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o~ ABSTRACT °

PO

,‘This 1nvestigation endeavored to determine,'by'means of a
quest1onna1re survey method, the opinions of grade nine: and grade

‘1n the Edmonton Separate (Catho]ic) Schoo] System

twe]ve students
regafding questions pertaining to career decisions, career p]ann1ng,

land career 1nformat1on Th1s questionna1re, with some changes to

. % reflect the Albérta scene, was s1m11ar to one dev1sed13nd '

ut111zed extens1ve1y throughout ‘the metrop011tan Toronto area te
- ascer;a1n the need fo# a career information centre.
In addition: to background information, such as grade, seu, and
high schoo] prpgram,;students uere aSkgd to ihdicate:fheir
inten;iohs after_]eavihg'hiéh schoo1, whether tﬁey had expérieﬁced"
'uaid employment _for a twe‘month period, and whether they hau made
’eareer-pjans}- Students were also asked to rank on a scale of |
1t5 (1 being fiyéé/choice, and 5 belug f}ftbichoice):methods :
'tﬁey uti]ized'or would utilize in 1earn%ug about‘different eareers‘
fuom'a list of sixteen poSsib]e Methous- o’
Students were also asked the1r op1n1on on th1rteen vakiables
1mportant when nak1ng a career dec1s1on They were asked to rank
eachyvar1ab1e,on a 5 point scale’ from "very low" to "very high" iﬁ
impo}tanee. | |
Obtained as well were students opinions on accessibility of

¥

career informatfon in the school and whether‘studentgqreeeived adequate

iv



\ | | \
he]p from the school staff in making career plans Additional '
"1nformation was obtained from the students as to their know]edge of N '
the presence of a counse11or in their schoo1
Of the 550 students random]y sampled 455 students completed - (
. ,the questionnaire in part or in tota1 These data were treated
stat1st1ca11y to determine the presencé*of s1gn1f1cant d1fferences

- ) .\ ’a)

Some of the conc]us1ons were:

(1) Grade nine and grade twelve students had similar
. ] -. in T ‘
opinions with respect to methods utilized to learn
' *
: about careers. Ma]es and fema]es showed similarities

'1n the methods by which they learned about careers

Lo (2) Significant differences were evident»in.two areas:

. (a) in grade nine and grade twelve students on the !
reasons for making a career decision; and (b) between
males and ferales in their reasons for mak1nq a.career

.

dec1s1on ¥

(3) Both grade n1ne and grade twe]ve students have s1m11ar
,career p]ans w1th respect to spec1f1c1ty Both .groups ‘

indicated the schools were'providing adequate help to them

in making career decisions.

.

(4) Regard1ng the access1b111ty of career 1nformat1on, the
-responses suggest that grade twe]Ve students felt that it
was more access1b]e in their schools than grade n1ne students' /iﬁl/

in the1r schools.
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" . - b .

*
. ( | ' *
5 ' (5) Grade nfne and grade twelve students were aware of the

students were fbund te have more paid wqu/e;
NS tman~£emale‘§tgggnt__,,,~f~'~””’///

(7) Students enro11ed in all programs at the high school

. N

level reported accessib111ty to suffic1ent career

1nformat1on

(8) On the specific 1ntent1ons of, students after ]eav1ng h1gh=
. schoo], s1gn1f1cant d1ﬁferences were found to exist

between ma]es and fema]es

i -
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1. INTRODUCTION |

Thefrange;’ﬁagnfcode. and the intensity of the problems curréntly
facing parénts»'educators ‘and other‘societalymenbers 1n preparing1
: young people to become effective, se]f—fu]fi]]ed contributlng
'members of soc1ety is well documented '

. Among the: youth of today, one may f1nd truancy, failure,
a11enation, drug add1ct1on, unemployab111ty, m1sunderstand1ng, ,
11]1teracy, 1gnoracne of the world of work, and unemp]oyment-
| : A]though a number of these duff1cu1t1es are experienced by all

~ “«

adolescents and youth adu]ts, imped1ments_and deé:s:gps re]ated to

the ach1evement of sat1sfy1ng and i gfui"wort; are very important
to human deve]opment '“ ! L e . s -" o

o Morr1s (1969) summarizes: S ‘2\\__,///
< Work has many different meanings for man. The,

- presence-or absence of it is perhaps the most
' important pivot point in a human's life.. A man

spends. his early life preparing for his work,
. the major section of his 1ife, doing his chdsen
. work, and.the last part of h1s 11fe retired from
h1s work QE‘ ]) . _ _ :

s °

.3

4 -

. - o
Vo]umes have been wr1tten on many facets of work and 1ts

re at1on§h1p to man. G1nzberg (1951), Maslow (1954), Rowe (1956)
Super (1957), Holland (1973)'Havé written of the need for work‘ the

‘ sat1sfact1ons obtained from_work the process of choosing a career,
the prob]ems assoc1ated w1th fndec1s1on andypoor cﬁo1ce, and the -«

~difficulties exper1enced from poor»or 1ﬁ$dequate career planning.

-



_ What of work tqday.'howéver?"Do studéhts have\career plans?
Do young peop1e know what is avai]ab]e in the schools, Be it
. COunseIIOr, career 1nformﬁt1on or resource materia]s? Afe youth
' apathet1c. 1gnorant or bored by ;arenta] educational and other
societa] concerns about their future? What is important to young
"peopie in making décfsioﬁs about a particular work?” Do females
and males differ\in their view of careérs and caréer;plaﬁﬁing? )

Is\the junior high ;tudent unique‘in(his views on WOrk? Are )
‘eddtgtbrs exerting~aﬁ effort to assist youth in career'decisfon
‘making and career planning? These are some pf‘the que#tions that
Qi]] be discuSsed‘in this‘thesis. | |

Many i]]ustratfoné show Cénédian youth as having concerns éndi’

prqbléns in career planning. and careeer decision making. The

instruétor;s Manué1 of Creating’é?Career (1976) states:

During high school years, young people are
expected to formulate career goals. They are
also.expected to-evidence commitment to these
goals by either taking further education and

. training or by taking an entry level job upon

¢ leaving school. -Despite such societal

expectations though, young people who are not
certain about their occupat1ona1 futures :
constitute a significant group. (p. i) J

Many studies ﬁT]ustréte c]ear]} thaf ‘need for educators to
involve themse]ve deep]y in the area of career gu1dance or career
educat1on |

Authors, among them Rettig (1974), Prediger et al- (1974),
Hoyt et al (1974), Mahgum et al (1975) and Gart]ey‘(1978) establish



M

“for satisfyiﬁédempioyment; emp]oyme

~that a concerted effort is required by schools to assfstiyoung : ,
B people in obtaining satisfying'emp1oyment. Théy havé shown‘that not

““only could schools be playing a 1gad1hg rolé in this area but that

students and their parents desire such assistance.

The sc‘hoo‘l‘ staff has an importr:“z'le 1n.prepa_r1’n‘g -students. '
which students aspire, and

" for which they have the ability and aptitude. Cross (1974)

Sunnarizes sUccinct]y the need for-the schools involvement in the

5

area of career planning and career education by stating:

Our ‘'way of life is based on certain ideals.
To deny their importance in designing-
educational programs is to deny children.

. educational contacts with the heart and soul
of their cultural heritage. To exclude these
ideals from the goals of the .schools is to
threaten our very existence. To include them
is to grant our children a chance at survival
in a world in which human fulfillment can be
a reality for all people, regardless of race, -
religion or social economic status. (1974, p. ix).



~ ‘ : | 1. THE PROBLEM -

This study attempted to discuss students' responses to a

questionnaire pertaining to career information and career planning.

\,

An attempt was made, to d1scuss the op1n1on of youth at the

v

grade nine and grade twelve levels 1n the Edmonton Separate
gk 4

(Catho11c) Schoo] System. Spec1f1ca11y, this 1nvestigat1on

observed the relationship: amorg: grade level of the student sex

A}

of the . student educat1ona1 program of the student work experience

. of ‘the student; the opinions of students regard1ng career’cho1ce the
op1n1ons of students towards 1nf1uenc1ng factors regard:ng career
' dec1s1ons, and their op1n1ons regard1ng career planning. ) )

In add1t1on this stu&y attempted to eva]uate the roles schools -
are p]ay1ng in-assisting students in their career deve]opment The
maaor hypothes1s considered is that student op1n1on on career cho1ce,
career p1ann1ng, and career 1nformat1on var1es due to differences f |

in grade and sex. -

A '11. DEFINITION OF TERMS
. N "

To prevent misunderstandings, the following are definitions

,of_key terms that will be referred to throughoutethis thesis.
"Career" is the tota11ty of work one does in h1s or her 1vtet1me
(Hoyt et al, 1974, pp. 18).
"Career Awareness" is knowledge of the total spectrumof careers.
""Career Decisioné" is career direction; a pTan-for career. |

déve]opmentu



b
"Career Deve]opment" refers to the tota1 conste11ation of

events, c1rcumstances ‘and experiences of the individual as he makes

decisions about h1mse1f as a prospective and an actual member of the
.‘\ .

work force (Hoyt et al, 1974, pp. 136).
iCareer Educat1on" is the total effort of public educatlon and

| the commun1ty to help- al] individuals become fam111ar with the -
" values of‘a work oriented society, to integrate these values 1ntoA
the1r persona] va1ue systems, and to 1mp1ement these va]ues 1nto their
11ves in such a way that work becomes poss1b1e mean1ngfu1 and
sat1sfy1ng to each 1nd1V1dua1 (Hoyt et a], 1974, pp 15).

"Educat1on" is defined as. the totality of exper1ences through
_ which one learns. - I

~.
S s 5

"Job" and "Occupation" are broader terms referr1ng to one's
’pr1mary work role in the wor]d of pa1d emp]ojﬁen\\(Hoyt et al, 1974’1
pp. 19; Hoyt, 1975, pp 155)

"Vocat1on" is a term that covers subaects such as occup
jobs, and positions of,emp]oyment in the occupat1ona1 wor]d. It
is the‘princip}e work role of an individual at any given time
-(Evans et.al, 1973, pp 37). |

"Vocational Development” is development wh1ch can be 1dent1f1ed
as related to work (Sever1nsen, 1973 pp 44)

"work is def]ned as a_ conscious effort to produce benef1ts for
one's self or for others (Evans et al, 1973, pp. 38).

SN



111. THE NATURE OF OPINION AND ATTITUDE -

This study was conducted to determine the opinions of students

on career planning,- career informatior and career decisions.

v

The term "opinion" rather than "attitude" was selected even
. though differehtiatin§ between them is a complex phenomenon.'Babkﬁtroﬁ
and Hursh (1963), and Brosseau (1973). Some confusion and |

misunderstanding exﬁsts between the two terms. ‘Best (1959). states:

How an individual feels, or what he believes,
is his attitude. But it is difficult, if not
impossible, to describe and measure attitude.
The researcher must depend upon what the - .
individual says as to his beliefs and feelings.
This is. the area of opinion. Through the use
of questions, or by getting an individual's
expressed reaction to statements, a sample of
his opinion is obtained. From this statement
of opinion may be inferred or estimated, his
attitude - what he really believes., (p. 155)

1

Hovland and Rosenberg (1960):agreé with Best. They séy that
opinio% is a measurable cognition, distinct from axtitude; which is
an intervénfng variable that is difficult to measure. ‘According té
Best (1959), there is no sure Qay'of measuring'at;itude, howeyef.
thevdescription aﬁd measurement of opinion is very mucH related to
the real feeling or“atti£ude of an individué]. | ’ \" ‘

Remmers (1954) summarizes succinctly,

In most measurement of attitudes, we are really
measuring opinions. Opinions, therefore are
expressed attitudes. (p. 7)

-
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WL THE SIGNIFICANCE OF THE STUDY / :

An effort was made to add kndw]edge and nderstand1ng to the

@

;aVa11ab1e research perta1n1ng to youth and the'r opinions on career

dec1s1ons career p]ann1ng, and career 1nformation

Many 1nvest1gat1ons have conc]uded that a 1umber of ‘variables .

3

'mot1vate students to take a career direction and that, in addition,

»
students have preferencesvas to how they 1earn about careers. e

v - This study will endeavor to y1e1d new evidence in these two Major ;
- areas evidence that is current, of a 1oca1 nature -and be

&, .

benef1c1a] to all 1nd1v1duals inyolved with youth and employment e
Infonnat1on in this-study should benef1t school boards in |
determ1n1ng programs appropn1ate for ‘grade nine and grade twe]ve

students In add1t1on schoo1 boards -can obtain 1nformat1on from th1s

: study that will be of a factua1 nature regard1ng the rather new area

of career educat1on and its 1mp11cat10ns for youth

The school counse]]or should be ab1e to utilize the resu]ts
to the students’ advantage, The c%unsel]or should be interested.
in the opinions,of-youth towards their career;preferences, and
whether schoo]s are assisting students adequately in career planning.
As couhse]Wors are frequently the key indiyidua]s in a school.with
respect to career 1nformat1on d1ssem1nat1on, the op1n10ns of grade s

nine and grade twe1ve students regarding the access1b111ty of such

.,informatlon in their schools should be of 1mportance

The school teacher, the "Jack of all trades" in educat1on,

“should be interested in the op1n1ons of these students reqard1ng :

)
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their career goals and 'whether tgacher§ should be assisting\the Jﬁ
students in their career development. -

Schbo} nginistratOrs may Be 1nteré%ted in how studeqts view thev
programs offeréd to fhem on cafeer p1anhiﬁg ahd.career development
+ in genera]ﬁ .This informatibn_shou]d asSis§7them in p]anniné career’
‘programs. - - e o - . T -

WASchoo1§ and school jurisQictions-fﬁroughout A1Berta, cannobtdin
. further iﬂ?ormation on youth and their work. This studyfﬁay ;ssist ;
thémd{n\formuiating ideas fofvnew'curricula and programs. .
| The business community, ;he labor ¢0mnunity;'governmé ,"agencfes,
_and many other groups in thé communi ty at‘1arge would find the information:
in this stddy 1nteresting anlealuable: In partiCUlar_they would be
interested in how students perceive’ them. o

In sumﬁary; the information in thiﬁ study should prove useful

to people attempting to understand youth and assisting them in

achieving their work goals.



| CHAPTER 11
REVIEW OF RELATED LITERATURE

In examining the literature now available, one finds a
pro]iférat%on of -ideas, thoughts,'and"theories pertaining to yoﬁth
and thg entire spectrum of their caréer development. The writer
déve]oped}a functional framework centered around five major and
relafed categoriesﬁ‘(l) an overview: of worKﬁ“(é) how people view
work, (3) factors inf1uenciﬁg';areer>deve1opmenta~(4) problems
associatéd with the career deVe]opment of youth, and (5) opinions of :
youth With fespect to vafigb1e~jmportant invtheir»career deciéfoh

- making. o . | y

I. AN OVERVIEW OF WORK

Work is here to stay ... alas! . The co-authors of the book by
this title examine and analyze the nature of work in the 1970's.

-They state:

Though it (the study) reveals far reaching changes
occurring in work and its meaning for individuals,
it foresees no end to work, no crisis of discontented
workers, and no sweeping ‘'humanization' of jobs.!
For those who look forward to eminent revolution
or eternal relaxation, work is here to stay ...
. - ‘alas! (Levitan and Johnston, 1973, p. 8)

_ The nature of the working déy, month and year have constantly
changed. The role of the worker has changed; the status of work has

changed; and the meaning of work has changed. However, the underlying
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céncepf still remains,'work\is here to stay.

‘ Throughout the hiilbry of man, work has been defined, redefined
and ha; held manyJUnique and distiﬁct meanings; The meéning of |
Afwdrk and the development and?maintenanée'of the WOkk ethic is
complex and vést Borrow (1974), Hoyt (1975), and Manpower and
Immigration (1975) have Ebvered extens1ve1y the history of work,
beginning with the Greék era, to the rise of Calvanism and through
the.1970 s. In fact, if we intend to maintain an 1ndustr1a1 service
based economy and éxpect to maintain or better our standard of 1iJing,

work will be necessary and will continue.

I1. HOW PEOPLE ~VIEW WORK

Begause'it is expected that wBrk will tontinhe to be an integra]
part of our society, it is important to know how people view it; Do
youth and adu1£s have §imi]df opinions on its status,'vafue and
components? Is work important to beop]e? whaf comprises a "gobd"
occupationa1‘choice? These are some of the areas discussed in thié
section.

Therg is evidence'fhat adu1ts*think youth do not want to work.
. Research suggests that these adults are wrong. The Department ofi,
Immigratioh's report pertaining to Canadian Work Values (1975),
showed that the centraiity pfvwork jn the 1ives of Canadians was
repeatedly affirmed. Nofk, the report concluded, was named by more

respondents than any other optidn, including family and friends, as =

~ being important in achieving one's goal.
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The views of the population Bn the benefits ;ccrued and the
value obtained from work vary considgrably. ‘_

In his rgsearﬁh on alienated youth, Keniston (1965), underscored
the deep feelings of alienation expressed and experienced by youth.
His findings.indicate that youth feel work is fruitless; work has
unp]easdnt connotatioﬁs; Qork is frequent]y defined by words such as
"hard"; or used in phrasés such as "all work aﬁd no'p1ay".vAHe .
fﬁrther,sdggested that satiﬁfaction from meaningful work was rare
for those employed during the 1960 's= : Y "

Boyd‘(1970),'in his investigation of the graduate's role in
society, says students want their 11525/;5 be richer, more inwardly
rewafging; and more commi tted ;han their.Larent's;1ives. He qgotes

o ‘ . \‘
one student, - . - -

. the one: thing I don't want to do is to work
nine to five, Monday to Friday, for 49 weeks a
" year and pick up a pension at the end. (p. 10)

. -

This is a major deviation from fhe feelings of young péop1§'after~)2{
'the Second World u;r, when security.p1ayed a kgy role in work
selection. Interest in the}type of erk performed; according to Boyd;
is far more important tbday.b : ] |
- Terkel (1974), interviewed numerous Americans and recorded théir

views about work. His introduction to this report offers a clear

summary o? the opinions of those he interviewed.

~ This book, being about work, is by its very
. nature, about violence - to the spirit as
well as to the body. It is about ulcers
as well as accidents, about shouting matches
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as well as fist fights, about nervous

break downs as.well as kicking the dog.

around. It is, above all (or beneath all)
about daily humiliations. To survive the day
‘is triumph enough for the walking wounded among
the great many of us. (Terkel, 1974. p. viii)

Hoyt»(1975) believes that the presence of'"worker a]iénation"
~can be seen‘in almost any elementary and junior high ;1assroom. At
thé elementary level, this alienation takes the fbd of students who
see no valid reason fnr being in schoo1, no re]ationshipghbetween‘ &
whif’ghgy are being asked to learn in school and what they might do
with it when they leave, and no re]atlonships between school subjects
.Hoyt says a similar situation exists in the secondary school Tlevel
classroom. There, students in the co]]ege greparatory curriculum
have the imnression that they ;re'being brepahed for university, even
though many do not know-why. He suggests that most students in the
general curr1cu1um want a h1gh schoo] d1p10ma, with the fee11ng that
if they’ do not have one, someth1nq "bad" will happen to them. Hoyt
also says that students in the vocational curriculum, while apparently
enrolled to acquire vocational ski]]é necéssary for employment, are
not certain that théy are receiving the program skills. In aqdition,ﬁa'
Hoyt says that‘schoo1s offering Vodationé] programs have madeistudents‘
feel like "second class citjzéns“. | |
Researéhefs‘disagree'on the reasons that people work. Manpower

“and Immigration (1975) found that: | "

il

The 1mportance of work in our 11ves goes well
beyond economic survival or "the provision of
discretionary income. (p. 61)




Levitan and Johnston (1973) disagree. They state:

Apparently no one works for love unless he e
already has enough money and most workers are

not yet convinced thagthey are that well off.

While greater concerr With the quality of work

may be developing from the higher education and
income levels of most workers, it has not yet
reached the stage where It domina%es either

workers' behavior or their attitudes toward

their job. (p. 18) i

Although the hrev1ous two qUotations i1lustrate differing views
as to wﬁy péop]e work, Rettig (1974) gives' us some hope. Hopefully,
and it is i1lustrated by the literature, there will be some agreement

on at least one aspect of what he defines as a "good 6ccup3t10na1

choice". '
v‘ .

A really good occupational choice would do

these things for you: (1) provide you with
' adequate income, (2) give you security, (3)
= bring you real pleasure from your daily -
activities, (4) let you feel like somebody,
(5) give you some’ freedom on the job, (6)
give you a chance to grow. (p. 44)

-~

It is evident that diveragent views exist on Fhe value, definition
and bgnefits&of work. The young, those in the th4oe§'of career decgsion
making, and Qhose established and satisfiéd in tﬁeir emp]oyment, have
differing viéws on work. If these people were asked why they work,
what they waht frd%’work; and whethé} they should work, the answers

‘would differ. ‘The reasons for these diffgfgntfopinions, views‘and
ideas stem froh a mu]titude'bf factors atﬁinkerplay with a human
being to affect his or he} career development. These many factors

will be discussed in the next unit. o

-
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I11. FACTORS INFLUENCING CAREER gEVELOPMENT

In making decisions about one's future in the world of work,
there are many factors to guide, assist, thwart, or block goal
attainment. In this unit, the cnvbas1s will be placed on facfors
influencing youth, espgcially at the junior and senior high school
level. In addition to delving into career developmental theory, the

role of parents, schooll\peers and community will be researced. An

. attempt will be made to yield information to help understand the

. []
influences, aspirations and perhaps frustrations in the career
’ K

development of Edmgfton youth.
” I

Theories of Career Development

Career counselling flourishes today. This area of counselling
has been influenced by a number of career developmental and vocational
developmental theories. These theories have provi ded comprehensive
principles concerning the process of Career and vocational
development and has led to the'forMu]ation of testable hypotheses for
research. It is the intention of this unit to research brvef]y
theories on the career development of youth.

Eli G1nzberq (1951), (195{3 presénted a theory of occupat1ona]
choice that was a first approach to a general theory. He stated that
an occupat1onal Choice was a process, generally irreversible, and
that compromise was an important part of every choice. He viewed the

occupat10na1 decision as divided into three stages: fantasy, tentative
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. cho1§e and rea11st1c cho1ce. Super (1953), (1957),!in h1s comprehensi ve
“ theory of vocationa] deve1opment be]ieved that vocationa] deve]opment
" * was a process 5ummed up in a series of life stages character1zed as
those of "growth" ‘ exp1orat1on", "establishment", "maintenance", and
o ‘"dec11ne" In turn, these stages were’ subd1v1ded The process of -
vocat1ona] deve]opment he sees, s essent1a11y that of deve10p1ng
- and 1mp]ement1ng a se]f—concept
Ann Rowe (1956), (]957) took a different perspect1ve She suggested
" some hypotheses about the re1at1onsh1ps between early experlence and
v'att1tudes abilities, 1nterests, and other personality factors), wh1ch
w111 then affect the u1t1mate vocat1ona1 selection of an 1nd1v1dua1
John Ho 11and (1959) assumes that at the time of . vocational i
-cho1ce, the 1nd1vfdua1 45 a product of ‘the interaction of his hered1ty
"with cultural and persona] forces which affect his: hab1tua1 methods
‘ of behav1ng He then offers a theory in terms of occunat1ona1 env1ronnent
and the 1nteract1on of the 1nd1v1dua1 w1th this env1ronment Other
theor1sts such as Tiedeman (1961), Cr1tes-(1969) Zaccar1a (1970),
and Hoyt (1975) have offered their views on vocational and career
'development theory |
N Breton (1972) was clear in d;scuss1ng the process of career

deve]opment in youth

‘The results of these processes depends on the
characteristics of the situation in which the
adolescent finds himself. His expéerience in that
situation and on the feedback he gets from
significant.others. <At the same time, however,
his assessments, evaluation, decisions and
action depend to a large degree on the structure
of the.s1tuat1on and on the particular set. of
connective tissues that tie him to it. (p, 384)

- _ o
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This unit has endeaVored to illustrate that .there nave been

a number of theor1sts with hypotheses pertaining to career deve]opment

- A]though maJor consensus does not occur among the theorists

described, there is evidence that the career deve]opment of

young people involves all aspects of life: soc1a}, cu1tura1 .
psychoiogica1, and environmenta]. In add1t1on, all v1ew career choice,
career decision making, and career p]ann1ng as a major consequence

-to young people.

fﬁarental’lnfluence

In discussing the career deve]opment Qof young peop]e, parental
inf]uence is of major importance The Impact and 1nf1uence of parents
on their children with respect ‘to their occupat1ona1 cho1ce and i
career d1rect1on has been well researched. ’

Hol%lingshead (1949) says that adolescents tend to choose
occupat1ons with which they are fam111ar, because the1r parents
and their parent's fr1ends are in them. Vigod (1973) confirmed
the direct re]ationships‘between occupationa{vchofce and parentaj

occupation. Her study illustrated that\gir]s did not identify as

" closely with their fathers as boys, which may have.been a contributing

* factor in account1ng for d1screpancy between the male and female

‘correlations. Hansen (1977) in his 1nvest1gat1on of goa]s of

Bragi]ian youth, conc]uded that there was great importance in

socio—econbmic-origin on the formation of students' asgirations;
- Breton (1972) found that parents and members’ of the school

faculty have more‘impact than friends in the‘occopational decision

OGS IR S B ST AR TR -
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’ making among boys. With respect totoccupationa1 decision making
among girls however; friends appeared to have the most influence
" and parents the least.

It is evident that parenta1 influence does p1ay a role in the
occupationa1 choice of young peop1e The investigations were clear
to po1nt out, however, that the 1nf1uence of mother, father, or both

seem to vary w1th the age and the sex of the child. ' o

School

There is extensive research to illustrate the impact of'the
‘role of the school, w1th its forma] organ1zat1on and phi 1osophy,
bon career dec1s1on mak1ng Research clearly po1nts out that,
as education is a provincial concern the Department of Education
p]ays a key ro]e in establishing career educat1on programs for
school systems This unit will endeavor to 111ustrate the impact
- of 'the school, with 1ts organization, philosophy and curricula,
on the career deve]opment of gouth |

The view of Hoyt, Pinson, Laramore, and Mangum (1973), and
Cross (1974), and others, is that one finds the grade two teacher
content to ready students for grade three, the grade eight teacher
‘content to ready sﬁudents for grade nine and the grade twelve teacher
content to ready students for un1vers1ty, community college, or
technical institutes. In other words, 1nstead of preparing students
for something, education simply prepares students for more educatyﬁz.
C1coure1 and K1tsuse (1963) view the specia]ization orientation

of schools as most d1ff1cu1t for ado]escent decision makers. They

comnentKw
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We are concerned .. that the organizational
emphasis on talent and the perseverance of
narrow specialties virtually ignore the
significance of adolescence as a period during
which individuals may explore the alternatives
of personal style, interest and identity.

“With the diffusion of specialized educational
programs from the graduate schools through
colleges into the Tower school systems, the
adolescent is forced to make decisions and
declare choices from a range of ‘alternatives

_ they can hardly be expected to know. (p. .116) -

Manpower and Immigration (1975) found ihat many young respondents

to their work ethic survey were unclear about the relationships between
~-.school and their subséquent experiences in Jobs. »

Many theorists view the schools as a key to accurate career
decision makiﬁg. 0'Hara {1968) suggested that career development
'is a process and students. are engaged in that process. He stressed
that all subject matter in school is either directly or indirectly
related to students' career development. Vriend (1969) emphasized
the use of classroom activities which closely relate classroom
work to vocations. He stated:

A" program which integrates vocationally related
“knowledge and activities into the total educational
experience can positively modify and influence
maturity of vocational development. (p. 382)

—— »

A report to the Secretary of State by the'Committee on. Youth

(1971) spoke of the need for reform in education to help unemployed

youth.

Their state of increasing frustration points to

the need for a full scale evaluation of educational’ .
activities in relation to Canadian economic ' 2
demand and capability. (p. 167)

As well, an.indepth peport in 1972, on education in Alberta, discussed
the general goais of A]Bérta's educatidhaT system. One of the

general goals was defined as "career proficiencyf.



... hence, the educational System should encourage -
differing perspectives about\work, both for-— """
"evaluative and practical purposes. In the
evaluative sense, each individual should be given
the opportunity of resolving for himself such
questions as what work is, its ‘physical and
spiritual significance for him, its significance
_ for society and its relation to liesure and '
o recreation. Practical provision should be
made for occupational information, career.
counselling, tryout opportunities and skill
development to ensure the right work as one
wishes. (p. 43) ' :

For frustrated young people, career education is a key to
unlocking the doors to their career development. The concepts
that refer to this,new and exciting phenomeﬁ%n, as discussed by Hoyt
et al (1974), (1975); Evans et al (1973), and Mangum et al (1975),
offer all students the opportunity for‘Meaningfu1 employment.

- Career eduéafion js so important that it has become Taw in the
United States (Hoyt et al, 1974).

In Canada work must be done in career education and its incorporation
into our schools. Sankey (1976) stresses that our extended compulsory
schooling system has not provided odr youth with work skills but has
extended their length of dependency. The Honorable B. Cullen (1978)
illustrates this point, noting that the average ége of Canadiqn'
| apprentices is 23 years. At 23, young people in many Eurobean countries
are»e;tab]ishédfjourneymen. In addition, he states these same
countries are a major source of skil]éd tradesman for Canada,
relegating our appfenticeship programs to the role of a “secondary

supply channel". - , N
. J T /"’
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In summary, the school, its organization, 1ts phi]oipphy, and -
1ts programs p]ay a cruc1a1 roleé in the career deve]opment of young
people. A]though there is evidence that career educatlon can play,
and should p]ay, an 1mportant role in our schoo]s, there is still

extens1ve p1ann1ng and curr1cu1um development requ1red

Teacher /
- Manybprofessionals in the‘sthoo] aiso play'an important role
in the career deve]opment of youngvpeop1e;“lIn this'unit, research
on the ro1e'of the teacher in career development will be discussed.
The research will attemptvto show the importance of the teacher in

career decision mak1ng, career p]ann1ng, and career development of

youth

Roeber (]965) emphasized the need for teachérs to be aware of
their ro]e in the career development of students : Unfortunately,
Trent and Medsker (1968) cite a report suggesting that teachers
1ack the 1nte11ectua11zat10n to stimulate students in d1rect1ons
other than college. Hoyt et al (1974), and Hoyt (1975) suggest

that every c]assroom teacher, of every course and at every grade

“lével, should emphas1ze the career implications. of the subject

matter taught.
Mangum et al %1975) give the classroom teacher“hundreds of
ideas to. 1ncorporate the wor]d of work into the academic classroom.

- This work 111ustrated clearly that career concepts did not have to-

~be relegated only to the vocat1ona] and industrial arts classes.

|
i

-~
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| The Horiorable B. Cullen (1978), Minister of the Canadian.
Employment and Immigration Commission (successor to Canada Manpower
and Immigration), in speaking'to ministers of educatién, was clear

to show the Federal Government's view towards teachers preparing
students for work. S
: o ; l . )
None the less, ‘there is disturbing evidence that
expectations concerning the role of educdtion in
preparing young people for the labor market vary
.considerably. These differences are -perhaps most .
dramatically highlighted in a recent survey
conducted in one province among three thousand
high school students, teachers and parents. Asked M
to list what they considered to be the school's
most important goals, the students ranked the.
abilities and skills need for employment as third
- on their list, while the teachers relegated °
these to thirty-eighth position. (p. 4) A

In summarizipg the role of the teacher, Qith respect to
inf]dencing»ihe careér development of young pedp]e, reseér;hJ
"~ shows that the.impact and inf]uenée of this grdh pis important.
The coﬁcept 6f 1nCorpofating~the world of work in all gjaésroéms7”
has”not.been widely accepted in Canéda. However, research suggests
that there is a trend in this direction. .
Counsellor

L{ke‘the teacher, the school counsellor is a key pe}son in tge
career d%cision makiﬁg of young people. School counsé]]ors have
historically p?ayed.é role in thé vocationa]'énd*éareer5deve1opment
of young peqp]e, howevgr, the reseafch indicates an evén—mofe divergenf
role is forthcoming. |

 Wrenn (1962) emphasized the key role the counsellor p]ays?in

assisting students with career planning, career decision mal®ng, and



- 22

-

~ job placement. In éddition, Rose (1965) showed‘thaf.counseﬂlors can

'efféctive1y@prevgnt college withdrawal. Trent and Medsker (1968), in

their study of 10;000 studenis, showed that counsellors were often
poorly trained "inductees" rather than professionals with

graduate training and proven talents for their jobs. In additioh;

¢

they be1ieve:

To be effective, counselling must go- beyond
‘routine programming of student's courses and

the handling of 'problem' cases. This report
joins others in urging reexamination, revision

and revitalization of the education and training
of counsellors and counselling programs. . (p. 270)

Prediger et al (]974), in_a comprehensive study of the career
deve}ohhent of 32;000 grade eight; nine, and eleven students, égree

with Trent and Medéqu. One conciusibn was that counsellors were not

f“providing sufficient/heip_with career p]anniﬁé, either on a one to

.

. one basis or through group guidance activities.. In:fact 56% of the

grade eleven students indicated they received little or no help
with career p]anniné from counsellors.

Breton (1972), however, arrived at a number of conc]usions

supporting the couhse]]or. He found that a student was more likely

. to be without a career goal if he was unaware of the guidance services

available in his school. He concluded that consulting with a counsellor

in the:schoo] was associated with a 10W§r likelihood of vocational

indecision and with a higher educational intentfonﬂ

Bedville (1976) suggested that most first year high school

students would profit from individual or.group sessions with counsellors
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to discuss career aspirations and personal goals. Cook (1976),

however, disagreed with Bedville:

To expect that every grade nine student will
profit from these individual sessions is not
'a realistic expectation'. (p. 13)

G. Sankey (1976) strongjy emphasizes that if couhse]]qﬁS’EEEtgnue.

to give top priority to individual personal counselling, it may 1éad;

to the ultimate demise of all counselling in the schools. Harvey\
(1977) believes that the role of the counsellor must be towards
career deQe]opment. He says that, a]thoﬁgﬁ helping students find
employment was not considefed a major.partnof a counsellor's joB

in the 1960's today's counsellor must assist students in finding

‘a vocation. , . )

In‘conclusion, the research suggests fhat_the counsellor play
a more important role with respect to career decision making, career

planning, and‘job.p1acement.
<

Career Information

e e

Research is extensive with respett\to the role and influence
of career information on the céfeer\development of junior and senior
high school students. This infonmatioh; both in written and audio-
visual modes, plays a critical role in égreef deve]opmenté] stages
of young people. | ‘ |

Gonyea (1961), O'Hara (1968), and Isaacason (1971) agree that
occupational information has an important place in vocational

counselling. Fletcher (1960), Arbuckle (1960), and Paulson (1960)
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all gave clear evidence of the needs and benefits of occupational .
information for grade nine students. Huff (1974) discussed an
extensive survey of student's needs and priorities fe]ating to'
careér information in the metropo]ipan Toronto area. 30% of 3,690
students felt that they did not have access to sufficient career,
information in their schools, while 36% éaid‘they did not receive
adequate help at school in making decisions regaﬁding,their career.

The proliferation of centres for the distribution of careér
information is evidence that the public is asking for this information.
(Alberta Advanced Educétibn and Manpower, 1968; Landesarbeitsamt
"Berlin, 1977). wrenn; Aremenyi, and Fraser (192]) indicate stroné
evidence to support‘the claim that occupational information has
influence on oécupationa] perceptions.

In summary;'the%;esearth seems to conclude that career information
is df impbrtanCe to the career development é} junior and senior

high school students..

Peers

Friends, the peer group so important to the adolescent, are
assumed to be important in the career deve]opmenf of ybung pe0p1e._
s this the case, and if so, to what extent?

- In discussing the role of peers in career development ahd
caréer decision making ofwyouth, Trent and Medsker (1968) found
friends to be a source of "help" in frequency only after family,
academic teachers, ‘and counsellors. Breton (1972) verified this

conclusion among boys; however, with respect to vocational decisions
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of girls, friends appeared to be the most important and parents gﬁe
least. The evidence with respect to the influence of peérs on the
career development of youth is unclear. Studies seem to show,
however, that if the peer group were to have influence on-the
career decision making of males or females, the influence w6u1dvbe
greater on females.
‘Community
It s én assumpfion that the involvement of members'of the business
«ommunity, the labor community, and government community at the
Tocal, provincial, and federal levels, plays an important ro]eAin
assisting or hindering student involvement in- the world of wcrk.

Bréton (1972) found three variables related to community congitions
that were associated with vocational decisons, the level of educational
intentions, and occupational preferences on students. They Were the
prbvince, size of commu;ity of residence, and presence in that |
community of a post-secondary institution.

Bedville (1976) comments that:
. that there be more involvement with the

- community during secondary school life ...
to bring reality into the classroom. (p. 8)

(a) Work Experience - Work Study Programs,

. Breton (1972), Evans et al (1973), Levitan and Johnston (1973),
Paprosk% (1976), and Fitzsimmop5 and Cruise (1977) have illustrated
the positive effects of'direct, first hand experience for students

enrolled in school.
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/
... it is essentfal that care be taken to provide
work experience opportunities in a real setting,
where employers expectations are encountered,
where skills are learned and where students
develop more awareness Of the relevancy of school
work to their future. (p. 8) '

Bedville (1976), in talking of work experience, believes:

(b) Business - Industni

Chambers of Commerce (1973; 1975) have emphasized extensive
involvement of the business community in areas such as field trips,
work experience, uti1izaiidnﬁof\occupationa1 resource persons from the‘
business - industry - 1a50r community, and the concept of usfng
retired workérs as resource persons in the s;hbo1s. The importance
of the business-industry cowmuhity w{thlrespégflto youth is regarded
as important in the full understanding of the operéiion‘of our economy.

7

The utilization of the business-industry community, through .interviews,
~— R .

visitatiogs to businesses, and career days, has become widely Sccgpted
P : "

as an influential segment of the career deve1opment'of.young pe0p1e:"_

(c) Government
The Canadian Employment and Immigration Commission is involved
dTrecf]y with youth in a number qf areas, from jo piacemeht to
careér counselling. A report by the Secretary of Staté (1971).wa§
not very flattering with'réspéct to the views of young people

what was then called Manpower aﬁd/}mm'

The very poor response to Canada Manpower T
assistance continues as it has over the years

and really is a condemnation of Manpower and
Immigration's poor methods of assisting young
people in their occupational aspirations. In
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1971 a detailed report issued through the federal
Secretary of State's departmentsg§a11ng with
youth states cTearly: 'As inm other provinces,
Alberta youth are very critical of Manpower for
[ its lack of counselling services, excessive red
tape and superficial treatment of people and
problems in ‘their search for work, be it either
a source of income or a relevant career, they
rely heavily on Manpower as the representative
?f the)]abor market; and are usually disappointed.
p. 54

»

To a1tér'this view, in rdtent years thé Commission has developed
neQ-programs geared to young people and their,career development. -
An.interaétive computerized career exploration system entitled
uCHOICES" has been devised aﬁh is now being field tga}ed’jn some
pfovinces (Jarvis, 1978). Other directions include: Manpower

-y

forecasting manuals, a school curriculumrentitled "Creating a Career”,

new career.information called "Care Canada", and new programs to

assist unemployable youth called™Jet Progqam". At the pﬁovfacia1
level, in additjon to theALareer Centres - throughout A]berta: programs
such ag junior fo rangers and forest warden programs, hire-a-student
programsi d summer temporary employment prograhs exist to permit
tudents to experience and test some df their career choices over
the summer months: ;; »//’
/_/,/Iﬁ’fﬂﬂéluding the unit relating to the researcb‘pf factors
influencing career deve1opmént, the research has shown that the young
. person of today wants all those in his environment to assist him, 6r
her, in h{s career development. Although theorigs o{ career development
ma}dhave diQergent-views with respect to youth in Cqﬁaq; and ‘how their

career choice evolves, the research is clear on one point, that the
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experiences of childhood and adolescence are important in career
sglection. As youth mature, parents, the school, teachers, counsell?rs.
career information, peers, and other community members §uch as R
buSiness and government influence career choice and caFeer

deveTopment.

Q

1V. DIFFICULTIES FACING YOUTH IN CAREER DEVELOPMENT

In Canada teady, young people are faced with certain difficulties

‘ unique fst:?é;r group that may thwart their attainment of the "right"
job. [I¥ ‘they wé;e to acgept all or part of Rettig's (1974) _ ////
definition of a "good occupational choice", and if theyﬂggrseﬁé;ed
in seeking employment, are they guaranteed the emp1;;hent they
desire? '

In this unit, research pertaining to junior and senior high
school students and what they may face in striving for their goal
will be discussed. Perhaps they will be successful; however, if not,

what barriers, hurd1gs, frustrations, and disappointments will prevent

them from attaihing their goal?

. . &
The questions of how age, adolescence, inadequate education

and the status of the labor market with its high unemployment will
be researched. In addition, the étudents' sex and his or her possible
menta], physical, and social handicaps will be investigated with

respect to their effect on career development.

© Age
Students and other young people have given a multitude of reasons

for wanting to work and selecting the work they do. (Burton, 1972;
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Hoyt, 1975) Unfor?hnaté]y, the youné,person's age has-been~estab1ished
as a majbr'prob1em in reaching an oEcEBationa]»goé].

yanpbwer and Immigration (1975) reported that 27% of‘the students
f‘in theiE_Study,'compared to 17% of employed youth, said thét'nof ' |
' ‘knowing what kiﬁd of job they wahted'Wag a problem they had had, ;
or experienced, when Tooking for a jbb. A"duote from_the |

fnstructor‘s»manba] of Creatidg a_Career (1976) illustrates some 

concerns and difficulties young people 1n‘Canadakhave in their

career development.

o / _ .
R . During high schegl years, young people are -
.expected to formulate career goals. They are
also expected to evidence commitment to these
goals by either taking further education or
training or by taking an entry ‘level job upon
leaving school. Despite such societal ,
expectations though, young people who are
" not certain about their occupationa]_ﬁutures

constitute a significant group. (p. 1) -
. : . . 4

, » Trent and Medsker (1968) fouhd‘tha; high school graduates

P

entering the world of work had Tittle understanding of it and often -

had too 1itt¥ preparation.

In many ways the high school graduates appear
to make their choices out of predisposition
~ rather than reason contemplation. They seem to
- enter adulthood with a prefabricated outlook,
limited in view and passive in nature. They”
accepted what was available for security and
satisfaction of basic needs; but were not
. actively open to gaining greater awareness of
: the world, testing it, or becoming committed
or involved in it. The theories assume a
degree of self-understanding, a spirit of
inquiry, logical testing and freedom of
choice; in reality they seetm to be restricted
by prior environmental esperience, ability,
lack of introspective qualities and available

- opportunity. (p. 266)
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Itfis rather clear that the age of the young individual seeking
emp]oyhent contributes to his experience, to his igndrance of the
world of work, and to his‘inabi1ipy_to.make satisfying occupational.
choices. ’ - i “ |
Adolescence

In inVestigating'the career deye]opﬁent of junior and senior
high schqo] étudéﬁts, one is faced with the‘rea1itylthat‘these
students are in tge adolescent stage of life, a stége comp]icated |

by many facets. This unit will endeavor'to characterize thewadolescent

s he progresses to adulthood. .The unjt will attempt to survey the
" regearch pertaining to this stage of human development as a -
licating factor in career development. -

ook (1976) postyiates'that, even if many typesvof\é;reerq'
programs are initiaﬁéd, participatidn méy not-be significantly
J-evidenf. The fact that the student does not show interest may be

due toP}he:

]

Phenomena known as adolescence. It.is for
many a time of great confusion in physical,
mental and emotional development.

.. with 1ittle experience until now either
at home or at school in making decisions and e
assuming responsibility from these, the
- adolescent is suddenly asked to make decisions
which will affect a'significant part of his
future 1ife. It is not much wonder that
without the knowledge of how to make a
decision, many choose not to decide rather than
to‘make a mistake. (p. 12)

]

E. Matthews (1976) concurs, and believes that the 1ink between

‘the adb]escent experience and adult vocational life for many
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. " students 1s vague  and unreal The author be]1eves that the press1nq

immediacy of family and peer re1at1onsh1ps is a central preoccupat1on
that overshadows other portions of life. Thompson (1960), in
1nvest1qat1ng deve]opmenta1 ‘needs of the junior high school student,
reported that grade nine boys exhibit a ‘fairly wide range of vocational
development. C :

Some, he said were ready for work having already sampled work
“act1v1t1es, some: were thinking about long term)p1ans, but most were
thinking about educat1on rather than, vocat1on Many researchers,
Schmidt and Rothney (1955); Super (1961) among them, gave convincing
evidence on the instability of expressed vocationa1‘preferences from
one school year to the next. | | ..

Schmidt and Rothney (1955) found this instability to continue
into the first year out oféschool Super (1961), from his study,
xconc]uded that the consistency and w1sdom of a grade nine boy's
'vocat1ona1 preference Jacked validity. Super does suggest, however,
that desp1te the instability of the vocational preferences in early
ado]escents, it is important to examine the1r psycho]oq1ca1 s1gn1f1cance.
'McArthur, Stevens, and Lucid.(1955) concluded from ala year follow-up

of. expressed 1nterests, that these expressed vocat1ona1 preferences

had considerable pred1ct1ve value for adu]t occupat1ons

R .
AT

With respect to occupational a 1rat1ons of ado1escents, Frftke
- (1950) confwrnmd the popu1ar}y held. be]lef that students. are not
very rea11st1c and that their level of asp1rat1on is too high.
In summarizing this unit on adolescence, the research seems to

con¢lude that there is 11tt1e'va1idity between career preference
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and aspirations by young persons. Interests are related to theb
educational aspegt of life. ‘Houeverf'Davisket al (1962) gave strong
evidence that the student, at thiS-age, is ‘not just "fantasizing" -
- about the future. He reported 60% of his subjects made tentative

decisions based upon’ their capacities, interests, and values.

Inadequate_Education

"~ In Canada today, the education of our students has been questioned.
In th1s unit, an attemot w111 be made to survey some views pertaining
to the inadequacies of the education of our youth. 4
q ~ Many have reported on. the inadequacies and misdirection of
todays schoo1s Hoyt et al (1973, 1974) ; Hoyt and Habler (1974);
Hoyt (1975 and 1975); Evans et al (1973); the Chamber of Commerce of
the Un1ted States (1975), and other 1nvest1gators
Drop—out rates continue to increase at the secondary and post
‘secondary s'choo1 level. Th1s ear1y departure fv*hoo] resu]ts in
students who are unable to cope w1th the complexity of our modern,
dynamic, service economy and advanoezltechnolog1ca1 soc1ety. |
~ In Canada tddays a small percentage of the secondary schoo] ’
popu]at1on receives some kind of spec1f1c occupat1ona] tra1n1ng,
yet the majority of our young peop]e never graduate from post
secondary 1nst1tut1ons . 4 ﬂ
The Chamber of Commerce of the United States (1975) showed that,
in 1973, 76% of secondary school students were enro]]ed in a course

of study that had, as its main emphasis, preparat1on for college,

even though only two of ‘ten jobs between now and 1980 will reguire a
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r
college degree. In other WOrds eighf of ten students were rec?iving
an education that would benefit only two of ten gtudents.

\ ManpoWer and Immigration (1975), infits extensive work pertaining’
tO‘Caﬁadian work values, indicated that young people ffequentjy cited
1ack'of educatiOﬁ“or training as problems in getting jobs. In addition,
gba sfhi]ar number citing lack of education, indicéted that iack of
specific skills thWérted their chances of obtaining empiOyment.

In summéry, the research has shown some facts that our |
educational structure has offered many students insufficient skills
and understanding of the world of work. To attain one's caréer
gda], there is a necessity for adequate educatfon, understandihg
oneself; and undérstandihg the world of work. Theré seems to be
some misdirection, in one or all of these areas, on behalf of
educators, which results in increased difficulties by the student

in finding that "right" job.

Unempiqyment~ E B
| Recently, the high esteem for schools appears:to be in jebpardy.
Large numbers of high sEHool and university graduates, as well as
recipients of master's and doctoral degrees are unemp]pyéd.
Everyone - studehts, parents, employers,_and policy makers - egcﬁ with N
his or her pérsoua]zintErest is asking why:: - |

London Life (1972), in its investigation of "the.job" in

Canada, talked of the plight facing many graduates.
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Canada -produces 1800 Ph.D.'s per year but. provides

only 850 jobs for them. We produce proportionately
more Ph.D.'s than either Great Britain or the

United States at'a cost done gn one egtimate,

that approacged $140,000 tax ollars _per graduate. - °
But we have fewer labs and less money to spend on
research so that at a time when a student wants
~to start giving to society instead of taking, he

zs ofgen trapped in a cycle of perpetua] education.

p. 8 ‘

The Finencia1'Post (1977), in a special report on the job
éﬁiarket of the future, cdnc1uded that the traditiona] cbrre1ation‘
‘between education and employment is weaken1ng and clearly the pressures

on the job market are not likely to ease. In addition, it states. ?

It's unnerving not just for graduates but for
a society that spends eight percent of its
gross ndtional product on education - high by
international standards - to find that its .
‘economy does not have the momentum necessary to
harness these new skills. (p. 1)

Speers and Tkach (1976) indicate’ that the ﬁnemployment rate ef
yduhg people in Canada is considerably two or three times that of
adult, unemplbyment. They state that youth*?épresenté the Targest
group of clients in Canada Mannower Centres. - approx1mate1y 50%

~of all reg1stered clients. In 1974 youth accounted for 50% of the
unemployed in Canada even though they represented only 25% of the
labor force.

In summary, one can expect the unemployment rate for the youth
of Canada (15 to 24 &ears) to cqﬁtinue, Although finding emp]qyment
will be a diffieult task, new trends and new jobs‘give hope for
the future. The reseafeh is clear that facts pertafning to certain~

.occupational areas should be communicated clearly to students.
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Despite International Women's Year in 1975, women confinde
to hdvé difficu]ﬁies obtaining equality in work. TH?; unft
will discuéé the‘fesearch pertaining to the barriers of sex with .
regpectrto.job attainment. The emphasis will be oﬁ the female. |
0live (1973) found fﬁat,'a1though the groups of male and
female adolescents she tested show no signifiéant difference in their

general intellectual ability, fema1e§, as a group, chose significantly

higher social class status occupations than did the-éomparab]e group

- of nalés. : . (i_

Nixon et al (1972); in their study of prediction of post high

schoo],deétinations, cbnt]uded_thatffgmaies in a 'high school setting

have perhaps undervalued their academic potential. Fortner (1970)

reported that vocational'counse1]ing of girls should differ from that
of boys. Mathews (1976), also in discussing coun$e11ing, reported:

that if counsellors view their female clients as passive, dependent,

~and direotioﬁ]ess,_a specific group of vocational counse]]ing‘pfocedures
- would be adoptéd. pn the other hand; if girls are viewed by

.-counse]1ors as potentially capable of strong, independent, and

complex decisions and responsibi]ities;‘an entirely different set of
procedures would be in order. | |
The Alberta Wage Réte Survey (1975), and Shack's (1977) indepth
stdﬁy of women in business, i]]ustfate éhe difficu]tieé faéed By
women in the wor]é of work. Discrepancies in wage rateﬁ,
inaé?essibi]ity to ceftain occupations, and the stereotyped belief

of women's rb]g in the world illustrate their dilemma. It is



interesting to note that Manpower and Immigration's report

pertaining to Canadian work values (1975) concluded that:

Canad1ans genera11y sti1l believe that a 'woman's
place is in the home'. Almost 60% of all men

and women stated they fe]t this way. It is also
apparent, however, that this traditional attitude
toward women is considerably less prevalent
among. the higher educated and the more youthful
segments of the population. (p 51)

This study also found that women were reTuctent to make 1ong:
term commi tments to work and that they were less 1nc11ned to rely
on work for success, persona] fulfillment, or as a way of attaining
the most 1mportant goals in life. While men frequently cited that
factors for working are assoc1ated w1th the provision of income, a
large proportion of women c1ted reasons such as extra money, keep1ng '
busy, and the status and prest1ge attached to salaried employment

The research . 1nd1cates 1nequ1t1es 1n women atta1n1ng the1r
career goals. D1screpanc1es in salary, and position are still

evident today, however to a lesser extent than in the past.

Physical, Menta1.and Social Handicaps
Another complicating factor is the presence of physical,
mental, or social hondicaps. | » | -
Research is clear in pojnting out that in order to obtain
. satisfying emp1oyment for those who are in possession of one or more
of these:handicaps, the occupationa1 choice is narrowed. There is
strong evidence that work can, and shou]d be, a goal of this

" individual. Gleason (1968), Rober (]968) Brolin (1976), and Lucas
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(1978) all show many reasons why these handicapped individuals

- should remain confident.

‘ SUmnapy_of Research of Difficulties Facing Youth in Career Development
| This section of the thesis has i]]ustrated‘resgarth pertaining
tolbarriérs that aﬁe thrust before young people that may, and do,
prévént them from attaining their career goal. It is evident from
the research that the junior and senior high school student is more
often than not typified by instability, unrealistic expectations and
aspirations, and inéxperience with respect to career choice. On the
career developmental ladder, these young people do face difficulties,
however, the majority surmount these barriers. This section illustrated
that school and soéiety should play a greater role in assisting
young peopie to gain méaningfu] emp]oyment; 'For’some‘ofrfhese students,
introducing'knowTedge of the world of wdrk at thé’high school Tlevel
is too little, t06'1ate. More Sﬁ?oo1-invo]vément, improved and
expanded counselling, and more cgreer education would assist these

students.

v. VARIABLES IMPORTANT TO YOUTH CAREER DECISION MAKING

Why does a ydung persén se]eét an occupation? What influences A
his decision? These questions have been the'subject of much researcﬁ
and, in this unit, the writer will illustrate the hu]titude of factors
and variables students have.gjven as important, or not importént,

in their career decision making. Some aspects of this unit have been

" discussed in previous sections of the thesis and will not be repeated.

3
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In {nvestigating what factors junior and senior high school:
students considered important in a career, Fleege and Maloﬁe (1956),
Powel]land Bloom (1962), and Huff (1974) i]]hstﬁated~many factors
which played a significant role in their‘choice‘ Although the list
of factors is lengthy, they deserve mention: financial_ reward, need |
for security, duties to be'performed, Qorking conditions, abi]ity to
do the job, knowledge of the job, opportunity for a personal
advanéement, social prestige, friendliness, trave] ahd excitemenf;

‘need fqr education, benefit others, interest in work, satisfaction,
happiness, self-fulfillment, enjoyment. se]f-actualizétion,/bersona]ity
characteristics, 106atidn, mobility, future trends in the area,

work with people, Qpportunity to confribute to society, what parehts
would 1like yoﬁ to do, and aptitude for the work. In rafing the

_ impOrtancé of these facts in making a career deciSion,‘student
opinions‘vary with agé, grade and sex of the respondent.

Ezel1l and Tate (19555, in addifion tﬁ finding a lack of intelligent
p]én% in grade nine students,'found the reasons given most often,
by both boys and girls, for their career choicé was 1ts‘"appea1“,
or that they expected to "enjoy" it. Other factors repbrtéd as impdrtant
were indiwidual suitability, salary, and prestige.

»f]eege and Malone (1946), in their study-of 533 students from
grade seven to twelve, conc]uded.that from grade tO-gfade, there
was 1itt1e change in motiv@tion for selecting a career. They found
that most people listed the following variables as influences on
their career decision: (1) inferest in work; (2) opporthnity to help

mankind; (3) opportunity-for personal advancement; and (4) aptitude



ERNRD e e e g TR I TR

T A T

74

39

for the work. Both males and females ranked these four variables
as the most imqprtant;,however, the females rated "opportunity to
help mankind" as their second most important choice'whiie the
ma]es said that "opportun1t1es for personal advancement" should
be of second most 1mportance “Interest in the work" was the
prime motivator.

Powell ‘and Bloom (1962), in researching the opinions of 929
grade ten and grade twleve students, found that the reasons students
preferred a certain specific vocat1ona1 area were based on: (1)
interest in work; (2) offers of secur1ty, (3) 1nterest in people;
and (4) service to others Although "interest in the work" was
by far the most important factor for both male and females, there
were d1screpanc1es on the second, th1rd and fourth cho1ces Other
1nterest1ng findings from their study concluded that “"interest in

people" changed from 1.3% of the total in grade ten to 5.7% of the

.vtota1 in grade tw]eve They attributed th1s movement, although

not significant, to an 1ncrease in social consc1ousness They reported

~that there was a 51gn1f1cant difference between grade e1even and

twelve boys in "g1v1ng service to others" and that "desire for
financial security" shows a significant decrease with age.

In analyzing what factors students considered important to

any career, both girls and boys listed: (1) enjdyment and (2)

financial reward, as the two most important reasdns. The importance
placed on security decreased significant]y'for boys from grade ten

to grade ‘twelve.
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v ‘Powe11'and Bloom also found that working conditions are more-
1mportaht,to grade ten boys than grade tweive boys while a true
interest in the work received significantly greater emphasis with
the g?ade twleve boys than'grade ten boys. With increase of age,
girls tend to place more emphasis on the degree pf happineés and
enjoyment they could obtain from their work. It was also concluded
that the desire for prgstige and/orE"avorous” for material
poséessions are not recognized as important by this population.

Manpower and ;mmigration (1975) repprted that young'peop1e
were less inclined to feel "right" for the job and more inclined to -
feel over qualified. Some stressed the need for extrinsic rewards
such as money, prestige, and status while ju§t as many sco%ed the
need to obtain self-fulfillment and intrinsic rewards.

Woodsworth (1976) cautions that, although se1f—fu1fi11menf (ér

self-actualization) are considered popular terms in career couhse]]ing:“

This existential creed has, in my opinion
produced some unrealistic emphasis in
counselling ... It is assumed that people
who do not become 'self-fulfilled' lead empty .
lives or, at least lives with a great sense of
" incompleteness. This striving for the development
~of the 'real me' simply creates unrealistic
expectations - expectations that are already
exacerbated in adolescence by thé idealism of
this period. (p. 5) ’ '

McSweeney (1973); interestingly, concluded that occupational
choice and student values are related. Adolescents, he showed,
who were "traditional-oriented" on his "values inventory" tended

also to be that way in the practical situation of choosing an
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“occupaxion. “Emergent-oriented" adolescents characterized by their
values in a state of flux and 1iving for the here and now,

displayed emergent values in their occupational choices There is
evidence, he concluded, of a translation 1nto practice of theoretical
held values. “

, There are numerous studies on the impact of factors that assist
students to/learn about careers. In deciding on what, or who,
influences the young person in career decision making, students have
expressed various opinions. Isaacson (1973); Huff (1974); and
Hoyt et al (1974) are only thiree researchersythat have given an
extensive list of a number of ihf]uencing factors.

Some of these influences are‘Tisted as follows: pracfica] experience,
~ Vvisits to work s1tuat1ons, career 1nfonnat1on. teachers fr1ends,
parents, counsel]or aud1o V1sua1 aids, work exper1ence programs,
observat1on, discussions with workers, reading about the career,

Canada Manpower Centre, career education courses, and holding seminars
"w1th resource peop]e from the community. The importance of all of

.these variables have been discussed prev1ous1y in chis thesis.

Conclusions regarding their value, with respect to the career deve1ophent,
of young peole, are mixed. There does seem to be a realization-and

an acceptance,}however, that of all the variables just mentioned,

at least one; and possibly more, plays a ro1e in assisting the

making of a career decision. Another study/by Powell and Bloom (1962) -

adds some additional research.- In asking students who had
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influenced their selection of a vocation, the majority of high
school students did not acknowledge thafvanyone'1nf1uenced them
and said that it was their own decision. 1In addifion. in
discussing the .value of a school counse]]o; with respect to
assisting students in career decisions, over 40% of those students
meeting wjth the counsellor, found the counsellor of no help and

over 10% indicated the counsellor was a little help. &é%;

)

¥

. HYPOTHESES

By testing the follo re. ypotheses, the writer attempted to b

show relationships among ca decisions, career planning, and

career.%gformation of grade nine and grade twelve students.:

Hypothesis I (Grade and Method Students Learn About Gareers)
There is no signifigant difference between grade nine and
grade twelve students in the method by which the student learns

" about different careers.

Hypothesis II (Sex and Method Students Learn About Careers)
There is no significant difference between the rating of male
and female students *of the method by which the student learns about

different cdreers.

Hypothesis III (Grade and Reasons for Career Decision) .

There is no sigh&ficant differenée between'grade nine;and grade

o

N 1
twelve students in the rating of important reasons for making a *

career decision. j - -

d
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Hypothésis IV (Sex and Reasons for Career Decision) ) /
.« There is" no significant difference between the rat1ng by///
ma]e and female. students of the important reasons for making a

_career decision.

»ﬂngothesfs v (Grade and Specificity of Career Plans) _
~ No specific career plans ate evident for grade nine and grade

twe]ve"students.

prothes1s VI (Grade and Accessibility to Sufficient Career Information) ¢

There is no 51gn1f1cant d1fference between grade nine and grade
twelve students op1n10ns that. they ‘have access to suff1c1ent

career 1nformat1on in thelr schools., .

v _ B
Hypothesis VII (Grade and Adequacy of School Help in Career Planning)
There is no significant difference between grade nine and grade
| twe]ve Sfudents opinions that they rece1ve adequate help in schoo]

(

in mak1ng dec1s1ons about the1r career p]ans

Hypothesis VIII (Grade and Knowledge of Presence of Counsellor) (:;}
| No know ledge of'counselfors presence in the school is ev1dent
by grade nine and grade twe]ve students.

; prothesis IX (Grade and Egper1ence of Paid Employment)

. There is no Significant difference between grade nine and
grade twe]ve students in whether they have exper1enced paid
r w

vemp]qyment for at 1east a two month per1od

Hypothesis X' (Sex and Experience of Paid Emp]oyment)

- There is no s1gn1f1cant difference betweerr the numbers of ma]e
N

'and fema]e students who have experwenced pa1d emp]oyment f%g at least

gﬁﬁ_
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a two month period.

. Hypothesis XI (School Program and Accessibility to Career Information)
There is no sﬁgnifiéantldifference between the program in
which a high school student is registered and student opinion of

accessibility to sufficient career information.

Hypothesis XII (Sex and Post-Secondary School Intentions)

Aﬁ\ad&itional question to be investigated will be whetheq,

after lesying high school, more male students intend on entering
post-seondary institutions or community colleges, such as university,

technical institutions, or community colleges, than do female students.

P
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- CHAPTER 111
METHOD AND EXPERIMENTAL DESIGN

1. The Data-Gathering Instrument

" History of the Instrunent

In the spr1ng of 1974, a survey, ut111z1ng a quest1onna1re,

.was conducted in a North York, Ontario secondary school to detenm1ne

needs and priorities regarding'career information (Wright, 1974).
Cop1es of the results of ithe report were distributed to guidance
coordinators across metropo]1tan Toronto, w1th a proposa1 that the
survey be expanded to obtain data from a wider samp]e The original
quest1onna1re wasirev1sed by Huff and Wright (1974). The f1na1
quest1onna1re (Append1x A) was s1mp11f1ed and proved more applicable
to d1fferent types of schoo]s This quest1onna1re was then
distributed to 46 metropolitan Toronto secondary schools and

adminfstered to 3,960 students,

Description of Instrument

The ques1onna1re used-for th1s study was the same, in most
aspects, to that adm1n1stered by Huff and Wright (1974)

One deletion from the Ontar1o quest1onna1re was "age" as the

major 1nterest~A@ the present Sstudy.-was grade and sex. Whereas

&

Huff and Wr1§€ﬂ adm1n1stered the1r jnstrument to grade nine through

th1rteen, th1s study used responses from only grade nine and grade
3 .
twelve students. The 0ntar1o survey asked students to check whether

~ their courses were at the "advanced" or "general” leve] As these

a5

Y



terms are 1nappropriate’in Alberta, theyywere replaced with four

Programs students were preseritly enrolled at tHe high school

1eve1. ’
‘An’ additional choice was added . to the sectwon dealing with

specific 1ntent1ons after 1eav1ng h1gh school. That addition

go to a techn1ca1 school". ' o

Quest1on 3 frb37'“uﬁ£ﬂhd Wright's questionnaire (Appendix A,
" : a¢%a only. After consultation with
members of the Facu]ty of Educat1on, Un1Vers1ty of Alberta,

sat1sfact1on of personal needs, e.g. self fu1f111ment goals,

va]ues" was altered to read “'personal sat1sfact1on (se]f—fu]f111ment)"

(Append1x B, page 3). An open- -ended quest1on, requ1r1ng wr1tten

views regard1ng the recept1on of adequate help in school w1th career

planning, was removed. .
| Two questions were added to obtain additional informatfon
fromfthe Edmonton Separate School sample. One ihvo]ved students'
“experience with pa1d emp]oyment the other the students’ know]edge
~ of .the presence of a counsellor in the school. _
The‘questionnaire was reproduced on white bond pgzer off‘
_standard size. For all items except question 2 on page 2, responses

were made by c1rc11ng a number corresgond1ng to one S answer.

(Appendix B)

Data to be Gathered from the Questionnaire

The data-gathering instrument was Comprised'of a number of



TS S IR W R

L L e e e R g O

questions: (Appendix B)

1. Background Information

These questions sought the following data regerding the

-student's_background.

‘ag\Grade presently enrolled.

b. Sex.
c. The educational program in which the high school student

was registered. )

d. The student's paid employment experience.

b

2..Student Intentions

a. Student intentions after leaving high échqgg with‘respect
to post-secondary 1nst1tut1on or work.

b. The degree to which the student had made career plans.

3. The Opiniohs of How tﬁe Student Learnedebout D1fferent

’Careers g !

.'.." x

4. Student 0p1n1on on What Aspects Are Important in Mak1ng

a Career Decision.

‘5. Studenn Opinion'onHAccessibility of Sufficient Careeer

Information‘in Tﬁeir'Schoo].

L6. Student Opinipn on Adequacy'of Help in the School for

" Making Decisiohs About Careers.

7. Student Opinion Aé to Whether There is a Counsellor in

Their School. ' | N
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‘Explanation of Questions Posed on the Questionnaire
Ah explapation of each question 1is presented'below.
The four‘"background variables" served as the basis for the
ana]ys1s of other questions regarding career planning, career

dec1s1ons, and career- 1nfonmat1on

1. Grade
The inclusion of this dichotomously subdivided variable
was for the purpose of determ1n1ng whether differences

\ - " in.opinion could be attr1buted to grade d1fferences

2. Sex
. The ihc1usion of this dichotomously subdivided variable
was for the purpbse of determining whether differences

in op1n1on could be attached to sex di fferences.

3. The Educational Program in Wh1ch the High Schoo] Student

was Registered

This variable was subd1v1ded on the bas1s of’what program
the student was presently. taking*1n June of 1977. The -
divisions were: academ1c, general-business, vocat1ona1-
techn1ca1, and special educat1on: This var1ab1e was
included due to the hypothes1s that the program in which

h\ - the student was registered may affect career planning, career.

dec1s1on mak1ng, and h1s views on career 1nformat1on

4. Student Paid EmpJoyment Record -

This dichotomdusly subdivided variable was included
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to determine whether differences in epinion could be
attributed to having had or not having had a two
] .

month paid work expefience.

. Intentions 'i : ' |
In order to evaluate ehe opinions ' ptewith
ﬁrESEéEfffb future career plans, the student was asked
to indicate his immediate plans after Jeaving high
school. In addition, he was asked.whether he had

specific career plans.

. Learning About Different Careers

4 This~;ection was included td determine how the student
}earned about,dffferent careers. Sixteen methods'were
included from Hﬁff and Wright's (1974) questionnaire. ‘The
student was asked to select the methods he}wou1d choose;
‘first choice by placing a "1" in a box opﬁﬁsite, a "2"

in a box opposite his second choice, and;¥o110w-this :

)

procedure to his fifth choice.

. Factors Important When Mak1ng,a Career Dec1s1on

The respondents were instructed to rate the 1nten51£y of
importance of each of th1rteen~’items by circling a number
1 to 5, eorresponding to five choices of responses: "very
Tow", "fairly 1ow "medium", "fairly high", or "“very

hiqh"

The five response, Likert type scale, was chosen to give

the 1nvest1gator an opportun1ty to 1nfer favorab]e or
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unfavorable reactioné, and at the same time provide the

respondeﬁts with so

geway in responding to the item.

ssibility of Career Information in S;hoo1s

Important to ihe caree; decision making of any person is
the infqrmatibn qv#i]ab]e regarding the world of work .

fhe student was asked to respond, positjye]y'or negatively,
whether'he had access to sdfficient,career information gh

the school. o ) g

. Adequacy Qf Help in the Schggl in Making Career Plans -

Invgljement of teachers,*counsellors, f?brarians, and
other staff members to ‘give assistance in p1anning for
one's future is importaht. Critical to the assessment of
pfograms offered at schools is the student's opihibn of

adequacies of programs 40r asSistance available.

N

Is there a Counse]idr in your Schog]?

 The role and function of the counsellor with respect to

'career planning of ybuth has been discussed widely. The

student was asked to respond to whether a counsellor was '
a member of the school staff. An evaluation of this question

wo%Td prove beneficial in understanding the student's

response to other questions in the questionnaire..

Validity ané(;;;;zbi1ity of Instrument

\_4% ‘ .
vOppenhieﬁ pointed out that: é%}"

Thé‘ﬁ??ﬁigm of validity remains one of the
most difficult in social research and one
to which an adequate solution is not yet in
sight. (1966, p. 78) -
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In this study, the content validity of the questionnaire .

was sought through the submisSion of the instrument to counselilors,
graduate students,'doctOrai graduates in psychology and educationai
psychoiogy, research design specialists, and members of the Faculty
of Education at the University of Alberta. Their criticai.comments
and suggestions were incorporated in the final version of the Zi
questionnaire.' | | a

Aithough there is some room for doubt with respect tovtne
area of reliability of survey questionnaires in general, it was
believed that such a procedure would result in useful infqrmation

- for- analysis. Since there was a major factor of time to be

considered a test-retest of reliability could not be conducted.

[

Instrument Pre-Test

As a minimai number of alterations were made on Huff and
Nright's questionnaire (1974), a pretest was considered unnecessary.
From written communication with the authors and

administrators of the 1nstrument (Appendix C and D), and phone

c:;;;gsébions, it was /determined that the instrument was
sadis factory for their.popuiation. (

After re-examining the questionnaire, submitting

1t to members of the Departments of Educational Research

and Educational Psychoiogy from the UniverSity

J
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of Alberta, it was concluded that, with the exception of a few
changés, it would be directly applicable to the intended Edmonton

sample.

11. POPULATION AND SAMPLE

\

The sthentérparticipating in this‘study were grade'nine and
grade twelve students attending school in the Edmonton Separate.
School System. Of 2,522 grade nine students registered in 31
junior high schools, 27§ were selected randomly. Each of the
2,522 students were numbered and then 275 nonrepetitive numbers
were generated by comﬁuter to yield the sample.

In addjtion;‘275 students at the grade twelve level, from a
total of 1,920 in eight high'schools, were réndom1y selected,

. utilizing the same procedure.

111. PROJECT APPROVAL

Approval for distribution‘of the questionnaire to the selected
students was required from the adminiétrative personnel of the.

Edmonton Separate School District (Appendix E). -

1V. DISTRIBUTION AND COLLECTION OF QUESTIONNAIRE

In 32 situations, the questionnaire was administered and

collected by thecinvestigator between June 13 and June 30, 1977.

\




In 7 schoo]}a the investigator requested, and received, the

assistance of either the counsellor or the school administrator

‘ ) ) { .
to administer and collect fﬁexsge§;fonnaires. Instructions/were
written at the top of the questiohnaire and students were informed

the data would be kept confidential.

V. STATISTICAL TECHNIQUE

The Hotel]ing.Tz, a multivariate technique, was determined
to be appropriate for hypothesis 1 to 4, since it attempted to
analyze the differences between the two groups in terms of several
variabies considered simultaneously. The basic assumption
under]ying the analysis was that the data fo]1owed a normal
distributipn. However, this test is aséumed to bekfairly robust
with respect to siight deviations from normal distribution as well.
The statistic denoted as Hotelling TZ, tests the significance of
difference befween the eentroids of two indepeﬁdent samples.

Since therdafa obtained by the questionnaire were qua]itative
in nature, the remaining hjpotheses‘were analyzed utilizing the
Chi-square test of independence to determine whether significanf
differences of opinions or responses existed on the basis of each
of the variables considered. | |

For the purpose of this investigation, the .05 level of

significance was selected. The exact assorted probabilities of

Chi-square are reported in the tables in the Appendix.
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CHAPTER 1V

EXPERIMENTAL RESULTS

Hypothesis 1 '(Grade and Method Students Learn About Careers)

There §s<no significant difference between grade nine and

grade twelve'students in the method by which the student learns

about different careers.

Hypothesis I determined whether there were significant

- difference, between grade nine and grade twelve students, with

respect to what they‘regarded as the methods utilized to learn

about careers.

‘As Table 1 indicates, there seems to be general agreement

utilized in learning about careers.

Tab1

el

between grade nine and grade twelve students oh what methods they

A Listing of the Six Most Pobu]ar Methods Grade Nine and
Grade Twelve Students Learn About Different Careers

Method

Percentage of
Grade 9 Students
Choosing This As
1st, 2nd, 3rd,
4th or 5th Method

Grade

Percentage of

12 Students
Choosing This As
Ist, 2nd, 3rd,
4th or 5th " Method

4. Reading about the career

. Obtaining pracfica] experience
on the job itself

. Talking to various peob]e
employed in different fields

. Observing someone who is
employed in the field

. Being involved in a Work Study

or Work Experience Program .

. Talking to a guidance counsellor

66.5
62.9

61.4
49.3
49.2
37.7

/

69.0

" 69.0

63.7

53.1

44.7

42.0

54
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~comparison of sixteen variables by grade nine and grade twelve .
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™

As Table 1 indicates, both grade nine and g}ade twelve

students selected "obtaining practical experience on fﬁg Job"

as the best method in learning about a career. Although there

were differences in the percentages recorded, of the 16

methods students learn about careersgyboth grade nine and grade

twelve students chose the same 6 as their most popular method.
It s interesting to note (Appendix F) that there is

concurrence on methods students would, in all probability,

not choose. Participating in seminars with rasource beop]e

from the commuhity, going ;to Canada Manpd@er or a similar °

- agency, having informal class sessions, and talking 4o parents,

relatives, friends, or teachers rénked lowest.

Utilizing the Hotelling T test, Table 2 illustrates the

students as to the method used to learn about,careee§,_

Table2 = . ﬂ&g,‘,?:r};f

Comparison of Sixteen Variables By Grade of Stutlents_’"1
As to the Method They Learned About Lareers.

Number of Grade 9 Respondents
Number of Grade 12 Respondents
- Number of Multiple Compar1sons

12 - 17538
p = .39

The results show no overall d1fference among sevgrafe§§mp]e

’

centro1ds as to how grade nine or grade twelve studené& ob a1n

LN

.y
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career information. To conclude there is no significant

difference between the grade the student is presently registered
in and the method by which the student learns about difféyent

careers.

Hypothesjs 11 (Sex and Methods Students Learn Apout Careers)

Theré #¢ no significant difference between the rating of

male and female students of the method by'which the student learns |

abbut di fferent careers. e

The hypotgesis attempted to determine male-femate differences
which ﬁay exist in the‘%wthod by which c?reer information was
obtained. | |

223 males. and 23§ females were'surveyed;regarding theiri_

opinion on methods used to learn about different careers..

Table 3

) . 4 % ‘ ‘
A Listing of the Five Most Popular Hékhods Males and Females
' Learn About Diffetent Careers”

Methods Students

Percenfage of Males -|Percentage of Females

Learn About Choosing This As 1st,|Choosing This As 1st,
‘i fferent 2nd, 3rd, 4th or 5th |-2nd, 3rd, 4th or 5th
Careers : Method Method .
Obtaining experience on the ,
job ' 65.9 69.5
Talking to“people in '
djfferent fields ‘ 64.6 66.9
Observing someone employed '
in the field ~ 60.5 1 . 64.4
Reading about the career 51.1 50.2
Being involved in Work ‘ ‘

Study or_work Experience . 42.2 ‘ 51.5




In scanning Table 3 or Appendix G 1t/is apparent that the

opinions“of'ma1e5~and females on thé methods they use to learn
‘about careers are very s1m11ar. . _ _

As Table 3 111ustrates, of the sixteen methods listed, the

‘same f1vg\were regarded as most popular by both male and female.

| Obtaining exper1ence on the job; ta]king to people in- d1fferent ;
df1e1ds iand observ1ng someone emp]oyed in the f1e1d are-ranked 1,

2, and |3 respect1ve1y by both male and female. The only d1sagreement

'ev1dent in the f1ve most common methods ‘occurred with work Exper1ence

¥

and woJk Study programs N1nety four males (Append1x G) or

. 42.2% sltated that work Exper1ence or Nork Study programs are a

~ the mal

method they. wou]d use to 1earn about careers. 123 females or

51.5% ’garded these programs as 1mportant f : x/ﬂr
Goji ng to Canada Manpower or s1m11ar agency, having 1nforma1

class d scuss1ons, .and part1c1pat1ng in sem1n§¥s with" resource -

“peop1e rom the community were ranked as 14th, 15th and 16th by

students. “The most unpopu]ar methods selected,by females
were, talklng ‘to fr1ends, going to Canada Manpower or s1m11ar .
agency. nd part1cipat1ng in seminars w1th resburce peop]e from
" the conn1n1ty ’

Stat'st1ca1 ana1ys1s ut111z1nq the Hote111ng T2 test was

perfonned ith the results documented in Table 4.
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“Table ¢

| Compar1son of 16 Var1ab1es By Male and Female: Students As. to.
. the Methods: They Learned About Careers :

-3 w
" Number of Male Respondents 223
Number 'of Female Respondents 239
Number of Multiple Comparisons 16
¥ =150 .
p = .561

In the analysjs of opinjons of male and female students regarding

all 16 methods they learn about careers, no s1gn1f1cant d1fferences

s

 were recorded

. prothes1s 111 (Grade and Reasons for Career Dec1s1ons)

There is-no s1gn1ficant d1fference between grade n1ne and
grade twelve students 7n the - rat1ng of 1mportant reasons for
making a career dec1s1hn | | ‘

It was hypothesifed that the grade in which'a student Was

registered, examp_e.grade nine or grade twelve, would affect the g

))

rating of the 1m*,rt nt reasons for mak1ng a career dec1s1on

The stui\nts que asked to rate th]rteen factors that may
-be of 1mportance wh%n mak1ng a career dec1S1on Each student was &
asked to rate each/factOr onab po1nt scale from "very Tow 1mportance"

£

to "very high importance". 236 grade nine students and 226 grade

‘twelve'students were adninistered the questionnaire.

Tab]e 5 shows, in percentage, thevtop five reasons which were
chosen of "very h1gh 1mportance" by grade nine and grade twelve

students
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Table 5

. Numbers, in Percentage, of Grade 9 and Grﬁde 12 Students Ranking the
Top F1ve "Very H1gh" Important Reasons fbf Making a Career Decision

[

: ‘ : Percentage Percentage
Reasons for Making a%Career,Decision | Grade 9 _Grade ,12
Interests =~ v , 70.8 74.3
~ Personal sat1sfaction (se1f-fulfiliment) - - 70.3 80.5
Educat1ona] requirements S " 54.7 ' /38.9 \M///
Job opportun1t1es in the field o . 35.6 36.3
. Working environment (cond1t1ons and - ~ L
surroundings) o 33.1 33.6
Future trends in that area S -2 . . 44.7

Grade nine students give‘the\following reasons for making a |
career decision: "interest" "personal sat1sfact1on (se]f—fulfa]]ment)" ‘
"educational requirements" JOb opportun1t1es in the f1e1d". and ’

“working environnént" A]though grade twelve students gave 1mportance

: to "1nterests",as we11 they rated. it second to~"persona] sat1sfact1on"

or "self-fu]f111ment" Their th1rd§gho1ce is “future trends" in

the spec1f1c area of the1r choice, an area ranked sixth by grade

pine students Grade*tWelve fourth and flé!agcho1ces were

. educat1ona1 requ1rements" and "job opportun1t1es in the f1e1d" ) )

It is 1nterest1ng to ana]yze Appendlx H more thorough]y and
note the num?ers the students ranking reasons for mak1ng a career |
"'dec1s1on as ’fa1r1y high" and "very hlgh" Table 6 111ustrates 3 R
the differeqces betwen grade n1ne and grade twelve students ' N "\<i~;)

r
1

|

I
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‘ ‘ " Table 6

Sum of Number{, in Percentage, of Grade 9 and Grade 12 Students Ranking .
__the Top 5 "Fairly High" and "Very High" Important Reasons for Making A
4 : | . Career Decision ' ,

| : e - | percentage | Pércentage
Reasons for Making a Career Decision Grade 9 Grade 12
.~ Interests . . o o - - 92.0 - 94.7
Personal satisfaction (se1f-fu1fi]]ment) 1 89.4 97.8
Educationd] requirements . ' - 84.8 78.3
Job opportunities in the field - 78.4 | 86.7
Future trends in that area . . 71.2 - 80.1

97.8% of grade twelve students said tbat ”pérsona1 satisfaction“'
or "self-fulfillment" was the reason they would make a particular
' career decision; "Interests", they éafd were -second.
“The reverse was trué for ‘the grade nine students. They
'selected Yinterests" as first choice ‘and "personal.satisfaction
v (sélfqu1fiT1ﬁént)"'as secend choice. | _ |
In testing thé_hyﬁdthesis, the Hotelling T2.test was_used.
Due to this method of ana1ysi§,f1t was necessary fa exclude those N
resbongents who did not give their @pfnfgn (cirélé qne:number) :
on each of the thirteen variables 1i§ted.- (Appnedix‘B.;-page 3); e
Table 7 1ndicate$ the hypothesis is not supported. The data J
indicate that students in Qrade”nine andygkade tWeTve_rafe

"importance of making a career decisfbnﬂ@gifferently.
, : - G - ;yﬁﬁ T

“)

3
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/ ‘ ‘Table 7

Compér1son of Grade 9 and Grade 12 Student Responses to Rating
of Reasons for Mak1ng Career Decisions Ut111zing Hote111ng T Test

f

Number. of Grade 9 Student Responses ' 190

k.

g Number of Grade 12 Student Responses , : 181
.+ Number of Variables ~ ' 13
TP 5432 |
Yop o= .0001

~

‘ Hypothes1s IV (Sex and Reasons for Career Decisions)

" There is no s1gn1f1caﬁ¢ d1fference between the rating by
male and fema]e students of the 1mportant reasons for making a

. 7170
career dec1 s‘igﬁf

Ma1esyand females were asked to rate the importance of thirteen?
reasons for mak1ng a career dec1s1on (Appendix 1) '

Tab]e 8 111ustrates the numbers, in percentages, of male and
female students rat1ng the top five "very high" important reasons

" for making a career decislon "As the tab1e shows, males and ‘

females dlffer on the reasons for making a career dec1s1on

& 0%

Fema1es were more“clear in their rat1ng as 80.3% viewed “"personal
<sat1sfact1on" or "se]f—fu1f111ment“ as“the most important reason for
making a.career decision. ‘Although this too was regarded as the
mostiimportant:by male students, on1y 69.7% reported this factor.

It 1s interesting’ that, trad1tLona11y. more females than ma]es ‘
regarded "opportun1ty for~work1ng w1th peop]e" as 1mportant in

_makjng a Czreer decision. This study verifies this op1n1on
!
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Numbers, in Percentage, of Male and Female Students Rating the Top 5
“Very High" Important Reasons for Making a Career .

icision
\

——

——

\ Percentage | Percentage
Reasons for Making a Career Decision Male Female
‘Personal satisfaction (self-fulfillment) 69.7 80.3
Interests ' 69.2 75.7
: Educat1ona1 requ1rements 43.9 45.2
~ Job Opportunlty in the field 43.0 32.2
Future tréfids in the area 38.0 33.5 [
Opportunity for working with people 25.3 377
Working e viroriment (conditions and , O B
surroundings) e 35.3 33.5

Tab1e19 records the sum, in percentages, of male and‘fema1e

reasons for making a career decision.

rating by males and fema]es is apparent

/

Table 9

&

‘students rating the top'five "fairly high".and "very_high? important

Again, the differences in

Sum of Numbers, in Percentage, of Male and Female Students Rat1ng the
Top 5 “Fairly H1gh" and "Very High" Important Reasons for Making a

Career Decision

Percentage

- | |Percentage

Reasons. for Making a Career Decision . Male Female
Personal satisfaction (self-fulfillment) 91.0 95.8
Interests 91. 4 - 95.4
Educat1ona] requ1rements 80. 6 -92.4
Job opportun1t1es in the f1e1d - 87.4 75.2§@§§
Future trends in the area 73.2

Working environment (conditions and
surrounding) .

Working with people

77.8

74.5
76.6
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Utilizing the Hotelling T test, the hypothesis was tested.

Table 10 . .
Ma]e‘ggyple Differences in Reasons for Mak1ng a Career Dec1s1on

Number of Male Respondents o 180
Number of Female Respondents 191
Number of Comparisons : : 13
T2 = 54,38 -
p = .0001 '

. - 7

In the anafysis, it was necessary to utilize only those
students who responded to each of the th1rteen var1ab]es

The hypotheS1s was reJected Males and females differed

'overa11 in their reasons for making a career choice. (Table 10)

1 d

Hypothesis V (Grade and Spec1f1c1%y of Career Plans) -

No 'specific career plans are éngent for grade nine and drade

twelve students. g
An attempt, was made td obtain information with respect to thé

overall difference of grade nine and grade twelve students in

making specifiq}careerwplans.' One would assu?e thai, due to the;

J

difference in age and experience, there would bg;more grade twelve

students with specific career-plans. _ R 6

Table 11
‘Career Plans of Grade Nine and Grade Twelve Students

\

¥ No. Very Fairly : {ff’» :
Grade Respdnse Spec1f1c Specific Uncertain Nonexistantx¢zota1 .

Grade.9 - 1 . 34-&% 125 . s 236
o 0.4% 14.4% © 53.0% ©  30.1% 2.1% 100%
Grade 12 0 - 51 « 110 64 1 . 226
| 0.02 - 22.6%* <48.7% - 28.3% - 0.4% - 100%
Ch1 square - 8714 . s o o

QBS . I N Y 2 . -\_L
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Table 11 indicates the hypothesis was not rejected. This

may be considered surprising since it ig commonly believed that

due to the aVai]abi]ity~of career information, awareness of the

world of work,'and more work experience, grade twelve students -

would be able to state, specifically, their career plans.

i

- Hypothesis VI (Grade and Aécessibility to Sufffcient Career Information) -

There is no significaqx\différence between grade nine and
grade‘twelve students"op nions that they have access to sufficient
career information in their schools. |

This hypothesis attempts to provide information on the
avai]abi]jty of shfficienf career infbrmétion in their schools.

Table 12

Opinions of Grade Nine and Grade Twelve Students on Accessibility of
Sufficient Career Information-in Their School

Grade No Response “Yes No o Totals
Grade 9 3 e 124 109 236
. 1.3 52.5 o 46.2 - . °'100.0
“Grade 12 0 168 58 . 226

0.0 74.3 25.7 . 100.0

Chi-square - 25.00
p = 0001 ‘

As Tab1e 12 shdws, the hypothesis is rejected. There appears
to be a difference between the avai]abiiity of career information
at‘grade nine and grade twelve levels. Grade nine students overall
indicated a lack of accessibility to sufficient caneerdgnfofmation

as illustrated. - 74.3% of grade twelve students said that career .

’
-
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‘information was accessible in their school; while only 52.5% of

the grade nine students agreed.

ﬂyp%thesis-VII (Grade and Adequacy of Schoo] Help in Career»Planning)'

There is no significant"difference between grade nine and
grade twelve students' opinions that tﬁey‘receive adequate help in-
school in making decisions about their career plans.

The hypothesis was shown to be accuraté as Table 13 illustrates.
Thélresponse pattern for the two grades was“almpstjidentica1.

Table 1% o ‘\\\;g-//”'s

Opinions of Grade 9 and Grade 12 Students on Whether They Receive
Adequate Help At School in Making Decisions About Their Career Plans

to ' Total

Grade - No Opinion ~ Yes
Grade 9 2 145 89 236
0.8 ' 61‘4 37.7 100.0
Grade 12 1 145 80 N 226
‘ - 0.4 64.2 - 35.4 - 100.0
Chi-square = .596 |
p=.742
61.4% of the grade nine population responded favourably to the
- ‘ . : afern
help they were receiving from their school.. 64.2% of the grade SN

twelve students stated adequate help in making career plans was

obtained by them from their school.

Hypothesis VIII (Grade and Knowledge of Presence,of~Cod@§e1]or)

el
‘&J?ﬂ};

No knowledge of counsellors' presence in the scho 1.4

evident by grade nine and grade twelve students. -
\\ . P ‘ .
This question was asked to ascertain the awareness of a
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counsellor in the school - the individual who could, in all
probabilities, assist them with career information, éareer-
planning, andiéareer decfsioh making.

Table 14 indicates that both the grade nine and grade twelve
students were almost 100% knowledgeable of the presence; or lack
of‘presence, of the counsellor in their schoo]F Tﬁe hypothesis
was therefore supportedf

Table 14

Opinion of Grade Nine and Grade Twelve Students on Know]edge
of Counsellor in Their School

" 226 grade twelve students surveyed, 100% stated they weré

Grade Yes - No N Total
Grade 9 : 233 1 234
, 99.6 ‘ 0.4 100.0
Grade 12 226 .0 226
100.0 0.0 100.0
i, (}[\\

Both grade nine and grade twelve students gave overwhe]uﬁng

7

evidence that the counsel]or is visible in their schools. /6f :

/

7

know]edgeab1e of the existence of a counsellor in the1q school.

0f 234 students surveyed at the grade nime level, only one studeht
indicated that a counsellor was not present in the school, when
there was one present. This resulted in a statistic of 99.6% of

the grade nine students.

Hypo;hesis IX (Grade.and Experience of Paid Employment)

‘There is no significant difference between grade nine and grade

-~
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twelve students in whether they have experiénced paid employment
for at least a two month period. | |

The analysis indicated that grade twelve students had
experienced more paiﬂ employment than dfd grade nine students.

The hypothesis was rejected as is illustrated in Table 15.

Table 15

ﬁesponse of Grade 9 and Grade 12 Students on Nhether/They Have
Experienced Paid Employment for at Least a Two Month Period

No ~ Paid ~_No Paid |
Grade Response Employment Employment Total
Grade 9 2 , 104 . 130 236
- 0.8 44.1 55.1 100.0
Grade 12 0 201 25 226
0.0 88.9 1.1 100.0
Chi-square - 103.81 ot

p = .0001

A substantial number of grade nine stddents, considering their
. age, have experienced paid employment (44.1%). More than double
that amount experienced paid employment by the conc]usion of the

grade twelve year (88.9%).

proihesis X (Sex and Experience of Paid Employment)

‘There is no signfficant di fference between the number of male
and female students who have experienced paid emp1qyment for at
least a two month period. |

There was a significant‘difference between male and female
students as to paid employment experience (Tab]é 16).

The hypothesis was rejected.
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Table 16

Response of Male and Female Students on Whether They Have Experienced
Paid Employment for at Least a Two Month Period

Sex No Response Yes - No " Total
Male ] 164 56 /231 ¢
0.5 78.2 25.3 100.0
Female 1. 140 98 v 239
| 0.4 58.6 41.0 100.0

Chi-square = 12.90
p = .012

Males tended to have more pa1d emp]oyment for at least a two
month period than female students. Of the 231 males surveyed,
only 56, or 25.3%, said they hed not experienced paid emp]oyment. 4
A significant]y larger number of females, 98, or 41%, said they had

not worked for pay.

_ Axpothes1s XI (Schoo] Program and Access1b1]1ty to Career Informat1on)

There 15 no s1gn1f1cant di fference. between the program in which
a high school student is registered and student opinion of
accessiblity to sufficient career information.

This hypothesis examined the possible differences between

the program in which a high school sfddent was registered and his

or her opinion of the accessibiiity to sufficient career information.
It was assumed some programs at school ‘may lead more readily to

the access1b111ty of career 1nformat1on



Table 17 : ' ;

Opinions of Students Enrolled in Different High School Programs on
Nhether They Have Acqessibi]ity to Sufficient Career Information

Program 4 Nb Opinion Yes No Total
Academic . o 100 - 32 132
~ . 0.0 ) 75.8 24.2 100.0
General-Business 0 25 n 36
| - 0.0 69.4 30.6 100.0
Vocational-Technical 0 : 13 ’ 5 : 18
| | | 0.0 2.2 2738 100.0
Special Education 0 1 0 1
‘ 0.0 ~100.0 0.0 100.0
Total : 0 ; 139 " 48 187
0.0 ©78.3 25.7 - 100.0

Chi-square = .97 -
p=.80

The hypothesiskwas not rejected The fact that a stUdent'was
registered in a particu]ar program had little bearIng on the
op1n1on of students in whether they had accessibility to suf¥1c1ent
career 1nformat1on (Tab]e 17)
: Approx1mate1y 75% of students in any program said that they
had access1b111ty to sufficient career information. The one
~ exception was the one special education student surveyed who because

of his pos1t1ve response resulted in 100% access1b111ty in his

program

Hypothesis XIT " (Sex and Post-secondafy School Intentions)

~ An additional question to be investigated was whether after
leaving high school more male students intend to enter post-secondary

inst1tut1ons, such as Un1vers1ty, techn1ca1 1nst1tut1ons, or
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community colleges, than do female students.
It s assumed gpat due to ipcreased equa11ky between the sexes,

career plans would be similar. | ~

“are different. ¥ ' J”
f .

Table 18

Opinions of Males and Females in General on What They Intend to do
, After Leaving H1qh School-

No Comm. Don't

Sex . OpAm Univ. Coll. Tech. Employ. Apprent. Other Know Total
Male 2 84 5 4 29 15 12 30 . 23

. | 0.9 380 2.3 19.9 13.1 6.8 5.4 13.6 100.0
Female .2 - g7 22 19 .5 5 18. 33 239

a;aO .8 3.4 9.2 7.9 22.2 2.1 7.5 13.8 100.0

’>7Ch1 square 36.501
- oo1 X |

0 N .
As the tab]e undicates, the assumpt1on was reJected
There were some s1m1Tar1t1es Of 231 males surveyed 84, or
: :'38%, 1nd1cated they p]anned to enter un1vers1ty Of 239 females

surveyed by th1s quest1onna1re, 87. or 36 4% state¢ they were
ﬂgo1;évto un1vers1ty The only other area where both .males’ and
fema1es op1n1ons were similar was the 13.6% of males and 13.8% of
femaTes that "d1dn t know" what they planned to do after comp]et1ng

~‘h1gh schoo1 : . | o , R

. .
There were some d1fferences in the f1nd1ngs as well. Females.

' intended to "attend community college" and “to seek emp]oyment"

to a greater degree than males. On. the other hand,'mofe males .

- .
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planned "to attend technical school" and enter "apprenticeship

Cprograms®. Tl e

1. SUMARY OF EIN‘DiNGs

. .
&
B

1. "Non- sigmfigant differences were: found. between opimons "

'of ma’les and fema]es and grade nine and grade twe'lve

s

-students regarding methods used to 1earn about careers.
‘.:,Z.j,Sign1 ficant diffe/rences were found between the opimons |
o of grade n/tne and'‘grade tweive students on making a oty
" career dec:ismn S |
3. Significant differences were found between the opimpns
- of ma]e and female students on making mer dee1swn. '
4 Sigmficant differences were found between the Opimons »of |
grade nine and grade bnelve students w1th respect te the o
§ accessibﬂity of caree*’ information in the schools
5 Non-mgmﬁcant di fferences were reported between the
opi nions of grade mne and grade twe]ve students and their
knowiedge of ‘the presence of a counsellor in their- schooi
”"'Both grade nine and grade twelve students vere o . r

} }knowiedgeab]e of ‘the. counsei]or s presence . o '» )

",, S 'Sigmfi cant. differences were found between grad'e' nine and

'~grade tg}elve Students wi th respect to exper‘lenee in paid
, 'emp-loyment. Grade twelve students were found to have had

- 3

: more experience. ‘ SRS e

.-\—\ 8 /\

s




Y £

[

( 7 . ' -

| 7. Stgnifi;ant di fferences were fdund;between male and female
o students withdrespect to their experienEe'of paide
«empldyment Males were found to have had more work
experience than females. ' .
8. Non signf1cant d1fferences were reported in the op1n10ns
of students enro11ed in all programs at the high school
* level w1th respect‘to their accessib111ty to career ) 1‘ d‘ ~ {- ?
) information ~The maaority of students reg1stened in. q§1‘i - ;
Programs ‘at the h1gh school 1eve1 reported accbssﬁb1vﬁgg \‘ TX'  _A‘ v ;ﬂtg
‘to_career information. . | ”

. U \
9t S1gn1f1cant d1fferences were reported in the op1n1ons of

v

s male and female students on the1r speciflc 1ntent1ons
- after ]eav1ng high schoo] Females“jntended to attend - . -
artfgucqmmun1ty college qnd seek emp]oyment to a greater degree
' | than‘na]es Male students p]anned to attend technical

| schcol ar enter apprent1cesh1p programs to a greatét
> degre% 4 ‘ o ‘
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v CONCLUSIONS

T is invest1gation endeavored to determ1ne. by means of a'
quest1onna1re -survey method, the op1nions of grade nine and grade
- twelve students in the Edmonton Separate (Catho11c) Schoo1vSystem
regarding dq@;tions'pertaining to'career decisions; career planning

e

~ and career 1nformat1on S e
Co

Grade nine students and grade twe]ve students showed that they

differ in the1r opinion and»yet illustrated agreement on ma y facets
of career development. 'Ma1es and‘females'a1so reported di/ffering
opinions,. however they showed agreement as we11

An under1y1ng assumpt1on enterta1ned was that young peop]e,

due to their age and stage of persona1 deve]qpment, value, perceive

and have 1nterests in the wor1d of work, dlfferent even among

themse]ves An add1t1ona1 assumption was that schoo]s shou]d lay

a key role in the students” career deve]ogment and ass1st in.

the)trans1t1on from school to work. \

~ Th1s study showedu through stat1st1ca1 analysws of the
op1nions reported, a number of f1nd1ngs support1ng, as we]] as
not support1ng, the hypotheses put forth. ' )
© With respect to Hypothes1s I, (Grade and Method Students
Learn About Careers) the study showed no s1gn1f1cant d1fferences
between grade ine and grade twelve students in the method by whlch
the student 1earns about d1fferent careers Both grade 1eve1

» students viewed fﬁrst hand know]edge of the career as v1tal

'A
They ranked "obta1n1ng practical exper1ence on the JOb" S!ta1k1ng :

-

2
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“to var10us people employed in dffferent'fie1ds“. andqhobServing'
someone in the fie1d" as first, second and third respectively
There was no s1gn1f1cance reported as well on’ Hypothesis II

(Sex and Method Students Learn About Careers) Both male and

fema1e students utilized similay methods in 1earn1ng about careers.

of ‘the sixteen methods listed, the top f1ve were chosen by both
| ma]e and fema]e. The f1nd1ngs were similar to Huff and Nright s
(1974).exhaust)ve study.; A conclusion, verified by research. ~ ;
shoWs. that nafe: fema]e;‘drade*nine;‘and grade twelve students

{zview Canada Manpower and/or sxm11an~agenc1es 1n a d1m 11ght In

add1tion, parents and fri nds are not ranked s1gn1f1cant1y 1mportant

as resources used in lea

qvabout careefs. Ohe posittve.

] k4

The 11terature a]so 111ustrates that grade n1ne and grade
4

twe1vexstudents have d1fferent reasons for mak1ng a career dec1s1on

&

- Hypothesis III is not supported (Grade and Reasons for Car&er
Dec1s1on) S1gn1f1cant d1fferences were reported by gtade nine

and grade twelve students on thelr op1nxons of thirteen. reasons

S

for mak1ng a career decis1on "Persona] sat1sfact1on (se]f—fu1f111ment)"

ranked as number one choice by the grade twelve group. Grade
nine students on the other hand, regarded "1nterest" to be the

main '%@ﬁ?“ for mak1ng a career decis1on

né

v . . . N
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Hypothesis v (Sex and Reasons for Career Decision) was

. rejected aS‘well There were significant d1fferences reported .

between males and females on their reasons for choosing a career.

Females were clear in their rating of "persona1 satisfaction

as "very high" importance. 80. 3% of the females reported this

“area as first choice. Males supported "persona1 satisfaction”

as the most 1mportant factor in mak1ng a career decision, however Y

to a lesser degree, 69.7%.

Huff and Wr1ght (1974) reported that "nnﬁsts", were

S tthﬂOSt important choice in their study.

Hypothes1s V (Grade qﬁd 8pec1f1c1ty of Career Plans) _gave

some 1nterest1ng resu1ts Grage nigiband grade twelve students Frae
_agreed on spec1f1c1ty of career pﬂans , 7 4% the 236 grade o
nine boys stated that - the1/3career p1ans were very or "fa1r1y
specific; wh11e . 3% of 226 grade twelve students had theﬁi?g

f same-opinion A1though the research indicates career choice’ . o S
‘changes OVer time, it 1s 1nterest1ng to note that three years of ct\v |

~education do not enable. students to make more spec1f1c career

. gty

'plans .

| w1th respect to. hypothes1s VI VII, VIII and X1, the opinions
of students werd obtalned and related to the role of the sch001
_1n assisting youth. e
~ Grade nine studenys conc1uded (hypothesis’VI - Grade and
Accessibility to Suff1c1ent Career Informat1on) that career

informat1on was not aséacce551b1e in the1r schoo]s as d1d grade
L .\“
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twelve students The hypothesis was. therefosz reJected Both
’ grades agreed however that . they are rece1v1ng adequate he1p in
school with nespect to career p]ann1ng
' Hypo%hes1s VII (Grade and Adequacy of School Help in Career
P1ann1ng) was therefore aCCépted - .
Hypothes1s VIII perta::1ng to knowledge of the presence of
a counsellor in the schoo] by grade nine and gradeﬂtwely sstudents
was also accepted. There was almost 100% kn-.L o rt of
-

all students that a counsellor was\presentt1n ;

“No s‘t:}onifi,c&nty_differ ¥ "'.eported n the

4

students enrolled in diffex

to'aCCessfb31ity of careef” ion (hypothesis XI). Students

LY :
from a]] programs reported st

w1th respect to youth and emp]oyment, the ev1dence shows

that age is st111 a key factor 1n,obta1n1ng or wanting work and that

e ’ o | ) o
females® although now more gagnfuﬂyﬂ e[n;*d than.in the past,

NSti11 lag behind males in numhers R &

~ More than twice as many stuﬂents in grade twelve exper1enced

pa1d emp]oyment than their grade nine counterparts, thus reJect1ng

: the;hypogggs1s (hypothes1s I* - Grade and Exper1ence of Paid

-~ Employment).

A significant differencefoccurred in the numbers of ma]es and

“‘femalés who had experignced . work thus rejecting hypothes1s X

,[(Sex and Expquénce of Pald Emp1oyment). Males tended to have

o

’experienced mo

paid employment than fenale students.ufﬁ large
numb;tlof females, approximate1y 581, eXperienced,paid enployment.,

far,accesstbility to this information.
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On the specific intentions "of students after 1eaving hfuh |
school (hypothesis XII - - Sex and Post-secondary School. Intentions)
s1gnif1cant di fferences were found to exist between ma1es and.

fema]es Fema]es intended to attend, conmun1ty co]]ege and seek
¥ v

emp1oyment to a greater degree than males. Male students p]anned

" to attend technical school and enter apprent1cesh1p programs

LJ

‘.One conclusion verified by the: research, indicates. c1ear1y the

1nportance of un1vers1ty in the asp1rat1ons of these young people.

Both ma]es and females emphas1zed their des1re to enter that .

k

post-secondary institution.

. . e ’ ‘*ﬁv
b
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V1. INFERENCES, IMPLICATIONS AND RECO@M@NDATIONS
‘ N Kjf?

r-

There are a number of inferences and 1mp11cations derived

from- this study ‘that mqy play. a significant role in assist1ng
the junior and senior htphfsgpoo1‘student 1n‘at§51n1ngvhis

gﬁdewith respect to the world of work | These inferences and

"v;/ 1mp11®gt1ons qr1s1ng from the op1n1ons of grade nine and grade

e mwe1ve students have resulted in a number of recommendat1ons that

w1]1 be d1scussed in this sect1on

I PO N
Ty i U

(1) A]though the school, cannot assist students over all
&

barriers to career goa"atta1nment, students infer
that they want more school involvement-in their

eareervdeve]opment. As F. Cross k]974)'sta¢es:

A man's destiny often lies buried

in the image of his youth ... before
%reat?ess comes the image of greatness.
p. 2)

" This greatness may be thwarted by a number of variables

<32

o and factors blocking career goalféttainment_for young
people. Career education, although not a panacea for all

the i11s facing youth, is a method recommended by the

iq .

- writer, that schools can follow with optimism.
‘_(25 From the data generated can be implied that schools snoulg
be encouraged to arrange‘es many'firstohand experiences
as posSib]e'fOr students. It is the opinion of students
that work experience and work study programs shou1d be
utiljzed extens1ve]y at both theIJun1or and senjor high levels.

~ : . ¥

8
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| (3) The study‘showed‘that students‘emphasize "talking to

people in the world of work" as 1mportant in learning
about careers. Schools should endeavor to maximize the
use of the many community resources avai1ab1e to students.

Members of the business, qovernment and labor community,

Z "(

] we11 as ret1red persons, shou1d be encouraged to enter

thé cYassroom to prov1de students w1th first hand exper1eq’¢.

St@dgngi 1mp1y that career 1nformat1on is requ1red for

decision nﬁﬁnng ‘ Junior and senior h1gh schools should
na*éq areer 1nformat1on ava11ab1e to students, in an
ac*@%&ib]e way and in adequate amounts.

Stud@hts 1mp1y that government- assistance in career

‘ planning has been weak Emphasis'shou1d be made on behalf

-of all government departments and agencies, at the c1V1c,

.prov1nc1%1, and federal levels, to develop new career

" programs, to improve their profile with youth, and to offer

services and information to students at the junior and
senior high 'school level.
Many,stydents have the opinion that the tgacher's role

in theirvcareer.development has.been minima] The

’students stress that- teacherstshou]d refra1n from informal

“class d1scuss1ons on careers. They should however, emphasize

the career 1mp11cations of the subject matter they are
teaching. It is recommended as well that other efforts

be attempted by teachers to alter their 1mage as -a weak



(7)

- (10)

(1)

career resource‘group.

Students overwhelmingly infer that thg)counsel]on is
highly visible and oriented to concerns of youth. It is
}ecommehded that counsellors consider the role of resource
person to other school staff. In addition,’counsellors

should become adept in the1r ut111zation of career

\ information with the1r students

Students are of the opinion that the counsellor helps them
inftareer development. ‘Care should be taken by. school W
boards to maintain or Eeduce the pupi]/counse]]orvratio

in ordef togprevent.the role of the counsellor simply
becoming an 1nfonnat1on d1spenser |

From the opinions of grade nine students is inferred the :'
necessity of 1mproved career educat1on programs and career o
or1ented curricula at the junior h1ﬂh Jevel, 'm3‘

Implied from the opinion of females is that they continue
to consider the more traditional, sex stereotyped"career :
areas. It is recommended that male and females be
encouraged to enter non-traditional careers. Facts
pgrtainiﬁg to job'opportuQities for botb sexes should be
disseminated in, schools. | | . -
In this study many students do'not view future jobAprospects
as important in career choice. More students should be
encouraged to consider the future job trends of their -
career choice area; Studénts should aiso be éncouraged to .

?

select alternatives to their primary career choice.
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(12) Data generated from the study showﬁthat university is
-regafded by many mé]e and females as important in their
career'pléns Schools must play an improved role in
' 1nform1ng students of the realities of a university
education. It is also recommendeq that universities
‘and all post-secondary institutions strivé to improve o
”commUnication with students and school jurisdictions in

order to presentaé;cts about emp1oyment opportunities , ‘

' assoc1ated w1th their inst1tutions

~In conc]usion with (a) the combined efforts of school boards,

adm1mstrat1on, teaching staff, counseHors and co'sources, R |
and wrfh (b) 1mproved"career oriented curricuﬂa, st should ’ !

£,

e
&

understand themse]ves,“understand the wo?{d of work, and"uéélthis
knowledge to make an ‘intelligent match between: themselves and an fL"fw' e
occupation. Hopéfu]]y, all students will then be f‘rtUnate enough. |

”toifind deep satisfaction doing the things;that‘bring them\their \

daily bread.
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APPENDIY"A

QUESTIONNAIRE FOR STUDENTS

Y

" REGARDING CAREER INFORMATION

o .

IN THE APREOPRIATE BOXES

THIS SURVEY IS DESIGNED TO FIND OUT WHAT TYPES OF ASSISTANCE STUDENTS
NEED IN PLANNING FOR A CAREER AND MAKING DECISIONS ABOUT THEIR
FUTURE. PLEASE READ THE FOLLOWING QUESTIONS AND PLACE CHECK MARKS

<\
BACKGROUND INFORMATION:: | d
AGE: 14ond inder [ GRADE YEAR ‘
s - EN =R
w O v [z
| . . ' Mole [
R = N n [ 3 0
v [0 v O 4 Female [ ] .
19 CJ s [ s :
Worover - [ ] y
. -

&

~ MAJORITY OF v}:ua COURSES AREAT: - Advanced Level []
B \ Genercl V'I..vol D

AFTER LEAVING THIS SCHOOL YOU INTEND TO:!

Ge To University ) O '

~ Go 'l.'o"A Cowun!& College [ ]
Seak Employment C

) EnnrAnAn;nmiadﬂp ’D

_ Oher ) -]

Don't Know . O



et

' "‘-

’

2.

-2

M*nmmﬂuwoufdywnyywmorphum: (Check one box)

Very Specific ) [:J
Fairly Spectfic
Uncarisin/AJndecided O

Non Existent/Haven't
: Thought About It

There ore cmhfyofmsmdonhmlmchwfdtMOW. Of thoss
fisted below, plecse select the method which you would
o 1 in the adjocent box), your second choice (putc 2 inthe

ond 50 on down to your sixth choice.
Reading about the coreer

Td‘k‘m.tg\ vorious people .mployod in difierent flalds

,//'Obuw!ng.'&wom who is employed in the field

! ~
Being Involved ing work/study experience

N -
Obtaining pvcﬁcoi\axpcricnco in the job itself

Wotching fi!ms obout E{fferenf occupations

Tolking to o Guidonce ‘ flor L
Talking to parents or rerf:v: |
Vlsfﬂng vorious instituti : ond componies
Having informol clos disc ;onv/

Qdm to Canado M:npmr * similor agency

Talking to friends I

i
é

Participating in Seminors with resource people from the Community

Yoking @ credit course in career plcr.minﬁ

subject

Tolking to teochers in fhe school

Getting career information as port of the C\w‘ content of every

choose first (by plecing

adjotent box),

oo ooooooooooooot
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" Your Interests

Whet yoor parents would Itke
‘Scﬂsfoeﬂonofpnmdmo& 0.g9. wif- D

Futwe onds n hat orea  ©
Opportunity for werking with peeple
Your aptitudes/strengths & weoknesses

Opportunity to contribute to soclety
Prostige
Job opportunities In the fleld

Working environment

D,
o
|
O
-
O
-
O
a
o
o
o

’

DDDDDDDDDDDDD
noooooOooooDon
goooooO0ooonoon

fulfiliment, goals, vnluu

. thlmhmbwﬂcﬁtwlmlnmdml?

Y [] No [

Yes D No D
¥ "No*", please explain,

0000000D000oo

. Doywﬁc‘ywnuiwmhlpctodmiInunklngdochiuuéwtmmpl-u? N

- Thark you for your co~aperation




APPENDIX 8

QESTIGRAIRE FOR SREENS FEEARDN

R

CWREER INFORWTIOH D CAREER PLAHING

.N“IMY!S&!IQ!DNF!WM’“TWWWW
PLANNING POR A CAREER AND MAKING DECISITNS ABOUT THEIR RITRE.

mm,mmmxmwmmmmmm

YOUR

MEED IN

BAOGRUD TFORWTION:
GRADE PRESENTLY ENROLLED IN:

GRADE 9---=------ 1
o 2 --------- 2
X . )

! ME--=---=~=--=~< i
FEBMLE - - -~~~ ~-~°< 2

"R A YU REGISTERED IN AT HIGH SCHOL:

_ AABMIC - == - i
GENERAL-BUSINESS - = = = - 2
VOCATIONAL~TECMNICAL - ~ = 3

. SPECIAL-EDUCATION - = = = -4

AFTER LEAVING HIGH SCHOOL YOU INTED TO:

60 YO WNIVERSITY = - = = = i
60 TO A COMMINITY COLLEGE- 2
60 TO A TEQNICAL SCHOOL - 3

SEEX EMPLOYMENT - - - - = -4
ENTER AN APPRENTICESHIP - -5
OTHER - =~ = ------ 5
DN'TRIOW - =~ == ==~ 7

HAVE, YOU DYPERIEZCED PAID ENPLOYVENT FOR AT LEAST A 2 MRTH PERICD:

ves-1 N -2

-

-9

OPPICE USE
ONLY

cl

x5



R 3 ,
- ” | ST o | Pbaogzssws
1. AT THE PRESENT TIVE WOULD YOU SAY YOUR! CAREER PLAIS AE:  (CIROLE OE
e o NISHER OLY)
veRY speclFIC - - - - 1 o lec 16
FAIRLY SPECIFIC - - = 2 I
UNCERTAIN/UNDECIDED = 3 .
NON EXISTENWHAVEN'T- 4 »
- 2. THERE WE A VARIETY OF WAYS STUZENTS G LEARY ABDUT DIFFEFENT CAREERS,
" OF THDSE LISTED DELOM, H.EAESE].ECTTI’EWNIIG!YUJ*MDC}{IE .
FIRST Y PLACIH#6 A 1 I*! THE BOX MEXT TO YOUR FIRST (01D, YOUR
SECXD QIDICE (PUT A 2 I THE BOX NEXT TO YOIR SECGHD CHOIE), AD SO
* QN 104 TO YOUR FIFTH CHOICE. A ._
. READING ABOUT THE CAREER = = - = = = == == === == =-==<---[] cl7
| TAU(INGTOV&RIQJSPEOPLEBPL.OYEDINDIFFE!ENTFIEI.DS-—--}*#‘-D cc 18
CBSERVING SOVEDNE W5 1S EYPLOYED IN THE FIELD = = = = == = == = - Ojec19 -
© BEING INVOLYED IN A HORK STUDY-OR WORK XPERIENCE PROGRAH - = = = = Cllee 2
 CBTAINING PRACTICAL DPERIENCE: IN THE UGB ITSELF == = = =~ ----Olc2n
%mm FILMS ABOUT DIFFERENT OCCIPATIONS = = = == == ===~ - Olec2
- CKNJ(IQGWAG&!XM:JCECQNSEU.DR‘T ------ -:'-/-F---_'---I:Locﬁ
TALKING X0 PARENTS OR RELATIVES - = = = == = === === ===~ e 24
VISITING VARIOUS INSTITUTIONS AXD COMPANIES = = = == <= == =~ = Dl
NG INFORMAL CLASS DISCUSSIONS = = = = = = === == ===~~~ e 26
»G)INGTOCANA?AMNPMER'ORSIMILARAGBGCY-f-f"':“"';~’ -7
° ujmm\wmam—“-.---'—,-,----.---———,-5--;-—-[3 cc 28
| '__p@:xmrme IN SEMINARS WITH RESOURCE PEOPLE FROM THE COMMNITY - [ J ¢ 29
TAKING A CREDIT COURSE IN CAREER PLARNING © = === ===~~~ "~ e D
| GEmNG'cmsERmmnmAspmornEmmEcmmhFEvEm-.E_'] &3
TALKING TO TEAGHERS TH-THE saooL = = = = —— = === ===-=== [J]ec 2
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'-.~.-}- . I FOR
¢
3, HOW WORD YUJ RATE THE Rl_l.ﬂllm IN II‘HRTNII WEI MG A CAREER ONLY
IECISlGI F(R YUJGELF? (ClRlE OME NMIMEER GILY FOR EPCH mo. |
—— VERY HIGH FAIRLY HIGH  MEDIUM . FAIRLY LOW VERY LOW

A - xmmcs IMPORTANCE  IMPORTANCE  IMPORTANCE lmmmcs ‘
EDUCATIONAL REQUIREMENTS > 4 cc 33
MONEY/SALARY - .5 4 cc
FUTURE TREXDS IN THAT AREA. O 4 % -
OPPORTUNITY FOR WORKING Wi 5 L X -
YOUR TupES/ GTHS & 5 -

APTIS STREN ll c %7
YOUR INTERESTS _ 5 4y B
OPFORTNITY TO CONTRIBUTE TO 5 oy B
SOCIETY B , o

- pRESTIGE (REPUTATION, INFLLENGE) 5 4 3 cc 0
JOB OPPORTLNITIES wneFen 5 - M8 3 cc Bl
KING E NT (conpt 5 4 3 '
ﬁk;Nﬁ a«vxw (conntTIONS | \b | et
WHAT YOUR PARENTS WOULD LIKE 3 4 L3 2 1 B
| 'PERSONAL. smsrpam -5 4 3, 2 1 cc 4
-—(sa.r- s : _ G
o S \ . R
LOCATION 5 ! 3 A 1 cc 5
lb You F%EL YOU HAVE ACCESS TO-SUFFICIENT IlFOW?ﬁ'l(N Il YOR
C ¥es-l 0 w20 / N
5. m\ﬂlFEELY(lJ RECETVE AIEGJATE?ELPAT&HILI MAKING DECISIQS .
- ABUT YOUR CHEER PLNS? o 4
b ISHEEAUIIMIIIYU.RQJ{[U ' B . N
L “YES - 1 Z// . . | oc B8
' | THAK YOU FOR YOUR CO-OPERATICH - ;
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EDIAATIGNM AND ANMINICTRATIVI CENTRE -
9807 r06 STREET, EDMOMNTON 14, ALBERTA — TELCPHONME (403) 429-7831

N

October 12, 1976

Personnel Dirécturk

* Borough of Nortnh York -

Board of Education

5050 Yonge Street A
¥Willowdale, Ontario i
M2N . 5N8

Dear Sir or Madam: o

As coordinator of the Career Information Centre and the .
¥ork Experience Education Program for the Edmonton Catholic
School System, I read with interest, excerpts from the -
study entitled "A Survey of Student Heeds and Prioritfes
Relaied to Career-2Information." The study was evidentiy
completed in June of 1974 by two individuals with vour

Board of Education, E.E. . Huff and t. Wright. . *

It is my understhnding that frbm fhe initia] ‘survey conducted ,,—5

in a North York secondary. school, a wider sample was then

- utilized thronghout the Toronto area. 1 would“be most
- {nterested”in receiving the entire study and any further

information associzted with it.

We are.cons1der1ng a simiIar study and I would appreciate -

this information as soon as possible. I would request your
assistance in foriwarding this letter to the authors of the oL
study or another department that might assist.

Thank you in advance for your assistapce.

Yourstsincerely,

Carl M. Paprosk1 o

Consultant

Carecr Information Centre )

Nork Experience Education Program
Edmnton Catholic Schools .
10645 - 62 Avcnue

Edmonton, Alberta

- . EDMONTON R.C. SEPARATE SCHOOL DISTRICT NUMBER SEVEN
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N
, 'Oct. 25, 1976.
Carl M. Paproski,Consultant, .
\  Career Information Centre & ‘ X g1 s
Work Experience Education Frogram, QE§30“ : g
Edmonton Cathclic Schools, Eﬂﬂix

10645 - 63 avenue,
Edmonton, Alberta.

Dear Mr. Paproski:
4 ' o . . N .

- Your letter has been referred to me for attention.
I am now sending you a copy of " i Survey of Student Needs &and -
Priorities Related to Career Information." . ‘ .

: The two authors of this research are no longer
with North York Board of Educstion. Mr. E.E. Huff, former co-
ordinator of Guidance retired last hugust and Mrs. E. Wright
16ft the Board about a year &go. : ‘ ‘

bly would like to know that soon after
we conducted the survey, a Career Infcrmation Centre was
estsblished at Georges Vanier Secondary Scheol. I am 8lso sending
you copies of the evaluation of the Centre.

You probs

: Incidentally, you would be interested to know that
Mr. Jim Huffman is our co-ordinstor of Guidance. - In case you
have further questions to ask, I am sure he is more than happy to
answer them.! :

Yours sincerely,

. Chpans

" MG:cs M. Chau (Mrs.)
Encl. Hurs - Careers Consultant.
CeCo- Jim Huffman, co-ordinator L -

North York Board of Education® ¥ a1

Les Luka, Head of Guidance,

Georges Vanier Secondary School.

THE BOARD OF EDUCATION FOR THE BOROUGH OF NORTH YORK



 APPENDIX E |
EOMONTON CATHOLIC SCHOOLS R
RESEARCH ACTIVITIES .
. 1. Requestor : - C o B ,
' Name___Carl Paproski: " Pposition_Consultant, ' _ pate _June 9, 1977

4
2. Suggested personnel, schools. and times

-

, . ’Inlther'lng 1nformation for my M Ed. thes*ls. Iwill require 10—15 minutes

{from 275 'grade 9 students and 275 grade 12 students. Students have been S

frandomyv selected. They are enrolled in all Junior high schools und

all senior h'lgh schools. I may request the assistance of the schoo] counse]lor

for admin'lstrat'lon of ‘this tool. Adm‘ln‘lstration be comenoed June 13 and -
completed June 30th.

3. Descnptwn of Activity (tltle. objectives, procedure, eva‘luation. etc. )

Title: SURVEY OF 'STUDENT NEEDS AND PRIORITIES IN CAREER PLAHNING .

0b.1éct1ye: \'To obtain the mrcept%n of students at the grade 9 and 12 Jevels

' ‘ with respect to 2 number of\ouestions pertaining to career

planning and career 1nfo'1nat1on \\\

o~ Procedure:. Obtain data from a quest1onnaire (attach)

Evaluation: Stati stica‘l ana'lysis

4. Antic‘lpated value to requestor and/or schoo'l system

_Mete thesis requ'lremnts for M. Ed in Educationa'l PsychoIogy I

trust 1t wﬂl assist the school system, its students and educators by

. —_supplying valudble Hafa pertaining Eo caree'r"'pT‘an‘nTn_g Th‘d"‘“‘é‘care v
, of _youth .

o

“FORJQFFICE USE_ONLY

* Approved by L;y«.t/ w Date __a.au‘/iy

Approved by . - Da

Condftions,: g T °

LR e LR e
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A , : LT APPENDIX F- I
. 5 - THE OPINION OF GRADE 9 AND GRADE 12
‘ -~ STUDENTS ON METHODS THEY LEARN 5 L
o o . _ABOUT DIFFERENT CAREERS =~ . . o .
PR | Mo Opindon | Tst Chotce | 2nd Chotce | 3rd Choice | 4th Cholce | Sth Cholce
o AP Phethod | Method | Method - | ethod . | - Mathod
Grade ‘ 9 1219 121)9 129 - 12|e 219 12
Reading About Career 122 106 | 32 — 29 | 16 16 12 22 28 21 3037 .
. 151.7 46.9|13.6 12.8} 6.8 7.1 5.1 9.7[10.2 9.3]12.7 4.2
mking to People in | 88 70 | 35 42 | 39 43 | 33, 32} 30 25 Tn 4
. Different Fields 37.3 31.0{14.8 18.6/16.5 19.0|14.0 14.2 12.7 N1 47 6.2
Observing Someone - | 91 B2, 28 85 | 39 3 | 39 .32 )2 23117 20
Employed in Field | 38.6 36.-5" 11.9. 1.1 16.5 19.5]16.5 14.27 9.3 10.2] 7.2 8.8
Being Involved in 120 125 | 20 18|28 40 | 25 20} N 12} 23 N
work Study or . | 50.8 55.3‘ 12.3 .8.0|11.9 17.7|10.6 8.8| 4.7 53| 9.7 4.9~
Work Experience , : ot ; o : v
Obtaining Experience | .79 ~ 70 | 54 69 | 30~ 23 35 20 | 24 25 | 4. 19
“in the Job 33.5 31.0|22.9 30.5|12.7 10.2|14.8 8.8|10.2 11.1]| 5.9 8.4
Netching Films About [ 198”191 | 5~ 4 -8B 4| 7 4.6 9 fiow
. Different ‘ 84.3 B4.5] 2.1 1.8 3.4 1.8] 3.0 1.8f 2.5 4.0) 47 6.2
‘ Occupations - o - ‘ \ ’
" Talking to a 147 31 |l 10 1w |20 15} 19117 21} 23 26
Guidance Counsellor| 62.3 58.0( 4.2 6.2| 89 6.6 7.6 8.4] 7.2 9.3] 3.7 1.5
y Talking to Parents | 172 162 | 10 s |13 9|13 e}z 7 ie 17
' or Relatives | 72.9 71.7| 4.2 2.2¢ 5.5  4.0| 5.5 74 5 1 7.5| 6.8 7.5
Visiting Varicus 151 126 8 1113 141w 2 28 | 18 30 .
e ~~ Institutions 64.0 55.8| 3.4 0.4] 5.5 6.2 5.9 1.9 136 12.4] 7.6 13.3
- & Companies R _ ' o
. . Having Informal 2100 213 1 3 1 - 0| 4 2 110 3110 ,
. class .. | 9.0 94.2| 0.4 1.3| 0.4 0.0 1.7 0.9} 4.2 1.3] 4.2 2.2,
D'lscussiuns , : . , ‘ ‘
Gofng to Cynada 1209 213 1. 0| ‘4 0| 8 L7 6 7 6 -
Manpower or . 88.6 94.2| 0.4 .0.0| 1.7 0.0] 3.4 0.4 3.0 2.7| 3.0 2.7
. Similar Agency : ' : ) ‘ ; NE
Talking to Friends: | 210 198 4 2 |2 2.4 @ 8 5 5111 N
participating if 89.0 87.6| 1.7. 0.9/ 0.8 0.9 1.7 3.5 2.1 2.2 4.7 4.9
: Seminars with | 219 214 0.0 2 3| 1 2 5. 3 9 4
© Resource People 92.8 ‘94.7| 0.0 o0.0| 0.8 1.3] 0.4 09f 2.1 1.3 3.8 1.8
from Community . o - oo : ﬁ . '
Taking a Credit | 201 206 | 7 9| 5 3] S5 4[| 21 1. 2 :
Coursg in  Igs.2 91.2] 3.0 4.0] 2.1 1.3) 2.1 1.8f 47 0.9} 3.0 0.9
Career Planning ~ : ) R
Getting Career - | 190 186 7.3 7. 5 9 7 1.7 18] 16 7
Inforjmation as | so.5 82.3| 3.0 1.3] 3.0 2.2] 3.8 3.1| 3.0 8.0} 6.8 3.1,
Part Jof Course . ' SR . .
Content of
. Every Subject ‘ : . :
. . . Talk to Teachers 203 204 | 1 0| & 5 6 -8 112 511 4
. in School . 8.0 9.3 0.4 0.0| 1.7 2.2 2.5 3.5(s5.1 22| 42 1.8




- APPENDIX G

| THE OPINION OF MALE AND FEMALE
 STUDENTS .ON METHODS THEY LEARN
- ABOUT DIFFERENT CAREERS

¥

.

L

No'Opinfon| Tst Cholce| 2nd Cholce| 3rd Cholte| &th Choice| 5th Choice '
Method Method Method || Method Method
© Sex - Male Female[Male Female [Male Female[Male Femaie|Male Female|Nale Female
Reading About Career 108 119 | 29 32 16 16| 20 8| 1?2 27 ] 3 3
' s 48.9 49.8| 13.1 13.4] 7.2° 6.7 9.0 5.8f 7.7 11.3] 14.0 13.0
_ Talking to People in 79 794 40 36| 39 43| 25 39| 26 - 29| 12 "3
Different Fields 35.7. 33.11 18.1 15.1(17.6 18.0 11.3 16.3| 11.8 12.}3| 5.4 5.4
Observing Someone - - 88 85| 27 26| 40 42| 33 38| 19 25°| 18 23
‘Employed in Field 39.8 35.6{ 12.2 10.9] 18.1 17.6} 14.9 15.9| 8.6 10.5|: 6.3 9.6
Being Involved TnWork | 127 1160 20 26| 25 43| 21 24| 10 w | 17- 12
Study or Work | 57.5 48.5{ 9.5 10.8| 11.3 18.0| 9.5 10.0| 4.5 5.4 7.7 1.
Experiencg . . ' \
Obtaining Experience 75 . 73| 58 63 |. 24 29| 21 33| 25 24 '18 15
in the Job: - | 33.9 30.5| 26.2 27.2{ 10.9 12.1| 9.5 13.8| 11.3 10.0|. B.1' 6.3
Watching Films About 187 2081 8- 1} 7 4 6 s{ -2 8|12 N3
Different 81.9 87.0{ 3.6 0.4] 3.2 1.7} 2.7 2.1 3.2 3.3] 5.4 5.8
Occupations ‘ ‘ Y !
Talking to a Guidance 131 146} 9 14 19 171 21 16| 16 . 22 28 24
~ Counsellor 59.3 61.1/ 4.1 5.9| 8.6 7.1| 9.5 6.7] 7.2° 9.2{ 11.3 10.0
Talking to Parents or | 159 173 7. 8) 122 10 5. W4 v “az| n 22
Relatives . ; 7.9 72.4f 3.2 3.3 5.4 4.2| 6.8 5.9/ 7.7 5.0| 5.0 9.2
Visiting Various 126 157 5 4|l 14 13| 20 21| 32 28| 24 22
Institutions .57.0 63.2] 2.3. 1.7| 6.3 5.4 9.0 8.8) 145 N.7{10.9 9.2 .
A &(:ompa_n‘les ’ . ‘ '
Having Informal Class 203 218 2 27 0 1 & 2| 1 6 5 10
Discussions 91.9 91.2} 0.9 0.8 0.0 0.4] 1.8 0.8 3.2 2.5 2.3 4.2
" 6oing to Canada Manpower| 200 220 1 0 3, 1 6 3] °6 ,7| 5 -8
- or Similar Agency 90.5 92.1f 0.5 0.0 I.fé 0.4} 2.7 1.3 2.7 2.9 2.3 3.3
~ Talking to Friends 192 2141 2 ] 1" . 3| .58 7 6 4| 15 7
: 86.9. 89.5f 0.9 - 1.7{ 0.5 1.3 2.3 2.9 2.7 1.7} 6.8 2.9
Participating in Seminary 206 = 225 0 0 3 2 2 4 4 6. 7
with Resource People 93.2-94.1|° 0.0 0.0} 1.4 0.8/ 0.9 o0.4] 1.8 1.7]f 2.7 2.9
“from Community o , B ¢ ' . :
Taking a Credit Course | 193 212 5 11 4 4| 5 4 8. 5 6 3
in Career Planning ©87.3 88.7| 2.3 4.6] ‘1.8 1.7} 2.3 1.7] 3.6 2.1} 2.7 ).3
6etting Career ) 183 191 | 2 8 5 .7 g8 8|l 1N 1| 12 N
Information as Part 82.8 79.9] 0.9 3.3| 2.3 2.9/ 3.6 3.3] 5.0 5.9| 5.4 . 4.6
" of Course Content of : - ' ; ’
Every Subject , :
Talk to Teachers in 195 210 1 of 72 2| 6 8| 8- 9| 4 10
School 88.2 87.9] 0.5 0.0 3.2 0.8] 2.7 3.3] 3.6 3.8{ 1.8 4.2
N . «
' -
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, APPENDIX H _
) THE OPINIONS OF MALE AND FEMALE -
. STUDENTS ON REASONS FOR MAKING
.. A~CAREER DECISION.
. No Opinion| Very Low | Fairly Low Medium Fairly Hig V'lery High
Importance| Importance| Importance Importance Importance
Sex _ le Female|Male Female|Male Female|Male Female|Male Female | Male Female
_ Educational 0 3. 2 1 3 2 |38 36 |31 89 97 108

Requirements (0.0 1.3 0.9 0.4 1.4 0.817.2 15.1 |36.7 37.2 |43.9 45.2

Money/Salary v 1|2, 0|t a4 |50 74 13 113 |54 A7
o los o.4)o0.9%0.0}05 1.7 226 31.0 [51.1 47.3 |24.4 197

Future Trends 5. .9 0 0 3 7. 14 a8 |88 95 ‘| 84 0
in that Area |2.3 3.8]0.0 0.0 1.4 2.9118.6 20.1 [39.8 39.7 38.0 33.5

Opportunity for | 2 3 5 1 {10 1 |74 51 |74 93 56 90
Working with | 0.9 1.3 | 2.3 0.4]4.5 0.4133.5 21.3133.5 38.9° |25.3 37.7
People ‘ : . . N : ‘

Your Aptitudes/ | 1 5. | 1 0 ls1. 5. |5 55 |88 97 |64 77
Strengths & 0.5 2.110.5 o0.0/]0.5 2.1 [253 23.0 {39.8 40.6 |29.0 32.2
Weaknesses , ; : ‘

Your Interests 3 -0 1 0 | 2 3|13 8 |4. 47 [153 181
- 14 o00lo0.5 0.0}09 1.3]|59 3.3[22 197 |69.2 757

Opportunity to 2 3'| 5 o {17 - 6 |74 65 |82 99 a1 66
Contribute to | 0.9 1.3} 2.3 0.0 | 7.7 +2.5{33.5 27.2 [34.1 41.4 |18.6 27.6
Society = | . _ _‘

Prestige 2 37111 10 |19 4 7 .79 |80 83 31 23
(Reputation, [0.9 1.3 | 5.9 4.2|8.6 17.2 |34.4 33.1 136.2 34.7 [14.0 9.6
Influence) : . : .

Job Opportunitieg 1 2 2 11 6 5 |25 39 |92 15 95 77
fn the Field |0.5 0.8}0.9 0.4}27 211113 16.3 [41.6 48.1 [43.0 32.2

Working Environmdnt2 2 |1 1 6 5|4 53 |93 98 78 80
(Conditions & .| 0.9 0.8 | 0.5 0.4-] 2.7 2.1 {18.6 22.2 |42.1- a1.0 |35.3 33.5
Surroundings) K. P .

What your Parenty 1 - O |41 50 |56 53 |74 89 |33 34 16 13,
Would Like . .| 0.5 0.0 (18.6 20.9 |25.3 22.2 {33.5 37.2 |14.9 14.2 | 7.2 5.4

Personal 5 5 o o}l 3 o112 5 j4 37 |154 192
‘satisfaction |2.3 2.1)0.0 0.0]1.4 0.0}54 2. j21.3 15.5 169.7 80.3

" . Location 20 21 |19 10 |31 28 |67 90 |61 64 23 26
S 9.0 - 8.8 | 8.6  4.2:{14.0 1.7 {30.3 26.8 |10.4 10.9

N Y
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{ APPENDIX I
D THE OPINIONS OF GRADE 9 AND GRADE 12
' STUDENTS ON REASONS FOR MAKING A
) " CAREER DECISION .
plo opinion | Very Low | Fairly Low Medium’ ‘FairlyAuigh Very Hig'h
) Importance | Importance | Importance | Importance Importance

Grade 9 12} 9 12 9 12| 9 12 9 12 | 9 12

Educational .3 0 3 0L 1 . 4129 45 {71 101 |23 78
Requirements 1.3 0.0} 1.3 o0.0] 0.4 1.8]12.3 19.9 |30.1 44.7 | 54.7 33.6

" Money/Salary 2. 0|l o~21] 1 4|6 58 {104 123 | 63 39
o s 0.8 0.0| 0.0 0.9] 0.4 1.8|28.0 .25.7 [44.1 54.4 | 26.7 17.3

Future Trends 7,1 0 o | 8 2 | 53 36 |[104 80 64 101
in that Area 3.0 3.1 0.0 0.0| 3.4 0.9]225 159 |44.1 35.4 271 44.7

Opportunity for 3 2 4 2 5 6 68 58 80 87 76 A
Working with 1.3 0.9]| 1.7 o0.9] 2.1 -2.7]28.8 25.7 |33.9 38.5 ] 32.2 31.4
Pgop]e

Your Aptitudes/ 3 3 o 1110 6 | 65 48 | 91 94 67 74
Strengths & ' 1.3 1.3] 0.0 0.4 4.2 2.7|27.5 21.2|38.6 41.6 | 28.4 32.7
Weaknesses . :

Your Interests | 3 0 1 0 3 2 1712 10 |50 4 | 167 168, °

1.3 0.0/ 0.4 o0.0] 1.3 o0:9| 5.1 4.4]21.2 20.4| 70.8 14.%

Opportunity t¢ 4 1 2 3| 17 7 |6 77 |92 9 59 48
Contribute to |1.7 0.4 0.8 1.3} 7.2 3.1|26.3 34.1|39.0 39.8 | 25.0 21.2
sSociety ° . .

Prestige 2 3 7 16|28 32|77 8 |9 68 | 27 27
(Reputation, - | 0.8 1.3] 3.0 7.1[11.9 14.232.6 35.4 |40.3 30.1| 11.4 11.9
Influence) ' o ‘ .

Job Opportunities| 2 - 1 2 1| -8 3 |39 25 [101 108 g4 88
in the Field 0.8 0.4| 0.8 0.4] 3.4 1.3]16.5 11.1 [42.8 47.8| 35.6 38.9

Working Environmenit 4 0 1 1 7 4 |53 41 |93 98 78 82
(Conditions & |1.7 0.0 0.4 -0.4| 3.0 1.8}22.5 18.1[39.4 43.4 33.1 36.3

~ Surroundings) : ‘

What your Parents | 1 0o |37 54|51 59 |83 8 |42 26 22 7
Would Like 0.4 0.0|15.7 23.9[21.6 26.1{35.2 35.4 {17.8 11.5{ 9.3 3.

Personal 6 410 0 3 o |1 1|4 39 | 166 182
Satisfaction 25 1.8| 0.0 0.0{1.3 o0.0{6.8 0.4}19.1 17.3] 70.3 80.5

Location 6 25 |16 13|30 29 |79 28 |65 - 6 30 20

16.8 11.1| 6.8 5.8 33.5 34.5[27.5 27.0| 12.7 8.8



