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hat immigrant students’ negative 

environments. Responding to the community members’ request, the Department developed a 
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that helped adult immigrants and immigrant youth. Later, I realized that the professor’s address 

learners’ 
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L and ELL, acknowledging students’ linguistic knowledge 
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L students’ English proficiency levels vary (Nichols et al., 2020; Rosessingh & Elgie, 

succeed academically (Rossiter et al., 2015). Although schools accommodate students’ nee

L students’ dropout and isolation or marginalization, and limited trajectories 

include governments’ reduced funding for E

2020), teachers’ lack of knowledge/understanding of E L students’ backgrounds and needs 

Issues with ELL students’ integration into Canadian public schools have been discussed 

). Studies about ELL students’ integration and learning have focused on their 
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school ELL students’ transition to postsecondary education (

many teachers do not have adequate knowledge and preparedness to support newcomer students’ 

teachers’ instructional scaffolding is provided (

students’ understanding, control, and use of language, researchers have suggested that how 
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tendency for teachers to resist taking on a role of literacy teaching in subjects, and students’ 

to support students’ learning in content

This research attempts to contribute to the understanding of ELL students’ general 

level. This research explored former ELL students’ experiences of writing in English in high 

●

●

●

the participants’ engagements in and their development of language
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writers’ personal experiences to general events and abstract concepts; 2) they demand advanced 

The purpose of examining students’ writing experiences in social studies is that 

approaches to supporting English learners’ writing development in recent years, such as writing 
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focusing specifically on adolescent ELLs’ or newcomers’ school writing in Canadian contexts 

English learners’ content

decision to investigate former ELL students’ literacy learning 

assume that my learning experience, as an L2 speaker, has some similarities to my participants’ 
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language arts were responsible for students’ literacy development while the

comprehension in Korean language arts was judged based on students’ academic performances 

ers’ lectures and 
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practice is necessary if an individual wants to enhance one’s capacity to write, what I needed 
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schooling in Korea, my observations of my children and other students’ anecdotes about learning 

of prospective teachers’ attitudes toward unfamiliar educational values and approaches when I 

preservice teachers to support all students’ learning in diverse 
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culturally and linguistically diverse students’ learning and academic l

g support for linguistic minority students’ literacy 

udents’ persistent 
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learn in a new language, hoping they would be empathetic with multilingual adolescents’ 

challenges in learning. But my students’ attitudes were contrary to my ho

students’ coursework in e

“how to deal effectively with adolescent literacy” (Conley, 2014, p

course. But I kept searching for alternatives that could positively affect my students’ sensitivity 
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to and attitude toward adolescent literacy, especially ELL students’ academic literacy. Finally, I 

compared with their cohorts’ coursework in the past. I could see more students use the 
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rather than an inclusive one (Selimos & Daniels, 2017). The student’s criticism of teaching 

service teachers’ teaching practices was 

t in other L2 speakers’ 

conduct an interpretive and qualitative study, but also gain an insight into the participant’s 
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service teachers’ attitudes toward culturally responsive pedagogic approaches to 

support all students’ learning, and a student’s observation of in service teachers’ inadequate 

aged learners’ literacy development in L2 confirmed 

students’ effective learning, accommodating their unique needs. To improve the current 
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practices. Programs for teacher education and research on adolescents’ learning can be a 
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As this study explores the nature of English learners’ literacy learning in educational 

students’ literacy learning and practice situated in educational contexts, rather than treating it as 

s fields since the topics of ELL students’ learning and L2 writing 

such policy and practice have affected these students’ learning in school. Next, I explore the 
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—

typically determined by the interest of the dominant groups’ culture and interests rather than 
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schooling/education serves as a dyad for managing or controlling students’ learning. As an 

answer to this question, I discuss educational policy and practice that affect students’ learning in 

protection of linguistic minorities’ learning and access to curriculum in schools (Government of 
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students, there have been growing discrepancies between ELLs’ learning needs and educational 

ELLs’ learning can be better understood when examining educational policy and practice in 

— —

highest) in speaking, reading, listening, and writing. Measurements of ESL students’ linguistic 
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in western Canada. In Ahn and Jang’s (2022) study, a grade 12 student, who was enrolled in 

of the student’s English proficiency based on the rubrics of the Alb

important to understand what academic literacy means today when discussing ELL students’ 



LEARNERS’ LITERACY

ents’ literacy learning (
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Gee’s conception of Discourse

communication styles and patterns practiced in school and those of outside the school. In Gee’s 

Gee’s conception of Discourse was originally introduced in his earlier work (in 1990), 
which has been refined over time. In Gee’s (2012, pp. 2 4) clarification, while “discourse” with a small “d” refers to 

versations and writing, “Discourse” with a capital D is more 
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In Gee’s argument, since there are multiple social languages, multiple Discourses exist in 

students’ learning in school subjects

enon in an individual’s head, thereby separating it from other aspects of literacy practices 

milieus of events and cultural practices, wherein each literacy practice presents “one of a set of 

literacies” (Gee, 2012

Allied with Gee’s assertion that literacy involves more than processing language, and that 
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2012; Zhang et al., 2022). These scholars’ discussions about literacy have revolved around 

students’ subject
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students’ development of literacy skills required for learning in the disciplines (Booth 

ELLs’ socialization into their new literacy communities. Such
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ESL/ELL students’ learning in school mainly because of their unfamiliarity. Typically, the 

engagement and students’ preferred methods/strategies of organizing ideas differ among students 

Support for this is Steinberg’s (2015) assertion that in Asian educational settings, 

2011). Moreover, Park’s (2018) study conducted in the U.S. documented that although students 
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approach have shown the positive effects of such an approach on multilingual students’ literacy 

the impact of students’ differing educational experiences and 

nderstand how ELL students’ engagements in 

students’ learning in Canada, which puts them at a disadvantage (The Calgary Board of 
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linguistic knowledge on ELL students’ school learning and their literacy 

studying social studies because of their lack of “knowledge of Canadian geography, history, 

social structure, and government,” and their 

structures and academic “ways of thinking” required in social studies (p. 4). Similarly, Francis 

and Fan’s (2016) study about newcomer youth’s experiences of school learning in a Canadian 

students’ learning in school was limited. In Rossiter and colleagues’ study (2015), an adolescent 

verse students’ language learning, which was compounded with 

teachers’ limited available time to help newcomer students’ learning. 
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dimension worth exploring: that is, students’ histories of socializing into language and literacy 

relatives, and members of a community) can affect ESL students’ process of L2 literacy 

Villava, 2006). In these studies, however, students’ histories of language and literacy are absent, 

a need for unraveling ELL students’ experiences of literacies and t

following section, I discuss the characteristics of English language learners’ language 

English Language Learners’ Language Development and L2 Literacy
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. Frequent researchers’ 

discussions about ESL students’ school learning are related to the relationship between linguistic 

’ linguistic proficiency for school 

The traditional understanding of children’s language development emphasizes c
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knowledge relevant to content areas can pose challenges with students’ learning of subject

if the learner’s knowledge of academic language used for topics taught in a lesson is limi

teachers’ support (Uccelli, 2023). Then, the question is what the defining features of academic 

One of the most influential constructs relevant to language learners is Jim Cummins’s (1979, 

Roessingh & Elgie, 2009). In Cummins’s (1981) theory of linguistic proficiency, there are two 

—

Hakuta, Butler, & Witt, 2000). Cummins’
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conversational proficiency to their peers in general (Cummins, 2008). Similar to Cummins’

teachers’ treatment of students
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Cummins’s (2008) distinction has informed educators and policy makers, 

Despite such evidence, Cummins’s theory of linguistic fluency has received a variety of 

argument that it fails to specify specific language skills that require teachers’ attention in 

In my view, however, both Cummins’s theory of linguistic proficiency in relation to 

school learning and others’ expanded views of academic literacy contribute to our understanding 

pertaining to language and literacy development for their school learning. Cummins’s cognition

he support needed for minority students’ 
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writing. Although the role of English proficiency in writing often appears in studies of ELLs’ 

2009), such studies do not explain to what extent ELLs’ linguistic proficiencies affect their 

At the same time, we need to consider the possibility that some ELLs’ difficulties with 

ch scholars suggest that ELLs’ 
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driven lessons taught without explicit literacy instruction (Brooks, 2015) or students’ 

se scholars’ claims into 

determining ELLs’ development in academic literacy and their success or failure of academic 

how ELL students’ linguistic proficiency affects their school learning for a longer period, and 

day’s literate society 
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One of the concerns and issues related to adolescents’ learning of writing in school is a 

lack of support for writing in school and teachers’ attitude toward the teaching of writing 

While the statistics of students’ performance on a writing assessment across Canada is not available (Reynolds & 
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sufficient and effective writing instruction in today’s schools (Applebee & Langer, 2011; 

In addition to time constraint, studies reveal that teachers’ beliefs and knowledge of 
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observe that teachers’ reluctance to teach literacy, including writing, is closely related to the lack 

addressed above suggest that the lack of writing instruction, teachers’ resistance, and non

teachers’ knowledge about lit

ELA teachers’ provision of writing instruction at the secondary level, it is important to remember 

Alberta Education’s statements related to writing in the high school curriculum, including 

should ensure students’ development of literacy skills (p. 5). Since this statement is for all 
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aims to develop students’ capacities for “an appreciation of litera

language effectively,” focusing on six language arts—

Education, 2015a) makes teachers’ role in writing unclear. It appears to rely on communication 
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Social studies is a mandatory subject that assesses students’ learning with written tasks 

demonstrate learners’ content knowledge and personal ideas about a topic (Albert Education, 



LEARNERS’ LITERACY

a number of studies have articulated students’ difficulties with transferring 

2; Smit, 2007), a learner’s background and prior learning experiences, and 

individual cognitive skills to generalize “aspects of knowledge and skills to new situations” 
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The question then becomes how best we can teach or support ELL students’ learning of 

It should be noted that as the present study examined the participants’ in

area writing, in which their thoughts about their teachers’ approach to 
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recommended for supporting students’ school writing. 

aged learners’ literacy, such as differentiated literacy (
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been an increasing recognition of the need for facilitating students’ 
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that teachers play an important role in promoting students’ literacy development in wr

Studies examining students’ subject writing have emphasized facilitating students’ 

needs among struggling writers, some researchers have focused on improving these students’ 
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preparation for their writing later. The results of students’ writing performances during a one

t gains in students’ ability to write an argument and in 
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based written text and writing opportunities alone may not necessarily lead to students’ 

underscore the need for explicit teaching and modeling to promote students’ development of 

students’ literacy development at the secondary level have been understoo

advancing our knowledge about multilinguals’ literacy development in L2 and their learning 
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the secondary level, it can add new information about adolescents’ literacy development in L2, 

2018). The value of such information can be appreciated more when considering educators’ and 

researchers’ claim that our knowledge of the nature of L2 literacy is insufficient, particularly 

need for more scholarly attention to adolescent ELLs’ 

ELL students’ English proficiency affects their school learning and literacy practice over an 

extended period by investigating the focal students’ in

ELLs’ lin

examined the participants’ accounts of language and literacy practice during their entire high 

studies that offer students’ insights into literacy learning, particularly secondary writing (e.g., 
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Thirdly, related to L2 writing, this study can demonstrate how multilinguals’ subject 

writing develops, examining the relationship between classroom instruction and the participants’ 

Given that classroom instruction affects students’ literacy learning and 

instructional strategies on ELLs’ disciplinary writing (

2017), few studies have examined how ELL students’ perception of their teachers’ approach to 

There might be a gap between researchers and educators’ understanding of students’ behavior 

and students’ understanding of school literacy (Smagorinsky, 2011; Wilcox & Jeffrey, 2018). 

this end, the present study brings forth the students’ 

ents’ academic literacy development and 
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the while teachers’ knowledge and support of ELL students’ learning in content classes are 

limited. In addition, research on adolescent ELL students’ writing at the secondary level is less 

research about L2 learners’ school literacy and writing. On the other hand, a positive sign is that 

learners’ disciplinary literac

–linguistic minority students’ literacy learning 
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culture, expressed his thoughts with a humble voice: “I have ideas and say things, but none of 

don’t think it’s just me who thinks this way in my culture. I owe people around me my 

knowledge, but I don’t know how to cite or give credit to them even though the things I say or do 

are not mine.” Certainly, this classmate’s gratitude to others for his own knowi

rethink the extent of others’ influence on our knowing and doing. Although I had not thought 

e’s humility 

about his knowledge and acceptance of others’ influence on his way of being and thinking, 
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which is enmeshed with the external and others’ influence. This leads me to introduce the 

head alone but influenced and mediated by others’ thoughts and prior expe

1985, p. 1) or “compartmentalization” (McVee et al., 2005, p. 534) in inquiring about proble

students’ literacy learning and practice. This belief was reassured by the literature that suggests 

(e.g., Ellis, 1998a; Gonzaleza et al., 1995). Given that Vygotsky’s and Gadamer’s theories 
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learners’ literacy. This kind of approach can be more convincing when considering Gadamer’s 

(2007, 2008, 2013) assertion that a dialogue or conversation contributes to enhancing one’s 

studying L2 literacy based on a number of researchers’ acknowledgements of the relevance 

theories are less available in recent studies, I observe that discourses used in today’s scholarship 

Gadamer; that is, learners’ past experiences in varying contexts affect their way of thinking and 
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, since I can analyze how learners’ historically accumulated knowledge and experiences 

because of our differing experiences in time and place. I hold that the effects of one’s historically 

tored knowledge on one’s understanding of the surroundings can be applied to not only 

For the organization of this chapter, I begin with a brief discussion about Vygotsky’s and 

Gadamer’s reactions to scientific approaches to studying human nature in their times. After this, 
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In the following sections, I detail the backgrounds and premises of Vygotsky’s 

sociocultural theory and Gadamer’s philosophical hermeneutics, identifying how the 

On Vygotsky’s Sociocultural Theory 
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be used when referring to Vygotsky’s theory (Lantolf, 2006). 

Vygotsky’s sociocultural theory were influenced by Marx, Engels, Wundt, Hegel, Spinoza, and 

included Marx’s methods of genetic analysis and holistic units of analysis; Marx’s idea that 

human consciousness originates in social contexts; and Engels’s idea that humans use material 
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& Arievitch, 2014). Thus, Vygotsky’s major contribution can be the f

One of the Vygotsky’s ideas that inspired the current study was 

for studying human behaviours. Vygotsky’s (1978) argument about 

involves an analysis of one’s history or process 

“phases and changes” naturally occur, functioning as its base (pp. 64

Vygotsky (1997) rightly put it, it enables us to “understand the whole path” of a certain 

development and “the meaning of its different stages” (p. 235). Vygotsky’s (1997) rationale of 

tracing one’s history of developmental processes is shown in his text below: 
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Vygotsky’s urge to study cognitive or behavioral development (in the psychological 

sense) by tracing one’s past changes provoked me to think that this approach would allow me to 

decision to actualize my thought in research practice, taking up Vygotsky’s approach, was 

In what follows, I discuss three themes of Vygotsky’s theories—

for the purpose of the present study, I relate Vygotsky’s theories to language and literacy 

development in L2 when needed, since Vygotsky’s scholarship was built on the premise of the 
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of humans makes possible. But humans’ higher mental development does not occur in a vacuum 

others. For instance, the aid of caregivers can be a source of infants’ development for 

level later. As Vygotsky (1981b) put it, “all higher mental functions 

are internalized social relationships” (p. 164), highlighting internalization of the 

Vygotsky’s theory of the steps of higher mental development holds that humans are 

means and behavior for social interactions in one’s life. Thus, in Vygotsky’s view, the cultural 

for new forms of development, which may occur in multiple phases in one’s lifespan. From this 

—
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reorganized in the child’s internal system. This can lead to the child’s imitation or copying 

appearance of the same construction, the child’s 

the “internal reconstruction of an external operation” as 
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If we accept Vygotsky’s proposal of higher mental development, its principles can be 

(repeated) exposure to the external makes one’s external operation or reversed
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higher mental development or “growing into a culture” (Vygotsky, 1998, p. 34), how it takes 

nts in Vygotsky’s theory of higher 

humans’ higher mental development. The leading theme of Vygotsky’s discussion about 

1981b). Vygotsky’s proposal of mediation in cognition was drawn from Marx and Engels’ 
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humans. Vygotsky’s (1978, 1998, 2012b) analysis of the relationship between language and 

Vygotsky’s (2012b) assertion that language is integral to thought is notable for a better 

language penetrates and operates human behaviour internally. He asserted that a child’s grasp of 

the “external structure of a word object” proceeds the “inner symbolic structure” (p. 98). His 

is a higher level of generalization of words, which can occur when the child’s cognitive ability or 

intelligence develops; and after these phases, “true concepts” of words can be developed in the 
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In Vygotsky (1998), concept is characterized as a “psychological structure in the full and 

true sense of word,” which grows out of a series of thinking and reflection of an object in 

a “mediated knowledge” of the 

be developed organically based on one’s eve

Instead, they mutually influence each other, as “parts of a single process” of cultural and 

form of cognitive ability, “thinking in concepts,” is developed concurrently (Vygotsky, 1998, p. 
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The discussions above highlight Vygotsky’s theory premised on cognitive development 

relevant to ESL/ELL students. In so doing, I reiterate Vygotsky’s developme

learner’s internal mechanism is operationalized in the native language. More explicitly, for the 

learner, the mediator used in processing meanings and concepts is one’s 

precisely because it uses the semantics of the native language as its foundation…one does 

His notion of “the native language as a mediator between the world of objects and the new 

language” meant that language learners translate word meanings developed in L1 as a part of 

Lantolf (2011), a leading proponent of Vygotsky’s theory in the field of SLA, also noted that the 
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he child’s 

that schools are sites for transforming learners’ internal states that can have an impact on 

children’s mental functions. Vygotsky provided extensive discussions about th

and teachers in students’ learning and development in school. One of his assertions was that 

students. For example, children’s perception of the w

students’ habit of thinking in everyday life outside of school. For this reason, students’ 
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new forms, “synthetic forms of thinking” (Vygotsky, 1998, p. 76), which can be also understood 

a “concept in action” (p. 57). Thus, by being engaged in logical thinking for learning, students 

or school instruction play a role in mediating students’ thinking, namely abstract thinking or new 

words, because of schools’ intervention, children can develop abstract thinking skills, which 

Vygotsky’s theory of thinking and concept formation discussed above leads me to 

propose the following ideas in which I relate to ESL/ELL students’ learning in school. First, 
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is not only students’ actual ability, but also potential ability and develop

Vygotsky’s theory of the Zone of Proximal Development is widely used among 

learning in school is not only students’ actual ability but also potential ability, whi

affected by teachers’ mediational role. Although different approaches to development exist, a 

product/state (Vygotsky, 2012a). Vygotsky’s (1978) theory of t

Development asserts that the zone of changes in process can be affected by others’ mediation, 

such as teachers, peers, or adults. That is to say, instead of treating development as “a gradual 

accumulation of separate changes” (p. 73) or “the accumulation of all possible responses” (p. 81) 

just like the way the traditional cognitivists viewed, Vygotsky (1978) focused on “reconstructive 

processes,” in which various “external and internal factors, and adaptive processes” are involved 

). Vygotsky’s theory of the Zone of Proximal Development reflects his interest in this 
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—

looking at a child’s independent intellectual skill level. Vygotsky’s argument against the first 

assumption about learning and development was that during the process of learning, “a variety of 

internal developmental processes” may o

Vygotsky’s (1978) criticism of the second assumption about development was that it is 

problematic to focus only on children’s independent skills without considering a teacher’s or 

more knowledgeable peers’ influence on their mental functions in solving pro

for this criticism was that a teacher can change the course of a child’s mental functions by 

han the child’s actual mental ability. For 

Vygotsky, the teacher’s assistance is a tool or an external stimulus, which can mediate the child’s 

y. Hence, the child’s intellectual achievement with someone’s assistance should be 

However, Vygotsky (1978) noted that the child’s achievement of a problem

under the teacher’s guidance is not an indication of the mental development that presents their 
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Vygotsky (1978) viewed this stage in which the child’s mental ability is demonstrated under a 

teacher’s guidance as the beginning of maturation and development. I

Zone of Proximal Development is defined as “

peers” 

students’ mental functions begin to mature. For the creation of such conditions for the Zone of 

involved. What is important in the Zone of Proximal Development is that the “lowest threshold” 

must first be understood to plan the “upper threshold” (Vygotsky, 2012b, p. 200). And good 

instruction is not just to consider students’ past, compl

consider what they could not yet do “to maximally further the level of the higher functions while 

they are maturing” (pp. 200 201). In this way, schools can play a role in initiating students’ 

—

with assistance. First, Vygotsky’s (1978) argument that a learner’s inner state goes t

variety of changes in learning directs us to rethink the nature of ESL students’ literacy 
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—

Second, Vygotsky’s notion of potential development with others’ assistance invites us to 

consider the effects of others’ assistance on ESL/ELL students’ literacy 

Thus far, I have discussed Vygotsky’s sociocultural theory and I now turn to the 

remaining theoretical basis of the present study, Gadamer’s philosophical hermeneutics.

On Gadamer’s Philosophical Hermeneutics

the art of interpretation (Murphy, 1989; Oschner, 1979); “the process of explaining and 

clarifying the intent” (Bauman, 1978, as cited in Prasad, 2005/2015, p. 31); “the practice and 

ontexts” (Moules et al., 2015, p. 3); the 

“discipline of thought that aims at (the) unsaid life of our discourses” (Grodin, 1995, p. x, cited 

acterized hermeneutics as “a natural human capacity [for understanding]” (p. 

248), a “philosophy” that has a practical effect to promote the good (p. 264), and 
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Focusing on Gadamer’s Philosophical Hermeneutics 

within Heidegger’s constructs of language and ontology, Gadamer (

interpretation governed by one’s fore

340). Gadamer’s key contributions include hi

t al., 2015; Gadamer & Palmer, 2007; Smith, 1991). Gadamer’s 

current study is Gadamer’s claim that fore

ts differ (e.g., Canagarajah’s 

(2015) argument of transligualism, Gee’s (2012) notion of Discourses, and Smagorinsky’s 

Moules et al. (2015) highlight the significance and applicability of Gadamer’s philosophy human interaction
fields using the term “practice disciplines,” such as education, social work, or nursing (p. 50). 
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(2011) discussion of the relationship between students’ funds of knowledge and their 

Philosophical Influences on Gadamer’s Ideas of Hermeneutics

As Davey (2006) characterizes philosophical hermeneutics as an “interpretation of 

interpretation” (p. 1), Gadamer, as a philologist and philosopher, drew upon and interpreted ideas 

Heidegger. Among the Western philosophers, one of the most influential figures for Gadamer’s 

Heidegger’s question and analysis of the “existential structure of understanding” (Gadamer, 

2007, p. 23) and offered an account that hermeneutical experience affects one’s consciousness 

and understanding, which virtually represents Gadamer’s contention of philosophical 

n philosophy and classical text, Gadamer’s ideas of 

Gadamer’s ideas of hermeneutics—

Gadamer’s (2007, 2013) philosophical hermeneutics holds that in all understanding, 
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one’s own structure of experience, namely 

external world; and as one’s forestructure shaped by differing experiences vary, their 

that makes understanding possible, and that “all understanding 

is interpretation” or vice versa (pp. 318 & 407). In his 

“no understanding…is free of all prejudice

directed toward escaping their thrall” (p. 506). Gadamer’s point was that experience, which is 

As Gadamer’s notion of the forestructure of understanding is concerned with a unity of 

since a person’s experience takes place in specific situations, experiencing the totality of the 

. Horizon denotes a certain “range of vision,” which is attainable from only a 
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That is because a person’s standpoint is never fixed to one standpoint and one closed horizon 

provides opportunities to expand one’s horizon, which can l

can be also created through one’s effort by being open to change (Gadamer, 2013). This 

potentials to welcome other horizons while the unfamiliar (otherness) shapes one’s culminated 

In my view, Gadamer’s conception of human understanding and Vygotsky’s theory of 

theorized the nature of humans’ understanding or consciousness, arguing that experience 

ncounters of events and others in situations) sets conditions for humans’ perception and 

Vygotsky, like Gadamer, established an idea that one’s exposure to or ex
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(interactivity with others) mediates or shapes one’s internal realm, engendering spasmic or 

Returning to hermeneutics, I want to discuss how I take up Gadamer’s underpinning of 

human understanding for my inquiry. Because of my encounter with Gadamer’s text (Gadamer, 

are processed through our forestructure, as teachers, students, or researchers. Gadamer’s notion 

demands intelligence/intuition or a humanistic sense for understanding the “substantive content” 

(Gadamer, 2013). According to Gadamer (2013), “language is already present in any acquisition 

nguistic community” 
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(p. 356). Gadamer’s proposition was that as experience accrues in a social environment that is 

applied. That is to say, when speaking, a speaker uses “pre

general meanings” that exist in one’s unit

which is bound to one’s preconception or knowledge about the world that exists within self while 

that in the processes of learning and practicing language, people’s experience can be enriched. It 

in speaking, a “constant process of concept formation is going on” (p. 446), and that 
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of humans. In Gadamer’s 

“advantage”

fully understood when following the “structure of logic,” which was proposed by Aristotle (p. 

expressing an “verbally mediated content” (pp. 485

“a curious advantage” (p. 445). 

the thought onto language since the text producer’s knowledge/experience of language is finite, 

thought and meaning intended, the externalization of the thought ends up pointing to a “unitary 
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meaning” or bearing a resemblance to the inner word/thought, rather than reflecting the copied 

effect, what is uttered or written becomes reduced to the “abstraction of pointing,” referring to 

depend on the text producer’s sensitivity and knowledge about the external mediums (speaking 

(multilingual learners’ experience)

individuals’ understanding 
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understanding/consciousness. This section turns to Gadamer’s conviction that dialogue leads to 

the same time the interpreter’s preconceptions can affect the interpretation of text. Taking into 

, the interpreter’s consciousness needs to be mediated for the 

Admittedly, a person’s experience of the world differs from others’. Gadamer’s notion of 

overcome one’s finite 

proposed that dialogue can improve people’s finite experience and understanding. As dialogue 
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other’s horizon, wherein a new range of vision is attainable. It is believed that dialogue 

presupposes or creates a “common language” in the two partners, who s

speaker’s expressions, requesting clari

step rather than making a mere statement from one’s own view. Gadamer (2013) reminded us 

that in a successful conversation, people can be “bound to one another in a new community” 

for the listener’s grasp of a text with a “unitary meaning” (Gadamer, 2013, pp

dialogue with the text, referring to as “the task of hermeneutics” (Gadam

alludes to a metaphorical sense of dialogue. Important in a dialogue with text is the interpreter’s 

meanings to which words point. Gadamer’s (2013) advice 

very word “causes 

underlies it to appear” and “carries with it the unsaid, to which it is related by responding and 

summoning” (p. 474).
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dialogue with self. The dialogue with self involves reflection on one’s hermeneutical experience, 

calling one’s interpretation and understanding of text into question. This

understanding is temporal and one’s realization of the meaning of an event or text can be 

regarded as a “changing process of understanding,” which others can influence (Gadamer, 2013, 

knowledge, questioning one’s 

movement between one’s current thought about the meaning of a text, which already passed 

through one’s linguistically constituted experience, and the potential space where one’s 

I have discussed how dialogue (with the Other and self) can affect one’s understanding 

and consciousness, as proposed by Gadamer. Assuming that Gadamer’s leading ideas are 

understood by readers, I attempt to expand Gadamer’s notions of dialogue and humans’

—

or schools. Paralleling Gadamer’s emphasis on dialogue to allow the Other (text) and self to 
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broaden one’s zone of understanding, today’s schools expect students to develop and broaden 

Gadamer’s conception of dialogue to educational contexts, we can say t

in students’ learning, such as consulting teachers, having dialogue with peers, consulting parents, 

writing, and more. But students’ affordance 

Cumming and Geneva (2012) observe that today’s “outcomes oriented curricula” and 

researcher and educator’s perspective, I want to address that product

both Vygotsky’s and Gadamer’s approaches to examine ESL/ELL students’ literacy learning in 
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Weissberg, 2008; Wertsch, 1991). Although it has roots in Vygotsky’s theories that were 

developed focusing primarily on children’s development with the 

original intents and principles of Vygotsky, bringing to light differences between Vygotsky’s 

scholarship on L2 originating from Vygotskyan sociocultural theory is Swain and Lapkin’s 

the perspective of collaborative dialogue on language learners’ cognition observed in their 

language learner’s changes wi
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Swain and Lapkin’s studies presented positive effects of mediated activity among language 

quality of teacher instruction can promote or constrain ESL students’ enga

Nevertheless, given Vygotsky’s theories of historical and cultural development of human 

Smagorinsky (2011) rightly pointed out, if we want to follow Vygotsky’s research approach to 

studying development in a strict sense, it is crucial for us to trace individuals’ development 

speakers’ language and li
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practitioners in language education, not ESL/ELL students’ experiences of literacy learning and 

In summation, although Vygotskyan sociocultural theory and Gadamer’s philosophical 

individual’s head, underscoring the importance of human interactions in one’s development. In 

educational contexts, both teachers and peers can serve as a stimulant for a learner’s process of 

higher development when quality assistance is provided. Meanwhile, in Gadamer’s philosophical 

it is argued that each individual has one’s own history of experience, and that the 

individual’s consciousness or understanding of the external world is affected by one’s prior 

experience. As one’s experience in life, including language, is limited, each i

improve one’s understanding of others through dialogue with the other/text and self. Although 

sociocultural theory has been commonly adopted for researching L2 speakers’ language and 
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•

•

•
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defining “what it is they are about, and what falls within and outside the limits of legitimate 

inquiry” (p. 108). They identified the 

transformation and advancement of the researcher’s understanding of the problem studied. 

•

•

•

•
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•

•

•

•

•

• “How can 

she believes can be known?” 

•

•

•

•

•
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•

•

•

•

•

•

• Including participants’ narrative descriptions  

•

• Addressing the author’s subjectivity in carrying out the 

understanding lived experiences as a whole from the perspective of a participant (insider’s 
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research shared among each type include “

” (

A qualitative case study refers to an “intensive, holistic description and analysis of a 

or single unit” (Merriam, 19

studies because they are interested more in “insight, discovery and interpretation” than in testing 

from other types of research. A primary reason is that readers’ interpretation is involved, 

• Good way to study “complex social units •
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phenomenon” (p. 41). 

•

•

•

•

•

•

• Good for “how” and “why” questions. 

•

“process” (monitoring or explaining). 

•

•

•

•

•

• –
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population under study, such findings cast light on “more general issues” (p. 54). They also 

noted that such illumination is “a matter for judgement and the quality of the evidence 

presented” (p. 54). 

cipants’ experiences first when they 

described as the “fecundity” of interpretive work (p. 34). 
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that “while methodological texts recommend the use of pilot studies in qualitative research, there 

is a lack of reported research focusing on how to conduct such pilot studies” (p.

researcher’s commitment to “care for the research project and its participants,” allowing the 

focus of the pilot study to progress “from careful to ” (p. 1, emphasis added).

As pilot case studies serve as a “laboratory” for the researchers to experiment or test out 
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exploratory interview can be useful particularly for beginning researchers. In Ellis et al.’s

their interview approaches. For one example, a researcher’s research question prior

a Grade 9 participant’s reflection on his school experience related to reading during the first 

students’ experiences of reading within and outside the school

“explicit form of understanding,” and that “understanding is always interpretation” (p. 318). In 
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understanding is “analogous to the narrative conclusion of a story”; and 3) the story constitutes a 

•

•

•

• concept of “entering the circle in the right way”

•

•

• … 

•

•

• or “uncovering”

•
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can be defined as “the 

ultimate aims of an approach to science” (p. 28) while 

“the criteria by which specific research applications are evaluated as good or bad science” (p. 

30). In terms of instrumental goals, or evaluating the “goodness” of the research as a whole, 

with postmodern sensibilities: “verisimilitude, emotionality, 

with subjects.” In terms of 

meet any of the criteria in a reader’s first impression or evaluation even thoug

reader’s perspective, hinting at no universally agreeable account. With this, Packer and 

“ ” “
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” “ ” “

” “ ”

“

”

a problem, it can contribute by offering “promising directions” for future inquiry (p. 10). 

Overall, Ellis’s point was that gen

“entering way”

emphasized the kinds of “entry questions” that researchers should bring into focus at the 
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underscoring the importance of maintaining “openness, humility, and genuine engagement,” 

assurance for researchers to maintain the “relationship of care or responsibility” in their conduct 

In Mishler’s argument, prevailing practices in the 

the interviewee’s language and responses during the interview process (p. 235). To support 
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“What happened today?”),

“Tell

today”)

ended interviews is to understand participants’ own terms or 

“lives, experiences, and cognitive processes” 

•
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•

neutrality in asking questions. Praising or evaluating responses (e.g., “That’s an 

excellent answer”) might influence the participant to provide answers that the 

• As an interview proceeds, the participant “seeks cues from the interviewer” 

and level of detail to provide) and expectations concerning the “content”

•

• The interviewer should balance power relations, while aiding the “negotiation of 

social roles” in a unique intimate relationship, which differs from the “norms of 

everyday conversations” (Brenner, 2006, p. 366), in that the researcher typically 

his or her own view. Although a participant’s intended meaning may not be fully expressed in 

researcher to access the participant’s language, leading to 

interpretation and understanding of the meaning of the participant’s stories (Ellis, 1998a). 

Ellis’s statement below illustrates the value of learning the language the participant uses to 
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convey their ideas: “Through dialogue we develop a fuller understanding of the places we 

inhabit together” (p. 8).

“before after”

“ ” “ ”

understanding of how parts of a person’s experience are related

and exhausting list of questions (Ellis et al., 2013). The latter point relates to Chase’s (20
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opportunities for the participants’ use of metaphors to describe and interpret the experience 

—

participant’s —

the participant’s presentation and explanation of the completed PIAs. After this, the researcher 
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—

“Each question uses a key word or phrase that might trigger memories or ideas: For 

interesting, hoped for” (p. 155).

identifying the researcher’s point of vie
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“nomothetic analysis” (across

and Williams’ description of idiographic and nomothetic analysis reflects Polkinghorne’s (1996) 

specifically, Patterson and Williams’ explanation of idiographic analysis intersects with 

Polkinghorne’s conviction that the purpose of a narrative 

account) is to understand and identify the predominant themes (or meaning) of an individual’s 

Merriam’s (1998) explanation that when using more than one case, researchers can look at 

Cristancho (2014) posed a critical question about why the use of “themes” has become a 

that the goal of (medical) education researchers is not to become “ ” but to 

become “ ” (p. 160). In raising questions, the use of themes is often ill

stories can be more effective to unravel such complexities, leading to fostering “reflective 

conversations” about specific issues (p. 161). While stories are one form of representing research 

drawings or pictures. In short, Cristancho’s point was that reporting differently, such as using 
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reminding myself of Gadamer’s (2013) advice that the human world is full of the unexpected and 

investigating high school English language learners’ 

(ELLs’) literacy learning (school writing) in school in Canada
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carefully planned. And then…. 

, the pandemic ended…. 
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—

Participant’s Student 

•
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•

on the participant’s 

•

participant’s 

•

•

•

on the participant’s experiences of 

•

•

resolve issues confronting us. Because of this historical experience, Gadamer’s (2013) advice 
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learners’ experiences of language learning and practice in English speaking contexts

•

•

•

—

—

required for participating in my research were similar. With regard to the participants’ 
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student’s experiences in everyday life in English speaking contexts

as a second language (ESL) student’s experience of learning and an ESL teacher’s experience of 

speaker’s experiences of being a learner of writing in social studies classes in high school
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to refer to the research on Sophia’s experience.
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One of the examples of PIA prompts in the first topic (getting to know you) was: “Think 

and after the event happened” (PIA Item 2 in the first group, Appendix D)

PIAs in the second topic (research topic) was: “Make a list of 20 important words that come to 

sense to you” (PIA Item 3 in the second group,

Ellis’s interpretive inquiry interview protocols have been refined over the past two decades (e.g., Ellis, 1998c, 
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my curiosity about and desire for a further inquiry into Jiwoo’s learning experiences in English. 

the participant’s 

four groups, reflecting Ellis’s (Ellis, 2006; Tine & Ellis, 2022) interpretive inquiry interview 

—

—

—
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second language (ESL) speakers’ experiences of being learners of writing in social studies 

had access to each other’s 
as they were included in the emails concerning meetings organized by the University’s 
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were developed based on the findings of the previous research about Jiwoo’s learning 

— —

—
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and holistic understanding of participants’ experiences first when planning to develop a theory or 

described in Patterson and Williams (2002), and Polkinghorne’s (1995) theory of 
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provided by the participants. I also believe that this way of writing exemplifies Gadamer’s (2013, 

xxvi) assertion that philosophical hermeneutics is about something that happens to us “over and 

above” our “wanting and doing” rather than “what we ought to do.” As my journey of poetry 

93) but also the “transformative effects of hermeneutic 

practice” (Davey, 2017, p. 2).
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which additional subheadings are nested. I synthesize the findings of the two participants’ 

researcher’s own transformations

…underscored here is a profoundly 

was doubtful about his notion of a “researcher’s transformations.”
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researcher to reflect on and identify one’s forestructure or pre

the familiar conceals or affects the researcher’s understanding of something new or 

researcher’ ’s 

to readers. This allows readers to see how the researcher’s 

study’s 

(writing) would be relatable to my participants’ experiences and perceptions of L2 literacy 
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journey to literacy learning in a new sense. Thank you for bringing this journey to me. I’m on it 

”

—
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“My father always told me, “Even if you’re doing a small thing…if you have a certain goal, 

specific goal, and it’ll be good for you to work on it. Keep studying””

his parents’ encouragement, Jiwoo moved to a medium

For quoting the participants’ interview data, the participants’ original wording is used throughout the thesis.
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“ ” (Interview, October 29, 2016).

t sections, I provide the background of Jiwoo’s earlier learning experiences to gain a 

Jiwoo’s reflection on his school years in Korea suggested that he had positive memories 

Unlike his early childhood memories of positive and engaging experiences, Jiwoo’s 
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. In Jiwoo’s words, “

practice” (Interview, December 21, 2018). While he was resistant to that kind of teaching and 

for his survival in the Korean educational system since students’ learning was measured with 

discipline himself better. This is shown in his comments below: “…

studying] teach me how to study in long time ’cause they [teachers] can force me. But even 

though forcing…I learned how to study long and read with much concentration” (Interview, 

For Jiwoo’s 

speaking contexts. In Jiwoo’s learning, 
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“…soccer was very helpful for me to adapt to environment in Australia… 

That’s why I draw soccer ball that shows ‘be healthy and be a social person, learn how to 

participate, make many friends….’” (Interview, October 29, 2016).
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Contrasting with his flexible and engaged learning, Jiwoo’s affordance to develop a 

o’s answer was, “…first and second [year in] middle 

school I didn’t learn how to write. Like third [year in] middle school…I went to [a private] 

academy…I learned writing part at that time” (Interview, May 13, 2018). Suggested in his 

“… ” (Interview, December 
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ed in Jiwoo’s 

to explain what happened in the past” (Interview, December 21, 2018). 

Jiwoo’s words, “pretty fresh ”
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fill the information gap between previously taught content and new content with his peers’ 

assistance. In other words, Jiwoo drew on peers’ funds of knowledge to learn new content

how do you say… 

how do you spell…

but didn’t know then

Premier, revenue, worried sick…
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reminded of through Jiwoo’s recollections. Now I attempt to illustrate how Jiwoo navigated 

school. In Jiwoo’s reflection, his ability to listen and comprehend peers’ and a teacher’s 

understand was greater than what he understood. Jiwoo’s difficulty with listening in English

I was able to understand in ESL class ’cause they make the 

But regular class, I wasn’t able to understand. But with friends, they tried to make me 

understand. So that’s why my English at that time…was 3

difficulties with understanding spoken communication in class. Jiwoo’s response was, “Not sure. 

It’s 50% I think… at that time I missed very many parts because I had to 



LEARNERS’ LITERACY

”

“50%” is that he managed a bare minimum of notetaking. 

Jiwoo’s limited listening skill posed another challenge with his literacy learning. It 

There’s a whole listening part. If I miss first part, I wasn’t able to follow up…. Actually, 

. If I missed listening source, I didn’t use the listening 

Jiwoo’s strategic approach was excluding the listening source, using only reading 

sources. Here, it needs to be addressed that Jiwoo’s mode of voice is affirmative, showing his 
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the study (PIA item 2). Prominent in Jiwoo’s reflection on literacy learning was gratification that 

…when I learned Korean, math, science, all of it, teachers let us remember this part, this 

part. And then like this, “you guys have to remember this. Memorize all of these by 

tomorrow. And then, I am gonna check it” (Interview, June 23, 2019).

more explicit in Jiwoo’s experience of English learning. 

Every day, remember the vocabulary [in Korea]. I felt like it’s , it’s not learning of 

language. So that’s why I think even though I spent much time on learning English in 

Korea, but I could not… improve the quality of English. However, when I went to 

Canada, it’s very different. It was very funny [fun] to learn…It was

. I didn’t feel like forcing. Also I wanted to be 
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Implied in Jiwoo’s words, “remember the vocabulary [in Korea]. I felt like it’s 

, it’s not learning of language,” was that he realized that

without any creativity. Jiwoo’s reflection 

their knowledge. Naturally, Jiwoo’s desire to learn increased when he had more control of his 

“talking to people and then writing something and learn to listen… I didn’t feel 

.”

It’s okay, I am here

(My interpretation of Jiwoo’s words, July 2022)

shock (Connor, 1996; Miller, 2004). Culture shock in literacy learning can occur when students’ 
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Indeed, in Jiwoo’s case, such culture shock was pervasive in his high school learning in 

In Jiwoo’s reflection on his English classes 

at the secondary level in Korea, he explicitly stated, “…in middle school…we don’t actually 

write enough in English class or even Korean class…so I don’t really know writing part” 

unpreparedness for writing in high school. “… for me…because it 

” (Interview, May 13, 2018). Although he did 

ulty he felt, as shown in “ .” In 

addition, considering that his starting point was the state of “not knowing” 

when he encountered “many different type[s] of writing,” 
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that I felt about Jiwoo’s learning experience of writing when conversing with him and his text.

can be delivered or taught through teachers’ explicit instruction whe

learn Jiwoo’s insight into teaching and learning in social studies classes and his own working 

was attuned to Jiwoo’s sense of literacy. Finally, I realized that Jiwoo offered a whole new 
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…[my ability of] supporting [ideas] was limited, umm, because I don’t know about 

Canada style when I compare to my peers…yeah, . Just I don’t know how to 

me because I didn’t have that thing…I don’t know. How can I say that thing?

among peers, he used the expressions “Canada style” “their natural style of writing and 

” I interpret his expression “style” as a since Jiwoo’s frustration stemmed from 

prior experience and knowledge pervade individuals’ men
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ing to enhancing individuals’ learning and cognitive 

Prominent in Jiwoo’s reflection on high school experiences was the importance and 

significant role in the development of Jiwoo’s thinking and writing skills. Conscious of his 

Jiwoo’s appreciation of peer i

reflection. “…I was able to take a look Canadians’ point of view and their thinking. It was very 

different from my ideas. So I was like ‘yeah, this is very good idea.’ At that time, I thought like 

this” (

thoughts and worldviews between himself and his peers. “It was very different from my ideas” 

peers, just like Gee’s (2012) arguments about literacy and Discourses. Gee (2012) reminds us 
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peers’ thoughts itself was valuable in his new learning, which can be e

…teacher discussion is very important but I think peer discussion is more important, 

. …

I was able to, to be more familiar…yeah…after class we can talk 

…

assistance in learning and literate practices. In contrast, the teacher’s help or assistance was 
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teacher’s time and attention was distributed to multiple students. As argued by Vygotsky (1978), 

internalized, leading to independent development. Jiwoo’s expressions, such as “their [peers’] 

help” and extended discussion “after class,” can be regarded as the timely assistance which 

Jiwoo’s most familiar form of text was written text in English textbooks, which were prepared 

features of written text in school affected Jiwoo’s perception of academic w
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is…very good English. That’s why I 

In high school I used very complicated vocabulary and very complicated word… I used 

very long sentence. Like, I didn’t have to do that. I can make it shorter (Interview, 

I wondered how teachers’ advice/feedback or writing instruction affected Jiwoo’s literate 

surfaced in Jiwoo’s reflection was that there was little change with his own be

the two subject teachers had a shared view of writing. Their common advice was, “Writing is 

like what you want to say or what you’re thinking” (Interview, December 21, 2018). That is to 

starkly different. From a student’s perspective, Jiwoo felt that his English 

language arts teacher’s feedback focused more on linguistic elements. Jiwoo recalled, “…in 

English class when I write a sentence, English teacher can correct my writing: “You can

shorter” or “You can make clear”” (Interview, December 21, 2018). In other words, the English 

language arts teacher’s feedback on Jiwoo’s
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economic writing, and clarity of writing. On the other hand, in Jiwoo’s understanding of his 

social studies teacher’s input on his writing, demonstrating subject knowledge was prioritized to 

In the social class they didn’t correct structure and any other things…

thing. The social class [teacher] fix right or not, like this, “Oh, this is the fact at that 

time”. Or “This is not the fact. This is wrong.” And then, “I agree with that”, yeah, like 

this…Even though I get bad grammar, [I got] better [marks] 

grammar error, [it] doesn’t matter. Yeah, it matters but not that much, I think, yeah. 

From a researcher and educator’s standpoint, I assume that an English language arts 

teacher’s suggestion for economic writing, and Jiwoo’s assumption of good writing and literate 

the above excerpts is that Jiwoo did not recognize the positive relationship between the teacher’s 

advice to write shorter and Jiwoo’s habit of writing with long sentences. And presumably, 

Jiwoo’s non writing continued in social studies since the teacher’s input focused 

mainly on content knowledge, paying little attention to the literate behavior presented in Jiwoo’s 

writing. Support of this analysis was found in Jiwoo’s explanation of his ch
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vocabulary or sentence structure for writing. Jiwoo’s renewed sense of writing was presented in 

the following excerpt: “I was thinking, “this is pretty simple English and simple sentence”… I 

felt I saw different practice of English” (Interview, May 13, 2018). Indeed, he was surprised in a 

In Jiwoo’s learning in Canada, one of the most significant dimensions of literacy was 

writing, which emerged from the initial meeting with him. Jiwoo’s accumulated reflection on 

heory of writing. In Jiwoo’s 

his own analysis and synthesis of writing, which I interpret as Jiwoo’s conceptualization or 

“…like in North America when you write personal writing or som

writing, we have to write our thinking, right, writing what I think, right? That’s why writing [is] 

writing in English from an L2 speaker’s perspective, realizing a cultural difference between L1 
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J (Jiwoo): Umm, I can’t say, I can’t select one because is also…. Teachers say 

to students, “Please your feelings about the movie,” right? 

….

R: Then…that kind of thing [viewing, listening, or book] is related to or…. 
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possible because I was bound to our own community of a “conversation” (Gadamer, 2013, p. 

reinstate his words for clarification (“that kind of thing is related to thinking skills…”) and his 

ng my recast of his words (“

so…thinking skill and thinking part. Writing is what I think and write on paper or computer…”)

demonstrate the evidence of our “common language” (Gadamer, 2013, p. 386) or our mutual 

Ong (2012) asserts that writing restructures one’s consciousness, I was expecting to discover 
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his offer of a new concept of writing from a newcomer learner’s perspective. Jiwoo’s 

because of his sociable character and partly because of peers’

outside the school. From a newcomer learner’s perspective, the culture of teaching and learning 
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This chapter is about Sophia’s literacy learning experiences. It should be noted that the 

Sophia benefited greatly from her father’s cultural capital, including his academic knowledge in 
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university. Sophia’s family’s moving to Canada afforded her to study in the Canadian education 

—

when her father’s duty in Canada was finished. She continued her education from grade 6 to 

high school as an international student. Sophia’s high intrinsic motivation for self

“I wrote, like, a poem in English and I also wrote like a poem in…Korean”
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learning and socialization, which occurs in a new culture and language. Ultimately, children’s 

2010). Likewise, it is salient for educators to have a good understanding of how these children’s 

Sophia in particular. In what follows, I provide details of Sophia’s transnational ex

adequate protection and care are ensured in her new journey. Sophia’s transnational experience 

an issue in Sophia’s case although her 

…younger children have, don't really think about how…that person is that 
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…they didn't really have anything against me. I just had a . It’s, I had 

… I was always kind of a 

kid but I had fun with my friends. I even had a birthday party…like, 10 friends came… I 

the advantage of being in an “early appropriation of 

language” (Lantolf, 2011, p. 25), yielding to the acquisition of the new language with little 

vice versa. Her statement of “ ” may mean that from a learner’s 

environment smoothly even though she was a quiet child as seen in her expression, a “reserved 

kid.” Thus, in the case of Sophia, while entering a new community of learning at an early age 
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a great job in terms of school… 

and my friend group. Yeah, so I was, like, “Oh, I can't do this. I have to go to Canada”. 

Her expression, “ ” shows her agency, taking an initiative 

(van Lier, 2008) and actualizing her “rational point of view” (Ahearn, 2001, p. 114) on the two 

“How many languages do you speak?”

“Two. Korean and English”

“Oh, two?”

“I know lots of Korean, so I can speak Korean even when sleeping”

“Oh?”
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“I know lots of English too, but sometimes I don’t know some words”

“Oh! You’re rich though, don’t forget”

thinking about my child’s and 

Sophia’s childhood, August 2022)

and language use (Vygotsky, 1978). For Sophia’s case, she brought her naturally a

her early literate activity were unavailable, Sophia’s positive memory of her writing project in 

…when I first came to Canada…like, grade 4, I wrote, like, 

language, yeah. So he was like, “Oh, it looks really pretty and I really a

wrote in Korean” (Interview, January 22, 2022). 
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Although it was not explicitly expressed, for Sophia, a teacher’s acknowledgment of her poetry 

ent, Sophia’s self

linguistic transfer in Sophia’s poetry writing is unidentifiable due to lack of p

evidence, it would be plausible to say that Sophia’s process of meaning

purposes in Korean. Support of this argument can be Lantolf’s (2011) notion that consciousness 

occurs primarily in a speaker’s first language, and a tendency documented in studies is that 

(My notes evoked by Sophia’s later experiences in Canada, August 2022)
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one’s sense of language and school literacy after being absent for a 

the case for Sophia. In the subsequent sections, I discuss what Sophia’s language and literacy 

In Sophia’s early learning, English did not pose any challenges to socializing or school 
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worlds of English on her social and academic aspects of school life was profound. Sophia’s 

…because I was so, you know, self

…I just didn't know any cues. I didn't understand any 

“I couldn't speak a word” 

references/cues that her peers used, just like the ESL students in Duff’s (2002) study. In this 

—

this. Interestingly, Sophia’s response was, 

100%…it's funny because I had 
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assume that Sophia’s intellectual ability, too, was sufficient for

esteem in school. Sophia’s words, 

“social science or social talking,” 

had to sit in classes designed for “additional English language instructions” when he was in 

English classes. Resembling Ma’s case, I, too, heard directly from parents with minority ethnic 

encouraged to take ESL courses by her school. In Sophia’s words, 



LEARNERS’ LITERACY

…

us…to take ESL, and…you know

…it just didn't really matter. I just said I wanted 

will put me in an ESL class, so the ESL class. It wasn't really leveled…because there 

Sophia’s notion of “extra time” did not mean extra classes that could help her improve her 

teacher did not have any materials left to teach. Thus, registering in ESL classes was Sophia’s 
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learning. Implied in her words, “

and I would be sitting there too,”

from ESL courses in terms of the content taught. Sophia’s expression, “it was really good,” 

Given that registering in courses was her responsibility, taking ESL courses was Sophia’s 

own choice in a strict sense. However, Sophia’s choice to register in ESL courses can be also 

—

—

“I just didn't want to stay as an ESL student or international student”

(2009) proposed that one of the viable ways to promote learners’ high quality intellectual 

established with teachers’ high expectations and strong support. Then, from the standpoint of 
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Sadly, reality was against Sophia’s ideal or hope. That is to say, Sophia alluded that a 

… they [ESL teachers] have a tendency to treat…ESL students…

are not thinking at the same level as other students…they tend to treat us like babies. 

…

From a cognitively maturing adolescent learner’s perspective back then, being treated like a child 

or baby was intolerable. As suggested in her use of the pronoun, “we,” she identified herself as 

students; lacking linguistic facility does not equate to ESL students’ intellectual ability; ESL 

students should be understood and treated as “students who need extra help,” not as young 

children/babies. Sophia’s recon
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like treatment was a problem with teachers’ pedagogic approach that should 

be improved, planning and managing an academic schedule was students’ responsibility by large. 

…now I'm really 

It's like I reached that point that I can’t work harder... (Interview, January 22, 

Russell’s (1997) study on the relationship between writing and diverse settings (e.g., 
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Jiwoo’s experience of school writing in Canada, which I associated with a form of 

For Sophia’s case, writing in high school was an enormous burden, from which she 

effect is still lingering, as shown in her words, “now I'm really ”

(Sophia’s response to PIA Item 3, January 22, 2022)
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좌절 억지로 쥐어짜내다

anguish of writing. These Korean words led me to think of Vygotsky’s (2012b) theory of

, which he compared to “a cloud shedding a shower of words” (p. 266). I 

Vygotsky’s proposition of thought. Here, however, my irresistible thought about Sophia’s case is 

—

쥐어짜내다

words. Sophia’s explanation of 

her response to the PIA discussed above is as follows, “I wrote 좌절 억지로

쥐어짜내다

standard word [in English], but I felt like, I had to… 쥐어짜내다

squeeze/wring out]…”

Sophia’s “daily activity” when Korean was the medium of language for writing. The difference 

between Sophia’s feeling about writing in the two 

to PIA Item 2 (“In Korean, writing was like...” and “Writing in English is like…”). Sophia 
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…I would write 

diaries too when I was young… it was like for me. Yeah, yeah, it didn’t 

On the other hand, her feeling about writing in English was, “It's like 

” (Interview, January 23, 2022). Therefore, writing remained unchanged as a 

Sophia’s love of reading and writing in Korean led me to ask about her writing activities 

and exposure to writing instruction in Korea. Similar to Jiwoo, Sophia’s learning how to write 

…in Korea, I did like a small study group, so that there's, like, one, one teacher and 

writing…but that didn’t really feel like 
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…in terms of writing…I felt like I was, like, ; that's not… it's not 

it…. There was nothing I could do at this moment. 

…at that 

“Component of life that is impt [important] for me is constantly moving, growing, learning, 

don’t”

(Sophia’s notes in email communication, May 6, 2022)
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factor for Sophia’s moving to Canada. 

In what follows, I discuss Sophia’s literacy learning in social studies. It should be noted 

social studies), there was a tendency that Sophia’s responses to these questions were not 

exclusively separate from other subjects, such as English language arts. In addition, as Sophia’s 

In the previous section, I discussed Sophia’s perception/feeling of writing in general 

—
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in English was primarily translation of verbal thought developed in Korean, just like Vygotsky’s 

(2012b) assertion that when learning a foreign language, a language learner uses “word meanings 

anguage and translate them” (p. 169), and Lantolf’s 

(2011) presumption that a language learner’s operation of consciousness occurs primarily in her 

when I'm writing in English because…I have to find the 

find that word… if I'm expressing the same content, it's much shorter in Korean, it's 

sentence in order to express in the same way…because 

Sophia’s notions of "the words” and “the word” invite us to ask ourselves 

of text, as Gadamer (2013) argued. From a bilingual’s perspective, I turn to philosophical 

Greek, refers to “proper name” (p. 423), and that the right



LEARNERS’ LITERACY

“judged from the knowledge of the thing it refers to” (p. 425). Gadamer’s proposition was that 

“the right word” is not merely copying a word with its meanings stated in the dictionary, but a 

speaker’s proper application and use for something that is being referred to, drawing from one’s 

development, Vygotsky (1998, 2012b) argued that as a child matures, the child’s knowledge of 

alter in contexts. This hermeneutic and dynamic nature of language, Gadamer’s and Vygotsky’s 

sense of language respectively, convinces me to think that Sophia’s expressions, the “right” word 

“exact” word, meant a word (proper name) that fit the object/thing that Sophia referred 

to, not “an absolute perfection of the word” (Gadamer, 2013, p. 428). In Sophia’s growing sense 

similarity, therefore, unsatisfying. This led her to seek a “more precise” English word when 

that education in Korea…But if I just look at the English words, I don't know what they 

when I start using them…they mostly 



LEARNERS’ LITERACY

operation, an application to a concrete situation. Sophia’s notion, “when I start using them…they 

mostly make sense,” demonstrates that she had to go beyond possessing declarative knowledge 

her writing. Sophia’s effort is shown in the following excerpts.

…I would 

sentences, all begin with like, “I think”, “I believe”, something like that. So, yeah, it takes 

me a while because I like to…

Informed by the premises of sociocultural theory, I interpret this kind of Sophia’s literate 
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to a cognitive ability deployed by “individuals who have internalized external forms of 

mediation for the execution or completion of a task” (Lantolf, Thorne, & Poehner, 2015,

regulation is a process that increases voluntary control over one’s thinking 

and action, which was clearly shown in Sophia’s case.  

Sophia’s deliberate effort to use additional linguistic resources, however, made me 

teachers’ writing instruction in this case. Support of this argument is an artifact that Sophia 

the document title, “Source Analysis Writing Assignment” (Email communication, May 11, 

—

by her social studies teacher, Sophia’s written response to the prompts containing the teacher’s 

feedback, and writing instructions taken in class. When analyzing Sophia’s

useful models of registers (e.g., “It poss ” and “it is in support of ism”). The 

studies (Alberta Education, 2017a, b). From an educator’s perspective, the list of 
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teachers to support students’ development of disciplinary literacy. However, for Sophia, 

(Sophia’s notes: Part of writing instructions provided for a source analysis assignment in Social 

Students’ literacy learning and development cannot be understood only by cognitive 
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members and community members. In a review of multilingual adolescents’ writing 

Taking inspiration from Wilson’s study, in this section, I illustrate socioliterate relationships 

uncovered in Sophia’s account of literacy lear

Sophia’s experience of school literacy and its interrelated issues, such as difficulties with writing 

n I heard Sophia’s difficulties with writing, I prompted 

questions, such as “Can you tell me a little more about that? In what way was it [writing] 

difficult? Why was it so difficult?,” as a form of active response to her narrative (Interview, 

Vygotsky, 1998; Wilson, 2013). Vygotsky (1998) elucidated that crucial in adolescents’ 
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expressions and dialectical thinking with abstract concepts. Unlike Jiwoo’s case in Chapter Five, 

…it was writing in English that really challenged me. But underlying [factor] was 

was the underlying component that I felt like I had to work harder…it would have been 

much easier…if I had friends, I could talk about it… I didn't really have anyone

that arose from writing assignments, assuming that seeking teachers’ assistance/advice would be 

chers’ support varied, 

depending on teachers’ pedagogic approach and her academic performance. Sophia’s 

descriptions of ESL teachers’ advice are shown below.

I had ESL class but…they [ESL teachers] said there weren’t anything they could do for 

me. They didn't say that, but they were like, “Oh, yeah, you have to just keep writing. 

Just practice. As time passes, you'll get better” or “You just have to have more good 

grammar” or…just didn't help me practically in 
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It should be noted that Sophia’s intended meaning in the expression, “mediocre ” was 

or “OK” (not that bad) rather than “not that good,” which was confirmed by Sophia in a follow

up interview. Here, we can ask why Sophia’s self

my own interpretation from a parent and educator’s perspective, which i

(2013) predicates human understanding and consciousness of being affected by one’s history and 

experience referring to “hermeneutically effected consciousness” (p. 312). Unquestionably, 

Sophia’s retrospective account was narrated from the standpoint of a student, therefore, Sophia’s 

king into account Gadamer’s (2013) notion of hermeneutical nature of understanding. 

Hence, the following excerpts of Sophia invite readers’ hermeneutic imaginations for 

it, but they didn’t help in terms of English, but maybe the 
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like, “What should I write about…this topic?”

From my parent and educator’s perspective, I recognized her parents’ feedback on the content of 

seasoned/experienced academic writers, hope to receive the kind of feedback that Sophia’s 

at Sophia’s parents offered was the 

uncertain and hesitant to include her parents’ listening and feedback in the category of 

which is shown in the interview excerpts, “I, yeah, I don't know what I, yeah, I just, it 

” Sophia’s hesitation and denial of 

curiosity of the reasons for Sophia’s hesitation. It should be noted that during the initial 

—
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brainstorming and planning by means of talking with her parents. That was why she said, “I don't 

” and “I didn't receive much help.” What was unsaid could be, “I 

with feedback on my written English]” 

“I didn't receive much help .” Presumably, she hoped to 

feedback on her writing, which was most needed, was unavailable except for teachers’ comments 
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daunting issue in Sophia’s literacy learning in high school.

Although struggle with writing was predominant in Sophia’s reflection on literacy 

constraints and opportunities in Sophia’s learning. Given that the production of writing is part of 

was Sophia’s weakness, I was skepti

…right off the bat. 

Sophia’s own evaluation of her strength and weakness inspirited me to think that she was not a 
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…when I was given the that…I think that was the 

like the pictures or cartoons or like excerpts of, like, the historic speeches… because I 

was personally interested in them…but if I wasn't interested in them, and then I would 

Sophia’s enjoyment of the freedom to research assures self

here is that Sophia did not “hate writing in social studies” because of her interest in the types of 

Delineating School Writing: A Bilingual Learner’s Perspective 

and expectations of writing, too, differ depending on writers’ prior experience, their role/status as 

, just like Gadamer’s (2013) assertion of finiteness of human 

writing from a language learner’s perspective, bringing a new light, which awakened my 

ous effort to heed Sophia’s perception of the nature and role of writing in educational 
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opposes to the source. That person’s perspective or someone who agrees to that source 

From a newcomer’s perspective, incorporating perspectives into writing was a new aspect of 

understand historic events…. And I think social studies is about, if the student knows 

the writing [a student’s writing], you know whether the student has that eye. Like, how 

I think making connections is important in social studies writing…if there's like two 
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A Learner’s Message to Teachers for Literacy Instruction in High School

to students’ perception of teaching and learning. Grounded in sociocultural theory, Johnson 

an relations, and that students are exponents of teachers’ learning source. Agreeing 

with Johnson’s notion of intersubjectivity of teachers as learners, I now turn to Sophia’s message 

gent multiliterates’ 

Sophia’s responses to the pre

through the paper together…because it's different when you receive a paper and that you 
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From a student’s perspective, teacher feedback on writings of students fails to communicate 

would’ve 

opinion…many students fail to acquire in the end. I think that's why social studies, it's 

Much is said in a critical way in Sophia’s text above. First, Sophia problematizes social stud

teachers’ narrow focus on the 

ia made it explicit that “ ” 

McCutchen, 2016; Moje, 2007, 2008; Shanahan & Shanahan, 2008). From an educator’s 

perspective, my understanding of Sophia’s preference of disciplinary
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that in Sophia’s view, little attention was given to how to promote students’ higher cognitive 

content. Second, it is suggested that from a learner’s perspective, although disciplinary thinking 

understood that since learning “how to think like a social scientist” is one step toward literacy 

This chapter provided rich stories of Sophia’s literacy experience in a Canadian high 
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Gadamer’s philosophical hermeneutics, I attempted to understand the phenomena and 

—

L2. At the same time, the conversations allowed me to experience “transformative effects of 

hermeneutic practice” (Davey, 2017, p. 2) within myself, enriching the linguistic resources of my 

recapitulate the participants’ insights into literacy learning in a new language and educational 

●

●

●
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solutions for a problem. Nonetheless, the rich stories of the participants’ learning experiences 

linguals’ literacy learning and practice in school. Finally, in closing, I discuss my overal

faceted, more so during the high school years. The participants’ school 
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were similar. As Vygotsky (2012b) urges us to trace an individual’s historical development for a 

relationship between the participants’ prior learning and their new learning in the following 

and language learners’ school learning prior to the present inquiry. I still do not reject such a 

Based on the analysis of the participants’ retrospective accounts, their proficiency in 

linguistic sense, Jiwoo’s English was insufficient for him to study in English
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proficiency between the participants, and that Jiwoo’s difficulties with adapting to the new 

that Jiwoo’s learning in the new educational system could be harder and slower than Sophia’s. 

or event and sought more knowledgeable peers’ assistance by inviting them to his inquisitive 

On the other hand, Sophia’s social style was relatively “reserved,” just like her own 
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learning rather than more knowledgeable peers’ support.

participants’ new learning was more profound in 

For this reason, scholars have raised awareness of the need for detailed reports on students’ 
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participants’ new learning were mainly related to a knowledge gap between wh

work and effort to keep up with their peers’ knowledge. 

worldviews, to know, and to be in new ways, which was clearly shown in Sophia’s 

“constantly moving, growing, learning, learning about the world and myself, improving 

myself” 

growing into the new culture of knowing and being, which can be supported by Vygotsky’s 

(1998) assertion that experiencing or exposure to the external is essential for “growing into a 

culture” (p. 34). For the participants as newcome
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reproduction or copying others’ text. Comprehending external source

noted, “I had to think [in] Korean and write it down” (Chapter 5) while Sophia expressed her 

feeling about writing in English: “In English…it feels like I have to write more…because 

” (Chapter 6).

In the process of overcoming such an issue, for Jiwoo, peers’ speech during group 

couraged students’ learning of active thinking 

Jiwoo’s
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On the other hand, Sophia’s process of learning how to think and communicate in new 

learner, developing thinking skills in a disciplinary way (“ ” in Sophia’s 

lessons (“ ” in Sophia’s expression) helped her to advance her 

between the two participants’ learning was in the degree of their engage

As social studies aims to foster students’ understanding of multiple perspectives of events and 
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On the other hand, it was suggested that Sophia’s benefit from interactive learning was 

minimal, inviting us to examine critically why this occurred. As discussed earlier, Sophia’s 

also been argued that individuals’ com
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advance one’s understanding of others or text, I find Gadamer’s notion of 

This leads me to discuss in what ways Sophia’s internal dialogue occurred in the context of 

with others’ text internally. That is to say, individual literacy tasks ass

others’ text is compat similar to Gadamer’s (2013) notion of 

lting others’ 

has been argued in many studies that internal processes are crucial for improving one’s thinking 
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& Tolchinsky, 2002), what I expected to discover in Jiwoo’s 

cultural learners’ perspectives of school literacy, 
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One may assume that if the object of a study is writing, research should focus on writers’ 

investigating observable behaviors such as learners’ performances in writing tasks  (Christie & 

1989). And sociocultural studies of writing remind us that writers’ perspectives on and values 
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—

cultural system, which was prevalent in Korea, as suggested in Jiwoo’s reflection on his prior 

promote, that is, students’ development of 

Importantly, their adaptation to the new culture and their acquisition of new “intellectual 

tools” (Case & Wright, 1997, p. 41), including the thinking skills required in social studies 
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In interpreting the meaning of a person’s text expressed in language, Gadamer (2013, pp. 

430) argued that the person’s point or “unitary meaning concerning things” can be properly 

analyzing interview data, it is crucial to understand the core meaning or point of an individual’s 

individual’s full account. Informed by these studies, I attempt to infer the meaning of 

both participants’ accounts although the degrees of explicitness varied. It was illustrated in 

Jiwoo’s conceptualization of writing in social studies, “Writing is what I think” (Chapter 5) and 

Sophia’s suggestion for an alternative pedagogic approach to social studies writing, “

would’ve helped better” (Chapter 6). Although 
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Jiwoo’s conceptualization of writing as 

Likewise, Sophia’s inclination toward the learning of 

This was shown in her statement, “

y opinion” (Chapter 6). 

Thus, we can infer that the meaning of thinking (skills) suggested in both participants’ 
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When closely examining Jiwoo’s and Sophia’s accounts, both participants hinted 

interpret, which Mishler described as an “interpretive problem” (p. 238). Similarly, Ellis (2006) 

re meaning of the participants’ thoughts and experiences by attending to the 

participants’ language and discourses, and their “most common forms of everyday sense

making” (p. 117). the inferred meaning of thinking (skills) in Jiwoo’s 

Sophia’s accounts Jiwoo’s 

in social studies and Sophia’s recognition of the distinct

is not just about the mere production of written language, but involves writers’ mediation of their 
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differences exist, and on their teachers’ feedback of their writings (Wilcox & Jeffrey, 2015, 

ed their teachers’ suggestions and advice. They also took into 
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Presumably, Jiwoo’s and Sophia’s newly acquired thinking skills could be used in their writing. 

Then, how should we understand Jiwoo’s and Sophia’s development of new disciplinary 

p. 86) noted, although “metacognitive knowledge and process knowledge” are important aspects 

one’s guidance for students’ writing (Applebee & Langer, 2011; Slomp, 2008). Meanwhile, what 

is emphasized in a sociocultural approach to writing is students’ metacognitive knowledge of 
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one’s understanding of the external world (Gadamer, 2013; Vygotsky, 1978), being immersed in 

new educational environments does not guarantee individuals’ full en

nternal factors. A point I want to make here is that Jiwoo’s and 

Sophia’s development of new disciplinary thinking skills can be considered as their long

later stages of thinking skills based on Jiwoo’s and Sophia’s retrospective accounts. 
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little explicit writing instruction in social studies was the hindrance to the participants’ transfer of 

clearly showed that language was not a priority for his social studies teachers: “Even though I get 

bad grammar, [I got] better [marks] even though I have many grammar error, [it] doesn’t matter” 

rs’ advice helped him to improve his 
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social studies teachers’ expectations of other aspects of writing. 

Jiwoo’s failure of applying transferable aspects of writing that he already learned elsewhere to 

skill development occurred in the case of Sophia. For instance, she stated, “I think 

essays in Korean” (Chapter 6). To expand on this point (writing

development), I recruit Ravid and Tolchinsky’s (2002) notion of 

and Tolchinsky (2002), denotes one’s awareness of different linguistic features, such as 

lexical density, and control over “linguistic variation” (p. 420). But two conditions are necessary 
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over one’s linguistic output (Ravid & Tolchinsky, 2002). 

same expressions. This was clearly shown in her statement, “

again and again…I don't like that sentences, all begin with like, “I think,” “I 

believe,” something like that” (Chapter 6). In addition, Sophia paid close attention to features 
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litative influences inform us that the participants’ 

existing linguistic and literate abilities, but also teachers’ pedagogic approaches to writing.  

As the present study is exploratory in nature, drawing upon the participants’ retrospective 

the participants’ accounts of the study allow us to have 

proficiency (flexibility) was a factor of the participants’ difficulties with school 
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column in Figure 2. This phase illustrates the participants’ adaptation to and adoption of their 

such procedural knowledge was a critical dimension in both participants’ literacy learning since 
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with their own words. In this phase, the participants’ primary co

participants followed their teacher’s expectation of writing (e.g., the rubrics of writing 

assignments), their writing practice was affected by their teachers’ approach to writing including 

their teachers’ provisi

participants’ writing samples from the earlier to later phases, it is difficult to identify their 

on the analyses of the participants’ narratives, the advancement of their techniques or skills of 

writing experience, their social studies teachers’ approaches to writing, the results of the 

assessment of the participants’ writing, and teachers’ feedback on their writing). 
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development of L2 literacy. Nonetheless, the participants’ narratives in the present study 

English, focusing on former EAL students’ literacy learning experiences in social studies during 

development in L2. While the newcomer students’ n

The participants’ texts have left two images on me, offering different pedagogical 
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often educators and researchers have focused on English learners’ observable behaviors and 

trace the participants’ developmental processes of L2 literacy, specifically content

pants’ intrinsic 
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can contribute to the fostering of students’ understandings of differing perspectives, 

Nonetheless, an implication of Sophia’s account is that intersubjective 

crucial for some students’ development of discipline

because the amount of necessary assistance to support an individual student’s development 

participants’ contrasting experiences in interactive classrooms remind u

. That is to say, while writing is used as a tool for assessing students’ learning 
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from Jiwoo’s account of writing was that it is too simplistic and overly

Education’s (2005) expectation. The study confirms the need for the explicit teaching of writing 

performance. This leads me to think that it could be possible that Jiwoo’s writing skills could 

have improved more, and that Sophia’s suffering from writing could have been reduced if more 

participants’ learning and practice of writing in social studies, demonstrating the importance of 

the teachers’ role in the participants’ progress and transfer of writing a

Considering the participants’ resilient and positive attitude toward their new learning shown in 

teachers’ guidance if more writing instruction had 

been available. Importantly, the effects of classroom instruction on students’ literacy 

nts’ 
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understand learners’ experiences and perspectives of L2 literacy more fully, it is crucial for us to 

participants’ preoccupa

cultural learners’ insight into social studies writing, namely, their 

writing (e.g., “It [language] matters but not that much,” noted by Jiwoo, and Sophia’s plea for 

treating them as “students who need extra help”, not “babies”) brings us to the question of how 
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this study, I attempted to uncover the significance of the participants’ literacy experience with 
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these learners’ literacy experiences holistically, instead of focusing on their unpolished and 

newcomers’ literacy learning in Canadian high schools. I sincerely hope that these stories 
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between teachers’ subjectivities and the language of social studies

& Jang, L. (2022). Researching adolescent newcomers’ literacy learning in Alberta, 

Examples of the standards for students’ writing: Social studies 30

https://www.learnalberta.ca/content/eslapb/documents/ESL%20Benchmarks%20Grades%2010-12.pdf
https://education.alberta.ca/media/160209/program-of-study-grade-10.pdf
https://education.alberta.ca/media/160418/ela-pos-10-12.pdf
https://education.alberta.ca/media/160418/ela-pos-10-12.pdf
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	“My father always told me, “Even if you’re doing a small thing…if you have a certain goal, specific goal, and it’ll be good for you to work on it. Keep studying”” (Interview, June 23, 2019).
	Prehistory of Development and Literacy: From Childhood to Mid-Adolescent Years
	“Forcing and repeat, memorize” (Interview, October 29, 2016).
	Unlike his early childhood memories of positive and engaging experiences, Jiwoo’s school learning at the secondary level, middle school (junior high), shifted to passive learning with little student engagement. During this period, learning was a form ...
	Throughout the present study, Jiwoo did not discuss to what extent the repetitive method of studying helped him to increase his knowledge and literacy learning. Interestingly, he mentioned that he benefited in a different way from forced learning in t...
	English Learning and Literacy Practices
	Most English learners in non-English speaking countries do not have access to abundant exposure to authentic communications in English. And if they have communicative opportunities, it can be limited to artificial contexts, such as the classroom in sc...
	(Pre-interview activity, October 29, 2016)
	He explained, “…soccer was very helpful for me to adapt to environment in Australia… That’s why I draw soccer ball that shows ‘be healthy and be a social person, learn how to participate, make many friends….’” (Interview, October 29, 2016). For Jiwoo,...
	Contrasting with his flexible and engaged learning, Jiwoo’s affordance to develop a practical sense of English at the secondary level was limited. English lessons were highly teacher-centered wherein class lessons typically focused on vocabulary and g...
	In summary, Jiwoo had access to real-world English-speaking contexts for a short time at the elementary level. At the secondary level, he had limited opportunities to familiarize himself with a wide range of English including written and spoken Englis...
	Who knew it would take
	this long?
	Nobody told me
	for this long.
	It’s okay, I am here
	where it took me.
	(My interpretation of Jiwoo’s words, July 2022)
	Studies of education and literacy inform us that school learning can be a form of culture shock (Connor, 1996; Miller, 2004). Culture shock in literacy learning can occur when students’ literacy backgrounds and what is expected in school literacy are ...
	Indeed, in Jiwoo’s case, such culture shock was pervasive in his high school learning in Canada. Coming from the Korean educational system that placed little emphasis on writing (composition) either in Korean or English education, one of the difficult...
	The fact that he had limited experiences of writing both in Korean and English meant that writing was certainly a new dimension of literacy for Jiwoo to learn. Jiwoo expressed his unpreparedness for writing in high school. “…it [writing] was pretty di...
	To remind readers, it took decades for me to reach an entry level of creative writing as I addressed in an earlier chapter. It was one hurdle, creative writing, that I barely jumped over whereas Jiwoo had to jump over many hurdles during the high scho...
	As the present study progressed, Jiwoo could provide more details related to literacy learning and practice in high school. He was also becoming more analytical when responding to my questions. At the same time, I, too, was changing. The more I conver...
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	Schema refers to a mental framework used for sorting or organizing information (Ferris & Hedgecock, 2014; Torney-Purta, 1991), which is developed on a basis of milieus of experiences. Studies have shown that experiences in different contexts and cond...
	Gee (2012) posits that the acquisition of literacy includes not only understanding text in certain ways but also talking, interacting, and thinking in certain ways, wherein attitudes and values are embedded in their social practices. From a sociocultu...
	Prominent in Jiwoo’s reflection on high school experiences was the importance and benefits of working with peers. Peer interaction within and outside classrooms played a significant role in the development of Jiwoo’s thinking and writing skills. Consc...
	Moreover, Jiwoo placed high value on peer discussion and peer support in his literacy development, which he juxtaposed with teacher-talk in terms of the benefits and degrees of comfort and affordance he felt. Jiwoo stated,
	making more confident. …teacher is familiar but peer is more familiar, right? Because of
	their help I was able to, to be more familiar…yeah…after class we can talk
	about the discussion [we had] in class. Even after class… (Interview, December 21, 2018).
	Implied in the excerpt was that the accessibility of peer activities became a source of support or assistance with his literacy development. His notion of familiarity could mean both the psychological and the physical. First, the psychological familia...
	The message from Jiwoo was that being a newcomer and language learner posed extra layers of challenges in learning at the upper secondary level. However, an unexpected resource that benefited him was the support he received from his peers, both within...
	The present study is informed by the sociocultural framework that contends that the human mind is a by-product resulting from contact with the external world (Scribner & Cole, 1981; Vygotsky, 1978; Wertsch, 1991). For this reason, I want to remind rea...
	Recalling his writing experiences in English, Jiwoo expressed that he had an assumption that good academic writing should consist of advanced vocabulary and long sentences. He tried to include those elements in writing consciously. Thus, he was lingui...
	In high school I used very complicated vocabulary and very complicated word… I used very long sentence. Like, I didn’t have to do that. I can make it shorter (Interview, December 21, 2018).
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