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- | : - ABSTRACT
.Second Léqguage programs across North America, are not, in
general, the wide success that teachers would like them to
" be.., Students have failed to '»show an interest for
second-language study and-culture. However, in a future in
\whﬁéh, the only thing that is certain 1is change itself,
skills of social and cultural communication will be a neces-
sity and can be a majo;gcontribution of the second—language'
"class. The imperétiVe is then " for the second-language pro-
fession to convért these arguments into valﬁable programs
:Vhiéh will ;onsider what the teachers want to b%fer as well

as'what the students want and need.

~Tﬁe_ pﬁrpose of.thi; study wa% thérefore tb examine the neeHS'
 and interests of the adolescent learners'curfently enrolled
‘in a’séeond—langque class. More Sbecifically it fdéﬁsed on
five areas of concern: 1) ‘the second-language leafners, 2)
their genéral attitudes toward second—languagé"}éérningl 3)
the various skills’they are inte:egteg in acquir{ng, 4) the
second-language learners’ feelings about different aspects
”éf the instructiohal process;‘Sa their'rationale'fo; sfudy—
ing a second-language. |

Two hundfed aﬁd four junior high school students enrélled'in
“nine graae nine classes, under the juribdiction. of - the‘f

Edmonton Public School Board, participated .in the study.

: -iv-
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The students were divided into three groups. The first two
groups were compr1sed of students reg1stered in two differ-
ent French options (Extended—French and French as—a—second—
language) The :third grouﬁ had stddents ‘registered in
another optlon (Drama, Art, etc...). Each student received

. a questlonnalre. » ‘questionnaire A for the students 1in the

~ -

French optlons, quest10nna1re B for the non*French students.

ot

Frequency counts and‘proportlons were obtained for each item

of thé questionnaires, tabulated and;analyzed.

&

I T ; .
The following conclusions tan.be drawn from the study:,
) A- . : R - g . o C - . K] ’

et . et . -
<
o - £

1. The students langﬁage background/“although uaried, does
not seem to be a - factorminfdetermining skudents“'regis- '

I3

tratlon or not 1n E second language class.w~’ g

2. Second language learners are,.for the majority, girls.‘

3. 'ipe students feellngs towards second lahguageilearning
are generally Ap051t1ve._ Howeyer; they helieve that

enroll;ng-lnl a'second—language class should remdin an

' ~

opttan; ’

4, The:studentsh_feel that fa-variety.'of second—languages,m
other{than French 'Should be ofﬁered in schools. S

5. Speaklng and readlng are .the skxlls that the majorlty of
students are. 1nterested 1n.

6. There_;s a lack of consensus among students regarding

the study:of cuIture andnthe role of ‘grammar.
[N . - . . . . . ’“: . i .._- .



- ) ' -

Students’ view proper grammar and pronunciation as’ impor-
proper . ; b \ SO

tant tools for communication.
Students very strongly emphasize language—as—a-code‘ovér

language-in-culture.

Students agree that variety, relevanc? and oral communi-

¢ +

‘cation should be'present to aﬂgreater degree in their -

’

classrooms.

Students are l=arning a : second-language for travelling,
for their own enjoyment - and for fﬁpure_job consider-

Al

~

ation, "
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Chapter 1
THE PRQBLEM, -
Introduction

.- "We pass the word around, we ponder how the “case is
<put by different people .-. . we change our minds, we
reach an understanding. Society evolves. this way,'not
by shoutlng ‘each other down, but by the unique capagi-
oty of unique 1nd1v1dual beings to comprehend each oth—
er. (Lew1s Thomas, 1979 120° ‘ : : : -

- - . . : . TN

'fAs'teacherS'Qeware forced'to admlt that our efforts at mak—

.1ng students want to comprehend other people S langhages or\

'.other cultures have not exactly been a. spectacular success.

"IWhlle the teach1ng of second languages 1n the publlc schools

Alas Ru551an, .Arahlc,lMandarln, Hebrew ‘the study of second‘g'”
:jlanguages in hlgh school 15 junlor h1gh .js 'nonetheless“
'fdecllnlng as. stated by the authors of Actlon for the\'BOS Agst“

Pollt1cal Profe551onal and Publlc Proqram for Forelqn Lan?f

?ary school populatlon 1n the Unlted States is~ study1ng a;ﬂ .
'i~second language at any glven t1me 'and flgures in Canada are;r”'

'fnot far behlnd w1th the p0551ble exceptlon of 1mmers1on pro—:}

now encompasses languages not taught a. generatlon ago such

'3~grams.- present and across the Unlted States,' there 1s*

iapprox1mately a" flfty per cent loss of students between the

.flrst and second levels of language studya ;Programs are‘g

,'51mply not conformlng elther to- teachers ‘:clalms ori stuil'g'ﬁ

NG .

T
. -\\

o guaqe Educatlon (1981) Less than 20 % of the :?mal second—?dﬂdw

,dents‘ expectat1ons (Roblnson, 1981) Students appear to. bejjf



turned off by the programs they experience. They have been
attracted by promises of an ability to communrcate' in the
language and' an. awareness of culture, and' they have .
received,-in most cases, tests'and texts'that require almost
exclusively written, and some spoken, responses;”'ln’class—
rooms, second language learning has been separated from the

.cultural 'and social bases out of which the lahguage grows.

In short the - program has not been rewarding for the stu-
m .

dents; it has created nelther afsense of accompllshment nor ‘"

-

a challenge to their talents and ab111t1es, nor has it beenﬂ

manageable in its content. .. In many jurisdictions"in North-'

A

_'America the currlculum has been designed by, the. "experts
.and has, been, at. large, thought of in terms of one approach“t

4,and one prototype course (Rlvers, 1981). Although there is

-

a great varlety among the French programs "now approved for

-

"use int Alberta the sc1ent1f1c and technlcal‘approach paraév

'dlgm to currlculum plannlng (or Tylerlan ratlonale) is still

‘ belng empha51zed in the majorlty of these programs.

-

."1.think there- are reasons for bellev1ng that in the

. “near future there " may be ‘a resurgence- of -interest .in
- - at ~least some. modern. languages . . .." (Edgerton, . -
©.1980:222). . o - o

?iThe decade of the EIthleS has given,second language‘teach—
fers some cause for: re301c1ng . The'basis- for this optimism’

ils‘the gradual recognltaon 1n the publlc at large that'we

: muSt educate students to deal w1th the world and 1ts prob-



lems: partiCularly the challenge of acceleratlng technolog—

ical and social change. :We must - also sen51tlze them to the‘

. fact that(these"problems do not end;at the . shores of North"

Amerioa."Here in Canada the gradual;hOQe towards"metrifica—v
tion,‘the entrenChment .of language rlghts in* ‘the Constltu;
tlon;f the ;objectlves_ developed Aforg the Soc1al Studlesf
program nin.Alberta) 51m11ar1yj 1nd1cate thlS _recognxtlon,
’ilhis'slow 'opening up'of» the'North Amerlcan’»publio tonards

the world is belng translated in educatlon into ""a-'call to .-

i

'scomprehend others and also to communlcate clearly.ourselves"
liln the multlllngual and mult;cultural soc1et1esi-wh1ch are
comang 1nto being all.over the world" (Rlvers, 1981 ; 448)'
Global educatlon educat1on for a changed future world seem
.to be recurrlng themes in North Amerlcan educatlon goals for'

the 8u s

In this perspective second language learning has an impor-
‘tant-role to play. .’ .. .
"At a time when students °arg capable of -understanding
the global gestalt, are stﬁ\X3ng the ‘intricate bal-
.ances of nature and mankind . . , and are firming up
“their ‘philcsophies of ‘l1ife, the foreign-language class
-~ can, and ;should, center attention on the role of- ther
' m.human belng\~1n an 1nterdependent world., Language is .
‘the wvehicle that- carries us down the multilaned routes
connecting people, - all of whom are in motion. Lan-.
- ‘guage. study can-. make the coll1s1ons of -these by-ways -
- meaningful rather . than disastrous.". (as reported by
Rivers, 1979). ‘ s - ' S . ’

“ -



It is belleved that a future in wh1ch the only thlng that
certain is change 1tself, depends.'on.skllls ‘of soc1al and:
cultural communlcatlon TheA language teacher 'can help;
‘deveIopithese\»skllls. Secgcd language experlence can make~
‘individuals deeply and genuinely respectful of. other cula_u
tures and of the people who have been shaped by them and’ who'
are their bearers. A posxtlon of genu1ne respect and-not ofl
mere”toleration can be developed and shOuld be a major con—_
tr1but1on of the second. language class, that is, if the.con-;-
cepts of ‘universal brotherhood and betterlalnternatlonal

understandlng are +to be anything  other than empty phrases

and vain postures. (Edgerton, 1980).

Need for the Study

w that thHe B80's seem. to: have opened on a: br1ghter note forg»
second language programs, it is time to develop a currlculum

'vcontalnlng“ language exper;ences for-the 80% of the popu-
Avllation that has shied avay from enrolling 1in them. ?The
_mperatlve is for the second language profe551on to convert

the. strong arguments for language study 1nto successful pro—

grar -hat cannot , be ‘bandied around as elrtlstf ~and/or
"our: ‘m. frill." (Martin, 1981). »

Ir a no. . ~%_Sunrise : The Rough Music written gy Llewellyn
(1976) = - ov 2r gives his foster-son some adéice as a



ghiding light in t1mes of changes He tells him, that every‘

lnow and‘then, - one must 51t down, take notes, f1nd out what
the harvest-wlll. be, and then go VVnever-bllndly,',always
‘ready'to .change course; as a good nav1gator must when he
finds ‘the map’ wrong." (Llewellyn, 1976). This statement
. could*also.be the secohd language teachers'“ guldingmlight{
‘fThey Cannot-any longer expend all the1r energles on a very
narrow-concept 1of content (language—as—a—code,_ and litera-
‘,ture in hlgher 'grades) but they must take the broader view *

of language as- communlcatlon and culture and llnk it to- the’

issues of global educatron..f

.

Furthermore, consideration .of' the harvest in our times
,’1mp11es market research on the tastes of the consux_rs, not
only,what we: th1nk they need but also what they want. As
educators, we must str1ke a balance between the two if stu-
dénts are to be motlvated to learn what we offer. One can-
not make students learn what they do not want to learn. We
::lmust not th1nk that we know but start flndlng out: who are
_our language~1earners7 What‘do they want? "Students deter—b

.mlne our course objectlves. Our course objectlves determine

. our COntent., "Why" -cannot be established: apart from r»'who"'

' the partlcular students are and "what" their- needs and wants

¢

fareu.-:(Rlvers, 1976: 256- 257)

All promotlonal efforts out51de the classroom will’be'inef-
‘fectlve 1f the program is not :relevant to the ﬁstudents in

-~
~



the classroom itself (Rivers, 1981). It does not make sense

to

fsell" students on the idea of communication and then

P offer them a crash course in' verb forms! Thus, if the ele-

ments which influence students to want to study a second

language could be identified, the classroom situation could

be modified to enhance this desire to learn. It would also

permit the teacher to develop an understanding ' of the fac-

tors which promote a good teaching and learning atmosphere.

This, in turn would foster a greater satisfaction and

enrollment in the second language experience. Furthermore,

curricular concerns could be addressed in terms of a commu- -

nicative and reflective mode of action. Dialogue with -th-

‘and manipulation. .

e

ers and reflection. on our actions would. replace imposition

Purpose of the Study

1

-iThe purpose .of the study is tO'examine the needs and inter-

"ests of the' adolescent learners currently enrolled- in secf_vs

ond language classes and'toi’esﬁablish their ‘rationale for-

- studylng a second language. ‘Morel'specifically, answers are

'~sought to-the follow1ng questionsf

«

. Who are these second language learners enrolled in‘sec-

ond language classes 1n Edmonton’

What are thelr general att1tudes toward second language
learning? : .



. 3.. What language skills are\themeore interested in?

4. What are their feelings about different aspects of the
instructional process?

5. What are their rationales for studying a second lan-
guage?’ )

Definition of Terms

For the purpose df this study, the'following*‘definitions

.will apply:

1. Second. language - refers to any language which 1is

learned or acquired - in the course of one's life, other
" ~than the motner tongue. Here, the distinction between

foreign language (a language- geographically. removed) and’

SECondftanguage.(a langdage used 1in the learner's envi—

ronment) , (Sternl 1981) is not made. v ' o

2},_T¢ "know".e second languaqe ;'to,heQe reacned-tne middle
level as stated by Stern (1975) in the Glllan Report A
'worklng knowledge of French .': . a useful command of
'the language for readlng, for llstenlng to the radlo .and.
ofor talklng “to French speaklng Canadians. " ,‘}t entails

the knowledgei of the code, how and “when to use' it as-

well - knowledge of- the culture. o o e



3.

nomlc interdependence of'the"politically separate'areas

N ¥
v

To learn' a second lanquaqe - is'to attend to the lan=-

[y

guage llngu1st1cally (phonology,':mofphology,_syntax and

lex1con),;communlcatlvely (knowledge of - how'tolsay what

to whom, when, where and  why) and culturally ’ Fof this

‘study, it ‘will entail learnlng a language in the claSs—<

room setting.-

Culture - refers to the customs or social heritage which

provide p%tterns far living_for a group of people; It

is those\genéral attitudes, views Of‘life“ and spec1f1c

manifestations of civilization_ that g1ve a partlcular

people‘itSjparticular place infthe Qorld. Saplr (19240

<

o

‘Global educatloh - refers to the concepﬂ bY*wh1Ch educa—s

tion 1is seen as developlng -in students 'an 1nformed

appreciation of ’ the cultural bonds that are developlng,;

k]

among all nations _in the world, of the 1ncrea51ng eco-"

' .

- and peoplesi ahd f1nally of the emerglng econom1c 1nte-

gratlon of - the globe. (Abramow1tz and Ferguson, 1981) .

\
)
L8 . . * ~ . -

Currlculum -'refers to the\ subject matter to be learned

~.in an. educational 1nst1tutlon..\ Central to . it is thel

‘'setting of goals, gene;allzat1ons, learring actiVities,'

_and suggestions for evaluation:: the 'Tylerian rationale.’



' ~of the language.hfor:communication ) It'is ‘the pedagog—‘f;*

v

‘Communicative Competence - refers to the .intuitive.use. -

-

1cal approach whlch sees communlcatlon as. -an’ authent1c'

idrrect experlence which 1s dellberately bu11t -1nto the

curriculum at a very early stage. It is a-technique'of..:j~

e'.ianguage‘teaching {Savignon, 1972).

IS

'Immer51on - refers to & program in whlch the language of

‘1nstructlon (French) 1is the target language "to. be‘

learned almost always within the context of an: Engllsh—

speaking schoof This language of 1nstruct10n ‘1s the

"vehlcle through whlch other subjects are taught

9,

>

Blllnqual Classes - refers to classes beglnnlng as early

T et ——— Y Y .-

\Q -
as klndergarten in a language other than French- and:

T Engl1sh..' Flfty percent of the day may. be used for[

10.

inStruction of subject content in that language.

-

English-as-a-second-lanquage - refers to’ a progr n in

!
o+

. which non-native speakers of English are learning Eng-

_-lish within a classroom setting. As in the. immersion

11

¥

program the language of instruction is the target lan-

guage to be learned and the vehicle through which other’

subjects .are taught.

Extended French - refers to- a program offered'by the

Edmonton PUbllC School Board to studentsfat-the elemen-
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Biiinqualish - refers to” *the ablllty ‘to use "two ianif}k‘

NG

» Vi K ~

guages effectlvely in dlfferent contexts. ~The.levei‘of;“

C - - — . s - a “ A

prof1c1ency in each languaget1s not nécessarily equal.

- -~ ~

~ -

 Assumptions

Anyone can learn a second lanéuage CCarroil, ;§63), -

~

The classroom factor gréatly'outweighs the environment

factor in influencing continuation in second language

" study. (Jakobovits, 1970). ~ 0 /

,,/// t
i

Teachers' claims that to open the door to-another cul-

ture, and that to understand other\peopla'snway of.Iife:



are false claims (Robinson, 1981).

., language teaching'épproach or style.

’dent;

‘are automatic outcomes of second language instruction

Va
°

Middle years (grades 7, 8, 9) are <crucial years for

attracting students in second language programs.

Not everyone needs to be bilingual, but everyone needs

to learn a language. R

Delimitations of the Study

No attempt is made in this. study to determine the influ-
ence of language aptitude for learning - a second lan-

guav'g'e.-'w-,‘;'.~

“

. - There is no formal evaluation of any particular second

The ‘study does not také into.account the number of years

-

of second languége ins;ruction-at*the élementafy school,

if any. .

" No atpémpt'will*be made in fhié study to obtain specific

‘indigations of the socio-economic status of .each stu-

»



This study is‘ restricted to grade'9 students in the
Extended French (X%Frénch)gprogran-and' in the French as
a second language programv(?.S.L.) -in the Edmonton Pub-
lic School System, as well as, grade 9 students not cur-

rently enrolled 'in a second language. course.

. . There is no formal differentiation made between the
'Extended Frenohaprogram and the F.S.L. program.

.. This study does not deal with students in 'brlingual,
immersion and English—as—a*second—language_programs.

o’

N : \Limitations e

s

In this study, second language programs or courses refer
! S Y guage prog , ¢ _

only, to French as a ;Second. language (F.S.L.) “and/or

. Extended French (X-French).

Since thlS study deals only. w1th grade 9 students fol-

low1nguclearly deflned programs 1n the C1ty of Edmonton,

care should be taken in general;21ng the. results to oth—,

er grades, jurlsdlctlons and’programs._

S

LS.
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‘Chapter 11

'REVIEW OF THE LITERATURE

 INTRODUCTION '+

: Educatlon 1n general?and language educatlon 1n partlcular .

renews 1tself and rev1tal;zes it's practlce through quest1oan
‘1ng and self examlnatlon. One area of quest1on1ng Wthh pre¥
.,sents - the educator  with'. a challenge ls’ second language-
learning andn itslfocus:A theflearner.‘ This-challengef as’
seen‘by many language experts (Rlvers, 1978, ; 1980; -Altman, -
1980; Myers 1980 Stern, 1981) is. the. acceptance of’the
'fact that in a school or universityrsettlng second«languagew«

learnlng 1s frequently abandoned dn"anger, and frustration"

n

- after one or two years of study desplte sustalned efforts on"

the part of educators-to change. it, In the process empha—_g<l

sis is put on the learners' "side of the story;" hlsgcharacf'r’
teristics which he"brings to'the.learnihg\ process,fastell','
asvthe'educat&onal' treatment whlch he undergoes. . The dls;_7

covery . of how the. students percelve thelr own needs and what'

‘contrlbutlons they can- make in meetlng these needs :15 o?e o

1mportant step in reduc1ng anger and frustratlc \Rrvers and .
Melv1lle, 1981). _Thus, it Ls<"dlscovered" that there 1s not
one pedagogical answer toAthe problems,.only the answers ofh

manY‘individuals; Furthermore,'current condltlons and ques—_

tions in educatlon requ1re that we, as. educators, reflect on_:_*

what we,do whenrwe choose certaln act1v1t1es and objectlves o

\

_' _1 3('_,'



.ﬁn a"currieulum .plan. A curriculum is‘ha "yalueystatemeﬁt*
lGrlffln,”19795, and developing a -ratipnaley the reason and
Purpose for the content and the treatment “of that-COntent“
is thevessential part of any’ currlculum plannlng (Macdonald d

1978). . . L

rThus .thlS review of the literature wishes to'explore'three k
aspects of the second language challenge°
”l;"What-ls the 1mportance of the students -affectiye yarlf

ables: - attltudes and mot1vat10n7 -

4',2.' What is_the classroom fa;tor?
'3, what is the "state of the ‘art" in curriculum and sec-
ond-language learning and, teaching? )

" The Affective Variables

. Attitudes. .

.7"I hate French e e Why do I have to learn & second lan—.~'
'pguage anyway' ;,}'. These grammar_ rules are too hard R

jHow many times have we heard students bemoan1ng a currlculum'

R

-’and teachlng methodologles they percelve to be 1rrelevant7

'thhey react to what they feel is‘af joyless exper1ence by .

‘rebelllng, by staylng away from the classes, and by‘general—‘
ly- remalnlng unlmpressed by many attempts at motlvat om car~.’
'rled out by thelr teachers. Attltude can be def1ned looselyt,,

-'Tas a feellng for- or agalnst ‘and in more spec1f1c terms as :

ﬁa”frelatlvely endurlng ‘organlzat1on of vbellefs’around an

.



i

- object: or. a’ situation, predisposing one’ to ‘respond 'in some

'..preférential-manner z It is the student 'preference'which_

vfrgoverns hlS attxtude._; (Rokeachr‘ l981:12)., 'Asfearly.dasf'

.1961 Lambert suggested that~the attitﬁdinal‘factor fis one
fof the more 1mportant ones ‘in second language success This

- JresearCh has 1nd1cated that . underlylng the development of

'hsklllS'ln masterlng a second language are two 1ndependent'

;_factors f an, 1ntellectual capac1ty and an attltudlnal or1en-l

"-ftatlon toward the other 1anguage; group Valecte'and DlSle\'

ff(1971) have deVeloped a serles of stages to deal w1th and

'Jldentlfy students op1nlons, feellngs and~ attltudes,'whlchfv

'.‘:lS presented below (Valette and DlSle 1971;17):

CSTAGE T -INTERNAL BEHAVIOUR  EXTERNAL BEHAVIOR

l..<Réceptlyity,ﬁ'f"-Awareness‘ N 1'_ Attentiveness
T 2. ReSponsiyeness'j‘ Tolerance-g . Interest,
Enjoyment'
3. Appreciation“ 3»Valuing":ﬁ ‘ fh,;_ .anolvement
4.. Internalization  Conceptualization '  Commitment - ™

" 5. Characterizaton- Integration. . ° ‘Leadership ‘

15



The 1mpetus ‘to‘Start polling students.-on their attitudes

'toward second language study gained momentum when quest1ons

- were ralsed as-to‘why students were qulttlng_language study,

~often at:the"end‘of the first level and/or electing not to

enroll in ‘a language,.class. This was the subject of an

v

-ulnvestlgatlon at  the PUniversity of Illinois in 1966,
'reported by - Jakobov1ts (1968 181-227). ~The results indi-
i cated’ that seventy -six percent of the students disapproved

'of the~.second language requlrement and forty percent felt

‘ﬂthat second language study in college had actually been detj

"'rlmental to them. -

\

The 1970 Northeast Cdnference‘s' theme and empha51s also-

_’hlghl1ghted the profe551on s de51re for 1ncreased ut1llza—

e tlon of 1nformat10n concernlng the learner factors 'In the

;Report of the Conference two second language attltude ques—

',tlonnalres were 1ncluded- one .. for students w1th prev1ous

4second language tra1n1ng, and the other for students w1thout

Vlsuch tra1n1ng These two, quest10nna1res are ba51cally iden-

i

"t1cal Items Qn’the scales,.maynbe“categorlzed accordlng to

{'several broad areas-"”influences on the student' which

hencourage him to or dlssuade h1m from studylng a secOnd lan—
guage, compar1sons of the ‘ease or dlfficulty of studylng a'f

' second language,. the dlfferent types of sklllsypreferredv'

'.and-rationale‘for»studylng ?t'f

N

16



The research of Gardner and Lambert (1972)‘represented SYS—

- 1.7 *

,tematlc attempts to ‘examine the - effects of attltude on. lan—,ﬁ

guagerlearnlng. The ‘most 1mportant aspect of these f1nd1ngsl’
‘_ishthat"attitudes rare group orlented. ' Success- in language'

learning can be influenced by“ the attltude that the learner~

' has.touard the members of the cultural group whose language

" he 1is learning. Subsequent large scale studles.—on'.the
relationship between‘att;tude andflanguage,success were con-

ducted by Oller and his cOllegues.»(Olrer,:;HudSOn and_"Li'u,‘;E

©1977: Chiharra and Oller,i-1978; Oller, Baca ‘andifvigil,

1978). ‘fhese, stiglies yielded; for the most’ part, similar.
results- positive attitUdes tdward self the natiVe lanj.

-guage group "and the target language (second language) group-.

enhance prof1c1ency

‘ Various researchzstudieS“haQe hlghllghted the 1mportance of

attltude as’ one of the factors contrlbutlng to ,success 1n

second language learn1ng.A° Attltude 1s learned behav1or,

"'and consequently, can be changed from negatlve to p051t1ve

by act1v1t1es and experlences Wthh are percelved to be-w"

ii meaningful by“the-students. ﬁIt m1ght thus prevent studentsg.,

~from qulttang 1anguage study and encourage them to enroll 1ni=:

" a second language class.“



",Motivationx o ~

It.séems ' clear that the séoond language learner benefits

from p051t1ve attltudes and that negatlve attltudes may lead ’

pras

to decreased mot1vat1on and in all llkellhood unsuccessful

atta;nment of .prof1c1ency.‘-Motlvation‘}s;4often seen as a

.‘;'

‘plek-»task;, Beginnjng with' ThotndikefS' studies in 1932,

there has been a close and continuous relationship between

_ motivation and. learniné.' It is ‘easy to say that a-second\‘

language learner ,Vili be,suCcesSful with” the proper mot1* -

vatlon' but.is it'true? - What is motivation? | What are’ 1ts

components7 How does one create, . foSter'and;malntaln‘mot461

vat;on?

LN

.'Commonly,speaking, motivation is that whlch 1mpels ome to

‘move, whether such .impulse"is .oonsc1ous-or unconsc1ous."

"Motivation may be either extr1n51c ‘or 1ntr1n51c.- Extrlnslc

mot1vatlon refers to those forces whlch are. not 1nherent 1n

the.materlal belng taught (e g., the use of a,fllm,\rather“f

than :its COntent).1 ThlS"klnd of motlvatlon may he the

source for‘ developing the‘essential 1ntr1nsac motivation

of a”student.;Lado (1964) 1nd1cates that- the "urge to commu- -

nicate" is a force that increases language learning Car-

f roll (1963) suggests that motlvatlonal factors w111 not make =

“much ndlfference' in achlevement as long ‘the, learner

‘remains - cooperatlve and actlvely engaged in. learnlng (Car-

R R

;major'faotor.in'thefsuccess or failure of virtually any com- .

;18



: L o S ' L o
roll, 1963:1060-1100). He establishes a difference between

"being interested" and "being motivated"” and reports that a

persen’'s likes or dislikes for second language study are

unrelated to aptitude or achievement. "Motivation will be .

.related t6 ~achievement only when it affects how well stu-
'_-den?s will;péfsévere 'in‘active'learning efforts in a situ-
agionliﬁ which they éﬁe relatively free to lag in attention,
as in ‘Public schools™" (Carréll, 1963:1068). However, this

- was not supported by one of the best known studies of moti-

- vation 1in second language learning which was carried by-

‘Gardner and Lambert (1972). They suggest that there are two

. classes of motivation for language learning: instrumental

and integfative, and that the presence of the latter is nec-

éssary for successful mastery of the highéf levels of profir

_ciéncy signalled by  "the development of a native-like

accent” and the ability to "think like a native speaker".
. . _ C - o~ :
In general, the studies referring to this construct have
established the presence or absence of .integrative moti-

vation by_using an open-ended or multiple choice question-

. naire, asking for-the reasons why someone is learning the

langﬁage in dﬁestéon.. Reasons are considered instrumental
‘ifvthey SUggeSt that ghe'language is being used. for pufposes

.suéh'asf 'to~fulfill-an,éducation requirement, to get a bet-

terlposition,‘ tQ rea& méte:iallvin the language. They are

.¢Qnsidéred ihtegré;i?e. when' they suggest the desire to
;become_or relate to a member of the community speaking the

langﬁaget;‘Many of Lambert's studies and one 'study by Spol-

\
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sky (1969) found that a high dedree of"integrétivetmbtif;V'

vation was generally reflected in 'highé:" scores . on

proficiency. tests in a secbnd»language.

LY
v

. , - . o ' . RN . .
In recent years, . however, evidence ‘has begun "to-accumulate

‘which.chalignges such.a claimiand‘\pgintsﬁ0utippce more that
there is no single ‘best means of learning a second language:

some students in some contexts arevmore;Spcéessful in learn-

.

ing a languége‘_iﬁ they~are-integréti§ely ;Orientea’and oth-

ers, in -different - contexts might . benefit from _ an

instrumental orientation (Bursﬁallhet -al., 1974; Qller'et

al., 1978). The new findings.also: indicéte,that»ﬂthe,tWo'.
types of motivation are not necessarily mutually exclusive.

Most'épudents‘ are to be .found somewhere along & continuum

between instrumental - and intggfétive, motivation and _addi¥

-

tionally .their .position on this continuum can depend upon

the social miiieu the learner finds - himself in as. well as

the ethnolinguistic vitality of-the two groups . (the native

learner group and the second language group)'(Stern and Cum— 

miﬁs, 1981),

~

From these studie§ it is easy to conclude that second lan-

-

‘guage learning is an emotional activity involving countless.

4

affective variables. Failure to take this into account may

result in the situation as illustrated by the following car-

“toon.. (Mager, 1968)!....

-
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I-teach
tolerance of-
‘other opinions

I teach
grammatical
‘sensitivity!

’ 1 hate
~Erenth!

The Classroom Factor

@«

s

Voo

"A classroom is an environment and . . . the way-it is..
' organized carries theé burden of what people will learn

from it . ...;"H(POStmaﬁ andﬁWeingartner, 1969:18)

"Throuéhqut,the Year;,~theré has been mﬁch.enthusiasm for
édhéatiéﬁal—ih?:o%ement in geheral and for new approaches
énd méfhbdé'in‘secohd language teacﬁingjin parﬁicaiar, How-
ever, from: a Sur#ey, of.fwo hundred and sixty claésrooms,i
Gaodiéd has._COncludéd that .fmost.df' the éo called educa-
" tional refofm > movement has ‘béeh blunted oh the\ classroom
dooxf"'(iAn Si'ib‘erma‘n, 1970;159). What Goodlad noted in 1969

is still valid in 1983.‘ The fate of second'lahguage'studyu'f



'lies\behind‘the-.classrobm door. =The classroom- entalls the :

interaction‘:of, at the-eeryhvleast three elements the
learner, the teacher, and- “the presentatlonal de51gn or meth—h
_od'kétrevens,_lSBO 117- 28) and this classroom 1nteractlonprs

otlgre;t,lmportanCe__to,the.learner.“'échdtta- (4973) postu:

lates that students drop courses-'in‘close relat1onsh1p to

‘~'wh1ch professor teaches the course.. Rivers (1972) suggests‘

—

that the personal 1nvolvement of the teacher is as 1mportant"

Vo

as the method _of dnstruct;on. -In a.-very interesting study'

Wthh polls unlver51ty students-vaboutflanguage teaching,f

Walker (1973) summarlzes p051t1ve teacher characterlstlcs as.

reported by the students “in *--folloyrng .manner.. The
best—l1ked teachers were;VPinspiring[" "enthusiastic"; the .
least ‘liked were "arrogant" "demanding" "poorly\prepared?,

“and "boring." Jakobovits (1970) clalms ‘that the-classroom
o RN
factor is one  of the maln elements 1nvolved 1n 1nfluenC1ng_

~ o

,continuation in second language study, partlcularly in an“

environment where instruction 1is likely to be the major~or
even E%heVonly source. of second language input. Papalia
(1970) ‘found*that second—language students dropped' their
study because: .-. 3 | - o

1. The second and thlrd levels of language were hard.

2,0 The student preferred another subject

3. The student was not 1nterested anymorer

4. . . He was advised by his counsellor not to continue.

5. He did not like the teacher.

22
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Three of these Treasons tan be attributed .to classroom Pac-\

tors, For Stern (l98l) ¥ the educational treatment (objec—

tives, .content, ‘strategies, curricula, and evaluatron-

o -~

procedures) is of- spec1a1 1mportance and makes research on

it all the more- imperative. ThlS 1mportance comes from the

\ ~
a N

fact that it can most -readily be modlfled andJ adjusted to

different'social and language\environments as well as indi-

‘v1dual learner factors.: Alstudy‘ by Myers 11979).fqund‘that.

for American students learnlng a second language, components

of\mot1vat1on can be grouped. 1nto two factors., claSsroom

- ~ ~ N,

and - env1ronmental Classroom factors ane def1ned as ;all

aspects of student part1c1patlon and experlencescw1th1n the

'class-(e 9. act1v1t1es, readlng, speaklng, etc ) e o Environ- C‘

mental factors are the ones wh1ch are out51de the student s°

< -

personal language learnlng experlences (e. g., 1nfluences of
teachers, oarents, peers, etcl):.“This study of 400 second—

T ary school students enrolled in ‘a second language class

-found that the classroom~factor clearly outwelghs the envi-

N

ronmental factor in 1nfluenc1ng contlnuatlon in the study of

" the Second language. »ThlS would mean" that 1nit1al moti- -

~

‘vatlon prlor to language study is important However- 6nce

)

~students have begun thelr language courses, motlvatlon mlght'

.Zdecllne and dlsappear all together._ Valette (1980) wonders»

i1f.the'student S - degfee of mot1vat1on mlght not be-arfunc~ R

tion of his/her-success in the course. Stev1ck (198&) con—f

'»fcurs w1th Valette and suggests that what goes “on 1n51de and‘

..

.
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between. peaple in -the‘classroom is mQre 1mportant to suc-

cess tham materials, techniques and llwgu1st1c analy51s

~ - -
~- S Co- = ~ S N =

- - ~

From this brief oueryiew~ of the literature it *seems that

11nteract10n in the classroom is of prlme 1mportance because‘

"there are many students today de51rousnof eprorrng another_
{ -

fAlanguage and Culture who are not f1nd1ng 1n~ the classroom:

e N - <

the opportunlty and encouragement they need to pursue thelr.”

. -

~ =

A“exploratlon.‘ (Sav1gnon i976: 296) lu.u:’ .

-, . S~

.+ . «The Curriculum S

N . . “
N . . o . L - -

-Curriculumv“planning"fornHSécond;languagés‘“seems' to. hdve ~

evolved.in stages according’fto falling}jbrtrising enroll= -
“ments. . From the foundatidn of the Modern ﬁLanguagé:Associ—-‘

%tion of:.America.(ﬁLA)‘in 1883 to the~presént day,tsécond'

language teachlng 1s a story of struggle and\a slow-process T

of change to conv1nce the publlc and educators at large that -

-~

. s _
modern languages belong in the classroom.~;Herron (1980),;~”
sees three cases “or ratlonales which"haye-been.offered his- ~:

torlcally for.second language instruction in the‘ciassroom. T

These ratldnales have been offered as, legltlmate reasons for

~

'-studylng ‘a- second language° the cogn1t1ve case, the utlllta—-‘

(, -

-frlan_ca‘se,~ and~the cultural case. Although she finds it
difflCult.’to~build_faw case for language study so}elym on

~

grounds of cognitive development or on utllrtarlan reasons, -

~ . . Tl
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éhe thinks‘fhat a case can be put forth in .favor of second
‘langﬁage study fof¥éll s&udents if it is based on a cultural
.ffahgwprk}v Cﬁrriculum makers must also address themselves
to thé question of the validity of traditioﬁal arguments for
'stu&§in§.é'second ‘language. Reinert (1972) thinks that it
_is dishonést to justify the pléce of second language in the
Eurriculumq in terms of "potential fringe benefits for a
seléqt feﬁ" (Réinert, 1972; 205-209) or in some way tﬁat can
be‘inﬁerpreted: solely in terms of dollars and cents. Our

failure to give -real reasons has led students to become

disenchanted. Freeman'7(1971) states that "it 1is a great

mistéke‘to:think“merely of 'Vocationallusefulness" when'pr?—
motiﬁg . second iahguage'leafning (Freeman, 1971:141-148).
Ri&ers élgims that foreign language ~_study can contribute to
a:ﬁtudentigifquélity.of life, . to his development of critical

and moral 5ﬁdgément, to hisfability to adapt'and readapt to

,changing - attidudes - and circumstances" (Rivers,

1972 :1.‘1_3—111;4) ]

. ) . o s , )
In the same vein as Herron, Valdman (1978) sees the history.

of second language study marked by cyclical alternations
. . . ‘ N 77/// . v
between stress on communicative skills and emphasis on writ-

ten and qgalyfféal ‘skills, in a word, stress on the use of

o

langﬁagé as;»oyposed to the study of 'its structure. As an
example, from grammar, translation and reading (G.T.R.) we

~went to the audiolinguéi'_approach, then to the cognitive

1
PR

code. approach,” and finally to an emphasis on communicative
. o . i

» ..

N

(SN
BN
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 competence (language-in-context). ‘Inspection of the profes-

i

sional journals nowadays reveals a high proportion of arti-

cles advocating thé imparting. of genuine communicative

skills and proposing techniques to reach this goal even in

the beginning levels of instruction.

L

Whether the stress 1is on communicativeicompetence or gram-

:

mar, much second langquage educational practice has been

closely tied to the behéviorist/technological“ tradition.

Lapan (1980) - attempts to move away from this fairly common

approach to instruction by proposing an alternative: "the

. dialectical paradigm* or "critical theory.". This paradigm,

first suggested by Macdonald, has for its goal pfaxis -
action with critical thought, and its main concept .is
dialogue. According' to this, the ﬁeacher must participate
@ith students as the inrst learner" and must.be included as
a major queétioﬁ in the study of the ;urriculﬁm. For Lapan,
the ﬁain advantagé of the dialogic model is that its focus
is "m;tual productivity rather than an attempt to shape
another™ (Lapan,- 1980:143-144). Furthermore, she suggests
th;£“teachérs must resolve the dilemma between langﬁage as a

logi¢ally organized  body.0fV content, subject to anély;is,

and language* as a vehicle for the communication of ideas,
feelings, information and the self.

The idea of an alternative paradigm is also addressed by

Crawfofd Lange (1982). She states that at the level of cur-

26
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riculum design ;wo_differéhtf designs offer distinct options
to the teaching of geéond languages; the ‘sfstems‘— beﬁav~
/yﬁral and’ the proﬁlem:posinéidésighs. The first one stress-
es "incren tal learning and Jmastery learning” (Cfawford

Lange, 1982:87) and the second one has "an instructional and

evaluative methodology derived from existentialist and phe-

‘nomenological philosobhy (Ibid.,p.88). The promise held by
problem—poéing education - whose major brgﬁonent is Paulo
Freire, is that it puts culture "in the central position and
understands language as a communicative tool expressive of

that culture." (Ibid., p.88).

The professional literature cited 1in this chapter reveals
that second-language educators have become seriously con-
cerned with the learner; his characteristi;s, his needs and

his wants. Since the early 1970's, some researchers have

focused their attention on the affective dimension that the.

students bring to their classrooms. They have also indi-

cated a change in emphasis in curriculum planning from a
preoccupation. with the content, to the view that second-lan-

guage classes shquld be places where teachers and students

dialogue about. As the second language~professidn continues

to question its procedure and content, as it determines more
accurately the'infiuence of the various factors that distin-
guish successful from nonsuccessful lahguagé learners, as it

continues to place central importance on the learner, the

27



goal of. secbnd;;anguage :programS'fo: ‘all"students wiri

\

become more and more a reality. .

{
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‘Chaptef I11 -
THE SAMPLE, THE QOUESTIONNAIRE AND THE PROCEDURE
DESCRIPTION OF THE SAMPLE
Two -hundred and .four students'enrolled in - grade~9 classes_

in ‘five Junior High: Schools part1c1pated in' the study.

These Junior ‘High Schools, under the 3ur1sd1ct10n of the

‘\“*Edﬁohton Public fSchooeroard (Alberta), were selected.fo:.

part1c1pat1on atcordlng to the following-criteria:m_they do
not have a spec1alf_second language program (bilingual or
imﬁersionl and the combined student population of the five
schools glves a falrly accurate " picture of the general stu-

dent populatlon 1n Edmontén schools.

"The‘students'participating in the study are - all éfade-nlne
students follow1ng the same~ core program but enrolled in
three dlfferent ;option programs. The students- are divided
1nto o nine’ classes Approx1mately one-third (db%) of the
- total group of students is 1n an Extended—Ffench progfam
(X—French), oneethlrd (33%) is in a French-as a-Second Lan-
| guagel(f;S;L;) ~program and the last thlrd (57%) is not in
‘any, type of 'secondflanguage'program." These students are

. ‘instead registered in anhother option (Drama, Art, etc.).

. =29~



The Questionnaires

Two different questlonnalres whlch are found in the appendl—

ces were given to the students. accordlng to thelr programs.'

Extended-French and F.S.L. students, received the same ques-

tionnaire (questionnaire A). Non-French students received a

shorter version (questionnaire B).

The Objectives of the Questionnaires'

’

x

The main concern in designing the two questionnaires was to

develop items which would answer the questions set out in-

_the purpose .of the study. To assist in the preparation of

both questionnaires, informal discussions on students' per-

spectives were held with other teachers (teaching a second-

langnage and'not;teaching a second-language) as well as with

various groups of students, prior to-the” ‘de51gn1ng Fur—.

thermore, to gu1de reflection, Leon A. Jakobov1ts questlon— '

naires prepared by him at the: request of Commlttee I of the

P

1970 Northeast' Conference on the Teaching of Forelqn Lan-

duaqeé:A Relevant’Cur;ionlum, An Instrument for Pollihg Stu-

dent Opinion, Were consulted. Then a 31 item (Questionnaire

A) ‘was developed as. well'as a 14 1tem (Questlonnalre B)
The- 1tems wvere’ derlved from 5 areas of concern.

1. Who are the secondflanguage learners? .

2. What are the students' general attitudes toward second-

language learning? o S

v
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3L..What language SklllS are they most 1nterested 1n haV1ng7'

4. What are their feellngs about dlfferent aspects 'of,the
1nstructlonal process’ . ] _ o

5. - Why do they ‘want to study a second language7 ‘

B

‘It'was felt ‘that questlonnalre A d1rected toWards students o

actlvely 1nvolved w1th the study of a. second language would-

prov1de most of the ansWers to. the above questlons However

\

1t was dec1ded to 1nclude the grade 9s not followang a sec—'

ond language program because they could prov1de some valu—or_-

able 1n51ghts 1nto second- language learnlng as well as p01nt':

-oUt‘ the problem areas Therefore questlonnalre B was

drawn to poll these students who had dropped out of‘a.Sed*-
ond—language class or had never been in one. From the -

answers to’ the two quest1onna1res it-was felt that a clearery_‘

;plcture of~second«_language learners 'needs and rwants would

emerge/ as.fwell as a better p0551b111ty to 1dent1fy these'_l

‘elements which 1nfluence students to want to study a sec-

) ondflanguage.

Description of the Different Items -

Questibnnaire'A 1tems 1, 2 4, 5 6, 7 8 9, 10 .and questionnaire'

T .

- B 1tems 1 2 4, 5 and 6 allow a focus on the learnér hlmselfl;

and h1s famlly background »Stu ents were asked to 1nd1cate .

»the-language,(s) other than Engllsh spoken by themselves or.

'fvariousimembers~of‘their;famlly._ IL was - felt that in a mul—
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- tifCultural sqciety like . the one existing 1in Edmonton stu- .

dents would be exposed‘tpfa"cergéin number of languages, if

thgy’didn't,alhéady speak onel ‘This could modify to a cer-

- tain extent their general attitudes towards second-language

' study by bringing in an element of relevance.

_ The second question to be answered deals with the 'area'of

“attitudes (positive or negative) that  the students ‘have

. towards _second-language -learning.- Questionnaire A items

11;13,14,17,18,20;21122 aﬁtempt to assess students'’ liking'

for‘the second-language (item 11), theif*cOmmitmenﬁ to its

studf (items 13,17,18,20) and their' commitment to learning

more about its culture (item 14). This last item was judged_/

“to be an indication’ of students' sensitivity towards other

people's culture.

Questionnaire B, item 12, assesses'bthe degree to which non-

' French students could be committed to leafn‘ a second-lan- .

guage under different circumstances.

The third area of concern, considered in gquestionnaire A
items 12,19, 25,27; deals with the language sk}lls that stu-
dents wish the most to acquire. This is of ‘utmost impor-
tanée to teachers since what happens in the classroom has

_the greatest influenceqon students' perceptions and atti-

tudes. Within the classroom walls, teachers can build prd—'

A

grams which are tailored to their clients' needs- and wants

32



and'thus have an . effect*on their attitudes. Item 12 is

introduced to determine what types of activities the stu-

-dents a;é interested in: speaking,‘ listening to the radio,.

watching T.V., reading or discovering the second-language

peoples' way of life. Since a certain number of ‘critics of

second- ianguage prograﬁs tend to>‘béliéve.that’teachers are
tﬁrning off. studénts byvinsisting _on'*perfectf gfamhar or
‘pronunciatioh. ahd thefefore requiring . a great amount’ of
drills of exerciées,‘(MosKowitz,  1976;,Rivers, 1951; Robin-

son, 1681; Knop, 1981) -items 19,25,27 attempt .to 'find out

the students' feelings towards oral communication and quali-

ty of delivery.

Questionnaire B, items 9,10,13; give additional informat ion

)

interested in acquiring, assuming that one day -they might

/

wish to take a second—languagggcoufse (item 9). Item 10 in
this questionnaire is‘different in that it a;ks ‘fdr stu-
dents' feélings about the study of the se%pnd—ianguége éul—
ture. Non-French students, it was assumed,' might not be
interested in speaking, reading etc., in Germaﬁ, Spanish or
French. However, they might be interested in 1eq;nihg»more
~about a new culture. Item 13 is a variant of item 3

expressed in a more detailed manner.

The fourth area of concern, considered in Qquestionnaire A

items 23,24,26,28,29, is lehgthy and deals with student sat-

on - students' attitudes towards the skills they would be.

<



isfaction or absence of it with different aspects of the

second languége class. '

Item 23 ' asks students to agree or disagree with comments

.

that are’frequently heard in their classroom regarding sec-

ond-language teaching. Item 24 asks students to indicate

.thelr satisfaction or non-satisfaction with various aspects

of their course. Items 26 and 28 assess the degree to which
each student would 1like to be personally involved with the
“content and method of specific courses, one of them being

the second- language. It was felt that students should have

a greater say and take on more responsibilities for what

they are learning. In turn this would“iead to more personal
sa?isfaction. Item 29 tried to determine students" aware-
~ness of the target culturé and its importance in their study
of a second-language. In many classes in N ¢ merica if
not all of fhem, culture teachipg and languade teaching have
been separated and laﬁguage—as—é—code has been emphasized at

the expense of language-in-culture. Thus ‘effective communi-

. : » S .
cation has been reduced because "Culture represents communi-

. ’ v . Lo
cation and without culture there can be no communication.”

(Zintz, 1971:7)

Questionnaire B had no items dealing :-with this.area of con-
cern as students —were not presently enrolled in a

second-language course,
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Questionnaire A 1tem 15, ‘and questionnaire B, items. 7 and

8, dealt w1th the last area of concern:‘students' rationale

for studylng or not studying a second-lanquage in grade

nine. It is a series of statements on the reasors and pur-

™~

poses they might,have had to choose to register or not in a

second-language class. - Each of the items concludes by an
-open-ended questlon' wh1ch asks students to llSTI any other

. reasons they mlght thlnk of.

1

!

Questionnaire A, items 16,30,31, do not fit precisely into

any- of = the . areas of concern. However they ‘have been .

included in the discussion "of the data. They yield somea

interesting'information as to the "why" of some responses.
Item 16 is somewhat related to general attitudes toward sec-
.ond language learnlng - Students' own attitudes and percep-
tlons have not been created in a vacuum. Significant people
in their lllfe‘(parents, neighbours, teachers, peers), all
| are'influencfal in shaping their 'beiiefs. Items 30 and 31,

the last items on the questionnaire, are open-ended state-

ments which allow the students to reflect on their answers

and feelings towards second-languages in generai as well ‘as

participating in such a study.

Questionnaire B, items 11 and 14, attempt to yield the same

‘type of information as the above.

(>3
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"\t, o _’ .. The Procedure -

.The questlonnaires. were finalized after\consultation‘ with

un1ver51ty professors in the field'of second¥language study
/
as -we&l as -w1th consultants in second languages for the

Equnton Public School Board Once the questionnalres were

est&blished, perm1551on was sought and obtalned from the
Research Division = of the Edmonton Public School Board to

conduct‘the study. The investigator met personally with the

supervisor of second—language programs who adVised her as to
‘the selection of the five Junior High schools accordihg to.c

the two criteria decided upon previously'(no special pro—

grams, -immersion or bilingual, present in the school and the

total number of students must be fairly representatlve of

~

the general population of Edmonton).:. The principals of the
schools and ‘the teachers involved with"the'-study\were then
contacted. Principals of: the schools were given ‘the ques-

<

tionnaires, teachers were not. All persons 1involved gave

permission for the study to take place in their respective

schools and -classrooms. Preliminary contact took_'place by
telephone with the teachers to arrange for a time when the

* questionnaires could be administered. Furthermore teachers

were asked to explain to the students the'purpose of‘the.
study-and giue them theipossibility to refuse to participate-

©if they SO chose to. The teachers reported_to,the investij

-gator that all students were in favour of being polled“and
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ménts madé. on the questionnaires. themselves,  informal com-

at the appointed aéteﬁana;time,.the fréégéféhé: yiéitedfthg
different classrooms. . A'tptaitof “two ﬁuhdred~§hd;ﬁoﬁr stu-
dents . took part, distributed over ‘nine -classes.. The small-

est class had 14 sti;dénfs,_'the.lé'rgest._337studéﬁts;~ fhefé'“f -

" were three Extended-French tIasées,'thrée‘E.S.L. “and- three :
non~French classes. o ‘ S LT .
The study iwaS“édministefed 6ver,a»v£wo—véekiperidé{ in\Méy' .

1983. ° Teachers = were not- preseént in the classroom at the
time of administration, All questionnaires were completed - °

over a 40'minufe.period1 In ﬂddditiqn to-the writtenfgom—~

o : . - J -
ments -were made to the researcher by the students both

béforg'and after the administfation of thé qqpstionnaifé.



Chapter. IV- - |

~
-~

: RESULTS AND DISCUSSION T

<.

~

The data was -tabulated to obtain frequericy Tcounts and pro- -
portions for each item of the "guestionnaires: The items
were then érouped according to the five aréas of concern

mentioned and described previously. "The data  is thus

7

reported and dlscussed in terms - of these five categories.
All of the two hundred and four questlonnalres were used ﬁor
1nformat10n as they were fully completed by the students.

The Second-Language Learners

1y,

Responses to questionnaire A items 1,2,5,6,7,8,9,10 are

grouped under this sub-heading. A summary of the type of

-

“students enrolled in a . second-language ClﬁfSt is given in.
U .

Table 1. The reader must be reminded, at ‘this point, that

<he context of this study, second-language class means

French class' (X-French and/or F.S.D.L;’ Females toutnumber
- males, respectively 64% and 36%. Tﬁeirlegevnrénges from 13
&ears old to 16 yeats’old.» Very_few stﬁdeqte“belong’to the
two extremes (4%). The majority of them are 14 years old
(69%) and there are a number of 15 year olds' (27%).: It is
interesting to note that results. from questionnaire B (noh—

French) items 1 and 2 yield slightly different data. Table
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2 ‘shows that the number of males (51%) and females (49%) are

more or less equally distributed. Furthermore, students in

77th35jgrOUp are slightly older. There are more 15 and 16

yearlélds; respectively 33% and 8%; there are fewer 13 (1%)
ang,14 yeér olds (57%). These results .cem to indicate that
eﬁrollihg in a second-language class is indicatige of a stu-
dent:aoing better in class, if we associate "young" with
ﬁspcceséfﬁl"_at school, in genéral terms. Also, the number
of girlsfwﬁo register in a second-language class might seem
té §Uggest thatv'giqlé preéer second-languages to other

oltions  -available: It " might also mean ﬁhat Junior High

'girls perform, - in -general, better than boys and are more

-

interested in subjects that are perceived as "academic."

i
)

‘.Quesfionhéire A, items 5,6,7,8,9, focus on the students’

‘language background. - In a multicultural setting like the

1 . L )
isting in Edmonton, it was assumed that students would

o
<

have fvery different language and cultural ties. This

e L : ¥
assumption was not proven wrong as Table 3 shows the number

¢

and ya;ietyzéf languages spoken at home, by the students or

by members of their family. Seventy-eight percent of the

' ‘respondents mentioned that either one of their- parents or .

L™

~ both spoke a . language other thansgEnglish, and twenty-three

" percent inéiCated that they themselves speak a language,oth-‘

er than English'éhd/bra‘French; Furthermore, thirty'perceht

sjatedvthat a language ‘other than English and/or Frenth is

_sboken at home, .not nécessari}y by the students but by older
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; _ . .
members of the family, relatives and neighbours. - 0f all the

various l%nguages mentioned, German happens to be the most
spoken by the parents (20%), followed surprisingly enough,

by French (17%) and Ukrainian (9%). Dutch is spoken‘by 6%

of the parents, Spanish and Chinese, each by 5%. As far as,

the students themselves are concerned, bnly sik percent of
them speak German, one percent Ukrainian,'three ?ercent Chi-
nese, three per cent Spanish'and'two percent Dutch. :Item 8,
asked the students to 1list the language(s) spoken in the
home, not necessarily by the students. German 1is the lan-
guadé thaf ﬁhe greatest number of studenté indicated (6%).
Spanish is spoken by 5% of the families, Chinese by 4%,

Dutch by 4% and Ukrainian by 3%. ¢

From this information; it is worth noticing that the number

of students who speak German and liﬁﬁ it as being spoken.at
b | 5

home, is the same (6%). However for all ~other languages,

the nﬁmber of students actually speaking, the languages is

small in comparison with the number of students who list

-

them as being spoken at home. ,Altﬁough quite a few students.

are expoSedvto a language other than English 1in their per-

sonal life, few actively participate in- them. Second-lan-

" guages surround them as stated by 86% of the students who

indicated that they know somebody, other than the language
teacher, who can speak a language other than English (Table

4).
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Students' perceptions of their performance 1in French are

summarized in Table 5. In grade 9, students are well'able

"to judge themselves and rate their performance at school.

Students enrolled in a second-language option are "good" to

"excellent" students in the second-language. It is worth

pointing out that thirty percent of the students rated their -

marks in French as "excellent"™, twenty-nine percent at "very

good", and thirty-four pércent as "good". Only seven ber—
cent of the students rated their performance in "French as

"poor". This might indicate that students who do ‘poorly in

"French have already left the program or it 'might indiéatq

that, in general, non-achievers stay away from this option.-

e
L

Second-language classrooms might attract "good" students who

do well in every academic aspect of school.

Responses to questionnaire B, items 4,5 and 6, suggest that

non-French students are students who have never studied a

Sedond—language in school (49%) or students who have dropped

iout of a language class (47%) for whaﬁever reasons. Some of

them (29%) have been exposed to the study of a language oth-

er than English outside school. ' The languages most fre--

quently cited are Ukrainian, German, Spanish and Chinese.

Furthermore, these students, like the students enrolled_infa

second-language class,A know personally quite a few peoble'

who speak a second-language (93%). These speakers of anoth-

er lér~”=qe are ,for'thE‘m%jor part, relatives (65%), neigh-

S oJalle and friends (6%). These findings, which can be
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found in Table 6, are consistent with the previous ones and
point out the varied language backgrounds of the students in
Edmonton Public School Board classes, regardless of their
- programs. Thus, it cén be stated that language‘background
‘ﬁay'not play a maﬁor role in helping a student decide wheth-

er or not to register in a second-language class.

Rl
Students' General Attitudes Toward Second-Language Learning

Table 7 gives an indication of )students' global feelings
towards the second-language studied. (This study deals only
* with Frgnch as it ‘is the second—lénguage offered in almost
all Edmontoﬁ Juniér High Scho?ls at the moment). Feelings

seem to be mixed. Thirty-four percent of the students

polled stated that they 1like French very much, fifty-one

percent said they like it "a bit" and six percent do not.

like it at all. Nine percent have no opinion on the sub-

ject, which 1is very surprising. Some degree of negative

- feelings was expected from the students in view of the gen-

eral attitude and atmosphere in.which sécond—languagejﬁéarn—
ing and particularly French learning is.viewed in'Alberta.
However it must be pointed out that extremely negative com-

ments did not appear. The relatively high numbgr of "no

opinion™ can be explained by the fact that students higﬁi'

like one aspect of French, like reading or the teacher, and
’ . _—

might not like another, like grammar and writing for exam-
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ple. Thus, they might have been unsure as to how to
respond. It should also be noted that students might not
like French but would enjoy a German or a Spanish Class.

Questionnaire A, items 13 and 14, grouped in Table 8 assess
the degree of students' committment and their willingness to

avail themselves of the study of a second-language or anoth-

er culture. Students did not 'overwhelmingly think that

‘everybody should study a second-language. Forty-three per-
cent said "yes" and thiry-six p:rcent said "no". A large
number Qf‘them also weré undecided (21%). Furthermore, 30%
of the students wrote "by choice" besidé their answers. One
can suggest several éxplaﬁations for these findings. One of
them is that a second-language is seen, by tradition, as an
option and thUS'enrollmeﬁt in it is a choice. Secoﬁdly, the
study of a second-language within thg confines of a class-
. room i; often seen by the students as‘"useléésf; justy anoth-
er subject to be ldarned. In fact, few students have the
opportﬁnity to speak this second-language in‘:real 1life.
Item 14 was geared morelparticulg;ly towards one aspect of
second-language learning/teéching which is not taught extéﬁ-
sively by classroom practitioners, the <*udy of other coun-
tries' culture (Tardif, 1978). Results showed that 61% of
the students thought that .everybody should study it, 26%
said "no" énd 12% did not know. A few (15%) wrote the words
"also by choice"™ beside their answers. These results were

surprising when one considers that culture is generally not

w®
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taught except for a few topics 1like customs, traditions,
eagihg habits, etc... . Many‘teachers consider the teaching
of «culture as an aside, although part of the program for
X-French, something to add, if-time permits, to the téaching
_pf the four skills. It is never or rarely an integral part
of the second-language class‘(Parker, 1975; Tardif, 1978).
Students, thus, do not really uhderstand the meaning and the
extent of the word "culture", and if they think they do,
they are more 1likely to associate it with various customs,
folkloric manifestatidhs and other stereotyped approaches.
Therefore, in light of second-language courses which heavily
favour the four skills (listening, sﬁéaking, reading and
writing) this was, indeed a surprising .result,'surprising,
but encouraglng with students’ positive attitudes towards
the study of other. cultures, this shopld encourage teachers
to bring into the <classroom, challenging cultural m%terials

which in turn would create even more positive responses.

Item»l?,'(questionnaire A) measures the ultimate degreefof
commitment towards learning a second—language: the willi&g—
ness to go to. another country or part of the country to
increase one's skills in the use of this language. Going t

a different country, leaving bne's family and friends
behind, means a willingness. to take some risks. It also
indicates that acqu1r1ng a second-language within the cul-
ture of its people is seen by the students as very valuable,

of utmost importance in one's thinking. The results, shown
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in Table 9, are somewhat surprising. Sixty-seven percent of

the students stated yes, 14% said no and 19% were undecided.

This last percentage'is fairly high but understandable con-

3
sidering the age of the students. Generally speaking, stu-

dents seem to enjoy the study of a second-language much more
when it is associated with travel, than simply studied with-

in the classrpoom walls,

Item 21 approaches the problem in a different manner. Here

the situation is reversed. The studént is in another coun-
try and has the choice of either making an effort to learn
the language spbken or continuing to speak English. Table
10 indicates that students seem to prefer the firét solution

(76%). 1In general, students are aware of the fact that it

is easier to learn a second-language immersed in its culture

than in a classroom. They want to avail themselves of this

opportunity. Getting along might not have been considered

enough. It is 1important for teenagers to be "part of", to

- belong, and to speak the language of the people in whose

country you live' is seen as a way to be part of, to belong.

Table 11 deals with the enjoyment students get out of 'study-
ing a second-language. This item is slightly'different from
item 11 in that it tries to get the students to think about
a second—language in general terms and not just about the
second—langdagé they are studyiﬁg presently (French). How-

ever, as the great majority of these students have not been
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involved witﬁ,the study of énother language, it is assumed
that unconsciously they will refer to French, and to the
task of learning a language in a classroom as opposed to in
a true life situation. Twenty-eight percent of the students
found the study of a second-language "very enjoyablé", 47%
thought it was "slightly enjoyable". Seventeen percent said
it was "not enjoyable" and 7% were undecided. More reveal-
ing than numbers then, were.the‘ comments, which could be
divided into positive and negative. The negative comments
were more numeroﬁs (55%) and ranged from criticisms of some
areas of second-language instruction ("too much grammar",
"not enough speaking"”, "too much useless information™, "too
much homework", "too slow", "too easy", "I hate my teacher”
and htoo many things to learﬁ: right away"), to‘lack of
interest ("it's boring" - this comment was repeated 12
times) to a feeling of difficulty ("hard to learn", "I don't
“understand it", "too much effort for too few results"). The
positive comments (29%) used phrases and expressions as "in-
teresting” (repeated 17 times), "a challenge", "good for a
job", fah adventure", "broaden knowledge", "good for travel-
lIing"”, "I like it because I am good at it", "French is nice
to speak and listenlto", and "it is self—rewérdingb to see

one's progress”.

Overall, students with negative comments expressed them-
selves very forcefully. The greater number of negative com-

ments were related to some aspects of the instructional
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process which are not understood and/or accepted by stu-

‘ dents. This could be altered and rendered more accepu%ble
:’to the students. Very few comments were directed to hatrgd
of French as §uch or the French people. It must also be
stated that there would probably be complaints towards a
math class or a science class. "Boring" is a frequently

used term in grade nine students’ vocabulary! The positive

-

comments were general in terms. The students found the stu-.

dy of a second—languége interesting or challenging, and they
liked it for intrinsic reasons regardless of  thé instruc-
tional process. It's also interesting to note that only one
student mentioned the commen£ "good for é job." These stu-
dents were obviously more integrativély motivated.
&

The item measuring the stﬁdents' attitude towards the learn-
ing of a second—language‘other than French is dealt with in
Téble 12. Traditionally, french has been the'second¥lan—
guage taught in Eamontbnﬁqunior High schools. It was
assumed that\some of the negative feelings associafed~with
second-language learning might stem from the fact that stu-
dents in Edmonton would prefer to study a secqnd—langﬁage
other than French, _ ssibly as a result of their varied lin-
guiétic background. The results were - hdﬁ’surprising as 73%
-indicated that, "yes" they would like to learn aylanguage
other than French. Améhg the languages listed, German was
the favorite = (42%) followed by Spanish (20%), Latin (14%)

and.Ukrainian (8%). The high demand for Spanish might be
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explained by the fact thaf with the political situation in
Central and South America, s;udents hear more about 'this
part of the Qorld, and there are more new immigrants coming
from these troubled areas. As for Latin, it appears to be

viewed by many students as the essential part of a "good"

education.

Table 13 gives the students' assessment of whether the time
they have spent in studying a second-language has been bene-
ficial to them. .This was a more general statement on the

usefulness of. a second-language. It appears that students

(26%) indicates that students might not be able to assess

the exact meaning of the term "beneficial" or judge if it is
(qbeneficial.

Questionnaire.B, ‘item.12, which is the only item for the
néz—French students in this area of concern, addresses the
question of students' commiyment'towards the study of a sec-
Qnd—language, specifically the willingness to go to another
céuhtry té acquire the skills necessary. As a result, a
somewhat different set of perceptions emerges in Table 14.
The number of the ,undecided has doubled (36%). The number
of students who wouid be in favor of gbiné Qas»decreased to
47% and the number of students who would not like to go has

increased to 17%. These differences, between the non-French

ngup and the students enrolled in a French course are not

L
e

.found it beneficial (65%). However the number of undecided’
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surprising. Non-French students are either students who at
oﬁe time have dropped out of a laﬁguage class or who have
never been registered in one. One might assume that their
experiences'of a second-language may not have been very pos-
itive, and this is reflegted in the results. However, the
‘number of "no's" is not much higher than in the other group
and the number of undecided pdint to the possibility of

changing these negative experiences and perceptions.

To summarize the responses given to the questionnaire items

dealing with the students' general attitudes toward second-

language learning, it appears that the majority of them

enters the classroom with a fairly good attitude. Studying
a second-language might not be one of their priorities, but
. they are willing vfo"commit themselves to it, espeéially if
they feel it is relevant to their life and they have been

L

willingly involved in the choice.

The Language Skills They Are Most Interested In Having

‘The skills that students enrolled in a second-language class

would like to acquire the most are summarized in Tables 15,

16, 17 and 18. Language study within the classroom involves

the acquisition of the four linguistic objectives (listen-
ing, speaking, reading and writing) with the inclusion of a

cultural component for part of the teaching time. Table 15

49



indicutes that speaking is the skill that arohses the great-
est interest ?51%)."The imparting of genuine communicative
skills is advocated nowadays in many professional journals,
as well as the proposing of techniques to reach this goal.

Thus, this skill has been emphasized by classroom teachers

to a certain extent and speaking in the target language has

been encouraged. It is worth noting that the rating "very

little interest"” in the speaking skill attracted the small-

f responses (7%). Regarding the high nuﬁber of

interest" (42%) it can be added that stu-

S : .
to speak Frénch is limited. Students are realistic; they
know that opportunities to speak French with native speakers

in Alberta is restricted. , .

L4

Reading rated as the second most "popular” skill ("great

interest™ 47%, "some interest" 42%). Students in a French

class are exposed to and have the opportuﬁity'to read a lot.

Textbooks, readers, grammar and - exercise booklets are all
AN ’ .

around them. The written word is the basis for second-lan-
guage acquisition 1in'a large ﬁumber_ofv classes. Further;
more, informal reading in the second-language has been
‘encouraged through the use of comic books,_magazines, short
stories. 'Reading also has the second lowest respors' s “or

the ratiﬁ% "very little interest"(11%).

\

L3

ool owing\ﬂa the fact that in Alberta the opportunity’
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Students, might have wanted to see films in French and

undoubtedly would have enjoyed the experience. However, too
often films in the classroom have been wused as tools for
learning.and have come with a variety of activities attached

to them (questions, tests, etc...). Therefore, the students

associate th%s activity with work, and thus their enjoyment

" of it has been lost. They might also not feel knowledgeable

enough in the language to view a film without frustration.
It is, thus, not surprising thatbthe catégory "some inter-
est" had the most respondents (47%) and thét the proportion
of "great interest" and "very little interest" fespectively
decreased and 'increased in' comparison Qithé the other tvo
skills. One possible solution to remedy the problem of lan-
guage difficulty’~in films might be to "create" films with
sound{tracks of different levels of larguage diffi&ulty.

The areé éf cugtoms and way of 1life of‘the French people
showed an equalkdistribution between "great interest" (26%)
and "very littie interest” (26%). Students' awareness of
French culture Es generally very poof. It bas Been said
that the téachingx‘of culture is notvconsidered'hgs an inte-
gral part, of theYSecond—language program. Overall, little
classroom time is geared towards familiarizing students with
the actiQities, accomplishments and customs of a Quebecois
or a Frencﬁman. Howevg}, 48% of the students chose the rat-

\

ing "some interest"'hespite the fact .that the teaching of
S

N
1
K 7
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culture remains of peripheral importance 1in relation to the
teaching of language. This is encqpraging;

Listening to news broadcasts in French registered the lowest
score in the ratdng'“great‘interest" (19%) and the highest
in the }ating "very little interest"(47%). Grade 9 students
do not often 1listen to the né&s in English, and it 1is not

surprising that 1listening to it- in a second*languaée se2

even less appealing. This skill might have yielded better

results if the phrasing of the sentence had read: "being

able to listen to the French radiq".

Table 16 deals with the area of speaking skills and communi-
cative activities. Native-like fluency is seen by the stu-

dents as necessary. Ninety-one percent of them wishsd they

could speak a second-language like a native Spéaker. This

o ‘
statement is somewhat supported by the results on the fol-

lowing item (27) as shown in Table 17. Sixty-five percent
of the students approvéd of the necessity for correct pro-
nunciation and‘grammar in order tb be able to communicate in
that language.‘ The emphas;s oh correctness of pronuﬁciation
and grammar 1is an important facet of thé second;language
class and it is reflected in the studentsi answers. A large
amount,of class time is déﬁdted to the correction of "wrong"
utterances. Rules and the ‘"proper" way are emphasized.
Studénts in grade nine are very conscious of the language

- as-a-code that one must crack. = They are often led to

%
.
\

,\
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believe”that ~mastery in the code only, leads to communi~
cation. They view language as a subject _ to be mastered like
_any other school subjects. However there ls one aspect of
language which is not;stressed -enough in the classroom. It
is the how to say whatﬁ when, and to whoﬁf"This dilemma of
many second—languageﬁfteachers,btollowing the textbook and
‘the program with its emphasis on grammar or promoting commu-
nication, 1is reflected in.the number of:students who didn't
know (44%) how to answer the -question "would you like to be
able to use . the French language more to’ express your
thoughts even if it meant speaking incorrectly?"” Thirty-two-

. percent said "yes", twenty—four percent ,said "no". (Table

.18)

% .{.,r_
. f A

’Table 19 summarlzes the findings of questlonnalre B, item 9, ,:

) X
i e \\‘ .?‘li

. regarding the skills that students not presently enrolled in
a second- language class mlght be interested in acquiring if
they decided to‘register in a language class. The format of

. the questlon was slightly different from the format -given to

. “‘students enrolled in the French programs with the addition
- -

"of a new rating "no interest”™ as well as a new skill "writ- .
s 3 .
ing". o )

"

1

For the non-French students, speak1ng was the area that they
.chose as the most 1nterest1ng for Ehem. "Great 1nterest“
rated 40%, "some 1nterest"; 35%. It had the lowvest score

.

for the combined ratiﬁgsiof "very little interest"™ and "no



N

;ﬁterest" (25%). ° Again, the_obvieus objective of language
learning, which is communication, has been preferred by stu-
dents :

-~ A
Surprising, though, was the fact that writing came second in
popularity. Although, much less popular than séeaking, the
combined rating of "Great interest" and'"Some interest” was

ey

56%. However, it is important to note that the combined

rating (44%) of "very little interest" and "no interest" was

double that for speaking.

The proportions continued to decline with the th11d objec-“

A

tive or skill chosen by the . “udents. For "llstenlng ‘to the

‘radio" andi"watching T.A.", 1. was 53% of the students: show—;

.;~

~

ing "some interest™ or ‘'great’ 1nterest" versus 46% 1nd1cate"

N
)

ing "very:little interest or "no interest™.

i o el

For readlng, it -was 51% vs 49%. The only'skill”whfehfscored
more in the‘.comblned ratlngs of very littlelfnterest"‘and

"no~interest" was "understanding the way of llfe of the peo~

ple speaklng that language (57%) . Fortyfthree percent of

_the students indicated great interesty or "some interest".

o

?=L1ke the grade nine students registéééd' in secdond-language
- _-courses, nOn—French‘ students are un1d1ment10na1"‘ in their

viewing of other people s cultures and bellefs. Further-‘

more, they have not made the connectlon between language and

culture. They do not. understand that true communlcatlon
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will be restricted if only the 1linguistic aspects of the

language are attended to. Although the cultural content in
second-language teaching has beeniincreased lately 1in many
official programs, it still’ has not been taught in an
explicit way. The problem may be that many teachers teel
inadequate in their knowledge of the ~~cond langqage cul-
ture., ‘Theyiﬁay also not have been adcuately trained in the

teaching of -eulture. . -
: o T o . )
o

S

'_The results dﬁ item 10 (Table 20) emphaslze this tendency to

-

"Td1VQrce the linguistic objectives from the cultural compo-
':;nent Very few students (12%) would take a course in which

;(valmost all of the tlme would be "spent_on the study df.the

wt

second language culture, eggn in English. On the contrary,

. thirty-six percent of the students would not take it. The

amount of undecided soared‘to; fifty-two percent?'perhaps an

‘indication of the difficulty for students in assessing the

_term’"culture"

o

Table 21 Ksummarizes the =~ findings on how students not

enrolled in a second- language ‘class. deflne "knowing a lan—
guage", Agaln the aural oral aspect' of the language scored
';the highest. E1ghty one percent of the students marked "un-

rderstandxng what . people tell you in that language

R

. : . s B ‘
Slxty three- percent indicated speaking it T"perfectly well™

as the best meanlng of "know1ng a second4language". It is-
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very surprising to note that only 28% of the students chose
the item "to be able to speak it even ifhyou make mistakes"
The tendency of the students to rate mastery and native-like

fluency (good pronunciation and grammar)'is consistent with

‘the ratings give . to this item by the French group Per-

fection or -~ st good delivery is empha51aeﬁﬁ¢1n class-
rooms in the English language as V@@ii@ as in a

second-language.

56
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,Readlng and wr1t1ng reasonably well rated exceptlonallv h1§h

Wlth the students, being marked by 79% of them. Agaln, 11t-
eracy is emphasized at school .both 1n the f1rst and second—
language. This /is alsor drilled into the students‘ by the
medi%iand the public at large who periodicaiif bemoangthe

fact that students cannot read and wr1te progerly nowa&ays.

In view of the outcry towards "back to ba51cs (reading and .

writing) the score of the grammar 1tem had to be high. Six-

ty-one percent of the studepts agreed with this emphasis on

)
Zhk: "N

.good delivery. As far as the accent was concerned, a ‘'per-

fect" accent was not judged to' be as’ 1mportantr Only twen-

\).

ty-nine percent of them defined "knowing a second- language”
as having a perfect pronunc1at10n : It 1s; assumed that
accents, although very notlceable, do not ‘harm communlcatlon

as much as faulty grammar, in the students' perceptlons.

When-asked to mark the three items of "knowing a language"

related to culture, students. ranked it in the anthropologl—

¥
o

"*\

qﬁﬁ@

L)



cal sense, ie., as a study of the daily lives of the people,
first (35%). Ranked second was "to have lived in the coun-
try where the people 'speak that language for a pefiod of
time (32%)? Then, came the definition of culture in the
civilisational sense)ie., as a study of the outstanding

achievements of the people in the field of 1literature,

architecture, ideas, art and music (15%).

Overall, students associated the knowing of a language with

S

the know-how (speaking, 1listening, writing and: rééding).
The whole* area of culture is not well-known - and thus

ignored. This tendency ‘is consistent with bgihﬁgtoups.

57

Students' Feelings About Different Aspects Of thé?ihstruc—'

tional Process

-

e

A summary of the students' responsegu%% items 23,24,26,28

and 29 are given in Tables 22,23,24,25 and 26. These itéma

deal with "the fourth area of concern: the instructional

‘procéss’énd the students' feelings about it. The picture

which emerges ré§érding what is happening in a second-lan-..

guage class 1is presented in Table 22. First of all, the

pacing of the  instruction seems to be tailored to the stu- -

dents' needs. Seventy-one percent ' of the students didn't
think that the teacher weht too fast. Sevenfy-two percent

did not think they learn too much material everyday. On the



topic of oral communication, students felt that learning how

to pronounce words correctly is very important (88%). They
also thought that the types of semtences they are learning
are useful for a conversation with a native person of the

second-language (57%). However, in this area, the number of

students who did not know (17%) is not far away from the

numbér of students who did not, agree (26%). There was
strong agreement in the area of development of writing
t skills. Seventxjgyg pg;ceht of the students felt that the
second- lénguage ééurse is very good for hélpiﬁE}them learn
.how to write it. The high score in this classroom activity
.indigates that one of the* main activitie; in the language
classroom is still directed towards written work. Activ-
ities léading to communicative competence, although it is
one of the. main goals in se;ond—language teéching, are not
., daily occurrences. Fifty-five ‘percent of the stﬁdents
thought that the materials used 1in the classroom . are very
good. Again the number of students who.djﬁagfée and»the
undecided are closely related, 24% and 19% respectively.
Some students made ﬁhe comment: "What materials? We don't
have any." Fifty-four percent of the sﬁudents indicated
ghatva lot of different activit{es take place in the class-
room,_thirty—six percent disagreed. At this p&ﬁnt, it would

<fhayg*gbeen,intereSting to find out which activities .took

——

pigdefﬁgﬁowever, it might be said that the quality of these
7 activiﬁﬁé;'%ere not that challenging, because more than 2/3

of the stuggnté (75%) did not think that the time passed
~_"3"J 73 ) - ‘ .
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" gquickly. 'Six percent made the comment "that sometimes it .~

'did, sometimes 1t did not and 14% thought it went quickly.

One reason for not finding the time passing quickly in the
second-language class might be found 1in the fact.ﬁ%ha; too
much time is épent on textbook types of lesson, és many stu-
dents' comments at the end of the questionnaire indicated.
In order to cover the "curriculum" and teach all the lin-
guistic objectives prescribed, many teachers tend to follow
the textbook too closely. Since students stated that they
would like to spend more time talking about the things they
are interested but which are .not in their book (76%)," there
may be 1little relevancy‘for them 1in what they are taught.
Motivation( we have seen in Chapter II, is an important part
of second—laﬁguége learning. It ié within the classroom
walls, that attitudes (positive or. negaﬁive):ére Shaped.
If, day after day, the ¢mphasis is on textbook work, it 1is

not -surprising that the% 1

ing by 62% -of- the students. Students' Tresponse to the

. . N l';_ .
statement "we spent too much time on grammar exercices" was
_ ; R

sSomewhat surprising. 'Forty-four percent of the students

5 WE . . -
agreed with this statement, forty-three percent disagreed

that grammar exercises are an important feature of a sec-

ond-language class. The importance - of grammar study is

reflected in students'| comments 'such as ‘the following:"™"]

must work on my grammar more", "if I am’'weak- in French, it

'is’because,l‘have difficulty with thefverbs!“ etc... . Stu-

cdnd—language, class is found'bor—ﬂ
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‘dents seem to equate grémmar drills, énd a mark on fhem'with
"learning a second-language".
_ ‘ D
The majority of the students (54%) would like to spend more
time pracficing the Sécond—language with‘other students in
the class. Furthermore, they thought tha£ teachers do more
talking in the second-language than they do (87%).‘ These
/fesults give credence to the belief that many.;econd—lan—
guage classes are ‘too teacher directed?(Knop, 1981). Many

students would also like to see more time spent in practis-

ing speaking the second?language (54%). _MOSt.df the inter-

action in the clasSroom seems to be done in. a vertical way,
- teacher to student. .While this . is good for keeping control

of the class,; it

%rd9g$296t’al;ow,fg?‘the free flow of ideas
and exteﬁsiVé’pfacticévlngé seconé—languaée which are parts
of communicative comﬁetenc;l On this topic of speaking, it
is important to poipt oﬁt that forty percent of the studenté
said that fhey wéuld not like to see more time spent on
practising the second-language. This might be explained by
the fact that somé teachers insist on having students speak-
ing French dUring‘ the entire duration of the class. Thus,
they do get lots of practice. ' Some other teachers do not
insist on fhe speaking of the secogg:language as much, par;
ticularly in F.S.L.. Students, in this case, would view the

practice of speaking as a special designated time during the

class and might not find it long enough. This difference in

teacher approéch may have resulted 1in confusion on the part
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of the students as how to respond. Furthermore, class size
might have been a factor. Some classes had 15 students,
other had 32 students. One would expect/to find less speak-

ing on an individual basis in the 1arge’classrooms.

Regarding second-language culture, some students state that
they have been learning about the daily lives of the sec-

ondflanguage people (37%). Some indicate (37%) that they

have spent guite a bit of time learning about the pebple who
speak‘French. In both answers, 57% and 53%, reSpectively

disagree. It would have been interesting to find out what

coﬁstitutes for the students leafhﬁng about the ‘'"daily.

lives" of ;he‘people. &h the textbooks used for grade nine
_students, very little culture is presented explicitly. Usu-
élly it becomes available to the students only if it is
gxplained to the student by thé teachér. In grade 9,
X-French, the cultural component is added; it is the study
of Francophonesloufside Quebec and France. However, for the
F.S.L. program while the cultural compé%ent is intludea in
the.program goals, teachers wishing to épproacﬁ the study of
culture are. deft on their own to a considerable extent as
far?%§% content and vhaterial.are concerned. In any case,
'studéﬁts have not been learning much aboutrthe cultural

‘achievements of the French people (72%). Their feelings

towards wanting to learq}mofe about the people who use the

second-language are mjxédiﬂvFo:ty percent stated they would,

thirty-two percent"disagreed andwfwenty-eight percent were
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undecided. The lack of agreement points out the difficulty
in assessing the extent to which teachers bring'to life the
cultural dimension of the language they are teaching. This

. -
lack of awareness and interest in the concept of culture on

the part of the students may reflect the extent of individifif

ual teachers' commitment to the cultural goal from the éarly

phases of language instruction onward. Even in those cases

where time has been spent on the cultural component, aware-

ness of it does not seem to have been communicated effec--

tively to the students. Only twenty-fhree percent of them
ment ioned that learning about the people who speak this lan-

guage 'is one of the important goals of second-language

learning. In contrast, 95% were surg that learning how to

speak is one of the important goals -* gecond-language

learning.

Table 23 gives a summary of students'’ degree of satiSfac—
tion with différent aspects of‘the language cOurse.;‘Tn gen-
eral students expressed satisfaction with the language
\class. Eleven percent Qere "very satisfied&? fifty-nine
percent, "satisfied". This degree of satisfaction decréésed
strongly, however, for the item regéfding' the amount of
variety. FiftyQtwo percent expressed dissatisfaction. This
tendency has been noted previoﬁsly. Variety is an impoftant
part of motivétion, and as such it should be maintained to

encourage .a stronger desire to learn a second-language.

This desire for variety could be met by bringing the outside
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world inﬁo the classroom. Seventy percent of the students
showed dissatisfaction with  the fact that they - do not haQe
enough opportunities to practice the language in the class
as well as outside. Half of the group stated that they were
not happy with the French activfties-provided by the teacher
outside classroom time. Three percent added "What activ-
ities, we don't have any!" Although the Alberta French com-

munity 1is very small (3% native French speakers) it can

provide opportuhities for the students to participate in

various activities and cultural manifestations in which the
community is involved. Thus, the teacher's role might be
that of a .facilitator in helping to bring this community

closer to the students.

Language.teachers seem to communicate fairly well with their
students on the level of clagsroom management. The feedbadk
they receive from their teacher regarding their progress.in
the courge is satisfactory for 65% of the ;tudents who .indi-

cated they were "very satisfied" (8%) or satisfied (57%).

They also seam to appreciaté the way in which their progress

and achievement are evaluated by the,teaﬁhers (66%). Infor-
ma;ion relatin: 0o the amount of French spoken in class was
somewhat surprising. -Fifty—one percent expressed great sat-
isfaction and satisfaction vs 45% who expréssed dissétisgac—
tion. For a stu%gqé who does ‘not like to.speak French, any

amount will be too much, and for the student who likes it,

any amount- will not be enough. Again class size might have
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been a factor:. ‘small classes are more conducive to . the

practice of oral skills.

Table 24 measures the degree of 1involvement and partic-
ipation that the students would like to'achieve in their
different courses. ‘Would they‘likeu to Dbecome more respon-
sible for what they are learning or do they think that it is
the teacher's duty to provide content, method, goals and
objectives? Db they want-a teacher-oriented instrucﬁional
process or would they prefer a more student-orientated
apprbach? This question was asked for math or sciencgs
‘* classes and for second-language tourses. Thift?’tlght per-
cent of the students an§wered "yes“, they would iike to see
é. Fifty-four
3

d~language. The num-

QtHemsélves more y{nvolve- :n math or
v%%ercent ihdicateé the same fof a secon
ber of undecided was very high for both questions, 36% and
23%drespectively. Tﬁe propofticn of no's were almost the-
same for both questions; 25% forJhath/science, and 22% for
the second—iangu;ge. Thesé ‘results can be explained in
* three ways.buFirstly, sfudents‘are not aware that they can
have a séy.in-the instructional process~a§ witnessed by the
number of "ho-opinions". While taking: responsibility fdr-
;one'§ learning,is' ;mphasized in most classrooms, - what this
meéns may have been interpreted in different ways by the
studehts. ~ Secondly, second—languége is an option, and as a
resﬁlt it 'is peréeived as less importanf and »ah area in

which students can have a greater say. Language“ courses



;compete with other options for students' enrollment. Thi‘rd—°
ly, students accept very readily the fact that core subjecfs
like math and science are not Supposed to Dbe fun. They
might be boring but they are necessary.

Finally, for this' arFa of concern, Table 25 indicates stu-
dents' interest in spending more time discussing French cul-
ture. A ratio of two to one answered "no"; they were not

interested. From previous results on the topic of culture,

the results were not surprising.  Still, it would have been -

intefesting to find out what concept of ~ulture the studénts

were refusing. Were they rejec ing a separate entity deal-

ing with customs and folkore c. once- ur-twice a week basis.

or were they rejecting a more fundamental view of culture,

ie. the means by which every other component is expressed?

The same question was also asked ﬁith the addition of the

words "in BEnglish."” The results were different. Fifty-two

percent indicated "yes" which seem to show tﬁat it is not

culfure per se, that students are opposed to, but more the
way it is taught or the difficulty inherent in discussing it

in a second-language.

Questionaire B does not have any itlem for this area of con-

|

cern as the students 'to whom it 1is addressed are not

N

enrolled in a second¥language course presently.
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Students' Rationale for studylng a second ~_aﬁguage
ol
\
The rationaleiéiven by the students for their enroliment in
a second-language class is given in Table 26. The item "for
a fugure job" was marked by 71% of the students. This
result is not surprisiﬁg consicderinc +that in most Alberta
schools French is the only choice of a- second-Lﬁnguage;
‘Many parents believe that French is a must, if their chidren
Tare to have a good "career" in Canada. Many "éoo@":students
vfew the study of French\as a given and would n6£ dream of
taking any other -optioE{ In this case ir is Jdike a status
symbol. If the first item was a perfect ekample qf instru:

mental motivation, the items "for my enjoyment™ (43%) and

"because I like to learn languages" (39%) are indicative of

;a more 1ntegrat1ve motivation. "For travelling" was a very

o

popular response and was marked by 59% of. the :students.

‘Thirty percent of the students mentloned that th?y were'

"forced to" register in a second-language class, presumably

by their parents. There 1is the belief by the public

large that learning French is the key to a "successful” and

permanent employment and it is unfortunate that 1/3 of the
students héve to be introduced to a'secsnd-langﬁage.in such
-a nsgative way. The only item which could be defihed uﬁder
the heading "integrative motivation” was "I want. to learn
_more ‘about the people." Twenty percent of the students

indicated that it was their rationale for studying’ a sec-
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ond-language. Although, it ranked. last and the number. of

students who chose it' was low, it is worth ?notioing that

there is a group of students who are expecting to learn

o
[

about the people who speak that language.

Questionaire B, items 7 and 8, deal with ti.°© reasons why
students,-nof‘presentlyi?nrolled in a seCOnd—language class,
have never studied a second-language in school or- have
dropped out of their language course. .Taﬁle 27 gives a sum-
mary of the reasons why students have never been enrolled 5n
a 1anguage course. ' The reason which was stated by most of

the"students, 20 out of 37 or 54%, was, "I thought it would

be too difficult or not worth the effort." Students' per-

tunities to speak the language w1th natlve speakers- inside

Ceptjon of a second-language are fuelled by'talking with

other students, teachers, parents, and others in the commu-

nity. The message they often receﬁve is that learning

~

French ~means memorlz1ng verbs and d01ng qu1te a few grammar

a”
a

exercises. It seems to 1nvolve a great amount‘ of worﬁ'for :

too little in return. Furthermore,;in*Alberta the support
of the French community is m1n'nal Nand there are few oppor-
or outside the classroom;» Therefore it becomes’irrelevant

to the students' life, just an add:tdonal subject to carry,

Y

and it takes a spec1al commltment on the part of- the stu- .

SJ

‘dents to want to learn iit, especially if students would>

rather <choose andther second‘language; one méfe closely .

</
EYRAN

| ‘ ﬁ-
’0‘}' o " L . o B

related to their life.
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'yc}ass. German was mentloned by six students (16%), Ukraini—

',cent of the students 1nd1cated T one ﬂ@"the schOOls,
.‘;tloned that some people whose ‘judgem

ified that+/s

“against . it. Thr@e students 1nd1cated that .their " parents

the students e1ther.were-dlsCOuraged from taking on the sec-

Forty- slx percent - of the students 1nd1cated that they would '
rather reglster' 1n a language class other than the French ’”§’

'an-by four (ll%) Spanlsh by four (ll%) Latin and Arablc

each by one (.03%). The next two items which scored respecﬁ%
R

t1vely 38% and 35% were "y dldn t have enough t1me4§or it as

I was . too busy w1th other courses I had‘ to orf wanted to’

l - [y

;take" and ‘"I was never- conv1nced ot its value 'although it

was Suggested to me that I take 1t | Agaln students who do
not feel that the secord language 1s"krelevant,to them or at

leaSt,useful w1ll not take it. Furthermére some students

already knew a language other than”EngliSh“(l4%)f-and‘felt

there was no need for ‘them to SR third one. “Fige p

BY

9

\» B »f

attended offered a second language cour -fiye perCent men-.

,u. L- \ - - .
theydtrust -Were =
N AL ; 3 N " -

‘against it. Regardlng thlS last result, f1ve students spec—

R

'wupf thelr teaohers wa¥ the person ‘who 'was,-

. .

were agalnstéat and flnally vf,ur students_nentioned‘friendsf- e

as tell;ng them not to' enroll in a second—lahguage class.

 The additiOnal ‘reasons, ‘that the*students . wrote 'were bas-

1cally the same as above. However, one was repeated four. - T a

S . R
times "I had some trouble with English." This implied that

3

~ . - - - 3 7

‘6nd-langquage in order to concentrate more fully on'the first

Al

) \



Ty S
variety, too much empha51s on'

QscoUrse.- Twenty one9 Perc

- out of thelr second language class. @ﬁe% "t

v g »

one, or that they themselves prefered to - stay with Englishrfvt‘-

only. 3

‘- .
L

‘.Table 28 #bals with the reaSonstor the students dropping

b3

.b'out oﬁ“thelr second-language class . "I thought the" second—

B alass- gas ‘boring" was checkmarked by 53% of the

"I did not:like the'way in which'the second—lan~

‘guage was taught" by 39% and "1° dld not like the second

certa1n types ofxoroblems whlch qan be resumed in one™

phraSe J d1ff1culty in the«%ﬂassroom, When there are’ d1ff1—
5 ey

™ o

cg}tles 1n classroom l1ke co f"c

T

ork students

" commitments t& the stud¥;hf a secoad language falls and ifu

f
) -iles
h u“ ' ,{ "‘ﬁm

:another optlon appears tovbe more 1nteresl1ng, students will

want to take it (3&%) a Students gooé‘marks or bad marks
also have .an 1nfluencesbh®the1r enrollment in. the language
e et A LEoR

N A (Y

o

A

thhe fact they had badrmarks Qas_ abreason fo-rthem to drop

. ' \ i
in French" (11%) "too much homewb;&agn general” (18%), and
C. * ( :
: s b : -
"too many grammar exercises” (13%) VeRe cited Some stu-
“

dents (13%) also felt that they neger gotvto speak the lan--

.4

the classroom, in the commun1ty,:fwas not 1nd1cated - Peer
pressure was not a factor in the~decgslon to- drop out of the

second—language class. Only 3%v of the students ‘checkmarked

“

P ) ’ et .
yod > ,

tiw1§p the teacher lack of

t of the students ‘mentloned that'

much'home\ork.

‘§§§bguage teacher(s)" by 50% All of these items p01nt to

AN

.guage ~ whether they‘,meant w1th1n the classroom ‘or out51de,‘

e
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mlxéd up w1th Ukrainian.” Furthemmore,. "it was boring", %LM"

70

the fact that "none of their friends were takihg a

séédnd-language" as being of importance. The added cbﬁmentsvﬁg
/
were a’ repetltlon of the above .w1th the exception of "I got

el " ,"
o

hated it"; and "I d1dn t ‘l1ke the. teachers ‘were ‘mentioned

‘again by 10 students out of 38 in a very {grceful manner.

Items Of Theiqustibnéires‘Not Included In The Four Areas. Of
: : sl . ° S T ] . * 1
BTN e Concern

A,

i . s
Studentsi perceptlon feelxngs and attltudes t%yard second-

K

#aianguageflearnlng) are 1nfluenced by a whole trange /of ‘fac-

SRR

q,

e

\;ly;; Table 29 gives

,.ﬁirStLy;‘;hE‘great majorlty of stu?/nts enrolled .in French

""\ w’ “ e / ¢ ]
tors.‘ Ong of-them is the- way ;n whlch 1mportant" people 1n

thelr&}lfe con51der seco;d;ianguage stud; Thls 1% the r?§1¢

son%whgxthe follow1ng 1temsC ha;:'geen 1ne£Pded The’manne:M~?v<.
in whlch‘students°perce1ve these pegple to v1éw§second lan—" 4
guage lezrnlng w1ll affeg% their th1nk1ng very 51gn1fu;ant—‘

Lummary of the students perceptions
A . _

. how W f1ve groups of people cons;der language Stgdy:

3

. . kA.”:‘,; . " . ‘ b
(89%)  think that their - parents find the = study of a -

. . . NI ) R . : }.’
second-language extremely important or important, . More sig-

‘nificant may be the fact that the students themselves find U

»

the study of a second—language~ extpemely important 9@5%) or

impdrtant_(48%).v"ThiS means that students arrive in the

0 ~ o Sy -

classroom Vith a fairly p031t1ve attltude and now it is up

i . ]



- dents perceive‘ that thelr teachers other than Eg:
. . ) e

‘fsecond language teacher. HaVeggeen somewhat negatlve towards

et
W

‘second-language study. One reason mlght be thagf sometlmes,

important (17%) or not important at all (21%). Par@@&b';'.,

%gﬁ

*_to' the teachers to fostér more enthusiasm and Q}nterest.

ca
i

"Fiftv-eight percent of the students believe that society as

a whole thinks. that second-language study 1is extremely

Gy =
ir ortant (12%) and important (46%). Note that the pro-
' is - decreasing. It is
ks he ‘
"your teachers other than

ortions of

second-language te oheis" and; "your friends." This rating

is respectively 11% and 2%. However, the rating "important"

[

-is consistent with the.others for the item "teachers" (43%).

"For "friends" it is definitely lower, only 22%. The second

oy

last“result.is somewhat. surprising in that quite a few stu—

L3

0

dteachers adv1se students haqug“dlff;cultlgs ‘1n the ,core

subjects not to take a second—language and concentrate on

PR

developlng the'first one instead. o .

d

£

CJ ‘ . ,? \ .
"Secondly, non- Frenqp’ students have a. difﬁerent view as to/

how their parents con51der second- language study (Tabie 30).

It was not surpr;slng that only 58% of them thought that
thélr,parents percelved it as "important” (31%) or;"extreme—
ly 1mportant" (27%). This is. consistent with the fatings

ac

for the 1tem\"yourself" which 1nd1cated that 38% of the stu-

dents~consrdered the study of afsecond—language as not so

attitudestarerreflected in the students' attltudes and both i

<
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5, 3

ey !
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MU0

beg1nn1ng and at theﬁvend .of the polllng ses

e
A

SRETN : ‘ : o .
grdups show how parental expectations lead to a high or a

low degree of involvement in the second-language, on the

part of the students. Furthermore, positiQe or negative

attitudes seem to- be cumulative. Note how the proportions
of "not important at all" jumped to the 17% and 16%.respec-
tively for the items "teachers? and "society as a whole" as

well.

¢ .
Students' Comments i

Students' comments, written . on the questionnaires} as

‘responses’ to the open- ended 1tems 30 and 31 on questlonnalre

@ 5 .
A and item 14 on, questlonnalre B, are the only comments ana-

lyzed 1nﬂ&thls-§§mdy, Oral 1nfonmal comments madv”

Qhé .
have not

,been 1ncluded.. Twenty nine students out of the 129 enrolled

in the French <classes’ (22%) chose not to vrite anyth1ng at

all. . The remalnder;of»the students wrote on a wariety of

e

topics ranging from their féelings towards a second-language

' to soma aspect of classroom 1nstruq$10n they agreed or disa-

'greed on. Twenty six students (20%) explicitly stated that

LD l

learning a second—language.was a very enjoyable experience

- for them. "It is valuable for emjoyment, fon_trayellinnfjg

well as fof employment" is but one example of this positive

feeling. |, One-stud .even: added that "everybody should

-~ ledrn -a Second language ~and. another wrote that‘vﬂthere

172
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M

. should be more languages offered.” The only _negative com-
ment, towards second- language study, was expressed by one

student, in a very forcefui:way "Don't force people to take

it .... second-language is boring, dumb, useless..;" Howev—;

¥

er most of the comments addreSsed themselves to the topac ﬂf
»w -
yo s

3k
classroom maﬁagement and actlwltles taking place Dlssat154
,@\}

faction with the teacher was fairly frequent Ten students

ST

stated "Get a better teacher!" and flve students sald' Tt

4 AED »
would be nice, if it  was better tavght.™

co i s op JO
were also present in the "area of'classroom .act191t1es§§nd

RS

students proposed goncrete solutlons _ prevent boredom’

WJ whlcﬁvwas mentloned as belng the “main feature of the lan—

.t

ge w8

guage class by fifty students (39%) '"Let s do more 1ntér—

Strong feeligas,

esting, things; we want more varlety was the «cry for help of'
R ) N - 3 .

[

sixtyitgpﬁ‘{ dents (48%). Some of the d1fferent activities

mentioned_ygfé field . (5) -fllms (3), speakers (4),

debates (2¥, ﬁcomputer work (4) _and games _(1).. Fifty¥five

students or 43% also expressed great.interest in more oral

work and conversation. Fifteen students wished they could

2,

-

learn Useful words and five students that the teaéhe}s could™ ~ .

put students in real-life situations. There was iNter-

~

esting comment which said "There are not enough people to

talk to in French in Edmonton!" As meéntioned earlier,"

f;exolusive work in the textbook was not found to be accepta-

>

. ble (6). "It is a'drag!"’saidmstudehts. Quite .a few stu-

.. dents found themselves having difficulty to understand.vhat

& oy ST
&y

~was going on &n'the'classroom and either suggested the use

EN G
.
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at the fact’ that "I have been taking French for nine years
-and yet I wouldn t be able to have a conversatlon in French

;f I wanted to at all; I probably wouldn't understand them!"

g‘VIked éVen aby the teacher" one student wrote. A Five stu- ~

o ‘>thenlshe added "geography ard history are not culture, are .

they?"

of more Engllsh in the ‘classroom (14) .or "better understandd‘fyié'
A
3/

1ng act1v1t1es (5). One student even expressed her dismay.

The area’ of wr1tten work and grammar was very controversial

as expected , between students who would 1like .to see.less

- e Ty

oo

written grammay workT%iZ),f;ess time spent on verbs (3), and'

who thoughth?“grammar was boriﬁéz (5) and on the contrary,

w

,studéntsvwhopwouid Vike tOvﬂsee”“mone grammar to communicate

P 2

’ﬁbetter (15%- Feellngs 8n chlt&re" ‘were’ also contradlcto—

X . v 4 U'

'ryu' "Borlng" was the word attached AEO’bt 7'"It gphorlng to

L

“know about geography and hlstory' Culture 1s very much dls—

A
3

Iy
e * ER W

'dents. stated very unequlvocably J"less cuiture. ‘ However o

N

sdmé.‘students»(3) 'expressed an ylnterest in knowing more .'J
about the people s way of life,. ‘but notVthe'bOringfstuff we
do in' culture. One perceptlve student w1shed she "could

) o g’ N ’ R s

learn more about k1ds mya, own/age and thlngs they do" and
"J . -

From these comments, it .is clear that, overall, students
want the second-language program to-be made more 1ntere§g:
ing, more relevant to the1r life w1th a varlety of "activ-

itiés and challenges and-a strong empha51s on communlcatlon

skills. . As far as the questionnaireyitself was concerned,



: ) . S
- thirty-one students thought it good and "to the point."
Y ) :
Quite a few of them llked the idea of belng asked about

. their fgelings toward a school subject” (10). " Some students

expressgh"the hope that it would help the 1investigator in

her study (5), and teachers {3). Two students were doubtful

that it would change anythéng by saying “what good will it
do!"™ and why glve questlonnalres when they change nothing?
Everything comes from the Department of Education.anyway.

The‘negative comments on the questlonnalre were directed to

\1

the phrasing of some of the  questions (2), the lack of‘spe—

cificity Ll)'the'large amount of questions (2) and -the lack

of space for comments after each‘question (2).

The ’1nves§&gator was “stfuck by the amount oﬁwzpositive

responseqy g e hope expressed in them. Hope for change,-'

\

il
ey jﬁ%.&t

and hope to be llstened to and taken 1nto account Further-,

mqre students showed enthu51asm and w1lllngness to obllge

and bebhelpful[ They had thlngs to say and they said 1t

-~

More indif: ce and more negative feelings were present in
the non-Fre

. - B
out of 75 or 47wpercent“ ¥d not wr1te any. comments at all.

,no LN

studen&s(’fifponses. Nearly half. of them 35

vere less positive and enthusiastic about second-language
study and the idea }to be surveyed. - Ten students said "I
hate French" and thirteen mentioned that they would prefer

to learn a language other  than French. Strong, feelings

<«

‘*nge abus1ve .commentsiwere present. Overall, the students
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against "anything different from English? were present in the
comments "Frqgs and foreigners should go homeé" (3). Howev:

er, some positive comments were expressed by the students

~who thought that'second—languages were important and said "I

would love 'te learn one" (ll) The reasons, which were giv-"

en for not liking 1t ranged from the teacher, "the tea
made it boring”, "T‘%antfa decent teacher"” (4); to the

involved, "it takes\ too long to understand and speak
well" (2); to the 1nstruct10n, ﬁI' would llkéﬁéﬁ take it, %f

1t was taught d1fferently (6), "it cannot be .taught well at

school"” (2); and to.the lack of percelved usefulness, "it isd

not necessary now",; "with English, I don't need another lan-
guage" (2). ,ﬁ

»

'As far as the questionnaire itself was concerned, very few

‘students said ,anything about % (16 or 21%). - They either

mentioned that it was goéd'(S), useful (3) or stated that it

was a waste of time (4). The kindest comments came from the
4

students, who wroterrespectively, "it 1is .nice that somebody

cares" and "it fllled my head with new thoughts and ideas.”

That last comment ‘'was made, xn various ys, by three stu-

“dents.

Chapter Four has discussed the findings of the question-

“rMaires completed 'byfstudents' currently enrolled ‘in French
. ) . P
programs and by those who are not enrolled 'in them. .Chapter

* Five will summarize the findings, discuss implications for’

76
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secéhd4language programs,ﬁgénd4suggest further research in

the area.
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. Chapter V
v +

: ‘ ' L : ‘
SUMMARY, IMPLICATIONS AND SUGGESTIONS FOR FURTRER RESEARCH

SUMMARY
1 ‘ . [ 4
The purpose of‘the study was to examine the needs and inter-
ests of the learners and their rationales for studying a
second—language: Ansuers QereAsought to the following ques-

tions: 1) ‘Who are the second-language learners?, 2) what

are their genefa% attitudes .toward second—language learn—(

ing?, 3) what languaée skilks are they interested in?,' 4)

what are their feellngs &bout different ‘aspects of, the
; o

instructional process?, ;QL* what are their rationales for
5 .‘ R
RS 4
. L : 77\{::.‘?';?&; -
i 3 g

Two hundred and four junior h1§%~5chooi students enrolled in’

nine grade n1ne classes part1c1pated in the survey. These

- ¥

students were div1ded' into.: two grpujs. The first group of

students 1ncluded students . reg1

}ered in two French pro-
=3 . 5 .

grams: French as-a- seconddlanguage (F.S. L )- and Extended

Erench:§§+French). The - second group was comprised of stu-

dents not cd?rently»;enro;fed_vin a second-language class
(non-French).

‘

The Tnstnumeats used 1n the-study were two questlonnalres (A

and B) . developed by the 1nvest1gator from Leom A Jakobo:
i‘ - .

vits' own quest1onna1res~ ~"A! Relevant Curr;cu;um, - An
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The thir-

Instrument for Polling Student Opinion" (;97OT
ty-one items on questionnaire A and the fourteen - items on

3
questionnaire B were designed to obtain information relating
to the five questlons or areas of concern. Subsequent to
the survey taklng place, the data was tabulated using fre-

quency counts and proportions for each .item, and analyzed.

C e
e

The following major conclusions can be drawn from thi

dy: . o ., .

1. Students’ languagelpackground is varied.

. -

2. Students"” language bec@g;ound'fs not- ‘a factor in-decid-

ing  whether to &reglster or not “in a second-language
S,y é%L Cn T e ' '
class, R ' N e

) o , oL L - L . o e
' " S e o ‘ : B .

3. Students feellngs towards second language study mlrrdrﬂ{

very closely that of their parents. ‘;' : S L

oy v - »
T .
3 :
R4 ke
& . :

4. Students', general feelings towards . second language

\‘ learn1ng are falrly p051t1ve.” Extremely negatlve feel- S
. o ) i :’\\')
flngs ings. d1d not surface.' ’ o R K
) | o L . o T :

R

5. Students are comnitted to tnegstudy of a seoond~1anguage

if they were the ones who made the’ ChOlQB. The coricept "

of ch01ce is very 1mportant.

. . ) \ H SN
® Lo . v e DAY
. . ' , e RS S
LT . . ..
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There 1is fairly .strong agreement among students  that

second-languages other than French should be offered- at

the Junior High level.

10.

‘11 L]

b i’) .'i‘;v . ) . '.' . ) N . L . o

s L : B S < ~ o E
Speaklng and read1ng are the skills: that the majority of
‘students are 1nterested in. ©. . S UWT L

R K
» ‘: . . . F \;’

Students seem to harbéur ‘Epntradictory'feelings regard-

ing the study of culture. They are unsure-of what it is b

i

exactly and what it entails.

Studen?would rather study culture in its anthropologi-
N . y . . _ ! :
cal sen¥¢ rather than its fine arts sense.

tee Sy

PR

.students ‘have many cr1t1c1sms regardlng EEE,EESQHd lan§%%
% u‘.? ,}) o

guage class and the 1nstruct1bn mhey recelve espec1a11

in the area of oral communlcatlon.
e . o e
\.vl . ‘ . N o v . 5 " e . . . ‘U Q,

]

Students stress the lack of varlety ‘and relevancy of

A

'Q{their'c;a§Ses; "boring" is a term used frequent;y.

]

. Lo . .
¥y . . !
- \ . . N . »

W

12 ‘%tudents view. proper grammar and pronunc1at10n as 1mpor—v

/

‘ '1'3‘*

-tant tools for commuriication.

~ 'ji-\“» ?

-

R

Students, at the Same %time, wouid 11ke _tpbéeef,less.

empha51s put on grammar and wrltten W6rk

9
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14, StudentSrhave a very strong tendency to divorce the lin-
guistic skllls from the cultural component.
Language;asfhfcode is strongly emphasized over lanuage-

in-culture.

b

81

.15, Students are learning'a second—language‘for future job

consideration, for tfavellinq and for their ownjenjgy-

.

ment.,

&

'16. The majority of second-language learners. are girls.
. A ‘ i'. J' '{Il N
o0 Implications o ‘ — o

s - -

e s N Yo ad

v

The‘results_of thlS study have 1mp11cat10ns in"four‘a}eas‘

"
o

FRE AU

1) classroom 1nteract19n, 2) communlcatlon skllls, 3) cul—~v‘

o ‘

tural understanding, 4) curriculum changesw o

. . . - xj‘ - ‘,l X . , 5,0 . . 2l

"Discussion R e : LT
° , _ o o N

-

i 4 . N B . : -

: 2 :
.Many teachers, if not all of them, belleve 1n the 1ggal that

schoolS‘should help students develop thelr pote t1al hdve a

‘better ‘self- 1mage and relate‘yellwto peers. "Reallty shkwsl

that these bellefs are largely a myth Many—ﬂstudents in
L . %
second—language_claserOms are expr9551ng dlssatlsfactlon-

. v;duite"a few 'are "turned‘.off.";,Thls study supportS-'\hls
b : T M .

£l
;‘ | v . . L ~' —— N . ' ),) ’ A

30
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‘ !
Sstatement Qn indicating that students, although they arrive
in the second-language clgss, with a fﬁirly pogitive out look
on second-language study, have a tendency to lose that level
of satisfaction. This does not have to occur. Teaching is
essentially a human interaction procéss involving both the
students and the teacher. Some attempt must be made to con-
sider the needs of the students 1f{ the teacher is.to achieve
success. It appears that“_s:udents want to learn a
- second-language for travelling, for their -enjoyment and for
futurebjob considerations. They also have 1indicated that
they want to "communicate" 1n the second-language with their
peers and- the community of native speakers as well as with
their teacher. Furthermore, they have stated very clearly
~that they want more variety in their class and more relevan-
cy. They-want teachers who are dynamiq and not bound to a
textbook. They wish &o be heard, listened\to'and have their
choices taken inté consideration. They expect to be inter-
ested and challenged with materials which make sense to
them.A As a* result more attention must be paid to tﬁe cre-

'

ation of an environment which truly reflect the teacher's
belief that the social and emotional development of the stu-

dents is hils primary responsibility. One way to achieve

this objective is for the teacher to combine the second-lan-

guage taught <« =-h the feelings, emotions and lives of the

students.

T



It is Robert Louis Stevenson who has said that "All speeéh
1s a dead language, until i£ finds a willing listeneg." For
many students, it seems that this term "dead language" would
characterize perfectly what is happening in their classes.
Their day-to-day activities appear to cohéist largely of
meéhanistic, sometimes. manipulative and often artificial

dialogues devised for oral r actice. True communication

this is not. If we hope to ac .i. ~2; .ine communication as

well as teach our students "a . -~in~ "anguage", we must pro-
vide them with the reason for listening and the deéire_to
talk. True cpmmunication 1s an invitation to exchange new
ideas or information. It is an in&itation to use language
in a real-life context. It means that students are to ini-
tiate as well as respond to 1information and ideag, not jus:
listen and respond. To this end teachers must provide
activities WhichA are more meaningfui and realistic. This
implies that communication in the <classroom 1is seen’ as an
authentic, direct experience which 1is deliberately and sys-
tematically built into the clrriculum ét a very early stage
of language learning. It is not a late stage 1in practige
which follows language instruction, it is an integral 'part
of instruction. This of course presupposes that second-lan-

gugage teachers do not see themselves as teachers of lan-

cuage - language meaning grammar and vocabulary - but that

they emphasize content over form. It is commonly accepted

that accuracy in the formal grammatical tasks does not pre-

i . ) . . .’
dict performance on the 1informal-communicative tasks. In

83



other wordg, the rules that the students Leér“ in the course
of instruction are not necessarily appliedwin situations of
actual‘lanéuage use. Teéching égggg the target language is
not effective and leads to boredom which inrturn affects the
ability of the student to focus on the mesdage. Students in
this study,n‘have éomplained that teachers do not provide
enough "useful" sentences that they éould use. in real life
situations. They also have-mentioned their dissatisfacton
with the opportunities (outside or irside theA classroom)
that they have to practice the language. Thus it 1is the
responsibility of the ‘teachers«;o create a rich and varied
learning,environment in'the\ second-language which 1is also
comprehensible to the student. One of the eiements of frus-
tration that many students encounter in their language :-lass
is their lack oflunderstanding of rwhét is going on 1in the
classroom. To remedy .this, éuite a few étudents suggested
that the teacher should speak English more. Obviously more

English is not the solution! But focusing on understanding

by providing listening activities that allow "constructive.

silence™ might be the solution. One of the suggestions
might be to delay oral practice at the Dbeginning of the
course to better prepare the students for the goal of commu-

r

nication.

. The third area 1in which the results of this study °have
implications is cultural understanding. Very little appears

to be done in this area. Students have rated "knowing about

84
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the people who speak the second-language" 'last, in their
list of'prioritieé. However quite a few have expressed an
interest in knowing more about the sécond—language peoplé,
their values, attitudes and customs. It is the teacher's

responsibility to develop this cultural understanding. More

attention must be paid to the fact that true cultural under-

standing cannot be achieved only through the study of the
language. | Oral comprehension does not lead to «cultural
.awareness. Teaching culture is not something to be added to
the regular program if time permits because language and

culture are intertwined. The twojéoncepts cannot be sepa-

rated and both' of them are essential to effective communi-.

,cation, Language is only part of the whole message and is
dependént upon the cultural contexﬁ wherelit takes place.
Awareness of tﬁis on-{%e part of the tqgcher might be ren-
derea more effective by giving all prospectiYe _teaché?s
training in cultural aQéreness. Then-courses, workshops and
conferences. outlining the cultural patterns, déily life
activitieg and thoughts charactefistic of the group of pear
ple whose language is being taught could . be offered on a
regular basis in order for the teachers to present an
up-to-date pqrtrayal‘.of that - culture. Furthermore the
French Curriculum guide should'clarify the cultural objec—

tives so as to allow teachers to gain a better understanding

of the language-culture relationship.

-
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'If we want teachers to resolve the dilemmaz in the classroom
between léngﬁagelvas a 1ogicalf} ~organized body of content
and laﬁguage as a vehicle for the éommunicationA of ideaé,
feeling,.informationl and the self, curricular changes must

- be made. We mentioned earlier ' that truerjcommunication was

viewed as one of the very important implications of this

study, but communication with whom? With native speakers?

. ) : . . .
Or with othersfwh95 have. learned it as a second-language?

The answers. to these‘Questions lead to a re-definition of

-

communication.to take into account the situation bfnlanguage

learning din classrooms and the’stated goals of the'Students.
. % - ,

This, . in turn, 1leads to the development , of a curriculum
. ' . - R M . »

rationale which entails radical questioning of what is sec--

ond-language learning and,tégchng.u.Thii\study_ sﬁows thaty_

while some students are interested in near-native ability in

order to function in conversat'ions with native - speakers,

others want to understand the spoken words for oral le;tures"

>

and the written words from textbookg for university require~

ments and various demands from a future job. The same type .

of mastery might not be required in t@é-future.for everyone,

.

when more and more people are learnihg'a_secohd—language for

.uses far removed from its cultural contekt. Communication
must be tailored to the "who", "wﬁére",'"whom" ‘ana "why".
Consideratiqﬂz then; should be given to the dgsign.of a cur-
riculum which does not stress "incremental learﬁing and mas-.
tery learning” (Crawford—Lange,.1982:87). Fur;hérmore,vthis

curriculum should address the question of language and its

o
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-

nature. - If language is viewed as . being just compbsed of
conditioned responses, then the emphasis will be on condi-

fioned responses, drills and repetitions. If language is

.!considered as a linguistic code} then rules are ‘'going to be

sﬁressed) verb paradigms and .syntax as well. However 1f

- landguage is presented as the medium by which words affect

N

the mind. of. those who use them)‘thep second-language teach-

Y

~ing will téke.oh a special significance and the languége

classroom will be a better place to be, a place of encount-

er.
-1

' -
. .

- . .*Suggesiions for Further Research -

’

o
}

Differénﬁ QUéétions were raised in the course of this study.
‘An'étfémpt was"made to ahswer them.- waevef more research
_is-needéd.in. thé;following areas if second-language class-
rooms are to be more 'successful.

Iy
v

1. Evaluation procedures must be evaluaféd_to determine if
. 3 :
‘they are consistent with the expressed goals and to

assess whether goals are being achieved in the course.

2, S}milar research to the present study could be conducted
with older or younger StUdents.' These people might have

different feelings and perceptions associated with the
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length of their exposure .to a second-language in the

‘classroom.

R

- A similar study could be conducted with students qu are

‘ " studying a second-language other than French in order to

»
determine the similaritjies ov differences of attitudes
and feelings. S

-

A group of students could be selected across the Prov-

ince in a variety of school settings prior to their

introduction to a second-langudge. These should be fol-

lowed through to the point which they either graduatéyor

drop out to assess development of their attitudes.

The real causes of dissatisfaction of the students with

their second-language course should be isolated and ana-

o

lyzed in depth.

N

A study should be dohe to assess the correlation between

progress in the 'course and general attitudes towards a

3
second-language. '

Appropriate and flexible goals of secoﬁd—language based

on students' needs should be selected and discussed.

The ~elements which make a second-language class, a

"good" (successful) class should be researched.

—
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There is a need to reaSsess the fundamental values and
assumptions underlying second-language study in order to

bring forth the dimension of language which has been too
- T . ot

often ignored ‘- the vehicle for the communication of

1

'ideas, feelimgs, and the self. -

~
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Table 1

Yo : \‘\“f
Information On The Students Enrolled InQA Second- Language
- Course  _-..l"p
V-
2

Frequenc;es andxﬂroﬂirtlons "

;

[ ' V’

Females' ) - (.64)
Males 36) ;

Age: 13 yeg}s 2)

14 years 9)

15 years 7)

2)

16 years

Table 2

Information On The Students Enrolled

In an Option Other Than a Second-Language Course

Frequencies and Proportions

Females - 37 (.49) .
\ Males . - 38 (.51)
Age: 13 years 1 (.01) . - . *
14 years. 43 {.57) - - :
15 years . 25 (.33)

AY

16 years 6 . (.08)

* NQfE - Total number in flrst group = 129
- Total number in second group = 75 S
- Where the total proportlon does not - p to 100%,
\\v/, the discrepancy exists due to rounding of f..~




Table 3 .
' !

Language Background of

The Students Enrolied In a-Second—Language\Class

Frequencies and ‘Proportions

Language(s)} spoken o 100 . *(.78)
by the parents, other ' '
.than English '
Language(s) other . 730 _ (.23)
than English and/or ,
French’, spoken by
the students

+ Language(s), spoken 39 ’ (.30)
at home, other than
English o

Tabié 4
= Kt

Students' Knowledge Of Others Speaking A

Second-Language

12
Frequencies and Proportions

:b . . YES NO

Do the students ‘ 111 (.86) . 18 (.14)
personally know : ' '
of anyone who can ‘ -
speak a language , _

other than English? ’ e

*Note - Total number in sample = 129
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Table 5

Students' Perceptions'Of>Theif Performance

In French

Frequencies and Proportions’

Excellent 39 (.30) .
| Very Good - 37 o (;29)

Good L (.34)

Poor -‘_ s . (.07)

* NOTE - Total number in sample = 129
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Table 6

Background Of The Students Not

Enrolled In A ‘Second Language Class

Frequencies and Proportions -

Students who have ' 37~ t (.49)
never been enrolled

in a second- language

class.

Students who have - 35 (.47)
completed one o.v ‘
many grades in a

second-language.

z

" YES NO

Have students ever 22 (.29) - 53 (.71)
studied a language
other than English
outside school?
Does the student ' 70 (.93) 5 (.07)

know personally
someone who can speak
a language other than
English?

&

* NOTE - Total number in sample = 75
- Where total proportlon does not add up to 100%,
the discrepancy is due to omissions (questions

not answered).



Table 7

Second-Language Students' Feelings Towards The

Study Of A Second-l.anguage
K

Frequencies and Proportions

I like French 44 (.34)
very much

I like French 66 (.51)
a bit - ' :
I do not like 8 (.06)

French at all

No opinion 11 (.09)

* NOTE - Total number in sample = 129
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Table 8

Second-Language Students' Commitment To The Study Of A

Second-Language And Its Culture

Frequencies and Proportions

I think that everybody
should study a second-
language

I think that everybody
should study about
dther countries' culture

YES NO DON'T KNOW
56 (.43) 46 (.36) 27 (.21)

79 (.61) 34 (.26) 16 (.12)

* NOTE - Total number 1in
- Where the total
the discrepancy.

sample =29
proportion does not add up to 100%,
exists due to rounding off.



Table 9

¢

Students' Commitment To The Study .
Of a Second- Language )
Frequencies and Proportions

N YES NO UNDECIDED

I would consider 87 (.67) 18 (.14) 24 (.19)
going to another '

country or another

part of this country ' *
to increase my skills

in the use of a

second-language y

* .NOTE - Total number in sample = 129

“Table 10

e Students!' Commitment To The Study Of

A Second Language

Frequencies and Proportions

YES NO DON'T KNOW

If I had to stay in 98 (.76) 13 (.10)
another country, I would

make a great effort to

learn the language

spoken there even if"1I

could get along in

English o

18 (.14) ,

* NOTE - Total number in sample = 129 ‘ )



Table 11

Students' Enjoyment Of The Study .

Of A Second Language

Frequencies and Proportions

VERY SLIGHTLY NOT UNDECIDED
ENJOYABLE  ENJOYABLE  ENJOYABLE \
T fing 36 (.28) 60 (.47) 22 (.17) 9 (.07)
the sthdy * \
of a second \
language... \
\

* NOTE - Total number in sample = 129

- Where the total proportion does not add up to 100%~

the discrepancy exists due to omissions.

\
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Table 12

v

Students* Attitude Towards The Learning Of

A Second Language Other Than Frgnch

Frequencies and Proportions

YES " NO

I wish I could 1learn 9%Q§'73) ) 344 (.26)

a second-language other gﬁﬁ‘ .

than French in school P :

* Note - Total number in sample = 129 ' ' -

- .Where the total number does not add up to 100%,
- the discrepancy exists due to omissions.

Table 13

Students' Assessment Of The Benefits

Associated With Learning A Second Language .

—

. Frequencies and Proportions

A

4

YES . NO DON'T KNOW

The 'time I have spent

in studying a second-
language has been
beneficial to me

1

B4 (.65) 12 (.09) 33 (.26)

-

* NOTE - Total number

in sample = 129



Table 14

Non-French Students' Commitment To The Study Of

A Second Language

Frequencies and Proportions

YES NO

DON'T KNOW

"I would consider going 35 (.47) 13 (.17)
to another country to _
acquire the skills in
the use of a second-
language

27 (.36)

* NOTE - Total numbe} in sample = 75

|

100



101

‘Table 15

Students' Attitude Towardsk

various Lakguage Activities \

? 4

Frequencies and Proportions \

' GREAT _ SOME \VERY LITTLE

' INTEREST INTEREST . INTEREST
Evefyday conversation. 66 (.51) 54 (.42) 9 (.07)
with native speakers o ¢ -
of French : ;
To listen to news .24 (.19) 44 (.34) 61 (.47)
broadcasts in‘FrEnch :
To enjoy films in 44 (.34) 60 (.47) 25 (.19)
French :
To read in French 61 (.47) 54 (.42) 14 (.11)
To understand the © 34 (.26) 62 (.48) 33 (.26)

customs and the way
of life of the people
who speak French

* NOTE - Total number in sample = 129



{ Table 16

Students' Attitude Towards The Acquisition

\

Of Native-Like Fluency .

Frequencies and Proportions

YES NO
I'wish I could speak 117 (.91) 10 (.08)
a second-language like '
a native speaker

Table 17

1:";3
Students' Attitude Towards The Relationship
Between The Acquisition Of Correct

_ Pronunciation/Grammar And Communication

»

Frequencies and Proportion$

" YES - - NO NO OPINION

I think it is 84 (.65) 38 (.29) 6 (.05)
necessary to speak S v
"a language correctly _ . e

in order to be able ‘ ' ’

to communicate in

that language

* NOTE - Total number in sample = 129 °
- Where the total proportlon does not add up to 100%
.the discrepancy exists -due to omissions.
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Table 18

Students' Attitude Towards The Use Of The French Language

N

4

Frequencies and Proportions

YES . NO CAN'T SAY

I would like to 41 (.32) 31 (.24) 57 (.44)

use the French

language more to

express my thoughts

even if it meant . :

speaking incorrectly -v , : °

*NOTE - Total number in sample = 129



‘Table 19

[N

Non-Frenagh StudentsﬂfAtt}tude Towards

a3

Various Language Activities

¥

Frequencies and Proportions

the way of life

of the people.
speaking that
language

12 (.16)"

GREAT . SOME VERY LITTLE NO.
INTEREST INTEREST INTEREST INTEREST
Everyday 30 (.40) 26 (.35) 11-(.15) 8 (.10)
conversation : . . :
with speakers
To listen 10 (.13) 30 (.40) 19 (.25) 16 (.21)
to the radio ' - )
and watch T.V.
in that
language
To read in 18 (.24) 20 (.27) 24 (.32) - 13.(.17)
that language - o
To write 24 (.32) 18 (.24) 17 (.23) 16 (.2%)
letters in :
that language
" To understand 20 (.27) 24 (.32) 12 (.25)

'* NOTE - Total number in sample = 75
- Where the total proportion does not add up to 100%,

the discrepancy exists due to rounding off.

’
FIaNy
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Table 20

Non-French  Students' Interest In The

Study Of A Second-Language Culture

Frequencies and Proportions
YES ~ NO MAYBE

I would have taken 9 (.12) . 27 (.36). 39 (.52)

a second-lafguage
course in 3Q§§?
almost all-t time

by .

had been spent on’ the _ S

E]
o

B study of the second-

language culture

* NOTE - Total number in sample = 75

}

B2
P
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Table 21

- Non-French Students' Definition Of Knowing A

Second Language

. > Frequencies and Proportions

\‘TO'speak'E%-§e9£QCtly well T47 L (.63)
. To speak it ‘even if one = - o 2y o (.28) °

' makes lots of mistakes. ™ ‘ R

To read it and:write it n 59 AN o (.79)
» Keasonably well =~ > SRR R A R

. AN B
To understand-what people = 61 ~ . ~  (.81)

tell you in that language _ b

To understand the way of 26 A “~ (.35) =
life of the people who - ‘ -
speak that language

To know all the major works . 11 o (.15)
of art of the pepple speaking. : N
that language h :

44 s (.61)
To. know. the grammar well :
To have a perfect "accent" 22 _ (.29)
in. that langquage - - :
To have lived in ‘the country 24 ) (.32)

where the people speak that
language for a period of timew

* NOTE - Total number in samplé = 75



Table

22

Students' Attitude Towards Different

Asbectsiof Their Second-Language Class

L)

Frequencies and Proportions

The teacher goes
too fast

The sentences we
~are Jlearning are
. useful sentences

Learning~how to

I AGREE -

SN 29

~ 73

113

pronounce the secand-

lahnguage accurately
is very important

The second-language
course is very good

93

to learn .how to write it

The materials used
are very good

Time seems to paSsj
very quickly - - "

We have a lot of

di;ﬁg;ent activities
I like to pfactice
" the second-language

with others in my
class more often -

We spend too much
time on grammar
exercises i
|-
I'd like to spend
more time talking

71
18
£

70

57

.about the things that

we are interested in

(.22)

(.57)

(.88)

e

(L72)

(.55)

(.14) -

(.54}

- (.54)

(.44)

(.76)"

I DON'T AGREE

91

34

16

31
97
47

36

55

12

(.71)

(.26)

\
(.02) |

(.12)

(.24)
(.75)
(.36)

(.28)

(.43)

(.09)°

I DON'T KNOW

9

22

13

20

25

13

23

19

(.07)

(.17)

(.10)

(.16)

(.19)

(.04)

(.10)

(.18)

(.12)

(.15)
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We don't have enough 70
time to practice
speaking

We do more talking” 6
in the second-language
than the teacher does

We learn too much 20
material everyday

We spend quite a 48
bit of time learning
dbout the people who
speak the second-language

We should learn - 52
about the people who
speak the second-
language

We have been learning 48
about the daily lives

of the second-language
people

We have been learning 30
about the achievements -
of tde second language
people

One of the most
important goals is to
learn how to speak

One of the most

important goals is to
learn about the people
wvho speak the language

My second- language
class is boring:

(

(

(

(.

(

(.

(.

.54)
.05)

.16)

37)

.40)

37)

23)

122-(.95)

30 (.23)

=

80 (.62)

52

112

93

69

41

74

93

71

(

(

(

(

(.

(

(.

(.

(

.40)

.87)

.72)

.53)

32)

.57)

72):

05)

.55)

29 (.22)

11

16

27

14

(.06)

(.09)

(.12)

(.09)

(.28)

(.05)

(.05)

(.021)

(.21)

(.11)

*NOTE - Total number in sample
- Where the total proportlon does not add up to 100%,

the discrepancy exists due to omissions aor roundlng
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Students'

Table 23

Degree of Satisfaction Towards

Different Aspects Of The Language Course

Frequencies' and Proportions

VERY
SATISFIED

SATISFIED DISSATISFIED

NO OPINION

French class
in general

Textbooks used 9

Amount of . 10
variety in

French class
class

The outside 5
oppx tun1t1es

you ve had

to pra&tl de

the language.

Information 10
you received ‘
from your teacher
The way your 16
progress and
achievement

are evaluated

The amount of 10
French spoken

in class s
The activities

in French outside
classroom hours.

14 (.11)

,07)
.08)

.04)

.08)

.12)

.08)

5 (.04)
the teacher provides

76

81

48

18

73

70

55

24

(.59)
(.63)

(.37)

(.14)

(.57)

(.43)

(.19)

31 (.24)

29
67

90

36

27

58

65

(
(

.22)

.52)

.70)

.28)

.21)

.45)

50)

8

10

4

16

10

16

31

(.06)

(.08)
(.03)

(.24)

*Note - Total number in sample =
- Where total propotion does not add up to 100%,
the discrepancy exists due to omissions or rounding.

TN

129.
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Table 24

Students'Degree of Involvement In Different Courses

Frequencies and Proportions -
YES NO NO OPINION
Do you think 49 (.38) 32 (.25) 47 (.36)

students should have a
greater say in the
method and content of
courses in math or
science

Do you think that 70 (.54) 28 (.22 30 (.23)
students should have

a greater say in the

method and content of

second-language courses?

*Note - Total number in sample = 129
- Where total proportlon does not add up to 100%
the discrepancy is due to omissions.
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Table 25

. Students' Feelings Towards The

Studyfof Culture -

Frequencies and Proportions

YES NO
Would you like to spend more 42 (.33) 85 (.66)
time in the French language ‘ .
class discussing the French
culture. ) ' .
YES NO ) NO OPINION
...if the disc- . 67 (.52) 37 (.29) 25 (.19) «
ussions were in

English

*Note - Total number in sample = 1289
- When total proportion does not add up to 100%,
the discrepancy exists due to omissions.



Table 26

Students' Rationale For Studying

A Second Language

Frequencies and Proportions

For one's enjoyment

For a future job

For. travelling .
Because one is "forced" to

Because one likes learning
languages ' .

Because one wants to learn
more about the people who
speak this: language

56
92
76
39
50

26

(.43)
(.71)
(.59)
(.30)
(.39)

(.20)

*Note - Totéi~number in sample = 129

112



t

Table 27

Non-French Students' Rationale For

Never Enrolling In A Language Class

1]

Frequencies and Proportions

None of the schools I
attended oﬁfered a
second-language

I dlready know a
language other than
English : . )

Noone told me to take
a second-language

I was never convinced of the
value of a second-language

1 did not have enough time to
take a second-language

I thought it would be’ too
difficult or not worth the
effort '

The second-language I wanted
to take was not offered in
my school

Peaple whose judgemerit I

"~ trust were against . it.

2 - (.05)
5 . (.14)

6 | (.16
13 (.35)
14 (.38)

20 o (.54)
17 (.46)

2 - (:05)

*Note - Total number in sample

=37
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Table 28

- Non-French Students' Rationale Fgqr Dropping Out

Oof A Second—Languége Course

Frequencies and Proportions

I wanted to take another
course KN

- 1 had too much homework
in French

I had too much homework
overall '

~None of my friends were
taking a second-language

I did not like the second-
language teacher(s) ~

I did not like the way in
which it was taught

I thought it was boring
1 always got béd marks .

I had too many grammar
exercises to do

I never got to speak the
language

13

19

15

20,

(.34)
S (.11) '.

(.18)

(.03)

(.50)

(.39)

(.53)

(.21)
(.13)

(.13)

*Note - Total nimber in sample

38
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Table 29

Students' Perceptions On How Various

People Consider Second—Language Study

Frequencies and Proportions

: EXTREMELY - IMPORTANT NO’I‘ SO NOT IMPORTANT
*. IMPORTANT IMPORTANT AT ALL

Your 64 °(.50) 50 (.39). - 13 (.10) 1 (.01)

. parents ' .

Your 3 (.02) 29 (.22) - 59 (.46) 37 (.29)

friends

Your 14-(.11) 56 (.43) 53 (.41) 5 (.04)

teachers

other than

the second- .

language teacher .

Canadians 15 (.12) 59 (.46) 50 (.39) 5 (.04)

in general : '

Yourself 46.(.36) 62 (.48) 14 (.11) 7 (.05)

*NOTE - Total number in sample = 129

- Where the total proportlon does not add up to 100%
the dlscrepancy exists due to omissions or roundlng
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Non-French Students'

Table 30

‘Perceptions On How Various

People Consider SecondFLanguage Study

Frequencies and Proportions

EXTREMELY IMPORTANT NOT SO NOT IMPORTANT
IMPORTANT IMPORTANT AT ALL
Your 20 (.27) 23 (.31) 27 (.36) 5 (.06) .
parents .
Your 2 (.03) 17 (.23) 33 (.44) 21 (.28)
friends .
Your 11 (.15) 33 (.44) 17 (.23) 13 (.17)
teachers ' .
other than
the se~ond-
language - )
teacher
Canadians 18 (.24) 28 (.37) 16 (.21) . 12.(.16)
in general B '
Yourself '22 (.29) 23 (.31) 13 (.17) 16 (.21)

*Note - Total number in sample = 75
~ When the total proportion does not add up to 100%,

the discrepancy exists due to omissions.

116



’ ' Bibliography

Abramow1tz,-N. and Ferguson, H. New opportunities for inter-
. professional cooperation. In June K. Phillips (Ed.),
Action for ‘the '80s: A Political, Professional, and
Public Program for Foreign Lanquage Education. Skok-

ie: National Textbook Company, 1981, 65-94.

Burstall, C. et al. Primary French in the Balance. Wind-
sor, England: NFEREPublishing Company, 1974.

Carroll, J.B. Research on Teaching Foreign Languages. In
N.L. Gage (Ed), Handbook of Research.on Teaching.
Chicago: Rand McNally, 1963, 1060-1100.

Crawford Lange, L.M. Curricular Alternatlves In T.V.
Higgs (Ed), Competence and the Foreign Lanquage Teach-
er, Skokle- National Textbook Company, 1982 81-106.

Edgerton,'Jr, M.F. On Know1ng a Foreign Language. Modern
~Langquage Journal , 65 , 1980, 222-227.

Freeman, S.AK. Modern Language Teaching: Problems and Oppor-
tunities for the Seventies. Modern Lanquage Journal ,
55 , 1971, 141-148. , R '
Gardner, R.C. Attitudes and Motivation. Their Role in Second
- Language Acquisition. TESOL Quarterly , 2 , 1968,
. 141-150. .

Gardner, R.C. and Lambert, W.E..  Attitudes and Motivation in
Second Language Learning. Rowley, Massachusetts: New-
‘bury House Publishers, Inc., 1972. ’

"Herron, C.A. Second Language experiences for everyone. 1In
J.K. Phillips (Ed), The New Imperative: Expanding the
Horizons of Foreign Language Education. Skokie:
National Textbook Company, 1980, 51-76. Lo

Jakobovits,; L.A. Implications of Recent Psycholinguistic
Developments for . the Teaching of a Second Language.
Language Learning , 28 , 1968, 89-109. '

Jakobovits, L.A. Foreign Lanquage Learning: A Psycholin-
guistic Analysis of the Issues. Rowley, Masachusetts;
Newberry House, 1970. :

[

Knop, C.K. Directions for Change in An Audio Lingual
Approach. Canadian Modern Lanquage Review, 37 , 1981,
773-734. : ~ S o

-117-



Lado, R. Lanquage Teachinq, A Sc1ent1f1c Approach New
York: McGraw- Hill, 1964. '

\Llewellyn; R. At Sunrise; The Rough Music, 1976.

Lapan, M.T. Acting on the realities in second language edu-
cation. In J.K. Phillips (Ed), The New Imperative:
Expanding the Horizons of Foreign Lanquage Education.
Skokie: National Textbook Company, 1980, 133-152.

Mager, R.F. Developing Attitude Toward Learning. Palo

Alto; California; Fearon, 1968.

Martin, W.H. The National Assessment -of Educational Pro-

gress: Foreign Language Education and the Future. In
J.K. Phillips (Ed), Action for the '80s: A Political ,

Professional and Public Proqram for Foreign Lanquage

Education. Skokie: National Textbook Company, 1981,
249-259, ) ' ‘

Moskowitz, G. The Classroom Interaction of Outstanding For-

eign Language Teachers. Foreign Lanquage Annals ,1976,
135-158. '

&

Myers, J. Profileg-a Perspectives. In J.K. Phillips (Ed),
‘ The New Imperative: Expanding the Horizons of Forelqn
Language Education. Skokte:- National Textbook Compa-
ny, 1980, 17-47. .

Oller Jr, J.W. The language factor in the evaluation of

: bilingual education. 1In J. E. Alatis (Ed), Georgetown
University Round Table on Lanquages and Llnquistics.
Washington, D.C. ‘Georgetown University Press, 1978,
410-422. -

Oller Jr, J.W. Baca, L.  and Vigil, F. Aftitudes and -

Attained Proflency in ESL: A Sociolinguistic Study of
Mexican Americans in the South West. TESOL Quarterly ,
11, 1978, 173-183. ’ .

Oller Jr, J.W., 'Judson, A. and Liu, P. Attitudes and

Attained Proficiency in ESL: A Sociolinguistic Study

. of Native Speakers of Chinese in the U.S.A. Language
Learning , 27 , 1877, 1-27. ¥

4Papa11a, A, A Study of Altrition in Foreign Language Enroll-
ments in Four Suburban Public Schools. Forelgn Lan-
guage ‘Annals, , 4 , 1970, 62-67. -

Parkér, D. The Alberta Modern Lanquaqe Study The Faculty of
Educatlon, Unlversxty of Alberta, 1975. , _

Postman, N, and Welngartner C. . Teaching As A Subversive
Activity. New York; Delacorte, 1969, '

118

5



Reinert, H. Truth'in~Packaging . . . for Foreign Languages..
Modern Language Journal , 56 , 1972, 205-209.

Rivers, W.M. Speaking in Many Tonques., Rowley,fMassachu—
setts: Newbury House, 1972, '

~

Rivers, W.M. Speaking in Many Tongues. 2nd ed. Rowley,

Massachusetts: Newbury House Publishers Inc., 1976.

Rivers, W.M. The View on the Way Up: A Wider Perspective. In
w.C. Born (Ed), The Foreign Language Learner in
Today's Classroom Environment. Northeast Confererce

¢ on the Teaching of Foréign Languages.’ 1979, 11 - 18.

Rivers, W.M.. Teachiﬁ% Foreign Lanquage Skills. 2nd EA4.
Chlcago and London: The University of Chicago Press,
1981. ‘ : '

Robinson, G.L; and Nemetz. Issues 'in Second Language and

Cross Cultural Education: Th Forest through the

‘ Trees. Boston, Mass: Heinle nd Heinle Publishers,

Inc., 1981.

Rokeach, M. Beliefs, Attitudes and Values: A Theory of
Organization and Change. .San Francisco: Jossey-Bass,
1968.-

Sapir, E. Culture, Genuine and Spurious. The American Jour—

nal of Sociology , 29, 1924.: ’ .

Savignon, S.J. On the Other Side of the - Desk: A Look at

Teacher Attitudes .and Motivation in Second Language
Learning. The Canadian Modern Language Review , 32 ,
197§, 294-302. : R -

Schotta, S.G: Student Evaluation and Forelgn Language Pro-

grams - A Case Study. Foreign Lanquage Annals , 6 ,

1973, 500-517.

-

119

Silberman, C.E. Crisis in .the  Classroom. .New York: Random

House, 1970. “2

Spolsky, B. Attitudinal Aspects of. Second Language Learnlng'

Lanquaqe Learning , 19 , 1969, 271- 283

Stern, H.H. Optimal Age: Myth or.Reality? The Canadlan Mod—
ern Langquage Review , 32 , 1976, 283-293. .

Stern, H.H. and Cummins, J. Language Teaching/Learning

Research: A  Canadian Perspective on. Status and
Directions. In J.K. Phillips (Ed), . Action for the
'80s. Skokie: National Textbook Company, 1981,
195-240. ' ‘




Strasheim, L.A. Broadening the Middle School Curriculum

THrough- Content: Globalizing Foreign Languages. In
J.K. Phillips (Ed), Action for the '80s. Skokie:
National Textbook Company, 1981, 129-145.

Strevens. The . paradox of individualized instruction, it

takes better teachers to focus on the learner. In H.B.

-Altman and C. Vaughan James, Foreign Language Teach-
ing: Meeting Individual Needs. Pergamon Press Ltd.,
1980, 17-28. ‘ ) -

Tardif, C. ‘Teacher Perception of The Cultural Goal in Sec-

120

~ond Lanquage Teaching The Faculty of Education, Uni-;u

versity of Alberta, 1978.

Valdman, A. Toward Redefinition of the Basics in Foreiqgn.

Language Classroom. Skokie: National Textbook Compa-
ny, 1978, 1-17. : ,

Valette, R.M. Evaluating the Second Language Learning Pro-
gram. In F.M. Grittner (ed), Learning a Second Lan-
quage, Part II. Chicago, Illinois: The University of
Chicago Press, 1980, 150-167. :

Walker, J.L. Opinions of University Students About Language
Teaching. Foreign Lanquage Annals , 71, 1973,
102-105. ’ =~

o

ZaiS, R.F. Developing Curriculum in' the total setting. In
‘ J.K. Phillips (Ed), Building :'on Experience - Building
for Success. Skokig: National Textbook Company, 19789,
9-37. S -

Zintz, M. et al. The Implications of Bilinqual Education
for Developing Multicultural Sensitivity Through
Teacher Education National Center for Educational
Communication, Washington, D.C., September, 1971. ED
'054071. ' : . ' T -




-
.
.
.
~ .,
B P
o B
N

-



Questionnaire A

To The Student

This#is not a test. Your marks will in no way be affected
by your answers and you need not put your name on this form.
This questionnaire has been designed to find out from you

how students feel about modern language study. In order to

provide a second language curriculum of the highest quality,
we need to know your opinion on this matter. This 1is a
chance to "tell it like it is™ in your own mind.

Please, fill out the enclosed questionnaire as completely as
possible. If you wish to add further comments please feel
free to write on the back of any of the pages.. '

Thank you very much for your help.
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Part A

Please answer all questions.

1.

2.

[00)

\D

11.

‘Male __ Female __ (Please check one)

Age = ye.rs months

Name‘of school

Name of program: Extended French
(please check one) F. S. L.

I have completed the following courses (grades) in French:
(please check all the ones that apply to you)

French grade four __ French grade seven
French grade five __ French grade eight
French grade six .
Other courses in French

Please list any language or languages which either of your
parents speak beside English. N

Can you speak another language beside Er .ish and/or French?

Yes No
If yes, which one(s)?

What language or languages are used in your home besides
English and/or French?

Do you personally know anyone (other than your language
teacher) who can speak a language other than English?

Yes No

During most of my past French courses my marks were

..(please check one):

excellent .. very good
good . = poor

On the whole I like French (please check one)

very much - - a bit
not at all no opinion



Part B

12.

topics

of

13
Yes

14.
cou

Yes

15.

related to

124

You are going to be asked for your opinion about different
second language study.
extent vou are interested in each of them by circling

Show to what
one

!

the »>llowing three -numbers as follows:
3 - great interest
2 - some interest
1 - very little interest
being able to have an everyday conversation with

native speakers of French

3 2 1

being able to listen to news

3 2 1

being able to enjoy films in

3 2 1

being able to read in French
comics )
3 2 1
being‘ablé,to understand the
life of the people who speak
3

2 1

No

ntries' culture?

broadcasts in French

French

( newspapers, magazines,

customs and the Qéy of
French

. Do you think that everybody should study.a second language?
Don't know

Do, you think that everybody should study about other

Don't khOW'

For what purposes are you learning the second language?

(Please check any applicable answers):

For
For
For
You
You
You

.people

your enjoyment

a future job

travelling

are "forced to"

like learning languages

want to learn more about the
who speak this language



16.

17.

18.
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Any others?

In your judgement, to what extent do the following people
consider a second-.language .important? In each case,
circle one of the four numbers:

4 - Extremely important

3 - Important
2 - Not so 1mportant
1 - Not important at all
a. your parents
4 3 2 1
b. your friends
4 "3 2 1

c. your teachers other than the second‘laaguage teache:
4 -3 2 1 -

d. Canadians in general

4 3 2 1

e. youfeelf |
4 '3 2 1

o

Would you consider going to another country or another part
-of this country to increase your skills -in the use of a
second language? ' :

. Yes No ~ Undecided
How enjoyable “do you find the “study of a second language’
Very enjoyable Sllghtly enjoyable |
Not enjoyable Undecided ____
Why?

19.

Do you wish you could speak a second language like a
native speaker? ,

Yes ~ No
Do you wish you could learn a second language other than
French in school?

Yes NO : N . ' N . ‘ B ‘ ) v

If "yes," which one?




21.

22.

23.

&
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If you had to stay in another country for an loné time,
would you make a great effort to learn the language
spoken there even if you could get along in English?

Yes s No - Don't know | 4 -
Would you say that the time you have spent in studying a
second language has been beneficial to you? :

Yes No Not sure

Here are some comments that students make about their second
language course. You:may or may not agree with them. To
show how you feel about each comment read the sentence, then
circle one of the three numbers:

3 - You agree with the sentence
2 - You don't agree
1 - You don't know

t

a. the teacher goes too fast for me to keep upE

e

3 2 1

b." the sentences that we are learning are the kind of
sentence that will be useful in a conversation with
a native person of ‘the second language.

3 2 1_'

c. learning how to pronounce the second language
© accurately 'is very important:

.

3 2 1

d. our second language course is very good for helping
us learn how to write it: - .

3 2 1

.

e. the materlals our teacher uses ésuch as books, tapes,
pictures) are very good:

3 2 1
f. time seems to pass very qu1ckly in our second
language class:
3 2 1
.
..g. we have a lot of dlfferent act1v1t1es in our sec nd
_language class:

3 2 1 \
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I'd like to be able to practice the second language
with the, others 1n my class more often:

3 2 1

we spend too much time on gfammar'eiercises:

3 2 1 |

I1'd llke to spend more time talking about the things |
that we are interested in, but which aren't in our
second language book: '

3 2 1

we don't have enough time in class to practise’
speaking the second language:

3 2 |

we do more talklng in the second language than the
teacher <does:

3 2 1

we learn too much material everyday;

3 2 1

we spend quite a bit of time Tearning about the
people who speak the second language:

37 2 1

we should learn about the people who :.;e the
second language: , s

3 2 1

we have been learning about the daily lives of

the second language people: :

3 2 1

we have been learning about the literature,

architecture, scientific achievements of- the
second language people:

3 2 1

-
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one of the most important goals of the second
language study is to learn how to speak:
3 . -2 1
one of the most important goals of second language
study is to learn about the people’ who
speak this language:
3 ' 2 ) 1
my second language’'class is very boring:

3 : 2 1

24. Indicate the extent to which you are satisfied with ‘each
of the following aspects of your second language course
by circling one of the four numbers as follows:

o

--very satisfied
satisfied
dissatisfied
- ‘no opinion

N W
1

the french class in general

4. 3 2 -1

1
the textbooks you use:

&8 3 2 1
the amount. of variety in the French class
4 3 2 1

the outside opportunltles you have to practice the
language (e.g., conversing with native speakers,
listening to radio broadcasts, reading magazines,
travel, etc.,):

4 3 2 1

the information you received from your teacher as to
how you are progressing in the language course:

4 3 2 1

the way your progre and achievement are evaluatéﬁ
(e.g., grades):

)

-

4 3 2 1



25.

26.

27.

28.

29.

30.
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g. the amount of French spoken in class:
4 3 2 1

h. the activities that the teacher provides in French
outside regular classroom hours

4 3 2 1

Would you like to be able to use the french language
more to express your thoughts even if it meant
speaklng incorrectly? °

Yes No Can't say.

Do you think students should have a greater say in the
content and method of courses in mathematics or science?-

Yes No No opinion

) —
)

Do you think it's necessary ‘to ‘be able to speak a language
correctly (pronunciation, grammar) in order to be able to
communicate in that language?

Yes No - No opinion

Do you think students should have a greater say in the
content and method of second language courses?

Yes No _ No opinion

Would you like to spend more time in the" French language
class discussing the French culture.

Yes - No

.
Would you like .to discuss the French culture dp English?

Yes _ No No opinion

How would you change the second language program
to help students accomplish more?
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31. Please add any comments you wish to make about
second language studies or about this questionnaire:

About second languages About this questionnéire
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Questionnaire. B

To the Student

This_'questionnaire is iﬁtended for students‘%Who are not
enrolled in a second language class. This is not a test.
Your grades will in ho way be affected by your answers and
ydu.need ~not put your name on this form. You are being

‘asked to ‘fill this ~questionnaire to help second language

5

Please, fill out the enclosed questionnaire as completey and

educators provide a better curriculum.

honestly as pbssible.‘ This is your chance to "tell it like

it is" in youf own mind. Feel free to add any comments you

wish on the back of any of the pages.

Thank you very much for your coopefagion, :
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Pa;§ A
1. Male Female | (Please check one)
2. Age:- years months

3. Name 3f/échool

4. I hape completed the following grades in French or in any
othér language: (Please check all that apply to you)

Grade four -
Grade five
Grade six
Grade seven
Grade eight
None

Other grades

FEEHT

5. Have you ever studied a language other than English
outside school? B

3

Yes No

6. Do you personally know anyone (other than a secpnd language
teacher) who can speak a language other than English?

Yes No

If "yes," please specify.YOur relationhipito that person
(e.g., grandfather, friend, neighbor):

<



Part B

'you have never studied a second language in school,
ang%er question 7, and then go directly to question 9 and
continue, If you . have dropped out of your second language
class do not answer question 7, go directly to gquestion 8
and continue.

.o

7. What are the reasons you have never studied a second
language in school? Check all of the reasons that
apply to you: : .

a. None of the schools I attended offered a second
" language course. . /

b. I already know a language other  than English, so
there was no need to study one in school:

c. No one ever told me to take a second language.

d. It was sugge- ed to me that I take a second language
" - but I was never conv1nced of 1ts value.

. e. There was not enough time to take' a second language,
as I was busy with too many other courses I had to or
wanted to take. .

f. I thought a-second language course would be too hard
or, in ,any case, would not be worth the effort

'g. I wanted . to take"a second language but the one I .was
interested in was not offered in my school.
If so, which language was it? |

h. People whose judgement I trust were against it.
) If so, specify your relationship to those persons
(e.g. father,. frlend teacher).

i. Any other reasons you;might like to specify?

8. What are. the reasons for .you dropping out of your second
language class? Check all reasons that apply to you.

a. I wanted to take another course.

b. I had too much homework to do in French.
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j'
k.

I never thvto speak thevlanguage.

- a . 135
The second language course plus my other courses
amounted' to too much work. .
None of my friends were taking a second language. ’

I did not like'the second language teacher(sd.

I did not like the way in which the second language
was taught in my school

I thought the second language claas‘wasjhoring.

I always got bad marks. - ' “1[;{

There were too many grammar exercises to do

e (-3

Others -

The following are various Skllls that a second language
course can emphasize. Assuming that one day you might wish

“to take a second language course, which of these skills

would you be interested in 1earn1ng7 Rate each of them .by
circling one of the four numbers as follows:

4 - Great interest S
3 - Some interest o

2 - Very little interest

1 - No interest’ '

being able to.engage in an everyday conversation
with native speakers of that language: :

AN

4 c3 2. 1/

. belng able to listen to the radio and watch T V

1n that language:
4 3 2 1
belng able to read in that language.(newspapers,

magazines, comlcs)

4 3 -2 o1

. belng able to write letters in that language for ’

various purposes (e. g, business, soc1al)

4‘.3"»2V1'
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e. being able to understand the way of life of the
people speaking that language {e.g., customs,
folklore, thoughts, beliefs):

J Lo 3 2 1

10. If a special second language course had been available in
- which almost all the time had spent on the study of the
second language/culture (way of life) in English,
would you have” taken it?

Yes . No Maybe

11. In your judgement, to what extent do the following people
consider second language study important? In each case,
circle one of the four numbers: . '

-.extremely important

- important

not so important

- not important at all

oW
t

a. your parents:
4 3 2 1
b.. your friends:

g4 | -3 2 1 ‘ '

@

c. your teachers other than second Ianguage teachers:

2 3 2 .1
d. Canadian-éocietyvas a whole:

4 3 2 1
.e.‘y;ﬁrself: | | .
e 3 2 o

12, Would you con51der 901ng to another country to acquire the
Skllls in the use of a second language? _

Yes No Don't know

+13, POr you, what does it mean "to know" a second language?

1,

Check all the answers that apply.
a. to be ablé to speak it perfectly well

“b. to be able to speak it even if you make lots of
mistakes © ___ : s



