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) SN ; Unit 3
’ Handout 1
oy Behavior Description
_— e ,
¢ A Basic Communication_SkilI for Improving
‘ lnperpersdnal Relationships
L : Vo
The problemf If you and another ﬁerson are to improve

ﬁhe'way you get along together, you must be abl'e to conyey:*

“what each does that affects the other. This is not easy.

"Most of ms do nhot describe behavior
others -to know what actions we; have
,usualﬂy‘sta;eqwhat we infer about h
and personality traité; often we ar
inferring rather ..than describing.
inferring we may not ever know what
‘us to ourjinfefences.,. N

The skfll'of behavior'déSC;ipt
accurate observation-which, in. turn

"clearly enough for
in mind. Instead, we

is motivations, attitudes

e not even aware we are
Because we are soO used to

the other did that- led

ion, then, depends upon'.

, dependsrupon'beﬁng

"aware of when you are describing and of wheﬁ-you'afe>infer

rimg.

..0

The skill: A statement muSt pass two tests to be a

, lhe ski'1
behavior'description.

° o

1. A behavior description reports §pecific, observab
.actions;rathetlthan inferences or gener&%}:ation~about the

person“s'motiVes&_feelings,xgttitud

Behavior Descriptions

Fran walked out of the meeting
30 minutes before it was
finished. '

Bob's eyes filledywith tears.

<

R

lei

_ es or dersbnality'traits,“
It states what was observed. |t does not Infer about why.

‘Inferences

Fran was annoyed.

Fran had an appointment,

elsewhere. R

- Bob had a cold.

Bob felt sorry for him=
% . . .

self.

Bedky‘didAnot”say anything
when Bill asked her a question.-

4

2. A‘\%)v ior description’ is

Becky'didfﬁot‘hear Bill.

Becky resented Bill's
question. ~ . -
Becky was embarrassed.

non-evaluative: Tt does

not say or imply what. happened wa

good or bad, right or

wrong: Evaluative statements (such aS'hamchalling;VF
accusations,;judgements)fusually express what the speaker

" is feeling and convey:little about.
~‘observed.’ o '

. : !
a.

what behavior is



sl

~ finished.

too arrogant.
~about it;

others.

_to’ have no humorous aspects.

‘insecure, '

Behavior Descrlptions

Jim talkedimore than others on
this topic. Several times, he
cut others off before they
flnlshed ; S -

”Bob you 've taken the opposute_

of most statements Harry has
made today. " : :

"Fran walked out of-the meeting

30 minutes before it was

~

““'Sam, you cut in before’l

finished." / ' T

The word ”deliberately
intentionally cut you'off AT

|mpl|es that Sam knowingly and
anybody can’ observe is that
he did cut in before you had f|n|shed : .

187

yyngvaluatiVe‘Statemenis

Jim is rude.

. Jim_wants to hog the center

of attentlon /

"Bob, you*re!just-trying'

to show Harry ap.'""

Bob, you're being stubborn." N
~Fran is irresponsible.

Fran doesn't care about‘
others. : : . N
''Sam, vyou deliberately

didn't let me finish.“

ks

As an. example of the dlfference a. behavnor descrlpt:on‘

"'may make, let's suppose you tell.
_trait) or-that | don't. care about your feelings (an infer-
‘Because ' -+-—am net -tr rying-to -be-

ence about.my motivation).

|l am rude (a generalized

rude and because-l,feel%l\do care about your feelings, |, 4€
don't know what the basis is-for your negative eva tion of
me. -We certainly have not mbved closer to a share nderf‘
standnng -However, if you poun{ out that several times in

the past few minutes | have |nteYrupted you and have over-
ridden you before you could finish what you’ ‘were saying, |
get a clearer pncture of what act«ons of mnne were affect-

|ng you

Several members of his group»have;told Ben that he was
Ben was confused and puzzled by this- judge-—

e

ment. He was confused because he di.n't know .what to do

puzzled because he didn't feel
In fact,
unsure of hlmself

he didn't know what it referred to.

He was

arrogant. or scornful of the .
he admitted he really. felt nervous and
Finally, Joe said that Ben often

laughed explosrvely after Ben made a comment that seepeﬁﬂ

down on "them and

(.14 5

The pattern, thus,'Was as’foTlows

Others immediately agreed thik
~was ‘the behavior that led them to/ perceive Ben as looking o

' ' and, therefore,: arroii:;;’ﬂﬁeQ~said he had not -
been aware of this. . ' L

¢

When he made a

statement of which he was somewhat unsure, Ben felt gifﬁ”

.Ben's feelings of

insecurity expressed them-
‘selves in an exploane laugh after he made the statement.

..the other person percelved Ben as laughing at Rhim.
L..the other person felt put down and humlluated ...ghe
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other s feellng of humiliation was expressed in the
accusatloh that Ben was .arrogant. Note that-Ben-had no
awareness of his own behavior (the laugh) which was being -
‘misread until Joe accurately described what Beén was doing.
‘Ben could then see that this laugh was a wa¥. of attemptlng
to cope wnth his own feelungs of |nsecur|ty

L

o

!

To develog skill in descr|b|ng behaV|or you must

sharpen your dbservation of what actually did oéccur. -You
must. force - yourself to pay attention to what is observ- _
‘able ahd. to hold irferences in abeyante. ‘As you practlce

th1s you may find that many of yqur conclusuons about: others
are based less” on observable exidence than on your ‘owny .

‘ feelnngs of affection,,nNsecur|ty, irritation, jealouslyy or
fear.,  For example, accusations that attribute undesirable .

motnves to another are usual\y expressions of the Speaker s

negatlve feellngs toward the other.:

.
John L. Waj1€". /"~ o Co P S
Rev. 1/1970 L N _ .



~destructive. Defensive behavior, .in short, .engenders.

-

189

DEFENSIVE COMMUNICATJON'| - o unit 3
' ’ { ' v Handout .2
: T i '
One -way to understand communication is to view it as a

people pﬁocess‘}ather thar as. a Tanguage'pfOCessf' \i\éné is"
: ’ B _ ' — B

. P . . ‘ ) - . % ’ - N :
to make fundamental improvements in communication, he must

-

make changes jn interberéonal1reLationsths. One‘uo§siblé

type of alteration--and the one with which this paper is

‘concerned--is- that of reducing the degree 6f -defens'iveness.

.
q
E]

Défensive behavioF js def{neékgglfﬁat behaviof‘which
occur; wh@n'an iﬁ&iQféuél.péEceives?thrééf or antfé?patés

o : - ‘- ;

threat in thérgrdup."Thévpérsbh-who behaves défénsiQely,

. o - . L

evén(thgugh he alsofgives sdﬁe attentfoﬁ to the common

. -

N
\.

ansk, devoteé an appfeciab]e-bortfon of‘his-energy to defend-

¢

ing himself. Besides talking about the topic, he thinks
about’ how he appears to others, how he may be:Seen more

favorably, how he-may win; dominate, Impress, or escape’

A

i . .

punishment,fand/orlhéw He may éYoid-or mitigate.a perceived .

" or an anticipated attack:

-

" Such inner feelings and outward acts tend to create

similarly defensive.postures in others; énd;»ifJuQchgckéd,w

the ensuing. circular respbhse-becomes increasingly
- v y

~

.defensive listening, and this in turn produces postural,

fééial,,and JerbaIVCues_wbich.raise the Hefensexlevel of

‘the original communicator. v

~

N

+

lJack R. Gibb. . '"Defensive Cbmmuhfcatfbn.ﬂ The Journal of |

Communication 11:141-148;" September 1961,



. "Defense.arousal prevents the listener from-concentrat-
o e : : : . ,
Al

ing updn the message. Not only do defensuve communlzaxors

send off multlple value, motlvey and affect cues, buft also

defensnve recipients dlstort what they recélve ., As ‘a person
.becomes more and more defenslve, he becomes less and less '

able to perceuve accurately the motlveSg the values, and the
. .

emotlons of the sender My analyses of tape recorded
wdnscusswons revealed that oncreases ln defensnve behav&or'

were correlated p05|t1vely wnth losses in eff|c1ency in’

’
2

coﬁ%unncatlon Spec|f|cally, dlstortlons became greater,

‘when defen5|ve states eX|sted Ln the groups,‘
The converse?_moreover, also lS true. The more.
. . - \ )
A
supportlve“ or defense reductlve qhe cllmate, the/less the

1

receuver reads into the oommunlcatlon dlSQOrted load|ngs

“which arlse from prOJectlons of hls ‘own anxletles, mOthES“

and concerns? As defenses are reduced the recelvers

‘"become better able to concentrate upon the structure, the 'h‘
W . o
-qontent and the cognlt:ve me{jlngs of the message .
A

) In worklng over an elght year perlod wuth recordlngs of
.discusslons;occurrlng in, ﬁarled settlngs developed the
sna‘palrs of.defensuve and support|ve categorles presented
'nn Table‘l.' Behavnor which a l|stener perCelves as possess—”
|ng any of the characterlstxcs listed in the left*hand E
'column arouses defensnveness;»whereas that which "he’ nnter;

prets as havnng any of the qualltles deS|gnated as support-'

lve reduces defensnve feellngs. The degree of whlch these
: . : /

2Jack R. Gibb. “Defense Level and Influence Potential ,
Smal.l Groups.” Leadersth and Interpersonal Behavtor.
“Edited by L. Petrullo and B.M. Bass. New York: Holt,

Reinhart and Winston, ‘1961, pps. 66-81. '

A2
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) . R o . ‘ .

reactlons occur depends upon the - personal level of defensnve-f

-

and- Uponwthe gener31 cllmate ln the group at the tJme 3

-~

4 peech.or other behavlor which appears evaluatlve:

1

7

reases defensiveness .If by expressnon,-manner,of_speech,

'tbne of volc"e7 o; verbal cqntentnthe sender seeMS-to“be:

evaluatidg'or }udgingﬁthe Ifétener, theh the Feceiver goes

'hon‘guard" Of course,-other factors may |nh|bit the reactldn

" If -the” llstener thought that the speakef-?E§37HBﬂ/h;m

TABLE,|

~

CATEGORIES OF BEHAVIOR CHARACTERISTIC OF SUPPORTIVE
4 AND DEFENSIVE CLIMATES IN SMALL GROUPS

DEFENSIVE CLIMATES"E - " SUPPORT|VE CLIMATES

1. Evaluation _ . . 1. Description s
2. Control ' 2. Problem Orientation

3. Strategy. . -3. Spontaneity .

-4, Neutrality L. Empathy <
5. Superiority’ 5. Equality.

6. Certainty 6. Provnsionallsm

as ‘an equal and was being open and Spdhtaneous,:for exampye,

. the evaluativeness in a message would be neutﬁa]lzed”and

~

'eerhabs_not even betceiyed. ;fhlsEsame pripeip1e~applles
‘equally to the other five catey ies;of»potentially”

defense-producing'climates The six sets are‘intetéctivd,

Because cur attitudes toward other persons are.
/ L

frequently, and often necessarily, evaluatnve, expnessions

whuch the defeniijelper$on wlf!_tegard as honjudgmental are-

_-hard to frame. Even the simpleét question usually ;onveysi&'

.
7

3Jack R. Gibb. ”Socuopsychologlcal Procesées of Group.

Instruction. The Dynamice of Inestructional Groups.
Edited by N. B. Henry, ~Fifty-ninth Yearbook, Part I,
Nattonal Socuety for the Study, of Educatlon,-4960

PPS .. 115-13“



"the'answer that the sender W|shes or’lmplies the response
~that would fit into his value system A mother, for example,
. ‘..

'ammedlately Fo]lowing]ln earth tremor that shook the house,

sought for ‘her smal] son’ Wlth the question: “Bobby,lwhere_

are yoy?U The{timid and»pl intive ”Mommy, I didn't ‘do it.
. p .

xndlcated how Bobby s chronic mtld defensuveness predlsposed
him to react with a pro;ectlon of his own gUllt and in the
cpntext of hi's chronnc»assumptlon that questjons are fulljof

accusation.

Anyone who has attempted to traln profess:onals to ‘use

&

'.lnformataon seeking ‘speech with neutral affect appreolates‘

’_’how dlfflcult i€ is to teach ‘a person to say even the s»mple
: i . =t S

: ”Who dld that?” W|thout befng seen as accusing. Speechvfs
so frequently Judgemental that there is a-rea]ity base‘for

the defen5|ve lnterpretations which are so..common.
—

M)

When |nsecure,vcr04p members are partncular]y lakely to

place blame, to see others as f:tt»ng |nto categorles of

\

good or-bad, to make more. Judgements of thelr colleagues,

and to questlon the. va]ue,'motlve and affect loadlngs of.the~
' x N
,speech wh:ch they hear . Snncenvalue loadlngs |mply a. Judge-

iment of" others, a bellef that the standards of ‘the speaker
dlffer érom h|s own,'causes the llstener to become defensnveﬂ
%sstriptlve speech, in contrast to. “that thCh is

S

evaluative, tends“to'arouse a minimum of uneasiness.f.;peech

.
N

‘acts whnch ‘the- Ilstener perceives as genuine requests for

\)

|nformatpon»or as material w1th“neutral IOadlngs‘Js descrlp-

tfve.ﬂ.Specifically, presentatlons"oF_Feelings,Aevents,



SO ST 93

‘ _perceytfons or processes which do not -ask or umply that the

.~

recziver chance‘behavuor or attitude are munimally defense e
prodocmng. T“e,daffnculty ir ayond:nghovertone is.illustrat-
ed by the problems of ne@srreportersﬂin writing storfes
'about unions commonlsts Negroes and relhgioos actrvities

w:thout tlpplng off ‘the "party'"line of the newspaper. One
can often tell from the opening words ‘in a news'article"

¥

whlch S|de the newspaper 5 editornal pol»cy favors.,
Speech wh:ch is used to control the»?nstener evokes

resnstance, ln”mOSt.of our social intercourse'someone is

-~ o

trylng to do something to: someone else--tochange an

attltude, to lnfluence behavior‘or to restrlct the fueld of

actlvrty. The degree/to whlch attempts to-* control produce

defensuveness depends upoh the . openness ‘of the effort; for

a suspucnon that hldden motives extst helghtens res;stance.“

For thls reason, attempts of nondnrectnve theraplsts and E oy

progressvve educators to refrain from nmposihg a set of

values,'a pount of vien or ‘a problem solutnon upon the

rece|vers ‘meet wnth many - barrlers -Since the norm is-

'control ‘noncontrollers must earn the perceptlons ‘that the:r
‘efForts‘have ‘no hldden motives. A bomhardment of persuasiye- N

ness ''messages' in the_ﬂieldsvof’polftics;seduoatfon, |
special}c§uses; advertising, religTon, medlcine, fndustria1

mrelatlons and gu;dance has bred cynlcal and paranocdal

responses in lastenersf~‘;*gx3 LT e ' e

s

Implﬁc}t[inﬁall attempts ‘to - alter another p(r on is theb

assumptaon by the change agent that the person to be altered

. . h
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T s inadequate. 'That the speaker secretly velws tu. listener
» as'ignorant, unable to make his own decisions, uninformed

immature,iunwise of possessed of wrong or, lnedequate attldudes

*

%

-is a subchnscuous perceptlon which gives the latter a valid

 base, for defens:ve reacfions .h(/

Methods of'control'are mani and varied. LegaListicv

—TE e

insistence on detaii restructnve reguiations and polucies,

!

conformlty nQrms and all iaws are among the methods .

i

i)

.

Gestures, fac:ai expressions, and. other forms of nonverbal

\

communlcation, and even suc sumpie acts as holding a door

open'ln a partncuiar manner are megans of imposnng one's will

upon another and‘hence aré'potentﬁ

-

i sources of resastance
Problem orieptation, on the other hand is the antithesis
"of Bersquion.i Whenhthe sendef,com unicates a deeire to
coliiborate”in defining a hutuai prgblem and in éeeking its
'SOIUtion, he tends to create the sape problem orient tlon'inf

the listener and of greater imﬁo tance, he |mpi¢es .hat”hed

'has no predetermined solution, attitqde.brimethod to i

Such behavior is permiSsivedindthat it allows the receiver
to set his own goals, make-his owh decisions and evaluate
. ~his oWn‘progress-9or'to‘share*With the sender in doung so.

'The exact method oF attaining permissnveness are no{ known°

‘but they:must wnvoive a consteiiation of cues and‘theﬁﬂ-z

certauniy go beyond mere verbai assurances that the
communicator has no . hudden desnres to exercise controi

When the sender is preceived-as engaged vn a stratagem

anOiVlng ambiguous and muitupie motuvatlons, the receiver

A T . O . . \/—] o :
. .. N . Sl i .
Sl .o . ,
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" becomes defensive. No one wishes to be a guinea pig, a role

'player or-an impressed actor, and no one'likes'to'be the

-~

victim.of somé hidden motivatlon. That whuch |s concealed

Am—

also, maytﬁppear larger'than it really ls wnth the degree of -

_defensrveness of the listener deter&;nnng the perce1ved size

fof ‘the suppressed element The intense reactlpn of' the
readang audlence to the material in the Hidden Pefsuaders
“indicates the prevalence of detensuve reactlons to multnple‘
motnvataons behrnd stratégy;' Group members‘who_ar& seen as

Ytaking ‘a rd]e’u ds fengnlng emobnon, as‘toying'wlth their

Acolleagues, as wnthholdlng rnformatlon'Or as havinp‘special

sources of data ar'e especnally resented -One pzltlcipant
oncepcomplalned_that arother was. “usnng a listening tech- .
nlque”'on himi,';‘. L - s :

vl

iA large part of the adverse reactnon to much of the so-

:called human relatlons training is a feellng agalnst what

]

are perceuved as glmmicks and trlcks to Fool or to ”|nvolve

people, to make a person thlnk he is maklng "his own decnsnon\

"ot T
or to make the llstener

N

nterested in ‘him as

l
reactions occur when ‘it appears that someone is.trying to
make a@stratagem appear spontaneous.. One person has report-

ed a-boss whp |ncurred resentment by habvl a 'y using the

‘e

- ,ngmlck of ”spontaneously“ looklng at his #atch.and saylng,

My gosh, look at the time=-1| must nunvto an.appolntment.“

The bellef»was.that thewhoss would crz=ate less irritation

"':inhQ"éstlY asklnghtonbe,excusedthwu

2
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Similarly, the delibera;; assumption of gullelessness
'and,natural'slmpliCity is esbecially resented Monitoring

-

the tapes of feedback and evaluation
. : . afus

§sions in training

groups indicqtes the SUrprising~extent to which members
percenve the strategues of thelr colleagues This percept-

ua 'clarlty may "be quite shocklng to the strateglst, whO'I'

/

usually feels that he has cleverly hidden the motivational

aura around the glmmlck

This aversnon to dece|t may account "for one's re5|stance

~

to polltIC|ans who ‘are suspected of behund the-scenes plan-

'nlng to get his vote, (o psychologists whose listening
e,
& o
apparently is motlvated by more than the manlfest ‘or contént-

9

lrevel lnterest in his behavror, or to the sophlstlcated

smooth or clever, person whose “qﬁeupmanshup ds marked wuth

('.,‘ ~“ *, .

guile In tralnlng groups the role flexible person frequent-

ly is resented because his change& in behavnor are percelved‘
as strateglc‘maneuyers
In contrast;‘behaVIor whlch appears to be spontaneous"

andifree of,deception is defense reductive. If the

communicator is'seen a< naving . a CTean:id,’as having non-

compllcated motlvatnor,, as belng strarghtforward and honest
,.and as behavnng spontaneously ln reSponse to the sutuatlon,
"he is ‘:kely to arouse mlnimal defense |

'%“ When neutrallty in speech appears to the llstener to.‘

|nd|cate a lack of concern for his welfare, he becomes

“defensive. Group members usually de51re to be percelved as -

. ';‘_ T & S
valued . perSons, as |ndlvuduals of specual worth-and_asy.

objects of concer& and affectnon . The clnnlcal, detached,
A - “ . ) .
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yobJects of comcern and affectlon The clinical, detached
\N(

persqn-ls anﬁ%bJect of study attltude on the part of many
psycho]oglst trainers is resented by group members Speech
wnth Iow affect that communlcates little warmth or carlng is
in such contrast with the affect-laden speech,in social

"s?tuations that it sometlmes communlcates reJeétlon

Commun:catlon that conveys empathy for the feel;ngs and -

respect-for ‘the worth of the lastener, however, is particul-
arly supportive and defense redactive; 'Reassurance resnlts
when' a messaoe indicatesvthat‘the speaker identiftes himself

, , \ o~ .
with. the lustener s problems, shares his feelings ahg accepts

his emotional reactlons Tt face value “'Abortivepeffort“to
deny the legitimacy of the receiver's emotlons by assurrng
,the receiver that'he need notvfee] bad, that he shoulﬁ/not
feelfrejecteQ//or t'.t he |s overly anxuous tho gh often
Lntended'as,support giving; may lmpress the listener as_ ‘7
'Riack'of acceptance. The‘cOmtfnatlon of undérstanding and
: empathizing wuth the other person ] emotlons with no
accompanyung effort to change him apparently ‘i's support:ve
~at a high level f
. .The'|mPOrtanCehof'9estural.behavioral cues in
communicatjng empathy should be mentioned, Apparently
spontaneous facial and bod:ly eVIdences of concern are
oftenvlnterpreted ‘as espec;ally valld eV|dence ofrdeep-level
jacceptance. |
When 'a penSOnﬁcommunicates'to.another that'he feefs

superior in position, power, wealth; inte]lectua] ab?lity;

e

N .
. » - - —
- . . . Lo
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physical chéractéristics or other ways, he arouses defensive-

. ness’. Here, as with the other sources of disturbance, what™’

ever arouses feelings of inadequacy causes the listener to
center upon the affect loading of the statement rather than:
upon the cognitive elements. The]receiver then reacts by

nbt hearing the message, by forgetting it, by competing with

'{heﬁsender,;or‘by‘becoming jealopsfof him.' oy

[}

Thg;pérson.whb is perceived as feelfng ﬁuperior
comhunicatés.ghat he f§ hofvwilling‘tozenpéf'into’a Shared
problem—solving relationship, that he probagly ddes Bétf
deSffe Féedba;k, that he.does not requife help; and/or that”
he wiIl'Be likely to tr& to reduce ﬁhe p&wer, fhe‘statushor
thé'worgh'of the. receiver. |

V:Many Qays éxist_ﬁor crgéting the ameSpheré that the

sénder‘feelé himself equal tO'thetlistéﬁer. Defenses are -

"reduced when one bercei{es the sender as being -willing to

expressions of certainty as connoting inward feelings of m—

enfer'ihto particlpative planning with mutual trust and
respect. Diffefences.in_falent,‘ability, worth,'appearance;
status and power often exist, but the low defense communic*

ator seems to attach little fmportanca-to these distinctions.

0o The’effects of‘d@gmatism in producing'defénsiveneSs are
© well Known .. Those who'seém'to know the answers, to reéuire

no .additional data and to Fegard ‘themselves as teachers’ '

rather than as co-workers tend to put others on guard. More-

"~ over, in ' my experiment, liSteners_ofteh perceived manifest

S

ihferibrity; They saw‘theidogmatic individual as needing'to

8

4.
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be right, as wanting to win an argument rather than solve a

" problem, and as seeing his ideas as truths to be defended.

{

This kind of behavior often was associated with acts which
otherszregardedbas attempts'to exercisé-tontrdl, Perlg .

who were ''right'" seemed to have low tolerance for members

who were . ‘''wrong''--that is, those who did n:{ agree with the

sender.

[}

One reduce ‘the defensiveness of.fhg 1i$ténef when he

-

commun.icates that he is willing to experiment with his own *
" behavior, attitudes,éhd ideas. The person who appears to be

taking,provisional.attitudes, to‘be.investigating issues - .

rafher'thgn taking sides on them, to be‘pfoblem'édiQng
rathgr fhan debaiing, and to be wiliing'to ekperihent and
'éxplore tends to comﬁﬁnitate that fhe Tistener may»have'soﬁe
contfol;dVef the shared duggziér'iﬁe'iﬁvéétigétﬁoﬁ of the

- . . \ . :

ideas. If a persoh is genuine1§ ;earchihé‘ﬂor information

and data, he does nof fesént help or company along the wéy.f'

~Conclusion

.'Theuimblicatlons'of the above matérial'fbr the. parent,

e

: the'teachér,~the”manager) the administrator'br the;therapist

~are fairly obvious. Arousing defensiveness interferes with
) - . ﬂ.’ L . . . .

.communication and thus makeé it diff?duTthandﬁsometimes
impossible--for anyone to convey ideas clearly and to move

effectively toward théf§olutionqu therapeutic, edlcational,
‘and managerial problems.

v
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Exercise on béscribing Feéllngs Unft;h )
PO g » : N ‘Handout 1~

Jiﬁstruﬁfiohs:

Clo;e your éyeg and»%magfne you;self in‘the fpllowin§ 
si:Uatidné.. Attemptlto block out all other awaredegs and
coﬁdentréte on what Is happenin§ to your Bbdy. What feel-
ings are you aﬁa?e of at this ffmé?vahgn you ;fe awéwe of
the feelingé write them &oﬁn. Then write down whatfyqu‘

‘would like-tb do when you experience these feelings.

S[tdatioﬁs:
L .You are wélkingidowh tﬁé-Sfféét; It is.a'beaut}¥ul;day‘,
'- and you éretféeling;particularlylgood_fbday;./Ybu seej'i
yégr;bést fkiend’abprbathigg and?you are preparing to
stop ;nd'tafk with him/hef. Your friend looks.dihedtyy
at yod;vthen averts bis/héi‘eyes,'and'passes wfthouf
*\_5 W§Ed;

N . : . . . L. . A

(é) [ feel

(b) When 1 feel this way f;'
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You have‘justvcomplgted a-barticuLar1y difficult tagwhw

~

You hqve spenf a great deal of time and energy on this

task andffeel ve;Y pleésed wifh the Eroduct. quQ.are'
~anxious ténreceiVe someoqg-else's opinion onsihe!
 compTéted prodUCt; ‘;%ﬁ ask another persqn whomvyop"
brespeét very highly fér his_oplnion[,.Hé'teils yQu
.thét_you have done an-éice}%eﬁt job.ahd he is very.

fmpreséep‘with your wbrki‘ | K | | ‘

(a) 1 feel ~ |

. ) s
) ) t.v“..i
(b) When | feel this way | o
. . : _ ( | ‘[ :

)Yog have baﬁghtAévﬁew odtfft.v Ydu‘think'iigloo<?

great'on you. _YbMTEOme'OQt'td modél it %Qr_a very

speﬁ%alypergon.  Hjé/ﬁéf reactioh 15; “Whaf §h éarth
'made yéu‘fhfhk youvldbked“goda Tn;tha£$i.!t.L§qks

terfible‘on yédi'?THelqolbr'iﬁ,tﬁo Brigh#:qu yoy;‘ft-
hékéé Yoqubok'sfck. fI'm;noi.gbing-an?Wherg;withﬁﬁou

in that get;upl” ) - \ ' o '.:' ' ‘:“fF.;%”

) Fee]

-~

1 feel this. ‘wa’-y- R \

~

~N
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Desér]ptloh of Feellngs , Unit &4
- ' Handout 2

r

The problem: To commiunicate your own fee]fngs accurétely
or ‘'to understand those of others Is difficul -

A Basic Communication Skill for
Improving Interpersonal Relationships

, ‘First, expresslors of emotlon take many different fofﬁs."
Feelings can express themselves in bodily changes, In actlion,
and in words. = (See attached dlagram.) : . '

‘Second, any specific expression of feelling may come
from very different feelings. A blush, for example, may
indicate .that the person Is feeling pleased, but it may also
indVcate that he feels annoyed, or embarrassed, or uneasy.

~Likewise, a specific feelihg does not always get
‘‘expressed in the same way. For example, a chlld's feeling
of affedtion for his teacher may lead him to blush when she
stands near his desk, to touch her as he passes her, to
watch her as she walks .around the room, to tell her "You're
nice,": 'to bring-his pet turtle to show her, etc., --differ- .
ent forms of expression for the child's feellng of affection,
‘Communication oflfeelfngsy’thus, ls often inaccurate
-or eveﬁ;misleading.\ What looks 1lke an expression of anger,.
for example, often turns out to result from hurt feelings. -
or from fear.- SR ; o B :
. - o,

».

... A further obstacle to the accurate communication of
e feelings<15'that_youf‘percéptlon“of what another 1s feeling
Is based on-so .many different -kinds of information. When -
somebody speaks, you notlce more .than just the words he
l_éays. You note his gestures, volce tone, posture, - -faclal
expression, etc, In addition; you are aware of-the SRR
immediate -present. situation--the context 1n which the Inter-
_action is occurring. You are aware of whether somebody is
-watching, for example. And so you make assumptions about
how the situation influences’ what the .other Is feeling. ,
+ Beyond all of thls.YOUgaISO'have-expebtatIons'based op your.
past éxper{enceS‘wlth,the_othgr. : S .
» ‘You make inferences from all of this information-<kis
Ywords, ﬁonverballcués;_the,sltuaxiOnél’cqntext, your expect-:
ations of the'other, .These :Inferences are influenced by your
own-curﬁentaemotIOﬁfmwstate.  What you percelve the other to
be-feellng, then, often depends more upon what you are feel-
ing-(e.g., to<be afraid of or wishlng for) tham upon the
other person's actions or words. -For example, If you are
feeling gqulilty about something, you may .perceive others as
~angry wlth you: ~1f . you are feeling depressed and discouraged
‘about yourself, others may seem to ' be expresslng*d{sappﬁoyal
of you.. B o c - S

-
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And so--communicating your own and understandlng the
feelings of others is an extremely difficult task. And
yet, if' you wish others to respond to you as. a person, you
must help them understand how you feel. Likewise, If you
are concerned about ‘the other as a person and about your
relationship with_him, you must try to understand. his
emotional reactions. L - B

‘The skill: Although we usually try to describe our ideas v
clearly and accurately, we offen do not try td describe our

feellngs clearly. Feelings get expressed in many different

"ways, but we do not. usua}ly attewmpt to Idemtify the feeljng
itsel f. ' ' . '

. One way to descrlbe a feeling is to ldentify or name
it (“I feel angry. feel iembarrasxed.' "I feel
comfortable with you. However, we do not have enough names:

or labels to encompass the broad range of. human emotions,
.and so we invent other ways -to _describe our: feellngs, such

as the’use of similes. "I feel like a tiny frog in a huge
« pont. ‘A girl, whose friendly overture had Just been
rebuffed sald,-“LafeeJ like | have just had an arm

'amputated . f ’ L e - S .

A thid way to descrlbe/}vfeellng is to report what kind \
of actlen the Ffeeling urges“you to do. ''I feel like hugging
and-hugging you.'  "['d like. to slap Vou.”"Ul wish | .could.
walk off and leave you o PR -

In addqtuon, many flgures of speech serve as descript-
"ions of feelings "y JUSt swablowed a bushel of spring = PR
'sunshlne L - S '

Descrtblng'your own - Feelrhgs You- try to'make'c]ear-Qhat
feelings you are experiencing by Identify|ng them. The.
statement must (1) refer to "I, 'me", or "my'", and (2)

specify some kind.of feellng by name, simite, actIon urge,
or other figure of speech ' - .

two kinds of exprkssions of feeling, (1) those that descrlbe»f

" what the speaker fis feellng, and (2) those that do not.

Notice that expressions of feeling which describe the ‘

. spedker's emotional state are more precise, . less capable of
misinterpretation, and, thus, convey more accurately what

feelings are affectlng ‘the speaker .

The follownn§ examples show the relation between the
[

Expressnng feeling by descrablgg Expressing feeling without
. your emotlonal state . , describing. your emotlional .«
o . K . : state

" feellémbarrassed;“_ : h ’ T Blush!ng and qaylng

"I feel pleased.' - o . , ~nothing

"y feel ‘annoyed.'" - v
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"| feei angryl" _ Suddenly becoming sl)ent
"I'm wor -ied about this.!" . in the midst of a .
"1 feel hu. t by”what you said." conversation.. . A ‘_ o
. "1 en}Joy her sense-of humor.' “She's a wonderful person.'
> | respect her abllitles and ’ :
competence.

"I love her but T feel o ' S o o ‘-
ahouldn t:say so. ' o

" hurt too much to hear any MShut uptlll"
more. : '

My feel angry at myself

"t angry ‘with you b

Because emotional states express themselves simultan-
. eously in words, in actlons, and in physiologlca1 changes,
B¥ a person may convey contradictory messages about what he
is -feellng. For example, his actions (a smile or laugh) may
contradict his words (that he is angry) The clearest .
emotlional communication occurs when the speaker's" descrip-
tion of what he is feeling matches and, thus,.ampllfles
what Is being .conveyed by his actlons and other nonverbal
expresslons of fee]ing

The aim in descrlbing your own feelungs is to start a
dialogue that will Improve your relatlonshlp with the other.
After all, others need to know:" how you feel If they are to
take your feelings Into account. Negative feelings are
indicator signals- that somethkng may be golnd wrong in-a

.relatlonship with another. pefson. ~ignore negative feel- "
ings Is like 1gnoring.a warning llght that ‘indicates that

ran electrical circuit is overloaded. Negative feelings are
‘a slignal ‘that the two of you need to check for misunder- '
standlng and faulty communicatlon.

‘After discussing how each of you sees the ‘situation or
your relationship, 'you may dlscover that your. feelings
" resulted from false: perceptions of the situation and of his
motives. In this case, your feelings would probably change.
i . Mowever, the other 'may discover that his actions are arous-.
v“gng feelings in you that he wasn't aware of --feelings that
thers ‘beside you might experience In response to hils
?beﬁavlor--and he ﬂ_l change. : L '

I'n short,‘describlng your feellngs should not be ‘an ‘

. effort to coerce the other Into changlng so that you-won't.

feel as you do. Rather -you report your Inner state as Just

one more plece of information that is necessary If the two
of you are to understand and improve your relatnonsh:p

Perception check: You describe what you percelve to be the
other's ‘inner state in order to check whether you do under-
stand what'he;fee{s “"That' is, you test to see: whether you
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"I feel angryl'™ " R /”Suddenly becoming sllent
"1'm worrled about this, in the midst of a.

"I feel hurt by what you sald.“ ' conversation, ‘v

“J enjoy her sense of humor, ".’_'.“She'sﬂa'wenderfulyperson.“

I respect her ablllt&ps and .
competence. ot T
"I love her but i feel I

shouldn't say so. '

" hurt too much to hear any - "Shut upllt"

“ "more.

"y feel'ahgry at myself.”
1’ m angry with you." -

Because emotional states express themselves simultan=
. eously in words, in actlons, and in, physiological changes,
~a person.may convey: dontradlctory messages about what he-
- is feellng. For example, his actlions - (a smile or laughklnay
“-contradict hls.words (that he is angry). The clearest
emotlonal coemmunicatlion occurs when:the speaker's descrlp-v
tion of what he Is feeling matches and thus, amptifies
what /s belng conveyed by his actlions: and other nonverbal
expresslons of feellng -
-
The aim in descrlbing your own feelings s to start a. .
dialogue that will ‘Iimprove your relatlonshlp with the other.
After all, others need to know how you feel Tf they are to
take your feellngs into account.  Negative feelings are
indicator signals that somethlng may be .golng wrong.in a -
relationship with another person. To lignore negative feel-
~tngs 1s like Ignoring a warning.light that indicates that
an electrical clrcult I's overloaded. Negative feellngs are .
~a signal-that the two of. you need to check for misunder< -
standing and faulty communication,
o FCEIIN : C SR
After discussing how each of you sees the sltuation or . -
your relationship, you may discover that .your feelings
‘resulted from false perceptions of the situatlon and of his .

motives. In this case, your- feellngs would probably change}'“':

However,\the ‘other may discover that his actions are arous-
ing feelings in you that he wasn't aware of--feelings that.
others beside you might experience in response to hils
behavlor--and he __y change . ' '
Cin short descrublng your feelings should not be an .
effort to coerce ‘the. other into changing so that you won't .
feel as you do. Rather you: report your inper state as Just
one more plece of information that is necessary if the two
of you are to understand and Improve. your -relationship. -

Percteption check: You_deSeribelWhat you perceive to be . the .
other's Inner state In order to check whether you do under-.
'stand what he feels. That is, you test to see whether you
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"have decoded hls expresslons of feeling accurately You
“trarnsform his expresslons of . feeling. into a tentat,ive '
description of his feellng. A ~good perception check conveys
this message, '"| want to understand your ?eelfngs - is this
(making -a descriptlon of h'. feellngs) the way you feel?"

.- Ly
Examples:

M| get the Thpression you are angry with me. Are you?"
(NOT: "Why are you so angry with me?'" This is mind
-readling, not perceptlon checking ) C .

MAm | rlght that you feel disappornted that nobody
commented on your suggest!on?”‘

‘“I'm not sure’ whether your expression means that my

‘-'comment hurt your feelings, irritated you, or confused’
_you. ’ oo - LN :

,-—-"‘

Note that a perceptlon check. (l) descrlbes the cher s .
feelungs, and (2) does not express disapproval or approval.

~Tt'merely conveys, '“Thls i's how understand ‘your feelungs
< Am -1 accurate?" ‘ :

John L. Wallen R L :
- Northwest Regional Educational ‘Laboratory
400 Lindsay Buuldlng/710 S. w.‘SeCOnd Avenue
Portland, Oregon 97204 ‘ S

July, 1968



_wa,EM0T|0NAL STATES EXPRESS THEMSELVES

' Iinterpreted o
Somebody's via Silent = Lead to Some

Actions . Assumptions Effect in you -
- o ,Physuolog|cal ReSpénSes o
Your ' ‘

'Event_,' .Decoding
: System

motional States ..
' Physiological Expneésibn: heart'fate,'
breathing, blush|ng, sweating,;weeping,

- trembllng : _ s

. A - ExPression in'Aetioné huéging,'smfﬂing;
Even when you hitting, looklng at or away, -slouching, °
are unaware of bBiting. llps : . ' "
your feelings, L _
‘your emotional ' Expression in Words: v

””:ia:zéza¥tself . COMMANDS: "Shut up!" -

expr S - QUESTIONS: SM™is it safe to. drlve thlS
in these ways. o fastq'

- ACCUSATIONS: "You don't care about me .
‘NAME-CALLING: "You're rude.
SARCASM: . "You certalnly make a -
— person feel appreciated!"
JUDGMENTS = , f R
Approvab: "You're wondérfull®
Disapproval®"You talk too much."

R o DESCRIPTIONS OF FEELING:

e - "1 hurt too much to hear any more."
: S _ "{'m afra’d of going this fast."
"You can describe "It hurt my feelings when you forgot
your feelings o omy birthday. . ‘ : ft'
only when you ' "l felt - put down when you ignored my
"are aware of comment. . .
what they are. ) 'l resent it that you don't seem to
S © ' * appreciate what | did for you'

M really enjoy your sense of humor
"1'im gettlng bored and beglnnnng to
tune out. : :

“John L. Wallen
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Unit 4
Handout 3
An Exercnsealn Communlcation of Feellngs by Words

. -
.

Procedure _ . ,
_ This exercise |s designed to help_you.learn as .you go?
through ¥t. "1t is not a test. For thls reason do not mark
all items before you discuss them. Do one item at a time
as the following steps show Lo : '

‘1st -- Read the Introductory paragraphs followung the
‘ procedure to: yourself i
2nd - Miark you responses  for: ntem‘l~only.
3rd - Compare your responses o0 item 1 with® those of
" the other members of your quarﬁét. If you did
not.all answer alike, discuss the reasons-for this.

hthl- One member of your quartet should now read aloud
‘ the paragraph which discusses the responses to
item 1, (See '"Discussion of Responses to

Exercise F-1") Discuss this until you all believe
. you understand ‘the point of it. _ IR
5th - Repeat steps 2, 3, and 4 for 'item 2.  Then
.‘continue this process 'in turn for each item until
you have completed all ten items. S

Introduction

Any. spoken statement can convey feelings - Even the

factual report, "It s three o'clock' can be said so that
Tt expresses anger or dlsapp0|ntment " However, the. words do.

“nout convey the feelings; the speaker' s voice tone, emphasis,
~gestures, facial expression carry the message of anger or
disappointmentL’ . .

The- content of some sentences, however, expresses
feelings even.when you cannot see or hear the speaker himself.
The kind of sentence itself reveals’ that feelings are
present in the speaker

In each set below, a11 the sentences convey feeling,
i.e., any of them could have been spoken by the same person
"in the same situation. Each sentence, however, may be: e:ther
of two different ways - of communﬁcating feelings by words.

1. The sentence conveys feeling by descrnblng what the
' - speaker is feeling.
S (Examples: "I am disapponnted« I en!ox you ”)
//°' The emotional -state of the speaker is the content .
‘of the sentence. The speaker's feeling is descrlbedt
‘by: a word or phrase- such as ''disappointed' or '"left-
out. : : ’ :

The sentence conveyshfeeling but does not describe
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what the speaker feels.

(Examples: '""Oh, Heckl" "I thought you'd never get
here." ''Get out'”) Strong feeling obviously is.
behind each of ‘the examples, but the statement does
not describe the feeling |tself

‘

X% :‘r * 0k

. s »

"~ Put a'D before“each sentence below that conveys feellng by
descrnblng the speaker s feeling.

Put a No before each sentence that conveys feeling but does
not_ describe what it is.

ltem 1. ( ) a.'Shutvup! Not another word. out of'ybul
- ( ) b. I'm really annoyed by what you just said.
ltem 2. ( ) a. Can't you see I'm busy? Don't you have eyes?
R ) b. I''m beginning to resent your frequent
interruptions. .
( } c¢. You have no consnderatlon for anybody else's
: . feelings You're completely selfish.
Item.3. ( ) a. | feel discouraged because of some thlngs
. - that happened today.
( ) b. This has been an awful day.
| tem . () a: Ybu*re.a wcnderfullperson.._ (
“ (__°) b. I'really like you.
ftem § ( <) a. | feel cohfortable and free"to be myse]f'd
' when |'m around you :
(4 ) b. We all feel you're a wonderful person.
( ) ¢. Everybody likes you
ltem 6 ( ).a. {f things don't improve around here, 1
.- look for a new job.
(. ") b. Did you. ever hear of a place to work as
. " " lousy as this is? -
( Y ¢. 1'm afraid -to adniiit -that | need he1p with
E my work. _QQ_-" r L S
o ltem 7. (. ) a. This is a very poor/exercnse
C ) b. 1 feel this is a very poor exercise.
_Item 8,.( ) a. | feel |nadequate when teachlng that.
' N partlcular subJect : :
( ) b. | am inadequate in teachlng that part:cular
' subject. : X
ttem 9. ( ) a. 1 amba‘failure}-d'ilrnever aﬁount'to any- -
: ‘ t" ng. . _ .

() b. That teacher is awful. He didnﬁtfteach'me
. an‘”&:,thing- L ',-;. . .
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. ‘).c.“l'm depressed beCausé‘l did so poorly on
-« : that test. - - . .
ftem 10.( Q’a.‘l.féel lonely and isolated in my group.
( ) b. For all the attention anybody pays ‘to what
Il say |l might- as well not be .in my group!,
()

c. | feel thati nobody in my group cares whether
1'm there or not. E '

John L. Wallen o

- Northwest Reégional Educatlional Laboratory
400 Lindsay Building/710 S.W. Avenue
Portland, Oregon 97204 '

~-Janwary, 1969 .
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‘Discussion of Responses to Exercise F - |

¥

Item'numbers-have been scrambled so that you will not

‘accldentally look at the responses for thelfoIlbwing Ttem.

ltem

1:

ttem 7:

“ltem

10:

a ... No. Commandshsuch as these convey strong
emotion without describing what kind of feeling
underlies the commands.

b ... D. The speaker describes himself as'fee}fng
annoyed. ' ' - -

a ... No. A negative value-judgment. It conveys
that the speaker has negative ‘feelings but does not
say. what klnd they are.

< a

b.... No. Although the speaker beglns by saylng,'

"1 feel ... " he does not then tell what he is
feeling. tnstead he passes a negative value- .
judgment on the exercise. Note that merely tacknng
the words ''I feel' on the front of a sentence does o
not make a description of feeling. People.often
" say "'l feel' when they mean !! think' or "l believe,"
for example, ''I feel the Yankees will-win." or."!
feel Tt will rain tomorrow )

The speaker could have sald that he felt ¢onfused
or frustrated or annoyed. He would then have been:
descrlbsng his feelings wlthout evaluatang the

exercise- ltself - . o _ . _ 6

.AlthdUgh we can disagree with the value-judgment
~expressed by another, we should not deny that he &

feels whatever he feels. For example, if Joe says
the exercise is poor.and Jl]l says it is good, they
may argue about which it "really" is. "However, if
Joe says he was frustrated by the exercise and Jilld
says she was pleased and stimulated by it, no: .
argument should fo]1ow Each person's reaction is
what it is. Of course, discussing what. led each to
feel as he does may provide helpful informatlon'
about each- ﬁerson and _about the exercise ftself.

'Many persons who say they are.unawarevof what‘they

feel, habitually state value-judgments about others
w:thout recognizing that this is the way their
p05|t|ve or negative feelings get expressed

a ..t D.h Conveys feelings’ by descrlbing the
-speaker as feelling lonely and” :solated

b ... No. Conveys negattve feelungs wnthout tell--'

- ing ,whether the speaker feels angry, lonely,:
.dlsapp01nted “hurt, or what. :

v

[3



L 215

¢ ... No. Instead of "I feel' the speaker should
have said “I’belueve " The last part of the
sentence really tells what the speaker believes. the
others feel about him and not what he feels

Expressions c and a relate to each other as follows:

. "Because | bglieve-that nobody in my group cares -
whether | am there or not, | feel lonely and-
isolated. ' o

ltem 4: a ... No. A value-judgment that expresses positive
' feelings about the other without describing what
; they are. Does the speaker like the other, respect

Kim, enjoy him, admire him, love him, or what? _He
does not say. ' '

b ... D. The speaker's posit%we feeling is 't
described as llking. : L ‘
: . 1 '
ltem 2: a ... No. The questions convey strong feelnng but
‘ do not describe what it is.

b ... D. The speaker s feellng is descrnbed as-
resentment. - - ’ )

N~ No. The‘spegker s accusations,about the other
certainly convey strong negative feelings. However,

. because the feelings are not named we do not know .
whether the accusations stem from anger, disappoint-
ment,\hurt or what : :

{tem 6: a ... No Conveys negative feelings by. talking

“about thegpondltlon of things in this’ organization
instead of about the speaker's inner state.

b ... No.. A question that expresses a negative

" value- Judgment about the organlzatlon but does not
‘describe what .the speaker is, feeling.

c ... D. A clear descrption of how. the speaker
feels. in relation to his job. "He feels afraid.

Expressions a and b are criticisms of the organiz-
ation that could come from the kind of fear’

.'described in c. Notice that expressions that '
‘express anger may result from fear. Many express- -
"ions ‘of anger are the result of fear hurt feelings,
dlsapp0|ntment Or“IODEIIHESS -

ftem=9: a ... No. -The speaker has passed judgment on
’ himself and labeled hims@lf a failure. The state-

‘ment does not desctiibe what he is. feellng
b .No. Instead of taking it out'on himself, the
speaker‘blames the teacher. ~This is. another value-
judgment but not a description of feellngs ‘
¢ ... D. Conveys feeligg by descrlblng the speaker s
emotional state - he - feels depressed

) - : o Y )
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Expressions: a and. g illustrate the Important differ-
ences between passlng Judgment on oneself and
describing one's feelings. Feelings can and do
charge. To say that | am depressed does not Iimply

. that 1 will or must always feel the same. However,

if 1 label myself as a Fallure--if I truly think of
‘myself as a falldre--1 Increase the probability that
I wi.tl act like a faillure. One woman stated this

Cimportant Insight for herself thils way,. 'l always

. thought | was a shy person.. Now | have discovered
o - that | am not shy although at times | feel shy."

L ~ No."longer did she keep herself from trying new
things she wanted to be able to do by remundlng
herself that she was too shy for them.

. . . p ' ) 3
ltem 5: a ... D, A clear descrlptlon of how the speaker

feels when with the other. S )
b ... No.. "You're a wonderful person' ‘is a value-
judgment and not a description of feeling. Second-

“ly, the speaker does no%¢speak for himself but
hides behind the phrase" “iwe feel .
c ... No. It Is true that a feeling. is named in ,
the statement, but the speaker refers to everybody
and does not make clear . that the feeling is ‘in hjm
A descrlptlon of feeling must contain "I", "me"
""my', or '"mine' to make clear that the feellngs
are the speaker g own--are In him ’ s :
. - . M \

.Does-it seem more affectionate to you for a person

to tell you "I like you." or "Everybody 1ikes you."?
. , Do you flnd it more difficult to tell another. "I = =
‘ ~ 1like you' or ”Everybody likes you, ”? : :

D. ’Descrlbes himself as feelfng inadequate.

No. Carefull .-This sounds much the same as
However, it says tha't the person, ,actually Is
inadequate--not just feels thus way. The speaker
has passed-a negative. Jjudgment on humself and -
labeled humself as . |nadequate e

1tem 8:

Jjo oo

\“;/(1 - This subtle dlfférence was introduced because many
- : people confuse feeling inadequate with being %
_|nadequate ‘A person may feel inadeqyate when .
teaching a certain- subject" and yet do an eXCellent
;. . Jjob of it. <Likewise, he may feel adequate and
o competent in a subJect and yet perform poorly.

One. sign of emotlonal maturnty ‘may be that a person ‘
can perform adequately even when he feels inadéequate .

. to the task. He does not.let his feelings keep him

- from doing the best he can betause he: knows ‘thé
difference between feelings and performance ‘and’
that the two do not- always match

T



ltem 5:

ltem §:

Expre55|ons a and c. |llbstrate the nmpor&ah fdy
ences between passlng judgment«on onese Ry 2
describing one's feelings Feeﬂlngs can and W N
change. To say that | am' depregted’does not, |m"g":' :
that 1 will or must always feel. the 'same. ‘However,

if | label myself as.a fallure—-ufal truly think of

myself as a fallure--1. |ncrease tﬁé probablllty tha't ,%
[ will act like a failure. Ong wqm%n 'stated this J&
important Insight for herself tﬁmgfway,_“l always
thought | was.a shy - person. Now, Whave’dlscovered gRKES
that | am not shy although at ti ﬁ shy ;
No longer did she keep heYself fré ,W

things she wanted to be gble“to do bym@gm»ndtng
herself ‘that she was too shy for them T

.

. R . 1 ©
a. ... D. A clear description of how the speaker
feels when with the other.

b ““You re: a wonderful‘person '"is a value-
Judgmenltﬁéi n

d not a description of feeling., Second-

ly, the speaker does not speak for himself but -
hides behind the phrase 'we feel. o=
¢ ... No. " lt is true that a feelind is named_in '
the statement, but the speaker refers to everybody

and does not make clear that the feeling is in him.
A descrlptlon of feeling must contain '"I'"{ '"me",

"my', or "mine' to make clear ‘that the feelnngs.

are the speaker s own--are . in_ h|m

Does it seem more affectionate to you for a person‘

to. tell you "l like you.!" or “"Everybody likes yolu.'"?
Do you find it more difficult to tell another 'l
like you" or ”Everybody likes you‘“? '

D.. Descrlbes hlmself as feeling. lﬁ%déduate

a

b ... No. Carefull This sounds much the same aslf
a. -However, it says that the person ‘actually is
Tnadequate--not just feels.this way. .The speaker

.. has passed a negative judgment on hsmself and
labeled himself as inadequate.

“This subtle dlfference'Was‘antroduced because mahﬁ&*_

people tonfuse feeling inadequate with being "~
inadequate. A person may feel |nadequate when
teachung a certain subject .and yet do -an excellent
job of it. Likewide, he may feel adequate and -

-competent in a: subJect and yet perform poorly

One sign of emotlonal maturnty may be that a person'
can perform adequately even when he feels inadequate

to the task. He does not let his feelings keep him"

from 5onng the best he can. because he knows the

difference between féelings and performance and

that the. two do not- always match , N
'~éﬁ?;;'
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'Item 3: D. .The speaker descrlbes himself as feellng
: \ﬁnscouraged .
‘ No. Conveys negatlve feellngs without
d scrnblng what they are. The statement appears to

te\ll what kind of.day it was when, in factyg it is
an:expression of the way the speaker is feeling.
Weicannot& tell from an expression like this whether
thd speaker feels depressed, annoyed, lonely,
humiliated, rejected, or what.

-8 . . 4

John L. Wallen = S .
Northwest Regional Educational Laboratory

‘400 Lindsay Building/710 S.W. Secohd Avenue’
“PortMand, Oregon 97204 ' '
‘January, 1969 -
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Overvihew ot ‘Units 6 through 8 = « o unit 5
- . ‘ ’ Handout 1

Instructlon and Practlce i'n the Commdnlcation pf,Accufate’

Empathy, Facilitatlve Genulneness, and Personally Relevant -

5 "o

'-nConcneteness S SR -

A. Explanation of the Baslc Mgdel’

~ The basic model tbat we will be workfng fronAln ﬁﬁé
next.Fouriunlts”is;that of Robert Carkhuff ‘Carkn0€f has
'.wr}ﬁten several books™in helping and human’ relations in:
'5whrcn ne disscusses the Inportance of certain helper offered
. . _ .
conditfons to'the,outpome of;the-helplng process. ‘The
baéic_mOdel\is tha; the effects of helping may be for better

~or for worée and these effects may be accounfed for by the
level of funCtIoning of the helpers in diff@?ent helpfng
‘sntuatlons _ Carkhuffdaas found that»helpers who are offerlng

siit, ,
,h|gh'levels of both the responsive and the initlative

o & o )
‘dimenslons (described In Handout 3) achleye significant
" constructive effects with thelr cllente, patients, studen*

and children.
Carkhuff's basic developmental model 1n very‘global

terms is. this: ‘mother prepares the child for mother and

father. This means that moﬁher, who is nurturant and
nourishingeand proteotive, prepares tne:child7for a'fafher_
who ié_dlrectjonal'and action-oernted.' The effective N

" helper is both mother and fathﬁ%. -He,has Incorporated both

oo o

the reéponsive components’oftthe=mother and‘the_assertlve

: . .
R . e

or actlon- orlented components of . the father. *HefCan-under—
< s '\

stand his ngernal and external'physical, emotlona] and

.,:1»

an K

)
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intellectual world wlth sensitlvity and‘can act.upon these
worlds with responsiblllty |

_Thus,hthe effective helplng proceSS‘fs broken'down tnto“
the two components of understanding and actlon The'feefll-“::.
tative dlmenslons of empathy, respect, genu!neness, and.
concreteness are those offered in response to’thE)expresslone
of the person being helped wh@le the actlion-orlented o
'dlmensions of self - dlsclosure, confrontatlon,oend immediacy o

are Initnated by the helper There s signiflcant_overlap of

the dimenslons with some dlmensions belng both acilltative

’“},and actlon-orrented' e. g y genuineness and concreteness

To understand the helping process it lsvpossibJe tog”

. R
dlvldeithe activities of the helper and the helpee and

hdlvide the phases of the.heTpfng'proqgss“ “1In Figure | the.
,top Tow represents the actlvities of the helper and the T

bottom row represents the activitles of the' helpee
.- r

R -

o o Y N RN T
o _ ‘Level b SResponslve Level 4 S5Responsi|
Helper- Level 3 Responsive Leve] 3 Initlatlve Level 4 751nttia1
Helpee EXPL RATION ——*~———4>UNDERSTANDING —————) ACTION = -
. (Systematlc development of effective courses :
of actlon)

»

Figure 1. Schematic representetfon of_helper and helpee
: activities in exploratory, understanding and .
action phases of helping. - :

Phase 1 of He[Elng;~ Helpee Self—EXploratlon

: -
I'n the first phase the necessary goal of the helping

process 1Is self explorat'on by the helpee of hlmself _hfs;wa

e g
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feeiings,.his<éxperlences, his problem areas. The most -
'effeet}ve way te'get to self-expjorat4on’is tq be responelve
,.t% the feelinge ahd‘e*periences of the helpee. Thus,_HUrihg'
thls period of self exploratlon the helper is most - effecttve
when he responds to the helpee in terms of the feelpngs and
@ 'experlences he rs exprese|ng and does not go bexond them.
In other WOrds, the helper*does not go anto moderatew:nter-
-pretat:ons“%r depth reflecttons |nitially but trles to -
reshond to the helpee at the level he’ is expressing-himself.

At level'3, on scales from 1 to 5, the helper is inter-

'changeable.un his understandlng that he is.communicating to

i

. the_helpee..,He |scuncpnd!t|onal in‘the kind oﬁ'Posftive
-regara that he ‘s commhnEEating: Operatiodaliy,Athie‘means
that the helper is suspending his own feellngs, his values,
and hIS Judgments that mlght have a° potent|a]ly dellterlohs
effect on the cluent Thus, our 1n|t|al goal in tra|n1ng is
to achieve level,3 of the reébonsive~dimensiohs. ‘We wull

.begnn by focussnng on one: dlmension, empathlc understandlng,;

and our goal is to achleve level 3 of empathy.

) Phase 2 of'Helpjng:h Helpee Understahding .‘$:

The purpose of self;explorat?On is to he)p the

individual locate the lmportant pleces necg@@gry for better

o N
A9

self- ung\Prtandlng When he self explores"

0 0

/2/here¢ a'piecq'there,'and a plece there He cannot put the
bieces together. At the pount that the helpee gives thev'

-

ﬁgéts a plece

. R
helper cues- that he is ready for the heﬂper to do somethnng

7
Wlth the pieces; it is the helper s reSponSIblllty to go to.

Y
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higher Ievels'of empethicdunderstandlng, to %o to lévels-h
and'S. At the same tlme that the helper goes beyond the
material thatvan indlvidual js giving, he [s also initlating.
At this polntvthe,helper automatically starts to introduce
the initiative dimensionsf(see Figore j){ Lt s important
.to.stress that helpers who confront at- the hlghest levels

‘are also those who are most- empathic,cwarm

enuine and
concrete. Helpers who are most'empathlc are/also most
. o . . | N . .

confronting. Tg%;dimensions go together the. highest

‘levefs. “
'Yourugehl\or purpose 15 to move: towerd'adgitfve
of emoathy, respect, genuineness;‘anofconcreteness.
‘try_to do this here witn thls.grouo. At‘thé same time ‘that
yoo movettoward'additj;e leveis, you are,aUtometicaljy éo?ng‘f
beyondftne neteriaj'thet theiheTpeelhas QfVen;yoq:end,tnene%
;fofe you autdmaticeWWyvatecsterting to tnftiate fromV90ur |
,own expet}encest‘Q?:gwgz;pose fn alJ_tHis is_tovhelp the
indivfﬁnel-understano:himself more fu]]y, so that he cen.put
the oiecesftogetherpf The goal, then'ot the second pnase of
'helplng is understandnng, helpee understandlng (see Fugure 1).

Phase 3 of Helplng Helpee ACtIOD:

Understandlng has no purpose‘in and of ftseif.ff;ft is
'not.transleted into action or into benavior;;-Thus, tne
heloer”must initiate;nimself more{fully, because his
fn?tiating on.theabesis'offhis own e*perience,provfdes‘a
model fot ;ction. ‘We are talking'in this;finaTAstage‘aboot

a helper who is functfoning:at'botn levels 4+sand 5 on both
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“initiativeidimen§ions and responsive dimensjions (see Figure
1) . The functlon of the helper issto get the helpEe to act
on his understandlng of the problem that he explores. One.

igoes through three phases here:

1. the helper responds at.minimal levels so that the

M

vhelpee 'il] explore hlmself and thus the helper will

be able to put the pleces together, bccause that is
hts experg%se

2. so that the helpee will be able to understand him-
‘ _ RN - an

self more deeply in.order that the‘helper can statt;

: to»dnitiate in terms of his own exper!ence, and

A ~

- 3. thus enable the helpee to act upon hus new under-g

T
) standrng of hnmse]f
. This -is an ongo;ng process because;bnee the‘helpee‘acts

A . ."' = - . ) . . . '. "’ . .
. hé: opens new areas of ‘exploration, learns new things about.

himself, *and increases the effectiveness'and acturaey'of‘his

actions on;thejneXt action.. Thus, an ongoing or lifelong

kind of learning process has been initiated. T

2
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B, DeScribtioh‘of Units 6 through 8 - "Unit §
' ' . : Handout 2

*Units 6 through 8 are designed along the same‘liﬁéé'as
previousvunjts. However, fn-this part of thé training you
will be.concentrating on the speclfié_faciiitative-dimensidns

of accuratg empathy, facilitative genuineness, and personally
¢ ‘ R ’ R -

relevant concreteness. Your goal Is to move toward high-
levels of empathy,‘respect,'genuineness,'aad concreteness.
This gdal will be reached by combining 3 sources of learning:

1. Modelling + the leader will commuqigate facilitative
levels of empathy, genuineness, and*poncreteness'uponvwhich S
Ce R S i : :
you can model your own communicatlons.
‘2. Direct teaching - the leader will focus on specific

didactic teaching of ‘the dimensions and ‘use the Carkhuff
scales for'shapinglyour respdnses toWard#hiéh levels of

empathy, genuineness, and, concreteness. -

3. Expériential Iearhing } you will be given acfyéf.

.

practfce in the héTb}ng*fp]e in whith you attempt to

_;omﬁunicatg hfgh‘févefs offéhpathy, géﬁUfhenestﬁapd;‘
'éoncreaenéés;f “.1‘1' o - o fiil |
Hahdéut,3 pquidgs a gk{eﬁ op;1in§’of‘thet7‘6arkhuff'
> 5¢a|es; v}ou_wf}l }eceive spédificitra]ning iﬁ 3abf-thé
'Séalés: Actﬁrate'Emﬁany; Génﬁineness,'and.Cdncﬁeieﬁésé,

e s

in the remafhiqg Units; We witll beéin'Wi Ac;ufafe Empathy

'

whichhreséékch_has.shbwn'to bé_th 'mpst,impOrtantfﬁacilitaj‘,

tive dimension. R
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| like

Thg hapﬁ}ést time
dﬂ;ant to know
Back;home

| regret ...

At bedtime ...
\Men’...

lThe.best

What énnoys me
Pésple .. 

A mother

| feel ...

My grééfest fear
lnniggool

I can't

.When;l was a child ...

My nerves. ...

Other people

9.
20..
21,
22,
73,
24,
25,
26 .
27,
" 2s.
29.
30.
3.
32.
33.

35..
36.

1 suffer

| failed ...
My mind .

The future

1 need

| am best when

‘Sometimes ...

- What pains me

'
1

‘| hate

This place>...

| am very

The only troubiéf.;.

g wish....

i secretly

Dancing

»My'greateét worry is ...

Most women .

L



' 239
vﬂﬁﬁébthx:; qu well have | llstened?

”f' Lo 'wpfﬁjhg‘liStened,'was | accurate on my inter-
- IR Jo P : :

~
’

o @retatfonAofmwhat.he was feeling?

- did' | change It ;slightly?
Zdid | drain it off?

Was | !lstehingfwiﬁh a ''preconceived' frame of

referéncé?"J
DLd“J;de anything? i.e., deeper meanjing.

o
R

ReéEect: Did | "put him down“?'
Ho%/mdcﬁ advice did | dish out?
Was his,conffdehqé to deal with things bqilt up?

Did | take awéy from.-the uniquenessyoflhfs

) ’ fespdhsés?_' o ‘  ,  T .K
. ) . L, e . ' \ :
‘Does the patient feel free to say anything he.
' qdchooses,~iqnégardléss of the content, of his‘past
R ‘ , -

T g e
experiences or feelings? . .
T S ' ; S ' :
Did | protect him? Who did-“the most wpﬂk in group?

i i .
o v

. Genuineness:. Was T defensive23 W%?? ‘Hdwvtq handle the-

<7

‘diffeféhce?, o l L;&’
Did'f gﬁund.profgséﬁ;%a[ or reheérsed?
'Howlmany timéséqigithe,group turn to me for "'words
DR ';fiwisdoﬁ”? : 2% é{ ' |
I's the'pa£%g6t éble to ask me pérsonal queStiohs‘
S and am I able to sharel.
| Was‘} hgpest about the way | felt? -If so; was
’ '-;y‘ ‘ thﬁsiexprgssedﬁig.a ;onStru;tive hanne}?” g

Y
&
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Am | open . to critlcnsm from the pat&ent? - or”
anger, or fear. and Is. any of this happeﬁlng?
i f there}[s none of this, then how genuine is the

"

rela;ibnship? Lo b
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: ' - Handout 1

EMPATHY SCALE

[

Thgffirst goal in empathy trajnjng'ls to make responses
tﬁet;age interchangeaﬁle I f responses are not Iinter-
chahgeéble, the helper is some*way subtractive’ of -or
;addntlve to the expressuons of the helpee He |s.subttect¥

4£tng from the feellngs and the experlences that the helpee
I's eXpressung and in some way,preventjng thevhelpee from

ﬂ'goieé on to explore'tﬁie‘material hore‘fully. And if the

_Jhefper goes beyond Qhat the helpeeFSays,_then it is;in some
VWaQ additive (eee~Figureb2). If the helper goes beyohd tHe

" material, then he enebles the helpee to go‘td deepet levefs.

ef exploretionéa?d eeepervleyele of uﬁderstanding. ‘Tnese

.are additive dimenslions.

5 + + (plus-plus) ) . .
o ) Additive to helpee s
o . L+ (plus) ) expressions

Levels of- R - R _ _
-Functioning 3 ‘Interchangeable in terms of feeling
) ‘ i o and meaning expressed by the helpee’

2 - --(ﬁinus) N :
: ") Subtractive of
)

1= (minus minus) helpee's expressions

-ngure 2. Opetationeljzation of letels of empathy.
Example:
| Ifbthetindrviduei expresees;somethfné_ebout'tis sadness -
the helper might §ey,'“You.feel.sad.“ ‘fhls'wouldtbe an
ihtetqﬁanjeabfe.responeem 1f‘you'want to comp]iment‘that.

feellng'with—meaning you might say, "You feel sad‘because
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she was .the most important persdn‘in the world, to you and.

. 3 i v

now she's goneﬁ“‘_ﬁﬁ this way you have utilized the content

. &?_ iy v ' . .
of his message to complement the feeling with the personal
meaning that ‘it had”fér;hﬁ&--This again is an intercharge-
able responge and you might rotice the similarity between
this communication and the skill we called Paraphrase 1in

. 4 _ : , - .

Unit 2.

f

1



: . Unit 6
v . " Handout. 1

SCALE.I¢ o T

. Y : ,' - '
EMPATHIC, UNDERSTANDING IN INTERPERSONAL PROCESSES:

,A SCALE FOR MEASUREMENT
Level lv -

The verbal and behavioral expressions of the first:
person either do not attend to or detract significantly -
from the verbal and behavioral expressions of the second -
person(s) in that they communicate significantly less of -
the second person's feelings than the second person:has
communicated himself. . S -
Example: The first person communicates no awareness of

eveh‘the‘mosf obvious, expressed surface

feelings of the second person. .'The first

person may be bored or uninterested or %gmply

operating from a préconcelived frame of "y

reference ‘which totally edcludes that of the
- other person(s). . - : .

. ln summary, the first person does everything but
express .that he is'histening, understanding, or being ‘
sensitive to even the feelings of the other person’ in such
.8 'way as to detract significantly from the communications of
the ;second person. . ' -

) :

Level 2 . L
" While the first person responds to the expréssed feel-
~,ings of the'secohd,perSOn(s), he does $0 -in such a way that
~he subtracts noticeable affect from the communt *~ ions of

the second person.

Example:  The first Person may communicate some’

k : awareness of ‘obvious surface feelings of the
second person, but his communications drain
off a level of the affect and distort the
level of meaning. ~ The first person may
communicate his own ideas of what may be
going on, but these ‘are not congruent with .
‘the expréssions,of the second person.

L tn summéry, the first persdn-tehds to‘respond to other
““than what the second person is expressing or indicating.
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Level i

J

‘The expressions of the first person in response to the
expressed feelings of the second person(s) are essentially
interchangeable with those of the second person in that they
‘express essentially the same affect and meaning.

Example: .~ The fi'rst person responds with accurate under-
: standing of the surface feelings of.the second

.person but may not respond to or may mis-~ i

, interpret the deeper.fe lings, %gﬁ-

P

. In summary, the flirst person is responding so as to
"neither subtract from .nor add to the expressions of the
second ‘person; but he does not resaond'accuratelf to how
. that person really feels beneath the surface feelings: .
Level 3 constitutes the minimal level of facilitative inter-
personal functioning. ‘ : Co

Level .4

, The responses of the first person add@oticeably to the
expressions of the second person(s) in such a way as to
express feelings a level deeper than the second person was
able to express himself. - . ’ T :

Example: The facilitator communicates his understand-
' ing of the second person at a level deeper
than they were expressed, and thus enables
“the second person to experience and/or express
feelings he was unable to express previously,

ln.suﬁmary, thetfacilitator's responses add deeper feel-
% - ing and meaning to the expressions of the second person.

LevéiiS

The first person's responses add significantly to the
feeling and meaning of the expressions of the second person(s.)
in such a way as to (!) accurately express feelings levels
below what the .person himself was able to express or (2) in
the event of on going deep self-exploration on the second
person's part, to be fully with him inhis deepest moments.

Example: The facilitator responds with accuracy to all
the person's deeper as well as surface feel-
~ 77T~ ings. He is "together" with the second
(}// ' . ‘\‘ person or 'tuned in'" on his wave'léhgth.l>The
T : facilitator and the other person might proceed
) together to explore previously unexplored

- areas of human existence. .
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awareness of who ;he other pe % is and a comprehinsiv
and accurate empathic underst di@g of s deepestefmeling.
e EHE % |

‘-§ Lo \'% el |

In summary, the Facilitat@ is responding wuth a féll\

0 N

J._,O'm" '
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P o : ’ I R Unit 6
o S Handout 2
%

The Communication of Empathy (

Guidelines:

wol, ‘The helper will find that he s gost effective in
communtcating an empathic understanding when he
concentrates™with intensity upon the helpee' s

- engessions, both verbal and non-verbal.

2. The helper will find that inftlally he is most effective
~in communicating empathic understandang when he -
concentrates upon responses that are interchangeable
with those of the helpee. ' '

3. The helper will find that he is most effective in
communicating empathic understanding when he formulates

his responses in language that is most attuned to the
‘helpee. o
o ’ | i . ,
4., The helper will find that he is most effective in
vcommuhlcating empathic understanding when he responds in
a feeling tone simllar to that communlcated by the
helpee. . ‘

5. The helper will find that he is most effective in
' communicating empathic understanding when he is most
responsive. ' : :

6. The helper will find that he is most effective -in
’ "communicating empathic understanding when, having
established an Interchangeable base of communication, he
moves tentatively toward expanding the helpee's S
experience at higher levels. : '
7.~ The helper will find that he’ is most effective in.
© communicating empathic understanding when he concentrates.
upon what is NOT being expressed by the HELPEE

- 8. The.helpee 's behavior is the. best guideline to assess
‘the effectlveness of the helper s responses.



b7

L

Unit 6
Handout 3_'
SCALE 2

| THE COMMUNICATION OF RESPECT IN INTERPERSONAL PROCESSES:

A SCALE Fon\;EXEDREMENT -

Level 1

v

The verbal and behavlioral expresslom
‘person communicate a clear lack of respect
regard) for ghe second person(s).

f the first
(or negative

Example: The first perso communicates to the second’

‘o person that the second person's feelings and
experiences are not worthy of consideratlion
"or that the second person Is not capable of
acting constructively, The first person may
become *the sole focus of evaluation,.

In summary, in many *®ays the flrst person communicates -
'a total lack of respect for the feelings, experlences,
and potentials of the second person.

Level 2. s
' o ) ‘ N
The flirst person responds to the second.person'Inﬂéuch
a way as to communicate little respect for the feellngs,’
"xperiénces, and‘potentlals of the second person,

Example: Tne first person may fespond mechanically

or passively or ignore many of the- feelings
of the second person :

1 summary, in many ways the first person d}spfays a
“lack oi -espect or concern for the second person's Feelings,
experieaces, and potentlals '

Leve 3

‘he flrst person communicates a positlve respect ‘and

cc orn for the second person s feellings, exper!ences, and
.entials.

Example: . ¢hé/flrst person commUnlcates fespect and
) cqncern for the second person's ability to .
express himself and to. deal construct!vely
with hls life sltuatldn

-~

In summary, In many ways the flrst person communicates
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that who the second person is and wha?\he does matter to the“
‘ngst person. Level 3 constitutes the minimal level of
,facilitatlve Interpersonal functloning.

- v

:evelkhu

The faclilitator clearly cemmunicates a very deep
spect and concern for the second person.

Example The facllitator 's responses enables the
o ‘secomd person to feel frge to be himself and
to experience beling valued as an indlyidual.

In summary, the facllitator communicates a very déep

caring for the feelings, experiences, and potentials of the
second person. AN

s

v A ,
Level 5 v R J
The facilitator communncates the’very deepest ‘respect.

for the second person's worth as a person andhlis potentla\s
as a free: tndIV|dual

Example e facllitator cares very deeply for the
' “human- potentla]s of the secon¢\person;

ln summary, the fac1litator I's committed to the value
of the énher berson ‘as. a. human belng ‘
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vHelpee Roles - to be-presepted to each.nehber of.the smalT
' groups."Prepare‘tWO Copies.of e;cn roTeQ:
1. Helpee saysf "0ften when I'm talkino to‘you | get the;a-"
‘ impresslonmthat you are not te]llng me . fi;:?:il

- something. ‘YouAseem to say @ne thlngwbut:f(f
| think you are hiding something from me:

| wish you would tell .me whatever it is.'" &/

2., "You really know how to help me say,What.ll
.mean. | have a lot of ttouble'expressing‘

'myself to pe0ple : You are ane of the Fnrs;

=Y
/\n
17

! have talked to who really seems to

ﬁfg&@rstand me . kl'm’g]ad l‘met:you and“L

’

3. ) ""How come you'ton him what | said YeSter4"

day? It was private between. yOu«and me .

ﬁYou had no right to tell him that !
thoyght l\could trust you to keep your~-fV'
houth:shut\about It. Now everyone_wlrl_
‘ know.
4, o "| . have really been feeiung low the last
| | few days. o don't want to do anythlng or
. see anybody. | don 't even want to eat;
You are Qheyonly one | could-turn to. Yoo'
helped me onoe betore‘When'l felt thfs way.
JYou're my last hope%andtit you'canft‘neipj
nobody can. o o |

5. . .nToday l really\feel Lfke ce{ebratrng;_

\\



Things have been gofné so well lately. |
 want toidance-arqund the room wlthvyouvand
share my happiness.' o

"1 wlish ypu would qult'asklng-questlons,
vYou're always ésklng me.ébout thls and that
and the other thing.- When Is It my turn?
There are lots of'thlngs:i would 1ike to
know about you. But‘everytime | try tqvask
you something yod:ghange ;Re fopic'back to

- me." i
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Facilitative Genulpeness - Leader Demonstration,
Helpee roles: ‘;f-'.‘ ' : T
. k‘y o . . o, .
Role 1. The helpee will say: "I don't’want to go back-
"~ home when | leave here. It isn't a happy place"

to be. Everybody fights and argues all the
time. Do you think I''m rlght in this decislion?
Oh, | wish you would tell me what to do 1. 'm
so ‘confused. ,

_Examples of Responses:

Level

.

3:

You are really wanting me to make thIS declslon for you

. because you are so .confused and uncertaln you don't

think you can make T yourself and 11lve with T, . o
z o

't would be much easier for you to .go ahead and do

what you want If | would make the decision for you.

_—\___/—\
Below: Leggl 3:

.

Role

v g s normal to feel thls way after belng away froﬁ
h o R T

- /

. You are havlng difficudty making this decision and

want me to. tell you what to do. L

Yau don' t feel comfortable with your wish not to
return home and want me to tell you what to do.

Lo .
121

o

me for awhlle

L S S
You seem to have a lot 'of trouble maklng these *
decislions on your own. :

/

'Have~you discussed thls\problem with your family?

2. The helper will sayr“”l'm sick and tired of being

told what to do-all the time. Everybody: is.
always telbing me what to do and | never get”a
chance to just have some peace and quliet and do
A what | want. You are as bad as all the rest.
3:

“Lavel

1.

You' feel pushed areund a lot of the time and now you
see. me doing the same thlng when we're together

You. would like to dec:de for. yourself how to lave-your
life and you see me interfering with your freedom to do
that S .
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Unit 7 
Handout 1

‘fHelpIng Relationships
N

Genuineness In relagﬁﬁﬁéhips with others hcans being

yourself with another pergon. dn order to be yourself with

'anothérfperson youvmﬁst first bé'éWére of wHat_yod aEe
,féeliﬁg'tOWard.tHe other pérson. ft fs not always helpful
to the other'person or_té the relationship to blurt out
whét 90u are feeling about him, especial}y fflﬁhg dn[y
sgatement youlcouldfmake woufd be negativé; Thergfore, it
is véry impértant‘to communicatg all reéponses,in a. ~
§onstructive way to find out mére about yourself, the
‘o;hef person, ahd yourvrelationshie, This is impbr;ant in
social relat}onshlps With_avfriend, a téacher,{é parent, as
wal‘as in a'helping'felafipnship wifh.a chi]d; a patient,
a client. It is often béssible'ln your closest relation-
ships to shafé almqst-all féellngs aﬁd thoughts wfth the
other person inlan‘obgn dfrectfway,'bgtéuse trust and1under-
§tandinguexi€t bétween yoq and_the other person. But 'if you
think about when ydu‘firét knew your clo;eét friends; it
was not‘alwayg possible of appropr;ate to‘be open and direct
with thém. e took time to build the trust and understand-
» : o Sy
ing that now allows you Fo'be yoursélf w{th close frienés.
In.hélping rélationsths it takes time for.this tfust
and uqd;rstanding to bu!ldglés:wellf. However, in'helping
nelafionships most of the responsibilityhfdf‘b Thyg
trust andsﬁndgrsfagding is up to the hélpek; At allvtfmes

A

the hélper musf'be guided by what would be helpful and



, e 261
meaningful to ‘the other person. This Is particularly
important in the early stages of a helping relatlonship.
In the early phases the hélper tries to deal with the ‘.
helpee s concerns honestly by communlcatlng his understand
ing of the helpee s feellngs /He does not state his own
feelings but concent[ates_on_the‘hélpee's féélingé. o
For examgle, a helpeé you are involved with may
QQeStLon»you about'§our-honest* with him. At the lowest
-levelgvthe helper might‘ﬁespond in-the followling manner:
"In order thatwl can be - helpful to you, It tis Impor1$nt

that’;. both communicate honestly with each other.". In

A

distaﬁéaﬁbetween?h+mself and the helpee by reipondfng

defensively with an Intellectual response., A.responSexthat

!
/

would be helpful in the early stages of a relationship
might be: ''You really want to know whether | have been

completely honest with you." With this response, the helper

lets the other person know in an honest way that he‘undef-

-
S

stands thevhelpee's feelings andvieaves the relationship
‘oben to real genuine responses when they are appropriate.
“Ln the later stages of’ helplng. the helper can respond at

higher levels by both acknowledging the helpee s feelings‘

as well as expressing his own‘feellngs: " hearcthe.g
urgency of your question énd,am hurt by It - wondering If
there is any more | can offer = wonfering on the other

hand, P f you're frying“to'put me In that poSitfon.“ Thjs*,;

:aa‘

TN
A
gt
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Is an example of how the helper uses his own feellngs fn a
constructive way to flnd out more aboet himself, the helpee
and their relationship.

In beingvgenuine with ‘another person it is very |mport-
ant to be aware of your owmn feellngs because genulneness ors”
the lack of it is_commun{cated In other ways besldes the

words you say. Genuineness is also communicated by the

tone of your voice, the expression on%your face, hand

movements, and other body movements. »flf these body tues do'
not fIt with what .you are saying the helpee wlll become

/ .
confused by the dlfferehces For example, if you are feel-

Ing very concerned about the helpee at a partlcular tlme,

the helpee will see thils concern in your face and when you.
respond to him In the\iollgying—maﬂﬁ’~7 "Don't worry;
everything will be alright in a day or,twoa” he wijl be

confused'by your'étatement. | : E

Facilitative Genuineness Scale
5++ (plus-plus) Helper moves toward higher fevels of '
genuineness-communicates an understand-
ing of the helpee's feelings as well
. as expressing hils own feelings in a
b+ (plus) constructlve way .

Levels of Functioning

3 , The helper communicates an understand-
' : "ing of the helpee's feelings in an
honest way. Avoids presenting
ingenuine (phony) responses

2- (minus) Helper is ingenuine (phony, intellect-
ual) in his responses to the helpee.
2-- (minus~ His only genulne responses are negative
minus) . to the helpee.

Figure 4. Levels of Facllitative Genulneness
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The communicatlion of fac|iltat|Qe genulneness in a
helping relat[onshlp changes dgpehdlng‘upon the level of
fhe_helpek and the stage of thé helping relatlionship. The
helper I; gﬁlded by what Is heTpr! and heénlngfu] to fh;;

helpee at a_particular.mOmentpln time.

Stage | of Facillitatlve Genulneness

This stage of genulneness takes place at the beginnin

‘of "a relatfonshlpvwith a‘heree and I; the first phase 6% ~~
he]ﬁ}ng. The helper attgmbts to poncentrate‘on fhe;hgjﬁee's
‘feelidgs and éommunlcatp hfsjundefstanding,df fheﬁhelpeé in
an honest w;y. The helper'é'responses.match'hls other
behévlou} SO tﬁat he 1s not lngenﬁlngﬂwitﬁ the helpee bu}
he does not communicate his genuine feellngs at thls timeﬂ
The helper avolds beling bgony, defensfve; ldtellecfua! Qlth'b
 -£hé hélpee. With hls,responses,;the Hélper 1qfs'th;,helpeg§;‘%
know that he undefsfaﬁds‘and c66 be‘mqég gén;lhé whéﬁ;lt is ../
aépfopriéte and helpful.

oo o —

Stage 2 of Facilitative Genuineness

While in stage | the helper conceﬁtrafés on responding
to the hglpee's.feellngs, In stage-Z.he,becomes more actlive
in the expression of his own feellngs as well.. Movement
to this stége'take§ g[méébecause thé hélpée mﬁst feél he
.can trust the ﬁelber and‘know theihélpcr uﬁderstands him.
 Whennthe'heiper.does ghafe his own_fgelings in the
relatlon§hfp it'is important that he do so In a constructive

~

‘way.v This isbimportant'for‘twq reasons: flrst; In order .

LU
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that the he]per can be helpful to the helpeer;énd sccond
50 that the helbee Can learn how to exprEss hls own feellngs
In . a constructlve way that allows him to find out more
. about hlmself In thlslway the helper becomes a model to
the helpee of someone who cen.be genuine in a relatlonshlp
| One way to vlew the 'stages of facllltatlve genulneness
15 to see yourse]f in the. first stage conCentratlng on s 2

meeting the needs of the helpee and placlng your own needs

second to this, in. vhe second zgageuyou would concentrate
on meetlng the helpee s needc i 3?‘begln to deal wtth
~your own needs_ln_the-relatlof #presstno your own
feelfn;;. ‘ ’ |
In learnﬁng.how tovconmunlcate facllltatlre'genuine_
@§355 to another‘person It Is Important that yod become
aware of your own feellngs and experiences as you lnteract
wlth another personr<‘]t is also essent1al that you beglﬁ é;~
' expressrhg these feelings to the other person and flnd out
\what the other person s response is. , This relates very
closely Go the material discussed In_the,onlt on‘Descrlption
of Feel‘nge, | |
I'nf this unit the First part of tralnnng deals wlth
becon}ng aware of and communlcatlng your genuine feellngs
and experiences. The second part of tralning wlll deal

‘more specifically wlth the communication of genuine

responses in helplng relationshlps

O )

(f - L R



Unit . 7
o Handout 2

SCALE 3
?A;]LITATIVE GENUINENESS IN. INTERPERSONAL PROCESSES%'
A SCALE FOR MEASUREMENT

Level ldem- s . N

The first person 's verbalnzations are clearly unrelated‘
to what he «is feeling at the moment, or his only genuine
responses are negatlve in regard to the second person(s)

and appear to have a totally destructive effect upon the
“second person. - - . R .
7 Example: The first, person may be defensjve in his _
E Interaction-with the second person(s) and this
defensiveness may be demonstrated in the
‘ . content of his words or his voice quality.
- Where he is defensive he does not employ his
“ Feaction as a basls for. potentially valuable
<|nqulr¢ |nto the relatlonshlp
In summary, ther% Is evndence of a consnderab]e
'dl%crepancy between the inner - experiencnng of . the flrst
-person(s) and his current verbalnz tions. Where there" is
’nﬁ'disgrepancy, the first person's reactions are Tmployed
so]ely |n a destructive fashyon

&

B v

@ .. - R h&

. ,Leve'l . ',“4 2
ER: Y .

T The flrst person 's verballzatlons are slightly unrelat-
ed to what he ‘Is feeling .at the moment, or when his, :
:~responses are genuline they are negative in regard to. the
second person; the first person does not appear to know how
to employ his negative reactions: constructively as a b85|s
for |nqulry anto the relationship

‘Examéle:“ The first person may respond to the second
» .+ .7  person(s) in a’'professiona)l ‘manner that has
RERE - reWear%ed quality or a quadity concerning
Ty e the way a helper “should“ respond in that -
. ,situatnon L : - :

ooe ' o . o wf.
: 'A}v ln summary, the first. person is. usually respondlng
according to his prescrlbed role rather "than expressing
what he personally feels or means When he is genuine his

responses are negative and he ls: unable to employ them as
a basls for further Inqulry - . ) : o -

2
[

[
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Level 3 .
. ) : .

The first person provides no ''‘negative' cues between
what he‘ways and what he feels, but he ,provides no positive
cues to.lindicate a really genuine response to the .second
person(s) . ' ‘

T S
‘Example: The first person may. listén and follow the
: second“person(s) but commits nothing more of
. o _ himse]f.»f o > ‘ ’

4

In summary, the first person apgsgg> to make appropriate
responses that do not seem insincere but that do not reflect:
any real involvement elther. Level 3 constitutes the - '
minimal level of facilitative interpersonal functioning.

&

PR

Lévélfﬂ

- The facilitator preSents some positive cues indicating
" a genuine response (whether positive or negative) in a
nondestructive manner to the second person(s).

. Example: The facilitator's expressions are cogruent

o - with his feelings, although 'he may be some-

Lot what hesitant about ‘expressing them fully.

Ldééqﬁméry, the facilitator responds with many of his-

oWn,feqlThgs,"ahd-thére is no doubt as to whether he really -
means what he says. He is able to employ his responses,
whatever their emotional content, as a basis for fukther_
inquiry into the relationship.

Level 5
, The.facilitator-is fr%ely and deeplf hims¢1f‘in a non-
exploitative relationship with the 'sécond person(s). !

AN

Exam:te: 1The.fécilitator'isxcompféteTy Spontanééus'in
. his interaction.and ogpen toigxperiénces of all
" types, .both pleasant,and hurtful. In the’

‘event of hurtful responses the facilitator's
. comments-are empryed constructively to bpép
o ~.a further-area of 'inquiry. for.both the,
‘&/ " facilitator-and the .second person.
, In- summary, .the facilitator.is clearly being himself
*and yet eleoying'hiS“OWn,genuiné+#esponses constructively.

.
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unit 7
Handout 3

Guidelines for Communication of Genuineness

s communicating genuineness when:

i

LI

‘dimensions .is essential:

The helper will find that he is most effective iH

I

'ﬁé %ttemptsfto minimize the effects of his role,

AR

professiional of;btherwisé, so that he>does not appear

'bhbny and allows for involvement on the pért of both

the helper and the hélpee.

he commuhicates no ingenukne responses while he

3
i

demonstrates a willingness to communlicate genuine-

responses.

he increasingly attempts to be as open and free within

) _ . : o
the helping relationship as is possible - while helper.

bbenness and. freedom are not always possibleyér'appro-

‘priate, “the communication of the.potentﬁal for these

a

" he tan share experiénces. with the helpee aékfully as

possible - spontaneou’s sharfhg on the part of both

parties is the essence of é‘genuiﬁe gélapfqnship. Here

‘helper sharing of personally relevant material may be

f R

-important when appropriate; however, fHe%h6menI—to-

momentASQaF?ngfof.ongbfﬁg1experTeqceS"Is,éven\mbre 
essential to-the communication of genuineness.
. . R . . . 5 s b

he can learn to make openjended’ihquifies'into.thg-mos:

[

difficult areas of his eﬁférlenCe with the helpee.

he relies upon: his expehiende;in'the relationship asju

the.bést guideline. Whereas‘Th-ehpathy F?rmuﬂ%tioné
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the helper relies‘primarily upon'his experiencef/of
the'helpéef”in‘the communication of genuinehpss he
relies and acts primarily upon his experlence ofuhimself.

AN



- . . .
. . R L Y . N .

/ -~ < . "u120uU0Dd 4O
mmwuq s1y u:onm s ey. mma_og .
‘oyr sbu)|ee4-214129ds _.mu;_,.xw

R , , : - .. ayi3- 4o co_umLmv_mcou ojut i .
‘uorsuawip S1yYy3l uoO ] J . S UO155NdS 1 PR Y Bbui n_:m o J/l\\ﬂﬂv
fuijes ul mon oy B . Aq (€ #w>m_vAmmmcmu0Locou T . :
v . S 40 S|@Aa| 2Al1B3II | 1D8] _ )

©$59U3319242U0D A jrewiuiw yseat 03 Aul
‘sjuedjoijsed 3o uOl3jedlunuwwod _ﬁ_zumucma_u_ugma ayar bBui
0] S§S9U33240U0D " 843 2A495q0 L -ujeus] 4o sabels [el3lul vm.. . o
2jeJlsuowap O} 03 A3jjuniioddg - S e "8yl ul xRyl c_%_axu mmu:c_E N a s
. _ L . .mm@:@umLucou . .y.
, wo uoljedsjunWWE) 404 ..
- ¢ 1nopueq . moc__uu n§ ¢¢ inopuefy pue .
A o ‘ . . $juswdinseal J4oj IT|BOS Y P
. ) 7 1nopuey . -‘g 3inopuey 23nq1431sKQ, . S9InULW’g 1
L - R _ '1nopugy . : -
. : . . peos 01 siuedjojjsed T o
: o : : . sy ~sjued)doj3ised . o
03 sseu@394du0d ure|dx3y’ . s

" rsdyysuoiie|ay. . S T
uid{oy ul ‘mmvcwumLUCOU . e
_,u:ovcmx,ﬂu:n.hum.o Jsaynuiw gl T

.

269

‘|erad3iew o>_uwc . /
-bo2 apiaosd O} © | 3nopuejy T
“3iun - .

3yl 40 MIIAJ3AO , S , e B .
ue apjaoud o] R sdais jo 2|npayds mmﬁgmm\mmuzrfa.u. RN

T . -

< a0 . ...,v

aA1329lq0 v o_mco_umxk sINopueH SECE T suo13onuaisuf’ .. oa Puil FEED
: ) ‘ ' .,? _.f, X ’ . : . “ .&\i - s 4,.@. °

g . . : B : o T ‘ .NW>_uoumnp
) P . .co,umELOmc_ hvvmmg.

- / ‘.. . v ..
.o ——— : . -

~cr?

i>

4

NOISS3I¥dX3. 40 >h_u_u_uumm 40 mmmzmkuxuzou 40 zo_k<u_2mzzou u:h -8 H_ZD

R

L

. v [

PR



e

270

*5S3U@39402U0D

40 uoisuaw}p’

8yl poolsJtapun
aaey sijuedjojjaed
9yl @24ns 2q O}

-1apun Ajrae|d of

*$59U33IU4DUOD
7,40 bu)puels

AUMO 93E3S
sugl3sanb .
01 >u~c:ugo..¢%

'

?

]

P

hﬁé,

51 410ads uj do|aAap 0F wiy
nd {3y pue uad(ay 3yl Iq [|IM
Jequaw 43ylouy ~dnoab.ay3 vy
eoud| iadxa siy inoqe CLmucou

e ssoaJdxa-pue wma_mz wEOumn

u LwnEwE‘a:oLm Jayijoue sy mmu:c P w ma

.

a - (Ayredwa
mucmeo_aEOu $S9U2319342U0)
;v_zoc 935S Aoyl uey . "sjue.
u_uLmQ '243..03 sueauw mmm¢‘
-mumgucOU jeym’ pue co_umgum

-cOEmu ay3 40 uo/| ijum c‘,mwasc_e

S .mmc umL
. Lom mucma u_ULmozxm<
L - ucmahu ji1ed ®B

.

Laywﬁx yyim dGojzesjsuowap urbag

b SAa ,
‘y~.. ummmcoumkucou.mo

[3A®| |Rwluluw e BulAsyge

&1 2y 3ou-uo 19y3aymM uo

© i9Pes| oyl 231ea 031 dnodb .
3yl Sy "udaduod syl

yiim poieloosse sbul |2ay

‘514129ds o3uy co_mmJUm_ﬁ

ay3y pes| .03 builidweiie Aq’

© 5S3U939J4DOUO0D 3JeIISUOWIP
| |isf 1opeay oyj ‘Jey

‘0s a:oLm Uﬁ&AC_ 9oualaadxa
5 syy 3Indge“sey oy UL@DOUGD’

- de|nay uLma 2 u:ODm xcr:y

£

@

.a. . 03.dnoJbB" 9yl 40" Jioquaw

U0 SY mucma 21348ed.343
0 QU0 YIlM d3RUFISUOWIP.

“u.

L3

A

]

Cssanuiw §

51395190

w_mco umm

o

sinopuey.

.___3 WMWm_.o;u 1S4t 4
B . .ﬁmuuaLumc_m i

EXTN



$271
L4

50 % . 1sS@ud3vdd
. -HO0D 30 uol3ed|
S -unwwod 8yd ulg
©lead| ®Adlyde O]
W;w_pwumé jueaaad
" >__mcomgwa
~ Buisn uoijenl|
mwapm;nhma_o;,m
Ul SS2uUa33405U0D

#  eoiioeud oy

-

-

“ - . .

. o . , c_qmucm_Lmaxm Lomcpmmwmco
° s . do|dAsp 03 43d|3y jse suoiide . . .
) -433ul Y3y Ul ‘dno4b @yl ui: "
o = .9ou9idadxa o2 >-mc0muma "
. saje|94_11.se 31 Ysiuly pue WW? .
v S+ aqqnoJdi.Afuo Byl (% - : .
cr+ 51 AlloM umwumogm AW . (€ o
«++ awiy 3sorddey oyl (T e
e+ ow sAouue jeymt(| o -
_ (2u0 .9ye3} ydea) : )
:Swals mucmucmm Bburmo| oy
oy3 asn Geo spadjay ayj - .
-1ad{ay e:iaq 01 Aljunisoddo .
. , ue aAey |[IM JdquUaW ydoe3z.
- BTN © *$S3UIIDJOUOD JO [3AD| uo A
i s . ©31ed {{lM S13AIDSQO OM]. By} S
©§59U93940U0D "aoe|d syes _ﬁ_z.:o_uumLmuc_ Lo o
23€2) UNWWOD sod{oy-d4ad(ay e yoiym ur .
01 Al c:uLonao ¢ 40 sdnoub (|ews o3jul 3ealg seinulw Q7.7 RN

“sjuaAd pue’,suoiienits: .,
_ ¢ 91j109ds Bujissnosyp O3ul- . -
/. aadyay oyl pea| o3 ulbag
_ os{e ued @y ‘uollesoldxe
4ayl4ny 3121719 031 (§ |2Ad}f)
-E 109 (494 Ajiaewrdd {(im- 3ng . <
" suoiisanb bBuidse Aq Ajraeld . .
. : - Aew uad[dy 9yj "swteI . ) ’
51940105 Ul UJ20UO0D %D BRJE
ay3 Bujdofanap ui IRiie.
-3l |1oe)y Ajplewu]u sem ay -
Lo;um13co hwWPwk/wcu sjed’ .o :

{1tm dnoab 3yl “udadu0d- s 14y - .
yiyim pajejdosse mmc__oom

e 2yl SwJa3} 231gJ42U0D pue.

g

LR * Ri

ant1123lqQ

2jeuolley sjnopuey Suojf31ohi3isu| — YT — do1s

-



.mco_mcwE_v
CHLE Buijeot

.;-::EEOU mu_uomga

S OH

40,8

~SuUO|SuUdWIp
9Yy¥ M31ABd O] |

Lt s'sPU93194%U0D

aouanbosuod

BYy3-ssnosLp O

.-Luwm_
) e

_“'sesuodsad jus

P 40 J43qunu

. .03 :sjued >
"z3i1ed osodxe o}

-

je

|{e =

01 A

ou >

*92UuUo0

‘suotsuawlp

1ed | UnuWwod
jirunjaocddg

‘sasuodsal
Locuo BELED
u unyaoddg

Ou §S9U313.4D2U0D "~ v{m ‘ssau

-2uinuab- “3d59dsaifAyledwa.

T oumu_c:EEou oy uaEmiym

Clptm >wch,.m>m_a a|ou

IX3U 8yl u| mco_mcme_v

- 8y3 aul nEou 0u way3l mx__

pinom noA jeyz—sijuedio! uLma
03 uje|dx3 *dnosb mm;m_

ultnisal 03 sjued o 1314ed xm<

IRAEEDEY tuadx?

v:m sbul|@aj sly puels .

o Lovc: 9ad |2y @yl pi1ag (¢
I SR twiy o3 |nyd|ay
£ .mmwcmumgu:ou s,42d |9y

,mzu puij 93d|ay osp p1a (2
SN . Juolile
\-Lo_axo m_mm ‘3beinooud’
saoua | J4adxa9, vcm

mmch_mwm u_m 1o9ds jo .

uolsSsnasip 3yl pip. MOY (|

“suojyoedaiul

sno{A9ud 3y3l J0-su01SsSnds|Q  mwu:L_E 0l

. . mc_umL
= ay3 cu.z diay o3 dnoisb. yoes
©ul se3inulw | puads Japea]

*

"Buried iv3je- asuodsad si1y3

]

wu:m 1i49dx9 ‘pue sbBul|23j umo
- S1y 9Jo[dxs 0u sad |9y
2yl ped| PNOM ydiym

asuodsad e Yyilm dn swQ.

OS|e 03 S43AIDSO HSe
¢“sBujjes O3} uoillppe uj

4 *i1ayjoue 03 uo sao0b ay
24049q 3S41) swia3 o1 jioads.

B! 16 ued ‘Aayy - >__mu_m ooam,

-

mwu::_s z

"0l

"6

.“o>_“umﬁn9

sinopuey

~

suo|3pniisuy

CEFES



in

ue pey oaey sjuedioliied

Lte tliun 'sAe(d-2(04 w:c_ucou
"asugdsad BAL3Lp
B ue jdwelle uayl Aommn o_ R
Y -abueysiajuyl ue sm__nﬂwmmv.gv.,m o

-asuodsad
|@A3 Jaybiy
e j1dwajje o]

_rsesuodsau ‘ o
13410 seay o}

“n

€ [2A9] 3e ncOawmu -
031 3dweize o031 dJad|ay o
Yse- pue ulebe ua:LLmuc_ se@inulw Qf

, .mcwumL.Lvumm aAa1b ‘

ued A3yl yoiym sasuodsar .. .
uMo J13yl 93Ie|nwWioy o031 .
S19A195Q0, a2yl MSe pue

-8104 OM] J1331je ua:LWWWWV o .

i "sAe|d-s|o4 ujBag ssinulw g}
T -+ Jouued e v _
S, Tt 1eey &
. Tt MOuy 03 jued’ :
_ “++ 9ydoad uayig ° B
sw suied jeyy . ¢ ;
N Ce
A{3isudas |
AJoA we |
cmsz 1s9q we | . : .
uwxmmL | . - -
: ©31 o
ysiuiy, pue swals aousjuss. -
243 mo 2u0 °sn oy momaLMXWw
Ase m>m~a 8104 Byl Uy : -
"3wy3 dwes ay3y - - RN
3e SuolsuUdWip 4NO4 BY3 UO : .
234 | {Im dnouab ayj -3siry - - - .
' § |®A®[ 1B 21ED21UNWWOD 9} T o
uaEMuum 031 sjuediatlaed sy '
.woa_m£ syy

“Cl

R

Cr—

=

mx_uuoﬁ@o

)

2{euoljey muDOncmx

suoiionalisuy swl |



274
i

- . »
s > T
13
A - .
£ - . 4
- *
o,
. : :
d 3
S v o <
v .
1 i
o :
.
¥ A . ®
. .
x N 1 -
N : )
; . .
-~ T . ' ’
. .
3 . . )
nfw : . or
e : ‘ . >
.
. . ' -
. .
Uil .
~ v
< PN
v
IS ke 1
. . :
.
.
i . . .
. -
. i )
= - ~ 1

o | : | ..muqu_& QN-JJ_WE_F _muOF“

*Buypueisaspun , . s . @ Lo
-stw Ajraeo > - . v . y Y . AR P .

- pue suojisanb L : . . : “uUO01SSNISIp B Ul B
Aue samsue o) . : SUOlSUBWIP ||B MIIADY Sa3nulw G|. . €]
. s , S *39ouo )

- ‘ ‘ B o je:-suolsSudwlp [|B 21eD]} F
. ~unwwod 03 Ajrunisoddo - . -

9A1323(qQ . a{euotjey SINopuey. s ; amco_uuaLWmc_, ) .oE_h... . daig

1



Unit 8
Handout I

CONCRETENESS IN HELPING RELATIONSHIPS

Concreteness ar “speciflclty of expression' Involves
the direct and complete expression of speclflo feelings

and experiences, -regardless of their emotlional content.

P
" Concreteness includes the specific fee elings and experlenpé;

\

of the helpee in sltuatlonswga?glde the helping situation

as well as the feelangs and experiences that exist between

the helper and the helpee. The helper enables the helpee

to discuss his personat feelings and experlences In speciflc

and concrete termSﬁ Concreteness increases the understandj

|ng of both the helper and the helpee of the specnf|c feel -
ings and experlences,aSSOCEated with the,helpee'svconcerns.
The helper's way of responding to the helpee when he
mentions a partlcular experlence or feeltng can. enable the
helpee ‘to dISCUSS the experlence-or feeling more fully-.
Concreteness in the early stages of helping, goes hand:in

|n_spec|f1c terms oF_all instances of concern. -Concretenes

s egpressed.by,the hé}per in many Mayé. The helper m:ght

ask specific questions to clarlfy an-instance of concern

Questions, hoWever are usually Followed by a number. of

eﬁpathic“responses nnterchangeable wuth the helpee s

':3Xpre55|ons of feellng ThIS makes posslble full explor-
AN . ‘ DT

;fatlonoof the helpee S problem area. The helper guldeS'theo
dascus7qmn in a way that enables'the helpee to discuss hls

A . . -

specuflef?eellngs and»experiences‘fully and'dlrectly}

SS

A



.....

. At low levels of concreteness the helper leads or
allows almoat all conversation with the helpee to be in
vague and abstract terms. The helper may talk wlth the

helpee about his feellngs and experiences on an lntellcctual

o

’level. Thls approach does not enable the helpee to explore
and eventually understand hls own feellngs and experlences

At higher lewﬁﬂs, the helper enables the helpee . to
discuss'specigld'ﬁé&lings, sitbatlons, and events*directly
)

and completely, reg%;dless of their emotlonal content

Hngh and Low Levcls of Funct:onlng Illustratlons

The follownng helper helpee dlscu5510ns l#ﬁustrate

¢
examples of dlfferent levels of functlon1ng by the helper.

&

The first excerpt presents a somewhat depressed helpee in

o

her first meeting W|th a helper. ¢

Helpee: . Sometimes | Just get so depressedll just-don't
‘know what to do. ) :

Helper: Sometimes you feel 1ike you'rernever going to get
.up again. ' ‘

Helpee: Right. | just don't know what to do w1th myself .
- What ‘am °I golng to do? : B :
Helper: i guess in some ways that - that |'ve had- f've
: ‘had the same kind of experience already A
guess there have been. points where | found life
hopeless - but | have found that being able to

talk with somebody about this ‘and to talk about’3
some of ‘the specifics ‘involved has been very
helpful to me. ’

"Helpee: But how is that going to solve my problems? My
father hates me - and he punishes.-me - and he
L,doesn't trust. . me and he won't let me marry the
fellow | want to marry. He savys he's‘no good

-

« This brlef excerpt of a helplng revatlon ship would be

~¢a\ed at mlnlmally helpful level 3 or above. As can be deeh:
L I B ‘
\ .- . R .
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the helper not only attempts to communicate understanding
and respect In a genulne fashion, but also attehpté to lead
the helpee into a more speclific dlscussion of her difficult-

ies, whlch she ‘does. _
Helpee: ‘ ngetlmes I get so depressed | Jest don't: know
what to do with myself. ' '

Helper: Everyone feels that-way once in a while.
Hel pee: Yes, but-but-this time I'm really-really aé low as .
| thlnk l can ever get. '
Helper: You know you don't hav to.stay this way all the =
' time. o , BN : .
. ) v . -\\ .
Helpee? ~ Yes, but - somehow 1. get the feeling that you don't

really want to hear about what's bothering me.

o

o Hedper: Sune#&édo,.but everyone has his ups and downs -

maybe you can tell me about your ups and downs -
what. experliences you've had ... i

Helpee: (pause) Well, | guess 1t's true thatfthat¥some-
: times. 1 feel better than at other times-uh-but
sometimes |'m say up, then sometimes I hit bottom.

The helper generalizes about the helpee s experience
leaVlng the helpee and her feelings out of the plcture The
helper does‘net.cdmmunicate empathy and.respect for the
—‘helpee and he}.e*berience. ln»response, the he lpee’appears
‘cgnfUSed oyer'Qhefher to copt.nue or not. Finally,fshe,
zdees, but in'delng 50, explores HerseLf very cautiously in
‘an'absfract feshion;  B FI \_.
In the ﬁoTlowing‘excerpf phe neipéé is. pr esenting av

different feeling to the helper.

Helpeg: | get so mad. at my supervisor b everytime |
, try ... | try to-come up with some new ideas he
knocks me down. .He's a bunch of sour grapes..

vHelper: We]l, he sounds like'a reel baéfafd:

‘
Ly .
1
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Helpee:  That's It ... that's what we call him. Oh,

sometimes | could ... | just don't know what |
would do. i '
Helper: Boy, you could really let him have it ... You

could Just cut loose

'Helpeef, Yeah ... sometimes | dream about what | would dQ'
' ‘to-him ... but | can't ... doggone it, he's ‘got
the power of 1ife and death over me.

) ! ‘{' '/ ,. . . o ‘ '
Helper: ffgnd he'd use It, huh? . \\\\\_

I

Helpee: Yeah, | guess he would. ‘ @@ ) : ‘ B
-
Helper:- I,quess |'ve been hit like that myself and maybe
: In\dlfferent ways. Maybe you can.let me know
abbut your 5|Yuation ... what's happened here.
Helpee: Well, for Instance, the other day at work ] came up

with an idea that '‘everyone thought was great . :

‘-~ 1t could have saved hundred, maybe thousands of -

. hours of work and he cut me to ribbons. in front of

*gvefoodw~ "He-he just - can't.stand to have

anyone’ better than he. -He'made me feel like a
ething «.. just dirt L

s right "with" the'helpee. He qUiQk]Y\b/////
hbrefshe is and sees

the world through her
ﬁHEJbAE;is able to add to h|s responses, maklng

'ﬁaggibie“for her to get Her fullffeelings oet. _H1s

'eommunfcatiohs lead‘the-helpee easlly into a meanianul ah¢

~sch|f|c discussion of SpeC|fic situatlons and feellngs

a

Helpee 0h ... I get so mad at my supervnsor - egexy;lme;'
K I come up with a creative Ydea, he céts me to
ribbons. 'He's Just ‘a bunch of old sour grapes.
Helper: | guess you . get angry at a lot of'peqplef
Helpee: ‘Well-no, not really - just at irratlional authority,
Hel per: :But, don't you find lffational'ahtﬁorlty cvery- '
S where? E
Helpees No-No, | ddnit think so. | came in here angry, .
: and | .think | had. a right to be angry ... But you

~"you don't seem to understand It



Helper: Well, that's all I'm trying—fo do ... simply
: " trylng to understand you here. _Lots of people
define “angry“ differentiy «w.. how do you define -~

”The;heiper is very inaccurate.in his dnderstanding,of.
.the helpee's world. instead of tuning,invdn and.reaponding

.
3

to the'heipee‘s experience;'he seems to hevtaiking about
\ -

4
1

his own dlstorted experience " In addition to-a iach.of

empathic understanding, the”’ heiper communiCates neg&tlve , '( .

regard for,the heipee and is inge uineyln_a negative ‘ o
fashion. He does not lead the:heipee into specific

'dichssion of personaiiy meanlngfui feeiings and experiences
< '

\\ |t is eady\to see. from the iiiustrations given that,“'
depending upon the heiper S eariy re\ponses, the heiping

. process may move. in differeng directions THb heiping

p#oces;,g\n move deepiy into the heipee S experlence or ‘it
can move away from the heipee s experience At minlmaiiy
heipfui ieveis of responding, the heiper S responses are o )

interchahgeabie'with the expressions of .the heipee._ At bqtb =

higher ieveis, the helper 5 responses add to the heipee $

statements and heip him to exdiore himseif at deeper ieveis
- & .

1At 10wer'ieVeis the-heiper does not'have anythnng to offer
R

eSSt L 3

-

the heLpee whlie ‘he, somﬁtimes gets part of the heipee s

'message, he distorts It by thinking aboui hIS own. experience,

1
~

and subtracts from the ueipee s statement when he responds . /

As a resuit, ‘the heipee often feeis misunders&ood and is not

¢

encouraged to discuSs hIS own experience aﬁd feeiings fuiiy /

- .- T . s
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Levels. of Functlonlng - .
TG4+ (plus plus) . The helper becomes more and more
: _helpful in leading the discussion _
- so that the helpee can discuss fu]ly,
S _and directly - specific feelings and
' - experiences associated with all

b+ (plus) Instances of concern. .
3 7 - - Helper enables the *helpee to talk.
L , about the specific feelings, events
s A ) : "~ arnd experiences associated with
p S . most instances of concern, regard-

less of the emotlons .
2~ (minus) C © The helpee's. areas of concern a;e
R T ' o talked about vaguely and |ntell—

\

ectually without talking about spec-

1-- (minus minus) 1fic feel|ngs and experiences- ‘
Figure. 5. ‘Levels of Concreteness .
N o

Slmllar t0\empathy, respect and genulneness, the
helper may view concreteness in stages\ Concreteness i's
empahS|zed dureng the €arly and late phases of helpnng

Inltlally in a.helplng relationshlp.concreteness is

oy

comp]ementary_towattempts:to achieve a'full underStanding
S , TN _ R T
of. the helpee's area(\¥ concern. Thus concreteness is’ very:

closely tied to empathy and is expressedzwfth empathic
* H

=uonses which explore feellngs and experlences  However,

c eteness also |nVOIVes the helper asking specnf:c

AN -

questnons and leadlng the discussnon very d:rectly into the

feelings and experiences which are related to,an area of . //

concernL ‘When the helper guides the discussTon into talkung

@

about ‘the helpee S own feellngs and experlences dlrectly
'and complet;ly (concreteness) three funct|ons are served:
. 1t makes sure that the_helper s respdnses aqe\S|mrlar B
‘in'emothonailcontentfto the heipeefs.gwn feelings and

< . . . . _ L
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. ) ' ’ . ' ‘. ‘ ) v"
.experlences; Ih this way the helper will not get too AN

.far away from the helpee as he d|d in two of the -

»

IS

"nlLustratlons. -
2. It'encooragesothe.helper to‘bec0me moreyaccurate‘ln'His

understandlng of. the helpee, and any mlsunderstandlng
. L] .
_can be stralghtened out: when the feellngs and expernences

-

are stated in Specuflc terms

V3. It encourages the helpee to look more closely at hls"
\\ 4 problem areas ‘and emotlonal confllcts
N , -

N \Concreteness ls de—emphaslzed'ln the mnddle phase of, ./
helplng when the helper encourages the helpee to: explore e

humself in less specnfic ways*nn order to galn a new‘ih

perspectlve on the area of concern . The new perspectlve is
B : g

often helpful in determinlng 3 course of act:on in the last
stage. "

~During the final stage, the helper becomes ‘much more

r Ve

active in communicatlng conc?eteness and leads the helpee to-

consnder alternatlve courses of actﬁgn';n dealrng w:th hus
"area of concern ' The advantages and dlsadvantages of dnffer-

~,

ent alternatives are cons:dered Concreteness |s mannly ﬂﬁ

e

'eXpressed “by questlons\and answers on the mart of both the

-

helper and the helpee

In summary, lnltlally in helplng concreteness/eﬁé;urages'

and leads the helpee to explore the specnflc feellhgs and

experlences assoc:ated wuth an area of concern ‘so that both.

-

the helper and helpee can galin understandlng Pnathe final
r\.- o + t

'stage of helpnng txrough concretenéss the helper encourages

b B
-



W T
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and leads ththelpée’to_cqnsjder and'éhodse_dlffefeht Qays

.

-eof-dealing with an area of concern.
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- o T N . ’ UnLt\B '
‘/J/ . S N : . ‘thdout 2
| 'SCALE 5 * - .
. ’ : N
PERSONALLY RELEVANT CdNCRETENESS OR SPECIFICITY OF :\
EXPRESSION lN lNTERPERSONAL PROCESSES '  A:e\\
] . A
- _ A SCALE FOR MEASUREMENT ' , ~ \,
v e AR
Level '] )
:0 R X ) N . ’ " ‘_‘1

~f:§ fnrst person leads or allows all. dlscu5510n with’

,the second person(s) tq deal only wlith vague and anonymous
genera v

ties.

Examplef ‘The flrst ‘person and ‘the second person'

' discuss everythlng on strlctly an’ abstract
r and hughly |ntellectual level

in summary, the first person makes no attempt to lead
‘the dlscu55|on into the realm of personally relevant .
specific sutuatlons and: feellngs :

“The furst person frequently leads or. allows even
discussions of material personally relevant to the. second
pergon(s) - to be dealt with .on. a vague ‘and abstract level

Exampje:‘ The first person and the setond person may

' discuss that .the ''real" feelings but they
do so at anﬁabstract :ntellectuallzed level

Ce ok + '
2 N

EN ~

In sumihary, the flrst person does not elticit duscussnon

of most personally relevant feelings. and - expernences in

specuflc and concrete terms

Level 3

- : N E

The first person at times enables the second person(s)

_to discuss personally relevant materlal in specific and

concrete termlnology ﬂ v e

Example: The fiirst person will make it Jossuble for
~ “the dlseusslon with the secdnd pérson(g to
center dlrectly around most: thlngs that are
" personally important to the second person(s),
althougfi there will continue, to be areas hot
dealt with concretely and areas. in which tHb

"second-person does’ not develop fully in
: speclficuty SR _ ’ : D

»



In summary,. the first person somet imes guudes the
‘discUssions, into con5|deratlon of personally relevant.
‘specific "and cong,ﬁte instances, but these are not always
“fully developed.” "Level 3 constltutes the minimal level of.
facnlltatlve functlon|ng :

"f.'}' '. \.' ‘ . N ’

: 5
Level L.~
.

L The facrlltator'}s frequently helpful in enabling the
sec0nd person(s) to fully devélop in concrete and specific
" terms almost all |nstances of concern.

Example: The facnlttator is able on many occasions
’ to-‘gulde the ‘discussion to.specific feelings
‘and experiences of persona]ly meanzngful
material. :
‘. .- In summary, the‘facil?tator is very helpful in enabling
the discussion to center ‘around specific and concrete
instances of most important and personally. relevant feelings
and experiences. . R o R , S

The. facnlntator is always helpfu] in gu1d|ng the :
dlscussnon,’so that -the second: person(s) may discuss flggntly,
directly, and completely speC|fic feellngs and’ e‘peruences

@

Example: The first person involves the secofd person -
' in discussion of specific feellngs, sutuatlons,
and events, regardless of their emot?

content. N

In summar{, fhe facil:tator'facnlz‘ates a_ dlrect ,
expression of all personally relevant: feellngs and experiences
in concrete and speC|f|c terms. :

N ) . . v
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GUIDELINES FOR THE. connumcmlon oF CONCRETEN&SS

Inctlally concreteness goes hand—nn nand wuth tﬁg '}‘i%};;?éhi
fCommdn}catlon of gmpathy, enablang the ﬁalpee both’fn thet?ff?;tbA
:helplng relatuonshlp and ultlmately outsnde of he]plng to;v;..‘
deal specaflcally w:th all areas of concern Thus-js:‘ipl;¢tﬂ}kéf
'necessary for effectlve problem solving by the helpee ) i
;l. ln order to enable the helpee to’ develop specnf|c.and:;;yd-d

concrete communmcations the help;r must’ Aake concrete.i”ih

‘hls own responses to the helpee ”Even in response tof--
vague helpee‘communncatﬁons the helperinay attempt to_:lfrirf

respond in a more speé ftc/manner ln thls way ‘ther . T;h.f

‘helper sharpens the helpee S experlences and brnngs e
him closer~to h|5 own feelings and experlences.

2. . The he]per must liﬁit the helpeefs‘dLSCUSSion to S

. 4 . : < .

‘concerns that are mean|ngful to‘him to avoid the
frequent ”storytelljng” the helpee may do.
- 3. “.The;helper.can devel&p more concretedcommuncag}oﬁg-by

oy, | _
asklng for SpeleIC detalls and instances. The

;\TT\\huestJons of'who,.what, why, when;\where;and'hon;inl . f
| ‘regardvto'specific fee{ings,veiperrences; and events | .
'Ere appropriate_butmon1y.as an’entry intovSpecific

feelyings and experjences‘in an‘area of concern:r One

effective question paves the way for follow upfby many

4

. |nterchangeable and addltlve responsey. _

: . /
'.h.:‘ The helper must rely upon his own expertence for

f’

determining whether concreteness Ls'appropruate at .
: B : . . R
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: certann stages of helpnn? e rsﬂerftfeaT duting the -

‘%early stages cf problem exploratlon to determlne

RRNE R

fﬂ'accurately the problems nnvolved and agalg in the later.

. SR
Ll » .

{Qstages oF hefplng durlng problem solvtng and the ®
N B v . /.’ B
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