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'+ ABSTRACT

The purpose of thlS study was to 1dent1fy currlcular

objectlves for the preparatlon of elementary school phy51c€
-
educatlon teachers The study was 1n1t1ated partly because

of the increased-attentlon being g;ven'to phys;cal_educatlon

in.elementary schools; .

Two sourcés were selected to identlfy these objec—

"’tives: flrst a review oF llterature on the subject of

elementary school phy51cal educatlon, and secqmd a ques-
tionnaire which was sent to teacher educators ‘and superv1;
‘sors worklng w1th elementary school phy51cal educatlon
teachers across Canada. 1In the revlew of llterature, the
writer examined the areas of growth and development of thev
chilad, provincial'curriculum guides, receht trends’ in physi—
cal education; and teacher education programs} From the |
information obtained 1h this review, a number»of'obgectives
were identified These ob]ectlves were dlv1ded into. five
categorles- growth and development learnlng process; mg\//
ment experlences, organization and admlnlstratlon,land,
evaluation. QueStionnaires were sent to eighty—two teacher
educators and to seventy-one supervisors‘across Canadaw
Responses were,received from:seventy—nine point three per-.
cent (79.3%) of the teacher educators, and seventy-four

point six percent (74.6%) of,xhe supervisors.



)

The o;jeotiQée*supported hy-the teacher‘educators
were 1dent1f1ed s were the objectlves supported by the
--superv1sors. The objeqtlves upon whlch both groups agreed
were comblned to form o e llSt of . objectlves coming from the
respondents. ' The llSt of objectlves dérlved froé the res-
pondentF was then compared to and comblned with the list of
ti'objectlves 1dent1f1ed from the nev1e% of literature. ;

' ?hrough thls process, ‘a flnal f‘St ‘of thirty-five (35) ob-
jectives waevpﬁopoaedfﬁor the/preparatron of elementary:

)

sohool_physical education teachers.
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CHAPTER I

NATURE OF THE STUDY

I INTRODUCTION
LR

B

The debate regardlng the preparatlon of spe01allst

versus qenerallstateachers for the elementary school 1s con—T

’r,

tinuing. The presence of ‘more spec1allst teachers in the

\
school is advocated because of the 1n51ghts they should be

'_‘.‘\ e

able to prov1de in thelr sub]ect areas. Others ma;ntaln
3

that generalist teachers ca#n play: a more 1mportant\gole in
the total education of the elementary school child. !
Phystcal education in the elementary school is one

field where both specialist and, generalist teachers SQEm to

be necessary The classroom teacher _in the primary grades

is often reaulred to teach physical educatlon whereas the

specialist phy51cal educatlon tedcher looks after the ln— =
-

struction for upper elementary classes, helps teachers of

the primary grades-with plarining and conducts the total phy-
‘\¢“
sical educatlon program for the school (Taylor,f1963

A.A.H.P.E.R., 1970; Whitehill, 1970; C.A.H.P.E.R., 976;

Pl

Gilbert, 1977, Nova Scotla Department of Educatlon, 1976)
It would seem deslrable, then, that the profe551ona1
preparation currlculum°for'elementary educatlon teachers in-

» ¥
clude electives in the area of phy31cal educatlon At the.

.



»

4

.:“,‘v‘. . s :
same time, an opportunlxy to speclallze should be provided

,,for those students partlcularly 1nterested in teaching

; o :
elementary school phy51cal education. '\ ’

*

: An examination conducted by thlS wrlter 1n 1971 of
all avallable calendars publlshed by edpcational lnstltu—'
tions offerlng degrees in’ phy31cal educatlon in Canada |
revealed that, although some electlves werec:ffered véry few

TR 1nst1tutlons in fact had a currlculum de51g%ed to prepare
spec1allsts to teach phy51cal educatlon in elementary
schools. Today, however, a greater ngmber'of lnft;tutions.

s
have’ develOped programs for the preparation of physical

S,

B

educatlon spec1allsts, as 1nd1cated by the unlver51ty calen-

f,

dars (Alberta,nl979, Brock 1979; Calgary;«l979; Simon

Fraser/’l979).

|

.

{1  STATEMENT OF THE.PROBLEM ..

o The purpose of thls studyiwas to suggest obgectives'
for. the preparation of speC1allst phy51cal educatlon teach-~-
ers in elementary schools. . ft
' In an attempt to achleve the purpose oflthe study,
answers to the follow1ng questlons were sought:

. l.' What . objeqtlves for the preparatloniof~speciar-
ist; physical educatlon teachers are 1dent1f1ed 1n the |
llterature°k. ’ . | |

e

2-- What objeCtAVes for the preparatlonrof_special—

\ \

“a

1st phy51cal edupathp teachers are 1dent1f1ed by sﬁpe%ﬁl‘

"‘»_lg o

visors of.physical-eduCat;on in the elementary schools?



" ' 3. f%hat objectiyes for the preparation of specia-
'list!thSicai education teachers are identified by teacher
‘educators?

4. What COmmonalities regarding‘objectives for the

preparatlon of spec1allst phy51cal educatlon teachers are

4
oo . Y

- found in these three sources°
- o III  METHODOLOGY

Two sources of 1nformation'were selected for this
1nvestlgatlon. One was a rev1ew of literature out of Wthh
pertlnent data was retrieved to help answer the previous
questions. The second source was: a questlonnalre which was

v sent to superv1sors and teacher educators of elementary
‘school phy51cal educatlon Agaln,Jthe gquestions were pre-
pared in an effort to obtain answers to the initial ques-
S " e
’ in the follow1ng manner :
1. A list of objectives from the review of the
literature was identified. | | .
2. A list of objectives from. the guestionnaire to
‘superv1sors was 1dent1f1ed
| 3. A list of objectlves from the guestionnaire to
" teacher educators was identified.

4. The objectives derived from both questionnaires

mwere then comblned and a final list was prepared by select-

He objectlves agreed upon by both groups.
o S R 0 The f}nal llst of objectlves derlved from the

W
[Ty

- o . . \

tions AII of thisilﬁformatlon was used by’ the:gnvestlgator



A

’

- questionnaires was then compared to the list of objectives

identified»ffom the review of literature.

uﬁ\E'Aiseparate section, in this study, was devoted'

! s

_to findings other than objectives. )

7. A fina; list ?f objectives for the preparation

of elementa:y school physical education teachers was then
- . - T

' ' L L'

drafted.

?

IV SIGNIFICANCE OF THE STUDY
Up uhtil the time ﬁhis study §gs(produced,'there was
little information avéilable regarding thé pre;a}ation of
Canadian teachers‘fof elementéry school physical education.
Many institutions had devised their own programs whigg.were
beihg publicized in the area surrounding each institqtioq.

The information gathered in this study was on a national

.scale.

a
0y
-

Another significant aspect of this study was the
fact that cbmparisons were made between responses from super-
visors in the field and teacher educators. These compari-
‘sons helped ‘the investigator determine the extent of con-
”éruence of perceptions between those who prepare teacheré
and those, who work with teachers of children in physical
education.

The final outcome of this study was a présentation
of suggested~objec£ives fo; théspreparatiqn of these tea-
‘chers. This was accomplished by using a logical sequence of

precedures in which the two major sources of information



were employed. Consequently, the objectives should be rele-
vant for teacher education jnstitutions developing programs

to prepare elementary school physical education teachers.

-
L 4

A LIMITATION?_OF THE STUDY

This‘study has been limited by :

1. Excluding from the survey allwteacher education

4 S

courses other than those designed specifically for ﬁrofes—
' <

sional preparatlon in. elementary school physical education.

Thus, the investigator cannot penefit from potential perti-

nent information from these cources.
. -~

. T
' 2. Using a questionnaire to collect data. The per-
centage of returns is a limitation in itself.
3. leltlng the populatlon to teacher educators'and

supervisors of elementary school physical educatlon'in
Canada - although these people represent expert people in
their field, that is not to say that another population, for
example classroom teachers; would not have provided usefnl
information.

4; The‘investigator's interpretation of responses.
There was no way of assuring that the writer understood

- . .

exactly what the respondent was saying.

5. The fact that a flnal evaluation of the suggeeted
objectives can only be made after they have been implemented
in a partlcular 1nst1tutlon This would imply that an in-

stltutlon would implement these objectlves in its program

for a period of time, before proceeding to an evaluation of

¥



these objectives.

VI  ORGANIZATION OF THE STUDY
The methodology used for the development of the
study 1is presented in Chapter II. It is a step by step,
-t,» . - N . *
explanation of the study.

k8

Chapter III ‘consists of a. rev1ew of literatnre re-
lated to the four questions asked: in the statement of”’ “the
problem.» The result of this chapter is a’"list of objectﬁves
for the preparation of elementary~school physical_education
teachers, as determined by.the investigator. |

'In Chapter IV, all'the information on the‘collection
of data is provided: The measuring instrument is explained
in.detail as is the sample selection.J '

Chapter V giveSnthe survey findings It identifies

\
the findings. from the superVisor questionnaires and the tea-

cher educator questionnaires. The method for analy21ng the
, o

data is reviewed. Findings regarding program objectives are

identified. A section on other findings from the question-

naire.is also revealed. . o |
Chapter'VI consists of a discussion of the survey

findings. This® dis¢uSSion is divided into five speCific

areas, as they are identified in the questionnaire: growth

’

and development, learning process, movement experiences,

organiiationgand administrélion, evaluation. Finally, a .

list of’ objectives, agreed upon by superVisors ‘and- teacher

educators- in thetquestionnaire, is submitted L e



~

Chapter VII provides avﬁihg;Vliét of'curricular"
3 object4ves'for the‘prgparatibﬁ,qflteachers in'élementary

.-

'échool physical eﬁucéfion; This list is obtained by com=-
bining the informatiéh réceived from tﬁé;réview_of_iitera—

ture and the questionnaire.
! - . !

-Chapte:dylllleonéists of avsummary‘of the study. It
includes als implications for present programs qnd{fecom—;.

mendations for future research.
L VII ~ SUMMARY
. 2 "
This chapter identified the nature of the study. It
provided information on the methodology. The significance
~of the study was,ekplained. The limitations were recoghiiéd.

-

A detailed account of the remaining chapters.was_rbviewed.'



- CHAPTER II : -
METHODOLOGY = - - L

I.- INTRODUCTION

The'purpose.of this Stndy was to sdggest bjectives>for~'
the preparatlon of elementary school spec1allst thS1ca1
edgcatlon teachers. Thls chapter w1ll clarlfy the following: -
points£~ the choice of sources of currlculum objectives for
this study; the ratlonale underlylng the choice of sources
for(thls study; the procedures followed durlng the course of'
- this study; the presentatlon of a theoretlcal framework for
hthe,study,'fl'z'J .'j‘&

. o IIQJ soU§CES:0F OBJECTIVES .

Currlculum objectlves may be drawn from varlous sources{
.Learnlng and growth processes, social needs, organlzed know—
ledge, studles of learners and studles of subject matter
speclallsts have been mentloned in currlculum llterature

J
Out of all the potentlal sources, the wrlter has selected

two: studles of elgmentary school phy51cal educatlon and

~

oplnlons of elementary school phy51cal educatlon spec1allsts._"

IIT. RATIONAﬁE.FOR SELECTIONFOF SOURCES OF OBJEQ?IVES

It was obvious that studies dealing ﬁith elementary
F . ; e
.school physical education would be important since;théy

2



relate dlrectly with the toplc of this research AThe writer

- w “

oplnloned that the llterature contalns ‘a wealth of 1nforma—i~

_tlon and that 1t could be utlllsed 1n the 1dent1f1cat10n of

curricular objectlves.. It was also felt that Oplnlons comlng

B d

from Canadian,’ Amerlcan, Brltlsh French authors would draw
a clearer picture of the wants and needs of elementary school

physical educatlon teachers. Many of these authors are ~

P

highly educated . somie have worked in- the ﬁleld for a number

of years, some have done a great deal of research in: thelr

.\

respectlve areas, thelr expertlse would be 1nva1uable. An

added advantage is to be able to grasp and make use of the

s

phllOSOphleS of writers from four dlfferent countr1es..>When

it comes to 1dent1fy1ng subject matter content, thls-writer'

feels that these authors have more than- enough 1nformatlon

A

to prov1de.

The second source, opinions of spec1a11sts, Was selected
- ot

51nce the wrlter felt that people worklng 1n the fieldAhave
had experiencesbandyfeellngs 1n elementary schbol physical
educatlonwthatucould'not~be neglected. -Superv1sors are
ordlnarlly selected by thelr school board because ‘they

jdempnstrate leadershlp qualltles, they possess academlc r”f“
B -

standlng, they know children and .they know’ teachers. ) -

“Teacher educators normally have a hlgher académlc standlng

than public school teachers. The very nature of thelr work

- ©

justifies their selection for thig study.

’

g
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TV, PROCEDURES FOLILOWED TN THTS STUDY

Tw soureces of information were selected by the
writer for thic stuﬁ; The first was a review of Titerature
nf elementary S”hgﬁl physical education suhject matter . The

. ‘ N . -
cecond was receiving opinidns of specialists through the
Form of = QUﬁgfionnaixr. The proablem ~as how to male u-o
of these ‘ue eanrcea . 1k was evp-cted that aome of Fhe in
formatinn ohtainad fram the firat conrce w o nld not ceve r ey
exactly with the infFearmat ion 7cvf'ei\'0ﬂ frovm Hw; aprmnd amny co
Theyefeor~, the :nunnﬁiqqtpﬁ iﬂopFifihq( I I
Aurec to foallow in malkina final e e iy vy ey iy e
"Qlecf;""\ v f j(‘("l"i oo

1. If thore s no Aif feyen-e of 'jpi]\i(j]) fyom P )

the liter abture oy »hg recpondente, ‘he et ives il b

Accaphbsd. T+ - il11 he presumed that thoece hijecti s

Aqread upon by 311 pa]’k'ios ivenlyed in the ebtudy Vi e HE
1

e vevifiel by '\mr'-:‘vinq [ YD "\4{'}0(‘{-_;{"--'-, Aery el Fayoam U hin

Titerati e with the obhjrebives Agreacd apon 1oy teg her o 1o 0

bara and enperw it o din the gquesti nnairas, Only th- anr
()b'iect'i“f\f: that Ay A ~3 aron hS A LA AL ST AN S AR ey e

f bhe vesgyc ndrnte will he caneidnr o

?. ITn the raace ~f aSbijetives Fhhat =re n~t agreed

'Upﬁn by.*hg I?cnonﬂonrc AanAd the litevature, the inv- gtigator

elacted ta.include 0 the Fimal ligt the chijoeed i s proreed
. -

pre

bv t‘\‘—:‘ ‘];'1\7' by ' .
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For purposes of clarity, seven steps were identified in -
this study. They are presented here in a logical sequence,
enabling the reader to romprehend the total methodoloagy

selected.

Step One: Identification of Objectives from the Literature

A comprehensive review nf the literature was undertaken.
Cut of A11 the material available, the writer selected four
‘ "
general areas: growth and development, pravincial curriculum
gnides. recent trandes in elementary school physical education,
teacher educration programs. These four Aress contained the
most poertinent. information for this study. From these feour
Areas, a ceries of ohjectives hecame apparent, bhased on the

numher of times they were mentioned in the literature. These

objectives were divided into five cartegorier -  arowth and

-
developmen' , movement experiences, learninng tremesae, oxann

zation and adminietration, and evaluation,
“ter Two: Identification of Objectives from Supervisors
A guesticnnaive wasg prppared and sent to cuperv1§ors of

e .

eiemontary school! phys;cal edlcati . Tt. was ba%ed” Iardely .
on information accumulated from the review of literature.

The rasults of the quostionnajre indicated that certain
ohji~rctites wevre dremed "mﬁqf‘impﬁ'fan“" by the fesﬁondentﬁ

for the preparaticon of teachern. All the ~rdacti ea were

rlaced in PRW;QOYiOQ identical to thaae mentioned in Step Qne.
?t?P“?h€§¢3w_?§EPEifiFQE}QD.9f~091§9tiV¢““££99“TeaEEQENEQEEE?OFﬁ

A secend guestionniaire was prepared and sent to taachar

edurntarn Af alamaniary arelymel physica]l educati o n, Tt was
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'aiso based largely on information accumﬁlated from the review
of literature. The results of the guestionnaire again iden-
tified some objectives as "most importantf for the brepara~
tion of teachers. All these objectives were placed in cate-
goriéé'identical to those mentioned in Step One.

.

Step Four: Combinihg the Objectives of both Questionnaires

The results of thé Teacher Fducator and the Supervisor
questionnaires were subsequently compared and combined. Some
objectives in the qﬁeétionnaires were agreed upon by both
groups of respondents, while others were not. The objectives
agreed upon were sepérated from the other objectives. of the
questionnaires and constituted the list of objectives recom-
mended by the respondents for the preparation of elementary
school physical education teachers.

Step Five: Comiparing the Objectives Derived from the
Literature with the Objectives Derived from the Questionnaires

1N ~ 3

The writer.then made a side by side comparison of-'the-

objectives identified in, the literature with the objectives

- - . &

identified in thé—quéstioﬁnaires. BOEH liéts of objecﬁives
had heen placed in .five categories: growth and development,
movemernt experiencég, learning process, organization and
administration, and evaluation. The intent here was tn see
W‘}‘iich obijectives were found in bot‘r‘\ lists.

Step Six: _Other Findings
T 1 el

The nature ~f some questions in the guestionnaires
offered infermation other than ohjectives. The investigator

Fal+ +hat thie irforma+ion 1'»= important alsc and therefrore
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4

included it as a separate section in the findings. Topics
such as the kind of specialists needed to teach elementary
school physical education, the minimum amount of academic
aqualifications.requireé to teach, the academic quallflcatlons
of teachers working presently in the school system, were
discussed. ‘
A theoretical framework was created. Its primary role
wag to list all the steps of this study and place theﬁ‘in a
'logical working sequence. The result was a visull picture.
of the total operation. Figure 1 sths the framework.
V. SUMMARY N
ThisAchapter discussed the methodology used in the
stud? The sources for the selection of objectives were
”1dent1f1ed ‘and justlfled »seVeﬁ steps summarized. the’

procedures followed in the study._ Finally, a theoretical

-

framework was presented
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CHAPTER III

REVIEW OF THE LITERATURE

1. INTRODUCTION

i
' - )
i .

It will be of interest to the reader to note that
",this review of literature, as well as the complete study,

originated in 1971. Recent literabmre still identifies the

3

same ingredients for a good elementary school physical'edu—
cation program. Children are still in need of phy51cal
act1v1ty, and teacher quallflcatlons basxcally remain the

same (C.A.H.P.E.R., 1976; Nova Scotia Department of Educa-

tion, 1976; Kirchner, 1974; Gallahue et al., 1975; Stanley,
1977) . Therefore, this review is presented as it was writ-
ten elght years ago. |
Four basic areas in the literature were chosen for
review on this chapter.. First, since elementary school
teachersrin physical education deal primarily with the

physical dimension of a continuously developing child, a

- a

review of studies on child growth and development was deemed
. necessary. Second was a review of physical education pro--
grams 1in elementary schools as suggested by Provinc1al curT. . 4.

riculum gurdes 1n Canada The thlrd area rev1ewed was""

f:yrecent trends in elementary SChOOl Phy51cal educatlon pro—"””

'grams:~ movement educatlon, perceptual—motor development,,_,gyl,
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out.door-educatio‘n,;tO”haine“a'fewv Flnally, an examlnatlon
,rgof calendars, studles and artlcles deallng with: teachers andz”
"teacher educatlon in elementary school phy51cal educatlon/
iconstltuted the fourth area.of reV1ew From these four.g,

areas, the 1nvestlgator 1dent1f1ed a- number of tentative . -

~objectives to be pursued by prospectlve teachers. These

<

...... ,,‘,; P S e e e e e

objectives-were cate%orlzed 1nto flVe dlstlnctlve areas-f e
growth and development learnlng processl'movement.experlry/%”{7
. , . S A . -/'., o

ences, organization and administration, and evaluat;onf/

II. GROWTH AND DEVELOPMENT

' The Complexity of the Child . '_'“ .
- . Behavioral scientists have provided much of the infor-
mation known to date about chlldren and their needs. Many
confllctlng theorles of Chlld development have been advanced
neverthelese, some 1nVestlgators have been‘able to establish
a set of general principles which apply to the growth and
development of the human organism (Gesell, 1954). Follow1ng
an extensive study(én growth, Arnold (1968) 1dent1f1ed
certain principles ﬁﬁIéh would be of importance to physical
- education teachers if teaching was to be based on an under-v

"standing of child development The principles_are stated

as fOllOWS"" R '“-‘ S . ‘f . ;"g.-‘.-_ﬁ‘_' o

.oy . R e

. ‘s .s S R e e .

Dot - ‘ - ) R

;u;éfﬁfl Growth 1s a contlnueusaprocess

. el - R P
e . - -, . 5 ..
. R I IS - PR LT

.,;,i,_:u“f}EZﬁf Growth follows ‘A orderly sequence.pgy.m

Coele oo

@

3. Growth is characterlzed by fluctuatlons.“

;4 The rate of growth din 1nd1v1dual chlldren dlffers

Lem el
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5. Growth occurs in'a holistic manner.

. Ceh Growth is accompanled by a change in behavior
"patterns. (p- 29) :

Development of the whole person, the total belng,-or -
‘the- total personallty are terms commonly ‘used in statements
LS
about the general purposes of educatlon' but even more

Q;,shyhunlversal are. those terms whlch refer to the processes of

g b .,d T e

o .,»,.‘ ".

*jjdevelopment 1n theghuman organlsm,_ Understood 1n thlS way,
'Dﬁtherhysical'pPOCess, the emOtlonal process, the mental
"process, +the social- process together make up the whole
person (Humphrey, 1969~ ‘Buchery, l963)-; Each process .;
develops in a contlnuous and orderly sequence, it fluctuates,
it occurs in a holistic manner, and the rate of growth'
differs in each child. Of particular‘importance to physical
educatmon are the prlnclples relating to the rate of growth
apd/the hOllSth ‘manner in which’ growth occurs. ‘The former
1dentlf1es the fact that each c¢child is unique. The latter
supports'the interrelationship and interdependence of the
. processes within the person. The physical education teacher
who uses the physical process as the medium for achieving
his goals\cannot rely solely on this process. It depends on
~and_relates. to-the'other processes .
‘;ljliRhy51cal and Motor Development of Chlldrenj;‘;:f

BT FL R SCI ¥

o Several phy51ca1 deVelopment characterlstlcs of

chlldren, whlch are ba51c and necessary for effectlvej

e motor performance later “int llfe are Hlscussed'here."

Lo . . PR F R T T I A



18-

Physical'development. Children of later childhood,

from about six to tweive years of age, are characterized
more'by'perfection of previously acquired skills and
abilities_than the‘emepgence of new;ones. These yea;siare
ones of:sloy_deuelopmenta}wcnange while at thevsame.time
rrapld learnlng ‘is taklng place » Later childhood years. are

terminated by the pubescent growth spurt (Espenschade, 1967 )-.

';.LThlS relatlvely slow but constant perlod of development 1s

" an 1mportant “factor in improved’ motor functlonlng and coor-

dlnatlon, for .excess energles are dlrected toward perfection

4
- gradually. The-llmbs-grow proport;onally more than the -

" trunk, particularly in boys. - Studies have also reported
slight differences in hip-shoulder ratio,ithighs, length of
forearm, thoracic circumference between boys and gifls.
However, Espenschade (1967) suggests that these differences
are slight and that there is little dlfference w1th respect
to physique between boys and girls at this age level.

The body build of the child is based on the inter-
relationships of height, weight and various anthropometric
measures. Children and adults are generally classified as
lean, muscular or'obese. In Sheldon's terms (1940), the
classification is known as-ectomorphy, mesomorphy and
endomorphy. _Mesomorphs are shown to be superior in most

activities, followed by ectomotphs} Endomorphs, because of

e

their excess weight, prove to Jbe less competent. It is also

e ot e e e e e R I T - PR R .
v A 9 I e LEER

;of ba51c movement patterns Bodz size and proportlons change
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interesting to note that there is a high éorrélation between
body build and certain types of physical activities T

Loy : [

(Willgoose, 1968, 1969). . °
'Strehgth is another important characteristic of physical
development. Because girls tend to mature approx1mately two

.. years. ahead~of boys, they reach the}r‘strength peak. earlier.
than do boys. ' Espenschade‘(f96%;;theorlzes that girls equal
and ev%%snupass boys in strength at the peak of the glrls
strength galns, but that boys are found to be substantlally
stronger on the average. Thus process occurs durlng the
elementary school years. She concludes that there is a
definitevsex difference in.the strength of elementary school
children. |

Balance is necessary in any kind of motor activity. It

can elther be dynamlc or statlc There are conflicting

R

»:reports w1th regard to" progress 1n dynamlc balance..~f%
iseems that it fluctuates between the ages of seven and ten
(Keogh,-l965). Also, sex differences are reported by Keogh,
favorlng greater 1mprovement in boys. No sex dlfferences
are reported in studies on static balance; Keogh reported
however, that girls progressed in spurts whereas boys showed
.a more consistent progress between the ages of‘frve and
eleven. . |

FLex1b1114y characterlstlcs play an 1mportant role 1n

motor abllltles. Hupprich and Slgerseth (1950) found -most
flexibility areas to increase in girls between the ages of

six and twelve. The Kraus-Weber test, in which hip flexion
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is measured in boys and glrls, consxstently reported glrls

“to- be more flex1ble (Fox and : Aturrd 1955) . However,_lt lS’
“““ dlfflcult to draw conclu51ons on flex1b111ty 51nce it is a
hlghly spec1f1c factor; that 1s, the flex13111ty of the- hlp
‘is not the same as that of- the ankle, and so on. Lelghton

-

(1960) suggested ‘that: hab1tua1 act1v1ty patterns affected
flex1b111ty. Both Lelghtom (1960), Hupprlch and Slgerseth
{1950) . concluded from theirwresearphdthat“flexibility'

" decreases in boys and girls at adolescence. This would
sﬁégest that it reaches a peak during efementary'school

years. k .

It is‘obvious that coordination is related to:the

,development of motor skills. The most commonly used test of

coordlnatlon is the Brace test w1th its graded serles of

twenty stunts. Espenschade (1967) reported that both sexes

S . -

..performed equally well and con51stently 1mproved 1n total

4

—

performance in coordlnatlon until the age of eleven

Other physical characterlstlcs-that ‘affect motor perfor—

mance are endurance, power, agility, speed, and reaction
time. All of these determine thé level of motor performanCe
each boy and girl will attain. Physical education teachers
are obllgated to help develop these qualltles in elementary
school chlldren, partlcularly since this seems to be the

" tlme when much progress is: p0551b1e (Espenschade, 1967)

.Motor development andgperformance. Generally speaking,
the skills mentioned here are partially developed- by the
time children reach school‘age. If the physical development

a



characteristics continue to develop Ain each indiVidual ‘as

expected’ ‘there: Will be progress in" the performanCe of - such

baSlC motor skills as running, jumping, throw1ng,~catching,

kicking,'striking

Running in a- reasonably acceptable form lS developed by
the age of five A steady increase in body size and strength .
@roVides increased length in the running-stride, .which

results in additipnal speed (Espenschade, 1967). Also, an

increase in ability to run greater distances with age is

yevident.. Keogh (1985) found that both boys and girls showed

r : : . : N
a consistent year to year improvement in running speed

between the ages ofefive apd eleven, and that boys tended ro
: .

“run’ faster than girls at around eight years old:

Jumping is usually performed by the time the child is

- able to rtinv Since running is - baSically Similar to certain.

[y

kinds of jumps., However, jumping is. regarded as moré dif-
ficult to do because lt reqUires Vigorous movements and non-
. support moments (Wickstrom,’1970) Y Jumping performance of
the school age child is generally measured by a vertical

jump or a standing broad jump. Performances by children
shoWﬂthat they improve each year.' Keogh (1965) found no

important differences between the performance‘of boys and

: girls until the age of eight, when boys became better

“In thrOWing for distance, boys have been found" to ‘be -
superior to girls,at all'age levels, and tHis difference
becomes increasingly great,with age (Espenschade, 1967).

This is also understandable because "the larger forearm
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. length .and glrth noted in boys. .. gives them a mechanical"
‘and strength advantage in the propu151on of an object for

“dlstance (Espenschade, 1967, p. 162) Another theory is

that boys attaln a more mature throw1ng pattern than girls.

- Klthough form, aCcuracy and distance have been used as

criteria for evaluating the throwing ability of children,
the most freduently used criterion is the ability to throw
for distance. Wickstrom (1970) suggests that there are four

sequential patterns in the throwing form: (1) a straight

forearm extension throw; (2) a trunk rotation_added to a

[

more complete arm swing;. (3) a forward step; (4) a prepara- _:

PR sy “. e

tlon7 the actual throw, the follow.thrOugh The child

~~~~~

"Catchlng develops at a slow rate compared with other ablll—

ties. ~Even at six years of age, the perCentage of chlldren o

, prof1c1ent in catching:is relatlvely low (chkstrom, l970)

f

.Good"hand—eye coordlnatlon is necessary. However, boys and

girls tend to improve each year. This is evidencqg by the
fact that they learn to catch progressively smaller”galls i;
the early grades, and demonstrate a more effectlve catchlng
technique later bn (Wickstrom, 1970). o
chklng is the unlque form of striking an object without
dlrect use of the arms. Mickstrom (1970) presents two
studles which indicate that boys. in elementary schools

exceed the girls in kicking for distance and accuracy, and

that boys and glrls improve at successive grade levels.
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Habituation seems to be related to kicking ability ‘and to

. other abilltles as well. In countries where -soccer is the
: ; < |
national sport, children learn to kick ‘a ball as early as

preschool. 'InaGanada,vthe sport is becoming more popular .
due to the arrival of professional soccer in North: America.

It will be interesting to see what effect this has on the

kicking ability of Canadian children. .

Striking develops at a slow rate because of the mul-
g et e et e - - f‘ o -

tiple factors involved. The various striking motions pos—

vsible, the types of striking implements, the sizes and forms

© of the objects to strike, the minute coordinatlon details,

. s
v "

alrl of theése are con51deratlons which must be taken into .

A [

_ account when discuSSing the act of striklng It is, there-
fore, difficult if not 1mpossible to measure for general

.striking performance. Striking performance is specific to

.
\.

the activity. Wickstrom (1970) drew the foilowing conclu-
sions after reviewing studies invoiving specific striking
a qd . 4 .

performances, first there is a constant increase in the

performance of boys and girls at succe551ve grade levels;

second, boys are generally better than-girls. ' )
‘ From'this brief discussion of the rnnning,'throwing,
jumping, catching, kicki%g’and striking abilities of elemen-

tary school boys and girls, several-implications for the

. g
-

teaching of physical education to elementary SChool‘age'-
children may be drawn:

1. Both boys and girls have more trouble with
catching, kicking and striking than with thrOWing, jumping,
and running.

-

r

t



2. Only slight dlfferenceq appear in running and
jumping in boys and girls up to approxjwwkely the age of
eight yvears old.

3. Boys are.gensr "' ly hetter in all abilities after
eight years of age.

4. Boys mature iﬁ metor ability sonmner than do girls.

"5. oOverall maturlty ~ccurs earlier in girls than in
Boys, but hoys are proport icnately mnre develor~d than
girls.
Contributions of Physienl Education to Growth and Developm:

Physical activity, i f prﬂ"fisedtrpdu]ar1y, can ha e
positive effects on tho ~hild, nc ig inAdeatad dn the
fallowing pavaqgrphs

Exercise. stimulates growth and dpvelopmont. There

suffirient ovidencc to inlicate that exer~i=e and phy%lcal
Artivity “*im”]ﬂfé Aqyooth ond de e lopmant M'Crnm;c (1o
TAngi tndinsl ~tudy of b din })')\/"S, it whirh she touaght  aosme

activitie~ to mne b oin a¥ compar 3 h'e Tomcess with hia

hyehor'e, v —eale ! Fhal Acti ity AP eticalate A=avel»pm-
The -appn-ite o ame dec braes hil Yren los ryvend f mneyrma!
Aacticiry fran Veovneg pay 003 ~f bime chimty 9 1 e e o f
ph\'rzi ) “:\'.:n‘va'rm”t [Bd poene 9. , ]06(\) Cemmes vy b B EIEN
pointe o P e fo-~t tha' over ctimn' tea and in yencee
sy v Framet 3 onirg (Arm V1! 1268) . The redaqht T raines
el An ineysnco in moee e i T e 3 aAd ypnnee oy Adesel e
a petbtor proariyatory e ~ar i ~es 2lary gy ctem Fupens~'nai
(1060 § -+ 1 cidence to suppoy b the following advantaqgr: f
mverriee o b pda a rale din WPiqht’feégét{on; it _prode ~e
< ™y .
= v " .
Do e e e ve a1 an early age:. it cav Png"‘ Yas h o
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-weight; it produces a change in bone and tissue; the general

i 3 ok

shape of the {hdiVidué] can cﬁﬁnqe. Arnold (1968) observed
* . & 7,:.\‘:‘? e X B A T [
the effects of exercise on growth and development and con-
[ e
s e ” .

LN -‘..'. kb B }.. . ) . .
cluded, first, that too much specialism #n function can lead
to Aisproportionate development, and, second, "that regular
and hard work over a period of time can produne rermanent

r

strunctural Aalterations, .

Physical edncation .@a.irz,t.éir_xa.ﬁppti_m.um_b_?_é_l}b - ne of
the valved grals of man is to maintain ar optimal health
lovel . Tf it ie true that evercise ic a arimnlant Fe grovith
and deovelopment, then it follows that an improved health
status ie ~ttained. Corbin (1960) nauggests that strenath,

endurance, prwer, creed and agility avre characteristics of

health and fitnasa: -nd that theee are bagic tn rhysical

Activity.  Sin e all phyeical activities roaquire »n dagrne - f
e ooy e ~f theee  harascteristri- o, thoy ensyure come

i1nr o mmey ! i heatl'th and fitypean The Aamannt ~f At e i
arv'l v e baaltane s af en W hmryacrteri~t i~ dAptermine th
cvteant ol aph Al hanlth of 4 pevaey “rgani~ fitneace
intagyal y.qy ¢ f the comecart of hen'th Arn- 13 (104/8)

maintaive that with propery phyeical activity, poaitive
effects can he found in all the organic systeme of the hedy
He conciudes that this ¢aﬁ bégt be arcompliehed 1y hard and
'wwnr;ﬁ oﬁ(@?hiéo,,

Exerci<e develops skills and abilities in a variety of
a(.t"‘;vit.ies‘ it - A1 vveai g earvlier th e 3 nern] trend in

v . 1 LI ' Ve v Vot R . 1] BT | IR L



26

u

_both boys and girls improved in performance with age. This
was due to improved,growfh and developmen{}'which was

_ st%mﬁla?ed in part by exercise and activity. Bigger, taller,

ety -

stronger boys éﬁﬁ girls in eiementary‘séhool pef%ofm bétté;
in physical activities than smaller, shorter, weaker ones.
This was substantiated by Espenschade (1963) when she con-
cluded after s series of studies that physical sjze and
physical abiligyiincrease together. With regard to the
elementary scheool, “orbin (1969) indicated that the
"recreatjional skill learning period" occurs hetween the ages
of f;ve and ‘twelve. Before the age of five, children develop
basic skills while after twelve ypaf; old they concentrate
on refining, perfecting what they learned earlier. Thgs
seems to imply that the best time for children tr experience
a variety nf activitie=s ie Aurina the elementary srhenl

years.

Contiibutions of Physical Education to Mental, Emotional and
Social Processes

Thysical Adevelapment, as we have seen in the openina
lines of this chapter, is an impnrtant aspect of the ~hild's
total pergonaiity. Tt relates tr and is debendeﬂt on menta1,'

.emotiéﬁél and social growth. An attempt is made, in Figure 2.

k)

hased on Vannier and Foster (1968) Humpﬁréy (1968) , and Fait
(1971), to list tﬂo§e charaéferisficerenera]J§ observed in
elementary schobl age children. |

Tn Figure 3, produced by the investigator, specific

features of a good physical education program suited for

children in the 6-2 and 9 12 age groups are identified.

»
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1l0.

11.
12.

13.
14.

15.

Primary 1-2-3

‘Provides opportunltles
.'£or 'vigorous exenc1se.f»-w

Organlzes for total par-
ticipation.

s

Provides activities for

large-muscle development.

Works wigh large eguip-
ment, then proceeds to
smaller equipment.

Plans special events.

Develops skills in run-
ning, jumping, throwing,
catching, kicking,
striking.

Keeps explanations short.

Provides a variety of
activities for each
lesson.
Provides opportunities
for children to create
and improvise movements.

Gives praise for effort
and achievement.

Encourages improvement.

Organizes in small groups.

Provides opportunity for
repetition.

Keeps boys and girls
together.

Provides times for\free
play.

*

Figure 3

W
&
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Upper elementary 4-5-6

1.

> 0™

" o

2.

g.
10.

11.

Employs much v1gorous. S

. & o oa

act1v1ty c,¢41,zy
Increases the length_ of
the working time on a
given activity.

Works on developlng spem
cific skills. '

Provides opportunity
for practice.

Provides for many more',
complex act1v1t1es .

Provides some forms of
competition with self
and others.

Teaches lead-up games
and team sports.

Encourages students to -’
organize themselves.

Uses bigger groups.
Sepérates boys and girls.

Recognizes. achjgvements

and efforts.

General contrrﬁhtlons of phys1cal education to elementary ®
- school children..

.’

.o ¥,
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These features can account in ‘part- for the value of a good -
3 . . N - .

- physical education program in our elementary schools.

. e ¢ e o o« e > e e @ .. .

a number of years,’Whitehurst (1971) presented a list of
what she fqund movemeht meant to. the yoﬁng child:
1. To the child, movement means life-.
2. Movement is an important”taetor invseif—diseoveryr
3. tMovement means,disqpyerx¢efwthe environment. -
4. To mové is to be free;h. L. L
5. Movement means safety.
' 6. Movement is a method of establishing contaet and
communication. - oo o
) 7. Movement is sheer enjoyment and sensuous pleasure.
8. Movement meens acceptance.
‘Aela_geherei cenclu51on “on the Sectlon coverlng growth

°

and development, this writer makes the follow1ng

B

assumptions:

1. 1Individual differences in children should be
recognized and accepted by the teacher.

- 2. The physical, social, emotional and mental
prbcesses are interrelated and interdependent. .

3. Physical and motor development grow together; and
physique and performance in children correlate highly.

4. Kndwledge of growth and development of children is
essential to the elementary physical education teacher.
III. PROVINCIAL CURRICULUM GUIDES FOR ELEMENTARY
' SCHOOL PHYSICAL EDUCATION

This section summarizes the elementary school phy51cal

education programs as they are recommended but not

29

Finally, after”observing ahdﬁééikifglwithfchilaién.fbrﬁ_j_
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prescribed in the curriculum guides of each province.

Information was received from ‘nine of the ten. Canadian

-

Prov1nces. -In each _case, the curricdlum‘guide’in,use-at the

time was sent to the writer The tenth province, British

Columbia, was in the process “of pteparirg: a‘curriculum guide;
However, the writer had access to a recent study og;the
N
51tuation in that particular prov1nce. Therefore, a section
dealing specifically w1th elementary school phy51cal educa-
" tion'in British Co}umbiafwill be presented.

'Alt wag-plainjto seé, upon examination( that all the
'gqides followed the‘same'pattern'of”development.: The writer
proceeaed to identify the areas most important to his study.
"Since“theywwere already identified in all the cnrricnlum
guides, five areas were selected: Vcontent; scope,. sequence,
organization and administration, and evaluation. |
Content

Elementary school physical education programs include
games,.dance and gymnastic activities (Figure 4). Games are
emphasized to develop fundaméntal skills with and nithout

'

different pieces of equipment Gymnasticsx\ffer the pos-

¥ \

31bilitx of experiencing various body actions by bending,

Fl

stretching and tWisting Understanding and applying basic
novement concepts are major purposes 1n‘the teac g of
gymnastics. In dance, the main purpose is to develop bodyll
expression. By exploring and by using his imaéination, the

' child tries to communicate his ideas and his feelings to the

teacher and to other children.
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Scope
‘The physicai éduéation program is usually subdivided
into three parts: the instructional program, the intra-mural

program, the interschool‘progfam. The instructional program
is compulsory and normally offered during class.hours. The -
-intra-mural"program,‘on the other hand, ié.organiz?d~for
children on a voluntary basis. It nbrmélly»bénsisﬁsﬂbf
activi£ies related to what is being taught in the instruc-
tional‘proéram."Lately, add;tional recreational type'
activities have been added or, suggested.” Recess, noon Houf,
befbre and after school are good tihes fo; intra-murals.

The interschodi prdgram is no£ too highly organized at the
elementary school lével and for good reasons. Considered a
program for the more proficient athletes, too often the level
of competitién and the joys and frustrétions of winning or A
losing become detrimental to the program. .But”at the same
time, when special events can be organized; such as play
days, the program offers chi;dren from different gbhools an
opportunity to meet and to sﬁare a common experience. Team
sports competition in the interschool programs is reserved
for the later grades. The scope of content, then, offers

the opportunity to learn éertain skill%, the opportunity to
'vpraétise these skills, and the oppor%uﬁity to try them in
competition.

Sequence

For purposes of physical education, provincial curri-

culum guides group children of an elementary school into two



diyisiohs. Division I refers tQ”bbys_andvgirls from ages

six to eight; DivisiénliivcémbineS'the nine to twelve year
olds. The sequence of the phyéicél éducaﬁion program 1is
based-onhthese divisions. For division I, the sequence is
centered around basic movement expgriences; small group games
wifﬁ bails, ﬁpops, ropes, sticks; rhythms and dancing
invol&ing,music, singing; and 9ymnastic,acLivities'using"

lérge or small apparatus. General objectives for this

division are:

!
tam
"

1. To build up large muscles; -

2. To help the child become aware and use various
movement possibilities for efficiency:

3. To develdp and improve skills and abilities.
For division II, the general objectives are:

"1. To introduce the pupils to a number of individual
and team sports through lead-up games;

2. Rhythmical activiﬁies leading -to creative and
folk dante; . . v
3}, An advanced series of gymnastics.

F

Genéral objectives lead toward improved peffo;mance in
games, a.broader repertoire in dance, and improved body con-
trol in gymnastics. With régard to scope, a certain progres-
sion.can also be distinguished in intra-murél and interschool
activities. Division I children have free play times and
special play days as intra-mural and interschool events. -
Division TT children are occupied by a more sophisticated
intra-mural program where there may bhe 1eaguesafor various

sports involving competition between classes, grades or

smemething similar. While some <chool districts have
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interschool leagues and compete with one another, other
schools may organize some. form of competition on an informal
basis. Emphasis is mostly on instructional and intra-mural

programs.

Organization and Administration

FA

To organize and administgn»the_physical.education
\ .

proéram properly, the teachéf'is responsible for the content,
vscope, and sequence of fhe program. In addition, many other
less important'factors must be copsideréd. Chief among these
are timétébligé, equipment and facilities, safety precau-
tions, teéching methods, volunteer helé, lesson planning,
class load, and class organization. Thus, the most important
factor is the teacher himself. His academic training and
previous experience, along with the amount of time the

school has provided himtto do his work, are Variables.to
consider. The regular classroom teachér responsible fo; the
,‘physicai education progfam of the séﬁool will‘not have as
much time .to do the work as would the full~-time physical
education teacher.

Evaluation

Only twe guides (Ontario, 1967; Albefta, 1969) discuss

evaluation. In terms of evaluating the,children, the guides
emphasize a comparison between what the child can accomplish
now and what he wasycapable of doing earlier in the year.
Teachers are reminded that the assessment should take into

account the individuai's physical characteristics,. level of

maturity, effort, improvement, physical ability and
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- background experience. Very little is mentioned of lesson

evaluation or of total program assessment, except to say that

it should be done.

Descrlptlon of Elementary School Physical Educatlon in
British Columbia

In May.of 1967, the Educational Research Institute of
British Columbia funded a research project on physical
education in the province (Pennington et al., 1971). A
committee of four people took three years to accumulate and
assemble thear flndlngs. They studled a total of one
.thousand and”twenty—one elementary schools. This was done
by the'use of questionnaires and visits to a cross-section
of one hundred schools. vThe_report constitutes an attempt
to evaluate a total provincial physical education program.
" Content The study concluded' on the wholé, that
‘phy51cal educatlon in the elementary schools was developed
in a set pattern most of the time and lacked imagination.
The activities for division I children consisted mainly of
relays and games, with little opportunity for‘gymnastics
and basic movement. Division II activities centered around
team games. Little or no provision was made for recreation-
type activities, aquatics.andvoutdoor education.

Scope. FOrty—seven percent of the schools surveyed
rated themselves "fair" or "poor" in providing a strong
class, intra-mural and interschool program. Teachers
responded to guestions on scope in.many ways: "Planning is

done orally"; "Individual teachers plan'for theiﬁ:class

1Y



ledge at each successive grade level. Twenty-onhe percent
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\

only"; "Lack of time";. "No teacher éooperation“; "Have no

program”; "No guidelines".

-

Sequence. Forty-three percent of the schools reported

‘that provision is "fair" for more advanced skills and know-

~

reported "poor" provision. Some schoals had a yearly program
guide and they rAted better sequences and progressions, but
these were few is numbar. - e

Organization and administration. It was difficult to,

idégtify items_referring‘to,organization and administration
because these were not claséified as such in the report.

Some of the related findings are reported here. Sixty—sik
percent of primary grades (grades 1—3) and fifty percent. of

intermediate (grades 4—6)'giades reported a time of eighty

minutes or less per five-day week of physiCal'edﬁCatioh
activities. With regard to teaching methods, the committee
repprted through observation that:

"Although many teachers still expect all
children in one class to cover the same
activities and achieve the same skill level,
an increasing number of teachers are placing
an emphasis on movement education as a method
of individualizing the physical education _
program." (p. ‘65) v . :

Evaluation. A detailed.yefrly program claéSified as
"good" or "excellent" has reportéd to be on file in only
twentyfoné percent of ééhools; Thirﬁy—four percent reported
no‘éhnuél reQisidn’of pfograms. Evaluation of physical
education programs seemed to bééa major weakness tH;oughout

AT e
the province. Individual assessment and lesson evaluation

were not mentioned in the study. S
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Recommendations. On the basis of their findings, the

¢ v

committee prepared a list of recoﬁméndations. ~Those that
are of partibular importance to the impfovement of teacher
preparation pragrams are: . . S

1. Instigate, encourage, and implement programs ‘and
activities that reflect contemporary retreational interests
and.needs.

2. Provide programs that offer a wide variety of
enjoyable, vigorous acgtivities. )

3. Organize learning experienceé'around the broad
areas of games, dance, gymnastics, aquatics and cutdoor
education. '

‘ 4. 1In keeping with Rousseau's philosophy of educa--’
tion for the young and according to Piagetian theories of,
development, greater emphasis should: be placed on physical
education programs from kindergarten through grade seven.
5. During the primary years emphasis in physical
education should be based on exploration of movement in
the areas of manipulative skills, creative dance, and
educational gymnastics in order to bring about a
greater body awareness and sense of self-realization. -

. R . .
6. Activities during the intermediate years
.should be designed to integrate individual exploratory
experiences with meaningful cooperative group activities.
Such activities might include strgctured @nd-unstructured
small group and creative dance and -gymnasti » performed
with partners and in groups. *qg_”?%?%?;&vu
71

23, Prepare and maintain up-to-date¥ ,; gressive
curriculum guides giving broad outlines'f'9,g§ogram
planning at all levels. : S

29. . Teachers should be given ‘school time for
curriculum planning and organization. The. need for
preparation time is most acute at the elementary school
level. > o

. E3

32. Physical education programs should emphasize
the creative learning procesgs at all levels through the
process of exploration, discovery, selection and refinement.

37. 1Institute a program that challénges‘each student
according to his age, aptitude, and ability. (p. 77982)

.



38

1% [)F"t"]'T‘YWT' TP ™ . QreonNT TrNTe N TN

A

I'n the 1060'e, moyre and mmye ednsatoys emphasized thaot
the cvrvriclvm he bhated on the regds avd interent~ of the
X ) . Lo . :
~hi1lA e A yaoanlt elament ary cchnol phyeioeal ede ot
T
t - vrams hasd ndeygeone ame far 1o cohin g cbhrrae s,

“ineca the ariaginal wyiting nf thi~ ae oo dn 10T,

nthey majrm: geoeuvyrencea ha ~ one sy a2 v th R ety e

~lerventary a hool physjen’ Sl b ey Oy I B A LI AR
hae beoan the mroadvi sn f “sarticip-ctrior b i Acy =1
. . » ‘\ .

Avv e v on! Thia bhiag v 7o m oy Tmrac bt e [N R IR A
1SARAARIN ne f oy e phaae Al it nmeae 18 coneern o1, C by e
PR | by by EEPSE R H ' PN ’]1'(\(‘1 A e LRI oyven tn~ b T
Fhe nat i nAal v erag ! Ty e b ey e b e feor ~lam-ntb - e
r\h\'t‘t‘j"nl St oy Gy e 3 Ay e r-nl.l TehyoAa \\
AL T T T i 105¢ Cieat),, the reendd P TN O
=i al e Theati o olgr o oce o0l ] b m by P \ T
P omany e e " v S o ) .
' hey e

The ipn-=»t fone Jageryi' o1 i1 +th f 1 ~wing * ages 0

-

)
st Doy Y i 1) 14 Vorenl Ay oy moe o ' [ Ao e
mevy o v ey o b oA e s s e LR P
P P O T : . ,

" ocement Education
N e ar\'\TP"“l"\ tes b ac ity rhig el e At e e

cialty i the ol aranibn g Coee] e nteoad a1 o b



[

educational Qymnastiﬁs, maovement exp]ora£i6n, hasic movemgnt,
fundamental movement , hut the most common term ig movement 4
educatison. Tnstead of the fermer traditional military style
rlasecs where every ~hild pArticipated in the same activi-
ties, propmﬂ@nrg of mevement eduration auide children on an
individqual baesis: eacrh child progresses At hie awn rate,

The eontral theme nf mavement ednration is Fo develop in the

i lad an oapnAdor et anding, an apprnf‘imkimn and An ,—.\r\r\!ipaf—i,\n

A omarement 7 'n,-.]]\'c-iq of mmnyement reveals fFean ’I”R]i(’iﬁ"
<r1«, cYman, ]O(,O\ . l.,\:]y Twarvenceq syAane awAareneaa, e f F"T t
And aalatsanaliipn, Onere hnaglie mauvement ovpelienceas are pre
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experiencing learning difficulties, and Lord (1969) both
organszed pilot‘projects in outdoor educatidn including
camping and field trips. BOth felt that their projects 'pro-
duced active participation, developed sensitivity and appre-
ciation of nature, and encouraged the natural curiosity of
children. They réported considerable success and suggested
+hat such pYquémg be implemented ih.the elementary school
curriculuam. Tn Vanves, a smal% town of France, experiment:
~alled "classenr neige", snow classes, were triea in 1957,
Fntire classe« were spn+‘to the mountains with their tea-
chers and a physical education teacher for periods of time
A« lmrng As one month. Mornings were devoted to ~cademic
studiaeg and afrernnmns reany tod fﬁr Tnow sport e ﬁxcitinq
resnults were reported as shown hy an iprrease in height,
weight, and general vitality as well as in academic iwprove
ment (Tanrastier, 19825 Similar oxperimenﬁs were then con
Aunrted in the f vest "classes de for8&+ with similar re-
aunlta Meanera]l cenclaeions Arawn froom these ewperiences,’

whirh eant on oy ten years, wers thot hillren ehenld be inv

crhienl gy inag tha aflterneoon, but nat in o lassyroom ittt iy
o oA ~haivy In alditinn, the ne month period of gneo
~lagrac ‘v foreat - laseess wore found to be oarivalent o SR

monthe of r\h\/q‘i(‘;ﬂ ed rat iean in g ‘}ty schnel i tevrme A f
rupi! aains in skill: ~n? abosieral Tecelopment
Tenhing Methods

Methods ~f teaching have been revalntianized ae

iadte 1ol differencrea inn ~hi !t Yy e have heen o or aanic~d by
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the school. This has been pgrticularly evident in ph§sical
education during thegimtroduction of movement education.
Influenced also by behévioral science theories of letting
curiosity, imagination and expioration be the incentives
for child learning, physical‘educatorg began to employ
problem~solving, discovery, invention, explofing methods of
teaching and met with somé success. Today, many educators

advocate the more indirect méthod for teachlng physical

. education (Mosston, 1966; Pennington et al., 1971).
y
Subject Integration ,
Some physical education épecialists (Humphréy, 1969;
Grooves. Kellogg and Theilmann, 1969; Gallahue et al., 1975)
stress. the importance of integrating physical education
activities with other elementary'schbol subjects. The
interrelationship and 1nt9rdependpnce of the cognitive, .
affective ard psycho-motny domains indicate that there is

anme logic to subject integration. Team teaching lends 1t

el f hartlﬁnlarly well to the subject integration concert

Galer (1P 0" yeperted that an expeviment in her school
.

inveling a team of muyein art, physical education, and

' . -

1iba o~y ian tenchers poos oA hiahlv successful .

Percggtual ~Motor, DeVOIOpment

Although primrrily designed f~r proqchoo]érq and qlow
learners (Kephart, 1969 . Cratty, 1970), many educators
(smith, 1070; Clifron. 19705 Cratty, 1970) now fecl that

perceptual -motor develnpment proarams have a place in the
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elemgntarygéchool physical education Curriculﬁm. A
éercéptual—motor program is necessarily a'movément program.
However, it differs from ﬁHQ usual physical education acti-
vities in emphasis. Whereés‘ghysical éducation encourages
activity,'perceptual—motor programs fécus on improved'visual,
tactile, audid aﬁd kinesthetic perception. Piagetian theor-
ists believe that.a sensori-motor development period must
precede the pre—opérational stage. On this basis, advocates
Qf a perceptual-motor development program in .the elementary
school stress that.the program Can'improvp and speed upithe
follbwing stages of development. They suggest that é%sfy

child can benefit from such a program (Smith, 1968).

Adapted Physical Edﬁcation

When teachersg atﬁempt to provide individual attention
for all schooi children, teachers musé be able to édapt pro-
grams for fhose with special rquiremenhs; In the elemen-
~tary school, stow learners are children who often have a low
fitness level, children wiEh poor body control, childre; who *
just can't accomplisb .as much in physical education activi-
ties as others. Knowledge of %itnégs t@st, skill perfor-
mance tesfs, perceptual ~motor tests which should be given to
‘ail children and the ability to prescribe suitable activities
for children who experience difficulties in some areas, par-

»
ticularly if these problems are difficult enough to affect

the sorial, emotional or mental processes of the child, will

be necessary components of a teacher education program.
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V. TEACHER EDUCATION

The preparation of teachers for elementary school
f?
physical education varies from one institution to another.
There are a variety of formulas for a student to choose

from: obtaining an edUcatidn degree,.obtaigﬁng a physical

education degree; . #$Bd obtaining a teaching certificate.
g Bes ¢ g g

Canadian Universities

Generally speaking, students who wish to teach elemen-
tary school %hysical education éan do so in one of three-
waysl One way is to enroll in a bachelor of'physical educa-
tion degree program, anywhere from #hrée to.fqur years in
duration. In this case,'however, ﬁost courses offered are
geared for teaching anywhere from kinderéarten“ﬁhrough
grade twel;e (A.P.H.P.E.R., 1968; Meagher, 1965); Very few -
courses deal exclusively with the elementary school child;
on the cbntrary, the emphasis is usually placed on junior
and senior high school activities (A.A.H.P.E.R., 1962). One
exception to this general rule is Brock University, where
the physical education program'is geared;éo the elementary
sch&oi child., Brock is the only institution in Canada at
the présent time offering such a degree (Brock, 1979).

The number of years to complete a physical education
degree-and the title of the degree vary from dne'institution
to another. However, as Meagher 965) pointed out, "The
degrees offered are many and varied, but the cburse_content

is quite similar” (p. 80).

A second way of obtaining the necessary certification
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to teach elementary school physical education is to enroll
in a bachelor of education or a bachelor of elementary edu—
cation degree program. By doing:so,.a student can take a
minor or a- major inAelementafy school physical educatioﬁ.
Again, the extent of this specialization can be three to six
full courses depending on the institution. More institu-
tions.are adopting this avenue because it offers a dreater
amount of. flexibility to the student. Some exciting devel-
opments have been initiatéd in the last years in this‘re—
spect (Alberta, 1979; Calgary,ﬁl979; Simon Fraser, 1979).

A final way for the student to become certified to
teach is by obtaining enough education credits to receive
his teaching certificate. This applies to students who
already have a first degree. R

| These three routes are not aVailabie in.every Canadian
teacher eaucation‘inétitution,'but, qgnerélly épeaking, mosk

institutions convey one or more of these degrees.
. [ S
PR ~ -

Canadian Colleges

Teachers' Colleges and Célleges of Education also pre-
pare teachers fof elementary”school teaching. Dépending on
the province and the'candidate‘s baﬁ}gfound, progrémsiare of
one or two years duration. Staudents gan,seleét betweeh pri-
mary ané secondary grade level coufseé{ They céver all sub-
ject areas éﬁd specializé in one. However, there are
usually no more than two full courses given in a specializa-

tion. Consequently, the candidate in physical education is

only minimally éfepared to teach in this area.
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United States

| Programs in the United States have béen designed so
that the individual teacher graduating with a degree in
physiéal éducation is deemed to be a@eéuately.prepared to
teach ét all levels from kindergarten through grade twelve
(Aaams, 1967; Evans, 1968). 1In receﬁtwyeags, however, more
and more provision has been made for candidate teachers
wishing to specialize in elementafy'school physical educa-
tion. An example Of‘this is the program being offered at
Eastern‘Washington State CollegeR(Whitehill, 1970) .
Whitehill explains how some courses, notably the methods of
instrubtion, the program develOpmeht, are differént from
those offered for high séhool*phyéical educa ion. The pro—.
gram at his institution iéhgeared to the'gragg one to six“‘
level. Hoffman (1969) ha$ identified recent changés in the
profeSgional preparation“of elementary school teachers. - He
found that programs in various institutions now place added
_gmphasis on elgmentary séhool‘physical‘eaucation; particu-
larly in courses gntitled "Measuremen£ and Evaluation" and
"Organization and Adminiétrapion“. Whitehill (l970? also
pointed to the fact that some ipstitutidps had incorpofated
new combinations ahd sequences of courses into structured
programs of ma}ors and minors. The Bachelor degree in phy-
sical education with a major in élemeﬁtary education, the
major in physigal education fdr the'elementary education

studenf, graduate progradms in elementary school physical

education, were some of the combinations noted by Whitehill

~
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. !@ﬁ’ " N R
(1970) . In order to increase the emphagis.on elementary

schbdl physical education, a committee of the American
Aséociatioﬁ for Health, Phy51cal Educatlon and Recreatlon

, s B ‘
(1969) . sugg@sted the follow1ng recommendatiogg ﬁq;Ethe

“preparatign of teachers: ¥ - & -y
. ) 5 L g
1. Develop a major in elementary school physical
education. ,
2. Develqp-'a dual major with elementary education.
3. Certify a major K-12 and within that certification:
a) Provide equal emphasis to the elementary
level and to the secondary level in course
offerings;

. h) Make certain that each generalized ¢ourse
includes emphasis on the elementary school
child.

4. Provide an opportunity for general physical educa-

tion majors to develop a special area of intevrest, such as
elementary school physical education.

5. Provide an opportunity for elementary school
education majors to develop a special area of interest in
elementary school physical education (A.A.H.P.E.R., 1969,
P. 15). ‘ ‘

Recaugé of the limited amount of time the institution
has to prepare the student, it is imperative to offer the
best poSsible courses. Schnell (1967) reported, from a
_Survey nfffifty -two colleges in the United States, that
Professional preparation courses in elementary school
physical education ~ould be improved by increasing:ithe
emphfasis on growth and Aevelopment, program planning,
spenial events, and facilities and eguipment. The

A.A.H.P.E.P. committee on professional preparation of
¥

elementary echoel physinal education (A A H.T .Y P, 1960
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strongly suggested the following areas: growth and develop-
1

4

v i . . . e
ment, the 1earn1ngéprocess, movemerit experiences, organiza-

tion and administration, and evaluation.

VI. IMPLICATIONS FOR THE PREPARATION OF TEACHERS
FOR ELEMENTARY SCHOOL PHYSICAL EDUCATION

&

Several bbjectives fof'the preparafion of teachers for
elementary school physical education can be drawn frém the
"studies surveyed in tﬁis chapter. These objectives are
presented in the followinag categories.

-

Growth gg@;Devglopment

1. Be able tn identify individuval differences between
. ?”:c - vk
. and among children. - s
2. - Be knowledgeable about the motor development pat-

terns of elementa'y schonl thildren.

3. Be able to recognize and assess the physica!

development stage of hays and girls.

Learning Process
1. Re able tn use rertaln strategies t~ 'oarch phy=sical,
emctional, social and mental relationships,

2. Re able trn generate a seguence of learning opportu-

y
~ o

nities in physical education for arades one to six.

1. Be able to select from a variety of teaching
strategies the appropriate strategies for at}mn]atinw
problem seolving, explaration and discovery ir gamee. dance
and aymnastics. :

4. Re able to guide boys and girls in integrating what

wnag lesrned in physical educatioan +n other subject areas,
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Movement Experlences ' e ‘<<1"

1. Be able to ;elect aﬁpropriaté‘physical activities
to stimulate growth and development.

2. Hqge a thorough knowledge of games, dance and

gymnastics as applied to elementary school children.

3.. Be capable of introducing a varlety of lelsupe—
type activities in the program.

4. Be knowledqeable'inlmovement analysis as it applies

to games, dance and gymnastics.

5. Appreciate and use outdoor education activities
related to the immediate environment. N

6. Understand programs in perceptual-motor dévelopment.

7. Acqguire knowledqe_in adapted physical ednqg;ion for

the purpose of preparing individual programs.

organization and Administration

1. ne ahle to plan a physihai‘education curriculum,
ine~luding instrnctional classes, iptra-mural andvintef—schoo1
programs .

2. Re :ble to administer A physical education curricu-
lum. including instructionad classes, intra-mural and inter-
schonl programs.

3 Wiork cooperatively with ~ther teachers in the
a S
schooe)

4. Be caﬁable of introdﬁfing a school-community pro-~

gram in phyqical~edqcation

(h A
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Evaluation

1. Be capable of assessing the physical education
program, iﬁcluding the instructional classes, the intra-
mural and inﬁér—school activities.

. 2. Be able to assess each individual child in physical
educatidn. ” '

As it w%ivexplain{j,iq the ?revious chapter, this list
of objectives was then put aéide until the results of the
questionnéire were kndwn. Following this, the list of
objectives derived from the questioﬂnaire would be matched
against the list of objectives‘prepared in this chapter.

’ From these two lists, a final 1ist of objectives would be

,drawn.
VII. SUMMARY

In this chapter, literature dealing with elementary

school physical education and teacher educatign was

reviewed. Four separate areas were freated: growth and
development, curriculum guides for elementary school physical
education programs, current trends and teacher education.'

. From this review, a list OfAtentative objectives for the
R
preparation of teachers of elementary school physiéal

education was preﬁared. This list was then put aside until
the results from the guestionnaires could be tabulated. The
P :

oo

¥ with this tabulation.




CHAPTER IV
DATA COLLECTION ‘

I. INTRODUCTION
The purpose of this study was to suggest objectives for
the preparat&on of specialist physical educatlon teachers in -
elementary schools\ This chapter will: prov1de detailed
ihformation of the measuring inStrument. The selectloh of
the sample is also explained and justified.f‘F;nally,-data

collection methods are identified.

II. THE MEASURING INSTRUMENT . .

purpose of the Measuring Instrument , e

9’

Some form of 1nstrument was needed to generate responses

... from people working in the field across Canada. It was

_decided by the writer that a questlonnahéeﬁﬁguld best méet

that need. .
¥

Construction of the Instrument i

. THe initial questlonnalre was constnncted largely on
inforﬁatlon derived from the literature. ~Also,_51nce there
were two target populatlons in the sample, superv1sors and
teachers of prospective teachers,'the questlonnalre was

rearranged somewhat to form two questlonnalres with

Wpfactically the same content. The main focus of the-
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r
questlonnalre was the currlculum, namely the alms, the
® o, -

«content and the evaluatlon.:alt was ‘designed to discover

w

the "what is now" and "what should be" of aims, content and

»

evaluation of a professional preparation program for elemen%

4

tary school phy51cal education. The gramework in Figure 5

shows the distribution of “the questions in the two types of

guestionnhaires. A series of questlons were also added to

.o

provide information about the respondent and the institution.

Finally, these guestionnaires were translated in" French to

I

‘accommodate respohdents from Quebec and New Brunswick.

\Format of the Measurlng Instrument

Slnce there were to be two target populatlons 1nfthe
sample, two questionnaires were constructed This was
deemed necessary since some questions dld not apply to both
target populatlons. The questlons related to objectlies,j;
however, were the same. A total of twenty—three questlons
were selected. Five of‘these were common to both question-
naires. The questionnaire'for teacher eaucation institutions
contained the addltlonal elghteen questlons of the original
twenty-three. he questlonnalre for superv1sors of physical
education contained an additional ten questious to the five
-common to both guestionnaires. The remaining eighthuestions
were not'bertinent to supervisors.

It was dec1ded(to adopt an "open~end" style of guestion
(Shanahan, 1970), to permit the respondents to answer in

thelr own: way rather than to have to select a p0551ble answer

from a serles offered by the lnvesthator.' Thls proved to
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be a valuable decision since a large number of responderts
used the space provided. Out of one hundréd and eighteen
returns, eighty-one had some type of additional crmmert +t
make. The Aguestionnaires are found in Appendiv A
Pilot Testing of the Measuring Instrument

The.qguestionnaire for teach~r education institution-
was initially presented ' three teachexr ‘edncators in
clementary erhan' physical or'ivnr'.-ation at .\:‘ho niversity of
Alberta smle~ted at vandom; the questicnnaire for supexr—isnrs
wAas pwﬁcented t~ the Anly two gnprfvisors of elementary
s~hool physica!l ~Ancation for the city of Eﬂﬁnnfon; and to
thy ea elqmen£ary schoel physico] odncafioﬁ teachers in the
Edmenton public schoel] system. The 1atter three were
re- ~mm-n' A for thi._,t: aexry ciae, The writer acked »1' thaec~
prenple o rriti~i o the guestirnnaives particularls with
voasard e o lay by anh snitahility of the ‘tyesrione. Aftey A
whalt iay poria f appryaxirmately one weel, bhe writer met o oan !
Aie vmaes 1. matter with e~ch poyoon porticipating in this
ﬁrojef* Tha final gqueetionnaires wers ''- 1 opnved and

e erad, naeina the froameuvark in Figure !

TYT. SAMPTT GETLECTTON
RAtionale for th~ Sample

A nombar people canld have provided sove infarmari o
for thie gtudy:  elementary schnol principals. ~laseroom

teachers, rhysical e7ucation teachers, acher r ndidatres,

R L N e bveyve ) P TYR "?v'ra_v\ n R AR B T . o | RPN * oy g
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*

for tHe sake of time and control. For these reasons, the
investigator weﬁt.on to establish criteria upon which to
make a° final selection. Iéformatioﬂvwas required from
people c]dse‘V'associated with and conéerned about the
preparation of teachers for:elementary schoeol physical
education. Codnsequently, teacher educators and supervisors
of elementary-seheol physical education were selected. Also,
a sample of people from across the country was preferred,
therefore the investigator el~~ted tr eend questionnaives
throughout Canada.

Teachers responsible for elementary school physical -

education 1 teacher ednration institutions were chosen;a§

infarmante for a number of reasons. They form the link
hetwmen teacher ~andidates and ptactising teachers Their

role is to auide students into becominag teachers. Their
work ~annot he arcomplished prope'ly 'nless they are informedd
‘ . , . : kN

abont physjral edvcation cetndents and teachers: Alsc,
tearher educat re have academir~ qualifications and experience
in the field. TIn this P%?g? it implies that they have had

v .
previong experience in teaching physical education to
elementary schonl children Furthermore, teacher educators

Al

have infermation regarding their institution's program; and
the programs implemented by these institutions are generallv

v
based on =~ me studies and rescearch made by these same
tearher«, Another rearom is the fact that tenchex educatnre.

becaus= nf the likrary facilities, equipment, time, and

ol ey Fake o o ~tds e and Yy aemnayoh thian As mchnad

~
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teachers. ggonsequently, they are more aware of trends and
innovations. Finally, since information on‘thelpréfessional
preparation of elementary school physical education teachers
is desired, teacher edhéators in this subject area are
loglcal choices to provide this 1nformat1%£ ’

Su@erv1sors of elementary school phy51ca1 educatlon
can be considered to be representative of elementagy school
teachers. Generally speaking, they have been teachers ﬁb

.
themselves in the past. Their present responsibii&ties
permit them to become acquainted with many teachers and
programs in different schools. Consequently, their views
are based on experiences in more than 5u$t one scheel. Also,
supervisors are assumed to he good liaison persons between
the teacher and the teacher education institution. Berause
I

they visit and Aisconss with a number of te-chers, they have
gsome opinion of the work.prnduced Fy these teacher =, théy
can identify strong and weak prngrar areas. ﬁThoy can’ be
evrected to anqésr remedics for the  ~aknesses which conlA
be incorporated in rteacher ~Aducation "inally, snppyvigors,
herange ~f their job, are assnmed to be peopie with insiaht
in their fielA. They provide in—éervice training, help
Aevelop programs, familiarize themselves with current trends,
offer couneeling tn teacherrc Their ~rinions ~an he

extremely neefn]

§5Z1.e,.ction of Teacher Educators
r

.

m;// Communication with the Caradjian 'en~hers Federation

previded the in ~¢' fa~='~r with n» liat ~Ff Fifty-six teacher
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education institutions (March, 1970). A letter was mailed
té each institutionn asking for cooperatibn and for the
names of their teachers involved in one or more courses in
elementary school physical ‘education who were interesﬁed in
participating in the study. Of the fifty-six institutions,
thirty-six answered the letter, providing the names of
sixty;two teécher educators. To this_total, it was also
decidea to- -send ong“questibnnairé to each’ofAthe twenty
institutions who haq Pok qhswered the‘preliminary letter
sinée there was no real indication that they didn't want to
participate in t@e study. Therefore, a grand total of

eighty-two guestionnaires were sent to teacher educators.

Selection of Supervisors

| Physical Education Branches “in tthDepartments of
Education for each of the ten proviﬁces:weré asked to submit
names ~f supervisors of elementary school physical ed@cétion.
In all, two hundred and ninety-eight names were brovided 
from nine provinces. 0f these, ninety-eight came fr;m the
Province of Quebec and one hundred and forty from the
Province of Ontario. Seven of the nine provinces had ten

nr fewer names on their list. Therefore; in an effort to
maintain a measurable proportion among thé provinces,.the
investigator chose to send gquestionnaires to all the people
from the provinces listing ten oxr fewer names, and to select
at random fifteen names from Quebec And fiféeen from Ontario.
The final accumulated total guestionnaiyes frrx snpervisors

was seventy-one.
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IV. DATA COLLECTION

This section explains the procegagss'foliowed in sending.
and receiving the gquestionnaires. |

‘A letter accompanied each &pestionnaife. In it, the-
investigator thanked the respondent for-participatiﬁg.iﬁ the

. . .

study and promised to send a copy of the abstract upon com-
pleiion of the study. A self—addres$ed, stamped envelope was
iﬁcluded. The questionnéires were to bé returned to the
Elementary Edutation Depaftment, in care of the investigator.

A follow-up letter was drafted and sent approximately
three weeks after the first 1etter.-nge purpose of this
second letter was to remind tke respondent to return the
questionnaire. In the event that it had been*misplaced, a
second quesﬁionnaire, along with a self-addressed, stamped

envelope,.accompanied the second letter.

V. SUMMARY
This chapter prrovided infrrmation regarding the
instrument used in the study. Tt also explained the
rationale and the selection of the sample for the study,

and identified the me Fhed for collecting +the data.



CHAPTER V
sﬁhVEY FINDINGS

' I. INTRODUCTION

Opinions were sought from people across the country to
help identify objectives for the preparation of eléﬁentary
school physical education teachers. In order to obtain this
informatiOn,'questioﬁnairés were sent to a numb&r of teacher’
educators and super&isors'of élementary'ﬁggpol physical
education in Canada. This chapter will ggbe the findings
of the sturvey. The findings will be presented;in two
sections: those that relate directly with program

objectives, and findings tha£ provide additional information

regarding the respondents themselves or the program.

_ >
II. THE STUDY RESPONDENTS
, Table I gives an indication of the number of gquestion-
naires sent to teacher educators and supervisors, along with

the returns received.

Teacher Educators

Teacher educators were selected as one group of respondents
to the questionnaire. From the list of teacher educators sug-
gested by the Canadian Teachers Federation, questionnaires

were sent to eighty-two pecple, representing thirty-seven

58
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" TABLE I

Diétribution and Return of Questionnajires

59

4

B

& 7 . Number Number Percent
Distributéd Returned Returned
Teacher Educator Qpestionnaires 82 65 79.3
Supervisors Questionnaires 71 53 74.6 N
Total Questionnaires 153 118 77.&7




institutions. Sixty-five questionnaires were returned. This
represented a seventy-nine point three percent (79.3%) return.
However, five questionnaire;.were not usable because they
were either not legible or the responéents had not followed
the proper instfhctions. Table IT identifies £he.respondenfc

by number, institution, and province.

Supervisors

Supervisors of elementary school physical educ%tion were

also selected;as a respondent to the questionnaire. Frem a
list suggested by various provinces'~departmént ~f physical
education, questibnnaires were sent to seventy-one persons.
Fifty~three guestionnaires were ‘returned. This represented
a-seventy;fSEr point six percent (74.6%) return. Again,
fivetquestiggéajres were not usable because they were either
not legible ~r the respondents had not followed the proper
ihsérnct{ons. Table IIT identifies the rpspondentsﬁ in

numhare by province.

#III. METHOD OF DATA ANALYSIS
'Respogses to the questioq; of each quéstinnnaire were
tagnlaged individually. Frequency of mention and perdentage
IS
distributions were made. Following this, comparisons were
éftempted among the questions common to both questionnaires.
In all questions wheré percentages were employed, it
was decided that sixty-percent (60%) would be accepﬁeﬂ as
the level of significant difference. This margin was
selected because it represented more than half of the

respondenfs' opinicng on any particular guestion.
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TABLE TII .
Name of Institution and Number of Reggonding p
Teacher Educators by Institution

I : . 4

nstitution ' y Number
NEWFOUNDLAND

1. Memcrial University )

%

NOVA SCOTTA

2. Acadia University 1
3. Dalhousie University 4
4. Nova Scotia Teachers College 1
5. Saint Francis Xaviev Univegfi*y '
PRTNCF EDWARD ISLAND

6. Universiqg of Tryince Edward Tsl)-nA )
NEW BRUNSWICK

7. ©Ecole Normale 1l
8. Fredericton Teachers College 3
9. Saint Thomas University 1l
10. Université de Moncton 2
11. University of New Rrunswi~V 1
QUEBEC
12. McGill University . ‘5
13. Université Laval 1
14. Université du Québec (Trois-Riviéres) 1
15. Université de Sherbrooke 2
MANITOBA \
16. University of Manitoba 1



TABLE II (continued)
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Institution Number

ONTARIO

17. Hamiltor¥ Teachers College 1
18. Lakehead University 1
19. Lakeshore Teachers College- 1
20. London Teachers College 1
21. North Bay Teachers College 1
22. Ottawa Teachers College 1
'23. Peterborough Teachers College 1
24. Queen's University 1
25. Stratford Teachers College 1
26. Sudbury Teachers College 1
27. 'Toronto Teachers College 1
28. University of Ottawa 1
29. University of Toronto a1

. .

SASKATCHEWAN

30. University of Regina
31. University of Saskatoon

AT.RERTA
32. University of Calgary
13. University: of Léthbridge

BRITISH COLUMBTA

34. Notre Damé University

35. Simon Fraser

36. University of British C~lumbia
37. University of Victoria

[NSIC -

S U




TABLE III

Number of Supervisors Receiving a Questlonnalre

by Province

63

Province Number
Alberta 2
Manitoba 10
New Brunswick 6
Newfoundlana 2
Nova Scotia AlO
Ontario 15
Prince Edward Island 1
Quebec | 15
Saskatchewan 10
Total 71
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Tabulations according to the categories of answers in
the questionnaires (top priority objective, important
objecﬁive, less important objective; not necessary objective)
produced few.significaﬁt results. In view of thié, £he "top
priority objective" and "important objective" were combined
in the survey findings and recla351f1ed as. im Eortant
ob]ectlve. The "less important objectlve and "not neces-
sary ijective" were also combined;and,reclassified as not

important objective.

IV. FINDINGS REGARDING PROGRAM OBJECTIVES
The major thrust of this‘study eentered‘around
objectives fer teacher education programs in elementary
school'physiééi education. ‘Consequently, the investigator
opted to report on the questiops relating directly to this
toch. question number 18 on the teacher educators'
questl nnaire, and questlon number 10 on the superv1sors

questionnaire. Table IV gives the results.

Growth and Development

G

Teacher educators felt strongly ébeﬁt'ali these
objectives. Two of the objectives were deemed important by
more than 95.0 percent, or 57 respondents. These Qere "to
acquire skill in the assessment of the child's developmental
level and needs" and "to be aﬁle to identify the uniqueness
of each individual child as well as the similarities.aﬁong

individuals".
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Supervisorslas well suggested that all these objectives

were important. They supported, in particular, the same two
.

objectives deemed important by teather educators.

Learning Progess ‘ -

Two objectives stood out in the opinion ofvteacher
educators. As many as 90.0 peroent, or 54,lfelt,that "to
be able to select, from a variety of strategies for games,
dance, and gyﬁnastics“ and "to be able to adjust learning
opportunities, to the .needs, interests and purpose of Boys
and Qiris" were import The objective “to-become know-
ledgeable in research\in the agea of elehentary sthool
physical education" only suppoﬁked oy 43.3‘percent, or

26 teacher edueators responding.

‘ Ssupervisors suggested that three of the four objectives

identified weére important. -More than 85.0 percent, Or

~41 superVisors, supported them. Less than 50.0%, or -24

supervisors, sapported th objective ‘dealing with research.
' &

‘Movement Experiences

A {

&
)

Of the fourfobjectlves 1dent1f1ed more than 90.0

b §
percent, or 54 teacher educators respoudlng, supported the

flrst three. Seventy—five percent supported the objective
"to*become skillful in observing effort actlons of ‘human

.~

movement (force, .time, space Fnd flow)"~

Supervxsors, in general, agaln supported the same =

-

objectives recommended by teacher educators.

N
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S . '
Organization and Administrat4ion o '

Theée were nine objectives dealing with this area. JE)f
these nine, at least three were supported by over 90.0 per-
cent, or 54 teacher educators. They were: :to be ablé to
pla; lessons, related expériences and program guides", "to
be able to identify the type of énvironment that will provide

v
children with the best possible learning situation", and "to
be able to understand the role and the responsibility of the
elementary sghool physical education teacherf. Two
‘objectives: "to be able to act as a liaison between school
and communlty for recreational act1v1t1es".and "to acquire
Sklll in formulating and implementlng school pollc1es,
standards'and procedures”" were considered important by
slightly over 50;0, or 30 responding teachers.- ,

No less than si®x of the nine obijectives were deemed
important by more thar 83.0 percent, ~r 40 responding
Supervisors. The remaining three obje~tives: "to be Table

to act as a liaison between school and community for

recreational activities", "to acquir

ome knowledge in the
care of facilities and equipment", "to acquire skill‘in

formulatiné and_impiementing school polidies standardé and
procedures" were supported by ove£460.0 but hot mofe than
65.0 percent of the supervisors. 'fhis'reéresents between

29 and 31 supervisois.

Evaluation

- Teacher educators strongly supported the following

Y

~

evaluation objectives:(:?%o be able to assess the
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2

effectiveness of a teacﬁing.strategy when used in teaching

a game, a dance or gymnastics", "to be able to help children
to assess themselves", "to be able to assess the ebilities,
heecs, aptitudes, interests and attitudee of children".

More than 93.0 percent, ,or 56 respondents, recommended these.
The weakest support was give; to "to be able tc use and
’interpret cumulative records", with only 53.3 percent, or

32 teacher educators. *

Supervisors also supported the three objectives ’

mentioned by teacher educators. Over 81.0 percent, or 39

supervisors, identified them as important,.

V. OTHER FINDINGS FROM THE QUESTEONNAIRES

A number of interesting and worthwhile facts were

' / " \ ' ' .
accumulated during the course of this study. They related
indirectly with the topic, but [at the same time, provided

. ¥
information that was valuable to the researcher.

Characteristics'of»Respohd%gEE

There were as many as seven, and es few as one half-
time: icstructors employed by institutions to work ic the
area of elementary schodl.physical education. Table V
indicates‘that.73.3‘b ;centi or 44 teacher educators, posF

-sessed a masters or doctoral degree. This w;??found by

ranking each respondent according to his or
0 4 _

er highest
academic qua11f1Catlon. In Table VI, 58.3 percent ‘or 35

teacher educators, have had teaching experlence at the hlgh ///

school level whlle.Only 33.3 percent, or 20 teacher educators

A
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TABLE V.

.

Academic Qualifications of Teacher Educators

75

Qualifications

Number Percéntage
Doctoral Degree 4 s | 11 18.3
Masters Degrée, ‘ 33 55.0
Bachelor's Qegree- 15. ‘25}0
'No(Answer 1 . 1.7
Total 60 100.0
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had experience at the elementary school level.: F res-
(%ondents indicated that they had mo experiencdiatfzjther
level. Of.the>60 respondents, 23 of them,.which represents
38.2 percent, were teaching in a teacher education institu-‘
tion for three years oOr less.

No fewer than 83.3 percent, or 40 supervisors, possessed
at leasr a bachelor's degree. .Seven supervisors did not, as
yvet, hav& any degree. .See Table VII. All the supervisors
. answering the questionnaire indicated that they had teaching
experience It is interesting to note, nowever,.that 60.4
percent,vor 29 of the 48 sﬁperV1sors, only had experlence
in teaching at the high school level. See Table VIIID In
Table IX, the'reader will note rhat.exactly 50 percent, Or
39 supervisors, had three years, eXperience crgless;in their

. . ! v £ “ - :
preéent capacity. Less than 20 percent 4gr 9 superv1sore

had more than 10 years experlence.

Present Programs in various Institutions

/
Teacher educators, respondlng for thelr respective

_1nsti£ution, ind'catedAthdt e&even‘of the twelve teachers
college$ involved 1n the study offered some cQgrses in
elementary school phy51cal education. Outiof the twenty-

five universities represented, 60 percent, or 15 unlveréltles,
of fered some courses in elementary school phy31cal education

while.the remaining 4Q,percent or 10 unlver51t1es, offered

malor or spec1a11zat10n programs. In other words,,only_ten

\

‘1nst1tut10ns of the total number offered a major or spec1a11?u'

tion program- in elementary school physucal education. See.

-y
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TABLE VII

Academic Qualifications of Supervisors

Qualifications Number Percentage
Doctoral Degree _ 1 2.1
Masters Degree ‘ 11 22.9
L /T‘_/
Bachelor's Degrele - 28 ‘ 58.3
No Degree o ‘ 7 ‘ 14.6
No Answer ' \ ) _ 1 2.1
- Total ' | : 48 100.0
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Table X. Table XI 1nd1cates that flVe 1nst1tut10ns requn{;d
. A N
four full course51 Or. between 240 and 360 credlt hours 1n
s

-~

order to complete aﬂmajor or: spec1allzatlon. One institution

_requlred as much as 1350 hours. The number of students..

enrolled 1n these courses varled greatly because the courses.

were compulsory at some lnstltutlons and opﬂlonal at others

o .
Two questlons dealt with types of courses. Supervisors

T
werefasked to 1dent1fy the types of courses deemed important

for prospectlve teachers,«whlle teacher educators were asked

to identify the types of courses belng offered by thelr

4

institution. The rationale with regard to the question to
teacher educators waslthat*if the institution elects to
‘offer a course, it mustihe‘deemed.importanti' Responses to
these questlons were tabulated by frequency of mention. . No
’ attempt,was made to analyse the duratlon, descrlptlon or
comments regarding these courses. Only one\answer by insti-
tutiOn was permittedr Table XIl glves the results. Ten
types of _courses were mentioned anywhere from 10 to 36 tlmes
by the-respondents:' ganfes, elementary school physical educa—-i
tion, movement'analySLS, educatlonaltgymnastlcs, creative .
dance, individual,and'team activities, organization.and
administrat%on,-teaching methods, growth and development(.
dance. Fifteen other types of cpurses were;mentioned but -
“on a frequency of 6 times or less..

A questlon relatlng to the various titles or dlplomas

belng offered by the 1nst1tut10ns revealed that elghteen
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S TABEE XI
Number of/Courses or Credlt Hours Requ1red for a.'

Major or: Spec1allzatlon in . Elementary School
. Phys;cal Educatlon SRR

—y-

Courses or Hours In E.8.P.E. . ' " Number of
T S T o ‘Institutions .

A. . One Course (60 90 hours) o o e 0
B.  Two. Courses (120 180 hours) /fb ' B 0
'C.  Three Courses (180- 270 hours) | . .oz
D: Four. Courses (240- 360 hours) | B ﬁ*ékf
... E. ,Other;  Approglmately‘SSS hours" R 2

X Approkimstely_l350jhours < o 1

TOtal SRR ’» | . “" . ' 4. 10_*
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_ : L N . :
dlfferent tltles were used They ranged from a year teachlng

certlflcate to a 51x years masters degree See Table XIII.
As 1nd1cated in- Table XIV, the more gppular methods of
1nd1v1dual student teacher evaluatlon were the subjectlve;

oplnlon of the lnstructor, term progectskayd theoretlcal
\

yexamlnatlons. 'PerSOnal Sklll performance was also a popular
method employed by teacher educators. Over 40 percent or

‘7more than 40, admltted never uSIng self ratlng by students
or evaluatlon by other students.} |

% - : 4;7‘; '
When asked 1f the~1nd1vmd al progress of student

teachers could be measured 1n other waYs, some respondents A\
\ 3 ] ) ° _., 49'
<made the follow1ng suggestlons-j*‘ :

v
""l )

1. Use Bf audlo v19ual alds in dlscuSSIOns,
observations.

‘f»

2)° Longer practlce teachlng perlods.= That students
be a551gned to a school for a continuing teaching experi-
ence and that progress be. reported by teachers.

3. Evaluation of the students' ablllty to work with
children-. : -

3

4. Emphasis placed on teaching ability rather than
on performance. ' s '

‘ 5. Eva}uatlon made by contract with each individual =~
student.

TaBle Xv shows the'distribution.of answers.relating_to
the 1nformat10n being used to assess the effectiveness of
the profe551onal preparatlon program for elementary school
physical educatlon teacher candidates:. puestionnaires,
standardized tests and contlnuous follow=up of graduates are
4not ‘used by the majorlty of 1nst1tutlons. They rely instead

'on»51mple observatlon of - students and graduates, student



“
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TABLE XIII

. IR S L R L
. Various Titles . for Completed Requirements in

Institutiens and Normal Period of Time to .

* 'Fulfill Thesé Requirements

- g8

Titles

Years_£

Arts

~

™

' Complete:
1. Masters ;n!Arts h 6
.u2. BachelQ;‘of”Edﬁcation ' 4
3. Bachelor of:éducafiop‘ 5 
4. »Béchelq:ﬂof ElémehtafwaaucatiQn 4
.5; Bachelég df Elepenfary Education. §$ 
6. Bachelor ofvPhysicai'Educaﬁion 4
7. Bacheior ofvPhysical Educatio;_ 5
‘8. ‘Bachelor of Teadhing 43
9. Diplomalin after.degree program 5
10. Diploma in Physical Education | 2
11. Junior diploha of Educétion _ 2‘years iﬁ A£té
' - ’ pr Science and
! teaching:
12. Senior diploma of Education 3 years in
. L .or Science and
1 teaching. :
13..@$eaching Certificaté 2. \\\; 
il4w: Teaching Certifiqate > 3 j
15. ElémentaryLSéﬁool Teaching Ceftificate



~ TABLE XIII (continued)

CTitles oo

‘ Complete . -

17,

18.

Bachelor of Sc1ence ‘in Phy51cal :
' Educatlon : '

Bachelor of Sc1ence 1f
Educatlon

Bachelor of Health Phyﬁ;cal Educatlon
and Recreatlon
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“.ﬁpteachlng reports;v

wﬁagzliﬁ

P .' R :. ._"v "',

,taff meetlngs and reportS\fgﬁm school

?fffadmlnlstrators 2 Some respondents felt that these programs

|

o ;could be measured ln otﬁer ways._ One suggestloﬁ‘was that

Cw

”Tjsuperv1sors and teacher educatorsp: EXCEPt for classroom

”f;all students be glven a- questlonnalre to f111 1n at mld ;erm

d at the endvof the year.! Another suggestlon was to prepare}

::fa questlonnalre for a sample of elementary school chlldren

;One respondent felt that an 3

v -

examlner would be)useful

ssessment by arn . external
- nother suggested that supervxsors

”';and Prov1nc1al Department of Educatlon offrc1als offer
y P

[«

-

e R Y
‘:constructlve cr1t1c15m Frnally, one persom added that not -

' fonly should programs be evaluated but that 1t should be an o

annual affalr {.-'f'?ﬁ”. 'T' ‘r.f.' S *gh, :.;gy}‘
. % . L Lo ,(A . ; ) R

One‘questlon dealt w1th—the most favourable features-of-A

o~

.:the present profes51onal prepar tlon1programs ' There was a
: sion’t

_.hlgh level of agreement between the answers glven by both

’ observatlon, all answers favorlng student téachlng, growth

'“and development courses, nd Sklll courses 1n movement edu—

fﬁ_gcatlon were suppdrted by close to 90 percent, or 97 of the

108 respondents.. Student teachlng rated hlghest w1th 92 l
ot percentvsupport. See Table XVI for deta;ls.ui_w

Other Questlons

Lo PR Y
M RN

Consultants were con51dered by a Sllm margln,to~be the hﬂf
lmfklnd of physzcal educatlon teacher most nbeded 1n the

",elementary school ' Spec1allsts for grades 1- 6 spec1allsts

'“Efo€ grades 4 -6, and the classroom teacher were close behlndg;;f*'
Eln the tabulatlons. VlSltlng spec1allsts were con51dered :V

least 1mportant. .See Table XVII for the results.; ";I_”7'f
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[

- Table XVIII shows that three quarters of the superv1sors

A 4

didn't lieve many teachers to be highly quallfled Twenty-
JZerVLSors, or 56.3 percent, felt that only as many

_seven s
as 25 percentzof the teachers had taken some courses in the
subject area. Yet only 14 superv1sors werelprepared to say
that between 80-100 percent of teachers:had.few or, no
courses in elementa chool physical education.

| Table XIX indicates that 42 supervisors: acknowledged
the fact that classroom teaohers taught physical education
in their area. Twenty‘supervisors.estimated that classroom
teachers taught between 80~100 percent of the cIasses.

IJ; Another. questlon dealt with suggested program 1mprove-
ments. . Five posslble suggestlons were offered to the res-
N pondents, along with any other they mlght wish to add. The

. hlghest rating went to "to provide more opportunltles to
work with children,funder supervision". It was supported by
over 93 percent, or 45 supervisors, and by over 96 percent,’

or 58 téachers educators. See Table XX. -

: | VI. - SUMMARY

This chapter Eb&éred the surVey fihdinés} The number }
of questlonnalres sent to teacher educators and to super—
visors was determined. The number of returns received was
also identified. IDetaiIs were given onsthe method for data:e
'ppa1YSis. Findings were oresented in two parts;azthbse that
dealt precisely with program objectives, and other findings

not directly related'to program objectives.
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SRR SQQPTER-Vli

|  DISCUSSION QFVTﬂﬁySURVEY‘FINDINGS

’

I, INTRODUCTION :
iy : It-WaS’explained‘earller that a series of steps would N
be followed'to-assure consistency in the'study In order;

'f‘to 1dent1fy objectlves fonbthe preparatlon of elementary

school phy51cal educatlon teachers,Jquestlonnalres were segt‘d

“to teacher educators and‘superv;sors of elementary school

. phy51cal educatlon~teachers across Canada. The flndlngs

. ‘u\

..

B were revealed 1n “tHe- prev1ous chapter At this point, the

',lnvestlgator comblned the flndlngs of the teacher educator

R
a

. [
~ -

nalres. From thls comblnatlon a llst of tentatlve objectlves

B .
' was drawn whlch was then compared to the list derlved from -

) X N "~

‘the llterature search , , ' : ' . .

The reader is reminded that sixty percent (60%) had
been determined as the level of significant difference.
This chapter is divided into three sections: first,

.

the combined findings regarding program objectives; second,

hthe combined findings regarding the questions other than.

program objectlves- thlrd _a tentative - llst of, objectlves'

-questlonnalres w1th the flndlngs of- the superv1sor questlon—'pj_

g. =.rfor the profe551onal preparatlon of elementary school physi—ifj“'

:{.{‘

N 3

w0 .
o L

| cal educatlon teachers Jas suggested by the survey flndlngs.A‘
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:,lI; COMBINED FINDINGS.REGARDING PROGRAM OBJECTIVES

Both teacher educators and superv1sors were generally

c n51stent w1th one another in 1nd1cat1ng thelr preferred
i) "Q

program»obJectlves. There was never more than a 15 percent

discrepancy .ih their selections, and for 21 of the 26

] ’ ’ Y T o ) . .

~objectives, . the discrepancy was less than 10 percent. See

L .~ a7 L ' : :
Tablé V.~ S

-Growth and Development

All the objectlves in growth amd development were deemed
1mportant by both groups In-: partlcular, the objectlve-“to
be able to 1dent1fy the unlqueness of each 1nd1v1dual child
‘as well as,the 51m1lar1tres among individuals” was strongly

supported.

Learning Process"

‘\ .

Only one objectlve "to become knowledgeable in research

in the area of elementary school phy51cal educatlon was not

-

supported by both groups questloned.

Movement Experiences

The four objectives in this category yere supported by’

“teacher educators and supervisors.

Organization and'Administration - . o ;
‘ : e// {
Of the nine objectlves 1dent1f1ed two were not con-
L)
51dered 1mportant by the respondents. They were: "to be

s

able to act as a llalson between school and communlty for
‘recreatlonal act1v1t1es 1 and . "to acqulre Sklll in. formula- .
tlng and 1mplement1ng school p011c1es, standards and proce=-

g . - . 'v

. dures. . s



broad view.of the total program

Evaluation

*All but one of the evaluatlon objec

important by both groups of respogdents‘

“102

tlves were considered

The exceptlon was

"to be able to use and 1nterpret cumulative records

%
e
oo

III.. COMBINED FINDINGS REGARDINGdOTHER QUESTIONS

Present Programs in Various Instltutlons

LI
i

The 1nvest1gator felt that there Was enough commonallty

among the answers to the questlons relatfhg to types of

~coursesito warrant a comblnatlon of thes

Table XII. Nine types of courses stood

types mentioned for the profesSional pre

'school phy51cal education teachers. They were:f,Iow—organized‘

e answers. See
out over the othet

paration of elementary

and 1ead up games, movement analy51s, growth and development,

ducatlonal gymnastlcs, creatlve dance,

.uactivities, teaching methods, - organlzatl

1nd1v1dual and team

on and admlnlstratlon,

dance. Teacher educators also mentloned one course they

entftled "elementary school physical’ educatlon - From the

various descrlptlons provided by the/res
amounted to a comblnatlon of the nlne ty

earlier'mentioned. In Teachers Colleges

) reasoned there is a 1ot less *ime [to go

han an

_subject. ' C ‘ ../

pondents, the course
pes of courses
' the respondents

through the subject

‘matter. Consequently ., these 1nst'tutlons prefer to glve a

1n-depth study of one

--The respondents feltvthat lassroom observatlon, ‘student

teaching, courses deallng with growth an
. ' : . /
: : . -

! '
i 1}

! development and

hl
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. "} :‘ :

laboratory courses were favorab e features oflthe}pr?sent"'

.e%

programs . Student teachlng_}aS'strongly supportedf

h;Other Questlons‘

In answer to tpe que’tlon regardlng the most needed
elementary school bhy51cal educatlon teachers, both teacher’
educators and superv1sors preferred consultants, spec1a11sts -
for grades‘one to smx, spec1allsts for grades four to six
'and classroom teachers. These ch01ces help substantlate the‘*
fact *that both spec1allsts and classroom teachers are needed
to teach physical educatlon

Teacher educators and supervrsors were also asked toc
react to a questlon deallng "with suggested lmprovements of

' present programs They strongly supported opportunltles to-
work with chlldren,runder superV151on ' Encouraged also were E

: /
'-more courses in growth and development, a major or spec1a11za—a-

SfEiQE program 1n elementary schooy phy51cal educatlon, oppor—
tunities for all elementary educatlon students to take somejv‘
courses in physical educatlon, and to’ a%ply research on humanv
movement to the teaching of elementary school phy51cal

education.

Iv. A TENTATIVE LIST OF OBJECTIVES AS. SUGGESTED 4fgﬁgf'f“_f”f
B . BY TRE RESPONDENTS i SR

From the lnformatlon gathered through questlonnalres ‘fbbw

'from 60 teacher educators and 48 superV1sors, the followxng

X3

llSt df tentatlve obﬁ%ctlves 1s suggested for the prepara?"

tion of elementary school phy51cal educat;on teachers._[_«.“‘

¢ e

A



developmental level:and needs.

» 2. Galn know”edge of the sc1ent1f1c pr1nc1ples whlch

y 1ncrease understandlng of human movement._wgf,@l o

b

,3,- Be able to 1dent1fy the unlqueness of each 1nd1—:£f

"v1dual Chlld as well as the 51m11ar1t1es among 1nd1V1duals

A Understand and apprec1ate the effects of the:"

Lo

' ,env1ronment (soc1al, ultural, phy51cal) on the Chlld

Learnlng Process

1.; Be able to select from a varlety of strategles,
the approprlate teachlng strategles for games, dance and

ymnastlcs

?._ Be able to help the ch11d relate thf"_ :

learned in- phy51c31 educatlon to hlS totalf__arning,experi—'

ences in the school., ‘ff B -v:.;; ﬁfsfvf'. _hf':_ fﬁ

Be able to adjust learnlng opportunltles to the

"‘terests and purp'fesuof boys and glrls-ﬁ f';
,ffstOVement Experiences g‘ “".-‘-’L" “o - ﬂ:»- .{@y;

“1} e able to gumde boys and glrls in learnlng the
51gn1f1cance of movement and how better to use the body
‘ for functlonal and expre351ve purposes. :

-»2f Become knowledgeable 1n the areas of games, dance;‘.

gymnastlcs. ;hl“' | '}_ S R M\;,}T

n,

T;.}:j ble to stlmulate 1mag1nat1ve and creatlve mQ&é%df”'

AP -ment;inﬁchildren.
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| 4;, Become sklllful 1n obserV1ng effort actlons of -
Ag;.human movement (force,_tlme, space, flOW) .;prwl,

'-FOrganlzatlon and Admlnlstratlon

\ LT . L . \

@

’;ll Be able to plan the TOTAL phy51cal educatlon program .

dffor the-element schoo BT A ; —
fo el men ary l g . é¢?’-

f‘jé:_:Be able to. plan lessons,erelated experlences and

program guldes S g' [

3;; Be able to organlze and!admlnlster sequentlal )
‘programs 1n elementary school phy51cal educatlon '

\
4. Be able to work cooperatlvely with school personneL

/

'”‘f;{s Acqulre some knowledge in the care’ of’facxlltles

o

ﬁand equlpment.‘ ' PR e " E— A"" BL-H~GQ,

-6 Be able to 1dent1fy the type of env1ronment that

‘w1ll prOV1de chlldren w1th the best p0551b1e learnlng

) 'v'r:i"‘

' 'r*s;tuatlon.-"; N‘a,

IS . N
o

= 7¢ Be able to understand the role and the respon51—'f:

"Ablllty of the elementary school physleal educatlon teacher,

'; Evaluatlon

e

“51;) Be able to- assess the effectlveness of a teachlng

'strategy when used in’ teachlng games; dance ‘or gymnastlcs
o t2 Be able to help chlldren to assess themselyes.
‘ 3.'»Be abie to assess the TOTAL elementary school
'phy51ca1 educatlon programf& _

'-~.4.l Be able to assess the abllltles,'needs, aptltudes,f“;éw'
1nterests and attltudes of chlldren., :‘~d :AQT _xéﬁd
. dfOthers '”_*i," SR o o ".i“; &fd _
: Ind1v1dua1 and team act1v1t1es._.BecomefknowledgeableaA_

‘ . A ,

1n a varlety of~ 1nd1v1dual and team sports."‘



r

e

_f¢‘ Practlce teachlng Be able to work w1th chlldren.‘

T .
K2 . J- . -“v . .

Teacher preparatlon.; Pr0V1510n should be made for all "o

elementary educatlon students to take courses 1n elementary
school phy51cal educatlon 1f they W1sh. At the same tlme,
students who wlsh to become more spec1allzed 1n that subject
arei should be able to do so.“ ThlS would assure that all

graduatlng students in elemdhtary educatlon would possess a

- mlnlmum requlrement. - ,fr‘;_;~- B : (ﬁ,f*

Types of - courses. Teacher educatlon 1nst1tutlons should

N

be prepared to offer courses coverlng a major portlon of the

follow1ng areas. growth and development, games, educatlonal
o N _

gymnastlcs, creatlve dance, organlzatlon and admlnlstratlon,,

ind1v1dual and team act1v1t1es, movement- analy51s, dance, and
teachlng strategles. At.the same tlme, the 1nst1tutlons
should be prqpared to prov1de plenty of practlce,teachlng'
and opportunltiesjto work wlth_chlldren. S

. oo
, . e - . ‘ . NN
A W UMMARY e
ThlS chapter attemptedgto comg-be the flndlngs of the

"a

teacher educators questlonnalres w1th the flndlngs of the

superv1sors questlonnalres. Flndlngs wererggmglned accor—

dlng to program objectlves deallng w1th" growth and develop—f

ment, Iearnlng prOcess, movement experlences, organlzatlon

E

and admanlstratlon, evaluatlon. Another sectlon 1dent1f1ed .

~ 5

the respondents feellngs regardlng present programs in

various 1nst1tut;ons-and*6ther non-related questlons.
. . N L o s

4



107

a o

The final section presented a llSt of tentatlve
objectlves for the preparatlon of’ elementary school phy51cal
education teachers, as proposed by teacher educators and

supervisors.

i



T W

" be presented 51de by 51de. In a second sectlon, the <

CHAPTER VII

- CURRICULAR OBJECTIVES FOR TEACHER CANDIDATES OF
ELEMENTARY SCHOOL PHYSICAL EDUCATION

I. INTRODUCTION
" The purpose of this study was to identify objectives

for the preparation of elementary school physical education

" teachers. An extensive-survey of the literature was under-

taken in 1970-71. Following this,;, a list of tentative
objectives was identified. A questionnaire was then sent

to 108 teacher educators and supervisors across Canada for

LI T
their 1mpre551ons ofrmbjectlves for the preparatlon of

teachers for elementary school physical education. A second

list of objectives was then identified.

.q_‘,‘_.‘,-,,
>

This chapter will present the llSt of Objecth as”“"

.proposed by the- llterature and _the- respondents 'They will.

Sra - .
. € e s

L —

‘objectlves agreed ‘upon by the llterature and the survey will

be ldentlfled; Thlrdly, those "other" objectlves supported

by the literature will be presented. A fourth section will

identify the "other" objectives supported by the survey.

o

Finally, a definite list of objectives, based on all the

‘ 1hformatlon obtalned in thls study, will be offered for the

-preparat;on of elementary school phy51cal educatlon teachers.'f

< o e
Be) e A e L
J v 2 S e - R

. 108
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II. COMPARISON OF LITERATURE AND SURVEY FINDINGS

The objectlves presented ‘here were outllned earller in
- the spudy. In Chapter I1z, certaln curricular objectives
were identified following a review of the literature.‘ In
Chepter VI, cdrricular objectives were developed from the .
findings of the sur?ey. ‘Both sets of objectives have been

reproduced in this section.

Curricular Objectives Found Curricular Objectives _
- 1n the Literature Resulting from the”Survey_
1. Be able to identify indi- 1. Acguire skill in the
vidual differences between assessment. of the Chlld s .
and among children. | developmental level and needs.
2. Be knowiedgeable‘aboﬁ£v~' | 2. Gain knowledge of theAi
the motor'development pat-. - scientifdc principles which
£erns of elementary‘school' may.increase-understapding
childyeﬁﬁagﬁ L - .of ‘human. movementﬁ
3. Be able to recoghize aﬁd; “3. Be able to 1dent1fy the
assess the physical develop—~»‘-uniqueqess oﬁ'eeeb 1nd;y1dgerf
‘ment stage of boysha;dmglsis,‘ ~child es_well as the similar-

_-"ob‘.

- ities among -individuals.

4. _Understand and appreciate

X ‘ the effects of the environ-
ment (social cultural,
) s o phys;cal)_on the Chlld F»Q
Learning frocess | - :Learnlng;ProceSSv-’ S
;l;;lge“eble to use‘ce:padn.'; . 1. Be able to select from a.
Lstraﬁegies td'teach pﬁySical} variety of strategles, the4>

'emdtiopal(“spdiei and‘mentalh 'approprlate teachlng

<

e i
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relationships. . strategies for games, dance

and gymnastics.

12, ‘Be able to gene:ate a. ., 2. Be able to helpwthe'chiid
sequence of learning opﬁof— relaﬁe that which is learned
tunities in physical educa- " in physical education to his
tion fo; grades one to'six. '~ total learning experiencee‘in

the school.
3. Bedable to'select from a 3. Be able to adjust learning
Qariety of teaching strategiesf opportunities to the needs,
che appropriate strategies_fo; ,interests“and_purposes of
- spimuiating problem soiving, " boys and girle. .
exploration and dichVery'in
" games, dance'and’gymnaefics. .:” B

4, Be able to gulde boys ‘and

. e, . e o s e [PRPTEN R

cop

;glrls in- 1ntegratrng what wa

o " <

'learned in phy51cal educatlon SR

"_to other subject areas.A

P
“

‘Movemenﬁ‘Experlences . e e .Movemen; Exgerlences N

-1, “*Be able to select appro—,‘fol._ Be able ‘to gulde boys and
prlate,phy51cal activities to glrls in learnlng the 51gn1—
‘stimulafe growth and ficance of movement and how

development. . ' better to use the body for
. functional and expressive

'ﬁurbdsesl

e - e e

-

2.’ Haye a thorough knowledge 2. Become knowledgeable 1n”

of games, dance and gymnastics the areas of games, dance,

as applled to elementary gymnastics.

.



scngolrchdldren.
3. Be oapable of introducing
a,vafiety’of’leisure—type ‘
~activities in the program.

4; Be knowledgeable.in move-
ment anaIYSis as it appliesj

to games, dance and gymnastics.

ld

5. Appreciafe and use outdoor

education aotivities related.
'to the 1mmed1ate env1ronment.
f67, Understand programs 1n_
‘*perceptual-motorudevelopmenﬁ.(
7. (Acquire.knowledge in
adapted phy51cal educatlon
‘;for the purpose of preparlng

'.1nd1v1dual programs.

3.

4.

w11

%

a ‘ R
. Be ‘able to stimulate -dima-

ginative and creative mavement =~

in children;

Become skillful in obser-‘

" ving effort actions of human

movement (force, time, space,

v

flow) .

Organlzatlon and Admlnlstratlon |

_ngrganlzatlon and. Admlnlstratlon
1. Be able to plan a physxcal
education curriculum, including
.insefudeibnai qlasSes,iintra;
mural and inter-scnool‘
programs. ~
. 2. .Be able to administer a .
physical education-curriculum,
including instruotional'

classes, intra-mpral and

2.

1. Be able to plan the TOTAL
physical educatlon program

for the elementary school.

]
'Be able to plan lessons,
related ekperiences and
- R TR O
program guides.

3



'Lﬂ ,;11§L¥?§.;_
inter-school programs. .
3. = Work cooperatively withv- 3} Be able to organlze and ‘jqféfs
other‘teachers in the school. admlnlster sequentlal programs
g ) in elementary school physical,

: eddeation.‘~
4. Be capable of introducingv;e4; Be able te,werk'eoopera;
a school-cgmmunity'progran“in V tively witn school personnel.
physical education. . .' | .ij | U
| 5; .Acguire some knowledge in
- the-careiofoaétlities.and;
eqhipment. |
6. Be able to identify the
v:tyne:oftenﬁi;onment.tnat‘will
‘provide chiidfen with the’
best p0551bre learnlng
51tuatlon.'{'
7. Be able to understand the
K role and the respon51b111ty
of the elementary school -

- physical ‘education teacher.

Evaination , o B :Evaluationj‘ ’

l. .Be capable of asseséing"' 1. Be able. ‘'to assess: - the;;ftﬁnjq;
the physical education ffectlveness of a. teaching’ .
program, includingftheng C .strateé§.;henwuaed’1nuteaehlng

'1nstructlona1 blasses,'the

) 1ntra mural and 1nter—school

e e e i e e W awll o f,.%...‘__ -
fact1v1t1es. B

Ty




f‘2: Be able to assess each

i 1nd1v1dual chlld 1n phy51cal

LU

educatlon._TTf'

o abllltles,

Be able to help chlldreniﬁ B
to assess themselves.;~i-4f-ru Lot i

R N

73 Be able to assess the

v - "

CIP

TOTAL elementary school pﬁy51—‘

cal education program.

'iBe;ableﬂté'assess thE°” “.?‘ﬂ“°

neeash

aptltudes,

1nterests and attltudes of
chlldren.
Others

Ind1v1dual and team

act1v1t1es. Become knowledge—

.4able

\ in a varlety of 1nd1v1—"
duai and team sgorts.
. Practice teaching. Bev
7 able. to wcrkdwithicﬁiidren;
% | : Teacher preparatlon.
e

Prov151on should be made for
“all elementary educat;on_

students to take-courses in-

wﬂelementary school ph'smcal

StudentS'who

'~_~ io--~:-~.>

wmsh tc

SQ:W

R R
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N B Rt I R e
wou1d assure that all gradu-,a

urg:;u.y¢g} ,;Ap}' ; -3»,{f ating students in elementary

- L “F‘educat;on~would,possess_a 5
’ SO mininum reguirement.
2 e .. Types of _courses.
5> IR o o ,
‘ Teacher education~institutions-‘
T TP P SRR TE b S RSP T should bé prepared to offer -
b de Tt n se eme oo e s e ik A .A o s -‘ 5 ..
g ’ ; courses coverlng a,major ffffﬁ;ﬁjfjj
R R FEr S R pqrtlon of the followrng :

VR " - v_areas., growth and deVelop-~
SRR lff;ﬁéﬁpg games,'edﬁcat;onad:i,rw.:nhﬂ_
' gymnastics;ucreative'dahce)':4
co ‘ organlzatlon and administra- *
. LT o e tlon, }nd1v1dualrand team
| : act1v1t1es, movement analy51s,‘
dance and'uﬁxinng strapres,
At the -same tlme,'the 1nst1-'b
tﬁtidns should be prepared to
prOV1de p%enty of practlce

teachlng and opportunltles to

worka1th ‘children.

:?‘15.?3_;;C109e examlnatlon Qf ﬁhe currlcular objecblves revealed

i w o

- f uggeggedgby the responaent 1n the
, survey Of the obJectlves Ldentlfled 1n the llterature, the _ﬂ
followrng were supported in" the survey‘flndlngs.'ﬂf" o
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Growth and Develogment S A P AR

1. .Be,able to 1dent1fy éhe 1nd1v1dual dlfferences

‘ ' y
~mbetween and among chlldren.

-'é;‘Aée‘knowledgeable about the motor development
’*éatﬁéfqgvaf elementary school chlldren.

Bt*fBe'able to recognlze and assess the phy51cal

" S " e - fe it T = A L L

FRTI

‘”‘development stage of boys and glrls...v‘ fglu,‘, e

PR o c .

'1'Learn1ng,Rrocess o "““‘ff';gh _}_ S e

1. Be able to- select from a varlety of teachlng stra-:'"

ot~y (.
~ i

-

'fxﬁtegles the approprlate strategles for stlmulatlng problem—

e - e -

TSolv1ng, explomatlon and dlscovery 1n games, dance and

- 4‘.

: gymnastlcs.

2. Be able to gulde boys and glrls in 1ntegrat1ng what

was learned in. phy51cal educatlon to other subject areas.

v

Movement EerrlencesA;w‘_,t_

1. Have a thorough knowledge of games, dance and gym—:f‘

N

nastlcs as 1t applles to elementary school chlldren.'-.
2; Be knowledgeable in movement analysis as it applied ,
r
to games, dance and gymnastics.

Organlzatlon and Admlnlstratlon

1. Be able to plan a. physical educatlon curriculum,-

including 1nstructlona1 classes, intra-mural and inter-school

programs. ' : ' y

[ o . «

3.. Work cooperatlvely W1th other teachers in the school.,

Evaluatlon ,' "\" o ”."i' o

,ﬁ;;;;:L: Be capable of . asse551ng the phy51ca1 educatlon
° e '.'” J'SV“T" " A“ ..'_,‘ﬂu‘

program, 1nclud1ng the 1nstruct10na1 classes, the 1ntra-mural

- . v e & ew = e e e=®



and inter-school activities. = tc -7t
‘25 Be able to assess each 1nd1v1dua1'child~in phyéioalf
- education.

R

P -
L S N : E T D
ST AT R . L

IV. - OTHER: OBJECTIVES SQGGESTED IN THE LITERATURE

o

Some objectlves, pfesented as a result of the review of

llterature, “were not supported by‘the survey

'Learnlng Process

. ~w,=_,lki,Be able to generate a. sequence of learnlng oppor—f‘

PR

tunities in phy51cal educatlon for grades one to Six.
2. Be able ‘to use - certaln strategies to teach phy31Cal,
emotional, social and,mental relationshlps.

Movement Experiences

®

1. Be able to select appropriate physical activities

i to, stlmulate growth and development.

;;;gi{QlZ;A Be capable of 1ntroduc1ng a varlety,of lelsure type

T I AL A

T act1v1t1es 1n the program.

B A S ¢ .o

™ '_3{ 'Apprecrate and use‘outdoor eddcatlon actlv;tles""
rrelared to the 1mmed1ate env1ronment. )

4. Understand programs 1n perceptual—motor development

5.: Acqguire knowledge in adapted thSlcal education for

the purpose of preparlng 1nd1v1dua1 programs.

Organlzatlon and Admlnlstratlon

‘l. ‘Be able to admlnlster a phy51ca1 educatlon currl—v‘

culum, 1nc1ud1ng 1nstructlonal classes, 1ntra-mural and

e

_inter-school programs.



i seee o AT
el oL oL - o s R R

“« w - S T X . &
ERRAE < v o - RO . . LT T -
s . o I ” .- . -

”aq,*Bé%éagabié of 1ntroducrng 4 school communlty program
S v DS

,fin'PhYSical3education. f‘“fi~_uﬁyi.,7;v-f - l7?>7uf;?~”ﬁw;+

b

were not totally/unsupported in the survey flndlngs._EIn~
most cases, the 11terature objectlves could be subsumed

_'under those objectlves ldentlfled by the respondents 1n the-{

S R e

- - -4 o Cme o

" survey. For -example, the statement "to be able to. select R
A o .

approprlate phy51cal act1v1t1es to stlmulate growth.and
'gdevelopment" is encompassed within the statement "to be able

to adjust learnlng opportunltles-to the needsh interests and_
purposes of boys andioirls" o | B

It was determlned in- Chapter II1. that where there would

.be dlsagreement between the objectlves derlved from the 3_.4_3;‘
';llterature and,the obgecthes derlved from the survey,|more .
v.support 'would be granted to the 1nformat10n accumulated from

7:‘the llterature. It is” on thlS ba51s that the llterature.rjﬁ"gtyjh

,object1Ves Will: be retalned to add to the flnal 1lst Lol

7v;’ OTHER OBJECTIVES 'SUGGESTED ' IN THE SURVEY
Some objectlves 1dent1f1ed by: survey respondents were ;g
‘not mentloned in the llterature., Agaln, these objectlves
were not completely 1solated from those advocated by the
’rev1ew of llterature. ‘

«-jGrowth and Development

" .
¢

N T Galn knowledge of the sc1ent1f1c pr1nc1plés Wthh

: may increase- understandlng of human movement

3

2. Understand and. apprec1ate the effects of the envi='

ronment (soc1al, cultural physrcal) on the Chlld
. . I . X

. N N



' Movement Experlences ’.f"‘,,. - C S M 4?/f"d,.
gizjéfi LT Be able to gulde boys “and. gLrJS-ln learnung -the*: NI A

'movement in chlldren.

T

Learﬂlng Process

b & —

e l.r Be able to ad]ust learnlng opportunltles to the

'needs, 1nterests and purposes of boys and glrls.

functlonal and expre551ve purposes.

' /
2. Be: able to stlmulate 1mag1nat1ve and creatlve,

—d
y

-

3]

"3 Become sklllful in observ1ng effort actlons of

51tuat10n.‘_“

5.. Be able to understand the role and the responsibill;

1
i

'A'g 1ty of the elementary school phy51cal educatlon teacher,

Evaluatlon T hi'. 8 -E, f”‘ o 1'”"W‘“

TI; Be able to assess the effectlveness of ‘a teachingﬂ

strategy when used 1n teachlng games, dance, or qymnastics;-w

’ 2. Be able to help chlldren to assess themselves

- - : . S T ’ o
ST R . .

o Slgnlflcance of movement and how better to use the body for R

human movement (force, tlme, space flow) Y
Qrganizatlon and»Admlnlstratlon ,;e¢ve;¢¥};::;F;;7j;;}f;ﬁjxﬁ;fgf;J
-:7{‘4*1 Be able to plan lessons, related experlences and
prggpam guldes.‘ve-' o _’ : . ’ | :
T " Be- able‘to{organine'and‘;dmlnlster sequentlal C -
programs 1n‘elementary school phy51cal educatlbn;u‘\b Nuwgfﬁm;?m B
PR "53;f Acqulrebsome knowledge 1n thé care of fac111t1es %_i’vv”
| : 4, Be able to 1dent1fy the type of env1fonment that
v ) .
will'prov1de'ch;ldren wlth the'best»p0551ble.learnlng ‘
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. Others

LN

A

vsl. Become knowledgeable in a’ varlety of 1nd1v1dual -and

i

team Sports v
2;, Be able to work with chlldren.

3. That all elementary education students be able to

/ -

follow courses in elementary school phy51cal educatlon

4. That all’ elementary educatlon studentSwwho W1Sh to

become more spec1allzed in elementary school phy51cal educa-

tion be able to do so.

5. That teacher educatlon 1nst1tutlons offer courses

& AR

‘1n the followrng‘areas>“”growth and development games,

_educatlonal gymnastlcs, creatlve dance, organlzat;on and
admlnlstratlon,_1nd;v1dual and team act1v1t1es, movementz.:w
._analy51s, dance and teachlng strategles

el RN ‘
Tt oTe. That teacher educatlon 1nst1tutlons 1ncrease

practlce teachlng experlences and opportunltle

J e -
v

' chlldren.ﬂ__ o ‘ﬂ~':4*"i'ﬁf: ;“f"

Though these objectlves were not mentlared spec1f1cally

.toawork'w1thf

|-
in the 11terature, they were nevertheless supported by both !

-teacher educators and supervisors. . Slnce the 1nvest1gator
was attemptlng to prOV1de the most complete list of objec—
tlves p0551ble for the preparatldn of elementary school

'“phy51ca1 educatlon teachers,'lt was dec1ﬁed to retain thls

list of objectlves to add to the flnal llst

: b
C VI THE FINAL LIST OF CURRICULAR OBJECT ES
\ g .
The follow1ng llSt of. currlcular objectlves 1s suggested

- for the preparatlon of elementary school physxcal educatlon

-

oL
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teachers. It results from a comparison of objectives , f_”'_H.-

obtained follow1ng a reView of pertinent 11terature and a-

o

questionnaire survey ' The objectives agreéd upon in- the ’

' literature and the survey “form part of this final list. ' Sop
Also included are the other objectives fyom the reView of

‘literature along Wlth those agreed upon by‘tﬁacher educators'

and superVisors. .

t

Growth and Development : . L

1. Be able to identify‘the'individual'differences

petween and. among children.

0

2. Be knowledgeable about the motor deyelopment
'spatterns of elementary school children.

3._,Beyable to recognize and asseSs the phy51cal oo o0

~

development stage of boys and. girls.‘

| 4; /Gain know!edge of the sc1ent1fic princ1ples which .
‘may increase understanding of human movement. ‘; '; ,;:’ o
5. Understand and appreciate the‘effects of the
/environment (Sociar;;cultural;lphysigal) on the-child.

-

Learning,ProceSS-f - . _ o ‘ o 5

1. Be able to select from a variety of teaching .

strategles the appropriate strategies for stimulating

4
T .

-problem-solv1ng, exploration and discovery 1n games, dance

and gymnastics;. \

S

2. Be able to guide boys'andégirls in integrating what -
was learned in'physical education to other subject areas. -
3. Be able to generate a- sequence of learning pppor-

tunities ‘in phy51cal education for grades one to six.

|
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4.. Be able to u;e certain strategies to teéch §hysical,
embtional, social and mental relationships.

5. Pé’able to adjust learning opportunitiés to the
needs, intéresté and pﬁiposes of boys and gifls.

6. Be able to work with_childfeﬁ,

Movement Experiences

1. Have a”ﬁhoréugh knowledge of games, dance and
gymnastics as it applies to eréﬁentary school children.
.2. Be knowledgeable in movement analysis as it applies
to games, dance and gymnastics.
3. Be_able £o~select appropriate physipal activities
to stimulate growth and development. |
4. Be capaBle of introducing a varieEy‘of lTeisure-
‘typé activities in the program.
‘ 5. Appréhiate and use outdoog.education activities
related to the immediate‘environmentﬁ
6. Understand ﬁrograms in perceptual-motor develgpment.
7. Acquire knowledge in adapted pﬁysical education for
thg purpose of preparing individual programs.
| 8. Be able to guide boys and girls in learning the
significance of movement and how better to use the body for
functionél and ekpressive purposes.
9, .Be able to stimulate imagiqative and crgative move-

ment in children. _ ' . A :

10. Become skillful invobserviégagfﬁbrt actions of
. L S

human movement (force, time,,space, flow).’
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\

11 'Become~know%edgeable in aivariety of indiVidual

ahd team sports., ) ,ﬁ_.

[ e TR PV R TPy
)

”Orgahlzaglon .and Admlnlstratlon

1. Be able to plan a phys1ca1 educatlon curriculum,
including 1nstruct;onal classes, intra- mural and inter- -
school programs. )

2. .Work cooperatively with other teachers in the
school.

3. Be able to administer a physical eancation curri-
culum, including instructional classes, intra-mural and
inter-school pregrams.

4. Be capable of introducing a‘s¢hoel community
program in physical education.

5. Be akle to plan lessons, related experiences and
program guides;

6. Be able to organize and administer sequential
programs in elementary school physical education.

7. Acquire some knowledge in the care of facilities
and equipment.

8. Bf able to identify the type of environment that
‘will provide children with the best possible learning

SLtuatlon.
49. Be able to understand the role and the respons1bll—
ity of the elementary school phy51cal educatlon teacher

Evaluation

1. Be capable of assessing the physical education

program, imcluding the instructional classes, the intra-mural
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and'intergfchool activities.
2. Be able to assess each individual child in physical

education. o7 oo s T

3. Be able to assess the effectiveness of a teaching

m

strategy when used in teachlng games, dance, or gymnastics.
4. Be able to help chlldren to assess themselves
The writer did not”attempt to establish an order of
priorlty for these objectives. Some may be more important

than others, just as some should probably be achieved before

'others,gwﬁech individual institution is expected to determine

.

the order and the manner in which these}objectives are: to be

achieved.

j VIII. SUMMARY

“

A comparison of the list of'objectives derived from
the review of literature and the questionnaite survey was
made in this chapter.

The investigator then identified the objectives agreed
upon by ‘the llterature and the respondents Another section

dealt w1th the objectlves not mentloned in either the

. 1n'

llterature or the survey. Finally, a list of objectives for

the preparatlon of elementary school phy51cal educatlon

teachers was proposed



CHAPTER VIII

. . -SUMMARY, IMPLICATIONS AND RECOMMENDATIONS

~

I. INTRODUCTION

In an attempt to identify objectives for the prepara-
tion df teéchers in elementary schOQl physical education;
this'investigator undertook'iﬁ l970%7l a'review of literéin.
- ture andﬂajquéstionnaire survey; vThis chapter will give ;n
account of the principal paf%s of:this sﬁudy, beginning with
'aﬁ‘identificatiéﬁ of the prdblem, the ﬁethoé of daﬁa col-
"lection, the data analysis, the.impliCatibns for the prepa-

ration of teachers for elementary school physical education,

and recommendations for future research.

II. THE PROBLEM

The topic of this study was selected as result of a

concern that teachers were not being adequate y"prepared to

i

teach physical education in elementary schools. It was
also felt that:eiementary,school physical education programs

suffered as-a result of this inadequate professional prepa-

+

ration. As a means to bring about improvement, the investi-
gator chose to prepére a chprehenSive set of objectives .
designed for professional preparation programs in .elementary

school physical education. In order to-do so, a review of -

124
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' 1\
related literature and -a- questionnaire survey were selected

. as the means for gathering the necessary information. R .
- . e e ® ‘)"M.,f vlevw pw o oA ’ R ¢ ,.. o m'iw .s Lttt LN "‘ s !

A AR

o > as- a. o kS - &5\.0_.!.-<\-*o & o= o~‘¢.-.‘_~‘ma~

'ITI. DATA COLLECTION

,Literature Search

Much of the literature selected for ‘this reView dealt
speCifically Wlth the characteristics of elementary school
age children and with elementary school phySical education .
programs. Four particular areas were distinguishedbl growth'
and_deyelopment,aprovinoial curriculum.guides, recent trends-f
'and teacher education. Follow1ng the reView a list of ten-
tative objectives were prepared by the investigator The
ob]ectives were selected on the basis ogbtheir support in
the literature examined. Five categories of objectives'
helped clarify the total list: growth and development,
learning process, movement experiences, organization and
administration, amlewﬂpatkm. Thelistwas theniput_aside, to
be compared with aysecond list developed as a result of ™.

the survey. P

The Survey ' , e il
Along with the review of literature, it was decided to

seek the opinions of supervisors and teacher educators con-

nected with'elementary school physicalteducation. A sample

*

of each group was selected from across Canada The data

>

were collected by means of a questionnaire ‘The instrument'

was developed and reVised a number of times as a result of
i

. construetive critiCism by a panel of judges and the® findings

o
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' from a pllot progect. The rev1sed questlonnalre was sent to:

one hundred and flfty three persons in Canadlan teacher

*edﬁcatlonzlnsbltutlonshand 1n the pUbllC*SCh@Ol system._ E;om

2
.-...‘,‘“ - . b bl

s, m ow

the flndlngs of the survey, a llSt of objectlves was

selected These objectlves were selected on the basis of
|4

'agreement by “teacher educators and - superv1sors.. ;xty,per—

Rt

cent (60%) or more of th\\total number of respondents

selectlng,the same. objectlve constltuted an, agreement o

. R QELTN
roa . s
TEeLn “, e s L

A~ T s . — S

S

IV. DATA ANALYSIS o F o e -

> . ,_r_.',}' G, e

From two tentatlve llsts of ob]ectlves, the 1nveStigator
A_”was t0~subm1t onerflnal selectlon,_ Both\llsts, the one sup-

-~

ported by the llterature and the one supported by “the survey,' P
were compared 51de by side. When the objectlves were the
:Hsame in both llsts, they=were selectedaautomatlcally. _The

lnvestlgator also selected the rema;nlng obgectlves found

in the llterature, based on the support theyurecelved from

the numerous writers of elementary school phy51cal educatlon.4'
The objectlves agreed upon by teacher educators and superV1—
sors 1n the survey were also chosen for the flnal list. This
was decided since both groups of respondents constltuted
‘expert people in the subject matter. A flnalgllst of
objectives for the preparation;of teachers in elementary
schoolfphysical education was submittedz |

v

V. IMPLICATIONS FOR THE PREPARATION OF ELEMENTARY
SCHOOL PHYSICAL EDUCATION TEACHERS

The findings of this study prOV1de,suggestions for

implications relevant to teacher education programs in’
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Canadlan 1nst1tutlons.h The follOW1ng paragraphs w1ll attempt -

”,to 1dent1fy the most pertlnent 1mpllcatlons

It seems falrly obv1ous that all the groups»anvolved in

L e

"
the study agreed Wlth the six categorles 1dent1f1ed in

"‘(D
A T

preparlng the llst of objectlves growth apd deveIopment,
learnlng process, movement perlences, organlzatlon and

. -

admlnlstratlon, and evaluatlon. Thls-would,lmply that they

R SRR

should represent 1mportant areas to be covered 1n a profes—

i
-

51ona1“preparatlon program.
C e Some categorles have’ many more objectlves than'others.
: Wlthout commentlng on thelr 1nd1v1dual value, perhaps one
,Acan assume that objectlves are more ea51ly 1dent1f1ed in. one
“éétegcry thang;n_another; Or agaln, maybe one category is
ohmore 1mportant than another. Thls could be the case for the:
:.movement experlence objectlves as opposed to, say, the eva—‘
luatlon objectlves. On the- other hand, some objectlves
.w1th1n a’ category may be more 1mportant than others.A This
could have 1nterest1ng 1mp11catlons for an 1nst1tutlon when
progranl prlorltles are under con51deratlon.
- Another major 1mp11catlon ‘is that the 11terature may be
more advantced in its suggestlons than the teacher educator
is w1th hlS 1nst1tut10ns’ programs. Thls suggestlon is
'substantlated by the fact that the 11terata‘e ldentlfles\new
“trends w1th perceptual-motor programs,'outdoor educatlon,
adapted,phy51cal “education, school communlty concepts.‘ Most
teacher inStitution programs, on the other hand, are barely

touching most of these ‘trends.
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There are areas of dlsagreement between the llterature,

teacherveducators and'superv1sors. ‘This represents a healthy

Y

L » L i
situation as it will.impose on all‘these people - the need_to !

-continue'their‘searchffor theuldealﬁlistsof?objectives; . This

. fact prObahiy.EmpliéSMthatfareas of disagreemeént would have

existed regardless Ofvthe\sources-useduforlthis“stuay'm Mtxf
' should also be p01nted out that the sources selected for thls
rstudy dld prov1de an 1nterest1ng 1nput However, other
potentlal sources (classroom teachers, chlldren,...) would: /ﬁ
‘be just as 1nformat1ve in their own way.

~Many respondents suggested modlflcatlons in the present
>programs whlch could constltute implications for thlS study.
- Among the more .’ frequently mentioned suggestlons were such.
!thlngs as: physlcalheducatlon programs for all teacher
education students.of-elementary.school, providing, for
teacherveducatlonwstudents, the possibility.of specializing
in‘elementary:school phySicalieducation. The suggested(listl,
of objectlves could be -a stepplng stone to this end. Hope-
ﬁully, a course or two could be created .to cover each category
of objectlves.l

A final implication of this study is the:added&emphasis |

that”respondentslgave to the‘need.for teacher-candidates to
morEIWithcchildren; Thls suggests that the practlce teachlng
time alloted 1n programs is justlfled and worthwhlle.- More»
than»that, it appears that even ‘more time should be given to

this experience. : =~ 7 & - .- oo

. -



129,
VI ~ RECOMMENDATIONS FOR FUTURE RESEARCH

From the Inférmation gathered in this study, further
research is encouraged in the follow1ng areas.
1. A study could be undertaken w1th elementary schdol
;phy51cal educatlon spec1allsts in which the Spec1allsts |
.would be asked to react to the llSt of objectlves 1dent1f1ed_. )
in this study. This would help valldate these objectlves
2; . A<segond posslbllty c0u1d be an attempt to identify
priorities wit?in the Iisé of objectives. By- obtaining -
opinions from various sources (teacher educators, supervi-
" ‘sors, physical eduearion specialists, principals, classroom
reachers, and parents), iﬁ would be possible to identify
'whlch objectlves are most 1mportant the sequence in which
they should bejach;eved, and the degree of mastery which
should be required.
3. . Another research possibility could be the identifi-
eation of the type'of deli%erstystem thatzpould best help

: v _

the student achieve the objectives. ﬁTﬂrough a comparison of
different deliveryisystems, one might be able to match cer-
tain systems more-apprepriately with certarn objectives.
4. It would also be interesting to expand upon this
study by identifying each objeétive in behavioral terms. !
.These more specific ebjectives could then be taught to a
selected gronp. Finally, £He results could be evaluated to
derermine if the objeetives nere achieved.
5. - It was pointed ent in this:stUdy that an increased

~

emphasis is beiﬂg,plaCed on physicai education in elementary

-



schools.. As a result, .the cLassroom‘teacher‘may become more

involved than ever before 1n teachlng phy51cal educatlon.

-

SinCe the list of.objectlves identified in this study related
spetifically to specialists, a further study might be -
1n1t1ated in the same veln for classroom teachers. " What -

kind of*~ objectlves could the classroom teacher relaFe to

w1th regard to phys1cal educatlon° Which objectlves, from
the 1list 1dent1f1ed in this study, can or cannot be achleved

by the classroom teacher? Would addltlonal ob]ectlves be

appropriate?»

6. A long-term study could bevundertaken to ‘determine

the 1mpact of the 1ncreasrng empha51s of elementary school

phv51cal educatlon on the tralnlng of specialist teachers in

i

‘“physical'education. Are the objectives identified in this -

study capable of meetlng the changlng needs of the spec1al—
AN

ists? Wlll spec1allsts, through achlevement of these objec—‘

tlves, be prepared to teach dally 1essons in phy51cal
educatlon and maintain a learning atmosphere° Are more -Or
different objectives requlred? Should the teacher training

program be strengthened?
r VII. SUMMARY AND CONCLUSION

In thfs chapter, the investigator attempted to sum-

~marize the study. Informatlon was provided regardlng the
problem, data’ collectlon ahd data analysis. Some implica—‘
. g

tions were suggested for teacher education programs 1nqueral

Recommendatlons”were also proposed for future research.
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QUESTIONNAIRE TO s-w&ﬁflsoxs
OF ° .

ELEMENTARY SCHOOL PHYSICAL EDUCATION.TEACHERS

This questionnaire has been designed to discover what physical education

school supervisors think about the preparation of elementary school physical
education school teachers. '

B

Please respond to every ‘tem.

A Y

Thank you for your'co—operation. : : K

All iﬁformationvis strictly confidential and will be used for educational
research purposes only.
f A

Please return to: ' _ :
' ‘Mr. Donald Arsenault

~ Graduate Student

Department of Elementary Education
University of Alberta

Edmonton 7, Alberta

‘
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9. What is the extent of your academic and professional pfeparation? Please
check (v) those statements that apply. ' ' '

A. B. P. E.

B. B. Ed. (Elementary)

(Seconéary) 5

C. M. Ed. (Elementary)

(Secondary)

D. M.A. or M.Sc. : o

E. Ph.D. or Ed. D.

F. Bachelor's degree other than in Education

H. Other (Please specify) .

2. How many years of teaching experience do you have and at what gfade
levels? : ‘ ' :

A

A. Primary grades (1 to 3) years
B. Intermediate grades (4 fo 6) yéér%?
C. - Junior grades (7 to 9) yeéf;
D. Senior grades.(lo to 12; ' years
E. College or University years

3. How many'years have you been a supervisor, a consultant, or an advisor
in elementary school physical education? :

[N

, years

JEESSEESIIE N

YOUR NAME
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Please estimate in percentages (Total 100/) the items below which best
describe the elementary school physical education teachersin your area.

A.

~

Highly qualified in elementary school physical
education (i e. degree, major, specialization)

e

Have some courses in elementary school physical
education . . : . -

%

Have few or -no ‘courses in elementary school
physical education

o

100 %

" TOTAL

in your area. Please estimate a percentage. (Total 100%)

Elementary school physical education \\

Who teaches the physical education classes in the elementary schools

specialist for grades 1 to 6

Elementary school physical education

specialist for grades K to 3

Elementary school physical education
specialist for grades 4 to 6

Part time specialist. (Teaches other
subjects part of the school day and
physical .education classes during

the remainder of the day)

9

Visiting elementary school physical / .
-education specialist employed by
the school board (Teaches in more
. than 1 school) - ) \ %
1]
Classroom teacher with some
background in elementary school ‘
physical education %
Other (Please specify) %
%
%
TOTAL 100 %
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RETE ,
6.+ What types of cburses'do you feel are imﬁortant for prospective
teachers of elementary school physical education. - Please list only

the courses which are specific to elementary school.physical'education.
o s E fale

R: Required course

TYPE OF COURSE BRIEF DESCRIPTION COMMENTS OQ)OPtignal course
: . : : .§: Strongly rec.. »Y

Example: : ‘ﬁﬁ%sic priﬁciples of R. for students MAJORING
crdftive dance movement - g. for students who MINOR
. ‘: 0. for all other elementary

education students.
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In your opinion, what kinds of physical education teachers are MOST

needed in the elementary schools of your Province.

Please complete .

all the items by putting a check (V) in the appropriate column.

Code: P - Top Priority

I - Important 4
L - Less Important
N

- Not Necessary

Elementary school physical education
specialist for grades 1 to.6

Elementary,school physical education
specialist for grades K to 3

Elementary‘school physical educetion
specialist for grades 4 to 6

Part time specialist. (Teaches other
subjects part of the school -day and
physical education classes. during the

' remainder of the day)

Visiting elementary school- physical
education specialist employed by the
school board (Teaches in more than

-

one school) v B \

c ot

Elementary school physical education
corisultant (Provides: IN-SERVICE
training, clinics, workshops for
teachers)

Classroom teacher with sople background

in elementary schogl physical education.

v

Other (Please specify)
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What features of the present preparation programs for elementary

school{phySical education teacher candidates do you favor? Please- ..
complete all items by putting a check (Jﬁ in the appropriate column. T

P. | I. L. N.°

A. Classroom observationS'f

B. Student teaching

C. - Courses deélinngith growth and development
patterns of children . ‘

D. Laboratory courses with special attention
to movement education for grades 1 to 6

E. Other (Please specify)

What can be done‘qo;imgroveygeacher preparation progfams fot element :
ary school physical education? Please complete all items by puttingiggg
a check (¥) in the appropriate column. \ -

P. I. L. | N.

A. TIncrease the emphasis on courses dealing
with the growth and development of the child

B.. .Provide more opportunities to work with
children, under supervision

C. 'Abply.research on humén movement to the L/
teaching of elementary school physical

education ' 1/ _ L]

D. Provide opportunities for all elementary
education teacher candidates to include
physical education in their.curriCulum_

E. -Proﬁide a MAJOR or SPECIALIZATION in
physical education at the elementary level

F. Other (Please specify)~ 2




A. Growth and Development
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e' o, -3 . \ -
Indicate ypur preferred program objECtives for the preparatlon f
elementary school physicalJqucation teachers. Please complete” all

items by putting a,check ( ) in the appropriate column.

Code: P - Top priority ohjectiv
I - Important objectiV@*ﬁ@@ L
.L ~ Less. important objectivey

N

- Not necessary objective

«

&1y L. N. |

1. To acquire skill in the
assessment of the child's develop- - "gug
mental level-and needs ’

‘2. 'To gain knewledge .of the
scientific principles which may
increase understanding of human
movement :

3. To be able to identify the
uniqueness of each individual child
as well as the similarities among "
individuals . 7 s

4. To understand and appreciate
the effect of the enviromment (social,
. cultural, physical) on the child

B. Learning Process

5. To be able to select from a
variety of strategies, the appropriate

teaching strategies for games, dance ] s

and gymnastics =~ )
6. To be ‘able to help the child

relate that which is learned in physical
education to his total learning exper- ' N
iences in the school

7. To become knowledgeable in
research in the grea of elementary
school physical education

8. To be able to adjust learning
opportunities to the needs, interests
and purposes of hoys and girls




Movement Exper iences

9. To be able to guide boys' and girls

{n learning tHe signi
and how better to use
functional and expres

10. To become know
areas of games, dance

L. To be able to
and creative movement

12. To become skil

ficance of movement
the body for
sive purposes .

144

ledgeable in the -
. gymnastics '
stimulate imaginativé
in children
1full in observing
effort actions of_humanfmovement (forxce,
time, space, flow)

Organization and Administration

13. To be able to plan the TOTAL physical

education program for the elementary school, .
(i.e. instructional, intramural, intra-
scholastic) '

l&:y%o be able to

related experiences and program guides ‘ »

15. To be able to
ister sequential prog
_school physical educa

“with schobl personnél

plan lessons,

el

¥z

organize and admin—
rams in elementary
tion

16. To be able to work co—dperatively l..

~17. To be able to
between school and co

recreational activities

.18. To acquire some knowledge in the
care of facilities and equipment

19. To be able to

act as a’ liaison
mmunity for

identify the type of

environment that will provide children
'with the best possible learning gitvation .
(i.e. safety, group work, classroom atmos— |+ -

phere)

/-

20. To acquire skill in formulating and |
ijmplementing school poli&ies, standards -
and procedures (i.e. budget, purchase,.
public relations, scheduling) :

21. To be able toﬁ

understand the role

and the requnsibility of the elementary
school physical education teacher
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. ’G'l “
~ E... Evaluation
e 22. To be able to assess the

effectiveness of a teaching strategy
s when used in teaching a game, a dance

145

!é% or gymnastics

°

23. To be able to help children

to assess themselves

24._‘$o be .able. to use and interpret

cumulative*récord%.(i.e.,fitneés)

_25. To be able to assess the TOTAL
elementary school physical education

program

. 26. To be able to assess the abilities,
needs, aptitudes, interests and attitudes |

of children
o -

-

.

Thank you.fbr your time. I would be interested: in any comments or reactions

you might have regarding this questionnaire.

comments' about features of elementary physica

not been mentioned in the ques@ionnaire.

I would also invite you to add
1 education programs which have
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QUESTIONNAIRE FOR PHYSICAL EDUCATION PERSONNEL

"IN CANADIAN TEACHER EDUCATION INSTITUTIONS ...

This qbestionn§§re has been designed to help describe the ob
content and eva uation procedures of teacher preparation pro
elementary school physical’ education.

Please respond to every item..'

o

Thank you for your co—Operatien;

‘ALL INFORMATION IS STRICTLY CONFIDENTIAL AND WILL BE USED FO

RESEARCH PURPOSES ONLY.

k]

PLEASE RETURN TO: -

Mr. Donald Arsenault

Graduate Student :
Department of Elementary Education
University of Alberta

Edmonton -7, Alberta
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N T

2. What.is the extent of your'acédemic and professionai'prebaration?? '
Please check (v) those statements that apply.

A.

B.

3. How many
levels?

B. Ed. (Elementary)

. M. Ed. (Elementéry)

'Othef'(Pléase specify)

. Senior gradesv(lo to 12) ?“

\

P

B.P.E. ... "

(Secondary) ” "

. p

(Secondary) .

M.A. or M.Sc- *

Ph.D. or Ed.D.

Bachelor's Degree'other than in Education

.‘.7 T
U - .

yééré'of teaching experience ;&Qyog7have and at what

Primary grades (1 to 3) o ?;

Intermediate grades (4 Yo ..%m ”
s

Junior érades (7 to 9).~
: T

Bt

E. College or University.? -
ey g .
%, . a
YOUR NAME  ° . S

‘grade -

years
years
years
years

years

o LR
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4. What 1s the present status of elementary school physical education
courses in your program? Please check (v¥) those statements that
apply to your institution. ‘

,
A. ‘Offer a MAJOR, or SPECIALIZAIION 1n
elementary gchool physical education at
© the undergraduate level

B. .Offer a MAJOR -or SPECIALIZATION in K-12
at the undergraduate level. (i.e. courses
in eleflentary school physical education are .
included in<the.K—12 program ‘

C. Offer some courses in’ elementarz school
physical education at the undergraduate
level .

D. Db not offer any courses in elementar;\
school physical education as distinquished
““from secondary school physical education at
the undergraduate level

E. Offer courses in elementarz school physical
‘education at the graduate level '

F., Other (Pleese specify)

5. 1f you do offer a program of courses in elementary school physical
education, how many students are enrolled in these courses”

lst year T o . students

2nd year - e' e o ) students

‘ 3rd year . ' :  students

. 4th year . . students
5. : —_—

Graduate students

N

g
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< o

. ' How many full time instructors does your institution provide to work

in the area of PHYSICAL EDUCATION:

5

How many full time instructors does your imstitution provide to work
in the area of ELEMENTARY SCHOOL PHYSICAL EDUCATION:

o
4

If a MAJOR or SPECIALIZATION in elementary school physical education
is offered by your institution, how many courses or credit hours in

elementary school physical education are needed to meet these require-
ments? N ' - ’

A.” One course (60 - 90 hours)

z -

1

B. Two courses (120 -~ 180 hours)

C. Three courses (180 - 270 hours)

D. Four courses (240 - 360 hours )

E. Other (please specify)

'
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11.
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s

T

Lgst the Dipiomas, Degrees, Or Cer 1ficates that may be earned by

e¥ementary school physical education candidate teachers in your

institution andlliét the number of yea s\norméllx'required to
achieve each. o ' RN
. . : .

~

 DIPLQMA, DEGREE, CERTIFICATE A . YEARS OF STUDY

13

1.

2. . ‘ | o N

3. . , N

. ”\, * P -

' .
In your opiﬁion, what kinds of physical educatioh teachers are MOST

needed in the elementary schools-of your Province. .Please complete

all the items by putting a check (¥) in the appropriate column.

Code: P - Top Priority, I = Important, L - Less Important

N -~ Not Necessary.

- P. I. L. N.

A. Elementary school physical education
specialist for grades 1 to 6

B. Elementary school physical education
specialist for grades K to 3 '

C. Elementary school physical education .
- specialist for grades 4 to 6 )

PR

D. Parﬁ time specilalist (Teaches other
subjects part of the school day and
physical education classes duriag the
remainder of the day.) )

3.

E. Visiting elementary school physical
education specialist employed by the
school board. (Teaches in more than
one school.) " :

\

consultant. (Provides IN-SERVICE
training, clinics, workshops for
teachers.)

F. Elementary school phyéical educatien ' ' x\\7///

G. Classroom teacher with some background
* {n elementary school physical education

&

H. Other (Please specify)




: o 153

1

-7 -

12. What features of the present preparation programs for elementary -
school physical education teacher candidates do you favor? Please
complete all items by putting a check (¥) in the appropriate column.

~Student teaching

P.] I. |L.[ NI

Bt

Classroom obsetyations

Courses dealing with growth and development
patterns of children

Laboratory courses with special attention
to movement education for grades-1l to-6

'Other (Please specify)

@

13. What can be done to improve teachef breparation programs for element-
ary school physical education? Please complete all items by putting
a check (v) In the appropriate column.

A.

B.

C.

D.

-

E.

- F.

—a

v . o . I3
. .

'Increase the emphasis on courses dealing

with the growth and development of the Ehild“; g

Provide more opportunities to work with
*children, under supervision '

Apply research on human movement to the
teaching of elementary school physical’ al t
education ‘

Provide opportunities for all elementary
education teacher candidates to include
physical education in their curriculum

Provide a MAJOR or SPECIALIZATION in
physical education at the elementary level

Other (Please specify)
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Which of the following methezztsf evaluation do you use when
. measuring individual progress made by students in your elementary
school physical education professional preparation pregram. For
example, if grades are based on these measures, will you please
indicate approximate weighting:

‘67% or more . T

34-66%7 : ’

33% or less .

not used ‘
WEIGHTING

67-100% | 34-66% 337% 0

A. iSubjectiVe"dpinion:of the
instructor .

B, Term projects (papers)

C. Interyie&

D. Theoretical examinations ‘
(mid-term, final) N

E. Personal skill performance

F. Self-rating by étuden;s

-

G. Evaluation by other students
(sociometric tests)

H. Others (Please specify)

©

Do you feel the individual progress of students could be, measured
in other ways? If the answer to this question is YES, please
‘specify in the space provided.

Yes




~

16.

- 17.

'D. Standardized tests (Ex. Laporte

155
- 9+

What .sources of information do you use at present to assess the
effectiveness of the professional preparation program for elementary
school physical education teacher candidates. Please complete all
the items by putting a check (v) in the appropriate column. For
example, if your program is evaluated with these measures, will you
please indicate an approximate weightin%: )

67% or moxe:
34-667 ‘Of

33% or less .
not used i WEIGHTING
67-100% | 34-667 |

33% 0

r

A. Observation. (Of students or
graduates) '

B. Questionnaire. (Follow-up :
' studies of graduates) T -

C.- Student teachingiand other ,
field experience reports : B o

.‘_liy'
sk
AR
Vs

s

E. Reports from administrators on
teaching strengths and weaknesses
of recent graduates

F. Continuous fo"llcm;—up on achieve-
ments of graduates

G. Staff meetings to evaluate the
total program s

H. Others (Please specify)

Do you feel the professional preparation program could be meastred
in other ways? If the answer to this question is YES, please specify

in the space .provided.

Yes No
]
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4

’ Indicate your prefenred program objectives for the preparation of

elementary school physical education teachers.. Please complete all
items by putting.a check (¥) in the appropriate column.

+ Code: P - Top priority objective
' I - Important objective
L-- Less important objective
N - Not necessary objective

A. Growth and Development

1. To acduire skill in the
assessment of the child's develop— ' . _
mental level and needs . : ' e

2. To gain knowledge of the
scientific principles which may .
increase understanding of human ‘
movement ]

3. To be able to identify the
uniqueness of each individual child
as well as the similarities among
individuals

4, To understand and appreciate
the effect of the enviromment (social,-
cultural, physical) o‘ the child

B. LéarningrProcésé

5. To be able to select from a
variety of strategies, the appropriate
teaching strategies for games, dance ’

' and gymnastics :

6. To be able to help the child
. relate that which is learned in physical
education to his total learning exper-
iences in the school

7. To become knowlgageable in
research in the area of elementary
school physical education

8. To be able to adjust learning

opportunities to the needs, interests
and purposes of boys and girls -
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Movement Experiences \

9. To be able to guide boys and girls
in learning the significance of movement
.and how better to use the body fot '

functional and expressive purposes.

/10. To become.knowledgeable in the.
areas of games, dance, gymnastics

11. To be able to stimulate imaginative |
and creative movement in children -

- 12. To become skillfull in observing
‘effort actions of human movement (force, P
‘ time, space, flow)

Organization and Administration

. "13. To be able to plan the TOTAL physical
education program for the elementary school,

(i.e.. instructional, intramural, interscholastiq)

.14; 'TB be able to plan lessons, related
experiences and program guides '

15. To be able to organize and admin-
ister sequential programs in elementary
school physical education

16. To be able to work co-operatively'h
with school personnel '

17.. To be‘qble to act as a liaison between
school and community for recreational activitieg

18. To acquire some kno&ledgeiin'thé care
of fac®lities and @quipment

19.. To be able to identify the type of
environment that will provide children with
the best possible learning situation (i.e.

safety, group work, classroom‘atmosphere)

20. To acéuire skill in formulating and
implementing school policies, standards and-
procedures. (i.e. budget, purchase, public

relations, scheduling)

21. To be able to understand the role
and the responsibility of the elementary
school physical education teacher




" not been m
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E. Evaluation

22. To be able to assess the.
effectiveness of a teachin strategy
when used 1n f%aching a game, a dance
or gymrastics” pd ‘ !

23. To be.able to help children -
to assess themselves ‘ R

24. To be able to us® and interpret
cuinulative records (i.e. fitness)

& 25. To be able to assess the TOTAL
elementary school physical education
program

26. To be able to assess the abilities,
needs, aptitudes, interests and attitudes
of children

A

Thank you fér your time. I would be interested in any comments or reactions

you might have regarding this questionnaire. I would also invite you to add

comments aﬁgﬁt features of elementary physical education programs which have
tioned in the questionnaire. '




