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ABSTRACT

<
X

'The purpose of this investigation is.to. study the construct va]iﬂity

of Dabrowsk1 s level of development- concept, operat1ona1]y defined by

1ndex SCOres achieved on a modified form of Dabrowski’ s Verba1‘§t1mu11 Y

) -

Test S1nce both Dabrowsk1 and Catte]] place considerable 1mpo¢tance
st )

.

upon the concept of anxmety 1n their respectlve theor1es,.pre and .

“ posttest admin1strat1ons of fbur anx1ety related factors of Cattell's

¥

16 PF Test were chosen to study the construct in question.
PR B

Three of Cronbach s and Mequ s f1ve validation procedures -
(1) study of process, (2) grnup differences, and study of change
over time - were ut111zed to answer the following two questions acda

thear five. related hypotheses _ .

[ 3

" k&pstron 1: Hﬁ'f types of peak and nadir experiences‘ho o ;’f{
f1rst and sehond year un1versity students have, and do they perceive i ‘y
'. these experiences as enhanc1ng, regarding or having no effect upon |

the1r personality development7 Question g Do accelerated deve]opers ; :

dwffer from nermb]s on. the H; 0 02 and 94 factors of “the 16 PF scale. -

and do cha;ges over, time on these saji dimensions dfscriminate.one f;%

group from the other’ | ' ' _4“ o AR

The peak and. nadir verbal stimuli col]ected (N = 173)*'

- (I) sified accordfng to Flaneﬁin s crftical 1ncident 11"2 o

1”- technigue to detenmfne ﬁﬂt txpes of these enyeriences, and (2) Judgg
1n tems of Dabrewski" s funct{tons. dynanisns and overexcitabﬂitfes

to dfstinQuish Ievel 1ndex scores.. The types of nadHr and peak

o

"-J' experiences found were essenttally*mirroe 1mages of one another. end )

o . ‘ o . B L.
.t e . s . K - *
IR . \ . Yo :
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r
were interpreted as reflecting processes predictable from'babrowski's

¥

theory. A synopsis ¥ these categories follow: (1) academic dis-

appointments and suctesses, (2) identitj disintegration and forma -

" tion, (3) eros nadir experiences and love related peak experiences,
‘(4) poor and successful trans1tpon from home to university and, (5)

. role and interpersonal conflict'wi}h pgers and deeply satisfying .

~friendships.

g Question. 1 and hypotheses | and 2 (N 93), concernlng

dlfferences between normal and ‘accelerated developers were conf1rmed

via t tests between two means tpr independent samples, thus providing :

LN

the expected group dlfferenceS“validation Questlon 2 and hypotheses

'~j,'4 and-S (N = 77) were concerned with g;sup differences and study

of change 0ver time. They were answered util1zlng a tho factor
(Groups and Occasion) experimental deslgn w1th repeated measures (16

PF scores) on one factor. The level 1ndex scores and 16 PF .compar-

isons fmpticit to hypotheses. 3 and 5 vere not supported An unexpected -
4'f1nd1ng related to hypothesis 5 was that normal developers are: more

-reactive to sltuational or state anxlety than accelerated developers

‘ Hypothesls 4 was partially‘g:nflrmed Mean changes for the

tno groups on the H,.0, and 04 scales dld not Egifl’ L ‘as xpected

'_Houever, an unexpected }nteraction effect (p<:05)\uu jun,'on the ,l '

Over tlme, agcelerated developers became more .roupé"

Q, scale.
Eéh_k‘itpenJEnt"; whlle nonmal deVelopers blClMl more self sufficlent"'

' ‘.7g%lng tmplct of thq peer culture..

g ‘-The dynamlcs uhderlylng thls change were attrlbuted to the soclalf-

Y
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INTRODUCTION ~ .
- - .
Statement and Importance of the Profiiem

The purpose of this inyestigation is to study the

cohstruct validity of Dabrowski's (1964, 1967 'l970) theory of emotional
and personality development. The UniverSity of Alberta (U of A,
in Edmonton .is vitally concerned with the scholarly, professmna‘
. and personal developmentvof eacn of its approximately 19,000 full Yy
time students The Faculty of Education whose students provided o
‘ the data for this study, is particlarly\Pnterested in the persdnality ¢
'i development of. 1ts students because of the various educational leader-
Aship roles its graduates play within the community at large.

The college years, usually encompass~ng the ages 18 < .
through 21, are often accompanied by.a state of-acute identity
confusion (Erikson, 1968). This period is reputedly characterized '
by energetic competition, violent emotion, Ppeer intimacy. rebellion.‘
| yindeCisiveness concerning occupational choice, identity crises and
- personality change Chickering (l969) Heath (l9§5 l968) Sanford .
| (19;{5, 1968) and White (1952) uumm‘g colleqes provide a model |
‘setti%g for accomplisig; these develophental Jtasks. - COIlege is the
‘idealipome -away from’ gpne 1t affers independence from parental
_ control, a strong peer culture, an oytlet for the emotions. and -
' istimulation of the intellect by mature and learned faculty members

P

Accordinq to Hebster. Freedman and Heist (l962) per;onality :

. Q

.'
A

& L s K .

| 1',;";;;ﬁi '>.\£> |
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changes oc(ur early, mainly WIthln the first two years of college,
and partlcyl:rly during the firgt year. : B;1n (Notes 1 and 2)
found the same to be true of stjbents attending the Royal M1l1tary
College of Caneqa. More specificaMy significant changes were fnund

on 10 of the 16 factors of the Cattell (1972) Personality Factor oo
(16 PF) questionnaire. These changes occurred from the beginning

of the freshman year to the stert of the sophomore year; only one
additiéﬁal change in tne group (N = 62) took place by the beginning

of .the junior year. The pondering of the results of this earlier
.investigation led to the present study: Significant changes (p«.01) on
Factors “C" (Affected by feelings versus Emotionally stable), "O"
(SeTf-assured versus Apprehensive), and Q, (Relaxed versus'Ténse)‘
%ndicated'tnet students who remained at R.M.C. became less "emotionally
stableP, more “apnrehensive" and more :tense“ during their first -
‘year a;\the cpllege, and,that\the levels qchieved on‘these dimensions

| remafned_to'tne ggdaning of their third year:

L

. A detaiJed literature review in the area of personality
deveIOpment of college students uncoveredlan anomally that appeared
hlghly correlated with the Bain findings Just c1ted This anomally
is the excess1vely high, Tevel of anxlety extsting within first and ¢
second.year upivers1ty students and the part it plays in the

resolu&ion of adolescent develdbmental tasks ‘and c:ises

, v In, June 1971 the University of Alberta (u of ‘A) formed a comittee '
to study anxlety 1n\1ts students (Report of ‘the Connnttee to Study |
Student Stress, 1973) .- It found that “Science. Education and Aré‘&atdlties
showed half ar more of its students expressing concern about the amount .

- of stress -encountered in University® (p.l7). This proposel was»deslgneé.to

- . B Y :
. - N

N l‘ .
B - ) ' AR
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study the impact of universiTy Upon the individual. The report, just
mentioned, places considerable importance upon 1ncrea51ng our knouledge

about (1) ”maturatlonal pressures facing students generally" ‘and

“the personality make-up of the University student body" {p.6). The

results of ‘this study are expected to provide .insights into these very

factors. \

what is the relationship of anxiety to personality development:

]

duq‘ng attendance at university? According to Madison (l969l,
"student MMPI scores show more anxlety; in fact, their test profiles
tend to look more pathological than those of the general population”
(p.464). | Further, MadiSonés qualitative'study.of stodent deve;opment
suggests a strong posztlve correlation between an individual's.
level of anxlety and his rate of developmental change

To grow and mature means to change from what ong has been.
and the rapld change that occurs, espec1ally during the first year of
unﬂerslty. is naturally upsettlng. ‘The movement from one polnt
=‘sn the—developmental llfe of a person to another higher level often
requires a dlstlntegratlon of certaln aspects of the personality before
. new integration is possible. Both Dabrowsk1 (1964, 1967) and
Madlson (l969 197l) believe that the symptoms of disintegration
appear concurrently wlth developmental crlses, and that these

occasions provlde ‘“increased 1nslght into oneself. creatlvity and

- personallty development" (Dabrowskl l964, P. l8)

sanford, (l956. 1962. \967) develops 2 slmllar thesis. He

believes that people do not change unless they are-shallenged hy '
- a situatlon in whlch tne devices they already possess cannot be” used * Yoy
. to-adapt to the s!tuatlon Hhen such challenges confront a student. |

-*
@ R . . . "



‘he must nnovdte or tari to deve up. University presents many such

challenges - be 1t 1n the classrcom, on the sports field or during

the dormitory "t.,i! ' session.
.fvér.‘
iov‘post‘ vtotne Study ‘ . i
A basic assumption unoerlying this investigation is . )

that personal1ty ‘development is 4 function of our fallures and
angu1shes (nadir experiences) as well as our Joygcand satlsfactlons
(peak experiences). Ihat this -1s the case, is evident in studies

¢ by Ebersole (1970), James (1958), Laskd (195]) Margoshes and -
Litt (1966), Maslow (1964), McLain and Andrews (1969), Otto (1967),

Rochlin (1965), and Thorne (1963). The pukpose of this study is two-fold:

;]

1. To carry out a construct validity check on Dabrowski's
concept of level of development which is defined in -
-terms of normal and accelerated development, and measured

by a modified form of Dabrowski's and Piechowski's (Note 6

Verbal Stimult Test (Group differences validatibn}, .

_ z.' To de_te;'mine xthe types of nadirAan.d peak e;(per‘iences |
that uﬁdergreduate uniVersity.students.have (process \
validation) and.the inpact}thése‘experiences have upon

personal1ty development S N
Both Cattell’ and Dabrowskl place a grgat dea] of lmoortance

upon the concept of anx1ety in their respective. theorfes. CattellfS'\
16 PF test has embedded within it a 40 item anxiety scale,' it i§
'malnly on the basvs of the subscales containlng these 1tems that the
: construct valldxty of Dabrowsk1 s concept of accelerated deveTopment

Wil be; tested . Both theorists address themselves to the question -



"When does disintegration (which is accompanied by high levels of |

anxiety) lead to maturity and accelerated development, and when does
it fail to do so?" |
Accelerated Develoﬁment

‘ .
What is accelerated development (it will be defined

operationally in Chaptedt II1) and what ave its correlates? This is -
a question that has been addressed by philosophers, psychiatrists,
psychologists, sociologists, and educators alike. Their answers

( usually have one or more of the following ‘thrée dimen51ons in common

(1) atjety, 2){.hallenge and (3) self- determination "To venture _‘

causes anxiety, but not to venture is to lose one's self .". and

A |

to venture is to preCisely become conscious of one's self"

: . 3
(Soren Kierkegaard) 3 o ) S

L4 . .

4
To explain the dynamics of personality development Daprowski

(1964) postulates that there 1s a tendeney- in man to evolve from lower

levels of personality develOpment to higher ones. Dabrowski,
.

~ Kawczak, and Piecnowski (l970) 1ake the distinction qetween normal ' u;‘

or biologically and spcialty determined development, and accelerated
or autonomous development The former is qsually characterized &y

an.average level of intellectual development and somge degnee
4
© under- development of the emotional domain. while fn the Tatter kind'c

* -»> D .
_development “ue uSually observe above average abilities emotional ~.'_ |

richnessrand depth as vell as an inclination to psycponéurosis“ (p 29).
. High levels of anxiety correlate~with psychoneuroses (Cattell

7 and Shei . 1961). Since l952 Hadison (1969. l97l) has been attempting
_ ‘j - to usttand the personality dynamics related to the pathological el

‘“'level of JUXiety in university students . ‘ e P



Thus, anxiety would seem to have very different meanings
when it is associated with a defensive personality
organized to resist threatening changes than when it is
associated with emotional commitment to a challenging

role . . . Apparently anxiety can be associated with
personality growth as well as personality disorder \\>
(Madison, 1969, p. 464) .

<~

Student development is viewed in this spudy as the product
of three major.interacting factors, namely, (1) heredity, (2)

‘. environment, and (3) self-determination or Daorowsti's (1964, 1967)
"third factor;“ Accelerated development, according to Dabrowski,
goes hand in hand with a profound knowledge of oneself and a deep .
experiencing of life. ,The dr1v1ng force’ behind acce]erated development
is the third facfor; it{is characterized by multiple forms of psychic

o'overexcitability. | o ‘ . .

The potential for accelerated development (Piechéﬁskii Note 11)
1s ‘marked by nervousness, anxiety, psychoneuroses and by the
presence of several of the following .forms Of overexcitablity sensual
psychomotor,.affective, imaginative and tntellectuol Dabrowski
observes that the last three forms of overexcltability are the- most
1mportant ) - S K

The individual with a rizh developmental potential is

| self- determining and he often rebels against his genetic limitations

- and the determining factors in his external environment that denand

© that he be Tike everyone else. e has the courage to stand behind o

,7Hhis convictions. he is continuelly resoonding to self~induced » :

o 'chaiienges; and he has the flexibiﬂity to cbanqe The process of-u _g .

'";'becoming truly self determining is a long. slgL and often-painful

.*%;"
procedure r.m is directed mnly by the tMrd factor dmuisn. s

.*:
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The individual begins to accept and affirm some
influences and to reject others from both the inner
" and outer miligu. There arises a disposition towards
. conscious choich and -autodetermination. Self-awareness
. and self-control increase; retrospection and prospecti
become stronger, imposed forms of reality begin to weaken.
’ The individual seeks his own higher identity, chosen
~—------and determined by himself. He does not want to be content
with only one level .of mental ‘1ife which has been imposed
on him by his social milieu. He searches for his own
hierarchy of values and is sensitive to the distressing
negative facets of life, When he has a happy experience
‘he remembers the sad fact that it will not endure. He.
tries to overcome his sensory and logical wérld by
striving to create, in imagination, @ better world. He -
attempts to go beyond a sense-oriented,’ratfonalist
- empiricism, since he recognizes it to be only one
level of reality, and attempts to reach the highgr level
of synthesis, intuition, exlstenttal and transcendental P
experience. (Dabrowski et al. 1970, p.33) -

Table l (§ee LE 16) attempts to sh\w how the various constructsv
of Dabngwsk1 s theory are related to one another Figure l (Se€ p.17) -
dep1cts three of Dabrousk1 s five levels-(prlmary‘integration, threef' -

1fferent levels of dist1ntegration. and secondary 1ntegration or ‘ ¢. .
the personallty 1deal level) of personal1ty development Imbedded

in the relat1onship between the varlous dlmensions contained in Table

l and Figure qﬂcs the theoretical basis of thls study Thls ;1ll be
elaborated upon turther in Chapter . ’ R L

Accelerated and normal development nlll be deflned operationally,ffﬁ
in Chnpter 111 Non-operational deflnlttons of these terms wlth regard

o to. tne=constructs mentloned in Table 1 and Figure l ar;’ qccelereted

o development is a

. Type ?{edevelopnent charecterized by nultlplc foms of
. psych

and intellectual), strong creative instinct, lnd strong

' autonowous fattors. Accelerated’ ‘development tends towards
- organized multilevel distintegration and secondary. fnmution T .

“. {t, thereby, tends towards transcending. the psychological
. type and the biologlcol life cycle (Blbroulkl l!72. a 2!9)

overexcitibility (primarily emotional, *'lQlNItlona],.‘_' S



Normal development is characterized by either
the absence of overexcitability or by limited
‘strength of its forms . .. . By "ngrmal" we mean the
type of development that is most common; it entails
the least amount of conflict and of"’ psycho]ogica1
transfo;mation (Dabrowski and Piechowski, Note 6,

) pp. 6-7

'Questions to be Answered

.

| Dabrowskl et al (1970) have formulated over 70 hypotheses
related to the theory of pos1t1ve disintegration and 1ts various
levels and types of_development. Two of these hypotheses are of -
particular interest to this investigetion because they are being tested

w2

i?'gh indirect sense.. The_hypotheses tn question are:

»

v " 1. A high threshold of resistance to frustration
. correlates negatively and a low threshold correlates
positively with later transitions to higher phases
of development {p. 151) . ,

. ”

"2; Nervousness, neuroses psychoneuroses and- the so- .
. “called educational difficulties accelerate the

- ?eve;ogment and 1ncrease its many sidedness

S (1947 .

Chapter 1II states exp]icvtly five additiona] hypotheses

which evolve from the fol]owing four general questions

Tll.'fuhat types of nad1r or traumetic experiences o e
v n.students have during theit attendance at uoiversity and
’fé'do they perceive these experiences as enhancing. retarding .

‘ ;;;,eor having no effeqt upon their personality develqpuent 7

| 4e'2,?'Hhat gxgg_‘

f peak or uonderful experienc?s do students :5:
'fhave, and what is the pertelved flpect thlt these o

_Texperiences have upon personality developnent»?
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3. Do accelerated deveiopers differ froml“normgls"

on the varijous dimensions of the CatteH (1972) 16
- Personalit‘y‘Factor (16 PF) scale across both test"

periods? o |

4. Do changes in personality profiles over
time, for the- two groups, ‘load on diffe;ent_dimensions?f
In this analysis change will be defined in two "ways.
as: | |
a;__Differences between pre- and poSttest-mean

. J ’personahty profile test scores ;: and,, '

b. ,Differences be tween pre- and posttest dispersion

.' .

3 or standard dev1ation scores on"the Sane dimensions ‘

for the two 'groups.

Data AﬂdlySis and Research Design .

The critical incident techmque .an invention of John C.
/ e

Flanagan (1962), mll be utihzed to detemine the t _x& (see
questionsl and 2 Just cited) of nadir- and peak experiences students
have It “consists essentiany in’ the coliection of repbrts of
behaviours which were criticai in the sense that the,y made the
difference between success and failure in the obsei*ved uor{ situation" -

,‘

(p 378) In- this study a critical mciam is a reporteo‘ nadir or. peak
experience (each of which has a heMvioaral feeling. and t.houqht o

-

"comonent) that is L '_~. ,' S "
T lagsifie (thagan, 1952) to detemine the gm

e of painful and happy experionqt‘ Students heve. lnd



3 o
2. \Qgggggfan/terms of Dabrowski's (Note 5) functions,

dynamisms and overexcitabilities to determine each .
cindividuals' ' "4
(a) level of emo}ional development and,

(b) . tyne (one-Sided, normal, accelerated) of development.

It is expected that both the Dabrowski and F]anagan
analyses of‘ie criticai 1nc1dents collected coupled with the Cattell
personality datd will provide hypotheses generating material |

concerning the maturationai pressures and developmentai trends

-~ existing in first and second year education students attending

U‘of A. This is prec1se1y the kind of information that the Report
of the Committee to Study Student Stress stated was needed. ' 4

Questmns‘hree and four concenning personality differences

between accelerated and normal deVelopers a]ong with changes on 9
" these’ same dimensions over time will be answered utilizing 3 two- -
4factor experimental de51gn with repeated measures on one factdr _

qutlined by Winer (1971, pp. 514-604). The two factors or independent
variabies in question are (l) Groups (normal versus acce]erated
;developers) and (2) occasions (the pre and posttest Measures

0,.

[
o taken on the dependent variables.tne 16 PF scOres)

_ﬁgnificance and Limitations of the Study
This study does not intend to critique university taaobing

.'practices in rms of its focus, nanely. accelerated-deveyopment -'t?r,¢g7ci'
of university students. However. 1t does suggest. aiong.witn:%ho |

'writings of Hay (1967) an interesting starting point in this regard - vf,:f



\ ‘ v 1
"this emphasis.up:n piling. fact upon fact in 1tself undermines the '
exhefience of identity'of the student, and is a prime cause of
[ﬁeurotic] anxiety (p.48) . . . The aim of education should be
the widening and dgepening ot consciousness” (p.50). |

Imp{icit to this propused study is the author's belief
that authehtic educ;stion can $ha should be a stimulatiné‘: stressful,
' and growth producing exper{ence. The thesis - that optimum or |
accelerated development.occhs when stress is great eﬁough ;o
cha]lenge previous modes‘of adaptatioh, bu; not so great as to
induce qftfeme'neurotiéior psychotic anxiety - grew out of case study
analysis, and has never really been studied qbasi experimentally. |
This study w111 1nvest1gate this phenomenon quasi exper1mental1y.
and provide a partial answer to- the quest1oﬁ “when does disintegr‘!'%n
| lead to matur1ty and when does it fail to do so?" 4‘?
Other questlonsvtpat this study could provide partial

-answers to are: (i) How do pénsonality deVelobmen; and various .
types of‘cr{sés ke}ace4to the two'mdjOr kindS‘of college dttrition;
tnéﬁely; Qo}untary;wflﬁdrawal‘and academié‘failure; and (2) How
*

c)ose!y does the U of A approxwmate the 1mp11cit ‘ideal stated in the

'Report of the Commtttee to Study Student Stress" (1973)

i-,
.l-.

-
i

Nietzchfpgtated: tﬁat the advahtement”of learning.

- expense P gen, is the most pernicious.thing { o
© world " \'suggested the end result of this to| oy

"learnimg‘ tself is finally destroyed." " We urgl§
Ut the University's comitmnt to learning be*
“in the broad perspective of man's integrated intetigt
=:physica1. social and spxritual capacfties and needq,i
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CHAPTER 11

THEORETICAL FRAMEWORK AND RELATED LITERATURE

I troduct1on and Major Literature Reviews

The,purpose of the the: y‘and literature review to follow

~1s to uncover the critical variabies and issues pertaining to the dynamtcs
of persona]ity development of undergraduate col]ege students. It is the
~ investigator's beldef that education ‘cannot bé value free, and that at i;{
| verv best it is therapeutic;, Eurther, he is in totallagreement with
Sanford (1968) when he says: :;Education ought to be congerned -

with the development of persona} ty character1st1cs such as flex1b11ity,r
creativity, and openness "to expers ‘ences” (p 858)

The move from nign school to un1versity often alters '
drastically A student S pattern for achieving and maintaining his self-\\ A
es teem. (Sanford. 1962; Feldman and ﬂewcomb. 1969) . From the moment the |
" freshman enters‘un1versity, he- 1s confronted with the values. rorms and
roles structures of a social system that are often very different from |

4

what he has been accustomed tq. Usually w1thout the same encouragement
‘ from parents and teachers, a stuoent must complete assignmen:i;/anée
, _papers. amp pass efam1natlons. He must organize his time ef 1c1ently |

.and is constantly gaught'in,the ap ach/avoidance situation uhere he

must decide betheen work and the .ursult of pleasure ShOuld his

work be his p}ay, then he- has a- real advantage over most of hts classmates
'_ The personal tempo of his life at un*versity is often altered

dramatxcaliy There are deadltnes to be met thatemay require ay nliat

| cram“ sessions and there 1s often ]ittle opportnnity for refiection

. and repose because 1t appears that each professor assumea his course -

9 -
is the only one the student is taking The subliminal task eventually

PRSI
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becomes the development of .an inner self control over impulse.
Students must learn to set priorities in order to survive; they must
learn to neglect selectively at least some of the work assigned. This
process causes many students to doubt their abilities and level of
competence. They measure themselves against an "ideal student" who
is a composite pélsdn possessing the best qualities of}20 or 30 people
they know. ' T:;f{often results in a shattering disintegration of the °
ego ‘leading t;.gpathy. despdir and total bewilderment - We as teachers
parents and cgunsellors must be aware of the dynamics of this process
}and be preparéé to assist if asked to do so |
Hajor literature reviews by Feldman and Newcomb (l969)
and Stérn (l970) indicate that the Dilege experience can accelerate,
retard. orideflect development, and the type of‘impact depends upon '
the personality characteristics of the person who encounters it, and
~ the 1nstitutional setting that lt takes place in. ‘
Theﬁresearch of Stern (1970) and his colleagues revolves
around studies utilizing two instruments namely, the Activities
Index - (AIJ and the College Characteristics Index (CCI). The instruments
- were based’on Henry Murray sltheory of personal needs and environmental
press cond&tions Ihrough factor analyses of the 30 scales of each
instrument lzipersonality and n: environmental factors have been defined |
to describe the characteristics of students and their college ) ‘“:;‘.'
. environments-r A refactorization defined four second,order personality (
- factors (Achievenent Orientation, Dependency Needs. Enotional Expression.:
‘. and Educapility » and three environnental dimensionS'(lntellectual | ,
‘ e inate, NOn-inzellectual Clinate. and Inpuise Control) The A! scales T

parallel these of the CCI the jprmer corresponding to the behavioural

R \\.-
[ . .

‘.' Lo e d

R
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manifestations of the various need variables, and the latter to
environmental press conditions likely ta inhibit or facilitate their
expression. _ |

Feldman and'Ne:COmb (1969), in théir two volume work,
review and analyse over 40 years of research done on university
students. Variables fou;d to explain college impact upon students
include: student characteristics at enfrance, the nature of the college
.environment,}the colleges' public:;nmge,'institutional size, and homogineity
of the student body. . ~ . o C

3

., The major findings of Newcomb.and Feldman deemed relevant
to this Stndy include the following: (1) Freshman to senior characteristics
have been changing with con51derable uniformity in most colleges in the
past twenty years. These 1nclude declining authoritarianism dogmatism, _f.
and prejudice; development of more liberal (less conservative) attitudes; -
and,growing senSitiVity to aesthetic experiences, (2) Experiences,

., within the same college associated with the pursuit of different

'academic majors usually have effects over and beyond those_that can be
accounted for by initial selection into the major fields. (3)'Small'
reSIdential 4-year colleges provide the best opportunity fbr campus- :
wide 1mpacts- (4) Attitudes held by students “on leaving college tend
’_to persist as eVidenced by alumn studies .

'_ . “Further, Feldman and Newcomb (ms) point out. lucidly |
the key difficulties in- the: past in inferring personality devel0pment K ;:
'-by changesin “maturity“ from changes 1n scores on personality |

~ and value tests S R - . }', .



e

# for meaningful analysis of the degree to which -
changes on personality tests indicate incredses
(or decreases) in "maturity", it is important that
the traits being measured represent meaningful ®
{» psychological entities. Moreover, rather than
being arbitrarily chosen, they should be selected
in conjunction with a systematic, conceptual

orientation to the problem of maturity. (pp 350-351) .

Dabrowski's Theor} of Positive Disintegration )

Dabrowski's (1964,'1é67; Note 7) views on authentic_educat%on
based on hi; theory of “Positive bisintegration“ forms the~conceptual,
basis of this research. -Authehtic education, 3ccordin§ to Dabrowski,
is not value freet .It‘is based on a hierarchy 8f‘ra1ues,-which is -
dereldomental in itself. Authentic education can and shou]d be a
stimulating, stressful’ and growth producang experience. Implict to this
. statement is a be11ef that maturity and psycho]og1cal\health should not
be defined as freedom from tension and anx1ety, since anxwety and ‘h
tenSion-are ofteq prerequisites and_accompanhhents of }ncreased insight
into oneself, creétivity and self-preservation. The ultimate value
or goal of education is to aSSlSt the person tOgrow to his.fullest
humaness. B3in (Note 3), Bertalanffy (]964) Fe]dman (1969, 1974).A
Neill (1960),-Rogers (1969) Sanford (1968)-along with Dabrowski. each
def1ne educatlon in the cla551cal sense as:-- the unfo}ding of human
potentialit1es . _ ‘ “

? . Dabrowski Kawczakd and Pierchowski (1970) believe human B

K deve]opmeno proceeds through as many as five clearly distinguishable

stageé or leve}s (See Table T and Figure l). namely, prihury integration,.

three different 1evels of distintegration (unilesel spontaneous

' 5 multileve} and directed multilevel) and secondary inteﬁration (the

level of the personalfty ideal)

:

15
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The dynamisms (the motivational forces of development as

pasited by the theory of pos%t%ve disintegration -- i.e. astonishment
. <

with onarself, positive ma]adjustment, inner psychic transformation

etc.) can co-operate of cqnfllct with one another; and in both cases

elopment of the inner psychic

1s an a;hievement an ideal; it
-~ Y

for fleeting moments, but never ful]y

& %
pp.'10-42) described the’characteristics

of this "Pensonality Ideal' and their relationship to the mental,
social and religious domains of human life. There is a ‘high correlation
between these charaeteristics and those described by has]ow>(1970,
pp. 149-181) in*his discussion of "self actualized persons.'
To. explain persopality development Dabrowsk i (1964)

postulates a developmental instinct: "that isy a tendenqp of
man to evolve from lower to higher levels of per50na1ity (p. xiv).
Imp11c1t in th1s statement are two basic assumpt1ons that empirically
verlflable levels of emotlonal and nental development exist, and that
personality development is a painful process that occurs thrdugh positive
n d1s1ntegrat1on and confrontatmon of the unknown within one self and
ones env1nanment Dabrowsk1 continually emphas1zes that growth T
towards the persona]1ty 1deal is a long, slow, pa1nful process -
) 1nvolving soctal 1nteract1on, 1ntrospection, retrospectqu and prospectton

‘ Stinulated by the developnental 1nst1nct, man progresses
&ia biological drives and environmentd1 1nf!uences (mainly famiiy and
social milieu), to a higher level of development uhere forces of
ethe third factor predom1nate The third factor coupled uith the _.

”'\disposing and directing center of 4 person



transcend the egoistic (basic or deficiency needs level of Maslow's

(1970) need hierarchy) and dwell on higher order values basic to the
betterment of all mankind (goughly equatable to Maslow's meta needs '
level). Both Dabrowski (1967) and Maslow (1967) emphaslze the blolog1ca1
rooting of value life. .To the question -- "What quIdes our development
-- intellect or instinct and emotions?" -- they would rep?y thaf they. -
both do! King (1975), a student, colleague and friend of'Babrowski
clarified this important issue for the investigator:

Dr. Dabrowski fee]s that emotions play a vital part

in the psychic Tife of man. Emotions resulting from

. experience are the basis of rational thought in man.
. Man is as human as he is emotional. He is not arguing -
for a free display of primitive emotions, but a balanced

interaction of emotion and reason, neither one in
total control, but neither one totally excluded in one's

actions. (K1ng, Note g)

Psychic excitobility; according to Dabrowski (Note 5)
is the maJor determ1n1ng factor of a person's developmental
potential. - Dabrowski et al (1970) dist1ngu1sh between tﬁ% types |
- of*development “the first "taking place in conformity to the
universal laws of developmenit of the human species, to the biological
cyc]e of 11fe" (p 29), and the second “which takes an accelerated form
 and transcends the cyc]e of biologica] transformations” (p. 29) o
| latter level ts a characteristic of “accelerated“ oevelopers uh1]e :
;_:;the former is representative of "normul“ growtn '_ ' 4
| ' ;; Dabrowsk1 believes lhat the - accelerated forn of developnent
,is acconpanied by. various forms of over-excitabiltties (nodes of
' acting and. experiencing in tne world) nanely. psychonotor, sensual.

‘1ntellectual. imogino‘ignnl, and emotional He uses the term over-:,_



excitability rather than excitability to emphasize the fact that only

20

when excessive amounts of energy are present can accelerated as opposed -
. 4 .

- . to normal development take place. In\bmher words, noFmal development

is character1zed by psychic exc1tab111ty, not overexcitability.

Piechowski (Notes 10 and ]l) through content analysis

~ of autobiographical material, identified 433 instances of overexcitability.

N (,"

A thumb nai].skétch of each of the five modes follows:

. the psychOmotor mode is one of movement

agitation, need for action whether triwial or well
planned; the sensual mode is one of surface interaction
through sensory inputs of pleasure and displeasure;

.the intellectual mode is one of ana]ysis questioning ‘
and logic; the imaginational mode is one of dreams, .
images, plans never carried out, strong visualization '
of experience whether direct or.from heresay; the
emotional mode [most 1mportanta is one of relationship
with others and one-self, of the despair of loneliness

" and of the joy of love, of the enigma of existence
(Dabrowski and Piechowski. Note~6. p.4).

' The case studies by Madison (1969, 1971) and Bain (Note 4)
also provide rich material in understanding the dynamics of personality
. -development in re1ation<to the concept of foverexcitability”, o

'/-"&‘

Leyels and Txpes of Develogmg nt _
Dabrowski et al (1970) define five levels of development» ,

tne defining characteristics (dynamisns) of each level are shoun in

‘_Figure 2 Dabrowski and h1s colleagues have prepared files of types'j. o

oof responses for each of the five levels of dayeJOpucnt for oach item f.i |

.1n the Verbal Stimuli Test Hore uill be slid lbout these files
| v1n Chapter III Group o dynanisns 1n Figure 2 contuin the dynlnisas
| 1‘uhose activity extends and develops ovcr-scveral luvels. Ps AL -
,{ tension (see the shaded areas of Figurc 2) accoup.nics the operatson'. _;?
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FIGURE 2

DABROWSKI'S DYNAMISMS ARRANGED ACCORDING
T) THEIR ZIRRESODUDING LEVEL OF DEVELOPEAT

I n

PERSONALITY IDEAL
AUTONOMY
AUTHENTISM
RESPONSIBILITY

v Eoucmou-os-oussen.r
AUTOPSYCHOTHERAPY - .
‘SELF-CONTROL
SELF-AWARENESS
INNER. PSYCHIC Tnmsrommon

" THIRD FACTOR"
SUBJECT-OBJECT IN ONESELF| -

POSITIVE MALADJUSTMENT

FEELINGS OF GUILT

| 'FEELINGS OF SHAME . o
|ll ASTONISHMENT WITH ONESELF R

DISQUIETUDE WITH ONESELF |
mremonrrv TOWARD ONESELF

ussmsncpou WITH bnE_sa.Fj--
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of each dynamism. The dynamisms are viewed by Piechowski (Note 10)
to be deriyatives.oflthe five types of overgxcitability ekpiained
earlier and displayed in Table i.: Accelerated development is always
associated with muitiple forms of orerexcitabiiity, and-tnevoperation
of numerous oynamisms with their accompanying psychic tensions.

Level I:' Primary Integrqtiqn.‘ It is the least differentiated

. level of development and characterized by a marked absence'of

deveiopmentai‘dynamisms (see columnl'of Figure 2). The constructs

measured by high scores achieved on the Adorno F Scale and the

. Rokeach Dogmatism Scale paraliei ‘remarkably weil the characteristics

attributed to this level by Piechowski (Note 11):

It is characterized by externality, rigid;!y lack of
emetional relationships with others (others are treated

. as-things), instrumentality of intelligence (absence

'( of reflection), absence of internal conflicts bmt occurrence
‘of .external conflicts. - Behaviour is oriented toward the

.}_,se; . 7satisfact10ﬂ of basic needs and is in all its aspects

. egocentric, such as striving for positions of reoognition
1and pouer (p. 29). o ‘ ,

A

'Levei 11: Unilevel Distin _g[ation The dominating aspect

at this ievei of deveiopment is the second or. environnental factor with
it accompanying ambivalences and ambitendencies dynaunsuc anthis L

! ‘, lTevel. the rigid self controi characterized by the authoritarian 'g__fe'sks i

and dogmatic type of personality beqins to crunbie. Doubts and _ |
uncertainties begin to eat auoy tt the basic cognitive and affective :;7

- structures underlying the individual‘s be]ief systen Euotiohol

anlousy and‘over dependeace upon others.- One sided developnent often
cnerecterized in/the foilowing severe lental disordhrs (ps;chosis

s
A v

: e relationships witn others at this iewei lre cheracterlfed by poesessivoness.g;fiﬁ



phobias., psychosomatic disorders, and alcholism o drug addiction)
|

]

. €an result because of the lack of hierarchical value structure

at this level.

Level I1II. Spontaneous Multilevel Disintegration. This

level is characterized by a criticai awareness of oneseif (self-
consc1ousness) in reiation .to others, and a partiaily formuiated
hierarchy of values It is the dynamisms of astonishment,.
disquietude, and dissatisfaction with onself, that brings about\the
destrdction of the secure but growth retarding structure of\primative
'integration. At this stage a person becomes dissatisfied with his
-Situation and searches for something new, more exc1ting and more »
rewarding. Curibsaty and astonishment make him aware of things

- that can be. These. first rumbiings. that Signal that all is not wel]
are manifestations “of an emerging inner hierarchy which discriminates
. that which is 'iower from that which is 'higher'’ (Dabrowski et al
-1970 P. 67) "; This differentiation of beiiefs, in the person.

'Oncerned piays a major role in the development of a value hierarchy

of the discrepancy,_between the “self" and the “ideai selfr, ':I‘t ’
| is the most important indication of a potential for acce]erated

A’“.‘deveiopment ‘This dynamism - along with feeiings of inferiority, shame

“:and guiit - *ring ahout further vaiue syStem-changes This is a staga

"f;of questioning and rebeiiing against the vaiues incorporated nithout

'5’;'ftahsion ,ccompanies this rebeiiiousness ﬂoodine

'"‘:_faquestion from significant others in the environment Considerabie

. "viffof shame and guiit are prevaienr in intarpersonai reiationships;

- fv.at this new ievei seif awareneJE ener’es.- The feeiing of guilt



"expresses a retrospective reliying of experiences of one's own moral
failures, real or imaginary" (Dabrowski et al, 1970, p.60).

Piechowski (Note 10), in his remarks with regard to this

level, succingtly summarizes Dabrowski's theoretical position:

Behaviour is guided Qy an emerging eutonomous, emotionally

discovered, hierarchy of values and aims. Self-evaluation,

reflection, intense moral conflicts, fE;rception of the
uniqueness of others, and exigtential anxiety, are among -

A the characteristic phenomena at this level of development.

_ Secondary Integratuon These levels are third factor dominatedv- It

Outside of a developmental framework such reactions are
considered psychoneurotic. To uncover the developmental
multilevel nature of most psychoneurotic processes
consitututes the major thrust of the clinical part of
Dabrowski's work, as well as of his efforts to show that
processes of the same nature operate in the development

~ ‘of creative persona]ities (p. 31) S

Level IV- 0rg§nized MuTtilével Disintegration and Leve1~V;

'_ is at these levels that consc1ous transformation of self occurs

through autonomous inner processes People operat1ng at these 1evels

“are rarities. Jung s autobiography (Ba1n. Note 3) represents an -

:'unequalled account of human psychic deve]opmeht with regards to the

dynamisms and overexcitabilities operating on these levels. It

~

poignantly portne's the‘piercing ecstecy experienced in triumphant

; se]f discovery,a d the lonelinessthat acconpanies a pursuit no

o.

one else understa ds The samp]e of university students taking pert g
1n this’ study are ot expected to disp!ey meny leue1 4 and 5 types

of dynmisms in t 1r verbal stﬂnuli repHes. Readers 1nterested
in further elaborat
Jare referred to Deb_"ski et al’ (1970) u |

| Dabrouski d'ttinguishes betueeu onesided. nornel and
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actelerated development. Normal and accelerated development have
already been concebtudlly defined in Chapter I and reference was
made to onesided development in the preceding Level [] discussion.
Examples of one-sided development and negative distintegration are
not expected to be found in the sample volunteering for this study.
Rosenthal and Rosnow (1969) discuss the characteristics of volunteers
in psychologicaT research; their findings suggest that the study's
‘sample will be b1ased aga1nst ones1ded developers and in favour
of normal and acc]erated developers ’ -
 The foregoing dtscussion of levels and tjypes’ deve]opment
leads log1ca11y to the def1n1t10n of positive dis1ntegrat10n Pos1t1veA
disintegration 1n 1ts simplest terms. means the letting go of the more pr1m1t1ve
level | and H functions and ynamlsms in favour of level III or
~higher types of Structures. } term positzve makes reference to :the
‘d1rect1on of the person 3 growth towards human1stic values such as

truth, ‘beauty, or goodness, pos1t1ve also refers to the phys1ological.

| psychologtcal, and spiritual evo]ut10n from lower to higher life forms,

c fNegative disintegrat1on, on the other hand often. ends in psychosis

‘f’It takes place at the stage of unilevel distintegration and is .l‘.

characterized by the presence and operation of dﬁssolving dynamisms _

_.and by the Iack of developmental dynamisms“ (Dabrowski et., 1970. p 165)
" The purpose of- the next sectioh eﬂt1tled “Cattell S Theony"-'

s to pnesent a thdmb nail’ sketch of 1ts central concepts. It will

o f:fconstructs in Dabrowski s theory

_a!so revieu 16 PF Iiterature whose findings parallel the key T



Cattell's Theory and Related Literature

¥

According to Cronbach and Meehl (1955) and the APA manual
entitled "Standards for Educational and Psychological Tests and Manuals'»
construct validity studies investigate the theory underlying the test.

% Usually three steps are followed in studies of this type, namely:

First, the investigator inquires:- from this theory, what
.hypotheses may we make regarding the behaviour of

persons with high and low scores? Second, he gathers
data to test these hypotheses. Third, in light of the
evidence, he makes an inference as to whether the theory
is adequate to explain the data collected . . .

A simple procedure for investigating what a ‘test measures
is to correlate it with other tests . . . construct
validity is relevant when the tester accepts no existing
measure as a definitive criterian of the quality Wlth
which he is concerned (p l3)
A central purpose of this. study, as stated in Chapter I,
‘was to do a construct validity check of Dabrowski S concept of
level of development which was defined in terms normal and accelerated

-develOpment A modified form of Dabrowski s and,fnechowski ) (Note

- 6) VerbakLStimull Test was used to determine each study participant s

level of development and developmental potential Since both Dabrowski
-~ and Cattell—piace a great deal-of importance upon the concept of
,anxiety in their respective theories Cattell‘s (l972) l6 PF Test

(Forms A and B) was chosen to correlate.with the Verbal Stimuli Iest.
| and thus study the construct in question
. o Cattell 'S theory of personality is based on factor analysis. Q
lfThe central concept in.his theory is the‘"trait "R traft is ”mental
| structure that is made and measured inferentially. and generated via
"l ﬂ,‘appropriate factor analysis from observed behaviour to account for.

’f:regularity in,this,behaviour. Cattell deflnes personality as d complex

..,,
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conformit

important

_order fac

shyness

(MMPI) ra

of traits. The major factors or traits of Cattell's
e displayed in Table 2. On peru51ng Table 2 or a 16 PF
heet please keep in m1#§ﬂthat the _;g_,score (Sten 10
ated by its popular name followed by an + sign) always
ds to the description on the right, and the low scores

- Sign) to behaviour at the opposite pole, on the left..

ctors in the test are also mentioned in descending ordek

- 8 factor loading; i.e. Factor A achieved the highest (most stable)

ading while Q4 achieved the lowest. The themes of

‘
. ..

y (Débrowski's second factor) and emotionality (the-most

.

of Dabrowski's overexcitabilities) are common to many of

. the measuves 'in Table 2.

Catte]l and Scheier (1961) have reported-that the first
tors-C-. affected by fee11ngs.” 0+, apprehenszveness H-

and L+, SUSP1CIOUSHGSS - correlate well ‘with psychiatric

t1ngs of anx1ety and the Tay]or Manifest Anxjegxfscale. It

is H 0, QZ , and 04 scales of the 16 PF-that the

)f Dabrowsk1 s concept’ of ]evel of deve?Opment

_views;anXiety both as a state and k trait. This

"impOrtant one: . - ”_,'74f‘;5ﬁ! |

L 4

Bon's - Tevel of anxiety nay be ‘characteristic of
3 a trait, and yet fluctuate considerably with
:tronal and organfsmic 1anuences as 2 state

¥ differences being that traits are usually studied”
b correlations among test scores, and states by
‘Correlations among changes n test scores - over tine or -

- in response-to a particular situation . . . -

3 _(Hall and Lindzey. 1970. P 398)

7 S-.are 1nvestigated by factor ana}ysis. as are traits.:

27
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) TABLE 2

CSFCATTELL'S

16 PERSONALITY FACTORS OR TRAITS @-

LOW SCORE
DESCRIPTION

IISIIV!D DETACHED, CRITICAL,
AL OOF \HFF
{Sizothymia)

LESS INTELLIGENT, CONCRETE.
THINKING
(Lower scholastic mentol capacity)

AFPECTED BY FEELINGS, EMOTIONAL -

CHANGE ARL t (Lower pgo strength)

MUMBLE, MILD, FASILY. LED, DOCILE,
o ACCOMMODATING
- {Submissiveness)

(Desurgency)

-

EXPED!ENT DISRE GARDQ RULES

SHY, TIMID. THREAT.SENSITIVE
(Theectia)

TOUGH-MINDED, SELF-RELIANT,
REALISTIC
~ {Horrio)

. 7'057"‘6 A(‘Cfp‘ING CONDITIONS
{Alaxia)

PRACTICAL, ""DOWN-TO-EARTH"'
: CONCERNS

FORTHRIGHT, UNPRE TENTIOUS,
GENUINE BUT SOCIALLY
CLUMSY (Artlessness)

S!LF ASSU“ED PLACID, SFCURE,
(.(MF‘LA(‘PNT SERENE
- [Untroubled- odequac x)

CONSERVATIVE, RESPECTING
TRADITIONAL IDEAS
(Conservatism of temperament)

cmr D!nnolnr A ' JOINER" AND

SQUND FOLLOWE R
(Gloup odherence)

. wmscmmco SELF.CONPLICT, LAX,

FOLLOWS OWN URGE S, CARELESS OF
SOCIAL ?ULES : {ow »n'eWion)

IILAICO TRANQUIL,

. ;H S (Lwofg-: Mnisn’

JOUTGOING, WARMHEARTED, EASY.

LY LESS STABLE, EASILY UPSET, FALES REALITY, LALLM

-SOBER, TACITURN, SERIOUS | HAPPY.GO-LUCKY, ENTHUSIASTIC

(Weoker upeteqo <trength) |

(Praxemio) |

‘HAutio)

JASTYTE, POLISHED, SOCIALLY
AWARE o
(Shvew&ﬂr 5) :

J (Gl proneness)

'!l?!lllﬂ"lﬂﬁ UB&RAL FREE-

seLesurrcienT, aesouncerm
J(Settesuttici

HIGH SCO!
. DESGRIP TION

GOING: FARTICIPATING .
(A“»('mﬁl,muo)

MORE INTELLIGENT, ABSTRACT
THINKING, BRIGHT
{ttigher scholastic mental capocity)

EMOTIONALLY STABLE, MATURE,

(Higher eqo strength)

ASSERTIVE AGGRESSIVE, STUBBORN,
COMPETITIVE

{Dominonce)

(S\;mor\c v}

CONSCIEMTIOUS, PERSISTENT,
MORALISTIC, STAID
{Stronger upeteqo Lirength)

VENTURESOME, UNINHIBITED.
SOCIALLY BOLD

(Parmia)

‘TENDER-MINDED, SENSITIVE,
CLINGING, OVERPROTECTED

(Premsio)

SUSPICIOUS HARD TO FOOL

(Protension)

IMAGINATIVE, powfmqm[
ABSENT-WNDED

APPREHENSIVE, SELF REPROACHING,
INSECURE, WORRYING, TROUBLED

THINKING
(R dicobis m)

paere%w )m CISIONS
Cy

CONTROLLED, E’(ACT&NGVIIU POﬂER
SOCIALLY PRECISE, COMPUL SIVE -
(Righ.serength of ul'-ummr\cm)

UNFRUSTRAT ED COMPOSED

tENSE, FRUSTRATED, DRIVEN,
ovznwnoucm :

(N.gh ergic tensjon)

Note |

s

.-.i. ; These descrlptions are the sam as those appearing
. onale PF profﬂe sheet o
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The aim of Cattell's theory of personality is to predict
behaviour CatteTl c1a1ms he can do this by means of spectftcat1on
equat1ons of the following form, which he and his colleagues have
collected on a vast array of populations (Cattell, Eber, Tatsuoka,

1970).

R = s].T] + 52 T2 Co. Sn Tn

where R is a given response, T] to Tn are the defining traits of

the Serson, ahd S1 to 5, are situational indices. -Cattell views the
spec1f1cat10n equatton as a multidimensional version of Kurt Le€1n 3
formu]ation of behav1our (B) as a functton of the persoh (P) and

.

his-environment (E), or
- B = f (P,E) .
, ' - . .
Cattel]'s theory of personality is“exeeedingly complex. Its
presentation here was kept simple, because the central construct -
under study comes from Dabrowski's theory. The 16 PF test, which..
| presents operationally the key traits or factors of Cettell"s'

theory, is the means by wh1ch the consﬁruct of level of, development

w1l1 be studved This will be achleveﬁ by correlational and analy51s ;

-~ of variance procedures between Dabroyskl s level of’?evelopment scores
and the H, 0, 02 and Q4 factors of the 16 PF test n »

Catte11 et al (1970) Chapter 9, describe the research
_-done with regard to éach ‘factor and various hypotheses related to f
them -Only the factor scores viewed by the 1nvest19ator es high]y
vcorrelated wtth the construct (type/level of development) 1n4 question
Wl]] be dt;cussed here, Cattell hypothesfzes thet the H- (§hy)

\ oo o
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1
L4

persoo has an ove#aresponsive sympathetic nervous systeo: and tht
this makes him especially "threat-reactive." In Dabrowski
terms an H- score 1§ orobab]y‘indicative of -the ﬁresence of one or
more forms_of overexcitability and an H+ the absenco of the same..

| The 0+ (Aoprehensive) person would appear to oave a
great dea} in common with the/1eve] I1 or L1 type of person described '
earlier.’ Accelerated dovelopers are expected to score higher on this
dimension than are normal ones. This féctor.is an important ane ‘

with regards to distinguishing enesided from accelerated developers

in general populations. Cliﬁiéally high 0 scores are often found "in

neurotics, alcoholics, and many psychotics, notably,non-parqnoid

schizophrenics” (Cattell et al, 1970, p.102)." As mentioned €arlier
it is not likely that onesided developers will volunteer for this

~ study, so it follows that 0+ scores are expected to distinguish.

normal from accelerated develooers and shed.light upon the question

"When does d1st1ntegration lead to matqrity and when does it fa1l

to do so’"

The 02+ (Se]f sufficient) is one of the major factOrs

in-introvers1on, it would appear to correlate highly with Dabntwski 3

‘fthird or self~determin1ng and autonony factor Cattell et al‘(1970)

describes the Q2+ person as “resolute and accustoned to maki his

£

decnion alone while at the Q2 pole we see a perSOn,who goesb
wwth the group, definitely depends on socill npproval nore ‘and 1s .

»conVQnt1ona] and fashionable (p IUD, In lerawski terms the

Qz person is second factor (environuent, soc101 milieu) oriented

The Q4+ (Tense) factor, accordinq to Catteﬂ. proved

| fd'{icolt in many factor analyses to seporate trm ,, It follows

s

A}
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that the comments made concerniny onesided, normal and accelerated
dévelopers earlier with regards to the 0+ factor hoid here also.
Both 0 and Q4 factors are highly Lorrelated with anxiety; this is
why these two factors are viewed by the inJestigator as being
exceedingly 1mportant mn unqs{stsnd1ng the impact of nadir and peak
exper1ences upon the personal1t) development of university students.

~ Now that the central aspects of the theoretical basis of
the current study have been presented, a summary of additional
pertinent 16 PF stuoies will be presented. 5

| Nichols (1967) did «an impressive four year longitudinal

and factor ana]ytic:study,about changes of personality and interest
durihg college. Instruments used to assess change were: the 16 PF
| Igit,;Holland‘s Vocational Preference-lnventory, and 10 a_priori

] : <
personality scales designed by the investigation’s author; the stuqy ’

looked at-a total of 38 variables. The sample, an intellectually
sqperiot one, consisted of 1177 National Merit Finalists who were
assessed on the wistruments just cited prior to the%r entry-into
university in 1958. Four years later the 432 boys and 204 girls '
st%ll remainin'g\in the numerous’ (109 for' boy,.s, 86 for girls) colleges
they. attended were tested aga?ﬁ o . A ,

! A
S1x orthogonol change factors were identified namely

(1) Diversity of ‘intgrest, (2)lfemin1nity. (3)extraversion, (4) - - b

~anxiety, (5)‘doo1nonce,'ond iS)tsuperego; What these factors mean

1s that "during toliegevthe students becone'norevspectfic:ond

differentiated in their motives and interesti. more auare of th:ir P
shortcomings. and negatixe fee1iogs. and less depeadant on

.'external standards of behaviour" (Nichols, 1967 p. 189)
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particularly interesting anxiety finding was that this factor
increased at college§ which émphasized sciente and engineering
curriculums, The Royal Military College of Canada is mainly an
engineering school, andABai; (Note 2) foundgihat the same anxiety
increases odcurred there Also. Chapter I of this investigation
discusses the Bain study in greater detail.

. Nichols' findings suggest that chénges do occur—among
persons who attend college. It d&es not answer the very important
question "Do these saine changes 6ccuf in people who don't attend
university?". ﬁ'étudy by Barton, Cattéll and Vaughan (1973) addresses
itgelf'to this issue. The details of this stuﬁy will be discussed later
in the central issues portion of the chapter.. ' |

The last two stud1es to be discussed. in this sect1on are

impOrtaht because they serve as an introduct1on to the next major
séction of th%s literature review. They are concerned with under-
stand1ng the relat1onsh1p of speC1f1c student problems to varjous
personaIity dimensions, and how this.information;tan be utiljzed by
zteacherszand counséllofs:&Iike in assisting'in the optimal development
of the student. | j, - | | |
| De’Blaésie’s'(1968) study was dn attempt td answer tno
"questions-- (1) Do: personalxty differences, as measured by the 16
PF test 'bxist betwoen students at the: college level who seek
"counselling (clients) and those vho do not (non clients)?“ (p 378),: o
“and (2) To what gxtent do personality differences. exist between cnents
_ w1th persoq,l-socxal problems and those with vocational~educat$onal ;
probiems? The find1ngs of the study indicate that the 16 PF does

successfully differentiate the three groups fron one ahothcr
: . _‘ .
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De Blassie's conclusions “that in termg of profile elevations there
was a definite ordering of the.client and non-client groups along
the adjustment continuum from personal-social clients to vocational-
educational clients to non-clients, with the latter being the best
adjusted" (p.%el) makeslcertain assumptions about adjustment that

the theoretical basis of this study questions. Implicit in this

study's findings. is the belie that anxiety, tension, and apprehensiveness

indicates poor adjustment. It fails to recognize the distinction

implied earlier in the-Cattell section of this literature review

* between existential anxiety, neurotic anxiety, -and psychosis related -
anxietyi .
Cohen's (1972) study entitled "Personality and Changing
Prablems amonngirst Year College of Education Students" also fails
to make this same. distinction Interpretations of the findings of
both of these studies from Dabrowski S three factors of development
frame of references (see Table l) would be strikingly different.

In the Autumn of 1970 Cohen administered the Mooney

Problem Check Lists and 16 PF test (Form C) to 2 sample of 112 uomen
in their flrst year-at a college of education Cattell s second |
- order fa, tor entitled “AdJustment vs Anxiety correlated significently

’

' wwth 10¢ t Of the ll Mooney Problem areas. Cohen s comnents in :

| this regard are

\ Iable 2 shous that Factor 1, ANXIE?Y wes suhstantielly e
.. " associated with reports of widespreed problems when, = -
- students first entered college, the correlation between. .
. .. .. anxtety and the overall number of reported problems- -
S being highly significent (r = ;46 ps:’OOlgi S
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Particularly strong relat1onsh1ps ( p<l.001) between anxiety
and student problems occurred in the areas of social-
psychological relations ("wanting to be more popular”,
"feeling too easily hurt", "having no one to tel) my
troubles to"), personal-psychological relations, (“too
eas11y discouraged”, unhappy too much of the time",
* "afraid of making mistakes"), and courtship, sex and
marriage, (deciding whether "to go steady", "wondering how
far to go with ‘the opposite sex", "break1ng up a love
affair"). e

The purpose of this portion of the thesfs;was to relate
the.liter:}ure pertaining to Cattell's theofy 5nd the 16.PF fest
to the theéretiga] (Dabrowski)=basfs of thé presght studyl The
distinction made betwéeh existential. neurotic and psychotic related
types of anxlety is viewed as very important 1n understanding the

studies concernIng the 1mpact af nadir and peak experiehces upon the 3

_personaltty_of un1verswty students next to be reviewed.

Adblegtent Development and Peak and

Nadir Exper1ences Ty,

Since Jaaes (1958) cla;sic uork entitled “The v:rieties ?.Af

Vof Rel1gidus experience . which vas written tn 1901 - 1902, our views

- .on the ralatipnship between peak and nadir exporiencts and e
psychological ad]ustnnnt have changed drastictlly ﬂaslow (1964)

T best expresses this change



William James assumed, with his time, that many of the.
religious experiences he discussed were abnormal and

" pathological. We know now this is true far less often
than James thought. If anything, peak-experiences are.

more characterrstic of health than of neurosis or psychosis.

They may be*pathglogical, but more often they are not.: :
They are more often to be valued than to be feared. (p.xiv)

/ '. “""" s n
The study of peak and nadir experiences is viewed by the

investigator as a way of studying paradox,-and is essential to the

understanding of Dabrowski's theory of personality'development. Very

often our most traumatic-'unhappy moments , fviewed in retrospect, have

a way of transcending the situation and clrcumstances that engendered

~ them and thus become the means for creative endeavour and further

growth and development Colin NilSOn (1963), an existential -

| novelist was referring to thlS ‘same phenomenon when’ he stated

'."there is a margin of the human mind that can be stimulated by pain

or inconvenience but which is indifferent to pleasure" (p. 315) \

_Further ne believes that man is most creative and most free when he -

‘comes - under the influence of these crises or challengés._ Similarly.
: Dabrowski (l964) believes the sy-ptons of positive disintegration |
. appear concurrently with developmental crlses. and 1ike Hilson he -

| f_feel% that these occasions provide “increased inslght into onself

- creat'lvity and personality dmiopmt“ (p l8) S

| Literary genuises such as lolstoy. Shakesp!are and

Dostovesky In thetr penetnting clnracter mly:es provide nuumus
5 gxamples of n- depth case analyses of people experiencm tln L

'~"aoon¥ end ecstasy of. life Jales and Haslou develop these solt

. t’“s fro- the leosopMcal md psysholoqml mlus MMCtlvely..
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.Thorne (1963)'mdde'a crude ettempt'fo come to grips |
‘with the methodological problems in‘this area. Each subject taking
part in his research was dsked to share in writing three‘peak and
toree nadir experiences. These protcols were then, sorted (the
procedure isn't descr1bed) from wh1ch evolved a six level class1f1catlon
; system J’th many sub levels existing atveach of the major levels.
~The six levels for peak exoerienceS»were:.(]) SenSue],-(Z)
Emotional, (3) Cognitive  (adventures of the mtndi, (4) Conative,
(man a'g_ain‘st destiﬁy), (5) Ac.tuali'z_a'tion of the self (coﬁing' to be
what_one.can‘become);,end,(ﬁ) CIioax experiences\ifgments-of;extremé

beauty, u[fil]ment,'joy and full-living). Thorﬁe claimg that nadir

expgriences "reflect the opposite pole from peak exveriencés" (p.250). .
. "Which of your:1ife experfences do you'remember most ~

vrvidly? (Do not write more than 2 or 3 sentencesr was ‘the question '

- asked by Margoshes and Litt (1966)of sampres of 96 students takingﬂ

an evening university course and 96 institutiana]ized psychotics

B A-Classification of the responses 1nto peak” ' nad1r and ”doubtful”i,i
7‘categories was c0mpleted hy three judges independent of\one anotherlef‘

E The control group produced 58 peak experiences. 30 nadir. and 8

- .doubtful Chi square analyses indicated tbat the contro1 srouv fGC“‘*d .
e sigmficantly (r:.os) gremr mm:- of mk ﬂm Mdir Wﬂ“mw =3

; '1*.Sign1ficance fn this regard wns not achinvld 1n thg psythotic.group
f only one.study (T uncmm tm utmm the 16.2F P

¥:413iin tts {nvcstrsttion-of pctk CKPO"'”"’ CNcC1q1n w Aadr!us, 19@;)

e 139, suhects “ﬂ' yeur and graduste’ mwcrsm stumm tlg‘lng
i;ifsipart 1n ehe study uurt askod to go.p]’t. P W TR v
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(Authartarianism) Scale, the Rokeach Dogmatism Scale and Maslow's

(1968) peak experiences question. The peak experience protocols were

rated by two judjes independently of one another (interjudge reliability -

was .87); 42 peak and 99 non peak.classifications were assigned.

F and D Scate results were Signficant at the .01 and .05 level of
confidence respectively; suggesting that "peakers" were less
author1tar1an and less dogmat1c Sign1f1cant 16 PF scale dtfferences
(p<:.05) were‘ach1eved on 8 outpof the.16 scales. | |

The.]astistudy in thfs-section by Ebersole (1970) tested

<

- the hypotheses that nadir experiences canepe a positivexor growthful

experience for some- people. The study asked university students to

‘share in wr1t1ng with the 1nvestigator one peak and one nadir

3-exper1ence A week ]ater the same. students were requested to wr1te

a paper descr1b1ng the after-effects of each of these experiences |

: 1nd1cat1ng which they deemed to be the most 1mportant in their personal

37

';development Thirty-nine percent of the study parttcipants stated

‘that nadir effects were more 1mportant than the peak effeets

' Cr,s:s and Adol'scent evelo

Allport (1968). Berlyne (1960) Erikson (1968), Maslow
;(1968 1920) and Schachtel (T959) are some of the najor theor{sts

3 fthat address themselves to the 1mportance of crg;is in persondﬁity

:idevelopnent Each of these theorists react against the tension

i;persodhlity developﬂ!nt Ilplicit to their vievs on crﬂsns is a ;i;33~~|

;reduction vieus of the Freudians or the self consistoncy theorists

f”j;ilike Lecky (1945) and view’crises es a lujor deterninor of nornnl

N ..»‘. ; .vj) h

| v.j,j_’f'unsion suking/enhancmnt or self tnns«ndence nndel of nm‘ T 5
"f.;leFOUSkf also adheres to thts nadb?.v A%lport (1968) captures thc
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nature of crises as well as anyone:

What precisely is a "crisis"? It is a situation of

emotional and mental stress requiring significant alterations
of outlook within a short period of time. These alterations
of outlook frequently involve changes in the structure ‘
of personality. ?he'resulting-changes may be progressive

in the 1ife or théy may be regressive. By definition;

a person in crisis cannot stand still; that is to say,

nc cannat direct his present traumatic experience into
familiar and routine categories or employ simple habitual
modes of adjustment . . . Sometimes, following a crisis,

the adolescent will become stabilized anew after four or

five weeks of severe disorganization; but in many cases.

the trauma retards development for a year or more and

may even leave a 14fe long scar. (p.174)

'Nixo§‘(1961), in a study of 600 ?nbrmal“'femaie college
students over a 10-year period capturésvthé dyhamics,of this.se!f-
transcendence model in a wéylthat only a clinician'with a vast, .
exberighce bank to draw updn'can.do. The samp]é Nixon is deécribihg '
has hﬁcﬁ in t&ﬁmoh.Q1th Dabrdwskj's adtelerated devejopers; this
"grOuﬁ.hé ca]ls{the accépto}s, ﬁeaning “tbosg who-aécept‘the.capaéity | |

' for‘self;cognition“;(p.BO) as opéoéeq_tolthé ofhéivtud-components of -
;;hiS’three’part_typoipgy, pame]y,ftﬁe copp11er§fz;ormh1:déVéIopersz.'anq'-"
',rébéisﬁ(roughly;equatable;to.DébrbﬁSkffsfdﬁési&ed d?velopéfs);_*ﬂis
- cbncldding_bahagrabh sﬁﬁmarizeﬁ thefattrfbuﬁés of these ftéo Qob& to-be -
true” yauth (ac?éﬁtqfé)l Théseffiﬁd}ngégéﬁiliehgg,tf;ditiopal'vﬁgws of

,i?adjusimgntf.and;peiéénilitx'ﬁuch.asfpabrqwski des. . ,(i

/s

~ The attribiites of relatively little resistapce, acceptance -

. -.and utilization of anxiety, deliberateé introspection, and . -~ ' = =~

. . self-referpal, when taken out qf the context of college e
.- ' psychotherapy and_transposed into the context of the ™. . |

.. everyday world, arouse admiration. People who possen

. thése characteristics try to rid thesselves. of miscolRey

© . “and blind spots concerning themselves and their actioy § .

.7 in society, they have the capacity to face the unknowl § =

-0 -with-courage, they have the strength of their own i,
Ui copvictions, and they have the humility to seek objective "
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appraisal of thosg convictions. They seem to be
idealized figures, unreal, too good to be true; and yet
they exist. Perhaps they embody the realization of o
everyman's dream, of everyman's potentiality. If it is
their use of of self-cognition which makes the dream come
true, then perhaps the psychiatrist can learn from them
enough to help others accept the same potentiality in
themselves and to use it, so that their growth toward
adulthood may be less haphazard, Jess painful, less waste-
ful than it is now. (p 31).

In concluding this section, three other studies dealing with
acAstudent anxiety_eno crises will be briefly mentioned. The first one

. by Vincent {1970) attempted to understand‘the sources and kinds of
anxiety experlenced by a random sample of 560 freshman and 518 1’?

sophomore unlver51ty students They were each tested on four testé\

(1) the V1ncent Free Answer Problem SortTechnrque Maslow S ecur1tz- -

Insecurity InventocxJ the Vlncent Draw Your Prob]em Test, and the

Mooney Problem Check Lvst. The study conclusions most relevant,to this

study are:. - (1) “the really immobilizing anxiety experienced»by

fstudents which detracts from their abl]ity to concentrate on academlc

tasks stems from d1ssattsfact1oa.r1th their 1nterpersonal relationsh1ps

or thelr lack of any satisfactory 1nterpersona} relatiohships”(p 665), T
i (2) there is a Iarge disparuty between student “high scnool experiences Ai”

and expectatlon of college and the reality of tne college situation

~ (pi666). This reality coupted with the felt need n'students to ~

_ ‘r'live up. to parents expectattons results in much student disillusiOnment. ;_‘-’
v'lﬂsand (3) the part 1rratxonal beliefs students hold about tbenselves o

= when cOMpared-wfth others 1ndicates ug. real need for nelp with

| i.frellity testing and accurate se)f—appraisal tnd self—appreciation 7.i‘1 L

| :f!tecnniques (p 666)

Studies by Haterman. Buebel Haternan (1970). and
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Pollack (1551) each looked at specific behaviours and how they related
to crises resolution and personality development. The Pollack study
based on Coleman's theory concluded "Frustration w3s most often
. resolved by changing goals. External pressure produced. active c0plng v
behaviours. Conflict appeared to be the most dl;%;cult crisls to
solve” (p.49). | - |

| Waterman. et al (1970) -did a two partvstudy based upon (\f
Erikson's concepts of 1dent1ty crisis and 1dent1ty confusion. The 92 .
‘male freshman volunteers taking pgrt in the study were adm1n15tered

Rotter's Interpersonal Trust Scale and his I-E (lnternal1ty and Externallgx)

§gglg, In addltlon each completed an ego-identity 1nterv1ew. from
this students were'sorted'into high, nixe and low ego-identity |
or: level of development groups 'It was found as hypotnesized”that
students rated h1gh on ego 1dentnty d1splayed a greater .degree of

- internal control ANo‘differences were - found'on,the Interpersonal

Trust Scale. ; &55 -

Other Magor Theorles Deallngfuith the Personality
‘ . Development of University Students : ;I_'. '

~Some k1nds of- personality and attitudinal changes in

| univers1ty students can. sometimes 3ust as easlly be argued to be ‘ e

.‘1ndicative of decreaslng maturity or arrested development as increaslng ) _}{‘;
- matur1ty Izard (l962) makes this sane polnt when 1nterpret1ng the | |
results of changes he found on - cartain scales of the Edwards Personal ‘

. Preference Schedule '
o . cF
P ‘It isn t t00 dlf’ult. eX ]
" that-these changes-are. in
. and. emotional maturity: Summarizing these personality
.+ ‘characteristics as neerly ‘as possible in terms of the’
| operatlonal or. 1ten-content deflnltlons u!-u{ght Sl

ost. facts,  to. argue et
» direction of social ' .'<.r;.*‘{




argue as follows. The decrease in Deference
represents increased emancipation from authority
figures, conformity pressures, and "other-directed"
behavior. The increase in Autonomy represents a

more critical attitude toward authority figures and
and increased capac1ty to find rewards
ns from one's own comings and goaings,.
ability to make one's own decision
ernal pressures. The decrease in

s an increase in feelings of adequacy
susceptibility to feelings of quilt

the foregoing argument is that it might
PO make an equally good case with .

ality variables or a different case with the
des. For example, one might argue that

ed Deference can be seen as rebellion, the
Autonomy as the social irresponsibility

Jstic of some of the personality disorders,
"Abasement’ as self- centeredness or loss of

p controls (pp 3-4). .

.‘Cpn; ks of this sort can be resolved by working'in
a theoreticel’ ork such as Dabrowski's (l964, l967)'theoryi
of Positive bi " ;ation Sanford's (1956 1966) “growth trends",
Chiékeringfs GlQG;-;”‘ectors of development", or Hedth's (l965 l968)

"mpdel of a maturg 7'3 " Detailed descriptions of the;e and other

s releted'thaorieJ . be given in this literature review. however. i
: ' o C .‘ jlv

deemed appropriate._

.-briefiSUmmaries; ,
The title of this study implies that personality does

’- .
develop during the. college years and is manifested in an eccelereted
4 fonm in some individuals., This view is in marked contrast to*seTf-
_consistency theorists such as Lec&y(1945)xwho enphasize tension S
‘\‘reduction : "any idea entering the systen which is inconsigxent with

. - the individuals conception of himself cannot be assinileted but qﬂves | y
'_.rise to en inconsistency which nust,be renoved as.jwonptly as possible“ o

'fﬁ(p 13)

4]
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Nevitt Sanford has spent over 40 years of his life studying
the personality developﬁent af university §tudents. He and his various
colleagues at Stanford and the University of California (particularly
the Berkeley Campus) were deeply influenced by Erikson (1950, 1961,
1963, 1968), and White (1952, 1963). '

Sanford's (1956) classic study of Vassar College women
\

adopted white“§ (195,\kfive major tfends'of growth namely, lthe
stabilizing of‘Ebo identity", "the deepeniog of interests",‘“the |
freeing of personal relationships”, "the humaniZino‘of.values”,'and the
“expansion of caring." To the;e five trends Sanford added alsixth,

"the general development and strengthening of the ego." Hislresearch
witﬁ regard to these growth trends seriously‘questions'"self’cons1stency9
and -"tension reduction" theor1es of personallty, and in this way is in

total agreement w1th Dabrowski's views:

Thus, the goals of “adj"tment",»"stability".-
and “"peace of mind" -- it these terms refer to a

general state of freedom from ten$ion -- are fundamentally
incompatible with the goal of development .

- ~ The essential point is that a person develops through-
‘f ~being challenged: for change to octur, there must be
“internal or external stimuli which upset his existing -
equilibrium, which cause instabiNty that\existfng
modes of adaptation do not suffice to correct, and
- which thus require the person to make new réspanses
and so to expand his personality. If the stimuli are
minor or.roytine, the child, instead of changing,
. wlll simply react as he has before, ‘ynford, 1967,
‘»pp 50-51). . _ AR <L
: ‘ ) SR S o
o , o R . - -
. .Katz (1968) was a close associate of Sanford (3 and \he and -

~ﬁ.his colleagues have gathered a uealth of cllnical and\objcctllc

"'personality data in their studies of frgshnpn classes entering the ‘jfﬁ '
ford Unlversity 1n the '

| 'University of Cpllfornia. Berkeley, an;i‘?:
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fall of 196] Var1ables chosen for study of several thousand
students 1nc]uded the fo]]ow1ng six scales from the Omnibus Personality
Inventory, the Authoritarian and Ethnocentricism Scales, and an
experimental Attitudes to Orinking Scale. In addition, a random group’
'of o&er 200 students was selected for in ive interviewing and case
analysis by a staff of experienced psychom

- Katz concluded from his study of the development of un1versity
students that their ability to'further their own happiness through
transformation of their life sty]e is not in a particu]arly advanced
state Katz's remarks in. thas regard would be 1nterpreted by Dabrowsk1
et al (1970) to suggest that the self-determ1n1ng or third factor
of development is 1nopera;1ve in most students. 7

Dabrowski end‘PieEhowskj (Note'6) in a three year scudy of _

over a thousand students at the Undversity of.Alberto found this'to be\‘ :
indeed the case "higher level subjects [accelerated develobers] were
not eas1ly found, and it is now felt by the researchers that such
"'subjects are not to be found randomly in the general population poo1s“
(p.14). o | : N

Katz (1968). 1n review1ng the results of his research

paints a dismal scene: B

~‘The picture ‘that emerges 1s that of a wide variety of St
~ patterns in which individuals react. and develop during - s
the college years. ‘The college environment is a h'lgMy B
“their o individua] development and they can uti™®
- both. the opportunities arnd even the obstacles of their
*and for being tgid what to do have become so ego-
¥ syntonic th;t the. confort of' orderly securit.y does not

controlling ore and .it is so_to the point of :
- for many students, but some Tdgividuals have L
psychological equipment not to Tet the formal T
" informal requirements of the structure interfere” oo
~ environment for|the purpose of their own growth. At ‘ S
*" the other extredes are those whose needs for passivity , * s
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make them experience requirements as either stressful

or inhibiting. In between are the bulk of people

whose lives never reach an adequate expression of their

potent1al becausée they are handicapped by (1) inadequate

* self-awareness and inadequate self-assertion and (2) .

an environment whose demands and constraints are both

not sufficiently elecitive of their potential’ and too

thwarting to their spontaneity (pp. 1-2) R

[
The unique contributions of Sanford's and Katz's other

colleagues over the years are too numerous to outline in detail.
The éerious student of personality development can review these
o unique contributions for himself by referring to the-writings of

Madison (1968, 1969, 1971), Freedman (1956, 1961, 1965, 1967), Heist

(1966, 1968) Korn (M968), Webster (1956) and Webd edman and

Helst (l962)

a Heath'(1965 1968) studled personal development of a group
of Haverford College males ( N= 73) utillzing a model of the maturing
person deduced from biological, psychoanalytic and pcfchologlcal
theorles and data Accordlng-to this model a perSon matures along .
f1ve ma jor d1mens1ons‘ with the passhge of time, he (1) represents

experience symbolically. and'becomes more (2) allocentric (3)

xntegrated, (9) stable and (5) autonomous

T 'Four depE:cent Varlables ere-studled.ln relatlon’tn the
mniel; They are (l) intellectual skills. (2) vnlues. (3) self—

' concept and (4) personal relatjons Tests alllnlstered to tap these

»;variables 1ncluded the. Allport Vernon-Llndzey, A Stuql_gj Vglggg.
.-the §;:ggg;_gg;tlona? lntereg; Blank, the ___L and two questloonaires

lthat Heath. dcvelopcd the Self qugg Questlonnalrg and the __553__;!

. self V‘u’ gire.

A Y

. ’ ' . * . © . ’
/ . - : . -
© . . . . : S N
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Heath's findinds with regard to freshmen paraliel what you
would expect after reading the research of Dabrowski and Santord.
Heath found that freshmen shocked by the demands of college, become
umtable and disorganized, more aware of their own inadequacies,
and questioned their competence and values. Peer relationships

appear to be the major stabilizing factor during the f‘rst year. It

is through these relationships that the student begins to question

. his values, those of his parents, and the directions his life will take

in the future. .
In Heath's (1968) re-evaluation of his five dimensiofal

theory he realized thad the process of maturity or developing was
much more complicated than he envisioned. The question - "How does a

psycho}og1st dlst1nguish between the seemlngly chaotic: and disorganized

~ person who is maturing and the one who is regressing?” (Heath 1968, p

254)- is the same quest1on that the present study is addressing 1tself

. to. Dabrowsk1 s accelerated developer is often viewed as a “chaotlc

and disorganized person"; he is growing through the process of

positive disintegration.” Very often the normal developer is the one
| ‘who ‘utilizes repressive or regressive types of defenses to protect.himself '

from perceived threats in his environment resulting from the rapid change

in h1s life style .
. Ch1cker1ng s (1969) book entitled Education: and Identity

‘resulted from a. five year study (from 1965 to 1969} of institutional
characteristics student traits, attrition. and student devclopment j"
in thirteen small colleges. This book doscrihes seven major vectors
of ‘student developnent (1) achieving coapetence. (2) mcneg!nq
emotions, (3) beconing autonomous. (4) estlblishing 1dentity. (5)
fréeing interpersonll relationships. (6) clarifying purpooeo lnd (7)
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s on his belief that students ubo don t attnnd unfverstty also eonti";;

‘j cannot he iqnor!d - f e ¢ ‘ - »u"{’_‘-

developing integrity -- in relation to six aspects of the college
environment-- (1) clarity of objeﬁtives and internal consistency, (é)
institutional size, (3) curriculum, teaching ,evaluation, (4) residence
hall arrangements, (5) faculty and administration and (6) friends, groups
and student culture.

| Chickering's main purpose in devi;ing this 7 by 6 array

of variables was to synthesize what is kﬁown, and bridge the gap

between available know}que aﬁd current practice. His synthesis

sdggests two unifying principles of,dtvélopment, namely, (1) "Development
occurs through cycles-of differentiation and integration  (p.292)'and

(2) "The -impact of an experience depends upon the characteristicg‘of

)

the person who encounters it" (p.298).

" Literature Review Issues
Carol Travis (1974), in an interview with Theodore Newcomb,
S - 3 -
asked him the following question: "From all that research [ Newcomb

(1971), Feldman and Newcomb (1969), and Newcomb,Koenig, Flacks 3nd

'Nar1erok (1967) ] and personal experience what does college do for a

person?" Newcomb replied

'.Frankly'very'littie.that is demonstrable. Undergraduates
tend to be more independent at 22 than they were at 18,
but so are kids who don't go to college. Four years of

 school make students somewhat more liberal, less . — -

» . authoritarian and prejudiced, mo 1ntercsted in . ‘
- aesthetics; byt many:people who don' ’go to. col!ege
o ?ovgagn those directions too. though ependably so

ﬁuewconb's muy to Tram $ mml quosuon 1s'

to uevelop! The point he 1s tryfﬁo to llke 1: an 1nportant onc and )

o
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Only two major studies could be found that addressed this

problem directly. A longitudinal study by Trent and Medsker (1968)
of 10,000 post-high school persons concluded: development, whether
in terms of personality, attitude, or value chnnge, took pléce
most among nniversity}persisters, next most in withdrawing students, then
in employed youth, end least of all among the honemakers who experfenced
nefther employment nor college during the first four years after htgn
school. | | ‘ ‘ '
‘ The next study to be reviewed is deemed particularly important
in two ways: (1) it addresses itself to the issue raised»by Newcomb
and (2) the dependent varwables of the study are the same ones
used in thé current.1nvest19ation, namely the 16 factors of CattelI'sn
personal1ty inventory. ' | . A
The study, by Bérton, Cattell and Vaughan (1973) investigated
the changes of personality as a function of work experience and college
attendance. Cattell s (1972) __gtggn_ggrsgnglitx_Eng;g;_lg;; (IGPF)
‘was. adm1n1stered to a work droup’ consisting of 105 femnles and n3
males. and a college group made up ef 177 females and 178 mnles The
former group took a job 1mmed1ately nfter leaving high schooJ uhile B
'tne latter attended univers1ty, Both students and workers were .

admnis'terea ‘the 169F mce. once. during tmr senior qu school year a

(1965) and again 5 years later Tuo udib(groups by tiae) enalyses of
'Evariance were perforned for each of the IGPF flctors trnntod as
dependent variables Inplicit in the suullny of the ffnﬁings of this
lstudy are three types oi’results. (1) nog trlad cfftcts. (2)

treatnnt effects. and (3) "a. set of. nhctfvc trnts tnnt diffmntuhd
; | tne college and uork groups initielly (p.!ﬁl) B '

'!,,
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In summary, intelligence and radicalism increased
and suspicion decreased in both groups anc these
changes were considered to be age trends commonfto
all young people leaving adolescence and entering
young adulthood. In the case of the factors of
tendermindédness, imagination, and cortertia [the
tendency to think through problems instead of
solving them on an emotional basis], although at
all times the col]ege group scored higher initially,
they also increased in their scores on-these factors
at a higher rate than did the work group, suggesting
J/ that the college experience might facilitate such
change. Self-sentiment scores were approximately
the same for both groups initially, but the work
group scored significantly higher than theé college
group at the end of § years, indicating that the
work experience might facilitate the growth of self-
sentiment more than does the college experience.
Finally, although independence scores for the two
groups were approximately equal at the time of the.
- fdrst testing, after 5 years, the work group scored :
. signiflcantly below that of the college group.
Since prqbably more of the work group got married -
during this time peridd than did the college group, -
. - this drop in independence might be a function of the
ST inherent dependence in marital relationships. An

equally. possible explanation is that the work. group

' had to accept jobs that were quite low on any '
' . responsibility or independence hterarchy -and thus -

were forced into a more dependent role than their. - .
more 1ntelligent and 1ma91nat1ve college peers {p. 165)

' The chronology of when the greatest college 1npoCt occurs =

fs another hotly debated issue 1n the’ literature According to Hebstcr. ,"

Freedman and Hefst (1961) personality cbanges oceur parly, mmy
o aawithin the first two years of collegc cnd particularly with!n the_;»
B 'ﬁrst yoar Bat.(Note 2) fmmd the sm w ‘bc truo of ftudum .
'n,.attending military col!ege L _‘ o '.' | f o 'd

- | The studies by mn m Homr ct al mt cmd. un S

| fom MIf the story. Mfter i exhaustive survey of the. m@am,
~on change In studmts; Jncobs (Jm) mem thc mm mumm

’ "-'._concmm thet the college tas 1HELl: Tapact on wlves. m M‘W 5%

:aztrmm.. Nbre :lccmcm;. setm mm mtm

-.'.. *
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We [Newcomb and Feldman (1969)] were not particularly
surprised to find no indication that freshman-sophomore
differences were larger than sophomore-junior or
junior-senior differences  in most change areas surveyed.
The major exception in the majority of studies is in

the area of authoritarianism where freshman-sophomore
differences (decreases) are larger than sophomore-
junior and juniof-senior differences (p.3). .

How can these very different conclusions be accounted for?
One possible explanation is'in the definition of-"impact‘“ Most
studies define impact in terms of average scores on various sca]es
and responses to questionnaire items. However, college_impact can
,".also be measured by looking at changes in the dispersion or changes

in standard deviation of scores measured. Contrary to Jacob's

49

{1957) assertion, coileges vary tremendouslv in the increasing homogeneity.

of their student ‘body on some major characteristics, .

Case studies of developmental changes provide additional
1nsigh£ into this ver5 important problem Freedman (1967). dison
(1968, 1969) Sanford (1956 1962) and Snyder (1966) continually

. stress the point that the timing of the change depend - upon individual
| rhythms of -adaptation. ' It s conceivable that sdie students will
B find the “culture shock“ of their freshmah year so threatenihq that they
j; bluck change hy uttlizing repressive~types of defeqses. This is .
:"exeqtly uhqt Bob did in the case study done by ﬂadison (1968) Hajor |
. -chanqes in. 3ob $ personanty did not occur untﬂ his .iunior md senior |
'i_'years! f ‘ (el : 'Jf' .,,'“ :‘ ',“,“ ' 7 »4' | ,' o
- - FrtOGInn (1967) questi S qn even lnre hegic assulption
B mndy. that mhscem h : ine pf pwm)eaiai aﬂ miai mm
N Xn @ four yor pmsm ef intervif _":'ing ’lamr eolleu m Mﬁ‘mw
s thlt ms tm m-wra "m ':, pr m emrunciu wumi
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$or psychological difficulties of.tne kind regarded as routine.among

~ adolescents" (p.40). Areas investigated included:‘attitudes.towards
pubertal changes and sexua) matters, rebelliouSness toward the family, -
and general stress and instability As a result of this study Freedman

. expressed a concern that the Vassar environment was imposing too
littf@bstrain on its students with the end product being a “personality '
thai lS stable -and integrated but lacking in depth and complexity"

(p. 56)

-

, Concluding Remarks

Many key terms, central to Dabrowski s and Cattell s theories.
. have been- defined in the preceding two chapters. Definitions implied
 ar stated explicitly include developmental instinct accelerated and |
: normal development. positive and negative disintegration, the third
- or self determining factor, overexcitability,dynamisms. functions.
4 ‘trait and personality The purpose of this ‘section is to reiterate, : '
'3f:;in summary form. the central postulates underlying this study. and
“1‘to define a fau\additional key concepts,, The investigator s reason t N
for doing tliis is to set the stage for the next chapter. vhere the "
5 ::’,central construct being studied (levol of develomn{) is defined |
"f»;operatiomlly and &beodod in five mmie mmms. T .
T m A baste assu-mon ""“”liiymg this. mmugmonf Fe
| 'j;f’_'is that pmouim developnenfund HE§_accampatying Value, attttude,
| '-,f::{faad mvfuuni cmges,is a function of our mm.’.‘ and anguisllos
(nadir axporiences) as well as our joys aod aatisfactions (put |
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experiences). ‘Implicit to this statement is the belief that ma
and psychological health should not be deflned as freedom from'tens1on.
anxiety ‘and psychoneuroses, s1nce these forms of nervousness are often |
| prerequisites and aecompanlmehts of 1ncreasedh1ns1ght into creativity, .
oneself and self preservation. Dahrowski's theory of emotibnal
development rests upon the postulates Just stated and the belief
that (1) empir1cally ver1f1able levels of emotlonal and mental develop-

| ment exist, and (2) that accelerated person:lity development is a pa1nful
process that occurs through pos1t1ve disintegration (the giving up of
the more pr1m1t1ve level I and II functions and dynamisms 1n favour
 of level III 1V and V types of structures)

‘ _y_ther def1nit1on5' Authent1c educatfon. for Dabrowskl

is.a process that facilitates the maximum unfoldlng of the tndfvlduals
‘ talents By authentic.he means taking the. responsibility for "the ‘ |

AT B
iintegrity of what’ we are" as eth1cal and valuing creatures This posltlon :

emphasizes that authentlc education can and should be an exlstentlally

"stimulat1ng, stressful and growth producing experience Both Dabrowskl , fa..

eand Cattell placé'a great deal of importance upon the concept of
nxletz in. thelr respectlve theorles According td Dabrowski (l972)

“1,.exfstential anxlety?ls & major determiner of grouth lt has enpathtc SR

Existentlal anxlety 1s,pr¢douinant

- ;at levels II} IV and‘v. Concern for others prevafls over qoncern ‘"ﬁv'

'riffor oneself “;xlstential anxiety arlses on the basls of psychic 2:3._

"if':.;"f}_overexcltlbl 1 lty (p 295) Psycnouc rellted cnxiety

fp'ls Pr!dowinant at levels I and Il. psyChoneurotlc anxdety'is deffned

’?!f;;tn teﬂls of inlnly level‘lll_dynenlsus (pos{tlve !llldjust.nut, f.e]fngg _f53;\

vt
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of shéme and guilt, etc.). Since 1957 Cattell has been atcempting
to d1st1ngulsh each of the just ment1oned forms of anxlety from one
another,and has yet to succeed. He concludes that thehconsenSU§
on the definitions of each form cf anxiety is almost non existing
and worthy of immediate researchﬁéCattel], et al. 1972) Research revtewed
,utt11z1ng the H,‘O Q2 and Q4 16 PF scales 1mp]y that these very factors
may aid in, o\st1nguvsh1ng these various types of anx1ety, in add1t1on o
to aiding in: the constyuct va11det10n of Dabrowsk1 S concept of
Tevél of development : ' "-e—"' | :."ﬁ h
. | o rnlated qunqtlnn thet aends te he answnred is:. Can a nanc* and
penc1l test such as PQctel] S factor analyt1ca11y der!vpd 16PF scale dis-

cr1m1nate in a mult1levn1 manner Rurh as Daﬁrowsk\ 5 Verba] Stimull -Test -

clalns to do? A perusal of the 1tems comprising each of the 16 factors
Ieavds little dnub‘ in the 1hvesttoator S m1nd that, w1th\the possible |
"4oxcept1on of thﬁﬂﬂ 0, 02 and 0y scalps, Catt911 s other 12 fa%tors are: not
mu]tileve] in tkﬂwpuri, non- cOnfound1nq variable sensn that DabrowsPI s

1n§t1nct1ve and omotvona] functions arp
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CHAPTER 111
RESEARCH PHILOSPHY, METHODS, AND PROCEDURES

Research Philosophy ”

y Is man free (proactive) determined (reactive), or . . .?
According to Kluckhohn and Murray . (1949) each of us is "like all .other
men, like some other men, and like no ether men" (p.35). Implicit in
each'of these two statements are three or more paradigms deemed useful
in understanding man in general and ourselves in particular

Traditional mechanistic or psychoanalytic and experimental

_or behaviouristic psychology view man as being fdetermined" determined |

- by forCes beyond'his“controlY- unconscious\and hereditary forces from

within, and soeietal and cultural forces'from withOut;'including’an
evennore sophisticated scientific technoﬂogy barwin‘S‘book. i‘-Origin j
of Species”,. had a major impact upon the discipline of psychology '
and in particular Freud. and Hundt as the fathers of these two maJor

- forces in psychology Both of these men, and many of their disciples. :

adopted the methodslof physics and biology in their foruul’tions

' explain the behaviour of man.

lndividual (Allport. l968) and Huuenistic (Heslow. i968)

| '_psychology ore best uuderstood by vieuing thel as reactions agoinst

o the prediction ond control euphasis of thc mmimtic (ceuse and

:t'efﬁect) peredigl lhe ehn of Hullnistic or 'third force' psyéhology
-ff;tis to lioerate unn fron the constreining oressures of heriditary. f*’; B
enviromtol mi unconscious detemimn. so that h\'aiy oecole nmy ‘

:conscious of hiasclf and his holistic aetnre._ lhe elphlsls here id o
| iz;ij-the uniqueness of‘the 1ndividuai his auphriiaces gﬁ;:l?;fﬁf;ff
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amd his innate potential to transcenq himself5 Iy was thls freme of
reference that moved NiLsdn-(l967} to speculate that "we face the
_,ebsurd possibillty that the creature we have called 'man' does mot yet
exist" (p.78). |

Bas1c to this. study is the 1nvest1gator S agreement with
Giorgi (l969) tha; "psychology should be conce1ved as a human sc1ence :
~and as such, it myst be pract1ced and 1nterpreted in ways that are
dtfferent from psychology concelved as a natural science” (p. 412)
The same thes1s is put fortK by Buhler (1967).Carlson (1971), Hempden-
,Turner (1970), Jourard (1967) Maslow (1966), Houstakas (1967),’Polany1
(1958, l959§.Rosenthal (1966), Weizsicker (1950). The lnvestigator
sees man as both subject (1ike no other man) and object (like allt
: other;men), He s in complete agreement with May (1967) who sees. such
great Bsychologists as C. Rogers amd B.F. Sklnner attempting'to evoid~
.the sﬁbject-dbject paradox.(proactive versus reactlvel’by fbcuslmg
on opposi te ends nf the freedom and determinlsm continwn. yet "ln
the. dialectical process between these two m_mgmm

' ‘and deepeniqgfand widehlggﬁof<_gmgg_ggg§§_gg§ng§§ (May. 1967. p. 20)
| Previous llterature reviews. (Feldnn and uewcaub 1959 .

'A:l Stern, 1970) of the impact of universigy on personality dovelopment ;
.. have been disqppointing The studies that wehe deemed scientmc |

".and statistically sound usually fdbussed 1n on psyrhological constnucts o
L in fsolatfon The deteruﬁnfstvc or nomﬂthetic approach. hy dofinltiom, ‘_ _‘_L ‘
. excludes tbe study of uniqueness Tbe 1dfognphic awmcl\. on the :’ ,' f
- Other hand. Ms~ 1ts cwlmury shortcoum: Few studus in the |
; *a,p°St hava recognlzed this paradox'and lttqupted to transcenn 1ts
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o

€It is the investigator's contention that science cannot ~
\ -

be value free. ‘Dabrowski's theoretical views rest on this assumption.
- This study intends to utilize meaninoful and validated psychological
‘ identities (i.e. Cattell s 16 Personality Factors) in a ménher that

l
- -does not fragment our understanding of ‘the indiVidual and his personal

development. This will be accomplished by utilizing‘both idiographic

peahﬂ/pd nadir protocolsi and nomethetic (l6'PF scores) means in a
,51ngle study based on a theoret1Cal perspective (Dabrowski s) that
,fhs flexible enough to  incorporate both forms of data.-

| o
i{ Definitions
i ' 'Aronsoﬁ‘in-the.introduction to Dabrowski's (1964) book,
discusses the theory's strengths and weaknesses “The‘strength of

I'the theory of p051tive diSintegration is in its integration of psycho-
if,pathology with personality development Its weakness is in the looseness

in definjtion of its concepts“ (xxviii)'fvSince'l964 DabroWSki .

. l

' and his colleagues have worked diligently to correct the major fault
Cited by Aronson Their efforts have resulted in three publications »
'(Dabrowski et al 1970. Dabrowski 1972; Dabrowski, xauczak Sochanska.

1 1973) each of which succeSSively attempts to define more clearly. o (-ﬁ‘

precisely and‘operationally the central con f
| cﬂanﬁ key terms in both Dabrous s and: Cattell s theories

have been defined conceptually in Chap,ers l end ll This chapter { f,:

T Tl : s

uill ljnit itself to those terms cohsidered essential in comprehending
the operetional definition of ”level of develop-ent“. the central -
construct (independent variabie) under inuestiqation '

' .
. ‘_‘.vt e .



Level of Development, Level Index, and Developmental Potential

' A person's level of development (there are five levels, see
Figure 1 and Table 1) and developmental type (onesided, normal and
‘accelerated) can be determined ina variety'of ways. Dabrowski and
Piechowski (Note 6) dlSCUSS each of three ways in detail; a modlfved

form of Dabrowski's Verbal St1mu11 Test will'be used 1n this investigatio

n

to collect data to determine each students' level and type of development.

An example of a scored protocol for one of the eight verbal stimuli

(great sadness) is. contained in Table 3. The comments-in;the'right

hand column make reference to: i

1

a. Level of-develogment Ar, 11, 111, Iv, V) of each numbered

‘response. Ar esgons is defined as the smallest amount |
of material (a sentence or paragraph) uhich can be
vevaluated 1ndependent1y of the rest of the test Each
response myy receive one or more dynamism, funct1on,

Cand overexcrtablllty ratings.

bt Type of dynamismé and functions_diSplayed.
‘, are expressions‘of hehaviour whi
functions are Dabrowski S postulated moving forces ,

of development Each level of development has a

4" d1fferent set of dynamvsns

c;A'Formslof_overeiCitabiiities preéent,;li;eg emotional'o.).. |

The dynamisms and overexcftahility rctinqs of each ﬁisponse
are utilized to determine the Level lndex (LI) which dopicts the vgragg.
1eve1 of an individual s emotional functioning at the time tested

dynamisms/, which shape o

P
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LEVEL, DYNAMISMS AND OVEREXCITABILITY ANALYSIS

>0F "GREAT SADNESS" VERBAL STIMULI

/To me this has changed over a period of time

[ d%ed to get depressed when I was really sad and i

think that 1ife was not worth 1iving./]23/ I am
really sad for example when I see my Father
gmotiona1jy hurting my Mother and feel that I wish
that there was something I could do about it

without hurting my Father./igall am réafly sad

when i hear from my Mother what kind of life.my

.Father had when he was growing up at his, home -

11

123
I1-111
Reflective sadness:
‘retrospection;
Iemot1ona1 0.

124

Empathy: syntony
based on reflection
emotional o.

© 125
III-1v
QEmpathy and Inner
psychic transformation
ghe shows empathic under-
1standing of the ,

',origin of his father's

and I ul;gv;hat it could have been different for

125/1 vas

"his sake and for that of my Mother./
‘really sad today when 1 read in the newspaper of.a
~ boy wholwas burned to death with people standing
aaround who could no. nothlng about it /]2611 wish
that things like that’ never had to happen bﬁt I
| am no longer dep‘essed to the point to think that
llfe is no longer worth ]1ving 11ke 1 used to do
now I would lwke to: do something about them but
| f‘do not know what I can do. /]27 (Dabrowski,

"V,Piechowski Note 6. p 8

.behaviour, he overcame
ihis intense hatred .
toward him: emotiona] 0.

. 126
III-1V, .
Sadness existential '
atttitude of empathy
toward the suffering
of others;
emotional o.
imaginational o.

127
I

; Empathy with ngadiness

helpful,

: emo fonal o.

i i D i diend

.and evaliated the results and LI are as fol1ows

Level ('),‘ T fof rating @ 1 x.2
I-111 2. 5
B 4 ¢ N 12
SOOIV 6 2

0f. the 12 ating obtained on the five responses 1&Z;t1fied

L1~ 38 = 3.1
R
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To obtain the level indux the number of ratlngs in each

Jevel category is multiplied by the numerical value

of the level: 1.0 for level I, 1.5 for the borderline of

level | and 11, 2.0 for level II, etc. The sum of these

values is divided by the number of the ratings to give the

level index. (Dabrowski et al, Note 6, p. 22).

Only two of Dabrowski's eight verbal stimuli were examined
in this study, namely, great joy (peak experiences) and great sadness
(nadir:experiences); according to King (Note 8), the responses to these
stinuli provided the richest data in previous studies.

] Daprowski‘(Note 5) has prepared files of typical responses

for each level of development for each of the verbal stimuli. Two raters,trafned

by Uabrowski wutilized the;e—il]es in the1r rating of the peak and nadir

protocols. According to Dabrowski a detailed ac urate analysis of the
level of development of an 1nd1v1dual requ!r!e:;’m1nimum of 100 response
unjts. Peak and nadir protoc015~«a;¢'expected to provide far fewer

than a nundred response un1t§ per individual. Therefore, in this
investigation, a participants’ level and type of development score

can be considered a rough indicator only.

Development potential (DP) is hereditary, it determines
'-the level of development a penELn can aspire to 1f the physical,
environmental, social and self determining conditions are optimal

~ According to P1echouski (Notell) DP is not a function of age or

1ntelllgence Tne presence and strength of a person 3 DP can be -,

4

.detprm1ned as follows

0P = D _+ OF x 100 o

] . .

where Ya"is’ tne number of response units. and D and OE are the sum. v

]

. of the frequency of dynamism and overexcitebility retings respectively
b».‘_‘ . '.‘-(‘ . .

—
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Table 1, developed by Piechowski (Note 11, p.17) shows schematically
the conceptual structure of the theory of positive disfntegratibn

and its relationship to the oherational definition of‘DP just stated.
Stated differently, L1 and DP reflect developmental differentiation or
complexity. They are hhe extent to which the subjects‘}reported peak.
and nadir experiences manifest richness of behavioural é%tegorjes,
and the various forms of dynamisms and overexcitabilities.
"Accelehated development does not denote a rate of change toward
completion but rather the greatesf extent and depth of trag®formation
of personality structure™ (Piechowski, Note 11, pv.29). .

Level index (LI) scores only wére calculated on each
pérticipant completing both forms of the IGPF test. The highest LI
scores(T’hp 20% of combined peak and nadir LI ratings) comprised the
accelerated developers ygroup, the remainder were cgl]ed norhu] ' j;..
developers. | | |

‘/ Dabrowski and Piechowski (Note 6) in a three year study of
over 1,000 students at U of. A concluded that higher level subJects
- were not readily fo:Zd, the nuuber of students found displaying
accelerated development 1ndicators (dynamisms, various forms of .
,.overexcitability) was approximatcly 15% of the samp}e - The figure -
20% was selected in this study because the chcracteristics of vo\uhteers
.described by Rosenthal and-Rosnow ()959, pp. 97-98) sugqcst & probable
bias towards study seiect1on of acce\nratcd devclopers. Furthor it _:5 |
is believed that the experiential and self-rtportinq procedurt
(Appendix 8) devised to generate the rocall of peak and nadir
' .‘cxperiences would mprove the qucl"ity of the reported dau because cf thc

"enphasis 1t placed on the pos?tivé aspects of crisis in dcvolopunnt ;‘1

-

«
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Questions to be Answered and Related Hypotheses

The purpose of this study was outlined in detail in

Chapter I; the five hypotheses evolving from the foor generai

questions the study is concerned with are as-fo]lowiﬁj' | .

I. ' What types of nadir or traumatic experiences do'students
\ have during their attendance at university and do they
perceive these experiences as enhancing, retarding, or

having no effect upon their personality development.

Hypothesis - Significantly more aocelerated’deve]opers will perceive

* padir exper1enges as enhanc1ng oersonality déVe]opment than will the
normal group Rep11es to questions 2 and 4 of appendix D will provide.
the data needed to test th1s hypothes1s i | |
2. Nhat 512___of peak or wonderful experiences do students
: w;% " have, and what is the perceive& impact tnat these

" experiences have upon personality development [/’
prothes1s #2 - The perceived impact of.peak experiences upon

-personal ity development of the tuo groups will not‘differ Replies“
“to question 1 of appendix D will provide the data tonanSuer this
3. | Do»accelerated developers differ from “normals" on tne
various dimensions of the Cattell (1972) 16 Personality ,
 Factor scale across both test perfods. | |

-

Hypothes1s #3 - Accelerated developers will scort stgnificantly

lower on Cattell's "H" scale (be nore ”Shy and less “Venturesonn"):.f- -
“and higher on the "0" (less “Placid“ and noro ”Apprenonsive“) » Qp o |
;"(less "Group Dependent“ and more "Self Sufﬁcwent"). and q4 (less

)
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“Relaxed" and moce "Tense") Scales, than will normal developers. These
scales were selected over all others for analysis because they‘were
judged to be highly correlated with the dynamisms, overexcitabilities
and functions pdsited by Dabrowskifs Theory of Positive Disintegration.
4. Do changes in personality profiles over time, for the

two groups, load on different dime In

this analysis change will be'defi . ways,
. as:
Aa. Differences'between pre- and posttest
personality profile test scorey’ and, |
b. Differences ;etween pre- and po ttest dispersion
. oor standard deviation scores on he same dimensions

_for the two groups

prothesis,ﬁA - Mean changes on Catteil [ 16 PF "H", "0" "Qz“
-kQ4” scales for the two groups.wiil not differ significantly from
- one another : ' ‘ |
P_ixpothesis #5 - Changes in dispersion scores fOr acce&rated
developers on the 16.PF "H", 0", "Q, " and “Q," scales will differ:
: significantly from those of normal deveiopers Coiiege inpact»is |
expected to have 2 ”homogenization“ influence upon nonnai deveiopers |

’ _and 2 "heterogenization effect upon acceleratod developers

- - ’ . " ° . ,‘. . :
) . ]\.“ . . . : - _...i.._ e
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Qgta»tollection’f]an and Procedures

.The study's samp]e is described in Chapter IV (pp.7l-7§). An out-
line of the study's manner and schedule of data collection follows:
1. - Pretest - The Cattell\(t972) 16 PF/test’was'administered

during the period of Novanber 4th to 8th. -Seventy.percent of

the study part1c1pants did the test in class, th1rty percent
‘ .did it outside of class. All s-ub,]_ects were tested'under the K
4 ) 3

.

investigator's supervﬂlon.

2. Classification Variable Dita Collection - January 20th
vto the 24th - An experlential/self reporting procedure .

. was dev1sed to generate recall of painful (nadir) end
wonderful (peak) exper1ences (See Appendix B).
purppse of this expertential design was’ to prov1de the
+ set that growth through crises confrontation is not abnormal
- even though it often appears frightening to’ the 1nd1vidual
‘ The use of . the procedure just out]ined was possible for
/fpnly 60% of the partlcipants whose instructors mede class- R
room time avallable to do so. This group coupleted the |
o ~;i peak and _nadir. experiences protocols (See Appendix C) and Study
o Questionnalre (See Append;x D) in class while the remainder
'fwere sent the materials by mail and asked to return the sane }
. _“ during the posttesting perjod (See Appendix E) 5 |
. _37 A n‘ ~PP[ es “0n January 24. 1975 each'study participant o
. | T was - inﬂonned by 1etter (See Appendix E) of uhon (Februlny
. 3102, 1975) and where to report to complete the 16 PF
s; posttest and another short §tudy Qucstionnaire (ch

";"Aapendix F) LT B
The annunt of time and effurt contributed by oacn stuﬂent in ‘

_tbis study is consiﬁered'substantiai (4 hours) ln Iine with thc
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investigators research philosophy outlined e@rl}ér; it was decided

that this study had tovbe a teathing vehicle‘thaf was relevant to ’
each student's needs’, in addition to being a means of collecting data.

This imbortant goal was partially achieved via the procedure ouilined

in Appendix B, and by pfomising each'studont his pretest 16 PF profilé{

Both of these procedures were- designed to'enhance self‘knowlodge} in _

add1t1on to "teach1ng“ about personality deve]opment in a personal]y

mean1ngful way.

The Tests. their Valldity and Rellabiligx

j and theéir Scoring

.Cattell s Slxteen Personal1ty Factor (16 PF) Test

| Forms A and B (1967 68 edition) of the 16 PF were used 1n
this study Brief descriptlons of ‘the 16 personality foctors the
test claims to measure are contained: within Chapter IT of thfs thesis
The. 16 PF has been used in hundreds of stud1es with 1ndivf%uals aged
“'16 and above; accord1ng to Buros (1970) 1t ranks fifth: among the
°f!qding personality test 1nstruments in use today.. o
. The 16 PF (Forms A and 8) consists of 187 1tens, onfy |
| 184 1tems are sc0red The f1rst tuo 1tems and. the last one are huffer o
?or filler itemqs gach 1tem in the test contributes to the score of |
one factor only~"§pe test was dpsigned so that eich factor is
h__ lindependent of all other factors. thus aiuﬁng to keop tho.corre}ttion
| ;ﬁ'acrnss factors lon.. Scoring can be dono hy hané usiﬁo scoring qus.'::.
or by COIDUtir Hand scoriug uus used 1n this stuqy the procedure '
1nvolvod 1n scoring is outlined in detlii 1n C¢teeli (1972)\
N Rembmty (stabﬂity) coefﬁeients in a ust-mest
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situation given a two-month time -interval over Forms A andza df the
16Pf test range from .63 on the B factor to .88 on the H factor.
.(Cattell, 1972, p.10). The four factot§ df central importance in
this fnvestigation are the H (.88), 0 (.77), q, (.81) and q, (.78);
their dppropridte stability coefficients appear in.ipg bracketsv
following the factor labél. |
Cdttell.(]972).distinguishés between “constru;t"}validity
(etaluated by corte1ating each 16 PF s¢a]e_scotevwith the pure factor

it was designed td measure) and "cdncrete" validity (correlations

between scale scores and external behavioural criteria). Direct Yo

' l':constlr'uc-t"' or concept validities of the'lﬁ Pf—(Forms A and B) test
| for the key scales under study are as fo1lous H (. 94). 0 (. 86).
102(80) Q (63). | .
_ The 16 PF test was selected as the means for studyihg
Dabrowski s level df development construct because of the high,
~stabi]ity and validity of 1ts anxiety related concepts._ The Verbal

'StfmuH Test. now to be discussed. is a recent test uhosa reHgbmty
- and validity have yet to. be satisfactortly determined |

. 'oabrmki s Verbal Stimuli Test

A persdh $ leVel of deve!opment can be detenmined 1n three;'.

- independent uays (1) neurological exwlmtion. (2) mwbtognph,y

nt. and (3) ana]yses of resmnses to the erbn

| 85 yi th the level jndnx scores incmcud b.y tho latter nthods Tlnse
‘wnthods me dcve?op« by mmu m: m cdl mgm uad m B
'discussed m deml 1n Dabrcystt ud Nechouski (Notc 6)

o _‘}ogical exuhation. uhintmﬁd by Dllmmkl comlatcs
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A modified form of Dabrowski's Verbal Stimuli Test (Short

Fonn) was used in this investigation to determine each students level
of development *.Dabrowski's tesi edminfstration procedure 15 a |
simple one, ﬂ | |

Please describe freely in relation to each word listed

below your emotional associations and experiences. Use
-as. much space as you feel you neeq. .

Great Sadness \ Suicide

Great Joy Inner Conf11ct

Death ' ' Ideal : : .
Solitude and Loneliness - Success S

(Dabrowski and Piechdwski. Note’ﬁ,p.zs) '

The responses'to each of the verbal st1mu11 can be written
at home or in the classroom R _ |

Only two of Dabrowsk1 'S eight verba\ st1mu11 were examfned
~in this study, namely. great joy (peak experiences) and great sadness
(nad1r experiences) These two 1ndicators of Jevelopment, accordfng
~to King (Note 8), provided'some of the richest data (meterial g
B contafnwng numerous instences of dynamdsms and overexcitabilities) in
previous studies._ The modified verbal sttuuli dete collection procedures
used in this study are. oumned in Appendix ¢ o

g Centent analys1s types of procedgres uSed by Debrouski

for classifying,,eeting, and evaluetinq eech of the verbtl stiluli

: heve already been outlined 1n the definitiahs section of th chapter. _‘Vie.ft*»;lf

TMs procegure 1s essenmny the u@ as thlm's (1952) eriﬂcﬂ
incident technique nentioned briefly 1n Chepter l t‘ble 3 gives
an exanple of I scored verbal stiuuli evelueted in terns of the

dynnlim end m?excmumms 1t conmns, end um mu scom SRR

65




66

‘assessed. ‘An essential aspect of. this form Of;evaluation is the
* selection and training of raters and the determination of inter-rater

- reliabilities. Th1s 1mportant aspect of the study will now be discussed.

Inter-rater REYIaDTIItX

| In th1s study a crltlcal 1nc1dent was defined as a reported
nadir ortpeak experience; each was viewed as having behavioural,
feeling and thought components. Ind1v1dua1 nadir and peak experience A
.protbcols were evaluated by two raters independently of one another.

B Two dist1nct fonms of ratlngs were completed for each protocol.

Protoco1s were: E o B ,
1. Class1f1ed (Flanagan. 1952 Ptke), Note 9) to determ1ne :

thq s of: pa1nfu1 and happy experiences students have,. and ‘f
2. . *gggg_ twice - “first in terms of Dabronsk1 s dynamisms |
f and second. 1n tenns of overexcitab1|it1es/ to determine .
teach study part1cipants level of development ”. )
d | The classification procedure used by the raters 1s described o
7‘A1n detail by Otke (Note 9) who has used the Critical 1nci¢!nt tocnnique o
ti;'in numerOus studies during the past 14 years. The prdcedure includys Ll

. ./ PR

'\’;§£22_l Each individuals protocols were assigned a coding

‘the f°]l°”1"9 Staps S ";fi — c '“.f S

; number.il for subject one 2 for subect,tuo S this s%ep aids

achecking rater differencgs to be descrihed later ';'e~ . i-*‘
Lo Steg 2. Incidents invo1v1ng e eiue wben the 1ndiv1dual
- nas (a) nappy (peak). and (b) unhapny (nudir) u!re individually

generated by the sortfng procedure., forathgégﬁr:t]epjttcllﬁj,.ef-gjﬁ o




'-“?ﬂ-aibours to complete._

-

incident read a definition was written to encompass the behaviour
described and the protocol was then sorted dnder.this category. Thus

for a peak type of 1nc1dent the subject may have reported that he

received a 9ona paper ne had researchfd for mady hours in the l]brary
The categqry deflnltlor for this type of response could read "successfully
completed classroom work " A second cr1tica] incident or behaviour

was then examlned to ascertatn whether it could be sorted under the.

, Aflrst category as well. If not, a4 new category was generated to
caccommOdate the 1nc1dent in quest1on This procedure continued until

A S

all the 1nc1dents were sorted ‘ ‘

[}

Steg 3. When. the two raters completed the 1n1tial sorting

of the same 50 protocols the percentage agreement betueen them was

[

- ascerta:ned. JnCIdents asslgned to: different categorfes by raters

~-were earmarked for d15cussuon Category descript1ons were clarified

-. and controversial behav1ours sorted according to group concensus
‘Raters were then glven another 50 protocols and asked to sort these
‘Aga1n percentage agreements were calculated troublesome behavrours

. 1dent1f1edl category head1ngs discussed and behav10urs sorted accordlng
to the- qroup opwn:on The designated aoxlagreement level on all
' .dcategories nas reached after lOO protocols uere sorted by each rater

»~[0nce thls acceptable \evel of agreenent had been relched. raters proceeded

*\Mﬁm@MWunhmeuﬂowaMgMMNWn1Mouuwﬁu.g7~ﬂ

: Controverslal behavlours Here still eanulrked for conbinld rlter

'.'»-.-'._’evaluation and somng Steps T 4 took each rater aapmmuly fom - E

vy
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"Step 4. When the raters had sorted all the peak experience
related behavioyrs, a final;scep involved the pooling of categbries
into one amalgamated category Jist. This list formed the starting
point for sorting all nadir experience .related behaviours.

Step 5. To check the accuracy of all the previous-racings,
one final step was performed. Each rater examined independentiyv
of the other all the behaviours sorted under tne generated'categories
1ist to determine again whether each incident_be]onged-orjsnould-be‘

categorized elsewhere. Misfiled incidents or "change of hearts" were. -

agair resorted on a group consensus basis.

' Appendix G contains files of typicai responses for each .

level of development for each of the peak and nadir verbal stimuli.

. The raters, trained»in‘a.manner_reconmended,by Spreng and Lai (Note

12) nhich is essentially the same as -the one just described. utilized

_ tnese fiies in their rating'of each . type of protocol‘ Two readings

_of each protocol were required before the level 1ndex score couid

‘4.be calcu]ated (1) the first assessed th ieveis of the functions

. and dynamisms present. (2) the second dentified the various types '

of overexCitabilities and their varibus levels

~Inter- rater reliabi}ity. “for determining the individuais

ievel of development was set at’ e'z also. the’ procedure invoived in B

:achieving this level was similar to that. used in detennining

o the ciassification categories for peak end nadir experiences

Bain ,_s_s udy Quegtionnaires

s:u!g'Questionnaire (i) conteined in Appendix D ues adninistered

1;ﬂ‘5fb‘t'°°" the pre gud posttest periods. uhiie Appendix F or Study



*

v e

Questionnaire (2) was given . during posttesting. Both questionnaires .
were designed by the investigator to study student attitudes towards
stress, and the part it plays in personality development.. Correlational
analySes_oi item scores with one anotner, and the various pimensions

of the 16 PF were performed to test the instrument's validity. -

. * Data Analysis and Research Design
The study undertaken is quasi»egperimental and correlational

in nature. Study participants were all volunteers, and there was no

" random assignment to groups (normal and accelerated deyelopers).

. ) , . :
Questions lland 2 posed in the questions and hypotheses

section of this chapter concerningfthe types pf. peak and‘nadir,

~ experiences students encounter while attending university were answered

- through critical incident dnalyses. The categories generated by this

procedure are shown in tables show1ng percentage replies falling in

‘each category

- .
P

Hhether peak and nadir experiences in normal and acCelerated _

developers enhance, retard or haye no impact upon personality

‘ development is the concern of hypotneses 1 and 2. The questions | !

1mplldt ta each.of these nypotheses will be. ansuered via t tests
batween two means for independent samples (Ferguson. l9ﬁvp‘67 169)

L Mean scores to questions l 2 and 4 of‘Study Questionnaire (l) for

« .

, normal and accelerated developer groups provided the data neceSsary

to carry out tnie analyses o , _
o Ques ons: thrae and four. and related hypotheses 3. 4 and

5. concerning personality differences betueen accelerated and nornl

. developers a,-.lqngz with changes on these same dimensions ove.r tiiae- N
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were answered using a two factqr-experimental design with'rebéated
measures on one factor (Winer, 1971, pp.514-604). The two factors or
independent variables in question are: (1) Groups (nbrha] and
accelerated developers) or level of deve}opment and (2) time. The
dependent variablés being stud{ed in this portion of’thé study are
the 16 factors of Cattell's personality inventory.  The design here

[ . .
parallels "The Separate-Sample Pretest-Posttest Control Group Design"

70

of Campbell and Stanlg (1967, p.55), where "X" is viewed as a naturalistic -

'(non experimental) treatment common to accelerated developers and not
"to the normal gfoup

The UnlverSIty of Alberta's IBM 360 computer and the ANOVA
10 and 23 programme packages were ut111zed in ana\ySIng the data
related to the hypotheses being studied.

In addition to analyses of Qariance procedures, cOrreiationql'
analyses were also undertaken. Level of devélopment scores were
| 66rre1ated‘with 16 PF scores and scores of the Likert type items .
of the .two Study Questionnaires. The St&tistica1’Package for .°
,SDCial sCienges by-Nie,.Hunt and Hui) (1970) was used fo pfesent

* ‘graphically significant reTationships found7in these analyses.

LY
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Ao CHAPTER 1V
v N
RESULTS
This chapter begins with an overview of the construct
validation procedures used in this 1nvestigation and a synopSis of their
results. Cronbach and Meehl '(1955), in their classic study on construct
validity, discuss in deteil the following five validation pracedures:
(1) study of process, (2) group differences, (3) study of change over -+ -
time, (4) studies of internal structure, and (5) correlation matrices
and-factor analySis. The first three of. these procedures were utilized .
in tabulating the results of this chapter. Process val)dation results
are contained in Tables 6 and 7. These findings were l'terpreted. |
as lending strong support to Dabrowski s theory of Positive Disintegration.
_Hypotheses 1 and 2 findings (Table 8 and Figure 3) indicated that were
definite differences betueen normal and aciigerated developers
Group‘differences and changes over time impliCit to
hypotheses 3, 4and 5 (Tables ll lZ) were not’ generally supported
' According tp Cronbath and Meehl (1955, p.¢88), the: stability or. instability
" of test scores (retest consistency, Tablei!O) may be also a relevant /
construct validation procedure A posterioriii;rusal 8f the instability
Vof 4 of the 16 PF factors can be interpreted ay’ partial validation S

5 -

- of Dabrowski’s 'eiv‘_ional and intellectua.l forms of overexqitability. - .
 The Sample S ' SRR ST
'i ~ One hundred and thirty -five educatioh students enrolled in either or

'both Educational gsychology 269, (Developuent) ard Educational Psychology _

" 2n (Learning) volunteered to take*part in this investigation after being ""';
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’

told about it in class during the last weehiof October, 1974. Sex, age b
and\college year sample and subsample statistics utilized in the various
analyses presented in this chapter are contained in Tablé'4 Orlglnally
Jit had been 1ntended to analyze sophomore and junior scores separately
from those of freshmen; but due to the small number of subjects part-
icipat%ng in the stud}, study attrition and literature review findings,
this course of action was rejected in favour of a combined analysis
‘ Only 93 of the or1glnal 135 study part1c1pants prov1ded the requlnpd

classification data; this number was not conSIdered suff1c1ently large p

h

" enough to carry out adeouately Flana?an s (1952) critical incident anal-":
'yses'of'the types of nadir and'peak experiences that students encounter \
‘To 1ncrease the sample size for this port1on of the analyses, students
enrolled in Educattonal Psychology 269 and Psychology 283 (Psychology of
'the person& were approached during the. second semester (February 17 Zl )
1975) and asked to complete the'peak and-nadir experience protocols.
Eighty. add]tlohal protocols were completed at-this tlme ”

Flfty eight subjects d1d not coﬁplete the lﬁPF posttest Jhe reasons

for this attmtmn were (l) withdrev from university - 7; (2) mnd and .

: couldn t be cbn}acted by 1étter or phone - 16 (3) aske@ to wlthdraw frun
the study when called - lO (4) p1cked up pretest lGPF proflle. lpt
couldn t afford the tme to do sosttest - lO and . (5): those who uere

sent 3 follow up letterr and called t\dcn and sald they would cm ln but

Cgidmerias DT e

T In quast emrlnntal and comlatlml studfes utllnlm tohmm
sub.jects.an wormt quastlon that neods answering iA To mt popujatlons
' can thasé ﬁndlngs be mralln&? Table s, cwam Ctmll's unlvmlty ‘

‘Studnnt populatlon nom .to the smle smistics of m prount sw
: . N R

i

A
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L of tne diffepnces can best he understood in rg!ation tn the types of

rws of mk gg Nadir

an5wer1ng this very important questtnn

| ‘f-unriences Qo studcnts hnve durm tnﬂr etmdnm tt universiq?
L _:1";‘rhen ?Mes consist of L3 m mi& shtcn of thr tepories
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The dimensions the two groups do not differ on were viewed as an

acceptable basis to make valid inferences.

Sample to population comparasons suggest the U. of A. male samp1e to
e (1) less emot\onally stable (more affected by feelings), (2) less.
conscientious (more exped1ent), (3) more tenderminded (Tess self-reliant),
(4) more apprehens ive (less'se1f-assured),land (5) more tense (less |

relaxed),than the popu}ation@honns. Nine of,the_sinteen female sample

to population comparisons were significant. U. of A. dirls when compared

to Cattell‘s}nbrms are: (1) less outgoing (moreiréserred). (2) less .-
emotionally stable (more affected by fee1ings5, (3)‘less'conscientioUS"_\7
(more exped1ent), (4) less venturesome {more shy), (5) less astute N |
(more forthrlght%. (6) more apprehensive (less self- assured) (3) less
exper1ment1ng (more eﬁhservative), (8) more self—sufficient (less group-
dependent), and (9) more tense (less relaxed)

The reasons for the differences in the twp groups are open to

tspeculatlon Cattel] s fenale sample is a year older .than the U. of A

one.. Cultural factors (Canadian versus American students) could also

o ac:ount for. some of the dlfferences Rosenthal's and Rosnow $ (1969)

o summnry of volunteer cheracterlstlcs als;A::eds to be Considewed 1n'

most plausible explenation }-H

!

mm 6 mt 2 cnsuer tne Mstien um tm‘l tf mdtr m wk

- '-:‘_‘;-by the F‘Im;ia (m‘u crmm mim soemm j’,"‘f ritgr reliab:

,0
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TABLE 6 . e
TYPES OF NADIR EXPERIENCES = -
Nadir Categories o : : o f %

. *

}. Academic disappointments. (1) The first 'set of ° - 43 26
examinations resulted in excessive irrational .

worry and fear in students "either you are going - , _ )

. to make it or you are wasting your time" (f=31), B -

(2) Professor/stydent.conflict (f-8). (3) Regis- '

tration problems (f=4). | @
.

2. Self doubts and identit dlsinte ration. I° - 32 19
"don't know 1T 1 am In 't'ﬁ'é right ;acuify, I am
ot as smart as I thought I was;.gy attitude fs

all wronq, my moraIs are changing *is this ~good,

bad .

- 3. Eros ‘gadir Eggerignces "To know the pain of too 3 ,19 -
' much tenderness emmination of engagements, R
_ boyfriend/girlfriend relatlonships and coswion : '
: law affairs. . : )

401 D

~ homesick, depressed. alienated and 1mdequatc. I e
“haven' t been able to mke new friends and I miss
my old ones. ;

[0 mc my roommates and vicc vem'f{
-causoigonflict until we confronted .one another; , R
my | rents don t trust me. they treat n er 2 P

6. Death. mqge dur ny hi!plcssness and mdc u 3 A

V-amn of take Toved om for guntod 8
8 lhtMng upsottfng has. e
,, 'roms e f, S 7%
\ &Sﬁ‘ |. Pnrcentm point lost a\q to Mding omn. ;__ 8 ey
b ‘Yhe discrepanicy brtween m wr of phak end. ‘
SR nlﬂ.r experiencel is due t0 & Subicts: hﬂth\g
Lt . more thaw oe peak éxperience, ‘and 6§ om; S

: luving .-m mdi r question Q,Imk




_ °7'5(1onq1ng.,_;”_..

R mi.m'm Mrfut

* u s‘lm nmtn, “{m'"’

TABLE 7
TYPES OF PEAK EXPERIENCES ¥
. o .
Category _ v "f R
a v
1. Identif formation, self awa#eness or’ findi 40 22
reaW me. T 1 ‘H'steged to Ca%heS‘teven S : IR
idihtity;songs, I read Gibran's The Prophet - - .
both moved me to reevaluate old and,new - e
values and to know. mysel f better. .
2. ' ., and accept? 9 2
. “Belng rewar given praise, *
‘receiving 2 good grade for working dili-
.- gently)gives me a feeling of a.sense of
o accomplishment « - C e A
3. Deep pe philia - Through . ° . L3921
.. rec proca se17-d1sd ghure and caring,. S
my friends and I laUgl, cry, and discover o
our true selves. = . : S ‘
a. r b5 gr eros. When | 32 17
T am mork open and ;honest ; R
-Ihaveasenseofbel ding.and T gl = CT
totally fulfilled.  Dat ng.tmn iw - RO
- relationships,aengagens .and mrrnge R SRy 4
-~ incidents ¢« 1so this‘ a€ o S Q{, i
5. S M inq the transi- s 158
S me and femily Yp<university - SR
.. has been difficuly ot tr" metic at tins. Y o
. but.in retrospect T have dis ered “a naw . o
. mrld” "' t‘k!ﬂg m Step \ -“ P : o
6. M o s
S . . A
1 A onend s uithvﬂ jre. . Mtun (the buuty of a8 3
S & Tal] vay) toliched me; 1 was so glad to be . T ok
,_a’lm aﬂdvhan a11 my senses to experience N
1t with. It relaxed me ind_gwn Ly faHng TR
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ilities within categories across two raters (the investigator and a
third year education student) ranged from 81% to 90% agreement.

The undergraduate rater was trained in the critical incident technique
‘by the 1nvestigator He was. se]ected as a rater bécause of.the interest
he showed in the study. and h1s close association w1th the - sample of |
students belng stud1ed It is 1nterest1ng to note that the f1ve major o
nadir and peak expertence categor1es are essent1a11y mirror 1mages C
of one another. The sign1f1cance of this findlng will be qjscussed

.- in Chﬁbter V. ‘ '

ﬂxpothesis stated that signif1cantly more accelerated deveIopers s

~

wOuld perceive nadir exper1ences as enhancing persona]ity development
jthan woyld 1ndiv1duals 1n the nomﬂ group Ouestions 2 md 4 of Bain s
sumy Qudstionnaire (See Appendix D) read as foﬂows | o

b . Na(ﬂr or pqinful expériences. 1n your estimation, generaﬂy
ﬂu, ‘Retard ‘E". ... Have no iupact "}"f "‘; Enhancq .
. Bgvelopment 7 ;r-j on deve]opnent o Dev!ﬂopaent |

1 A profound khouﬂédge of oneself l_.ﬂf _fp 1¢ve1 of nnatiaﬂal
. egperience, a< well: as_ 4 -more paanfngful
- ment. seems-£0 be impossible withogt: going throw _
n: »~,‘?:;mony. fntens1f1ed nsitivity.ﬁde qvun,or;i'ic nt~ntnta1
e liness - _
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Hypothesis 2 stated that the perceived impact of peak expbriences.
(question 1o rdy—questionnaire) upon. personality developmett would
not Hifferentiate accelerated dewelopers from normal ones, Thi hypothpsis
was also confirmed. F1g.3 15" a histogre showing questtom3 and 2 responses

. Question 3 of the same wquestion fi%e did not discriminate be tween

normal and agtelerated developers The meyn score achieved on que on
3 indicate that asking students o recall painful or nadir experieh

was not "c Sidered upsetting" The moda reply for this question was' {

' Hypotheses.3 4 and 5 Findin--

Before introducing the r/:ult . hypotﬁbses 3 4, and 5, the ‘
.. investig?for uili address himself to two probiems that mey have a’
fi . bearing.dn the: resuits of the hypotheses in question. These prohl 5

are (1) the effect of selective attrition, and (2) consistenCy

: 'l(equivalencgj coefficients of the 16PF test
e
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FIGURE 3
HISTOGRAM DISPLAYING THE PERCEIVED IMPACT OF NADIR (SHADED
AREA) AND PEAK EXPERIENCES UPON PERSONALITY DEVELOPMENT (N=172)

83*
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\ factors on which'significant differences'appeared were the Ql (Conser-
. , , | .
vative versus Mxperimenting) and the 02 (Group bependent versus Self-

L 4

‘!ufficient), Scheffé comparisons across groups upon both of these
,'factors indicates that accelerated derelopers differ significantly from
. Study dropouts. More explicitly, on the Q1 scale accelerated developers
.aré more experimenting (less conservative) than dropouts; while on the
“02 scale the latter are more group dependent while accelerated developers S
are more self-sufficient | |
It should also be noted in Table 9 that the homogenity of variance
7 assumption as‘tested by chi square analyses. between variances,has been
t_. violated ih two cases - (l) -on the C.factor (affected by feelings versus

emotionally stable) and (2) ‘on the F factor (sober verSUS happy-go lucky)
.e

PF i ficient Table 10 reports consistency

'

(equivalence) coefficients. these were calculated by correlating the ’

': results of parallel fonms (A with B) of the lGPF test administered to

'efﬂme same groups ‘of subdects on two different occasions Remarkably dif— |

‘,g;erent r s were obtained on 5 of the l6 scales (l) B - less intelligent N

R 'versus more intelligent (2) G - expedient versus conscientious (3)

" 1. tough versqs tender-minded (4) 0 - self-assured\versus apprehensive._'

iifapd (5) QI -'conservative versus experinenting “With the exception of

._,ffactor Q}. the remaining four factors in tne investigator‘s samplé are

. _,.-,-.mre changeable (less .stable) tnan reported in the nomtive grouo S
 uestions 3 and. ‘. posed in oupm 111, and nelated nypomms 3.

?-5-7.74 and 5 conce‘rning pmonal ity diifeneoes ben-een accoleram and m‘“




TABLE 10.

I

CONSISTENCY (EQUIVALENCE) COEFFICIENTS OVER A THREE MONTH
PERIOD FOR THE 16PF (FORM A WITH B) - N=77

/

16PF Factor ‘ Pearson's r’ . ‘ Pearson's rb
A 0.69 - 0.57
B 0.05 0.49
- C 0.55 ° 0.?3
i 0.52 0.52
F . 0.67 * 0.61
G 0.30 0.47
LK 0.67 - 0.61 .
I ‘ 0.44 0.59
L - 0.37 0.37.
M 0.38 0.40
1% - 0.32 0.21 .
| 0.29 - 0.59
Q1 0.52 o 0.34
Q2 0.38 - Y 0.39 -
Q3 . 0.38 - ©0.43 :
03 0.65 0.62
. . ¥ Al
Note

—i—

h a. Three month 1nterve1 Ns77 - current. sthd o -
‘“ * Average time 1nterva1 not given, N=6476 ~ Cattell et. al.. 1970, ot

Pp. 33,
. ,‘
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declared accelerated developers‘w0u1d score‘significantiy lower on
Cattel]“s H scale, and higher on the 0, 02 and Q4 scales. The designated
level of confidence (p<.05) was not reached on any of these factors, how-
ever, the mean scores for the two groups were in the direction hypothe-
sized.. One significant group difference was found.~ Accelerated deielope;!
are significantly more imaoinative (less practica]),thao normal deve]opers.
This result is possibly indicativé of the operation of Dabrowski's
imaginative overexcitabiiity in acce?erated developers.

[t cduld be eqoallx aswell explained by the randomichance factor.

“ .
Out of 16 dependent variables, any one of thete variables, probability

-
wise, can be expected to show a significant difference at the .06

level of confidence.

The groups by trials or interaction ratio diSpiayed in Table-11
answers the question - Do the pretest-posttest 16PF mean difference

] ‘ Y
scores -of accelerated developers differ from those of normal developers?

HypotheSis 4 stated there would be.no- significant interactlon effects on

the H, I, 02 and- 04 16PF scales, thl& hypothesis was partiallx_confinned.

A Significant interaction effect (p¢.05) was found on the Q2 scale. Over

time accelerated developers, who were more seq;:sufficient than normai

' developers to begin with, became more grou7 dependent and vice versa,
The Trials F ratio asks the quest Do pretest scores of both,

hormal and accelerated deveiopers when?jgevaged together differ signifi-

‘ cantly fvom posttest weighted mean scores across the groups? No

‘significant trials effects were found



ﬂléothgsis'S, related to changes in dispersion scores for accelerated
and normal\pevelopers, predicted that college impact would have a
heterogenization effect upon the former.group, and a homogenizaiion
effect upon normal developers. Table 12 reports t tests of
significan;e between the various correlated varianées (Ferguson, W966,
pp. 183-184). ,One significant relationship was found: normal developers
factor O (Se]f—assured versus»Apprehensive)‘dispérsion scores .increased /
significantly over iime $u§gesting college impact had a "heterogenization"
effect 06on them. Thfs finding was opposite to what was hypothesized.

Additional Findings .

Male/female differences on the 16PF. While calculating sample
normative data, a t-test of sfgnificance (Ferguson, 19§6, pp. 167-169)
between independent Samples was run to see if there were any 16PF
dffférenées bétween.the score:; Five signiﬁicant'relationships were
found: (1) the males were more assértive, the females more humble
(B<20001); (2) the féma]es Qere more conscientious, the males more
expedient‘(p<i0091); (3) the male gtu&ents were more’ tough-minded, the
fema)es moreftendbr-minded (p<.0001); (45'the females were @ore_trusping,
the males more suspicious (p<.02);-and (5) the ma]es'uere‘mdre experf;

4 ' . "
-menting, the females more conservqtive (p<01). '

.
«

Study Questionnaire 1 and 2 findings. The results of que€tions 1

to 4 of'Study Questionnaire (1) have already been reported in Table 8.

Table-13 reports the results of the perceived impact of other aspects of

"university 1ife~dpbn students who completed both the 16PF pretest and .

¢

47
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N
classification data; Apbéndices D and F contain copies -of Study

£

. , . . .
Questionnaires 1 and 2 respectively; upon each of .these questionnaire -

» N

is superimposed percentage calculations for each category of each, question®

for the total group of 173 subjects that completed or bartia]ly completed .
these questionmaires. . '} o - ' (\
.+ Corfelational ‘Analyses: Cronbach and Meehl (1955) point qut that “a.
. 1 N N . N . . \‘
- N

“matrix of intercorrelations oftgn point out profitable ways of
& e

L}

div?djng a construct into more meaningful parts" (p.287). Tables 5
and 9 suggest thgt/ihe range of scores used in calculating the
Pearson r's in Table 14 has been restricted because of the nor-

»

repkeseniativeness~of‘the sample and the effect of se]ective’attrition‘ Lt

The impact these factors have on the correlation coefficients in Table .&“
14 is toblower them."These/factE'make it difficult to drawvany o~
meanjngfu1 conclus) with regard Y@ the construct in question in - 'ii

v

. - ;i'.'\. .
the pgpuTation at_]argE.A'
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. Y CHARTER v

-DISCUSSION, IMPLICATIONS AND CONGLUSION
T T
,Discussion «._ s . A

Pt i g -

The Un1versxty of A]berta "Repgne*pf the Commtttee to{Study

Student Stress" p}aced cons1derable 1mportance upon ancreasing Our L

‘ knowledge about ( ) the “maturat1onal pressures fac1ng students
generally" and (2) “the personalIty make up of the Unlver31ty body

(p 6). Both of these concérns were addressed in th1s constgpct ‘i'

vé]1d1ty 1nvest1gat1on. DR ‘ 4“V'“‘ Ll e

> . - . . PR N
i . . ¢ J . . ° . . - o _‘i?
' Toos ey ' v Y. R

o,

Process and Group D1fferences Va]idation -‘Hypotheses 1 and 2 F1nd1ngs

_ - According to Cronbach and Meehl. (1955) “one of’ the best ways i~3 A
of . determtning 1nformelly what accounts for varlabilzty on a. test is o
\the observatton of “the person 's process of pertormance " (p 289) |
e Tab1es 6 and 7 reflect the nature of ‘this prbcess, as do the answers

e

) to the questlo§ contamed in Study Questionnalres 1 and 2. These
terpreted as. prov1d1ng process and group validation

f1nd1ngs were
of DaGFonskt 's level of development construct , '
7..'"- .' Based on the aSSumpt1on that personality deve)opﬂent is a function ;;?
of ones fa11ures and anguishes as we11 as ones joys and satfsfactiens,
th1s study set out to determlne the typcs.of nadir and peak experieﬂces
. tnat undergraduate university students have. The Flanagan cr1t1eal
. 1nc1dent analyses of the ]73 or so protocols collecteﬂ uncovered an-
, interesting pacgdox - that the kinds of events and nappentngs assaciated .
' with university, er that bring the most Joy (ecstacy) also brfng the * j'; &
%'{ most sotrow (agony) A perusal of Tables 6 and 7 will show that the :

LT e e ‘ oo
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. natureA”’

/5

i e
tOp flvé peak and nadlr exper1ences categories,which account for over

904 of the 1nc1dents collected are v1rtually mirror 1mages of one

&nother The followfng statements by two different individuals illustrate
some of the maturat1onal pressures encountered and their paradoxical

-

Here ‘folTows an attempt at describing the‘«ay I sometimes
feel in the midst of University l1f§‘ ‘ .

n

. 1 seem*to have lost the words . . . loneliness? despair?

frustrgtion? But they do not really matter anymore, anyway. -

" Words chnnot describe emotions, feelings. ] cannot tell you
- howeif "feels” to be among so many thousands of faces and
not meet the eyes of one. I cannot tell you how it "feels"
to be drowning in a sea. of people, bodies, words,
“intellectualism", and the cacauphonous sounds of . . . l1fe? _
- Is it me? Am I the one, am I not trying hard enough to find.

» ~ someone'who is human, someone who cares? Its been a Tong time
‘ since my thoughts have beeh touched by someone else's. If ..
living can’t involve people, thinking, laughing, feeling
people, then its time for me-to step out. But I won't.

- Because [ know there are .peop maybe a long time from here,

93

but there are people, who can 14ugh and wee&;_ and touch your

, thoughts with theirs . .. . ‘ ~”,
Probably the most striklng experience 1 have hadSS1nce
coming to university was initiation:into the fraternity

I joined. Most people think of initiatjon a ing just
a lot of hazing. Its a lot more than ough. What
little hazing there is-has a purpose,_. at the end

‘seems very 1nsignificant Initiatioh 1s an extremely
emotional experience. ?ﬁople actually break down.
and c¢ry, not from fear or pa but from feeling of -
; + intense joy or sadness. It 1nwolves a lot of deep
' thinking, perhdps more than ] havesgver done at one time
. before. It brings the people being Ynitiated extremely
‘close together. It is probably one ¢f the greatest -
' ,‘things which bas hapgened to me in entlre life.

The entzre month of f!bruany and many hours in March were

-

lez perceived universfty was having upon thelr lives. Elghty-

"} seven students contacted the investigator during thls period to recelve

thelr l6 PF pretest results, 77 of these completed a posttestfng on ';i'ff_‘fﬂT



"

Y ’

~averaged out at Level II. They also conc

. « . om
. ' N
the 16 PF as well. The depth oMiself-disclosure er%d'-honesty encountered
during these conversations of approximately 30 minutes duration each’
is difficult to reiterate here. Appendix H contains examples of
actual peak and nadir experience protocois coiiected "They are arranged

according to the categories generated by the critical incident technique. -

< L :
‘Their content reflects th® themeés these 87 students wanted to;discuss,

' -
4 7
i

as well as the process of their maturation. _ | _si

a4

N

According to King (Note 8), population level index\scoresrtake

. AN
the fol]owing ‘distribution: Leve] 1-60%, Levei [1-25%, Level I11-7%,

Levei IV 7m; Leve]-v-i% The average level index score for acce]erated

deveiopers 1n this s tudy was 2.55 (standard deviation 15), whitle- the

level index score of the normal group was 1. 96-( 30). Dabrowski and

'Piechouski (Note 6),in their three year study of over 1 000 students

attendiog University of A]berta found stud t 1i¥el index scores
iu;td that the number of

students found displaying accelerated development'indicators was'_

approximately 15% of the saMp]e The findings of - this 1nvestigation LT

. paraiiel Dabrowski and Piechowski 3 results remarkably well. A reView
.of the characteristics of 1nd1V1duals at Levels 1. I and 111 (see pp. 22 24).
sand conSideration of these characteristics in regard to the types of |

peak ‘and nadir exgersences found in this study.lends strong heuristic

support to the f0110w1ng Dabrowski et al. (1970)hwnothes¢s restated
from Ghapter I | ' ' '

1A high threshold of resistance ta frustration
‘correlates regatively and a low threshold correlates
positively with later transitiops to higher phases

Y of deve]opment (p 15]) S .



)‘ .

2. Nervousnéss, neuroses, psychoneuroses and the so-
called educational difficulties actelerate the
development and incredse its many sidedness.

' (p°]52)' ’ ¢

'
-

r

‘ Chapter Il presented anlextensive'llterature review of
adolescent development, crises theOrx: and conflicting issoes within.
the area. The question - When does disintegration (which is : *
accompanied by high levels of anxlety)'lead to maturity J‘@ aZcelerated
development, and when does it fail to do so? - was partially answered l\\.

by hypothe;es 1 and 2 findings ' Accelerated developers perceived

" nadir experiences as enflancing their development 51gnlflcantly more -

than normal developers. This finding reflects the positlve attltudes
accelerated developers hawe’ towards such level 111 dynamlsms as
positive maladJustment. feelings of shame andnguilt, hierarchization,

and dissatisfaction with oneself. An existent1al, growth enhanc1ng .

anxiety with its basis in emot nal, 1ntellectual and 1maglnat1ve

formis of'dverexCitability is prevalent in accelerated developers. ‘and

/o

. almost non- exfstent in the normal developer group Both g;pups B

,'percelved peak experlences as hav1ng a beneflcial impact upon thelr

fvdevelopment (See Table 8 ‘and Flgure 3)

L.

A\

The 1mpact students“perceive that univers1ty hds' on thelr
development in general and the 1mportance of peak and nadir . o
experiences upon the same ,Was ‘the purpose for desfgning and admjnlstering
Study Questlonnaires 1. and 2 (See. A‘pendlces D and F) |

To the statement s "Life at unlverslty should contrlbute to

my growth and development as a person" : tbere was almost total

‘. agreement (97% 1n the aff1rmat1ve) The 1mpact of peak and hadlr

P

e



(

’ . o ! .
experiences upon deve]opment was almost as conclusive. Ninety-six
perdcenf of‘the sample percieved peak experiences~as enhéncinq .

- development, whjle 715 viewgd nadir experiences in the same regard.
It is interesting to note thétfthe nédi} experience quesiion produced

\ )
a bimodal distribution with 287 of the subJects v1ew1ng them as retard1ng,

, development‘ Question four of the Study-Questlonna1re (1) was sqm11ar
to the nadir question; its f1nd1ngs para]leled the nadir results, but ‘

< were a little less conclusive. The.question which read - *'A profound
knowledge of onesé]f'and a‘deep,level of emotional'expernence, as well
as a more meaningful contact with the'environment seems to be imposoihle

"~ without going ‘thr,ou’gh conf]'ié;g;dishamony; intensvif'ied sensitivit;

and even orgénio or.mental i]fness“ (Dabrowski,]972, p.1), requted

in 717 agreeing,-lO% undecided, and 18% disaoreefng. Thé 10% undecjded
suggests that tho.length of the itém'may have made it more énbiguous ' \;
than the sho}ter nadir enperience question; thusilowering its

“rel1ab111ty and thus its va?rdlty I} is worthwhile noting that on ;

half ‘doZen or so quest1onna1res the term mental 1l1ness‘§as circled,’

underlined, or had a qué;ZTon mark-bes1de it. This phrase also cou}d

acoouni for théAlo% undecided responseé.] a |

Thé literature-review/Th Chapter 11 uncovered three major

yei..

corre]ates of per;onality deée]opment, namely (1) anx1ety. (2) chellenge, -
T amd (3) self—determ1nat1on Quest1ons 2 to ; of Study Questionnaire 2

were des1gned/€o paralle some of theae corﬁb]ates The queST?Pn -

"Ljfe a¥ unrvers1ty should st\mulating, and it cannot be st1mulating

: < pr duced the follow1ng re;uits‘ . Q
//Strongly agree A ' I am not - “ff; Strongly

. S * ., sure ‘n | -Disagree : /
‘iﬁm n%/) 208 o 2sLs s(18%) 5(15%)  6(17%) 7(5%)

14
g
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Fifty-four per cent of -the répl?eS.center'around ther“I am not sure"
akea % ACCording:to Dabrowski;aUthentic education can and-should be a.
stimuTatinQ, stressful and growth broductng experience., The uncertainty’
;refleéted in the answers to this questionfare worth cqnsidering‘in
relation to the thesis that optimum‘or accelerated deveIOpment\occurs
when stress is great endugh to chai]enge;previous modes ot adaptatibn;
but not so great as to 1nduce extreme neurot1c or psychot1c (level II)
anx1ety. Both existential, growth enhanc1ngsanxiety and neurotic .
anxiety related themes are commpn_tn the peak and nadir protocols..

Level I} development zs.characterized by ambivalent feelings;. the
replies to this'question are viewed as consistent with Dabrowski's
theory. ‘ S |

. Life at_university is not free of stress. ‘Seventy per tent
of the subJects dlsagreed with the statement that "life at untverSIty
and classrqom asswgnments 1mpose Tittle stra1n upon me." Further,
"there was 87% aqreement to the statement that "This year, thus far, (r~
.has. resuited in my quest1on1ng many previous bel1efs. va]ues, and ‘
attttud!s that 1 never quest1oned prior torattendtng unlverstty

The dynamlcs of.what is nsppen1ng in the accelerated deve]oper

sample of Un1versity of. A]berta students studied here 15 best ‘
summartzed by Soren Klerkegaard 3 classic statement presented in |
: ;Chapter I and again no; "To venture causes anxiety, but not td venture
is to Iose one’ s self. ., “and to venture is to precisely become
'consc1ous of’ one' s self " ’: ) o L ) "

: Studies of Change over OccaSIONS Valtdatton - vaotheses 3 4, and 5

,;'_ . Both Cattetl s and Dabrowski's theortes place considerable '



N . | . 9¢

importance upon the concept of anxtety. «Cattell's 16 PP test has
embeJHed wlthin it a 40 item anxiety scale; it was mainly on the

" basié of thelsubscales contalning‘tnese ltems that the construce
validity of Dabrowsti's concept of acdelerated development was tested.
Accelerated developers were distinguished from normal ones on the basis

of their level index scores calculated from a hmdified form of the .

Verbal Stimuli Test.

] - .
The Tevel index scores and 16 PF comparisons implicit to

hypotheses 3 and 5 were not supported. An unexpected hypothesis 5’ - ~
finding was that the ;ariance on the O_factor‘for normal ‘developers

increased signlfjcantly (p<:.05)'over time suggesting college impact

had a ”heterogeni;ijion“'effect upon them. A playsible explaination

for-thls finding Ts that normal.developers are more reactive to |

situational or state anxiety than accelerated developers.

Hypo{he51s 4 was partially conf1rmed Mean changes for the ~
b
two groups on the H, 0 and Q4 scales dld not d1ffer as expeqted o e

However a slgn1f1cané interaction effect was found on the Q2 scale,

~ over. ‘e dccelerated devqlopers, who were more self—sufﬁment
“than normal developers to begin w1th became more group dependent i
and vice’ versa. - ' g | -'} L e
. . ‘ . . .t. ' L i 'h .

Are tqere any plausible.explanatiuns td account for the non*

‘ssagn1f1cant f1nd1ngs7 Hypotheslséb stated that accelerated developers

"would score 51gn1{1cantly 1ower qn Cattell s H scale (be more shy

L)

.“and less venturesome) “and hlgher on the 0 (less placid and more
6P9F8h6051ve) 02 (less group dependent and more self—suff1c1ent),. e

and Q4 (less relanpd and more tense) scales than would normal SRR A

s S
4

S



. e
developers. Nor@ of these hypothesized differences were found
v Iy .

LY

'significant (p~ ,05), yet the mean scores for-the two groups were

iﬁ‘the direction hypothesized. Close scrutiny of Table 5 provides a

plausible explandtion foq-hypothegis 3 resultd - the female study

E P .
participants differed significantly from the normative samples on the

H, O,‘Q2 and Q4 factors while the‘maTes did so on the 0, and Q4 scales.

Each of\th§§e differences were in the direction that made it more

d\ff1cu1t to. find ,significance in the hypotheses being considered.

More exp]1c1t1y, both the male and female samp]es scored s1gn1f1cantly
higher,on the 0 scale (were more apprehensive) than Cattell's
nofmative group. This being the case,suggests that volunteers'Tevel
in‘ex scores In this §tudy would be higher than fn'tﬁe normative
popu1at1on, and” thus make it less likely to find a significant
d1fference between accelerated dhd norma;vdevelopers as hypothe51¢ed

\
o’ The same sample to popu]dt1on dynamics alsq'operate_ln

Qypbtheses 4 and 5f(fab1e;/¢$-ond 12), and thus influénce these

- 4 - o

‘results in para]leréizits of ways. The nonsignificant trials effect

on the 0 factor suggqests another hypothesis concern1ng the part
s1tuat1ona1 anxiety plays in mak1ng the transrt1on from high schogl

to un1ygrs1;y. Table }] indicates that the pretest scores of both

normal and éccelbrated;deve]qpers when,pveragaitogether on the O_factpr
‘ . . ; ,

‘ b - « .
- drop, but not significantly\from the posttest weighted meang for the

same groups This f1nd1ng is 1nterest1ng in light or previous studies

" by Bain (Notes 1 and 2), Feldman and Newcomb (1969), and N\cho]s (1967)

Bain found Factor 0 scores lncreased s1gn1f1cant1y (p« 01) from the
[ 4
beganning of the freshman year to the beginning of the solhomore year,

*

99
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and persisted at a high level during the sophomore year until the
beginning of the junior year. How can this marked discrepancy between
University of Alberta students and the Bain sample be explained? \
Feldman and Newcomb (1969) found that small,residential,4-year colléges
provide the best opportunity‘for campus wide impaets. further, Nichols
found that scores on the anxiety (0) factor increaseg\at'colleges which
emphasize science and engineering curriculums. The Royal Military
College, where the Bain study was conducted, is mainly an engineering
schogl \n addition to being a smaii'residential co]]ege: Last of
all, pretest 16 PF administrations in this study were completed : v
during the first week in November,and posttesting was done from February
3 to 28, 1975. Had the test,adminstrations been done in oar]y
September and late March,the outcomes may have Been quitevdifferent.
‘ Based on the assumption that sample bias may have neakenedf
the statistiCai analyses in hypotheses 3, 4 and 5, other significant
.findings ever'&hd above those hypotheSized will be briefly mentioned
It must be recognized that these findings could be equa]iy as well
expiained by the operation of a statistical random chance fagtor.
Table 9 uncovered an interesting experimental mortality finding. Scheffe
comparisons across-groups'on the “M“-fattor indicate accelerated “
developers are more imaginative (less practical) than either dropouts
from this study or normal developers. (Cattell's et al (1970, . _.
.pp 98-99)vdescription of this factor along with a perosal of items

compriSing this scale suggest that the "M“ factor is indicative of

the operation of Dabfowski's ginative form of overexcitability in'

~acceleratgd developers\ "Eskentially the M+,person has an intense



101
N “ )
subjectivity and inner mental life" (p.98). According to Cattell,
a highly imaginative person is also characterized by "internally
autonomous thinking", which the invcstigator views as similar to
Dabrowski';.khird or self-determining factor of development. -.§f~‘.
Further Table 9 significant differences appeared on the Q] \ '

and Q? factors; Both of these traits differentiated the accelerated
developef.from the study dropout, with the latter's scores suegesting' /////,
that he is more conservative (less experimenting) and more group
dependent (less se]f—sufficient).,:Tab]e-ll‘s signiffcant inter-
A action effé%t,on the 02 factor‘is viewed as avmeasnre of the socializin&
in;act of the peer culture. According to Cattell et al (1970) “at
- school, 02 + (self-sufficient) childnen‘prove'commonly to have been
decidedly an the sec]bsive side - early developers who tend to associate
with a few older friends" (p.105). The investigator examined each
item of the Qé scale from4a~0abrow§ki frame of reference and conc1udcd that the
Q, + person would be more se]f-determining and autonomous. Table 11"
lrésults indicate that over time. accelerated'developers who were"more
self-sufficient than the normal develogcrs to beg1n with, became more
group dependent and vice versa. Is this the kind of 1mpact universitics
shou]d have’ : |

« In Chapter 11 (p 27 ) the 1nvestigator points out Cattell s
distinction between state and trait. Table 10, wnich compares Cattell s
»‘and this 1nvestigation s consistency (equivalence) coefficients with one
another,clearly suggests that factors B, G, [ and O are state and not
trait indicators The substantially lower consistency coeffic!ents

on these very factors 1mply that the 1nvest19ator S sample is more



-

changeable (less stable) than the normative group. bt follows from a
Dabrowski frame of reference, that this study's sample has greater
potentia] for growth and deve]opment.béceuSe the instability in the four

$ :
factors just mentioned imply the Bperation of inje]lectua] and emot1onel

]

forms of overexcitability.

Co ; » J
- Implications

‘ This study po%ed four questions and five refated‘hypotheses.
Their purpose was to determine the~c0nstrdct validity of'Dabrowski's
theory of Positilm D1s1nteg‘;1on 1n genera], and h1$ level of
development construct in partidular.. The answers to quest1ons 1 and
-2 concerning the types of peak and nadlr experiences students encounter

'while attenQ1ng un1vers1ty, and the outcoges of hypptheses 9 and 2
concerning the perceived impact of peak and nadir exberiéntes upon
personality deve1npnent were canfirmed. -These‘findings were interpreted
as previding process and group validation of Dabrowski's'theory.
iQuestionS 3 andfh,-ene their related hypotheses 3t,4 and 5,
concerning personality difference§ petween a¢celereted;anq normal

deve]opers;'along'with changes on the same dimensions over time were

| N 1n1te samp]e b1as in a dfrectlon that would make the 05 level of
. M dence more d1ff1cult torattain. A rival hypothesis is thatAthe

102

not generally supported. A pJausib]e explanation for this unexpe ted S
-~ finding was offered Samp]e and’normat1ve 16 PF comparisons 1ndicated _

16 PF H, 0, 02 and Q4 scales are not~re1ated to Dabrowski'S”construct;
. .

~A remark of Cronbac and Meehl (1955) is relevant in this regard

'horrelat1on departs from the expectatfon, houever.

there 1s RO way to lbow whether: the fath 11es in test A, test 8 ‘or
4
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the formulation of the construct.” (P.14). Hypotheses 1 and 2 findings
and the process validation results suggest that thelDabrOWSki construct .
has some merit. Therefore, it nust be concluded that mean scores
on the 16 PF scales in ouestion don't differentiate‘accelerated
developers trom normal -ones. . , » |

Cattell's distinction between state and trait dlscussed in
Chapter I1 does seem to haVe some merit in relation to.construct
in QUeStion. DabroWski‘s.theory suggests that test - retest correlation
coeTf1clents d1splay1ng low stability are probably related to—the operatlon _
~of various forms of overexc1tab1lwt1 s and related dynamisms Factors
1 B, G, I and 0 test - retest correlatlons were substantially lower than
tthe repOrted'by Cattell. ’
BehaVioural, psychoanalytic, and exjstential based theories
each éons1der anxiety from a different frame of reference Cattell
et al (1970) belleves "the tlme is ripe for experlmental research to
‘check the causal connections in these theorles" (p l18) Further Cattell
believes that additiOnal research into his second stratum factor entitled
_'“AdJustment versus Anxiety" w1ll clarlfy these causal connections
It [the adJustment versus anxlety factor] has been shown to rlSe with
anxiety stimuli“. + . and decline with therapy . . . In ftself, it
fs not to be considered patholog1cal and may be hlgh'ln normal. persons .
and low in psychotlcs though it ls usually very hlgh in neurotlcs
(p llB) The relationsh1p between level of tenslon ‘and. type of -

anxlety to personality adlustment theory is poorly unde;;tood‘ " hd f'*., -
‘Qiﬁbgriflcation of the factors related to. this 1ssue in future research - f

"h
s of the utpost importaite The construct valldatlon study reported

_I-. . .
. o
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- here suggests Uabrowski's theory of Positive Disintegration can be useful

in sorting out the many issﬂgs involved.

Student cevelopment is viewed by Dabrowski to be a product
‘ LY .

~ three interacting factors, namely (1) heredjty;(Z) environment, and

§9

(3) autonomous or se]ffdetermin?hg factor.

Dabrowski's views on mental health emphasize that optimum or

“accelerated development occurs when stress is great enough_to cnalfenge
and change previous modes of adaptation, but not so great 9s‘to induce

'extr@he neurotic or psychotic types of anxiety. Existential anxiety,

H FY

psyéponeuroses,,end'nervousness in genéral heighten tne impact that'
peek and nadir experiences have upbn our lives. Impl!ctt to this view
of mental health is a tensiog seek1ng or self- traaschndence model of
man;- Far too mggh emphasis in the past has- been placed upon the cog- -

nitive domein in explaining man‘s development. Oabrowski belleves and

the OUt\§ESS of this lnvestlgat1on support th1s view, that the IMaginative

- deve]opqgnt and hlS psychic - l)fe,

‘and affect1ve domains are equally 1mportant 1n understanding man's

3 The 1ntelleétne1 and emot1onally volat1le existencq of the

unlvers1ty studeﬁt can enhance, retard or deflect the follqwing self

_knowledge ‘creative expression, and personallty development Freedman

: ( 1967) expressed a very real concern that un1versit1es may be 1mposing

too Tittly raun on rts students with the end: product being er
"Derso lity that 1s stable and 1ntegreted but lacking=in depth and

i'coMplex1ty" (p. 56) | The results of “this investfgation agree vith

"Freedman s statement concerning the end product lt .does not egree uith

'v‘the statement that universities may be 1mposing too little-strain." |

o p— ,,*AT__—..‘M‘.__.;: [ S S e
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A perusa]wof the types of peak and nadir experiences encountered

at University of Alberta, aiong with the results of the persona]ity

and study questionnaire data col]ected agree with the findings of the

UniverSity of Albert: report on student stress Students concern about

the amount of stress they encounter is ]egitimate, mind- you, much of

the anxiety is 51tuat10nal]y based and state related. More'speciticaiiy,

the academic disappoinuments nadir experience category which accounted

for 26%. of the nadir replies dispiayed both growth enhancing and retarding

¢
themes. May (1967) captures the essence- of the anti-growth companent,
“this emphasis upon'piling fact upon fact in itseif undermines the |

experience of identity of _the student, and is a prime cause of
; _,[extreme neurotic] anx1e£y (p. 40) . |
C . What kinds of anxiety are yniversities engendering within their
' students ,and students within themselves7 If it is mainly existentially, |
;growth enhancing anxiety; then Sunford s (1967) p051tion is under-- . .
.;standable "Thus ‘thé ‘goals of 'adaustmant‘ 'stability’ and peace P
of mind .- if these terms refer to a_general state of freedom from -
"tenSion - are fundamentally incompatible with the goals of development N
;‘.; (p- 50) ‘Why can 't ‘students actualize the potential_that_exists.witpin 3 :
them? ]; | o f., o 1 :‘. i ,; L | ' |
/ !Stz (1968 pp -2) concluded from his idiographic ando- : '-)j
."nomothetic studies of persona]ity deveiopnent in university students ._”

| - that their abiiity to further their owin happiness through trunsfornation _tf7 -

" of their. Tife. style is not in a partitularly advanced state Dabrouski |
' -,iand Biechowski (Note 6) feund the sane to be true of the University of .
’Aiberta students This investigation concurrs witn the Katz and

~—mmﬂﬂﬂ¢ihmﬂmg, s j;vépr;c;;#%.; j’jm
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‘ S
These results suggest that student behaviour is basically

- second factor or environmentally determined. This factor is sufficient

’to bring about normal dev_e.LEpment‘- but is this enough?, 1Shou1dn',t.
universities attempt to facilitate accelerated development in its leaders
o" tomorrow? The driving force behind accelerated vglevelopment. namely‘,
the self-determining or autonomous factor appears to be moperative _

in most Students! Future research must address itself to finding

ways to facﬂ]tate th1s very 1mportant factor.

»

. ' . * Conclugion - Study L1m1tat1ons
, - - ,
. The "PWnowledqe paradigmn. of Polanyl (1958), and the weH

pstabhshed positivistic and determm1st1c ‘mode 1 adapted from the natural

Sciences were viewed as éomolementary to onemther in th1s 1nvestigator S *

[

' attempt to undberst.and the impact unlversit_v has upon, a student's nersonah'- !
ty. Mlport I&P has stressed, time and time aqain, that the apolication
of r1q1d sc1ent1f1c procedures of explanatmn, pred1ctlon and control can be

" achieved hoth 1dmoranmcally and homothetwca”v P)ge\ 55, of this d1sser- .
.

tation, nuthnes more: pxnhotly Mlport 3 conqrvbution to. the me thadolony

in thls rt'aard A sahsfacfory mnrnaqe of the personal koowledqe and pos1--

t|v1st)c Daradmmn may nit be nosnbln' - . B R
Polany1 bnheves that only a portxon of man 'S behavmr 1s nbservabln‘

' -vdnd predrvctable, and (an be studved obwctwely, true understancling o? man, '
: P the pmcess of hpronnnq. can Only be ascertainod hv dnelling 1‘ oneself '
: )and anothor m a suhlective I - Thou\sense » Goth Dabrwski and Polanyi _.
beheve t‘at all researchers are both parucipant and observer jn their own :

| pmlosoohical and methodological systems !'ence the sgstem changes as. 1t
Q

s studleg and because 1t 1s studiedt Contrary to. thi;b’osition 15 the 1

‘ .

. '_ jehahonst \new and CatteH $ factor analytit approach these positions at-— g
U’mvt to gxc?ude subaectiwty 1n the 1nterest Mcomletely objectiye.
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. NabrowSki's level of dovelonment construct was the central focus in

this study. Dabrowski (Note 6) makes the assumntion that a student cannot .

.

represent himself in his responses to the Verbal Stimuli Test at a level
fi?h'er than n"qctual level nf‘ (!{'wrlopment. This assumption nmust be
Ouestinned.‘ For examnle, o norshn'whn reads Meustabas' (1967) book - '
'LQE£,1D°5° would surely provide a richer rnspnnsp to the great sadness or
1nn011noss werbal stimuli than would somecne who di” not do the same, and

rhur enhance his level 1ndqx 9€9r9. Extrpmely anxious people experlence

difficulty responding to emationally charqged verbnl,stimu]i. Defensive'

hlockinn cnuld‘oasi1y result because of this phpnompna . In this case, a

§ very sensitive, otentma]]v h1qh level tyna of person could orov1d9 a "rater
assnssod“ Tow level resnnnse
( . . - . . . »
? T Picchowsk i éloto J1) offrrs a major.criticism of his own theoretical

r ¥
S

Rt and'nmpinical studyfof‘ﬁaprqwski{s work , which is equally valid in this

study .- Inlhfs } cugéioninf the reliability of the Verbal \iruli Test,
’ . v.' . - . 1' \ ~

“he mentions thy necesdity nf;lonnitudinal studies and blind rats

‘hal qtimuli‘itgrm by’rat?ks.withnnt knowledqé'bf the théofy. "At prése.t'
' éﬁe raﬁinn process demdnds'&.thornunh working'knnw¢edqe of the i?ole tneo
T a tﬁ%k too: comnlen for. ordunary tra1n1nn of rater%“ (p. 49) |

.. v I. o Two fmal tur‘y hnntapons 1nc1ude (1) the dlsproportwnate nunber

‘ of fomalo voluntenrr (u _ 97) to male subjects (d s 3&?, and (2) the short

>:t1nw intprval of. thrPe months bntween hre and oosttest measures.. Idea]]y,,<".

N '.:tn nbta1n an accurats mrasure of tho 1mpact of un1vers1fv upon . student pe:; )

'nn¢.snnal1r1es. the-lGPF tps,~shou]d have been admintsternd to students d%on their
| arrival at'univer51ty in ‘aptenber and Just pr1or to their final examinations

lln Apr11 The 11m1tat1ons, Just c1ted merit cIos# attentian 1n future
'_;;theoretICal and éhn!rrcal studwes »_"“i"~"‘; “,'n'_ fn_fv o ;"- E f7j;.lf;¢

‘r

.
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. 4
HANDOUT FOR STUDY PARTICIPANTS

Title: Changes in Personality during the Freshman Year

Introductibn

The purpose of this study Is to deternine the {mportance of personal
crises in the personality development of first year unfvcreltv students. To
grow and mature means to change from what one has been, and the rapid change' that occurs,
especlally during the first year, is naturally upsetting and often dccompanied bv
high levels of anxiety. Many researchers believe that the studys of student reports
on their most traumatic and happy experiences will tel] us a grelt deal about
developmental crises. | also believe this is true.

Questions to be answered by the Study

1. What types of painful and happy experiences do students have while attending
university, and do these happenings enhance, retard, or have no dffect
upon personality development. »

2. Do changes in personality for individual studénts differ depending upon
the type of painful and happy experiences that they encoupter.
\ o '

What Can you leam from this Sctudy?

1. I hope I can assist you in gaining sowe insights into yoRr

personality by:

a. Providing you with a scored personality profile, and~

b. Providing you with a very 1ntereet1ng an ative ‘cleassroom.
9reeenuuon geared to your needs as & developiyg person.

-

Data Collec:ion Procedure

.1, First Persomlity ‘reettnl Period &
s, When: Morday, 4 November mttl I’tiday. 8 November, [1974.
) b.’ where. Go to the Ed. Psy.Test Library (6-106) on th¢ sixth tloor of
T ‘the New Education Buudin; during the hours .30 - _12700;.

1.00 - 4.30.

‘c. " How: ' The test can be co-pleted in about SO minutes. Myself or the °
‘test librarian (Mrs.Nastajus ) will be on hand te enmr
dny questions you may have.

2. "'Collection of galnfu1 and hggzx !gsrienbea~ggotoeol!

‘This will be acco-pltshed dutin' Janucry. hopefplly durtnx one of your
ld. Psy. 269 classcs. or by other neans acceptable to -you.

3. Po!t testing ‘ -“ _ o / ' . ‘ o
‘&, Vhen: Honday. 3 Februiry until 7 Tebruary, 1975, “The Imceiuu
. ‘ is the same as the above. qun completion of ¢his testing .
1 vill gladly npeet vtth you t’o talk about d\e profue of your
eetlter test. . .

Stncarely L Ofﬂee 6~101

Cals Ress Phones: 432-3807

i Barlematn | or . AM-4os2.
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THE CAMPUS: COMING OF AGE AT COLLEGE ASSIGHMENT

The Madison article attached (ladison, 1971) talks about “intimate accounts
of self-adjustmeret in sexyal, s0Cial and carzer crisds. “ During the next five years
of your [1fe, there will be numerous ana i1ncreasing demands and restrictions °
both from within and withoit which will complicate your strugglte to find
yourself and your role in life. Some of the pressures include breaking
emotio e}l ties with the family, indecisiveness concernxng occupat1onal
choicey and adjusting to university life.

I would 11ke you .to read, ponder, and digest the attached article
and come to class prepared to share anonymously one personal experience
triggered during your reading. Anonymity will be maintained by hav)ng
each one of you print your experience on a 5" x 7" filing card prior to coming
to class. During class these cards will be gathered, shuffled, and read out
Toud, one after-another. Finally, your instructor will elicit the reactions
of the members of the class to what they have heard. ’

‘ There s usually a wide variety of responses, from “I am
homesick here at U of A" to "1 am terribly shy, and -feel inadequate when I
compare my experiences with girls to the other guys dur‘ng locker room .
'bull’ sessions." , ‘ﬁ-

"The effect of this exercise on class nembers is often ‘quite striking
Some, for the first/ti ) realize that there are others, many others who
have problems, thou ht , and vieus similar to theirs. : ' ‘e

N .
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Yomo

Nanie ;
Age:
Year at University

Unhqopy (Nadir) Experiences
| [ would ]ﬁke you to th1nk f the most try1ng or anx1ety
produc1ng experlence or experlences since your arriva at Un1ver51ty
These incidents may have been the most unhappy, hurtful, and
| traumatic MOments in your ent1ré llfe rhé?é anxiety and personal
crises occur in most universxty students and often revolve around
‘sexual, soc1al, career and academic ch01ces and” adJustments

~ Now th1nk of just one of these*experlences, the most

'\\SMQ‘IONALLY intense ane, and Please respond to the following:

a. Describe the experience in quest1on as you would to
’v‘someone you nespect.and you know would understand.
~ Give details of when and where 1t happened who was
1vinvolved (use fake names if you w1sh) and any cther
"details you feel are relevant _ |
. b. E”Describe the impact the7exper1ence had on your
’a\(]) Behaviourv(what did you qo?)
12) Feelingy, and .: o
(3) Thoughts (what did you think about) at the |
time of its happening and now, |

o »l_ . o your developuent és a person? Hhat impact. if any,:

€. What has- this. experience neant o you fa relation to -

has it had on your life 9oels and the type of person'

o you would like to be. S
Please answer on the reverse side of this paper Thank you

L T )
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. ome 122
Age:

* Year at University:
. . A
Wonderful Experiences . . :

1 would like yot to"think of the most wonderful experience or

experiences of your univerSity 1ife; happiest moments, ecstatic
moments, moments of rapture, perhaps from.being in love, or from
‘listening to music or suddenly "being hit" by a book or painting,‘
or from some great creative nument."[Maslow, 1968, p. 717 % -
Now focus in .on just one of thece wonderful experiences (//’\
the most EMOTIONALLY intense one, and please respond to the following
a. Describe the experience in question as you would to‘al
someone you respect and you know would understand.‘ |
‘Give detéils of when and where it happened, whp was o
involved, and any other details you«feel ere relevant.
b. Describe the impactrthe eXperience had on yopr
(l)‘ Behaviour_(what diéiyon do?)
(2) Feelings,'and . : . , t'ii
1(3) Thoughts (what did you think about) at the
| | time of its happening and now. |
c. - Nhat has this experience meant tg you 1n relation to -
Iyeur-development as a person? Hhat impact if any.
._nas it had on your life goals. and tne type of person
o you would like to be? o . |
Vl'vd,'”xuhich experience (the peinful or the nost wonderful) |
o had, the'most lasting after-effect? Please explain yoar reply : .:3

| lote : : . e : .
The quotation marks and reference comment did not appeer in the if?\

study completed copy of this questionnaire
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- ~ Name:
Age: Q?
Year ai University:

STUDY QUESTIOM4AIRD (1)

Instructions: Please circle the nunbered response (i, 2, ...1) or
letter (a, b, c) that is most appropriate for you in the following:

’

1. Peak or happy experiences, in your estimation, generally
° Retarg ' Have.nb impact Enhanée © TOTAL
developmgnt . on developmeqt development
L 2 301 4(4x) . 5(20%) 6(49%) 7(27%)
2. Nadir or painfol experfences. in ybur,estimation.\zenerally ‘ -
Retard Have no impact - Enhance
development ' on development : development
1(58)  2012%) - 3(113) 4(28) - 5(22%)  6(328) 7(17%)
3. Nadir or traumatic experiences for some people have been 1ol

so painful that even the thought of recalling them, as- | have
asked you to do, is considered upsetting and not a very
pleasant task. Has this been the case for you? K

Yes . o Part’ly' o No
' ' { am not sure

-A
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.l(sx) 402%) . 5(145)  6(27)  7(24%) -
. " . <10
4, “A profOund elf and a deep level of emotional
’ " experience meanlngfu! contact with the
environment ssible without going through
conflicts, - 1s1ficd sensitivity, and even
* organic or _[Dabro\vsh. 1972, p.1] 2. .
: -Aqree_ S S ‘ ' Disagree :
1(28%)  2(24 I5%) . Ca(108)  s(68) 6(8!)» 7008)
5. You' have been as _lace yOur name on your replies to this
. ‘ questfonnaire. ) unhappy and happy experiences questjons.

esearch purposes, and will not be disclosed -
to anyone at the.Co”eg_ Please circle’
' belou uut describe your ruction(s)

. one or more o
- fo tMs study. -

Note: a. ,the mbmski;;f, nce did not appur in the student’s copy .
N ~ of this Questio _Vire : .

e - o

“
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N

a. f found the Madison article entitled "The Campus:

(
( Coming of .age at college, and the reading of the .
( anonym@ys replies in class to be interesting and
6% ( valuable in a personal way. (15%)
(
( b. I see the study as an invasion of my privacy. (2%) ,

c. [ would Yike to hear about the results of this study.(67%) OO

" Please feel free to make any additional comments in narrative .
form below concerning your reaction to me, the study, and
the procedures utilized in collecting the data.

4

\/l\
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o9

FPACULTYY OF EDUCATION

OEPARTUENY OF ZOVCATIONAL
PevCHOLOSY

G TRLEPIHONE (403) 4850240

« THE UNIVERSITY OF ALBERTA
SOMONTON, CANADA
Yee sQp

Subject heading: Changes in Personality Study ,
by Earle Bajin. L

24 Januvary 1975 ‘

Dear

I would like to take this opportunity to thank you for your cooperation thus
. far in my study about the impact of happy and upsetting experlences upon personality
development of university students, and to solict your further cooperation

Your personality test has been marked and I will be available to discuss your
profile with you from Monday, 3 February until Friday, 7 February 1915, after you
have completed a different form of the same test again. The reason for doing a
different form of the same test is to get a measure of any change ffat mdy have
occurred since your last writing of the test. If this time schedu§eé s not
coavenient for you please contact me at my office (6-101 New Education Building,

. Tel.No. 432-5807) or call my home (Tel.No. 434-4082) and other arrangements can

be made.

Sope p ople“taking~part in the study have not completed the painful and happy
experi{encef questionnaire. If you were not in class for this portion of the study,
or have nolXyet retyrned it to me, 1 am enclosing another copy of the questionmaire.
1 would appreciate“it if you uould now complete this questionmire and return it
to me when you pick up your personality profile. » _

1 am looking forward to talking ‘with you during the first week of February.

‘& - ‘ : : _ _ SIncerﬁy.
S ‘ ‘ Earle Bain. - : i
P.S. Socond Persom]lty Testing and retum of first mtiu results: ‘
' Monday-. 3, February until Friday 7, Februery ?15 .
b. . 6o to Bd.Psy.Test Library (6-106) on. the 6th Floor of the New

. " Education Buildin mm the hourx d I »- l!.l!}. 1.00 - 4} 9’
. (see attached mp? ] b
c. How - The test can be completed in io winutes, uscmuw of your N
. " persodality prefile can be as. !u? % you like. Myself or the
a’t Horarfan (Mrs. Mastajus) will be on Nend to snswer oo
mstions you sy have, : .

IS : o Ms‘ﬂn.
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NAME :
i Age:
Year at University:

STUDY QUESTIONNAIRE -

Instructions:- Please circle the letter (a, b,c, or d) or the numbered
response (V, 2, . . . 7) that is most appropriate for you in the following:

1. Since your arrival at University have you been living:

At Home? - 52%

In residence? - 18%

In an apartment? - 29%

Other (please elaborate)? - 16%

QanNn oo
. ¢ s

2. This year, thus far, has resulted in my questioning many of the
previous beliefs, values, and attitudes that I never questioned prior
to attending University.

Strongly Agree : I amnot "~ Strongly Disagree Total %

. . . sure .
1(21%) 2(231) - 3(23)  4(®) 5(7%) 6(12%) 7(5%)

3. Life at University should be stumlatmg. and 1t cannot be stimulating
without being stressful.

_Strongly Agree - : 1 am not' . ' Strongly Disagme
B : sure o _
) 20131 3(25:) A(188)  s(15%)  6(17%)  7(5%)

4. Life at University and classroom studies and assfgmuents 1npose Httle
or no strain upon me.

Strongly Agree 1T am uot' A Stronqu'oisagne
o sure ‘ o
(W~ 2028 3(6%) Mst)  s(19%)  6(3m)  n(2)

5. 1 feel pressured by fellow s»thden'ts‘i
 Yes I am not

Strongly bingree
. sure : ‘
L3

s 2(2:) ToaAm) . ass) N ees) mzz)
6. ~ Life at University should contributc to qy gmth and hwlwt as
~ a-person. o L

Strongly Agrep - o l am n_ot sure Stmﬂy Mugm

Ness)  2(2x) - 3ten) - 4(3) s 618 1.

o doing things I wouldn't usually do.

129
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VERBAL STIMULI CRITERIA

Great Sadness (Nadir Experiences)
Level T.
‘to qreat sadness
_ Short-lived sadness, discomfort.
Cause or referent of sadness located externally.
Discomfort when basic needs are not met or satisfied.
Upset by failure to meet or achieve immediate material gqoals.
Hurt or angered when others don t recogn1ze his worth or super1or1ty
Is never depressed.
No particular sadness or discomfort over another persons loss or
trouble.
Tension directed ovtwards not inwards.
j. Aggressive tenden®ies, anger, hate, fear.

L] ?

T0O0 w0 ao oo

[

.
.

Level 2.
a. Occasional great sadness. : '
b. Variable: sometimes as if tr1ggered at other t1n!s as if due to
a .vague unconscious "welling up.
c. Difficulty in locating the cause or referent of sadness. as be1ng
“internmal, external or .both.
d.  Sadness due to the jggg of death (as d1st1ngu1shed from ‘the pr lem
. of death): mainly ones own death, but also over. the death of f amily
or close friend.
e. Experiences morbid depresston feel1ng sorry for ones self betause
things aren't gaing right, or because one 1sn t sufficiently
© appreciated.
f. Fortuitous exterhal events or contact w1th others (usually. family
: or friends) is necessary to bring one out of depression
_g. Experiences occadjonal sadness over another persons (usually _ >
“family or friends)) trouble or loss, ‘
h.. Some tension directed inward, but without poss1bi1ity of proper
- channeling for inner development.
! i.- Aggressive tendepties may develop which are self punitive, in uhich
~ case suicide j5 very possible. = »
~J. -Sadness experienced as unclear, undifferentiated, inner agitations
. sha]low or extremelyidntense -

' uent great sadness LT
‘Great sadness increasingly 1nternelized
. Causesor referent of great sadness is. understood to. bt-within.
. Experiences-and expresses distinct levels. of great s edness -
-(hierarchy of sadness). Sadness due to ones imperféctions.
S B Sadness over another'persoAS' trouhle or 1oss. ‘

L .o o [} S . ! . . - . R B . [
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3 Léont'd).

Level
-f.

An enlarging e}dness over difficulties which seem inherent in
all existence™ the ignorance of man and his folly: his blindness

-and self-concern.

An expansive sadness over the prospect that the world means
nothing when it should mean so much.
Sadness over ones' own insensitivity to others and himself.

. Sadness due to ones' inability to helprothers and himself.

-realized the importance of empathic relationships, but is saddened 5}

£y =

because the beneficience of empathy §s limited by the understanding

~ of the ather persons with whom he related.

- of others.. -~ -

" moral .and'9lobal philosophy. . -

Sadness because of his clear vision of the possibility of helping - =
others, but of the impossibility of actually effecting help,

‘ .

J.  Sadness over ones' inability to communicate or express his
- beneficial intentions. :
k. - A more expansive (existential depression) as a result of knowledge
- of ones' self, and mans' general predicament. ' '
1. Such depression may be relieved and released through inner psychic
- . transformation - development of self perfection.
m.  Such depression is often expressed and alleviated through self-
initiated creative channe . e 4
n. - When such depressian finds no outlet, the persen becomes extremely. -
. immobilized, bringing severe psychoneurosis, or even psychosis..
.0.  Some joy mixed with sadness -tearful smile (rain on a sunny day).
Level 4. A . S N
a.  Sadness because of existential insight into the suffering of ;
; others. . -~ ' o o -
b.  Sadness because one feels a distance from his personality fdeal. & - A
€. Sadness because he has developed a high level of empathy; he has .. °

owing -to his own lack of resources and in part to the misunderstanding ..

i

- v : . :
Sadness because of the impossibility of solving rhilosophical -

_problems avd problems of transcapdence - especially because of

conflict between a very high level of empathy (love and friendship)

and difficulties concerning the reality and actualization of his own. f N

Cledr and strong states of the “night of the soul."

a. . Great. sadness because of'the‘gstrege difficulty (even impossibility)
. ‘give emotion SN
"I and Thou.* - R s P R A P TET
- Antinomy between deep émpathy and. solttude of thodght, and experience:

oo .

of finding or arriving ‘at hiq ® forms of identificatiog which..
al~expgt1encejand.ébsolutg“qndgrs;qnding of the refation

in refation to the absolute. . v -

. Antinomy due © uncertainty respecting the perminenice of valves. .

.
g
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Level 5 (cont'd) - :
j Sadness because ones' own experience and philosophy do not resolve
beyond all doubt the problem of transcendence.

e. Sadness because development is very slow - this in relatlon

to all of existence.

Great Joy (Peak Expg{iences)
Level 1, .
No great joy.
Shortlived comfort, pleasure.
» Cause or referent of pleasure located externa]ly
Pleasure when basic needs are satisfied.
Happy and secure when immediate material goals are ach1eved
or when fortuitous events go hisway.
Inflated by public recagnition. '
Proud or even triumphant over his be1ng in control of phys1ca1
_circumstances or other persohs. '
Feels syntonous well being when with s1m11ar others - as ina
bar, or after winring a game. v S
May del1ght 1n the d1ff1cu1t1es of others

O a0 O
e e e

0 N

=

-
PO

Leve1 2 C I . L

Occasional great Jjoy: ! ‘ S

Variable: somtimes triggered, sometmes dué to welHng up."

Dj fficulty in locating the cause or referent of Joy, but usually ‘
understood in terms of external circumstances. .

Rather - syntonous ‘joy due to the connnn wel] being of ones fhmi]y
- and friends. : .

- Joy or relief due to temporary eas1ng of burden. .

Relief due to mental and emotiona} supoort given by f}mily or
“friends.

Joy from sor1al recognition . '
. “Joy when personai wants. correspond to~soc141 expectancfes
. doy ‘from nature as a retreat from the hectic world. -
N ,Experienced as. ‘a bodily: feeling: "ting1e all over". “bubbling UP '
“Things fee1 good atl over.“,A ‘ C T , SRR

'(')U’b

-« a

. , - ‘

. . .

N Cse. e Y
. .

‘Levai 3 ‘ ' ‘ s RN
requent great joy. but less fnequent tMn gmat sadmss... :

'Q. .Great joy thcreasingly internalized.- )
€. Cause or. referent of great Joy is uumny inﬂuential or
";g‘tu’idetermined :

4.7 Joy.as @ nsuu of overcominq devﬂopunul d!ffteuities in ones
o Uself; andin relation to others, . e D e
: e‘.f.,Joy through the discovery of self autlmvticftv. R S e
Joy because of. the experience of in,ncr chhoration and the . SR RRETAE
developuant Of a hiernrchy of values ST T e

e
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Level 3 (cont'd)

g. Joy through identification with the jey of others.

h. Global great joy through the experience of a synthesis of ones'
self, and a relatedness with others and all of existence.

i. Mixture of great joy with sadness. .

Level 4.

a. Great _Joy because of growing inner strength.

b. Great joy from empathic, highly elaborate cooperation ana collaboratiob

, with others.

c. Joy from the understanding that sadness is necessary for development

d.. Joy because of a feeling of truth in ones' way, and the ‘

e. Great JOy due to periodic clear‘insight into ones' own ideal,

f. - Great joy from a synthetic lntuwtlonal feeling of the reallty

of .transcendence.

a.

T a oo
S e e .

Leve] 5. o v .
Great Joy because one is approaching autonomy. authentism, and

empathy.

Great joy from oer1od1c clearvis1on of personallty jdeal.

Great joy as a result of Cclearly approachwng transcendence
Great Joy due to self awareness.

Great joy due to the experience of mutual understandwng through

‘the "I-Thou" relationship in which individuality is not only

fully maintained, but made more particularly dignified, while -

‘absolute closeness is ach1eved



APPENDIX H
EXAMPLES .OF VARIOUS TYPES OF
 PEAK AND NADIR EXPERIENCES
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A

Peak Experiences Category Examples:

1. Identity formation, self awareness or finding the "real" me.

a. Female, 1st year, age 18.

My most wonderful exoerience sort of stems from the same thing
‘as my nadir experience which .is pretty strange. For some rasan my
experience with ‘Don made me really see that I am not at all mixed up.
You might say I "found" myself. When I was in high school, I was sure
no -one liked me yet I still stayed the same. I didn't .conform to the
way the group thought.Now in university with the same people, I find I
stil]l think the same and people do like me. This realization, .
when it hit me, sent a real thrill through my body. 1 -couldn't believe

it. I could really be myself, think the way I want to and still enjoy

 the company of other .people who have different ideas than I do. I

feel that the change has occurred in other people because I have .

always thought much the same. You might say my philosophy on 1ife has 1’?
- only expanded. Maybe the change has occurred in me and I don't realize Q\
it. 1 do know,that I'm more out-going than I was and this is probably
because '] have more self-confidence. I think that the whole problem

in my relationship with Don was due to the fact that I couldn't believe

anyone could ac‘dal]y feel that strongly about me. It just didn't seem °
possible. .I think I was sort of scared of it. . . .

- b. Female, 2nd year, age 21.

. I betieve in the theory that those who have felt the greatest
sorrow, know the greatest joy and appreciate, those small moments of '
happiness or even peace more ‘than those who have lived a lukewarm Tife. -
‘In the fall of '73 I-had been on the rpad back from a pre-Univergity
traumtic unhappy experience. I.waggreatly mixed up in my values
and beliefs.. It was then I met an ﬁ Tong forgotten friend who showed
me_that 1ife didn't have to be as cold and ugly and harsh as I had o
- made 1t. -He made me truly happy, carefree, optimistic and self-confident.
I trusted people again. 1 got myself straight again and really threw .
‘myself into my art work. I guess he over-inflated my confidence or

" optimism because when Graham shot me-down' (reference to Nadir experience)

.1 saw I had been looking through rose-coloured glasses. I think I needed ;
some happiness and purpose to life. very badly when | met Ted and he - ’
- gave it to me. Now I think I have reached a-balanced state so I can -
‘handle most situations realistically, practically but usually - = -
hopefully-also . . ... - B

-

2. _ Academic S‘u¢Ces"s:‘ R o
a VFeinal‘ie'i;. '}-st_'yeai-,' _age 21. .

B . R glow at discovering two 8 stanine's on my mrks. The .
- automatic reward of positive .rfgi_nforceul_en’:t_‘i'_‘._-.‘ S

e

LT ust the enjoyment of knowledge, a discovery of a large picture .
+ .-book: called the "Age of the Renaissance®. the delicfous fropAof: -7
- discovering they too were: na’itiagﬁ for.a:golden age . .. . - . RIS

s
. i . ,
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]

I feel that just as we resnond to the cognitive equivalence of
a-situation, object, emotion etc, that each experience whether tragic
or comic or ecstatic is filled with its own essential value. Each
its own drama - each a contributing developmental stage in our -
unconsciously and/or consciously planhed destiny. I cry, I laugh
but I go on. :

- 3. Deep peer friendships or philija:

-

a. Female, 1st year, age 18.

My most intense happy moment was not a moment as such but rather
a period of about 3 weeks from the end of Seotember to mid Jctober.
I had gotten over my home sickness and had just broken up with. my
boyfriend of 3 years. [ simply decided thato] wasn't going to feel
sorry for myself and so plunged into university life, especially the co-ed
students residence 1 was at. 1 got to know the people, dated another
fellow and literally felt "high" on good, happy Yiving. I sometimes
thought that- it was too good to be true. I realize that part of my
~happiness was (1) the tremendous relief of not being ground my (angry
and unhappy) parents, who, fought constantly, (2) f1n"1y getting gnough
courage to break up with a “parasitic" boyfriend and,” (3) feeling for .
once like a likeable youtrful person. The kids in residence were wonderful
for me. And I also enjoyed the studying. (University with.its ‘
“residence 1ife" is the best thing that ever happenqg to me. [ think
- that I would have stagnated if 1 hadn't come. ) : » -
: /

, bt Female, lst year, age ‘8,

My most wonderful e ujences occur every day at the same. tlme
‘when I have coffee with a great bunch of people I have met here.
We laugh at a lot of things, share experiences and it generally .
helps us to unwind from any pressure we mﬁght feel. These times are C
when people. can rgg]lz communicate. | en{oy the. talking, laughing,‘ ; R
" shar1ng and after this term'l think 1 wil really miss it : '

e 4,'. aex.AJove relatlonships Or eros:

a Femalg, g; zear, age. 18.

' . " The mnst completeiy happy moments I can recall have been :
during the time I spend with. uz boyfriend. " Our relatfonship is a st¥ong, =

* . sharing one, and problems whic nay seem insurmountable .during the week
‘dissipate when we're together. ‘1t wight séund rather cliche to call '

. it & feeling of completeness, but ! am much more satisfied and at

peace with wself when he 1s aromd o i

s Becominﬂndeggﬁen R =
' a. My husband :an'd_}’,.r;;ré both from the same small farming

"a;“}Fennle

st .




. community. This is his third year at university, but it is the first
time I've been away from home.. We wanted to go home for Christmas,
but still we wanted to have a Christmas of our own as responsible
adults - as a husband and ouf own family. But we gave

up the idea because we wery at home. One night before test
week, we went uptown to- ge ts. We wrapped the presents
and were having a great t presents were wrapped we piled
them up against a wall an truck us that even though we
had no Christmas Tre hristmas picture. We made
popcorn and Kool-ai nting. We painted the 3 wise
men complete with c ins and the star. It was great.
We never noticed wh 111 AM.

b. I felt good Mt we had done, somehow triumphant,

very much in love..

ture. | was happy that we could both .
ive fun at it because for me painting
that painting the picture was onereason
t home, because we first established

I think that those are the stupidest -

y look like they were painted after
overs. We'll hang it up next year. \

‘ I thought ab
patnt on the same pictu
is very personal., Now

~ that we had a good Chri
our own Christmas. Also

‘looking camels I ever sad
midnight by a couple of ¢

ome more independent of my parents,

ink seriously of criticism. [ think
th.my parents and myself. I_used to
ten I left home. When I did miss them,
gyself. 1 think I finally'ammy
y 1ife goals but it makes everything

¢c. It has. helped me
~‘more willing to take adwig
~ it has helped my relations
swear I would never miss the
- I was bitter and disqusted w

own person. - It hasn't affecty
nicer. ' . . 4

- b. Female, st year, ;

L I remember being e mely exﬂted and happy about gomg home

- for my first visit after ¢ _to University. 1 don't think that
actually seemti; everyone caused me to be that happy - it seems that
~the knowledge I had gained since coming here {about myself and life

Al

- in.general) had simply ‘come to head, and.I was able. to appreciate
“what I had gained. Leaving home for the first time 1s a troublesdme.
. thing to do, for you have to face 1life on your own for the first fx
.time. Consequently, having done this, and actually being ‘able to
- live with [myself] ytelds a satisfying feeling within. - At that
- particular moment when I was leaving to go home - I realized wﬁat I

138

.had learned, how I had changed and I felt QCStatic e  ‘_ | '} L

: As a result of this experience.: 1 feel nuch more comfbrtable .

‘,and relaxed in my situation here at the Un1versi” 1'also feel more

~ ‘able to concentrate on my studies, and I m loqk
' _ny formal education bere ,

ng forward tg completingﬁ‘ |
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6. Music apnreciation and creative endeavours:

a. FemaieJ lsfgyear, age 18.

Perhaps the most emotionally rewarding experience in my 1ife
since 've started university happened in February. It was a snowy
Saturday (as usual). A friend had invited me to her parent's house
for supper. After supper we planned to go to the symphony. For me
this was a first time exper e so [ did nct kpow quite what to

.expect. For the first half oW'the program we listened to the

Edmonton Symphomy Orchegtra and for the second half we listened to a
Mrs. Gina-Buchanan from Austria. She was excellent in her performance
playing.Beethoven's 3rd Concerto. :

It has been just in the past while that I have learned to appreciate
classical music. While Gina played I felt very, very good inside.
I felt as if I could be & ballerina and dance to her fine performance.
. That performance fulfilled me very, very much. I felt so nourished -
after hearing he performance. This experience is nothing spectacular
yet for a first time experience for me it will be remembered for a
long time. I have learned self-control in that I can sit down and
. really appreciate someone else's good work. [t really gave me a
peaceful head. By going to something like this I<not only appreciate
the mastery of the.music itself but also the person, people involved.
It makes me realize and want to work hard in whatever I do for myself
in the year to come. It also builds me up culturally in the arts
so to speak. | loved it and found it ve,ry\g,at'isfyhing!

I would say probably the nadir experience had tha most after-
effect on me because I know I have overcome ‘that feeling now, especially
here:at the university. 1 feel more sure of myself now because of
this expegience because [ realize that | was growing up. at that pofnt.
I quess Wrealized that from here on in it's my 1ife and I'm not .
really tied in anyway to anyone or anything although I haVe\feny deep

.

oy

feelings for my parents and friends.
b, Male, 4th year, age 22. . B

A}

' "It occurrnd’at the time I was taking creative writing* -

. from W.0. Mitchell. 1'd been writing since Grade 7 and W Harboured
~all kinds of plans of writing for a-‘career. As the courseé\yas lit
into 2 halves (poetry and prose) we were able to experienc the usé. -

.0f 2 media. I.started out writing poetry and ‘thought 1'd béen accepted

- into the program ‘either due to my skill or the fact that I needed help

It turned out to be the latter. I was not, asit turhed out, a\very.

- skilled practioner of verse and so I went into the orose term with P

- .4 certain amount of trepidation. - - . .- . T C : L

' But it was there tha£7l'found myselfi *Nitf X ,atseb it and read .
it out ‘Toud and in private consultation, told g9 could tell when :
- someone had "it"*and that I had "i’f” "Nhich was all well and good, as, =~

_ _ S - N

<
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far as 1 was concerned. He later asked me to do a reading with him, which
would have been a great honour had [ been able to do re-writes of my

work well enough. 1 look forward to possibly studying with him again,

so that I can recapture that feeling of accomplished skill that I was

not so sure existed coming into his course.

he impact of all this is such that I haven't s writing (although
I do wish-1 had more time to spend with it) and that } Mink I have a

better idea of my own function as a writer. I realize that I don't have
to do it for a living and perhaps that's why I'm stil1 in love with it.
It.-made me feel good to know that something I enjoyed doing was termed
as enjoyable by someone else. .

7. A oneness with nature:

L4

a. Female, 3rd year, age 19.

At the beginning of September of this year, on a Sunday
afternoon, my best friend -and_ her cousin (also a friend of mine) came to
my door.with their bikes. We went off riding in the country. The
weather was beautiful, not a cloud was in the sky: No one spoke a word
and I was glad because then ‘it would have broken- the “spell" in a '
sense. I was very aware of everything around me; it was 'so beautiful.

. The wind 1ifting my hair from my face, the warmtsi of the sun on my

skin, the smell of grain in the fields, and the/sounds. of the birds and
insects. " The view was beauttfu]. The golden grain was surrounded by .
trees whose ‘Jeaves were just beginning to turn Xolour and these were
set off by the brighteness of a blue, blue sky. ' -

At that moment I was just so glad.to be alive\SRBThtve all my

. henses to experience it. [ felt so'excited or eélated perhaps in a

better word, that I felt something inside me was ready to explode to the

- outsides of me. I pedalled faster and faster and my friends followed

-~ my example until we stopped exhausted close to a stream and we just
laugled for no particular reason at all, ' T

I still think back on it now if I'm feeling a little down and -
if I close my eyes its just like it happening again. - It-picks me up
-again because I see that,even if things are a 1ittle rough right now,
better things have happened and will again because a walk or a ride -
in the country no-one caii take away fromme. - . .

- iia-d'i_Li.gxpevj_ién.c'egs. Category Elxa'r_r'plé‘k.\ R . ; ; 4. - g |
1. Academic di_s‘app;oin,.tmn.ts:‘,‘ ..‘jg B - ) (,& )
2. Female, st year, uge 8. . BT ‘
1 think probabiyrthéfhbéfvtfa;m;tic'eiperféﬁce;fhds;far,f B
has been Mid-term exams. It may sound funny, but I think that's : ot ‘

what it was. When I received the results of my exams, they triggered
a state of deep depression. Because I kriow ‘that I have an above -

v o, B DR . . N
S > : ’
o C D o R _ . . :
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average intelligence, (not bragging, facts are facts). [ know 1 could
have done much much better on my exams. All of this made me realize
that [ wasn't working hard enough, and I just didn't have the incentive
to do any work. I was not trying to be the kind of person I want to
.be. I felt almost like a vegatable. like I didn't even think or
feel. Just eat and sleep. Uoing so poorly on my exams made me realize
al]l of this and threw me into a state of complete confusion. [ felt
like I was "too dumg" to be a: University, I should be "holed up"
where I don't have to interact with people at’ al?, intellectually or

\ otherwise. My self-concept was at am all- time low. (I hope all this

t mkes sense!) I hated feeling that way, but there was nothing I could
,do about it. 1 think that I have never been as confused or frustrated

“'since my early ado]escent years.

‘b. Female, anyear, age 19.
¢

. . . .
B ' " _Last term in an English course I had worked very hard on a
™ a paper. [ had spent many lagg hours on this paper and was very concerned
about doing a good job. After it was corrected by the 1nstm@

he

was'thdroughly upset. [ received a terrible mark and everyth
had said. in the essay ' the instructor shot down. The comments
paper completely discouraged me. The instructor's comments on the
paper - made me almost ready to quit university and throw the whole
idea out the window. (The idea crossed my mind several times). I was
50 upset at the whole thing. The day which we received our papers
the instructor had made several comments in class about how students
coming out of high school don't have enough backgrourd work and kpowledge
to do adequate university work. He had nothing good to say abou
high scheol academics.. Although he didn't directly say that the .
4 class wasnt very bright - the feeling could be felt. [ was 'so mid.
. at the professor and so discouraqed I had thoughts- that comin to
University was a ptace where one comes to learn more and to app y
this knowledge to your life. From doing.the paper, I had learned much
-\ but ‘received no recognition because 1t was my thoughts and op1n10ns
that I stated in. the paper. Those who stated the- instructor's beliefs
- received good marks. After a couple of days 6f being “down in a.slump"
1 finally pulled myself together, and reorientated my beliefs. I
+ decided that what [ learned was important even if the instructor thought
different of my opinfogs and thbughts. 1 continued to take the course, .
anq know 1 have sef a standard w for. myself. I Judge myself according
- to my capabnitics end my efforts. -1 am sy own judge and I try to

' set w standam at similar to the instructors, However, I do not
' to pledse O\ {nstructor. From t:h tmrim I believe that I've
, bec a better student. | have lea that as Tong as™™Y please myself

- and contiwe to work’ Op to my standards that I have been mich more tucccsfuﬂ “
" It is my self judgement that is fmportant and I must keep inmind that I -
o jnave to reﬂect ny. fdns"'and stmdam in w university Jife -

m‘\)

R

-



- as it seems to have ended so inconclusively.

.

2. Self doubts and identity disinteqration:

‘a. Male, 2nd year, age 19.

Sitting at home on a Saturday night and feeling really depressed
about present ¥ festyle, but realizing that any other lifestyle would
leave me equally empty. The thought that it was me that would have to
change. Yet, the simultaneous awareness of the falseness of any
mode of existence. Result was total despair - I felt ‘the need
to act, but didn't know what to act aqainst or why. [ continue to
have these imsights, but have no way of acting on them. Two levels
of despair, one being-the realization of my inability to conform to
and cope with the situation 1 am presently in, and the second
concerning the realization of the very falseness and idiocy of the
, Situation itself and not having any other alternative.

: b. Male;,4th yea}, age 22.

This, too, can be explained by my involvementvwith the university.
It deals with my "almost-one-year" attendance in the Faculty of Law.
['went with no particular desire, partially at my parents' urging.

Va2

They were fed up with hear1nq “I don't know" for an answer to that perennial

question “Well, what do you want to do with your life?" I was fed

up with my ]ack of commitment for anything-considered as practical.

so I thought the idea of law would grow on me. [t didn't. By December
I was itching to get out. [ didn't want to argue all my 'life, compdring
loopholes with my "learned colleagues." But I didn't want to disappoint
anyone either. ‘.1 was engaged and had ensured my prospectlve mothersin-
law that we'g have no problem paying back student loans after I graduated.
. My parents were plumping up with the idea of having a lawyer for a son:

- I didn't know which way to run or even if’'l should. It was the most
indecisive moment of my life. Luckily, my wife realized what was going
on and helpéd me make the right decision. [ dropped out a week .after

we got married and haven't regretted yet: 1 felt so free after that’

and could begin thinking abstract terms again to piece together my |
raison d'etre . . . .

e : . X e

3. Eros Nadir Exggr1gnce§ . \ ' _ | i '..Lf

a. Fenalej 1st41“gr. qgg_Zl

‘ 2) year common-law love affair was
a bit heavy and sad. How much is _s£il] Tove, habit, memovy! e put
~each other through some. very crudl scenes last summgr, attacking .
. each others' sexuality, mentality)-and general Tevel of sensitivity.
" .He left for 6 weeks.;d cameback. We seemed to patch up the rift in.

quing goodbye to Jim

actions more than words and - realit@ -OuUr quasi-marriage wa going nowhere. ‘

LDifficult. Left me confused and. very uncertain about p ssing to sucb

" a persomal level of intimacy and involvement agﬁn‘ It still. bothcrs m
1t strange being ‘

$0- independent - helped me see myse‘f m Mdupendenﬂy tmw

- y
. R
N ‘ s
. - M . . o y R . - R
[ ' . P ¥ S Lo . R
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This experience placed me in a strange position of emotional adjustment.
Waking up. alone, eating with my room-mate, going for walks alone, all
these things. It drained me until I discontinued being too overly
emotionally identified - i.e. eliciting preconscious tragedy.

b. Female, Ist year, age 18.

I had gone with Ken for four months in the spring of '73. When
we started to go around again last November, I was very happy and even
thought, "Well, Carol this may be it." Thoughts like that were reinforced
when he said "Why don't we both check to see if its the Lord's will
that we spend the rest of our lives together?" To me, that said, "I
love you and 1 just want to make sure that the Lord says it's 0.K." I
realized that I loved him and so it took me all of 2 seconds to say “Yes."
For the next little while, T was walking around on cloud 367 and a half.
People would téll me to come down, but I said, "It's fun being up here -

I haven't been here for so long - I just want to find out what it's 1ike.'
"Slowly he started to back out. Not to worry, thought Carol. Remember
I Corinthians 13 “Love endureth all things, etc." I really wasn't too
worried. It looked like a long time before we could get married, it
might be better to start out slower. Both of our schedules were really
busy but we still managed to squeeze in time to see each ather. Being
with him still was a lot of fun; he's a terrific guy. But every now
and then ['d get little pains -around the heart, which 1 would promptly
ignore. We officially broke up just before Christmas but it didn't really .
hit me until first week of January. Thebiggest reason for this was-
we were committed to going to a Christmas conference and a weekend camp
together and so saw each other every day- almost continually. The other
reason was that I couldn't believe in "unrequited love." -It sounds so
- melodramatic. And besides, I had always thought that it was automatic
" (especially if you're a Christian). You.love Someone and they love you
too. If they didn't love you, then you couldn't really be in love
~with them. 1'd think about the situation.for a while, think I had it
- all figured out, and then I'd see him and. everything would go out the .
-window. This proved of course, that I didn't haye it straightened out
_after all. Then the Lord started to speak to me. [ was reading “The
Hiding Place" a book by Corrie Ten Boom about how she helped hide Jews
in W.W.II. One of the chapters deals with her ‘Tove for this guy named
Karel. To make a lpng story short, he married somne else.  The Lord
told her that she' could still love him (_vou can't change yoﬂr fulin?s
but that she would have to express thit Tove in a different way. Bull's
eye. - Also 1 had made some’' comment that the Lord must have put my cold on
- a holding pattern for the weekend (I was getting one before, it went
underground on the weekend, but 1t hit with a vanguace on_Monday
morning). If e could do it with a c0ld, couldn't he also do it with
love. Well, I knew I was going to see him that night at a Bible Study
- and | kneu that that would be' the acid test. -1 passed it with flying
~colours. oJowas able “talk and-joke with him and didn't even feel -
bitter af 311. The. difference between thc other tikes and this one was
that before 1 had Just a head know!edgg r d say "Sure Lorﬁ" but ﬂnt :

143
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was it. ‘low it has penetrated into my heart, | don't know what will happen
with regard to Ken and me in the future, and [ would be lying if I.said
I didn't care, but besides being an incurable optimist, I know beyond

¢ the shadow of a doubt that God always takes care of His own.

4. Dependency and the anquish of rejectxon

a. Female, 1st year,_qg_ﬁlS

‘ One of the worst experiences would have .to be when | went
back to my senior high school. I realized that I didn't know
anybody, my teachers had all left or had no time to visit. [ walked
around and it was as Af I had never been there before. Whenever I did
meet someone, we just made small talk. I had feelings of not belonging
I got the feeling that I had grown up and away from everybody there. ,
As if I were on a different level and could not communicate w1th them. I
left there with severe feelings of frustration and inadequacy. "I left
high school with several close friends. Sirice then I have grown away
from them. (I am the only one in university). We rarely get together
and -when we do, we have nothing in common to talk about. They are
developing thewr own circle of friends.. Again I have the same feelings

. of loss, . 1nsecur1ty and inadequacy. The first time I walked into the
cafeteria (SUB) was .an unpleasant experience. I realized that I didn't
know a single person there. Everyone seems to have their own cliques
and I felt uncamfortable being there. It's as if everyone knows that
you are new: and they are watchlng and 1augh1ng

»

“b.- Male,. lst year, age 18 ' | f | v

1 en;oyed coming to- Umversity and was surprised. that I was
“not.lonely.. Or so I thought until one night I phoned home and talked to
my mother. 1 am the youngest in our family with one brother (a successful
engineer) - and two sisters. A1l of them attended U. of A. as [ am. I
cons1dered myself independent of my family to a great degree o

Well anyway, 1 phoned home and qu1te involuntarily began £0 shed
‘tears and get ‘that lump in my throat. Maybe it was because I thought »
. of how lonely nu parents mus t 'be, but l rea!ized tﬁe extent that I nﬂssed

This experience showed me nu dependence on Q«n Now when 1 L
go home it is a beautiful experience-and | can share my thoughts for .the
first time with my parents. (I a]so am—begiNﬂinq to reali;e my dependence
an other people.) - *"\\

'j c. FeqnaleJ Ist year, .age 18 |

.

C . The worst feeling 1 haw had since I* ve becn at. university

. occurred to me oh a snowy Sunday in Novesber. I was in. church with' a
- family that I usually g0 withyand who 1 highly love. and_respect. As i .

was Hstening to the sermon | stamd to cgy l Md mm to- w 'wther S
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Just a few hours before so that might have been the reason why [ started
to cry. I kept this up all though the church service -and I felt really
badly about it. For I have never cried like that,in church besides
that's where one is supposed to be happy and joyful. Well, after church
I went for a walk and tried to get my head together. [ guess what I

was experiencing was homesickness. There is not anything too drastic
that has happened to me.and if it has I've always been able to explain
it. But I couldn t explain this - nothing seemed to be going right

and things weren't all that bad. [ just felt terrible inside. I

felt like I wasn't a very understandable and loving person. When I have
so much to bg thankful for. I guess I really had a very .low opinion of
myself and peally took myself apart. VYet, this experience or anything-
like it has not happened to me since Christmas. -1 guess my Christmas
vacation did me a lot of good. 1 was .v@ry homesick not being away from
my parents and friends for such a long time. Yet I do not feel. sbrry

in anyway: for that. I realize life is not great everyday and it's good
to let loose every once.in a while. 1 guess we are afratd to show bur
feelings at the best of times. .I must say I have had some odd days
~where I just could not wnderstand myself or the mood I was in. 1 guess
that is the experience of first year university. One ‘'is very unsure

of oneself. Yet as I look back on these few months, I must say I have
- loved it - I have had my ups and downs arid I know I still have more, but I -
know where I am, what ['m doing here and where I'm going. These experiences
have been rewarding to me in that I can understand myself better. and in
a sense what others are going through. I would say the first year of -
university for me has been very rewarding and going to university is.

one of the best experiences I’ ve had to- date

i

5. Role and interggrsonai conflict wlth famiiy. roommatgs and friends.

a. FemaieL lstyear ang9

: Since coming to university I had expectnd muny trying QXperiances
[ came to university to be away from my home environment. [t was not a bad L
‘one but. 1 had been brought up as a basically free individua) and'so my =

. chance to become more independent had come. Since moving to Edmonton

I have been home once-in 3 and a half months. (I felt it .better to just

let go completely to begin with.) When I did return home wy: family was

" happy to see me, and my Mom in particular.  Since my returr any contact .

With my Mom has made me feel very guiTty. She feels hurt, { think because

1-did .move away. -When: she ed away tQ 90 to school at my age she did -

-'s0 because she had to and be8use she did not love her Mom {In her own

words). = She was brought .up’ very: strictly and she resented it. I think

- she feeis that 1 feel the same way and’'l do ‘not. I am able to talk to

- Mop: abgut anything. but,  I'm sure she would not adwi t to feeling this *

- way. -1 understand why she feels: this wqy, but I cn‘still raluctaat to o

‘return at xgns because of this.'.ﬂ o Ce e



146

b. Female, 2nd year, age 19. _ ~

During February of my first year, I had just about had it with
University, my friends, my parents- and my boyfriend. It seemed that each
little problem that occurred with. these people was intensified by another
problem. To begin with, I was having real trouble with 2 of my coursezg
not because I couldn't unJerstand the content, but because I wasn't interested
in the course any longer, and in one particular course I absolutely hated
the professor. I mentioned packing it up for a year or two to my parents
and they just about hit the roof! University education is EVERYTHING to
them ‘and thev couldn't imagine what would happen if THEIR DAUGHTER didn't
finish it. Did that bug me. 'Also at that time, this guy I was going
out with seemed to be really immature: no matter where we'd go, his idea
of fun was to go out and get hammered. Things that were important
to me, weren't to him.and vice versa. [ guess we were going out only
for a good time, because in February he turned to someone younger and I
to someone older. We were a crummy match. I now realize there's no way |
could have gotten serious with him! Also, .living in residence puts a -
great deal of pressure on me. - It's really a great feeling to get involved
with people (some closely, some not so close) but there are times when absolutely
" everyone and their silly problems (so they seemed at times) drove you up .
the wall. Behaviourwise, I tended to isolate myself and was inclined to
be very moody, often.- 4 - L . S

‘ o - Tt
~ I've.never forgotten thosg: two weeks - 1n February and I've decide
ndt to Tet myself get _that*nq;un.by'uhataher people feel and act

. towards me. Friends, parents‘gre important, but so is yourself. . Think
"how .you want to and act accordingly keeping in mind what advice others have.

6. Death R

. a. Femgle, Ist year, age 19. o _
.. One of my good friends was killed in a car accident at.Christmas. .
She was just an. ordinary persori-not particularly wild-or . the type you -,

~don't expect to reach twenty. In our .town everybody knows everybody <
and soon everybody knew. I was working in my Dad's store, try'ing,par’dktq_ ,

" be polide and not to cry, and I ‘succeeded .very well, but 1 got’sick. e
- of hear‘jn'g‘-gverytmdytgi,i‘kim about it over and over. 1 wag unable togo - -
to the funeral .because 1t was busy at the store. | never dtd cry about

it for .the;f'lmge;t time, but ‘then |  heard the sobg-"‘ at =1’t.-B¢-‘-"}‘aadf‘I" ,d'ust_..' o B

broke down. . = - A : -
.. L felt grieved of course, but also s Jittle bit scared. Everybody

knoys about death, but nobody much thinks about ft.. At best ot fn .

T don’t think TE has had any ef¥e
™ awareness and -made cledrwy helpTessness. -

a

LT e ‘
- o

]

Ct on wy.goals but it has fncreased - .




the ¥irst time in my entire life that someone close to me died. Before
this I was absolutely convinced that I would {EVER attend a funeral.
Uniér these circumstances however, my opinions changed. 1 felt that I
needed to go, as some kind of last respect. [ cannot actually put this
_type of feeling down in.words . . . but it just gave me a new meaning
of life. Now I feel how imporant it is for people to be together in

one another's company to appreciate the little and the bigger things

in life. It is a shame if we do not for we are only on.this earth

with each other for such a short period of time. People should strive
to be compatible. - ‘
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Conclusions - Some Personal Reflections

Dabrowski's theory of Posieive Disinjegration is a theory
of affective and cognitive deuelopmentf A study of this klnd woofd
not be complete without mentioning the emotional commltment:of its-
investigator to the topiC’studied.'.lhe queshgpn - when does disintegration
‘(which is accompanied by\inte‘llec_ﬁual. imaginative, and emotional .
turmoil)nlead~to perSonality development~and'growth and when~does it '
fail to do so? - launched this ‘dissertation and its accompany1ng :

— -
lntellectual voyage. lhe.v1carlous eXper1ences this work engendered within
the 1nvest1gator along Lhe way cannat all be put to paper Please let ,’
“me elaborate. A corner stone of Polanyi's (1958) "Personal Knowledge"-
:paradlgmn is that "we can know more than we can tell." 'I consciously .
' began pondering the question that began this paragraph two years ago.
| 1 am certawn that 1t ex1sted subllmlnally for countless years prior to .
1ts present Journey ' ' I

The voyage of the last tuo years has only uncovered the top

'i"of the iceberg The pro)ected 1mplications of what I have learned
__brfng me both grief and Joy First the grief. 1 am not g%ppy elth the

,large discrepancy that exists between what can be (accelerated _ .
o development) and what 1s (normal development) .,Envfrennental engineerlng
'ﬁ.f anig att1tud1nal change can facilltate the br1dgln9 Of thii 9‘9 A possible _rﬁf
"_C startrng polnt to rectify thls probleu uould be the reconvenlng : ;v_:'
by Faculty COunsel of ‘the Comltm w0 Stndy swme Stress.” They
__:;,_dould use thls dissertet'lon as a nerklng docwent to encourege mn- o
) ﬁ‘;.'defensive amoque hetwm uadenic suﬂ gndyate m undemradulta
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students, and support staff. My angulsh will turn to joy only when
I have been successful in initiating the forum in yuestion, when every
segment of the un1versity commun1ty and the society at large recognize
the problem, and when in the words of Bronowski (1973) the “"Ascent

 of Man" is uppermost in each of our minds.

Knowledge is net a loose-leaf notebook of facts. Above
, all, it is a responsibility for the 1ntegr1ty of -what
we are, primarily of what we are as ethical creatures . .
The personal commitment of .a man to his skill, the . o
- inteldectual commitment apd the emotional commitment
working together as one, has made the Ascent of Man
(Bronowski 1973 Pp. 436 438) N

-
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