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This study compared the reiationship of the seif-esteem of
parents, and the seif-esteem of parents and their children. 44 two
parent volunteer families were selected from an Edmonton elementary-
junior high school. The grade level of the children invoived in the
study ranged from three to eight. Both the parents and their children
were administered seperate forms of the Culture-Free Seif-Esteemn
inventory for Adults and Children. The results of the Total scores and
the General and Social subecaies were correlated using a Pearson ,
between the parents’ seil-esteem scores, or between the parents’ and
leaming may not be & major contributor to seli-esteem acquisition, and
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I. INTRODUCTION

Sell-esteem has been a popuier topic of discussion for over a
century. The potential influence of seli-esteem on personality
continues 10 be discovered. This chapter will provide: An overview of
seli-esteem research, the definition used in the study, and an outiine
of the theeis.
subject of meny peychological and sociological writings. Early writers
on seli-esteem, ke Willam James (1890), suggested that seif-esteem
could potentially shape one’s entire perception of his or her world.
lacking. Seeking a more thorough understanding of sei-esteem,
ressarchers proceeded in eamest in the 1960’s. Psychologists and
importance of seii-esteem 10 education, and i is now idered 10 be
an integral part of leaming and social development in this fleid.

Our present understanding of seli-esteem, therelore, is derived
somingl studies on sei-esteem by Mosenberg (1965) and Cooperamith
(1987) examined in detail many factors related 10 the development of




seli-esteem in children. Their results have since been expanded by
other reseerchers in a number of different areas. One such area
Until recently, however, much of the sel-esteem research on
familles invoived comparing tralts and behaviours of parents with the
researchers in this area negiected to study the seif-esteem of parents
may exist between the sell-esteem of parents and the seif-esteem of
on this topic are contradiclory, resuling in an cbecure understanding of
Further ressarch on this 10pic is necessary 10 provide & more
precies understanding of sei-esteem as it relates 10 parents and




parents and their children. For example: Do the children of parents
with low seif ssteem necessarily have low sel-esteem? Also, the

useul for counseliors working with children with low self-esteem. In
addition, the findings of this study will help readers to clarify the role of
social learning in seif-esteem development.

The purpose of this study, therefore, is to provide a clearer
understanding of the relationship between parents’ (spouses’) self-
and their children's seii-esteem. Correlating the Total, General, and
Social seli-esteem scores of parents and parents and their children
compoeed of volunteer parents and children from an Edmonton public
school.

1) What is the relationship between the seN-
parents (spouses)?

2) What is the relationship between the seil-esteern scores of
parents and the seli-esteem scores of their children?




For the purpose of this study, seif-esteem was defined as:
differentiated as he [or she] matures and interacts with
tends to be fairly stable and resistant to change. (Battle,1987,
p. 23)
This definiion was chosen because it is coneistent with the manner in
which seif-esteem is used in the measurement instrument
The theeis is organized in the following order:
inclucdes a historicsl perspective of seif-esteem and describes variables
3) Chapter three describes the design of the study. R containg

4) Chapter four presents the data and the results of the study.
Also incorporated in this chapier is a deecriplion of the subsidiary




‘analysis.
8) Chapter five discusses the findings, implications, and
suggestions for further research.



H. UTERATURE REVIEW

Since a great many articies continue t0 be written on self-
esteem, a thorough understanding of sl of its components continue 10
ovoive. Self-esteem measures have been included in a wide array of
studies. This chapter, however, reviews the iiterature relevant to
parents’ and children’s seif-esteem. It is divided into the foliowing
sections: historical perspective, defining self-esteem, variables related
1o students’ seif-esteem, deveiopment and acquisition of seif-esteem,
and parents’ and chiidren’s sel-esteem. This chapter concludes with a
summary of the most significant findings.

Historical Perspective

. Sell-esteem has been inciuded in numerous studies and theories
in peychology. As far back as 1890, Wiliam James wrote about self-
osteom relating 0 human aspirations and values. He fekt that high
soli-esteem resulted when pecple’s achisvements equalied their
aspirations in areas of personal importance. G. H. Mead (1934), a
noted sociologiet, added 10 the understanding of sei-esteem by
elaborating on ks social components. & was his bellef that one's self-
osteom is constructed from the reflected appraisal of significant others.
Theee appraissis are derived from, and relative 10, the values of the
paricipent’'s social group.

Seli-esteom has aiso been recopnized by many notable



peychologios! theorists including Adier (1927), Fromm (1947), and
Rogers (1951). Each of these theorists viewed the seif and seif-
esteem 10 be the consequence of individuais perceiving themseives to
have wesknesses, which resulted in feelings of inferiority. Rogers,
that this technique would aliow children the opportunity to respect and
trust themseives, which would ultimately result in seli-acceptance.
Fromm stressed the importance of children reaching & level of
lovels resulted from the children being invoived in stable, trusting

lationships.
Of course, many other authors and researchers have added to
the understanding of seif-esteem. Coopersmith (1967), in his book

factors contribute 10 seli-esteem development:

thet an individual receives from significant others in his Me.
mmmﬂﬁmﬂhmﬁwi-hﬁ



in the world.
a)mmlwlmmommmmmnrw

by authors. Tommmm-mmmm
wmonalities %0 these

wding, if not a

definitions that aliow for at least a ubiquitous
definition, of seif-esteem. initially, however, we must clarify the
iterchangeably. Most, though not all, theorists distinguish between



Battie (1987), as previously mentioned, explained self-esteem

An individual's perception of their own worth. An individual's
tends 10 be fairly stable and resistant to change. (p. 23)
up of the ideas he{she] has about him{herjself, an assessment of
his{her] skills and traits, whereas seii-esteem is how much he{she}
Battle (1967) demonstrated how seif-esteem is composed of
phenomenoiogist perspective and stated that i is the subjective
prosption of the experience that reguiates sei-esteem. Subjectivity,
he explained, is bound by individuals perceptions of, and the values
they assign t0, their experiences. How much individuais vaiue the
place on the importance of sucoseding at it. This, in tum, affects their
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based their self-worth on obtaining top grades. They b
distraught and perceived themseives 10 be dumb when they did not
achieve exoslient marks on all assignments. Additionally, Battie (1987)
asserted that seli-esteem is not determined by a single phenomenon
but is muiti-faceted. This idea is accepted by many self-esteem
ressarchers as evidenced by the inciusion of different subecale
soli-esteem stabilizes around ten years of age, changes can occur
throughout one's iifetime.

Variables Related to Students’ Self-Esteem
intelligence, then it would be prudent to control for this variable in the
design of the study.

inteligence has been shown 0 correlate significantly but not
highly with seif-esteem. Coopersmith (1967) conducted a very
thorough study of variables associated with sei-esteem. His sample
consisted of 85 pre-adoiescent (ages 10-12), white, middie cClass
acconding 10 scores on the Coopersmith Sei-Esteem inventory (CSEI)
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Waeschier inteligence Scale for Children (WISC), and the results were
inteligence level. The exception to this was the group that scored low
on the CSE| but was rated high by their teachers. This group scored
the highest of all groups on the WISC.
Coopersmith reported a low but significant correlation ([ = .26)
on their overall level of intellectual ability but cautioned that, even
though inteligence is reiated to self-esteem, one should not assume
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Achievement, similar to inteligence, showed a low but significant
correiation in Coopersmith's 1967 study. His method of determining
the achievement scores, however, must be considered. One of the
questions that the participants were instructed to compiete asked for
their present achievement level in the form of a letter grade (e.g., A,

his discussion that it was possible not all of the reports were accurate.
Sears’ (1970) study of 73 boys and 81 girls in the sixth grade,

for this study must be viewed with caution, 8leo, as they were obtained
Lastly, Simon and Simon (1975) indicated a significant

similer findings, suggesting that a significant but low cormrelation exists

& Imited range of socio-economic backgrounds, ierature related 10
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two variabies. Rosenberg's (1965) study of New York high school
classes. The upper class students reported high sel-esteem in 51%

t0 1973 that used a variety of techniques 10 measure sex differences
and seli-esteem. Four of these studies exceeded a thousand
constant for pasticipants from age three to college age.

Lastly, solf m was considered from the perapective of
olther up or down during a certsin period of development? was
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seli-esteem is a gradual development that stabilizes in early childhood.
studies (e.9., Kimbal, 1972; Donaidson, 1974) displaying mean sel-
lovel with his instrument. Battie, however, indicated in his 1981

in grades three through six or seven through nine, scores in his junior

estoom is the most important determinant of whether individuals
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come about from their interactions with others. Unfortunately, an
attribute as important as seif-esteem cannot be simply controlied
because its development is affected by a variety of influences.

Develcoment

As previously mentioned, self-esteem is considered to develop
child can be influenced by a plethora of experiences within and outside
the family. Seaercy (1988) stated that initially parents are very
influential and lay a foundation for the building of the child's self-
esteem. She continued 10 deecribe the development of seif-esteem as
they begin to form images about who and what they are, depending
sbout themeeives is often largely a reflection of others’ appraisais of
them. Thus, they begin 10 view themeeives as good or bad, capable
or inept, in accord with their early relationships and experiences.

Beane and Lipka (1968) noted that, as the children’s sphere of
such as teachers, neighbours, and friends, they begin 10 gain insights
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group. Searcy (1988) fek that at this point children have already
begun 10 filker out experiences that don't conform 10 their sel-images,
are less vuinerable to the opinions of others, and have begun to rely
on their own standards. She aleo added that, akthough the reflance on
personal standards increase with age, most people continue to remain
many aduit's have for some form of reCOGNItioN OF NEASSUraNce.

Coopersmith (1987) clarified the understanding of sel-esteem

of seli-esteem in terms of three conditions associated with high se-
esteem: ° (1] Total or nearly total acoeptance of the children by their
lstitude for incividual action that exist within the defined kmits” (p. 236).
In addition 10 this, he also stated that there was indirect indications

that domination, rejection, and severe punishment of children result in

of parental modeliing on seil-esteem was not fully addressed at that
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time. Research conducted by Openshaw, Thomas, and Rollins (1983)
investigated the acquisition of seif-esteem using two different models -
soclal leaming (Bandura, 1969, 1977) and symbolic interaction (Becker,
1964; Coopersmith, 1967; Mead, 1934). Although both of these
models are complex and intricate, they will be briefly summarized.

Social leaming emphasizes the importance of modeling and
however, contends that seif-esteem is a product of the parents’
appraisal of the child’s worth. This appraisal is demonstrated to and

two models were directly compared in Openshaw et al.'s (1983) study
184 familes with adolescents, the researchers assigned variables 10
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parents in self-esteem formation; this section examines studies reiating
to parents’ and children’s self-esteem in greater detail. From infency
throughout chiighood, chiidren are very dependent on their parents.
As & result, parents are cons' Jered to be an important component in
the development of their children’s self-esteem. Battie (1987)
acknowiedged this and stated that parents, of all possidle influences,
exont the most control over their chiidren's seli-esteem. He expisined
that perental influences were displayed during the interaction of the
parents with their children. Furthermore, Walker and Greene (1988)
suggested the quality of the parent-child reiationghip exhibited
influences on seif-esteem that continued beyond childhood and into
adolescence. This contention, aithough not directly disputing

* Cooperemitirs (1967) and Battie's (1967) asservon that sel-esteem
stabiizes in late childhood (because they both recognized that changes
can occur throughout one’s iHetime), emphasizes the importance of
parents in seif-esteem formation.

Building on the knowiedge that parents are an important part of
soli-esteem development, numerous studies have examined veriabies
related 10 parents’ and chilren’s behaviour in an attempt 10
demonsirate a relationship between parental actions and their
chiliron’s soii-estoem. The majority of theee studies focused their
ressarch on families and related parental issuss such as: Parental
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support, participation, and control. For instance, Sears (1970) found
wmmmmmmm
and maternal warmth and paternal warmth, and a significant negative
comelation between seli-esteem and family size. In addition,
Coopersmith (1967) demonstrated that a significant relationship existed
between high seli-esteem children and compatibility between their
parents.

Other familial related sei-esteem studies have compered the
offect of individual parents on their children’s seif-esteem. ina 1978
study of 21 boys and 21 girls, aged eight 1o eleven years, Dickstein
and Posner (1978) concluded that children’s seif-esteem was related 1o
the closenses of the parent-child relationship, that boys’ sei-esteem
mMMbNWWNW,NM
m'mmommwmwmmmm
mothers.

Further 10 this, Erod and Crase (1980), in a study of the
mduwmmmmmummm
behaved differently with their sons then with their daughters, and that
some of these different behaviours (primarily those based on
interactions) were related 10 seli-esteem. The parents in their sample
reported that fathers interacted More with their sons than their
mmmmunmmmmm
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fathers did. Mothers aiso indicated that they behaved more similarly
P ' panionship to the same-sex child. The
mother's support for daughters, mother's panionship for sons).
marriage, ¥ the relationship was such that the mother was more
dominant and the father more passive, the gir's seil-esteem tended 10
be aflected posiiively and the boy’s negatively. The reverse shustions




21
gir’s sei-esteem affected negatively. Battie believed that both parents
behaving democratically would have a positive effect on both children.

The sforesaid research on parents and self-esteem did not
mmmwouquMMﬁ
between parents’ and their children's seli-esteem. Few studies that
Mmmmwmwﬂmmmm
studies that were are summarized below.

Results of research on the reiationship of parents’ self-esteem
were confiicing. In Coopersmith’s 1987 study he made the conjecture
that women with high seli-esteem are more likely 10 marry men with
verified in subsequent research. in a study of parental self-esteem
lovels, Buri, Kircher and Waish (1987) examined the relationship of
seil-esteom 800res between 64 parents of coliege aged students, using
total scores from the Tennessee Sel-Concept Scale (Fitts, 1968).
They reported that a low but significant correlation (f =.264) existed.
Block, Block, and Rosenberg's (19684) study used a Q-Sort method 0
ot ol reponed that no significant correlations existed ([ =.08) between
the seil-esteem scores of 40 intact mother-father peirs. They did not,
unforiunately, include any additional demographics about the sample of
parents.



Block et al.'s (1984) results were considerably different from Buri
ot al.'s (1987). These confiicting findings suggest that no clear
understanding exists about the relationship of parental seif-esteem and
that further research is warranted.

Few studies have examined the relationship of self-esteem
between parents and their children. Of those that had, most did not
include both parents in the study. Coopersmith (1987) reported that
mothers of pre-adoiescent children with high self-esteem aiso are
incined 10 have high sei-esteem. These results, however, were
obtained by comparing two separate groups using two different
methods of caloulating seli-esteem. The mothers’ scores were derived
from examiners’ subjective evaiuations, whereas the chiidren’s scores
~ were obtained from a seli-esteem inventory. Although the relabiity
and vaiidity of the seli-esteem inventory are known, no such
information is provided for the subjective evaluation. Furthermore,
neither fathers nor girls were included in the study.

Demo, Small and Willams (1967) utilized adolescents in their
study of 130 parent and child dyads yet inciuded only one of the
parents. They reported that a significant but low correlation (f =.18)
existed using the Mosenbery Sei-Esteem Scale.  Ancther related
study conducied by Buri et al. (1967) included both parents and



children 10 compare the seli-esteem of parents with various personaiity
qualities of their children. With a sampie of 656 mothers and 44

sell-estoem of fathers, however, was shown 1o correlate significantly
with their daughters’ self-esteem (f = .50, p = .02) but not significantly
shown 10 be reliable if employed correctly, some dificulties may arise

ovaluate in terms of standerd validty (Hervey 1970). in addiion, &
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significant tests to be computed, there is an increased ikelihood of
type 1 statistical errors.

Summery
A summary of the Kterature on self-esteem reiating to parents

and their children was provided in this chapter. Historically, seli-
Coopersmith (1967) summarized much of the earlier seif-esteem
research and suggested that four main factors contribute to seif-
osteem. These four factors were reiated to a persons’ history of
SUCCSSseS, interpretation of experiences, responses t0 devaluation, and

others.
mulli-faceted dmensions.

Studies relating different variabies 10 student's sel-esteem were
no consistent differences were reporied between 90xes On seif-esteem
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and seli-esteem. It was further suggested that self-esteem develops
gradually with only minor differences reported on self-esteem scores
between grades.

Parents were acknowiedged as being important influences on
their chiidren’s seif-esteem development. Their influence on self-
estoom was studied from a social leaming and symbolic interactionism
perspective, and it was concluded that both modelis contributed
uniquely 0 seif-esteem acquisition. Also, it was suggested that
parents behave differently with sons than they do with daughters and
that this different behaviour may affect seif-esteem. Other research
indicated that the type of reiationship the parents have (e.g., 8
dominant mother and passive father) may affect giris’ seif-esteem
difierently than boys' seif-esteem.

Research on the relationship between parents’ seif-esteem, and
parents’ seli-esteem and their children’s self-esteem was conflicting
and incomplete. Whereas results of the relationship between parents’
sei-esteem conflicted, there is a paucity of research on the
relationship between parents’ seif-esteem and their children’s seif-
ostoom.

This study addressed two main research Questions.

1) What is the relationship between the seli-esteem scores of

parents (spouses)?



2) What is the reistionship between the self-esteem scores of
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. METHOD
mymmmmmw«

Wmmmw-wnmhwbormmmm
children’s self-esteem levels. As a result, there is gap of knowiedge in
this area of seii-esteem. This study was designed, therefore, to further
WMMMWMMM This
Mmmmdmm. it is divided into sections
on subjects, materials, and procedures. The reader wil find &
WMNWMWNM,MIMM
wmumm.wmmmmm
mmmmmomwmmmmm

Subjects
The school chosen for the study was an Edmonton public

elementary-junior high school (Kindergarten to grade 9) located in &
middie 10 upper-middie class area of the city. Rt offered programs in
both English and French immersion. The student popuiation, totaling
m.mmmmmmmzndmmm
enroled in the French immersion program. Of the 500 students, 120
of them were enroled in the junior high program. There were 1o
wmmmmm.m-wm
wumwmmmmﬂ(wm
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than in other schools within the system (approximately 1 - 2%).

Parents were informed of the intent of the study through a letter
sent home with all students in grades three to nine (see Appendix A),
The letter requested parents to consult with their spouses and children
10 determine who was interested in being involved in the study.
Elgibiiity requirements for students to participate in the study consisted
of being in grade three or higher and having a signed consent form.
Parents wiling to participate in the study were asked t0 include their
participants had the option of withdrawing from the study st any time
by stating that they no ionger wanted to compiete the form. The

A total of 238 students participated in the research by
least one parent who agreed 10 be included in the study. In all, 110
participating. The sample was constructed from the group of 44

remaining 67 one parent reeponses, 18 were single parent familles,
and 49 were 0ases where only one parent had chosen 10 perticipate.



The sampie was constructed from the group of 44 famiiies that had

allowed the research questions to be addressed most efficiently.
Their grade distribution is illustrated in Table 1.

12
1"
10

L BN RN B

in five familles there was both a son and daughter who
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The Culture-Free Seif-Esteem Inventories for Children and Adults
(Battle, 1981) were chosen to measure the self-esteem of the
A) and adults (form AD). Form A was designed for children in grades
three t0 nine and consisted of 60 items that yieided scores in five
Questions each. Exampies of questions from these subscales are
isted below.
General seil-estoem:

- | am happy most of the time.

- 1 often feel that | am no good at all.
Social seifi-esteem:

- Boys and giris like 10 play with me.
Academic seif-esteem:
Parental related sei-esteom:




N
- My parents understand how | feel.
Defensiveness items:
- | am never shy.
- | never worry about anything.
The parents’ form, AD, was comprised of 40 items divided into four
subecaies: General, Social, Personal, and Defensiveness. The parents
mmmﬁﬂmunmﬁun:mmﬂum
subecales each had eight questions. Sample items for the adult form
are listed below.
General seif-esteem:
Doyoubdyoumnampaﬂmnmmb?
- Are you a failure?
Social seit-esteem:
- Do you have only a few friends?
Personal seif-esteem:
- Are you easily depressed?
Defensiveness items:
= D9 you ke everyone you know?
- Do you ever le?
Nmmbmmmm-mﬁm



whichever represented how they usually fek. Responses were
recorded on an answer sheet that was subsequent MPUter 8co
mmmmmhmmmﬂ
0 calouiate scores for either forms,
used in many other research studies (Battle, 1980; Boersma,Chapmen
& Macguire, 1978; Battle, Yeudall & Blowers, 1987), and k was
importance of obtaining local norms when using sei-esteem
Concurrent validity of Form A was established with the
mmmm .08 10 .91 for elementary aged boys
and girls. internal consistency cosflicients uesing the Kuder-Richandec
Formula 20 (KR- 20) ranged from .08 10 .78 for form A and from .54
10 .78 for form AD. Teet-retest reliabilty was reported 10 be .81 10 .89
for elementary students, .91 for junior high students, and .81 for
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inventory. A negative correlation (¢ = -.55) was reported between seli-
osteom and scores on the Depression inventory, suggesting that as
seli-estoom increases depression decreases.

Procedure

The present researcher attended two school staff meetings and
expiained 10 the teachers the intent of the study and the procedure to
be followed for administration of the forms. All staff members’
questions and conoems were addressed during that time.

Participating students were administered Form A of the inventory
by their homeroom teachers during a reading period. Teachers read
the instructions on the form and assisted students by Clerifying their
Questions.

Form AD of the inventory was taken home 0 the parents by
their children. instructions on compisting the form, as well as answer
shests, were included in the envelope. The parents were allowed 10
compiste the forms at home on their own time. Once they completed
their forms, they retumed them in a sealed envelope via their children
10 the homeroom teacher. The author collected the forme once they
were retumed.

Family members were assigned a code 10 eneure confidentiality
and 10 hoep tack of paricipants during the marking process and
subsequent anaiysis. All forms were computer marked, and the sell-
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explanation sheet to aid parents in the interpretation of the findings, as
well as a phone number by which the researcher could be contacted
to answer any additional questions were included in a sealed envelope

provided addiional information on self-esteem levels common 10 both
groups. The Total score was a composite tally of all of the subsoaies.
By vifue of ulitzing the resuits from each of the subecales, i provided
the most accurate representation of & person’s overall sei-esteem
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measured levels of sel-esteem more appropriate to aduits. Whereas
provided results on more specific areas of seif-esteem. Lastly, raw
s00res were converted to percentages to simplify comparisons between

1) The sampie consisted of volunteer familes from a single
the size of the sample weas reduced and no results were caiculated for

included in the study. Chiidren, younger than grade three or older
had more than one child of the same sex eligible for the study, only
4) The information used to caicuiate sel-esteem SCOres
8) Parents compieted their forms in a different envie

" (e



home) than their children did (at school).
number of participants has reduced the abllity of these results to be
generalized. However, keeping the sample imited to one school also
contributed to the integrity of the study. Using participants from a
This wouid have been a more difficult process if a larger sample was
not necessarily reflect the correlations between parents and all of their
very few previous studies in this area have managed to do this.
Also, the results of this study depended on the accuracy of the
participants in fling out their forms. Lastly, compieting the forms in
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IV. RESULTS
This chapter provides the findings of the study and addresses
the research questions. Five tables are inciuded to assist in clarifying
investigates supplementary queries not included in the research
The first research question of this study stated: What is the
relationship of self-esteem scores between parents (spouses)? The

Teal nre 14.0851 8582 13.002
Ganeredl 77.704 15.108 §7.074 14.008

The parents’ raw 3cores were compared using a Pearson
' nt correlation. These results are displayed in Table 3.
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parents’ self-esteem scores at the .05 level. These findings suggest
the first research question can be answered by stating that no
significant relationships existed between parents’ (spouses’) self-
esteem levels as measured in this study.

Fathers (N « &4)

Towd
Toal 007
Genersl 003
Social 081

(Ned4) ‘Significant at .08 level

'E?.'Eg
3

The second research question of this study stated: What is the
relationship between the self-esteemn scores of parents and the self-
for the children’s scores are reported in Table 4.



77.080 15.748 79.600 11.400

70988 16,083 79.200 14.978
T 20194 70.000 21.01¢

[fi

Table 5 presents the correlations between the parents’ seli-
hod:onulynhnpdth;ﬁbh)mmmmnmmd
wmmmmmmmmﬁmm
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]
(N=24)

MM TRE D

(N=13)

Mother (N = 44) Fathar (N = 44)

M 10 -0 112 30 07
142 113 100 -on 127 108
<28 -7t 288 014 027 040

A 0N 023 N84 a2 .
67 130 0M 120 207 002
02 -070 100

"Signiioant at .08 level
The first additional question was: Would significant differences in
students’ sell-esteem scores appesr between grade levels? The
S00res are reported in Tabile 6.
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Qreade Number of Mean Standerd
(raw scores; deviation
possible « 50)
3 0 3%.2¢ e
4 8 30.14 853
$ 82 NN .n
] » 20.61 [ ¥ )]
4 4 %.07 9.2¢
] 12 %17 .28
] 19 447 .33

An analysis of variance, shown in Table 7, indicated that no significant
differences of self-esteem scores existed between individual grades,
E(8, 231) = 1.787, g < .08.

Source OF. Sumo Mesn £ F
SQUErSS OQUANSS ralio  prod

Between groups ] €052 10842 177 .100
2 1300148 ST
Total 287 e
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high self-esteem scores, and 2) the gender of their children. The
dependent variable was the seif-estesm scores of their children.

A rating of either having or not having a high seif-esteem, based
on their Total seif-esteem scores, was assigned to each person in the
group of 44 couples that participated in the study. A high self-esteem
rating was assigned to parents whose Total score was 27 or greater,
&8 outlined in Battie's (1981) manual. Three groups were formed.
Group one consisted of parents where mothers had a high sel-esteem
not mothers and group three was composed of parents who both

The three groups were compared with the seli-esteem scores of
the sons scores, F (2,18) = .684, p < .05 (Table 8), or for the
daughters scomes, F (2,22) = .880, p < .05 (Table 9) between the
and the number of children per group were insufficient 10 infer



conciusive results, Table 10 indicates the daughters’ means were
higher and the sons’ lower with group one (mothers had a high self-
esteem rating but fathers did not) and the sons’ means were higher
and the daughters’ lower with group two (fathers had a high self-
esteem rating but mothers did not). Both sons and daughters were
highest when both of the parents were rated as having a high seif-
esteem (group 3).

Within greups 1" 119042 0847
Towl 2 1204.67



Graup 1
Group 2
Qroup 3

Group 1
Grawp 2
Grovp 3

QGueupte

Goup 2.
Goup 3 o

4
12

18

Sandert
pobie w8
Sore
34.000 10.794
30.780 10.079
30.633 e.221
Daugheers
N0 4.019
37420 5.100
0.9 6.180

muawmmmm-ﬁpﬂ!——iu‘
Suth parents with & Nigh sol-estoem rating
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The last additional question stated: Would the means for the
children’s Total (overall) self-esteem scores differ according to the
following two groups: 1) parent(s) who participated in the project, and
2) parents who did not participate in the project? The independent
varigble for this question was parent participation in the study, and the
dependent variable was the children’s self-esteem scores. A two-
talled T-test was used to compare group means. No significant
differences existed between the children's scores in either of the
groups, { (238) = 1.42, p < .05. The means and standard deviations
of the two groups are displayed in Table 11.
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V. DISCUSSION

The central focus of this study was to examine the relationship
between the seli-esteem of parents and the relationship between the
sel-esteom of parents and their children. The data gathered from this
study will help clartfy our understanding of se¥f-esteem and has
implications for teachers and seif-esteem counseliors. This chapter
examines the findings of the study. R is divided im0 two sections: (1)
summary of results and discussion, and (2) theoretical and practical
implications. This chapter concludes with a discussion about future
research.

Summery of Resuits and Disoussion

Results of the Pearson product-moment comelations suggest that
no significant relationships exist between parents’ General, Social, or
Total sei-esteem scores. These findings both support and contend
previous studies.

Ahough the comelations were somewhat lower, the conclusions
of this study support Block et al.'s (1984) findings that no significant
reigtionship existed between parents’ sei-esteem lovels. Yet, even
though the resulis of these two studies agree, the lack of demographic
detalis of Block ot al.'s sample make it difioult 10 infer the degree ¥
which these findings can be generaiized.

The resulls of the present study, however, are contrary 10 the



47
findings of both Coopersmith’s (1967) and Buri ot al.'s (1987) studies
on parents’ sei-esteem. Coopersmith (1967) made the conjecture that
women with high sei-esteem are more likely to marry men with high
verified this conjecture with research, and therefore, it remains
unsubstantiated.

Buri ot al.(1987) reported a low but significant relationship ([=
.284) existed between the sel-esteem ieveis of parents of college
middie class) suggests that the background of the parents in this study
were very similer t0 the parents in the present study. The biggest
difference between the two sampies is the age of the participants.
relatively stable after this point in time, age should not be a factor in
an adult sample. Also, Burl et al. used the Tennessee Sei-Cc '
Scale (Fits, 1965) 10 determine the panicipants’ seli-esteem levels, &
procsss quite similer 10 the one incorporated in the present study.
The author is, therefore, unable 10 account for the difierences found
parents’ seli-estoom.
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and their children’s Social, General, or Total seif-esteem scores. The
daughters’ Social sel-esteem results, athough nonsignificant, had a

The lack of significant comelations evident in this study runs

contrary 10 the results of other studies in this area. Coopersmith’s
10 have children with high seii-esteem ratings. The ditferences in

determined subjectively by examiners through an interview procees.
Their seif-esteem lovel was classified as being either below average or
average 10 above average. Similarly, the chiliren’s scores were
reported in general 1erme as levels (0.g.. high, medium, low). In the
inventories. Exact 8cores were recorded in three diffierent areas. This
is & much more epecific procees yleiding more preciee results.
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samples were quite distinct. Coopersmith employed a sample of ten to
Demo ot al. (1987), in their study of adolescent and parental

sei-esteem, reported a significant but low correlation (f=.15) between
ﬁmm Although significant, mmmww
study, however, differed in several ways that may account for the
The results of the present study may have been quite diflerent if
Domo ot al's study compisted their forms somewhat differently. I
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it is possible that distractions or influences, such as the children being
their forms in could have influenced their results.

My resuits were comparabie to Block et al.'s (1984) findings of
fathers’ and daughters’ seli-esteem leveis compared 10 a comelation of
the background of the participants in their study.

Discuseion and implications of the Subsidiary Anelysie
(1967) but ciiler from the portion of Battie’s (1981) findings, which
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nonsignificant trend of sons and daughters having higher seif-esteem
when their respective sex parents had high seif-esteem suggests that
further research could be considered in this area. Lastly, R is
interesting t0 note that no significant differences in self-esteem scores
existed between the group of children whose parents participated in
There is a tendency 10 think that parents who volunteer for these types
of studies may be more invoived with their children, resulting in higher
leveis of sell-esteem.

esteom development. That no relationship was found 10 exist between

munum)“mmmmm
mmmmmm
jovelopment. identification, as related t0 seif-esteem, relers to
children internalizing the standards of evaluation and sel
"1,jmmmmmmmm




52
monitor their behaviour accordingly, then it is likely significant positive
children’s seif-esteem. The absence of such correlations in this study
seli-esteem development.

ARematively, these findings could have been influenced by a
their seif-esteem would still be developing and they may not have yet
experienced the full impact of parents as self-esteem models. If this
was the case, we would expect oider children’'s seif-esteem scores to
be more in ine with their parents’ seli-esteem scores. This, however,
was not substantiated in Demo et al.'s (1987) study of seli-ssteem
parents as sel-esteem modeis do Not exert as much influence on their
children’s seil-esteem as other factors do.

The results of this study, however, do not rule out all possible
Coopersmith (1967) referred 10 modelling as & possible therapeutic
Deneft 1 individuals with low seii-esteem. He specuiated thet high
soli-estoem individuais may be able 10 help individuals with low self-




short of stating that modeling would cause a change in behaviour.
Practical
information is added to the existing iterature on the relationship
between parents’ seif-esteem and parents’ and their children's seif-
estoem as a result of this study. Since little other research has been
compieted in this areg, the findings of this study assist in more Clearly

sel-estoem.

Additionally, if the effect of parents’ modeling is not & major
implioations for counselling children who are low in sell-esteem. For
perhaps teachers of the children. The children could be instructed in
important 10 demonetrate sllemative methods of behaviour, then
perhaps an oider student could be utilized.
parent or parents have iow seil-esteem(s) the chill's seil-esteem wil
not necessarlly be low; just as importantly, if the parent(s) have high
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esteem continue t0 be imponant to children regardiess of their
parent's(s’) seli-esteem levels. This then underiines the importance of
teachers’ interactions with children. Since they are often considered to
range of child participants. This would not only increase the ability to
perspectives : a) parents interacting differently with their children, b)
the relationship of dominance and passivity in parents, or ¢) modsiling
could compare the relationship of parents’ sell-esteem and their
chiliren’s seli-estoem in both single and two parent families.
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APPENDIX A

$210-142 Stremt
Edmonton, Alberta TSR OLY
Telephone: (403) 483-5352
November 27, 1900

Deer Parents/Guardians,

As part of our school's goal of creating a positive leeming environment, we will be spending more time in
the 0lasercom addressing the ares of student seii-estesm. In order 10 faciitate this most efactively, we
would ihe 10 determing what your child's present lavel of seli-estesm is by administering Dr. Jim Battie's
seli-gsteem inventory for pupils in grades 3 - § ( Dr. Battle is our school peychologist). This is & widely
used inventory within our district, and & can be compisted in about fteen Minules in the classroom.
There will be one additionsl question defining who your child usually Ives with, eg. mother and father,
mother, atc. Once the results are compiled, they will be made available for you 10 8ee from our school
counselfior, Mr. Raiph Besrweld.

m-wnmm“mﬂn mmm R will take about
fioen minutes of your time and can be compisted at home. When & is marked, you will receive your
resulls and & confidential report of your present sall-esteem level.

Mr. Douglas will be using the results of the parent's inventory in combination with the children's SCores 0
900 I & corvelation euists betwesn parental sel-esieem and child seil-esteem. Flease disouss this
opporaunily with your child. ARhough perticipation in this project is encouraged. & is definkely optional and
s something you may want 10 decide upon lagather. Mr. hﬂﬂﬂ afempt 1 follow up his
mwmuuMmmnu“h-ﬂﬁ_ﬂﬁh“nﬁ

of sal-estem and ks eflects on our Ives. If you, your Spouse, or both of you, 6an spare the
mummmmuuuﬁlm mwmmmmm

| give permission for - 10 compiste the sei-6sieem weniory.
| 6o not want my child . 10 Compiete the seN-eateem inventory.
YW weuld____/ would not____ be interested in compieting the adult version inventery.

', - a — R __ _— _

am FON PUBLIC SCHOOLS



APPENDIX §
Pebruary §, 1990

Dear Parents/Quardians,

1’ ve recently finished scoring the self-esteem inventories that you
and your child(ren) completed. Before I explain a bit about the
inventory and the results, ! would like to thank you sincerely for
participating in my research project. I anticipate having the
results of this study available for the school by May.

You and your child(ren) completed separate versions of the ,

Culture-Free Self-Bsteea lnventory, compiled by Dr. James Battle.
I selected this instrument because it was normed locally, and it
has provea to be a reliable and valid mesasure of self-esteem. With
all instruments that attempt to msasure human activities, however,
the scores can only be reasonable approximstieas of real
experiences and feelings. Por example, on some questions you aay
aet have felt strongly one way or the other, or perhaps you never
compelled to answer either yes or ne. Tet, even with these
drawbacks, this inveatory can provide some useful informationm.

The adult investories are soored in three separate categories
(General, Social, Personal), plus cne composite score (Total). D=.
Battie has devised the following classifications for the total

Yotal 30+ 27-39 20-2¢ 18-19 14=0

The childrens’ form is similar to the adult form but is scored out
of 50 and contains cstegeries labeled General, Social, Acsdemic,
and Parents, plus a teotal score. The classification tables

Petal T are Very high
40-48 42-46 Nigh
24-39 33-41 Iaterndiate
13-23 24-32 Low
12-00 23-00 Very Low



Your scores on the inventory are!
Genozel /16 BSecial /8 DPessenal /8 Tetal

Your child(ren)’s’ scores on the inventory are:
Yame General /20 Sesial /10 Pexsesal /10

3.
t
3.

3.
3.
3.

Please feel free to discuss these results with your children. ¢4
you have any questions coaceraing these scores, you mAy contact e
at homse, at 4352-0379. Also, if you would be interested in
attending an evening on self-esteea presented by Dr. Battle, please
send the attached form back to the scheol g e, If there is
enough , 1 will attempt to arrange & time and inform you
of the exact date in an upcoming newsletter.

Thank you once again.
Y

Chris Douglas

I would be interested in attending an evening information session
about self-gsteem at lLaurier Neights School.

Wumbes attending _______ Signature_ — —




