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ABSTRACT

"This =ty sought'toiobtaln4teachers‘ pefcegtidns;,

" of needs for coneultative assistancetc.The oplnions af

teachers WEeTeE examlned in the Folloulng areas.v

~ A -
N . d
EEN

. Needs for assrstance 1n the consultatlve task h.*

areas 1nuestlgated

; -

_2._ The type of personnel percelueo és oest able tob

‘meet consultatlve needs, <v-; S T U

3 Released tlme for selected consultatlue'
.pe;sonnel;'and
4. Other matters related:to‘conSUltation; o

- A questlonnalre was admlnlstered to the 141 teachers
‘of the St leert Protestant Separate School Dlstrlct.'
"'Usable returns totalled 135 questlonnalres (97 percent)
mIn addltlon, four teachers From each af the Flue schoolS‘
partrcrpated in a structured 1nterv1eu;" |

Elghty percent of teachers 1nd1cated that they

.

uould llke consultatlue assrstance 1n 10 cut of. the 28‘

K3

consultatlve task area statements. The four hlghest areas

- were. as folloue' ""Informatlon on background oF students,

"Asse581ng the eed For remedlal programs e "lmplementlng
A\ ,

‘remedlal programs,‘ and "Developlng courséroutllnee. B

' Uhen related task areas/uere grouped under appro-uf

prlate headlngs, the Follou1ng categorles of personnel were’

. +

selected as a Flrst'ch01ce,by»teachers.'V“Currlculum and

iv o
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N ' ' ChaetEr 1

P

STATEMEN§?0F THE PROBLEM AND DEFINITION OF/ TERMS

. A number eF studiesifoeusing in whole or in part
upon coneultatlen have~been conducted at The UﬂlVEISlty of
Alberta (MclLoughlin, 1965; Hewko, 1865; Harrleon;—1965.
MeGilllvray, 1966; Clarke, 19egg.MLlne, 1968; Duboyce,

1969;

eran, 1969; Humphreys, 1970; Coule, 1971; Chapman,

1972;%hauqhey,.19?2).
Infermation'relative to %ongultation has been )
.

obtalned regardlng the amount and the nature ef existing
;«Ceneultatlue aeelstance (for example, Ratsoy, 1568;

Haughey, 1972). In addition,qthe roles of specific

consultative.persennel have been inuestigated: -~ the

supervisor oé instruction (MeLeughlfn, 1965);hthe regienal

oftice coneultant (Chspman, l972); the’principala(morin,

1964), the elementary school coordinator (Coule, 1971,; the

Jenfer hlgh schoel coord;nator (Heuko, 1965 -Heron, 1969);
i/nd the department head (Clarke, 1969 Grey, 1872).
| Houever, VBTIYy feu Canadlan research stjzles have

‘attempted to 1nveetlgate uhat teachers pe: > to : their
bneeds for consultatlve 8881stance and wnIcu pereonnel they

ses as beln st able to meet these needs. ‘ln a recent
9 .

Untarlo study Parsons. (1971 5) conside cd the felloulng

problems: - - ) B



1. What are teachers' perceptions of the influence
-.of var%gus supervisory positions on thgﬁf>behav}ar;
2. Uhat/are teachers' perceptions ‘of the

effectiveness of 'various superu1sory pOSltlonS in improving

) \\
—

their behavior; and

"3. "Uhat are teachers"églections of the most
efféctiﬁe © © least effective supsrvisaory positions?
Tun writers have stressed thag tﬁe ekaminétion of

the types of assistance made available to teachers should

‘take a similiar diréction. Miklos (1971:10) suggested that
"we should be thinking:

-

. { . not of how many people do Bethave, or hou
they go about their work, but instead¥of what functions
are assigned to them and uhere are they located within
the structure of the organlzatlon.

Franseth (1965:9) reported that most participants in

a study which ekamined supervisiaon in the rural sqhools of
the United States agreed that supervision is most effective
whani
7. "It contrihut s sighificantly to the solution.aof
problems considered - ar ant by the teachers as wéll as the
Superviébr"' and' ‘ . _ ’J;

2. "The. teachsrs help dec1de what the superulsory

servi-e should be: . :
THE PROBLEM A

This study sought to aobtain the opiniQnSwheld-QY

~teachers regarding the need for consﬁltétive-assistance and

3



-

the type of personnel best able to meet these\ﬁeeds.

A

Statément\of Pfoblem 1

In which consultative task areas do teachers see

the greatest need for consultative‘éSsistance?

_m

Sub—problem 1.17. UWhat arE'teachers' opinions of the

need for assistance in the consultative task areas

examined?

teachers' perceptions of the nesd Fof\qiii%tanggyin the

consﬁltative task areas’associatéd with:

Sub-problem 1.2. To what extent are differences in

1. Sex of the teacher;

2. Yeaféjof'post-sécondary educationj

o : . ,
3. Total years of teaching experbence;
, . R ,
4., Grade level; and / ' ' )
5. Position held in the school? = = _

2

Séb-problem 1.3. Do teachers' perceptions. of the

. nesed for consultative assistance differ in the .task areas

‘teachers considerfmdst important on the basis ofs.

-

il

1. Grade level and ysars ofvpost—secondary

educatian; . - : <3
PRSI - . . ’ .-

(-
'

years of teaching experience; and
b .

‘gxperiencs? . |

2. VYears of post-secondary education and total

-

-3, Grade level and total years of teaching

Q



Statement of Problem 2 ' | I

assistance in the following grouped task areas:

i .
Wmich type of personnel do teachers psrceive-as

<)
being best able to meet their consultative needs?
{ ¢ {

Sup-protlem 2.1. What .are teachers' perceptions of

‘the personnel best able to meet their needs for assistance

in each of the oonex.:l’(:ati'}/’/e/‘c,aekcareas’?V1

/ —

JSub—proolem-Z.Z. Which personrel do tegachaers feel

are best able to meet their needs for consultative

1. Curriculum~and nrogram deVeloohent;
2. Instructional marerials;'
3. Methodology and 1nstructlonal teohnlques,
-4,  Student meesurement and evaluatlon,.

3 S'l Meetio%:speoific.etudentlneeds;.and
6.v’Dther areas?

a
<

‘_Sub-problem 2.3. What are the responses of teachers

to each category of personnel as a source of assistance?

A

StatEment*of Problem 3

) Uhat OplnanS do teaohers hold ulth regard to

released tlme for selected consultative persormel‘7 .

. Sub- problem 3.1. Do teachers Feel that more

N
released tlme For oonsultatlon should be glven to

¢

department heads?

Sub-problem 3.2. Do teachers feel that,‘lf” .

- . . ) : .




released time for gépartmehtvheads were made available, it

should be 'at the expense of released time for assistant

principals? B

-~
-

Sub-problem 3.3. Do teachers feel that teachers bf
recognized ébility, who are not in ‘any des gra.zd
Y :

administrative position should be release- »n 2 scheduled

v .
'

basis to provirc” consultative help?-

Sub;problem 3.4. To what extent are differences ;ﬁ

Dpiﬁions regarding releassd time,fo:'selected consultative
. ) : . ]
personnel‘associatad withs
1. " Sexcof the teacher; : ': v A

2. Years of post—secondéfy eduéation;

. X . - “' . M -.'1’
3. *Total years of teaching experience;

4. Grade level; and. | - ) '\\\n_

5. Position held in the school? S

>Statement of Problem 4

What opinions do_teadﬁers hold on other matters -

related to consultation? ‘ o o

f

Sub-problem 4.1. Do teachers feel that assistant

principals should act as consultants for mbst‘SUbjaci éreas?

: Sub—problem,A}Z\ Do teachers feel that prihcipa;s

should spend more time in consultatiohquith'teachers?

'Sub—prbblem 4.3, Do teachers fesl that univaréity

staff can fill certain needs in gonéuLtative‘sqrvices?



'sub—pndblem 4:4. Do teachers feel that staff

ﬂ deueldpment meetings should be held mostly in the schddl

uhere ‘they- teach rather. than in andther locationv

4‘_\ -

A SUb preblem 4.5. ‘To what extent are differences in

o

f teachers' perceptlons on consultatlve matters examined in
Aprdblem 4 associat@d with:

1. Sex‘df'the teacher;
2. Years‘dfﬂpost—secondaryeducation; I
\3; Total years_ot teaching’experience;

4, 4Gréde level; and '. .

¢ 5.  position held in.the school?
DEFINITION OF TERMS

) Signifieant terms'uhieh were used in this study are

indicated in the sub-headings which follouw.

Consultatlon

.Consultation was used in the bread ‘sense of any
e , 3

exchangebdf“advice and assistance betueen personnel in the
educatlonal settlng. Hente, consultative‘assistance was

1ntended to’ 1nclude all serv1ces which help teachers with

e
~respect to currlculum,.lnstructlon, pupil and personal

needs.

Consultatlve Task Areas
- The statements in the second part af the questlon—

naire were 1ntended4td 1ncluda all the types of consultative



assistance requrred by teachers to help them with their
classroom instruction. Each of the statements 1ncluded in.

the study were .identified as consultatlve task areas.

Consultative Personnel/

Consultatlve personnel were de31gnated accordlng to
page 2 of the questlonnalre.- All were understood to be in
current use by the teachers who responded to. tne

guestionnaire.

Teachers ‘ ' g
) ' The term "teachers" includedrall personnel hoidingiw‘
a teachlng certlflcate and located 1n scndols _ Teaching'l

p031t10ns within schools uere as Follous f‘prlncipal'

assistant principal, department head/subject coordlnator;
counsellor, librarian, and classroom teacher Throughéut
the study, the term "department head" .was. 1ntended to -

include "subject coordlnatcr.

OVERVIEW OF THE THESIS

Thls chapter has prpV1ded an outllne of the
research area, statements oF problems and sub~prmblems, ~and

.a deflnltlpn for each of thse terms used.
B ,’ -
Chapter 2 deals with a revieu oF llterature

including: consultatipn as a Function'oﬁvsuperv1s1on, the

D
consultatlve role, and Canadian | research StUdlBS. A

\_4,

o The research methodolpgy is presented 1n Chapter 3

~in terms of the 1nstrumentat10n, data collectlon procedures,



delimitations and assumptioné.

Chapter aldeals with the areas qhere teachers 1ave
gxpreésed a.need for consultation.

* Chapter 5 bfovides teachersi perceptions of
'Dersohnelnbest ;ble to meet £he coﬁéultatiﬁe needs
identified. “

Other matters related to consultation and results
of the bersoﬁal interﬁieus not used in Chapter ‘4 and 5'are
descfibedainﬂﬁhapter 6. ' | ;

) A summéry of the major findings, ﬁhe_conclusioné,
-and the iﬁplicatipné:are found ih"Chapter 7.
A sample_;f the questiﬁnnaire;.a copy of the

structured interview,.a key. to the abr.dged version of the

. ' e L
consultative task areas (Table 23), and relevant

-
N

co:respondencevare dontained in the Aﬁpendix.

Lo



Chapter 2
REVIEW OF THE LITERATURE

ln axaminiag the available literature, Hamilton
(1966:3-24), Crosby (Leeper, 1969:54), Uilson, et al.,
(1969:39- AB),_and MacKay (1969 13) found that no theory of
suparu181on “has really bean deualopad. Houever, MacKaY
(1969:13) added that "there are many exhortative pieces OF:
urltlng which attempt to spell out for the practltloner

what constitutes 'effective suypervision'.™ 1In dafence of

his study, Shipp (1970:33-34) argued:

- There has been very llttla theorizing in
superv181on yet there are numerous positions designed’
for superv1sory personnel. The deflhlt;on and role of
superv151on has been unclear. Vo
< S

lean this lack of thaoretlcal Formulatlon ‘in supervis lOﬂ,

this chaptar will attampt to assemble the studies and the

o

" opinions oF various uriters tp gain some notions of hou‘

consultation fits into the framework of auparv181on,

12

EDNSULTAWIUN + A FUNCTION OF SUPERVISLON

Historical Themes

Nany urlters raaognlzed that supervision as a
Fuaction hasfavolvad. 819581ng (1968 12) outllned threa
. phases: (1>‘tha inapectoral (2) tha superv1sory, and
'(3) prasently, the consultatlva phaso.' He attrlbuted'tha

consultatlva p01nt of yleu to tha Follou1ng Developmants. B

-

— . . | . o
B B L .



(1) better trained teachers, (2)\reoent concepts in child
,deuelopment (3) greater teacher,mllitancy, and‘(a)l
dlfferent peroeptlon of the supervisor's role. -
Referrlng more sp801F&oally to consultatlon, lelos
(1971:2) ralsed three historical themes. (1) inspection,
(2) help given to teaohers,ulth methods and subject matter,
and (3) more recently, the brlnglng of various forms oF'
.expertlse by a group of - peaple to solve a problem in a'
cooperatlve manner. .

'Parsons (1972 30- 35) Formulated five. stages‘A,(‘)
the "1nst1tutlodal control" phase, (2) the "program o
.deflnltlon" phase, (3) the "solentlflo management" phase;
v(4) the "human relatlons" and "group dynamlos" phase, and
(5) "1nst1tutlonal grouth prooesses" phase.' The oonsukta—.
'tlve phase as proposed by 818581ng and ralsed by mlk%es\
 would be,Fopnd Operatlng in the tuo latter,phases' &

identified.by Parsons,..

Y

Superu131on

The superV181on oF 1nstruotlon ha ﬁ desorlbed
by -writers in uarlods uays. es oF this

'to better desorlbe oonsultatron as a Funotlon of
"supervision ) Harrls (1968 11) looked at superv181on in,
terms of one of 1ts parameters‘ «'::” "~A ,'9 . Fg

SuperV181on is uhat sohool personnel da- Ulth adults_
and things for the purpose of maintaining br changing
the operation. of the school-in order to ‘ditectly -
influence the attainment of the major 1netructlonal

"goals of: the sohool



11
\In Enns (1908b 284~ 285) Dplﬂl sn, the‘process of
uuperv181on encompasses Five Functlons‘ steffing,
motluat;on and stimulation, conSultation, program develop-
ment, and eualuation._ He described this broad task of
educational admlnlstratlon.

It concerns malnly those partlcular aCthltlBS and
aspects which are intended to maintadin and promote the

" effectiveness of learnipg’ and teachlng by uorklng
dlrectly ulth teacherSJ

Musella (1970 9) Folloued others such as Enns,
NacKay, and Harrls, by 81mply statlng that "the prlmary
purpose of . superv151on\1s to improve 1nstructlon. Neagley
: and Evans (1970 2-5) also urote of school supervlslon as
_actlon to .improve. 1nstructlon. They 1dent1F1ed three major
pr1nc1ples and characterlstlcs of modern school Supervision:. .

‘“.

Lo, It serves to‘establlsh and malntaln édl'
satlsfactory human relatlons among all staff members;

:2, It is democratlc, and B x /(,

3; It is comprehen51ve 1n SCﬂpB-

Franseth (1965 9- 14) reported that the part1c1pants
of a survey which examlned superv181on in selected rural
‘schools in the U.S.A. generally agreed that:

. . - good superv181on is a resource,‘consultant
and’ leadershlp service whith{contributes 81gnlflcantly

. to the solution of problems which teachers consider'
'1mportant '

[

819881ng (1968:1-4) sau superv131on as the way '
public school at@ﬁmpt to bring- about meanlngFul change of
reduce the tlme lag betueen new knouledge and its 7. o

1mplementatlon in practlce.



~In essence, good supervisipn snables teachers to
change the way they see things in the 'light of careful
and cooperatlve study of facts. . . + It also helps
teachers feel they are not working alone, but are
4 ppartners ;nuan 1mportant educatlonal enterprise.

. Wilson, et al., (1969:3). Pelt that superU1Slon:
-con81sted in "plannlng an enabllng env1ronment for teachlng
, aod learnlng.' They alsa shoued support for Blessxng uhen,
:{hey talked of superv181on as keeplng up- to- dete (1969 6).

' la-dlsouss1ng the "1nst1tutlonal grouth"‘phase of -super-
vision, Parsons (1972:39) used the same desor}ptlon.

» Mere recently;jsupetuision_has_oeen'exemined ip a
different ‘light. .’Shipp (1970), Sergioﬁanni and Starratt- .
‘(1971) havs used psyohologlcal pr1n01ples to’ develop a
theory oF humanlstlo superv181on.v Shlpp (1970 295-298)
presentad a model us1hgwthe writings of Rogers, Maslow, and
‘Comps asqprimary soutoas;icprrent‘litefatofe, personal
vobseruation,‘and‘experience; Given_a st of homanistio
'assdmptions;'he proposed.that educational supervisiOn

provide for the~persooa1 growth of teachers. Sergidvanni\

and Starratt (1971: 1U) v1eued the ooncept of superv131on as’

a process "used. by those in the sohools uho have responsi-

”blllty ‘for one or another aspect of the sohool s goals and

who depend dlrectly upon ‘others to help them ach uevs these

A~

' goals.“;;

-

KL

l
——

" Consultation

. i :
Consultation ua§¥listed-by many writers (Blessing,

19683 ‘Miklos,.1971; Parsons,.1972) as a function of’Supef—’

vision. Its task is outlined by Enns (1968a:28-30) as’

12

o
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v
impa:tirg‘knouledge'toateachers, on a continuous basis,to ‘
solve inétructional probiems. In another artlcle he
(Enns, 77 38b: 288) felt this function was necessary to
‘maintain teacher eFFectiyeness'by keeping up to current. |
' professional advances. o S j?it_ : ‘ S *X

Foster (Leeper, 1969'31) added that consultation is
a peer re thﬂShlp which elther person tan break ofF at

any time whén one or ths other feels tha 1t is not

kifrultful

In his survey of Untarlo teachers Humphreys. 970
24) used the term<consultation seruices in‘determiniﬁg the
amount Mof highly quallfled and experlenced teachers uho
are avallable for teachers uho UlSh adv1ce on some educa-

tLOnal problem "

lelos (1971 1= 2) proposed that consultatlon be all
the activities where profe531onals are seeklng to 1mprove
practlces by 1nteract1ng ulth resource personnel or in

other words "bringing expertise to bear upon problems."

,/V THE CONSULTATIVE ROLE AND FUNdT on -
A »' j . ' ?

: Uhrﬁtler (Luc1o, 1969 9-- 13) recognlzed
1%’»"‘ ‘ -

cors have been abandonlng roles Uthh make them "quallty
Lokl

hat super—

ﬂrm i

”tﬁntrol 1nspectors " "course of- study urlters
o
"SpBClallStS 1n group dynamics.™ <Cont1nu1ng, he stressed

; ]

that ve should concentrate ‘oyr efforts to deFlne and rede-
fine the Functlon and position oF the superv1sor.
p ;,The theme oF promotlng grouth:has many. supporters.,

e .
’



/ v ’
. B n
“ - .

Babin (1972:18) saw the supervisor as an gghcational change'

agent promoting individual grouth:

.+ o although no one supervisor can be 'all things
to all the people he serves, his role could well be
that of a catalyst whao can support:the teacher in his .
professional development + « «» ,The wssence of his
task would be to assist ‘teachers to exploit their ouwn
potential in self dlrected programs of growth. .

Shipp (1970) drew a llSt of aight educatlonal corollarles

for each of the.basic assumptions he proposed. They of fer

4 . AN
amework for the consultative role_uit?in the parameters

*

anistic supervision:

1. "The primary concern of the educational

-supervisar is the individeal teghhei/ae a unique and'uorkhy

being « « . . He analyzes the teacher's behavior in light
of theﬂteacher 's perceptlons and assumptlons, (ppu%§7 238)

| 24 "The superv1sor must recognlze that the. teacher
has a physical self,:needs:tlme and»opportunltles to
'perceive, ane operatee_on.seleeted goals and valpes;”
(p.260). | \ |

| 3. -"The_geal and ﬁenctien of superyisidn is to B

ereate the environment‘tor thispdrive (to self-actualize)-

to take place, (p.262). . ¢

« 1

_&.‘ "Teachers have certaln baSlC needs as human,
beings. The satlsfactlon,of these.needs influences the

" teacher's behavior,“‘(p.264)w

5.v'"1n order'forvthe supsrvisor to be of genuiné

help in proyiding the framework in which a teacher can graw,

:'Qpersonally and develep his own unique teaching Style, the

teacher must first look for help and direction from the

.14
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eupervisor;"‘(p.ZSG); ‘\\SV
‘/”//// 6. M"A teachez's pe- . al growth in -the supefuisor-

. teacher relationship is fac.li.ated unen'the,superuisor‘is

0.

. . -
congrusnt and real, when he vieuws the tsacher - with /

unconditional ppsitive regard, ahd when he feEls genuine
“empathy for the teacher," (p.269}l
| .7. "EffectJVe relationshies between Superuieofs
and teachers need time to grow and develop,™ (p.271). |
Mgloughlin: (1972 16-18) has polnted out that the
role of the supervisor. is changlng.. He agreed u1th
Ogletree (1972:56" who felt that supervisors in thle era
of. change should be sponslble for._ (1) leng—rangeb
1nstruct10nal planning, (2) monltorlng planned changea in
programs, (3) program evaluatlon, and (4,'experlmentatlon
- Wilhelms (1970:3¢ dlscouraged the use of the .
‘,"VlSlt erlthue" technlque which is oftan used by superv1—"
_sors. He argued that: (1) the tlme of»generallsts such as
pr1n01pals is too valuable, (2) this approach ‘s pSycholo—
glcally Wwrong because it lS only bendFicial to ‘the begln— .
ners and ueakllngs "yho often crave to have you tell them
~what to do and hou to do it'; and (3) 8881stance‘*n thev
detalls of claseroome performance could bette?wbe met by
depagﬁment heads or experlenced colleagueeéf»He stated that
ISUpervlsion as a group actluity lélnore economical and
 forces. a movement’auay.FTom tne?critic role toward the
‘leader role. - ’
Paféons (1972:34) euggested'that”fu;tner examination['



.and analysis were needed to change "what is" to "what ought
X - e v | 'y . R
to be" in this area. He insisted that:r (1) teachers are

. ° . .
professionals; (2) the process of planning must be conceri.ed
. . T o - - :

uith removing, Wstructufal impediﬁénts to professionalism";
(3) ,there ig.a;néea‘for continued examinatioﬁ o%'our
st}uctures én@ rolés.

) In exéaining various approaches to Coﬁsultatioﬁ
Miklos (197154—5,10) outlined a number of persistent

prablems in this area: '
. z

1. TThcrpa§ing amountskof.time’are needed to
‘coordinate iﬁstructignal programg;

2. Inhovatioéﬁ are diffused'very slouly throughout
the ;ystem;,» | B ,V

3. There‘is-a_coatinuihg unfilréd.heed”for mdre
.consultants and superyisdrs; and |

4. ;Some bersonnel resources are underused df some

consultant services are not used eﬁfectively. "He conciluded

that:

‘ The source of the major problems for effective

consultation is organizatioral, not individual and not
pranepdural, :
Tae Follouing«alternate‘approaches uere pfoﬁosed‘by Miklos
{1971:11-19); \
1. Place more responsibility on teachers for
instructional'imp;ovement;
2. Make use of expe;tisevat fhe schgol level;

3. Allow schoals to initiate program improvement;

4. Give ihdividual”schoolé’control‘over’additionel
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resources to bring about program improvement;
5. Use more varied sources of éxpertise,(for

example, academic institutions, professional,associations,

other school systems); -

. # ','5" '
6. DBeal with the ofgaﬁizatiohal and structural

sources of instructional problems; and

i

\ 7. FKedefine Fungtions of centtal office supervisory
personngl to meet more .ffectively the needs of school
systems. {
. . -4 Lo : .
In a recent paper, Harnett (Born, 1971;6} gxamined
X o N ’ : i ‘ - ‘
the area of inter.ifitation and concluded ". . . the
: L4

inter-personal relationshijx.and broadened professional

’

contact--is the piggest advantage of intervisitation.”
At a clinic for supervisors, Babin (1970:175)

. -l
-2orted:
B,

Consensus~was that, in the making of a teacher, it
is highly probable that in-service training 1is
definitely more important than pre-service training. In’
the former, one learns about teaching;. in the latter,
one lsarns tc teach. .

N
AN

Musella'(197ﬁ:15—20) promoted the implémehﬁation of
a program of teacher developmeht using such approaches as
a\"buddy" syéfem and in-sérvice work. He felf thatvaa
.infénsive prograh of téacher developmen. uiil: .

v1. IndrEage educati&nal reéults;

2. Develop néu skills to meet chaﬁging edupatioﬁal“‘
patterns; | | |
3. Insure better staff relationships; and

' . . ‘ . i '
4. Provide for a reservoir of human resources.



Table 1

Analysis of the Consultative Function

Type of
Consultative
Assistance

General
Characteristics

,_and Purpose

Personnel
. Initiating
Assistance

Personnel
Providing
Assistance

Advice—Seeking

- '

A”s;stahce with Teacher Colleagues
. immediate Team Leader
problems Principal
Performance Desire to have ‘Teacher Team Leader -
Analysis objective ' Dept. Head
4 appraisal of Principal
teaching learning Consultant
situation: : . '
e ] : .j
Diagnosis "Assistance with Teacher - Colleagues
‘ diagnosis of a » ~ Team Leader
vaguely-perceived Supervisor Dept. Head
problem ' Principal
Consultant
Supervisor
Fun¢tional Assistance with Teacher Counsellors
Expertise pupil problems, Librarians
testing, audio- Technigcians
wisual material, Psycholegists
references, stc. - Other
- Specialists
Curricular Desife to improve Teacher Team Members

Expertise

the program; to

introduce changs
~

Supsrvisor

Resource
Persons

- a

Table taksen From Miklos

{
(1974) .

18
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Franseth (1965:16—18)_reoogni;ed that consoltative
assistaﬁpe is given in the classroom, at'statfbmeetings; at:
group conferences, and in the office. ‘This'is done by |
helping teachers plan and uork uith students,.by éaking,part
in action researoh by a581st1ng with 1nnouat1ve 1deas, by
. providing specialized help, and in developlng specrallzed
programs. \ : .
Enns (1968a 10~ 14) preferred an approach uhloh uses
both directive and non—dlreotlve technlques. He added that

success depends on the degree of trust in the oonsultant—
consultee relatlonshlp." ThlS has been somewhat supported
by an interesting'study oonducted Dy Llnder@ann (1970: 207—
208, © o recommended that formal evaluation of teachers
should be‘part of the soperVisor's role ‘to promote or,;
facilitate oommunicatron. He concluded that teachers
oommunicated more Frequently with their~superQisors,iF'they
yere belng evaluated Support for these results came from
Unger who was gquoted by Llndermann(1970 208) as statlng
.that ", ., . 'the greater the degree of predictability
between prinoipal and teacher, the greater the willingness
of the teacher to adopt trustlng attltudes' " This
p031tlon is not in keeplng u1th that held by Uiles (1967.
3- 10), and others, who suggested that evaluatlon of teachers
by supervrsors is a barrler to effectlve oommunloatlon.
Teltelebaum (Harris, 1963:437-438) Found in an

experimental programfof assistance for neuly appointed

"teachers in special service elementary schools in New York



(19@1) that at the end of the ‘year, the 120 experimental
& A

teachers whao had access to 17 teacher consultants employed

<

the. areas of plahnlng, subject matter, and methodology than

the control group ‘of teachers.

A

Neagley and Evans (1970 135- ~136) summarized the

>

' aduantages and dlsadvahtages of a851gning only a soecrallst
“adv1sory role to consultants. They listed the following as
:aduantages:

“‘1. Preserves teacher dautonomy in the classroom;
%é_ 2. ExpertAassistance is always or call; and
| 3. This makes best use of a specialist.
vr,

On the other hand a number of dlsaduantages were glso

ackhouledged

1. Some teachers do not recognize the need for

help; . | : i \
2. Services of consultants'arehhot always used

’

fully;
3. Some teachers may monopolize services of

consultants; and . ' \

b4 Consultants are not aluays available when

nesded.

" EANADIAN RESEARCH STUDIES

Earlier it was stated that the Canadian literature

on supervision had been reviewed by Hamilton_(1966) and

k v
v

to - serve them -evaluated themselves significahtly'higher in

- 20



‘MacKay (1969). Regehtly two reseafchers,'HdidéQay (19%1)
-and Hanhey (1972) have provided fairly exten;ide revisus
on the Camnadian literathe written in the éreé’ié
éohsuLtation: A summary of their Findingé are prouidéd.
In ad&ifion, research DH more recent literature‘and of
particular interes£ to this study will Follou;.
HOldaQay (1971b:40) arrived at nin generélizations
‘Lwhich summafize much of the rééeafﬁh on coﬁ ltation:
. 1.',hA low percentage of total staff occupied |
" full-time consultative positions,".(Holdauay andffgbatski,
1969-70; Duboyce, 1969). - | |
2. "People in full-time or ﬁartftime consu&tétive
ppsifions cannot meet. all ofiﬁhe dehahdsAFor théir .
services," (Duboyce, 1969} Humphreys,‘197ﬁ).v

3. ‘"Some teachers .do not pérceiue'a need for

. ¢
k)

consultative help" (Ratsoy, 1968-69). .

4. "More consultative help is available tovurban ,

 teachers than to‘gural teacheré" (Humphreys, 1970; Ratsoyg
1969-70) . | I
‘5. "Beginning teachers fregquently donﬁot receive
sﬁfficient help with their most serious problams,"
(Humphreys, 1970; McGillivray, 19663 Milne, 1968).

6. “Consultégts should mostly give help to teachers
in relation to problems. perceived by teachers,” (Mcloughlin,*
1965; Holdaway, 1971a). | |

7. "Rrincipals'UsQally?ﬁénnot.provide the

specialist type of consultatiué;ﬁelp‘requiredrby most
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lteacpers.faThey can however do much with.regard to providing
a supporgive;Afacilitating_and motivating ciimata,"
(Harrlson, 1965). - ‘ - S .
8. "Department heads should be a%}e to prOV1de
consultatlve help upon request by teachers, but should not
occupy llna:p081t10ns, their main functlons are communi-
‘catlon, Consultatlon and coordlnatlon," (Clarke, 1968,

<

Heuk;, 1965; Couwle, 1971).
. g, "Teaching staff .whose duties inCluge'ﬁaftaﬁime
'consultation in'a‘clustér-of sahools, are likely ta be most
successful in their resident séﬁﬁol;‘(Heuko, 1965; Haroh,
1969). e | B

' Haughey'(1972:27) made the follouing_conclﬁsions

from the Canadlan llterature rev1eued

1. "There arse no clear gu1de}1nes between the roles

I3

of the principal and other personnel with regard tg
supsrvision," (Smelgrove, 1965; Pitsuia, 1966;;M6Lbughlin,
1965; DuboyCe, 19693 Reidarer, 1965; Clarka,aigéé; Heraon,
1969). | | o |

| 2. "Thevcanflictsbin Functioaa expected, the:
r981stance agalnst any type of evaluatory behav1or, and'the
little time principals have avallable;.tend to make the . ,
avallablllty of consultative a381stance a haphazard ‘
affair," (Hrynyk, 1962; Morin, 1964; Wetter, 1@05~ 31:5'
Zialkouski;_1§65;’Y0Qng,‘1967; Uhlman, 1966;vHarfiaaﬁ,ﬁT§65;
Gregory, 1972;_Heuko, 1965; Heron, 1969). ;

~ ‘3. "Researah does indicate that in—school_parsonnel

3

v
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ars most influential _.d afﬁectlve.ln terms of consul¥a

2

assistance," (Ulhman, 6 Coula, 1971, Heukd,”@wﬂ

Heron, 1969; mcGllllvray, 1966,9MLlne, 1968

0

More recent studies , : . A T

R R _G,,‘ "a‘\"- B .
. { T
Chapman (1972¢66) axamlned the Matu@e‘m .
: "W, arnd.

of Regiopal Office of Educatlonk(RUE) int th@
Alberta. Hs obtalned his data From the 44itf'

proﬁassional staff. Consultants felt that the DDJQCtlUQS

of RDE'uefe as follous: '

& 1. The provﬁsion‘of consultative services to
teachera,‘schoal adainistrators, and schowl boards was a
'major_quectite;

2. Evaluatian was part of the conaultatiue process
© but Qaé not-tq‘be interareted as "inspection" of schools or:_
taachers; ' o
' : L ' :

3.- Dther objectives included. wers: - (a) assiatance
u&th‘curriculum development, (b) acting as monitoring

agants; and (c) Facilitating communication among the
educational systams. He also»reported (Cﬁapman;‘1972:68)
that the consultants Falt the‘prihcipal justification for
§DE uas.proviaion of consultative services in rural areas !

Uhich haQe had.limited support staff and have exﬁarienced'

- dlfflculty in keeplng up with current educatlonal 1deas.:j . ; .
A Further Justlflcatlon for the emergence of ROE was the
decentralization of central offlce.

Gray (1972) obtalned oplnlons From principals and

depaftment heads relative to the posltlon of department
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- head ' in Ottauwa, High Schools.' For the.ourposeé‘of this /

revieu only those p01nts related ‘to consultatlon are ralsed

Principals felt the most’ valuable attrlbutes of the

ddepartment head uere_ae FolldUs (Gray; 1972:164)

1, "Professional leadership;’
2. Superuisi%n'by a'person in a positlon to lead
oy exampls; o |
3; Determination of the ”aoademio climate" For the
school. | | |
.r Department heads oerceived‘that their most valuable
attributes uereb(p.164): |

. 1. .-Autonomy in curriculum deuelopmedt; methods ot
teeohino, professional grouwth, setting of department goals;-
2. Personallzed‘admlnistration‘of teachers;

3...Leadershipiby a professiohally competehtvperson;
and |

4. vDrganization of people with common probfems and

goals into uorklng groups for thelr mutual beneflts.

'Pr1n01pals also reported that the system of supervision ‘and

admlnlstratlon by department heads could be improved by:

(1) givlng more time to carry out duties; (2) imoroving the

4calibre‘and training of personnel selected for the job, and:

(3) setting goals for their department‘and evaluating

. . r
Fid

teaohers against these goals. Flnally pr1n01pals felt that

‘ore e}feotlve 1F

s 4

department heads: (1) were ‘allotted more thE/For super—:',

the role of  the department head would be

- vision, (2) were given more autonomy, (3) wers granted A
o R : o .

L
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greater voice 1in decision-making, and (4) uerehgiven more
support from other administrative levels.

‘ Haugheyv(1972) conducted a étudy to determine the
‘opinions of teéchers=i6.Aibertalqoncerning staffing
practices. Part of this stﬁdy‘conéerhed itself‘uith
consultative services. Results from 1,558 Aibér;a-te?chers
showed that (Haughey; 1972:152-154):

1. Fifty-nine percent éf rural teachers and 24
'percént'of urban teachers indicated‘insuf§¥éient«central
‘ offipe‘consultative personnel;

2. Regarding in-school consﬁltative personﬁel, a(u
ma jority of ﬁeachera were of the_opinion £hat thers was
insuffigient‘service;

| 3. Use qF'existing éeryice.during the 1970—71

school year broke down as follows: (a) élementary teachers

. 1(1"33' :

used ceﬁtral office services most often, (b) in-school
‘services'uere used most“often by‘éehiOI high’teachers,‘(c)
teac?érs beiueen'ZE and 46 years of age made most use OF.
in—égﬁool servdces, and (d) teachers with more years of
post—éécohdary training made moét use of central office and
in-school services; = |
4, Qvefxdﬁ'percent-expecteﬁ to usﬁ%subjeét”area
cqnsultation,‘curriculum énd instructionél,innovafion,
media, and SEaFF deualopméht servicés‘frém regional c"fices
"staff; . |
| | 5. Regarding the adequacy of numbers of,céntral

- office personnel, 44 percent of teachers felt there uere

T
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,pfnsufficient staff development personnel, uhereas, 38"
. . o

percentvreplied that a sufficient number were available;
6. Forty—sik percent'uere'satisfied-uith the
number of audlo visual personnel in central office;

7. It was the aopinion of teachers that gu1dance

e

and audio-visual services could be more efﬁectlvely per—
formed if relocated in schools; -
8. Instructional areas where teachers preferred

ad“itional staff be assigned wers primarily: "teaching,"

¢ -scial education consdltants," and "Pupil guidance -
N .

and/or counselling." v .

SUMMARY

g
ThlS chapter presented dlfferEnt vieus held by

uriters on the tOplC of supervision. The avallableil

literature. 1nd1cated that although many plSCBS of urrtlng
do in Fact look at superv351on, a comprehen51ue theory of
~supervision is not available. A most recent attempt to

present a theory of supervision-was Found in the work of

Serglovannl and Starratt (1971) uho presented a humanlstlc

approach to superv181on usrng psychologloal principles
which promoted the grouth of the 1nd1v1dual

| " Historical themes regardlng superblslon were
formulated by Blessing (1968), Miklos (1971), and.,: Parsons
.({§72), who suggested a movement touard% a conSUltatlveA

phase or approach in sufervision.

The COnsultative‘Function‘das described as an

toe

-
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onjgoing activiﬁy in which all professionel persannel

participate. In' this tonnection, sources such as Babin

(1972), Wilhe (1970), Parsons (13972), Miklos (1971),

Mueellg (1970), nd Franssth (1965) stressed thai»consul—'

tation ie:not purel

r

a task carried out by SUDBI‘\IiSDI‘S‘,
AT s
. . . . .

but rather one which shouid engage direc%ly and indirectly

-
1 —

all of". the expertlse found in the school, b.//%/

Much DF the Canadlan researcthas examlned the

extent of consultatlve 8851stance availablg, by studylng the'

role o? selected personnel such as the depertment head the
prlﬂClpal, and the poorglnator. Three conclus10ns
dominate“the Canadian litereture.revieued: (1) a "need

exists for more consultatlue 8851stance, (2) consultatlve'

.ssrvices should be proulded For problems percelued by

teacherS' and (3) ln -school persannel uere -seen. by teachers“

t

€

as most eFFect ve in prov1d1ng consultatlve a831stance.
%M ‘ -

: i

el
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Chapter 3
< RESEARCH DESIGN j' .. N

The fesearch methodology uSed ih_this study is .
ppdvidéd-in thisichapter, . A description bF_the instrumen-
tation,'data.cbllection'procedures; delimitaticns, and

. . . . q

assumptiohs agé\presented.
\ INSTRUMENTAT ION -

‘The Questionnaire B .

A three-part quéstionnaire“(sgzyAppendix) was
designed to collect data which woJld obtain teachers'

Prrceptions of COnsultativglnéeds, teachers!'. perCEptlons oF

the personnel best ébleAtb héét these needs, and teacﬁ\ﬁ
Opinibns on'rel¥£edvhatters; ’. lx;

| Théffirst paft requested data including se%,'total
yearé o%.training,.total yeaés.af’teaching expeiie&;e,b
years of teaching éxpérienoe-in thé StL'AlEert-Pfotesténtfi
Sepérate-échool Distfict- years oFltBaching experiéhce in _
preseﬁt'sbhoo’l~ subiect area 8381gnment cpﬁsistenty OF.
asa;énment grade level and p081t10n in pfééent sChooli

This was Folloued by 28 statemeﬁts where teachers

v'uere asked tD‘;ndlCBtE "yes,'g"no,f or "undec1ded;“ to the

fdllquing'qUestionfém"Uould you like to have consultative

- assistance, auéiiable upon your request, in the following




“areas?" Thosé respondsnts who selected "yes" were then
: requested to select the one type of personnel they uould
preFar to nrovide thls a881stance from the Foli%glng.
Pr1n01pal, A851stant Principal,” Department Head, District
Office Staff, Dapattmant of Education Consultants, Guidance -
Personnel, Librarian, Another Teacher, Universit9 Personnei,
and‘Utnar Resource Personnel. N i
The final section dealt with opinions an reiated
matters; Téachars were asked to select one of four

alternatives on the scale "agree," "disagree," "undecided,"

or "no opinion®" for each of the seven statements.

Valldlty of the Instrument

e
In order to ensure the:validity OF the instrument

used and that the imstructions ahd_questlons were clearly.
statéd,ythe questionnaire uas preutestedjqn three'groupsfl
(1) tuo‘mambers of staff in the Department of Educational
.Aqministration,.Ths University‘of Alberta, gZ) fourteen
graduate studemts from the sams department, andk(S) District
‘offite staff of the St. Alpert Protestant Sepa%ate School
District. . | ‘a_fﬁyt

The suggestloﬁs¢rom each of the th%éadgroups were

taken 1nto account in the preparatlon of w;é ﬁlnal ‘draft

of the questlonnalre.' In addltlon, prlor to the conputer

coding of tha results, each questlonnaqre was 1nd1v1duall/

’and to determine if

4

'»Dn the basis of

29
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-

these criteria five questionnaires were re jected.

_The Structured Intervieu

Toqgive‘additionéi insight to ths problem studied,
a structured-intervieuQ(see Appendix) was designed and;
administered to 20 teachers. The_besis ofiselection was
es Fellbusg; when the euestionneire ues.administered,
teachers were asked to indicatevon a seeaiate‘sheet of
peper if they:uould be prepared to undergo a structured
interview Uitn the researcher. 'From these volunteers,

L]

four were chosen from each of the five schools involved in

.the study.

“)
DATA COLLECTION

The guestionnaire was administered in a group
situation to the.staffs of the five eerticipating schools

at the resgular Deeember (tuo schools) and January (tnree

- schools) staff meetings. Both investigators were present

to explain the purpose:of the study, to administer the

questionnaire and 'to answer questiocons raised. A total

o

~number of 141 teachers answered thevquestionnaire.

Members absent returned tneir cempleted questionneires in
the mail. | .
A covering‘letter (see Appendix) eqé_attacned to.
each questiennaire. |
| UseEle returns totalled 135 questionnaires:erf97
percent- of the total pessibie. The'disﬁribution eﬁ fne

questionnaires Uy schools -is given in Table’2;'

30



Table 2 -

Distribution of Questionnaires

R

School  Distributed Returned Used
. ) f % F 7
A 23 23 100 21 91
5 23 23 100 23 100
35 35 100 34 97
o 30 *9 100 30 100
3 30 29 97 27 . 30
Total 141 . 1480 99 © 135  gg

v

FFive questionnaires rould not be used
beuauso they were substantially incomplete.

31
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LIMITATIONS AND ASSUMPTIONS

The study was confined to the 141 teachers of the

five schools in‘theHSt..Albert Protastant Seoarate Schaool

District. The questicnnaire dealt uith'a-population far
statisticai purposes‘of this study;~'Houever5 it must be =
kept in mind that only 97 percent of the questlonnalres
uere used A samgle of tuenty teachers was chosen For the'
structured lnteruleu.

The instrument:uas valid only in as much as the
data provided by the respondents were accurate. The study
madenthe*follouing‘assunptions;

1. The perceptlon of. teachers For consultatlve
needs could be obtalned through the use of a questlonnalre;

2. The perceptlon oF teachers regardlng oersonnel
best able to meet the consultatlve needs 1dent1f d could
be obtalngd,throUththe uss oﬁ a questronnalre,

3. The respondents:ansuered the‘qQBStiﬁhnaireﬁi;f
oojectivelg; . | e | ‘;,f -

4, The.structured intervieu couldxoo‘ecti;ely
provide,Further 1n81ght to the study, ahd .

5. The respondents understood and ‘used, the termS‘

as defined in the,study,

'DESCRIPTION OF. THE RESPONDENTS -
Table 3 prouides‘a summary of data concerning”the

persaonal characterlstlcs of the partlclpants 1n the study..

The 135 questronnalre respondents were teachers From Flve
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different schools.

Table>4 provides a summary of‘data Concerning the
personal characterlstrqﬁ?of the participants in the
<‘*“'structured 1nterVLeu. Only four méembers of each school
;a;t1C1pated in this aspect of the invéstigation.v

a2

~

SUMMARY

This stuay sought to cdlléct data which would
obtain.teachefs' perceptions of consultatlue needs, their
'perceptlons of the personnel best able to meet these needs,
and teachers' opinions on re;ated'matters.

; A thfee—part qUestionnairé_using a "Fofced choice!
téchnique'd;s designed. This instrunenﬁ Qas’pre—tested on'
fﬁ%hLeexgroups.toﬂensure.the ualidity.ofithe.instrunentfuéedTrw~r
Also, individual-retqrns uére snreened for completenéss,
internal cohsistenby,“and seriousness ofvresponse.
® : The questionnaires were administered in a group
setting to a population Df'faﬁ.teachersnfron the same
district. Of this total, 435 quéstionnéires were used.
In addition, a structured interview was condncted

on a sample of four teachers from each of the five schoolsi

participaving in the 1nvest1gatlon.
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Chapter 4 : o
TEACHERS' NEEDS FOR CONSULTATIVE 3SSISTANCE

This chapter examines teachers' needs for
consultative assistance in‘terms of Problem 1 uhich‘étated:
v . ' .
"In which consultative task areas do teachers see

the greatest need for consultative assistance?"
SUB-PROBLEM 1.1

Statement: Wyhat are teachefs'_opinions of tﬁe
need  for assisténce'in the cohsultatiﬁg task areas
' examinéd?"v |
.”fwThxﬁlstﬁdy did not attempt ta measurelﬁhe-inténsity
of nesd Fpr consultative aséistance. Rafher for each of
the cohsultative_task arsas, responses of "Yes," ﬁNo,"'and
"Undecided" wsre obtained Frqp,teachers by the questipn )

"WYould you like to have consultative assistance, available

upon your reguest, in the following areas?"

"Infprmation an background of sﬁudents“ received
‘the highest positive .response with 89 percent indicatiﬁg
"Yes:"  Tuwo consultative task é¥eas Follbued closeiy, An -
afFirhative reéponse of 86’percent Qés recorded for, | A
"Assessing the need for remedia% prqgrams".and'VImplémen—
ting remedial programs.'’ Eighfy—?our‘pngBﬁt fe;t théy
quld'like assistance in "Developing Caursé outlines," -

LY



- 37
whereas 50 percént replised "Yes" for "Plaﬁning lessons.™
"Relating infoermation ﬁrém agehcies," "Experimenting with
innoQativé methods,“ "Arranginé for intervisitation," and -
"Solutions to teacher-student interaction" received an
idenfical)BZ_percaQt "Ygs" response. ‘An eighty—one percent
"Yes"freéponse was obtained far "Selecting instructional
matefial;" and ”Récognizing oaées for referral."® Accord-
ingly, iF 10;.0ut of the 28 task area statements teachers
ihdicateq a consultat;ve need in excess of 80 percent.

tés.ghpun_}p Tab}eb5, 23 task arsa statements

receivedda 50 percent or better "ygsh résponse;;on the
other'hahd, five areas obtéined a 50 percent or |
legs re%Ponse.. “Parent—£eache;Yinterviaus" (42 percént),
"Uéganlzlng clasgroom research" (30 percent), "Preparlng
rTeport cardgﬁ (33 percent), "Using curriculum guides" .

(28 pefgent), éﬁd’"Soiutions‘DF discipline problems" (23
.percent). / g | B o )

| “fIn 0nly?f0ur task areas aid gver 50 percentiof the

Tespondern és reply that no consui-ative assistance was )
requirdd?r "Preparlng report cards™ (59 percent),‘"U81ng
'Currlculum gu1des’”f5 percent), "Solutlons of dlSClpllne
problems" (56 percent),vand "Parent—teacher_1nterv18us"

(51 percent),‘,i | | |
| In particular téaéhers,tepded'to be more. "Undecided"

5. co .
in two areas: MEvaluating the teaching process" (21

héfcenf)‘and "Solutions of discipline problems" (22

)



Table 5

Percentacge Responses of Teachers' Nesd for Assistance

in Each Consultative Task Area

Ques. Consultative TaskaAreas , »
Mo. (Abridged) Yes No Undecided
P % 7
16 - Information on background of
students ‘ 39 8 3.
24 Assessing the need for remedial
programs : 86 10 4
25 ., Implementing remedial ppbgrams 85 9 £
1 Déveloping course outlines 84 14 2
27 Rélating information from
: agencies 82 9 9
9 Experimenting with innovative
methods 82 10 8
11 Arranging for intervisitation 82 11 7
16 Solutidns to téacher—student
interaction . 82 13 5
4 Selecting instructional.materials .81 12 7
26 Recognizing cases for referral ﬁfBl 12 7
. . ° :
10+ Using a variety of techniques 79 10 10
23 Individualizing programs 78 15 7
13 Arranging for demonstratiaons 78 15 9
15  Developing testing instruments 75 18 7
5 Developing Leaching'materféls"” 73 13 13
. 7 N Y :
12 707 16 14

Arranuing to view programs

38



Table 5 (continued)

Ques. Consultative Task Area _

oL : ' Yes ﬁg Undecided
: 1 %o % . o
7 Using instructional #ids 67 27 s
14 . »Dbserv;ng a specific problem 65 - 21 14
€ Applyiég technology © 62 21 o 15
15 Evaluating the teaching process 59 20 21
24 - Interpreting stanﬁaraizéd'tests 59 30 12
23 Discussing bersonai Lroblems . 51 . ZZ' 1
2 Planning lessons : S0 44 7
22 . Parent-teacher intervieqs - 42 sl 7
8 Gfganizing classroom research 39?@?45 s
21 lPrep;?ing report cards | _ 33 59 / 3
E 3 Using eurriculum guides _ 28 57 15
H 17 Solutions of discipline problems 423 56 22
J -
o 2 See Appendix for détailed description of

N

cgmsultative task areas.



percent).

Relatgd to this aspect of the gusstionnaire, the

2

study sought through interviems with 20 teachers ta obtain
their opinions on .what they perceived as @ﬁe most valuable

.consultative functionslfor them.

4

Table 6 providss a.summary of their responses.

™
-

P
e

“Informaldinservice activities" were considered most
valuable by‘13 teachars. 'The‘types of activities that they
suggested under this heading were-related to most of the
.consultatlve task area statements. Task areas receiving
higher resoonses such asg:  MArranging for intervisitation,"
"Arranging for demonstrations," and "Arranging to Uieu
,programs,' uould apply most olosely to "Informal inservice
activ1t1est _ Responses related to "Meeting Speoial student
needs" were given 11 times. Other Significant suggestions

ginoluded “Resource seruioes"-(n 8) and "Currlculum and

program deuelopment" (n=7).

-
poy

The consultative needs of intervieuees during the

first year of teaohing are provided:in Table 7. The general

- reaction from intervieuees was that.they felt that little

or no attempt uas‘made“to satisfy their oonsultatiue needs
during their first year of teacning. ’Eight indicated'a
need fc.o "Moral support and reassurance to increase -
self—confidenoe. ‘Similarly, six interv1euees Felt a need
for someone to shou "Real interest in uhat you ege doing

by sharing ideas with colleagues." "Currlculum aSSistance"'

and "Dbtarning practical ideas to 1mplement in the

40
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Table 6 . g b“

Most Valuahle Consultative Functions dé

Seen by Interviewses
(N= 20)

Frequency

o /
Functions and Specific Tasks where Applicable
(f in brackets)

15

“ 11

Formal Inservice Activities

¥
vy

(ag On-gning discussions within’ “the district (5)
(b) Meetings with other teachers in the same
subject area (7)

(c) Meetings betuween burrlculum huilders and
classroom teachers (1)

Meetings Special Student Needs

a Learning disabilities (2)

; Reading problems (2)

“ Medical and family background (2)

§ Psychologist (1)

! Teacher meeting to focus on vne child él%
3

@ 0

Help with interpersonal relationships

Resource Services

%aé- Library assistance (2)

b "Idea-people” (5)
c)s Materials specialist (1) -

Curriculum and Program Development

(a) For core subjects e.g., math., science,
language arts, social studies (4)

(b) For specialist areas e.g., art, physical .
education, drama, music (3) '

Assistance with Instructionalfproblems

éag Relating té methodology (3)
(b) .Day-to-day problems (4)

)

Evaluation . : Sy .

Ea% “Gf programs in- operatlon (1)
b To glve dlrectlve help (l)

»Bther

(a)’ Formulating school phllosophy (1)
(b) ~ Provision for meeting with parents (l)




Table 7

‘Needs of Interviewees during Their First Year of Teaching @ °

(N= 20)
f List of Needs
8- Moral supoort“snd reassurance to increass
' self-confidence (*)
6 Real 1ntersst in uhat you are dolng by sharing losas
“with oollsaguos .
5 Curriculum assistance
4 ‘Dbtalnlng oraotloal ideas to 1mplsment in ths classroom‘
3 Orientatian to respon81bllltlss (*)
3 Improjlng interpersonal_ relatlonshlps u1th students (*)
2 Intérpretatioo of_sonoo+.polioiss and regulations (f)
2. Cofmunication with the édﬁinist&atioq o
2 'Uarylng tsaohlng approaohes

1 - Diagnosis of student prgglsms
1 . Establish relationships with parents
1 Improving'aoademio.baokgroundf
@ The needs listed ¢ Were Judgsd as generally not

having been met during the f. st y-ar teaohlng.

In this case, ane interyv cuee stated that- this
need was met through oonsultatlon.?’

i e



. ‘ - ‘:\— : . ) ) .
classroom" received five and four mentions respectively.

A

SUD-PROBLEM 1.2

Statement ' “To uhat exzent‘are differences in
iuteéehers e rceptlons of needs for aselstancelln the -
‘COhsultative'task areas associated withs:
—-1: Sex of the teacher;’

. 2. VYears of post-secondary education;
' ¢

"~ 3. Total years of teaching experience;

4. Graae level; ane : , -

5., *Position held -in the school?"

To ansuer Sub-problem 1.2, the chi square test .of
independence was used- uith selected dependent variables

aaalnst each of the consultatlue task areas. Data were

; N

COlAdpSEd uhere necessary and "Unde01de“” reSponues were
‘removed to 1nsure\55})ffrequen01es OF more than five.
Desplte thls attempt cla851F1catlon by "Position in

" school" didd have scme cell FreQL ncies of less than Flve

Y -

. in the category OF "teacher 1in a designated position."

In these lnstances, the Yates s CO?I%CtlDﬂ for contlnu1ty
5--

(Ferguson,l1971:188) was applied. Un_.y sigrificant g

differencss at the U.05 level were repurted (Table 8).

¢

Responses Classified Dy Sex

Concerniny responses classified Ly sex the
follouing were oBtéined. For "Evaluating the teacniny

proceos" (p@LJU%),amdleq tended to responJ Yes" moure -
o

frequently than Females. Un the one hand 42 oub 50 males

° -
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i

recorded ”Yes“;'on the other, 38 out of b7 females

PR

\

responded_positively. ' ., |
A signiﬁ{eapt difference (p< 0.05) occurred with
l"Sulutibns e teacher—studemt'intefaetien.V Contrary;tov
the resultS'jn’t“e paralraph above, &0 out of 72 femalcs
sald "Yes" wnile 33 ouf of 45 males replied affirmatively.
Neuertheless, more females recorded "No" (n=38)
than M"Yes™" (n=31) Lo "Discussing pereonal probleﬁs" |
(p< 0.61), Qhereas, males tended to»say Nygsh (n=38) Ly

. ' . A
margin of nore than tuo to one ("No=13Y .

one to three: years of tralnlng generally said "Yes" Dueif

'Respﬁhses'ClassiFied by Years of Post-Seiondary Education

\

'In classifying responses byﬁyears\of poetéeeCQPdary'

education ("training™), significart differences were
obtained in four task areas. A significant difference

3

occurred_(p(lO.ﬂ2, with "Planning lessohs.”; leacters with
one to three years of training tendedvto say "Na" (n;21),;
more frequently than "“es" (n=12), as opposed to those
with four to six yea S tralnlng who were .generally in

Favor (506 "Yes" to 3&‘”No")

* Again a greater proportlon of teachers with Four to

'six years of training replied "Yes." Eighty-seven said

‘"Yes" and only seven replied "ho" to- "Arranglng for

1nterv181tat10n" (p([]UZ) -In contrast »the category or

L

Smaller margln of 23 to 8.
<

leeu1se, "Ubserving a spe01f1c problem" (p<[D 05)

~ shows more percelued need for asslstance by teachers: Ulth

"\,
e
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topf to ei% years of training. “From this group 73 stated
'WQeé"hahﬁﬁjQ recorded "No." In the other group the
.prcbortich was mcch‘clceer¢ Fiftesn aof these'teachers
selected "Yes" as opposed tc 10 with "No." |

, The pattern betgeen the two categories predailed
with "Discussing pe}scnalccfcbiems" (p<0.001), where two-
thirds (n:é?);ofttthe with one to three years of-tfaining

responded negatively. Teachers with four tos six years uwere

generally in Favcr'uith 58 out of 93 teacheTs stating "Yes."

~Responses Classified by Total Years of Teaching Experience

,Only_ohe‘coneultative task area revealed any
significant differences (p< 0.001) between the four
‘categofies estabiished on the basis of taotal years of

teachlng experlence.,'Teachers uith one, two, and Five to
. ,

N
nlhe years of experlence replled "Yes" to "Plannlng

lessonsﬁ by a marginjof more than t%e;to one. 0On the other

. 27

hand teachers mith three,lfour and ten:years or more of

: teachlng experlence ansuered "N-" by a margin DF sllghtly

-

~‘less thah two to one. ',ﬁr

e

Houeveﬁ, the resuLts obtained using the Chl
‘squal test aof independente were not substantiated by the

3

“VlBUS held by 1ntervaeu %espondents. Although a majority

',of 1mterv1euees fth that (Table 9) the need for consulta- -

1t1ue a351stance does not decrease with increased experlence,
&

17 out af 20 teachers Further stipulated that consultation

Cig most necessary for the average teacher durlhg the Flrst

yearsv0F<teachlng; Conversely? guestionnaire results did

1
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not reveal any significantJdiffarencespbetueen teaching
experience»categories except with the task area "Planning

: BN . ' '
lessons" discussed above.

?

RESDODSBQIC18881Fle binrade Leval

Significant leFerences resulted in three task %%é' o«

Q

areas when responses wers claSSified by grade level " In
T
the consultative task arsa of "Planning lessonsﬂ a

-
f

significant difference (p<0.01) was obtained. Tuo-thirds
of the teachers at the Gr. 7-9 level and the Gr. 10-12

level replied "Yes noIn contrast 38 out of 63 teachers in

Gr. 1 - 6. recorded a negative respanse. .
A signiflcant difference (p<<0 05) occurred in the
~task area of " ‘ranging_For'demonstrations." Fifty~seven
out of 62 teachers in Gr. 1-6 felt that they wanted
, assistance available'in this area. The Gr. "7-9° leuel also
selected "Yes" ovgr "No" but‘by a margin of 23 to>9F
Similarily, the'Gr. 10-12 level teachers were in favor uith
results of 19 to 5. |
Gr. 7-9 teachers differed significantly (p< 0.001)
regarding "Parent—teacher intervieus." From this category,
24 pot of 34 respondents stated "Yes." On the other pand,
43 odt of 64 teachers from Gr. 1~6 and 14 out’of 23 J

teachers from Gr. 180-12 responded negatidelyr'

‘Responses Classified by Position in the School »

ReSponses classified by p081tion in the school wers

collapsed 1nto tuwo oategories.' The one group was made up
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e 53
of all ths teachers assigned regular classroom dutieé, the
other group consisted of teachers ka designated position.
These included fhe principals, the assistant principals,
the department head, the librarians, andﬁfhe gﬁidaﬁéé
counsellors. Teachers in a d981gnated p081t10n uegélfound
to have 31gnlflcant dlfferences~af oplnlon with classroom'
teache s in three consultative task areas.

The task area of "Arrénging for demonsgrations"
(p<:D.OUT) showed a signif rant difference beiueen tﬁé‘tuo
groups. Ninsty-two out of 93 classrdom teachers said
"Yes," whereas, 11 out of 20 in a designétéd posiéibnlfelt
“that they would like this type of assistance.

In the same F:Zhion5 "ASséssing the need for
remed%al programs? obtained a difference ih 0pinion
(pfﬁO.DS). Classroom teachers Fauored'this assisténﬁedgore
strongly (101 out of 109) as opposed to the teachersuin a
désignated position (15 out of 20). '

Houeve?, the consultative task area "biscussing
Dt onal problesms" (p< 0. 01) shawed a greater leFerence.
'Qar teen out of 21 teachers in a d981gnated pOSlthh

resp .ded "Yes"; on the Dther hand the classroom teachsrs

wer: divided with 52 recording "Yes" and 52 réplying "No."

SUB-PROBLEM 1.3

statement. "Do teachers® perceptlons of the need for 5

consultative assistance differ in. the task areas teachers L

consider most 1mportant on the bas;s of ¢
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1. Crade levsl and years of post-secondary.
, -edocation;
2. Years of post-secondary education and total
Years of teaching experience; and
3. Grade level and total years of teaching
experience?" |

b
Responses Cla381F1ed by Grade Level and Years of
I~ Post- Secondary Education

The classification of responses by grads ievel and
years aof post-~ secondary educatlon suggested that teachers
>1n Gr. 1 6 with three years of. tralnlng or less tended to
perceive a greatar need for assistance rn the rask areas
sxamined. Table 10 provides the data for this = -

classification.

Developingfcodrse ogutlines.: Teachers in"Gr) 1-6

and uﬁ&h tuo years tralnlng replled with a 51gnlflcantly

higher "Yes" respo&sé{(?B percent) than other post secondary

educatlon categorles in the task aree of "Developlng course
'y.. R

outllnes.ﬁ‘ Nat much leFerence ex1sted in the other tuo

s it'

grade ievel categorles. Nlnor exceptlons shoued 36 percent
'ofa%eachers with 81x years of tralnlng in Gr. 10-12 and 37
oercent of teachers with Five yBars of training in'Gr. 7-9

@Fuho,stated‘"Yes;ﬁ

FInFormation an background of students. In the rask

area "Information on background of students," teachers in

Gr. 1-6 with one, two, and threes years of post-secondary
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education tended to 1nd1cate a greater nesed . For assistance
with percentages of 67, 75 and 58 respectlvely. Gn the
other hand, teachers with Four, five, or six years gave

& s .
a "Yes" percentage response of 42, 34, and 9.

Assessing the need for remedial programs. Teachers

in Gr. 1-6 pith one and two years of)poét?secondary

education recorded the highest HYee" response in the*task
arorﬂ“Assessingfthe need for remedial proérans"_pith‘78,f
and 75 percent. Dther education categories'indicated 50,
40, 26 and 9 percent at thisfgrade level. ‘ s

Responses Classified by Years of Post Secondady,Educatlon
and Tetal. Years of Teaching Experiencs .

%

X

Teachers Ulth Pour years aof post- secondary

education with one;ptuo, five and six years of teaching = .

experience tended to give higher positive responses than
did other exagrlence categorles uhen cla881fled on the

basrs of s ;§aq§ of~ post secondary education and total years';
of teach@ﬂg gxperlence. . _
| § S

‘ﬂewélopingﬁcourse outlines. UWith reoard to

IR

f"Developlng course outllnes," teachers with four years of
post secondary educatlon and .one year (67 percent), tuo

years (58 percent), five and 81x years (53 percent) of

teachlng experlence expressed a hlg.'r "Yegs" response than

other experlence categorles with 37 41,&38, and 31 percent
respectlvelyo Also, a 21 percent response by teachers urth

‘ tuo years of post secondary eduoatlon and saven ﬁo nine

]
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.years of experience uas.substantially higher Ehan any other

experience category.

Information on backgfﬁund of students. Again,

teachers with four ysars of post:éecohdary aducation"and
one year (53.percent), tuwo yeafs (60 perbent), five and six
years KSB percent) of tegchihg experience reblied uitH a
higher"Yes" response ﬁhan other experiencé Eategofies tao

the task area ﬂlnfgrration on background of students."

!

Assessing the need for remedial Prdgrams. Teachers
with ten or more years of taacﬁing experience tendéd to
Have a rouer percentage "Yes" response at the four-year
levéi of”post—Sécondary edubation than other experienpe

categories in the task arega "Assessing the need for (@

remedial programs.”

Respbﬁses Classified by Grade. Level and Total Years of
Teaching Experience - :

Teachers Qith 13 or more years of teaéhing expefi—
ence-at the Gr. 1—6‘level ténded to havg a‘highér "Yés“
response when results Qere classified by grade level and
total yearsqéfﬁteaching'gxperience ih‘the thres task areas

examined. Table 12 provides the data for this -
classification. o - -

—

Developing course outlines. A>EO percent;réspohsé
for teachers at the Gr. 7-9 level with one year of. teaching

experlience was much higher than the other experience

§ ’ -
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categories which ranged firom 12 to 33 percept in the area

of "Developing course outlines. _ Teacher' 7~9 and 13

or mo&@)years of teaohlng experlenoe at th&agrade one to
»’
six level recorded a 53 and 58 percent nygst response, as

opposeo to a 26 to 41 percent range for other experienoe

.categories at this yrade Ievel.

Information on background of students. The

task area "Information on background of students" showed

that teachers with 13 -or more years of teaching experience o

and at the Gr. 1-6 level had a 64 percent "Yes" response.
_ \
Other experience categories recorded affirmative responses

ranging from 34 to -u oercent.

AéseSsing the need for remedial proorams. As in
& . N ) i s
the area “Developing course outLines," teachers ulth 7-9
and 13 or more years of teaching.experience had a hlgher

”Yes" response (58 and 60 percent) as opposed to a range

1

of 20 to 41 for other experience categories in the tesk

area "Assessing the need for remedial programs."

* SUMMARY

'Tnis chapter has examined teachers' responses to
o o '

- Problem 1 which sought to determine what are teachers'!

. /- IR _ i _

‘opinions of needs for assistance according to various

consultatiWe tasL areas given.
. I _ : ;
Te#oners showed ‘the greatest need in 10 consulta-

tive'tasK %rea statements receiving an 80 percent or .bettsr

S,
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"yes" response. The four highest task areas’.were as N
follous: - "Information on background of students" (89
:percent); "Assessing the need for femedial programs"

(86 percent); "Implementing remedial programs’ (86 percent);

A

and "Developing course .outlines (84 percent).

“Using the'uﬁipgqgare test of independenoe, it was
‘:,‘.'.:",.J AR

Fouod that diffefe opgs;{m teachers' perceptlons of the need
for assistance in certain consultative task areas uwere
assooiated with selected dependent uariables.. Uith’regerd‘

to the sex of the teaoher, males tended to respond "Yes%§¢

moTe Freqoentiy than females in the task areas "Evaluating

the teaching process" and "Discussing personal problems,"
L ' '
" whereas, the reverse occurred with “Solutions'to teacher-

E3

student interaction.™ A greeter‘proportioﬁ.of teachers

with four to six yeargfof-treining replied affirmatively

than teacher%,uith p%e;-‘ithree years of trainming to the
. 4 B . : .

tesk apeas "PlenningfreSSodsxﬁ "Arranging for intervisita-
tion,ﬁ‘"Ubserving-arspecifipvproblem," and “Discussing
personal prgblems." Teachegs with one, tuo, and Five'to
nine years oF"experleooe responded favorably to "pPlanning
lessons® as opposed to teachers with three, four, and ten
yeersior more of 'teaching experieoce..'Uhen results uere
-ClaSSlfled by grade level tuo-thirds of the teaghers'at
toe.Gr.,%—S level and the Gr. 10- 12 replled "Yes," hOUeVer;
- a ma jority- of teachers from Gr. 1-6 were not in favor of

5ssistance.iouolving "planning lessons." Also the latter .

group recorded by a significantly greater margin "Yes" to

. Ly
< . . . P

€1



the task area "Arranging for demogstratioﬁs." 'R@gﬁfdihg
"Parent—teécher inﬁervieus" Gr. 7-9 teachers stghdQ "Yes,"
however, a‘méjority of Gr. 1-6 and Gr. 10-12 tegnMlrs
responded negétivelyl With the task'afeas "Arramgiﬁg for
demonstfétions".and "Assessing.the neek'For remegdyy 1
programs," classifications on the basis of paositddN in the
jschool showed that classroom geachefs‘uere more iﬂ favor
of such assistance than teachers in a designateg pYRsition.
The'reQQrse occurred with "Discussing personal pﬁinems"
uheré?éihigher proportion of teachers in a desighaﬁﬁg

position responded positively whén compared to th¢

responses from the category of classroom teachera,

-~

.

Classifications using gréde leuel,syears dﬁ/post—

3

secondary educatioh,'and total years of teaching ¥hperience,

with each other in the consultative task aTeas taglners
‘considered most important did not produce any Siamificant

differences.



Chapter 5 Sl
. L . - /, 1‘ . -,"zp Ca e
TEACHERS' SELECTION OF CONSULTATIVE PERSDNNEKV, -

B A A

“

\l

The re8ponses of the partlclpants to Problem 2vare?

Lt

examined in this chapter. Problem 2 stated 1'1ﬂv.*&
. "Uhlch type of personnel do teachers percelve as

being best;able to meet their consultatlue needso"

SUB-PROBLEM 2.1 o

personnel best able to meet their needs for assistance in

each of the consultative task aregs?"

N
s

"What are teachers' perceptions of the

\”dn the basis of individual cpnsultative task areas,v'

~

pr1n01pals and gu1dance personnel ‘were selected as a First
source of assistance in nine and eight task areas |
respectiue;y. Table 13 provides a'ranking of the three
classes of personnel selected most frequently‘as a sourcg.
of assistance in eacn consultative ta:‘sk-area.0 This,
approach was limited in that teachers could seiect only
one cateoory of consultative personnel from = list &f ten

4 2

categories given.

Principal. In 9 out of 28 consultaciye task areas,'

principals uére selected as a first source of assistance.

o

Fifty- eight percent of those respondlng "Yes" to "Parent—.

ceacher 1nteru1eu" chose the prlnCLpal as the personnel

o : : e
03 o s iy _



they perceived as best meeting this consultative need.
Other task areas with corresponding percentagesbuere as
follows: ”Solutione of discipl ne problems" (36 percent), .
"Arrangino to view programs" (36 percent), "Preparing
report cards" (36 percent), "Discussing personal problems"
l*pC36 percent), "Arranging for demonstrations" (34-percent);
ﬂArranging for interuisitation” (33 percent), "Evaloeting
tne”feecning process" (33 percent), and’"Qbserving a
specificnpcoblem" (24 perCent); With the exception of
”Arranoing;for‘intervisrtetion," ail of the above received
_e positive_reSponse of B80.percent or less. InAehorf,
_elthougn‘principals'oere viewed as a.First»eource in nine
;areas, only one wds in'a task area considered most important
fo the reeponoente; |

Principals uere selected as a second choice in the
'Follou1ng’tuo task areae. ‘"Infommetion on background of
fstudents" (11 percen*) and “Solutlons to teacher- student

J

Jlnteractlon“ (16 percent)

rcibrarien.}'Librarians were seLected'ae a first

’ source of aSSLStance‘ln three task areas: '”Usinng
1nstructlonal alds" (57 percent), "Drganlzlng claserOOm
research" (45 percent)‘ and\"Selectxgg.;nstructronal'
materlals" (35'peroent)n' L}%rarians.uere-not'chosen.asve}
~ second choiéé;infeﬁyptaek:areacefjn » | i

Dther resource pereonnel Dther resource personnel

N

‘uere - 1dent1f1ed as a flrst ch01ce in only one consultatlve’



task area. Twenty-eight percent of teachers selected other

resource personnel in the task area of "Appfying technology
_ - i =
to the class@oom."

In addition, this type of personnel was selected as

a second choice in eight areas? w“Recegnizing_caSes for
referral" (5 percent), "Relating information from agencies"
(7 percent), ”Aseessing the need“Forcremediallpfograms" 5

(10 percent),-and "Implementing remedial programs™ (10

percent). S - . {:
Guidance‘persdnnel” Teachersfchpse'guidancevpu

’/
personnel as a first source OF e851stance in elght

consultative task aremas. The percentage’ Desponse te'tneee.
areas were as-tpllpus: "Reeopnizing cases Fotpreferralh
(84 percent), "Information o;~packgrpune~of etudents" (82
percent), "Relatlng 1nformat10n fram agenc1es" (78 percent),
"Interpretlng standardized" tests" (08 percent), "Solutlons
to teacher—student interaction" (57 percent) "Developing
' testlng 1nstruments" (48 percent), “Asse881ng theineed for
remedial prpgrams" (46 percent) and. "Implementlng remedlal
“programs" (35 percent)._ With the exception or;”inter— W;
preting standerdized'teets,ﬁ all of the aboee task areas -

., receiveda 75 percent or: more "Yes" response.
In addition, guidance personnel were selected as a’

second source of assistance for "Splutions of discipline

problems" (22’percent).

Y

Department head. Teachers felt that department




s
Y
%

st source of assistance in two arsas.
lines" received a 35 percent response

and 33 percent was r grded in the task area of "Indivi-

dualizing prpgrams.”
AS a'second~choice,'mpre consultative task areas’
Wwere reccgnized: "Arranging for demonstraticns" (21
percent), "Arranging for intervisitation" {25 percent),
"Evaluating the teaching procese" (20 percent); "Organizing
classroom research™ (19 percent), "Selectlng lﬂStLUClenal
materlals" (18 percent), "Planning lessons" (22 percent),
"Interpretlng standardlzed>tests“ (8 percent), "Developing
teaching materials" (15 percent), "Using a variety of
technrqpes”‘(15 percent), and lL“Using curriculum guides"

(16 percent). o | ' /

b}

Another teacher. Teachers chose'anctﬁervteacher in

S

three areas: "Planning lessons".(51 percent), "Develpping
teaching maﬁerials" (36 percent), and ”Usipg a variety of
ﬁechniQUes”'(ZQ percenr).

' As a ;eccnd choice the following were identified:
"Parent teacher intervisws" (14 percent), "Preparlng report
cards” (27 percent), "Discussing personal problems" 4
(22 percent), "USlng 1nstructlonal aids" (17 percent),
"Developlpg course outlines"™ (22 percent) "Individualizing
programs" (15 percent), and_"Experimenting_uith methods"

(24 percent).

\

University personnel. In the area of "Experimenting

[BA

N
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. . s
with methods,“.uniuersity personne. were selected as a
first sgurce of éssistonco with a:$eacher responss of 25
percoof. S 3 ‘
W;MAIéLohe a.sele :%

d university personnel _as a second..

<y

choice in the Following instanoes:“"Appiying teohmology to

LA
«

the classrnom" (19 percent),."lnterpretlno standardized
k)
ests” (8 pﬂrcent), and "Developlrg testlng 1ﬁ5urum ﬂoS"

(19 percent)

. Cg

- - . .
T ¥ re :

\

" Department of Education consultants. In the task

area "Using curriculum ouides” Dégartmoot of Education

wly ) ] ! L 2

consultants - received a 45 oefcenf*resoonset_'Department of -

&
. Education consultants did not occur as a second choice in
u . .!l \ i " M

dny area..

P

v

A551sLann pr1mc1pé‘ Assisﬁémt~pfinoipéls;qid not -
, . LI o :

Q) " .
area, . ’ 7 }_k

¢

~

. . S : N
obtalW a first or second ranking.for any ooné;ltatluo task -

2 RN Diétriot oFFioé’staFF; Although tHiS oateoory was

p

J

“on £ %olected by te aohers as.a f1r5t CthCBf DlStrlCt office

I

K .
@ \ :

scaff occurred as a socond cholce~ln7tuo areas. rhey uere
1

- — - .- . fon N

as follops: :"Aqfanging"§p~vies\grograms”'( 2@ peroenc) ahd .

N

Winterpreting Sﬁandardizeo tests“ (B peroent), “ f-&
I AU LT S | )
? SUB-PROBLEM Z.% B "

iy

\ : . : Co PN . . . R
Statement. . "Which personnel do teachers feel are
. " " : - r . ‘ l } -
best able to meet theif needs for consultative assistance
. ) . o 3 o . .
P . o -

. . o . )



in the following grouped task areas:

1. Curriculum and Program Deuelopment

2. Instrucﬁiohal Materials;

3. ‘metnﬁdo%ogy éﬂd gﬂstruptiong;'Techniq,es;
vaov Stuczant Measureme%t and Euaiuationé

5. Meeting Specific Student Needs; and

6, Other Areas?" : : ) j%

Gt
., ) i

The department head was seen by teachers as best
able to meet ‘needs for consultative assistance in the

grouped task-jarea "Curriculum’and Program Development."
S e

. . ) \ B
Respdndents selected librarians.,as best able

4+ 4.

to meest the
needs. for .assistance with "Instructional Materials." Needs

in ;hgsa;ga.of TMiethodology and Ihstructional Technigues" i;l

'uefé'perbeived'as best being met by another teacher. For. 1
the Laskareas grouped under,"Stu lent Meas rc.unt'and' =

Evaluation" and ”Meetlng Sp”ClFWE Student Needsp’ guidance

4 4

personrel uere ranked as a first hholce. Teachers felt that.
- . . T

-
»

pr1001pais uere bBSL,able to meet needs in Y0Other Areas.'

AN
Pl

Table: jrovides Forua requency dLStleUETOﬁ for fall

/\
!

PErSCi il in grouﬁéd task arcas. .Table 15 follows with' 3
N 7 y T PR r/ -
fa@klng of_the tnree hlghes‘ perSonnel,smLe@ted as ‘a sQurce.

A

» . Vo . . .
+ . . . ) t

'oF aSSlStaﬂCB by‘gL&gped ‘task areaa,' SO T , WA
. ‘ P . ) r“"g?\,\:‘ ) ‘
. : ; % L2 ‘ :
Curricutum and Erogram--Uevel-opment = - : - (=

Four task areas were placed under the. heading of

N

"Lurrlcu1um and Prog ari Developmen*";~zamely, "Developing

course outlines " Narranoing to view programs,! "Plannin
K = ’ g s

-7 4 s

Lo



) ° \ B
. B .

73

" .

" lessons," and "Using curriculum -guides.” Tuenty-five

- the

”

percent[o@ﬁteachers felt that the department Heads yere

best-able to meet consultative needs in this grouped task

,ara@wand 27 percent chose another teacher. This uwas

fcllowed Dijepartment of Education cdnsultants with 14

pegcent, Principals received a 13 percent response. S

Instructional_ Materials

V/ﬁSélécting instfuctional materials,ﬁt D?:eloping
teaching materials," "Using instructional aids," aﬁa
“Appiying technoldgy" ueré included under thé hea¢ind
”Insfructional Materiais;” The librarian received a 30
percent response in this group. ‘Another ﬁeacherqrecorded‘

20 percent whereas, other rescurce perscnnel and

deparbment heads obtalned 14 and 13 percent respectively.

Nethodology and Inst UCblOﬂal Tpchn;ques

J‘Methociolc:gy and Instructlonal Tachn;ques" included

ngperlmen+lng uith meLhod@ : U51ng_a.uarLety of
_— ‘ , ' - o
bpchnlquqs "Ubseru1ng a spec;?ic problom,' and ”EWaluatimg<

J '~ > -‘.

teachWPo proces . Another teacher ran%ed as a flrst
. . q

howce uith a 25 perccmt response. Sepond¢y, 1Q-percenu-oﬂ,

\ . . . - - T , .. P4 R '
. a - -3
teadhershselacted depagtmiﬁEiﬁe?dsg, lllrdl) ‘prlnclpals o
N ) : A '

: - : A3 . S . . . } Yo
received a 14 percent response. o

- Student Measurement and Evaluatian

¢

"Assessino tha need for remedial programs," Devels

~oping testing instruments,™ Zi'Ini:erpieting'i—:tandaidized

14

e
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tests" and "Parent-teacher interviews" were placed under

the heading "Student PMeasurement and Evaluation."' T

<)

Guidance personnel were selected as a first choice with a

LN

" 41 _percent responce. Hrincipals-£fg lDMBuvdibmga‘qG’p ET

response. Tne remaining percentage response was divided
. . . . .t - -
fairly evenly among the variouws personnel.

_Meeting Specific Student Needs.
ihe category "Meet lng Specific Student Needs" .
included: "Information on background of students,™

0
"Implementing remedial programs," "Relating infermation

from agencies," "Recognizing cases for referral’ and

”lndiuidudlizing programs;”' oo

3

» " This grouano uas agalm domlnated by ;Qidance

peruonnel uho rccelved 59 percent of - twe Lohal response.

The pemaining_pef onnel all racorded lesu than ten : pe rhﬁnt

, . . \
v . 3 o

ot

Aiher Areas PR S f

Six afeas=@éré.a$sigﬁed'to the reg 1dual grouplnr

3

MGtror. WAT Jash: - ”Arranglﬂa for lmuerv‘sltaﬁlop,ﬁ‘”SOlutiQhﬁ

.
i . . .
M >

,tcvtéacher—spu ent 1PL3ractlon7 "Afr‘ giha*?of demon-
/ . . . /k" . . . . ._.. . . L

d;_l£ﬁratioﬁ5;”ﬁ”Dlscuou1n5 p@rbonai prob Jmé Q”Urgahizihg'__W_A

;;ciéssrogm-rasa‘rcn 'éﬁdl JDlULlODo OF di Lirey™
S LT . RO . T
. prat:oms., © o o
’ B - ’ AN ’ b ﬂ K . ' I . '.(‘ E oo .
P AT thié'QaSisw'thb’primoibal”uith-afZvaencgﬁt*'Ww'"
. .- L . - SN R " PR .-" PR # . -
Teoceonse was selected as & first choice, “huidance
O o Lo : ' L '

-

“perscnne’ with 17 per ent ;nd.deﬁér;m ﬁt Mfeaus with 14

P

‘Percent Jere rani.ad seord and_third;; ST

.,
-,

. ' o B S   f

i
a
iy
ct
|
b
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1

'tot al response (U—LL

SUB-PROBLEM 2.3 ‘ -

statement. "What are the responses of teachers ta
T .
each category of personnel as a source of assistance?"

Table 16 prov1oea;the data used to 1nueoolgate

‘Sub—prmblemZZ.B; This Sub-problem uas'conoerhed with the:

7) to all personael for the 20
- L« i3
consultative task areas. On this ba813 guidance personnel

@lesgrly ranked First_uith a 23 peroent response'{n=579).

An 1dentloal 14 percent response occurred for
another teacher (o ECD)y the department heads,

the orlno;palS‘(n=346).

‘ L .. i
The. remaining perscnnel received much_;

N

‘feeponses; “University personnel with seven pefoeof’(n:181)

uere ranked'FiFth. Next, Dietrict office staFF (n=165) and
’ S
other resource personnel (n 16 7) folloued olosely ulth the

B ;
;"."‘.' - .

same t{Lal peroentege response as Unwverelty persormel
) El
v DepartmenL ‘of EducaL;oo oonsultanps (n 1o9) and
v

llbrarlans (n= 14?) ucre'elght and nlnth respe gtlvely ULEH

L

'e Six peroe t resoonso.’ 3
.Eonsultative-QEeiotgooe from teachers ipdicated
. ? - .
Tittle - D@LCElUEd need for assistent principats with a total ¢

.

v : ’
. . ‘ - ’ 1
SUMMARY .7 ' .
Ihls chapter investigated teacher responses to the
G S , . 7 - : '

'pe of perscnnel

I

teachers pe r;eiued ag 2lpg best able to

ot

.
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R

meet thelir consultative needs.
o Personnel were selected as a first source of
assistance for the fecllowing number of consultative task

areas: principals (nine), guidance personnel:(eight),

libr-v ans (three), another tsacher (three), department

»

heac. ' :two), university personnel (one), Department of

Education consultants (one), and other resocurce personnel

(one). o

Fcr each "“he grouped task areas that follow,

-
e

personnel selected as a- fi
"Curriculum and Program Uesvelopment" (department heads) ;
"instructional naterials” (librarians); "Methodology and
Insyructional Techniques" (another teacher); "Student

Measurcment and fvaluation" (guidance personnel); "feeting

Specific Student Nezds" (guidance personnel);. and "Other

~ Arcas" (principals) < ' ~

“When the total response to each’ category of

pcrsonpel as a source of asgsistance was examined} guidance

perscnnel ranked. first with 2 23 percent responses Thrs
P . . :

Qa
©

B

_types of consultative persénmpel-followed with a total -

S

resprnse of 14 percenty namely, another teacher s,
‘feads, and principals.: ' T

depdartment

.

st choice are found- in GSrackets:



Chapter 6
“OTHER MATTERS RELATED TO CONSULTATION

This chapter examines teachers’ opinions with regard

to released time (Problem 3) and to other matters related -

o

to consultatié% (Problem 4). ‘Additional data gathered fram
‘the raterviews and the questionnaires are incorporated in
the form- of tanfes and discussed where applicable.

~

| péQBLEm 3 3
Statementys ”Uh?t opinionsﬁﬁsﬁ%éachers holdvuith‘i

v regard to reléased fimg for selected Consultative — \
personnel?" | |

- Table 17 prouideslthe backgrdund data nscessary to
ld%scuss Sub-problemns 3.1, 3.2, and 3:3, Geme%élly téachers
felt‘that department,heads should be giueﬁ mdreireléased
time,4but‘00tg£t the expe~ & of released time for assistznt
princiﬁals; Furthermqre,‘respondents‘Favdréd relezsing

teachers of recognized.abil;ty on a qchequLei':asié to

provide consultative help. )

Sub-proviem 3. ] ‘ .

Statement. ~"Do, teachars feel ;hat'more released
“ .~ ) \. , ]
time for consultation should e given to department heads?!
. » - . ’ | ’
Seventy-three percent of.tedchers agreed tnat
N . B .~ ’ WY ' ‘ A

'

dééartmeht heads should be givéh more released timé for

942
I



(\’

consultation. Unly four percent'disagreed, uvhersas, 13

mne

sercent were "Undecided" :and 10 percent indicated "o

opinion.™

Sug—orqblem 3.2

atement. ‘Do teachers feel that, if released
time fwor department heads were made availeble, 1t should be

ased time for assistant principales?®

percent of the respondents disagreed

w

at the expense of rel

]

.
«t

ni

A

@]

U

=

o

¢

¢

that if released time for department heads were made

. avallable it should ue at the expense of released time for
O T NN RS . - , ) S .
: assistant principals, 21 percent remained "Undecided."

percent
@

Nineteen percent agreed with the statement .andg 10

zxpressed nc opinicn.

Sub-problem 3.3

Statement. o tedehers feel th
————— Is)

&)
s
ot
O]
s
\'_J .
—VJ
o
n
=]
-n

raecocnized ability, wiho

«cministrative cosition, should re rel

18]
a
"
u
(a8
O
"

a seheduled

Lesis Lo provide consultafﬁve helpi®

. . f
Tie majority of teachers (74 percent) were in favor
of giving tzachers of recognized ability, who are not in ’

‘

any designated administrative position, released time qn

fhacls to provide consultative

———

a Schéd\\Jlau velp. T The

remaininy 7 porcont uere divided as fallows: 13 percent

©percent "Undecided," and G percent Mo

Goinian M. B S
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The intervieu respendents substahtlated these f\{

results lh thelr reactlons tc the questlcn "UOuld you

¥
1n”Fauo;'OF the préctlce DF glvlng selected teachers,

) “because- of t elr preparatlcn‘e%i experlance, certain
ccnsultatlve 3851gnments ulth;utjthese being called
prcnptlons' or. 'admlnlstratlon ptsltlons'.as such?" The
1nterv1euer Further quallf ed the questlon by addlng that
thlS person would beﬁplven released tlme for this functicn, V

but no addltlonal salary uould be glven ouer and above the

teacher's salary. Slxty—Flve~percent oF the 1nterv1euees’,‘
N ; k .
responded "Yes," 30 percent stabed "No ".and 5 percent

-

wers "Undecided. , Nlne of- the 13 respondenbs uho replled

s
"Yes" slaborated ‘upon thelr response in these ways: (l“m;i
. . ) \-‘Z". ot
1. "Time must be made avellabl (4) . &

— N 1 g
2. MA flex1ble person must be sblected" (2),

@ 7 » o
3. "Selection ghould be based’ oh‘thejldeas this 3

person has and could giye"-(1);

#4. "Teachers must be,freed_toAccnSUlt'tngs person'
(1); and Lo S b -
5. "fdeally this.persenishculd be paid additional

renumeratien" (1).
In.cannection uith‘#S'bfiVe out cf~the six;teachers whg
vstated riNo" to glVlﬂg selected teach=rs certaln'
,consultatlve 8581gnments 1ndlcated that they were ndt -
K&pposed to the concept but rather they Felt very strongly‘
that 1f teac&ers are to be recognlzed For spec1al abllltles,

i
./ - . o

they shculd be Flnan01al“y cempensated For addltlonal
. L + . . .°
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~

services. ' In short, 18 out of 20 ef the interviewess felt

~ 7
that ‘certain LOﬂSUltatlUB 8881gnments could be glven to’
v

teachers selegted on the basis of the1r preparatlon and

: L P : ) :
experience provided the quallflcatlons.dlscussedﬂabove were
’ A 2 AN

R

met. o

Sub-preoblem 3.4

3 \\

Statement. "TO\Uhat extent.are diFFerehees in
_— s

oplnlom«regardlng released tlme for selected. consultatlue

personnel associated with: |
1. Sex ' of tpe*teacher; ‘ . ?' L R
2. Years of bdst;seconddrygedUCation;-

3. Tdtal'years;of teaChing experlence;f-

4. Grade level add L \ ) _!l

\

5,_ P051t10n held in the schdde"
To answer Sub-problem 3.4 the Chl square test of
\independence was used ULtW the dependent varlable listed

abdue and the Questlonnalre responses to, matters concernlng
Q@

.

released’tlme for department heads (Tables 18 and 19) and

o

'teachers of, recognlzed ability.(Table 20). .Slgnlflcant

o

‘Perences at the D 05 level were a88001ated with the

:oles sex of the taache}/and posltlonain the sehool.

-

sex of the fteacher. With regard to "Releaeed tlme
R
;ﬁdr Department Heads should be at the exbense of released
\ ,
time for A351stant Pr1nc1pals, (Table 19) a 81gnlflcant

Y] : )
dlffere:%e assoc1ated u1th the sex of the teacher was

\
|



education, 25.agreed with the statememt.

.

obtained (p<B.05). wales tended to disagree more (34 out .

&
of 41) than did Female¥ (32 out of 50) with the statement .
given. . o : ' .

e

Years of past-secdhdary education. No significant

differeneeSuat the D;OS,level&uere associated Lith”years'
oflpoet~sepondary‘education: . A elipntly n;gher prpportipn
pfrteachere (741eut of 76) in.the pategory of four to six
year's agreed tha, "Department Heads should be glven more
released time for consurtatlon“ (Table 18) QF,theAZU
teachers u1th one to three years\oﬁ-post—secondary

v

~Total years of.teaphing experience. Again results.

&

A

shoued no 81gnlflcant leFerenoes betueen the four

' categorles based ‘on total years of teachlng experlence.

T~

Houeuer, to the statement "Released tlme For Department
Heads should be at the expense of released.tlme for -
Assistant Principals," teachers in the category of five to

ning years tended to drsagree more strongly (19 out of 22)
than any other experience categories. )
R.any p  catege

{ e o g ° lg}ﬁ
4

Grade level. No significant diFFerencesAaesobiated

with grade ieVel‘Qere‘obtained. But, to the statement

.”Department Heads shﬂﬂ}d be glven more released time For\ 

'consultatlon, S out oft 50 teachers at the Gr. 1:6 level

and the Gr. 15-12 Igueis-disagreed with thg aame sﬁatemant,

diaagreed.v Houever,-none of the teachers From~tne'Gr. 7-9

87
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POSitiDﬂﬁih the school. 'Signifioaot differehoes

U3<L]U1) associated with pOSlthﬂ in the school ooourred ‘ »:

with e stetement)//"Released tlme for Department ‘Heads

. .
wAiense of releaSed time For A881stant -

ay

oo A ne ‘a2t .tk

-
S o A

Y

Principals.™ All 18 teachers in a de81goated posrtlon

.oisagree%'ditn the statement. Houever; 25 OUt OF 72
olassrooﬁ teaohers agreed --Perhaps thlS uould 1ndlcate a

~

'greater appreclatloo for the role of the aSSlstant

pr1n01pal on the® part of teachers in a de51gﬁated pOSlthﬂ

as opposed to a contrary v1eu held oy some reoular

olassroomvteaohers.

PROBLEM 4
> 0 o
'Statement. .UUhat’opinionS do teachers hold aon '
other matters related to consultatioo?" ? ' . V':yy

This séction generallyufOUHd that: (1) assistant

-
4

vprinoipals are not perceived as~COnsultante for ‘subject

_'areas' (2) prlnolpals should spend more t1me in.

oonsultatlon ulth teaohers°'and (3) unlver81ty S%aff can

”'flll certain oonsultatlve needs.’ The 1n¥§8t1gatlon aIso 1

revealed teachers‘ OplnanS regardlng where staff
\)

development meetlhgs should take place and the type of

approach that should oe used The statistical results For
/ s o REI
b'buo~proolemsu4.1, 4.2,“4.3, and a.a,are-Fouﬂd in Table 17.
G e T s S |
Sub-problem 4.1 R B

~

étatemeht.f-"DOvteaohers Feel'that assistant

)



" SEX OF THE

Test bf5Ihdebeﬁden¢e_ebhcerhing'Uhéfher% -
Department ‘Heads Should Be Given -More -
- 'Released+«%ima for Consdltation:

104) 7

C

- (e

i

~

?)

* \Variables

. t ula.;"
.Categg?gsﬁ;

S

AR

s

'Agree_»Diéggfée

+

TEACHER

.9
£y

Female

!/1;‘.

“Male o |t

0,489 0.4B4

- POST-SEC.

TEXPERIENCE

%
y oo
v

PO

Y,

EDUCATION

- 1-3yrsa |

A

By

4—6'yr31 .

'1.422 +0.233

-TOTAL YEARS

OF TEACHING

' 3a4

I&ZfYrsf'

ff5-9‘yrs;

'lU‘Yrsl '

y:é;'

v o

1.121 0.772

GRADE

Gr. -

‘ 45_'

f'2é

Gr..10-12 | -

21

"POSITION.

“In scHboL

‘.

fTeachér"

_wDeéighated_v
~Position . |

18

Classrdom

ng

a

N=

99



' };;l“ﬁf?:f‘ Table 1

5‘,’ . . '», | .’ . R o o - Lo

HC,Test of Indapendence Concernlng Uhethér Released‘

“Time for’ Dspartment Heads' Should be
> ;pat the Expense of Released" Tlme
! “for A881stant Pr1n01pals .

f/;3 g;f;;4‘V'y'f1 ﬁ, (N- 91)

e e

' Variables®

i,

T ek

Céﬁégoriéé

Agres’

—

‘Disagree
S e

 SEX OF.THET - Female s -

© TEACHER ..

e e

e

32 la.os00

0.044

‘>,ﬁosr-SEE;ﬁ:},ugjii

- EDUCATIDN v'

n"«

viZU

| 0.721 0.

396

TUTALzYEARS- B

OF TEACHI.

EXPERIENCE

10

13

19

. 24

3.781

1 0.286

" GRADE

LEVEL

310 |

;&%;

Gr.

10-12

0.486 .

POSITION

IN SCHOOL

Designated -

Position

19

Classroom
Teacher:

47

9,096

D;DUB




-

"?"V%L . . Table 20

S Of Independence Concernlng Uh
'Classreom Teachers' of Recognlzed . e
f'Aglllty 'Should Be Releasad Tox X~
: Prev1de Consultative Help S

J (N- 118)

Mg

ether

Agree

Disagree

57

=

R

43

POST=SEC. +

& . 1=-3 'yrs.
b s ‘ WA

- 26

ot
"

EDUCATIO Y 4=6 ,rs...

g

74

1 1.258

% %‘”“: R R
N v

15

. 3&4 yrs,

23

549 f:e.

31

lU YI‘-J. +

. w“' \,_ 3

31/

/

2,470

0.538

Gr "1—6

50

'Gr, 7-9

24

Gr. 10-12

22

L 1.424

07491

»

POSITION Designated

%

Position |k

ov 4

15

IN SCHDDL o 5 Eiassreom
S Teacher

- 85.

15

iz

0.031

0.861.-*

n - 2 N= 113
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principals aﬁﬁdldfact”as conaultants for most suldlject -
ar'Ba.S?x’,'.'/'. - K S _ :>.’ . ..'.,,
R o TV C
el T Teachere generally disb@reed (bS‘percent) that o
N N ey
: : . R g
. .

f’3531>tant prlnc pals shouEd act as consultants for nost
N ? i

sumjcct areas. UnIy 21 percent of the respondents agr eed

f.:,1u percent uere "Undec1ded( 'and s percent‘v01ced’”mop

- koplnlon R 7_n ',“ e - o |

N ‘ ,

. Statement ' "DD teachers Feel that prlnclpals

: - o -
_ﬂ:i’should spend more tlme in consultatlon with teachersV"-
%% L R A madorlty offreSpondents (65 percent) elt that
;%;‘pr;n01pals shduld spend more tlme in consultatlon with -

teadhers,“uhereas, 13 percent dlsagreed ’16 percent v
4 ,

,,responded "Undec1ded and 7 percent helj "No eplnlon

‘-

:Subjproblem-4.3 ;

;-

.«

can Flll certaln needs 1n consul?atlve serv1ce89"
Teachers responded ulth the hlgbest percentage of

s agreement 1n‘tnls area. Elghty Four percent oF the
@ ¢ s
respondents agreed that unlverSIty staff can Flll certaln

N

needs in censultatlve serv1ces; Only siX'percent disagreed

uith the statement. NG -,3,A’7”,,.715" B
This polnt of v1eu is relnForced by addltlonal

)

comments urltten on the questlonnalre. Four out,of 18

‘Vteachers uhe gave addltlonal 0p1n10ns lndlcated that_"Mon

C92

R

Statement. ."Do teachere feel that University“stafﬁv'ﬂ
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‘”lialson uould Ue useful betueeh unlver51ty personnel and

- st o : ‘.- - g - \2_‘
L thm school" (Table 26) w w%f;? Lo S
A Nl W : el
I ., Three 1nterv1euee: _‘abléﬂ2?$ifelt that "HEID~5hOUld L ;f
Ve _ : CNG N R RS
.come from- varlous sources su. R ass ‘ personnel
v \ﬂL\n RS R S - ’ -
; \‘_u_‘, - RN 3 C 4 P - oo
”FconFerences,\ahd 1nst1tdtes. s ; : ;
i . \ .
. . . [ S " ¥ '"‘
S L ey S o , A
sub~urobleh 4.4 7o T ' . S

Statement “"Do teachers Feel that sta?F develepment 'EFTQ

_neetlngc stould be held mbstly 1n the school uhere the; A;;

teach rather than in ancther locatlonq" 7'i;_"fﬁ'e,%;v;,“nﬂflﬁgﬁg
. Teachers felt (657peroent "Agree") that staff , £

development neetlngs should be. held mostly rn the school

uhere they teacn rather than in enother lo atlon./ Uf the

'remalnlng p&spondonts 15 percent dlsagre d, 13 percent meref*?
: "Undec1dedu and 10 percent had "No oplnlon. ;;‘_ﬂ”uﬁ,
" ,&‘ In addltlon to questlonnarre results regardlng thls

TN Yv

; atter, 1nterv1euee oplnlons uere obtalned to determlne

: i

uhlch approach uould best serve therr needs in: consultatlve.f-

Pl Lo [

areas (Table 21) In the area, oF currlculum deve opment
“'"the small group SQSSlOH" \AG percent) and a comblnatlon oF‘

"dlSCUSSlOﬂ ulth another person“ and "the smell group

S,

'af sessron" (35 percent) proued mbst desrrable. To handle'p-‘

vAneeds assoc1ated ulth 1nstructlonal 1mprovement 55 percent

[y

preferred "dlSCUSSan u1th another pefson, 'and 40 percent
'~f fauored a comblnatlon og “dlscuss1on ulth another person"u

1and“"a small group sessron.. Technlcal a881stanoe uas seen‘t

" as best belng met: by "dlSCUSSlDﬂ u1th another person“ (35

. . o X Lol Y \
N o AN E T -



r\\_' < v . i \
e . a» . QL ‘[."‘,‘ N . . B - v"
percent) In the area oF meetlng pupll needs, 50 percent"
! VT-A ‘ . -
.jchose 3. comblnatlon of "dlecussion u1th»another person" ol h
mall gfoup se§31on.“ RN v o - :
’ '. . . 1 .
S ) i . L ’
9 | 5 \

.,*

"f‘é;ﬁ Statement “To uhat extent are daﬁterences ln

"‘teachers' perceptlons on consultatlve matters examlned 1nuy
R e

s Problem 4 aseoolated ulth"ﬁ.?*lli:fjkﬁr_f 1
T 71 Sex oF the teaqher, ':i ‘!i‘_dip?” Tlt{lEf;'a{;?J
Fléi’ Yeers oF post secondary aéﬂcatlon,Iiﬁigigl ~:p
=j3.' Total years oF teachlng experlence,v:ﬁ‘v'gvu fd'f
JI:filf?‘ ? 4;: Grade level( and j{q;”7i~“,,?‘-w'_‘pi,“ﬁ ;??.5i5\"

o 9. pDSlthﬂ held in the schoolO“f,

'TfeThe Chl square test of 1ndependenoe was used u1th ,1”

the statemenbs dealing u1th other matters y/latgyﬂto .ff;f o

'l coneultatlon exellned 1n Problem 4 (Tables 21= 24) Only ffj“

:,one 81gnlflcant dlfference (p<TJ@5) uas aesocrated u1th-
the dependent varlables examlned. Eoncernlng th statement’
""Staff development meetings shoulr 2 held\mostly in the

v

' ’
school uhere you teach rather than rn another 1ocatlon oo
. LT Y "

teachers ulth ten years or more of teachlng experlence

A

&

agreed most strongly.5 o JJ'E:f:;fdfy;°_'

-ev”'”* Sex oF the teacher. No 51gn1flcant leferences

(p< 0. os) uere~a§go;1ated with the sex of the teacher.

. Houeuer, ulth regard to the statement "Staff development

~ : - ‘
meetings should be_held;moetlymln the echooluhereyou‘teach o

. g’a"
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“rather than in anothe; locatlon, (Table 24) Femalejr(15

- —

out c- 63) ten 2d to dlsnﬂrig Sy = greater margln tnaJ P

malec (5 cut of 37) Slnllarly, 7 olt of 69 Females ..“p'*)'

disagrﬁed that "Unlver81ty staff can flll certaln needs in

consultatlve services," whereas, only one male out of 52
dlsagreed, ' . : ‘ '
=e . , o

Years oF post secondary education. Agaln, no

;‘v:,

81gn1f1cant dlfferences aseoclated with years of post—.“

vsecondary educatlon were obtalned An examination of“the

]
results showed that a hlgher proportlon of teachers u1th

‘Four to six years of- tralnlng (84 out oF 87) agreed that

"Unlver81ty staff can Flll certain needs in consultatlve
N /‘«
"serv1ces" (Fable 25) ‘as opposed to 29 out of 34 teachers 1n'f

the one to six -year category who replled "Agree.
Total years of teaching experiende. A significant

difference (p<:D DT) u31n§ the chi square was obtalned Ulth

the dependent varlable total years of teacnlng experlence. "/;A; '

'The test of 1ndependence with the statement "StaFF' .
' \
.development meetlngs should b% held mostly in the school you

4

.teach rather than in another locathn" (Table 24) revealed
that teachers u1th 1D years or morenof teachlng

experlence agQEed most strongly (34 out of 35) - The thres

Rl

' .other exparlence categorles recorded results 81mlllar to

ons arother. these_responses totalled‘51 "agree" and 19

‘"disagree."
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adeileVBl No statlstlcally 81gnrflcant{

leFerences uore a88001ated u1th the uarlable grade level

8 k] e . R
Houever, teachers at- the B 1 6 level tended to agree more - N

Nz

,strongly (48 od%jof 53) than GT.: 7-9 (23 out oF SDgeand

" Gr. Tu-12 (14 out: o 19) ‘teachers: With bhe statement . : o
. » . o .v.‘éﬁ:

Pr1nc1pals should spend more tlme in. consultatlon u1tn ﬁ

9

teachesst (Table 23) Concernlng ‘the statement "StaFF e

~.

development meetlngs should be held mogtly in the school'
you teach rather than 1n another locatlon" a hlgher;-‘ 65

erOportlonqu Gr: 1-6 teachers (46 out-oF'SS) and Gr.\7;9 L
eachers (24 out of 28) replled "Agree." Dnly 11 out of ‘:.?‘
18 Gr. 10=12 teachers agreed Wwith the atatement (Tablé 24). .'“j

Another\result also worth reportlng, occurred ulthcthe

Qstatement “Unlverslty staFF can, Flll certaln needs in L X‘

oo

consultative services! (Table 25). Although only 1 out, of

52 teachers From the Gr. 7 -9 and- Gr.-1D 12 levels dlsagreed

ECAN
‘ -

7 out cm564 Gr..7 S. teachers recorded “Dlsagree." SR

2

a

‘Position'in thevsghoor’ Again, o significant.

“_leFerences were assqplated ulth poeltlon in the schogl |
'Houever, to the statement "A331stant Pr1n01pals should act -

as consultants For most subjeot areas“ (Table 22) classroom
'teachers tended to agree lees frequently (21 out oF 90)

vUn the other hand, ‘the maJorlty of teachers 1n a d851gnated if -
'p051tlon also dlsagreed but 7 gut of 16 teachers did in

fact agree. Ulth regard to “Pr1nc1pals should Spend ‘more.

ftlme in consultatlon with teachers“ (Table 23) all 19

M . : . : : 3 )’_ f
. v ] . 3
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teachers in a designated position agreed,’uhereas,"69 out
l. .
oﬁ 86 classroom teachers were in,agreement'uith the

statement.

SUMMARY

Thi’s chapter looked at teachsrs' opinions with
regard,to released time and to other matters related to
consultation as stated in Probles 3 and 4o

fhoncerning relesased time for selected consultative

" persomnel, 73 percent of teachers felt that time for

Q 2,
consultation should be given to department heads, but 49
"

pergent disagreed that this time should come at the expense

oF‘released time for aesistant principals. A majority of

"

teachers (74 percent) were in favor oF glUlng “teachsrs of

recognlzed ablllty released tlme to prov1de consultative

help.’ ThlS pOSlthﬂ was supported by 1ntarv1eu respondents.

Dnly 21 percent of teachers chose a381stant

pr1nc1pals as’ consultants for most SUbJBCt areas. Houejer,

65 /e%cent of" teachers felt that pr1nc1pals should apend

@E;e time 1in cOnsultatlon u1th teachers, Furthermore, 84 R

(

R

qparcent of” the respondents uere of the oplnlon ‘that

unlver81ty staFF COUldelll certain needs i - sulte ive’

servrces. Flnally, 63 percent of the teacheis nelt that

staff development\peetlngs should be held dcstly in'the

school where they teach.

' UsingAthefChi square test of independence, three

98
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Table 22 |
Test of Indepandence Concernlng Uhethq; 9881stant
. ﬁflﬂClpals Should Act as Consultants . s
for Most Subject Areas. S, S
A (N= 106)"
. ' s . § N . N~

Variables ‘Categories| "Agree JOisagree X?'. o)
SEX OF THE Female 15 42 0.001 . 0.980
' TEACHER . Male 13 | 36 . ,'ér

POST-SEC. &  1-3 yrs. | 7 | 19 | § o0s gloae

EDUCATION . = 4-6 yrs. - 21 59 L

TOTAL YEARS 142 yrs. 4 18 ) J

. ; N “ . - ‘ - v »" /} ,

OF TEACHING - 3&4 yrs. 6 7 2,625 0.453
- o 5-9 . yrs. 71 24 -
XPERIENCE . = ' o o

© ¢ 10 yrs. + 11 19 - . -

GRADE . ~ ' Gr. 1-6 ool6 f o 37 _

o Gr. 7-9 7 19 s 3.804  0.149

LEVEL. | ' ‘

| - Gr. 10-12 / 2 20

' ‘ . . . ‘~ : ~\_ . .
] . Ll -. ' ] , - 9
- POSITION , . Designez-.:-_ 1% _ _ '
| - Positic 7 | 9 1ot
» i , | | 1.958 [0.162

IN'SCHOOL - Classroonm o A |

: - Teacher | .21 | 69
-~ ° i .>.. = ) f
T N= 101 T
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Table 23-
Test of Independenpe‘ancérning Whether
Principals‘Should'Spendxmore Time
in Consultatior with Teachers
(N= 105) ‘
" Variables o Categories| Agres. Disé@fée ,22 op
SEX 0OF THE : Female ’ 46 1o ,0.246 0.620
TEACHER Male : 42 7.
_PDST-SEC. 1-3 yrs., | 20 7 “1.865 0,187
EDUCATION 4=6 yrs.. | - 68 \ui‘ S A
TOTAL YEARS 1&2 yrs. 13 5 N /q'
' OF TEACHING 384 yrs. 20 . 4.264 0,234
: .. 5v9 yrs. . 26 4 (A
EXPERIENCE — —
p 10 yrs. + 29 4 7
GRADE Gr. 1-6 48 5
o "Gr. 7-9 23 ¢ 7 4.230 - 0.121
LEVEL @ — : _ : : .
Gr. 10-12 | .14 5
" POSITION . Designated | .
v i Positian . 19‘ 0 3.143 0.076
"IN SCHODL Classroom ]

2

-Teacher » 69 17 <*\\

a

N="302 * L : L

100



Table 24

: Tést of Independence Conéenning‘uhather Staff

Dé&velopment Meetings Should Be Held

Mostly in each Individual School = '
o (N= 105)
{ ¢
Variables -Categories Agree' Disagred x?' P
SEX OF THE Female 48 15 2.316 9.128
TEACHER Male 57 5 ), S
. ' {
POST-SEC. -3 yrs. - 25 8 0.842 0.359
EDUCATION 4-6 yrs. 60 12 | :
. /
TOTAL f&ARs 142 yrs. 15 7.
¥ : '
OF TEACHING 3&4 y?s. 18 4 10.604 0.014
o 5-9 yrs, 18 .8 ’
EXPERIENCE o
10 yrs, + 34 1
GRADE Gr.. 1-6 i6 9
‘/> Gr. 7-9 24 4 5,075 0.079
LEVEL 2 S
- Gr. 10-12 11 7
POSITION Designated] = X
gs Position 15 2 0.248 0.619
IN SCHOQL Classroom.
' Teacher 70 18

g N= 101

N -

101
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Table 25 ‘ .

Test af Independencé Concésning Whether
University 3taff Can Fill Certain
Neads in Consultatlve Services

)
—

S (N= 121) -
Uariabfbs » Categories | Agree Disagree 564 3
. . ‘ w‘:.m_a
SEX OF THE owmals | 62 7 2.051 0152
TEACHER C Bale - 51 1 |
POST-SEC. . 1-3 yrs. . 29 - - 5. ,3.360'VU.067
EDUCATION - .° 4-6-yrs. 84 | 3 '
~ - - -
TOTAL YEARS ‘1&2 yrs. | 24 0 - e
OF TEACHING &4 yrs. 8| 3 ] s.1s8 o0.161
| | 5-9 yrs. 3¢ | 1. | T
EXPERIENCE — . e
' 10 yrs., + 37 4 RN
GRADE Gr. 1-6 | s7 [ 7
. Gr. 7-9 30, { 1 | 3.938 G.140
LEVEL
Gr. 10-12 22 0
POSITION . Designated | ‘o “
B Position 20 0 '0.656 0.418
IN SCHOOL Classroom | : :
' - Teacher ' 93 8
TN

N= 117 - ' .
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~significant’ (pg 0. 05) results were Found to be assoc1ated
ulth the uarlables examined. With reQard to the stetement
'"Released time For Department Heads Should be at the
.expenee of released time For Aselstant Pr1n01pals
81gnlflcant leferences relatlng to sex of the teacher and-.
to poc1tlon in the school were obtained (Problem 3). Inh
the&Flrst test malee tended to dlsagree more than Females,
in the latter teachers in & d881gnated p051t10n shoued mueh
stronger, dlsagreement than classroom teachers. Uhen the
etatement "Staff deuelopmént meetlngs shduld be held mdstly
in the school you teach rather than in andther locatlon"

- uas exanlned teachers with 10 years or m%re oF teachlnd

eXperlence agreed ‘morte strongly than the dther ‘three

experience categories (Problem 4).
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Chapter 7 -
,M‘ . - .:l *‘A ’ . \,

SUMMARY,~CDNCLUSIDNS,]ANQvI%PLICATIONS

ThlS chapter 1ncludes an ‘outline- OF the research X

B E

methodplogy used a restatement of the problem examlned
‘:and a presentatlon of the problems 1nuestlgated SIn
,.addltlon, thlS chaptermdlscusses various conclus1ows and

'51mplrcat10ns OF the study in llght of recent Canadlan

N

'rcsearch studles on consultatlon and clends in- some of the

personal v1eus held Dy thls researcher. ,"-f 0
S

”ResEarch Nethodology | fjif“' _—

_ §fy
A questlonnalre uae admlnlstered to the 1&1 teachers
.'nof the St..Albert Protestant Separate School District aé
‘?\l

thelr monthly staFF meetlngs. Usable returns totall%gy135»

U

questlonnalres (97 percent) - In addition, four teac ars

from each OF the five schools part1c1pated in- a sﬁ@%ctured

interv;eu.

independence was used with allpquestionnairevltems.against'
five selected dependent_variables;

P ] ’ B
. : 2

,'Summary of the Findings

‘The méjor findings are presentcd in terms of each

-of the researdh problems which were dlUldEd 1nt0 further

107
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sub-problems,

Statement of Preblen 1. M"What are teect:irs!

OplﬂlOﬂS OF the need for assistance in the con;mltatlve,

‘task areas examlned?" Elghty percent or.more of the

teachers indicated:that they would like consultatlve

)

assistance in 10 ouf of the 28 consultatiue task arsea

statements.‘”The'Fpur highest task aﬁeasruere as follous:
"Information on'background of students" (89 percent);

(8]

"Assessing the need For remedial programs"” (86 percent),
"Implementlng remedial programs" (86 percent), and
"Developing course ogutlines" (84 percent).4

Significant differences in teachers!' perceptions

7y
v

of the need for assistance were obtained in varipus

_consultative tasks areas. Theése wefe associated with the =
v . ) N

dependent variables that folldus .- ]
' ) -y . . . (/
'©° 1. The variable, sex of the teacher, indicated 7

that'males'tended to:sheu more need for assistance in

"Evaluating the teaching process" and "Discussing personal

problems}" On the‘contrary females responded more
affirmatively to "Solutions to teacher-student inter=-

action.” .

-~ 2. With regard to. years of paost-secondary

educatlen, teachers ulth less tralnlng (one to three years)

_percelved less nrad QSF assistance than teachers Ulth Four

to six years of ‘educatinon in the Folleurng.task.areas: »

. ' : - - . & . ‘
"Planning lessons,% "Arranging for intervisitation,"

108



"Dbseruiné a specific problems," and "Discussing personal
problems."

, 3. Teachers uith one, two, five to nine Xears'of

teaching experlence igdicated by a margln of tuo to one, a
nesd for a581stance in the arga of "Plannlng lessens. On
the othe hand, teachers with three, four .and ten.or more
years_dF teaching gxperience tended ‘to raﬁéond negatluely‘
to the same tasé area. -The lack oF‘a significant
‘difference betueen the categorles ‘was not in ’eeding WGith
the vieus neld by the 1;terv1euees who Felt that there was
a greater need for consultative assistance in the beglnnlng

years of teaching.

4. Grade leveivdifferenbee uere found in three
areas. The majot;tyvoF.Gr.‘1—6 teachers pppgsed-assietance
in Jﬁlanning lesaons;ﬂ.dhereae, tuo-thirds of_ the teachers

. < ' :
Frdm Gr. Zlgvand”Gr. 10-12 wers in favor oF_sdch
assistance. Teachers from G:..ﬂéh Supeorted, byla ed%:
'stantial margin, the necessity for assistance in‘"Afranging‘
for demonstratlons. Althodgh teachere From‘Gr.‘7e9
tended to shou need For consultatlve aSSlStanCB u1th
"Parent-— teachers intervieus,“ the majorlty of teaohers from-
Gr. 1- 6 and Gr.,1D 12 re jected this area. S \\

) .
",5' leferences relatlng to position in the‘school

I3

were observed in three taif areas. Classroom teachers
. responded ”Yes" by large marglns in "Arranglng for
‘ . :

demonstratlon°"_and "Assessing the need For remedlal

‘prdgrams." On the;other,hand, a substant;al mafority (17
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out of 21, in a designated poSitlon favored assistance
with "Dic  issiny ,personal problems," whereas, opinions of

'classroom teachers uerevdivided.on this tasﬁ_area
_statemsnt; ; . . ﬂpﬂ

Teachers' peroeptions an the oasis of olassiﬁi—
oatlons u51ng various dependent varlables uath\eaoh other
did not produce any dominant generallzatlons }J the

M

ﬁpnsultatlve task areas,teaohers considered most 1mportant.

Statement oﬁ,Pfoblem 2. "Which type of personnel:

: L S
do-teachers perceive as being best able to meet their
\ ) ) : :

consultative needs?" Teacherstindloated on the.basis of
responses to each Lnd1v1dual task area that prlnolpals and
:.guldanoe personn&fﬁuste the oonsultatlve personnel most
able to meet their needs. For’a881stance.
Uhen related task areas uere- grouped:under
~appropriate headings, the following categories of

-personnel uere.seleoted as a first ohoioe by tedchers:.

"Currloulum/and Program Development" (departm\\f heads,

s

:f; "lnstrUctlonal Materlals" (llbrarluns, 30

Euéﬁuatlon" (gu1danoe personnel 41 percent),}"meetlng

Sp901flc Student Needs™ (gu1danoe personnel gg percent),
‘and "Dther Areas" (prlncrpals, 28 percent)
- With a 23 percent total response, gurdance

'personnel;led all oonsultatlve personnel oategorles'ln

PR
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-total‘reSpcnse;_ Another teacher, department.head,.and
principals followed with a response of 14 percent gach.

=

Statemert of Problem 3. M"What opinions do teachsrs

‘hpld'uith regard to released‘time for selected,consultative
personnel?" Seventy-thres percent of»teachers*agreed‘that'
department heads should be given,nore released time for

co-swltatlon. Heuever, 49"perdent of the respondents’ N

;eed that thlS released tlme should come at the ¢
'expense of ré&eased time fer a881stant pr1n01pals.o

A maJorlty cf teachers (74 pegpentiluere in favor

_ of plv1ng teachers of recognized ablllty, who are not in
an; de81gnated admlnlstratlue p081t10n, released tlﬁ% -on

a scheduled baSlS’tD prov1de consultatlve help. ‘Intervieu
.respondents also substantlated this p081t10n with 90

percent Favorlng this 1dea glven certaln quallflcatlons.

Only tuwo 319nlflcant dlfferepces n Dplnan d81ng

'

{_ a. test of 1ndependence were obtalned recarding released

',tlme For selected consultatlve persennel Both occurred AYL';
with the statement "Released tlme for Department HeadS-'
!should Le at the expense OF released tlme For A331stant
Prlnclpals i 'A greater proportlon of males‘as opposed to
1Females dlsagreed Ulth the statement ’Slgnlflcantly all-

19 teachers in a d951gnated p081t10n dlsagreed with' the

statement, uhereas, 25 out of 72’ classroom teachers were

in . agreement.
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& W e \
Statement of P-oblem 4. "What opinions. do
teachers’hold on other matte-s . lated to consultationv"

¢
Teachers (bB percent) indicated that a881stant prlnClpalS

o

should not” act as consultants for most subject\areas.'f'
Houever, a majorlty'of respondents (65 percent) felt that
princlpalsvshould spend more time in consultetlon with-
teachers. Interestinglyi 84 percent agreed that universigy

staff can fill certain~needs 'in consultative services. .

A maJorlty of teachers (63 percent) ‘felt that staFF
development meetlngs should be held mostly in the school
.where they teach rather thanj in another location.

On matters examined iN Problem 4, the chi square

—

‘test'oF'independance showed that_difFerences“in'teachers‘

perceptions uere significah’ly (p<0.01) associated with

[T

- the dependentxvarlable total years of'teeching ekperfence.,

-Teachers.in the category 180 or mare yaars of teaching L\p
experlence agreed most strongly Ulth the statement "Staff
»zdevelopment meetlngs should be held mostly in the school

,You.tanh rather tham in another locatiom." .. . s

i

ConclUS1ons and Impllcatlons
| : The work of M&Gillivray (1900), Milne’ (1@@8), and
Humphreys (187U) indicated a serlous need foz-ffelp for
beglnnlng teachers. thtle 81gn1F1cant leFerence uas.
found in this study associated with beglnnlng teachers

u31ng a test of 1ndependence with each of the task area

-

‘-5tatements.' Houeuer, intervieuw respondents emphaslzed a



great need fpr-canUltative‘hélp to e readily available &7
v 'y _

during their beginning years of* teaching.
Holdauay.(1971b:4d) indicabed that often principals

cannot givé-COpsultative help of a speciaiist natpre,,but.
“Theyﬁcap hpuevéf do much with regard'tp providing a
supportive, facilitating and hotipating climaﬁe." Tpe.
teathels participating in this study not oniy felt that
principals should spsnd more time in Canultatioﬁluith
them, but chpose Ehe pripcipal‘as a first source of
assistance‘ippthe’task areas "Arranging Epﬂviéu progréms,"
”Afranéipg for demonstratipns,“ apd,"Arrpnging for |
-~ intervisitation." This would lend itselF.uell to
‘Holdaway's (1871b) conclusion.

 “With Support from such studles as Heuwkao (1965),
Heron (19 9), Coule (1971) and Parsons. (1971), Haughey
(1972 27) concluded ". . . that in-school personnel are _
-most 1nFluent1al and eFFectlve 1n terms DF consultatlve
assisgance. Her own stpdy also added funther,eyldence to
the studies she lists Although this stpdy &id npt
attempt tp.addreés it eif to this problém, indications are
that Haughey S conten ion seems to apply. Fo:vexample in
the areas of. "Currjculum and Program Development,"
"Iﬁstfuctionél Néterials," “Nethodology'andvInstrupfional
*Techniqups," and'"Dthérbﬂreas," in—schopl types of staff
Fpph‘as pépértment heads,‘anglherbteache:, librargéps, and -
principals Jere clearly first and second 'choices. In

“addition, teachers felt that teachers of recognized’

™



. staff, Department of Eduoation consultants, and other

y

abilioy shoolo be niven released time for consultative
tasks., | |
Respondents in this sfody strongly indicated that
the a381stant pr1n01pal is not perceived as a consultative
uype of personnel 1n tne task areas exanlned, ThlS ralsee
questlons aboi't the role of the assistant prinolpal uhlon

oould o& exanlneo in further studies. Houever, this study

recognizes that real llrltatlons ex1sted in us1ng a

-“Foroed—ohOioe" apprcs ©° uhere only gne category of

personnel could be eeleoted for sach task area
Respondents oould argue that they had dlffloulty 1n.
dlvorolng the roles of or;ﬁﬁlpals and 'the assistant
prlnolpalﬁ with regelo .o consultative servlces.‘Dr‘again,
given tuwo selections aosiﬁgjét prlnolpels mlght have
r -~aorded.a higher reébonset ‘ »

ThHis studefeaFFirmed“tne‘consultative role of
guidanoe ﬁersonnel in schools. When the consultative task -
areas uereﬁorouoed under the neadinge of "Stodent

Measurement and Evaluaﬁionh and ”Meeting_Speoifio Needs of

Students," guidanoe pestnnel were fawvored by large margins

as a First.ohoioe over any other type of perso nel
Aonstated by Haughey (1972) and others, "out51de"
perSonnelbsuoh as unlver81ty personnel, District office

o -

resouroe personnel did not dominate any particular grouped

"‘oonsultatlve task areas in this study.: Houever, teachers

felt in the intervieus and reoorded in the questlonnalre

r4



a desire to have more liaison uith university personnel.
As a suggestion in this regard, school boards who do not

have . the financial resources to prcv1de ccnsultatlve

personnel for all Spec1allst areas could retain unlverslty

personnel for epecific assignments relating to in-service
activities. | | |

Up to this®point, this'analysfe'has primarily
‘dealt with %1eus related to consultatlve personnel per Se.
vThie study'hust no{/I;;e,sight-oF'the Tesearch cryestion
~dealt with in Prchlem'1 .namely, thehareas injuhich
'teachers uculd like consultatlve a851stance. ’fhie
inVestigaticn has shoun substantlal need for cchsultatiue
eervices in the aceas of p;cgram development, methodology,
and meeting student needs. In the ccurae of this study,
teachers stated- during informal discussions, on the ques-
tionnairegxand in the‘intervieus,.that ﬁhey'Felt
that teachers mdst'he\askad what their needs were as -
'oppcSed to being-told dhat’they were by their adminis=
utratlve staff Fcllou1ng this approach eFFcrts,shculd

. be made to prcv1de consultatlve help in the areas where

»teachers.expresswa need. o

Suggestlons Fcr Further Research Q

A study such as thlS not only presents useful

C

N

: research ta but often serves as a startlng leﬂt For neu

dlrECthHS and/cr JeSthﬂS 1n 8001al sc1ence}*esearch.~

//’Jlfh thls perspec( ve 1n mrnd scme pcssfbla suggestlcns

°



.For Furthen study are as FolLous.l _ i e

N

1. Broaden the study to include other School
jurisdictibns. T

2.  Perfcrmva Follou;up study‘specificalt; to
guestion the individuals participating in_thisvstudy:
togarding responses.

1. Examine the consultative help given by'
personnel who haue'r0placéd the position ot assistant
pr1n01pal in Certaln Alberta schools since - 1871,

4. Contlnue efforts to examine the consultative
ralé of various personner examined in this study.

B U81ng various school settlngs, research the

type ahq amount DF consultatlve 38518tance that exists

between regular classroom teachers.

6. Measure the intensity of need for consultative

sgrvices.

7. Continue to sxamine from the teachers'

‘perspective their needs for consultative assistance.
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FACULTY OF EDUCATION

.
DEPARTMENT, OF EDUCATIONAL ) A
ADMINISTRATION

’ s ) )
- THE UNIVERSQITY OF ALBERTA
. o
EOMONTON 7. CANADA .

e : R ) Deoember 7, 1972 ‘ ‘ .

X, s : . .

I am rEQUesting your particiostioh in this research study.on cohsuitation
which Mr. Gish, your Superintendent has approved after- dlscussion with

the- principals. : v o S : N

~ This study is belng conducted, in large part, by Mr. Jacques Plamondon who
will use the data for his M. Ed. *Thesis. Although the study is:being '
limited to educators in the St. Albert Separate School District, it is
hopgd -that the results will have general applicability and beneflt

1'”\« .
SV

The maJor purposes of this study are:
. @& ,

1. To discover teachersJ

(ineedsﬂfor consultative assistaoce;

‘ R / J..' " :

2. To determine which personnel are peRSeived by teaphers as being’
best able to meet these needs. . - i :

All information reiatiﬂg to fndividuals will be confidential.

A report containing compllatlons for all schools will be sent to each

principal :

k Your co-operation is very much appreciated. . , -

N

LU Htliawny”
/ .

W R E.A. ;yoldaway o - : y
\\ ' - o Asso%iate Professor L R
‘ ‘ o

vt - . o .

o
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. ~What is your position in this school?

1 teach1nq time?

( - S 133

STRUCTURED INTERV}EW ~ CONSULTATIVE NEEDS OF TEACHERS

Principal Assistant Principal

Coynsellor Classroom Teacher

Librarian '. Department Head/Subject Coordinator
. Sex: Female Male

How meny complete years of post-secondarv education do you hold?

1 3 o s

2 4 - 6 or more

How many years of teaching experience do you have?

(a) Total , : . _
(b) In St. A1bert Protestant Separate Schoo] D1str1ct
(c) In your. present schoo]

—_ -

%

In which subject area do you spend the greatest percentage of

Is your teachlnq ass1qnment qenera11y comsistent with your academ1c
"preparat1on7

. 1
Yes "‘No

—_— — . -

In wh1ch one of these .grade 1eve1s do you spend the qreatest K
percentage of your instructional time?’

Do not teach , K- Gr. 3 .. Gr. 4-6
Gr. 7-9 Gr. 10-12

What particular consultative funetions would be of most value to you?



\
¥

9.

10.

Would you be in favor of the practice of giving selected teachers,
because of their preparation and experience, certain consultative
assignments without these being called "promot1ons“ or "adminis-
trative positions" as such?

“(a) VYes . ' No - .- : Undecided

~
) "Wﬂ;‘a?d you answer in that way?

LT

i e .
Do you feel that the need for consu]tat1on decreases w1th 1ncreased
exper1ence7

(a) Your gbinion: -~
d

f - i
i .

) t
- \

(b) In wh1ch years do you feel that the need for consultation is.

most nquﬁéary for the averaqe teacher7

(c) P]ease/élaboré&e.‘

y
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3

11. (a) In your first year ofvteazhing which needs were the strongest?

~

(b) Which needs were not really taken care of?

12.

Indicate which approach best serves you
~as a teacher in dealing with each of
the areas of consultation indicated

above,

{

Technica] assistance

Instructional improvement
Meeting pupil needs

Curriculum deve]épment

(a) Discuséion with‘anothef person
(b) Sma]] g;oup session _ ~\7
(c) Large grbup session. |
(d) Uncertain

(e) Several of these ' o

Fiﬁ c
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13. Comments
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