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.. This study exaiined mmorlfyblanguage use of Korean fam111es in Alberta.
Cummins (1980 b) has postulated that ‘the use of the mother tongue in the home of
mmonty—language children is not detrlmental to the acquisition of English m‘ th.e
school. He further recommends that teachers should hob encourage parents to_,u.se.
English, their second languag; at hotne with the ehilctren as the'specit'ic language_
used at home matters very little compered to the nature of the interaction that
children experience with adults. / | |

This study was de31gned to explore the types of language used and the
*attltudes towards the use of the mother tongue by Korean children and their
parents at home. Survey instruments were used in data collection. Personal»
" interviews were used with the chijldren‘ and questionhair_es' with the lpaz'-ents. .The .
findings of the study were descriptively presented and aided ﬁsually with graphs.

Twenty-two Korean children from two Edmonton Public schools and their

families took part in the study; in all twenty family units were involvett. The data

. included interview Tresponses from twenty-two children and questionnaire

. E ad
responses from eleven family units. An examination of interview and

-
v

questionnaire responses were compared and some similarities and differences
. . ‘ Q ‘
were noted. \

The study md1cated that both chlldrenll and pargrg—tlxsed primarily Korean
at home, whereas the. chlldren preferred using. only Enghsh in the school
\‘e\nx’rironm{nt. While the children exhibited mixed feelings towards the use of
Korean at I;ome, the oerents showed - very positive 'attitqdes towarde -mother
tongue usage with th‘eifvchildren. The findings of this study suggested negative
implications not only for ESL (English as a Second Language) philosophy but for

multiculturalism policy as well. . ' '
: . ) . (v) . ' . -
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CHAPTER 1

THE PROBLEM

It-is-only-recently- hat—some—aspects‘of“b’ilingual‘e‘d'ﬁéatlon for minority-

1 guage children have come into questlon on both academxc and affective

grounds In 1969, the Association of the English- Speakmg Cathohc Principals m’

Montreal maintained that a child. should not be burdened thh the learmng of a
o

'second language since, {t would lead to insecurity, language interference, and

" academic retardati (Lambert and Tucker, 1972).  While some Canadian )

goal for majority-language children, they argue that " minority languages
bilingualism might lead to social fragmentation and- poor academic achievement

among minority children. - In presentmg the Draft Report of the Work Group 6n .

/ Multxculturahsm m the Toronto Board of Education, Masemman (1978 -79)"

. contends that:

’ . LY
Language maintenance or developmﬁent programs in
‘ oo the schools other than English or French, will retard

the English language development of ethnic minority
children, and they - will impede Enghsh language
development of the ethmc minority ~ community.
themselves (p.39). - ' '

L.
-

.The Ontano Herltage Language Program, which was recently terminated
_'(Patne, 1982), was estabhshed w1th the 1ntent10n of promotmg the mmonty
chﬂdrens first language in the s¢hool settmg. The program was seen by te%chers |
as lnterfermg thh then' ef.forts to teach English. Further, there is a tendenc:y for
teachers to encourage parents to use as much English as p0551ble in the home
becahse they feel that the weamng away of children from their mother tongue '
will facﬂltate ‘the learnmg of English (Cummms, 1980 a). |

Research endence on blhnguahsm, however, reé.ltes the. cla1ms that-
- ~ 1.



mothe_r tongue teaching in the school and mother tongue usage in the home will

-retard .second language acquisition in the school. Skutnabb-Ka'ngas (1979)

ascertains that worldwide reports on minority-language children instructed in

2.

T ‘\\\‘/their second language with their mother tongue studied either as a subject, often
" a'low status subject, or not udgd, at all in the school results in poor school
achievemernt. He points out that such children:

have had very poor opportumtles for developmg their .
mother tongue into an instrument capable. of servmg
all functions which a basic language should serve in a
modern society. Often there is a demonstrated
correlation between high competence in a foreign
language and ‘high competence in the mother tongue.
And, vice versa, there is good reason to believe that
children who cannot fully develop their mother tongue
have great difficulties in learning a second language
properly. (p.15). . '

/

Skutnabb -Kangas' (1979) contention that the mother tongue development is

\

1mportant to the development of competence in the second language\ls supported

by Cummms (1980 b) Cummms suggested that it is the adequate development of..
the f1rst language both lnsxde and outside the home ‘that accounts for hlgh‘j

competence of the ‘second langusge in schools for the mlddle—class anglophone"

children in immersion programs

PURPOSE OF THE STUDY

- There is .a w1despread assumptlon that mmonty language children need

' exposu.re to. Enghsh both at home and in school in order to be fluent in the second -
language and achleve academlcally in school (Cummlns, 1980 a). Research |

fmdmgs (Skutnabb Kangas, 1979, Cummms, 1980 b) have, however, refuted this -

assumptzon and some studles (Ramlrez and Pohtzer, 1976 Leshe, 1977 in

Cummms, 1978 a3 Cummms and Mulcahy, 1978) have shown that the use and

S



development of the mother tongue in the home is cruc al to second language

proficiency.

This study was, therefore, designed to identify the langu\age/s that "Korean

parents use with their children in the home; the language/s that\the children use
with their parents, relatives, siblings, and Korean friends both in the school and at

home; and attitudes of both children and parerits towards the use of\ the mother

r

¥

tongue in the home.

RESEARCH QUESTIONS ‘

;

This exploratory in'vestigation"sough't to answer the following questio § in

‘an attempt to identify the feelings ‘of Korean parents and their children towards -
! , N , , '

© .

the use of their mother tongue in the home. .
1. What language/si do the Korean parents and other adult relatives-use

with the childr 1 at home?

2. What are the re’asons;for using the language/s with the 'chil,di-en at
- home? -
3. How do the Korean parents feel about the use of their mother

| tongue with the children at home? '

4. What language/s do the Korean children use with their, parents,"

' siblings, relatives, and Korean friends bdth at home and in the

school? :
» 5. ° How do the Korea;i' children feel “about the use of theii first
langtiage in the home and in the schbjol? o : f" -

¢ DEFINITIONS OF TERMS

For the purpose of this study, thi;: following definitions were used:

- a



Minority-Language Children

The children whose mother tongue is other than that epoken by the

|
1

- majority members of the society.

Majority-Language Children . P
The children whose mother tongue is the same as the language spoken by
the majority members.of the society.

Korean Children and Korean Parents . -

Canadian children of Korean origin who were either born in Canada or who

have lived in Canada for more than one year. The parents of . the children who _ .

T

were born in Korea were referred to as Korean parents.

-

. . . _
English as a Second Language Student

"An English is a Second Language (ESL) student is one- whose f1rst languageb '

is other than English" (Alberta Educatlon, p-8, 1982)

Eng lish as a Second LanguaLProgram )

"An Enghsh as a Second Language Program is one that is developed to meet
the needs of those students who have not yet achieved functxonal fluency in the

: Enghsh language and ‘thus may not be achieving *at a level commensurate with

their age and/or abilities” (Alberta Education, p.8, 1982).

HE DELIMITATIONS |
1? “1,' The City of Edmonton has between 600 to 800 Korean famlly umts
) (Mr.\Yoo, a member of the Korean Commumty in Edmonton, October, 1982) This-
.study was limited to only ZO Korean famlly umts whose chlldren attend two'
Edmonton Pubhc Schools in Mlllwoods area. 'I'he results of the study mlght not be:

L generahzable across the Korean famlhes in the cxty.



2. Although it has been documented that a z‘nixedvlanguage is often used in

the homes of the minority children, that aspect of code switching will not be dealt

with in this study. Code sthchmg is_defined by Krashen_and_Dulay ( 19A82)_as_a_

shift from one language into another among the bilinguals. "It is a normal
. |

consequence of the natural contact of languages in multilingual societies" (p.119).

SIGNIFICANCE OF THE STUDY i

A number of research studies (Lambert and Tucker, 1972; Swain, 1978;

Cummins, 1978(a); and Skutnabb-Kangas, 1979) have shown that bilingualism per

-se is not :..the cause of low academic and linguistic achievement among children.
The success of French—Enghsh Ukra.lman-Enghsh and German—Enghsh immersion

programs in Canada has demonstrated that blhnguahsm is not detrunental to

children's hngmstlc and acade'nnc performance. These bllmgual programs involve
the maJonty mlddle—class anglophone chlldren | whose mother tongue has been
developed in the home gmc;l also reinforced outside the home smce_ _the language of
the environrnent is also English. On the other hand total immers:ion of minority
. language children in the all English programs have resulted in'a low level of both

la.nguage and academxc skills.

! : . | .
esearch studies (Skutnabb-Kangas, 1979; Cummins, ‘r 1980 b) ha
demor trated that a high level of b1hngua11sm among mmorlty chxldren can be

attained only . w1th the conscxous development 'of the first language either in the

home jor in school. These researchers argue that the academic concepts must be

developed in the first language. Once the academic concepts he.ve been developed .

in tHe first language they can easily be transferred to the second language.




%

8
. Because “f f1nanc1al . admmistratxve, social, pedagogic, and political
».

factors, Canada cannot accommodage mmorxty language programs in the schools

‘ for “children of all larigyage backg’fo‘unds. In the absence of such programs,

educators could utilize thef. resources of the homes in developing functional
- ¥ " ‘, . .

bilingualism. Parents could 'thu’s be advised of their roles in developing the

mother tongue in the home and encouraged to interact and develop thelr children's

@

language.

This research study . explored the attitudes of Kore&n parents and their
children towards the use of theu- first language in the home. The results obtained
from this study might affect the ESL policy regarding the use of the mother
tongue in the hoine and the teachers' role to reinforce these desirable parental
and children's attitudes. This is very important as in many cases parents who are

advised to use English at home with their children might have less frequent .

_language 'interaction,‘ use broken English, or use a mixture of English and their
- first language. ‘These factors, according to research fmdlngs, do not lead to
' adequate development of the first language skills which are important to the -

‘prof1c1ent acquisition of English or a second language.

OVERVIEW OF THE STUDY . . 0 " ¥
A review of related literature appears in Chapter 2. Chapter-3 describes

t.. research design and the questionnaire and interview procedures. The findings

_of iae study are presented in Chapter 4 and the conclusions and recommendations

are di.:~ussed in Chapter 5.

N



CHAPTER 2

REVIEW OF RELATED LITERATURE .

e

EARLY RESEARCH FINDINGS
Darcy (1953) reviewed a number of studies on minority language
bilingualism that were done prior to 1950 which indicated that bilingual children's

i)erformances in language were handicapped when measured by verbal tests of

‘,intelligence. However, the,performances of such children on non-language tests

- of intelligence compared well with their monohngual comterparts

' The detrimental effects of bihnguahsm were voiced as late as the 1960'

Jensens (l962(a)) review of literature suggested that forced and voluntary
childhopd bilmgualism presented a number of difficulties to bilingual children.
The problem areas included incorrect speechlarticulation,' incompetent linguistic

J

develcpment for both languages, emotional instability, social maladjustment, and
» T
i

a handicap in intellectual and educational progress.
These early studies have been criticized by Cummins (1978-7 9) on the basis
of the research design employed in data collection. Not only were the samples '7

small, consisting mainly of case studies, but con’fonnding variables such as socio~

economic status were ignored._ Cummms further mamtained that earher studies

i
compared middle—class umlmgual children with lowerclass bilmgua.l children. 'I'he

one-sidedness of such research was, therefore, to be expected' and the negdtive -

findings indicating that bilingual children ‘tend to perform more poorly in school

score lower on the verbal parts of the IQ tests, and exhibit more emotional

problems, are to be interpreted w1th cautlon. On the basis of these fmdmgs,
[3

however, negative inferences were made by some educators, and the Association

of English-Speaking Catholic Principals of Montreal (1969) stated:

7..



a

We are of the opinion that the average.child cannot
cope with two languages of instruction and to tty to do
so leads to- insecurity, language interference, and
academic retardation (Lambert and Tucker, 1972, p.5).

BILINGUALISM TODAY

Until quite recently, childhood bilingualism in North America was basically
minority-language children learning the target language for academic and social
“ purposes. However, the pattern has now changed especxally in Canada where
:maJorlty-language children are now lnvolved in bilingual education. Although both

groups of chlldren learn a second language there is a distinct difference between
l

the two groups. Lambert (1975) pomted out that majorlty-language children are" )

addmg another socially relevant la.nguage to their repertoire of skills at no. cost to

' their first language The native language of these chlldren is dommant and

prestlglous and there is no danger of it being replaced by the second language :

_.Thls type of bllmguahsm is called adchtlve bilingualism and in Canada is most

common among mlddle-class\,anglophone children in French-English, Ukrainian~
7 g

English, and Germa_n-Enghsh immersion programs. These alternate school

programs are optional and are usually an outgr'owth'of demands by parents.
In contrast to ‘the 'additive’ bllmguahsm of the maJonty-Ianguage chlldren,

. Lambert » (1975) ‘has termed the mmor1trlanguage ch11drens bilingualism
il

'subtractive'. In this case the native language of the child is ummportant both

soclally and academlcally and is gradually being replaced by a more domlnant and

,prestlgxous second language. At any one ‘point in time the bxlmgual child'

'competence in any one of the two languages is hkely to reflect a stage where the -

flrst language is being replaced by. the second. The chlld, after a few years of

| schoohng, will appear to refuse to speak the native language -and will instead

.



replace it by the frequent use of the second langudge. Observations by Paulston

and Skutnabb-Kangas and Toukomaa (Cummins, 1978-79) have shown that the loss

of the first lanéuage skills proceed at a more rapid rate than the acquisition of

the second language skills.

Contradictory research findings on bilingualism are still evident: in“the
recent studies. This. contradiction is not only between the maJorlty and the
: mmorlty-language children but within the ma]orlty-language chlldren as well.

Tsushima and Hogans (1975) study has shown that Japanese-English
bllmguals between Grades Three and Five performed at a significantly lower level
on measures of verbal and academlc slulls than a unilingual group matched on.
nonverbal IQ. The research has however, failed to show%he pattern of bilingual
usage in the home, the bilingual”™ cond1t10ns, and the relative competence in‘both
‘languages (Cummins, 1978 b). |

Torrance,waowan, Wu, and Ahot1 (1970) tested more than a thousand
subjects on fluency ‘and flemblhty measures of divergent thinking in Smgapore
' The Grade Three, Four, and Five b111ngua1 chlldren performed at a lower level
than monohngual chlldren. The study did not show how the umhnguals and the
| blhnguals were compared in terms of IQ or soc1o—econom1c status. Furthermore, '
the level of competence of the languages of bilingual subjects was not given.

| Macnamara's _(Cummins, 1978 b) study of immersion education in hefand
indicated that those children‘in the immersion program pérforuied at the same
level as the comparlson groups in Enghsh and Insh on reading achlevement tests
but performed at a 31gn1f1cantly lower level on anthmetlc scores. Macnamara
clal_ms that the results show a v'balance effect'; that is, the acquisition of the first
‘language is done at the expense of the second language.‘ This claim is, however,

misleading and Cummins (1978 b) argues that Macnamara's findings are different



from the "findings of studies involving minority-language children in subtractive

situations and very similar to the findings of North American immersion

10.

>

programs" (p.866);

Curnmins (1978 b), reviewing a number of studies on majorit}f-language
bilingualism and education, has come up with the follodvtng four findings. First,
bilinguals ’are more analytically oriented to both linguistic and perceptual
i st'ructure_s.“ Secondly, bilinguals are more apt to develop cognitive and social
feedback cues. Thirdly, .the general cognitive development among bilinguals is
accelerated, and finally, the research findings on bilingualism and divergent
thinking have failed to indicate whether the existing relationship ie positive or

' ” .t G o
negative or one of cause or effect. In summarizing these studles, Cummins has

- warned that caution must be exerc1sed in the interpretation of the findings as a

number of stidies dxd not employ an adequate research deSIgn. The va11d1ty of

°

some of the dependent measures used is open to questlon especially in regard to
bilinguals bemg analytlcally, onented to linguistic and perceptual structures.

Some of the studies based on the acceleratlon of cognitive development have

failed to demonstrate that the relevant environmental process variables have been

controlled.

Ma.ny studxes that have been done in connectlon wrth minority-language

3 blhngua.ls have mdlcated the level of achlevement, both academmally and h

. s

cognitively, to. be inferior to monolingual children. Skutnabb—Ka.ngasl (1979)_

findings indicate that minority-language bilinguals who lack competence in their
first language have inadeqﬁate command of both languages, a phenomenon

referred to as 'semilingualism'.

‘It is clear from the foregomg discussion that ch11dhood blhnguahsm at .

dxfferent time perlods was v1ewed from. dlstlnct, different perspectxves Up to

N
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the 1960's the question of bilingualism was addressed according to the impact on

the_child — was a_bilingual child_experiencing-an emotional, speech,-intellectual,

academic, or language deficit in comparison vlrith a monolingual child? The issue
th\at occupies a number of present‘day studies of hilingualism is the type 'of
program that will‘bes‘t .enhance bilingu'alism. Thus, whereas earlier studiea
_assum'ed bilingualism to be Aharmful,' recent research indicates that bilingualism

~N

can increase cognitive devel_opment.
‘
BILINGUAL EDUCATION PROGRAMS IN'CANAD‘A
. Lambert (1975) and Cummins (1979) have shown that immersion programs
,for majority-language _children are more beneficial than submersion progratns for
nainority—language children since the two. programs are associated with 'additive’
and 'subtractivé' bilingualiem respectively 'I'he 1mmerston program involves
ma]onty—language children who are taught in second lavmuage from the
kindergarten on but who start school at the same level of second language skills,
_that is, ‘they start school with no second language slulls.‘ The natxve language is
taught as language arts from grades two or three and the teachets, although
b111ngua.ls, speak only in the second language to each other. and to’ the children.
The program is optional and involves baslcally the hzgher and middle class
_ Vpopulatlon. In add1tlon, the teacher and parent expectatlons are qmte high. On
the other hand -the submersmn program does not allow the use of the mother
tongue in the class and mmorlty-language children are placed ‘mdlscnmmately

with native speakers in the classroom. Second language is used for subject matter

instruction along with formal" ESL -instruction. The teachers who are mvanably |

monohngua.l ‘using only Enghsh in the classroom usually have low expectatlons of

" the students (Cohen and Swam, 1976)..

Y11,



Fishman (1976) has ‘developed two psycho-educational rationales for the

‘12..

————"developmernt of “program options and f or the inclusion of minority children's

ancestral languages in the school curriculum. Each rationale contains two
i o ' R : .
components: (1) development of cultural identity, and (2) conceptual-linguistic

Y

developrxg‘ent. The 'transition' rationale, which involvesllthe use of the first

language as an initial medium of instruction to bridge the cultural and linguistic ‘

home-school gai), has n‘ht‘found support in Canada, hence the vabéence ef programs
with the transition ratiorxaie. On the other hand, the 'erlrichment' rationa.le points
to the benefits of. becoming functionally bilingual and Canadian-French
imraersion, Ukrainian-English, ‘and German-English programs have been developed

\

using such a rationale,

SUMMARY OF RESEARCH FINDINGS ON BILINGUALISM

Research on chrldhood bilingualism is full of paradoxlcal and contradlctory

findings in four general areas, the first being the 'brhnguahsm hypothesis'. The -

.early-studies (up to the early sixties).reperted a lewer levrel of verbal intelligeﬂce
and verbal academic tasks for bilinguals in ‘comparisen to monolin'guals, whereas
the recent studies (from mid-sixties to.date). show{shat access to two languaées
carr increase cognitive functioning. waever, the sa:hple used for the studies
durmg these different time periods is not\comparable Mmonty—language chldren
were the sub]ects of earlier studies that reported negative fmdmgs while the more
recent, pos1t1ve fmdmgs utilized the ‘majority-language children. It is also
- interesting to note that it was monohngu\al researchers who catne up with early,
negative results whereas it was the bllmghal researchers who reported the later,

p051t1ve ﬁndmgs. Thus bxhngualzsm per se was regarded as a very important

mdependent vanable in the early perlod that caused cogmtlve ‘and academic.

\f
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handicaps among the bilingual children. Recer;t studies -on majority-children .

13.,

+ bilingualism which have reportod very positioe effects have led researchers to
question the bilingualism 'hypothesisu. Bilingualism on its own does not give
adequate Aexplé.nation 'for.thb negative effects experienced by the minority-
language cl;ildren since the majority-language children (fhat is, those children who
survive in bilinguol p;-ograms.)_ have been very successful’in acquiring not only high
levels of competence in both the first and the second language, but a high level of
cognitive and academic achievement as .well (Cummins, 1978 a).

The second paradox was in terms of home—school lang‘uago switch ofton
referred to as the 'lmgmstlc mismatch hypothes:s. The linguistic nnsma‘tchz
hypothesm,' which was taken seriously as an important variable for";poor academic
and educational progress for ;.minority;language bilinguals, seems to have very
little influence on kihe majorlityblang'uage child..ren. Home-school language swftch
experienced by the total immersion programs for inajorityblanguagé children has
proved successful, resulting in high levels of s;ooond lapguage wlule inaﬁitammg
the satoe high levels of competence in the first laoguage‘ (Swain, 1977-78). It ha.s\
been suggested. that the linguistic experien‘oe whach is resi:onsi'ble. for the
vdevelop'ment of the mother tongue. prior to sohool coﬁld contribute to the
dlfferentlal outcomes of a home—school language switch for minority and

s
e
"y, .

ma;onty-language chlldren. . ' | oA

.-

- Thirdly, there seems to be no relationship between the time spent in
. : T .

language instruction and the achievement in that language for minority-language

children. A number of studjes on minority-language children have shown that the

“performance of children mstructed in their first language is the sa.me, or better«

than that of children instructed in theu- second language in measures of second _ .

' klanguage skills. On the other hand, the total immersion programs ‘where all the *

L



first llanguage skills.”

S,
[
A
A

time in the lower grades (up to grade two or three) is spent in instruction via the

second language result in the promotion of second language skills at no cost to

\

[P0

o

Fourthly, the vernacular advantage theory maintains that the best medium

14.

)

for teaching child is the mother tongue favours the minority-language children

\tit is not p ticularly advantageous to maJority-children who are learning the

second language.» The above findings have led Cummins (1979) to reJect the . .

bilingualism and . linguistic mismatch hypotheses as adequate explanations of

bilingual children's academic and cognitive retardations. _He points out that in

-

explaining the cognitive and academic development of bilingual children, it is

1mportant to look at the interactions among soc10—cultura1 linguistic, and school

¢

, prbgram factors. He also stressed that many studies have failed to take into

© consideration the _developmental interrelationships betvveen language and thought

in a bilingual child.

MINOFITY CHILDREN BII.INGUALISM IN THE SCHOOL

‘Many studies have been reported regard.ing the minority children and the

o

vernacular advantage theory. Modiano's (1968) study showed that children who .
began reading in vernacular and later in Spanish (the second language) had‘
Significantly high scores in Spanish readmg ‘after three years compared to those
: children who were taught to read only in Spanish. 'I'he study of Ghanaian school_ v

children by, Collison (1974) regarding concept formation in'a second language has :

“

shown that children function at a higher conceptual level in their vernacular than .

in Enghsh. ROSier and Farella (1976) contend that it-is through language that

critidal thought can be brought into existence and that instruction in the second . .

' -'v'._language 'that is not _well understood_ by. children might ‘not give.'.the bilingu_al



children the required opportunity to _fully develop their cognitive processes." The |

)

authors study of Nava]o chlldren lndlcated that those children who were 1n1t1a11y

A

11terate in the mother tongue and later in Enghsh scored hlgher academlcally five

»

. years later as compared with children in monolmgual programs where only English

15.

was taught : ' , 3” . ' X - :

Initial inst;uction in the first language -.ha:'s thus 'been:'t.'o?md‘ tob lead to more
positive results for mmorlty-language ch11dren and that 1nten31ve exposure to the
second language does not always produce the same p051t1Ve effects Thls is,
' however, not the case with the ma;onty—language chxldren who seem to exlublt no
nega‘tlve effectsl as a result of exposure to the second language Cummins
(1978 b) contends that there is no slmpletrelatlonshlp between the time spent

\

through the medxum of a language and achlevement in that language. The success

. N
: of these two dlfferent types of- programs for the mmonty and majority chlldren’ »

~<

has been aptly explalned by Cummins:
The key to understandmg the educatmnal outcomes of
a variety of blhngual education programs operatlng
under different conditions lies in recognizing the .

- functional significance of the child's mother tongue in
the developmenta.l process (1 979, p.236)

The ma;onty*-language chlldren who are mostly from mlddle and upper

class fam111es are not a.ffected by 1nten31ve exposure to the second language in

T

immersion programs (Cummms, 1978 b) 'I'hls is because their mother tongue is

dommant and prestlglous and does not compete w1th the second language that the

s

~ch11dren leam in school Edwards (1978) suggested that these chlldren do not

‘ beneﬁt much by bemg taught their first language in the early years o,f schoohng._‘
as: they had reached a plateau ’stage in the development of theu- mother tongue, '

“before entry to school. The minorlty—language chlld.ren who, in most cases belong_ =



to the low socio-economic class, receive an unstimulating first - language
environment inside and outside the home might take much longer to arrive at this

plateau or threshold (Cum'mins, 1978 b). . . S ~

- Cummins (1978: b) 1nd1cated that. many mmorlty-language chxldren are not

- 16.

- (BICS) and Cogmtlve/Academlc,Language Prof1c1ency (CALP) He pomts out that

‘ ,mterpersonal commumcatlve skills in - thelr mother tongue 1rrespect1ve of their

- .commumcatwe skills and must. be taught. In fact, 1t is thJs type of language'

likely to attain this threshold in the development of theu- native skills if their

mother tongue is not promoted in the school Thxs is true not only for mmorlty-

' language chlldren, bwt also for those majorlty—language chlldren who belong to the :

‘low socm—econom1c class Halhday (1973) pomted out that the parents of most :

children . from a low soc1o-economie class do not develop thelr children's flrst

language 1n the home to match the language used in the school That is, the :
cogmt1ve functions of the language are not empha51zed by the parents from a- low -

soc1o—econom1c class and from some of the mmorlty-language groups. It is -

1mportant to pomt out that surface fluency of the la.nguage of many mlnorlty
\

whlch are requlred for academlc success.

- Cummins (1980 c) argues that not all aspects of language prof1c1ency are'

>

related to cogmtlve and hteracy slulls.v He contends that there are two types of

la.nguage prof1c1ency, which he terms Basm Interpersonal Commumcatlve Skills -

: every Chﬂd (except the autistic and severely retarded) acqmres the everyday E

1

‘_academlc achlevement and aptltude. ' Such skills mclude prof1c1enc1es
. pronunc1at10n, vocabulary, and grammar. However, cogmtive/academlc language

'prof1c1ency reqmres the mampu.latlon or reflectlon of the mterpersona.l'

',‘prof1c1ency (1gnored by many educators) that is cruc1al to the development of the

.chlldren entermg school is not. the same as the cogmtlve functlons of language S



literacy skills in academic contexts Based on this BICS and CALP distinction,
Chamot (1981) has suggested that teachers ‘should be careful. when assessmg
language prof1c1ency of setond language learniers since a ch1ld's ability in social

communlcatlve competence is not_the same ~as the_ child's_ ablhty to_ handle

L

who exhibit proficiency in BICS butlag behindvin their academic work.

17.

academic tasks. Inva'riably teachers are deceived ‘fth mino_rity—language children

.Skutnabb- Kangas and Toukbmaas (1976) study of Flnmsh mlgrant chlldren
i z

in Sweden reported that the extent to whlch the mother tongue has been

developed prior to contact w1th Swedxsh was strongly related to the acqmsxtlon of

the Swedlsh language . Thus mesh chlldren)ten years of age or over who '

.

——'\v

preschool mlgrants because of more exposure to thelr flrst language 'I'hese

Skutnabb Kangas and Toukomaa have warned that surface fluency in a second

3 'language does not guarantee cogmtlve functlomng in that language ’I'hat 1s, many

mesh mlgrant children's Swedlsh whlch was con51dered fluent turned out to bea

; 'hngulstlc facade as the chxldren d1d not pass the Swedlsh tests wh1ch requu-ed

complex cogmtlve operatxons.

- MINORITY CHJLDREN BILINGUALISM IN THE HOME

: m1grated to Sweden were " more competent in the second language than ‘the

'flndmgs mdlcate that mmorlty-language chlldren who lack competence in thelr C

'fxrst language have madequate command of both the flrst and second languages. \ v

A study of grade one’ and. two ch1ldren at the Hobbema Cree Ind1an Reserve

‘m Alberta revealed a. 51gn1f1canf posrtlve relatxonsh;p between ora.l Cree

competence and Enghsh readmg slulls (Leshe, 1977, 1n Cummms, 1978) These

chlldren were taught only Enghsh in the school but used Cree and Engllsh at home

or a mixture of both. Ramn-ez a.nd Pohtzer (1976) indicated that chlldren who



“used Spanish. at home acquired high levels of Spanish skills at no cost to English
~‘.achievement. However, those children who used English at home did not impr’ove
| their Englishskills at school-and also showed a deterioration of the Spanish skill.
-l—~—m—-—Cumm1ns ‘and-Mulcahy+ (1978) conducted a—study of “Ukrainian—children— attending
the Edmonton Public School System Ukrarman—Enghsh bilingual program They
found that those children who used Ukrainian at home a.nalyzed lmgulstlc mput
better than the chlldren who d.1d not use Ukraxman at home. Informal observatlon
by Gonzalez (1977 in Cummms, 1979) mdrcated that' recently—arrrved 1mm1grant
‘children from Mexico whose Spamsh is flrmly estabhshed are more successful in
I _ actluu'mg English than natxve—born Mex1can Amencan?' (p.234) The functional
51gn1f1cance of the mother tongue in the chlld's educational development 1s‘thus
suggested in all of the above fmdmgs. ‘
In the1r fmdmgs of anrsh m1grant ch1ldren in Sweden, Skutnabb Kangas
and Toukomaa (1976) suggested that' ' | : |
: The mlgrant ch11dren ‘whose mother tongue stopped
developing before the" abstract thinking phase was
achieved thus easily remain on a lower level of
educational capacity than ‘they would orlgmally have
: vbeen able to achleve (p.70)
It has also been shown that the development of hngurstlc concepts 1s‘ very cruc1al
“ m a chlld's overa.ll cogmtlve and academlc development. 4 "Once these concepts
have been developed in the ancestral language they.can easily be transferred to '
| the second language g1ven adequate exposure to 1t" (Cummms, 1980 a, p.26) -
A Cummms (1980 b) study of psychologlcal assessment of mlnorlty langua.ge
students showed that teachers and psychologlsts referral forms. : |
.; ...assumed that parents lack of fac111ty in Enghsh )
_preciuded them = from belping, their - children ST
academlcally at home and that the ‘more exposure the - '

child had to the mother tonguethe greater the
1nterference with the acqu131t1on ‘of English. (p.73)



There have been widespread: assumptlons among parents and educators that
emphasm on the first language in the home would be detrlmental to English

acquxsxtxon. However, Cummlns (1980 b) findings’ mdlcate that deveIOpment of

19-‘

‘

native language skills in the home may contrlbute to the development of Engllsh'

.academic skills. Such fxndmgs have led Cummins (1980 a) to warn teachers to be

/I

cautious .about extendmg advxce to mmorlty parents on usmg Engllsh in the home.

"Whether or not the language of the home is the same as the language of the .

school matters very little compared to the quality of mteractlon children
experlence with adults” (p 26)
Wells (1979) has indicated_that the quality’ of conversation that children

" experience with - adults. is" closely related to chjldren's rate. of linguistic

, development and that the literacy lcnowledge of children entering schovol is related

to their level of readmg skllls Parents are, therefore, con51dered to be 1mportant

in their chlldrens flrst languagg‘ development. Wells (1981, cited in Berryman,.

o 1982) reported that chxldrens knowledge about the conventlons of readmg on

entry to school was the best predxctor of success in readmg at. the age of seven.

In turn, thJs was strongly predlcted by the extent to which the ch11drens parents'

had shared with them theu' own mterest in books and readmg and wrltmg, and by |

the quallty of thelr everyday conversatxon with’ them" (Berryman, 1982, p.12) _ e

, Thus, 1f parents are advlsed by educators to sw1tch to Engllsh in the home, the'

‘_parent-chxld language mteractlon could be. affected to the. extent that broken-

Enghsh is- spoken and, less time may be spent conversmg as pa.rents may feel
(] . . .

o uncomfortable speakmg Enghsh (Cummlns, 1980 b)

SUMMAR'Y

‘ The study of blhnguahsm as a d1sc1p11ne is relatlvely young and is facedv_ -



With{'a number of unresolved issues. Strides have, however, been made in the past

20 years and résearch in the field has changed emphasisﬂ\;l\from studying the effects

of b|11ingua1is_m, on individuals to encompassing the context in which bilingualism is

20.

| .
i .
acquired and maintained.

" In response to the demands from different ethnic groups in Canada, a
varlety of bllmgual education programs have evolved The French-English
b111 gua.l programs are’ the most sought after and are well funded by both the

ro nc1al and the Federal Governments. Most of the mmorlty ethnic groups have
.‘couimumty funded programs in which the mother tongue is usually taught only

once a week outside the regular school hours
i
1

'I'he maJorltrlanguage chxldren seem to reap the beneflt of blhngual
ed\}catlon programs as they become functlonal blllnguals whxle mamtammg hlgh
levels of academlc achlevement - Second la.nguage education for the mmorlty—
-1 guage children. in the schools does not produce hxgh levels of academlcv
‘ac 1evement and the mother tongue is gradua.lly lost in -the process of second
la.iguage acqulsltlon. Some researchers (Modiano, 1968, Skutnabb Kangas and

I

_Toukomaa, 1976; Rosrer and Farella, 1976 Ramlrez and Pohtzer, 1976; Cummms

and Mulcahy, 1978) pomt out that adequate development of the mother tongue ‘

L.

elther in the home or in the school is. cruczal if the mmorlty-language chlldren are

to aclneve academlcally well in the school and become functlonal bllmguals. |



4 L CHAPTER 3

'RESEARCH DESIGN AND PROCEDURES

This exploratory study was designed to: (1) identify the language/s used by
ﬁhe Korean parents anc# other Korean adults with . chlldren in the home- and
determine their attitude dregardmg the use of the mother tongue with the children;
and tZ) identify the language that the children use, bot,h.in the home and outside
the home, ‘and examine their attitudes towards the use of their first language in
‘t'he home. To answer the research questmns set ‘fo)th 1n thls study, 22 Korean’
_ children from two schools 1\n the Mlllwoods area (12 from one school and 10 from‘
‘the other) were selected along w1th their parents and other adults in the\home In
all 20 Korean farmly units were 1ncluded in the study. Whlle quest1onna1res in _.
‘Korean (see Appendlx A) were glven to the parents and other adults in the home, a
pre planned unstructured 1nterv1ew procedure (see Appendix. C) was used to

collect chlldrens responses. 'I'he main study was preceded by the pllot study as h

' dlscussed below.

‘_‘P‘IL'OT STUDY .

A pllot study was conducted 10 days prior to the data collection for the
main study. The followmg sectlons descnbe the pu.rposes,‘ subJects, and
. : procedures used during the pllot study. . ' .' \

Purpose | .

The pllot study /was conducted to assess the questxonnalre (see Appendix E),

~ to develop slulls /12 1nterv1ew1ng the ch11dren, “and to determme the.» :

appropnateness of the mterwew questlons. It was necessary to determme 1f the g

21
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parents and the other adults in the home would fill in the questionnaire and return

it to the researcher. Because the researcher was not'Korean, it was anticipated:

that the respondents might not want to t‘ake_p_art_in_'the_study._'l‘he__pilot_,Astudy

- Subjects - ‘ /

also aided m 1dent1fymg those sections of the questlonnaJre whlch would be
readﬂy answered and those whlch would receive poor responses. The pllot study
also served to ensure that the questionnaire was clear and understandable and that
all the questions provided, mformatlon pertment tc the study. |

The chlldrens personal 1nterv1ews were piloted ‘o give the researcher

confidence in the interview process. It also helped familiarize the researcher

"}

" with interview procedures. In addxtlon, the pllot was used to determme if the

children would respond to the type 07 questlons asked, the techmque employed,
and to Jdentlfy those questlons thch were most useful to the study. Fmally, the

pilot study was used to assess the amo/unt of tlme needed to interview each child.
.

i

‘The quest10nna1re in Korean (see Appendlx D) was given to two e1ght—yea1~

old Korea.n children in grade three. The famllles of those two ch11dren then

' became the sub]ects for the pllot study. Two’ other children from the same school

.became the subJects for the personal 1nterv1ews. ‘These children weére both in

.

grade six and were ll and 12 years of age.-

Procedures for the Pilot Study.

‘The questionnaire.‘ The questlonnalre was. translated mto Korean by

D)

B umver81ty Korean student to facﬂxtate the parents in answerﬁ1g the questlons. To

e\stabhsh translator rehablhty the Korean questlonnalre was then translated into
/

Engllsh by a group of Korean umversuty students who were unfamlhar with the
 nature ‘of the study. The Enghsh version whlch was translated from Korean -

» ,matched the original questlonnan-e m context and thus was sa.1d to be accurate. .

o
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After establishing this translator reliability, the Korean questionnaires were then -

given to Korean families via the school 'I'he questlonnau-es were collected and | -

I

(U
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changes made before conducting the pxlot 1ntet_v:ews_w1th the:children

Questlonnalre'responses. Both of the questionnaires which were given to

R

Athe parents were returned to the school. ‘There were responses to all the sections -

of the questxonnalres. " Based on the’ 1nformat1on gathered from the plloted

questlonnalres, a few revisions were made. Questlon 7 in section A (see Appendlx :

E) was seen as irrelevant and,’ therefore, w1thdrawn from the questionnaire, all

the other questions e11c1ted responses useful to the study More quest1ons were,
however, added to sections A B2, C2, and D2 (compare Appendlx B and Appendxx
E) of the quest1onna1re to. allow for a more open ‘'expression of attitudes by parents ‘

and other adult relatlves. Furthermore, sectlon A was divided into sect1ons Al g

o

and A2 (compare Appendlx B and Appendlx E) to separate demographlc data from
the parents att1tudes towards teachmg Korean to the ch:ldren. .The questmnnaJre
4 was then finalized in both English and Korean.

: 'I'he interviews. _The mterviews were conducted privately on a one to one

. basis in a room where the interviewer was alone w1th the respondent. The'
1nterv1eWS were tape—recorded. The tape recorder was placed on a low table and _

the researcher and the chlld sat side by 51de. Although the proceedmgs were

tape—recorded the mtervnewer -kept handwntten notes about the chlld's name,

age, grade, and length of stay 1n Canada for easy 1dent1f1catxon of the recorded
i 1nterv1ews. In add1tlon, each chlld was asked if they had a brother or a 51ster ini;
o the same school and m what grade. ’I'he p051t1ve answers were also noted in order -

to identify the sxblmgs w1thout havmg to listen to the tape recorder. The two.,.

‘interviews averaged 10 minutes each



?

Interview responses. Because the interviews with the two children went

quite well the researcher felt comfortable about 1nterv1ew1ng the other children.
The- questxons and- the questlonmg techmques employed with™ the ch1ldren elxc1ted
responses which were approprlate for the study The interviews durmg the pllot

study went smoothly and no changes were made in the mterwew process.

THE MAIN STUDY

-

The researcher made contact with six elementary schools in the Edmonton

Public School Dlstrxct. Two of these schools were selected as they had substantla.l

24.

numbers of Korean -children. The two schools were then approached and _

permxssxon to work with the chlldren ‘was sought. Both schools . agreed to
- part1c1pate in the study and altogether 25 chxldren m 22 famlhes tentatlvely
became the sample for the study. Of these, two chlldren and two famlhes from
one school were used for the pllot study. The tape recorder d1d not record one
1nterv1ew hence the clnldren sample was reduced to 22.

The final sample for the study 1ncluded 22 Korean chlldren attendmg the

¢

: Edmonton Pubhc School system, thelr parents, and ‘the adult relatlves in their )

homes. The chlldren ranged in age from 51x to twelve years and were attendmg

b

.grades one to su:. The famllles had been in. Canada from one to ten. years, with

the majonty of them (82%) havmg hved in Canada for a perlod of sur to ‘nine
’ years. Ongmally only those famlhes that had hved in Canada for a penod of less
‘ than three years were to be mcluded in the study." However, not enough chlldren
lcould be found to make up the requ1red number in the sample and hence the length

~of. stay in Canada was extended to ten years. It seems that there was an mflhx of

Korean 1mm1grants to Canada about six to elght years. ago and now. only a few B

Korean 1mm1grants are tnckhng into the country. | Ongmally only . upper .



~ elementary school children were to be included in the study. It was thought that

older children would have a more accurate perception of what was 'going on in
\ ' ; '

o

their Homes vand Would_be able to clearly convey their feelings. The study was,
'however,’confined-to on‘e. ~geographical‘ area and it was not possihle to obtain a
'-sufficient number of Korean children from the upper elementary grade levels.
Korean children and their families vt;ere chosen for the following'_ reasons.

First, there wag a concentration of Korean elementary school children in one

general area of the city and this made data collection less cumbersome in terms .

[y

of time and effort. Secondly, the Koreans tend to be very concerned about thev

educatlon of the1r children. It was, therefore, felt that the parents would readlly ‘

. answer the questlonnalres « And th1rdly, there were two Koreans in the
'.Department of Elementary Educatlon who were w1111ng to help in the study by
'actmg as rescirce persons for the translatlon work and giving the researcher some

- adwce {%ated to Korean cultu.re

 The Sample »
-All 25 chlldren from two Edmonton Pubhc Schools in the Mlllwoods area

were 1ncluded in'the study. Two chxldren were involved i m the pllot study and the

' xnterwew with one ch11d was not usable due to techmcal problems Wlth the tape g

recorder. Thus the sample for the main study consisted of 22 Korean chlldren.

,Twelve chlldren came from' one school and the’ remalmng ten from the other

school. The parents of these 22 chlldren and the adults in the home completed the

sample. There were 20 famlly unlts w1th 20 mothers, 19 fathers, and e1ght adult ‘

ﬂ

?relatlves (all grandparents)

PROCEDURES FOR COLLECTING DATA

The data in this study.were 'ooueeted through the use of questionnaires and

.

A1

TN



personal interviews. Questionnaires were given to parents while children were

inferviewed using an unstructured, pre-planned interview procedure , (see

26,

)

. clarify, enlarge, or probe. "

: ‘Appendix C). The children were personally interviewed as it was thought that

they would respond better through oral questioning where the interviewer could

_——

K

" The Questionnaire /

The researcher's advisors and one of her professors were asked to react to

the initial. draft of the questionnaire‘and it was duly corrected. The second draft

of thevquestion.naire was then prepared and ‘presented as part .of' the research

seminar 1n which the researcher presented her thesis proposal to professors and
e Y
graduate students for thelr Teaction. A Tubsequent draft of the questionnaire was

then translated into Korean by a university Korean student in order to facilitate”

the parents' answering of questions.

. The fma.hzed Korean version of the questionnaire for the study (see‘

Appendix A) was sent to the homes via the chlldren in the two schools. Attached

1

: to the questionnalre were a consent form (see Appendlx F) and a covermg letter

(see Appende H) both’ written in Korean. ’l’he consent form and the covermg

letter in Eng_lish appea.r in Appendices G and I

<]

" The final questionnaire (see Appendix B) consisted"of four sections. The

o

urpose of sectlon A was to collect demographic data that would make it p0551b1e '

to identify children with their families a.nd, therefore, axd in the companson of

‘ chlldren and parent responses. Sectlon A2 was desxgned 'to,determine whether

o

parents make any : -¢fort at. teachmg their mother tongue to theu‘Z ch dren either

)

at home or by sendmg them to a Korean school. Questions 1to 5 were concerned

R

“with® in%ormation about the child ;(name, school attc—indiné, grade, age, and the

number of iears in Canada). Questi'on 6 aslied if the parent would be willing to be

<



interviewed. Questions 7 and 8 asked if .the child attended a Korean school and
\ ‘ :
the reasons for sending or not sending their children to a Korean school.

27.

Q‘uestion 9 asked if the' parents teach their children Korean at home. Qt.llestion 10
tried to find out if the parents found it important for their children to be able to
speak, read, or write Korean. \

Section B of the questionnaire was to be answered by mothers and was

divided into two parts (section Bl and section B2). Section Bl had a number of

statements that could be checked off and a blank space left at the end for

additional responses. .The purpose of this section was to identify-the language/s

that the mother used with her child during mother-child .language interaction. .

Section BZ was hasically a checking of correct responses between two or three
alternatives' This section was .concerned with the mothers' reasons for using
e1ther Enghsh or Korean w1th ‘their children. Questions 15, 16, and 17 asked for
language preference, that is, if the mother could speak Enghsh well then What

i

language would she use with her chlldren The reasons for the language

.preferenc'e were also asked.. Questions 18 19, and 20 tried to fmd out if the '

"mothers had received any advice as to the language that they should use w1th :

K
thelr chlld.ren and if so, who advised them. Questlons 21 22, and 23'asked what
language/s do mothers use with their children, what language/s would they llke to

use, and if they expect their children to speak Korean to them. Questlon 24 asked

R mothers if they would hke their cluldren to be fluent in both thelr first and second

‘la.nguages. Questlon 25 left room for the respondents to tell the researcher

1
14

anything that was not cOvered in the questmnnau-e tl’gat they felt was important.

a
Sectlons Cl and D1 of the questlonnalre were exactly the same as Section

Bl except the father was asked ‘to respond to the questlons in sectlon C1 and the -

adult relative (if any) was asked to respond to section Dl Sections C_f.’. and D2



were the same as section B2 but the respondents were the father and the adult

28,

-relative-respectively:

The questionnaires were given to the children in the two schools with the -
' instr'u’ction'. that they should be given to the parents' to be filled and returned to - -

the school two days: later. The quest1onna1res were distributed after the chlldren '

were mterwewed. The chlldrens mterwews preceded the questlonnaues due to

[ S

‘ the time factor.

The lnterwew Procedure rfor the.Children .

The. researcher used pre-planned unstructured mterwews thh the chlldren -

in the sample. 'l'he 1nterv1ews were desxgned to: -

1. - »'1dent1fy the language that the chlldren use ‘with  their parents,.,

s1b11ngs, frxends and other relat1ves in the homes, and
2. 1dent1fy the chlldrens attltudes towards the use of thelr mother

tongue in the home and in the school. ' FR '

The mtervxews w1th the chxldren con31sted of six parts. : Part one of the'

1nterv1ew was basmally concerned with the demographlc data collectlon and asked

- the following que_stlons. -
1.. What's_ .your name? -
“ 2. Whatgradeare youin?

3. How old are yoi2u

4 B How .long‘have you llved m Canada"'

Part two of the mtermew was concerned w1th 1dent1fymg‘ (1) whether the

R chﬂd had sxbhngs and/or Korean fnends in- the school or outSIde the school, (2) the ~'

la.nguage that the ch11d used with . SIbhngs and/or Korean- fnends in the school ‘

: outsxde the school, and in the home, and (3) the clnld's feehngs towards the use of

- the mother tongue m the home, in the school and outsxde the home and the school |



with the siblings and/or Korean friends.. The questions‘ asked were:'

S
-

2.

.30

10.

1.

12. -

13

'I'he purpose for part three of the 1nterv1ew was to 1dent1fy‘ (1) the '

Do you have Korean friends in the school?

“Do you have a brothier-of & sister in this school?

In what grade? |,

.

o ‘Do you have other brothers and/or sisters at home who don't attend

’

thi's school‘?'
Do you have Korean frlends in the neighbourhood in the church. that

' you go to, or in Korean school"

/"

Do you speak Korean?

" ‘How good 1s your Korean'?

-What language do you ‘use here in- school when tallung to your '

-
N
- v,

brother, smter, or Korean fnends"

Why do you use Enghsh/Korean with them"

What language do you use when talkmg to your brother/51ster ati

\ -
. \‘»
A\
\

hom e"

. _Why do you use Enghsh/Korean w1th/t‘(m at home" :

What language do you use w1th your /Korean friends in the‘

nexghbourhood" In ‘the chu.rch" In Korean SChool”

\

: '_ Why do you ise Enghsh/Korean w1th them'? : R ',,73 o

language that the chﬂd used W1th the pa.rents and other adult relatlves in the

home and outslde the home, and - (2) the reasons for using the partlcular ‘

language/s. 'I‘he followmg questlons were ‘asked:

2.

1.

: Why do you use Enghsh/Korean w1th them" ' .

!
i .
[

What language do you use when talkmg to your mom‘? Dad"

" -

. 'Do you have grandparents, uncles, or auntles hvmg with you‘?



4. What'language do you use with them? O

5. Why do youl use English/Korean with them?
| Part four of the interview was concerned with fmdlng out if thehch1ld was
'taught Korean at home or at the Korean school and what were thexr attltudes .
towards learmng Korean Included in this part Were the followmg quest:ons""-
‘1. _ Do you go to the Korean school" . |
3. Do you like ‘it?
/4. Can you read and write Korean" '
B ' Do your parents teach you Korean (readmg, wrltlng) at home" '
6 Are you happy that you can speak Korean'? L |
lPart f1ve of the interview asked for the language preference of the chlld at
home and at school. The questlons asked in thlS part were' | ~ |
h If ‘you were asked to speak the language you lxke, what language would you
use at home? . At school'? | _ '
The fmal part of the mterwew was related to home act1v1t1es and the
‘ "questmns\were asked to determme the type of act1v1t1es the chﬂdren engage 1nl

N

with the:r parents or adult relat1ves' :
b. _ 1. _'_Do your parents or. other grown—ups >1n your home read to‘you"
2. " Who tells you, storles‘? : | v
B .b_.3'.~ ' ‘, Wh_at ‘kinds of ‘songs-d_o you vsin‘g‘ ,atk- h’ome._a:nd who; sings to ,you_'»vor, |
| "withyou"?‘ | o .‘ | o
: 4 .‘ Who takes you shoppmg" .

5. Dovyou_-ever eat out?’ Who takes you and where is your favorlte

‘place to eat? -



‘

6. Do your mom and dad play games with you? What do you play? Do

31.

- any other groWn—ups play with you?
7. . When you eat at-home; ‘who eats with you?
The chxldrens interviews were tape—recorded and were done prlor to the
‘ g1v1ng out of the quest1onna1res. The mtervxews in the two schools were done a
-week apart. In the f:rst school the interviews were conducted 1mmed.1ately
" followmg the pllOt study | R

Intervxew set up. In the first school the mterwewer was prowded an empty

room and one Chlld at a t1me ‘was sent to the researcher by the school
'v admxmstratlon. ‘The tape recorder was set on. a low table and the 1nterv1evyer and
., the ch11d sat’ 51de by side. The- demograph1c part of the 1nterv1ew was also noted
: by the researcher in long hand as well as the name and grade of the szbllng 1n the
o ‘school. Before each mterwew the chlld's permlssmn to part1c1pate in the
1nterv1ev.v‘ was .sought. On the average, each 1nterv1ew lasted for 10 mmutes. *

In the second school the researcher was also put 1n an empty room, but all

- ‘the. chlldren were called to the ‘room at one tlme. One corner. of the room was set

up for 1nterv1ewmg and each chxld had a turn 1n the 1nterv1ew corner. The

1nterv1ews in this school took about elght mmutes each

)



_CHAPTER 4 -

* RESULTS OF THE STUDY _

Th1s chapter px‘esents the flndmgs of the study It contains three sections
‘ followed by a summary statement The f1rst sectlon dlscusses the responses from
" the questlonnalres of the par’ents.’ This is followed by a presentatlon of the

1nterv1ew responses from the chlldren and flnally, a comparlson ‘of chxldrens -

parents a.nd relatxves att1tudes as well as the usage of their mother tongue.

‘RESPONSES FROM THE QUES’I‘IONNAIRES

Questlonnau'es from 11 famlly unlts were returned out of’ the 20 that were‘ ;
_dlstrlbuted glvmg a response ‘rate of 55 percent. Of the 11 returned'_
quest1onna1res, there were 8 that had responses from both parents out” of whlch

only lhad a relatlve sectlon f111ed out:— Two questlonnalres had responses only

'from mothers (one mother was a w1dow) and one was . responded to by another T

N

| adult relatlve. In all 20 dxfferent mdnnduals responded to the questlonna.lre. o

I.'.)

' .Categorlzatxon _' ':. R L :-' : A

The or1g1na1 55 varlables in the questlonnalre were reduced to 37 for :

'easler computatlon of categones. The 37 varlables were further grouped mto 6’ S

manageable categones (see Appendlx J). Based on the: responses from “the.

‘questlonnaxres, each category w111 be dlscussed separately. ;

Category 1. Demographlc Data _. ‘
The quest1onna1res were compared to the chlldrens responses and only two =~
| 'd1fferences were noted. These dxfferences were concerned w1th the length of stay' :

" in Canada. Whlle ch11d 02 (1dent1f1catlon numbers were substltuted for names)_"

LN
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—-—_sajd- he—had hved-m Canada—for six- years;-the- parents response~showed that the——————
chlld was born: in Canada and had \hved in Canada for ten years Cl:uld 03s f
response to the length of ‘stay in Canada was six years while the parents response

showed that the Chlld had 11ved in Canada for seven years All the other

demographlc data responses of the parents matched those of the ch:ldren. .

2

- Category 2: 1.4guage Use o
| ""Of the 20 respondents ‘(10“tnothers, l8 'fathers,- and 2.'adul't relatives),' 11-‘
lused mostly Korean _with the chlldren and 9 used an lnterchange of Engllsh and
| %Korean Flgure 1 shows the dlstrlbutlon of language used by mothers, fathers, and .
' ‘relat1ves ' ‘ : | : | o ‘

' :Category 3:’ La'ngu_a'gg Preference N

‘The respondents -were asked to respond 'to two types of language
;preference. In the flrst type of questlon, 1f you were asked to speak the language .
o ‘you llke with’ the chlldren, what language would you use, the maJorlty of the -
: ,Hrespondents answered that they would use Korean w1th the chlldren. Whereas only
'-vtwo respondents would ‘use Enghsh w1—th the chlld.ren, 18 would use Korean.'
Figure 2 shows the d15tr1butlon of respondents m the f1rst type of language ‘
‘preference.“\"-' . P ‘ : - ' | vl o » | '
In the second type of language preference, the questlon if you could speak
Engllsh well what language would you use: w1th you.r chxld' 'was asked. : Of the |
respondents, 3 said they would us\e Enghsh w1th the cluldren, 3 would use both
Enghsh and Korean, and 14 would _use Korean.. The d:stnbutlon of' respondents '

—

" into the three groups is shown m Flgure 3.
_ The followmg a.re the reasons- glven by the respondents for prefernng to

'.'use Enghsh or Korean, or both Enghsh and Korean w1th the chﬂdren. 'I'hose who

o preferred to use Engllsh would do so because. (1) they wou.ld hke to help theu?{
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Figure 1

‘Lanéuage-Used with Children by Parents and RelatiVes‘.
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r e Figure 3.

‘Language Pfeférénte of Parents- and Relatives With the Children
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children 1to adapt to’ school life, (2) they wanted to help the child with school
work, 'a:ud (3) the child did not “speak Korean well. Those respondents who

preferred to use Korean ot Korean and Enghsh w1th the chxldren Would like their

| children to maintain their Korean language and culture The followmg are some

i»forgeﬁ it",’ "cthdren should use Korean with each other at home y "to keep our

of the reasons ngen "to keep our Korean language ] "for the chlldren to be able

to 'Sﬁeak Korean better , "to let the chlldren know thelr Korean language ‘and not

V \,

‘umque trad1t10n and culture", and chlldren will lose the Korea.n language if it is-

not used at home".

advxce as to the language they should use with thelr ch1ldren. The remamlng :

Catjoty 4: Language Adwsed to Use with the Children

Four of the. ten mothers and f1ve of the elght fathers had received some

-

eleven respondents had not recelved any adv1ce as to the language that they

should use w1th the chlldren. le nine respondents were all advlsed to use Korean

' ,w1th the chlldren. Frlends were among those who most often offered the adv1ce, i

' followed by relat1ves and 51blmgs

" Cate g ry 5' Parental/Relatlve Expectatlon of the Use of the Moth\er Tongue '

' ’maJonty of the respondents (14) expected their ch11dren to use theu- mother _
tongue w1th them all- the tlme and only 6 of the respondents expected thelr .

: -chlldren to use Korean w1th them sometlmes.

All the 20 respondents expected the ch11dren to use Korean w1th them The :

L e

" .Cate jory 6 Parental Attempts at Teachmg and Mamtammg the Mother Tongue

' Seven out of the eleven parents taught thelr children Korean at home.

However, because -of the way the question was asked, 1t was not clear as to how

.often Korean was taught and whether the teachmg conslsted of read.lng and '_

N ’wrxtlng Korean. Reference to the chlldren s interviews 1nd1cated that most of the
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=T

. ; .
teachu?g"' was not. done regularly and con81sted of somekhelp in oral Korea.n and

) Korean school homework.

*

F1ve parents sent the1r chrldren to a Korean school and six parents d1d not. '

, 'The reasons glven for not sendlng the children to a Korean school were: (1) lack'

" of transport, (2) child refused to go, and (3) chxld was not 1nterested The otherv o

W
parents sent theu' chlldren to Korean school'

1. - "TO'make them (children) rea‘hze that they are Koreans and therefore, they

should be proud to speak: the Korean language. Also they should understand

: that in the Korean culture we (Koreans). always respect the elderly and the - -

. /’

'parents, and we help each other. - o " o > ,

A,

2. "We-find it d1ff1cult to communicate with our. children because they don't,'

speak Korean well and, we don't speak Enghsh well. We are grateful to.

thelr grandmother who talks to them in Korean all the time. “We are

fortunate to be able to send them (chlldren) to the Korean ‘'school to learn .

Korean." “ -

«

' 3., ' "Chlldren seem to be able to learn Enghsh faster and easxer than we adults'v ;

do. - On the other hand they lose thelr own language faster because they

: hve in an Enghsh envrronment. I thmk it is 1mportant for- them to keep‘

thelr own language so_ that they can commumcate with the parents and

understand Korean culture better

All eleven fam111es felt it was 1mportant for their chrldren to be able to

speak Korean. However, only seven of them thought that it was 1mportant for the.

chlldren to be able to read and write Korean. . o IR )‘

" All the twenty respondents wanted the chlldren to be fluent in both EnghshA

R and Korea.n. “That IS, parents and relatlves w1shed the chlldren ‘to. mamtam ‘their
mother tongue wlule they were acqmnng therr second language.

y

. ‘
- i
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I 2

tongue. The father would have hked the Korean language to be taught in pubhc :

Aof Korean home—teachmg was done. , The parents thought it was 1mportant for ‘

A comparison of the responses from one 'family’unit across the five =

‘categories (ca't'egory 2 to 6) was: COnducted to see if the‘re was a consistency in -the.

N answers. The ‘parents of chlld 01 were chosen because, unlike other parents, each

parent gave a dxfferent response to some of the questlons. ‘

The mother of ch11d 01 spoke Korean to her ch11d most of the time because

: she wanted the ch11d to keep the mother tongue and understand Korean culture ’
| ~ On the other hand the father used an mterchange of Korean and. Enghsh with the 4

' vchﬂd, that 1s, sometunes he used Enghsh and - sometlmes Korean. Even if the

-

parents could speak English- well, the mother would have used Korean with the’
‘Chlld as she wanted the child to ma1nta1n'the'mother tongue.' However, the father .
would have used Bnghsh w1th the ch11d because the ch11d did not speak Korean‘ i
well., The language preference for commumcatmg with the child md1cated that_ ’
‘both parents preferred to use Korean. ‘Both parents were adwsed to use Koreanl
. w1th the Chlld by relatlves, slbhngs, and frlends. They expected thelr ﬁhlld to use

- Korean with them all the t1me The child was sent to a Korean school to learn

Korean, to be able to: commumcate thh the parents, and also to keep the mother

' schools "because Canadlan government encourages multl-culturahsm A httle bit -

their ch11d to be able to speak, read, and write Korean They . would also hke the '

attltudes and the use of Korean were cons15tent across the categorles.

CHILDREN'S INTERVIEWS

'that were followed to arrive. at the categorles are dlscussed below. .

v The researcher transcrlbed the’ 22 tape recorded mterv1ews of the’ chlld.ren

in the study and looked for emergmg patterns for’ categonzatlon. The procedures_

g y

”chlld to be a fluent blhngual The findings of this case seemed - to mdlcate that
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Categoriza.tion _

The' children were each assigned an.identification num‘ber (01 to 22). After

playing. back the recorded tapes thce, the researcher came up with 29 vanables

" (see Appendlx K) from the orlgmal 36 questions (there were a few probes from

each question). The tapes were again played and the responses from each chlld "

were coded into the 28 variables. .A blank space was left on the coding sheet if |

| there were no responses for any of the vanables. An exammatlon of the 28 coded

~ variables revealed that these variables’ could be regrouped into six categorles.'
Durmg the process of regroupmg the va.rlables, the researcher found it necessary

to play the tapes again and transcrlbe each chlld’s response sepa.rately. Those

questlons that reqmred an exther/or and a yes/no response were checked agamst

' vthe prevmusly .coded answers to ensure that the responses had been- coded _.

'_ correctly It ‘was dlscovered however, that the 'why' queélons and some of the

probe questlons needed to- be transcrlbed verbatlm in order to estabhsh a clear

“pic.ure’ of the chlldrens attxtudes. The categorles that emerged after regrouping

_the va.rlables are shown in Appendlx K.

Category 1: Dem_graphlc Data

The dlstrlbutlon of ch11dren accordang to sex, school grade, and length of

_stay in Canada is shown in Tables 1 and 2.
e .



Table 1

Distribution of Children According to School, Grade, and Sex
; 5 : ) ’ .

Total Number ‘
. , : | of ..
Grade Boys Girls Children -
. o LA .
6 1 1 ) 2 )
5 -7 1 ; 8 -
4 - 2 { 2
"3 3 5 . 1 8
2 0 0 R ¢ B
1 ! 1 1 3 2
Total 12 10 22
.
Table 2
Dlstrlbutlon of Cluldren Accordmg to Sex and
the Length of Stay in Ca.nada
LengthofStay ~ ° Total Number
in Canada : ‘ : - of
~in Years Boys Girls - Children ‘
10 -1 0. - ‘ 1 AN
9 - .0 1. 1 i -
7 2 1o, 3
-6 5 3" - 8. '
5 0 2 .3 2 0
- 4 0 0 0
3 0 0 0
. 2 1 0. 1
1 0 1 1
' . ) . a ) . .b-'\
Total -~ = 12 10 22 R
° . : . ‘ Q%':;y"




- Category Z: Language Use

The _type of_ language used by_ ch11dren mihe home, aLschool and at. placeS—-u}—.;m»,—-‘—

t-

‘other than the home and the school are presented in this category The extent to

- \

whlch the mother tongue was used at home and in the school will be outlined.

Language used at home “An exammatlon of the data related to the type of-
,language ‘used by the chlldren at home (see Flgure 4) 1nd1cated that Enghsh was
. used more extensxvely Wlth 31b11ngs than Korean On the other hand, more Korean'
: than Enghsh was used w1th the mother and the father There was very httle;
j‘dlfference in the type of language used with lelther parent. An 1nterchange of R
Enghsh and Korean was exh1b1ted by a large number of children. Excluswe use of .

the Korean language was shown with the grandparents and a few parents

-

Language used at school. Only n}ne percent of the children in the sample .

: _used some: Korean m the school The rema1mng 91 percent of the chlldren used_' 1 &

g only Enghsh thh the Korean peers and/or sxbhngs. :

Langgge used at pubhc places., The children used mostly Enghsh w1th_

.-.thelr slbhngs and Korean fnends in pubhc places, (church Korean school and
g 'nelgthurhood) Some Korean wasf a.lso used however, the extent to ‘which it wasv_'
'_"'usedwasmlmmal o - | o ’ . |

An exammatxon of the home/school language suggested that more Enghsh
‘Jwas used in the school and 1 more Korean was used at home. 'I'he reasons for the
- language used by the chlldren at home, school, and in places other than the home.

~and school are explamedm Category 3. . IR e EE | o

_ 'Categ_ry 3' Reasons for ‘the: Type of Lﬂge Used SO e : ’f
Some of the responses from the lntervxews were translated verbatlm in. .
order to more clearly present thlS category (the subcategorles are presented :

below) As mentloned earher, the chﬂdrenl exhrblted dlfferent language usage.

£
: LK
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‘with.different' members of- the family, however, very little difference was noted :

-

in the language use between elther parent

Reasons for the type of language used at home With the, 51b11ngs, the

children .used more English than. Korean and some of the quest1ons produced the" |
followmg answers: : |
Child 03: ‘ "I'm. used to' Enghsh, Ican t, somet1mes I can 't speak Korean
Child 04: "Ah hke, I wanna teach to, llke before they (31b11ngs) go to
o '. school llke they’ll be kmd mm, mm, embarrassed if you don t '
know that language (Enghsh) So I'm teachmg them. |
Child 06: vv "My brothers talk to me in English all the tim'e‘."“ ..
Chlld 08: ,- Cause me and J... (51ster) doesn't know Korean that well.' ' ..‘v'
 Child 15: »_ "Idontknow SRR R AN '
- vChild 17: They hke speaklng Enghsh in the faxmly. " ‘
. Child 21: "He. (brother in the. kmdergarteh) doesn t understand Korean
- .'He Just can say hello in Korean 1, I when I teach h1m how to
. do tlmes, (1n Korean) then he doesn t, he Just stands and say '_

It appears that more Enghsh was used thh the 31bl1ngs at’ hoﬁe because

‘the chlldren were used to. speakmg Enghsh, or the1r brothers/smters d.1d not know»

v '.Korean, or they Just hked usmg it, or they used it to teach thelr younger s1blmgs o

_before going to school. _ Some Korean was used w1th the 51b11ngs at home because'

N :the parents wanted the ch1ldren to know miore of then- mother tongue, s’b t'here

: was encouragement to use 1t at home. ’
Although the chlldren used more of an mterchange of Korean and Enghsh

- at home w1th the1r parents, there were some- cthdren who used only Korean and

' ""»,".‘n



: none who used only English. The reasons for using either lan_guage ~with the

45.

‘mother or father will ‘be discussed in this section. Below are some of the

' responses from the children: .

Child 04:

Child"0’5:

Child 06:
Child 08:

Child 11:

Child 14:

Child 171

- FChﬂild"19: :
'_After exammmg the overa.ll respo:;.és from the chlldren, 1t was apparent' _
that they used Korea.n for two reafons._ ‘First,. the parents d1d not know Enghsh.'

) Secondly, the parents wanted their chlldren to mamtam and speak thelr mother

Child 12:

e

| “"My uncle told me to speak Englishb to him: because he_wants
- to learn‘Engl.ish t'oo." A |
,."I talk to them (pa.rents) vmostly in Korean cause 'my mom
‘v can't understand English very well I talk to my dad mostly in
| j.'Enghsh because he knows$. Enghsh better |

"My mom doesnt understand Enghsh so I, talk to’ her. in -

Korean: a]l the tlme
g

T speak Enghsh w1th my mom and dad. because Ilcan 't speakv
,‘ Korean very well. - | v
"'.\"Doesn t care (mom) whether we speak Enghsh or Korean
' But my dad she doesn t want tb speak Enghsh w1th usv‘
»because .she doesn't know, 11ke, Enghshes. My _mom, she. '.

~ wants to learn from us, so.".

'I'hey (mom and dad), know Korean words better.

"I speak to them (mom and dad) m Enghsh, but they repeat in_ '

they lcnow what I am saymg.

They (mom and dad) want me to learn ‘a lot of Korean. -

= Korean. They dont know much of Enghsh they cant say but‘ 'v -

TN

‘ »tonguejas they ms1sted the chlldren speak Korean at home. If the pare'x‘;ts allowed o .

Y



their’ ‘children to speak English to them it was because: (1) they did not care'j‘

. 46.

. whether the1r chlldren spoke Korean or Enghsh or (2) they wanted the chlldren to o -

_"teach them Enghsh, or (3) the parents wanted practlse in oral Enghsh.

Those chlldren who had one or both grandparents living m their homes used

only Korean w1th them because these grandparents did - not understand or speak

Enghsh. In some cases the chlldren spent a long t1me w1th the grandparents as the

- _‘ parents had to work the whole day and ‘the grandparents kept | house Out of the

N twenty famlly umts, only exght had grandparents who hved w1th the famlly.

Reasons for the type of language\ used at school. The 51b11ngs and the

’Korean frlends w111 not be d1fferent1ated dunng the dlscussmn in th15 section.. -

'Both w111 be referred to as: Korean ch1ldren. As. pomted out earher, only" nme

percent of the chlldren used“some Korean in school w1th other Korean chlldren,_

-~ and even then these chlld.ren used mostly English. w1th the other Korean chxldren
' LR

: Some of the chlldrens reasons for usmg only Enghsh in school are glven below.

Chrld 06 C "Well I get embarrassed when I'm talkmg to, them (Korean . o

'.iand I'm w1th Korean fnends, then I talk w1th my Iﬂ‘oreanf’

. fnendsmEnghsh. ' LT , "

.\‘:-

Child 09: - “"Cause’ I dont know Korean. I'm takmg Korean School B

"would feel embarrassed (to talk Korean in school) LI

Child 61 "Some of my fnends don't understand Korean. _

_ Child 12:. - "Well, I hke to speak Korean in my house because 1t s hard to

: _'_frlends), hke, 1f 1 have Canadlan frlends and they are near mej. '

leam to speak (Korean) But in herg_, (school) my frlends e

: ‘ '_ R they dont know hke the hard. Korean, so 1ts no use that 1 B i

: can't speak hard Korean. I'll have to speak (Korean) slowly

) then they understand "

e~
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f‘hlld 14.~—~’-l0ther kids- thmk 1t s- (Korean) wexrd." v

- ‘you Speak Korean). I dont feel comfort-able_ using i_t_ o

(Korean)."' o e -~ 3
Child 17: . 'It's st_range : t..alking_ Korean with them (Korean friends) in
”schooL“g N |

Child 16: = "Enghsh (language used in school) Other kids laugh at you (if

Two basm reasons were glven for the predomlnant use of Enghsh in the_;'

school. The weaker of the two reasons was that some of the Korean chlldren did
not" understand fluent Korean. However, the mam reason was that other ch1ldren . ‘,'
.‘ thought it was welrd or terrlble and the Korean ch1ldren felt other ch1ldren would__ Vi

-laugh at them. Addltlonal reasons for the use of Enghsh in. school Wlll be‘

dlscassed in the language preference category. - SO

Reasons for the type of lan j_u_ge used at pubhc places..' Thxs sectlon:

dlscusses the reasons gwen by chlldren for the language used w1th mbhngs,b

poo

, " v';.'shoppmg centres, and the nelghbourhood.» Wh1le 1n these pubhc places the ch1ldren‘~

-

o used mamly Engllsh w1th thelr Korean fnends and srblmgs,‘\‘but Korean was-" R

,parents, a.nd Korean fnends in pubhc places such as KOrean school church,' b-

) "’sometlmes used w1th parents., There ‘were mlxed feelmgs towards the use of PO :

' Korean in. these 31tuat10ns and w1th vanous people. Below are some of the reasonsf. e

g1ven by the chlldren for the use of e1ther Enghsh or Korean.

‘~_Interv1ewer° "When you go shoppmg I mean, do you speak Korean w1th your o |

fmom and dad"" '

'Chlld 02: - ..;"Cause 1t's like, it's hke ah, same hke k1nd of school. .



" was theu- spoken/oral Korean “to wh1ch a. varlety of answers were obtamed.v o

o how good was thelr oral Korea.n. : ' -/'

S P -"{—?—— -~‘—'"l30?you~m ean“you"f eel“embarraSSed? "
.‘_>Child 02: ,‘."Ohyeah" , : ) / R _Y ‘ ' | ‘, - B “
'Ch'll.dﬁlé: "With kids I feel uncomfortable, but  with’ adults I feel
‘comfortable ' » | ‘

Most of the chlldren felt uncomfortable or embarrassed to use the1r mother
tongue w1th sxblmgs or Korean frxends in pubhc places. However, thelr feelmgs- o

were mlxed w1th regards to the use of the1r mother tongue w1th theu- parents in

front of their "Canadlan fnends

Category 4. Korean Language Prof1c1ency

The chlldrens responses in thls category cons1st of: three areas. readmg, _' .

wrltmg, and “Ghal Korean 'I'he chlldren were asked by the 1nterv1ewer how good S

fHowever, all the responses could be put 1nto four groups. (1) not so. good (2)
pretty good, (3) good and (4) don t lmow. The d:s*rlbutlon of the chrldren into the
. four groups 1s shown in- Flgure 5. It was 1nterestmg to see how the chxldren came;_‘ o

e up thh the four answers grouped above.» Some of the chlldren who thought thelr' .

E oral Korean was not good used Enghsh as thelr yardstlck for eva.luatlon._ Below.v' o

B are some of the transcrlbed responses from the clnldren when they were asked'r

/'.

S
/

Ch11d 01' ‘ ',."_vv""Sometlmes 1 forget the words (Korean) and it takes me a :
G couple of mmutes to flgure out " ‘ e |

| . Ch11d04 '_ "Not very. good Ah Just after 1 came, a month after I eame
o to- Canada I began to speak Enghsh hke 1 stay out51de most -

' \\ IR - ‘.-of the tlme, and I speak Enghsh most of the t1me, so. .
~+ Child 11: "Somet1mes I forget what to say in Korean.
'Child 16: = . "Pretty good but 1 can t do hard words’ (Korean) "

o



_,Figufe 5.
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D

V and thelr ablhty to read or wrxte it.’

| Child19: * "Sometimes it's hard to say a word in Korean."

In examlmng the responsesconcemed with the reading of Korean, over half -
' the chlldren could not read Korean' at all. There were  few 'who could read some -
-.Korean but were not prof1c1ent and only one ch11d ‘sounded. confldent enough when
she said she could read Korean (see Flgure 5). The responses regardmg the writing .

of Korean were almost the same as those of readmg Korean (a&shown in Flgure'. N
; -5). Self-evaluatlon by the children‘of their Korean languag/e prof1c1ency suggested

- that they had not mastered the language if ]udged by thelr ab111ty to speak Koreari} 2.

Catjory 52 An Attempt to Learn the Mother Tongt_x_

- the Edmonton Korean Communlty School.

of Korean school attendance. :

N7
L%

Attendance at a Korean school the’ feehngs towards the Korea.n school -

and parental teachmg of the mother tongue at home will be dlcussed under thlS-

the 22 chlldren in the sample, 11 attended Korean school and the other half did
'not. Of those who attended a Korean school two went to a fnend's house to learn

‘ Korean, one learned Korean from the church and the remammg elght attended

-

Dxfferent reasons were - gw’hn by the ch1ldren for attendmg and ‘not

:_‘ attendmg a Korean school. Some sa1d they hked it, others thought 1t was bormg,
yet others sa1d they d1d not go because there was no. one to take them there or
they did not have fnends 1n the school. Followmg .are some of the 'responses

i 'wh1ch were transcrxbed verbatlm from the recorded tapes regardmg the questlon .

v

Child 05: - _‘"To learn to read and wrlte, and talk Korean too, a httle

Child 07:° - "My mom told me to. I like lt, but there is too much L

'homework and when ‘we do the homework we  are notv

U y o : . .
. - . . - “

S

. .category in an attempt to 1dent1fy the efforts of the chxldren to learn Korean Of PR
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‘ readJng (each ch11d has about two Korean books), the parents de not teach Korean

T

Category 6: mereference

" supposed to do it in the school. We have to bring it home .and

do it." v
/. -._Child 09: "They give you candy there (Korean school run by friends) "
C_hll'd 10: - "Cause I don't know that much Korean. I like to learn Korean
., | .k‘-ahttle | |
 Child 11: - "Ldon't like wri‘ting Korean."

CH‘ild;M: ' Yes, (goes to Korean school) 1t's bormg, I don t like it." °

Child 16: ,"No. I onl;r went (to Korean ‘school) about exght or five txmes.

oo ' . lee, you Just can t learn you know. Its only two hours every '

. mght and you, ]ust can t learn anythmg It's not like regular
»school, you starﬂt out. .oy and it's hard to learn it. It's kmd |

of bormg because you don't understand anythmg. . 3

. Not many parents taught their chzldren Korean at home(. W1th ‘the N

exceptlon of two children whose parents helped them occasmnally with the .

l'readmg or wr1t1ng to the1r chlldren at home The pareﬂts of the other two

)

g chlldren (31b11ngs) helped the1r chlldren 1n the1r Korean homework fron?%;t‘hev :
: Korean school. ; Slx other pa.rents. helped the1r chlldren in thelr oral Korean
' . sometlmes by supplymg them with a. Korean word when they got stuck whlle

: _speakmg in Korean Howe‘ver, this was only done occasmnally One child who was v

R

C ' .
helped with some Korea.n by the parents refused to learn 1t on the grounds that it

took too much txme. Seven other chlldren were not helped w1th thelr Korean at‘ ~

.(7

Call by thelr parents and there was no response from the remalmng f1ve chxldren

'.\._

)
~

y

The ch1ldren were asked what language they would hke to use at home,v’

.what language they would Yike to use at school and if they would like to be able .

- el
S —,
. g

[

»(,).



I

52.

to speak both Korean and Engllsh. In regards to language preference at home, f1ve

chxldren said. they would like to use an mterchange of Korean and Enghsh seven

chlldren preferred to use only Korean, and nine children thought they would like

to use Enghsh (see4F1gure 6) All the children except one said they would like to

pref erence at home.

Ch11d 04"

. .-

i Child 05:

Child 06:

Child 09:

(l

e ‘- \

' chidat:

' language, so she says to talk Korean

* Child 08:

- Child 111

chool (see Figlre 6). It was ipteresting to note that the one child
. . Y ) ] .

lied to have used some Korean'in school had l‘iyedvi_‘n Canada for

4

are so‘ae of the chlldrens responses regardmg the1r language

\ .

T guess Korean I wanna learn more Korean, I wanna learn

<

Engllsh and Korean. ‘ B R

- "Korean. My mom says, hke 1t’s not very good to talk Enghsh

'at home -then you mlght forget Korean, you know your

-.’ .

'"Both (Enghsh and Korean) Well if my ‘mom wasazable to

A;‘\

_-speak Enghsh 1 would (use Enghsh) but 1f she cant (and her '
' mother cannot speak Enghsh), then I'd speak Ko_;ean. T

‘ fwouldn't speak English all the t1me at home.

"Engllsh. Because I can't speak Korean very well."

" "English. Its easmr to pronounce._ My' tongue, hke‘ ah, .itﬁ_’s-'_v S .
: like‘tongue twisters '(Korean) "o R -
"Enghsh. The chxldren in here (school) speak Enghsh all the
- t1me, I get used to Enghsh better than Korean. L
l"‘Korean. Because I wanna teach how to . speak Korean I

. .wannabeaKorean glrl. . . : e
£ . . ‘

Py 4

’I'he cluldrenawanted to use Korean in. the home for two reasons. Flrst, the
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more Enghsh

- ,.,jto excluswely use Enghsh in the school. ‘

Jparents and relatlves did not speak Enghsh, as a result the chlldren made an effort

‘to speak Korean ‘with the1r parents/relatxves. Secondly, the parents encouraged,

’

the chlldren to speak Korean for language and cultural mamtenance. Th0<t.
_ children who preferred to use Enghsh at home did so because they thought that -

_ they were<accustomed to Enghsh or that the1r Korean -was hmxted and they knew

-

The reasons glven by the chxldren as to the1r language preference m the

school are exammed below. As mentloned earher Zl out of 22 chrldren would like

PRI

I

Child 01: . "Enghsh. I'll be embarrassed to speak Korean h}school

FRSEE

"language. v

¥

 Child 03: "English.'Iam wsed toit.” - ..

"C‘hi»ld 04: - ,.'?English. Most of my friends are Canadran and I have to )

s -:speak Enghsh to them. - S " )
Child 06: . "Enghsh is more ea51er inschool mstead of Korean. .

'Child 07: ,}"Enghsh. Because it (Korean words) sounds terrlble._ ) -

 Child 09: »"Enghsh.-- If I speak Korean somet1mes I get my tongue C

T tw13ted, and some of the words I can't read.

‘Ch‘ildulZ: ‘ “”Lots of Enghsh (and some Korean) Cause everybody speaks

-}Enghsh here (school) and my mom and my dad, they want us

to speak more Korean than Enghsh so when my grandmother

{2

B fg e 'comes then I would speak Korean better. e

1n school (perhaps because of peer pressure) Others said they were Just used to

’ speakmg Enghsh and yet others thought the Korean words sounded terrlble.»"

W

..,[_

Some of. the chlldren used Enghsh as they were embarrassed to use Korean,

) < : _beCause everybody laughs when you speak a dlfferent .o
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There were m1xed feehngs regardmg the reasons for Enghsh preference 1n the

H

' school.

o

The thlrd ‘question in this ‘category asked the childd¢n 1f th‘y would be

- happy to be bllmguals, that 1s, wantmg to keep thelr Kore

speafung Enghsh.’ Nmeteen chlldren' said they Would llke to speak oth vEnglish and -

Korean and that they would be happy to be brhnguals. Some of thgm were exp11c1t _

) m wantmg to keep thelr mother tongue Only two chxldren were not sure whether ‘

they would llke to keep thelr mother t%ngue and - therefore become blhnguals. B

They saxd that they were so used to speakmg Enghsh that they did not know 1f

,_ey would like to speak ‘both languages (Korean and English).

3 'Across Category Responses - ) : o ) e

Two of the chxldréns responses across the flve categorles (Category 2 to 6)

P .’

‘were examlned. The responses of a six year old g1r1 (Chlld 21) who was born in

Canada and a ten year old boy (chlld 04) ‘who had lived in Canada for two years

i

F"were used for the across category analys:s. 'I‘he purpose of the analys1s was: (1)

to compare reSponses at’ dlfferent age levels, and (2) to examine the consrstency

of responses

v
i,

: commumcated w1th -him_ only m Enghsh at school and home because he did not

' understand Korean.. She used both Enghsh an‘tl %orean with her parents, but she

~ used more Enghsh than Korean because the parents wanted her and her brother to

v «

teach them Enghsh. She spolﬁ K*hrean with her grandpa.rents because they don t

Chlld ?.1 had a: brother 1n kmdergarten (the only 51b11ng) and. she

. know how to speak Enghsh". eWhen she went to chu.rch she spoke only Enghsh to

her friends. Her parents occas1onally help,ed hgr w1th her oral Korean but she . "

'

could not read or wrlte Korean She d1d not go!o orean school but next year she :

w1ll go to Korean dancmg classes. She prefen%d to use English in school but»",»

i Lo
C o - : 2 . L _ ' _,i' ;

language while -~
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: Korean at home because she said she wanted to be a Korean glrl. She tried to

teach her brother';ome Korean at home but the brother did not seem t& be

56.

B
PR

: xhome where‘ he used only Enghsh. He’ would prefer to use Korean at home and. |

".ﬁ -t

AS

W hxs oral Korean was not good now because he spent mqst of h1§ time outSIde of the~_ _

1nterested Asked 1f she would be happy to be a blhngual she _’sald yes she would
L
Ch1ld 04 had no Korean frlends or 51blmgs Jn the schoo{ and therefore spoke

Enghsh all the t1me wh11e in school "Most of my frlends.ane G:anadlan and I have
‘ -

‘to speak Enghsh to them . "He. would, .however, be embarrassed to use Korean

w1th Korean chxldren in school He had siblings that ‘had- not yet started school
0.

» . and he talked to them in both Enghsh and Korean. He said he used both languages

. w1th them“ because he dxd not want them to get embarrassed vhen they start o

“ Ll s

e
school and they would 1f they d1d not know Enghsh. . He uﬁed Korean w:th hls

»-'

»

Howevr, hlS uncle had asked h1m ‘to speak Englxsh at home because he sald he

A 0
,un,

wanted to learn Enghsh He spokg'Korean to. his. g?mdparents‘ He d1d not go to-

‘&

. e

Koreanbs‘chool now but he w111 go there .next year. H:ls mom’ helped HJm w1th h.lS

J

{ta

Enghsh m school as he wanted fo be. more proflclent in h1s mother tongue and alsd
-~ wanted to learn and keep the "Canadlan la.nguage. ..-'""i' '.. ST
i “om o f1~' S

It appears that the _two chaldrens re?onﬂés were honest and con51stent

'I'he responses ofA parents, chlldren, and adulh relatWes wlll be dzscussed in

.
5 - ,5 -

the two areas that cover the research questmns regardmg language use . and
- SRR O 4 s £
. B . :\ . N . &

Bd

. . . - . .
B K2 . * o “r"-x'\ ! - 'b

e, o

Korean readmg (he had two Korean books at. home') and he coul& Wnt{? Korean, but .

L parents all the tlme at home and in pubhc places and he felt comfortable domg 1t.. a

¥
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feehngs t0wards the use of the mother tongue in the home. ‘It should be noted

v

. 587.

: .that the chlldrens responses were m(n:e_elaborated as. a—personal—mterwew‘Was———~~—-*

.conducted.\, Moreoever, probe questlons in the personal 1nterv1ews gave more
\ . Bl '

: mformatmn compa.red to questlonnaures used Wlth parents and relativés, It WOuld

S
-

‘haveLbeh'an mterestmg totfmd out if a. relatlonslup exlsted between parents and .

LY . ;l o

chllgrend respghé'es f')o‘r some of the que&aons, Howeve_l', this could no_t be done as

(“" \‘,‘ § ) .
onsi:,rate of the quest:onnalres was not sufficient.

oy the resp

1'. - .’

'v'}rr *

r’, .*more than Enghsh. In the:'.* L

EEye

-‘

v u

o Enghsh excluswely with each other.) More pa.rents used Korean with the chlldren s

™

.as compared to the chlldrens use of Korean w1th the parents.v All the ch1ldren ‘

o‘ .~ 3+

used Korean w1th thelr grandparents and all’ the grandparents used Korean w1th‘

l’/g«‘ : . ‘ . ."', ,
thechlldren. 3 v' ' R

Reasons for the Use of Enghshcor Korean at Home

ks

_ . L t

V.

mi i way,;,the parents used more Korean than Enghsh" '

w1th the ch11dren at, ho@ffhe. " None of the chxldren and none of the parents used |

Bat 1§,, they used an mterchange of Enghsh and. Korean but they used Korea.n o |

.~

B 'I'he chﬂdren used thelr ﬁrst language w1th the parents because the parents

-

t

know Enghsh Both the grandparents and the parents used Korean wtlth the

. .‘ . %
v ch11dren sm%to ma.mtam the mother tongue and Korean culture.. )

3 : . .
'I'he chﬂdren coffr—mtmmated w1th the1r parents in Enghsh at home e1ther
+- "%

because the parents expressed desfres to learn Enghsh from the chrldren or the,

ch11dren were not . fluent in . Korean. '_I'hg -par'en'ts,g o'n the othe'r _ hand,'




————was-not good : L - ”

v

to hke Korean schools, but they expressed the desue to be: blhnguals. The parents E

N\

' commumcated w1th thelr chlldren m Enghsh because the ch11drens oral Korean

58,

ST xa*f

Attempts at Learning, Teaching, and Mamtalmng Korean '\W {
AR L

\‘.‘

The chlldr' ~re not formally taught Korean at h% d1d not seem

.b“q

; made no efforts to formally teach the1r chlldren Korean at home but they had a

e strong desn-e for théu- chlldren to ,mamtam the Korean langhage and culture.
| ' o -.“«fuani!yj

Korean W1th the ch11dren, however, the maJorlty of the chlldzen would prefer to -, \
. 'use English at home.. . D A‘ g R B ‘%‘"ﬁ.{ L ,Z o
- The Aﬁltude Towards the Use of Korean at Home R y P . .
. R e

.. .,.,‘41,,

f.anguage Preference L T e T e

.
"

The maJorlty of the parents a.nd all the grandparents would prefer to use

L]

The cthdren exhlblted mlxed feelmgs towards the . use of thelr mother.f

u

'.tongue w1th the. parents at home. . However, the chlldren seemed to have a neutral

- attltude towards the use of the moiﬁa‘% tongue with the s1bl1ngs. Both parents and'

_ » grandparents showed deflmte posxtxve attltude towards @e use of Korean w1th th~e. _:’

K}

Y

.attltude towards the use of Korean w1th theu- grandparents and a: negat1vev

chlldren. ‘, e e B %‘ o o

r' 3
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-_CONCLUDING STATEMENT B T 4

e

L

|

‘_ ,} ER

ol

S

'VY Both chlldren and adults communlcated mostly in Korean w1th each- other

. at‘i home. The chlldren used mamly Enghsh w1th thelr 31b11ngs and Korean frlends <

> ..

m school and at home. M1xed feehngs towards the use of Korean at home were

‘..r' <.

noted for the chlldren and favourable attltudes towards the ‘use .of the mother.

v \._.A»

L tongue w1th the chlldren at home were ev1dent w1th parents and grandparents. o

o »»

IR
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CHAPTER 5

' SUM MARY

'chlldren seemed to ldentlfy then- own culture as dlfferent,»'_

: basmally the language of commumcatlon.- Thtmvere mdlcators that many

: busmesses. The tlme factor may have contti'buted to the parents feelmgs of thext%

, 1neffect1veness to develop thelr chﬂdrens f1rst language.

SUMMARY; CONCLUSIONS AND RECOMMENDATIONS
| FOR FURTHER RESEARCH |

The data in the study mdlcated that the chxldren used Korean pr1mar11y in

the home envu'onment. . Out51de the home, the chlldren generally’rrefused to ’

' commumcate in then- mother tongue with' their mblmgs and Korean frlends. The

e K Do e “""“ ATV
P 2 ? ‘q,“, U ,r’ s

e ‘ﬁn "Ca.natﬁah cuIture _4

"L‘

,was proper to use Korean with parents and grandparents at home. L e

Although the parents used some Enghsh%nth their chlldren, KOrean was

1 ) .' P‘ o

‘ "parents would have preferred to use only Korean with their chlldren. Furthermore,

: many parents expected thelr chlldren to use K.orean w1th them durmg parent-chlld R

S language mteractlon. ‘The data however, suggest that many parents lack the‘

leisure- tlme w1th tgxelr chﬂdren as they spend long hours workmg ‘in small $

v

@.- »r_r L
— .
KN

It was encouragmg ‘to note that the study d1d not 1dent1fy any 1nc1dents S

where the pubhc school teachers ggve adv:ce to e1ther the parents or the chxldren_ -

as to the language that should be used at home. Cummms (1980 b) has argued that '

' ‘ the use of mmorlty language in the home is not detnmental to Enghsh acqu131tlon. .

W ;~'v
o

- o -

na . v . .. . . . . N 'f"h_, A
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' Thereforey the schobls in which the study was conducted are to be commended .for

niot advising parents to use Engfish at home.
CONCLUSION
The degree of exposure that the dxfferent mmorlty famlly members have to

the majorlty culture has a dlrect relat10nsh1p to thezr prof1c1ency in the maJorlty

p"&bnts in most’ ‘cases kept house for the family and

l

.‘dld not speak Enghsha ’I’h15 lack of Enghsh prof1c1ency among the grandparents

language. The Korean &

seemed to have mfluenced the ch11dren to speak only Korean wzth them. On ‘the ’
other hand, the parents worked outside the home, thh ‘the majonty ownmg small
o busmesses. Although these parents could speak Engllsh, thexr proflclency 1n.the »v
e language d1d not approach the nat1ve speaker level. Therefore, the chlldren
tended to commtmxcate in both Korean and Enghsh to the1r parents (hbwever,v_:""
v ?\ more Korean than Enghsh was used) The fact that grandparents had mlmmal ‘
. prof1C1ency ‘in Enghsh was a motlvatlon fpr the chlldren to 5§sort to Korean at_ - C

o

home. However, there appears to be a deeper: reason other than that of knowmg J{

) .the majorlty language that seemed to mfluence the ch1ldren s use of elther Korean .

/or Enghsh at home. It seemed that the type of language used at ‘home by the
‘ch1}dren was mfluenced by the degree of exposure to the maJoraty culture of’ other |
- {."'famﬂy members. The chlldren appeared to assoc1ate theu- gran&oarents w1th the
T - home and not the maJonty culture. ThlS could have mﬂuenced the chlldren to feel

St ble in usmg only Korean w1th the1r grandparents. However, the chlldren

? looked at‘?hﬂexr pa)-ents as ]})laymg an mtermedla.ry role between the home and the |

dommant socxé"ty,.,henSg 'the chxldrens use of both Enghsh and Korean w1th the

e LT . —
L 2R h . o

parents.:; W"‘J&'Qy a' e .' I S SRR '
'I'h‘e_ "‘childr_en wer_e the ‘onl;? taxtgily members that,‘c_ould speakvﬁ’E_nglish”well

‘- . . R - .
. . . 1)
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and they also showed preferences to be mtegrated 1nto the mainstream socrety

")

The chxld.ren assoc1ated their: sxblmgs and other Korean fnends w1th the ma]orlty

culture and as such they seemed to thmk that it was not proper to speak Korean in o

places outsxde the home. Invarlably, the children commumcated w1th each other

. only in Enghsh in pubhc places and prxmarlly in, Enghsh at home.. The malnstream

socxety seemed to have had some 1mpact in the home.‘ 'I'herefore, percexved soc1al

1nteract10n ‘to the Canadla.n culture ‘of dlfferent famlly members appears to

: explam the chlldrens attltudes and usage of thelr'mother tongue in the home and

v

L we

; . Thus, mot1vatxon for maJntalmng the mother tongue appeared to be famlly

) o
:

©

outs1de the home.
The chlldren felt comfortable, secure, and confxdent in usmg KOrean w1th

thelr parents and grandparents partlcularly when thereu was some: parental

s

‘encouragement. ’I'herefore, grandparents and parents seemed to. play a v1tal role

BN

her tongue. Thxs suggestlon is supported by

'in the preservatlon of the

:{

Cheungs study (1981) of Chm ethmc groups in Canada wh.lch mdlcated that "

! i —":} - N
parents play an mﬂuent1a1 role u'r‘the retentlon of oral language of the mmorlty

ethmc groyps. Thls study appeared to support Cheungs hypothe31s that mmorlty

.

parents mrght overlook the effect they have m promotmg ‘the ‘use of the mother .

tongue in the home.

tongue as well as. be prof1c1ent in Enghsh, therefore, the fmdmgs of th.%ﬁtudy

have unphcatlons for Korean parents. ‘The chxldren, however, seemed to prefer

)

. 4_-.

dlfferent settmgs for the use.. of the two languages. : They md.lcated' their

pre‘ference t_QJ be part of the dommantlsoc:ety and culture by xrefusmg to speak

Ep v'

Korean m' scho‘gl and m other pubhc places. : On the other hand, they were

comfortable speakmg Korean at home W1th selected members of the famlly._

.

. e

+

I

R

It appeared that the Korean chlldren would hke to mamtam thelr mother o

RS
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'y

related It follows,~therefore,_that the_ maxntenance of the Koreanslanguage and——~»"—~—~—

- . the preservatmn of the Korean culture would be most effectlve if 1mplemented by _

parents and other adult relatxves.

'I'he study has 1mp11cat10ns for ESL programmmg A set . of gu1de11nes was

ey

- f recently lssued by the Language Serwces Branch of Alberta Educatxon for the,
admxmstratlon and orgamzatxon of. ESL programs. The suggestlons offered in the N
gtudelmes are representatlve of ESL gtudelmes throughout Canada and the Umted L

States. AP o s

an

Accordmg to the gu1de11nes, the teachers should be acquamted w1th :

mlnorlty cultures and languages and have a respect for same. The. goals for ESL RN

programs are. .l-,gf}p‘&o lnamt
Wyl

m;and develop a %nse of self-worth and confldence in -l-'

T

ESL students, (Z) to prepare .ESL" *students to: study and work ‘where . Canadxan
Enghsh is the language of commumcatxon, and (3) to provxde ESL students w1th ant '
onentatlon to’ the cultural and soc1al enwronment of the school wh11e maxntammg“ -
i prlde in the1r lmgmstlc and cultural herxtage (Alberta Educatlon, 1982, p.lZ) R
Among the practlcal 1deas that are xmparted to teachers are the use: of examples
from ESL chzldrens culture in teachmg a concept.- "Have the’ student brmgv
ob]ects from home that reflect thelr background and allow them to’ explam these ‘
‘ objects to theu- classmate‘s (preferably in small groups)" (Alberta Educatlon, 1982,»
| p.ll) Teachers are further encouraged to focus on' tl:e mmorltyhlanguage 7
chlldren «by settlng up programs like mternatlonal clubs and cultural mghts. The
) fmdmgs of thls study, however, 1mply that the Korean clnld.ren de51re to melt'
mto ‘the majorlty soc1ety and culture. The questlon then arlses as to whether the "
teachers should deny these Korean children thelr des1re for 1ntegrat10n 1nto the» N

ks

Canadlanculture. ; S ;" - o

o CUrrent ESL ph:losophy agam favors a. non—mtegratlon pollcy,. Thxs



“

e phllosophy__advocates that the_ chlldrens first- language and- culture~ are— not to~be~
: supplanted but supplemented The data of 'this study, however, _suggest that
Korean chlldren prefer thelr language and culture to be prlvate, confmed to the

sa.nctuary of thelr homes. They were in fact w1111ng to be 1ntegrated 1nto the
A

culturat miheu of the maJor1ty soc:ety Therefore, the ESL phxlosophy of
'v:supplementlng the mother tongue and culture among the Korean chlldren in-

' : schools in the manner set forth in the guzdehnes seems queSt:onable. w* - )

Y [y

AR WIth the exceptlon of blhngual educa@ programs and support programs,

. all other ESL programs (receptlon class, partlal day classes, withdrawal program,
_».and tran31tlonal classes) 1nvolve the. w1thdrawal of ESL students from the1r regular :
R classes for varymg perlods of tlme. The children 1n th:s study were: not involved

L in . the w1thdrawal programs and yet they felt that they were not part of the

‘¢

L ma]orlty group in the. school. It 1s, therefore, 1mportant to start re-exammlng

i ,

: . some ESL program act1v1t1es such as the cultural mghts where the ch11dren and
; - %
e - _
- their parents “are- seen as dlfferent from the m .’ eam- Canadlan culture. Smce

.there was a desue by the Korean chlldren to bassoc1ate themselves thh the
' '-dommant soczety and to be an active part of it, stich events as cultural nlghts are
‘a tgns,tant remmder to the chlldren that they are dlfferent. 3 |
- \’ . S o , '
- RECOMMENDATIONS FOR FURTHER RESEARCH _
‘\ | o As a result of the f«ind.mgs of tl:us study, recommendatlons for further
research are suggested 'I'he chlldren xnvolved in the study were from elementary

schools (grades one to SIX) and ranged m age from su: to twelve years. A 31m11ar

5 B -

‘ study conducted with hlgh school students who have been in Canada since the1r -

early chaldhpodwould reveal whether or. not snmllar language usage (between '

-~

&

Cle

. Korean and Enghsh) and at,tltudes are prevalent among the young adult populatlggz .

1'\ ’
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There appears to be a need to mvestlgate the language usage and attltudeg‘i’gy\ )

of other m1nor1ty groups. Further researching in thls area wiould help in des1gmng

ESL programs to suit 1nd1v1dual needs of. dlfferent ethmc groups S .

Another study that would lnvolve Korean ch1ldren who have lived in Canada

for a shorter perlod of tn‘ne could be conducted to 1nvest1gate if the length of stay ;

in Canada is an 1mportant varlable in determmmg the typd of language/s used at

; home and in schools by the chlldren. 'I'he attltudes towards the loss of the f1rst ) .'
language by adults from mmonty groups could also be. surveyed to see if it has any
-bearlng on the results of this study. Furthermorg, it would be mterestmg to-

| conduct a study that would explore the chlldrens feehngs towards xmmersxon 5

programs. Mmonty chxldren s perceptlon of their Canadlan culture could° also be

.-_psurveyed. Fmally, it would be worthwhlle to mvestlgate whether or not there 1s a

point 1n tlme—where the mmorlty groups llngmstlc and cultural herltage become-

relevant to the chlldren._ .

;,,C_@NCLUDI'N‘G'STATEMENT': R e

ESL phllosophy and the multlculturahsm pollcy for the’ Korean chlldren. There is.
a tendency to set up spec1al programs for mlnorlty-language chlldren (for"

-_example, commumty schools for hentage languages) that accentuate ‘the

‘ dlfference w1th mamstream socxety that these cluldren might w1sh to brldge.

‘The data from tlns study suggest that there 1s a need to re-examme the
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APPENDYX B___. .

'| .- SECTION Al;s"'be answered by either pareat.

QUESTIONNAIRE (ENGLISH)
MOTHER TONGUE USAGE IN THE KOREAN HOMES

v
S

£

—

1 ‘Name of chilldz:'l‘-’" . f'e:'._w.. 2. “S.'ch,'ooi attending: -

: * ‘5. Le‘ngth of stay in Canada. e, - ; Would you be‘,wﬂhng to be :

Years Mon - © . interviewed? - . .
Lol T S T Yes “No = - p

H’o . . .

W

. .4 . S . s, L.
T, B ™ ™ - - - = ”

- Lo . b
~~‘v~. et . -4._ o

[2Y

SEC'I'ION AZ. :"I‘o%e answered by elther pa.rent. Se ‘ o

, B,?._ Does your chlld attend the Korean Commumty School"

¥ = = T

Yes D D *

- T [
o
f te . b

' '_ 8 What ‘are your reasons. for send,mg or not, sendi'hg yom- ch1ldren

D o EZI

. ' to the Korea.n Commumty School" N G
. L e ' ;f'- o ; ‘ ;7’:
> L

<. e

10. Is it 1mpor ant: to you for. your chxl'dren to be able to'

4 S ~

Cal speak Korean" Yes- NOD It doesn't mzl.tter D
.b. .write Korean?. Yes[__]Nol__JIt doesn't matter [J

G read Korean" Yes D’No E:]It doesn t ma‘gtter |:| :
) I I

B ’ Y NS e 1" A .\ N ~ B x.’ -“‘
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To be answered by mothers..
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SECT’IQN B2:_To be answered"b}:épothers.' ) -

15.

= 2

‘ -
If you could speak English well, would you use English or
Korean thh\the chlldren”

English l__r . Korean Dj

16.

If you would use Enghsh, can you tell me the reasons for

' domg so? . _ -~

"%
< B

~.

17. .

P
If you would use Korean, can you tell me the reasons for
doing so? '

18.

Have you ever. received ény advice frém relatives, teachers,
or friends as to the language that you should use w1th your
children? =

,'; Yes D _ No [:]

!
I

19.

B . . ‘
If you have received such advice, which language were you .
asked to use with your children?

English » D ’ Korean [:]

20.

Can\you tell me who advised- you?

Slbhngs/relatlves D Friends D Teachers I_—_—l

21.

If you were asked to speak the la.ﬁguage you like with the
children, which language would you use?

Korean D R Englishl—__l o

22.

What language do you mostly use with the children?

Enghsh D Korean D An mterchange of ‘English. I:J
' and Korean

- 84.



SECTION B2: To be answered by mothers.

[

23. Do you expect your childreu to speak to you in Korean?

Yes, all the time D T es, sometimes D No D

-

24. Do you want your children to be fluent in both English

Yes [—_—_I No It dgesn't matter D

.

and Korean? o : _ /

I have not’asked in the questjonnaire?

Yes r—l No |_~|

If yes, pléase do so..

Thank you very much for your.cooperation.

]25. Is-there anything else that you would like to tell me that




SECTION Cl: To be answered by fathers.

-
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26.  Activities that | » o
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you could do e g = |
with the ' - g- R EE P :‘;,,. g N
children K & GEE® |8 SR er (24
M é oMK R [T ,l;m™® |-
R P, .

Examples: Have supper

+

Have lunch

1

Read stories

Tell stories

" Sing to the children

Go shopping

Go out for meais' -

Play games (such as
dominoes)

Help with the
‘'school work

Have supper

Have breakfast

Others:

(Please specify)
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SECTION C2: To be answexjed by fathers.

30. If you could speak English well, would you use Enghsh or
Korean with the children?

English D Korean D

AN

31. If you would use Enghsh, can you tell me the reasons for
doing so?

32. If you would use Korean, can you tell me the reasons for
doing so? :

33. ' Have you ever received any advice from relatives, teachers,
.or friends as to the language that you should use with your
children?

) Yfas.[:l . NOD

\

34, If you have received such advice, Wthh la.nguage were you
' asked to use with your children? ‘
‘1

-
—

English l::l ' Korean D ’ .

35. Can you tell me who advised you?

Slbhngs/relanves D Friends D Teachersl l

36. If you were asked to speak the language you hke with the
children, which language would you use? ,

Korean D English D

37. What language do you mostly use with the children?

Enghsh[] Korean D An lnterchange of English E]
and Korean
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SECTION C2: To be answered by fathers.

138. Do you expect your child_rén to speak to you in Korean?
Yes, all the timel ’ I Yes, sometimes l ' No ] l
39.. Do you want your chlldren to be fluent in both English
« and Korean? :
YesC} No l—__] It doesn't matter D
: : #
40. Is there anything else that you would hke to tell me that
I have not asked in the qnuestlonnalre" P
. . \ p
Yes| | Nol[_ |- _ If yes, pléase‘do so. -
<
. ’\
5
.’_-8' : bl

{

\'I'hank ;‘lyou very much for your coopération.
| . ‘ T
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SECTION D1: To be answered by adult relative.

\
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Examples: Have supper

Ha_ve lunch

Read stories

Tell stories

r3

Sing to the children

- Go shopping

Go out for meals

Play games (such as
dominoes)

Help with the
‘'school work

Have supper

Have breakfast

Others:’
‘(Please specify)

T -——+-

o

5.
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SECTION D2: To be answered by adult relative.

45. If you could speak English well, would you use English or
Korea.n with the chxldren" '

English l:] . 'Iéoreah l:]

46. If you would use English, can you te]l me the reasons for
doing so?

i

47. - If you would use Korean, can you tell me the reasons for
doing so"

48. Have you ever recelved any advxce from relatlves, teachers,
or friends as to the language that you should use with your

children?
Yes D |  No D

49. If you have received such adv1ce, wlnch language were you
asked to use w1th your children?

Enghsh ':l Korean [::]

50. Can you tell me who advised you?

Siblings/relatives [ | Friengs [ ] \Teaci_aers D

51. If'you were asked to speak the language you like with the
' ' chlld.ren, which language would you use? = - .
\ - . N

Korean lj . “English E:l

52. What language do you mostly use with the ch11dren"

English I:l Korean I l An interchange of English D
: and Korean :
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/.

SECTION D2: To be answered by adult relative.

53. Do you expect your children to speak to you in Korean?

Yes, all the timgl I Yes, sometimes D No I I

54. Do you want your children to be fluent in both English
and Korean?

Yes D “No D It doesn't matter D e

55. Is there anything else that you would like to tell me that
I have not asked in the questionnaire?

Yes-D No D ~ If yes, please do so.

=

‘Thﬁankvyou very much for your cooperation.
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Part 1: De@aﬁ?‘ﬁata S

1. | What's your 'na'y:ne?

2. What grade are yoy in? .
© 3. How bld are you? | ; - .

4 How long have you lived in Canada?" '

Part 2: Language used and the attitude towards the mother tongue with siblings

and Korean friends in the school, home, and other places.

5.

117

12.

13.
14.
15.

16.

Do you have a brother or a sister in the school?
~In what grade?

Do you have Korean friends in the school?

. Do you have other brothers and/or sisters at home who don't attend this’

school? -

Do you have Korean friends in the neighboui-hood, or in the church that you

go to, or in Korean school?

Do you speak Korean?

| _ .
Do you knpw how good is your Korean? -

. : &
%%nf;age do you use here in school when. talking to your brother/ sister;,

or Korean friends?

- . Why do you use English/Korean with them?

What language do you use when talking to you.t" brother/sister at home?
Why do you use English/Korean with them at home?

What langﬁage do you use with your Korean friends in the neighbourhood?

> .
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In the church? In Korean séhqol?
17. Why do you use English/Korean ‘with them?

Part 3: Language/s that the child uses with parents‘ and other adults in the home

and the reasons for doing so. : e
rd .

18. What language do you use when talking to your mom? Dad?

19., Why do you use English/Korean with them?
20. Do y;)u have grandparents, uncles, or auntieés living with you?

21.  What language do you use with them? -

22. Why do you use English/Korean with them?

Part 4: The child's learning of the mother tongue.

23. Do yoti go to the Korean school?
24, Why? ¥
25. Do you like it? -

26. Can you rehd and write Kore;n?
27. Are you happy that you can speak Korean?

Part 5: Language preference.

¢ . .
28. If you were asked to speak the language you like, what language would you

use at home? At school? . <

Part 6: The type of home activities the child 'engages in with parents and adult

relatives in the home.

29. Do your parents or other grown-ups in your home read to you?

30. Who tells you stories?

31. "Q‘Vhat kinds of songs do you sing At home and who sings to yoﬁ or with you? _
-32. Who takes you shopping? | |

33. Do y.ou ever eat out? Who takes you and where is your favorite I;iace; to

- . S

eat?
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»
) 4
(%

34. Do your mom and dad play games with you? What do you play? Do grown-
ups play with you?

35. When you eat at home, who eats with you?
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PILOT QUESTIONNAIRE (ENGLISH)
/ .

Mother Tongue Usage in the Korean Homes

SECTION A: To be answered by either parent.

1. | Name of child: ° : 2. School attending:
’ :
3.  Grade: . 4 Age: ‘
5. ~Length of stay in Canada: Years - Months .
6.  Does your child attend the Korean Colmunitj School?
. Yes D _ " No D a
7. Siblings and/or relatives living with the child:
. /' \;\\' ~ \\'> .
. If siblings, are they older oryﬁunger than the child?
Younger [ ] omer [ |
8. Would you be willing to be interviewed?

_YesD : NOE‘

I (“

/
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SECTION Bl: To be answered by mothers.

g o o
8 ] o ‘3 ,c‘;
2 EERE 38 g
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7

Exampllv_es: Have supper
- 2~ Have lunch

Read stories

d

Tell stories = . oy

Sing to the children

‘Go shopping |

Go: out for meals

Play games (such as
dominoes) R

~Help with the
school work

. Have supper

Have breakfast .

Others:

- (Please specify) .




SECTION B2: To be answered by mothers!

107.

13. If you could speak Englxsh well, Would you use English or
Korean with the chlldren"

: English'___] Korean D

14. If you would use English, can you tell me the reasons for

doing so?.

15. If you would use Korean, can you tell me the reasons for
’ doing so?

I3

16.7

Have you ever received any advice from relatlves, teachers,
‘or friends as to the language that you should use with your
children?

. Yes D "No E] '

17.  If you have received such advice, which languége were you
asked to use with your children? .

English D Korean l:l

18. Can you tell me who advised you"

Slblmgs/relanves D Fnends '____! Teachex)s [:l

19. If you were asked to speak the language you like with the
’ chlldren, which language would you use?

Korean D , English D

20. What language do you mostly use w1th the chxld:en”

Enghshl | KoreanD An mt?change of Enghsh El
© an Korea.n :

N a
S
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SECTION C1: To be answered by fathers.

. .
, ] a9 o
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Examples: Have supper
Have lunch

Read stories .

Tell stories

Sing to the children

Go shopping

Go out for meals

Play games (such as .
dominoes) ' ' g

Help with the
-school work

Have supper

Have breakfast '

Others: ' '
(Please specify)




SECTION C2: To be answered by fathers.

If you could speak English well, would you use English or

25.
Korean with the children?
. :
English D " Korean L__:]
26., If you would use English, can you tell me the reasons for
doing so? : , -
27. If you would use Korean, can you tell ﬁ:e the reasons for
doing so?
28. Have you ever received any advice from relatives, teachers,
_or friends as to the Ianguage that you should use with your
children?
Yes EJ No [ ]
29. If you have received suchl advice, which language were you
asked to use with your children?
English ‘:l - Korean D
30. 'Can you tell me who advised you?
Siblings/relativesD\ Friends D Teachers l l
31. If y&f were asked to speak the language you like with the
‘ children, which language would you use?
Korean D English l l
32. What language do you mostly use with the children?

Enghsh [:] Korean ‘ l An interchange of English D

and Korea‘n
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SECTION D1: Tov be answered by adult relative.

E o ~ |2
8 g [l = 5 o ‘Q:’ oﬁ;
- , 3
s’ 2548 288
' 8 - 0 g ':J = -y o
g g2 55 QO u;
- . Ao 3o B g5
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with the @ o | @ Egegilk |88 o% o%
children > =z o o g > 9 |+ -
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‘Examples: Have supper N .
Have lunch
Read stories - :
Vs
Tell stories \ '
Sing to the children '
Go shopping .
b

Go out for meals

]

Play games (such as
" dominoes)

3

Help with the
school work

Have supper

Have breakfast

Others:
(Please specify)
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SECTION#BZ To be answered by adult relative.

:Iflyoul could speak English well, would you use English or

. Korean with the children?

<

ﬁ Engliah D | l{erean |_—_]

38.

If you would use Enghsh, can you tell me the reasons for )

- doing so?

39.

- If you would use Korean, can you tell me the reasons for
doing so"\ . '

”

- -,
/
/

40. .

"\.
|

Have you ever recelved any advice from relatlves, ‘teachers,
or friends as t to the language that you should use w1th your
chlldren"

“ , YesD ‘.No[:]

2y

41

T you have recelved such advxce, whlch language were you
asked to use with your ch1ldren" . . '

-Enghsh' D _— Korean D

1 42.

Can you tell me who adwsed you”

3\\ .
e Slbhngs/relatxves[:] Fnends l:l Teachers El

43.

If you were asked to speak the language you hke Wlth the
chlldren, which language would you use? .

_'Korean D Enghsh ‘:'

.

-y : A
‘What language do you mostly‘use thh the chlldren'7 '

EnghshD Korean D An 1nterchange of Enghsh [:l ,

A and Korean
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APPENDIX G
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APPENDIX G &
Consent Form |
1 G -~ (name of parent/s) give my

: 'cv:on_sent to Mrs. Bishara T. Seif to interview my child

(child's name) who is in grade . at

]

(name of school) regarding her study with Kor;aan children. .

~_ Signature of ﬁax:ent(s)

.. -‘-‘,"Date-~ o
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APPENDIX I

* COVERING LEPTER (ENGLISH)

e S
Dear Parent(s),
Iama graduate student in the. Department of Elementary Educatlon at-the

Umver31ty of Alberta domg research on the use of the mother tongue in the homes

of Korean fam111es. . The rstudy w111 help me‘gather 1nforma.tlon regardmg Korean
‘ chlldrens use of therr language in the home and in the schojl. The fmdmgs of the

study w1ll help Korea.n ch11 _en in their academlc endeavours in school as the -

_ recommendatlons of the f ndJn w111 even ally be made to the Edmonton Pubhc '
School Board. ) -

}Bemg d bllmgual myself and w1th three children I share the concerns of_ -

parents fOr the advancement of the1r chlldrens educatlon and we can all beneflt‘
from this study. | | | “ o | | |
; . I do' give you m’}’lstrictes't”'as;surance that ‘the" information*Ibre‘celive‘“from
you w111 be strxctly confldentlal and at no pomt.rn t1me,. vvxll any 'names be' '
: mentloned. Smce I dont have enough funds to’ cover a largé>s2ale study I w111

: work w1th only a few Korean famlhes to represent the larger Korean populatlon in

Y

I would apprec1ate it very much 1f you would be w1111ng to part1c1pate mv*.
| thlS study. I w1ll need your consent to 1nterv1ew Iyour chlld/chlldren in the school..'
Attached 1s—a consent form and a questlonnan-e that you could fill- out and return
- to the Prmcxpal of the school where your ch11d is attendmg by 28 March 1983

X

The f1111ng out of the questlonnaue w111 take you only about 15 mmutes. If you do '_

not have any relatlves hvi‘ng w1th you, please lgnore forms D1 and DZ. _ Enclosed is
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-~

I

t

an addressed envelope for the return of the questionnaire and the consent form to

LI Yo

the Principal.

‘Thank you very much for cooperating with me t6 advance Korean children's
% scarch. for acddemic progress. If you have any queas’,tions or c'oncerns,' piea'se ‘
c:ntact me, and my phohe nunﬁbt‘ar‘ is 43.9-;1379 éftef 4:00 p.m.) and I wbulLl ﬁe
very glad ‘to talk to ydu. | “ |

Yours very truly,

Bishara T. Seif
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 APPENDIX J

o VARIABLES AND CATEGORIES USED IN QUESTIONNAIRE RESPONSES

123,

Category 1: Demographic Data

o1, Child's ideﬁtification number
2.  Age of child
3. Sch;)ol grade

4. Length of stay in (Elanada

Category 2: Language Use
\)

5. Language used most often with the children by mothers,
6. b}" fathers, and - : \
7. by the adult relative. ‘

Category 3: Language Preference

8.  What language/s would be used with the children if the mother could speak
English well, |

9. the father could speak Eng'ﬁsh well, and

10. the relative could speak English well. B

11. The reasons for the use of that language/s by t'h_e mltafhei-,

| 12. by'tl?e father, and . 7 .

13. b“y‘ the adult relative.

14. What language/s would the mother like t§ use witL the children?

15.  What language/s'would the father like to use with the children?

16 o W'hat languagé/'svwould.-the rélative like to us;e with'{‘éthe childrer ?

3

. _ \

Category 4: Language Advised to Use With the Children
17.  Was advice given to the mother?

18. Was advice given to the father?



124.

19. Was advice given to the relative?

20. Who gave the advice to the ?nothar, if any advice was given?
' 5

21. Who gave the advice to the father, if any .advice was giyen?
22. Who gave advice to the relative, if any advice was given?
23. W’hat language was the mother advised to us;e?

| 24.  What language was the father advised to use?

25. What language was the relative advised 'to use?

Category . 5: Language/s that the Children are. Expected to Use With

Parents/relatives

26.  Does the mother expect the chlldren to talk to her in Korean?
217. Does the father expect the chlldren to talk to him in Korean?
28. Do the relatlves expect the ch1ldren to talk to them in Korean? - =

Category 6: Parental Attempts at Teaching and Maintaining Koréan

29. Do the parents send thelr ch1ldren to Korean school"
- 30. Reasons for sending or not sendmg the chxldren to Korean school.
31 Do parents teach the children Korean at Home?

32. Is it in;portaht to the parents, for the children to be able to::

{

gpeak Korean? SRR )
33.  Write Korean? e )
34. Read Korean? : . ’,

35. Does the mother wish the childrén to maintain Koreaﬂ'.'?;a.nd thus béc;)xp_e

L]

bilingual? o , ‘ v
36. Does the father wish the children to maintain Korean and' thus become .
bilingual? : : o B
37. Do the relatives wish the children to maintain Korean and thms become ,"

i

bilingual? ; . ‘ N
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VARIABLES USED TO TRANSCRIBE
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APPENDIXK L

VARIABLES USED TO TRANSCR]BE CHILDREN S INTERV'IEWS

.
fC.ategory.l 1: Demographic ‘Data
1 oAge
2. '-_..School "grade -
' 3‘. L'ength:ofistay_in Canada 5
,'4-;‘ Sex h _, . R -
Category‘Z' ﬂge Use ,: -
_ ‘Language used at home w1th 51b11ngs and Korean frlends Do \
6 Language at home with the mother L | . o
7 f._Language at home w1th the father
‘8.‘:3 :'Language at home w1th other adults .' I ' - ) /!
9 "Language in school w1th peers and s1blmgs o | B :
- 10 ,._Language at other pubhc places (church and shopplng centres) w1th 51bl1ngs, ‘,‘ .

o 'frlends and parents.

> Category 3. Reasons for the Type of Langu_ge Uses

1l

T14.

16,

12.
13.

15,

' Reasons for the use; of Korean/Enghsh at school

Reasons for the use of Korean/ Enghsh at home w1th sxblmg and Korean

. _Reasons for the use of Korean/Enghsh at home w1th 'the mother . \ Y

Reasons for the use of Korean/English at home w1th the father

Reasons for the use of Korean/ Enghsh at home w1th other adults

Reasons for the use of Korean/Enghsh at ‘imbhc places (church andu\ , .

' :shopplng centres w1th parents, mblmgs, and Korean fnends

Category 4. Korean Langu__ge Prof1c1ency e

1T

Koreanlanguage oral - e ‘x .

126.
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- 18.  Korean language - reading
19.  Korean language - writing

o Category 5 ."Attempts to Learn the Mother Tongue

20. - »Koreen»-schoolva‘ttenda.nce

21. "Attitude to'we.rds Korea.n echool :

220 Reasons for attendmg/not attendmg Korean school -

. 23. ) ,Parental teachlng of Korean at home -

L Category 6: Langx_ge Preference .

- 24. . Attitude towards bemg a bxhngual '

25 g -_La.nguage preference at home “ —
3 26 , La.nguage preference at school . ,
._ 27 - Reasons for Enghsh at home and at echool |

.28 Reasons for Korean at home.



