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ABSTRACT

.

The purpose of this study was to ekamihe the fn.f.l\ience of.,'i'deo_-_';‘.f

v

logy on a teacher's Selection of resources in social studies. Exa<"

mining the role of ideology in eocial studies ediicatioi_li.,i.s.a‘frbix_'ditfﬁl_:

activity because ideology influences resource selection in two ways.

FAirs/t, a teacher!s resoorce selection is Lnfluencedbyhleown e
'ide‘,olog?. Second, a teache’r's re_sogrce sele,v'ctioh. xsmﬂuence:ibythe
'ideology of the c'urrichlu.rh which he is .r_eq"uired tofollow. S L

| Chapter I p‘row;ivdee an introducti'ohto the studyand_)ustihesthe

irhportance of understanding the worlgd of the s,oei‘éii- etudi'es "tea'cher.".? e

o

Chapter 2 mcludes a review of the hterature about xdeology and{_f,,

educatmn in general and ideology and soc1a1 stuches in Part1cular-

“ -l ':l

Chapter III descrxbes the need fo&‘ a d.lfferent approach to
- research m socxal stuches educatlon. BecauSe of the frustratmn thh o

existing approaches, research in socx'al'studxe‘swe'dpc‘ati..&:m shoﬁld R SR

emphasize the role >of the teacher'.' '

Chapter IV outhnes the research methodology of the study._, Thls
chapter dlS cusses why a quahtatxve rhethodology was used in thxs study.”

Chapter v descnbes the xnterpretzve framework of the study. : :

k)

This chapter gives an account of th‘e procevss o__f {interp-retat;'onﬁ-that"\ ! :
forms the basis for this study. Lo e
. Chapter VI presents a picture of the world of" the '_eocia-l studles 5

teacher., Teachers' views are described under five headings: 1. view T
. . ) . T . o . R N v



. N “a LI woo- L, . b
! of resources, 2 wew of colleagues, 3. vxew of the teachtng task . ,
o 4 view of students, 5 \uew of the 'World S e T e e
oo . 3 , S LT s
Lt ' ._.»-_0"' .. \ .. . ; . - B - _‘; . - L
[ TE— '(‘Z‘h‘ pter VLI anaiyzes-teachers v1eWs of resou
R '.7 o, - . ‘e .

rce selectxon.. .
22 . . . :

S Teachers vers “are xnﬂuenced by thelr own x,deology and by the 1deo-"
T B . w e LT ] AR .s '«-‘ -
. o } R . . o ny: ?
IR logy present in the currxculum. S S A
. v‘ v.‘ \» et hey J . PR t ." t.,b = " N N
T

Chapter&{[ﬂ presents a reconceptuahzatxon of a teacher s role
\~ g
: 0 R ., :
'jfi'nf/j}te--,'selection‘o"f"‘resourc'_es. .Teachers_ arei‘actii{-elyﬁinvolved'ih.
: < e . L . . ] . P ; [ e o R
) ,,,».'... . -

. choosmg resources for the:.r classes ‘* B .';-& T e U
. . [ ’ '| a';. ,'c-
. Chapter IX exa'nunes thp ,mfluence of Ldé'ology in the world of ‘the
socxal studxes teacher, partacularly in relatxon to the selectxon of BTN

© ‘,- "' .« o - . : ::’ .
_r,‘esources-. - The chapter ends w1th the conclusmns and the rec‘ornn;xend-‘
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CHAPTERI - . | . .. .

" INTRODUCTION

¢

N

- ten years of discussion, '%valuation, and revision of the social studies.;'

‘curriculum of the province. In 1975, a major e\}a{uative "st'udy,' the-

' was stated_clearly. ~Teachers were'to implement the new curricuium

: recommended resources (Alberta Educatlon, 1981 p. -4)

~

® . - ] \w\’___

In Septemher, ‘ 1981, a new social studies curriculum became -

' compulsory in Alberta.: The new program marigs the culmination of .

’ '
” .
v

'
'

DoWn’ey“Repo‘rt,‘._ r_eCOMended that‘

; the Department of Educatxon undertake a
‘réassessment of. the Master Plan anda !

' thorough revision of the major documents : r Z~4"-'
in wh;ch the Master Plan is a_rt1cu1ated._ - L

“In 1978 an interim ed“.it'ion‘'of"the/z‘!"rylbe'rta'T Social Studiles‘, Cu_'rricuium' KO

.was int'roduce'd.’_ After two years of/fri\al if the schools of 't_he‘pr‘o"\ri.noe‘,if

it was revised aud,becarne the- 1981 A}berta Social .Studies_'Cu_rriculunu:,
. . ‘ . A & ' . -,' .,'. - .
.The .program's introduction was supported by a major in-

. serwce prOJect desxgned to help teachers better u.ndersta‘nd the '

v

.-phxlosophy of the new program. 'Ih‘e 1ntent of the in-service project:

o]
o .

in terms of its basm phllosophy usmg the available”'prescrlbed and

However, ‘somle questiOns should be raise‘d about this process. .

"Are teachers passive adapters ﬂohf;.‘a curriculum? “Will implementa-.t;oﬁ“

be s,uét?esfszfﬁl, if teachers learn the. skille requisite for understanding

" the f)rogram? Cana currioulurh be implemented suecessfully"i'f .



/2

L4

o

teachers' views and dev_e'loper's' views are not congruent? The basic
-assumption of this in-service project is, itself,"f)r’obllematic. Ina

study of the documents of the in-service project,” Chapman (1981) |
discovered that the technological metaphor was do'!hiniar‘i't.‘ | In the

___;____tec_hr;olc; gic al;metapho r:_..‘teache.ns_afr,ewi ewed as pas sive_ado pt.er-s-ofathe

curficulurn; i.e. if they learn the skills they will be able to implefne'nf:

the prografn. However, r.e.cent research incre‘ésingiy 'suppbrfs a
-view that teachers do not implement progrdms passively and neutrally -
, (Fullan énd-Pomfr_et,‘ 1977; Connelly and Ben-Perété, 1980).

Acc’dr'ding to these éduc‘atoxfs, each teacher who attempté to adapt a

qugra:m brings much of himséLf to that pidgram.

P S | . Purpose of the Study
The purpos',é of this study is to desc ribe, a‘nd'ini_:g.arp_r‘et the ﬁva}?s

' o oo ’ - . L "v‘_ . - e N . ».."
in which a teacher's ideology influences his interpretation of a social

~ studies curriculum, Based on interviews with six twelfth grade
AT : . = B s Y- -
. teachers and an examination of the gﬁsting literature on ideology, the

. . -

>

) étgdy aftemptsu.tb illu'niin;a_t‘:-'e‘f‘h.e‘ wér.lci.. c.)'f7the 'soé;ial studles te“ach_e‘r._: I
‘ w111 'suggést,-ghéév.thesé séc‘ialh s“.tt.x.d’ieAs'.tve'a‘c.he-rs ha;'e pa’}-lti“;"ula'r V?ﬁ?‘%s-'?‘f -
'resc;u¥-_Ces’l' ofCurrmulum’ Aof stﬁd;an?s, of tﬁeir_ colieaé'ues,‘ 6f't;.1.1ve~l
teachmg taisk,.' and of thg \;Vorid. ‘. I w‘ill_—alksc.) '-B'x;g.élest:tlvhat',. ih'_'cf;opsing
- zje:’sbourt;»e‘ lrr'}éteria;is f;r'.tvl‘leir' 'é"l'as"s‘es, ti;és.e i;éabch‘er_sigi'm‘:evrpx_-t‘at‘ é._ R ”
' :c'urrivcult;rn ip te‘r;n‘s'of»‘th'eirv 6.wn. ideollog.i»c"'al"pqsitv:’ip.n‘sb. -Fifst,:’thése.

| i,ptelf?rétations ‘a;;‘e b;a'séd. ph]the vxew é teachev‘ribzl-i;fés: to 'aL curnculurn, o

| . S‘é,co'mﬂii, ‘.‘thues.el intér.p;étiafiéﬂé _fép"résént" the i’dAet‘::.loéy.pxz-cla‘s‘ent ih‘eé

-




curriculum acting upon and directing the views of the teacher.

Nee‘d for the :‘Study‘

A contextual expianatioh is he,ces_‘sa.ry in order to account for the

“

-

‘ - need for this study. The context will be explained in three separate
_____’__g»b_ut—related—Wayrvs:'—l-.%-an}account?.»of—the-pe—'rsonalwcontext;*Z-.——_an—account——

of the provincial context, and 3. -an'account of the educational context.

Persohal _Context M >( ¥
My ‘own teach.ing e_:;pergiences.in Albe rtaha.v‘e aiWays inélﬁded a
special»emphasis on curricuit‘rrrr’ interp'retatiori. Fd‘r ee‘ven years I
ha’v‘e"taught‘ irr ah i‘h'depehdent s"chool‘" The school is operated by .
parAents, teachersl, and students 'who. want educatxon to be based on~a
: bxbhcal vxew of hfe. ' o |
: In order to develop a, currlculurn that expresses a b1b11ca1 view
of llfe I constantly'ra1se quesltlons ahou’c the currxculom set by the '
provmvce. ’ What a.sithe view of man, vo.flv soci_ety,'_ of the world presented »‘ v
in the -1981>‘A1‘bvert_a. .Soc':ial S,ttidies c'ﬁrriéiﬂpn{? Is__.'_there’ room in thls '
currlculum vaor vmﬁlt-i.pll‘e viewe of: r'ea];tt;r? How do I, :;asv '_a te’aﬂch‘e r,"- |

interpret the reqllired:ourriCu'lum in my classes?

.. Provincial Context
-In the years. 'follouwingvthe‘ vDow'neY_Rep,ort, 'ma.nyiac'ti'ohs\x're re.
- "'.taicen"by'people ih ‘the Departrr.lentjof Educativon.' and‘in the prOVincial

' goVernment. The re appeared to be a need to deal with. the problems

v [y .

Whlch the asséssment of the soc1a1 studles in Alberta had dlscovere \‘.

In 1976 the Department of Educatxon enhsted the support of



teachers throughout the '?rqvince to dev\elo‘p‘res_ource univtvs fo:r each
. '.grade lievel.i These u‘nivts'were intended fo pi-qvide Cana'dian conteht'
reso'.urces' available for teachers.
" In 1976, the provincial gevernment hecame mo‘r“e 'involved ‘in
___:;,__'g_'ejducation_byAQappointipg-the_c_urri'c:ulum;Peli cie s-Boar dv—Its-members
fo_rmed an advieery b‘ody‘to the ivﬁnieter 'Qf ‘Edueati.on oh matters
‘ relatrhg to‘procedures and programs in curriculum.
| In Fehrﬁary, 1977, the p,rovineial éovernrhent anneuheed the
Alberta Her‘itage; Reshhr.cg"s.;P.?".o/ﬁ?tif“‘_’Ifhe’project in-v_e_lved the allot-
menfl of .$‘8. 3'Irii11idn ror the developmeht of resodrce materials for .
Alberta échdol.s.' "‘Theserr_raterials ;Nere-.im‘:end"ed .ll)rima'rily for socral |
- erudies; For example, ‘each érade level Weuld. receive a eorhélete,
pre-packaged umt (Kanata Klt) desxgned td fulfill the prescrlbed top1cs .v
of the new curncu.lurn. ‘The Kanata Kit portmn of the Her1tage Learmng
| Resources Pro_]‘ect subsumed the Canad.tan.content umts begun in 1976

L ' In the fa]l of 1977 the Currlculum Pohc1es Board was gwen a

, 'discussmn p_aper ent1t1ed,;Alberta _Educatmn‘ and'Dmloma Reqmrements

(The Ha»rde'r_'Reéér#). The Board's dig,éu,s'sion ofthls document
. dereioped 1nto legislati;on which :‘-:.tated, the glo‘als ef.vedhcatien ahd the '
goalls:-ko.f schoolmg. Thls.l-egxslatl.en .w‘as pa-seed by the.pr‘ovxncxal |

legxslature in May, 1978 | o

In 1978 I pxloted the flrst ed.ltmn of the Grade 12 Kanata Kit. -

At that time it was called Power Monev, and Meanxng. When_I

recexved the final edition one year later, it was fundamentally different




from the edition I had piloted. I b'egan to wonder about the?procvess of
curriculum.development, : What'had happened between the pilot and.

final editions?’ Who had made the decisions about changes? On what

basis had these decisions been made? Would I be able to use this

revised-unit?
S.ubsfequent develqpment of resources in Alberta for sqc[ial

studies ‘have ineluded teaching units for each g‘rkade-leVel fer the pre-
sc‘:r‘ibedb topies not dovered by_the Kanata'Kits._ <>A teac‘_her‘ can novg
rn_eet the obj"ecti'yes of the_.‘pres_cr'ibed topics fdr' a parti‘cnl'ar .g rade by
using one k;r two .Kanata K.its‘ and one of" two teachin'g units._ All ' ',
resourees and actiirities r.equired fer a topic are prp%r_ide'd in;_these
4 units. |
The resource shortage discevered by the Downey Report has
A been removed. ,'I’here is a new curriculum F‘There are resonrces

. ' 7 R . . .

| available tci 1mplement 1ts obJectives. A teacher needs only to 1nstall
._the kits and umts in his classes and he wxll have fulfillehd the curri- :
culurn s requiremen‘ts. Howeve.r,l one-thing‘has’ been -left unrecognized;

,What role do a teacher s own v1ews play whxle teaching in Alberta w1th

1ts particular curriculum and 1ts suggested resources?

v'lE'ducational Context'

bn paper the 1981 Alberta Social Studies Cnrriculurn is an out- |
‘line of goals, obJectives, topics, and methods. ‘ Suggested activities
and" readings are .containedl.in_th‘e\ Kanata Kits andgthe Teaching- Units.
“Prt‘a\éeribed and recornmEnded rea\sourees.arefli%ted.fer .each."top.i.c and
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each grade.

resources?

-~

But, whose views are included in this curriculum and its

Whose views are excluded?

Underlying the curriculum and the resource materials are

various beliéfs, assumptions, and priorities which make up the

*'*-“conceptm'n_of‘the program. ‘The developers' views of man, of soc1ety, :

.

and of _the world form th_e ba_sis of the cur riculum_' (We rher and Aoki,

1979).

.

A teacher comes to a curriculum with his own intere;sts,' beliefs,

S

:nd views of man, of society, and of the warld. This frame of refer-.

ence influences his interpretation of a particular program. The

- choices he makes about materials; methods, and ar‘ticle's which he

-will use in particul_a.f teach‘inglléarni"ng situations develop out of his

own views.

. : ) - . . X Y ] .
In teaching there is an interaction of perspectives; the

e

N develdper's, the teacher's, and the 'studént'.'s.‘» The particular focus of

9

th.l.S study 1s on the interaction between a jtéacher's views and a' -

c;'evevloper's

,vie.;;s embo_dié_.d_ in' a vcur>ri;:u1urn. ‘W(érner‘ (1977, p. 198)

' expresses it in this manner,

" As a teacher comes to a social studies pro-

gram. e+, his interpretation of 1ts perspective

"and in part upon the teacherls outlook on"

will depend in part upon theKrogram itself

social studies and on'man, his intents and - s
motives, and his immediate gituation 1n '
terms of a particular class to'teach.

- Before a teacher sees a curriculum, developers have selected

goaia and resource materials.  Through t'hese”‘lg_oals and res_biurce

materials they, consciously or unconsciously, determine, in part, the



perspectlves and methods through which teachers and students w111 see
the world (Werner and Aoki, 1979).
Recent studi._es about socia.]_f studies teaching emphaeize the

-central role of the teacher in the .education of students. Shaver, Davis,

: —and—Helburne—(—_1~97‘97‘15.—‘6)—state—that )

the teacher's beliefs about schooling, his or
her knowledge of the subject area and of
available materials and techniques, how he or .
she decides to put these together for the
classroom=--out of that process of reflection

- and personal inclination comes the day-to-day
'class_ro_'om experiences of students.

Educators need to RnOW more about the ways.in whtch a teacher's :
ov'm‘ vie?vs influence his choices‘of“resource rriaterfals. 'Sueh ltnow- -
. ledge wil]‘. hopefnily ensble us to. come to a fulle‘r ‘under“standing‘ef the
| .acti.ons of vin'_diAvidhua'li teacher.s‘ae they_implernent ‘curricuiluxn‘v and r_naltce
- d‘e-c,is‘ic‘ms abeut re‘sou'rvce materials in their elassreoms.

h Fn‘rthermo‘re,. whatever h'anPene in the _classroom,has ramiﬁ,-
cations 'ffor" so‘cie-ty." A eeciai studies eurrieulum snggests a spec':iﬁcb
s'ee.ietasl reaiity. It thereby addresjses,‘ conseiously or unconsciously;-,

Awhether the extant soc1eta1 organization lx.s adequate. er Just. Berlak
,(1977 p. 34) argues that
e v1rtua11y all the da11y act1v1t1es of the teachers,
. including their choices of what and how to '
-teach, reveal their resolutions to the d.tlemma )

? o of mamta:.mng a soc1ety as it is or devoted to
" anew future.
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a : ‘, - | Stateme‘rtt of the lgro‘:t;lem. - , : : : [
. ~ I y v - .
’ Y The focus of thls study is the manner 1n which a teacher g Ldeo- o
’ P N . A ) g
- *logy 1nf1gences ’i‘us 1nterpretat10n of a socxal studles éurru?:ul}um, T
v : S A oo
partxgular, his selection of resourCes_ for cclass.v R i . ‘ . ’
: _ "N

a7

'I‘»he—followq'.ng—que-sti-op-s—a—re—de r“ived—fron'}—th'e~prob—lem—s’tatemént: = —-

1. What are the view$ of teachers .about choosmg 7 B
resources? ' . T e

2, What are-the views of teachers about a partxcu{\
currxculum? . .

3. How does a teacher's view of the world influence
his interpretation of a currif:ulum?

4,  How does a teacher 's ideology influence his. _
selectmn of resource materxals‘? ' o » v .

_Organizati‘on. of the Thesis
Chapter I provides a brief introduction to the study and justifies

‘the importance of understanding the vi(o'rld of the social studies

‘_teacher. a
The need for this study has been rooted in personal, v’pr‘ovincialb,
. ' . R

and_educatidnal contexts. The problem of the study has been stated

‘and expressed in four questions. v - ¢

B
PN

'Chapter'I.I inclxllde'él a teview of literatut-e alaout ideology a:nd
’ed‘ucaticn,.‘in genefal, ’and ideo__logy aznd“scr‘:ial_studies, in »particularl.
 The c‘.hapte.r outlixteev the ;es;réence of interest in ideolog.y.

An inctea‘.sin_g number: of edqcatofs express a concern about the

importance of examining the role of ideology in social studies

education. Issues such as the underlying assumptions of textbooks, the
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. :‘ . “ 9
Lo “ e [
role ofteéli:héré- in supporting or eriticizing the status quo, and the

assumptions of curriculum developers are receiving prominence in

« .

~ education journals. ‘-\[.'I“his,chg;iter also gi#es,aﬁ%ief'rév;ew of liter-

S ature"about‘cur‘ric(\'J.lum'interpretatibn}'aquit teachers' thoughts,

-judgments, and d;eci'si.ofns,. and about pOIitical'--e\ducat'ion. v
: Chaptiér.:I.II‘ reviews several iarticl'es ‘ivhich‘ éddfess thegr;eed for
o a di:t'fe.ren't apptx;"oa.ch‘ to research ih,sdcial'_é.fu,dies education, This
- S v . v . . .

chapter states that b§v¢ause‘ of .thp'fr@stratibn with existing approaches,

"4resea.r'c.h‘ in s(‘)‘ciélfs"tlidi_es should emphési2§ the role of the. teacher."
Chapter IV outlines the research methodology. This chapter

dis‘ft:'usse;sl why a q'i‘iél_ita‘tivev ajxf)vl'):i-pach \};{as used in this study. - Inter-
.';Viev}i‘ng piioc‘.e“'d"urgs.a.n'd"_‘"ﬁr_oblerrig "é‘g'e 'explained. o

R

o Cha,iqt_er V-:'*de.sc';'ribﬂes the interpretive _fré.rrle'wo:k of the study.

L.

- E'rh‘ph'a'sis'i"é-‘fplac'ed »6h."ij~.e'ciogni21hg"t'h9 interview as a diélogue be-

~.

"’i;\ﬁeen’;fyvd"peop‘lé‘.a_ *Each transcript is viewed as a text of a teacher's

-l

" account of his situation., In‘interpreting these texts, a researcher
hée_ds to allow vt"he-j meanihg of the text to”speak. This chapter gives

_ an account bff.the,, Proc‘:‘:e,"sh_s d'fu"'inté'rpiféf:ation that forms the basis for -

this study.
A chapggr VI 'pr,e;sjé'pts V'a.‘:pict‘_ure of the w»o"rl..“d o.f. the .so'c.:ial ,-s'.cudies
't,éachér.de;-iv‘gé froﬁn}.é‘x_’é:‘rinter.pz'-etajf:i‘on of fh_e si:;. iﬁterviewé. |
T:eachér‘_é_,_" views ._a’rev ;i;s;:ribed.ﬁnder five headings:

| | 1. View '.of:reso‘ui-Ce's

2. View of colleagues
3.- View of the teaching task
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4. View of students
5. View of the world.
Chapter VIJ ;;nalyzes the teachers' views of resource selection ‘
in terms of ideological selection. Thé‘analys'is is done in terms of

two perspectives, First, teachers' views of resource selection are

.influ.en‘céd'by ‘th‘e ide‘oAlogy véhici; j:hey bring to a partictliar currigulum..
Secox';d, :'te_ache;;s' \.riews of reslouri;‘(; selection are inflﬁenced by the
ideolog? which is present in a ‘curriculti!n.

| éhapter VI ‘s.ugges.‘tvs;thfat the infefpreta_tion .of these i.nté.x;'iriews ,
suppbruts 5 rec“:énceptualization "of the way ih whi.ch a teéchér's x;ole in.
the selection of resoﬁrces ‘is.portraye’.d. Teacht\ers ‘ah;'e actively = &

involved in choosing resources.” However, teachers see this role in

, L]

K

'di-fferven_t iygys. N - . . ok
Chapter IX. exarn.ine:;; the iriflugnce of idéology-in ﬂthéa,world of
'fhé,sociai s.tud"ie.s teacher, particuiai'ly in relation to the “se]:.ection of“' ’
' -resohfces.; The cha‘pfe;- endg \irith the cbncit'lsioh's and the recpmrrielid-
ations of t_hek study‘..‘i
' ’i‘he appvendic'e‘s include a copy of t.:he‘_q>ue~stion.s use‘& in tﬁe ivxitelr-

views and complete trka.t‘l'scripts of the interviews.
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. CHAPTERII

~ REVIEW OF SELECTED LITERATURE -

~ - : o

- Ideology

_ In-the-late-195 Q—'-s—and-—ea—r»ly——la‘) 60 '.-s’—the‘—preva—lent—nOti on-in-North————
»Ameri'ca'was that ideology had lost its former impertanc':e.' Western
society had developed a modern stable politicai,' economic, and social

system which no longer needed ideological support (Bell, 1960).

i

However, a.n e'xaminati,on ef iiter‘ature in e,ddcatton' pnblished'
:during the layst'decade. indicates'tha't .ideolegic.:a.l issues are'heeoming
more central to educatlonal d).scussxons.‘ Bermer and W1111ams (1973),.;
Pratte (1977), Grace (1978) Apple (1979), Sharp (1980), and Nelson
(1981) are examples of the renewed 1nterest in an. exammatxon of the
-role of 1dec_>‘logy' in educati,on in g'eneral, .land‘in cur r{iculum in parti-j
cular. o ) | - L ‘&’ . |

, At the outset, 'recoug.-nitx'on vha's;, to be gi.v‘en.vtol'th‘e faet that,“ ﬁvhile

.the‘re.is ,increasing emphasisen izdeeiogy, there is no apparent agree- ; -
ment as to a common defmxtlon of the term that could ‘be ‘ne.ed by |
'researchere in educa’aon. Perhaps thJ.S lack ot agreement 1s.an
‘md1cat10n of the 1deolog1ca1 bas1s of research 1tself As Popkew;.tz

- (1978, p. 35) states, "rather than be1ng aloof and detached engage-

ment in research a££1rms soc1a1 values,. behefs, and hopes.'.’v ThJ.S

study does not escape certam 1deo}og1ca1 ‘constraints.' ,HOWever, 1
.»hop.e,t,hat, by‘tak.in'g a self-{re;t"leetive ,and~criticaf‘l s..ta.ncei;-a, di"s'cus-s‘ien '

11



_of the teacher.

i term-ideolo gys

¥
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of various_explanations of ideology and education can\lea’d‘.to.a further

elucidation of .the role of ideology-in. the curticulum i'nter.-pretive acts -

'I‘he‘follovﬁng examples illustrate the vari“ety in the usa.ge of th.e'

Ideology refers to an mtegrated pattern of .
ideas, system of beliefs, or ‘group conscious-

' ness which. characterizes a social group.

Such a pattern may include doctrmes, ideals,

‘slogans, symbols, and directions for social

and political action. "'Ideologies also include
objectives, demands, judgments, norms a.nd

justifications, and in this sense they are s

' value-1mpregnated systems of thought which
- may be perce1ved as sacred. (Bernier and

W11hams, 1973, p. 27)

A part:.cular 1deology is not Just a cluster of

behefs. ... remote from the facts of the social = ‘
order., It is-an. expressxon of chosen elements_ L
" and factors among these facts, but it iszsome~- . -
" thing' more, namely a. powerful force that has' ,
~..shaped those facts and seeks to shape themin = -~
 the future in some" partxcular way. (Pratte,
~1977, p.,48) ' S

e

‘ »Ideology. s S
(i) contains a theoretxcal base con51stmg of
, metaphysxcal ep1stemolog1ca1 and amologxcal :

behefs,

- (ii) is 1mp1emented thh some more or less :

definite elements of what'is to-be the proper or

correct: 1nterpretat10n of the belief system; o

(iii) has a hrmtlng class of 51tuat10ns to whxch
it applies. It is not universally valid; R
iv) ‘contains’ sxzeable data components of fact
~and observatxons that represent emp1r1ca1
 premises within it; e

. (v) offers more or less defxmte thought-to-be

" desirable results, a justification for its adop-

tion," (Pra.tte, 1977 p. '49- 51)



Ideology... is understood to be ‘a system of
ideas and beliefs, whose function is to legiti-
" mate. and render 'natural’ the ‘domination of
'the bourgemsxe. (Grace, 1978, p. 4)

Ideology refers to a system of behefs, 1deas, ‘-
~ and fundamental ‘commitments about social
‘reality. Three features are crucial;

(i) Legitimation- justification of group ST Y
~-action and l.ts social acceptance; . 7
(ii) Power conflict- ideology ffrms the
. basis of people hold:.ng or seekmg
. power;
- (iii) Style of argument- spec1a1 rhetonc
“used in 1deolog1ca1 argumentation.
(Apple, 1979, p. 21 22)

v The concept of 1deology refers not to abstract
3 systems of thought, institutionally recognlzed
~ as such... but as somethmg much broader. vee
A socially deflned way. of th1nk1ng and.-acting,
- ' a set of conventions-and assumptions which . . e
_“*\-make meaning possible... and hav1ng a. mater- R
. ial reahty and material force. S S
’ : (Sharp, 1980 p. 96)

/Ldeology is'a set of behefs Wthh 1nc1udes"
(1) moral ethical, ‘and normatxve views. of -
human endeavors, - mclud.mg social,-

econom1c, and educatxonal relatxonsths,
(11) ‘a ratxonahzatxon of group 1nterests,
(111) an-essential posxtxon or argument from
. which sxgmfxcant attxtudes and actxons
are derived; - - . e
(w) 1mp11ed theories of human nature and
_cause and effect. i
' (Nelson, 1981 p. 3)

Each of these explanatxons and accompanymg exphcatxons of

o _.‘xdeology coptrlbutes to a broader understa.ndxng of the role of 1deology |

g in educatxon and 1n the hves of teachers. Bermer and W11hams prov1de v
‘an overvzew of Amencan 1deolog1ca1 emphases and dxscuss the1r B

,educatronal 1mp11cations‘. o They-exanfnne -'the nature_ of ;ideology-’and. o
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~focus on various ideological strands: scientism, romanticism, puri-

' tamsms: nationalism,, progressﬁvism; and educationiém. Each of these -
‘-is,considered part of the "eclectic b’elief‘.s'yster»n' labelled Americanism," |

4

* Their discussion p'rovi,des'a‘valua'ble,overvie_w of each of the

.’strands_"wAith’in"American edueation. | Bernier ..and.‘W.illiam.s. urge that
o te:acher'svguvard' agaihst..ideolo.giealbexceasee.sueh as consldering their ‘
'o‘wn‘_i‘deolog.y to ble Asuperi‘or to .a11 -other"sv. They argue.supoort for‘ | ,
v‘1deolog1ca1 plurah sm and that "all 1deo10g1es mcludmg one's own. . .'
" be vxewed cr1t1ca11y" (p. 58) In’ vx‘ew.of th'e1r cautxons', at:xs-xromc
g _that they do not recogmz‘e that ”the eclectxc bellefs labelled Amenca.n-’-' -
' 'xsm” Lnd.tcates thelr own rdeologlcal framework B \
‘f | The analytxcal work of Pratte (1977) 1s benef1c1al for obta1n1ng a.
- ovoqnceptual unders,tanchng ofnxdeology'. : He emphasmesthe 1mportance_“--'
v of reahzmé that 1deology-1nvolves hnklng belxdefvs to‘actlons. I-I:.e'j"-“L
i-; 111ustrates thlS hnk when he states that | o
| '1deology s work 1.s not 50 much Jt:o te'll ushow ,\ &
N things happen in the world; its purpose is'to. : ' '
o ',help us decide what to beheve 1n, what do -~
.- about’it, and how to go about domg it. - (p. 10)
- .é'ratte"s ea{planationilof ‘the variOus ‘daspe\cts‘of- 1deology are help- /

'Eful for analyzxng a part1cular 1deology and reachlng an 1nte11ectua1

.;?__understandxng of the ways in Wh.l.Ch that partmu.lar 1deology functlons _ -

-and‘gwes meanlngandid,trectmn- to'p‘eople 8 hves.-. He states that and_ =
Ldeology is most appropnately evaluated m terms of 1ts overall ade- :

'quacy and by the nature of 1ts Just1£1cat1on. Oyerallad_e‘quacy,;s



.-—-b‘y—'éhowi-n'g—it“tb—b“é.‘fafti‘drfal_ly‘dé“fe‘ﬁs‘ible. For example,

15
®

examined on tvhel' basis of two criteria: (i) establishes solidarity for
large numbers of p‘eople of different classes, ethnic groups, and stages
of devel‘op‘m'ent; (ii),establi.'shes ident'ity for individuals, a sense.of

v

' beiohgihghess. The: Justxﬁcat).on of an 1deology can be accomphshed

-

|
Vo

it withstands aftempts to reject it on the
grounds that its theoretical core beliefs, in-

terpretation, empirical base, thé limiting
class of situations to which it applies, and
the results 1ntended are in some way accep-
table. (p. 66) : :

: . . O :
Teacherg. Ideology and Control (Grace, 1978) provides an ex-

' 'pl'o"r.ation.of id'eol’o“gyv as px"axi.'sl. Grace examines teachers of fhe
urBan _v'vor'ki‘hg» cJ‘.a's':s‘i.n relatior: to a {notion ofhideolog.icalconﬂi'ct- in ‘

:'.e:a-ucat‘ion. ' D.I.‘a.__\#iog upon both hi.s._torical,. and c'orjztlempor-ary‘research
1n Bri‘.t»air"x,x Grace ‘eugges:ts' that i:he,present:urBaxi 'school ia.tl'le"focu'e»

of an 'i‘deologi‘cal strugéle a'r.hong various inteli'e'st groups. 'He delxn- |
eate‘s‘ sr;x c.h‘fferent 1deolog1cad posztxoor conservat1sm, hberal

B pragmat:.sm, hberal romant1c1sm, hberal soc1a1 democracy, rad.lcal-.

-t

is'm,'-and mafxis,m', (p’. 54'-6'1). These poeitions havevvai-ying views on

W1der socxal, pohtxcal and econon'uc issues whu:h affect then' view of

i
' I

schoohng.
| ‘ Per_s_on's lof c'oa‘_s‘er'v'atiyjei p'e_rvsuaé‘iﬂoh. thlnk that schools rei;eal

: = eicanaoles_.‘ o£ eocietal breakdown w]:u ch‘télar.eat-exi. fh_e-»:ff.e_ry .exietehce of -
,‘_soc'i_'ety..: In thleixx‘-vviey'v.: échooié n'egd -tlo haw‘r'e afénfev@d emphasi'e on

-‘ . orderand dlscx.plme, s.t;i-ojn.g.'f‘leadefs_lﬁiupjaad a‘?r’efu_'rh to sta'n';ia'r‘cis,.v

T SR | : S B . v
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Liberal pragmatists argue that the p'roblems facing schools center
around their day-to-da}; opberati‘ox‘i and in the low expectations of

-

teachers for the beha_viQ,i/ahd achievements of students. This view '
1. : . . .

empha51zes better?anagement and 1mproved pedagogy as the means -

of changmg schodfs (Grace, p. 55)

Liberal romaf;txcxsts con‘sider the problem; of _the“schoo‘I ‘to be
pre'sent in a']_ienat‘ion among‘ scho.ol i)ersons, ih stud'ent .revsi‘;stancesv't'o
sfchool, ‘an‘d‘ jn.»coht} mng examples of u.nde_r-achtévemeht. Thei!r.
solution callsA a ruore progressiu,e anc!lk reieva.nt curriouluah and a

S - S N

pedagogy that meets the needs of each student, Y

/A more political view oomes to expression in liberal social
. :

. deI/ocracy. Thls 1deology holds that schools should be used to

<

st/ ucture. Adherents of this vxew argue that through p051t1ve dxscrl- ’

mk{\;o:\m favour of deprlved areas a.nd through the creatxon of

com%mity schools and commumty curncula the problems facmg N

teract the 1nequaht1es wh1ch exlst -in the soc1a1 and p011t1ca1

schools will be reduced, =

w

v Radieali,sm- .sees'the"c‘risi.s: in the ‘s‘;:ho‘olsfa_s' a result of the '
cu.ltur_al and perso'na_l“ domiriati_on _‘p_re's'eot‘.ih' the sohool.sva'nd_‘ exp:r-es.sed =
" in exarnp_le‘s' of"student reststahoe's. [Thls dom‘inatioh: cah,be/remotred ‘

if the s.oho'ols.themseluos oease to‘be,.c.ustodia'lahd. authorxtanan. : .Ixi
this,vie\&- scho'o’l.sish'oul_d be 'de.mocratiz_.edvi‘ri.the fall ‘sense ‘ofj the Qord:.' B .
Eduoatioh ‘sh'oul‘d _beoorh‘e 'the oractise of fre:edoi'n.' .
) Mar:‘dsrh.e:.cpli..c._itl'y s‘tates.'t}%at the 's'_c"hooll e:si_sts’ in orde'r_.ut_o.

’
o



‘. reproduce the existing social relations of the capitalist system.
h » - ‘v . . ‘ ' . . . P : - .
Teachers are seen as victims of a false consciousness derived from

. the _ideology of pro-fes’sionalism. In this w'rie\tr .schools need to develop

a sense of sohdarlty between students and. teachers in order to create
& . : ‘

_,‘__‘_v._a cornmon pohtxcal conscxousness.
'Gra’ce"slexp'la_nation of these ide‘ological positions can he R —
heneficial for understandlng_ how teachers V1ew "their' task as educators |

) and how they vlew,the Child. ..'the“school ‘and the society. :‘

Ideologx and Curr1culum (Apple, 1979) is’ partxcularly helpful for'

thlS study because of the klnds of J.ssues 1t makes problematlc and the
questrons 1t raises. Apple suggests that research should raise the

' Vfollowzng questlons if it is to uncover the 1deologlca1 basis of school
. ..}/4 R . .
k:nowledge:

Whose knowledge is in the‘currivculurn'? '

) Wh}r is it being. taught to th1$ partzcular group,
- in this part1cu1ar way? N

_ Whos_e‘ cultural capital, b_oth ove.rt_and;cov'ert,
s placed within the school curriculum?

: Whose vision of economlc, rac1al and sexual
- reality provides the dn-ectlon in the curri-
culum‘? ’ : o :

‘ __Wh"ose princlples of social justice, of eco-
nomic reality’ are embedded in the content of
‘schoolmgs'? , (p. 155 157) SRR S ‘_~'A

o Apple suggests that by ra151ng these questlons the ensumg dl.S-' e

4 .

\ cus smn should bang to hght the 1deolog1cal content oﬁ school know-

.ledge. Such a dlSCuSSl.On wxll make clear the often hldden, underlymg .
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' assumptxons in a curnculum and in a teacher! s selectlon of content
Such a d1scuss1on may also result in a

‘more con'crete appraisal of the linkages be- .
tween economic and political power and the
knowledge made available (and not made
“available) to students., (p. 7)

In Knowledge, Ideologv and the Poht1cs of Schoohng Sharp (1980)

as serts th-vjhe Marxist concept of ;deology is broader than an ab-
\ strﬁct syste of thou‘ght._v Ideology is grounded in the way individuals
live their lives. It is

ces A socially define.d 'way of thinking and .
acting... having a material reality.

~(p. 95-96)

.. Furthermore, - the practxcal 1deolog1es within
which people live their everyday lives occur .

~within specific relations of domination and
subord1nat10n._ (p._ 101) ’

For Sha.rp, peo.ple 's ideologieys-are dii',ected‘ and modiﬁed'b‘}'r the exlstmg

o ‘di'stvrAibuti'on _'of power in their .s‘o“ciet}‘r‘. She states that a crucial accdnie--
- panying' cbhcept to i'deOIOgy is ,heg'emony,' S B

. a set of assumptxons, theones, practxcal

. act1v1t1es, a World view through which the

1 ruhng class exerts its dormnance.- (p. 102)

Vo

’.'.I‘hJ.s demx.na.nce is sﬁccesstul wheh people no longer q stxon thlngs as
. they are, and vs.rher‘l‘peoi)lle come to hve thexr lwes wtthln the 1deo-
10g1ca1 lnmts set by the rulmg class.- : :

. Sharp also clar1£1es the place ot the humah sub_]ect the 1nd1v1dua1'

P } . .
w1th1n ideology. She reJects the notxon that a human subJect has a
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: concept of _his/hervessen_ce, wi'th: _thouéhts, |
emotions, purposes, who categorizes himself
and the world, and who sees his own essence
as the source of his activity and projects it
as' the centre of his symbolic universe, (p. 106)
Instead of this hberal view of the 1nd1v1dua1 Sharp (p.- 106) asserts
___that human consc:.ousness _and_the. subJectxwty -of- the 1nd1v1dua1 should——
be seen as the M rather than the.source, ‘of the ldeology. Ideo~
logy should be‘vunderstood as being a leyel of the social formation'and
not the sum t'otal of lhdividual consciousness.
Apple 5 (1979, Pr 20 -21) expla.natxon of the two trad1t10ns in , |
'.1deology are helpfu.l for \onclud1ng this d18cus»sxon, ' Fr_-rst,» in the ;.
, ‘tradition.of Durkheim and rso.ns,v ‘there is ”strain theory." Thls ‘
view ot 1deology argues that 1deology 5 most 1mportant funct1on is ‘to
. )"provrde meamng in problematlc_' 51tuat10ns. In thls theory the 1nd1v1- o
_ dual is the source of the 1deology. Ideology is formed by and in |
: 1nd1v1dual conscmusness whlch, in turn, shapes socxety. ;, Bermer and
lehams (1973), Pratte (1977), and Popp (1980) wr1te in. ,thls trad,ltlon.
Second J.nte'rest theor.y,."‘ in the ma‘rms_t trad1t1on, argues} that
| '..-i.deo’log'y's'primary i‘r,o.lie iv_s the j.ustificatikon- of _ye‘sted..inter'ests:oa
:};e‘xisti.n'g» »or:,‘cOnten"diAn'gt ;politic_al.," eco:n'omic‘,., or o,ther_,'gr:oupvs.l ;Ide.olo.gy-.; o
'.isf see:nas"a ’for__rnv of lf.a‘ls'_‘e'con_.sclousne's's which-dlstor'ts.on‘e's" picture.
°f 'lfesiit;:éh'd"s;£ves' the ,-y,ested i;nter'é'sts".oi.',thedo'm‘in'ant clas se's. In -
j thls v1ew, an 1nd1vldua1's co'nsclousne‘ss 1s seen as the effect of ‘the

B 1deology. Grace, Apple, Anyon, and Sharp Wnte in thls trad.l{tmn. ‘

The pomt bemg made in thxs study is that understandlng both |
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positions is necessary to fully understand the relationship between -
: 'ideology and the world of the social' studies teacher. Nelson s (1981,

" p. 3) definition and analysxs provides a way to combme both trad;txon.{s. ,

He defines -ideol_ogy as a set of beliefs which includes:- | . )
1. nmral. ethical, and normative views_of - 2 /\ / \

major human endeavors, including social,
economic, and educational relationships.
2. a rationalization of group interests;
* 3. an essential position from which signifi-
cant attitudes and actions are derived;

B

4... implied theories of hu.m'an'nature.

Ideboi_lkog'y. and the Social Studies
) Lifﬁééﬁfé revlevant for an examinati‘on of tdeelog;r"and secial
R stud1es 1s found in the wrxtmgs of Popkew1tz (1977) Gn-oux (1979),
Anyon (1979a, 1979b), Hodgetts (1968), Pratt (1975), Werner et a1 '
,(1977), Osborne (1980), and Nelson (1981) SRR

o PopkeW1tz mtended to "stxmulate d1alogue about the as sumpt10ns

‘by whxch educatxonal work proceeds" (p. 42) In his article titled"
";”The Latent Values of the Dlscxphne Centered Curnculum” (1977), he |
makes a nurnber of pomts relevant to this: study. Because soual
."studj.es _cu’rfi_cula -draw s0rne ef their .materials from the'soci_‘al sci_enee B
v ‘dis cxphne s.,- -a‘s king. whatpa rti:c ula;' vxewforms -the'vdo:r;ﬁnant'_j.« d_1 r ee‘ti_ont. 5 g "

~ _in the materials being used from-a particular discipline is important. .

Each of the social sciences has'developed various.ways of - "' '+~
examining, -man; society, and the world.  Thesé examinations have:
'::'” : .‘ ‘%\ - __.:v b
N ' _«'.. o ' T
i _.,7\’-.“. .
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‘resulted in a variety of views about man, about how he lives, and about
his place in the scheme of the universe. All of these views are humanly
constructed meanings which do not necessarily complement one another.

‘Educators, therefore, havé'to' givé '

.seribus att‘ention fo the cqnflictihg views of t‘he.

world these crafts generate, the social loca- .

tion, and the social contexts of inquiry.

' (,l?opkewitz, p. 58)

. As curricull;m'developgrs wx%ite»units fheyfneed‘to be a-wa'uie of the
Ap‘roblem‘s I;resent_ed f)y e‘ach ‘ofv' the.'. s.ocigl sciences so that ,}-,ecdgrilitioxfl
can be‘_r'nade. of ti’zg limi'ta‘t'ionsi of tl;e kpo_Wleglgé p'reselnted‘.‘a;s 'truti‘lf .by
that particulaf.dis;:_ipli‘ne._ T |

| .,Thi.s, évtudsr a..s_sertg. ti}at_ it is imp()rtant to d.i,sc.o.\;e'r wht_;th'er

“ teaéhé s ;-évcogr;ize .t‘h"e d_iffer_gnt vi{ev&s e_n'lgna.vting from the social" )
J'sciehce.ais~cip1.ines. Do._.teac-hei;s' dist'i;igui‘.;sh betw?en th.e differe:nf

. wo~r_id vier and \:(iews 'ofkn'i.:;m. xmphed by,for example, -g;e;e,té.lt péy- ‘

'chol@gy and .b,ehav‘i'oi-is“t psy;:hology? ; Ofr‘bvétw;e_n libe;-alisn_n :hd

"'fascis‘rn»? ) R . ) o ' g

:’Pop.kewi".tz al_s"o'brvriakés seve.ra_l crucial ;fitiéisms of 'thé use of .

_the mqqmry method in slobcié.l ;tuaie..s. Dr‘awir’,ig on.fhé ideaﬂé _‘c.>f I{apléx;»

,. (1964) he a'rg\;e?s ti;ait cu:i-ri“culum v&rite;’g hé_ve aCt.;e‘p‘ted 'thle',: 1_ogi_dai

: rl'ec.:op-slt'_rucf:ic")'r’is;df the f1nd1ngs '6£;sbienc§ a:é av-rﬁbdéi éf’ whé..t‘ ’scie.ntlistvé _.

acfué:lly_do._ They agéume ti’;att finding ti-qth in_thé .phys‘ica..l z;ciences

conﬁisté of -fbllox%ring _thg lpgic'a.xl', v’d.edﬁéfi.ve' steps as 'rlep0>_1"1.:¢vd m

feséa;ch manqals. ThlB m~e_thod' has now beexi_addp_ted_-ihéd the social.

-r
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°

sciences in order to seax"ch for tr.uths about man and aboutb society
-(p. ‘43-446). Second,‘ .u_sing the in'ouiry model in soci‘al studie.s classes
can. lead (l:o ab'stractioh; Each dimension studied can come to be
- viewed as a distinct and technical problem. A belief may grow that
solutxons to problems can-be-found-byusing- the‘clear, logical stepsof
the 1nqu;1ry method. This process ’r_emove'e intereets, ‘commitments,
and eonflichs ahd may i)lace learn_ing‘ohtside ofv the ‘_pers.onel exper=-
ien'ces of the students (o; 51-5‘2). '

erou.x (1979, p. 268- 269) develops a.similar posxt1on when he.
argues that in acceptmg the log1c "of sc1ent1f1c rhethodology, thh its
interest in explanatxon, pred1ct10n, ‘and technical contr’ol, 'the s‘ocial
‘ studles has reduced and gradually ehrmnated the practise of herme-
neutxc-prmcxples as a way ofvlearning. A methodology such as the B
‘inquijry method removes | »

_ qgeetions co’ncetrn.ing'_'the ..sooial con‘sﬁ:uctioﬁ of 3
knowledge, and the constitutive interests be-
hind the selection, orgamzatmn, and evaluatmn
of facts. coe '

Fti.rthermore, sooh a'prooés‘s'bcon_‘siclle:rs infor?n,atidh from fhe ;ub-
jective worid of _intuition, .insig'hf,'philosophy; a‘nd"re'velatioh.fo be
1rre1event or at best a devxatlon érom standa;-d procedure (1981

'Alberta Soc1a1 Stud1es Curnculum, p- 7).

G1roux (p. 273) empha‘smes that cla_ssroorh pedagogy is related

to social and political factors outside of the classroom. Three of
_ these factors are:
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the dominant societal rationality and its
effect on curriculum thought and practise;

the system of attltudes and values that

govern how teachers’ select, organize, and.
evaluate knowledge and classroom social
relatxonshxps, :

the—way—s'tude‘n‘ts—pe rceive their classroom

experiences and how they act on those
perceptions,

This stud}} emphasizes the. second factor as 1 attempt to dis~

cover the attitudes and values which influence a teacher's selection of

‘resources for class. The manner in which teachers select their

resources might indicate whether they are interested in. emancipatioxi ,

or domination,

Giroux (p. 279) exl‘)res‘ses it this way whenAh'e’ar'gues

that classroom knowledge' can be

critically used and analyzed in order to break

through"mystifications and modes of false

reasoning. Or it cah be used unreflect1ve1y

to legxtlrmze specific socxopohtlcal interests
.+ by appearing to be value free and: beyond

~criticism.

‘e

- “So that cla.ssro_om teachers can develop. and practi—se self-

reflectxon in order to increase the1r own and students understandxng,

questxons that Glroux (p. 283 284) suggests are helpful for thl.S study.

These questions mclude:

‘.1.

42.
i3

4,

What counts as soc1a1 studxes knowledge‘? '

How is -th.l.S krfowledge produced and "
1eg1t1mlzed'? ' .

Whose mterests does this knowledge serve?

Who has access to thm knowledge? .

a



5. How is this knowledge chstnbuted and ,
_reproduced in the classroom?

6. What dre the contradictions that exist - o .
between the ideology embodied in existing '
forms of social studies knowledge and the
objective social reahty?

This study see,ks,to eluc_l.date.how'j teachers select materials for
. i o v

-class and att‘empt to determ_ifle whether such selections are unpro-

blematic and value-free. Do teachers promote one particular view in

the selections they make? - For example, do they promote an uncritical ‘
acceptance of the status quo? Or, do they promote an uncritical
rejection of the status quo? - _
~ Anyon (1979a) raises fundamental questions. about social studies
.khowledge used in classrooms and con‘t‘ained'in textbooks. She-
~ distills several major tl;xbemies found in United States social studies
: programs into seven key wor.ds_'; "_Individu'a_l.,' Freedem,‘ Opportﬁgity, '
. Americe, Demo/cra.cy, Industry, and 'Pregress.. She argueé that:
these words--and the curriculum o'rga,niiing '
principles they represent--can best be,
‘understood as ideological representations
and 1eg1t1mat1ons of political, juridical, and
economic relationships of power and resource
in the United States. The prerequisites ,
" inherent in these relationships constrain what
will 'count_"a,s.socia.l studies curriculum
selecti_ons of fact,‘ _'concept, ‘an‘d'value. (p. 54)
- To what extent do teachers mcorporate and/or modxfy the themes
pr_esented in.the curriculum as prescribed topics ahd as_f_act? What
ty-pes‘ of interpretations vabout‘: political systems 'do tea;_chers make in

. adopting a,p.articul'ar ‘curriculum for their classes? These questions
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can be answered, in part at least, with an examination of a teacher's

underlying assumptions. If teachers are in ideological ,agreement with
a curriculum, they may teach it as fact and will not indicate to the
-students that these ideas are someone's beliefs about what is true;-

w

Furtherm oT efi'f*tea chers—consider-the :rh‘s"e’lve‘s"to‘b‘é_s'ubj ect to the
- ahéoiute authority of a government they may teach a 'curriculum as
_fact even though they. mght personally disagree w1th its contents. A

In another artmde, Anyon (1979b p. 364) exarmned the content

. s

of seventeen w1de1y _used United St_ates ‘history textbdoke in terrns of
- _'their treatment of the "economic andlabor union deVelopmente_during'
the period.‘of rapid indus’triali‘za_tion and social change‘from 1865-1917,"
She argues that many of the historical selections included in the text-
books favor the interests of the weaIthy_and powerful.. Historical
inte rpretations present in these textbooks

prOVide ideological justification for the - B SN

activities and prerogatives of these groups

and do not 1eg1tumze points of view and.

priorities of groups that compete with these

established interests for social acceptance .
and support. (p. 379) S

Four pertlnent studles of hJ.story and soc.1a1 stud1es teach:.ng in
Canada 1nc1ude Hodgetts (1968) Pratt (1975), Werner et a1 (1977), and
Osborne(1980) o j'»:z L “Q o

' In a study of c1v1c educauon in Canada, t-Iodgetts’ (p. 11) assertsm: '
‘thattherehasbee‘n '. .‘ | | I w |

too much concern with consensus. The con~ -
flicts within our society have been swept under



the clasroom desk and.grayed out of textbooks.
We have been.unfavourably surprised by the
number of teachers ‘and administrators who -
continue to believe that the answers to a11 our
-soc1a1 studies problems can be found in'a
definitive Canadian history textbook that
' emphasizes our common achlevements and
' ‘ ;ehrmnates controversy. :
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Hodgetts statement is especxally remarkable conssdermg the d;fferent
views of hlstory accepted by the Enghsh- and by the French-speakxng

: CanadJ.ans. : Emphasleng consensus and avoiding confhctxng oprmons,

Canadtan hJ.story in the school neglects three vital sources of contro- T

versy WhJ.Ch would enhven teachlng a.nd learmng These are{:

1. the natural differences of op1n1on and
. confhct that emsted in the past

2. . -'the re-1nterpretatxons of the past by _
' success1ve h15tor1ans, and,”- - .. v g

D- ‘
.

.3, _the subJectlve element in h15tor1ca1 -~
" ‘writing which produces opposmg view=
poxnts._ (p. 26) ‘ :
Pratt (1975 p. 102) exarmned the attltudes expressed in text-
¢ books toward quest:.ons of socxa.l and pohtxcal d1vers1ty, cultural
confhct and cultural plurahsm. HIS study shows that CanadJ.a.n o

. school textbooks do not represent or support a culturally plurahstxc

model of socxety. I.n fact they support the opp051te, a consensus and

Anon-controversxal view of ,soczety_ :,(p. ;1 17, 120).-' He "suggestsvthree )

rea‘.sons why this“\vri‘ew is portrayed in textbooks. The fact that school

book authors themselves represent a narrow segment of the popu- L

latxon, that o£f1cra1 authonzatmn comm:.ttees may not accept textbooks



which" express divergent opinions; and" the 'nature of-the'textbook itself
' .all combine to result in a conventxonal v1ew of hlstory and socxety
R (p; 120 121) In,contrast _to-Hodgett‘s, .Pratt'dxd‘se_e some beginni_ng .

s1gns o}f cha.nge in’the writ_ing of ‘C_.ana.'dia..n histOry and _the"‘ development ' '

’-oft'curriculu.m.' ' e

A more recent study of Canadlan soc1a1 studJ.es I:urrxcula found

'1

. that ”most school programs (content and actwrtxes) do not reflect the

d.wers:.ty and relatxve numencal strength of varlous cultures aCrOSS

ot

- “,‘Canada” (Werner, Connors, Aokx, and Dahhe, 1977, p.‘ 7) ThJ.S

.‘study also supports the earher f1nd1ng of Hodgetts that most soc1a1
‘, :studxes currlcula exhlbxted an overwhelrrnngly monocultural orien- -
i tatxon. : MJ.nont1es are 1nterpreted in terms of the goals, _values, and

hlstory of the domlnant group.

Hardworkmg, Temperate and Peaceable--The Portrayal of

T

L . _Workers in Canadlan Hlstorv Textbooks (Osborne, 1980) further e
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supports the argurnent that hxstory textbooks contam a hmJ.tlng v1ew of .

o Canadlan h:.stor}r and socxety In a- study of twenty-nme h.l.StOI‘Y text-_'_-‘ "

—

N -’books (pubhshed between 1886 and 1979), Osborne (p._.73) concluded

" ‘..that the textbooks.
1. say very httle about worhng Canadxans, S
A. 2. vhave been httle touched by the fxndlngs

of the new somal hl.StOI‘Y, _

3. transrmt a very clear and consistent . SR
‘moral message, emphasizing the values = | -
_-of perseverance and determination, hard '
. Work moderatxon and restra:.nt and i
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cheerfulness;,
4. are vxsually more attractive "today, con- /
- tain more social hzstory and morahze
less overtly, TS U

: 5. .contaln marked contmmtles, i, e. topics
' ~and themes have changed very httle, and,

SR - m1n1mlze‘socxa1 con.ﬂi’ct.

Teachers may or may not be aware of the underlymg assumptmns

o

.--_'of a currxculum and its prescrlbed textbooks. In Alberta, the 1mp1e- :
o -mentatlon',of_a n‘ew .soclial studies_ curric'ulum'pr’ovides ,an oppor'tunity -

. for educators to raise some basic questions so that teachers can come

L _fq‘a..ful_le"r‘ understandmg of 'the 'assumbtions Whlchunderhe text,b_oo_k»’ys‘
and currlculum matenals | | o »

E Onefurther Z'Il.'tsoint:n.eeds atte_nt.i'on.r-‘-‘. Thedonnnant theory ”of

3 1fﬁn§£idn'au‘s'n{ has ,'sfe.;;fivgry iiﬁlﬁsari'ai m rhe fo rmat’ion‘of soc1a1

studr.es k.nowledge and in the deﬁmtmns of schoohng in gene ral

. :Nelson (1981,v Pe | 9) hsts the followmg basxc concepts of functlonahsm' B

‘ 1. there,»1s-an orderj.to syocxety;-\ L | B

2. _ -each soc1a1 system must account for blologx- '
o .cal, econormc, and psychologmal needs of L
| 1ts members, : Sl
3. .‘each soc1ety has a set of common core . |
o ‘values and norrns of behavxor, " AR

-,.14;'.'_","mechamsms of socxahzatmn and soc1a1
' control must be successful to limit- ‘
'_dev1ance and encourage soc1a1 motwatmns S
of 1nd1v1duals and" ' B : .

5, ','f:soc;,al 1nst1tutxons are fu.nctxonally related -
L to each other m an 1ntegrated soc1ety. o '* B
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Accordlng to this theory, the function of the school is to fit the
individual to socxety. The school prepares students by developxng
- their comp‘et‘enc_ies_of rea‘dJ.ng, speakxng,‘ and w'riting. ‘ Competency.

g

"developmentxappe‘ars-to be the ‘emphasis in the'goals of education and

e the goals of schoohng adopted and passed into law by the Alberta

government in 1978 The goals of educatxon are those held in, common
by all people throughout soc1ety. Howeve'r,» the g’oals' of schooling have |
ta narrow, functlon'al focus an‘d are speclfically-intendeffor schools. :

"This view is clearly 111ustrated in the Harder Report (1977) which

. states that schools should' -

‘develop basxc kanl’edge and -skills in social .
~studies and an understanding of the meamng,
v " responsibilities, and benefits of active .
. citizenship at the local,: -national, and inter~
nat10na1 levels. (p. 8) ' '
. F'unctio_nalisrn, as.-.'_e‘xpress'ed by "the_ ‘Harder Report, tends to promote .
 the acceptance of soeial-'relatl'onslﬁps and instituti.ons as they presently.
T exist, '”‘.Ivt tends not t_o_l‘enc'ou_ragie.qne_stions about whether these
relationShips:-orp.institu_tions are the best o_nes, nor does it foster '
i probikng the ro'ot.c:auses of any problems in the presen_t system.
Changes in the statiis 'qﬁo'are seen'as
- someth1ng WhJ.Ch Lnterferes w1th (the) func-
~‘tioning of the social order.... A serious
cr:.thue of schoohng or a student protest may
- be neutralized by. classlfymg it as dysfunctmnal
“Actions, which support the social order are
" functional; opposmg act1ons are class1f1ed as

'dysfunctmnal. (Nelson, p. . lO 11//) o

The dlrectJ.on revealed by the Alberta government's’goals of o

k4
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'sehoolinér seem to fit the basic concepts of functionalism. ' Because of

the push to go _"back to the basit;_?*,’_ there is a2 renewed emphasis -on

.providing"‘._t:he b‘a.si,.c skirll's of‘reading, ‘writing, and partic'ipat.ing. B

_Second, in January, 1983, the government instituted comprehensive

o a .
N . -

. L . ‘@.' . S
" own ‘sxtuatmn. R

' someonq{s desxgn.‘. A seconga or1entat1on, ‘the mutual adaptatlon 4

examinations which will test student literacy and computdtion skills.
~ Such ‘examplles,show the neces‘sity of examining a cur rieulu.rn

carefully to dxscover its underlylng assumptmns. : vThis study -

examlnes whether a teacher is aware of these assumptlons and how

these as_sumptidns might influenlc,e_his. interpretation of a currieulum.

P

Cur ri culum»-'Imel“‘e mentati on

-In an extensrve review of research on 1mp1ementat10n Fullan '

»

' and Pomfret (1977) found that 1mp1ementat1on stud_les have one of two

or1entat1ons. The 'predomlnant orxenta’tron_, the f1de1';‘-ty perspect‘ive,

attempss to"disoov'e:r the%degree to which actual use corresponds to

e

intended use, sA teacher ,is-seen as someone'who,‘puts 1nto pr‘actme

o perspectxve, exarmné%’how an 1nnovat1on has developed or changed in

,|¢< . [

the process of 1mp1ementat10n. Th1s vxew recogmzes teachers as co-

- v .
o - - . - 4-——“{ él“

decxders and co-pla.nners who modulate a curnculum in terms of their

- @

AOkl. (I980) urges a shxft in thlnkmg about 1mp1ementat1on. ‘The - 3

6& :
domlnant mode views 1mp1ementat10n as: “1nstrumental actl.on" in

“which a Acurri’c'ulum is,’a-"'c’:ommodity to be dispen'sed by teache’rs; and

'consurned:by studentjs;!‘ 'An alternate mode, implementation as

P
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”pra,ctical action,_" views the_curricul.ilm as ''an object to he inter-

preted, and critically r"efle'cted upon in an on-going trahsformation of
. curficu.lum and self."' ' ) A

In both of the above sources therg'is an, indication of change in _
the manner in whi»ch a"teacher's : role is .por&'t‘ayed. 'I‘he teachezjmi-s.-‘ '

. ) . L e o
" new 'eniphasis. In an _explé.natioﬁ’ of .the r'eqtii‘-z‘;'e' ,'
©

o ‘succ ssful 1mp1ementatxonprequ1res adaPtatxonl .
e ,of the’ change to the local: context, 1nc1ud1ng -\\;‘_' ’
) staff expenence, needs, mterests, t1me,' and

' » : i _-1nv591vement in’ decxsmn-m%kndg about the cur i
@. . : -,‘, ."‘: :
I Fullan (1_9811 p_.
T 1mp1ementat10n w111 accur to the extent that-'
el ' i . each and every: tea&her has the opportumty to
Lo e‘ .;Woa'k out the' meamng of 1mplementatxon in' h

pract;se(. oo ifiis essen’hal that the process .
perm1t~ and encourage the xnvolvement of c

Conqelly ‘and '.B en=
Cor B
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not i'rn'plement‘programs neutrally.v Instead they adapt translate,

and modlfy a spec1f1c curnculu.m for thelr own classrooms. A

teacher is seen as an active pa_rtner in curriculu’m development who

makes his own decisions vis a vis a particular curriculum; Connelly

A

' _(1972, p. 164) descr1bes the relatxonsh.lp between curnculum devel-

oper and teacher in thJ.s manner:

The strength and major contribution ofa . =~ =,
developer are that he works with and can
~translate involved .ideas into a form useful
for teachers and students. However, the
' -jdeveloper cannot imagine, let alone account
for, the full range of teachlng situations that
~arise. It is here that the teacher's exper-
.ience and wisdom enter into curriculum
: planmng in a way that cannot adequately be
_ replaced. The characteristics and needs
- of the actual classroom situation are the
- first and final factors determining. ‘what -
“ . should be done in the classroom. The .
" “teacher is inescapably the arbitrator be-

tween the 'demands of curriculum materials IV &

u . and of the instructional situation. "Only

rarely will arb1trat10n lead to a settlement
exclusively favoring the developers' '
'~ :mtentmns. :

-
- .

?’I_‘his'betudy-a'_ssur'ne_s that teachers adapt a eurriculnm in the process of - .

. developing a practical plan of action for tneir partieular situation;

"Teacher's Thoughts, Judgments and Dec’isidns _

- Ina re\f:l_ew o_f'literatnre-,‘,’S'havels_o»n 'and_vStelrn '(‘1_98’1_)‘ discuss

'~ extant research on ’anteeedent conditions,'teachersl characteristics,

. teachers are active persons who choose from a variety of instructional

" teachers' cognitive .prb_,ce’sses, instructional planning»:an_djintera'ctix're_: '

_te'a'clhing. Drawing upon ‘s‘e_ve»‘ral".‘ stﬁdieé',f the _author'e'i&dleate 'bthvat



‘techniques in the process of educating-students.' In or.de‘r“to'niake
'S A . . : - :

these choi'cfe"s' ﬁeache_rs need to

'integ;rate_ a largel'.amount of. information about
.students from a variety of sources. And
~ ‘this information must somehow be combined

33

_with-their-own-beliefs-and-goals;—the-nature —
.of the instructional task, the -constraints of
the s1tuatzon. .o (p. 472) . ‘
Indxwdual dxfferences in the behefs and goals of teache;;s form
- the focus of this study.
: Shavelson and Stern aiso note the emphasis given in recent

’éstt‘ldies‘dn teache‘r‘plari_ning. ' They indicate that teachers are "c'oh‘- :

c'er‘ned»v'vith suhj_ect matter in pl'ainning“ classroom instruction. o

f'H(‘):\.aveyerr,'lthei.r .cqn:c:efn 1s more with f‘he’-svel'el‘ctionb o_\f‘ic‘ontehf:- éor the
.purpios,e of b’ﬁil'di‘ng tasks ana 1; ssthh the 'efrhctﬁrel of the shhject
,-.-.,.;rne-t,ter. The selecf:iqh‘ of ﬁ;ateijiejle._and the s.uh“s.’equer‘lbt,a(:tiv'i"t'ie.s |
elstebﬁ:s‘hed vthe' i;pfob'ierh'-fr.aihe'."-,-vit‘he_boundarie‘s"_v%/.i,thin whieh )
‘deci_si'c')h maklng -‘w'i_ll be cercri-.e.d on (p.,' ‘4.7;3). | |

It is "in;porte.h;c ‘.to f exarnine the re;letienvshi,gthat '_mig'htlkexii"st
b, be‘tween a ’t‘e_echer.'s. :ideelogi;e'el‘frhi;'nev’verk andhls selelction of

mater'ials-.for class., 1t is ‘ifnperta.nttO'examine‘ the ,inte'ré.ctidn be-~

" tween one aspect of the organizational 'contexfs-ai}ailable resources .

: stich as. t'extbobks, -érticles; and filins--ahd a teach“er's 'own"v'iews.»
Th1$ 1mporta.nce is: mtensxfxed 1f Clark and Ymger 8 fmdmgs (1979,

176) can be further substant1ated On the bas:.s of teacher planmng

\

®

studies they; ‘suggest that teachers_'t’end to hmxt their seareh,fer, ideas :
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to resources that are 1Med1ately ava;déble.y L rf o : ‘:" e
In discus: smg teach%‘r planmng, lt is 3150 necessary to' examne S \'

( San T 4‘0‘ .'.‘.v‘i‘

: 'the extent to thch teachei'\s\ control or 1nf1ue{1c‘e the content bemg S .

2 Y
taught. Schw111e et a1 (198@) argue that teachers a‘.re‘pohcy makers l.,( : "

.-w v
1

thexr own rxght. Decxslons are \xnade da11y about c'ontent u_aed m» t.he

- . . . . ' j N '-‘-v‘ - s ..\."
_classrooms.l Textbook and a.rtxcle selectlons are. made on the basxs of

\ S . H 'l_', '5‘

the teacher s view ‘of h.l.S role a.nd p}ositxon..‘ The/se.selectzons are made i 1
. o RN EERE *\\ L o S '.:l‘!‘,._\::

S . ‘,
W1th1n constraxnts sucl‘ as governrx“ent reqmrements, echool board _

PRI SR

pohc1es, com:numty acceptablhtyé ipecxfxc school pohcy and a\\
. ) N »l “ \ \ ...<

‘teacher.s own background. Schw111e et al\ (p. 52‘8 30) ,suggest that

K N ; N ;.‘ s s \"

-‘“-1nstead of lookmg at what ateachers dd f,rom the toRdo\\/n, studymg B

- . P .Y "‘u ] XN . “ L'Vﬂ 5

that teachers do from the bottom up g1ves more cr‘edence to the fact i
: that teachers make autonomous dec1s1oqs. V1eW1ng teachers as K

R ,w . .‘ .. . LT D . B . .\' \‘" -
T '_pollicy-fma,kers recognizes f_t_hat',tea'chers hav‘e‘ 1 C \ ".

* l

.o 5‘_, .

enough" dxscretmn to be 1nf1uenced by thel.r e :

own beliefs of what schooling ought to'be. | ., PR R
. But at the same time tealhers will follow (or !\ EE
. be constra‘}ned to follow) certaln extegnal TR S

pressures from thhout.- TR L R B

PR

:Pohtxcal Educahon - ' LR : DR

.'_,

Crxck and Heater (1977) and Patnck (1977) have wr1tten 1n the

- area of poht1ca1 educat10n. In an'extenslve es~say, and r'ev1ew of
o l_iterature, Patrick (i977) ‘disc‘uss_'e"s, the .scope of pdlitt.ca'l[ education
‘”"and ,svoc_iali.z"ation 1n ';%rnerican ,s.choo_ls.-‘ '*.‘I{-_Ie.”doff.ers. s“o'megvaluable; k_ideas.

for this study. For example, he states:
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the surest way to deterrmne the values of
- curriculum developers in political educatxon
is terxarmne their 1nstruct10na1 objectives
N "and practices in terms of 1. knowledge,
~ 2.’intellectual skills, 3. part1c:.pat1on skxlls, .
- and 4. att1tudes. “(p. 193) .

¢
RNt .

A program which emphasizes fhe recall of many details about govern-

Il

_ment institutions shows very different values from a program which

i stresses the analysis of these i.'nstitutio‘ns and the evaluation of ~

political decisions made by people in thes ,;institutidns. A program's '

-

objectives, activities, and content will reveal whether it is. "gedred to

- keep society as it is" or whether it enables the initiation and

mana’gement of néeeded social change' (p. 193)..‘ o

" Patrick asserts that most Ameérican political educators wish to

‘ deveiop ,mdemo.cratic political er'ientations.‘ ) However,_ t_he_re ‘are tvs'zo'

el

distinguishable ap'p':.'oa'c‘hesvlto that goal. ‘Some “'edueators _highlight the.

,importahce of ,conformity to majority rul'e,k single-mind.ed. loyalty, and
" law and order. In contrast, others emphasxze cr1t1ca1 thmk.mg, open- .

'm.mdedness, and freedom of speech and thought (p. 195 196)

Imt1a1 1mppress_1ons about -the Alber'ta somal studies ,curnculum

- suggest that critical thinking and Qp'e'n'-mi.nded‘!i,ess»is emphasized.

The inquiry methpd enc‘:ourj‘age_s questions, r'eseareh,,_:_a_nd the eVaIuation -

- of euents and actions. However, .'e'xpex.'iehces_.with the prescribed
: 'resourcés and with the '-currit:ulum deveIopment p'roce?ss of suppert
v materxals mdxcate that conform:.ty and loyalty are emphamzed In

’~thJ.S study an. attempt is made to dlscover whether a ‘teacher's. own



A

views’ restrict or ‘broaden the points of view made available in the

classroom. o L ,_/

L.

Several authors poxnt out shortconungs 1h\g__ht1ca1 educatlon. '

Crick and Heater (1977, p. 19) assert that ma.ny books used for.

¥

political education lack:

1. realistic accounts of how governments
" work and (avoxd) a critical d;scuséron of
- political ideas; - ‘

2. .an expla.natxon of what people say should

' be done and how--the moral assumptxons R
and preconceptions that people carry, .
necesgsarily, but usually unrecogmzed
1nto practxcal actxvxtles.A ~ :

:

Patrick (p. 42'03) concluded that 'cri‘tic;al ,r,evie\%rs‘ahd»“conteh’t analyms -
- of textbooks and‘tea'chers.'?gui_d’es‘ re:ve'a-l t,hat:' -

~ 1, loyalty, duty, order, and obedxence seem N o
" to be h.lgﬁhghted rather than. -ideas about.’ D L
how the political. system works, how = 0.0 Tilo
different 1nd.1v1duals and groups’ n'ught o o
“-derive benefxts from 1t, and how it rmght T
. be 1mproved UL APH L IR

2. instead of teach.lng students to cope Wl.th s LT e
. controversy;and confhct surr&undmg : e
public 1ssues,\ the textbeoks tended to tell T A
'students what \to .beheve and how to behave, SEDRR R

3. textbooks have presen‘ted eth1ca1 legal S e _ ‘5’ 1
-.norms as acteual pohtncal behavio¥; thereby B e
confusmg What ought to be w1th what l.S. o : K e

These sho‘&-tcomngs suggest the need for thJ.s study fxrst to

‘a

' 'dlscover whethe; teachers are aware of the vxews in textbooks and in '-:

‘ curncu.la,, second to fmd out how these vxews are mterpreted in -

D terms of a teacher s 6wn vxews on the topxc or zssue be1ng dxscussed
N e , o B )
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and third, to ans“wer.thé\question; .do te,acifersperceive that the curri-

culum materials present realistic dccounts of our political system?



CHAPTER 1O
APPROACHES TO RESEARCH IN SOCIAL STUDIES

In a review of research in social studies, Shaver and Larkins

. "°;::"L;;_3‘ekamp1es of alternative research orientations that would bring a

© (1973, p. 1244-1249) directed their efforts toward "the lack of
- conti'nuit& and a failure to attack broad and fundame'ntaAl prohlems in

‘ r'esear_ch on teaching social studies." Problems ih the field include:

l. the lack of a clear conception of what is
meant by 'social studies educatiﬁon'; \

. AV )

2. the failure to deal with questxons that
have intellectual significance or are
closely related to pressing huma.n needs,

- 3. the lack.of examples of research stud.les
based gn theory,

4. the selectlon of method and desxgn of
- research, .
{

» Shaver’ and. Lark‘ms call for a "breader view“_ of research in ’

socxal studxes. They urge the consxderatlon of. research strategles -

that dlffer from the classxcal statlstlcal approac@x 7

VanManen (1975) argues that the domxnant orientations of soc1a1

=}

theory show three systems of domg sc1ent1f1c research 1, inter-'

pr.etl.ve, 2. empxrx_cal-analytlc;_ and 3. critical inquiry. Two ef,these -

.n‘;

L .thr_ee -syste'rris, interpretive and critical, can be. considered to be

. broader view to social studies research, "

M

The interpretive orientation emphasizes examining the ways in

37'8 |
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which people experience the soci‘a}‘ world. Its aim is to come to an
-understanding of aspe'cts of the human wbrld, in the_ sense of gaining

1ns1ghts 1nto the processes and results of human activity (VanManen,

p. 7). ThJ.S or1entatxon seeks to understand tea.chlng as sensemakxng

" in which a teacher interprets the meaninés ezhbo(di'ed in _his' own ac’:tions ’
and in the actions of Students.-v Part of this process occurs in'the -
‘'selection of resources for particular episodes in instructionaI, '

- f

~ situations.
Second, the‘crit‘ical orientation involves
uncovenng or mak.lng exphc1t, in the sense
“of bringing to. consciousness the hldden under-
lymg forces beh.tnd phenomena._, o
This orientation‘_provides social studies
w1th a fundamentally relevant connectxon

~to the practices, concegas, and problems of
the conditions of ord1na€ somal life: (p.-16)

.'I"hls study attempts to increase our unde-rstandmg of the teach1ng» .
, s ~ '

'proces‘s, of_the ways in which teachers develop their own Ways o‘f_
. .teac‘hing‘. .The Stud)r thOIVes a":sear'ch for hnowlle.d‘ge ‘_v‘/hichﬂgets .S‘.tg'the.: .
inside .of teaching, at a dee'per awarenes’sb'_zof"howfa teacher is.‘exper-
_ 1ent1a11y and mem1né£ully xnvolved in J.nterpretz.ng a currxculunl. In
| ‘_"order to accomphsh th.ts, the study attempts to employ both an 1nter-
v pretlve and a cr1t1ca1 or1entatxon.. |

LS

: In ,an interpretive report of the'National Scienée Foundation

. " _fu.nded studxes, Shaver, Daws, and Helburn (1979, p. 20) argue that

thexr rev1ew of research conﬁrms that research in soc1a1 studJ.es -
) ) i ) . -
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1.  is in disarray,

2. has a massive lack of cumulativeness,
© and ' ' ‘ "

3. is unresponswe to the’ problems of
' classroom teachers. :

" In order to solve these pi-oblems, they suggest that there needs to be’

' a renewed emphasis on the te'a-cher' as the key to experiences stud,ent's -

. I : _ | . ', ' ‘ R

have.in social studies. : They believe that ; '
teachers themselves should be more central
fzgures in research on social studies

. educations-=-but not only as 'subjects.' More,
carefully designed studies of teachers' beliefs,
'values, and expectatxons are’ needed as a basxs :

for understandlng what does and can happen in
‘social stud:.es classrooms. (p. 23)

: Shaver (1977), Popkethz (1978), and Clements (1981) have also
emphas1zed the need to cons1der the” assumptmns underlymg research o
in socxal studles teach.tng. Shaver (p. 97) calls for teachers to be

rinvol‘ved in.r‘ati'ona'l,e b'uild,mg,- |
S a process of makxng clear and exarrnmng the
- beliefs of one's frame of reference--behefs o
| about what the world has been, is, ‘will be, '
. and should be like~--that influence, consc1ously
~or.not, hxs or Rer behavxor as a teacher.
Popkew1tz (1978) asserts that because engagement 1n research
’ ‘affxrms certam soc:.al values, behefs and hopes, educatlonal
L re_searchers need to adopt af“reflec_uve' and c'ritical stance when en-
g?ged in rt}search in,social studies education. .VVS'eco'nd. | r'e-sear‘chers‘
' should consxder the soc:.al, pohtxcal and eth1ca1 1mpl1catxons of the1r

' 1nqu1ry and not defme the1r research solely as-a log1cal and psychologmal'

’ .
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ta‘Sko ‘
‘Clements (1 981)' encouragesfipro_bi'n'g‘ 'dee_'per into the‘p.roblemsv : s

fa.’cing‘ social‘ stu'dies*research. Because current applied research

cannot deepen our understandlng _ahd._a;vza_r_enje‘,sAs*of_s_o_ci_e,ty,_-s,o_ci,al ‘

studies ed_uca_tors need to'initiate'basic research. - Research is needed -

v.vhi'ch,probes the nature of social'life and the _as..sumptio'ns people hold.k
| He states,' B —

until we become ‘aware of how somety works b
as we teach, . until we. .become aware of how .~ “"&
‘society works as we do research our efforts S

L to study and to teach may- be onl'y cultural '
artifacts of social processes. of - ‘which we may
be ent1re1y unaware. (p- 4) '

~ He also"states that we need to

-confront the 111usxons (of trad1t10na1 applxed
_research) and formulate cr1t1ca1 accounts: of
how society works in.social education and in.
the ways in Wh.l.Ch we, study soc1a1 educatxon.

' --(p- 7- 87

,'vr‘- :

In recogmtlon of the var1ous cr1t1cxsms of and concerns about

- ‘research- in S‘ocial fstudi‘es education, 'thi’s_ _study. i,S ;:de.sighed to e:‘cplor_e,g B

L.

o a-c rucial area 'of teachlng. Fir,st,' there iS".arr‘ emphas1s ontherole of :
theteacherxn soc1a1 studles. | Anattempt1s made to mterpretwhat
"teac‘hers: saythey dom choosxng resource matenals. Second, there xs o
- an“vatte‘mptv to search f_o_r underlymgassumptlons in the ac'tfong'»‘of =
tieach‘ers,.: _'_The"'study“.co‘rrtai’nsl_‘,a descnptxve ana‘:l.y‘s;ls'of- What‘teache:rs' e
‘ say;_'they' do m 1nterpret1nga curnculurn. g \



. CHAPTERIV

~ RESEARCH METHODOLOGY .

i ".. Methociollog;“of the Studﬂr'

‘ In ;’é_stpohse tothe call f-o:r a broader‘.vievi( _ot ’research, thls ’sfuoy, :
ezriploy:s ;a _r'és‘ea'r'éh‘ 'pr.o'c.:edure whieh-"produeeS’ &esoriotive data ibased_ |
| f'oh peo‘ple e owh wrltteh or sooken words and observablve.beha\.n.or |

) (Bogdan and Taylor, 1975) Thi_s'.'-re_sear‘eh_/‘methodolo.gy't_e' cle'a_rly'
cluahtau\ve. . L | R B |
| Usrng teache“teb spohen evords in an mterv1ew sﬂ;hatxon a des-
: crrpb.ve analysrs. 1ls made of the. ways‘ in Wthh teaohkers report us1ng
.‘_,re‘sourcesixh;xhterpretrng a _pa.rtr(:ul'ar ‘cur.ri.culun'r.' Th.lS method 1s |

sun»llar‘ to the "personal doeu:trxents" approach descnbed by Bogdan
| :f""and Taylor.._ ”Personal docurhehts are those matenals in whlch people

| -'reveal m therr owh Words, thexr vxew of the1r entire l.J.fe,. or part of 1t I' 3

”.[-'or some- other aspect of themselves.

Through open-ended 1nterv1ews, Bogdan and Taylor (p. 7) state S

' ,‘_that 1.t is possxble to ga1n a more
: 1nt1mate wew of orgamzat1ons, relatxonshlps, o

and. events from the perspectxve of one- Who
‘penenced them him- or herslf, and
ay have different prermses about the . S '
1 we have. S S T IR

¢

) _‘“'has
 whox
" world £

Also, i'nter,view's"e'nab_l'e.‘me to undereta.n,av-a teacher in v're_lation‘to vh.i“s s

. own situation and to examine how he is influenced by various social,

political, religious, and economic currents. Because I am a social
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studies‘ teacher .myself, I arn~ able to ident_ify and 'ernpathiz.e with these

~feachers as_they reIate working 'with course ‘iss‘ues which are quite

B f’ainiliar to me. - This approach helps me to mderstand these teachers

o in thelr own frames of reference.

! Bogdan and Taylor (p. 9) stress that the researcher needs to

understand others for who and what t.hey are and for how they see the ‘
. world. In.addition, they ass'ert that it is important at the' same time to
- remain detached from one'_s subjects and their perspectives and

' ‘susp;end-' one's own beliefs and predispositions.

' The Interviews

~ -Separate interviews were conducted with six senior secondary

s

i & ! : o R o . . .
~-social studies teachers (Appendix A). -The six were chosen from a

e Tlist of teachers recominended-by severai'prornin'ent social. studies
»educatovrs‘. A11 slx teachers teach Soc1a1 Stuches 30 1n urban hxgh
| ~

. schools havxng student populatxons betwee‘n¢650 and 2 000 Two of the )

' "teachersvare fr.om Separate hl/gh schoo_ls ‘and four arevf_.rom Publi_c'high

" schools. .-

s ‘The inte'rviews- were scheduled ata mutially agreeable time and

- ‘1oc'ation. My own schedule alloWed me to be very flex1b1e and
responsxve to each teacher [ concerns.. all ,te'a‘che.rs'wer.e assured o

.anbn rnit . ThlS assurance was rnade to reduce anxle wh;ch ma
Yy Y 6 Y

' :_?;have been present in the teachers. Such-assurance', comb'ined Wi‘th the“'v

fact that I was a colleague, encouraged a h1gh degree of openness about

.thexr se_]‘._ecuonv of‘ re_s,o_urc‘es. :

r

s B e e e e g g e s e e
. R [ . .

\
o
-~

4
T




-personal views. A11 teachers gave thexr consent and the 1nterv1ews R x-' R

[ : .. ’j;..

- The, interview consists of open-ended questions in order to allow
N . . - . N ) -

for a wi‘de'range of res.pons'e and to encourage'the expr.sion of

e ——

| wer'e taperecorded. Th.ts taperecordmg allowed me to pay full

F

: not 1nterrupt the teacher and showed a keen 1ﬁt~e rest in what he was -

h

attentxon to the conversatlon and part1c1pate in the dlalogue. . It was

J«l

also a mo,r_e complete{ and reﬁable way to c'ollect-information'..

In ‘order to create an:‘open atrnosphere_ during the intervieW‘, I did

sayxng. ‘.Bogdan and Taylor (p. 112) argue that 1t 1s 1mportant for the -
’ RR T . )
‘interviewer to show his mterest because.
o . . . . i o s
. a major p"‘a‘.rt.o:f‘ the 1‘sub_]ect's. motivation to. L
enter into the project was his or heg behef - e
% and your: assurances: that he or she had " : R
L Asometh.mg 1mportant and 1nterest1ng to. say'.
‘D'u’ring the interviews'I made a cons'cious4effort to be non?e;valuative'f
by not makmg crxtxmsm&g about the vxews bemg expressed by the
RN i l%'- mﬂ‘ z .
teacher. Instead I contxnualIy cons1dered what was be1ng sa1d aqd o s

BRI
S PR, “wh

how ‘1t was,be1ng-com_rnuni_cated, _in,orde‘r to‘,_come to ,a'full'er.under-'
standi‘n'g of e"éch teache_r/subject and to"continue the open atmosphere o

(3l

of the'interview.

AVa'lidity'a';nd Reliability R -

Y

There are problems to be aware of 1n usmg an 1nterv1ew method. ,

Dul,gnan (19é1 p. 292-295) hsts four pr blems and suggests ways in .

‘ whxch these can be ml.mmxzed. Hr.s«dlscuss1on f (1) the effects of the s

ra

. . .
& N » - N

presence of the researchrr, (2) researcher b1as, (3) rehabxhty and

N

[ . e e

g .

.o . : Az ' -
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i vahd.tty, and“(4) genera]&zg})x‘ﬁty have been adagfed for thls study in’ the '
follbwzng mann o o e o oo T P

S ".. K " - -' ‘ T . R . C ,. o 0\ . . . " »; : - . ‘\_".

.

1. "Ifh'e_;eff:e:cts‘%f th.e. pres\en“ce di‘the --re'sea'r:c'her can be reduced'

' by 1n.form1ng the 1nterv1ewee of the purpose of the Study, by allowmg
.., *' v e :
the 1ntervrewee to clanfy hls responses,a by guaranteexng anonyn'uty;

. . . ”
and by encouragmg an openaatmosphere and askmg non-threatemng .

-
questions.’

2. 'Re_searche'r biae can be reduced by the interviewer making .
. ) ] ) ] .. . . ., . T i // K

'e.xplicift his own particular orientation so that his ‘readers can/under-

~stand his 'conteptuaIiZation of-.the'resea‘rch
3. Re‘ﬁabihty and vahdlty of the results in quahtat1ve research

agply dlfferently than in quant1tat1ve research In order to xncrease e

: rrelxab1hty in thls study the 1nterv1ews were taperecorded and’ trans- :

“cribed. Sub'sequent 'discus sions' were held with.ea‘ch_,te_ache-r to allow

himv_to'. clarify hi‘s respo}ﬁe;s;.w._here;nec._e's_,sa:,ry; ‘Finally, I made a2 -~ -
conscious"attempt to remain objective during the interyi'ew and in the :'
‘ subsequent in’terpretation of"the inte'rview trans'cripts.

s are used to .

In order to Increase vahd1ty, d1r,ect quotat1

n,\ ‘J_f -

| _ support any conclus1ons whrch have been drawn. cd 3, the trans-

B “

'.: c rlpts h,av_e beg

hunself. Thlrd, -I ‘am' in no posxtron to influgnce the

~

'+’and interpret hi

career of any of these tcachers and .. quoted them anonymously. ,

. 1 R

4. Gener'aiizing' fr,oi‘-n »the res 1lt- °s not important in th15 study._ o

_ I have made a descrxptmn of the xdeas of 3ix teachers to 111ustrate the
p* .
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ways in which these teachers choose' resources as they intérpnet a
curr’iculurp'. This study_'sl'bene'fi‘ts liéA in the fact -t::h‘a't‘t,h.e descriptions.

~ make available to the. reader “answers derived from an interpretation

of the beha\_?ior of others in éinﬁl_ar s‘ifuatilons‘"v(Dui‘g‘nén,-' P '295)‘.'_



CHAPTER V|

 INTERPRETIVE FRAMEWORK

Interview as Text

-

3 ‘Each of the intervtew transeripts is .a‘ te}ét of the. dialogue between
mYS'e,lf and.a_x-i"cd:h'le‘rw soeial"_‘stn'dies teaeher. The interniews*fecussed on
~-choosing resbnfce- mate'rial.s .fé,_r-"-so‘cial stndies clas_ses." ,o‘ﬁ‘r' p’art’ic»u‘lar
focus was Soeial _Stddfiés :v30}'-h-_aiéra.de.t\‘ave1ve }course v'/hi‘eh»_examines the‘. a
.vs()or_?.:d’s‘pnlitic-:al.and ec"’on'csrnic s‘y‘stelms usjngan’inc'Iuirvy.ap;:)roac'vh.‘_ -

Each text is a de's'eriptien ef a teach‘er_'s.acdc‘ount ofh1 s!"s‘_itnati’on._- o

: ‘ e k‘ E‘ach.tea\c’ihei' re's_'p.onded 1nterms of hlS own frame qf:r‘e'fe're\‘n'c.:e,;,-l’}'is'
- Vo'w:n exﬁ’eriences-.in;teac‘hin'g, and his ov;n»vviev?sf,.of' edngati‘en;"-"’I'he

responses ef the teachers eonvey meanmgs. : My task was to. under_-

T stand those meamngs. Under standmg can be gaxned by 1nterpret1ng the

: . vtexts. : The texts of the 1nterV1ews are. mcluded in Appendlx B sb that
' M't-he" reader c_;an have_‘,accfess to the ba51s'of r'ny interpreta'tiOns.,_ Making
= _-" .'".znterv1ew transcnpts ava11ab1e also enables the reader to cr1t1mze myO

1nterpretat10n in the process of constructxng hls own 1nterpretatxon.

Hvermeneutlcs is th;e are’a.‘ Qf study. concerned wi"th _'inte rpretati'_on.'.

"It isan aetive "process_‘in which -

. - L 'n'somethlng fore1gn, strange, separated in’
-.-.time, space, or experience is made fannhar,
R T s -present comprehen51b1e, someth).ng re- .
qmrmg representatlon, explanatlon, ‘or trans-_ B
latxon is somehow 'brought to understandmg .
' (Palrher, : 1969, P.. 14)

o

s -



is spoken and to what 13 left unsald but st111 present beh;nd the. words.

B

o Interpreting the texts of the inte.r-vie_ws must allow the meaning of

* '”the text to speek. This can be eccomplished by listening both to what

"Palrner (p- 236) argues that it is 1mportant to let the text lead the

; 'understandlng. In that way the xnterpreter is not. 50 much applying a

method to the text as an observed ob_]ect but rather trymg to adJust
hls own thlnklng to the text. T o
T_he _resulting process of _interp're_tation-Becern'eS »a; dia‘lectical -

int'e_raction_ between the'view_s' of the re'spbndents and my h}ori_zo_nl"

""_'vleeel;n'g to a change ih my _unde_rvs'tanding_.ef the subject. Palmer (p. 234)

'qbneludes his &iScussion_ by sayin’g.that this proc‘es"s )

. @&
‘does not mean a denial of the Lnterpreter 8’
, horlzon, nor does 1t mean: -making one's own
" horizon absolute, as is" 1mp11c1t in most
" analysxs and method; 1t means a creatlve .
‘ -‘.‘v'fusz.on of honzons. ' o

The interpr@ation of »the int'é‘rvie‘wrs is an attempt to, un’d_"er"standiv .

X

.f'_wha't:tea'chers' éef"a‘bout,r\eseurce‘ ma_tevria_l's{in the ~light"o_f the existing ‘ - '_"f“-'i'-"'.- '

~ s_ituetibn regarding those ’méterielfs: present in the curriculum and the .

T ‘.{s'_‘elhoels.v ‘The 'd'rscu's sion wh1ch constitutes the"int_erpre‘tati.bn isa -,

s

eomhinetien.of_"direct quctes from the interuiews:and‘ interpretive

-, comments based on experience and relevant literature. In order to.

‘make’ such'a dis cussion more meaningful, I will first explain the

process I expe_rie'n'cediduring_ﬂthe.i-nterQretation :df these interviews.
: "-I‘ehe"Pro'c'esfs of Interpretation -~ - el Lo S . "

i; :

- Co - o B 5

LA

. My intje-rpretetien of the interﬁestccurredlih sev'eral.'st‘ég'es.’i o
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First, the'tape recordings of each lnte'r\fiew were transcribed Verbal

conversatmns became prmted words on paper. Subsequently, I hstened‘ _

to each tape wh11e read.\ng the typed scr1pt so that I could check for '

that the transtripts repr'esen't.ed a valid record of their own views. -

- contained much more tha‘n'ideas'about r'esOur.ce se’le.ction. ThJ.s

aD,_p_r_Qp_r_l.a‘te__pgn.q_tna_tmn_an_d_c_o,rne ct any lis tenmg./_ty.plng_er_x:o rS._

" Each trans',cript was sent to the teacher involved _so that he could

" read a written record of our conversation, This procedure allowed -

eaclri«teac'h.er:"to raise any questions' he had about his respbnses-to'the

‘ " issues discuse_e_d-durihgithe inter\'riew_f_ ~A11‘.of the teachers con_firmed.:

 ‘Second, I examined each teacher's responses in terms of the -

- questions raised in the interview. This examination enabled me-to .-
discover commonalities and differences among the six teachers and to -

o _"reflect on my own re'Sp"onses' to these quesﬁdhs. By means of thxs .

-

, exarmnatxon I was able to wrlte a’ comparatlve descrlptlon of the vxews

4 -of the"six teaéh_ers. :

- HoWever', 'du_rihg this stage I came to:realize'that the'i'nterviews'

ol

o reahzatxon became the basxs for a sluft in th.mkmg about the mtervxel Se

" Thi.rd,v I'beganutoread each 0£ the' interviews as al teXt of a'nother

teacher s accou.nt of the way in wh1ch he taught socxal studles. "I

reahzed that wh11e selectmg resources was xmportant to. me, these -

.. 4

..teache‘rsw,ere revealing more than how they-‘ Belectecl-re'source'_s. In

o

,\‘,, . iR F

N answenng my questxons dunng the mtervxew each teacher was des-"

: crxblng not only hm view of resource selectlon but also h.lS views. about



50,

. .
A
.

colleagues, about students, about teachlng, and about the world. |

I d1sc<5vered that- Qgere was a wor],d in each of the 1nterv1ew texts.'a
" There:were commorﬂx'i;'heme'e and c.ommor; issues, but each‘.tea’cher'gs'

) world- Was'diffefeut f,rojria’pthe hext one, .Each text contained a unique- 3

ness that could not be reduced to a series of statements ‘such as

"Teacher X¥s'view of resource selection is c..."

- Fourth, "ae;a.re‘sult of r_ny' o,'w.n.d‘evelopmeut, I thehades‘cfibed and

‘. »

interpreted the interview texts in terms of teachers' views of re'sources,

of thei’r-.golleag'ues, of the tea'cbing task, of sfuae_xife;_ and. of the world. .
> ; seagues 255 0 dents .

This -exai'riinai':ion, developed into a descriptive inte rpretation of the

‘. L o
B o N

world of the ,s‘o'cial "'stud,ies ‘teache'f as \hvvrittens\lgl C'hap_ter Six.

«



. .~ CHAPTER VI

.~ THE WORLD OF. THE SOCIAL STUDIES TEACHER - :

'+ ANINTERPRETIVE DESCRIPTION

- . Teachers' views Will'be considered under five headings. These

" headings are L “ |
| 1.‘ ' V_i.ewiof'resoux‘-c‘es. | |
2. V1ew of. c_:olleagl'.z:o.‘
3. View of the tefach;’nlg -ta‘s.k.. )
. 4. Vi:w of 's'tudents__.‘ |
| 5. iew of the world. o

View of‘Res'ouré'es S

W . }
For all teachers in th.ts study, choosmg resources is an actlve

on'-g’oing pro‘ceés:"’ Eor_each unit,. a_nd-v,eacvh topic, cl}oi_cee are bei_.ng. :
: madeby the te‘aolters aboot ahoproofi’a;te mate.rig.ll.sl for irﬁpl.evrrieriti.r‘xg toe
curxt-i‘_.-culuxn\.} .'Ij‘lhe_',iotel,'\‘rie\\‘x:re_ t-etr'eail that teacilef; actlvely decxdewhxch
'.resoufc;e‘s are "‘app‘x.-opvri.ate oo-the ZBa:sis.'of.theiﬂr‘inte‘i-i)retatioriIo‘f'__the '

"'-';charactenstxcs and needs of the1r part1cu1ar s1tuat10n.
Teacher _A‘ e .we add a lot of thlngs where the v - R o Vo
“_manual does not go mto depth ‘ : e
-T-e'aclhei- c" .. .I ‘may be a httle neghgent in 'not e T
‘ 'usmg thay... ‘butI think my reasons |
are sound because I don't thmk the -
kldS could handle 1t. - .

.

* Teacher E I find that r_ny matenals are never"
©° 7 infinitely repeatable. I'm constantly
‘ .ha.vxng to redo them a11 the time ..



because things are constantly changing-

Many'of'the choices made by teachers involve selections from-a

list of"prescr‘ibedand/or recommended resotxrces.'avai.lable from the
, o S )

‘Department of—E'Hucation. ‘;'l?he\two mam prl'e‘scribe;l resox‘lrces are
standafotextbooks'..which, a_.lone;;r do 'not..x"-‘veadily' l.end“thlems‘elves toa
social anmry plx"oce,,ss. : .'Amoﬁg;the'newest vr'eco'mme\ndecl rebsouv'rc‘e's‘
.»\'a_rve. twov‘pxy-e:-paclca-'gedl unlts deve-lol')ed to meet the r‘eqnirements‘ot" the .
cur_'ri‘cul\lx'n. For' both of thes_e units a'tea.'che'r could t_each”th_e unit
.ex‘a'vcjtly-as des.i_gned:. "Howeve'r, thelintervie.ws -lntiiéate’ that teachers
re';'inte;rpret e_ach umt-for their .oWn sitna'tions.«s,nd a_ccoird.tng to thei.r;" ‘
owni_hel.i.e:t's.“ 'i'hi‘_s vx_-e-interpAre_tation occurs i.n -'spite of the fact that ﬁ )
' x:e‘sou-,i'cef'materialsl are »p'rox_ri:ded: .wlth‘the units'.. ;-]f“eachex_- A state_s;
‘_ vwe add onr own theoret1cal rnaterxal cee, We |
o follow it faxrly closely, but we add a.lot of |
L hlngs in places -where the manual doesn't 8o
. -into depth. oy :
= ,' A n‘umb_'er-of comrnon concerns emerg:e .fforhthe int;‘ervi’ews.- |
Nearly all teachers express the feehng that the‘rexs too mu.ch mater1a1
t‘o be coveretl in ‘too sho;-t a time. Thls 1s especxally stated by those
.' }who feel they nee‘d more t:.me to teach a.n issue: or‘ event properlly.
' A 'srecOnd major concern revolves"around'thelidea of bala’nce'.’
. Most of the teachers express the feehng that the1r resources should be

balanced that is, they should present more than one wew. . The

f_ollowmg quote_s illustra@‘?xls; quite. qlea.rly/: -

LS



‘Teacher C  We have a resource which prints para-
S " graphs from various authors on a
particular issue so the kids see there
are different ways of looking at the -
 issue. - :

'.‘Te'_a'cl"xer F states:

Tedcher D I try to get a broad range of opinion,
— something that wili really create some
-debate, that will br1ng out fundamental
dlff.erences between groups on issues.

. Teacher C The cu'r'riculum demands’ that the kids. .
see the course material from a number
" of different perspechves 80 a single
.. book is not simply used as'a single :
¥ title." In .that way ... the students see - '
that there is a connection between -
A - learning and using several different’
9 - - books, In that way they do not get.a
- -strict 1nterpretat10n from one part1cu-
~-lar author....

-~ Most of the time, th‘e'.te‘ac;he'rs'.‘ concerns i11us£rate'j_tnat;£hey 'be.lieve.

.

“that there are vtvc‘(-o opposing positions to be considered on an issue.

\

1 take into -"con'sideratibvn viewpointe that'g;ve '
al balanced view of ‘something. I'try to balance
opposxng vzews cel thh supportmg Views, s .

"I'h‘e.re's_e_er)ns, to be some snppqrt ».fo_r sugg‘es_ti_ng that when teachers -

B eXp:ress'a--need”fforV bala,ng:e' they may be saying that materials need to

:inclnde ._the'irlqwkn_point 'of.'irie'w. ' ',I‘.e'acb'her' D states thie moét openly:

I select my matenals under my ‘own, pohtmal
: »understand:.ngs and it's 1mportant for me to
. ‘examine the prevaxhng v1ew and alternative
views to that. . ' : :
The _ernphasis nn»balance"also-i’mpl_ies. a recognition that there =

 are a'variety of views present in the world on a particular issue.

L. . v
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Furthermore, because' of this variety, social studies teachers need to
pick and choose their materials, touv_draw_their resources from a wide

range of Pource»s,‘ and to have these multiple resources available in ‘a .

)

&

library or resource center, . -

’ Cies‘ely related _to the COucern for b.alanceb is the stress placed on .

an exam1nat1on of b1as in the resource

».-4

quhing with diffe_‘r'ent

: sources, teachers emphamze thagan » point of view and

LI

an examrnat:.on of b1as are vxtal for & s-taﬂdi:ﬁ‘,g_.of the - .
o undeflgtand th‘e"zr

T e

pomt of v1ew of the resource under scrutxny.

. Finaliy; ‘s‘ome, sOCial'studies~teach.ers-"areic'oncer'ne(.i about the
‘fa'ct that a‘.pbproi)riate. resdurces are'no,t alsvays“avaiiahle; A_ For T:eacher' f
c ;yan;b;utyfas selated to money, ’

sch‘oolsbare caught up u;lt.h resource problems, \.
. you've only got 80 much money. cee

, ‘Forl '_I'e‘acher A 'the cru_ci.al, ele'ment is time-constraint's;.
partly there 8. a rush for. t1me s there sa _ RRER
Whole’ lot .of thlngs there that you, could use .y
(but) you run out of txme. : ‘ ‘ ’

Lo

' Teacher F. relates ’availabi]ity.of resourlces' toa teaehef's"efforts out-
sxde of class. He states that there is’ " -

c ample opportumty to see: both v:.ews 1£ they
" take the time and the interest to buy more _
" than one newspaper, subscnbe to, more than
‘one magazme, listen to more than. one. news-"
cast, watch various documentanes. ‘1 tmnk
o ‘the opportumty to. get the vzewpomts is there.



View of Colleagues. i
The interviews contain ‘some striking refere}n’ce‘s to the teachers"
colleagues. Four out of the six teachers refer to’i.nt'erx_-elatibn'shi.ps _

among colleagues as a crw\éi‘al part of t_heir-_péd'a.gggy.- Teacher B " o

- expresses the need to Ahave the .as'sifs"t_ance of his coll'ea.gu_ea'.flo.r‘ devel-

" oping the economics portion of his social studies courses. He feels he
.receives assistance in ’n’@,{:erials such as book and film choices, and
in'the pacing of course content. ..

Teacher A makes two notable references to his colleagues: He-
mentions one colleague as a potential source of’ materials from a’ -
marxist perspective. Such material would enable him to give his

_ students a wider range of viewpoints. A second reference occurs in

~'the form of a comparison in content ¢overed-in a particular-social -
~ studies course. "_Tea‘f:vher A _States, L

I'm ahead of another teacher at th.lS pomt 1n P
terms of trad.ltmnal matenal o

E ’Té_ach‘er 'E's disé:iissidn. of his col_leagues-:»is' fela‘f:é’d to_thé L

 teaching /learning situation in. t‘héiff?arjﬁ'cula‘r'_fs ci’;qpl;' “Hi s references

"S‘ugg‘estv‘thatv‘ther'e is. 'a..shafing of matérials:ah'd ideas,

e there"s a kmd of flow back and forth because -
L we don't feel as 1f welre. 1solated teachers. o

°

g Sé'c'c;hd,, “there is a}' specifi‘c .effprt\‘i‘n';'];'éacher-_E"s school to enab_le B

new teachers to develop-themselves in relationship to experienced

' teache f%,q.' -He states: - / S , b ;';'.”j?.f:'l.,.ll.




We have, veey.a buddy system. Experxenced
teachers. are paired off with an 1nexper1enced
teacher. In some cases-an inexperienced , 4
~ _" ' teacher will follow one or two classes behind X
. »the experlenced teacher, ‘Just sort of walk in’
"his or her footsteps for the first time around

_until- they- begin-to- 82y, ~Gee,-‘—I could do this; i
and then we. let them go. K :

.~‘:V1ew of the Teacl’ung Task

'grams, and watch telemsxon documentarles. _

CE e_xpre:ss_es thi-s.almost..a_s ._a-sense'- o_ff",duty,- -

l 'wh1ch to choose hJ.B resources.‘ Magazxnes, penodlcals, and ﬁlms BRI

=-T_he teac,hers xnterv1ewe‘d reveal some interesting views' of th‘e _

'.'te'ach.i‘ng task’. of'th’eli\social stlidi'es"t'e‘a'ch’er.v Nearly all of the teachers ) ’

&

e place some emphasxs on the1r act1v1t1es outslde of class as an 1ntegra1

s part of the1r soc1a1 stud.les teachxng. Because Grade, 12 jsoc1a‘1 studxes

. ,,-r':'»'v" . [ SRS 3 i o . .
<

i'. topxcs are concerned w1th what xs cu{rrently happemng in the world

‘-‘teachers fmd 1t 1mportant to read penodlcals, lxsten to rad;o pro- » :

. T S
' Second Tea’chers E C and F each state that 1t 1s essentlal for oo

- them to under stand the curr1culum and know what 1t requlred. : -Te‘»acher B

\.,_ c

“.-AWe re obhged to see where the curnculum S -
',Pomts us, I: think that has to be one: of : SRR L
przmaryﬁ’conmderatmns. I have not as.yet = e
_ found any great conflict betweén my natural - . -
o "1nchnatxons and what the currlculum re- T
, "-""vqmred._ E o :

Teacher C feels that he needs to understand the phxlosophy of the

. ;curnculum so that he can apply 1t as prescnbed. : Teacher F- consj..d‘e‘_rvs SR

: Junderstandlng the curr1cu1um as central to _fulfxlhng lrns task as a

- 'teacher. The c,urnculum provrdes h1m wit the hst of books from



have to be chosen 80 that they ”prov1de tOplCS and articles that are ’

RS

per-tinent to the 'CurriCulunl." S o | ‘. . ‘ .

_;__qmte_c r1t1caLoLthe cumc ulum_becaus &_lt_' 'r eflects-adpr evaxhng wew-—— S
of the people in power in our soc1ety.',' The task of the socxal stud1es 5 o

tea,ch’er is: .

o . _— ;to get people into the habit ‘of looking at both *
el e sxdes of the questxon thoroughly before acting :
' F in a- ango1st1c way- through reflexes and start ' :
| .acceptlng things just because they are told
'.'they Bhould accept thlngs. - L
‘ _T-eacher D contmues.by sayln‘gf"that teachers ‘have to learn_where’ to - _
AR f1nd sources whxch present an aiﬁérnatxve poxnt of view..

Flnally, references are m,a\de'to the unportance of makxng

- -

. _'st_udents aware ,o,f the 1ssue_s go;ng on_m. the1r. world.f In order,for‘ o

‘I~

thexr awareness, Teachers C and E state that the

4 . o AP

R 'stude'xits to.increast
students should know where the teacher stands on a partxcular»xssue. .
- . : \rc . L

T

However, when teachers‘take "a:stand ”students should be free to ‘. e
dlsagree” and teachers should not’ be "telhng the k1ds how to thlnk.". '

Instead Teacher C suggests that teachers present the1r posxtmns as:

,‘.,'

Here l.S an answer. Thls is my thought. Thxs B L
is. ~how 1 arnved at it, Now you can accept Or Lo e =
reJect 1t’by formulatmg your own. ‘ . " =
V1ew of Students N 4 % '
wt 4"\, S A‘ccording to the' t'e'acher,s‘in.the'se in'terviews, studen@n%ed“

teachers to sxmphfy the complex world 1n wh;ch they live. In: many

. , '. RS

o

A'are not v1ewed as achve, capable, 1nte1hgent adult

e -

iy
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[ .'peo.ple'. Instead they .a:.‘r‘e'piotur'ed as int’e're‘s’ted_ onl{iiimissues which
are directed to their own material interests. “.Several examples of
¢ . - teachers!' statements‘ portray students as. - e
1. having a hunger £or someone to lay th1ngs
~out. for_them' i SE— S P : g
o 2. ‘bemg primarily mterested in theerJob e -
do e _schoohng is secondary, . : .‘ _ . R
. . B A n‘ot having a clﬁe;
T4, '_1_".need1ng fo understand the system in Wthh
IR 'they hve, e m '
SRS, S5 .”'bemg demed the opportumty of lookmg at
S A real alternatxves. N SR o
' ‘ Th_e yie\_v‘{‘s_'\"fo'f;thyev,'s"e'-'teachers'j about'-'-"st-hdents "reflectva Ppessimistic -

‘actxve ,partxcxpants Ain the World. : Such Judgmen,ts are partlcularly

‘& a »1 ‘,.‘Sy .
noteworthy 1n the hght of the Alberta Somal Studxes Curnculu!m'
hg.losophxca.l stanog tha‘t students be d’ducated as actwe part1c1pat1ng
“ h1txzens. .‘ ) -'.-:_. L

R ' ' : Aﬂﬁ'f.'f"-
ea,,ch"ers. ,Two teachers view the world w1th . a

oo :



.

o

emphasize‘js’t-hat (o’u"')'d'_e.mocracy allows One':” x
i o . . : oy . ..
3 to have some say in the way 80crety is going = "

.;to evolve in the future-.... that you can
ﬁdeterm.me your destxny. , ‘

» '

. KA
S .
In add&txon, Teacher F feels that there are many 'pomts of view read.lly

/ b

o " ‘ ":- L ". .
‘avaalabsle..m our’ c1ety so that one cun\understand,and develop a full e
HA;,‘:’ K :" ; , o _»_\\-'5 - k*, ‘1_ ‘4“. "t';‘ - i ‘
Plgprgititfans, o o ETE »,“
( ‘1 1‘? ! “b"‘“ RN B ,/3‘\-' -"“f‘f—v", 2 &""(' Y .
-3-\»;:5_. ;:cvon.t.rast two teachers v"’ew the%r’ld" qmte pess1mxst1ca,].'l
“.Teac! r\Afexpresses a‘Sensekof’;_ ) e].essness when he states that he is
. : '.' i f ‘»»..f' of Ty it AT bt e .
T Vs ’ gl S ¥ 5 v' o ’
s .'-.fea'?ful qf ”v-amshlngu.n a,»nmshr’d Cl.‘)“% . Even though the topxc of R
R World\confhct and cooperati‘_o‘n; & g es h1m w:.th a feehng of-hopeless-.
. K g ? KIS ,\\’ ! -

' ness, it also glves hxs tea,ch:,né a: serse' of urgency. Students '.should

‘;"‘w I, ,J] / - R ?%A‘ o
" becOTg'le- K{owledgeable 80 that they may be able to formulate some.

& B . . | L - K

RV reasonable solutxons. T L o
. Teacher C's pess1m15m is 111ustrated in h1s ’v1eWS about soc1a1 _
actmn by students and teachers. . He wants t make students aWare of .

© L ! RN

¢

; . u -~ : . ) . . . s
what is happemng 1.n the1r WOrld however, he doesn't holdoout much

.
. v .
-y v b .

o, (. N T :
hopevSfor real soc1a1 actton. - When students ask’ ”what can we do"“ he

} .

3

states, ”you have to adml,t that ther{s not very much they;c xn

-
-

£ . a subsequent ‘_rxef'\er_e‘nce ‘he"ad,d_s_ we r.@ poWerless to ma,ke any real

- h N “. LN

K

DR

. T - o e e Lo T B SR

T A fxfth teacher V1ews the world as complex an‘;':“_flull of bonfhct. '5'_5;'.

. ‘ ‘ ? ‘B ’ . o
.- The root of the confhct 1s found in- the struggle between g~roups who
have power and those who do not have power. § However, he states that o
...' D ’ ‘ e ) ‘ : ‘ B :
students Cand teac.hersj can understand thiis confhct and complexlty by
"*L T -w , . % s ﬂ@ . ,' '-s;" - t:’é{~ E - ) . N . ?‘ :

’). - % g S R . K s . LT R



K o . ” L e

¥

developmg a crxtxcal analytxc, a.nd mvesugative 11£esty1e. ‘
‘Summary’ R T .
Ar interpretive description of the world of the social studies

ax
-

tea‘c_her has.be_en‘pr'eslented.. Thé dbescrip't'i'on‘reveals that tea_chers -

. ”Y‘
TN

L actxvely decide Wthh resources are approprlate fOl Lhelr classes.

i
;

They also feel that frequently there 15 too much materxal to be taught

. N R R
. /

in too short a tlme,.

These teache'rs: emphasiz'e that the 'r‘es_ou'rces.;iﬁﬁ'chvthef}?,uée' E

"have balanced p.ointsv of view. Concern for balance i'rnﬁiies that these = -
" teachers recognize:that there are a variety of views present in the
Sworld, i o @ e

) Lo . L R BRI R
‘The interpretive description’reveals that teachers consider that

%

v t&aelr Aeoll;'e'aéue;s_,ijé{re:.av.n imp_ortant part“ of the‘i‘r'p.e_da'g:ogy.‘ -Colleagues

| ) R v, . : . L . . - . A

arevls‘een -‘,v_as-a-',source of -addxtxon'a.l matenals and are us»ed as-a refer-' .

. 'L R
.< . \ @- . . . Gy e T P c .
enqe to wh1c§h to compare one s own teachlng of a partxcular umt. %% :

; :-i" The 1nterpret1ve descrlptxom suggests that these teachers - J

o I Do ce EI c* . o . , ' 4\")-’ )

,,(‘“‘»‘ . . vo

' consxder thexr act1v1t1es outsxde of cla.ss and sbhool to be an}ntegral % .

. ‘f" . S . 00t -:.'_” ,' . [ K N . '. _‘b.‘lt
.are denved from the1r ekper1ences--read1ng, v1ew1ng, hstemng--‘

R ‘%Qutsxde of school B T R AT A A . ‘
Au: S ’. . ,* . B : ) -“ ‘_ﬁ v-‘.“' ';; ,;' ) ’~ ‘ . :'v . ': ) .1._ . . L s
y . S R e ol Coe T
R ;jj.’. . These ,teache,rs:also emphas1ze-that 1t:_13 1;;:1portant- to u.nde_:;sta'_nd

-

e o % - : : :
- ‘a Fxrst ‘some 'of the_ -

'.nf ,
'.'.7"~

_ -»Second other teachers say that Sy B :



'underétanding the cﬁrric‘ulnuxjn'is important because it contains a ﬁarti-

'cul_'ar view of man, society, and the world. These teéch,ers feel that -

s

it is important that other views are also pre sented.

Thése teachér's"'-‘eir\;phasize_—that"s_'tudents should be made aware of . -

). -\

issues in their world.  There is a concern that teachers need to

~ simplify the co_rhplex world in which students live so that students can '.

A , e B s
vun'ders'tan:d that world. ~The interviews did not express a strong

~_consider to be important.
The interpretiverdescription reveals that a teacher's own view of

.,Vt_he wol‘rl'd_‘ has aqdefi;iite"-inflhénce_pn his _te‘»é.éh“in‘g.»' These .te.écﬁefs"

- .'\ﬁi.e“vyé\_d_tl;e worldw1th opti';r;is»m, Wlth péssiﬁﬁsfn, and ag"if\_lll..,bf
“\conf! 1ct. These"y‘iews o.f the 'wo“r»l.d ;.r'é_ _l"e.f.l_ect':;é_d'ihhl‘fhe’ir:‘giew éf o
reso,ufcés{ ‘and in their V1ew of 'thehtea.él'vxin.g» tas—_lk. . |

*
R 3

A

A c}_oq}gérnvthat students themselves experience the isstes which teachers
S D R A T - - :
TR it M

[



CHAPTER VII

IDEOLOGICAL INFLUENCES IN RESOURCE SELECTION ’
. . L . . X ) . . C ‘ -- 4‘».') "' :
The bPe.rspecti've of the Teacher : SR sr‘s J b e o 1

It is apparent from the inter‘v'iews’th,at these‘t'ea_ch‘ers' choose N

- the1r resources 1n terms of the1r ‘own' 1deas about educat1on.' Personal

"/

: BPE pr1ate »
"ﬂmateriaqls, for_class.‘ Teacher C, in add:.tlon to us1ng matenals '

S : el

pro'vided’by the Department_‘ of»":Educ'ati‘on, :-choose_s' B

L
‘

" other matenals Wthh exther I have of my B P R -
own that I have’ purchased or that I have ’.;‘~ ey )
dccess to, obviously: newspapers whxch 1 get R

in ‘my home. Co o ] oL ‘.:‘:- . f;:~ i

The teachers accounts reveal that they do not conflne thems,elvesf _—

to the prescnbed resources. ﬁ[’hey make a lot qf efforts'to go beyond
0 . ’ . . N v " :

Ley

o = What 18 made dlrectly avaxlable in- order to 1ncorporate frlms, ‘ D

magazmes, televxslon and rad.to programs Lnto the1r cOursps. As ;‘they,

TN -“."."(

"o

v ‘ S

: ”select resources they make choxces on the bas:.s of the1r ow’n knowledge_?,‘; Lo

.—,‘ e

and behefs about edu;;atxon and about thé world.y' Teachers_p’and -F-. =
~\\,\ o . ,.. _~: . . ,.1—,-' . _._, : 4‘ : Of : L

prov1de contrastxng’ v?éews about current news medxa. s

v &
ST o e L ', L S j :
b@ W A Teacher D "-_. . .teachers have access to (a var1etya Gl B
S e ' - 6f 'wfge%mnts) if. t}}e,x want to ;d.lg e S
- enoughti"In'gene al"gg,'we don't have e e

‘eas "acbcess to 1t, N ‘;,f'_’ahve.to do most

‘ pomt of v1ew of those who patylfor’ t‘he
' adverhsxng ;and control #la¥ part of s .
‘ _ - ’ 5 what they say.; .qu examp’le, very T T
o PO S ,s—”-“seldom do you get non-capxtahst pomts i., N o
N3 . ‘ ';,A' ' i [ . ¢ - . e R Lo s L "‘0 B . o
"ﬁ S R . S s ; _' 1 TSP N



: .- l' ‘,

. & T . B . v

.pt\"’!\o_ [
GRS Wi

‘of view in news media. The teacher has“‘
to learn where to find ... (sources whrch)
present an alternatwe pomt of vxew.

-Teacher .F The med).a we have in_ North Amerlca, ‘
‘ s though 1t ‘can be. crxtlcmed in many areas,

probably gives our cfhz“ens 3_ample oppor-

= s

Tl

: .and non-reflectlvely (unexarmned op1mons, att1tudes and comgnon sense) -

'.and (2) belxefs acqmred loglcally and ratlonally (phllosophlc

“tunity to see both views if they take the
time and the interest to buy inore than
one newspaper, subscribe to more than
one magazine, to listen to more than.one .

" newscast. The opportunity for them to

'»get the vxewpmnts is there.

 In their selection ,of resources',‘ teachers 'appear to illustrate the

concept of ~i,deology pr.o'pos.ed-by Popp" (19'80) Popp descr1be's the value

v

N of. analyzxng the educatxonal practlces of teachers as a- mlxture of

(1) knowledge acqm.red by descrlptlon (courses, workshops, and

&

lndlvidual study) and by acquamtance (d.lrect exper1ences Wlth students),

,4

r( ,‘. e . e

’1deology Wh.lCh fxlters the way J.n wh.tch he ilnterprets the world and rr,' SRR

V_A‘
‘.‘. -

L selects }ns resources for class. AHowever, .thls-sensefof 1deology ‘does L

N
P

o not adequately account for the ways in whtch teacher s practlces are

affected by the perspect1ve of the curr1culum Wxt}un th.ch tney teach

The Perspectlve of the,Curnculum :. L .:_:. R ,." TR

__:,.a, e

:' The matenals provxded by the Department of Educatxon form the -

f R - w2

.-y. - -»‘_, _‘., s .

' mau_rgbasxs for these teachers choxces of resofurces. Prescnbed and .

' recommended resources are hsted for each grfd?afnd each toplc of the

AN B . - ‘. -_' '

curnculum guxdehnes. If teachers feel obhgated to use these resources .

N S

In Popp s sense of xdeology each teacher has developed hxs °Wn ' »

A



R

.-;:L’;?a’,nd/or. if they dé: not! look b’eyond these resourc‘e\s, : the rang“e of vie\rv-" .
Vg : o ~ : - )
RER ,poxnts they make avaxlable for thelr students wxll be as broad or as

Y IR . ‘ v '. :-' \ : . ) - . =
. - . KA [

0 ~=11m1ted as the scope of the prescrlbed and \recomrnended resources. ; '_-'

<4 oL . e “

Several studieS"(Hodgetts,'71968; P»r’a‘tt 1975 and Osbox‘ne, 1980) have L

.“

shown that the textbooks avaxlable tO‘most school systems have a : .

‘ _11m1t1ng view og hls,tory. ) S )
- Furthermore, there is an important difference between pre-: "

. . N o - Co (' o . ‘. ", . l..':,.\“‘l. - -I.. ’ : . - .
S K B R . . , D o . e ." Ea '|32 v, : : I . -
scribed and recommended resources. The prescribed resources are: ,& S
available to’ schools'%gt. a'le_ss expensive ‘p_ric'e_ than thef r:ecommehded' > ‘-\ ;

re,sources. - Two of the books presentl‘y on the’ hst can be con31dere.d to

be Wrxtten for an J.nqmry approach Other text.b'

prévxde one vxew oﬂa topxc or event but, 1f sﬁools have 11mxt}é1d N },. R '

o : : : : - P ~
y : ‘ v

budgets teachers Wlll not be able to. buya enough dlfferent resources to

lbrowde a broader Eange of v1ewp01nts. B D E S SRR
o ~A ,“,/.' R o 'v“» A : -
B . . . . 4’. . . . . .. " - . . - ‘. - ‘
The Alberta Soc1a1 Studles currxculum is based on the soc1al Dy
" B . . * P ~'.; . '-v.. N ; ) . N : .

ly‘in g as,s.umpti'bhs.; 'i‘hese a?s'sum;)tions a;’re;n’ot‘ 'ackn‘éwle‘d"g.ed";iﬁg‘.the: E E
o currxculum docurnent a‘pd also a'ppearu to remarn unquestl.oned by‘the v,*
= _ e &». : : ; "

. The m,qm_rY P’roces"’s"r 1s based on theassumptlonthat m order to ' |

make sound responsxble Judgments the scxent1f1c method provxdes the

most rehable bas1s (Qoldmark 1968)/’ Proponents argue that the -

. '~——-src1ent1f1c meth '

' _&;‘an be s_u’pported .or_-refuted by ev-idence'_..an‘d Goldmark (p. 51) as";i'e‘iit_;'s' BRI

e
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st R 3 R
I ’,‘f although we will have the occasion to question
~ . the objectivity of evidence, at least the
scientific method minimizes the persona‘l
element the subjectivity, in’ a belief that is
' fixed on the basis of authority or intuition.

. —Theories-built-on-the-basis-of-the-latter—
FT ‘cannot be tested publicly. The scientific
miethod, h&vever, provides. for the testlng
of behef with cr1ter1a set: b»yﬂ!:he communxty, e

e ‘ uw;'

al .
R SR

In a dlscuswn of the as sumptxons of the 1nqu.1ry method

v !

4 'Goldmark (p. 215 219) states several presuppos1t10ns. o

. i e é‘" s
- T S it
S P PO Man acts reasonably when con.fronted w1th v
B a’ problem reqmrxng Judgment' Dol ._“ S g
".‘-' - - _ S e e ’,. ,-!’:. . :
L 24 Man can control hls somety, can, effect C Aa
D dehberate change, L e

3. Man_ wants‘ to' reconstr‘uclt his 'scciet'yﬂ;'

°

' If these presupposxtxons are’ accepted é.s true, the mqmr,y method is an‘ :

w 0

o adequate method for f1nd1ng truth and for developmg knowledge._"

e RN .
’ﬂ-.n L@

. ?.‘;-_Goldmark recogmzes that l.f these are not true then thls theory be-f‘

RN .)’é : s N ‘ . : .

come~s 1nadequate and we have to look elsewhere for addltl.onal avenues :

e

B for f:.ndJ.ng truth RS - "

¥
El

" Contradlctlons evxdent in humqfnav%xpenences appear to 1nd1cate »
: L e

o

'f.'_'that the opposxtes of these presupp051t1ons are also true. F“or exarnple;

:a;government dr'vc_"ontrql grfoup ma_y b"elie\?’e' that
1, . Man also act‘sunreas'cnahly when con-
- fronted with a problem reqm.rmg

"Judgment CUTRe s . :,__"‘

o', 2, Man cannot control all thingsin society ~ . . .-

- _ -~ and-sometimes’ is qmte meffectual in
R -makmg changes,_ S o




3.. Man doesn't want to reconstruct his socxety
_ because he is satisfied with the way things
e . are or because he beneﬁts from the sta.tus
i quo.

¥

°

If these pr.esupposit-ions‘-are accepted, the inquiry method by ‘itsenlf.‘is"

- not an.a':d'eq‘pate theory. on which to base a socia’.l"studie"s curriculur'n'.
4,»“ (:5 .

Goldmark Imsses one- cruc1a1 assumptmn that. is also present. 5

The sc1ent1f1c method as_sumes that truth is a. Judgment which, by the s

-

-agreement of an informed commumty,v produces desxrable results. In
order for thxs agreement to happen,‘ one presumes that the people in
' that com:numty have equal pohtxcal | econormc, and socxal powcer/to
; make.demsxons. 'Ho'wever;k 1n':t_he.rea“], _wortd ‘peopl_e,b do not .ha.“ve"equal
“_power,' nor do they have.equi‘a;‘l access to i.nfo.ri',nvati:on'.. Assurmng that s
-s_uc.h"acc,ess dOes ._eict»st,.for,di‘scu.s_.s-ion..puz_jpo'vs;—éfs“‘in_.a classroom 'm_ay:'r‘ L )
. res"ult in a good ‘.stmu.]v.‘ati.on-“for studentsiﬁand teachers. However, that
type of dxscussigialso.creates ah unreahstxc pxcture of what actualiy

happens when people make dec1s1ons. S S T

. PR : : : C : P -
v ) . - . - R TV [ O .o . . .

A



' CHAPTER VII'

RECONCEPTUALIZING A TEACHER'S ROLE

& . INTHE SELECTION OF RESOURCES

'My interpretations of these‘interviews suggest a need to recon-

-..ceptualize the way in which a teacher's role in the selection of
resources is portrayed. . Reconceptualizing a teacher's role is dis- .
" cussed in three sections, -

ey L
First; the interviews suggest that there is active interaction
between the curriculum resources prescribed or recommended and a

teach_er"s‘. _selectibnof materials for hiS»parficulairAf'cla'ss'.' '

- Second, the interviews suggest that a teacher's role in resourc¢e -’

selection needs to be re-examined in order to give adequate recog-

" nition of what teachers do.’ B _ T

. Third, the interviews suggest that teachers themselves see their -
: e e LT T B S
‘role in 'different ways.“ RTINS ET 1

,—«ﬁ'

R

"-I.ritera%txon Between Currxculum Resources and a Teacher! s

- 'Selectmn of Mater_als for Class

Roberts (1980, p. 75) has proposed the concept of "developer- )
- .‘,teacher mterface" as a way to u.nderstand the d1fference between a
curnculum as desxgned and the way 1t actually happen.s in a classroom. |

When apphed to curnculutn resources, thls conce?t can also e1uc1date '

i:he process of resource selectxoh

'h__ave thel’_rvown_concept,ion'oftigfzan, -
B AR

e A

e’ 1, p. 68). S e Ly



. ) uoneN[vAe
PUT 821314130¢  ‘s8d4nosaa
‘s{vod s 10yove3 v ur Jo_von::,
AIIA 30
INIOd QNUZ<J~<Q

uunmqp.ozx
,..!oauu.m.m
AovH omi,mn..
»a.mnu.dm

jo noszuuoU 101/
U>HHUNnmm¢Nnm S IJOTIAIA

.
o

-o.)duo_.no

S WMnd14dnd

- Jutaawyor 105

SIRIBIBW I34NO8IS

jo uoydayas

15,10do1aA0p ¥
PAS

. *\A ¥
- X
. ;
H
I
«
3
-3
.
o
} »

- &  NolLvnlIs
WVTINSLLY VI ¥IH/SH

BRI - (o X { Jilvidodddy
ﬂauhg wuzDOmem
mHUWAHn zu:u«.ﬂ.ﬂ <

N -mznn,‘..,o.m,«w-a }

."'43

; Naouowo.,-.n-

u533>

Faro

wﬂU&DOmﬂ& J0 NUUIU m.zwnmo..—w>mn— v. DZ< mNUdDOm«M& hO UUuOIU

-Ev.-o.. B

thaoqoves v

N2

i .H.Eom ouuz<4<m

A ,»uﬁuozug

.’N; ho

NUQQA?OZ.&

Soauuz.m

. ALAID0S

~o ﬂoﬁmounou ucm\-i
H>—Hommmxmm m.&ﬂﬁuﬁma

w.mm=0<m.ﬁ v ZNN?.HND ZOFU«&MFZH N:.n. .mO JNQOZ v

.

,f‘.ﬂIDUE..

-
P 4
I <4
.
~




society, d‘emocracy,lfreedom,' knowle_dée_’, and point of view. These

v

v

¢

RE

e

69

" g,

"Ifh'e_,developers of a'curricﬁlum have,their_ oWn_ conception of man, "

views are embodied in the curriculum's goals, objectives, and eval- .

“uation.’ Thése'viefvs algo forrn the basis of th'cl.l materials chosen as

s

resources. The resources are then made available to students and

‘..
°

.tea‘chers because they achieve the curriculum's objectives.

- Each teacher'. has his own conception' of man, "so’c’iet'y, demo-

-

cracy, "free'd'on"x, ‘knoﬁ_vledge, a'n‘d.balancevd;point of vi‘_e_w.'.’_"I‘he_'se yi‘e\'avs;‘

. are ernbodied ina teacher's educati_onal‘ goals and met_hods,and ’fo'rm

N

- the ‘basis of a t‘eacher's, choice‘ of magazi‘nes' to frea-d,' :tele.vi'sion and ,

| rad.to programs to vxew and hsten to, and his own partlcxpatxon (or

lack of) in. soc1etal orgamzatxons. o

When a teacher selects approprxate rnaterrals for a partkcular

toplc and class hlS ch01ces are based on an acceptance,' a modxfxcatlon, S

: orma reJectxon of what he hxmself read about vxewed or part1c1pated

"A Teacher's Role in 'Rle”s'ourc"e Selection

1n the socxety in wl'nch he hves. »

.

,.
<.‘~.f1

Teachers do not neutrally 1mp1ement pro-'- -
zgramxnes “they develop prograrmnes of study -
 for their classrooms by adaptahon, trans- .
v lagon, ang modification. of given: programrrms .
A and research fxndlngs they may even occasron-
e ally deve10p their ewnscurriculum materials,
e (Connely and Ben-Peretz, 1980 p. 95)

7

C et

My research has exarmne‘d one facet of teachers' development of

S - c h A e v ;, " - . . . .

currxculum, namely, resource selectxon. Teachers choose resources
. - . N ST v_~tt-- ;

~—\__ s '\"u.-.—.

: ‘iri;va'rious »&Ways a‘nd for differentr.reasons. The dormnant m.fluence

N R P R : A

,’.
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Department of Education _'anc:l their view of man,

70

§ 7

' lappears to be a comb'ina'ti..'on of their‘.i)iew of the requirements of the '

soclety, and the Wobrld.'

-~ If their conception-'oyf-the 'world._ie‘ in agreement with the conception_'of..

) the world present in the. Cd:r.rié'ﬁlurn, they will alsb.accept the re'qul-re? '

" ments of and the‘res'o'urce.s"in the cur riculum, "1f their conception of

Y
)

. ‘the world s _different", they will question the're_eources ‘provided in the

4

T

' 'c':u"rriculurn' and modify them to fit‘(t‘l'i“eir own vi'ewe. o

N Second the resou ce ‘_made avauiable by Alberta s Department of ;
- Educat1on, prov1de the maln source for these teachers selectmn of
,.reeou‘rces. Some ‘of t_h‘es‘e "re'sourc'es are'presvc’ribed_ and, ;the'refore, B
. ,rnu‘s"t*'b‘e used at least in part. These.resources are selected by the
zSocxal Stud1es ,‘n.g'—Resources Ad Hoc C;o.nirnittee using the .following
' .,crit-e.ri"a: R el
1.  Direct anphcatLon tb spec1f1c curr1culum o - . ‘-
' "'»top1c(s), o : S
20 Approprlate readmg level -
e 340 Reasonable pnced durable and readlly
: avallable, ot
= 4. -Current content accu.rate and free from o
' *'obv1ous bxas or stereotyplng, T L
_ X "'5_.,'.','.", Canad;an pubhcatxons preferred every--‘ iy o
‘e .th.mg else belng equal T IR T RUEES TR
' ".6.1: "Fa.vorable E P, I E analysxs and synthesxs.‘ e
RS . ’ (1982 83 Update, p. 1)
Teachers can also recommend matenals wlnch they have found partl--'?--. B
g . bK



materials' may then be adopted province-wide. R S

e e 4 . -
: 'I‘hird,’ a teacher's res_ource Selection is-infl'uen’ced by his own

‘ "’,.,. . : : ' cn S R

read.mg, wewmg, and partxcxpatrng. The magazmes wh1ch he reads, ..

_;—the-prograr;s—n;h;t\ih he»vtfatches,—and—the ‘meetmgs—he attends make — 2

.~ available to‘ hJ.m interpreta‘:;i_ons ‘of ,events an_d issues happenihg inhis (
gsoc'iety._and‘_vin the world. To the'em:&tent'that ﬂmeee proiride'a variet; of ) .
‘ v1evrp6.1n€s, he can become knowiedgeable about \tarxous ways of lookmg :
: at 1ssues facmg h;s soﬂet‘y/WOrld If"l'.).iﬂs__reading‘ and. vi_evring ‘i;s . L
d.on‘nnated.by one'vxewpmnt, his knowledgeaboutthe ra'nge ofhyiie\kr.pdnt's .
’ 1s ‘re,'s_.tr‘i‘cted. ' 'I‘hxs restrxctlon .c'.'onlljd. have'a:;s'ign'rficant "tmpact npon.-the ' , .

’. _,1res,our"ct:¢e"he- ma‘k_ee: availableli_n hxs clas s‘es-'.. “ | o o -

Fonrth', each""s_ch'o'ol h‘as.a~7:spe.cified"a1,'nount‘oi"’:rnone;.,c:.ava_'rlab‘].e- .

\ & “each year for rhe'so'nrces. Social studies;w,deba,rtments' select resources. . ‘
- that can be used easily by mosfteaé:hefs‘“an‘d a"i-"e-’ Suitable for most’

i .
A . T : . |,"A

Lo . [N ~a~ .
g "students.' Th].S research suggest that maga°z1nes and books of 'd.tfferent’1 T
, o v1ews are the f.xrst to be ehrmnated When there is less money ava11ab1c. SOt
' ,:’ . et - '\'L o : . . «‘~.,,
' Wavs of V1ewmg Teache.rj“ Selectxon o£ Resources

¥

-

‘ 1

o

: _ \
prov1de a basxs or descnblng the ways teach ers’ ‘see. the&r role ,1;1

PP

"selectiﬁg,resources."‘ Aok’i'describeé_-thr:ee,possible orientatiion's 'a oy

researcher :mght adopt 1n domg currrculum anmry. (1) emp1r1ca1/ @ e
¥ "o

analyt1ca1 (techmcal), (2) sxtuatlona], 1nterpret1ve, and (3) cntlcal

. -

These or1entat1ons can also be used to descrfbe the ways in thch
ST Lo N . . : .'ov‘
- teach'ers choo*s'e reﬁ'ourc‘e‘zs for class, ‘_.Gonn_e'lly- and B_en-,Pe'retz's" ana,le o

-
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e R .
yms of versfon*s of the teacher s role in. educatxon research is also
et T SO ',;‘M“. N

AF helpful In-.'therr artxcle.,‘.a ‘eac‘ *rils, vaxﬁ’busly see \
¥ of,res,earch and currxculum development (2) as a partm\rpant m, ",
s L One can vxew,‘teachers selectxon of resources in three ways' a e
'f ,‘s t"f u» ) &\ o —',}. 2 s . o ” ]
teacher as melementer, a teaoher as actlve 1mp1ementer' and a
B teachﬁir as_ cntma"l melemente‘!‘ (Fxgure 2, P- 73) : Lo T
. o — I . D B ;
- 4‘ Ve .. ’ ’ ' ) ' MR E e .ga I 1‘. ;
R YRR ?ust teachers cangbe seen as 1mp1ement1ng' the ggsources
'1';‘-', e g v» o AT - Sl S e s ) AR T
}-}%{' - ) . ] - R ¥ o
o provxed w1th a currlculum TheSe resources may come in vanous . .
B ,R ) ' Co u’-.s\ ‘wn S a \3
’1‘:'0:-1’%,b 1nc1ud1ng alist of books and othe'r resources ma.de ava11ab1\e to
': . o - W
el schools at dxsco\mt prlces and prepared umts to meet the ob_;ec;{xves of- Sy
K ",; ._ N & A % L ,_ﬁ . ., ) T . .
o a cur:;xculum. gThe teacher takes the ma\’tenals prov1ded and uses .
L ) o o %':F L e _yul,lh . ) ALY * -
' »‘them for_ his dasses- B L I T et S R
0 G ’ . 3 -7 g . v P SR ’ ,‘5~ ) -* .‘."'ql';,’ 9.“‘" : .vi .
A 9 The teacher assumes that the materlal pro‘v S the best that @” ‘ 2
D T RS SV e : : L AR '
~‘i ' av’arlable because it ha‘*s been selected by those
o A‘.‘f".- . ’ﬂ ST U .
curnculum developers. ,The resources are hsted for a pa'f*txcular s ‘.‘-
: ‘.,_tofﬁc -and '«grade,,’ an’d p.rqv,ide c‘ontent .and ideas ’whic'h are adequate,;_fo_r~ T
< his: téachi’ng-_‘and for the students' learning.’ Sinté people who know.- - . " © - o
P -‘V,v.‘. T o e L " . St S ‘..“. P e - .. .‘ - o
. . 'fhave' provi'd'e'd'the".' rejs'ourcfe's; ‘ thev‘,Wlll- have ;,rnade_'surejthat.the' ‘ =3
- ‘, . T ERR ) N .- T oo ‘ ) : HERLEE
S resources reflect a balanced pcnnt of v1ew and have adequate vanety. - e
, The resources lel have been checked £or dl.stortlon ca '
- - . ) S ; ;
9 . \'.v_ !
p: l -
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. L & ) Qﬂ T B T .
) / : e
! T A; second Way of wrewxng a teacher s selectLon of resource.s por-‘
‘-‘ + .‘, -1 e . Vo » L. St '
P N & T e ! o
E / trays the teacher as ac.tlve 1mp1ementer. Teachers recexve the P
resources provxdea thh a curnculum aﬁd ‘select the ones szt appro- )
. :41"‘* prxate‘ for their sxtuatxon., Thg&actn&ely exarmne the resources to oo
“'- “2& _a.._-‘_- s . [ RN et T \ Ve T
* T ¢
Co deternnne whether they W111 prov1de ﬁleamng&ﬂ exper;ences forestudents. ..
48y and gor themsel?es. Teachers 1n thl.G
Lar ; Lt \.‘ .-‘ o
iBSUes are \1nterpreted dJ.fferently by1 E
”} . ’ wie
?:’2;'"

| to’-"r ‘t:t/that drffer%g

T L ‘ it N W,
v . 'f N A- o
. T

O A YL
' ."_'Wlbs"ﬁ'

A B ’ ’: e . L.
v e‘fxartmept of Educahon 1s seen as‘ -a sousé‘ﬁ from whlch teac'hers can &
R g

urces,*b'ecome
R . 'v}.‘ :
U orx.entatmn teachers re erve the&
! . R K ; A “
. < “ : ) ) : : . g ' .
AR and eValuate 'thern 1n terms of‘t "underi}nng ass'dmptlons, Teach'er‘s"; S
N exarmrie the resou.rces suggested and try to deterrmne the 1mphcatrons R
sy . Exa . , ,
S of usmg them ”as p’rowded.", There is. a reahzatxqg that these resources . -
’ T '-~' g ..f."'" . .<" -.n ce Lo . ’ . - C . - ‘
R \// R AT L e
S Q ‘r ;‘, e »-sbmeone elsels 1nterests and goals. 'I‘he resburces are
- oNC ‘.4' e . : AN . x E 3
°’ ! \r ¥ R 'I.."‘ _ '_~-' o
f;’f Teachers, Wlth thexr §tuc’ients,, become RREE
R : D . . o * " P
..tiohs" o_f_'the ’17'?'59'11?0,6(_53 ThJ.s process of resource selectxon 1nvolves a:
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' ~abf§ teaéher%%hnd students to develop a fuller vxev‘f‘of man soc1

and thq world .
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B CHAPTERIX =~ -°

+ . IDEOLOGY AND THE WORLD OF. THE SOCIAL STUDIES TEACHER

o £ Introductxon \

. - Y $ o .
\ e ) o e . . S, . . .
; . . . . P e v c. .

—
.

l;, . The Eu_r";msé of the present study was, to. exarnine.,'ah'd describ'e the

-y . C e
e " vy . 8

- . \ ' ¥ \v-

' 1deology mﬂuences 'h.xs mterpreta\tmn of” a

o

~ Thanner 4qn: Wthh a teache

BN
S8

S : . . K VR L ’
: ‘ - - . ‘yo .n\' | ." . - - t . ., . - 3 ! 5 J . '
. e soc1a1‘“stud1_es curriculum pecxhcally, h1s.'se1ect10n of,resou_rces ﬁqr
L ‘ Sl el T /: R X BT . . : e o

=y o Pl T S

-+ his gocial stugjes classes.. -~~~ 00 e e, e

T “t . T ) o i i . S ." N . ) .- T ". ‘ L " ot .., . e s
o My. ,int'er"preta‘tion of-the texts of the inter'\{i:ewsrev‘eal that the‘sel

. "ﬁ’ ~ » . v. ‘ KR _‘ » ﬁ . B . H . " 1} -

teachers make many decxsxons about the appropnateness of resources"- -

s N .\“

\ 2 ’ "'b-":‘ ‘r‘n
rfo:- partu?qlar 3a.nd for partu:ular students.

fr‘om the hst of p—}esonbed and recommeng-gl r,es“cegwproduced by -
.,v« :

»

the Department of‘Educa'tlon and from teache‘rs own res@i‘cesg- '»‘-; FUEE

‘...v’.

. ‘
S et "v.o, . "‘ Lo . ‘.

‘\" _,‘ L3

v A central concern for these teachers is that the resources'sho d. ‘

contam balanced po1nts of view. Some teachers arg@ that the curr1—»
culum 'r'e_qmres thigs alance. Other teache‘rs stated that the curr1cu1um v
) :} e : . . . B . Y . Tt " a S :

and .‘Lﬁ resources prese.nt only one view o’the world Theregre, they e .

M e

‘o - . . . 5 ol . \' -

y e argued that m, order to have a balance 1n t.he re%ources they have to

»

EEPER “aldd oth’_e"r}materi_als »fr‘om’thevir'own resource'_s; ,

ew

..‘_

o ’..“‘v-.

- k_o‘“ "'-‘;’ ‘: ; ;\"','::-( '~ :
Most of"tﬁ se: teajchers @Xpr. ‘sse‘df,h

b B o 'x., .
7 3

50

ffe,ema,‘gellow ~

teachers can be and often are a: good source for add1t1.ona1 resou;vces. L
R .a_A - ’ : ;

R _G,ol,leag’ues;a.re se’en_'as a,.s’ou_r_c,e' o£ matenals DI e

o

. P




‘ culum i'nterpz_:efation; Those t’ea'cher's,'wh'_o view the _world'\'vith:f
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o J' - whena t acher doesn't have adequate back- o
e ground a partxcular top1c* PR SR
- for prov1d1n“g,-‘an alternatwe poxnt of vxew, S .
»2 .. . . Ty R
’ - for sharlng ideas and partxcular strengths and R R
. “ . S & RIS X } '_"',‘.._ a
« =for hé&j,ping new teachers. S v AL
. : P ) - . o i : . : ) ' . - v‘ . . ) - N ) -
- ¥ The texts of the '_inte'rviéWs reveal that these sot:ial studi_es
* teathers view the teachlng task as encompass1ng all of the1r hves. ,."
. Soc1a1 stud1es teach;ng is. not sxmply 11m1ted to classroom actwi ; o
. P . S e T ?l: s - i-~ : -
§ et .

These teachers feel that itis 1mportant to know what bs happemng in .
~ . - s # o . 4{ - R R > u ‘&“ \:‘f“m .‘. o ;‘é??-,

the world. . They co stantly @ad pen cals, h@stenj‘té“r‘adlo programs, - -

..“., o ;" - “' ,:\ ‘\ T !
h"’ "' "5‘_' These teachgrs v1ews of the wor]?d,%ha \

o, v .,n

cr
-

e T

- optumsm feel that the currlculum contams resOurces whxch express .

_diff_e'rent views But are"_predo'rnina'ntly based on'th‘e broad "c'_:on,sfensus‘ "

' io‘f pre'ssixlr,ni_sm _feellth‘at-the c_:urr'iculurn.cont‘ai-ns topi'cs-'and freso,urce‘s",; oAy et

v « oy

,".,."_ .

- which ‘exists in-society. * Those ite'a‘cher'sf-'\'yho view the world wi‘th_tone"s,l S

,{, e A

. . f . . e . - . “? '..
wh;ch can 1eave students thh a sense of hopelessness and a sense of v }

v . : . . B -‘_.‘- P EY S 4' .'. V‘v_‘ - e e e ._' "_“. .'
poWerlessness.: The teaclg,er who vxewed the World as full of confhct “
‘., . - . '..2°1A.. "0 -.".‘.’v-’;-‘..:‘_. — ? o -
felt that the curnculu.tn resourtes 'dxd not adequately express the :
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In descnbmg thexr selectlon of resourcés, these teac}xers reveal

"a,- . . . . v L
4 o “ s » Y . . ..

j ,@ghmpses bf then- v;ews~of the world These teac“hers accounts of

e e e

o ‘A?i.' thexr @ctxenen do. noﬁ contafh"adequate u§’qr‘r‘nat,io‘ﬁf, to ﬁtfesent a ful‘l' .‘ . '
o ) 4':'. g o e ‘,‘,. . ’v“;yl .‘. .
descrxptmn of each teacher 8, xdeology. .mﬁ[owever, there 1s adequate S

.‘L K4

»

ﬂ:' hl ,.ag

data to support somer 1mt1a1 statements about e ch tseadhér"s-,r olo % . L
- PP 2’ gY o

" E 'A Each teaéher revegs some. of the be11efs whach"gulde h1s actlons. P |

I

S de
Theseébehefs c‘bmprlse a téacher’is 1deo%ogy 1h the sense that Ne.gsi) ;
o * : .r;.‘(.‘-f“' .'«'»z., : *

e 1_'«‘_9.‘.‘"_3«

A .l PN .
o et ._ethl‘éal and rmahvi:, v‘ié\m"
NI r human« ehdeavors, ncluci'mg .
Vi 'catxohal .

BN

3. _'»‘ an essent1a1 p051t10n from whlch' s‘i‘gmﬁ_-
TR cant attit.udes and actxons are’ derxve,d'» '

. ~ R 1T

Iﬁled theorl_es of hu.man nature. e
19 R ’ "‘\Q\ »' x

cnbed as comprxsmg 1 eth.xcal comnutment 2 teacher ratxonah- S
."‘z'ati,on's", ?and 3, -'a».view 'qf';_htin'ian'nature.,‘..--. o e R
Teacher A g T ‘ [N B O T ER A F PR
Teacher A's 1deolog1ca1 stance is characténzed by hu.rnan sur- - R

va'al, pragmat1sm, ‘and cooperatxon. .Teacher A"s.;-'fund_ajne'ntalfeth'i,c‘a_.'if; .‘

. comr'rﬁt_ment"_i_.s to_"_'ens’;,ire hp,rrian_f‘stiryival.. . He'is deeply concerned - . .

D

s 4.

‘.7 about man's use of nuclear power, -He says, . ' .
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I haveé this dread of vamshmg in a mushroom "
cloud, blown-in the dark and¥ mstantly dis- .
appear forever, ces S W

'

e

o ‘v
lead students to. understandmg very clearlyr _ v
. . whal'the ‘possible consequences of‘man'siuse = - ’
L SV oLnuclea'n_pow_er_ane,_;..._._to make them R
- - ~aware of other optmns on how we' re\\gomg to .
o ' V...survwe- S R \i" ! -
. v . : . \.,1 i w2 ; . .
Teacher A's rahonahzatxons focus aroundgpragm‘ahc concerns i
‘:'\“\\ g " lx“: . . . ' L S RSB
. ‘such as comﬁetxén of course reqmrements a'ﬁa.s‘txmulatlon of pos1t1ve
"“part_xcxp’atlon in §ociety. Fo.r ‘Te‘acher A'ti-me. co‘ns,tir;ain’t:sand'cénuﬁoh-
B .‘ “.-‘ . _," 1
e e TeachevA V1ews human nature as be ' s'e‘x.itia;lly_‘fcooperat‘ive

K X ' -

*@ and .ef;'fi-c;ac’i'olt_is. He f,eéi'gv' that

dual to have any effect at a11. . That's a’ N L
,;fpartxcularly d1£f1cult éne’ for students to take
e serxously because- when you're ﬁmshed there”
. {\ is this sense of hopel’essness e

. ,,. . --—7‘, ~ S )

: .f‘

Al



. .V‘in-'his-,cfay.-to,-‘-day te-abchin‘g. However, surpr1s1ng1y, Teacher A makes f

“ 0 , .:

few, 1£ any, references to- the 1deology conta1ned 1n the reeouré/es of the g
.v'(. . -. . ) ) “ 2 LR o e 2 . . - “ s
A cur_riculurn.A .The only hint of :do;zbt h'e ‘rai;ses'j i‘e ‘.fpui'x_d,_in his co'mmen’t : i
| ® . 0 .‘; o O: '.: . ' . | v ° . .. . . 3 _:l - | .“;p R | . ’
‘. th?f.’ R ?. VQ";h.- e B ‘ . - . "_‘ -
.f_. . R ' . . N “ ¥ @ - . e o
: ~e————We probably—shduld be gomg to -more- u.pcon K ' e
- ventional ideas as well, unconvent1bna1 in . % ; R
SO W'estern terms at least P y
. ' Q." o Q-.’ . .- . i IR N . . . o : . . . ; o
5. .”Teacher'A'evieW'-of .,citizen_ship is a li'mited_one.‘ HIB examples ' s
of: possxble studé,ﬁt\ socxal actlon are hmlted to (1) mdlvxdual acts such AT
i R N , . 4, . Lo ; S S

: ’Efx as conservatxon of Wat‘er and electncxty, and (2) fu.nctxonal acts such as -
Moo ’5»9» e [ &' o

”P@rtxci“pa.txon 5{1 st&zdent councxl electxons. Teache A does not refer to
_ @.7 . N S A.?; A

)

5"“2 & @ . ‘. ) Ce -

"who has powé; ?" and ”who benehts ?" K o N
: !) 8%’ -, . o .‘ . ‘
o f . . R
'& "f; Teacher B' : déo “SIgi'c_a_l sta:xi'c'e.i'f"sf 'characteri'ze,‘d.b}‘r‘_'i_r:eé;pe"cﬁti,fér '_j
R R 5 ) Q a . K i R
o government,t apprehensxoﬁ about com.mon examxnatxons, and opt1m18m. Dol
"’.'cxs1ons on j:he basis of what they Rercewe to

‘ 'be the general maJorxty preferenqe for a

L e



et1ng the content freqmre!nents for the in- school

N
LW A 7 B

' common exam.u_}gtlon. The h.tstory portlon of the course does not

AR 'p‘resent»him With th‘ef,sa'm‘e'probler'n ‘becaus_e e S -
e R you Just follow through thh thmgs chronolo- S

o Tea'che_x;,,B"s‘vi'ew"._of_htunan:‘na_tur'e reveals itself in his optimism R

-

s ' " about therole of,;gOvernment"‘and t~he 'r’ole of‘th'e media in Canadian

’

| . ' society. He sees both of these 1nst1tut1ons as wof}kmg f0r the beneﬁt _ '_
“'-"’..'Qf 'a11 There is no ev1dence to 1nd1,cate that Teacher B haSuany doubts,i‘
about the p@sxtwe contnbutmns made by peopl a'nd“.d ang -

B 7 o > v‘r . A._‘.’,‘ ‘ -.‘ \I‘ll
Therefqrep he ra1ses no questxons des. f"‘.‘-f_,y,j L
a‘i)proved by the Department of Educatmn. - = _, Vi
R Teacher B's descrlptxon of hJ.S seleetmn of resources lllustrates e

the xnfluence of hlS xdeology. . HIS 'ethicalv'_'c_o'mnutment,' his _rationali{- j-‘r

zatxons, and hJ.s v:.ew of human nature gmde selectxon of resources in R "- E
T . R

-to day j:eachxng. ,Hx,s respect £Or government leaas‘gm t&?’ﬁf ]

h15 da
. “ . . 4 R S J .‘:,‘-:
_’:;;;' i ‘teach»xn a Way that stude ts W111 also respect gov nmgnt and not sist L
R ‘\b&Ck and cr*:t:&ze government actmns.. Such respect f}tt government S
P w111 hkely result 1n Teacher Bg&lectxng resources whlch contaxn the

. __-. L"‘v"
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B

T‘chher C's 1deolog1ca1 stance 13 characterlzed by acce
N _‘ . . . wf. , . . R
' the currlculum 'and pessn;msm about what the school can do. TeaCher :

: l a-”, - B . y

C's fundaméntal ethn.cal comtment 1s to teach the reqmred curmculum »

p‘tance of

- . . . . .
e . .

[ § L
_as it‘i's'v,de.'s_igne'd. -~ He makes nu.rner.ous‘,re'f'erent:es to'whatithe curri~ -

cm.um"riequires;"for examp'le,j - o e B R AR

v

+ o S o, R . ; . . S .o -
R Y v e . o
L ” e the curnculum demands that the kxds see€ the T
R ) course maten,al from a. number of dxfferent .
B perspectlves. R RS LT

. stand the phJ.losophy of the currlculurn 50 that he can apply 1t as s :‘;&,‘? s
. - ..u e ,"ﬁ’ , e

1ntended. T P f S '

Teacher C's rat1onahzatzons touch several

- i Whenig.sked about the var1et3r of wewpomts avallable to students,

Teach%jxf C makes two g-e.:tmnahzatlons. Flrst he states that d
PR -‘.'_'-:*»,k; i '. xt's pretty Hard to do 1t because schools are.

: o " _caught up with resource problems and.you've -

by S bnly got so much. money, butI know the Lo _
2 IR curnculum encourages th18. . e SR RIS
- Second he argues that students are not §0. é@n erned about sch‘o’oI." He'

e o - . ’
U ’ . . T R N e -t

'Says ‘;:"“' T " AR R I . - A‘m vy

"%m'- L
{"
Xol

you haVe to reahze too, though we've g’ot a LS
cropof kids' no¥#who aré Pprimarily. cherned St
-~ with: then- Jbb. Thexr séconddry conwerhiis. .l vilg )
school That changes the whole perspecture. R BRI

.Jr-_, -, e
PR

v

S SRS ' ' ¥
R ',. of human nature is charactenzed by pessxmlsm. On the one hand he
. '-";Qh <P . .

By



; ' v L BT :
e we ve got a system of government .that allows .
- for 1nd1v1dua1 differences to a poxnt where we're .
. able to work together. I o i .,‘f'_l .

On the other hand he says that the p0551b111ty for soc1a1 actxon in Soc1a1 A

BEYE

Studies 30 ls very hm1ted o - . )

Soin h1s day to day teachlng. o His 'a_,ccep,tan’ce“of.‘ the‘ cur'ri,culum" leads B SR

pe 2R3

h1m to select resources wh1ch are pn the approved hst or have the

.‘ ' ‘,g, N

you- have—to-adrmrthat there s—not very much
,,they can do . (and) ! :

- & .'4,.'-~‘--,we re pOWerless to make any real changes. The _
3 .+ ‘only-people who can bnng anythng to bear is.

sOc1ety 1.n general o I.. : : T

‘the only thmg you can do is make the k.xds a -': .;7_; . ks
hi:)tle bit aware of' what's go1ng on, ... to have '
. the kxds come~ to: an understandlng that thexr
—':'_role eee is to become knowledgeable. G

'I:e%%;her C's descrxptwn of hJ.s" selectxon of resources 111ustrates ol

".B ’, ,_.\-,, .f

the 1nf1uence o£ hJ.S xdeology. I;hs eth1ca1 commltment h).s ratlonah- ’?} : .

A . . . ' R

zatxons, and hlS v1ew of human nature gu1de the selectmn of resources

RS : L . : ..
. Y ) ) s Sl -
v , rr,a.az'.., AR

S S

methodology whlch the currlculum reqmres.- Such loyaltgy ta the currL-" '
culum appears to prevent .}um £rom cr1t1c1‘zxng the funddmental ',:

b

approach and content of the cu:;‘nculum even'thdugh he states that

His %e;l.ectto“h of resourc-es 1hd.1cate that professxona’lly"he accepts the

; n’" L .c_, ‘. N " ‘ww‘ . S : o .
curnculum‘s content and resources as prescnbed although personall;r o
e T I S T T BEAITS L A R g A T



e may have some small dxsagx\eements. j'?’ ‘ B .
Teacher D | - "
« - - 4 - . . ;t':' “’
. Teacher D's xdeologxcal stance is c'haracterxzed by a marxlst Y
A J?erspectlve.. He* sees the world\\as full of confhct. Teacher Dis
- \9‘ . : Do N K N . :
~ . *furbdamental ethlcal comzmtment is to make students aware that the e e
. : Y : \. " : - N . . o X '
world is. d1v1ded mto two groups- the capxtahst w0r1d and the non- ,
P o ‘ : N . \ X i . "‘ ‘, Ry ’ :

a.

. s capltahqt worldd_“ 'I" acher D sees hxmself as teac ng m a caprtahst LRI

T world 1n thCh"
: Ca

vxew of those WhQ @%'%ei

'

43‘} c@*r‘n‘culum and lts resources reflecﬂt" the ‘ﬁ)revalhng L e

LY

IlpO$1tI0nS of power%}‘.'roré wgch they contr01 the

.,4\.
Y B » ~-;.d 5 r

somety. Becaub‘%:eaoher D has tlﬁs funda‘rnental comrmtfnent he

' e ." . L .
L (Y & "'u

cofnnders 1t lmportant "to,examné the pregaﬂlng v1e“w and alternat1ve s

;" ev:.dent in lts approach to democrécy. He says, “f"

L) : . Bt

"

T4

.character t cs-‘Qf_a__'_g‘ovovd cttx_g‘e’n_ Teg
N S e R &

ela gooé'cxhzen is one who has X
ca i of thorough mvestx.gatxon of: e
.- . So‘instead of, for example,”siwall e
"f"ﬁ*"_vxew that we've gottho bmldu‘p»?our arm_s be- B L
B .':,cause the Sov1ets are bmldmg theu-s. ooy W "’ ST RS
shoulcl first of all,’ mvestlgate thoroughly,: .~ "= o fult

'nts andylssues. R

o | SECOQQIIY, 100k at sbme wewpoxnts and decxde W T Sri \



[
h

;"... o . ' o ' o S H . 0 . B
R short a good c1t1zen has got to: be eqmpped thh Lo
' ~some understand.).ng 9f alternahves that exrst in: .

the real world. e :’ S o

%scusmng the r(\)le of the mecha Teacher ‘D argues that the medla o

-
‘>. Uy,

are co'rmng from a part1cu1ar pmnt of vxew. : L
They re.coming from the point,of view of those =, ¢

s . - }Q

%-»_ - who pay for~ the advertxsmg, dnd control a large .
ERR .‘ ‘part.of what they, say. They don't send little =~ = ¢

R B

- - '\ ")_

v

mos once\gn a;while explaxmgg to the news"
cast what they can produce or what they can’ say.

“"“’ »
L It's sxmply part ‘of the whole system, what has

RO T bee“h réferred to.as the, hegemony of t_;/bour- Co o
ST a5 geols culture. ""_:— 9, fﬂh. : ' v

MI&L‘ T § @\ : ,,q ‘.

Teacher D V1ews human nature as bemg 1nherent1y fuu of conﬂxct.
T o « e . & R
The roots of, th;s confhc; hes xn th Way power and control are dlvxded

R ) a

v

'I‘here are people who haveqpower and who thereBy é%ntrol 'those who ;“f; -V

«

do not have power. For Teachev‘\P the task of the teacher he 1 . f
.“ ( 0 .. N R (__"'g K
& Covg Lt
exposxng that fundamentalgdxv‘islon of the worl@ to students so that they T
becorne aware of» what J.s happemng in, the world. Suc_h awareness : VRO
e e B e ‘,,\;‘j S B S
'cor'nes._'a's,a'f_res'ﬁlt of .deyeloping; ST R N AN
‘ ‘a crxtxcal .analytlcal and xnvestxgatwe type of
AR ¢ hf‘estyle. T STT R P T A
S%ch a hfestyle W111 get students,
.‘i ¥




and contain the views of those\\who have power and control in the society

‘ lea_d s_hi met.p_s_e“anch_f.o_r_,altae_xzn,é\%'iy_e,mat_e_ri,a_l,s_.,_H,e__s_upp,l,em ents_the

A

‘ N - .
prescribed resources with selections which complement his view of the

A world.” He says that because the world is divided into capitalist and
'non-capii_:alist groups, th}e";'eslourc‘es used in Social Studies 30 should
reflect that reajity.' ' : | o s

. - . . ° . . . /] v

However, because Teacher D.sees the world as full of conflict - - .

and.'dividedvinto capitalist and non-capitalist groups, He .appearé to be -
closed to the possibility of seeing alternative views to his view. His .
ideology enables him to see bejond t}(l)eviews of the c.urf;culum but .not:

) beyond ms own view of the world. o
’ —"I(['eacher E |
," 'fe'acner E's ideoblog..ical stance is characterized by loyalty.'v‘:
"Iv‘,ea.ch'er E's ‘fundamental‘ethica_l_con?mitment is e).:pr,e’:"ssed‘in hlS need
to' use resource‘s which do not conﬂic; thh c‘om:nunity:expecta‘tions. .
.H,es‘ays; ) - - R ’ - | )
| \ | I think ;Jve'd.'be going concrafy'to' co'm.mu:nify o

expectations if we were to push anythlng other e
than the free enterpnse systern.

' Teacher"E's loyalty ‘to comrnunity also ex_tends to a national level. He
speaks approvingly of the additional Canadian content in the curriculum -
vresource's; "He'states,

they make a concerned effort fo clear up what
it means to be Capadian and what be1ng Can- .
ad.tan is all about. SR :

,{I"ea'cher E also_, wants to be true to the requirements of the curri-
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culum. The most crucial consideration for him as he selects resources

is

to see where the currxculunupoxnts uS, +es I
have not as yet found any great conflict between

my natural 1nc11nat1ons and what the curriculum
reqmred.

For Teacher E such loyalty requires certainty but excludes extremes.

0
-

He says,

-~ . 1 think people are hungry for some certainty.
- -~ I've no intentions, in my teaching to be pushed
’ to an extreme in any direction, But, if I'm =

going to meander down that middle line, then

it seems to me that as teachers we have the

responsibility to reflect sbmething of the

corn_rnu.mty and to maintain our own 1nd1vxdua1

. 1ntegr1ty.‘
. . v , : .

Teacher E's rationalizations are _bes't‘-t-i-Izl'g‘strated by his response

to a questioh about bias 'and by his explanation of the lack of variety in

-~

‘his school's magazines. 'I“e‘acher‘ E feels tha‘;t as a staff they deal with '
bias very natu‘;-allly. If blas becomes a problem in the matenals bemg

. used they deal with it r1ght away. However, they try not to ov‘er—
emphastze the problem of-bias. He says& |

I don't thxnk we'! re doctrmaxre to the pomt where
. we say that there are many views and we're
going to look at them all. We look at it and we_
~.discover that there are many views. I don't 3
know just how representat1ve those views are. ~
But it seems to-me that in social studies we're
'moving back towards the idea that\ it is not wrong
' to teacha point of view as long as the students
are free to. dlsagree._ -

~In discussing'the types of magaZ‘ines to whj.ch his department '

- '_subscri.b“es Teacher E _jratioha'lizes away the lack of \}ariety' which e:ti’Sts._ ‘

Y e
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A Y
+

He says that there are few different magazines

partially for budget reasons. A lot of period-

_ : icals and that sort of thing, if they are not o
‘ _ used to the hilt, we kind of budget them out. .

\

Teacher E views liuman nature as basically good but at thé same

}
“time facing various dilemmas as history p'rogresse\s. Teacher E's
- view of democracy illustrates the need for individua\\l freedom in society.
C B . ’ ‘ 1 . . . . :

¥

.

He states,
I think that democracy is a system of where -
the emiphasis is on the individual. The
' 1ndLV1dua1 is involved in some respect, ine
rectly or dJ.rectly in-the dec1smnmakmg\
that/éffects his: destxny. L \

\
\

However, he also ‘expresses the concern that indivi'dusf\freedom',should,
be constrained by the needs of society. He states that a\z\s teachers, .
' B . . P . . ’ ‘ e “\ . ‘
we're obliged to see where the curriculum \
points us, I think that has to be -one of our \: :
primary consxderatlons. ‘

\
\
\

. Teacher E's"description_ of his selection of resources illustrates

the influence of his ideology. His ethical commitment, his rationali~
zations, and his view of human nature guide the selec_tion of re_sourc_e’s

in his vd.s);-.tv:o-day‘ teschih'g. S CERE - _' R L

:Tea'cher E's loyalty to community expectations, - to the curriculum
Lo - : ' LN T o
requirements, and to national interests will mearithat the range of

viewpoints Which are available in'his classes»will be limited. H1s ‘

resources W111 conta1n the 1deas of those whose views form “the mlddle
- line." Such selections will contain an ’approval of the. statu‘s’ quo’ in his o

" gsociety. Teacher E's resource selections will include few, if any,
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" ideas of those who disagree with the status quo and those raise funda-

AN

mental questions about the society.

Teacher F L

Teacher F's ideological §tancé is characterized by 10Ya1ty to the
curriculum, a concern for student interest, andoptimism about man.

. Teacher F's fu._n&amental_'ethical commitment is expres'se'd:'very clearly

in his view of.te‘aching.‘ ‘Teacher F ié committed to following the
requirements of the cﬁrriculu'rn. He states, o

the crucial aspect is to understand fhe'curri-
culum and the goals of the curriculum. Itis
important to choose the resources from the
list of books available. Those books must be
chosen that can obviously fit the needs of the -
curnculum. In choosing magazines...., ones

e t&be chosen that provide topics and artxcles
t}?g‘t are pertment to the curnculum. o '

Téach_er F ratxtonal_izes -»his loyalty to the cu_r‘ricul‘um. by arguing
that his c‘:ho'icies"‘o‘f additional materials are determifxed by student -
| interest. In rgspoﬁse to a question asking'hi)w‘ he decided whether a
book was appropriate for a topic, Teacher F étafes,
) pfbbébly sométhing’ that Qduldgrab-the interest
"of the student, . that would ‘make the points I
have given in lectures dramatic and interesting...."
Not dry, ‘factual type of material but material
that will more or less create an interest in the
student rather than just prov1chng him w1th addi--
»ﬂtlonal 1n£ormat10n. ‘ o
‘T_eac'helj F, suggests‘ tha.t the media in North America giv'ek us
: ample opportunity to obtain au'dequate information and a vériety of points -

of view. He then qualiﬁesAhi's position sayihg'that' o
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it may not be the best but I'think they can have

' more access to thxs material in the Western
" world than the ma_]orxty of the people in the

¥

world

/

Teacher F views human nature quite positively. None of his‘

‘responses to the quesﬁ'ons in the interview appear to raise any doubts

4

abott the possibility of positive human action in Canadian society at

g pres'ent.

: balanc

He con\siders prepared c'urriculum mat.er.ials to be quite .

v., .

ed and very helpful for his teachlng. After f11ter1ng them for |

9

personal taste and teachlng method Teacher F makes full use of the

- Department Qf,Education. s curriculum ma.terials‘ and _resources.

. Teacher F's view of dem‘qgracy-aha of citizenéhip:illust'rate his

L
[l

optimism\aboht human nature ver‘y well, According to Teacher F

. democracy means, ‘ \

,

A good citizen is one who,

N ' o to have*some say in the way yg

b

.

-society is
going to evolve in the ¥utu “To have:'some

\ -
feeling that you have cpntrdl over your own
life without too much g}ndance or control
from higher authorxtxes. '

A

is well;infermed of the i-s’sues .of the day, .

‘and ... who is not afraid to get involved

either as a participant or just to be xnvolved L

to understand the issues,

!

Teacher F's descnphon of his selectlon of resources 111ustrates

\’ \

the mﬂuenwf his 1deology. I-hs; ethlcal comnntment h15 ratzonah-

,-:&3, .

82

. zations, and hJ.s view of human nature .gmde the selection of resources

wed

in his day-to-?day teachixl\gf

-

iy

Teacher F"e ldyalty*‘te the~requir’eme_nt~sv of'nthe curriculum directs

v
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- his sélection of resources. If in his judgment a resource does. not fit
. ' : [

' the topics or the method of the:curriculum Teacher F will not use that |

particular resource. Teacher F does not question the -validitjr of.the

topics and resources in the curriculum. He accepts them as given.
“He works at h'armoni'zing‘hi‘s ‘tea'chin'g and particulafly”his selection of .

S

resources with the curriculum.’
Even though Teacher F_i‘s. concerned about having bgian'ced points . |
of view in his resources, his loyalty to the curriculum leads him __t‘c)"“/*_

accept as good or as weak a balance as exist in the curriculum as it is, "~
’ . ) . . . o7 .
. ‘» N e ! ’ N o
Summary - _ v :
_ - Lo ¥ . o S

'Nelson_'s,vie\.w' pf.ideslog"}r has p'rbvid_eéi a i)a_s.i'vs?.f’ofax.l;d'lyzi'n‘gf

‘these teéchérs" ;ri'ev.vs in the perspective of 'th<'e Strain,fthédry .of iaéology,'
.In this the.ory of idéology,‘ tl;xe.‘ihdiyidual is se;n ‘a.s“ the. soﬁrce <.:'~‘f‘t}‘1__e’ -
ideéiogy. In tvh,'is:v'iew, thése te.:a"chers; idéqlogiés_aye seexll a's,. pr,cl)-“.b c
,viid‘i_ng mea_l‘nving-if:or und_ersfan_clii}g thei‘r sélect'i,on of r.e.‘sgurces. 'Bhexr-: :
viewS of the world ;.sha}pe' ’chéir' choices of resources foi-b social studieé

: gla"s s’es.v: :

‘ Howex‘(‘er, uNel"sOI}"s' .Yi,éw'ah;i the "§:i'é‘cedi1:fg -a;flai'}'fsifs ‘of thes'_;. '

teachers' ideologies db not‘providev-a c»ompléf_ce pi;{ufe.of the fl‘l:l.ftlli.e.?(‘:.lé-.

of ideology in the World;p'f-'the social studies teacher. Five of thé six

‘téachers do not raise any f.uridam"enéal-’questions about the sg-léctié‘ns'. Lo =

S provided by the Department of Education, - They do not ask whose

knowledge is contained in the prescribed and’ recommended resources, s
N . - * .‘.'. | : ‘ev

ese resources, - .

-‘Neiiﬂ:her do'.'-they ask whose .knqwledge':is left out of th



92

The“‘”i‘nterest'theory of ide(Jlogy doées provide a basis for exploring

the underlymg assumptmns of these teachqxrs selectxon of resources.‘
‘vThxs theory of 1deology argees that 1deology s pnmary role is the‘
Justhxcatl.on of the vested interests. of emstxng pohtlcal and ecqnormc
: : o :

groups. In th1s v1ew, ydeology is seen as a form of false consciousness
Whl.Ch dlstorts ong‘s pleture of reahty and serves the vested interests

: v-of“the dominant c'la'sses'. The questlons suggested by Glroux (1979,l

‘ - Pe 283 284), mted on page 23 of this study, form the framework for a

"'conc_lud,lhg analys1s of the Lnfluence of ideology in the resource selec-

| tions of theSe ‘teac_;h'er-s. "

What Counts'as S.oeial".S_tuc'li'e»s Knowledge?

In describing their selection of résources, these teachers reveal
R : o K s o N T . - ’ .

o

"a number of ideas about .what counts as soéi_ali‘ studies knowledge in'

their classrooms. - -

s .Teacher A specifically reters to the ‘I-)ep'_-a‘.‘r,tment of Ed,ucatioh's
curri)cu_lll;‘lm topics as the basis for his teaching. His main resource e
selections are made from the textbooks on the pres_cribed- and rec_o)m-b ~

mended"li\st. He .states thai: he .makes ‘exteh"sive .11se".of the tevachihg o :

. s
umt developed for topxc B Confhct and Cooperatmn. However, he also '

1nd1cated that he made sxgmhcant add1t1ons to the u.mt when he thought

the.umt to be 1nadequate. T 3" . L

s

. . vv" . . . ,4.*,0.5‘ ~ . ’ ,‘a . . ,
Teacher B's selection of resources is based on the curriculum
' -guidelines of the province. He indicates a strong preference for a -

textbook in ofder to give the students a 's‘ense of s‘:’ec'urity_ab,out what to

. -
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"

learn. Teacher B is quite apprehensive about teaching material that

will meet the in-school common examination. Furthermore he ex-
. _ \

presses a need‘to~fc;llow thé recommendations of his colleagues so that .

~he will be téathing what is supposed to be taught,

v
¢

Iea’chér C e:;presseé a strong concern that the school have and
use the textbooks on the prescribed and recommended list. However, -

he séys, because
. RS L
the curriculum demands that the kids see the _ : .
: éourse material from a number of different
perspectives, S '

his school's social studies department has collected and is ‘colle‘c'ting | /‘

- - ' N . K : - ‘ ° /
additional resources to enhance the prescribed and recommended books.

Teacher C staté.s that he Aalsjo uses mah& personal materials in.

his teaching, Television programs and magazine articles become

_resources in his social studies class.- However, he makes it clear

k3

that these kinds of references should not Vinter'fe_re‘with the material

~

students need to know for the,in-school common'examinﬁation,"'

T'evach_er b's;_res'ou’réles‘;'_a‘re' 'bas‘e“drvon a ;i'comi)l;.riati_oﬁ of pfe-
'scribeld téxtBooks,"’{élternative books, and'.p’fintouf n?’#ér_i&ls.”lz He
. 'sFate_.-s"thét it'is imbc_iffanﬁ ;td h"av.ve‘ ”sociﬂal_"s'tudieﬂs; reSSUrcé.s Wthh .‘
: con;ider '"the prevaihng ﬁew in the‘s"o‘civety' a.hd 41s0 pvt.-ovvidé a‘itéfné;f;ve'
‘ x‘ri.eWS.-~ I»np'"qrde’r to accor’npli's'hvt'l:;is approaéh, Teatghexj D‘f;_a.séér_tfs-'that': : | R 3
.' you hév.e to»"go‘ o.uts'i‘.de'.”o,f texfn;b‘ool;s‘ to vfi;nbd thi'ngaf | .
because they're not always as unbiased as‘they '

should be; . = .

Fu;thérmqfe,

1
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1
'

the books that have been approved by the -
Department of Education generally don't pro-
vide those kinds of real alternatives that

___people need to_examine questions 1 thoroughly.

For Teacher D, social studie.s,‘ knowledgeshould present the alternative
»

A}

views which exist in the real world. - o \

N .

Teacher E feels obligated to ''see where the cu'rr_ic:nlum-points us'

when he selects'resources.  The main sources used are chosen from

B b'. the-prescribed and‘recommended list, Howevei‘, Teacher E empha- |

sizes that it is 1mportant that he is not dependent on one source. ‘His
2 oy . S

' school has develop'ed an extensive reference libra‘r'y.' containing
numerous resources for social studies.
. . o s ! . : . A

. Teacher E 'exp_resses' a concern that he teach ‘within comrminit_yt

expectations, especially its views on free enterprise. For him this’ -
- has not Been.dif_ficult because, : : ' ' R -
1 have nbt as yet found any great conflict be- R
tween my natural 1ncl1natxons and what the . L
' curnculum reqmred.k . . . R SR J
Teacher '-F's sources are derivve‘d_frrom the list of books recorn- .

mended by the Department of Educatmn. He 'states;
' .- I've looked at all of those and the ones 1 feel
.are. very accurate are the ones I have ordered

' Teacher F »s’upp'l.emvents the department"sjﬁ‘esources with selections
‘from magazines and television programs. He uses these resources to
increase“stddent interest and to enrich their experience. He 'states

that “magazme artlcles have to be chosen that provxde topxcs and

artlcles that are pert1nent to the curr1cu1u.rn -
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Summary ’ o , Yo
The Depa-rtment of Education's list of prescribed and recommehded

o

‘these.social studies teach_ers. W1th the part1a1 exceptxon p{’r ac 1

a \/w
=,

'~—-‘\

‘Ideologxcally, they see 11tt1e problem w1th these ré.gourceg/ both ds ~

y B

: -c_ontentwand in_the way in which these r_esources are prescribed for use

. in s chools,

] P
3

‘Furthermore, these teachers without criticism accept as 'f'éct'
. - ‘'w | - , . . v " .

-

' that the‘ Department of Education -chooees.the resoorces. Only one

teacher, vTeacher D voiced any 51gmf1cant obJectlon to the- Department'

, chox'ces. In this cags_é, Teacher D's personal ideology contra'st's with .

" to Curriculum Requirements -

>

the dominant "i.dejolo‘gj'r‘ in the province..

' Resources-ard Selected and Legitimized by ‘Appeals

- All of the teachers stﬁétejthat their; r'nain'resourc‘es are'(:hos'e'n-
-

' from the Lea'.rhing,Re,sounr:ces Liet_ of prescr_i'bed and.reconﬁnen'ded

1 re’s‘ourno.es published by- the Depértmeht’ot‘ 'Educétioh. Soc;ai'studies e

bdepaLrtmentr's _énd teachers in‘ea:ch. s'ch'ool select from the list 'thos‘e .

- the Departrnent”of Education as the best ones for their students. They

 'resources which they feel are _ap;la_ropri‘ate for their ,‘school.._

e

All",but‘ one of the teéachers taeitly accept the resour_ces':_liste'd by R

assume that by using these resources, they are meeting the requirements

N
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.of thercurriculum, The_followbibng_,_quotes illustrate the <,teache-r's_' posi-

a

‘tions®

constraints,! 'the way exams are constructed,' and "if it's not too .

" long and there's a specific‘assbign_ment that goes with it.!"

: students,“‘Teacher A 'suggeSts that, L . DR e

Teacher A feels thatvthe main resource. selections are planned

' ahead of time. However, additional selections can'he made quite at

-

| random, "if something pas ses through your hands that looks,l-good,' you

' ‘plug- it m. ..'" Other limiting f_ac‘tors‘for"Teacher A include,. ‘“'time

oy

~ In terms of making a wide range of viewpoints available to"

L’

L ~ most of the magazmes we get here are falrly
- typ1ca1 It's not’ 11ke1y you'd get too many
Yl unconventmnal thlngs. :

In adrl'rtion he argue‘s. that,

i’or learmng purposes ... if it was a marxist

poxnt of view I would tl'unk that it would have -

- to be sometmng ‘they.can actually read and A
‘that it- makes a good argument. .; " :

’ .Tea_cher._‘B__ _derixﬁes_ support "fro_m'two .sources,' his 'co'lleagues. LT

‘and the common exa;mi'nation,‘ to-ju‘stify"'his de'ci‘sions about res‘ources." S

H15 colleagues deterrmne the pace, the dlrectxon and the content for "

=

the economJ.cs part of the course. For thahlstory part of the course,
| it's much easxer to con.form without- very much
e contact. You just follow through W1th th:.ngs

L chronologlcally.‘ :

; ,The m‘ain ;inﬂuen‘c':e’abehind' Teacher B's "res'oujr'cfe‘ .selecti-oni is. the; ‘

- xn-school common examnatzon. 'He is-ambivalent about-these examin~ -



o R )

ations and feels that they are a good idea; yet, he also expresses s0

much concern about them that he is apprehensive about using only -

RS

materials that will be include'd on tne examination. He feels that they

narrow curriculum content, . ’ "

" Teacher C aéserts that the q_urriculuin requires thet teachers K
usé materials from a humber of different; perspecti’ves. , His“social-_
studies resources are drawn frofn thetDepa'rtment‘ of Edn'cat-i'on";s list,

- accumulated references in school, and from his personal materials.
‘He states, ; - : -
L There is a whole serlg)s of references that
may be called in to develop a particular con-
- .cept. 'In that way,’ ~then, the student sees -
. that there is'a connectlon between lea.rmng .

‘and using several’ different bools.so that they |
don't get a strict mterpreta-tmn from one-
‘»partxcular author who has a part1cu1ar blas.

,"I:‘.eacher}D.j.a_rgu‘es:that b:eeeus’e the_real‘ world cont_air_/L_conﬂi'cting. s

\ .

" views, curriculum materials should include those conflicting ideas.

£

‘Be'clabus'e‘ he_fe'el's_" that_ the "s.o'_c‘ia_l*s.tndies',currj‘c_:\_ilum doesn"'t.reflect"thet .

" real world, ,he" adds alte:‘rn.atiVe fsourﬁc-ee" of',hi.‘s_ own so that his c_:la.'s"s_e's‘ o

do contain the existing views in.society. ...

"Teacher E e:&plai‘?s that he uses'-ﬂ‘au_ll the\reeom:rnended_ books but" -

'doee not rely' on o'ne‘ of.thern ev:':cltiSi»v‘e'ly-.'

We don't hke to. be t1ed to a book, to-use only
- -one source. - We have a process whereby the -
students are assigned or are expected to '

T * choose resources suitable to the stu j under=
_ . way. They do this both from %ewhbrary and
: from the resource center. ‘ S
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Teache.r.F places an emphasis on the need to provide a balance-
in the viewpoints presented to the students.. He feels that this,balance =’
-, v ) . N L ) < - - -

'c.'an~best—»befaclﬁeved—by¥se-lecttrng-oppoei'ng—and—s»upporti—ng—points—pf_ e
. . RN . ) ‘ ‘}r‘} ) . | }1,..'

_‘ ._view in materiala for each:topic. Students should learnto qu'estion e,

what they read. ‘ T
In addxtxon to bpoka on the Department of Educatxon hst Teacher N
F feels that the medxa in our socxety are a goo‘d source for add1t10na1 :
’ . . X : . . .;,'. : ’ T
materials. - He s‘ta_tes that'the media, S T
R 'though it can be cr1t1c1zed in many areas, pro- o — \ )
' bably gives our citizens ample opportunity to - ) LU
see both views if they take the time and the ¢ = " = RN
interest to buy more ithan one newspaper, o R
subscr1be to more than one magazine, to R
: . hsten to more than just.one. newacast to watch P B
v ' various documentarles. ' , ' SR
S.ilIﬁmary' ‘ R .
| . . P . ] - } : . e A
Although these ‘teachers use personal materials in choosing’ R
,reSOurces, most of them legitimize their resource-.lselections by o
: appealing' to existing corrivc‘plum'requirements. 'Persohal materials s T
Kare 'spoken of as additions for student and enrichment; they are not -
considered as being essential to the successful 'teaching of a top;_ic. _
Resource selection are evaluated by criteria »gi,ven~ in'the 'c:i,urr'iculurn‘.' F
“ore than by a teacher's own .’cri"te'ria.v In doing this, these .teacher's‘
"have accepted a ‘reduced an'touht of autonomy in‘ the- .s'electiono‘f IR

;resoﬁrces -fo’r their own c1assrooms., Teacher D agaln, stands out as

,,-,.
3 L]

Lo

-kthe teacher with the most dlfflculty reconcxhng the legl.ttmatxbn of

 resources by appeal _to cu,rncular criteri‘a, "yet‘he does not obJect st’rong-'..-
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1y to'_t.hi_s _pfocess._‘

Whose Interests Does This Knowledge Serve?-
Five of the six teachers in this study chouse their main resources

from the preScribéd'and'reco'rrirhendec‘lv list of the Department of

" Education without ex”p-fessing 'an'y‘ reservations about the '.points. of view

.W};l(':h ha}ve' s'elected the resozn%es -ana \'which_'»are c'ontai'ne.‘d in the ,.
resources.. "Neither.d,'o'they ~q’ue’sti_on tl.le.‘prél)‘c‘ess bywhxch fllfle’(‘:.\iirri‘- -
<':‘u;1ur'n.“s rééc;urceé ,$r¢ s'.‘eléc.:fed. They appear tél.{co'n‘side; fhe .

_ Depaftmél;lt of Eduéation’s r.eé;)urc.e :_selecitiprlls‘ to_.. b'é unproblematxc a'r‘xd;-

value-free, With the exception of Teacher D, these teachers.do not -

4

4 . . - " . » R BN B ,. . . o, oo
express any fundamental questions about whose-interests this know-

“ledge might :sér\’re, -

Lo

3 W-Ié‘l_-n(%:'r _gggl.(.l_‘)?‘?_) df.s,éoVeréd that ngét s‘c‘)“ciai étud;_e\s cjz‘ufriculav.»»_f
' 'a‘nd .r;esdﬁ»rces “exhibit‘a str'o\ngj,mépc.;cﬁl(.:;i'.a;l._g.r.ie.ntaﬂti‘or;.; Such an
éméh‘asis_»f»a;v‘o‘urs’» ?hé_ihéé'resfé‘ of'_.t‘he‘ étro_nggég'cglf:.ur;ilzglllf_@)i;pré»hdi “
_ ne'g'l'e;ts:;the ‘.ix'lte'r:g.sts -of thb”séI c.-ulll.tural gr.o‘ul;é whlch have l‘ess pdiifi_;al,l'_'
.é;on‘orvr.xic»,»‘ and s_‘octxé.l powef. o | N

| ’ The .\rlg.sc;u'r(':e.vs_ _'se.lé;:t'ed/'.by_' :nv'xo‘st of the teachers ixi.: f_his study :
ex.pbre‘ss_.a‘ narroW‘ bf_iehtationl.. 'i‘hei;: fle‘SO-}n;tlce _Selé,ctibn?_ reflectthe o
“id‘eas of thé_, dorﬁixia.x;t péiifié_ajl anﬁ 'e'éolné.r‘f:._iﬁc grqu.p_; 1n Canadlanand
No_;-th Ahiefi-caﬁ s..c)cietyl. '_I[‘hg'}i'-_c’{s:.nét #ppe:;ir_fo_‘refleﬁ:.t-.thg'di:véx_;;i.fy éf '
v»po]{.iti‘ca‘l'.and etV:'Q‘rior'ni'c_inte_r;'ésts.\*rh‘ic:hv-e:d‘vs't in >tbhe cou,ntryand 1n the '

- world.

. The appfoa.'ch used by most of the 'té_‘ac‘hqx'-_'s in this study empha-
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\ v

sizes a chronologica’i" and functicnal history of the twentieth century.
Teacher A states,

- There's a thing of stayingA with the normal,
~ just the historical approach to Social Studi'es'
30, The way exims are constructed'is an

1mportant factor. If you have a common exam
o because of the different .emphases teachers
R " have, often it tends to be more tradltxonally
' accented. e ] ' '

' Thia _chronofggical .ap‘pro’achconsikd'ers the events Uthat have ha‘ppened
 to be value-free ,ohj.ecti‘ve‘ ’knowl‘e'dge_. ‘Chr’on.oloivgical accounte of
histc'ric_al euents haire the api)earance thatet_he eﬁsﬁng .politicai,'

‘ econornic, ‘ and social s"tructu're‘s_‘have acquired their »present form
thro.ug_h n‘a\t‘iu’ral'_ evoluti‘on'.i' Such account‘s t,do not. reccrgnizev adeQuate;}}_
| that the. pclitic‘al; [.ecc;ncrnic,: andi scvciaj.».‘s.tructures)‘have heen' hurnanlsr" - )
COnstruct,éd'by’_parti_cular iht-erest groups‘having an'd exercisingv
"jl»)ohtxcal -eccnomzc, an.d soc1a1 power. G1roux (1979, P- 271) suggests.'

‘:_that this approach to hlstory

1. ffosters an undlalectlcal and one- dlmen510n31
,vxew of the World‘ ’ : .

".:2- . demes the world of pohtxcs and lacks a. vision . .
[ of the future, and T .

3. 'demes the p0331b111ty that human bexngs can
construct their own reality and. change. that
. reality in the face of domlnatxon. ' e
. Exce;;t_fcr' 'I’eacher D, these teachers also consider the 'prcc,es's
of resource selectxon to be unproblemat1c and value—free. These -

teachers accept the selectlons of the Department of Educatxon as given,

. The pos sxbxhty that these selectlons may be based on the poht1ca1
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“J

economlc, and social interests of a partxcular group is onl considered

by Teacher D. Teachers A, B C, E, and F -all uncriticall} accept the

'process of resource selectxon and then personally validate their own

personal choices. None of these personal choices are ceonnected to the_
broader social, economic, and political interests these resources may.

represent. Instead, their choices are expressed in the technical

. , .
e
P

language of teaching. -

The ways in which these teachers 'uncritically use the Depax\rtmeht |

-
\
3

of Education's selections appears to in\di.cate‘that‘they cc:)nsider this’

'_.secial»‘stutlies knowlle‘dg'e to be objective and value-free. Giroux (1“97.9-,'.

- p. 277) say"s'that thi's sccial studies knowledge L P

is treated as an external body of 1nformat10n, |
the production: of which appears to be indepén-
a dent of human bexngs..- S

_When,,teachers, select resources in an:unreflective rnannet th'ey 1n fact'
'.-jare 1egxt1mz1né specxflc pohtxcal econénuc, and soczal 1nterests and
a‘re victims »vot.-false coﬁSciousnes s.‘ They feel that they are rnalung
personally Vahd chotces but do not see that in do1ng so they arey
supporting 'specific political econotnic, uand -s'ocial"_;nterests.

A

'» Who has Access to.Social Studxes Knowledg_‘?

l.lesource.s fo'r the 1981 Soc1a1 Stu.dl.les Currxculurn ate .chosen”by
ithefSo_cial St_udies Leatning__l'lesources‘ Ad Hoc ’Com:mittee.: The
: fesources ‘ar-,eAselecte‘d.:to c(:o,rnp_]:ement' the'rattonale_, topics, : an_d.p‘bv.- , '
', .1 j'ect'tyesef {;he‘ curvr.,iculum.‘ ':R_est)uxi-ces‘arehste& .in. two"gro_upsz '. |

1. prescribed and 2. i-eco?gnmended.'

] ’//'
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Prescribed resources are

those resources that have been assessed as the
' best materials presently available to school
“systems to achieve the objectives of grade-
o level social studies programs. (1982-3 Update,.
. _ - op. 1) o : , T

Recbmmeﬁded resources are those resources which complement
the prescribed resources by
'malgihg an important contribution to the attain-

~ ment of one or more of the goals outlined in the
~ curriculum guide. (1982-83 Update, p. 1) -

All ofb'the teachers r"ecogni"ze that the Department of Edu.c"ation] '

ha‘s” made avail.abl‘e a.'list of ‘p‘r_es’cr“ib'ed and.' 'r'ecprnm.ende.d. r_eso_u'r;:es."
. f“r.‘om>Wh_icrh' they arid/bor.th‘eir dépar;'tment.s.can c.h;)o‘lse the resources .- .
-they need. Many of theé"é’feéﬁlhgrs ého:se .a'.dc.iitif)rial,materialis _én ht_};e
baéis ;)f'their 'c‘>wn“ i.nte.;éété_.é;#d r‘ylee“d.s.j‘ "I‘v.l'lé'maéa..zip-ésfthey "I;éac-l,'.}t-he‘_

' programs they wat'ch"drl‘llis_ter‘l to, and the issues with which they ';‘re o
c»dncerned form the basis of additional 'i-es_ourc.:e‘s“ chosen to subﬁlement"'

the Department of E_jduca_tion's'list. -

'Ihe.;se- teachers do not mal&e*any i‘éfez_-‘evnce's toa po_séiblé. incor-
poration of student resources as a <basis for teaching _énd"'leéfning" the
/ required curriculum topics.. -

" Summary

e it‘i'is not ciear from tl‘lft‘,zse‘.i:ntverv'i'_ev\.”.s" &he.f:hg,xf'féa.c_hers' are fuily o
- aware :of} the féx%hal ‘process ;IOf :resourcle s‘eléction.'". Fi"rst: éhey'. do not
_ggi‘v'e ah?r indi;aﬁidﬁ thé.if:. they fe;iize that feAa.t:‘hérfs théﬁsellv.e-s‘_-‘”cfa'.p__:gi.vef -

suggestions for changing t{:he_"préAsci-ibed&.aﬁd recommended resources.

. .
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Second, these teachers give more weight to the Department of
Educati_dnis selection of resources than to their pwn selection of

'~ resources.

My best understanding of the research s.,ugg'é.sts.that'these L

.teaéhérs aécept withbutquestibn the authority of the Department of

! .

Ed{ucation“as far as curriculum requirements and resource selections -

are concerned,

Does This Knowledge Reflect the Real World?
4  Almost all of the teachers cho'ose their main ;esourcés from the

Department of Education's list.without expressing any serious reser-

- .~ vations about the views contained in the books. Their actions indicate

= : oL ’ - . . . P .
{-J‘I‘_""[ implicit agreement with the idea that these resources are adequate for
\,th‘eif teaching. . -t L

S One’'of the teachers, Teachen D, expresses serious reservations

‘about the limiting jvie'wisA in the prvgs”c ribed and rec'orm'n‘e'n.de‘d bo.'oks';_ He

feels\\'th'a;t the resources reflect only“..the.pa-_évail_ing vigw‘ ihsédiety’ap—df |

.l do nq‘f:: provide'alternéti_ve views. -
) " "Ifea_chér A also suggests that é'lthoh:gh-résc;u'rées are selected in
' this way: T
o .:\vwé_i)i'pba'.bljt should ber going to more tifléqnven§ .
~ tional ideas as well, uncon&ént,iopal in Western" .
terms at least. : ' ) : '
"Upon, examining -f:hesfe t‘ea;:'hefrs s,ourfc{és for aaditi'o‘nal’resourc'e,s,' _

1 find that most of_'the_teachersrﬁam_e st?:ndard; 'coVn've'n‘ti-énall‘ mégaziqes‘ :

and radj.'o-’program's; Sources such as Maclean' A the_Ednionton.Journal,
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Canada and the World, and CBGC radio and television represent main-

sfream Canadian society but do.not reflect the.full .range of views

 within that society. '

N

Several teachers mg'ntion that their departments subscribed to

e education tends to promote the -a.ccé‘pvtbai"l'(;e- of social ;_rela‘tions_hips and

magazines with alternative points of view in previous years, but these

subscriptions were cancelled beﬂcaqs'e of budget limitations or because

of infrequent use by,teéchers. v
Surnfnary_ o R I - e

Wh‘ose world doe.skiso‘cial' studies }cnowledgg}refle’ct? Fi‘f's-t,- this L
. social st;idies knowledge ;-gflécts thé i‘de;'é's: ahd vié:w§ of thos‘e v.vho‘
wrote and st;pi)b-i-te'd ‘thé (;Iur;-icul'um an’ci."Selected the Preséfib_qd la}nd.
fécévnﬁmé'nAd.e"d I;esoqr»cés'. " | |
| Sécohd,: this ééciai studies knﬂowle‘d.g'\e .refle‘ci:ts' the idéés_.'énd -viéws ~—
' of :‘e.ach tea‘c‘;l;er‘a.s' he Sel‘é‘c"t.sjf'avnd' u_sés adéitiohaliF;-esoﬁrceé based on. =~ ¥
| . hxs oWﬁ ?iéwé"bf‘Wh_at ie; happemng »ar}&\/o‘x',\%rh‘a't.éh.o;ld Ee‘ ha:ppéning ‘ip.
sqciet&. | | | | . | A |
, Th.er, tl'.li_s. sb‘éiai 's'tﬁdi.es‘knoWIedge 'd§e§ not reflect the “'/;L:d:e
r'?.ng.é v'ofl \fi.ews. wh.lch ,e_x'ist -wifilin the ’so;ief;}f. Ih,st_ea‘d, this knowledge :

-‘e'ni_;'.)hasiz‘.es a.vfu_nction'al.ap_pquach; to schooling.. Such an approach to ™

+

B ?'st-itufiions?as they presently exist. It tends not to encourage questions
o about”v(ih‘éthe'r_ihc.:se, felaﬁonships'-o_r' institutions are the‘b'e"st Ohes,

" Neither does it foster probing the root causes of some of the problems

'f‘in"the pre'éepf »syét’ef‘n.f N e
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' Research Reflections L o L " - T e
! Y » ) . . N . : 2 ] ”" . B‘ i - ‘
- Since this body of research was completed, the provincial govern- °
- " . : . N ye et
W T e BRI s S .
ment has re-instituted compulsory’examinations in Ggade 12." I feel 7

. . . . " . e 2 - ? .
that this will have significant impaét'upqn the ideas disciqveréed in this.

™

study. - % ¢

>

- . 4

L o LA : ) : : AR o '
First, province-wide examinations will tend to increase standard-
) . . ) ) . . . - o . .
ization of content and resources in-Social Studies 30. This will effec~
. , : i ] Ay - .

tively reduce the amount of input by individual teachers and decrease.

" the variéty of viewpoints experienced by students. As a result, the

._f'tinctio‘nalﬂih approach and therefore, will have less ‘chan'c_e to ‘be'_ ra"dical. 4

course will, more and more, serve the interests of the dominant - -

e e : - .
society. Education will become more conservative. . -

Secbnd,‘. given the concerns about content and personal' differences:

--expféssed by many of.the'teacher-s in 'thiv's study about in-school

w

common .examinations, it can be said that these concerns will intensify

- . . v ) .
. - . Q .

with the arrival of pfoﬁnce-wide-'| exaxnihationS.
.Third, teachers will become mOr.e'tlzc-m.cerned about méeﬁhg the
rve'qlu'i're,ment's of the curriculum so that their students will do well and}_' :

. : : . 7 . ’ _ . o ) ; ) Lo
that they themselves won't be found wanting,,. schools will becdne more

'Fouffh, ~provinée-wide examinations may have the effect of -

- decreasing the number and variety of additional resources used in

S_‘dci'a'l Studies ‘30_. The concern expregsed by these teachers for 'pr.é'- -
senting a"balapced point of view may be replaced by a concern-for o

‘.'=,me'e{:ingjth’e, reqﬁiréments of the examination. B;ilanc'e impl’;es diire'rsity_,' B
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-and, diversity is dysfunctional in the face of objective testing.

- Conclusions

A nnrhber of conclusions can be drawn from the present etudy."

A.. 'Prirﬁéfy

1.

2.

“The teacher's role,at present, is central in deciding v

which resources are used in social studies classes.

- The conceptions of man, " of $ociety, and of the world

which teachers bring to teaching influence their

' pedagogy, in general and their selection of resources,

in partxcular.

Teachers adapt a curnculum and its resources in
terms of their owa-view of the world.

In teaching, interadtion occurs between the concep-
tions of the teacher anc the conceptxons of the

curri culum.

_(a) If teachers feel obhgated to use the prescrlbed

and recommended resources or, if they agree
“with the views in the curriculum,-the range of
 viewpoints which teachers make available in
“their classes™will be as broad or as limited as

the views contained in the prescribed and recom-
' mended resources., - ' SR

O

(b) -If teachers do not feel obhgated to use the pre- :

scribed and recommended resources or, if they .
dlsagree with the views in the curriculum, the -

‘range of viewpoints which teachers make available :

will be as broad or as l.umted as th.e1r own con-
‘ ceptxon of the world. - : : .

Teachers' concern that resources present a balanced

point of view.is strongest when the currxculum and its.

 resources do not 1nc1ude their own conceptxon of the B '

- B. - S‘econdary

1. '

WO rld.

Teachers are generally conservative.



2.
they are always on the lookout for resources.
3. ‘Teachers‘depend on “their colleagues’ for assistance., - '
Recommendations

107 .

Teacher's live their jobs outsxde of classrooms in that

The present study s'uppo‘rts the following Zcormnenda.tio;ns_fgr__

'social studies education:

1.

2.

7.

man,. of socxety, and of the world. IR

‘ spec1f1c umts. ,

More 'recognition and attention should be givento a
teacherts. role in the selection of resources.

- -

Assumptxons underlyxng a curriculum- should be

.clearly stated in order to foster a healthy 1nteract10n

between a teacher's and a.curriculum's conceptxon of
.

Consideration should be given to encourage further
mteractxon between colleagues as they make day- to-
day decisions about the select1on of resource‘s for

-~
3t

partxcular currictlum so that it- includes his own
conceptlon of man, of soc1ety, ‘and of the world.

The queshons raxsed by the interest theory of xdeology '

are benef1c1a1 for’ elucxdatmg whose knowledge a curri=-
culum compmses. : C

‘ Resources provxded w1th a currlculmn should 1nc1ude -
multxple conceptxons of man, of soc1ety, and of the
| »~wor1d which exist in. the world ' s

Research in social studxes educauon should nge more
ﬁattent1on to the role. of the teacher. :

_ Curriculum developers should nge more recogmtlon to-- "
~ the fact that teachers adapt, translate, and modify a -
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A

1. Would you deDscribe the resources you use in class?

. A}

2. How do you deci@;iwhich books and articles to use?

-

How do yelJ//elect materials for a particular unit?

o
Rien

Do LA . ) S
3. - In what wa&(s) do yqQu use pre—‘packaged materials?

~For example:\ (a) Kanata Kit 12 ”Power and Pohtms in Canada.' -
‘ > ‘ -~ <What Role Canl Play?" '

e

// © (b) The Grade 12 Teachlng Unit "Should We -

- 7 . ' . * Encourage the Development.of
- / S - World Government?"

4, /l/s there ah .adequate,.v‘ariety ef‘\_/iewpoints available?
How do you select articles.in order to 111ustrate a varxety of V1ews
| ona partxcular 1ssue? ‘ ' ' : ’

o

ulum.

\\1t1zensh1p is stressed in the 1981 Alberta Soc1a1 Stud.les Currl-

[
\

(a) How would you charactenze a good c1tizen’?

(b) What d_oes democra’cy mean?

6. On what sources do you rely"fer information on current issues?
Wh‘y ‘do you fimllt to be a good _source? V‘

7. For you, ‘what are the most crucial cons1derat10ns in. selectmg ~
resources/1nterpret1ng curnculum for your classes? - : '
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‘Interviewer

Respondent

115
" Teacher A‘

Would you describe the resources you use in class.
. [=%
~ .o :

" In Social 30, because of the way courses are organized,

I really only teach the Confhct/Cooperatlon section and

2

L

I.

R,

we-use-the-new-package that-has-to- ‘do-with-nuclear-wars;

It takes a look at why con.fhct occurs and then why war

occurs. We use some theoretical matenal that we add

" to what is in the package. ‘We use some of the case,

studies they suggest. Next, we take a look at the ways

' . in which man has attempted to insure peace that are

prov1ded in the manual; We follow the activities as to ’
how do we save ourselves from nuclear disaster. We. ~
use that’ package, ‘especially the first section of it N

-.before you get to the part where, how does man msure
peace. We use all of it fairly closely but we do add a
~ lot of things. * For example, we add the theoretical -

aspect of it, a number of hypotheses by different people
as to why war occurs, which the’ ma_nual_ltselfvdoesn't

_go'into at any depth. We also add, for several reasons,
. a-film strip on erosh1ma and Nagasakl earher in that
-umt as Well o : SR

How do you.' s.elect materials to add to a unit?

' :.I'm not sure anybody doesn't select them shghtly at.
'random. If somethmg passes through'your hands that
.+ looks good you plug it in because it emphasizes a po1nt. :
To some extent, the art1c1es we use for the theo-t-etmal
ook at why war occurs, were added by.a teacher that

" used to be here and we've Just carrled it on, Some-

h1ng about Hiroshima and Nagasakl I. don't know
where that art1c1e came from. There are some art1cles

from Atlantxc because we ha—vainsubsrnptmn to it at .
. school. Those are three dlffer t typ1ca1 ways that :
Would be added. :

How do you ensure that students get a range of v1ew- _
pomts‘? o , .

-That's a real proble:n. There s an EAV f11mstr1p and

at the end of it. they suggest several people's-ideas as to

: 'why the war occurred all the way from a Marxist view,
. the dymg gasp of imperialist cap1tallst nations and so -on."

Frankly, I'q: hke ‘to be able to prov1de more. The -

-



we_hit,

package 1tse1f suggests two ways, the multiple- -causation.

. theory that sort of thing, and Stoessingers ideas of

misperceptions of leaders. So those are the ones that
are given. I have a friendI used to teach with who
promised to send me some good stuff on it, Marxist -
interpretation of it, but so far he hasn't. Because of

_the length of the course those are the only. two things
W.e _probably should be_going to_moreuncon--—

A fal.r amount Especxally as we get through to the end
- of it.: Partly because there's a rush for time but partly

ventional ideas as well, unconventional in- Western
terms at least. ' :

Are there any textbooks that go with this section?

There's a ‘ra'nge,ofvthing‘s which are ‘actually quite good, -

© Qur Western Heritage, is pretty good, quite clear for
" this level, Stoessinger's book, I use for World War I

and Arab/Israeh wars. The section on Arab/Israeli

"~ wars to melis written so I can hardly wait to turn the

- ‘people makin history. You never.seem to get that’

pag'e. Itis. \Ru:ual in lfustory books in that it's actually -

impression from a lot of other books but Stoessxnger is

" really good for that. - We use the Feder series a lot.

. The Nuclear Arsenals: Security or Suicide,. and the

' Nazi horror: '"Who's Responsxble?“, another one the .
*United Natlons are three that we use a lot R

o Do, you-change the teaching unit to suit your'own needs? ‘. )

there's a whole lot of things there, really neat stu.ff v
there that’ you could use, but either you run out -of time.

Soorit doesn't quite fit your flow. So, for example, after R
‘ havmg used 1t several times we add a lot and we leave "

L outalot.

R N
. cular reasons that come to m.md"

You ment1oned txme as a cons1deratmn, any other part1-'

'I'he tirne co’nstramts have a 'lot to do with what I thnik

people who.teach Social Studies 30 think should be in the"
- course. The body of the material is the sa}g’le as when -
- I was in: h1gh school some 20° years ago. “Some of the

people are still- teach.mg it, ‘or they were: taught by those:.
people. . There s a thing of staying with- the norrr(&l‘

- just the h15tor1ca1 approach to it. The way expms- are’
A_constructed is an 1mportant factor. If you ha e a common
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exam, because of the different emphases teachers have

‘often it tends to be more traditionally accented than .

e the other cons1deratxon in terms of decxdlng what °
'pl,e_c_e_s_t,o_urs_e in.a unit which_ thmg s_to leave_ off ?_

what is in'the package. Part of the reason for spending
a lot of time on tradxtxonal aspects in Soc1a1 Studies 30 .
is that o , T Y

o_/_'_

" building that teach, pretty much agree on- what's in the

Well, xt's amazmg that the different people in. thJ.S

‘course. What's in the course here isn't necessar1ly

what's wr1tten. Probably from my own point of view ...
like I have this dread of vanishing in a mushroom cloud,

~blown in the dark and I instantly disappear forever, so I

-

tend to lay more stress.on, well my bias comes out .
obvmusly in the way I feel about nuclear. power.: To try

~ to lead students to understand.mg very "clearly what the )

possible consequences of man's use of it are.” So ‘maybe |
I'd better not discuss that now, that's from my personal
bent. I also, typically get,- but we don't spend a whole - .
lot of txme on the cooperatlon aspect but that probably

for the same reasons. That I really believe in what the

“threat of it is, getting it to that pomt that, if nothmg
' else, to make us ‘aware of other options on how we're

‘going- to survive. I'm ahead of ‘another teacher at this -
point in' terms of treatment of traditional matenal I

treat them purely as case studJ.es in trying to asbess
= ‘what causes war. We have these case studles and I
tend to treat them as. such, where the.other person tea~

ching it tends to do it for his own sake. - As far as the-

"body of materxals goes, he's. way behind me. So I guess
‘a lot of itis what 1 personally like to accomphsh

Partly the time constraints, and the balanmng of

“the new approach to dealing with Social Stud1es 30 in the ‘

“traditional approach. The. other thing is,.again, What I

'want to’ get out of'it or what I want to make of it myself

. 'One -of the thlngs that is stressed in the new: curnculum,

is c1t1zensh1p. What is a good cxtlzen? o

_ :’As far as the C1txzensh1p aspect goes, t\ns 11tt1e clrcle e
‘that has all the different steps that you' re- supposed to

follow, certamly the process of inquiry and'one little'

" arrow that sort of shoots off is social actlon. I guess .
. I like to stress that, in some courses it is easier than

others. For example, we Just had students umon ,
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“electione,'and I teach a course on Canadian politios. We _
work parts of the curriculum into it to fit wherever

we're-at. . For example, one of the girls in the class is

‘running as vice- pre51dent of the students council so I

let them do that in the classroom for two or three days.
In some of the grade eleven courses, population

and productmn unit, there's a focus on the concern :

about the depletion of natural resources. That's a

really good one to use for them to translate ‘'some of -

. their knowledge into social action. I might. use a
. simple gimmick like that.: I would say I'm goxng to take'

some action now on energy conservation and I walk over

" and-turn the thermostat down and turn the lights off. I
_ ‘don't know if that saves very much natural gas or what-
" ever, but maybe turn the lights. off because fluorescent

lights make. ‘you’ sterile .o somethmg like that.. The
point is that each individual can make quiteva d1fference

" on some issues if they just do things. I have another '

silly example on saving energy that we do - one brxck

'that d1sp1aces one litre. We'd figure out how many .
s toilets- there are in Edmonton and how many times they
. have been flushed today and look-at ho\]many litres of
- of water we have saved and wonder how much energy
that takes. It's in the millions and m11110ns of litres of =

water. I don't th_tnk I would take any direct approach to
good cxt1zensh4p, I think pos1t1ve participation or a . -

stress on the 1dea that when you're 75 years of age and-
©you look back, ask: yourself, have:you added something ‘
- to.-the world or taken somethmg away from it? It cer-. L
‘ta1n1y wouldn't be on the level of everyone gettxng up PR
_;"jand singing ""Oh Canadal!" right before you go. That.
sort of - thxng. It's not that d1rect. I thmk 1t has more
to do with puttmg somethmg mto socxety. :

Does it come up in the sense of world c1t1zensh1p in the

confhct - cooperatlon top1c'?

s That's a really d,lfhcult one because unless there is

some fairly concerned action it's pretty hard on- that

' -issue for the 1nd1v1dua1 to have any ‘effect at’ all, - 'I‘hat’
a partxcularly d1£f1cult one for. students to ‘take serious=<,
"~ ly because When you're finished there is this sense of-

.'hopelessness. But I think also that you can be a.good -

citizen by bemg aware of the issues that confront you,

‘Then you've gone some way to bemg part of a world

: c1t1zen. Sometxmes somebody may write:an ambassador 3}

to. Russxa or somethmg and say can't you talk to your '_””:"'_?
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people and ese, butl thmk in grade twelve Lt's focus on

, awareness..

If you want res_Ourceé for current conflicts between -

countries what sources can you rely on?

"Well, if you can get anybody to listen to- it, CIBC Sunday

Morning radio, just 15 minute items. What I think would

1.

"Why do ydu think:,that is a good source? -

.'be a good 1dea is if you just set your tape recorder
‘Sunday morning - when you'_re sitting around having bacon

and eggs or whatever, then you could end up, especially’
in an ongoing-thing, with something pretty good, that's

" one source. I have attempted to use that but I've never -
in the end actually played it, somethmg in the Falklands
for example. - o S :

Well, to'v’;so.me extent it'é the enly" eeurce, L rne'an, gooa :
solid.stuff. I think some of the reportmg and the -

different gources, ‘they're talking to dlfferent people '

around and you might.get a little bit” more complete
picture than you would in say Macleans or Tlme or-
whatever. . The medxum 1s different,’ 1nstead of saying, -

okay, you'can read thls «.» here's somethmg to listen .

As-long'as it's not too long and if there's a spec1f1c

: .'.vassxgnment that goes with it, I think it would be good. - c
 Again, it's well rounded andit's a dlfferent media, -7

I part1cu1arly like in that regard As It Happene, :

_too, but’ again that's a little bit bard to listen to because.. .
“there's so many 1tems of dlfferent nature that you would
" have to 11sten every mght for an hour and a half a day.

Most people just don't have thé time. ‘I have ‘used CBC R

’ commentarxes that I've been able to- get not. necessanly o
~ on wars,’ but on issues and I've’ put them on a.piece of )

paper. They re three minute items so it translates mto .

. half a typed page. That's a good size and they are
., usually ‘quite provocatwe. I might use edltorxals be-. . -
‘cause sometimes the foli‘owmg ‘of events on the wars can .

. be done verbally. Like, ""did you watch the news last -
-~ night?", and: "What's happemng"", you can: really brmg

it up to date, well here is-an editorial comment on -

 when the Falklands fxrst started.. For ‘example, the-

Edmonton Journal ranan ed1tor1a1 that was rather :

~balanced, almost to the point where ,some people at that
- time saw it as ant1-Br1t1sh It was just a- gqod hard,” v
- thoughtful editorial and it generated 2 good discussion. o
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Probably the easlest thlngs to-use are ed1tor1a1 updates.

Do you feel that 1f you look around there is'a variety-of

: ‘V1ewpoxnts aval.lable?

Oh yes, lots of stuff, Most of the magazineg)ve’get here

‘are fairly typ1ca1 It's not likely you'd. get too many .

unconventional things., We used to. subscnbe to-Canadian

Dimension but that was long and tedious sometxmes, Iike
a lot of other magazines that are hard to adapt to a class. -
To some extent you have to rely on your own, especially"

-in the discussion. If you have something there for them
- to relate to, read, or whatever, in the dlSCUSSlOD, you .

have. to play a ‘little bit the devil's advocate. I think,

" like I mentioned, my friend is a Marxist, it would be

_ nice to have some stuff like that made available just for
" consideration., Especially since the whole thrust of the
thing is to have students clanfy their values, you've got

to have a range of things for them. to look at.; e :
It just dawned on'me, going back to some- of the

. Feder stuff that I mentxoned earher, the one on."The

rise of the Nazi- Horror, who is respons1b1e?" isa
really sens1t1ve issue. On the question of who is'to -

- “blame, there's a tendency‘ to want to start to, point-
fingers andthe Feder booklet on that has about twenty

different readings, We're doing that right now, and it

' - suggests all the way from some sort of stereotype
" about German mentahty to follow orders all the way to |
‘the allies for not jumping on_Hitler earlier. and to pomtmg
.. -out the monstrosxtles that occurred- everywhere." It'sa
. human phenomena to a. whole. 1ot of different th.mgs and
it strikes me as far as the print.stuff that we have =

available to buy or on some curriculum, ‘that that
one of the best treatments of any subJect that gets t
pomt qu1ckly and then with an unbelievable wide varxety

. of views, As a matter of fact, 1 have a bit of an~
o .assxgnment related to that.. People are supposed to :
' draw their own conclusions after looking at that, we've.
: studJ.ed ‘some- thangs and have seen some fxlms. “Make -

ita stra1ght personal tlung. To .some -extent there's too

- much there, we!ll have trouble dec1d1ng whether this is :
.a good point now. Some con.fusmn is probably good.
'Who 's r:.ght and who s wrong is stnctly a judgment. . . .

For you, what are the most cruc1a1 consxderatlons 1n -
selecung your resources for a class‘? S ;
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It's reasonable _and-\_it's.valid. _ What I would point out is
that it's a valid argument. IR :

' How do you select? -

I was going to say if it's a point of view that is well
stated.- But then I'm not sure I'd throw out something

that isn't well sta.ted I've been trying to examine ‘just - -

" -a little bit the odd time it comes up, something about

the Westei-n ‘Canada Concept, and they just straight lie,
So-to have the students read. that and then point out the

‘mistakes. For example, the classic is their business "
. -about property rights. Property rights aren't partmu-

.larly constitutional, they read part 13 of section 92; it

‘ says property and rights of the province, what more do '

they want. Will'you get over the head with it? SoI -
would let them read something that Western Canada

~ Concept is saymg. This is our creed and we're con-

cerned with property rights and all that stuff for the |
simple reason and the pOmt bexng is to show the shaky
ground they're walklng on or the shakiness of their
argument, -

But generally, for learmng purposes 111(‘ who ‘
caused World Wai:I, if it was a Marxist point of view

I would thJ.nk it. Would have to be sometthg they can

actually read and that it makes-a good argument,

. better than some other stuff, that's all; So, the test of
- whether or not it's vahd is thexr argument and if it is

well’ supported. If it's a dumb one then I probably

: vwouldn't use it. -

L

. That's stnctly--you do your best. Typxcally you pro-

o . R B . . ‘ )‘ - . N 3 R
. Is it harder on’ some issues than on others to demd\_
. whether or not the person is tellmg the truth? _

._Oh, yes, part of that is the avaxlabxhty and also a - \
" teacher's limitations on what they actually know. | How

do you test whether or not it's a décent point of view,

bably don't have a lot of th1ngs to choose from so that

~.limits it to some extent too. But, again, 1 would say
- everything else being equal ‘that it's reasonable and’

that whatever pomt of v1ew 1t takes it: does a good JOb of

- ‘making it,

3

-\
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Teacher B

.Inte'r\vr'ieyver Would you descnbe the resources you- use in teaching
' Soc1a1 Studies 30?

Respondent_- Well, I've taught Social Studies 30 for several years;
. -This year has been the most different in that I've hadto

stress economics’ more._Up to this time we “have been }
allowed to have a lot more flexibility within the curri- S
culum. I've been probably a little more personal in _
my 1nterpretatlo—n_fo—the curr1cu1urn, but now with the
pressure of a common exam, the insistence on havmg
. school wide comrnon exams I.am now conforming to »
. that which is belng carr1ed through by the other members
- of the department They are of course conforming to - ”
" each other and to the general curriculum set down by
the province so that for the economics part of the course
I've had to scramble around to find material. I've been
borrowing material from my colleagues here which has . -
., been very helpful: notes and handouts, various eco-
vnormc points,yeconomic- terrmnology, ‘economic.
‘philosophy, basic economic systems. I tend to allow
‘my colleagues to set the pace with respect 'to ordering
“.certain films, and materials, especially films to
- illustrate different points between capxtahsm and ,
commumsm, free market economy versus the command
economy. ‘ \ o - :
. ' I-feel uneasy because I'm not qmte in as much
control of the pacing as I'was before this semester.
I've taught the course six or seven: txmes ‘before in the
~ past four years., I would feel much more comfortable
. if there were a single text on economics within: the E ,
~scope of the curriculum, The hlstoncal material events -
of the twentleth century, the two maJor wars, ‘the '
Indxan war period, ‘the events since the Second World
. War ... these materxals are easier to find. - The
._"students do have a text: and there are- any. number of
good general Works, but my blggest personal need
would be to have a text covenng the economic port1on.
"I get the feehng, this is again because I'm teachxng
more economcs for the first time, that I kind of :
'muddled through basxcally with the help of my. colleagues.

"(_"

I - ,Is that because of your unfanuhanty vnth the subJect‘?

R. 'Un.fan'nhanty wrth it, yes, and also I want to make sure
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- that since we are making up a comimon exam, 1 have to. -

be fairly close to what my colleagues are doing. That's
no hardshlp. It's just I don't feel as comfortable. ,

How do you decxde which. textbook or what art1c1es to

‘use?

?‘Usually, under the direction of 'my‘collelagues. I ask
‘them which terms,_which concepts, they are presenting,

keeping one eye always Jooking ahead to the final which .

. we're going to be sharing. I'm under a lot more
. pressure to conform which 1)s just not someth1ng I've

done a lot of or at least not ajtotal lock-step. We're '

“into a gentle, civilized kind of lock=~step approach.

" In the h1story side of the course, the wars and the
1nter-war per1ods, post second world war period, -

- various political developments, its- much' easier to -

conform without very much contact. You just follow
through with thlngs chronologxcﬁly. ﬁut it's the:

i economic side ... there is a much wider range of
Aposs:.ble choices, of what to teach. Econonucs is an

enormous area. Do you mention the consumer price
1ndex'? Do you mention the gross natmnal product? Do -
you: ‘mention balance of payments'? And if you. leave it

’ ‘out and your colleague mentlons it, and'he makes up: a’

test on that, it becomes a bit of a.worry. If we hada °

" book ... We have a book on the history 51de and I don't

think it's as ‘necessary. We don't have a single book on:
the egonomics side and I think it is- more necessary. .

Thls is a weakness in the current state of: the curnculu:m
'from my pomt of vxew. L ' S

ALl ’of,'the pre,sc-ribedtext.b‘ooks are esjsenti’allyc'h'i story?-

Yes,. ‘I'attended‘a brief luncheo'n"a\'fterno'on se'ﬁain’af on"" o

~ the material and got a-lot of tips on books which are:

: ‘bexng used in other high schools, but I thlnk we have to
. get together here in this school and agree on.a general :
. sxmphfled economics workbook and a book of terms and .

concepts. "We haven't gotten qmte the unity since we:

‘are moving toward a unified exam, I don't think we have
_the umfornnty of structure inthe teach1ng methods, - The;

problem is because of the end- obhgatlon of a common
exam.  If we were 1ndependent we could test only on the .

" terms and concepts we have stressed. We have to reach
~.a consensus which is hard'to do w:.t.hout the text W1thout o

any more structure. '




L.

~ Why did you move towards a co'mr'non.;e:‘::am?_ ;

The orders came from downstairs. It's somethmg I-

“have resisted quietly over the years, but the adminis- .
tration wants a common exarn, I can't say that I am in.

. dlsagreement with the principle. - I think the ideas, -
'school W1de, city w1de, province. wide exams ... I,

.. think it's basxcally sound, It's not a perfect system, |

butI- th1nk it's- a*good—system. —I-grew up-under-it-and

"I think it's fair to everyone. If'we can get a good' -
reasonable, flexible course outline and then a good »
series of books, books that the students can. actually o
" have with them to'refer to ... I'think it's more impor-’
~.tant than handouts, thlngs they can just put Lnto therr :
s notes. - 1'think a book, or a booklet would grve everyone
‘a lot more securlty.

.*.

‘ Have you used some of the prepared resource matenals, '
‘ for example Kanata K1t 12? C ‘

‘ "I've. never used any'. Agarn, it's somethmg 1 haven't
‘been too familiar with, I haven't seized the. opportumty.
Some of my’ colleagues tell me that ‘'some are weak and L
‘some are. good, They ve mentroned especxally in grade _ S

‘10 ‘some are’ good. ' e » S e

:".‘.. Are you famlhar wrth the teachmg umt "Should we §
_Encourage the Development of World Government‘?” "

E

" No, not as such Agam I would thmk that that k1nd of
l~phllosoph1cal question is somethmg that would come’ m :
~in the discussion of the post war per1od and even in f
' current events, but I think that the students ... I spend
. 8o much time going into the background of the' current.
L 'state of the pohtrcs of th1s ‘end of - the twentieth century. S
“. We do discuss the League and the U. N. which should be
‘ foundat:.on for that kind of world government concept

but'l ... justto throw it out, there and say, " 'What about
World Government?" "Everyone in favor of i£?" Rzght.

Everybody put up your. hands. ‘Okay, good.- Now let!s

talk about' what happened in'Viet Nam"?" So it's'a kind of -

@ ees that's kind of a motherhood questron cee it would
be somethlng that L wouldn't stress. . : -

@

How do- you select art1cles to rllustrate the various vrew-_"'.'- S
o '»p01nts about causess of a. war? ' o "
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Well I cee the students have access to a varlety of

and- stra1ght forward accounts I don't ‘know-if I cons -

c1ously strive to say, "Now look: at this ‘point of view or
. that point of v1ew,‘! although we do have several. f11ms ,
~and f1lmstr1ps which present I think, a balanced view, -
although again I would tend to probably fmd more of a

‘ pro-Br1t1sh pro ally....'... SR L

;- In puttmg together matenals for your course, towards
T a comrnon exam, do you discuss as.a department what
' resources you want to 1nc1ude in Soc1a1 30? ' '

o

'Not 1ntense1y so, although we'" are all generally covermg
» :the same material, .I noticed one teacher’ was, as I.am
- ‘discus srng currently the rise of fascism in Italy and the

whole maJor area of fasc1 sm as'a phllOSOth, and my"

“.colleague was. not finished and was still in the Russian , . "~
: revolutlonary perxod We had-a film in on the rise of :

N thler and whxch Was ... We order fxlms and they don't «

j . come in premsely as you are reachlng the clrmax of L
s .'your little talk, It was’ helpful to me because the rrse o

of H1tler will' £1t in with the general dlscus smn of

S fascxsm although it would have’ been handler to come- R

three or four days later., We order the frlms in antici=

| " ‘pation of bemg at a certam place because you do. have to

- . bobk ahead. ‘It's not like ‘you can just snap your fingers
“and get the- film dellvered at that moment.\ We.all tend
.. ‘to move through tHe twentieth- century hJ.StOI'y and _
v pohtlcal concepts, phﬂosoph1ca1 concepts, but ... ;I‘ B
. don't know if the one that you mentioned 6n world
. "'government wou.ldn't stress that ph110soph1cal concept
Cas. such ST thmk we stress the- events and the coming of

'the ¢crises of the 1nter war per1od the nse of. fasc1sm,~

" unit which has been. developed by various teachers and -
. put out by the Department of Educatxon., It's a culrmn-" o
: f‘atron .of a. long look at various ‘wars, - lookrng at the -

. causes o£ war._ ‘'Should we develop a world government?”
» ,.';becomes the debatable questron in class.-.. ‘ o

'.-the depressxon and, all 1ts meamng. - I think that in this
o _school we percewe that as" mOre 1mportant than general
R d1scussxons.__ 1 haven't heard any of my’ colleagues say BRI

E .'the}r have d1scussed world government. e L

The world government questlon is: part of the teachrng

Well, 1t would seem to me that I wou.ldn't be too at-‘ : ‘l' S
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be more interested in discussing the events on-a more:

- specific kind of analysxs, you know, the rise of Hitler,
‘the coming of the depress1on, the road to war, the

| 'various actions withig the war;, what were the ...
~causes of the war and its two phases, the Japanese and .

‘the Germans, and the aftermath with the new Commumst
threat and the Cold War, but to kind of wrap it up and

. say,'_L'Now,_We_x:e going to discuss_about worchgovern-

: Io‘ ) )
‘ o 'sy'stems, there are a lot of terms - power, democracy,

B ¥

~ment," I would feel uncomfortable. I would feel like I
. were. Just being rhetorical. ‘I think that the more precise:
‘ development of the events in the twentxeth cenf:ur)r is
: ‘more effmacmus in the classroom._ g - . L2

In the curriculum‘-topic» on politica_l, ,andv economic

communism; would you descrlbe what you mean by the

‘term democracy" P
1

‘ .

. "You mean as 1 would teach it or dlscuss 1t'? All rxght.
‘Democracy.is a pohtlcal phllosophy in whxch all the -

people partxcxpate in some meamngful way in the activi-

~ ties of government,‘zf they choose to do 80. One of the o
o fassoc1ated pr1nc1ples of democracy would therefore be
. liberalism. ‘I don't think you can ‘really talk about
~.democracy in our modern soc1ety without twm.mng it
- with, or assocnatzng it with hberahsm, - We dlscuss the
- development of liberal phllosophy ... John Stuart. Mllls
Ceee iS5 emphasmed quite a bit. Al%o democracy is
associated historically, not perhaps so-much today, but
historically it is associated w1th the capxtahst economic -

system and the free market economy which allows’ for - '

./ individual econormc choxces as to productwn and con- "
*surnptmn. I ‘ : '

One of the concerns in ‘the curnculum is c1t1zensh1p. S
R How would you characterlze a good c1t1zen? .

Somebody Who keeps h.15 dogs and his kldS off my lawn' B
" And I'mean that and I tell: my ‘students that. ‘But that's .
... of course a k1nd of RATrow,: personal view, . Now, what :
“dol... Bob, are you asking me-what I tell the students,
“or what I discuss with the students, or are you asking
“me what I'm 2., Am I trymg to encourage the students f o
S to be somethlng’? o //; - ’ o

e

'In teach.mg SOC1a1 Stud_tes 30 What is.a good p1t12en‘7 .
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‘ A \ : L . . l'w .-,
Aga1n, I spend several days tallung about hberahsm, \

“John Stuart Mills, and the whole meaning of the concept
of respect for 1nd:.v1dua1 r1ghts, respect for minority

“rights. Agaln, the dilemma which. Mills stated better,

or as well as anyone, between personal freedom and
self-protection the right of society to protect itself,

' éé;’é

. iratlc society, noxse laws, etc: I thinkI emphasize: ‘the

and the dilemmas that continually arise. .
I usually illustrate that government in our demo-

idea of rights and try to get students aware of the other -
erson's rights. Too often the students, in the course

of youthful exuberance, they will talk about freedom,
where they want to sit in the room, and have a chocolate

bar, or a sandwich and they will bring‘them in here and

I say ''no'" this is. my room andI ‘have a right to'a clean
room. This is a11 conducted on a very informal level,
and, 1 _thxnk on an 'effectrve level, ‘too. - Then of course,

~ We go into the larger issues, perhaps the Palestinian-

Israeh crisis ... whose rights are stronger'? That's a

d11emma. ‘I don't know ‘what the answer to that ise I°

~try to:rllustrate that the government is constantly fac1ng
these dilemmmas and I also make a case: thaf people who o
are. constantly crxtxc).z1ng are frequently ... glib, they
are just parrot1ng, and are tak1ng cheap shots at a
busxness which is very difficult, I emphasxze that
‘pe&sonally I have considerable respect for government
‘in all its levels, municipal, prov1nC1a1 -and federal. ‘I

- encourage the students, I think, to also have respect

for government. Because it -seems easy from the point:

of view of'someone who just sits back and lets govern- .
- m@t make thee decisions. I say'they are making the -~
~ décisions on the-basis of what they perceive to be the"

general ma_]orxty Jpreference for a certain amount of
freedom}”xn whatever area, or a certaln amount of -
control ‘again, from things as. petty as orfas personal
as, c1garette smok1ng, to something as big as whether

or not we should.have conscnptxonL The government is =

-always facmg these 1ssues and-getting very little praise,
I always tell the students, I always give the: government

~ support.# Whether it be Trudeau, or Clark, or )
- Broadbent, I thxnk they are bas1ca11y pretty smcere '

men,

3

' Do you use matenals ava11ab1e in news mecha for your
: oc1a1 stud_tes class? ‘ -

i L et i o el Tkt 2 10
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. Y .
one in the department will tr}:‘It'e easier for one thing
to bring in some current s1tuat10n to dlscuss some par- .

: -government.control,' government 1ntervent10n in thé -
economy and should the government re-adjust the Crow

rate is being discussed now. I don't think it's a parti-

I. . A’\>

R,

__Falkland.crivsis. L

—culaFly glamourous topic with the students, but it's in:

the media. I would suggest that most of the students,

-wouldn't have a clue. Again, you have to try and find -

something in the media, whether it be in the newspapers,
the radio or television. The television is the prime '
source for students, - I listen to CBC radio-and I men-

| . tioned that I heard on CBC radio and well, I'm talking
" to people from another planet. Let's face it, they're

all'on Zenon. CBC radJ.o is a joke to them. I mean. ,
they kid me about it. "Mr. -, you're not on planet
earth, planet earth is.K 97, it's CHED. "' ‘1 say that's

your perception of the planet earth.’ ~Through the tele-
vision and the newspaper.s I think they pick up major _
long term storles. Of course, they're all» aware of the

a

Do you feel that there are- enough v1ewp01nts avallable on

‘various 1ssues, e. g. the Falkland crisis? -

_ On that partlcular crxsls? No, although aga1n ‘my own

bias, and the general bias of the culture in.which we

-live, is, of course, defxmtely ‘strongly pro-Bntlsh i

But I have myself said, even in the Time magazine I

- was- interested to note .. I thought that it was quite - .

fair. It did illustrate that the Argentxmans had reason=

.able c1a1m and that the British claim, the British were,.

of course, there since ... I'used it to. 111ustrate :

“imperialism.-

When we dxscussed the pre World War I per1od we

‘talk about it and also as an extension of the capitalism ...
. "' and the 1ndustr1a1 revolution of the 19th century, I
. thought that this- artxcle was reasonable. I generally
- present that the Argentxnes have a claim lnstoncally, o
" . there's. a geographlc +«. I think people are thinking that
the Argentines are making a.spurious claim, geograph--

ical claim, but there s historical, because there were,
Spanish on the ‘Falklands, Then we talk about the
fascist’ soc1.et}r versus the hberal democratxc soc1ety,

.80 there's all sorts of thJ.ngs going on. I thmk the medla,"
‘in general they give this,  If I‘present something, per-
- haps a more in-depth analysis, I'm not sure that I'm
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deeper' than an"yone, \except they have to listen to me

because there's no other distracting source. They don't
watch "Face the Newsmen,''-or the "MacNeill Lehrer
Report,' which.is probably as good as anythmg I.ever
do. I do think that the media tend to reinforce what L
say. I think it's basically televxsmn. But I have no

I

major quarrel with television.,. I'think, ., it's thexr _
right to be ignorant, to choose the shallow over the v
meamngful And they certainly do. AndI kid them
about it and they accept it. They know they do it. I
chastise them, in a good natured way, humiliate them

. sometimes .. It's always fr1endly. I say "Listen

there's good stuff out there, you can pick it:up. You.
don't have to watch ""Three's Company' or "Dallas' or
whatever ‘awful, trite stuff.' I know they do listen, so

‘I think the material is out there in the media, .in the

newspapers. Basically I think the media‘is doing a -
good job and I think it's effective, - It's helpful to me.
It's just prodd.lng ‘the students, teasing the students,
1nsu1tmg them occasmnally, 1t's more teaSJ.ng.

, S

: As a conclud1ng questlon, what are the most cruc1a1 ,
‘ ,cons1derat1ons in. selectlng resources for your class'? .

_I would guess the 51mp11c1ty of language and 111ustra-'

tions, somethmg that they can read and build on from

“their own expenence. Again, - I'm thmkmg especially. -
~.-in ‘economics-and pohtlcs, because these terms are the -
‘" least fam111ar to them. When you. mentmn things hke

Hitler and Nazism and ... there are some thmgs, o d '_
Whlch, Just through the we1ght of our culture, they seem -

. 45 be more familiar with, In economlcs especially in

pO].lthS, a little bit, but not quite as much Ecohomics,
I think, is much more a new field to them, and so the .

B vocabulary, the terminology is:-difficult ... It's got to
- be sxmple and stralghtforward with 111ustrat10ns wmch

are very pract1cal to their hves.;_ I thxnk in economlcs,

it is essential to have data that's up to date, because -
. you know there s a lot of statistics in that too. I feel -
_‘the same way, that'if I'm reading something about the

L Alberta economy of the 1960's even ﬁgures of 1975, rt'

too dated.. .. It doesn?t interest me. It seems that so :'
much has changed. eee It has to be up to date and rela-
tively 51mp1e. The matenal in'the more historical

topxcs, I think is gaod, I thnk there's an“abundance of -
good matenal -so0 there's not-a problem and it's easy to -
: read. Agam, 1t‘s somethmg which the students have - ' '

B S TR
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Y

already had a moderate background in, This is what ...
 I'would say we have to get something in economics and *
political science. "We have to remember-to start with
basic terminology and personal, up to date illustrations.
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. Teacher C

" Would you describe the resources you use in class? . '

The textbooks on the’list, not all of them obviously; but -
—the-major-titles,—~The- department has-purchased-a

number of other’ resources that have been suggested by -

members of - the department Outsude of that, other

'_,materxals whxch either I have of my own, that I have .
- purchased, or that I have access to and obvxously the
’ newspapers which I get in my own home. ' The depart-
‘ment also purchases subscriptions to major magazxnes
- and those magazmes ‘arein single or double copxes.
‘ __MacLeans and Canada and the World we recelve in
‘iclass sets, . ‘l ' e

;_ Do you use a number of dlfferent textbooks for the samie
k 'fOPlCS" : : : :

~Well, the curnculum demands that the kxds see the .

course material from a number of different perspec= -

S _-‘txves ‘80°a smgle book is not simply.used as a s1ng1e

title, ~There are a whole. series of references that may

‘be called in to develop a part1cular concept. In that ‘
~way, then, the student sees that.there is a connection
. between learmng ‘and using several different books" 80
- ‘that they. don't get a strict mterpretatxon from omne .
_particular author who has a particular bias. That way
_ ,Lt's tr1ed to be handled wztl'nn the realm of the curn- L

One resource that we use is Issues and Hxstory. We

“have single copies’ of it and we .duplicate it. What it

) does is take a whole series of readlngs on various -
‘1ssues. It will pnnt e.tght or nine different paragraphs

from prospectwe authors on part:.cular ‘issues, so the

‘kl.ds see there are different ways of looking at the

issue,” We supplement that with videotapes of various -

o programs. We have a pretty extens1ve wdeotape S
. hbrary WhJ.ch we use a s1gmf1cant amount. '

- Have you used Kanata K1t 12? ‘ ,'f,‘. o o N

g

_ ‘ There are varteus reasons and views Written'ab’out the
. causes of World War L. * Are these d;fferent v1ews con-
: tamed in the prescnbed textbooks" % :
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"I have made 'some attempts at using 1t but then I've Just
‘cashed 1nbecause the reading level is too hard for .

grade 12, I don't even know how it got in. 'Somebody ;

:should‘ve done a readlng analysis on it and I don't think .
'anyone d).d because they would have seen that university -

students would have. dxffmulty with large portxons of it.

' down.

, What do you thlnk about ‘'some of the 1deas in the kit -

about the- relatxonshlp between power and pohtxcs and

'economm con.tr,ol'P

They are handled but because I don't use the kit it

“'means those concepts have to be filtered in elsewhere;

Now when you take, a look. at say. your grade 12 curri-

culum, “you have’ f A and B. topic. Both.of those two -
“topics, in order to; evelop them at a reasonable depth,
'really would use the full year, and that would also.-use . ° '
. your time. that should be’ used on current évernts matenals
..so-that I'm a little bit neghgent in not us1ng that Kanata
- Kit but I think my reasons are 'sound because I don't
" think the kids could handle. it then I would have to

sacr1f1ce the A top1c or the B top1c and really cut 1t L

-

‘Do you use.‘"thef'teachin'g“"unj,t'avai~1abie' for grad‘e'flz‘?.v“ |

i We ve used it for three years now and 1t's good to a
| pomt but it requires additional mater1a1 ‘W use, that
unit, it's effective, the unfortunate thxng is_that'if you
- were going to do that teach.mg unit Justlce, you'd start 1n
. September and f1msh in May. Y :

- The teacha.ng umt comes up short in a lot of areas.’

It makes a whole " series of assumptlons of the content . . .=
" kids have got by grade 12. If a kid comes through usmg _:'-1, ‘
“the’ curnculum from grade 10 and" 11, he cannot make -

- the Jump into the grade 12 teachlng unit, bécause it )

makes assumptions that the kids know something about o

V1etnam, World War'l and World War II." The umt does.

. S ‘not teach’ those three wars in any developmental stage. L
» It just makes. the. assumptxon that ‘well guys, you know . - -

*all about it so lets put them in. ' So, you take the Whole
" unit and you téach it, and what I mean by teachxng is’

L following the recommendatxons, not necessanly usmg K
everytlung but using a. significant part of it, but p1ck and .
‘choose and then add and subtract to build up content -
_matena.l so the k1ds £1nd that they are able to walk away T

: from 1t. SR : :
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Are you saymg that one of the problems W1th the teachlng
unit is a lack of h.lstorxcal context? : :

1

'vWell matemal is Just sxmply not there. - The material

: a\comes up short
: \ :

noes workxng—tog ethe r-as-a- department_aff e ct-the

R 5

C selectlon of resources for class?

. The basic co'ntent material is co:mrnon b‘ecause the kids- : R

will ‘write basmally the same exam., Tms happens at

Chrlstmas, Easter, and at the end of the year. -

' Do you insure that a11 students recexve the same '
. matenals? ' e

'Yes, W1th a’ d1fferent slant because of the dxfferent .
. people, who are 1nvolved as teachers. My pomt of view
" is going to.come across in a dlfferent way ‘than in "

Mr. o 's room-or Mr. S 's room. -

; Would .you gwe some examples how that m.rght come G
“»through? ' : : :

‘Well, 1 don't know whether 1 can or not.» The only way . ; 2
' that that can come through is because. the read1ngs I've_ o

done, . the text mater1als that I have access to,” and'my .

~ "area of interest, "I bring it'in quite frequently in class-
. and presént the kids with various perspectives butI |

mean that's like ashng what is the d,tfference/between X

;my personahty and another person's personahty. For :
. me ‘to try and verbahze that is v1rtua11y 1mpos 51b1e. S

. Does 1t come through when you dec1de to use a cevrtam
R TV program and another 1nstructor does not?. '

o "No, because the wdeot‘ape matenal is basmally the ' )

*. same, 'One person's emphasis might be. different than
1.another Se. Agam the" same contextual slant 1s~there so L -
‘the kids. can cope with an exam._ So if 1 put a questxon ' iy
. on that deals with- as partlcular vzdeotape and another kid
~comes along and writes ‘the. same eéxam and: has not seen.

f :.-the vxdeotape, ‘then he 8-up ‘the creek . So the questmns
Sl on the- (common) .exams have to be- general enough that - _
e kids can answer them despxte my teachlng personahty. Lot

I can, handle that by just doing that.in the classroom, "
T Just ngmg them an assessment m the cIassroom whxch
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R

"_will reflect the slant that we have taken in class. “Then

I know that if they pass that 'exam to another teacher
they could never do it because they dxdn't take that'

°perspectlve- LT e

"In selectlng the resources: you would use in class or’

'v1ewpoxnt of the materxal?

' A'Well, you have to, the k.ldS are gomg to have to learn |
. that, That's part of the learmng process. But the,

viewpoint sometimes is not 1mp11c1t in the article

" -either because in order to.get the full background to it
- you have to know. some of the background of the author, .

where the material was pubhshed and.so on, But the
kids in the cursory readxng of it, they're expected to -

, P‘1dent1fy what the perspective is-of this part1cular author.

" The Kanata Kits and the curriculum encourage that at’
“all levels., It is Qonstantly saylng, ”what is the author '
_of this?: What is the author of that"”' o

What does den{ocracy mean? What do you take 1t to

mean?vr'_',_ L - e

' ”'In other words, what do I teach‘? That is ac cept which
"addresses the fact that all people are basmal dlfferent -
‘'and we've got a system of government that allows for

- -those dlfferences to a point where we're able to work
;.’v‘together, ‘as opposed to a. non-democratlc system, for Al
example the Sovxet Umon or the fascist’ states, which -

- does ‘not. recogmze mdrv1dua1 d1££erences, encourages

"-people to be automatons who work for the goals of the

o state and so lose thexr ‘individuality.

One of the th;ngs that.works this out in grade 12

are the two terms. . "human dxgmty” and ‘"human-
L surv1va1.'(' Well those two térms you can use all the - _
‘way through no ‘matter what concepts you- teach When' '

5

o ‘you teach, -let's say" democracy, you can: -asks does

democra'.‘cy hinder or contribute to the concept of human -
' dxgmty? Does fascxsm contnbute or detract from the
.concept. of human d,lgmty'? S - R
-~ - We are kind of at'an advantage here because of the =
-fﬁrelxgmus aspects of the school we can .say: in terms. of
. Judeo-Christian phxlosophy, does democracy enhance or

subtract from the concepts of Chnstramty? The kids

_ can- deal with that in various th1nk1ng ways so that they.
can deal W1th 1t as a poht1ca1 system, they can deal w1th
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Citasa humanitarian system, they.can deal with'it as a
‘system of human freedom. I try to teach it in terms of

getting the'kids to know the etymology of the word too.

L just get’ them to take'a look at the idea that it is a
‘ system that allows for and encourages J.ndwxdual differ=-
'ences. '

I.

‘How do you see Social | Studles p1ay1ng a role m enabhng

students to become good citizens? -

 When you take a look at the unit of study, at grade ten,
~they have a couple of things at the grade ten level which

the kids apply. They can take the human r1ghts issue:

- and that can mold their personality and make thems elves e
© a little more self-cntzcal in.the way they handle people,

Grade eleven, populatlon and production as an example,

- that thing isstoo b1g a topic and the kids end up thinking "

that they are part of a small wheel on a huge, huge

process, and it'll have no effect. . Likewise in Social 30,
- you have the'issue on co-operation and conflict and again -
- the kids feel small. ' There are the little things that they' .
- try to build in, let's say social action, and they ask, .
. Mag a c1t1zen, what ‘would you do?" ' :

L encourage kids and they've gotten out and done a

few things in that area, But to try to develop a good

. citizen in Social 30 is d.tff:.cult with either A or B topxcs.

The only thing you can do is make the kids a:little bit

aware of what's going on, That ‘might be the only. def1m-_'
- tion we have of a cxtlzen, somebody who is aware of the

needs .of others, and 1f ngen the chances, is prepared

to take some action.’

There are little thlngs ?hat m1ght crop up dunng

;o " the year where the kids might get a little bit concerned

~ about it, and I say, don't talk to me about 1t do some~-
. h tl'ung about it Wnte somebody or make an- appmntment '
-2 and go see ‘'somebody. I ddh't care what it is. ... But
": the topics themselves don't let anythrng becouse ‘after
_.all, in co-operation and confhct ‘what do-you do, Wnte .
‘a‘letter of protest to Brezhnev and the presxdlu:m of the
- Central Committee and say we object to this and this?

Or, to send orne to Alexander Haig in. Wash.mgton, saying
we obJect? ‘The kids reahze that, a lot of those I've,

taught over ‘the last two years, I've had them once in' ' '
- .grade eleven and grade twelve, there's a: lot of thJ.ngs
they can get 1nto and they say well what can we do now, h
~~ and you have to admit that there's not very ‘much they .
- can do, - So, the only thlng\that you. can say is to have the
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kids come to an understandmg that their role,- at least
in'those issues is to become. knowledgeable.

Does that. awar_eness, that becoming aware, hinge on the
resources that are used: the articles and the magazines?

" Yes, if they are used. Because: theﬁ’e a'r-e a lot of Social

1.

30 classes and a lot of classes scattered through the

"province where the textbook is a bible. The textbook

has been given to the teacher by dlvme revelation and it

has no errors in it. It's giving the truth as it should be

given and the teacher handles it exactly that way. You
go from one classroom to the next and you will see a

- big d.\fference in the way that thlngs are being held

| Would you give some examples of the dlfferent v1ews

that you might come across in the magazmes that you

'have for resources. o L

Well like Maclean's of course is going to. be an -
American- Canadian version, 'Canada and the World of

'course it deals with things on a topical point and the:.r
' _.issues change from one month to the next, somet1mes :
' "v.they coincide Just beautxfully, other times you have to

go back two or three years-and a lot of things can

‘happen to peoples’ perspectives in two or three years.
.So.the o’ly thing that the kids.can begin.to seeis to
_ take a-look at newspapers, whether it be Manchester .-
.. Guardian or the Journal or the Sun and try to take a-

. look at things that way. It's pretty hard to do it be-’

" cause schools are caught up with resource problems

and you've only got so much money, but'l know the
curriculum encourages this. = - ¢ - :
- But you have to realize too," though we've got a

~crop of kids now who are primarily concerned with their -

job. Their secondary concern is school. -~ That changes
the whole perspective. Ten years ago it would've been .-

a-different story, but now, we're not even close to that,

We've got kids now, "who are worhng 40 hour weeks
outside of school =50, when you start talking about good

o cxtxzenshl.p or bias of an art1c1e, many of them could_n't
-give two hoots’ and a holler for that because many of

them know they re'going to be off earning money and.

“that's really what's" gomg to count because that's gomg
,‘ to put gas 1n the car.. ’

_ Shoul_d_point o,f;view become more of a concern?.



137

It should, but we're powerless to make any real changes.
The only people who can bring anything to bear is society
in general,  Maybe this recession is going to have a :
good effect, it's going to kick a lot -of kids out of the
work force and employers -will take a little bit ¥ore ‘
realistic attitude and say; why have a kid workxng 40
hours when I can have a man who's got a famlly to

: L :

: 'support he should be having-that job. Maybe ina
*little while we're going to have a lot of kids walking the

unemployment lines and they!'ll start gettmg their

' "prxorltles stralght again, . - , L .

In conclus1on, for you, “what are the most crucxal con-
sxderatxons in xnterpretmg the curnculum choosing

‘resources for class?

: Well flrst of all, doI understand the phllosophy of the
curriculum? Because if I can't understand the philo-
L sophy of it then I can't apply it,. "And then if I'don't
' ’vunderstand the anlosophy, then what is being made
available to me so I can understand it. Now, once’l -
-overcome that, will I have the resource support in
. order to do-it. Also, when you get a new curnculum,

every‘thxng ‘that I've read in the last little- wh11e, it deals

' ;- with everythxng from a teacher perspectwe. But it
"doesn't, 1 have never seen anything developed on the ~
“side of the student perspectlve. .Because when you

open up the new curriculum you're tellxng the kids that |
what they ve ‘been doing at'one time now has been
radlcally altered or has been altered a little b1t. So

. they come to you next year and say, "How come we're
" doing ‘it this way?” or,'"Why are we doing all this?" Or
else they say that in scxence everyth.l.ng is out ‘of one.

© book then how come We re takmg it-out of £1ve or six
books, or why don't you d1ctate the notes to us. I think
- what we should really consideér. dozng is start, you know .
"I'was on the Provincial Social Studies Councd in In- S
. service recoxmnendatlon to the minister.” It never
~ struck me till a little while ago, that we. d1dn't even.

address the kzds. ‘We talk about in- servxcmg teachers, o

;we haven't in- servxced these luds. L
What happens 1f you have one approach in one sub_)ect
' area and a completely dJ.fferent approach in another as

- well,

Thatls_'.right, and science will take one approa'ch, 'mat';h o
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.

will take another but they're relatlvely the same.’

- English-willbe way out in right field and Social Studies

"will be somewhere ‘else and so the kid is going to take

. “several d1fferent personalities when they enter the
school system and- so then the kid comes out of a- sc1ence

class where all the materxals are hard and fast. HZO

‘is water, and under a certain heat, certain pressures.

I,

are going to behave :a certain way, given, But when

they walk into a - ‘social studies class and they say, here

_,is a person given a certain series of circumstances, ‘
i how is he going to react, well, that depends on the whole .
~ citizen; That's pretty hard for the kids to’ swallow, one’

-or the other is wrong. And you see, that sc1ence is wrong

: 01‘ you.are wrong.

Now, which is eas1er to learn‘? The one that is

_easier to learnis the one where" y’\u have the problem,

'. you have the solution," ‘and it is right in all c1rcumstances.

But in socxal stud1es we talk about process and there .

‘are very,: very few other dlsc1phnes, if any, that ‘teach

it from the point of view of’ process, they'll say there s

a process, of learding that's all teacher imposed.’ And’
~ there's-no process:in’ any’ other currxculum which re-
= qmres the student. to put in.a signiricant amount of effort

into the development proces s.. And that's pretty hard

 for a lot of kids and when they re carryxng six classes LR
‘a day they have 11tera11y, six different personahtles. o
R And then you add on top of that that they have to con51der
. you too, because how come the klds in so'and so's socral

class have to do this and. we have to do- somethmg else, '
-and really what they're saymg is. g1ve us the ‘easy way

out because all this B.S. doesn't make’ two hoots and a

o holler when we get out to Canadian Tire becapse all the PRI
i ‘manager 'says is move that'pile of cartons ‘on to6 the .
floor and mark them, Done, thére's a p11e of cartons,
"vI know I satisfied my Job. When the cartons’ are moved .
- the pallet is empty, I've: got empty boxes and everyone
B of the. packages on the shelf has a price on it. . That's F
_ tanglble, I can'see it.  GCome the.15th and 30th of the S
: month I get the other tangxble results. - : et

' How do you take the Argentlne/Bnt).sh s1tuat1on, the
“whole consideration of" this leadxng up toa war., It

sxmply isn't step 1-2- 3-4-5, how do you bmld into.a’

; curr1cu.lum that, in fact, a lot of the systems aren't S
- .made that way, éVen‘though a lot of the1r work asmgn- ’
. -ments may be. _ : ‘ - S



“R.’ They have to reahze that there are certain umversal '
principles, that ‘apply. They are not hard and fast _
prmc1ples, in the sense that there.are ‘only one. or two.
- courses of action in that principle,’ when, in £act, there .
mght be 200, Then you go to the next course’ of actxon
-and you might have five or six. hundred approaches in
.there,- but you see them segmented in that way.” That's

really, it's the only way-you can-do-a-lot-of-this;—you
say, look, ‘there's the Falkland Islands is sue, ‘there's
the Middle East. 1ssues, but the kid i is going to come
nght back and say, what dlfference is that really going
. to make for me? And you have to. be pretty’ honest about
' 1t becaus®, in es sence, it's not go1ng to make too much.
d:.fference, really, to- J'oe Blow average student in the
.classroom. So what really does: happen?And really,
~the Soc1a1 StudJ.es, I th.mk works- on the bas1s of cur1o- oo
sity.  The kids are there because they are curious, - .
‘they are kind of mterested. ‘They've got. ‘that interesting -
: ;(,)CU‘I‘IOSltY about them that doesn't emst in any other dxs—'
. Y cipline. < Like the’ study of hlstory. A historical = -
B phllosopher will say, if you understand the past, -and
“know the past, then’ ‘you can apprecxate and understand
" the present, Well whoop de - do! So I understand
_that all of these thmgs are happemng to me but: really '
“it doesn't make ‘much: difference to me. iSo What are -
‘you appealing to? You're appeahng to the kid who is. L
e into 1nte11ectuahzmg things;, who is’ kind of phxlosoplucal
because a lot of them aren't’ goxng to see a connectlon e
between what you're doing. there and what xs ac:tually
. happening in the real world. : : '
That's why I say in terms of c1t1zensh1p, a lot of

these th1ngs are too'big,. a.lthough in grade eleven I've LS

had kids go: down to the provincial legxslatures and

. prepare reports, recommendatlons for-actions to
:various minister offices. and they ve done, that ahd they
“gota b1g lift out because h,ére they were able to sit'in '

Merg Leitch's office, and say these are our cons:.der- S

- ations, how do you respond to these thmgs? That's L
' when’ they began to see sqme of these things talung some‘ -
' actxon. Usually the program Just doesn‘t offer that.

S Earher on you mentloned the phllosophy of the new cur- L
L Criculum, - “How’ do you handle a d1££erence in view on: the. -
. ‘way a curnculum may descnbe or set out a topx.c and

your own v1ew? P : conE

* R}.’ - Ilfv.'the' curriculim, -I;think,v- takes a view which runs



counter to my particular philosophical view, my moral
or religious view, I'll come right out and say it, andI !
- 'think I can do that. IfI were-in thepublic system, that |
~would be a ‘different story because a lot of these things
. I1'd be offendlng th1s person's religipus perspective. ™ -
~ The kids know where I am, I'm a touchstone. They can .
complam about it, they can bitch with me, : they can do ,

—whatever they want to, but at least they know where I

“am. IfI find, for example, the grade eleven curricu- |
* lum,. that there are some, whatl conszder to be, in the ..,
“area of the reformatmn there are: some areas in there. ;

e ,‘that are written W1th a deflmte anti- Catholic bias. And, |

“in fact, some areas are philosophically and conceptually -
.wrong, The Way thlngs are wr/ltten are not the way. [ o
klds.“ thxs book says this and thxs and this, it's Wrong, £ |
“because the church didn't hold those. positions. - Or,

i

“ that this- Was not the. thinking of these’ people at the txme,

~where you. have to understand from'a broader range of '

they were, So, in essence, when it comes to dealing. |
i
A

"~ #with these things, you're going to have to say to the ~

thmgs, and I don't hesitate in brmgmg ‘those thlngs for- !
Ward. I don't think it alters the curriculum, I ink it
nges the curnculan the colour that it should bé given, g

L1keW1se, let's say 'if I' were’ a teacher in the Talmud

Torah School obvxously I'd be tak.lng a look at the Holo-lv L

caust and maybe ‘even the treatment of the Jews, and
med1eva1 Europe, and. Reformatxon Europe, I don't care e
 where’ they Wé?"e,\fsrom a gfferent perspectlve and. '

they'd look.at theé curriculum and say, what the- heck i iy
" Jews aren't even recogmzed in this thrng, and look\at
the only way youlook at'them, ‘That's wrong, I'm
‘going to teach it this: way. I thxnk that's. meortant
. That's one of the reasons thatI. could never. work W1th1n
the pubhc system. Because I' feel that there is some-" e
thxng to be said and I feel that the kids want or expect '
‘some- du-ectlon, Ifeel that I should be in that position . %
W1thout having to. say ”Well somebody might be ¢ _
offended” s0 therefore I better not do it or some parent 5 - ,

1

y

!
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is going’ to give me a call and say What the heck are you:
_ domg" L know you're teachlng my. kxd thls and some-
btzdy else 8 kid something: else. ; BT
"See, in this system it is not a pure Cathohc i
system. In my Social Studies 20, I've got Lutherans, : A
I've got’ Anghcans, I've got followers of Islam, butI - 2
stzll try to be ‘open.and fair and at the same time not"
cntz.cal and say, well look,’ dunng the medleval penod
look What you dld to those barbanans in the dedle East. ,'




I try to come back and say look at the dedle East, the

~rest of Europe was wandering around the gutter and you

couldn't walk the streets after k vet if you went to
Islamic Europe, street lights,” paving, police, you.were
safe anywhere. "The great level of med1c1ne, science

iand astronomy and look at the: ‘benefits that came from

pomtmn but I don't feel obhged to take, the sterility out
of 1t because kxds don't apprecxate that.

n ) '

I suppose I wonder for myself as well, 1s it possxble to
" treat a topic in that ster1le manner? '

I_think”if yo'u want to be inoffenswe you're' golng to have

“to. For example, in the grade eleven Kanata Kit there -

is 'an issue there, because I validated that grade eleven’
Kanata Kit, and also I had a background on teach1ng

The curricilurmi-tries to deal With thifnigs ina sterile

marriage, So when I took a look at it there is an issue -
in there’ on abortion and I put in a word of caution-when .

1’looked at the original stuff that the way they had pre- B

sented it, they had a couple of 1deas in there about _
abortion-and they were just going to let the: kids. make
some judgments about .it, Well, those thmgs were

‘pretty patchy and you're passmg stuff on to kids con-

sldermg that they re on a level of thinKing of eight or

nine, well, they're not even out of level two or three
S an@you have to, the. teacher ‘has to be fully aware of 1t, :

it is’ very, very sensﬂuve top1c. It's got. to be ap- -

proached with a-great deal of empathy as to- \phere this -
.'mother was, . You've got to approach it from where the -
" kids:are ‘and you've got to br1ng some reconc111at1on

between the two. - 5
'So what they ended up doulg was. droppxng a few of

I don't know how anybody can teach.” . The grade |

the references because they had the 1mpress1on of. What. .
f was going to happen is that Joe: Blow agnostic is gomg '
. to say, well, what the J1eck a mother should abort, ‘
- what dlfference does it make? A.nd just as casually as’
h that take a very complex is sue and 1n two seconds, toss
' it out the window. - :

twelve.curriculum is morally oriented, 'the grade eleven

"Kanata Kit reqmres some moral Judgments to be made,
Jand the minisfer comes’ across with the statement - .
' saying 'we want you to teach a ‘hierarchy of values and

‘here they are: da-la- -dd-la-da-la,’ ‘without realizing -
‘that you have a lot of people out there who are amoral

or called a moral cdde WhJ.Ch mlght not be qmte in -

o - L mlte

-
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.greement Wwith, David King. - . -

-,

3 hat why‘selecting resources'-becomes i>mportarit?,

"R, The: thlng is you don't want to be at the point where o o
you're telling the kids how to- think. . Here's a set or W

resources that only reflect this pomt of view 80’ you 5 )
.give it to them, then the kid stuznbles across some-
thing else and says what is thls? Nor-do- you want to
" 'say here's a whole p11e of resources, these are the )
_right ones and those are wrong., Because that's pnor
to the thinking process the students should be able to " .
go through Not in the sense.of r1ghtness or wrongness ‘
‘but here's. a p051t1on I can hold and here are my reasons ‘
for holding it versus here is a position I’ can't ac ept ‘ _’ B
" this and the reason I can‘t accept thls is- fo/r these s '
reasons, - : - ST

l
. . P
- . . v ~

oL

e

R.

13 because if a questlon comes up I s1mp1 ;-
dodge ity 1 dOn't care; what 1t 1s because tk
i reallyqeeklng for answers ,1n a’ world wh
ng‘ing them anSWers. But T try not to gw -

: \ thought thJ.s is howI arrlved at 1t. N
accept, or reJect 1t by formulatmg y ur.

. -too much
) ) ¥

3 ! .
[T SN
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" Teacher D

» s [

el int‘er‘v‘iewer : Would you descnbe the resources you used in your .
o - ,’Socml Studles 30. :
,Resp:ondent “Yes. In Social Stud_tes' 301 use a combination of some

of the prescrxbed textbooks, like Modern Perspectwes; )

.Qur Western Heritage (Roselle & Young). In the con-

' fl'How Ldo y"o.u'- de'cide.”whic‘h -books o‘r ,art’icles to use?"

"_'-5ﬂl,ct and co-operation section, I tend to emphasxze the
-'hLS'torlcal development from about 1870 .. more in-
“hne with the way perhaps we were teachzng a th.le ago .
~and addxng new themes. 1 also use a book called’
. Property and. Profxts in the economics unit as. well as
Hexlbroner, anﬁ a. portion . of Fenton's economics - ‘
,system. Infac

‘what I do in most 1nstances with the
Soc1a1 30's is"use prxntout materxals or things which I

-»xerox, ;nagazme artlcles, exerc1ses in economics- in -
., terms of micro~economics, supply and demand a lot .

of, art1c1es on: stort of the- Keynemans as opposed to the -
'conservatwe economists in doing analys1s of the
cap1tahst economlcs. "To do ‘Marxist econormcs, T ST
:generally go dJ.rectly to. read1ngs—from Marx and their .-

‘ ,other pnntout matemals. CIts.a combmatmn really of
. j,prescrlbed textbooks,- some a1ternat1ve textbooks, like

.- Property and Profxts, which I p1cked up at ‘the umver';-uty,
. and various printout materials taken froma number of
.sources that I use as pnntout material or short art1c1es. .
S | usually des:.gn a few questlons to answer. as- they are .
""reachng ‘an. artzcle 80 they can, d,lscuss it. P S

.@,

The basm approach here, is. to look. for, flrst of all a
_ :prevalhng view in the- soc1ety. Now, agiin, there is.

" 'some difference if we are talking about econormcs.,uOf '
~ -‘course, _the prevalhng view here covers a. range from - .
Keynesian economics to the new - conservatxve econo- S
mics, apphed econormcs, Friedma.n and these people. .

That's what I'm looklng for there, to give a range of :

opxmon w1th1n capitalism and ‘then to prov1de an alter- o
- -native, let's say a Marmst economic analys1s. eee In—
' the case of Keynes’ the standard textbooks sometimes

don't do too bada job on th\at -and they havén't really
caught up much to the supply side of economics. It's

a very d.lff:.cult thmg to explal.n to begm with and mbstly‘ R

1t's from magazme art1c1es and that sort of thxng. SR
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‘proaches within, I guess I select my material under
. .my own pohtrcal understandmgs -and it's 1mportant for.
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‘e to examine the prevaﬂ.mg view and alternatwe v1ews

to that. To use another example, I also try to go to _

- ‘thlngs hke The Mamfesto, 1ts partlcular poht1ca1

© use. Fenton doesn't do- too badly ces there are a few
-“two page excerpts anMat ‘kind of thing. = Also Hellbroner
- ‘and the Worldly P}ulosophers d“oesn't do' too bad a JOb

direct sources as—much—as—posmble-,—to-prxmary—sources._——.—'———

' vFor 1nstance, if we're doing in Social 30 the whole S -
question of the MJ.ddle East. It‘s one that I found to be" : A

particularly poorly done by textbooks. .They are 'very‘
biased.  There is seldom, for example, the Palestinian

T pomt of vxew. "For example, ‘you don't often get.any-..

thing from-Yasser Arafat which is 'something you need

- and youalso need the Israeli position, usually that'is

given fairly well in ‘tpxtbooks. Even then they tend to -
'stay away" from primary sources, but. you can- pxck B

.. "these things up, things I've used in the past ‘things hke
i :Golda Meir for example on the Israeli position, That's

'why you have to go outside textbooks to find things be-.. |

*cause they!' re not always as unblased as they should be.
I try to get a broad range of opinion, something that
- will really create some debate, that will bnng out the

b‘ fundamental dlfferences between groups on issues. . I’

. think a lot of things we ‘have, have not done that.suffi-
o cxently’. Instead of talklng about the' Palest1n1ans, they

‘ should go to Yagser Arafat and let him. speak about the
Palestxmans, that would be my pomt of view. - I think = -
= ‘Af‘that's the kind of. th1ng L look for. G e T

‘ 'You-"want to let the v1ewpomt of"the .p‘ér‘son E:ome:through'? = o

"‘f‘« . 2 =

B

\Yes, in economics’ when we read Adam Smth vfecdo an "
L -analys1s -of Adam Smith, Sectmns of it, and again if we
-3 take his book The Wealth of Nations, that's a. very.

= . dlffxcult book to read almost nnpoesible to; read but

here. He sort of mixes the narratwe thh pr1mary S
'quotatwns. In that case, W1th Adam SmJ.th's book, you L

. haveto. do that because books aren't written: ina way

‘that's eamly understood._ And that's a‘greater danger,

- “that we tend to'go too often to the interpretation'than to Bt 3
the pnmary souret'_z So-if we can get a good pnmary “‘f R

gource we- should use: that. S e
'To do Marxlsm, 1 think you have to read Marx‘ and

WS
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economy, thmgs hke that.. There's a lot of quotatxons,

" there's lots of data on Marx,.as a matter of fact, short

ax;txcles, essays, ‘there's no problem with that. 'I‘here's .

'j_greater problem in a way, 1 find, to get good analysxs,
sometlmes, let's‘say of Adam Smith, Now, the thing
here 1s I begln to look for thlngs. . :

1.

e

v Are artlcles on. Marx, for example, ava11ab1e in pre-

8 cnbed textbooks ?:

‘ .

No, they are not. At best they w111 g1ve them a quo- '

tation, or usually it's a sum.mary. "You take most of

; the -stuff, 'it's a summary of Marx, 1t's somebody 8

'1nterpretat1on of Marx, An interesting thlng in ROSelle o
'and Young I just ran into. When they did Marx ... it's = -
one-of the only times in the. whole book that they offer a
’ cnthue after each statement that they make. First of
all they interpret him and then they offer a crl.thue.

'Often times the xnterpretatxon 1sn't quite correct _either, ..
‘not as accurate as it could be oo’ 1t's not ref1ned, 1t' E

not- soph.lstxcated. L

" Would that make it 1nadequate for students 1nterpre-‘: e
- tatlon--students understandlng'? - : s

I. thxnk so.- There s not enough there, not enough Ceot

.'you may have two or ‘three paragraphs on Marx or’ even ,
-a-page.and it's just not sufficient if you are going to .

understand ite It's better to do fewer thmgs and under--

stand them well. We'are try1ng to cover.in terms of
"historical approach of events. and in terms of vanous

. :‘.phllosophles of real life . oo We. try to. do too much and ‘
don't have enough depth : - o

" Earher on you mentxoned reference‘to hlstorxcal devel-. B

opments of. the 20th century. “Would. you deScnbe how

- --,you handle an event hke World War I?

_ B Yes. . Flrst of all 1n the standard textbooks I found do :
- a reasonable Job in terms of outhmng events preceding

E‘,'..:'World ‘War I,  They've done afairly reasonable job,
< let's Bay,.in presentmg the Austna -Hungaria point of

‘view or the: Serbian’ point of vxew in terms of that kind -

_ ' of thing, . They don't do too bad a JOb and I would use -
that sort of textbook mater1a1 to develop some’ ‘of thé -
‘events and to set the sta.ge as it' were for analysxs. .

) The textbooks do provrde an analysxs although they ‘don't '_ e

&
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. Trudman. text Roselle and Young, both I think are -

wexghed toward the sort of Sidney Fay multiple causatxon |

-approach to- World War I.. ‘There - were a- number of |
factors, natxonahsm, economic rivalry, arms struggle,

poor- statesmanship, - all these sort of- multxple causdtion

- really say where they are cormng from often.' Often the o '

’

factors,—And-they- don't—always~say where- they-are-
cormng from but they ‘do provide that analysxs and they
provxde that as the only analysis of World War. 1.

- There is seldom a Marxist, analysxs of World War . -

i. They rmght mentxon in pas sing a Marxist who wants .
- str1ctly an econom1c cause and: they don't explain What L

“that means; They don't explain the analysxs that's
ngen. For. example, a person like <+ Who. gwes a
detalled‘analysxs of World War I from a ‘Marxist. poxnt

of yiew and provides some pretty strong arguments and -

data. None of these sorts of th1ngs are prov1ded. So; '
.in that sense. World War'I, to me, has always been‘a -

good example of ‘the pretence of obJectwlty, but- lackmg S

' in'substance. In-often times, what we do is describe .’ .

events: and symptoms, ‘the Depressxon IS a good example;;y_ R /
as well " The Depressxon is analyzed i 1n terms of symp-»,'g_-; R

toms. - There was a build up of stock. 1nventory and
grow1ng unemployment and the. stock market. crash,
etc. These, of course, ‘are all features of the

Depression phase. But. then it stops there. - There

‘some books try analyze saying th1ngs like: people buy on .
margxn and that sort of. thmg. But then again, I don't

th.lnk there is a very adequate attempt to really analyze :
why the Depressxon occurred.‘ They . don't eventg

Keynes analysxs of the Depressmn. Certamly they

don't often give a- noncap1ta11st view, that somehow.
relates back to the- questmn when you. saxd how dol -

_ select sources. ‘One of. the thlngs I:look for from: my ,
pomt of view of thmkxng, is that to. prov1de alternatwes,‘

‘" the main thmg that'I use to. distinguish things is that T
~look for' a non-marxist.or a cap1tahst ‘point of vxew on

thmgs and ‘a marxist pomt of view. . ~That's my crxtena o

‘for lookmg for alternatives to ‘start with, basically,

B “And then alternate explanatmns w1th1n each of those of .
course, there is'no’one marxist pomt of view or one =

capltahst point of view, Then, for example, the
Keynesmn versus the Fnedman school of economlcs

h ;- _’?’“ right now within capxtahsrn. And’ thh.ln Marx:.sm you :

“have many dxfferent .groups’ in- terms of who really

o represents Marx., Is it the Comrnumst party of. the

Sovxet Umon? Is 1t the Commumst party of Ch1na? 1s.



147

1t Albama, is it the Soc1ahst Party of France, 1et's say? e

his reflects the d1v1510n of the: real world and it's an -
xtremely complex one and often t1mes I'm gmlty of

' ,more ‘over- sxmpl1f1cat10n than that. : e
-That's’ the kind of thing I would hke to see. currx-/ . B

culum. as, as a wider ‘range of op1mons. The ‘main’

orgamzmg pr1nc1p1es—for 1He in selecung matena.ls -
that sort of capitalist versus non-capitah st vxewpomt.-

‘Because I think that's the real division in the-world ~
- today; the capxtahst and 'the non-capxtahst world basxc-:'

ally represent the fundamental division as I see it, in =

; my own understandmg of the world: " That becomes
‘.ithe bas1s when I'm presentmg a’ course and selectmg
~.mate r1als. :

. R
k...

:How do you as-a teacher use the prepared materlals
» hke the Kanata K1t and the teach.lng umt'? .

_I use them selectmg b1ts and p1eces where approprlate. .
'In Some instances 11ke the Kanata Kit on populat1on and

productmn I fmd I use quite a bit of that materlal, 1t

" .is very: good. I find it's very well done. - And again. :
= -then, it does try to: prowde some alternatzve. There is
~-‘some at least radical view" of let's. say the d1v151on of
' world's food productl.on.‘, There is a pretty good fJ.lm-
o stnp in there of a chfferent point of view, It falls a _
- little ‘short. here on giving alternate theories of the . .
- problems of populatlon. The Marxist, for. example,
‘f'_“'don't view' populatmn as- a fundamental problem., They -
- view the problem as being basmally an .economic pro-
‘ blern and’ population control will follow the complete
o 'revolutxonary change in soc1ety. That v1ewpo1nt is still -
. somewhat lackmg, ‘but, in general I find that that
L populatlon productlon unit is. an. example of a umt that 1s L
- -v'fa1r1y well done. - It's’ systematlc, fa1r1y thorough and
- in. depth of the quest10n.~_ It's well orgamze,d I 11ke the
way. it's done.

Some of the other Kanata K1ts I have Just taken

.f‘blts and pieces.” In Canadians and the' World Commumty’_“__' SRS
La grade 10 Kanafa Kit, well there's’ ‘bits and pieces . it
:there. ) There is a sect1on, Forelgn Investment that'

R not bad. A lot of the stuff, ‘though, and look at. Canadr,an

Forelgn Pohcy, and fore).gn policy in. general ‘and the

. _-whole 1nvolvement of Canada 1n NATO for’ example, is
~taken as a: fact and is not taken as-a. possxblhty that’

o . might not belong to NATO. . The other. position that we S

"b should not belong to NATO is not very ad,equately pre- b e
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‘ sented; In fact, ‘the whole questwn of the possxb:.hty of
desarmament that sort of thing, m1ght even be included _
in that unit of grade 10..vI Was takmg bxts and p).eces of ’
" that,

1 guess for me they are almost too prescr1pt1ve

T in terms of process method. It's laid. out there step by
B step. I guess-as-a begznmng teacher I might findit

‘more helpful than I would now and I would sort of’have -
-my Qwn schemes and strategies, Tor- d01ng thlngs and I
- find that that's’ not, partxcularly helpf'ul but I won't say.
_ it might not be to beginning teachers. In fact I know
~ one'who is usmg one.and likes it.. In the teaching unit,

the. grade 12 one, there is a section on; the effects of

nuclear war .and a look at the destructiveness of modern 5

. -Weapons, that kind of thing. That is a pretty good -

section, I'use parts bf that. Other parts I don't use »
quite so much, - The grade 12 Kanata Kit I found not to .

. be: very useful Agaln, I keep plck.mg it up thxnk1ng I
“should be~ usxng more of it and. fxndmg that it just some-

- . how misses the issues, it doesn't really get at the/guts

. _‘\. J.

~ of th1ngs, pohtxcs and econormcs. Basically the unit is - .. .

~ on politics and the~ p011t1ca1 spectrum in Ca.nada. Again,
" the political spectrum is that'unit ends mostly w1th the -
'NDP, It might: be the political basis of electoral: o

pohtxcs but I don't think it's the real representatlon of

* .the pohtlcal views of the country, partxcularly those.
" that emerge. durmg times of crisis. ‘I think we're gomg
" to find that that unit is 1ncreas1ng1y out -of step W1th our,

S _concept1ons of what's happemng. L g

N

- The curnculum stresses that we 11ve in: a democracy’ B
:What does democracy mean to you? . A

You've hJ.t on ‘one of the great wsaknesses of the Whole
- curr1cu1u.rn pe th1nk. What is often presented as demo- -~

._"-'cracy is "bourgeo1s democracy.'.' And-of course ‘they -
present the view of communist democracy and- they ca11

o it dxctatorsmp. The development they do Wlth com= . -

munist democracy or the view of democracy under

ge theless, the view should be _presented ‘the obJect1ve

. communism is: completely blased and t’ota”n—mcapabl'e e
‘of - derstandmg that point of view.  Théy should've -

- gone to selections from Lenin or. things of that kind to -
“.get a better 1dea. Regardless of how far the exxstmg
; .'commumst sometxes are from bemg democratxc, in. . ,
' "commumst sense they re democratic right ‘now. - Never-' S

- should be presented. But We get for the most part the
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pxcture of democracy as belng basxcally dependent on

: capxtahsm and, consequently then, any other kxnd of

system has got.to be.dictatorship. :
- The whole concept of freedom for example is

: closely tied to the concept of freedom to own- private
- property. They assume ‘that if you don't have the .-

g I- : -
SRR 1st1cs of a good c1tlzen? Al

freedom to own pr1vate . property | then’ ‘you are not. free,

" you can't be free.; That's Jjust one point of view. . It's

the bourgeo1s concept of freedom w1th1n democracy. So,
on the question of- democracy it is'a case in point of the

bias of.the- currxculu.rn., The. textbooks, the Kanata Kits,
the teachlng units, do not present real alternative views -

* on what constitutes democracy. So as & ‘teacher, I have
" to supplement that ‘no, I'm not against, lookxng at de

"Tocqueville and other views of democracy but on the
other hand you should contrast that to someth1ng. o

N ’

What‘v1ew of democra‘cy do-the students learn'?

The way that they learn now, the democracy ey‘,have; o
8 that democracy is electoral-pohtxcs within: pxtahsm
‘and1 think pr1nc1pa11y their view of democracy is ‘that

if you can vote you've got a democratlc system. " If you

of that is ngt democratlc.

. can.vote for candxdates you've got'a democratic system. il
They don't look into the way in which these cand.tdates PR

‘are selected. I find that their views are pretty much in
_fhne W1th the general vxewpoxnt presented by the curri- .
- culum as I understand it,. 411 the way along, and basic- -
~ally the1r view of democracy is that you can only have . .~

Edemocracy when you have . capxtahsm and anythJ.ng short S

. So, 1 think' we' do.them a d15-serv1ce by: not gwmg

‘them the opportumty, to look at alternatwes. The xdea,v .
- for example, that a peoples! commune in- Chxpa m1ght _ L
“ be more democratxc is somethmg that is really not pre-

'sented as an alternatxve and we don't really look at what .

~are’ the cond1t1ons under. Whlch people can affect decxsxons
* that are 1mportant to. thelr lives. ; To- what extent does .
‘_the worker in today's soc1ety have.a démocratic relation-

- ship with h.lS boss? The good bosses may be benevolent
. but they re hardly democratrc. So, agam th1s whole -
S handlmg of democracy in my V1ew is a ease where our o
curriculum reflects a prevaxhng view of the people 1n "

'po@ 1n our soclety. IR

in relatlonshxp to that would you descrlbe the character- .
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Characteristics of a*good citizen.. I think a 'good citizen ’

s one who has developed habits of thorough mvestrgatmn

of events, issues before him. So, instead of, for

f,example, swa110w1ng the inew that we've got.to. build up -
_.our arms because the. Sovxets are building theirs or
‘they are building the1rs ‘faster, we should first of all,

1nvest1gate,thoroug§y if that is the case. Secondly,

‘investigate, look at some viewpoints and decide whether .

or not that is in one's interest. - In short, a good citizen
has got to be equipped with some understanding of alter=

- natives that exist in thé real world, alternative explan-
- ations. Be prepared to 1nvest1gafe questions’ thoroughly,

to come to some understanding of the issues without

- sort of reflex actions. 'Tak'e, for‘ example, if we take a

look at the situation 1n°,Argent1na and the Falklands, it

seems to me that the requ.lrement of citizens in. both.

Great Britain and Argentina is to examine this’ s1tuat10n

E closely and ‘to ask questmns. Askmg questlons of the

kind; howis this sxtuatxon going to improve the quahty |

. of my life? What are the real motzvahons behind my -

-gove rnment's actions..

So I think thé good C1t1zen has to. develop a cntxcal,

' ) v'analytxc, 1nvestxgat1ve type of 11fes°ty1e. I think a good
¢itizen also acts on some of those: behefs, when he

thinks that it's important to take stands on- thmgs like

‘dlsarmament or. oppos1t10n to-war. I'm not saying that
Call opposition to war is necessarlly what a good citizen®

should'do. . What I'm saying is when one investigates -

,and finds that things are not Just1f1able in his view or.

. not suff1c1ent1y Justxflable, it's quite legltxmate that ‘the"
 citizen takes a stand and opposes things. I think that
. ‘that ‘kind. of tendency comes out of the educated person.
",People who have had the opportumty to serxously look .

at questions and 1ssues and events, and examne alter- o

) natxves. -

I thmk, perhaps we'11 bnng that to the present .

- sxtuatmn, if. social studies is presented as real alter-
: ,natxves then students would get into the habit of. Iooking .

 for the alternate explanations before they act. “To me,

. ‘that is-the blggest role that social studies should play, -

-is get people into the habit of, lookmg at both sides of

" _the question thoroughl;r before acting in a ango1st1c way

"through reflexes and start. acceptxng thrngs just'because
.~ they are told they should accept things. They should be " -

o _'_'above all cr1t1ca1 analyt:.cal S T
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I. Does-a Socxa',l'Studie's 30 teacher have ac.cess.to infor-
.mation to encourage that kmd of c1t1zensh1p, that klnd
of a student? '

' R, I would s‘a,‘yr for the most part as far as the pr'e\scribed_,
" curriculum materials, and I mean books that have been o
appr,o,v_ed_by the_ D Ap_a_rtment of_ Edpcatzon,_generally

- don't provide those kinds of real alternatives that )
) __people need to examine questmns thoroughly," Now, do -
teachers have access to it? Yes, teachers have access
" to it if they want to ugh,” that's a question of how
. hard you:can st to get these materials.

FRTS | don'(t/thm.kMe o'the situation where ' -
. we're ever sutighi ig enough materials re-
presentmg.th e .point of view. I always
. find that jou': ng for better and better -
- 'materialsand: 1ght~1&1ds of miterials"
' perh_aps. “So it's ‘proBaRly an ideal but right now we are
80 far short of .even approachlng that ideal that in- -
general we don't have eady access to'it and to get access:
. to it we have to do most of this on our own. And that's
why I think it's meortant for teachers to have some
extra. preparat:.on time:-so they are: able to develop currx-
culum as they €0. - : RO
‘ - I.don't thmk you 'can ever have thls a11 g1ven to o
you. You can’ go a long ways to starting in that' respect
but'in terms of current issues, curr1cu.1um can never
be r1ght up-to date all the time. That's somethlng '
teachers-have to be on themselves. ‘But it can be a lot.
“of thmgs on issues and events like. World ‘War, 1 and
th.mgs ‘of that kmd that there are a lot of analysxs al-
ready available. In lookmg at El Salvador toda.y, th1ngs
Caré changing, almost da1ly and our perceptlons are ‘
changing daxly, ‘then I-think. the teacher has got. to be
~able to dig and find.those in current penodxcals, the.
~ kind of thing and that's something the teacher has to
learn where to fmd them who present ‘an alte rna'ce pomt
, of v1ew for 1nstance. : L, T <

R & Do the med_la in North Amenca present enough of an FRa
B aIternatl.ve po1nt ‘of view. on the xssues? o )

"R. No, they are: very sunxlar to textbook klnd of analysxs./

" They are coming. from a part1cu1ar point’ of view, / 3
" They' re coming £rorn the point of view of- those who pay

- for the advertlslng, and control by a large part ‘what

‘they. say. Now, they don c\:.r:;fout httle memos once
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in awh.Lle explalmng to the news cast what they can
. produce or what they can say. 'It's just simply part of.
. the whole, What has been referred to as the hegemony
of the bourgeoxs culture. - To stay in a. position of power
"in the newspaper business one ‘sort of has to toe the’

ideological line. For the most part if you take a parti- '
cular’ commerc1a1 radio, thexr talk-in- shows, and | .

- people who handle. these are generally rxght wmg people B .
" in most cases. e

Very seldom do’ you get non~cap1tahst pomts of
view in a'news media. ‘There are some exceptions to
this. . The CBC Journal telev151on program is doing a

bettar job than has been done for a long. t1me.‘ You get

peop’le 1nterv1ewed on both sides of the questxon in e s»

" many- mstance 8. Perhaps we should look at'this more

closely in terms of develop1ng our own curnculum. :

‘ Now, we haven't got the kind of research ‘dollars that
.CBC. m1ght have but that's one.sort of thmg., I don't
-want' to say that the Edmonton ‘Journal might not carry
an alternatwe view sometimes, occasionally one will’

slip in there. It's not somethmg you would: expect

) Certa1nly it'is very unhkely that they would carry.a

series of responses let's say by Yassar Arafat to! pre- - - G

p sent. news on the Middle East. They are more hkely to -
“'carry one sxde of the quest1on.\ ’
Would you name some alternat1ve sources that are ) o

avaxlable to teachers W1th1n Edrnonton‘? Ry 3

The C1ty Leasrner Centre has a pretty good selectlon of

some alternative f11ms. For example, South Afr1ca.
They have a couple of films called "Generatxons of -

. Resxstance,” NLast Grave at Dxmbaza,'.' which do pre- .
‘ sent an. alternatxve point of view, They have other ;
: -'matenals, slide tapes on populatmn, on food.crisis and’’
»_.those kind of thmgs whxch examine thmgs from the ‘point -
. of view. of the-underdeveloped countnes., 'I‘hey have - Lo
. . stuff on El Salvador which represents an alternative - G
. "‘pomt of view, So that's one source.- For the- most part o
. our £film hbrarxes in our Edmonton Pubhc School. sys-,
: tem and the Umverstty extensxon fall far shorf of .
- -provrdzng real alternatives: althoughI did see one yes-v' e
',,terday for the first time, I couldn't believe it, we've.

got a’ £11m called "Free Na:rmbl.a" in the Edmonton

f"ﬂSchool Board. “Itls one of the best thi gs I've: seen. for o

o awhile so. it may be’ begmmng to come in here but it's

few and far between. It's one of the few I've seen that:j‘.-,';. R
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- have really been any good.

‘The University bookstore tends to carry a\\mder

' varlety of books somet1mes without alternative sourcess

- - There's a place called "Erewhon' books which is in no-

~where spelt'b'ackwa'rds. "Progres? Books' 'which is a,

bookstore of the communist party provxdes alternatxve

pomts of view, : "The Canadian. D1mensxon;" a magazme o

L.

, whlch isn't bad, where you get some alternatwe. These_-' o

‘out of W1nmpeg, provxdes some alternative pomts of
‘view., There is an American. magazme, "The Natxon"

‘are. the kJ.nds of thxngs that I would look for.

In conclusmn, would you descr1be the most cruc1a1 con-" :

R s1derat1ons in choosmg resources'?

The most cruc1a1 consxderatwn iR ch0051ng resources

> is.that the alternat1ves in the real world are presented. .

. The’ best thmg to do wou].d be to have the Pprimary
.source documents from people representxng those alter-
natxves. het's say M1dd1e East: let's have Begm, let's

- have Arafat,- If it's a.question of disarmament, Let's | =
" have the Reagan Government's" pomt of view, let's have S

_the Soviet gbvernment's pomt of view, Not only that,’
there are those who would be opposed t/o both super-.‘"

powers,’ by all means let's. ‘have their po@nt of view. , To S

‘present alternatwes that ‘exist: in the real w0r1d let'

“have ' the revolutxonanes who are f1ght1ng thxs War in

El Salvador, let's have their pomt of view in print,’ in s

.film, in.any source you can think of. ‘And let's have

" .- their government's pomt of view in. El Salvador. Per-.

.i

haps the various. other groups that are supportxve of

El Salvador from various sides you might have the" v L

Cuban point. of view or.the American pomt -of vxew, '

Argentxman poxnt of view,. that. k1nd of th:.ng. T _ "_.'

-So," 1n surnxnary, real alternatxves have to be

presented with’ curriculum matenals. I guess it's pro-; R

bably too much to beheve it Wl.l]. ever get that in: our .
provmce. I think. theachers do it m spxte of the curri~ ..

culum rather than because of it. And I think it would be »
“nice: to ‘see us doing it. sort of because of the currlculum; S

but I don't see that happemng 1rnmed1ate1y. I can't say .

that there has been, at least up to this point; that much ;=
" ‘control or: that much restnctmn as ‘to what teachers ST

have done’ m ’gb@, assroom. Lthmk it's ' more a part of
‘well, we're sOFt-of educated in thm\part of the ‘world,
thh thJ.s part of- the World's v1ewpo:.nts 80 I guess. it's
somewhat natural that we mght come out thmkmg that

PO
P
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' way and presentmg our own wewpomts in the class.b:bon"l, h
: that way, ‘but hopefully we could see other alternatxves.

-

et
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Interviewer Would you descnbe how you chose your resources? i’ :
Re'spond"ent ,Because we haVe an un\isual 'resource center ‘which has ;L /
: “ a book circulation greater than our hhrary, itisnot % . 7/
. _ -unusual for the girls to process two thousand books in' o o
3) o a day here, out.of our resouro'e centerl Through the '
"»- S years we have built up ‘quite a reference 11brary made e J.
) C " up ‘both of textbooks, and what you might ¢all, theme = I
Lo »'readlngs, historical: eading. We have a lot of, what
“;‘_‘\';;; we call: folders, ‘with' arts of books in them, mater1a1

_we 've gathered from newspapers and so on, We have
o this process gomg on Tn our school .which started be-
cause «thls was‘an 1nd1vldua1 progress school. - When
the, resource. centet: Was set up it was set up to enable
luds to: i‘nove through hxgh 'school as quxckly as they
.were capable 'of doing,. and though that has been long ..
‘gone, the effect of that initial thrust is still present. m
S Generally, in our courses we tend to. ti{t a great R
T variety of materx,als of which the ‘Kanata Kits%end' to be S Ot
., one., I thlnk our use of the Kanata Kits reflects the’ ] ‘1 W
~ the pro;ect pretty ac"c‘urately.‘ Their status inthe ' =~ '
' Department of. Educatxon, that is,- the review boards, R
have pretty-well said what we've been feeling. For - -
) 1nstance, the grade ten kJ.t,ﬂ "Fteedom and.Control, “ S o
“ we use a lot of stuff oilt of that but we. find that es~. . g
pec1a11y as ar new teache‘r, that you Tosey: §ourself in it,

_ It's like. a. swamp, you' can go on. and ox ‘a4nd on and just T Pre
S kil its . So, we v/e béen: actually askmg people to cut = . o 7 '"

. back on'the amOunt that they were using because the . . ol

- kids were just becoi'mng saturated in that partxcular SRR

, ‘mode of lea.rmng. -Sheets, handouts, readlngs, dis- . &
_cussxons, ‘that sort of thing: There was n'othmg wrong
' '.'thh it, but,: ”Populatxon and Productmn,'.’ the same S
",way, Just lose yourself, it goes on forever. Incredxble '
_.‘amounrt of stu.ff So s@me of the people who dld 1tﬁt;or ‘

_Zf-saylhg "Hey: when are. You gomg to start,agettxng op to v, o
"*thesg'_Other th1ngs‘>" And ‘of course the. ;results fr'om TR

R *vthex' ésting showed no 1mprovemenf of learning over . i
P “Y s that Wthh webdld in three weeks:.. Se, either our:ap- .
f t(proach was wrong or: our matenals aren't really that
J .. :?‘g_;' elpftﬂ R E > ,.-,. - :ir ' ‘_,_‘, o _ e-"-, B
el o 2 : af - D
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L |
- - o o ‘ . oo
. ‘. 'There are» somie really good exerc15es in it. Like little
et 7 gems floatmg around and all that morass of words, like
"_“;';; » .. 'sifting for diamonds in the Kalahari Desert._ Anyway,
}q‘ - /. grade 12, the'part on modern history, it just about \
AP ,"_follows that conﬂmt ahd cooperatlon book that we! ve
O “_« i just been using f forevelr, . you know. startmg,thh
... .7t colonialism and working: your‘way up through fo the

1 present. - So I ha{r tended and'the e, other fellows tend,

T _about the same wij to folloyktﬁfatﬁcheme. We tend, I
’ _th;nk to outhn}e, thgi h1s‘tq,ny"‘ s’aymg, now thxs what -

. happened,. vghaf‘\y'ou r?g t call ‘thé: empl.rxcal p cess -
". of historys, Then' £0r!
| wege B"’ék',an@

ok at the'Qon- empxncal parts, the

aey "';p"ilv‘a‘l"\i'é'ﬁ'.. .b.;st’oms: a way. ‘of lookmg at thlngs

*/.that brlng thut ih,strust and thlS klnd of thmg. .

cent\ﬁ-y,q,what role do textbooks qglay R

g“w
Wetuse \')'V1ewpomts of World H15tory,"' ”Modern
: _Perspect1ves," "Inside World Politics," add "Why

R ¥ Nations go to Warn' Pretty well all. the- recommended

" books and some other suﬁgested bodks, but none of -

.:lf“ econormc, the pohtxcal aspects of xt
{ 's”‘of the Fame, wl’nch cause. countnes to

pghtxcal and economic systems, T,v .

[
¢
“

PR

+w -~ them do " we use. except in parts. Thls 1‘s in keeping with

‘our geheraL use of?rnatenal we don‘t hke to be t1ed to ’

“a b00k to use only one source. e
o - o VL. f‘ #
- 2 Could you explam why'? )

N I .- . ,' e
Y e v T " &

: R. ":“;‘W\e@have a process whereby the students are,assxgnedvv - )
. orare expected to. choodle resaurces. that are. smtable'{ S

AV “ ‘to the study unde rway. '."I‘hey do- th1s l'?ot “;from the -

Lot L ;11brary and the regourc;,e ‘cenker. But l‘et me. glve you ‘. g

. T~ Y+ an example sof this sort of thing, I'm loolung it the
.7 causes, of World War -We feel that that particular -
- dxplomatl.c and polxt:,, l struggle that went on, a la -

u,‘-f--&'.'Sf"».'.‘Bxsmarck is' a treméndous. oppo;tumty for debates.v I
S " set classes.up and asmgned sxx“‘people to eachdcoun ry .
. that w111 partxmpate in-that part1cu1ar'struggle 'and then [

A glve thexn, suggested réadmg lists, and they. also are '

o ] &;.’”frée to add any matenals that they can find .on top of .
i .« " that... They have, - say three. penods in which to get
o .thelz; country's: posxtxpn clearly stated and’ d1v1de up

oo - ? pons1b1l1§1es. axThQ,n we Carry: out’ the debate for tvs‘(o‘.l‘ -
) ‘%.‘ o Or three pe iods d‘épendmg on how. ‘much 1t isd” ThJ.S O
e N ” D_, . ‘,v» b '.; . e L

! P . L w R "k&Y A N

e e Y ST D g
. . 2 . B L . . [4
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approach means books get used in part. I think that is
really the key to our approach ' o

Would you: descnbe the various viewpoints that are
" available to a student? : -

ke

-. thlng etgas process and 1t was not so much what demsmnﬂ oy

R, -
They come up w1th all the viewpoints, Each country
tries to shift the blame off themselves and place it on.

- other people. So, in the’ process,' all' the various view-

poxnts that we've found in books are exposed plus some _ .

unique ones which the, students come . up with themselves
which aren't really scholarly bt very interesting. It's . ..
not really necessary to have a.unit which we look at a . S
“ ‘variety of views of the causes""’ That understandlng is
part of the process.. They start out by asking ‘who .4 -
‘caused World War I, by. the time they're finished the :
debate it is clearly evxdent that you can't point the *
f1nger at any one, Then the necessary stepisan - ¥
essay, a position gaper in which each student evaluates
his understandlng y facxng the question ”What caused
World War. 17 Theén you can take itasa d1fferent ap-.

proach ‘not Who, but what. Then they begxn to get at f .
- 1mper1ahsn1, natxonahsm, colomahSm, all the varlous, IR
: attrtudes wh.tch 1nfl1cted all the countrxes. ‘

What consxderatlon do’ you as a staff g1ve to the b1as
: that may be in resource matenals? : %
e | R

make a point™ of that, - When the kids- start ‘out the%gm- e
. mng ‘of - each year we have some: skill pacl&ages in which
~we talk abput bias, when firstthe'class rufis up against
‘a problem deahng thh bias in. materxaI then we usually:
tend to feed ong of, those skill: 1tems in, and let them do u
that httle 1tem and then go back to. what we are doxng. g o
oI don't th1nk we're ‘doctrinaire to the po1nt where
' we say ‘that there are many views and we're going. to.
look at them all We look at’it and we dxsc.o.ver that

there are many wews. ‘And I don't know just how repre- SR

sentatnre of a1l thé views that are possxble on the-first: ' _
World War forunstance. But it seems to me in soc1al w
B studxes ‘welre movIng back towards the idea: that it'is
o not necessanly wrong: to teach a- pomt iof . vxew as long

. as the. students are free to disagree, L:.ke inthew:. . s |

~s1xt1es, we floated pretty fx:ee dldn't we, and every-?-

> 5 . . ; oo ) e

. ; v . S
.. R el L . / P S S L N ,’ﬁh’- .

~

Well I suppose, we Just sort of naturally do that when , ..'{;v
Cwe put together a bxbhography. ‘But I don't think ;weu “" s
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. you came up w1th but whether you could keep the
B feathers all floating - ‘in the air as it were. But now 1. -
thmk maybe we have the idea that we would like to make
Ta pxllow out of some’ of those feathers, and to corne down.

1. "f'»;Does the new curr).culum encourage that or make that

- posSlble ?

R, In somie Ways, I thxnk espec1a11y in any umts deahng
with Canada, they make a' concerned effort to clear up
" what it eans to' be ‘Canadian and what b,e;.ng Canadlan R
Tis all about I think that is an 1mportant emphas:.s. I .»' oy
‘'suspect in terms of which is better- £ree“enterprxse or. o
_ public enter‘prwe system, students have to have the i;::;.;.. .
. opportunity- to’ ‘evalugte the two views, I think that we'dt :
. be going contrary to’ community expectations if we were . _.
to push anythxng other than the free enterpnse systezn. '
R Y - .
1. "There s the poss1b111ty? S R R

[
v [

B '-%’
L

- _lR.“ Yes, and 1 thxnk that's shxfted
. - ,You thlnk-xt's more of an emphasis ‘on 'that,?,

R, 'Yes, I thlnk people are hungry for some certaxnty. :
- I've no intentions, in my ‘teachings;to be pushed to%
extreme, position in any d1rect1on. But if I'm" going t
meander down that mJ.ddle hne, ‘then it seems to me’ as .
teachers we ‘have the responsxb111ty to reflect. something .
‘_v»of the’ commumty and to maxntam our own 1nd1v1dua1
1ntegr1ty. ; LT e
L. - To try to achleve a balance? T

CONEE e
"Re That's rxght. And it’s. a maturmg thmg because, '“found
L - like most social studies. departments, we get a"ilot of ‘
- ,-‘parachute teachers £rom other depa—rtments to balance S
. .out all the staffmg needs 80 we re. always in- the process
. of haan to start. new teachers out and to give them ‘ '
material, I had hbped to give them the Kanata Kits ‘and :
o say, _okay, this zé how it's done. But# e found that we
" .can't do that completely, - that we have to sért of take -
~.'the pages on to twelve: out and run off a set and give xtrs CoT
to them’ and say thigis. what\ﬂe re going to work w1th I
-and let me showsyou a way of going about this. We ha,ye, o
"we use a buddy system. Expenenced teachers are .
palred off w1th ‘an mexpen.enced teacher. In sdme cases

"" e A - “_"' - .SI}‘ ‘ .



, the mexpenenced teacher will follow one class or two :
.. clagses behind the ex erienced teacher, Just sort of

~ walk in his or her fool steps for the first time around _
until they begm to- say, "Gee, I could dd thls," and then :

let them go.

L . B N ' ORI
I A TP
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’

, sentatwe.

y Would yd\i déscrxbe-what democracy me_ans to-"'y'ou."?

I thlnk that democracy is 2 system of government .
where the emphas1s is on the 1nd1v1dua1 and the indivi=
dual is involved.in some respect, 1ndn"éct1y or d).rectly,
"in the decxs1onmaking that affectshi If it'is'indirect
they carry w1th them the nght df\*j

¥

How should secial stud;es address the. qﬁestxon of C1t1zen-

\‘shlp’? What does it mean. to enable students to become _

good C1t1 zens ?

We11 f1rst of a11 they have to understand the system in"

i wh.lch they work, in which they live, both its strengths

~and’ 1ts weaknesses. ‘Something of the historical devel-
opments to-that they can see that things that are - just -
‘weren't dreamed up out of a hat but’came out of a
‘process. And I don't. think we can téachthat but 1f it .

. starts'sproutihg we can water it, . For 1nstance, we,

although there's no. prereqmsxte for Soc1a1 30, we won't
let’ grade eleven students take it if we feel the. process
-ha’s not yet been, in most cases, begun to: happen in"
grade eleven. However, it ddes: happen to some in

- grade’ twelve. I just ﬁmshed doxng the six stages of -
moral educatxon in whxch we lgok at the way people .
make decxsmns.n Whether reward or pumshment or .
back-scratchu;g conformlty, or because it's, the law or
b%cause universal pnnc1p1e or whatever, and to have
them to look at the decisi'ons- that they make and the"’
z@et:._w’won,s we-see belng made by’ the leaders of the

'd‘ifftnumty round{about them and- evaluate those decr-h'vi-""

i¢r-of not they are the kmd of "
"tqmake. TR '

smns g‘hd see w_

ire ct statement.

Eve.rythxng was a questxon 1:.9, teogch1ng. _ I Just dtdn't

seem to be able to lectui'e o.;;/p‘neach or anything in that
‘area. And*I t}unk the other ‘guys in the :school are sort

" »‘-7* o££1nd1ng the same: th;.ng too, that it's almost as if in-

. your best students there is’ a hun_ger £or sorri"éone to lay

a A

F a ﬁw&f the repre- A

wfsuld hardly be able to put a :



things out for them so'they can see J.t l—las th,e.'_‘world," '

v .;become 80 cbnfused I don't know. oo

In regard to that. cxtzzenslup, almost constantly

‘,.-comes up naturally in- dlscussmg whatever political =
~-~'th1.ng. I always feel a8 if that moral issue. is always
~present, the moral. aspect of cxt1zensh1p. “But I don't

think I can- test_xt,—all I can-do xs—hope.—l—would hate—to

test it really. 1'can test whether they can accurately
;recogmze an actxon and put upon it some kind of moral
... category and to get general agreement from the’ class- ’,
. = room; that,. yes, ‘this is. a stage five act1on. ApdI.
~ think that as confidence grows, that they can take thlS
-"dJ.fflcult ‘stuff’ and come up w1th an 1dea and can agree
A rather than argue,. ‘ '

‘;,Could you mentmn some of the examples of resources or *
: art1c1es that promote c1t1zensh1p? L o '

-

‘Well I use th1s nght here, and I have used parts out of
.'-Kennedy s.book,’ "Profiles in Courage.' I. ténd to use

newspaper chppmgs quite a bit.- | Tryxng to get the kids

- to be able to récogmze, 1n thelr situation, to recogmze

' world d_llemmas and the world standards and to try to -

'_',Shaw s St. Joan and Gahleo. ,Thes:e'ar

' cope with them. ‘We currently are doing a couple of

lays, just reading the, through Geor. Bernard
P J -

8y

- know, They know about St. J'oan they know about

S Gahleo, and to have them portrayed as himan: bemgs 1
- ‘think is’ new. I use th t little film !"Private Shultz.' ,I
. think it canqe out f1rst in‘Freedom and Control u‘x Grade )

3 ten. “They took it off becausé they thought.ut was too

: “pohncal ‘You've probably seen ite We've. .spent ‘some . - i
S ,t1me on the Japanese sltuatwn. What should be. done -
. about the Hutter;te sxtuatmn in Alberta. The Indlans, R
o naturally. But by the time the kids ‘get through grade o
- ten; all this navel gazing, especially when they've come-
- ‘up. through grades r1ght through junior: hlgh they're so.

o tired of Canad1an stuff that they Just groan when you L

'mentmn 1t.} So you have to be a 11tt1e careful

R
ST f'presentl.ng the 1n1t1al matenal I p1cture everybody 1n:

iR B ,V:
~

s When you. compare the pdhttcal and economlc systems,{_l g
o how do you insure that the'r.e. is a: balance of view 7 on,

REART I
" M

i. . - . - - .

Canadlan or, S

Well T thlnk I take a pretty balanced po1nt of V1ew in

R 4
‘o 5‘ .
. S~
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' ‘kxnd of aninno-

- a world 11ke this so I don't claim to be
sy vator but'the old grxd where you have the totahtanan
C jand pure democracy over helre and free enterprlse up- -

here, and-then apply Lnd:.vxdual countnes in terms of.

. where’ they stand, where their. political and economic
systems are placed 'And then to deal with the totali- -

tarian pubhc enterpnse system you tend” to look at
Stalin's Russia then a section where you see" dictorial
‘ ffree enterprxse system. '‘And then of course Canada, a
s free entérpri i e, representat1ve democracy here and o
o Sweden up he’ _‘ ST ' : .

SR PR Do you chose resources to reflect those areas?
. Re That's r1ght. Although xt's very chffxcult to get readlngs

" that are written by people on this contment about |
_4 sia for 1nstance, that are. unbiased Idon't rea‘lly
try, after we've gone over 1t normally, T ask the class
A _'-do you detect a bias 1n What is wrltten? And We d;,a N

. cuss’ 1:1;Lat,;7lzr&Whyl would there be a b1as i ’there 'wasg, -1

. thmk aﬂotuof ‘material that” rs-“;- 0 gppos to be unblaseda%&

T b1ased. I'think non-bizsédis the wor®t kind of bxas. .
‘::"'Read your materxal know it has a bias and’ %‘be itasa
- 'j_bxas and then compare it to” another known b1as 1f you T

: ,f1nd somethlng that supports the unbxased.. SRR

S PR ﬁow do you make use of curx:ent matenals to 1nsure
S -"that balance? L : ‘ ‘ '
_Ra: ”'_"Well “we have here 1n the school people who subscnbe e
.7 to a lot-of. sundry newspapers. We have the Christian " -
St Science. Monitor and we have the -Manchester Guardian, . -
,‘ S We have a Toronto neWspaper, Vancouve r,” of course’ ’
+rour own tabloxd ‘and we have a habit, I shouldn't say -a a
RANOR ;ghabx’f, we, encourage people when they're- runmng stuff -
.33 off to put one on each of’our carrels so that we're - L
R constantly gettlng a runon. mater1a1 We have'a. vertxca’f‘*"‘
L. file. which the g1rls have done, in whlch welve’ collected S
7 gtuff from back years and these are under almost a pure ..
.7 library; system. It complxes to.the main categones of i -
i'_':~f1hng systems in l1brar1es so that we can go. back and
 pick gsome stu.ff up: and put chppmgs together 80 as to ,
o Prﬁsent contrasts. e e o
I AT Agam it's qmte a. lot of vanety the way they take R
et g teacher 8 view. -Our full-time peop1e~are very- slulled**- B
+ 0 “but there'is.a’ variety and approaches like: down hére is :
S the perfect scholar, everythmg is done in very great ‘




‘162

L ‘detail if you want a test or a unit that really looks intd’

Q © " something in detail you'd say what are you doing on

B _ Thursday night, You want somethmg that has some

" 1nterest1ng student re1at1onsh1ps from last'year so . ' . = . .»
, , there's: kmd of a flow back and forth because we dorf't '

— .. feel as if we' 're xsolated. E —

I . .~ Are. any magazmes rece1ved from the .continent, you
‘ ﬂentmned “Manchester Guard.lan," any others? - —

-
1.!“
a0

U Re No, our 11brary, w'e dad for awhl,le, we d).d get that i
o T newspaper from. Chma, China. Tlmes, but we're not -
currently ‘getting any. I suppose part1a11y for budget
: ,'reasons. A lot of periodicals and that sort of ‘thing, - 1£

‘ O ,ithey re not really being. used to_the h11t we klnd of. "
[T budget them'out. R : R I 0 N
A CU What are the most cruc1a1 cons1deratxons in 1nterpret1ng o
' ‘a currxculu.m and choosmg resources, for your own, .
e class‘? ST : L v .

. Ryt 'We re. obhged to see where the curnculum pomts us, .
SR '_'.'--"th;nk that has, to be one of our pnmary consxderatlons.- Ce
w51 have hot as yét:. found any great conflict between my N

_'n,atural 1nchnatxons and what the currlculum requ!.red

S My second th;ng is what do I thmk will- mterest the

students and what 1nterests me. Because I feel that I

.~ do a good job. of. teaching when I'm intérested myself. . ”K! -

¢ ¥ 7l 0 If'it's ‘on'the curriculum. and'if I'm 1nterested myself p '3?5’
s ... . andif I'm conterned with aiways 1nterest1ng the - nh
w0 07 students, ‘then I feel we kind of have a situation that.

1. L7 “maybe when you. teach.a class three times in a year

N LR :’feach one works out.a lrttfe dxfferent and I'm qmte _ :
R »¢ha'.ppy for it to,;w,@rk th‘at way. . .And I find that my mater-fc
i ials.are ‘neve#: ?eally 1nf1mte1y repeatable. I'm con~ =
- stantly‘ having to 'redo them all the time because things =~
©. - .are constantly changmgand s0.1 think that myself and I
R -"-_,don't think that people are called to be teachers, but T
.\ think:if you happ11y find yourself in.a JOb that really =
- _sort of stirs your umards then- there is a certain kind = =
. of strength there.. And’l would hate to see the’ curncu-" T
N k lum drive that out- of teachers, to make us computers, VR
: to process a. bunch of cards. S e : v




R R

Interviewer

Re s_ponde’nt ,

‘Textbooks are basxcally used to supplement the notes"
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TeacherfF _

.Would'you describe ‘how you-'u'se resources-in class? .

PO

I.

notes and again- used as a basis for exercises. ‘
- tapes from'the hbrary that I have at home are used for -
.enrxchment and dlscussxon pomts aga1n¢v I don't make .

w0

and- the—mformatxon thaLI.gJ.ve_to them.._l_use_the text-‘

" books also as. a source of 1nformatzon for exercises
and answers.
“are used as. ennchment and addxtxonal sources of infor-
) matmn. -

Magaz1nes such as Canada and the World

They are for two th1ngs, one as a basis for .
exercises and two, as a basis fOr dlscussxon purposes. -

Newspaper articles. and: recent isgsues of Time, Macleans,
and Newsweek again are used more as enrichment and -~

to emphasize points WhJ.Ch I have made in lectures for L
Video

too many exercxses or ass1gnments on vxdeo tapes that “w -

N show.

" How do you decxde Wh.lCh books to. use, whlch artlcles
’g,‘touse? AR U LR

N "The books. recomznended by the Department of Educatlon, '
‘I've looked at all 6f those and the ones that 1 feel are
- very accurate are the ones.I' have ordered. ‘
1y look very quxckly at all'the inte rnatmnal pubhcatmns Can
‘and if it fits the program I keep them-on file. " '

T constant-

.1 also;.
maxnly from PBS, 1 record the programs, revxew them

B s again, dec’?@ if they're appropnate for the course, 1£
'-r_jxtxsn'tleresext and1£1t1sIuse 1t. e

L What 1deas do you use in selectmg whether the books SR
- ’,.-are or are not\ appropnate for 2. top1c? ‘ - o

Probably somethmg that would grab the mterest of a
' student; that makes the pomts I have gwen in 1ectures,
' dramat1c and mterestxng pomts of xnformatmn or en=-

r1chment., Not dry, factual type of matenal but matenal

that will n‘ibre or less: create an interest in the student: -
. rather than Just prowdxng hJ.m Wlth a‘dchtxonal 1nfor- o
"f;._»matxon. L S ST

.

S
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" think the students stand politically or economically, I
don't take that'into consideration. . I only,take into con-
srderatxon viewpoints that g1ve a balahced picture of
'somethxng. If I talk about communism I try to- balance
opposmg views of communism with supportmg views of -
' communisrm, Or with capitalism, people who support
capltahsm. ‘ L ) s ’

| TI; -You use Kanata K1t 12?2

e AR ¢ mod.tfy to mY Partlcular WaY of teachmg. TN -I:?‘ |

"R.- T use the resources prov1ded in the Kanata Krt almost S
RIS completely. Suggested activities I modify to a- great B
.t extent;  Part of the reason bemg I think there seems to

 bea tendency focusxng too much'on wr1t1ng, wr1t1ng, :
. 'writing. So therefore I've developed exercises-and
' “JactiVities that do not have. thJ.s same repetxtweness of
R posmox@papers sol g1ve ‘them' opportumt1es elther for
ke debate or dlscusslon:and type of exercises that reqmre
more of a short answer, one word phrase answers. S
',But I do.use the kit completely thh the. resources. and A
the students manual However, the teacher d1rect1ons

2 \ :

.\-.'

I. v «Do_ you use any part of the teach.lng umt "Shou;p.ld we

i ;?"encourage development of world government’?" }w_i , g S

R. : Parts of teachmg umts on world governmentd have used

o _ hm.lted parts. Throughout the unit’ when we. speak of
- " various incidents 'such as the" Arab/Israeh war, ‘they
- leave too many gaps’ 80 that the ‘students-find'it very '

; '_'_'fdlffrcult to understand. wh

Throughout that whole 3 ’there are too many gaps =
Y - about wars. that they ment1oned such as’ World War I and
. World War 11" In. replacement of that unit I do not go
'_A-1nto a htany of wars or the chronology of World War 1 .

- Mand II, but the causes o£ both" those wars and the con.fhcts 4

" that have occurred post World War II to give: the students
“'more of ‘a progressi n-to why we have come te he stage

S ;';f of nuclear‘arms at thi s pornt and: t1me. I thmk the:

) .;-'.emphams of- Nuclear war at- ﬁbegmmng, I beheve, R
. leavesthe students agam with too’ many. gaps. It pro- R
““bably. is'a good. opener, however I think- it's too strongly

E "'-emPhasxzed. .'T thiak it would be better 1f the: students e

R are Ied through the ZOth century on’ the causes of war

e — andthenee or global govermnent and end up w:,th

caused that part1cu1ar war. FRNEE )

“_thé sxtuatxo we are 1n now.- o q




In tallung about the causes of war there are varxous .
views as to: ‘why war started. How do you go about

putting together materxal to. 111ustrate the causes of

War?

There are four wars that we use. World War I and II

~_briefly the Korean War and the Vietnagm War, anda

" fifth one is briefly the causes of the Arab/Israeli. War.
. At the beg1nmng of the unit there.are a few handouts I"

have that explain the general causes of war. Students

.are made aware of those, And then through a study of -
- these five: wars the students can see how.cloge those

" causes are to the or1g1na1 art1c1es that they have read.’

I :

| fThe read,mg level has to be smtable for the grade 12's.‘_
" Again, there has to be matenal that will rnake ‘the = o
‘students re; because of the interest of it. "It has to be’
- ‘tlmely also. As a case in-point, when the Falkland .
‘‘crisis arose, .through the use of video tapes, the 1dea of VY
" nationalism,; terrxtory was keenly brought out as‘a’ e
. cause of war and the students could. make compansq,ns
: with other wars that have’ started in varl.ous surula '
”mannexi?. Sl 5& S ,

,.pomts of'-‘.'“'vsew w1th the resources you use?

. For someth‘ing as. toplcal and recent as the Falkland

. whereas to’ glve the vx,ewpoxnts of both sides much more
~if Canada were, d1rectly 1nvolved m a conflict, obvrous-'-
«ly we'd get one vxewpomt. So,, in "this partxcular case,

»_xt is not dlffxcult. There ‘have been artlcles in news= '

RS paper, magazme, or.on TV t’hat have examlned the role
o of the press, the med1a< to be obJectlve in thls conﬂlct

"Then{ there is.a comparison at the end.of the umt of the - .
five wars and if there are. any élmllarxtles, progresswns, L
‘about the causes. R .- » L RO

i ﬁhw do you select art1c1es to 111ustrate the causes?

- SRR b o

How do you 1nsure that both» sides are 111ustrated both

> LN z;f‘ .i__».'. '

.g.. o

R ﬂ

crisis and especially durmg state of war 1t is very .

“difficult to’ get both plctures, bpth sxdes. Usually from
‘either Canad:.an or Amencan news: sources, because

“'the. reporting sources are not’ actually involved in the S

L confhct there tends. to be a more diversified pxcture, ‘

o

*'.-3 o

A -_,Should-_a-te_acher co.psx.derwth.e vxewpoxnt' oi' -materl_a.l {;..; =%




'R. Quite often, if the materials are available I will point
' . .out to the students one viewpoint and then 1 will attempt
. to provide them with readings or a video that provides
‘a different viewpoint'and I try to make a very strong
- point to them to- questl.on ‘what they read because: some - -
thing ‘that is. put on paper, in a book,. .or on TV, on some
‘mtedm ‘material, 'does. not make it true. The. students

pgc‘k up on this very, . very qthckly. e
1. _The currlculum emphasxzes democracy and cxtxzenshxp. ‘
'~ What does democracy mean? -
R. ‘To have some sa‘y in the way your society is going to
-~ evolve in the: future._ To have some feeling that you -
have control over.your own life. without too much _
’guxdance or: control from higher authontxes. That you
- do have a, stake in socxety and that you can:be listened
xto by author1t1es. That you can deterrmne your destmy,

I. ' How would you descrlbe the characterxstlcs of a good
- c1t1zen? : :

" R. - "A citizen that is: well m.formed of the issues of the day.

-Not only what is happemng now .but how and what is the .

-'hJ.story of the ‘particular J.ssue m&how we have gotten
_ to this pomt ‘whether it be on the’ labour front “military -
-front, social Lssues, a well 1nformed person, People, S
who are not afraid to get 1nvolved either as a partici- e
o “pant-ina d1scuss1on or Just to’ be 1nv01ved to u.nderstand’
- the issues. : o : S ot

I ne Do you feel that the medJ.a we have ava11ab1e to us ngesi S
R us m.formatxon of various 51des of an 1ssue'7 NS

R, L 1 th1nk that the med1a we have in North Amenca, though
" it can be criticized i in many areas, probably gives our;

. the time and the 1nterest to buy more: than one news=-:
-, paper, subscnbe to more than one magazme, to listen
e f"_f;-'to mQre than Just one newscast, watch various pro-
o j";grams on; docu'mentarl.es. 1 think the opportumty for
" Tthem to- get, vxewpoa.nts is there. - 1t may not.be the best "
cnih but I think they can probably have more access to this .. -
matenal in the western World Europe and North

A "._c1tJ.zens ample opportumty to see both- views if they: take ‘_ E

g ,_"v..Amenca, than the maJonty of people in the World. The S

: *“ v “TeBOUrces; fH_fwe have inthe: sch 61, especxally the e
Kanata Klts,’I th1nk have done an dequate JOb ﬂrobably R
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- better than adequate, in provxdxng two dli‘ferent v1ew- L
) pmnts. “Power and Pohtxcs,” a unit in grade 12 does:
'that very, very well," The human rights issue in grade .
10 does that very well,  'Canada and the World
Commumty” does that very adequately. .

el

" I..  Inthe development of currxculum, would articlesbe

left out or kept m, because of controversxal nature?

‘R, Such thJ.ngs as Kanata K1ts are obvxously funded by the
gove Fnment and the government in power will probably
“ watch very, very carefully what pblrtxcal viewpoints
- are given either ‘through articles, cartoons, or the
o ."audxovx.sual matenals that' are placed in such thmgs as
. the Kanata Kite, It's understandable that 1f material i 1s .,
-_“;;.un.ﬁlattenng to.the’ present govermnent thet they wotld .
' - not have that material in there. Whether that 1s rrght
‘or wrong is another questxon. : :

YIS

| -_i-Does that happen when you select resources?

__It does happen, I have to not be very watchful but there .
"/ -.is ‘'some material that can be selected in the class’ and '
o ':belng a Cathohc school you have to- be . very careful on
- some lnmted .topxcs such as deahng w1th the: populatlon
and production unit and the Church's’ stand > ] things = ¢
: \euch as birth control and’ that .can be°very, very touchy,
'and usually it can be avq1ded. ~In deahng ‘with the = . ..
" Reformation umt again deahng with a Catholic school
L you'll have to give all wewpomts and you have to-be
" 'very, very careful on ‘materials. you choose. . You cannot
: ",especxally deahng with thé Cathohc church ‘the church'
,,"'.Trole'and the revolt agamst 1t., You have to. try to give
e ‘an honest view but at the same t1me you have to be: very
' A,.jcareful as to what extent you are going to call down the -
-Catholic Church dur1ng that partxcu.lar penod of. txme. S
, So- there are xnstances where ‘you have to be' very, very. -
S careful and you can go:to, the extreme that if you're ;
L _._pract:.cx.ng marxxsrn, 3 think you'd have to be very, very
Lo careful in- deahng w:.th these.‘ So there are xnstances
: .'.that you*have to watch for. R IR T

I You mentxoned the Reformatmn. : Do the textbooks that

v are ava1lable present a slant, in the sense that they do -
not present the Cathohc vxew in‘a balanced way? [
R. - I th.mk they have presented the Reformatwn very well g* ‘

I

. 2
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R in the textbooks that are recommended at tthe grade 11 '
" level. 'I have: no qualms about teaching the Reformatx,on o
v o as presented in thm present currxculu.m v S
L IV ;'._For you, what are. the most cruc1a1 consxderatxons in .
ot 'u\ choosmg resources for your class? . _ Lo
l\}_,v ‘0 \ : ,/P : ‘ - ’ K ' g . . - ’l{. .
~~—;~—R~———The crucial- aspect is-to- understand the- currlculum-and‘_—_" ;

7. _ the g@als of the curriculum. To choose the resources.
. from the list of books available, Those books must be -
"chosen that can obvxously fit the needs of tht?“curn- Loe e
T ‘ 'culum. In chogsing magaz1nes, in"class magazines, '
- “'penodxcals that come'into'this school, they have to be o
~ chosen. that provxde toplcs and articles that are. perti-: Y
: 'nent to the curriculum. Canada and the World fits this
Ce very accnrately. - When articles are taken from. news-
papers and penodlcals they have to be 'such of a naturev
so that the student, w111 want to read them.’ Usually, o
- brief 1ntroduct1on by myself about the 1mphcat10ns of
" the art1cle su.ffxces. "Iée resources must.in some way. €.
. .point to the material covered in ‘the particular unit, -
. .That way students can see that topics that you are " Bk
S deahng with in class. are timely and are. meortant to j £t
. the-society in general Vlsual materuﬂ, spec1f1ca11y
- video cassettes must be used with’ discretion.’ They
s cannot be used. obvxo‘usly, as a time filler dunng ‘a
" . class. They must be,.of a hature that emphas1ze again A,
. the points. brought up. in ¢lass and prOV1de enrichment

wat

~£6r ‘students, That the students will look at that parti- -

- cular pxece on TV and take it as an. educatxonal exper=
. i¥nce in provxchng more- background to the. pomts brough :
- upin class rather than Just the bas1c ideas. ofprovxd;ng .
o '_son';éthxng for them to do or a time that they d,on't have R
A . to w& e notes, do exercxses, or read... O T Sl
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