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Abstra;t | -
The question . th}s study was "Who of the eligible céﬁdidateé
" particij ites in the Canadian ArmedjForces (CF) Second Career Assistance
Network (SCAN) Programme and who does not?” '

SCAN, a voluntary participation adﬁlf pre-retirement training -,
programmé; is run for ;he CF by professional counsellors from within
the military. These cqunsellors have the internal feeling that the
participakion rate in the programme is low. The investigator, haﬁing
the same feeling, reduced the question of low parﬁicipation to the
identification of possible characteristic differences between
participants and non—pa;ticipants in the programme.

The Cross (1981) Chain of Response (COR) model, integrating the
adult education participation motivation theories of Miller, Boshier,
Rubenson and Tough was examined for its ability to distinguish between
the two groups. This unidimensionai, concise model consists of six
variabies: Self evaluation, Attitudes About'Educatioﬁ, Importance of
_Goals and the Expectation That Participation Will Heet Those Goals,
Life Transitions, dpportunities and Barriers perceived to exist, and
Information.

A questiopnaire was developed which encompassed the COR and
various environmental variables. The survey instrumeht was mailed to
490 serving and formerly serving CF members, 253 useable refurns were
" received by the idvestigator.

S;epwise Multiple Regression Analysis was carried out on the

respondent data. The analysis failed to reveal any variable measured

as being a meaningful discriminator or predictor of participationm or



non—participation. Four variables were found to be statistically
significant.

It is_suggested that the adult education participation motivation
approach to. the question was incorrect in relation to discévering
differences within the two groups of military members. Varilous
observations and poséible causes for the lack of ideurification are
discussed, possible alternate methods of approach>are suggested, and,

possible weaknesses of the COR model in relation to its predictive

'capabilftyiare put forth. Throughout the discussion of the results,

questions for future research are raised.

vi
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Chapter I
Lntroduction

The Canadian Armed Forces (CF) is a responsible.employer who
retires 1ts employees at an early age due to the type uf job and task
demands involved. The CF is concerned about the transléion of its
members returning to the civilian svciety after 25 to 30+ years ot?
military servicej\\The transition takes place at what is considered by
civilian society to be an eérly age and effects several thousand CF
members per year. The actual retirement age or age ceiling established
for indiviaual members depends upon a varletv of factors:

A. The physical réduirements of member's trade or funcfion

B. Rank |

C. Health

D. Performance

E. Recruiti;g intake level for the nember's trade or function

.F. Other C? manning level factors.
In general, retirement from the CF is between 40 and 55 years of age.

4

The trend today in employer help to those having to leave their
s

employ is Eqvgpev{de pre—-retirement services. These services may
include pre-retirement planning or relocation counselling programmes.
Some employers offer both or a combination of the two programmes
(O'Mgara, 1977; Barrow & Morgan, 1978; Herr & Cramer, 1979; Isaacson,
1981). The CF has been offering these services under various |
programmes to its prospective retirees since before World War II (CF

‘

Officer Development Program (opDP), Vol 3, 1983).



The current, voluntary participaéion, CF pre-retirement programme
is ‘called the Second Career Assistance Network, or, SCAN (CF Admini-
stration Orders (CFAO) 56~20, 1982). SCAN is a federal government
inter—-departmental programme conducted jointly by the Department of
Defence and the Canadian Employment and Immigration Commission.(CELu),
commonly referred to by its former title of Canada Manpower. The
programme was devised for those servicemeﬁbers wh; are within five
years of their pre-determined Compulsory Reéirement Age (CRA), or,
those members being prematurely released from service due to Qedical

reasons. The spouses of these eligible members are also encouraged to

' par’ 2 in SCAN.

) .tly, dug to a change to the overall terms of service policy
yithin the CF, additional personnel and theirAépouses have become
eligible for participation:.” Those mémbers coming to the end of newly
established mid-career or short contract dates have been added to the
programmé participation eligibility parameters (CFAO 56-20, 1982).

The CF portion of the programme includeg(seminars, workshops, the
loan or issue of specifically developed SCAN reading, resource and
reference material, and, individual or group counse;ling} 'Acfivitieé
of SCAN include the following:

A. Counselling in the areas of self-evaluation, assessment of
skills and attributes; assessment of experience in relation to
the civilian labour market;‘and, adjustment of attitudes and
assistance with personal.adjustments to ﬁ;e—perceived changes

. in life style, location and finances \\‘

B. Pre-retirement training or skill upgrading counselling in

o



relation to the civilian and CEIC sponsored programmes
available
C. - Job placement counselling and services by the CEIC in
éonjunction with the CF counsellor
D. Follow-up research on those who have undergone transition.
These components are delivered by oﬁficers within the CF known as
Personnel Selection Officers (PSOs). Most of the PSOs have eithef a
psychology or a sociolog; major as part of their university education.
In actual circumstances, the follow-up research men;ioned in (D)'is
conducted by the psychologists and sociologists of the CF Personnel

Applied Research Unit (CFPARU) Toronto. This present study was

@l
supported by CFPARU. The information and data generatedfﬁill be

e
7

incorporated into that unit's data bank to assist in the enhancement of
the assistance programmes offered’to retiring CF members.

Over the.pést few years a recurring questiocn has been raise& by
PSOs conducting the SCAN counselling‘serviges: Why is the progfammev
being used by only about 15% of the eligible SCAN clientéle?

The doubt in the minds of the counsellors arises from what they
perceive to be a ra;her low participation rate iﬁ the SCAN programme.
Suppért by means of statistics for this doubt is not -available; the
agency‘responsible for the programme has neither the staff nor the
‘capability to maintain 6ngoing‘individual participatiop data. The
records képt relate only to the total number Qf'SCAN interviews or.
counselling sessions held by the counsellors, not to the number of
individuals'regiStered in the progrémme. Further, the data maintained
does not allow for a‘breakdown of who were withiﬁ five years to -

Compulsory Retirement Age (CRA), or for that matter, who were the



eligible candidates and who were not. These data do not discriminate
befween who regiétered Qs.a member of the CF as a SCAN-partiéibant and
_who registered as a spouse. Thus there is no possibility of obtaining
"clean” figures in relation to the progfamme\QF wide.

This investigator, as a SCAN counselior ;t Canadian Forces Base
(CFB) Edmonton, works for and with clients fro; Northern Region
Headquarters, Yellowknife, North West Territoriéf (NWT){ CFB Penhold
(Red Deer), Albefta; CF Station Inuvik, NWT; and CF Station Beaverlodge
(Grande Prairie), Alberta as well as his -home uniF; CFB Edmonton. He,
as other SCAN counsellors, had the internal_feeliﬁg that'p;rticipation
in the pfogtamme wa$ not what it should or could be.

The challenge to this investigator became the identification of
possible clients. The identification pfocess, it is proposed, relies
on determining the characterisfics of those members who participate'in
the. SCAN programme versus those who do not. Are there differences
between the characcéristics of SCAN participants and non-participants,
also, are there signifiéant difference;_between participants a;é,'
non-participants in relation to the following dimensiogﬁz |

A. Self-esteem |

B. Attitudes about education

C. Goal setting

D. Goal achievement motivation

E. Goal evaluation

F. Action motivation or "triggers”

G. Perception of opportunities and/or r. sarriers

H. Information reception or awareness?

Houle (1963), Blishen (1967), Boshier (:.973, w30a, -980b),



Tough (1979), and Cross (1981) have identified the listed dimensions as

contributors'to the adult motivation process in relation to learning

activity participation.
The question, simply put, could be stated as, "Who participates in

2

SCAN and who does not participate?”

»

Purposes of the Study

oo T

., It is not known if charactériétic differences exist between
participants in the SCAN programme ana Cﬁosé CF members who opt not to
participate. This investigation explores the possible_éxistence of
characteristic differences Eetween the two groups. Further, it
investigates the ability of ﬁhe instrument designed for this study, and
the effectiveness of the medel on which it is based, to predict
membership in the participant group or the noh;participant group.

Lastly, the value of the research instrument for future research is

"explored.



Chapter II
Literature Review

Pre-retirement planning, as described by O'Meara (1977), Barrow
and Morgan (1978), Fritz (1978), Herr and Cramer (1979), and Isaacson
(1981), appears to be buti@ne aspect of'é,life long eduéation
continuum. The definitions of life long education differ from
investigator to inQestigator; however, in relation to the 1ife cycle of
~an individual all agree that educatioﬁ {s a continuing process. Thus,

pre-retirement planning programmes are adult education,

Adult Education

Adult education, in almost every context, is experilencing an
explosion in growth. Clark, Devereaux, and Zsigmond (1979) and Rauch
(1981) note that the aumber of adults involved in continulng education-
or learning has increased two—fold in the last twenty yeérs and
expectations for this participation to increase are strong. The role
of the educator, or the underwriter of educational costs; has been
assumed by a diverse spectrum of agencies: employers; museums,
professional associations, church grouﬁs, public health agencies and
commercial institutions (as well as those already in the business of

' |
packaging educational programs) i.e. travel agenéies, to name only a’
few.

This rapid growth in adult education, according to Apps (1980) and

Benedict,; Collier, Mason, and Wilkinson (1983); may be attributed to

factors such as the changing age structure of the population, the



consumer movements, the migratiqn of workers, an aging labour force,
the changing status of women and minorities, and, the value placed by
Ithe population on being informed and educated. These investigators
concluded that the IiInformation ekplosion, coupled witp the gegmetric
pgogressioﬁ in technology, demands constant upgrading of'thev
pdpulation's knowledge solely as ; means of keeping abreast of the
rapldly ch;nging world in whi;h we live.

Several investigators iﬁ the field of adult‘education have
expressed cgncern about what they percei?e as a laék of theory
development. Boshier (1971), Ordos (1980) ;nd Cross (1981) state that
adult education has suffered due to an apparent misplacement of ’
research emphasis. In his writings of 1971, Boshier declared adult
education a “conceptual desert”. Dickenson aﬁd Russnell's (1971)

content analysis of 517 articles appearing in the Washiﬁgton,'DC based

journal Adult Education for the twenty year period 1950 to 1970

confirmed Boshier's description. The analysis indicated that 547 of
the articles described educational programs or experiences, 23%
repor;ed on/empirical reéearch and>only 37% discussed. theoretical
formulations. The develoﬁment of a theoretical basis for adult
education appears to have changed very little in the last decade

(Cross, 1981).

Barriers to Theory Development

Cross (1981) reports that theory development has lagged for many
reasons, the main one being a marketplate orientation to current

research precluding the search for explanations of comnlex phenomena.

Boshier (1971), Tough (1979) and Cross (1981) suégesa that practical



methodolbgy and marketing “tips" from seasoned adult educators in the
field may often be perceived as more useful than theory resulting from
reseérch investigations.

A second factor which hinders theory development, according to
Cross (1981), is econo@ic restraint. Funding to support those
primarily involved in research and theory devélép&ent appeérs to be
lessening. The current emphasis appears to be upon practical
application. Tho;e receiving financial support in the field of "adult

educatioﬁﬂhaye been programme planners and administrators whose first

obligation has-been to serve the &mmediate needs of their clientele.

The multidisciplinary approach and the applied nature of adult

LY

education combine to form a.thifd adult education theory barrier.' It
is not clear which of the diverse disciplines should generate the
theoretical research (Cross, 1981). Each discipline appears to shift.
the responsibility to another.

The common theme of the investigatogs such as Boshier (1971},
Ordos (1980) and Cross (1981) 1is that the theory basis.of adult
educ}tion is weak. To gnable researchers to move from descfipgive Lo
prédictive approaches, adult education requires a concerted effoft on

theory building.

The Search for a Theory of Adult Education

Some aspects of adult education research have lent themselves to

the building of theories. Research into areas such-as motivation,

‘learning, group dynamics and adult development originating from

knowledge bases in organization dynamics, philosophy, psychology and

sociology have been conducted by some investigators. One such

o,



investigator is Cross. 1In 1981 she produced the beginnings of a
theoretical model based on motivational theories to account for adult
léarning participation. Because her model appeared to have the
potential to predict participation or non—participatién in the adult
education programme under investigétion,‘this investigaﬁor turned to it
to diféct this study.

The Cross Chain of Resp9nse Model (COR) portrays participation in

.a learning activity as "the result of a chain of responses each based
on an evaluation of the position of the -individual in his §r her
environmen;" (Cross, 1981, pp. 125). The model is based bn.current
social mofivation ﬁheory and‘is an'attempt to conceptualize change as
occugring in a "stream of action" as opposed to being a series of
discrete events occurring as a result of specific stimuli;

Cross addresses both internal and‘external psychological fagtors
in her model. These factors appear to have 6nly been ioosely connﬁjgéd
by investigations to date. Erickson (1982) claims the Cross Qodel\té-
be in the developmental stage, existing primarily as a éescriptive

"device and requiring more use in research to détermine if predictions
can be made from it. However, dﬁe to this model's integrative theory

and its appearance of potential ability for prediction, it warranted

use in the current study.

Past Works in the Field of Adult Education

A. Learning Typologies — Houle

Houle (1963) did not include potential adult learners in his
studies, his concern was with those already active in learning. He

wished to explain wﬁ} those individuals who were involved were active
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and to categorize the extent of that activity in relation to the

o

individual's m%fivaﬂion. His studies fail to cover both groups in the

//ngggnf/SCUdy: participants and non-participants. Houle's work 1s )

included in this investigator's review of the literature on the basis

of it; continuing influence oﬁ research in the .area of adult education,
both from a methodological and theoretical standpoint.

Houle concentrated his stﬁdieS'on explaining-the differences
between tﬁose who were véry inVéiyed as compared to those who were less
involved, yet still in a leatning activicy. ﬁe Aid not address their

basic motivation to enter the learning process. Houle found three .

%

subgroups. The first were those adults who used learning : gain
specific ébjectives, he callea this group\"go?l—oriepged", Members of
this subgroup did not appear to restrict*éhé;r learning‘activities to
any one type of ins;itution/Qr‘method. .They were seen to select that
method or inspitution whicﬁ wéuld”aséist in best achieving their ends
i.e. self~directed learning or forﬁal schoowing thch éver ;ould gain
the ultimate goal. \ |

The'second subgroup identified.by Houle were designated
"activity—orientgd" participants. These people were involved for the
sake of the social aspeéts of the learning activity. ?hey took cou?ses
or joined é group to escape-lonelihess or boredom, to find
coﬁpanionship.or to uphold their environment gréup ;réditions; This
subgroup appeared Fo,do very little reading, t?ey just attended.
—//#Ther"learning—oriented" par:igipants who/form Houle's third
category c&ose~to beco?e involved because they énjoyed the learning
process'in‘and of itself, to acquire knowledge for its own sake. .

Members of(this subgroup were pbserved to be avid readers, and, to "

/



choose'jobs and join groups solely for the learning potential such

assoclatlon would offer.

)
A

B. Force.Field Analysis - Miller

Miller (l967) was one of the few education investigators to
challenge the: problem of explaining why socioeconomlc Sratus (SES) and
participatlon are inevicably related. He used Maslow's (1954) ‘need's
hierarchy to form the basis fot his social class theory. Applied pgr
the need's hierarchy was Lewin's (1947) force field snalysis
methodology“ This approach enabled Miller to explain why there
appeared to be 1arge differences betwaen ‘the social classes in relation
to what they w1shed to gain from adult education participation.

Miller reasonmed that people cannot be concerned about the higher
level needs in Maslow's hierarchy until their fundamental needs are
met. Essentlally, one cannot become concerned aboutlself -gratification
~and self—reallzation until the lower level needs such as food shelter,
safety end belonging have n met. The implication for adult
educaflon arising from this llne of thought is that lower social
. classes willlbewﬁore inclined towaros nhose educational acoivities that
meet needs related to survival such as job-training and life skills.
Conversely,“ohose in the upper'SES"classes, havlng already met ehose
lowef level needs, will concentrate on programmes leading to
achievement and selfjfealizatlonf- Carp, Peterson, sndeoelfs (1974),
Johnstone and Rivera (1965) and Cross (1979) found similar and |
‘ supportlve results in relatlonvto'Miller's theory. From their work lt#n
was‘found that those indlviduals with a high school education or less |

were primarily interested in job—related education while those with ’

-



greater than a high school education were 1nté£ested in personal
development, self-understanding and recreation related c%asses‘

Miller, using the néed's heigarchy, investigated the rela;ionship
of educational interests to age andvthe position of the individual in
the‘l;;;;%ycle. In thé‘early stages of the life cycie and at younger
ages of adulthood, concern appearedvto be with low level needs
‘satisfaction such as obtaining a skill to earn a job, or, stafting a
family. Adults in the latter stages of the life cycle and at olde}
ages, having achieved fhoée needs, appeared to devote more energies to
achieving'status, attaining self-realization or enhancing prior
achievements. ‘ ¥ |

To further e#plain adult motivation fof participation in
educational activities, Miller relied upon Lewin's concept of positive
and negative forces. Those ﬁactors which ar?/pdéitive and promote
particiéation in learning activities were fOﬁnd to be: survival needs,
changing technology and job opportunities. Those factors, such as
hostilityvtgwérds edycation, lack of opportunity and weak family
structure were found to inhibit or impede participation and thus were
deemez nega  ve I The resultant force in the positive/negative
equation, ac.> g Lo Miller, forms the motivation of the individual
‘towards participétion or non—partiéipation.

To identify the positive and negative environmental forces Miller
used a basic sociological approach. Hé also applied this methodology
to tbe question of.participation; Negative forces in the culture of
lower class males are correlated with a very high dropout réte from job

= ' s

traihiﬁgiprograms. Miller suggests that continuation in the learning

situation is prevented by negative cultural forces. This SES blockage
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ovcurs even when the learner is aware of the learning opportunity and

has gone as far as registering in the class.. "

It is implied from Miller's model that the méthodology for - "
attrécting the different SES groups must be tailored to thc‘spedific
group. A mag&eting strategy such as an advertising blitcz about a
course may attract the middleAclass learner but it may do little to
attract the lower class potential student who érefers other means of
obtaining informaﬁion.i Miller's work further implied that increased
opportunities in‘edgcation, if they con;inue to adhere to middle class
vglues, will attract only the middle class and the lower classes will
remain basically unaffected. He predicts a growing gap between the

social classes in adult education due to misdirected marketing and

emphasis.

Ce The Congruence Model - Boshier

Boshier (1973) believed that motivation for learning is the
resultant of the interaction between internal psychological factors and
external envirommental factors of the individual'scperception of those
external factors.

He concluded from his international studies that "both adult
education participation and dropout can be ;nderstood to occur as a
fuﬁction of the magnitude of the discrepaqcy between the participant's
self-concept -and key aspects.(largely people) of the educational
environment. Non-participants manifesg self/institutibﬁ incongurence
and da not enrollf (Boshier, 1973, p. 260?. This authority further
claims that such incongruencies as between self/ideal ;elf, self/other

students, self/teacher and self/institutional environment are



additi;e. Simply, the greater the sum of the incongruencies, the
greater the likelihood of non-participation or dropout. Boshier has
not testéd this theory on potential participan&s with which the current
‘study is concerned; howéver, he has shown via research with enrolled
students that those with high incongruence scores are significantly
more likely to drop out than those with low incongruence scores.
Boshier holds that the lower educational activity rates of adults in
lower SES classes, which he observed in his work; is due to the lack of
congruence bet&een their iives and what is held, by most observers, to
be a largely middle clasé/;ducational environment.

“This authority suggests that in order to increase adult
participation in the educational envifonment we must reduce or
eliminate the incongruencies between the individual and his
environmenﬁ. he also claims-that individuals Qho show a high degree of
self/ideal self incongruence will likely transfer their dissatisfaction
to their environment thus faiiing to enter, or dropping out of, the '
educ;tional environment. In this manner, according to both Boshier and
Rubenson (l977),lself—esteem becomes an important factor in the
educatignal participation decision. If one evaluates himself
negatively or has high incongruence between self and his ideal self, he
will be less.likely to expect success or to experience congruénce with

¥  the educational environment.

o

D. The Expectancy - Valence Paradigm - Rubenson

“Rubenson (1977) was interested in what motivated adults to

“participate in education in an organized setting. He approached the

question by examining the competing forces in motivation using the work

~
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9f Vroom (1964). Rubenson held that education activity is a result of
v%he individual being achievement oriented. Those who wish to "get
anead" will put forth effort in an academic setting or on the job.

Rubenson drew from the research of Lewin, Tolman, McClelland and
tkinson to support his theory. These {nvestigators described all
human behaviour as being a result of the interaction of the individual,
including the whole of his experience, with the environment as he
perceives or experiences it. The strength of an individualfs
motivation towards any action or non:action is determined by combining
the positive and negative forces existing both within theﬂindividual
and his environment. The resultant force will then have a positive or
negative valence and a value. ‘ -

There are two components of the expectancy portion of Rubenson's

theory: first, the expectancy of personal success within an

educational activity, and second, the expectation of positive

consequences for the learner 1f successful i1n that activity, He claims

the two components to be multipicative i.e. if either part assumes a
zero value, such as if the individual does not werceive himself as

being capable of achieving the skills or knowledge contained in the
activity, or, if he sees no benefit arising from acquiring the
knowledge or skill, the motivatiomal resultant will be zero. He
suggests that in order for an individual to enrol in an educational
activity there must be a positive valence as§ociation with anticipated
outebmes. EXpectancy of success in the educational activity alone will
not initiate action. , : , : | |

Environmental reference groups are considered by Rubenson to play

a pivotal role in shaping an individual's attitudes towards

15
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_participation. If an individual's association group holds positive
attitudes towards participation in learn;ng activities, the llikelihood
is greather that that individual will avail h;mself of educational
opportunities.

Rubenson's major focus is on how an individual perceives his
environment and what he expects to gain if he participates. He
emphasizes individually based measures, relying to a lesser extent on
demographic v§riabl¢s guch as age,.sex and race. He, unlike most other
~adult education investigators, places le;s emphasis onlthe role of
external bar?ie;s to pafticipation. He states that motiva;ion is based
on "perceived” situations rather than on “real” situations. In this
statement he means what is seen as a barrier by one individual may not
be seen as such by another as their perceptioﬁ of reality will differ.

In relation to the current study, this reasoning would tend to indicate

the existence of differences between participants and non-participants.

E. Anticipated Benefits - Tough

>

The: tenet that learners are able understand and articulate their
own learning needs is the basis of Tough's (1979) theory. He developed
his cheory through studies related to self-directed learning.’ Tough,
Abbey, and Orton (1979) claim that:the learner's conscious anticipation
of reward for effort is more important than any subconscious\or
environmeﬁtal force. Tougb builds his model of anticipated benefits on
the belief that beﬂefits to be derived from any learning experience are

“present in‘the person's conscious mind” and that this factor is "a

significant portion of the person's total motivation for learning”.

The four stages of Tough's model are:
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1:- Engaging in a learning acti?ity
2. Retalning the knowledge or ski;l
3. Applying the knowledge or skill
4, Gaining a mategial reward (promotion), or gaiﬁing a symbolic
rewardy(crédits or degrees).
Each of Tough's four stages have* anticipated benefits which he
clusters into three ;ategories of personal feelingsf
.
1. Pleasure; as in happiness, satisfactiop, enjoyment or feeling
good
2. Self-esteem from regarding self more highly, feeling more
confident or'maintaining self-images
3. "Others" (from the individual's envi;onmental group) wherein
others regard the individual more highly,'praise him, like‘him
and feel grateful to him.
" The Tough model provides an emphasis in focussing on the conscious
forces involved in mo;iva;ion for le;rning (Cross, 1981).

‘v

F. Life Transitions - Aslanian and Brickell

The hypotﬁesis of Aslanian and Brickell (1980) is that transitions
such as marriage, the arrival of children, job chanées and retirement >
require adults to seek new learning. Their work appears‘to be a
combination of theoretical explanatlon and descriptive researéh. In
their studies théy found that 83% of the 744 adult learmners responding
to telephone interviews named transitions in their lives as the
motivating factor for their involvement in further learning. Of the

respondents motivated by transitions, 56% stated the transitions

involved their jobs or careers énd 137% reported that changes in family

<



life such as getting married, having children, buving a house, and

. moving served as thz impetus to gain new knowledge. Change of health
was reported as the impelling life transitioun by 5%, the remaining 26%
mentioned changes in religion, citizenship, art and leisure in their
.reponses.

Wwhen Tougn (1979) carried out his study he found only one-third of
his subjects were involved in major life transitioms. The discrepancy’
between Tough's and their findings was explained by AslanianAand
Brickell as -being caused by-Tough limiting his study to those who Qere
" involved in self-directed learging while theirs included "other”
directed learning as weil. Alsanian and Brickell defined se%f-directed
and other;directed learning in the same manner as Tough. They held
that an individual who soﬁght knowledge or skill independent of
direction or advice of institutionmal persounel was self~directed in
his/her learning. The ccnverse 1s true for other-directed learners.
They found that'indiv13uals involved in major life transitioﬁs were
smore like%y to seek out formal "other” directed legrning,whilé those
involved in less important (as perczived by the individual) transitions
tendéd to opt for self—directed-learning.

Accordiﬁg to Asslanian and Brickell's findings, if a CF member
approaching CRA considers it to be a major transitionm, participation in

the formal SCAN programme would tend to be one of his primary'options.

G. Chain of Response Model — Cross

*  Cross (1981) based her development of the Chain of Response (COR)
model mainly on her analysis of Ehe works of Miller (1967), Boshier

(1973) and Rubenson (1977). She found that these investigators

18
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appeared to have several similar assumptions and findings:

L.

All viewed participation as an interacﬁion between the
individual and his or her environment as perceived by the
individual.

All drew from Kurt Lewin's force field analysis theory 1.e.
participation is a result of the individual's perception of
positive and negative forces in any given situation.

All believed the individual has some degree of control over
his or her destiny; thus rejeéting the Freudian tenet that
individuals are captives of their subconscious or the

Skinnerrian concept that people are powerless to change the

. |
4

stimulus - respoﬁse chain. Thus the three researchers were
perceived by Cross to be “congitivists™.

Ali three relied on the reference group "heory i.e. SES class
structure and membership therein is ; f;ctor'in determining -
participation in any given activity.

In some manner, all three claimed that certain personality
types i.e. those with low self-esteem, will be more difficult
to aﬁtract to education.

The concept of congruencé and dissonance was utilized in some
form by all'three;-Boshiér specifically dealt with the
concept, Miller emphasized compatibilify (congruence) and
Rubenson's expectancy and valence approach assumed congruence
between participants and anticipated outcomes.

The basic premise of Maslow's needs hierarchy that the lower
level needs must be met prior tb moving on to higher-order

needs fulfillment was evident in the work of all three.



8. All three stated that the role of expectancy 1s important.
Rubenéon based his theory on this factor, the other two assume
that the eﬁpectation of a reward for effort Ils a large factor
in adult education activity motivation.

In combining the work of the three theorists mentloned, Cross
began a process of organizing the current knowledge in the field of
adult education motivation.

She claims her model is consistent with thg current trend in the
psychology of motivation in which behavibur is being increasingly seen
as a "constantly flowing stream” rather than a series of discrete
events. .Thié interpretation is consistent with ;he l978lde Charms and
Muir review of'mocivatibnél psychology in which they state that "the
problem for motivation is to understand the determinants of change in
the stream of action, not to find what drives impel specific behaviors”
(Cross, 1981, P. 125); As can Be seen in figure 1, the COR model
implies this "stream" of events. Activity begins with the individual
and moves incréasingly outwérd towards external conditions, it then.
compleﬁes the "loop™ by returning to the individual. Thus the "stream
..of-action"'is from the person, through the environment, thén back to
the person to reinitiate the process. Thelpivopal point in the model
remains the individual reacting to inner factors.and then those from

the environment. Cross notes that this aktion within her model depicts

tﬁgﬁtrue interaction of the forces involved in the motivaticn of adults
towards learning activities.
Cross explains the points of the COR model in the following manner:

1. Point-'A, Self-evaluation, is where the chain oI responses

leading to participation originates. Individuals who are
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achievement oriented or have confidence in their own ability,
are moréllikely to "put themselves to the test of a né@
learning situation” whereas those who lack confidence in their
own ability will tend to avoid those actibns that may present
themselves as a threat to the individual's self—esteem.

Point B is Attitudes About Education. Those who disliked
school as children are less likely to place themselves in a
perceived competitive situation similar to one in which-they
did not do well. Further, Crosé explains, the inaividual
attitudes toward education are influenced indirectly by the
reference and membership group common attitudes.

Point C,.the Importance of Goals and the Expectation That
Goals Will Be Met, is from the work of Tolman, Lewin,
Atkinson, Vroom and Rubenson. If a goal is important to an
individual it has a positive valence, and, if the individual
holds that it can be achieved, it has positive expectancy.
This will result in stfong motivation to participate.
Conversely, if the goal is not held as important by the
individual a negative e;pectancy results and motivation for
participation is decreased. If the goal isAseen as
out-of-reach a zero expectancy could result, this leéds to
inaction of the individﬁal. Cross states thag the resultant
motivation from the points A and B, attitudes about self and’
: those.about education inﬁcombination, influence point C to the
‘extent that an iﬁdividual with high self-esteem and‘poéitive
attitudes towards education will:most likely expect success in

an education related goal, whereas an individual with low
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self-esteem and negative attitudes about education will most

likely doubt success.

Point D, Life Transitions, is where the pérsdn is presented an

environmental influence calling for adjustment. Aélanian and
Brickell, as previously discussed, identify these transitions
as'positive forces for learning. Havinghurst (1972) depicts
this point as the individual's “teachable moment" where he or
she is of special sensitivity for learning new thihgs. Other
inVestigators refer to the influences at this poiﬁt as being
"tfiggers". Cross states that these mpmenfs or triggers
depend on developmental tasks that are predictably associated
with each phase of the‘life cycle i.e. the proper time to
teach someone about retirement planning methodologies is when
he or she is abohtxgo retire or is in the process of retiring.

Point E is Barriers and  Special Opportunities for adult

learning. If a strong desire to barticipate has resulted from -

the influence of the previous points of the model, it {is
likely that the force of that desire will encourage the
individual to overcome barriers perceived to be modest and to-

~

seek special learning opportunities. The weékly motivated to

this point, however, may be prevented from seeking/speei&l’f/”/a/

opportunitiesVaanqducational EEEE;IEy action even by weak
barriers; These barriers may prevent the weakly motivated
from proceding to the mnext point. |

Point F, the Availability of Accurate Informati&n is

considered by Cross to be a crucial environmental factor. It

is information about opportunities or programmes that links

23



the motivated learner to an appropriate opportnnity. 1f
opportunities are not discovered by the individual, |
participation i etifled or non—existant; simply, if you do
not hear about, read about or otherwise find out about a
programme or activity, you cannot . become a part of that

activity.

Summary of the COR Model

Cross. summarizes the findings of Miller, Boshier and Rubenson in
the construction of the COR.model; However, she departs from the work
of these investigators by suggesting that the influences of the
environmental factors in the model are.of less importance than the
attitudes and psychological variables from within the individual
involved. She contends that if investigators wish to understand why
some adults are non-participants in available learning activities, the

variables at the beginning of the COR model must be emphasized. This

would suggest that examination of motivation towards adult/partiCipation
R e

o

in learning activities should hg,concentrated on the effects of

,..--//
e

f?Q%ngesfabodf/gancation‘and self on the subsequent environmental
variables. Cross appears to imply that once the impetus for
participation is established at points A and B in the model, the
foliowing variables at points C through E act.only as facilitators or
inhibitors to action motivation.

The CrosstOR model was adopted by the investigator to guilde this
study for two reesons. The first is due to its stream of event

approach which is in agreement with the current trend in motivational

psychology theories (de Charms & Muir,vl9jB). The second reason for
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the choice of @his model was lts apparent conciseness and clarity of

explanation of the participation motivation process leading to adult

educational activity.

n
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Chapter III

Method and Procedures

A
.ABEroach

The Second Career Assistance Programme (SCAN) 1is the Ca;adian
Armed Forces (CF) pre-retirement adult education programmé designed to
assist military retirees plan and execute a reduced stress transition
back into civilian life. The programme 1is of a voluntary p;rticipation
nature. The CF offlicers responsible fof'performing the counselling and
instruction for SCAN have expressed concern about tﬁe apparent low
participation of eligible persoqnel in the programme. The impetus for
the current study was pggvided by that concern. It became a question
of why. the d;jority of poteﬁtiai CF retirees eligible for SCAN
participation opt not to do so. The investigator reduced the que;tion
to a process of the identification and anélysis of the possible
ihgraeteristic differences between those who participate and those who
do not. ¥ ) Lo |

&

In order to determine- if characteristic differences exist between

the participant and non-participant groups, a statistical analysis of

b
ph

respondent answers to a survey questionnaife was performed.
. . . :
Prior to the {$suing of the questionnaire, the'proposal for this
research was submitted to the governing agency'withis the C%
;esponsible for psychological or sociological research involving CF
members. Approval and permission to carry éut‘the study was granted by

the Director of Personnel Selection, Research and Second Careers

(DPSRSC) on a conditional basis.
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The first condition was that the anonymity of the respondents was.
to 'be maintained throughout and that any and all data resulting would

I+
be used in a group data analysis format. This cond ~on was met and

has bé;n}maintained throughout this study.

The proposed research also involved former members of the CF in
its sample and therefore a second condition required the vetting of the
*entireAsurvey paékage4through the Privacy Act authority of the CF to
ensure the privacy of the former members. Thus, the thesis proposal,
the questiomnaire ang'its covering letters (Appegdices I and 1I1) were
submitted to the Privacy Act Cell within the Directorate”of Personnel
Information Services (DPILS) at National Defence Headquarters (NDHQ),
Ottawa for their analysis{of content and intent. Approval from that
agency was granted on the condition that the investigator, and any
other person involved in the study, remained ignorant of the names and
addresses of the subjects who were retired from the CF. This condition

-

was met by a process to be described later. »

Pre—-test of the Survey Questionnaire

After ali the editing conditions set out by the Director of
Personnel Selection, Research and Second Careers (DPSRSC) and ;he CF
Pérsonnel Applied Research Unit were met, the entire package was
submitted to i pre—test.

‘The subject pool for the pre—test consisted of 25 CF personnel at
CFB gdménton randomly selected from the yearly 5 year—to—compulsory
retirement .printout supplied to each SCAN counsellor for his/her
responsibility area by the Directorate of Personnel Information

Services. The pre—test sample was subdivided intoV18 Other Ranks



(Corporal to Chief Warrant Officer) and 7 Commissioned Officers
(Captain to Lieutenant-Colonel) to approximate the full study ratio. A
letter of explanation (Appendix I111). accompanied the pre-test package
sent to each‘member.. In the letter, the recipient was asked to

" complete the total survey and to make critical comments as to lts
clarity of instruction, content and format.

Twenty—one of the pretest packages were returned. The comments
attached to their returus indicated difficulty in understanding only
two sets of instructioms. In four instances the respondents supplied
Vefsions ;f what they perceived as more concise and understandable
directions. As fhe versions supplied were essentially the same in all
four responses, the wording of.the instrument was altered to reflect
the respondents' specifiéations.

None -of the returned pre-test packages held negative comments as
to the length or item content of the questionnaire. However, several
respondents did indicate that a change in question order cduld add to a
greater return rate. These respondents stated that thé location of the
Battle (1981) Self Esteem Inventory (SEI1) items should be changed from
a first met positiqn to a further—-in-the-survey location. The basis of
their observation was that they felt some of the actual samplg pool may
find the items in the SEI tﬁreatening and stop at that point, thus
failing to complete the entire questionnaire. A ;ecoﬁd common

observation made by the pre-test respondents was that the Opportunities
for Participation related questions appeared to “fit" better in the
Goals and Expectations section rather than standing on their own.

These appeared as valid comments to the investigator, therefore the

items were moved to their current position in the final survey format.
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There were no major content changes made to the instrument or the

accompanying covering letters as a result of the pre—test.

Research Instrument

The research instrument was designed by the investigator with the
assistance previously mentioned. It con;isted of two major divisions:
a series of biographical/environmental items, and; those question§
related to tﬁe Cross Chain of Response model variables.

The survey questions were‘of two types: closed-end questions
requiring yes/no, checklist and single entry fill in the blank
responses, and, Likert-type scale questions. There was space provided
at the end of the questiopnaire for respondent comment on the survey,
the SCAN programme or an} other concern rélated to retirement.

Thé questionnaire was composed of 260 questions. In some
instances respondents were not asked to answer all the questions on the

survey. o

A. Biographical/Environmental Variables

The biographical/envi;onmgntal division questions were modelled
_after sociological surveys from the CFPARU test library and a recent
Government of Alberta educational survey. Additional items were
developed by the investigator to focus the responses on the differences
between the respondents' CF background, their parentai SES and current
working conditions in the five year period prior to compulsory
retirement.

The items in this division centred_én such topig§/;s the

respondents’:

&
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1. Current age and age on retirement
2. Sex
‘3. SES factors (Blishen, 1967):
a. Mother tongue
b. Parental -pccupation
¢. Parental, own and sibling educational levels
4. CF career working environment, level of resbonsibility and
performance ’
5. Marital and dependent status at CF retirement
6. Concern and satisfaction leveis in relation to current
retirement plans covering five major subjects (Wysplanski,
1979):
a. Finances
b. Geographical move
. ¢. Employment
'd. Housing
e. Leisure
7. Participation or non-participation in SCAN.

(Appendix IV)

B. Chain of Response Model Variables

1. Self—evaluation

Cfoss defines this variable as the'evalqation of the individual of
his/her achievement orientation., The iﬁvestigator interpreted her
definition to mean self-esteem. This interpretation is supported by
the theories of Boshier (1973) and Rubenson (1977), énd is mentioned by
Cross in:he£ writings in support of the model as the main coniributing

factor to an individual's achievement orientation. She does not
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however, define self-evaluation as the individual's own perception.of
his/her level of self-esteem.

The Culture—Free Self-Esteem Inventory for Children and Adults
(SEL), form AD for adults (Battle, 1981) was chosen to measure this, COR
model variable. The determining factor for the use df this”
standardized instrument over others in existence was that it was
déveloped in Canada, using Canadian subjects. .

Battle chose the 40 questions for his inventory afﬁer an ltem
analysis indicated they possessed the mosﬁ power of discrimination; his
original pool contained 85 items. Battle's inventory contailns foﬁr
subscales:

a. General Self Esteem -

b. Socialeelf Esteem

¢. Personal Self Esteem

d. Lie Scale (a measure of Defen;iveness).

Examples of the items which were found by the Battle to load on
the individual scales are:

1. General Self Esteem -

Are you happy most of the time?//Yes or No

2. Social Self Esteem -

Do;yqu have only a few friends? Yes or No

3. Personal Self Esteem -

Are you easily depressed? Yes or No

4, Lie‘Scale (Defensi;eness) -

Do you like evefydne‘you know? Yes or No.

_Content validity of the SEI was ensured through the development of

a construct definition of self-esteem followed by the writing of items
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intended to cover all areas of that definition. The construct

definition was:

Self esteem, as measured by the Culture-Free SEI for children and
adults, refers to the perception the individual possesses of his

own worth. An individual's perception of self develops gradually
and becomes more differentiated as he matures and Iinteracts with

significant others. Perception of self-worth, once established,

tends to be fairly stable and resistant to change (Battle, 1981,

p. l4).

Battle's comparison studies between his SEL and Stanley
Coppefsmith's (1967) Self-Esteem Inventory indicated that significant
correlations for the total sample groubs ranged from .71 to .80. He
also found that his SEI scalés correlated favourably with the scales of

other measures of personality such as A.T. Beck's Depression Inventory

- and the Minnesota Multiphasic Personality Inventory.

Persons respoﬁd to each of the 40 items in the Battle SEI by
checking either a:"yes” or a "né" column after each question.. Positive
items were scored 1 for "yes” responses and O for "no”; negative items
were scored in the reverse manner. The person's score in each subscale
is the sum of the Qeighted alternatives éhosen_by him. High scores

indicate positive self-esteem in the General, Social and Personal

subscales, and, low defensiveness in the Lie Scale. (Appendix V). |

2. Attitudes About Education

An Education Scale as developed by Rundquist and Sletto (1967) and
used in a COR model based case study be Erickson (1982), was chosen as
the means of determining individual differencés in attitudes towards
edqcation (point B, Figure 1). Although the séale was developed in the
late 1930s, Shaw and Wright (1967) found it to exhibit sufficient

generality to apply to the context of that era. Erickson (1982) also
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found the scale to be valid in a 1980s context. The criterion for
selecting this scale was that it does not require the respondent to be
cdrrently involvéd in an educational activity. This investigator
{nserted six items (item numbers B20, B23, B25, B26, B27 and B28 in .
Appendix VI) to relate the gscale more directly to the military

population (Wyspianski, 1979).

A Likert-type five point alternative selection formét ranging from
_"Strongly Agree” to "Strongly Disagree" was employed in the scale.

There were, after modification, 28 items to the scale. F;r positive
items toward education, the responses were weighted from 5 for
"Strongly Agree” altermatives to 1 for "Strongly Disagree” selections.
Weights for negative items were reversed. The sum of the respondent's
weighted selectlons resulted in his score. Positive attitudes toward
education were ihdic;ted by high scores.

The authors of the original instrument reported split-half
reliabilities of .82 and .83, based on é,sample of 500 males and 500
females. The scale was developed using 2882 subjects spanning the «
‘environménts of high school students, college students and men on )
relief. The scale appeared to have good content vaiidity for attitudes
toward high school education. The number of items referring to college
education were res;ficted. Six additiomal questions.were inserted to
add to content validity in relation to the ongoing military training
and education experiences of the respondents. Copéurrent validity of

the original scale with other measures of attitudes toward education

were reported by Rundquist and Sletto (1967).



3. Goals and Expectations of Achievement A

In order to measure Cross' (1981) counstruct of achievement

'

motivation which is:

Persons who lack confidence in theilr own abllities (frequently

termed failure-threatened or deficiency-oriented) avoid putting

themselves to the test and are unlikely to volunteer for learning

which might present a threat to their sense of self esteem

(p. 125),
the achievement-motivation subscale of Jackson's (1974) Personality
Research Form (Form E) waé used.

Jackson's subscale consists of sixteen items scored on a three
point Likert-type scale: "Important”, "Very Important",dand, “"Not

) :
Important”. As a result of Erickson's (1982) findings in relation to
the use of this subscale in measuring Cross' goal/expectation -of
success variable, this investigator modified the scale to a five
alternative Likert-type response format. The choices for the rev}sed
scale became: "Very Important”, "Fairly Important”, “Important”,
"Slightly Important”, and, "Not Importantf. The alternative separation
was added because Erickson found the original scale lacked sufficient
scope for individual differences. Some of the original itemsvwere'
replaced in t&tal and the wording of others Qas modified by the
investigator to reflect a milﬂFary-conCext. An example of a
) .

replacemeq; item is question CA4, Appendix VII:

Before: Be a better parent

After: Become better prepared for CF retirement
Cchér items which were either reworded or replaced were: CA6, CA7,
CA8, CAl4, CALS and CAl6.

Jackson (1974) claimed the test-retest reliability of this

subscale was .80, based on a sample size of 135 people. He further



stated that concurrent validity appeared sufficiently high, taking into

account the scores of the achievement-motivation subscale with similar

-

measures.

It appeared there was a favourable correspondence between
Jackson's (1974) description of a high achiever as one who aspires to
accomplish-difficult tasks, maintains high standards, is willing to
work tcward distant goals, responds positively towards competition, and
is willing to put forth effort to attain’excellenfe and Cross'
definf!ion of an achievement-oriented learner.

The items on the revised scale were all positive, thus the
resulting welghting of the responses ranged from 5 for-"Very Importanth
to 1 for "Not Imporcant”. Ihe higher the score of the individual, the
greater was his achievement orientation factor in the Cross COR model.
| Goals for learning questions modelled after items designed’by
Carp, ?eterson, and Roelfs (1974) were used to obtain the respondent's
general educational goals as well as specific ones relatedwto second
career preparation and retirement planning. The items designed by Carp
et al., were part of a larger séudy in the United States sponsored by
the Commission on Non-traditional Study examining the learniné needs
and aspiratiéns of a cross—section of American adults. In the case of
goals reldted to second career planning and retirement planning
education, ouly one item was lnserted by the investigator to make "the
list relate more to goals that CF retirees might have in enrglling in
educational activities. That question is number CB2 kk in Appendix
VIII. However, ten items from the original list were deleted due to

their apparent non-applicability as declared by the pretest

respondents. Examples of the dropped items were:
e . .
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a. American (Canadian) citizenship
- members of the CF must be Canadian citizens
b. Languages such as French, German, Chinese
- there is adequate training in these }anguages offered by
the CF, or, there mayiexist a certaln resentment in the CF
) prospective retiree in relation to forced bilingualism.
These are only two examples of the items the pretest respondents saw as
not applicable to the CF member.

The ofiginal list developed by €arp et al., (1974) and used by
Erickson (1982) was of a "check~if-applicable” format. The score was
obtained simply by summing the check marks. As this method appeared to
lack a measure of the individual's commitment to each gdél checked, or
the impértance of the goal to the individual, the investigator changed
the format to a Likert-type scale. The alternatives resulting from
this modification were s;aled in relation to the amount of time the_
respondent was Qilling to spend on attaining each goal listed. - The
weighing applied was 5 for the greatestitime commitment to 1 for no
interest aeclared. ‘ ‘

Another que;tion from‘the Carp et al., survey felated to the
importance of obtaining credit or official recognition of some
description for academic involvement was Qsed by this investigator.

The original - :stion asked the respondent to select one of eight
possible options. The response choices were reduced to a Likert-type
fi&e point scale. "The choice ranged from "Very Important”™ to "Not'
Important” with the weighting at 5 for the high importance end of the

~

scale to 1 at the -ot important end.
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Furthér, it was apparent from pre—test comments}that.the items
relating to Opportunities for Participation appeared to'ghose
fespondents to "fit" better in combination with questiomns related to
goals rather than standing as discrete sections. Thus, the
Opportunities for Participation items were placed within that section.

Carp et al., (1974) and Erickson (1932) provided a list of options
considefed enabling conditions or opportunities for learping. The
subject waé asked to select one item from each list. The‘original
lists held items related ﬁo learningvformat such as lectufes,

" self-study aﬁd discussion groups, plus questions on frequency of study
sessions and location of learning. The irvestigator modified the
single answer lists to Likert-type scales to be completedvafter each
item: This was necessitated by the fact the original format was
intended for an interview follow-up methodology where the single
answers codld be explored on an expanded basis as required. The new
five point Likert-type rating scale rénged from "Strongly Preferred” to
"Avoid At All.Costs" for learning format questions, from "Strou,.ly
Agree"” to "Stronély Diéagree"~for frequency items, and, from "Strongly
Prefer” to "Strongly Dislike" for location related items. This
approach was séen by. the investigator as an appropriate method éf
ascertaining the respondent perceptioﬁ of opﬁortunities for learning in
a non—-interview situation.

The first of thé goal relatad questions simply asked the persén to
answer "yes” or “no" in relatiom to having any particular learning
objectives. If the answer was "no”, the person wasvpéferred to';he.
next sectio: ‘zzling with point D of>the COR model. If the response

was "yes", the person was asked to complete the remainder of the
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goal/expectations section. The first Carp et al., modelled. educational
activity’queetion immediately followed the "jes"/"no" response. The
second modified answer question dealing with the importance of galning
official recognition for learning activities was then inserted.‘ The
commitment and format preference questions'were then asked. There were
no negative items and all weighting was of 5 for the most preferred to
1 for the least preferred alterngiiQe:A The cumulative, weighted total
~was the score of the person in relation to goals, expectation and
purpose‘ef geai attainment, and, commitment to those goals. (Appendix

VIII).

4, Life Transitions

Eleven items which appeared to summarize the 43 empirically
selected items of the Holmes and Rahe (1967) Social Readjustment Rating
Scale were listed.‘ ReSpondencs were_asked to sieply check—-off (place
an "X" beside) any and ali items they perceived as applicable to them.
The items chosen referred to possible'life chaeges whieh could have
‘affected the respendent within the.last year. The areas covered by the
list related to ehanges in personal or family health, work, finances,
living conditions, intra—famiLy associations, social environment,
.social activities and recreation. An-opee—ended "other” item ended the
section to allow the respondent to sur any life changes affecting‘

B

him the list failed to cover.‘ (Appendix IX).

.3, Opportunities and Barriers

The Carp, Peterson, and Roelfs (1974) study was again the

modelling source for this sectiom. The checklist developed by these



investigators contained descriptions of events or gituations that might

Ry

block an individual from eﬁfolling in a course §r‘prevent h{m from

kpersuing desired learning. An additional item was developed and
inserted which asked the respondent to rank order the three mosﬁ
important barriers to his participation from the previously checked
list. (Appgpdix X).

As mentioned in the section on Goals and Eﬁpectations, the
réspondents to the pre-test advised that the ftems perééining to
perceived Opportunities for learning appeared té "fit" more
appropriately in that gection. Thus the modified Carp et al., (1974)

lists dealing with_perceivéd opportunities are discussed in section 3.

6. Infofmation

This section dealt with the sources of information upon whlch the
individual relies. Here the questionning related to how the indlvidual
found out aboué the SCAN programme specifically, which three methods of
information dissemination»he found most’effectiﬁe, and, whether or not
information- on the SCANVprograﬁmé was readily available. fbg_ghecklist

was developed by the,invéstigator and~§pp§gined'afﬁﬁagef of possible
ways CF members may have—heardréﬁéuﬁzthe programme. An open ended
"other” queétion ended this section to allow the respondent to £fi1l in
any categories of information dissemlnation he found applicable that
may not have been lncluded in the list provided. The follow1ng
question simply asked the respondent ‘which three methods from the list
he perceived the most effective. - The last question, again in the

format of a Likert-type five point scale, asked him to rate the

‘ availability of SCAN programme information. (Appendix XI).

\
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. Samgle

- ) 40

The sample population selectéd for the sufvey consisted of 350
serying apd 140 retired CF members, for a total of 490. The two
sub4diVE31ons were com,-sed of 50 Other Ranks (Corporal to Chief
Warrant Officer) and 20 Commissioned Officers (Lieutenant to
Major—Generél) for each of the seven years of'the study time frame.
The establishéd time fréme was bétween the five-year—to Compul;ory
Retirement poiht and the two-year—past retirgmént point. |

The selection of 50 Other Ranké to 20 Offilcers was derived from
the ipté;viéw ratfo of Office;s to Other Rankg estab}ished‘by the SQAN
étatistics m;ipkained by the investigator from 1977 to 1981 (see
Téﬁle‘l.l). | o

Further, the selec#ion of sample members was.iimited to the
calendar vears 1981 to 1988..'Th;s, those subjeéts in Tablé 1, row 7.
retired‘in 1981 and those subject in Table 1, row 1 are scheduled for
retiremept in 19838.. | |

Random sampling of/thé popul%tion was ensured by the following
procedures: ‘\ Sy | -

A. The DPIS computer was instructed to select any membef or
former member of the CF of any rank who fell within the
retirement and ratio parameters as dutlined; excluding the
ranks of Private, Lieutenant-General, aﬁdldéneral. ‘The three
excluded ranks in coébination, according to DPIS, contribute
less than one percent to the total of those CF members,
eligible for participation }n SCAN.

‘B. The computer operator ;nd the infotmatipn-retrieval officer of

DPIS, plus the non-study involved SCAN staff at Canadian Forces



Table 1

The Samplé Composition

Years to CRA (=)

41

Years past CRA (+) # or? # offrP Total

- L | L
1 -5 | 50 | 20 | 70
2 -4 | 50 | 20 - 70
3 -3 | 50 | 3 20 | 70
4 =2 | 50 | 20 | 70
5. -1 | 50 | 20 | 70

~—— Retirement Poigt -

6 +1 | . 50 l 20 l 70
7 +2 7 s0 | 20 | 70
TOTALS 350 140 490

%0ther Rank (OR).

bOfficer NEfr)

v

-



Base Edmonton were the only persons to see OT hand1é~the
mailing labels producéd 5y the computer. The investigator had
no input as to who entered the sample other than setting the
original parameters for thgt sample.

C. Due to the Privacy Act provisions placed on the study, no
persons other than those at DPIS saw or handled the mailing
labels for the;IAO retired CF members selected by the
computer. ThgfIAO sur?ef packages required for that portion
of the sample\were shipped to DPIS whose staff affixed the
labels and aailed the envelopes.

In response to a further requircment established‘by DPSRSC, the
proposed survey instrument and its covering letters were sent to the
Canadian Armed Forces Personnel Applied Research Unit (CFPARU) Torounto
for réview. Changes to the wording of the survey and letters were
suggésted by the staff of CFPARU. These editing comments were

incorporated into the final draft of the sufvey package.

Analzsis ’ -

The investigator received a total of 278 returms. Of -these, four
were received after the analysis had begun, 16 were returned wigh
incomplete data, and, five were answered in such a manner or mutilated
to the extent that ;hey were unuseable. Therefore, a total of 233
returns were used in the "analys:s.

The following were the steps taken to convert the i-formation on
the returned questionnaires into workable data for analysis. First,
the answers were coded and placed on a plastic overlay, omne for each

/
page of the survey instrument. The €ode was completely numerical. The
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numbers were then transferred to an iﬁvestigator designed working data
sheet and independently checked for accuracy. The single survey data
sheets were then used to transfer the numbers to éhe keypunch
spreadsheets which held the data for up to 40 respondents (a limit of
80 numbers per sheet per respondent). There was a total of 35 of these
sheets. After the gransfer to the keypunch spréadsheets, the numBersv
were agaiﬁ checked for accuracy. The sheets were then given to a
keypunch operator who created the data cards. The data was then
entered into the investigator's computer file (DATA.S).

At this point the investigator asked fér consultant assistance to
ensure thesé data contained on the file were ready for analysis.  The
consultant r;n two tests of accuracy, checking to establish that there
existed the proper number\of rows and columns, first in relation to the
number of item responses, and secoﬁd in rélation to the number of
surveys coded. He then ran a check to ensure that each respondent's
data waé in the proper format. At tﬂe end of this process and after a
few min&r corrections in relatioa to misplaced numerals, these data |
weré ready for analysis, |

The analysis was of two mefhods. The first was Stepwise Multiple

Regression Analysis (Division of Educationai Research Services MULRI1O

programme) to find if ay of the dependent variables were discriminate

- in function and‘predicted the dependent variable, participation. Three

runs using this method were done. The first on the COR variables

alone, the second on the demographic, SES, and CF background‘and

working conditions variables, and the third on a combination of both

the COR and the latter variables. The secondvmethod of statistical

analysis applied to these data were a One-way Analysis of Variance on
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the means of the participants- versus the non-participants in relation
to the sum of the COR variablés. The substantiation for the use of

these methods and the results received from the analysis are outlined

in the following chapter. .



Chapter IV
Results

The 253 returned questionnaires collected information pertaining
to the six variablés comprising the Cross Chain of Response (COR)
model. The first variable, Self-evaluation, was composed of three
contributing factors, as seen by Battle (1981), and a lie scale. These
factors were fifst, General Self-Esteem, second, Social Self-Esteem,
and ttird, Personal Self-Esteem. The second variable, Attitudes About
Education, resulted from the respondent's past experienée in school as
well asbfrom the reference group or groups of which he was part. Goals
and'Expeégagions formed ;he third.variable. The importance of goals to
an individual in relation to factors such as motivation for the
learning proéess, subject matter to be learned and ultimate target such
as a degree or certificate as well as the associated expectancy of
success ﬁave beeﬁ found to be factors in voluntary leafning. The
fourth variable, Life Transit;ons, haé also been percéived as being an
influential factor in stimulating an individual's interest for |
learning. Such "triggering” events as divorce or loss of job may
transform a latent desire for education into action. The fifth
variable, perceived Opportunities and Barriers, accounted for.those
factors which can facilitate participation such as the availability of
time or flexible scheduling of courses; or those factors which may
block participation such as cost‘dr distance from the learning centre.
TheAfinél variable was that of Information. It plays the role of

linking motivated learners to available learning opportunities.
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The questionnaire also collected biographical, desnriptive and
historical data from the respondents. These areas were tapped to
enable the study to determine 1if such variables as the fespbndent's
soclo—econonic baékground, current employment, or, concern about or
satisfaction with retiremeﬁt plans at the conclusion of his military
caréer, have impact on SCAN programme participation or

~
non—-participation.

The intent of this rgsearch was to determine 1f any portion of, or
the entire COR model, and/or the socio—economic background, current
employment, concern/satisfaction with retirement plans variablas could
be used as a basis to identify SCAN programme participants versus
non-participants. fhis intent resulted in the‘methodology of the data
analysis centering on the ability of those variables to predict group
membership. ‘In this vein, the respo;se; were subjected to Stepwise
Multiple Regression Analysis to determine 1f any cf the variables, or
all of them invco@bination, had the ability to help explain the
variance of the dependent variable - group membership (participants or
non‘parﬁicipaﬁts in the SCAN programme). This form of the analysié of
variaﬁce Qés uﬁilized due to its power to aiscriminate and indicate the
strengtﬁ.pf prediction from two or more inéependént variables to a
dependeﬂtxvarizgle (Byrkit, 1975). These daté wefe obtained from _the
same sample of the military population and predictiqn on tﬁe basis of
that samplé was by means of a regression equation (y'.= a+ bl Xl

“+,..b }; where y' is the value predicted (participation/non-

X
k 'k
‘participation) from.x, a is the constant term and blu..bk are the

independent variable regression coefficients. ~Inherent in the chosen

methodology is discriminate analysis, or the ability to place
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respondeqts into two groups on the basis of their answers to the
instrument's questions. Multipie regression is well suited to
predictive'analysis and is fundamentally oriented to explanatory
énalysis. In Stepwise Multiple Regression Analysis, according to
Kerlinger and Pedhazur (1973), variables are not "thrown" 1into
regression equations but aré entered in on the basis that they add to
set if there exists a significant semipartial.correlation with the
dependent variable, or when they have ";easonable" potential for
explaining the variance of the depepdent variable. This method also
has:the ability to explaln the discrimination found, in that it
produces the weights 9f the variables in the discrimination. "No
method .seems so well-suited to doing this as multiple regression”

\

(Kerlinger & Pedhazur, p. 429).

Section I: COR Model variables
The multiple regressién analysis of the COR model variables

resulted in»the elimination of all but two variables. The entered
variables arose frgm the "Availability Of Infdrmaﬁion" question of the
Information section and "thevPérsonal Self-Esteem Scale” of the Battle
SEL. The.e;cluded independent variables failed to discriminafe or have
sigﬁificant semipartial correlations with the dependent variable at the
0.05 level of probability and thus‘were not entered in th- -egression
equatign.

* The Availability of Information¢variable deals with the
reséondént's evaluation of the availability of information about the

programme prior to his compulsory retirement. The amount of group

membership variance accounted for by the "Availability of Information” 1



question as expressed by R-squared is O.lO7vor'approkimately 112ﬁ This
is statistically significant in that the seqﬁential F-test value for
this variable is 30.149 (p < 0.001); however, according to Nunnally
(1978) and Byrkit (1975), with 89% of the variance of the dependent
variable lef; unexplained confidence in predicting grbup membership by
means of thig variance is extremely low.

The three Battle SEI scales were tregted as-separatejindependenc o
variébles for‘analysié purposes. The Personal Self—eéteém Scale was
the only one to enter the regression equation., The amount of variance
‘of the dependent variable explainéd by ﬁhis factor is 2.8%, with é
sequential F-test valﬁe of 8.085 (p<« 0.001). Again, not meaningful in
‘relatio; to predicting group membership (B&rkit, 1975; Nunnally, 1978).

The two independent variables enter the regression equation y' =
9.218 + 0.113x,, - 0.043}(A where the Information variable raw score
Beta coefficient is 0.113 and the Personal Scale factor variable raw
score Beta coefficient is -0.043 (0.218 being the constant term). The
combinatién of their‘varianées results in a total of 13.5% of the
variance of the dependent variable beiné explained.

Section II: Socio-demographic variables

The socio—economic background, current employment, concern about
and satisfactioq with retirement‘plans variables were then sub}ected to
~ the same anélysié. The process resulted in 22 of 24 variables being
excluded from the regression equation at the 0.05 level of probability.

The first of the two variables being included in the equation was

the respondents' stated perception of "assessment of supervisors in thne

last five years leading to compulsory retirement”. The amount of



dependent variable variance accounted for by this independent variable,
as expressed by R-squared, is 0.029 or 2.9%. The éequential F-test

. value in this instance is 7.429 (p < 0.007), meaning that the value is
statistically significant. However, little confidence is placed in its
true predictive capabilities as 97.1% of the dependent variable
variance is left unexplained (Byrkit, 1975; Nunnally, 1978).

The other variable in this set was the respondents’' stated
"concern level about retirement plans in relation to gmployment". The
amount of variance of group membership accounted for by this variable
is 2.2%, with a sequential F-test value of 5.951 (p< 0.003).‘ Again,
according to Nunnally (1978) and Byrkit (1975) statistically
significant but explaining only a minute percentage of the dépendent
;,variable variance and therefore mnot meaninéful'in relation to
prediction of group membership in the general population.

These two variables enter the equation y' = 0.542 - 0.154}{17 +
0.054x3 where the assessment of supervisors variable Beta cnefficient
is -0.154. 1t appears that the higher the‘supervisory assessment, the
greater is‘the propensity to not participate. The concern about retire-
ment plans in relation to employment variable Beta coefficient is 0.054
and 0.542 is Ehe constant term. In combination the two independent
variables result in 5.1% of the denendent variable variance being
,accounted fqr thus' leaving the strength of prediction for membership in
either the participant or non—participant gronp in definite question
(Byrkit, 1975; Nunnally, 1978).

Section ITI: Combined I and II variables

The four variables entering the two separate regression equations

4
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as outlined in sections. I and II were then ;ombined in a third multiple
fegression analysis run to determine their -elative contribution to the
variance of the dependent variable. This was also done to deterﬁine
if, when placea in combinaﬁionvwith each other, there would ge an
increase in their ability to explain the variance of the dependent
variable.

The results of this run were almost identical to the first two
éxcept that the indepéndent variable, "concefn level abog;'retitement

/

plans in relatiom to eémployment™, was eliminated. In combination, tWe

TN

. Assessment of

variables: -Availability of Programme Infog
Supérvisors; and, the Personal~$ééle ;% 1 gL accpunt for
07158 (R—;qQared) or 15.8% of thq.?é?s.:’f ‘ Qéhp membership).
This percentage leaves 84.2% dgigggfvf.“ 3

-

even in combination, the pré&dictive abilityfbéjéhe_variables while

statistically acceptable is not meaningfu’ in an appiied situation

“(Byrkit, 1975; Nunnally, 1978).

A ]
Section IV: Analysis of Variance

The last step in the analysis of the data was the Analysis of
Variance between the means of the two groups (participants and

non-participants) in relation to the sum of the COR model variables.

- ‘

. The results -of this analysis are displayed in Table 2.°

Critical F for n = 200 at the 0.05 level of probability is 3.89,
critical t (two-tailed) for n = 200 (p«&L 0.05) is 1.97. Thus the
results listed in Table 2 indicate nb significant difference between

the COR model summed variables total scores for the two groups.
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Table 2

[

One-way Analysis of Variance Comparing

Participants and Non—participants

&
' F 2—-tail
Group # cases Mean . SD ~ SE Value Prob
T 76 506.79 132.99 15.26
1.08 0.721

won—par 177 480.48 138.09 10.38
\
Pooled Variance Estimate
2—-tail
Value df Prob
1.40 251 0.161

//
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Summary

The questionnaire, as developed for this research, falled to
indicate any significant difference between tﬁe summed variables of the
COR model between participants and non—participant;. Further, analysis
of data indicated no meaningful predictiQe value to the questionnaire,
or any portion of it, in relation to predicting pa;ticipation or

non—-participation n tﬁe SCAN programme of the resﬁondents. In Table 3

. _ C
is a summary of the wmeans, standard deviations and score ranges for the

COR model variables resulting from the analysis of thelr predictability

in relation to participation in the SCAN programme.
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Table 3

)

Means, SDs and Score Ranges

for the COR Model Variablesa

Mean SD ﬁdnge

Battle SEI-Socialb : 7.06 { 1.11 ‘: 0=8
Battle SEI-Generalb ! . 13.75 } 2.27 { 0 - 16
Battle SEI—Personalb. g 1 §.38 : 1.77 } 0 -8
Battle SEI-Lie ScaleP né = 5.48 } 1.99 { 0 -8
Attitudes About Educatioﬁ } 100.07 i 10.50 l'-zs - 140
Objectives of Activity® I 51.48 ; 11.37 { Il6 - 80
Specific Subject Goals jfi'} 77.05 } 37.90 } 41 - 205
Credit or Recognition® YJ&_ $3.00 { 1.89 { 1+5
Life Transitions W}ﬁ§%f£;3'20 i 2.49 \i 0 - ;2V
Barriers to Activity i:l . 6.92 | 4.13 | 0 - 23
Commitment to Activityd - } 141.79 }‘“75.19 { 66 ' 330 7
chation of Activit&d”f {' 40.34 = 18.73 = 17 *'SSc
Format of Activityd ¢ “15{,- 24.52 % 11.78 { 11 - 55
Sources ofwigformatién 75 ,t;% } 4,15 : afl&q { 0 - 18
Availability of Information i¥ 3.19 ;1 1.38 i 1o s

a§_= 253. PSelf-evaluation variable. cGoals'én‘d Expectétions of
Success  variable. dOpportunities and Bagriers variable. :

- . &

@
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Vo o ' Chapter V

”»

Discussion of Results and Observations

' This study was conducted for the following purposes. The first
-~ : :
was to determine if differences in characteristics exisf between SCAN

programme’participants and non-participants in relation to the

education activity participation motivation factors as outlined by
- ‘Miller (1967), Boshier (1973), Rubedson (1978) and Cross (1981). The

’sgsdnd‘purpose of the research was to investigate the ability of the

ins%rument designed for this work, and the model used as a guide, to

.predict grdup membership in relation to participation or non-

‘participation in the SCAN programme. The last purpose was 'to axplore, o

- the 'value of the study in relation to future research in this area. .

. ) K3

The results of this study are discussed in th&order that the

. - "Tpurpgéé%lare listed.

| ‘o :

. - A _ ‘.
o Determination of Characteristic Differences Between the Groups

PN

- Aﬁalysis of the.gesults of this sh??ey indicates no meaningful

differences exist in characteristics’bétwéen SCAN participants and .

noﬁ*participants‘fﬁsﬁeLation’to the.folrowing COR model dimensions: [

e
ot

[

.

[o<]
(g
O.
€
T
Na)
o3
(/)
m
Q..
.
el
o
‘rt-
[
[o 3]
o]

Ll

D.‘:Goal aqﬁievement motivatlon
E. Goal evaluation . .- ~

F. Life transitions ' .
’ il :

- . . R




[}

G. Perception of opportunities and/or bdrriers

H. Information reception or awareness.

Further, it appears from the data analysis that characteristic®
differences do not exist-between the two groups, participants and
non—partiripants, in relation to demographic factors, SES, CF

backbround ‘and wogking conditions over. the last five years of service.

»

Nond o.;&he bg}ogoing dimensions appears to aid.in the identification

N /y’ e o Cord

Sk

or spﬁbration of respondents into one’ or tHL other of the two group RE

The SPGCiriL variables investigated&in this sect&on of the study were:

N no
S~ .

'A.,-wurhent age and apc at retiremeno

R Lt R "

v

L

B. -Sex ' ' I

C.* SES factors (Blisﬁén;‘1967): t,;}f{v
R e = ’ e
15 -~ Mother tongue .~ . . s ' -
2. Parental occupation - -
3. Parental, own and sibling education levels
D. CF career working environment; level of responsibility and
performance

W

E. Marital and*dependent status 1mmed1ately ;prioer toch'retireMent

N

;F. ‘Concern and.satisfaction levels in relation to current
retirement.nienezcorering: |
1., Finances. i; ' . - e
2. Gedgraphicelimdnef}
3. Empiofment‘ . : y;f‘ ' i i
b, Houein§“ v ,' . | p S - )

5. Leisure.

i

Ry

§eo
g
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The COR Model Variables

A. Self-evaluation

Of the four Battle SEI (1981) scales, only Personal Sclf-Esteem
appeé{i!to have a predictivg Qalqe as to particip¥ "un group membership.
However, wh+.e the predfctivé‘capabilggy of this scale 's statistically
significant, it is not meaningful (Byrkit, 1975; . ly, 1978). This
would tend to indicate that in relation to those CF members within five

years to compulsory retirement and former members up to two years after

‘
K

retirement, a certain homogeneity of self-esteem exists. The"
investigator was unable to find past research results Iin this area; v
therefo:e,‘it 1s left to future investigation to refute or support the
supposition of homogeneity of self-esteem existing within the CF. Is

there a possibility tha. over the respz%give careers of the CF members,
‘ e .

those factours composihg self-esteem are raised or lowered to a common

7

dlevel by membership in the CF?
In relation to‘Boshier's (l973)zcongruence model of adult

education participation motivation it may be that the majority of the
-8
CF retirees experience s« r.educational institution or self/educat¥onal -

. .

peer incongruence and thus fail to participate. However, this line of

14

thought is not supported by the current resgarCh findingé whﬁch o

indicare a trend to congruence fhroughout the study sample. .

according to Cross' summarization of Miller's, Boshier's and

“Rubensoﬁ"s theories in her building of the COR model self-evaluation

*lvariable,'ﬁﬁe majbrity of'those'reépdnding should be participatihg i.e.

those with high self-esteem tend to be attracted to adult educational

programs. The data from the current study appears to indicate the -

-

opposite as only 76 of the 253 respondents were participants,

’
D

L
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B. Attitudes About Education

‘Analysis of the survey data failed to elicit any significant
différences between SCAN participants and fnon—participants in relation
to their respeétive attitude’s about education. The analysis indicates
that the CF retiree, regardless of group membership, has positive
attitudes ébéut education.

Cross stated in her gupport of ﬁer theoretical model of
educational participation motivation of adults that the more positive

. , .o

‘ thg educational attitudes of an individual, the greater the tendency of

5hat imdividual to partic1pate The results of this study show a

- '

<¥R#’substantlally positlve attitude about education in general for all

respondents, hence there should be a trend toward a greater number of
participants. Again, only 76 of the 253 respondents are or were active
in SCAN, this does not agree with Cross' contention. It 1s possible
however, in agreemeht with Toughv(1979), that the more positive the
attitudes about education held‘by an adult, the more-self—difected, . e
inférmal and independent are his/her learning habits. The latter » ﬂ 1&@
reasoning may account for the low participation‘rage in SCAN. It .
" A ‘ .

remains for future research to support- such a hypothesis. If Tough's
thougﬁts are supported, it may he that the majorfty’of thg,CF retirees
would prefer to seek out their own referénces and d;;ect their own

learning activities in preference to the formal setting of the SCAN

programme.

<3
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C. Importance of Goals and Expectatlon That Participation Will Meet
The results indicate that the overall sample was low in achievement
orientation. It would appear that Cross' dontention that indiviiuals
with‘high self-esteem and positive attitudes about education tend to be
high in achlievement orientation is not supported by the research
findings.of this study. The results are more aligned‘with Rubenson's
(1977) combined forces approach in that the low level of achievement

\

orientation, as measured, may have sufficiently reduced or cancelled
' 1‘%14 A
R ey

the previous strong inner participation motivatioun. This would result

in low or zero motivation to become -active in the SCAN programme. In
relation to Cross' explanation of the motivational process the question
remains, if the CF retirees have commounly high self-esteem and positive

attitudes about education factors, why is their measured achievement-

orlentation mean score as low as 1t appears to be”

A

The remaining items of the survey pertaining to the importance of
%

goals and 'expectation of success were also incapable of predicting

participation or non—participation in the SCAN progranme. The items

"

concerning the strength of commitment to listed goals and the
importance of anticipated benefits were answered in such a common

pmanner by members of both groups that both variables failed to enter

the regression equation. It would appear that this investigator's

results fail to agree wlth either Tough' s theory of ant1c1pated

y

»
PR

»benefits.or Cross' achievgaent—orientérion copstruct. According to

- — 3a -

Tough and Cross, adults, with ‘high se —egteem and pOSitive attltudes

- -
-

v

'about education aré alao p051?1ve in regafds to. etpectation of success
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and becomingajﬁvolved in: learning activities. The current study

results do not support these aspects of the Tough and Cross theories.

+

D. Life Transitions

The CF retirees and those about to retire appear to have a common
number of life changes regardless of group membership: pafticipants or
non-participants in SCAN. There is also a lack of evidence of a trend

towards any particular type of life transition other than the one they

.all share, job loss. These commonalities covering both groups preclude

. prediction of group membership by means of this variable of the COR

model. .

In relation to Alsanian and Brickell's (1980) fiﬁd@ngs, the saﬁple
was coﬁmon'in their appraisal of the importance of the life transitions
happening to them.~ Whether or not thg responden;sfconSidered the
transition impo;tantvenough to list, failed to predict their

involvement or non-involvement in the SCAN programme.

E. Opportunities and Barriers i

Commonality of perception in relation to educational oppottunities

v .

. ’ { '
and barriers to learning activities once again disallowed prediction of

. "4 T
participation or non-participation in the programme. Analysis of the

.results‘indicateé that all respondents were low in both perceived

B g

opportunities ahd barriers. Thus Cross' contehtion that a low level of
perceived barriers would léad to a tendencylfor participation when high
self-esteem and positive‘attitudeé about educat%on are present in the
respondent appears not to applthd thg‘subjeétﬁyof this study.

SN

' . P
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F. Information

From the data analysis, this independent COR model variable was
determined to be the largest gontributor to the explanation.of varilance

of the dependent variable: .group membership. Awareness of the

existence of the SCAN programme'provided.the-largest statistically

vsignificant prediction of participation or non—participation in the

learning activity. .owever, this possible solution to the'identifica~
tion problem cannot Sé relied upon. Both Byrkit (1975) and Nunnally
(1978) stated that while an independent variable is found to predict
the dependent variable in a statistically significant manner, it cannot
be considered meaningful if it fails to explain more than 50% of the
variance of the dependent variable. Awareness of the SCAN programmel

‘x

etplains only 11% of the variance of the group membership dependent

variable in the regressionuequation ',

r

Miller s (1967) contention that the SES of 4
‘\;‘ S

B

determine the methodology of attracting the individual members of that
group to any given adult educational activity may explain the.
statistically_signifieant predictiye value of this variable. Members -
enter the CF fromla cross—section of Canadian society,lthus also a
eross—section‘of SES groups. .They carry.with them into the.CF the
values and attitudes of their.originating SES, Over their careers in
the CF they tecome a member ot a single SES and assimilate'the eommon
values and attitudeg of that'éroup (Blishen,“l§58). Itdmay be that the
member's tormer SES group values and attitudes retain a residual .
influence which causes a tharacteristicvdiffereneefto,be'identified.
The common value system and attitudes,learned while a member‘of the CF,

it is suggested, would over-ride the ﬁfeviously diverse systems to the

60



extent that some differences would appear but in‘insufficient strength

to be meaningful.

The Déﬁographic, SES, CF Background and Working Conditions Variables

A. Current Age and Age on Retirement

The analysis of data from the snrvey does not support age as a
discriminating factor 1in predicting an individual's participation in
the SCAN programme. Théﬁ finding is not in agreement with the theories
on adult eduoetion participation motivatipn as outlined by Miller
(1967), Boshier (;373), Rubenson (1978) and Cross (1981).

This discrepency may arrise from the fact that the sample was
drawn from the age 40 to 60 group which was designated by the foregoing

theorists as a singular comparison group.

B. Sex

The female gender represents less than three percentlof the total
<‘CF retiree popnlation at this time (DPfS, 1983).- However, as there has
been a considerable effort in tne past few years to increase the
membershio.of females in tne CF, this variable was placed on the survey
to deternine if the female responses differed from those of the{r

fellow male CF members. Of the 253 surveys returned, only three were

completed by females. This number was considered too low to cause

differences to be elicited, therefore the female responses were not

dealt with sebarately. The variable was dropped from the analysis.

61
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C. - SES

The socio—economié status of an individual's family during his/her
childhood was found by Blishen (1957) to be a determining factor of‘J
that person's eventual occupation. He stated that he found in his
studies ihat an individual tends to attain a SES occupational grouping
higher than his/her parents. A portion of this attainme&é process,
according to Porter, Porter, and Blishen (1973), is education or
training beyond that of his/her parents. Miller (1967), Boshier
(1977)7 Rubenson (1978) and Cross (1981) all support the poséibiiity of
an individual's motivation in an adult educationél activity being
influenced.ﬁy his/her family SES. In conjunction with this line of
reasoning the investigator attempted to determine if family SES factors
auring thé CF member's formative years would act as predictors of SCAN'
participation or non~participation. | “

The analysis indicates thaf family SES factors such as: mother
tongue, parental océupation, an&, parental, own and sibling educat%oﬁ
levels; failgd to act as‘predictofs of SCAN participation or
non—participat%gp. The reason for these negative results could be;

B Y . : .
once again, the over-riding influence of the common CF SES group values
and attitudes assimilated over the member's career; The question as to
the existence of such a common véiue and attitude system within the CF

has alre@dy been referred to as a possible subject of future research.

PR
N

D. CF Career Working Conditions, Level of Responsibility and

-

>

Performance Variébles

The coummon opinion of Miller (1967), Boshier (1973), Rubenson

(}9]7), Tough (1979) and Cross (1981) in relation to the influence of

%
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working conditions on adult educational activity motivation is that
they ar; determining factors as to the streﬂgth of an individuél's
motivation toward participation. The results of thi§ study indica;e
that the only variable entering the regression equation from these
items is the individual's perception of his/her supervisor's assessment
of performance in the last f{ve years of his/her CF career. This

predicting variable, while statistically significant, failed to be

‘meaningful as it accounted for only 3% of the variance of the

participation variable (Byrkit, 1975; Nunnally, 1978). The‘prediction
itself was of a negative valence. It appears that the Higher the
respondent c¢laimed his/her supervisor's assessment, the less likely
that {ndividual would particip#te in SCAN.

This tendancy is supportedxﬁv Tough's (1979) findings that the
more positive the self-esteem of an individual, the more that

individual would gavitate to self-directed, informal learning,

E.\ Marital and Dependent Status Immediately Prior to Retirement ..
Variables | | H
McNefi (1976), in his studies related to the problems facgd by -the

militazy famil} when their féther retired from.the United St%tes |

military establishment, found that the family apd retiree stress levels
r et N

increased as the number of dependents. (wife and children) increased.
Ry ;

He also found that an increase in stress levels rec ad the self-esteem

.of the individual undergoing retirement. Thus, the number of

dependents a CF retiree has or had on retirement could affect the adult

education participation motivation of that individualzj_It also could

2y
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" programme.

The analysis of the current study data falled to find this

variable acting as.a predictor.

F. Concern and Satisfaction Levels in Relation to Retirement Plans

Variables
Wyspianski (1979) in his research for the writing of the SCAN

programme book, SCAN for the Future, found the major concerns‘oftthe CF

member approaching conpulsory retirement to be related to: finances, a
geographical move on retirement, employment after retirement, honsing
after retirement, and how to employ any excess'leisure time. These
concerns, if of sufficient strength should propel th?/individual into
activity related to galnlng knowledge to help alleviate them (Alsanian
and Brickell, 1980) - Therefore, these concerns, 1f measured f: a study
to identlfy which respondent wouﬂp participate in the SCAN programme
and which would not, should act as predictor of the part1c1pat;on
‘variable. The analysis of the current study data did not jdentify
these factors as participatﬁ%n ntedictors.

.. e !

The COR Model as a Guide to Determining Differences Between the Two

Groups 0

The COR model was chosen as the guide for this study for two basic
‘reasons. First, the model.was)nne'of the few aveileble which portrayed
the current trend in the/pSYCholggy of motivation theories in wnich

behaviour is seen as a flowing stream rather than a series of isolated

events leading to an action (de Charms and Muir,,l978). The second

Ptan
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reason for the selection%of chis‘mogel was due to its apparent clarity
and conciseness in 1its aﬁalgamation of the adult education activity
motivation theories of Miller (1967), Boshier (1973), Rubénson (1977),
T&ugh (1979), and, Alsanian and Brickell (1980).

It appeared Fo the investigator that Cross had achieved well

defined and inter}elated constructs. It was assessed that she had set

out the interrelations among those 'constructs clearly. Finally, it
appeared that she was subcessful in formulating a theory which

%

éxplained the phenomeﬁa of participation. The foregoing are the
components of a good theory as expiained by Kerlinger (1973).

The iﬁvestigator believed that by using the COR model the answer
could be found to the questiom: Who partigipétes in SCAN and who does
not participate in SCAN?

However, du;igg thé conduct of the study it became apparent tha.
the model was not effective as a guide to finding the answers to .the
questions posed. The following afe-two observations in relation co the

construction of the Cross COR_model arising from its useage in this

study.

Al Lack of Specificity of Variables

P

- The COR model var&ables were fouﬁ& to be too general in their
.definition or to lack definition. Cross does not define the
self—eQaluation varilable as to what type of evaluatiqn is involved. 1Is
. she wishing‘to measure self-evaluation in relation to academics alone,
or the social;or bersonal‘factors-as well? 'She does not specify the

N W

actual type of seif—eValdhtiOn_in&olved in this variable which she
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claims is one of the two mosticritical inputs to her model. She
es%ears to leave the determination of type to the user.

The attitudes about education'variable'is treated in like manner.
A review of. attitude theories by Shaw and Constanzo (1982) indicates
rthat attitudes are composed of many.dimeneions. Cross treates this
variable in a unidimensional manner, cl;iming that an individual's
evaluation er perception of his/her own abilities related to education
plays a crucial role in the development of his/her attitudes towafd
current .and future educatioeal endeavours. She fails to include‘such
factors as the influence ef SES group attitudes toward the same
subject, or the influence of the %ndividual's role within his/her SES
group, or the group processes inveived witpin the individgelfs SES

“group to name only three.f‘Cross admits such environmmental factors play
RN _ ‘ , 3 g

a role in determining participation, however, she appears to
underemphasize their impact. She states the first two variables

. 4 . X
dealing with internal factors, if positive in valence and strong in

B Y

value, will ové’%ie

environment variables of her model. ‘This line of thought tends to

any negetive input met further along in the - .

counter the thoeries of such as Triandis (1971), Weiner (1974) and
N O .

-

research in the areas of reinforcement, field, cognitive role and gfopp
processes as diseuséed by'Shaw and Comstanzo (1982). The COR.model, if
to become effective in.a predictive capacitf, requires expansion to
‘include the additional influences on individual ettitudes from the

social, demographic and environmental circumstances of that individual

5 S

(Boshier, 1980a}.

The investigator ‘attempted to counter these perceiVéd weaknesses

in the model by including a section in the survey instrument dealing

. 7
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with demographics, SES and enviroomental conditions. However, when

-

these variables were analysed both discratef?ﬂand in combination with
the COR model variables, they failed to increase the predictive

capabilities of the research instrument. It would seem that an after

. 1

the fact approﬁch to adding such factors to the Cross varilables had no

/ ‘ -

effect on incregsing the model's effectiveness in relation to

predicting participation in the SCAN programme.

o

J K ' o ~

) o
-B. The Weakness of a Linear Design ‘ , : ;
Cross appears to underestimate the complexity of the
. Al

interrelationships among the variables in her COR model. As an

example!, 1ife transitions such as the impending or actuai loss of job
will produce some level of grief and its accompanying action blockages

such as denial, self-doubt and depression (Hopson, 1981; Schlossberg,

1981). The life transitions variable is essentially'isolated from the

seif—eyaluation variable in the COR model. Thus, the possible decrease

»

of self-concept resulting from the individual's reaction to actual or
impending job loss as described by Schlossberg (1981) becomes at the

least, distanced from or-at the worst, unexamined as d factor of the
Cro,

self-evaluation variable. - ' : ,
, :

The information variable ~appears -to stand alone in the COR model ' R

e

It is claimed by Cross to play a role in determining how- an individuai

perceives barriers and oppo;tunities, however, its possible 1nfluence

. t

o, Y j 4

on self-esteem and attitudes about education are. markedly reduced’ by - RN
I R

its lack of direct connectidn with.those variables. Info:@apion*fs73;"“j;:Tu <

=
RS

awareness about the envirounment in which,weVdWéil, is it nOt?iiDogs:not

awareness about quselffcbﬁé'ffom the individual's environmental group

b

L

[N

L
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as. well as,from‘within? The concept of feedback to self from the
environment appears to be minimized by Cross.

The linear‘design of the model appears to.disallow the actual flow
of variable interrelations that act upon the individual i.e. fdr.ani
indiVidual with a high locus of external causality (Weiner, l974),b
externakvfaZtors may influence internal factors such as self evaluation

S
. »

- and attitudeslabout education to.suchh an extent as to impede progress

COwards~participation. The action may stop at the sélf—evaluation

point of the COR model if the external influences are of sufricient

iy ength i . o ot e

“ Cross appears to have oversimplified the interrelational processes
ﬁﬁxprder'to produce an easily understood;_linear model.lyhowever% it 1
. . . “» , .

possible that the behavioural différenoes between the=individual CF

e, )
members are so complex that no existing model could account for all the

“u

o "..

% &g - . £

components involved. Furth er, due to the possible commonality bf

R, . Sy

behaviour in the military SES group as previously discussed a speciﬁic-

tw.’

model.deSigned for th%’military~is,required.

viabple question f£»r future researchws

- . <
. K}
' . m
o

“Discrimination-Ability of the Research Instrument

' The data analysi’s indicate that the instrumcnt designed for this
’

v ¢
'study was incapable of gicriminating between* partiCipants in SCAN and.

vnon—participants - The discovery of the cause or causes of this

-~y

inability is a question for future research Three pOSSlble .o

»

explanations are’ discussed{in theqfollowrhg paragraphs

rd
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» %tkA- The Valiu: of the Instrument /“
g L o . : a ‘ ’ '
e * Lo ;
E The item validity of the instrument may have been altered as_the
| inqestigatoﬁmmodified icems andcresponse'fo@ﬁats. As previously .
y’.},‘“ . Vo . Al
o §$' : discussed " the fact that this study ua@ of a survey approach .and the
Coy T - ‘ : db e
. models used were of an. interview o ‘ /intervigg fo1low—up approach.
‘necessitated the alié%ation of the>i '-‘ Further, Erickson in his -
N rs)-r, \, c
. \ ! . : we T .w
1982 case study based on'the COR model, expressed the belief that his "
results were reduced in streng&ﬂ;ébe to -the model's underemphasis of -~
environmental factors. Using EricLson s arguments, the investigator I

e . Y R .
T‘.-Ar
by

added environmental factors to his survei questionnaire, this
T .-

f, ’ ‘0>
instrument to. predict participation. The aoditional jtems war

q "
- tested as to valid}ty or reliability,.this could be the suB%g%t

14

jrure researcqi 1' S

: - u N -
..4 Y - :‘:& N > ; o &\‘,‘zﬂ/
.,f_a -fB.'; The Question&of Instrument Sophisticatipn v e 'x
- 2 ’ v ~ :
v ‘ \It may bepthat CFrmembers~form a SES group which stands \¥lone, If ,
ST R G N L o
< - AthisJis s0, the prev1ously discussed possxble homogeneity of - that group
5 A
N may call for a highﬁ?wsophisticated survey igetrument ‘Such an ' e
e instrument must result from a ser1es~of studies.qhich would eliminate P
,. ‘items of low diécretionuability, leaving-che stronger'ones,to'uncover : '@'f%
. . . . . L ~» JV g . ©,
" the possibly minute characteristic differences involved. This study - ' ?ﬂ
o o . o . , V ,
R could form the basis for such research.. : o ¢ R ”
) C Py
C.” The Incorrect Theoretical Approach | : , DN
Possibly the adult educational-participation aﬁproach to the - i
s . ¢ ) ' . . .

-

- @

. N ?
- R . . ke R i T '
B . - . - . . A L. ) w
. * . . . N

qdestien is not suited for the pursuit of the answer to the quijtij;f
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Who p7rticipates in SCAN and who does not participate in SCAN? It

could/ be that if one approached the question from the life transitions
point of view, a morewdefinitive result could ‘be obtained. The,CF

. s .
&

members all face at least one common. life transitlionm: job loss. The

b
o )

) \) - ‘;.("‘,
griev1ng process approach mentioned previously may produce models to

guide the dtudy in a more appropriate manner. JIf this methodology were

used “a basic assumption would have to be that the CF members

. Lo
- ., Al

- approaching compulsory retirement will undergo tﬁé phases,of grieving, .

r . ’ ‘:J

kd . )

of JOb loss. The members, it would be?Assumed, travel ‘the grieving
. PR R R

procesSes at difﬁerent-rates and. with- differing intens ties
. i an T3 'b/, g :
reaction. This could cause - measugabléydifferences té;a .;,-“/

"‘.A.‘l._\,

“ﬁsuggested questions are: Do CF members approaching retirement undergo

S

2

v o J
the grieving proce“s due sto rmminent JOb loss7 .If %b} ﬁg these members'
o . - * - : -h- . " - 3

. "
suffer varyinguamounts or denial depression, seﬂf~doubt and £33 F)-

By

immobilizatidn? Do they recover. at difiarent rates’ If so, who 7'é7,;
. - >l J‘ “ 5 o e{i) ) di : @ B
_recovers be?t or least and why7 N LT ' o
-

°

The Value of this Study to Future Research e ‘:' > S

<&

4

Under ea%h%topi of the . ussion ot results the ln";

prraised questions for future research 'It:would nOt_aid in the claricy

of this study to‘reiterate those questlons out of context. Simply,

this study_failed to answer the questions set out in Tts purpose. It

dld however, raise many other questions which could act as impetus to

Je
ie

f{rtner research. 'QuestiOns uch as: | What. percentage of eligible CF

{<a a

members dogtheir pre—retlrem t preparation odtsxde the military7 Or,

asklng an open-ended question such as: Why did you, Tor 'did you not,

-

participate in SCAN7", to elicit individual spec1fic reasons& Ebr its

tigator*has .
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A\abilityé;d‘ré&ggng'neW'possibie-reseérch questions, and for the
: - AR ~

v

. N ‘ .
' the major observatlons are as follows.

N

1

'theoretiéélf nd practical~knowledge i.1ined by the investigator for

iv-"fdgﬁ%é'appliqation in his CF occupa:igﬁ which is‘ggéearah based, the"

o T 4 -
.study is gonsidered of definite v' .ue to future research.
) [ ) .

[}

-

~Observationé

: " ; : . @
. During the ‘conduct of this stuly, several observat oné elating to

the work itself and to,-the sample being studied were raised. Some of

3

The %;rst was inyrelation‘to the coﬁéition;vunder‘which ghe CF
allowed tﬁé'sfudy to.Befconduqfed.“'Dde to'fhe anoﬁymity coﬁditipn
i@Posed by;Fhe Privacy Act fégpﬂations, this researcher waSgUnaBié;to
Zconduct anyvfgrmﬁof foll@w—up %é‘clarify cértain sgiyey regpééiéqu

K s

regeiﬁed. If,given;thé'opportﬁﬁity to pursue incompieté 6r,nqﬁ—dodable'q

LN (53 a

é&bly:mpre'data could have entered the aﬁalysis.~ This

). ' - . o

;ipc;eased ddta mway havevresulted in ap,enhancement of the signifi-ance

»

N .
of the results and ¢ c%g@?Er'gnderstandipg of SCAN partidipation or
g : ’ N . -

ey

oL . %

R &3 °
non—participation. -‘;3

.o

. Th; second was Ehat~the CF personnel eligiblé for paf®ticipation in

: ) . . ] : '
thé brogramm; may or EE} QQE do so aue to théir perception of the
#facilitators of SdAN._(f%é factor‘%n this case is p;Zdibility. The

EE ! .,'. L r
fact that-the CF-afée#g the Erpgrgmme't;fough ser;;ng officers (PSOs)
rdiseq;thé quéstign of ;he.?5057€fue'ébility.no gdnducz thé Rrogramﬁe
in’thé minds of some of'zgghprOSpeCtibe;ind aét;al ret}rées. . The e

question simplified was: "As theyPSO»is not in the givilian mileiu,
. - . ' .

"how can he/she-have the required knowledge of what is taking place in

- . .

the civilian sector. of society ahy more than I?" Possibly, if the

¥

%

/.
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,.°x
services of SCAN were provided by{T“civilian or a civilian agency,

participation would increase.

Again,»relating to perception, the PSO has many roles‘in his/her

- capa¢ity as a specialist officer in the CF. It appears that over the

q .
years of the prospective and actual retirees's career, the individual

may have been referred,.or,.hac : close co-worker referred to a PSO.

The individual may have developed a neggative attitude towards PSOs due

to the outcome of such a referral. Possibly another officer
. . [ 4

classification “ ‘ ;g&
should be tasked with deliVering the SCAN servicest
> . e

Anothenqobservation was that in many instances there is a serious

misconception of just what the CF's responsibility is to the ,

prospective recitee on retirement. Many respondents stated that they
: i »

#r i

L

were entiredfFﬁ}ﬁm-ﬁointed in the SCAN programmf,_the PSsoO, and the

(0'

‘military in general because they (the mﬁ&itary}ﬁﬁid Hot "get the 7( “

Y

respondénf”a JOb in the’ civilian labour market on retirement from the, .

- 4

CF. It appears that a conserted effort to fully explain and outline'
the parameters of the SCAN is required as it became evident the uaers

of the service do not understand itsrlimitations. o
- - ) -

The foreg01ng are just examples of possible barriers to g
. L\-(‘H ’:’

participition not measured by this stu*y However, they became
- @ w .
observed through the readlng of the survey comments, including thOSe
. p \B . 1

,mutilaéed and uncodable, which gfre returned to the investigator. .

' [ . ° ‘
These observations could‘form the béﬁds of further research into the

question of SCAN partiCipation. : e

e




fthe variables fn Cross COR,model. Additikf

Summary

This study was undertaken to aid in the understanding of why ‘the

ma jorityof CF memhers’approaching retirement do not participate in the

SCAN programme. The problem was subsequently reduced to a question of -

~

~ the identification of possible characteristic differences betweem

participants and non—participants. The theorm&ical approach used to
4w

guide the study was based on the variables outlined by adult

-
:

educational activity theorists such as Miller, Boshiler, Rubenson and
<L)’ i
Tough A theoretical model which. integrated those theories in an

apparently clear, concise and understandable manner was chosen to form

'R

the basis of the methodology. This model was developed by CTOss (1981)'

and called the Chain of Response Modﬁ; due to its streaé of events Ly

a

A,, ha . SR SN
g

‘approach to understanding adult education part%cipation R

¥ . sd -
A research instrument ‘was developed by the inVestigator to examine

3 u
a3 items were added to the .

o

S 2
) SRR
e SR

v a3 “--,

survey questionnaire to ‘elicit information relating to de a@hicy

’SES CF background and working conditions._ These additional 1tems were:

'inserted due to the findings of Erlckson (1982) He oeiformed a case

study of adult involvement 1n parental educasion using the COR model

and found that it failed’to achieve meaningful_understanding of why .

. 3 :

parents participate in such programmes. He suggested that one reason
-~

may have been that Cross failed to emphasize the ihpact of . -

~ M

' 2
environmental factors. *

rd

The analySLS of the results ‘of the survey revealed the 1nability

of . the instrument and thé model to identify characteristic differences

o
’

betWeen the participants an%.non—partictpants._ The reasons as to why
-/

L E g B 70 C
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this result occurred are possibly many, however, it 1is suggested by

this_researcher thathne‘of the causes lies in the'theoretical approach

used. The analysis tends to indicate that the CF members form a

¢

homogeneous SES group in relation to self esteem and attitudes about

i{~fvn--@§ education, the cruc1al variables in the COR model according to its

e -deviloper., With- this though in mindp the question arises as to the

y,
A ‘ “2 appropriateness of a COR'Model approach to the question of SCAN ‘ﬁw
. participation. The application of alternative ;heoretical approaches
1is proposed by the invﬁbtigator. One example of gn alternatglapprdzch
; ,?f was to utilee a grieving processes model anotheruwas to_develop‘a CF ™
" : t o W
memﬁer specific model. Fhe option to pursue these approaches,\OF.ﬁ. ’xﬂlj"d
- ' others, is left to futureeresearch ‘7‘&‘,al A’i;‘ L s ) f‘a di"i
QAnoth' catse for- the inabilitonf the "COR model and the :
SN | o et o ,
resulting _rumentpto“fihﬂ meaningful,differences may rest in .
‘ . . o g .o, R

_Vtheusimglici the model itself It may be that the Cross COR
Model or'5hy other, may be unablg to deteot the bossible complex

R .
factors involved in SCAN participation motivation.'these guestions"

) [\

. ~ .
S e -
S ' L

could provideva basis for future research'ehdeavours{
) - PR

‘Regamdless of'thercause involvedg-thfs¥§€udy failéd in itd attempt

R . - u:

e to answer the question posed as its baSlS. Whovparticipates in SCAN

h%3

-

and who does not participate in the programme?' It-dﬂg'hOWever,
indicate that the approach taken by the investigator is not the
. ot

L * appropriate one and that future examination of the question should be

. approached from another direction.

_x" e EI. 2 o B )

R, Y
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Canadian Forces Base Edmonton
Lancaster Park, 'Alberta !
TOA 2HO

AN

September 1983 R

Dear Servicemember,

As the Base Personnel Selection Officer (BPSO) ,at Canadian Forces
Base. Edmonton, and over .the past few postings,.I haVe been deeply

{nvolved in the Canadian Forces Second’ Career Assistance Network,/(SCAN) .

Programme. 'In my years as a second career zounsellor within SCAN and
Acts predecessor, the Civilidn Employment Assistance Programme (CEAP) -

"~§§ne question kept reappearing: "Why are some members making use of the

rogramme and why are others not?" This question has become the basis
of my thesis research at the University of Alberta.

The- enclosed questionnalre I am asking you to. complete is tne
first step in a practical answer to the basic question. This survey. 1s
rough and appears long; however, with you helping by answering it and

.lreturning it to me promptly 1 may be abl: to 'smooth it out and tighten . '

it up. This could result in a concise, effective method .of-
pin-pointing prospective individual retiree areas of concern. If we o C

" (myself with your help) can do this,lthen the SCAN programme could '

: practical, purposeful thesls; and second those who follow you in their .

%he : syétem and ‘thus far more&b a%ve in providlno assistanqe where
lt s needed .
%’ o
Rémember {fn answering thgg%questionnaire, you will He assisting -

in two ways:, first,;I will: have’data from which to complete a- :

(

become mdre individualized, or ui%g, tailored to the member rather than
f

transition will, I Slncgrely hope, bemefit vioo®

Your name and address were randomly selected by. the Nat 1onal
Defence Headquarter's computer ‘and apblied to the envelope containim

"this package. T have no Kifowledge of the pames of those sele@ted. T

'anywhere in this package L - / LT

o

,COMPDETED PACKAGE IN THE’ MAIL TODAY ! oo ‘ j

am agking your help in’ supplying ansWers. to. ‘the survey questions on an’
anonymous, group data baSis, only. For ‘this reason you will notice , ‘
that neither”your name nor any other' identifying data are asked for ' . Qu

_— . 1

PLEASE COMPLETE THE QUESTIONNAIRE NOW, IF YOU PUT IT ASIDE YOUR
HELP MAY-ARRIVE TOO LATE FOR INCLUSION. PLEASE DO IT NOW AND PLACE THE

/

' fol

td .
I thank you- for your time and con51deration for those who will
follow, you ‘in retirement from the Canadian Armed Forces.
] T
Co il i o h : P . ;
BT , Sl "3 Sincerely;" I \
3 BRI ' o T T » - ‘
) A / ; . . , ] . o
J A Kent Holland s *
Capt T~ 7
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Ccanadian Forces Base Edmonton
Lancaster Park, Alberta
TOA 2HO

‘ September 1983

" Dear Former Servicemember,

As the Base Personnel Selection Officer (BPSO) at Canadfen Forces
Base Edmonton, and over the past few postings, I have been deeply
involved in the Canadian Forces Second Career Assistance Network (SCAN)
Programme. In my years as a second career counsellor within SCAN and
its predecessor, the Civilian Employment Assistance Programme (CEAPY
one question kept reappearing: "Why are some members making use of the
programme and why are others not?" This question has become the basts
of my thesis research at the University of Alberta.

The enclosed questionnaire I am asking you to complete is the
first step in a practical answer to the basic question. This survey 1is
xough and appears long; however, with you helping by answering it and
returning it to me promptly I may be able to smooth it out and tighten
it up. This could result in a concise, effective method of
pin-pointing prospective individual retiree -areas of concern. If we
(myself with your help) can do this, then the SCAN programme could
become more individualized, or more tailored to the member rather.than
the system, and thus far more effective in providing assistance where
it's needed. ‘

Remember, in answering this questionnaire, you will be assisting’
in two ways:t first, I will have data from which to complete a
practical, purposeful thesis; and second, those who follow you in their
transition will, I sincerely hope, benefit.

Your name and address were randomly: selected by the Naticnal
Defence Headquarter's computer and appliéd to the envelope containing
this package. I have no knowledge of the' names of those selected. I
am asking your help in supplying answers to the survey questions on an
anonymous, group data basis, only. For this reason vou will .notice
that neither your name nor any other identifying data are asked for
anywhere in this package. .

.PLEASE COMPLETE THE QUESIIONNAIRE NOW, IF YOU PUT IT ASIDE YOUR
HELP MAY ARRIVE TOC LATE FOR INCLUSION. PLEASE DO IT NOW AND PLACE THE
COMPLETED PACKAGE Iiv iHE MAIL TODAY!

I thank you for your time and consideration for those who will
follow you in retirement from the Canadian Armed Forces.

Sincerely, ) -

J.A. Kent Holland,
Capt.
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5760-4 (BPSO)  f
. /‘

" Canadian Forces Base Equnton
Lancaster Park, Alberta
TOA 2HO

| \ . July 1983 :
Dear Fellow Servicemember, ' ‘ )

Enclosed-are two covering letters and alqueéfionnaire I have -
developed to help us understand the participation’ or non-participation
of Canadian Forces (CF) members in the Second Career Assistance
Network. I ask you to help me make them mor{{applicable and accurate
by reading over the covering letters and completing the questionnaire.
Once you have done this, I then ask you to go over the package againy
and make comments as to how you see improvements can be made. Please
be as critical as you can because once your comments have been applied
to the package items, the que tioT§aire will be sent to 350 serving
members and 140 former members of «he CF across Canada and in Europe.
The more accurate, understandable and clear the instructions and - =
questions, the more valuable and useable will be the responses from the
people to which they are sent.

You were selected by me from the Directorate of Personnel
Information Services tomputer list of CF members within five years to
Compulsory Retirement. The selection process involved obtaining 18
names of members from that list who represent Other Ranks from Corporal
to Master Warrant Officer, and, seven Officers from Captain to
Lieutenant Colonel. The reason these proportions were chosen was
because they appear to represent the actual SCAN participation ratio.

. . . .

A more complete explanation of the purposes' of this study is
outlined in the enclosed covering letters. However, at this time I ask
for .your help in making the study of more value to us all. Please
attempt to complete your review of. the package as quickl} as possible.
.I know this is a busy time of year and I'm asking you to expend a fair
amount of timetand effort, but I sincerely feel that we could all
benefit from the results of this extra work. . ’

‘Please forward your compleﬁed packages to the undersigned at the
BPSO office. Your responses will be held in the strictest confidence.

Thank you for your assistance in this endeavour.

-

Sivcerely,

J.A.K. Holland
Captain
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Q2.

Q3.

Q4.

Q5.

Q6.

Q7.

SECTION Q

NOTE: PLEASE PLACE CHECKMARKS IN SPACES PROVIDED OR CIRCLE
ANSWER AS REQUESTED. N ‘

Are you'a) male (
b) female (

Have you become concerned about your retirement plans in Felation

)
)

to the following areas:

action Concerned

)

Intend
C 2
)
¢ )
¢
¢ )

(

-

Briefly
councerned
(no actiom)
(D N

¢ )
¢ )
¢ )
¢ )

Not at

AY

all
concerngd

¢ )

¢ )

¢ )

¢ )

("

Whac was the first Légguage you learned to speak in the home?

Taken
action
a) Finances... ( )
b) %eographical .
move.... ( )
¢) Employment. ( )
d) Housing.... ( )
* e) Leisure.... ( )
a) English ¢ )
b) French ¢ )
¢) German ¢
d) Ukrainian ¢ )

e) Other, please specify here: (

Where

were you raised?
a) Rural or farm
b) Small town (1 to S thousand pop.)

Check a,b,c,

or d.

¢) Large town/small city (5 to 50 thousand). (

d)- Big city/urban

What was your father's formal education level?
(i.e. if he successfully completed Gr. 10, circle that number)’

123456789 1011 12 13 14 15 16 16+

N s s Nt

Circle one:

What level was your mother's formal .education? Circle one:

123456789 1011 12 13 14 15 16 16+

What is the highest level of education of your brothers and/or

LS

sisters?

1234

D)

. Circle one:

6 7 89 10 11 12 13 14 15 16 16+

~—
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Q8.

Q9.

Q10.

Q1l.

Ql2.

Ql13.

Ql4.

Q15.

Qlé.

Ql7.

88

What 1s the highest level of your own formal education? Circle
one: . ¥ ' '

1234567 809101112 13 14 15 16 16+

Place the name of your father's occupation in this space:

Place the name of your mother's occupation in“this space:

In what service or element of the CF did you first enrol!?
a) Sea (RCN)
b) Land (Army) °
c) Air (RCAF)

s

In what element of the CF did you serve the longest?
a) Sea (RCN)
b) Land (Army)
c) Air (RC

In what area of employment did you serve the longest? Please
place the NAME and MOC NUMBER of .that employment in the space

_provided:

Trade/Classification ....eeeeeieie-vaseanacenn MOC . iiiieeannnn

In what type of unit did you serve the iongest?

a) Isolated' (includes ships and overseas)..... e (¢ )
b) Semi-isclated....e..eeeeeeeeneeeeeoncannas Cereeceeaeea ¢ )
c) Rural, without full non-DND educctional services...... ( )
d) Rural with full non—-DND educational serviceS......... ¢ )
e) Urban..c.eeeveeneens Tt b e st e e e e e st et e eeeaneanees ( )

From what element of the CF are you retiring, or, did you retire?
a) Sea ¢ ) .
b) Land ( )
c) Alr ¢ )

In what type of unit did you or will you serve out your last
5 years in the CF?

/a) Isolated (includes ships and overseas).......t..: ..... C )
b) Semi-isolated....... et e teei et Ceeaeese ¢ )
¢) Rural, without full non—-DND educational services...... ¢ )
d) Rural, with full non-DND educational services......... ¢ )
€) Urbam.iuiseeieeeeosooesososrassonssessosacsnsansoansasss ¢ )

What type of respon51b111ty will you or did you have on retirement
from the CF? o
d) Tradesperson...... e ¢ ) ‘ )
b) Technical supervisor....... ¢ )



&) Administrative supervisor.. ( Y
d) Middle management.......... ¢ )
' )
)

e) Senlor management....... eee (
f) Executive management..... ¢

Q18. What is the estimate (or actual) average of your best six years'
income up to retirement from the CF?

a) Under $15,000.......... ()

b) $15,000 to 19,999...... ¢ )

¢) $20,000 to 24,999...... D]

d) $25,000 to 29,999...... ¢ )

e) $30,000 to 34,999...... ()

£) $35,000 to 39,999...... ¢ )

g) $40,000 to 44,999...... ( )

h) $45,000 or over..... oo ()
Ql9. How old will you be, or were you, at CRA? (......)
Q20. How old are you now? (...... )

Q21. How were you assessed by your supervisors on your performance in
your last five years of service? Check one area below:
a) Below average... (. )
b) Average......... )
c) Above average... ( )

'Q22. In my last 5 years in the CF I was or will be:

a) Single (never married)............. ¢ )
b) Married......eeeeeieeenneeeanonnnns « )
c) Other (specify).ivsiveereseiansancans ¢ )
Q23. In my last 5 years in the CF I had or will have:
a) No dependent children..... ceees s ¢ )
b) One or two dependent children...... ¢ )

c¢) More than two dependent children... ( )

Q24. Are you satisfied with your current retirement plans as they relate

to:
Definitely

Extremely Somewhat Un- Un-
Satiéfied Satisfied Satisfied satisfied satisfied

a) Finances.... ( ) C ¢ ) ¢ ) - )_

b) Geographical

move..... ¢ ) (_ ) ¢ ) ¢ ¢

c) -Employment.. ( ) ) ¢ ) ¢ ) C

d) Housing..... &) ) ¢ ) ¢ ¢ )

e) Leisure..... i( ) ¢ ) ¢ ¢ ) ¢ )



Q25. SCAN part;cipation:
"a) 1 am participating in SCAN....... (

b) I am not participating in SCAN... (
c) I participated in SCAN........... (
d) I did not participate in SCAN.... (

S N N NS
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SECTION B

Read each item carefully and place a (X) in ong‘of'thg five spaces
which best expresses your feeling about the statement.

I.E. Old dogs can learn-new tricks.

)
/ X / / / /
STRONGLY AGREE UNDECIDED DISAGREE  STRONGLY

" AGREE | o DISAGREE

By placing the mark in the second space, the respondent indicates
that s/he agrees with the statement. -

Bl. A person can learn moré.by working four years than going to

university. -

e/ e [ e - /== /
STRONGLY : STRONGLY
‘AGREE A - "DISAGREE

B2. The more education a person has the better s/he is-'able to enjoy
j}fe. '
- / / -/ =~/ /

STRONGLY STRONGLY
AGREE : DISAGREE

B3. Education helps a person use leisure time to .better advantage.

/ / / / /
STRONGLY - " STRONGLY
AGREE . DISAGREE

\
B4, A good education is a great comfort to a person out of work.

————— f-mmmmeey /== / —
STRONGLY STRONGLY
AGREE - DISAGREE

BS5. Ogly subjects like reading, writing and arithmetic should be taught
at public expense. ' : . -

/== -==/ /5 / /
STRONGLY : : STRONGLY
AGREE ' DISAGREE

]

B6. Education is no help in ‘getting a job today.

e [mmmmmmmman ] ———/ / !
STRONGLY - ‘ STRONGLY
AGREE - DISAGREE



93

B7. Most young people are getting too much education.

-/ / /=== Jrmmmm =]
STRONGLY o ' STRONGLY ]
AGREE ™ o DISAGREE :
_ =T :
B8. A university education is worth all the time and effort it
requires. ’

- / /==~ / / -/
STRONGLY . o STRONGLY =
AGREE ' DISAGREE

- B9. Our schools encourage individuals to think for themselves.

-/ -/ [ = -~/ /
STRONGLY o o ‘ STRONGLY
AGREE - . DISAGREE

-

B10. There .are too many fads and frills in modern education.

/ / = / / -/
STRONGLY ' STRONGLY
AGREE _ o . DISAGREE

Bll. Education only makes a person discontented.

/; /-= / R
STRONGLY. _ STRONGLY .
AGREE . DISAGREE

B12. School training is of little help in meeting the problems of life. =

-/ /= N
STRONGLY ' STRONGLY
AGREE ‘ . DISAGREE

Bl3. Education tends to make a person less conceited.

-/ B JESEEE—— J——

STRONGLY ' ' STRONGLY
AGREE ‘ ' X DISAGREE

Blh. Solution of the world's problems will come through education.

/ / /== / -——=/ -
STRONGLY o " STRONGLY
AGREE _ DISAGREE .




B15., High 'school courses are too lmpractlca..

/= Jmmmmm e fmmmm e fmmmmmme /

STRONGLY , STRONGLY
AGREE . - DISAGREF.

B16. A person is foolish to keep going to school 1if a job 1is avafl ible.
L [=mm——————— /=== [ == mm————— [ /.

STRONGLY ‘ STRONGLY
AGREE . DISAGREE

Bl7. Savings spent on education are wisely invested.

- -/ / / B A /
STRONGLY - STRONGLY
“AGREE - ' DISAGREE

B18. An educated person can advance morg rapidly in business and

industry. ,

: == / / / -/ /
STRONGLY STRONGLY
AGREE , DISAGRF¥

B19. Parents should not be compelled to send their children to school

-/ ’ / / / /

STRONGLY : , : STRONGLY
AGREE DISAGREE

B20. My education and/or tralning experiences were very important to me
"solely due to their belng required by the job,

S e e [===m=m e/

STRONGLY _ STRONGLY
AGREE - DISAGREE

B21. Education is more valuable than most people think.

/== / / /= /

STRONGLY - ’ STRONGLY
AGREE DISAGREE

B22. A high school education makes a person a better citizen.

e [=mmmmm e [ YA
STRONGLY - , STRONGLY
AGREE | DISAGREE



—

Appendix VI

havs

S

96



: “ SECTION AB
L

« Please answer each of the 40 questions 1n the "YES" or the “"NO"
cblumn. If the question describes how you usually feel, make a mark
(X) in the "YES" column. If the question does NOT describe how you
usually feel, make a mark (X) in the "NO" column.

THIS IS NOT A TEST, THERE ARE NO "RIGHT" OR "WRONG" ANSWERS.

YES NO
- ABl. Do you have only a few friends?.......... e aneceee e )y (
AB2. Are you happy most of the time?........ccevennecnnnnnn ) <
AB3. Can you do most>things as well as other people?........ (. )«
"~ AB4, Do you like e;eryone YOU KNOW? et v vevieenonsonsennonnnnns ¢ 5 [
AB5. Do you spend most of your free time alone?...ieeeiannns C ) (

AB6. Do you like being a male?/Do you like being a female?.. ( ) (
AB7. Do most people you know like jou? ...................... C )

AB8. Are you usually successful when you attempt
important tasks or duty assignments?...........cc.oennn ¢ ) (

AB9. Have you ever taken anything that did not

belong LO JOU? . uutvneerasanoaoosoosonnsansosssensaanassse ¢ ) (
AB1O. Are you as intelligent as most people?..........coovvnvn ¢ ) (
ABli. Do you feel you are as important as most people?..... . o)«
ABl2. Are you easily depressed?...ceeeneeriieann .: ............. € ) (

AB13, Would you change many things about yourself

if you could?. .. i feeessosesssesenasnsnnssassnn ( )b (
ABl4, Do you always tell the truth?................n : ....... ¢ ) (
ABiS. Are you as nice looking as most people? ... .. i k h) (
ABl6. Do many people dislike you?.......covviiviiinecnnnnnns C )y (
ABl7. Are you usualiy tense of anXiouS?...eeeeerensocenonnonn ) (
ABL8. Are you lacking in self-confidence; .................... (» Yy (

AB19. Do you gossip at times? . ... ... .. e C r (



AB20.
AB21.
AB22.

AB23,

AB24,
AB25.

AB26.
AB27.

AB28.
AB29.
AB30.
AB31.
AB32.
AB33.
AB34,
| AB3S.
AB36.
AB37.
AB38.
AB39.

AB%0.

YES
Do you often feel that you are no good at all?......... (
Are you as strong and healthy as most people?.......... (
Are yoyr feelings easily [SEED ol ol P e eereeeena e oo (
Is it diffizult for you to express your ’
views or fcelings?....... e eseseensesenrencteterarsarann (
Do you ever ger angry?.....ceeeeeeceeeses O (
Do you often feel ashamed of yourself?................. (
Are\other people genérally more
successfuld tban YOU are?...ecacesoans et erscstee s (
Do you feel uneasy much of the time without
kaowing why?...eeeeerieeenennnns e tetesecsen e (
Would ?ou like to be as happy as others appear to be?.. (
Are you ever Shy?....ieeeeesneconsns e iietnaat e (
Are you a failure?' ............ et eri e anas e esetesans (
Do people likevydur ideas?...ciiiuvan e tesaaceaes e (
Is it hard for you to meet new people?.....cuviveunnens (
Do you ever lie?.....c.iiuieiniinnnainnnnens e (
Are you often upset about something?................. e (
Do/9cst people respect your views?......ieiiiiinneennnn (
,ﬁgé you more sensitive than most peoble? ............... (
Are yow~as happy as most people? . ittt aannn (
Are you ever 5ad?....ccisnscnccnnasansens D (
Are you definitely lacking in initiative?.............. (
Do you worry a iot?.; ...... e (
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SECTION D

The following items describe a vériety of life events. 'Please read
down the list and place a mark (X) behind any events you have
experienced in the last year.

D1. A change in youriowh personal health or that of a

FAMLILY MEMDET e eeeeoeerannnnassrcssesnasaonnssonusssaaaaensee ¢ )
IDZ, A change in relationship to your WOTK . oveoeooonassoaossnoscens ¢ ) i
D3. A change in your financial circ;mstances .................... L. C )
D4. A'change in living cgnditions‘ ............. M eeesanseaaseaannee ¢ )
D5. A change involving your relationships with others............. )
D6. A change involving any member éf your family......... e C )
'D7.. A minor violation of the law........ B e stseeecsessesesuens b( )
D8.. A change in church activities..j .............................. ( )
D9. A changé in your recreation........ e eeeneraar e e eeeeeas ¢ ) '
D10. A change in social activities......... :\ ...................... (G

D1l. A change in the learning activities of y%u or é .
- family member....... T R ( )

D12. Other (please write in)...iieeesesneconnconnanannnns e ¢ )
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El.

E2.

E3.

E4.

E5.

E6.

E7.

E8.

ES.

E10.

EI11.

E13.
El4,
EL5.
E16.
E17.
E1s.

E19.

SECTION E

Many things stop people from taking a course of study or learning
a new skill.

Check ("YES" or "NO") for all those listed below that you feel are
important in keeping you from learning what you wish to learn.

Once you have completed your list, place the number of the three
most important from the "YES" list in the spaces designated at the
end of this question.

YES © NO
Cost, including books, learning paterials,
child cate, transportation, as well as tuition......... G I ¢
No enmough time....ooiutipmunnerieneniieneiieenrenrennenns ) (
Amount of time required to complete a prograﬁme......:... ¢ ) (
No way to get credit for a certificate or degree......... ( ) (
Strict attendance reqUIiTEMENES..c.eeseereeronnsnncnscnnns ¢ ) (

Don't know what I'd like to learn or what it

‘would lead O v evenneriennnnnn e e treeeeeeaenaeeecas ( )«
No place to study or practice.....; ................ e « )<
No child caré ....... s s e i e s et et s ee et enceee e ennseenanan « ) (-
Courses I want aren't scheduled when I can‘attend; ....... ¢ ) (
Don't want to go to school full iime... .................. ¢ )«

No information about places or people offering

WhAE I WAl .. eeeeenuonneronsonsosanesaasanoososnanonneena C )«
Too much red tape gettingvenrolled ...................... . ¢ )«
Hesitaie to seem ambitious. ...ttt . (. ) (
¢
Friends or family don't like the ided......vevereeuenenn. C )«
Home responsibilities .................................... ( ‘) (
Job responsibilities......eieieineerennnnns eee e e O (
Not enough energy Or SEAMING....eeeeeeeeeereenennnnnnnnns ¢ )«

Afraid that I'm too old to begin............. Crreeee e ( ).(
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“E20,

E21.
ﬁ22.
E23.
£24,

E25.

Low grades in the past, not confident of

my ability.....civvivennnn..

Don't meet requirements to begin programme

Courses I want don't seem to be available.

Don't enjoy studying........

Tired of golng to school, tired of classroomS............ :

NOW PICK THE THREE MOST IMPORTANT REASONS and place their number

in the spaces provided below:

a)

)

------------

YES

) (
) (
) (
) (

) (

NO

)
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Fl.

F2.

)

SECTION F

How did you become aware of the SCAN programme?

Please mark (X) "YES" or "NO" for the following forms of
information dissemination:

YES NO

a) Leﬁter sent from Personnel Selection Officer/ { .

Base Training Officer......cceeerercens Cesersasaseanas )«
b) Announcement in unit newspaper/info sheet...... ceeeeas ( ) (
¢) Entry in Routine Orders.......... et eteeieeee e ) (
d) Unit radio programme.........f‘ .............. I G I ¢
e) Unit television‘progrémme.......; ............ heseeeenn C ) (
f) Close friend..... ; ...... ..;:: ..... Ceseeaeenanns ceeeas ( ) (
g) Workmate....... teeecscensecnas ceeeeas e eteseancsoas '.... ( ) (
h) Wife/husband............................; ............. )«
i) SUPervisOr...ceceesss ....;.. .......................... ( ) (
i) Poster on unit/section bulletin board......ceeeeevean. ¢ )«
k) Pad?e........;.... ...... Ceieaeanas ceteeeaaa Ceeeeeaas L0 (
1) Social Work OFELCer............ e, e ()<
m) Leadership/management course data@........c.oeeenenonoss ¢ ) (

n) Contact with a member who had participated

In SCAN. ...ttt eeeresnnncncanns ceesenes . Ceseesnecees ¢ ) (
p) The Personnel Newsletter from 101)5 (0 J P C ) (
q) The Sentinal (the formal CF magazine).....eeeeeeeasoss ¢ )«

r) A trade/branch/organization within the CF _
unofficial information distribution brochure,
DagazZine, BLC.ieverenesencnsnss Cheeiiceaenaans e ¢ )«

s) Other, please specify: (.cuieieenreererennanoannns vee)e O (

-

Please place the number of the THREE MOST EFFECTIVE methods for
you from the above list in the following spaces:

(ceien) (enenn ) (evnnn
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F3. The {nformation I have received on the SCAN programme was readily
available,

—————————— e Iy Sy A ———
STRONGLY AGREE UNDECIDED DISAGREE STRONGLY
AGREE ’ lDISAGREE

.

PLEASE USE THIS SPACE FOR ANY COMMENTS
YOU MAY HAVE ABOUT THIS SURVEY, SCAN
OR ANY RELATED MATTER. THANK YOU VERY
MUCH FOR YOUR HELP -— IT DOES COUNT!

"

<

omae
s



