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Introduction

Participants

103 Grade 3 students
(51 females, Mage = 8.9 years; SD = .53)
120 Grade 5 students
(58 females, Mage=10.9 years; SD = .49)
86 Grade 8 students
(38 females, Mage=13.9 years; SD = .48)

English as their first language.
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Materials

Word Reading Accuracy.
WRAT-5 blue form (Wilkinson & Robertson, 2017)
Vocabulary Knowledge.
WIAT-2 (Wechsler, 2005)
Suffix Identification Task-Nonwords (SIT-N)
Adapted from Apel et al. (2013). To assess the ability to identify real 
derivational suffixes in the context of nonwords (e.g., “drexness”).
Suffix Meaning Task-Nonwords (SMT-N)
Participants were asked about the meaning of the suffixes in a written, 
multiple-choice format.

Methods

SMT-N Results

• Significant growth by grade level
• Only significant difference across suffix types was 

observed in G8, with higher scores for nominals

SIT-N Results

• Significant growth by grade level
• Participants in all grades showed better performance 

for adjectival suffixes.

Conclusion and future directions

Previous Limitations

1. Suffix knowledge beyond lexical vocabulary 
knowledge.

2. Differences by suffix type (adjectives vs 
nominals).

Objectives

1. To explore the knowledge in form and meaning of 
written derivational suffixes across Grades 3, 5, 
and 8.

2. To examine whether the pattern of knowledge 
differed by suffix type (adjectival vs nominal 
suffixes).

(Nippold, 2018)

SIT-N (Exemplar) SMT-N (Exemplar)

• Knowledge of the written form does not guarantee knowledge of meaning.
• Morphological knowledge: Multiple layers of knowledge.
• Different growth patterns for suffix types are best explained by data on suffix frequency in children’s reading 

materials.
• Our findings draw attention to the importance of reading experience to consolidate suffix knowledge.

• A longitudinal study to determine if there is limited growth in adjectival suffix knowledge between Grades 5 and 8.
• The impact of derivational suffix knowledge on literacy measures.
• Positional constraints (e.g., prefixes).
• Further investigations in other languages that differ in orthographic and morphological structure.
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