'.- Blbhothe ue nat
) du Cana da

I*l

\[ Canadran Theses Servrce

Natlonal Lrbr
et Canada ary -

Ottawa, Canada_

/ ‘vv L SR o ! . J -
Pow”
. 4 *
Lo P ) B .
e ) a -
5. » - ’
¢ , ¢ .
. . o~
. R
._q‘ ~ - )
kR
NOTlCE .
- . e . L}

 The qualrty ofthis mlcrotorm is heavrly dependent upon the.

“-quality. of the original thesis submitted for microfilming.

Every effort has been made to ensure the hrghest quatrty oi

reproductlon posstble ~-

a If pa ages are mrssnng contact the unlversrty whrch granted

“the egree

‘Some pages may have. rndlstlnct prmt especiall if the

ongma pages were typed with a poor type rter ribbon or
! the umversrty sent us an mtenor photocopy

Prevrousty 'copynghted matenals (journal amcles pub-.ﬂ '

lrshed tests etc y are not trlmed

Reproductron in full. or in part of thls mlcrotor governed
by the Canadlan Copyrrght Act, R.S. C 1970 >C-30.

s g

[

ronale< @ ,

’ Servrce des théses f;anadrennes

. ) . . L'} I8 .
" . - . - .
) .'. '
} # A ,' T ,
- 3 N
3 " e
AVIS_

La quatte de cette mtcrotorme 4 rande’rnemt deta -
qualité de la thése soumjse au miggii®mage. Nous-avons
tout fait pour assurer une qualrté supéneure de reproduc _

e tton

.S‘ll manque des pages, veurllez communrquer avec‘-

#mversuté qui-a conféré le grade

La qualité d'i lmpressron de certaines pages-peut tatsser a -
désirer, surtout si les pages originales ont éte dactylogra-’. ..
< phiées 3 I'aide d'un ruban usé ou si I'yniversité nous atait
parvenrr une photocgpre de quatrté inférieure. . C

" Les documents qui font déja Fobjet d'un drgit dauteur .

(articles de revue, tests pubhés etc) ne.- sont pas‘
mrcrotrlmés .

- La reproduction, méme pamell de cett'e;microté'rme ost

soumise a la Lai’ c.anadrenne

r le droit d'auteur, SRC
1970, ¢. C-30. S




“* _, - THE UNIVERSITY OF ALBERTA .. .
._ _

 (/;:1.'__ : ';' L S ,g:-I | ,vTHE  .; ..1

A STUDY OF . SELECTED PILOT TEACHERS’ RESPONSES TO

.
.

qu NEW ALBERTA ELEMENTARY DRAMA CURRICULUM

Lo 5
\. <~ o R o yjjj

g ’ . ROSANNA DECORE =~~~ -~ ‘Qg'
®
' ' | A THESIS
SUBMITTED To.THE FACULTY OF GRADUATE STUDIES AND RESEARCH

IN PARTIAL FULFILMENT OF THE REQUIREMENTS FOR THE DEGREE

OF MASTER OF EDUCATION A

T : : N S

A\ o

. 'DEPARTMENT OF ELEMENTARY EDUCATION
. B - ‘ Y . - : . . >

. vl ) ’ 0 -
K EDMONTON ALBERTA

SPRING, 1988 -



¢

'Permission'has been granted’
to the National Library of
Canada to nicrofilm this

‘thesis: and to lend or sell

:copies of the film. ~

oal o

;The author (copyright owner),’“

has reserved other -
"publication rightsg and -
- neither the thesis nor -

g
PPN
T
3
*\

L' autorisation a ét cordée

A -la Bibliothéque ionale’
du Canada ‘de nicrofilmer‘

“cette thise et de préter ou’

extensive ‘extracts from it
~ may be. printed or - otherwise-

reproduced without - his/her; ’

S~

:'written permission.

1SBN

0-315-42791-4

N

- ni

‘de vendre des. exenplaires du
vfilm.

e

. ]

L auteur (titulaire du droit
-a auteur)

se réserve 'les,
autres droits de publication-'
“la  thése ni - de longs
extraits de celle-ci ne.
doivent @&tre imprimés  ou

“autrement reproduite sans son

autorisation écrite. o
y

—



. s& I am trylng to get all these flnal itéms sorted out.

X

'Thank you for your help with this copyrlght matter ,i'd'

also 'like to thank you again. fQr your 1984 interview

" regarding the new Elementary Drama-Curriculum. - It gave

me so much useful information for my study.

4.7 7T ROSANNA DECORE < . < .U
~ .. " 1B Grant Street ' .
¢ BRI ~» Red Deer, Alberta’™ | i - T ot
| R Cmap3A4 - DT e
R S 3.4'7==-8416. (res.)
I ' 340-5006 (bus.)
o ) : .\%arcn"im:'_ls’ae; 3
DR. MERV THORNTON
. Director, Curriculum Support .
- .Alberta Education . _ N - &
‘11160 Jasper Avenue '
Edmonton, Alberta
T5K OL2 - I
"'\\ Re; Copyrighred'Materialjx‘ ;
Déaﬁ_Dr. Thornton;" 3 R ‘ ,
: ' , < e o
I am seeklng permlsslon ‘to include a copy of the enclosed
‘chart in my M.Ed. thesis. The dhart is page 47 of the "
Alberta Elementary Drama Currlculum Guide, PllOt Edltlon, ‘
'1483.-“_ | B R
N ‘ ) ?1“ v . . . . v
The t%e51s has progressed very weLl “and-I am now in the
- final stages (finally!). My orals are set for*Aprll 6,

w .

. —
Slncerely, - ot
- Rosanna Decore



" EDUCATION o -
Devoman Bunldmg, Wesx Tower, 11160 Jaspef Avenue Edmomon Albena Canada T5K 0L2
4 ) :‘; . o .} ) [} e ‘o4
: ,3_;_4,,‘_‘.
S . - o i
g ) o
L ) _March 24, 1988
‘ .' - ’ “ L,
2 . Ms~ Rosanna Decore: - B
i '11B Grant Street - ; .
L Red Deer Alberta - *
TAP 3A4 ’
L : v . P T e ~
« Dear Ms. Becore ) .
~I. am pleased tQ grant you permission to use the diagram from’
page 47 of the Elementary Drama Curriculum Guide in your Master s
thesis. Co e :
Good 1luck’ .in your .forthcoming orals. . 1 hope they ,w_ill be a -
successful conclusion to a worthwhile endeavour et ' '
il ’ .
: Besi: wishes for. continued succeés in your career!
- 3,' E . : ' Sineerely',' o : S
/ . " oA
' - Merv Thornt;on -
. .. Acting Direetor i :
., : » Curriculu‘.m Support Branch .
. . i . - <J p.“ f\. 1 '
' MFT/dle oo
:":-‘;*.‘.:.. H St




R THE UNIVERSITY or ALBERTA N
xf%ﬁi_tffRérEASEZFoﬁﬁf"*ﬁf;lf,tf7{~5fafif"°

L NAME OF AUTHOR'Ve_ROSANNA DECORE LT T e
’/f§ TITIE OF THESTS: A STUDY OF. SELECQED PILOT TEACHERS'-‘Vlf-Qz
. 'RESPONSES TO THE nzw ALBERTA ELEMENTARY]..

LT ”"_ DRAMA \CURRICULUM "%~ e o

-

. DEGREE: ﬁASTER.OF'EDU&kTIQN"

“ . "5.’-_,

'YEAR THIS DEGREE GRANTED: ~1988  ° R '

.
N\

* ' Permission 1is hertby ' granted to" THE UNIVERSITY OF
L \ )
) ALBERTA LIBRARY to reproduce’ single copies of this the51s:

'and to lend or sell such copies for prﬁvate\fscholarly or
sc1entific research purposes only

The author reserves 'other publication .rights,_ahd-'

-neither th ‘-*hesis nor extensive extracts from it may be .

'Sfiﬁtea ”ef"otherwisef-gepreduced without-'the; author s

LA

wrltten permission
f

(Student s permanent address§ E
* o ,‘ : ..’25’( '»./(/:,Cc.(, /Cl(gLL.ZJ‘—

vave: Lpci o socr G

v T,



‘”THE UNIVERSITY GF vALBERTA Q R

\

certify iﬁét 

-

to the Faculty at Graduate Stu&ies;ahdlﬁeseaﬁlh””" 

< \

entitled A ST DY ﬁ SELECTED

a thesis

1n bart%al

ﬁg‘ MAS'T,‘FPQ‘“ ’ \

R4y \ \ ’\" -
imenti of _thei-requirements for the degrb

EDUCATION L R TR L S a\-;..\:r

< R : . NN

b

ST
AN

5 T
- TN

é.

*1&&1-3- ' SR R (Co- Superviso#)
v i) ’ e - . o—
I v . '~/‘%4A4¢A/

0.0.....‘......7"3

SR

T(Co¥Supervisor)“"K.

Ve

s
it

‘:..f1¥??17( /ﬁy/$§£$

y S ’ o . - o~ &

£

e
6 .9

o
Ll u;,'
%
T i
§ ‘gf B
. .
{
/
-
-

N .‘.l
Lt i i B
Date: - - SR "
. f v S - (
. e :
: - N -
1 R




 DEDICATION

TO MY PARENTS, .

FOR-THE;R-LAJ;fNG INFLUENCE

iv



LA

_ABSTRACT, -

K
]

This study examinéd how ftea%ﬁefs with varded L

2

backgrounds in drama 'responded to the new: Alberta
'vElementary Drama Curriculum they pilot taugh% in ﬁhe'

'1983 84 sohool year.} It focused on their experience

'-1n_ the‘ pilotﬂ,program ‘and how they felt about that L

'experience. \

| Technological ‘and humanistic ;LapprOaches to -
’education' were presented, and the Alberta Elementary

Drama Curriculum Guide,‘was examined and‘found to
- Lburric _ . as .
. : R
-~ take 'a humanistic approach. - It attempted to. provide

_studentsp' with’ 'an opportunity 'to'»develop their -

potential, in a holistic manner' (dealing with all

»Ifacets of ‘the person:‘ .i emotional,{ physical '\

intellectual,, sOcial{' spiritual,vietc.) in'order;to_'
gain -anﬁundef’

2 i

tanding of'themselves,1others;,and'the"”

world around them. The~meaning and intent of drama

. v,',, ) . n'
and 1t&a‘ value - in the ‘educational, system was*»-
‘preSented. N | A

Six teachers - who. pilot taught} the ‘Alberta
'Elementary‘ Drama Curriculum 1n the Centra1 Albertafjf

area were interviewed for the study One in—depthid”'

interview with' eack of;'.theﬂ respondents was
;5cOnduCted;"v audioetaped, then ktzanscribed fAHa;@
'analyzed.h: The"teaohersi gave their impressions of |
_ . :v,;‘“d o .;;:_
. . .‘ '7.‘, ‘ N . L . - - Lo " .




:the"bAlberta 'Elementary Drama Curriculum .Guide, -

inservicing for.the pilot program, and resources for o
teaching drama They presented their)interpretation'
-of_' drama and theatre,' 'attitudes,v toward and

. C N

f?philosophy of drama, and provide recommepdations

-for. chahge to’ the drama programL-and’"*n ‘their

'approach to teaching drama in another schOol year.
&

Upon 'analysis of t.h-e'j teachers’ responses”'in

%4 :hthese bcategOries,' themes . emerged. ' The 1main

prion exposure to drama affected almost every aspect;VL
,of"theirv_perception'_of drama and their involvement

_ in ‘the dra,ma‘.'piliot.program 'Tea"che.rsu-who had takeh

-courses in.‘creative_ drama indicated they felt more‘

3

comfortable teaching drama Their understanding of

overriding theme'iwas how. . the amount and type of ',

the nature of. creative drama more'closelyvparalleled:y;

drthep philosophy of the' Alberta Elementary Drama
jéurriculum Guide than did their counterparts. Prior:
Aexposure' to'hdrama \provized teachers yith.resources:.
rforpteaching dramaiﬁy | o
;Reflec%ions .lﬁ'regarding future cursiculum
'implementation'A'centeredf ontysupplying"sufficient
inservieingtyandj follow-up . support hto' provide the
ﬂbasici rudiments and ‘an‘understanding of the intent
and philosophy of the curriculum,feven to teacherss

» .
ﬁTthout a background in the subject ©

vi.‘
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'CHAPTER ONE * e
INTRODUCTION TO THE STUDY

Purpose
‘The‘fpurpose 6f this /study was‘\

‘ teachers with varied backgrounds and exnerlence in

o find out how

drama responded to?'ﬂu’ pilot progs ofuthe new

‘Alberta Elementary Drama uCurnioulum”

W

"

- Pilot—faught during the 1983f84 school yeéar. .

Background to the Study o
. . . 9

.

Qreative‘adrama can‘:provide-a valuable function'i

" in " -the . eduoational' s&stem‘as afmarvellous teaohingf‘
tool vahiQh'.ban' beﬂﬂused.‘fo' taﬁ iinto Students’

' :individualityjf; to stretch and magnify their unique

capabilities' through ‘an understandlng_of»themselves'

‘and ' the world _and peoole around theﬁ-. Dorothy
'_Heafhcotei.states“ ?dramak'is. a’ means of learning, a
neans: of widening experlenqes (Johnson, 1984;-p.

: - o : L
-82).f) She further explains that the teaching of
drama'boan_‘be a way ,Qf "educatlng our children to
'hecome;'sensitive, aware,' matUre-catdzens, able not.

only to see the world from their own v1ewpoiht, bﬁt

'through the eyes of others." (Jdhnson, 1984, p. 85).

.k

1 ) : “.‘t



: ,
s Creative dramatics focusesfon‘an.exploration of
" one's self in 7a’ holistic manner. ‘dealing with a11

facets ~of the ‘puman being- _ emotional. social

J

phys1cal -~intelfe8tual spiritual The drama cldss'

K3

simulates or’ .represents' situationS' from the realb7<‘

: o )
~world which enable students ‘to explore feelings and
‘\‘ -

responses,i relationships and interactions with other

people, thereby gaining an empathy and understanding'

of people, - tﬁe environment their world. Gaining an

} 0

.

‘understanding of self and others can help students

- .cope with the complexities of life‘ }
‘The- ability to understand oneself and others isi:
extremely3 important at this time in history when. the'

cold reality of .technology bombards us onreveryy?

side: . T 3 ;
S S C : v v
' The language  of technology has become the
,1anguage of our times. . Jargon that was
onde  the  exclusive = domain of' those
industries " now . dubbed "hi<tech" = is
commonplace, as ‘new .applications ‘for the
-computer . are found. : in every area  of
. endeavour, -and ‘consumers - gain access to

technological innovations almost as soon as
-they have been. developed (Duthie, 1988, p.
20) : o

-

s a, society, we mustiensure a-balance‘betweenf
technology and humanity In: the rapidly growingv
trend toward a high technology dominated world, -

‘society ',must 'notv- lose touch wimh thew inner -



strength, the"compassion, ‘the.. feeling and emotion - .

ijthat is within all human beings

«. By | diScove;ing "ouf 'pofential as - hufan
" beings we participate .in the evolution of
~the human race. We develop the knowlédge,

the - wisdom, - perhaps, required to .guide our R

. exploration : of technglogy. (Naisbitt, 1984,
. p.' 51) . . . - O = ) X

- B . . .. -

e‘C}eative drama is one- way to tap 1nto that inner 3

: R
power, that. individuality which can' enhance -

person’s understanding and capability.

This study will examine how six teachers with

various backgroundslyand experience 1n drama reacted

, A} ‘ .
" to and approached the new Alberta Elementary Drama
. . . . : s . s

Currichlumwbthey were asked to pilot during . the'

1983-84 school year. -

‘

Research'Questions

P
-~

ﬂlberta _1n>,198378ﬁ, ‘This researcher was interested

in finding an -answen to ‘the‘ foilowing question'-

What . was the experience of some of the teachers who

pilot—taught 'the new Alberta Elementary Drama‘

curriculum and,  how - did  they nfeellaﬁout'the whole

experience?

A new Elementary. Drama Curriculum was piloted in

. ez
.

v



vthrb ghout the year?

<o .

fIn -order ‘to find the meaning of this question. f

°

ten sub questidns were asked' S e

1. How ~.did" - pilot teachers with varied*

backgrounds in drama respond to- the new curriculum? :

2. "How did they approach the teaching of the LA

‘new curriculum?

3.  What were their thoughts about .the whole

exﬁériEQCe lcfb being:'a pilot/'téaCher,T and ‘more

eXcluSixe;y, a_ drama pilot teacher?

N

4. Were the Eeachers able tlc»_uvn'ders't.a'_ncl'and:v.b'j
‘accept {the philoscphy sechcuE' in the‘curricuinm'
guide§ ' . R | |

5. . Did J. prior _i_experience': With f}creative;

dramgatics make a_dlfference to their teaching of thé

o :
subject ‘(since_ drama"is more of' a ,strategy

'fg_.methcdolc&y’fof teaching rather than dependénce on a,.'”

.
.

How atd the; teachers feel about the

--7;r_HHOw' did theh. teachers : reacth:'to theQ;
curric um guide itself? | | i :~ 1

| 8./ 'Did he teachers néed'or'get‘scppOrt_erm:%f'
consu ting'r personnel - reéarding i'the: ‘crqlect"f

O




o

©.9..  Did  the . physicaf Setting ‘o number qf

‘studente" in the classroom have any effect on their
perceivedesuccess in teaching the'drama?
‘ﬂ1®.,; Whati W, re the pilct,teacners’"fruetraficns{'f
jubintions," pos tive_iand negatiVe ifeelings about
‘the" whcle pilot project experience°‘;: | | |

Limitations

1. The researcher’s personal 'perspective‘ of -
drama end the  new .Alberta Elementary Drama“

Curriculum p0551bly affects“‘the, interpretaticnvof

-

the findings k" . R o  p _ e
pz[ﬁgrhe-asﬁhil.ggamﬁie,féf eubjecps in the»etudyv

reetricps ééné§51izaﬁi1;;y;]‘ DERT

B -inyneone_jinteruiew_jwesfconductedf(ith_eechf“'

_respondent. _ —\ - 'p;. | o f

4. The reéearcher- relied cn thevcanﬁidnees and;
neflecfionu'cf 'the :pilc£7 teachers" when‘recounfingpn
‘their pilot project experience .‘ | |
| 5:-_Thei researcher did not take the results of
tne - interviews back tc,' the _respondents- for
) verification :because the interv1ewing took place at
~the end .of the »Scnool_ year in which7 the pilotp‘

3

‘project - waeyppunderteken. By .wihe'_ time the



]

audio—taped'pinterviews were transoribed into-written

o M SRR S
form, the teachers- were no longer -available for -

consultation4 (e g :" some, had moved, . .some wére no

-,longer teaching, etc;);ﬂ'”_ : k3

IN

SignifICancefoflthefStudx'

-

‘This:' study provides anl opportunity for .thef

7reSpondents involved to examine their experience and

s

. 'undertook pin the 1983 84 sohool year, andffor'other,
;hteachereﬁupto. 1earn, from thev,results Of theirT
experience.v‘vahis information could ‘be used by the? /
:fDepartment of Education_ in revision of curriculum,"

»knowledge. of “cUrriculum implementation,' need jand o

"design”_forj'new curriculum inservices and: workshops,
and follow-up support-for.pilot teachers. . :f~>

~ organization of the Chapters = -

This ' study is comprised “of ‘five7IChapterS':

Chapter. One“‘preSénts ‘an introduction to the study,

'”xand--its;npurpose,'limitations,‘and significanoe. Indd B

Chapter Two, a review of the literature related to

the ‘study. is ~examined. , Chapter Three' explains fj

ekprees ' their views regarding the: project‘;theyf:



A ¢

. the methodology and logistics used for the study.
S .- . e o 5 . o .
The - findings -glednéd “from intervi®wing™=the pilot

v teaqhérs_vare_ prgséhféd'in’chapter Four, and Chapter

Five - offers refiectiOns ~on . the Tresearch and

. suggestions for further research.
t \ : .



'~ CHAPTER TWO
RELATED LITERATURE

'_Introductlcn, .
Chapter ‘Twc” presents;'

value of drama —’for individuals and soq}ety. and as‘p
"hpart ‘_of- the. educaticnal system.
l:dpremises..aregardingeb'technclogical |

concepts toQard .learning and 1ife.

_of thev Alberta Elementary ﬁ;;ha-

which

Tproject is. also presented

Ay . e

I.

literaturelrelated"tc the .

It examines ‘
and humanistio
’Annexamination

Curricélpm Guidev

the teachers in this Study used in their pilot.'

Meaning and Intent of Drama and

C . . Its Value in the Educational System

et

Drama
of  ‘language,
enrich = the
~incredse
“outer.: world, and develop
confidence in.. operating
(0’Neill and Lambert, 1982,

feeling,
"individual’s

com
Drama . -

creative'dranatlcsﬁ“

- spontaneous. drama .-

x

p.;g§1)

;dramaeineedUCatlon‘dlf

offers the possibility of a- synthesis.

and thcught.which can .
innep* - o

‘awareness. and understa;%ﬁngof the -

‘world,
tence - and

thin it.



names for “the -method,  technique o};teaching tool
" which can, |

. = be used ‘to tap ihto = students’

indiyidﬁality,' to - stretch and magnif&itheir-uniQUQ

capabilities by enqblihg,,'tpém ;to hbliSticaily}
._”explérej all‘ fépetsidf the1r.beingbby'pfqyidiﬁg“thém.
,with ~an understanding' of themsei?es, other'peoplé;i
and«théfwofld aré&und them. -

The ‘wcrd drama ishderivéd from‘thé ancientquéek

'Qora‘."draﬁ"; 'ﬁeéhing  Jto> dof..f ‘(Tjas, f971; p.
xiii);f ‘.Couifnéyl‘(1980, .p. vii)yexpiains drama as

"the _7human»~ process ‘whereby 1imaginative  thought

. becomes action;"v - In dfama, "we are conéerngdlwi£h

‘ihnéri imaginati?é v'fhought‘ jand‘-the spbnfénéous
dfamgtic- acfion’whiehifesﬁits."- (Cdurtney,.iQS@,,pﬁw'iO
2. o o
| Héwever;. 'dr;haj4is ‘not éomethihg strange  or

_ fpreign}’vbut rafhér ié gfnatural, ihstinct1§e3w5y’6f

‘understanding 1life. 315ge-(i967,:p. 1) states that

_drama "is not .an ‘activity tnat.%gé'beéh infented_by
:soméone,b‘bpt.*thé:-aqtuai'behavioffofvhﬁman'beihgs}"'

Foriifﬁhe art of drama is fqoféd-in“huméns.nééas;‘
 B%rnf from the nébds bf;humané fb give dramatic f§fmv
~ to their i'ihfénsé’ feeiings. &ﬁd to  imprés§i§ﬁ§

received . from the world around them." (Siks, 1983,

- p. 9).



As youn& people are ﬁaced with an increaﬂtngly more

- complex, demanding world they must gain’ skills’thati B

o &
_ enable Y them to understand this world to empathize,

to: ‘make '\ decisions_~'~effectively Vi_and = cope?'
75<successfu11y " "And . how do we .’ understandl the'
_external ‘wor1d°" By creating avdrama; In order tot

', J’

understand Lother‘ peopie, we“put ourselves in their'

.

shoes’ - attempt to ‘'see. things from their pOint of .

: \
view." (Courtney, 198@, RE through drama,

PN

teachers can provide students with an opportunity tOg

deal with the real wogid. . '1p e

~Drama presents a vital and immediate way of
explaining +the world and as such provides o
an - easily. accessible form  of knowing for,

. children. ... It is in the area of hqman

. feelings  and -values that  learning ' takes
place when insights and: understandings .
arise -within the . dramatic mode. However,
remote ~ the subject-content may appear to."
be, . the underlying learning relates to the
'human:fpsyche, the real- world and the people ‘
in it. (Wooton, 1982, p. '198) :

Dorothy Heathcote‘ (fnom'-MccaSIin.”1981;pp{ 8)
;tates_ It ‘seems vsensible to me that 1f there,ieua.ﬁ'

~way  of making ;'the._‘world ; simpler " and more

: understandable.‘_to’ children,' why no§ use eit??

'Heathcote explains how drama can do this"



@§x C s SRRNTE . .
R "Dramatizing ‘makes it possible to 1solate an’
event or to compare one event with another,
"to. look 'at events.  that -have happened ‘to
other - people in other places.land ‘times’
perhaps, or to look at one’s own experience
after "the -event, within the safety .{of
- knowing. that just at this moment it is not
‘really happening. (McCaslin, 1981, p. 78).

oW

- Through - dramatic 'activities, .we "can“make chibdren;

vaWare of life f#ithodt cau31ng them to be burnt in

"2

its flames  (Tyas, 1971 p,_xiv)

Helping students t‘ Qunderstand .themselvesﬁandt
the world_around them should:bevan essential part-of_:
schooling. : For "th? teacher s task does not finish'
'Qhenl.the child leaves school ' His work should fiti'
'ethe vchild‘ fop~ fuller . life in’ the adult world and

"assuredly an understanding and appreciation of drama'

,will dosthat (Burton, 1964 p 12) ,‘ - j-“

By dealing with a. variety of people in a variety_

. _of ‘situations,'in. drama, st dents leain to exploreJ

2

thet dynamics ,of relationships "Whethe

‘gpare _working. on the1r~ own . imagina

; theymare,

3those_ of',classiC“Brf modern playwright

L':thr0ugh their dramatic involvement, exploriﬁg and:-

v.coming to terms with attitudes, dilemmaSgand values -

§ o .
- ..which stem from the relationship between an
R ST Lt o R

the pupils,

ive creation or

&

:



%“1ifeh is a. drama" (Courtngy,.1ggo, .- 1) and drama;

Te

. ~ cee T
- ] “ : '
individual . and ‘Gther .human:fbeiggs;;in‘ a ‘social
.’context. : (onton,‘T982 p“ 198, 199) .In creative .

;ydramatics,- "within the group ang differept erts of
cultural background,; varied 3001a1 classes, _ana“

every type of personality.ﬁ _(Durlandg'?975,ﬂpg\5oj,,L:g%'

J‘—

- The - drama 1is ~a 'slice of life; "the acgtors
are the .sum of the characters they are
portraying, plus their own personalities,.i-

“.unique ‘in  themselves, .with the problemsV-

. they carry within themselvés. You, as theu“ﬂ S

. _teacher, are helping these small people,-
.. .not only to intérpret new personalit

" but also to Iintegrate the -effect of onme .
‘chgld upon .‘another: - (Durland, 1975, p...

2 . . -

- .help students gain understanding and ins{ght .For
H . [y « .

" "is the basis of human iifefand B an essential_g'

,'component of-.alfd.genuine education - (COurtney,‘
r1§80,i'p}. é) "Education is the process of helpingfn.
hum;is find essential meanings in 1ife._ .. These
i{ meanings(v accrue ‘bymi living through actuala and

<2

.-/symboliclbexperiences, both"in life- ﬁanddin roie;"

(Donaldson, 1985 p 193y, 'lq. S T T

Drama; ,as~'a:“repreSentationa1 Qiew of'lifé;.can'



r~

themselves and

L Y . | : . . : .
Finding mganing and' developing  thought/

. feeldng/language - potential. are bound up

~.with the  child’s .attempts to make sense of-
“Iife's situations hy being involved in them
.and: - by drawing ~ inferences. from them.

. . (Domaldsen, 1985, p. -193) .

RN i —_

LParticipatingﬁi n‘ activ1ties Wthh help students"

5explore' and understand thelr own feellngs and theirg'

reiationships gwithu_other people can help them cope

With* the cOmplexity of'life. Drama offers SO muchﬁ

3potentia1:_as» an;’éxoellent teachia&kf};ategy Wthh

can be used to lp students sort’out and understand

1an important part'of_the school System:

&f puplls are to,be helped to cope with the
real - world now and in ‘the future, they must .
be "given the 'skills that will enable them

o . adapt “to #ohangingv'oir0umstah§es; In
this sense - drama  must 'be regarded as an .
‘essential ' discipline in  the school
curriculum. (Wooton, 1982, p;'199)." »

i

Through drama,: the student uses all facets of }

being human to understand vwhat being human is . all
1 3

g about,. For drama deals with the whole person

heir world and should.therefore be



'It: fosters “holiStic ?1earning,‘ holistic education°_.._.f

f'

.Wan.ieducation _whichf develops' the whole person -

._emotionally,ae_ » . physically,' o intellectually."
'imaginatively{:d aesthetically,_ﬁ socially,'fe»andi_:'
piritually') ‘_ (Craig,-p1934 ,p. iT)._Y'_To-'workw

~—
1

effectively for veach'student' formal schooling must}

: address and encompass all facets of the human being~
The ability to  learn differs from age to
age and from individual to individual, but
we must realize that this ability to learn.
involves not only intellectual capagcity but -
also . social, = perceptual, physical, ~and’
-psychological'factors. (dee, 1974, p. 9).

A

However, . because of trends prevalent at specific,f;,

time rperiods “in history, certain aspects of human

development ’are%Qsoughtv after 'and idealized The
' ' ' e

-

current homage' paid- toitOrganized sports and the,'

~ideal physique is one such example : In the school»

3system, the'; emphasis upon thisj one' aspect of_

‘developmentf>(physiCal) translateS’through "physicalx :

B

‘release tvia- elaborate physical education progﬁame

laﬁd- organized 'sports.,*;l (Duke{ 1973 P 37) Bdi.":

-Duke admonishes:'} ‘fThe emphasis upon strength and'

a Ry

other'«kinds of :physical‘»eﬂficiency 'seems to havé&

" limited relevance,ito .daily_‘liying and( has small

' impact upon personalityvdevelopmentf"'ﬁ(Duke;l1973y_' ‘

ol 37). .



In »other'.words, educators must strive to deal

with alll'aspects 'of the chiid, _and not concentrate

uonfv just-'one"facet - Unfortunately, in- today s_r

technologically modelled "school structure, _'the

intellect is often stressed to the exclusion of all

" other facets of a human-being. From'Sputnik to Star

Wars,i at this currfnt time in history,’there_seems
‘to  be -'a _ major ’empha51s 'on pursuit of'.the
technological ideal;' Bullough, Goldstein, and Holt
vf(t 84, p.%s) state that Ythe ‘most ° fundamental
<§Funde .

“pré~

_»tandingj,in modern industrialized countries

'is the;

hnocraticlideology."' They explain: -
Technocratic - mindedness ig indicated by

an - uncritical’ acceptance"of the view that
" only .the methods of.a narrow conception of.
science produce'genuinevknowledge.

. Furthermore, = it 1is assumed that the
only appropriate way to solve our "social - .
political .- ethical problems is by applying
the metheds of -science to thgse problems.
Hence. there is, “the gpart of the .
‘techfocratically- minded,, an  exclusive
concern with measurement, prediction,
control), efficiency, = and governance by
experts in addressing - all human problems.
(1984 p. 6, 7). : . _

vdévwi



Advancements in y» téchnology “iunquestionablyl

~provide many- benefitsf_forf individuals and for

.

.society as*arwhole : However, "when we fall !nto the:
“trap of believing or, more accurately. hoping thatn

vtechnology will solve all ourj problems, weo:are.

actuallyﬁ abdicating ~the high “touch vof personal
responsibflity ', (Naisbitt, '1984h P.- 51)

vPreoccupation with technology can thwart the healthy

,growthv of a soc1ety.',=.The- healthy growth of a -

‘s001ety fosters holistic,_growthv'in its members,

positive K attitudes, - individuals - . with | a

‘Awell developed sense of selfeworth and the ability

to_-listen& communicate effectively, empathize. and

- work through _problems using all‘.facets.of human-'

oeingness “to - make living 1ife'”morel rewarding,’

fulfilling, enjoyable. .

U wAt present;i schooling | intentionally ‘an4i:
unintentionally. ’ plays.a-an ‘ ~important .rolel in
:vreproducing technocratic values j (Bullough et al
11984, p- 5) ' Barone (1983, p. 21) believes "the

dominance ,of the technological spirit in matters of

.

'schooling has ".t; shunted the. development and‘

5b1unted ‘the dissegination or at. least undermined the

'acceptance - &og

;?alternativ conceptions‘ of the

educational process.



2

A

However,'vBQIIQUgh ef;él. (1984, p. 5) state that

-7

(1974, p- 9). suggests that "to achieve an adequately

'balanced, diversified progfam in general educafion

which - will move to meet the various needs of all

students, more emphasis will have fo be~p1aced on

the'és{hetip,and creative aspects ofilearning.“_"'

'  Téchno1ogica1ly—oriehted'v schooling, ' ~which
>focuses vprimarily<‘bn the inte1lect, seems to ignore
the 'emotiondl~ and intuitive - aspects of learning.
These must not be forgotten.

SO : _ .
Education has too 1long been almost wholly
rational, without any consideration of.the .
emotions and- how these can Dbe linked to
learning ... Experiences involve feelings,
and feelings have been traditionally denied

legitimacy =  as . educational tools.
(Weinberg, 1972, p. 7). ' : :

intellect rarely functions without an element of

‘_emotion, yef it 1is so often just this element that

is lacking in teaching material." It is the

Bl

A"publié education'_Still ’reméin$ 0neﬂdf fhe hépefu1‘ ,.

fheans_ for. fosteringﬂ a human.world."u_For there are

. R o _ N S ST P .SQ -
alternatives available: - approaches.  to schoolind;'*
which are more humanistic, ‘more holistic: Duke .. . °



)"

_emotional experience “in 'theirﬂ'lives that people

remember.. e Andl drama -~ is - .one ° of :the rare

opportunities in‘ tQQt school system_ "to provide

ohildren with healthy channels for the expression of

¢~l

- emotions : (Stewig, 1983, p 17) '"When working on

o ideas in drama, a child can” also work ggtj":

>

frustrations, fears,‘and inhibitions that ordinarily

. must be bkept in during_ more conventional-school

r!h

g2

» k»Ky

 gets ' older_; “the  need .to:;_know " who fone 'is;'
partiCularly .,inﬂ -relationv. to | othersJ ‘;becomes
increasingly : ‘importantgw ,andm 'bevildering»fbias;
relationships _ are b'enlargedﬁ -f 'They 'need, for'
'opportunities :Jthat: afford"emotionalibrelease. in
”constructive f'Ways' also grows’. life takes‘ on
greater complexity lf At this time in history when

classes (Stewig, 1983,_p.k17).

/J:\.

people are distancing themselves from each other in

'n so. . many ways f(eg;ﬁf,: loss of the extended family.

isolation via television ;tis, computer itis,letc ),

it is vitally important to provide students with the

Cottrell (1975, ©p. 19) suggests that‘as'a'child‘

opportunity to get in touch with their feelings and '

to,.learn to express their emotions in a positive way

in: a'-constructive environment._ _ Drama can afford

this opportunity. o . "-p’ :_ﬁzt e



It 'should be pointed out. that althoﬁgh'drama

_involves: dealing with emotions "Creative dramatics;'

is process fh which one communlcates:— to. another
~ or others i; some message,. feeling,_ or emotion"’

'(Brizendine,' 1982 p 30), it is not an uncontrolled_
.-mayhem of -emotions- '"Drama 'isﬂ not a method for'
. releasing basic emotions but a representatlonal form

~which requires forf its. practi&e control of oneself

-

‘and respect for'othersf* gWOoton, 1982, p. 185).

"In providing ‘emotional iré1easé, it also offers"

| _opportunity for-‘emotional _control, .and " thus it

provides, ani‘inner.bSelfrdiscipiine." ~ (Courtney,

1974, p. 47)-

. This illustrates again’that dramafis a'method of

heiping»'students understand not only themselves, bnt

other: people as well thereby learning to empathize

. and communicate more effectively.

Drama is -basedz on--internal -empathy and -
identification - and = 1leads to external
impersonation (both,K overt and covert). It
is this act = of impersonation that creates
meaning ,through .. interaction with - - the
external world, speqifically other people
(Courtney, 1980, p Vil)

A

In -drama;'students are learning about themselves‘

A

and about 1ife and 1living.  In 1967, Brian Way

cautioned:

19



- If education is concerned with preparing :
- young ‘people . for 1living father than for-a’
job. in '1life, then it must concern itself
with the “whole person, . and even the most "
complacent . of educationalist “must. be

- prepared to face - the fact: that whatever .i -?hj

‘élse ‘has .been or is: being achieved -in:
education today, there are 'still some gaps
when we'consider*this_wholeness.v,(p 6.

By.'1975,,_Morris ‘feltfeducation'would'change- '"the T

_ acQuisitiVe,_j dompetitive,j industrial society of

‘fWestern’ vman, is now plainly breaking down, and the

rassumptions made 1nd,the‘ past about its nature and

.functions are r1pe for. re examination. (Niblett,
‘1975,v'p. 90) . And more recently, .Siks¢\stated.'
_hopefnlly' that__ currently i there is “af major

'reyolution to-iincorporate in‘ baSic 'education the

e

aesthetic, ”péﬁﬁnistic, and moral deVelopmentf of -

childrenjv_andr ‘youth :in .consonance with their'

_cognitive 'and:gaffectire -development;_v’ ( 83, p-

264). - This 1is humanistic;"holistic‘edueation of

which drama can' be"an integral part. *'McLendon ;
(1982, p. 23) observes that "creative dramatics_ifr'

- .Offersx.an -experience in holistic learning -_using

'both c'er'ebral- hemispheres of’the brain. 'For-in-'

drama,_'students are 'using not just one function of,t

thev'brain.j But rather, many Tunctions' h" through';h5m.f

4thought’ and _problem-solving; language development

/

fine  and large .motor control and 1coordination,‘”

'ﬁyaesthetic.appreCiation,?creativity. etc.,

~ -



"75'which | nurtures

Al though _ ia; -

'c.

ﬁ.dramatics":ayé

.

‘_gSiks, 1968,@ p.; 6). -_u e

"'"oreative 3 Q . ORI as a-
'SeriOus re
: : . ) . 3“ " B e ¥ : .
truly concerned about strlving  Xpan Lheir

: ¢
Q:U.

‘students’ full potentiaﬁhf‘they 1must"oe c

'dCreative AT
important rolES«Tn“lea tﬁgﬁedugation toward
a more humanistitc approach:.to" learning as -
well as~ towardjthe development ‘of students .
who are . capable of '~ responding ' more -
rationally to their changing world. . (Duke, -

1973, p. 1x). | E A

T R

“A ohild’S' creafivity~ can be developed by L

r

exposure to drama. N Such emp1rical studies as

the one ‘by Schmidt, Goforth, and Drew (1975) done

with. matched groups of kindergarten students, haQe

~demQ@strated conclusively that chlldren s creativity

‘can be>.enhan0ed through creative:drama.. (Stewig,
1983, p.  17). = Educators must be aware that.
'nurpuring and sustalning 'students’. creatiVity:'is‘

every ..bit as important as developing all other

aspects of their beihg. For "wherever creative work



’ . e —

flourishes, someone has established communicationj'

With ~his- inner self.v (Tanner, in’ McCaslin;_1981

hvvp. 31). .~ It is the responsibility of educators to

/

along 'the wayside SOmewherei.through their school

T o : ;l.ll S o =
.career:. - o : . : , ST
: ' . N L £ - _ .

_embark on a journey of self -discovery, SOvthey'can-

‘Many educators have ignored the nked for °
balance between the  affective and - the-
cognitive in . the educational process. - For

~ years educators have‘-given lip Servicetto.

_the , fostering - of, creativity, but the
creative - process has’ remained something of
a. . mystery, and = few .opportunities -are
presented to students in which creative

,,expression is allowed. . (Duke, .1973 p
~1x) ) : '

"Of course, drama in‘_the 'school- systemA is a

‘perfect opportunity = for ‘students  to  explore

,ficreativity, to - partake ~of,'holistic 'learning,'"to

oo

. . /
hecbme’-aware of and begin to understand their own

_actions and those of the people around them.

“

II. The AlbertaVJ:;mentary Drama Curriculum £

.

v

T

.. 122‘-.

y_ensureﬁ_thaf,ustudentsfv_creativity ‘is not forgotten -7f

This “chapter has—discussed the'role of drama as_7"

S

a facilitator for humanistic, holistic 1earning,:andjf

‘1tsv function in providing stud&g&s with skilis>which v

SPRES G



would enable“fthem to understand and cope with the

~real world. °  The research undertaken in'this,study(
; - : - a

~involved - pilot" teachers’ 'experienge ‘with = the new

"Alberta‘lEiementary Drama Curriculum pilotedein_the

'sChool, year of .1983-84. This(curriculum"will now be o

examined to’ galn:'an understandlng of 1ts hlstory,

v»inception; "intent, and philosophy:—— to determlne-if

this curriculum presents drama as a means to achieve'

5 oy
%@ . b & .
. : . -

‘holistic, humanistic learning which enables studentsvd

to explore their 1nner _selves.’ 'and their

urelationShips with other people and tH% world around:

them:

& -

a) A Brief History: How This Curriculum .

Came Into-Being
,@:

In  interviews conducted with Julia Blaguk,

_Chairperson' of the hd—hdc Committee, Alberta

'Elementary Drami Curriculum anern} Menv Thornton,"

' ,WhO: at the time of' the interv1ew was the Alberta»l

-

EduCation' vAssociate- Director ,ofL,Curriculum for”

Language"Arts and'Fine Arts, the researcher was able

to learn of the history of this new curriculum.

.Although there had been a sdunior—Senior High

'Schooi drama >curricu1um in place 1in Alberta_for

several years, there was A% elementary program
& : .



~i,» leaders) throughout ‘the province ‘felt there was" a-"

thef-community (Alberta) through

other. subject areasp R

' However, -drama .leaders (consultants,v workshop‘_”
vneed for 'such a program They ‘felt the pulse’ of

"attendance by generalist teachers at drama~workshops”'

'andj conferences '_sponsored by Alberta'-Culture,H:
“Performing .Arts EduCation in Red Deer; Fairview,
' Drumheller,.;and throughout the province Obviously.:

- elementary teachers were interested - because theyd_'

were'.coming to . the workshops;:seeking information

about the subject, partaking “in sessions_in”mime}"

yimpPOViéﬁiioﬁ,' ' uppetry,_ mask-making, make—up,v

movement dire

L4

Alberta ‘Education (the central. office-tof-the'

provincial . government 'reSponsible' for educationvin.
‘Alberta) had a Fine Arts Coordinating Committee, but
w

its- elementary education members were in Music andﬂ"

,,_)/

Art - none-in‘Drama. A Drama person was recruited

~and’ ultimately a position ;paper<was formulated by:"'

kthei; coﬁhittee - seeking; the 5creation"of an
elementary drama program . A survey of principals"
. and superintendents- throughout " the = province

C e

g,-}andv 1ntegration of drama into~.

drama - program rthat_,the curriculum.was able to move

yi
K

indicated enough positive reaction to an elementary'ﬁ',

V24'_A.‘*_ ,

overwhelming;‘"'”'\:h




_ahead. . The:Curriculum Policies Committee of Alberta’
5hEdUcation;’reviewed tbe3‘position" paper ‘and offered”

g suggestions j-Th Fine Arts Coordinating Committee
A:'made revisions, a&d. evenimally a workable solution

1ev01ved Ij the development of an optional elementary ‘
;drvz#mﬁa-'j curriculum t which‘ 'could 5-be‘ used: as -aniié:,
_integrator or‘\as _a_-separate subject;bbBeingfgiVen

" the .ohoice of 'integrating drama into other subject

<

-areas.‘or_ teaching it as 'a separate subaect enabled
teachers to  use the” meﬂhod- they felt most
,vcomfortable bwith or 'whichever fit more effectively )

2 . o

into their timetable

Ther'new Alberta Elementary ‘Drama - Curriculum was'

piloted-,in_ th eiv1983—84 school_ year _by selected
teachers . throughout '{ the‘ -province, Tfandx; was
implemented as an optional subJect in. the following
year. v N
The philosophy of the guide will now be

examined. =~ . - : Co R

. e . N : . - . + » . . »
g R o _ SR L ST

_Q%losophy of the Alberta Elementary Drama

Cuﬁ?iculum Guide

'The Alberta Elementary Drama Curriculum Guide s
emphasis appears to be on the’ growth and development
of all aspects of an individual through a process of

»

discovery- -andf~fawareness." _The"1981 KFine Arts"



. oQ

,hQCoordinating Committee

create

PR

\‘.

'which had been organized +o

-an elementary drama curriculum presented this

definition of elementary drama as a. school subject

h;leapning and .teaching. It can de elop the -
.~ whole person - - .emotionally;. . pﬂ;

. intelleotually, = maginatively, 7/ aesthe-

_ QEIementary ~.drama is lconcerned' with"the'
<@Tintellectua1 &emotional .
. development™ of the = child - through

development,l imaginative  capacity,

. and.

~which are - non- competitive, communicative,
and’

through ' skill-building
-of

of .

theatrev-which ‘require a high degree of
, deliberate‘fcontrol and - professionalism, its
focus ~ ~ is ™ eduoagive
performative. . Yet, many
learned - through
- awareness -of- the
.+ (Fine Arts Coordlnating Committee Position
Paper, Alherta, 1981,

¢

~and - . physical -

acting
It capitalizes ' on  thé natural

‘needs

1abilities of -the 'child. in- settinggs b

cooperative. It ‘achieves dts. purposes '
and the acquisition

- content - as well as through direct -
experiencing S . IR

It. is not concerned with those aspects";"

- rather ‘than
of the- 'skillSc
jﬁdrama ‘encourage ‘an
eatre as an art’ form.

."Drama Philosophy"

he
"~ the 5 Aggerta ‘ Elementary Drama .Curriculum .Guide'
supports this definition~ - ff-o- Tl e e
N - ‘,‘__-
-Drama 'is both an apt form and 4. medium for

sically,

 tically, and soclally -« by giving form and .

It

meaning - to experience. -through acting_out.-
.fosters positive group interaction as

students learn to make. accommodations in

order to pursue shared goals. ‘

[y
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S gﬁhe‘ dramatic L growth parallels: the

naturtal development of the student. . This

‘ ,growth is fostered 1in ah atmosphere which

..+ is ‘I ‘non-competitive, ’ cooperati%e,
‘»supportive, Joyful yet challenging

, The overall gbal of - drama is to foster
~a 'positive ‘self-concept in students by
encouraging “them to explore 1life . by the
assumption - of froles and by ‘theacquisition
- of dramatic skills.  * ~The: imaginative
~exploration involves. setting up a dramatic
situation, ' acting out that situation,
‘communicating .within- that" 51tuation and
reflecting on the consequences N

. . 2
- It 1is this _reflection which provides - @
' the  knowledge  fgr -  self-development.
- (Alberta Elementary Drama Curriculum Guide,
. Pilot Edltion, 1983 P 2)

Tbis : dramaj: curriculum "dealsb with” creative

'idramatics"‘and ahOt theatre; as stated on the first

page of' the introduction to. the Alberta Elementary.

7r§§rama ~Curriculum JCGuide: o v"Drama is for -theﬁ
s .4 o : i co. . .

‘classroom, not the theatre." (Alberta Education

’ﬁfamaf Curriculum ‘Guide, Pilo"'Eoition, 1983),

-However, itfidoes'.encourage ,leadi' <tudenthto an

3appreciation of theatre in its own rig

As  students progress"through the dramatic
forms = of expression at the_ secondary ‘level,
greater - emphasis is p}aced uport: the

. development - of the individuah as a creator,

- performer, historian,i critic_ and "patron.

"Here the self-developm nt and socialization

. processes  of  the st et are extended by

' ~developing ‘an ‘appreciftion- of, theatre as: a |

,itraditional art form. . (Blberta Elementary

. Drama Curriculum Gyide, Pilot. Edition,
‘1983 p 2) . ‘; ?@- X ,,:}?:;., - . .




s

"Dran . - the” ancient Greek word ffbm which the
‘word drama is ‘dérived - means "to do"g(Tyas,‘197J,
p;_ xiii). }-Greative” dramatics. incorpéfates',thisp'.'

W

concept ‘through the use of "parallel»participaticn"g

in which everyone in the. classroom ;h\involved in

' the drama actiyity:a‘students, teachers, visitors %

€

~ to avoid thegmstigma of performer/observer . The -

Elementary Drama - Curriculum intertwines this
P < B3 . . 1 .

,participaticn—basedf approach with e:holistic concept-

'of: learning ,abcut' the--real world by.anEwering the

question "What is.this ‘dramd’ stuff all about?" in

thiSVWay:' : :
S ,.| . - . .'.Y‘

1

It 1is learning through action - reflection

- personal -+ ‘experience -'—ﬁ' vicarious:
- experience = co- operation - présentation -
--discussion - enjoyment.“ »

';Drama is for the classroom not the theatre

It . is- setting up a ‘situation where the;
"student can discover why people behave the
‘'way - they 'do, so that. they can reflect on

© their own: behavior.}" " R

It encourages ) divergent thinking : and”ff,
affectiv@ - development. (Alberta Education==ﬂ»

~ Drama  Curriculum: Guide, Pilot Edition,
01983.). : . , . _




‘The - goals ;df: the Albérta Elementary . Drama .
v'Curiibulum . Guide ysubstantiate ' thiS‘ ‘philosophy -
.. furtMWer. _The'guide statgsvaSVits>thrée goals:

'To acquire knowledge _ofv‘self'-and others
which results from reflecting on dramatic .

play. .

To @deveiop competenéy in -cbmmunication

skills through drama.’ » R ’

To foster an appreciation for_drama as an

art form. {Alberta Elementary ' Drama

Curriculum Guide, Pilot Edition, 1983, p.

2). . ‘ Co L -

The  philosophy  of ~ the Elementary - Drama
Curriculum Guide  appears ‘to | be " a " holistic,

humanistic' appfoach 'to'learning based on children’s
intrinsic, ,natural way of -learniﬁé‘and 1ndividgal
rate of growth and development. o

-’

| c) The.Elementafy>Drama'Guide{S‘View

of Students]Childrén,

‘The prime, function of education is tQ'serVe_the 

vneedé of children:



"“ LYY TN

"The schpols ha%e ,a commonyobligation* to
~give all .the (children of all the people a

good . education .. - the school. -must regard
the human worth- of each student’as its full
trust. “Nothfng - less than. full commitment

‘. %o each ¢hild 1is its burden, and failure in .~
© this intent is betrayal. (Crary, 1969, p. .
14,15). - Humanistic . education views the
. child as . .a. potentiai orchestra  and
. . encourages ~ him tg ' experiment with every
.instrument and . every theme that is in- him.7
Anything ‘less ‘is to -regard. the child and
education . as limited to that which we are
}surelcpwec can - . produée with our .  own
- resources. (Weinberg,V1972, p: 7)4 o

9

.Thef'developers of the Alberta Elementary Drama

QurriCulum C- drama teachers, university professors,

. consultants‘fQ obviously haVe high regard. respectf
l :for;f and ‘faith in children and their potential and
‘ability "'Innra‘ letter 1n the introduction of the-

curriculum' guide from the developers of the guide toi_-

their colleagues (drama curriculum users) they
° y . . : -
offen this guidance~ L b :

_ AYour children gare the greatest resource invj
'drama.-- By building* upon the: richness of .
~their. imaginations and their. ~'natural’
propensity to~ aocept the ' "m@gic 1f",

well-loved - stories, . poems,,.f iStoricalw
situations - and- everyday eriences will
, - become - vehicleas ‘for: elf= zgvelopment A
.growing ' - confidence * in* %their ability to -~
imagine, = ‘to - deVelop ideas, and to
articulate . them, : “as- well a ‘better
. ‘'understanding (of self. and others. are all -
- .natural’ outgrowths 'of .using .drama in ‘the e
‘lelementary classroom, (Alberta Elementary o
, Drama . Curriculum ]Guide,_ Pilot Edition.-
1983) T B A £

! . . - .

N
-




' Concern'.for developing children’s full'potentialg

in a joyful, positive atmosphere”using;their“natural“

Y

means " of development permeates this"” centire, L

"~ curriculum. R o e .
3

ad) Premise anduorganization of the o S

Curriculum Guide ‘

. t )' 1 ’ '
- . ,,g.
eyt

T

‘i‘The.;new Alberta‘ Elementary Drama Curriculumfis
: hased"upon'5thefvnatura1 way in" which children learn
abQut life - through 'play . "The dramatic growth

parallels theh natural development of the student,

(Alberta Elementary Drama Curriculum Guide,vPilot

Edition,. 1983 p ); Not only does this curriculum

focus on the natural way in which children learn,_itl

is also very conscious _of follow1ng and utilizing*

~children’s natural vstages of . development. - "The

¢

.Continuum- “of Child Growth in Drama' (Alberta

Elementary Drama- CUrriculum Guide,u Pilot Edition,f

Y J ®

' 1983. p; 6) begins with play, then moves to dramatic

J -
' play, which ‘are both referred to as “usUally'child~

“initiated / usually. preschool" on the_cqntinuumf

The’® continuum ' moves to}vthe "adult initiated /

N

31



e structured dramatic ﬁlay,.jand 'then to thelvariougfﬂ

-,

- domponents of 'th dramatic ’forms of expreSSion,,

X o

. progressive : stages: of the  continuum will bef

e

. :school" stages ledding hfrom‘:dramaticj:play'Sto o

which focus on{'moving and speaking. Each of these'

»vﬁeﬁamined,
e), .Play

‘4Edition,_ 198%,

”developmen{

. ’
e

In'’ the" —Alberta Elementary Curriculum Guide, the

"Continuum of ‘Child ‘Growth in Drama"‘begins withv'

play because '"natural play is- the basis for the'_.-

»

.(Alb rta Elementary Drama -Ourriculum Guide, Pilot’

that  the child s "own instincts and play.are.the

motive power, the means by thoh‘ne'learns;"

In the elementyvOf-'inStinct it is natural

"for: the child to do ~.to play; childrem = ~

play . with things, then play beings things.
By . using this unlearned: tendency.'—.this
.instinct - we can lead  the ' child to

experience . the. dramas of 1ife and, -through
his participation 'in channelled dramatic .
play, the way is opened for him to discover
"his world and his own self;  he is also
'enabled” to experiment, for . himself, with
the proportions and harmony essential for
living '~ his 1life. ... .Child Drama 'is -
..channelled c¢reative . play. - (Tyas, 1971, p. .~

wof ‘the dramatic_'forms'of'expression.ﬁ’

;;péi 6) Burton (1964 P- 22) states.?



Play is an essential part of learning. It is

extremely - important.e fqr chiidren .to iexperience

”Stages of play in order to successfully cope with

.their~lives, and later, with their lives as adults:

- Play is- the  principal - instrument of

_growth,~> Without - play  there .can be no

- normal [adult cognitive life; without play,

no healthful ‘development of affective life;

: without play, no full development of the
. - power of the will.--(McCaslin, 1984, p. 8).

The Alberta Elementary TDrama ~Curriculum Guide .

‘begins with_ play 'because play is a natural, normal

" way in'which children learn about. their world.

v,f) Dramatic Play :

After ﬁplay, the next stage of the continuum is

Dramatic Play: '
Dramatic ° play is - characterized by = . T
children’s abilities . to perceiye, imagine, , ' T
impersonate, ‘and imitate actions through
identification with a particular person,
thing or event. (Siks,_1983, p- 6). -

The Alberta Elementary Drama Curriculum Guide (Pilotd

.EditiOH. 1983, p. 10) defines dramatic play as'"an



’experiEnce in which a. child takes on: the feelings.

attitudes, and-;actions. of a person_or-thing." and

. states the importance of-dramatic;play:

The quality ofjdramatic play is that

“unique
. the, child "uses himself symbolically to.
- stand  for someone else or something'else' "
"~ (Cottrell) and ~ in: ' 'so - doing ' develops
"physical, . ,emotional and intellectual
‘identification with a - fictitious
situation. (o'Neilp et al.)  (quoted in

~Alberta Elementary Drama Curriculum Guide.

Pilot: Edition, 1983,-p. 10)
- ' ,“ " .
Like play, dramatic play 1s. not foreign to a
‘child. '"Dramatic play is natural td a child.

Play

is how children learn about and explore the world-,
y N , .

- around them. " (Rubin, 1977, p,~4).

- g) Structured Dramatic Play

Usually play and dramatic play are experiencedn
by children before they begin attending school _'The,
next step.’ on. the - continuum is the adult initiatedv7-

classroom experience of structured dramatic play

I

- Structured 'dramatiC“play:'is ‘a

“teacher,
- the

/47

activity .

person
self

experience
Curriculum

or

.11)

in -
.feelings,

through

initiated and
which the:

thing,
_the _ ,
...+ “(Alberta.

Guide, - Pilot

is

,

o™

attitudes,
‘enc
acting

stimulated. by the

child who takes.on
actions of a
ouraged to express:

or

out of per
-Elementary
pdition,

. ‘w‘

bnal
ama
1983 2

CreatiVe‘
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‘Thév teacher’'s role in this'casg is that of a

guide, a planner:

The  teacher is responsible  for. the

_identification i of both individual growth

. process valuable in terms of both human and ’
‘academic growth. (Cottrell, 1975, p. 27).

play, the Curriculuvauide étates: e

step

v

expr

needs and ‘needs related to the curriculum,

and in  this role she . identifies the

purposes and goals around which the drama
activities will be built.” The teacher will
most ;often be responsible for: providlng the
stimulation  and  overall. plan “that -can
‘elicit from ~ the children the‘ kind. of
sincere. involvement that makes the drama

O

DiScussing the ‘importance of structured dramatic

e

Structured dramatic play “"can ©be used to

,. provide a. continulty - of  experimental

learnings - ,remarkably similar - to  the

opportunities 1in the spontaneous dramatic’

play the child intuitively uses."  — The
teacher’'s job "is to discipline and direct
the .child’'s play into channels -where he
needs  to make worthwhile decisions and
digcoveries." .
Clegg) :. (Alberta Elementary Drama
Curriculum ~Guide, Pilot Edition, 1983 p
11). o - o %

‘A

.on the - cqntinuum: dramatic’ forms

ession.

(Pemberton,u’Billings and -

4

Structured ,dramatic_‘play leads into,xﬁheynext

.Qf

g



'h) Dramatic Formsiof Expression

The final §tage on the Continuum.:.Dram%fic“f

Formsvdof ‘Expression,, focuses on.the'acquirément.qf“

moVing'and speaking'skills: DR fi N S

-The continuation - of child growth from play

to the dramatic forms of expression is work

in  the various forms - of moving and -
speaking.  Each of these forms develops the
child in some aspect of artistic growth and
opens up -avenues - of integratiOns-'of.the.
forms 1in other subject areas. (0’Neill and
Lambert, p. 22, :23). . (Alberta Elementary
Drama Curriculum Guide, Pilot Edition, .
1983, p. 14). SR s e

a

. : - Y
e ,. ‘ ‘

The Alberta ‘Elementary Drama Curriculum Guide

‘presénts these forms as movingj skills}. dramatic

movement and mime, and these . forms as sp'aking

‘lskille; _ Choral speech' and ‘story’ telling A

combination 'off”mo?ing and speaking skills are then

'upresented comprised Qof.dramatization,-group drama,.r’

playmaking, *‘puﬁpetry, ' choric tdrama,'blreader’S”

tneatreQ and story theatre

The Alberta Elementary Drama Curriculum Guide,

Pilot Edition, 1983, p. 14) defines this final stage

on the continuum- o RERT ' l S _w’~fi

Dramatic  forms' ,of ‘expression are the
vehicles through ‘which the art of drama is
realized  and communicated for the enjoyment

‘of self and others.

‘?".J' ,,_,'
| 0
'\"'\‘A

.o

.
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And of  éourse} of major significance in the»‘

perpetuation ”offmthe .eXplqration and enjojment_of
'dfama\ is  the teacher. The teacher’s  r¢1é in
implementing the drama curriculum, and curriculum
vimpiementation 1n~Aéénefal. will be examined in the
next two sections of th1s;chapter:

. ’ . e

IIT. The Role of the Teacher

In Teaching Drama

»

Drama involves participation by)everybﬁe"in the

f drama class, with children'(and.te%cher)'leérning by

: . . O . L .
doing. = Courtney -(1982, p. _ZlmciteqyJohn Dewey’'s

_observation »that "the primafy root of -all educative

a
3

actiVity’ is thé Lﬁstinctive,-impﬁlsivé attitudes and

activities of the child, and not invthe'preséntation
. . 7 . N ) . . . . .
~and application ©f external material." An effective

learning model allows "the students to share their
« » . e N . e

2, knowledge . of " the worlW+ of the task, ‘and of
LY . N - - . S L

. . ; : ‘
7 .- language." ~ (Proctor, 1986, p. T1).

]

Ve

Couﬁtney expiains ' furtherf' that B in  * drama

"teachers have td-take4a'risk,f:‘@»

37
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In the traditional <classroom, the teacher
‘is a god-like figure ' who , dispenses

knowledge and- the students listen quietly

~and, subsequently, regurgitate facts. In
" the drama = classroom the students make
decisions; they are active and (sometimes)

noisy. The teacher 1is in indirect control
-~ rather than direot control - leading rather
than instructing. (Courtney, 198@,'p.‘3).
. = . .,

'vThe Alberta Elementary Drama Curriculum Guide

1

views = the +teacher as a %earner and facilitator for

—ta,

- students’ - learning. (See Figure 1: '"The Function

of the - TeacherAyin Drama") | guide _defines
‘speoific funct&onspof the_teaoher.in_drama:

| 51. - | |
REFLECTAR: ' A method (in or_Out-offrole);wnich
causesf;hefstudents to ponder their;actions.

tea&per watches and-' listens ‘in order to

faciiitate the drama s progress

ASSESSOR T‘;One whok makes personal evaluative

'deoisions‘ nand leads childrenJ,into» criticalv"l'

T

thinking,

SIGNER: ‘A cue (verbal, gestural, facial,

props)f"is‘ugiven' indioating"changed settingf

.status'” or foharacter’ .of »thef teacher_ and'
environment;'

' Y

‘OBSﬁRXER:u "'Tnepfaot Gf distancing in which the =

.NEGOTIATOR" It »1s endowing the student with

' the power to make co- operative decisions ';l_,t Kn




o ) . e, _ o - !)-j
4 : ~ . . - - )

s
¢

- STRATEGIST: - Seeks for the most effective plan
to fulfill the 'needs of the class through the

progress of the drama. ' -

S

' SEEKER:a One who is open to alternative meﬂlgds,;’

| psburces; inspirations,,_areas of learging to

.Q,further personal understanding. 3 (Alberta

. Elementary - Drama vCurriculum : Guide,' ”Pilot
Edition,.1983, p. 48)._7‘ "’.‘ v‘v , ' ~

- g

ut * the currioulum”also‘acknoﬁledges the varying

backgrbund' andﬂ experience"of teachers by answering

the question "How Do I Begin? w1th "Begin where-you

feel most comfortable.' and "Plan lessons which are

]

'compatible, to YOUP. own teaching style - considerf

class size, space, time, and control needed to =

"realize the objectiVes oﬁiithe lesson." (Alberta
Elementary Drama Curriculum "Guide, Pilot Edition;
4 - " < i :._5’ . .
1 983 ) . P . -K) o o

At the beginning of . the pilot edition of the

Alberta Elementary Drama Curriculum Gu1de,,1983, thef

developers -of the curriculum say this to teachers in"

their "Dear Colleague" letter:

We also wish +to alleviate fears teachers

might have with regard to-introducing drama

>in their® classrooms and provide the more

- experienced . teachers : with further

. rationale, sequential development of
“-skills, and appropriate resources

Y -9
&
i
0

39
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0 . FIGURE1

THE FUNCTION OF THE TEACHER IN DRAMA

. Alberta Elementary Drama Curriculum Guide.
« :

Pilot Edition, 1983, p 47, used with

R

permission)



_And' Zthe“ guide>’ follows - tnrough’ with:7thiswﬁ

',t4%;k

commitment . for each unit has ‘a basic stabting point 5l‘

j‘and examples ofv lesson plans,* and_ also;'offers_f

S

extensions '_andf bibliographieS’ji for ;furfher

exploration of each topic

_Learner, doer, gUide, fa0111tator for 1earn1ng -9
'all:~Vare roles7'ofb the_ teacher i’ seen by the-“

i de#elopers '_:an” thé ~_A1bert3 Elemsntary "_Dramaﬁ*

”;_{Curriculumlf'

~

IV, 'lmplementing,Curriculunn' .
R
Implementing .:Z_xany - curriculum , DreSents_
difficulties, particularly .in aspects suCh as thel- )

' change inx knowledge and understanding of the new‘c'%-

e

l-.s curriculum, . and the .change ofr.role / behavior- .
;required fté implement the curriculum--a (Roberts,v.

1982 P 100) In general there»seems't0~be,a gap'

betweenv.teachers’ and curriculum developers QieWiofG

~ teaching:

. Curriculum development<”: has y proceeded’_f
~seemingly in isolation from'the process of -
-1mp1ementation.v- ‘This.. isolation Seems tO

. occur " as a result of developers focuslng on

- _the - ideal -.and attempting create a.

universal setu of" experiences for teachers
~and .children. (Boag, 1980 p. 141) :

i



Common’ (1 98_2.?" p- 24) shppor'ts this "\'riev@ R

It was thought that a better idea; coming

-~ from. the +top ‘of the system, . the policy:?
. le el,  ‘could “be translated by expert
'designers 1imgo a-curriculum that, when used
‘. by teachers, “ag intended. by those. eXpertsr
~would - change
something betfer; R 77;:]L¥w'I9J$?

. ',_0' o

But- 'Common (1982, ,p}_ 24) admonishes ,rT"It ;is.wf'

‘impbftant to: remember that all reform starts at the;a'fuff

’ -

classroom level. : ”‘-‘fj el 7] . oo

eaching = behaviors Anto . .

;;Ih' fact -thé- deve10pment- committee ;forvﬁtheh’ﬁf

'.Alberta Elementary Drama Curriculum included not'

‘only.- two . university | professors and two. drama

”supervisors, 'butr also three teachers who could add:“f'ﬁ K

' their _contributions from the perspective of the ;,H”*"

“classroom » teacher"'-ff >vBols"

1fstresses; that %eachers ' kndw edge 'of teaching

tabpééfsur" ¢to jbef:A: situational _' everyday,;‘

g1983, p. 29T

';commonsensicalr’h what works ‘at the time _in that;ffh]”

fiopgosed to the highly specialized _universal viewlofT

}n'theorists. 'ﬂi

'b,_particular -situation, under 'the; circumstances. as[;aﬁ



" The meaning dof' a curriculum emerges from the -

dialogue among the curriculum developers However,

’-ythere 'iST-often a gap between this intent - and how*v
17the' curriculum 5157 actually 1mp1emented ‘1nto ;the

jclassroom,f according to_'the teachers’ beliefs andv

=

flevel of comfort with the content or’ subject'

'7fF@r.;vfteachers, fpimplementatlon . is an

‘ffinterpretive -act. A teacher’s perspective

o of - the curriculum plan is grounded within

Jgfmthe' concrete ‘and contingent‘~classroom
,_;uw,}ysetting : of o “these! children  in ‘*my_f‘

"T[’ﬁfclaSSroom Yo Int?rpretation -~ of the

““curriculum depends upon. the teacher’s stock;"
of knowledge and: beliefs about how children
-“learn,t ‘what society ‘wants, what the future
COwWAILY be. . ‘like = and. the - teacher’s’
ﬁlunderstanding of ‘the" organizational ‘context
of “their work . (school ~ policies, the
wlnadministratlve style ~ of ,the"prin01pal
- school - district ;',organization.ﬂ - and
L regulations,’ various ministry ‘directives,
~~and so forth). ,The interpretjve dct s the
v‘effort- by . the. 'teacher to fuse the horizon
- of " the currlculum’ plan 'as text, with the

‘.horizon of  téaching as a lived experience
(A%ki et al., 19@4 f 2@) :
Because of unique participatory‘nature of

\'

frdrama, teacherslocannot fall'7back"0n3 a body'jof

,/ gj;,‘

fknowledge go(;teach from, :asftthey can in“otherxjﬂd

,/'

o subject /areas, if they have difficulty with the .

fmethodolo%yﬁsinvolved d Also,;thecause 'the»Albe?tah;f”
'ElemenWa%m Drama Curriculum isd:a neWtcurriculum;
teachg;sm- inot}.have ra‘ nrefious 'one.:for_iprior;‘
4gw ance o o _ - S

.:)
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,Whénﬁt 1ntroduc1ng La héw Curriculum:, 1t

. - ) . . Az
. . 1 I - i
b { B 1, b
L
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I P 5.. -

.vimperativef~ that inserv ;ng ydiﬁd oo follow—up'
consultaﬁion 1s provided to éie teachers.’
LA 4 , N ORI : Ly e ?.
AT ; . : v’
$ !

T

* When ‘teachers are left t6 use an innovation f:[En

behind - closed and- separate ‘classroom doors,. 7 s

H

without . Support structures,. there.is little : 55{3

_lgkelihood ‘ -much- 'change ~ That 1is,

"~ tdaching | practice wiil remain basically thefa'

. same, and - any - new- materials or techniques

CoCwill probably be - co- opted

o

conclusions‘ arising from the findings &f his study}

Sy

adapted so

. . ) e

the né#*fsocial /studies were significantly more'ufﬁf

H v

i

f"that ‘teachers ¢respond positively to whatever

'~ activities  , can be”, made ‘_available _‘to them*

¢ y

r."P =

’teachersp' without ‘ sucha coursesv";ffoﬁé’ of his

’Stddies Currlpulum,"teachers with uaiVersitb'coursesvf~-

'fadﬁanced'fihjﬁadoption of the innovation than were{p;"

?ffassistahce' fnom chané!-agent personnel and inservice g'"

that. they 1 g'like ‘the ‘same old things .and ‘

i %vents.;' C rriculugzimplementation is more ;- PUEETEE I
;f»tvthan thenmailing out of. a néew éurriculum .to - @;f“ﬁ '

~+ ““unsuspecting . teachers: working -alone with ‘

- .. their. students '+ (Commdn, 19@2, p. 24). a0

S j R ‘ C }- ; e _."Lﬁ_ -

| Crowther (1972 p. 17@) found that 1n his study }
S L L
of -the rate of adoption of the 1971 Alberta Social."



Jih:’theif ‘effortsf to implement educational change.

"(Crowther, 1972 :'p," 169) . Obviously,' any prior ;[f
‘uexperience in the subject helps in implementatfbn.‘
fThis 'resegrchv;sxudyv'attempts determlne howf.
| tééCﬁePS'5‘§it£1Q Véfiéd *dééreeg fdf'vexperience-_ur ~
"baékgroundu'ih ;dgéma.gdeélp‘ withu the new Aﬂbertgru»
"ﬁlémeutary-v Drémaf-'curricuiuh i¥ﬁfhuu Jthééelupiiot s

'ulteachers 1mp1emented the curriculum andfuthéib~y'

r

'feelings about the whole experlence

)

g
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|  RESEARCH DESIGN

very lconcept of drama encompasses allu

é%ects &ou ) human nature° - . social, emotional

4phys1ca1 ' intellectual.vf-spiritual ‘ sp'_xit"f wassrﬁfr”l

*imperatiai that the methodology used for researchinghl“f”

this = area should ' be qualitative‘ _rather “than . =

quantifaiive. | -The5 fresearcherij-didvf_not*,-wan%7:'

'statistical"'data;r_hhut'f wanted instead analyses:h

'jinvolving in- depth insight into the- unique, specificf'

‘ Analysis- of .any ‘kind Jinvolves a ‘way of-
. thinking. It refers .to the systematic
.- examination of something - to determine its
~ parts, . the relationship -.among parts,.and
their,‘"-relationship to " the whole
(Spradley,v1979 P. 92) e S

The research methodology used in this study was'

ethnOgraphic field _WOrk methodology "the search»f'

>

' fo‘.rd:;_,o’

- 31tuation of the study -,_;_ L hﬂ_j-ge :.”':3ffxﬁ’l

ﬂhe.‘parts of a culture and their relationshipsf}A.ﬂﬁ"

;"asl‘%%nceptualized by informants. (Spradley, 1979,f;;'*'”

p{ -.93). i Informantsi "variously oalled subject. S

grespondent;;or informant"-(Agar;_198@,-p.‘1)_are

. 46
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'p.'v 25) thereby becoming ’»"teaﬁk

vinf their 'own language or. dialect"'

"members sof thé %qg}ture being studied who provideu

f»information' tOr the: researche? about their culture*

i .'31
ethnographer" (Sp%adlag, 1979 P 25)

 One " . mgthbd "oy which researchers »Can"elicit"

') - . N N ‘ :
':ethnographic .interviews so the researcher can "1earn~"
how- informants interpret 'theﬂvworld ;through which.v"

they move..v (Agar,_198@ p 9d§) Spradley (1979.’

p. '58)' suggests thhs explanation and guidelines for

"ethnographic interviews

It is  best. Ato _think of ~ethnographic .
interviews as a . 'series of friendly

‘conversations ~ into- which the researcher
slowly intkoduces .new elemegpts to assist
. informants = to  respond ‘as ‘informants.

Exclusive use of these 'new ethnographic -
elements,: or introducing them too quickly,
will, make interviews  become like a formal '
'interrogation,,- Rapport will evaporate, and
“informants’ may - discontinue theirl-'”
“cooperation .. At any time during an-
. interview. 1t is possible to shift back to a
v"friendly conversation.. ' . P

- +. The »three ‘most important ethnographic’ ,

~elements . ‘are . its - explicit . purpose,
ethnographic ' explanations, and‘ethnographic;
questions. . o c o o

e

rs‘f;for  the

AT

Spradley, 1979ydp

"informationj from 'informants .is through the-use'of:p_”



_-?; Explicit i purpose.¢i-?__" When . an
. _4ethnographer» ‘and - informant meet’=tdgether .
.. for - an'vinterview,, both . realize that the -
" talking is -supposed “to go somewhere.. The -
. informant  .only .ha “a.hazy. idea about this
- purpose; ~ the - eth grapher | must' make it |
- ¢clear. - .. directing it in t ose’ channels"
- that ¢ lead * 30 ~discovering, he cultural"
kndwledge of the informant.-” SR
) 9 '2. _ Ethnographic explanations. : From the
S first  encounter - until the- Jast interview, L
the - ethnographer, .must repeatedly ~offer

* explanatiens - to  the informaﬁt . While " -
~learning an informant s ' culture.-g the .
informant . valso 1earns somethin g to become
A teacher. Lo N S v ¢ A
v'::'3¢ ' Ethnographic ‘.Questions;f,'~.,; tliree =
. .main types._. S _nff._.v' - o
a. Descriptive-)*Questions . _This type-'

énables  a . person to 'collect an_ ongoing‘*
- sample.-of ‘an informant’svlanguage.v-»
bl Structural_ questions.v These questions:.‘.
r-;enable ~the- _ethnographer, “to .. discover
”gnformation about -domains, the basic¢ units:
'in an - informant’'s cultural knowledge. N
find, out ‘ho nformants have organized
-their knowledge.' _
.'c..  Contrast :questions The ethnographer
“wants to  find  out Wwhat an informant means
: ff,-by -the ~various terms used in his native
T language.- S e e e

In‘ this_:study;f the{-reSearcher- USed~hethnographic
interviewing _methods to gain insight into the world

';[of teachers ‘piloting the new -Alberta Elementary

B ',Drama Curriculum.pﬁ.



"7fyear Edve%&qf the teadhers-weﬁ,

" RESEARCH METHODOLOGY -
, ' o /
. Bntry - o

“11@1

3 ‘ An e )

"..résearcher- beﬁore,[the‘_study;g’ Oné¢Was known 4'and
"1ndeed,_'was lthen'impetus“for this project ‘"The
'researcher had knownﬁ#orma Jean (pseudbnym)“when the -

thO'-had gone to college together many years before.f

® 4

‘provincial Drama WOrkshop lin‘ Red Deer which they:

wereb Joth attending in October, 983 —-the beginning(
of::th ‘.year 'ing which Norma Jean was piloting theh
df@m;ticuféicuium.z Norma .Jeanvwas at the workshop
ff&in 'fOW Satherdideas and'gUidance in&the teachingttl

‘.lr

ﬂfapprehension .ahout' the' curriculum and th pllot'

" a

-project she ‘gas,.embarking on Because she dld not;

~have a. drama background As felt__at:a,loss‘for

ideas :,and" uncertain about ‘pw to . tackle the

curriculum..  She felt that _the,'one} day of

Ny : J A

; thls'hstuéy were six Central
| :the"ney Albérta
pé 1983-¥ school

Staknownitotthev”

The researcher, ncountered Norma 'Jean ]at‘uao :

drama pilot. She expressed her confusion and‘f.

Ech



inservice provided by Alberta Education‘O for theyf

. Elementary Drama pilot teachers in September._1983.

',_.was"hot, enough. to prepare her for the pH"ect

' Norma - Jean’-said that at the inservice meeting, theh'i

' ”:&rama_ curriculum rad- hoc _committee had gone through7=7

the} new curriculum and given examples of teaching,

ybut -Sh% y felt ?she'.needed morer informationzhand'“
*backgrqund.s' >‘?;

After_ this énCoun‘tel‘»-at,the drama. workshop,.'he°“"

o researcher- did ‘not . forget this 'conversation, andfﬂ”~a

wondered how other pilot teachers/with 1imited or’ nov_l

'drama ' background fared with the. pilot 'program;f

;:Althoughglthe ‘original- intention' was'tto*interViewx

"teachers” WHQ' had 'no drama background ati 11 this

e

”did not"wogg for the study, because:the pilot¢

teachers_ in geographical -area chosen for thei

.'project had varying backgrounds in drama. This w111

SR ‘

gg-”111UStrated-»1n,vthe section entitled Profile of=v' '

the‘ReSpéndents;

As stated 'in Chapter Two, there'had'previously

"been ho Elementary Drama Curriculum in Alberta, so.

e the?:new Alberta» Elementary Drama Curriculum whichi'v

. '*has Just: been} developed was to be piloted - tested

'

for responses and subsequent revisions and changes ?

',».:*‘_." S. .

. 4 -y



’

by'”a selection of teachers throughout the province

l s

: The’lresearcher was informed by the respondents that

‘irepresentaﬁgves of~~school »systemsi,in AAlbertavhad o
been contacted by Alberta Education regarding thee

‘drama pilot program and that these representativesr'*

' had- then approached various teachers in their schooL

- .

systems‘ tov see,’if bhey would be interested iin’

Q

43piloting the p new ;iAlberta;> Elementary ,Drama"

‘Curriculum.

Ly .

Curriculum ﬂCommitteeprmeetingf_of tJune' ; 3} 1983, y
stated that;ffortyfeight teaChers' throughout. the

‘province" wouldv"bet offic1a11y piloting the':new -

SOme.agreedff'the-minutesvof the'Drama’

"Elementary‘ Drama. . Curr{culum in the coming 1983 84'

':school'term.

-’The"researcher,-cqntaCted,_the_centralwoffice“of

~Albertm Education in'Edmonton‘and obﬁained a list of_

teachers 'piloting-'the curriculum ;in i_ Central
'Alberta region . This area was sélected because )
'1)> it gw s within travelling :dﬂstanceb'of the‘”

researCXer' (Red Deer and approximate 100/km~/'66v

! mile‘d dius),-:and 2) »f the researcher ‘wanted to

'investigate .how' pilot : teacherS' approachéd the

&

immediate contact of specified drama consultants

provided by cooperating school systems as’ are

o

s

‘ curriculum ‘"on,their own"_} without the guidance and ﬁf"

v

.
B,

-
=4

U



' Calgary

:Data Collection .-

_thev teacher

s

.

avablablei"in 'major'LCentres*_sﬁch'/aéf'Edmonton or

e

. E s AR ‘ . /‘ .‘ - N DR ’ - . oo l“_‘ / : .
: . Nine . teaChers _agreed “to pilot the new Alberta

v

-_'Elementary ‘Drama~'CUrriCuIUm ih the Central Alberta'

“.‘-/ et

'areanf 'The- researcher‘ contacted »all nine of the,i'
pilot teachers"j first sending them a letter asking-

‘lif they would consider being interviewed for the

. I‘,.-

. project; then’ viéiting them in ﬂerson' at. theirsﬁfv

I3

fschoolszito vfind out if they had decided to be part”

4

of :the 'stndy; f 'Six agreed to be interviewed, and;;

" three declined The researcher sent letters seeking

¥

,.permission _ forivthe, interviews -tof the teachers,y;

I

iprincipals,';and' sdperintendents._andfpermission'was

™ . , . L

=
._,»v

7graﬁteq;ﬁ for ~thefiinterViews atofﬂéoﬁ’ahead eLThe o

T,féééafbherj contacted - each of”uthe; six teachers in

t

person to';set;'npffth time and location ofneachdh

interview

'0’

£V ..»f _".h"': S
R May.h 1984 ‘at the end of the' chool year in which.

,_.ggi,f .

- Drama Qu#rfbulum. One interview for each respondent-*:

5 .";Af.’ s

e A R C Vs

interviews' took place during the month offlf

52

'thad piloted the; Alberta Elementaryf;ji»"



was conducted. -The.intérviéWwaefe7conductediat;fhe

-

convenience of the respondents regarding location’

and time  of the interview. The date, - time,

cew - N

’,
RS 3

)

;f illustratéd‘in fh¢ folIowing1ghart:";jv":,,:"'v‘év

s . FIGURE 2;—'INTERVIEWS, ’

T

'y

NAME OF . | DATE OF | TIME |DURATION | LOCATION . -
_RESPONDENT' . INTERVIEW| - o (APPROX,) ,
SR — — T % oy
- Norma Jean May 7 ;qfteh 120 min. ‘Normq;JéonfS,,:
' : : ' school _classroom.

~

Sue © May 22 .oftéri 90 min. | Open hallwag
. 1 1 . school : ’ adjacent to%
S S L. . Debbte's )
' ' : ' : ’ ' | classroom .. -

May 22 _after | 45 min.| Open hallway.
o ~Sue’'s | .. ‘adjacent to {

' . ' ' Debbie's

T ~classroom

Mdy 15 “ofter | BO'min; Eiieed{s"
school :y | classroom

. May 1 after 80 min.‘ﬁﬂiil's
. .| schooll - | .classroom

May 9 . | even- .90 min.} Joe's home
1ng v v

v

dupatidn,‘ ‘and  location of each interview is



---classroom? S IR

All - dOf ”‘the interviews ) werev_*interrupted'f'

.occas1onally by phone calls,vstUdents}‘and teacherstki:tg

:ﬁ¢r,? other'r adults '_‘?0' teacher requested the
- rinterView: be.-done in lhis home. SO this interview"

'took placev in hthe‘ evening at “his ’home ;and was‘

)

interrupted by telephone calls,vhis~family going in

and»‘out-_of the ‘room,i and by heiifamily’s dog'

-

s,Desplte:fthe' interruptions, .the subjects (teachers. ‘
who by nature of their ﬁrofession are used to beingyg“~

1interrupted constantly) were able to focus in on the'ﬁ

'rquestions and gave - candid in depth responses.r-

hThe spe01fic question° the researcher asked the»

' respondents were

)

,q,r

 1.i How fdid you get involved vWithfthis pilot'h

H~project?p-"‘

_ 3
"experiedhe?

PR

':d3.- How many years have you taught?

projeCt with} andg how ‘manf .studentsj‘are 1n the”gg

>

z .

‘What : is ~ your - drama %vbackgropng:”fand

ld4.- What T grgde ‘ level .are you piloting t%e;;t‘”

hrS.-;Hokli‘didvv yoh <dea1 -with'uthep curriculum?_f’

,h(ie;: ':Did you' integrate dramae or uSe- it as a

z-separate subject?)

Lo,

A



e did you think of iw

e e

'5;;_H¢93 did you use the Curriculum uuide°‘ What.‘f

.}(,

What did you.nse for resources'7 .

‘_\8, Did you get o_tside help for the project°
u(eg | follow4up sgp%ort?) ho?f" ,
“-:_Q;‘iH did you ?eel about the 1nseryicing for~5
the pro‘]ect'> _ | ' | - |
0. Did your attitude toward drama.change as a ?'
result of the pilot project? EEU S o
Did | other, teachers ;come' jto.v.yout'foryg
assistanCe? L | | o »
»Q1é f.Did y ”}gulu" feel - pressuredui;~in f'lyour'&
. responsibility as ‘a pilot teacher’b | " _ o _
i 13 What would you swy is the difference between o
g drama and theatre7 ) | | ‘ib
14.; weref you able':to;'understanajand apply the R
philosophy of the curriculum guide° . »
15. *What would you say is your own philosophy of e
ldrama?" o | ) \
| i‘io. Do'ryou:.feel»_norer_confident-about teaching
drama. now? | | . o | ‘T;"
~1]ﬁ Wbuld you teach drama next year’2 fb‘
’18.' Hoy_would you teach drama.another year?‘f 251



%

9 How did yv 'feel about d'

lher? wguld you'do it again? fogz.ﬁf
R ' V3 4 ' oo -. ‘.”‘J .
you feel aboutpfﬂhe experie ce.of
e . li - . )‘ 06
vama pilot teacher? How ' dﬁﬁ you feel about.

v.of being a pilot te

2@. How = dj

l being a

'the pilot projec¢ itseﬂf? ﬂ.;{'“‘}

Occasionally,i responses to=onelof:t

‘:,questions would : include @hef=answer*wtdf 5h82ﬁéf1=7

fnquestion'fsos this second question would not be asked

\?‘Lbecause ‘the researcher‘ had already gained the l';dw"_i

S - - fﬁ

i'appropriate information. ll[uﬁ_ i:n'h vev_

A “good rapport éﬁ established between_*the,h

',researcherbfand 'each‘ of the six 1nformants,,and‘the‘v””

"iintervieus-[went more smoothly than'the researcher
. s ) ¢

hadf'anticipated;-: The communf%ation flowed and.xhe‘d

'-.interviews{ 'eﬁdEd"ﬁby" mUtual ; consent -when }fheﬂe“ G

researcher’s questiong had been answered thererere 5f
_no . more comments the respondents Cished to make; andw'¢'ifrl

»;ithéf discussion"regarding 'the subject of the study
ghad:‘_ended ‘.orfg shifted to -other ‘topics ‘f'jThéﬁ

"_reSearcher"'and the respondents informalLy discussed

v'

~the” subje .l of - drama 1o the classroom on other
Jbutﬁd' these_‘ discussions : wereff;nbt'”
tape recd?ded or formally used for the study et i

- : - : B



" .

o transcribed 1nto a written documen

e

-respondent’J

.o

Data Analysis

pThe';vresearcher . gained_ ‘permission-gfromrtthe'"
: ' ned. T Lhe

respondents 3tofk

'

then perused each ,respondent~s

'pulled_;out hall“ ansWers applicab

general_ categories to be analyzed

Questions, Chapt%;', 1% eg., -res

refers :to. this ‘as a domain' "any

:thatv includes other categories is

memberS'-oﬁ af domain— share at le
— Y | ; :
“ meaning.'" Spradley _(1979, p.-1

”that' :"combined , with ethnograp

ethnographic analys1s leads to
particular cultural meaning system

As_ the:ﬂresearcher studied

S various categories,' themes began

&
By

A
7o

‘ﬁ”bhe-interviews,jso each

‘aGidio-taped, " then,

t The researcher

transcriptions andfr
le to each of the-p“,
(from the Resource.'
ources, attitudesr
.drama» background etec.). ‘; Spradley £ﬁ979 P- 1@@)'
symbolic &ategoryu

a domain » All the:

ast one feature of

42) furthen statesv

hic interviewing,

the discovery of- aif;_;f'

the data ‘in:.the

P2

)to emerge. in the'

5T

form of --threads of commonality among the SUbJects’ s

A

" responses (eg.: thelrrespondent

their.'lack of drama training,

follow up support with the project,

s’ concern about

oMo

‘their desire ' for’

etc.). o



o 58 "“_.

]g;L» ': The 1nterv1ews were- then analyzed according to

.

thesek themes or patterns arising from the subjects’

responses R Aq-“_ T ”ﬁz ' _v_‘;_;_;, s
s % D T e
. . Cultugpal themeso” are elements ' in the’
cogni#ive maps which ‘make ‘up -a culture . U
. Themes " are ld?gerl.units of thought.w They =~ .+ -
- consist of a number of- symbols 1linked into~ .. -

meaningful relationships,_‘(Spradley,‘1979!‘g
p.-186). o e

CthIUSionsl;reSU1tin8 from analysis'_Ofeﬁtn685.f

themes are presented in Chapter Five

Profilé of the Respondents,

This sectlon offers a profile of the six

i,
teachers who were 1nterv1ewed for this\project

»hFor background informationapthe researcher will

!

"'present hcw, many yearsf@f teaching experienee each/

. teacher had,f whax grade was being used.in the pilot |
-’;vlproject <,hoﬁ Qmany students weredih each classroom,vf .o?'
l and whether the teacher chose tq teach the drama as-'
a separate}vsubjecf or -to, 1ntegrate with 'other:t
@pﬂﬁects will ?e ;explained fIA”description of the-

LN L
Dy gphysical facilities ,nsed for the drama classes will:

A . 'v .’ T - . )
e e AT
A also be discussed " ‘--,l L ‘ SRR
az,w EEUET (o o L Sl
L



?he7isix*npiloti»teaChers,.had,Varying‘degreesﬁpfﬁ"

: involvement with drama. The‘peSearcher asked eaéh-'

e

of the 'intefviewees to reeount any drama courses,

they ' may have' taken, prior experience 'teacH\hg'

59

B drama,“%pdlranY‘other genera1 involvement with drama

- they may have had.

T»For this section,_the.researeherfwill notjmake'a'v'~'t

Ty ya

distinction between drama' and theatre,h but ‘will:

'Letany kind '_ o G

.. a) Norma Jean

s
B 4 su.'

Norma Jean, an athletie woman  in her

mid—thirties, 'had- a strong interest in'SpOrts ahd a

P h& prior experience the participahts had with-

backgroundj‘ih -high school social studies - égé wasvﬁ-

in  her sevehthd.year‘.of'teaching, and was pilotingQQZ

Sgudents;' The SChooi“was situated 4in a‘ -

M_hnity"° o a small 'town in very close . .

:ﬁroximity*%o"a medium- sized 01ty
When Norma . Jean was’ asked ;what'_her: drama
‘background was or 1if she had‘taken'ahy drama

I



&

- any Wkind. of tdrama, -if-haven}t_ gotw‘a courseqin_”

drama."

"oonfined to her own classroom | ~‘~.f ‘jsu_f*’.f”fo‘

~courses,  she:’ replied "absoiuteiy- zilch" 'd she

v ? ] SRR
.‘ |

”eXpiainedﬁ e""vae had ‘no. experience ‘i n. my 'ownhvh

“'schooling in any‘drama ST was never directed toward o

f

~..I . always - ended ~ for - -‘my personal - c
.“enjoyment, thea:}" so that's where I have . .
~any - interest.. S‘Dthere 's.a certain amount .-
~of © enjoyment in aesthetic appeal for me and

~also .an acknowledgment that there are a lot .
- of good ‘things, that can come out’' of grama

I will: ‘acknowledge that. But my personal;,
I have absolutely no. training whatsoever.

Beoause"ofghher}familiarity with $obia1=studies;g
Norma"JeaneAdid " the drama asfﬁmostly ihtegrationdinﬂ :
- _  "mos? irogration.in.

‘the Social- Studies;“~and "one particular”time where*, t
it waSi _3'cnora1 reading for ChriStmas ‘and for

fHallowe eq ’sHer drama sessions were basica11y7

Though jan.zexperienced teacher, Norma Jean felt\n: .

that she ‘had quite a few "problem*students" in her

vvclasS' this particular year :’-f:_that 1t was ;a“

"difficult" olass.g,



VRN

~

Norma - Jean.'"was known.fgtopﬂ_the researcher ;‘

prewiously,_ and as was, sta¢ed earlier in this paper,~.u'

*was the impetus for this thesis

. * TP . "
. . . c e LN IR . - ; N
) . . . .. [ i R TN I ce
b Sue - . e ] AR S cn
== . ; S . . o, R .
. B : R . . . .;-u,_ > C ] AR . 2.
: PR B Y . .
. ~ A -
Mt - <
J 2 Lo - &

p\t-.,

A ogfite, bubbly young ;woman,‘»sue was;in herlk

fifth yean- of teaching THe ﬁdﬁy échpoﬂ'ﬁn which

Pt

%
she was teaching in this particular~yearswag‘%ocated& .y

b -

in a little :'villag’e' placed right 1k '@h midﬁle ofg .

y ,"Q,‘.AV N+

the prairie.d totally surrounded by farms and almost

an hour’s 'drive from 'any ‘major commuﬂity,, Three

e

buildings dottedurthe school yand. én one side, the;'f

S

g&gh school,, and in the middle;_Sue S. school where

I!
v

'ndergarten'ifonifth other side, a compact Junior’” :

-grades one to six were taught in three classrooms onr~ .

the; main floor of the building Sue piloted thedf”
drama project' with her' grade' threef.~ four;splitg

_class of thirteen students _ She taught the drama inh;

‘@ R

! -carpeted room in the basement of the school —-one'.

._which, was used for the lunch room and had tables and"

]
Sy

chairs - in it fwhich the students moved at the
béginning:ofleach'drama lesson: | B N



%'
et automatically the first, as soonfasffhe
. door’s ‘unlocked;, they’re. in._ there moving -

the ‘desks,  pushing ‘them to the sides and °
stacking . the ‘chairs, and they get them all

4put of  the way. and then as soon as . they re“'}o()

. done, - - they sit . down and = waix .. for . -
- ‘directions.. e . T . S

v

‘Sue’s experienceffﬁliﬁfmdrama.wehtffiéht'baok‘to3:"
]"é‘ﬁbi#l fromf.eehoolf_yeeg’”'”elemenfary,_ ‘plays and_
Christmas blays”iandtoetuff.'like '£ha£l.lm I always :
managed to' geff;the' leaa‘.rolei'eomehow.'ve I eah;»’

'memorlze very fast -~ And fhen,iﬁjiunior'High.éI took

a drama option.

;o

then - at University, 1 took Children s_Drama; She
. elaborated on this course: "This 1s strictly
‘ ‘fcmeative *drama,” and they got 1nto movement, mime.fh

”‘improvisation, puppetry,_ha"litt1e~bit of puppetry;

hfi]the; curriculum guide- covers." She also had "a,lot-w"

“ﬂ;of dance background "
v, P 'v-:"" N M

'-jrp - yeari before. she piloted this drama course.h

".i

'Qis taught an eveninq. adult drama‘,class for the_’

' ngontinuing Education' department “in _her . community

" Sue took more: advanoed' studies as. well ~ "And

e’“:?ﬂ'
?”f52'5-

‘"1;Qand storytelling It was very well basroally whatif”

'e:Sh had eight ;adults enrolled and. although she was7q'



k4

"a' nerQOUSIewreekfythe FIFst night", after'ﬁhat'"we*“

had ‘a great time " .jggﬂfact‘ the c1ass:was;sueh'a,

9°

-positive' experience,"that she wanted to give dramai.'

9 B /-,

"AworkShops -te/‘ her colleagues- NI feli really:n'

f ' > i o

: .
éeybw after having done that

.‘\.-

.-77
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i

- Because of Sue s experience and background ‘with

5= i

drama," and her keen interest ;in it ' she 'felt

cOnfident enough to present the drama as a: separate
‘J/" e ‘

N

subject and to integrate 1x-'x 'Q‘k; f‘;w ,
| A

e

J_..

-'It.jsort;beblends in a lot, espeeially with
.~ language arts, like a lot 'of the/'components
- .that ~were 'part. of 5the “drama;- like: 'the
choral - reaﬁing,,'and stuff ‘like that
‘hdhdle ih ‘my, reading class I don’ t do’
/anything in my - drama ‘period -~ don’t touch

.. that at all. . So!- basically when we went
, downstairs - and did- drama,< that's when we-
(4 did things 1ikev,, ‘movement, - mime,.
.7 .improvisation, stuff like that._~* R
' ,/,

4

During the same time that Sue was. piloting the-

drama project, .- éo ‘was’ her colleague and frlend down
o o " " ‘-/ \3~! . . .
the "hall, Dehbie”j '

l'cdmfortable doing it,with the teacher§ in. thp ceuntyi

¥



-Sue, 'Debbieg was ‘also’ in her fifth year ofni
'rAnd she, too,_'was a lively, energetic_
@.woman hard  at work ,teaching in this.tiny_f’t‘

-~

set ..againSt- thek:>backdrop;:vof-'gthef-

Deﬁgie was doing fthe pilot prcject_ withfher
‘grade one - _two ‘class  of . sixteen_étudents,' Her
drama classes were scheduled’into the carpeted room

-

nin the basement which contained no furniture except .
a piano and "a couple of cupboards along the walls _
L Debbie had taken a half- credit course entitled_i"'
. "Teaching of Creative’ Dramatics" at’ Red Deer College
ffbecause‘:the_ year. before the pilot program came out,hh

' they decided to teach drama in her school and she'_
X v : [ U
- h-ad a : -"teeny ._,bit of background but not enoug* to -

dteach fa_ full vyear, sof;I--said ~li would take this“
-fhalf credit .course ’and it& really got me started "

- -She - also. "read a lot of books" on the subject.. The"
: /

'7’course"was ’"some practical and some talking about

P

f;it;- and the differencen between drama and theatre.grtf

~

And'fwe learned a lot about Dorothy Heathcote,:which

I found really interesting We had a. speaker 1n5'

o

) about that.



[P

' Debbie ?ekplained, how sheawasoteaching_the drama]

‘ by ksaying_she "was doing the integrated program but

I still ,havé it an hour a week that 1 do it as a

_separate‘ subject = two thirty-minute periods. - She.g

,elaborated on her choice

sorts of .
ose, were -
c. They’d '

Well, I Jjust' chose, well,
things = I would »do, I s
integrated because- ’of their t
relate to‘-thingf class instead of
Just -doing, taking like*fa' ing period
" and ‘doing drama in.  it, I jus® saved the
‘drama activity and do . it ‘in my  drama

period. . Also, because I teach a split-'
- grade;, nobody’'s ever on the same ‘story at
the same time - I have three different

reading groups, -so I'd pluck a story out of
one of the groups, read it to everyone, and
we'd - do. it "in.  drama. It’s really
important, too, . I think, for a split grade
‘or for any class to  do’ things together and
not just always in groups

D) Eileen

'-_;Out ;of “the six people interviewed, Eileen had

‘been 'téaching for the - longest,vperiod‘ of time:

Lo

twenty—twoyifyears,.fw Her forthright mannen:>and'"

straightfdrward.~answers’seemed typical'of so many of

the independent peOple. who had gravitated to' this

»selfQSustaining gtown nestled in the shadow of the

‘Rockies. Eileen hed taught many grade levels and

65
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ga“'i

combinations. of classes over her career, andlih'fﬁis~n‘

bgrade _five-*room,» which was fully carpeted"_"andfi-

usually even tell. them ‘Take off our shoes’.vyod

_o clock they would have them moved "

‘I took a lot of dance.

'Parficulaf\ﬁyear7-she; had the S}range schedule o
'teaching a grade two class each morning and a; gpadeﬂ~i“'

five. class inﬂ'the afternoon .,The drama Pilot wasﬁf'"

v.\. . .

"done,.w;th':the'.grade_~f1ve_ class, of ‘twenty—seyen‘h

dents.. Lo R

'The'ldramahclaSS was taught in the gym, Aor/in_fheu

know.". : There were-dQSksvinrthe room, but "the kids
were \\rained ' They knew'right way'when they'hadﬂfd

move theh desks, ‘and’ usually when I got there: at one

Although.:Eileen vtaﬁght_ the - drama pilot ‘as a

'separate subject, she feltfthat "next year. I would

'integrate- where?er'/I could - it's so much more

.
T

. meanin’gfu,l._‘.f' '.‘-"' o L _ : - ; P ‘

' Eileen had'-agreed"to;do'xhis’pilotibecause'she.

vused ~to- teach drama 7@sf.options'in.Junior'High{"

e
4

She hadbi"taken an awful a"1o.tﬁfof {creatiée,dance.f

<

.Creative moVement- 'ﬂ my minor 1is in that, so’I’ve

done a lot of that I ve done. a lot of movement and

stuff because I used to teach a lot of Phys Ed., so
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w111 ‘s background regarding tdrama‘ was totally-
3.'different ufrom‘ any\!of . the: ‘other five'/teacheré
";interviewed for the-brojeCt 'Thie tall, bearded'man;

PASN

: had "been involved in theatre for. twenty years, both

at' a’ professional and~an amateur:level,v In fact
he interrupted his teaching career and "took twelve"
’.years off to be a freelance performer" . At the
*'time,.,he “wasr-also writing telev181on scripts and .
i playing%‘my.‘violin in - —orchestras, and all sorts of>
‘things." | o S

Altogether, Will had, ’taught for twelve years;,
.And although he was the only oﬂé of the six teachersi

interviewed .who ewas teaching in ar c1ty school heg

commutsﬁ each day to his home outside the 01ty where
.,,Q

-he was a. "gentleman farmer ' .

Although Will was teaching drama to gradeS\three
/ four o four, five, six in this particular year,
his target. for’ the drama'pilot program’was a grade,

. R -2
four class of twenty-nine students.



1;"'
"v'He_ taught the drama as a separate subject to the?
."‘grade fours due to "timetabling constraints, but "he
| ffelt it would work better as Wan integbated thing
. rather than as a separate subject - ‘i.' - i - &v
" The class was taugh “in his home room JhiCh had
faA nugg but also contained tables and chaips so "the
hassle ]is through always having to move furnitUre

'-He coﬁhented on this later in the interview as we11 »ff“‘

<

I need the time to be able - in drama__ tneu
thing that’'s  frustrated me most has been: .
‘the physical setting here.w So many of the.
creative, . or developmental drgma things A
that require a setting of atmosphere and so Caterl
“on, I haven't been able to do. - I haven't LT
. . ‘the " energy . to .set up- because of . the SRR 3
: 'furnitufe-— moving business : N SO, ; : Lo |

CoW

" Thdugh“vJoe *hada liwed i"Canada'for many‘YSars.

’this short,4 dark haired man’still had a trace of an.' o
accent from his-native.NeW'Xork home, He fqlt this h}ffm
had hindered‘.him from 'participatingi in- community“ “
'theatre productions,esomethdnédhe ié@icatgd h?'Woufh?.

like to do. :' 'b S ! | |

[
LY



vy -

f"finéen'fback ’aﬁ (the fin8 arts donsultant) by saying S

>

- obligation,-'a professional obligation . he';

_have ‘to be inavdramay‘to- facilitate otherupeohley

—- -

: o

;on/(at I’m out here idfthe wilderness trying to'c'w‘v
; ot
surv1v§

and you in your cushy’little office cou1d¢»

_ : b, i : & o
instills me vt0jkee§ going.' I really felt that

“have - "at" 1east -got g us together - because' that ’ ~(

‘Ij _couldn’t keep’ my 'thoughtS‘ and 'my -motivation" 'it

going " She felt . the fine arts consultant hay

"man : ' o
N NG

o

o i L e—
.

.involved with it getting _ together - he ‘could

, .
: facilitate it‘";‘f , . r"

b) %—In” anothea-vein, Sue,"_""h“_:)'had's‘}mé prior drama.

experience, A spliced her 'positiVe_.comments ﬁwith
negatlve comments "' . PR B

"The first 'meeting we -‘all met was really} v
well-planned, and they. went through all the e
various .components and -did examples'. for -
us. . It was\ all very well—organized and
'well-planned I think they must have met
prior to ‘and decided who was going to take
-over - what and ranh through it and. everything
to make it smoother. But I know myself and
?Eremember - that = day, .like it really
red me because I was Just sitting -
~watc ing ' We. were Jjust sitting__and“wéf.
weren t really involved ' © ' SO

And I feel as. a pilot teacher, you

- kno beeause’ were asking us to teach

dr : Iwrthink hey should have had us

participating that day and- doing drama. It
was fine for me Qecause: I ~knew, ‘I had =~

/experienced it bef re and maybe that’s why . .

T was. feeling really gung -ho to’ be up there DA

e e . - . e



N

Sue replied "for me, yes.

o

- and I
'upsetting that I couldn t be involved, “that:

“1n, = shq

: Ja

there and watch.
~enjoyed it,.~-but .1t was . realJy

I had to ¥ siit. and watch. And we were, Just

~all around ' sitting in chairs and they just:

should

went 50 " the center of the room and started
h
set up, and how it should flow

it looked»polished,—_like}:I~couldvtelld

" And - then we discussed it. We'd get

into small groups .and we’d discuss it. .And

they. ‘would pointr out, -you know, why- they

“had .done such and such an activity - you
~know, _that - was an

improvisation.
~all sort - of 1led .,a little, a small &roup.
B m . sure there were lots there where -.

example of
They all broke up. and they

drama. was. a new experience to them and they
were probably comfortable. saying  ‘whew,

-thanks heavens, we didn’t. have to get up
“"there and do. anything’.
opposite. I just walkKed - out of there
' saying ‘oh, I wish .that I could have been

up: there" doing it too’'. 1 just feel, if

"~ we offered to pilot, and ‘how .else are we

‘W1thu them. It really bothered me fé sit’
I mean it was well-done °

Whereas I was: very.

~going. to take over our :class .unless ‘we

-~

wing ~how. a typical drama . lesson.’

- from one activity ‘to the next. And they_-
 kept things .moving really well, but to me, -

= ~experience 1t ourselves?’ They should have @ '
‘had us  inVolved, and qoing a lot of of it
as participators. ‘I think 1t would have
"been - more ~beneficial to - the teachers who
haven’'t had 'any drama background ... I o
~ suppose this is why . they chose not to .
g because they felt it was Jjust a one-day-
«  thing - everyone would be strangers:and
——————f—feeling ‘inhibited. = But . I don’t know, I

don’t . think it would,have taken too long tox‘

break the ice. 4.
> . .

When asked if, ,a¢ one-day inserv1ce was enough

She explained'



But  I’'m- not sure I would say yes, it was

for -any of the' teachers that were there.
,_Drama was entirely new, and there were lots,
there,  you know. - L talkéd to- quite .a few

of’ theffvariousz teachers ' that were: thereﬂ"
‘piloting and ‘there were '@ lot that wpre
‘really 'scared to do it <.. Mmaybe they
‘'should have had one more meeting 'or made it

a two-day '-thing, two consecutive days .in ‘a-

‘row, -and thg second day had us up doing it‘u
and involved us. _

N
. ' _
»

"fwhen'.askedi'if she got any outside help for the‘

7“project,_ Su replied "No Did she want any? "No.
not' really."ilI_ feel really -comfortable with the-;_
drama "o When asked i? the fine arts consultant for

'this, area helped Sue replied "wg don’t haVe one.

itThen.'She" said- "Oh you.re' talking the Regional

fShe explained -“we don’t'see the regional office'out

e

' here..v B guess because (the count& office) handles

i all their . own and they do. such a good job really,

‘ o
with it that there s realIy no reason for regigpal

office,tto‘ﬂ., _Did sﬁel ever. feel the need to phone

.

- anypne T“r 'he'l.p?.”vv—[r"'No.  Aleough she didn’t

elaborate jon thisfanswerﬂ'Sue'may not -have required

'central office ‘assistance for a number of reasonS°'

| &
h had solid background in drama and hqg taught

the' subject ‘before so she felt confident doing the

Pilot'7brojéct; 7And.'she3'was§ able to. discuss the:“

project' with her colleagUe"Debbie,d,who was also

'dpiloting the drama curriculum in the same school i



©

. . . - .
. ) . L )
L. . . -
. . . .

;c) Whe% asked how ‘she felt at\ihe end of the day of,'

- the pilot teachers’ .inservice meeting;_‘Debbie_s:

»ﬁrior experience 'withf dfgma showed through in her"

_responses:
- N ‘. N . . . - . L v'

\

t

It was very supportive of .- the sort . of.
things that I'd been doing for a whole year
" in drama, and it was very introductory and
'I'd already gone through the introductory
type - of things, and'I probably could have
used some, how ‘would you say it, in-depth N
~or - further sorts of. things about drama - I
guess tn-depth, that’'s ‘what I'm trying to
-say. . And in my particular ‘level, 1like I
.don't see that there’s a whole lot of value
doing these uppér elementary-junior high
type “things  in drama, .when I’m not ever
. .involvéd 1in it, right now - like I'd TatHer -
Toncehtrate on  learning a . lot more about.
what .I’m doing. The. one- day thing was just
‘a’ real introduction, that was it. If I was .
going to have . a  day for me % be very-
selfish - I~ would have had more in- depth
things at my particular level. And that’s. ., .-
not “what thev day was meant to be. It was
an introduction to the]entire‘cUrriculUm.

'aDebbie was ' asked if she had received any outside ;

help with the project through the year. ,She replied~

"no." The fine ‘arts consultant "hagn_t been to the
school once. .  If ;someone_had come, if he had come
) ~out td give "me some suggestions or Vatch'my_drama5

S SRR

(2N

class or said ‘you cauld be ’doing this’, that

~
- i

\ . o



. o o
”H;fwould Qhavé been),nice.:{;
‘?lit.”:'I’m n\;:%he type that sayé ‘rush out and see my Tl’
;j{class.,; However,, later i the interVig; DQPbie £
i v T ‘; .:."{':’,J,’, _ ’-s.,, .q’:._‘_‘__ * : | a
;I'.really tho ht ~the fine: arts consultant_

R

“‘would be ' dut to see-wBat was: going on, to °
. see 1if T was having any*problems or to see
Af he "could give me -any: suggestions or
;Qimprovements.,,;~l expected that that woui i
- % happen -‘at’' soms; point in the 'year, t
~» didn’t,- - And I've’ ‘had basically no. contact -
- with anyone since_ the day of the’ workshop |
-back " 1n September .or October or wheqever it
was.. So: I’ve beeﬁ'very much on my owm. T .
. realized if 7 I' had been having problems, I
';could have phoned him, but ‘
L /’ S

s 3

v“Did Debbie think the fine arts consultant could havef'

P

helped "I have/ho idea " :_fjv , ’g f ’lfv.}

.When Debbie was asked if she felt okay with what

.Sheb was doing\ in the pilot she an;Lered "oh yes{_ﬁ

I've seen real growth in my sgudents -overfithe

.04 -

- year. .Debbie_s prior'iexperienee teaching drama.

z‘x’ -

v“made her comfortable enough and»,astute enough tof'

‘frecognize ‘this Yé her students

N

A

Cay Eileen had also taught drama before. “When asked.
‘what“"he thought of the pilot teachers’ meeting"in

’September, she replied "It was very good " What didd

A

it do for her? '"Well I think that my condern was-l




 hoWw 'doh you f th}s whole sort of thing? And they

"said - you haﬁ to do- so many sections, but you know,_‘

ito;‘not feel that*.we were forced to'}haVe to do .

. AL

aeverything that was 1n‘here —-because everybody was

‘worried about that e - ‘..l_ “1?7?1

" She thought _the day"was "well organized and

Y

-'they ;had 'like ‘a 'mini-workshop because there were '

=,

',people there' who had never°taken drama, have neverh.

been involved andn'thgy were, sort of had us do-

things 1n; small groups . They would take a small

group: and they wouid present and’ work witd ;ou;kso@";

b -

"rthat we'd féel more oomfortable Some people were

,reallyh uncomfortable She surmdsed these were the

- .people ‘withfjvo -drama background: Pﬁou couldttell;;,_ .

. be something it took months for you:to make, becausefv

'becaUSe'they hurig back.. Tt waSjvery“obvlous-zéy'
At the meeting, they did mime and "a little bit

of,.puppetry"Just"witH"styrofoam .cdps. - Just so ‘f”

everybody said we. had no tine.

. : : .

When/.asked if she had received any out51de help
from °any0ne, Eileen said "No." »Did she feel she

wanted any? ‘"Not really." She "felt safe enough"

. . . . 4 ; , , "t
people got the feeling that puppetry didn’t have to %ﬂﬂ*

SN

B



1
N

."

O3 rkshop that ye had in Edmonton last
pn\ was tantalizing, Syou | knOWa. R 1 A
' ifs . going.. . And then coming back to- the *» -
room,A,I really decided that I would . f
_“'with the suggestion made that.we deaml
2 g .one,, at. least one- of -the moving
'”aspeots,' ‘the speaking aspects ~arnd then the"
: combined things._ That one workshop really

e
LA

] o LN N
é‘felt the need for support'

?\

2

%&ind pf thing :whereage just you know, it %u“'__,"é
was a—very -general ‘sort. of thing. If there. . IREEE
been..., a  workshop that .dealt’ with . <./ "

géypmental ‘drama,’ ., then I would’ve been AR

t bang=~o. o The opportunities to.talk"

7 with other diama " teachers - -and -~ have’ moré

e workshops would- (have helped I think I

o .really felt very isolated o v , .

. Lo i e ) R v

# L : m e oo ey

;i will-'streﬁggd that teachers "need to have a lot more;

A{vm
PR » ,

time to actuali"

flect on what wve're doing..

. -

f;j‘_f) ’Will had made just . a- few brief ucomments

.

.regarding the insérvice day. but Joe had many stro g"

-opinions about the‘inservice meeting

.) . 3



" . . Tl ‘v':".'\
. o . . A

Well, I don’t knbw, B3 may have been one of
".the few people that really wasn’t impressed
when I went.up there and saw what they were
. doing "I mean - some of it’s good “Some. of'. -
it seemed ‘o me that they. -had ‘pulled 1t..
together rather hastily an;gweren’t quigte 7,
Y

convinced what ‘they were:dojng —'differentf.,_
types of stoﬁ&telling ‘and- laymaking and " S
dramatization. They went togall of- these, e
I'm ‘trying to think, like _something like: .. . osleesr
dramatization-. skills where -the kids are s
throyn 1into a situation -and they develop as. -
‘they go - I find it 'very hard with the kids
-~ if they have ‘time to think about- it and
then go into it, théy're able to - so I was'
just wondering if some of these - things -
weren’'t —hastily Jumped inge. . They’re nice: - _
"ideas, = but Ij'don’t’.thinﬁa?they gave  us : —
.. enough tools. = - . h - o "

-

!

;“T;He continued

‘.:‘,\\ * . S o ' . . ) ‘.' | .p'

{'The one-day nservice - - I thought it was
. B too . much to'o ver. in too short a time and I
xj;[‘-j_fguess ‘maybe  there’'s an" assumption =~ there® - -
g7 that  people, had an extensive background in w0
~ .., drama., ~ I .-don’t know.if that would be the

fuassumption_ they - had made,,but it seemed to

. 'me that theyjsktpped'over'a lot of things.
.. They went  through (every - one. ~of those ‘
' methods of -teaching drama - and they look
&ood when you go- up there. - And then you
~come back %o your classroom and try to do.
them, and all of a sudden things don’t seem
S0 clear anymore.. So I don’'t think"I’ gave
every one of those.eomponents a fair trial.

-

T B R B S S 3
How did he feel at the end of the inservice day?gkq
‘ Rk : _ | é



. oA ,‘u 'v_" e
R (?‘ , S e

: I think from 1nService you should feelha,,ﬂ_
 “excited. . and . ready to go. .And-I left. there

c-with -a little doubt, a little: worried ‘about . .
-where I was £going: with this and I was going_~?3”'~

o tackle this all" together." I think it
.fWgs” too méich - to handleée 'in one . day. “And':
then ‘each one.  of- . ‘those -“wasn't .done  ‘in

. enough -detail. I mean they asked at the ~
.'._end ~“Was everythtpg okay,"‘and you kind of - ™
. sat. back : and  'said "yes, I guess so." But . -

you.  knew - that_ they . had so many, things to-

‘cover: :in’ that day, - that, 1F you slowed- them’l"

_,ffgdown,. youv would never:ge% to the . last: two,
L. or, ‘three  'so . - do one .or two and.leave the
,other - six off.¢ Probably what they should.

have done ‘was have -a 'workshop " in _the
_ beginning ‘and covered the first half" of -the -
~currdiculum - might “have . done logically -

- and ' brought. s .back in. together .and asked

ﬂ'aus at that poi -"What kind of ‘problems are -

B,

you haviag?"‘f o the rest of. the program :

v( could have gone a little smoother.

Joe

commented'%ﬁgihe;need‘for support:

- 1 ' guess our coordiﬁator, finevarts,.he’s

~ pilot teachers:

not -a drama specialist, and as a matter of
fact, 1I’'ve only seen him twice this year -
the .first time was up there and the second
time he - dropped into my. school and I .didn’t

even remember who it was. . Anyway he
dropped in -and asked me hOW'thinge_Jere
&oing tand I said "well, not bad", and he

g0t on the road again. - So 1in terms of

support - we didn’'t get much.”

.Joe would have liked to have met with the'other_

\

Do



. i
I would have liked to see possiﬁly one: or'- A
~two of - the teachers come over to my .class:
. and see  what I'm doing: and- 'said "ilook, I'm
., having trouble with this, what have you'.
. done. with 1t?" | Probably 'each one of us
might  have found the ‘areas where we’'re Vefy
strong  in and the -areas we might_ have)

"needed -~ some . -encouraging’ = - ' the
§ v_communication;'., There was no teamness to -
. 1t. - We were a11 kind of out there doing e
our own thing. _ i o °
e . ' , L /'- : . ., .
L8 . 'S . : . R

Joe’s final 'comment seems to summarize how th@
’_pilot_ teachers-‘felt-vf' they Lwould have liked some_di”
'.follow—up assistance with the proaect, even Just for
thev'morai support component,i_someone to acknowledge
‘t . that they yefé .doing-a special project.in addition
| to their _assignedf currdcu1um}'someone to give them
some.recognition;'someeadvice, some guidance. :. |
g) ‘Summ'rz.' The six pilot te chers generally felt .h
'that the one- day 1nserv1ce for Zhe project was good," a
butf‘that it was just nost enough to prepare them for
the whole year. 'And  this came even from the
teachers whog7 had had -drama backgrounds and/or
enperience teaching drama. . More _inservice time,
'visitsd from drama consultants/specialists, meetings
'with_ éfher ‘pilot »teachels to' share ideas: these'f (
Qere;iald. commentS« suggested by the interviewees
:which 'might have helped  them in their year of

piloting the drama curriciulum.



‘IIIwalﬁesourcesi | _
. - N - ) g
Inf.addition to the new Alberta Elementary Drama“
Curriculum Guide, three book were recommended and'

given: to-‘each of the pilot teachers  An annotated
,’bibliography supplied by the Ad Hoc Committee which
'“4created ;the ‘new Alberta Elementary Drama Curriculum

::”is provided here for each of the books - ’y‘,p

T;'T_; Teaching w1th Creativ v?'“amatics by _June

Cottrell. "(1975) ; balances thebryﬂ with practical

suggestions.' ‘ It includes manx activity suggestionS'

Suitahle - for " structured f” -dnamatic play,mzv“l
- dramatizationr‘ 'storytellingﬁf' and"integration of

drama~ Qith. othervvsubjects;f$ It also 1ncludessmany.‘

cl%arly outlined exercisesfygames and activities

'2;.' Learning Through Drama by McGregor, Lynn, Ken

Robinson. and Maggie Tate (ﬂ977) provides a ‘basis for

N )

~.a morée ' thorough understanding ~of the learning\”

prooesses: .inVOIVed inrvdrama and"forv the'_cleari:

o vformulation_: of xaims; - strategies i -'the.:dramasp

‘ itself.. - It demonstrates; how conngkas assessment L
. challengesio'-students - and~. teacher- 'toi ideepen ’

Dra.ma' Guidelines by 0 Neill; "Cecily', Alan.

Lambert, ' Rosemary - Linnell . and Janet: Warr-Wood oA



‘ ,z ‘ . o .. . » . . ‘_I .V. : B
_7(1976) -.has'4'lots.’ Of' ‘iﬁeas for beginning 'and'
N '-susﬁaining &roup drama as well as a’ good section on.u L :

- ~teacher-in-role. -' It has Ia clear format_withveach "_ﬁ?ﬂéu
teacher~' concern, re}g.,; planning, ‘controlr lon' a
separate page for easy  reference;0 and includes
'#ﬂ _fseventeen/aessonS»for alfdlevels.' ‘~" ' L PR S
i SR ) v S

Besides these' three bdoks, sdme of bﬁe teachers
used,‘other -réSources\ in teachi £ the drama pllot“'
program The six teachers gave thelr 1mpressions of
the resources, they were'giVen and othe{: which'Were'

available;‘ R

-

Lhra) Norma Jean sincerely wanted'vto, gain “mee

direction_ with théﬁ pilot project so she ended up

-"reading on Saturday nightsv that ‘orange book on,'

drama: . Teaching Creative Dramatlcs with June -

Cottrellﬂ"" But again,\when asked if she "perSOnally-

" had any resources for drama," because she had not ; "

" been exposed 'to creative' dramatlcs before, ‘shef
.answered "absolutely' none "However, when Norma °
" Jean went to the one- day inservice 1h~Edmonton, one v

< .
of the drama consultants "gave me somé material, and
that I  used at Christmas time - Christmas choral
speech, and sessions, that I ,used a}' Christmas = L

W) : S . [




| : ,i pull: - out ianrmation - there to use and

[{e ” -
.- When questioned- further about.res0urces;:Normé
Jean explatmea: * [ [ ot s
B T P A e
° i " 4 ‘ . / - - .

I never: ‘1ooked at any ofbthe glossaries or

-;.~-b1bliography 1A ~the -guide beeause past~-]

experiences - have provep -to me that thby re
not: avgiflable, .that by the time you do get, .
them through 2 whatever - lhbrar§ source,f <
you’ve ‘lost  interest.® And ‘I have | .to-work
- within about -two to three weeks »~ Okay,.in
‘two - to_three weeks I!m going “to be studying
such’ _and such, or I know, tha't ‘later’ on

t

here’s this . resource I ‘gotta have now, .and * ¢ u@.

[t

- T‘Iv_spent ur ‘opr five hours &oing through\a

-+« lot of tdff from -the- library, searching
-out things This was n ‘\about, shortly
after - the Edmonton time and knowing what I
‘'was ' teaching for the" year and being ablegég

N
A

-

"okay, ‘later ,on, and make a  note . ;r,
“myself. '~ But as far as looking at - no,:I d
~.didn’t and I wouldn’t have looked -'found'

apything of value by ordering a book out’ of "

somewhHere or. paying for®dt or going through ' :i.
o

dle. - I wouldn’t have done it. It?
~be: there. It has to be ready ., &‘" T

: .
. £ . , b
L . o . : -

When asked where ~she ' would go;ﬁor’resdurces,

Norma Jean said ?I' think'rI"WOuld look.in‘other

N

Ao
o

Yo
4

2

R

';l"

‘school jurisdictions,‘ what théy ve. got in their

".say here : : . e

_disCouraging."*'She'elaborated:

Regardﬂng .the""blaok skinny, little, ‘small

'7currichlum in dramh -you know /\hd this is what they

2

printed book Learning Tﬁ;ough Drama,h Norqe Jean .

-

-thought 1t "was totally useless B 2 - very

- » .

-



b

It had strategies ‘that people had used. for-
drama, and they, -peqple, ‘had gone in. and
‘watched, observations of *drama lessons. I. -
didn’'t  get all -the way: through it. I put

"
Y

1t down. becapse I couldn’'t take ‘~it any

Yonger. They gave very. specific details as ..

““this 1is what the teacher did, and while the

.. teacher  was
sother " kids

re ~doing. And we have Henry
and John. id 't want~to. participate in this
actiwity,

watering the plants or whatever and finally

after. so 'many minutes, the teacher brought’

~the class PBck. for the rest of the- kids to

discuss nd how  their: feelings, or how. to: .

-analyze .what was happening in their groups
- or to.what they were-gettipg out of it, and

. .
.

John and Henyy quit watering the plants and .,

: they came. ~ And "I ‘thought, hey, I don’'t
- care to read about any kind o£ drama lesson

" “where I don’t- have one hundred. percent
-involvement, . like I got ~make sure every -

kid  1is participating -am not going to

have kids blowing. it f r theaother ones.
.So .I have quite an authoritarian or rigid,

“have

'*prin

deci

‘teac

front of the - room and dispense knowledge to

”~clas

believe . that’

and that's \here I come from is that I
when we got a-

od thing going on.

L
-

"\doing - this, this 1is what the-

©  therefore- they were ' over |

not fair to the. other’ kids,

Norma 'Jean's "rigid" views of the’ clasSroom maﬁ

1

prevented ,her from understanding an underlying

cipf%'- of the drama _ curriculum, ‘in' whiche

sion-making  in the drama.class]isfsharedﬂand tnev

{

her’s - role is not neceSSarily to stand,at the

‘. o

a

sroomv‘of students sitting- passively in their

desks._‘



a

iiwasf the first one “to come. - But 1t ‘was way too -

b) Sue, ' _" the

i

spontaneity of drama because - the first thing she '
mentioned about‘resources was""I find the ideas just:.
coﬁ% from myself I just think of various thingsgto:

A do :f . But \of 'course. her' drama ﬁ%ckground :and

exposure: toj drama rnsources could havé'helped with

this understanding: , _
There was some activities from my - drama —
course at U of C that I could do with the
 kids. -~ We  had to keep a log when I was ‘at
. ‘the U of .C. We had to'keep sort of a diary .
- everyday  after our drama class. We had to
~write up how we felt doing such and such amr -,
» - activity. So 1it’s 'really in there very %
thoroughly and I’11"go. ‘back- and. read a-.
certain day and it ‘all. comes back to me'l~
"oh yeah,LIJremembegadoing that .

[y

- What else' .did - she do'for‘resources? "Some'of,
_the text books that iad been assigned at the U of C :

'I"would do; uh Brian Way,,Ivthink that wotild be the

most opular. _ SR o o
f -'<:;Zgarding the»ﬁlittle‘blach one" - "that was the

first book we received'(Learning Through“Drama),-‘o

&,

I started right into that the minute I got 1t '&t

: advanced, like ‘ithbwas basically Junior senior highlb

ieGel,,’I‘think I got three—fourths through it, and

Cim . } . ¢ -

£4 ? . .

e

rand could unaerstand thev
N

g



P SR U S ST .
up to. that point 'Ig hadn t gotten anything out of

: ’ . ¢

1it..  And there was really nothing in 1t that I could

- use’ with ‘my grade three and fours- And then the

.~other books> ‘came and I sort of set that one aside.¢b

And_vthe‘vCottrell was excellent : It‘ was. really f" R
T o o ' ' '
‘helpful. It  had - lots of ideas and suggestions 1n
t." o ' o o T

‘. . : YR - .

But' Sue Stated "I don—t think there s a lot of
'Vdrama materials anywhere.r And she- felt that in the
~small community school she &aught in "we' don t have,f' ,.5}

the resources the bigger schools would have yCOurg

library is really very, very poor.

'c) Being in the same school this:was'the'same -
1ibrary Debbie had‘ access 'to; _f But’ her prior' i'-.
=edble e . .

exposure to drama had provided her with an awareness

of the resources available

_ In _her dramai course “at'aRed peer:bolleée,:for'
enamplef fDehbie had :“nead,;a_flot'yof books.. As a.“
K matter- of tfact,‘ I 'readdbthe fpest’“teXt‘that‘theyi
: recommendedteon th pilot and %it was,’oflall the
books I’d read in my ‘course, 1t was.By.fam'the'hest;

‘one 2 It was "Teaching with Creative Dramatics I
wasn't terribly impressed with the ther two 'But.!
'that one is very good.! - h | B - ‘

- _" . ' . . n



Debbie’s Réd Deer_'C011ege courSe _gave her a
.~,foothold ;¢n reSOurceS" "We ‘did a little work with

--imasks, 'al-lot ‘of .drama activities and

»thihgs that;»you- cOu;d vuSe.. And 'theh

presented.'their project. : d that took 'guite

.-whiiel"f I used my - class - doing drama - video taped R
them, created a' drama ,1esson. g And then I did- my-

ddrama._file as well'"_ Besides ‘her file and the June”

o~

h,Cottrell-'bookt:for resources,. Debbie used "things:"'

Ctbat were going on 1n my classroom 0

f Regarding other. places to get materials, Debbtef‘

*recommended that' "you can 'afways -become, albetter'

a

V~teacher : But you don’ t do it just by stagnating 1n

.a“'SChool.\“- You have to get s%t and 20 to workshops -

l .

and pick up ideas : And they re not always available'

~to go to

. ,..'. p—
PR

o ~99_.

Cwr

f'td)_ . Like Debbie, " Eileen’had had exposure to dramali'

resources from_‘prior 'experience with it When she

' was asked what she had used for resources, she_said“?'-

that »she "had lots from before. vShe mentioﬁed~“thei_
’ something—-&rummer,‘ Beat of the Drummer" (probablyfgn |

Different Drummer by David Kemp) : As well, 'she"said‘

. hI just go through \some of the Nelson readers, or'i'hu

L Bill Martin Jr: has some really good books which are
~even-'for'.Chorai preadingzi“' He- has a lot of books

T " : ° . S : . ',j‘«;.
Lok L ' . . . ! R - s
Tt : . . T . ! s e

SR



'where the kids#éan narrate,rlike a lot of his stuff

is in partsf and Stn?f;_ He's got a whole series of

different books (The Sounds of Language).f It Svgot-

-

'good ideas,>like just this part alone:gifes.the;kids 4

an idea “to- build a machine and evérybody'is-a‘barti

Like, . I found this series '- all of his books gave me

- . e

.good ideas -- because he S quite into the creatiwe

'
L=

“arts, so any of these are - good "o

L

Did Eileen -use thg_»three books~given“f0r the

pilot: - "not. .very mnch " But she said "a teacher

shouldn’t run out of material - by USing 1’he guide

book." She‘:thought ’the guide provided ideas for“

teachers° "They give you materialv like you could
teach drama through this (the guide) I mean if yoﬁ‘
didn’t ‘have any books of-your'own, just this stuffv:
‘like they would' they give you enough ideas that you

'could be able to use like, poetry books or something

-

'and'-you.dl be -able to manage." She also mentioned’

Joyce Boorman’s " (professor, 'University of Alberta).

work in creative dance: "I‘used a lot Pf"her_stuff
and 1t works." . (., |
e)  Like Eileen, Will had also used classroom

~materials for drama'resoun%es. For when asked about

'resources; Will "~said he used "some things ‘I’ve.done

E 1_.,00:



in Language Arts classes over the years'whiohbfit:,f

: . . e = rs : Sl . ] RN ] ) .
very neatly into the curriculum. And since I was
_ itk L sl : Al ¢ y

familiar with them and comfortablé with them, I used

" them." . |

B AlthOugh-”he ,thought the curriculum guide was

"very good",: Will felt that "1n some of the strands

"taﬁt- I’Ye' tackled I ve' felt that fI needed more

'.specifiC' resouroes;ﬁ more specific 1e$son samples to

use, rand I think you know, I’ve developed some, but
not enough you know.“ w111 explained that "there s'

a lot. there, and a lot that I®m feeling a little-bitf

E¥

'hesitant‘ about, especially/in-the ‘creative - start‘

with nothing,, ;build'csomething' kind of drama.

That’ my weak point right now. - And I feel as if

there ‘arenft'venough f\“or at least - Ilhaven’t got

enough - experience . of.‘haven't‘~seeni_enough actual

 lessons of that
know. .I need more models, I guess."

,Aaihough, he‘

R ”
used the guide as "a starting

hpoint", "there w re_‘loggv of tlmes'when I didfdips

back intdo thing
frequently." = Fo
‘unit;i'he..said

Childrens’ Lite ature - Story ahd Verse for Childreh

type  to 'be 5able_vt9f 3¢Kpn,-youp”

‘I had " done _befofe'~e'-in fact,
example, when~doingTa storytelling’u‘

' I have a series of books. here calledh



- things ;ike"that ~which - were'_sone_ of my old

»

"things _ : fi A ﬂ{

Will said he  got . “his drama ideas "partly from .

the, curriculum guide,, partly,YIAdon’tuknow;éone'of

>

'the resources anyway, 'that were provided~to~us,"

For\\ example,“ "thev puppetry activity ‘thing was
} . . .

specifically a. warm-up ,thing in 3the curricdlum.,

guide as I come to femember'it " \

\ -

thn ‘aSked if he used any of the resources that

€

Were(/qgggested for ﬁtheapilot project will replied

"oh, yesi 'I’ve beem;going through the Cottrell book-

bit- hy \bit trying ;to. get a handle on the ba§§0'

A

pphilosophy _He _also disoussed Learning~Through

Drama: "l guess' in order to write this book- they'

‘picﬁed Out all the neat things that -have happened

And I find myself _comparing the things that were

- happening in my'iclassrgom with what I'm reading. in’

“the book. ”_'~,"HJ o . o

'f) Lastly, Joe discussed the resources he used for

: 7
drama:

I actually did. buy one of the books: the .

reference books. I  actually bought a.
. series’ drama kit, 'resource material  (by
Seally)., It's a binder, and it has, I

~ guess, different situations, from a sole

‘activity to a - group .- activity. to a
situation. ‘And I found that good because~

.. it sort of encompassed mime' it sort of

- encompassed dramatization, playmaking ~ And

L I



'commentf,- the pilot teachers liked'the'book Teachingg

. . ‘.
~ . s . - N .
. . - .
. N .

1t could be almost like reéaders’ theatre,
_if you wanted to redd something" and have
the kids act out, ’ ' '

; _

I. also have a tremendous book on ‘stage
make-up “that- I've .been using for the last
three years. L L D

e ) ) ) . N <

g) 1’Summary;' ‘Asb was plainly -evident in their

with .Cneatiye Dramatics by June Cottrell better thang

v

the other_two books which were. recommended and given

to 'them"for_the project.' They found this book gave

understandihg;:and insight into types of ideas and_

-activities which could be incorporated into the1r>

them.‘practical ideas which. they: could use in the
olassRoom, and .wasa4presented'_in an easy-to read

<

style cand, easy to follow format. . The other two -

books appeared ‘to  be too impractical or just too

dlfficult to follow.

L)

) Regarding resources_ in general, it appears that.

any background or prior- teaching ‘experieﬂbe with

drama, seemed to give the pilot teachers more of an,'

drama 'lessons; and. also provided an awareness of and

accessibildty to drama resources and materials
1}

None -of the. six pilot teachers 1nteryiewed'
mentioned _',the‘ Teacher ResoUrCe" Book, k-thef
supplemental section to the Elementary Drama;

Curriculum - Guide “which . was given to them!at.the

o
pat

103



’contalnedw Samples of lessons for each grade level in

-

'insemvice " meeting in ~ September, 1983, at. the

104

beginning of the year,‘of‘the pilot. ~ This section

6

, each of' the ‘areas spe01fied on the continuum of the

curriculum' guide - _Either the teachers dldn t use

the . ‘resource, or just “made~ an oversight in

R neglzitinglto mention it_in the interviews.

o

PR ‘ 0
id y - “

IvV. Pilot Teachérs Interpretation of

Drama/Theatre

°

l To appreciate the philosophy the Alber%?:‘:

,Elementary Drama Curriculum . 1s- built upon,mit 155

necessafy to point' out the difference :between{

"drama" and "theatre".

Theatre has a production as its goal, is

scripted  usually' K& by someone other than - the

performers, involves an audience as respondents, and -

is performance—oriented.

,

Drama can be sed for performance, but thei
vZ

emphasis 1is on_t spontaneous, creative component.

-

- It B is a - process- Oraented .i'participatofy,

1ndividuality developing approach T o

_The Elementary Dfama Qgrriculum Gulde focuses ‘on

R {

the creative ‘dramatics, approach° "Drama is-for ‘the
7 .classroom ‘not the,vtheatrea"“"v’(Albebta Elementary.
con ! . - fM“i; ] - . ; ’ Q v '.l,. . !' S



N L.

Drama ~Curricu1um‘7Guidef Pilothdition;.1983j ~But

: iti'a1s0-vacknowledgeszthat_"the elf development and':

| mp—

socialization processeS' of the student are extended‘;

" by developing an appreciation of theatre_as’an art

form."  (Alberta Elementary Drama Curriculum Guide,

S

Pilot Edition, 1983, p. 1). - .

*. The. six teabhers interviewedr.for this study*

discussed their .'Lphilosophies ) .regarding " the

differenge. between dramab'and'theatre andrindicated

which approach'4 "creative dramatics" or "theatre" -

they had ,’foqused on .in piloting ethe_‘drama‘-

curriculum.

a) | Norma Jean félt there was a "'tremendous
- | - R S ' ,a_ .

.difference" between drama and theatre

3
. 7

. speCified: ’ R - t$1”'4 o ."éﬁg
S T L e

I think theatre is the end product oﬁf
of 1learning specific- "drama skillsag
think they did a wonderful job in oy
& 1t " (in- the curriculum guide). I
"helpful for me to look at develo
kids . get older, they have  dif
of - developing, that I think.

because  they’ve -had ng} i, is that
they’'ve missed out a lot#d 'y important
parts ' of their developm& sequential

,<development,_fthat may be, ]
,dramF - S TR

Norma Jean's understanding of drama ‘was "someone};'

who can read_ a story anﬁ hold my atteﬁ%ion is

. ‘).‘

She .



. dramatic, is using dramatic skills if they can, even'

<

N

3if' for _reading - gou know. how your kids are Just -

;giued ;—; that’'s a fskill - evenlif-you’re reading.
But that'’s not necessarily theatre."
A .

Relating this to what she tried to do in her

drama class,fNorma Jean said "The idea, for example .

the' grade sevens and eights have a drama option and

. 106 .

the final thing at the end of January, at the end of .

their option, is to- put on a play, and to me it

stinks, .And»really‘if)that’s all they've doﬁe'is to

work toward . that play, they haven’t gained a lot- of
draima skills.  So the kinds - of things I've been

‘looking at in my class - have nothing to do with

acting. , Some of it was reading a_play we did. We

were quite involved with reading of one play.

From Norma Jean'’s comments,;'the' researcher
: v - 0 ?; : ‘0 ‘ ‘ . . ‘ .
suspects that she really did not understand the

difference betweenv'theatre and¢creative.dramatics.

Her obserVationS" regardiné 'drama, skills being
"exemplified through ~ children "glued,>to. someOne

——

reading to them"™ and her citing of her drama’

experiences with the class consisting of "reading a

particular = play" are "actually more audience /

kY
[T

’

;iﬁ
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performer related than {theﬂ spontaneous,_ parallel
- \ - >

particip tion concept of creative dramatics.zv S
- b) _Iﬁ. tontrast\~Sue was. able to focus right in onv
“the difference between :the ftwo conceﬁts,. from

AN

' information she had most likely gained from the

uniVers}ty classes 1n bhich she had studied creative'

drama:

i

The theatrical part -of - drama, the whole
idea 1s that you’re performing to an
audience, "and ., it’s usually memorizing,
involves memorizing a scriptl as well,
whereas creative drama there ig no audience
- and you re entirely on your own, " like
~there's no script. - It'« 'all your own:
doing. : o '

oo

[

In Sue’s university drama class, the instructor
' ?

'hadf Ureally_ stressed the fact that kids should not
- be put on  the stage ‘and asked to perform for an
_audience,'.and this 1is the' whole idea of creative ',

v_drama' - that they <do it at their own level they

don’t dof’it"for ‘anyone  in particular. But;Sue
commented: | |
. ’ . .. . . .. : L B n L
‘I'm in disagreement there. I find the kids - .
are real keen and eager to ‘get up on :
stage. ‘It doesn’'t bother them at all, and -
we .don't push. If there’s'a.kid that "oh, = -
no, I don’t want to go up on stage. inofront'
of all those adults,". then fine, yaou know,

we don’'t @pake any big do of it. But the
majority of kids want a role, and they want

toﬂge on stage.



AR £

. ‘I feel the kids can handle a stage and
performing and I  don’t feel it hurts them
any . to experience that 'Like, I think it’s’ -
good for them t4! ‘have to go .through that.

N Kids ~have a lot more nerve than adults do.

: t nk it’s harder, much harder to do:it -
as adult than to do it as a kid. And I

think they’'ve done i .as a kid, then ¢ ;.
it’11l be- that much easiér .you know; the ‘

rolder they get to go .out on stage. and .
perform on stage ‘ o T

Sue didpdt mention why she thought it was good for
adults to "perform on stage" but her conclusions may -

" haveé . come from the- community adult evening drama B

kciass she taught' and the response she had gotten

from- ‘the ,“adULts - who had participated “in ;the

production;
‘c)  Debbie had;aigo had'university.courses . aling
'“JVspeoifioally with the 'study of creative"‘ ama; Se
%her response “to  the ldi%ferenoe .petween<§>am3vand
'theatre ‘was:-i 9D55ma is not performed in front of
people, and 'theatre is. That s basically 'the(J
difference ; | There’s‘-an audienoe‘or therels not an
_’audience oo o ' ‘ | N ‘f T
'ﬁ;“ Which did she use in her own olass°""Qh; drama,f
s definitely ; She explained that "the.only theatre

we do 1is Christmas concert ‘and the musical in the

-

T spring. '~ That is very antiu— the?whole theor&‘of

drama", but tshe rationalized\.fl'_don’t know, I

r.

-
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. there’s - anpthing terribly bad about: getting kids

thought about it a -little’ while and I don 't think

e

there." gRegarding__the Christmas _concert, she’

. explained "nobody is' by themsélves on Stage unless

they ' say they,”want rto‘do it" and they are:enjoying

A

it. We don’'t pick some shy, timid kid who it's.

going: to‘_scare them to death, and‘give'them a(fart.

”,unless they want it,

.Debbie and Sue had both commented that they felti'"
that performing ~on-" sﬁage was. not - detrimental to;
-; 'children ' This- response obviously came from their
._investigatiOn‘ and response to the presentation.ofn'

creative dramatics“~in_ctheirduniversity classes.;in.
. H . - - R L I

which?;creatiVe drama is-approached as‘spontaneous,

, with‘ everyone 1in the class participating, ‘whereas *

{.

‘theatre consists of = people performingr a-scripted'

biece for an. aUdienCe. The new. Albérta Elementary

Drama Curricﬁlnm deals with creatiye’dramatics, but

‘also recognizes ‘theatre as an ° art form to be

'appreciated by children 1n» order that they mﬂght

4
partake of its aesthetic qualit&es. f
A

k)

/ .
"I think it’s more importantﬁto talk’about héw they

Q..

" on 'stagef'eitner;‘ especially ifu they want to be

Discussing her own drama class, Debbie indicated‘
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i

.feityfwhen,atheye_were';doing‘?}_than xeﬁshew»seheeee;;f
eise._‘ And'ﬁwlthfhthef,yonnéer ones,'I don’tfreall&.v
dpush*hthat‘ aspeot-»unless"they say ‘Let’s show it toh
the( other -ones,f'. Ird- rather say"okay, let's sit

~down and" talk -a~iitt1eJabout it. How did you feel

©

" the ‘importanoe. of '"debriefing"l'in creat 'e rama:

discussing ‘what h;;\haipened in the drama activitr f ’
. talking it . through gain 'some 1nsight into the'

situation L *.

)

,4d) N Whenggileen was asked to explain the differencep_

-~

between dg;ma‘ and theatre, she:'replied "For me, .

theatrev is a more\pplished form of expresbifn,.and;

d#ama is not polished '.It’s not rehearsed "

s . i
1) .

Her approach with ‘this pilot program went tos

i

'r"non:rehearsed" ’"because I felt they needed 2 llttle

bit ‘of experience and they just hadn’t had 1t < In.

herg class, the students performed "for each other -

. Y
-

not for anyone else.
'curricgium'gnide

Emleen was pleased witﬁ

regarding(3 "the igoals for each child - because I'
‘think they are : really trylng:to focus on each child’

_ : . - -
]and the 'chlld developing }themselves _totally,,and

: that “to me fs'.what' drama is. It s not that thlS.

o o

doing  such and such?" Debbie had really captured



"

N T

.aonefsf'afgo¢d_;chquf thisfone; It s,whaf the child,i

getSa.ﬁromf;it, ‘Jike -a self- awareness.f_ So that’

:pretty:“wellifwhat” I really tried ‘to . use in grade?

five "o Eileen s prior experience teaching drama may‘i

‘have made her .more ‘comfortable "with the cneativef

dramatlcs » _ v

e) '4_ By his fownn'admission,'gWill’s iprofessional

ekperience <in the theatre may haye colored‘:his
.tperception ._Of' drama, | for‘ when ;zscussing ‘his

background" s ‘a’ professional actor, he mused "I’

not sure that that’s altogether helpful in terms of"

e

the drama urriculum- because sometimes I’ve found
myself fighting the actor director syndrome and not

really “coming to grips with what drama ‘can do 1n the'

dlassroom | -And they.re two. although they re -

related they are separate entities A

He" felt his background- as 'an actor "doeSn’t

always help with what the curriculum is aiming at,

dalthough I~ feel . very comfortable ¢} directing kids;’

"and trying “to. get ‘them, you' know, .in, scriptedf

' situation, to do different kinds of things.‘bv ;f‘

- will found “with the children as well '--'th'ey’
" have trouble. distinguishing When ‘you say drama to

' them; _they"immediately- think_._ h, ‘goody o we’re"



-

for." Will co

v

- some"of- the 'more abstract-'points ,of drama. llkef’
‘fdevelOping. .their3> ability - to handle differentu
vemotlonstdand'fdo, role playing which 1s not going to f
‘end .up in a performancelk' ,They .find that quite';
‘foreign to them-*‘v Now that may ‘be because in this

“particular school..any time there has been. an event

we have !tended_‘

to put on-a. play or created a play
: ¢ v :

=

inued

I'm glad to see the ‘drama curriculum is
coming . along to show us how brpad: ‘the whole
. thing can be, but I’'m having difficulty’
coping " with it 1in lots of ways. Applying*
the = straight drama ‘part divprced from
theatre - that’s where I'm having trouble

In a sense, ,it,‘almost _1mp11es that
‘every classroom teacher ought = to have a
-background  in- drama in order: to d%e it
effectively. It ‘would also - probably ‘get me
out of * making performances, , making -
‘performers out of the kids, which I think
is an 1important aspect. The kids who have
‘been in our spring shows and have done the
performing in our school have - tons .of
self- confidence ‘they might__not',otherWise‘
have. . But *I think-there’s a lot of kids
who are being left out because they're not
getting -~ opportunities' to get up and do
,their stuff in a small, you know, without
feeling they - have’ to perfect it for~
performance. . . RS : 3

Will'’'s comments indicated that he was constantly

trylng» to“come to grips.with'how his experience in

1

going to put on a play’. And tryihg to get 1nt°o7



. ‘-/-
‘theatre affected his understanding of the concept of
creative dramatics." o : _

f) B When 'igg:-wasA'asked which approach he used in
drama”iclass; ’hef‘said he "definitely took more of a

'creative drama route

I +think - did some theatre in terms of we

- did perform for ~our peers, but that was
such = a small component of it.  We really
»went,»to,vthe“vcreative-'side' ‘how much can
you. ~develop something? How much.fun c¢an -

- you have doing. it? & And can you take

- sqmething- ordinary and = make. it into.
something: extraordinary? e -

| In,'the‘ drama vclass, if they "got to the - point_v
where ‘the kids were feeling they wanted to show the

‘rest . of . the - class, this»basically came’ from-mutuai

'“agreement. R would say ‘would you like the’restJOf

“ the fclass to see 1it?' And if'%hey felt really good‘

about, sure, they did, you.know.ﬂ

'Regarding drama in schools, Joe expounded:

Performance‘oriented.' That454What'we_are 4:

performance oriented. And I think that’'s
“JXhe .caution in: drana . that I don't think the .
.performance has to“ . of a quality that
- we’re. looking at.: Qgivfng a nine, a ten; a
hundred, twenty .." But I think the end.
-.result  is, .that we give them some kind of

goal to- strive ‘toward and - basically, if
they = come anywhere near  that goal, w
_should be happy. If they understand what
‘that is - all . about . and they -grasped
something firom 1it, . then that’'s. all we can
really ask for -  individual - and - group
egoOals. . - IS I e :
. 4 ~_@%§‘



&), Summ arx All of the six teachers seemed to be

aware .of some kind of a difference between - drama andv

3

theatre, _but their- own background in drama ~and

amount = of fknowledge. regarding the 'COncept of

creative dramatics had . a definite bearing on their

‘understanding of the distinction between the two.

hV. _Werefthe'Pilot‘TeaChers Seen as Resource

4 People by_Their Colleagues?'

Before interviewing'the teachers, the researcher

;'aSSUmed | that s the pilot teachers’ colleagues

became  aware that there was someone on staff who was

involved in this new. project they would seek advice

and ;guidance from the pilot teachers regarding theA

teachingi of drama in their own classrooms.
Surprisingly, this ‘was . not’ the“case with‘the six

‘teachers 1interviewed. In almost ~every instance,

when the pilot teachers were asked by the researoher

1f .someone on staff had sought advice from them, the
answer was either emphatically ‘'no" or -oomments

indicating "no.

a)' When Norma.Jean'was‘asked if she was seen as a

resource person by her ' peers, she ‘replied _"oh,;~

definitely not" and added no further ekplanation.

K3
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gb)w - Sue—-mentioned xhat "the grade five/six teacheri,;h

’~has occasionally asked for ideas - like you know,_!I

have ‘drama today - what can I do with my. kids?’ or .

‘give' me vsome suggestions .~ Or if something works
out _really well or "the kids have really enjoyed 1t
Ijli-ﬁusually ‘tell her about 1t so she can ‘try it
with her kids if she wants to | . N
o)vgiﬁgebbie Just answered "no - it’s only a staff of
five,- and two out ~of - five don’t teach it so I'm

prbbably not a reliable- whatever

dy Regardingvthe_drama pilot,fEileenwsaid "no, they
~ never really talked about it.V'Most_peoplefJust said-
ot just freaks them right out Andehe,mused il

think workshops are what we need I think it’s just

;thinking if. you vec never had a course, but even if

"you’ve never had, a course,’ you can still do this

;type of thing. o o '7.%7

e) Will answered "no,,uhy no, just about everybody*

on :staff tries a 1little drama of the performancegf’

type - at "one time or another, some more than others.‘y

’And the Christmas conbert was one of those Christmas

0

'concerts_ where every: ‘class ‘contributed somethingq

The only reason they  came to me'was because I was

- B o v o R
coordinating the whole  thing, and if we had two

Vo



“Rudolph - 'the Red‘»—'No_sed ,Rein_ciéér.% acts, then I had to
sort. that out, you know. " S :?_' .

)7 :igg replied '"noooooo'Q;becaUSe I‘was~the‘only—~—
one doing drama in that) in the-eleme@tary‘level. I
mean the only drama they do is when they do their
hChristmas concert, and in a lot of cases, you can
call it . drﬂama' if >you like, but it s just 81nging
'carols‘ in vSOmei cases with some very, very pre—set
skits, kind of thing, @out; of Home and Garden
ma%azine,- nice little skit or play. So basically‘
.no, they all thought it was great that it was being
“done. ‘fThe language arts teacher in grade five/six

thoUght it was terrific and that it was being done.

I think °if 'she wasn’t a resource room teacher, she

. would have loved to have done 1t herself. _ BRI
&)  Summary. ,Five_out of the six.teachers'said theyi

were not sought out'for;advice“as a result'ofitheir
involvement, as . a drama, pilot ‘teacher. _Thef
researcher found this surprising and disappointing,_ -y
hut : perhaps :Eileen sS° . comments regarding .her
colleagues5 'perception - of dramafsummarizes;it best:
"Most . people just said‘ it just freakswthem right‘
_out(",' Perhaps"this typifies the attitude of many

(most?) teachers toward drama



‘Vl, Attitudes

This section will deal - with the six teachers’

attitude»_toqard' drama, . their attitude toward_the

pilot project itself, and if their attitude toward:

drama changedq.as a result of this pilot project
}experience. They*were also asked whether they felt
"pressured » in their . responsibility as a pilot
.teacher, and if they would be involved fn another

pilot again
k3 d}'h

a) Regﬁrding the)(walue of * drama, Norma Jean
. . :: @ 5 i . ’ B .
commented that *there s a certain amount of

enjoyment;~in aesthetic appeal .to me. and also an‘

-acknowledgment 'that' a lot of good things can come

out of drama - I will acknowledge that

- Due -fo/ her lack of drama background Nprma Jean

felt disappointed in her teaching of ,the drama;

."I’m' sure I - had-_ wonderfual . opportunities to

demonstrate . a drama. technique or skill, or to’vf

incorporate -SOmething ;in' there as a really good

., learning - but I never saw it.j It escapes me .

However, when asked if. she thought her stﬁdents
‘enjoyed the drama, she replied "My 1dea would be 1if

'I. furned 'around and asked them 1f they wanted to do



it ‘again;, would they haVe‘ddne 1t _f 
s Wi ) R
Say yes ' . * e %: ‘. ﬁ\}‘? ? ,%

R

"And she did feel ft
_yaluable:“_'"The only thing I ﬁ%%
'Ic came . further ;this year thé&%'
So 1I ,scc it’s Lvaluable to me_»

. B \ v
project,' because I camé f’m‘“ﬁher in""ﬁq"’ama.; I m- more

aware of trying dhd expeﬁdmenting with 1t and belngJQ?

. forced to do it."

When asked if her attitude toward drama changed

as a  result of the pilot project, Norma Jean
answered ‘"not %?rticulaniy'— I was positive about 1t“
before. )

It's a pOSitive thing to have. I wouldn't

 say tht : became more .confident 'as .a

- result this, "just pushed myself. I
did accomplish more through drama, by doing
drama. I was more aware of drama skills,
but I wouldn’'t say - that I would write home -
to  mother about -~ how - this curriculum

inspired me. But I'm disappointed in ‘that
I never. achieved as much as I could have -
for various reasons, which I, I'm not going’
to make -excuses for, they just happened to
be." = - :

When asked if‘sheffeit pr35sured ih her duty as

a pilot teacher, Norma Jean said "oh, definjtely."




«coming btill the A-end of SeptemberAand yqp’reéback~

s

have ZStarted reading ,them,f whereas with them not

She ‘“wouldn tb have read the book on Saturday night

I kept saying ‘my gosh look wnat I’m doing for this~

”project.. - R : R A
| ‘Would she .pilot_'something again: "Not drama}"
Something else? , | "Oh Ai yeah | I think it’
_challenging. {t starts,.it makes you look a little

more ‘clearly at what qyou re doing and how to do

-things."

b) ' When askedf'if she felt pressuredj by her

-responsibility as a pilot teacher,‘Suemreplied "not

really."'- When asked .about_her feelings ahouththe-

W2,

whole experrence, she-commented that "the idea -that

the materials were late in arriving really upset me,

ibeoause I was around 'all the month of August, and .

was ‘really eager to see the materials and I would

5
»

into_nteaohing and you come backK tired aftef‘a day of =

teaching

| ‘. - _ . G
e R:garding the value of drama, Sue s%%d

v, I Just have seen the good things that have
", come about ‘from - drama, from what  I've
';experienced from my university, from the
- adult drama -that I ~taught, + - Just _the
"closeness -that you get with each other from
ity It develops concentratio tZgu learn
.to relax and I think. that'’s t today
in - today’s society because ‘th
tension - and you know, ‘people
very, very tense.. And I think it

"vi_ so mudh;;e» |

119



you = can- sort " of relax for those few
" minutes. - Imagination - it stirs the
imagination. It's very creative. It’s
fun. Knowing the way kids love it, like if
I look at the kids and think what the kids
are getting out of 1t. Like I sort of feel -
like the kids, I know, see it as.avfune
course, a fun subject, and there’s no
pressure involved, like there’s no pressure \
- 1like there 1is 1in your core subjects. It
definitely, I  think, brings them cloger
together as a class and there too, like
‘having a split grade, like there's friction
between the two grades. You have ' two
grades and you have g%unger grade and

older grade. And I think drama helps
theré, because all’ - of a sudden you don't

have ‘grades." C _ ‘ N

Asked 1if she felt any different aﬁout teac%}ng'

drama now, Sue Treplied "no, because I was doing"

drama last year even.before,themguide was ouf:h

- ¢c.))  Was Debbie pressured in her reéponsibility‘ae éi

_ o
.pilot . teacher? f#

L,
3

didn’t peally do _anytﬁiné
&1fferently than ‘I -had dene‘ the yeé?‘before, yoe
“know. L aid what I could do, and I didn't feel
pressured because the pilotlielso ?pen—ended_% do as
imuch-ob as little as you want. >

Debbie described drama as "a ‘way of developing

"an ‘individual’s pofehtial;'andﬁgt’s not an acadeﬁic

potential It’s more of an emotional potential that '

is really often neglected in our schools

o . s
Id

And I feel'ereally. pbsitive :aboﬁf doing
drama because I've seen kids that don't
" succeed, . so many times; in things like math

and  reading - you take them :down and you do
qdrama and they Just shine. ‘And it’s

et
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- something they Just =~ love. = And 1it's
something positive for . them about school
and it will ' make them feel positive about
themselves; ‘and - it's another type  of
enrichment for students. T

When asked yfvshe would do a pilot again, Debbie

LN

when it oamex'time 'to‘;do‘ the report, it was-very
‘ 3

boring and sort. of \ard. A lot of . the questions,

were hard to answer, and I didn’t really?enjoy doing

“the report and it’'s funny because-'I' was doing i

‘ drama, whether I was piioting'f% or‘not."

) Regarding ‘her whole experienbe as‘ a pilot

teacher, .she commented: "There was really nothing
to 1it% = You get two nice days in Edmonton, lots of

good .expénse money,' and' I"was already doing it

anyhow. I ’d@dn’t' have to go out of my way 1n any v
way . 1)
'd)  Eileen felt that “drama is helping the child

build his self-awareness of themselves and the»world
'around them, and where they can fit in. And I think

it really helps »you become' more aware of others,‘

N

their feelings. You'becomebmore sensitive through -
“drama. ' So that’s what I found from taking drama -

that 1 became much more sensitive towards people andjﬂ'

Y

the environment. - Seeing what drama can do in. the.

. »

educational syStem; Eileen‘said "I think that‘,; .

-

‘ naw an . Sy : ,v.':‘-
lanswered E\gdon t kn/ﬁ if I would or not,_because
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literature 'and poetry just become so alive with the

'kids I think it really helps kids be better

writers and readers and everything.

Eileen"felt the Yelaxation exerc1ses in- drama
were' a way "to sort of cIear your mind and get your.
body sort . of fresh to move or to “think or whatever

The kids, if tney cguld relax-just a little

bit when they come 1in - because a lot of

tdmes  they’'re mad because there's been a

fight, - they’ve 1lost the soccer game, or
someone = pushed - them .and they’'re real

cranky. And I .think 1if. they could Just
- come- 1in, ‘lay -down on the floo -have.
- someone take them here and there, let your
- fingers relax. . . Then we would stretch arnd

all  types of movement and ‘I would 1like, in-
about - five 'minutes, ‘they would go to their
desks. Therg’s no more hollering "o

" Eileen . said "no' to 'the, question' of bein%

pressuredgﬁg ‘a .piIOt teachey . She explained that
the Regioné% Office said don’t get upset about it.
" Do‘<what you can in it because of the short type of
notice;’i 7 ~And. I was haV1ng all new subjects so, you
knong I %PSt felt I'd de the best‘with'it-QQQOpot
worryt" » - s

e)  Will, on  the other hand, said "yes", he "feit

that obligation” as a pilot teacher. "There have
been '_times', when I've - febt the pressure of

eveérything, ' not jugt this."‘ But he viewed the pilot
; N S



. “ - »{

~

_exéErience‘ "as an Oppcrtunity*tc'find>out'What wés‘..f'

gbing on. and to see how I’might handle it I think

any new experience is kind of funf

'little- terrifying, 'too,'*but 'ig 1ooked on it as’ an
770pportunity more than anything else."

‘Had his_ attityde toward drama’changed;throngh
this-experience? ) S ‘
‘ ’ ) v ‘IF\V ) ~ .‘»-.V v -

¢ o«

I'm not sure that: it chadnged. I think I
-understand it a 1little b
didn’t  have. a. clue about
think I'm Y to- und

broader ic on of it. I'm not able to
handle szeffectively yet. Given time, I

o .myght able- -1 -feel ' far more .
S, onfident in the» "things that .I was
‘confident . in before. I feel as if I’4d like:

] .° to  take another c¢rack .at the things that e )
~ I'm not quite so confident at. I think I . L
-would structure things a lot: differently.;v: 1\.g

o

f)' | When Joe was asked if he felt pressured/because

'off_ his °.comqitment~ tof pilot ‘this" Qrcject, ~ he
'commented: e e T |
I think I went in with my eyes open that we

were trying something brand new in that i+t
hasn’t " beén done on -an - organizeéd basis

before. ‘And* I  never had  ‘the feeling.I
*  wanted lt'o opt out - maybe that could be a -
< problem- ~but I never experienced that. I

enjoyed what I was doing, I mean every day .
.wasn’t .great, but. overalil, when I look back.g o
on the year now,‘all‘I,can think of is good
-things. o - R ' . T

It can- be a):b

er - now. R e
' before and I S
e stand a little "

23
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changed Joe said- ’ o ‘ ',.'_'ﬁg flf,

S

.~ And I didn't have. any - pressure “in

terms"of I had to perform so much. I even

remember ‘up at the inservice that. they even
said - "You. don’'t have to cover every one of-
them, just try to get a &£ood number of them

~in." So I didn’t feel any kind of

performance pressure, or any kind “of "I

.Z&otta 'get so much done." I think if I
~would  have ,been on  ‘my own, and had been
- failing on my  ‘own miserably, I might have

been .a . little 'worried - in my own.terms -

Cif I “"wasn’t satlsfied with the way things

were  going, if I 'didn’t. feel like I was
'getting anywhere and accomplishing things,
... didn’t have a lot of communication, I

- might have felt like the hands-up kind of"
~ thing. -~ o '

I have . very | gigh . standards for

mySelf; I  know when I'm doing  tinings

well. ... -Secgndly, I don't .take  on.
. something I don’'t think I can handle. When

I went  into ‘this pilot, I "knew it was

something I . was interested in, that I was.
&oinmg to succeed - in it because I wanted

tosr 1 was’ interested in -the area to 'start

with., = I think that was a big component of
. it,  to ‘help me decide to get into it, and,
-again, - T guess . I ‘gauged success with

failure, if you like to use those terms, I

don't 1like to but, on what was happening in
the classroom. 33 If - the kids were coming
back ‘awww, we have to go to drama again’,

I would have felt pretty bad, would have

~‘felt I'm not- getting through. But I felt

most  of the times "the kids were really

- enjoying . themseélves. You know. s When you -
~walk .in. theres: and feel. like fort# minutesn
-have gone by in’ ten

(.

y

;‘f."

'Wells _I"thinkﬂone‘of the thﬁngs it did~was;

certainly tell me a lot of

“know, that ‘I have a lot tg’learn about the’

. , I S

._»?_5'.[‘ .

" When ‘asked if his attitudel#taward drama had

' §;.
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‘ru*iments,_r,“When you haven't-had a lot of

. expdrience . in drama; of -_course - you.

- .wereinvolved 'in it, but  you didn t take’
courses. din it - or do . much in the area of
.workshops, and you didn’t redlize there
were ~a 1lot of, youy;just take it  for
~granted, ; and you : .'didn’t realize the
components .were all there. So I think what 4
it did is,-actually what’ 'S going to ‘happen_
is ‘"I am "~ going  to take a few workshops in -
‘drama . because of it, and I think there’'s a
lot more-to learn how, and I'm more excited

~about it  kind of thing, and I think.I am -

overly ‘impressed.. RO

g

" Jog . commented on the 'value of. drama in the

classroom: = ¥ _ B
) 1

- I didn’'t expect the grades fives to do as
well -as -they..are,'and I've seen. something_
‘in © creativity ‘I - haven't experienced R
‘@ther . areas. I guess 1it’'s. a thing you; ;

"~don’t. see every day 'in the traditional - I
mean I've. taught grades six and grade five
regular classroom, and = you Just don't see.
that = unleashed  all the , time here’s a
perfectly - acceptable place to . do it, and
some ' of  the kids are Just astounding, Just
‘astounding.

g)ﬂp SUmmarz : TheisiXCteachers‘all indiCated theyr"
- had - positive attitudes toward drama before, during,; .

’and after'}t pilot 'project -; Those_ withoutb'af'

previousi drama' background seemed to be struggling

withg_an‘ understanding of thd‘ curriculum and the.ff

5intent"f‘of;i_creative . dramatics, but they still

blregardedf'{;th pilot project bS'ffaﬂt valuable;'

"fexperience.i“ They also, realized the potential of

v
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fidrama as a valuable subject in the curriculum - they

d,could see how -it -could contribute to enhancing
students" .self- confidence and awareness of themseLves
i‘and others. ) L ”f. "

LA )

VII. Recommendations for Change

This -final ©brief section presents changes the’

- pilot . teachers would . make in- their -apphoach
teaching ' drama in another year. (asked first if they'A‘

Qouid indeed _teach it at a11),~as a result of their

eXperience- in this pilot project. It also presents‘
their recommendations_-[for”v change 'regarding 'the'

,

'curriculum-itself.

~a) . Asked 1if she would teach drama again,'and how'
‘Norma _Jean replied "yes - because I think that you
can put it into language arts I wouldn 't teach it

ever as a separate counseﬁfhut I would always,look at
jtrying. tok integrate,- as to do mofe of - the, .
experiment vwith, challenge-:myself, in an integrated
-_b) .»Sue"indicated that she would teach drama next;'
year o What changes would she make° "I'think I m at

a‘the point, like even this ‘year I found like even last"

~
__,\\_.

- year .1 did basically the same components that I redid‘_iﬁ
: K . 0 . . . - . e N
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';this 1year + the mime; improv;sation. movement sort of'

'thing,jfand' I think I'm .at the point where I m’ ready'

to get. into different avenUes, : f%’_

a2t

c); WOuld Debbie teach—drama next year’_l"Oh yes."

-She; 1nd1cated she would teaéh At the same as she. had

.been . "Unless somebody comes up with some great new .

ideas »or_ tells. me . what. I'm doing is:'not really

right." 7 7oL, c
d) Eileen’ said; | she,_ftoo,‘wouiétteaCh drama next

year, but;étressed'that it.wouid be'"integrated";

T I~'th1nk.‘if I have grade five Social next
. . year,: I1'11 really work a lotsof ‘drama into
. that, " :so0 the - kids can really feel what 1t
-wa§ 1ike, you know, ‘what it was. 1ike to.
clear  ‘the land., I would integrate wherever
I. 'could. It’s so much ‘more meaningful.
Integrate .your . art, everything. I think -
you . make  far more impression ‘on kids with -
‘integration,} I really do. You don’t need a
separate time,. “but I think it's’ more
[ameaningful if ‘you ‘integrate,f far more
lwmeaningful pItﬁs always the-time. - o %
C o :' "
e) ¢ * Another year, teaching drama‘? Willjmwould

"structure things a lot differentlyﬁQ tf

»
N N

<& i o N . '
N © . . v.

I've .come ‘to the conclusion that T thinkﬂ .
‘the drama curriculum will work better .as an
-,integrated thing, . not ‘as - a &separate'

subject. Because I .can see all sorts of;p e

" things that I ‘could have done ‘in  my
'Wlanguage arts program that - relate to'it I
.can ., see . possibiLitiBS' i ey the L

”wproblem—solving area’ fn math that could be

.‘approached through drama. I.dofi't know how == /. .

you*d do 'it, - but if  for: 1nstance,v1,was-p

‘designated . .. the drama teacher g(next;pigf’t

3\




‘year)

into

if t
" the

liaison wi

lots

: Will;

beauthul

teachers

here was some way- to integrate me
language. arts program - more
th the language arts. 'There are-

of opportunity for drama kinds of

“activity.
it with t
studies.e

'also'

ly in

could kind of bounce,?youyknow, one could

It would be easier to integrate
he 1anguage arts than with social:

] "A
Hh {:4 ~.< g

thought &%ﬁé drama‘things would work

¢ N
a team teachlng s1tuatlon where the

be an observer one time andv'say,_‘hey, well,.we

«

just .felt"the

collegialv

and you

For
thought
bunch_: o

exercises

know,‘

- -

'tried"ﬂbutsit didn’t Jork.w'Let’s turn it around.’ I

need for more, I guess the word is

support ,4 somebody to be fhere watching

helpingf' It would have given you a

Change to bounce your ideas off that person, too

changes regarding teaching' drama, Will

BN . L3 .
"it would be. nice to get together with a

f teachers and go through some - of the

.that

we expect the kids to £0 through

~Thaﬁ would “be the most- Valuable thing I could thihk.

of."

£) . Regarding

advantage

' language.

st et

You can

[ 4

thought -

all

S_ "to
-

arts
}

- from

YChange,h'JOe thought there coula be ¢

having ~the drama integrated.-into'

because you do‘haVe'theoflexibility.

of a -suddén_'take a great theme or

the curriculum or -lesson and delve

LAY

-



*rightf‘iﬁfo.fifpg And I could see that there would be

;2 1ot’ of’ good. thingsl~goingr"n if  you did 1t
" ﬁ _ |
1ntegrated S The only thing you d have to be carefulA_

with  in integration is that you don't ignore the *

‘”ﬁ,drama. "You gan ‘tend to ‘forget',that ~that s a
;;'component e . QJ: P o
"“g) ~-Summary. - The researcher found it encouraging

that -all ‘six T the pilot teachers said they would

‘teach drama agaiﬁﬁ:in another 'sohool year. Those

teachers that e recommended 'changes felt.  that
B -
integrationf would be the way to go. Four of the six

pilot teachers. said- they would approach it from an
integrated ' method, and could,dsee' thev potential
integrafing it with a Yarlety of subjects They
mentioned language"arts mainly, ’but ‘also‘ sociai._foz
studies, math;f art. This: supports"xhe"ad—ho¢
curriculum o committee s recommendation’ th | iet
teachersf'have. the option of teaching the drama as a
| separate ,subject or 1ntegrated into, other subjectl

P

areas. BRI P n "',5 L oo



- CHAPTER FIVE L
SUMMARY REFLECTIONS SUGGESTIONS FOR /
' FURTHER RESEARCH

Summa}z

This . study eEamined' the: EeEpoosee of teachers'i
,with varying baCkgrouhds in-drama to}the,new Alberta
"Elementary Drama;Curriculum thej pilotétauéﬁt during
the * 1983-84 school year. Six pilot teachers: from.
the mCeEtrai ‘Alberfa EEea ‘were 1nterviewed for the

} study' in May, 1984; the end of the sohool year inT

Wthh they had done the pllot program

Reflections oo'the.Study

"quing>' the - iﬁception of _ this study, the
researcher 3dhéd. ‘oEiginally. waﬁfedw to '1n£erview‘
o teachers with ‘limited or .no -backgrouqd ih_dhama.
Hovever,' as was etafed earlier, this w%e‘ not
_vpoESible fbeoaused-'of ~the availaoility ‘of pilot'
'teaohersidin ethe~ sﬁecific geographical ‘area chosen"
for vthe ‘study ~'Upon examination of the findingseof

ethe study,v thiS‘ proved to be beneficial vahe

"respondents provided such a variety of backgrounds



{

in drama, that although the smavl sample restrictedi.

:generalizability, 'ccntrasts and' similarities were"

. f :
most certainly evident‘ in. the teachers’ responses

 This provided a substantial bréadth to the in- depthv

study.; .
- o I T
Specific: points of focus  resulting’ from - the

interviewees’ responses’ Vill; be presented in this

_chapter. . Before breaking 1into ‘speciﬁic pcints,

however; " the researcher will present‘”the one

overriding generalb theme which' seemed to permeate_

,the study. : = FE

1. Previous Drama Background

°
AN

IREINE

The overridingf theme which emerged from [thefu"

responses = was - -how tne: amount vand"type of past
' experience the 'teacherS' had with drama affected

practiCailyv every aspect 'df their. perception and‘

b'inyolvement with ‘tne‘ drama pilot prcgram.' Sue and

Debbie had taken< specific university courses in"

Tcréative - dramatics.i’ wnen f examining , their

vtranscriptions. the researcher observed that many of‘;

v'their"views paralleled‘ the philosophy .ofwthe,newfc'

Alberta Elementary Drama Curriculgm-"

E



At University, I took Children’'s Drama.

-.- This 1is strictly creative drama, and
they ot - into movement, . mime,
improvisation, puppetry, . and
storytelling.’ "It  was very well basically,

what'the curriculum guide covers. (Sue)‘

Debbie had taken a course at Red Deer?”College

]

‘entitled "Teaching of Creative Dramatics" which was

"g"sogef practical, and some talking;about it, and the

4vfdifference between drama and theatre ... It really

)

!

dwas a 3nov1ce teacher (all had taught a minimum of

Wfiye years);‘ it.”appeared that through Eileen s

)lengthy career. .as a teacher (twenty two years), she

had been able to glean many ideas for teachlng drama

\

,;affected her comfort with the drama pilot: -
I used to fteach drama as options in-Junior

. high. ‘.. I’ve taken : an awful- 1lot of

- creative dance. Creative"movement - my
minor -.is in that, so 1I've done a lot of
that. (teaching drama) I didn’t find
it that uncomfortable & ” '

e

t
J
4
! !

0 : . - -y . -

‘By his .own admission, Will’s unique background as av

proﬁessional Nactor caused him to.reflect upon;his
M

vacillation betWeen _drama“ and theatre: ﬁapplying

jgitheh?,straight_:drama‘-part_7divorcedw Trom“-theatre:

got;<me‘ started Although none of - the respondents'

fg%m { bther subject areas, university ’classesdm

132 -
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that’'s. where I'm having trouble. ... I feel very

comfortable in directing kids and trying to get -

them, 1in scripted s&tuation, to do different kinds

of_.thingst"' But he was open to ideas: I'think any

. new experience {s kind of fun, It can be a little

»terrifying, too, hut.-I: looked 'onr,it (the drama‘

e

pilot) as an opportanity more than anything else."

- Joe had . not had fa great deal of drama experience,

but whatever he had done involving drama, he seemed

to have; done - with much enthusiasm' he "rewrote ‘A
“Christmas :Carol' for_ 0ur. school"“his Junior High
‘class‘ Qdid 'the Canadianized version of the Mikado"'
he "coordinated" a . mime workshop for his students.

.And he had a desire tao’ 1earn ‘more about drama.;

I think- one of the. things it (piloting
drama) did was .. tell me ... I have a lot
- .to learn about the rudiments. i e+ I am
going  to take a few workshops  in drama
. because -of 1it, -and I think there’s a lot
more to - learn. now, and I'm more excited -
about it, and I think: I am overtly
impressed. . SR e
And  finally, in complete»contrastvto the other five

teachers . was Norma Jean" Her lack of exposure to

'drama Seemed ’to affect\%almost all aspects of her .

perception and involvement with the drama pilot.

1 33



" S0 1f you’ve had rno background in drama,
you’ve had no training in drama, how are
you to Dbe innovative, ~to - suggest  neat
little 'ways to bring this skill in at this
time, and the kids would-like it? .. It
was something that I always ghad to keep
reminding myself . ~that "I never 'did it
before,  that this is very threatening to me

personally, because I ‘don’ t know what I'm
doing. ' : :

JFrom  the teachers’ com%pnts, vit.appeared that

. those who ihad “had specific univ@rsity cou’ses in

drama felt more comfortable teaching the new Alberta

,Elementary"Drama ‘Curriculum. Discussion conCerning

Will's . comment that "it  almost implies that every

&

‘drama ,in' order to',use it effectively" might be |
'considered by Faculties of Eduggg;on when preparing,"

university students for ‘their entry into the world

. of teaching. o _ L
e » e

Keeping 'this general theme reganding the six'

pilot teachers’ extent of exposure to. drama in mind

findings ‘regarding_ specific“areas of the study willa
LS : ’

now be presented: : R o ‘v, - _5'

2. InserviCing for the Project
Aithough they generally seemed “to enjoy_i
.. one-day inservice for the, project _the

teachers did not seem to feel that one day was- oy

classroom teacher ~ought to have a -background in

134




genough_ %o susfain. fhemf?for the. whole year 'ofh.

. The teachers _whog'had exposure :to* creative drama

cmade 111ustrate this point'

pileting'fthe"project, ‘especially ' the teachers who

‘had 'not"had ,prior -experience~éﬁithcthe concept of

,creative drama.-, Some comments which the teachers

1

) A . o S R
For . someone like myself who had nothing in
drama, they. were way beyond me. I felt

' very much out bf line. I felt 1like when I

. had gone to mUSiC: workshops in that I'm

- sitting here,“ saying "Why  am. - I here?" -
(Norma Jean) . T IS o

I really felt the ‘need - for more of that
kind of thing where we, just, it was a very
general = sort; of thing. If there had been a
workshop ﬂbat dealt with developmental
“drama, = thén . I would have been there, -
bang-o-. (Will) o e . S :

The ‘oneadayj inserv;ce° I thought it was
" too much to- cover in too short a time and I
- guess maybe there's an assumption there
" . that Dpeople had anvextensive background in’
carama. ... You come back to your classroom
Lo, . and all - of a sudden things don’'t seem
. so  clear anymore. “ ... I think it was too
much to handle in  one day. ... Probably " .
- what they should have 'done was have a -
: workshOp in  the beginning and_ covered the
- first- half  of the curriculum - might have
done- logically = 'and brought- us back in
- together and ‘asked us at that point "what
kind of problems are . you having?“ so the
rest of the program could have gone  a
.7little smoother. ’ (Joe) . '

‘ wanted further aspects 1n 1nserv1ciz§

e
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The ~ one-day thing was  Jjust - a real
introduction, ‘that was it. If I was going

~to have- a day for me - be very selfish - I
would Rave had more inrdepth things at’ my.
particular level. . (Debbie). S v

It really bothered ”me because I was just

sitting - .watching. ..., They should have had

us participating that day and doing drama.

... Maybe they should have- had one more

- meeting or made it a two-ddy thing, ‘two
consecutiveer days in a row, and the second
day had® us .up doing it, and involved us.
(Sue). ’ ' ‘ : Co

s

' The - teachens’ comments seemedito_indicate a need

for inservicing.lbwhich ‘might. provide the basic

ruddments and an expﬂanation‘ of the' intent' and

philosophy ”ofb‘»theA curriculum, = especially for.

teachers without a drama background. Generaily,_the>

NE

. teachers felt that"the one day of'inservicing for

vthis _proJect was valuable, but it was only a start.

When 'teachers like Norma‘ Jean, Will and Joe, who.tf

lacked courses in creatlve drama, were not prov1dedf

_with enouéh inservicing to sustain them throughout
the vpiiot -program,‘ it really did not seem fair to
these' teachens.—aﬁ_atheir students, or conducive»to
.the“' succeSS _of ‘;thei program : . J%Erriculum
impiementation is more than. the maillngvout of a new

curridulum'ftof unsuspecting- teachers working alone

with ~ their students - (Common ;T982,tp..24); The

"teachers’ . comments

'welcomed more inservicing for the project

136
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.3) Follow-up Support

In the - samerfvein) as - the teachersf'desiredfon

. further inservice was their plea for follow up::

-'.spppOrt- with the -projeot,- whether\ through visits

Lﬂromb consultants or in the form of get- togethers‘

with other pilot'teachers 7F011owing iS'a sample of'”

..

‘the_ requests for follow -up support made by some. of

nthe teachers interviewed

(referring to the fine arts consultant):
You in your cushy little office could have .
5. at -least got . us .together - because that
.};“instills me - to keep going I couldn’t keep .
<L my thoughts and my ‘motivation going
' g(Norma Jean) : :

’

: The—-opportunities to talk with other drama -
i teachers  and :more workshops ‘would: have
et he,lg‘d.' I" $hink I felt very isolated.

gesting = other pilot teachers'“codﬁd
o his class, '~ then . discuss 't

¢ f*s'%t) - ‘Probably -each one of us migh
“haﬁe

Ry

., found the area where we're very strong

in - and . the areus we' might have needed some-f‘éa

»encouragement - thﬁ. ‘communication. There
~was-  no teamness -to - 1it. Ve were_all outﬂ:'
_there doing our own thing (Joe) :

-,(negarding “the fine arts consultant) Hev'
.dropped - in faq“ ked how things were going ;
and I = said "“WeM™,, not bad" and he got on

the road agaf¥.  So in terms of support -
we didn’t get much “(Joe)1 _ . s

3T

Evenffthoughiabebbie couhd go to- Sue, her friend and 'NP o

6) \ T
" school, for consultation she also mentioned°»'“'

'colleague teaching the drama pilot in thq e;'
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. r;ﬂ*t-, ,p,.fi;

“
I’ve had basically no contact with anyone
- since -the - day_ of- the -workshop . back .in
_lSeptember» or- - October . 'or~ whenever it was. . L
So I've, - been mvery . much 'on my own. - S,

“;‘(Debbie)

FolloW%up 'support éanj'bé' prov1ded»ffor' piiot:g,'
'teachers’",inix many forms through v1sits ,and;hn'
"_discusSIonsh’with Alberta_ Education congultants or
.iioééif_ School Board ‘office specialésts,d_frequentfi
'-inservices,4 meetings with fellow pilot ‘teachers;
j"'workshops, peer inservicing, or a combination of any .3%4"

__‘of_'these .As Crowther (1972 'pf’169) concluded from

“his study o the _rate of- adoption of “the 1971~‘
“Alberta Social f.Studiesblﬁcﬁrriculumf. f."Teachers
_ 'reqund_:prSitively ‘_to‘ whateVer 'assistance from'

:change agent personnel. and inservice activ1ties cani

'.be'mmade\'available to them"in* their‘ effortS ’té -

1mp1é6ent educational ohange d@ns1stent follow -up
"inservfcing ﬁ“gbe used. to train teachers in thevf
}curriculum' beingf'piloted-f and to sustain them with-

X
rmoral support throughout the project o

As .the‘_respondents Ln this sthdy p01nted out
' _teachers could'abenefit from the opportunity fto
"discuss their pilot experiences with other teachers:

fin_‘the. same boat", to share resources, attempt to



solVe*tprohlems;:;andf just generally bring out intof'

" the open what-‘:has been happening with theirh;n

,g”teaching viTo reiterate Will’s comment. "TeacherS‘i

need,_to have a 1ot more t}he\to actually reflect on:i‘U

“what we’re.d01ng,
4. ~Resources S S e

- Previous oreativeﬂ'drama courses“and'eXpérienée

accessibllity _to,' gOPf'ratg' least knowledge lbfé-u;

4‘.

iresources available B For_lekamplé,ﬁfh sp.ﬁ%‘dramé.f
‘ courser'atf.the 'UniversityE of Calgary,_she "had'tod3
'keep sort;j f.'a diary every day ‘after our dramai'

‘;class.v ,lgw. So it s~ really in there very thoroughly'l”"'

139

lgteaching drama ~provided some of the teachers with_’a

;f'andA Irll go back and read a certain day and’ it all ? SR
'}_icomes back to me;: In Debbie ‘s drama course at Red,”’
B Deer' College,- she "read a lot of books .}: and then"”'

LT did my drama ﬂile as well Regarding resources,xv

,Eileen étated that she "had lots from before f Willl'

_ proaect. h o Introspection t promotes :effect§Ve;’

'“yused nsome; things‘ I ve done in LangUage Arts whichﬁﬁffn;

Y

';fit',very neatly into the curriculum " Joe‘"bought a

[jseries: drama tkit" and had tremendous bq

.....

« i . .
. ‘a - . l"

L]

o_r_x» e,

:;stage makeeupp”that I ve.. been iusing for thexlast S
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/ ‘ t :>e years On the ‘othe.r : "hand ‘ Norma Jean s P
ff; supply fj' resources ,fb teaching ' drama.-was
absolutely Anone ..‘-'_As{'.shej felt so uncomfortable'

i with }the concept of. creative dramatics, She did not.

cN.

seem able to inVestigate further resources'

I never looked at any of the. glossaries org
.Aﬁbibliography " in. ;the guide ‘because past
-;h]eﬁperiences “have ‘ proven to me:that they re
oinot: available,v that by the tjme you do get
rjfthem “through whatever Iibrary -source, | .
v youlve lost: - interest. e I didn’'t and I
" wouldn’t . have» looked - found anything of
.~ value by . ordering -a book out of somewhere
“‘or. paying ‘for . it or going _through the
hassle. "~ I- wouldn t have done 1it. It has
to. be there It has to be ready '

RN

Norma Jean sv comments could bring about discussionl
regarding the responsibility "of teachers - :as
professional sfduoators" and he' 'ownership f.of
“]‘-e’al"‘l’ling | '." : l ” ﬂ% o ,‘, -
:ypxl . As7b[5n' adjuhct 'tof,'the' section .regardingi
S reSOurces, the ;tgachers’ viewsviregarding the ‘new
ot d

Alberta Elem%ﬁ;a?y Drama Curriculum Guide seemed to

7; b based their drama backgrounds._ For Sue,

dDebbie, &hd Eileen,;;the guide appeared .to ‘be a

confirmation of wﬂat they were already doing or whatr_i

) -

| they already knew about creative dramatics' i'._ B
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.It'- basicsl just definedv;tﬁe various:

.j-components S
“that . I  understand +those really we11 and I T
' know what s 301ng on. (Sue) '

-

‘But (T was doing' what they satd. ..l It

..5basica11y didn 1. tell me any¥thing I didn’ t:f3,7!'

‘already know because I had done a fair bit TR
of reading on the . Sublect. (Debbie) .

- . 1(‘( ] ey oo
It s prdbably tqQ %best curriculum guide.
we've: got . < The" way it’'s laid out, for ‘me

‘._anyway (Eileen) R R

vAgain&x.W11;gsﬁ_iQtrospectdon,'ab0ut‘ } drama ‘Vs.

theatré“vcoMponent_,tﬁat his background afforded him'

came out in his COmments o
_ I’ve-fijund':.myeelf fighting ‘the  acdtor-  *
»directbra-syndrome, and not feally coming to

- grips with  ‘what drama can do .in . the . - °

“classroom. = ... - I'm- glaﬁ.%ofsee the dramaﬁ”%u#~
curriculum  1is coming along ‘to. show us ‘how
‘,broad the Wwhole . thing ‘can be. .4.,I Have-

. no complaints about the curriculum gulde at . -
~ fall.-: It helped me.to usderstand a Littre 0 .
“better what the whole drama ‘process. is aili.'

about. L -

in’ drama really well;+but I feel @‘7~:77

. . . ] ‘,.' : n
IR SR R '5‘0»: *

Joe’s desire to learn more about crea}ive drama came.f;fj“”7

out'vln his response to the Curriculum Guide "There*fef

_bappeared to qbe a real framework They did give youfi"

some direction.~“ Norma Jean appeared to, be. totallyJ;f

»

exasperdted 55§1 the Curriculum 'Guide.<eﬁdﬁtf kept7

.II

wrong 1nformat10n,;4that this‘.really wasn t it

: Wi%hi_her-_lack of” drama background vshe had nothing.;be-~i'

1ooking apd ‘was convinced that I had received the:A3" o
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to  fall . back :,on:f{f "But where are.,thep

~materials? - Wherevfdoes it tell me:where to-"
teach?" : ‘ s SRS S v

I’ was looking for something quite practicalg’i
‘" and .the term is hands-on to ‘help me, who =
had _abSolutely experience in drama, to -
‘give  me more specific ‘ideas in guidance ag -
_how-jto.'integrate drama  into -my regular
teaching. "I didn’t have 'a lot of set kind .
. ;Of”-practical' possible ideas in which you
{could' do,  ‘that ‘I could go-and say "Okay,
- this ' sounds great,  this is what I can do"
and 'I was looking for something  very
_ specific. _ . -

26,_.The Pilot Teacher 's Perception of’ the Value

ﬁfof Drama

vtﬂheVimain‘ inherent theme of prev1ous exposure to

drama‘ is borne out in- the teachers’ view of what_

.

"drama is'.all about and what 1t can do for children

Norma‘ Jean admitted 'that'"a lot of good things canh

come out . of drama - T will acknowledge that.,_'But Lo

- again, because of her lack of drama background and,s"

}’because she received no ’assistance from drama
_experts throughout 'the.duration of the'drama_piIOt;

this was the result

I wouldn’t sa& that I became more confidenti
as ' a result of this. ees ’'me disappointed
-in that I never achieved as much as I could
- have . - for various reasons, which.I’'m not
going to ' make: excuses .for, they .just -
‘happened = to. be. - A, I'm  sure I had.
‘wonderful opportunities 'to demonstrate*‘a.

- drama - technique or skill, or to incorporate
_something . in  there as . ‘really = good-
" learning = but I never saw 1t.v It escapes
. me. ’ x L .



lThe-_ thre teachers with knowledge of
dramaticaEhad‘this to say about its potential

' come  about ¥rom  drama. s Just

creative

:I:jhave Jus een the good things that have‘ |

the

r:ploseness that you get with each other from -
iyl It develops concentration. -You learn.
to relax LI It stirs. the. imagination

It s very creative It's fun.‘ (Sue)

M‘Drama_fv is»"a way of ' developing
) individual’ : potential and it’s not -
academic. ~ potential. © - It’'s more of

7anf
ganj

femotional_,POtential “that is 'really.oftenvgl
neglected in our schools..,, And; I feel
really . positive ~about’ doing drama because

‘fIbve' seen kids that don’ 't succeed in things

like - math . and: reading - you take them down

"and  you - do drama and they just shine..

And

it’s something they Just - love.  And it? s "
© something  positive -for them about school,
camd 1t will. make them feel positive about

-themselves, and “it’s  _-another type
enrichment for students (Debbie) ‘

* Drama . Cis helping the child build

Sof

his

. self- awareness of themselves and the world

“‘around - them, .and. .where .’ “they ¢ fit in.
And I thg k 1t really helps you S§§bme’more-;

~ aware *w@la:others. their feelings. You-
.. become - m@re sensitive . through . ‘'drama.. So

that's what I  found from taking drama - =

‘that . I became . much more sensitive towards

e people and the environment.f (Eileen)

‘ Still 3 trying- to. . overcome; his "actor director".i

'fk'k ',

ccncept of drama Will commented honestly"'

Igithink"I(iunderstand' 1t a’ little'better»b

 mow." I.didn't have a clue about it before
« . and I’ think "I'm beginning to understand a

% - little  broadsr - implication of it. I'm

not

& able - to handle it effectively yet . Given

“time,- I might be able to..

“f143)f}
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For Joe, the etengai ?ﬁbtiﬁgﬁt ' ':e"drama "pilot*'
‘program‘ hadv-beeni“ah learning experience ""I mean,

every day wasn v great but overall when I look backd

the project for his studentS° |

hexperience and compare it to the experiences of the:'

’ from piloting other ourricula.._

40.'_: R r:gég'z LA

I didn’t. expect the grade fives to do as
..-well as  :they are, and I've seen something;
in  ‘creativity I  haven’'t experienced ' in
‘Other " areas. - I guess it’s a thing you
..don’ t see  ‘every day in the traditional - I
‘mean- I've  taught grades six and.grad five
’ regular - classroom.» and . you Just don¥t see
that - unleashed all- the;itime - ‘here’'s a
~perfectly acceptable place to do it, and
some - of the kids are just astounding, Just
astounding '

' -suggeStions'for'Further'Research

o 1. Studies of teachers who piloted or implemented.

o

‘new - curricula in other subject areas could be

' condUCted in order to gain an understanding of their,

N

fsix : pilot teachersv in 'thlS study< in .order'_tou

"de%ermine' if piloting a drama program is- different_

1; .

'«thihgs.,e' And he was delighted with what came out of-fh

. . B S . N . 4 . -0 . - . - : -
RN

:.on‘ethe yearf now, a11 ;IV can think of Sl goodlﬂf"’
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-

'V;f453;"

ﬁ2;'pi Responses of'7thej six teachers interviewed inlggc.p~7

4'this stugy could be compared to comments from theh

questionnaires completed for Alberta ‘Education byff,lv‘

some goffthe forty eight teachers xho piloted the new"‘

Alberta Elementary Drama _Currigul

’see ;ifi°they; were congruent with how other pilot_f

. . e R o . B ’ ;,.
teachers'had_viewed the experience;f-ﬁ"'gﬁeiv
S

S;C"_ Analysis of'3the;'A1berta:‘ElementaryglDramaa

Curriculum Guide and Curriculum Guides 'inf other

v,«subject. areas could be un&aken 'i_n" order »to

.p-

gcomparet philosophies,- formats, wand approaches -in

N S S S
1 order‘,to determine similarities or contrasts thath‘

-t- might affect the implementation of the curriculum.7

L}

4. v'A An . Junior. and Senior‘ High School Dramau?
Curriculum following the Continuum for Child Growthi”
begun in'_the Elementary Drama Curriculum Guide isg:
being piloted -in‘ the 1987 88 school year . A studyr:

;-of the pilot project for this Curriculum Guide wouldf'

provide a' companion to this Elementary Pilot Study

It.-could serve as a continuation of the analysis off;ir'

-:th | implementation "of fﬁe Continuum for Childf

' Growth



R o e P

'ementiné' curriculucg' sr the past

, _ ved J'_succes% j :
o : ARG L A
of implemenﬁﬂtion. (e g the ,;,nlprﬁﬁp' oot LT v

@

._t’egi1981 Alberth é%éﬁal StudTes CUPPL%-

',involvedj/the concept of peer inserv101ng '-classroom '

‘teachers were seconded from thelr teaching p031t10nsg-

to:Jbecome "peer consultants*j Qver period of five

‘:months;' they ' provided workShoBs .

follow -up
"conSuItatione-to\iGrade' One to Twelve. Soc1a1 ‘

- teachers throughout the provipce.)

ConClnding Statement

‘This 'study led . thezﬁiresearCher toward an"

‘Gnderstanding 0 ‘what thebvexperienbe vof being an:e
;elementary 'drama. pllot teacher was like and "how. theel'
';pilot teachers f 1t about this whole experience
‘The'-study o) ”v1ded an avenue for ,six. teachers to7-
..reflect_’upon- the experience they had lived for oned.
:school yearv and“to verbalize _their thoughts and’

' 'feelings about' the‘experience Since they were all

- at different stages in their exploration of creative"

»vdrama, they contributed a wide range of comments for ’«Q;

vthef researcher s. perusal, ’ _Through ythesee candid



LN

comments, -‘a ‘great. deal 'was.'learnéd about the
teachers’ 'frustrations, jubilations,-f_and ‘their
vpositive‘,fa negative feelings regarding_ their!y

= experience as drama pilot‘teachers

<

Ey%ndisoussing  th pilot project so freelﬁ thef_

teachers prOVided inSiSht into_fmany componentstof;““

th drama pilot experience : They sharedr‘theira:

i attitude toward drama and whether itfhad changedﬁ -

B

throughout 'the. course of the project andgthey’alsoj

. verbalized -their_ philosophy " of drama and_what_they

-'bperceived;'to"be the difference between.drama'and"

theatre.:' They presented their opinions'aboutjthev

'new Alberta Elementary Drama' Curriculum Guide and

:vavailable t-resources,4 toward inservicing ~and the

follow -up = support ‘for the project, and'whether or

_ not' they were 1seen as resource people»-by their_t

colleagues.i

A1l of'»these insights provided by the six

-teachers; who participated  in’ the study contributedfﬁ

toward the reSearcher €aining an understanding of

.what the teachers experienced in their year: of beingroff:ee.

involved in a drama pilot project
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EXCERPT FROM AN INTERVIEW -

o

w/ 9
f‘_'fr’ - Total Inter Approx. 9@ minufee.f.- 'A" L

'§K.1EXCePpt=v Approx. 19 - 12 minutes e
- . S B N
mgw: Sue T et

- _"R": Researcher , DD i

@

R:  You had time allotted for 'ﬁhé;‘drama as]a R
separate‘.sﬁejeet;e;bptl‘didrfx5a: really use 1t as a’ . |

- Separate 'Squeeta;or _an';an'i#tegrator? Integrateda . r3{f

31n£o-jeur clase?.;fvv :‘ J | _}: | , |

:é:, i£ sor};;ef *sort of blends 1n.a lot .especially'r{_f

?f47with53Lahguaée.»Arts,- 11ke~ a lot of the co?bonents?ﬂ

e

“that were: part of he drama, 11ke the choral reading'éﬁ

and stuff like;@

f-I handle that 1n my readingr"i-erdg

Class»- in my féhdiﬁé period | 11ke‘;I- don’ t do. A

euanything in my’ drama periodz' I don t touch that ati{ f;Zfr
]a11:71_:s. basically when we went downstairs and did.:‘J

-arama,r that’ _ when we did things 'likevmoyement,; "“'
. mihe, improvisation,vstuff like that _ _

BEDIR. AR RIS Lo e
*_fR-- L_So. actually you integrated and tapght-iﬁﬁas;a,

- “I-

:fsgparate subject? #:* ‘ g,"?”__b_-r""”

_:S'v Uh hum 'a :f;rﬁ;e E ‘f{L'“7QEffoLu1;”3j' ;g;‘;ﬁ,5¢j,f;~-



1

, ,where» did"yousfstart;5 ff}f

wfé?}

S: T always start with movement. ,"

"R:. Ok, ,and you start with movement at the beginnlng

"of the year Any reasons why7

S+ Um, basically just ... like, the kids from last

v D P N . . o ; |
. year - had 'drama;‘with *me\\;oo;.so they were'®already

aware of what I-expeoted and'stuff, as far as.

‘_R: ; °Oh"‘_ya,a7the gnade‘ fours' youﬂtaught-you had S

,ﬁ

~4

.
e
e

-s‘
taught as grade threes, that s right

G

S-' _tSo basically for the new kids, I started again

RA

w1th movement and I 1iké to start with moveméht

because that’s when T 1ay down my rules and say yout

Ay

know, what the freeze is going to be the minute you.
'hear this, .or then you know that you re supposed to.w'e
just" freeze, : and ycu get allF your gu1de11nes
estabiished that ’way. e Plus I feel that with justa

L

“ movement they‘ can ‘sSort of-be at ease and relax you

know{‘_ There s -not' a 1ot to think of when they re
just mOving ~"If you start with mime, whlchvis ‘much

harder, /much 'more complicated'«1mprovisation, too,

.,wherei a11 of a sudden they have&to think of movement

and talking, so it just is so much simpler to start.

simple and build up f 'v‘_ s L o ";Q

1"'.



~ = - . . .. . NP S —

'01

" R: How d&d you feel éghut the movement

7
istarting there, 13&% yourself personally?

S oass

like about;’d'd

.-:S" 'Uh;n:when I took it at university,vthe movemenfﬂ"
fpart-iin hated 1t and we all felt that way, it wasn’ ti‘d‘
‘just me, like at the end we felt really stupid doinglwﬁd

" 'Rz Whj?vi- - | _

‘géz ,va bdon’teknow, it was just bad vibes throughouﬁd

{jﬁhe whole class and we just, and she sensed it enf{ dﬁ
dnstructor »sensed it, and she just finally said‘fokén' -
Jeveryone‘ freeze,' sit down, we re geing éo talk\ijdﬁf,

-
'y

‘know. You’ re gust not into it today.

problem? We just -said _ hat% this,;

-4 iq' "‘ Ty

k [}

.jridieuleus,v‘blah} blah

: v o S i1 3
to. “explain why we had to do move@ﬁnt exerciSes

“all. this and tham

o because ‘I» hadn’t‘ redil& enjoyed

v,.‘. ';'.,."'...' 9 ,‘." .
Fbve it* jg.hwc.

“-"-’,-»,"'Q 0

uhhhhh bu& ‘16 kids

—~

Hiow. )what s"

thfs;ﬁ

the'

‘I's .

blan,“ So tpen she*went onff'

and'

so wheH r firsm started I‘thoughtn'

1t myselﬁ'»that

when you did ig at unLVersity, was 1t more;i

: R" Well'

>§hj§.lged:e tact ;onﬁ'were' yOUa‘"everqudy s a tree.
freezeﬁ?i~'- T l '? -’;ﬁ;mi R

"Sﬂ.-lfqh, -no, Wwhen she>{s£ar£ed ;it,5-it waé_fnee‘:

movement . o g B

R: ,Just?b



e
B S:tu;_ h',_ :»‘evxi' 156;
_SE.";Yeah, Just mevingfand‘shefd'give us,a:VOrdeandh .
we’d7haveate ﬁové; | | : \ - o
RE;.Ok ”so wind —Zmeve-like~the”wind.
s: Yeah, almost like creative dance. o :!
R:i_~ And thi“Jvﬁtwe first you were 1n, the first you .
were into?& Bi:s 4 ama class at the beginning and you . |
started with movement yourself7"'A_ o __" - e
St well, notthe very first ciass;:bnt not_teo far
into 1t either ‘ ‘ _‘ » B EEV ' ! )
'R: But she had you talk about it ok? | '3Aﬁ'v&;
Sri. Yeah: ,bas1ealiy 'at university we started'with

,eh;‘frelaxation exercises and ?getting~te know each
. other -- trnst' exercises. But here we don’'t really
need that'_becauseﬂwthe'kids knoW*eaehuotheriso weIl

K*

that that’'s not really as  °

alzeady;T;..LiK%f
:imnortaﬁix.'iifée
" ‘not in anyudenthr _ | '
_Rﬁ : Youifé‘ riéht, they eo know eacheother, they’ve
ibeen‘ 1iving§,together, going _torhschodl Htogether,
‘playing together,’ ] But thati 'ifunny —eyon didn’t
"reaily 'feel comfortable with movement 'yourself.;v%i
menOries - and yet started there |

S:. .gli'm"SO into dance though;.‘and -now/with/ﬁ;ﬁ?

‘teaching dance and that, like I say, movement’'s very



T 3

‘much  like creative dance and I doit. I touch

7creative dance. too, and the kids just 1ove it like,i

-they Just ' love ‘to, you knowou as}i them to move S

likev a puppet and move 1ike a tin soldier and move”

5 like a rag doll and move -to wprdgg’you know there s

no. inhibitions at all they go right to it.

R: When they re. doing all those things, you know,pf

. impving like-pb rag doll and moving ‘like a whatever, pfﬂ

"doll "do you participate or.do you?

“S; ' Sometimesj'I' will,-fnot' always.. - 1 guess it_1’

depends éﬁ‘ your ciass There are some kids that if:

you start to move, they l1qgok at you and they copy

. you uhecause they feel that s what they”’ re supposed

to be doing . There have been times when I've sort.

<

‘qther' times‘ when I’ll do it with them as I~ call out

and other times when I’ll just sit back and watch

s

"R: '-fok,i do they every-vsay to“you;whywaren_t;you :

- oWy
doing this or° L

S:’ No,:no.

 R: Oh,} when you were'working with*yourvchildren;' -

‘did you have them work mostly as a. whole group or ‘a
,,_whole class | orh_ pairs' _or'. individuals '20?523

",combination? B & S

.y

'you do- it too, if you ask them to move like a ragp;.

'of demonstrated and then -said f 0k; go to- it andj



:.Sﬁ Is this throughout the whole year° o : ?
R&t_Yeah the whole year.[”' y' A ;:L,
S Uh,‘ there IAgain it varies : I sQart off as a&

.whole | group ‘ butrr like ; eaoh 1go tﬁb& ﬁpvgn

own accord and, you know, tune everyone else out

‘you -fe

" copy them.' But now we re at the pofnt where we do a

S: Uh hum

“with the piano,,you use the other room._ig

:1ndividually but‘ everybody moving as the same ﬁiﬁe .fﬁgf T

. "3 #e :
And I try' to really stress that they move on*thelr k]

.~ \‘%»
% R
5 ¥

you,,know,; black outff, that you can’t see anydhe' o
‘ elsed:in_'thev room - it's?just you and move ébwever e

3.

like Amoving sort of thing so there s not :‘;?ff;

, By W b '-rﬂ‘, L
the 1loo g%g over and see what my friend s doing and ;.u.:-

lot, of like pair up you know, find a partner,Aand

;_1311 _give_ them - a situation and they 11 have to vlﬁﬁi'nl

improvise some differept situation,.or do a whole ,?Ljff-

%

o olaSS skit' where the wuole class is involved in one

'story sort of thing and develop it

R: “So you do that, a group drama° R jb PR :'y,yQT L

coey

" R: You do;'so you aotually used a bit of everything

'-:Nwhofe‘"olass and groups and pairs.e And you used

e -

‘thef.room, (Debbie) was saying she’ used this big room &;_‘



»‘e_R{‘.Doesyitvhave a’carpet,Jtoo?

?_:bhink back toz ajfz

o

S+ Yeah, the old library, which is Tiow the lunchv

“room.

7:ﬂrS{.;Yes1-f_ L | e | }
‘ j;R So it’s got a carpet - and no furnitur‘ in 1t?

S'-li Yeah*' it 's  got tables and chairs in it cause'

it’s where the kids eat now.

R;a‘ Ok, qp it’s where all the kids eat. So do you

Y.
have to ‘have your children move the furniture?

ENe) , ; , ,
door s :unlocked ‘:they re in there moving,the~desks,'

cfS;inthf;.automatically th__zfirst,‘ as soon’ as thetv

pushing them fto the sides and stacking the chairs.f

and they get them all 'out of ‘the way and then as'y

»soon:vas they re__done,, they sit down and wait for»-'

directions.va.l

"Rt So that’s pot a real problem h'f?"

.
.

real fast getting the chairs and tables out of the

-~!~ 3

»

“ way and*clearing room._

.'_- . .' ‘,-.. ._ - R : "-." ..v ! N ' “\ : _.> .
'”R'“'f ok;, um, this 113 a hard qu stion but can you;'

wfihowA you ‘generally"taught a lesson? How you taughti”i

'y
your 1essons thr0ughout the year?

P . X ot -" ". S .

stﬁ}?ypﬁg¢ﬁnb} they know what 1s expected of them and

S

they can hardly wait for drama to start SO they Pelfl

.actual le3son you taught or justl“

o159



t, ZR:'»That is the warm—up —,conceptration?

aﬁtvme to think of a ﬁarficular one77ff“

Qu , ST

‘i;. Yo%ﬁ

(,,

NP

R’ Or. just generally ‘how you taught your lessons. ;J N

S: - Well, they come in:and they clear off the spacev |

xfirst.:off,-'and get it ready,hthen they usually just

sit down, as soon as we re ready, sLt down

- - 7 . ‘) . . ; Sl A ) ) ",,)0,
R: Any place”, Or in a ‘circle? o ',fh ' jfi
- Ss: Just anywhere in thefroom, usuaily around where

I am.  And then T usually start off with dcing some

concentration'J
- 74 e ,ﬁ, po
concentrating R ; _" f,,,,,' s

. R: You don t start with a warm up7

St Well

" e

fS;;”Yeah sort of my warm-up exerc1se
R ep L e o '
S:  And let-s-see,gok ’other times I d done rather

| thanv"- concentration more like" r laxatipn type
. ey ‘ . .

_exercises atr the beginning, or a groug thing where.

Ta

‘they’'re all in a'circle, do a 1itt1e chant or rhythm -

type - thing Then we get into whatever we re working .

"on for uthe period Cif. we’ re‘ d01ng .mime, 1 do a

)

stretch of'vmime,;‘so many weeks of mime. and if its ‘

CLed
mime, then %e’ll get into some mime situation, and

‘-Rif And do,,just before you go on, do theyfgo on, do'

you ihave a theme or whatever, that“if;theyfre'doing

T '..‘;w k]

. .

type v'exercise _ just t get ‘them




mime or'whé}*“"

; and go on and on. and on?

_fS There have& een instances where we ve Tun out of

: time : I find the kids are really keen to show their

work to others. r

R: Oh they are?

'fS§"'And I don't push it because I feel if they don’ tv
'want' to show it and share, fine.’ I don t make a big;;
'ideai-‘of it but I find.that’s not a problem I ‘find =

'the' problem i they all want to show it, and beingf

'.“only half an hour period you don't always have time

" next, next class,‘ sort of thing )ﬁut I\don’t likegV'

whatever you re focusing 1n ‘on. '

to .see everyone S. _'And so there have been a few jf'

"instanCes, where I’ve said well you can show yours~

1ike I like each day to start something

Ca

‘é;* And it usually ends there unfortunately ' You’re
_supposed to _relax them a+ the end and bring them:
:back-‘down, ‘but like 1 say ‘the period is so shont asvh
‘vitf-is:yu'wThe bell goes,f quiteb often we.ll_watch
ﬂanotherW 'two groups: anditthen bwelll.'go* QQt-ifor
'recess.u;fiBut my drama class is followed by recessI

:anyway ‘so feelu; there s jnot'_ a- big ,needtu
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f@and”they’re‘not finished it, théy’Q"

' Rr 3 Ok; go ahead. :"SO' you work on your mime orTy'
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for?'relaxation anyway' cause I feel theﬁ‘re just:

gohna gét outside and get hyper anyways so' et_ﬁhem'

&0 out hyper._“

the

" R:

uh, do you debrief with them, like‘at th ,énd:of'

7

'period? S If you ve got time, like_dd Ybu.talk_

abg&t what you ve done with them?

S

oW ow wn

'All right.

‘Quit% often, yes, we will discuss it‘

'Not every day, Justr

No, no.



