onditions ot i
contact. Contact with a disabled perscn 135 more like i
to produce an attitudinal shift 1f the two individual:s
share egual status, are working toward common goal:s,
experience more intimate rather than casual contact,
and experience a pleasant or rewarding contact {(Yukeln,
19883) .

Given that the conditions cof contact are

controlled, according to Yuker (1983), increased

Q
163}

contact alone may still not be sufficient for attitude
modification. Contact without accurate information

about disability may increase the psychic tension



to
(521

during the interaction. The anxiety arising from
unfamiliarity may further reinforce the pre-existing
faulty beliefs. Harper and Wacker (1985) asserts that
interaction with disabled people does not appear to be
a sufficient attitude mcdifier. Proper supports are

necessary or the shift in attitude may be negative.

Comblined Strategles

While some discrepancies exist when information or
contact 1s considered sernarately as a attitudinal-
change agent, the combined effect of accurate
information and increased contact appears to yield the
most positive result in attitude modification. Berrol
(1984) reported that contact and information working
together is a powerful attitude change agent. Rusalem
(1967) reported a significant change in the attitudes
of a group of adolescent girls, who were initially
identified as less positive, when they were provided
information about the disability and opportunities to
interact with the disabled.

Anthony (1972), in a comprehensive article on
attitude change, cecncluded that

"The attitudes of nondisabled persons toward



persons with a disability can be influenced
positivelyvy by providing the nondisabled individual
with an experience which includes contact with
disabled persons and information about the
disability. Neither alone is a sufficient,
significantly and consistently, to have &
favorable impact on attitudes toward disabled
persons. It appears that, without information,
contact has only a limited pcsitive effect o1 may

P - —

P o - _—— - .
even rainfcrce exiciing nie

tive attirades,

O
(I8

Similarly, information without contact increase—:
knowledge about the disability only but appears to

X

have little or no effect on

[s1)

rtitudes. " (p.l127%)

The combined effect ~i: accurate information and
contact with disabled people is apparent. The forme:
serves to rectify the misconceptions of digability by
providing new information to the belief system, leadin<g
to an attitude change; whereas the latter serves to
reinforce the validity of the information acguired and
to reduce the initial contact anxiety between able-

bodied and disabled people.
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Rehabilitation

Tre decade of the 1990’s marks further improvement
in the standard cf liwving of the able-bodied population
in general. In contrast, most disabled people continue
te live in poverty resulting from negative
diszcrimination from society. Thus, the true challenge
for rehabilitation is not the development of new
technology and treatments, but the overcoming of
attitudinal barriers to interaction and relationships
through understanding and acceptance (Roush, 1986) .

Rehabilitation professionals are the chief
providers of information regarding disability. Their
attitudes have an enormous impact on adjustment to and
attitudes toward disabled people (Antonak & Livneh,
1988) . The implications of health care workers’
negative attitudes toward disabled people and their
cffect on the rehabilitation process are not very
encouraging (Kohrman, 1986; Berdie, 1951; Snyder,
1946) . Narrow viewpecints regarding disability are
generated 1if rehabilitation professional’s attitudes
roward disabled people are negative (Altman, 1981) .

McDaniel (1969) suggests that the attitudes of



health care workers are more important in determiiniiig
the disabled persons’ response to treatment than any
cther force. If they view their disabled clients an
incapable of decision making and independent thinking
or planning, these unconscious attitudez may impede the
rehabilitation process through such things acs an
excessive need to nurture (Verzluvs, 1983) . This moy
lead to the clients’ overdependence on the

professionals. Furthermore, these negative attitude:

Q

often shape the development of disakhled persons and
narrow their roles in society (Bsnham, 1988:).

While attitudes toward the disabled appear to b
an integral component in rehabilitation (MaDarniel,
1876), the attitudes of professiocnals in rehabillitut ion
toward their clients have not been thoroughly examined.
Among the few studies that ascertain rehabilivation
workers’ attitudes toward disahled people, egulvocal
findings have been reported. Several researcher:
suggest the existence of negative attitudes among
health care professionals toward their disabled clients
(Antonak & Livneh, 19&8; Wolraich, 1982; Dufree, 1971;
Begab, 1970; Belinkoff, 1960). In contrast, some other

investigators propose that i1ehabilitation workers
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appear to have more positive attitudes toward disabled

people than does the general public (Eberly, Eberliy, &
Virvaight ., 19%1; ¥vleck, 19%68&; Vlieck, Ono, & Hastorf,
1966). The significant impact of rehabilitation

workers’' attitudes on the success or failure of the
rehakbillitation prcoccess implies the need for further

investigation in this area.

Occinational Therapy

Occupaticnal therapists are among the many health
tzlated proiessiolals wilose attitudes toward disabled
people are particularly crucial in the rehabilitation
process. Since the early days of the profession,
occupaticonal therapists have endorsed a humanistic and
holistic philosophy that values individual choice,
engagement 1in productive activity, and the right to
self-fulfilment and equal opportunity for each
individual (Bruce & Christiansen, 1988). Inherent in
this philoscphy is a clear decrier of prejudicial
attitudes toward people with disabilities. This
implies that therapists should have positive attitudes,
acquired during their professional training, toward

their disabled clients.



Professional education for O1T student:: connist o
two components - formal academic education within an
instituticn, and a period of practical clinical
training in various clinical or community Sett inog:
(Sabari, 1985). The goal of the praogram 15 the

students’ acguilsition of certain ideas, s3killo, value:s,

and attitudez which enable them to bhe compet ont
practitioners after graduation { Bucher & St 1llinag,
1977; Gartner, 1876; Jarvis, 1983; Simpson, L1u7u),

Whereas occupational therapy educar

Q

rs continually
strive to maintain high guality academic and wlinical
preparation for entry into the profeszion (Subar i,
1985) through routine assessment of student.s’
acguisition of knowleddge and skills, examination oi

changes in values and attitudes is less fr

q

quent . Thio

i

may be due to the difficulty inherent 1in measiy indg alid
describing these latter gualities (Barris, Kielhofneo,
& Bauer, 1985). In fact, ascertaining of attatude 1=
important because its positive relationship with
professional competence (Wright, 1960) serves to give
insight into students’ progress in thelr training.

Jacobs (1968) said that learning can be thought of

as a change in a student’s way of thinking, fesling,
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;oarries workiny toward a common therapeutic goal. The
nore intimate rather then casual interaction resulting
trom the daily therapeutic contacts and the rewarding

swneriences envisaged as the rehabilitation prcgresses

serve to provide favorable conditions for therapists t

acquire positive attitudes toward disabled pecople. i

Al

Fhe camhined efrect of accurate information and
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These variables include gender subjects’ previous

experience of interacting with disabled people, gendsr

dif ferences, and age differen .
Tihe effect of contact wicn disabled peorle con

Al ot ud s . Lasns b maaaC O ILIOIT D zz
attitudes have appeared in many studies that used th

ATDE scales (Yuker & Block, 1986). Yuker, Block, and
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study bv Mitchell and his assciciates (1984}, who four

that female medical students were more positive toward

8l
’-J

physically disabled people than their male colleagues.
he relationship between gender differences and
attitude change 1s apparent. In contrast, the
relationship between age and attitude is unclear, and
ne conclusive results have been identified (Yuker &

Rlock, 1986).

(s



CHAPTER I1IX

METHODOLOGY

In this chapter, the design i the =study

presented. Subject selecticon criteria are veviewod
The instrument ussed and the procedure for 1t:
administrartion are Qiscussed. Tinally, thie

Design
Z2 causal-comparative study was urad o craclnat e
rhe combined effect of exposure ro aocurare irfoamat ion

about and contact wirtn thne disabled on at:s

. R .
N P
Tl e Uil

disabled pecple. The independent vaviables are: levyed
of OT training, gender differences, age difierancen,
and previous experience with disapled pespls . The

dependent variable is the attitudes toward disabled
people measured by the ATDP Scale - Form A (Yuken
Block, 1986, 1966). The operational definitions of
some of the terms used in this study are as followi:
Accurate information - The knowledge regarding tlie

medical pathoclogy

O

f disabilities and the
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funcricnai capabilities and potential of disabled
pernple inherent in the OT curriculum at the

Univerzity of Alberta.

“entact - The therapeutic interaction with
disabled clierts during fieldwocrk placements
specified in the GT curriculum at University of
Llbherta.

Ltritudes toward disabled people - The score of
the ATDF scale - Form A.

The rull hypotheses tested were: (1) There would
be uno significant difference in the ATDP scores among

the OT students at different levels of training; (27

there would ° no =zignificant difference betwesen the
rretest and u..c respective posttest ATDP scores of OT

Ldentes ar each level of training; (3) there would ke

no significant difference in the ATDP scores between

the male and the female OT students; (4. there would be

no significant difference in the ATDP scores among OT
students at different ages; and (5) there would be no
significant difference in the ATDP scores between the
OT students who have and do not have previous

experience with disabled people.



Y

Two kinds of design were used to rest the

(Y

hypotheses. A between-groups and a retrospectlve

1V\e

pretest-posttest designs were emploved. in the
hetween-groups design, the posttest ATDE sooves of

subijects were classified according to their level:n

profassic:.al training, namely second, third, ared tonnrt b

ATDP scale - Form A. The first set required the
responses nrior to attendin
the OT training (pretest score), and the =zecond @et

used to tap their present responses (posttest 500 )

The retrospective pretest-posttest design wan usedad

because the impact ¢f social d=zzivabilit

utilizing the retrospective than a traditional prete

posttest design (Howard, Millham, Slaten, & C'honnel

1981) . Furthermore, retrcipective pretest d

more sensitive tce perceived attitudinal chanyge (bParry

Apostal, Scott, 1987). In addition, oward and hio
associates (1979) report that a retrospective pretaon
posttest design works to counteract the tendency of
type II error resulting from response-shift bias (b«

et al., 1987) pertinent to self-report measures.

:‘(’
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Subjects

e

L convenience sample was used. All full-time,

o

second, third, and fourth year OT students at the
University of Rlberta were invited to participate in
rhe study. The subject selection criteria are

presented in Table 1.

(J

~]

Age: MNon-specaifzc

Gender : Nori-specific

Status: Full-time student
Program: Bachelor of Science in OT

at the University of AZAlberts

Level of Training*: Year Two, Three, and Four

*Since the completion of the pre-professional year is
an admission criterion rather than part of the formal
OT program, students in the pre-professional year
(first yvear OT student) were not included in this

study .



Method

aArrangement was made through the Faculty of
Rehabilitation Medicine, Department of 07T, tor the
subjects to be seen by the author during thelr clasas

hours. While in their classes, the author read o

<&

standardized script (2ppendix 2) which explained vhe

aim <f the study and the kind c¢f participation

regulired. Voluntary participation was souaht and

subjects’ verbal consent to participation was obt. rined
before data collecticn procesded. Erhical 1ssue:n

pertinent tco the use of human subjects have been

considered. The study has gained approval fyrom tiis
ethical committees of the Department of Educat
Psychology and the Faculty of Rehakilitation Medio
Furthermore, the subjects were guaranteed the riahts
participation and withdrawal during any stage o the
study. anonymity of the subjectz was ensured, el thoy
were not reqguired to identify themselves in the study.
Furthermore, the information they provided wao kept

confidential and was erased after the project wa:s

completed.



Instrument

The instrument used in the study was a six-pagdge
questiconnalre (Appendix 1). The definition of
disability (WHO, 198C) used in this study was presented
on the first page. This was done to provide a
standardized definition of the term for all the
subjects. Page two consisted of guestions aimed at
collecting demographic information. The first set cf
the ATDP scale - Form 2 was on pages three and four.

It was w-ed to obtain the retrospective pretest scores.
The second set of the scale for obtaining the posttest
score was on pages five and six.

A written consent was obtained from Professor
Yuker regarding the use of the ATDP scale - Form A i1
this study. A copy of his written consent has been
presented in Appendix 3.

Antonak and Livneh (1988) give a very
comprehensive description of the ATDP scale - Form &,
which i1s summarised as follows:

The ATDP scale - Form A consists of 30 Likert-type
attitude statements which suggest that disabled people
are either similar to, or different from able-bodied

persons. The items depict two types of statements -



characteristics of disabled individuals (e.g. personal,
intellectual, emoticnal, and social) and treatment
modalities (e.g. educational, vocaticnal, social
integration) . The subjects are to express theirv
agreement or disagreement with each item on a six point
scale ranging from -3 [I disagree very much] tw +3 (1
agree very much]. N2 neutral resporni can be gilvernn,
Surjects are reguested to enter their numerdoal
response in the space provided to the left cif each
item. Scoring of the ATDP scale {(Appendix 4) redquille:
careful consideraticn of the signs of the responsan,
The signs of the poszitively worded items are to
altered first before all responses arve summed. Then

the sign cf this sum is reverssd and & constant iu

A -

added to eliminate any negative valus. This st ot

operations provides scores which vange from 0O to 180,

with & high score indicating a positive atblitude 1n

[N

each case.

2 series of monographs (Antonak & Livneh, 19&8&;
Yuker & Block, 1986; Block, 1974; Yuker, Block, &
Younng, 1970; Yuker, Block, & Younng, 1966) discuso £ohres

reliability and validity of the scale. Some of the

findings are presented as fcllows (Antonak & Livnetl:,



1%88)
Tezt-retest reliability - + 0.79
Llterrnate - forms reliabilicy - + 0.83 (Form A&LE)
split - half reliability - + 0.89%9

Content validity was ensured by undertaking an
extensive literature review of statements describing
disabhled persons. The literature review was further
evaluated by several psyvcheologists who assessed the
relevance of the extracted items for use in the scale

(Yuker et &l., 1970). <Construct validity of the scale

]

z

as assessed by examining the relationships of the
scores of the scale to scores of many other variables.
Convergent and discriminant validity were examined.
The data provided by Yuker and Block (1886) show that
correlations with measures similar to the ATDP scale

N ]

are high while those with dissimilar measures are low.

o

2ccording to Yuker and Block (1986), factor
analysis was not employed in constructing the ATDP.
The two tvpes of items used in developing the scale,
which can be considered to contribute approximately
equally to the total score, were based on theory rather
than upon factor analysis. Although there have been

previous studies on the factor analyses of the ATDP



scale, the different factors identified due to the use
of different methods make the results difficult to

interprec. Nevertheless, Yuker and Bloock (L198o) aiaie

that the adeguacy of the scale should be Judaed on tiie

basis of the reliability and validity data.
Recent studies showed that the ATDE sanle 1:n

susceptible to faking (Hagler, Vargd, & Semple, 107

o

Jargo & Semple, 18984; Scott & Rohrbach, 1%77; “uvrg
Vargo, & Semple, 1981 . Furthermore, othel
investigations have found that the scores on the AT
scale to be influenced by social desaralilit
(Feinberg, 15¢7). In order to answery to all thyo
criticisms, Yuker (19845) suggests that the soale o
used in research az long as it 1s nor employed ancdden
conditions in which the subjects have a high motivarion
to fake their answers, such as in screening S1itiir 1o
for admiscicr. to & program CI promotion. Irm tlie
present study, as the scale 13 not used tao reflect
subjects’ progress in the program nor is it employad ao
a screening device, it is then assumed tnat the
subjects should have very low motivat ~on Z¢ fake thiclr
answers. Anocnymity of the subjects should help

decrease the influence of perceived soclal
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desirakbilivy.,

Procedures

Group administration of the guestionnaire was
conducted. The author was present throughout the
process. Objectivity and consistency of each group
adminisrration was ensured by standardizing all
procedures and instructions.

The response rates are presented in Tabie 2.

Table 2
RESIWiI3Ee nates
Yeav No . i Students No. of Participants Fate
TwWO 77 66 85.7%
Three €2 4z 69 .4%*
Four 40 35 87 .5%
Total 179 144 80.5%

*Participants in the first visit = 36 (58.1%)
Participants in the second visit = 7 (11.3%)



’

It was intended that the guestionnailre be
administered to all subjects within the same Uilme
frame. Unfortunately. due to the conflict of then
class schedules, fourth year OT students were Sedsn in
December, 1991, prior to the Christmas break, whereao
second vear OT students were tested 111 Jamuary, Ldol,

after the Christmas break. As the sSubiects wele

et
attending any formal instruction or fieldwork placemen
during the holiday, the time gap 13 assumed to have bnad
minimal impact on the subjects’ attitudes toward

-

A~

B T e B [l BN I L o I S Lo )
ULlSUiaTu LTuaT. S R R N e O N A T [
tested in December, 18%1. Due to the relativelyw low

response rate (58.1%), a follow-up visilt was aivandgesl
in February, 19%2. The respconse rate was
69.4%. Nevertheless, readers are reminded of the oo
that the relatively low response rate YEeEar thies.
students and the time gap in betw=en the two vioito
might have brought an unknown bias to the sample, whion
could have confounded the findings of the =zrtudy.
During the group administration <f the

guestionnaire, instructicns were given accorading to the

stand rdized script (Appendix 2). The subjects wels

reminded tc read the instructions on the questionnaire
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CHAPTER IV

RESULTS

irn thic chanrer, the demographlc data delineating
Fliee chotacteristics of the sample are presented. The

Computation

Ouestionnaires of the study were scored, and the

I'ackage for the Social Sciences - Revised (SPSSx) . The
t ~test computed by the SPSSx program provides two
independent estimates of population variances of the
measurements in the groups. It alsc tests for the
homogeneity ©f variance. This 1s particularly useful
when comparing independent grcoups of unequal sizes
(Wilson, 1990), which is the case in this study.

Within the context of this study, alpha level of 0.05
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O

Gendey Dis  ribution
Maie Female Total
nn (%) n (%) n (%)
Year TwWo S {12.¢€) 57 (8¢.4) 66 (100
Year Three & {1d2.0) 37 (&6.0; 43 (10
Year Four 2 (5.7 23 (94.3) 35 (1000
Total 17 +411.8) 127 (88.2} 144 (100

-
[

1e majority cof the subjects were females. The

csample size of the male subjects, especially 1n vear

r-’*
G
ot
o
o
“
o
)
D

[
2]
i
'J
.
(Q
0

’__J
(1
O]

Syte!

i

o

1 as comparaed with that of oh

The age distribution of the subjects is presented

in Table 4.



I 20 21 to 25 = 26 ot ol

no{(%) () () 1i
Year Two S (1Z2.6) 45 {Es LDy L4 (2.2 v
Year Thre= & (14.0 DRI U AN So{inlo, g vl
Year Four 10 2.9 25 (71.4, 9 (25,7 oot
Total 16 (11.1) ¢7 (€7.4) E T O B ARV

Erout £€7% of the subjscts o1l within thie g

range oi 21 and Z%. 2bout 11% of them were o! o !
below, and 21% of them w .2 at 20 or abo
Previous experience interacting witl. aisalled peop i

The subjects’

(¥R

prev

pecple 1is depicted in Tab

o1

&

1

9]

{0
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Table =

Irevicus Interacrion. with Disabled Pecple

Yes Mo Total

n (%) n (%) n (%)
Year Two 50 {(75.8) 16 (24.2) 66 (10D)
Yealr Three 25 {(58.1) 18 (41.9) 43 (100)
Year Four 23 (65.7) 12 (34.3) 35 (10GC)
SIS 98 (6£8.1) 46 (31.9: 144 (1060)

about 68% of the subjects have had previous
irteraction with the disabled people. For those
subjects whoe have previously interacted with disabled
people, the situations in which the experience was
scquired are summarised in Table 6. The meanings of

the variables used are defined as follows:

‘Work’ refers to any paid or voluntary work in
health care institutes or social services

settings.



‘Home’ i3 used to represent situations whon:
ewperience with disabled people 19 auoyguilread
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Work Home Social Others Teat el
I . - (=3 b v i
n (% o (% (%) n (7))

Yy . Two 41 (85 .4 (2.1 SRESN 6(12 .5 At 1]
Yr. Three 19(87.9)

Yr. Four 13(5¢.1) 3(13.6) O (0) 627 .73 RS

Total 73(74.5) 6( 6.1) 3(2.1) 1e(1€e .2 Yeln

. )

An uneven distribution was observed, with the



maiiority of the suhjects who had previcus interacti
with disabled people acguired the experience undex

‘work' category.

Hypotheses Testing

The mean pretest and posttest ATDP scores of

srudents in vear two, three, and four are computed

i\

presented in Table 7.

Table 7

Means and Standard Deviationz (SD) of ATDE tcore

=
-

C:

tne

and

b
)

Tretroest Dosttect
Mean SD Mean SD
Year Two 122.8 23.4 121.8 2103
Year Three 107.6 25.0 137.3 17.3
Year Four 105.7 26.7 136.2 27 .0

vpothesis (1)

Hypothesis (1) stated that there would be no

significant difference 3in the ATD: scores amcng OT



studsents at di

th

ferent levels of training. Thiee pomstt ot
sceores of the subjects in vear two, thres, and four are

compared and the cobserved difference 13 tested bn tho

2AMNOVE and

cr

he Scheffe test . No significant difispeano
in the posttest scores among the three groups and

between any two groups was observed (F-rat 1u=1.Gu

T

)

1,

>=0.37) . althouagh thers was a concern reaardireg tle-
potential biases inherent in using the data obtainel

1.

from vear three OT students, the results of the Dolied

test indicated that Hypothezsis (1) was supportend e

if only vear twe and year four subjects were Comfaaiod

haesis (Y)Y comz o anrrarted ar thes 00t

Hvrothesis (2)

Hypothesis (Z2) stated that there would - 1o
significant difference between the pretest an
respective posttest ATDP scores of OT students at ¢l
level of training. The t-tests fcr paired
observations, which have greater power than t-tent Lo
independent groups, are employed to test the

significance of the observed difference between the

pretest and the pcsttest scores. The results are

o



(

"

Difference in Means p (2-tail)
Year TwWo 8.9 ¢C.00~*
vealr Three 267 0.00~
Year Four 30.5 .00~

b
M
<
@
}oos

* Ciarnificance at the 0.05

is indicated in Table &, the difference in the
pretest and pcesttest scCores at each level of training

was statistically significant, with the subjects’

)

posttest ATDP scores being significantly higher than
thelir pretest scores. Therefore, Hypothesis (2) in

this study was not supported.

Hvpothesis (3)

Hypothesis (3) stated that there would be no

significant difference in the ATDP scores between the



male and the female OT students. The 2ol S T R ST
test are presented in Table 9.
Talkle 9
t-tect Surmmary Results for Gender Diffeaernes
n Mean il tad b

Fretezt

Male 17 106 .¢ (oD

Female 127 1= 0L
Fosttest

Male 17 117 .4 IR

Female 127 136 .86
* Cignificant at 0.05% level

Hypothesis (3) was support>d i1n the preftos!
sirtuation. The 8-point difference in favrour f i

female subjects

significant

not supported in the posttest when the

Gifference.

in the pretest is not

Hypothesis (32

indicative of

Iooaly
}, however , Wl

i

female

subgeot o

scored significantly higher than the male subject .



The effect of gender differences on the pretestc
and the posttest scores 1s further anzlyzed by
romparing the trend of ma_- 5.4 fema.e subjects’ scores
at each level of OT training. The respective pretest

and posttezt scores of the male znd female subjects 1n

()

[ s

vesl two, three, and four are presented in Table 10.
Talble 10

Scores bv Gender by Level of Training

Pretest FPosctest
“ale Female Male Female
Year Two 108.6 125.1 112.7 134.8&
Year Three 9.5 108.9 232.7 138.1
Year Four* 122 .4 104.7 93.0 138.8

*The sample size of male subjects 1s two

Female OT students’ ATDP scores were relatively
higher than their male colleagues. This trend was
observed in almost all the pretest and the posttest

situations, except in the pretest in year four, when



“he male subiects scoved higher than theiy fomaoie
colleagues. The exception may be explained by the

relatively small sample size of male subiects i ven

I
[X9]

four (n

) .

P

O
0

sed on the results of the t-test and the

observed trend of male and female subdiecto’ ATDE in

ok

rear two and three (yvear four 1s not included due oo

be

o
—

|- o\ hl
he sm=all sam

O

le giz= of male gubjects), female OT

3

students seem o have more positive attlitudes toward

1

dizakled people than do mase U7

r

Studont o,

Hypotrhesis (4) stated that there would b na
significant difference in che ATDP scores
among OT students at different ages. The ANOVE and e

Sche

Fh
Hh

e procedure w.oe imp lemente ! o evaluate the
significance of age differences on the ATDE ccoren i
significant differencs in the pre-test ainl vhe ponstton

scores among ths dir

T

e

erent age grouns and fetween any
two groups was observed (Pretest: F-rauvio=06.62, p=0.5%4;
Posttest: F-re i0=1.95, p=0.1%). Hywotneois (43 was

supported.
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CHAPTER V
DISCUSSION
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DIt et 1T pIen dis
obnervaricns in this
modified to say that
informaticn acguisit
if it 1z followsd by

further irformation about dis
rostularion needs to be verid

the

Si1v e

proaram remains constant, the time of training when

~t udent s’ artitude scores are obtained becomes critica
in derermining whether a significant attitude changs i
ohserved. If the baseline were m=.sured prior To Lhe
beginning of the formal program, csignificant attitud
chianas might be envisaged. However, 1f the baselaine
were obtained after the first semester of the proaram,
g et rirude change probakly would not ke chservad T
order to verify this postulation, the posttest scores
of the fourth vear OT students 1s compared to the

significant

difference was

fact that the

oL le z
Horn's s
tude char

of the second year

observed,

significantly higher than the latter

two-tailed)

This

obhservation may

oR

with the former

(£t=-2.57; p=0.05,

used to explain the

[
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Previous Experience with Disabled People
b- findings of this study ~howed that previous
cxperiences with dizabled pecple did not interact with

subjects ! attitude sCores. Triig seems to contradicy

roward disabled pecple (Florian, 18&l). The

conflicting findings may be explained by the fact that
the precsaent study ded not identify whethasr thes
subjects’ previous interacticon with disakbled people

were positive Oor nedative.

aAge and Gendexr Differences
Age differences do not seem to have an effect on
the attirude scores in this study. Thi

cbhservation

13
T

adds ro the inconclusive findings about relationships

between age and the ATDFP scores (Yuker & Block, 1986).
Whereas age differences did not show any effect on

students’ attitudes toward disabled people in this

study, the effect of gender differences on the ATDP

score

U

was studied. Female OT students, in general,

scored higher than their male colleagues in the pretest



cr

2 po3ttest, The CONnCur with the inding
of the study conducted Py Mitehwall]l et o0, (LORAY, it
showed that female medical studentu demonstrat ed o
higher ATDE score than male subliestrs In thelr atud
Yuker and Elock (18847 have suammariced 120 Studis
comparing Sc.res obtained by males and female- .

results were chierved, but o median A

soores tended tc Pe higher for fenales tion ma e,
2imlilary relaticonship hetwoon gend~1 differences ong
attitude scores was chierved in rhis arudy

The interacticn effect g getndey differeries i
level of training on artiriide ooy disabled peop .
wWas planmaed oo b feovevio a0 ] Sy asing e
multivariate analvais of variarn o (M2OVA Y Thie-
procedure was not implemented dus te the smeclbornamd oo
ci male subijscrs at e b lavel of CYOIinineg, e
in year four which nas cnly two mile subject s, Thr-
results yvielded by the MIVI7T/L cannot e COTs Icdet oo i
valid and reliabile esrtimas oo The effect Of peaicien
differences should be cornsidered wien e findinegs o
this study are to be generalised to crier popular o,

Female OT students’ relartively nigh A2TDE seore.
suggest that t'l.ey may be more susCeptible to the i



-, Dy £ - h -
i o eXpooaYe YO acoiurate INIOXMAat ion abocut ang contact

with dicanled pecple. This phenomenon may be explained

Ty 1o ri%%Hy showsd that female occupaticora:
therapiots endorsed gocial relarions more highly tharn

M . She further stated that this walue aprearsd to
Freo alianed o nurturing and caring. MMoreowver, EFrvor
(14&%) sugassted "fermules appeared mcre likKely to
ansociate helping others with personal nievement
~hereas miles tended to s=e helping people in terms oOf
contic.lling and organizZing them" (p.2225 . Tayicor s and

Fryor’ s suggestions imply that females may be more

O

likely Lo View Glsabica poUpblis as Che S&ME a3 Gl
Lodied people.  This matches with the construct ¢f the
ATDL scale, which defines positive attitude toward
disalded people as one which denotes no diffesrencs
between disabled ard able-bodlied pecple. Thereiore,
females in general have a more positive attitude score
on the ATDP than males.

The effect of gender differences on attitudes
toward disabled people may explain the conflicting

findings in the field of attitudes toward disabled

people. The number of males and females in a sample
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et isarional anpect of change. More research effort is
required to delineate the effects of these confounding
fart oy so an to refine the understanding of the

e thani o of atrtituds modification.

in this =svudy, U7 srtudents

o]

previous exp o rience with disabled people did not

I
h

ciagniticantly affect theivr ATDP scores. The effect o

gender differ

®

ot

nces on attitudes toward diszbled pecple
wan obrerved; however, the sample size of male subjects
1o tee omall to give a valid and a reliable estimate of
the pattern of interaction betwsen gendey differences
and other variables on attitudes toward disabled

people. Futule research to 1dentliy sucn &4 pattern i

crucial to fine tun
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Il THE FOLLOWING QUESTIONS, PLEZSE CTHECK THE MCET

Malz] [Female]

2. Age in vears:
[undex 20] {21 to 25] (26 to 30] 121 to 33]
[36 to 40] [41 to 45] i46 to 501 tover 50;

3. Level c¢f training in the present COccupational
Therapy (0OT) education program:
i12nd vear] [2rd vear] [24th year]

4. Previous experiences with disabled people prior to
attending the OT program:

] [Noj

{Ye

4]

If your answer is ’‘ves’ in #4, please list the
locations where you acquired the experiences:

CONTINUE ON THE NEXT PAGE



Your responsesg PRIOR TO attending the OT program

Mark each statement in the left margin accordinag to how o
You agree or disagree with it. Flease mark every Onee. Wirite
+1, +2, +3: or -1, -2, -Z2: depending on how vou ol in eacd
case.

+3: I AGREE VEFY MUCH ~1: I DISAGREE A LITTLE

+2: I AGREE PRETTY IMUCH -2: I DISAGEREE FRETTY MUCH

+1: I AGREE 2 LITTLE -32: I DISAGREE VERY MUCH

1 .Disabled people are coften unfriendly

Ay

2.Disakled peorle should not have oo competes fon
Sobs with physically normally people.
2 .Dicabled people are more emotion than obtheaer peop e
4 Most disabled persons are more oaelf-conooioais thian
cther pecple.

5.wWe zhould erxpect Just as much from aizablad oo
=d persons.

& .Disabled wor
workergs.

ot n X . SR . L .
/.Disabled peorls usually do not nake mucih i oo
contyribution Lo socisty.

8 .Most nondisabled people would not want to
anyone who 1s physically disabled.

ed people show as mucl enthusiasim an ol

10.Disabled persons are usually more sensitive than
other people.

11l .Severely disabled pesrsons are usually untidy.

i2 .Most disabled people feel that they are as gowurd
other people.

RS
E A

13.The driving test given to a disabled perscon shiouid
be more severe than the one given to the nondizsabled.

CONTINUE ON THE NEXT PAGE



14  Lisabl Ul

}—t

S0
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=
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oci
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o pecple are u

n

%

N

1% .Dicahled persons usually are ncot as conscisenticus as

Shysically normal persons.
E

16 .Severe dizabled persons prokapiy worry more about
their health than those who have minor disabilities

17 Most disabled persons are not dissatisfied with
themselves.

18 . There are moOre MMl

i its among disabled perscns than
mong rondisabled r

14 Moo=t disarbled persons do not get discouraged easily.

20 Most disabled persons resent physically normal
people.

21 . Disakled children should compete with physically

normal children.

)2 Most disabled persons can take care of themselves.

23 It wovrld be best if disabled persons would live and

™)
[92)
)
=
[6)]
Qi
o
'...J
D
Q.
kel
0
0]
ke
‘_J
()
Q
i
®

——————rt

work with nondisabled persons.

'y normal perscns.

26 . Most disabled persons want more affection and przail
than other peownle.

27 .Physically disabled persons are cften less
intelligent than nondisabled people.

ly dizabled pecple ars Just as ambiticus
.

just as self-confident as other

28 . Most disabled persons are different from nondisabled

people.

29 .Disabled persons don‘t want any more sympathy than
other people.

30.The way disabled people act is irritating.

CONTINUE ON THE NEXT PAGE



Your present responseg AFTER at_ending the OT program

8

95

___10.pDisabled persons are usually more sensitiwve

contribution to society.

.Most nondisabled pesople would not want o Imarry

anyone who 1s physically disabled.

.Disabled people show as much enthusiasm & G b

people.

other people.

11.Severely disabled persons are usually untidy.

12 .Most disabled people feel that they are as good

i)

other people.

than

ca1ll

13.The driving test given to a disabled perscon shouldd
be more severe than the one given to the nondioai,lerd.

CONTINUE OWN THE NEXT PAGE

Mark each statement in the left margin accordina to how much
vou agree or disagree with i1it. Please mark every One., Writ..
+1, +2, +Y: or -1, —2, -2: depending crn how ywu fecl an o h
case.
+3: I AGREE VERY MUCH -1: I DISAGREE A LITTLE
+2: I AGREE PRETTY MUCH - I DISAGREE PRETTY Ml H
+1: I AGREE A LITTLE -3: I DISAGREE VERY MUCH
1.Disablad people are often unfriendly.
2.Disabled pecple should not hcv@ Lo compets ton
Jobs with physically normally people.
3.Disabled people are more emotional than other peeoplee,
4.Most disabled perscns are more self-conoccion: e
other pveople.
5.We should expect Jjust as much from disabled o
from nondisabled persons.
6.Disabled workers cannot be as succeszful as orhen
workers.
7.Disabled pecple usually dc not make much of
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. Dirabled people are usually sociable.

15.Lisabled personz usuzlly are not as consCientious as
physically normal persones.

16.S82vere disabled p s prcbhably worry mere about
their health than those who have minor disabilities.

Wl
[ o
0w

17.Most disabled persons are not dissatisfied with
themselves.

18 .There are more misfits among disab
among nondisabled persons.

o
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14 .Most disabled persons do not get discouraged easily.

20.Most disabled persons resent physically normal
people.

21.Disabled children should compete with physically
normal children.

22 .Most disabled persons can take care cf themselves.

23,1t would be best if disabled persons would live and
work with nondisabled persons.

[

24 .Most severely disabled people are Jjust as ambit
as physically normal persons.

ous

25.Disabled people are just as self-confident as otner

people.

26 . Most disabled persons want more affection and praise
than other people.

27 .Physically disabled persons are often less

intelligent than nondisabled people.

28 .Most disabled persons are different f£rom nondisabled
people.

29 .pisabled persons don‘t want any more sympathy than

other people.

30.The way disabled people act is irritating.

THANK YOU FOR YOUR PARTICIPATION!!!



Appendix 2

S8 SRS B
the students, and vour help is recquired to complate tln.
proiect . 211 I need from yvou is 20 minutes of your

fill cut & gquestionnraire that 1I‘ve prepared. You e ppt

need to idencify yourself in the guestionnairvrs, i i+
information will be kepr cornfidential. Besides, yvom
withdraw from the =tudy at any time ycou want. Betore

continue, mav I know how manvy of wvou do not want ot
participate?
[Pause - continue after those students who do not want to
participate in the study have left the room]

Thank you wvery much. [Give ou the questionnaire] .. i

cf yvou should have a questionnaire. FPlease read *the

instructions and the guestions carefully. The cuesticig o

a

}

the middle two pages are th

]

same as the qgquezt_.orns on tie
ast cwo pages, butr if you read the instructions caretul 1y,
vou will realise that the middle two pages ask your
reactions to the guestions PRIOR to attending the
occupational therapy program; and the last two pages ack
about wvour PRESENT responses. Please be careful abour o°
You may start now. If you have any questions, please el

free to ask me. After you have finished filling out i



Ngl
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anrl the larn two padges ask o abou
2108 ST SRR =S I'teaz= he careful abocut 1t. You may start
Ti0v . If you have any guesticns, please feel free tc
ask me. Zfter you have finished filling out the

aquesticonnaire, please leave it orn the desk here. [Point

to the desk] Again, thank yvou for yvour participation!
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I] QE< ;’:5 9 ; /\ HE-M ~ §1LMJ_ NEW Y ORK 11554
UNIVERSITY

Center fcr the Study of Attitudes
Toward Persons with Disabliities

ot

October 16, 199

Tatia Lee-Cuan

6-102 Education North
Faculty of LEducation
University of Alberta
Edmonton, Alberta
Canada T6G 2065

Dear Tatia Lee-Chan:

You certainly have wmy periission to use the ATDE Scale and you can
reproduce any of the Lhree scales frowm the ATDP wosopraph. 1f you
do not have a copy of the 19806 monograph, you can obtain one by
writing to me. FEucluse a check {or $10.00 payable to Hofstra

University. Gooud luck in your research,

If there is any way 1 can be of help, feel free to wiite Lo me.

Sincerely,

H E \ I\J\_/Q"._/\_\_,

II. E. Yuker, Ph.D.
Schileoss Distinguishied Professor
of Psychology

HEY :RM




































