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ABSTRACT

. . "'t'.

| - The purpOSe of this Stndy wasgto_findgthe differ—
‘ences/whlch may ex1st among parents, teachers'and‘adminis4l
- trators 1n regard to the actual ani preferred 1nvolvement
of parents in early chlldhood programs'

The respondents selected for thls,study were o

Aparents, teache s and admlnlstrators of the Edmonton Publlc

System. _E h‘group was requested to respond,to the(actual
and prefe‘rid'involvemént of parents in Kindergarten

nlprograms:
| The flndlngs of the study 1nd1cated that there
were dlfferences in the actual and preferreﬁglnvolvementl
“ of parents for each of the three groups. “
For actual 1nvolvement parents, teachers and
admlnlstrators percelved parents to. be most 1nvolved at
'5a pa551ve level, One 1n whlch parents acted as rec1p1ents
.°~and supporters of school programs. ‘The teachers and
admlnlstrators also percelved more‘actual 1nvolvement of .
‘. parents taking place 1n klndergarten programs taah parentsvj,l
"themselves perceLVed ':.'«l.l' o ;ﬂ“ . }'7_ fﬁ::l‘ |
| For preferred 1nvol§ement, parents, teachers and
F_:admlnlstrators agreed that they wanted more actlne parentalv
| partlclpatlon. Pa!ents and teachers 1nd1cated a- preference
- for the most parental 1nvolvement at the - dec151on maklng Q f ”
a'ﬂtvel whlle admlnlstrators 1nd1cated a‘preference for the
'.most@;avolvement,at,the”nonflnstruﬁtlonal volunteer-level; ff

e
o



'As in actual 1nvolvement teachers and admlnlstrators

.1ndlcated a preference for more parental part1c1pat10n

'than the parents themselves preferred S 'w:

& ©

The flndlngs of the study suggest a need for the ;\"

"recognltlon and 1dent1flcat10n of the perceptlons held by
each of the groups. A reallzatlon of these dlfferlng
expectatlons as 1nd1cated could hen;rlt parents and school
~adm1nlstrators, teachers and profe351ona1 organlzatlons

in determlnlng the p0581ble scope of 1nvolvement of parents

~ in glndergarten programs.,
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roles ranglng from passlve 1nvolvement to hlghly actlve o

e Chapter/I‘
jf ~ PURPOSE OF THE STUDY |
! ' J/\ . - - . . N ) (
R B o
Introduction \, v
: - ‘ ra - . . ‘.

Lo : S o
Parental 1nvolvement has galned much empha51s in
the last few years, espec1ally 1n early ChlldhOOd programs

Today we see. more ev1dence of a trend whlch is focu51ng on

. a parent- centered approach w1th one of the major objectlves

of ‘this approach belng greater competence for both the v\“
home and the’ school 1n fa0111tat1ng the growth and develop-

ment of the Chlld

e

'_ To thlS end many programs have sprung 1nto belng
/

-and many parents have become 1nvolved as part1c1pants of

such programs. To compensate for the con51derable varla—

‘o

tlon of the p0551b1e roles whlch parents in early chlld—

hood programs could assume many attempts are belng made to

' cla551fy and categorlze the task ass1gned roles.v Parental »

1nvolvement are belng researched and 1n1t1ated Many
prosrams are 1n81sting that parents become 1nvolved and

' some programs are demanding parental lnvolvement at certaln

1 levels, two examples of the latter belng,ﬂeadstart pro~*f

= grams 1n the Unlted States and Early Chlldhood Serv1ces.in

Alberta.} The Early Chlldhood Serv1ces, a. branch of the:-
Department of Edpcatlon w1ll not flnan01ally support orff;i'



S :

. L
Al

-.endorse programs which do not ‘have commitment of parents,
They state: . . . _ lg\ '
: 0 o

)

- The 1nvolvement and‘coo qratlon of parents and
community. agencies n t/e decision-making process

- which affect vital areds of their own and their

“children's lives is strongly endorsed (Government
of Alberta, 1973, o 18)

¢ Involvement, then, has become very contrOVerslal
in relatlon to early chlldhood programs and although much

: of the research supports “the value of parental part1c1pa—”

!

tlon, llttle research has been done in regard to the real

».!—-.

needs and expectatlons of the parents as percelved by the'

"parents themselves, by teachers and by admlnlstrators.

.'4‘-
‘The Problem

XN

'Statement of the: Problem S .:;- » "; .

\

- The purpose of. thlS study was to flnd the“dlffer—
ences. whlch may ex1st among parents, teachers and admln- -
l'1strators in regard to - the actual and preferred ways of

'1nvolv1ng parents 1n early chlldhood (klndergarten) pro~
grams. | - i R R
Statement of the Subproblems i o . 2

~ . .

-In the course of the- study the follow1ng more £

\ ) A »

specific problems.wereslnvestlgated.

.
R

‘Questlon l. Is there a dlfference in the actual

]

'and preferred parent 1nvolvement 1n klndergarten

ﬁyschool programs as”percelved-by each group—~parents,;

C



)

teachers and admlnlstrators at . each of the follow1nq
levels’l_ | | |
[l].Parents as rec1p1ents and snpporters
2] Parents‘as’learners and educatiors .
[{3] Parents asfnon—instructional_volunteers‘

(4] Parents as instructional-volunteers

[SJ_Pa“itsuas.decision makers,

Question-2(i).. Is there a dlffereﬂﬂe in the per—

‘ceptlons of parents, -teachers and admlnlstratmrs
‘to. the actual and preferred 1nvolvement of parents
in klndergarten programs at level [1]——parents as‘hf

: rec1p1ents and supporters” Y
%? . .

t,Question 2(ii) Is there a dlfference in the per-

ceptlons of parents, teachers and admlnlstrators
3to the actual and preferred 1nvolvement of parents
1n klndergarten programs at level [2]——parents as

'_learners and educators of thelr own chlldren.

Question é(iii)' Is there,a dlfference in the per—‘_m

: ceptlons of parents, teachers and admlnlstrators

i-to the actual and preferred 1nvolvement of parents

“1n klndergarten programs at level I3]—-parents as - =

'Qdestion'Z(iv) Is there a dlfference 1n the per-

non-1nstruct10na1 volunteers?

,ceptlons of parents, teachers and admlnlstrators»



. w‘“ﬁ“
R
to the actual and preferred 1nvolvement of parents
. in klndergartew programs at level [4]——parents as

‘1nstructlonal volunteers? ; v’ . S

Question 2(v). Is there a difference in the per- . .

_ceptiOns”of parents; teachers and administrators to
the actual and preferred 1nvolvement of parents in -
klndergarten programs at level [5]~—parents as

dec151on makers?

 Importance of the Study

Because parental 1nvolVement 1s belng referred to '

as -a comprehen51ve strategy for early chlldhood educatlon-

much empha51s and reSpon51b111ty«1s belng placed dlrectly

‘on parents. If the,almvof thlS strategy is to develop a -

good worklng relatlonshlp between the home and*the school -

then the goals, objectlves, needs and expectatlons of

parents, teachers and admlnlstrators w111 have to be better

known.. Datta (1973) states.

'-Not 1nfrequently there ‘are unexpressed but qulte
different expectatlonslabout which role is meant
by parent involvement in Early Childhood Education,

~ depending on whether a parent,gcommunlty organlzer,‘
teacher, admlnlstrator or educatlonal planner 1s o
‘u51ng the term (p 11). e : _ S

In deve10p1ng programs 1n-ﬁar1y Chlldho 'Eduoa4 -

tlon, dlfferlng expectations for parental 1nvolvement
A RN B
: must be made explrc1t.. Thls study has made an attempt to

1dent1fy these expectatlons as; percelved by parents,



teachers and admlnlstrators and as such should beneflt

‘parents and school admlnlstrators, teachers and profes—ﬂ

isronal organlzatlons 1n_determ1n1ng the p0551ble scope of

v .

- involvement of parents in kindergarten'programs.

v

Definition of Terms -

' Admlnlstrators | Members of a school staff who a;e prlmar-

ﬂ

1ly concerned w1th the admlnlstratlon of the school

(1ncludes-pr1nc1pals-and a581stant prlnC1pals)-

: y Early Chlldhood Educatlon.; Refers to the opportunltles:T

\-

and experlences prov1ded naturally for chlldrenk to
the age of 8 both in- the home and school vIn thls
study early . chlldhood educatlon refers specxflcally

to klndergarten programs.

.Teachers: Members of a school staff who are, engaged in -

‘-teaChrng~k1ndergarten classes (1ncludes full and.partf ,

‘ .
t1me teachers) e ‘
g, _

"Dec151ons:; The dec131ons referred to in thls study are o

[}

uthose dec151ons pertalnlng to - the suggested tasks, 1

LN lndlcatlng the ways 1n whlch parents can become

1nvolved in klndergarten programs and whlch are

9.

h"llsted 1n Tables 2 to 6, Inc1u51vely. DV'IG ‘
Parents-‘ Membefs of the school cbmmunlty who have chlldrenA;

d attendlng klndergarten classes.. | s
Parent Involvement (Part1c1pat10n) Refers to the broad

ranqe of parental 1nterest, support and a991stance of

e
~



y

. ‘ _ e R -
klndergarten.programs. The invo vement-may-vary‘

from parents belng pa331ve part1c1pants of klnder-f

"

[garten programs to parents bebomlng*actlvely 1nvolved

and may 1nclude the follow1ng 1evels

*[l]

Parents as Rec1p1ents and ﬁnpporters \\\,f.

;‘In thlS category of parentaI 1nvolvement the focus;

-

;

\_1s malnly on parentg part1c1pat1ng in a pa551ve

A

’ way;‘ ‘The nature of this part1c1pat10n means that

llttle 1nteractlon between the home\and the school_

1takes place. _Any»commun;catlon which is forthf_,;‘

;‘comingﬂis;primarily one Way-—school‘to'homeiéwith '

-

-~

: .
parents actlng as recelvers or rec1p1ents of

glnformatl n and passive supporters of the school N
program , 'Hﬁ.p‘ _ “]

o2l

Parents as Learners and Educators I Q\

\ )

; At thlS level the empha91s is on maklng:parents,

aware of thelr role as'educators and learners

.-In addltlon to supportlng the school by teachlng

'f]the Chlld at‘home, the parent also becomes 1nter—;

| »ested in learnlng about the child, the school and,_‘ o

'the program

'Parents as Non-Instructlona%ﬂVolunteers.»’c"

N At thls level the parent assumes respon31b111ty

(

vﬁ”of a varylng naturé wh;ch does not 1nc1ude worklng

dlrectly w1th the teacher and the klndergarten

‘g'chlldren. Rather,-the parent becomes 1nvolved 1n :



J e S

non 1nstruct;onal, ‘more clerlcal klnds of tasks

" Any supportlve, non 1nstructlonal klnds of 1nvolve—

¥

‘ ment carrled out prlmarlly ‘in- the school would be

categorlzed under thls headlng
'[4]JParents as- Instructlonal Volunteers . r;
, s .
At level . four the parent under the dlrectlon of

;the teachersy assumes respon51b111ty in actual

‘classroom act1v1t1es.' Involvement at thls level

<

could vary from a551st1ng the teacher to actual

1nstruct10n of" the chlldren.v ? major factor 1n

# o

_the effectlveness of parents actlng as 1nstructors“

4

'.'fwould be the requlred plannlng necessary between

¥

'teachers and parents,
.',[5] Parents as Dec151on Makers-_
d‘A'Parental 1nterest at level flve would 1nclude
1nvolVement at the hlghest level B Parents lnvolved”
“ at this 1evel could assume a partnershlp role w1th S

. PUREIR
;the school and*Would«make.dec151ons regardlng'the,‘f-,?

€ ©

,develdpment ﬁmplementatlon and evaluatlon of

.'d;early chlldhood programs.

e Limitation's='i0f the Study -
\»u,‘ . ﬁj”3b' I S "

-Thls study has the follow1ng 1rm1tatlons.
"._1‘, The people studled 1n thls research are 1dent;- uJ

fled w1th one urban school system.; Generallzatlons of ,'_‘

-

other communltles must be made with care.
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2.' Although thlS survey attempted to determlne

1nd1v1dual %eeds and expectatLons ‘the group survey approach}--
P \ . ' . ’
was used o

f3; The questlonnalre used 1n thls study may not .

have covered all p0551ble suggested ways of 1nvolv1ng

parents in klndergarten programs and may have forced the

respondent/to choose 1tems gﬂthh dld not perfectly
. Co

". correpond to thear perceptlon -

% .
Overview of the Thesis

ThlS chapter has 1ntroduced the research problem,."

presented the deflnltlon of 1mportant terms and- 51gnif1-'
cance of the study and has stated the 11m1tat:;§g lnherent
in the survey. | | D - ' | ; N
: Chapter II rev1ews the llterature related to
parental 1nvolvement and is organlzed 1nto four parﬁs

1nfluenoes underlylng parental 1nvolvement, value of

Parental 1nVOlyement types of parental 1nvolvement and -

= perceptual v1ews._f | *; n}~'

Chapter III dxscusses the methodology of the study i
and 1ncludes 1nstrumentatlon, data collectlon and treat—
ment, statlstlcal procedure and computer analy81s.'f?“:

Chdpter IV is: concerned w1th the analy21ng of the"

i

ment of the conclusxons drawn, a dlscu381on of 1mp11cat10ns',

Chapter V contalns a summary of the data, a State— ,f:n



-

énd suggeéti_o_’ns for further s‘tudy_.'- _

TN
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' Chapter IT '

- REVIEW OF RELATED LITERATURE

v .
Thls chapter reviews the 11terature relevant to

.the study by concentratlng on four major areas: (l) 1nf1u—‘.‘

N Q.

‘ences underlylng parental 1nvolvement, (2)-valuevof”par—d

"!yental 1nvolvement,-(3) types of parental 1nvolvement and

__(4) percepfn\l v1ews

Influences Underlying Parental Thvolvement -
and ‘the Development of Early Chlldhood

R Programs

_ The task of educatlng chlldren successfully is.

wlthout a doubt the greatest concern.of educators today,
& : I -

L For years the major respon51b111ty of formally educatlng

‘the chlld was delegated ‘to the school Today hOWever,.f
ythe emphasls 1n the educatlon of chlldren is shlftlng from,

pa school centered approach to one whlch 1ncludes parents
 Kelly (1973) adds that-. | |
.'Whereas in the past parents have not been regarded
“as. useful contrlbutors to the’ educatlonal process,..
more- .extensive parental . involvement in the- schools3

. is now 1ncrea51ngly v1ewed as essent1al by many
-;educators (p._357) S L ‘Aj-

'Thls change of attltude wh1ch centers around 1nvolv1ngv‘;'
}'parents is the result of many underlylng 1nfluences
| The concern W1th1n the past decade regardlng

che 1nf1uence of the envrronment on the development of the -



. '/,_'

e

:tthe ohlld.f As a result the 1ack of galnlng meaning from

ch}X/.has been recognlzed by é ucators, psychologlsts and
soc1ologlsts and has been d0cu ented by an overwhelmlna ‘

‘[amount of research Perhaps the ‘most: c1ted study 1svtheb

'\\> one carrled out by Bloom (1964) whlch empha51zes the

.1mportance of the Chlld s early years He wrltes

The effect of the env1ronment, espec1ally of the

extreme env1ronment appears to be greater in.th® ¢ ~

" early (afid more rapld) perlods of intelligenceé
deveIopment (p 88) : v

_Bloom s synthe51s had dlrect 1mp11cat10ns regar‘

'role of the parent and as. such placed a great
-~ .

= empha51s on the. 1mportance of chlld rearlng practlces

‘ The 1mportance of the rlght klnds of env1ronment
'fand the part the famlly plays in the development of the

: Chlld is also 51gn1flcant in relatlon to economlcally

‘depr1ved or "psych03001ally" deprlved chlldren Numerous

nstudles have 1ndlcated that severely dlsadvantaged pre—t_‘

"schoolers are more llkely to exhlblt def1c1ts 1n general

“51ntelllgence and language development Hess (1964)

;'reported that lower soc1o-econom1c mothers fa11 to 1nter-v.

pret the meanlng of a Chlld s experlence effectlvely ﬁb
o7

’ A

‘hiexperlences 1 hlblts the Chlld from fully and effectlvelyv,
g developlng cogngtlve Skllls. Bernsteln (1961) researched‘}
'language codes and 1nd1cated the 1mportance of the 1nflu— |

{ ence of the parents on the development of a chlld's lan-gf'~

rguage skllls.g The process of mother-chlld 1nteract10n

.;seemed to be anelmportant varlable 1n the development of

5

11



*'of the: varlables that has been 1dent1f1ed as belng

q/the”childv ThlS 1nteractlon va::able, referred to by
.Dave (1963) and wOlf (1964) as the "env1ronmental process

_'vag;able" has been accepted by many authorltles as

k"extremely 51gn1f1cant ln the growth of the Chlld | The

L4

1nvestlgatlons appear to suggest that the{way in whlch a
~chlld learns to. thlnk to use language\and to relate to

others is 51gnnf1cantly affected by the way in Wthh the
,parent 1nteracts with' h%m

In gguallty of Educatlonal Opportunlty, Coleman

(1966) attempted to" measuge the klnds of forces over whlch
-chlldren had llttle control and which would 1n some way
1nf1uence ‘the Chlld s future llfe : He concluded that a-

: Chlld s own feellng of control about hlS ablllty is’ one .
'hhefqthe strongest factors relatlng to hlS achlevement

| Achlevement for many chlldren appears to be 1nfluenced by

"the oplnlbn they hold about thelr surroundlngs and how

they v1ew themselves 1n relatlon to the env1ronment ‘ The s

feellng of powerlessness over the env1ronment 1s only one.

~1fre1ated to development Other varlables-—asplratlon, E

-

, commltment, motlvatlon and attltude have been acknowledged

*;,as alSo belng 31gn1f1cant 1n the development of the Chlld K

‘lvf(Douglas, 1964) Kelly (1973) empha31zes that- il

the most ba31c educatlon of chlldren takes p}ace |
~not at 'school. but at home. Theéir basic life

values; their perceptlons of self and others are - ff“~'

gt formed prlmarlly 1n the home (p. 360)

Wlth such empha81s belng devoted to the cmlld 'S’ _*“

i .

o - .

c o
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home enylronment, in ‘an effort to dlscover what factors.‘
~account for varlablllty in educatlonal asplratlon, greater
1nterest‘1n home and school relatlons is. resultlng
‘:(Sharrock 1971) .Such 1nterest is now 1nclud1ng educa—"
tlonal programs accompanled by actlve cooperatlon of
parentsal One program Wthh expects parent part1c1patlon‘v7
‘,';S Pro;ect Head Start ' Thls pro;ect was preated by the
vEconomlc Opportunlty Act of the Unlted S ates 1n {964 |
In concept 1t represents'theutlllzatlon of many klnds of
’_resourpes and 1nvolves both the famlly and the communlty
Central to the maln objectlve of the program 1s the:
llmportance of the famlly 1n the growth and development
of the ch;ld For thlS reason, 1nvolv1ng the parent
dlrecthy in the educatlon of the Chlld is both a necessary
fand an essentlal requlrement o | | |
h)f - Slmllarly in - Brltaln conCe&ns regarding equal

‘.

:_opportunlty for all chlldren are belng v01ced The Newsomr'

- report (1963), concerned w1th the 1mportance of the home

‘-jwarned that schools alone could not be expected to bear
fythe major respon51b111tytof educatlng a Chlld The home,
as a part of the communltylenvrronment, must share 1n
-thls respon51b111ty The Plowden report (1967) lntro— -

duced the concept of educatlonal prlorlty 1n an effort to o

’}'aa831st dlsadvantaged and handlcapped chlldren.. The

g empha81s was on equal oppoftunrty for ali thldren 1n

) porder to develop the skllls and abllltles necessary for e e

m"
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effective”living As well the report stressed the 1mpor—l

tance ofllnvolv1ng parents 1n the educatlonal proces ~and

v1ewed71t asyessentlal to,educat;onal achlevement.. The

report ‘suggested: S o AN

" The varlatlon -in parental attltudes can account
for more .variation in children' & schodl achievement:
than either the varlatlon in the home clrcumstances
or the variation in the state of the schOOl (v.2,

P. 181)

The Alberta Department of Health and Social

'Development lnltlated a. program several years ago Wthh

" they referred to as, Parent- Chlld Development of . Alberta{

Thelr key concept was preventlon whlch they descrlbed o

',1n thelr publlcatlon Preventlve Soc1al Serv1ces (1969)’as:

© in 1ts 51mp1est form is descrlbed as d01ng what

' more is necessary in'the community to assist

- individuals and famllles to: reach thelr hrghest
soc1al potentlal (p. 1) ' R

+ The Preventlve Social Servaces utlllzed the preschool

3

';program,concept to enhance'the chlld's potentlal for a
3 learning The empha51s was on _exp051ng parents and '
f_chlldren to the type of soc1al‘exper1ence whlch w1ll

' .broaden thelr experlence and 1ncrease thelr potentlal to

learn" (Government of Alberta, 1969 p 1) The maln

- f_focus of the program was on the famlly rather than Just
'?<the child and the naln task was to- prov1de preventlve

‘,measures before problems occurred. The Preventlve 8001a1

T 14

Services d1d not restgpct lts se;vxces to preschool Chll— '_v-_'

‘rdren and thelr famllles. Thelr entlre program revolved

"f;around chlldren of all ages.y
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The Preventlve Soc1al Serv1ces has been v1ewed by
some, as 1nstrumental 1n prov1d1ng 1mpetus 1n ‘he develop—
ment of Early Chlldhood Serv1ces of Alberta ’ The Early |

Chlldhood Serv1ces Branch was establlshed for the purpose

,Qf prov1d1ng serv1ces to young chlldren and thelr famlllef
"i"tO»help strength n;the sense of: dlgnlty and self”worth'
W1th1n the Chlld and the Chlld s famlly" (Government of

: Alberta, 1973, p._3);~ The Early Childhood Serv1ces, too,

demanded some form of parental commltment in the 1mplemen—

'tatlon of early ChlldhOOd progr?ms throughout the provxnce.

In the publlcatlon, Qperatlonal Plans fbr Early Chlldhood -

@
»Serv1ces, a majon‘pollcy statement 1s made 1n favor of

parental 1nvolve£iii/and parent educatlon whlch reads that;.

N

effectlveﬁprOgrams "must have a strong commltment on the L

"part of the chlldren and the local communlty 1nvolved"
E (Government of Alberta, 1973, p. 20%\ The ba91S‘of the
LA \

pollcy statement is- not documented and one can only assﬁmef

&

vf’that the Department.of Educatlon saw ev1dence of such a

requ1rement

All of the above programs were 1n1t1ated 1n an
effort to meet the needs of the entlre communlty Major

“educatlonal act1V1t1es were dlrected at both the parents

‘and the Chlld The ObJECtlveS of these programs were two—:.h

fold.. The maln ob]ectlve stressed the lmportance of.
fosterlng and developlng p051t1ve self feellngs of both E

_ AN
jfthe chlldren and thelr famllles The second objectlve S

-
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iy co—

was concerned with the integrationdof the child, his

*Qﬁﬁt family and the society in_which‘they.existed'(Weber,

L A

The above llterature squests that parents have

chlldre partlcularly in the areas of soc1al emotlonal

and 1ntellectual development Moreover research studlesf

4 )\h

7carr1ed out by psychologlsts,bsoc1ologlsts and educators
1nd1cate that programs whlch teach parents Skllls in
":worklng w1th thelr chlldren can become effective supple-

ments for'preschool'programs;

&

Ly

_ Value of Parental Involvement

Y

For some tlme part1c1pat10n of parents ‘ha’s been a

hlghly valued component of early chlldhood programs

_‘Indeed, some programs such a’s Progect Head Start and some

~'V'agen01es such as Early Chlld”ood Serv1ces (Alberta) have'

’1n51sted bn parental ‘parti 1pat10n as a necessary and
1ntegral part of the educatlon process. The ratlonale V.
"ibehlnd thlS emphas1s, accordlng to Bauch Vletze and
Morrls (1973), has both emplrlcal and t Qretlcal support
Emplrlcally, early educatlon 1ntervent10n programs |

'lnvolv1ng parents have been shown to have an 1mpact on

such varlables as parent 1nterest, encouragement and

| ‘
. |
. \attltudes to education and achlevement Slmllar research g

"has 1nd1cated that when parents become 1nvolVed 1n the :

R

-gwgreat W:fluence upon the growth and development of the1r7

16 -



process of educatlon; their chlldren are llkely to
achleve better | | A

| - One research pro;ect at George Peabody Colledz
1nvolv1ng Negro famllles is outllned’by Gordon (1970)

. /
‘ Thls progect focused on the cognltlve aspects of develop—

'ment.and trled "to-lntervene in such a way as to 1nfluence o

both cognltlve development and motlvatlon wh1ch mlght
Ry

- affect later school performance" (Gordon, 1970, p 33).

ey

The. program con51sted of two phases, ‘a summer group pro- .

'hgram for chlldren and a w1nter home v151tat10n program

' f Durlng the summer the teacher attempted to establlsh a.'~ -

 good rapport W1th parents by explalnlng act1v1t1es to
them and by empha5121ng the 1mportance of home follow—up

“of school act1v1t1es. Durlng the w1nter the emphas1s was
on helplng the mother to see h@rself as a teacher of her

»own Chlld and to involve her as an actlve partner

don (}970) descrlbes the work whlch was carrled on w1th

‘ (2) maklng them ‘aware: of other
unltles, such as adult educatlon,

.. ment for any behavior of the P
- . for the welfare of the child, (5) us'- -role playlng
“to help the parent use books ‘with children, (6)._ :
a831st1ng in food preparatlpn, and (7) suggestlng
rlps, such as to the Jlbrary (Gor?on, 1970, p 34)

’The essentlal feature of the program, to a531st the mother ;-"

s .

‘71n-supp1ement1ng the Chlld'S educat10nal program, resulted

-h Ln gains for the chlldren. The two maln 1nte111gence tests o

llwhlch were used to measure these galns were the Stanford-’

17
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. Blnet and the IllanlS Test of Psychoanalztlc Ablllty The

results indicated that chlldren exposed to a compensatory
»educatldn program made greater galns over a. perlod of
‘tlme than dld chlldren in control groups |
In other 31m11ar programs Karnes (1968) and : oy
Schaefer (1970) supported each other 1n defendlng home
‘1nterventlon programs and clalmed that such programs had |
a p051t1ve 1mpact ‘on the development of the Chlld partlcu-_ &
: \
. larly in deprlved areas and espec1ally S0 1f contlnued
f"beyond one year._ Schaefer (1970) concluded that contlnulng
S
fprograms also taught parents skllls in educatlng their own
. chlldren and could therefore, be effectlve supplements
;lfor early ChlldhOOd programs.‘ Gordon (1973) out;lned some
‘of . the galns of the Parent Educatlon Program of the
fUnlver51ty of Florlda.' Act1v1t1es to help the Chlld
.develop and grow were provxded w1th1jmaa531stance of each
,imother in such a way that- |
‘1) her self esteem ‘would- grow,i
'2) her belief that- she mlght be a. v;ctlm of chance
and fate would change to a belief that she could
© -~ -affect what happened ‘to her chrild; L
+ 3) ‘she would value the kinds of- materlals that mlght ‘
 _enable- her child to reach]the asplratlons she ‘was
.- setting for him; and . : '
. .-4) 'she would be exposed to- language and language
- materials that might enable her to provide. the :

- child with an 1ncreased veral fac111ty (Spodek _—
d-g‘l973, p.‘277) c R T
The results of these parent-centered 1ntervent10n programs
1ndlcate that worklng w1th and through parents can be an g?”

effectlve method for produc1ng galns 1n 1ntellectual

,K,\’]V



functlonlng (Schaefer, 1972) .
, The 1mportance of succeSSful programs and parental

4-1nvolvement is further documented by Vukellch (1974) who
'. clalms that 1n many of the earller studles, changes 1n
i:chlld behav10r expectanc1es were due more to ‘the presence |
,of stlmulatlng materlal than to the presence of 1nvolved
parents. In _her study 34 chlldren enrolled in a Head
.Start program in IllanlS were used to determlne 1f theA
flnteractlon patterns between the mother and Chlld could
.help the chlldren to label, relate and categorlze ObjeCtS
A.and experlences 1n the env1ronment thus produclng lin-

gUlSth gains for the chlldren Of the thret groups of

'chlldren one group recelved addltlonal instr ctlon fromljv,

"the mothers (the mothers selected and created materlals
'for subsequent home use), one group recelved 31m11ar
.hsupplemented 1nstruct10n from college students and one

.‘group recelved no added 1nstructlon beyond the regular '

‘classroom routlne Vukellqh found that the chlldren ofe,hf'

‘the mothers 1nvolved in supplementlng 1nstructlon made

. 51gn1f1cant galns on the Vlsual Assoclatlon subtest of

'the IllanlS Psychoanalytlc Ablllty'Test She concluded

5that mothers may 1ndeed enhance thelr chlldren s llngUlStlc

B o
S . S N
.ffunctlonlng., :»_ o - ‘af i =

wlllmon (1969) 1nvest1gated the effects of parent i

;_1nvolvement 1n a Head Start program on the achlevement of ‘gf

r_,students as measured by the Metropolltan Readlness Test

19
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The subjects involved were 485 Negro children and 56
white children'of-similarfmental abillty‘and socio-economic

:background -The children'were‘divided’into‘three groups

Z-"accordlng to the amount of parent 1nvolvenent——act1ve

<

41nvolvement, h;ghly actlve 1nvolvement,ano lnvolyement.‘
'-fThe highly active involvement was characterized by

“activities'such aS'directing,‘participating‘and super—. ru"

o v151ng classroom experlences and meetlng Wlth teachers for

*f”two control groups, one in the same school, and one 1n

- ,,fdlfferences in puplls over ‘a perlod of timek a pre—test

‘conferences. The actlve 1nvolvement was. characterlzed by
actlvlties such as superv131on of fleId trlps, demonstra—ll"
- tlons and specxal learnlng act1v1t1es or dlrectlng class ;
prOJects. The no 1nvolvement group ev1nced no parental
part1c1patlon w1th chlldren or- teachers 1n the program‘
ylllmon found that the mean readlness of the actlve and :;l~ .
hlghly actlve parent group was hlgher than that of the o
tl_no parental partxclpatlon group.» Her flndlngs 1nd1cated

' that for thls populatlon the 1nfluence of a hlghly actlve 5
,parental 1nvolvement appeared to be an 1nterven1ng varl-'r
.:able whfch lnfluenced academlc readlness.l-'} _‘ | | d |
One Canadlan elementary program whlch actively i;r ?1_\-
"1nvolves parents 1s outllned by Hedges (1973) | In-thls o
-‘['Ontarlo volunteer parent program Hedges compared the per-""

‘7:formance of the chlldren served by volunteer parents to ;ﬁ

‘hjanother school Slnce the evaluatlon was concerned w1th C}




i

and post4test design. was used " The PeabodxﬁPlcture Vocabu—

l ry Test (Form A) was used to -assess mental age, the

_Peabody Ind1v1dual Achlevement Test (Form A) was used for

"assessment of achlevem nt 1n mathematlcs,.readlna and

‘-spelllng and the Callformla Test of Personallty was -

> “u
'selected to assess emotlonal growth -

A comparlson of the galns of volunteer s chlldqglﬁg

Sl . v / .
' w1th those of other puplls in the sane exﬁerxmental class

bhshowed 9031t1ve but sllght galns in favor of the elementary
h.chlldren of volunteer parents., While Hedges was tempted
sto attrlbute thls advantage dlrectly to the presence %f
;parents 1n the classroom, he suggested that other factors

. had, no doubt, some 1nf1uence on the dlfferences Wthh
were ev1dent 1n the galns made- by the chlldren It seems
Vheev1dent that from the above studles that young chlldren

B can- be affected by changes 1n thelr parent s behav1or and

'attltude. However, there 1s no conclu31ve ev1dence to .

fdocument prec1sely how these effects come about.l-T“'

’[Reasons Underlylng Effects of Parent Involvement

L Accordlng to the Unlted States Department of
Health, Education and Welfare (1972) the maln objectlve of

: parental 1nVo1vement regardless of the type Wthh exists

‘hshould be the furtherlng of the educatlonal achleVement of

"7ﬁgchildren.l’Th1s 18 possihle because of the faot that
| parents have no 1ndepth knowleﬂge of the chlld's strengths B

'-;_,and weaknesses.» he exchange of such knowledge G#tb

T2l



educators can a551st in plannlng programs relevant to a .

»chlld 8. needs Although thlS dlmen51on of parent 1nvolve—.

'ment is consxdered to be of most 1mp0rtance there are

.other sub51d1ary assets ' wlllmon (1969) lndlcated that

~.educat10nal achlevement was closely related to the motlva—'-_

tlon of the Chlld ‘and . was 1nf1uenced by the expectan01es

.,w1th1n the home ' The reason for thlS elevated achlevement'-;;

. was llkely due to a greater understandlng of the goals and:.

":objectlves of the home' and the school

¢ .
Ve

Lopate, Flaxman, Bynum and Gordon (1970) have

'pOlnted out the part1c1patlon of parents in school pro-.

e
' personnel and to hls famlly and may convey th

'grams may make the parent more perceptlble to ths schoo}-.s

'the educatlonal values are upheld by the famlly For. thls j';'

‘reason many educators feel that w1thout the 1nvolvement of

}hh‘;parents the ba51c llfe values and their behav1oral expresegu
"ssions can only be sllghtly modlfled because what 1s taught

‘If-ln schools becomes meanlngful only 1f parents -are 1nter— R

"=ested and 1nvolved 1n thelr chlldren s school learnlng

'(Kelly, 1973) _ ‘ o . ,
| Another supplementary asset as outllned by the

"[_}Unlted States Department of Health, Educatlon ard Welfare L

“5; 1s concerned w1th the problem of motivation.-

As chlldren see the1r own parents‘more 1nvolved
in school affairs,,they will be: encouraged to
take a more actlve interest 1n school (no page)

St“dies S“Ch as the one by Hedges (1973) B 1ndlcate- SE

el-i‘ng that '



.that‘involVlng~Parents"in the education;of‘the.child may
'i'help them to reallze certaln teachlng skllls whlch could
“contrlbute to greater and more effectlve 1nstruct10n glven
Lat.home. | | | o

B ',f The'implloations oflsuch'concerns'has resulted~in'”
an accumulated amount of ev1dence stre551ng the need for
.m”home and school relatlonshlps Yardley,(l970):reports ' ”é&d
:,that parents and teachers shouldacooperate”so that'the |
.‘world of home and’ the world of schOol become one and the

- dsame Whltehead (1970) refers to these two worlds as the

C.

fseamless coat of learnlng and reminds us that the home and '5,-1“'

\

school should not be lelded Slmllarly Sayler (1971)
‘Vd declares "Parents also are teachers They, nore than .
'anyone else determlne the success of thelr Chlld 1n

school“ (p 8)

‘_ﬂanpes-of‘Parental'lnvolvementiU’” -

The tremendous empha91s whlch 1s belnc placed on -
the role of the parent ;n the educatlon process is resul—ﬂ;d'

!_tlng 1n changes whlch are belng 1n1t1atad 1n an effort to

"‘A}:strengthen the relatlonshlps whlch ex1st between the home*

jg‘and the. school ' As a result many parents are assumlng f;“f

h_varlous roles ranglng from actlve and hlghly actlve par-‘d[jgj,jl‘g

B f:‘tlclpatlon to pa551ve partlclpatlon.'i

A\_

Bauch, Vletze and Morrls (1973) make reference to

“.Fthree forms of parental partlcipatlon whlch they see as‘_ff'?*'
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.,belng'identifiable in.most'early childhood'programs.

1.

- this dual*role’ parents would serve as resources

Parental part1c1pat10n almed at a551st1ng the R
parents:in their role as educatlonal facilitator
for theln child. This form of parental partici-
pation should contribute to the skills, knowledge

- and -attitudes of parents so that their effective- -

_ness as. parents and teachers of thelr chlldren
‘could be increased. -

Parental part1c1patlon w1th mutual beneflt to
parents and to the early childhood program. In

to the program by actlng as aides and substitutes.
Parent part1c1pat10n in support of the early
chlldhood program.  -In-this s1tuatlon parents
would supplement the. program budget through such

. activities as furnlture bulldlng, outdoor -super-

'gv181on and bake sales (p 52 ~53).

_More spec1flcally c0ncerned w1th categorlzlng ;

| 'the act1v1t1es through whlch parents could be 1nvolved in -

o school programs Wood (1974) developed a paradlgm ‘in whlch

he cla531f1ed parental partlclpatlon 1nto levels ranglnc

.-from a relatlvely pa851ve 1nvolvement to a more actlve

"'type

. Levels

‘_&ﬁ 1

A}Parental-éolef“ a l; _3 Assoc1ated Act1v1ty
l.dbserVational-{'pl 1School open days,,concerts,-"
N ; ‘. | Qfetc.. L . |
TIhéf:ﬂ¢ﬁiohéldl=:tfiEdUCatlonallﬁeetinqs,;U"' .
| '.H:fwéldfljrbdiv151t1ng speakers, self~~:ﬁf

“:'Uprogrammlng, parent groups

eractical  Rarental help in schoot
.'fﬂ'ﬁ:;?;ljIff‘lff”;durlng school hours | o
ﬁﬂszarmalirikyl;(ls.llfStructured p#rental partl—zd

B 01pat10n 1n the currlculum



. i

' wOod s.model referred only to dlrect educatlonal

e

_jact1V1t1es and was arranged in a hlerarchlcal order It

-would seem that SChools partlclpatlng 1n ‘'such a program .

E _would work through the levels upward (WOod, 1974, p.'44);1 ‘~p“"

Datta (1973) makes reference to the work of Yln,

™

Lucas, Szanton and Spendler (1971) who, 1h addltll. to

1nvolv1ng parents at the observ1ng, 1earn1ng and 1nstruc-
tlng level, place .a great empha51s on another 1evel, one
‘which 1ncludes parents as adv1sors and de0151on-makers

These three levels of de0151on maklng are-’

Role o B Function for'Parents

S R S Ty TR
yl Adv1sory Lo Serv1ng on. commlttees and attendlng .

“ open meetlngs to express oplnlons.
24
. Ed

Respon31b111t1es may . also 1ncluded

- 1nform1ng the publlc about plans

T and programs.
}r2 Commlttees of 'f,l" Parents are granted one or two
lelted Authorlty ;#_ﬁ51gn1f1cant»butgl;mlted;respon51;f'n
R o bllltles.nbgr Sl |
";3; caygﬁgin§<3§;£dgf | Parents at thlS hlgh 1evel of

ST
dec1s1on maklng are. respon81ble '

' w1th dutles such as the hlrlng
of management for programs, .' |
l budgetlng and pollcy settlng;vdih/ .
(Datta, 1973, p 10-11) e

13 B
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fThe ratlonale for parental 1nvolvement in dec151on maklng

'1s based on the bellef that parents w111 not be entlrely .

commltted to dec151ons in whlch they had 11ttle 1nput
(Hess, 1971) | -
Three successful programs whlch have actlvely _g”'ﬂ'

1nvolved parents as part1c1pants are outllned by Gordon

"(1969),_Calvert (1971), Schmerber (1974) The model of
,parental part1c1pat10n as outllned by‘ﬁtrdon (1969) was.

_an attempt'erluc1date the ways in whlch parents of Head

Start chlldren were encouraged to part1c1pate in ex1st;ng

;early chlldhood programs | The roles, categorlzed 1nto

'levels have been summarlzed as. dg [

;-Level 1 At thls level parents were v1ewed as audlence—

".bystanders. Hess (1971) referred to thlS
httype of partlczpatlon as cla551cal welfare
-f“and Gordon (1969) clalmed..

'“parents should be an audlence gettlng

'(7 a message and listening to the word or
© . they should be observers of what it is-
L we are d01ng ln school (p. 78) s
‘Level 2 o0 At lhls level parents were encouraged to

_f.become 1nvolved as dlrect teachers of thelr ,
o own chlldren.c Empha51s was placed on brlnglng
B the parent to the school or v181t1ng the
"g"iparents in the home and rncluded such act1v-~h'-'
thltles as learnlng about the chlld and creatlng
"Enjl materlals to aid Ain the growth and development

"”.-of the chlld



S ,(,1959) “en|

~x

'?Level 3 Gordon‘con31dered ~parents at thlS level as ”
/ | | .belng actlvely 1nvolved in classroom actlv—: ’
: ,1t1es,.both-1n an 1nstruct10nal:and ngn—f
f:‘ ‘1nstruct10nal capac1ty _ The"rationale‘behind;
bhthls type of 1nvolvement was "to change the
| parent rather than the school" (p 9).
LeVel 4> .',GAt this level the parent was no loncer a o
f P recelver of 1nformat10n but rather a partner

in matters whlch related to the educatlon of

"Vthe chlld ‘As such part1c1pataon at thlS

‘level most frequently took the form of parent o

: adv1sory groups whlch 1nvolved parents at the

.dec1s1on maklng level

Whlle the aboveq-&rental program as outllned by Gordon

ivolvement at all levels, partlcular o

:,ﬁ\eﬁphaSiS}ﬂ -on anolvement at levels two, three BREREE

"h'andffour;vg Cen o hp;7$5,7‘fxy-
, ,.:h .i _' : j-(l974) descrlbed the Schaumburg Early
: hv-éhlldhoodjcéj 2 " (SEEC) . as a. publlc program for three to

,;four year 5;; :1th unlque 1nd1v1dual needs._ The program ?;
\areaches the i ents through involvement whlch is based .

on: and arlse§t_ut of parent needs.f The resultlng program,f»-

"h-'rtherefore, allows for complete 1nd1v1duallzat10n Of

'Vparental part1c1pat10n. Schmerber attrlbuted the successf“

d'-g_ipartlclpated at dlfferent levels of the SEEC parent

.

" of hlB program m:thefact that "98 percent of the parents‘eph_ffb>'
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}'involvementjprOgram"(p. 1385. Based on. a needs assess-
ment conCept the SEEC.program offers’ |
'l.: Parent educatlon and general meetlngs prlmarlly to : :-l F*"
1ncrease ‘the parents knowledge about the understandlng |
of-the child. | | o
2; ‘Group consultatlon and'counsellng to deal w1th prob—’
‘5lems, 1nd1v1dually and collectlvely | |
'Aj. Home~demonstrat10n to prov1de opportunities:for'the
| parents to observe the staff worklng w1th their
chlldren 1n the parent s home L
4. School v1sxtat10n and dlrect observatlon ofbthelr.."
Chlld at the SEEC center
lS. 'Task commlttee and contact persons‘to provlde general'h ff
help in the classroom such ‘as tranSportatlon and | B |
o soc1al commlttees/(p 139~ 142) | |
";Schmerber (1974) concluded by statlng that parent 1nvolve-
'ment can ex1st.at many levels. The success of the SEEC |
"program, however, rs based on the concept that through the R

cooperatlon of the parent and the school,7:¢:?§gram of

‘~1nvolvement 1s determlned whlch 1s, of course, based on

V-A“famlly needs.' o

. The dimens1ons of famllyllnvolvement as outllned o

‘:;by Calvert (1973) suggested that For parents of handl-‘ |

ﬁltcapped chlldren learnlng';as by far the most frequent Wav
lfor parents to partlclpate Although the program as out-

f:llned by Calvert was . 81m11ar to other programs 1n terms of
‘ , s 2 S



-1evels Xa) learnlng, (b) wOrklng w1th ehlldren, (:)
plannlng and pollcy maklng,’three further phases were .
-1ncluded whlch centered around (d) guldlng v131tors ang.
actlng as a llason group, (e) dlssemlnatlng 1nformatlon:

- and (f) evaluatlon of the program Notw1thstand1ng thev

k-

-

fact that the program was developed for parents of . handl—rb

capped chlldren\the objectlves were 51mllar to other
parent programs @he purposesr:ffamlly part1c1patlon 1n'
lrthls program as‘outllned by Calvert, were ‘7-f e

' a. To help hlmself |

s b; To help the program ' .’ﬁf l ,:ri- gf

<

C. To help the handlcapped Chlld (p 657)

‘vIn a very srmple and dlrect way Calvert was able to

. S
synthe31ze the-ratlonale'hnderlylng the purpose of par—

' hfental 1nvolvement in other early chlldhood programs

-?(.' In conclus1on, the: ‘many dlfferent attempts whlch
: have been made in categorrzrng parental roles have
reflected to a great degree, the env1ronment 1n whlch

:Jthe program was developed Consequently,as well as a

:great numper of 31m11ar1t1es among the programs there

"tfare a number of differences - To. hélp fac111tate theounder—b

+ 29

4.\’)

_.standlng of the 51m11ar1t1es and dlfferences of the varlous,:"

parental act1v1t1es whlch have been outllned 1n thls chap- L

waxter a table (Table 1) has been developed The parent

'act1v1t1es assocrated w1th the levels of 1nvolvement (as'

1llustrated 1n Table 1), whlch extend from pa351ve types -

/
BV
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'of 1nvolvement (fa0111tat1ng and supportlng school pro-
grams) to more, actlve kinds of 1nvolvement (educatlng |
chlldren at home, learnlng about chlldren, formally

'.a351st1ng the school program and adv151ng and evaluatlng)

o

'have prov1ded the ba51s for the develOpment of the levels*d

used 1n this’ research study

‘,Perceptual-VieWS'<

The nature of thlS study attempted to flnd out
uxthe dlfferences -and. s1mllar1t1es whlch ex1sted among |

'.parents, teachers and admlnlstrators w1€h regard to the

actual and preferred ways of parental 1nvolvement in early

'chlldhood programs In any study Whlch deals w1th a.

. fcomparatlve ana1y51s of groups one must be concerned wrth

.ind1v1dual reactlons to 51tuat10ns or perceptual' v1ews.
:Enns (1966) descrlbes perceptlon as.‘ | |
~all of us act oh the basis of our perceptlons
"of the situation we are in, and that. our per-
eptions are rarely, if;gver, in complete
‘ correspondence wrth rEallty (p. 23)
"The above suggests that in thlS partlcular study 1t is f'
-'llkely that there w1ll be dlfferences 1n the perceptlon :

'of parental 1nvolvement dependlng on whlch group and/or'/

,swhlch person is using the term.i ;

e

Horow1tz, Anderson and chhardson (1969) state.~'

‘In the fleld of educatlon, as elsewhere, 1neff1c1ency,”

.mlsunderstandlng and dlssatlsfactLOn can sometimes.

‘be traced to the differences in role interpretation S

"7f"and the part of the personnel 1hvolved (p 1950

- 31
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In order tovaccelerate the educatlve process between ;'
-parents, admlnlstratlon and teachers it is essentlal that

. the'perceptlons of each group be’ made~known. ‘Datta (1973)
::summarlaes some of the ways 1n whlch perceptlon mlght be'.”
.;better understood | | | | e
(l) Parents’ needs- and de51res must be better known

than at present.
{2)- leferlng expectations’ for parental 1nvolvenent

...V should be made explicit durlng plannings’ and
ways for resolving posSlble confllcts bullt .

. into the programme.
(3) Such programmes should be v1ewed as part of a
" ‘more comprehensive strategy for early chlldhood
_educatlon (p. 91) : _
}-The 11terature hereln rev1eweo some of the 1nflu~?
" ences whlch have been respon51ble for the - grow1ng empha51s
»of parental 1nvolvement in. early chlldhood programs.»»
ThlS chapter also documented the Value of 1nvolv1ng
f.parents in early chlldhood programs and subsequently the ij

’dvarylng roles whlch parents could assume.\bFlnally:refer-ff

Jence was}made:tovthebproblems,of perceptnallviews.f“

e r S ,..;m%
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" Chapter III

. RESEARCH DESiGN
ThlS chapter 1s 1ntended to descrlbe the 1nstru—'
JAment desxgned for ‘use - ln thls study, offer a descrlptlon

‘ .of the sample, descrlbe the method of data collectlon :

and dlscuss how the data were analyzed«'_d

Introduetion:‘:Leveis ofTParental;Involvement-"

In order to study the dlfferences or 51m11ar1t1es
- of parents'v teachers' and admrnlstrators' perceptlons |
toward parental 1nvolvement 1n early ChlldhOOd programs,‘ﬂv

a correlatlonal de31gn was enployed th.ch attempted to

i

"c1a831fy parental 1nvolvement, actual and preferred lnto AR

&

N

“d»five broad categorles..e'f
i ‘ :[1] Parents as;reolplents and supporters”
'.'[2] Parents as learners and educators - |
.}‘tﬁiagarents'as non-1nstruct10nal volunteers'
:151417é5réﬁt§ as 1nstruct10na1 volunteers -

- IS] Parents as dec131on makers._"i-d .4f3;3} |

"‘;:U»These five categories were adopted prlmarlly from the workfigsdn

"“hof Hess (1971) and Gordon (1959)

:;;[l] Parents as rec;pients and supporters. ‘

Infthls category of parental involvement the focus

"7'"13 malnly on parents partlcipating 1n a passive waya The ;hffx"

o ,\ ,,_\x

Lo

\:

IR
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rg: with the teacher and the kindergarten chlldren. Rather, ‘.y'

assrsting the teacher to actual instruetlon of the

34

nature of thls part1c1patlon means that llttle 1nteract10n

between the home and the school takes place Any communl— -

‘catlon whlch 1s forthcomlng is prlmarlly orne way, school

to home,‘wlth parents actlng as recelvers or rec1p1ents

of 1nformat10n and pas31ve supporters of the school pro-

v

grams

I : S

[2] Parents as educators and learners._

At thlS level the empha31s is on naklng parents

o Yoe -

i'.aware of thelr role as educators and 1earners ~ In addltlon

to supportlng the school by teachlng the chlld at home,
the parent also becomes lnterested 1n learnlng about the .

ch11d the school and the program.
, o o ﬁ \‘, A .
[3] Parents as non-1nstruct10nal volunteers.‘;f‘*;‘
Nt o
At thls level the parent assumes responsrblllty

of ‘a varylng nature whlch does not 1nclude worklng dlrectly

the parent becomes 1nvolved 1n non-xnstructlonal more
cler1cal kinds of tasks. Any support1Ve, nonfinstructxonal
kind of 1nvolvement carried out prlmarily in the school y;h

would be categorlzed under thls heading

[4] Parents as 1nstructional-volunteers. jaffiff' e

‘ At level four the'parentf‘

‘f“

- : _ L : B
the teachers, assumes rebponsibillty in‘actual clasSroomﬁ:rfﬂ*

activitxes.: Involvement at this level could vary from

ﬁunder the dlrectlon off‘ifff:fftT“



'”‘1wh1ch you are presently 1nvolved and the way 1n whlch

. .

vohildren; A major factor 1n the effectlveness of parents
o actlng as 1nstructors would be the requlred plannlng

‘necessary,between_teachers and.parents.j
,[5] Parents as dec151on makers

Parental 1nterest at level flve would 1nclude

'1nvolvement at the hlghest level Parents 1nvolved at

* this 1evel could assume a partnershlp role w1th the school

'and would make dec151ons regardlng the development, 1mple- 1j.."

'imentatlon and evaluatlon of early ChlldhOOd programs

\ gTheffnstrhmentr:”

v

| n.,Questlonnalre De31gn

The questlonnalre was de51gned to determlne the S

'331m11ar1t1es or dlfferences whlch exxst among parents,.r?

"‘H teachers and admlnlstrators toward parental 1nvolvement,

'_Ij;actual/and preferred, 1n klndergarten programsn Thésh’

",functlon of the 1nterv1ew/questlonna1re survey was to

ff;determlne the followlng

Parents.v Is there a dlfference 1n the way in |

'7;§;you would llkeeto be 1nvolved in klndergarten proarams at

”ffthe follow1ng levels?

.Y o

1»[1] Parents as recxpxents and supporters

.'?anIZI Parents as 1earners and educatorsf_5'~ﬂ" ”:

'°jh¥[3] Parents as non-1nstructiona1 volunteers ;ﬁ"ﬁ°-'}"'

'*-114] Parents as. 1nstructiona1 volunteers




[Sj Parentsh

Teachers
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as'decision makerS'

Is there a dlfference in the way in

whlch parents are presently 1nvolved 1n klndergarten pro—'

grams and the way 1n whlch you would llke them to be

'1nv01ved at the follow1ng 1evelsa«7V“

-h[llearents

'[21gParents_
.;[3lﬂ?arents_
[4]f2arents

“}fsl’barenté‘

l . . o
as re01p1ents and Supporters'_
as learners‘and educators |
as non 1nstruct10nal volunteers
'as 1nstruct10na1 volunteerslh-

-as dec1sion makers..'

..,e

Admlnlstrators., Is there a dlfference 1n the way

in whlch parents are presently 1nvolved and the way 1n :_,W;.

g

'whlch yOu would 11ke them to be 1nvolved 1n klndergarten .

programs at the followxng levels?

e P%rente,
”"-?- LzléParehtéf
- [3] Parents

4] Parents

:‘_[Slearents

1 .

B Because the

as rec1p1ents and supporters‘

fas learners and educators

as non—lnstructlonal volunteers h“.;f
as 1nstructlona1 volunteers o
as, dec131on makers._f.l[ib‘

questionnalre reculred responses from

a;} each of the three groups 1t was developed on a theoret1ca1

lbasrs and included consultation and recommendatlon from

'Ijthe parents, teachers and administrators of the Edmonton |

,7fgthe interview”method Thliinterview schedule, based on l}jf.fiiﬁ"

'Vﬁ_dlstrict._ The selected 1tems to which the three grougs

’ffwould later be asked to respond were developed by u51ng
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1nformally meetlng w1th some parents, teachers and admln-

1strators was aﬁtempted 1n an effort to 1ncrease rellablllty

'_and valldlty and to ensure that representatlon was e11c1ted

from the three groups from whom responses would later be ;

requlred

After 1nterv1ew1ng several parents, teachers and
RS |

admlnlstrators the suggested tasks, whlch appeared to

embrace most of the suggested ways of becomlng 1nvolved

“‘f 1n kindergarten,programs, were ordered randomly Th

- random sequenc1ng was achleved by a551gn1ng the numbers

Qe

1 to 40 to the suggested tasks and pla01ng correspondlng

numbers 1 to 40 1n ‘a box. The numbers were selected

randomly from the box, matched to the correspondlng task ,";hft“

and élaced in a sequentlal Order. No attempt was made to

1ndicate to the respondents the f1ve subset categorles

N whlch would be used in the flnal ana1y31s of the study

The forty selected 1tems contalned 1n the resultlng
queatlonnaire lncluded dlfferent ways of becomlng lnvolved

in early chlldhood programs and requlred the respondents‘

| to react to each of the suggested tasks by seeklng a

.fff; responses from the respondents to indlcate actual and

"7‘r98ponse along a contlhuum of flve possxble choxces-—very:;f‘;

much, much _somewhat, little, none. The flve choxces
measured the degree of parental 1nvolvement for each of
the squested 1tems. The forty selected 1tems were con-ufuv*f?

ta;ned 1n two separate sectlons (Appendlx A) and requlred,'7 .




N

‘::preferred parTnt 1nvolvement | The actual 1nvolvement =
'focused prlmarlly on the ways 1n whlch parents were pres—
ently 1nvolved in klndergarten programs, the preferred B
B 1nvolvement concentrated on the ways in: whlch parents."
=cou1d be 1nvolved as. percelved by the three groups (par—,
"Tents, teachers and admlnlstrators)
| The ba51s of the. above questlonnalre was a
N N r
..classrflcatron-system whlchﬂattempted.to‘categorlzeosug-l
:ngesteabmodesVofrparentjinvoivement7ihtohthe;five cate—"
Cgories: oo .. N IR
N (1] Parents»asfrecipientsfaho.suppOrters
'_f2]7éarentghas;learners and educators.f”'}
,f3] ParentsiasTnon—lnstructlonal volunteers
[4] Parents_asblnstructlonal volunteers
vi{5] Parentsrasfdec181on makers.”d |

uﬂUnder each of the flve categorles, elght suggested ways

;vof 1nvolvement were chosen whlch would be representative

AL
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j;;" '

”'~of parent 1nvolvement of that partrcular category (Tables rf‘

_ S S e )

'-i It was felt that by categorlzlng parental 1nvolve-f.:“

'W*fg;ment u81ng’the above c1a331fidat10n system, the 31m11ar~‘”

e [ L
-1ties and dlfferences of parents'; teachers' and adnlnls—_]jy-

J;,trators perceptions would be made more ex911C1t. ‘

ﬁ‘

In addltlon to requlring the responaEhts to reactf;
J'V'jjto the actual and preferred 1nvd1vement the questlonnalre};'*

‘»fgjwas deslgned to obtain other background lnformatlon. Thea7°‘



- Table 2 -
' ‘parents as'Recipienteaand Supporters

: Item Number S "\\-e _ o
: Actual Preferred"t- R ',:Suggested TaSk-

e

40 ‘,',f‘803 . "Readlng and- respondlng to ‘home news-

‘letters, bulletlns, etc

5,35. L 75nt . “._ASSlStlng the school to ralse fundS
SRR . by . maklng'donatlons of baklno. etc.

.15 s © 55 . tu' Attendlng bake sales, concerts, and
] : o Award Days. ' .

'27,_;;r[;57ﬂe;gjf‘~ 0bserv1ng the klndergarten class— o

o L --~room ln actlon. : ‘
“‘32;ﬂ;“ ﬂ“725 ';55‘ yLooklng through the Chlld s work
o S brwht home from SChOOI -

8 Vt 48 tAttendlng ‘open house to vlew the
' R "”4ch11dren s displayed work :

'-a;jioekfff5aso__f“,j_i ReSpondlng to’ reports of pupll pro— iﬁ

**-'gress 1. e..report cards.‘

a7t s uRecelving 1nformat10n regarding your
el ‘v child's progress ‘directly from. the -

/~nu e 1'fteacher (telephone call, conference.i"

L. ete. )

vl e s
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Table 3 ©

' Parents as Educators and Learners

o~

Actual Preferred

Item.Numberf 

isuggested Task :

16

o 254»{

20

13

22

12

s

53

52

C o4

_ 'Teachlng your Chlld 'survmval
~.skills' at home:. - tylng -shoes ,

buttoning coat, cr0531ng the street, s

etc.

Taklng your chrld to places of -

3 -lnterest (Museﬁm, shopping center,‘_°"
~.etc. on weekends and holldays)

'tMaklng use-of a Parents lerary
which would contain child develop- -

“ment . books, currlculum guides, -
school textbooks, etc. S

”Attendlng parent teacher confer- ;'
.ences to cooperatlvely discuss
13ch11d s strengths and weaknesses.

3Prepar1ng'spec1al materlals to meet _‘f
~your child's ‘needs by attending work-‘
.". shops in the school,gl e. word games
to. develop readlng readiness, etc. '

_'“Hav1ng spec1a1 meetlngs at the
~ .school and/or having professxonal

. _persons vigit parents in their

* "homes to better understand the

. growth and development of the chlld.;'

:;“{SBsff;'

'T,Talklng, llstenlng and readlng to
the Chlld at home.. : e _

uRe 1v1ng 1nf0rma1 home v1slts from

,fft;th teacher initiated cooperatively
. ' the parent and teacher and not
. necessarily. to discuss the chlld'

ﬂiprogress. T T ~w!*'7'




 Item Nd

23
19

51
BTN
43

o - : classroom developed by the teacher— .’
- .reading Qox, art box, housekeepxng,
?"etc.,.- ‘ . : e

frable 4

F-instructional Volunteers

s "Soggested‘$a5k

f'Typlng ‘and dupllcatlng materlal for
- the teacher S -

,,‘Actlng as: a llbrary alde.:.“,.

Filing and maintaining resource
jmaterlals for the teacher.

Serv1ng on a. phonlng commlttee-*

f-arranging 1nterv1ews, fleld trlps,
. etc.‘ S ,

- posters and dlsplays (at home or

: at school)
v*_7,Serving on a’ scrounglng commlttee -
j]a-flndlngoddsand ends, i.e. tele-
'jvphones, store dlsplays, etc.

Setting up 1nterest centers in the

'7.4f\-

”tf’:Maklng puppets, materlals and equlp-u‘t”
t 'ment for use 1n the klndergarten
*V&class.__,- ' . SN

. Salvaglng storles and plctures from oo
~old: textbooks, maklng word charts,



~ Parents ‘as

‘Table 5 . /..
Instructional Volunteers

i

. Item Number
,Actual Preferred

v Sugges;ed-Task -

a3
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 ¥‘3Q“?'

fe73f

77

76

79
B

[userVingfonx&nhéthniéﬂédﬂm‘” ( :
. assist the school in promotipg the
n'gculture of a1l nationalxtles i.e..
. Chinese 'New. Year, international food
fftast;ng day, etc. L ,

. Tutoring individual students with .
,instruction”from-the teacher.

Demonstratlna and/or teachlng a -

' special interest subject to a group‘
*of childrén in the classroom ie.
pet care,.art, etc. ‘ : A

. {f_A531st1ng the teacher with super— |
’”'_VlSlon on field trlps. S

: *Inv1t1ng the class (or. small group) ’
: to- your home for'a special demon-

- 'stration i.e. bread baklng, dog :

~‘:groom1ng, etc.,.., : -

fPartrc1pat1ng in small group dls—f,-
- ‘cussions: with the ch;ldren in the
‘classroom.-;-*;». SRR T R

;lTalklng about yqur occupqtlon to
" the children either in the. class- e
" .room or your: plaee of - employment ‘

;(dads, moms, grandé?

rents_’,.

k)
3

jﬁTelling stgrles to groups of chll- i7e;
~~;dren. » _




t?ﬂ

' ‘Table 6

. pa¥ents as Decision Makers

} .

. Ipem Number .. | S R
. Bgfual Preferred = Suggestedﬂrask |
DA S Y 5 S Serv1ng on a Parent-Adv1sory Commlt—'
- e -~ tee, working in close liason with
: ‘ "the ‘teacher in developlng, imple-
mentlng and evaluat;ng programs.

9, 49 l'\ﬂ-,’:SerV1ng on a commlttee to dec1de
fo- .- . - the length of the chlldren s yearly
- 'program., o 4 ‘

'2fj','>-42,, _ ’ Serv1ng on.a commlttee~to set up a
S o ;kindergarten in your area. .
5 - 45 - Assisting in the hlrlng of a klnder—
. . ~garten tea her by gerving on an
-vlnterV1ew1ng commlttee.. .

29 0 69 A VBelng 1nvolved in commlttees to :
' DA ~ ’bring. aboyt changes, to jncrease.
funding etc. which could benefit - =
»ui;klndergartens throughout Alberta';,v“
%T'Polltlclng ce : . R

Q.

.38, . - 78 .Serving on a. commlttee to de01de o
R T Lo - the k1nd ‘of ‘teacher and aide pre—
';[,ferred by the, communlty (listi
;uquallflcatlons but not hli}ngﬁi?

.24 ,_";64,;'¥f.f~"Serv1ng on. a commxttee to” rev1se Ef
s ‘ S ..;Operatlng klndergarten programs.;:z




9

1

purpose.of the added yariables was'to'attempt to,measure
the relatlonshlp,‘lf any, between the personal background
hvof the respondents and their responses to the actual and

preferredparentinyJ?yementrhearlychlldhood,programs

(Appendix A).

"' Description ofﬁthe.Sample

The respondents selected for thlS studv uere |
‘parents, teachers and admlnlstrators from the Edmonton
'?ublic:System._ The admlnlstratlve group cons1sted of both
principal andvass;stant_pr1n01pal of SChools 1n.wh1ch two
"administratersiwere present" No attempt was made 1n the )
"_ flnal analy81s of thls study to separate ‘these. two admin-.
1strat1ve p051tlons. The<ln1t1al request for permlsslon
to carry out the research was sent to the Edmonton PubllC
School Board. The researcher requested forty elementary
‘schools w1th klndergarten programs for the sampllng How-'
ever, the research department of the Edmonton Publlc School
Board felt twenty-81x elementary schools randomly selected
would prov1de suff1c1ent data for the research pronect

Subsequently, the research départment malled a llSt of

v"twenty-six'elementaryischools to befcontacted. f_

C°11§¢ti0n.df”nata;'f._ R

A

o

An 1n1t1al telephone survey was conducted durlngy

the beglnnlng stages of the research5design.f Pr;nc1pals°dv*

e

44
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of 'the selected schools were asked”if they were willing toulr

part1c1pate +dn the research pro;ect f’It wasciound that

‘l out of the twenty-31x schools a531gned, twenty three were
: w1lllng to part1c1pate Of the three non-part1c1pat1ng

;r schools. one was adamantly opposed on the basrs of :‘ -
prlncipal 111ness, one. decllned because of the 1llness

of the klndergarten teacher and the thlrd had part1c1pated
'1n an earller study related to parent 1nvolvenent carrled
out by the researcher On completlon of the telephone
survey arrangements were made to have the researcher
dellver, personally, the questlonnalre to the school 'At
" the tlme of dellvery a klndergarten class llSt was obtalned
o from~the school offlce-and flve parents]were selectedt,

‘ randomly from the lrst.; The names of the parents were

. wrltten on the accompanylng envelope whlch was then sent

home w1th the k1ndergarten chrldren. As well the prrnc1-v“'

pal and aSSlStant prlncrpal (where appllcable) and klnder—'
garten teacher(s) were asked to respond to the questlon—

nalre.l The distrlbutlon of the questlonnalres 1s presented

~ :

In the process of selectlng parent“respondents the.'

'_researcher spoke 1nformally wlth admlnistrators and

: teachers of most of the partlcxpatrng schools.m Later the S

five parents of each of the schools were telephoned to

(a) inform them of the coming questionnalre and (b) ask ‘fa

-

-

/

for their particrpatlon.. All parental responses were :iff”'

i
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| ,i.for the analy81s of the data 1ncluded

*9 .

‘favorable However out of the llS calls, elghteen parents»

"could not be reached _ Approxlmately one week later the
: researcher returned to the school to collect the questlon-

nalres The returns are, presented 1n Table 8

The responses to ‘the 1tems on the questlonnalre '

47

relatlng to the suggested ways of parent lnvolvement were j.v?'

'fﬁplaced on keypunchlng forms.. Informatlon relatlng to f'

;the background hlstory of each reSpondent was also entered.

r'The responses to each of‘;he suggested tasks were welghted

‘.f5 0 to l 0 (the hlgher the welght reflected a greater‘j
- W ' .
L degree of partlc;patlon. actual and preferred)

The prepared computer programs whlch were used

‘o

.vl; Correlatlonal ana1y31s f3=

20 One way ana1y51s of Varlance R
. ’3,: Scheffe test.-'fmf | o

’i]hcorrelationaliAhalysis,pl‘. :raﬁh.elfl‘;? ::;‘H;v.‘

S ldf" The mean" scores of actual and Preferred parent

T.dflnvolvement of each of the three groups (parents, teachers

-

'and admznistrators) for the fxve categorles were calcub :.:l

lated.{_fﬁ:;s' e
‘*?tll] Parents as reclplents and supporters
:ff121 Parents as learners and educators

53:/;fhh [3] Parents as non-instructlonal volunteers
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o .d‘ I41AParents“as instructional-yoiﬁnteers:"

y [5] Parents. asrgec1510n makers. | .
A correlational ana1y51s was used to determlne 1f there
was any relationship between the subjects' background :

history and their responses to parental 1nvolvement,

actual and preferred. o

‘- One Way Analy51s of Variance

’ ”_A The one way ana1y91s of variance was used\to test 5
/the 51gn1f1cance of the mean dlfferences of each of the_ff
three groups, accordlng to the five levels for each of the

categories, actual and preferred parent involvement

Scheffe Test'

‘° Because the purpose of this study was to measure-
the differences, 1f any; which existed among teachers,{.”
parents and administrators in regard to the actual and
preferred parent involvement 1n early childhood programsr

the Scheffe test was used Whereas the one way ana1y51sf],

'1% of variance determined the difference among means pf the”;fﬂ

three groups for each of the five levels, the Scheffe

| °~probabi11ty tGSt was used to determine where the signifi-"
U cant differences occurred.y;_ﬁ}." ‘ Ca

This chapter has presented information relating

?31 to the design of the research study and has included SUCh

i“{ details as instrumentation, data collection and treatment,

7istatistical procedure and computer analysis..ﬁ,5935'7""

e e



‘Chapterilv-
*ziaESEARcHTANALrgxs o

The purpose of thlS chapterils to present the
-‘flndlncs related to the ana1y51s of the relatlonshlp l R
@between the actual and preferred parent 1nvolvement 1n L
jearly ch;ldhood programs as percelved by parents,‘teachers:5 :

_and admlnlstrators. s

| ACTUALaANDJpkErsnﬁEanNVQLVEMENTfoF PARENTS

‘t}Question l‘"

0.

In order to 1nvestlgate the relatlonshlp of actualmjf”
and preferred parent 1nvolvement the follow1ng ba51c'f'»
questlon was presented | o

"fﬁIs there a dlfﬁerence 1n the actual and preferred'

‘f';parent 1nvolvement 1n klndergarten school programs:;fng_’

'ffhjas percelved by each group-parents, teachers and
'*:r{admlnlstrators at each of the followlng levels? . f
?'“j{l] Parents asjrec1p1ents and supporters-' .
;Tf]izj.parentS'asﬁlearners and educators.”"hv
ﬁjh[3] Parents as:non—lnstructlonal volunteers {fi;ff°ﬁ3'i..
141 Parents aséxnstructlonal volunteers ?f S

5}[5] Parents asfdec191on makers
) / : EX -



. Fihdingsv e e F AT

To examlne thls questlon a mean comparlson des-

)“

"crlbed in. Chapter III was utlllzed The flndlnqs related
'to the actual and preferred 1nvolvement of each of the a

f’three}groups—fparents,‘teachers‘and.admlnlstrators‘are
presentedjin graph'foryfél . | | R

:Parents Perceptlons of Parent Involvement——
Actual and Preferred s S L

Table 9 presents the.mean scores and standard

&

'ﬁdev1atlons of the parents perceptlonS'of‘parent 1nvolve— ‘l

fment The mean scores 1nd1cate that parents feel they are.

.”1nV°]’3d the most at level [l]~—parents as rec1p1ents and ;"U

supporters of klndergarten prOgrams and at level [2]——:~'
‘iparents as learners and educators of thelr own chlldren

'dLess 1nvolvement 1s percelved by the parents for 1evel

‘\\ 'S

51 -

1t’[3]—-parents as non-1nstructional volunteers, level [4]-—~}:_:’"

‘"parents as 1nstructlonal volunteers and level [5]~—parents

’ .as dec131on,makers. The mean scores further 1llustrate

ifthat parentsjfeel they are least 1nvolved at the dec1sxon g.i N

maklng 1evel For preferred 1nVOIVement the scores g‘“"ﬁ

| ”fflllustrate that Iess 1nvolvement is greferréd at level

’Jf,[l}-parents as reclplents and supporters and level [2]——"d'>

nlfparents as learners and educators and sllghtly more -
tagﬁlnvolvement is preferred at level [3]-—parents as non—»

.'*fjxnstructional volunteers. level {4]-parents as 1nstruc~ o

j;tional volunteers and level [5}-—parents as dec151on IT*

R



" Table 9

S S | LN T
Parents' Perceptions of Parent Involvement—Actual .and Preferred’

Preferred IhVolvément,

‘Level! Q21 (2] - (31 41 . (5] (1]

Means  28.1 23.6.13.5 12.2°11.4 22.2

Standard'
-Deviation

- Agtuai Involvement

5 4,3 4.6 3.9 5.6 6.1

[21

[31

7.1

7.1

- [4)
120.6 24 2 23.4 24, 4 -

7.4 .

[5]

76

" Actual

"f;.T Test Values for Means

Preferred - .t

.',- ~df-

R I

» .?rob.

fvefiabie {1]
Variable [2]
‘ ‘Vanable (31
. variable [4]
...Variable 5]

‘with variable [11: °  7.728 .
with Variable [2]  4.244

‘with Variable {3] ~ -12,901
wifh-var;able;[AJ: © -14.809

86"

86

86
86: .

_ 0.0000

0.0001

0.0000 .-

C hk _—

0.0069

'3

k-

*x

52

B T TR

: Zgnf hﬁ B

24
22
0]
184

, 16 1
.k;f14 ._:
1271 .
”;10‘.*

with Variable [51;.:.9«7133§7$."

R
264
24 1

204 |
18]
e}
L1494
124
10

h'rf. :;*"‘ S :'e22~9 ’;Te

Leve13‘~‘: o

1] Parents.

_;e.j[2] Parents*
.=§’~[3] Parents

" [4) Parents.

"signiflcan£-~'"’

05 leve

3}[51.P§rents.

‘as recip1ents and supporters
4s_learners and educators . :

as 1nstruct10na1 volunteers
as dec181on makers

1.
1

R T3 '[2'1

[3]

[4]

— ]4

Preferred ‘v'-ff,'

as - non—lnstructional volunteers?'"



d‘.mahers.‘ It is 1ndlcated by the mean scores that parents
prefer to be mostwlnvolved at level [5] A comparlson of
-.the means shows that the dlfferences between the actual

: 1nvolvement of parents and the preferred 1nvolvement of

- parents is statlstlcally 31gn1f1cant for all of the five_dl
1evels (p < 01) The dlfferences for levels [l] and [2] |

,1ndlcate that parents percelve they are actually 1nvolved‘

'tha 51gn1f1cantly greater amount than they prefer to be

.llnvolved : Conversely for levels [3], [4] and [5] parents:”

””»prefer a 91gn1f1cant1y greater amount of 1nvolvement than7
".thelr actual 1nvolvement. -

The data lndlcate that for Edmonton klndergarten -

77parents there are dlfferences 1n the actual and preferred-]

°”4‘>1nvolvement and these dlfferences are statlstlcally 51gn1f-

lcant for all flve leVels. The parents preference 1s for

'leess lnvolvement at 1evels [l] and [2] and more 1anlve- :

4l:ment at levels [3], [4] and [5]

Teachers Perceptzons of Parent Involvement-ff7ﬁ7"
Actual and Preferred ..;_.M{ B g

Table 10 presents the mean scores and standard

"-fe;ment For actual 1nvolvement teachers percelve parents
v .to be most 1nvolved at level [l]——parents as rec1p1ents
“and supporters of klndergarten programs., The mean scores f’

':},further 1llustrate that w1th each level less parental

‘1nvolvement 1s percelved by the teachers.v For preferred

- 53

'tff‘dev1atlons of the teachers' perceptlons of parent 1nvolve—»;--



"Standard

.x

,/
o o

Table 10

' Teachers' Perceptions of Parent InVOivémentf-Actual and'Preferted

‘Actual Involvement ; o Prefeired'InVOIVément_

Level (11" {2 (31 (4 (5] M) (21 (3 (4] (5]
’Means ' 28.6 22.5 19.2 18.9 18.5 25T3‘§29.Q 31.3 3.4 32.3
" peviation 64 48 42 5.0 44 6.3. 7.1 7.4 7.5 8.0

7

- T Test Values for Means

Reeoy,

.fActuai  -« . Preferred - t' “"'Iad£ ' biPrdb.'

_Variable [1] with Variable (1] - ~ 0.853 23 = .0.4023  N,S. -
. Variable (2] witﬁ Variable [2] -4. 253_ 23 - 0.0003 . kk

| Variable (3] with Variable [3] -8, 110 - 237 0.0000 - ##

”i~?';Levels"

variable [4] with Variable [4]  -Il. 380 . 23 0.0000 -
‘Variable [5) with Variable [5] - -8, 179 23 0.0000 Tk

L

Csa o e ,
32y e 3 e =TT

L e R 2
EPYIE BN I A S g
209 a0 |
(1) [2] [3lala] (5] - (21 (31 (4} (5]
e Actual :  Tf“'5”j' *a'L7". i Preferred o

[1] Parents as reciplents and supporters
[21° Parents as' learners and. educators T R :
"[3] Parents as non-instructional. volunteers =~ . . Ly
"'[4] Parents as instructional volunteers - o . T
[5] Parents as decision makers o o it T

'z.Significant: _
o k05 level. S

,:.** . +0L level 2

NS Not signiiicant

&y

-



‘f, | } L R . . Y

flnvolvenent the mean scores 1ndlcate that teachers prefer
the most parental part1c1patlon at level [5]——parents .as
fdec131on makers and level [2]——parents as learners and

educators, level [3]——parents as ‘non- 1nstruct10nal

ok
Lo ,.volunteers and letel [4]——parents as 1nstructlonal volun—

' teersl The least empha51s 1s placed by the teachers on -

’a;»parental 1nvolvement at level [1]. A comparlson of the .
.\

‘fmean scores shows that the dlfferences between the actual

rlnv lvement of parents and the preferred 1nvolvement of

EEE

"Tparents is’ statlstlcally 51gn1f1cant (p< 01) for all of

‘the f1ve levels except level [1]~—parents as rec1p1ents "

AR
,fnd supporters. Teachers prefer more 1nvolvement for

:.7;1evels [2], [3], [4] and [S] than they perceive actually

‘T‘ . . X ' K C . 3
'_"‘”ex1sts.._ - SR o ' o

The data 1nd1cate that for Edmonton teachers of

! ‘ ”‘4 A - : . ) . ‘
-.klndergarten programs there are dlfferences ‘in the actual‘_‘

Sy

’A“;';and preferred parent 1nvolvement and these dlfferences

i hre statlstlcally srgnlflcant for four of the f1ve levelsﬂ :

. ‘s
D |
I

Y

[2]. [31, [4] and [51 T Y

R . - D , N -
T “Admlnlstrators' Perceptlons of - Parent Involvement—-
: Actual and Preferred . , -

[

N

- Table 11 presents the mean scores and standard
%?i devxatlons of the admlnlstrators perceptlons of parent
involvementz‘ For actual 1nvolvement admlnlstrators
percelve parents to be most 1nvolved at legel [l]——fﬁh*_f

L " parents as reclp‘ents and supporters of klndergarten h"




‘Table 11

Adminiét:atqss?,Pérceptions‘qfxééreht'Inv010émgnt——Actual and Preferred

. Actnal‘InOdlvement : . .Preferred Involvement

Level  {1] (2] (3] (4. (5] (1] (21 (3] 41 sy
Means . . 27.5 21.7 19.9 17.6 20.5 {35.6 27.0 29.8 28.3 29.3 .

Standérd o

Deviation 5,'2 4.;6. 5.2 -4.2' 4.3 3.2 ) 43 . 4.3° 49 75.1

Q}MT Test Values for‘Meags o

'QActﬁaI' 1=7«',fP;eferred.'?5\_‘ v af Prob. -

Varlable [1) with Vatiab1e~ji]' o 2.164 - 35 0;0375 Lk
Variable [2] with'v;figbleupzl "f,;s.679'v1 35 © 0.0000 - *h
Variable [3] with Variable [3] . . -9.648 35 . 0.0000 = #
Variable (4] with'Variable't4l | -9.700 35 .0.0000  *+. -
Variable [5] with variable [5]  -7.927 35  0.0000 = #%

300 T e

RF7 3 [N I R 'S N (O ) S O (Y O B8
| 2?. 4"_' S I :‘:22. { A
201 1 S ERERE-1o A O R Y O
,18'1 sy || S N N N FY
(1) 21031 (4] (5] . 111 (2131 14) (5) .

s

. Levels: e P AR SR SRS
. [1) Parents as reczplents and Supporters - BT
S {2)- Parents as. learners and educators .
[3] ‘Parents as non-instructional -volunteers -
[4] Parents as instructional volunteers v;f
_[5] Parents as dec151on makers Lt
SLQniflcant°-“ R -‘Vl?v; T S S S
R 08 levelt_,'~.'.u S . RS
S s 01 level
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'nro%rams. Lesstinvolvement is;peroEived bv‘the;agministraéi :
tors'for‘level'12]—¥parents as learnerstand'eduoators}~ ji ~
level [3]—-pagents as non—lnstructlonal volunteers and
level [4]—-parents as 1nstructlonal volunteers. More |
.empha31s 1s placed by the admlnlstrators on level [5]——
.parents as dec181on makers whlch ranked thlrd in. thev.?

"f'analy81s of the mean- scores of actual parent 1nvolvement.:°;:':'

In the preferred parental 1nvolvement category the mean

"scores 1nd1cate that admlnlstrators prefer the most par—”

'7/enta1 1nvolvement at level [3]——parents as non—lnstructlonal

volunteers and level [5]——parents as de0191on makers,

flevel [4}-parents as: 1nstructlonal volunteers and level ' -

’[2]——parents as 1earners and eduoators. The least ] :
vemphasrs is. placed by the adm;nlstrators on level [1]——s
'fparents as rec1plents and supporters.: A comparlson of

:;‘the two means shows that the dlfferencﬁs between the

.'T actual 1nvolvement;of parents and the preferred 1nvp1ve-f rfingj

ffment of parents is statlstlcaily 31gn1f1cant for all of

'55;the f1ve 13V315 (P'< 01 or . 05) Admlnlstrators percelve |

-;parents to be more actually 1nv01Ved atﬁ&evel {l] than

'ffthey prefer them to be 1nvolved - For levels [2]. [3]. [41

S

-”and [5] administrators prefer more parental 1nvolvement uﬂ'

than actually exlsts.l[fﬂ;
The data 1ndlcate that: for Edmonton admlnlstrators

; 3
”*there are. dlfferences in the acte?l and preferred parent

by

h,ﬁlnvolvement and these dlfferences are statlstlcally
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a
“\

significant.for all five levels [l],-{2], [3], [4] and [5].

Admlnlstrators percelve parents to. be. more 1nv01ved at

level (11 than they prefer them to be 1nvolved and admln-

_ 1strators prefer, more parental 1nvolvement than actually

'exlsts for the remaln;ng levels.'“

G

’lecu551onr
| | slthough all three groups agreed that parents were}
actually 1n001ved most at level [1]——parents as rec1p1ents
and supporters, the preferred 1nvolvement responses of
parents, teachers and admlnlstrators ;ndlsated a de51re
for less parental 1nvolvement at thlS level and more
parental 1nvolvement at other levels Teachers and

”parents preferred the most, parental part1c1patlon at. 1eve1

[5]——the,dec131on making,level. Admlnlstrators in comparf

.ison indicated a preferenCe.fOr-mOSt’parental'involvement

at level [3]-parents as non- 1nstructlona1 volunteers.

a4

The ana1y31s of parents ' teachers and admlnlstra-‘

K tors perceptlons to parent 1nvolvement in klndergarten '

<

programs has 1nd1cated a preference for most parent

:i 1nvolvement at levels-[3], [4] and [5] The categorlzatlon.
- of:the group responses 1nto levels d1d not. determine the i

o relative importance of the suggested tashs. The ana1y51s
'.according to levels suggests the importance whlch the ;r "'}

o dlfferent grgupa placed on the speciflc tasks that made_ -
"up theflevel,, However, the responses to one of the . tasks

: <for_leve1511],_for example, might.be guite!dlfferent from

e . o
e &

@i S A B T



59

Vthe responses to the level generally ‘The ranking ofbthe?'

selected tasks, establlshed on the basis of the mean
scores whlch were-computed for the resp nses of parents,

teachers and. admlnlstrators is 1ncl '
g These data suggest a number of d1 ferent analyses whlch
..were not performed 1n thls st y o | '.[

' EMPHASIS _'ACCORDED'ACTUAL AND PREFERRED

~ PARENTAL OLVEMENT IN RELATION TO ‘ -

Question 2 (i)

tls there'a differenCe'in the perceptionS'of parents,
.teachersrand admlnlstrators to the actual and

preferred 1nvolvement of parents in klndergarten

-programs at level [l]——parents as rec1p1ents and oo I

V supporters?

In order to”rnclude the 51gn1f1cant dlfferences
. ffor the comparatlve ana1y31s of parents', teachers"and

fadmlnlstrators perceptlons to parent involvement, actual

* 3

Jand preferred, a one way analySls of varlance and the'

.:Q

1?scheffe probablllty.test.were used~ ‘

| Decislons Relatlng to Involvxnc Parents as Rec;plents
and Supporters of'Kindergarten Programs (Level [l])

':'.j”Actual Involvement

Table 12 presents the data for a one way analysxsﬁ’

o of variapte in themlni_ng:the"dif_fer,e;nces of the,actual_

AR



Bl

" Comparison ‘of Responses of Three Groups for

" Actual Involvement at Level [1l]— -
’ Parents as Recipients and
JSuppqrters T '

‘rable:l2 . L}‘

v

. Group - - - © . Number ,’”kMeah'

'_iﬁeaChgrs o f4 A S 24 _" v }“2é;6
Administrato£Sm,\ L -36?r“._'-f "27;55
parents . . 87 281

Total - 147 281

F =10.22 (df 2,144) P = .8
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] involuement of parents at the-first}level. A”meanfscore

.0

for each of the three groups is 1nd1cated The probablllty _

P =.;8_ belng greater than the crltlcal value of Ol or

.;05_ lndlcates that for thls level there -are no 51gn1f1cant

, dlfferences in the perceptlons of teachers, admlnlstrators

‘and parents toward actual parent 1nvolvement 1n level [l]

tasks.

o . . R . . . I . ) ’ R }

,Preferred Involvement

. ",vgroupsq_‘

bl

vfpsupporters of kindergarten programs.;.“’" B

Table 13 presents the data for the one way analy51s ;

"‘of varlance 1n determlnlng the dlfferences of th; pre-'

ferred parental 1nvolvement at the flrst level [l] The f

, mean scores and standard deV1atlons are 1ncluded in the j,j‘j-‘ -
ltahle,, The observed probablllty P = 00 being 1ess than -

_the.cr1t1cal-value of 01 or 05 lndlcates that for thls

o

level there are slgnzficant dmfferences among the three

The Scheffe probablllty matrlx whlch 1llustrates

where the dlfferences occur is presented 1n Table 13
A

o Given the F ratlo of 10 00 (df 2, 144), probablllty <. o1
,:the Scheffe analy813 shows slgnlficant dlfferences between
groups l and 3 (teachers and parents) and 2 and 3 (admin-‘f7

‘:*; istrators and parents)

Administrators and teachers to a significantly

7greater extent than parents prefer that parents partlcl-."

j-‘._.pate at level [1]—-parents 1nvolved as recipients and
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'Tasle 13"'

Comparlson of Responses of Three Groups for B
Preferred Involvement at Level (11—
Parents as Rec1p1ents and Supporters

ﬁfz

>'*.Group = R ;vNumber‘° " Mean '_;: s.D. -

.(3 Teachers i'."'.f}_;l ,‘<'24”2'_ft 27,2
Admlnlstrators’- . 36 - 25.6
. Parents ol t;~~\,_“ - 87 _at": 22. 2f.‘< 6.1
. Total DR A G 147";7‘i1.r'23'9 5.9
e=o000 | ”
“F = 10. oo (df 2, 144)

\

™ h " ‘ -

Probablllty Matrlx for the Scheffe Multlple _

Comparison of Means [Preferred Involyement—.
Parents as Re01pients and Supporters]

e . 12

. Aﬁ:y- 8
\ TeﬁchBIS--f} e '1fdooo? l_ e
‘Administrators & . . 0.5619 % - 1,0000 L
‘Parents - . 0. 0007** {/*o:9°9s*f'}” “1,0000 -

‘significant: lf":?'],jef¥77'ng_?~;7f"i% SRR

* .05 level . o
**p¢01plevellp”"f.___f - }_ﬂ~-fv“Q



- Actual Involvement

“51Jand standard dev1ation for each of the three groups 1s

63

Qnestionbé(iij'.
'vIs there a difference in the perceptions of parents,
f“(_teachers and administrators to the actual and
preferred 1nvolvement of parents 1n kindergarten'
Zrhprograms at level [2]—*parents as 1earners and -
= n-educators? | - |

s:DeCisions Relating to Involv1ng Parents as
o Learners and Educators (Level [2])

+

Table 14 presents the data for a one way ana1y51s'
f'of variance 1n determinlng the differences of the actual

1nvolvement of parents at the second level.‘ A mean Score

_1ndicaﬁ6d.'fThe probablllty of 110 being greater than

5-fthe critical value of Ol ,or. .05 1nd1cates that<for

- fperceptions of‘teachers, administrators and parents toward

"thls level there are no: 31gn1f1cant differences 1n the :

'ractual parent involvement 1n level [2] tasks.‘_i;rif

Jn' .

h,'Preferred Involvement [;_;'f.i,pyp'
Table lS presents the data for the one way analy91s_.ﬁn

.*of variance in determlning the differences ofxthe pre—'

’”ﬁ?ferred parental involvement at level [2] The mean scores f}ff.v

.\,5and standard deviation are included ln the table.i The-f"'

'faobserqed probability P < .00 indicates that for this 1evel l:fn;f‘

'iAusthere are significant diffefences among the parents,

._1 .



Comparlson of Responses of Three Groups for :

-Tabie 14

Actual Involvement at Level [2]— -
, Parents as Learners apd Educators

f;eéroups,fﬁi

"Number';‘ "_ Mean,/.i,

'S,

,Admlnlstrators :

“'Parents

Total -

24 o 22,50

‘36 21,7

147 2209 .

= 2.24 (af 2,144) P

= .11
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'Table 1s - - R
Comparlson of Responses of Three Groups for

Preferred Involvement at Level [2] =
Parents as Learners and Educators

Group’' . Number - ' Mean. ' . s.D.

' Peachers . 24 2900 7.3
r7vAdm1nlstrators o 36 - - 21,0 4L
paréts . BT 2006 . 7.2

ol - o aas )

: 0 0 R -
21 68 (df 2 144)

vy
'-n "

7

: Probablllty Matrlx for the Scheffe Multlple IR
Comparlson of Means [Preferred Involvement-e e
Parents as Learners anﬁ Educators] o

N

,“;Teachers e aJr-JV,xl oooo ’< |
, g_Adminlstrators i .0.5156 1 oooo -
- Parents *t,yglf;f,"“is’o oooo** ,V 0. oooo** . 4§?oooo

J ‘.

=e581gn1flcant. PR
Ca T *® 005 level ,‘};»*
4 _,Ol:;evel -
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Sy 4

_teachers and-administrators“' L . o o

The Scheffe probablllty matrlx 1llustrates where
these dlfferences occur (Table 15) leen the F ratlo of

21 68 (df 2 144). Probablllty <. 01 the Scheffe analy51s

:2 shows 31gn1f1cant dlfferences between groups l and 3

(teachers and parents) and 2 and 3 (admlnlstrators ‘and -

parents)

' Admlnlstrators and teachers to a 51gn1f1cantly

F

v'greater degree than parents prefer that parents part1c1—

~pate at level [2]——parents 1nvolved as 1earners and

';peducators of thelr own chlldren.

'fﬁrQnestion'Z(iii) U

Is there a dlfference 1n the perceptlons of parents,»’

'ffr_teachers and admlnlstrators to the actual and

1 v

;'f ‘preferred 1nvolvement of parents 1n klndergarten ';f

5,becisionszeIatingftolinvolving-Parents~as“.'

‘tprograms at level [3]——parents as non*lnstructlonal

g'volunteers?

~

‘ftQNonéinstructionaleVolunteersx(Level’TB]) - fffg‘

:ffiand standard dev1at10n for each of the three groups is T

wTable 16 presents the data for the one way analy81s_-ﬁ"
ffof varlance in determlnlng the dlfferences of the actual

ffinvolvement of parents at the;thlrd level. A mean score

I

“771ndicated.u The probabillty P =_,,Qx 1nd;cates that:for f.f"

AT : : «- . R N S I

- gs‘df“, R ... n o

66
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Table 16

“Comparison of. Responses of Three Groups for
Actual Involvement at Level [3]—
Parents as Non—lnstructlonal
Volunteers

(@]

Growp - ' Number = Mean  S.D.

Teachers . 24 192
Admlnlstrators w”" - 36 01909 _
Parents AR f" hi' - 87" - _ v'13.5,1f _e}4{6

Total_ ,J S  '.147:_" '16.0 |
0. 0 S

30 ll (df 2, 144)

ll -

Probablllty Matrlx for the Scheffe Multlple

: Comparison of Means [Actual Involvement—-‘,

LR : Parents as Non—lnstructlonal o
S g"- R Volunteers

% Teachers 1".ﬁ'o;:f 7 eI"OOOO'f.A: Cen
Admlnlstrators fff;f 0.8637 . l.0000 .
Parents L. 0000** S0k0% . 71,0000

"'}. Slgnlficant'3' L
ni <05 level ... - .
* 0llevel -



-

tthis level there are’ Significant differenceélamong the :
‘vthree groups | . _‘

j The Scheffe probability matrix which illustrates
.where the differences occur is presented in Table 16.
._Given the F ratio of 30 11 (df 2 144) probability <.0L
‘;:the Scheffe analySis shows Significant differences between »

<

groups l and 3 (teachers and parents) and 2 and 3 (adminfl

'istrators and parents) o |
Administrators and teachers to a Significantly

greater extent than parents feel that parents partiCipatei

at level [3]—-in deCiSions relating to the involvement of

{'parents as ‘non- instructional volunteers. |

Preferred Involvement

Table l7 presents the data for the one way anaIYSis :
”of variance in determining the differences of the pre—
'fferred parental involvement at level [3] The mean scores

_and standard deViations are included in the table : The

’;observed probability P 00 indicates that for this o :

level there are Significant differences among parents,»3

™o
-~

eachers and administrators. S , ’ |
The Scheffe probability matrix which illustrates

;where the differences are Significant is presented in

"‘VfTabie 17. Given\the F ratio of 14:76 (df 2, 144),:,

"*‘_probability < 01 the Scheffe analySis shows Significant

' ffdrfferences between groups l and 3 (teachers and parents)f

”',and 2 and 3 (administrators and parents) ':V‘,i_iffft,;;'
T R . L



. Growp - -Number . _-Mean = S.

eachers . ... .24, . -3L3
" Administrators -~ 36 - . 29.8
“parents 81 . 24.2

-
o

\ ::Teadhérs ‘: IR AR -
Administrators -~ 0.7092 - 1.0000 . C
Parents " . -. . 0.0001%% 0,0003** * ~'1.0000

o sighifidah_ o

-

'Table_l7F 

Comparisbn of Responses of Three Groups for .
. preferred Involvement at Level [3]-— S
Parents as Non-instructional
S " .~ Volunteers

.

j)

~

TN e
— . e . @ .
. b e W= U

Total . W1 267
- 14.76 (df 2, 144)

’

_ Probability Matrix for the Scheffe Multiple -

Q'Compa:ison.of.MeanS”[Preferred‘Involvement—~~~,"'

ot Paren$5‘astonﬁinstructibnal1VQlunteérs]f :

. 1.0000

K

* .05 level
%% 01 level .

69



Admlnlstrators and teachers dlffer 51gn1f1cantly.
from the parents in thelr perceptlons of the preferred
degree of parental part1c1patlon 1n dec151ons relatlng -
. to the lnvolvement of parents as non- 1nstructlonal VOl-.a

i)

unteers (level [3]) o
[

.~ Question- 2(iv)

- Is there a dlfference in the perceptions of parents,
:teachers and admlnlstrators to the actual and

_preferrdﬁ 1nvolvenent of parents in klndergarten

*programs at level [4]——parents as 1nstructlonal

"‘volunteers? N

Dec1slons Relatlng to - InV01V1ng Parents as
Instruct10na1 Volunteers (Level T41)

Actual Involvement
Table 18 presents the data for a one way analy51s
of varlance 1n determlnlng the dlfferences of the actual

1nvolvement of parents at the fourth 1eve1 The mean o

S J

scores and standard dev1at10ns for each of the three dif

‘i groups is 1ndlcated The probablllty of 0 1ndlcates'“
that for this level there are 91gn1f1cant dlfferences 1n“a

the erceptlons of parents, teachers and admlnlstrators.

- J,g :
: The Scheffe probablllty matrlx presented 1n Table

ey

18 111ustrates where the drfferences occur. leen the:fr

F ratxo of 34“52 (df 2, 144) }he Scheffe analyszs shows e

signlflcant dlfferences between groups l and 3 (teachers SR



Table 18-

Comparlson of@Responses of Three Groups for

- Actual Involvement at Level [4]—-
Parents as Instructional
' Volunteers e

(“

" Group - .-_kﬂ‘ .Number"’, . Mean

‘Teachers .. 4 . 1819 .4
”Admlnlstrators _ , ".;A36 R ©17.6
'Parents S ,»:"; 87. i 12.2
" Total 14T 14.6 -
0.0 .
34 52 (df 2, 144) ‘_jv _ o

L
W

b

Probablllty Matrix for the Scheffe Multiple s

Comparlson of ‘Means [Actual Involvement— -
~- Parents as Instructional o. :
Volunteers K

~ Teachers - .- 1.0000 -

e

l'tAdmlnlstrators ﬁj} >3ﬂ  0;5§87' ﬂ'«  1. 0000

‘Parents o o -i_;,.0.0*1 {” f 0 0* '7‘:f“¥,i}00004_;»

.Signlflcant~ o
TN 05 level .
%% 01 level f';‘* S R T S
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.7gnd parents) and 2 awd 3 (admlnlstrators andlparents)

| AdmlnlstratOrs and teachers to a 51gh1fxcantly
E greater extent than parents feel that parents partlclpate
. at level [4] in dec131ons relatlng to the 1nvolvement of
'parents as’ 1nstructlonal volunteers | |

v}

_Preferred Involvement

\ .

72

fj Table 19 presents the data for the one way analy51s -

»

of varlance in determlnlng the dlfferences of the pre— B
ferred parental 1nvolvement at level (4]. 1 The mean scores
and_standard/devlatlons are 1ncluded in the»table 4_The-
'.observed probablllty P % 00 1nd1cates 31gn1f1cant dlf—
' ferenCes among the three groups "l' 'ff "_, R ]
| . The sCheffe probablllty matrlx 1llustrated in

’ Table 19 1nd1cates where the dlfferences occurr leen
] ,

:1~’the F ratlo 15 62 (df 2, 144), probablllty P < 01 the

Scheffe analy31s shows 31gn1flcant dlfferences between

groups 1 and 3 (teachers and parents) and 2 and 3 (admlnls_gﬂ:;”,

'trators and parents)
k'_.~?. Admlnlstrators and teachers to a SLgniflcantly L

greater extent than parents, prefer that parents part1c1-

_ pate at. level [4]-—1n declsrons relatlng to the involvement.

»
[3
/

/

ggestioanKv)

4

Is there atdlfference in the perceptlons of parents,

’-teachers and admlnlstrators to the actual and

L

of parents at the instructional volunteer level e }v‘»",-f



Table 19

Comparison of Responses of Three Groups. for
Preferred Involvement at Level (4} — '
Parents as Instructional
. Volunteers -

CGrowpr - Number - Mean - . S.D..

Teachers. - 26 . 314
Administrators . . 36 . 28.3
parents - o B Y AR 23.4 |
Total . 147 259 . .7.5
"‘P,=:060 SR ”.“ .,>‘  -
CF = 15.62 (df 2,144)

‘?fobabiiity‘Mat;ix forﬁthenScﬁeffé Multiple o
“Comparison of -Means [Preferred Involvement—
. Parents as Instructional Volunteers = -~

S T T

N LTeacherS“f’ S g's I{OO06:{;i Sl
" Administrators . .70.2542 - '1.0000 - N
parents . 0,0000%**  0.0018** 1.0000

 signiticant:
‘l_ -* ¢05 level.



74
preferred 1nvolvement of parents in. kindergarten
programs at level [5]——parents as dec1510n makers9 o

- Decisions Relating to Involv1ng Parents
as_ Dec151on Makers

| 1Actual Involvement

| Table 20 presents the. data for the one way analysxs
'1 of variance 1n determining the dlfferences of the actual
parental 1nvolvement at level [5] The mean scores and -
a7standard deV1ations are 1ncluded in the table. ~The_
- observed probability P = 0 1nd1cates that for this level
‘_ithere are 81gn1f1cant differences among paréﬁts, teachers
and administrators.y' | A | | .
/ The Scheffe probability matrix presented in Table'
f20 illustrates where the differences occur. Given the F |
ratio of 45 53 (df 2 144) the Scheffe analysis shows
':ﬁsignificant differences between groups 1 and 3 (teachers
‘ and parents) and 2 and 3 (admlnistrators and parents)
Administrators and teachers to a 31gn1f1cantly
4“greater extent than parents feel that parents part101pate f'

:jat 1evel [5]-—1n decisions relating to the involvement of

"parents as decision_makers. :

W_*Preferred Involvement

Table 21 presents the data for the One way analysis

'".f*;of variance in determining the differences of the pre-'*

13_. ;ferred parental involvement at level [5] The mean scores -



| Table 20

- Comparlson of Responses of Three Groups for -

Actual Involvement. at Level [5]— -
Parents as DeCLSion Makers

RIS

Y

~ Group A "-Numbetl g Mean

‘Teachers . - 24 185
Admlnistrators ;‘~.s.  '_36/'e-.‘ L eZOJSfi'
'e’Parents R SR e_'87,‘s.'-7-s 11.4
-Total_’ R U} RS ¢ 3 LA

45 53 (df 2 144) o e

e
u"u

f NQS
4.3
5.6
,'6 6

Probability Matrxx for the Scheffe Multlple
. Comparison of Means [Actual Involvement——e

Parents as DjFISion Makers]

‘Teachers - - . 1.0000 ..
_Administrators . 0.3410  1.0000 . ©
o 1. 0090 -

"Parents | Av».Ej , 1 0.0000%* C0.0%

“'Signlficant° ST T T
.05 level - o o Y

- *_ ol level . oootooooe oo

))‘)' o




TébleFZi“

~. Comparlsons of Responses of Three Groups for
- Preferred Involvement at Level (51—
- Parents. as Decisxon Makers T

el

Group o s - sNumber'_ 

~ Mean = S.D.-

Parents . . . 87

. 0.0

“;F7= 14 11 (df 2; 144)

“

Administrators = . . 36

‘Teachers . . . 24

[

32.3 - el

76

L2930 51

26,9 . 7.8

Probablllty Matrlx for the Scheffe Multlple
: Comparlson of Means [Preferred Involvement—-_»
' Parents as Dec1810n Makers ' -

2 s

;'Admlnlstrators R T 2983

%

Téhcﬁers";,“,fg~3se15”7l OOOOf

| Parents ",f;.:,',ﬁ'?‘l»;o oooo**- o

.oOoo

.0031** o 1.0000

"Significant: s
. *.,05 level
*#* <01 level

3 5rrx___;‘fufi\:rru;r_‘;.;vriy;

e it e Rt gt ol S Lo
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and standard dev1at10ns are 1nc1uded in the table The-

'c

: observed probablllty P = 00 xndlcates that for thlS level”

there are sxgnlflcant dlfferences among parents, teachers |

4 and admlnlstrators

v The Scheffe probablllty matrlx whlch 1llustrates

the dlfferences 1s presented 1n Table 21 leenSthe F.

| ratlo 14 11 (df 2, l44)-the-Scheffe-analy51s shows 51gn1fi4 ;""

cant dlfferences between groups l and 3 (teachers and

\

‘ parents) and 2 and 3 (admlnlstrators and parents)

Admlnlstrators and teachers to a sxgnlflcantly

greater extent than parent° prefer that parents be

@ : o
" lnvolved at level [5]-—1n dec1srons relatlng to deCLSlon RET |
Dlscu831on E

- . . . BRI - s . . i N . . D

Actual 1nvolvement. In analyzlng parents ,f,_]f
teachers' and admlnistrators perceptlons toward actual

parent 1nvolvement in early chlldhood progr{ns accordlng

o to the five levels [l] parents as reclplents and support—h'.

ters, [2] parents as learners and educatorsf~[3] parents

| *Tp as non-instructlonal voiunteers, [41 parents as 1nstruc~ B

e 3,, Ll

tional volunteers, [5] parents as declsxon makers,5;;~;n';ff jg[l

signiffcantﬁdifferenees inspereeptien—fer_three efetheek'.]#s

five levels [3, 4, 5] were indicated. The Soheffe analysia5d7iﬁ

.3 of mean group differencea showed Bignificant d;fferenées b

and parents for each‘of the levels [3], [4] and [5] Parents
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"'?kfelt less lnvolved than elther teachers.or‘admlnlstrators
'percelved them to be 1nvolved at levels [3], [4] and [5]
For levels [l] and [2] no 91gn1flcant dlfferences were v;f.f'
Le:jlndlcated Parents, teachers and admlnlstrators dld not
| h\“‘dlffer s1gn1f1cantly from each other for levels [1] and
2. | | |

¥

Preferred 1nvolvement In analy21ng preferred

-parent 1nvolvement 1n klndergarten programs 51gn1ficant

' dlfferences for all flve 1evels were indlcated Tﬁé”;
‘:‘3vf1ve levels {l, 2, 3}' 5] indlcated 51gn1f1cant dlffer-l
'{.,_ences between the perceptlons of teachers and parents L
ﬁé.it"and admlnlstrators and parents., The teachers'-andnff,’-,V
'l'ladmlnlstrators' reSponses 1ndicated that they more so o
‘;i‘than parents themselves preferred more parentaﬁ 1nvolve- ;

i."[.vment at all levelJ

RELATIONSH;P BETWEEN CHARACTERIQTICS OF RESPONDENTS |
N AND THE. ACTUAL AND PREFERRED INVOLVEMENT o
OF PARENTS . -

"f Relationshlps Between the Characterrstlcs of Parents _”Sn‘_i”;ﬁ:
and the Actiual and Preferred Involvement e
- of Parents ‘ L

f%%%%%%f‘_ To """ determine if ”'1ationshlp exlsted between

the personal background of‘parents and thexr responses toif”;ﬂ}e*if

E"he_actual and preferred involvement 1n kindergarten
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: )

lnrograms a correlat10na1 analy51s‘wasiu5edv The variJ'
~ables——age, last grade completed, number of chlldren 1n
the famlly, number of chlldren who\have attended klnder—}
';,dgarten, time’ avallable for 1nvolvement in klndergarten
'programs, do you w1sh to be 1nvolved——were correlated 'v; 7';‘..
<w1th the flve levels [l] parents as rec1p1ents and sup- N
*porters, [2] parents as learners and educators, [3] par-'i
ents as non—lnstructeonal volunteers, [4] parents as~1i;
11nstructlonal volunteers, [5] paxents ‘as dec151on makers,_
bfor each of the categorles——actual 1nvolvement and pre- '
ferred 1nvolvement. ’f'5t h"jiillih;_['7:tsj;'V_;fhi |

-«‘Fi'

.;Qvlndlngs. E ]'ﬁv:;:lfF 5:f7:’ ff%e.'7)_ j~>,‘".d,5rdfredfi*
AR As4may be seen in Table 23 there is no slgnlfmcant
:‘révrelatlonshlp between the variables age and last grade
ﬁ_cpmpleted and the parent responses to the actual and pre—d
5€ferred 1nVolvement of parents.A The varlable number of
,Lchlldren An the famlly 15 smgnlflcantly correlated to
the actual involvement of parents at level [2]-—§are§ts as e
]learners and educators (p<, 01). and to the’ actualz )
| :'1nvolvement of parents at level [%] and [4]-—parentsdas T.ﬂ;e‘ﬂi;:
_ linon—instructional volunteers ?p<k.05),.and parents as :ml
f{ei 21nstructional volunteers (p <’ 05) The Variable number of
| »Afchlldren who have attended klndergarten shows a slgnlfl-'ﬁ
7?ﬂ;cant relatlonship to the actual involvement of parents at>

0

=7{;fleve1 [2]—-parents as learners and educators (‘55'01) and

Fllevel [3]-Parents as non-instructional volunteers ﬂ rvi'fffuffffa

. '.v.ﬂl‘
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(p <.05) Similarly the variable degree of community :

‘1nvolvement 1nd1cates a 51gn1f1cant relationship to the .
actual 1nvolvement of parents at. level [3]——parents as
_fnon-lnstructional volunteers (p < 01) and level [S]-—

’¥parents as dec1Sion makers (p < Ol) ‘ The table 1llustrates

the. last VariableS'timeavailable for 1nvolvement in

"kindergartens\and do you WlSh to be involved° as Signifi— .

cantly correlated to all levels of actual involvement

*son a Significant correlation was established for" all

. L o
O

flevels of the ﬁreferred 1nvolvement category ’ Parents '
'rhaVing the ayailable time for 1nvolvement in kinder@artens |
:.indicated actual involvement for all levels except thefA»

'fftdec1Sion making 1eVel, yet they indicated a preference for _
| .involvement at all levels.. Similarly the variable do you

'dlw1sh to be involved? showed a correlation between parents

CuL

'ewishing to be 1nvolved and actually being involved at all

4

'7a desire for 1nvolvement at all levels. N

. R o |
Relationship Between the Characteristics

of Teachers and the Actual and Preferred i&fﬂw'
InvﬁIVement of Parents ‘

e

..‘d. N N : et .

To determine if a relationship existed between

) :fthe personal background of the teachers and their responses

“”jfto the actual and preferred parent 1nvolvement in kinder-'“

qarten programs a correlational ana1y31s was used.. The
T . : L ~f9

82

-except level [5]-—parents as dec1sion makers In compari--":

.».;levels except the dec1Sion making level yet they 1ndicated '




"

%
3

Eey

' ,varlables-years of teacher experlence, years of experl- ;
ence 1n the klndergarten, number of years 1n the present
schoolg nuﬁber of students, degree of parental involvement

"thls term, degree of parental 1nVO1vement de31red—-were o

e} .
_correlated w1th the flve levels 1] parents as: rec1p1ents'

y'and supporters, [2] parents as 1earners and educators, [3l”,t_f

;-fparents ‘as non 1nstruct10na1 volunteers, [4] parents as
~'1nstruct10n volunteers, [5] parents as dec1sron makers for

each of the categorles, actual and preferred A 4;

'<'Jq'iit”' o
1nd1ngs '

"Vu_., As may be seen in Table 24 there 1s no 51gn1f1cant
B relatlonshlp between the va bles-—years-of teachlng
-;%mperlence, years qf experlence 1n the klndergarten,‘“

jpynumber of students, degree of parental 1nvolvement thls

i‘term and degree of parental 1nvolvement desrred——and the'

y}teacher responses to the actual and preferred 1nvolvementf“x‘°

\’,hof parents. The varlable number of years ln the present-'
{school ls 51gn1f1cantly related to the actual 1nvolvementd
l':tiof parents as reglplents ‘and suppor ers.. (p< 01) “
:: Edmonton klndergarten teachBLs have 1ndlcated a
d;f‘relatlonshlp between the number of years they have taught,'
dw.ln the present school and the actual 1nvolvement of par-d-

v : Sy

'i“ents as recipients and supporters of the kindergarten

. v o

programs.h
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3elatlonshrp,Between the Characterlstlcs of
" the Administrators and the Actual and

‘Preferred Involvement of Parents’

" To determlne 1f a relatlonshlp ex1sted between'
the personal background of admlnlstrators and their re- "

sponsestx>tQ§ actual and preferred lnvolvement in klnder-

garten programs a correlatlonal analy81s wasbused 'The”
varlables——years of teachlng experlence, years of admlnls-
tratlve experlence,ynumber of years in the present school,,l;
o ‘;_ 51ze of school degree of parental 1nvolvement thlS term,
!gsc:'> do you WlSh parents to be actlvely lnvolved 1n klnder- :
.garten programs?——were correlated w1th the flve levels.
{l] parents as. rec1p1ents and supporters, [2] parents as -
learners and educators, [3] parents as non-lnstructlonal
volunteers, {4] parents as 1nstructlona1 volunteers, and
.[5] parents as de01slon*nakers for each of the categorles,‘

Cg ) v

->actual 1nvolvement and preferred 1nvolvement.
. . 14

DR 1nd1ngs f'ﬁ '*;' EE
s As may be seen 1n Table 25 there is no. Slgnlflcantiv#

relatlonshrp between the varlables-years of teachlng

”;r‘school——and the admlnlstrators responses to =andf?

} st

preferred 1nvolvement of parents. The varlable n ] er of -
‘ years 1n present school shows a SLQniflcant relatlonshlp
‘;rﬂ_ﬁ - to the preferred lnvolvement of parents at level [1]-—£ﬁ,-:

e . SRR
. : .

parents as reciplents and supporters\(p~<.05) The
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o

N :
varlable degree of parental 1nvolvement within the school

| shows a srgnlflcant relatnonshlp to the preferred 1nvolve—.

‘ment of parents at level [1]——parents as reC1p1ents ‘and

N

’supporters.(p Ol) <One'other varlable, do you wish
\

parents to be actlvely 1nvolved in klndergarten programs°
\ w fl

shows a relatlonshlp to the attual 1nvolvement of parentsr

at$levels [3] and [4]~—parentSVas non- 1nstructlonal vol-"

unteers (p <.01), and parents as 1nstructlonal volunteers
(p <. 01). -
Admlnlstrators of Edmonton klndergarten programs

1nd1cated a relatlonshlp between w%gtlng parents to be

”actlvely 1nvolved and actually ingolving them at the non-

()'

1nstructlonal and 1nstructlonal Vo unteer level There

was also a correlatlon between years in the present

school .and preferred~1nvolvement at level [l}f'

x-"?"\" ' ‘ R
| SUMMARY OF CHAPTER IV -

-

The purpose of the data analy81s in thlS chapter -

- was to determlne the relatlonshlp of. the actual and pre—
"ferred parent 1nvolvement 1n early chlldhood programs as -

percelved by parents, teachers and admlnlstrators accordlng

f

to the five levels:

o [IT»parentspas'recipients and snpporters.h.
(2] parents as 1earners and ednCators ) |

T[3] parents"as non 1nstructronal volunteers a3

i

[41 parents as 1nstructlonal volunteers

- B}/



S . o ' )
' : - : o {
. . ¢ .

[5]. parents asadecision makers. : )
. .
In order to determlne the dlfferences in the above levels,

g
mean scores and standard deVlathDS were compared for
l

"both the actual and preferred category for . each group
ézg

s )
" The three- groups 1nd1cated a dlfference 1n perceptlon

~ the actual and. preferred involvement of parents in klnder—A

A . . ¥

o garten programs. -

In the actual 1nvolvement teachers and parents =
were o the oplnlon that parents were actually 1nvolved :

most at level [l}—— arents as rec1p1ents and suppOtters
1 &

and less’ w1th each level [2], [3], [4] and [5] - Simi-
larly admlnlstrators percelved the same hlerarchlcal
.pattern w1th one exceptlon.i They percelved parents to be

actually 1nvolved more. at the dec131on maklng level. [5]

e

. Thls level ranked thlrd in the flve level mean comparlson

. : I
of the admlnlstrators perceptlons. o,

/

In the preferred 1nvolvement category all groups

.

'1nd1cated a preference for less 1nvolvement at leveL [l]——
_ -

parents as reclplents and supporters.; The - teachers and

-.parents attached the most 1mportance to preferred 1nvolve-

R ment at 1eve1 [ ]—-parents as dec151on makers, with the

’second choxce becomlng le’el [4]-—parents as- 1nstructlona11

volunteers for th teachers andslevel [3]-—parents as

non- 1nstruct10nal volunteers for the parents. Admlnlstra-"'

| ,.tors attached the most meortance to level [3]——parents '

as non-lnstructlonal volunteers w1th the: second ch01ce

83



'Vlevels_[l]

parent 1nvolvement at all levels._j

becomlng level [5]——parents as dec1slon makers.
.
U31ng the Scheffe probablllty matrlx 51gn1f1cant

-dlffer ces among the three groups were establlshed For

actual 1nvolvement of level [ﬁ]——parents as rec1p1ents and

‘supporters and level [2]——parents as\learners and educators

‘no 51gn1f1cant dlfferences were‘lndlcated for the three

. .’

grOUps. For the remalnlng three levels of the actual

involvement‘c gory (levels [3], [4], [51) and for

[

], [3],‘[4], [5] of. the preferred category

14

_Significant di ferences were: 1nd1cated 'VThese differ- ,

’ences were, in each case, between teachers and parents-

and between admlnlstrators and parents. The mean. scores‘

‘hof the teachers and admlnlstrators appear, from?an examlna-

- tion ¢ of the tables, to show close agreement for most of

~the levels whlch were con51dered in the actual and pre-
‘ferred categoﬁles. Teachers and admlnlstrators to a |
i_srgnlflcantly greater extent than parents felt that par-

o ents were 1nvolved at- levels {31, [4] and [5] and preferred

BN

7.

To determlne if a relatlonshlp exlsted ﬁetween the

personal background of the parents and thelr responses to

'the actual and preferred parent lnvolvement in klndergarten‘

;programs a correlat1 al analy51s was’ used The tWo vari-
% .

?39

ables——tlme avallable for klndergarten programs and do youjfn

W sh to be 1nvolved?-—showed srgnlflcant relatlonshlps to

¢

'.all levels of the actual 1nvolvement category except leveluf,



§)

;e;lated with levels of 1nvolvement for each of,the'Categor—

- les, actual and preferred, showed no o significant pattern

”instructional,level.

\“J

[5]—parents as decision makers andvto.all:levels'of the

__preferred’involvement'category ' The s1gn1f1cant relatlon— R

Shlp of the two varlables to the above levels 1nd1cates an
assocratlon between parents (a) hav1ng the tlme avallable-
and (b) w1sh1ng to be 1nvolved and actual 1nvolvement for

all levels except the dec151on maklng 1svel (level [S])

. In comparlson, the preferred 1nvolvement category 1nd1cates
a preference for 1nvolvement at all levels ~Parentsgdo

w1sh to. be 1nvolved in declslon-maklng_actlvities,j.

The teacher Characteristic*variables when corre-

AR

y,

- of correlatlons. For admlnlstrators a relationship was
"1nd1cated betweéen wantlng pirents to pecome involved and

| actuallyﬂlnvolvrng-them'at-both the;Lnstructional'and;none -

‘The purpOSe of.this research~was'to find the

_,dlfferences Whlch exlsted among teachers, parents and o

admlnlstrators in regard to the actual and preferred parent

.‘1nvolvement 1n early chlldhood programs.} No attempt was'

“

made in- this study to measure the dlfferences in perceptlon

.'.of each of the respondents of any One school However, 1vhf

three schools and thus prov1des some 1ndlcat10n of the

-Appendlx C. 1llustrates the mean scores of the responses

.of the parents, teachers and admlnlstrators of the twenty— I

. dlfferences 1n perceptlontofeachcxfthe twenty—three schools.
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' | ; . Chaptér V. SN B
" Ia, . / . w ‘ : . +
: ‘ . ' S oy
_SUMMARY, CONCLUSIONS‘AND RECOMMENDATIONS
\ - .. ‘ N ) : T ) ’ .- ! Fi . v : i

Thls chapter presents a summary of the problem
of the study and the flndlngs resultlng from the survey

of parental lnvolvement, actual and preferred 1n early

.
o+

‘ChlldhOOd (klndergarten) progrij\as percelved by parents,»"

tteachers and admlnlstrators his chapter also deals ‘with -

3

-a number of conclu51ons and ends w1th several recommenda~

I
2 .

tlons.v I B

0

Related Literatire and Problem

In-the_literatUrevcited, Whlch focusedfon four
7maj0r,areas;ﬂeuidence_was giVen'toveStablish sOme.Of.the
.reasons for the ttansformatlons Wthh have become ev1dent
in; home and school relatlonshlps.. Further research docu—"
j'mented the value of home and school relatlons and pre—.
sented 1nformat10n on the varled parental roles whlch

'could be assumed in klndergarten programs. Flnally,-

1

”~reference was made to the prob ems of perceptual v1ews.,

In llght of the reseﬁrch and in.an attempt to "

.V.become more acqualnted w1th parental 1nvolvement, 1n

;"general, a problem was establlshed : The purpose of the
'study wps to flnd the dlfferences, 1f any, whlch ex1st -

"among parents, teachers and admlnlstrators in reéard to

Exf V\A:.91#.‘



'the actual»and'preferred‘parental'invoIVement'in kinder-

s

garten programs :

'[2];Parents as . learners and- educators of thelr own

o~

_ More spec1f1cally the study sought to answer the .

-

Is there a dlfference 1n the actual and preferred

1nvolvement of parents in klndergarten programs asﬁi

percelved by parents,.teachers and admlnlstratorSu"

at the follow1ng levels°
[l] Parents .as rec1p1ents and supporters of school

Y

"programs

‘chlldren

»

[31 Parents as non—lnstructlonal volunteerS\.'
‘f41'Parents as. 1nstructlona1 volunteers

5] Parentspas‘declslon makers,'

ResearCh Design

1]

The ba91c data were collected by means of a two

’

.part questlonnalre.; Part I of the questlonnalre sollc1ted

»

9

dfollow1ng questlons.va” | j ) | e _" L

2

certaln background lnformatlon. Part II of the questlon—':“

P6 werg admlnlstrators of the schools, 24 were klndergarten_

A

‘nalre, de31gned with a591stance from parents, teachers and

,‘admlnlstratogs, nequlred the respondents to react to the

-

programs 1n reference to selected tasks.

The sampl% was made up of 185 respondents, of whlch '

Lo .
[

S

factual and preferred parent 1nvolvement 1n ki\ﬁergarten .l; o

A
3

.



%

5 teachers and 115 were parents of chlldren 1n the’ klnder—

garten classes in the Edmonton Publlc System.'

«

‘The questlonnalrés were dellvered personally to

a4

- . & . . v

'the dbhools by the researcher and collected in the same-
manner, The responses were coded on IBM cards for computer
' anaiysis.~ The analy31s-con51sted of (l) means score -
analy51s, to- dete;mlne thqrmeans for each of the ‘three
groups for the flve levels of 1nvolvement for the actual

- and preferred category, (2) correlatlonal analy51s, to

determlne the relationshlp betyeen the subjects back—

,/

-’

) grounds and thelr responses, (3) oné way analySLS of ' .

. varlance, to test for the 31gn1f1cant dlfferences of each

Ly
3

of the three groups and (4) a Scheffe probablllty test to

determlne where the dlfferences occurred
_ ‘

\
IO

Research-Findings"
| K

i;‘ Parents, teachers and admlnlstrators 1nd1cated

-

dlfferences in: perceptlon i the'actual and preferred y

O
1

1nvolvement of parents in- klnd garten programs, | 1, ,_t

'*2; For actual 1nvolvement, parents, teadhers and

‘ admlnlstrators were of the oplnlon that parents were
actually 1nvolved most at level [l]~—whereby parents act
as rec1p1ents and supporters of klndergarten programs.r'

Parents and teachers felt that parents were 1nvolved less

w1th each follow1ng level. Admlnlstrators percelvsd the."',

A

,same hlerarchlcal\jrder w1th one exceptlon.“ They percelved,f

R T
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{ g _ ‘
o B
14 ) . . /
o \

parents to\be actually 1nvolved more at the dec151on

/ I

»‘maklng level. .This level rankéd thlrd in the five level

\
.

mean-comparisonrof.admlnlstrators perceptlons
- 3.  For preferred involvement paréntsy_teachers

and administrators indicated a preference for less

involvément at level'[lf——parents as'recipients and

L . 3

'supporters of klndergarten programs.i Teachers and'par—

,ents attached the most 1mportance to preferred 1nvolve-' :

: 1evel [5]-—the dec131on maklng levelW

ftors percelved parents to- be actually involvedamore at

.level [1] than they preferred them to be 1nvolved.

'I'ment at. level [5]——the dec151on mak1 g level . The seconp
. 4 : ‘ ¢
“_ch01ce for. teachers wéﬁ parent 1nvolYement at level [4]——;

”1nstructlonal voluntee s and for par%nts level [3]——hb

v

' non—lnstructlonal volunteers. Admlnistrators attached :
“the most 1mportance to parental . 1nvolvement at level [3]——

| the non-lnstructlonal volﬂnteer leve] and secondly to ,

94

[
————

4, Parents percelved they’were'actﬁaIEY-involved e

. a Signiflcantly greater amount than qhey preferred to be

for levels [l] and [2], yet for the remalning levels

_gparents 1nd1cated a preference for mcre<1nvolvement-than '

B

'.‘.actually ex1sted _ Teachers 1nd1cated a preference %5&

.. more parent 1nvolvement at levels (2], [}],,[4] and [5]

'-ff5; The dlfferences in pErceptlon of the three
A . By
groups wete: as, follows." .

I.' ‘: v e

v oo

~ than actually exlsted as dld admlnlstrators and"admlnlstra;cs :



ES 4

- C a.. For actual involvement significant dif-
. - . R l . .

Lo

'ferences-were evident for levels [3}—-parents_as non-

| 1nstructlon§l volunteérs,,[4]-—parents as 1nstructional

.volunteers and [5]——parents as dec151on makers. The dlf—' N

.
- [

. ’f.iferences ‘were in each %ase be;ween teachers’and parents o
Aand between admlnrstrators and parents._ Teachers and
,_admlnlsérators to.a 31gn1f1cantly‘greater degree than
arentstfelt&that parentsrwere:actually‘lnvclved more at ",,
v@' "igy:elsj;w{; (4] and {5]. | |
IR . b. For preferred 1nvolve$ent 51gn1f1cant
| ﬁ/;mdlfferen&és were evmd¢§§.for all levels [l] “to. [5] l Tgese.
:2;}#ﬁ1fferences were agaln between teachers and parents and o
o between admlnlstrators ‘and parents . Teachers and admin-
1strators to a 51gn1flgantly greater degree than parents
preferred_parental 1nvclvement at 1evels [1) to [5],
"lnclusivelyll ‘f'%*)q R l'h ? S U |
d"<6; a.t The'correlationjcr'thelparent.character;

= istic’var'ableqftimefavaflablevfcr kindergarten programs, -

' each f'the/five 1é§els (actual and“preferred)
'1ndlcated a 51gn1f1cant relatlonshlp between parents | ‘Aa‘pfk
e .‘“hav1n§ the tlme avallable for - klnderqarten programs.;§d~/ |
,‘actually belng 1nvdyVed at all levels except Level [5]—-,_
the decxslon maklng level, yet‘for preferred 1nvolvement'l
'ta 51gn1f1cant relatlonshlp was ev1dent for £hl levels.;
‘ Parents, w1th tlme avallable for klndergarten programs,r

”were actually 1nvolved at all 1evels except the dec131on

] . - . o -
. K . S, . . v



. maklng level [5], yet, with tlme avallahge, égiy preferred
) i - 'Y S

-

to ‘be 1nvolved at all levels - 'f v
' . . % _
. b. Slmllarly the correlatlon of. the parent '

:charpcterlstlc varlable, do you(wlsh to. be 1nvolved°A ‘and

- each of the : flve levels (actual and preferred) 1nd1cated

NP

.. a 51gn1f1cant relatlonshlp between parents wantlng to be .

1nvolved and actually belng 1nvolved for all levels except

'level [5], parents as dec131on makers, yet for preferred

g 1nvolvement a?51gn1f1cant correlatlon was 1nd1cated for all

'llevels.' Parents w1sh1ng to be 1nvolved were actually

';lnvolved at all levels except the" dec1510n maklng level

E »[5] yet they 1nd1cated a preference for- lnvolvement at’ all’

L e

levels..

The research4findings clearly suggest~that teachers:

iand admlnlstrators percelve more actual parental involve'

, ment taklng place 1n the schools than parents themselves
percelve. »Slmllarly,,teachers and admlﬁlstrators 1nd1cate
a preference for more. parental'lnvolvement than parents

themselves prefer. Perhaps of even great( slgnlllcancel

is the con31stency between the teachers and the admlnlstra-

tors 1nvthe1 responses toward parental 1nvolvement in

N . o
rklndergarten P ograms.- B : SR o
Conclusionstand Recommendations - 7 .-
"'sl. . The major flndlng in thlS study was that there

[f'are dlfferences ln perceptlon among the three groups,‘

P

o2



parenés, teachersvand administrators. 'Inlview of'this
flndlng the' follow1ng recommendatlons are offered.
- 4
| . 1. With- an empha51s on - parental 1nvolvement in-
early'chlldhoodprograms it seems 1mportant that each group
be aware of the perceptlons held by other groups. The o

'educatfan process can often be expedlted 1f each group

percelves more clearly ﬂhag,lt can cohtrlbute to the

*ad

other.. SR ]:" o B

S22 The fact that parents ,.teachers and admln-.
lstrators expectatlons w1ll have to be reallzed suggests
some form of)preparatlon for each of the three groups.
fEduCatlonal rn serv1ce and pre serv1ce programs almed

';‘spec1f1cally at helplng parents, teachers and - admlnlstra—
tors percelve more accurately the expectatlons held by .
rrch other, in order to plan and 1mp1ement parent a581sted
xograms, should be con81dered a ba51c requ1rement .

3;' Flnally, a’ recognltlon that these dlfferlng :
expectat?ons ex1st should enable parents, teachers and
admlnlstrators to not only better under%ﬁand the role of

- the parent 1n early ChlldhOOd programs but should also
prov1de opportunltles to resolve any dlfferences, partlcu-ifz

.flarly those 1nvolv1ng needs and expectatlons. f lhav~

i

II;'u‘ Another 51gn1flcant conclu81on of this study was

.

fthat all three groups 1ndlcated a preference for more \d.”7 .

'actlve part1c1patlon and less pass1ve parental part1c1pa—

thn.r-ThlS flndlng 1mp11es that admlnlstrators and -h IR



. j) » ’
‘teachers should not hestltate to 1nvolve parents in early

'chlldhood\(klndergarten) programs. A further 1nterpreta—r

tion of this research, conslderlng the 51m11ar1t1es in the

perceptions'of £éachers and admlnlstrators in’ regard to
4 (

the actual and preferred 1nvolvementh>1mplles that schools.

L]

'_should endeavor to 1n1t1ate communlcatlon ‘with the‘parents

'of the communlty. The recommendatlons are ‘as follows

'l,' Admlnlstrators and teachers should endeavor
to convey to parents that thelr part1c1patlon is of value»
Thls klnd of communlcatlon could help parents to feel ~that
Vthelr contrlbutlon, however great or small 1s respected

2.‘ Admlnlstrators and teachers should strlve to

establlsh school programs more- conduc1ve to parent part1c1-

v;patlon and should 1nclude opportunltles for parents to
become 1nyolved at all levels 1nc1ud1ng the decrslon
maklng level |
.1 Parents should accept actlve partlclpatlon at

.ggl levels lncludlng the dec151on maklng level Reallzlng
- that group declslon maklng can be somewhat less eff1c1ent
and often more time consumlng a cooperatlve effort among
‘the ‘three groups should, nonetheless, be attempted
' III.‘,'In addltlon to the recommendatlons summarlzed

'f;yabove, this study has some further suggestlons and con—

'clus1ons. ": ~rm - o Q: N | #ﬁ.:

: l,J The levels of 1nvolyement and more specifically'

L4

ithe suggested tasks used 1n thlS study may bebof assistance ’

Y

-
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to'parents and educators whenfdeveloprng and'initiating
'paréntal.assisted.programs.“' |
| é. The model used in'this study,.whichrconcen—'

trated on levels of ;nvolvement} proVided significant
information,on the attitudes-andIOpinions of parents,
‘teaChers and administrators and.subported numerous research
studies which viewed parental\involvement as mov1ng from
;passire participation'to/more‘active_participation, |

c 3. The‘suggested tasks ‘used in’this study and
»included in“Appendix B providedsome insight ihtotthej
relative importanoe“of.eaoh'task as perceivedmby-parents,_e-'
\teachers and admlnlstrators.‘é U |

L)

‘IQ, d ThlS study attempted to look at the 51m11ar1t1es
7oand dlfferences of parents 'Ateachers and admlnlstra—
:tors pereeptlons toward parental 1nvolvement u51ng the
. five dlfferent levels. Nowhere was it construed that the
‘levels were ‘in a hlerarchlcal order or that some leveis’
were more de31rable than others Parentalflnvolvement at
A‘all levels'was con31dered ;mportant and necessary;' There—
'fore,ndata:shouid not be't&ken'by;professional.and’govern—
v_ment‘agenoiestto.support the position that\parentsfbe

. S P , T .
involved at’ any specific level. S A

Suggestions for Further Research

In addltlon to the above conclu81ons and recommen-

o datlons, thlS study has a number of p0551b111t1es for /

fa,
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. r i
i
further studies.
"'l.' The survey approach used in this study could"
be repllcated for other urban systems and for rural areas.

2. A 31mllar study to comparatlvely anajlyze. the

attltudes of parents, teachers and admlnlstrators of two

grade levels, one. of which would be klndergarten, c0u1d

'be researched
3. A further study could p0551bly 1nvest1gate
the dlfferences in perceptlons of parents, teacherg‘gﬁd o

o admlnlstrators by u51ng ‘a dlfferent "levels of 1nvolve—

ment“ model.

oy
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~_DearpRecipient}

- parental rnvolvement ‘in kindergartens,
being conducted in an effort to help‘ldentlfy some of the .-

\’_.m

. April, 1975

PLEase find attached a questlotnalre regardlng
This study ‘is

" possibilities of involving parents in school programs.’

?p/ Your cooperatlon and a551stance 1s greatly requ1red

X

: You will be asked to respond to the selected
‘items twice, first: indicating the actual 1nvolvement,

. then 1nd1cat1ng the preferred 1nvolvement After comple-

.tion of the questlonnalre please place it in the ‘sealed .

envelope .and return it to the school .Complete anonymltytl

is: assured

Your a551stance in helplng to make thlS study
meanlnful is- very much apprec1ated

ASincerely,'

'Helen A. Stretch s
University of Alberta * «

P
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tk\{\“ :
'Pareuts:
1. Age - |
18-25 ~_ '26-30 . 31-35, 36-40" 40+
2;. Last grade completed - \f i
Angh School - Vocatlonal School
_BusineSs Coliege_ ‘ Un;vers;ty . "Other"
3. Number of children in the family -
1 2 -3 &4 54 .
.4; Number of chlldren in the famlly who havé attended
' klndergarten = - B \
1 2 .3 - 4 54
5. Degree of: 1nvolvement in communlty affairs
i.e. communlty leagues,, ‘church groups etc
Very Much ‘Much »_Some»':i' Little ‘None.
, . , . @
6. -Do you have the avallable tlme to ‘become" 1nvolved %
actlvely in klndergarten programs°
' Very Much ' Much L Some_ o thtle : _Ncne -
7. Do you, wis‘h*tc' b.e-invol’v_ed?-'-' ‘
;. Very Much | B Much ’]' $dmeef f',Little. '”l:Ndhe‘
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< 4

Actual Involvement

Parents: Please place a / in the column which best

indicates the way in which you are“actually involved in
this years kindergarten program.

'f
: [



¢

Rece1v1ng informal home v151ts
from the teacher initiated -
-cooperatively by the parent aq@

" teacher and not necessarlly to; -

‘dlscuss the Chlld S progress

'Serv1ng on a commlttee to set up a
klndergarten in your area.

:Servlng on a. scrounglng commitf’

“tee' - finding odds and ends
~i.e. telephones, store
-di=, Lays, etc.

-

‘Serving on an ethnic:committee to

‘assisz the school. in promoting

the culture of ‘all nationpalities-

~1.e. Chinesé New Year, Inter-
~'natlonal food tastlng day, etc

A351st1ng in the hlrlng of the

klndergarten ‘teacher by serv1nguo

on an 1nterV1ew1ng commlttee

’%Part1c1pat1ng in small group

dlscu551ons with the chlldren
1n the. classroom.

vSettlng up 1nterest centers in -

the classroom devéloped by the.
teacher - reading corner, art
“box, housekeeplng, etc.

Attendlng Open—House to view the
chlldren s dlsplayed work.,'

sServ1ng on a commlttee ‘to decide.

the length of the chlldren s
yearly program R

'Very Much

* Much

. Somewhet.

Little

None

111
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Responding to reports of pupil
- progress i e. report cards

Maklngapuppets, materlals and
equipment for use" in the -
klndergarten classroom

1

Having special meetlngs at the

-

.

‘5

school and/or havirng profess1ona1

_persons visit parents in their
homes to- better understand the
growth and development of ‘the

- i__ Chlld . o : _ o

‘Making ‘use of .a Parents' lerary
~which would contain child
development books, curriculum

guldes, school textbooks, etc.l

N

:Typlng and dupllcatlng materlals s

-for the teacher.

\-A
A

- Attending bake’ sales, concerts,
.and . Award days.‘

Taking your child to places of
interest (Museum, shopping -
center, etc. on weekends and -

'(b ‘holidays). : S

‘Receiving jnformation regarding -

your child's progress
‘directly from the teacher .
(telephone call, conferencej
ete.) . v _ '
Talklng, llstenlng and readlng
to the Chlld at home.,

112
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Serv1ng on 'a phonlng commlttee - lh“

- arranging interviews, fleld ;
trips, etc. ‘




ﬁ-Teaching‘your child 'survival
. skills' at home - tying shoes, -

buttoning coat, cr0551ng the
street, etc. o v

JLServ1ng on a Parent- Advisory .

fﬁ; Committee, working in close

~!-liason with the teacher in
* developing 1mplement1ng and
evaluatlng programs

Atténdlng Parent- Teacher con-
ferences to cooperatively
~discuss child's’ strengthsf

and weaknesses.«{ '

~E;llng and,malntalning resource
materials for the teacher.

-Serving on a committee to reva.se

K}Qperatlng klndergarten programs.

Preparlng spe01al materials to
meet your child's needs by
attendlng workshops in the -
school i.e. word games to
develop reading readiness, etc.

Assisting the school in’ maklng
decisions regarding the
purchasing of materials and
~equipment (print and non print).

Observing”the.kindergarten_
claSsroom in action.

Actlng as a llbrary alde.

Belng involved in commlttees tO‘
. bring about changes, to
increase fundlng etc.’ whlch
. could benefit klndergartens
‘throughout Alberta.
fP011t1c1ng

%

Very Much

Much

113

. Sbméwhat
Little
None

[




An

.Telling stories to groups of /‘
chlldren. .

A'Talking about your occupation
to the children either in the
classroom or your place of
employment (dads, moms,
grandparents)

Looking- through the Chlld s work
brought home. from schooL

" Putoring individual students:@
- with instructions frdm. the._“
teacher :

Salvaglng storles and plctures
. from oid textbooks, making

‘word charts, posters and = - § -

dlsplays (at ‘home or at schooIT,
_'A551sting the school 'to raise
funds by making donatlons of
baklng etec., -

5A551st1ng the - teacher w1th super~ '

vlslon on fleld trlps.;

Demonstratlng and/or teachlng a

.spec1a1 interest subject to a
group of children in the class-
~room i. e. pet care, art, etc.

- Servxng on a. commlttee to decide -
"the kind of teacher and aide -
- preferred by.the community
-(listing quallflcatlons but” -
' not hlrlng) T ‘
uInv1t1ng the class (or smallj
group) to your home for a

"spe01al'demonstratlon i.e. bread -

baklng, dog grooming,. etc.

'9f‘Read1ng and responding to school
to home newsletters,_bulletinsi e

etc. f
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;PrefeiredvinVolvemént

Parents: Please place a / in the column which best Lo
i indicates 'the way in which you would 11ke to be involved
' in klndergarten progrmas.' ) - S N

¥,
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‘Vé;y—guch
Much |
Sé@éwhatf_
 Little “:}
: Noné

Receiving informal home visits
from the teacher initiated , o _
cooperatively by the parent and __ A
teacher and not necessarily to. ..~ . T o

. 'discuss the-child's -progress. o SR :

Serving.on a commipteevtoﬂset up a
- kindergarten in your area.

Serving on a 'scrounging commit-— »
tee! - finding odds and ends S
i.e. telephones; store S : '

- displays, etc.. .. t

‘Serving on -an ethnic committee to
assist the school ‘in promoting
“the culture of all nationalities ' _
i.e. Chinese New Year, Inter-

: natiqnal.foodftastingAday; etc. ;é"

‘Assisting in the hiring of the =~ - -
kindergarten teacher by serving . e
‘on an intérviewing committee. . S S

participating in small group

discusgions with the children
‘in. the" classroom. ‘ :

.Setting up interest centers in - -
- »,the;classroom.developed,by the BN
-_".teacherfﬁ-reading'corner, art = —

box, housekeeping; etc. L

' Attending Open-House to view the
V;child:enFdeiSplaYed work.

4Seivingldn-a;cdmmit£é¢5tqfdecideA R PR B
the length of the children's e e o

- 'ye§rly‘prog:§m;

r



Respondlng to. reports of pupll
progress i. e. report cards

.Maklng puppets, materlals and
equipment for ‘use in the
klndergarten classroom

f Hav1ng spec1al meetlngs at the
‘'school and/or having profe351onal
‘persons visit parents in' their

-~ homes to better understand the
' growth and development of the
., child. - :
Making use of a’ Parents' lerary
which would contain’ Chlld
development books, curriculum
, gu1des, school textbooks, etc.

Typlng and dupllcatlng materlals“

gor ‘the teacher

‘"flAttendlng bake sales, concerts,_; '

'and Award days.

"<Tak1ng your child to places of

" . interest (Museum, ‘shopping
center, etc. on weekends and
holldays)

Rece1v1ng ﬁnformatlon regarding
your child's progress
dlrectly from the teacher -
(telephone call,»conference,
etc ). - :

o Talklnd, llstenlng and readlng
to the Chlld at . home

‘Serv1ng on. a phonlng commlttee -f"

arranglng interv1ews, f1eld
trlps, etc.-

,

~Very Much =

Mnch"

‘_Somewhat-ﬁ

‘Little.

None

117



»

Teaching your child ' 'survival -

skills' at home - tying shoes,;

_buttoning coat, crosé%ng the
street,  etc, - AL
|
.Serving on a Parent-Advisory
. .Committee, working in close .
- liason with the teacher in.
-developing,’ 1mplement1ng and
'Wevaluatlng programs.;

. Attendlng Parent ~Teacher con-

ferences to cooperatlvely 5
discuss child's strengths-
and weaknesses._- :

Flllng and malntalnlng resource

materlals for the teacher.;‘.

- Serv1ng on a commlttee to revise -
g 0perat1ng klndergarten programs._

Preparlng speC1a1 materlals to
meet your child's heeds by -
attending’ workshops in the

~ school i.e.-word games to. i
develop readlng readlness, etc.

-A551st1ng the school 1n maklng

,_S 

"10bserv1ng the klndergarten !

'L”Actlng as. a llbrary alde.

decisions regardlng the
purchasing of materials and _
equ1pment (prlnt and non prlnt)

. classroom 1n actlon._v-

- Being 1nvolved in commzttees to

‘bring about changes, to"

";1hcrease funding etc. which

“could benefit klndergartens
"“throughout .- Alberta.;vu. ~

'7 ;'Pol1tic1ng

Very Much .. .
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*',"’etc.;xr.

S S o
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VerydMuch,‘_
~ Somewhat

. Much
Little
. None

”.Telllng storles to groups of T '," ‘Lt LT
chlldren ' o ' — -

’ Talklng about your occupatlon . o

~ td the children either in- the R

. classroom or. your place of '

. employment (dads, moms, ey
grandparents) R i??‘

‘Looklng through the Chlld s work
brought home from school

- _Tutorlng 1nd1v1dual students
- with instructions from the -
-~ teacher. . ' S

fSaIVaging'stori!s and pictures o ;;}@ o IJ
from old textbooks, making . - , w’ K
‘word charts, posters and. '

/dlsplays (at home or at: school)

A531st1ng the school to ralse
-+ funds by making donatlons of SRR
. baklng etc.u,;;_ REITREE dn_‘.‘-. K R T

'AA351st1na the teacher w1th super-.'
‘vision on f1e1d trlps.-_. IR C————

jDemonstratlng and/or teachlng a’
spe01al ‘interest subject to a
~group-ef children in the. c1ass~ _ = L
- room i. e.,' care, art, etc.:- Vs

-Servxng on a commlttee to decide
‘the kind of teacher and alde
preferred by - the - ‘community
© . (listing- quallflcatrons but

‘. not hlrlng) : L

' .Inv1t1ng the class (or small R

. .group) ‘to your home for a - ";1-
~special demonstration i.e. bread
baklng, dog groomlng, etc. )'

'r, Reading and resp0nd1ng to school
" “to home’ newsletters, bulletlns,




Other ways-of_lnvolvement: Please list any other ways in
_ which;parentSfcould_be,iﬁvOlved in kindergarten programs.”

SR The‘format,ofAthisrquéStioﬁnaire_gives'very little oppor-
<+ - tunity for you to express further. ideas or clarify. some
of" the ones you reacted to. ‘Therefore, if you would like to
. discuss any part Of_this*quesionqpire,with:the researcher, -
. please give your name and;telephone'number;and‘an interview. -
will be 'arranged.: .= - . - . . . N P . §
- : . .

PR oy

3

 .jMngipcere'thanksftO”ydu for taking the time to respond.”” -

v



i

?Eg\ggestlonnalres for teachers and admlnlstrators
/ t .

.followed the same format as the questlonnalre for parents

v-w1th the follow1ng exceptlons- .
Baé;;rbund 1nformatlon B

Ig,tructlons for respondlna to actual 1nvolvemen '

‘of parents and preferred 1nvolvement of parents

]' ' ’ “ e K r .‘ »V‘,/
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Teachers:

1. Years of teaching experience,ziﬁcluding_thisfyear{¥}
. . . ’ : . . . ) B . o v ) - . .
1-5° . . 6-10" . 11-15 16-20 - 20+

2, ‘Years of experlence in klndergarten, rncludin , this
o year - - : zs '
q

T2 3 4 5e

3. ‘Number of years 1n the present school 1ncIuding’this
year - ’ : T U

;7'-1- 2 3 4 ose

4. Number of students - '] , -
l lO ‘ _llflS 16-20 ;;;_21-25» - 26+

5.-'Degree of parental 1nvolvement th1s term -

Very much ' Much Somewhat L thtle )

ane

6. ;Degree of parental 1nvolvement de51red -
Very much L Much t”- fSQmewhat- o thtle

] None : s
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fAdministrators:
l.:~Yearsaof'tea%hing exberience; incldding-this yearv—'

1-5 - 6-10 __ 11-15 . 16-20. 204

2.v‘Years of admlnlstratlve experlence, 1nclud1ng thlS year —'1‘

— f ——— . ——
ERY - . N

193 46 7.9 10 12 12+

i3;7wNumber of years you have been in your present school
S 1nclud1ng this year - _ \\ _

____;.1 . g", 3 4 ';__ 5+
: 4.NxSi;e'Of echOEl - (Number of Classrooms) , |
__1-5 _ 6-10 __ 11-15 ,,'~,16e20 ;;_;"2Q+7.'>
| 5, 'Degree of parental lnvolvement wrtbla the.school -
__; Very much Much ;;___Somewhar_';_;athtlei».‘
___'Nonef R b. | o | ‘4§

1

6. Do you w1sh parents “to be actlvely 1nvolved ln klnder—_.
gar en programs’ o : . :

aVery.mucb ' Much ;' SomeWEat_i v&*Little"

~None:
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~ Actual Involvement

»Teachers and Admxnlstrators Please place a V’ln the
column which best indicates the way. parents are actually
1nvolved in klnderga}ten programs this term. - :



-~ column which bes

125

—

. Preferred Involvement. gff

¢ ’ . T
inistrators: ‘'Please place a v in the -
‘indicates the way in which you.would.
e involved ins kindergarten programs.

Teachers and.

-like parents to/

_—
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- APPENDIX B N
' RANKING OF SELECTED TASKS BY PARENTS,

4 TEACHERS AND ADMINISTRATORS -
LN & L i . . . .
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‘5;"

- and not necessarily to

RANKING OF SELECTED TASKS BY PARENTS,

RS

Receiving informal home

visits from the teacher:
initiated ‘cooperatively
by the parent and. teacher

discuss the. Chlld s

.}»progress.

Serv1ng on a commlttee

to set 'up a klndergarten
in your area. -

Serving on a fsCrouhging‘ -
" committee' - finding odds

and ends i.e. telephones,
store dlsplays, etc.

‘Servxng on-an ethnlc com-

mittee to assist the
school ‘in promoting the

.‘culture of. all nation-
‘alities i.e. Chlnese New -

Year, International’ food B

e:tastlng day, etc."

. A581st1ng in ‘the hlrlng ofi
. the ‘kindergarten teacher
g by serving on an 1nterf o

v1ew1ng commlttee.

'Part1c1pat1ng in small

-group discussions with
the children in. the '
classroqg.,._- o

7 ﬂSett:Lng up mterest L
{ centers in-‘the class~_ =
- room developed by the ;

. tedcher - -reading corner

/

- TEACHERS AND ADMINISTRATORS -

Y

art box, housekeeping, etc;,.

‘Acfuél Preferfe?
S I v
) Ho0nw 0 - 00
+ - ¢ AN 'Y @O AN
£ a8 a0 e g 10
0.0 AP | & O AL
‘M. @ Ewm H g B O
fU ¢ TN 9. - @ TOH
I N SR oY B P

» G
31 22" 28 |23 36 28
- |
T
19 3 2 |27 20 12
21 1171124 7 15
35 28 3L/ 28 19 25
P
3315 17 |32 29 31

21 13 18.|20.21 23
. b
20 19 19 |18 16 .18

A .

. 127
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11

12
- at the school ‘and/or .
having professional per- -

14

Actual

‘.“Preferred-

iAﬁtending Open-House -to view

. the chlldren S dlsplayed

" work.

Y

_Serving on a committee to
- decide the .length of the

children' s>yearly program

:Respondlng to reports of

.pupil progress i.ev report
cards Lo

oMaklng puppets,’materlals

and equipment for use in
~ the kindergarten class- -
room. . : .

Hav1ng specral meetlngs

sons visit parents in -
“their homes to better -
“understand the growth
‘and development of the

”'1ch11d S

C13

14

R a-concerts, and Award days.{j

16

.Typlng and dupllcatlng

>Mak1ng use of a Parents

Library which would - @>

““contain child development’
books, curriculum guldes,ﬁ.'

school textbooks, etc...

mater1a1 for the teacher.f

Attendlng bake sales,

:?Taking your chzld to
- places of interest L
_(Museum, shopping . center,@

etc. ‘on weekends and
holldays) . BN

Parents |-

“15

'32 

10

{)Téachers -

\."'

N

23

23

Adminis-

.w—

22

28

27

trators .

C A

Perents' :

}26r

16
15
117,

QBI;A

“12

Teachers |

30

10 .

14

23

 12“

Adminis:

13

trators .

14 -

24

128

32 .



17
18
19

20
21

| . 22

‘Serv1ng on a. phonlng

Receiyihgeihformation_
regarding your child*s
- progress directly from

the teacher (telephone T

.canN, conference.etc ).

Talking, listening and

' readlng to the Chlld atf

home

committee - arranging .
;nterV1ews,uf1eld
trips, etc.

Teaching your child’
" 'survival skills' at

_home - tying shoes,
‘buttoning coat, cr0551ng
the street, etc. s

Serv;ng on ‘a Parent-
‘Advisory COlette,‘f'
working in close .

' liason with the teacher
‘in developlng, 1mplement1ngu'

and evaluatlng program.~»

4

‘Attending Parent-Teacher

conferences to coopera-{

. tlvely discuss child's ,
. strengthé and weaknesses._]f

Flllng and’ malntalhlng o

the teacher.fe_<l

Servmng on a COmmlttee to.f;
T 28.

revise»operatlng klnder-
garten programs.,-'

Actual

7'129,'

Preferred

Parents | ..

16

18'

 resource materials; for 13-3;24;-

12

Teachers
Adminis—'

12

>16

trators .
~.Parents =

l2r 24 21

25 | 25 22 22

‘Adminis-
. trators

Teachers -

119 2 10

-

 3C"f27‘ 29e";ef;:”:



'oActoal

©o130

| _Preferréd l

25 Preparlng spec1al materlals-

"to meet your-child's. needs
by attendlng workshops in

the school i.e., word games

:. . to develop readlng readl-
. . ness, etc.

26 A551st1ng the school in
~making decisions regardlng
- the purchas1ng of - ‘
‘ materlals -and eaulpment
(prlnt and non. prlnt)

27 Observ1ng the klndergarten o

classroom in action.

‘ 28 Actlng as: a llbrary alde.'

Parents

Teachers. . |.

25 21

Ny S
C 29 Belng 1nvolv d in commltﬁf e

tees to bri; g about -
.changes, -to increase

"~ benefit kindergartens
‘throughout Alberta '
‘o'Pollt1c1ng '

30 Tellang storzes to groups
of chlldren. ]~; .

31 Talklng about your occupa--
'-ﬂ.~'-t10n to ‘the ¢hildren:
V‘_.Qelther in, the ¢lassroom
. .or. your pxace of employ-
~ ‘ment (dads\ moms,‘grand~-
- fparents) cat

A
: \

32 Looklng through the Chlld s }°<*.~jpﬁ_ '
1010 19

work bxought\home fIOm o
school ' S

- funding etc. which. wouid}"'26ioi9f

33 Tutoring indiv dual stu—vﬁ'" -

from the teachér.

'dents ‘withsins tructzonsg-:of295§lé

“Adminis--
.. trators

25 |

1o

- 30
27
23

9 25 -

}ggff

33

Parentsi_

29

10

22

24

a2

Teachers

Adminis-
-.trators

28 30

13 17

25 27/ .

18,20

15 22



.'_3.40»

36

_Actualv.'

'Preferred

Parents’

Salvaglng storles and

pictures from old text—

~ hooks, making word - ,"'13,,
'charts, posters and

-dlsplays (at home or. at,
school) :

A551st1ng the school to _
raise funds by making = 12
o donatlons of baklng etc. -

-A551st1ng the teacher Wlth :
supervision on fleld L 11

. L Mn -

trlps.

’Demonstratlng and/or

“teaching a spec1al

- interest subject to a -'4__-36
roup of children.in - . "~
_T\%he classroom i.e. Pet L

e care, art, etc._

‘ _-3_8_

,e.-ng

Serv1ng bn a commlttee .
to.decide the: kind of

teacher and aide pre- S 2%'

ferred by thé community
(llstlng quallflcatlons

~ but not’ hlrlng)

Invxtlng the class (or
~small. group) to yo r

" home . for a spec:l,al 34 25

demonstratlon, i, e.-

" bread’ baking,". dog "

t,‘"groomlng, etc.:j;g,

Reading and respondlng

“to school to home news= ' 5

letters, bulletlns, etc._;

Teachers - .

14

17

20

Adminis-
- trators

12

23
_f24

?29.

Paréntsl

13

11

21

28

Teachers

Adminis-" . |

- 11

_ trators

C 131

23 29 .

1719



™ . APPENDIX C

 ACTUAL AND PREFERRED PARENT INVOLVEMENT RESPONSES
| . BY|PARENTS, TEACHERS AND ADMINISTRATORS .
. OF EACH SCHOOL . .« .. . =
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13--4.

 ACTUAL AND PREFERRED PARENT INVOLVEMENT RESPONSES

'scho

BY PARENTS,

"5f Parents

ol  Actual

e Pre~ " .S
‘ fe:red Actual -

Pre-
ferred Actual.

TEACHERS ‘AND ADMINISTRATORS R
OF EACH SCHOOL '

N S
Teachers ‘Administrators
- Pre---
-ferred

o
- O

B T P
© @ u O e W

0@ S WwN ]

[
B

NN

105
161
S s

.87

86

88 -

95
91 -

"AffNo“ReSPQnsea
© 89
o 93
© 92
88
99

88

'»f t9§li f
I
R [y

D97,
160 .
122

119 .

156
113
o114
".165‘_‘,.

99
140
117 -
S 116
b
REEL AN
108
S
o1
o108
los

1200

89 -
~ 105
107
< 85
107
S 96
.94
94
e
- .113?;
SN
Sz
106 .
B TR
97
V.Qj39' ;
,fléG,f7 
104
138
lon
o3

BB

175
136

138
153

1630
183
s

133+
133

154
. “No
Response
ulSO.

174
156
186
171
173

126
138
160

- 122
.82
93
04
o1
104
106 -
S 124
110
(118
107

s

140
127

-13Q;““

121 .

148

3

6
108

150
134

";1355"

‘131

1

o118

B 55 B
f129 ._
99
96
‘”7lﬂ5;wiﬁ
S5
i1z

T

131

','_15'6,‘ SR
150
158

40



