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ABSTRAGT
|
‘\

@ Senior quh Schébl students’are approachinq the‘aqc At
which they are expected to assume adult roles and responsi-
bilities; in terms of the democratic society this\involves a
sharing equally in bPrivileges, duties, and responslbllltles.}l
The purpose of thlS study was to identify, 1n a-student
populatlon where personal involvement and" responslblllty are

/encouraged the extent to which students “have’ develOped and - =

are u51ng their own internal principles for appllcatlon to

Py

)\ ; .
conflict situations. If students do not posseSS an inner

‘core of principles to which they, as active citizens in a
democratlc soc;ety, €an appeal to in de0181on~mak1ng, then -
the challenge remains for lnstltutlons, llke the school and

. the“church, to re- eévaluate their methods of teaching values,

~and’ what values are actually being taught.

In order to identify moral development patterns and
personal maturlty at the Senlor High School level a case
study was done in a private residential high school whlch
empha51zes value development and personal development.

The Kohlberg Moral Development Scale, the Personal
Orientation Inventory the Situational Appra1§%l Inventory,
Cand @ prepared questionnaire were personally administered to
77 Grade 11 and 12 students at Rosthern Junlor College. .

The data were analyzed by analyses of variance, /f
factor analysis, comparisons of means and co%relatlons, Jnd

|

- |

v - . \\



wherever possible results were compared with published normns.
. R ,

The following general conclusions were made on the basis of

~

the results: .
1. 88.1% of the students function at Level II of
Kohlberg's Moral Development hlerarchy, suggesting that
approval of others and maintenance of the social order are
“lmportant factors in solving moral issues. \ .
2. "Since the variation scoz;s were relatively small,
-there is considerable support fof the conclusion that these
students are fairly stabilized in their level of development:
Level II h
3. Participants 1n extracurricular activities, particu-
larly those of a social nature, made significantly greater
use of the higher stages of moral judgement.

4. Senior students at Rosthern Junior College scored

below the norm mean in terms of having developed their own
personal core of basic principles. Comparable to the high

. school\uorm Published, these students are dependent, and
seek the 5upport of othlers' views.

5. Students were partlcularly severe in their evaluatlon
of deviance from the accepted norms in sexual behavior, and
of individuals working for personal gain at the expense of
other people "

6. It was significant that the more students' behaviors
were influenced bylthoughts of God, the higher their scores
were in ther-birectedness. . 8

| Therefore it.can be concluded that students in thlS
hlgh school are very much aware of the approval and needs of
others when they are faced with maklng moral dec151ons.
This (ang other flndlngs) has. 1mportant implications for
curriculum development in this hlgh'SChOOl.

~
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CHAPTER ] \ '

Mature Problem-solving 1s oan tdeal advocated in our

democr at e socioty.  Our public schoo) systems aim to produce
> £l

i

. L . . H
mentally healthy and matur e Cltlzens:  citizens who can
Tunction as free, autonomous indiviu\uals, who can apply mat ure

problem-solving technigques an cont et situations, who Lalicve

L .

1o the maintoenance ot , and respect I‘or, Individual rights.
T e dovdariety of arcas in which mutﬁre problem~-solving
IS 1mportant, ome area betpq that ot morality Morality 1s
cmphasized in the school progsam; _Social Studies devotes

detinite areas to:thertudy of values and value development..
. . ! . »
Incredasing attention 1s being given to the processes of moral

reasoning, rather than justflooking for the actual desired

A3
g

behaviours, 1.c., moral posture.

iy

. , . —
N Morality is particularly ¢mphasized in a private high
" - A

school operated by the General Lontference Mennonite Churches
. f :

Primarily in Saskat chewan and Alberta.  Students who attend

’
.

R - o X S
Rosthern Junior Callege agree to abide by the reqgulations of

this school. It 1s assumed that parents who ,send their

¢
Py

hlld;cn to this private school adhere to the 1ntent of the

objectlves of the school
One objective of this school is to provide an
’ »
environment for students to participéte in‘searching,’

choosing, developing and practlslng values whlch demonstrate

the Christian way o llfe. It is of interest whether

v
o

. 1.



T )
students 10" a4 school thmt particular]y emphasizes the U SIRRE

tance ob wvalue development, the necessity of extensive SOC1d]
! e

N

Jnteraction, “the need tor personal (‘hqrdcter-dc\/(‘lo;mmn(t, and
the amportance of Practising responsih g 1ty to others, will

X ¢
show ovidence of m.xt(l/x o pt‘ob]cm—solv1_nq abilities jn issueé

telated to values.  Scoveral questions ¢, and Wi‘JI, Le

Q
ashod:
+ 1Y
*

1. At what level are students, Wit'n a unique backceround,

tunctioning in the aree of Problem-solving in noraj

. : : ' /
Sltuatigps? Levels of moral development PoOstulated

o by Kohlberg will] be,Specifically referred to. These
’ are: ) \” b
'S“‘ {a) the'pre—conventiqnal level, yhere righ%?ess or
wr:nqncss of action 1s deterpgined mainly by th%
4 physical cunscqpences to the self, -
° {b) the comventional level, where the rightnegs or
wrgngnes; Of;an action is ay%eady established by
\ . a4 yroup, and the emphasis is on obedience, and

(c) “(hv principled Jc:vel, where the rightness or
wronyness ¢f action is Considered in terms of
ethical principles th§L COnsider the rights of
all the individuals involvedqd,

2. To what dedgree dolleve&s of moraj development appear

to be fixed as opposed to developjng and evolving?

.

3. What levels of development have students attained ©

developing thedr own internal Principles? .

Q

rd



e

,and the particular goals and aims of the school.

4. What 15 the degree ot SOVeT ity with which Specitce
moral situations ape evaluated by thege students?

The specitie dif%(,‘ll:;.“;i('nl.*i('Hl})hd:iilfiﬂ‘il values, the numerous
50¢1ial situations tirat are part ot residence life, and the

stlimulating academic envi ronment of Rosthorn Junior College
. 'I‘ " . P - .
Jive these students ample opportuni Lty to "weigh the Jjustice
\‘ * .
ot dlterndt ive courses of action or of Varying conclusions

-

open to him (The Report of the conmmittee on Religious .

bducation 1n the Public Schools of the: Province of Ontario,

L]

, )

L1969, pooagy .
14

Since the instruments used ty identify moral devclvp—
ment' patterns and personal maturity are administered to a
talgly homoqeneous~population, reference will be made in this

Study to several other studics done on the values and atti-
) 3 ¢

'

tudes of Menponites. - These find%nqs on this unique socio-
Othnidfﬁbligious‘qroup will probably have some influence on
the interpretations of the findingsxin this study. The
results'of~thi% Sgydy will be compared with published norms
in moral develdpment:, self—actualization; and evaluation of
specific ;oral Situations.

The gb&us of the following chapter will be to clarify
the\termS'"maturity, moral development, and inner- dlreCHKMess"
and this_clarificatlon w1ll be based dlfectly on two primary
theoretical positlons: that of Kohlberg on moral development

and that of Maslow and Shostrom on 1nnerhd1rectedness

Together with this will be A description of the population,

Q



CHAPTHR 2
THEORET 1CAL FRAMEWORK

Part I==Introduction to the Private School

~The private school under consideration in this study

was established 1n 1905 ang has expandexd to a present student body
of some 140 student s in Senior High School. The purpose of
the school is summarized in their policy manual: "we need

our school if we wish to retain our 1dentity as a Christian
Mennonite people (Policy Manual, P. 5)." A serious study of
the Christian faith, a definite value system, and thé
unigueness of Mennonitism is considered an importaﬁt part of
prepafinq yoﬁnq people tO lead full and worthwhile lives.
This fesidential school, located in a town oé about
1,500 residents, offers a university entrance Program, an
extensive athletic program, fine ang graphic arts courses, a
MUS1C program, a drama Program, plus several courses in
religion. The objectives of the institution dre- stressed:
1. An ,environment for students to participate in
searching, choosing, developing and practising values
which demonstrate\ghe Chriétian way of life,
2. Anabpportunity for students to participate in whole-
some sbcial, cultural and athletic activities.

3. An opportunity for students to obtain a high school

education in a provincially recognized school.



+

G, An \~;'§y mtuntty tor students to develop friendships
With other s Auldan like values.

" P :

CLoAD opportunity 1‘01‘ students to practice rusponsibili{y
to others through resitdential school life.

L. AN ovpportunity for students to participate 1n service
activities related to theit school, church and
commmnity.

Students attending the school must be in sympathy ¢
with the objectives of the school, be willing to co-operate
in all aspects of the school program, meet the academic,
social, and moral standards set by the school, indicate

tinancial support (approximately $950.00 per year), and be

subject to the discipline of the school.

Part 1i--Moral bevelopment

Kohlberg: Kohlbery (1964, 1966) defines a morally
maturc person as that person who is capable of making
decisions and judgments based on personally accepted internal
principles of justice, equality, and respecgﬁfor human life,
and, who acts 1n accordance with such judgments. Through
extensive case analyses of interviews, usihg stories Of moral
dilemmasy'gohlberq (1968a) developed a 6-stage cognitive-
developmental typology which represents a sedqyence al; people
move through in tﬁé same order.

Each step of develépment then is é etter cognitive

organization than the one before it, ongq which takes
account of everything present in the previous stage, but



making new distinet 1ons and Organizing them into a more

comprehensive or More equilibrated Structure (Kohlberg,

19680, P 186) . .
ev order tor this developmenta ) process ot incroasinq
ZdiIIQrcntﬁation and integration to vecur, the individual must
be 1nvolved in~rolc—takinq. Kohlberg (1963a) aiscovered in
the age trends in his group that larqe‘groups of moral
concepts and ways of thinking in regards to moral dilemmas
only attain meaning at sudcessively-advanced ages, really
requiring the extensive background of socia] experience and
cognitive growth. ”/m?/

As already aliuded to, Kohlberg (1968b) stressed the
tole ot intellectual advance, social bParticipation, and role-
taking opportunities in family, peer droup,,and secondary
Institutions in faciligating the development of‘moral jUdg-f
ment. The brogressive movement toward basing moral judgmen£'
on concepts of justice 1nvolves increasing ability to react

to others as sgmeone like the self and to react to the self's

behavior in ¢he role of the other (Kohlbergq, 1963a).

Kohlberg grol

w

PS and summarizes this development as follows:
Definition stages
v

I. Precofventipnal Level
At this ldvel the child is responsive to cultural rules
and- labels\of ¢ood and bad, right and wrong, but inter-
prets these\lapels in terms of either the physical or the
hedonistic ¢ nsequences of action (Ppunishment, rewards,
exchange of favors) or in terms of the physical power of
those who enunciate the rules and labels. The level is
divided into the following two stages:

Stage 1: The Punishment and obedienCe.orientation.




o these consequences. Avoldance ot punishmont and
unquest ioning deference to power, arevvalued in their own
Light, not in terms ot respect for an underlyifng moral
order supported by punishment and authority (the latter
bedng Stage 4).

Stage 2: The instrumental relativist orientation.

Right action consists of EBSE‘}ﬁﬁ?ﬁi7]Strument577§‘"_
satisfies one's own needs and occasionally the neéds of
others. Human relations are viewed in terms like' those
of the market place. Elements of fairness, of reciprocity
and equal sharing are present, but they are always inter-
preted in a physical pragmatic way. - Reciprocity is a
matter of 'you scratch my back and 1'1l1 scratch yours',
not of loyalty, gratitude or justice.

II. Conventional Level

At this level, maintainifig the expectations of the
individual's family, group, or nation is perceived as
valuable in its own right, regardless of immediate and o
obvious consequences. The attitude is not only one of .
conformity to personal expectations and social order,
but of loyalty to it, of actively maintaining, supporting,
and justifying the order and of identifying with the _
persons or group involved in it. At this level, there are
the following two stages:

Stage 3: The interpersonal concordance or 'gyood boy--
nice girl' orientation. Good behavior is that which
pleases or helps others and is approved by them. There
1s much conformity to Stereotypical images of what is
majority or “natural' behavior. Behavior is frequently
judged by intention--'he means well' becomes important —
for{the first.time. One earns approval by being 'nice'.

Stage 4: The 'law and order' orientation.-  There 1is
orientation toward authority, fixed rules, and the
maintenance of the social order. Right behavier ‘consists
of doiny one's duty, showing respect for authority’ and
maintalning the given sociil order for its own sake.

-

III. Post-Conventional, Autonomous, or Principled Level.
At this level, there is a clear effort to define moral
values and principles which have validity and application
apart from the authS¥ity of the groups or persons holding
these principles and apart from the individual's own
identification with these groups. This level again has
two stages: .

’ Stage 5: The social-contract legalistic ‘orientation
generally with utilitarian overtones. Right action tends
to be defined.in terms of general individual rights and
in terms of standards which have been critically examined
and agreed upon by the whole society. There is a clear
awareness of the relativism of personal values and
opinions and a corresponding emphasis upon procedural




rules for reaching consensus. Aside from what is
constitutionally and democraticall$ agreed upon, the
right is a matter of personal 'values' and 'opinion'.

The result is an emphasis upon the 'legal point of view',
but with an emphasis upon the possibility of changingy law
in terms of rational considerations of social utility,

(rather than freezing it in terms of Stage 4 'law and
order'). Outside the legal realm, free agreement, and
contract 1s the binding element of okligation. This
is the 'official' morality of the American government
and Constitution. .

" Stage 6: The universal ethical principle orientation.
Right 1s defined by the decision of conscience in accord
with self-chosen ethical principles appealing to logical
comprehensiveness, universality, and consistency. These
principles are abstract and ethical, (the Golden Rule,
the categorical imperative) they are not concrete moral
rules like the Ten Commandments. At heart, these are
universal principles of Justice of the reciprocity and
equality of the human rights and of respect for the
dignity of human beings as individual persons (Kohlberg
and Kramer, 1969, pp. 100-101).

Accordingnto-Kohlberg (1971) many social situations
are not 'moral' situations; Kohlberg explains“that one can
‘only corfectly Speak:of morality Qhen there is a conflict
between cofipeting claims of men. It is the mode of role-
taking 1n such a confliigwsituatioh thatﬁwill represent one "
xor more of the above- structures of moral judgment. . thlberg
{196 3Db) statés that the mere process of role-taking the
attitude of others in organized soCial interaction transforms
ébncepts of rules from external things‘tq internal principless.
The author feels that students in a residential‘seniorfhigh

school would have a unique opportunity to interact in a

variety of situations.

5

Turiel: The question of how a child moves from one

stgﬁf to the next is discussed.extensively by Turiel (1966,



- . A
A

: . “ "
1969, 1972). He found 1n his studies that very few people
answered Kohlberg's moral dilemma situations with one "pure

stage” approach. People tended to respond at one dominant

level, but they also used reasoning from the Jevel below and
. : » .

one level above. Turiel (1969) was particularfy interested
. () X
in the amount of variation in cach subject, the function that

4] .
this variation served in the developmental process, and at
what levels this variation tended to be Pgrticularly, high.

When children are in the years of relatively rapid
development through the lower stages, mixture--which is
necessary for change to occur--increases substantially.
Those who do not advance to higher stages begin to
stabilize at the lower stages after the period of
transition . . . (Turiel, 1969, p. 125).

Turiel noted that chande can only occur when there

are perceived contradictions, so the individual is feorced to
i L

explore a higher mode of dhought to resolve'the;contradiction

adequately. In further experiments it was discovered that
conflict could be introduced into the subject's thinking by

pPresenting arguments, either Pro or con, just one level above

the subject's level. It is this mixture of stages that is

r

Lt

necessary for growth. Turiel explains:

Stage mixture serves to facilitate the perception of
contradictions, making - the individual more susceptible
to disequilibrium and consequently more likely to -
progress developmentally (Turiel, 1969, p. 130).

During childhood and adolescen{Jyears, which usually
. AN
involve fairly rapid change, we do not expect that much . .
stability. Turiel found that, this was reflected in the

-
variation, score. 1In contrast, when subjects were fixated at

\
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-

@ less equilibrated stage, or had_reached ptable equilibrated
funutioninq,lthoir variation score was Siqnificantly lower .
This "variction score" is computed for each subject by
multiplying the bercentage of his responses on a stage by “the
number of stages separating that stage from the modal stage
and then summinyg these products (Turiecl, 1969).

At the conclusion of‘his study Turiel (1969) repor ted
that children\in rural, 1solated soc1et1es show less stage
mixture and .slower development through the moral stages thapn
do children from American Cities,. He further speculated that
a complex heterogeneous env1ronment probably facllltated
moral development because of the variety of contradlctlons
not available in a homogeneous environment. It would seem
likely that the population in this study, in view of this
observation, would probably have a lOWer.variationgyﬁore

than Turiel's City example.

Pittel: 1In contrast to Kohlberg, whose concern was
predominantly with the thought Structure behind the content
of moral responses; Pittel and Megdelsohn (1969) were
interested in obtaining a@ measure of the strength and
patterning of subjective attitudes of evaluation. The
Situational Appraisal Inventory (%AI) was designed "to serve
45 a measure of moral or evaluative attitudes in a varlety-
of content areas and to provide an over\ml index of severity
of conscience or superegqo (Pittel and MJndelsohn,_l969

p. 396) _ n Nowhere in thelr report do Pitgel andigendelsohn
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(1969) define what they consider tolbe 4 Moral issye.
However, they report that evaluative attitudés can be' inferred
itom Judgments of humaﬁ conduct alohg the fémiliar‘dimension\
of "riqhtness—wrongnessﬂ. In their study Pittel‘and

"Mendelsohn foqnd that differencos in thé SAT scqrés were a

tunction of sex, religiosity, and strength of Parental ¢

3

jdcntiticution. Since it appears that the degree of orthodbxv
r%liqioq}ty is definitely relateq tO the severity of. mora]

: . o N ' ) '
evaluation, this author anticipatesg a331gn1f1dantly higher

~, il

mean score in her Private school sample than the original

.

Psychologists have in the development and possessién*of*“,;~

internal_values in individuals. Shostrom (i9§6) gees«;
value as an affectively loaded ideé about'life.f Therefore,‘
the way people feel about nature, agoﬁt man's pPlace in
nature, and iboﬁﬁ ﬁan'gyfelatiqn to man, will inflqénce
thair behavior, i

Q:'what Shbstrom Rerceivesias anremptidﬁallytmature

approach to life is "the tendency [of an . individual] to

develop and utilize his unique capabilities, Qr'potentialities;
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e the linhibition and enotionn ] turmont o those Jesg
T :a)u;f'{.n)? i ;'.if(.i,'(.fwl'i'u)st'k‘()n‘x‘, 203, ooy e Only ag person

. . L C ‘. S : :
ﬁ«‘g“lf; PUnitive aLnaut,‘111n15(‘1r WIll he feel froe to o1 low the

Iroct YOS Qi‘hls 1ntornd112<u urznciples'and motivations.

=¥

Focontrast ot ﬁhlh 1nnvr erCLLCd bersonality, Shostrom

JROTS R &Lngr dlregtcd uerson as one .who is controllpd by

<

Soelad p}lxsur(b and eXPOCtdthHS by thc approvaLm?dtfectlon

e

Anﬁtumud hl}l of othor poople (Shostrom, 1963). If approval

» \

. r

iﬁy uthors lb the hlghcst goal Yor hlm It is guite probable
thiat the 7n"lkdble ConsequenCG of not bclnq abib to get s
tﬁis 1provql w1ll result anguilt, regrets and-resentments

rnd/mx LFC qqroallstlcﬂhOpe qttached to futuxo goals and
L Y,

f*xdgalsL/ 5ho<trom Seeq such a focus on the past or futuro ]

o~

u,A«Ime Incompetence" ro , -

< . wr .

In- order for -a person to develop and use his, ,

©
v

'[Ut“ﬂtldiltles ho would 1D M)Slow’s irqmgwork (adopted by-
nhUSthm for th@ Pefqondl OLlentation-Inventory~*HOI), have
to posq ;s the folifwing'chéracteristics: a r;alisfic
erentagign, tﬁe acceptinq'¢ffsejf-and others for Wha£ they
dre, Sgbhtanéity, autonom} dnd ‘inde €pendence, fresh«apyrQCJatlon
of people and thngs, democratlc values and attitudes, a few
profound lntlmate relatlonshlpo, a'greaﬁ fund of Creativeness,
and a resrst&née L0 conformity +o the culture. ~

| v Shostrom, in his Inventory, Pays particular attention
‘tﬁ‘the self actualizing valuesg and inner- ~directedness., In

view of thls emphasgis on democratic values angd the inner

.core of pr1nc1ples, it would ssem that Shostrom'g
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; _ ~ Ao ‘
- sclf-agtualizer would bé similar to a person at Kohlberg's

post-conventional level. ’fff

for

. L/
Part. IV--Definitions

Moral Development: When reference 1s made to moral

deVeﬁopment in this study, one 1s referring to that progressive
gqvement through which individuals learn to view conflicts

no% only from their point of view, but from a variety of
perspectives, using some basic principles’as their criteria.
This implies learning to think in more integrated and
cbgnitively complex terms so that the entire situation is
coﬁsidéred, before a behavior is Planned. The stages can be
summarized as ﬁollo&s: first individuals will show only a
concern for their ownvsafety, and then move to being concerned
abou£ others, and then develop their personal ethical
principles, which invoive‘an underlying respeét'for human

life aﬁd e@uality for all individuals. Qperationally "moral

A

development" will be defined ;as a score assigﬁed by trained

a

raters dsing Kohlberg's Global Rating Guide.

1

Self-actualizZtion: Each man has a nature of his

own, which includes needs, capacities, and tendencies.

Healthy development consists of a growth from within, rather

-

. Q
than _a shaping fromgaithout; man's own nature suggests a way

1

these potehtialitieslcan be fulfilled. a self-actualizing
person will use his creative powers to come to terms with

his present environment. Since different peo%le have different

L -
[ ’
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potentialities, cach personfwill have his own uni1que

development. The perﬁgnal appreciation of this Sol%ﬁpnd the

recognition of one's own needs and abilities will influence

one's emotional development. - In this study "self-actualiza-

¢

tion" will be defined in terms of a score obtained on

Shostrom's Personal Orientation Inventory.

Severity Of Judgment: Therg}is no conceptual
definition of this term; However, typical Situations,
that are viewed with different degrées of severity, are
presented to allow for a compariéon of what people view as
"very wrong" to what they view as "quite O.K.". The
Situational Appraisal Inventory is used to presépt such
situations to the.subjects, SO they can compare their

feelings of "rightness~wrongnesﬁ" on an eight point scale.

P
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At torg .

CHAP'TLR §
RESEARCH QUESTIONS

In the discussion of sell-actualization and moral

there are several questions that deserve consider-

© N

How tar have the senior high school. students of

Kosthern Junior College progressed in terms of
.«

Kohlberg's six distinct stayges of mo/al development ?

\‘. e

At what Jlevel, in cognitive-developmental terms, do

they resolve a contlict-temptation problem?,

(a) To what extent, in this adolescent populatioﬂ
attending a residential school, is moral behavior
influenced by the need for group approval?

rs

(b)) Is there ny qlqnlilcaﬂw PQrLelatlon betgggn/fge

“m01al maturlty lcvel and whgther a studeﬁE\TB\n\\<\

pdrtlglpator in the school activities or not?

. . g
{C) Are there significant sex differences in md&al

<

maturity?

(d) How do senior students in this residential school

compare with the published norms in moral maturity?

a

What is the typical ﬁréﬁ{}e of a senior student in,

- o
this residential school in terms of self-actualization?
To what degree are they inner-directed, guided by
internal motivations that are %ésed on an inner core

v

of principles?

15 . _ | i



N R TR R L N I P R A Ty S T

et bt ron s
§
i

o tiow e oo St adenit - ot restdsnt 1al o sehood

.

compate o with the publashe vorms fnoao ] Sactualyeag-

. t i«\“_‘

4

. T Uorng of ovaluat inag Duman bolbvivrour s, do Senlon

Siddents gt Rosthern Junior Colloeagr retlioct g Certali

Al o teristic. lovel ot SOVOUTEY D IS the 1 Tove] (e

STRACRE 1&2: related to particular types ot Lohaviour -
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situatadhase s . .
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1 ot human behaviour?

(b} How do sonior students in this residential
school compare with the published norms 1n

r '

severity ot evaluatidn?

I -
\ . - - s
Y. Ao there oy correlations AMCN 5 one 's generali zed
. CO ) ,
cverail stroength of ovalaa attitudes, one's
A
&
Shae ol deve Doent on o valfie o rentation {cognitive
. o y .,
L3 s .
CE At lony gl ot he o Imner—-directedness?
. .
. A
As stated previoustv, g privatoe tesidential school
: ’ : '
Cratoemphasizes the gnportancesof value development, extensive
14 2

sOClad oanteraction, character development, and sensitivity to

thers ds o sultable setting for this 'descriptive Study.
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Y CHAPTER %

RELATED EARCH, DESIGN + AND PROCEDURE

The sample
Rosthern Junior College had 97 students registered in
Grade 11 and 12 in 1971-72 at the time this study was under-
taken. The entire population of these grades was included in
the study. On the day of testing there were 1] students /fx~’
absent . Furthermore, nine students from Hong Kong, who wére
attending Rosthern Junior College this year, were not included
In the study in order to retain the«bopulatiOn uniqué to the
school. /Thus the population in this study consists of those
77 students who were intattendance and who typify the schooll
The average age was 17.12 years. Oﬁly about 20% of these
students had not lived inp residence at some time; since the

school is situated in a town, it is relatively easy to live

at home and stilil participate in the school functions.

The Research Instruments . /

, ™~ ] ,
' Rohlbeérg Moral Davelopment Scale: Kohlberg has used

ﬁhe moral dilemma situatipns in this instrﬁment for some 15
years now, to study the'development of moral judgment and
character. Kohlberg followed a éroup of 75 boys from early
adolescenge through Young manhood at three-yaar intervals.
He also used these moral dilemmas to study moral judgment

and character in several different‘cdltures, including rural

N ' 17 )
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oA \‘ K 7“,"' y
P . . .
and oy lx‘i( ,ﬂ'&;fﬂu'laf,‘um‘at;. Not ofily thas he thus detined the six

N sV N

. i ' N,
:;t\xqg_‘.-:‘,. "ut fies ,H(n; Q-.h‘\fvlupwi d4noextensive rating guide torn
o ) < »

conchoon til&\'ﬁéf moral dilemmas present od.

The: Ve Shortened for Mot Kohlberg's Scale was used in
this study (see Appendix A) . Subjects were presented with
tive situations 1n which acts of obedicence to legal-social
rules o1 to the commands of authority conflict with the human
needs or welfare of Sther individuals (Kohlbergqg, i963a).
“1nce the stories do not have a culturally correct answer,
u%rdlﬂrcasdninq, ratﬁcr than moral knowiedge, is used to
answer ~the quest lons. P

The reasons recorded by the subjects can then be
scored by trained raters, using Kohlberg's Global Rating
Guilde for rating each total response to a given situation as
belonging to one of the six developmental levels.
” Turiel (1966) tested two developmental prgpbsitions
o; Kohlberqg's theory of moral judgmenfs. He found that more’
learning resulted from eXposure to a stage directly above
one’s level than expesure to staycos further above; this sup-
ports Kohlberg's p;oposition of the invafiant sequence.
TMriél also found thatmorelearning resulted from exposure
to the stage directly above,onefé 1ével than exposure to the
stage directly below. This experiment used 44 seventh-grade
boys from the New Haven public schools.

Keasey (1971) used 75 boys and 69 girls from four

51xth grades and one fifth grade to test the hypothe51s that

v



higher stages of moral development are assoctated with greater

¢
soclal participation. Keasey found that children who were

quite popﬁldr and/or leaders, whefher judged by the subject,
his peers, or his teachers, were at hiqgher stages of devéﬁop—
ment than children/gﬂ,occupyinq such positions. This is
consistent with Kohlberg's suggestion that the quality of
social participat®on enhances role-taking opportunities,
which in turn facilitates moral dev®lopment .

Tapp and Kohlberg (1971) used a U.s. kindergyarten to
college sample and Somo cross-national preadolescent data to
study the development of individual orieﬁ%ation towards
legal and rule systems. ’Nu& found a "consistent movement
from a preconventional law-obeying, to a cénVentional law-
maintaining, to a postconventional law-making perspective
.(Tapp and Kohlbergq, 1971, p. 65)." The daﬁa abpgaredAto con-"

X \\/.\\
flrm that the conventional mode was the typical sociétal

level, and that only a small minority moved to Level ;;;T\\\\

The ease with which legal development could be compared with \\

Kohlberg's model of moral development, offers support to the
validity of the Kohlberg Moral Development Scaie.

§ Fodor.(l97l).used 25 Negro'males and 27 white malés,
age§\i4 - 17, to investigate whether #he subjects more ’
advanc;d in moral development would not tend to resist, more
successfully, efforts to maﬁﬁ‘them reverse their moral deci-

sions. He found that Resisters received .a mean Moral Judg-

ment score of 21Q with a SD of 31, while Yielders received a

\
/
}
.
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dean o P8 with o SD oot 27, This Was o osignificant difter-
cnee at the 0} level] . fn this study Fodor obtained o

'
coduct moment correlat ton of -85 as an index of imterrater
teliabii bity. This compares to a .oy correlation obtained by

283

Miri1el (1966) when he used 17 subjects to estimate the
reliability ot Kohlberg's detailed coding system. Yodor
concluded that his finding of Resistord K‘G\%Biviji; substan-

Strat iy higher Moral Jydgment scores, as ratea by 2 assistants

shewing high agreement Ncontributes to the validity of
’ ¥

!ﬁﬂllbcrq}s schema of moral development .

Turiel (1972) foundj by éxposing 43 seQénth—and
c1uhth-gyrade boys to re soning at a stage above their own
and at a staqge below thelr own, that here/}easoning did
aftect changes in behavior Xperimental condition
required subjects o choose between two actions), it was
rk*a;n)nirxq at one stage above their own rather tfﬁan thei\\L'“;\h“
n:nﬁu below. This finding qivgs support to the idea of
sequential developmont in reaéonjng ana behavior.

Rest (1973) found, by using 47 high school seniors,

s -
that about half his subjects comprehended moral statements

as high as the stage théy Sponta;eously used on a previously-
administered'Kohlberg interview. The other half showed
comprehension of one stage higher. Rest also found, by
presenting subjects with a list of statements'representing

the different stages, that there was a consistent preference

for higher stage statements. Such a finding supports the
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coqnitive-developmental theory of a hierarchy of Stages.

In summary, the bPreceding ev1dence for the validity
and reliability of the kohlberg Moral Develmeent Scale
supports the use of this scale in the Study of moral develop-

ment in Rosthern Junior College

1 4

Personal Orientation Inventory. Shostrom Created
this instrument to provide for g "comprehensive measure cf
values and behavior seen to be of importance in the develop-
ment of self- actuallzatlon (Shostrom, 1963, p. 5)n

This self- -report 1nventory consists of» 150 two-choice.
items, the two items Speleylng Opposite forms of behavlor or
value jngments (see Appendix B) One basic Scale, inner-
direction, consists of 127 items. Time competence, the
second basic scale, is measured by the remaining 23 items.
Time Competence, a ratio reflecting competence in proportion
to incompetence, assesses the effective use of time in the
present, which invodves realistic integration of past
experience with future goalss S Inner- Dlrectlon, a ratio
reflectlng 1ndependence in pgoportlon to dependence measures
relatlve autonomy, which is & balance between other-
directedness and inner directedness. The items are then
scored for the second time; the ten subsca%es used identify
aspects of the self- -actualizing person: .seif—adtualization
values (SAV), existentiality. (mx), feeling reactivity (pr),
spontanéity (S), sl f- gard (Sr}, self—acceptance'(Sa),

synergy, or the abili to transcend dichotomies (Sy), the

Y
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degree of the constructive view of the nature of mdan (Nc) ,
acceptance ot aggression (A), and the capacilty for intimate
contact (C). Scoring keys are available tor each of these
scales :

) =

Irlardi and May (1968) presented test-retest cor-
relations for the twelve scales of the POI, based upoﬁ foftyf
S1x ﬁursing students. The test—retesg interval was one year.
The correlations ranged from .71 for Inner-Directedness and °
Self-Acceptance to .32 for Feeling Reactivity. Klavetter
and Moqar'(1967) admpinistered the Inventory to 48 subjects,
and repeated the administration one week later. The reported
rgliability coefficients ranged from .55 to .85, With the two
major>scales Time Competence and Inner—Direction yielding
coefficients of .71 and .84,‘respectiveiy. o

Several validity studies on the POI have been
reported. Shostrom (1964) found thdt all except one scale
(Natufe'of Man) significantiy disdériminated between ciinically'
jJudged self-actualized and non-self-actualized groups. In-
1965 Knapp discovered that 8 of the 12 scales corrélatgd ;3
significantly négathmﬂy with the neuroticism dimension of
Eysenck' PérSonality Inventory. Shoétrom and Knapp (1966)
used the POI and the MMPI to study- two groups of cllents in
psychotherapy: a beglnnlng ahd an advanced group. The
advanced therapy group ‘scored significantly'highe; at the

.01 level for all twelve scales.

The fact that the POI was constructed from value
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o

Judyment problems makes it 4 valuable instrument in the study

ol personal values in the author's high school population.

Situational Appraisal Inventory. The Situational

Appraisal Inventory was designed to measure moral or evalua-
tive attitudes in a variety of contenénéreas. This then
- ®
provided an "overall index of severity of conscience or
Superego” (Pittel & Mendelsohn, 1969, p. 396).
The scale consists of 30 items (chosen on the basis

-uf cluster analyses from SAI-A and SAI-B forms which had 100-
1temi each) dealing w1th sexual behavior, prejudice, coercion
by force, physical aggression, behaviors which are either .
directly or indirectly injurious to one's bersonal well-being,
authority relationsﬁips, and%interpersonal honesty. The
items describe the behavior of a fictitious character in a
number of situations; the act is described in a conﬁext,
which suggests that it is a violation of a moral code under
extenuating or justifying circumstances. The subject is
asked to rate the degree of "wrongness" on an,8~point écale
ranging frqm “not wrong" to "extremcly wrong". The totél
score of the SAI is obtained by summing‘thé reséonses to
each of the items (see Appendix C).

| Pittel found a split-half reliability of .96 for
SAI-A and .97 for SAI-B.. Elévén items in Fofm A were
repeated, and Pittel foﬁna>that the corréiétions between

first and second ratings ranged from .76 to .92. In a test-

retest study, with an interval of two weeks, the median
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reliability for males was .77, and .71 for females on the
SAI-A form. Pittel then administered the SAI-A form to 43
females, followed two weeks later by the SAI-B form. The total
éc@re corrclation for the two forms was . 89. The mean ratings
for the 30 selected items taken from the original standard-
l1zation data correlated .94 with mean ratings for SAI-J items
obtained from a sample of 88 males and females who answered

o0y

\
. /
Very little workhas been done wich these scales in terms

only the short forpi.

of the validation of this instrument. Pittel_(l969) states that

its face validity may be estima®ed by, considering

the representativeness of its item content . . . the
items do cover an extensive range of behaviors considered
to be mdrally relevant by college students . . . The

Cluster dimensions include the types of behaviors tapped
by other measures of this sort . . .

Pittel states that the scaié does mégsure individual dif-

s

ferences (in terms of sex, religion, parental identification)
. ¢

s

-

(%

in the strength of evaluative attitudes.

. { .
General Information Sheet. A brief questicnnaire

was constructed by the author to include information on
variables such as age, sex, length of stay in residence,
religious affiliation, participation in extra-curricular

activities, grade average (the students gave an estimate of

their own), and grade enrolled in (see Appendix D).

Administration of the Tests S P

The length of time required to complete the Inven-

tories was approximately two hours. Students had previously



indlcaﬁed their willingness to participate in this descrip-
tive study. Provision wae made so that the author couﬂd_
‘administer the entire set of Inventories at one sitting on
May 18, 1972. Instructlons were given to @11l subjects simul-
taneously over the school PA system by the author.” Sirce
each Inventory had clear brief instructions on the fifst
page, the Subjects-were just brfefky informed that this was
a study of values held by Senior High School students.
Students were instructed to complete the Ig;entorles in the
following order: Situational Appraisal f;%entory, Personal
Orientation Inventory, th7 Kohlberg Moral Development Scale,
and the General Informatlon Sheet. Identlglcatlon numbers
were assigned in order to guarantee anonymity. It must be _

noted that at least 50% of - the group signed their names .

because they were interested in receiving personal feedback.

Limitations . . }

Several ‘actors do influence the conclusions that can

be drawn from this study.
1. It is possible that theé"order of the Inventories may

have had some influence on the responses. However,

as noted above, each subject did the Inventories in

the same ¢rder. ]
2. There may be a.slight difference in some scores if
the 11 absent subjects had filled out the Inventories.

It was dec1ded however, that 77 of the enrolled

Canadlan students would provide a falrly accurate
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picture of the average Senior High School student at
Rosthern Junior College.
, "
3. The results from the findings are limited, in that
some of the data were nominal, ordinal, or interval,

rather than-ratio.

-Delimitations

- Because of'thé comprehensiveness of the topic of this
stqdy'it was necessary to set some boundaries in this study.
o A

1.” There’are several factors in this study that have not
'beeﬁfaccounted for. However, it is the purpose of
this study 'to identify the basic high school profile.
Fufther studies could ékplore the‘influence of other
variables such as:.
a. the home area of the students--rural, urban.

°

b. the exact procedures ahd‘standards applied in the
selection of Ehe students.

C. whether or not it was the student's choic€ to
attend this residential séhool.w 

Eve% though some of the data are not avaiiable,

sufficient data are;available for an extensive report on the

°

moral and emotional maturity of Senior High School students
in this res%dential school. . R{A( ’

/



CHAPTER 5
RESUBLTS

The tocus of &his Study 1s an analysis of the level
ot moral development and the degree of inner-directedness in
the Grade 11 and 12 population of a private residential school
Wh(*x‘f) valuge development and personal development are
specitically emphasiﬁzed.

The results of tho Study will be presented as follo&s:

k21 information about the student body.

Maturity scores as presented through the use of
‘ohlberg Moral Development Scale. ‘
r-actualization as measured by scales of the
sona‘l, Qrienagtioe Inventory. | e
d.li ;e severlity of-ovaluation of human behavior as
:flected in the Situational Apprazsal IRventory.
c. ;ﬁntercorreldtions among the instruments us d in this
Study. |
Reference will be made to published norms availab%slfor
general high school populations, and the Rostﬁern Junier
College will be compared with these.horms. This comparison,

however, will be made with reference to special llmltatlons

that must be taken into con51derat10n.

Population

‘were 86 students presext in Grades 11 and 12,
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QUL Ot ke dctya ] Shrol Iment ot gy, the day the tost g We o

«hiMiI]iS(t‘Y&Ki. Table ) Presents Summary of the digt, 1but iop

+

. . . < .
b the Populat jop by Jrade ang Sex. The average length Of

-

Stay ip residence 1S just A fraction OVer one Year. phe
-
average length of attehdance at thig rwsidxntial school jg
. , 3
1.84 Years | Students range jp age from 15-2@ Years of age,

with the average age being 17,12 yeérs.

Table A

- Distribution of Population in

Rosthern Junior Collegye

Sox _ Grade ]} Grade 12 Total
Males 10 23 33
Femalog 22 31 53
T f\* [ — T \“‘f\ “\‘;}‘\f
Total 32 ‘é- 54 86

c g

In the tall of 1971 tﬁe €ntire school‘population wés
given the Différential'Aptitude Tests, - The Verbal Reasoning
plus Numerijica) Ability SCore, which Measureg the géneral
Scholastijc aptitude, was recorded?%n thisg Study for each

Student This score ;g the €qQuivalent j, Meaning tq
N . L



this GLOUp waso 3,63

Similarly, ¢

7z
he Abstract Beasoning

OO O Wl uw‘mrdw{(; this 1s-a non-verbal, non-numerical
edsule ol reasoning power, a measure of the abrlity to see -
relationships among things. This population had’ an average
percentile score of 78.37. . '
‘ 2
Rohiberg Moral bevelopment Scale -
The Kohlberg Moral Dcveloément Scale was used to

detoermine at what

bt Rosthern sJunior Colle

question was the question of ‘the degre

students used stage

moral 1ssues.

Moral Maturity s
received their trdinipq
William Blanchard at the

used Kohlberg's Global R

levels of moral deve

core

lopment the students

ege functioned. Related to this

N

€ to which these

’

s A - " -
The two trained scorers whdg

under Dr. Terry Percival and Dr.
University of Alberta in 1968~-69,

ating Guide to rate- the responses of

‘

vach subject. The intcfﬁﬁddb reliability was found 4o be
.92, If the response was of a gingle type, only one score °
was assigned, weighted 3 units. When there was a mixed

response, two scores were assigned:

Bf 2,

the ma]or type recelveq\

After

a weight

the minor type recelved a score of 1.

4
the 5 51tuatlons were scored,

<

I

mixture in response to questions regarding

the sum for each level was

obtaiﬁed,

The child's

—

and this was converted ta percentage.

total moral maturity or moral éég,ﬁcore was the sum of the

welghted percent usage of éach level.

'/

was * obtalned by multiplying each’ level

(The welghted percent

by the peg
5

&

centage of

EN
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Loiomnsiess 1 gt ) Table N T I U RO g PLocodyr o
4
. o Tabte '
\
Pllaestratvvee o IR R N R S T
Protalat Of ogee Sl gy
Moo Fohlboerg Sivaags lons * WeTuhtog
P yae I 1 i1l [V \§ . Sum Percoennt Pvu‘vﬂt&qc:a
- - - - - 0 0.0 U.u
- - - 3 | 4 207 53,4
3 J 2 2 - 2 8 93.3 L9,

Total Moral Matori by Soore

4, £

o tove ylg o Rosthion Junier - Pheae student s hoag
Moral Maturity scores ranging from 2597 ¢4 459.6, wWith the

SUntscore at o 350, 44 !
{ (

\ . C

Y@EEE:EQEWEEL?Q' Turiel's finéinqs (Turiél,=l969)
how Lhdtkthe degree of mixture has different implications
wt ditterent points in development. in the carly Stages
durlng the younger years there jig stage consistency because

developmental change is slow. a little Jater, children in
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the vears ot Idpld development tend to display a substantial
Increase 1n stage mixture. I1f they stabiliie‘at the lower
levels, 1nstead CI agvanclnq'@o the highe} stages, there is
a nutijablvifvvelinq ot degree of mi%éu:e; \However, 11

schildren advance to the higher stages, the earliest emergence
ol thesc higher stages is characterized by a great amount of
Cmixture.  Finally, mixture decreases considerably as the

higher stages stabiiize. Turiel caléulated 5 ;variation
score" tor cach subject to ;rovide a measure of stage
mixture. The percentage of a subject's responses on a stage
was multiplied by the number of sﬁages separating that stage
from the hodal stage. These products were then summed.
Thus, the higher this score, the greater the mixture.

The mean variation scoré of “the 75 usable profiles
from Rosthern Jhnig} College gas 45.94. 1In order to compare

) ' ,
the variation séires at the different age levels in the
Rosthern Junior College popﬁlation with the Qariation scores
presenéed in Turiel's study, it was necessary to group the
scores into the lower stage (with a moaal stage of 1, 2, or
3), and the higher stage (with a modal stage of 4, 5, or 6).
When therecwas only 1 subjéct aﬁ/one ageulevel, the score
was not QSed for this comparison. As stated by Tufiel
(1969), stage 4 can be regarded as advénced_for our purposes
since there are very few.sﬁbjects who responded at the stage
5 or 6 level.

Most of the variation scores ¥llustrated in Turiel's

>

study (1969) refer to subjects at ages 10, }}; and 16. Since
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Rosthern Junior College is composed ot students over the aqge
ol 1%, only the age 16 scores will be used for coxnpdrat.ivo.
Ui Sos, However, Turilel does summarize the variation
sCores of the older subjects in the Kramer iﬁudy, SO a
comparison of variation scores at later ages 1s possible
Flgure I presents the variation scores at the different ages
tor the different groups, keeping the higher stage and lower
'stage groups separate. As illustrated b? Figure 1, the
RosthOIn Junior College variation scores, both for the lower
and higher stage subJects, are considerably smaller than any
cther group scores. A second ob;ervation,can be made: Turiel
found, by analyzing Kramer's aroup, that the mixture in
adulthood was less at the higher stages than at the lower
stages; in Roqtguﬁ/GE%Enlor College there was only one subject
ot age 19 1n the hlgher’ﬁxdqe group, so 1t can only be
sugyested that there Ms a possibility that the older subjects
at the lower stage may have a greater variation score, and
that the Righer stage subijects. show less mixture as a result
of stablllzation.- )
These results can be summarized by diQidingsthe -
Kramer and Rosthern Junior College sub]ects into two age
ranges. Table 3 presents the comparlsoh of’ the trend towards
stabilization of the higher Stages in early adulthood,
limited, as already sﬁated, by the fact that the Rosthern
.Junior College group has»only one subject inﬁthe higher stage

at age 19-20, and only 4 subjects_in the lower stage at age

19-20.
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Tt S s ditterent groups

and tor higher stage subjects (stages 4, 5 and 6) m four ditterent groups
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(

Variatio~ Scora

-
<

Variation Score

Variation Score

Kohtberg Middie Class low N =12
Kohiberg Low Class low N =12
120 o
110
100 4
90 o
80
70 1
w -
50
AQ -
e § 7
77 AS T T / -
16 17 18 19-20
: Ages g
T uniel Middle Class high N = 24
Tunel Middle Class low N=? .
120
0 N &
110 e, N
1004 - o
90
80
70 4
60 >
50 4
40 + ]
== -
p2 T T = ]
16 17 18 18.20
Ages
-3
® Rosthern Junior College high N = 29
O Rostniarn Junior'College low N = 43
120
110
100
90
80
70
60 4
50
40 R
— o
7 Y v T J
16 17 18 19-20
- Ages

®
O

Vanation Score

ce

Variation Score

Kramer Middie Class high
Kiamer Middle Class low
120 o
110 o
100 -
90
80 -]
70 4

60 -

= 50 ages 14 . 26

Ages

Rural USA high N = 36
Rural USA low
120
110
100 1- PY
90
80 A
70
60
50 -
40

19.20

16 17 18
Ages

19-20



“rable 3 .

Mean Varlation Scores at Twg Age Ranges for

Subjects at Lower and Higher Stages 7
I . ‘
Dominant Kramer Age Ranges Rosthern Age Ranges
Stage- Groups 14-18 19-26 15-18 19-20
Lower Stage 98 104 43 53
Hiaher Stage 113 98" : 49 40
Classification of Scores. 1In order to answer the

question of how far the students of Rosthern Junior College
had progressed in the stages ofAmoral development, a more
detailed classification was attempted. In responding to
moral iséues not all subjects fall neatly into dominant
types: stages 1-6. The responses of the subjects were
{herefore classified according to Péfcival's extension of
the basic types, using mﬁxed types (Percival, 1970).‘

a. Dominént typé classification: if at least 53% of a

subjebt's responses conform to that particular type

(¢.g9., stage'B), and 1if theu§core for any other

(%
K

particular type was not greater than 30%.
b. Mixed type classification: if the subject's responses
were at least 35% of one type (but not greater than

53%) and at least 70% of his total responses are-



. j
Classification of Rosthern Junior College Subject

accounted for by no more than two type scores.

S

Total mixed classification: if the subject 's

responses revgal no more than 35% content at any one

type.

Mixed V - VI classification: if the subject's

<

responses eéual at least 60% by combining stages 5

and 6.

Table

Responses on the Kohlberg Moral Development

Scale, Using Mixed Categories

Type

‘.Classification

of Responses 15 16 17 18 - 19 20 Totals
Mixed N

I1-I11 %

Dominant N 6 10 4 3 1 24
I1I 2 33. 28. 25.0 60.0 100.0 31.
Mixed - N 8 ..18 9 35
I1I1-1IV 3 44. 51. 56.3 46.
Dominant N 1 2 2 1 2 8
v % 100.0 11. 5. 6.3 40.0 10.
Mix?d N 2 4 2 8
II1T-1IV-V 3 11. 11. 12.5 10.
Dominant N - 1 1
v % } 2. 1.
Mixed N

V-VI $

Totals 1 18 35 16 "8 s 1 76
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. Table 4. 1is an analysis of the Rosthern Junior College popul-
‘;ﬁjon according to the categorles Presented\by Percival
(1970) . The analysisg indicates that ‘the majoriy
function at level IT1, staées 3 and 4; the total per
-at-this level, obtai;ed by adding the mixed and dominant
types, is 88.1%. - There are no responsee at the Pre-
'conven@ional Level, and only one subject responded quite
clearly at the‘Post-convenEional Level. However, there were
8 subjects that useqd a mixture of_responses from stage 3 to

stage 5.

Modal Scdres Kohlberqg, in reportlng the level of

mode. Generally, 1n responding to the moral dilemma situ-
ations presenteq by Kohlberg (Kohlberg, 1963a, 1963b, 1964
1966, l968a, 1969, 1970), subjects tended to use- one type of
stage response most frequently Much of Kohlberg S work
recorded responses of . subjects in ~terms of their mode; such
an analysis is useful for summarizing the level of develop—
-ment in a particular group. SlncebKohlberg worked prlmarlly
w1th the 10 - 16 age range, it is p0851ble to make an in

depth comparison of the Rosthern Junior College 16 year old

subjects with the Kohlberg 16 year olqg subjects,
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functioned at stage 3 1in solving moral issues, only 58.68%
ofiﬁhe total Rosthern Junior College population used»stage 3
predominantly. There was a higher percentage of students
using stage 4 responses in the total population than in the
16 year oid sample, suggesting that the greater amount of
movement occurs at the stage 3 to the stage 4 level.

The distributibh of the 16 year old subjects over the
different stages of development at Rosthern Junior College
can now be ébmpared with some of the groups studied by
KoHlberg’and Turiel (1969). Figure 2 presents this compari-
son. Rosthern Junior College had no subjects at Stages 1, 2p
of 6 in the age 16 category. This was in contrast to the
othér four samples used in the comparisoﬁ. Rosthern Junior
College had a high percentage of subjects at the Conventional
level, whereas the other groups in Figure 2 are characterized

by the greater range of responses.

Test of Significance of Difference. 1In his research

on moral development Kohlberg (1963a) pursued the study of
sex differences. He found no significant differenceg between
male and female responses. The application of a T-test to
the Kohlberg data of Rgsthern J;nior College (Table 6)
indic%ted that there was no significant sex differenﬁ%&in
the level of moral development. )

TSummarz. The mean Moral Maturity Score at Rosthern

Junior College was 350.45. The.mean variatiofh score was

45.94; this Qas considerably smaller than any other variation
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Frreentage of <abieers of age 16
at the ditterent stages ot moral dc»clopmc!)t

)

Kohiberg {middle class) urban

80
70
2 60
o
@
g 50 +
5 404
@
o
2 30
c
3
N 20 A
a
10

T

1 2 3
Stages

Turiel {middle class) urban

80+
,70‘_
§ 60
3 sod ..
o  40-
o
2
& 301
& 20-
10 4

Rosthern Junior Colioge

80

70 4
L 604
v
3 50 -
3 404
o-
3 B
£ 307
8
o 20
a.
10 4
T LA Y
1 2 3

Kohlberg (low class) urban A}

80 ~
70
£ 60
2
?3 50 A
5 40
D
g’ .
£ 304
Q
o
o 20
a
10
T T T T T e |
1 2 3 4 5 6
Stages

USA (rural) group
80 -
70 A
60 4

X

30

Percentage of subjects

N
=]
i

10
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* comparison.

indicati
funcﬁion:
in a mix;.
out of a

By

Lastly, by

the mode, it was found that 58.68% of

stage 3 resp

¢ moral issues.
N

responses t

Personal Orientation Inventory .

rouping the responses of sub i~ ts

41

The older lower stage sub-
-éveia higher variation score than the older
‘ bjects, suggeéting less stabilization in the
The use of Percival's categories (1970f
_;t 88.1% of Rosthern Junior College students

}t Level II, but within thils percentage 46% wére
;roug, using stages 3 and 4. Only one subject,

;ible 76, responded at the Post-conventional Level.

according to

the students used

fises, and 36% of the students used stage 4

4

>

The major concern in using the Personal Orientation

Inventory was to establish the degree
Rosthern Junior College are guided by
and motivations. Since the scores on

a facet important in this development

these results will all bé\tabulated.

to which students at
internalized principles

the subscales reflect

of self;actualization,

Studies have been done by Shostrom (1964) to compare

where "self-actualizing" individuals score in cogparison to

ES

"non-self-actualizing" individuals. This is a very clear

framework within which we can place the scores of the

Rosthern Junior College population; the comparison is

xherefore'a comparison with the "extremes". Table 7 presents

the mean score of the groups, tog%§her with the mean scores
~ . }



Comprar e,

“table 7

oot Means ot KoJLCo wath "self A tualized”, Normal, and

"Non-self-Actualized” Groups on Porsonal Orientation

Inventory Dimensions

_.__ Comparison of Total Mean Scores P-contrasting
Inm«n:;x(&gs; RJC SA Group Norm Group NSA Group SA & NSA
) (76) {29) (158) (34) Groups Only
T 6. 47 <’3T73 5,06 S 7.06 o1
Tb 16.32 18.93“.' 111,70 ' 15.82 .01'
0 ay. 41 31.13'v'. 37.35 49.65 .0}
I 76,40 92 .86 ~og7.29 75:76‘ "ol
SAV 17.90 20.69 120.17 18,00 !
Ex 19. 30 24.76 'érzso E?l8.85 .0l
Fr 14. 33 16. 28 . 15;%4 " 14. 26 .05
ﬁg R
s 10. 65 12.66 1165 \\ 9.79 .01
Sr 10.18 12290 11.97 B 10.?1* .01
Sa 14.29  1s.93 17,09 "_14’21‘ _ .01
Ne 10. 86« 12.34 12.37 11.29 .
Sy 6.25 7.62 g% ) 7;32 : 6.18 .01
A 14.66 17.62 16.63 14.74 . .01
: ‘
e 15.50 20.21 18.80~ 16.47 % .01



b Rosthoern Jdonror Collove, on the Personal Oorientation

Inventory Dimensions. These mean scores on the POL become
be meanngtul o owhen they are compared on the protfile;

Fraure § presents this comparison. Rosthern Junior College

scored Lower than the Norm gJroup mean on all dimensions.

However, 3¢ scored hiqhor than the "non—sclf—actua]{zod”

wean ono the Time Competence, Inner-directedness, Existen— ~
B . N 2 - - N . 3 -

trality, PFoeoling RcﬁcthIty, spontanelty, Self-Acceptance,

INUATS:

sSyneragy.
The comparison with the extremes of "self- .

actuallzation” and "non—se1f—actualization" becomes more

meaninagtul when.the Rosthern Junior College population is

also compared with a similar age groué.. A study was done by

Willlam Wéir on a high school sample of 412 students. Thé

results, qubted in Shostrom's POI manual (1964), arc presented

@i Lotal group, and as o comparison between the sexes.

A T=test reovealod several significapt

)
between Werr's samplo and 14 Qhosthern Junitr Gollege popul-
. 1 I s
. ' Afs

-

- v
e 51 . " Lol ek :
ttron. Flawre 4 prosonts ihis counai 1sog. FogEhore precise
. ‘ * t & B - T

¥

comparisons and tor research purposes the scale mes

standard deviations: for cach group are presented in Ta}

o ™ " P
Of the 5 significant comparisonts, the Rosthern Juhior
College students .scored su‘nificantly lower .on Self-Regard
and on the Constructive View of the Nature of Man. Rosthern

.C . T .
Junior College students scored significantly higher on Time

Competence, Existentiality, and Feeling Reactivity.

The Rosthern Junior College females were then compared
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Table 8
T=test on Personal Orientat ion Inventory, Comparing Weir's
High School Sample with Rosthern Junior College

——

T s e T T e
Welt Sahple RIC Sample

Significance

bimension Mcan S.D. Mean §S.D. T - DF Leve]l
T 148 2.9 16.32 2.0 -4.39 486 001
] 74.8  8.576.40 10.8 -1_.44 486
SAV  18.2 2-7.17.90 "3.1° 0.87 a6
Ex 16.7 3.8 19.30 4.1 -5.43 a4g¢ 001
Pr 13.4 2.9 14.33 3.3 _2.50 4g¢ .02
S ‘ 10.2 2.6 10.65 ”2.5 -1.40 486 )
Sr 10.9 2.2 10.18 2.5 2.58 486 .01
Sa La-13.0 14.29 2.8 -g.51 436
Ne 1.5 1.9 10.806 2.3 260 4ge¢ .01
Sy 6.0 1.3 0.25 1.3 —1.55 4g¢
A 15.0 2.9 14.06 ;.4  g.9q 486
¢ la.o 3.6 15.50 3.5 V—i.jsll486 .
—— S S -



onf the Pernonal Orientatron Inventory to the females in .
Aribram Werr's sample. A T-test revealed scoveral signitficant
driteronces botween Weir's female high school sample and the
female population of Rosthern Junior College. Figure 5
presents this comparison.  For more precise comparisons and
for research purposes the scale means and standard deviat ons
for cach temale group are presented in Table 9.

Of the 5 sy

gnificant compan@sohs, the Rosthern Junior
College females scoNed significantly lower on the Constructive

\

View of the Nature of Nan, Self-Regard, and on Acceptance of

self-Actualizing Values.

S

They scored significantly higher
on Time Competence, Existentiality. |

The Rosthern Junior College males were comparced on
the Personal Orientation Inventory to the males in William

Welir's sample. A T-test revealed several significant g

“difterences between Weir's male high school sample and the

N i
Aad

Rosthern Junior College males. Figure 6 presents this
comparison. For more precis¢ comparisons and for research -
purposes the scale means and standard deviations for each
male group are presented in Table 10.

The Rosthern Junior College males scored siqnificaﬁtly
higher than Weir's male sample on.Time competence, Existen-
tialityj énd on Synergy. )
In considering the degree to which the students at

Rosthern Junior\College are guided by internal principles,

it is of value“to

etermine. whether there are any significant

sex diffgrences. Weir found oﬁly one significant difference:
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Table 9

T-test on Persohal Orientation Inventory, Comparing Weir's
Female High School Sample with the Female Population

of Rosthern Junior College

Weir Sample RJC Sample Significance

Dimension Mean S.D. Mean S.D. T ,. DF¥ Level

Te 15.2 2.6 16.15 2.0 -2.36 261 .02
I 75.1 8.3  75.91 11.3 -0.57 261

SAV 18.8 2.5 17.91 3.1 2.13 261 .05
Ex 16.5 3.7 19.38 4.3 -4.70 261 .001
Fr 13.7 2.7 14.38 3.2 -1.51 261

S '10.2 2.3 10.49 2.5 -0.77 261

Sr 10.8 2.2 9.83 2.6  2.67 261 .01
Sa 14.2 2.9 14.09 2.9 g.24" 261

Nc 11.7 1.7 10.55 2.4 - 3.89 261 .001
Sy 6.2 1.2 6.19 1.4 0.05 261

A 15.1 2.8 14.79 2.8  0.69 261

C 15.0 3.3 15.43 3.7 -0.80 261

Number 216 47
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T-test on Personal Orientation Inventory,

Table 10

Comparing Weir's

Male High School Sample with the Male Population of

Rosthern Junior College

Welir Sample

RJIC Sample

Significance

Dimension -Mean S.D. Mean S.D. DF Level
T, #14.4 3.1 16.59 2.0 -3.71 223 .001
I 74.4 8.8  77.17 - 10.2 -1.56 223
SAV 17.6 2.8 17.86 3.2 -0.46 223
Ex 16.8 4.0 19.17 3.7 -3.02 223 .01
Fr 13.1 3.1  14.24 3.5 -1.83 223
s 10.3 2.6 10.90 2.6 -1.17 223
Sr 11.0 2.2 10.76 2.3 0.55 223
Sa 13.9 3.1 14.62 2.6 =-1.19 223
Nc 11.2° 2.1 11.34 2.2 -0.33 223 ]
Sy 5.8 1.4 6.34 1.2 —1;99 223 .05
A 14.9 3.0 14.45 3.3  0.75 223
c 14.8 3.8 15.62 3.2 -1.11 223

Number 196 29
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high school males scor od Siantticantly lower than hi1gh school
toemaloes un/tho BAV o scale. Although there were no significant
ditferences between the males and females in the Rosthern
Junior College populgtion, there were Sevegal fgterestinq
“trends that could be explored by further research, Table 11
presents a comparison of the male-female differences both in
Welr's sample and in the Rosthern Junior College.

The Rosthern Junior College populatien had higher
means than the Weir sample for both sexes on several scales:
Time Competence, Existentiality, Feeling Reactivify, and
Capacity for Intimate Contact. Rosthern Junior Coliege
scored lowegps~Tor both sexes, on the Aggression Acceptance
Scale, and the Self-Regard Scale.

There were some curious reversals evident when the
two ygroups were compared. Whereas the Rostﬂern Junior
College males scored hlgher than thes Rosthern Junior College
females on the Time Competence Scale, Weir's fehales scored
hiqher»than the males in his eample on the Tlme Competence
'Scafe. fhe Rosthern Junior College males scored higher on
Inner-Directedness in the Rosthern Jﬁniér College study,
while the females in Weir's sample scored higher than did
the males. Rosthern Junlor College males saw the Nature of
Man as more Lonstructlve than did the Rosthern Junlor College
females; in weir's sample the females saw the Nature of Man

from'a more constructive viewpoint. . N

On two ecales there‘was a trend for the Rosthern

~
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Table 11

Means, sStandard beviations, and Significance of Differences

Between Male and Female Samples of High School Students--

Wm. Weir's High School Sample and Rosthern Junior College

e Group Male Female . WeiF RQSthern
Scal ! Mean S.D Mean S.D. Mean Diff. Jun}or Collegé
S - .

o werr e 01887 BT o 36
LTS .
R L TE T U S S ) i

bx ﬁifr-i2'§7 j:; i?jég §ﬂ? 0.3 .83

veo o) 18- NI 0.5 .86

S Me e oo 2s

S A B S

s S M 2odboe zs
o S T S R

¥ weir sl i oed 1 -0 61

S O S ot L S 63

c wosr 31000 3 0.2 81
*Significant at the .01 level
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Junior COliege males to score higher than the Rosthern Junigr
College females: The Nature of Man (p=.15), and Self-Regard (p=.11).

In summary, Rosthern Junior College scored below the
norm mean on all scaies of the Personal Orientation Inventory
when belng compared to the "Self-Actualizing" groyp. However,
when Rosthern Junior College was compared to a high échool
sample, Rosthern Junigr~stuaents-3cored,signifiéantLy higher
on several scales: Time Competence, Existentiality, and
*Feeling Reactivity. In this same high school comparisen

Rosthern Junior College scored significantfy lower Bn Self-

Regard, and on the Constructive View of the Nature of Man.

Situational Appraisal Inventory

The Situationél Appraisal Inventory was used to
asse;é with wha;}degree of\éeverity the studepts at Rosthérn
Junior College evaluated different kinds of behavior that
involved moral iséhes. -

For this 30-item invehtory a 7 rating indicated that
the behavior was rated "extremely wroﬁg", whereas a 0 rating
meant than the behavior described was’ not coﬁsidered wrong
at all. Using this rating as a basis, it was found that the
mean rating on the 30 items for the average student was
143.97. The avefage mean rating- for each item in the
Inventgry was therefore 4.80.. Fourteen items received a
- mean ;ating"of 5 or.more: items 4) 6, 7, 9, 10, 14, 16, 17,
18; 20, 21, 22, 26, and 29. There wefe 3 items that Rosthern

Junior Co%lege rated lower than 2.99: items 3, 11, and 13.
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Since some of the yuestions scemed to be looking at
s1mllar types ot behavior a factor analysis was used. ltems

S,09, 10, 17 19, 20, 21, 22, 24, 25, 26, 28, and 29 grouped
quite definitely under factor l.(consult Appendix E). The
ttems in this factor secemed to deal with conflict between
personal dusires and neceds, and yeqal—SQcial expectationé.
Students cvaluated all these items above the 4.27 rating!
indicating that they disapproved of behaviors favor{nq
personal gain at the expense of othérs. These items are
similar to the Kohlberg siltuations 1in tha£ they involve
interpetsonal conflict in the area of personal rights.
Items 4, 5, 6, 7, 18, and 30 identify factor 4. All

these items from the Situational Appraisal Inventory deal
with Siguations }nvolving sexual teelings ahd needs. With-
“thé exception of item 30, allﬂthese items were rated abovc( Q@W
4.95; the students of Rosthern Junior Cdllegg rated any ’
deviance in regard to acceptcd‘staqdards of behavior in the
-sexuaflarga with considerable scverity.

< Factors 2 and 3 seem %o puUSsSess SOme COommon cnarac-
teristic; since only a small Aumber of items distinctly
'identify each factor, labélling was not attemptea. Items 1,

2, 3, and 11 define factor 2. Only items 12 and 13 were

o f factor 3.

?'lysis of the responses on the Situational
it was fpund that females tended to be

ative ratings than the males at Rosthern

As Table 12 indicates, the female mean

a

Junior College.w

+
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rating on the'30 items was 150.74, whereas the male mean
rating on the 30 items was 135.34. The dveragelmean rating
for each item in the Inventory was 4.51 for the male students,
and 5.02 for the female students at Rosthern Junior College.
The females thercfore evaluated the behaviors descriged in
this lnvéntory significantly more severely than the males at
the .03 level of siggifiCdncc.

In order to identify the &pecific typeslof behavior
tvaluated more Severély by either the males or femalgs, and
to identify the behaviors that are evalugted similarly b; the
entire population of Rosthern Junior College, an iteﬂ by
itém analysis is presented in Table 13. As indicated in
Table 13, items 7, 12, 19, 22, 27, 29, and 30 are evaluated
significantly more severély (at -the .05 level, or less) by

. ) .
the females at Rosthern Junior College. Both the males and

the females of this College rated items 9, 14, 18, 20, and
22 with a réting of 5.5 or higher. There was a significant

o

difference in items 7, 11, 22, and 29 between the sexes in

-~

the variation of opinion; this variation of opi ionrwas
greater in the male population for all these |[items except
item 11, which deals with the matter of eating as much as
poésible at a Sqorgasbord. Three itéms were:rated at 3.55
or lower by botdt sexes; these items dealt with overeating at
a Smorgasbord, using published notes to ease studying loads,
and participating in gambling. _Therelwere four questions in
which both.sexes indicated that there was a wide spread of
opinion; questions 5, 12, 13, énd 30 had a variance score of

over 3.50 for both sexes. These gquestions dealt with the
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contlict ever the possibility of a mixed marriage, participa-

tiron an ganrbling, o son using violence on g violent f{athoer,

aid masturbation.
. H b : 1 Y
Fablie 12 summarices the results of the comparison of

) . -

. o 2 :
Rosthern Junlor College to the group studied by Pittel (1969).
f
>

The T-test indicated that the Rosthern Junior College males

cvaluated the 30 items of the Situational Appraisal Invent fm

stanlticantly more severely at the .01 18vel The compafison
between the two female gqroups 1ndicated that the R(SSth*rn
Junior College temales ratcd.the behaviors more severely at

the L0010 jevel of :si?;nificam*o. .

-

In summary, Rosthern Junior College evaluated the

behaviors defceribed siynificantly more severely fhan did{//«\\\\
Pittel's aroup. Thé ttems cvaluated most severely dealt
with I1nterpersonal issues, and behaviors related to sexual
issues.  Wheroeas Pittel's males had an average mean rating
of 3.98 per question, and his females had 4.27 ﬁer question,
RJC males scored 4.51 per question and RJIC females scored
5.02 per question.
/ .

~

Significant Intercorrelations Among
the Instruments (Consult Appendix F)

In this study it was dlscovered that the Moral

Maturlty Score from the Kohlberg Scale had a significant

positive correlation with question 9 of "the Situational
Appréisal Inventory (.001 level) and with the religious

question regarding attendance at church (.01 level).

e . . )
llowever, the lower the variation score on the Kohlberg

.

3 X - )
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N
soale, the signiticant Iy more severe the evaluation of the
}iz\vl ttoms 7, 1o, 12, 1o, LYy, 0, and 2.

The total score on the sag had a signiticant PoOs1tve
correlation with all 4 questions tapplng orthodoxy o
rellvious heliots, This total SAIfscmru correlataod negatively
with the Abstract RCdS()Hiilq 5(_‘()3’@ (.05 level), and the
Vartation score {or the Kohlberqg Sgale (.05 level). As
stated previously, the temales scored significantly higher
than the males did on the SA] (03 level )

I't may be of interest to\thg gurious reader that
question 13 on the SAJ (John had preyiously thought that
gambling was bad but when he went to Reno and saw someone

‘
it the jackpot he decided to try his luck.) correlated
sianlficantly, negatively, with 7 of the POI subscélés, and
als0 negatively (at the -001 level) with the'lnner—birgcted
Sv&fu in this instrument. Question 13‘correlated ncgatively,
at the C05 level, with both the verbal Reasoning and
Numerical Ability Scule, and the Abstract Reasoning Scale of
v he bifferential Aptitude Tests, Alsc, the question cor-

related siqniflgantly, positively, with 2 of the questions

relating to ort odoxy of religious belief, . .

-

Nelther the Inner-Directed Scale nor the Time .
Competont’ Scale in the POT correlated significantly with the
SAl or the Moral Maturity Score. The Inner-Directed Scale
did correlate negatively at the .01 level of significance

with the religious gquestion Céncerning the influence of

thouyhts about God on personal behavior.
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The religious questions correlated significantly with
a talr number of the va}iables considered:
1. I attend church_l_*__(a) every week, (b) reqularly,
(¢) only on special occasions, (d) never.
Regular church attendance correlated’positively, at the .05
level, with grade averages. These subjects were also
significintly more Othér-Directed (.01 level), and signifi-
cantly more severe in their evaluation of the behaviors of
the SAI items 4, 7, 10, 13, 16, 18, 24, and 30. Regular
church attendance cogrelated‘negatively, at the .05 level,
with the Aggression Acceptance Subscale.of the POI:

2. I believe that God (a) definitely exists,

(b) probably exists, (c) probably does not exist,

~

¢
(d) definitely does not exist.

There was a negative correlation (.05 level) between a firm
belief in God's exlstence andQSpontaneity in the POI. &hé
stronger the belief in the existence of God the more severe
was the evaluation of questions 4, 7, 10, 14, 16, 18, and
24 of the SAI. if l

3. Thoughts of God enter my mind (é) very often,

(b) frequently, (c) occasionally, (d) never.

The femaiés tended to answer this question with the "a" alterna-
tive significantly more often than did the males. Again the
grade average correlated with this question positively, at
the .01 level of significance. Those who tended to answer

the above question affirmatively scored significantly lower.

(.05 level) on the.Spontaneity, Self-Acceptance, and
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|

Aggression sﬁbscalps of the POI. Similarly, questions 2, 4,

7, 10, 12, 14, 15, 16, 17/ 18, 19, 21, 24, 25, 26, and 29 of
the SAI received more sgvere eQaluation from subjects who
professed to often think of\God.
4. Thoughts of God influenéelm"behavior (a) very
often, (b) “frequently, (c¢) occasionally, (d) never.
Students in the higher grade were more likely to answer the
above question in the affirmative. There was also a signifi-
cagt,‘and positive cor%elation of the ab?ve questiop (1n the
_ affirmative) with the grade average, and questions‘?, 4, 7,
10, 13, 14, 15, 16, 17, 18, 19, 21, 23, 24, and 26 of the
S;I. The Inner-Directed Séale, and the Existentiality,
Feeling Reactivity, Spontaneity, Self-Acceptance, Aggression,
~ Yand thevCapacity for Warmth subscales all correlated
significantly, and negatively, with the affirmativé response
to the above gquestion.
Questions 4, 7, 10, 16, 18, and 24 of the SAI
" correlated significantly with all 4 of the religious ques-
tions. These SAI questions deal with sex and dishonesty.
This does support Pittel's findings (1969) that religious
beople tend to rate the SAI behaviors with more severity.
Further analysis indicated thag the greater the
involvement of the subjects in extra-curricularvactivities
(involving music. drama, hobbies, sports, and social clubs)
the more likely they used the higher categories of moral

reasoning as presented by Kohlbérg.

Seyeral other significant correlations should be
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mentioned:

1.

The grade average correlated negatively with age (.01
level), and with the Self—Regard subscale on thc\gg}//
(.91 level). ‘
There were\significant cor:elations between femalés,
and, higher grade averages, thoughts of God influ-
encing $echavior, and severit? of evaluations on 8 of
the SAI questions.

The age of the subject correlated negatively with

the grade average (.01 level), and, with questions
16, 17, 22, and 25 of the SAI at the .05 level of
significance or less. |

The Abstract”Reasoning Score of the Differential

Aptitude Tests correlated négatively with questions

11, 12, 13, 14, and 24 of the SAI, as well as with:

the total SAl score.

~The ‘length of stay in residence (some subjects lived

at home) correlated positively with the POI subscales
of Self-Actualizing Values (.(05) level), and Nature
of Man (.05 level). The length of stay in residence

correlated negatively with Other-Directedness at the

.05 level of significance. Quesfions 3 (.01 level),

*11 (.05 level), 13 (05 level), and 30 (.01 level) of

the SAI cofrelated negatively with length of stay:

in residence.

Several of the POI subscales correlated-ﬁégatively,,
. C 2

! 5

~at the .05 level of significance or less, with some
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of the SAL questions:
d. Synerqgy--Nos. 18, 22, 24, 25
b. Capacity tegr Warmt h--Nog . 13, 18 /
C-oSpontaneity--Nos. 7,013, 14, 18, 23, 24, 25
d. Feeling Reactivity--nog. 1l, 13, 18, &5

T Hxistcntiali&y——Nos. 13, 14, 18

f.  Nature of Man--Nos. 13, 18, 19
SAL yuestion 18, which Correlated negatively with 6

POT subscales mentioned above, correlated positively,
e

signitic&ntly, with all the 4 religious questions

used in the study.

I'm summary, neither the Inner~Di§ected Scale nor the
Time Competent Scale in the Personal Orientation Inventory
correlated significantly with the Situatiqnal Appraisal
inventory or the Kohlberg's Moral Maturiﬁy Score. There

wWas also no significant correlation between the Situational

Appraisal Inventory and the Kohlberg Morail Maturity Score.



CHAPTER 6
DISCUSSIONS, IMPLICATIONS, CONCLUSIONS

The results presented in Chapter 5 provide a descrip-

tion of some of the characteristics of Senior High School

-

‘students at Rosthern JunioﬁsCollege.

o

' The first research guestion focussed on the problem

of just how far students in RO6sthern Junior College had

3

developed in the area of moral reasoning. Analysis of the

s ) : . .
scores on the Kohlberg Moral Development Scale' revealed

several significant trends. 1In the first place, it was

discovered that the greatest‘percehtagé»of the Grade 11 and

12 population functions at Level Ii, stages 3 and 4. Stage.

’

3 (Kohlberqg, 1964) is described as thé‘"gpodiboy" morality of

maintaining good relatidns, wh;re the a@brovéﬁ of“others is
very important. At Stage 4 yoﬁ have individuals conforming
to avoid censure by legitimate authorities agﬁ\resultant
gui;t. The leveL!where seif*accepted pfincipléé become
basic in evaluating the entire conflict situation is attained
at stages 5 and 6r Kohlberg's studies indicate that very few
individuals reach this almost ideal state: morality of {
contract, of individual rights. About 10% of the Rosthern
Junior College'was using some stgge 5 responses.
Considersable comparisog data are av§ilable for a
~16-year old poﬁﬁTation. By using the modals of the profiles,
» ¢

’

65
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POwas nlastrated that there were some ¢ lear differences

o the concentiation of subjects at the various Kohlberg
Sledess o As T lustrated by Figure 2, Rosthern Junior College
had ¢ unique abscence of subjects in stages 1, + and 6. This
was oanocontrast to the other four groups consi ered; As men-
tioned, previously, Rosthérn Junior Collége had a very high
Cpercentage of o students in stage 3; two urban groups with
middle ¢TR5s subjects had a fair number of 16-year-old subjects
at 5Lun}ﬂ&-and also a small number at stage 6. Rosthern
duntor College had a few subjects at stage 5, but had no. .
ubjJects at stage 6. Thus there seemed to be a tendency for
Rus{hurn Jﬁnior College to have a greater concentration of
lﬁ—ycar—old subjects at Level 1I; the othe% éroups had their
subjects distributed through more of the stages in Kohlberg's
system.  The rclafively large Concentgation of students ag
Stage 3, both in the total populafion and the l6—year451d
4rdup, would suggest a possible relationship to the emphasis
the school places on service tb others.

A sccond important finding was that the variatioﬁ
scores at Rosthern Junior Colloge were considerably smaller
than those reported in a study by Turiel (1969) in which
a high school sample was also used. Nét enough data were
avaii;ble in the published study to determine whether the

lower varlatlon scores of Rosthern Junior College were

51qn1f1cantly lower than those in Turiel's study, however,
Figure 1 seems to indicate that the scores are much lower.
This small variation score would seem to indicate that there

is a tendency for the Rosthern Junior College population to
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“stabillize at Level I1; this level i§ characterized by a need
for group approval, and respect for authoriéy. However, the
variation 'scores of the older subjects in Rosthern Junior
College, at the.lower stage of moral development, seem to
increase. Further study may clarify whether perhaps their .
progress to the‘mére complex levels, if'that_upward movement
does occur, may become evident at a slightly later age.
Another question raised in this study was whether
particfpation in extracurricular activities, particularly
those of a social nature, was in any way related to moral

development. It was discovered, from the analysis of the
data, that students gquite involved in extracurricular
activities did use the higher stages of moral judgmént.
Keasey (1971) found, in his study of sixth grade students,
b
that the stage of moraL‘development?was found to be posi-
tively related to extég£ of social participation whether
ﬁﬁgéibf self, peers, or teachers. Kohlberg (1966) found|
that children with extensive peer-group participation
advance considerably more quickly through the Kohlberg
stages of moral judgment; such people, Kohlbefg states,
experience a greater sense of participatién in the social
order, and gain that greaﬁgr understanding of the social
ofder which is ggsent;al to functioning at the higher <
stages. | . - o }F B

The qu@stion of whether there was’ a signif%cant'sex

difference in moral development was raised. The appliéation

of a T-test to the Koh%ggrg data from Rosthern Junior College

' v
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revealed that there were no significant differences between
males and feﬁales in respect to value development. This
correspongs to Kohlberg's findings that there is no’sigﬁifi—-
cant difference in moral development due to sex differences
The second major research gquestion directed attention

»~

to the possible level students at Rosthern Junior College had
attained in inner-directedness. The self-actualizing indivi-
dual 1s guided by internal motivations. On both of Shostrom's
major scales, Time Competence, and Inner-Directedness,
Hosthern Junior College scored highe} than the "non-self-
~actualizing"” mean presented in the POI manual. As illustrated
clearly in Figure 3, the students at Rosthern Junior College
score above the "non—eelf—actualizing" mean on all the sub-
scales, except on Self-Actualizing Values, .Self-Regard, Nature
of Man, Aggression, and.Capacity for Warmth. In terms of
Shostrom's Norm Mean, indicated in Figure 3, Rosthern Junior
College scored below this mean on all the POI scales.
‘Although Rosthern Junior College scored beloy the
Norm Mean en all the POI scalee, a comparison with a high
school population (Shostrom, 1964) indicated that Rosthern
Junior College appeared to function at a combarabie }evel
When the total Rosthern Junior College populatlon was com-
pared to Weir's high school sample, it was found that the
Rosthern Junior College scored significantly higher on Time
Competence, an important aspect of self-actualization, at
the‘iOOl level of significance. RJC also scored higher on
Exiséentiality at the .001 level;; this scale refers to the
ability to use greater flex1b111ﬁv in the application of
values: This means that Rosthern Junior Colleye students
seem to be more capable than Weir's sample, of applying basic

principles to situations ih a relevant way, and of. using past
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events and future goals 1in the present in a meaningtul way.
On Feelingy Reactivity Rosthern Junior College scored nigher
than Welr's sample at the .02 levei of significance. T
means tliat Rosthern Junior ColLeg¢~students seem to be :Zie
aware of their feelings and needs. Considering that most of.
the students' experiences center around the school (they live
in residence, and all the activities form a contiﬁuity which
1s unique to a resildential school), and that the religious
emphasis Eecessarily focuse; on the person, his feelings, his
needs, and his goals, 1t could be suggested that possibly the
‘higher scores on Time Competence, Existentiality, and Feeling
Reactivity are influenced by tﬁis environment.

On Self-Regard and on the Constructive View of the
Nature of Man “subscales the Rosthern Junior College students
scored significantly lower than did Weir's sample, at the .Ol\
Ievel of significance. This raises the question of whether
there, 1s something infthe ethnic background that significantly
influences the "self- oncépt" of the student. VMaéqg?ités are
an ethnjc minority grouyR in Canada; studies onkﬁino?%ty gioups
(ElLiott;L97l) seeT to indicate that membership in é minority
group often leaves its "mark .of oppressidn" in the ﬁorm of a
low opinion §§&Self and group, andVan inflated view of the
worpﬁ of the"méjority group: Kurokawa (in Eliiott, 1971)
studied the Mennonite Children in Waterloo County, Ontario;
he found tHis syndrome of "self-hate" to be quite prevalent.
He also found that there was considerable véiue—conflidt, and

that as a result of this, many children found it difficult-to

"X’(“
know how to related to the "outside" world. Any deviaé{on

1

from the groﬁp, especially from the expectations of the Xs}i*

dious authorities, often was accompanied by strong feeling

guilt. Only further research and comparison of the variou

. S
Mennonite groups, particularly in view of -th€ various degrees
;L

-
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to which acculth'dtlon has taken place 1n the various branche:s
of tI‘m Mennonite group, can clariiy to what degree this
"‘minority group status® 1s still felt .

When the females of RIC were compared with the fomagles
in Welr's sample, it was found that the RJIC foemales were |
signlficantly more Time competent (102 level), and scored higher
on kxistentiality (.001 level).  The RIC femalos Were ;s‘lgnit'i—
cantly lowdr on the scale measuring the acceptance ot self-
actuallzing values (.05 lewel). As was noted above for the
entire group comparison, the RJC temales scored lower than
Welr's group on Self-Regard (.01 level), and on the Construc—
‘tive View of the Nature of Man (.001 level) .

I3

When the RJIC males were comparced to the males in Weir's
sample 1t was found that the RIC males scored significantly
higher on Time Competence (.00l level), Existentiality (.01

'
The two scores that are higher in RJC for all three

level), and on sSynergy (.05 level).
comparisons are Time Competence and Existentiality; Shostrom
indicates that living in the present, and being awarc of one's
own needs and fcelings ié ilmportant in "self-actualization".
In tﬁ& POI manual Shostrom describes the Self-
Actualizing Values and the Existentiality scales as comple-

mentary. SAV measures the degree to which one's values are

«a

)llke self-actualizing people. Ext measures the degree of
54flexlblllty 1n the application of values to living. Rosthern
Junior College had a lower score on SAV than did the high
school sample used to establish the norms, and, the RJC

score was also lower than that of the "non-self-actualizing"
mean published. Howaver, their mean score on Ex (the comple-
mentary scale) was significantly higher than that of the
high school norm established. This mqgns, as mentioned

previously, that the students at Rosthern Junior College "
‘ . )

N

£
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seelt Lo apply basice principles with come tlexability, with an

dWdreness o o what the situatlion in ity context demands. The
tudents are in oa tairly close-knit environment, with atiple
-
opportunity tor social intoeraction with students who sharce

similar belicts and a similar udgquouny’; It 1s the diver—-

i

genCe ol the scores on these two com)lnmu1tary scales that

>

leads te the question of whether there are some basic di {fer=
vnces betwoeen shostrom's concept of the ”s@lf—dctUdlizinq"
person, and the concepts held by thesc Mcnnonite,stuaents of -
the values that should be held by a mature person.

When a comparison was made, within the Rosthern
A
Juniaf College population, to dd%ermine whether there was a .
o .

male-{emale difference in self-actualization, it was found

that there werd no significgnt differences, Although there
were no sex differences at the ,05 level, there are trends -
dpproaching significance.  RJIC fBmales scored somewhat lower

e

than RJC males on Self-Regard (p=.11) and on the Constructive
e ) :
View of the Nature of Man (p=.19) . i?
What _degree of saveiigy igjéharactcristic of students
in Rosthern‘janior Colloge‘in the evaluating of %?mam>beha§ior
In some typical life situations? On the 30—item-S*tua£ioﬁal
Apprailsal Inventory, where ltcms were rated on a 0-7 scale
according to QEZiiisy’ the Rosthern Junior College recelved
a mean of 143.97. The average mean score for each 1}€m is
theréfore 4.80.° With 14 items rated as "5" or more in
severity Qf’evaluation, it was clear that there was a high
agreement 1in the relative wrongness of the behaviors de&8cribed.
The factor analysis on the SAI’d}d not produce very distinct

factors; however, it did suggest,that there were two main

areas where students in Rosthern Junior College were qdite.
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DUVeT e n thorr evaluat Lo deviance from the acceptbd norms
e sexual behavaiory, G WOrkang tor personagl darn at ot he

eXpepnse ob ot hen peop Lo,

It was discovered 1o this study that - althoughy thore

WA O sgn i teant dif Soyoee botween male-{omale SO CS 1

the Kol bore Moral Develogment Score, fontaleo wore signit -

sAantlymore strret g evaludging boehaviors desarrbed 1n the

DAL, atfthe Lo evel ot ignn tcance. But of the 30 1tems,
A

pemates rated 7ot oms with significant Iy more soverg tyv than

’

T the mados, Hhe tomales ovaluated any Gquestions dealing

with soxial dqratifarcation (outside of the marriage relation-

—~

- . A . . .
Ship), or with EOysteal aogression, with Mmore severity than
\\ ‘ ?
Che males (OONdL e festions rotat iU 1o 50X were also

atexd curjte severcolvoin Prtte] s Study, particularly by the
ctnale o, There was a tg end in the direcet, on ot significanced

~
-

Por the RIC Temales, wha roate these SAT bohaviors with

Constdoratle severity, Vo score lower than the #J¢ males on
. 7

Selt=Regard (pe. 1) and on the Constructive View .of the .
R ‘\\( — . I - B -5 m ¥
Natuare i Man (b= 15), both subscales of {Re POI. r'hus,
. -~ - ' \
Purther: st .5 suggested to determine Whether this
14 T

tendency, that s, thexﬂendenc% of females to' evaluate self,
. ’ : ~ L . .
and others qguite severely, 1s a factor of the religiocus or
- ‘s‘ .

ethnic backgreound, or whether this malo~fema%, difference

goes bevond this group. Kohlberg (1963b) seems to anticipate
) X

a male~female d:fferonce ine this area:
L i
Terman apd Miles found  that girls! indignation was
directed nmore toward frivial forms of deviance which
. *personally irritatogd them; "while beys' indignation was
dirgcted more toward major offenses against moral rules. ..

¢
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with oniy thesreligious question regarding at tendance at
church. However, since this samp e ;in not have any stage §
0o stage 6 scorers, 1t owas not possibie to make any comments
as-to how stages S oand 6 subjects would evaluate tho Sltua-
tional Appraisal Inventory behaviors, or whether this would
make any change in the pattern suggesied in this study.
¢
2. Since there woere no Subjects at stages 5 or 6 it was

not pofsible to (:o’mment on whether Kohlberg's norally mature
person is Shostroﬁ's "self-actuqiized” pé}son. However, it
1s 1nteresting to speculate about differences, had the signi-
ficance level been set at .15, Soveral important trends
would be evident:

a. There would bo a posi;ive corfclation between the

Moral Maturity Score, and acceptance of Self-

Actualizing Values (p=.09), and, between the MMS and

the more positive view of the Nature of Man (p=.07).

b.  There is a negative correlation between the MMS

and Exis tentlallty (p=.06), and, betwe en the MMS and

Seif~Acceptance (p=.10),

¢. There is a positive corrtlation betWeen‘the higher

X .
variation Score and the Inner-Directed Ratio - (p=.14),

between the higher Variation Score and acceptance of
Self -Actualizing Valuos (p=.16),ahd, between 'the
higher Variation Score and the more positive view of

the Nature of Man (p=.12).

On the basis of the'abové summary 1t appears that Kohlberg's

morally mature person could be "self-actualized" in terms of

valucs, but possesses less flexibility and Self-Acceptance.



3. Neurther the Inner-»D IT‘(‘(!( ed Scale nor the TIMC Compe-
tent Scale 1n the PO correlated srgnmificantly with the Sad
or the Moral Maturiityv Score.  As mentioned prev fousl vy, the
Inner=bircected pervon Cooid be ihe man of principles at Level
IT1, but this study had oo suabects scordng at this level.,

4. The greater the nvolvement of the subjects In oextra-
curricular actrvaitio, th mere likely they were to usce the

-~ R RRSpS
Kohlberg stades of roeasoning a2t the more complex levels.
This point sedms to emphacize the fact that role-taking oppor-
tunities are ﬁbcwssary for meral development to occur.

5. The length of 5tqy.1n residence correlated positively
with the POI subscales of Cnlf~ACLudlinnJ V@lues and the
Nature ot Man. Furthermore, the length of stay 1n residence
also correlated negatively with Other-Directedness. It could
be suggested that the opportunities for close social inter-
action {for dnﬂoxtcnsivc period of time is in some way rmlated.
to the acceptance of independent selves. Yet, not enough

rvariaples were éontrolled te determine whether living in

)

resideﬁce significantly acceclerates the maturation process.
There are se&eral issues 1n this study that deserve
further consideration. First of all, it was pointed out
earlier that the students at Rosthern Junior College tended
to stabiliée at Level II. Kohlberg indicqted in his Writings
that most of the adult population in the western world does
iddeed_functioh a£~this level. His hierarchy sets up Level
III a54tho ideal:. At this ﬁoint it is essential to clarify
whethef”or_not; for students like the students from Rosthern

"Junior College who come from a fairly cldse-knit group, the

Values“postulated by Kohlberg are at variance with the values



ol whe group. .

It was Iintorestineg to tind that students at Rosthern
Junior College had a sianificantly Rhicgher Time Competence |
SCore than a comparable high school Sanﬁdle, and yet had a
lower Inner-bircctedness score, which is the other major
aspect of suif—actﬁalization. lonce aéain further study is
necessary to determine whethoer, invhthis populat yon, the
QrOQP 1s considered more important than the iédividual, and
th her this is indeed what the péopie of the group sce as
the ideal for them. LOHLIUQIODS cannot be Stated at this
poiht, Since the propulation had no ')olf actuallzers or
stage 5 and stage 6 Subjccté.

It 1s also important to consider that many of the
t

evaluation$ on the SAI questions correlated positively with

the four rellgﬂgus questions, but that the SAI and the reli-<

gious questions correlated negatively with the POI. 1If there
are some'basic points in tho PO1 that contkadict thefreligious
values of the school, then the instrument may just be indica-

ting (1oarl/ that therc 1s & ba51c dlsagrgement wather than

the degree of "self- dctuallzatlon attained. Several comments

added to the quesi{fionnaires indicated that some students did
Q\T\h

feel that the Personal Orientation Inventory was too ~
centered"--they felt .that the questionnaire did not leave any

room for the importance of God in man's existence. )
As stated previously, it 'would be interesting and .
Qaluable} to explore in more detail the pOSSlblllty of male-
female differences on the Per§onal Orlentatlon Inveqtory
belng lnfluencmd by the. ethnlc'ﬁlbw of theksexes WHy is Jt

that there is a trend for RJC males to score hlghervon Self—
g?s .
*

e
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AR
Regard and on the Constructivke View ot the ‘Nature of Man?

Some of these questions havo been raised in other
) ’ ‘

studies, using different instruhents. It - 19 of 1ntgre t to
compérc this study with the study done by I. Thiessen (1963,
1966, 1969) on a similaf cthnLc—religious population in
Manitoba. Th 1essen used the kBdwards' R@rsénal Preference
Schedule to study the significant needs of this groups. In
Thiessen's sample the subjects had g high Nurturance Score
(helping friends, in troubﬁ%, 1SS1sting the les% fortunate,
etc.). Would thcsc‘peopie be thﬁ high stage 3 auorgrs in
Kohiberq's'terms? _Secondly, Thlessen found that her subjects
had a\high Doference:Sche (gettiﬁg suggestions, accepting
leadership of others, etc.) and a low Dominance Score (léﬁsA
interesGain‘leadershiﬁ).,nThls could be related to Kohlberg's
definition of stage 4 scorers. Lastly, ~Thiessen refers to
‘the .high need for abasément_in her grobps (Ep'feel guilty, to
accept_blame, to feel timid in the presénce of Superiors,
etc.). How would this relate to the finding in the\Rosthern
bunlor Qollege study tgat the Mennonites sc¢ored skg;t¥1cangl/

.
lower than the publlShed norms on .the Self-Regard scale on -

> - o
the POI? =~ L : - o

f

Another study of thls nature in a 51mllar 53

would certalniy'be valuable in further clarlfylng

-

1

'ralsed by this descrlpt'
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DECISION STORIES AND QUESTIONS

onothe following pa%>5 you will find several stories
) . ) : ’

cach ot whreh are tollowed by some questions. The‘purpbse_of

these  stories and questions is to get at.your _opinions and

Fdeas . FPlease write down all the ideas or feelings they bring

!
"

. . @ . .
to mind vather than giving "yes" or "no

0

LA
" answers. Just writing

*

yes"ol "no" is definitely not an adequate answer. vYou should
ahways afve vour reasons for your answer. .

Pe

You are to write YOur answers in the spaces provided

tollowing cach juestion. Bt vou need more Space you may write
[ - .

-

ono o the back o the page, bhut 14 you do, make sure you spegify

whilch questicn you, 1pe JdRSWCL na. You should be able to

.

CHOBWOT most of the guestions in the fsgace that is provided.

. . . . . 3=
- Rewoember that thig L5 not-a test in the usual sense.

There are no rigzht or wrony answers. There can only be dif-

ferent ideas {nd opinions. about thesec stories. So, do not

. <
Gy . .
spend 2 long time hinking about how to answer any one question,

but simply w&ite down what vour opinions and ideas &re about it.

- H
° PA
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S A

In Burope a women was near death from a special kind

*

o§ cancer. There was one druyg that the doctors thought might
. - . L4 . ,
save her . 1t was a form of radium that a drugglist in the same
town had recently discovered. The drug was expensi%e to make,
N

but the druggist was charging ten times what the drug cost him
)

to make. #e paid $200 for the radium and charged 52,000 for a

A‘?all dose of the drug. The sick women's husband, Heinz, went
ﬁ’ ¢ . '

‘Lo everyone he knew to borrow money, but he could only get

together about $1,000 which i1s half of what 1t cost. He told

the druggist>thét his wife was dying and asked him to sell 1t

-

ycheaper’or let him pay later. But the druggist said "NO, 1

‘ﬁiscovéfed the drug and I'm golng Lp make money from it." So
Heinz-éot desperate and- broke inﬁo the man's store to steal
" the druq'fpr his wife.
ShQuld Heinz have. done that? Was 1t actually wrong

or right? ~Why?

Is it a husband's-duty to steal thg drué for. his wife

if he can geﬁ’it no other way?‘ Would a good husband do it?



P the drugaist have the 1 ight to charge that much

Doro was no aw attually setting o limgt to thaoprice.
. /

Alwer the noxt quUestion only 1t veu think hoe should
Pt the Ui ag. ’

It the husband docs not feel very clowe or affectionate

teohias wife, should he stil] steal the drug?  Why?

%
Q"
¢ .
.. ! t
* * *

The drug didn't work, and there was RO other treatment

* .

'

Siowin o tdomedicine which could save Hei‘nz's wife, so the doctor
Knoew that she had (-)n_ly alx lutcj» months to live.  She was in terrible
4"‘1',.1' Dut she waseso weain thol o gdood dose of a p'ain-kil%er o
Pike cther or morphine *.«.’m_x_’::’.. z;n;}ae her die sounclr. She was

avlirious ana alm et Crazy with 'padin, wnd in her calm periods,

voulal

Lot docter to T nive g {" heuah ether to kill her.

She said she cowldn't atand rhe pain and she was qoing%f;‘ die

in e fow months an yway. "
Should the doctor do what shce asks and give her the .
. . r

druy that will make her die? Why?




“
¢ S8
T I S S Y R G B that doctors should put
RS S e i e o wlho Wbl anyway Should the -
4 ~
N v L gl‘ Lt oy . L\“r)“i‘. i

'\.
: f SN . ! o 1o . ! - ‘
R R N N LA I ki1ll the worman to put
. ’ ) ~ ~
O L S T Peirtineono he did 1t without consulting the law.
ERS TN A R Dound out and the doctor was brought Up on a charge

Hurler cvon thouagh they Knew the woman had askced him, What

Loiahment  shouto e judge give the doctor? Why?

- _ : . 0¥
p L
e \ /
de
i
*
el ot the paaghit o wioing 'to gilve the doctor the death -

cntenocey Doy Paolieess thct the death sentence should be qgiven
s : J

.

PCOE

¥ L~

=2

L *

-

JWhibbe S othas was happening, Heinz .was ifd jail for

breaking s oand trying to steal the medicine. He had been -
; .

sentenced for 10 yearss But after a couple of years, he gscaped.

Prom the: grison and- went to live in anQetherpart\of the country
- : - \\ : ’

under. & ngw name.  He saved noney and’ slowly built Wp a big
¢ " - . v . .

factery.  He gave hs workers the highest wages and’
[ - . .

Lol

»

of his profits to build &" hospital for work in curinly cancer. -

. o



)
2yt
v

Ty N . \ M 'v - i) Iy o < -
wentyoeans b passod whon oo tailor recognized the factory
Ownet oo bebng Heinzs, the escaped convict swhom the police had
. t - . .

et Tooklire tor back in his

home town.

Should the tailor report Heinzg to the police? Would

. [
-, .
PUobhe vight o or o wrong to Keep 1f quiet?  Why?
Ly
)
@
f ‘
s
}
° *
. - ’
* N >
s 1t g Pltlze}lﬁ duty to report Heinz? Would a
LA . '

OO (‘iti?’,l‘“.‘. Why?

’

I't Heine was a good friond of the tailor, would that "™

make o dltterence?  Why?ooe

e A . L 4 :
Shoula Helnz bo sent back (o jail by the judge? Why?

\\\\\;;\\‘; -

*
* * * o :
v

Joe 1s a ld-year-old boy who wanted to'gd to camp very
much. His father promised him he gould go if he saved up fhe

money for it himself. So Joe worked hard at his paper route

and saved up the $40 it cost to go to camp and a4 little besides.

But just before. camp ,was going to start, his‘fatgé} changed

his mind. Some of his friends decided to. go on a special

fishing trip, and Joe's father was short of the money it,would



GOt SOChe told Joe to
t b Pape tout o, Joe die
e thoaahit ot votusyng to

Should Joe refuse to Give hic

Does his tather

the money? Why?

Docs giving the

a good son? Why ?

Which is WO se,

Or «son breaking a g

Several years 1
Into serious trouble.
hurry énd necded monéy.
store and stole $500.

0old man who was k

the man that he was very sick and needed $500 to pay for the operatjcn.

nown to help people in town. Joe.told the

-
B

Y

Jive him { he money he had saved from

't want  to Jive up going to camp, so

> give his tfather the money.

5 father the money?  Why?

N

have the right to tell Joe to give him .

Ve

money haVe anything to do with being

a father breakinga promise to his son

Momise t9 his father? Why?
- A

o

9

3

* * . * .
ater, two grown up brothers had gotten

They were'éecretly,leaving.town in a

Alex, the older one,. broke into a

Joe, the younger one, went to a retired

5

2



; Hevoy ] Yoo w isntt
b .
t ey

dnan boack ATt g )uqh
Toanedg

I the

: . i "84 .
S1Ck at all, and he had
t he

ad NO intention of paying
Jran didn't know Joe very we Ll
muhby,v S0 Jéo and Ale
$500. . Q |
; .

, he
X skipped town
I't you had
WO

€each with
S

. 5

tOTsay wha dig WOTSse

’ . N ’

et breaktoip the st

borrow 1 5
o

(=]

Store andwste
W

‘would you 'say Al dld
e 5500 w1th no lnte

al $SOO or Joe did wWorse to
ntlonS of paylnq it backD
e ..

Why 2

you feel like g worse ‘persons
’ .
or 'liko.Joe? Why?

gtealing 1ike al
N .

-
[}

- f

AR
’ S
Who would fee] worse,
the man who W

the storeowner
as chedted out mf

who was ‘robbed or
a loan’ why? .

LT e "
SR
Wirich

stgali

should. the law
ng like

X ¥ - ’ ~ :'4 .. ’ ’ & <A>/
be "more harsh or stfong against
Al or cheating like Joe? Why?




APPENDIX B

% PERSONAL ORITENTATION INVENTORY
‘ ; «

~ Everett L. Shostrom, Fh.D. ]
S 4

=5

O
D1 rectirons
This inventory consists o pairs of numbered state-
. . . . . . . ] . .
ments. Read cach statement ard moerk which statement most

consistently applies “to you.

i. a. t am bound by the principle of fairness.

bo T am not ubsolu{cly bound by the principles of fairness.

2. \<: When a friend does me a favor, I feel that I must
return 1it. -
b. When a friend doés me™ a févor} I do not feel that I
must’return it. . |

3 a. I feel I must always tell thé truth.

b. I do not dlways tell the truth.

N d ;o] . 5
4. . No/matter how hard I try, my feelings are often’ hurt.
b. If I-manage the situation right,.I can Evoid”being

hurt. ) }

5. a. I feel that I must strive for perféction in everything
that I undertake.

b. I do not feel that I must strive for perfection in

-
&

’ ? =%
everything that I undertake.
' !

.89



10.

12,

a.

a.

I often makp my decisions spontancously .,
I seldom make my decisions spontaneously.

.

1oam aftaid to be myselt.

I am not afraid to be myselt.

!

I teel obligated when a stranger does me a favor. .
/ - , BN
rod

I do not feel obliqated'when akstranger does me a

favor. ' L ,

£ 5

I"feel that I have a right to expect others to do what

I want of then.

I do not feel that I have a right to expect others to

t ! v

do what I Qant of them.

L.live by values which are in agreement with othérs..
]

I'livé by values which are primarily based on my own

A
A

feelings. ” ‘ o ~ A

I am concerned with self{-iniprovement at all times.

.- I am not concerned with gilf-improvement atfall times. =

I feel quilty when J.am éélfish.

I don't feel ggilty.when I am selfish.

I have no objéction to getting angry..

Anger is something I try to avoid.'

-

For me, anything is possible i} I believe in myself.

‘I have &lot of natural limitations even though I believe

in myself.



U

22,

o oo “ . ' . .. 2

A “}: prut v){-{)(;lf:éﬁ'\‘ Literests. hefore my own.

b1 do not puﬁ Qané;s* intérosps‘beforé:my 5wh. - *

a. sdmoti@és‘lébl-emqurassed by ;Qmpllments

bo 1 am not ;mbazxaw;(d b) gompLimgnts.hu |

‘a. I bQLIgVQ:it‘i. 1mpo;£an£ to acc;pt otheL; as’ thev are.—ﬁ

. i uOllOVQ,lt is meortazﬂa to &nderstand why others are
aévthey are.' d ' ’

d. 1 can put off until tomqrrow what I ought to do today.

kb:;L’don t put uf} untll tomorrow what I oughu to’ do to—
day. o L o

’ ;’”\‘; . N

a. I ¢an give w1thout Lequlrlng the other person ﬁo appre--
LthO what I glve. . - » ~_. s

b. 1 hawve a rlgh£ to éxpect the other petrson té appreciate
what I qlve

a. My‘mozai va]ues arn\dlctated by society.

b. My m01al yalucﬁ are S@Lf»ﬂetermined. e s

a.. I8 whett others cxpect of me.

b. I feellffée to not do what others expect of me.

a. I cept my weaknesses. ’">g ‘ s : -‘ .

“b.&/jjn tgaccgpt my weakneSsés. E - 3 J o

Q.;in ordér to gréw emotlonally, itfis_hecess£f§itd-knqw:

why I act as Ido. - ¢ . o



Pey

L

92

b

In order to grow emotionally, it is not necessary to

Kirow why 1 oact as 1 do.

a

Soometlnes Loam o cross when I am not feeling well.
Iam hardly everse gross.
L]

I

. . . »
[ 28 necessary that others apbrove ofe-what I do.
T " oy . .
[t 15 not always necessary that others approve of what
’ * ¢ v . ;-
I odo. 7 ' Y
. Y X - - LA
" ¢«

I am afraid of making mistakes.

I am not afraid of making mistakes.

B
«

I trust the decisidns I make spontaneouslyJ

.1 do not trust the decisions 1 make spontaneously.
. { ) . )
, ; 2. i
. ‘ : : ; .
My feelings of self-worth depend on how much I accom-

plish.

E4

My feelings of self-worth do not depepd on how much I

accompnlish,

. ) . - \ »
» e 12
1 fear Eailjy{gi - o ,
I don't fear failure.’ S \ e

My moral values are determined, for the most parﬁ, by
the Ehoughts,xfeélingé and deécisions of others.
oo : I'd . " S

i r i . . . . >.",~ : "

My moral values are not determined, for the most part,
by the thoughts, feelings and‘decisions of others.
It;ié poséibievto live life in térms of what I'want to

:p‘ t o ’ : . N - .



+

33,

34,

36.

37.

b

- .

bh.

a.

" others.

Jdo .

It 1s not possible to live life in terms of what

’

I can cope with the ups and downs of life.

I cannot cope with the 'ups and downs of life.

—

beiieve in Saying what 1 feel in dealing with o

[

do~hot'believeAin saying what -I feel in dealing

[

others

Children should realize that they do not have the

rights and privileges as adults.

93

I want

thers.

witH

same

It 1s not important to make an.iséqe of rights and pri-

'vileges.

I avoid Pstlcklng my neck out" ‘in my relations wi

g
|

]

interest in others.

1 can "stick my neck out" in my relations with others.

*

th

I belieVQIthe purswit of self-interest is oppqsed to

I believe the pursuit of self-interest is not opposed

to interest in‘bthers.

I-find'that I have rejected many of the moral val

I was taught,,

’

I have not rejected any of the moral values I was

taught. ' ) -

ues.



38.

39.

40.

41.

42.

43.

44.

45.

b.

a.

a.

b.

: trusted.

94
I live in terms of my wants, likes, dislikes and values.
I do not live in terms of my wante,likeé,(hslihﬁ;aﬁg

values.

I trust my ability to size up a.situation.

. «
I do not trust my ability to size up a situation.

I believe I have an innate capacity to cope with life..

I do not believe I have‘;nnate capacity to eope with
‘ y 7

~

life.

I must justify my actians in the pursuit of my own
interests.

L]

I need not justify my actions in the pursuit of my;.

own interests.

¢

I am bothered by fears of being inadequate.

I am not bothered by fears of being inadequate.

I believe that man is essentially'good and can be

trusted. R ; e < ‘ IR

[

I believe that man s essentially evil and~cannot be

A
I live by the rules and standards of soc1ety

I do not always need to llve by the rules and standards“

)
-

pf soc1ety

. . . - j N N . l B
I §m bound by my duties and obligations to others. -

"1 am not bound by my duties and obligations to others.

1 8



18,

49 .

52.

[

b7

-85 l(,nL.

b oL feel free to be angry'aé those Ifiove;;_‘ .

,prre851ng myself is most 1mportant. o

~
' 25
Reasons dre necdoed t0o Justify my feelings.
ReA50ONS are not necded to justify my feelings. .~ L

>

‘There are times when Just belng silent is the best way

[ cdn"expr‘ess my toollnqs

_3 »‘ » .

:I find 1t dlffleult to expregg my feellngs by just b81ng

~

\

:

I often” feel 1t necessary to defend my ‘3st actlons.~

<1,

b.vi‘do not fcel 1t necessary to defend my past actlops, .
d.wf Vike everyorie 1 know. ' "-'.J R Lo L
b.~T do not like everyone:I know. : : ST
a. Criticism thre&tens my self-esteem. | - ,'{ c
b. Criticism does not threaten my self-esteem. i

a.

I believe that knowledge of what is rlght makes péople

act rlght. , = v”dq e g
b;.l do not belle”e that knowledge of what 15‘(Lgﬁt nece-~
Csarily makss people ack rldht / .i;n ,i ' .::L |
ca. I em dﬂlaldrtO bevengry at those_lflove;

; . e . : v R

My baSlC respon81ﬁi11ty;is to be. awa%é of my own needs
. » :[
My ba81c respon31b111tyils to be aware of others' needs.l

. 8§

Impre551ng others is most 1mpontant E TR S

n i o o - e e o

..



Hi.

57

60. -

61.

. a.

.

a.

a. To

Tt is

. It 1s not necessary for

feol right, 1

L.will

believe is.right. |
; . !

4

L do not-always feel bound

I'muét avoid sorrow. at all

It i1s .not necessary for me

I strive always-to predict

«
‘-

future.
1 do not feel it necessary

the future.

happen 1n

0
n

o

view.

I only feel free to express warm feellngs tg%my frlends.e

4

need always to please others.

risk ‘a friendship in order to say -or do-:what I

946G v

L »

I can feel right without always haviﬁg to pleaée others.

w

will SBIU;& a friendship just to say or do what is
1ht.
1 teel bound to keep the promises I make. : e

to keep-the promisés I make.

costs.

to avoiu. 50rrowv.

- .

what will happen in the

i

alwavs o predict wvhat will

important thatfothers‘accept'my point of vieﬁ.

,‘ >

others to accept my point Of

av“l

I feel che “to express both, warm and hostlle feellngs

“to my frlends.

E]
b - . *
o ; ) “ ‘ ’ .
¢ Caf . .

. There are many times when ;t is- more 1mportant to:f.“

<

'express feellngs than to carefully evaante the 51tua- R

~



L.

“lL

66 .

‘a.

S

\

Appearances are

ci.

1peopleas feellngs

I feol ‘free to be myself

uAb llfe goes on,

. -~ - 97

v S “ :
There are few times when it 15 more important to

very.

EXpross feelqdinags thran to Carefully ¢valuate the situa-

Aron.

.
x/

A opportunity for growth.

a

.welcome criticism as

l’konut.thrmw Criticism as an OppPOrtunity for growth. .

all-important.

Appearances-are

not terribly important. .

I hardly ever gossip.

1 gossip @ ttle at times.

1 feelaﬁree to reveal my weaknesses among friends.

J.do not feel free to reveal my weaknesses among friends.

IS

I houLd always assume respons1b111ty for Oother -people's

‘feellngs

L heed not always assume responsibility for oqher

1"

o

and bear the consequences.

do not feLl free to be myself and bearthe<xmsammmces

\
3

 I already know all I need-to know about my feellngs.

3

I contlnue to know more and more

Y

'abcut my feelings.

©

Iuhesit&te to show my weaknesses among Strangers.

I do th hesitate to show my weaknesses among strangers.
4

"J_"e «
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- - s ) I3 }\\

AT will continue to arow <nny'by'settinq my sights on ¢

4 .
a4 high=loevel, socifl by approved goal.
. - 4
. ] : . > -, . . ) .
Lo 1 o widl continue tQ\;ruw best by being myself.

- !

s . A .
. Laccept ancongistencics within myself. . Lo

b 1 cannot accept inconsistencies within myself.

4. Man 1s naturally cooperative.

o Man 1s naturally antagonistic.

a. 1 don't nfind laughing at a dirty joke.
b. 1 hardly ecver laugh at a dirty joke.

*, / v

o

a. Hap™iness is'a by-product in human relationships.
L) . ’ .

+ b. Happiné¢ss 1s an ¢nd in human relationships.

a. I only teel free to show friendly‘feelings to strangers.

SHb. 1 feel freg to show both)friendly and ynfriendly

teclings to strangers.
. { A .

\w

*
N .

a. 1l try to'be sincere but I sometimes fail. ' <

b. 1 try to be sincere and 1 am sincere.
* ) . 9 53
ag«Self-interasst is natural.

b. Self-intoerest is unnatural.

a. A neutral party can measure a_happy'rélationship by

- .

¢/ Observation. X

” . .
b. A neutral party cannot measure a happy relationship by

Oobservation. oo Iz i

‘e
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85, -

86.

b,

ad.

2

[
ad.

b,

a.
ks

b.
’

d.

b,

a.

b.

99

VOorome, work and play are the same.

i

For ome, work and play are Opposi tes,

Two people will get along best if €each concentrates on
W
pleasing the other.
i

Two people vdn\xpt along best if each person feels

tree to express himself, ¥

I have teelings of resentment afout things that are

prast .

B

S do Not have: feelings ot resentment about thing$ that
. ~

are past.
4

rd
.

I like only masculine nen and feminine=women.

. ‘ L
I like men and women who show masculinity as well as
L-N

femininity. : @ o

1 actively dgfempt to avoild embarrassment whenever I

a

can, . . i - ‘/

I do not actively attempt to avoid. embarrassment.
)

["blame my parents for a iot of my troubles.
. o

s .
1 do not blame my parents for my troubles.
W "

)

I feel that a person should be silly only at the right

time and. place.
)

1 can be silly when I feel like it.

People should always fepent their wrong-doings. .

People need not always repent their wrong-doings.

‘ h " b}
-



SR

9] .

93,

‘94 .

96. -

97.

, : 100
AL oworry about the tuture.

bl do not worry about the tuture.
.
S . .
r- Findness and ruthlessness must be opposites.

L
3

b, Kindness and ruthlesan§s need not be opposites.

~

a. 1T prefer to save good things for future use.
b. 1 preter to use good things now.

\

s

a. People Ghould aIWays control their anq?

b."People should express honestly-felt anger.
b .

\ el

f N
’, -

a. The truly sp1r1tua1 man 1s spmetlmes sensual

b. Ihv tnuly qplrltual man 1s never sensual

a. i am able to express my feelings even when they some-

times result in undesirable consequencéks.

b. I am unable to expregs my feelings if they are likely
to result in undesirable consequences. K

. L. | .
a. 1 am often ashamed of some of the emotions that I feel

bubbling up within me.

b. 1 do not feel ashamed of my emotions.

a: 1 have had mysterious or ecstatic experiences.
: . T N o
b. 1 have never had mysterious or ecstatic experiences.

a. I am orthodoxly religious. .

b. 1 am not orthodoxly rekigif?s.

a

a. I am com@letely»free‘of guilt. . e



d
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—

1o2.

103.

104.

105.

106.

Lo b am not troeo of gualt .

b have g problen 1in tusing sex and love.

LooTobhave o nrob-lem in tuasine sex and love.

a- 0 bemoy detachnent wad privacy.

Lo do not engoy dotachment and privacy.

do b teel dedicated toomy work .

oo Tdo ot teel dedicated to my work.

t- I can express affection regardless of whether it is

returned.,

i

b. 'l cannot express affection unless I am sure it will be

. N
. returned.

'

a. Living tor the future is as important as living for

the moment . N

Lo omly Viving for the mowent is important.

A

a. Tt oas bhettor f Lo vouras ) f

a. Wishing and Imagining can be bad.

. Wishing and Imacining e always good.

? o
a. I spend more time preparing to live.

b. I spend more time actually living.

1. I am loved because 1 give love.

"b. I am loved because I am lovable.
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107, a. When Lreally love myselt, <‘V<‘r}4)u(iy will loverme.
b When [really love wyselt, there will still be those

g e

who won 't Love, me .

L08.  a. I can let other people-control me.

b. I can let other people contﬁbl mi/}f I am sure they

will not continuegsto control me. ¢

109, a..ASathcy are, people sometimes annoy me.

b. As ‘they are, people do not.ahnoy me.

Lio. a. Living for the future qives my life its primary meaning.
b. Only when living for - the future ties into living for

the present does my life have meaning.

111, a. I follow diligently the motto, "Dom't waste your time."
b. I do not_feél bound by the motto, "Don't waste your

time."

112. a. what 1 have been in the past dictates the kind of per-

son 1 will be.
rd

b. What 1 have been in the past does not necessarily dic-

4

tate the kind of person I will be.

r/-
8 S I | » ‘
ILQ. a. It is 1mportant td me how I live in the here and now.
b. It is of little importange to me how I live in the here

and now.

114. a. I have had an experience where life seemed just perfect.
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Bo'i have noves had an experience where life seemed just

Pioe gl Feil s the result of frustration in trying. to be good.

DooFvilorsoan Intrinsic part of human nature which fights

.
o

Pl BRI KLY :

Cedson can completely change his ¢ssential nature.

LA porson can never change his essential nature.

)

B

Vi, 1. I am afraid to be tender .

« . b. 1 am not afraid to be tender.

I8 a. 1 am assertive and affirming.
b. 1 am not assertive ahd affirming.

¢

119, a. WOmen”should be trusting and- yielding

©. Women should not be trusting and yielding.

RS . " SO muUa w_l f "o ot 'e e [ayav= .
P e bosee myse A5 0OLNers see me.
A

T a0 not seo persel oas athers see me.,

L]

e

12]. “. It s o gyood idea to think about your-greatest poten-

tial. . - ; ’ ’

bo A person whe fhinks about his greatesf potential gets
concelted: ‘ ' . '
122, a. Men should be assertive .and affirming.

b. Men should not be assertive and ‘affirming.

-
o
o

4. I am able to risk being myself.
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bho 1 am not able to risk beinag myself. \

Mt/

74, a. 1 teel the néed to be dolng something significant all
of the time.
PN T do not feel the need to be do;:§‘something significént

i

all of the time.

2

5. a. 1 sutfer from memories.

“t.. I do not suffer from memories. ‘ N

)
16 a..Men and women must be both yielding and assertive.

b. Men and women must not bé both yielding and assertive:

P27 a. 1 like to participate actively in intense discussions.

L. 1 do not like to participate actively in ‘intense dis-

i

cugsiong

om

128, a. T am self-sugfficient.
b. T am not self-sufticient.

129, a. 1 like to vidlriraw frem others for extended periods of
; RN

¢
e

time.
b. 1 do not like to withdraw from others for extended
perioSX of time. , ‘ ; : T

v
v

130. a. I always play faip.

. Sometimes I cheat a little. o .

131. a. Sometimes I, feel so angry 1 want.to destrdy or hurt

others.
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L.l never feel so angry thdtj] want to destroy or hurt

others. &
1320 a. 1 feel certain and secure 1in my relationships with
{ ' - . . '
% others. _ : )

b. I feel uncertain and insecure in my relationsips with -
- w .

others.,

133, a. I like to withdraw tempogarilg‘from otherg.

b. I do not like to withdrawntemporarily from others.

134, ~a. 1 can accept my miétgkes;~

-

b. I cannot accept my mistakes.

135.  a. 1 find some peOple who are stupld and unlnterestlng.

b. 1 never find any people who are stupid and unlnterestlng

136._,a} 1 regret my past.

b.\I:do not rggret my pa@t

O] - N
; - ..
v e . : 3

}37.}'é}‘8e1ng mysolf ig hc]prI to others.

b. Juat bnlnq‘myself is not helpful-to others’-

'
B

138. a. I have had moments of intense happiness when I felt
like,I was experlenC1ng a kind of ecstacy or bllSS
~ b. I have not had moments of intense Q\Pplness When T felt

.

like 1 Waslexperlenc1ng a kind of bliss.

L39. a. People have an instinct for evil. .

Y b, People dQ’no£ have an instinct for evil.
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“141.

142.
143,
144,

w5

145!

',146:

148.

149 .,

wa,

b.

b,

a.

.a.

a.

a.

a.

‘past and future

. Peopke are basicalf?,geod.

106
For -me, the future usually seems hogeful

For me, tho future often seems hopeless

People are both good and. evll , ' p IR

PeoPIO are, not both ‘good and evil. .

My past is.a stepplng stono for the future.

My paqt is a Handlcap to my future

"Killingbtiﬁé"-is a probiem for-mez

'VKilling_time" 1s not.a preblem for me." o . {

-
< - - . ]

For me, paSt,lpresent and future is ip meaningful
continuity. ’ A
For me} the present ‘is’ an 1sland unrelated to the
- i
. o

P . -~ -

My hope for the future depends bn‘hayihg friends.

Lt
T

e . ’ - L K 'Y’z.«\

I cah'like-people without-havihg to approve of them.

My hope for: the future does not depend on having frjends.

1 cannq: . like people unleSsiI also approve of them3d

Peodple are not basically good.

Honesty is always the best policy.
{ , ' X A P
There are times when honesty is not. the best policy. .

o

{ can fee] comfortable with less than a. perfect per-

i
formance



o

(Vi -

b.

[ too] dncomfortable

Pertormance .

I can OVercome
mysclf,
I cannot overcome ever

myse]t,

ANy obstacleg
5>

107~

wilth anything legsg than a perfect

as long as 1 believe in \

°

Y obstacle even I believe in



s APPENDIN ¢ : co
STTUATICNAL APPRAT SAL INVENTORY i
. fﬁuﬁwﬁ'>v 7 ”Ch””IAN,L‘A hm_hﬁﬁ;_,‘, - Age Sex s
N . = i
FORM J . s :
b . iﬂ - . 5
DERECTTONS - Yoeu will be asked to rate the behavior of a

coteol named John 1n a number of situations. 1In éach of
tiese, John does something which might be considered‘ﬁrong.‘
The situations pr@sénted have been selected to_rébrégent>a/
wide range of behaviors-=«some apparently pettyAand trivialﬂ

and some dpparently quite serious.

Read each. of these situdtions carefully, taking into
[ ( . . P J -
) . S ’ R

aC't»_)

adcount ali of the facts which lead.up to the fingl

¢

. * \*7\\
- . ) ‘. ) - ny
bervtormsld by John. Then, rate cach of the behaviors: byv - —%

placing the IPPropriate ccale pumber from‘l to 7 on the iine

tootheg [eft ot ooy, v, according to the following' scale: .
. o

L 2 I 5 : 6 : 7 s

Least : most

wrong ' wrong

I't you feel that the .behavior is extremely wrong

plave a 7 o1 the line to the left of the item. If you feel
. \ N t .
srthat the behavior 1s Not very wrong at at . place a 1 on the

line to the left of the item. For items which you feel to

- be between these extremes select the Scale value which

o ‘ A 108
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‘r&‘.‘v l-a:v

. <meOspUnGH boat to your judgment of hom wroﬁg the behavxor
. 'S
S. It \ou feel that the beﬂleOl yn bhe 51tuétlon 1s Tlgh

“.‘pfaaa’ L0 on the llne to the 1eft of the 1tem¢7 Qne‘f;gel

p01ptj pleasv?uSe only whnle numbe S. lnvyeqr patinés.:f'

- v

ST TN . STt ‘lun;‘“fﬁﬁm" R FE S

A FEW REM}INDERS —— S5 e e A
PR ol e - s Vet S T . . .

.rs
»

BT AT 1% 3our appﬁaisal of thcse acts that 1s 1mportant
T - , A

. ;,I . . {’, ‘o i B .

not tho way }ouatnlnk othexs mlght judge them.

LI

o 35?;;{ Althgugh the ﬁame Johﬁﬁappear3~1n each of the 1tems,

N s Al 2
s Ny

o ; '§ &fe to be judged @eparately Do not. let yoUr Judgments;u

0oy

. of any 1fem depend qn prev1ous 1nformatlon you have recelved

abou@ the g:CtlL;éuS John.;z:ﬂ‘l ﬂ; '3“10 Wit
S "i Alfeeuqh other pebpleaare SOmetlmes mentloned in lhe_ea
hs{kuatlonsb”;t lexenly the behav1or of John that is to bey
A ;rdted nﬁ”>}w;jw:n“>f;'Q;,wk?; flf }qii;, "'>e .~"; ;‘:'
{ffna”;f rha;k“y;u fer YOUr cooﬁeraﬁlon. Any COmments you ?‘g
FLUQﬁ%h'fo quiénﬁ thehtestf;q alﬁﬁeie ar on any of .the items

. S 1‘
- B ,‘w S i -

~1n partlcular nlll,b( welcomvﬂg

Fee] free to wrlte any

- Y PRSEES
B . W T g LR .'/ B - . -
comments-bnfth“hack OL an" Or the .Wag-g.

? v o . : s i 3
P . <, . > v PR ot
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AWHﬁgw at~a'créwdod coéktﬁil_party John acc1dent1y

A

,dyops aﬁcigarette O the rug and burns a hole 1n lt
nh e S

T
B ¢ 1

fHélwaIks away fram the. spot and tell no one abOut 1t

Y

2. John's boss-has a habif of maklnq hlm stay a few an—
7 Utes dvortime baCh day ahd does not offer to. pay hlm_

Tor, hlS tlme * Whenever he has the Opportunlty John

“ ﬂ&ndgLS to:tome 1n a few mlnutes late 1n the mornlng

'orgtakes a longer coffee break than he 1s supposed
to: - L - -

> "o

Althougn Jnhn 1s a good student he relles on the pub-

he@ notes avallable on campus and spends llttle
{wtlme o*gan121ng hlS oWn materlal L

g

LpTohn and)hls fiancee had néver engaged in Sexual

llntercourse because they were afrald of the corise-

T 3~l
quentes _ T@ Satlsfy their mutual deSLres they engage

1n mutual masturbatlon

4

R t
r 4 N 13 . 2

: John is the.QOn ofta wealthy and 1nfluent1al famlly

Jﬂe-tallt ID'IOVL wmth a mvolo‘glrl'andxplans to marry

ihbrx. Whon hl famlly hears or thls they offer to give

3

;hlm a trlp to Europe to help hlm forget about the girl.

He accepts thelr offer i;_ : . ,;f
. ' ' ]
hJohn lS walkrng past the ‘door to his sister's room

oy 5 '

twhen he hOLlCéS her 1y1ng naked on the bed. ThlS sight

.

ggrouses hlm and he stays by her door and secretly

wat@hes her.",. SR P



0 . Jiﬁ

Ioodehm has B thoat Mag s b o teputatton for “bhelng

d

seAdual by promisoucas and Se he asks her out on a4 date
et for the paarpone of Davinag IP]HL&ODS with her.
° &

8 SoJohn Loans g doiar e one of s friends.  The. friend
Seemns ta torgnt apout it oand John does not want to
/;;nm miserly by uskinﬁofmr . One niqh{ ét a party

his o triend gets drunk and John takes him home. 'He

thinks about the dollar §rui takes it from his friend's

wallet. -

9. John accidently discovers that his mother is havin
R g

ancaffalr.  He.confronts her with this knowléaqe and
tses this to get all the things from her that he
always wanted.

0. John 1s taking am examination for which he is well

prepared.  He glances around him and notices that the
A~ . 5, ! % .

/utncr stuedents are co®ying dlr@ctly from their notes.
He realizes that he will not be abl® to do as well as

‘those wio iy b it ine and so he opens his own note-

book and boegins Lo copy fror hils notes.

. » gl

PEo When John go tG che Smorgasbord Lor dinner he always
— ~ .

cats more food than he would ordinarily since he doesn't

;;?>7to pay extra for it.

L : . v ’ S .
2. One day John discovers his father giving a merciless

beating to his younger sister. He tries to pull his
father awgy and when he is unable to stop him he hits

his father over the head with a paperweighf. o



13.

15.

16.

112

John had previously thought that gambling was bad but
when he went to Reno and saw someone hit the jackpot
he decided to try his luck. |
John 1s married to a woman whom he loves greatly. "Un-
fortunately she is frigid and is unable to respond to
him sexually. He beginS‘fe have reiations with another
woman to satisfy his sexual needs. |

. ‘ 5
John has an argument with his father. Afterward he
realizes that he 1is wrong but does not apologize to
his father because he knows that-his father ‘will give
hinf a lecture on .how to mind his ways. ’ R

John believes that the Federal income tax lawgf%re

not. constitutional and has repeatedly written to his

17.

18.

been able to get home to see his

a
»

congressman to have them changed. While making a study

of these laws he finds a loophole which wi}l allow him
te pay=oﬁl§~a emall fraction‘of the taxes h
ently paying. He realizesrthat'uus will not be:'
legal but he is sure that he wauld escape deteegaah
He takes advantage of this loophole when he makes’ out
hlS tax return.

John finds a wallet containing a few dollars lying

~on the sidewalk. Since no one is in sight he pockets

-

the money and leaves the wallet where he found it.

John has been in the army for thrze years and has: not -

ife. To satlsfy

his sexual needs he has intercourse with a%prostitute;



19,

~20.

. , R

John receives a tratfic ticket for speeding althouqh

he has not really gone overt the speed limit. The

N
~ N

next time he has the opportunlty he breaks the speedlng

- laws, dellberately when he is sure the police are not

»

around.

John has" been going with a qlrl for a 1onq t ime when

he dlSAOVGfS -that - she has been secretly qung out w1th

" one oﬁths best frlends He beqlns to spread rumors

whlch are en\arely untrue and whlch he knots "will hurt

r - “ A
= ‘ Ve

her. ) g

. R

<:21. Although'John‘does ﬁht have an?ﬁlove'or respect for

22,

<

23,

of smoklng | ﬁ;{u

24.

»

L

N

@ Q '
 his parents he: contlnues to take their money for hlS

educatlon and llvlng expenses because he fegls they .
‘owe it to him. . A S,

n’-

John is sexually attracted to a glrl he has been datlng

=

Pv,
One nigHt on a date he tells her that he, loves her -
although he really does not in gigﬁ? to have rei%tions
w1th her. S ' e : %_ .

Although he knows that 1t is bad for hlS health John °

LA

_ contlnues to smoke because he has gotten 1nto the‘hablt

P

1,,
p Ot

Before he" left for- college John promlsed his parents

that . he would continue attending. church services. He .

- a

attends the flrst serv1ce of the year at the church

g & kd TR o

of hlS falth and is dlsangLnted %H~the m1p1§ter. He'

G’
o -/
‘stops g01ng “to serylces but tel}s his parents that he

o

is Stlll g01ng L a" DL .:.‘,«

g
4

@

]



25.

_26.

27,

_28.

28,

30.

114
John has been working in an office for two years and
knows that all of the other employees are using office
shpplles and postage stamps*for their own personal
affairs. John feels that it is wrong to take
advantage of the boss in this way but begins to use
supplies himself since no one seems to mind.
John finds that a hub cap has been stolen from his car

and he gets an estimate for its replacement The man

. who givés him the estlmate suggests that he bill the

1nsurance company for the price of all four hub caps

and -that they split the profit. Since John realizes

ythat this is standard Operating procedure he agrees.

John sees his friend beating up a man. This infuriates

-_hLm;so he piQRS‘up a-rock and hits one of his friends

with it to stop the fight.

John does someéthing which he realizes his mother will

bnot“like“bdt'he becomes angry with her when she

punishés him foi‘it ” B * o
, L S
John moves from California -to the d pP-South. Although

he has not developed ;any strong anti- Negro prejudices

he partlclpates 1n segregat;onlst act1v1t1es S0 that

#
- he will be accepted in the communlty and" w111 not

suffer any 1oss of bus1neSs. ) Ff" . .

John - has been datlng Mary “for a 1ong tlme and they

°

have never done-more thanwneck w1th each other {«One

nlght théy become more exc1ted than usual and John L,

s

becomes very aroused That nlght he masturbates when

“%

L3
u

he gets ’home{b \ - ‘thV‘ . e

e e



fdentification:
/'}.\]"(’

How

S APPENDIX iy
e A

ALY Years have you attended thig school?

WhO T ¢ do You live?--at home With friends ’
. a T e——— R _s\_k_ﬁ

I

11

restdence

L

Sex: - brade:  Approximate Grade Average:

You have lived in residence, how long have 'you lived

g

therey 00 In what year (s)

Extracurricular Activitios

S e —————

—_— e —“jq\\

S e N S

Parentat religious affiliation: . g
T e——

Personal religious preference:

[ attesnd church
_; eVery week
reqularly:
only on spaciail OCwaL lons

14 )\fLL B

I beliove that God )

.

deflnlt ly exists

_ Probably exists
. Probably does not £xist

definitelv does not exist

Phouqhts of God enter my mind
e vory often '
“frequently;‘; - .
__occasionally

- never - . . L




Thoughts of

VO

TS

never

God 1ot luence myv behavior

often

froegquent Ly

tonai
¢

116



FACTOR ANALYSIS ON

e N

[N

10
11
12
i3
14
15
16
17 -
18
19
20
21

23
24
25
26
27
28
29 .
30

.%“(“

Pattern dp

1.27009
1.22244
1.13283
1.19727

CAPPENDITX

I

SITUATIONAL’APPRAISAL INVENTORY

. Factor Factor Factor , Factor
1 2 . 4
*~¥Lﬁ“_”4“uw*_%Q;\;Lﬁ_;;_-~_~;ﬂ____g__
0.2886 0.713%3 0.1577 ~-0.3078
0.1053 0.7436 0.4008 - -0.1175
-0.1636 - 0.8828 . ~0.0069 0.0838
-0.0132 0.1171 . 0.0209 0.6820
" 0.0008 -0.15¢1 ~-0.3704 0.7211
0.0868. 0.227s5 ' 0.0907 0.5676
0.3827 ~0.3190 " " .0.1349 0.5839
0.7946 ~0.0255 ~0.0659 -0.1202
0.9297 ~0.2944 ~0.4247 - 0.0410
0.6257 . 0.0690 . 0.2842  0.0165
-0.1055, 0.5762" - 0.3602°  _0.2333
0.1761 - 0.2933 . 0.7037 . =0.0345"
~0.0685 - - 0.5558 - - 0.5800 . 0.1844
0.0667 - .0.2889 - 0.7233. -0.0826
0.4770 . 0.4897 ~0.0514 -0.0229
0.4178 0.3529 ** " 0.0629 -0.1681
0.5624 0.2253 ' -p.0357 0.1668
0.1023 ~0.0708 - 0.3786. - 0.6381
0.6457 0.3098 . 0.2105 ~0.1789 -
0.7392. 4 0.0433 - ~0.2924 - =0.0004
0.6066 . .. 0:.1344 - 0.0651 ~0.0166 -
0.5299 0.0182 0.2214 0.0656
0.2297 0.4055 0.2992 0.2261
0.5323° 0.3341 0.-3019 ©0.0428
0.5418" C-0.1113 0.2230 0..0634
0.7497 ~0.1343 ©  -0.1428 ° 0.1464
1 0.4689 ~0.0849 0.1724 0.1478-
0.6330 -0.3545 -0.1115 -0.1712
0.5320. =0.1909 -0.1426 "0.1401
=0.0926 - 0.21477= .. 0.1586 .0.7495
. : »‘ LV : ‘n : - - . N .. L : .
Primary ¢
. 4



10.

11.-

12.

13.

. APPENDI

X F7

KEY TO VARIABLES IN THE CORRELATION. TABLE

Sex-=Female=1, Male =2

Length of

stay. in residende

Parental RellglOUS Afflllatlon—-stated 2 none statzz

Personal Religious Afflllatlon--stated 2, none stat

Age

Grdade,

Appfoximate Grade AVerage

Verbal Reasonlng +Numerlcal Ablllty Percentlle Score (DAT}

. . Years. attended at Rosthern Junlor College'a

. Abstract Reasonlng Score (DAT)

Amount of'lnvolvement in extracurrlcular act1v1t1es—-_”\“

number of’

Religious

4 .

‘Religious

act1v1t1es

questlon #1--T attend church

k(',‘ 4

every week

%ﬁzfegularly

only on spe01al occasxons :

never';: o

questlon #2-—1 belleve that God _

44

118

deflnltely ex1sts
prObably exlsts .
probably doesxiot ex1st
deflnltely does;not»gxist



14. Rellglous questlon #3——Thoughts of God enter my mind
4 véry“often : v

3 frequently

_;g_occaSionalIy’

;il;héver

‘YIS. Rellglous questlon #4~—Thoughts of Godtlnfluence my
" . " 'behavtor .

__4 very often

‘3/freg39qtly
-2 occasionally '

- . ___1 never

16—311\ Personal OrlentatLOn fnven;ory
16. ‘Tlme“Competence Ratlo
175 Inner~D1rectednessyRatio'
“ rl{i . .Tir'n_e | I'I;(‘i‘omp”et:,e.n’ce: B
'19...Tiﬁe ?ompetehce |
'20. Other-Directedness

, 21.- Ihner—Directedness S C ) Co
~2-2.W‘Self-Actuallzlng value o ff
23. ‘Ex1stent1allty |

24. Feeling Reactivity

25, Spontaneity
26 .. éélf—Regardl
27.‘,Sélf—ﬁbcepténce
28. ‘Nature of Man, Constructive
29. Synergy

30;~ Accéptanqehbf‘Aggressione

31;"éapacity for Warmth -



32-61. Situational Apéraisal Inventory Items #1-3¢0

. 62.

63.

64.

65.

(most wrong=7)
Situationai Appraisal In&entory Total Score
thlberg ébral Maturity Sco:e
Kohlberg variation Score
Kohiberg Dominaht'Category:

Domiﬂant‘v=6

Mixed III-v=5

Rominant IV=4(

Mixed IIT-Tv=3

Dominant III=2

Mixed II-1II=1

* p<.05

** p<.01
* %k % p<- 001

120
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