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JSpl1t classes and one grade three heterogeneous Ukralnlan

Do ABSTRACT .}

The maln purpose of thlsfstudy was tq examlne thel7

process of pupll teacher 1nteractlon 1n four Ukra!nlan _
blllngual classrooms.’ A further purpose was to descrlbe the
.."u -3

rel tloqghlp between selected process var1ables and pup11

prgﬁhht measures as determlned by a Ukralnlan language

Con .h
.,J‘ .

"SklllS achlevement test ';, *';T:' ._‘- f.,¢.

LS . o S e

v

The research sample cons%sted of three grade three foun»

%

blllngual classrooms 1n four schools.,'

L Y
R R : kT <

‘a ;;w The verbal and non—verbal behav1or of the teacher-along

b

wlth the 1dent1flcat10n of the pupll w1th whom the teacher

’V: was 1nteracthg were coded by means of an 1nteract10n

analyS1s 1nstrument ) Recordlngs of classroom data on a

cassette recorder as51sted 1n checklng the data Wthh had

-; P

been coded durlng the 1nteractlon. -Frequenc1es\for each

category as 1dent1f1ed by th"lnstrument Were converted to

1abu

percentages and 1abelled‘asi: . Sequences and .f'A’”W
comblnatlons of these varlables were determlned 1n order tofr
obtaln a more par31mon10us concept of the teachlng process.i“
. To obtaln product measures,npre— and post tests us1ng a.
Ukralnlan language skllls achlevement test were admlnlstered

to all foUr classes. The test cons1sted of five Sub skllls

whlch were~- rev1ew of prev1ously learned materlal llstenlng,:

readlng, wrltlng and oral productlon.ilr :”“
| Process results 1nd1cated that 1n all four classes
teachers and puplls spoke prlmarlly 1n Ukralnlan and more ',hQ”"'

i e e vk e oz kS B

adan s Cemmmnir 5K s il L%




?5_"” than 1n regular classes

N 7‘

o stressed ba31c second language skllls,:seemed to be optlmum _

felt'that 1n addltlon to verbal 1nteractlon,

test 1ndlcated tha+t

product measures 1t

' procedure for the low achlevers,

'and knowledge of the puplls

aGenerally the code was restrlcted

1n nat%re and conslsteﬁ of lower order questlons and ansWersq}f“*

Other than these slm;larltlts téachers were qulte dlvsrse 1n{ié;ﬁl

fhelr behav1or Whlch was fdnhd to be dependent on lesson o .
.

style; {4?'q fffjfizlf»}‘E

L g ; L

content and 1nd1v1dual teachlné’

,Informal dlSCUSSlonS were held w1th the teachers who Z'zftll
eontextual R o
such as. Spllt classes and lack of materlals also

./ . . P__.

had an effect on thelr teachlng style

varlables,

-

Results of the,Ukralnlan‘language skllls achlevement

;ow achievers galned cons1derably more

B

than hlgh achlevers'and that total galns were. S1gn1flcant in . ‘[f[f

all classes SR I xv"l' PRI ';7jﬁ_‘

In determlnlng relatlonshlps between the process and

appeared that hlgh teacher talk 1n_

Ukralnlan had pos1t1ve effécts %p all four olasses.»i
Ty

Implementatlon of 1ower order questlon and answers, whlch

but not for the hlgh

Q

¥
achlevers, leadlng the 1nvest1gator to conclude that optlmal

teachlng behav1or requlres adJustlng currlculum to the level
Impllcatlons ar1s1ng from the study were dlscussed and

suggestlons for further research were glven.,ﬂ°
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INTRODUCTION O

oA
f‘

CHAPTER
THE PROBLEM

o
P

e

Durlng the past decade in- an attempt to 1mprove modern

language teachlng and learnlng, attentlon has been glven to
l1nd1v1duallzat10n of instructlon (Strelsham 19?0 Altman |
»,and Polltzer 1971_ Bockman and Gougher 1971), teachlng by
./;iobJectlves (Valette and DlSlck 1972, Stelner 1970),_and to a
-;??greater empha51s on cultural concepts as a means of securlngﬂt?:.
‘1ncreased student motlvatlon (Seelye 1970 Nostrand 1966)
',:Parallellng these concerns there appears to be a move.
-ﬂh;towards a. more functlonal eclectlclsm in teachlng |
hbamethodology (Grlttner 1970) But whateuer area or method
X ,fhas been stressed, one can generally conclude that 1t is" the:g

'.-teacher who makes a dlfference

T Good teachers seem to know how to make
- students like learning a ‘second : language
and “to - want to continue this study
- (MOSKOW1tz 1976 Do 135)

What do we really know about teach1ng°v Carroll (1965) f
h”bsuggests that one should be famlllar not only W1th the |
:ﬁhresearch spe01f1cally dlre‘ted at modern languages._but
hvalsd that teachers and_ hose respon31ble for thelr "‘ Lo
?‘-preparatlon be famlllar w1th the whole gamut of research on }.

'5>teach1ng beﬁav1or

’ aglg( There are, however, confllctlng v1ews about research

1n the area of teacher behav1or Rosenshlne (1976)
descrlbes the fleld as new and sparse, while Gage (1960)

Cor

T
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irefers to 1ts llterature as. overWhelmlng and unmanageable..

[Dunkln and Blddle (1974) descrlbe research on teachlng as a’

:f"young 501ence",‘whlle Rosdnsh;ne and Furst (1973) descrlbe

1t as "chaotlc, un rganlzed and self serv1ng" From B

; amongst these dlverse op1n10ns<l the appearance of Dunkﬂn and ',

' gBlddle s book, The Study of Teachlng, (1974) has prov1ded a

"source of optlmlsm.: In’ 1t they prov1de a model as a”
.ipotentlal framework for the 1ntegrat1ve study of teachlng

'h.ln a’ natural settlng (Flgure 1 l).
.f | THZE MODEL

The model permlts teacher and %upll characterlstlcs R

'f*,’(presage varlables), teacher and pupll classroom behav1or

' (process varlables),‘school and communlty characterlstlcs n

oy s K R
N

’f(context;varlables), and a’ varlety of outcome measu es

'(product'ﬁariableS); to be examlned in. relatlonshlp to one ©

g‘”another.” These four classes are deflned as- follows

"hPresage Varlables

These concern those teacher characterlstlcs Wthh may S

\

_be e amxned for thelr effeots on the teachlng process-.

-fl.f Teacher formatlve experlences.
'Zﬁqueacher tralnlng experlences Wthh Wlll only B R
. dffect’ classroom behavior if traces of these e
... experiences are retained - in the teacher s

attltude and behav10r

:Q'BQIfTeacher propertles whlch con81st of measurable O R

PR personallty characterlstlcs Wthh a teacher e S
Lo takes 1nto a classroom. ‘ SE :

Context Varlables'fffff.}*‘"

These concern the characterlstlcs of an. env1ronment?l
E e P o S



Flgure 1. ‘1

~

A MODEL FOR THZE STUDY OF CLASSROOM TEACHING

(Dunkln and Blddle 197# p 38)
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'h: actual classrobm_context 7_]'?_‘ c 't-h',:f;fAf “h.h','f G

to - Wthh a teacher must adgust such as pupll propertles,

socio~- economlc status of a communlty, school cllmate, and

Product Varlablés~’

These varlables concern the outcomes of teachlng such
as achlevement and attltude, or those changes Whlch come
| about in pupllS as a result of thelr lnvolvement 1n class—'

room act1v1t1es w1th teachers and other pupllS

Process Varlables )
| | These varlaFles concern the actual act1v1t1es of -fd .
classroom\teafhlng, that 1s,'what puplls and teachers do 1n:eTT)u

the classroom Since teachlng is an 1nteract;ve process,v

:, both teacher and pupil behav10r 1s taken 1nto account :

SUMMARY'. _ ‘ . - .
* The assumptlon is that effectlve teachlng Wlll be'f5T?
;recognlzed when meanlngful relatlonshlps can be establlshed
s between the above mentloned varlables The utlllzatlon of
‘des1gns which palr process 1nformatlon (pupll teacher
‘behav1or) w1th cdntext or product varlables 1s further

'-supported by- Nedley and Mltzel (1963)

~The proper role of dlrect obserVatlon 1n
. research on. teacher effectiveness: would.

seeh\t%ﬁge a means of learning somethlng
~about teachlng process and its =

',relatlonsh%p to pupll learning (achlevement) (p 249)
. An understandlng then[of teachlng and learnlng ig o
. ”fundamentally llnked\W1th the knowledge of relatlonshlps
.Wthh ex1st between teacher behav1or and pupll learnlng

(Travers 1969) Such an understandlng 1s essentlal for the

.»_\.
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de'elopment of teacher educatlon currlculum ‘Therefore'an'fj‘

-*w._acc mulatlon of process—product data to enhande the quallty

I
3
]
3
Y
]
3
B
#
3

'r;‘of te cher eduoatlon is, needed (Eggert 1977, Dunkln 1976)

N L
w -

IN TEACHING RESEARCH

Man problems face the researcher who attempts to study

'teacher e ectlveness One such problem is- how Student

‘background ,formatlve eXperlences affect measures of

fteacher effentlveneSS In the Internatlohal Educatlon

"lAss001at10n s IEA) cross cultural study of student
ﬁachlevement (PobtleWA1te 1973), it was clearly hlghllghted
;that pupdl home 1 fluences (formatlve eXperlences) on.
. subgects such as R adlng and 8001al Studles are very pouerful'rf o
’Rln accountlng for s udent achlevement, thus/deav1ng llttle o %.J

'j.varlance to attrlbut,:to the 1nf1uence of the teacher. This
:"led Berliner (1976) 4o stater .= |

\ ' If teacher behav1or in natural settings -
: _1s to be studied in a correlational manner, - .
it should ‘be . studled in those areas of -
._.currlculum ‘Where we.are most likely to be _

B able o attrlbute an effect to teachers (p 9)

| An area such as the teachlng of modern languages lends:
1tse1f to teacher effectlvenrss research, s1nce the second
flanguage is. not learned at h'me As a result formatlve
"experlences account for les ”varlance 1n pupll behav1or,'
"Uthus 1 av1ng more,varlancej.hlch potentlally can be :

'-'_-attrlbuted to teacher effe'ts

‘1nstrument for process m‘asurement Rosenshlne (1970)



'\;Esuggests that one 1dent1fy the obJectlves of a program;f;h'
; .cons1der the 1nstruct10nal matfelal and procedures, and
7then 1dent1fy behav1ors or comblnatlons of behav1ors Wthh
lseem crltlcal to the 1mplementatlon and achlevement of
“_obJectlves This 1s also supported by Flanders (19?0) who
suggests two appllcatlons of these act1v1t1es
1 ton help an individual develop and control .
g,hls teachlng act1v1t1es e through 1nservlce
.and preserv1ce . » ’ﬂ ‘ ;
“2:dﬁto dlscover through research how to explaln_u

the variations which occur in "“the" ‘chain of-
classroom events, and how these relate to

educatlonal -outcomes, - _ S T e U

Slnce the maJor obgectlve of modern language 1nstructlon
is to change the verbal behav1or of the student the | ‘

ﬁpredomlnant act1v1ty 1n the classroom w1ll be verbal in-

- dnature and so may readlly be observed The teachlng

processes, or patterns and strategles»are 1dent1f1able, and‘

e e

. antlclpated relatLonshlps between observed teacher behaVLOrifTifr

~and student outcomes may be verlfled ﬂfh_fque-w "l';f-"

Ind1v1dual pupll reactlons to teachlng behav1ors have h

‘ also become an area for concern in: effectlveness research =

R 'MacDonald (19?2),.Brophy and. Good (1969), Eggert Fasano,

. Muttart (19?7), recommend that analytlcal emphasis focus on .
h';the 1nd1v1dual student McEwen (1976) states that:bd’*“h

_ R P students may not receive. equal - R R
TN .opportunlty to participate in verbal - S
[ ~~activities, and the. ‘teacher carn manlpuliteﬁ
oethe s performance of. 1nd1v1dua1 students e
by ‘his choice" of sollcltatlon and
j‘relnforcement (p ‘2) B



T

S
A

, classrooms.'

S

. A:S\' . 7_;:. » vy: ; I ‘._“"'.","_f'.':::\‘ a;._'\ .

Therefore addltlonal 1nformat10n on teacherapupll Lo

T

v':flnteractlon and the 1nd1V1dual 1earner would prove more

3 frultful 1n terms of qualltatlve and quantltatlve productih'

. . L ‘\,'_ ' _U\/,:
assessmentvq as e e T |

' In order to overcome some of these problems and to

_...- e . ..,

fa0111tate the recommendatlons of palrlng process and - ﬂ'jf

o

product studles, Nutalh (1971), RosLnshlne and Furst 1973)v..ftj7f.~

suggest a. descrlptlve correlatlonal experlmental loop as 'a
I s

useful framework for the - study of teachlng The paradlgm

2 contalns the follow1ng elements.»d"

‘W’i; The development of procegures for descrlblng
teachlng ina quantltatlve manner B
\
2, Correlatlonal studles in whlch the descrlptlve
~ variables are relatea to measures of pupll
growth : b o
S L - S _
R 3 Experlmen;al studles in whlch the 51gn1flcant
x "Uvariables obtalned rn the correlatlonal
studies are tested in a more controlled
51tuat10n._’:_z Lo
The flrst two steps, a descrlptlon of teachlng 1n a.l'

o

u

are 1mplemented 1n thls study whlch is concerned w1th

’fclassroom processes 1n four Ukralnlan Blllngual Elementary

il
B '

THE UKRAINIAN BILINGUAL PROGRAM '

In: September of 1974 the Edmonton Publlc School Board

a0

‘in response to a formal request from the Ukralnlan Blllngual
A55001at10n, and the Ukralnlan Canadlan Commlttee 1ntroduced

a Ukralnlan-Engllsh blllngual program.f In the 1n1t1al year,

e

L the program Was offered ;n four Edmonton Publlc Schools and

LA

quantltatlve manner related to pupll achlevement measures,;,_i;de



two Cathollc Schools It has?since_expanded_to;include

¥

' Klndergarten to Grade flwe

The program is de51gned 80 that flfty percent of the.

'1nstructlon tlme 1s conducted in Ukralnlan and the other‘

ofifty percent 1s conducted in Engllsh Subgects taught 1n .

v Ukralnlan 1nclude Ukralnlan Language Arts, 8001al Studles, C

’.MuS1c, Art and. Phy51cal Educatlon Engllsh Language Arts,»f

Mathematlcs and Sc1ence are taught in. Engllsh

‘ The obgectlve of the Blllngual Program is to prov1de

"Chlldren w1th the advantages of the regular program plus

functlonal fluency in Ukralnlan arﬁ a knowledge of Ukralnlan .

<

'culture Instructlon 1s deslgned to place equal emphas1s on_

':"Ukralnlan culture and the Ukralnlan language

Parental 1nterest 1n a SpelelC geographlcal area,"d

f»avallablllty of school space, and consent of the pr1n01pal

p“_tdetermlne the schools 1n Wthh the program is offered

‘Transportatlon of chlldren where necessary 1s prov1ded by

”=parents who through Alberta Educatlon s tranSportatlonvv“'"

"_pollcy recelve a grant whlch 1s admlnlstered by the parent

‘_,Blllngual Ass001atlon (UBLA),_a parental body whose functlon"i_-”

'g he students

:vass001atlon ‘ Lo

-

A maaor role 1n the program is played by the Ukralnlan

is to malntaln a llalson with the School Board and parents

‘};'w1th regard to transportatlon, supplemental cultural
"fact1v1t1es, publlc1ty whlch actlvely seeks students for the

vprogram. and matters whlch concern the general welfare of



Guldellnes and a currlculum for the program have been :
prepared by Alberta Educatlon. An01llary Turrlcular
.k'materlals hize/geen prepared by the program teachers
Implementat n is left prlmarlly to the dlscretlon of the B
teaehers who meet W1th the consultant and Superv1sor of

Second Languages for 1nserv1ce sess1ons where they exchange -

i 1nformatlon and prov1de 1nput for program rev131ons.” -,‘j o S~

I

Formatlve evaluatlon resulthg 1n program and test
=*rev1s1ons has been carrled out 51nce the 1nceptlon of the ;
program . A _ | h
Teacher selectlon 1is based on the follOW1ng crlterla-
'Tff\f- an Alberta teachlng certlflcate Lo
'iag;f— four years of teacher tra1n1ng -
| \« tralnlng 1n Early Chlldhood Educatlon
%-experlence 1n teachlng 1n the early levels.
jv-,fluency in Ukralnlan (spoken and wrltten)

-'d—.a commltment to the blllngual program o _;:~'_‘

'f— a sens1t1V1ty to,,and des1re to! work w1th,‘
young chlldren' o N : (1¥‘ '

As part of the questionnalre clrculated to teachers
- after the first year of operatlon,_the respondents
_3percefved that two of the most 1mportant teacher selectlon
: pcrlterla were Ukralnlan fluency and a commltment to’ the B
' program The commltment 1ndlcates a deS1re on the part of
ithe teacher to 1mpr0ve his or her own language fluency and;
nlln addltlon,_to dlscover not necessarlly new skllls, but howb

to- use more w1sely skllls already known in: order to 1mprove'

';fpupll achlevement

e ks ¢t ot "

s oml L



' THE NEED FOR THE STUDY o

“.j;2,‘ To admlnlster a pre— and post test as an 1nd1cator of -

?‘;pupll achlevement

- aChlevementt\

L observed verbal behav1or.l" gﬁ_'»! d N SR -

5 R o
e 1t is the Sklll of using the- right
skill which may need improvement, SO
 that teaching behavior can be adapted
to the ex1gen01es of. the moment more
.rapldly and accurately.
o (Flanders 1976 D 168)

ERER

To date there has been no systematlc obserVatlon of

pupil teacher 1nteractlon and 1ts relatlon to student

‘Lutcomes in the Ukralnlan %111ngual Program j An ana1y81s
- of verbal teachlng patterns together w1th 1dent1f1catlon of

”vind1v1dual pupll behaV1or is needed '

\
1

‘ZT_THE PROBIEM

Three magor purposes of thls sfudy“wﬁ

1.  To descrlbe teacher pup11 1nteractlon 1n a Ukralnlan

- Blllngual classroom by means of an observatlonal 1nstrument.

'/ .

3. To relate obserVationallyHderivedeariables'to pupil

o ASSUMPTIONS

7-/1}’ Teachlng and learnlng 1nVo1ve‘a'large humber-of,;s

],1nteractlng factors

N

.‘Z;c. Verbal behav1or 1s but one aSpect of the teachlng fp_,_.
o process _ |
.mji; The collected data is an aceurate représﬁﬁtatiOn szz



1

 LIMITATIONS f_;,n,iji :

fi. This: study has taken 1nto aocount only‘a small portlon |
: of the forces Wthh produce some - measurable teacher effect.
2, f Only four clasé\b taught by four teachers were
vlnvolved in the study Wthh is essentlally exploratory 1nf'
nature | : | A
.3, = 'lhe. presence of an observer 1n the classrooh ralsee the
: époss1b111ty that the pupll teacher verbal 1nteractlon may
r

esult «in atyplcal 1nteractlon patterns



) CHAPTER II L
f REVIEW OF RELATED LITERATURE AND RESEARCH

INTRODUCTION -

'.The task of 1dent1fy1ng effectlve - i»' ¢-~N?3"uT}

' “‘teachers, or effective teaching is
- crucial to teacher education,
,'certlflcatlon, selection .and promotlon
~.r-and ... so far as teaching contributes
- to the whole social welfare ... to
'-'ultlmate human survival. )
' : (Mltzel 1960, p 1481)

Thls 11terature rev1ew is d1V1ded 1nto three parts y

1) Educatlon 1n Modern Language Teachlng, 25 Methodology,

']i and 3) Interactlon Analys1s

TEDUCATION IN MODERN IANGUAGE TEACHING
» In the early days of research 1n teachlng, ratlng scales;“'p
~surveys, questlonnalres, and descrlptlons of teachers by |
3adm1nlstrators and by puplld as well were used in attempts
to 1dent1fy spe01flc teacher tralts whlch ultlmately would
4¥Vspell success 1n terms of pupll achlevement (Wlthall Lew1s '
7:1973, P 687) v~Determ1nlng teacher tralts whlch would lead -
‘ﬁto 1dent1flcatlon of sucoessful teachlng was also con81dered
Tto be 1mportant among Modern Language educators ThlS was fﬁn
“‘5eV1dent when Freeman (1941) appealed to the profe581on ln :

the follow1ng terms: _' _ o e

prhe most 1mportant on my. llst of ideas - S
- for the language teacher, is’ also the b

- most. intangible, for- it cohcerns not

g'what he has studied or: dohe, but-what
he is ... He must possess a rich store -~

. of mature knowledge, untiring energy, RONEY

“vigor, contagious enthusiasm for his
profession. As a teacher, limitless

_-patlence, human-understandlng and sympathy.»°.
All thls we call personallty. Y ‘

1z



’~7'con51dered as’ the ba81s for 1t

L
Y

I
R

ik Wlth these words he 1n1t1ated one of thermost prolonged
;fand comprehens1ve examlnatlons of competence that any
‘segment of the teachlng profes51on has ever undertaken
(Paquette 1966) _.4 R o o

ThrOugh the work of the Modern Language Assoc1atlon

Forelgn Language Program commlttees were . establlshed

.studles and surveys were made and-reports were glven to the‘

profess1on (Tharp, 1955 Balaklan, 1960 Chllders et al

uff1961 Paqueth 1966) These studles resulted in two thlngs:

“in. Modern Languages (Paquette 1966), and . the" development of |

- .

_the Modern Language Proflclency tests for French German,

- Italvan, Rus51an and Spanlsh

The guldellnes Wthh resulted from an assessment of the ’fg-f
profesS1on, p01nted up dlrectlons for new teaChlng programs.“":
and presented a comprehens1ve frameWOrk wlthln Wthh new L

programs could be developed The guldellan were, however,.

flex1ble enough to permlt the necessary experlmentatlon and

‘ilnnovatlon whlch must precede profess1onal progress. ﬁThey‘;f;‘

.Jdld not cons1der classroom performance but could be

A

The language proflclency tests, based on’ a spe01f1c f

5_rat1ng scaI@ of "mlnlmal" e"good" aﬁd "superlor" ablllty,‘['

‘(Appendlx A) were developed‘in -seven. areas of competency

' 1) aural understandlng, 2) Speaklng, 3) readlng, Ly ertlng; '

' 5) llngulstlc analys1s-.6) culture and 7) Profess1onal
’ development (e g. preparatlon and knowledge of meihodology)

N

T.athe publication of Guldellnes for Teacher Educatlon Programsw



7”'plan Wthh would relate student achlevement to p01101es,
”"prlnc;ples, ‘and procedures which they belleved to be _‘jl‘fu
.1mportant 1n developlng second language proflclency 1n

b students [_f o -~fi’f”ftff” o Fﬂf’f p~ff?"f’ R

ared . R : ~

Polltzer (1966), fully supportlve of the language f:

glprof1c1enpy tests and the guldellnes, did however recognlze P

"bthe dlchotomy whlch ex1sts between language proflclency and

-

,Jclassroom performance He stated "that language prof1c1ency
: would automatlcally guarantee adequate performance is. an ':4ff"

'iassumptlon L.;" (p 251) He proposed that the tralnlng &f

teachers place more emphas1s on methodology and a’ "practlce—”

’lcentered" program

- Co—workers at Stanford had developed a "technlcal

I

,skllls“‘approach for tralnlng teachers whereby SpelelC
' .1nstructlonal technlques and procedures that a teacher may

'use Ln the. classroom were 1dent1f1ed Categorles such as:

" -

7'establlsh1ng a frame of reference,'controlllng partlclpatlon,

T;presentlng feedback ach1ev1ng closure were establlshed as ﬂ ;*

,feperformance cr1ter1a for teacherT 1n tralnlng (dage 1968) |
These only needed to be reflned and applled spe01flcally to -

Tthe second language teacher

Hayes,,lambert and Tucker (1967) dev1sed a research \

¢

B

The analy81s dealt wfth a ratlng glven to a 11st-of

E

\.324 1tems by 364 members of the N D E A Instltutes L

Several presage varlables Wthh were: rated as 1mportant were:
® ot . : T ,-h S ey BIPRRE D : .

R T S - DL .. ? x , R ‘ " -(,-’_« -7: o ‘ PR

e e s 4 . " oo . R o . . I3 v - “

. o ,7-3 B B L . ” ? . o e ..
P (A EEIT R X

i 3 The Natlonal Defen Educatlon Act prov1ded fands for

research in“second 1 age teachlng ‘and for massive teacherlf”“,
upgradlng programs wh1ch|too§ the form of” the N D~ ;A InStltutes,



;lrlanguage prof1c1ency would be 1solated The p0581bil1ty of

15
;near natave competence An Speaklng the target 1anguage.
patlence,,conSClentlousness‘in lesson plannlng, ':i",l; ;T#P)/f'}
‘encouragement of students, tact durlng correctlon; and ‘
- rapport with students ',vl‘".tw'f-:,‘ |
L Processes con51dered 1mportant werea. usesof-oral e
drllls, use of oral- questlon— nswer exerclses 1n the target
ﬂlanguage, presentatlon of authentlc cultural 1nformatlon,
r,use of the target language in presentlng cultural 4"
1nformatlon | vv o | t |
. Product factors rated as 1mportant were: testing‘p
“'procedures for. llstenlng and Speaklng skllls, and program
:gevaluatlon based on tests, class performance, and a flnal :;‘ »im
examlnatlon.b“ ' | 4
The second step of thelr plan proposed obtalnlng a o

complete descrlptlve proflle of/éach teacher based on the.f'

'features establxshed by the r 1ngs in part one. Pre— and

-post tests to determlne achlevement would be glven to the‘f
) students and by means of statlstlcal analyS1s, proflles"&d

‘ subproflles Wthh were especlally effectlve 1nvdevelop1ng '

i .._,_’wz

P
“, e -

:fdlfferent'proflles attalnlng simliar~measures,of

“tgeffectxveness exlsted .—}W_Q B

In essence, the descrlptlve correlatlonal de31gn was-

,1n keeplng W1th the reseJrch approaches suggested by Barak

.Rosenshlne and Norma Furst (1973)



Tjtechnlques used in modern language teachlng, thereby

o thlnkxng However,'Rlvers\(19649 poxnts out

Y‘METHODOLOGY

A

Berllner (1976) c1tes the need for a commonallty 1n

b.descrlptlve language when dlscu881ng the teachlng phenomenon.”

"The follOW1ng sectlon descrlbes the methods, strategles and

';pprov1d1ng the language to descrlbe modern language classroom |

events

Y

Hammerly (1971), .Bosco. and DlPletro (1970) have‘f'

:assumptlons on Wthh each is based and procedures used in
'_'thelr 1mplementatlon (Flgure 2 1);* The terms "method".ﬁd [
‘"approach"”’"procedures" and "technlques are used here as

~ defined by Anthony (1963) o '5 S

Method is an’ overall plan for the orderly
presentatlon of language material,- no part
‘of which contradicts and all of whlch is
based on the approach (p. 65). :

I v1ew ah approach,-any approach, as a’ set

~ of assumptioris dealing with the nature of
" language,- and ‘the -nature-of* language teachang
learnlng An’ approach: is -axipmatic.: It
‘describes the nature of the subject. matter
to be. taught. It states a point- of v1ew,‘a“
phllosophy,'an artlcle of faith .., somethlng

'_ one belleves, but can: t necessarlly prove (p 63)

”'“Procedures and technlques are 1mplementat10nal
" and depend on thée artistry of the’teacher. .
~The effectiveness of a technlque must be taken

:1n relatlon to the method (p 65). : :

The grammar-translatlon method was obv1ously de31gned*
for students who were 1nterested in complex abstract

1;: o e

-'The grammar translatlon method 1s not
successful with the less intellectual who _ o
»\{fmuddle through maklng many mlstakes over B

<

T 16

';summarlzed the methods of language teachlng in terms of the p‘“

W@ m o @



Flgure 2 15-

SUMMARY OF METHODS IN LANGUAGE TEACHING SR
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~and over again and’ thus. building up
cumulative Habits' of 1naccuracy which -
are difficult to erradlcate in a ‘more
advanced stage._' S

A shlft to the direct method Wthh has often been
.called the early stage of ghe audlollngual approach was a
reflectlon of the behav1or-or1ented psychologlcal thlnklng
of the tlmes The behav1orlsts concluded that all learnlng
. YA :

!con81sted of some form of condltlonlng . B F Sklnner used
f'the term operant condltlonlng to descrlbe learnlng and made
it clear that language is ‘no dlﬁferent from other learned
behavior when he states | 4

In all verbal behav1or under stlmulus

: control there are three important events

.. to be taken into account: a stimulus,-

‘"a response and a reinforcement whlch are .

L '*contlngent upon‘each other. ' ‘

L | - (1954)
Introductlon of drllls and dlalogues in the d1rect
'ojmethod reSulted in- classroom audlollnguallsm as it is

~fpresently used in teachlng, supplemented however, by
‘,fread;ng”andlwrltlngr | ' ' |

&

Broad comparlson studles of methods have generated
’7con81derable dlscu351on, but it is unllkely that further

comparlsons of methods w1ll yleld ‘useful 1ns1ghts into =

Ty

Vmodern language teachlng Jakobov1ts (1969) cons1ders suCh:v

‘

studles unreallstlc, attrlbutlng thelrilack of product1v1ty'

' to the fact that a "method"; as. usually deflned con81sts of

. a large varlety of 1nstruct10nal act1v1t1es most of whlch
- rema1n<fn:eflned ‘and unobserved Needed therefore,_are

. studies of more Spe01flo act1v1t1es Medle (19?2), also

18 -



subsequent experlments and tests

19 The Pennsylvanla PrOJect

?’f, "Iﬁe

negatlng the value of broad comparlson studles,_felt'that~

' these types of expe#lments generally 1gnore any dlfferences e

in teacher behav1or or at best regard\them as a source of

~ error. Chastaln (19?1), however,‘01tes the need for these
.studles on the grounds that the researcher can begln w1th o

f,broad methodologlcal studles, then vary selected factors 1n _'

. “

N

One such broad comparlson study Wthh is conS1dered to

‘be a "cla851c" in the modern language area, is the -

Pennsylvanla Forelgn language Research<\rogect

Ve
!

The spe01f10 obJectlves of the two year study were\to t:

determlne whlch of three second language teachlng methods 1s

'obgectlves,-l.e. llstenlng comprehenS1on, speaklng fluency, o

§ 'readlng, and wrltlng In addltlon, an attempt was made to

determlne Wthh of. the three language laboratory systems 1s

hbest sulted economlcally and structurally to the developmentdfﬁ

‘of structural and pronunc1atlon accuracy. The’ flnal goal
fywas to 1dent1fy the optlmum comblnatlon of method and

‘system._’(The "system" phase Wlll not be dlscussed here.)

f\._Thevthree methods as deflned byka panel of experts were{

"\_1)"trad1t10nal w1th empha51s on readlng, wrltlng,,ﬁ“
: ,:translatlon and . grammar analys1s :

»2§f3functlonal or audlollngual skills stress1ng;ﬂffg;,;‘

..19

‘fymost effectlve 1n achleV1ng each of the four second languageg g

) contro lled Vocabulary and - language s-truc-ture-'_"?q : : :; - " L

:'w1th emphaS1s on llstenlng and - speaklng

'“53;3);§functlonal skllls plus grammar skllls as in 555;31%f;1$"'35

{Z) but 1nclud1ng grammar analys:L_"

- .w:,' ~“. B P T MPE DR

."i'n'




: Instructlons and workbooks for each method were R

' ddeveloped and teachers partlclpated in. WOrkshops and ;,f_i lﬁ\‘

*;3tra1n1ng to establlsh procedures.~;eifff”aqgff-G; 'i~llpd;g:-g~'~‘5a

ReSults showed no dlfference among the three teachlng |

“methods on. any skllls except readlng where the tradltlonal ;_
‘group performed better than the audlollngual group Student
'attltudes toward second language learnlng showed a downward

. shlft and were 1ndependent of method ‘No 51gn1flcant ’°°f ?fﬂ}*ﬁjj

«relLtlonshlp ex1sted between teacher language proflclency fff?“ T

scores and class achlevement
Questlons were . ralsed about the varlous product context,jffjf
and PreSage varlables as well as the deS1gn and 1nter—'.?n

pretatlon of the’ study (Stelner 1970), and con81derable

. d1scuss1on was based on classroom processes Several

',factors Wthh determlned the 1nab111ty of‘the treatments to_fj'd‘
A_~dlst1ngulsh themselves one from the dther were 1dent1f1ed
‘_;Lange (1968) felt that cru01al characﬂerlstlcs Wthh

'dlstlngulsh one method from the other ‘were. not made clear to'

"imthe teachers As a result they dld not always adhere to

fone method whlch resulted 1n a contamlnatlon of the study
jCarroll (1970) stated that 1nstrumentatlon for the '
observatlon of methods was 1nadequate., Moskow1hz (1976)

””felt that teacher observatlon by means of an 1nteract10n

these klnds of" studles support the rather L
commonplace cdnclu81ons that by and large’;;jgi;;:érﬁgiiﬁ

""""""""
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students learn pre01sely what they are
. _ ) ~taught, 1and that. there 1s no mysterlous
A _ .:‘ .transfer. between SklllS .

_He expressed a prev1ously mentloned v1ew, that studles of

"f-spec1f1c processes are more llkely to'"pay off"';

7? yleldlng 1nformatlon about effectlve teachlng

-

- - fLearning‘g - o LT

Carroll }965 contendlng that learnlng 1s a mental
.ff;:;f-ﬁi?;preoess as-wellmas‘a condltloned one, polnted out that

-_5_ A ._,

.'(‘.
',r'@ . N :

one or the other of two lmpllclt theorles-34an audlollngual -

theory and a cognltlve code theory The former 1s
l ”characterlzed as emphas121ng the prlmacy of audltor&‘;;:lalﬁ?f
-“ dlscrlmlnatlon and oral produotlon over- other aSpects of.. .éli
N d | 1anguage use and the automatlzatlon of such hablts "The'"
S 1atter is descrlbed as a modern up to date translatlon.theoryiptiig
- whlch proposes modern language learnlng to be 4 process of -
. aéqulrlng con501ous control of the patterns through a body
v-'of knowledge | : | ' | » .
| _ ' In a- later artlcle (1971) he proposes‘a synthe81s of
the two theorles and states,v"lf 1t 1s not too fllp to -do,
_so, we should call thls approach cognltlve hablt\formatlon';ft

theory",'concludlng that language learnlng 1nvolves both

e condltlonlng and cognltlon

N 1976), wlth th15~theory as a bas1s, proposes a Er

*tfﬁﬁfr]f model (Flgure 2' 2) for the trans1t10n from repetltlve

«.»..e

1n spontaneous conversatlonal




| ”:fﬁi,z’:ffVOca‘bulaI‘?) and *the Othef "de""ted 0. & rather garetil’

Flgure 2 2 R - T N
TRANSITI@N FROM PSEUDOCOMMU&ICATION
TO COMMUNICATION
,.' N
— . o " Perception - ‘
" Cognntion : s L RO
Coe T ——' Abstraction -
~ogetung Lt DR A /‘ Tt e i ,ér(iculalion
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s : S'kill-.v 1 - T . e Reccpnon -_ Monvatlon ,'._ . - o ) L
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She labels the productlon of speech in the "Sklll— _:efﬁf

gettlng" ?ortlon of language learnlng as pseudocommunlcatlon,'

% cv

3}and actual sklll~u51ng as communlcatlon TheSe two areas
'fare not con51dered to be mutually exclu31ve and are 1n

constant 1nteractlon w1th one another. In the process of

l‘ ”second language teachlng and learnlng, owledge 1s acqulred.'

.......

"_perceptlons and abstractlons These act1v1t1es are }”f}f;ﬂ}};ﬁf“fiy

1ndependently rece1v1ng or: communlcatlng any messages

Hence the term pseudocommunlcatlon,_ Rlvers malntalns that N

gthe "heart"'of the second language teachlng learnlng process' .

MflleS in "brldglng the gap" between the two areas._-

Njh In terms of programmlng for thls type of teachlng,zb

'”V"externally dlrected by the teacher,'and the student 1s not RN

lsCarroll (1974) suggests two parallel streams of 1nstructlon,ﬁrgﬂ

one- devoted to exp031ng the learner to materlals contalnlng.‘

ifga relatlvely uncontrolled varlety of elements (grammar and

. e |

CoE e S e



*?f'sequen01ng of 1nstruct10nal,content butmnot excludln% 6néff .

‘v‘from the other . A_‘ ~1-;.;”hdoég,;;f:!n:A5¢fgf°Jflj?=”1',

‘To_brldglng the gap between pseudocommunlcatlon and .
;‘ cbmmunlcatlon, whereby the role of. the teacher 1s to create r
'1>;challeng1ng verbal tasks w1th1n the varlous functlons of

“;jlanguage rather than to depend completely on structural

N

-

B ol - e q' L o
Ry Obgectrves ;1+-”:_; [_'f- L . . ~fn --__‘~

"should have a clear notlon of thelr 1ntent and procedures

'1}'1nto the spectrum of the total teachlng 81tuatlon

Sampson (1977) suggests an: 1ntegrated approach for

f)/ ’

‘

......

drllls found in textbooks

. ;l;[, Acceptance of the notlon that language learnlng~1sv~?‘ |

habltual as well as cognltlve has_resulted ln teachers
1mplement1ng the«best features of each method thereby
creatlng a functlonal eclect1C1sm in teachlng Thls;fh“
represents an attempt to . meet the needs of all students :

(erttner 1969, Levy 1974 Carroll 1974)

Al o . .
PN

e .‘.‘g.‘u‘. LR

It is practlcally 1mpo§S1bIe to apply the theorles ofw
“teachlng and learnlng w1thout looklng at the learnens '
tasks 1n terms of, some form of obJectlves (Stelner 1972)
Both Grlttner (1969) and Rlvers (1976) cautlon agalnst

deflnlng obJectlves too spec1flcally ' However, teachers

for helplng the pupll attaln the klnds of th ngs he 1s able
“to do Vallette and DlSle (1972) glve a comprehen31ve o 5
descrlptlon and taxonomy of subgect matter SklllS whlch

enables the teacher to deflne obgectlves and place them




INTERACTION ANALYSIS 3*'f< e "”U”,~J‘ ;_" e
S . o o U B
o .;What the profeSS1on needs is an analys1s
~of teacher performance” the new type " .
gsecond language -program translated 1nto , _
" pehaviors which can be obJectlvely e e
,descrlbed\ (Blrkmaler,_1973, P- 1295)

: One way of descrlblng teacher behav1or in a classroom

\

L s W1th the use of an lnteractlon analys1s 1nstrument

'“f; ;Interactlon analys1s has been used in . research to 1dent1fy

o teacher behaﬁ&ors and relatlng them to achlevement measures,”;

t and 1n teacher tralnlng for 1mprov1ng the role of the-

PR

t'teacher as a guide in the learnlng process of hls/her ;

puplls-.,f e

N

Descrlptlve Studles'f .

MOWkOWltZ (1966) used the Flanders 1nteract10n system”'ﬁ“ .

1

in a teacher tralnlng program 0. determlne lf tralnlng’ln‘V'””'"rw”

w-"

AU'lnteractlon would make a dlfference 1n attltudes towards‘f

'"F:Qteachlng, pupll attltudes toward the. student teacher,v

s

.:_r'cooperatlng teacher toward the student teacher., Results

coe s

vwere pOSlthe]ln all respects

]hloteachlng patterns of the student teachers, attltudes of the

"l Dlscoverlng that categorles of the Flanders system were L

l'not amenable to second language teachlng observatlon,
'7fMoskow1tz developed the FLlnt (Forelgn Language 1nteractlon)

;4system ThlS observatlon system con51sted of the orlglnal

[

'“fFlanders categorles and 1ncluded others whlch were con51dered

'to ‘be- more pertlnent to second language 1nstructlon.. Theselr’

"gddltlonal categor;es-were "repeats responses verbatlm



u’"corrects w1thout regectlon", "dlrects pattérn drllls" and '

e . ; .

Wl"choral respohses"‘f An "E" after any category number
1ndlcated that the verbal behav1or had occurred in Engllsh

| “Using thls method for superv1s1on of student teachers, the(
‘superv1sor 1s able to dlscuss the goals the teacher had for‘
the lesson,-and 1s able to determlne whether the actual

Va observed behav1ors matched the- 1ntentlons of the teacher.‘

' Focus 1s ‘on the teacher S goals, not those of the superv1sor
By seelng what happens in hlS class a teacher can |
1ntelllgently d901de what should happen in hlS class
Defen81veness is reduced and superv1sory relatlons and
teachlng 1mprove,‘as the teacher becomes his own agent for
changeﬁand 1s lsft equlpped to superV1sé hlmself when onuhlsl

- own (MoskoW1tz 19?1) ' | EEEE

In a later study (1976) Moskow1tz gathered descrlptlve,,n
data on two groups of teachers The flrst grouplwas -

:1dent1f1ed as’ outstandlng teachers by means of a studJnt

&éhii;lonnalre The other group desmgnated as typlcal
teachers was a comparlson group chosen for the study

The rev1sed Fllnt system was used to analyze pupll— |
,z,f; teacher 1nteract10n._ Slgnlflcant dlfferences occurred 1nt |
.ifseyeralvareas The study revealed outstandlng teachers w1th
N q.i);umore use of the second language by the teacher
“and puplls comblned e .

lf2) 'more teacher talk‘ln‘the ‘second” language.;dau
*;g)t:mofe student talk in. the second language.'ﬁ

'_fﬁﬁ) ‘moreluse of pralse..,'

S s 5) more‘use of personallzed questlons..
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v.'té)/ more hon-verbal 1nformat10n glVlng (gesturlng to-
convey meaning). :

’ V) 1ess student talk Wthh 1s off the task.
No data was collected to determlne teacher effect on

/

: '.achlevement measures- : Co S

: /\5- To dlfferentlate verbal 1nteractlon in the target |

«‘,1;,// language - and in the natlve language, Wragg (1970) subJected e

| atsecond language_classroomvto systematlcvanalysls.n Us1ng
vfanaadaptation.of the.Flanders.s§Stem;'ten'post graduate
students were observed for one, twenty-mlnute sess1on each
F_All lessons observed were w1th classes of eleven, twelve or
r';;thlrteen -year. old students Who | were 1n thelr flrst -second
ror thlrd year of 1earn1ng elther French or German |
| In°sp1te of the small sample and llmlted observatlon..

o

“-;fimé, results’were 1nterest1ng
o Teachers talked two thlrds more than the students.na’-:v
b’Teachers talked more 1n Engllsh than in the target language'iln
QEK: and puplls Spoke more 1n the %arget language than 1n Engllsh;w
'T Pralse -was glven 1n both languéégs but cr1t1§1sm Was glven |
v(1n Engllsh There were few pupll 1n1t1at10ns of questlons,
;and the maJorlty of pupll responses ‘were. 1n reply to teacherf:r~
,questlonlng v | | '
.‘#T_ A dlstlnct contrast between two teachers.who were L
‘-teachlng a 81mllar grammar lesson was revealed Teacherv"Adjl
j’:explalned 1n Engllsh, w1th exa&ples in French, ‘and . questlons;
": 1n Engllsh, and requlred puplls to respond in French. . |

Teacher "B"’used French almost\exclu31vely.‘““-

No product data was collected to determlne whlch {

o @ R o |



'processes were the most effectlve _ S x

The Flanders 1nteractlon analys1s system was used 1n an'
‘:observatlonal study of flve Grade One and five Grade Two . Jw;-.

llmmers1on and extended French classes (McInnls and Donoghue‘“
1976). Immers1on classes were those where French was-used
'for 1nstruct10n in all areas, whlle extended French classes
were those where French was used as the languaée of"
1nstruct10n in one spe01flc subJect The currlculum.area
flfselected for observatlon was ecology W,
. |

: Results for Grade One 1mmers1on and extended classes.'

llndlcated that the vast maJorlty of all 1nteractlon was

DR conducted in French Teachers Spoke more than the pupllS.‘.

'hStudents 1n the French 1mmers1on classes were almost equally

'-balanced in. terms of 1n1t1at10n and response, whlle 1n extendedf,t

'h'classes,‘student talk in French was largely in the form of’»

response.‘ Teachers in both classes made llttle reference to

‘studentdemotlonswland~tended to ‘use pralse and encouragement

;rather than crltlclsm. Student responses ‘were rather

frequently repeated verbatlm as opposed to belng paraphrased

"enlarged upon or summarlzed Results for the Grade WO

classes were . s1m11ar to those of Grade One f,:; _".; - ' ;
Townsend and Zamora.(1975) compared verbal and non verbal'hi

;1nteract10n between teachers and thebr ass1stants, as well as

comparlng 1nteractlon patterns for s1m11ar subgect matter in’

4

-:FSpanlsh and Engllsh : Slgnlflcant dlfferences between the

' teachers and ass1stants were found 1n bo h ‘the. verbal and

‘ non-verbal dlmens1ons.

c“ Teachers tended to use more pralse, acceptance and



. A

*v,

'encouragement ’ ASS1stant teachers talked more and tended to

N

sw1tch from one language to the other durlng lesson presenta— '

N

ftlon., Teachers showed a much hlghér percentage of: comblned

“f,p081t1ve non- verbal behaV1or.' g

‘ Interactlon patterns for 81m11ar subgects dlffered for
»each language - More questlons and responses occurred 1n'
4 jSpanlsh as Wwell as a greater 1nc1dence of pupll response.'

AT
followed by teacher acceptance.»fv

';Correlatlonal Studles

Vi

'Us1ng the Flanders 1nteractlon 1nstrument Slster Mary

: _W1lllams (1973) conduoted a study in twelve beglnnlng Grade-

“Nlne Spanlsh language classrooms.. ‘Each class was. v1S1ted four

tlmes to collect 1nteractlon data.c Thls was followed by the
admlnlstratlon of an attltude and achlevement test

W1lllams sought to determlne relatlonshlps between pre—

féS:fl_

determlned varlables such as: the teacher response ratlo,'use .

;of pralse, use of- p051t1ve relnforcement use of questlonlng,
use of dlrected drllls and puplluachlevement Results showed
’that teachers W1th hlgh frequen01es 1n -each of the above D

'l;mentlone? varlables tended o be more effectlve.

A study of successful second language teachlng was .ft.

Vconducted by Polltzer and WelSS (1969) Thelr research also fﬁdﬂf

‘attempted to determlne whlch teadhlng behav1ors were related
N
‘to student achlevement {Presage varlables such as' re81dence

in France and: prof1c1ency test results were taken 1nto account

'g Observatlons of the teachers focused on the area of controlled

".}and free drllls.v The flndlngs 1ndlcatedethat!student

v h
- .achlevement was. greater 1n classes where the % chers used

R @
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RN free response drlll v1sual aids and a Varlety of drllls
-shlftlng from one- type to another. -Res1dence 1n France and
H,hlgh performance in aural comprehens1on on the. part of the

o teacher were other factors whlch seemed to relate to student

...

'_ rformed better W1th teachers who ‘went beyond the procedures

prescrlbed by the currlculum Theyjlnterpreted thls to mean

fj e achlevement The 1nvest1gatof§ concluded that students e

~that 1nnovatlon and flex1blllty.are des1rable'characterxstlcs"

of second language teachers. -

B

e : '. U81ng the Flanders observatlon system as well as the

modlflcatlons proposed by MOSKOW1tz as a baS1s, McEwen (1976)

R developed a multldlmen51onal observatlonal category system to-

"Avclasses. Four teachers partlclpated in the study DlmenS1ons

1ncluded 1n the 1nstrument were verbal functlon, thought and

[

yl'_ | content. Ind1v1dual puplls were 1dent1f1ed durlng the course

fof-coding The verbal dlmens1on functlon was coded dlrectly

- descrlbe teacher pupll 1nteractlon in- elght Grade Ten French :

'f: 1n the classroom, whlle the thought and content functlons ‘were l,

added to the- class(flcatlon from audlotapes recorded durlng

SECTENE ‘the observatlonal se351ons A battery of aptltude, attltude’:

and achlevement tests was admlnlstered to the students., 3";

~-The descrlptlve results 1nd1cated that classroom 1nter--77

actlon was prlmarlly dyadlc.‘ Three predomlnant teacher'

SN % f\ 1nstructlonal patterns were found* teacher questlons followed

", by pupll convergent reSponse followed by unspeclfled pralse'-; .

- the same type of pattern as above only w1th a teacher s .
.,.@o

'yblntermedlary{reactlon to pupll response, and a thlrd pattern 2'"'.

cbn51st1ng of teacher dlrectlons followed by d1scuss1on'
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prlmarlly of extended dlvergent student verballzatlon

'. Results 1ndlcated_a relatlonshlp between student

[
mvverballzatlon and" achlevement 11ttle relatlonshlp between

- between attltude and verballzatlon f‘>>>7'-p’?'

' process It led McEwen to conclude-

sUMMARY |

‘a

aptltude and student verballzatlon, and llttle relatlonshlp

o

The relatlvely few 51gn1flcant correlatlons between

observatlonally derlved varlables and student crlterlon

.measures verlfled the complex1ty of the teachlng-learnlng

/

»4Stat1st1cal analyS1s of the relatlonshlps -
among isolated variables is nhot adequate
to describe the fundamental. dlvers1ty of
the individual acts whlch constltute the

_ 1nstructlona1 process (p. 278) o

: [

In summary, answers to the questlon of what makes a goodbi'f;

bteacher have been sought 1n a varlety of Ways Teacher

tralnlng programs whlch empha81ze classroom performance,

1solatlon of strategles and procedures w1th1n methods, and

dlrect observatlon by 1nteractlon analy31s have all generated‘*'

,1nformatlon useful to the pract1S1ng teacher and researcher.

’E.How ‘can ev1dence/of thls nature be useful to a teacher°f To:

'conclude, a statement by Dunkln (1976) seems appropr1ate-|7

. Flrst it ean be used to enhance teachers
.abilities to conceptuallze and therefore
. .to.analyze teaching behavior:. ‘Second, it
~““should. enhance - teachers' abilities to
'sfsyntheslze about the effects of their = -
behavior. - Third, .it. should prov1de teachers
‘with more guidance than they have ever had | Ny
to, ‘make: decisions about how to behave toward'
: puplls. Fourth, it can provide a basis for
o equipping teachers ‘with behavioral reper-
"~ toires needed to- 1mp1ant decisions they '

:.v—-f ::» make.A (p 185)w : } R R
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CHAPTER III

PROCEDURES EMPLOYED IN THE STUDY

INTRODUCTION = |

- The maln purpose of this study, largely exploratory 1n
nature, was to examlne the process of pupll ~teacher verbal' '
1nteract1qh in four Ukralnlan blllngual elementary class—,

- roomsp* A further purpose was tQ determlne the relatlonshlp
‘between selected processlvarlables and pupll-produot measuresl
| This ohapter'outlines the'desigh,;identifies the R

| _researchaquestions ahd’desoribes?thevsample, 1nstrumentatron
p': and methodology employed in the collectlon and preparatlon

: :~of data. L S;;§ |

THE DESIGN

In keeplng w1th the recommendatlons of Dunkln and

“LBlddle (1974), Mltzel (1963), Berllner (1976), Rosenshlne

o and Furst (1973), that 1nvest1gators of teachlng palr

”-process 1nformat10n (teacher—pupll 1nteractlon) W1th product

varlables (pupll outcomes)i a descrlptlve—correlatlonal

‘ 'model was used as a ba81s for the study,,

Slnce the small sample llmlted the use of statlstlcal

N

¢‘analysls_a.descr1ptlon of teachlng prof;lesnas related to '
pupil totalfgains and sub-skill gains was used.

RESEARCH QUESTIONS
N : ' ‘ -
’ Spec1flcally, the study sought to answer the follow1ng

research questlons

o



. e e e . T I T I

:1;“.What is the dlstrlbutlon of frequen01es and. percentagesh

of the process var1ables°~

25.' What is the, rate of 1nstructlon for each class°

3. What is the proportlon of teacher talk pupll taik,

i cand non-verbal 1}:1'_t:erac4c,-1on’> ‘«;?'Qw o s s 5wﬂ?~ﬂ7W*‘fﬂﬁ"

e, .o _J"r = cay S S .'«"‘"5 c_-»‘ R e %L Tyt s

L, - What 1s the total teacher talk 1n Ukralnlan and Engllsh‘>

5. What 1s the dlstrlbutlon of Ukralnlan teacher talk
”varlables¢ . v

6. What is the tobal pupll talk 1n Lkraanar and Engllsh¢'

7. What is the dlstrlbutlon of Ukralnlan pupll talk
: vvarlables’> :

8. What is. the teacher questlon ratlo (TQR) the teacher

- response ratlo (TRR) and the pupll initiation ratio
(PIR)? IR Y

i

lg9. © What, is the total dyadlc 1nteractlon in each classy- and

.l,lO. What are the. pre post achlevement test scores,\and the .

THE SAMPLE

"/spllt classes, and one grade three heterogenous Ukralnlan—’, _ o

'!labelllng\stage and that thelr verballzatlon would 1nclude

';1nstances of 1n1t1atlon as well as response

a’ level of oral productlon 1n Ukralnlan Wthh was past thelf

the dlsbursement of .dyadic frequen01es among puplls‘>

‘»galns which occurred between the two testsO

11. What is the relatlonshlp between the total mean galn

. scores, mean sub-skill gains and te cher process-
' varlables for -each class‘7 : ?

The research sample con51sted of three Grade three four 3

’Engllsh blllngual classrooms 1n four Edmonton schools

These partlcular grades were selected because 1t was felt

that by grades three and four the pupllS would have reached .

-

e,
.o

R . . o

. . 7 . T ; , - .'.Q h
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Selectlon of Teachers

Of the flve schools where the program 1s 1n operatlon,;i'"

four had students 1n grades three and four. In the flrst

three, these two grades were, comblned Wthh 81mp11f1ed

B e c e s .

ccccc

teacher selectlon A prellmlnary personal contact was made~-§'7

with each of these teachers.. The researcher explalned that

the 1ntent ‘of. the study was to explore some patterns of

' classroom communlcatlon in second anguage elementary classes

and to thereby p0531bly determlne how these patterns may or

’

may not relate to pupll achlevement The three consented to - 7

5part1c1pate 1n the study In the fourth school"where there."

vwas both a grade three and grade four class,_the prellmlnary

écontact w1th both teachers resulted in the grade three

‘teacher expre851ng an 1nterest 1n partlclpatlng in the studyg

Lesson Content

L.

It was not pOSSlble to ask teachers 1n plannlng the

"lessons to be observed to conflne thelr teachlng to only

n'fone de51gnated goal for the purpose of unlformlty in. the

study, for 1t would not have been typlcal of what teachers

N

.do under normal 01rcumstances. The idea was to galn 1nS1ght

?1nto what Ukraln;an blllngual teachers do as they teach
- As a result the request was that they teach lessons whlch

: would 1nvolve oral productlon in Ukralnlan._ The researcher

.“'could thereby note the'varlous processes uséd in ach1ev1ng

‘ thls goal. How the teachers dld it was a matter of

'“f'personal ch01ce._

' The follow1ng 1nd1cates the'types'of'lessons‘observed.
. ST ey e

4
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Table 3} 171

Tlurvl.“_,lntroductlon of a grammatlcal structure

T;f_2;"ijresent1ng new materlal orally (ie.

ra dlalo

fvocabulary, dlscu851on of plctures, weather,_etc )

'-cuj,. “Dealang w1th the Sklll of readlng and any phase of it . By
77 (iie. discussion of what has: beén read, syllablcatlon,- = .

_]phoneme grapheme correspondences, oral readlng, etc )

PPN -
B

LESSON TYPES AMONG TEACHERS .

R . TR S

SR ierammatical
‘Teacher.  “Strugture

_l

L
1.
'

New

- +JMaterial:

- Reading

R

'X(Z‘sessions)r A

) x(21sess10ns)' x

ox(2 sess1ons)

.

(2 se551ons)

The Puplls'ff

The classes dlffered in numbers and,

mentloned were heterogeneous in nature

B

the dlstrlbutlon of puplls among classes

Table 3

DISTRIBUTION OF PUPIIS AMONG CLASSES

Class I'v *‘T- Grade 3

Grade 4

-as prev1ously

Table 3 2 1ndlcates

Total

2 T 10
5 f*"i[ 13
o 25

23]

BT

TR e et S

B N AU . ;




v.:VBSFef

" INSTRUMENTATION

OvervieW‘»
The declslon was made to use an 1nstrument whlch would o
?code classroom 1nteractlon, to glve pre post tests u51ng '
’ L

:the Ukralnlan blllngual testlng program,'and to admlnlsteri“

'an aptltude test

’6lassroom Interactlon System

The Verbal Functlon aspect of .the McEwen IZP System “’ ‘fV-;
o (1976) was used for the 1nteractlon observatlons (Figure 3:'1).

e‘Thls system i’ based on Flanders Interactlon Analy81s System o

o (1970) . and was modlfled espe01ally for second language

ﬂnclassroom observatlon.. As 1n the Flanders System, the L2P
'System 1s d1v1ded 1nto Teacher Talk categorles 1- 7, Pupll _"?__H“

Talk, categorles 8 9, and non verbal act1V1ty, category 10

, viand thelr subscrlpts Three modlflcatlons were made 1n the

-

: 1nstrument Categorles 6a‘- request for choral verbal
’response, 8a - choral verbal reSponse, 41 questlon after a
rrequest for verbal partr01patlon, were. added As- 1n the_'
_McEwen System, the 1dent1flcat10n of - 1nd1v1dual puplls
bes1de the category number was 1ncluded By codlng ‘each

‘.transacﬁlon every three seconds, or by event, on to a:“

b

_uprepared codlng sheet (Appendlx B), frequen01es for eacnn

7behav1or and 1nd1v1dual student 1dent1flcatlon were,_,

S

. derived.

.€’
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i Flgure 3 1. . ‘
THE MCEWEN IZP SYSTEM : VERBAL FUNCTIONS (1976)

(as modlfled By. the researcher) : A/‘

' I:"_;Acknowledgement of feelings: - In a non
' threatening way, -accepting, reflecting,
-discussing, referring to, identifying with
or communlcatlng, past, present or future,v
feelings.of the students. - ,
”uZ,  Praise o¥ Encouragement: Praising or
) encouraglng student verbalization or behav1or .
Jokes which are not at the expense of anyone e
2r, Repetitive Praise: _Repeating verbatim the -7 7
-~ _correct answer uttered by a student..
- 3, Reiteration of a student idea: Using the
'~ 1deas of a student or students The 1dea§
~are. rephrased by the teacher but:are stlll
- recognlzed as-student contribution.
3¢c. Clarification.of a student idea:- Asklng for
- further. clarlflcatlon, probing for more
' 1nformatlon or trying to get a student to
o . focus his ideas. : v ;
- 3x. . Extension.of a student jdéa: Gettlng the
student to develop or extend his ideas. :
Teacher extension of an idea may bexlncluded
Af in the context of the student S, orlglnal
“idea.
L,  Convergent questlon Asklng a factual
questionh with the Intent.that the student
__produce a predetermlned answer.:
bi. " Teacher names pupil, then asks questlon
La. Divergent question: Asking broad open
o questions, which require the student to
formulate his own response, -As the teacher
‘makes use of the responses, moves to
. categories 3, 3¢, 3x. e \ o
‘Lp.  Personal -question: -Asking a student a questlonv_
~ ... about his own personal experlence. Relating
- the content under dlscu551on to a student s
personal life. :

5.0 _lees Information: G1v1ng 1nformatlon about
.. ~content, culture, grammar,_etc. : ‘ .
- 5b.  Belief or Opinion:  Relating oplnlons, beliefs
~ or-anecdotes to the students., -
- 5¢c. -Correcting: Correctlng an incorrect student T
- student response without rejection. - - A
" 5p. Procedure: Presenting information about -
~~ procedure. No student verballzatlon is
' antlclpated v

v

o
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_-Figure 3: i (confindéd)~'b

) 6. Verbal Directions: G1v1ng dlrectlons, o
commands, or requests for’ verbal '
: - participation.:
.- 6a.  Reguest for choral reSponse

6b. - Behavioral Directions: G1v1ng commands or
- requests for behavioral participation.

‘7.v' Yerbal Crltlclsm Crltlclzlng a student S
SR - response. g
~.)j'.,v‘,'l7b."Behav1ora1 Crltlclsm Crltlclzlng a-

.‘student S behav1or

a.8;"'convergent Response Student has. llttle or | oy
- no choice in his response, sincé the answer _“' -
is predlctable from -the questlon asked

S "8a.  Choral Response.
- N - 8g. 'Convergent Question: Asklng a questlon aé
P L ‘directed by .the teacher
' - 8r. 'Pupil reads.
-9, -Divergent Response: Respondlng to the

. teacher or 1n1t1a%&ng the communlcatlon
.. Student expresses his own oplnlon,
‘ reactions or feelings. ' ' '
9q.  Divergent Question: Asking a questlon whlch
~~ the student initiates himself or for which
~~ he has the choice of selection.
. 9c. . Student to Student A381stance-‘ Assisting
"~ another student w1th his. verballzatlon
. 9E. Comment in English: " Making a .comment in
- .English which may or may riot” be- dlsruptlve '
. to the class e s o

_ iof'lNon Verbal Act1v1ty -‘Pauses in the inter-
-+ action, laughter, and perlods 1n whlch non‘
verbal 1nteractlon occurs ‘ : :

A subs I‘lp‘t (E) was added afté’\each

$9.




Pre Post Test B

The Ukraanlan Languhge Skllls Achlevement Test (referred
to hereafter as ULSAT) was used for the pre post testlng }
fUlSAT was developed by the program teachers and consultants
‘from the Edmonton Publlc and Edmonton Cathollc School systems
with the ass1stance of a test consultant from the Edmonton _
’_Publlc School Board It was des1gned to’ reflect the goals "Z‘
| and- content of* the. program and has been standardlzed and
'normed for the populatlon 1n the program .Both the grade 3
B and grade 4. tests cons1st of two parts part 1 whlch is. group-

admlnlstered by the classroom teacher and part 2 which is

.fvlnd1v1dually admlnlstered . In thls 1nstance part 2 was glven :

, by the researcher“‘ Analys1s of the test is fa0111tated by
~mark1ng reSponses dlrectly on to a computer codlng sheet '
(Appendlx B). ‘A manual g1v1ng dlrectlons for test- admlnlstra-
_tlon is prOVlded for the teacher and 1nd1v1dual examlner

v The manual accompanylng the test descrlbes the

'1nstrument ‘in the follow1ng fashlon

Descrlptlon of Test Grade j

: The test is dlvaded into 15'clusters-or skill areas as
follows ' S - : ‘

PR o ~ QUESTIONS

T
-§1/~,1. Group Admlnlstered - by classroom teacher

PART ONE - Rev1ew and Llstenlng

+ . . Cluster 1 “Readlng Readlness - - .“146
o ' ) Beglnnlng Sounds IR ’ '

lCluster'Zh ‘Reading Beglnnlng Sounds

‘ Endlng Sounds T ~?;13,j
Cluster 3 .Silent Reading = - S 19-24
'Cluster Ly ,,Llstenlng Comprehen31on . o 25-33.

:Rlddles

-



PART TWO - Reading;

Cluster
Cluster
Cluster
Cluster
FCluster

O N2 oy W\

"Sequen01ng

- .Synonyms, Antonyms'f

‘Prepos1t10ns and Pronouns
1Sllent Reading - Details.

r.Silent Reading -'Main‘Idea

PART THREE - Writing

Cluster 1
‘Cluster .2

N w,ClustervBF

‘Diotationuof Words,‘u'
- phrases and sentences
Written Responses to

- Noun Riddles.
Writing Descrlptlve

o Sentences
CluSter-U»‘ Creative Written Response
k o _to Plctures~ ..
2.. Ind1v1dually Admlnlstered &

-~ PART FOUR - Oral

Cluster 5
Cluster 6

Oral Readlng

" Oral Response’ Using

-Picture Stlmulus

‘AnalyS1s Grade 3 Test

39

34-39
40552a

59-64

.65-70

21-81"

. 82-87

88-93

9-99 -

. 100-115"
116-135 .

Questlons for parts 1 and 2 are multlple ch01ce and

; ‘are marked A ‘B,

(Appendlx B)

N

‘or C on -the computer oodlng sheets

N

portlon will be descrlbed under procedures

Descrlptlon of Test Grade 4

-~

*

1, Group Admlnlstered - by classroom teacher ‘

. - The test 1s d1v1ded in. 12 clusters or Sklll areas as
ttfollows : . .

TITIE -

PART ONE
_ Cluster 1

ReV1ew - Readlng Readlness
Decodlng Skills St

Scorlng for the 1nd1v1dually admlnlstered

' QUESTIONS



'1Cluster 2 . Review - Readlng Comprehen31on ' 8412
) - Storiesg and Riddles . s

‘Cluster 3 - Review - Llstenlng

4o

Compr hen51on - Storles and - 13-21
, . Riddles . SR _ LT
Cluster 4 Llste 1ng Comprehen51on . 22-29
- ‘Cluster 5. . Readlpg - Decoding 30-41 -
Cluster 6 'Reading Comprehension ‘ -
- Literal Comprehension . - 42-56
DR Vocahularx Skills - o o
N Cluster 7 Reading Cqmprehen51on" ' o 5771
! : R & Inferentlal Comprehension = - _
2 Crltlcal Comprehens1on o
PART TWO - ertlng
| Cluster 1 ertlng Sentence chtatlon | ' f72—86 o
Cluster 2 ﬁ ertlng Scrambled Sentences . .87-96 ..
Cluster 3 Creativefwriting\ S "9?—111t<
2, Ind1V1dually Administered a
PART‘TWO‘(Continued)kf' |
Cluster 4 Oral Reading . RO o
.1, Poetry 112-125
.- 2..Prose._ - - % o
‘,Cluster_5g.v0ral Response Us1ng T {6liko

‘, Plcture Stimulus

';Analy31s Grade 4 Test S 5‘ -5$._:n' -

Questlons for part 1 are multlple ch01ce and are marked

’A B or-C on the codlng sheet. For,part'Z, clusterll, each

.sentence is worth three marks Criteria3are; grammatical .

'structure, spelllng and punctuatlon A is ass1gned if. the,

criteria are met and B 1f they are not For . part 2,
cluster 2 (wrltlng), each sentence is worth tWO marks

Crlterla are grammatlcal structure and punctuatlon A-lsk
o

.
~'ass1gned 1f “the crlterla are met and B 1f they are not

-

Cluster 3, creatlve wrltlng, requlres that the pupll wrlte |

five sentences-us;ng the glven word..vThree marks_are;

I U T
e e TN L S B

S L S




as51gned per sentence. ncriteria are correct usage of the
word, grammatlcal structure and punctuatlon.' A or Bris

a351gned as in the’ prevlous clusters ' Scorlng of the |

'tlnd1v1dually admlnlstered portlon will be descrlbed under

procedures, B : o - - : \

‘-The Aptltude ‘Test . . .. |- =

e

Slnce aptltude is a- personal trait con81dered to be

stable and not readlly amenable to change (Cronghch and

Furby 1970), regardless of teacher process, the Elementary

'Modern Language Aptltude Test (hereafter referred to as EMLAT)

was admlnlstered to each student ih order to glve an

1nd1catlon of probable success in learnlng a second 1anguage

The results of thls test were to be ‘used to adJust the pupll

»lachlevement scores thereby prov1d1ng a. more accurate
1ndlcatlon of teacher effect
EMLAT,'an outgrowth of an earller Modern Language

g Aptltude ‘Test for adults (Cafroll and Sapon 1959),:;58

cde51gned for grades three %0, sxﬂ&ﬂgﬂﬁé test is. lelded 1nto};»

.ffour parts whlch appear to measuﬁ§%?ﬁ§&f0110w1ng abllltles

1L Sound symbol assoc;atlons (hlddeﬁ wordsﬁ

e.g. apl E] a month of the yearv

EJ a frult
EJ lazy-

EJ a boy' s name

puplls place an x in the correspondlng square _"h

o

v‘uiﬂl



N - i
- . . ~i L
— .

Lo Memory component (number learnlng)

.lS admlnlstered by a pre recorded magnetlc tape _ Testlng

_tlme 1s approx1mately one hour. ff

' COLIECTION OF DATA d _"'J;_;ﬂ G TR
_vaervlew ¥ h S "',h! o | |

. “

-;(UISAT) whlch was. glven 1n the lattér part of May"

o jregular blllngual testlng program for the Edmenton\Pub ic

2. Sen51t1v1ty to grammatlcal structures (matchlng words)
e.g. - Henry THREW “the ball |
_>”~ v p . Sally rldes ‘a - bike

| S
puplls place an x. 1J:%he square whlch
corresponds. to the capltallzed word

3. Ablllty to hear speech sounds (flndlng rhymes) o f,fL;

e. g PART ~ shlrt[:[ heartE] partym »pasth

puglls place an % beS1de ‘the word that
rhymes w1th the capltallzed word

25
9.

‘“vThe pupll learns the names of numbers 'in an
. artificial language and ‘after some practice .
- in recognition and puttlng numbers:’ together
:llstens to ‘hew numbers 1n the new. language

= ‘k

A booklet 1s prov1ded for each student and the test

\; sl
T

Collectlon of data con51sted of four phases 'a*pre test f

‘“Q'(UISAT) Wthh was glven 1n early October admlnlstratlon of
_EMLAT glven shortly-thereafter process data obs:rvatlons
't‘whlch,were qollected in: February and March anf a post test R

The follow1ng sectlon deals whth data collectlon for

”d-each phase of the study 'f,'f s }”] '31’ V»,d;;‘[ ‘i.f' e

UISAT

__" ™

Admlnlstratlon of UISAT %as carrled out as. part o
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.School Board . Prlor to the commencement of the 1nd1v1dual

'xﬂtestlng by ‘the researcher, the classroom teachers ha glven‘

AN

the group admlnlstered portlon to the puplls ‘ The researcher
was prov1ded w1th a room’ 1n each of. the four schools where
. the chlldren were 1nd1v1dually tested . Procedures Were '

o 4

s1m11ar for all classes

Ind1v1dual Testlng Grade 3

_ Cluster 5 - Oral Readlng Questlons 100 115 - 1 o l» P

3

| Puplls were requlred to read two short storles
con31st1ngfof four sentences each (Appendlx A) Opportunlty vl
 was: glven for the subgect to scan the sentences and after “
ﬂ30 seconas the researcher asked that he or. she begln to read

Scorlng .“'C

Each sentence recelved twb marks, one mark for .

"“? rartlculatlon and one mark for 1ntonat10n : f s.yh

/

' Cluster 6 - Oral Re;ponse Us1ng Plcture Stlmulus

Questlons 116- 135 |

';/

/Ehe subJect was requested tolfell the eValuator three .

,‘51mllar1t1es and\seven dlfferences QEtween two plctures
;"A"lwas marked on thegscorlng sheet\{or correct replles

‘“and-"B" was’ marked for 1ncorrect replles Two marks were

,;allotted for each reply 1f the response was a complete o

,grammatlcally correct sentence._::‘vf. p ' 3ff Q}‘

e .. questlon #116 - A (1 markd
_1 S S 117 - A (1 mark) :

If the student S response was partlally correct, that 1s

'»fgnot a complete sentence or grammatlcally 1ncorrect. he



AN

recelved 1 mark

e.g. questlon #116 - K (1 mark) /
117 - B (0 mark)

If the response was both 1ncomp1ete and contalned
: grammajlcal errors, or Was not even attempted, no . marks
64were recelved o ‘s' f'_; : y. SR ’.;fl R :.sg

e, g questlon #116“— B (0 mark)’ S
S117 -B (O mark) 2 T

dl"Ind1v1dual Testlng Grade 4

Unllke the grade 3 test, all dlrectlons were glven in.

'Ukralnlan

| {Cluster L. - Oral Readlng Poetry and Prose b Questions 112;125_-‘“
\é). Poetry Questlons 112 115 o 4 | ' |
o The pupll was glven the opportunlty to read the poetry
H'selectlon 51lently and then was asked to read 1t aloud '

(Appendlx A)

'Scorlng f:“”“': . | |
| 'J."A" was scored on the codlng sheet for eagh llne if it
'-fwas read W1thout pauses, or hes1tatlon. and W1th correct
'ﬁ:word-;dentlflcatlon If the subgect falled to ‘meet any of ,
o rflthese requirements;‘"B" was scored on the sheet o
.‘b)'A Prose Questlons 116 125 : -
o The pup11 selected one story out of a ch01ce of three
.Jgto read aloud (Appendlx A) No tlme was glven for S1lent
Preadlng [" »}__.» L -'_‘-pT'?':- tn.gfk”
- corlng Po‘.P~_f',. | d j _
| ' "A" was scored for questlons 116 117 and 118 1f the'

't_pupll read whthout pauses or he81tat1¢n ahd correct




.

Scorlng

used

'4g1ven a break to stretch and walk around thelr desks TThe
o second half of the tape was played and the test was

'kcompleted 1n approx1mate1y 70 mlnutes

/\o

.,§3'
"intonation %B" was scored for questlons 119 125 for any
errors'in pronunc;atlon. If the student made fewer errors
gthan'seVen in pronunoiation, up was:marked:for_the
remaining questions up t0‘1é5b“f’_‘h-k‘i ff-:: i,f | ‘ ,A [
Cluster 5 - Oral ReSponse Us1ng Plcture Stlmulus
| .,5 ?’3' AR S Questlons 126 140
A plcture of Ukralnlan Chrlstmas Eve was - shown to the )
puplls The follow1ng 1nstruct10ns were glven by the _@
.evaluator T : ' SRR
"Using five.complete sentenCes;_teii meiaboutﬁ “
~this picture.  Tell me-what_.you see, and i
also somethlng about “the customs connected o
with the hollday :
}r‘Sentences were. wrltten down as. the pupll spoke and marklng u F‘M ii.

was - derlved from the language samples

Y

Three marks were allotted per sentence N"A" was marked

‘"llf the subJect attempted to reply,_lf the grammatical

structure was correct and 1f approprlate vocabulary was :
: [ '

The completed tests were returned to the research

Td{lelSlon of the Edmonton School Board

-TEMLAT

: The aptltude test was admlnlstered on a group ba81s ’ j~f;

'3 At the end of the flrst half of the test the chlldren were o

'i/

o4
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Interactlon Data Collectlon T '_ .

A. tralnlng perlod of approx1mately four weeks was under-n

~taken by the researcher and another 1nd1v1dual u81ng the
folIOW1ng procedures . . R

‘f 1. Famlliarlzatlon w1th the Flanders Interactlon ,
' System ] co '

~ l

2. A tralnlng tape and manual were studled and -
: category codlng was dlscussed (MOSKOW1tz 1970)

3. 'An aud o tape was madebln a non- study classroom-
. which permltted furthe category: dlscus31on ‘and
_ -practlce , . : )
Perm1551on was received from the Edmonton Publlc School
'lBoard to enter the classrooms where prellmlnary contact had

\ -

been made W1th the teachers Teachers 2, 3»and 4 were'"
f’ observed for two, 20 mlnute sess1ons and one 30 mlnute
vsess1on' whlle teacher 1 was observed for two 30 mlnute"

'sess1ons and one 20 mlnute sess1on. Thls dlscrepancy in

"tlme observatlon,was a result of the nature of the 1esson

*.belng‘observed; Codlng took place over a perlod of three 'éZ:;“VT‘

\

“_weeks

e Categorles of the verbal functlon of the 2P System and

the 1nd1v1dual student who verballzed were wrltten on to a

R codlngﬂsheet (Appenle'B). A sequence of observatlons

V'l,appeared\as follows

.;4 - Teacher asks the class a questlon

~6 ﬂ John: Teacher requests verbal. reSponse from John .{'

8 -"John replies
. 5ce- Teacher correction of pronun01at10n error
-8 - John. repeats ‘the erroy: correctly
if2 - Teacher pralses John e

‘Admlnlstratlon of the EMLAT as well as the pre ~test.

fa0111tated the task of learnlng each Chlld s name "AS'a]"v

L

s
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‘vresult, only a brlef famlllarlzatlon perlod in each claSS'

”was necessary A seatlng plan was prov1ded 1n the event

- that a name had been forgotten by the researcher

-._performed to- determlne whether the total galn and sub- sk111

As weil as u51ng codlng sheets to record the“hr};' .K vl
'obserVatlons, a Sony TC 55 cassette tape recorder along w1th
»a Sony Electret condenser mlcrophone ECM - 25g was used to
tape the ses51ons Each evenlng follow1ng data collectlon, _/?5
N tapes were replayed and‘codlng rechecked ~The second . |
‘g'1nd1v1dual replayed the tapes in . the presence of the‘
researchet . As suggested by ‘Bailey (19?5) comparlsons were
made and after d1scuss1on of dlscrepan01es a consensus was ,_1'

ireached as”to;category class1flcat10n

e :
\,-'

'-PRE-PARATION OF DATA =~ .« - [

.Overv1ew
This section deals w1th the preparatlon of data df,
collected w1th each 1nstrument and how it was used to

descrlbe product—process relatlonshlps

Ry

UlSAT S S

Pupll achlevement tests were tabulated by the Researchj‘
DlVlSlon of the EdmontOn Publlc School Board _ Ind1v1dual
. achlevement scores for each sub Sklll as well as. total -

;flscores, means and standard deV1atlons were prov1ded for thek

‘ researcher U81ng these results,.a tWo talled t test was

' galn were statlstlcally 31gn1f1cant The computer serV1cesf,'

X RS
“of the Un1vers1ty of Alberta Faculty of Educatlon were -\

:employed,ln this regard,,7



EMIAT

An analy81s of CO- varlance of achlevement scores adJusted
for aptltude 1nd1cated that no 31gn1flcant dlfference appeared

1n the adJusted pre post test means. Therefore, “the EMLAT.

‘ .
scores were dlsregarded and the UlSAT raw galn scores were,

|
sed ‘as the product measure -

o Interaction Data f;‘ : - ,'yfi | _*:.‘

Total frequen01es for each category were calculated >3

: r‘from the orlglnal data sheets Upon examlnatlon of the large_“ :

‘number of frequen01es in category 10, vlt was - de01ded to
recode_uhat partlcular cla851flcatlon from the tapes 1nto the' 
follow1ng categorles

pauses in the 1nteractlon

'»,101 - : L o :
10w - ‘teacher writes on the board A L
10t - pupil tasks: N S ’

- 101 - laughter -
;. 10p - lteacher shows plcture
'10m - teacher mimes

_'loc'e confu81on
Tme‘magorlty of dlscrepanc1es in codlng appeared 1n

S e

varlables 3 3c and 3x ‘After dlscuss1om w1th the other

1nd1v1dual 1t was agreed that in. the context of thls study,

relteratlon and exten51on of student 1deas were synonymous'
W1th clarlflcatlon. The deClSlon was made to collapse'
categorles 3, 30 and 3x. J ;o .' |
Frequencles of verbai 1nteractlon categorles, each of
'whlch represents a quantltatlve process varlable, Were
calculated and converted to percentages in order to establlshffw

s

‘a basellne for descrlptlve purposes._p*f




- h9

: Dyadlc Data = - g ' S L
| Teacher—pupll 1nd1v1dual contacts were 1dent1f1ed from v\,};@w

the raw data. Frequen01es for each varlable for each pupll

L2

were placed on 1nd1v1dual pupll tally sheets (Appendlx B)

‘and then transferred to a class matrlx and totaled These
\
frequenc1es ‘were used to compare the range of questlonlng

among puplls 1n each qlass and toolndlcate where spe01flc' _
teacher 1nteractlons occurred R S ///rf_ 3

- Informal Data

Follow1ng.prellmlnaryJcale\latlons of frequenc1es and ..“ g

percentages, 1nformal dlscus51ons were held W1th the teachers -
regardlng the results of the prodesses whlch occurred 1n the

:Tclassroom Comments appllcable to classroom 1nteractlon - “rﬁﬂﬁg

¥ w1th the pupllS were 1ncorporated w1th the descrlptlon of

R classroom process and product relatlonshlps.l'

o SUNBAB . j“.vr : ‘;n- D o 4;_{: I fv"'zc‘t:\\<~ .
o ‘The recommendatlon that a descr;ptlve correlatlonal ,.1‘\i',f

model be used in the study of teachlng began this: chapter.

.H"W f@" The. research questlons were stated 'the sample was

descrlbed as well as the content of each lessm’cﬂ%erved

The 1nstrumentat10n sectlon outllned the nature of the vA
.’classroom 1nteractlon system,~as well as that of the-
_,achlevement and aptltude tests. R :
' Procedures for collectlon of the data as well as

reparatlon of the data were explalned R ei .

o

CeewmArs



INTRODUCTION

‘ten and eleven whlch refer to pupll achlevement and gain

‘:”,Quéstionsuone'to anée~-'”

~descr1ptlon off

.the collectedddata hTo "

o BT CHAPTER IV

o ANALYSIS AND IN??RPRETATIdgioF THE FINDINGS

[

P‘st‘One answers.
T

researoh questlons stated 1n Chapter IfT

'questgons one to nlne whlch refer to the processes* whaqh -

7occurred in the four classrooms Part Two answers questlons

'.,'r

~m'

scores as related to fhe sub- Sklll areas in the achlevement &’

otest as well as w1th the teachlng processes derlved in

PaTt One

CIASSROOM PROCESSES = . . o

Responses to questlons one, two, ‘and. three prov1de a

eachlng-ln arquantltatlve manner These

rresults prov1de a ba81s for the derlvatlon of varlous L

‘processes whlch ocohrred 1n each class ' Frequen01es of

_‘verbal 1nteract10n,.t‘e rate of 1nstructlon and the

- proportlon of teacher aﬁd pupll talk were determlned from -

N

tend=ﬁh1s_base,.some non-verbal'.,

'ons were made

:_Whata”s the‘distribdfion/or'

v v frequencies and
. percentages. of the process ‘

ariableS?“

* A full des rlptlon of each process varlable 1é found |
1n Chaptsr III, p. 31, .

.50”

A
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-fTable 4: 1 sunmarlzes the process varlables‘observed
.1n ‘the’ study Total frequen01es and percentages for each
':.varlable in each, class are g1Ven,_as well as the: mean -
_percentages and-overall totals h
, Flndlngs indicate that there was llttle dlfference
. among classes 1n total frequenc1es which were 1 650 1. 650 vp, ”)_-
;and 1, 73? for classes 2,3 and L respectlvely The | |
addltlonal ten mlnutes of observatlon 1n class 1 Wthh was
)due to lesson content (Chapter III, p. 33) accounted for
the hlgher total of 2 , 266 frequenc1es for “that. class
B The mean percentages 1nd1cate that the mpst frequent'
ﬁbehav1ors were found 1n varlables 4 (convergent questlons)
7 13 percengr 6 . requests for verbal response) 7 L3¢g£rcent
8 (convergent response) 11, 33 percent 3'(clar1frca{ron of.
student response) 13 29 percent and‘loi‘(pauses in the
1nteractlon) 11 47 percent | | | |
Inspectlon of the raw data’showed a predomlnant }
(f@ 6 8- 3 questlon answer pattern (questlon (4) - request\for -
'fffverbal response (6) —'convergent response (8)f—‘clar1f1catlon

'of response (3)) Although mean percentages for varlables

8q (pupll convergent questlon 17 percent 8a (choral ‘ _
’response) 3. 57 percent and 6a (request for choral response)

’2 01 percent ‘were low, addltlonal patterns of b 6a 8avl:-- o
(questlon (4) —;request for choral response (6a)‘— choral .
response (8a)) and 6-8q-8, hereafter referred to as dlrected

i ; dlscourse, (teacher requests pupll A to ask pupll B a questlon

| (6) = pupll A asks pupll B (8q) - pupll B responds (8))

appeared 1n the raw data for class 1



52

moJ R

81

0€7

cgz

g

RRETARS

@m.m

90" .

RRVARS

AN

871"
L1°2
9T 4

2101
99"
64T

L9T
1T
e

9¢
69

he”

et

e

Y

8t

s

11

8

09°9 601
€z

6E°T
SLr1T

S o o

90"

6971

Cern

de

82

04
0

et g
€91 €

T

_ﬁa.m:.mo

0 0

.:i;,A.oﬁ

.,....:wo._v 2

006 ST
€91 AL

ammoﬁ.wim.

g 1T
go* - ¢
$6'z L9
24t LOT
60" z

¢ “JotTed mm>ﬁo.pm.

[ mm .

COHPmEnowcH 

"S8ATD §

o "@dy
uotT3seny -

TTdnd 14
‘uoTgseny .

qUeFIeATd DY

Caoan
‘uotlsaeny

QU8B JI8AU0D: 4

u mm
U0 ,
-BOTJLJI®TD €

sqeaday 7ag
9sTedd %z

© syeedey ag

. esTRId ¢

SR .. ._.h.,,mw,,pﬁ...n.mmw,m T

N N\

" gequuy ssery

z

AE——_—
“faoFere)

' ZHODILVO HOVE NI SEIONENDEYI NOILOVEINI TVIOL

1 i oTqEL




RARETR.S - 4 O e O

3,

&y

W

n R T T

~ R

S _ U R R S S dsoy -
68T 5T 01 6z'z 8L 06" 6T ._4m@~mwmmﬁ;_puwmwmwcwwmmwﬂh
R £ . 6€T9 TIT gnt T 4 L 1h 89 .“_mﬁwm.ﬂﬁwu,;,w_wa@Nmm,pw.
L T RPN RPN . ptm o uoTgsany

AR S U P NI SO I . ssuodsey
o gl see s oz seo e @ 00 91 “Tezous v
,_e.. *mmrHH ,..f‘ 65°01 _jwﬁ‘ ) mjaw_. €er om]mw, Nmmg;._ ,mmjm_.mmw ,_Pcwmmmeww w
o0 0.0 o0 0 0 0 L0 oW B
: L - L o WSTOTATID
.mmw..jm.,@._im.,,_ﬁ,,_,_mm.ﬂ_mm 660 6 roroiasuea al

<o o I AT . - ESTOTATID

Ho.@ . | @ o~ _Jov..,u. ,,o_ ._o .....oo. .mw o .mOWQvO S :@J.WP@.
o L R S . : o : . H R v m o
€82 625 26 qoth l9 96T 9T ML 2 Begousd

«10°z . L6TT Al Czott L1 H2TZ 0% Czete €l
LR
6t - 0 o o o . 8L . €1 0 0 o gdg

Gyry 0 MBI 2 B T ST AR VA AT gs'1 o eanpeooad dg

o = mQ.. . o | o‘ . :<0  0 21t . ¢ ,.,wJ A g J.“@ o mvm&
- 60° 4 © potz s€ o 0STT 9z . 8£'6 561 . 99°¢ €8 UOT3983I100 05
Ww o o SR LT LR .wﬁ_mscﬁ.ﬁcoov. H.;":,mﬁ.pme,.



52p

J . RIS,

W

wmmMPﬂmopwm_wcd.woWQCmswwnw_Pmmcmﬂm_*

!

081
L't

 *&#.HH,

Gl
€
gr*
_mwp.
i
06°¢

L

0597

s
€S

o
i S
%mp@_ EET,
£8° o

€

, H.N&wmn. %

9922 -

et

6€°

mo;ma.

€z
o
,mmﬁ.
AR,
Lz

00°9

Aﬁmscﬁpcoog‘ﬂ_"i“mﬁﬁma

. setaoFere) TTV
JI0F Te30]

LR

gz udtsnguon 007

g, ¢ +ean3ord dot

61 ' I83yINET TOT
ST ¥se3 TTdnd 307

,,m . pIeoqyoeTg

. U0 _S83TIM MOT
THEY  sesued 10T
mmfﬂ .,Mw.x: 4.@m

"+ . uoysenp .

@ quedasatq gb6 _

Ttdng.

01 03 TTdng 06

R

asuodsey

9T . jusBueatd 6

v



Tha:h—oeé—j‘pattern whith'was evident in the‘raw.data -
~of‘all'four°classes indlcated.tn?tfquestlonaanswer was_the
ppredomlnant form of dlscourse Teachers demonstrated a
rtendency tp clarlfy student statements by paraphras1ng or 1__-§g”
vrepéatlng Verbatlm rather than elaboratlng upon what the~ |
B student said. The 6a 8a¥and 6- 8q 8 patterns Wthh emerged

’y .

.v‘from the class 1 data 1ndlcated thAt audlollngual hablt

” formatlon drllls were operatlonal in thls class . ", A

Questlon 2

What is the rate: of 1nstruct10n for each FlassO_i, .

{
> ' '

Repetltlon and questlon answer dlscourse frequently .: ' Y

tend to create boredom amongst students in second language

‘V.learnlng- In orBer to allev1ate thls tendency sp901allsts

R
in methodology recommend that the verbal dlscourse move -

'falrly rapldly It was therefore useful to determlne the‘
t-rate of 1nstructlon for each class. | |
, The rate of verbal 1nstruct10n was calculated by V‘pih ‘_' ;r_t
:gd1v1d1ng the total number of frequen01es in varlables 1 %o 9.
by’ the number of mlnutes observed in each class.' As ;ﬂi
"f 1nd1cated in Table 4 2, observatlons per mlnute were 26 24
fhzh and 23 for classes 1, 3 and L respectlvely
- In all four classes the 1nstructlon proceeded faster

o K :
i than the three second 1nterva1 1ndlcat1ng that some events

“ifwere les than three seconds in duratlon For example,

Pt

':vrequest for verbal response ‘was coded 6-John.v If this was

' followed by a sh t convergent response. (8) and then'

’bverbatlm repetltlo ‘(2r),c he total 1nteract10n would not



.

(P
P

. Ty
necessar;ly take n1ne seconds

T .

‘e

| d;d attempt to keep the classroom dlscourse mov1ng at ‘a

| 3educators (Townsend and Zamora 1975, Moskowztz 1976)

essentlal

'falrly rapldlrate.

’This ihpliesvtnatfieachefs~

_‘Table Ly 2 _ |
" RATE-OF INSTRUCTION )
%IASSES ONE ‘T0_FOUR —
- .brf“'d Class‘Number’
. . 2 g L
, 1 " _ X L )
Total Frequen01es v S e e
. Categories 1 .- 9 i1893 ,[Vquéu'g' ‘1439 1370
Tlme Observed. ) o o :jf- e _
'in Minutes ° n??:- | 369f - 69 . 60
‘c‘Rate of Instructlon s ":A26 ”;1wi5.u':; '24 \23_,
j(events per mlnutes) o T‘ S i

lg.Questlon j

¢

- What ‘is the. proportlon of teacher talk, pupll talk
and non verbal 1nteractlon° N .

o

Slnce the obgectlve of second language teachlng and

second language, pupll talk 1n the target languageg'

?'L“' '

”'T,Aregardlng the achievement of thls obgectlwe

Therefore,‘determlnlng the quantlty of

“As well,

’flearnlng 1s for puplls to galn functlonal fluency 1n the e

‘;and pupll talk 1n the target language proxldes 1nformat10n

the

lvas long recognlzed by anthropologlsts, soc1ologlsts and

o iychologlsts is now rece1v1ng attentlon from b111ngual o

LN IP

V”increaSIHE 1mpof§ance of the nPn- erbal mo e of communlcatlon ‘ff-



It seems approprlate therefore to quantify th1s varlable

and _rlefly to dellneate 1t in order to extend the verbal |

classroo; proflle whlch is 1ndlcated by pupll and teacher -

talk. i

SN

S

t Frequen01es for teacher talk pupll talk and non-verbal
'llnteractlon were calculated and cOnverted to %ercentages

' Flgure L. 1 represents ‘the results df these varlables
‘uComparlsbns are made w1th flndlngs from. regular classroomsf
| Whlle research in regular classes (Flanders 1970)
1ndlcates that on the average teachers talk 60 percent of k
khe tlme, puplls tagk 20 percent of the t1me and that non—d

:verbal interactlon occurs 20 percent of the tlme, results"

" for the three varlables in thls study 1ndlcated that

:teachers 1, 2 and 4 spoke less than would be expected 1n La
‘h'regular classroom, whlle teacher 3 spoke more Puplls in
classes 1 and 2 Spoke more than average, puplls in class 3'
‘1 spoke less and puplls 1n class b spoke about the sAme amount.:fw

: ThlS is. more 1n keeplng w1th the results of a study by ,\l
'Donoghue and McInnls (1976) Wthh compared grade one French
1mmerslon and extended classes They found that the jJ ‘
.teachers 1n thelr study Spoke less and the pupllS more than

) regular classroom puplls

' In terms of non—verbal 1nteract10n, classes 1 and 4 \

L ;were s;mllar to regular classrooms whlle classes 2 and 3 \.f»

P

were less than average The latter results were 81m11ar to \\
a study by Moskoultz (1976) who found that non—verbal 1nter- :
"actlon occurred less~f§equentfy in a Spanlsh blllngual ClaSS"A

Fr

_fthaf 1n a regular clas



.,j.Figure , LP 1 . ‘ \
 TEACHER TAIK, PUPIL TALK, AND © |
~NON-VERBAL INTERACTION '+ -

IS P --vT_eache'r. Talk -

90 = . , Pupil Talk :
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~
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‘i,

Although the focus of th1s study was on verbal 1nter—-
actlon, a brlef descrlptlon 1s needed of the. non-verbal |
| varlables in order to obtaln further 1nformatlon about each
«teacher and classroom procedure ‘ .,;_ | ' L e
| ' Table 4: 3. 1nd1cates ‘the mean percentages for eachvv | |
Jnon-verbal varlable There was llttle laughter (101),‘
| dlrect use of plctures (10p), mlmlng (10m), and mlnlmum
'confu81on (IOc) The hlghest mean percentages were found
in;i pauses in the 1nteract10n (101), teacher wrltesbon
, board (10w? and student tasks (10t) : f ﬁ T "(v'[
7 The nature of non—verbal behav1pr varled among classes
leferences W1th1n the varlables w1th the hlghest
"percentages are found in Flgure L: 2, Pauses 1n the 1nter-
‘vactlon (101) whlch were found to occur the most frequently..
fan class 1 resulted from puplls g01ng to “the front of the
,'vclass and presentlngta dlalogue about a plcture ' Teacher_4
_hwho wrote on the board (10w) most frequently, felt that
f#'thls v1sual dlSplay of words was a type of relnforcementr
‘_The hlgher frequency for pupll tasks (lot) in class 3

1resulted from the. type of lesson content Wthh 1ncluded -

‘-sreadlng of new materlal as’ an alde to vpe ulary development

7gSummary of Questlons 1 2 and j- | _

“ General flndlngs for questlons 1, 2 and 3 1ndlcated

'.‘that 1n all four classes teachers and pupllS were engaged 1n ‘3A
:;:a falrly raﬂld questlon answer dlscourse the maJorlty of the

‘ntlme ThlS resulted in- generally more pupll talk and less

: teacher talk than in regular classes The 1mpllcat10n here
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Flgure 4 2

. DIFFERENCES AMONG CLASSES 1&
- NON-VERBAT, VARIABIES WITH
THE HIGHEST. MEANS C
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"-_11s that the teachers were creatlng 81tuatlons for puplls to

'use the target language. The nature of the non—verbal

' behavior varled among classes and was a result of teacher

: preference for 1mplement1ng content Teacher 1 used some

'dlrected d£scourse for drlll purposes, teacher 4 wrote on ’(_i\\f“

~,the chalk board to glve v1sual relnforcement to “the Spoken

o word whlle teacher 3 1mplemented a readlng and wrltlng task T ‘

for the same purpose

Questlonb Four to Seven»

Questlons four to seven deal w1th the -use- of the targetvf

;,language and: Engllsh Teacher talk 1n the second language o

'prov1des a model for purposes of perceptlon, comprehens1on .f:‘

and 1m1tatlon on’ the part of the pupﬁ Pupll talk in the

.target language prov1des the teacher w1th ev1dence of

I comprehen51on, correct pronun01atlon and the general level

8 »
_ of pupll language proflclency in the target language

Moskqpltz (1976) found that more teacher and ‘more: pupll talk
in the target language contrlbuted to. successful teachlng

‘In the follow1ng sectlon questlons four and flve deal
1w1th total teacher talk and then w1th 1nd1v1dual varlables _‘v
»W1th1n teacher talk a s1m11ar format is followed for puplll
italk 1n questlons SlX and seven o

,T;Questlon L.

e What is the total teacher talk in Ukralnlan
- and Engllsh°
Sy ';-

;'.' . : -

Flgure 4 3 1nd1cates that teachers spoke predomlnantly

“1n Ukralnlan and that llttle use was made of: Engllsh



CRigre ks 3N\

TEACHER TALK| e A S
~ UKRAINIAN AND ENGLISH \ |

S -Te'acherf'ralk | )I‘\e\acher' Talk = ¢
% . _ Ukrainian \ % \English

| Y

1 .




are glven in T ble k 4. As 1ndlcated the hlghest mean f
"1 02 percent 0 curred in clarlflcatlon (3E) ' Impllcataons
here are that he teacher used Engllsh prlmarlly tO'

u_clarlfy meanlng

Questlon 5

What is tH/ dlstrlbutlon of teacher talk S
in. Ukra1n1an° R

. : {
‘, Because of the low numher of frequen01es Wthh occurred.f
in Engllsh dlscuSS1on of SpélelC varlables Wlll be
conflned to those Wthh occurred 1n Ukralnlan , ’-,‘,.‘ |
R Flgure 4 4 1llustrates the mean percentages for each
.teacher talk varlable Wthh occurred in Ukralnlan ;On the_
'%avérage llttle use was made of feellngs (1), dlvergent | .'. “pd
S'ﬁquestlons (4d), teacher bellefs (5b), choral responses (6a) | \
crltlclsm (7), and cr1t1c1sm of behav1or (7b) v Slmllar : :-y
’mndlngs resulted from the’ McEwen study (1 976) | -
| - In order to determlne dlfferences W1th1n 81m11ar.‘
;varlables, ratlos between the class W1th the hlghest
'F:Rercentage and the class W1th the lowest percentage were t lﬂffuf." i
;;calculated v ThlS was done for each varlable Those - ”

: R
' varlables whlch were found to dlffer w1th a ratio greater

‘\gihan three are found in . Flgure 4 5 and ‘are- 1dent1f1ed as-
ugoe of dlvergent questlons (ba),- d1scuSS1on of content (5),

correﬂtlon of pronun01atlon.(5e), request for choral ,_Q; ; P4

rwuponse (éa).,request for behav1oral response (6b), and_

) )

:behav1oral crltlclsm (7b)

-
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| Flgure 4, 5

L HIGH LOW PERCENTAGE RATIOS AMONG - ; ’
_‘TEACHER VARIABIES WITH THE GREATEST DI_FERENCE

% oee ka5

Ratio - 6.15  Ratio - 6.25 -

s 6|
3.66

2 01

"béa‘ e ‘t."f o "".f_' o ,‘ 7b , ',;._> v  !

f::ﬁatiou;,j,BZf, | ' Ratto - 5,51 ~Ratibx?'5.?§.;,

- ll.o2 .97 l . '.9 i -
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_percentages were calculated | Flgure 4 9 1ndlcates the

66

‘ Questlon 6

What is the total pupil talk;in'Ukrainian
and Engllsh° . - . o

Flgure by 6 glves the percentages for pupll talk 1n

: ‘Ukralnlan and Engllsh Puplls tended to speak prlmarlly in
'.Ukralnlan but con51derably more English was. used by the
'.puplls than by the teachers. Flgure L 7 1llustrates then
"‘}dlstrlbutlon of Engllsh pupll process varlables Engllsh
| ;was used prlmarlly for convergent responses (8E), but.some
- pupil to pupll contact (90)-occurred as wedl Mclnnls and
vDonoghue found that Engllsh was used by the puplls prlmarlly v.
7 for - 1n1t1atlon rather than response ' '

'Questlon 7 .t'

What is the dlstrlbutlon of Ukralnlan pupll SR
'talk var1ables0 LT :
Lol

. | . )
« Flgure 4 8 1llustrates the dlstrlbutlon of meanf-‘

1vpercentages for each pupll talk varlable whlch occurred 1n
: Ukralnlan thtle use was made of convergent questlons (8q)
! and pupll to pupll contact (9¢) . Some dlvergent questlons.

-,occurred (9q) v Predomlnant varlables as 1ndlcated by the

means were convergent reSponses (8), pupll 1n1t1atlon of”’

-conversatlon (9), readlng £8r) and choral response (8a)

In order to determlne the dlfference among classes

RN

lethln varlables, ratlos between the hlghest and lowest p”

:t'dlfferences and ratlos, where pos31ble to construct,‘ln.
pu; l talk varlables Radlcal dlfferences occurred 1n conver-.

;gent and d1vergent pupll questlons (8qg and 9q) Lesser
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| Ratio: 2.62 .

f'Flgure 4 9 -

HIGH- IDW PERCENTAGE RATIOS OF -
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"extremes were’ noted 1n reading (8r) and 1n12tatlon of
-»fconversatlon (9), whlle pupil to pup;l contapt (9c) was .
hequal in all classes except for class 4, Convergent (8) and

'Cchoral (8a) reSponses showed the least dlfferences.

'b‘Summary of Questlons Four to Seven \
| All four teachers used Ukralnlﬁn almost exclu51vely
vEngllsh was used prlmarlly for the purpose of clarlflcatlon-y'

'f of meanlng Although percentages revealed hlgh means in.
'several areas, calculatlon of ratlos focused on the‘(

'“gdlfferences among classes w1th1n s1m11ar teacher varlables.;..
:These were 1dent1f1ed as dlscuss1on of content (5), e

v_rcorrectlon for pronun01at10n (5c), dlvergent questlons (bd);

B requests for behaV1oral response (6), behav1oral crltlclsm‘a7ﬁ

'(7b) and requests for choral reSponse (6a) ;'K'; 1e.,”_ﬁ',;k_

-

PupllS also tended to speak prlmarlly 1n Ukralnlan
. Ev1dence of convergent reSponses 1n°Eng11sh 1mplled that

-.:“ puplls understood the Ukralnlan language, but could not
L .

' .always produce a’ response 1n the target language _
Ukralnlan talk con81sted prlmarlly of short convergent
il reSponses as ev1denced 1n the hlgh frequen01es of)category 8
(Flgure h 8) IV‘iJ_[ g f7 . o o | ‘

pCalculat;ons of h1gh low percentage ratlos to determlne
b

deferences w1th1n varlables revealed that puplls 1n class 1
) '
1n1t1ated convergent and dlvergent questlons as well ‘ag

regular talk and used the most chorah reSponse Class 3

..b (

1n1t1ated regular talk as well but d1d not 1n1t1ate quest10ns~f;}

The hlgh percentage for readlng (8r) 1n class 4 was a result

“:?;,gﬁf,Of 1esson content Some pupll to. pup11 contact was madelln 1




classes,lg_Z'and 3. R
-y ‘v . .
'fQuextlons Elght and N1ne L R bh ;' / ’

_ Knowledge of how much puplls and teachers talk becomes

much more useful when 1ncluded w1th some 1ndex of quallty

»*Ratlos of teacher questlons (TQR), teacher responses (TRR)
E and pupll 1n1t1at10n (PIR) were calculated 1@ order to glve

Ay more par51monlous conbept of teacher and pupll talk

’dz(Flanders 1970).

| areas.

. . .

"Questlon 8 :ﬁ;f '_ vh: _[T i

'1nclud1ngjthe1r subscrlpts//j ';5'

Slmllarly, 1nclus1on of dyadlc 1nteraction along w1th

"total class results prov1ded 1nformatlon regardlng the

fdlstrLbutlon of teacher attentlon to 1nd1v1dual puplls

The follow1ng questlons deal w1th the above mentloned

T

NWhat is- the teacher questlon ratio (TQR),u
the teacher response ratio (TRR) and the

pupll 1n1t1atlon ratlo (PIR)

The TQR as deflned by Flandefb (1970) 1s an andex '

representlng the teacher S tendency to use questlons when _

guldlng the,content part of the lesson The term content

'iAskléé“qﬁestlons (4) and g1v1ng 1nformat10n (5) are v1ewed as
;'the varlables 1argely contalnlng the subaect matter or: con-.
htent belng communlcated The TQR is calculated by d1v1d1ng
'-5the sum of frequen01es 1n varlable L 1nclud1ng those w1th/

'subscrlpts by the sum oflgrequenc1es in varlables 4 and 5

71

,-refers to. any 4 or-5 behav1or 1nclud1ng those W1th subscrlpts,'h



.'\,'
_ The TRR purports to measure a teacher s tendency to
react to the 1deas and feellngs of her puplls. It also

A L
" serves . as an 1ndlcator of - motlvatlon and control. ThlS

“'H:ratlo 1s calculated by leldlng the sum of varlables 1, 2 ::‘7 ' '}3
and 3 1nclud1ng those w1th subscrlpts by the sum of m~<_‘t"._f :':E
gvarlables 1,» 3, 6 and 7, 1nclud1ng thelr subscrlpts |
| The PIR measures the " proportlon of student talk whlch c ];" 3
"1s 1n1t1ated by the student It is calculated by leldlng e

_the frequency‘bf varlable 9 1nclud1ng 1ts subscrlpts by the

s

~

total pupll talk. \\‘
| Flgure 4 10 1nd1cates the TRR and TQR compared to each
; other for each class In- regular classes the average for :
‘mteacher 1n1t1at10n of questlons is. about 25 percent ' 'h
I"(Flanders 19?0) 1 (As 1ndlcated in Flgure b 10 all four v'ﬂ‘f 'u}J‘"
| teachers asked con81derably more questlons than average h |
' McInnls and Donoghue (1976) also found a. hlgher TQR for e
’sextended and 1mmerS1on elementary French classes. *_l' :‘f_.' RPN
2 v‘f Flanders found the/ average numper of teacher reSponses
.whlch react to pupll feellngs and 1deas to be a llttle less ”_: L

.;than 50 percent | In terms of thls study. all four classes

:1ndlcated a hl"'

RR than 1n regular classes :gMcInnls and

JI;Donoghue repor ed a hlgher TRR 1n thelr study as well.

'fj Flgure 4 _1L 1ndlcates the PIR for all four classesh di

eIn regular classroom studles. the'average:PIRsls.reported"if L

tto be about 33 percent.’ In terms of thls study,gthe PIR wasA | |
lower than average for classes 2 and 4 and about'average for A :7_, ;,

”classes 1 ‘and’ 3 McInnls and Donoghue found a PIR of 5’

‘h.percent for 1mmers1on students and 25 percent for extended



N
Figure 4: 10 - S
_TEACHER QUESTION TEACHER RESPONSE L
 RATIOS FOR ALL FOUR ‘CLASSES




T

RATIO - UKRAINIAN B

N 4
100 -
95 ="

25

7k

N I . , o ‘
~ Figure 4: 11 R . ;

PUPTL INITIATION.

90 -
Ty
85—\

| 80 — N
45

4o

20 =




students;

Question'9

What is the total dyadlc 1nteractlon in
each "class, and the dlsbursement of dyadlc
vfrequen01es among puplls°

; MacDonald (1972) found that in regular classes dyadlc

vlnteractlon was greater than group 1nteract10n ' Flgur:/y: 12
vhshows the results for thls study Classes 2 and'4 sho
»nhlgher percentage of d&adlc 1nteractlon : ThlS is reflected
in the hlgh percentage of pupll talk whlch occurred in these
”'classeSﬂ(Flgure Ly 6) and 1n the percentage df convergent
responses (Flgure 4 9) | S 2

.’l Table 0, 5 Wthh 1ndlcates the dlstrlbutlon of dyadlc
3 freduen01es among pupll§ for each class clearly“exempllfled

1
" the 1nequa11ty of dyadlc 1nteractlon amongst students Dyadlc

‘ \
ﬂranges were from 3 26 percent to 13 35 percent for class 1

2,72 percent to 10 20 percent for class 3, 0 percent to .
20 86 percent for class 3; and 20 percent to 13 13 percent

'3for class 4 r

' -Summary of Quest1fbs Elght and Nine |
| r;e S1mllar1t1es between the TRR and TQR 1n all four

hat teachers, when guldlng

classes (Flgure 4 ) 1nd1cates
.the. content part of the lesson. re 11ed to pupll responses
:AW1th sd%e paraphra31ng or- clarlflcatlon only sllghtly more

o than teachers asked questlons v The former 1s reflected in

\ i d

«the hlgh percentage of varlable 3 (clarlflcatlon)“ and the
; lattsr is reflected in the hlgh perqentage 1n vaﬂlable 4

2 '.'(asks convergent questlons) ‘ It is ev1dent thatﬂteachersrf

i e
L .o
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Figure h: 12
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bjjf\Flgure 4 13l

rheld a tlght control on the class Wthh 1s reflected in the'
hlgh percentage of varlable 6 (requests for verbal response).
The low PIR (Flgure*4 11) in classesUZ ‘and 4 1ndlcatedv-
that puplls dld not speak out spontaneously or express thelr
own opinlons or 1deas in Ukralnlan The hlgh PIR in class. 1

f_resulted from puplls g01ng to the front of the class and . :

1n1t1at1ng dlalogues In order to determlne the reason for, -

the hlgh PIR in- class 3, examlnatlon was made of the
1nd1v1dual frequenc1es in the dyadlc data - This revealed
that eighty of the eighty-nine tabula‘tlons for - |
,»varlable 9 in thls class were from qne pupil, clearly
d showing that the PIR for class 3 was not 1nd1cat1ve of
classroom procedures 1n qerms of pupll 1n1t1atlon of verbal
rcommunlcatlon ‘ p
| As 1ndlcated Ln the PIR for class 3, prov1d1ng'._l;i =

1nformatlon on teacher contact w1th 1nd1v1dual puplls could

| alter the general descrlptlon of: teacher pupll 1nteractlon !

r»

©in the class

B 4 l:' 3 oA
. Summary @kalassroom Processes yd{
T e

' Predomlnant process varlables whlch emerged in reSponse

. Ivl

to §§P que&?fons posed 1n the study, as well as comblnatlons ‘;:fi:‘J

of varrables such as TQR TRR and PIR are presented in-

Identlfloatlon of processes for each teacher
_1cated - Results re/ealed that other than ar
| ‘cons1stency ad%os »allffo teaohers ln‘the quesploneanswer :

‘.pattern (4 6- 8 3) teaohers ere”qulte‘dlyerse,in their R

“behav1or.,‘ ,*v'

qu
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.SUMMARY SELECTED - R B
TEACHER PROCESS VARIABLES. . ¢cLass

4. a  (question
: &_6_8—3 answer)
= (request‘for and

4f6a-8a- choral response)
. (Airected
6_8q_8 discourse)
5 ~ (discussion.

¥ of contént)

50 ' (corrects .
' pronunc1at10n)

' 'Md (divergent n
R " question) . -

6b‘. irequest: for ~ o - » |
‘ behavioral - sl . L ke
o response) | ‘ o : :
"€7b7 . (criticizes = . e
7 = behaVior) ~ o . | »
B8r (reading) - . . 'Lk\' B T
| " (convergent : . R
questlgn)

9' (initiation of '. SR - o
' o communlcaB;on) 1 o S

. 8q

o . (divergent "V, : Do g

o question). = f,ﬁfx.,tﬁxﬁ'

@ (total teacher | Sl T
. S talk) o S S
P (total pupll ' _ ' R ’ |
. (dyadlc inter- ’ '

- action)

mao - (teacher : o - _ co ,
TQR | - question ratlo) "r S X
Croo . (teacher . : o

‘TRR. . response ratlo)

oy . (pupil initia- . L
_PIR - tion ratlo) . 4  4 o IR s
(teacher talk. T
Ukrainian) S R
(pupll talk . f-

Ukralnlan)

e




_ Class 1 '“'v L B e. %,

':tof llstenlng and speaklng were belng stressed

L
o o]

_dvariables which'emerged for each class,

‘dlscourse ‘and requests for choral response were ev1dent in.

 here are that thls teacher purposely created s1tuatlons for

puplls to talk. Although the- dlvergent questlons and. \\\

80
*Following'ls a.brief summary of'the,maln‘process

Audlollngual habit: formatlon in the form of dlrected _ff).

thls class. Some plcture stlmulated pupll dlalogue occurred
whlch resulted both in pupll orlglnated convergent (8q) and
short dlvergent (9q) questlons There was also some -

1ndlcatlon of 1n1t1atlon of conversatlon Impllcatlons_

1n1t1atlons were short 1t gave some 1nd1catlon that these'

o)

'puplls were 1n the 1n1t1al stages of. brldglng the gap from

bas1c SklllS to communlcatlon v : _
Class 2 L o ' oo - :
The hlgh dyadlc 1nteraotlon in this class‘is reflected.

in the hlgh percentage of convergénthuestlons and"

responses (4 6-8- 3) It also appeared that these were

vg‘corrected for pronun01at10n a good deal of the tlme. S¢me

‘tbehaV1oral crltlclsm occurred Impllcatlons are that thls

'teacher used a restrlcted code which prov1ded a llmlted

language model for the class.-t It éppeared that ba81c SklllS {

B2
° -

v -

ngh total teacher talk 1n thls class was characterlzed
by dlscu551on of content (5) and use of dlvergenttquestlonj

Y




/

(4d). Rather than dlrectly correctlng pupll pronun01atlon, .

thls teacher preferred to correct in a more 1nd1rect

LY :

‘ fashlon thtle choral response was found in thls class
and the hlgher percentage 1n behav1oral response (6b)

”_resulted from codlng such statements as "thlnk about. 1t

o 'carefully" 1nto thls category,v The.hlghaPIR resulted*from |

" the dyadic interaction with one pupil : Implications afe '

that the language used by thls teacher was of a fairly
fabstract nature wh1ch prov1ded a falrly hlgh level model

for the class

BRIV

C:.aSSLLF ‘ . :'-.» o e

e

5.::1se thelr hand" or to-"look
closely at ﬁgg.i;,fﬁf S lel&
>

occu(i:d when the teacher asked puplls to make ferences

about" plcture The hlgh frequen01es in neadlng (8r)

o 'occurred as a result of lesson content Impllcatlons are

a\fthat 1ower order uestlons were prevalent 1n thls class

\ ’:J-

vand that the tea her was streSS1ng bas1c llstenlng and v

"

speaklng skllls through the use of a quest&on answef \7

'vtechnlquer ThlS was 1ntegrated W1th the readlng leSSOn. A

ed dlvergent questlonlng\\ -

(RS



R PR@DUCT PROCESS RELATIONSHIPS BT . ,

S ~

\ﬁ<¥p Questaon ten 1n the follow1ng sectlon deals w1th pupll

“SQP

')Q, .

'productx~ Achlevement and galn ‘scores as determlned by the:v .

N ™
Ukpalnlan Language SklllS Achlevement ‘Test are prov1ded

- Questlon eleven refers to the relatlonshlp between the _'{ff"

l

iaproduct results and -the proce33“var1ables derlved from the

o first part of thls ch‘pter.

’ Grade three is dlscussed flrst and a- 81m11ar format 1s R

. followed for grade four

. A c oL . e B . " B . .

"‘drade-Three o <o . . 1

~

Questlon 10 " | - J t\ . o "-. g b‘\;\,\._ ,

;,»

TWhat are the pre-post ach;evement test scores.
. -and the gains Wthh occurred between the two_ :
-;testSO KU : : i

- A
~

t @

<&

‘Product measures were determlned by calculatlng galn
scores between the pre and post Ukralnlan language SklllS ]
| Achaevement tests _ ,_h ) gf~_ v'»;' ill, t' t;7' '
- Flgure 4 14 1llustrates “the pre-post test,mean }J

achlevement Scores and the mean- galns As 1nd1cated

. class h had the lowest achlevement scores but the greatest 5

| gains., Classes 1 2 and 3 had 81m11ar galns but achlevement

'was lower 1n class 3

A dellneatlon of the total galns 1nto sub sklll galns ]‘”

’prov1ded a. focus for dlscuSS1on of the relatlonshlp between
'_fteacher process varlables and product measures.‘ Flgure 4 15
'¢p{111ustrates the mean achlevement and mean galns made in each

.»“sub sklll for each class Each sub sklll is: 1dent1f1ed and
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Flgure 4 15
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ma

'level (Appendlx C)

‘-Questlon 11

-7

v'[twenty four "t“ tests, only four d1d not achleve p 4 05

‘,‘\

. ¢‘ . . Lo L
. : . . . L ' B . N
. . . 1 Y
ot . ; N ’ i
.

What is the felationship between the total

‘mean gain s

bres, mean sub- skill gains ‘and’ v

teacher process varlables for each class° v

~

’ \ The follOW1ng reSponse supports the pos1tlon of Mltzel

(1963) who descrlbes the

'f:from the study (Flgure by

p'dealt W1th separately

'vClass 1

role of dlrect obserVatlon 1n

iteachlng as a means of determlnlng the relatlonshlp to S

'.‘pupll growth Predomlnant teacher processes Wthh emerged

13) and pupll product (Flfures

"4 1l - and 4 15) are related touone another Each class is

N Flgure h 15 1ndlcates that galns made 1n the rev1ew

lof»previOUSly taught mat
prsigniflcant.~ The most &
,"writihg (D). Although r
.b;ln the study, 1nformal d

- that these two SklllS ha

in class 3 and more

erial (A§ ‘and llstenlng (B) were’ no*t:\T
alns were made 1n readlng (C) and ;’
eadlng and wrltlng were not observed
1scu851on w1th the teacher afflrmed

d been stressed durlng the year”*-~l_

' Ga:;71n oral productlon (E) were sllghtly less than those%

than those ‘made 1n class 2

In: terms of the relatlonshlp betwgen processes and

,iprodﬁct, the 1mp11cat10ns are that the audlollngual hablt _ 7:~

\f\\%*\ | 7‘?mmf7'e’i.f‘fhxfﬂkg IR
’poss1ble scores are glven for each. = - d‘,-* ”}p__h o T
S . To determlne*Whether the galns WEre statlstlcally
51gn1f1cant, a’ two—talled "t"—tes% was performed f the



'1ipost test achlevement score was 94 8

. }achlever and elght three for the lowest. Impllcatlons are e
e

. . . et

g*%;dformatlon drllls of. dlrected dlscourse and choral reSponse,‘

?’

7iwh1ch emerged for this claSS. dld not affect oral productlon

"h*”to any great extent ' Ev1dence of convergent and dlvergent

‘l'7lquest10ns and pupll to pupll contact dpes 1mply. however,‘

'that a few 1nd1v1duals reSponded to that partlcular process
1'Further 1mpllcatlons are that transfer occurred from the |
" oral drllls to readlng and wrltlng | B
’. These results support the pos1tlon of Carroll (1970) .
| g'who states that' puplls ‘tend to- learn what they are taught"v
l;through one modallty or anoth:r o -’-)fl?
L W o . .

_1,
|

S

\ Flgure Ly 15 reveals that the most galns for thls class -
were made ‘in the rev1ew of prev1ously learned materlals (A)

:J‘Whlle the galns made 1n readlng (C) and oral productlon (E)

were not s1gn;f1cant Although the pretest achlevement |
seore for this class was hlgh (Flgure 4. 14y, total galns were
"tme lowest v The poss1b111ty of th1s class reachlng max1mum
fﬂscores was unllkely in that the test total was 135 and the.
A ba81c questlon answer pattern emerged from the

‘ ,process observatlons It appeared that bas1c SklllS and '

C e e R N
PTG T e T T T e s Ty
[ TAR R S R ARI RF N : Ao b
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»

T’:materlal famlllar to ‘the. puplls was belng stressed Thlg 1s IR

‘supported by examlnatlon of 1nd1v1dual pupll galn scores

v“’(Appendlx C) whlch revealed a loss of two for the hlghest

that stress on ba81c SklllS may not have been optlmum

procedure for the hlgh achlevers in- thls class



'and Evertson

‘_‘dsed 1n thls class Was not necesizrlly challenglng for the

' ';decreases W1th the level of classt
"Class } _ E “*?" o "'5*! .f?,,f; ;];--i-' gdqu[fi

-T”characterlzed by alscuss1on of content-and dlvergent
“than focus1ng dlrectly on -the pupll to correct pronunc1atlon :"

us1ng a. correct model Stanlslawczyk and Yavener (1976)
"lfcontend that the teacher model approach to error correctlon i’}h"‘*f
\'tends to sharpen the puplls sen51t1v1ty to the target

]language and helps them to become more accutely aware of

e
The concept of optlmal teachlng 1s %tated by Brophy |

"*
: .

‘The. hlgher the ablllty and knowledge of
the student, -the more difficult and -
'jchallenglng the task can become w1thout IR
~ losing effectiveness. Conversely, less '1 R
- able or knowledgeable students will. need o :
material presented in smaller chunks 1n i : ‘
~greater redundancy.'“ TR R
(1976, p 65) 'gje.gs; PR :
As a. result, the lower order questlon answer pattern S

\ 3 [ e

high achlevers An alternate reason for the low pupll galns

lies 1n the pos51b111ty that 1ncreﬂint 1n achlevement often
Qllty (Henderson et al.,,ow o
1976), Whlch, as 1ndlcated by the achlevement scores, was

cons1derably hlgher than the test mean of 58 L,

» Flgure b: 15 1ndlcates that galns Weredsimllarﬁandt‘ffgg];' : :’[n

s1gn1flcan; across all flve sub- skllls
e
The emerglng process of hlgh teacher talk was

N questlons Durlng the questlon answer d1scourse, ajher i_uﬂ;d L ﬂf

rrors, the teacher relterated or clarlfled the response - "41h.3*“m

'what is acceptable
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Impllcatlons are that teacher proflclency 1n the

:language as’ ‘was . evmdent in the dlscusslon of content an}
’:dlvergent questlon, together W1th a humanlstlc approach
i"pronun01a'l:10n error correctl n, contrlbuted to the pos1t1ve,v
cgalns made in’ the achlevement test by thls class “,d f, ,f.;'d o ﬂ

Class & . | o
‘F' Flgure by 14 1nd1cates that ‘the . hlghest total galns,ji.
c.dwere-made by this class F1gure Ly 15 1ndlcates that all the
rsub sklll galns were slgnlflcant and that oral productlon (E)
li‘galns were the hlghest among all four classes ' |
| Emerglng process varlables of hlgh teacher and pupll.

,;talk in Ukralnlan as well as a hlgh TRR and TQR 1ndlcates

‘that the maJorlty of the 1nteractlon con31sted of questlon-"
rdwanswer dlscourse ertlng on the blackboard as a v1sual.

’frelnforcement was ev1dent as well d' L -__“Qlff‘;

Impllcatlons are that lower order duestlon answer‘dls—h.rl'y

course W1th rgadlng relnforcement was optlmum for thls class
o In addltlon, the non spllt organlzatlon, Wthh prov1ded the f : Wf"
v;teacher W1th more tlmi to spend on one grade could also be R

4 cons1dered as.a varia le whlch may have contrlbuted to the o

v‘ﬂ *

';hlgher pupll galns found in thls class L b '”Q\f

mxl“Grade'Four :

o Questlon 10 j'f;~i,‘.x

N

What are the pre-post achlevement test scores,* : ';"f'ﬁnlj s
‘and the galns Wthh occurred ?etween the two tests° ‘ o

) !b:-

Product measures were determlned 1n t

e - !

.‘those in grade three : Flgure 4 16 1llust;ates the results



. dlscu551o_

: R

o least galns.

ClassLl had the hlghest post ~test achlevement scores and the

greatest galns, class 3 w1th the lowest pre and post test

:.

achlevement scores mada-the second hlghest galns, and class

2*w1th the hlghest pre test ach;evement scores made the

(A : o
S

otal galns are dellneated for

»As 1n-gr';e three the

1urposes. Flgure 4 17 1llustrates the galns

- made inp each sub- Sklll for each class. Lo f R

three . More specxflcally,,the naturexgiLthe dlrected

_f in- grammar 1 h‘r

Y

A gy test was performed to determlne statlstlcal

s1gn1flcance (Appendlx C) Of the elghteen "t" tests

performed,_only two dld not achleve P. <, 05 level

Class T S o, Sl e

»

. As 1ndlcated in Flgure L, 17-gains,_which'reachedfnear'

. maximum measures, were made in llstenlng (A) and rev1ew of

. prev1ously learned-matérlalsv(B) : As found in grade three, :

the most galns were madg 1n readlng (C) and ertlng (D)

Lower galns in oral productlon were a result of pupll errors

-~

Processes were s1m11ar to those explalned for grade'

"k

dlscourse (6 8q 8) and choral response 6a-8a) whlch‘occurred

i thls class was to prov1de drlll in. pronoun—verb agreement

Impllcatlons are that drllls of thls nature contrlbute to_.i.
correct pronunclatlon 1n1t1al awareness and h blt formatlon

/

to.the secohd language 1n addltlonal modalltles such aS\»
Y

© 90

b oof thls partlcular asPect of the language. However,{!;posure”"

llstenlng, readlng and wrltlng create a cognltlve aSS1m11atlon '

i

S Wthh contrlbutes to second language acqu1s1t10n.

_ T TN N

. e,
a ‘
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"Figure U4, 17

: ‘_91'_ e

* SUB-SKILL.GAIN SCORES GRADE FOUR - '~ -~ -~ |

- !
r'

AR fl AP '{ P Poss1b1e Total ~ 140‘,.

‘ Gain: . B - listening 8. E - oral

-«Scores"'>c - rqadlng k2 ’3;.'exprgs§10n 29

""CLASS THREE

--5L < review . 21 D '- wrltlng o



"Class 2 LA

g As 1ndlcated in Flgure 4 7, sub—sklll galns 1n all

. 'Galns 1n 11sten1ng and re y

The predomlnant procw

‘and correctlon of pronunc;‘

optlmum procedures for the hlgh achlevers in grade three

'_irseemed to reflect on: the achlevement of the grade four :

| puplls as well.
Impllcatlons here are that two' streams of lnstructlon
]_may be a useful way to organlze thls class: one stream for
" the development of bas1c skllls and the other for the h
development of hlgher level language skllls whlch would
entall use of ‘a more elaborated code and dlfferent pl :p;‘
' 'teachlng processes. |
‘:Class Q\w‘ ’
Although the pre-post test mean achlevementbscores- ;
‘,'were found to be the lowest 1n thls class (Flgure 4 16)
‘mean galns were greater than those found gn class 2 The;'fi
g;conslstency in mean galns across all sub SklllS 1ndlcated
othat more than llkely there had been equal emphas1s placed j;]‘
von all. flve areas.\ ' 1' : _" -
N As stated in the prev1ous sectlon the process of hlgh
,?teacher talk, whlch was somewhat elaborated 1n nature,:’%
_ emerged for thls teacher ‘ In order to extend thls proflle,'“

nnon—terbal varlables were: examlned (Table by 2) It was§,5‘

<found that thls teacher engaged 1n mlmlng more than the pg:

' fg others



) Impllcatlons for product-process relatlonshlps are’ that
qualltatlve teacher talk together w1th dramatlzatlon or. -

-[phy31cal actlon were processes whlqh COntrlbuted to p031t1ve

. pupll galns “in- thls class . . >_:?;v'pp‘ (g_ .
"_"SUMMARY e e |
Thls chapter presented the flndlngs as related to the : o o

research questlons stated 1n Chapter III The process
:varlables Wthh emerged from the study gave some 1nglcatlon
of the varlous patterns of verbal 1nteract10n whlch occur in
ifthe classroom as well as the quantlty and quallty of |
teacher, pupll talk and non—verbal 1nteractlon

Calculatlon of mean galn scores and comparlng them w1th
the galns found in each sub sklll prov1ded 1nformat10n -
' regardlng the area whlch had more than llkely been stressed.
by each teacher . .‘ ' ,
: A descrlptlon of - the 1mp11ed relatlonshlp between‘the

‘product and process varlables gave some 1nd1cat10n of the ,,l

'dlverse and 1nd1v1dua11zed nature of teachlng

.o ,xg"""k. e P
| r\ : :



o varlables and pupll product measures.-

| R o CHAPTER v | S
< SUMMARY CONCLUSIONS AND IMPLICATIONS o
.lNTRODUCTION yf“ SRS ““H ks o
.\,‘ A brlef summary of the study and an outllne of ﬂg?-~ -

‘-Alndlngs are presented 1n thls chapter Conclus1ons drawn

7from these flndlngs are dlscussed Impllcatlons for teacher‘*.:"—”

-:;ﬁeducatlon and further research are made, :

 SummARY OF THE STUDY S e ah S N ‘,f,;} :
p The maln purpose of thls study was to examlne the e

g'process of pupll—teacher verbal 1nteract10n in - four Ukralnlanfv
"’blllngual elementary classrooms | A further purpose was to'
determlne the relatlonshlp between selected process )

The research sample cons1sted of three grade three;four f;f

'.f spllt classes and one grade three heterogeneous Ukralnlan

lblllngual classrooms in four schools B Four teachers and ";f o

:’seventy nlne puplls partlclpated 1n the study.-

The McEwen 12P System (w1th modlflcatlons) for assesslngzifpf

. ° 9
. classroom lnteractlon Was used as the observatlonal

»
:1nstrument Verbal behav1or of the teacher 1n 1ntrodu01ng ‘
B new materlal teachlng grammatlcal structures and 1nvread1ng

_lessons,'along w1th 1dent1flcat10n of the pupll w1th whom

R the teacher was 1nteract1ng /were coded together Recordlng

: ftthe classroom 1nteract10n on a cassette tape recorder served

"?f-to clarlfy the llve data whlch had been collected on codlng

A

 sheets. S e do



"v."‘

";iof the test Was group admlnlstered, and the second part&was

iy~class. : THZV e

‘~FINDINGS

.
> At

.Tallled frequenc1es for each ¢ tegory of speech as
,1dent1f1ed by the 1nstrument were converted to percentages
and labeled ‘as varlables Sequences of categorles whlch

'Eoccurred 1n all four classes were . 1dent1f1ed as patterns of
nlnteractlon leferences in patterns as well as dlfferences
‘among classes for 81m11ar varlables were 1dent1f1ed ‘In -

L.

order to determlne the partdc1pat10n of 1nd1v1dual puplls_

Pl

'durlng the course of 1nteractlon, dyadlc fre uen01es were

btabulated

Product measures were obtalned from the results of the

': Ukralnlan Language Skllls Achlevement Test The flrst part B

[

iy

.fglven to each pup11 1nd1v1dually.; Scorlng was done dlrectly

‘itonto a computer sheet and processed by the Research and

vaaluatlon D1v1slon of the Edmontcn Publlc School BOard

1.

f;leferences between the total preupost test mean achlevement

? "..

;scores were calculated to determlne mean galns 1n each class

'hFurther calculatlon of galns was made between the pre- post

.'test sub-skllls Wthh cons1sted of an evaluatlon of the

= "‘\ .

g'readlng, wrltlng and oral productlon.’a'

Relatlonshlps between total galn scores,. ub-sklll galq

'.

i P :
v s

..}'

.

““fn answer dlS¢ourse whlch resulted ina predomlnant 4 6 8 -3

-8

N flpuplls grasp of the content of the prev10us year, llstenlng.P

'_scores and teacher process varlables were descrlbed for each -

.‘-ﬁplﬁ All four classes engaged\in/a Ealrly rapld questlon- f;':'



pattern of 1nteractlon .;This'was reflected in a high
teacher questlon ratlo and sllghtly hlgher teacher response ;
'tratlo, as well as hlgher pupll talk than is found in regular
'classrooms The sllghtly hlgher teacher response ratlov
'1ndlcated that ;teachers tended to clarlfy puplls 1deas '
sllghtly more than they asked questlons The rapldlty of
'1nterchange 1nd1cated that clarlflcatlons were short and ,“
L i

"that use of an elaborated code was mlnlmal
o i /

;ﬁ@a\" The nature of nonfverbal behav1or was dlverse and was

a rqsult of teacher preference for 1mplement1ng lesson

fcontent

t3. Both teachers and puplls spoke prlmarlly 1n Ukralnlan
.‘Teacher talk. in Engllsh was mlnlmal and was used prlmarlly
' for clarlflcatlon of meanlng Puplls used Engllsh malnly

o for convergent responses 1ndﬁcat1ng that comprehens1on

;5“§precedes productlon

*?{u{,o Flndlngs for teacher varlables (Flgure 4 4) 1ndlcated

b“that on<the'average,_11ttle use was. made of acceptance of

‘ pupll feellngs, dlvergent questronsé expre851on of teacher
bellefs, requests for choral,response and cr1t101Sm.. ‘

: leferences among teachers(;or 81m11ar varlables did however :
‘occur. (Flgure 4 5) and were 1dent1f1ed as use of dlvergent
questlon (8q)x class clarlflcatlon of content (3),_ | |

3 ?ga;prectlon for pronun01atlon (2), choral response (6a),

request for behav1oral response (6), behav1ora1 crltlclsm (7b)

These dlfferences were prlmarlly a result of 1nd1v1dua1

-‘\«



teachlng style and were not used to meet a Spe01f1c‘
,’obJectlve An exceptlon was the emerglng 6~ 8q-8 (dlrected
dﬂscourse) patterm for- class 1 whlcﬁigave ev1dence that
thls teacher delloerately set obgectlves for oral producthn'

'fand pronun01atlon ahdhused dlrécted dlscourse and choral

‘»‘reSponse to achleve them.

S50 Flndlngs for pupll varlables (Flgure 4 8 p 68) were’”
,found 1n readlng, whlch was ‘a result of lesson content

"convergent and dlvergent questlons,'whlch resulted from the"
dlrected dlscourse.whlch occurred 1n class 1 Inltlatlon of.

conversatlon Wthh was hlgh in class 3 occurred as a result-

of the dyadlc 1nteract10n of one pupll who was fluent in the

~‘;target language and was therefore not 1ndlcat1ve of the’

typlcal verbal behav1or of that clgss Thls supports the

‘ :‘-pos1tlon of Good, Blddle and Brophy (1975) WhO recommend

,that data on 1nd1v1dual puplls be gathered in order to obtaln B

a better plcture of classroom processes and teacher behav1or

6, The pupll 1n1t1atlon ratlo (Flgure 4 \', P 74)

‘hilndlcated that the puplls in classes 2 and b d1d not speak

~ out Spontaneously or express thelr own oplnlons whlle those

“"1n classes 1 and 3 were sllghtly more 1ncllned to do s0%

fWragg (1970) notes that presumably only when chlldren are
,sufflclently confldent and feel competent w1ll they engage

~in larger amounts of spontaneous talk 1n the target language

f

.;_fyjff Teacher contact w1th 1nd1v1dual puplls revealed an

funequal d1str1but10n of contacts w1th a hlgh range of O to

= |



- SR S = | oo S
20 percent for class-3, and 2 to 10 percent for class 1

(Table ”’5' 15' 77) .

‘l8.} The p0551ble total for the grade three UISAT test was
135 marks _ Post test mean achlevement scores were. 97.8,
94 8 79. 8 and 74.8 for classes 1 2; 3 and 4 respectlvely;d
l Pre-post test mean-galns were 26 8, 24, 4 25 8 and 32 9
ﬂreSpectlvely | | ' .

, The p0531ble total for the grade four ULSAT test was -
145 marks _ Post- test mean achlevement scores were 106. 3, |
‘100 6 88 O for classes 1, 2 and 3 respectlvely Pre- post

test mean galns werg 33 9, 12 2 and 24 O respectlvely

':f9., Stress on ba31c lrstenlng and speaklng skllls u81ng a
anestlon answer technlque appeared to have a p081t1ve effect
f_on the galns 1n all.sub skllls but partlcularly in the
sectlon Wthh dealt w1th evaluatlon of prev: ously learned
skllls and oral productlon in class b, ”Thr' process d1d not
fhowever appear to be optlmal for class 2 Wthh had the

"7lh1ghest achlevement scores but least galns

R

’fo‘io. The hablt formatlon drllls Wthh emerged as a process
'iln class 1 d1d not reflect hlgher galns in oral productlon,;a%

but con51derable galns were made 1n readlng and wrltlng Wthh

"vlsuggests a transfer from one modallty of express1on to

';another:and that 71sten1ng, speaklng, readlng and wrltlng

are integr ed'processes.,'j_-/Qf"



E]

fgaln scores 1n the ‘sub- SklllS

11. ngh teacher talk in Ukralnlan appeared to have a'

fpos1t1ve effect on all four classes deSplte the dlsparlty of

.‘ |
,' Lo

'12 Results’of 1hformal dlscuss1ons W1th the teachers

4revealed that they were concerned w1th the quallty and

L quantlty of verbal behav1or‘for both themselves :and thelr-

.puplls In some 1nstances a rationale was glven the'

faffected thelr teachlng as much as verbal 1nteractlon

researcher for a partlcular behavlor, for example, teacher 3

corrected pronunc1atlon 1ndlrectly because she felt 1t was

more humanlstlc to prov1de a model teacher 4 wrote on: the

__board a great deal because she felt that the v1sual dlsplay

\, S
re found 1n readlng and\wrltlng because of the emphas1s .

glven to. these act1v1t1es ow1ng to lack of tlme for“
preparlng oral productlon exer01ses. They felt however,'
that contextual varlables such as spllt classes Wthh resulted

.A{:"'
in lack of tlme for focu81ng on a partlcular skill such as :

' .oral productlon,_and lack of materlals Wthh llmlted class

Y

| CONCLUSIONS - \

The data suggests that the mode of communlcatlon 1n all'

-—

‘ four.classes\cons1sted prlmarlly of lower order questlons and

answers.: Lesso fcontent was' concerned W1th development of

ivocabulary and pronunblatlon. Impllcatlons are that the
’”prlmary obgectlves of the teachers were to develop a bas1c

;knowledge of the langsage 1n a formal way before mov1ng to

. 99

’1was a type of relnforcement Teacher 1 felt that hlgher galnsv

1organlzatlon for small groups or und1v1duallzed 1nstruct10n .,:'



R _TEACHER EDUCATION

“51tuat10ns where the target language could be used for
functlonal communlcatlon. o |
The product data revealed that thls technlque was

functlonal in ach1ev1ng galns for. lower level puplls, but

,;not for hlgh achlevers , ThlS suggests that optlmal teacher .

fbehav1or réqulres adJustlng currlculum to the level of
'knowledge and ablllty of the student ThlS may be
'1mplemented by two streams of 1nstructlon or small group
1'learn1ng centres, the content of which would be contlngent
‘upon avallablllty of materlals and teacher organlzatlonal

skllls

In determlnlng process—product relatlonshlps by means of

100

T“fan 1nteractlon analys1s system, contextual varlables such as

’ _jspllt classes and aﬁallablllty of materlals should be}taken

Fa
1nto cons1deratlon as. well

The role of the ‘second language teacher is cru01al yﬁ/

',rthe learnlng process Teachers of other d1301pllnes have

the advantage of 1nculcat1ng hablts, attltudes and knowledge’_

'1n a medlum already famlllar to the students The second

_.language teacher must endeavcr to brlng about these changes :k

.us1ng the target language whlch requlres addltlonal phys1o-
loglcal, attltudlnal and co, nltlve development on the part

B of the pupll

' On the ba81s of the ajove conclu51ons the follow1ng

'recommendatlons for teache

educatlon and research are glven. S



' 101T'
lower order questlons and answers as deterninedfb&:the,'
1nteract10n analys1s system, 1nd1cated that 1nteract10n was

'vprlmarlly a functlon of teacher behav1or ThlS has .
:1mpllcat10ns for teacher educators in that educatlon'studentsi.T\
should be. made aware of the vertlcal artlculatlon of language__-

ridevelopment and in- the ways of.%ntegratlng language SklllS ﬁ.

‘_whlch are appllcable to each level of 1earn1ng. thereby .
_prov1d1ng a - baS1s for pupll sacond language experlences

‘ Wthh W111 1ead them beyond the ba51c dlalogue Lnto
functlonal communlcatlon -

Slnce, as in thls study. many b111ngual classes are -
Spllt teacher educators should endeavor to provlde students /

,W1th models for classroom organlzatlon eg“ff _f?ﬂf{tﬁ:”'

Slnce 1t was stated by the teachers durlng 1nformal
bj‘dlscuSS1ons that lack of materlals llmlted the organlzataon
'of 1earn1ng centres and the prov1slon of 1nd1v1duallzed
‘1nstructlon,. it is suggested that a.; portlon of teacher
. educatlon cons1st of preparatlon of progects to meet thls;fd*

need In addltlon to prOV1d1ng a model for future progect

PO A st

.development these materlals could be gathered and complled

o ufor ,Publlcatmn.- e

'_;RESEARCH

Recommendatlons for further research ‘are suggestedgq

"be_l‘ow.» PR RIS o

'1.‘ A repllcatlon of th1s study, u31ng a larger sample

--where there_ls ev1dence of a hlgher level of second languagef-'b

A e

ER A



"patterns tO\aChl ve obJectlves for each Sklll area,

;21‘; Results of tAe dyadlc 1nteractlon 1ndlcated that group
- data masks the quallty and quantlty of pupll teacher 1nter—_2
factlon Therefore classroom studles Wthh Jse data

'C@llected on 1nd1v1dual students would be useﬁpﬁ%;ﬁr f'

'obtalnlng 1nformatlon about teachlng

y Ly "f’._". e o

b 12



‘%

.

 103 

N

'BIBLIOGRAPR

Ad




- Allen, - E. D., and Valette, R M Modern Language Classroom
TechniQués New York ' Harcourt Brace Jovanov1ch Inc

Amldon, E J., and Flanders,«N, A» The1Role of the Teacher _,"
~in the Classroom. ‘Mjnneapolis ' Paui S.. Amidon and
Assoclates, 19673, ' ' :

R T

Amldon, E.; and Hunter, E. Improv1ng Teachlng ‘ The AnalysiS“v
of Classroom Verbal Interactlon New York ~Holt Rlnehartp-
and Wlnston, 1966 . S ‘

-Amidon, E. J. ,'and Hough d-. B (Eds ) Interactlon Analy51s '
\\\\Theory Research and Appllcatlon Readlng,_Mass Addison-
Wesley, 1967 _ . : o T

. Anthony, E. M. "Approach Method and Technlque _English[*_ :
‘/~;,_” Language TeachlngJ 1963, 17, 63 67 T LA e

Axelrod Joseph - The Educatlon of the Modern Language )
o Teacher New York- Modern Language Ass001atlon of

n}{> ' Amerlca, 1966 | o -
| Backman, J. F and Gougher R L. ‘"Ind1v1duallzed | ; [i

i

Instructlon _ Forelgn Language Annals, 1971 b, 420 424;

_ Banathy, Bela H. '"The De51gn of Forelgn Language Teacher
o Tralnlng Modern Language Journal, 1968 5_ 490 500

Balley, L. G AN Observatlonal Method in- ¢he Forelgn
. Language ‘Classroom: A Closer ILook at Interaction '
Analy51s * Forelgn Language Annals, 19?5, 8, 335 34&

) Bel%sco, . "C est la Guerre° Or can Cognltlve and Verbalﬁ
ehavior co ~exist 'in Second Language Learning?" =
The Modern Language Journal 1970 14 395- 412,

yBerllner, Dav1d C v'"Impedlments to the Study of Teacher \ ?\~”J.
> ' Effectiveness.' Journal of Teacher Educatlon, 1976 _Z, :
- 5- 13 * ’ , . . e

_../v
A.". .

Blrkmaler, ‘E. "Research on" Teachlng Forelgn Languages L
. In R:. M. Travers (Ed. ), Second Handbook of Reg?arch on
'_ Teachlng American. Research As5001at10n, Rand McNally
- Co, 973. o ST , ‘ DR

Blrkmaler, E;‘ “Modern. Languages , In C. W; Harrlsd(Ed'),
" Encyclopaedia of Educational Research, Third Edltlon
Malellan, 1960, 861 888 ' A

Bosco, F J and DlPletro, R. J. :“Instructional”Strategiesspf
' ghelr Psychologlcal and Llngulstlc Bases. IRAL, 1970,



Brophy, J. '"RefleCtions:oh Researéh'in Eieméhtéry Schools."
Journal.of Teacher-EddcaiiOn; 1976,,27,v31-34;g1 :

- : o I N ; T .
Brophy, J. E., and Evertson, C. M. Law Inference Classroom
V'ObServat}onJSystemg_ EDRS - 077-879. o o

~Brophy, J: E},'and~EVErtSQh3]C. M. - Learning from Teaching:

- A Developmental Perspective, Boston: Allyn & Bacon Inc.,’
1976. T N T

Brophy, J. E., and Good, J. L.- Tescheér-Student Relationships:
CauSes’and~Consequences.f,New'York:,'Holt,Rinehartvand
Winston Inc., 1974, - T e

-

”Blbom, B, S;,fHaétingé,:J, T.,'and,Madads,fG.'F}ﬁ,Hahdbook on
" Formative -and Summative Evaluation of Student learning. . ¢
”'New‘XQrk;» McGraw‘Hill‘Booerog,;1971,f : S T

cafroll,*J},B}4"wantéd,'a:Research'Basié?for Educational’
Policy;oh,ForeignfLanguage"Teachiﬁgi“ Harvard Educational -
Review, 1960, 30, 128-140. A A R o

‘Carroll, J. B. ."The Prediction of Success in Intensive P
~ language Training.” 1In R. Glaser (Ed.), Training Research
. and Education. Pittsburgh: University of Pittsburgh .

Press, 1962 ' R TN Lo , ’

’ Carrbll, J. B. “Reéearch.in,Teaching FdréignfLénguéges."
In N. 1. Gage (Ed.), First Handbook of Research on =
-‘»ATeaqhing. Chicago:jiRandngNally'& Co., 1963...

jCarrdll,‘J. B.‘,“RQSéafch7ih~Foreigh Languagé-Teéching: The
"~ 1ast Five.Years." . In R. G. Mead (Ed.), lLanguage Teaching

Broader. Contex s. 'Northeast Conference on the Teaching

.’ of Foreign languages, George Banta Co. Inc., Menasna, ., =

" Garroll, J. B.. "Nemorandum:on Needed Research in the
Psycholinguistic and<Applied'PsychOlinguistic_Aspécts of

j'fLaggua%e Teaching." . Foreign language Annals, 1968, 1,
2362238, - . s M T

‘carroll, J. B..,fModern_Languageé."“:ih»R},L;'Ebel (Ed.),
Encyclopaedia of Educational Research, Fourth Edition. .
.London: Macmillan'Company, 1969. e

e

Carroll, J. B. Y"What.DoeSfthe~Pehhs&lvania Foreign.Lah;ﬁaée

. :’.;f o , ' . - | 105. A

. ] N

Research Project Tell Us?" . Foreign Lénguage‘Annals;f197o,;'Vf; ;

3, a3 LT

’,Carrdll;~J}}B;  “Currént7Issﬁés*infPsycholinguistic'ahdyn“ _ ‘
B Q?econduLanguage Teaching." TESOL4Quarter;x,f197l,.i,',,ug
U eioppn, SRR OTTTEET T




106

‘Carroll, J. B. "Forelgn Language Testlng .Will the-
Persistent Problems Persist?" In M. Comannon (Ed.),

. Testlng in Second Language Teaching: A New Dlmen51on
Dublln,‘Ireland: ATESOL, 1973. o o

- L :
'v-Carroll ‘J. B. "Language. Learnlng Theory for the Classroom”".
~In G. A. Jarvis (Ed. ), The Challenge of Communication. -
ACTFL Review of Forelgn Language Education, Volume 6. :
. Skokie, Illln01s Nat1onal Text Book Co. 1974 '

Carroll, J. B., and Sapon, S. M. Elementary Modern Tanguage - |
Aptltude Test - New York: The Psychologlcal Corporatlon,-"
o T959 T | . S o | .

Chastain; K;':The Development‘of Modern Language Skills:
"Theory to Practiiice. Philadelphla, Pennsylvanla vThe o
. Center for Currlculum Development 1971 S o ‘

Chastaln, K D y and Woerdhoff F J "A Methodologlcal
Study Comparing the Audio- Llngual Habit Theory. and ' »’
gnltlve Code: Learnlng Theory " Modern Language Journal
8, 52, 268 279. . _ TS :
X T : : N <
"’Cronbach L. J and Furby, L.  "How Should We MeaSure_- o
.. Change. - Or Should We2" Psychblogical'Bulletin, 1970,,_
74 68-80. - . o o ‘ '

Cronbach, L. J., andenow; R. E. Aptltudes and Instructlonal o
'MethOds.ﬁ.NeW'York- Irv1ng Publlshers, 1977 ‘

“Dunkln, M. J. ; and Blddle; B. J, The Study of Teachlng
U New York Holt Rlnehart and-W1nston Inc ’ 197&

Dunkln, M. J. "Problems 1n the Accumulatlon of Process-‘
- Product Evidence in- Classroom ‘Research." - British Journal
of Teacher Educat;on, 1976 2, 176.18?

J)"

R T o , PN = C

Emmer, E.-J. , ‘and Peck, R. F. "Dimensions of Clﬁ’groom -
’ Behavior. Paper presented at AERA conference, 1971
ED - 052 224

'Eggert W. V. "A Study of Teachlng Behav1ors as tney Relate

" to Pupil Behaviors, Achievement and Attitudes." :Ph. D

The81s, Unlver81ty of Alberta, 1977

"Fasano,.J H. "Pupil Characteristics" and Teacher- Pupl

' Dyadlc Interactlon " Ph D The51s, Unlversrty of Alberta,
1977 S ' : : R o

Fennochlaro,-M -and Bonomo;fM:” The'Foreign»Language . -
learner: A Guide for Teachers “New York: Regents -
Publlshlng Co. , 1973 T T




G'»Freeman, S,'K, "Modern Language Teachlng Problems and J.

opportunities for the Seventies. Modern LangUag_
Journal 1971 55, 1&1 148 :

o Freeman, S. A. 5"What Constltutes ‘a Well Tralned Language

Teacher?" Modern Language Journal, 1941 _i, 293 305

Flanders, N. A : AnalyZ1ng Teachlng Behavmor " Don- MlllS,-
Ontarlo Addlson Wesley Publlshlng Co. 1970.,”, v

Flanders, N A ‘ "Research on Teachlng and Improv1ng Teacher'
"Education.’ British Journal of Teacher Educatlon, 1976
.2, 167- 173 ’ . : ,

| '”'Flanders,,N1nA. "Teacher Effectlveness ’rIngR 1. Ebel
: (FEA )y Encyclopaedla of Educational Research, "Fourth .
Edltron “London Macmlllan ngpany, 1969

'Gage, N'vL' AN Analytlcal Approach to Research on
énstgu%tlonal Methods Ph1 Delta Kappan, June 1968
01 0 - , _ _

Gage, N L "A Factorlally Des1gned Experlment on Teachen
- Ustructuring, Soliciting and Reacting.' Journal of"
Teacher Education,. 197 _Z. 35- 38

) Gage, N. L "Paradlgms for Research in Teachlng. In :
“N. Gage (Ed ), First Handbook on Research on Teachlng
Chicago: Rand McNally and Co., 1963. : .

107 -

: Gardner, R C , and Iambert i Attltudes and, Mothatlon 1n,?ﬁfj'

- Second Language Learnlngg, Rowley,,Mass~ Newbury House,-,‘g

1976,

-e{gGood T, ,'Biddle, ﬁ., and Brophy, J. =~ Teachers. Make a

Difference New York Holt Rlnehart and W1nston, 1975

Good R. L. 'and Grouws, D. A. ~"Teach1ng Effects: _A Process' :

Product Study in Fourth Grade Mathematics Classrooms
Journal of Teacher Educatlon, 1977, 28 b9 sl

:_Green, (Bd.) Forelgn 'anguage Educatlon Research
A Book of Readlngs. Chlcago Rand McNally Co 1973

’Grlttner, Frank Teachlng Forelgn Languages : New York
Harper and Row, 1969, , y

e

' Halpern, G,‘ "An Evaluatlon of French Iearnlng Alternatlves
Modern LanguagelJournal,

lHammerly, H. "Recent Methods and Trends in. Second Langﬁage- h

‘Teaching."” Modern Ianguage Journal, 1971 ji, 499 505



e 108,
Hayes, A S ., Lambert, W. E, , and: Tucker, G. R. "Evaluation

: ‘of Foreign Language Teachlng "‘,Forelgn Ianguage'Annals,_
1967’?'— 22 44 ] 4 .v. - - o R

bflfJakobov1ts, ‘L A Forelgn Language Learnlng ‘ Rowley,“Massﬁ
g Newbury House, 1970._ v . o o :

"“Jakobov1ts, L A "Freedom to Teach Freedom to Learn
TESOL Quarterly, 1973, Z. 117 126, :

L Jakobov1ts, L. A "Phy81ology and Psychology of Second .
Language Iearning."” In E. .Birkmaier. . (Ed. ), Britannica .
Review of Foreign .language Education, Volume L.

o Chlcago* Encyclopaedla Brltannlca Inc 1968 81 -227.

'.Jarv1s, G A (Ed ) ReSpondlngfto New Realltles ACTFL
’ ~Review of. Forelgn Language Educatlon, Volume 5 Skokie,
‘I1linois: National Text Book Co. 1974 1-5. o

if'JohnSOn, F C :"Macro and Mlcro Methodology 1n TESOL
-. .Methods. " TESOL Quarterly, 1972 6 237- 242 ~

,*Lane,JHarlan, L{ "Experlmentatlon in. the Language Classroom
Guldelrnes and Suggested Procedures for the Classroom
Teacher . Language Learnlng, 1962 , 115-121,

‘Lange, D. L. "Methods In E. Blrkmaler (Ed.), Brltannlca
“ "Review of Foreign: Language Education, Volume 1. ST )
Chicago:- Encyclopaedla Brltannlca Inc. 1968 ‘ ‘

VLev1nsky, P, L A Survey of Modern Language Teachlng . E
Methodology " EDRS - 053 627 _ G

u".LeVY, S. L ’"The Realltles Fa01ng the Profe331on'"' In - ng.a?’f‘

G. A. Jarvis (Ed.), Responding to New Realities. .ACTFL7-,
Review of Forelgn Language Education, Volume 5 Skokie,¢
Illinois: Natlonal Text Book Co 1974 9- 34 R
?MacDonald E "A Comparlson of Group and Dyadlc Interact1on

-as Measured by Flanders Interaction Analysis System‘".i
Ph D Thes1s, Un1vers1ty of Alberta, 1972 S R

l"chArdle, R J ‘?"Report on Workshop Semlnar Held at- the

'/f:McEwen, .f'"The Quantlflcatlon of Ind1v1dual Student

Unlvers1ty of: Nebraska 1968 " Modern Language Journal,.

McEwen,’».“-"An Exploratory Study of the\Multl dlmens1onal
: Nature of Student- Teacher Verbal .Interaction in Second
Language Classrooms " Ph D. The81s, Unlver81ty of ’
Albert%f 1976 e

gt " .

Verballzatlon in a Second: Language Classroom.” Alberta
Journal of Educatlonal Research, 1976 22 ?6 87 .




 Medley, D. M., and NMitzel, N. E.-

McInnis;”C. E., and'Donoghue,TE;
~ - df Second TLanguage Programs.
©  for Studies in Educationjy 197

o PR SR
E. Research ahd»Eval&ation
Toronto: - Ontario Institute

6. ..

‘McLean, L. D. "On the Need to Augment Test Results by

" Observations and Interviews' w

hen Evaluating School

Programs.™ ‘In H. H. Stern et al (Eds.), Freneh Programsr_f'

Some, Major ISsues.. Toronto,
‘for the Study,of,Educationf 1

"Medley, D.  ‘"Early History én Re
In-N. Flahders and G. Nutall .
of Education: _The Classroom -

Ontario: Ontario Institute
9761 : 150'15‘5{ /,
seafch dn_Téachef.Behaviorﬁ"
(Eds.), International Review

‘Institute. for Education, T972

Classroom -Behavior." Journal

Behavior of Teachers: UNESCO .
, No. 18. ' IR :

“A,Teéhnidue for Measuring

1958, 49, 86-92.

~Medley, D. M., and Mitzel, N. E.

by Systenatic Observation.."

of Educational Psychology, . -

"Measuring ClassroomlBehaVior'
In N. L. Gage (Ed.), First = -

. Handbook of Research on Teaching. Chicago;_;Rand'MqNally

Co., 1963.

- Mitzél,{H;.E;‘ wpeacher Effectiv

Encyclopaedia of Educational

ehess.” In C. W. Harris (Ed.),.

Research, Third Edition.

- New York: Macmillan and Cfo;1960?\1481‘1486'v-

'Moskowitz,?G; "Thejblassrdom In
Foredign Language‘Teaghers;" 
9, 135-157..

'Moskow1tz,jG.‘Z“Interactﬁob'Anal

téfaofion”of Qutstanding
Foreign‘Lahguage.Annals,31976,

ysié, _h‘New,ﬁoderd Language

- for Sypervisors.” Foreign ‘1a

211-221. R o
: : = o ‘“ . . < K .C'- .
Moskowitz, G. "The Effects of T

1968, .1, 218-235.

‘Moskowitz, G., Benevento, J.y. an
f'.,thé;Foreign‘Language'Class.".
"Sensitivity;inithe.CIassroom;
. Committees North East Confere

+

‘W.'Jg., Bl

'Mulier,*L:HJ}yﬂ?eﬁner,

nguage Annals, 1971, 5,

e

raining:Foréign‘Language}

Teachers in Interaction Analysis.™ Foreign Language-Annals,

d Furst,fo ,fInteractiéﬁ.in"
‘In J. W. Dodge (Ed.), .
Reports of the Working. " . .

nCeQREport;,1973,; R

£

AL I

owers, T. A., Jones, J. P.,

-+ and Mosychuk, H., "Evaluation of a. Bilingual {English-

. -

R —xﬁkarainian)'Pro am." -Canadian Modern language Review,
. Frogrem. Modern language Review, .

W8

L1977, 23, k76-

;Nbstfgnd,7ﬁ}ﬁigzléDescfibing'and

2

vTeaching‘the Socipéultufa1_ 

ST Context:of;FOPeign LangQaggfand;Literature."\ In A.

S - wt g ';_'."_..‘ i ..q\ oo o E
e o T
W v - TUoL e . R R S

' Valdman-(Ed.), Trends ‘in" lenguage Téaqhiég}g Néw¢¥qugﬁ:i

-~ .

% @ . L

P



110

' Nostrand, H. L. "Empathy for a . Second Culture Motlvatlons'
: and Technlques ‘In G. A. Jarv1s (Ed4.), Respondlng to New .
Realities. ACTFL Review of Foreign language Education -
Volume 5. Skokie, Illinois;leational Text Book Co., '
197k, 263-327. | R Lo

Ney, . J. W "Contradlctlons in Theoretlcal Approaches to the

Teachlng of Foreign Languages ‘ Modernllanguagg‘JQurna1’>" ._};
}1974 58, 197- 199 ST ST , = ’ o~

7L*Ney, J. W. "Towards a Synthe81zatlon of Teachlng =

Methodologies for TESOL." TESOL Quarterly, 1973, z,_3 -11. -

-

Parker, D.’ V ':Testing and Eraluatlng Modern and Classlcal_
Language Coun01l of Alberta Teachers Association,.1969 o

: Paquette, F. A. '"Guldellnes for Teacher Educatlon Programs
in Modern Languages - An Exp051t10n " Modern Language-,
Journal, 1966 i_, 323 L2s. ' ‘ :

'Peck,,Rf; and Tucker, J. A. '"Research on- Teacher Educatlon
- In R. M. Travers (Ed Y, The Second Handbook. of Research on’;
Teaching. Chlcago ) Rand McNally, 1973, 9&1 979 .

“Politzer, R. L. "Toward a Practice Centered Program for the
- Training and Evaluation. of Foreign Language Teachers." -~
. Modern Language Journal, 1966 5_, 251 255 ' e

:Polltzer,vR..L., and,Welss, Lfi The Successful Forelgn Language'
_Tezcher. ~Philadelphia: Center for Curriculum Development, -
1969. nt bt NG e Sz s,

levers,'w.' §peaking<1n Many .Tongues: . Essays in. Forelgn’i
Language Teachlng IRowley, MaSS - Newbury House, 1976

levers,:w;ﬁ Teachlng Forelgn Language Skllls Chlcago
Un1vers1ty of - Chlcago Press, 1968 ..w R .

ﬂRosenshlne,-B; "Evaluatlon of Classroom Instructlon S
Review of Educatlonal Research of Amerlca, 1970, &O“ e
279 300 L ‘ T ) o ‘ ST

o .
P .
LS

‘lRosenshlne;3Bf”*"Recent’Research oﬁ Teachlng,BEhaV1ors and ";kffﬁl
: Studanx Achlevement " Journal of Teacher Educatlon,,
1976 27, 61~ 64 7 _ SRR v g

)

“'7Rosensh1ne,fB and Furst N - "The. Use of.Dlrect Observatlon

' to Study Teachlng "~vIn R. M W Travers (Ed.)), Second:

Handbook of- Research on: Teachlng Chlcago Rand McNally RN
Covy T973. e

Rosenshine, B;} and" Martln, \\"Teacher Educatlon and g
.Teacher Behavior: Comments on the State of the Art "
: Educatlonal Researcher,_19?4 2, 11- 12 :

IR . . . B - ._‘»4 ',’ R . . . a\

R S e e R



v"nRosenthal R , and Jacobson,

,i,‘ ,“_ SR E A

Pygmallon in the Classroom
rt and Winston, 1968. -

. New,York Holt Rlneha

."A Real. Challenge to ESL Methodology

_Sampson, G. P.
, 2&1-255

TESOL Quarterlx, 1977, . .
/ N

child Development The Human Cultural and
New York: Harper and Row,‘ 973

Schm1dt w H. O.
Educatlonal Context.

"Analy51s and Teachlng of the Cross Cultural
.In E. Blrkmaler (Ed. )., Brltannlca Review of -
ge Educations. Volume—T Chlcago
ica Inc. 1968.. :

es for Teachlng Cultural
1970 3 56 578

, Shovelson,_R.} and Dempsey Atwood N ‘"Generallzablllty of
Measures of Teachlng BehaV1or Review of Educatlonal
1976 u6 553- 611.

tSeelye, H. N.
Context.!".
~ Foreign Langua
Encyclopaedla Brltann

PO

"Performance Obgectlv

- Seelye,. H. N
Forelgn language Annals,

Concepts

' Researgh,
Snow, “R. E "learnlng and Ind1V1dual leferences' In
L. S. Shulman (Ed. ), Rev1ew of Research in. Educatlon,_“_v_?
. Volume 4. Itaka, I1linois: . F. E. Peacock and Co. l97§,.>.1
‘Spolsky, B.":"Some Psychollngulstlc and 8001011ngulstlc ‘,‘
' Conference on. Teachlng .

ts .of Bilingual: ‘Education.

Aspec
Unlver51ty of Mex1co, 9 8

the Blllngual Chlld

'and Yavener,-
owley, Mass

Creat1v1ty in. the .
Newbury House, 1969.

Stanlslawczyk, 1. E
Language Classroom

Stelner F. ‘"Behav1oral Obgectlves and Evaluatlon - In
Revyiew of Foreigh Languag_

D. L. ‘Tange (Ed.), Brltannlca

Educatlon, Volume 2. Chlcago : Encyclopaedla Brltannlca

Inc v 197 : e e e ,‘ L ‘ ‘ .

I Stern, H. H.y Swain,”M.;'and McLean ’LV“D French Programs ’

Ao i bome Ma jor Issues. Toronto Ontarlo Jnstltute for "
e Studles 1n-Educatlon, 1976 AR

‘."What cah’ we Learn from the Good Language‘ h

” Stern, H. H.
LearnerO"” Canadlan Mbdern Language Rev1ew, 975, 1_,_
30k-38. T R
Strelff, . "Need to” Know Questlon Forms." ED- 061 807
Strelsham. L A.,;"A Ratlonale for the Ind1v1duallzat10n and DR
Personallzatlon of Foreign Language Instruotlon In. e
Brltannlca Review of Forei Lan age.

'D. L. Lange (Ed. ),
Educatlon, Volume 2. Chlcago-
Inc. ,-1970. Vs a0 e S

Tltone,.R.’ "Some Factors Underlylng Sec
' Engllsh Language Teachlng,- 973 100 117

’ . . - BT toee

Encyclopaedla Brltannlca o

ond Language ﬁearnlngw

Y
Sk



v e e a e aten P A

112

- Titone, R.. "Some Factors Underlying ‘Second language .
' Learning Engllsh Language Tearnin ,'1973 _z, 110-117.

'_'Townsend D. A Comparlson of the Classroom Interactlon
Patterns. of Bilingual Early Chlldhood Teachers." Ph. D.
TheS1s, University of Texas, Austln, 1974 :

TTownsend D. , and 7amora, G. '"leferlng Interaction
Patterns in Blllngual Classrooms. Contemporarx L
Educatlon, 1975, 196 200. ' i :

Travers, R "M. W. An Introductlon to Educatlonal Research
New York The Macmlllan Co. , 1969. . s o

.'Valdman, -(Ed. ) Trends in . Language Teachlng_‘ New York:
SR McGraw Hlll Book Co. 1966 o

Valette, R. M . and DlSle, ‘R. S. Modern Languag_ .
- Performance Objectives and. Ind1V1duallzatlon New York
Harcourt Brace JovanoV1ch Inc 19?2 R

°fVaIette, R M. '"Testlng . In E Blrkmaler (Ed4. ),~
Brltannlca Review. of Forelgn Language: Education, '
Volume 1. Chicago: Encyclopaedla Brltannlca Inc

“1968 343-374.

R Veldman, D. J :and Brophy, J. E. "Measurlng Teacher
. Effects oh. Pupll Achievement." . Journal of Educatlonal
Psycholog_yJ 1974 66 319 321 .

¥

s

”ﬂyWardhough R. _'"TESOL Current’ Proviems and Classroom
_ Practloes TESOL Quarterlyj 1969, 2,_105 116

u'flawllllams, Sister Mary ' "Interactlon Analys1s and Achlevement S
- i TIn J. R. Green (Ed. ), Foreign, Language Educatlon Research o
A Book of Readlngg, Chlcago Rand McNally Co 1973 -

'rtﬁwlthall, John. "The Development of o Technlque for the
w0 Measurement of: Soc1aI-Emotlonal Cllmate An: Classrooms
'-ﬁ'{a Journak ofoExperlmentai Educatlon, 1949, 32, 347 361
rm;leragg, B, C. '"Interacthn Analysxs 4n the ForE1En Ianguage
S Classroom ~ Modern: Ianguage Journal, 1970, §_, 116-120.

: erght, C. 3., and Nutall,. »""Relatlonshlps Betw
' Teacher Behav1ors and’ Pupll Achlevement in Exper mental
Elementary Science Classes. American : Educatlon 1-
AR

Research Journal, 1970 Y 47?-”91

A

\Zahorlk. J. A ""Teacher Verbal Feedback and Content*- ‘ Coo
Development " Journal of Educatlonal Research _}970 _2,1 o

419fw2§




 APPENDICES -

AN

-1'13,'_‘



APPENDIX A -

—-Ukralnlan Language Skllls Achlevement Test-f

-:/ 1.f "_- Language Prof1c1ency Levels S




R UKRAINIAN GRADE THREF SUR\/EY TEST
e PART I

k N-cm,e'_. e

CLUSTER 1 Readir_:g Reaq;ness‘:_j b‘e'_gﬁ_-‘.nir;g&csérids',: RIS

1. - » i "'_'-‘4'-'-~-A' R ™

. -Look. at the row of p1c~ures hext o the eralﬂlan lettet :ti;éle;ﬁhef;
plcture that beglréh £h the lebter clven 1n each row S

CoSwPLER ‘_-_y?"

. . . &L & N o
\ : , R R I P O DU

CSAMPLE B

for reproductlon of Achlevement Tests

- Permission- granted by the Edmonton Publ;c School Board




1160



;‘,;/thLusTER'Z

B R bkraln*a'

 _1‘17-

Beg‘—*lwg sounds

w'lt“’lﬂ tbe goxes

scurd o‘

the”aa

éaéb-@b)gcu.

andfénaing sgunds .

_no.wn

NN;\G Ukra‘n’an sounc ana the ;\DTVG'

You' Tay ‘usé. caoxtal or small

‘case. let*e*s ST it
SAMPLE C SAMPLE D
i o : . - .,,‘ ‘ : . ~ . “‘I;
Begiapning ;ddfhé Beginning ;f;;;f; "infééinﬁf 7j S

10.

: Endi:q

1l.

il
uq@mcb

-Begiﬁning~

130

.
o
o n -

[

P TERr |



N . . o
‘ A .
R 5. - " i, 117,
...... . SRR . \__] ‘é' / X S . ‘
Beginning ' [ L Be¥inniaz
L :l -
.\ 'v

a. D oo

-Redd

- SAWLE STORY

SAPLEE

X=%

story and then. answer.

iY.sslio:. . the'question by underlininc the

o

the questions. Pick the answer to

correct: answer.

. SRR

-

e L.
N\
X
.
s
. . .
“© e L .
. - P
: l "
.
’
.
.
1
-
- i
N o
RO

R



119

L | ,
M 1. ~ .. »
. . .
| : ¥ . k3
L2 \
= )
L} - : o . ..
. . i o ..
L~ .
, .
:
. . , .
. ; .,
: N :
, .
. .
- )
A

21H noS2uus

Ha Y262
316

N 4 B
5oy g o ¥
. ,e....,..O\.ﬁM Cn . . SR .._
B o8 R S
7 | Do S TR . | |
el E( Tt

—

“Pouzu 1md3
aea3
”

.e o ' 5 oQ
Coie o\
. O . R L
= W S R
s Noje utaab T
T . o
- ,. | ; N
[ e . . =
3 O ,.,, ; R nu

L

o

1.
4.
. . ) :
> u "
' | ..
¢
§ L3 . ]
¢ ; n
. ) . h
3 s w
~ . | v
- e s s ., :
E L




120

o}

3 .
iry. =snano.
]

u

ci

Aert

-

.-
-t
e

~

2710 ¢
61rz0Ts .00, .

ara

L
HiTroM.

B

REUGUKA B K
YAKY
Ti ¢

PO
T

1l.3axn
oi’

3a MOK

‘aici
e

CRTEM
IeD

.4

=

%)

mm_

ok
et M
L f
3 B
X TS
o3

ol
RS
N

.r .

7
P

. S

»
2
s
. #
3 .
3
I
i
RN i

SECEN

“at

)

12,0
Y

|

,:._v ﬁ..u. N

© e



- .o121 .

CLUSTER &4:  Listening Comrrehension-

SAPLE 6




o122

433, AL asEzd

o A- Caffenx AR B. xbpfa% L Gl omEse

30l Al T S ‘ B. z:é_::x_a&' . CCy  mreruies

: 3. A, cair - T : PR+ Tt S €. wdasud




UKRAINIAN GRADE THREE
S PMRTID

]
-

“School B T
cx;ﬁsizgj' 5 Sequ;?é ing
sAﬁﬁLE_1]

. | —_—-—— .'l'é-c.“x xiéré}ug cyxﬁmc_,'
- ‘J‘%’.xga 'lo’J.xa:a ,gé.'xpgmﬂﬁn.i'.' )

——— MEMa xyOuza CYKOHKY.

SAMPLE J -
e M £lE14 30 300TMAPKY.
: . - L . s
. LA Mz ixaaZ aBTOSycou,

S———— Mn 63uxzu ¥Esny.

< .

34 ——— 9 ozarfwes. -

~———— A #izy ro nSpxsu.

. -——-——- . F.“Bc‘:‘/a}:).’

R . -
kLS .
R

LY
L)
9.
4
<§. 8
€

gl

7,

Tergs
® 3 "‘

S

e

B ;{1““

T



S

35.°

r I T «
T : - e o ; .
N
10 -
. !
———— MMz BRPOONAC MACKY.
T e -
———  KaKka neue macky.

¥4ama vicuts 'r'fg'ro_.

3

. . : "»
o
S : .
-36. —  fl yRTaK.
. ] ’ “, L 2
————  { Pa1y Zo TKOAH.
. .1
——— 'fl cifap B kaA%ei. B}
1
37, ———  Jificts C&xac. J '
———— Zirm sarpibamTy afcTh.
. N T » Q
: ————" " NficTrR xOBTicE.
38, e Iir# pe6asTs cziroay 6E6Y.
‘ Ty ‘ : :
————" Cuir nézac.
I o, S :
: ‘ﬂfm poCAATE nic axa €aSl 3 UOPKIA. "
39, — . fl ufiny a¥em. -
T L
.‘k-:- 0 . - . C s 4
—_— A #a¥. no -slzxa. \
i T vf.' -
——— f;/m 324Epy. :
o
[ .
o B R
) B .
‘ :o' .
w



X ‘CLU_STER 6:  Synonymg, Antonyms
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CLUSTER 2: -Written Responses to Noun Riddles
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UKRAINIAN ‘GRADE 3' SURVEY TEST

 PART IV ORAL -
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Oral Reading
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Story Two: | o
108-109 vPor.f.aH‘e!- Xont C.!OII.{!‘

_.17,11‘0?111_' Avsics, TYyT _Ribe_!-
112-113. Kyzd xins 6indrs?

N

. 114-115 Kinus 6 i}:c:{'/rb A0 C'T’:’;ﬁ:ﬂi. SRR



"143‘

ROOM_

— -— - e it e e e el e
SR N PR SR TS LSO

S ’ ...~

b 4
- €
3 r

E
P

h

g

s .,.x:::_

5 ; |
: 3 \ A 33300

WESET\VR

(VAN

'

NE

 UKRAINIAN GRADE FOUR SURVEY TEST
|  PART O

NAME
SCHOOL

WRIAL At

I

C.

CEH
4aTEo8l 33U

{loyaTwosl 237Kt

TlowaT=osi 3373t
A.
Lo4
A
2.

1.




DPIKAAL 5, .

‘Kignmeni .3a3yxa

|Be} .

3 'HMG

-

o
RS
~nn

i

PO

3

.. Kizues? sy

A. |

4. Hirmesi omycl -

W

b 5 Kimmesi aayxa

A,
'

gy

P, Be -

Cepenaiﬂangki




-

6. Cebenui 5syxxv

; -
B -
P
e I
. A' ‘V
. ) ~

ot

-'aOnosinﬁaaﬁ nepue-,

. S, v
Moianka Ha. 03€po

 Poafma.moixana HZ peadike J3ero.
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T ~ my
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. - ’ » 7 . . . .
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25, A. xaﬁé@jQ RS B. nicdk C. wpumfmm
24, A. xpamEini B. TedTDl C. uysedh
27. A. xopabaéx - B. A1Ta KoM c. asrou‘\
EXSR . -
%i . , , . .
288 A, wopmux B, JazMOHAZ C. zxai6a
' o ’ ’, . L.
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33.'Tpéba ;_oniEz‘xQnmx5&n. - N
A, T B. x C. K '
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36. P ‘4ka Teve NOJAHOK.
: : . - W
A. & B B, 1 C. &
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37. Ki__  6lxuts,
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KoTpe CJ0BO HeMpa BANBHO HAnAcaHe?

) . . 7 o N " .
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UKRANIAN GRADE FOUR SURVEY TEST
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. Speaking

Writing

159

QU&LIFICATIONSVFOR TEACHERS OF MODERN FOREIGN LANGUAGES DR

"Qualific;tibns for Secondary School Teac
Appendix B, as revised in Wilmarth E. Starr,

ficiency Tests for Teachers and Advanced Students”, PMLA
. the  Modern -language Association of America):Vol. LXXVII, No. 4, Part. 2

(Septemberys 1962), pp. 31-37.
COMPETENCE SUPERIOR

Listening. Ability to follow
Comprehension - closely and with
: - ‘ease .all types of
standard speech

such as rapid or .

"~ and mechanically
transmitted speech.

K

Ability to speak
fluently, approxi-
mating native
speech in vocab-.

. ulary, intonation,

. and pronunciation.
Ability to exchange
jdeas and to be at
_ease in social
situations.,

Ability to read
i almost as easily
- as in English’
material .of
© 7 congiderable
7 difficulty.

Reading

Ability -to write
on a variety of
sub jects with-
jdiomatic o

- naturalness, ease
of expression, and
. some feeling for
the style of the

© language. ’

Ability to under-
~stand conversation .

group conversation

.command ¢of vocab-

~express one's - =

. conversation at
‘normal speed
with reasonably
“- good pronunciation.

Ability to read
_of -average

< difficulty and

. ‘mature content.
“Ability to write
as a letter with

_-clarity and _
- correctness in

' gooD

of normal tempo, .

.lectures; and

news broadcasts.

PR
t
=

Ability to talk '

‘with a native

without making1 ‘< 
glaring mistakes
and with a -

ulary and syntax.
sufficient to

thoughts in

withlimmediate
comprehension.
prose and verse

a simple."free-
composition” such. .

vocabulary,
idiom and syntax.

;vhé,is speaking on = ..
_-a gereral and e

hers of Modern Foreign Languages”,
" "MLA Foreign langu '

age Pro- _
(Publications of

. MINIMAL -

_Ability Yo get the

tense of what an -
ducated native

spys when he 'is_
king a special

effort to be - .
derstood and when'’

familiar subject.

_Ability. to read =

aloud and to talk
on prepared topics

" (e.g. for class-
~ room situations)

without obvious
faltering, and to

‘use the common
expressions needed

for getting around

“in the foreign.

country speaking. S
with a -pronunciation
understandable. to

a native.
- Ability to grasp . -

directly (i.e. *

without trans-
lating) the meaning

" of simple, non- . -
. technical- prose
_‘except for an

occasional word.
Ability to write

- correctly sentences

or paragraphs .such .

.as would be

developed orally

. for classroom -

situatiornis and to .
write a simple -
description:or
message without

. glaring errors.

S



. COMPETENCE

Applied

Linguistics

" Culture -and

Civilization

- Professional

linguistics "

“the foreign.

\~ N
~

. SUPERIOR

‘The "good” level

of competency with.

‘additional know-

Tedge of descriptive
comparative, and .
historical

An enlightened -
understanding of

people and their
culture, such as

* Is achieved through

personal contacty
through travel and
residence abroad, \

_through study of
‘systematic descrip-’

tions of the - ,
foreign culture}'and
through study of °
llterature and the
arts.. . :

-“characterlstlcs

 The "mlnlmal"

. GOOD

The "minimal"”
level of com-
petency with
additional know-
ledge of the
development and
present

of the language.

level of com-

. peteficy with first

hand. knowledge of -
some literary
masterpieces and _
acquaintance w1th
the: :geography,
history, art,

social customs,‘and

contemporary civil--
ization of. the

foreign-peqplef

"Minimel" Yevel of

A mastery of recog-‘
Preparation. nized teaching ’ competency plus
. S . methods, evidence knowledge of the
of breadth and -use of -specialized
_ depth of profession- techniques, such: as
. . al outlook, and the audiovisual aids,
' ~ability: to experimentand of the relation
. with -and evaluate of language teach-
.new_methods and - ing to other, égeas
techniques. . ~of “the curriculum
L s - Ability ‘to evaluate
" the professional
literature of - !
foreign language
'teachlng : :
N.B The names of the seven competen01es were a

and appear in the test batterles as llste

here,

" MINIMAL
Ability to apply

. to language

teaching an-

_understandlng 0

the differences.
in the sound
systems, forms,

. and structures.
 of the forelgn
‘language and -

English.
Ah awareness of

‘language as an
‘essential element

of culture.and = .
an understandlng
of the pr1nc1pal
ways in which the

_foreign culture.

differs fr im our
own.-ﬂ.; )

‘Knowledge of the

present-day.

objectives of fhe o

teaching of .
foreign language
as communication

‘and an under--
standing of the'

methods and
techniques for
attaining: these
objectives.

o sllghtly modlfled




APPENDIX B

- Interactlon Ana1y81s qulng Sheet

i— Dyadlc Tally Sheet (Pupll)

L= Dyadlc Interactlon Tally Sheet (Class)

K Q Computer Codlng Sheet
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 APPENDIX C

-fol—hPreaﬁbst;Test‘SCOres"'

= 't' Test Results. -

- individuai Pdpil'Aéhievémenf;and}'ain‘SCQrés"




GRADE FOUR = .

CLASS © N PRE  POST .  GAIN.  PRE POST

'-’** TEST s D © PRE 26.99 -POST = 21.86

.'f1674’

PRE POST TEST SCORES

Q

ACHIEVEMENT GAINS STANDARD DEV ATIONS - SRR

'GRADE'THREE‘ 'f R e _‘4‘ v

U MEAN CLASS S.D.

. CLASS N PRE  POST GAIN = 'PRE ~ POST

[

Lo 710 97.8  26.8.  28.39 21.04;3'
100 704 9h.8  2h.4 . 30.37  19.10
13 . sk.0 '79f§ = 25.8. . 17,58 o d5.42

FERVEN

"25" b1 4.3 f; 3é;9’;7'_19.93f'.2o 61g

“** TEST MEAN. PRE 58.4  POST 86.3 |
%% TEST S.D. PRE - 24.55 POST 21.04

o CLASS S.D.

r;;"‘__'tsg'_ff72.431t106j3f.t}sj3,9”’_ 19.92ar'i3'93”

”_fz,_}'j"“9‘,‘; Sé{uf]ZLDO;sg Co12.2 " ,31;24}‘ 2459

P 2NN

‘3 w_"flo"'_ 64;o.v BB}od.;rféh;of',j'20121;~ 19 6o'~
** TEST MEAN - PRE 80.5  POST Tok.7

..l

.c.'

* Large standard dev1atlon is contrlbuted to the range of
. Ukralﬁian language proflclency found among students in:
the program . . ‘ : .

i #* TestAMean and test Standard Dev1at10n are . derlved from

all lasses Wthh partlclpated in the system test

e .i;‘ ,ff' ‘;:\.ffﬁ1,?
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'INDIVIDUALXPUPIL

’ ACHIEVEMENT AND GAIN SCORES

’Student"

'\ " Number. -

Pre

%'; Class Number L

2

4

T 169

Post Galn Pre Post Gain Pre Post Galn Pre Post Galn

E R I T I ST S S e e W C I
FW DD R OO OFToWMEFEWNEON NN E N

N
W

Yo

C11s

ks
(44

e

131

79
104

4*30
16|
 34t
27

70

.387;
c 590

110
78
Y %
79
55

106
i1

107
124

103

80

121
- 92

i:39

36
30
L8
14
25

105
63

63
85

b7
123

11

§ﬁ52

;"9'2 .

,119 ;

o4

104
85 .
111
64

125’

63

v81A

71

14
31
12
22
26
17
7 69
26
a
55

83”
18]

%
37

T72-.103

135
o ss
| on
166
1106
v .,'1.’05' .
1119

133,
75
117.;

82\

109
, 492,
115
128

-2
16

10

31

20

47
28

90

i

u84

38
62
52

86 .
70
102
72
85
8L
95
hse
85
67

62
99

86

39

Cu2

12

“24“
30
0
36

19

231

12
2k

37}
s

13

3
15

&7
58,
122

-77

. 50
62 -
|50
{69
I e

B8
99

125

107
: 91 

89
60

93
56
N

21
L1

3

30
b1
27

10

24
23

15
. 35..
16

42

46
s, -
30 .
10
22 .
5k

b1

75
79
‘51

10 -
71
53
58
-43;
61
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39,
| 33

33
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63
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77
.78
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e
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80
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