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" ABSTRACT

&
~

‘ Thcre were two main purposes of this study. The
first was to construct‘:.conCeptual chd empirical tool for
assessing elementary school-children's athletic self?concepts.
‘The second was to utilize the evolved ‘instrument and its

12

accompanying methodological procedures to ‘examine changes‘in
the athletic self-éoncepts of elementary school boys as a !
result of their performanqpé in a general motor ability test.
The 1nstrument underwent several changes in its devel-
opment in order to facilitate its comprehensiOn and admini-
strction with young children. When ready for the pilot study,
bit was administered to thirty male children .in grades one to
four,to assess its validity, reliability and objectivity.
The.experiméntal éaméle;was~limited to forty-five
< malc childrcn in grades-one'ahd two; The One Group Pre~tcst‘
Post;test Design_waS*utilized, and"thewsubjeéts werc-intet- B
viewed individually by thefexpe:imenter to obtain a'me;suré
_ of their‘ekpr;ssed athieticwself-coﬂcePt with the evol#éd'
474,iaiff§;;;t. 'Pollowing the interviews, each class of boys .
' was adminiltetah a motor ability: skills battery. examining E
~the children if catching, jumping, ‘balancing, runninq. throwing'
"and kicking.. Bach child performed individually in the presence
_of his classmates. Afterﬁg@ch test the children were told -
their times or distances achieved and their rank in the clais.

‘\
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After all four classes were tested each child was reinterviewed
to obtain a second measure of his athletic self-concept. Two
weeks after the tests the children were reinterviewed again
to obtain a third measure of their athletic self-conCepts;

The qualitative data collected'in the pilot’stddy
wé;?ﬁubjected to Pearson's product;moment correlation to
determine the inetrument's validity, reliability'and object~
ivity.' The data collected in‘the'experinental study was
subjected to a two-way'analysis of*variance and t-tests»fOr.'
significant differences between the three measures of athletic

'self-concept taken and Spearman 8 rank-order correlation for
determining the relationship between the children s skill
levels and fheir athletic concepts. Freguency dzstributione and
percentage breakdowns of the subjects;with respect to age,ﬁ

“gocial comparison process .

grade, class and occurrence of

were also computed.

-~
)

The-resuit‘ rom the pilot Study indicated that the

\\ )
valid, reliable and objective. The reaults of -

.7~t‘3’)

the experimentai study revealed that there was a highly

. significant relationship between the children s rank’in.their \\ )

o

'ywnrd shift in their athletic self-concept. as a ' ‘

,,,,, i
g T T e =

zégigﬁlayed a significant downward shift B
Ied children, ~

"

] illed childre




shift and that after a period of two weewé«}rom the perform-
{ance‘tests the- children displayed an upward shift in their
exbressed_athletic self-concepts towards its previous level

prior to the performance tests.

&
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CHAPTER I
STATEMENT OF 'THE pRoBLim
INTRODUCTION

In physical education the underlying objective may
be seen as the promotion and encouragement of participation
in physical activity. While the greater part of the activity
is manifested by the physical, the interpersonal forms of ‘
behavior within the realm of the activity are social in
nature. Physical Education, as a discipline, has made
significant progress‘in the development of a conceptual and
empirical basis of sport and phvsical'activity, .yet a
sc1entifically baseda1n81ght 1nto its behav1oral and social
basis is just beginning.

Sport for children has become increasingly popular as
devidenced by the number of "Little League and other community
. organized programs aVailable for children. Smith (1975)
has discussed the positive contributions of physical activity
| to the child-s social and psychological development but he
noted the negative dimensions whichlemerge when these

adult organized env1ronments are not developed on the basis
i of the. objectives of the partic4pants (Smith, 1973). He
stressed concern for the child's. self-concept or self—image

-as an important factor in a child-centered approach to
: ‘ ¢



| 2
planning and developing programs fo#»children with‘optimal .
growth through physical activiﬁyJé; the primary godl;

.'In recent years the area(bf self-concept has been
the'focus of much research in an effort to Qreater understand
the sOCio—psychologiéal basis of physical activity (orlick, |
1972;‘Craig,_1975;'Smith, 1975). With children becoming
more involved in organized combetitive sport this construct
can play a vital role in understanding how competitlve sport
and other physical act1v1ty programs with their inherent
pressures, successes and failures can affect theninte:nai
evaluation mechéniéms of young'children;

Unfortunately, one of the main problems in examining
the construct of self-concept with young éhildren is the
lack of adequate instfumentsa‘ The follow1ng study wvas
conducted in recognition of the need for research in this

important area.

The Problem

The\pentral purpose of th;s study was to construct
‘(partly through modifying and synthesiSLng pPre-existing
1nst;uments)»a conceptual and empir1cal tool for assessinq
éhanges in the»athleti; self—concept of élementary school
boys as a result of their performaneg in a motor. ability

skills test.

The achievement of this objective included several

!

‘stages:



e 3

1. The development of a conce;tﬁaitframework for examining.

(a) The. self-concept of young chil with respect

to general self-concept theory.

pEs

(5) The neasurement of children's self-concept.

(c) The relationship of athletic self-concept to
total self-concept.

(d) NChsnges in athletic self-concept as a result of
various experiences.

2. The development of an i:strument appropriate for'the

assessment of elementary.school”boys' athletic self—concepts.

3. The utilization of the eég%vedsinstrument for the assess-

ment of athletic self-concept and the methodological

procedures that accompany it in an exploratory case study |

examining changes in the'athletic self-concepts of elementary’

school boys as ‘a result of their performance in a motor

ability skills test.

Justification of the.StudY"

In recent years there has been 1ncreaslng crlticlsm of
_ the structure of games and sports regarding their potential |
adverse effects on chlldren (Ellis, 1973; Glassford, 1973;
Orllck, 1974, Orlick and Botterill, 1975; Duthie and
Guillmette, 1975). Orlick and Botter111 s Every Kld Can Win

epitomizes this concern and stresses the 1mportance of

"positive” sports and physxcal actzvity'environments for

_children. When these environments are not present Orlick
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(1972) has shown that in most cases children devl%op low

self-perception of their athletic ability and chodee to.
out of sport entirely. Smith elaborated on thn

pressure of competition on the sel oncept of‘children:
~While it is reasonably easy to see how ?
sport might have a positive effect on :

self-image it will be useful to agk how _
sport or physical activity\migbt contri- ////////i
bute to a negative self-image. We could -

begin bgﬁexaminlng carefully the effects
of exceBsive use of competition which is-
charagterized by external comparisons.

It is great to be a winner but unfortun-
‘ately there can be only one and the rest
are, by definition, losers (1975°3).

However, thls contentlon is not a commonly acéepted one as'.

competltlon is prevalent in the games played in the“majority

of elementary schoolﬂphysical educat;on programs. Smith

also feels that:

. . . if we employ methods of teaching tn@t
run the risk of branding the majority of
participants as losers . . . we are creating
conditions that turn people off activity and
contributing to the development of a
negative self-xmage (1975:4).

Wirh such concern for the well-being of the child
in gpysical aoEd vity, the child's selfeconcept or self-
image has- become one of the most wldely used constructs to

"

"~ assess social ang psychological changes. Most studies

which hnve us8d these constructs have been directed toward °

the young.adolescent and the adult but little has been done °

R .
to investigate the status of: self-image or self-concept

and shifts in these phenemena amongst elementary school ,

children, particularly with reference to physical activity -

[¢]



d the impact that physical activity programs have upon |
such shifts. Wylie (1974) and Simon and Smoll (1974)

suggested that lack of 1nadequate instruments could be the
e

. reasOn for this dearth\of‘fesearch with young children.
\..

b ,3 In most cases the se1£~concept of elem ary

school age children has been measured with a holistﬁr\\

N
_approach examini

'those factors making up the total self

sucH‘as sati action Shd happiness, home and family relation-

”xlity in games,/recféation and sports, ‘personality

i¥s and otiona' tendencies and behaViorai_and/spcaal//

School Among those tests which are

- -
- ~
b i

most w1dely used are thn’Piers-Harris Children s Self—Concept

&y

Scale (Piers, 1964», the Thomas Self-Concept alues Test
. ‘w

'—Concept Scale

4

(Thomas, 1971) and the Lipsitt Children's Sel
-

\XLi981tt, 1958) These tests and most self-concept inven- -
tories consist of statements or words to which the child
_responds7e}ther positively or negatively. Generally a
_number\of these statements or words will. relate to the child's
acceptance of his physlcal appearance, his body, his strength
Vand other physical attribdtes and his attitudes and ability
_in physical activity, games and recreation. This sub-sgelf.
#’can.be identified as the athletic self-concept (ASC).
- {» s/Recently'there has been a trend in the literature
y to segregate and examine specifically ASC as to the activity
in which the ind1v1dua1 is participating. Scott (1973), in
‘sexamining teenagers candidacy 1n€b £ tball ‘teams, based

e



his analysis of 'football-selveg on the boy self-rating \

in addition to their perceived coach's rat' g in various:”
p

football gkills. Craig (1975) measured ‘e)Jementary schooia

children's self-concepts relative to their ability to plxv e

games by their self—raqings and their ceived teacher and
___classmates ratings in Jhe skills used in two modified gamds.

Zaichowsky (1975) combined a general seIf-concept test. with
a test designed to determine a youngster's attitude toward
physical actiVity. Th underlying purpose was to assess ﬁhe
impact of a childs participation in g physical edncation
program upon his generaL self-concept and his expressed

attitude toward physicai activity. He found a significant .

cpranE VTS BUT 3T TSP

increasg¢ in both self-concept and attitqge toward physicah_
activity of children involved in the program compared to
the control group whichlwas not. Theoretically this {
separation of the. self attitude into its cognitive and
affective components is. valid, however, the development of
| an athletic self-concept\index would include the presence
‘0ofs an inherent attitude as a result of prior experience.
_4‘ The’purpose of developing an athletic self-concept

o,scale would be to obtain a means of objectively me;suring how a

child and his referent others perceive him in the athletic
role. Currently, no standardized instrument exists to assess_
the.athletic self—cqncept per Q% of elementary school

: children." The instrument, having been developed, would be

useful as’'a diagnostic tool in assessingppresent~or’new‘— =

sp

!
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|

physical education programs in the schools And adult ‘

"
-1
|
|
gorganized children 8 sports programs in the community and
|
l

their impact on children's athletic self-concepts.

Theoretical Assumptionl

Assumption 1; Since self-concept is the outcome of

A

a series of central person-related environmental experiences )
which effect the individual and since physical-activity,
'sports participation and physical skill acquisition are a

part of the social milieu, it was assumed that where children

Pave had negative experiences,in these latter domains (which

hay have varied in degree and magnitude), such negative exper-

Ténces will function to reduce the child's athletic self-
»” .

poncept. ' >

: - .
g ‘
{.p Assumption 2. It was assumed that where children have

had positive experiences in physical activity, sports partici-

pation and physical skill acquisition such positive exper- :

1ences will function to increase the child's atheltic self-

Ass p tion 3. Self-concept was assumed to be a fairly

'Foncept.
|
l

stable and perVasive social-psychological phenomenon.

i

Theoretical Hypotheses

Hypothesis 1. Children who performed poorly on the

S
]

\ :
ﬂotor ability tests would score low on the athletic self-concept



index.

Hypothesis 2. Children who performed well on the

motor ability tests would‘score high on the athletic gelf-

concept. index. !

Hypothesis 3. Children would, as a result of their

performance in the motor ability tests and the feedback
received, exhibit a shift in their expressed athletic self-u"

concepts toward the rank they achieved in the skills'tests.

Hypothesis 4. After a period of two weeks from the,

performance tests the children would exhibit a Bhift in their
expressed atheltic ‘self-concepts towards its position ‘prior

to the tests.

Statistical Hypotheses

In all cases the statistical analysis was carried

out through the application of the null hypothesis.

Definition of Terms

Athletic‘ngformance. The perceived merit of one's
athletic endeavors in relation to standards set by the

1ndiv1dual, his referent others, or some external criterion.

' | Self-Cozcept;- 'The person 8 total appraisal of his

'appearance, background, origins, abilities and resources, and

attitudes and feelings which cplminate as’ a directing fbrce l o



in behavior" (LaBenne and Greene, 1969: 10).

Athletic Self-Concept. The person's appraisal of

that aspect of his self which encompasses the role he
agsumes in physical activity, sports and recreation., It”is a.

product of his'experiences-—successes and failures in this .

o

physical domain and the impact of the evaluations given by4//

his significant others.' Lo o

Significant Others. "The people who most intimately .

B
administer the 'rewards and 'punishments ,,,,,,, in~amperson 8 life"

-(LaBenne and Greene, 1969 14).

Soc1a1ization. 'The process by which persons acquire

the skills, knowledge and dispositions that make them mor= or
. less~ablevm'_e\mbers of their society (Brim and_Wheele_lj“ 1966;
b ‘Sociai Rolelv "The pattern of customary behavior that
ié defined and expected by members of the social group .« o
within its own recognized patterns of behavior (Gale, 1969:

o

'255). B , [ . : R
~ ~><gocial Comparison.' The process whereby an individual—m

in his drive for self-evaluation compares his opinions, .’ 5f

abilities'and.emotions,to nis significant others and others

. o .

in his presence.

‘Operational Definitions. , |
' Theoretical definitions were defined operationally as N
. . \. .v . .
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follows: o . o

\\Athletic Self-Concept. In this study athletic self-

.concept ﬁ\~ operationally defined as the ‘rank value which a
child assnykd himself in the Phomin Athletic Self-Concept
Index (PASCI) The higher the value, the more positive the

athletic self-concept of the child.
\ ' 1

[

- Athletic Ability. Athletic a —in this{;t;d;/;;:i”ﬂ/
defined oper ¢ y as the scbres (times and distances

achieved) and rank orders that were presented to the children ,

upon the completion of the motor ‘ability. performance skill
testSL' These skills were comprised-of running, jumping,

Catching, balanc1ng. throwing and kicking. A complete RSN

description of the’ skills battery appears,in Appendix E.
R < -

Self-Concept. Self-concept in this Btudy was operation-
ally defined as the score an individual received in the Piers-
Harris Children's'Self—Concept Scale (PH)._ The higher the -

‘score, the more positive the self-concept of'the individual.

Delimitations and/iimitatiOnii'pi,‘n o j'iv L

_Delimitations R .uit_'» "_ R AR .
tll The sampling of subjects was delimited to forty-

| five grade one and two male children in the Edmonton

separate School system. The subjects Langed from

six to eiqht years of age. .'S\ﬂ
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I

2. The study examined children's expre athletic

)

solf;concepts as meas y their self evaluation
rceived teacher and classmate's
""" ratings in the six motor skills in the evolved
k . iostrument. Other skills and activities comprising
of children' 8 varying athletic experjences would
_perhaps have contributed to a greater definitive~
ness and desparity-of their atheltic self—COncopts.

Limitations | ' .
/) o

lﬂ,/fﬁo\social comparison'process in the experimoht

was limited to only one performance: by the chlldren
‘1n the motor ability test battery.
2. Owing to the fact that this study was limited to
- the examination of grade one and two male ¢hildren
in Edmonton, any generalization arising from this
tstudy wf?& not be applicable to other areas or |
age groups.i »
3. fIn a quasl' experiment of this nature it is not
.poasible to contxol all variables which could affect
‘ the results. However, in this atudy an effort was
made to identlfy and clarify the socxal comparison "
‘ ‘procéhs by restrlcting each child to his activities-
>&;m, o t’ at school-with his‘claasmates. In additlon, the
o Child Sports Environment Interview yielded valuable

t~information concerning each child'a activity
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-
v

patterns,‘athlefic aspirations and expectations

from participation that contributed to a greater

understanding of his athletic self-concept.

The evolved instrument was environment specific
in‘that it meésured the children's expressed
athletic self-concepts in the social context of
his class at school.

The reliability of the PASCI was based on the
administration‘of the instrument in two settings--
one, an individual interview session and one, a

group structure.



CHAPTER II -
REVIEW OF THE LITERATURE
INTRODUCTION

The review of literature has been broadly qlvided
into four main ereas: rhe firet seorgqn>is focused upon
general self-concepfhtheory as it relates to child develop-i
ment, the second upon the measurement»of children's self-
concept, the third upon the relationship of athletic self-
concept to the total self—concept and the‘fourthvupon changes:
.in the self—concept as a result of various experiences. ‘

Self-Concept Theory and Chlld
Development

- One of}the'major.developments in the life of any
child is the'emergence and formation of hiS‘self— wncept.
Mead (1934), Cooley (1902) and Sullivan (1947) have prov1ded
a theoret1ca1 framework whereby reality can be examine: in
‘rheoretlcal terms whloh lead to.explanatlon and understandlng
of this process in whioh an individual may-galn ineight
into his behavior'froﬁ';ne.?reflected-appralsal" of people;
Underlying this procese is the nnderstanding that human
behavior involves the mediation of physical stimuli w1th

signlﬁlcant ‘others" in the individual's reference groups

by socxally learned symbolic meaning (Rose, 1962: 5).
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This social learning of words, norms, mennings, values and
rewards follows the same laws of relnforcement and fac:Lli--'Q
tation as other forms of beéhavior (Bandura, 1963) Thus,
self-pexoeptlon involves the child learning and interpret~
ing fron the behavior of others towards himself whether
they accept or reject suoh aspects of his being as his
anpeafance, abilities, ideas, attitudes and~fee1ings. Thue,
the development of the child's’selffooncept involves learning
" the perceptions of his personal self as an object m hJ.s various
rbles and situaﬁions (Brim and Wheeler; 1966). 1In a child's
world those people who form the "significant others” |
“include his panentb;.peers and teacher. The perceived
evaluations of“these significant others form the basis of‘an'
individual's self-concept . (which develobs in the eariy yee:s)
and determines whether a person;s view of himself is
essentially neganive or positive.' ' |

The development of the self-concept hHas its beginnings
in self-awareness Where a child gains a sense of self
primarily through dlfferenfﬁatlon (Jersild, 1960).inte;acting
with his physical environment through move,inent exnlofation.
Havighurst (1953)'included *building a wholesome“concept of
self' as an important developmental task of early childhood
whlle Corey and Herrlck (1963) empha51zed the need for
achieving competence in motor oontrol and coordination through
basic motor movement. The relationéhip‘betweenrearly |

‘movement expefiences'andlself-discove;y‘is evident at this
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level. These first two years of exploration have been
called "the sensorimotor stage by Piaget (1969) which in
turn encompasses this sensory exploration of the environment
by the child. ) J

The child's expanding awareness grows to include
the significant others in his immediate world--his mother,
ﬁather and siblings: A further task at this levei of
development is the child's adjustment to a social group and
the development of the skills necessary for him to become
a functioning member of sucn‘a group; From avsocialhlearning
'perspective; parents and older siblings are important factors‘
in‘providing models' for imitation"and'reinforcementj(MCNeiI;:
969) . Indeed, models are.used,in ail‘cultures-to promote
the“acéuisitionAof sociaily sanctioned'behavier‘(Banduran
'and Walters, .1963). ‘

To thenextent thatvthe”models give satiafactory
rewards (sence of security) for the appropriate
behavior the child will structuralize acquiescence
(identification). However, if the rewards are not
satisfactory or the demands tax his limited capacity,
he will structuralize rebellion or acquisition with
resentment (Anderson, 1952: 230)

In this manner the Chlld is continually taking the attitudes
~and emulating the behavior of his Significant others who
Supély the mirror from whith he learns to see himself and.
from their reSponEes he constructs his seif-image.’

; Rrior to' the time a child enters achool he has _

examined his social self in relation to his family and |

-small play groups. With his entrance into the schoel sphere
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the self- ~image is accentuated by the child' 8 increased |
involvement with other children. In school he is forced
to expand his social consciousness to. a group of twenty
to thirty children organized much more formally and imperson-
ally. The child is now faced with the task of establishing
and maintaining a role in the peer group. 1n conjunction
with this is the need to further develop physical and
social skills necessary for ordinary games and other social
actiVities found in thé school’ setting. In the school environ-
ment the teacher, with the authority invested in her, has a
‘great deal of influence and control over the learning environ—f
‘ment created and maintained in her classroom. "If the self
develops through transactions with the environment it would
certainly follow that most children learn to behave and view
themselves in the way in which their teachers expect" (Gordon,
1969: 161) Several studies (Brookover, Thomas and Patterson,
1964; Rosenthal, 1968; LaBenne, 1965; Davidson and Lang,
1960; Buckley and Scanlon, 1956; Wesson, 1973) clearly in-
dicate a direct relationship between the child's self-concept
and his manifest behavior, perceptions and academic performance.
Although each child perceives the' school 1n his own way, ‘
the schpol situation that is prov;ded for him plays a |
tremendous and often overlooked role in determining the
final outcome of his self-concept. o

v As soon as ' a child,begins to play with other | _
children, he ceases to be a. member solely of hisg family group,

and enters the society of his peers. In the early years of



elemehtaiy.school parental influences are still present,
Xbut littié by little the standards of agé4matesncomé to the
fore. Actions’and opinions of play qséociates increasingly
occupy the éhild?s attention and there is a growing desire
for idehtification‘with the peer group (Bienestock, 1954).

Through social experience with the peer group
a child has 'to learn whether he is brave or
cowardly, handsome or homely, quick-witted or
deliberate, leader or follower. This process
works in a fairly open fashion as children
are not backward in calling each other names
and classifying each others behavior (White,
~ 1952: 132). N

According to Festinger”(1954)fand Schacter (1959), a child's

o o :
evaluation of his playmates is termed social comparison.

"

‘A

,Childfen}'by actﬁally judgingythe réactibns of their peers
to their oﬁh'perforﬁances.and behavior,ureCeivé exterhal
feedbaék'as to whether they éregdisplaying the.sdcially
aécgéted behavior ofjhOt énq to what deg:ée. Thus, the
self-concept, cenﬁral and inﬁegrafive ih'persqnality ié‘
formulated largely by tﬁé éocial-int&raétions'of the child

within hislplay group.

The4Measuréﬁent.of Children's Self-Concept

The organization of the child's self is
conceived as the total integration of his
biology and life experiences as he has organized
-and interpreted them into one system. It is a
product at any given moment in time, of all his .
transactions.. The ‘self-concept is only one portion
of the totality of his self-system: - it is that
portion that is more highly integrated, more con-

- 'sistent and perhaps under certain conditions that.

~ portion of which the child is most aware (Gordon,

1966: 53). R o - ‘

{

|
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‘Gordon (1966) presents a.parédigm\depicting the three facets

of ‘the child's self and methods of itsg assessment.

Self as
inferred
from
. observed
‘behavior

Self as
evealed by
self-reports

Selflas inferred
from projective
~ techniques

- 8-C is the self-concept
, = U is the part of the -
\ ‘ self unavdilable

: : to public study

(Gordon,'1966: 53)

Wylle (1974), in ‘a critical review of the self- .
cOncept research, divided self-concept measures 1nto two \
categories..those mostly aimed at’ measuring total or global
self—concept and those intended to measure self—concepts of
more specific or limited dimensions.' Although in both

categories the formats may vary‘including Q—sorts, rating

"\

scales, adJectiVe checklists, semantic differentials or

o
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non-verbal approaches to elicit the subject '8 response,

the most cruc1a1 aspects to consider with any psychological

measuring device is its validity, reliability and objectivity.

As Fitts has noted:

b v . . the measurement problem in self—concept
e - research (is) critical. Scores of devices
- « . being utilized in hundreds of gelf-
concept studies being reported fare)- hastilye
devised, poorly developed,' unstandardized
and unrelated to each other (1972: 1).

Examples of tests which attempt to -measure self-concept for

children at ages five to eight which have been rejected for

a variety of reasons include the follow1ng. the Children 8
Self-Con eption Test (Creelman, 1955) offers no data Qn
reliabil ty or validity and is lengthy (two and one-half
~~hours) toxadminister+fthe;Elementary—Sehool~fndex’of“
~Adjustment and Values (Bills, 1951) has low reliability and
the author- hinself cautions against uSing any of the indices
as individual measures, the Perception Score Sheet (Combs
--and Soper, . 1963) requires specially trained personnel to
perform observations and ratings, and the Measurement of
Self-Concept in Kindergarten Children (Levin and Lafferty,
\1967) is a pro:ective drawing technique which requires
sixteen administrations and its interpretatiOn requires .
specially trained personnel. S _'"i\\
4 In the Sub~sections to follow the Piers-Harris
Children 8 Self-Concept Scale (PH) (Piers, 1964), the most
Widely accepted global self-concept scale for'elementary

school-aged children, will be scrutinized n terms of its

o
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deveiopment, validity,'reliability and objectivity. Other
scales stemmlng from the PH and those relating to physical
activ1ty will also be examined. The reasons for this
review were to make the reader cognizant of test development
progefgres and aware of the formats used in the-~e instruments.

Furtﬁermor_ was intended to promote a greate u,”erstanding

of the evolvement o

study. N
SN
N o

ha

\EIobal Measures of\bhiidren's éelf-Concept T

~.

e instrument:developed in :he resent

Piers and Harris (l M) developed and standardlzed
a general self-concept scayéﬁwhlch can be used with chlldren»
over a wide age range. The original item pool was derived

from Jersild's (1952) collection of children's statements

about themselves; TheseIWere grouped intO'the foilowing
categories: (a) Physical characterlstlcs and appearance,

(b) Clothing. and groomlng, (c) Health and physical soundness,
(da) Home'and fanily;.(e) Enjoyment of recreation; (f) Ability
in sports; (g) Ability in schooi and attitudes towards |
school; (h) Intelleetual abilities; (i) Special talents

(music, arts); (j) Just me, myself; and (k) Pereonality
chargcteristics. The original form of the PH comprlsed of

164 statements to whlch the ch11d would answer "yes" or "no".
The scale, entitled "The Way I Feel About Myself" was mimuusuand

to nlnety chlldren in grades. three, four and six, in a

small school distrlct. Items~answered in one d;rectlon by
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fewer than 10 per cent or more than 90 per cent were
inspected, and in most cases, dropped. One:hundred and
forty items remained. These were administered to four
© classes each of grades three, four and 81; in a large
schoollsystem. As a prellmlnary approach to scoring,
statements were cla831f1ed‘by three judges as reflecting
adequate (high) or inadequate (low) self-concept, and
repititious items originally included to estimate consistency
were dlscarded One hundred 1tems remalned of which ninety-
flvedcould be classifled leav1ng flve which were retained but
'.whose direction was not determlned. Using the grade six
sample, the thirty highest and thirty lowest scores were
identified and on each item Cureton s chi test (Lindquist,
1951) was applled to determine whether the item 51gn1f1cantly
dlscrlmlnated between the high and low self-concept groups at
the .05 level of szgniflcance or better. 1In addition, only
those items answered in the expected direction by half or over
half of the h;gh.group were used. Eighty items met these two |
criteria and constitute the'present scale.' Reliability.data
from Pennsylvahia and Oregon public schools yielded.coeffici-
ents ranging from .77 to .93 osing-the kuder-Richardson

Formula 21 and Spearman-~Brown odd-even formula.

Non-Verbal Global Self-Concept Scales
In reviewiné the self-concept literature, Martinek

and Zaichowsky (i975)lsaw the need for a non-verbal,
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culture-free instrument designed to measure global self-
concept of childreh. Since the Pierg—Hatris Scale (Piers,
1964) was considered to be one”of the better validated in-.
struments and was the most widel; used verbal self-concept
instrument (Wylie, 1974; Robinson and Shaver, 1974){ those
items which had high factor loadings were selected as the
initial items fdr-thevMartinek*Zaichowsky Self~Concept Scélé
(MzSCS). Twenty-five items which represented six factors
as well as items from the Jersild (1952) colleétiOn were
seleqﬁed’fqr non-verbal portrayal. The selection was done
part by the}authdré as well as by a panel of experts in ///
psychométriés and personality theory. | N

The MZSCS was validated via internal consistency
measures which ranged from .75 to .92, with an oyeiall Hoyt
coefficient of .88. Concurrent.#alidity was als§ obtaihed
through cdmparison wifh th? iPiers-Harris Scale, Céopersmith
Scale (1967{.aﬁd a teachér's rating. A correlation of .49
was obtained with PH scores from a sample of 120 elementary
school-age childfen,.s,thrbugh 10 years of age. A correlation
of ,66 Qas found with»§cores from the MZSCS and teacherg'
ratings. This low cbrreldtion between teachers' perceptiongl
and‘student,self-conceptihas been previbusly'reported (Piers,
1969). ‘it appears that this procédure‘for determining
concurrenf validity is questionablé. A cor:élation of .56
was obtiined wi£h thé'Cooperémith scores fﬁom é sample of 86
children aged 7, 8, 9 and 10 yearé of age. Although the

-
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authors feel that the MZSCS can be used as an objective
measure of children 8 se1f~concept in the schools they .
prov1de no objectivity measures for the instrument. This is'

a criticism of numerous self-concept scales available.

Specific Self-Concept Scalés which relate to Physical
Activitx. Orlick et al., (1975# develbped a children's
- psycho-social inventory to assess the effects of the Terri-
torial Experimental Ski Training Program (TEST) in the
MacRenzie Delta of the Western Canadian Arctic. One specific
obJective of TEST was to motivate northern youth to greater
general achievement in life through an achievement-oriented
ski program. The inventory was. unique in that it had to
accommodate the nuances of the Northern culzjre. In develop- :
ing this specific measure the researchers 1ncluded six items .
which were directly related. to the cooperation/competition
domain. . These items attempted to tap the importance of
sharing, helping others, man vs. nature,‘teamwork, winning
and being humble in Victory. Other items attempting to "

measure major self dimensions were construed from |

Rosenberg s Self-Esteem Test, Piers—Har is Children s Self- |
Concept Scale and Rosen's Achieveme;t\ﬂotiﬂation Inﬁentory f ;
Other items which were of specific relevance to the tradition- ,i
al northern way of life were included to form the final :

twenty—two items..’
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The Skimetric Diffefeotial Ihventory format was a
gseries of bigolar personality/vqlue dimensions each anchored
by cartoon-like stick figures‘adcompanying verbal statements.
-The cartoon-like stick figures accompanying each pole on each
variable were introduced partially as a mot1vationa1 deVice
and partially strengthen the ‘simple verbalization presented.
'On each of the twenty-two cartooo-lik items, sﬁbjects were o
requested to place themselves\enywhefe along an eight centi-
‘meter line which extended from ohe‘extreme to another, as is

the case with the semantic differential.

Recent Instrumentation.

Recent instruments used by researohers have oeen
developed on the basis of the subject's pefception of‘his‘
ability in the specifie activity in question. Following

. this Scott (1973) had junior football candidates :ete.them—‘
selves on a ten point scale)in'all of the 8kills'they deemed
iméortant for football abilityav This, in addition td’their
perceived coach's rating comprised their 'football self'.

Craig (1975) assessed grade three children's perception-of
sports ability'by their self and sxgnificant others (teacher 8
and classmates ) scores on a ten point scale rating the skills

‘they developed in two modified games.A '

Zaichowsky (1975), in a recent study, examined ‘l‘
children s self-concepts and attitudes towards physical - Jj

-aétivitylby.using-the Piersenarris Children's.Self-Concept
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Scale (Piersr 1964) and the Cheffers and Mancini Human
Movement Attitude SCale CAMHM) (Mancini, Cheffers and
Zaichoswky, 1976) The CAMHM used a non~verbal medium of
A,artiste_ picturea dapicitng different aspects of the physical
activity program they conducted. Subjects responded to |
each plcture on & three point scale of like Yo dislike.
29381b1e responsea were indicated by a face with a smile
(like) « . an expressionlesa face (neutral), or ‘a face with ;
,,;rown;(dislike).‘ The highest attainable raw score was
eighty-onef Test-retest and split*helf reliability measures
were .97'and»,87 respecti&ely. Again it should be noted rhat

Coer

no objectivity measure was stated.

The Relatlonship of Athletic Self to
Total Self ~

The athletic self may be viewed as one possible self-
image in a child's tota% self or ee;ffother system" (Brim,
1966' 7). “Aé suchu the - bobal‘ self is a cognitivé»affective structure
representing the entirety of the child's perception of himself.
_‘ﬁhyslcal actlvity and the- child’s image of himself with

respect to it may form a mcre or less dominant part of that

-

3 -

_”total self , .
. The xdea of sxtuatlonal self~ f\ggﬁ as a part of the

person s)total self has long been central to’ the cognitive

3

perspective in social psychology. One of the earlxest state-‘

'ments 1n this perspect1ve was that of James, who suggested

-

that., 



.« « . We may practlcally say that he has as

many social selves as there are distinct groups

of persons about whose opiniohs he cares. He

generally shows a different side of himself to

each of these groups . . . From this there results

what practically is a division of the man 1nto

several selyes (1890: 190 -191). :

Mllls (1953) and Brim (1960) have since elaborated and further
substantlated this theoretical conceptlon of self comprised
of s1tuatlonal selves. .

Through socialization the child learns many roles,
mo&ifying bis behavior‘according to each situat n (Brim,
1966) . Mead (1934) and Copley (1902) have described in
- detail the stages and processes a child experiences in be-
,coning an accepted member of society. Mead .(1934) empha81zed
the- lmportance of belng able to attach meanings and behav1ors
to gestures and words and to develop a soc1al c0nsc1ence--the
ablllty to see ourselves: as obJects in the world The total
self, then, is the conglomerate of all the varlous roles end
s1tuatlons in which we are 1nvolved 1n our soc1ety. Modern
soc:.ety7 because of the many’ subcultures -and interest groups,v
often necessitates a hlghly complex and often seemingly
1nconszstent composite of selves.

Scott (1973) was the first to apply thls perspectlve
to a sportlng situation when he examlned high school junior
football candldates. Sportlng self was construed as the
person's perceptlon of himself in a sportlng role. "It isg
‘comprlsed of asplratlons, descriptlons, and’ evaluatlonsoof

hlmself on attrlbutes seen as relatea to the role (Scott,
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1973: iv). Sporting self or-f?otball self was seen aé one of
a number of more or less valued subselves and self-attributes
(;he‘pergqn may use in perceiving himself as a total person or
self. Scott used a football player self rating inventory
based on a ten point ordinal scale after that used 5y
Sherwood (1962) and Haas and Maehr (1965) to operationalize
tﬁe-interactiphist self. Subjects were asked td list their.
interests, the importance attributed to eaéh and a self
ratipg in each activity. While the‘football self ranked first
or second in total self value for both participant and drop-
out groups, it ranked significantly lower for the non-
participént group.‘

Changes in the Self—Concgpt as a Result
of Various Experiences . ‘ o

In thlé section the social comparlson procéss will
be dlscussed as an lmportant factor in part1c1patlon 1n
physic&l activity and its ;mpllcations_for the self—congruenéy
process. Studies examining psychological differences amonést
participants and non-participants will then be presented.
Thirdiy; studiés‘will be presented examining the status
associatéd with skill profiéiency in children and their éelf-

concepts.

The Social Comparison PrOCess and the Self-Concept.

Festlnger 8 (1954) theory of social comparison processes

=

‘allows for greater 1nslght into. the psychological basls of
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participation in physical activity. Social comparison
yields the drive for self evaIluation whereﬁy ". . ..there
exists in the human organism the drive to evaluate his
opinions, abilities and emotions"™ (1954: 117). Therefore,
by participating iﬁ phyéical activity progréms relative
§tandards of performance and conduct are made available to
the participants for self evaluation. Alderman
summarized this process with respect to children at play:

When young children play they are engaging in
social comparison, because no objective standards
of how competent they are, are available to them.
They can, by accurately judging the reactions of
their playmates to their own performances and
behavior, receive external feedback as to whether
they are doing the right or wrong thing, and what
degree. - Such feedback establishes for them a#frame-
work within which they can evaluate how competent
they are in the "real" world (1974: 253).
When a child compares himself to his friends he is striving
to maintain the stability of his image of himself. This
process follows that purported by Rogers (1959) wherebytgn?-
individual strives for self-congruency between‘his‘séif and’
his experiential or "phenomenal field". In this process the -
‘'self constantly shifts with each new experience. Each change
carries with it the impulse to resist change as the individual
¢ g N
tries to maintain his self-concept. The child may attempt to
like his image, as perceived by others, or hisyself-concept3
may be changed in an effort to be like his "ideal self”.
Secord and Backman (1968) have discussed the "strategies” .

~Eff/?elf may take to maintain éelf—qongruehcy with emphag;s .

on the maintenance of a stable self-concept.

-
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‘ rIn some instances there may be a great discrepancy
between a child's self-concept and what he would ideally like
to be. :It must be understood that children tend to judge
themselves as they feel Judged, a form of the self fulfilling
prophecy of Rosenthal (1968) Therefore a child's evalua-
tion of himself in a given . Situation will be a product of his

past similar experiences and already established views.

-

Psychological Differences Amongst Participants and

Non—Participants in Physical Activity. The literature is

replete with studies examining the psychological bases of
partic1pation in physical activity. Rosenburg (1965) found
that adolescents with negative self-concepts tended to be shy,
anxious, docile, awkward and neurotic. The lower the indivi—
dual's self-concept or self-esteem,'the less likely he was

found to be a highly active participant in extracurricular

actiVities. People with low self-concepts were described as
inactive, 1nord1nately subdued, apathetlc and outstanding in
their social 1nV181bility. Contrarily, people w1th p081tive;
self-concepts or high self-esteem were much more often found
to be members of school-clubs, athletic teams and other extra-
curricular activities. In this context it is interesting to
note the contention held by Rosen and Ross (1968) that: feeling
about the body are commensurate with feelings about the self.
Schendel (1970), in a three year 1ong study of the psychologi—

cal characteristics of participants 1n atheltics, concluded
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that the athletic group had a higher sense of personal worth
and self-acceptance in b th grade nine and twelve. Schendel'
postuleted that whatever produced”these differences between
athletes and non-athletes had their major influence prior
to high school. Orlick's (1972) work yields ev1qence to .
this postulation in showing‘a high significant relationship
between the quality of an individual's initial exposures to
physical activity and whether or not he will choose to continue
to participate in later life. Schendel (1965), in an earlier
study, found that both junior and senior high school athletes
were significantly different from non—particz.pants mthmspect ‘
to self-ecceptance and self-worth. Wilkin (1964) also found
participants in interschool athletics to have higher self-
concepts than,non-participants. Therefore, it would appear
from the literature examined that part1c1pation in sport
and physical activity will contribute to a greater sengéiof

self-esteem and the development of a positive self-concept.

Proflclency in Motor Skills—-Peer Acceptance and Status.

‘Hellison (1973) believes that ". . .  physical education has

a unique, although limited potential for,providimgwsignificant
othera who can‘vinfluence the self-esteem Sof’ ‘the partici\pénts e
in certaln physical education programs (1973' 12). Although
the eVidence is far from conclusive several studies have shown

that in some cases improvement in motor skills by part1c1pa~‘

tion in motor development programs or other forms of physical
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activity has resulted in increased peer acceptance and gelf-
concept (Buell et al., 1968; Lewis, 1972; Carey, 1963).

Fretz and Johnson (1968) and Haley (1969) found positive
| changes in the self-concept of exceptional children who
participated in developmental programs‘of‘physical éctivity.
As children‘grgw older, proficiency in'gross motor
activity assumes a greater importance as evidenced by the
prestige value placed on skillful performance by the child's
peers. This is supported by the studies of Bidduiph (1954), -
Brace (1954) and Bhufmann and Jarvis (1971) which indicate»
that the self-confidence and social approval gained‘by the
child in motor activities may -be a valuable asset in personal-
ity Hevelopment and social adjustment. Studies by Clarke and
Peterson (1961), Clarke and Wickens (1962) and Hartup (1969)
have shown the social advantages of the faster and earlier
maturing boy for physical activity and for the peer popularity
‘associated with that early superiority as well aé "maleness'b
as culturally stereotyped. Sherif.and Rattray pointed
out: - o
- The slow or late maturing b0y‘éuffers the slings of
an outrageous fortune created by an adult society
rewarding physical maturity because of its advantage
in athletic and male competitions, which 'is also -
mirrored in the status criterion of boys. By age
12, the slow or late maturer begins to experience
- the blows. to achievement efforts and self-esteem
. which may, indeed, transform him from a happy well-

adjusted child to-aqﬁgnhappy teenage pre-pubescent o7
(;973: 5). ' _ - I S



CHAPTER III
METHODS AND PROCEDURES .
INSTRUMENTATION

Development

A review of the literature concerning available
vresearch tools revealed that no standardized 1nstrument%
existed which could be directly utilized in the experiment.
However, it was ev1dent that the formats of certain instru-
ments could be used in the development of the instrument
modified to deal with the epec1f1c problem The 1nstrument,

in its development underwent several changes as a result of
pPre-testing with young children to faCilitate 1tS comprehen-

- sion and administration.- The 1nitial instrument was based on
cartoon-like stick figures engaged in 8ix basic motor skills
_w1th no apparent discrepancies in skill level. The figures
were set upon a five—point Likert Scale background, the, only
difference in the figures was different fac1a1 expressions
depicting happlness and sadness. The connection of a child'
feelings being congruent with his Sklll level was J.nherent in the
instructions as the child was asked to Place himself in one

of the boxes depicting his skill level. The original PASCI'
N\

can be found in Appendix A. After discussion with several 'S\m.’

<\

A
experts in the field 1t was decided to delete the previous _ \\

32
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connotationand the accompanying extreme facial (happy-sad)

expressions. At this time several additional skills were

added to the instrument prior to its first pre-test. Durlng

RN

- February 26 and 27, 1976, seven boys aged six and seven from

Liester Elementary School in Winnipeg, Manitoba were admini-

' stered the revised PASCI. This revised form of the PASCI

may be found in Appendix B. ‘From“the varying reactions frcm
these children it was decided to further modify the instrument
making several chaﬁgesl Thesebmodifications included the

differentiation of skill ievei as depicted by the cartoon-like
stick figures, the delimitation of skills, utiiizing only the
six original basic motor skills, and the‘usage of a ten centi-

meter line similar to that employed by Orlick et. al.,

f(1975) over a Likert Scale to measure the cognltive aspect of

}the self-attitude. ‘ v ' - .

S

USE GF 10 CENTIMETER LINE
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USE OF LIKERT SCALE

T

,\\ .
In addition, three facial expressions (happy, neutral and

sad) were added to measure the affective componen£ of £he

self-attitude after the work of Ekman and Frieser . 3).

HOW DOES THIS MAKE You FEEL 7P
Use of Three Facial
: Expressions to
/' Measure Affective
» -' N ! Component -

. These modificatibns complete, the final form of the PASCI .

(found in Appendlx C) was admlnlstered to elght boys in -
grade one and two from Windsor Park Elementary School in
Edmonton, Alberta, March 19, 1976. The reactions of the

children were favourable and so no further alteratlons were

made.
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As recent instruments had measured the athletic self
specific to the skills employed in the activity, it was felt
that.at the early elementary .school level those skills fqund
in basic motor movement should be examined: runnin§)
jumping, catching, balancing, throwing and kicking.'
Although several children have a wider range of experienée
as a result of 6rganized community sports league participation,
these six basic skills were felt to act' as a common denominator

amongst all children.'

The Pilot Study

Objectives. The purpose of the pilot study was to

assess the evolved instrument JP@?CI) as to the administrative
problems associat;d with it, its validity, reiiability‘and
abjectivity. 1In addltlon, the development of the apparatus
and the admlnlstratlve procedures to be used in the catching
skills tests were attempted w1th the varying age groups of

<

Children . . . . : \

Subjects and Settihg. The subjects in the pilot study

were thirty male grade one, two, three and four children

from St. Boniface Separate School of the Separate School

Board in Edmonton, Alberta. Each grade had five, four, fifteen
and six boys respectively‘who participated in the study.

Owing to absence from school one day during the week of the

study, one of the boys missed the administration of the
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reliability assessment and, as a result could/not be included
in the final analysis. The childrep ranged from six to ten

years of age with a mean age of §.1.

Methods

*The instrument was assessed in the foliowing manner :

Administration--The Phomin Athletic Self-Concept Index

(PASCI) was first administered to all children individually
duriné an interview. In the re-test for reliability'pnd the
test for objectivity it was administered to the children in

their class groups.

%

Concurrent Validity I-~Concurrent vaiidity was

obtained by correlating the results gained by the PASCI with
. an'independent criterion. Children were interviewed to obtain
1nformation on selected aspects of their history and present
1nvolvement in physical activity and sports using Orlick's
(1972) Children's Sport Environment Interview (CSE). CSE

scores acted as the 1ndependent criterion.

7

'doncurrent Validity II--The children were administered

'the Piers-Harris Children's Self-concept Scale (PH) (Piers,
1964) in their respective class groups. One of the factors
within the PH examines the child's acceptance of his physical
appearance, ability in sports, physifel characteristics and
enJoyment of recreation. These fﬁ:tor scores aof ! ‘the PH

-acted as the independent criterion which was correlated to
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PASCI scores.

Content Validity--In the present study the PASCI - J

was scrutinized by three experts in the field of Physical
Education in terms of its relationship to the sociOepsycholo—-

gical aspects~of participation in physical activity at an

elementary level and was examined in order to determine whether .

L]

the new athletic self-concept index possessed content validity.

Reliability--A test-retest situation was used to

determine the reliability ﬁfithe ihsﬁrumenr. The tests were

given three days apart; -However, the first test was admini-

stered indisidually durihg the CSE_intervieﬁwhile thevsecond
was in‘a group setting with the children in each‘of their

[

class groups.

ObJectivity—-This was ascertalned by each class group

being administered the PASCI by the experlmenter and re~tested

the following day by the principal of the school. -

The Experimental Study = : S 1'

’ ' i o / "lw‘-
Subjects and Setting. The subjects in the experi-

mental study were forty-five male grade one and two chlldren
from St. Stanislaus Separate\School of the. Separate School
Board: of Bdmonton, Alberta. Each grade one anq two classes

: had thirteen, twelve. eleven and nine boys respectively.

_The mean age of . the grade one s was 6 6 while the grade two' LR

. was 7 8.

A
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Experimental Design. The One Group Pre-test-Post-

test Experimental Design (Campbell and Stanley, '1966: 7) was
utilized(in this study.. In the experiment it was essential
that each subject<beﬂthoroughly familiar with every male
member of.their class‘g;oup. It.was for this reason.that the |
experiment was conductedrtowards the end of the‘school_year
and that each class remained intact so as to'maintain the
1nteraction that had 6ccurred up to the time of the experiment‘
and to represent that spec1fic group for soc1al comparison
purposes. | '
Procedure. Prior to the study the experimenter was
‘introduced to each class and briefly led a discussion about
physical - activity and sports to make himself familiar with
the- childxen.: At the same time the ‘boys were told that the
pexperimenter was ' interested in finding out the extent of
= their participation and how they viewed themselves as athletes.

) In addition, they were told that they would be talking individ—_.
‘ually with the experimenter as part of the research project. -
In this manner it was felt that the children would feel more:'
relaxed and be motivated to respond with greater honesty and'

.tsincerity in the interView sessions._ During the first week _
'fevery boy was: interviewed individually using Orlick's (1972),7d
‘1CSE to ohtain information on selected aspects of his hiStO:YfffW¥m
'iand present involvement in phxsicalwactiVity and sports in- *wnfﬁi
fffpation”and his perception of his parental expectations (the fﬁu“
Vflcssf an he found in Appendix D); and to measure his athletic?_:
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self-concept using the PASCI.
~ Following the interviews, each class of boys were
_administered a general motor ability performance test battery.
'For ease of administration the tests were subdiv1ded into
indoor and outdoor sections. The indoor events were catching,
.jumping and balancing while the outdoor section comprised of
running, throw1ng and kicking. A complete déscription of the
skills tests, including 1nstructions can be ‘found in Appendix
..E. Each child'performed indiVidually in the'presence of his
classmates while as a group, all children received knowledge
of their results after having completed each item. The feed-.
.back —whs given to each class group in terms of the actual dwtaxne
achieved or time taken in the event as well as a rank order.
In thia manner the children assegsed their achieﬁhment with
'reference to their classmates, accentuating the social compari- .
vson process. Followxng the completzon of the performance tests.
all children were reinterviewed 1ndiv1dually to obtain a second
‘ measure of their athletic self-concept. Prior to each child
‘completing the PASCI he was again informed of his performance -
. results and associated ranks. Two weeks later, two of the |
—classes; a grade One and.a grade two were reintervrewed t0"‘

obtaia~a'fﬁird measure of atheltic self—concept by the PASCI

for reminiscence purposes.v‘¢ . dm,,iﬂ f ‘ C o Lo
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Collection of the Data

The interview method of gathering data was used
‘exclusively in this study. The decision to interview each
subject individually rather than to have the subject complete
their own CSE questionnaire and PASCI was arrived at primerily
through the consideration of the following factors: first,
',the age of the subjects, second, the different reactions of |

/uthe children to the PASCI's group administration in the pilot
;”‘study, third, the teachers involved reported highly disparate
reading and comprehension abilities with their classes and
fourth, the fact that the preponderance of literature concerned
w1th data collection stated that there ar: a number of decided
advantaoes in having a questionnaire administered by an in-
MterViewer ‘than by ‘the respondent himself (Babbie, 1973, Moser
_ and Kalton, 1971; Oppenhiem, 1966) These advantages 1nc1uded
the ability of the 1nterViewer to clarify 1tems which might
confuse a particular respondent, the fact that oral responses,;;
‘provide for a higher degree of qualitative 1nformation and
.the fact that-there exists an’ opportunity to ask the respondent

supplementary questions when the need .arose.

T
T
-

Data Analysis

The data collected in the pilot study was subjected

- '}

to Pea;gon 8 product—moment correlation to compute the instru-
: ment s reliability, validitx and objectivity. . The data

colleoted in the experimental study was,subjected to Spearman s -
. ‘ ! R

. ; . e
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coefficient rank cqt:elatibp‘and t-tests for significantxf

vdiffg;ences amongst means. In additibn a two-way anAIYSis

of varianCe<§as emplbyeq to determine significant differendeé“

e %

amongst the means of thé higﬁ and low skill lével.gronps

~and possiblevinteracﬁion.
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CHAPTER IV
RESULTS AND DISCUSSION
 INTRODUCTION

This chapter consists of a presentation and
discussion of the findings.‘ The chapter begins with the
validity, reliability and objectivity scores‘of the research

‘instrument. ' Frequency breakdowns of the subjects by class .
and age are then included Results pertaining to the hypoth-‘
eses tested are presented next. An analysis of the subJects'
soc1al comparison processes from the Child Sports Environment .
Interview follows. The. chapter concludes with a discussion

of the major findings.

- S RESULTS |
 Instrument Validity, Reliability |
—an3~0b3ectIvIty ‘ L o

Validitz., Two measures of concurrent validity vere

made to assess the validity of the Phomin Athletic Self-Concept
Index (PASCI) In the first measure, PASCI scores were |
correlated with the Children s Sport Environment (CSE) scores
ﬁ;ing the Pearson product-moment correlation technique. The
coefficient found was 0. 54, significant at the .01 level. o
In the second measure, PASCI scores were correlated '

with the factor scores in the Piers-ﬂarris Children s

‘48
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Self-Concept Scale which related to the child's acceptance
of his apoearance, his body, physical attributes and abilities
and enjoyment of recreation and sports. The correlation'
between the two sets of scores was 0.64 which was significant

at the .001 level of significance.

Content Validity._ Content validity wasvassessed by
the pooled judgement of three recognized experts in the area
of self-concept as it relates to the field of Physical
Education. These_three judges (Dr. Terry erick'— University
of Ottawa, Dr. Harvey:Scott - University of Alberta and Dr. |
Leonard'ZaiChowsky - BostonxUniversity), familiar with the
body of knowledge,‘examined the instrument and in their

estimation, felt it to be valid for the purpose intended.

. Reliability and Objectivity. A test-retest situation

was used to-determine the reliability of the PASCI. The tests%ﬁ
were administered three days apart to an N of 29. The first
,testiues given individualiy during the CSE interView while

the second was conducted in a group setting. The objectivity |
of the instrument was assessed by its adminisﬁration to the -
Achildren in their class groups by the experimenter and then bY -
the principal of the school the following day. The test-retest
reliability coefficient for the PASCI was 0.80 while the
i}objectivity coeffic1ent was o 87, both significant at the .001
- level of significance. Thus. the instrument was found to be

highiybreliabie:andiobjective.
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As Wylie (1974) and Fitts (1972) pointed out, the

most crucial aspects of any self-concept measuriné device is

{

its validity, reliability and objectivity The results of the

ya

pilot stnd,,'”“”°‘”, in Table I and clearly show the instru—//

ment to‘be‘yt MYiable and objective.
g TABLE I
. N
VALIDITY, RELIABILITY AND OBJECTIVITY OF THE .

PHOMIN ATHLETIC SELF-CONCEPT INDEX

Measure o 3 Pearson r coefficient
validity: ' . %
Concurrent Validity I . 0.54 ¥
Concurrent Validicy II v _ 0.64'*ft-
Reliability A , ) ' 0.80 i
| Objectivity . L ' ' 5 0,87 *x

%% p € 01, **% p £ 001

Frequenqy Breakdown of Subjects by
Class and Ag_

7 A total of fortybfive children participated in the
'experimentalzstudy, Each grade one and two classes had

thirteen. twélve. eleven and nine boys resgpectively. The
distribution of the subjects in terms of age and grade is

presented in Table IhJﬁ o

o
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' TABLE II | . \

4

DISTRIBUTION OF SUBJECTS BY CLASS AND AGE

) Class Group - _ . Age _____ Mean Age Total N
- 8Six - Seven Eight W‘ ;
1a s 3 7 13
| . 6.6
1B 8 3 1l : 12
2a 5 6 | 11
: : 7.8. <
2B 6 3 9

Results Pertaining to the Hypotheses
Tested

nypotheéis 1. Children who performed poorly on the

. motor ability tests would score low on the athletlc self-

‘concept ;ndex. L , -

gypcthesis.z.v Children whc»ﬁerfcrmEd well on the
! motor ability tests would score high on the athletic self-
concept index.~"' . ) R o
| ’ To test these hypotheses the children'a raw-scores
), in the motor ability tests were converted to standard (2)
scorea.: In thia manner the top one-third of ‘the children as
determined by theit 4 scores were able to be compared in terms -
| of their athletic a?lf-concepts to the 1ower one-third after
a method.develqped by Kelly. (1939).; Table II1. revealed that

- the children ‘who. perfqued well in the motor ability teata

.'.gf‘*‘%i»;ef:;;, ,v :’lib*l' v;_
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‘:(top one~third) scored significantly (t =5, 634) hlgher 1n 1V“

the athletic self—concept index compar%%}ro thoae who,/ '
performed poorly (lower one-third). | -

e

rnm.skxn A

COMPARISON OF MEAN ATHLETIC SELF—CONCEPTS OP TBE UPPER
AND LOWER SKILL GROUPS OF CHILDREN AS DETERMINED

_THEIR STANDARD SKILL SCORES o '
Skill'GrbﬁE, N Mean .~ 8.D. _ variance #
. R i . S R . . . .
Upper 1/3 ~ Pre a5.8% - : 8.433 71.119
(High Skill) 15 Post 46.5-  t 7.185 51.630 -
- . ‘Scores S . o - T :
. S - . S 2 T ‘
. Lower 1/3 °  °  Pre 39.3_ - £10.489 . 110.030
(Low 'Skill) =~ 15 Post 31.2 ~ & 7.155 '51.187

'Scores’ -

e

Tl

' * Difference between means statisticplly significant
at the .05 level of significance.
*** Difference between means_statlstically significant '

. .at the ,001 level, of significance.

 Pre Pre-Test , Post - Post-Teet E

'These results confirmed the assumption that a child'

‘1exper1encegw1 physical acitivity, sports particlpation and

skil acquia__ion will act to reduce or erbance the child's

athletic aelf-concept depending on the negative or positive i J
nature of these experiences.. This was reflected in Orlick'
{;972) study which examined tbe axﬁo-physiological hasis of

R G
eerly eports participation.- Aeva reanlt of negatiVe sport



,experiencea he fbund that the n0n~participants had . already

developed negative athletic aelfwconcepts.A‘ >
‘ | Additional anpport of hypothe;es 1l and 2 can be found -
‘in. the correlation between the children '8 rank's on the skills

"teste and their associated ranks on athletic self~concept with

iy

treepect‘to their class, grade and the total group. Table v

.,

: -revealed a. significant correlation between the children s

w

ranks on the skills and the rank of their post—test athletic
.‘nelf-concepts._ However, this trend was not consiatent with
reapect to clasgs and grade in/the pre~test athletic self—
}_concept. Although this correlatiOn existed significantly

. with the total grouﬁ the incansistancy at the grade and class

-

evel can be attributed to children 8 unrealistic estimates

. . v
of their abilitiea due to a lack of experience.

'T"

Hypotheais 3; Children would. as a result of their

-iperforuance in the motor ability tests and the feeaback |

‘ received. exhibit a shift in their expreeqed athletic self-
concepta tomnrﬂ the rank they thieved in ;he skills tests.

B TO‘teatNthiN\Hypothesié each. class J% children was
;.exemined and the means of theijhpre~test andfpost—test athletic

eelf—coacepts were comparedlﬁ able V revealed that in all

-

- claasen there appeared a trend to devaluate the athletic self-.
vcancept as a result of the pepformence te s. As a total |
f‘gxoup. this Sbift was significant = z! 7) at the .us level
;“of signiﬁieance. B R

b @

-

By

e . ot i
A"‘ ‘T' \ X ’ . 4 . i . STl +
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TABLE IV :
CORRELATION BETWEEN CHILDREN'S RANK ON SKILLS
r AND RANK ON ATHLETIC SELF-CONCEPT
9 R | ' > .
Class Pre-test/Skills .(p) Post-test/Skills (p)
‘ ASC 'ASC :
1A “ 18 LT3 kR ?
1B | .96 *xx ° g9
2a , .14 | .89 *as
2B . - .41 .88 *xx
- ' ' - &
Gr. l T , . -91 *** . .86 *** ,
Gr. 2 | .25 .80 #xw
Total Group . 31 .75 xaw
. % p2 .05, ** p € .01, **++ p €061 ‘
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TABLE'V

COMPARXSON OF MEANS OF ATnLEmzc SELF-CONCEPT AMONG CLASSES
K PRIOR ™ AND AFTER Tﬂt PERFORMANCE TESTS

" F . R , ] ‘ v
CI&ss - N © °  Mean S.D. Variance
84 pre 45.7 7.010 49.143
o 13 |
R Post.-39.4 °  6.632 - 43.977
T oas ~ Pre '42.6 12.417  154.187
K 12 : | »
. | . Post 36.7 - 12.192 148.647
; .
v N Pre 42.7 . 9.184 . 84.348
RS S U Lo ] —— '
Post 41.00  9.591 >  91.991
2B Pre 41.6 |  7.749 . 60.053
S T T o |
e © - Post 39.4 8.023 | 64.370
Total Group - ~ Pre 44.3 = 9.557 91.340
v 45 I
. . Mean Score ~Post  39.1 9.438 : 5 90.208
. ' X . . E - ﬂ\i; ““ . .
. .:& ‘»y | X . -
S . o, / . »

*Difference between means statlstlcally 31gn1f1cant
at the .05;1evel of. 81gn1ficance.

-
Y
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These results confirm Festinger s (1954) theory ofigépial

comparison proce. and the drive for self-evy n. As

a result of their performanCe in“the skills tests and the

feedback given (reality of their abilities) chlldren. who e

were perhaps, slightly unrealistic in their athletlc self— €

ot

concept, altered their view of themselves in a‘significant
‘ ‘ . . ) X

~ devaluation.

. )
¥

Figure I graphically illustrated this trend and:
"furtheréfevealed a greater deprecation of expressed athlethc
self—concept in the grade ones compared to the grade ‘twos. 9
This can be attrlbuted to the fact that as a child grows
and acquires more experience in an inereesing number of :
ectivities he tends to become more reaiistic_ofﬂhis abilities
and capabilities. In édditioﬁ?}with growth the child has.
more opportunity for sdciaI»compari@oudwffheether children
and éence’achires a3grea£er accdrgﬁy df his abilities.‘

- FIGURE'I
IMPACT OF SKILLS TEST ON CHILDREN'S ATHLETIC SELF -CONCEPTS

-
.}
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Utilizing Kelly's (1939) format of dividing the children into
high and low skill groups (refer to Table III) and utilizing
their associated atheltic self-concept scores, a two-way
analysis of variance was conducted to further examine the o
(1) differences in the entire group; pre-test and post~test,
(i) differences between high and low skill groups in
athletic self—concepts as an entire group and’ tiii) inter-
actions, Table VI revealed that (i) there were' no signifi-

cant differences between the pre-test and posq;test.athletic

SR

self-concepts of the ehtire group, (iir there were no
31gnificant differences 1n athletic self-coucepts of the
high and low skill groups overall and (Kii) there were no
interactions. N . . A .

Upon further analysrs of the athletic self-concept
scores of the high and low skill groups (refer to Table III).
by way of t-tests for comparison of the means revealed that
(i) there was no srgnificant differences in the pre and post-'
test athletic self-concept scores of the high skill group
and (ii) there was a significant difference (t = 2. 375) in the
pre and post-test athketic seifeconcept scores ofithe low skill

group at the .05 level of.signiﬁicance, (iii)gthere were no

. - -
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\ g i ) A -
g R
SUMMARY OF TWO-WAY ANALYSIS OF VARIANCE OF THE PRE-TEST
AND POST-TEST ATHLETIC SELF-CONCEPT SCORES BETWEEN THE
HIGH AND LOW SKILL GROUPS
Source of Degrees ;o‘_f Sum of Mean  F
Variation™ Freedom ~ .Squares Squares .
Rows (Time) 1 L2128 L2128 1,969
Columns (skill) 1 - .2773 L2773 2.566
' Interaction = .1 1042 .1042  0.096
Within Cells 56 . '.6054 .1081
1 ! 5 ) . . L. *“l
I BN ‘i v LT ' 7 . .
" gp TOTAL - .59 - 1.1997 - .7024
GRS FIAN A_i-» M : . » -
n‘: . : -%‘-:' ‘?j“. ‘ 1 . | A‘Q
AR B :
'S e
TSA
o Tk i
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" significant diffgrenégs in the athletic self-concept pretest scores.

 between the high and low skill groups, however, (iv) there

was a;significant difference (t = 5.634i in the post=test

athletic seIf—cohcept scores of the low skilled group at the

.001 level of'signif;cance.~ These results, illustrated in

Figure II clearly showed thé‘shift in athletic self-cqncept'

by both skill groups. -

3

. ‘ATHLETIC .
SELF~-

- CONCEPT .

OF CHILDREN IN HIGH AND LOW SKILL GROUPS

'FIGURE II

égggﬁ
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10 v

re-test Post-test -
TR
rs. _’ ke

IMPACT OF SKILLS TEST ON ATHLETIC SELF-CONCEPTS:

High Skill

Group

- Low Skill
‘Group
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The athletic self-concept’as measured by‘the ?ASCIFH
consisted.of the child's expressed,self-evaluation conpled;
with the way that'he perceived his teacher to evaluate‘his
athletic ability as well as the way he perceived that his
classmates ‘perceived this ablllty.; Table VII showed this
breakdown with respect to these evaluations by the children )
in each class prior to and after the performance tests.
Table VI’yielded'greater insight into the devaluative trend
of the children in their, athletic self concepts. This |
"fshifting trend suygnrted the work of Rosenthal (1968) who
explained how children tend to judge themselves as they feel
Judged--the "gelf-fulfilling prophecy".‘ As most children
overestimated their abilities, their performances and the-
;»feedback given placed them in'the “light” of this new judgement.
They,. in turn, jﬁdged themsevles accordingly. Thus, their’ )
| self-evaluation suffered the greatest devaluation of the
- three components and was Significant at the .01 level confirming .
'the change in self as a result of new experiences (Rogers.'
1959) As a result of the children s de;;ement in self-
evaluation and their performing in the presence of xheir -
classmates accentuating the social comparison ‘process this
1?contributed to*the deprecation of their perceived classmates
evaluation which was Significant at the .05,1evel. Although
the child's perceived teacher s evaluation experienced a

',decrement, this was not Significant. This can be attributed

. to her Limited association in-thelchild's'realm.of'physical
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_ TABLE VII
COMPARISON OF MEANS OF ATHLETIC SELF~CONCEPT AMONG THE
cmssns BY. aFELF-EVALUATION, PERCEIVED TEACHER' s EVALU-'
ATION ;mv PERCEIVED cmssm'rss' EVALUATION

“

*blw'alt‘atioia Class = | zMean s.D. Variancé
R Pre 47.8 t 6.311 39.827
: Post 37.9 + 6.257  ° 39.153
1B Pre 43.3  * 11.684 ~136.521
| ) Post" - 36.1 + 11.586 ©134.245
LA Pre  42.5 t 9.605 - 92.250
EVRLRTIN Post  39.6. + 10.289 - 105.872
2B Pre -41.8 t . .7.131 50.845
| Post  40.3 £ 7.273 52 392
Total Pre 44.1 ,, + 9.307 . - 86.613
Grog Post  38.3 t 9.243 . 86.176
TS Pre 44.7 &+ 7.321 52,289
Post 40.3 + 6.018 - 36.219
. 1B _ " Pre 4l.2 t 13.077 170.997
PERCEIVED ‘ Post 38.6 + 13.798 °  190.409
TEACHER'S © - 2A  Pre 43.8 t. 8.7719 77.064
EALRTION | Post  43.0 t  9.844 96.908
S 2B i Pre  42.2 +  7.983 163.729
. Post 36.0 +  8.485 71.998
Total : Pre  43.0 * 9.727 - 94.618
Group Post 40.4 + 10.094 £ 101.890
1A Pre 411  + 9.671 93.519
| Eost  39.8 +  8.513  72.486
. 1B Pre 424 & 13.631 185.810
' PERCEIVED | * Post' 35.3 "+ 12.919  166.890
. CLASSWMTES' - - 2&, ~ Pre 41.7  £.9.910° = 98.204
EVALIATION . .. Pést 40.5 . ¢ 11.356 - 128.976
» 2B - Pre  40.9 -+ 9.2I9 184.994
5 it 37.8 .t 9.438 - 89.066
Total Pré 429 _ : 11.016 121,359
Group’ Pdst ,38.4 © '+ 10.905 118.938

- *Difference Detween means #tat.mtically mgiiﬂcaM at the .05 Tevel”
Uofﬂ,g:ﬂfimme bebeenmnfstaﬁstbalyhgxﬁfmattm -01 level
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aotivity.(physical eduoation:once a week) and her absence
during the motor ability testing. | |

Figure III further'illuetratedethis phenomenon withk
eachlevaluetive component of the expressed athletic self-.

concept.

FIGURE IXII

IMPACT OF SKILLS TEST ON EVALUATIVE COMPONENTS

OF CHILDREN'S ATHLETIC SELF-CONCEPT*

45 |
44 _ Self-Eval~
uation
ATHLETIC 43 ~--- Perceived
o 42 Teacher's
SELF- . . Evetuatlon,
| . 41 =.= g Perceived
CONCEPT = 40 ~ Classmate's
: ST Evaluation
39
38 |
L |
Pre:test_ _ PoSt;test
TIME

Hypothesis 4. After ‘a period of two weeks from the

ik 4
performance teats the chlldren would exhiblt a Shlft in their
expressed athletic self—concepts towards its posltion prior

to the performance testa.
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In order to test this hypothesis the means of the

athletic self-concept scores of the children in the twocﬂamkm

tested for remlniscence were c0mpared to those computed from

the pre and post-tests.

As Table VIII revealed.both classes

exhibited an upward sﬁ:}t in expressed athletic self-concept

towards the pre—test mean.

classes, this shift was. not

TABLE VIII

Although appa;ent in both

statistieally\significent.

: COMPARISON OF MEANS OF ATHLETIC SELF-CONCEPTS

I

AMO?G TWO CLASSES OVER TIME

Class N " Mean Variance
Pre 45.7 ' % 7.010 49.143 -
1A 13 7 'Post 39.4  t 6.632 - 43.977 -
emin 42.3  + 8.778, "77.053
Pre . 42.7 +9.184 84.348
2a 11 Post 41.0  *.9.591 91.991 .
Mmin 44.2 ~  +8.983 = ¥ golggs
. Pre 44.3 t 8.285 68.638
Total . 24 _Post 40.1 . % 8.166 66.680
Group\7J , e ' . _
| Remin 43.2 _ t 8.919 79.556

* pifference between me&nsgggetlstically significant
at the .05 level of significance.

Pre- Pre-tesg

-Post~ Pogt-test‘

: Remin - ReminiScence
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These results supported the self-congruency process
as purported by Rodgers (1959) and illustrated the stable
nature of the self-concept as discussed‘exten51vely by Secord
and Backman (1968).H The children as a group devaluated their
athletio self—ooncepts initially as a result of the testing
experience maintaining congruency with thet experience with
its impact on the reality of their abllities.J However, wlth
\tlme (and other experiences durlng the 1nter1m) the children's

- 1 exemplify~

i phenomenon.

athletic self-concepts approached its previo

l ing tﬂ% stablllty of this social psychologica
| ) Flgure IV further illustrated these shifts and the

stable nature of the childreo's athletic self-&oncepté’ekamin—
ed?in the two clasges over the dura;ionwof the*experiment.

v

FIGURE IV ~ - .

IMPACT OF SKILLS TEST AND TIME ON CHILDREN'S

'ATHLETIC SELF-CONCEPTS

. 46
44 .
ATHLETIC S Grade 1A
‘ . 43 .
SELF- - - g ----- Grade 2A
: : 42 , f
N y . M - L ] - L] - Total
CONCEPT 41 Group
40| -
T
“n f_‘Preefest'W-e?oetltest' Reminiscence:
P pa : T o ' :
1 .
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Additional support confirming the malntenance of |
;h congruency and stability of the eelf—concept can. be gained.
'from Table VIII. Children 8 post-test and remlniscent
athletic self-concept scores in the two classes having both-been
assigned an associated rank order’ were correlated. The results
ushown in Table IX revealed breakdowns betwee:. the two sets oﬁ

- rank order scores at the .05 and .0ul levels.

TABLE IX

RANK CORRELATION BETWEEN POST ~TEST AND REMINISCENT ATHLETIC

SELF-CONCEPT RANK ORDER SCORES AMONG THE TWO. CLASSES

T

Grade ~ Rank Correlation (p) . -
7 S . , . .56*
2a | .85kkx

* p % .05 ***p< .00l
|

ATt should be noted that although the chlldren s remlnlscent E
_athletic self-concepts approached the pre-test establlshed
1eve1 the rank order of their remlniscent athletlc self-
concept scores remained unchanged as a result of the initial
feedback and their performence in the motor abllity tests...p
Therefore, altho?gh the athletic. self-concept changed to

bﬁmaintain mubﬁﬁxythecmlhhanvﬁmezmmexralunﬁc.uxthe;an:;tu::of

. their abiliites as seen in their renimecmt athleta.c self-concept



rank order scores. In this manner, they were in fact,

maintaining self-congruency with the feedback they'received.v

Analysis of éﬁ&ldren's Social =
Cgmggrison Procesgsses h

As part:- of the Children's Sport Environment Interview

the Children were asked several)questions which confxrmed the

occurrence of the social comparison process. These questions

and the chxldren 8 responses are presented in Tables x - xv.

. Each table represented the total number of responsee to each ,

?

’.particular questlon. Each table contained frequency and

,percentage breakdowns of the number of occasions a particular

_ reSponse occurred,,f
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h ;TAaLb X

‘ S
-'Quéptiéngza.'

T _ D‘vyou evetfnotice’wheﬁ‘ybu are plafing~with youf
'ffiends‘thaﬁ some kids are better than others? ‘Do you gompqré

yourself to .see how you a;e'ébmpared to them?

o

 ]#~Subjgcts £ ) Subjects'v"u S Respbnéés

]

s . . o1aa . N

AT I | 2.2  Don't think so
2 - o .4;4ﬁ~' ' -~ Not realiyj]

| Jf , | L 6.7 ~3T.¢§ink éo{ sometimés

*

.,"'5' . 34 . ) . v . ] .75.‘6 N ;‘ ’ "'_ ,,::_, - Yes




Question, 3a.

‘TABLE XI

,
foa

' When playing with your.classmatés at recess do you

. compare yourself to see how you are compared to them?

&

'# Subjects

s

% Subject ' Responses

A

9 v : ) :
6 13.3- . No, just, watch@@s;
2 4.8 i!’aon't?thiﬁk“gq
v - o K i N : S -
-5 - ‘11.1 ,‘Not”realiy
C N . ’
1“\Qﬁﬁ_ - | ; .
-7 o 15.6 Think so, sometimes
@ SR
25 - 55.6 _ Yes
b
‘ R
SRR e P
o | : .
ST T |
. PR . S - e
. : Y L ; . ' ‘
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'nﬁ v ‘ : h .
Question® 4a. /
, ’“Q ‘When playing in the gym do you compare yourself” to
o M SR : e ' )
the®bther kids to see how,yoy are compared to them?
. a7 ‘ It ¢ >
i 'ry -
-~ .Q’ : T v,
] : . & —t
¥ # Subjects A Responses: - &
. ‘5‘)' } Lo " T E
—cy
X ?
2 Tl No, don't think so
< - 3 - . ' L
'S, S5y No, not really
' - C AR T G
. ’ \* ! » L]
S 11.1, Think so, sometimes
1’. - . V’
. ’ ]
. ) "4 g
29 64.5 V¥ Yes -
. v P ’
v . .
N ¢ N
, .
: ) ' .
. ) . : N - ’
. . . 5 N
S _ 7
v . . , “‘-“" g e R ‘ ‘: : .-
s ) s -
o L ) (S N
- . N ¢ B * X
AR
P PG e e R 2



Question Sa.

TABLE XIII

[

E

" Now~ we 1pst talked about the things you do after

school, 1t recess and ahring gym Which do you enjoy the

most?.

'-‘A

70

)
Lo

R .
5, 1, N N T
(’.?‘1 3 N )
- ™
v - .

/

)‘Z’

S - Responées
’ u‘ tﬂdﬁ ) - B
lwq§~f‘ . I . «
S Lon . Ruis € . Ar . "
R 34 : S -« -Afthr school
S ¥ : X
"&Lq - “ 4 % ‘—' ?
e SN B | ¢ Gym
“ ’ @§&: .o
* YL ~ 7 *
.3 o < . Recess
- ) . R k4 *
L S :
B - - L
. ‘”lgﬁ‘ R0 R All the same
: L . . . R
. e "",' k3 z - 4 ™~ ‘
& . AT ' . =
> N ‘ ’ 7"
. ‘ ‘ » - K4
N .
- ~ . 3 ~ 4
m\ -
S J : i SR
~ «f ) ' "N "b - -
. ":.- : - ‘ - b
. ‘; . ""'— .
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1""'?A:’ b

Quesfien 5b. i
_ L Why?
# Subjects % Subjects ' Responses

R

. ) o
15
7 u
1
*®, ’ '3 P

T 6.6

2 02 .Uﬁr 1

P

’, ’ 21..2. .Z ‘:A

2.2

.Get i@ ehape

Can ride bikes and hgg’ﬁ
drag races

B :v}?x- .
Can do anygplng you want

More thlngs to do
Can play in- frlend'
house L s
More tlme.to play
Less people around to
'bug’ you

Can play w1th family :

Can visit your friends

Teacher teacﬁbs you
things + i :

GeE to plaqigames ._'_;j

Do mofe in gym than after .
school ; '

WA

e e - ‘
e R G R L 1 around -
B - S "_._v;‘- \. o S ;
€ A 2.2 Play gam!s '
B kgf: 5 VR ... 2.2 °  More room to play than »
8y o .. T oat homo T e




TABLE XV
!

Question 6a.

,".

»

"Is it important for . you to be good in sports and o

.ﬁgtuff" like that? v | o ‘_ o A J‘{

e
8 “" , T “'-' L ’ 17.8 ‘ - .

A T 13430 . Not really,.not too
e e L SR : . important U

at

5. : ;“g 11 Yes, thlnk 80,
e Oy e sometimes

22 o asy ygg xémbﬁatie);]'




DISCUSSION 3 T

INTR&DUCTION - L
Ay S
There were basiCally tyo main eims of‘this study,

The first aim was to develop the means by whiqp children s
athletigrself-concepts‘g%uld bé’ ﬁea@ured The secohd was’ to ot

_ Wee the evolved lnstrument to'measure shifts in athletio VN;L

self-concept'as a’ result of children 8 performance and ‘sub- -

sequént ;eed.; blin a motor abllity test battery The' o dM. -

results of tﬁi~fexperimen§§'ﬁll be discussed 1n relation to

| these two major objectives. Y “

Instrument Validity, Reliagility
and Objectivity o R

Q o The degree to which the first objective was achieved

B

was dependent upgon the validity, reliability and objectivity
*Sf the instrument utilized .in the experiment._ .
Q _ ‘ '
The validity of the Phonin Athletic Self—Concept'

.u:l ' N ’

Index (PASCI) vs assessed by _t:‘:e use of two dther crit:erion
indices. The Children s«Sport anironment Intervieqwgpestion-:‘

A

(CSE) (Orlick.-*“' {:s—narris Children 8. o,

The css had been *f”'
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;'scores with a coefficient of 054 it was felt that CSE was
w;sensitive to detect differences amongst participants and
non—participants but perhaps not sensitive enough to detect '
differences amonqst'Children whO‘varied in their levels of
participation. This cpuld possibly account for the obtained
: *oorreiation coefficient The gecond measurg of concurrent
‘ validity wae obtained by correlating PASCI”gcores with "
factor within the PH which measured the child's acceptance
'5f hiséeppearapce;APQdily characteristics and abilities and
his enjoyment of sports and«recreation.“ These factor séores
'Acorrelated to RASQI scores with a coefficient of 0. 64.‘ It
added substantially to the validity of the. instrument since
tﬁ;hey both measured athletic selg;concept. The r{:ults of
lTable III showing that children who. performed better in the
skills tests scored sign@ficantly higher onKthe athletic
~fself-concept index than their lessqskilled classmates added
fadditional support to. the validity of the instrument.
Purther support could be- found in thi‘results of Table IV '
?yhicn rdyea qg%a‘significant cdrrelation between children 8 f_
ranks ‘in the skilds Eest and their associated athletic self-_

- ;‘v-

concept rank ordqr scores. o

It was fqlt that item analysis for the discrimination w,?f
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motor development and movement education experts,

(Espenchade and Eckert, 1967, Mauldon and Layson, 19653
Gardner. 1973; Cratty, 1970: Havighurst, 1953) have noted the
'importance of all basic motor skills in contributing to thq
child's total devgiopment and in particular his awareness I
of his body and:its potential within the movement sphere.

\ " The result of the test-retest reliability study

prov1ded strong confirmatish of the reliability (0 80) of the‘

-instrument. A@ﬂﬁough the two administrative forms vaﬁied =

) it wasffelt~that the - reliability

\

(1ndiV1dual 2

coefchient would ‘ ve been higherkud.the second administration

\ " S

been Xg an ind1v1dual be31s. This would be due to &

the c 1ldren 8 greater attention span, and honesty of”’ responsa

in th -indiv1due1 setting compared to the children's different
react ns and lower attention span Wlth their classmatesﬁ\ |
'appare:t in the group admﬁh@étration. .

‘The &jectivity of t‘pe.:&instrmnent was stronqu

- cor in the pilot study by the principal of the school

sequen:'c relation coefficient (0 87) obtained. i |
RS Thus the instrument utilized in this experiment-can _;;
;ibe co sidered valid, reliable and objective._ This is crucial B

'; 197i) most se1£~coube?t$'
o iy "‘”'f~hoT-ﬁéf‘theseﬁcriteria. Therefore,
we \V-“n Wit A f’ CeE
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it can be stated that the first major obJective of this stud

was, to a great extent, a“ieved.

Shifts in Athletic Self*Conce t as a Result A
of Children's Performance ang Subseguent

Feedback in a Motor Abi ty Test Battery B zﬁﬁ :

vThis section contains the discussion df the results

pertaining to the second of the’ two major aims of the study.
i Herein will be discusseq the results relevant to the hypoth-l
eses tested and the~analysis of the children 8 soc1al compar-
»ﬁison processes. - g |

The results of the hypotheses revealed that~

1. There was a highly significant relationship )
between the children s rank in performance and their - expressed
athletic self-cohcepts (p £ .01, p& .OOl) ‘ f,, B

2. The children, as a result of ﬁheir performance in

the motor’ ability tests’ and the feedback recelfed, exhibited

a’significant shift in their expressed athletic self-concepts
(p £ .05); . the lower skilled children displayed a significant
‘downward shift (p € .05) while the higher ‘skilled ‘children :
exhibited a slight upward shift ‘in their expressed self-concepts.
3. The children, after a period of two weeks from |
~

the performance tests, exhibited an . upward shift ‘in their

expressed athletic self-concepts towards its position prior

ato the skills test.u_p - 'f*, <o
1';’"" The firs: result qpnfirmsd the adequacy of the evolved
'instrument and thet children, as a result of their previous f_}
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experience in phyeiénl activity, sports partic1pation and in
particular, physical‘skill acquisition will reflect the
quality of these experiences in their expressed athletic '
self-concept. This supported Orlick's (1972) study whizg)
examined the/;ociofpeychologicel basis of early sports
participation. Aa a result of’ negative sport experiences
he found that. non-participants had developed significantly
lower perceptions of their ability in sp0rts compared to
their participant counterparts. : N o

"The seconigfesult £ er demonstrated thls phenomenon “

, as the.motor abil -end feedback giveniaeted as an
additional experiende which enhanced the high shﬁlled child-:
ren's athletic self-concepts whereas it reduced the lower ’_
skilled children's athletic self-concepts. Inherent‘in this
re-evaluation was the process of reality therapy. As Glasser
(1965) has pointed out, in th{f groceﬁs the self will. chan&%'

Q; a result Qf confronting it with its behavior. mhis pqoceas R

3

is quite simirar to Roger 8 (1959) self-congruency process
wherein the children striVed to be congruent with their
experiential field (results of their performances). Thus,

‘the feedba given to the children acted as an’ agent for this;
realistic chenge in their athletic selfvconcepts in their ;is' ;;
striving for self-congruency.‘ Hence. ‘the children were | . g ]
unrealistic in the perceptions of their ahilities. Unfortun-?'
a.tely thia is a, characteristic typical f young children. f; x
however. with increesed experi;’ce”end‘growth they becoﬁe
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not only more aware of their abilities but also more realistic

in these perceptions. This trend was apparent in this study

5

as was revealed in Fignre 1 where the children in‘grade one.
“exhibited a greater deprecation in their athletic self-
. concepts by the realistic impact of the ekills test compared

"to the grade two children. - &]o

‘The third. result 111ustraxqp the stable nature of .

the self—concept as dlscuesed by Qa’ord and Backman (1968).
AltpOugh the initial devaluatio%idimlified .‘he self—congru-

experiences in the interim, the children 8 re-evaluation of

| their athletic self-concepts upward- towa;gggthe 1evel of their
‘:first assesemenbudemonstrated the stabriity of the self-;ggcept
In other words the experiences duf%ng the two weeks acted\to ‘
reinforce ‘and ﬁiovide a basis for the children s re-evaluatlon'
lof their athletic self—concept iii‘rde m?re poeltive dlmensions
compared to their previous experience. The motot ability o
test eerved to,provide the children with a standard of compari-
~ son encompassinq all of the boys in their clase whereaé the -
‘eelf-other system of a young child does not take into account
that large a number. Their stendarde of comparlsons are” ?:;5
;unually based on twc to four close playmatee. | .""'
» :An examinatian of the eubject'a responses to several

{queltions}in the Children SVSPOrt anironment Interview cbn-
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(Festinger, 1954) and the drive for self—evaluation. It was
interesting to notés that social comparison occurred. most ﬁ -
frequently during the children's play after school wi;h |
,‘their friends, second in their play during gym classes with
their classmates and third at‘play with their classmates '
at recess as evidenced by 'the& number and percentage of
positive responses to each situation. gy the percentag% of
‘positivc responses by the childf@h the social compartson -

process was seen to occur,mostlérequently in an unstructured_ .

situation with the peer group as the chil' y expressed more i‘
enjoyment in. this sitqation compared mo the hers due to a, :i?
greater variation in the choice of activitiesf d the\longer |
‘period of time in which; .to play. g AR oo i_“\ ‘“‘77”r§f

Having presented the statistical results and reviewed
" the occurrence and analysis of the children s social ccmparison
_processes the results will now be discussed in light Qﬁuq;ist~ ’"3
ing physical education programs for young children. . Ai,, . '
’ »ﬂ Although'one of the major ériticisms of most physical i "
}education programs is their’ stﬁess upon ccmpetition we cannot ".('
degrade existing programs in total or advocete that these 8
Qprograms‘cease to include competiti e, elements. As Bula (1971)
hhas s;ated, 'Tbeaprimary concern th \\the child receives)ﬂ& o

f‘fposit!ﬁ esperience while competing.*'\!.et'a not kid ourselie .
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social comparison process and showed the effects of such

compefison in a motor anility test on the athleticpeelf- '

qoncepts.of the children. As a reeult of this experiment

it would,seem appropriate that in planning and coordinating

rchildren 8 physic&f’éctivities to be more sensitive to the
,cenv!‘pnments created and\to ensure that every child receives'
-a positive“qelf-enhancing personal experience through hia
rparticipction.-arhdégd, patticipation and,@kill development
*“shonld be stIGBSBG in theaesenVinonmentz rather than oompet—-

o - T

\ition.Smith hgs written°-7‘ ,\" : .j. o St Nr?? :

always comparing every boy to the best bcy on
the team we often .@iscourage them and even. prevent
Jprogress. In any team sport there are plenty of
\ times when ofedmyst Comparé himself .to the others,
%§lwhen he: must.thihk about othexSebut to always be
~doing qo hﬂrts his own chances to 1mprove (1968. 6)y

In addition, Smith (1975), in recognizing the prevalence %
and often over-emphhsis of competi%ion in- children 8 sports .

environments, has cited fonr f&ctors xhich serve“%s recommenda~
’ -
.tioA\ in coordinating activities which heve'competitive elements

e

inherent in their atructura: .;. o . :'ff ?' ‘f'- R _q“f

N~ * Competition will motivate. people Who believe - .
: e ‘thay have a chance of winaing but:that reetricta
ita va1ue to the. top 20% cr 25% at moat.w;d;: :
A e :-zt AR @ |
o 2 au‘petition during erioda when PGQPIE ‘are: ttY 1“9’““ e
2«10 ta learn difficult thin 8_hab been: shown repeatadlr"
m,i*a\‘ tg interferd with learn ng. 'c-n e . B

-----

Aok Gty

t. The best compari,
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-

Realizing thaae factors one éaﬁ'eaaily envision how competition
outdof its context, especially with childreh's sports, is
value-less. . As Sande (1976) in a recent paper examining
competition and cooperation has atated;‘*Mi;uSe is Abuse”.

v In attempts to rectify this situation much has been
done tg atﬁ:?a the ?ature of these actizity envxrodmenta and
their effb¢ts in thé socio~psychological outcomes -on tha
ifpartici é. Smith (1973) has analyzed existing sporta
. environments and haa propqaed criteria by which these may be
clasaified in- te;ms of . therobjectives of the participants 'ﬁ_i
| inv91Ved. An underlying purpoaeqof Smith's paper was - to

Ly
- ‘.»‘

increase the awareneas of adults acting in leaﬁership positions

)

. in children 8 sports programs of the need to e#amipe the .

"environmqpts ‘they aré creaﬁing "throuqh the child's eyes"{
Q. ¥
It is important that aduits create positive“ activity JN\'

,environments as, purported by Orlick and Botte!ill (1975)
L dn which children may: deveiqp or achievem .'.,. friends,

Je—

*respect, trusty:satistaction. knowledga, skills, health@ :-'-V

awy ._Vv‘”,.—"

Scbtt hag shawn ‘the. eftects when these e#@irOn-33

a7§appaat tq,funation .’. - ag elimiéation/;ystems'*°
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emphasized the use of creativity and imagination in practice
and teaching sessions and‘%bove all, the inclusion of fun
in every aspect of the activity ip contributing towards
the devélopment of "positive" environments. Craig (1975)
has shown that modified, cobpefative—orientated gamés can
have a positive effect on the sdcio-péycholdgical outcomes
of children's participation when compared with the outcomes
of more traditional'adult-orientea game structures. In
recognizing the value of this research the National Coaching
Developments Program‘(19f5), recently developed, has given
the athletic self-concgpt a high priorit§ in its.theory cdurse:
The Psycholbgy of Coaching: Levél I..  These and ofhet efforts
all have focused on the child in sport and physical activity
and the importancé of these envirénments‘on his social and
psycholo?ical development-~the central component being the
child’'s athletic self-concépt. With the incorporation 6f
these odtlinés, methods and programs teacher-cpaches will be.
more adequately prepared to bring enthusiasm Zor:the .ack of
it), attitudes (positive or negative)  and preconceived idéa§
about winning and losing into children's sport and physical
activity in an effort to develop those "positive environments"”
‘ khere children_wiil find enjoyment through their pafticipation

and de&elop positive realistic athletic self-concépts.



CHAPTER. V
SUMMARY AND CONCLUSIONS

Summary

There were two main}objectives of this study. The
first was to construct a conceptual and empirical tool hy
which children 8 atheltic self-concepts could be measured.
The second objective was to utilize the evolved instrument _
and the methodological procedures that accompanied it in an
exploratory cese study examining\changes in the atheltic
self-concepts of,elementery school boys as a result of‘their
performances in a motor ability skills test. |

~ The instrument underwent several changes in its

development prior to the\pilot study in order to facilitate
its comprehension and administration with young children.
When ready for the pilot study, it was administered to thirty
Jmale children in grades one to four to assess its Validity,
Vreliability and objectivity. . . _ - i"\\\‘
The experimental study sample was limited to forty-
" five male children in,grades'onejand two. The experimental
design utilized was the OnevGroup.Pre—test Post-test:Design.
lt‘was‘essentialythet eVery suhject be'thoroughly COnversant
\ with every other male member of their class group.‘ Each class .
'XQroup remained intact 80 as to maintain the interaction that

Ehad occurred up to the point of the experiment and to represent

.\‘
\ 33_
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that specific group for social conparison purposes. .
The subjects were interviewed individually to obtain
a measure of their athletic self-concept with the. evolved,
instrument (PASCI) and to obtain information on selected
aspects of their history and present involvement in sport
- and physical activity including their athletic aspirations,
expectations from participation and their perceptions of
their parental expectations using a modified form of Orlick's
(1972) children's Sport Environmént Interview schedule.
Following the interviews,’each class of boys were
administered a general motor ability performance test battery
consisting of a 40 yard run, standing broad jump, catching the
best out of 6 bounced balls, a balancing test, a softball |
throw for distance and a soccer ball kick .for aerial distance.
Each child performed 1nd1v1dually in the presence of his
classmates. After each item the children were told the results
of .their performances h)terms of the distance or time achieved D
and their rank in the”class; After the four classes had been
tested, each child was reinterviewed indiv1dua11y to obtain a
secohd measure of - his athletic self-concept. Two weeks after
Ithis time the children were interviewed again to obtain a
third measure of their athletic self-concepts. '

~_ - The qualitative data collected in the pilot study was

L_to Pearson 8 product-moment correlation to determine.

e———

the . instrument '8 dity, reliability and objectivity.k,The'

3data collected ‘in the experime -study wasvsnbgected;to a
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two—way analysis of variance, Spearman s rank-order correlation
and t-tests for significant differences between the three
measures of athletic self-concept taken. Frequency and per- |
centage breakdowns of the subjects with respect to age, class
and occurrence of the social comparison process were also
“computed.
' wThe results fron the pilot study indicated that the
instrunent used in_the study was Valid, reliable and objective.
. The results of the experimental study reVealed that: |

1. There was a highly significant relationship between
'the children 8 rank in performance and their expressed athletic
self—concepts (pnﬁ .01, p £ .001) .

2. As a result of their performances in the motor
ability tests and the feedback given, the children, as ‘a group
.exhibited a significant downward shift in their expressed
:athletic-self-concepts (p < .05)' the lower skilled children
displayed a significant downward shift (p € .05) while the
| highly skilled children: esthibited a sliqht upward shift. A,

« 3. After a period of two weeks from ,the performance
tests, the children exhibited an. upward shift:hitheir expressed
| athletic self-concepts towards its position prior to the .

tests.

Conclusions

The nain conclusions toabe drawnff%om this research
',are directly related to the two major,aims of the study. The

v



. 8kills in the instrument. The instrument in its present form

in these situatio
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first aim was to develgp a conceptual ‘and empirical tool for
“assessing the athletic self-concepts of elementary school
children. The second was to use the evolved instrument and *
the methodological procedures accompanying 1t to examine
changes’ in the Sthletic- self-concepts of elementary school
boys as a result of their performances in a motor ability
skills test. o 4 ' '

The/first conclusion is that the~eVolved;instrument
'is a valid, reliable and obJective measuring index of children 8
athletic self-concébts. "The instrument although based on the
social oompar ison process within the social context of the
}de.s classroom, can be used ‘in the context of other peer
groups such as sports teams utilizing other more. spec1fic
can’serve as a. diagnostic tool assisting teachers in identify—
ing those underachievers in® physical education classes with .
low athletic self-concepts. Oﬁce identified, the. teacher

should be sensitive to the situatipns imposed on these
children and the reinforcement contingencies th?§ware present:

of - the noted changes in the children '8

,‘3.5
athletic --tsS%;e second conclusion is that physical
actiuitie se external comparisons as standards of

achievement can be deleterious to the athletic self-concepts

Of the childreNvolved._ this conclusion is extremely ‘per-
}tinant to the teaching and coordinating of physical activities

.
. . -
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for young children. The‘objective of these programs has been
said'to be the promotion of the total growth of the child:
physically,‘mentally and socially. This being so, standards
of achievement .and measures’ of improvement should be related
to the child's abilities and Previous performanFes rather
than external comparisons. o |

The present<study ‘'has confirmed the basic Premise
held‘by many physical eduCators'that external comparisons do,
in fact, present unrealistic dimensions for children and
contribute to the development’of negative athletic gelf-

.concepts.

[l

Reconmendations for-Eurther-Research
The following are pOBBibilltles for future research

which have been suggested as a result of the present study:

- 1. The use of the evolved instrument and methods with _
' girls in elementary school.
2. The use of the evolved instrument with children
_'over a greater range of ages. in elementary school.- . %ﬁ’
I N The application of the evolved 1nstrument in ‘the
‘ development of scales particular to children -] sports programs
' existing at the commnnity level. o ‘_ )
4.- Develop an alternative basis for athletic selfe -

qconcept scales other than social comparison. @

P

it ’:1 .
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' PHOMIN ATHLETIC SELF-CONCEPT INDEX (PASCI #1)

o

Instructionsz. L

Today I would like for us to look at some pictures

together. Each set of pictures shows some boys just like

-you playing games snd doing different things that you do in‘

gsmes. _ But_some boys are happier because they can plsy well

'while the others are sad because they can t'pkay as well.

Let us look st the first group of pictures. :
‘,(1) RUNS FAST: Here sre two boys running. ThiJ/

~boy is smiling and is hsppy becsuse he can run reﬁily fast—}

the fastest of all his friends in his class. This boy is

sad and unhappy because he runs slow - the slowest of all

. his friends in his class. . Now I am going to tell you about

the boxes underneath and in between the two boys. What I

would like you to do. is take a stsr. 1ick it, and stick it

in.one of the boxes where you are between these two boys.

If you put your-star over. here'(under the 'hsppy' boy) that
means you think you are like him - a really fast runner -

the fastest of all your friends in your class. If you put

your stsr over here-(under the sad‘ boy) that means you
think you are like ‘him - a slow runner - the slowest of all.

-your friends in your clsss. But you can put your star

ganywhere in between.in one of the boxes depending ‘where you .

. think you sre.i (Nov in sn informsl msnner the examiner

,;sscertsins if the child.in fact, understands the principle

RS |
‘ﬁ°f the five-point rating scale,i The child places his star

s



T 101

»

in one of the boxes but is allowed tg\makechanges in his

" decision if he wants to ) l A

(2)
(3)
(4)

. 5y
. (67

'JUMPS AND FAR: Repeat with corrésponding skill.
;ca'rcrms BALL WELL.

i

. Aj‘
BALANCES WELL ON BENCB. !

THROWS BALL (FAR) .
AKICKS'BALL EAR-

Good, now let us go over the pictures,again N

and this time I want you to make believe that your teacher

had to put a star ‘where she/he/they think you are between

rthe two boys playing. . Where would you thlnk she/he/they

would place the star? " Let us begin with the two boys running.

(1)

classmates.
o (2)

) ' e

(3)

(4)

(5).

-(Gf

.,-m»m-

RS T

RUNS FAST. Repeat instructions only with teacher,

CATCHES WELL.

- BALANCES WELL.
THROWS FAR.

hﬁdﬁthgee sections: (1) self-evaluation

perceived teacher's
- evaluation

r‘perceived classmate 8
evaluation ' o
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PHOMIN ATHLETIC SELF-CONCEPT INDEX
" (PASCI #2 REVISED VERSION)

‘.Instructions.

Today I would like for us to look at some pictures
together. Each‘set of pictures,shows.some boys just like
you pleying games and doing different things that you do 15'
games. But some boys are happier'because.they'can play well
while;the'others are sad because they can't play as rell.
Let us look.at'the first group‘of pictures. |

-(1)-.RUNS FAST: Here are two boys runnlng. Thf§
boy is smiling and i&| happy because he can run reallx fast -

- . the fastest of all his frzendsAin his class. This boy is
sad and unhqbpy beceuse.hegrunsvslwo - the slowest oflall.)
- his friends in‘his class. Now I am going to tell you about
the boxes underneath and in between the two boys.u What I
would like you to do is take a star, lick it, and stick it
in- ‘one of the boxes where you are between these two boys.
:qIf you put your star over here (under the 'happy boy) that
means you think you are like him - a reallz fast runner -
:'the fastest of all your frlends in your class. If you put
h'your star over here (under the 'sad' boy) that means,you
:qwthink you are like h;m -a slow runner - the slowest of all
l-iyour friends in your class.. But you can put your star any— o
'}Awhere in between in one of the boxes depending where you '

,h think you are._ (Now in an 1nformal manner the examiaer X'
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=

ascertains if the child in fact, understands the principle

of the five-point rating scale.  The. chjld places his star
in one of the boxes but is allowed make changes in his

decision if ‘he wants to.)

' (2) JuMPS FAR. (8) IS GOOD AT HOPPING.
(3) IS STRONG . - (9) THROWS ma
(4) CATCHES WELL. | (10) SHOOTS WELL.

w7
. Tdy
- Wy

(5) .BALAMESWELL o L
(6) KICKS FAR. |

Al

(1) 18" NOT AFRAID 0 DIVE.

Good, now let us go over the pictures again and this
time I want you to make bélieve that your teacher had to
,} put a star where she/he/they think you are between the two‘
boys playing. Where would you think she/he/they ‘would place
the star? Let us’ begin with the two boys running.

-(l) RUNS FAST: Repeat instructions only with teacher,f

. and classmates. '

(2) JUMPS FAR. . (8) 1s Goop AT HOPPING.
@) IS STRONG.- -~ {9) THROWS FAR.
4 ',cm'cnss wsm.. . (10) SHOOTS WELL.

() .Azm,mcss WELL . " |
'_ (5) . -x:cxs nn. .

Test has three sections.» (1)3°391f'éV51u5tibn:
‘sfqa._n ’u»- ‘ (})Z-perceived teaéher'
Lo :." R -‘~,eva1uation._ v
.;.,;7;Nf_gi (3)“:perceived classmates'
T .,_ewaluation.__ -

_lthletic Self-concept score is the average of the three scores.
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PASCI #3 (FINAL VERSION)
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Instructions:

.Let's

interesting.

to the~two boys running).

)

! 110

THE PHOMIN ATHLETIC SELF-CONCEPT ' INDEX

PASCI #3 (FINAL VERSION)

J

look at spme/nictures I‘think you will find
Let's have a look at these two boys (points
- What are they dOing?l What .s the

difference between then in whar they are“doing? Ver§)goodl

(or make corrections if the child'misunderstands) Now let's

make belleve that thlS boy (p01nting to the fast runner) is

the fastest .runner in his. class and this boy (points to the

slow runner) is the slowest runner in hlB class. Now if the

llne in between them represents all the boys in your class,

where would you be on that line?

(exper imenter goes over

various parts of the line to ascertain whether. the child

Juderstands the prlhciple of the line ratlng scale). Mark

1t with an X.

Now that you have told me where you see your-

self:how does that make you feel? Put ap X in the bo: under

the face which shows how you feelt

the meaning of

each of the faces)
jumping far
catching well
balances well

‘rhrews'far

kicks far

(Experlmenter goes over

Repeat with boy -
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| Good! Now on the next two sheets (takqs another copy
of the index) Let's go over .it again only this time I want
“you to make believe that your teacher (mention teacher S name)
" had to put an X on the line showing where she thinks you are.
Where do you think she would put it? Let's start with running.
(Briefly go over explanations if required ) Mark it with
- an x.n How does. that make you feel? How about - (other 5
':skills)? How does that make you feel? etc. '
r Repeat with - all the other kids 1n the class had to

get together and had to put an X on the line showing where

they think‘you‘are. Where do ‘you think they would put it? etc.

Self Score
Total test has three seotiOnsjPerceived”Teacheris score. .
Perce1Ved Classmate 8 Scores
e

Child's Athletic Self—Concept 8core is the average ‘of the

'three.

'\\
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"APPENDIX D
MODIFIED CHILDREN'S SPORTS ENVIRONMENT

| INTERVIEW SCHEDULE
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MODIFIED CHILDREN'S SPORT ENVIRONMENT INTERVIEW

LY

Primary Sports Involvemént of Child and Social'éompgrihon

Processes.

Do you play any games Or‘spérts'(like hockey, soccer,

basecall, swimming, etc.) with your friends?

la. After school? If yes, how often (how many times a
week or month)? I T

1 - 2 3 a4 - s

no, don't once or twice once a two or three every
play sports a month week times a week day

after gchool N
1b. " In the summer? If yes, how often?

1 2 3.4 5

no, don't ~once or twice  once a two or three every
play sports a month week - times a week day
in summer . : ‘ ' : '

&

What kind df'games‘or sports do you play?

2a. Do you ever notice when you are playing, that some
: 'Kids are better than others? Do you compare your-
..self. to them to see how you are compared to them

~ (elaborate using specific sports)?

: 1 2 3 . 4. -
no, never = no, don't  not really yes, think yes ,
| think so B 'so, some- (emphatic)

timés

~ w -
)

What kinds of things do you do at recess?

v»3a, When playing at recess'with:your classmates do you -

compare yourself to them to see how you are compared
+ to' them (e;aborate_using'child's activities)?
really yes,. think yes

1 - 2 |
noy, never - no, don't not

- think so 8o, some- (emphatic)

times

-



‘_'7b;, It yes, in what sport?

120.
What kinds of things do you do when you have gym? |
4a. When playing in the gym do you compare yourself

with the other kids to see how you are compared to -
| them (elaborate using gymnasium activities cited)? |

1 2 3 4 - ‘Js
no, nevef . no, don't not reaily,‘yes,.tnink ,yes
think so ' ' 80, some- (emphatic)
‘ times ' ' ’

4 .

‘5a. Now we just talked about the things you do after

school, at recess and during gym Which do you
enjoy the most? _

5b. Why?

6a. Is it important for you to be good in sports and

"stuff" like that? = ) _ o o
S ' o ;'a.

no not really, sometimes, . yes, think  yes
don't think a little pretty well (emphatic)
- 80 ~ dont& know
6b. wnyz 0

7a. Are you going to play on a regular (orgahized

" league) team (i.e. hockey, soccer, baseball) or
compte in any sports (i e., swimming, gymnastics)

this year? ‘ |
S 2. 3. . . &4 - 5 ™
v‘no don t think don'ﬁnknow‘,‘ think so yes

80

J

‘8a. Have you ever played on any rﬁgular teams (or

competed in any sports before?

T2 3L 4 -5
- no not really don t know yes, one yes, 2-3
o - RN : ‘year . years
. 8b. If yes, when and in what aport? | | N
fyDo your best frienda play a lot of aports? |
don t think 80~ some’ do : most do, yes
most don't, --and ‘some . think sof,///

f‘ not that' much “don't,  usually
: “don't: . |
kuow R v
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Secondary Sporte Involvement of Child -~ Lo

Did you actually go to watch gny live games or
sporting events in the last year? (any sport) 1f
yes. how often or how many times?

v

T S R S
no, never. don't think _Yes, once two or .= four
went ' 80 I three - times
, : L - // times ‘or more .
1b. If ‘yes, who did you go with and what did you see?
2a. Do you watch. sports on television? If yes, how
'often per month or per week? ‘ .
T . 2 3 4 5
no, not once a . twice a once or twice ' three or
. really * month month a week four times-
r . o o E a week or
- mere, watch
L a ' , ,esgrYthing‘
ek . \ . . that comes
2b. If yes, what do you watch? o .
~3a. _Do you root for or cheer for any spoxts téap? .
e S TR S |
no ‘fnot really y‘ﬂon'tfknow‘ yes,'a fes,~definiteky,
ST e U little names teams .
3b. If yes, which dhes? | |
o i o &:,” t R )
Cc. _General'Sports Information‘ o 1“
1. What is your favourite hobby or. sport or- activity? -
2a. _‘What is your father 8 favourlte hobby or sport or |
O ‘.activity? ‘ , . L ;
zb;gf' aWhat is your mother 8 favourite hobby or sport or t
: jja‘,'activity? V,‘-*’u;u:, , .__, , , _—
:3;}f}a7fAre sports important to you? R o
?no K not really, sometimes ‘yes, think  yes -
RS don't think so, ~a . little,: 80,. pretty r(emphatic)“ﬂ‘
R R don't know jj well P
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l; . Do you likertc play sports? | . 7
R RTE TR 2. '3 Y 5
" no, not that not usually, some sports yes, most yes
' much, not Just a few, sometimes, of the
really - depends how don't know time
e I feel =
5a. o 'Do you like to watch sports? MR Y
: ‘ i : ‘2 3 4 5
" no, not much,  just a few, some sports yes, most yes
. not rehlly" not usually sometimes of the :
= . - time
.Sa, " What subject do. you like best in school (i.e.,‘math;

-art,~reading, gym, science, etc.)?

6b. 'What subject do’ you like least in school?

7. ?:Is there anything you like to do more than anyﬁhiﬂg
: else? If;yes. what? o ) L .
B ,*‘i3 4 5.7
non-sport - = non-sport’ - no, not.  names sport sports -
activities related " really related i.e.,
. i.e., sci~" {.e., go S activity play
. ence, play. with family . i.e., ride hockey,
- ‘with chem13~ member, walk '/ bike,thke., skate,
“try set, . dog, see S ‘hunting, play
ﬁsleep{_,,g“ ‘'grandma, - ‘go - fishing ... football,
IR ;»b-someplace”- R _ : : - skiing,
:.f’.* S - - . o N _ swimming
"eb. Chlld’s Athletic Asplrationa \ . e
la.. Wbuld you like to be an athlete (cr¢e~member of a
. xa flittle 1eague team)? ‘ ' ,'; S
S 2 3 T4 s
"~ no _donﬂt think - don't know, yes, guess' yes,
o '_j - : ‘ maybe so . (emphatic)
f;ib,-jii,Why would you or woq dn t you? _ ‘?ﬁ
.:25577 q;Wbuld youtlike to be ood at sports?‘.Iflfzhf how good?
dlelA 5':.‘?*.'."9 .."_don;'t‘think don t know. yes, pretty yes, very
P LY 7. IR medium, yes, good, fairly good, per-
LT SR L average - . good = - fect, real
PR - o o ‘ - good, .the

'|zj“t ‘ .  ,A" 1 - best




3a.

3b.

la.

1b.
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. Do you think yn would like to be a star on the team?

TN

1 2 © 3 4 5
no don't think don't knéw ' yes, guess so yes,

80 - (emphatic).
Why or why not? |

If you could be anyhody in the world, who would you
want to be?

1 2 3 , .4 5
non-athlete . don't know, T athlete
nobody, me '

Non-Participant - Do you think you will ever want to go
out for a sports team?

Participant - Do you think you will always w t to go"
out for a sports team? .

Child's Expectations From Participation

»

Non-Part1c1pant ~ Do you think you would make the team
(or be chosen to be on the team) this year, if you
dec1ded to go out for it? :

Part1c1pant - Do you th1nk you will make the team (or
be chosen to be on the team) this year?

1 2 3 4 5
no don' tthlnk so, don't know, yes, think yes,
probably not maybe so ' (emphatic)

Non-Participant -."If you thought you would surely
make the team, would you go-out for it?

0
‘pr good do you;thlnk you could be in sports?

1 2 ; 3. : 4 5
not toa not too good, normal, pretty good, very
good but. not real average, . quite good, good, -
- ‘bad medium, fairly good real
: don't ' ‘ . good
know, in ' o
between

Do you think the kids would like you better if you
were really good at sports? }
1 - 2 K 3 S 4 5
no. don't think don't know yes, think so yes,
so - X ‘ A (emphatic)



4a.

5.

F..

1.

v2a.

2b.

3.

»
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What makesﬂyou think that?

Non-Participant - What do you think if would be like
for you if you went out for a team this year?

Participant - What do you think it will be like. for
you when you go out for the team this year?

1 . 2 3 4 5
wouldn't like not so good, don't know pretty fun, rea
it, be scared, don't know not sure, fun, good, ea
wouldn't make if I'd be pretty cold pretty 1I'll be
it, probably any good good good
not make it , ' ) quite

: good

Child's Perception of Parental Expectations

Do you think. your father or mo ther would llke you to
take part in sports? :

) I 2 3 4 5
no don't think don't know, want think so yes
: 80 me to do0 what I 4
_ want

Is there anyone else who you 11ke a lot who would like
you to take part in sporta?

1 2 3 4 .5
' no don't think don't know - think 80 yes

If yes, who?

Do you think that either your father or mother expect
you to be an athlete or expect you to take part 1n
sport?

1 2 L3 ‘4 5

"no don't think don't know, yes, think yes

so, not really, not sure s0 (emphatic)
not that much : S
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GENERAL MOTOR ABILITY PERFORMANCE TEST

- Test Items: .
. 1. catching - . - S
'i. Jumping o ‘Indoor‘Events -

3. Balancing

4. Running . .
. s, Throwing. ::::::>'Outdoor Events
6. Kicking o - '
A. Indoor Events ‘ E ' .

Catching-; In this test a ball-dxute apparatus was
developed for the purpose/of standardizing the bounce of
balls and was used with a twelve foot ‘high ladder which was
hblaced on a stage overlooking the gymnasium floor.‘ In this
»manner, every child was aasured of the ‘same bounce in tracking‘
the ball prior to catching it. Three different balls were
,used to’ discriminate in the children 8 catching ability.n
vnumber flVe rubber playground ball, an 'Indian rubber or
lacrosse ball ‘and a golf ball. Each ball was rolled down‘
the chute and allowed to bounce freely while the children '
1in each group were,instructed to observe the height‘and |
\diatance that each’ ball traVelled.s In this manner the |
,children judged where they should stand to’ receive the balls
as: each Varied in their rebound. Then each child in turn.

‘attempted catch the balle_one.at autime while the rest of

l
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~ the children observed. LThe entire group attemptedhto”catch
'_ the lacrosse'ball, followed by the golf end then the play—
‘ground ball.A Once complete, the ball-chute was placed out
further on the ladder altering the trajectory of each ball.
Again ‘the children watched each ball roll down the chute

.and observed the distance the ball travelled in approximating
where they should stand in order to receive the ball. Once
the ball bounced the child was allowed to move in order to
catch it. The only instructional directions pertaining to
catching that were offered to each child prior to his attempt
were,’ "Get ready and 'Watch the'ball (child's name)*. The °
'child's score was the number of caught balls out of six »

attempts .

gmp ng: For this test a gym mat and metric c¢loth ,
’tape were used. Prior to the test the children were 1nstql§t-
;ed in how to jump forward far 'like a leap-frog emphasizing

- the use of the arms in a forward swinging motion, the bending
‘iof the kneee and a two foot landing., All children did this
several times on the gym floor and were reinforced for dis«
:playingqghe proper technique._ For the test all children were
{;barefooted and were allowed tmo practice trials and two

:fperfctmance trials. the farthest jump recorded.- For the )

;;test each child pluced his heels flush to the end of the gym .

nxthaewam:ofv
thnt point to the o
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. beginning of the mat was recorded. All distances ‘were

recorded in meters.

‘Balancing: The Seaahore_Beam-Walking Teat (Seashore,
"1949) was modified for examining the children's dynamic
balance. For this test all children were again barefooted
The instructiOns emphasized the walking to be of a heel -toe
manner and that each foot be placed directly in front of the
other for ten steps only.. In the event of a 1oss of balance
the children were instructed to place one foot down on the
mat (which was on the floor beneath the ‘beam)- while keeping

. one foot on the beam, and then continue. The elapsed time
taken for the ten steps and the number of falls made up the

score. :

B. »Outdoqr Events‘

‘ ing Three sets of chairs were placed equi-
. distance apart along the length of the running course in the

followxng manner: e

;:ifé%:4@fr;5+‘ﬁi?;%ti:??}w ’

mOZ mm

CHAERAG
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¢

This was to insure that the children ran in - a straight line
from start to finish._ Prior to the test the children were
instructed in the proper starting technique to the commands
'd“On your marks , "Get set' and "Go" from the starting line
which was a piece of wcod The children were instructed

to run to the fence, which was 15. feet beyond the last set
of chiars.' Tl;is was done_as children‘have a tendency to
_slow dcwn as they reach their perceived destination.- Each |
" child ran the 40 yard dash individually only once and’ their,

times acted as . their scores. O
/

" : ‘ing A Junior—sized softball was used due to the
"size of young children 8 hands. A piece of wood was placed .
.‘on the ground as. the foul line. The children were instructed

,in the use of a few lateral sliding steps to increase their

mcmentum and subsequent distﬁnce and in the proper overhand
'1throwing technique.l Each child had two throws with the |
.'further distance being recorded in meters by a plastic tape.,

| Rickingf A‘number 4 ‘soccer ball, scaled-down for
"younger children was used for the test. Prior to the test

- the children were instructed in the pl'OELer soccer kick.mg technique |

‘1:emphasizing the placement of the non-kicking foot close to theA

3idba11. the point of contact-~the instep of the foot and the |

'fus"of.anuangled approach.‘ For the tsst all children woreif

' 5.9 ,
jing‘shoes as the ball was kicked from a point in line
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with a piece of wood, acting as tbe starting point for
- measdtement. Each child hadvtwo attempts as the further

aerial distance was recorded in meters with a plastic tape.

o
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Child  Age ' Self AFF W'm'&mmpﬁl Rank CSE
1) K.B. (6,7) 53 18 58 18 60 18 57.0 2 73
| 2) J.C. (6.8) 46 16 '33 " 14 37 14 40.3 - 10~ .83
3) R.D. (6.8) 55 17 s - 14 2 17 523 ' 3 g6
4 G.R. (6.9) 34 13 44 16 27 4. B0 13 82
5) M.L. (7.2) 42 17 a 18 37 15' 40.0° | 11 105
6) J.K. (6.3) 43 13 37 12 38 12& 39.3 12 )
7) B.H. (6.7) 51 15 37 ‘15v : 41 16 ' 43.0 8 o4
8) D.F. (6.9) 44 12 a1 12 & 12 430 9 108
9) T.B. (6.9) 49 18 2 - 18 56 18  49.0 5 108
10) D.M. (6.8) 476 18 | 4 18 51 18 46.0 7 110
11) MR, (7.2) 48 17 s 17 51 1s 497 1 1m
12) J.s. '(7.»2)' 'so"j 18 .éo 18 - 60 18 60.0 1 106
1‘3)"8._P.4(8.) o 39 »1’6 "42. 14 | 42 18 46.7. 6 102
Mrs. X 45.7"’

. Blanjsar - Grade I (a)
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PRE - TEST (Continued)

Child Age Self AFF Teacher AFF  Friends AFF P Rank Csm
‘4)BO. 6.5 51 18 44 16 45 18 460 8 117
15 D.P. (6.9) 44 7. 4 18 55 17 48.3 5 A
16) GR. (6.5) 35 17 35 14 37 15 3.7 10 92
17) C.E. (6.5) 45 13 33 13 27 1 35.0 11 92
' 18) J.5. (6.5) 56 16 ."so 3. s6 17 540 2 93
19) TG (M 3§ 13 36 15 38 15 367 9 g0
) a2 (6.5 1. 12 6 7 6 10 8.0 12 88
| ;- , -
W IN. M S0 18 49 16 8. 17 0.0 4 109
2) sM. 6.5 471 16 40 14 } W 57 6 108
2) 5., (1.5) 52 15 54 1s 47 14 ‘sio 3 93
24) M.L. (6.5) 517 41'!  17  45 | '_’18  43.7 .7 75
25) 3.5. (@ s 1g e a8 55 18 5.7 1 106
Raz.6

Mrs. Laing - Grade I (b)
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Child Age Self = AFF

Teacher AFF  Friends AFF 41

PASCI ,
Rank CSE

26)

.27)

28)
29)

30)

31)-

32)

33)

34)
35)

36)

M.T.
D.K.
R.S.

D.B'

D.Y.

B.A.
J.L.
D.C.

T.C.

R.P. .

B.F.

(7.6)

(8)

(8.6)

(7.9)
(7.8)
(8)

(®)

®
(7.5)

(7.5)

(8)

43

39

©

60

a
60 -
.‘3‘3._
3

33

3_,4

a0

50

17

14

.18

17

14

10
1
15
4

17 -

47

46

55

41.
B
\12

.30

4

-

14

17 -

: 17

1¢

14

15

18

" 40

39

57

37

60

34

32 -
33
38

5

17

15

18

17

15

14

13

43.3 4 106

- 41.3 5 83 .

5.3 2, L4
39.7 vs 111'
60.0 1 116"
| 36,3 8 88 |
3.7 1 80
: 4.3 9 109
337 ‘10 92
383 7 .@

523 3 105 .

L 4

| X 42.7

Mrs. playé'— Grade IT (a)

Y
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PRE ~ TEST (Contimed)

PASCI

‘Child  Age Self AFF  Teacher AFF  Friends AFF . Rk

37) D'-Ko

18) J.c.

39) M.M.

40) S_.P".

" 42) P.D..

" 43) B.S.

-44) J.C.

45) B.B.

[=]

U

(8)

(8) E
‘(’7.4)

(7.7y

(7.9)

(1.5)

@

(1.9)

39

44

42

37

47

43

37

57

30

N
18

16

15

13

18

14

35

“
33,
43
a
52
n

. 58

16

18

15

18
13 |
u
-~ w
"

18

% 15 367 s
2 18 43.3 3
3 16 20 9
“ 18 $3.0 45
31 1 Cma
__.'41':._ | 15 ;‘43;0 Q;.s;
52 17 49.0 2
3 u 36.0 7

59 18 s8.0 1

104

110

91
106

g5

102

112
10

2112

. Mrs. Magean - Grade I (b)

- Tae

-
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L child

, 1) »K-Bq .

2) J.c.
3) R.D.
4) GK.

. 5) M.L.

€) J.K. |

7) B.H.

8) D.F..
' 9) TGB. °

)b

" 1D MR

12) 3.8

19 Bip.

@

3
33
30("_
- 33
@
a2
32

sk

13
14

13

17

18

16

ST

32

35

32

41

16

13
18

14

15
17 -
. «j'18

16

° 43

48

27

33
- 37

44 -

32

53

15
© 18

.13

18

13
15
| 14"
 16,_ 

16

44.0

35,7

40.7

30.7

32.7

43,0

. 49.0

s
33.3

46.0

3_5.7

3.7

13

11

12

10

L ﬂ:b;

5‘-39;4
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POST - TEST (Continued)

10 Bo. 6.5 M oM 2 w2 ou woe u
15 D.p."(s.'.é)_ 46 18 st 17 3 18 0.0 2
116) G.R. (6.5) o 14 ks 12 26 12 o 10
1 ,‘5;5’ e B oz 12 w0 u 36.7 K
1038 65 & 18- s 1 R 18" a3 3
9Te. ) % U “ s % 1.4» ‘

200 AP, (6.5) 13 16 11 BT 12 ', '1-,  o
23N (D o [ P S ' B
! 22)5.14 .‘(6.';5).‘ v3,2 13 - 33 3% 13
_23),,&?._ .5) 50 16 s 53  17‘

12
15

39 18

255 @ & 18

L ):"ui
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Child . Mge  Self AFF Teacher AP  Friends AFF 2

26) M.T.
27) D.K.

28) ‘Re S.

29) D.B.

30) D.Y.

31) B.A.

* 33) p.C.
W TC.

- 35) R.P.

36, B.P.

(7.6)

®)

(8.6)

(7.9)
(7.8)
®
o
i(s)
(7.5)

(7.5)

[

(8)

26

31

55

“

a

. -

53

33

32

40
27

"
4
18
T
g
14
15
: iB . 3
w

BT

5
33
57

57

&2

‘30

N 1

,.1'8 |

14

t1e

.18
13
16

39
Y.
59

.
o
o

£

28

15

15

18

18

u
15

.17

36.7

40.0

. 55.3

28.3
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POST + TEST (Continued)
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Child Age Self AFF Teacher AFF  Friends AFF

PASCI
- #2

Rank

37) DXK.

38) J.c.
39) M.M.
- -40)'.5.15_.
1) N.W.
42) P.D.
. 43) B.S.

4) J.c

45) B.B.

(7)

(8)

(1.9)
8)

(7.4)

a.n
(7.9)

.5

@

45

36

51
3
35.
£
=

.‘54.

15

17
16

18

14

’ 18 :

36
- 44

23

.» 50
39
35
. «“

- 53

17
15

16

14

16

16

.;33
42
24
51
.35A '

TS

29 ;

37

55

15

17

16

- 18

10

11
16
14

.18

34.7

43.7

27.7

' 50.7

37.3

"34.7

_ 38.0

- 54.0

- B

\

Mrs Magnan - GradeII(b)

© ¥39.4
X 39.1

© .
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Child

Aqe'

1) X.B.

2) J.C.

3) R.po

4) G.K.

5) M.L.’
6) J.K.
7) B-H.»

8) D.F.

9)_ T.B.

- 10) D.M.(6.8)

1) MR.@2)

(6.7)

(6.8)
(6.8)

(6.9)

(7.2)

(6.3)

(6.7)

(6.9)

(6.9)

12) 3.5.7.2)

13) B.P. (8)

42

34

v "

46

29
3

37

51

53

,._3.1 ¥

17
18

16

18

3

: 18 |

37
32
a1

40

34

53

16
17
18
: 18'
13
-13:

18

i8

42

33

.37

41

35

54

53
3
27

60

18

12

16

‘16

18

18

14

18 .

18 ..

14’

,18. »

45.0

33.0
41.7

35.7

4.3

51.3

35,7

35.3
53.0
52.0

357

. 59.7

0-




REMINISCENCE (Continued)
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Child Age Self AFF Teacher  AFF  Frierds AFF

PASCI
#3

Rank

26) M.T. (1.6) 45 17 44 1s 50
27) D.K. (8) 31 13 3 | 15‘ 35
28) RS 6.6) 59 18 60 18 59
29) D:B. (7.9) 56 18 55 18 47
30) D.Y. (7.9) 50 16 40 10 - 40
3 BA. 8) 39 s 40 15 38
32)'J.L. ‘8’,':  unow 1§i‘ 35
33) D.C. (8) | 45 18 | 3 . - 18 39
~34.)'-:;;c'. (7.si» s 18 TS _52 
35)!3!#.'(7.5) 3 013 ;1 13 3%

/

~ . !

I

36) B.F. (8) 56 17 56 17 55

- 18

16

16

18

12

15
14

18

"ij

12

17

6.3

33.3

52.7
 43.3,

39.0 .

3.0
40.0

32.0

55.7-

10

| s, Player - Grade 1t b) '

X 44.2
, X 43.2

]

S
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- Here are a set of stetements, Some of them are true of
you and so ycu will circle the YES. Some are not true of you -
and so you will circle the NO, Answer every question even if
some are hard to decide. Therae are no right or wrong answers,
Only you can tell us how you fesl about yourself, so we hope

1. My clasamates make
fun of me ‘

YES
2. Iam a happy person |

'3, It is hard for me to’
make friends '
-4

4. Iam often sad
5. Iam smart
6. Iam shy

7. 1 get nervous when the
teacher calls on me

8. My looks both‘er.mev

‘9. When 1 grow up I will be

- an important person : YES

I"Qe‘t woriiéd when we o
- ‘have tests .in'pcho"ol - YES
Lamumpopular

2 ool Do
in schoo} - .- -
(3. 1t te usually my fault -
Awong. o

YES

YES
YES
YES
YES

. YES

YES

' YES

‘.';.. e

NO

NO

~ NO
N
‘N_o
ﬁo- |
kNO»-V
wo |
o

o . schoolwork -

‘14,

15,

16,

. will mark the way you really feel inside,

I cause trouble to

~ my family

Iam qtrbng-
I:hav“e good ideas

I ,ain an impo‘rtant

. member of my
~ family

18.
T lam e .

19

20.

1 can draw well

Tam good in mustc

.1 am alow in Bnishing

I like being the way.

I am good at :ﬁaking‘

things with my hands

‘I_ give up easily

I am good in'my

v ‘.‘I;do’ many bad ti_xings

NS B
v

"1 behive badly at home.

Vg

my schoolwork. =

YES

YES

YES

YES
" YES

YES

YES

YES

YES

YES |

YES

YES

148

NO

'N.Q

NO -

NO.-

NO

NO

. NO

NO

NO

NO
NO

NO

NO



' R e 14
27. Iam an important "A\ ... | 43, 1l have a pleasant face YES NO
mcmber of myclass YES - NO | - S
o S : o 1 44, 'I'al_e‘ep well at night . YES NO
28. Iam nervous;: . ~ YES NO N ' B
. S L a. lhate school  ~  YES NO
 29. I have pretty ayes YES NO - . o
' ' | 46 Tam among the last to
- 30, Ican give a good report . . . be chosen for games " YES' NO
in front of the class' ' YES “NO [ . . | o
| o 47. I am sick a lot YES NO
31, Inschoollamat . e R A
dreamer - YES .. NO T T
: . o ‘ - | 48, lam oftenmeanto - T
o ’ other people - YES NO.
32, Ipick on my brotherﬁ‘(s) , o o S
- and sister(s) - ~ YES NO

o

49 My ciaésmate‘é in.schooL ' |
' o RN | think I have good iddas YES = NO
33. My friends like my | 1 O o ‘
ideao : . YES NO- | R S
o . 50, I am unhappy j YES . NO
34. Toften n get into.trédbl‘é YES gqNO |
Do ' ' L 7t 74 Bl 1 have many friends  YES NO
. ¢ to - .. ¢ . v . . . ) . . =
~ 35, Iam disobedient at . L S , Loy N
. home | < YES . NO | 52, lam -.c}’xeerful o YES NO
36. 1 ?”!.?“n'luékf . .. YES NO .| 53,1 am dumb about moat oo .
e T things - . YES - NO

37, 1 worx;y ‘a"lot_ - YES , ;‘0 . _‘ N L L
e S  " o 1 54, T am goodlooking - YES. NO
B, My parent’. expect too : o .. 2 u ‘ T L S

o mucb. of. me - YES . NO 55, Ihay.e lots of pepi . YES .° NO

39, 1 usuany want my cwn : IR §6. 1. get into a lat ot ‘ o
Coway L e o fgws ~ YES . NO-

40, '~If‘£\.e'e1 hf‘iﬁpﬁiééﬁ~,éhiné§’~;;.Yi;:si- “No | 57, s am popular mth boys YES NO

58People pack on me ' YES NO

“NO




60,

61,

62,

63.

64.

- 65.°

. 66.

| 67. )
- with

68.‘

69 1

‘1 am‘,‘(:lum.:y."‘ E e

‘eas ny

. I am popular with
‘girls o

When I try to mako

. something, everything‘
“-geems to go wrong

Iam pigkool ,o‘r‘x;‘a‘:t‘home' YES NO

1am aleaderin =
games and sports.

In games and sporta 1
I :for'g'e,t wh'at-'r 1e‘a‘rix
Iam easy _to“'g':c.t along

L

I lose my tempcr

o

watch inatead of. pluy YES

. YES

. YES

_YES

YES

I whh 1 W&ro.d'if{oifeht YES NO |

N

YES ‘NO

pros

YES NO

NO

[3

: YEVS“.‘,,‘NO

"NO
1 7s.

NO

( .V' No | ..

NO

72

6.

17,

i 79.

" 80,

73.

74.

78. I think bad thoughts

.

r am'_i good .reader B

vv-r.

1 diolike my brother
.-'(siatar) e

[ _havo a bad ,figﬁreﬂ; |
Iam ot:téna'fr'iid[.
_ v

Iam alWays dropping o

or breaking things

1 cry;eu_ lly

I am different from
other people :

o

I can be trusted

- ) ! . L
I am a good person

- g -

YES

‘, ‘T'I wcmld rather work alone
. than with a group .

YES

YES.

YES

‘¥ESr

YES

_YES

YES

 YES

YES

oL

150
"NO

NO

NO

NO

'NO

NO -

NO

NO

NO

NO



