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*a

. : e : C = -
oo ,' The primary focus of thrs study was an investigation into

the backgrounds, roles and educational attitudes of Alberta public
. aychool trustees, and the interrelationship between trusteé backgrounds
. "'and charactertstics and their attitudes toward selected‘Bducational

issUEs. ‘ : ’ ? : ’ ’

. L . : s . .,

The data Were colﬁected through the use of a questionnaire
distributed to all public school trustees in the province of Alberta.

In total 488 usable responses out of a possible 953 were received

3

., for a_response.rate of 51.3 percent.
The data were Compiled and analyzed ‘with the assistance of

. u/ft,
the University of Alberta s computer services and the SPSS and DERS

‘co ) er programs Although both parametric -and non—parametric

procedures Were employed, where possible preference wag given to.
. - - ) ) . ) F

parametric procedures.

Thedata.analysis was organized into three general categories;

these being the profile of the Alberta school trustee, the roles and
% * o
functions of the' Alberta school trustee, : and trustee attitudes and

.

opinions on selected issues.

The findings revealed that the typical Alberta]trustee was>

o -

“male in the 40 to S9'year age-grOup, financiallvaell off with,
limited formar education He was typically employed in a non-

professional field and viewed himself as a political moderate.

— \ YL

' Larger jurisdictions typically attracted a larger proportion of more
" highly educated and professional trustees. Similarly the rESults"

| o M | o K R
indicated that larger urban centres had a larger percentage of female

trustees.



. administrative structure and administrative appointments. They

students.

- / - , -

.

With regard to trustee funcéions the study revealed that
above all other functions trustees attended meetings. These included
board meetings, meetings with administrative and school teacher
personnel and meetings with parent groups. f_ Tf-/

Trustees perceived themselves -as having major decision

1 e

,making authority relative to financial and economic affairs,

¥

o ‘indicated a strong preference for an hierarchical authority structure G

e R

with major decision-making authority vested,in:the boardhand or

| administration. Similarly, they preferred a minimumﬂofADébartment

 of Education faculty, or- student\involvement in the vast majority

N .
of decis on’ making areas. . '

Trustees in general favoured the status quo with respect to

board q%mposition and trustee selection- thiy were strongly in favor -

of electing trustees from local COnstituencies as oppbsed to: having ‘

n

appointed by government. Similarly,‘trustees were generally

estrictive and control oriented with regard to student affairs,

N N

:.advocating greater discipline in schools, administrative control of

./ . s ,
e h ! - 4 . Ea
the studj?t'newspaper, and suspension or expulsion of disruptive

In tie area of. faculty affairs trustees were supportive
of freedom of expression for teachers and felt that degree ,

qualifications should receive “less emphasis in staff recruitment.

a

MaJor conclusions of the study included'“ l) hen educational

vstanding and occupational status were accepted as indi es of socio—

e



-y

‘selection

\"»/ . | . .' " . ) l',v .

were significantly different from their more experienced counterparts

staff or community involvement in deqision making, 4) trustee responses

4

ﬁm£\i majority of educational issues reflected a significant degree

of conServatism and a general hesitancy to disrupt’ the statusvguo,

-

~and 5) .when formal education and occupation were accepted‘as an index

. . - Lo e . .
of social status, trustee attitudes on educational issueslwere R

|

‘significanyly'related to social status;. - '\

. = '
Major implications for practice included the need tL develop

rocedures that assured represemtativeness as well as the
need for e fective in-service training for trustees. Finally a

number of uggestions for further research were delineated.‘ e
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| . : Lude oy . >

SRR

'.ngf Thexadministration of education in Canada‘is primarily the*l

i responsibi\‘ty of provincial governments._ In this regard ecsion 9

of(the British North America Act atates'“ "In and for each Province

;‘the legislature may exclusively make laws in relatiqn to education.-;

?(British Statuteg 1867) Ihus, with the exception of provisions designed

to protect religious rights and freedoms related to separate and

denominatipnal schools provincial sovereignty over education is )

lclearly established in constitutiOnal law. As a result, each of the

2

A

ten provinces has an independent educational system charged with'the

responsibility for the organization and administration of education

-in their respective jurisdictions.

‘In most provinces, including Alberta, the provincial legislature

e

ihas decentralized some of the decision making functions by creating f

- [individual school jurisdictions snd delegating responsibility for some

" ()
administrative decisions to locally elected school boards. At presentv

5(1978), 144 individual jurisdictions, consisting of 30 School Divisipns,

30 COunties,and 84~Independent School Districts, are operational in"-
vAlberta. These jurisdictions are represented by a school board or school

committee varying in size from one. to fifteen members. In total in

- ‘excess of 950 public and separate school trustees presently hold elected

-

,pOsitions on school boards or school cbmmittees in the province

v These trustees, as outlined in: Section 65 jof The School Act (1970),

are responsiblerfOr‘establishingtlocal‘policy and making~administrative'o"

-



£
/

’['

- if it feels that such a program is warranted on the basis of local need._

,/ ) v‘ L ) : ; ’ R N ! - L ) .-/

H

L , SR S
decisions relative to ‘a variety of issues. pecifically, their

responsibilities fall into two broad categories-—mandatory obligatibns,

I

and discretionary powers.. Mandatory obligations refer to the duties and

4‘
A

ffunctions that boards must. perform, such as hiring teachers, providing,

I3
/

and maintaining school buildings, arranging busing and transportation,

. . ?

and fiscal management. Discretionary powers refer to - actions that
iboards or school committees may take if they are 8o inclined. Fbr '

'example, a board may exercise its discretionary powers to. provide .
, .
increased special education services for a school or school district

o

In addition to the discretionary powers granted school boards under

P

" The School Act, considerable leeway'is also given trustees relative
-

g < the fulfillment of their mandatory obligations.' For example, the

:board is required to hire teachers, but apart from certain minimum
"requirements no one dictates to- the board what pupil—teacher ratios

must be employed or how the staff that is hired is to be allocated

relative to grade level.

Thus it is" apparent, that through the exercise of authority

relative ‘to both their mandatory obligations and discretionary powers,‘
< .
school trustees are in a position to significantly influence the nature

and quality of the educational services offered in a school jurisdiction

9,

uThe decisions that they make and the priorities that they set can

' 'profoundly affect programs, facilitiesﬂﬂ'ld the quality of the pro— .

“fessional gtaff, in an area.. It follows, that the importance of. the

* school trustee s function in ‘the administration of education should not

’be‘underestimated.



-

Despite the vital r01e that school trustees play in the adminis— 4

‘tration of public education in Alberta,‘there is a paucity of Can?dian

a7

‘research dealing with school trusteeship.‘ Very little information

v

Y
»concerning whq trusteesfare, what they actually do, and what their

'-views on. educational issues are, is available in current academic
Vfliterature. This study seeks partial resolution of tﬁis‘problem in
'terms of an investigation of Alberta school trustees relative to their

. backgrounds;_, % perceptions and attitudes on a variety of educational

' THE PROBLEM

'"',. el . o . . . . . o2

vf‘Statement of the Problem

This study provides a profile of the members of the governing ;

- °

- boards. of public and separate school jurisdictions in the province of ,

-‘Alberta with respect to their backgrounds, educational attitudes, and
\ P

B

g role perceptions. Specifically, the study addresses itself to three A

‘broad questions. These are;f"»;
v e ) o i SR
1) Who are the trustees in the Province of Alberta° What'are
.. thelr ‘ages, incomes; occupations, sex, educational’ backgrounds,
-vdpolitical preferences, ‘reading habits, and community functions?
Lo R { :
- 2) What' are their actual functions as trustees’ What decisions‘
,do they make and for: what asLs are they responsible’
3) What are their views on variOus educational issues including" "
~ -selection and composition of school boards, qualifications of =
. trustees, student affairs, faculty affairs, selection of. a
’ﬂsuperintendent, locus of authority,: and general educational
philosophy’ c A

w



-7

“f;>'

Sub-problems B o ) ‘ o 3 ' ' d . '_ o e Y
In addition to the th{ee general problem areas delineated

. ABOve,/a number of‘telated questions are examined The e. include.

SR VR =

o1, What relatidnships are present between independe t: variables

. . 'such-as age, sex, . education, occupation, and polf ical
- preferences of trustees, ‘and dependent variables such as.
‘their geographic: location in Alberta and size of the /‘
jurisdiction represented7 L o4

'JZ,y;Are there any significant/differences between tgL Pr F1les
8 ﬂ'(age, sex, - education, occupation, political preferences) of - _
v jrecently elacted (less than one year of service) and more : =
’,experienced trustees? :

; . A\

b 3, . Are there any significant differences between trustee \\ -

‘ . attitudes. toward student affairs, faculty affairs, and \ ot
‘. educational philosophy .and independent varigbles such as .
- age, sex, level of formal education, occupation,and < <

‘ experience? : : : ’

~

- SIGNIFICANCE O?'THE STUDY

—

The study will add to the extremely limited amOunt of re earch

ithat has been done on public school trusteeship in Canada " Further— ' \
N «qore, since the study is the first of its kind to be conducted
”ipublic school trustees in the province, it should provide some b se-
. lineudata relative to Alberta school trustees, hitherto unavaila e.
:ﬁ\bpecifically, the project will provide data on the personal charac
- teristics, functions, and attitudes of the individuals involved in.
'bmaking local educational policy decisions, as well as provide some
indication of the relationships between personal characteristics such
- as age, sex,_education, etc.:and attitudes toward educational issues.
In addition,‘important issues such.. as the seléction of a superin—.

‘tendent, school board selection and composition, and preferred locus

of authority will bevanalyzedvfrom the‘perspective;of.the school



trustee.

v

This data'should'be»rf considerable interest-to school boards.

Board members, who presently z;nd themselves 0perating in an increasingly
political milieu with growing prxssures and demands from various
interest groups, should be interested in the views‘held by their

\ \colleagues’on various educational issues, since this will allow them ‘tj

\.\ -

to relate their decisions to a larrer contextual base.' T

are, how they view their role and function, as well as what their
/attitudes are ohn the selected is ues. The sections on the selection

of a superintendent and actual and preferred locus of authority will '

- -y

obviously be of particular concern.

-

Similarly, it is impor\ta,nt that provincial legislators know . *

what the views of trustees are oh suéh}critically important issues as’
/
board selection and composition and pr%ferred 1ocus of. authority. This

4,

is particularly significant in view o the fact that the role and L
. / i " i
function of the ‘Alberta School Trust e is presently in a state of fluxf

As Miklos (1974 4) notes, school bo rds find themselveg "caught up

in the pressures for centralizati

/

and deceniralization which cpuld k

conceivably leave them at one ex reme, with greatly changed powens,’
- 9

—or at. the least, modified role@ " Recent trends toward increasing

[ .
provincial control of educatio > concurrent with growing demands for
local participation'in school governance are ample evidence that .the i’

question of "Who decides, and at what 1eve17" will continue to be a

topic of controversy and djfate. How;trustees and school boards react .

, TN
o Coe . o Y . )



of education in Alberta. B :, _ b_‘u /. B f“* ‘f[‘ 2o

“

Finally, the study shoyid serve ‘to stimulate interest in the

topic- of school trusteeship and hopefully, as ‘a result, generate more

* . e !

research in- thé area. It seems ressonable to argue that if trustees J’:ﬁfv

are to continue to play a significant role in the administration of
e

. education in.ALberta, more,informatif

and research on trusteeship is'
,warranted.

C s Trustee. A person,‘elected or appointed in accordance with

'Sections 30 and 31 of Tbe Sohool Act, charged with the responsibility ,Z-h

for administering a school jurisdiction anOutlined in Section 65 of

-

'{The School Act. The terms trustee, cemmittee member, and board member

X ,I,,»_ -~

are used interchangeably li ?-[joff': of.f“*

Tuo

: -j Board° fhe board of trustees of a school district or division . o

or regional district, or the school .

/,.
,1‘, g

terms board, school board, school committee, and governing board are [""

-

pg

"“°An individuai engaged in an occupation that o

_»*eproperly involve:‘a liberal, SCientific, or artistic education or itsf',

equivalent, and is usually mental rather than manual 1abour oriented. t;°,f

‘

"Tf For pufposes of this studx trustees were eategorized by occupation as:

-
professionalror nonptffessional a8’ presented in Table IX,°

'mmittee of a county council hef'.*w'i
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o
Independent School District that provides services for grades one to

Puhlic School Jurisdiction: A County, 'School Division, or '{

twelvepstudents or combinationythereof regardless of religious
SN T : T v

affiliation. : ' S . g .

s Separate School Jurisdiction- A separate or. dissentient school \

“

district, duly formed pursuant to Section 93 of the B N.A. Act for

-

T eitherz-a -Protestant or Roman Catholic minority. d .
' - o . S e
o _DELIMITATIONS OF THE ‘STUDY |
P, ¥ o N

1:for‘purpOSes of thisistudy only public and separate school
'trusfﬁesiin the provincelof alberta were surveyed. i

L The study was also delimited to trustees who were involved with

the administration of the regular grade school system, that is, grades

one- to twelve or some combination thereof Private school trustees,
::’community college trustees, advisory hoards for Alberta Vocational
;"H‘Centres, and University trustee§?Were not surveyed

No attempt was made to,draw distinctions between trustees

representing public as opposed to separate school jurisdictions.

L~SimiLarly, no attempt to relateltrustee reSponses to theilr representa- -

vstion'of;eithef Counties;'School Divisions, or_Independent~School_

=~
’

Districts~vas.undertaken;? ‘?v S A | éfj'

. *  LIMITATIONS OF THE STUDY
The major limitation of the study centtes around tHe timing

i of the survey :Since the survey,was conducted‘three,monthslafter the

“'province—widevelectionshfor school"trustees;7recently elected memhersh y

- . . . . w a



experienced some difficulty respondiﬁ@ to the portione of Part I of -
.'the questionnaire vhich dealt with actual trustee functions. This
necessitated basing the analysis of this section on data collected

o

only- from trustees who ‘had been in office longer than one year.
Ano her limitation relates to follow~up procedures.; Since
o the Alberta School Truetees Association'(ASTA) mailed the question—
| naires out, there was no way of specifically idensifying which trustees

had not responded. As a result, apart from general lettersksent to

. all trustees and all superintendents, follow-up procedures vere some-

what limited. ’
L . P

“ One final 1imitation is‘ihherent in the utilization of a
_ questionnaire as the sole data collection instrument. The possibility

of respondents misinterpreting the meaning of a question; or not being

able to fully express their answers within the limitations of the

questionnaire format, is‘always present.

.ORGANIZATION.OF_IHElIﬁhSIS. | °
This chapter has ‘1dentified and ‘analyzed the problem and 1its
o significance.v In addition, an Operational definition of terms, and
an outline of the scope and limitations of  the study has been provided.
’ The following chapter summarizes the related literature both in
terms of theory and research data.. Chapter III discusses the design
'of the_study. Particular emphasis is placed upon the instrument, the
nature of’the'responses,lthe treatment of the,data, and the statistical
procedures employed. ~ | V A ”
Chapters A to VI inclusive’ report the findings and discuss

the analysis of the data.‘ Chapter IV provides a profile of the Alberta'

n



o ' S , n 9
K

school trustee. It is concerned with demographic variables such as
*.age, sex, education, occupation, and experienc‘ Chapter V deals with
‘actual -and preferred trustee functions; and Chapter VI addresses the
issueof _trustee attitudes (toward a "voriety af edu_cational 1ssues and .
the relationship between these attitudes and trustee profiles.
The final ghopter include 2 gummary of the study, the

) - o, . .
conclusions and implications and some ‘suggested directions for further

research. - S ) ' |

T



CHAPTER II
A REVIEW OF RELATED LITERATURE AND RESEARCH

.. This chapter focuses on a discussion of the literature and

. research relative to school trustees,.with pa:tiCular"embhagis placed
cupon .+ the histbrical'deveIOpment of school boards;*trustee'role'and

funetion, trustee selection and board ceomposition, and the educational

1

opinions and attitudes held by trusteesf* The literature reviewed

!
relates to public school, community college, and university trustees,
however, emphasis is placed on the material related to the public g

-

‘school system.. P B
As Indicated inibhapter I, Canadian research dealing with school-
trusteeship is limited,‘ Consequently, much of the material rejiewed

-~ ¢ ' 3
herein has its origins in the United States, , given the-

similarities between Canada and the United States T lative to both

educational practice and socio-economic composition, there should be 3

’

little argument with the relevance of these studies to a totally
’ o N

: , £ : N
Canadian situation.. <%T"’ﬁ ) ‘

AN HISTORICAL PERSPECTIVE

~The practice of vesting authority fot the'administration'of
schools with locally elected lay officials has its origins in seventeenth
century New England (Callahan,1975). According to Callahan (1975), the
eity of.Boston established an imoortant precedent int17§9 vpen they

instituted a law which provided for the creation of a school committee
of twelve locally elected lay members. From these ‘beginnings, other

-

10
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American school jurisdictions gradually embraced the concept until'by

the mid—1800's virtually every town, city and-rural school district in

the United States had a locally electéd school board charged with the

@

respongibility for school district management:, )

Prior to 1895, school boards exercised extensive direct control
over'the'administration'of education in their respective jurisdictions.’
_However, with the'increasing'complexity‘of the administrative task,:

»

precipitated in part by rapid population githh,~many boards found it
expedient to-delegate much of their decisionAmaking authorit&hto the Dh
superintendent. and his adninistratiye officers. These factors, in .
combination with active'canoaigns by powerfulfsuperintendents such as
Maxwell. and Draﬁper to secure'greatEr;poner and tenure (National
'Education Associlation Proceedinga 1895—6), resulted in a trend to :
restrict board involvement to policy decisions only, and to leave the
actual administration in the hands of the professionals. Some educatorg

wept, so far as to suggest .that school boards were unnecessary and that

‘they should be abolished

- It was during this period that George S. Counts (1927) conducted

L}

his now famous study of the social composition ‘of school boards. He.

found that boards were ouerwhelmingly composed of buSiness and pro—

fessionalfpeople and that labour and minority groups were generally not’

—

°

represented (Counts, 1927). His study served to focus public debate on

the issde of representativeness and the .school board's proper role in
- : o \ S L.

the‘administration'of education -- a debate which was not resolved

ontil George Strayer (l9387770ne of the leading educators in the

ﬁnited-States at thdt time, outlined in his book, The Structure and
\ : . . : X

A
A
v



~accepted and adopted throughout- the Eountry.f . o \

12

Administration of Education In Americam Democracy, his perceptions of

the role of the school board in the educationar“order of things.
According to Callahan (1975:41),0this bdok was "the most influential .
statement eler published on the subject" and the recommendations
contained therein subsequently became tge "conventional wisd?m

%

Specifically, Strayer (1938:59) argued that,school boards were

“essential to the concept of American democracy; and'he recommended

s

;lationu(Usdan, 1975) -- demands that have forced boards to re—examine

that they be small locally elected, removed from partisan and

-

municipal politics, serve as a legislative bo&y, and delegate the-'
executive fundtion to the superintendent and the professional staff.
He argued further, that: "The final authority must reside with the

1a§ boardl The schools belong to the people.”

These recommendations became the modus operendi for school

boar, %s in America subsequent to 1938, However, two of Strayer's

e . X N a

important recpmmendations were not embraced by scheol boards; these

A

being thatmteachers—be involved. in policy development,,and that input
be solicited from all segments of(the community regarding educational
policy decisionsq(Callahan,1975). Partly as a consequence of school
trustees' general reluctance to embrace this philosophy of participatory

LS \’%
management, the post 1960 period has witnessed /increased teacher militancy

0

~and growing demands for staff and community involvement in policy formu-

s

their roles and sharejsome—of\the control that they traditionally held.

Within the Canadian context the historical development of school

hY

boards is not that dissimilar from the American experience. The British'

o
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North America Act, which waa the cornerstone of the Canadian conatitu-

tion,clearly designated education as an area of provincial jurisdic-

tion. Consedsently, each of the ten provinces, and each of the

territories has an independent educational system to administer education

©

in their respective .qdiction (Bergen, 1976).

-

The concept of la control of local fschool dministration was

the creation of small school units with locally el&cted boards. The
viability of the original\ 4° by 4 mile units was soon Subject to close

scrutiny as-a result of prioblems such as economic dI"%Qrity between

»”

units, low teacher salaries
educational services (Hodgsomib976) To alleviate some“of these

difficulties it became necessary to form larger, more efficient units.
4 .
For Alberta, the change eame in 1936 when by Ministerial order

L

%,4 000 rural public school districts were combined ‘to produce 60 larger

uni odgson,l976) . ‘The larger units were administered.by al board of

‘trustees composed of 5, 7o0r9 trustees elected on a ward or sub-unit

g

basis (HongOn,1976) While many Albextans*vigourously opjected to

Ne change on Ehe basis of lost local control of schools, the formation..

of the larger units served to reduce economic disparity and generally

iﬂproved the quality and range of educational services offered in rural

Ed

, areas ‘(Flower, 1976)

- b

Subsequent to this reorganization (after 1950) Alber%a passed
legislation which provided for the formation of counties, thus allowing
the 1ocal governmental councils to assume responsibility for both school

N

and mvnicipal administration. . The formulation of co-terminous

bpundaries for enlarged school and municipal units, during the period .

3

difficdulty attracting teacher% and limited .

47
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from 1953 to 1955, made it easie; to develop counties (Hodgson 1916).- .

'
As a result the number of counties grev considerably until at presens .
Alberta has 30 counties, 30 school divisions, and 84 independent school‘

o : . - . )

‘vdistricts. o f' L L ". ‘ vf b

R EERE ; _ROLE:,AND 'nmcrmns ‘

e ) . - . -

The Legal Basis for Board Function in’ Aiberta o . - .
+ﬂ; The duties, powers and responsibilities of- Alberta school »

trustees are clearly delineated in The School Act, the principal piece

mf legislation in Alberta relative to trustee role and functions

L A‘t

(Statute of Alberta 1970) According to Enns (1976), ‘the Act defines

trustee functiOns in terms oﬁitwo broad categories, mandatory

=

L obligations and discretionary powers Mandatory duties or obligations

o

S include: . :

l; .Provision,of'school‘accommodation for all children‘six

years old. and over,v' B
2. Provision and maintenance of school buildings, drinking
'water;‘sanitation facilities, etc.s in accordance.with~established

standards of health and safety,

. .
7/

3. Provision of necessary teaching facilities .and’ equipment
'for each school; . . | L
. 4. Preparation of a detailed budget for the current vear,-
Jj“ .5;' Employment of teachers and designation of ﬁheir teaching
;and/or administrative assignments,i o

*

6. Determination of the school year in accordance with the
b} .

‘guidelines_eStablished by The School Act.

/



o

7. Suspension or expulsion of any pupil guilty of open
‘\opposition to authority, willful disobedience, habitual neglect of '

' duties, or cpnduct injurious to the moral tone of the school

8, Adoption of a salary schedule for staff and arrangement
_for payment of monthly salary,_ L B "",- _ "h' o

9. Resolution of disputes hetween teachers and parents of
pupils, and o d °

B 10. Supervision of schools to assure that they function in h'

' accordance with the laws and regulations established by the 1egislature.
: * : . L

"Di'screwary powers of school boards refer to actions that '- »
b°ardsbm#§ tahe. These include": | ' L o

1. Payment of compensation to trustees for board service,sff

2. Provision of a health service for schools,qppiﬂi ',

N

h‘3. Dismissal orfsuspension of teachers guilty of gross’mis-
'l conduct, negléct of dutyiorrrefusal to obey a lawful order of the board |
T 4;/ rovision offfree lunches, textbooks and pupil supplies,
-5;~ Provision ofiteacher residences, e N
6. Provision ofischolarships,‘“fg?ﬁ“
7. ProvisiOn ofiin—service training programs for the staff,
;and' S | R ‘

8,1fProvision'oflspecia1 c0urses or programs,,;; -

the‘basis of local need,‘in addition to the core curricum‘
| While the preceding lists are not intended to represent a
complete enumeration of school board responsibilities and powers, they :
are extensive enough to define &he parameters of trustee role and func- fv'

isn in Alberta, and to” focus attention upon the potentially significant



role'thatalocal'schooldboards csnyplay‘inuthe.administration‘of/educa; -:
tionfin fhisrprovince,p »

'Related Research and Literature

- "_'

In addition to the legal duties and responsibilities of trustees

"outlined in school related legislation, a faitly extensive body ofs'

"?_literature and research focuses on ‘the issue of trustee role and Fi

.o‘

;function. v A

v :; One of the more comprehensive school board studies conducted S
e ;

- was d0ne bv Lipham i 1967. His three year studv, WhiCh sought t°

tnanalyzezthe role of the school board as an agency for resolving conflict'}’.

between the community and the school, collected data by interviewing
f90 trustees, 183 public officials, 240 teachers, and 1, 792 citizenslzfi_

| .from 12 Wisconsin school districts.. Conflict resolution was aéseksed/’.
»'by observing school board meetings during budget debates. x |

' : The study found that limited consensus existed between parent,

"public official, teacher and trustee groups relative to trustee role

17f_expectations. Of considerable interest also was the fact that there

\'»_ existed significant disagreement within the trustee group itself, as:

zito their own roles._ Regarding the issue of conflict resolution, Liphamy‘
:jf1967) found that conflict was rarely resolved at board meetings .ln‘ o
'tfact,89 3 per cent of all votes taken by the boards studied were
vunanimous He also noted that trustees tended to’ engage in role avoid—
uance, often delegating responsibility for decision—making to superin—
tendents, when potential for serious conflict was present.vv

=

Kerr (1964)Fundertook an in—depth case study'of two city school.
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districts to determine the nature of the interactions among and between

board members and administrative staff and the effect that these had
- on trustee functions. His research indicated that because of deference

- to educational expertise, and the relative ignorance of trustees and

1 communities abOut the school system, school board decisions tended to

v be pro forma in nature, primarily designed -to legitimize the policies

of the administrative,staff to the community rather than "representing "
the community ‘to the school" (Kerr;_1964) This contention that
educational expertise has "largely won the day" was also reflected in
studies by Iannaccone (1967) Kirst (1970), Goldhammer (1964) and most f
recently Zedgler and Jennings (1974) | | |
- Similarly, Masotti (1968 285) concluded after studying four"i:gg:t.:l

Chicago districts that ' pt

‘”The superintendents agree that their power liesuin the ability tOfEi*.‘r

coritrol the dissemination of. educational knowledge, whicl”t
enables them to set the board s agenda, to channel th

,permitted to indulge itself with the: notion that it ma‘_
“Proviso 8 superintendent summed it up this way: "It 18 agreed EEE
that the superintendent will submit policy proposals to the. boardw_‘ir-'

- for its approval. and then he will administer At; they seldOm Sl
- disapprove of a’ policy proposal becduse they haven't. .sufficient =

- information to evaluate the consequences of the alternative)'na s

These findingsvwould appear to support‘Scribner s (1966) gsn;-
tention that, rather than making policy, boards of trustees dre " |
frequently- engaged in quasi—judicial functions, mediating the terms for
»the application of governmental and administrative policy to local Sﬁ_f

»

rcircumstances. S 'frv g’ '-_'r.. o :__f_".fy : .”_ “'Fl'{-] S

=

In addition to studies concerned with the duties, responsibilities o

‘and functions of - public school trustees, a substantial body of literature ff

¢
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relative to the role and function of community college and university

trustees exists. The duties and reaponsibilities of governing boards

- T

have been discussed in general terms by such prominent writers as

. Henderson (1967), Heilbron (1973), and'’ Rauh (1969)

| ‘Henderson (1967) identified- management of the institution in
© the public interest, financial accountability‘to government and the
public, supervision and administration of endowment funds and ethical

and moral responsibilities relative to the education of students,‘as

| the primary functions of a board of trustees. Heilbron (l970)

. emphasized the liaison function betWeen the institution and;thejpublic.
He'saw the board as a vehicle to convev»public’sentiment:concerningf‘
the institution to the administration and cademic staff -

Rauh (1969) perceived ‘the board 8 function and responsibilities 48

: including selection and deteqmination of tenure for the college e

president, acting as a last court of appeal on the campus, the develop-v'"

ment of institutional goals and objectives, as:well aS'the/basicvtrust;

)
responsibilities relative to education of youth

The role of the community college trustee has also been subject

"

"to empirical study by‘Hartnett (1969) and Konrad (1976) . Hartnett (1969)

- surveyed,over 5,000 community college trustees in the‘United-States;

N

"relative to their backgrounds, roles and educational attitudes His
ifindings relative to role indicated that trustees preferred having o
wf:imajor authority for.most decisions reside with,the board and/or‘

rf:administratiOn; :Ingtermsaof“actualrfunction;the.study indicatedvthat

':-,trustees perceived their major'responsibilities as residing in the

yareas‘of finance,.physicalyplant,cand,externaliaffairs,'fIn the othe¥
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areas, trustees appeared to make primsrily pro- forma decisions, often ;f‘;

confirming or approving decisions made or actions*tecommended by the’ ;f

administration.,, e e ‘ ‘ [

s

o Konrad (1976) surveyed 219 community college trustees in Alberta,‘

British Columbia, and Quebec, utilizing a data collection instrument
gthat represented a revision of the questionnaire used in the Hartnett
(1969) study. » . - P o : o dfhf' i(f#j?*'w
The results indicated that trustees did not perceive themselves‘
as directly involved in any of the decision—making\areas identified.
. They generally viewed their decision—making functions relative to

physical plant, personnel institutional development, instructional

| :issues, and nomination and appointment of board members as pro forma

» Similarly they saw themselves as uninvolved in decisions relative to

'student life and external affairs, and involved only in an advisory
‘capacity in decisions relating to institutional role. e
analysis of preferred 1ocus of authority was also under— v
. taken. The findings revesled that trustees favored an "hierarchical ‘1;'”t
Zauthority structure" with major decision-making authority vested in o
‘.the board and/or administration. They generally preferred greater
lboard involvement in decisions related to fundwraising, nominating
board members, selecting an architect, and appointing the college
>~Vpresident, and less involvement in program development budget develop—g
_ment, and’ budget allocation.
The results of these and other studies (Pattridge, 1973

A

,;hPerkins,\l973) suggest that governing boards of community colleges are

. //

engaged primarily in legitimizing ‘the decisions already taken by their



directions for their institutions. These findings are generally con-
sistent with the research cited earlier on’ public school trustee

functions as well. K ip"f' f;,f’ e “.31 - e

AT A ;TR'US_T‘EE SELECTION. AND BOARD COMPOSITION |

s

L

Selection ) - , [ A
| Generallf{,candidacy for school board positions in North America
is contingent only upon the perspective truste being qualified voters
of the state or, province and the school distri within which they o
reside (Cistone 1975) There are some minor exceptions to this in the
United States, Goldhammer (1964) noted that eleven states have some

educational requirements, a small number of states demand character

. references, and three require that candidates be parents or rateoavers.-

‘ In Canada no qualifications other than residence -and voting status in f‘
&2 » '
)?/Zk- the province and’ the school district are’ necessary. As a result

virtually any Canadian citizen residing in’ the district has the 1eg@1

right to seek office as a school trustee

-

REE

A

' and motivation (Milbrath, 1965) o o /'\

The isSue of "effective or practical eligibilitv" for candidacy

P2

to school boards has been explored in several studies in the United
4L

States. Cronin (1973) and ‘Crain (1968) attempted to determine the o

¥

-
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—
-

degree of involvement by "parapolitical" and civié association groups

-

in sponsoring school board candidates. These studies ‘which focused upon -
several large gmerican cities concluded that candidates were. very often
,representatives of major religious, racial ‘or parapolitical interest
groups in the community. -

Somewhat different findings were noted by Zeigler and Jennings s
.(1974). - They found in their national study of trustees ‘that,, while .
evidence of parapolitical involvement in sponsoring candidates was
. present in some large urban centres, it was not endemic to school
goverﬁance on a n;tional basis. According to Zeigler and Jennings
-i(l974) the practice of incumbent trustees instigating the candidacy
fof others was much more common. Cistone 8 (1974) research relative to
itrustee_reéruitment generallyicorroborateS'Zeigler and Jenninggt
findings. | r

While‘the vast majority of pﬁblic school trustees are elected
' community college and university trustees are often appointed. A
concise summary.of the relative strengths -and weaknesses of both .
:vapproaches to trustee selection was prov;ded by Polk (1975) in his
excellent article entitled "Trustee Selection'° Who Gets What Who‘Pays
What?" He: concluded that neither method was inherently "better" for all
participants and suggested that‘bombining the two approaches to. select

‘a boatrd often had merit.

~o

The issue of trustee selection was also addressed by Konrad -
(1977) in his study of 35 newly appointed community college trustees in
‘ Alberta. He concluded that' (l) college board members represented a

.‘"limitedﬁ'crossesection of their,communities' (2) involvement in- -
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partisan politics prior to their‘selection was'common; (3) faculty and

{

,student membership on boards in Alberta was strongly favored by the

respondents, and 4). most trustees were satisfied with appointment as

f . a- method of selection to governing boards.

—

Board Composition ’ . o ' ‘ . .

(1927) was still_valid.v

- Educational 1iterature “in the United States abounds with
eferences to studies of the. éomposition of school boards. ; The first
study of major.significance,in,the area, and the one that f;id)the

groundwork for a number of future studies, was conducted by Counts 1in

'1927. His survey of 1, 654 boards of education including rural, city

" and éollege,boards:throughout the United States, identified the typical

school trustee as middle aged, professional, male, married with

[y

children in school, and very active in community affairs. He concluded7

that boards typically represented the business ‘and professional com-

munities only, and as a result tended toward conservatism. Countsﬁﬁas'f

extremely critical of the existing state of affairs relative to board
composition, and advocated a. restructuring of selection procedures to

assure representation from labour and minority groups as well as from

__the-business and professional strata.

Approximately 20 years after the Counts' study,’The National

' Education Association -(1946) conducted an exhaustive survey designed

i,

to ascertain whether significant changes in board composition had

°

occurred in the two decades after 1927 Their findings Suggested that

v the original stereotype of the school trustee presented by Counts’

@ —

LA
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Subsequent to the,NEd's (1946)»study,°;;:earch into board
, composition was conducted' by Stapley (1957). Gross (l958),'McCarty
(1959), Bowan (1963) Milbrath (1965), Minar ()966), NEA (1974),
eigler and Jennings (1974) and others. None of these studies seriously

~ challenge the original stereotype, and there is little in the literature ;B;

to suggest that it will be challenged in the near future.

In aK:ition to the research conducted on the characteristics of
public school trustees, a number of. significant studies relative to the
characteristics of community college and university trustees are'.'

available. Beck (1947) gathered extersive data on the characteristics

of members of governing boards of 30 pyivate and public universities

in the United States. ".He found that board members were typically older

/

males, businessmen or professionals, with‘substantially above average

incomes. Nineteen years later, Duster's (1966) replication of Beck's

-
-

study revealed similar results.

Hartnett (1969'19) conducted‘a survey of the trustees of over

& ~

1500 colleges and universities in The United States for the Educational
Testing Service.‘ He fOund-tﬁat trustees were typically

male, in their 50's, white, well educated and financially well

. off. They occupy prestige ‘positions frequently in the pro- ;
fessional fields, but more often as business executives. As
a group they usually personify success in the usual "American

_sense of that word. :

"Similar findingslwere noted by Gilliland (1969), Mills (1972) and
Bernd (1973).
Within the Canadian context a recent study by Konrad (1976)

revealed similar patterns relative to the characteristics of c ommunity

‘
-

COllege trustees. Konrad (1976 72) identified the "typical oard member as -



"male, in his middle forties, a long-time resident of the province,
. ) - - - (\ _ .
higﬁly'educated,‘a member of a profession, and well off financially:' -

These studies woulXNseem to suggest that board composition :

7
v

relative to both postsecondary institutions and public schools is very,
similar. ’Further, it is apparent that the type of person that typically
is elected or appointed to‘these positions has remainéd\fomewhat

S
constant during the past half century.

ATTITUDES AND OPINIONS | N

'

e , .
While a significant amount of research exists relative to board

Eomposition; studies that address the {ssue of trustee attitudes and

~opinions are somewhat moreelimited. One of the first investigationms

-of trustee attitudes was conducted by Arnett in 1932. He.employed

The Harper Social Belief Test in an attempt to_ determine the social

¢

predispositions and beliefs of trustees, and their relationship/to-

demographic and social status variables. He found thﬁt a high: positive

)

‘correlation existed between the beliefs of board members, and occupation,d
’age, education, po}itical preferenées,_and religious affiliation. He

also noted that professional men were more progressive in_théir

‘ attitudes.toward sdcial issues thad any other occupational group.
Similsrly; members with higher. income lepels,tended to\be'uﬁre progresf '

sive than their counterparts with lower igcomes. These findings are

bS]

somewhat antithetical to Counts' (1927) original arguments‘that the upper

status trustees were more conservative than trustees from other segments

of society.



25

In 1956, a survey of the attitudes of Pennsylvania trustees
relative to educational problems was conductgﬁrbyﬁieel. His study, based

‘upon 661 responses from trustees of both rural and urban boards in.the
R}

state, concluded that board members who were highly educated, pro-

fessionals, and had higher income'levels, tended to have a more liberal

@ 2 -

point of view on educational issues (Teal, 1956). Similar findings

were reported by Tiedt (1961).

Stapley and'Barnhmx i1957) SurVeyed superintende ts and school
board members of 12~Midwestern states to assess trustee effectiveness
and to determine the relationship between effectiveness and trustee T
characteristics. They found that formal education, personal economic
success, experience as a school trustee, and the amount of time available
to dfvote to board activities were positively correlated to trustee

effectiveness. No significant relationships between effectiveqess and

- i
N . -

~ sex, age, OTr parenthood were noted (Stag}ey and Barnhat, 1957)ﬂ

Gross (1958) investigated the relationship between the social

-

//characteristics of board members, and the nature of their functioning

-on boards’of education. His survey of superintendents led him to

-conclude that‘a high positive correlation existed between edication,

;inCOme level; t ﬁ% devoted to board activities; and efforts'to increase
one's knouledge o educationai issues, on the omne hand,'and'the degiee1
Bf,"progressivisn" aftributed to the trustees on thé& other. .

Some reservations r latiueqto Gross's (1958) findings“appear to be'inrorder,

~ : ﬁ-’ B
tendents ‘and thus di' npt allow for input from board members.

-

Subsequent to Gross' (1958) study, Reber (1959) investigated
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the characteristics of California school trustees and. the relationships

of these variables to trustee attitudes on selected educational issues.
. y )

His data, drawn from 322 responses.from trusteeshéom all types of school
districts revealed that no significant relationships existed between

’occupation, income, and other socio-economic status variables and

el

trustee attitudes. Similar findings were noted in Abbott™s (1960) study
of 213 Midwestern United States trustees.

Proudfoot (1962:153) surveyed trustees in the province of

Alberta to.determine

if selected variables concerning the soclo—economic status of
. High Influence members of school boards and their attitudes.
- toward cexftain common problems confronting school boards, are
: differéhtgfrom those. of Low Influence members.

His findings indicated that high influence'was usually

.

associated with professional status, ‘high 1evels of formal education,

and higher income levels. He also noted that trustees who were

©

identified: as influential,tended to have significantly different

attitudes ;Elative to the areas’of teacher personnel, curriculum, and
. . , L] ) . ‘
" - school facilities. For example, higher -influence trustees were more

supportive of hiring only teachers. h university degrees, parent‘

’

advisory groups, merit increments for superior teachers, experimenta—

£ B

tion with accreditation, and having the superintendent and staff . g

e

- involved in the planning of school buiidings. Proudfoot's findings

generally appear to concur witﬁ’the findings of Teal (1956), Tiedt (1961),,

Gross (1958), and Stapley and Barnhat (1957), suggesting that soclal
status variables are positively correlated to both trustee effectiveness

-

and "progressivism." ‘ _ \ _ 7

~

“a
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More recently; a study conducted by 2eigler and Jennings (1974),
found that neither the average level of education, occupational status,

"~ or income had any signifjcant relationship to their measure of

[ '

professionalism" in the board's role orientation. However, as Boyd
(1975 lll) noted, Zeigler and Jennings' (1974) "measure of professionalism
“ did not relate directly to. such matters as propensity to-defer to
expertise," but instead was based upon‘a measure. of trustee perceptions

of role conflict between public trust and trustee loyalty to the

" administratiVe staff. Boyd (1975) correctly suggested that there was

) \
some doubt as to. whether or not this procedure adeQuateiy 'taps the

attitudes'of trustees" relative to professionalism. ﬂ . )
N \/ “ »
Boyd (1975), in a comparative case study of eight suburban

p %

"

Chicago districts,noted that trustees in higher status, areas ‘(income,

T >y

education, and occupation). generally were more ''public regarding and

more likely to defer to administrative expertise, than were lower ',‘

status trustees. According to Boyd (1975), lower“status trustees were
inclined toward "private regarding attitudes" which usually'resultéd
in mobilizing conflict. Studies by Cistone (1971), Minar (1966) and
Cistone and Hennessy (1971) concurred with Boyd's findings.

In addition to investigatione :f the attitades and opinions. of

public school trustees, a few studies relative to the attitiides and- ﬁi
opinions of community college trustees are also of Significance. Thei

o

best “known of these is Hartnett's (1969) study of the backgrounds, roles.
: )

and educational ‘attitudes of college trustees.in The United States.

: 0
His data, gathered from a sample of over 5,000 trustees,‘revealed that:

(1) trustees were someWhat cautious and conservative regarding the



o

_fynotion of academic freedom, (2) they preferred an’ hierarchical authority

-

structure often preferring to exclude faculty even from decisions having

st

' to do. with academic program, and, (3) they were generally extremely ‘

»,conservative as a group with regard to educational attitudes and

_,opinions.

' Hill (1977) su;veyed 171 governing board members of black
'public colleges and universities in the Southern States.' He collected
.both demographic information about trustees as well as their attitudes

relative to a number of issues of educational eoncern. The study

revealed that the major areas of concern identified by’ trustees were

issues relating to rgle clarification and financial management \”'

Finally,'Konrad (1976) and.(1977) investigated the attitudeSv

and Opinions of trustees relative to role, 1ocus of authority, board;

&

T composition, and the importance,of seiected trustee tharacteristics.

L The study revealed that, although trustgss favored an hierarchical

"authority structure with major decision~making authority vested in

- the board and/or adm'histration, they strongly supported student and o
1faculty representation on governing boardsk> Similarly, 68 per cent

+. of ‘the trustees advocated that boards be composed of both elected

L =

~and appointed members. Finﬁlly, the most important prerequisites for
‘trusteeship identified were interest in higher education, vision to

move ahead with new ideas, understanding of the institutional role,

and time to devote to board activities
B

28"

R



EE

ﬁ:the school board s an administrative body, the role and functious of

SUMMARY "

The literature and research reviewed in this chapter focused ' »

upon'four-major areas. These included' the historical evolution of ;

i

trustees, trustee selection and board composition, and finally, the

educational attitudes and opinions of trustees. . L

2N

An whollistic analysis of this 1iterature anH research '

‘ precipitates a number of general observations and conclusions.‘j. o e

'Specifically these are:.

1 1) The concept -of lay control over the administration of

schools is firmly entrenched in both the American and Canadian

» democratic philosophy,

0!

2) Mnch of the research relative to trustee role and function -

‘would seem to Suggest a continuing erosion of board control and power

as a nesult of deference to educational expertise,pand increasing i

incursions by provincial and state departments»of education‘into areas

of hoard jurisdication, L : v
3) The original stereotype of the school trustee as.,‘midd1e~ ‘
aged professional male, married with children in school and very y

active in community affairs appears to remain an accurate reflection

,of school trustees and community college trusteesf

4} While the data presented are far from conclusive?with regard

to the exact nature of the relationships among and between specific

attitudes and trustee characteristics, it appears that much can be

learned about the educational attitudes and opinions of trustees by

'examining their backgrounds§ and

g

29
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e

5) Finally, Counte (1927) aSsertion that over representation
.of the business and professional strata militates strongly in favor of
conﬂervatiam in educational policy is questionable.- In fact a

significant body of the research suggests that the antitﬁesialﬁay be

a more accurate reflection of reality.



CHAPTER IIT

. Dgslcnfor THE STUDY

. , . :

This chapter focuses on. the research design and methodolog{

~employed for the study. Methodology is discussed in terms of R
e -

) *‘THEslNSIRﬂHENT

.l.The'instrument,utiliZedfforvdata'cOlle;;i;n:was a.lo'page i
'questionnaire which compiled data concerning '%l):the"demographic
characteristics of trustees including' ”‘gé‘*%ex, income,‘education,
‘occupation, reading habits, political preferences, locatiOn and size
‘1,oofljurisdiction‘represented (2) trustee activities relative to both :
their'actual and'preferred:functions' andv(3).trustee.attitudes-oni

"board selection and composition, selection of a superintendent,‘

‘student affairs, faculty affairs and educational philosophy in general..‘

LA

; The decision to utilize a questionnaire as a data collection,’vh'

‘ jinstrument as motivated in pAFt by the large size of ‘the population o

being surveyed and the extensive geographic region represented by the'f

respondents- Furthermore, ‘the successful utilization of question—”lithv
: naires by Hartnett in 1969 and Konrad in 1975 to collect similar'
':informstion on community college trustees, provided a valid basis forv
both the utilization and design of the instrument employed for this

study., The final draft of the questionnaire that trustees completed .
was, in reality, a revision-of.the instrument used bngonrad in-his,"“

e

. "31 . . ‘ . e .o‘
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1975 study of community college'trustees~in Canada.
The instrument was pilot tested with a group of ten trustees,
two divisional superintendents& two secretary—treasurers, and rhe R
‘ executive director of the Alberta School Trustees Associatiod\\v

'cisms The final draft of the questionnaire

suggestions and cr:
took Eheir recommendations into coﬁsiderationi\LAppendix A includes

g a copy of the instrument.»

- DISTRIBUTION OF THE 'msrﬁmmr_ =
"‘Xi;. The entire population of Alberta school trustees was surveyed.

Table I pycvides a complete listing of all of the school jurisdictions

Es

:f] surveyed/and the corresponding number of trustees associated with each.

The identification of the trustees who fell within the delimitations
4 S
of the tudy was made by the use of the ASTA's mailing list. The o

co—opefation of the ASTA in terms of both financial assistance and

- a Supporting letter of introduction, was essential in achieving an

acce éable response rate. A copy of the covering letter from the ?f~f'ib
Exeqhtive Director of the ASTA is included in Appendix B-n;ﬂ j;i“ ‘

"To ensure anonimity, the questionnaires were not numbered or

fﬁo#fices of theedistrict superintendents, a letter to a11 school

g *1i %mperintendents requesting their assistance by reminding their yf“'”'ﬁﬁt""

' e the questionnaire, was sent out one month after

. /

"’ : ‘ (RN : LT

identifféd in any other manner.j Fbllow-up was conducted through the fﬁfj .

A cut—off date fOr receipt of usable reBPOnses }jgn;
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,sschpol‘Divisions,

: .qurisdiccioﬁs.

- Crowsnes

 Foothills . . .

Counties and Dis

TABLE I,

icts Surveysdl’

‘ Bonnyville .

School Divisions

Aﬂadia o o » - 13

. 1Berry Creek' . e

.
L]

Cardstoq_..
Rt ad i

BN

;ansﬁ sﬁokyi,,;f.

:;Fort Vefﬁilioﬁ'.

TLac La Biche ol

" Neutra1'Hi11s~ .
J'.Northland f,f; .

‘Peace River f*:;'

‘High Prairie'. .

';Pincher.Creek";:

' PrOVOSt_ ‘o ¢ e .

'fng;kylﬂbuntain-;

Spirit Rivef . .~

) Ssstlshd_;f,';~;.

.'Calgary ; R

 Drumheller Valley. .

‘sMbdicine Hat . ;ﬂ'

 Ne.

. No.

No.

N'O .

" No.
  Nof
. No,
"No.
‘Ns;
' No.
ey
: ft'N6<1
. No.
;No:
No..
No.
‘fNQ'
e,

b,_Nb;

46

41

63

62

50

38

52

48

51 .

vié :
o ‘
jio\.{T'
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15

47 ..
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S Gfande Prairie COunty‘-.

"‘Jurisdictions

School Divisions, Counties and Districts

Surveyedﬁ

School Divisipns

Sturgeon .“- . e o‘o‘ ; -

.
.
o ..
L]
.

Sulliven Lake .
°fThfee;ﬂilisj N .;;‘;',C
:fWéinyriéﬁﬁ ;C, Ciie 4
WesthCk .. 4

'fﬁillow'C:eek ;,,C,‘;:;'.‘

Yellowhead . & . - ;C;7;"”

: No{/
No.
’NOi.
No.

‘yNo;

' No.

No..

2%

60
32.“ :
’37;u
28

- 12

To.

of.Trustees

B 4‘:“"

fuTotal (School DiVisions)

. ’1381'j5/ i

vaouu;iési »
iﬁérrﬁeadJCounty,o,k.';;

AJ‘Beaver County L..~.-.:.

gy Camrose County‘. ‘4.i; ;

IFlagstaff COunty o ;fl

'-CForty Mile Connty ..V.

Lac. Ste. Anné County .

2

: &
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. ‘. »'lbLedUC County . -' ' o o .

o Lethbridge County .,7, N

' ;:Minb rn County .:Z:. ..

.

No.

No.
.. No.

.f.No{'

;No;
No.
No:
CNo.
No._
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27

. S\
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" School Divisions, Counties and Districts Surveyed

-

No.

35

Al

Jufisdicﬁidns'
"Counties

¥ Mountain Viey County =« .

Newell COl.lnty LI ' o e, 8 s

.Painteafth'Cohnty v e e

Pal‘kland COU.I{CY .o LR n‘ K '
Ponoka;COunty'. « e e e

"~ Red Deer Courity . i e e
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!

~ Strathcona County « « » +.

.
.
.
»
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‘Two Hills County « « »..
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».ﬁarnér County : « o - P

Wetgskiwin County.;‘;_;‘.
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No.
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~ No.

. -No.
Yo.
No;‘
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. No:
' fo.
" No.

No.

No.

No;:
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18

3

23

13

20

21

19 .

2

10

16

of Trustees

 Total (Counties) -

360

. School DiStric£8‘

' :Aésump:ioﬁ,c.s. :'. R

v Banff > . ' .v' ’- « o o_‘ . .

Baronsconsad ‘e . Vq\ e e ‘ o .

»,Beéveflddge C.é:“_..._;‘.

Y

No. "

'~No.ﬂ
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1

 No.
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9 School Divisions,

36

Counties and Districts‘sﬁrveyed"

No.

of Trustees

Jurisdictions

Schogl Districts .

Biggin Hi1l . . . .

~Bonmyville . . . .

‘_BdnnyélllebRégionA
High Schodl District .

Boy, Island- C..S;~ . '

v .

Y

 fCngary ;_; '.f e o

C&lgarY'C.S.b . v e

CamIOSé o e .". o';

Camrose C.S. &+ ' .

Brooks . . . . o o
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Canmore . + « o « o
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. ) DeVOn e s e o' o o V'
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[
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. No.
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 No.
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' No.

" No.
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School DiVipions, Counties and Districts Surveyed

quisdictions

]

No.

- 37

School Districts,'

Glen Avon P.S. .

 Grande Centre C.S.

’

Grande‘Cachgx “ e e

Grande Prairie ;

Grande Prairie C.S.

Grimshaw C.S. . .

Grovedale . . . .

Hanna c e a s » .f

High Prairie C.S.

Jasper <. + .+ o

Killam C.S. . . .

Lethbridge . . -

Lethbridge:C.S. .

Lousana Cons. .'.

‘McLennan C.S. . .

- Medicine Hat . .

Medicine Hat C.S.
Myné:ski Park ...
Nampa C.S. . . .

;Peaée River_C.S.

~

Pictufe Buttélcfs.v'

3

Fort Vermilion C.S. . . . . No. _26

‘e

M“,;No.' - 5“"

,>§o. . 67
No. 5258
No._2557
No. 28
No. 88
No. 4910

No. 24!.

No. 56
No. 3063
Na. 49
No. l73§>'
No.* 51
No. §‘
No. 38 .
Not}  30
“No. *76
No. 21
No. 5012
No. 962.
No. 43

'No. 79

‘of Trustees
I |
. 5
. 5
. 5
. 5

N
. 5
. 5 _ "
.3
. 0
.5
. 9
. 6
. 5
.7
. 5
.3
.3
.5
5
.1
. 3
. 5
.5

-



38

Sého 1 Divisions, Counties and Districts §prveyed

Jurisdict}ons |

of Trustees

School Districts

Pincher- Creek c.s. . ;
Ponoka c.s.¢... e e
Provost C.S; s e s e e
Ralston . + - .+ . - s
Raymond pis. C e
Redcliff . « . « « . .
Red Deer .‘a.- e
‘{Red Deer C.S5. . .;.», .
Résary CeSe v v v 0 s
St. Albert . . . . . e
St; Albert P.S. « « .« &
St. Martin's C.S. . . .
St. ?aul c e e e et .

St. Paul Regional
High School District-. .

St. Rita's C.S. . . . .
St. Thdmas*More c.S. .
Seebe P IR LR
Sexsmith C.5. . . . . .
Sherwood Park Catholic
Separate School

DiBtriCt e = & » LI ) .
Spirit River C.S. . . .
Stetfler e e e

- Stirling . .+ . . o o. .

LN
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No.
No.

No.

No. -

No.

No.

No'o
No.

No.

No;

No.

No.

:No.

No.

No.
No.

No.

No.
No.
No.

No.

18

95

65 .

4981

100
2283
104
17

37

16° .

2228

27
35
4152

51

105

36

1475

647

.

¢

. 5
- 5

.. 5

. 3
Sr3
. 5
CeT

. 5

. 5
s
. 5

. 5 ’
. 5

. 0
.7
.5
.3

. 5

. 5 .
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. r :
School Divisions, Counties

‘n

\

and Districts Surveyed

-/

Jurisdications No. of Truatoe;
'School,Districts‘ .-
Swan Hills e e No. 5109 . . L., 5
Taber { « « « « o . .,; "No. 56 . 4. . . .. 5
Thibault C.P. . . . . . ‘No. 35 .. ... .. 5
Vélleyview C.S;). S No. - "84 . . . . . | 5 ‘
,_Vemiuénc.s. No. 97 o .. .. .« ..'5
Wa;gwfight CeSe & v o o No.‘-.él A . e . e e 5
Watergoﬁ Park ... . .« « No. 4233 e e . .. 3
WestlockAC.Sx e eva No. 110 . . - . « v+ . 5
Wetaskiwin . . . . . . No. 264 . ... ... 5
Weéaskiwin C.Se i o o & No. "is .« v e d s 5
_wﬁ;fecourt C;S.b; .. ~No.- 94 ‘. e . 5
Total (School Disg;icfs) 405
_Grand Total 953

o~

//.
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f ) THE RESPONSE
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In total, of the 953 questionnaires mailed out, 48§ usabﬁg i

. responses were received for a response .rate of 51.3 percent. Although

2

specific information relative to the return rate from each jurisdic-

tion  is not available, a response pfofilg based ubog geograph}c locatien

in Alberta, and size of the jurisdiction represénted is pfovided in

Tables II and III.

TABLE II
“Response By “Geographic Location

. o Responsg
deatioq . Relative Frequency (%)

1wrth-éascerﬂ Alp‘e?ca" “‘ , k Y

2. North-western Albbffa | A 21 °

3. Central Albeféa | . 38

-Z., South;eagtern Alberta ‘ _ l ) o1 ’

5. Souﬁh;western Albertaz-“: N - 13 :

. Total o : . ' 100%

.

Inspectibn of Table_II‘revealé'thatf38 percent of the respon-

dents identified themgeiGés_as resi&ing-in Nbrtherﬂ Albert;, 38 per-
cent indicated that they liv%d in‘Ceqéral Alberta and 24.pérceﬂk resided

- - . o N .
in the-S6uthern Alberta area. This suggests that more trustees from -

" Central and Northern Albertd completed the survey as compared to

trustees in the southern part of the province. |However, since a

significant number of resbonses (124)3were recgfved from éouthern




Y

~

TABLE IIX

Responsé By Jurisdiction Size

Size of Jurisdiction

Response

Large urban centre (population
in excess of 100,000)
Smaller urban centre (pgpulation
between 25,000 and 100§000)

N
Large town (population between
5,000 and 25,000) - ‘

-Small town or yvillage

(population under 5,00Q)

L0

A rural (farm) area

Possible Actual % Received.

36

-

74

“

. 30

37

Total

83

BN

50

62

i

' : ( . 8 vk
* Due to considerable overlap b ?een small- towns and villages and -
rural farm areas these figured.are estimates only.

 —

3

Albérta'trustees, the results caﬁ,be validly generalized for a11 of

-

+Alberta. -

4

c s

With regard to'reéponse by jurisdiction size, the data'in _
R K » N

’

— o

Table .III reveal that, apart from an extremely high réépbnée rate

(83%) from the large urban centres with population in excess of

~

100,000, responses were géﬁetally.similar by jhrisdictionisizeij;yifty

- percent of the trustees fpdm smaller urban centres responded, and

» -

K apﬁroximately 50 perge and 45 percenf of the trustees in spall

towns and rural areas respectively, returned the completqd question~-

naire.
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srA:rI‘sriCAL Pmcrnﬁm:s AND ANALYsEs g

e The data presented in this study are both descriptive and

R =

: Jcomparative in nature. Survey data related to demographic charac—

preferences relative to the selection of a superintendent, and

A
P

-'teristics, trustee opinions concerning board selection and composition,:

e

g

1attitudes on educational issues,'are presented by the use of means and/ e

.

,lor relative frequencies. Analyses of relationships between trustee

hiattitudes ware accomplished primarily through the use of t-tests and

a»differences between groups relative to jurisdictign size and political

}'ideology Similarly, the probability matrix for Scheffe Multiple

"in trustee response patterns relative to- the six age categories.

Comparison of Means was utilized\to determine the nature of difference:

- 'F-teSts._ A Scheffe procedure was used to analyze the nature of

t

. . ya

e The decision to rely primarily on paramegric procedures was -

mativated by a number of fadtors. AS Popham (1973'313—17) notes, ',;n

~

o parametric prncedures are often "more powerful than their non—parametric

'afcounterparts" and have the added advantage of greater flexibility,

f _allowing the categorization of variables in such a way as to simul— :

R

'_taneously analyze relationships between a dependent variable and many v .

- e

',‘~independent vatiables.' In addition, siuce most of the data vere e

) » * b

'recorded on ordinal or interval scales, the use of parametric procedures '

=

o _.,' i . . g ‘ L N

'was appropriate.‘ In this. regard Pophau'(l973 313) notes. '"The

"conciusion oﬁ leading statisticians is generally in. favor of using f ‘g?
. . T Wy

J

H
e x

=

-

parametric procedures with ordinal as well as interval data.

¥

In addifion to the parametric procedures identified above, the R

. . . SRR AL TR . . ,.\\ RPN
. /- . o . i : S e o : TN N . - Y . .
Sle N B B : PR .
: ‘ , Lo . ; o
. . . X p ., . . o . .



. nature of parts of the analysas necessitated the application of some

'non-parametric techniquesu Analyses that involved comparisons of-non- k

\

~

of . this procedure was based on. the fact that its use did not re uire o

I

u_-that ceftain assumptions such as. homoscedasticity be. satisfied.;,

*_-*o The statistical tests employed and the research procedures
: utilized were generally compatible with similar research designs‘d
employed by Konrad in 1975 and Hartnett in 1969 to study community

[N

3 college trustees.‘ The actual analysis was’ done with the aid of the

'.’University of Alberta s computer services. The SPSS and DERS c8mputer 'fv:h«

G -'“/ can o-

"programs were employed. "r

o The data for the;study were c%%lected by the use of a: 16 page
questionnaire that represented a. revision of an instrument used by
a Konrad (1975) An his community college%trustees study.” Input regard;

\f_‘DA
ing tbe insterf @;from a group of trustees “and Central Office adminis—

.« ~

ruuMSMsw%M,mdmdrmwmmhumswmt&mimomm‘

- TS

f‘.; sideration in the final draft of the questionnaire.'.

.

‘ All school trustees in the province of Alberta Were surveyed.

Jwg

:-kfav Distribution of the instrument was- accomplished with the assistance of “

K dt che ASTA., A reSponse rate of 51 3 percent was recorded. With minor

& v».‘:'/l'

DRSS

o exceptions - these being a slight under representation of SoutHern -

Alberta and an over representation of large urban centres ——»the ' f S



chapters..___l,,_.. S e




CHAPTER IV. '

T L S R e S L

,'1 T
e

This chapter is addressed primarily to providing an'answer to

:‘i“the queation,r

= . R
‘fdata'presented are, for¢the most part, descr’!’?

i
45 ot
. S ety

'?upon demographic characteristics of truhtees sﬁc&’

7woccupatiop and political preferences. In addition, the relationships g
;‘gjf‘fffbetween\age, sex, socio-economic status and political preferences SR
= ' . \ L .‘;.‘

v ’relative to variables such as. size and locatioh of jurisdiction are

‘fiiexplored. ';“;'v

“jftype of the typical school trustee was that of a male, betweenC&O and

~”359 years of age, employed in a nonprofessional field with limited

o ﬁ:fpostsecondary edueation., He was usually financially well off and

'af:bfjf‘ViGWEd himself as a political moderate.- rl- 1Y,‘!b;“fi*ﬂ ;

g T S B T T o

N

B sex
Trustees in Alberta are predominantly male. Of the 488 res--'“

'-pOndents, 71 percent were male and 29 percent were female.. A signifi- .

:‘,s - cant reIationahip between sex and the size of jurisdiction repteSented ‘ri‘t
 ‘_tv_t;was observed (Table IV) Large urban centrea had significantly more ;;r;iﬁi
it;” | lfemales than did small rural (farm) aéeas (462 as compared to 19z for: S
| ;vthe-r“Fgl ateas) Smalfer urban Centres, large towns, and sma11 o
::!y v T R S S : 1 elei, ,

io: | . v;

YWho are the trustees n the province of Alberta?" wae v‘_,fij'

?swﬁ%e, sex, education,ib ‘i
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Taoa

towns or villages, had very similar dietributione - 33 percent, 32

percent, and 31 percent respectively. The t-test was applied to

-

FTO 0

'l7»_ determine the significance of these variations. The results, aa out- -
lined in Table v, indicated a strong poaitive relationship between

T
juriediction eize and the proportiqn.of female trusteee.

«

‘*;u Sex distribution relative to geographic location in the

proVince was alsawstudied.‘ Central Alberta recorded the 1argeat

proportion of female trustees (342), Nonthern Alberta was next with

| 27 percent;vand Southern Alberta had the fewest (232) )\K\;;' L N

v'.‘.‘"

/fﬂ -;'. Sex Distribution By Size of Jurisdicti@n .f.” f:'i“f S
LT s g Prequemey (D)% .
- Size of Jurisdiction 2 ﬂl- s ﬂ';f'"?Eemale':,v ,”:vMAIéﬁ';ﬂ -

A S » € _ , R
e 19f;Large urban centre (population in excess R A j""ﬁﬁ,g”yf:
"xwftof 100 000 people) BERSCE SRR "‘.'* 46 4&?‘

5;?2.ﬂaPopulation between 25 000‘- 100 000 ;; St T 6T A

| rf:fﬁlffPopulation between*iyOOO - 25 000 - ",; ff .,fﬁi:i5fﬂ;fi'flt6§*?‘?f

--. ¥

)”'fjgjfﬁﬁw{Small townror village (populatiqn under
(- 000) L :

.;%_

'3;;f§1l‘ifﬂ

‘fbifS;T:Rural (farmy;area u.

e




:'jf.“xe‘ffj3tovif._+;’ Réiationship BetWEen.Sex Distribution L
wo -f‘-'v‘jp‘f‘_l[l:_ _.,;’énd Jurisdictlon Size 3‘.c._.‘}wa'

_;liicroup No.xof Cases 7%Mean o T-value ?,}{pi;bfﬁfij;fz;ggii@pfay,_f ’ '

s 56 AL

.: 3.39 . : :

S : R

*rme larser the: meam, the smaller the size of the jurisdiction S
h ”;. represented.L;v, o e S oL e

D A e . e
With respect to age, it appears that boards drew their trustees

o”primarily from the 40 to 59 year age group. Sixty-one percent of

»fall respondents fell {hto that age category., It is noteworthy that

—

?,iiyoung peOple Were not very often elected to Alberta school boards,
S R LT
uffonly four percent of the respondents were under 30 years of age. RS

. A

An age'fjdex distribution for the respondents was developed

”::;:(333 Table VI) The\distribution revealed that with the exception of
: B N
where there were disproportionAtely .d_

vcrﬁthe 60 to 69 year age grou:7
-{f;;fewer femeles, the age distributgon of both male and femade trustees o

L meveygmte. R0 \\ B e

P

‘_?..'. N - : . “



o \\ ,\L Age &,Sex‘DiStribuﬁiOnf S TP e
s Lo B O R :

—

f;\vh;;'ASe (Years) ’"*fu“;?thffi?_oflﬁésAIésfr Z °f Males 'Total L ,;”?
\ *:'~ nder 30 auift : f7f;g1; f?5“i?2 .t,fvj- ilu, 2‘8‘1-"'; ’?ﬂia
\'f-4054?1 : : »t¢;7;1”p-pgirﬂt_ i»ﬂzg;é -

'4“iq50f5§“f.f'hﬁv' ]'hd;'n ‘ 1.T:f;“5,6  ‘:'1 f»ﬁ* J‘24s4d*

e0m69 .03 s 103

BN ) B

Cotewt G a2050 79.5

Lo . - o

e '-‘SGC-IO?E.CQNQ.MJIE ST, i

- \ Among the more common indicators of socio-economic status are

\.

dveducatioi, occupation and income level his section provides detailed

v

:nffinformat Pn relative to these three variables.o

(PR

Eduoation O T e
tg¥-d*;: It is noteworthy that approximstely one out of four trustees i

‘"o?had not completed secondary school, and approximately 46 percent of the
respondents had not pursued a postsecondary education. . One' fourth of
xbfthe respondents had completed a university degree or higher and the o

o

o ffremaining 27 percent had attended college or technical school. PA :‘lll

'i:ﬂ;tion size and 1ocation was undertaken. To facilitate the. analysis the zi. '

. B ,.}_m

",ﬁten educational categories were collapsed'into three groups.A
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-~

(1) trusteea who had not gone beyond high achoof (2) trustees who o
" had attended technical school, college, or some uniVereity, and 3)
‘fég ';{those who had earned a university degree or higher.» The F-teat was
f‘applied and the resulta indicated that the larger the.juriadication, ‘
.gthe higher the formal educational level/of truatees.} The results are

"reported in’ Table VIII., ‘;f.””~j ‘5fw' e f;_‘f'i" o7,g';
‘ ' Formal Bducation of Trustees - . ,

. e

Level'oflEducation l"' ' R Relative Frequency )

' Did not COmplete'secondary~school s CoL 22
Graduate from seconﬂary school _J,,f PR "dj.ﬂ ‘_‘: 25 2
\;craduaced from technzcal 8chool : TV"\j;v.' S e
_ Some college or university (did not L s h_“ ‘vfa -
n obtain diploma) - o » L -;~f“""“‘ 14
R ™ ks _ﬂ'u”‘f"-;fnf%'m R -
s i‘Graduated from college - 1f_>, Gl “‘A R 4 »
' Graduatedefrom university\SSegree) L ;»_‘*’*7IA"T.*' 167 Lo

1iAttained Mhster s Degree ‘3F\~;‘_qo,*_r-~ o h

iAttained Professional degree o \\g;_‘ , S e
(M.D. D.D.SY : SN B

"_,Attained Doctoral Degree R ;"~b.; N ._. ;lf“ |




TABLE VIII -
" "Relationship Between Jurisdiction Size
and_Level‘of Formal Education T
Level ofpzdgcation S Mean' - F-Value . x ‘-rPfdbf
'-"iflgnigh schoql or lower e : ‘4,12 > C "._ L

2. Technical school. college e
 or some ‘university : 3.81 . 29.41 ° . 0.000%

‘3. University degree or’higher}/ 3;20'5' o o

*P < 0.0

Occupation E R L

¢ - .
i As anticipated, given the large number of rural boards, the

most common occupation of Alberta trustees was farming.’ Twenty-nine .

perc t of all respondents were farm owners or farm managers. ‘The

second largest occupational group represented were business owners or °
7o

managers (202) with homemakers a close third (17Z) The largest

.

professional group were tesching professionals who represented 7 per-

f cent of the total number of trustees in the province.;:' S IR
| A categorization of occupations based upon professional or .

: non-prqfessional status revealed that 79 percent of trustees were non—
professionals and 21 percent were professionals. Table IX provides a

- detailed description of trustee occupations in order of decreasing
L - 4
’ frequency in each of the major categories.' -

An analysis of the differences between trustee occupations

N (in terms of professional'or non—professional status), relative to’

:ii jurisdictionfsize was undertaken. Application of the t-test revealed



TABLE IX . :

Trustees Occupationel Status

L}

Nonrprofessional,-- Frequeney ) :Professions1<¥ - Frequency (Z)
-Farm owner or o ‘ ,‘v o ‘Teaching Profes— ‘ .
mansger FR s 29 ‘sional S e 7
Homemeker : o 17 . ’-«:-Beslth Profes— | .

S e ©. {sfonal = 6

- Small or medium ' .
sized business C Government official '

'/”Swners or managers . 15 or administrator ' 4

Manager, Owner, \ : : ) styer, judge, notary 1
Executive of a large‘ : .

g business “3\ .5 Clergy or religious '

_ ‘ Yoo o - | oxrder o 1.
uSﬁles-(insurance, L o _
real estate, etc.) R ."PhYsicel Science : :
R o : : professional =~ 1
Clerical = - .. , 2 1 S .
B T I ~* | social Sciences . = e
' Skilled craftsmen =~ = 2 @ professional : 1
rﬂsreprofesslonslz :lef- . i
Protective Ser?iEes ' 1 =
 Other 3
IR - AT . L S
o ITotal,Nonfprofessionalsj 79 ;;;;r[*Total-Professionals ' 21

-
-

thatla signifleentlyllarger probortion'ofntrusteesvwere'profeSsionals

[}

1n the larger jurisdictions (Table.x) RN '

This finding wes consistent with the fact that a large number :

of trustees were farmers. Similarly, since a greater number of pro-
fessional people are’ usually found 4n lsrger urban centres, as opposed

to’ smsll towns or farm aress, it seemed logical that a Earger number
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TABLE X

Occupational Ststus Relative | e .\
to Jurisdiction Size -

L

a

Group Mean T-value  df  .2-Tail Brob;
Non—professional, L 3.9 , a :
_ . - C 5.98 482 0.000%*
- Professional 3.21 .

-gTheblsrger the meéan, the smaller the jurisdiction size.
4P < 0.05

\

]

. : - . .
of‘professional people would serve on school boards in these centres.-

' Income: Trustees were asked to estimate their total family
net incomeg;rom all sources before taxes._ Eighty-two percent ‘or the
trustees recorded family incomes in excess of $15,000 annually, 62

_.percent had incomes in excess of $20 000 annually, and a significant
, number (322) indicated family incomes in excess of $30 000 yearly.
These . findings, which were presented in detail in Table XI suggest that

- the incomehlevel of-Alberta trustees is significantly above the norm _

for the province.

[——

 POLITICAL PREFERENCES

' _Trustees were asked to provide an indication of their political
'ideology or:lesningvas well as'their provincial political party
/preferences. “The results are reported in Table XII.Q The majority of

trustees viewed themselves as moderates (537), 28 percent identified

their major poiitical leaning as conservative, and the remaining 19

. ”‘ . \\(



TABLE XI

Income of Trustees

~ 53

7.

Other

Level Frequency (%)
'l. less than $10,000 5
2. '$10,000 to $14,999 13
3.. $15,000 to $19,999 20
4. $20,000 to $29,999 ’ 30
5. $30,000 to $49,999 .23
6. $50,000 to $74,999 ! 5
* $75,000 to $99,999 , 2
8. $100,000 or more ) 2
Total ey .100
i‘;t%r
TABLE X1l
Political Preferences of Trusteéq
, : » . , Frequency ,(Z)
Variable . : Category (percentages are rounded)
Political Ideology | Moderate 53
T ' Conservative ‘ ’ 28
Liberal 19°
- . / . B ' -
‘Party Preference . "Progressive o
Conservative 55
- Social Credit - 18
Liberal i w 14
NDP - ' ” 10
3




. 54
percent generally viewed themselves as liberele. 'In terms of provincial

party prefﬁrences the msjority of trustees (551) sugported the Progressive

.°

‘ Conservatives, with the remaining trustees variously supporting the

. Liberal( New Democratic, and Social Credit parties.‘ - ' gﬁ

[ 3

An analysis of the differences between political ideology "and

jurisdiction size was undertaken (Table XIII) The f—test revealed

~

significant differenges between ideological groups and jurisdﬁgtion»
gsize (F Prob. = 0.0003) A Scheffe’Procedure was utilized to- determine

the exact nature of the differences. As indicated in Table XIV, the
larger the jurisdiction the greatér the number of trustees that

i

perceived themselves as Liberals. There were, however, no significant

-

(o

differences between the.number of Conservatives and Mbderates relative -

£~- k) S s -
to the size of the jurisdiction represented. ‘ - ' .
L N ‘ . -

TABLE XIII
4

" Variations in Political Ideology '

- : o Relative to Jurisdiction Size VAR \\c,)/—\\ ‘

s
<

Group . Mean” - F-value df = 2-Tail Prob.
Conservative .. ., = 3.87 s o -
_ ‘ . K . 8.421 480. © 0.0003%
Moderate ' e 3 88 // - : :
~Liberal S S
» . ; //'33 o
S

//l

3The largeréthe’mean;/the.smaller the jurisdiction size.

£ 0.05
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TABLEWXIV
ScheffdfProcedure - Political Ideology .%
>b
. N ) . : o ] T X
Subset T L _ Groups © Group Mean”

N — N .0‘
" ' " #3 (Liberals) ‘_ ©3.33
#2° " m #L (Conseryative) 3.7
' #2 (Moderate) . ° . . 3.88

L

4he. larger the mean, the smaller the jurisdiction size.

.

P < 0.10

2
With regard to provincial political party preferences relative’
to jurisdiction size, a significant F ratio (0 '0013) was also observed
S

.(Table XV) The Scheffe procedure identified significant differences -~

:between he distribution of Liberal and Social Credit Party supporters

A

F;Y. g&@yith respect to jurisdiction size. ‘It was noted that trustees in’
‘—-ﬂ‘,‘} .p‘ L

§ ra%aller,’@ommunities and rural areas disproportionately suppé%ted the

g iaI @rediﬁ* arty as compared to the Liberal Party. (See Table XVI)

eiative to political

E§2erience
Trustee experience was Surveyed in t
6

s of three variables:
N N . ! : { , N . .
(1) years of experience with the present bpard; (2) the number of other

{., o scnool boards on which the trustees nad‘ erved; and (3) the‘nnmber‘of

boards other thaanchool boa ich the trustee had served in the

past five years. The resulte are summarizedmin’Table XVIii. -

. . R ‘ - y_ﬂ ? -

o
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Sy -,.:  s Variationa in Provincinlf?arty Preferences SR
~ IO .‘ B ) P m‘tive £0 Jurisd:l.ction Size l S ?._. e 3 ‘. ;
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N T

P-value. df - 2-Tefl Prob. . -

s

. ;,ffﬁ Progressive e ‘-;.3 9 R N T SR
B conservetive B L I S B S
ngew ngocratic ‘:‘?Z”B,ss S

"\‘thher, 'lli'f_,lfﬂ;‘:fl3-32fﬁw5fffh

.fﬁ;f:faTbe larger the mean, the smaller the jurisdiction..f“ill,__ Cls
'74:”*P < o os ceEEEs fT‘:ﬂ;; ,ﬁf*i_.'vi-. _f.f':«§$> s

gL ' TABLE XVI : - - ,

>

Scheffe Procedure - Provincial Party Preferences';,lﬂl

e =.ul¥ilﬁ' fllf"f??fv; fgf;?f(Libé}éiyﬁ ‘. :.¥§:42;?1;it?. . :
G RA N #52(0ther) Cas2 o
R iy 'V_fl,(Progressive Conservativg)*ﬁ,jn'fb.glg;; li33Q-

’L(Other) ?{¥Q37§:. fll'ffijbs.ﬁij
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1. Years of service with present -leas than 1

,2‘." Number of other school hoards B L ’ 90

N L

e

‘T_gmr.zxvn

'rrustee Experience o

Category

g _‘LfNo. of Years

school board.‘ e R 1;3
R "  : "12 or mre - 13

‘ ~exc1usive of the- present board, g 10
R ,on which the: truatee has served.» e T e e T A R R e

e 3 LY ; L ..

L R R No. of noards ., Frequ l(.) bt

© 3 Numlier of boarda other t:han 11 or lese S 11 o /

. school boards om which the . T, ot gy ‘ R
truetee has. eerved Ain the pas: AT LR L
_,5 years. e P .\_ L .__,3*_; FE I R R

T

0.

\\' =7
It is interesting to note that a sui)atantiel numbgr: oi ihe,

L.

tmsteee were nevly elected. Thirty—seven percent of a]:- >

ed enyvhere frou oue to :ln exceas of}t:vel'n yeare. » | ? 'é e

~



Tk

o r ‘wdth only their present echool boerd._ gowever, truatees ns e group

fi-filﬂfiﬂj | Trustee Characteristice Relative to Experience. To determine ey

Sy

"::(of newly elected as opposed to experieuced trustees, the chi square

-

test wae employed. The Variablea analyzed included sex, age, political

whether significant differences exieted relative to the characterietics

1deology, provincial politicnl party pneferences, formal educetion,»?-i:

b ana o"upational status., The results are presented in Table XVIII.:

Differences Between Recently Elected
’tj[z andmﬂtperienced Trustees

Sy e o
g

D o

"::.{Pontieu Ideology e 28 2 0319

-:%f}Provincial Pan&y ”'ifJ.piﬂ. SURRIUEE IR
-,ﬁ;Preference f{ﬁw'*?xza*" *“~5.10+Z92"sf'2'

b 0531 - i o J0.427

4
.1,




ot aé'e;' ,:'P{r?#vin?-iai.f-vaffiiﬁfé;f‘é?feﬁcé ~
in the dﬂ:a were‘ the follpw:lng'
ifseeexperienced countexparts. Ten percent of the newly‘elected trustees

:‘lﬂfwere under 30 as’ compared to 1 percent.fbr the experienced trustees,Akf -

PRERE

E trustees that :Ldentified their pi:o

.‘ifexisted." The crosstahles were tnspected to

Z’hese differences. Anong the conclusiona _nd"gene_

&

b:"

l. Newly elected trusteeE>were signific7nt1y yOunger than the'r

RN

. DA

41 perceﬂqpof the newly elected truatees were under 39 as compared to"V“V-

w2

?roportionately there were twice as many newly electedﬂ.;f,‘grf*':“l

”"Vincial political party preference

Liberal Parties

'”-fféjlv(§3wly elef:ed trustees tended'to bers:_nif’ antly better’l%”jﬁﬁ'vfi

educated tﬁav heir experienced counterparts., Only 7 percent of the f.’



and ‘lack of represen- -




).;": RRERE,

more 11mited. RS







meﬂ”second with 20 percent. and homemakers a piose third with 17 per-”
cent.\ Seventy—n:lne petcent of the respgndenl:s were emplnyed 1n a nom-‘ o
N R 1 ’ :
; -.professg.onal fiel.d. The nean family 1ncpme of all tmstﬁes 8urveyed

| vas. szsrzso.

: No significant relationships bet‘!een geographic region

.

'nd »t __stee _profiles were not:ed. The only exception to this was a’




"”[trustees to. operate within an increesingly political milieu with

'“lf_ they be doing?" hawe taken on s new significance.,?f'*

| cmmv S e
ROLE m mcnou or mrlm scnoox. TRUSTEES |

0

\5-1

| 'rcommunity involvement and participef”ry'msnegement, have forced sehool

- growing pressures and demands f’. sfre-definition of their roles.u As '

-

"'Ja result, the queetione, "Whet do- trustees actually do, and what should

This portion of the:study providee psrtial answers to

2V

|’7-. PR

‘ “these questions., Trustee”pe' eptions.of their ectual functione as "f

‘"'ﬁ:well as their views on who shpuld exercise major authority in selected

e

'ff--educational decision areas, are surveyed snd reported. In addition, en f}_

f'vﬁanalysis of differences betWeen sctual and preferred function is under— "f,

To determine the frequency of trustee involvement in a number
'iﬂfof board related activities, aﬁfive category‘response scale wes employed..‘

P




v

T trustees in order of decressing ,reouency.

Lo

5 lig‘ It should be noted that, as a result of the limited tima spent

, in office, many of gis newly elected trustees indicatad that they could

not realistically resgond to questions related to actual trustee funo-'
tion, and those thab?did respond, tended to indicate extremely limitgd
involvement. As a result, it was necetsary to analyze the sections on
aotual trustee functions primarily on the basis of the respOnses provided

\

by trustees with one year of\enperience or more. Table xx presents a

summary of the mean responses\“ﬁ\both»newly elected and more experienced

:\-'

o Inspection of the tahle reveals that trustees generally attended

), \

committee meetings on a monthly basisf had personal conferences with ~L

the superintendent four times annually,‘participated in orientation
and inservice, made political contacts, met with school teacher B

pqrsonnel, and attended ad hoc meetings pf parent groups on -a semi- ‘

Lo~

‘f: annual basis, and prepared the board agenda, attended administrators

association meetings, attended school staff meetings, met with‘iocal

'Li, and provincial governmental authorities and made speeches on hehalf

AN

of the board oqce annually. .t )

In addition to the activities identified in Ta le xx, school

3

trustees attended a large number of board meetings.‘ Over 90 percent

L of the respondents indicated that their boards met in excess of twelve

times annually, and over half indicated that their boards met more thanVl'

nineteen times yearly. These meetings appear to be extremely well

attended, 64 percent of the respondents indicated that they had never
missed a meeting, and 99 percent indicated that they were in attendance

at over three—fourths of all the meetings held.; oy

s

A}



TABLE XX .-

.

. Trustee Activities

. 66

Mean Response

S ‘—9>'o

4‘_association meetings.v

“Activity ‘Experienced " 'Newly Elected
‘1. Attendingicommittee meetings. C hob6 4:53
2;'Persona1 conferences with the . ‘ : _
o superintendent. 3yzo_ 3.28%
; 3;_Attending ad hoc meetings of ’
- parent. groups. .and advisory - oo
commitffes. 2.98 3716
'4. Persona1 conferences with school. , o .
: teachers. . . 2.96 - 3:43%
5. Attending professional conferences. 2.71 / 2.48%
"6 Making contacts with politicians. o 2.65 2.49
. 7.cParticipating in orientation and o .
inservice. 2.58 2.64
"~8.,Meeting with governmental department o o
: officers. ' 2.50° 1.98%
vMaking 8peeches on behalf of the ‘ ' .
“ ;»board. 2,46 1,88%-
'--lo;vmeeting with local authorities - , .
"(town council, etc. ) °2.38 © 2,22,

: ;11.VAttendingascPooi;staff meetings} 2.22 2,42
12{4Pfeparing the‘boardfagenda; | “ 2.14 1.57%
13;2Attending administrators ' , .

2,11 - . 1.76%

<

‘.j‘*Indicates a 318nificantjt-value at P

»:5 .05 or less.'



' - TRUSTEE INVOLVEMENT- IN DECISION,MAKfNG . (

Clarification of t;\btgg involvement in’ decisiOn making, relative ©

1

‘to 23 topic areas commonly considered by school boatds, was. also sought.

Respondents were asked to categorize their decision making functions

\

4n terms of (1) Decided (2) Reviewedoand Advised (3) Approved or
Confirmed, and (4) No Involvement. The responses were. summed up and
the means.calcglated to; provide a ranking of tOpics in/order of

decreasing trustee involvement in the decisfon making process. The .

* 3
results are presented in .Table XXI A mean score of 1. 50 or less
/

indicates direct trustee involvement in the decision ‘area; a mean

score of betWeen 1.51 and 2. 50 indicates a review and advisory function,

and a score between 2 51 and 3 50 indicates pro forma involvement. “

The data suggests that‘trustees generally saw themselves as

_ directly involved in the decision—making process relative to adminis-

-~

trative appointments, setting non-teaching staff wage scales, and

=

, budget deveIOpment and allocation.' With‘regard tovitems 5 through 19
G inclusive, boards viewed ﬁpemselves as having a review and advisory

function. Board invplvement xelative to architectural drawings, L

e B v

designing library services, course changes, evaluating instructional.
- methods, and student invited speakers was generally regarded as pro—‘

,r‘—/‘forma -~ that is, they approved or eonfirmed a decision that could not

e . L}
e .

be changed substantially at that point in time.
To summarize, these findings suggest a significant degree of
trustee involvement in the ‘areg of financial management.. Direct inulee-

: ment in budget development, budget allocation, and setting non—teaching '

staff wage scales, combined with review and advisory responsibilities

&
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Decision Area

3

" Mean Response

1. Adminipt:a;ive aﬁpoiﬁtméﬁts
2. Nqn—teaching—staffnwage scales 'ay 1,43
3.‘ Budget allocation | .‘ ii;Aﬁh
,4;2 Budget development 1.49
5.  Tuition and fees». N .1.76
6. Decision-making structures , A e 1.78
‘7. Sabbatical policies | . | i}82v
8. 'Teacher salary agreement | 1,87
Studenﬁ discipiinar?‘actiqn vi~89
fnstitutiongl-goaig - | 1.96
1 Studenticonduét regulations ; 1.99
‘12. éeléption of an architect : %‘2;07
13. Building site selection * 2,10
14, Gox}ernmén'tg.l coﬁcract;j ) 2.19°
15. Admissions policies 223
16. 'tgaéher conduct -d‘isputeé 2.28° |
17. .Prég;am ;eview}aﬁﬁ»dévélopment f ‘2;33
LIS: faculty'appoingggggik?f71 2.34
19.° Archicectu;51 ¥i§ﬂj”f??5' 7237
© 20, :iibfaricgervicéé | 2.2§,;. N
, 21, S#epif%c'coufse Fhangeq. 2.62
' 22, frﬁgcruccionar’mechdas . ' 301
23, :Stgggqtvfhyited spea#éfs ;‘3.46

. 1.43

>

EN

s
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Ny - . : )
| %? Ji } \ | ‘ ¢ v
th reg&;d to lgmting tuition and fees and x'termining teaq'er )

A o @%ﬂ!argﬂggreements. are strong indicators that one of trultees'
.. primary decision-making funetions fe*’te to aconomicmaffaira.

N . ’ o1 .
v In addition to‘fiscal Sanagement, trustees perceived‘them-

selves as activaly involved in making administrative appointments and &

-

'eatablishing decision—making structures for their respective school

‘districts. Conversily, trustees had more limited involvement in

L
- x

o instruetion related issues such as designing library services,

evaluating instructional methods, and instituting specific course
Q . vt " : L 4)
changes. ‘ , o : P '
' i ~ € o :

K kﬁ"#" ] ’ B
_PR:-;FE-RREDv Aqfrngmr STRUCTURE

a . :, > ‘a)_v . e .Q. 5 " ‘
t I .

"Hodgson (1976 370) in & critical evaluation of the administra—»
tive roles oﬁ séhool boards in Canada, noted: ‘ _‘iw

B K

 Every piece of school‘legislation in this country testifies to°
" the board. the pverwhelming powers of the Minigter and his
Departmerit of Edudatibtn. The same legislatioé spells out the
little authority acéorded to q;héol boards.
. ‘ E w_“/t""e =
rHe goes on to state*thag in spite of the increasing erosion of thejf

]

- authority of local school boatdé"trustees have seemed "unwilling to

-

. i D
“ organize counteractio?s" (pa 371) Is this lack of action indicative K

of trustee satisfection with the status quo relative to 1ocus of ‘

t ‘ . v

authority? What changes, if any, Would trustees like to see in their

*involvement 1in the Aecision—making process?

. Part of the answer to these questions is fOund in the data

x

presented in Eables XXII and XXIII Trustees were ‘asked to indicate

4their opinions concerning which«gr0up or groups should exercise major

° decisionemaking authority relative to 23 topic areas3commonly considered“;~c

~

T LR
b ¢
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mds.‘ These statistics are

A "yimildly suGSestive of a somewhat ’anti“-teggher or. ant:i-formal education :

I
» L.
. o

' biaa on the pax;t: of Albert:a truateesa o .u.
A

:Simihrly, trusteas qute not p

'gared to xelinquish any : :., T R

decision making authority to parentﬁvadvisory groups. Eight;y percent of -

-."‘".

the respondents were not 1n fa’vqr of having parent advisoxry committeé‘ *

-5

’ repreéenta:ivee on the%oard" ap’ﬁ 7 percem of the respb‘ndents included

-

]

%edts to the effect‘ that "if advisoxy *connnit:tees want representation

S,

e . b .\ - ..",
elections.'!j S o T R o , ‘
B B “'\; R o ’ R . LR
Ia sunmlary, t:rustee peared t:o favor the sta% quo with

L on t:hé board, they..should run a member in the local school bop.rd

oL 1

They were strongly opposed tQ provincial

nnity college truste.es in.AlberJ:a.,

Sevent:y- ‘4 R



, . : B . -8

‘prsctices supported by the community college trustees on the one hand,
3 , |

" and the, public pchool trustees ‘on the other, were those whioh were
.gperational in their respective selections to the board Qf trusteed. :

' ln addition, public school trqptee seleption bﬂ 1ocal constituencies L

..

,rwss facilttated to.a grest extent by t e'facc that;, unlike community::"

o av -

P colleges, school jurisdictions have clearly defined boundaries.

- LI
. A s
N e ®

PREFERRED CHARACTERISTICS OF TRDSIEES

Ve

N . , L
.4&-survey of trustee opinions concerning the relative importance

personal characteristics for. prospective trustses was conducted

¢

’ ,Trustees were ssked to rate the characteristiés on a five category

”response scale ranging from (l) highly desirable to. G&)rhighly R

U\',.-?.

“»sp undesirsble._ The responses were totalled and the meen reaponses ey,

e
e ccalculated to provide a rating of the relative importsnce that tnustees
L hE » Comie

:biﬁﬁcribed to each characteristic. The results are. reported An Table XXV
: in orde{‘oi decreasing desirahility._ ; ' |

Among the characteristics that trustees rated ds very

v

H}desirable for prospective board members were. interest‘in educetion,i

3

' Jtime to’ devote to-board activities, and understanding of educational

~

b.issues., Items 4 to L ‘inclusive_Were identified as desirable- and

i

: ‘tb‘i‘rdsﬁ'ﬁt’e ri,é ti cé;.



U A , : . s - . . . . . . L .
\Wj . . i | Tnm év . ) . _.\ . o -
o 2 ‘gwrnitéd Rating of Personal Characteristics

”

I . . * ~ et

. o | ,’ : f Ch;ractéfistiéc " \ BRI SR Mean ku_poﬁs'g’ .
, 1'- Interut in education lg ' B . o 124 n g
2. Tim to davote to board activitiu R ‘145
3. Underatandins of educatioual :I.nun e o o | 1.55
| 4. Viaalon to move ahead ﬁth new ideas - L - A A1.7‘7 - r
: 5/ Invélvement in comun:lty‘ affairs” | ‘ } ", . 1.9_4 ol - ’

6. Businesmlmowledse ’ o : - ' 2,00

v'\

R Stﬂture Mthin ‘the comunicy& : : ' o CL 2,02 S
ST . o _ ' .
- B Stat'ure d.u chos‘en vocatioﬁ‘\‘gp el . .« 2.30

,,-'v.;,_ R L T T I o <
SRS ‘0 ) Lot . ’
Tt Having awn children in schoql n the’ district_ to 23S
- \ :19 """ngth of time spent in the comud,ity f - . | _ 2.%59‘ _

a1, Levfal of !formal mca\‘:ton M:.uined.' ;‘ ‘ o B i 235 -

ol

2.64 -

12. Str&mg viaws on most iasue,s

T -7 A
S N T I
N ¢ 7

DR o £
RN WY A
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» .. 'Since the distriy ; uch
. il h f Yl ‘
-

' SELECTION GF A SUPERINTENDENTA

deternining the direction that education wi%&’t;ke id an aroe, it hqa

.0-,-.-"
often been ouggeeted that the moer importamt deciaion that a schoolfﬁ
;.

board makes _is in the selection 3?'h\euperintendtnt.‘ Truetees werq

characteristico in the -elecrion of a chief execurive officer for their )

district.' Their responses were' recorded on a five.category scale

’
. ] 9

. ranging from (1) abeolunply essential to (5) highly undesirable. The

f
mean reaponaes Were computed to provide a rating of the 13 chhracteris—

a3

tics in order of decreaaing deeirability-(Table XXVI) . o

Su’ceaeful teaching experience, e ence in public school
& o .

eta li~?ed 1eedership ability were viewed by

truatees\ abeolutely essential for a superintendent. Of importance :

also were leederahip in education an earned M Ed., bueiness

fr

experion e, leaderehip in the eommunity, polished personal style,

: academid scholarship, and a personal life free from complications.

-

'the respondents was undertaken. Trusteee were grouped 1nto three B

¥

- Rel%giohe affiliation and sex were generallg"dentified as irrelevant.

C-

A oomparison of trustee atticudes regarding the importance of

?

these 13 charecteristics relative to the £ormal educational level .of

/ L PR Lt

B

eduoationel categoriee and the F-test was applied. The_results.ére .

LY - a
: 5 .

umxgarizedin'rable xxv’n.\ o O ﬂg, .

4

.I

-

-
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TABLEVXXVf
. n g Qf)v 4. v
o N Rating of Peraonal CharaCteristics co
e R o of,a Superintepdenc :
‘ . X . . . P “‘ . A.' © R
,X . . o ! . L kY ) N 4
sCharaeteristics "¢ =’ Mean Response -
1. Successful teaching experience S ' - 1.54
2. Experience 1n public school administratiOn ‘xw‘ﬁ B - 1.55
e Wi S
3. Established leadership-ability B R O 1
4.. Evidence of past leadership in education (i e. " o
. professional organization, etc.) - s 1.87
' ‘ . . ) . . T ‘
5. Holder of an earned M:Ed. RS R : 2.15
6. Experience in business menegemex;t ‘ T Lo 2,23

“ 7. Evidence ofv_pest ieadership in 'cox'munify‘af_fai:rs" S 2,23
L L 7N L4 ’

8. 'Polished personal Q£§1é . i E‘ Gl 2. 38
é.',Academic saholarship Lo ‘f{'w - - o iz 40
iO. Personal life free fronﬁ "complications"/ ' 24‘5
i¥§5 Familiarity with the alstrict - o 2.55
12, Religious EEfiiiatiqn_* R . - 12,69
a3 sex T L i 3os
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‘ - '”f_ , v 85 p
3 - i : ) I S . ‘ l ! : )
S, et TABLE XXVII .
S S Vﬁriattoﬁs Between EdugationﬁlJGqups ande;gitudeé 35"
‘ _ "Regarding Desirable Characterist4c§/of Superintendents’ -
: p oo . e o ce : S : _ N )

Variable ' Grouﬁ}‘ . :GrodnfMéan'\fiE¥rat$Q _ Prob. }
— — - — ¢

l.JSdcceASfullte!ghiné . Growp 3® - L. . i |
-experience ‘ . 1.53 k : 0.55 - ‘ 0.578
« 1.50 e

Group./Zb

étcup,3c$v

2. Experience in-public: ’ Gt wp'l © 1.58 . . ’fﬁ . ////‘ ‘
gchool administration fcrbhp 2 ' ‘4'{"ig5ﬂ L 0.86 CL0.422

R N ' ' Grouf Y1052
S o group‘3 i 1.5

P - -

3. Establisﬁe& leédersh;p . .Group 1.0 1.65 e ‘ .
ability _ o eoup 2 .. - L.57 o 3.07.  0.047%
;(ﬁroup‘3l . 711250 - R L
- % J& )‘--} -

’-4. Evidence of leadersﬁip" Grou§51 ©t 188 .r,_ L

in education (prof. e , _ RIS o o
organization, etc.) . Group 2. '1-§5 0.09. - 0-9}3
S ~ Growp 3 1.87

K

PRV e . ————— ——m

" Growp 2 . maz 933 o.OOOX:;\\Z
Gt Broup 3. T2438 o . L

5. Holder of an earned - " Group 1 % '2.04
M.Ed. S L |

-

o o o i o . - = -

.. 6. Experience in business Group-1 .4_{’2;£0V' |
ma:n_agement_ l * Group. 2 T 2:_13‘ - 4,99 o, 012*
/' o ,.  .. Group 3 . 237 L Lo

o L

s . .
o - i e . e e . . e i e . e s S AR A S P S
P R .~ g

2.25 L

_ 2:22 '+~ .09 T 0.367
’ 8 2 - .
- Group 3 2,17 .

7.K@vidence bf.coﬁmunity Group
leadership / ~ '

Q

In]

o

o
o
N

2




TABLE XXVII (Cont.), . R

. ‘ - Variations Between Educational Groups and Attitudes
.:\ o Regarding Desirable Characteriatics of" Superintendents
> v”' . - . o r . g"‘ .
Variable : Group Group Mean - F-ratfo Prob.
. \ 7 7. " g -
e . IR : . '
. 8. Polished personal Group 1 - 2.43 ‘
Cowsstle ot Growp 2z 0 2.32 1.12 0.076"
- - ; Group 3 = 2.36 ;
9, Academic’§chdlatship Group 1.. 2.40
. " Group 2 2.46 - ©0.62 «  0.539
| Group 3 235 -
. ‘ . : - - . '
10. Persenalulife‘f;ee - Group 1 ' V 2\?0 ' .
f - . - . . “ :
rom complications Group 2, 2.39 - 4 3.06 . 0.013*
Group 3 2.59 - A
. ) . . . R o ; = = - -
11. Familiarity with Group 1 (QTZB
the d ’ ' PR o ] ~ )
he district " Group 2 2.57 . 2.85 _  0.059
Group 3 2.67 “
12. Religious - = group 1 2.69
‘ Affiliation’ : ‘ : L C . .
Aftillation, ‘Group 2 2.63 0.90 0.408
S Group 3 2.78) o
13, Sex . Groupl = 3.08
" B Group 2 2,98 0.457
. .
Group 3 ~  3.08

aGreup 1 includee all trustees who have not gone beyond high school.

bGroup 2 includes trustees who have, attended technical school college
or some university ' , : S

GrOup 3 ineludes trustees with university degrees or higher.
*P € 0.05 IS '
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other trustees. Conversely. the

the value they ascribed to estah¥ished leadership ability. ‘ s
The t-test was utiliZed to determine whether recently elected

trustees had significantly different views with regard to the preferred

characteristics of a superintendent, than did all other trustees. The
only significant difference between the two groups related to established
leadership ability. Recently elected trustees placed significantly less

importance on this characteristic than did other trustees. (significance

: level = 0, 014) The complete results of the t-tests are reported in

Table XKVIIL. : . o , i

(S . .

Trustee attitudes’were also examined relative to sex and

, occupation (occupation was analyzed in terms of professional or non—

/.

professioual status as indicated in Table IX) Apart from the fact that

female trustees ‘placed significantly less. value (significance level

P -

-0.000) on "a personal life free from complications," no'major“differenceS‘

.9 :
in the response patterns of male as oppgsed to-female trustees were

Vobserved; With regard to professional or nonprofessional‘Status,ithe

.only significant differences related to experience in business manage—

ment. Nonprofessionals placed significantly more importance on this
characteristic than did the professional§§ The results of the t-test

relative to sex and occupation:are presented in Tables XXIX and XXX, .

respectively. N N



' TABLE XXVIII . -

Trustee Experience Relative to Preferreé'
Characteristics for a Superintendent

Variable 3 'Gfoup, ) GrOQEVMeén t—Qaiue _ _-Prob.
1. Successful teaching Group 1? 1.60
. experience b - _ 1.95 0.051
Group 2 © 149
2. Experience in public  Group 1 - 1.48 :
school administration o - - -1.92 ( 0.055
. Group 2. . .58 ' B
3. Established'}eader- Croupyl ' 1.67 . ; |
ship ability o . 2.46 , 0.014%
Group'2 1.54 e C
e — i ———— d— S W S, S ke —— -—— { —— i s e S
. . . ¢ /
4. Evidence of Leader- ~Group 1 1.93 . ' P :
ship- in Education ' i . 1.74 0.082
: ' <( . Group 2 . - 1.83 : )

\ ‘ Ly - e
5. Holder of, kn efrned ° Group 1 2,22 T
- M.Ed. - o o 1.57 0.118

' Group 2 o211 g
6. Experience in ' ‘Group 1 2.19 / A R
business management . ' ) ", o -0.85 0.398 -
Group 2 2.24 :
: 7= - --*f--—------f-"-f----“-----+ -------------
- 7. Evidence of COmmﬁnity Group 1 2,18 :
leadership : -1.20 0.230
S, Group. 2 2.2 7 B
8. Polished personal - | éroup 1 2.37
style ¢ ' : -0.45 © 0.654
- A, » Grdéup 2 2.39 . ’
9. Academic Scholarship  Group 1 © 2,40 7 ,
T ) o 0.15 0.877
a : . Group 2 - 2.39
10. Personal life free . Group 1 | 2.40 : /
o, Egom_complicatipns o T - .0.90 0.371"
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. e # )
) TABLE XXVIII (Cont.)
- Trustee Eiperience‘Relative to Preferred
. Charadteristics for a Superintendent - '
° Variable ‘Group | broup Mean t-value . Prob.
_11. Familiarity with , * Group 1 .  2.49 : i :
the district ' o -1.54 0.125
o Group 2. . 2.59 o :
. 3 M . N
‘ : o "
12. Religious Group 1 2.62° : L -
Affiliation - Lov L al.30 . 0.194
© - Group 2 .- 2.73 = L v
13. Sex _ " Group 1 , 3.11 y .
| ' g 1220 0.224

Group 2 3.02

li

. #roup 1 includes trustees wh& have been in office fq;ilebs than

1 year. g
Group é includes trgstees who have beeﬁ in office 1 yeaf‘or more.
#P < 0.05 o
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- | TABLE XXIX .
Variations In Trustee Attitude !e
Characteristic of Superin
~~Variable - ° Prob.
1. zuc2:::ful teaching . Femaie v 12547 -0.05 0.956
xperience | Male ' 1.54
2. Experience in pdblic ‘Female - 1.51, "=0.77 0.441 .
school administrafion Male . 1.56 . o
'\ 3- Established leader- .  Female 1.55 o . o
_ ship ability ‘ . ' ~0.96 ‘0.338
Co Male .1.60 ' - .
4. Evidence of leadership 'Female . ‘i,86 :
in education (prof. . ~0.28 : 0.778
.organization, etc.) .Male 1.88 i
5. Holder of an earned ' Female ‘ 2.14 v ’
" M.Ed. ‘ - . : . =0.14 0.890
‘ Male . 2.15
- : - oyt e e o o - Y ——
6. Experiente,in business Female - 2.28 « -
 Management . : 1 . , 1.10 0.271
: ‘ Malé 2.21 : :
7. Evidence of community Female ° < 2.20 , '
.1eadership ‘ : ’ . -0.37 0.711
¢ Male ' 2.23 : SO -
8. Polished personal 7 Female - 2.44 ’
’ style . : K\ 37 0.171
Male: . = 2.34
9. Academic. Scholarship ~ Female . 2.39 o
‘ - N : . =0.03 0.979
Male 2.40 v
10. Personal life free - Female *  2.69 T o
+ from "complications" ' S AN " 0.000%
(divorce, etc.) Male : 2.35

S
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'TABLE XXIX (Cont.)
. he ‘J " . - .
" Variations If Trustee Attitudes Regarding Desirable
Characteristic of Superintendents Relative to Sex
\ /
Variabl;e - T ‘Group Group Mean t-value Prob
11. Familiarity with® Female 2,63
) the district . '
Male
" : -~ -=-
12. Religious . Female .
Affiliation
. Male
*13. Sex _ \ Female
) Male’
%P < Q.05
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TABLE XXX
5 ariation Between Trustee Attitudes Concerning
'/’-Chargcteristics of Superintendents Relative. to
a Professional .or Nonprofessional Status
‘Variable Grbup Group Mean ‘t-value Prob.
1. Successful Nonprofessional 1.54 1.54
teaching : 0.74 0.459
expefience Professional 1.50 o
2. Experience in Nonprofessional 1.54 2 !
public school , -0.18 - 0.855
administrationd ‘Professional 1.55 |
3. Eétablished Nonprofesstonal 1.61
leadership S S 1.92 0.055
ability Professional Zﬂl.SO
4. Evidence of Nonprofessional 1.89
* leadership in ' 1.34 0.181
education (prof. Professional 1.79 L
organization etc.) .
5. Holder of an Nonprofessional 2.12 <.
earned M.Ed. T -1.66 0.097
: . . » Professional 2.26
6$?ﬁxperience in Nonprgfessional 2.17
business - ‘ -2.97 0.003*
management Professional 2.40 "
7. Evidence of Nonprofessional 2.24
community , o h 1.71 0. 088
leadership Professional 2.13
8. Polished Nonprofessional 2.39 .
personal _ : . 1.00 0.318
style . Professional 2.33
9. Academic Nonprofessional 2.39 : "
Scholarship - _ ’ . -0.08 0.939
. .Professional 2.40 -

e ey A T e ) . e g . e S e s P it S P S S e e et
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o 'TABLE XXX (Cont.) _ C o
9‘ . . ». L .
Variation Between Trustee Attitudes Concerning
Characteristics of Superintendents Relative to
Professional or Nonprofessional Status . e
o, . Ty
. Variable : _ Gf0qgi '~ 'Group Mean t-value Prob.
“‘\V . . . . * . L
. 10. Personal life Nonprofessianal - 2.42
free from - ‘ : . ‘ -1.74 . 0.082
, complications Professional 2.56
11..Famillarity " Nonprofessional 2.5 :
with' the L -1.19 0.237
district ’ . Professional - 2.62
L iy e o e s . . o s P . o S ——— o —— — ——
12. Religious : Ndnprofessional 2.69
- affiliation o N -0:14 0.884
- Professiodnal . 2.70 '
‘ : ST
- 13. Sex o .. Nonprofessional 3.07
‘ * ) oo 1.09 0.279
. Professional - 2:99
S N\ ¢ J
*P < 0.05 , A ,

ATTITUDES TOWARD EDUCATIONAL ISSUES.

-

@ ¢

~ i

Trustees were asked to respond to 27 additional variables

“related to specific educational issues by indicating their level of

i

agreement on a five category response scale’}anging.from (1) strongly
. ®

agree to (5) strdngly’disagree. Morton Rauh in 1969, using a similar

= _quesgionnaire to survey the attifudes of coq@unity college trustees,
"suggegted gfouping these additudinél.variablés igto three caﬁegorieég

sguaent related affairs; faculty‘related affairs, and‘gaﬁcational

'pﬁilosophy in éegeral. Td'faciiitate a morg §;é¢nt discussion of the

R 7

. ffndingé, these categories were adopted.



9%

Student Affairs

As a group school trustees appeared to be gsomewhat conservative
and restrictive Sﬁth regard to student affairs. Seventy—nine percent
of. the respondents advocated suspension or expulsion of students who
disrupted the functioning of the 'school. Similarly, 67 percent felt
that all guest speakers alldwed in the school should\be subject to some
official séreening process; and 59 percent agreed that the administra—
tion should exercise control over the contents of - thewstudent news-
paperf, |

Although 74 percent of'the trustees Surveyed indicated that
there was a need for greater discipline,\they were generallv unwilling
(70 percent) to involve the school in disciplinary action against a

student involved in civil disobedience off the school premises. A
detailed summary of trustee responses is.provided in Table XXXI. The

attitudinal variahles are arranged in order of decreasing trustee

. ) :
agreement with the statement.

=

.Faculty Affairs h : o~

The,trustees'Surveyed appear to subscribe. to the'cladsical

e

liberal traditionjrelative to freedom of expression: Sixty—five per—
cent of the trustees felt that the teaching staff‘should have the
right to express their opinions abOut any iSSue thrOugh the various
channels of communication; open to them, includin; the c}assroom
student newspaper, etc., without fear,of reprisall / |

A somewhat anti—academicnbias'was reflected in trustee respohses

regarding teacher qualifications. Over halr of the respondents felt

- that degree qualifications should receive less emphasis as a criterion



TABig XXXI
Student Related Isgsues ' .

i}
*

. . |<
Attituninal Statement . % Agreeing % Disagreeing

-

L
1. Students who actively disrupt the
‘ functioning of a school by demon- ///1
strating, sitting 'in, or otherwise
refusing to obey the rules should '
be expelled or suspended. ’ 78 11

2. There is a need for greater . ' .
discipline in schools. ‘ 76 13

3. Attendance at public school should be _ .
regarded 4s a privilege, not.a right. 67 25

4, All school speakers should be subject ' : o ¢
to some official screening process. ‘ 64 17

5. The administration should exercise
‘control over the contents of the . .
student newspaper. .59 ‘ - 23

6. Students involved in civil disobedience
off the school premises should be
subject to discipline at school as well _
as by local authorities. 17 70

~-in teacher recruitment. Similarly, 70 percent of the trustees were -in
disagreement with the statement that there should be more profeésional
educators on the board.

It was interesadng to note that 56 percent of the trustees

Al

surveyed indicated a preference for<local as opposed to regional
bargaining. This finding is somewhat inconsistent with the historical

position taken by the majority of school boards in the province,as TR

1

evidenced by‘the“fact that most boards in the province have opted for
. regional bargaining. To determine whether the opinions of newly

elected trustees were responsible for this apparent inconsistency, the
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t-test was applied. A t-value of ~0.53 with a probability of 0.59 was

observed? thus indicating that there were no significant differences in

. ®

of trustee reSponses relative to faculty related items is provided in

n

Table XXXII.

TABLE XXXII

Facult'y Related Issues

Y

. the response patterns -of newly elected trustees as compared with

trustees with one or more years of experience. A more detailed outline

E)

7 Disagreeing

P

d. ~Teaching staff should have the right
to express their opinions about any
isgue in the various channels of
comgunicatign, including: -student
newspaper, classroom, etc. without ’,
fear of reprisal. boe

2, Collective bargaining betweeg .
teachers and boards should be done
at the local rather than the regional
level.

3. The value of degree qualifications
in recruiting teachers should receive-
less emphasi »

4. The ‘typical high school- curriculum
suffers from .the specd alization of -
the teaching staff.

s ) .

5. There should be Hore professional

educators on school boards.

- Attitudinal Statement \ - % Agreeing

67

. 56
52

38 .

12"

27

29
"38

38

3

Educaﬁional Pﬁiiésqphz,

Trustee attitudes relative to general educational philosophy

were analyzed from three perspectives. These included:

¢

Jadmissiops

A)

<



"

O
‘and standards, instructional focus, and administrative policy.

Admissions and standards. While a majority -of trustees (582)

students

appeared t subscribe to the position that socially disadvantaged
ggbzappear to have potential should be given special con-

sideration relative ‘to entrance requirements, 1t was nevertheless
5 ‘ 3 "“":7 N
o ' apparént that they were concerned with standards. This was' evidenced

“by the fact that 59 percent of the trustees advocated a return to

o o departmental examinations, and 55 percent favored greater emphasis onv
B T basic skills rather than vocational programs. Conceivably, their‘
ol : 1 ] ! E < !
responses could have been influenced to some extent by the recent -

p‘ublicity.,given the "back-—to'basics cotmentary; however, this concern

Y

’iwithfstandardvaasvnotsinconsistent-with the basic conservatism noted

',,ar11éf. 3
essiter. g

S Institutional focis. With regardAto institutibnal'focus, 86

.
v

N 'percent of the‘réspghdents advocated a broad ba?ed curriculum'designed

o

to accommodate a wide diversity of ability levels and interests.

. cimilarly,'school involvement with the development of the personal
P e

‘values of students, as well as their intellectual development,‘wasv

endorsed by 92 percent of the trustees'surveyed. StrOng support for

the concept of school facilities serving ‘the larger community was also
reflected in the‘data. With regard to ‘the: role that the 'school should

xkplay in the resolution‘of'contemporary social problems, the trustees

seemed_SOmewhatmambivalent. &orty percent were in agreement with the
statement that the schools should be activEIylengaged in solving

contemporary socialvproblems; 35 percent were 3n.disagreement; and 25

P

o

percent were undecided.’

»
a

97

o

o
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4

Administrative policy. Among the general findings witK?respect“’

to administrative policy reflected in the data were the following:
1. Trus}ees ‘generally (78%) felt that school boards were

effective and did increase‘the efficfency of school'management.' It

.

was interestigg to note that 68 percent of the respondents likenéd

school district management to runping a large business;

é) Boards generally advocated open meetings (922'support5;‘

’and'62 percent of the trustees surveyed indicated that parent advisory,

'groups to advise the board on educational matters should be established

-

3) Trustees were, for the most-part,popposed to increased

provincial control of education. ’Similarlyf'GS percent were not in.

4

favor of having education funded entirely from provincial sources, and ..

1

. 4) There was substantial support (827) for the concept of the

' locally appointed district Superintendent. Trustees also felt that the

superintendent should function as a leader rather than a mediator. //

o

i g/ Table XXXIII provides a detailed summary of trustee~responses
relative to educational philosophy in"ordervof'decreasing agreement

with the statement.

et L
0 o kY

Attitudes'Relativeito'Formal.Education .- AR

[3

by the application of the F-test. Trustees were grouped into three

The relationship between trustee attitudes om the selected

educatibnal'issues and their level of formal education was investigated

© . o

educational categories including: groyp #1 - trustees with a high
school education or less, group #2 -- trustees with technical‘school,
college or some ‘university; and group #3 -- trustees with a university

degree‘or”higher.j The F-test revealed significant differences between

.~

1]

1 4



" TABLE XXXIII

) Trustee Attitudes Regarding
& Educational Philosophy

- . - |
Attitudinal Variable - - R 4 Agreeing b4 Disagreefng

‘~1; Admissiona‘and Standards:

a) Socially disadvantaged students , T
who appeat to have ‘potential ) . -

™ shouid be admitted to high school
' programs even when they do not .. .
" meet normal entrance require- S ' o
ments. . - 57 ‘!23
b) Schools should’ place more ‘ o b
emphasis on.basic skills S .
3 . rather than vocational programs. : 55 - =31
///’ﬁi g T‘QAC) Departmeutal exams should ‘be . B v fﬂ'
' reinstated. . oo : - 49 23
5 : « ] . ) . '.“' . r .

2. Institutional Focus:

a) The school facilities and
buildings should be available , : _ ;
v for community use. = - - : 93 -3
b) Schools should be as concerned
’ with the personal values of: its
students ‘as it is with their .
intellectual development. - 92 : 5

¢) The curriculum should be
"~ designéd to accommodate a wide
diversity in student-ability
levels and educational - ‘ .
vocational aspirations. . 85 8

d) The schools should be aatiVély
engaged in solving contemporgry‘ ’ P
social problems. .40 - 35
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TABLE XXXIII (Cont.)

Trustee Attitudes Regarding
Educational Philosophy

100

Attitudinal Variable . -

% Agreéing

% Disagreeing

3.

a)

b)

c)

»Administrati#e Policy:

Except for matters of a
confidential nature, all board
business should be discussed
fully in open: sessions.

School boards increase the °
effectiveness of school
management .

Running a school .division is_

- basically like’ running a big
, business.

d)

e)

£)

" curriculum should be made at the-

g)

h)

1)

Parent advisory groups to advise

the board on educational matters

.should be established for each
school .

School districts should be :
funded entirely from provincial
sources rather than- having to
rely partially upon a local
-educational property tax:’
: a;gessment.

All decisions regarding
local district level.

The - syperintendent should act as
a mediator rather than a leader
in the schogl distnict.

Increased provincial support of
Rublic education should mean
increased provincial control.

~

The district superintendent

should be provincially appolnted. .

92
79

68

61

27
20

24

26

17

65
64
76

77-

82"
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the response patterns of the groups on 15 of 27 attitudinal variables

and trends toward signific
results are reported in Ta

discussion, the findings a

hY
ance on two other variables. The complete
ble XXXIV. To facixitate a more cogent

re analyzed in groupings of student affairs, -

faculty affairs, and educational philosophy

Student affairs.

4

Regardless of the level of formal education

.o~

‘trustees appear to be. somewhat restrictive with regard to student‘ |

' activi ies. There were,’ hOWever, significant differences between

‘t : -

groups in the degree of restrictiveness advocated on five of. the six

attitudinal\ftatements., Generally, the higher ‘the level of formal

k education, ;ﬁé lower the degree of control advocated. _For example,

‘trustees with higher levels of formal education were less adamant in

their stand that %gudents
demonstrating, sitting in,

Similar findings were appa

who-actively disrupted the school by

L4

etc. should be expelled or suspended

rent in the areas of student discipline,

control of the student newspaper, and the issue ‘of education being a

right or a privilege. No

-

significant differences between the responses

of the . different trustee groups weré\n_ted with respect to the screen-—

ing of-school guest speakers =-— generally all groups advocated

officiallscreening.

'Facultyuaffairs;

findings were noted. Specifically, these were:

1) Trustees with

Ty

In the area of ‘faculty affairs two significant

Lo

a university degree or higher were signifi-

cantly less in agreement with the statement that degree qualifications

should receive less emphas

trustees; and

is in recruiting teachers, than were all: other
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/.

-

2) . The higher'the level of formalleducation, the less the

N ) P
e R

disagreement with the statement that there should be more professional
educators on school boards.

Educational philosophy, With regard toteducational philosophy

'significant differences between grOups were noted on 8 of 16 attitudinal

[y

variables. Among the conclusions and generalizations reflected+in the

data were the following ’ f . S . )
v ) - X . /

1) Trustees with lower levels of formal education were in

‘ R . , ) . ) C /"
significantly greater agreement with the argument that departmental

. @xams should be reinstated. - e d

’

2) The higher their level of formal educatiob the greater the

willingness of trustees to make the school facilities and buildings

”

;%yailable for community use.:

B N

3) A broad ‘based curriculum designed to accommodate a wide'

diversity of student interests and abilities was more strongly advocated

VS

by trustees with a university degree or higher, than by all other

o

- trustees.

. : — ) ’ .
. N . -
. ¢
. ) .
| . - . . p;

4). Trustees with a high school “‘education or less were
significantly more in agreement with the statement that schooliboards

increase the effectiveness of school management; than were other

—— R - 12

trustees. '

5) The lower the formal level of education of tru%tees, the
\
greater was their agreement with the argument that running a school 5

‘diéggion was like running a big business.

6)}'Ihe higher their level of formal education,:the greater was

trustee support for a furictioning parent adVisory committee for each

school.

— : L
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" 7 The higher the formal educational level of trustees, the

strénger was thelr opposition to complete local control over curriculum,

and total provincial funding for education. A ‘
. oo / . . . .{.
TABLE XXXIV ' | ‘

Trugtee Attitudes Relative to Education

_h !
’ _ ‘ ’g - Group ‘ :
Attitudinal Statement Grdup . Mean F-value . Prob.

I. Student Affairs’

1. Students who.actively : 'Groupla 1.89
disrupt the functioning ‘ b : PR . : :
of a school by demon-— Group 2 - . 2.07 7.93 0.0004%
gtrating, sitting in, , c A :
or otherwise refusing © Group'3 - 2.30
to obey the ru should . ‘ R .
be expelled or suspended. T . ..

2. There is a_neec for. g Gnoup 1., 1.98 o
greater discipline in g oup 2 T 2,20 6.60 0. 0015+
schools. . ; : - ; .

' : Group 3 s 2414 ‘ o o
3. Attendance'at public .Group 1 2.17

+  schools. should be o v " v . *
regarded as a privilege,’cGrouP 2 ' .2.45 . 6.83 . 0.0012
‘not a right. \ Group 3 2.70

4. All school spdakers ‘Group 1 | L 2,47 .
should be subject to o _ - -
some official screen- GFOUP 2 N 2.36 <. 0857 1 0.4271
ing process? o o ~<Group 3 - 2.50 . : v

*ﬂ(‘ T & T e - — it X -

5. The administration ”‘Grcup‘l 2.45
should exercise control. : : T e '
over the contents of Gr0up 2 %'54 4255 0.0110%

~ the student newspaper. ‘;roup 3 2.79 ' - T

- . : Sy ’ X P

s oo

includes trustees with}a high school education or less.
bincludes trustees with technical school, college or some university

‘ ' ("
includes.truatees\with a:uniu\rfity degree oY higher.

P y
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Trustee Attitud

- XXXIV (Cont.) .

es Relative to Education
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- S i Group-
Attitudinal Statement Group Mean F-value Prob.
_6. Students involved in Group 1 3.56"
- civil disobedience of ' - ’
the school premises Group 2 3.53 2.82 0..0600
- should be subject to Group 3 3.80
discipline from the
school as well as local )
apthorities. '
— ’ - ’ e ; N -
II. Faculty Affairs. 2 -
1. Teaching staff éﬁgﬁld Group 1 3.39 :
have the right to express- ' . :
their opinions about any GroQP 2 2.62 2.06 . .0.1287
issue in various chan- Group 3 2.56 o
nels of communication , ‘
including student news- »
vpaper,~classroom, etc.
without fear of reprisal. p
2. ColleC:@y¢=bérga1ning, Group 1° .~ 2.66
between teachers and : :
boardg;ghould be done at Gro?p 2 ' 2.75 +2.56 0.0785
the local rather than Group 3, 2.40
regional level. ' ,
. 3. The value of degree Group 1 2.71
qualifications in o o B} ' *
recruiting teachers Group' 2 2,72 ~6.33 0.0019
should receive less - Group 3 3.12
emphasis.
o o . ® _ - e
4. The typical high school Group 1 2.88
curriculum suffers from,
the specialization of . Group 2 3.02 2.11 0.1229
teaching staff. Group 3 3.08




TABLE XXXIV (Cont.)

Trﬁstee Attitudes Relative to Education

_ .Group
Attitudinal Statement Group Mean . =value Prob. .
5. There should be:more\\ Group 1. 3.85
profess;onal educators . . '
on school boards. Group . 2 3.70 9.94 0.0000*
: Group 3 3.43 . o
III. Educational Philosophy m
A, Admissions and Standards )
N ‘ o1 .
1. Departmental exams should Group 1 2.35 ‘ )
be reinstated. | Group 2 .2.53 8.91 0.0002%
Group 3 - 2.86
2. Socially disadvantaged Group 1 . 2.67
students who appear to Group 2 2.64 - 0.27 - 0.7656

have potential should
be admitted, toshigh , Group 3 2.59
school programs even :

when they do not meet

normal entrancg require-

. ments.
3. Schools should place J_Gr0up 1 2.58 N
more emphasis on basic . »
_ skills rather than - | Group 2 2.73 ) 1.86 , 0.1572
vocational programs. !

B. Institutional‘Focus

e “ . . .
1. The school facilities Group 1 1.79 , .
and building should be 9 64 5.37 0. 004 9%
available for community lGroup : L. :
use. ' Group 3. 1.53
2. Schools should beas -  Group 1 1.78

concerned with the v "
personal values of 1its - Group 2», 1.76 0.21 / 0.8073

" students as it is with Group 3 1.82
their intellectual e
development.




‘TABLE XXXIV (Cont.)

Trustee Attftudes Relative to Education

106

/

Group Z> >
’ Attitudinal Statement Group Mean F-value , ProbLJ}
: 3.)ghedCuiric lum should Group 1 2.04 .

e designed. to : *
 accommodate g wide Gro?p 2 2.98 3.33 0.0367
" diversity in student Group 3 1.85

ability levels and o
educational vocational .
aspirations. d
4. The schools should be Group 1 3.03
- actively engaged in 4 '
. solving contemporary Group 2 3.03, 2.41 - 0.0911
social problems. Group 3 2,81
C. Administrative Policy - -
. & - .
1. Except for matters of a Group 1 . 1.76 ,
confidential nature, all
board business should be Group 2 1.71 0'83, 0.4353
discussed fully in open  Group 3 1.65 o
sessions. :
e S R —
2. School boards increase Group 2.02
the effectiveness of Group 2.19 4.05 0.0180%
schdol management. s
' Group 3 2.23
3. Running a school Group 1 ©2.31
division is basically ; . %
like running a big Group 2 2.48 9.20 0.0001
buainess. : Group 3 2.82 -
4. Parent advisory Group 1 2.59
committees to advise .
*
the board on educational Group 2 2.37 4.12 0.0168
‘matters should be estab- Group 3 2.31
lished for each school. s
5.°School districts should Group 1 3.31 -
be funded entirely from _ :
provincial sources. Group 2 3.21 5.19 © 0.0058%*
o Group 3 3.65
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TABLE XXXIV (Cont.)

Trustee Attitudes Relative to Edugatibn - ‘

. Group
Attitudinal Statement Group Mean - - F-value Prob.
6. All decisions re:arding ' ’
curriCulumfshOuls be GrouP 1 -3‘40 : ‘ :
. made at the local Group 2 . 3.37 5.40 0.0048*%
district lfvel- " Group 3 3.70 L
7. The superintendent Group 1 3.46
should act as a mediator -
. raEher than a leader in Group 2 3.56 N ) 1. 62 0. 1991
the school district. Group 3 13,67
: -~ - __T-_"_"--_-—"_—"—"__"——/_'-
8. Increased provincial ° Group 1 3.87
.~ 7 support of public =
+ education should mean Group 2 3.67 b 1,58 0.2062
increased provincial Group 3 3.84 :
‘control. g . - y
Y . | -
9: The district superin- Group 1 - 3.95 !
tendent should be ’ ) : : ,
provincially | Group 2 4.03 0,37 .6898
appointed. ' Group 3 4.02 g
* P < 0.05 =

’

vAttitude Relative to éex o - _ o <%f_//ﬁ

To deter&ine whether any significant difference existed between

~

the sex of trustees and the attitudes held by them on the selected
issues, t-test scores were derived. Significamt differences were noted
on 9 of 27 éttitudinél statements. The findings are discussed ;n'terms

of studeﬁt affairs, faculty affairs and educational philosophy.

. Student affairs. Significant differences between the responses

of male and female trustees were observed on 5 of 6 variables and a

strong trend toward significance (p= 0.051) was observed on the sixth

=
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statement.“

than were male trustees with regard to studeht affa{rs. For example,

female trustees advocated less control over fhe selection of school

-

guest speakers, and less censorship of the sftudent newspaper.

Similarly, they wefe more reluctant to expell or suspend students who

actively‘disfupted the school, and they genefrally’felt that discipline

was a lgséer problem, than did_their male counterparts.‘ Ituyé;4also
notable t%at, alﬁhough both male and female t?ﬁéteeé wer;'not willing
to involve the,scﬁool in diSciplinngls;udents involved in civil |
diéobedieﬁce off the s;hool pr;mises, female frustees were significantiy.
more adamant (p = 0.008) in:lheir opposition to“this prdbtiég. Table.

- XXXV prqvi&es a listiﬁg of the t—tesgfscéres examining_diffg;ences .

o

between trustee attitudes based upon sex.

Faéul;z,affairs. With regafd to f#culty‘affai;s, thére ;ere
no significant ferenﬁes between ;he response patterns of maleAand
fgmalé;trus;ee . _The majority of trustees advocated free expression
for teaching staff, less emphasis'on'degre; qualifications in recruiting
staff, and local as opposed to regional bargaining. .Cﬁnverseiy, the
majority were not in favo; of increasing ;he number of brofeSsional“
eduéatérs on school boards. . |

:

Educational philosophy. Few éignificant differences between

the attitudes held by male as opposed'to female trustees were noted
in the area of educational philosophy. Significant differences were

observed on ley 4 of 16 attitudinal variables. : ‘

N »

The most notable differences observed related to admissions
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TABLE XXXV "

.

"
Trustee Attitudes Relative to Sex

109

D

Group :
Attitudinal Statement Group Mean ‘t -value Prob.
1. Student Affairs’ .
" 1. Students who actively ‘5 ) ,
disrupt the functioning Female 2.30
3.48 0.001%*
of a school by demon~ Male 1.95
strating, sitting in, ’
or otherwlise refusing
to obey the rules should
| be expelled or suspended. ’

2. There 1s a need for Female 2.36
greater discipline : . _ 3.09° 0.002%
in schools. Male 2.05

3. Attendance at :public Female 2.57
schools should be ) 1.95 0.051
regarded as a prifilege, Male 2.32
not a right, .

4. All school Spe. ers Female | 2.67 .
should be subjgct to ‘ A 3.20 .0.002*%
some official dcreening * Male 2.36 : -
process.

- .54 et e

5. The administragion Female - 2.83
should exercisq control ' 3.58 . 0.000*
over the contents of the Male 2.46
student newspaper.

6. Students involved in Female 3.79

" civil disobedience off 2.66: 0.008%*
the school” premises Male 0

should be, subject to
discipline by the

school as well as by the
local authorities.
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-
TABLE XXXV (Cont.)
Trustee Attitudes Relafive to Sex
‘ Group' -

Attitudinal Statement Group Mean t -value Prob.
II. .Faculty Affairs
1. Teaching staff should Female  2.57
- have the right to : 0.86 0.392

express their opinions Male 2,47 .

about any issue in : L -
various channels of
communication, including:
student newspaper, class-
room, etc. without fear

of reprisal. : AN

2. Collective bargaining _Female 2.5;\ ’ -
between- teachers and M e ' - . -0.38 0.702
boards should be done Male 2,63 T

at the local rather
than regional level.

3. The valugxof degree Female 2.71 ' L &
qualifications in > . -1.49 0.137 -
‘recruiting te ts . Male - 2.88 .
should rqu16:¢22;; ,
emphasis. R :

4. The typical high school Female 3.06. . ' T
curriculquiuffers from : . 1.24 - 0,217
the special

zation of Male 2.94
teaching staff.

- 5. There should be more Female 3.75. oo
professional educators R 0.85 0.397
‘on school boards. Male 3.68

ITI. Edéicational Philosophy .

A, Admissiong and Standards

1. Departmental exams ' Female 2.87
should be reinstated. ‘ 4,18 0.000%*
Male 2.41 : ;

——— o . e S o ot e S . G e e e S S e P S
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L ¥ TABLE XXXV (Cont.)
v ?Truatee Attitudes.Reiative‘to Sex .
o A S - : J GILQUP o
“Attitudinal Statement' o Group ‘'Mean t-value’ - Prob.
Socially disadvantaged ‘Fefiale 2.61 . *
students who appear to o L - =0.47 0.638-
have potential should be Male 2.65 ' '
admitted to high school .
programs even when they .
do not-meet normal .
entragce fequiremedts.
3.'Schools should place Female 2.84 C o
more emphasis on basic ‘ . 2.10 0.036%*
skills: rq{her than ... Male 2.61
vocational programs‘ R
B. Insti;utional'Focua o . ]
1. The school facilitiea - Female. 1.67 S .
~and building should be » : -0.16 0.873
available for community '~ Male 1.68
- use. o TR
2. Schools should be as =~ Female 1.77 | |
: concérned with the e : -0.41 0.680
personal values of its .. Male 1.80 ‘
students as it .is with . ' .
‘their intellectu&l
‘-development. .
3. The/curriculum should be  Female 1.95 o _
.~ designed to accommodate : o -0.92 0.358
a wide diversity in - Male 2,02
student ability levels i {
and educational Y, 6
vocational aspirations.
4. The schools should be -  Female 3.02
. actively engaged in - ) ) 0.62 0.536
2.96- ' o

solving contemporary . Male

. social problems.

e e




TABLE XXXV (Cont.)

Trustee Attitudés‘Relative to Sex

o
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leader in the school

' district.

: : : . . -Group - {

Attitudinal Statement - Group . Mean t-=value Prob.

~ C. Administrative Policy

1. Except for matters of a Female 1.69

- confidential nature, all : _ o -0.49 0.624
board ‘business should be Male ©1.73 ‘ -
discussed fully in open - 7
sessions. : :
2. School boards increase Female 2.17. : C
.. the effectiveness of e < - 0,88 0.378
school management. Male 2.11

3. Running a school "Female 2.69 :

- division is basically o R 1 2.54 0.011%*
like running a big T Male 2.41 ' ’
business.

4. Parent advisory groups Female" - 2.35 :
to advise the board on - : : -1.45 0.149
educational matters ‘Male 2.50 '
should be established . '
for each &chool.

: B :

5. School districts should  Female 3.30 - N
be funded entirely from S o -0.80 0.426
provincial sources rather Male. 3.40
than having to rely ’
partially upon a local.
educational property tax -
assessment.

. All decisions regarding Female 3.33 o
curriculum should be o " -2.08 0.038%
made at the local Male 3.33 '
district level. -

7. The superintendent Female 3.40

- should act asa -1.91 0.056
mediator rather than a Male 3.60 o
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' TABLE XXXV (Cont..)

i}

‘Trustee Attitudes Relative to Sex

\

. ‘ ' : Group .
Attitudinal Statement .~ Group Mean . -value Prob.
8. Increased provincial _ Female . 3.84 R ‘
~ support of public ’ . L 0.35 0.723
education should mean Male 3.80 :
increased provincial , : g o
control. L S ' e 4
9. The district superin~ Female 4.05 o C
' tendent should be c B = 0.92 © 0.357
provincially _ Male 3.97 R '
appointed. i ‘ : :

* P < 0.05
and standards. Female trustees were significantly less supportive
(p = 0. 000) of the argument that departmental exams should be reinstated

than were male trustees. Similarly, they were less concerned with

increasing the’ emphasis on the development of basic skills as opposed to

'vocational education. Both male and female trustees Supported an

admissions policy that granted special concessions for socially dis—<
advantaged students.

With regard to institutional focus, no significant differences

s

were noted. Both male and female trustees equally supported community

.

use of the school facilities, empha31s on the' development of personal

‘values of students as well as intellectual deve10pment, and - a broad based

'curriculum designed to accommodate a wide diversity. of student ability

levels and vocational aspirations.
In the area of administrative policy, differences were noted on

only 20f 9 variables. Male trustees were significantly more supportive

_
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‘ of the statement that "running a schoo1‘division is basically like

running a big business"; and,significantly more were opposed to having

all curricumum decisions made at ‘the local level..

© Attitudes Relative To Age”

S

The relationship between trustee attitudes.on student'related )
issues, faculty afﬁairs‘and educational/philosophy relative to age wére
examined by the application of thé’F-test. Forvpurposes of this analySis.
trustees'were grOuped'into'five age categories: under 30, 30’t6.39,

40 to 49 50 E&;59; and 60 or over. Significant'differences between.

groups were observed on 10 of 27 attitudinal statements. -The"Sheffe’

o procedure was utilized to determine the nature of these differences.

EJ

©

The results of the F—tests and the_probabilitycmatriCes for Sheffe
multiple comparison of means for ‘each significant variable are presented
in lables XXXVI and xxxvrr, respectively-

Student affairs. Significant differences between’groups-were

observed on 3 of 6 attitudinal statements related,to student affairs.

Analysis revealed that trustees in the 60 or over group were generally
€> more restrictive and control oriented relative to student activities than

were other groups of trustees. For example, the older trustees were

significantly stronger advocates of both greater discipline in schools,

and expulsion or suspension of students who disrupted the normal function
“ing of the institution. Conversely,therevwas a ‘tendency for younger
| trustees‘to be'more'strongly opposed'to invoiving the school in,dis—
ciplinary actioniagainst‘abs;udenttinvolved in\civil disobedience off
»the'school.premises.v Similarly,:trusteeS'who were under 30 also differed

v

vsignificantly from all other groupsvin'that they did not feel that there
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Trustee Attitudes Relative to Age

R o Group
Attitudinal Statement 'Age Group. Mean f-value _ Prob.
I. Student Affairs N s
1. Students who actively 1. under 30 2.00
disrupt the functioning ..
of a school by demon- z. 30—39_ ?‘17 ‘
_ strating, sitting in, 3. 40-49 2.07 3.18 0.014%*
_ or otherwise refusing a
to obey the rules should 4..50-33 2.11 o
be suspended or expelled. 5. 60 or over 1.66
. There is a need for ) ' -
~ greater discipline in . under 30 3.05 R '
the sghools. . 30-39 2.04 PR
/} o 3. 40-490 v, 2,12 7.49¢ | 0.012%
;j’ o 4. 50-59 . . 2.23 ; 7
; ‘ -+ 5, 60 or over  1.83
/ o - . . R ‘- L
wf ~ - . r
3. Attendance at public 1. under 30 2.71
gchools should be ) . =
regarded as a priVilege,i'zf 30—39 12.50 ,
" not a right. 3. 40-49 2.48 ©2.36 ' . 0.053
. 4. 50-59 2.32.
5. 60 or-over - 1.96
" 4. A1l school speakers | 1. under 30 2.48
'should be subject -to g o )
.some official screening 2. -30-39 2-46
process. . © 3. 40-49 2.43 1.47 - 0.211
- 4. 50-59 '2.58 '
o 5. 60 or over 2.44 .
S. The administration 1. under 30 2.71
. 'should exercise control. . .
“over the contents of A2. 30-33 2.67 . o
the student newspaper. . 3. 40-49 2.43 1.86  0.116
o 4. 50-59 2.69 ‘
5. 60 or over 2.44

~
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' TABLE XXXVI (Cont.)

‘ frustée Attitudes R21étive to Age .

: . ‘ Grouﬂ . .
Attitud inal S ta:teme-nt ) Age Group s . Mean B f—value Prob .
6. Students involved in - 1. under 30 ‘ 4.05
civil disobedience off :
the school premisesy 2. 30_89 A 3.77 b ‘ '
' should be subject to 3. 40-49 3.646  2.87 . 0.023* [
discipline by the school 4 '50—59: 3.51 ; ; :
. as' well as by the local ) o ‘ e N
~authorities. " 5. 60 or over . 3.34 -
‘ . Py ‘ . - ‘ o ) A ) - \
II. Faculty Affairs v : ' B A
1. Teachiné staff should 1. under 30 2.14
have the right to  ~ .= _ _
express themselves about: 2. 30-39 . 2.83 ' S
any 1ssye in the various 3. 40-49 2.56 4,89 0.0007*
channél of communiea- . ' _ e R
tion, including student 4. 50-39 ‘ 2.28 - S
" newspaper, classrooms, : 5. 60 or over 2.32 ‘ o
- etc. wit out fear of _ :
«/ //< reprisal : ‘1/-\'
2. Collecti e bargaining quvﬁndér 30 2.09 .
' between teachers and b o . : ) C
boards should be done - 2. 30f39f,' _ 2.39 R G
at the lacal rather than 3. 40-49 2,66 . °'3.83 - 0.010%
regional |level. | R 4. 50-59 .63 | : ; e

5.‘60 or over 3.05;

3. The value of degree 1. under 30 - 2.76
qualifications in ’
recruiting teachers - 2. 30-39 . 293 : .
should receive less 3. 40-49 2.83 ~0.60- . 0. 665
 emphasis. | 4. 50-59 2.72 "

- 5. 60 oxr over 2.88-

_—_——1‘* L o o v o o

‘4. The typic 11 high sc?ool 1. under 30 2.76 -

. curriculum.suffers from ", ' ‘ . U L

/”' the speci liz?tiqn of 2. 30-39 315 » : i
teaching staf 3. 40-49 - "2.99 ,1.45  0.217
%. 90 PR N .

N ; fv‘ _ X
EE ]

s
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TABLE XXXVI (Cont.) | e
- Trustee Attitudes Relative to Age
— ;
o : ) . ! Group o

Attitudinal Statement - Age Gréup - Mean f-value - Prob.
5. There should be more 1. under 30 3.00

/professional educators ‘ ,

on school boards. 2. 30-39 So- .3‘67 . o v

ST T - 3. 40-49 - 3.72 4.53 0.001* '

4. 50~59 3.84  ©
5. .60 or over  3.62

b

ITI. Educational Philosophy

A. Admissions and Standards

1. Departméntal_examsv 1. un&er 30 3.00
should b ;einstated% 2. 30239 2.73 . |
304049 2.38 - 3.47 0.008%
4. 50-59 . 2.61 '

5. 60 or over 2.28

2. Sociégly disadvantaged 1. under 30 2.67
students jwho appear to '

have potential should ?' 30-3 ,2'8{7 ' o .
be admitted. to high 3. %0— 9 © 2,64 S 1.72 .0.145
school programs even : ‘ : ‘
~ when they do not meet . éf 30-3 ‘ 2.51
J normal entrance . .- 5. 60 or over, 2.54
‘Tequirements. C \ : ) A
. ¢
3. Schools should place. * 1. under 30 - - 2.52
° more emphasis on basic :
skills rather than 2. 39—39~ 2.90 ’ v
vocational programs., = 3. 40-49 2.59 2.81 0.025%
- C4.50-59 0 . 2.1 TN

- 3. 60 or over 2.38
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. TABLE XXXVI (Cont.)

Trusteé Attitudes Reldtive to Age ‘ 5 ,

Pt

- o ‘ e " Group - '
Attitudinal Statement . "~ . Age Group = Mean . f-value Prob.

: o \
B. ' Institutional Focus

. under 30  1.81
2. 30-39° 1.63

=

1. The school facilities
* and building should. be
. available for community

use. 3. 40-49 1.62 1.40  0.234
4. 50-59 1.79 ,
5. 60 or over 1.64.
e — _— L
7.. Schools should be as 1. under 30 2.09 . S B
concerned with the o ' oS
personal values of its 2"30-39 . 1.72 ’ )
" students as it is with 3. 40-49 1.80 1.65 0.160
- their intellectual _ S o -y -
development.'i ' E _ ‘
3. The curriculum should - 1. under 30  2.191 :
be’ designed to ‘ N -
accommodate a wide 2'.30_39 ;o 1.93W '
diversity in student 3.°40-49 - 01,96 - 1.02 0.397 .
. ability levels and - o . : = -
educational vocational 4. 50f59 2'08
~asgpirations.’ 5. 60 or over 2.01
4. The schools should b ‘1. under 30. ' 2:76
_ac ivelylengaggd in 2. 30-39 ° - 2.77 . ° _ s
solving contemporary T . -
social problems. 3. 40-49 2.96 2.59 0.036*
’ 4, 50-59 212
5. 60 or over 3.13
C. Administrative Policy
1. Except for matters of a 1. under 30  1.81 .
-confidential nature, all , . '
. board business should be 2. 30-39 1.70 .
~discussed fully in open. - 3. 40-49 - 1.71 1.77 - 0.133
 sessions. 4. 5059 ©1.62 S

5. 60 or over 1.94
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Trustee Attitudes Relative to Age
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, . Group
Attitudinal Statement Age Group Mean f-value Prob.
~ 2. School boards increase 1. under 30 . 2.36
the effectiveness qf' 2. 30-39. 12,20
school management. o - o S
: ' 3. 40-49" 2.12 1.41 0.228
, 4. 50-59 1 2,01 !
5. 60 or over 2.16
3. Running a school 1. under 30 2.52
division is basically _ :
like running a big 2. 30-39 . ( 2.41 ,
business. 3. 40-49 ' \ 2,49 0.73 0.572
: 4. .50-59 360
5. 60 or over 2.90 .
4. Parent advisory.groups 1. under 30 - jt;?;g\\\\\\\»‘
to advise the board om.. ' :
educational matters 2. 30-33 2.15 —
should be established 3. 40-49 2.40 - 6.57 © 0. 0000% \\\*\ﬁﬁg
for each school. 4. 50-59 2.60 o
5. 60 or over 2.90
5. School districts should 1. under 30 2.81 !
- be funded entirely from , 4, 349 3.27
- provincial sources rather v 1
'~ than having to rely 3. 40-49 3.43 1.78 0.1317: .
partially upon a loeal 4. 50-59 3.49 ,
educational property
tax assessment. - , 5. 60-69 3.37 b
6. All decisions regarding 1. under 30 3.62.
curriculum should be e
made at the local 2. 30-39 3'54‘
district level. 3. 40-49 3.45 0.41 0.803
SR 4. 50-59 3.46 '
" 5. 60-69 3.39 ‘
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3.83

/ o\_\
TABLE XXXVI (Cont.)
o ~ ' ‘ ' .
Trustee Attitudes Relative to Age
; : ' Group .
Attitudinal Statement Age Group Mean f-value Prob.
7. The superintendent 1. under 30 g 3.00 K
should act as a m&diator -
rather than a leader in 2. 30-39 3.55 o :
the school district. - 3. 40-49. 3.55 1.83 0.1216
4. 50-59 3.66
" 5. 60-69 3.49
8. Increased provincial 1. under 30 4.00
support of public .
.education should mean 2. 30-39 3.93
increased provincial 3. 40-49 3.80 - 1.83 0.1214
control. 4. 50-59 3.83
. 5. 60 or over 3.49
" 9. The district superin- . 1. under 30 3,90
tendent should be '
provincially appointed. _2’ 30-39 4.09 o
: . © 3. 40-49 4,07 1.27 0.281
i 4. 50-59 3.88
5. 60 or over




121
TABLE XXXVII
"~ probability Matrices for Scheffe -
Multiple Comparison of Means oo

’ ' -~

STUDENT AFFAIRS “

1. Students who actively disrupt the functioning of a school by
demonstrating, sitting in or otherwise refusing to obey the '
rules should be suspended or expelled. (Significance at 0.14 level)

'PROBABILITY MATRIX. ¢
2 3 - 5
1 0.965 0.998 0.992 . 1 0.733
2 R 0.951 .0.993 * 0.024%
3 0.998 0.081* 2
- - T " 0.053%
. ) // \:, 3
. : (V M,

2. There is a need for greater disc bline in school&.\}ﬁfgq;.ficance

at 0.12 level) - L

‘JROBABILITY MATRIX p
/- -
2 3 4 5

- 1 0.000% 0.001% . 7 0.067% ™ 0. 000%
N\ 10.974 0.607 \"\ 0.749
3 7 0.887 0.382
4 ’ 0.102

"

o
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TABLE XXXVII (Cont.)

Probability Matrices for Scheffe’ (/, N
Multiple Comparison of Means

3

Collective bargaining between teachers and boards should be done
at the local rather than regional level. (Significance at 0.010)
level. .

3

PROBABILITY MATRIX

2 | 37 Ch : SN
1 0.920 0.474 0.540 - 0.0824
2 - o 0.508 0.729 .;' go.047*
3 | ‘ 0.999 " 0.428
4 0.382
Ny

There should be more profeséional educators on boards. YSignifiééncé i
at 0.001 level) ‘ :

c\‘) : ) : - J -
PROBABILITY MATRIX '

1- 0.030% 0.011% - 0.002% . 0.085*
T2 | ~0. 995 0.682 ~0.997.
3 | . 0.847 " 0.971
4 . . . , : . 6.641
3 /~? »
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. TABLE XXXVII (Cont.) -
Probability Matrices for Scheffe
3 Multiple Comparison of Means
' o

~5.. Students involved in civil disobedience ' off the school premises
should be subject to discipline by the school as well as local
officials. (Significance at 0.023 level)

: © PROBABILITY MATRIX

2 3 L4 | 5.

1 . 0.883 ©0.596 0.319 0.142
. vy . 0.894 0.426 . 0.166
e ) L \/ : . ( .
3 ~ ~ 10.892 0.487

\ 4 - L ” 0.904
\\\ ) ) C v

FACULTY AFFAIRS

N Teaching staff- should have the right to -express themselves about  °©
) any issue in the varidus channels of communication open to them,

’ \\<x including student newspaper, the classroom, etc. without fear of

reprisal. (Significance at 0.007 level)

N PROBABILITY MATRIX

- 4 \\
- \\
-
- N2 . .3 4 5
- 4 -
1 8,151 : 0.603 0.992 - 0.982
N - o o . Q
o 2 : \\\  0.456 - ®0.005% 0.091%
B 3 \

: ‘ T 0.280 0.712
4 \\\\\\\\‘ | . 0.999
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TABLE XXXVII (Cont.)

Probability Matrices for Scheffe’
Multiple Comparison of Means

EDUCATIONAL PHILOSOPHY

1. Departmental exams should be reinstated. (Significance at 0.008 level)

PROBABILITY MATRIX

2 ¥ -3 4 5
1 0.962 . 0.214 0.694 0.173
2 | ) 0.162 0.953 | 0.192
3J | D_ 0.523 0.989"
W B \M | - 0.478

<

-

]

2. Schools should place more emphasis on basic skills rather than
-vocational programs. (Significance at 0.025 level) \

PROBABILITY MATRIX

1 . 2 '3 A

2 3 4- . .5

1 0.697 - 0.999 . 0.939 0,993
. . < K ’
2 0.236 - 0.867 0.066 ~
3, - : 0.812 ' o0.820'
4 ' | R ) 0.331
9
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"N\ TABLE XXXVII (Cont.) <
_ Probability Ha";:rices for Scheffe”
- Multiple Compa:i\iop of Means
< The schools should be actively engaged in solving contemporary
social problems (S:I.gnificance at Q. 036)m, ~
&
- PROBABILITY MATRIX,,' REEEERIEAEL
. ! - R . ..
2 3 4 5
1. 1,000 - ".0.839 . - 0.654 0.683
2 oJet2 . - 0.107 ., 0.256
3 R PR 0.755 0.848 "
4 DR . | . 1000
\' . e L . . 'u,
P .
i ..
4. Parent advisory groups. to advise ‘the board on educational matters
" should be established for each school. (Signi_.»ficance\ at 0,000)
R ‘,PROBABILITY MATRIX ‘ o
2 - ." 7 3 : 4 “‘5 ’
1° 00915  -1.000 0.926 0.362
2 | 0.383% 0.015 - 0.000%
3 ' > . f 0.553 S 0.024%
el e T s ) ' . 0.420

*p. < 0,10~
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- was a need for greater discipline in schools.

it

3

Faculty*affairs. Relative to faculty related issues, signifi—

-cant. differences between the response patterns of different age groups

. oy
" were noted on '3 of the 5 variables. Trustees In the under 30, the 50 o

/ -
..y

vto 59, and 60 or over age. categories were significantly more in favor

of freedom of expression for staff members -than were trustees in the
"30“to 39 and 40 tor49 ageycategories.. With respect to‘collective

- bargaining trusteesrin the‘60 or over age category favored'regionslb‘
'Tas opposed to local negotiations significantly more than did trustees .
’_ under 39 years of age. Trustees in the under 30 age group differed
significantly from all other trustees with regard to their perceptions
of the desirability of haviag more professional educators on boards.»

' YOunger trustees were generally undecided on -this issue. while all otherr4

»

trustees werevstrongly opposed.' v -

Educational;philosophy' In terms of general educational

g

,philosophy, analyses revealed. significant differences between groups on
. - !

onlyqé of 16 variables. Trustees in the 60 or over age category favored ,
the return of Departmengal exams to a considerably greater extent. than 3
did trustees in the underv30 age group.' Similarly,'trustees in the 60
or over group’ placed significantly more emphasis on basic skills %5
opposed to vocational programs than did trustees in the 30 to 39 age
category. The only other significant difference in the area of educa-
tional philosephy related to the advocacz of parent advisory groups.

Plder trustees, particularly those in the 60 or over age'category,fwere‘
considerably more_ambivalent about the desirability of parent advisory
groups than;were trusteesfin the 30 °to 39 and 40 to 49fage groups.

+
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Attitudes Relative to Professional Status

_To determine whether significant differences existed between
the attitudes held by trustees and their _status as professionals or "’
nonprofessionals, the t-test was applied.v Trustees were categorized
_.as professional or nonprofessional as indicated in Table IX. Of the

27 attitudinal statements analyzed, significant differences were
.observed on only 5 variables (Table XXXVIII) |

Pl

Student affairs. In the area of student affairs nonprofes- b

sionals appeared to be more restrictive and control oriented than were

the’ professionals.» For example, nonprofessionals were significantly

more in agreement with the argument that there was a. need fof greater o

discipline in schools (p 0. 036) Similarly, nonprofessional trustees

;» S

were ore, inclined to view attendance at public schools as a privilege

_rather than a right (p = 0 005) Supportive also of the above was the
strong trend ‘toward significance (0. 068) noted relative to expulsion or-‘

:'suspension of disruptive students;’ nonprofessionals were’ generally

:more supportive of expulsion or suSpension than were professionals.

‘ These findings are suggestive of a greater concern with student

1:.

discipline and control on. the part of nonprofessional ‘trustees.

Faculty affairs. With respect to faculty affairs, very few e

A

differences between groups were noted.v:'Oth grOupS'were undecided

S regardingvthefimpactfthat‘specialization of the teaching stagf,had'on

the high_school curriculum, and both groups advocated'freedom of

expression for-the teaching staff. The only Significant.difference,'
noted related to board composition. Nonprofessional trustees were more
_adamant in their Opposition to increasing the number of professional

Y
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“TABLE XXXVIII

Trustee Atfituges Rel&tive to Professional
: or Nonprofessional Status

128

~Group .

school premises
should be subject
to discipline by the ™

~ school as well as by
‘the locdl authorities.:

e

Professional -«

3,69

iAttitudina1 Statement' Group _Mean t-value Prob.
I. Studenﬁ Affairs ’
1. Students who acti§£1y Nonprofessional 2.00
disrupt the function- _ ¥V ~1.84 0.068
ing of -a school by Professi n%}l‘ 2.22 ‘
demonstrating, sitting : "
.'in, or otherwise
refusing.to obey the 3z
‘rules should be .
expelled or sus- :
- pended. . —
There 1 a need for . Nénprofessional 2.10 v &
greater’ discipline . P e -2.10 ;  0.036*
in schools. Professional - 2.31 i ’_”“* ' o
Aftendance at public anprofessional 20310 o o SO
schools should be ‘ T X o 2. 84 0.005%
regarded as a Professional . 2.71 y , -
privilege, not a_ ' ' e .
right._r ‘ Vo
L B
-4.‘A11 school speakers _ Nonproféssionai | 2.&6' 4
'should be .subject- o N o 0.48 0.633
_some official screen- Professional 2.41
~ 1ing process. A o : ’
v . : ‘ = S
The. ‘administration Nonprofessional S 2.5% L~ =
‘should exercise T E ~0.47 0.334
control over the- Professional 2.65 :
contents of the .. - o C
student -newspaper.-
6. Students involved : NonpfofeSSional 3.59 .’ -
" in‘ecivil dis- ‘ . -0.85 0.396
- obedience off the




,&3

T

I&{ Faculty Affairs N

fl, Teaching staff should

have the right to

" express their

. opinions about . any
issue in various
‘channels ‘of communi-
cation, includ ing
student newspaper,

- classroom, etc. with-

Nonprofessional 2.49

Professibnal ) - 2.57

¢
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TABLE XXXVIII (Cont.)
Trustee Attitudes Relative to Profession
or Nonprofessional Status
‘ . ~Group’ : :
At;itudinaI'Statement Group . Mean t-value - Prob.

\ fo.ss(\L 10.512

. out fear of reprisal.

2. Collective bargain-
ing-between teachers
and boards should be
done at the local
rather than regional
level.»

Nonprofessional 2.62

Professional ~  2.65

-0.21

3. The value of degree -
qualifications in
recruiting 'teachers .
should receive 1ess
emphasis

- Nonprofessional 2,78

Pfoféssional ' ' 3‘02,>]'

—1-92

0.056

‘4: The typical high'

school curriculum
suffers from the
- specialization of .
-teaching staff.

_ NdhprofesSioaal 2,97 &

Professional 3.01

=0.35

0.724

~5.~There should be moref

professional educa-
tors on school boards.

3.78

3.41

©0.002%

Y

N
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- ' TABLE XXXVIII (Cont.)

Trustee Attitudes Relgtiveftd Professional
or Nonprofessional Status

g o )
- = ‘ Pt
S S . . Group ‘
Attitudinal Statement . Group ___ Mean t-value  Prob.
ITI. Educational Philosophy S .
A. Admissidﬁs and Standards | /f;>
1. Depértmental exams Nonprofessional . 2.40 : >
-~ should be reinstated. = . R : -2.47 7 0.014%
- ! Professional © 2,78 g
2. Sociallyndisﬁdvan-~ Nqurofessional‘ 2.64 p A .
 taged students who ! . ] o -0.25,  0.802
- appear to have: . Professional .. 2.66 R R
potential should be . - R
admitted to high =~ .
- 8chool programs even ' R SRR
vhen they do not meet R ‘
normal entrance. . v o o
requirements. ‘ L C : ¥
Ce L ‘ w - i o
‘3. Schools should place = Nonprofessional 2.65 o
°  more emphasis on* - AR . o -0.99 0.322
.~ basic skills ratheér - Professional 2.77 ' .
than vocational e o L .-
programs, - .
’ . _} : L - 'T‘*---‘;f‘_--f‘-‘- )
B.f Institutibnal”Focds‘ -
1. The school facili- . Nomprofessional  1.70 Sl |
‘ties afid 'building TR Al ~ 0.99  0.325

should be available Professional ~ ~  1.62
for community use.: R ‘

2. Schools should be as Nonprofessional 1.80
concerned with the RETE S ‘
personal values of - Professional
its students as it S

- 18 with their
intellectual . . 4
“development. e R -

0.60 ~ 0.552




s

4.

matters should be -

- established for each

school.“,
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! TABLE XXXVIIL (Cont.)
'Trﬁétee Attitudes Relative to Professional ,
or Nonprofessional Status
. : ’ ;
' . , ‘ Group . .
- Attitudinal Statement Group Mean t-value  Prob.
3. The curriculym should Nonprofessional 2.03 _ . o
be designed to : : : 1.67 ‘0. 095
accommodate a wide ‘Profegsional 1.89 <
diversity im student '
ability levels and - )
- educational vocational .
aspirations. ~
-rat o
4. The schools -should be ‘Nonprofessional 3.02 '
~ actively engaged in S - 1.83 0.067
golving contemporary Professional 2.82 o
'social problems. ‘ 0
'C. Administrative Policy | . , ' ’
1. Except for mattgrs'df a Nonprofessional. 1.72 ‘ :
‘confidential nature, ) = -0.17, 0.865-
all board business  Professional 1.73 ‘
“should be discussed ' L
fully in open sessions.

2. *School boards increase Nonérdfessional - 1.80 A , .
" the effectiveness of o I ©0.60 0.552
- school management. ~  Professional 1.75 : . :

3{iRunning a school , Nonprofessional - 2.35 - o
division is basically - A . =-5\72 -0.000%
1ike running a big . Professional 3.02 g
business. T
Parent adviédry\\g . Ndnpggﬁessiqnél 2,48 L
groups to advise the N i ) 0.79 0,429
board on educational = . Professional 2.39
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TABLE XXXVIII (Cont.)

/o
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N

¢ . .
Trustee-Attitudes Relative to Prbfeséional
- or Nonprofesqiongl Status
y ‘ Gfoup
Attitudina]l Statement Group Mean t-value Prob.
5. School districts Nonprofessional 3.34 .
should be funded ) ' ~-1.38 0.168
entirely from provin- Professional 3.52. i
clal sources rather - '
than having to rely
- partially upon a
local educational /
: property tax assess-
ment. ] P
6. All decisions regard— Nonprofessional 3.47 .
, ing curriculum should : -0.31 0.757
- be made at the local Professional : :
district level. ‘
7. The éuperinténéent Nonprofessional | 3.52° '
‘should act as a - s - ' T -1.08 ., -~ 0.279
mediator rather than  Professional ’ 3.65 . L
a leader in the school : .
~district. ’ , "
:8. -Increased provincial  Nonprofessional 3.80 ) ‘
support of public. - v, R -0.20 0.840"
education should ~ Professional 3.83 : ’ '
. mean increased o o / .
provincial control. "
°9. The.district‘superin— ~ Nomprofessional 3.97 o :
.~ tendent should be S . ) -0.91 1 0.363
provincially Professional 4.08 ‘ : '
. ‘appointed. ' : :
% P < 0,05
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educators bn.schoo1 boards than were professional trustees (p = 0.002).

l EducationaIVthlosqphy.' Regarding educational philosenhy, .

significant differences were noted on only 2 of 16 statements. Profes-

¥ sionals generally were not as supportive of reinstating Departmental >

exams (p = 0;016).i Further, professionals uere undecided relative to

the issue of whether or not'running a school division was like,running

Ed

a big business, while nonprsfessionals agreed with this position

,‘,(p = 0.000).

Attitudes ‘Relative to Experience .

_ . C v o .
.To determine whether there were significant differences in the

.

#ttitudes of newly elected as opposed to more experienced trustees the

-

't—test was applied. Trustee attitudes were analyzed’in terms of two .

experience categories: (1) trustees with less than one year
Vi i

experience,  and (2) trustees with one year of experience or

results are presenti:a:: Table XXXIX. ) _
Student and lty affairs. Analysis revealed that, apart

from stronger opposition by more experienced trustees to increasing the

'

number of professional educators on school boards, there were mno sig-
R ‘ N
nificant differences between the response patterns of newly elected

~ ) . _
and experienced trustees relative to student or faculty affairs.

X . -
. Educational philosophy. In terms of educational philosophy

significsnt differences were observed on 6 of 16 varisbles. Recently

elected trustees were significantly more strongly supportive of:

(1) a broad based curriculum; (2) school involvement in solving

| coﬁtemporary social problems; and (3)'establishing‘p8rent advisory

g oups to advise the beard on educational';ssues. More experienced

. )
(3



= obedience off the
//;7//4/// school premises

should be subject
_to discipline by
. the, school as well
as .by the local
authorities. '

;

3.59
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TABLE XXXIX
Trustee Attitudes Relative to Experience
Experience Group :
Attitudinal Statement Group ' Mean t-value Prob.
I. Student Affairs ’
1. Students who actively Less than one year - 2.15 ,
" disrupt the function- ’ ,1.68 0.093
ing of a school by More than one year 2.00 ‘ -
demonstrating, sit- _ .
ting in, or otherwise N
refusing to obey the
rules should be
expelled or suspen- e
ded.
2. There ig a need for  Legs than one year 2.08 ‘
~ greater discipline T - -1.13 0.258
- in schools. ‘ More than one year ’!&8 , : 2
3. Attendance at public Less than one year  2.41. ‘
schaols should be , .0.15 0.884
" regarded as a More than one year 2.39 :
privilege, not a : :
right. - *
4. All school speakers Less than. one year ,2.48 _
- should be subject to . - 0.64 0.525—
some official scteen—  More than one year 2.42
ing process. ! ~y o
5..The administration - Less than one year 2.61 \ o
should exercise o } , 0.60 0.549
control over the More than one year ~ 2.55 :
contents of the: : '
student newspaper. *
6. Students involved Less than one year 3.67
n civil dis- ) : L 0.78 0.436
More than one year A

o
!
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TABLE XXXIX (Cont.)

Trustee Attitudes Relati&evto Experience ’

9

2 , . Experience "Group .
Attitudinal Statement Group Mean t-value  Prob.
II. Faculty Affairs . = - ' - .

1. Teaching staff should Less than one year 2.56 :
. have the right to 0.85 0.395
‘express their More than one year  2.47

opinions about any

issue in various Y
channels of communi- )
cation, including .
student newspaper, _ . \ '
classroom, etc.

without fear of , ; - .
reprisal. ‘
2, Collective bar- » Less than one yéar 2.57
' gaining between . ‘ N -0.51 0.608

teachers and boards More than one year 2,63
should be done at ' .
the local rather

_ than regional level. S ' o
3. The value of degree Less than one year 2,827 . - ‘
qualifications in : : - -0.13 . 0.894
recruiting teachers More than one year 2.83 : \
should receive less : : <
~ emphasis.
4, The typicai high " Less than one year 2.96 . ' 4 .
school curriculum T -0.37 0.700
. suffers from the More than one year 2.99

specialization of
teaching staff,

A "
. . -

5. There should be Less than one year 3.55 : )
more professional ‘ ' . -2.88 0.004%*
educators on school More than one year 3.79 = o S
boaqes. :
By 4
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Table XXXIX (Cont.)
Tru ee_Attiﬁudes Relative to Exper
T gl - - - —
. ‘ Experience © Group
Attitudinal Statement + .Group Mean t-value- Prob.d
III. Educational Philosophy ‘
: '
A. Admissions and Standards g .
<_1l. Departmental exams Less than one yeaf“ 2.55 : ,
\\\ should be re- _ 0.14 0.891
instated. . More than one year 2.54
2. Socially disadvan- Less than one year 2,62

taged students who,

appear to have poten- More than one year 2.65
tial should be ' s T

adm%tted to high

school programs even

when ;Pey do not meet.

normal” enftance ~

requirements. ‘ y

~-0.39 0.696

3. Schools should place - Less than one year  2.69
more emphasis on basic , ’
" skills rather than More than one year @ 2.67
vocational programs. T

0.18 0.857

=

B. Institutional Fécus

1. The school facilities fLess than one year 1.66
and building should :
be available for ‘More than one year 1.69
‘community use. o - :

-0.43  0.669

2. Schools .should be as | Less than~one year 1.75
concerned with the Sz ;
personal values of More than one year 1.82
its students as it is ' ‘ -
with their intellec~
tual development. v .

-0.95 0.340

3
|
]
I
4
|
i

e
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TABLE XXXIX (Cont.)

~
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b

Trustee Attitudes Relative to Experience

matters should be

.established for each

scheool,

: . Experience Group -
Attitudinal Statement Group . Mean t-value  Prob.
%. The curriculum should Less than one year 1.88
be designed to ~ : : - =2.59 0.010%
accommodate a wide More than one year 2.08. :
diversity in student : -
ability levels and
educational voca- .
tiodal aspirations.
4. The schools should Less than-ohe year 2.86
be actively engaged ) . -2.04 0.042%
in solving contem- More than one year 3.04 '
porary social o
problems.
C~ Administrative Policy
1. Except for mitters Less than one year 1.77 :
..of a confidential . . 0.94 . 0.350
nature, all board More than one year  1.70
business should- be '
discussed fully in -
‘open sessions.
2. School boards Less than one year 2.23
- increase the effect- ) 2.47 0.014%
iveness of school More than one year _2.07
management . :
3. Running a schoé Less than one year 2.44
division is basically ' - : -0.93 0.352
like running a big More than one'year 2.53 '
- business. ‘ .
. | - - - —_—
4. Parent advisory Less than one year 2.33 : ‘
groups to advise the: . -2.26 0.024%
board on educational  More than one year 2.54 '
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\ ) >
\__Attitudinal smﬁz\

Experience Group _
Group Mean t-value Prob.
5. School districts Less t ne year 3.23
should be funded : ~2.09 . 0.037*

'éntirely from

provincial sources «
rather than having

to ,rely partially
upon a ocal educa-
tional property tax
assessment.

More than one yéar ~—3.47
_ \ s’\\\ .

All decisions =
regarding curricu
should be made at e

local district level. .

The superin-
tendent .ghpuld act
as a med®tor rather
than a leader in the
school district.

—— s ot S e i e S e P S S S S s e B B e e S

-

Increased provin-
cial support of
public education
should mean increased
provincial “control.

3 -5

The district super- -

intendent should be
provincially
appointed.

~More than one.yéar

. ©

~
-1.60 0.104
=
#
Less than one year 3.22 : ;e
: " - , -4.53 0.000*
More than-one year 3.71 : B
Less thad one year 3.88 : -
' T~ 1.13  0.258
More than one year 3.77. :
L]
Less 5;;3 one year  3.96
' : -0.70

* P £ 0.05

&)

L
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K

Ty g . . o

‘trustees(vere in signifdcantly greater opposition to: (1) complete ‘
“pprovincial funding of education, and (2) having the superintendent act
_as a mediator rather than a leaderir As might be expected recently
yelected trust%es were also significantly less certain that school

boards increased the effectiveness of school district management.

o SUMMARY

.

This cha er has had a twofold focus. Sufvey’results outlining

'dtrustee attitudéb?to_ ‘oard composition, selection of trustees,

selection of a supq;intendnet, student affairs, faculty affairs, and

~educationa1 philosophy, were presented Further, the relationship
. '4.
- »between the age, sex% occupation, education and experience of trusteés

iy, 2 <l w

-

-Arelative to seQected\educational issues Were portrayed

.Board Composition and Selection ‘ - R | e ; T "'/2

<

Analyses revealed that trustees generally supported the sﬁatus
,-quo regardfhg board composition. They strongly favored local election o

'of trustees as opposed to provincial appointment, and they did not _b'
gendorse the concept of participatory management involving staff and

parents if it represented shared authority at the board level
Interest in education, time to devote to: board aCtivities -and

; Sy
-an understanding of educational issues were seen by trustees as the S

- LI o

& ®

} binteresting to note, however, that many trustees in their written

- 3 e

o comments indicated that the on17 real prerequisite for trgg‘kesh

'wasvthat the‘person*be‘elected, S
R iy ) RS - : i
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¢>}, Selection of the Superintendent _ ‘
.t j " . \‘
' With regard to the selectiOn of a superintendent, successful .
\
teaching experience, experience in public school administration, and

established leadership ability were identified as absolutely essential

.

K -
characteristics._ Investigation of trustee attitude@ relative to -

- 'Y

education,_experience,_sex and occupation revealed the following
'insights: L ‘ /” : ' . : o . a ‘. : //

bl) Trustees 7 th higher levels of formal“education gk

¢

, significantly more;/ vdlue. on established leadership abiliy

‘cOmplications in selecting"a superintendent, than fid‘trustees with

»df lover levels of.fofmal education§

e 2) Experienced trustees placed significantly more value on

LY

v established 1eadership ability than did recently elected trustees,

3) Female trustees placed significantly less ‘value on a-

4

Eepersonal life free from complications than -did males' and
, Sy
4) Profeesionals placedgless value on business management

7 )

e experience than did nonprofessionals.

. » ‘ gg- S
PR , . & .
: .3?f3tudent Affairs EERUREE

“ "With regard to<student'affairs,strustees as a group wege some- B

,what restrictive and control oriented They generally advocated greater
j;discipline in schools, administrative control over student newspapers

: and 'student guest speakers, -and suspension or expulsion of students —

- "

who disrupted the operation of the" school.

““» . e N V‘.u.z
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~ Analysis of the student related variables did,‘however, reveal

significant differences'between the attitudes held‘By different groups
of trustees by age, sex,_educatiod, and occupation; These differences

.are'summarized‘below. e

1) The higher the level of formal education of trustees,

]
the lower the degree of student control and restriction advocated'
R .2) - Female trustees were signiffcantly less adamant in their
supportxof firm,andﬂektensive studeng discipline.andfcontrol than were o

L5

their male counterparts. S ' o o - RS “

3) Trustees in the 60 or‘over age category were generally
stronger advocates of increased control and restriction of student
activitiess Conversekm trustees in the under 30 age category did not '
feel that there was a need for greater discipline' |
‘ | ,v4)‘ Trusgees who were identified aS~nonprofessionals were
significantly more Supportive of greater student discipline tham were
the professionals, and ‘

2 5). No significant differences between the respdkse patterns

of recently elected and more experienced trustees, relative to student»

&

PR affafrs, were noted.- e

a

Faculty Affairs

+

w

In the are@,of faculty rglalqgvaffairs trustees were generally

. » , . {} ) .

supportive of' éﬂom of expression for teachers and local as opposed

. i 2

o L 5\ 7. 4 * '
ito Qegional bargaining. They tended to feel that degree qualifications -

in'recruiging'Staff Should receive less emphasis and they strongly
P A

disagreed with the statement that there should be‘more professional

educators on school boards. Other findings relativ{a,oifacultygaffairs

i d
L B
ot I
R . (R
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included'

1) Trustees with a university degree or higher generally felt

that degree qualifications should fiot. receive less emphasis in recruit-
]

ing staff while trustees with lower 1evels of education advocated 1ess

'

-emphasis.» Similarly, the lower the level of formal education, ‘the

'greater the oppositi n: creasing the number of professional

educators on boards.d |
2) Trustees in the 60“orfovéf.age group were significantly p
more supportive of freedom of expression for teachers Trustees v y‘
in the under 30 group were generally undecided on the issue of
‘increasing the.number'of’professionai educators on boards, while:all

'other age groups were opposed‘ — S

.N*;iu 3) "No significant differences concerning faculty affairs were'
. noted between the attitudes of female andrmale trustees.

-

4) The only difference between the views of . professional d7

¢ -

- as’ opposed to. nonprofessional trustees was. found in greater opposition

“by nonprofessionals to increasing the number of professional educators
7onrboards.{

"5); Similarly, the only.difference noted with regard‘to faculty;bi
isSues relatiVe ‘to trustee experience was the significantly stronger

‘opposition by more experienced trustees to increasing the number of
/ e Lo

’

: professional educators on. boards.,' »,: Lo ,'d l-"-,ﬂ_ .

"Educational Philosophy
. . o . \
The majority of trustees generally favored an open admissions

: policy that permitted special consideration for socially disadvantaged

:students. Similarly, a Broad based curriculum designed to meet a wide -

.

7



‘. ,”‘ \‘.vﬂ‘,
. : . - [
. _».' "n "\
7 o ' - .I S ' '9‘ ‘&;n‘ :’ - '
N . et L 143
\,._)' L - )

~

‘diversity of studentlinterests and ability levels, emphasis on personal ,

PR

values as well as intellectual‘development, ard community use of school

o

facilities were generally advocated.
With regard to administrative policy, ‘trustees,  for: the most part,
eq a§ed school division management with running a 1arge business, felc

the school boards increased ‘the effectiveness of school district

4

management, Supported open meetings, favored local appointment of

~y

'_superintendents and were generally opposed to increased provincial
/ .

cof//QI’of education. e SR . Lo . . '
')//// : With regard to the relationships between trustees age, sex,
A .
. e / \
— occupation, xperience and education and trustee aﬁtitudes relative/f/

Wt educational philosophy, the fol&owing generalizations were refrected

in the data. ' o o 4 e
Co i‘;’ NETEE
1) Higher levels of férmal education were generally aSSOCiated

- with greater willingness on thﬁ part of trustees to make school

. Vﬁ‘ : . g !
facilities available for community use;‘stronger sﬁpport ggr the .
%’

TV' , : concept of parent advisory groups for. each school greater support for

v

f a: broad based curriculum, and stronger opposition to complete local
S contrgl of ourriculum and complete provincial funding of education.‘

Lower levels of: formal education were generally associated with ‘

stronger support for reinstating Departmental ‘exams ; greater trustee -

confidence in the effectiveness of school boards in increasing the

. P2

efficiency of school district management' and strong support for the

argument that running a school division was like running a large business.

4
A . 4

2) Few significant differences between the attitudes of males

§ and females relative to educational philosophy were noted. - Females were

\}" ;f‘ R
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_ i
less supportive of reinstating Departmeptal eyams, and less concerned

with increasing the emphasis on basic skill deve10pment than were males.rrW”L
B I 3) .Trustees in the 60:or"over age group generally advocated

greater support for reinstating Departmentals and increasing the

‘ emphasis on the "basics," and less support for parent advisory groups

than did other trustees. ) | ‘ :

4) Apart from the fact that professionals were significantly
{1ess supportive of"reinstating Departmental exams; and did not agree
tthat running a, school district ‘was like running a big business, there
WEre no significant differences in the attitudes of professional as

i .
opposed to nonprofessional\trustees in the area of educational - | i e
philosophy. a | | |

_5) Recently elected trustees vere - significantly ‘more: supportive
of a broad ‘based - curriculum, school involvement in solving contemporary
fsocial problems, and establishing parent groups to advise the board on ‘o
.educational issues. More experienced trustees were.in significantly |
greater opposition to complete provincial funding of education, and - .
'having the superintendent and as a mediator rather than ‘a leader.

In summary trustee attitudes generally reflected a conservative
4~perspective with regard to student affairs, faculty affairs,,and educa-
tional phiépsophy.' In-terms of boardvselection and ' composition,.k //
trustees appeared to be quite satisfied with the status quo However,
it was apparent that trustees attitudes were - significantly related to
" their age, sex,- educational level occupation, and experience 'The .
implications of these and ‘other. findings will be discussed in the

o

‘following,chapter.



CHAPTER VII
'SUMMAR‘_I, concws:ous,}mp IMPLICATIONS S
ST | \ ,

This chapter reviews and summarizes the research problems, the ‘

v

vmethodology employed, and the results of the study. In addition

S

' conclusions and implications of the . findings are discuseed and .some

"directions for;further research are»suggested.

' SUMMARY

Locally elected sch001.trustees have tfgditionally‘played an

Timportant part in the administration.of education in this province-

'“However, despite the significance of their roles, preciOus little 1s

known about them. This study sought partial resolution of thisiv

,

problem in terms of an investigation into the baCRgrounds, roles, and

educational attitudes of Alberta trustees Among the major areas

‘egplored weére the demographic and social characteristics of board

. members, trustee roles and functions, and trustee attitudes relative

~was undertaken with specific-emphasis

°

‘rto locus of authority, selection of a superintendent, board composition,
*trustee selection, student related issues, faculty affairs,.andf‘
, educational philosophy in general. In %gdition, the relationships S

' between trustee characteristics and attitudes were explored

A review of the literature and research relative to trustees

2

. -the historical evolution

of school boards, the roles and functions qf trustees, trustee

selection, board composition,_and trustee attitudes and opinions. The

vsearch revealed'a-paucity-of Canadian literature on trusteeship,

_,{ b‘fv.fr _i' 145 -
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.
howev;r,.and number of relevant American studies were,noted.,.
éenerslly, the 1iterature (1) emphasized the traditional role
of lay repreSentation in schobl,adminisfration;yKZ) identified thei /</
. typical trustee as: }middle'aéed,'male, financially well off, and
”employed in'the professional or husiness fields; (3),viewed‘the role
.of_the school board relatzse to decisionsmaking as becoming less
vimportant.as a resu1t<of govérnnental control_and trustee deference to
educationa1<expertise; and 4) identifiedusocial statusrvariables as
related'to trustee attitudes, opinions and effectiveneSS.

The data for the study were collected by the distribution of a

16 page ﬁuestionnaire~that represented a revision of an instrument used
: . T : _ N . . \
by Konrad (1975) in his study of community college trustees in Alberta,

: British'Columhia,.and Quebec Input from trustees, ASTA: officials,

'school superintendents, and secretary-treasurers was sought in the
. K 4@;. ' ‘
modification of the instrument. Cas

&'0

The entire population of public school trustees in the province
of Alberta was . invited to participate in the study. In total 488
c‘usable responses out of a possible 953 were received for a return rate
" of 51.3 per cent.. The response was gener, ly'representative of the
province relative to both jurisdiction sike and geographic location
The data were compiled and. analy ed_with the assistance- of the

‘University of Alberta 8 computer services and the SPSS and DERS computer’
. ,{, . A . -
programs»~ Both parametric and non—parametric procedures were employed

; 7
however, where possible preference was gi%en to paramet procedures.
\ ,

Survey data rel:::;gyt6 trustee charactér\stics, functions,-aﬁd\

~ attitudes were orted by the use of means and/or relative frequﬁhcies.
//\ . ‘ , , e { :
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Determination of differences bétween;the responses of trustee groups
relative to continuOus variables.was accomplished primarily by the
application of t-tests;-F-tests and the Scheffe’procedure. The chi

square was employed to compare non-continuous. variables such as sex

by geogrpahié location; and a Spearman rank order correlation provided
a comparison of trustee responses relative to actual and preferred

locus of -authority.

The data analyses were organized into three general categories;

”

these being the profile of the Alberta School Trustee, the roles and

functions of the Alberta school trustee, and trustee attitudes and
p ) .

’

opinions on selected issues. The various»daté analysgf_revealed the

LN

fbllowing_findings.

The trustee profile. Data analyses relative to sex, age,
socio-economic status, political preferences and experience revealed

that: A : s

P

1. Trustees in Alberta were predominantly‘male (71%)./‘An
analysis.Sf sex distribution by jdrisdiction?size iﬁdiéated that
juris&iction size .and the percentage of female trustees wEre‘stitively
related (46% of the respondénts from thé large urban centres wefe
feﬁales ;oﬁpared~with>i9z for rural areas). Similarly, Southefn‘

A;berta had the fewest femalé.tfustées»(23z compared with 277 for

. ‘}{ . -
Northern Alberta and 34% for Central Alberta).

2. The majority of trustees (61%) were in the 40-49 age

groups. Very few trustees (4%) were under 30 years -old. /

3. Sex distribution relétiVe to age was similar across the:

3

various age groups with one excéption. In. the 60-69 year age,grouﬁ
: S L

there were disproportionately fewer females, R

O
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4. In terms of level of formal. education trustees presented an
interesting profile. Approxima' ly half (472) had not gone .beyond

High school (22% of these did ot complete high school) ' One out’ of

ffour respondents (28%) had a University degree or higher: and the
remaining 271percent had attended college, technical school or some

. university.
-

5. Largervjurisdictions recorded a significantly higher

proportion'of well educated trustees than did the smaller areas.
Similarly, the larger the jurisdiction, the greater the percentage of
professionals on sc¢hool boards. o ‘ | ,

6. With regard to occupation, 29 percent of the trustees were

. ) | , -
farmers;(ﬂO percent were businessmen and 17 percent were housewives. -

Only 21 percent were employed in a professional field.

7. Financially trustees appeared to be extremely well off A\

-

' Over half (62%) indicated annual family net incomes in excess of s

,$20 000 and 32 percent had incomes in excess of $30 000 annually. L g°
4 3 ~
- 8. In terms of political ideology or leaning the magority of

/

/

trustees (53%) viewed themselves as moderates; 28‘percent identified

themselves as conservatives, and 19 percent as liberals.

1

9. The Progressive Conservative Party was 1dent1f1ed by 55

]

percent of the trustees as their provincial political partyxpreference

with the remaining trustees variously distributed among the Social
Credit, NDP and Liberal parties. - ) ' :
10. The larger the size of the jurisdiction‘represented the

» greater the proportion of trustees whio identified their political ¢

ideoiogy/as/iiberal Similarly, in terms of provincial party preferences,
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stronger Liberal supporft at the expense of the Social Credit party
was noted in large urban centres. Conversely, Social Credit support 3

was significantly greater in small towns and rural (farm) areas. -

S

- 11. - Extensive trustee ekxperience on school boards, other thdn
the preseﬂt one on which they were members, was not common; hqwever,
trustees were extremely active in community affairs. More than 75 per-

R L. :
cent of the respondents had served on 3 or more community boards 1in

-

addition to the school board in the:past 5 years.

12. Over one third (37%) of the trustees were recently elected

\

(less than one year of experience). Newly elécted trustees were

' /

gsignificantly younger, better educated, and‘more-supportive of the NDP .

at the expense of the .Social Credit Party. ’

.~

Trustee role and function. The survey of trustee perceptions

concerning a;tual function, involvement iﬁ.decision?making, and preferred
locus_oﬁ'authorify sdgéest that: -

',1. ‘Above all other functions, trustees attended meetings.
Thése\igciuded committee meetings, board meetings, meetings with
.aéﬁinistrgtive and téachér pérsopnei, and méetinggkwith parent groups.

2. Trustees perceived themselves as‘having major decision-
ﬁakiné-authority relative to financial and econémic affairs,'adminis—
trative structure, and admiﬁiscrative appointments. They_viéwgﬁvéhem-‘
selveévas least involved in sﬁudent affairs and 'instruction rglated“
issues. ‘ - | ‘ ' B »’ |

3. IrustgeS'indicated a.stropg preference for’aﬁ hiefarchical

authority structure with major ‘décision-making authority vested in the

board and/or administration. , Similarly, they ‘preferred a minimum of

N
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Departﬁent of Education, faculty, o student involvement in the vast

'majqriﬁy of decision-making areas.

Trustee Attitude on selected issues. Trustee attitudes and

1 4

opinions were surveyed relative to board selection and composition, -
~ selection of a suferintendent, student affairs, faculty affairs, and ‘i
éhuéagioﬁal philosophy. The findings indicated that: |
1. Trustees were overwhelmingly in favor (98%) of local
electioni as-a means for sglectiﬁg school trustees. Strdng oppositioA
‘(902) té the concept of governmental‘éppqinfment was also noted. i
2. Trustees'did not endorse ﬁhe philosophy df participatory
management. They were strongly oppééed‘to ﬁaving voting representatives
" from the teaching s;aff,_the student body, and tbe non-acadeuic éuﬁport

- .

'staff. Similarly, they were not in favor of éiving a vote ¢o the

super;tntendént. ' .‘%l ' ‘ H " o _ | J,ﬁ
3. Trustees identified interest in education, time to devote :

to boardﬁﬁgti?ities, and an underséanding of eduéatioﬁal issues ?s the

most desi;able‘prerequisites for school trustees. A middle—of—the;

road point of view, and involvement innﬁartisanvpolitics were viewed és

’least deéirable characteristics. |

4. With regard to sthe most important characteristics of a ///~\\\\\\\\
i ' T _

perspeétiﬁe sﬁperintendent trustees identified successful teaching

.experience, experience in public school administration, and established -
. leadership ability as absolutely essential. Religioﬁs affiliation and

sex were seen as|irrelevant. Female trustees placed significantly less
A

~value on the importance of a pefsonal life free from comﬁiications than

did their male coﬁ terparts; 52; nonprofessionals valued business
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- experience significantly more than did professionals.

5. Trustees as a group were generally restrictive and control : .
- ;" n’
oriented with regar%\to student affairs, advocating greater discipline

in schooks, administrative control of the student newspaper, screening

RS

of student guest speakers, and suspension{or expulsionbof disruptive -

. : w . .

students. Some differences in attitude relative to age, sex, occupa—

tional status and level of formal eduéation/were observed. - Trustees

who were over 60 were generally stronger advocates of increased control
& C . '
and discipline of students. Conversely, trustees in the under 30 age

group did not feel that greater discipline was warranted. In addition, .

9

trustees who were female, members of a profession, or who had higher :

levels of formal education, were significantly less supportive of
increased student discipline and control than were their respective
counterparts. No significant differences between the response patterns

» . PR

of recently elected and more experienced truétees yere noted.

6. With regard to faculty affairs, trustees éé_gig;aupgw‘

fessional educators, on school boards.' Some differences ip atti@&deS'

el
7

relative to education, occupation ‘and experience were. noékd &

with a university degree or higher felt ‘that degree qual{ff~

important and shOuld continue to receive emphasis in teache; éecruitment.
Taded ¥
Trustees with lower levels of education favored signific%;&iyﬁless L8

; C g
¥

emphasis on degree qualifications. Similarly, greater_t ,3"% experience,

RS
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group were asgocilated with significantly greater opposition to increasing

s

‘the number of professional educators on school-boards. No significant

differences between the response patterns of, male and female trustees
d o P N

’

/ .
‘were noted id the area of faculty affairs.
: 7.. With réspect to admissions and institutional focus trustees

favored an open admissions policy and a broad based curriculum designed

R 41'\\‘-
to accommodate a wide range of student interests and abilities..They

¢

also emphasized both the moral and cognitive development of the students.v

8. Trustees as a group equated running’a school district,to

P I
running a big busineds. They favored local appointment of superinten-

dents, open meetings, and felt that school boards increased the effectime-’

I A

ness of school district management. They were strongly opposed to any , .

measures that would result in increased provincial control over educa-
ti&n.

9. Significant’{flationships between trustee. attitudes oh

N

issues concerning educational hilosdphy d- trusteeéi age, sex, occupa-
P éf‘

. .tionm, education, and experience were noted.: The“most,significant

'npdifferences related to the educational levels of trustees. Higher levels

" of formal education were generally associated with greater ;i

B

on the part of trustees t%ke school facilities available for
community use, stronger support for ‘the use of parent advisory groyps,
greater support for a broad based curriculum, and ‘stronger opposition .

to completeolocal control of curriculym and complete'provinci funding

»

of education. Lower levels of edhcation were associated

h greater

trustee support for reinstating Departmental exams, greatfer trustee

{;confidence in the effectivenes of school boards, and Stronger S§E£2£>

. °
- . B
N P
o

kY
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for the argument that running aTthool district was like running a big

s

Few significant differentes between attitude by sex and

occupation we;e obsérved in the area of educational philosophy., Females

}{7 and professionals were less suppprtive of reinstating Departmental , '_‘ ‘;.3

t
2

exams, and less concerned with increased emphasis on basic skill develop-

r-‘ ment. In addition professionals did not believe that running a school

'

districtewas the same as running a big business. 3‘“A }';.-v>6¢:A

( J 0 - ‘_ “ .
f&rustees in the 60 or over age grOup generally advocated greater s

‘_0. £

”" support for reinstating Ibpartmental exams and increased emphasis on"

&

a,

o be generalized beyond these parameters with extreme caution. if at all. ;

Y

) . L ‘. ‘ . T "T . oo e - ; EI o . K 4 . ! R .
RN RO : = o : - vl ST c ) W R £ R ~ L
P z . . L . . - : o

basic skill development than did other age groups. They were also _’n+e+-——é1; |

significantly less supportive of the concept of parent advisory grOupa '
for each scheol.v‘: a
*f Recently elected trustees were more suppégyive of a broad based ‘» 4

curriculum, schoor involvement in solving contemporary social problems,

/ .
. and establishing parent groups to advise on educational issues.

ks

Experienced trustees were significantly more opposed ‘to complete o

provincial funding of education. 4 ‘ S BT e .
| | ( ff.concmfsmns,k R IR |

Implicit in the research data are ‘a number of generalizations

a'and conclusions.. These conclusions, which\are Outlined below, represent

tendencies rather than immutable statements of fact' it is not the

o

£ v S
oy intention of the writer to suggest that they hold true without exception.

v
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:~' 1. ‘The. profile of the Alberta school trustee derived from the -

study is generally consistent with the stereotype J,~» e typical school

. trustee identified by. Counts (1927) and reaff }‘ :fthe National

EEducstion Association in 1946 and 1&74, There is, however oné“signifi—y
;‘cant difference between ‘the Alberta profile and the profiles identified |
,in other studies, and this resides primarily in the area of trustee
»'occupational status. The Counts (1927) and National Education | ‘

:f 'Association‘Studies (1946 and 1974) indicated that the vast majority of

trpamees came from the professional and business

,vlabour groups and lower status groups were not represented lberta
this does not appear to be the case, only 21 percent of the trustees;.
were professionals, and only 20 percent were- businessmen.' A large -

.percentage were farmers (297) and hOusewives (172), with the remaining

x
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d' nd,consequently, o

’13 percent variously distributed among other nOnprofessional occupations.'

e /

'This would suggest that, while some segments of Alberta society are

v {still underrepresented Ce g females and the young) Alberta trustees v

H%r eyed in the previous sfudies cited.f; -
. : s
220 When educational standing and occupational status are

‘Vaccepted as indices of socio—economic status, it would appear that

large urban céntres attracted a 1arger prOportion of higher status
\ .
: trustees than did smaller areas., Similarly, trustees in larger urban )

3

. centres tended to be more: libersl with regard to both their political '

:ideology and their educational attitudes.

B3 : *3; While trenda°cannot be validEy established on the basis of
. ’ 0\_ PYFe
‘_‘one study, it would appear that newly elected txustees were significantly

e B .'
: ‘4’3’.’.‘5 o N
By Ve

I

re more representative of. the total population than were - the trustees \',_'
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'different from their egperienced counterparts wiﬁh respect to age,-

evel of formal education, and political preferenées.

4. Alberta trustees perceived themselves as having significantly )

b Ay

' more involyement in direct decision—making than the review of the BT
T literature wouid'suggest; They identified ecOnomic management,'

*

administrative structures, and administrative appointments as’ the o
K : Q’-’

primary areas ‘where they exercised direct control. :

.‘q. ..

-;’S,n The data reflected considerable trustee pre-occupation with
'maintaining authority and control and a general reluctance to apply |
managementvphilosophies*that.promote'direct:staff,or community{iﬁvolvef..
‘ment in the decision~making process.v "“w; o | '

i 6, Alberta trustees ds a’ group stronély objected to any pro- ;_:.
'posals or: practices that would resuit in increased provincial control
'ﬁover education. Similarly, their preferences relative tq locus of

.authority suggesteﬂ that they wOuld prefér an extremely limited decision—

‘making role for the Department of Educaﬁ*on : ”'“i;fﬁ>y'i_' ;f‘ : A_:agfafl'

» seléctibn. They ovegyhelmingly endorsed bot

'3hre$resentation and elsction by local constituencies., Conversely they

K3

.:7indicated strong disapproval of other types of selection pr@gedures

RN - P With minor exceptions, outlined in the summary, Alherta

SR

’trustees,_regardless of age, sex, - occup&tion, experience and education, R

had” very similar views on. what constitutes desirable characteristics

-

' for a superintendent.l

“‘9 Taken as a whole, trustee responses on the majority of

‘“*'~educatidnal iSSues included in the survey reflected a significant degree

N . .f - -
~ ;
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of conservatism and a general hesitancy to disrupt the status quo.
.;o;‘ When formal education and oqpupation were accepted as an
. index of social status, trustee attitudes on educational issues were
| significantlyarelated to social status.. The most discernable patterns
| relative to level of formal education were: present in the ‘areas of
educatibnal philosophy and faculty affairs. With regard to occupational '_ by

. status, diffetfnces were noted primarily in the area of educational » '
ilfh philosophy. ";V:i ':’”_ 1:,“*‘.1'w, ;_'ﬁ e A f S:
o ll. Discernable patterns in the respons 8 of trustees relative

L7

: to sex and age appeared in the area of student affairs, very few differences -

were observed relative to faculty affairs and administrative philosophy..

'”1iﬁ@L1cAr10NS" R

s

- The results of this study, in combination with the insights -
derived from other studies reviewed herein;_suggest some implications

for botﬁ practice and research.» Howeven, given the paucity of Canadian

'{1 research addressing the issue of public school trusteeship, the formula-:

tion of these implications was undertaken with considerable caution.{*gF”fQi};“;
S RN .’5;: f.“ B ;g.i.}n“,'_p’g; :‘tt_ ' L

1_plications for Practice *4,'if‘-:',i.f ._1~ ;‘j; R

]v;';“-f ";'f Representativeness. Beginning with the initial work of Counts
Te e L F A
(1927), and drawing up0n numerous subsequent studies ‘of school board &

o

. composition, the conventional wiadom suggests that our- democratic B
philosophy is given best expression#ﬂ% aﬂschool board that is representa—r-j

: S R

o tive of all segments of the constituency that it serves It is argued

that the function of representing the community to the school is f*

facilitated to the greatest extent by a repie%intative board. o ]5,,42fﬂ§

v T
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might be the establishment of local nominating committees for each

The  under representation of some segments of the Alberta

population suggests that'existing trustee selection procedures have not

, completely met the ideal of equal representation of all’ sengnts and

.strata of the population.a However, it was ‘also vaious from the data,

‘that trustees. were extremely reluctant to consider government appoint-

%
ments or any other method that didenot involve local elections.n

 One possiBle alternative to the problem of representativeness '

4
¥

jurisdiction charged with the responsibility for soliciting the

ﬁ’

candfdaqy of inu,- {uals for board positions, An accordance with

- established ci;teria that would better assure the representation of

e -

the.total-conStituency,“at least during the election. To.prevent the

’!-committee from becoming elitist or totally dominatipg the nomination

proceedings, the option would have to be left open for individual

'71candidates ‘to seek office by having a specified number of electors

oy B
3 . !

sign their nomination formf o P L

This arrangement would have. the advantage of involving

communitysleaders mere directry in" education related affairs, r%sult
o3

in the development of more specific criteria for office than now exist,

5yand lead to a deliberate search for leadership talent—-something which
'presently is left 1atge1y to chance, while still honoring the basic

tenante;of representative democracy.

,«3 b o

'n'fInservice training, Increasing‘provincial incnrsionsvinto areas

"fioflboard’jurisdiction,'pressunes-for-faanty and community involvement'

o the decision—making process, and demands for improved educational

services concurrent with increasing fiscal constraints, attest to the

o) ' ) , ‘ 157
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v fact that school trustees can expect to face significant challenges

in the next dedade.
The increasing complexity of the administrative task.combined
‘with the rélative inexperience of a significant number of‘trustees
Agives testimony to the need for effective ongoing inservice programs.g.
f The Alberta Trustees Association. Superintendents Associations, and

Administrators AssOciations would be well advised to involve their + -

. '
-»trustees in regular inservice programs focusing upon major educational

viSSueS. ; .

. @ .
. Trustees have a‘need to understandvthe issues surrounding sych

‘controversial subjects as participatory management, student unrest,

L

the. back to the bach argument, and the community school concept. An

understanding of these and other issues and the development of policies
‘ relative to them in the absence of crisis is essential if trustees wish to

"avoid intemperate action precipitated by crisis-induced decisions.

Inservice programs should also focus upon the pr0per role of ‘

the trustee. According to Cistone (1972:9), trustee confusion with respect
to role eften results in strained teacher-administrator-board relations. |
: b3
He captured the essence of the problem rather succinctly when he stated
- The function of the trustee shOuld be to interpret the will of
the people about their society to those who must organize formal
learning in that society. Too. often ‘one finds that it is the
non-elected ‘experts . who carry this out. And, conversely you‘,
have»trustees involved in the detail of the systems' organization’
and administration——t e very functions for which trustees have

~olittle training ‘and experience. Much of the abrasion that goes = . LT

... " . on between teachers, administrators, and 'trustees revolves about Wﬁg;% '
- ’.'this confusion of function. U : : . o S

A=

Thus it is apparent that there is a need for some role clarificatiOn |

relative to trustee.functiOn. Government, administ tors and board

s




members should re—examine the ‘trustees’ roie‘in the light of current B \
practices ‘and problems and formulate: role descriptions that have

L@

practical utility. e must be a clear understanding of the purposes;
functions and respo@lities of both the school board and the
;}*administfﬁtive staff. This mutual‘understanding is imperative if bosrds
"and administrators are to successfully develop and implement educational
jpolity‘commensurate with societal requirements and expectations.

Implications for Further Research

Because of the limited amount of empirical research dealing with
public school trusteeship in either Canada or Alberta, there is goine
' justification in recommending that similar studies be conducted to

provide either verification or refutation of the conclusions of this

s

'study. Future research in the area*of public SchOOl trusteeship would
‘ probably be most productive if in addition to; the areas already explored‘

in this study,‘some of the following issues were examined. : ,
1 A

of:": 'l} Studies that investigate the relationships between trustee
o attitudes and funciions relative to school district administrative
. structure would be valuable. This would facilitate ?“ analysis of the'

: 'merits -or lack thereof of the COunty, Divisional or- Independent School '
: o

: District structures. SR "‘f S ’ :-;Mj:f S »Qngs b

;52;‘ An«analysis that. permits the comparison of . trustees backr

%

grounds, roles agd attitudes relative to their representation of .

Separate as opposed @o,Public school jurisdictions might prove to be a
' ST T - P

£ruitfu1;area for’further‘resej

‘V3 There is also a needxto refine the research instrumentation,id

&

frelative to the role and'functioﬂhoi_trustees in such a manner as to s

. " 5 PR
Y 7} L

ﬁf
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‘permit the analysis of:the quality of trustee ﬁunctionsbas well as the

frequency of‘trustee functions. Part of the solution to this research
' -
problem may reside in incorporating a scale that permits board members,

wsuperintendents, and other school administrators to assess the quality
of truf%e%}functions. ‘ ' -

4. An examination of the perception of other groups (such,as

. ta
-

' superintendents, Department of‘Education administrators, sohool
administrators and. parents) with regard to trustees roles~and functions
would also be of value. ‘ j B |

”‘ 5. While the data presented in this study identify some fl
discernable patterns between demographic and social status variables,
and trustee attitudes, further investigation of these relationships i
is required before definitive statements about them can be made._-
Incorporating an accepted standardized social belief- and attitude

. scale (Harper 8 for example) into the questionnaire would serve to
provide additional perspective relative to’ trustee attitude." ;

.6;, And finally, investigations into trustee effectiveness_

relative to both the administrative structure of the jurisdiction,

and trustees backgrOunds would be worthy of further investigation.'
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" PART I

{a|For Computer

|7 {use. onty, - -

3

k PLeaAeanAweauthe 6ollow¢ng quebt&ona by c&&cl&ng thefhuﬁbea ‘ _ ‘
Ln 6aont of thc appaopaLate anbNel&.»E.a S S S Y IR

3f1 Sex.\] | :11~Feﬁdle -ffj._* .z,fuaze‘5]"j-.;,_;.VfL‘HYa;~g s
1_2;_ Age at LaAt b&athday S SR -“.- - _' 1'  _*_' f;;;;"‘  6;;g4

1. 29 of unden 4. 50 Lo 59 oo
2.°30°%0 39 .~ 5. 60°t6 69 o b
(3. 40 20 49 70 on ovex .. 1~

3 How long hava yo " 'é_u‘,de-d' ;c’.n" thia ‘puviuce?._':'_

'Tt'4;yeaas ”%ut lebb than &
U L8 yeaxs, but Leéé than 12
.12 oa'mone years: . viﬁ :

{;~4g-yP£eaAe eat&mate youa totat Adj”}y 4ncome laat yean. S T{pf‘?“iu "
ERRRTE ConALden annuat income . 6nom L 4 u&cea begane taxeb.~ c '
1) Less than $6,000 n"f‘, 6., 330,000 xo'§;9 ooo »
2. $6,000 2o $9,999 g} 7. $50. 000 14,000
3. $10,000: 20 $14,999 ° 8. $75, 2000 ko 999 z:
© 4. §15.000 £o $19,999 ;,_.q. $roa 000 o moie -' PR R
5, $2o ooo o §29, 999 O SR REn w»--“fa;;~yww;g;;g

/,

‘;Ql?fwh4ch 06 the 60&Low¢ng beat detck&beb youa poL4t4ca£ Hf¥§ f  f ‘9;;Eff f

ﬁy&dcology on leau&ng?
s 1_ Conbenvatavc

N -

eff_ Modenate L §3 L&benal

' v§gffwhat &Agyoua phovanc&al paLLthaL paaty pﬂe(eaance?
ST Pnagnea4¢ue ConbeavatLve Lo 4. Social Cneth
;v.,LLbenal R R 5,70£kaa :

.«v

S S S T e e

1Y7e_;PLea4e 4nd4cate the ‘amount 06 6onmal educat&an that SRR R 5 X E 2 B

o you: have.  Check-only the thheat Level (L e. mank ‘v;g,_-yfﬁ S
only one. altaaua e). . o o AP

‘ﬁ   1. 0id ot ¢omp£ te'becondanq Achooz “ ffjffTﬁ-' fff5ﬂ  R IR S
‘2. Graduated from-a seeondany sehool o et T b
3 Gaadaated I=techntcal 4u6t4tatewﬂu‘$ j‘*;jav;”’ :f_'-f”/‘ =




‘ ‘.if, ‘ g
{7 | d
. ’,““‘(. ‘. ! 172
. . . ¥“‘.' ‘ .
6. gaaduated 6acm UnLveaaLty (eaaned bacculau&cate o
" degnee: ? o
‘7.vAttended\ploﬂcAALonal oa gnaduate achaol but
. +did not attadn, a professional ghraduate’ ‘degree o
8. Attained masger’'s degree [i.e. M.A. M,Ed.,M.B/A;) . - -
'»9.<At$a?ued a. pao‘e¢4&onal degaee (L e. D. D .,L L. 8.,
B .;10.;Att44ned a d“ﬁtonate deg,ne (¢,e. Ed. v.,,Ph 0.1 L
8. How tong have you been a menbea o‘ thc boaad o( th&a I
B county or’ school. distrnict? o, _ .
R LeAA than 1 yean: - u»;*;,,if
© . 2.1 yean but Less than 4 % T
o 3. 4 yeanrs , but Less than’ i
9. Iﬁd&cate the ONE %ateéb&y wh&ch bebt dzacn&be

m,,pA4mauy occupat&on
;]occﬁpat¢on 1 & N

1 Aﬂt&bt, @ntudta&nek i
iz._Pno(eAA¢anal athlete .

0 3e Clendeal (secretarny, bog_w;,
o 4. Cleagy on religious ondeRid
: -aS,gFaAm ownaa oa sqnm managig’

g ‘bouuen * |
10, Lawyenr,” 1udge, ubtany ' S :
};Mach4ne operatox ‘(e.g. 5actoay oa mutal waakel
_heavy equ&pment, ete.l;< s , TR

_12 . Managen ox ownen of a smatl iﬁa¢n¢44 -
'13. Managex on owner of a medium A&zed buazneaa
14. Managen,ﬁawnen, on._executive in a La&ge
T el giption (e.g. banking industry, &a&ge e
,,uw; AL stone, insuranee company, etc.,uﬁgw,.;‘;;
”15 s4ional te.g. computor programmex, ... -
BN atud&o operator,. Auaueyan, techn&c&an)
16, ac&ence pnoﬁeaa;onal»(e g aach4tect
. bdologist, engineenr, physicdst)
17 Pro: aamed

‘vve oenvLcwwtsaae"Lghtea, ppl&ce

e; azal gétatz,_adveat44¢ngf
(e.g.rtaxt;uhtven, ha&n dazbbeng

- |13

o hats_




N e T .",‘i-. ' ‘
21, Social 5&4enc¢ pmb(eéalonaz (e a. economeat
- 1va4ycho£ogLat dogdial woahnn) - -
.. 22, Student . ‘ A
28, Teach&ngiﬁuoaeaa¢onal SRR

24. Othea Kgqbc‘tp¢g§§¢a = 4

N »:-‘,{x;.yxiv‘."' . i ‘
10.. ‘On how mang Achoot boand& (Ln athgn pa&t& 04 the
. provénce) “have you. previously’ aeaved cxczuALVe 06

gyouk present boaxd membeashipt T

i 1. Nome . i 5nf; 4 Thaee .
| | 6 FL\‘;‘ OIL _pwa,g

o ;bgaada ‘have: you been a. memban ovea the past five years.
TR {4 gnpnav&nc&at cohponat&on, mun&c&pal cuttunaz BT
: f;aﬁ_a&k&, Aeouta chunch, commundty AenvLcc, etc )? :
L 1.-,, None BN Thaec SR ¥ ‘U R
2.0 € 5V Foun - ?Y *
3_ 'ﬂ' ,:h}. ﬁ% *6. F&ue on maae

12; pPzeaa¢ Lhd&Cdte thz actual and pae‘caned Le@bth 04 .
= ,;youn tth o( o‘ﬁ&ce an the boand,» s

Actual ” ff“ {  Tv '; Pneééﬁned 'i_;‘

13;?f?£¢aae Lnchate thaﬁhctual and pll‘elngd,4¢%¢“06 youﬁfg;ﬁ:ﬁfTY;

"ﬁﬁuboaﬂd R
T ? Actua& ;1;w“wx._' Pac‘enned

r#(ﬁfPLzaae 4nd4¢¢te‘%he extent oﬂ yaun 5am£2£an4tg~w4th
L the, puﬁl&cat&onb l&ét&d betow., Uae thc hey betow in

s -'Have bn¢¢6£y exam&ned - 5 = Have. neven bzdﬂd 06
R g : S0 Lt v

"f‘Pbue:L’.“ﬂTawanda 200,0 “
. Wonth, A Choice_ 4 ”utunca |
"fvowney,_;;?=“ oLgSufgn4ntandency”f/

.’. A

o&fbchool d44t&¢ct baaad&, of haw ‘many othen u‘, 

_‘,~ ¢egd compLeteLy 4w Know 06 the book 1”!,_f .
e nead portions “but haven't seen. Lt wr&

173
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15.

ey

e belaw in a¢4pond¢n9 / |

*}"rhe A, r A Magaz&ne :
" "Challengﬁn - S q) : ‘;’BF o

what is the zxtent o( ybuu ‘am&t&a&atg w;;h the

edueat¢ona£ periodicaly liated betow?

Read regulanly -
“Read, but’not’ ktgulaaty

li . [}

B TH A L
o ‘.

"bl'}idiiieﬁ"‘
*;06 Educat&onat

Y R

’"Tha Canad&an Adman;btnatou" ,ﬁyi"

thch of the 60£&oW¢ng bebt de&cn4be5 the ju&&bd&ct&an T
in. thch you senve as’ a ‘boanrd memben:s - , _

i l,f'A Lange uaban centne (papulat¢on Ln exceaa

.06 100,000).
- 04725,000 put Lesd than 100,000).

PR ‘ B _M.if‘-u—f/h '
. ‘
-

"

u;t Lhe hey

,i
| 1
"The Nat&onat School Boanda' Jouunal" I

/’,‘ DO

s

\ \@j
Have read ‘onty several aaticleA from thLA

peu4od4cal which. w;uc bkought 2o my att@&#&ad 'Af
Aihsam414§aiw¢thwthtt pcx¢0d¢cal bu{éhavt ’

 ;w4th tdQA pentodfcat

~Ny
6‘»3 ‘“M“Ul u

G

uuu’n

2
2
2.
7

“VA ahatz town oa v&LLage (poputat4on unden

PO & S0y

A nunaz,(ganm) anza.‘

Nonth-easteﬂn Albznta anea_r

R s ‘Nonth-westenn Alberta a@zaﬁ‘

. Central Albertia area . ..
So*th-ea&;&nn Albenta . an¢a’
South wtateun Azbeata aaea

Y

’f;V 2;f;A 4m¢Lz¢4 unban centre (populat;on &n exczAA ‘

i -

?ﬁollow4ng best descn¢be4 the anea 06 the
, 4¢h you serve as a boand membea? :

174

_ff,4lBLC”A Laage tawn (paputat&on betg;gn 5 000 20 f~[f.“lf
 -:¥:jﬂt2‘ 999} .- S
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1 30

|33
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o

: ia9;L»Peubana£ con{cuence& w&th ;he 4upea-[;f<~4 z; 3 .4 _5;

2.

‘4 v

¢ .

4 'awmemgea_og the bqaad o‘_Tnzsigckqozfdiazﬂzct._‘

1. How many t@mca d&d younr. haand meed dunang the paat s
‘calendar yean {Janua&y, !976 thaough Januany 1977)!

b 12 times s

4' moae than 24 t&nea x” usng }~ }rfj~?.: ’__"‘,% ?0

Y 'Oﬁ @fqgulaa board meetangb have you '

A.&;* gte' e a nenbzar T w\{,@
Atl ’ l | lt' ) y ‘ . ) . T . .". ? 1"{ N “, A ‘ . » . A‘ - ’ 3 ‘. . “ 7 -

2 ‘mone thanu&ss N Lo S

,.‘ _ . o '
= f'zzzzefixﬁﬁﬁ?ﬁ&z& o ﬂ'f’w__ TV

6.5g¥do zou euga z in each 06 the 6oL£ow4ng
77'" de ihﬁ Rey betow. 4n nabpondLng ;

o Quantealy ;4f
: . @; o : 5 Monthly .
- 3. Sem& Annu&llm

*j]s.:-Pnzpaacng thetboaid agenda - 'i-.; S 1,_2.33g }_‘5

4.  Attending commcttee meetings B R 2§45

\"§;T‘Pant4c¢pat&ng in’ on&entatLon and. 1 2.3 4

dnsernvice . R

6 Attend&ng ad hoe meet4nga 06 paaent ‘, ﬁ*1f72‘,§f 4. §»_,_  -

:gaaﬂna ‘and. adv¢ao¢y coundils - - T w

;' 7.: Att€ndLng pnoéea&&anct con&eAencea _f”,f[!vfg~f3;34:;s‘*
”?*8;_,Mak4ng 6p£¢¢h¢6 onvbehalg 06 the 13 405

bOMd q N RO ‘

- Antendent ' - y

fLJO;‘gAttendLng Achoot'bta66 maethgA on e 2 3 4 5

L Anvdtation o o ,,, ‘_r'”'j,'”v,.

"fl.»*Attend4ng adm&n&ét&atoaé aAAoc&at&onJ Vn 1; 2ﬂ 3. 4 5.

“?;meeILngA L L

N

:_thhe.LocaLy'“atnLct tax&ng authonLty B
-E<(¢»¢. town~ ne&l) co i

175

“Meeting w&th‘the ClzctedquMdeé o(vl;ﬁ;‘l_;f-:3w@1 '5 f ‘>7,;‘;?

38
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'_‘Appaoved on Con

. 23,7 Donmitory. azgulat¢0n4 o

.'_;25;,'Stud¢nt dLAchLLna&y act&?hffY;;

zq.Tu_,(,.f n ,_and FQQA

- j31 Aacthectuaat dhawLnQA

+

Listed below arne a sdenies o( top&ca co only con44d¢ned
by boards. VYou anre: aaked to indicate Zhe degree to- which
" you have been involved in such topics up to this date\
‘Mark the highest Level of involvment whether as an
individual, a member of a committee, on a membeh of the
entire boand. Check only one response foxr, each Ltem,
usding the ﬁolzowLng dcﬂ&h&t&on& as a gu4de. ‘
‘Decided: You wene.ﬂ¢nect g44nvotued in the decision-
‘ making pgocesds. Azonera_uw¢th othenrs, you examined
the data Wnd dec&ded on-a eournse of act&on.,, ‘

‘wkeu¢ewed and Advised (R 8 A)7 You consdidered pnapoaala ; Qf

made bz othea&.(ubually admindistratons or teachers im~
. the school district). Yoy nev&ewzd zgese p&npwaqu

' and advised tho e who. were in the process of making thém.

ned (A ox Cl: You took a pro-goama
acdion on decidsons already ommitted; decisions’ would
not be changed AubatantLvely at that point in t4m¢.}

Mbt Applicable (NA): You have not been &nvolved &n a.

dtc&b;on aega4d¢ng thLb 4tem., St e A7 3_
. S e Decided RSA»A'M;'C NA
'lé;'_Adm4n¢5t&at¢ve appointments - - .- - .m
- {dve, princdipal v. pk&nc4pa£ e 1 2 .3 4
R AupenLntendent, ete.) o
17. Faculty appointments -~ . 1 2 3 4
o dee teach&ng Staff) - . R S
'jﬁt8, fTeachen conduct disputes ;. BRI R S v‘ééiﬁu 4
.1%.. Teacher salary agreement .ﬁ',‘ IR BRI R v 4
' 20 Non- teach&ng stadf wage Acalea ' fl =3 3. 4
41, Sabbatical’ ‘poLicies (pno(eb4¢ona£' P "
e menovamanY Leavel . 12 .3 4
e, ;vec¢4¢on making atnuctuﬂeb ST T
oo (dve. the administrative. ongan- ' ' o

,"1 ;4zatL0n of the 4dchoot dastn&ct)
a4 Student conduct ‘negulations
7726;,;Studant~4nVLted Apeakeaa ‘;fikﬂ"

 ”?z.ﬁ}Budg¢t deVeLopment _l? .
28, 7B “ L

itocat¢on

 ¥30;1‘seLect¢on’o6 an annthect fﬂ“,’“

P T T PO TR PR PO P P

Toen

"N

Bu&td4n93€¢tzﬁézlectton,

B O G T U S S A S -

jf3 Cant&nued

-

176 | -
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| o . am b
RN P . : DCCLdCd \‘% A oA C NA 1) CC
3;!..In4t¢tut¢onat goals | | ,
. lestablishing objectives and - 1 3 4 70__
. prigrities 60& achools) N : . s : ST
34, Pnognam review and: develapment_ 1 2. 3 4 T
" 35, -Specific course changes = 1 2 3 4 72

. 36.  Instauctional methods ' .1 2 3 4. 73
37. fL&baaay senvices oy f’r;- 4 3/ 4 14
" 38. Admissions pq@&c&ca (cuc.;ageb‘ o :

academic. standing, ete.) - V” 1 2! 3 4 8
39. Adv&bouy comm&ttee appo&ntmeﬁ@& 1 2 3 4 16

- 40. Inten- dLu¢4¢ona£ contact& f_ ‘“‘“'lx\ A 4 17 _

41. .Govznnmentﬁl contacta “%&;ﬁ | B -3 46 | T8
€0 IR o ' TN T S
PART ?ﬁx*jf\j\ A A o e B ’

- o (‘n'. . | R " e ‘ o
PZeaae cLAQLe the appaopn¢ate numbex. to ;ndccate the ,

0§ youn aQAeementAthh eachsof the §o0LLowing statements 5 1. :

nregarding the selection and comp064t4on 06\5chooL boanda._»- . S j

UAe the hey bezokan ncapond¢ug : {%- ~ - o : .
1. Staongly Agree (SA) SRR v4aaa4ee (ﬁ) L e
2. Agree (A) s 5, Stno gty,D&a%ﬁaee (sv) T
3.3Undeched (u) y | :

o { G e §Ki£‘.?_ §P_.' o |

1. Boand membeaa Ahoutd be zlected RS/ . | T

... by Local constituencies -////”1 2 3 - 4 5 79

""2. Board membens should be appOLnted e | .

o by govennm?nt e - v 3 4 5 80
BT T e “ | Candt? .
: - ; . 14 |

3. Some membena Ahauld be elected and L IR DR

R othens appa&nted* PRI o1 3 4 5 ..;5;;;;f"

‘4. The supenintendent Ahould be a }' BRI T R I
. '_-vothg memben of the board o 23 4 s 6

5. Nén gcadem¢c auppoat staff shoutd T oy
o be nzpaebented on.the board vv'* T2 3 4 05 T
ﬂéy/-TeacheaA Should. haue - vot&ng o S s =
“ ﬁepae5entat+ve on. the boand I RO SR R S SR T A

“  Continued....8 .




S HLgh achooz AtudentA shoutd havc .
a non-voting nepneaentatavc at all 1 2 3 4 -5 9
_board meetings

8. A Local nomination committee ahould
- submit nominations fox board - - | ‘
appointees to the Ministen : ! 2 3 * 4 5 - |10 ¥ )

9. A provinicial nomination committee S /
: should submit nominations for - : / :
board appointees to the Minister 1 \2ﬂ 3 4 5 11

10. Parent adv&&dny commitiees Ahould
‘ have vothg uepuebentatLveb on .
/ boards - 1 2 3 - 4 5 12

. , . / ‘ : : —_—

PLease add any comment you may wish to-m&kz

How impontant’ would you negand thz ﬂollowLng chaAactenLAttcb
in selecting boand members 4in younr di%t&Lct. Use the key
below 4in ne&pond¢ng

. "
L I S

1. Very Impoatant (VI) T 4 UndeéLnabLe (U)
- . ﬂ g: §ZZZZ§3:ﬁth&anpontant (UI) 3. 7;3?Lg Undaa&nable
. R L _l I ur 4 Hu
11, Stature within the community 1 2 3 4 5 13 |
12. Statunre in chOAen voeat;on on - £ ' @ !
occupation . _ I B A 3 4 5 14
13. Intenest in education = - 1 1 3 4 5 15
“Genenally known to othen board L
_ membens 1 2 3 4 5 16
15. Time to. devote to boand act¢u4txe4. -1 3 4 5. 17
16. Business knowtedge I R 3 4 5 18
17. Strong views on most Lbéuel | 12 3 4 5 19
18. Length of time spent in the D | |
. "community o1 2. 3 4 , 5.
. 19. A middle-e{-the- road ‘oint of view 1 2 3 4 5
20 Vision to move ahaad w&th new: LdeaA»iai” 2 3- " 5
‘”'[21;"Unde44ZandLngweducat¢on¢{.444ugb RN B 35 3. 4 5l»
f22;;’1h@o£v¢m¢ntvih pagty ng1t;94j, - 12 34 5
léi ;{'quff‘ﬂ¥ﬂ R _:} ‘~"ﬂE;/ 5* .;} e Ccntinugd;...9 .

< ; o/
" . . . /
N . a .



Vi1 Ul U Hu
23. Involvement in Eommunity"aﬂﬂaiaa ' 1 2 3 4
24. Level of formal education attaaned 1 2 3 4
25. Having own children attending ‘
school in the district 1.3 4
26. Refigious affitiation - 12 /' 3 4

Please add any comments you may wish to make

-

Please 4nd4cate the extent 05 youn agkcgmznt oa disagreement
with each 06 the foflowing stalements as they apply to younrn.

district. Use the key below 4in neanond&ng,(C4ncLe the appropriate

numben.)
1. Strongly' Agnee (SA) 4. Disagree (D)
2. Agree (A) w., : 5. Staongly v¢aagaee (sv)
_ 3. Undec&ded (gh , p
. ’. ‘a ‘ b . . S_A_ . i - -q 2 'f"§2)’;/
27.  Attendance at public Achoalgu - - e S
‘8hould be regarded as a , 1~z 3 4 5

privilege, not a nigh. ‘
28. Teach&ﬂg*btaﬁﬂ should have the
night to express thein opinions
about any {ssue in various
S ~ channels of communication,
, .~ 4ncluding student newspapen,
.classroom, ete- wLIhout fean oﬂ . : o
reprisal. : 12 3 4 5

29. The administrgtion should exencise . o
control over the contéents of the o P o
student newspapex- - 1 7z 3 4 5-

' 30. ALL school speakers should be
¢ubjzct to some official screening

“process . 1 7 3 4 -5

"31. “Students who actively disrupt the -
6un¢t4oﬂxngdpg a Achooz by demon-»_ o
ting} sitting in, on othenyise, ~ = - .
(ng to obey the rules. Ahowtd” e

\ _'r;- wlhe school 6ac¢£¢t¢é§ and bu&td&ng,' : - ..
ERER Ahpald be ava;labte 604 commun&ty 7 . R -
:»v-‘ l\%e' o , 1 2 : - 3 . 4 5
C 3$ﬂ The gaading system now in- ‘use 1 ,‘2 : 3““44 5
T 4hou£§\be\gpd46¢ed e . ) b , R

" Continued....

&ge ‘expelled on suspended. ’ oY S | 2 _ 3 Wiﬂ 5(}

30

31

33_

34
35

10

32;;. -




34.

. 35,

/ . .o .
The value of degace qua£464cat¢oné
in neecayditing teachens should
neceive¥less emphaA4A.y}

The schools sheuld be. aét4vely

‘engaged in solving contempo&aaq

' . social problems::

i '36-.v‘

37,

38.

39.

40.

4.

' ’4‘20

43. .

" a mediato

The curniculum Ahauid be- dt&&gntd

.£o accommodate a wide diversity
in student abitity Levels and
. educational uoca¢40nal aspirations.

Schoots should be as conceaned
with the penbonal values of. {14
students as it is with theinr

_ 4ntellectual development

Students involved in eivil dis-
obedience of§f the school premises
should be subject to d¢5c¢pz4ne
by the school a
onities.

There shoutd be monre, pao{ebbconal

‘educaIOAA on schgot boandé.

o
Fhe AupenLntendent Ahoutd act as .
4 nather than a leaden
in the school district.

Excepi for mattens of a conﬂ&d-
ential natune, all. boand business
should be dLAcuAAed 6u££y in open
sessdons. .

Parent advisory groups to adv¢5¢ the

board on educational mattens Awout
be established §o4 each school.

Collect¢ve,ba&ga4n4ng between .
Leachens and boands should be

‘at the Local nathea than heg¢o al

s

. st

180

cC.

-

‘"”Leuet

o
-l 1 £

The gollowLng senies of AtatementA neﬂen to public education ’ P
in general. 1In nesponding’ “statements do-not Limit - = - .
Yyour grame of nefenence to this schoot LAIALCI {as -4n the v
- preycous -senies kybut instead indicate ydun agreement on dis- - -
agaeement kn te@ 3 06 Albenta Pub'&c Ed cation as a whole.

_s_,i-_A.‘ u’o

—

- 44, School d&bt&&ct& 4hou£d be § nded, , : o ‘ '
‘ entinely grom provinedial sournces 1 2 3. 4 &5 . 46

‘xather than having to rely ‘aatLaLLy R R T L

. .upon .a Local educatLOnaL pr penty R - : R :
‘tax a46¢“"¢"t~»- SR Continued....11 "
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- .
45. Incaeased pnouk\twai Aupponz o{) . E w
TN public education should mean o e ‘
' 4nenreased. provincial control. - s 4 5

46. The typical high schood curnic-.
T8, ulum suffens from Lhe speeial- T
Lzation of teaching staff. -~ " o A \Juﬁ;f:_' 5

-47. Socially disadvantaged students
who appear to have potential
should be admitted 2o high e
school programs even when they
do not meet nonamal entrance . o

, nequiements. o,

48. The district supenintendent should

be provincially appo;ntcd. ‘ ! 2 -3 4 | :5
49. Running a school division ia ' '
basically Like running a- bLg . -
business. ~ 1 .2 3 4 5
50° Schoot boands increase the effec-
' tiveness of school management. 1z 3. 4 5
51. A%L decisions negarding curric- o n ~ T
ulum should be made at the Local '
distrnict Level. .1 2 3 4 5
52. Thene 48 a need fon gneaten R )
discipline in &schools. o 1.2 3 4 5

53. Deparimental exams Ahould be . - -
reinstated. 1 2 3 4 -5

54. Schools should ptaée'mone ‘
emphasis on basic shills rathen v .
than vocational programs. L 1 e 3 4 5

R

Many feel that the single most impontant decision made by a
goveaning board is the choice of a new superintendent o4
schools. Please Lndicate youn feelings nregarding the Limpon-
tance of the following characterdistics which might be consdid-
%ed in the selfection of a superdintendent for your institution.

ing the key below circle the appropriate number fon each
question:

1. Absofutefy Essential (AE) 4. Undesinable (U)
2. Impontant (T) 5. Highy Undesirable
) ‘3. Not Impontant (NI) (HU)
- . ’ LT IR N - o

AE - L NLLU U

—_— RERCS

55. Expeadience in public school Lh
admindistration | | R 3 4

[

U

-

Continuéd..
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54

55

56

57
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AE 1 NI u Hu | _cc
56. Suédcessful teaching experience 12 3 4 5 .58
"57. Holdex 04 an earned M. Ed. ' 1 2 3. 4 5 . 59
'58. Academic.schofarship 12 3 4 5 60,
59, RQtLgLoué Adgitiation 1 20 3 4 5 61
60. ExpeaLence "in business management - 1 2 "3 w,4" 5 62
61. Fam&LLaaLty with the dLAtﬂLct_ 1 2 4 5. '.53_L
.62, "Pensonal-Life free 6&Ag ‘ ' ¥ -
‘ "compl&cat&onb" ({.e. dlvoace) 5. 64
63. Polished personal styke 5 65
64. Established Leadership ability 66
65. Evidence of past Leadership in
‘ education {i.e. professional N\ . ST . ,
c orxganization, etc.) S - 5 67 |
66. Evidence of past Leadenship in o A o
communily uﬁﬁa&&b - : -1 - 3 4 68
67. Sex o R S S I 69
: A
PLease LnchatQ which group or groups AhauLd_&lé%C4Ae majoa
authority 4in making the decision. Where only one“group dhoutd -
exercise major authority (evenm though several groups may be
involved), mark only one dpace. For matlers which you feel
shoutfd be decided by two o more groups exeacisding majon :
authonity, mark aff that would be 4hc£uded Use the key below
" 4in nresponding: ‘ o .
1. Student (S) . T 4. Boand 48)
2. Faculty (F) . 5. Department of Education
3. Admindistration (A) P (D of E)
Examgle ’ ’ . o :”3;; " a
You may feel tHut a decision Ahould S F';.,§'°v,§ . D of E
be made by: ; T T o
A. t board alone exencisding T ‘f  "
méjon authornity | 4 37 (4) 5
B. the board and adm¢n44t4at¢on ) o
each exemecising mafor authonity 1 2. .(3) (4) 5
C. the studehkts, faculty and ¥ ' ‘ -
. board each exeac&ALng majfon ¥ . D
authonLty SERIRES .3 (4) L 3
Which group on gaoupA Ahau&d Qle&CLbe mazon authamLty in each of
the 60££0wLng areas: : ‘ .
'S F A B DofE
' 70__]

58¢_ Dgténmining Lnbtiiutional-goat& 12 3 4 5

R \

Y Continued. .
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- 69.

R0,

771...°

7.

74,
75,
76‘

77.

79,
" 0.

81.
82,

8§3.

85.

86,
§7.

88"
appointments e

73.

Add&ng on delethg APQCLﬂLc
course

Add;ngQ}n dezeting a program(s)
AlLocating f{inances within

‘“the district

EsLablishing rules Aegakd&ng
student conduct

,SelecILng Ap@akenb fon Atudent-

spong oned activities

Appointing district Aupcn-'
intendents

Deteamining tu&t&on and 6ee5

Deciding the 6utune of a .
teachen accused of <immoral
conduct 5

Detenming wage scafes for -
non-teaching staff membens

Jaking disciplinanry action
against a student for cheating
on an exam&nat&on

s

Acquiring new sites and propenty

. Approving anchitectural drawings
on a new bu&ld&ng

Ebtablaéh&ng the schoot d¢5t1¢ct
budget -

Establishing LndLVLduaZ school
budgets

Developing contacts with:

" govennmgntal offices
§4.

Developing contacts with post
secondany Ln§titution4

Eétabtibhingybchoat distnict
administrhative structure

Selfecting an architect
Making teachen appoiniments
Making administrative

+

=
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ﬂ /

B DofE cc
4 5 n_
4 7__
4 5 73
4 5 74__
4 5 S 15
76__

77
i —
4 5. s
4 5 79 .
4 5. 50
|Cand#3

1- 4
4. 5 5
4 5 6
: 5 7_
L
4 5 5
4 5 9
4 5 10"
4 1
4 12
4 5 13
4 5 14

Continued....14




89.
- 90.

91.
.92,

Please add any comments you may wi

‘Folm&ng po£4c¢e4 regan ing
Kaculty Leaves and -sabbaticals

1

EatabLLthng general /admissions, 4 1

dtandards and eriteniia
Designing L&b&aﬁy senvices
Evaluating 4n¢£¢act&onal

methodé

2 3
2 3
3
3

Y.

(3

{84

D of E N\ cc

/ 15
/s 16
5 17_
5 187
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12310 — 105 AVENUE

ALBERTA SCHOOLTRUSTEES ASSOCIATION TR

4
;
1

"

e N ) » October 21, 1977

y -

" To: All School Trustees

_ The Albérta School Trustees' Assdciation has endorsed’
a research study being. carried out by Lawrence Beaudry, a )
student of the Department of Educational Administeation at th
University of Alberta and who, at present, holds the position
of principal of Central Elementary School in the Lac La Biche
School Division No. 51. ‘ ‘

N

. Mr. Beaudry is conducting a study about-school trustees
as partial fulfillment of a Master of Education degree. e ~
Alberta School Trustees' Association is interested in the
results of this study and fegels that the data generategrwould
be bbth interesting and usegi to school boards. We are ,
assured that any and all infotmation gathered will be. treated .
- with utmost confidence. No person.or school system will be
> identified with respect to any particular event or decision.

: Your Association office respectfully requests_you}
cooperation by completing the ques ipnnaire\which Mr. Beaudry
will<be distributing to every school trustee in the Province.

~

‘- S .. % % Yours very truly,

)

. > .
) . Stanley G. Maer . -
Executive Dire : <<

[
CHILDREN-OUR GREATEST NATURAL RESOURCE".



TO ALL SCHOOL TRUSTEES: -

The neseanch project nepresented by the
enclosed questionnaire is dinected towand providing v
information about whieun thustees ane, what they |
do, and what theinr view? are on various educational

is8ues.

The information accumulated through the
questionnaine will be used 2o develop several neseanch
articles which will be made available %o the A.S.T.A.
fon didtnibution to thein membership. Information
neceived 4is strictly confidential and will not be pre-
sented in any mannen that allows fox {dentification
with individual trustees or boards.

A high nesponse rate 4s essential Lf an
_accunate profile of Albenia School Trusiees 48 to be
obtained. The questionnaine wilfl take approximately
. \ *

twenty minutes Lo complete. - :
, < ' _ _ - o :
12 would be greatly appreciated if you would

answen the questions Zo the best of your ability and
neturn the completed questionnaine in the pre-addressed

envelope as soon as possible.
‘Thank you :for youn co-operation.

L
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