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__of alternative actualization of langyage sets.

ABSTRACT

The purpose of this study was to offer a comprehensive model capable

of accounting for and interpreting the acquisition of multilingual speech

- and language interaction in early childhood, based on Uznadze's (1966)

theory of set, Imedadze's (1967) 'application of set theory to child bili-
ngual language development, and my extension of Imedadze's application.

The model recognizes set as the basis for the emergence of speech

" and the determining influence over the development of language, and est-

ablishes the dynamic'evolucion of speech acquisition as a gradual prdcess.

-There exists at fitst, a common pool of mixed speech from which all

utterances are drawn, followed by a stage in which languages intersect

until a stage of differentiation occurs in which separate language sets

‘emerge.

I agree with Imedadze's (1967) notion, based on the building block,

set, that from a stage of mixed speech evolves one set for each language,

o

consisting of two levels: a non speech and speech level. However, after‘

applying Imedadze to child.multilingual speech acquisition, I found that
the speech component df each language set is divided into active and pas—

sive knowledge. The active knovledge eventually functions autonomously

<

within its own language set, whereas passive knowledge is and remains »

cbntained in an uuderlying set which intersecte with all language sets

/

L

at the level of their speech component. o 4

T 'rU

Through this und!rlying set it is poeg;b&e'mo loeate the situs of .
e 2

'J iy

reception of language stimu etter explain Imedadze's (19675 notion

~

i 3
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The workability of my model was examined through observation and
Interpretation of the speech acquisition of my son from age two years

to two years,; three months, being raised in a unique multflingual en-

vironment.
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CHAPTER I

INTRODUCTION

OWrview of the Problem

anguage is essential in our behavior; languagelis a system in
which wirds have meaning, relations bind words, and Qords are, tools to
.convex meaqings, Psychological investigations of tﬁe dynamics of lan-
guage gained tfong recognicion and support over th; past century. The
acquisigion of gpeech in young children is a complex problem. Theoret-
ical concepts can\help better our knowledge of how and why speech emerges
and belp place facts\in order as to the relation among words.

There exist theordes of child language learning which have directed
attention to the question\of the nature of language and thought and its
influence on development (P get, 1950, 1967; Vygotsky, 1962), and a
wealth oﬁ information on chil speech acquisition (Brﬁher, 1966; Luria,'
1959 1961; Werner and Kaplan, 1 3)

Research has also recognized that bilingual speech acquisition in
edarly childhood desgrves to be observed and studied and can yield addi-
_.tional insigh; to the question of language learning (Leopold, 1939-1949;
Pavlovitch, 1920; Ronjat, 1913). Studies examining such speech acquisi-
tion are, however, ofren conducted in the absence of theoretical guide-
~lines, and only concentrate on certain aspects of such acquisition.

Facts are as yet unassimilated inte a comprehensive theéretical frauie;yr
work bécause we lack a.comprehensive principle for organizing théfln—
formation gatﬁered from ?uch‘studies. Nevertheless, the various elements

studied all have an important place in the total plcture of child lan-

-

guage learning.



One area which holds promise of furthering our understanding of
the general problgms of speech, and in which little attent{ion has been
received in the way of pbservational'child studies, 1s the specific
case of multilingual speech acquisition. There have emerged few p;y-
chological models by whiéh the principles governing this type of dpeech
acquisition can be comprehensively examined.

A theory of ﬁuman development which offers a means by which to
address the question of the principles governing multilingual speecﬁ
acquisition i; early childhood is U;nadze's (1966) theory of set.

Set 1s a basic psychological category: set is a prgconscious state,

aristng on the basis of a need, a situation for its satisfaction, and

basic perception, modified by mental properties and functibns which
determine the purposeful direction of behavior. Set theory takes into
account. and integrates in a holistic “fashion the complex Interactions
of developmental components of psychological ‘phenomena with respect to
language and cognition. ‘The coné@pt of set appears applicsble in
integrating the various aspects of multilingual speech acquisition and
u;eful as an interpretive tool, and thus affords a fresh outlook on
such activity. .

. A model which offers a means by which to comprehensively examine
the interaction of languages is that of Imedadze (1967). - She adopted
the notioq of set and adapged ft to the question of infant bilingualism,
maintaining that the emergence of speech ia determined by a need and an
occurrence for satisfying the particular need, and that a set consist-
- ing of non speech and speech components exists for each fndividual

language, the interactions_of which govern the development of languages.

rJ



'
Tt will be seen how the theory of set and Imedadze's application of

set theory offer a rational and cohesive psychological model upon

« which an expansion éadbbe made to betteg account for and interpret
o . :
,{the acyuisition of multilingual speecé.

it -

Importance of the Problem

The study of child language cannot be emphasized strongly enough
"in the fleld of psychology. It is generally accepted by cogﬂitivg
psycholbgists that language 1s a mégns of communication’and éultural
and societal understanding. Languagé is a tool for thought, a tool
thar not 0nlﬁ~fQllQHQ.QQKRiLi!e,activit& and thohght processes, but,
too, determines tﬂeir development. Languhge is the means‘by which
the child can hope to create abstract cogﬁitive spheres. Studies of
multilingual language development can help befter our urderstanding
of chilq language by providing additional evidence as to the nature
of its emergence and the dynamics of its étructure.
. Research has disclosed its strengths and its Qeakne;ses_in exam-
ining child speech acquisit;on. Coﬁmunication refleéts tha st#t; of
the child as a whole. The child must be o¢bserved within ﬁhe»mulgi-
diﬁensional context of behavior, and all';spects of his/her speech
activity must be examingd within a'hpl;dgiénfrahework. Obsérvatiénal
'studiea tracing multilingual speech acquisition on the basis of more- .
‘coﬁprehensive mean# are necessary and invaluable in bringing sugple— | B
mentary data to test and appiy exlisting iuvescigaﬁions for both‘théd— |
retical and practical purposes. Observations of childrenvat diffetent

 ages and stages of development on a large scale and cross-culturally,

with the alm of discovering thevprinciples that govern the interaction

/



ot - languayes, would inerease our chances of extending our knowledye ot
Lanypuaye development and perhaps scecuring some yeneralizations.
Statement of Purpose

The purpose of this study is to offer a more comprehensive model
capable of accounting for and interpreting the acquisition of multi-
lingual speech and language interaction in carly childhood. The model
is based on Uznadze's (1966) concept of set, Imedadze's (1967) applica-
tion of set theory to child bilingualism, and my extension of such
application. The modei'recognizvs set as the basis for the emergence
of speech a?d the determintng influence over the dévelopmont of lan-
guage. The applicability of set as an interpretive tool and the work-
ability 6f the model will be examined through an analysis of the speech

acquisition of my son from age two years to two yaars, three months

Being raised in a unique multilingual context.

Limitations of the Study

An application and extension of the concept of set is but a
proq&sing means by which to study emerging multilingualism @ore comp-
rehensively, and is exploratory in nature. The primary concern oi
this study is psycwlu.sical, to see if set is useful in interpreting
the phenomena of multilingual speech acquisition. The stucv is limited
in scope in that or ', one child is observed at one stage ol development,
and the findings restricted in that the.observation‘is limited tola

three month period, specific times of the day, and the number of hours.

Although a singlé oBseyvationaI case study appears limited in many



respects, it is my contention that it may provide as much, 1f not, more,
meaningful information than that obtained from other types of investi-
gations. The workability of the model presented can be rightly examined
with respect to all its components If {t 18 subsequently applieg to ob-
servations of speech acquisition of many childten, over longer periods
of time through the different stages of development.

Outline of the Thesis

The present study will provide a theoretical review of language
deve%opment and investigations of child bilingualism and multilingualism.
A summary of the theory of set and its applicagion to language develop-
ment will be presented, and explanation will be given as to how the
principles governing multilingual speech ‘acquisition can be better
addressed when additional possibilities are ;nalyzed on the basis of
an'éxpansion of the dotion‘Pf_set. Tﬁg methodology of the observation-
al study will be explaine&, and an analysis of major findings of the
- observation of the speech acquisition of my son shall bg made using set

P EEE, - N

as an interpretive tool.

Glossary of Terms

—

1. Oné person - one language 18 the principle according to which each
pafent or person addresses a child 1n_6ne language exclusively.

2. Undifferentiated spéech implies mixed speech, a combination of all
means available to a child fgr communication.

3. The mixed stage of speéih/is the stage at which languages are

processed as a single system.

9.4



10.

11.

<

Differéntiated speech and differentiation of languages refers to
the active separation and operation of linguistic codes. Mixing,
in#erference, and confusion are words which are often ascribed a
synonomous negative méening. This writer contends that mixing is
guf a fusion, a combination of all means available to a child for
communication; mixing, thus, is undifferentiated speech, whereas:

confusion implies lateral interference of differentiated apeeéh.

s

-

-

Alternate autonomous fuhctioning of -languages is the ;iternate -
actualization and active operation of‘independent language codes.
Sﬁéech components of a language refer to the structure of a lan-
guage, meanings and their vocal verbal shells.

Non speech components of a language refer to persons, plaéés, gnd
situations connected with a language. |

A child's active knoqledge of a language is speech in its active

verbal form.

A child's passive knowledge of a language is the understanding of

speech, its meanings.

yultiple fixation is reinforcement of language stimuli of one lan-
guage through the use of another.

Set is a preconscious state, grising on the basis of a need and a

gsituation for its satisfaction, wvhich determines the purposeful

use of a particular language.
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CHAPTER 11

‘ A THEORETICAL REVIEW

\»Three prominent theories of human development will be reviewed in
this\éhapter. Empirical investigat?ons of child bilingualism and multi-
lingualism relating to methods by which language development can be ex-
amined will be analyzed. The strengths and weaknesses of‘these theories

and investigation: will be reviewed to assist in the establishment of an

appropriate theeretical framework within which child multilingualism can

be examined.

Languagé Development

* The importance of language in human development has resulted inv
researcﬁ being conductea inﬁo the complex process by, which language
gains its meaning. The type of organizational systémé'attributed to
hpman development rests upon particular assumptions as to the nature of
consciousness. The role and the degree of significance attributed to
language determines the way it is interpreted.

Language is meaning. ‘The ability to create symbols and use lan-
guage 1is what distinéuishes human mental activity from animais. Lan-

guége is a means by which we represent and interpret reality. Language

is thus an expression of our very nature.

The ., human ﬁ#ing is governed by thebtendency to actualize individual

capacicieé} Thé/drive for self-actualization is the need to come to

. _terms e S env t, to achieve optimal performance.
| e

Language plays}Jn important role in development bec;;;;\IE—IE‘fHE‘meaas\\sg\‘1

S . .

’ [

K
|



8

by which an individual can hope to assume abstract attitude and to
organi;e the world in a cdnceptual way.

The psychological development of the human being from birth
reflects the way an individual perceives, experiences, and organizes
ghe world. The extent to which an individual relates to the world is
guided by language. Attempts to clarify questions as to the origin
and function of languag; are essential in gaining a better understand-
ing of an individual's total development. The commencement of such
understanding is with the child's language developmentn

The coPplex problem of épild language development is a subject of

much concern. It is generally accepted by theories of language develop-

ment that the individual is ah active ﬁerpetrator of activity and

. ’

- change, Ehét the role of‘the individual is to attain contemplative
activity, ana that language evolves within a dynqmic context and plays
an iﬁportant role in development. However, the néture of language is
viewed differently acéording to particular the&fetical frameworks.

The contention that language emerges as a maturational process, and

the contention that language émerges as a social proéess represent

two opposing positions inhdéfihing the origin of language. The role

of language‘in the cognitive process is also viewed differently accord;
ing to particular theoretical orientations. The view that language is
determined and structured by thought, and the view that language deter-

mines thought developmént are two diverse interpretations of the func-

tion of languége. -

\



It is/my contention that the maturational approach makles too many
idealistid assumptions as to the origin and function of 1 guaée.
Studying 1a;guage 4s a maturational process focuses too eavily on the
genetic émergence of language and self-generative processeis. To accept

. x
that languége gréws out of biological‘functioning is to reject the
importané socializing role environment plays in development. To accept
that language does not play a leading fole in cogﬁition 1s to ;ccept
language as Qne symbolic f;nction among many. The maturational approach
appears inadequgte in‘exﬁlaining the emergence of new functions. It
does not place -enough emﬁhasis on the individual as a changer and cre-

’

ator of new forms of existence.

This writer sees language as the highest expresq}on of human psy-.
chological organization, that is, as the supreme symbolic function, and
ghus has detgrmined that the question of th speech emerges in the child
and what processes underlie its acquisition can bqst ﬁe investigated
within a framewo;k that recognizes the evolution of\1anguage as a social
process and the important role of languﬁge in cognitive development.

~In observing child speech onme cannot deny that language is learned‘in
a socialicontexF agd\;eflg;ts;ii;norical and cultural aspects of a
given society. Lahguage’getermiﬂéq tbe kinds of external'atimuliaavail-

able to a child and defines intellectual development.

Piéggt and nggtsk&. The view that the individual is an active

agent in his relationship with the environﬁent, and the thesis that the’

\

role of the individual is to attain conténplative activity 1§)shared by

the theories of Piaget (1950, 1967, 1959,_1950, 1972) anngYgotsky

o



(1935, 1962, 1966). The similarity between their theories js the con-
tention thatvdevelopment is a dialectical process proceqding in 'stages
from physical responses to and mental aétivity about external stimuli
to contemplative activity.

A dynamic model of behavior rightly recognizes that d;velopment
does not evolve on cheibasis of extérnal stimuli alone. The ‘conten-
tion that development is a dialectical process recognizes that there
is more to development than observable quantitative growth as a result
of environmental stimuli. |

The difference between the theories of Piaget and Vygotsky occurs
in the framewdrks from which they view activity. Piaget (1950, 1967)ww
defines activity within a genetic-epistemological context, and V;;ocsky
WV(1962) a socio-historical one. Piaget emphasizes the action of the
organism as being the $imary source of interaction, whereas Vygotsky
emphasizes both the organism and the social historical environment,
and the individual as being khe synthetic éauses of psychological phén—
‘omena. Their shared 6ontention that deveiqpment'is a dialectical pgo-
cess i1s thus similar by analogy only. -

‘Assumptions concerning development afe not only based on psycﬂolo—
gical grounds, but philosophical and cultural as wellt Piaget's (1950,
1967) assumptions are rooted in his bioiogical backgrouﬁd, He views
development as a predetermined unfolding of biological strugtures dir-
ected by an innate process. - The assumptions underlying Rygotsky's (1962)

* sl
theory are roaﬁnd in materialist science.: - He sees development as being »

e
v

contingent upon tie social-cultural environment of the individual.)/ \
Vygotsky's assumpBions are in accordance /with the principle of dialectical
T /

&

E 4

2

10



11

materialism which emphasizes firstly, the individual's disruption of
equilibrium and the environment through self-generated actions, and
secondly, matter organized in a certain way (the brain) as the basis
for mental activity, and society and history as determining such act-
iviey,

Both the psycho—ineaiist approach and the psycho—materialist
approach to development‘have much theoretical supporsn That psycholo-
gical development is a natural, maturational process that proceeds from
biological givings to sensorimotor acts to contemplative activity, and
is directed by an innate process is supported by Werner (1948, 1957)
That, in autogenesis, development is a social process is supported by
the works of Luria (1959, 1961) which reject the notion that the nature-
\of mental processes can be interpreted as being rooted in inherent
properties of mental life:F,A soc1o—historieal complex is better appli-
cable in studying develapment in that it better accounts for the’ Rinds |
of external stimuli that act on the individual in his interaction’bith
the social environment.

The thesis that the role of the individual is tovattain contempla~
tive activity recognizes that ianguage is an important factor in ettain-
| ing a higher form of inte1ligence. The degree of significance placed
on the role of language in cogn;tion clearly‘distinguishes the theories
of Piaget end\Vygotsky. 'The Pi;getian framework niews language as being
determined andk;tructured by thought kPiaget and Inhelder, 1969). For
' Piaget, language is but one symbolic function among>many. Like other

symbols, it is part of the semiotic_function and'represents a state of

knowing. Language is distinguised from operational thought because



language caﬁnot explain its development. The roots of logical structures
are found in the same coordination of actions prior to the development of
language. The processes of the evolution of intellectual capacity are
predetermined biologically and developmentally. All knowledge prior to
language is "given" in the beginning. Thus, the idea that thought can ,'
be accounted for by any one particular factpr in the development of the
ch;ld is rejected by Piaget. Language or social life are not sufficient
in explaining the transition from sensoriﬁotor behavior to conceptualized
actions. Language of.social life are only possible because of preverbal
intélligence and interiorization of imitations (Piaget, 1972). Piaget
does, however, acknowledge that as language continues to develop, it
does encourage cognition.

In éontrast, Vygotsky (1962) sees languége as determining thought
development. He emphasizes the social'grigins of language. Language is
a tool which takes on socially ﬁediated forms such. as words, images,
drawings, habits, and skillét Religion, math, and science make use of
these forms. 'Vygotsky (1962) formulated that if altering nature can be
considered a new type of behavior, then it follows that there must also
be a new principie_governing thié*behaviorf' speech.b Speech is the main

means of communication which determines behavior in a social context

(Vygotsky, 1966). Asﬁf&vidv stated, '"the word is connected with all the
Sxternal and 1ﬁ£erna1 stimull reaching the cerebral hemisperes, it sig-
’nals’them all;\replaces all of them and may thereforeveyoké all the ac-
tions and reactioﬁs of the orgamism conditioned by these stimuli' (in
Leontiev, 1966, p. 30). The signific&nce\of languageéas a socially

mediated process lies in its influential role in cognition. For Vygotsky

4

-
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(1962) cognizing is learned from others through this form of mediation.
Vygotsky (in Leontiev, 1966, p. 44) formulates three main. stages
of speech. First, the word must have meaning (a relation to a thing).

Second, this connection between the word and its meaning must be func-

tionally utlized by the adult as a means of communication with the child.

Third, the word and its meaning must then be assimilated by the child.
Vygotsky’ (1962) distinguishes inner speeth from external speech. Inner
'speech is thought through meaninés. "Word meaning" which ts both verbal
and intellectual 1is Vygotsky's unit of analysis. Internélization of
speech determines the development of logical thought.

Language as a social mediating process playing a leading role in
developmeﬁt and the three functions of speech as formulated by Vygotsky
appear more applicable.in interpreting the dynamics of language than
the contentions of Piaget. There is much theoretical and empirical
support foﬁ the notion that speech and verbal thought are the move::
of activity (Luria 1961) and determine cognitive processes (Bruner;
1966). Luria sees ''the word" as being a most important factor in form-
ing mental activity perfectin&pthe reflection of reality and creating

new forms Lf attention of memory and imaginatiom, of thought and action"

(Luria andv udovich, 1959,’p. 23). Bruner (1966), like Vygotsky, places
great emph'éié on language as being a social factor accounting for the
development of; hought. _ :

~ . ~§

A
These |two theories differ from each other in intérpreting speech

acquisition|by their positions on the function of egocentric speech.

Vygotsky (1962) sees egocentric speech as being the transitional stage

in the<$volu ion from vocal to inper speech, that is, a transition from
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the social activity of the child tae a more individualized activity,
It arises when the child begins conversing with himself. Internal
speech, which 1is egocentriec in character, serves both autistic and
logical functions. "Piaget (1952) sees egocentrism as being the trans-
. 1tional stage between "autism'" and "socialized" thought. Autism is
‘the earliest form of thought, and socialized speech is relatively
late according to Piaget. Vygotsky, in contrast, sees egocentric speech
as being important because of its functional role. It becomes an in-
strument in seeking and planning the solution of a problem. "It's
function is to aid the child in orienting himself in his conscious
understanding and behavioral activity" (Langer, 1969, p. 84). If one
supports the idea that language plays a significanc role in cognition,
then the notion that egocentric speeéh is an influential factor in
thinking processes must also be recognized.

In summary, it .would appear that the theories of Piaget and Vygot;
sky could account for the effect speech acquisition has on the overall
development of the child. However, a close examination ;eveals that
neither theory is cdmprehensivel§ developed to examine the principles
governing such acquisition tﬁrough all stages. Their unitg of examina-
tion are primarily directed at examining the nature of lanéuage and
thought in its long term development. Also, although mental activity
is explained‘by both theories through their 1nvestigations of language
and cognition within a dynamic context, their studies of deyelopmental
phenomena place greater emphasis on individual acts than on the indivi-
dual as a whole. Neither theory places sufficient emphasis on social-

‘ _psychological and personality variables.



In extending research to study the specific case of multilingual

speech acquisition, neither theory could be applied to study such ac-

quisition adequately. Other than acknowledging the ihbortance,of multi-~

lingual speech acquisition om development, Vygotsky haws not pursued any
investigation into éhis area. Plaget has not considered the question.
It 18 difficult to relate multilingualism to the psychological system-
atization of languages and to determine how éhch systematization might
influence the interaction of languages in particular stages of develop~-
ment on fhe basis of either theory. Tﬁe units of analysis utilized by
Piaget anq Vygotsky do not lend themselves easily to investigating
specific fragments of language phenomena within a holistic framework.
Lastly, their study of psychological phenomena as conscious acts may
not be the only way to interpret behavior, more specifically, child
speech. it will be seen th.Uznadze's (1966) thoery of set offers

»

4 means more compatible with studying multilingual speech acquisition.

Child Bilingualism and Multilingualism

Theoretical invesf%gationg of the evolution of language within a
dynaﬁic context, gnd recbgnition,that speech acquisition deserves at-
tention has resultgd in ;eséarch vhich studies the problem qf child
bilingualism and multilinéuaiisﬁ,g An‘exqmination of existing inveati-
gations helps place proper pgrspe?éive on th; type of models needed to

better analyze the questions thatfcoﬁcern us.

15



The following review of prominent empirical studies of child
bilingualism and multilingualism includes primarily observational
studies and several investigations based on interviews, experimentsg,

or on the works of others.

Fragmentary Investigations. There exist investigations which

examine only elements of the whole, and wpich often lack a theoretical
framework for their internretations and conclusions or proceed from

an unacceptable oq:. Model;\capable of adequately addressing the
question of the 1ﬂteraction of languages are. neither offered nor could
they be rightly constructed. Such investigations are, however, bene-~
ficial in that they broaden our understandigg 6f-£he different elements.

There are studies which only examine thé¢ influence of one language

on another. In support of the positive influence of one language on

another and the benefits of acquiring langﬁgges accérding to the one
person ~ one language principle are the‘studies.of Ianco-Worall (1972),
Perren (1972), Smith (1935), and Totten (1960). In support of what‘%as
been termed the negative influence of one»langhage on another;‘the mix-
ing, interference, and confusion their interaction may create_are\the
studigi.oé Bg{ling (1959), Celce~-Murcia §1978), Engel? Walburga von
Raffletl(l9652.1toh'and Hatch (1978), Murrell (1966, one df_c§§ féw
,xmuifilingugl studies), Ogsaar (1970), Ruke-Dravina (l965,w1967), Swain:
. (1974), Tabouret-Keller (1962), and Zareba (1953). These authors mis-
takenly assign the same meaning to ‘the terﬁs mixing,.intefference, Ehd

confusion, or use these words interchangeably. I support the position

~according to which mixing is a first stage of speech acqhisition and

16



quite independent of any possible confusion or interference of one

language on another. Mixing is but a fus}Bn, a combination of all
means available to a child for communication. Mixing, thus, is un-
&ifferentiaced speech, whereas confusian 1mpliés lateral interference
of diffeten;iated speech. “ ‘ .
From these studies a few main factors seem to be prevalent in
explaining mixing in the speech development of young children acquiring
two or more langua&ésg' the existence of a dominant language; knowledge
of some vocabulary in _only one language; similarity of words in both
languages; cholce of simplest uttérancss; ease of inflection; the ten~-
dency to retain in a language, in prefbrence ts another, what was first

learned in that language; and the availability of some words over their

counterparts. It can be deducted, also, that perhaps the substantial ‘

amount of mixing in the speech of the majority of the chilaren in these"

particular studies was due primarily to parents' indiscriminate use of
languages, that is, there was no strict lahguage separation by the

parents in speaking to their childréh; Such observations deserve

additional and more comprehensive analyses.

¢

The negative influence of one language on another and.ﬁhe dis-
advantages of multilingualism with regard to the command of _the native
1an§uage and the intellectual development of a child is also supported
- by Epstein (1918). He views multilingualism as an obstaélg to thought,
a complex interaction of languages in which arises antagonism of words

‘_and 1deas among language systems, and in which competition leads to
associative gnhibition interference or confusion (in Vygotsky, 1935)

As discussed by Vygotsky (1935), Eps:ein s research proceeded from an

17 .
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—unacceptable theoretical premise '"that the psychological basis for
language is the process of associative ties estnbli;hed between a body
of sound units and the correspond;;g meéning," which defines multiling-
ualism as "two and more identical associative ties between one meaning
and its various sound designations iﬂ the two or more language systems'

- (p. 53). With respect to the development of several languages Epstein
determined '"that two or more langque systems can exist simultaneously
as more or less autonomous systems without entering into a direct tie
with one another, but still showing asbociative inhibition against
each other: (in Vygotsky, 1935, p. 54). Thé interaction of languages
certainly canﬁot be rightly examined on the. basis of associationist
psychology.

Other studies focus their attention on the fact that initial mix-
ing occurs in bilinguals, decreasing with the degree of differentiation
of the languages: Geissler (1938); Mikes and Vlahovic (1966); Padilla
and Liebman (1975); Redlinger and Park (19B0Y; Smith (1935); Swain and.
Wesche (1975); and TQtten (1960) . |

Some research has examined.prevalent factors in evoking the use
in children of one language rather than the other. Meertens' (1959)
research suggests that language is associated with location, and ber—
haps sgituation. Elwer? (1960) and Mitchell (1954) noted that different

Oksaar

languages -are associated with different people and age groups.

Y .
(1970) and Ruke-Dravina (1965, -1967) found” that language switching is

associated with situation.

Investigations of a More Exploratory Nature.

Early studies: Some studies are more exploratory and more

detailed than the abovementioned studies. They have observed and

’.



examined a wider range of clements in language development However,
they are similar in that they have arrived at their conclﬁsions in the
i
absence of any theoretical guidelines in analyzing such/development.
The observational studies of Ronjat (1913) and Pavlovitch (1920), and
the monumental work of Leopold (1939-1949) were the first major ideo-
graphic stqus of child bilingual language development from which con-
clusions were drawn relating to successful bilingual language acquisi-
tion and the benefits ensuing from dual-language development. They
attributed successful bilingual speech acquisition in their éhildren
to strict adherence to the one person'— 6ne language principle, and
agreed on the benefits of this approach. Contemporary researchers
such as Bain and Yu (1980) substantiate these claims.

Ronjat (1913) stated that the one person - one language principlé
safeguards the child from interference and reciprocal damage of both
languages. Pavlovitch (1920) and Leopold (1939-1949) attested that
bil%ngualism did not harm the speech development or the general mental
development of their children. Leopold alss observed the earlier
separation of sound and meaning, which has been experimentally sup-
ported by Ianco-Worrall (1972). Vygotsky (1935).3tated that the
conclusions drawn from the studies of Ronjat (1913) and Pavlovitch
(1520 point to the fact ﬁhar "each of the two languages in the child's
_ psyche is organized for its own particular spheré of'application; it

own form of set, which, according to Stern (1924, 1928), hinders the

simple mechanical crossing between the two language systems" (p. 19).

As well, Ronjat (1913), Pavlovitch (1920), and Leopold (1939-1949)"

-noted the initial existence of a common pool of mixed speech from which
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differentiation occurred very early. Ronjat affirmed his child's early
awareness of bilingualism, and Pavlovitch affirmed that his child was
conscious of two languages and kepg,phem independent at .two years of
age. Leopold stated #hac he first‘saw signs of his child's awareness
of bilingualism at the end of the second year, consciousness of operat-
ing with two languages early in the third year, and active separation
of the two languages at the end of the third year. This writer finds

it difficult to concur with affirmations that the act of speech is an

act of consciousness in a young child.

Later studies: There are studies which have presented models by

which language encoding could be examined. Though the conclusions made
by these studies are logical, the same were arrived at by deduction.

Swain (1977) has affirmed an initial mixed code stage which must neces-

~

sarily be followed by a "period of differentiation. Swain went a step
further in providing some evidence that the two languages of hilingual
children are initially not encoded separately. She argues that the

notion of separate sets of rules for both codes would be inefficient

in terms of memory storage: Swain supports the idea of .a common core

'ngﬁfﬁIEsy\g}th those specific to a particular code tagged as such

IR

through a process 6f\differentiation, being more efficient because .

\\\

the same rules common to.Bbtb codes would have to be learned only once
and kept in common storage for use in both codes. She suggests that
A . .

~

.
new rules particular to ¥ither code may also be held in common storage

. AN
prior to being assigned to the appropriate code through differentiation.
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Volterra and Teeschner (1978) have concluded that three stages are
readily distinguishable in the evolution of bilingualism: an undiffer-
entiated stage at whicH the vocabulary of the child is composed of words
from both languages; a stage where lexical systems of the two languages
are differentiated, but the same set of syntactic rules is used for both
languages; and a stage at which‘two separate linguistic codes exist, each
associated with the pereon speaking the particular language. The authors’

contend that true bilingualism is achieved only when a child becomeehcap-

able of dissociating the languages from the persons originally associated -:

with them. )

* There are researchers who have addressed the question of the emerg-
ence of languages and information precessing, but offer incomplete models
ty which to ekamine the question in its'éntirety. An experiment from
N which beneficial ‘conslucions were drawn, was carried out by Oksaar (1976).
\;:\tnis study, ver& precisely described as to i1ts setting, the author

traced the evolution of the bilingual language acquisition of her child
and presented a model of emerging Swedish-Estonian bilinéualism from the
two to four year age group. She examined code switching and’ concluded °
that the contact between languages creates an overall code, parts of
which contain elements from both languages, partsct‘which are typical
dnly for one language or the other, and a part of which is autonomous.
Oksaar recognized that in her child the parts of the overall code were .
_activated on the basis of the needs of‘situations.‘ In acknd@ledging.
that reeearch hes yet to resolve the question oﬁ:aystenntization of
.languaées, she neglected to recognize the value of her ewn contribution
in concluding that a child's ability to switch languages is strongly con-

N

ditioned by thehsocial contacts in each language, place and person being of
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paramount importance among all variables. Unfortunately, her contention

that code switching creates language consclousness in a very young child
placee her among those (Leopold, 1939-1949; Pavlovitch, 1920; Ronjat,
~1913)'rho view the act of speech as consciousness of an act.

Ktlets (1968), in his experiments with bilinguals, has hypothesized
that--bilinguals have both a common and a separate storage of information.
He found that information can be stored both in terms of its meaning, in
which it is accessed through either language and, therefore, lies in a

common '"tank,"” and in terms df'its association with the mechanisms, rules,

22

habits and characteristics of the language in which it was acquired, in which

case it is accessed only in that language and, therefore, lies in a sep-

arate storage tank. He put the emphasis on the method of encoding of

each information tg‘justify its accessibility. If the-information is

available in both languages, that is because it was encoded in both. If

it is readily available in only one language, it is because that informa-

tion was regeived in only one language. Kolers recognized that tﬁe en-

coding occurs through the language but acknowledged, as well, that the
entire process is somewhat mote‘than mere "word rendition" or word acqui-

sition. He observed that the "subjects did not see and store the words

individually as visual or phonetic ijects; they stored them in terms of

" their meaning" (1968, p. 83). He acknowledged that bilinguals work "with

two distinct sets of symbols" (1968, P. 76), ‘and exemplified this hy re-

S

ferring to the different intellectual and. emotional responses obtained when

" the same experience i3 lived in one or the other of the languages.

estingly, however, access "is in some cases restricted to the lqnguage ﬁy

which - or more broadly, the context in which, - it was encoded" (1968,

¢

Inter-
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p. 82). Kolers' conclusions, like Oksaar's (1'76), are beneficial;
however, his model lacks the theoretical groundwork ﬁecéssary to further

analyze the interaction of language systems. i
f

In summary, a bewildering array of informa#ion has emerged from
studies which often lack sound theoretical‘premgses or which propose .
incomplete models for the adequate study of child bilingualism and |
multilingualism. Close examinafion reveals that studies often, operate
from too narrow a basis in that they merely attempt to justify limited
phenomena according to principles which are not inlegrated into a larger
scheme, that is, the systematization of langu;ges and their interaction.
Different conclusions are offered in supporting particular elements of N
examination. It is also evident that there exist few studies of the
specific case of multilingual speech acquisition or models by whicﬁ
such acquisition can be examined more comprehensively. It will be

seen how Imedadze'ls (1967) application of set theory offers a model by

which to better account for and interpret such speech acquisition.

Set Theory

The preceding review of theories of languagerdeéelopment and the \

~investigations of child bilingualism and multilingualism disclose that

. v , ]
vtﬁésgmgheories and investigations cannot easily be adapted or interpreted
to address the principles governing multilingual speech acquisition or

to construct a model by which such acquisition can be adequately ex-

amined. o

It is the contention of this writer that Uznadze's (1966) notion of

set and Imedadze s (1967) application of chis notion to the question of .

rat
L
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child bilingualism provjde a psychological model which can be expanded
to better account for and interpret the abquisitiqn of multilingual

speech and language interaction in early childhood.

-

Uznadze's Theory of Set. The theory of development of the Soviet

psychologist, Uznadze (1966), is similar to the theories of Piaget and

\\

Vygotsky in that it views the individua% as an active perpetrator of

activity and change. However, Uznadze's approach to the developﬁent

of mental processes and the assumptions“ﬁﬁderlying his theory are similar
. ~pnly t&iVygotsky'é. Uznadze's assumptions, like Vygotsky's, do not es-

cape the basic propositions of materialist science. Uznadze defines

~.

activity Wwithin a socio—histofical complex according to the principle

of dialectical materialism. Uznadze rejects traditional psychology's
_assumption§qﬁhat mental activity can be viewed as-the product of abilities

which are inhaté, that '"these processes were given directly and initially"

(1966, p. 198).

Uznadze's (1966) position on the study of mental activity invali-

~

dates traditional psychology's concept of studying cognition, sensation,

3

and volition in the absolute (as the result of inborn mental abilities),

’

and trying to derive therefrom common’ rules abplicable to all potential

subjects. This is doomed to failure since any rule so derived does not

A -acéount for peculiaritiés of each ind%@idual and risks establdshing. an

v

idiosyncracy>as a norm.
Contrary to both Vygotsky anQ,Piagét,.Uznadze (1966) places greater

emphasis on studying the individual as a whole in his activé relétionship.

- h

- with the environment, and less on studying the "individual acts of his

v,

mind." Uznadze rejects attempts to explain mental activity through

R
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investigations of cognition, sensation, and volition,. Personality is

an initial concept for Uznadze. Uznadze's interest in the dynamic
relationship between the individual and the environment, and his holistic
approach to studying this relationship is similar to Goldstein's (1939)
view that psychological phenomena must be evaluated as to their signi-
'ficance for the/holistic reality of the individual in a particular
situation. One of the majot strengths of ﬁznadze's (1966) theory is

his contention that qualitative modifications of the total individual
ensue as a result of the integration of quantitative changes.

Another major strenéth of Uznadze's (1966)‘theory is that Uznadze,
like Vygotsky, establishes the evolﬁtion;of lahguage as a soclal process
and that language plays an important role in cognitive processes.
However, unlike Vygotsky,Uznadze/offers"a more promising unit of ac-

o, counting for and analyzing the acquisition of speech. Set determines
;the acquisitidn of speech. The theory of set is a more sophisticated
account of mental activity and supported by mmch empirical evidence.

Uznadze s (1966) thesis and the foundation of his theory is the

existence of a preconscious state, the set, which underlies all -human
activity and prepares the appearance, course, and composition of con-
cious phenomena. The géneralnpoetulate undetlying the theory of set

is stated by Uznadze as follows: ' .

“For any phenomena of behavior to appear, it must
be assumed that a living being, with the ability of
primitive perception and some form of activated need
apable of being satisfied in these environmental
onditions, develops a relationship with this
' vironment on the basis of the integral state of

- “'the set arising in the subject, which leads .him to
7, periorm purposive actions" (Uznadze, 1966, p. 209).
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Uznadze (1966) distinguishes two planes of mental activity. The
first plane is the level of "impulsive" behavior, the level of the sets.
On this perceptual, practical level, the individual is stimulus bound,
and responds directly to given stimuli. Sets direct strings of automatic
behavior in response to SUCA stimuli. |

The second plane is the plane of objectivization. Whenever a
problem arises whicg cannot be 'solved at the level of impulsive behasior,
objectivization allows the in;e;ruption of,the impulsive behavior, making
a‘particular segment of the‘string 5£ actions the object of the 1ndividual's
atteﬁtion. Thus, objectivization, by isolating an element from the pract-

ical, perceptual level and directing attention solely upo. 1. brings

such element onto a theoretical lével. This is pohsible because through

- the principle'of idencity (which holds qpat everything :ls equal to itself),

the isolated element is recognized as itself in a different congg%t, making
its re-experiencing possfble. "In the conditions of social life," the

designation of objectivated segments of reality is the basis of speech.

'bnce the theoretical solution to a problem is found, its implementation

into a practical resolution occurs through the 1ndividual's act of willn
thus altering-behavior; It is on this second place that a higher form of .
set is created, a specificaliy human set. On ;he basis of objectivization
and the participation of the higher .form of set, human thought evolves. |
quording to Uznadze (1966), what différengiates humané from animéls
is their ability CO'objectivaCe on the basis’of exﬁeriences of others.
Animals must experiengeithémselvés before they can develop ény set to-
warhs any acfivity. They must re-experience each seg&enc ok realicy
anew every time. ﬁumans possess a socio—hiétoricai coﬁplex Qnavailable

to the animal. Humans develop and satisfy more complex needs based upon
. n . .

-~
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and resulting from their socio-historical complex. Thus, the differ-
ence between huhan mental activity and the activity of animals is that

humans, social beings, haveiihe power of objectivization. Accordingly,
‘ |
Uznadze views the\directionality of the human organism as different

from that of the énimal because ''the manifestation of his life is ‘the

manifestation and\personification of social life" (Uznadze, 1966, p.
136). ' | , M
Pavlov's (1927) elaboration of the refle* theory 1is assumed to be
. the physiological basis of the psychologica}veoncept of set (Prangish-
vili, 1962). The level of the sets can bevparalleled‘with Pavlov's
first signal system, and the plane of objectivization with Pavlov's
second signal system. -Pavlov maintained that the role of society and
social activity gives shape to the second signal system, the semiotic,
sy&iolic system, and that it is this system that distinguishes man from
\enima}s. | .
ﬁZnadze (1966) fo#mulated his theory on experimental evidence as
;well as postulates. His major‘experiment, based on the work of Fechner,
"Muller, and-Schhmanh, %evealeq that when 5 subject successively lifts N
a pair of objects diff\ring’in veight during "fixing" experiments (rep-
etition of the stimuli)r at which time a.set is fixed, in most cases he

will continue to perceile objects of equal weight (the "eritical"

.

-

experiments) as unequal.

’ A \ a»
Uznadze (1966) showed that, generally, in order to fix a set,

repetition is hecessary,and aehieves two essential goals: Firstly,

it fixes a set, that is it estab;ishes as impuls;ye a certain sequence

of behavior in response to certain stimuli and secondly,it allows

differentiation‘to occur, that is, it allows for easy distinctiOn



between relatgd sequencés of behavior by emphasizing their differences.
To prove that set is a preconscious state, Uznadze (1966) carried
out fixing experiments on subjects under hypnotic sleep. Identical
results were obtained as with subjects who knew about the fixing experi
ments. Subjects under hyPhosis still exhib%ﬁ the same illhsion of the

set in the critical experiments: spheres are perdéived as unequal.

Thus, he established that, since it does ﬁo matter whether a subject

knows about thevfixiﬁg gxperiﬁents or not, the nature of the influenc-
ing set 1s preconscious.’ He further proved that a preconscious state
exists and that it arises frog the effect of repeated fixing experi-

ments by demonstrating that, when critical experiments are made with-
out fixing experiments,‘subjects perceive the relationsh£p cbrrectly:
Uznadze thus justified that behavior arises much soonef than the d;vel—
opment o% conscious function, and that psychology must consider the

question of sets.

An important property of set was established when Uznadze's (1966)

.

ba;ic experiment was performed on various sensory modes: the movement
and infiﬁence of set, thag is "irr#diatiqn" of set. Irradiation proves
the influgncé of a set beyond an experimental sphere where it was de-
signed to exercise inflﬁeﬁce; a set dgvéloped in one modality may re-
appear and exercise influence in a different modality. Accordingly,
sef is not a Iﬁhél'process, but raﬁhef a gengral state of the persqn;
ality; it is é state characterized by 1rtadiati§n and generaiization

.. (Uznadze, 1966, p. 36). Uznadze thu§ proved the central nature of

set. Set is an integral state, the basis for all behavior. His hol=

iséic approach to set places him in disagreement Qith Western ideas

-

~
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that view set as secundary to bchavior.(A;lport, 1955; Dashiell, 1940,
1949; Hebb, 1949, 1958: Bruner and Postman, 1949; Woodworth, 1947),

and with Wurzburg psychologistswho view set as a mental act (Ach, Marbe,
Watt).

Uznadze (1966) emphasizes the need to examine the subject as a
whole, to look at the individual's particular, personal experimental
results, takiné into account personality traits,‘and not to blindly
look at confined experimental results. ‘He demonstrated experimentally
that activity in a definite direction may be activated in other ways
than by the pérticipagion of conscious mental function, or cognitive,
emotional, and volitional acts. It may bé activated by sets, which
reflect the state of the subject asva whole and not his indeidual.
mental functions (Uznadze, 1966, p. 203). vfhe ability to develop a
fixed set and the ability to reach adequate perception is the basis
for Uznadze's study of personality; and the structure of set includes
personality traits, temperament, and abilities (Uznadze, 1966).

In summary, Uznadze's concept of set provides a well-defined -
building block upon which a theory of human development, capable of
integrating psycholoéicél factors influencing such development, aAd
accounting for the complex interactions of developmental compénencS,

has been formulated. The major weakness of this thoery is its claim

that all psychic processes and behavior can be integrated and organized

’

through set. Such ciaims must be-apbroached with caution. There is

evidence (personal communication with Dr. Htitzuk)dghat Uiﬁhéze's

followers cannot explain numerous qpestions that ari?e in studying the

- ) R . . Y\ - .
level of objec&}vization. However, his unit of anglﬁsis is promising

because 1t studies the acquisition of speech more ade?uately than the

\
\

s
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theories of Piaget and ‘ygotaky.

Implications of Seé Theory for the Study of Speech. The versatility

of this theoretical fram?worg allows for 1its adaptation and extension to
investigating the principles Boverning speech acquisition from a new point
of view: set determine;.the acquisition of speech. A theory which has
experimentelly establish;d that a preconscious state disposes an indivi-
duél to beh;ve in a parficular direction, and which recognizes that the
appearance of any behavior requires a need‘and a situation for its satis-
féccion, appears useful in interpreting the dynamics of speech. There 1is
much empirical evidence supporting a connection between language and set
(Imedadze, 1967; Prangishvili, 1962; Natadza, 1962).

A socio-cultural complex determines what stimuli, what signals are
available for the formation of ‘8n individual's sets. Set provides the
unit through which the iudividhal is capable of perception, which, com-
bined with needs and situations for their satisfaction gives rise to
the power of objectivization. The basis for the acquisition of speech
is thus the objectivization of the socio—cultutal signals.

Set exercises a determining influéﬁce over the development of lan-
guage. As a code, set allows for scruéiny of every component of speech;
it permits is;1ating elements for the purpos:iof quantitaggye‘and'quali~ o

- tative analysis within a holistic framework. Spéech aéquisition may be

viewed as the establishment of a set.

Application of Set Theory to Child Bilingualism. Imedadze (1967)
adopted the theory of set and applied it to child bilingual speech

-acquisition to explain the mechanism of the alterﬁate autonomous func-

v

tioning of two languages. The use of a ianguage is conditibnéd by a

3
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need as well as the occasion provided for the satisfaction of such need.
In defining and analyzing such occasion, she incorporates for each in-
dividual language, "apeech‘and non speech components," which correspond
respectively CO‘LGadze'a (1966) notion of the plane of objectivizacion
and the plane of 1mpuisive behavior. She states thét'the integration
of the‘need with the speech and non speech components forms the set
which predetermines the use of a particular ianguage. As to the
evocation of the set predetermining the use of a language, she implies
that the identification, of non speech coméonents is sufficient when in-
tegrated wi;h speech components.

Having observed the language of a child being raised accoiding to
the one perQon—one lsngpage principle, and having identified two stages
of déVe;opment3 "(a) thg*stage.di\géffd speecﬁ (up to 1;8) and Eb) the
stage of discriminated 1angu§ge systems (from 1;8)" which she also found
as ‘common stages in the observations of Ronjat (1913), Pavlovitqh (1920),
and LeopoId (1930-1949) (Imedadze, 1967, p. 130), Imedadze ~concluded
that the sigultaneous,learning of two languges 18 not simply two sepqrate
processes of Iearniné the languageé but rather the deveiopment from a
comhon pool of \mixed apeech of two separate lgnguage systems (seta)
continuously influencing each other in the éourse of their development.

Ingdadze (1967) points to fhe conceptual defects in the conclusions
‘o{ the iﬁyest{gations of Stern (1938) and Ronjat (1913), namely that a
two to three year old child should be awar;\of the association of a

Lo

particular group of words with a particular persoh; nor does gha accept
. ' &
"that such association should be made: by the child solely on the bagis

- of habit, as stated by Elwert (1960). " - s

-

g
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Imedadze's (1967) conclusion that the emergenc-~ of the autonomy

of each of the two languages of the child is '"determined by the evolving

of two distinctive sets, alternately actualized" (Imedadze, 1967, p. 132)

seems correct as a general observation. In the exahple of her study,

a repeated question put to the child in Russian’ finally drew an answer

in Georgian. This Imedadze attributed to the strong Georgian non speech

components which ex#ted in the particular situation. She failed, however,

to consider the situs of the reception of the Russian question. If indeed

the two language sets are separate, how is it that a question in one lan-

guage i3 transferred into the set for another language which will pre-

determine the language used? I find unrealistic Imedadze's implied proposi-

tion that the child first reverted, for identification of the Russian
question, to a Russian language set, and then on the basiS'éf strong non
speech components in the Georgian language set, reverted to th+ use of
Georgian. Furthermore, this.would still not accoént for the transmission
of)the understanding of the question-from‘one language set to the other
since they are supposedly independent and autonomous.

Imedadze's (1967) study makes two important poinfs: firétly, that
two langudge syiFems originate from one common state qf mixed speech;
<§econdly, that, on the basis of set, the "possibility of the autonomous

'$°funccioning of two }angu&ges" (pp. 129-130) is a very real one. 1 agree

with Imedadze that there exist two levels of set within each language set,

but I have found that more prepision_éanﬂpe brought to her explanation of

S T = ., R
the autonomous functioning of-language-sets..
L f ‘ a
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Preliminary Statement of Findings. To get ahead of my explanation
of a theoretical means of interpretation and my observation dat., 1 will

state that 1 have found that the speech component of each language set
can be further subdivided into active and passive knowledge. The active
knowledge functions a: nomously within its own language set, whereas
passive knowledge is contained in what I conﬁend to be aé underlying set

[

which intersects with all language sets at the level of their speech com-

ponent.

Through this underlying set it is possible to locate the situs of
the reception of langﬁage stimuli and to better explain Imedadze's (1967)
notion of alternative accualiza;ion of language sets. The undeflying set
offers a more plausible explanation of such a phenomenon. The ‘situs of
language stimuli is the underlying set, which is common to all languages.
Therefore, the preseﬁée of stronger non speech components of one language
will activate the set of that language. Thus, contrary to what is implied
'by Imedadze, reversions do not take place, but rather the‘underlying set,
common to all langugges, awaits excitability from external stimuli for
actualization of one of the sets.

The underlying set can also account for and explain ghe effects of
a phenbmenon peculiar to my observation, which I have termed mﬁltiple
fixation. Multiple fixation is reinforcement of language stimuli of one
language set through the use of’anocher: when a parent acknowledges his/
her understanding of a child's active utterance ‘in any .language, by trans-
laging any utterance into the language in which the 6ﬁild is consistentlf

spoken to by the parent. In short, it is a multiple acknowledgment system.
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The primary effect of multiple fixation is the displecement of possible
active linguistic benefits into the sphere of the underlying set.

A Theoretical Means of Interpretatioh. On the 'basis of Uznadze's

(1966) theory of set which recognizes set as the basis for t%gmgmerg—
ence of speech, Imedadze's (1967) application of set theory to child
ﬁilingual speech acquisition, which establishes two levels of set as
the determining influence over the development of languages, and my
extension of such application, I offer a model better capable of
accounting for and interpreting the acquisition of multilingual
speech and the interaction of languages 1n‘ear1y childhood.

This model recognizes that tH;fe exist two levels of se? within
‘each language set, a speet¢h level and a non speech level. The speech
level of eaéﬁ iadguage set is subdivided into active and passive know-
iedgea, Active knowledge functions autonomously within its own lan-
guage set, and passive knowledge is contained in an underlying set
which fn;ersects with all language sets at their speech 1eve1..

This modei is a dynamic one, and recognizes the evdlutién of speech

as follows. There ex;sts, at first, a common pool of mixed speech
: )] ' ‘
~from which all utterances are drawn. This stage is of very short

duration and is followed by a stage of differentiation during whicﬁ

the different language sets emerge from the common pool of mixed

speech. At ﬁhe énset of differentiation, hovever,bnone'of thé ele-

ménts which compose a language “set are clearly separate or distinct )

from the corresponding elemengs of the other languaée sets;’that
» )

is, neither non speech nor speech components are clearly ascribed

to one particular language set, rather they intersect. As the process

34




of differentiation proceeds further, the non speech coﬁponenCS and
active knowledge of the speech components become ascribed to par-
ticular language sets, and passive knowledge of the speech com-
ponents 1is contained in an underlying set which intersects with
all language sets, until autonomous functioning of the non speech
éomponént aﬁd the active knowledge of the speech component of each

set is realized.
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CHAPTER III

METHOD OF RESEARCH

An exaﬁination of multilingual speech contributes to furthéring
research in the general area of child langhage. In extending ties with
other péychblogists with the purpose of securing a better insight into
the issues 1n question, we can better pattern our study.of the nature
and function of language and thought. This chapter describes the method

employed by the present writer in studying multilingual speetch acquiéi—

tion.

Objectives

In order to give relévance to the applicability of the p%oposed
model as an interpretive tool to account for'tﬁéfgcquisition of multiQ
lingual spgeéh and language interaction in young child?en,'it was de-
cided to investigate the speech of my son from age two years to twg
years, three months. ;n order tq appreciate ongoing behaviér and
seéuencasofspeech occd;rencé;, aﬁ observational method of sﬁudy, in
the form of a daily written record, wa§schosen. This t&pe of method

is a "natural way" in relating the facts of speech acts to the model.

- B

Biogr#phical Notes on the Subject

From birth Andrew has been continually exposed to three differ-
ent linguis;ic systems. His father is multilingual, possessing

# ' : . ’
native - lige control of three languages: Hungarian, French, and

<
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English. - His mother is bilingual, possessing native - like control of

two‘languages: kaainian énd English. = Both parénts also maintain

passive or working knowledge of several other lénguages,‘the most

important of which to mention is thé father's passive\knowledge of

Ukrainian,'ahd the mother's working knowledge of Frencﬁ, The father

speaks to Andrew exclusively in French, the mother exclusively iﬁ

Ukrainian, with the exception of a few borrowed (cognate) words from?»

each otherfs language. The parents sp :k tu each other in Engliéh.

The parent's decision to speak English betwzen themselves waé bésed ‘ : \

on the realization that c%is laﬁguage is necessary for life in ﬁhe |

Canadian context. A standard educated English,‘Ukrainian; aﬁd French

are spoken by the parents. s B .
Both parents have cqnsistently.adhered to 7peaking strictly in

bone language‘to Andrew. However, both éérents consistently acknow-

ledge théir understandi#g of Andrew's active‘uttefancgs in an;}of the

three languages by translating any of his foreign utterances iqto the.

language in which he is consistently spoken to by that parent. ' The

o

méjority of frieﬁds speak to the parents and to Andrew only in English;
some mix two or three of the_lénguages, and a few adhere to speaking
éxclusiQely in-either Ukrainian or French. Subsequent to the time the
observation was begun, Andrew visited and was visited by his Ukrainian
,speaking grandpa{gnts on four occasions, visits lasting from a few days .
to two weeks in dur#tion; during which time Andrew was almost totally
immérsed‘in a Ukrainian environment. Frym birth to sevenhand a half

,months; Andrew spent the better part of his wakihg hours home with hig

mother,:and'in essence was exposed predominantly to Ukrainian,,partialxi
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to father's French, and heard very little English. Since entering day
care at age seven and a halfbmonths, full-time week days, Andrew has
been predominantly exposed to English:“ owing to both the numerous
hours spent'outsine the home in an;English speaking environment, and
tofzhe increase in the number of waking hours, durlng which he is

increasingly being exposed to the English spoken between his parents.

Procedure

As a student of child behavior, I chose to investigate the speech . , |
. . . . ey !

acquisition of my child through the observational method. There were

¢
several reasons for deciding| to conduct a single case study as opposed

to other alternatives. For e ample, a study of a large sample of child-
ren on the basis of a theoretﬂral framc..."k would not serve the purpose
of this investigation. That type of study is conducted in the absence

of any close and continuous contact between the investigator and the

child, and typically lacks accounts of the sequential, natural unfolding

of child speech. Large sample studies do not provide detailed and hol-

istid accounts of .child speech. q;ey are ‘'usually designed for "re-

.peated measures" ¢ver various time'spans and thereby isolate segre-

«a

gated behavioral o currences. . A descriptive, ;inguistic analysis,

more general behaviot, for example, the oneracion of simultaneous and
successive factors in' speech adquisition of one child over an extended

period of time. "An. investigation of one's child in the form of alfniary

L
. (“l"
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account' is the dldest of methods in studying child development. Much

knowledge has been gained ghrough such investigations (Ronjat, 1913;

Panovitch, 1920;.Leopold; ;939-1949) because they account for spontaneous

behavior in naturally occuring events. *
Conducting anAobservational study as a parent is both practical

and valuﬁble. It is practical because there is closg contact between

the childland fhe pérent. A;parent knows his/her child well, and under-

stands the child's behavior. ‘It is valuable because parent as observer

has the opportunity to observe the child before the emergence of,speech

* . and during its acquisition, and follow its development.

+The observation of my son Andrew's speech acquisition from age
two ;ears to two yedrs,Athree months, under conditions of continual .\)
exposure to three‘different linguistic systems, was made in his daily
actions and performances. (Additional accounts were also provided by
Andrevw's father and by the sﬁaff at Andrew's day caré center.) My observ-
ations were generally made in the early morn#gg; late afternoon, and
" evening on week-days, and at varying times on Qeek-ends. (Father's
accounts were made on the HEyEAI—EEE'GEEBIE“fB;Bbserve, and day care
accounts were made during the morning gndrafternoon hours on week-dayé.)
-All‘observatiqns weré mé&e and rec?rded when time and circumstanées
allowed. The observér's:role ;as the usual passive/active one in the
context of daiiy life with the child. My\acc0unts together wi;h‘day

care and father's accounts help give a more complete picture of Andrew's.

-

speech aetivities. - . ,



This study is rescrictéd as to the limited times of the day and the
varizty of. situations because it is all this writer could do under the
circumstances. One cannot alwayé be with a child, nor can one record
eQérything one hears. An observational study cannot be a complete
record of a ch;ld's speech. It can, however, account for an adequate
qﬁﬁéémple of thg.child's vocabulary during the first few years of life.

By design the observation focuses on the phenomenon of speech.

"In order, however, to appreciate the total context in whiéh.speech
emerges, sbeech‘is tied to specific acts of behavior as much as was
possible. The writer acknowledges the importance of observing the
circumstances in which speech acfs occur. B

Informal accounts were recorded as they were made, or entered

on slips of paper at frequent intervals and rewritten eyefy evening.

. : is, -
Words which became an active part qf Andrew's vocabulafy warranged
repetition only when they reappeared in novel, interesting, o puz-ling
contexts. The observation recorded as much of everything new as was
possiblelu The accounts are; in a sense, séiective in ;hat there aré

constant occurrences, $ome of which I may have missed. .

Admittedly, the task of observing one's child is not without

o

difficulty. I adhered to stating the fécts‘and interpreting their

meanings as objectively és,possible. In speaking of interpretation of -
meanings, we mgsifoften ﬁfobe into hidden processes of the mind, and,

thus, admit to the'hypothgtical naturelbf such inferences. This writer's

 inferences can be considered no more hypothetical in pature than those

of other trustworthy observers.

40
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Instrument of Examination

The observation is examined on the basis of. the model th1§ writer
has constructed. The model recognizes that set accounts for speech

acquisition and language interaction. It supports the contention that

speech proceeds from a generalized state to a differentiated state.

épeech acts are analyzéd according to the notion that speech is’deter—
mined by a need and an occasion for its satisfaction, and that the inte—
gration of a need with speech andhnon speech components forms the set
which predetermines the use of a particular language.

In recognizing tne importance of linguistic analyses of child
speeoh, and that ordinary spelling is in some cases inadequate in ac-~
curately illustrating child speech if'linéuists are to benefit at ali
from any psychological investigations, I phonetically transcribed

Andrew's inaccurately pronounced English, Ukrainian, and French words

according to the IPA (The Principles of the International Phonetic

Association. London: Uni\ rsity College, - 13‘?), and provided English

v
translations of these words. For example:

"5:gon" (all gone?)
"jabukd" (AGny4yuo' = apple) .
"ita" ('guitare' = guitar)

I quoted accurately pronounced Ukrainian and French words directly,
and provided English translations. For example:
H'" (juice)

"pomme",(apple)

41
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I also diréctly quoted accurately pronounced English words. To those
qQualified and interested experts who may find the observation material
useful in eiamining the groﬁch of vocabulary on a linguistic basis, I

. : { .
leave the labor of completing the picture with a systematic treament

of the data.



CHAPTER 1V

OBSERVATION AND EXAMINATION OF MULTILINGUAL SPEECH ACQUTISITION

Formation and Function of Set

The model which this writer has constructed has-at its basis
Uznadze}s (1966) building block, set. The formation and function of
set at.the level of impulsive behavior (non speech level) and the level
of objectivization (speech level) was seen in the observation of the
speech acquigition of my son.

2 years, 1 day. January 21

" Mother's Accounts

Prior to two weeks ago A. showed little interest in his stuffed animals

©

Now, every few nights or so, he pats them, says, "cnaThg (sleep), and

always places them face—down on the bed next to himself. It I attempt

to flip them over opto their backs, he only flips them over again. A.,

himself, brefers to sleep oh his stqmaeh.

Set is not only determinative of communication, but also of actions:

physical set. / ;

ilyears, 2 days. January 22

Mother's Accqénts

‘A. was gived a balloon, and for the duration of the cir ride to the photo-

grapher's (fifteen mihutes); he tried unsuccessfully to blow it up. (He

-did not repeat any words I had used in my, demonstration and explanation of

the art bf blowing up a balloon.)



Accordi:g to Bruner (1975), this type of action (mother holding an
object for a chil?) should be quite distinguishable from a second type
of action (cﬁild ginding out aboqugomething)[ Bruner says that a
mother, in this instance, sees her '"role as supporting the child in
achieving an intended outcome, entering only to assist or reciprocace
or }scaffold' the action" (1975, p. 12). I view such a distinétion as
being too clear-cut. When‘a mother holds an object for a child to ex-
tractlsomething therefrom, she does much more than simply 'scaffold’

véhe action. She does not restrict herself to holding the object, nor
does.the child restrict the scope of his action to its physical part.
"Rather, .the mother informs the ch%}d about thg;object, and adds to his
knowlgdge and petceptio%i As Uznadze's (1966) theéry indicatesa, the ’
social context aids in providing select stimulﬁafor objectivizacion,

thereby transmitting experience. , -
N ol

Aty

2 years, 2 days. January 22

Mother's Accounts . v -
a— | : O ©
For several weeks now A. has only uttered '5:'gon" (all gone?) as a N

-

question. Today, he spotted an empty glass on-the night table, and
emphatically sgid{%"o:‘gand(all gone').

A.'s exténsion:in the use of this word shows thejdevelopment of
a neﬁ‘set created by the-combination of stimulus, obiectivizatiOn,
Egentificationx and.exe;cise ofbwill. He drew from the known sets,
the set for the questién“'allrgone?' and tﬁe set for the tone of.voice
used for emphatic descriptiog, and combined them to achieve his p&rpqse.

N
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2 years, three days. January 23

_..;7

Mother's Accounts

As A. and I were ready to come down the stairs tegether, mv.were also
ready to begin counting each step together, as we often do: A. said,
" o " (onme), simultaneously with me as we hit the first step, and
then I said, "A8a" (two), as we hit the second step, but instead of
repeating 'Aea' (two) as he has always done before, he said,“‘TDM
(three), in anticipation of the third‘step; an@}so continued to say
the correct'number befone taking each step all the way to ten. &he

rules of the game had changed. My compliments of praise pleaseé him,

as was obvious by his squeals of delight.

AWith regard to developments that bccur during routines, I concur
with Bruner (;975) that standardization of '"certain forms of joint
action ;ith‘tne child;"»certainly must assist tne child in his Qevelop;
~ament.because tne "standard action format3" nust help him "to_interpret

the mother's signals, gestures, intentions more easily and speedily"

(Brﬁner, 1975, p. 12). It also amdunts to.constant motivetion for the

\
development of new sets,

2 years, 4 days. January 24

Mother's Accounts -

A. stood in front of the mirror, giggled and laughed wh!ie pulling his
turtleneck sweater up over his nose and,. down again This is the first

time I have seen him spend a considerable period of time in front of a

mirror.

o
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2 years, 17 days January 27 .

Mother slAccounts
T bl

Father st sitting on the floor, wearing a navy blue turtleneck which
was bunéhed up under his neck. A. ran over and began pulling the

sweateryup over father's face up to his nose. (It would appear that
! .

[ .

either one, A. recalled his own actions before the mirror several days

ago, of, two he associated his navy blue scarf with father's sweater.

The wqg father's sweater was bunched up may have reminded A. of the

way his own scarf is wrapped over his face up to his nose and around

his néck )

,This can be seen as an example of drawing upon a fixed set in
4
orde# to give direction to an action which takes place in a situation
]
where stimuli can be recognized.
|
|

|

2 ydgrs, 8 days. Janua:y‘28
i :

Day/Care Accounts
i
|

A. yas telling us that one of the children was 'S:'gon'" (all gone) ;

('S ggn" has been used so far only in connection with objects).
A. extended the meaning of 'all gone'. Drawing upon his old set,

. o ,
A. ventured into creating a new set. The new set includes the old one

anﬁ an expansion of 'all gone' to also designate people.

| - \ N

|
| 5
2 l[years, 9 days. January 29 e

I
- Mother's Accounts Y :

-4

~AJ saw me putgpy coat on, he grabbed his coat,.dragged‘it on the floor

over to me, and exclaimed, "bye-bye'" This is the first time A. has
| ‘
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{ . .
dragged out his coat to tell us that he, too, would like to go out.
This -is an example substantiating Uznadze's (1966) theory:

drawing upon a fixed set, objectivization, identification, nomination,

and exercise of will, to achieve purpose.

2 years, 9 days. January 29

. Mother's Accounts

A. attempted over and over to get the tricycle in motion, but was un-
sucbessful. As in his past attempts, he became very frustrated,
jabbering in a complaining tone. After a half h&ur he;Suddenly left
his tricycle and went directly to his horse—on—whééls; ..This he maﬂif
pulates well; he obviously needed to édmpenséfe for his lack of suc-
cess with the tricycle. ‘He took pride in showing off his skill to me.
After a few minutes, he suddenly jumped off his horse, ran directly
over té his tricycle, a;d squeezed the rubber bylb horn with both hands;

To his surprise, it honked. He jumped up and down with squeals of joy,

honking the horn over and over again. (He received the tricycle as a

_ Christmas gift, at which time he unsuccessfully attempted over and

over to honk the horn. At that time he tried to sq;eeze the bulb with
one hanq and with both hands. Today, his first'atcempc was with both
ﬁands. ﬁe was so pleased with himself, jabbering all the while).

When a friend arrived for a visit an hour later, he immediately
went to his tricycle to show her how he could honk the horn. When
father arrived home a half hour after, he did the saée.

" This is an example of utilization of will to communicate ac-

. l'ifiggd experiencé seeminglyvoqcside<language, but not necessarily out-
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side a communicative set. Manifestly, there is no need for linguistic

communication since the message can be tansmitted otherwise.

N]

2 years, 9 days. January 29 ~

Mother's Accounts

After supper A. wanted a box of kleenex. He pulled one tissue out,
pretended to blow his nose, walked over to the storage space beneath
the sink, opened the door, a;d threw his tissue into the garbage bag,
saying, " ¢e ¢e" (fe), several times.

A. has used "®& " (fe) actively on his own initiative several-%
times, but never with reference to a tissue after being uéed to blow\
one's nose with. Nor have I ever used '¢e' (fe) with reference to a
tissue after such use. £ have, however, used the word with reference
to a tissue being used to clean off A.'s high chair table top and food
stuck to his face; and he has uséd the word sp9ntaneogsly with refer-
énce to soiled tissues in these,contexts.“ Perhaps his pretending'to
blow his nosé and saying, "¢e " (fe),’was triggered by me; I awoke
wi;h a qg;d this morning, and was blowing my nose fréquently through-
) L the day. The meaning of '¢8"(fé) could very likely have been o

extended to now include tissues after being used to blow one's nose

W

with; or he may have extended the meaning at the moment of disposdl

i/to the dirty garbage bag. This is an example showing the holiétic

ature of set and the ®xtension of meaning given to "¢e " (fe): a

ew set (for the word) fesulting from the combination of new stimuli

~

n the existing set (for that word).



2 years, 10 days. January 30

Mother's Accounts

A appeared to be most dissatisfied today. He stood in frént of his
huge toy bdx,‘wanting this taken out, then that, pointing at I did

not know what. He was not satisfied with anything that was taken out

for him. Not until everything was taken out of the hox and strewn all
over the floor, did he quiet down. It was precisely 'everything' that
he wished taken out of the box. While standing at his box, he whined

and whimpered, and kept saying, "oh '‘dedi" (The méaning of "'dedi" is
unclear. It is Aifficult to say whe?her it was his daddy that he wanted,
or whether it meant Zhelp' or perhaﬁs 'daddy's help'. He uttered this
same combination on one other occasion, shortly before his birtﬁday,

at which time he was also feeling dissatisfied and fruétrated.)

| The same recurging'words can fefer to different things and éctions.

I.agree with Piaget that '"the application of a given term is governed

L
o _ .
‘sonly in part by attention to properties of objects and events; it is

also governed by subjective factors - the child's stance (emotional

and/or physical) vis a vis the diverse objects or situations in question

(in Dore,‘l975i\37\1914~_1h1§‘§pés not contradict Uznadze's ((1966)

rather substantiates the

notion of the central nature of set,

. i «
Bolistic aspect of it. \ <
.y
2 years, 10 days. January 30 o
] N N
‘Mother's Accounts . AN
At bedtime I was telling A., " Tu mMacw oAuH 3aki4uK. " (You have‘one

"
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(two), i'believe, was not intended to mean that he has two rabbits
(one at home gnd one at school), but, rather, was said in expactation
of our couating game. My word, "ngrﬂ' (one), ﬁay have been the key
word that triggered off the association.) Then I repeateg,"Aaa'!'
(two), and he said, " TPH" (three). Together we began to count his
fingers: " oaUH » ABa, TPHU, 4YOTHPH, NATL" (one, two, three, fcur, five).
Then father joinec in for a minute. He counted A.'s fingers in French;
and A. repeated: "un"; "deux"; "twA" ('trois'); "ket" - ('quatre'); "se" -
('cing'). Father-left.
There was a pause of several minutes, and A. counted his fingers in
Ukrainian, " OgMH, gea, TPpu" (one, two, three).

The'exiating fixed set consists of the game-piayed and all neces-
sarily incidental stimuli, the most important of which, because of the
emphasis on sequence in the_cantiné game, are the numbers themselves,

Among these the number one appears to be the predominant stimulus -.

triggering utilization of the particular language set because it 1s

so well fixed. > .

The importance of play cannot be overstated. Bruner (1974) quite
rtghti; emphasizes ‘that "play has the effect of draving the child's
attention to commnnicatioa-itself, and to the structure of the acta in
which communication is taking place" (p. 10) Play itself ae well as
who 1s played with are important factora 1nf1uencing the degree and
the speed of fixation of a set. 7¥hrthermore, the character of.play

itself is repetition of sequences of ‘action; thua, the nore the child

plays, the more he repeats (and, therefore, fixea) certain segments

of reality. The more he plays, theenore'chances he haa qf repeating

4.
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portions of such segments in other sequences of actions, thus multi-

-

plying the opportunities for objectivization and easing‘identification.

;

2 years, 13 days. February 2~

Mother's Accounts

I drove to university and parked in front of the library where A. and

I were to wait for father. We came here to wait for father only once

before, two weeks ago. As soon as I parked, A. became very excited,
. ~ g '
saying, "papa, papa" (daddy).

Uznadze (1966) has established that young children require few
L] .

experiments before fixing a set.

2 fears, 21 days. February 10

J
Mother's Accoynts

A. repeated a lot of vﬁat he heard on T.V.
Every time he saw a fout—légged animal wigh big ears, he said,‘"puppy"
and "'pesrt" ('necun' = doggie) alternately, alongjwith é "ﬁqg %qy"
('ras-ras' = woof-woof).

This is evidgnce that an undifferentiated set can be brought into
piay by anxlstimulué bearing but loose resemblance to some basic chérac—

teristics of that set. The set for the word 'puppy' is a loose, un-

differentiated set. The word 'puppy' designates all four-legged ani-

mals.
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25 months, 2 days. February 22

Mother's Accounts

A. handed me his gocks this morning and said, "my [a'sets"

('chaussettes' = socks). (A. appears to be transferring English plural.

to French.)

The set developed for forming plurals has not yet been associated

with any particular language.

25 months, 8 days. February 28

Mother's Accounts

A. handedﬂme a doll and said,i"here, ga'" (here). Then he hapdéd fathér o
the doll and said,j"here, pu"('poupée’ = doll). But whén father said, . —
"poupée" (doll), A. repeated this word-and poin;éd to his navel;

)
('myn4yun' is the word for navel in Ukrainian).

" The set A. uses for the designation of his navel ('nynuMK'y 4
not sufficiently fixed. It is still undif erenfia:ed._ Similar sounds
- ) " : ’ ~
(in this example, the first syllable of 'poupee') are therefore suffi-

cient to evoke the diffuse set.

x

25 months, 1ll.days. Marchlg

Mother's Accounts

When A. and I play our 'name game' together,  pointing to oneself and-

saying one's name, A. appears confused. He recurrently points to his

" . N
chest and says," mama" (mamma) , \after he sees me point to myself and

~hears me say, "Mamd' (mamma).



It would appear that A. understands the meaning of the word 'mama '
(mamma) as being applicable to more than one person. This 18 in no
way helped by the fact that the parents designate each other as such
in their respective languages, and further, refer to themselves in
thg\chird person singular. This is temporarily upsetting proper

fixation of the adequate sets. !

25 months, 21 days. March 13

Mother's Accounts

A. waa,looking a% a post card, pointed to the pictufe of a/horse,
and said, "moo, moo.” I talked about the fact that i} uﬁ; a horse.
He listened, but said nothing. “/////

'It appears that A. has developed a new set. Although still
quite undiffefentiated, it is a progress from "puppy" designating

all four-legged, big-eared animals. The factor of size seems to

have intervened for further differentiation.

- ° \

26 months, 7 days. March 27 \\

' Mother's Accounts

A. pointed to his cup of cold milk and said to me, "froid" (cold).
. - \ -

Then he pointed to the refrigerato- and said, “"froid" (cold), and

pointed to the kitchen sink and said, "froid" (cold).

e



26 months, 13 days. April 2.

Mother's Accounts )

A. pointed to the tape deck -and said, "mai'Sxk"(‘musiqué' = music),

then pointed to the radio and said, "mai'sIk" (‘musique' = music).

26 months, 25 days. April 14

" Mother's Accounts =~

Cliff and‘thhy were not home when we arrivea._ A. turned to us, ‘and
reséoand with, "ton-ton.t!if'Hema" "(uncle Cliff is not here). He
then feﬁgated after me, "ton-ton t|if Hema sgfoma " (uncle Cliff is

not at hﬁme).

In the car oé the way home; A.; oﬁ his own initiative said, "ton-ton
t!if HEeMa sAOMa ;'(uncle Cliff is not at home), several times. Thegi ‘
to oﬁr amazeﬁent;\he began naming othef uncles: "ton-ton Jules"; o

¥ "tdn-t;n ioseph"; "ton-ton i'dfl" (Michel); "ton-ton sa " (Franqois)._'

‘ (Father'off%n points to and namés these uncles in phétégrpahs we have
;at'home.‘ A. repeats the names after father, 5nd_somgtimes attempts

to name these uncles on his own initiative. They are uncles he has

not'met; but hé has been told twice in the paét week that he will meét

them soon.) . N \

' 26 months, 26 days. April 15 .

Mother's Accounts

A. gaw the clouds and said, “huages." Father told him he»waé correct;
A » s , Ny

and that the'plane was flying thfough the dLbuds. Then 4. pointed to
the sky and siad, “chaud-chaud" (hot). (This is the first time A.

~

. Aassdciated heat with clouds; perhaps he associated the clouds with steam.)
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After fixation of several sets which have an identical property, ..
differentiation of\sbecific elements of the sets will allow the.q;ea—
tion of a new and more differentiated set made up of such identif&ed
identical property. This property is diversified in expérience and
associationé, and leads to higher types of generalizati&hs, This 1is
an example of the level of objectivization as definédiby Uznadze (1966).
Q1d sets are not lost, but integrated into new and more differentiated
sets. Vygotsky (1962, p. 114) also recognizes that "every new stage
in tﬂe development of generalization is builﬁ on generalizations of

the preceding level; the products of the intellectual activity are

not lost."

Language Sets ) , -

I agree with fhedadze's (196}) application of Uzﬁadze’s (1966)
notion of set to the‘questioﬁAbf bi1ingpal language development. That
thére exists one set for each langugae consisting of speech apd non
“speech components, and.that suech language sets originate from a common
state of mixed speech appears to be an adgquate'intérpretation. My
model, however{ iﬁtegrateé one further cbmpénent: thé underlying set.
‘.Thié set is the result of the.suﬁdivision of the speech component of
each language set into a;tive and passive kgohledge. Passive know-

v

 ledge common to all sets is contained in an intersecting set, the

-

underlying set. The existence of the underlying set aﬁpeared'to this

writer in two different forms.

£



The Underlying Set. It was realized that meaning must flow laterally,

t
unimpedéd among language sets. In examining Imedadze's (1967) example
and theoretical explanation of alternate actualizatiom of languages
. »
in the child of her study, I came to the concldsion that it was un-

realistic to account for the child's answer in a language different

from that of the question solely on the basis of alternate actdalization.

of coprse, Imedadze rightly asserts that from an identified non speech

-situation flo,‘.*we selection of the use of one set over another, and,
theref&§e5- j;analyzes the influence of the Georgian non speech
~in triggering the adswer in that language. She

“ffaccounc for the situs of the Russian stimuli. I

.

contend thef“ﬁﬁ%gpitus ofireception is located in the underlying set
common to all lenguages; and thaf the strongest non speech component
will trigger the use of-a particular language s%t That meaning must

flow laterally, unimpeded among language sets was seen -in my observa~

tion of . Andrew.
%t

v

25 mOnths: 1 day. February 21 -

Mother's' Accounts

As father was leaving his morning, A, sa%d, "bye-oye; maman.' (mamma).
. - . e o
I corrected him with "nana " (papa), he then said, "'dedi."

This is proof of transfer of meaning among language sets. A.'s
. : . ' ’// : .
mistake was quickly corrected i1 a different set (mistake in French,

LA ; ) . ]
correction in Ukraidian);&tﬁyh reinforcing- and further fixing the cor-

rect designation in Ukraielgn.. From this set A. immediately drew the -

/
corrected meaning, which he expressed however, in the active knowledge

portion of the speech component of his dominant language set.
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A.'s utterance of the corrected form in English is sufficient proof

that he understands mother's correction in Ukrainian of his erroneous

‘use of the French word. This is proof of the existence of an additional

underlying set which combines all passive knowledge of all the linguistic

Thus, where A. makes a mistake in set I, is then corrected in

sets.
[}

set II, and on his own initiative uses the corrected form in set III,
. .

I conclude that A. uses the underlying set, influenced, for the selection

of an active portion of a speech component of a set, by the strongest
non spéech component, which happens to be the non speech compgﬁent of

0

set 'III.. How else could meaning flow so freely among these sets?
(It will be seen how mofher haé become strongly associated with parts

of the Engfish language set's non speech component.)
The interconnections between the non speech and.speéch Eomponents

of the language sets, and the intersecting underlying set were apparent

.
~

throughout the observation.

2 years. January 20 ' .

Mother's Accounts

A. often said, "papa" (daddy), when he heard father's footsteps approach-~

ing.

This particular example shows the holistic ﬁaturé of set. A stimulus
such as footsteps wmay influence the*éelecqion of a particular language
over another. The use of French was triggered by an auditory'stimulus,

which is part of the non sp%ééh component of the French language set.

i
1
/
/
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2 yvears, 1 day. January 21

Mother's Accounts

A. waved good 'nighc to father from the top of the atairs ‘hnd said,
"bye~bye, 'Si:u " (see-you); ('Sl:u " is a new word spoken in our
presence; 'bye-bye, see-you' 1s said to him upon leaving day care
almost every day)

The importance of the use of thia word in terma of set is ap-
parent. A.'s speech level of set, consistently and daily reinforced
in its active component as‘ to the ritualiatic form of taking leave,
was called upon an-d utilized when a sufficiently atrong non apéech
stimulus (doupled with motivation) arose, namely taking leave of
father.,.":;;,'rhekm.st readily available active apeeéh component 1g that
of the-’&nglﬁs@ set, whick was drawn upon. because it 1ia by fdr the
nost fixed for the purpose.w Uznadze (1966) has established that the P
better a‘aet is fixed, the higher itstfxcitability ac vill be geen -

#

how father has become stromgly asaociated with part:a of the English:lan-

guage set's non speech component.)

-2 ye'ara.r 8 daya., January 28

‘Mother's Accounts ' ‘ , '

Father picked A. up from day care. - As fathei; often “cloea, he told A,, ‘
"Dis au revoir." (sA} goodbye' ). A waved to n.ll and sald, "hyeé-hye."*
One little girl rwho overhead t:be I’tench, turned to A. -and said, "Au

revoir, Andwqr." A, acknmtledged her with, " vm\" ('au tevoir - / .

"'-goodbye) ak ; | : - : o )

*Ic cg@% seen at thia point that reinforcuent of one set with-
in the context of another. (A. s'peaking in one lmguase and being rein-



forced in another) does indeed achieve a certain ﬂggree of fixation

a

which expands the underlying égt containing.passive knowledge. This
set is flexible gnough, however, to allow for immediate laternl traasfer
with the ianguage sey’used to execute’the request. Unfortunately, the .
deéree of fixationlin not sufficient to produce an automanic initial

response within the same set framework.

/
' [

**The Frenéﬁ word "0o'VWA " ig5 the active response to the injection

/ -

u

of atrong French stimuli (non speech and speech) by the French speaking
“liutle girl. A. receives, once more, the stimulus in his underlying
set and draws on the active knowledge portion of the speech component

of the language elicited by the strongest non speech component.

»
a2

v

25 months, 7 days. February 27

Mother's Accounts , j—

" In the kitchen' I was at the sink, A. and father were seated for»v
.suppef; Wanting some milk and pointing to his cup, A. said, 'ny

2" Monowno = milk). Father looked up at A., and immediatel)} A.
qaid; my Je" (' laic‘ =,m11k) |

This is another example. 6f the influence of A non speecn com-,

poment in triggering the use of a language set. Again, 1he nolistic
nature of get i{s seen through che diversity of stimuli 1nfiuenc1ng lan-
gudge-selection.‘ Heré, a sinéle.questioning look is sufficient. ’

,
) * g -
. 4
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25 months, 8 days. February 28

Father's A&counts

A. would not repeat any French with referenée to his music box.
Mother exclusively acqﬁainted A. with the use of the music box.
Previous to this day she had been the only person-element of the non

-~
speech component of a language set with reference to the music box.

26.months, 25 days. April 14 .

Mother's Accounts

-«
We were driving to Kathy and Cliff's. We had net told A. where we

were driving to. %glf way to our destination, A. recognized the route.

He became very excited and began shouting, "ton-ton  tlif " (uncle Cliff).

He also imitated Cliff's hand movements by swinging his arms in the p- -

o
ticular manner, and recalled Cliff's,most prominent words, "oh? boy -
oh, boy." i

We recoguiée the holistic nature of set. There exisf a number‘of
interconnectioﬁé between non speecﬁ components. In this é’fﬁple'we see

the person associaé}d with location, mannerisms, and expressions.v

# i L

2

Multiple Fixation. As a resuit of the very unique conditions of:
the environment of my child, ic quicki&?occu;éd tb me that reigfbrcement,

M . ’ . i L * . »
as practiced by both parents, is a;notioﬁ‘different from repetition as

envisaged by Uznadze (1966). Insééad of fixing a set witﬂin a liyguistic‘

centext corre}ated with that set, the fixation takes ,lace within\che
v l, . x\w"

context of a diffetent linguistic Eet. Fot Imedadze (1967), fixatiorr

” o

J‘\
1n whac I have termed nulciple fixption Hultiple fixation creates

4

-

LA
2
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certain results which are matter of fact and have been observed. ¢
facts can Qe most satisfactorily explained through the underlying set.
Multipl; fixation appears to not only deiay progressiéﬁ of the
active elements of the speech components tpward autonomous functioning,
but also expands mixing of the active elements. If we acknowlédge that
A. understands all three languages, and knows more than he caa say, than

a set containing his passive- knowledge (meanings) must exis. Muitiple

Y
24

V/ ‘fixation also debasls the associatfon between language and person and

renders reinforcpmeni wi;h&n ‘each language set ﬂbre difficult. The

- process tq connect theﬂb meanings with their verbal shells (the words

\in the actlveaporhions of the sﬂeech components) is thus hampered: A.
~~ B (/

dwella‘upon the meanings in the underlying set, trying to draw upon the

Mmost readily&awailable active elements according to ‘the strongest non
;L
J

speech component.

P
¥ . ,)

One of the best examples af the effects of multiple fixation is

{. the following N v »

2 years, 8 days. Jaauary 28

. -
Mother's Accounts

A. hurt himself; came to me and said, "5&56" (sore). I asked, " byGa ?

“Tu NAew GyGy 1 (A sore? bé;youvha§e a sore?). He immediately
rantx»father -and said " oyca" (sore) E;ther asked ”Tu as‘un bobo?"
(Do you have a sore’x A. answered "un bﬂto" (a sore). He then -
returned to me and sa1d¢ "un dyca'; (a sore). I then said, " Byﬁaa

”TH naew 6y6y. (A dﬁl‘ 'Yod‘have a sofa ). A. reg}ied "un Oyﬁa"

l(a soqg), and ran off. (This is fie fitst time A coupled "un" with

"bobo". It is interesting to note that A. also paired Frenph "un" with

r
~

. <
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Ukrainian " 0y0a" ; Ukrainian does not possess articles.)

This is a direct result of multiple fixation. We see the effect
of reinforcement of a set in the context of a different linguistic set
through acknowledgment and repetition in that different language. Mul-
tiple fixétion'appears td hamper the speed of differentiation of the
different active knowledge parts of the speech component of each l
guage set. | - # iv

A.\'s 'hurt' drew an initial reaction, an uttetance predem

by one specific set. This set was reinforced, and better fixed, with-

in the same context by the mother. 'From this point on, we see 'a marked ‘ ~®
%J B

departure from Uznadze's v(1966) notion of repetit_ioniﬁ.» A. communicates -

<]

his experience within the context of his reinforced set to father who
4 : :

proceeds to fix such experinece by positively acknowledgi'ng his under-
, , -

standing of it, but unknowingly displaces the whole linguistic bg%fit : (

K 9

system:. . A. immediately draws upon father's linguistic _set‘ and x'eblies

of the additionkl reinforcement by creating a multiple acknowledgment

in same, thus transferring laterally the experience already fixed twice,

4 \

into a second linguistic set. These sets have now effectively inter-
sected, in that the same experienee has 9#1 evoked in both linguistic

sets and acknowledged in both linguistic sets with ag additional cross-
L . )- ‘

acknowledgemnet. Hultiple fixation has taken &ece from which results

the hy‘brid "un 6y5a " which combines bcth lingﬁiszc sets at the inter-

-~

section ef the active knowledge portion of their speech ‘components. -

. B i .
Throughout. the observation, the progression of the.effects @f mult- "
iple fixatdon was apparent.
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*62 years, 2 days. January 22

Mother's Accounts

We were out for a mid-afternoon ride, and while looking out the car

‘window, A. saw a dog running down the sidewalk; he pointed and éxclaimed, -
"ti'fjé"('pecit chien' = small dog), after which his father answered,

"Oui, c'est un petit‘chien." (Yes, that is a small dog.). Again, A. -
said, "ti'[jE" ('petit chien' = small dog.), and imitated " hav hay"
('rap-ras'=woof-woof). I interjected with, " Tax, To necux." (Yes,

that is a dog.); A. repeated, "necun " (dog).
[

2 years, 3 days. January 23

. - P o ‘.
Mother's Accounts _ " S

U
7

Father took A. out of bed Kthis morning and brought him into ouf &Kqu

’ N

- - " ‘ - - .
where I was still in bed. A. caught sight of me, pointed and said, ft‘;(m,a_na’f‘
' . 4 » TS :
(daddy). Father said, '"Non, c'est maman." (No, that i{s mamma.); A. &"‘y;ﬂ‘ )

repeated, "maman" (mamma). ‘I said, "mMama" (mamma), and A. repeated,

'Mama " (mamma). T ¢ ‘ 4 t.

2 years, 11 days. January 31 -

Mother's Accounts

“A. was off to bed with father, and yelled to me, " 'ba:oitf" (' aoGpan iy’ =
g@d nightl). " Father said, '"Dit b.onne‘nuit‘, maman.' (Say good night to
mamma.); A. r»epeiate'd, "ad'ng_‘i , maman" ("bonne mﬁ:@t'ﬁ = good night, mamma).
Then after é short pause, he sai‘d, " on'mLi,' mémai_l" ('bonne‘nuit:" = }

good night, mamma).

wd N



2 years, 14 days. February 3

Mother's Accounts

. \
A. came to me, hands on his bottom, and said, ''un Oy6a-" (a sore).

1 asked him, AHgpinHOo mae 6y6y 7" (Does Andrew have a sore?).

He answered, '"un Oy6a'" (a sore). (He combined the French article "un

(a) with the Ukrainian word\"éyéa" (sore).)

2 years, 16 days. February 5

+

Mother's Accounts

Father put A. to bed; every?*ﬁug €gther said, "bonne nuit," A. replied,.

¢

"ba:nitf " ( 'goSpamiy'= good night). . <.

2 years, 18 days. February 7

“Mother's Accounts

A. ran inko the wall this evening, and said, "un 6y6a" (a sore). I'
asked, "ByGa? Tu maew 6y6y ? Moxawu mewi-" (A sére? “Do you
have g4 sore? Show me.). A. aﬁéwered?'byﬁa" Father asked. "un bobo?
Tu a ﬁn bobo?" (a sore? Do you‘have a sore?). A. ans?gred, "un Bobo"
' r ’ B '

(a sore). '

2 years, 20 days. Febtuary 9

- Father's. Accounts i

‘—I 4

- : Ny
£ Approximately.iorty-five minutes ‘after mother's departure, A. went to

‘ t, - 3 LTI - ~
o the. window, raised the curtain, pointed, and said "mama" (mamg)
}?“ r - : ’ N .



Although it would appear the ident%fication of the person with the

a

language exists in A., it is being strongly debased because of moltiple

fixation. The parent is still a strong non speech element of his/her

language set: when there are no other direct external stimuli directed -

at A., this non speech element determines his use of a language. However,

as multiple fixation occurrences are increasing, each parent is becoming
more and more associated with parts of both his/her language non speech
component and with the English set's non speech component This is fur-
ther aggravated by the use of English between parents, which accounts for
each parent becoming 1ess of a strong non speech component of his/her own

language. ' .

2 years, 16 days. February 5

Mother's Accounts

While alone with father in the kitchen A, handed him his empty cup, and

asked "more." Father looked at A. and remained silent; A. immediately

o o “‘g" S ES
dko" ('encore' = mote). i : ST

said; o" ('encore # more). Father b':d, "encore?" (more?). A.

answered, "

The benefits of not acknowledging linguistic references?which iie
outside the Set can-belseen'in this example. When acknowledgment is

not obtained by A., a situation of need is created which forces ‘the
. /

4

appropriate 1anguage set into play, leading futther through thekexercise

~~

of will to fulfilment of the purpose. This is a good way to avoid mult-

1p1e fixatiqn and further limit the parent to the non speech component

'of only one language set.

’
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in English, each individual muppet. A. did noﬁ‘ésk is question in °
!? -Frgnch or Ukrainian, bit continued whth dhyzfdat" (who's thaté .

2 j¥ars, 2 days. Fbruary'1l®
MOJher's Accounts ﬁﬁiiJ. o . ?a }
Wiéh every little Wnock or bump; A. deég’fﬁaﬁin , saying either,’"un v
OyGa " (a sore) or "GyGaf' ([a ]sofé), insisti that h;s'ihjury.be  :
kissed; | | f
2 years. 23 days. February 12 | / T

/ Father's Accopnts ﬂ |

; A; sqid, "ﬁére,"”sgveral'times today, wﬁen é‘wa téd more fééd and f
Juice. Tg&ard thé end of the day he‘once;said;';ﬁg?é Ci&" (d;ihé). |

‘/’ ‘ "”: | |

/

/

-

;
/

/

/

2 years, 21 daés. February 10

Mother's Acconnts , o )
T L ' A N
We turn on Sésame‘Stregt two to three times a week for A. to watch, but

he has never shown any real interest, except for the;occasi%nal glance

Today,

\

Sesame /Street with great ipterest. He would point and ask, "huz'dat"

(who'ﬁithat?). Father and mother both would respond by asking the same




—ﬂother»s—Accounts ‘

3

\

\
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\

2 years, 27 days. Febru\ary 16 ?
: .

Mother's Accounts

\

\
A. asked me fz‘ "pomme " (\apple) while the three of us were seated for

supper. 1 ask "AHApiHX(O Xo4e AGAy4HO 7" (Andrew wants an apple?)

he answered, " \:me" (apple) I repeated my question, he answered,
\
"k ('ﬂdnyyuq' - apple) (This word was spoken for the first time.)

~

. : .
. : I

25 months, 9 days. March 1 |

Mother s Ar.countq -\

On his own init ati\r A. said ".',qodpaHM, papa" (g&»d ‘n;lght, daddy) ,-

to father at time)

25 mnthn,; 10 days. chh 2

‘Day Cnre A—ccounts

A.'s shoe c;ame of'f brought t to me and said, "my shoe off."
A.'s nglish language set is more fixed mnd more differentiated
with respect to structu e and gr r than tbe Ukrainian French
language //sets, He speaks up to three- word sentgncea in English but
not in Uittainian or. Frenth. . - o o
' . - | \‘\ . :

i o X% } \ '

25 monthsJ 19 Aays. March 11 < , Y




D

- sentences free of mixing. ,Motivation'is lacking

‘25 months, 22 days. March 14 o o N

/ .

he spoke only French. ) ' ‘ -

It appears at this time that English is the predominant language.

Less mixing occurs in its use.. The reason why there 1s more mixing

within the Ukrainian and French langugge»sets may be due /to the fact »

-

»

that a common distinct language is used by the'parents tz communicate
with each other: English. Thus, it appears less important to A. to

pfoperly briqg forward actively totally cohesive Freyich or Ukrainian

D
2,
e

for ‘the productibn

of speech wholly within ene linguistic set. A.'s use lof language on

.

this occasion proves that the required sets are present for identifi-.
cation of requests in all three languages, but_part of the French and

Ukrainian sets are becoming more‘pa;sive as a result of multiple fixa-

tion.

Mother's Accounts : _ - ' : ;

25 months, 1 day. March 21

vaaS“changihg A.; he put his hand on his bottom and'said, "je“,

('derriere' = bottom). I said, "Tas, gynua." (Yes, bottom.). Hg

laugh@d?}but;said nbthiﬁgﬁmo;e."(A. bcgén to say "je" in this egpnse
N d .

: approximately two weeks ago to. father. This was thé first &ime he

N 4 /
said it to me.) -
. ¢ . PO \ .

Y

Mother's Accounts

A.~§o£HCed to fg:her'svcigaretfe gg&ysaidg&fétfétéf(hbt). [Fgﬁher saiﬁ,‘
"Qui, c'est. chaud." (Yes, this is het.).f_A.;réﬁeaﬁed;>9cha§d_" He 
*g .;'7 . ﬂ .; R . o < ’
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¢
walked over to me, pointed to my cup of coff‘ee, and said, "at at'. (hot).
I said, " TaW, um Hasa rapaua; ue rapade.
(Yes, this coffee is hot; this is hot.): He repeated, " ﬁatfe " (hot).
- 26 months, 3 'days. March 23
Mother's Accounts
A. pointed to the image on the T.V. screen and asked, "ke'sa"
('qu'est-ce que c'est, ca?' = what's that?). I translated, " lWllo to?" . :
: - :
(What's that?); A. repeated, "t5't3' ('wo To?' = what's that?), and im-
..mediacely‘answered his own question with, ~"aueo" (car). He then laughed
~and said \"tb'to auto (up ro 7' = what's that?) (' auto = car).
(It would appear that A. was aware of the similarity among the sounds
and found it quitefamnsing.)
. L e
25 months, 23 days. April 12 “§ : ( “,
Mot:l\er's Accounts | £ s
.Just .as I was i'eedy to pour milk.into A.'$ bowl‘“of cereal, he emphac‘ica‘lly
said, "no, monouxo" - (milk). After a few spoonsful nf‘ dry cereal, he
,. demanded, "lait! lait!'" (dg@c' ‘milk!). ‘I asked, " Tu xou4sw Mono4yHo?" : A ’
(Do you want milk?); he answered, " xOuew mManoyHo " (want mi‘lk).
26 months, 27 dalsi_. April 16 . | - - |
' ' Hot:her 8 AccOunts | Y © §
When playitlg alonk A. speaks up;A) four—word English—only sentences. ‘
”When mixing Ftencl\l Ukrainian, and English (English being predominant), g
he speaks up to six—-word sentences. | | ;.;;
N ' "' . . g
- %




When ¢t three of‘us\ste together, he tends to mix all three languages

(Frencﬂ being predominant), speaking up to four-word sentences.

He also tends to mix all three languages when alone with either mother

or father.

— A

When mother is alone with A. for a long peirod of time, Ukrainian begins
to emerge as dominant, and French vocabulary decreases.
With father alone, A.'s French not only increases quantitatively, but

Ukrainian frequently drops off'sltogether.

26 months, 28 days. April 17

\\'

\ Mo‘ther' s8_Accounts.

‘The three of us were together all day, A. spoke to us id hybrid sentences:

Frenach predominant, next Ukrainian, little EogliSh.

Three-w rd combinations that emerged today were: "baby .ale Maymu "

(baby [has al dirty ball) and "'ram mn~u4u, 1a" (there [is the] bally

there). - ) — . A & ;
i : - :

g‘ ’ ~'§:‘: P R

The English language set clearly shows less mixing than the Prench
N ?I" " l?
and kahinian sets. Howeverg when selected stimuli (resulting from the

“

isolation of A. with one parent) influencing the evoking of either

Ukrainian or French are directed at A. for long periods ot tiue, A.'

responsgs are -ore and more restricted to the context of one of’these
l . .

language sets, with Iess mixing with the other language sets. The fact
that longer sequences of streams of words are produced by A when mixing

all three languages (English being‘predomiuanc) 1néicstes that. one, the
' active elenents of the speech components of 811 of A ‘s 1ansuage sets

"4

-

,.
W
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do not yet function totally autonomously; and two, multiple fixation
appears to be not only delaying progression toward autonomous function-

ing, but at this stage even expanding mixing of the active elgments.
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\ _ - CHAPTER V . « ot

CONCLUDING STATEMENT

The purpose of the present study has.been‘cO of fer a'cdmprehensive
model cépable of aCCountiﬁg_ﬁor and interbreting t . acquisition of multi-
lingual speech and language inter;ction in early rhildhood. This thesis
discussed the significance of language and he géneral problem of speech,

P
The adequacies and inadequacieé“of prominent theoretical frameworks and
models by which, to study the question of child speech acquisition were
reviewed» It was determined that on:;area which holds promigse of further-

ing our understanding of the .general problem of speech and in which “1ittle

attention has been received is the specific case of multilingual speech

L]

- acquisition. It was established that Uznadze's (1966) notion of set

"coupled with Imedadze's (1967) application of this notion to child bilin-

gualism is an-adequate basis upon which an extension is péssible to better

explore child multilingualism.

The observation of the speech acquisition of my son basically sub—

~stantiated Uznadze's . (1966) nocion of set. The observation illustrated

the holisitc formntion and funcuioning of set at the level of impulsive
behavior (non speech. level) and the level of objectivization'(speech level).
It was seen how rdﬁetition}fixes certain segments of reality, and that

the better a set is fixed, the better the chances for mulfiplyingjthe

g 6pportunities for objectivizacion, 1dentificétion,,'nomination, and

¢

exercise of will. It was seen how the development of set pypceeds from

a diffuse state to a differentiaced state, and thgx old sets are not lost

buc rather integrated inco new and more differentiated sets,

9y
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The observation also substantiated Imedadze's (1967) application
of set as an interpretive\tool'to examine child bilinguali;m., This
writer agrees that there exists one set for each individyal lang .-,
each consisting of non speech and soeech components, and that suc

language sets originate from a common pool of mixed spegch. The model

-

h!g writer has constructed recognizes that the speech level of each

language set can be further subdivided into active and passive knowledge.

(8

Active knowledgefunctionsautonomously within its own language set,

A - “
and passive knowledge is contaived in an underlying set which intersects
_with-all language sets at their speech level. The exiotence of the v

underlying set was demonstrated through examples illustrating that mean-

ing nust flow 1atera11y, unimpeded among language sets, and that fixa~
tion of a set does not always occur wholly within one f&nguage set as

Imedadze contends ‘4

In applying my model to the observation of the speedh acquisition
ENRN ‘\ f.-.

of my son I was able to more completely account for and interpret ‘the

I's

development of three languages and their interaction. From the observa»

v

*tion data one sees that A.'s use of English as an indepquent set. suffers

»

ltgtle mixing and is in a position of dominance pecausqgless multiple ‘
‘ .
fixation exists for it; and when multiple ﬁixatipn occurs within the

- .4

context of the two other 1anguages, it favors Bagltsﬁhbeeause the parents

N »

as well as the multiple fixation fact itse&f .are more and more integrated”

. in the .non speech component of the English set. In this way multiple

fixation itself becomes a n%n speech component of gle English set.
/ . i

A E

o A
i
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; n o
':ﬁ; - Whenever A. uses Ukrainian or French, however, great levels of

mixing are evident, but only in multiple fixationgiettinés (which
happen to be the"most predominant settings). On rare occasions when

one parent spends n‘considerable amount of time alone with A., A. can

-

.be brought back to an active participation in that péxent's languaggfm{ B “iﬁt
weet (Qith a tapering. off occuring nf thnt parent's non speech multip%g | L
- fixation'inflnence)f A;'e‘language for that parent thenienovs consider—
\"”, ably less nixing.. Unfprtunately,vthese,noments be‘pl tare};French and -
‘ Ukrainian are developing almost exclusiVely withinf:§i contert of the .

underlying set. As well, in this particular study, the parents them- .
selves have begun to be integrated into non quech components of ;}; L

g” e R Pal
several sets. Thus, Ukrainian and French are beconing more.and moré€:

C passive. ) ‘ . o E? ) '.\ | “’
. “ . :
A supplementary elenentqnccounting for the Hkrainian and French
. , - . )

_sets becoming more passive is the efement .of motivation‘(need) which

it must be remembered ie;'for Uznadze (1966) 'pne of t:‘ . - % ;
tioné to the formation cf sq&s.‘ ‘The fac! that A.'s parents‘comngniChtef: 5;';fq

o v o

. vith each other in Eng and acknowle;gg A. in any Yanguage, lessens . ,_L,:;
A.'s need to properly :ffff§¥§rwnrd actively totally oohesive aentencesfv 'f,.;‘ :
free of mixing. o -‘pr "3 fa “'i& ) L fi‘u f ";_ | .

e;f L Althohgh the French and Ukrainian sets are ‘.coning more passive, L

it ighinteresting to note . thét longer streans of vords forming comp— SR A -fff

rehensible meaningful sentences are achieVed in nixed speech than iﬂ

Q'

*?"'A. 's best set- English. This is but further evidence(gf the‘existence

- and composition. of the underlying set. ‘ S _f,' .
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'I‘h?e; proponents of thevone person - one language principle (Ronjat,
1913;‘ Pavlov_itcn, 1920; Linpold, 1939-1949; Bain and Yu, 1980) are
essentially correct ‘in asserting that one of the most important
stimuli acting upon the fermation of separate lingui'stic. systems is

the.const?nt association of one particular person with one part#cular
. ‘ : g
2

Py

8 l.an‘guage\’: Al at a cursvy glance it would appear that this
. N : .

»

p‘rinciple'is ed by the parents of the child in the present

YL .
stwdy, fuhdainentaﬁ departures were taking place. More precisely,
';»‘ ,.,“v"
althow patent consistently uses only one language when speaking

Ad'irectly to Yhe chi—ld each parent int:.rvetyes in the_non speech level
R

‘of t:he -other, 1in-guistic,8eta by Mstantlgeinforcing utteranges with-

axr
in. cheue sets. Although the child magy qot: b,e &ns;ioual’y ,aware éha?
é' .

g k)
h *bei ?d tood in'y 1 ther rh‘ ch h
e is ng uflderstoo nnsg anguage ‘othe an : ope gég w e

is being spoken to, it is evidgnt that&:,.is acknowleéig&ing such constant '.

- ¥

o reinforcé’ment. He is mostly using theas’ﬁeech of h‘is ﬁﬁesémfixeg language

@

’ >

F)

i

_—t X : Lo

e ‘The findinga of this study imply that; ro‘utine% in‘ tl-?.ﬁone s that

5 . N R

., Set. Multiple fixation leads to a‘decrea‘ée in the imporme of -the
: ELT o

surrounding stimuli and a lack of moti‘l% Qn with respect to the ex-

o clusive use of particular languagq,s,;h" ears ,to delay the foruacion

. R
oj agtononioua languaga systens. s

h -
T, strictly adhering to the one berson « one lanbuage principle,
- shOuld be a pr'ioﬁty All extra contextual stimu relating to a

‘a

) particular language should be kept as much as possible soley within-

e t:he frauework 'of that language. Isolating each language set as a total

~

‘ whol"e for apcial-cultur@ experiencés ahou,ld lead to bette\: qualitative—'

1

&evelopments vithin each langnage set and exeelerate ‘the formatipn of

' .. . o

autonomoué language systema Theaq ,ideas can be aeen in F BAL ' .
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The preceding Figures 11lustrate the three stages in the evolution

. ;/of multilingual apeech acquisition in early child/hood. Having observed
' o /

F

&'?

“,‘ L

, .iation, howeaer ;nbrie g B

the multilingual speech acquisition of my son from age two years to two

yeat'ii, three months, it 1s my contention that between the stage of mixed
o/ . :

apeech and the stage of fferentiat/ speech systems, there exists a

stage in which languages interaect.;ﬁ Language development is a mal
¢ / : -

proceaa, and the evolution from a mixed stage of speech to a different- \v# a
iated stage is not completed auZHenly. . - )w’, NV o W v
On the baais‘of set, my model recognizes the evolution of multi- o @ 7

pool of mixed ,teech from which alﬂxtterances a‘szg drawn followed b)‘ ; K

i ~-,

a stag&;( of different::l.atio:i> during which. the different languase sets

emerge from the common pool ‘of mixed speech. At the onset of different-
\ Ve E

e eleﬁents which oonhpoae a language set are

-

) clearly separate &a" dia-nct from th apondihg~ elements of the other

language sets, that ii, neither non ‘s ch @or speech components .are
-

: clearly ascribed to dne- particular ].anguage 8 t. Rather, they intera!ct.

Aa the procesa of differentiation proceeds further, the non speech

| ‘components and active knowledge of the apeet:h conponents becqme aacribed

" ents ia contained in an. underlying aet ~hich interaecta with all lan-
’ guage seta R until autonomous functioning o(f the non smch conponent

i ‘and the active knowledge of the apeech component of each set ia realized /

to particular language aeta, -and: paasive knowledge of the speech eoupon-

<

- = ‘.
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: Ile knew 1mediate1y when be saw the uupped b\irthday gifts thar, he could

2 years. January 20

Mother's Accounts

A. awoke this morning greeq}ng me and his stuffed animals with, "hi,

EY

hay' ju:" (how [are] you?). «

At brgakfaéth. looked overly fascinated with the ‘milk shaking in the

cup when he shook his high chair. . ' . _—
o - B - 3 ]

He finished his milk, tipped his cup upside dowq‘and asked, "o:'gon"

,(all gone?). L) - - s e

He often'sa:{d, "papa"' (dgddy) when he heard father's footstép_s approach-.

ing. T

“a

ey
He kept repeitiﬂz. "hi, MU Juz: (hov[ate] you?) ‘g"reeting various

ﬁhgn he finiahed eating his apple, he asked for "Jabuka" ('ﬂﬁﬂy‘lHO =

apple)- RN

p o ' ( / : ,‘

In the preaence of the guests that wett gatheted at our house for A. o
TR N

@
evening bitthday celeb?ation, A danced: around to mic. He td;ibd to - “

_b.].ow out t.he two candles on his b:l.rtbday cake but was unsu&:essful’ ' S
4’0 N : .

Hi.th each phol:o being taken, he" wuﬁd -onem:ar.ﬂy halt his’ acaehpts at, |

:‘-blaw:lng out- t:he candles, and begin tb clap his hands and say "Jl " (yeee)

LI

He' appeared ta’ be 11"““108 intently‘ to his fathgr & explax&tffons of how /"" .‘
el Ry i < ,

‘ t:o assenble a sgt of blocks thu hecu&so inwlved tin trying to asﬂbmble;’ : 1

ﬁ

" the blocks hinselﬁm,he havdly spoke and did ot tepeat any vordh spoken >

&‘"

(l‘ﬁ only chet/ :iue

e L
N - -
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One of AL 's birthday pifts was a friction-powered fire engine. He
pushed it and expectd it to po onlv 4 short way, but instead, it.

cont inuced to move down the hall a lonpg distance. He was very surprised
and immediatelv began to examine and inspect the engine's wheels. He

was jabbering away incomprehensi’ lv, with the exception of the often
asked,"hwas'det " (what's that?). As muc@ as we tried to explain the
reasons for its self-powered movement, which needed only an inftial
push, A. remained puzzled.

A.'s grandparents called to wish him a happy birthday: He held the

receiver, listened, did not say anything at first, and then exclaimed,
|

L 4

"hi, hi."
(A.'s grandparents call once or twice a month, 'and several times within
“the last five months we have given A. the receiver. It was not until

the last time they called, January 2nd, that A.'finally said something:

"hi." Previously he only listened with a very serious and contemplative

-

expression.)

2 years. January 20

Day Care Accounts .

Andrew had.a ball and while throwing it he "appeared to say "teacher
here." He says,'her:" (here you are), when trying to g.. another
child's attention.

He's very physicallv active and runs most of the time.

A. said '"cookie" and ‘birthday ";

"'dorsiker" (Dorothy, 0.K.).

"

A. says:"hi, Mary," "puppy," "cow," and '"cat.



Lf someone else has a toy and A. wants it, he says, "L want it."

If he does not get it, he lied on the floor, kicks and cries.

He has ",.buv,uﬁ to hit other babiles when he does not get his way.

A* loves to talk and make sounds, although we cannot always distin-

guish what he 1s saying.

Whatever he is playing with is '"mine vad ¢ oone of the other child-
ren tries to take it, he tells ther 'nn' - a'e"
He is very curious and will often . i, ''"wo et " (what's that?).

He can identify pictures of "puppy,' and that puppy says "wof wof'

(woof -woof) .

He can say some of the children's names: "Mary," "Derrick," '"Shantel,

"Sa:n" (Shan), "Trisha," and his own name "Andrew'" and "Andew."

" "

A. said,'”yes" and "two.

He loves to climb in and out of boxes and says,''peek-a-boo."

A. understands most of what is being said to him and often ‘tries to

repeat 1it.

2 years. 1 day. January 21

Mother's Accounts

A. once again awoke greeting his animails ‘and mé with,"hi, hqy'jﬁ:
(how[:are]you?)..

He heard running water in the bathroom and -said, "papa' (daddy).

A. has been repeating words for several months now, but sparsely

speaks on his own initiative. He finished his milk at breakfast and
asked, "o5:'gon" (all gone?).

He was dropped off at day care, gave mommy a kiss on request, and ran

off to the toddler room waving and saying, "'bye-bye,' all the way.



A, was driven home fromday care by his father, and upon arrival was
immediately seated tor supper.  All the while he was eating, he
chattered away, addressing us alternately, as 1f telling us all about
the day's events: we understood nothing of what he sntd.‘

I Ve A. a cup of juice and said, "Ha, inin o cinl " (Here is your
34,(-0.). He repeated, "cik " (juice); and upon tinishiug his juice,
requested more "cik' . " (juicel).

(Usually, he only says, "re " (eh, eh), when requesting something to
drink, holding his cup in an outstretched h;nd.)

After supper he opened up a belated hirthday gift. He was ecstatic.

With the new guitar in hand; he went over to the sofa, behind which

-

stands father's guitar, pointed and directed a course of expressive

jargon at us. Father took his own guitar and said, '"guitare" (gu’ ar).

A. repeated, "ita" ('guitare' = gultar).

I said, "‘riTapa " (guitar), and A. repeated, "rid‘" (guitar).

They both proceeded to sit dan and strum their guitars. (A. has
often listened to his father play, and always sings along, dances,
and claps his hands simultanecusly all around the room.) Initially
he réfused to hold his new guitar properly becausg he cculd not see
the strings; so he held it flat on his lap, strummed and strummed,
watching his movements, singing along very little. Ten minutes later
when father put his guitar away, A. attempted to hold the éuitar in
proper position, humming the note of éach string plucked, eventuaily

wailing away with strings of "uy:" and "ju:". Then he jumped up and

began walking around the room, still plucking away and singing:

- stopping at one and two minute intervals, bending down and placing his

90
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guitar geantly on the floor, jumping back up, pgiggling and laughing most
heartily, clapping his hands, exclatming," j» " (yea). We acknowledged
his performance with rounds of applause, and he continued the routine
r

for approximately a half hour. He played in the bathtub for one hour
this evening. As usual, he resisted getting out. I drained the tub
with him still inside, and when he¢ realized the water was all gone,

he pointed to the bottom of the tub and asked,">:'gon" (all gone?).

He listened intently to my explanation, but repeated nothing.

A. waved good night to father from the top of the stairs and said,

"bye-bye, 'Si:u " (see you); ('"'si:u" is a new word spoken in our
preseqce.‘ 'bye-bye, see-you'is said to him upon leaving day carec almost
every day). :

Father said, "bonne nuit" (good night), and A. repeated, "oh'ngj "

( 'bonne nuit' = good night). He took his two stuffed animal rabbits

to bed, gave mom a few kisses, and repeated, "ba:qits" (" noBpaniy’

good night).

(Prior to two weeks ago he showed little interest in his stuffed animals.

Now, every few nights or so’he pats them, says,'cnaTuu " (sleep), and
always places them face-down on the bed next to himself. If I attempt
to flip them over onto their backs, he only flips them back again. A.,

himself, prefers to sleep on his stomach.)

2 years, 1 day. January 21

Day Care Accounts

When A. comes into the bde\play room he says, "'hi."

When he threw the ball today he said, "play ball," then "wi' (whee).

i

When he gets angry hbg, throws toys around.

()]



He Jumped off a toy train, bumped his nose, and it bled a bit. Did he

cver cry!

He always has a good appetite; ate his bowl of soup and sandwhich
today, and, as most always, wanted the other children's
A. loves to play; often teases the other children; is very curious,

asks a lot of questions; talks a lot.

2 years, 2 days. January 22

Mother's Accounts

A. awoke and played a bit before breakfast. He spoke the following

English wofds: "hi, hav'ju:" (how [are] you?); "puppy"; ”gj'gan"

(all gone?); "hwas'dat '" (what's that?). (Most every mornipg, A. awakes
speaking English; English is beginning to show.its predominance.)

He walked into the bedroom, rushed over to a sleeping father, and said,
"papa, papa' (daddy, daddy).

He intentionally shook his high chair again today to watch the milk
shake in the cup.

I took A. to be fitted for new shoes. He sat and observed thé sur-
roundings with great interest, but was shy with the salesman. He
wanted mommy close gy. (For the past month we have néticed that A.

has become rather shy with strangers, which for A. is a real change,
since ‘he has always been openly friendly to new faces.) His shoes
fitted, he was placed on the floor; he ran up and down the aisle,
staring at his new shoes. He was given a balloon, and for the duration
of the car ride to the photographer's (fifteen minutes), he tried

unsuccessfully td-blow it up. (He did not repeat any words I had used

in my demonstration and explanation of the art of blowing up a balloon.)
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At the photographer's A. watched with interest as the photographer
prepared his equipment, approximately tifteen minutes. He said

nothing. He neither repeated after me nor th photographer. He was
seated on a platform, and immediately began to squirm and wiggle.

The photographer gave him a stutfed animal rabbit to play with while
trying to get him into a proper position for a photograph. He repeated,
"rabbit!" after the photographer, and then began to say, "Hi, rabbit.

Hi, rabgit." When the photographer was ready to take the photo, and
attempted to take the rabbit from A., A. shrieked, 'no, my; no my,"

and would not let go of the rabbit. ("my" meaning 'mine'). The photo-
grapher finally took the rabbit and played a game of peek-a-boo with A.,
’and the photo was taken. Upon leaving A. said, "bye-bye."

For several weeks now A. has only uftered,"o:Vgon" (all gone?) as a
question; today he spotted an empty glass on the night table, and
emphatically said, "o:'gon" (all gqgei)

We were out for a mid-afternoon fgée, and while looking out the cavw
window, A. saw a dog running down the sidewalk; he pointed and exclaimed,
"ti'ij" ('petit chien' = small dog), after which his father answered,
"Oui, c'est un petit chien." (Yes, that is a small dog.). Again, A.
said, “ti‘ij"('petit chien' = small dog.), and imitated ,'hav hav"
('rap-ras' = woof-woof). I interjected with," Tau, To necan."

(Yes, that is a dog.); A. repeated, " necun " (dog).

A. was off to bed and in father's arms at the top of the stairs; before
anything  was said: he began waving down to me ih the living room, saying,
"'bafqitf do'ba:nit[" ( 'acBpanius' = good night). I said, "noSpaniv"
(good night), and A. repeated, "do'ba:qitﬁj ( 'nofpaniv ' = good night).

Then father said, "Bonne nuit, maman.' (Good night, mamma,); A. repeated,



"on'noi, maman' ('boune nuit' + good night, mamma), and immediately

, |
at terwards said "do'bamnit s " Caotponeia! = pood night))

2 years, 3 days. Janurav 23

Mother's Accounts

Father took A. out of bed this morning and brought him into vur bedroom

where I was still in bed. A. caught sight of me, pointed and said,

|
"nana " (daddy). Father said, "Non, c¢'est maman.”" (No, that)is mamma.)
A. repeated, "maman" (mamma). T said, "mama' (mamma), and A. repeated,

\

"Mama " (mamma) .

Wl ile playing with his animals before going down for breakfast, A.
uttered a string of words in English. The longest combination, we have
heard thus far, was: "hi, hwas'dat, puppy, hi" (what's that?). There
was, in fact, 6 no dog among his stuf fed animals, only'a rabbit and a bear.
A. refers to most evety animal as "puppy,’ even though he has repeatedly
heard the respective names for numerous animals in all three languages.
As A. and I were ready to come down the stairs together, I ready to
count the first s;;p, as we often do count each step: A. said, "'ogus "
(one), simultaneously with me as we hit the first step, and then I said,

1

n8ea' (two), as we hit the second step, but instead of repeating 'gea’

Tpu' (three), in anticipation of
]
| =

as he has always done Before, he said,
the third step; and so'continued to say the number before taking each’
step all the way down to ten. The rules of the game had changed. My
compliments of praise pleased him, as”“was obvious by his squeals of
delight.

A. played withta ping pong ball all around the house for close to an
hour this afternoon; rolling it, b0uncing'it, and chasing it trying to

catch it on the rebound. He finally lost it where I could not reach it



behind the stove; so 1 gave him a golf ball as a substite e owas not
very pleased with the exchange; it did not bounce like the ping pong ball.
He played with it for only several minuLes, and dropped it to play with
something else. He began to play with a toy that if tipped upside down
and brought back to an upright position again, makes the sound of a cow.
One must tilt the object back to an upright position very slowly to drag
out the sound 'mooo.' He oxperimented;for several minutes before figuring
out that he must tilt it‘back up slowly. He was very pleased with the
discovery. ic turned into an amusing game. He would alternate between
tipping it quicklyf "moo' and slowly for 'moooo.' He frequently
imitated the sound, but kept referring to it as a "puppy." 1 spoke to
him; he repeated nothing. He played with the toy for almost fifteen
minutes.

A. and father went outdoors to play. They met a French speaking couple
with their eight month old baby. Father told A., '"Dit, bonjour." (Say

hi.); A. said, "hi." A. walked over to the baby, and father said, "Fais,

" dou douge." (pat gently). A. stroked the baby's cheek gently and repeated,

"dou douge.' (gently).

A. associates 'dou douge' with gently sttoking someone's face as well as
doing something gently or slowly. Later‘in the day A. took four small
stand-up wooden dolls for a ride in a2 wagon. all- around the house, saying,
" aani " (dolls). (Up till now, for several weeks, he had only used the
singular ' nﬂnn'.5 He became very frustrated every time a doll fell off
the wagon and he could not squeeze it back in.among the others.” He would
run to me, whining and repeating, " tata " (dtaté " uttered for the first

\

time; meaning unknown).



R

He enjoys sorting, organiziny, and stacking cans ot tood in the kitchen
cupboards, as well as taking them one by one into the living room,
placing them on the coffee table and then back again into the cupboards.
Today, however, he put all the cans on the coffcee table, and once all
the cans were placed at one end of the table, he began to slide e¢ach can,
one at a time, toward the opposite end of the table. 'Ho carried this
out very hurriedly, uttering a stream of expressive jargon throughout
the entire maneuvre. The only words that were comprrhensible to me were
the numbers "'three, six, nine." It would appear that he was imitating

{
a cashier at a grocery store; we had, in fact, hee}a to the grocery store
just yesterday. He spotted his new shoes in the corner of his room,
pointed, and said, " € £, my, my," obviously wanting his house slippers
replaced with the new shoes (''my meaning 'mine). His physical actions
demanded they be put on his feet. 1 asked him several times, " Xoseuw
HOoCcHTHv HOoeil wepesuyrn? " (Do you want to wear your new shoes?),
to which he acknowledged with only a nod of hié head. I put them on
his feet and he continued to play, frequently looking down at the new
shoes in admiration. |
A. began watching two boys, approximate ages four and five, playing
in the snow outside.o.ur livir;‘g rooﬁx window. The boys were yelling
loudly at each other. A. watched and listened intently, and then broke
out in extremely loud, angry gibberish, in imitation of the boys.
He saw his boots in the hall closet, picked one up, and said, 'shoe,

shoe." I pointed at the boots and told him," 7O TBO1 4o60Tw."



(Those are your boots.). He said nothing,.

A. learued how to wind up his music hox today. He has made the
occasional unsuccessful attempt for several months. Today he dug
{t out from the bottom of his toy box, and on his first attempt,

wound 1t up a bity HMe grinnedwith pleasure, and played with 1t

W

for close Lo twenty minutes. ;S

a0 T g P
Proof that he was delibcrately»searg@ﬁéiijgr the music box was
s LA \\ \

clearly exhibited by gbe,mananfipﬁyhiéh ' was throwing and

flinging things very'H%Ertedlyé;féféthhe toy box until he found

s X
the music box. ) -
A. sat on the couch and clapped his hands every time he wound up
the music box, listening through to the end of the melody, with
exclamations of " jer: je:j." He occasionally got up and danced:

,
swinging from side to side, bouncing, and sliding to the beat of

the music.

1 reinforced his actions with," Tawuw#, HpyTuca.'

(Dance, turn yourself aro&nd.).

He uses his left hand to wind up the music box. While watching

the rotating cartoon illustrations on the box, he would ask, "hi,

hay' ju" (how [are] you?). He dropped his music box to get

his guitar, on which he plucked the strings and sang," u:u:u:ju:jusju:.
He often hears his father sing an English song wicﬁ the words 'passin'

through ... you.' It appears to be A.'s favorite; when he sings,

it's most often in imitation of this particular tune and lyrics.

9/



Ten minutes later he returned to his music box.

A. carried his cup ot juice ever so caretully trom the kitchen

to the living room. Afterv drinking all his juilce, he asked tor
more, " a:t a: " handing me his cup.

’
e would not answer the question T ~xouerr Codne oy Y

(Do you want some more juice?).

-
Within a half hour, while playing with a rubber hall, 1 heard
him saying, "cin, cin " (Juice, juice); € "o iw, in "

was spoken on his own initiative; it was not an immediate echoing).

A. repeated the word ' M (wait) for the first time.

Getting A. to take a nap was the usual ordeal; he screamed and
kicked. Once placed in his crib, he alternately clung to me and
pushed me aWay‘with his left hand. On the first push he said,
"go'; ("go" was §poken for the 1lst time in my presence).

I put two books and a rabb;t in the crtb, which he immediately,
very angrily, threw out of the bed. After getting him interested
in a book, I left the roow.

As always, he jabbered, shook and‘kicked his crib, and screamed
at intervals. When A. is tired he becomes most irritable and
cranky. |

He carri.-d .m for an hour before falling asleep.

I watch-4 hir through the keyhole. As expected,



e layed bimsell stomach lown . remained stlent tor only several seconds,
then bepan sayiag, 'no, no" jumpiag up to a standing position, shaking
the side of the crib, betore laying back down again. He repeated This
several times.,

»

Af ter his nap he was given some juice; he repeated, "merci’” (thank you)

after his father, and atkyju, cin'" ('anwnyw' ) (thank you, juice)
after me. -~

A. saw me open the oven, and on his own initiative said, " 'hat e ™
('fWﬁwﬂ‘H?' = hot). He learned the meaning of this word well when he
burned his finger on a lit cigarette sitting in an ash tray approximataly
seven months ago, this word was one of his first actively spoken.

A. was in and out of the living room while a tennis match was being

broadcast on television. He often repeated numbers andnames that he

heard. . N

A. and father were playing; the ball was spinning on the floor, and A.
said, "'kutsja" (MpyTHTehcR' = %pinning). Father said, "Oui, fa tourne."
(Yes, it is spinning.). A. remained silent.

A. answefed two of father's.yes/no questions with "yes.!' Father asked,
"oui?" (yes?); A. answered, "yes."

1 was sitting on the sofa resting a glass of milk on my leg. A. came .
over and immediately began shaking my leg, watching the’élass. He

seemed pleased at t;e sight of the milk shaking inside the glass.

(Séeing my glass obviously called to mind his experiment the previous

day with his cup of juice. Today's move toward action was intentional.)

Father put A. in the tub. A. pointed at his navel and said, "put ik

('nynyux' = navel). A. looked at the toilet and said, "pipi" (pee-pee).

Gy
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Ao will almost always nav "pipt" dn French, stressing 2nd svlilable, when

'
in tather '« prescace: and oo ! in krainfan, stressing 1st syllable,

when {n mother's presence

{

1 entered the bathroom. A wanted v cup tor his hath, pointed to {t, and

-
* A Y
sald, " ¢ o0 " 1 oasked, " w0 dauiee, M (ho you want that cup?).
- . ,

A. repeated, " 'ajku " C " e, = cap). While emprving cups

oY water in the bath and when the “ath water was drained, A. said,

5:'gon (all gone).

I put A. in his crib, and he said "hi" to his collage of baby pictures
on the wall. 1 said,"hi, Aairtounu " (children). A. repeated, "hi, o

"uiti " (' pitognn'= children).

2 years, 4 days. January 24

Mother's Accounts

A. awoke with his usual English greeting,"hi. hav'ju: " (how[ are] you?).
He picked up the alarm clock in out bedroom, held it to his ear and said,

" 1iK Taw, TiHW Taw " (ticktock).
A. and I played a sort of peek-a-boo game, and he said, "Hy-Hy, Hy-Hy '

(cuckoo); (" Hy-my, Hy-Hy (cuckoo) is what A. and I say when we play .

peek-a-boo games together; it has been active vucab. for A. for over a

month). He also said, " kukikg. " (Possible explanations for " kukiku":

one, A. may have been attempting to say 'peek-a-bao', which I have never

said, but which he hears atéa}cate; or two, he may‘héve been playing with

-

language.)

A. stood in front of the mirror, giggled and laughed while pullihg his

turtleneck sweater up over his nose and down again. This is the first

time I have seen him spen& a considerable period of time in front of «



mirror.

While sitting in his high chair, A. pointed to the window and said,

"puppy."”

No one was outside; perhaps he recalled having scen a dog through the
‘J

car window two days previog;:

Upon father's request, A. gave me a kiss; upod my request, A. gave

father a kiss.

Father's Accounts

A. finished eating and said, ' 2:gon " (all gone) . He then said, "hi

Andew!'" when mother was about to leave.

Al

He/said,"tdo," asking for biscuits. (A. heard the word 'too' spoken

bef&eggﬁpother and father several minutes previous to actively saying

it Hiﬁself.. It's difficult to say whether he spoke the word with
understanding of its meaning, or mérely parrotéd or echoed what he had
previously.heard.)

A. says, "my)' repeatedly when he wants something he estimates he deserves,
or when he is dissappointed, frustrated, or being selfish;(''my" meaning

'mine'). He then throws things away from himself.

2. sa.d, *(“’f " (woof) when I said,'petit chien' (small dog); then

immec {ately afterwards, "hav hay" ('ras--as’ = woof-woof).
He poinred =t his helicopter and said, " kol kol " (helicoptere =
helicopter).

He said,'"hi! to his little dog before picking up the rope and pulling it.
He repeated,''encore' (more) and "biscuit' (biscuit perfectly.
He designated his little dog as,"ﬁqj) hav'("ras-ras' = woof-woof), when

picking it up.

1or-
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He plucked on his guitar and 'sang ' in tune.
He olimbed onto the chair and peeked into a glass to sece whether theve
was anything lett inside. He handed me the empty glass and said,

"encore" (more).

.

As 1 was pouring some Pepsi into the glass, he watched and said, for
the first time, "jus" (juige).

He is very precise in kicking the ball to me.

2 years, 4 days. January 24

Day Care Accounts

A. gets very angry when he does not get.his way. He likes to take toys
away from the other chil&ren and fun off with them. (Perhaps A.'s display
of anger outside the home is partly due to frustration in not being
understood in his use of French and Ukr. His utterances are mixed and
mostly unintelligible;td~unilingual English ;;eakers.)

. ,-\
2 years, 5 days. January 25

Mother's Accounts

A. awoke very cranky; he slept less: than usual.‘ He insisted on taking

his rabbit to day care. We walked into the center where he was immediately
greeted with,'"Oh, what a nice rabbit, Andrew. Kiss the rabbit." A. took
his rabbit and kissed him passionately on the nose.

Today A. spoke the following words to me: "puppy"; "yes" ("yes' was
spoken for the 1lst time ip-/ﬁy presence); "encore' (more); "my" ("wy"
meaning 'mine'); " o:'gon" (all gone); "oopsy'" while deliberarely

falling off his wagon; and " g¢e ' (fe) designating something that was

soiled.

la?
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This evening we visited triends who have a dog. A, was overwhelmed with
excitement! A. was chasing the dog around the house, calling, "puppy,
puppy, puppy-" Fo also said," necan” (doggic) a few times.

Later in the evening when the puppy had retired into another room, A.
asked, " /le necunu?'" (Where's the dog?).
_Uncle Cliff gave A. a cup of juice. When A. finished his juice he said,
"5'gon' (all gone). |
Cliff asked, "more?" A. answered, "more." Cliff asked, "juice?" A.
answered, "us'" (juice). '
After finishing his second cup of julce, A. handed the cup to Cliff and

" (Juice).

said, "more" [pause] "us
Auntie Kathy spoke to A. in Ukrainian. A. understood every request and
physically responded and acted accordingly, and acknowledged her questions

with a nod of the head, either yes or no; he did not, however, repeat or

say anything.

2 years 5 days. January 25

Day Care Accounts

A. won't let any‘other children play with his rabbit.

He jabbers speedily, alot; we cannot understand him. For Jimmy, he says,
< gamiL | |
He calls a doll a '"baby." -

He enjoys music. When playing records he takes one of the other
children's hands and dances around.

A. scolds when he is angry; his two fa?orite words when he is angry

are "no" and 'don't."

He often hides his face in his hands when he has been scolded or when

he is crying.
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2 years, 6 days, January 20

Mother's Accounts

A. awoke with usual English grecting.

He unsuccessfully attempted to fit his lego blocks together, and
became very frustrat‘.:d. With my aid he mastered the task, and then
played on his own for a half hour.

Father brought A. home from daycare, and I arrived home when A. was
being changed for bed. I no sooner stepped into the rcom, and A.
spontaneously broke iﬁto a lengthy stream of expressive jargon, none
of which I understood, with the exception of his initial words ''mommy,
mommy, mommy.' (This is the first time he has called me "mommy.") I

spent fifteen minutes with him, listening to all he had to tell me.

He clung to me the entire time, and was reluctant to be put to bed.

2 years, 6 days. January 26.

Day Care Accounts

A. was being very naughty this morning. As I was scolding him, another

little boy said A. was "a very bad boy." A. repeated,''bad boy."

A

A.'s feelingé are hurt very easily.
We have several round foam pillows which A. enjoys stacking on top of

each other, then knocking them down; the children find this very

amusing and always laugh.

When A. is happy about something, he claps his hands and laughs.
}";, e

SN
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2 _years, 1 days. January 27

Mother's Accounts

A. greeted father at day care with "'dedi 'dedi™ (daddy). He misued the

(give). He said," aan " (give) instead of "Ha (here)

word ' fan
when handing we his cup.

Fathd} was sitting oﬂ the floor, wearing a navy blue turtleneck which
was bunched up under nis neck. A. ran over and began pulling the
sweater up over father's face up to his nose. (It would appear that
either one, A. recalled his own actions' before the mirror severél days
previous, or two, he associated his ﬁavy blue scarf with dad's ;weaCer;

the way dad's sweater was bunched up may have reminded A. of the way

his scarf is wrapped over his face up to his nose and around his neck.)

,

. 2 years, 7 days. January 27

!

\\

Day Care Accounts

When A. came in this morning, he pointed to the window and said, "snow."

He loves to look out the window and point at things outside.

2 years, 8 days. January 28

Mother's Accounts

Father piéked A. up at daycare. As he ofteh does, he told A. "Dis au
revoir." (Say goodbye.). A. waved to all and said, "bye-bye." One
[

little girl, who overheard the French, turned to A. and said, "Au revoir,

0y

tAndrew." A. acknowledged her with, "5'vwa'" (Caurevolir'= goodbye).

\

While playing with his father, A. éaid,"musique" (music), on his own

-

initiative.

A. hurt himself, camé to me and said, "Cy%a" (sore). I asked,

r

10

[a)
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thyea? Tu macw Cynhy?Y (A sore? Do you have a sore?). He

immediately ran to father and said, "oy a'" (sore). Father asked,

Y“Tu as un bobo?"" (Do you have a sore?). A. answerced, "un bobo" (a sore).
He then returned to me and said, "un tiytia'" (a sore). I then said,

" hyGa. T magw Oyfy." (A sore. You have a sorc.). A. replied,
"un O6y6a' (a sore), and ran off. (This is the first time A. coupled

"un" with "bobo'". It is interesting to note that A. also paired French
"un" with Ukrainian "6y0Ga "; Ukrainian does not possess arficles.)

A. 1ike§ to place the hassock face down on the floor and roék it holding
two of the four legs. Today when he placed the hassock face down, instead
of rocking it, he stepped onto it and began jumping off, landing on both

feet simultaneously, and continued to jump forward a few extra hops with

every attempt.

2 years, 8 days. January 28

Day Care Accounts

A..was not in very good spirits this morning. He was.unsuccessful at most
everything he tried to do, and got very angry.

When I gave him juice and crackers, he said, "'taenkju'"(thank you).

He enjoys watching T.V., especially 'The Friendly Giant'. |

For iunchvhe had a lqrge'bowi of sbup, two sandwiches, and a glass of milk.

"A. loves music and enjoys playing with the Fisher Price Radio. He says,

"rer’i’ou" (radio).
[ ~
He loves to make up songs and sing. o,

_ He was telling us that one of the children was "a;fgan" (all gone);

Cb:'gon'" has been used so far only in conng&tion with objects).

~

1
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A. handed me a toy today and said, "here."
He loves to eat "cracker."

He listens to music and says, "music."

2 years, 9 days. January 29

Mother's Accounts

While sitting in his high chair this morning, A. pointed to the
window and said, "puppy, puppy.'" There was no dog outside.

He saw a tey on the floor and said, "look, look." |

He refused to sit on the training potty. He screamed his refusal

and ran all over the house, answering my question of whether he had

T n ~
.

to go, every time, with,hno
A..saw me put my coat oe; grabbed his coat, dragged it on the floor
over to Sé and exclaimed, "bye-bye!" This is the first time A. has
dragged out his coat to tell us that he,vtoo would like to go out.
While seated for lunch he said "Andrew in context of expressive jargon
(This is the first time I've heard him say his name.)

Later in the day A. sat on the potty, but did nothing. After several

minutes he got offy and as always, pointed‘to the potty and said,

"wana" (feces).

I told him, " Tam Hema wivoro. Tu Ae 3pOGUE HaHY. n
(There's nothing teere. You didn't go kaka.). He said nothing.
svotted his tricycle in the storage room, Pecame vety.excited, and
St “ed that I take it out by repeatedly dehending," ee." I aske& him
se: times, " Tu xo4yew cei# posep? " (Do you want your bicycle?).

Hi~ or v answer was, " ce." I brought out the tricycle.
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A. attempted over and over to get the tricycle in motion, but was
unsuccessful. As in his past attempts, be became‘vcry frustrated,
jabbering in a complaining tone. After a half hour he suddenly left
his tricyle and went directly to his horse-on-whecls. This he
manipulates 'well; he obviously needed to compensate for his lack
of success with the tricyéie. He took pride in 'showing off' his
skill to me. After a few minutes, he,Spddenly jumped off his horse,
ran directly over to his tricycle, énd.squeezed the rubber bulb horn
with both hands. And to his surprise, it honked. He jumpéd up and
down with squeals of joy, honking the horn over and over again.
(He received the tricycle as a Christmas gift, at which time he
unsqccessfully'ﬁptempted over and over to honk the horn. At that time
he Eried to squeeze the bulb with one hand and with both hands. Today,
~ T his first attemp& was with both hands. He was so pleased ith himself,)
jabbering all the while,)
When a friend arrived for a visit an hour later, he immediately went T
to his tricycie to show her how he could honk the horn. When father
arrivediﬁgme a half hoﬁr after, he did the same.
While\hgaing dinner, A. in his high-chair, mother and dad at the kitchen
tablé, A. pointed at our napkins on the table, insisting,''c€€,"” that I
give him one also. I told him, " Toi capseToYKa. Tu xodew
capseTou4Ky?" (That's a napkin. Do you want a napkiné). He repeated,
.\'n 'vetka" ( 'capseeTto4Ha’ = nap , and was given one., A re,pgated the
nominative form " 'vetka' ( Capae113qHaf),which‘was not the form he heard

just prior to speaking; " cépaeTqury " is what he heard. One,either it

is not that the accusative ending is more difficult to learn, retain, or
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repeat, hut rathevr that the 'three word utterance itself is what Is
difficult; or two, the initial émphasis on the word which « - fines the
object is more readily retainable, in this instance, the initial two
word sentence spokep by me. I always wipe him clean after his meals;
I have never given him a napkin to do so himself. After supper he
wanted a box of kleenex. He pulléd one tissue out, pretended to blo&
his nose, walked over to the storage space beneath the sink, opened
the door, and thxew his tissue into the garbage bag, saying, "o,

de " (fe) several times.

2 years, 10 days, Jsnuary 30

Mother's Account

A. awoke speaking his usual English gréeting. He appeared to be most
dissatisfied today. He stood in front of his huge toy box, wanting
this taken out, then that, pointing at I didn't know what. He was
not satisfiedﬁbith suything that was taken ;ut for him. Not until every-
thing was taken out of the box and strewn all over the floor, &id he
quiet down. It was precisely 'everything' that he wished taken
out of the box. While standing at his box, he whined and wbimpered,
and kept saying, " oh' 'dedi ." (The meaning of "“:di" is unclear.
It is difficult to say whether it was his daddy that he wanted, or

“if it meant 'help' or perhaps daddy's help. He uttered this same
éombination on oune other‘occasion, shortly before his second birthday,
at which time he was also feeling dissatisfied and frustrated.)

By evening I was very conscious of the fact that A. was consistently

repeating not just one word after me, but singling out two consecutive



words and repeating the combination. For several months A. has pre:
dominantly repeated only one word in both Ukrainian and French, and
his active Ukrainian and French vocabulary also consists of mostly one
word utterances or holophrases; two word sentences have been most in-
frequent. In English, however, I have heard him speak up to three-
word combinations.

A. insisted on being given a napkin again today, and, on his own

initiative, asked, " 'vetka" ('capeeTo4na' = napkin).
At bedtime I was telling A.," T# Macw OAMH sanuru. (You have omne
rabbit.) He immediately responded with "Asa'" (two). (His saying

"q8a'" (two) here, I believe, was not intended to mean that he has two
rabbits (one at home and one at school), but rather in expectation of
our counting game. The word '0A“H' (one) may have been the key word
to trigger off the association.) Then I repeated, "nBa" (two) and
he said,."TDH"(three). Together we began to count his fingers:
"onuH, ABa, TpH, 4OTHPH, nATL"(one, two, three, four, five).
Then father joiped in_for a minute. He counted A.'s fingers in French,
and A. repeated: "un"; "deux''; "twa" ('trois'); "ket" ('quat ');

p :
"se" ('cinq'). Father left.
There was a pause of several minuﬁes, and A. counted his fingers in
" Ukrainian,' oauHx, nsa, Tpu" (one, two, three).
A. saw two photos of himself lying on &he night table, pointed and said,
"'kKikd" ('AHgpiMHo' = Andfew).‘

Ubon beiné put to bed, A. on his own accord, saild, “tha:pit|" (' nobpaniu

= good night) to me.

1o



2 years, 10 days. January 30

Father's Accounts

A. always catches a ball rolled toward him on the floor, but still has
difficulty catching a ball when thrown to him in the air. When rolling
a ball to him; he stands facing you, waiting for 1it; when it starts to
roll, he quickly bends his knees, cups his hands, and very accurately
cagches it either by letting it roll into his cupped hands or attempting
to scoop it up prematurely.

A. came over to me, and wanting me to accompany him, took my thumb and

pulled on it, saying, "pouce" (thumb). (The reason for A.'s direct

L)

[
utilization of French may be due to the fact that the adequate term is

unknown to him in Ukrainian or English.)

He slightly injyred his knee, came up to me, and said, "6y6a'" (hurt,
sore). I kissed his knee and said, 'Le bobo va partir." (The sore will
disappear.). He sat down and kissed his knee.

\

2 years, 11 days. January 31 . \

Mother's Accounts

A! awoke in a cranky mood. He moaned and gfoaned, and said nothing at
first. Then, suddenly; he pointed to his toy box anq asked, "'tfoto"
('wo Tt0?' = what's Ehat?). (Up until today, he has always pfonounced
‘wo. 7o' as "t5't5." ) 1 was very surprised to hear Ukrainian spoken
first ghing in the morniﬁg; it is rare.

He soon bégan to pick up his animals and said, "Hi, hay'ju: ‘udex:"
(how {are]you?). (I believe he was trying to say 'today'. Upon arriving
at day‘care he is frequently greeted with. ’Hi; how are you today?'

ThiS'is the\first time ﬂe has.attempted this word in my presence.)

-

-
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A. was cating supper and with cvery halt cup of juice consumed, he
repeatedly stated, Yo' gon ot aan(all goue), chauging inflections,
tone, and stress as 3 he were experimenting with the utterance, or
perhaps consciously rrying to imitate the various ways he hears it
spoken at daycare.

He did not care for the food served him for supper, and began whining
and saying, "oh,' dvdi; [anSPJ'dﬁﬂﬁi.” (He was not looking at daddy,

which, leads me to believe that this uttevance is not a reference to

S

"daddy'. A for this utterance meaning 'help', it does not appear to
apply here. T am uncertain as to what he meant to convey.)

A. has become a master at turning the knob on his music box.

We noticed something most interesting today: A. always throws a ball
with his right hand, everything else he manages with his left hand.
He saw a picture of a guitar in the newspaper, which was lying flaﬁ
on the table. He began to run his fingers over the strings, swaying
his body back and forth, and singing away incomprehensiblyl Then he

noticed a picturé of a bird on the guitar, pointed at it and jabbered

away.

A. was off to bed with father, and yelled to me, "'ba:nit["('ngo6pariv '

good night). Father said, "Dit bonne nuit, maman." (Say good night
to mamma.); A. repeated, "on' nyi, maman" ('bonne nuit' = good night,
mamma). Then after a short pause, he said, '"5n'nuj, maman" ('bonne nuit'
= good night, mamma).

A. was playihg ball in the hallway. By accident, he turned up the ccrner
of the rug with his foot. _He bent over and examined the rug carefully,

holding it with both hands, turned uyp a bit. Wi-h, great emphasis he
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exclafmed, "heoobe Pt Grel) ) and again, e, 'I'?!”[p.m:;u-] ARTRETTRRRN

(fe, kaka), There was lint attached to the bottom of the rug.

Before bed Toasked Ao " 1w xoyew nut e oy, 7" (Would you like

to drink some juice?). He turned and ran into the kitchen. T gave

him a cup of julce and satd, "Ha, ciwn ." (Here, [ is some ] Julce.).

He said, "cinw, us" (juice, juice), and again, "Cir, us" (juicv,‘juico).
1 said, '"Tau, ne ciw. " (Yes, this fs juice.). He ran off.

Day Care Accounts

When A. came in this mogning, he said, "Hi, Mary." He then tripped over
her, and saiu, ”whoops.;

He pla%ed quite well with the other children today.

When we put him into bed for his nap, he settled down quite well, but does

jabber a bit before deciding to sleep.

2 years, 12 days. February 1 ,-

Mother's Accounts

A. spoke a new word this morning, "hi;\dé:i‘" (dolly), pointinglft a doll
in his toy box.

His use of "Ha " (here [it] is ) and "apan " (give me ) was correct
today.

He now consistently says, "papa" (daddy) whenever he hears father: washing
in the bathroom, walking through the house, etc.

While A. was eating breakfast, he heard father in the bedroom\just above,
pointed to the ceiling, and said, "papa" (daddy).

Every time he wanted my attention today, he would point to the object of
reference and say, " Puk (look). A. was watching me closely as I spoke,
interrupting with, '"hi, hi." |

I telephoned A.'sgrandmother; I handed A. the reclever, he listened very

& -



fntent v, but satd nothing.  As soon as 1 oretiteved the receiver, he

"

began shont ing, “"hi, he.
k 9

2_years, 12 days. February |1
bay tare Accounts : i
I asked A. if he had to go portv. He replied, "Andrew, pee." T took

him to the toilet, and sure enough, he went.

When one of the other children bumps into A., he looks around and says,
"don't." |
Jilline was brushing her hair; 1 said, "prettv, Andrew.' He repeated,
"pretty, Andrew."

He appears to catch on and repeat different words very quickly.

A. unintentionally knocked another little boy over, and when Jimmy

began to cry, A. patted him on the back and said, "I, sorry."

2 years, 13 days. February 2

Mother's Accounts -

A. was tired and hungry when I picked him up at day care; he retaliated

against getting dressed for home with, "no, no."

1 drove_to university and parked in front of ghe library where we were
to wait for father. We came here to wait forszégger only once before,
two weeks ago. As soon as I parked, A. became very excited and kept
saying, 'papa, papa'" (daddy). After several minutes of waitiné, A.

spotted father running towarc: the car, and began to jump up and down

D
in his car seat very excitedly, shouting, "papa, papa'" (daddy).

By

f14



While watching students walking to and from classes on campus, he
pointed at a group of young ‘girls and sald, "Oh, nice." (This is
(4 )

the first time he has said "nice" in my presence.)

Father's Accounts

A. pointed at my glass of Coke, picked it up and said, "coca' (Coke).
When I took the glass away from him, he retaliated with "my." T gave
him a cup of Coke; and when he drank it he said, "ako 'k, a" ("encore
coca' = more Coke). He was watching me as I lit a cigarette and said,

Q

"fum" ('fume' =‘smoke).

2 years, 13 days. February 2

Day Care Accounts

A. was playing peek-~a-boo, what he calls "boo," around the cornmer with

Jimmy, and said, " I 'si:u'(see you).

He would not let the others play with the ball, and kept insi%ting,

"my ball."

A. was watching T.V. A face was drawn on a head of cabbage; he pointed

and repeated, 'cabbage."
A. loves to ride the small cars we have here. He often waves and says,
Hby‘e . 1"

He pointed to the picture of a horse on the wall and said; "horsie."
Ry
L
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"years, 14 days.  Februavy 3

Mother's Accounts

A. slept poorly last night, awaking and crying several times. He awoke
carlier than usual and really began to shout. When I went to him, he
was most happy to see me. He did not greet his animals. Most of what
he said this morning was in Ukrainian: ' tfota"™ (wo ro?'= what's
that?); "Muu-mue " (wash up ); "ciw" (juice). (A. sought my utmost
attention this morning. It would appear that he also knew how to get
it, by speaking Ukr., which might explain why he spole more Ukraiqian
than usual. His overall behavior may have been the result of not having
been with me very much yesterday. Although, we cannot omit the possibi-
lity that physical reasons could have been the cause of a restless

[

night's sleet, resulting in the need forvmothef’s comfort and secufity
this morning.)

He insisted on being held and carried, refusing to walk up and down the
stairs by himself. I even had to prepare breakfast with him in my arms.
‘He played with his stuffed animals before leaving for day care. He held
them and rocked tﬁem. His expressive jafgon was quite‘lengthy.

He refused t et on the potty and responded with, '"no, no," shaking

his head in negation simultaneously.

YWhen it was time to leave, he did‘not want to go, aud gave me a
‘physicaliy hard time while trying to dress him.

A. saw a dog outside the day care center, and became very excited,

saying, 'mecuu, necuw, puppy " (doggie), several times. After my

verbal reinforcement of the word "necuk" (doggie), A. dropped the word -

'puppy}-and exclaimed, "necun, necum'" (doggie).
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We went to Kathy and Cliff's for dinner this evening. We no sooner
stepped in through the door, and A. began shouting, "necuy, necuu
(doggie), visually searching in all directions. .The dog finally

appeared and A. was ecstatic. Ukraintan and English were spoken among

)

the adults all evening.

From the moment we arrived, A. approached his aunt and uncle warmly

" and made himself right at home. When A. wanted more to drink he knew
precisely whom to approach. He repeatedly gave his empty cup to his
uncle Cliff and asked for '"mor.."

A. often said, "puppy,’ while playing with the dog alone and while
jabbering away with his aunt and uncle.

With me, however, he consistently said, '"mecuu" (doggie).

A. came to me, hands on his bottom, and said; "un 6y6a" ( a sore).
I askéd him, '"MHApiviKo mae Oy6y?" (Does Andrew have a sore?). )
He answered, "un '6yGa" (a sqre). kHe combined the French article
"un" (a) with the Ukrainian word Tﬁyéa "'(sore).j

Then he said, "¢e, Hawna'" (fe, kaka).

I changed him; his bottom Qas red and ;oré.

To&ard the end of the evening, to our great pleasure, he addpessed his
aunt and uncle: '"ton ton tif'" (uncle Cliff); "'fesi" (Ka;h&).-

(A. apparently attempted the French pronunciation of 'CLiff', the‘way
father bgpnounces this name.)

A. had/aicup of juice: he approached each of us, one at a time,
clinked his'cup against each ihdividual'é glass, and said, "cTyw "
(ciiﬂk). (At hame the 3 qf us clink glasses and say, "CTyH " (clink);

and during our previous visit to Kathy and Cliff's, A watched us all



toast many {imes,.but did not do so himself.) A. knew this would draw
a lot of attention. (Father has borrowed the Ukrainian word "cTyw "
(clink) as has Cliff.)

On request in all three languages, A. kissed his aunt and uncle good
night.

2 years, 14 days. February 3

Day Care Accounts

. { .
When A. came in this morning, the first thing he said was, "Hi, Dorothy."

Today when I was changing A.'s diaper, I asked him if he was.wet. He

felt his diaber and said, 'we" (wet).

+ 2 years, 15 days. February 4

Father's Accounts

A. did not go to day care today; instead, he spent the day with me at

university.

A. thoroughly enjoyed the bus ride and walk around campus, greeting .

most every passer-by with, 'Hi, hqyfju:" (how [ are] you?).

With everyone I spoke to, A. would bid farewell with, '"hye, see-you'';
(;ee-yOu is being proﬁounged correctly).

Wekspept sose time visitiqg a friend on cémpus, who A. sees periodically,
and wﬁo speaks to A. only in Ukrainian:' ﬁé ;as showing A. various
objects and nam?ng the?. A. appeared %ascinatednwith a painting qfva
house, on the wall. Our friend would ask, "to ue?" (What}s that?);

A: wOuld‘£epeat, "'fos€'( 'Wlo ue?'= What's that?).

Our friend would say, "Ue xéTa, " (Thi; is a house.);

»

A. would repeat, "xava" (house).

" -
Pl
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After a pause of approximately fifteen ﬁinutes, our friend pointed to
the painting and asked A., "o ye? v (Qhat's that?); A. immediatel?
answered, " XaTa" (house). |

A. enjoyed running up and down the halls in vérious buildings.

He played shy with friends -of. mine whom he had neve. met before.

i

2 years, 15 days. February 4

Mother's Accounts

When I arrived home,A. greeted me with open arms, excitedly jabbering
away, as if trying to tell me all about the events of the day, not

a word of which was comprehensible.

In the evening the phone rang, A. ran into the kitchen toward the

<

phone, and said, npoH" ¢ 'TenedoH' = telephone): (To my knowledge,
A. has never heard the word "¢0OH." It appears to be a shortened
version of the Ukrainian word " TBHQ¢OH" , and could be interpreted

as a transfer from English into Ukrainian.)

-2 years, 16 days. February 5

ﬁother's‘Aécounts ‘
. A. now blows on;his spoonfuls of hot food before consumption. He
either gets his cue from me Yhen I tell him his food is hot, or he
tests the temperatﬁre of his bowl by placing Bdth hands onqthe sides

of the bowl.

Kathy called; A. insisted on holding the receiver, listened, but said

nothing. , ’ .
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.
He dragged his tricycle out of the storage room; ée went through the
usual frustrating routine of trying to ride it. He cannot pedal, but
is improving at pushing himself along with both feet on the floor.

He honks the horn quite often now.

A. listened to several Ukrainian records, to which he joyfully danced

around the room clapping his hands.

A. answered "yes" to several questions posed by both mother and father

today. A

While alone with father inatﬁe kitchen, A.'hanaed him his empty cup,

N

and asked, "more." Father looked at A;:and remained silent; A. immedia-
tely said, "ako" ('encore' = more). Father asked, "encore?" A.
" answered, "3ko" ('encore' = more). .

Father put A. to bed; every time father said, "bonne nuit,'" A. replied,

wba:nit[n ('moSpaHid' = good night).

A, made gréater use of his active vocabulary today.
Théufollowing words werelépoken in my presence:
"Hi, hay!ju:" (how [are] you?)
"Bye; seg—you."'

"5:'gon" (all gone)

""uk" (look)

"ge " (fe)

" HaHa" (kaka)

n necuK " (Aoggié);

"fRat[e " ('rapAve’ = hotfg
"papa (daddy)

"my" meahiﬁg;'mine'
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”nOH

"Tont" (don't)

2 years, 17 days. February 6

Mother's Accounts

A. is becoming very affectionate with his stuffed animals. Today\
he insisted that his bear foin him in his high chair for breakfast.
He repeated my words more often then usual, turning to his bear as
if he was an instructor teaching his student the vocabulary.

He brought out his tricycle again today, and appeared to be less
frustrated in érying to ride it.

He refused to sit.on thé pot.

kOnce, when his diaper was wef, he ‘told me,"HaHé " (kaka). o o
Having his diaper changed is a process he diglikes tremendously; he
screeched all the while. |

After being changed he followed me to the diaper pail, all the while
pointing'to the soiled diaper, saying, "®e, Hawa " (fe, kaka)j .

A. is a Qery messy eater, and food strewn all over his table top and

himseif does not bother him the least bit while seated in his highgchair.

But when he is up and around and ﬁis~hands get dirty, hg comes to me
with,"és," wanting any little bit of dirt wiped clean immediately.

He also stays clear aﬁay frohvhis messy.high chair aﬁd dirty sufrounding
floor space after mealsgiuntilvall.is wiped clean.

A. engaged in picking up,pieges of lint he found by the doorway, and

éarried them to me one at,évtime, for me to throw into the garbage. . .

.
FIN

- R .
Earlier in the day he broke the door to/thgﬁ@ﬁbinet which houses the
. Vi
J

garbage; he had slammed it too hard sq}eral times. I was angry with

.
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him and told him not to touch the door anvmore. He obeyed this
earlier reqﬁest; he gave me the pieces of lin' to throw into the 4
garbage for him.

Father was taping some music; A. loves to sit with the headphones on,
and rock back and forth to the music.

I opened the refriger#tor and A. spotted a bottle of Coke. He had a
temper tantrum when I told him he could not have any.
,A. saw me putting my boots on; he got his snow pants, and shoving

them in my face, said, "bye—bye."

I was block;hg entry into the closet where his boots stéod; he gently
pushed me déide and said, "u:Vv"' (move).

Father wasfleaving and said to A., "au revoir" (good bye).

A. r(@ponéed with, "bye-bye." Father wé}ked out the door, and several

{

times A./said, M5'vwa'" ('au revoir' = goodbye).

t .

A. saw m# cooking, pointed and said, “ﬁétfc" "soon, soog" ("rapaue
hot). ’ said, "Tax’, ue r;ap+v4uﬁ cyn." (Yes, thiS‘iS hot soup.); he
sa%d,"sFon." (It is difficult to gay whether he was attempting to say
the Uk#ainian word 'cyr (soup), ox English 'soup’, or 'soon' for
'soon %e will eat the hot soup'.

For‘seLeral weeks now A. caugiéusly walkslaround the house carefully
holdiné his cup of juice or milk with both handé, taking ever so small
steps.| With this exception of walking withfhis cup, it's rare to see
A. walkingf he runs most of;the time.

A. discovered he can roll the ball down along the -side panel of the

stairway. Father sat at the bottom of the stairs, A. sat half-way up

(six stairs up) the stairway, and they played at rolling>the ball down

the panel for close to fifteen minutes. A. was ecstatic.

»
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A. accidentally pulled apart his toy camper. He ;ook the camper off
the truck, then sat down on it and attempted to ride it around, pushing
himself forward with his feet. He was thrilled.

After his nap A. refﬁsed to eat supper in his high chair. He insisted
on sitting on father's lap and being fed by mother. He sought a great
deal of attention after supper, and‘the three of us played together for
thg entire evening.'
A. fought and screamed, resisting being put to bed for the night, as

though he knew he would be off to day care tomorrow, apart from mother

and father.

2 years, 18 days.' February 7

Mother's Accounts } I
) . 5

A. slept badly last night. He began to cry at 5:00 A.M I took‘himn
 out of his crib, held him and walked around the room, trying to comfort
_and soothe him. I triedlgiving him séme water, which he p}ainly refused
with, "no." I asked, "UWo e? o Gonute? Je GonuTs? Tu maew
6yGy? AH,apiFtHQ maeg 6y6y?" (What is“ it? What hurts? Where ‘does
it hurt? Do you have a sore?. Does Andrew have a sore? )

He answered, ';éyOa, Gy6a" (sore) with his hand on his bottom.

(I only used the accusative case "Gy6y'"; A. answered in the nominative
case "6yba.'")

I changed him and powdered his red, sore, bottom. ‘ .
I walked him again, then tried to put him back into bed; but he shouted <§
and screamed, his arms clinging to my neck. ﬁe‘finally calmed down and

I put him to sleep.

n
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He awoke in a cranky mood, whining and whimpering when I took him out
of his crib. He told me, "yG, tyoa' (sore). T changed him.

He insiste& %p being held while I prepared his breakfast.

When breakfast was ready, T put him in his high chair.

He ate well. |

During breakfast, father phoned. I handed A. the peceiver. Father
said; "hi, hi.'" A. immediately responded Wiﬁh,”hi, hi," smiling from
éar to ear. (Occasionally both father and mother use the Engl. words
"hi'" and "bye'" in speaking to A.)

Then father said, "Bonjour, bebé." (Hello, baby.).

A. said, "hi.'" Father talked a bit to A., then said, "bye-bye." A.
said, "bye-bye."- Fathe: said, "Au revoir, bebe." A. answered,
"Q'VWA;S bye-bye'" ('au re;ofr' = goodbye). (In answering father, it

is difficuit to say whether A. megnt to say "bye-bye' or perhaps
attempted to repeat 'bébe'.) When I retrigved the receiver, A. became
angry and began to whine. Upon hearing me say, "bye," A., too, shouted,
"bye." After hanging up the phone, A. was once again smiling, and said,
"papa, papa' (daddy, daddy).

A. ran into the wall this evening, and said, " un Cy0a" "(a sore).

I asked, " By6a? Tu macw 6y6y? [oHamu meHi. (A sore?

Do you have a sore? Show mé.).. A. answered, "O6yGa." Father asked, -

"an bobo? Tu a un bobo?" (asore? Do you have a sore?). A. answered,
"un bobo'" (a sore). . . : N
A. wantéd some Coke again today and said to me, "un coca” (a Coke).

He said," uk" (look), many times today in trying to get my attention.

o
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A. was on his way to bed. I said to him, " Hawn apotpaniyv nano
(Say good night daddy.).

Father said, '"bonne nuit" (good night). : .
A. said, "on'nui" (bohne nuit' = good night). ‘ o

2 years, 18 days. Februéry 7

Day Care Accounts

Today when I asked A. if he was wet, he correctly replied, "wet."
(To my knowledge this is the first time he has correctly pronounced

"wet.. n)

' "

Later I asked him if he had wet pants, and he replied, ‘'no.

He showed me his new ''shoe." He was very proud of them. Today

was the first time he wore them to day care.

2 yearé; 19 days. February 8

Mother's Accounts

I decided to sit next to A.'s hiéh chair during breakfast this

morning. He flatly refused to eat in my close presence. It was not

until I got up and began to busy‘myself in the kitchen that he began

to eat his porridge. ’

i

On the way to day care, A. engaged himsélf in conversation with
every passerby he spotted through’the car window: 'hi, hgy'ju;"

(how [are] you?); "juk (pause) see" (ldok);v("juk" is a new pro-

nunciation - as compared to his previous "ouk"). (This is the first .

time he has paired the word 'see' with 'look'.)
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A. v ather a kiss at care upon father's request. .
M

a : . . t .
Father said, "au revoir" goodbye). A. said, "> vWA'" ('au revoir'

goodbye), then "bye-bye" [pause] "bye-bye".

Father brought A. home at the end of the day. As they were walking
into the house, father was telling A. that mother was home preparing
supper. As they were taking their coats off, A. said, "maman" (mamma).
A friend of ours stopped by this evening. I took A. upstairs to be
_changed for bed. Several times I‘asked A. to say "bye-bye, Lona."

At every requesﬁ A.‘said, "bye~bye, 'ana' (Lona).

A. and I were alone upstairs for fifteen minutes befére returning to
the stairwell to again say farewell to Lona. Before anyone had a ghance
to say anything, A. said, "bye, 'ana"l(Lona); "bye-bye, 'ana (Lon;).»
I then asked A. to say'fﬂoﬁpaHjﬁh ”ﬂOHé."(GOOd'night, Loda.), but A.
only kept repeating, '"bye-bye, 'ans" (Lona). -

Lona said, "good night" and "bye—bye" repeatedly to A, .(Loﬁa speaks to

A. predominantly in English, but does say the occasional French or

Ukrainian worq.)

2 years, 19 days. February 8

Day Care Accounts

"A. kept poihting and saying,";hoes," télling us he had new shoes.

He jumped off the mattress in the play-room and said, "oh, boy, oh,
bqy," sﬁaking-his head. (I suspect A. was imitating his\pncle bliff.)
He repeated after me, "soup today.; . \\ L

He is beginning to put his words into sentences.

He 1s a very active boy;

[+ ) ' ‘ N . ‘ o
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Mother's Accounts

A. s;oké the following (Eng{ish) words this morning:

"juk'" (look); "see'"; "hi, havu'ju:" (how [arc]l your");

"o:'gon " (all gone).

I was dressing A. after breakfast; he took his sock and said,
"chaussette' (sock):. (A. began saying ''chaussette' on his own
initéhcive in father's presence approximately two weeks ago. Today was
the first time he spoke this French word to me.)

I, in turn, acknowledged him with,"Tax, wuapnevwi. To Tpoi wWHapnethu."

(Yes, socks. Those are your socks.).

~ .

\_ He again said,"chaussette" (sock), then immediately afterwards,

wekin ¢ 'wkapneTHn' = socks). -
S N
SN

X,

) . )

Father's Accounts g

Appfoximately fort;;five minutes after mo;her"s departure, A. went

to the window, raised the curtain, pointed, and said, "mama " (mamma).v
When-the music stopped, A. said, "fini sik" ((fini musique' = the
music finished). Seve;al minutes later he returned to the stereo and
requested, "encore sik" (‘encore_musique' = more music).

After hearing me say "musique" (music), several times, A. began to
correctly pronounce '"musique" (music).

N

He made a convoy out of three toyfirucks. After some experimentation,
\\

A. displayed more .advanced skills in pushing and pulling his counvoy.

While riding his horse-on-wheels, he hit a toy dog, and said, "ti'[j§

~ (petit chien' = small dog).

ah
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Without showing any great concern, A. pointed at the damaged cabinet

door, angd said, "Juk" (look).
CHe satd, "J2:1" ("1'eau' = water), while in his bath. (A. began saving

'"jDI " on his own initiative two weeks ago.)

7

2 years, 20 days. February 9

Day Carec Accounts

A.'s shoe came off. 1 asked him where his shoe was and he replied,
"My shoe gone." I put his shoe back on and he said, " 'haenkju' (thank
you) . .

Chrissy was crying, A. pointed to him, asked, "baby? baby? " and

laughed.

A. likes to tease the othe:\iziidren.

2 years, 21 days. February 10

_Mother's Accounts “

A. came home with father from day care, walked into 4he house and called,
"maman" (mamma). Before entering the house”father had told'A._that 1 was
home.(i‘-i

We turn‘on Sesame Street two to three times a week for A. to watch, but
he has never shown any real interest, excépt for the occasional glance

at the T.V. He appears content to play with his toys and us. He is
always Fost enthusiastic to pl#y with us at the end of a week-day.

Today, hodever, he actually sat for short periods of time and watched

da‘t"‘h
«

V.

Sesame Street with great interest. He would point and ask, "huz'

(who's that?). i .
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Father and mother both would respond by asking the same question in
Ukrainian and French, and then answering the question by naming, in
English, coch individual muppet.

A. did S0t ask his question in Fremch or Ukrainian, but continued
with,' huz'det " (who's-that?).

He repeated a lot of what he heard on.T.V.

Every timelﬁg saw a four-legged animal with big ears, he said "puppy"
and " 'pesit" ( 'mecun' = doggie) alternately, along witﬁ a " Rhavhay "
('ras-ras ' = woof-woof).

He frequently.jumped to his feet, ran over to the T.V., pointed to

] X
the muppets' noses on the screen, and said, " nos1t, 'nosit"

(' HOCHH, HOCHK = nose, nose). . o

~

A. asked for " Hopwuu " (cookie); he asked both father, while alone
with father; and mother, while alone with mother,(sevefal times. He
lead us by the hand into the kitchen to the cu;§oard where the cookies
are képt. He did not repeat father's 'biscuit" as he oftep does. A.
loves cookies, and began actively saying both the Ukrainian and French
.

word for 'cookie' with little difficulty, sevetal weeks ago.

He answered many of my questions with "yes" today.

Father's Accounts

A. s;id,“"cookie" to me, but did not want one. (A. has never before
said the English word cookie in our presence. He certainly hears the

word spoken quite often at day care.)



2 years, 21 days. February 10 -

Day Care Accounts

As A. being pulled in the small red wagon, he tipped over
béckwards, and said, ''whoops." He climbed back in, laughed, and
kept saying, ""beep, beep," as he Qas being pulled.

He then pulled Jimmy in the wagon, and said to him, '"Hang on."
A. touches his nose and saysf”nose,“‘gOUChes his eye and says
"eye," touches his mouth andAsays,"mouth," but he does not seem

' . r

to remember what the word for 'ear' is.

He tries to repeat my words to him.
1

2 years, 22 days, February 11

Mother's Accounts

A. watched Sesamé Street. He laughed, clapped his hands, and

repeated several words. When the program ended, he ran over to the
Iy , k

record cabinet and insisted that some music be played. When the

stereo was turned on, he immediately hit the floor, and amused us with

Ukrainian folk-dance steps we have taught him.
R

)A. asked both mother and father for a " HOpHUH " (cookie% several
times today, while alone with mother, and while alone with father.

While A. was playing alone, we heard him say,'pomme" (apple). (A.

said "pomme' for the first time today.)

Father approached A. and asked him if he wanted an apple; A. responded’

with, "no."

A. said, "no" and "my" often today. He also said, "u:v" (move) as he

pushed me to the side when trying to get a toy that was on the fleor

’

_ behind me. =
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A. now stands up in his high chair(to announce his having completed his
meal.

A week ago A. discovered he could blow bubbkés while drinking from his
cup. On qccasion he now blows bubbles while drinking milk, juice, or
water, and laughs heartily in amusement.

With every little knock or Pymp, A. came running, saying either

" un 6y6a " ( a sore) or "Gyb6a " ( a sore), insisting that his
iniury be kissed..

He accidentally put his'finger in a dirty ashtray, came running Qith
finger extended, and said, "¢e" (fe), insisting that I wipe his finger
clean.

A. saw a couple kissing on T.V., and exclaimed, "bite."

The three of us were listening to music together; A. pointed to the

* stereo and said, "sik" (*musique' = music) several times.

As A. was Being taken to bed by father, he yelled to me several tires,
""'ba:pitf"('noﬁpauiw' = good night), waving good night.

/

2 years, 22 days. February 11°

Day Care Accounts

A.-pointed to a picture of a dog and said, "puppy."”

)

He repeated after me piggy," “cat," "cow," "[i:k" (sheep).

A. placed his finger on the pig's mouth and said, “piggy, bite."
David came into the room and A. asked, " huz'dat ' (who's that?).
Shuana walked into the room and A. said, "Shauné."

A. was playing with a stuffed animal, patted itvon the heaa and

said, "nice."
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2 years, 23 days. February 12

Father's Accounts

The wash machine was on the spin cycle, A. pointed at the machine

aﬁd said, "'kutsje"( 'HpyTuThcA' = it is spinning).\

He said," 6y6a" (sore), pointing to his head, as if he was tryiqg

to tell me he had a headache. ‘

He said, "more,' several times today, when he wanted more food and juice.
Toward the end of the day he once said, '"more Ciﬁ" (juice).

I was in the kitchen and A. was sitting on the sofa in the living room;
several times he called out to.me, "u:i:" (Louis). (He has on occasion
repeated and imitated mother calling me, but has never before called
my name on his own initiative.)

1 , .
While drinking a cup of juice, he pointed and said, "pomme'" (apple).

'A. was searching for'a particular toy in his toy box. When I asked

him what he wanted, he pointed and said, "¢a' (that). He continued to

use "ga" (that) for the remainder of the day when pointing to a

particular toy he wanted taken out of the toy box. He repeated names

for specific toys.

v

A. was pouring water from one cup into another most accurately,

spilling only a few drops.

A. enjoys makiﬁg objects spin.
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2 years, 24 days. February 13

Father's Accounts

Mother said,'bye-bye,)'to A., and A. said,''bye-bye,' to mother as she was
leaving this morniﬁg. Immediately aftier mother closed the door behiéq .
" her, A. yelled, "'napit]| mama" ( 'ao6paHiu’ = good night mamma) .
(This is the first time A. has pronounced '406paHiu' as ‘napit].)

A. moved his potty to the window and climbed onto it in order to have
a better view out the window.

A. said, "6y6a" (sore), after having had his fingér caught in the door,
and came to mé to have it kissed. I kissed the wrong finger, and A.
corrected the error: by himself kissing the right one.

A. raised the kitchen curtain, pointed out the window and exclaimed,

" juk papa" (look daddy)<

A. learned the meaning of 'pinéi'dh reference to striking a small bell.

He ran to get his bell every time I said, !'ping."

A. picked uﬁ his coat and boots and offered them to me saying,.'bye-bye;

he wanted to play outdoors.

"While playing with his tric}cle, he dgéided to take his bear for a ride.
Everytime it fell ‘off, he tepderlj piékédrit up anﬁ!;§ked, " 6yba 7"
([a] sore?). T
Midway thr;;ghtdg;evening meal, A. said, "Yaikuju ‘a:kuju " ( 'ARryw0’

= thank you) [}ause,]‘"merci, merci‘"'(ghank‘yOU). (This is the first

time he has said "merci.")x .
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2 years, 25 days, February 14

Mother's Accounts

A. said,"'a:kuju " ('asuyw' = thank ybu)’to me after being served
A
both his main course and dessert at supper time.

He wanted several toys taken out of his toy box and said, "‘dedi 'dedi."

. He referred to every animal on Sesame Street as ''pesit ' (" 'mecun '

= doggie). r

A. wanted some sauce ou .i meat, sayir t+  me, "oh, 'dedi, sauce";
then immediately afterwards, '"'more, m ‘e, sauce." After asking him if5%

he wanted more sauce, he answered, “fe ™ ( 'we' = more).: ~

Running all around the house, A. kept saying, "sik" (music? or juice?).

I thought he wanted " ciK " (juice), but when I asked, he would answer,

- o s

"no, sik sik". It quickly became apparent he was searching for his

music box ("sik" meant 'musique' = music).

s

A. often said, “oh, 'dedi = oh, 'dedi" today. ///

-

2 years, 25 days.: February 14 l

|
{
I

Day Care Accounts N .

I madeAValeqtineucookies with pink icing for the iannts today. -

{

I gave one to A., hévlooked at the cookie,; then at Je, and said,

thank you).

'tuki" (cookie), then "'hapkju" (

A. sitq‘tc“wétch thé T.V:‘ShOWS Mr.| Dress Up and Romper, Room.

; | \

“'t . \ . _ M .

R RN



- subsiding. When the water was completely drained, and he found himself

Day Care Accounts .

R T

%

-~ Yy

*
-~ 1] /

2 years, 26 dayg.-: Februagy 15

Mother's Accounts

A. said,“'a:kuju"f( "aAkyw' = thank you), several times today after
being given food: toys, etc.

He said,"'DESItL('necmH'= doggie), when pointing to Mickey Mouse
decals on his high chair and puppy designs on his bib. -

As always A. resisted being taken out of the tub after his bath. He
continugd to play and splash and did not noticé me pull out the plug

to drain the tub. He looked puzzled when he noticed the water level

135

sitting in an empty tub, he alarmingly shouted, "oziggn 5:'gon" (all gone),

and jumped out of the b into my extended arms.

A. spilleé his milk ~» Cie floor. Pointing to the floor, I scolded Him.

He theq’i'ttated my actions, trying to reproduce several of the words

7/
spoken.

Ih

A/ was intentionally pfacticing and playing with language: ''hi,

,were spoken over and over again, with deliberate variationms in speed of

speech, inflections, and tone.

i years; 26 days. February 15
L3

N

A.'s shoe came off. I picked it up and asked, "Whose shoe is this?" .

" A. ran over to me and said, "my shoe." I asked A. if he wet his pants

and he replied, "no." I asked him if he had to go to the pot, and he

answered, "pot." I took him and he went. I praised him saying,

av' ju: (how [ are] you?) and '"bye-bye', over a duration of several minutes,
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"Andrew is a good boy." A. replied, ''good boy, good boy."

A. appears to understand everything that is said to him.

A. tried to get Derfigk off the chair, pushing him and repeating,
"move, mo&e," and "my chair." (At home A. says "u:v" (move).)

When Derrick éinaily gave A. the chair, A. no}longe; wanted it.

A. likes to be held and cuddled.

When I line the infants up to enter the snacg room for juice and
crackers, A, likes to be first in line. If he is not, he gets very
angry and sits down. When I tell him he cannot have his snack,
however, he quickly gets up énd‘stands in ‘line anywhere he is told.

2 years, 27 days. February 16 A

"Mother's Accounts

A. said," 6y6a" (sore),with every minor knock and bump, wanting his

wounds kissed.

He asked me for '"pomme" (apple), while the three of us were seated for

“ ‘
supper. I asked, " AHgpiHHOo xo04e AGay4Ho?Y ( Andrew wants an

appléﬁb; he answered,ﬁtpggggzmﬁggglgzi‘_f)repgated my ‘question; he
answ%;gd, "'yko" ( 'AGay4yno' = apple). (This word was spokén for the.
firsg‘éime;) | . V *

A. refused to get out of the tub; he sav me pull the plug, scrambled

over to the drain-hole, and replugged the hole. Thrilled with the

glub-glub sound of the draining water, he proceeded to.pldg”and‘unplgg »

the drain-holé.

-

When he finally let the water drain completely, he wanted ouc*immediatiix. A
o v
) X l . Py
He was playing with his music box, intently watching the pictures rotate

. b
as the music played.” I pointed at the monkey and said, " 7o masna."



(That's a monkey.), as I have done many times before. He repeated the
word for the first time. After a pause of several minutes, while
playing alone, I saw him point at thé monkey as it turned by. and heard
him say, ”'mofa, hi, qu'ju:?” "juk, 'mofa, hi, hav'ju:?" "See-you,
bye-bye." ('masna ' = monkey, hi, how [are] yoﬁ?) (Look, 'masna' =
monkey, ki, how [are] you?)." |

He also said, "'kusja" ( 'mpyTurebca' = [it's] turning), as he watched

the pictures rotate. (This is a new pronunciation.)

-

He said, " ' upsi,' when the musictbéx would tip on its side. At one point,

while alone and engrossed in his music box, I heard him say the following

words in sucgéssion: ''maman" (mamma); " ™Mama " (stressing the 2nd

syllable); and lastly, '"masna " (ﬁonkey). ‘bay Care Accounts

A. took his shoes off and Allen ran off with them. A. began to chase 7

Allen around the room, shouting, 'my shoe, my shoe."

We played records_and A. took a hold of Shantel's hands and danced round

. and round in a circle, singing, incomprehensit v, 1 the while.
A. tipped over on a block, looked at me, rubbed nis bottom and said, "
He did not cry, but certainly looked quite surprised.

Ilbye_bye. "

2 years, 28 days. February 17 N

Mother's Accounts

A. was very cranky after returning home from day care.

*

He complained "byéa" ([a] sore) on his head and right upper jaw. -
He wanted comfort; I held and cuddled him before supper. He was not

‘at\all\hii\?CCive’ usual self.

\\\\\\\
\
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1y ‘\ -
\ .
When he wanted more music played, he would point to the stereo and say,

"my sik" ('musique' = music).

He said, "Jjuk juk ! (look) many times this evening.
When he Qanfed more juice, he said, "more, more, fe fe "
('we's more). '

He picked up my shoe and said, "shoe."

He put up a real fuss at bed time, wanting to stay with mother and

dad in the living room.

2 years, 28 days. February 17

Day Care Accounts

when A. came into the play-room this morning, he picked up the ball,
said, "play ball," and threw me the ball.
‘He'said, "Hi, Mary." and gave her a kiss on the head.

She then pulled his haif, and he said, "ow, ow," then '"no, no."

A. kept taking his left shoe off. I made him sit dowﬁ and try to put
his shoe ba on. He kept trying; ané q.en he finally succeeded in
getting it oack on,‘hevsaid, "shoe on."

; was playing short nurse;y rhyme records, and when  they would end,
A. would clap his hands and say, "more."

A. certainly likes to tease. He likes to grab other infants' toys or
blankets and run away. When I make him give it back, he sits on the

floor, puts his heédidown and pouts. He does not, however, stay

that way for long. Before you know it, he is up and ready to do it

again.
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2 years, 29 days. February 18

Mother's Accounts

A. was cranky when he awoke this morning. He did not even greet his

" animals.

I brought an ill litele boy home from day care. He ate little for
supper, and said little, except for," 6yGa " ( [a] sore.).

Every time I as%gd him where the pain was, he would place his hand on
top of his head, on the,back of his head, and on his upper‘right jaw.
He acquired a high fever shortlyiafter supper. I rubbed him/with

alcohol, gave him an aspirin, reid him stories, and rocked him well

into the night.

2 years, 29 days. February 18

Day Care Accounts

When the infants(line up to enter the snack room, we play various games.
A. repeats, "up," when he puts his arms up, "out!' when he holds his arms
out, and "down," when he puts his arms down.

When A. awoke from his nap this afternoon, he was not feeling well and"

running a slight temperature. He was held most of the afternoon.

2 years, 30 days. February 19 *

Mother's Accounts

A. awoke feeling slightly better, with no fever. As the day went on,
however, he became increasingly more cranky.

He referred to his phins as "my Gy6a " (sore) several times today.

(This is the first itme he has. coupled "my" with " Oy6a .")
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He wanted to be held a greater part of the day.
- He referred to his toy dog as ''my 'pesit' ('necHn' = doggie).
He saild, "move,' a few times when he wanted me to step aside.
He referred to both mother and father with: 'papa' (daddy); ''maman"

(mamma) ; and "'dedi."

2 years, 1 month. February 20

Mother's Accounts

A. preceded several more words with, "my)' today.

Wanting an apple several times today, A. said, "pomme' (apple).
He answered a question of mine with what I believe I heard to be,
"no wéy."

A. again confused the words '"'dedi," "maman" (mamma), and ''papa’

(daddy), with reference to mother as well as father, as he did

yesterday.

Father's Accounts

‘A.'pointed~at the empty soda bottles in the stjzige room and said,
" coga" (soda), then "'fini 93" (¥inl soda' = no more soda).
When searching for a lost object, A. will move the obstacle, retrieve

what he has lost, ;nd then replace the obstacle to its original spot.

A. brought me his coat, scarf, and mitts, saying, "my bye, bye-bye."
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25 months, 1 day. February 21

Mother's Accounts

A. pointed at the lamb on his bib and said, "my 'pesit" ("necun’ = doggie).
As father was leaving this mé%ning, A. said, "bye-bye, maman." (mamma) .

I corrected him with," nana" (papa), he then said, "'aedi."

A. and faeﬁer were in the kiCChen;'A. pointed at the sink faucet and
said, "Jjo:" (1'eau' = water).

‘A. carried on a lengthy monologue after suppet, nothihg of which was
comprehensible.

When grandma called, I handed A. the phone. He immediately reacted

to her voice, saying, "hi, hi."

-

He carried forth a stream of expressive jargou. He then proceedéd to
repeat the words spoken by ;other and dad: "ﬁi, 6abun." (grandma);
"5'ywA" ('au revoir' = goodbye); "ha:zpit[™and "'manit[" (hoSpaHiy'
= gobd night); "Hi, aigyce." (grandpa)?k"bye~bye."
A. alternated between "o'vwa" ('au revoir' = goodbye) and” "bye-bye"
as he rode off 6n his horse down the hallway. (He appeared to be
practiéing ">'vwa"and "bye-bye" : saying these words very quickly,
then slowly; then loudly,then quietly.‘ A, ﬂgb become fond of "3"yA,§u,

“and seems most pleased to be able to use it whenever he -can.)

A. pointed at the Mickey Mouse decal on his higﬁ chair and said, "my
'pesit " ('necun' = doggie). 7
Upon completing his evening meal, he said, "my pomme" (apple), ui;hing
an Bpple.for dessert.

He injured himself while playing, and said, “my 6ysa" (sore).

-
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I have not heard him precede '6y6a' with Tun' for several days now.
He has been saying either " 0y6a" or " my ‘fyna.'™:

A. threw a stuffed animal onto the floor out of his toy box, and said

what [ thought was,"don't do dat" (that).

He ran into the living room, pointed at ..e stereo, and jabbered a bit,
ending with, "my sik" ('musique' = music).
He would not repeat any words after mother or father, only Rept saying,
"my sik" ('musique' = music). "
A. gave me a kiﬁs good night, and saiéﬁ"’blt[" (kiss); he then kissed
me three more tiﬁes in rapid succession, saying, "k1t[" (kiss) before
each kiss.

€&F 1looked out the window, pointed ;t a parked car ana sald, "auto"
(car). ' | | ,
In asking for assistance today, he again called, f'dedi." 2

J

25 ﬁonths, 1l day. February 21

Day Care Accounfsﬂ

A. was very quiet today. He did not play wuch with the other childfen;

he was content to’jukt sit back and watch them.

-

25 months, 2 days. February 22

Mother's Accounts
oS
While playing alone with his toys, I distinctly heard A. say, "no way"
. : . L~

o

and "don't do dat " (that). -

He handed me his socks this morning and said, "my [2'sets'(*chaussetres’

= gocks).

0O
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(A. appears to be transferring English plural to French.)

A. came down with a sore throat and bad cough at day care in the
afternoon, so I picked him up early and took him to the doctor. We no
sooner walked into the waiting room, fnd upon seeing fhe two secretaries
dressed. in white, A. began to shriek: He clung to me desperately and
shrieked the entire ten minutes we waited in the waitin§ room. I tried
to calm him, but he would not settle down. When I tried to put him
down on the floor, he retaliated physically.

When we entefed the examination room, he refused to be seated on the
examining table, stili shrieking 51 the top of his lungs. Holding him,
I walked around the room and began pointing to various medical supplies
and apparatuses, explaining their uses. He began to settle down, -and’
eventually listened attentively, visual}y scanning the room. I handed
him a doll, which he examined carefully and then began to play whith. .
‘I proceeded to place him on thentable and began to undress him; he,

all the while engrossed in the doll. When the doctor walked in, A.

suddenly leaped into my arms, clinging to my neck. _ .
. : .

'He was still, said nothing, and stared very seriously at .the doctor.
When she‘began\to speak to A., he cooperated in sitting back down on

'”the ﬁable again. He sa vgry‘still throughout the entire examination,
watqhing Ber every move”;bst intensely. He had swollen glands, .
especially the ri&ht orte, and a sore throat. He had, indeed, compiained
" GytGa" (sore); designating the area of the right gland,_fér the past.
seveta? days. | - . - X :

We entered the laboratory for a blood test, A. with doll in hand.

‘
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He .sat calmly and said nothing.
At approximately four months of age A. underwent surgery, and at
approximately one year of age A. spent one week in the hospital.

25 months, 2 days. February 22

Day Care Accounts

A. climbed into the little red wagon, tipped over backwards, and said,
"oops,' and began to jabber awaf. He then got up and ran off.

As I was writing, A. came over to me and began to jabber away. I
was not paying much attention to him, so he grabbed my arm analsaid, ,

FEY
9

"Dorothy." He then laughed and walked away. o g
When I gave A. a cracker, he said, '"please" and then, "'hapkju "
(thank you). j\\

r .

25 months, 3 days. February 23

Mother's Accounts

A. and 1 stayed home together today.

my" today.

He precedéd most of his words with "

He was given a step stool and shown how to wash up and brush his teeth
withogt assistance. He accepte& the.independence and spent a consider-
able ﬁeriod of time ét the sink. Under my.superviéion, he brushed'and
rebfushed his froqt and back teeth, and spit aut ¢ dribbles of tooth-
baste left in his mouth before rinsing; he does like ;he taste of tooth-
paste. He .even éave mommy's front teeth a few strokes.; He washed his

hands and face, dr;ed himself with his towel, stepped down from the-

stool, and showed we he was finished.



A. was eating lunch and I was washing the dishes; He began to count

in English: '"two, three, four, five (s1k), seven; then, "th%ee, four,
stk (six) seven;" and, Stk (six,) seven, three, four."

He said,"no way" and '"don't do d&. ' (that), several times again today.
He asked for "my Ko " (’mono~n+o;,= milk), a few times. (He has never

before attempted to say 'milk' in Ukrainian.)

145

He asked for me ssik " ('musique’ = music).- I said," mMy3auua " (music),
and asked, " Tu xouew my3wny?" - (Do you want music?). He answered,

“my si'kal"( 'my3una' = music.)

Later in the day he asked for "my si'kal " ('my3wuna' = mulic).

He said, "my shoe}' with reference to his shoe, several ‘times.

When I walked into the bedroom to gét A. after his nap, he was standing

in his crib, pointing at his shbes on the floor, and requesting, "my

shoes on." ; : " (

He referred to his ball as 'my balle" (ball).

.He was taking a bath and asked for the cup on the sink by pointing and
~

saying, " '‘aku " ( '4awny' = cup).

(This was A.'s first attempt to say this Ukrainian word on his own

u

initiative,)
. --ﬁ@
25 months, 4 days. February 24
Father's Accounts
A. and I were home together.today.
He fggguéntly spoke the following words today: “'fff"‘* v :%ii;

"move"”; 'no way"; and "don't do dat " (that).

Me finished his meal and said, "my fini" (finished).
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He referred to his ball as '"my balle" (ball).

He said,"my Oy6a" (sore).

He said,"'dedi 'dedi! when he appeared to be asking for help. But

when I would arrive at the saéne,'he would continue to say " 'dedi ‘'dedi."
He said, "my.sik" ('musique' = music) with reference to music.

He said, "my ko" ( 'MOno4H0'= milk), wanting milk.

He is improving his skills at catching a ball, and when he succeeds,
always looks very pleased with himself.

He does not actively try to catch it, but,‘rather, waits with his hands

cupped and extended, hoping it will drop in.
]

25 months, 5 days. February 25

Father's Accounts

A. and I staygd home together today.
A. pointed at his doll and identified it as "jaja" (‘nﬂnn'= doll).
He identified his shoes, '"souliers" (shoes).

He was seated to let me put on.his slippers, and:said, "assis" (siﬁ
down ); |

He said, "'mene 'dedi!'when he wanted to use my mechanical péncil;
(the méaning of "'mene” is unkno&ﬁ to us).

He said, "' pupt [e" ( 'nynuuk’ = navei), Jdesignating his navel.
He said, "my Gy6a" {sore),sevefal times today.

He preceded several words with "'mene" today.

He said, "my je€" .('1'ait’ = milk), for the first time on his own

. -
o

initiative.

b e,
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25 months, 6 days. February 26

Mother's Accounts "

With every bump today, A. would run to father and mother, and say, my
6yba ' . (sore).

A. was with father in the bedroom, a;d indentified his slipper, "utfn
('pantouflei = glipper). \

A.'s étreamé of expressive jargon are lengthening. He is also re-

peating our words more and with greater accuracy.

"I told A. to turn a construction block in order to fit it together

4

with the other blocks; he movéd away saying, ''no way."

This morning when he wanted more juice, he said, '"more CiK" (juice).

I asked, " Tu xo4ew 6inbwe COHY ?"r( Do you want some more
jpice?); he answered, " ‘mene."

Later in the day, when I‘asked{ " we ?" (more?), he answered," Jer
(;me' = more).

Today A. alternated between preceding words with "my" and "‘meni";

"'meni papa’ (daddy); "'meni mana" (daddy); "'meni 'peszt" ('necun’
| -

= doggie); "my ¢e" (fe); "my balle" (ball); "my ko" (‘Mono4Ho ' =

milk). - (The meaning of "'meni" is 'unknown; it appears to be a sub-

stitution for ' 'mene'.)

A. correctly pronounced "pantoufle," when taking a pair of slippers to

father, wanting father to put . them on.

A. said, "mar'siK' to father, and "mas'sikal" to mother, with reference

to music. ' ‘ \
He was spinhing a pail in the bathtub and kept saying, 'wi" (whee) and,

"kutsje " ('HPyTuTeca ' = spinning).

He said, -"' jakyju" (' ARy ' = thank you) after I handed him a toy.



|
|
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25 month%, 7 days. February 27
‘ \

Mother's\Accounts

A. repeat¥dly called to me, " 'dedi 'dedi ," wanting to be held as I
prepared yre;kfasg.

A. was eating his breakfast, heard father walking around in the bed-

room directly above, and began waving at the ceiling, saying, '"hi,

papa'" (daddy). While eating he also said several times, "'meni 'dedi

He pointed|out the window and said, "'meni 'pesIt" ('mecuud’ = doggie).

e

He carried|on a lengthy stream of expréssive jargon at breakfast.

He preceded several word# with "

unknown.)

He pointed at his slippers and said, "my uf'" ('pantoufle' = slipper).

He saw children playing outside, pointed, and said, "'u:ti" ('4iTO4HK'=

children). After the children left, he continued to wa§e, saying,
"hi, 'dedi" several times.

He wanted some milk and said, "my k2" ('Mono4xc’ =milk).
{ ! .

He was iooking at his animal book, and when he saw a picture of a cow,

!

said, "Sdo" and "my moo."

He heaJ: a car start up outside and said, "bye, maman, bye, maman"
(mamma) .

The wigh machine was on the spin cycle, and pointing to the machine,
A. sa#ﬂ, "ma 'utisje" ("ma " = unknown) ("'ufxsja " = "HRYTUTBLCR' =
turni#g); then '"'my 'insjéf ('prTHTbCR' = turning).

A. w?nt downstairs, picked up a ball, handed it to féther, and said,

\
“men

balle" (ball), a request. to have father throw him the ball.
A. finished eéting a sandwich and said, " o5:gon " (all gone), then,

" gone.ll

nupi ." (The meaning of this word is

148
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\

He wanted some music playéd and said to me,' max'sik.m

He bumped his head and said to father, 'my Oyba " (sore).~j

Father gave A. a slice of cheese; &. said, "kjur ('ARHyD'f thank you).
Fagher gave A. another slice and asked him, ”Qu'esE—ce qu'on dit?"

(What do you say?). Without hesitation A. answered, "merci" (thank youi.

In the kitchén, I was at the sink, A. and father were seated for supper.

" Wanting some milk and pointing to his cup, A. said, "my ko" ('moacuKo ' =

milk). Father looked up at A., and immediately A. said, “my JEM ('lait’ =

milk). g ' ‘

f.asked A. if he wanted to go to sleep; A. answered, ''mo way'".

'

He answered, 'no way,' to several of father's questions today, also.

He saw a/little girl walking outside and said, "hi, baby", followed by,

" mepi baby."
3 ! ¢

7

He KWanded me a toy and said, '"Ha " (here) then " 'meni Ha'" (here). -
' / }

¢

25 months, 8 dayé. AFébruary 28 2

Mother's Accounts

A. awoke and began to jabber at great_speed. We di§ n6t go in to get
him immediately, and this ﬁe obviously'resenﬁed.,/ﬁis tone of voice
became increasingly louder,'shputing:-ﬁ papa, paﬁa" (Qaddy);‘"dédi,
'dedi ";."'meni 'dedl'; and lastly, "u:i:" (Louis). . |

As I was leaving and bent over to kiss A. goodbye, he pointed at ﬁy
coat button and said, "'uzik" ('fjABHH' = button).

He sgid, "my k> ("mMonouHo'= 'milg), %or more milk to both\of us :ﬁis

morning.
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Upon leaving I said, "bye AHAPiHuUI0"  (Andrew);
A. repeated, "bye 'isju" ('AHgpifiuw' = Andrew), then said,"bye,
nana " (daddy), then,'"bye, dedi "

Father corrected him by saying, "bye maman' (mamma), and A. repeated.

Father's Accounts

A. heard the engine start up and said, ">'fwa" ('au revoir' = goodbye).
He saw the monkey on his music box and said, "my mof' ('masna' = ponkey).
He would not repeat any French with reference to his music box.

He asked for a kleenex by gesture only, wiped his nose, and put the

used tissue into the garbage.

Almost eQery time he handed me a toy, he said, "A4au " (give).
Only once he correctly said, "Ha, Ha" (here, here).
He pointed at the car and said, "auto" (car).

He bointed at the helicopter and said, " kop'ter" ('hélicoptere' =

.~ helicopter).

He said, '"mo way" and "juk" (look) several times.

He stacked up ten small blocks. the highest he has ever stacked
. . .
successfully.
He kept alternating between preceded words with 'my" and "'meni "

o

~.

A. referred to me as "'dedi" most every time. He also called every»

\‘\f;;;;;;g§\ﬁe\sagi\21dedi%n : - ' o



Mother's Accounts

A. hgnded me a doll and said, "here, 9aﬁ (here).

Then he hénded father the doll and said, "here, pu" ('pOupéé = doll).
But when father said, "poupee' (doll), A. repeated and pointed to his
navel; (' Nyn4uH' is the word for navel in Ukrainian).

A. referred to me as ""dedi " several ‘times ‘this evening.

A. pointed at the monkey on his music box and said, "'meni 'mofa”

('maena’ = monkey);

I told A. to say " d06paHiy nana " (good night daddy), and A.
repeated. Only after father said, "bonne nuit" (good night), did A.

say, "bonne nuit, papa' (good night, daddy).

25 months, 9 days. March 1

Mother's Accounts

"A. woke up and began calling, "'dedi, ‘dedi. "

I heard him saying: ." jaja, jaja' ( 'nanA' = doll), and when I walked

into his room he was pointing to his doll.

I layed him down to change him, he put his hands on his rubber pants,

and said, "wet, wet."

We were walking out of the bedroom, he pointed at his shoes and said,

"my souliers" (shoes). Then helpbinted at his wet diaper and said,
"my ¢e" (fe).

A. heard his father in the washroom énd ran in to greet him, saying;
"hi, maman (mamma). Father coffected him with, "papa." A. said, "hi

pappa"'(daddy).

A. pointed at the wash machine, which was not turned on, and said,

\

"tRutrsje" ('MpyTuTbCA' = turning).

As he watched me‘preparing his porridge,'he‘said, for the first tiﬁe,

151
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""Hawa" (porridge). ‘When he finished his porridge, I gave him a bowl
of Cheerios, which he called,"'i:Qu:" (Cheerios); (I say the English

word 'Cheerios'.)

He said: "mat'ika" ( 'monouHo' = milk); then, "'mMEnika"; then, "mazko
He pointed at the clock and said, " TiH-Tan " (tick-tock), "my Tix-Tan "

(tick-tock).

He said, "my nan'' ( 'GaHaH = banana), then, "'meni nan" ( 'GaHaH'

banana).

‘

He pointed to the doll on the table, saying, v jajar (nena' = dély).
He pointed to the phone and said, '"my fon" (‘renedoH' = telephone).

After I combed A.'s hair, he patted himself on the head and said,

"cute."

While A. was playing alone in thébhallway, we heard him say, "my

' my chausettes" (socks).

shoe," then
F#ther was on his way oat to start the car, and A. s;id,.”bye, maman -
bye, maman" (marma). I told him, " nana" (daddy); he said nothing.
He is tho;oughly enjoying washing-up by himself. While washiﬁg he
diséoveredvfhe ligﬁt §wi£¢h on the‘wall. He began to play with the
switch, fliékiﬁg it on and .off, clapping his hands every time. He
also discovered the adjacent fan switch. When he flicked thé; switch,

Ry Y

he looked up toward the vent from where the sound was coming, and'said,

"'kutisja" ('HpyTuTbCA'= turning).
A. returned to day care after being away for six days. We walked into-

‘the,center and A. ran directly into the play-room.

On his own initiative, A. said, " goGpaniy , papa" (good night, daddy),

3

to father at bedtime. . —
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(A. was repeating more Ukrainian and French this pést week, It would
appear that A.'s stay ac'home‘with mother and father for six days
reinforced his Ukrainian and French vocabulary. Having spent more

time alone wi;h fathgr would aécount for his having Fepeaced more
Ukrainian and French. English, too, however, is reinforced by the
English spoken between mother and father. A. repeated more English
words he heard spoken between mother -and father this past week: 'nose"; .

"what"; "nice"; "here"; "t:here"; "hair.")

;L.hths, 9 days. March 1
AN - . N
Ky Care Accounts

,L VK;’was\!Eglly happy to be back with the other children today. He

;'plgyed well; he did not tease anyone. He did not sleep very ' -g
K

after lunch, as if he did not want to sleep away the time he: todezy.
"

A. came over tu me, grabbed a hold of his coverails, and said, "my

pants."

25 months, 10 days. March 2

Mother's Accounts : -~ .

In my presence A. said;x"finih (finished), when he finished eating
his porridge. He then gointed at the cupboard where the céreal is |
kept and said,'@g)f'(Chéerios), He only preceded the word
"chausettes'" (socks) with the wora "'meni* this morning, while I
was putting his sockSIOn} Other words he preceded with "‘napi"

(meaning unknown): "'napi 'dedi}' when I went in to get him-out of

bgd; "“napi fini" (finishéd) and "'napi da ," after having eaten

-

-
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his Cheerios.

In the evening, A. was not only preceding words with efther "meni"
or "'napi," but also "'nupi " (meaning unknown).
Wanting a cookie, he said, "korz1t" (”Hopmqu = cookie). ‘

We visited A.'s aunt and uncle this evening. A. complied to all
requests made in Ukrainian (mother's and aunt's), in French (father's),
and in English (uncle's). When A. finished drinking his juice, he said
to father, "fini'da" ('fini' = finished). A. carried on lengthy streams
of expressive jargon. Hé wanted his mediéine, pointed‘at the fridge

where it was kept, and said, "med'sinu" ('meguuuHy' = medicine).

&.entertaiugd us by pointing dt his navel, saying, "'pupa’ ('nynuun’

LR " (] - | )
navgl) and "'pupe" ( nynwnghmmﬁggwel).
i

] v

25 months, 10 days. March 2 J

/

Day Care Accounts

When A. came in , he stopped, looked around, smiled, and said, "hi."

We have two new boys at daycare. A. repeated after me, ''Neal" and

/

"Georgie." !

I played records. A. really enjoys music. He danced around and

sang.

A.'s shoe came off. He brought it to.me and said, "my shoe off."

I put it on, and he said, "'hapkju " (thank you).
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25 months, 11 days. March 3

Mother's Accounts

A. repeatedly referred to father as "maqan" (mamma ) tﬁis morning, with

one exception: when he heard father washing up, he said, &'nuni, MHHU=MUH,
papa" (Ukrainian ' MHUMA-MHUH' = wash-up).

Alone with father, A. pointed to the spinning wash machine and said,
"'kutrsja" ( 'HPYTHUTbCA = turning),'

‘ As father and A. were leaving this morning, A. rgpeaqu after father,

[

"S'fwa" ('au revoir' = goodbye); then immediately afterwords said, "' fwa,
maman,'bye;bye" ('au ;evbir"= goodbye, maman = mamma).

A. is now often repeating after me,"'kika"h('AHApiﬁuo; = Andrew).
When A. and I—play our 'name gﬁme' together, pointing to onesef?“ﬁnd
saying'one's name; A. appears confused. He recurrently points to his
chest and says," MaMa " (mamma), after he sees me point to myself and
hears mé say, " mamé" (mamma) . (It would appear that A. understands

. . 4 -

the meaﬁing of the word " mama " a§ being applicab1e to more than one
pérsén. This is iR no way helped by the fac; that the parents designate
each other as such in their fespective lénguages{ and further, refer

to themselves in the third person singular.)

25 months, 11 days. March 3

Day Care Accounts

I read the story 'The Three Little Pigs' to the children today. A.
kepcrpoiﬂcing to the pictures of the pigs, saying, "pig, pig." )

A. enjoys looking at picture books. /



25 months, 12 days. March 4

Mother's Accounts

Today, A. preceded most words wf%h “Tmeni” or "'Auni’ or "'napi";

and only preceded a few words with "my."

He carried on with streams of expressive jargon today.

He was sitting in his high chair playing with his food instead of
eating it. I told him to eat his food; he looked up at me and said,
"eat, eat' (spoken for the first time in my presence).

He finished his supper and said to me, "my fini" (finished)..

In my presence he kept referring to the music being played as "méfsik"
( ‘musique' = music). t

While in father's arms, A. repeated, 'bonne nuit, maman" (good night,

*

mamma) .

e ,
25 months, 12 days. March 4

Day Care Accounts

' I placed the wooden blocks in a circle, and gotxéll the infants to
follow me around in & circle. I would say, "Come on, let's go." A.
woud rgpea;'af;er:me,A"Let's go, let's go."

We sit all the infants at the table for lunch. A. eats well. We heip

him eat his soup most of the time, except when he wants to show his

independence. He is uaualli the firat one finished with his soup,

ready for a sandwich and milk.

;

“f

g, 39
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25 months, 13 days. March 5

Mother's Accounts . -

_A. 9aid, "

lunchtime; ("'Jjaso'™ spoken for the first time).

-

'geso" ( 'mAco' = meat), wanting another plece of meat at

h

157

He likes the taste of his medicine awd is always most anxious to take it.

re

' ~
He ran ta_the fridge several times today, asking for "med' sinu”

( 'MeanumHy’

.

medicine).

élone with me, A. referred to music as "'marsik" ('musique' = music), and

.

to his ball as "my balle" (ball).

~Be said,
He said,

His use of the wcrd "na" (here) was correct today.

He said,

father.

He wanted milk, and said, "‘'maiko" (.'nonowgp}/“:{myik). 5
&i»ﬁreceded words mostly with "'nupi* or \Unapi” as opposed to "my' and
"meni ."

I heard some;hing new today: he "jabbered several'utterances begfnning

"fini" (finished),when he finished food ar ' beverages today.

" "

"'i:sqy " for Cheerios. o

J o -

"' jakju" ( 'AAHY®' = thank you), many times to bq;ﬁ.gdché?ﬁénd

e,

" v-
. pn BRI
. - :

‘A. wanted juice and said, "CiK" (juice).

l'\V ’.g -
: Yo
»

with "'nupi" or "'napi™ and ending with "a:j" (may mean 'I').

25 months, 14 days. March 6° T

Mother's Accounts A:fz

vAi said, "“JaSQ" ' IWWQGA- ueat) wanting BOig meat.
He sald,

Again, he said° "‘i SQg'" for Cheerios.

"med’ s:nu" (‘ne.nnuvmy - uedicine), wantfng his medicine.

-

P
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In my presence he spoke the following on his own initiative: '"fini"
(finished); "my balle" (ball); " malsik" ('musique' = music); !""¢hausettes”
(socks). He did not say the Ukrainian equivalents spontaneously, but

did repeat them after me.

He said both "souliers" (shoes) and ''sho: ~ referring to his shoe and shoes.

He doeg.not éctiyely use the Ukrainian words for shoe and shoes, but does
, ‘éQFemp;;io”repeét the pords a‘Fer me; his pronunciation is '~wever, un-
. N ', . . .4"

intdiligible.

¥

- ~He precedéd words with "‘nupi" or "'napi."” He ended most of his jabbered

. .utterances with "a:j" again today.

He said, "ikd" (%caiTn0'= light), as he pointed to the two lights which
4ere on in’the}kftéhen. ¥

&e also pointed at the flowers on the kitchen table and said, "oki" and

ﬁé'atfi" ('HBiTOHHH ' =  flowers).

g‘xhewashnmchine was spinning, and he said, "Ta 'k:?isja" ('wpyTutscR' = F
;lturning); ("ra" ;ould have been an attempt te say ' MaumHa " (machine).).
; 'Al toc' me by the hand, and began to point to o;ject after object,

} . .

X

naming eééh in Ukrathian. It appears to me that he pointed and named

only those objects which he always refers to only in Ukrdinian: "‘iko"

('ceitno '= light); "jaja" ( 'aanan' = doll); "Hama"qporgidge),
A .. o

8iis shoes bn the floott‘whnﬂ1wereclear1y visible, and which he either

A

'reﬁfts to as'"shogﬁ or "souliers" (sboés);'he did not:ﬁame. - The ball

’

*

o;léhg floor, which he always re%frs to in French, he did not name.

A. said,"ny-f%ésr%’ﬁ.(' nqcég' =. doggie), with reference tq his dog Y

and all other animals. -
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A. enjoys crawling into the cabinet where the pots and pans are kept.

Today, he closed himself inside the dark cabinet and began to play

peek-a-boo with me, opening and closing the door, ‘saying, "boo."

He -aid,'" '931K™ ( * HOPWHUH ' = cookie) many t‘,im?s today, pleading
fo a c nkie. i ,:“ @
A. was riding his horse up and down t:he 11way as he often does.

Today, however, he deliberately placed a toy on the floor in front of-

his horse, so he could push it. While riding he accidentally drove

over a piece of paper. He apparently took a liking. to CWF
. = T &‘;{) R 3

the paper underneath the wheels, because he backed up and drbs%?zér : .

if again and again. When a section of the paper 8ot caught in the
spokes he also appeared amused because he continuéd to ride the
horse up and down the hall, most engrossed 1: the crink}ing sound of -
the paper. After approximately fifteen miry.xtes of rid’ng, he suddenly

jumped off his horse, hurriedly grabbed two toys, and used one toy to

push the other down the hall. This he carried on with for almost a

half hour. Very excigedly, he.oame to get me several times within that

. a*
—_ . '
- “~ -

“hour, to show‘me Vhai: he was doing.. It would appear that he wanted to "~

) ) - ) .‘w ¢
share what may have been new discoveMes.

He awoke from hig nap with a slight temperature, complaining, "GyGa"
. 3 . - .

(Y

(sore), holding his hand on his head. I held him, reod stories, showed .
s L

him pictures; he was most quiet and only occassionally repeated animal

1

names after me. .  ° B o

- -
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25 months, 15 days. March 7

Mother's Accounts

A. awoke in a miserable mood this morning. He did not say much until
after breakfast, when, like yesterday, he pointed at various objects,
naming them in Ukrainian. I am certain his choices were deliberatedy

pointing only to those objects he always names only in Ukrainian in my

presence.

A. was washing up. He ®uld not reach his todthbrush, and said, for

the first time, "'TKu" ( 'WitHy ' = brush).

A. was holding a toy dog, and said to me, "ﬁounours?_(teddy bear).  He

’ raference to bears, but:
*,,"v' . N .
has never before spoken the word on his own inftiative 4in our presence..

frequently repeats this word after father witk

RN

On his own initiative, A. said good?nightlxamm in'ﬁﬁeﬂgh;fﬁathet was

. = S
Toawal gL : w gt
present.
25 months, 15 days. March 7 i #,
Day Care Accounts : ﬂ . 5

A. was not feeling very well t6hay, The least little push from dne of

the other children, and he came crying to me. That 1is not like A.; he
[ 4 ( -

always stands on his two feet and fights back.

T

He can now say, '"Maureen."

Shantel asked A. if He wanted a candy, and A. replied, "a1 'wénaq*'mni o
(I want_a candy.). -
A \

-1
" 9 .
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25 months, 16 days. March 8

Mother's Accounts )

A. called to father, "maman' (mamma), sevpral times today.

We were taking A. to the doctor this afternoon: as soon as we passed
the drug store, which is a fgw doors away from the doctor's office, A.
stopped, looked down the familiar ;all,.and began.XO shriek, jumping
'up into father's arms. He physically protested to being lead into the

waiting room. When he saw the white uniforms, he cried and shrieked
SRy <y |
even motl louaTy. I handed him a can of juice and two straws, which
. .

he gladly accepted; he calmed down enough to sit on father's lap.

We waited for the doctor three-quarters of an hour: at first A. sat
quietly, sipping his juice, but eventually got up to walk and run

around the room. He pointed at various objects and pictures, wanting

A

to know the names of each. He was told the names in both French and

¢

Ukrainian.

There was a little girl in the room approximately the same age as A.,

to whom A. kept saying, "hi, baby," and wﬁ;h whom he eventually played.
. - ’ -

When we were called into the examining room, A. began to protest again,
. i
crying and wanting to be held by father. A. calmed down several minutes
s “t

.after being seated in the examining room. He stayed calm during our
conversation with the doctor. However, when the doctor set forth .to

examine A., apéroaching him with a long swa A: bgggp to cry again.
Hé wégapparéntlyftightened at having the swag‘put into hisbmouth to
'1 g{f»hlghe back of his throat, as had Been execuged aédghe previous visit.‘
.:a;i; ﬂg cfiedxgbroughout'the entirevduration of the examinétion, clinging to

i{at_hgg;'.}é}t:eck. | ‘ - - 2 ' ‘,\‘y

&, .
IR
P



25 months, 16 days. :March 8
L4

Day Care Accounts

v
']

I asked the children to put their hand's up if they wanted to play record's.v
'A. raised both Vhands in the air and replied, 'please, 'ekard " (record).
A's shoe came off; he brought his shoe to me and said, "0Oh, my shoe off."
I put it on and he said, " hanks "' (thanks).

A. waé playing on the floor with a toy car. Allen went over and stood

in front‘of him; A. looked up and said, "Move back."

25 months, 17 days. March 9

Mother's Accounts

-

A. continued to pfqude wordbs with "'nuni”or "'nani." He ended jabbéi‘ed_
) .
phrases with "a:j " (appears to mean 'I'). . -~
When I arrived at day care to get A., I was given the phot';os. that had
been taken of him a month ago. A. looked at the photos, pointed and
said, "a:j" (I). J&old him, " Tak, ue AHApi#HO ." (Yes, this is
Andrew.); ‘to which"h‘é«» rei:lied, "'Kiko I" (',j\g;d,gpiﬁﬂo ' = Andrew). =
At home I framed one of the new photos "‘and— placpd it on the bookcase
ati)ng several other photos. .I pointed to eirer& éhotograph and named
all persons for A. This I do’Afrequently. He appe;'ired to be inter_esped
mostly in 'his new photo and in ‘the one_ other photo c;f himself. He would (
glancé, to the right andr to the left, from one photo to the other.
Father came home and A. immediately began to ja.bber very e&tedly to
him, leading him by the hand to the bookcase. The Qord "I" was spokenﬁ
ofteg in his jabbéring.‘ He pointed a‘t'his. new photo and said, "'kiky"

(; A;ijqpiﬁﬂo' = Andrew). He did not refer to the other photos of re-

Tavive#and friends. . .
- » ~ L d

R b s
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I was out for the evening. Father took notice of the fact that A.

reverted back to preceding words with "my."

25 months, 17 days. March 9

Day Care Accounts _
) B

A. was playing with plastic dishes; he brought me a spoon and said,

."pu:H' (spoon), and brought me a cup aund said, "cup."

He said to Hemsa, a new little girl we have here, "Go to sleep, baby."
I asked him,"Where did Farria go?" He answered by asking, "Where Farxia

L
go?" then "Farria went away."

When A.'s playing and the other children bother him, I sometimes hear:

-

him say, "to go atay."
25 months, 18 dazs. March 10

ey . ~ L .
Mother's Accounts‘gi :

<
A. has a new toque which he insisted on wearing the entire evening, and

A "
even to bed.

He also wanted his bear at bed-time. I tﬁcked A. in and p1aced his yfar
next to him. He did not proiest against having it lie on its back. He a
tucked the bear in, covering it to the neck. Then a'miﬁute later, he
turned towards the bear, lifted the covers, and pulled them up over the
-bear's nose. Then he pushed the bear even furcher dovm. underneath ‘the.
covers, up to it's eyes; he movgj over a bit deliberately creating an

even greater distance between the bear and himself,qénd tucked the covers

"1in at his sides. Finally content with this arcrangement, he said,

“ibaznit]" (godpawiy' = good night) to me. - | .

e
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25 months, 18 days. March 10
\

i

Day Care Accounts {

When I came in this morning, A. said, "Hi, Dorothy.'" He was playing

with a toy car, said, "car,' and showed it to me. I asked A. whose car

that was, and he said, "no, my car."

‘A. was sitting on a plastic chair. Derrick tried to sit beside him; A.
looked at him and said, "off my chair." A. got Derrick to sit in the

wagon by saying, '"get in."

s\

A. stepped on Craig's fingers, looked at him and said, "I sorry"; they

Q

both began to laugh.

¥

We .were watching a T. V. commercial;an 1 said, "Look at ald the boys
: )

playing hockey.' A. looked at me aﬁa’said, "boy, 'aki" (hockey).

- '

25 months, 19 days. March 11 \

Mother's Accounts :

\

A. has not preceded words with ''nuni ' or ''nagi ' these past few days,

but has preceded words with "my." ®

There i8 now an interspersion of the w@%&i"l" in A.'s lengthy streams

of expressive jargon. K . s ]
. Father”s Accounts : ,
; - p e
’Father and A. were together in the kitchen at supper t;me. For over a Tiff
month now, in father's présence only,_A. has referred to his apple juice
asﬁeithef "jus" (juice) or "pomme" (apple). %qday, he pointed at hié :
cup and said, "jﬁs de_ponme" (apple juice) and "jus pomme." He asked
for milk, "je“-k'iait' = milﬁ). .He finished his supper and .said, "fini" .
(finished). | '
5

Lo ea
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Mother's Accounts

After supper I toék A. upstairs to be changed. He protested with, ''no

‘and "no." When I explained to him that we were going to visit Kathy and
Cliff, he immediately settled down. .

- A. was happily greeted at our friends, and he made hiniself x\‘m at

home. Kathy:ana I spoke to A. only in Ukrainian, fathgr.and a French
speaking'girl spoke ‘to A. only in French, and the other six people spoke

to A. in Ehglish. A. carried out various fequests given him in ail three
languages. With the English speakers, A. only spoke English, with father,
Kathy and myself, he mixed all three languéges, French with father, and
mostly Ukrainian with Kathy and I; and Qith the French speaking girl, he
spoke only French. He pointedift various objecgs.and named them&forvher.
When she asked where papa was, ﬁe'bointed at father and said, "papa” (daddy) .

When she asked where mother was, he po: ted at me and said, "maman" (mamma).

- o \

There was a balloon in the house, and\A.\heard and repeate? the word for‘
balloon in all three 1angdgges several times. On his own ‘initiative,
however, he only spoke the'French "ballén"'(ba}loon); and this word was

directed at each individual throughout the evening. A. frequently showed
off his toque, pointing to it and saying, 'cucé.” ~

A. always went to Cliff c° have his cup filiq% ﬁith more juice, with only

¢ |
the words, "more, more." 4 . : -

25 months, 19 days, March 11 L

Day Care Accounts

When I came in this morniﬂg, A. ran tb me ;ﬁd wanted hp. I héld‘him for
. - - R - | .

a while, then he wanted down. It seemed<as though he just could not get
. \ .
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along with the other children today. He would hit then or take the toys

.

they were playing with, and run. When I made him give the toys back, he
would sit down,vhang his head and sulk.

A. discovered how to open the doors in the room. He cought Derrick's
fingers in the door. When I scolded him, he sat on the floor and cried;

but then went right back to the door again.

/f/éhe of the children brought a toy monkey. A. calls it "'anki" (monkey).

_He also said, "I want 'a0Ki'" (monkey).

25 months, 20 days. March 12
\

Mother's Accounts

A. sboke more English to ' me today than usual. He said, 'more,' quite

frequ%ﬁtly.
Showing off his goque again today, he said "cute," "oh, cute," and 'oh,
pretty.y (He heard "prettyf and "oh, pretty" spoken often yesterday
evening# with reference toghis toque.) h

\
He said,h"hey," when pointing to various objects. The three of us were
eating lunch; A. pointed at the fruit basket and said, l;'uka" and "' iko"
('a6nyuno'= apple). |
A. pigzgﬂ.outdoors with father. ,Wﬁen it was cimé to come in, A. pro-
;es;ed. I allowed him to return outdoors and play in front of the house.
This is the first timewA,,wa; allowed to play outdoors Qithout our supér-
vision. He sat on his t{icycle, watching the children in the field
across the Qay. Several &{nutes passed, and a few chiid:en‘approached-;

A. A, immqugtely began co\gabber away to them. Then.they all disappeared

around the cormer. I went out and peeked around the corner, saw that he

was playing, and went back indoors. Every few minutes A. would rum home,

‘\ ; /"

2
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i
A

epen the d nce about, jabb@r away at us, and then run back to the

, L . .

children. He carried on like this for about a half hour. When I dis-
\

covered A. was soaked to his knees from the puddles he had been playing

in, I brought him home. A. raved in protest upon being changed and taken

.
4

to bed for a nap.

He only preceded words with "my" today.
While playing alone,'playing with mothgr, playing with f;ther, and playing
with mother and father, A. referred to himself as "I."

On his way hp the stairs for a bath this evening, he said to me, for the
first time, "'kutsi 'ku(gi? ("rynui-wynui' = bath).

While together with mother and father, a. said, "maI'sik" ('musique' =

N

wmusic).
Father was taking A. to bed; on his own initiative A. said good night to

me in French. &

25 months, 21 days. March 13

Mother's  Accouuts

We visited friends this aftethoon (an English speaking couple). A.

&

spent‘somé time watching a hockey game on T.V.; he kept pointing to the
puck, calling it,"bglle" fball). He also saw a balloon on T.V., pointed -

and said, "ballon" (balloon).

He frequently walked ove;mgguthéﬁstéreo, askfng for "mar'sik" (musique =

music) to be played.,ﬁ?’ L ' S .

A. saw a photograph of hiﬁgéié;igbidted to‘it, and said, "baby." I told

him it was "AH,np.iﬁmo"r (Andrgw_)‘, and he repeated, "kiko" (.'AHJ'lp“:‘IHO -
Andre;). ﬁvery;ime A. wanted his cup filled with more juice, he asked '

our friends for "mo;e"; and';ach time he had his cup refilled, he came.i

e
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to me and said,: "ciK" (juice). ¥

-

He repeatedly pointed to various objects saying, "ga" (that); %is
aétions and words were directed at both father and mother. He kept
running to the window to point to our parked car, saying, "auto" (car).
He would point to and touch the buttons onlmy blouse, his shirt, and
our friend's blouse, saying, "rya3ux'" (button).

At home A. was watching me stir the soup on the stove, and said, "hot."
I told him, " TaH, T0o raprue!' (Yes, that is hot.); he repeated,
"'Hatfe"(;rapnwe’= hot).

A. lined up and proceeded to push the convoy up and down the hallway;
he said nothing.

A. was looking at a post card, puintec .» the picture of q'horge, and

said, "moo, moo." I talkeu about the fact that it was a horse. He

o

listened, but said nothing.

Father was thkihg A. tc bed; on his own initiative A. said good night

to me in French. -

7 25 months, 22 days. March 14

Mother's Accounts

-

I took A. out of bed; he pointed at his chair and s;id, "'mg;fit."
I could not figure out what he was referring to until I spotted the
ball néstled in the chair ('MRHHH'_; ball); (this was his first attempt
to say this Ukrainian word). I was changing him; he put his hand on |
his bottom and said, "je" ('derriere' = bottom). I saié, "TaK,

aynus ." (Yes, bottom). He laughed, but/gaid nothing more. (A.
began to say "je" two weeks ago to fathex;. This was the £i¥ = . e

said this word to me.)

*
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A. finished his supper and said, '"'9:'9gon" (all gone); then immediately

i .
afterwards, for the first time in our preagﬁs‘{ he said, "no more."

> S .

Father's Accounts

A. was holding his construction cubes and I asked him, "Qu'est-ce

que c'est?" (What is that?). He answered, "my Kku" ('gubes' = cubes).
He pointed to his toy horse, and said, "'kaonat" ('HOHUH'= hors.’

(A. has never attempted to say this Ukrainian word. It presented
itself for the first time, interestingly,’in father's presence.)

A. pointed to his slippers, and said, "tuf" {('pantoufles' = slippers).
I asked A to quiet down;’he pointed at mother sleeping on the couch,
and said, for the first time, "dodo" (sleep).

While being chiﬂﬁed, A. tapped his bottom, and said, "J€"' ('derriere =

bottom).

A. drank his cup of'milk, ran into thg kitchen and dropped the cup into

the sink. )

He went into the‘bathroom; pulled his footstool out from under the sink,
climbed up onto it, and was prepared to brush his teeth again, for the
second time in an hour. He repeated after me, "brosse" ('brosse a dents'

= toothbrush) and "pate" (paste). When I pulled the plug in the sink

and the water disappeared, he said, "partie jo:" ('partie 'e.a' = the
water is gone); ("partie'" spoken for the first time). Then he placed
‘his toéthbrush back into the cup, got off his stool, and pushed it back

under the sink.

When being changed he repeatedly said, "'guzat" ('rya3uu’ = button),

designating the buttons on his clothes. ,

-

I moved A.'s toy horse while he was standing on the stdirs: he stepped

R

L8]



down, pulled the horse back to its original hlacg; and said, " ry;y
"lonrt " ('tyrt Howmn'= here horsie). (A. ha; néver attempted to

say the Ukrainian word " 1yT " It presented itself for the first\timo,
interestingly, in father's presence.) |

Wanting his toque, he said, "ku" ('warmo4xy '~ hat). (A. has never

attempted to say this Ukrainian word. It pr r2d itself for the

first time, interestingly, in father's presence.)

25 Months, 22 days. March 14

Day Care Accounts

A. played at taking away toys from other children today. With several
of the children he succeeded, others pushed him away.

Several times A. grabbed Derrick's blanket and ran. When Derrick would

cfy, A. would go up to him, say, "here," and hand back the blanket.

25 months, 23 days. March 15

Mother's Accounts

~A. vas eating bre;kfast and heard father walking around upstairs: he

pointed to the ceiling and said, "maman" (mamma); I told him it was
"nand' (daddy); A. then said, "gpﬁki papa'" (daddy).
A. heard father washing ur and said, "muyi-mun" (wash[ing] up).

LI
2

Father and A. were alonéi&nyhe'kiﬁthen: A. heard me coming doﬁd”the#

W

A d <

stairs, and said, "papa"u(déddy);.fathe} told A. it was "maman" (magﬁﬁ);)

RN

A. then said, "namaq,*iﬁ!aﬁ" (mamma) .
I vaé dressing A.' for Aay care: he pointed at his toque and s§§d, "ky"

('wano4ny'= hat). (This word first presented itself yesterday, in
vy -

*

father's presence.) i : - _ - .

- ii%‘
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. : d,.,t
bl . 0 "
L

~

The three of us were togethe¥; in the living room: $:A. bumped his arm «

against the wall, ran to father and sai’ "bobo'" (sore); (for several

weeks now, A. has refevred to a sore only in Ukrainian)

A took his toy dog ;o father and said, petig chien" (liﬁ;le dqg) ; ahe

‘ then turned to me end said "' PESI'(" ( 'nechn’ &ggie)

‘Tbgethet we btoceeded to term the pages. se:ld the f

every cbild he said "baby"" for ti\e t:oochbtuah he sai

R L)

X -
A. pointed at the flowers on the table and gaid to me, "ki" ( 'HBiTQYHM'

- flowers). » :
He nall;egiﬂ o§er to the stefeo'ﬁ‘sa;ldf " oaai'sik on" ('musique' = music),
vanting music to be piayed; (this 1s the first time he combined the
English word "on' wftﬁ"'nl.al 'S'/k") . o |

Co C . .7 - :
A. vas Jéuming the hand of the clock in his book and said, "turn."

ng: for
Y g S .
u'l ( 'u.(i'- e

=

aid, "Je" ¢ lain:' milk) and.

To‘my - brush)g for t:he Vater'in d\e siok he sdld, "ea@WP (TRap' =
vater) for the glasses 6£ nilk h' & }

&

|
( nonouuo'- = milk), forw the childten eating cookiee fhe said "am'”

Q

'H amM-ram' &= eat) for t:he baﬁa he. said "balle" (ball) - He' then be- S
gan o the pases back arid fort:h counung,' Mfour, fai, seét:: %
' >

(an smﬂ) '_V :.&.-, " ‘v ) a“‘;‘ . JUE. .,‘.' N - | ‘;3 - , l

-

A. bumped hinse].f ran to ’hefr and said " GyOa " (sorh) A, i)teieded

‘ clap bis m‘&e, and say, “Je-, ee", after which He woul.d again tesnme

. 0

several worde vich "my" touay* 1 was batl;ing A. .' he pointed to the .
gsoap and seiﬂ for the firet— tine, “mano (aoap) he began to sing,
then he stopped einging and began- to seerch for soneching in the. water~

1

he found what: ‘he vas o‘bviously looking for --a snell plascic bottle with

a nerrow neck' he held 1ic up to his nou:h in mution of a microphone

aad resumed hta pong, he would put his nicroph(ine down everyzso often, .

- . o . . - R 7 i
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‘l$ - ] - “'i N ‘,.q
_ his song with microphone in hand. (With great enthusiasm A. watches

singers on T.V.; and two evenings ago he watched a young boy, sing with

a@:}xicrophone 2)
<t
oy .
, )
? 25 months 23 days. March 15 : :
B Day Care Accounts S - ) »

When'I came in this mornding, A*fan to me and said, "Hi, dar';'f (there).

A. was climbing‘on' a block and I said, "Don't fall", He ropeatéd"ﬁf"tont .

-

fo: v (don@t fall) ' S , ;;.-b _ »
J A loves to watch '1' ;? ﬁ sit:s ,pnd cha;:lﬂers giiiay'-, point‘ing to the T.V.;
but’ .12 don't understand wh&' “?5 ls‘;;ﬂfg'a ) = . L R AL
: N4 T 3 ' AR
e . © AL ”’ Q«\"é& ’ ‘.* - . e v
25 mon.t:hs, 24 'dix " March 16 4,#‘.1“ . o o ¢ i}
.  ea €7 : . N

»

Mocher 5" Acgounte : : - -
PR

A. and I werée coning down the stairs. this morning, he pointed toward '
i . -
(’I am tpt:,cer.tain\vhat he was refer-

ﬁ

-

-

I
A Y

-

He heard father running t:

(daddy. wash[ins] up). e
~ .' v\ .
. He wante@his breakfast and said w Hauy " J(porridge?)\; I, asked him, .

" Tu xowem r\awy ?"_ (Would )nou 1ike pottidge?) \e Lam nothing

. @
When ;he porridge was placed béfore hin he said, "ng " (portidge)
’

kicchen ~and said "riu-ran, turn")

s,,.L

A. po:lnhed a% ~:he ) wall clock :ln the
' ’ A r he. J.OOM up qt ne, and saﬁ

,
. -

<

Coe
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2
~'-
. o
L A. wanted his tiny wooden doll which was on the counter, out of reach,
W T .
. ‘ ’ '« :'f',
b4 . \ u-pointed at it and, said "JaJa" ('nAnA'= doll); I was talking and handing
. . the doll to him Just as father walked into the kit‘ﬂhen A ﬁmiediatefy -
o q- v, ..":)“'
. !
turned to father, held up his doll and said, "'pepu" ('poupée = doll);
’ - ‘ .
70 father said, "Oui, c'est une e."s A d, " e ral
5 - , poupee.'; . repeated, ''poupee'; severa
' “. L . !
. minutes later A. again referred to“ﬁe; do11%as "' pepu ('poupe’e' = doll);
= o ' ‘ father corréoted him once agaih, and A. repeated, "poupée" (doll).
2 o SR
- U A occaszy‘preceded words with "my." - ' , ' : .
[t sty ’ b .
""‘fil" . - ’ %
R A. and I Wc upstaix:s I was, getting A. ready for his bath Father ‘
livfng room watching a sports flash of ‘a football
qﬁc} N [ v
R.ﬂﬁ‘ard the sportscaster and’ the audierce ‘cheering, walked :
o alt ’ - @ . -
¢ ; - over ‘hto the staircase. pﬁnted down*i‘.nto tgg Iiving room, and said, ™ '8
. . “':k" ak*(hopke)') LI "3.." e ';f“ Y .
1 muced that began to hold tés cup “with ofly one hand whiie dr:.hk—,
a2 - ' . . o
- " : ing today. v “' : c . ,.ft*' '7_ A &
l}.. @ - v o . B . ',\ . R ...,

A dppears to be amdeextrou% R al’though tgere is a tendeqcy to ed‘t only

with his left :ﬁnd drink more often with '‘Ms rightfhand,‘ th¥ow balls

s ith both hands, and kick balls with Both feet.

- uy‘h & ( )

5 e, - : . L. . . - Lo . -
25 mbnths, 24 d_ais. March\ % , 4/ : ' A
Daz Care égcoudts o o o .
Oie of the. qpildren brought :I.n a'toy gun’ today. A, got a hol.d’ of it : : ﬁ
;md began shooting at Saan say:lmg, "paw-pow. _ \ : ' ;/—\ . >

- Re ctipped over Helanj.e s fe.et, ,s‘:ld, "oh w and junped up. ‘ He then

v
Rt

: said quite a. bit noxe, but all I could understand was "oh' " e T ,'
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25 months, 25 days. March 17

.
. Mother's Accounts

¥

~ - N ) B 1
A. and I were alone in the kitchen; he wanted some more sugar sprinkled

“

on top of his and said, "@ncog sukr"”, (more 'UyHOp'= sugar).
~ + B " - z& .

When he finished 1kfast, he anmnounced,”I am fini.", ("I am" was 0‘1

spoken for the first timg at home.) . o

@

,After returning home from day care, he said, '"more," every time he

wanted more of something.

' He'wénted a banana, and said, "banane."

J 'i

A. played ball with his fat:her a£ter the evening. meal he cgnsistently L

-

referred to the b§11 as,_ 'my b‘a.lle" (ball). He also inéis‘%on taking

: . .k .ot PV :
. the ball to bed. )4 Q _ - 7 o &
t J ‘ve‘,‘...‘ly ‘w * ' I y" ‘ , .
R A . i “' ' . v .
25 monthg, 35 days. March 19 . oy ‘ St
~t 5 . L .
Day Care Acé’ounts R : . . . .

e children were all looking out the window. - I said, "Ldok ﬂQ ﬁé
I’} N

school bus pargked out gg the"étreet e pointed to.the scho.;)ol bus |
(:said' "school AS* (bus) : "\ e
A's shoe cane off he brought it CO me and said rshde came_off." IH
gid "0.K., I will put: your shoe on." _When I got: his shoe on‘, he

looked at me, smiled, and sgid,‘ 'my shoe on."

A. brought. a 11 todéy.’ Ever‘ytime he threw it, not ‘wanting' to play .

»
e ﬂtk it anymore but" saw one of tise other chi].dren t:ake it, he would

run after 1.:, ;epeacing, ,."my Igall, my ball. " until he got 1: back.

e

. . . Ot v I3 .ot
- . I .

/ .

: . e S
e . } - ) . o . sy T ) P 1) ‘1‘ .
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25 months, 26 days. March 18

{

Mother's Accounts {

With every bump A. ran to us both, saying, "6ysa' (sore).

. He qgften repeated, "bobo" (éore), after father, and answéfed, " By6y "
(sore), to my question, "Yu Amapiino mae Gycyp' (Does And.rew have.a
sore?). |

T A. insisted on weai'in'g his toque in the house chis evéning. Il,de"c:ided
to take a few phptographs of him; when‘he saw me take the camera ouc,f
of the cupboard he immediately ran to get his tricycle. He sat down
on it;,g,sémiled, and posesl, saying, "'kiko 'kika; ;L-"AHAP'“HO' = Andrew).
- After I took a.\few photos, he jumped off his tricycle, ran into the
living room to his recently f.rawmec»i photo, pointed t:_o:dt ‘and said,
u'lukp,klko" 'AH,qpiuHo'- Andrcw) .-,‘,M ’ o T |

;& p&ayed peek—-a-—boo pulling his hat down over, his eyes, and Q agyain, .

#' sayﬁ - Hy Hy" (cuckoe) . .

. e

-

L L )
& ‘ “ . : . Lo~ \ . N .
‘ 25 months, 26. days. ,}iétch 18 _ R | .
oo = o S S G N
N "' e _ o ] JR& 2§
Day Care Accounta » _ | .

Craig.b@ught ,pull‘-toy—dog fo day care today. 'A. kept going after

. . 9 . )

- it, 'qay/i\ng, "mine ,pfuppy, min.e puppy." Every time Craig gave it to A.
o ) PR

to play .with, however, A would not“take it. (A. has not preceded words'

gith 'mine’ vfof':. éeVerai weeks.) . . T o
. ., . . . ] S N 'u_“.‘. .




...BH4HH' = gloves). o

’ half hour. Then I (lent to get a cup of coffee. When I-returned with

. 176

25 months, 27 days. March 19

Mother's Accounts

A. spent several hours playing with‘ ‘all his toy cars and trucks,

imitating the sounds -of engines, motors, and sirenms.

P . . -
+ k i sl

‘A. wanted music played- all day long: he would run to the ﬁ:ereo,

-
< »

. ‘ %
and"sk for "miI'Sik”('riusique' = music). - o Wty & ,,‘

w» .
. X . R
Wanting to play outdoors, he brought me hid' Sweater, skl pants,

s PO
jacket, and scarf, and said, 'by%bye. g I asked hiw, ¥k Y807 4woboTu?
!

(Where are your boots"); he ran to get his boots, brought“"f:hem to me u
and said ,for the fit;t~ time “'my boéts." ’,l'hen he ran !wk to the . %{
hall closet wod in, front of it’ po:.nted to the top shelf ‘and began | '

to dgineq;w I asked him to tell‘ me what .h'e wante: ‘He only whinedk - R :

and bggan to tudb the fingers of his right hand together.’ »%en I

m ’ ) ’
. “ his, gloves on. the shklf and asked, "Pyrasnanmn? Tu xodew 4
¥ TJyHaBHHHH"" (Ypux: glovqg,? Do you want your gloves"), he began

,to jump up. and % v&ry excitedly, saying, "'vit[kI vltfk!” ("pyHa-

%

, T > o L
: . . | : ¥

' He put three trucks on the kitchen table sat down on a chair, and to-
¥ ' R

- gether_ we pus‘hed the convoy back and forth actoss the table. “He became

-

very disturbed every time one of his trucks was ‘not perfec‘Ty lined

with the'others. He was ecstatic with our play; and each time we pushed ’ ..
» . N et ' 4

the convoy faster, he roared-.with laughter. We played our, gane for a '

L 4 <

'my cup and placed it on the table A. bec.gne very anpoyed he stretched . :
v . ‘ "

out his arm, pualmd the cup’ aside aad said "mu.'fer m fg_} v (move _ a

u[q" (I[an] pushing), ("1’. pu_[q " spoken for the_

i




e

9

u
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v

e

' - » ‘ L
e LA N (- ‘t. b
2 years, 2 months, March-20 AR
/ 'R » ’;\‘ .

Mother's Accounts

. / \‘.
I was trying to get A.'s mitts on: he shouted, 'pouce, pouce" humb),

pointing to the fact that his thumb had not been slipped ints the thumb

» i

of the mitt; (""pouce'" spoken for the first time to me; father s

A. has been saying ''pouce'" on his own initiative in father's presence

. -4

-

" for several weeks..

<

. * A. a;plr:aghe@ me' aqg asked for "mat' Slk"('musique = music) As I
; ~was putting a record '&nm he assumed a squatting position in preparation
for ‘the Ukrainian danoe’steps he has learned #hen the music began to | .
. B
. play, he” jumpéi: ‘to his .feet:, :hined pointed to‘the stereo and again ' '
. & T . Y .
'y ,.said,._"r'na\_}f'SIk" ('musique = muai_c) C ' . .
“ : . ,

. wve g aI changed the recprd only to find that it, too, was not. the one he -

‘anted;, Aﬁter two more tries, I finally found the particuilar d’lbum' &

he rs waitihg fot‘ way he werlt with his’ dance steps. He danced to - pe

a»few numbers, and then insisted on dancing' with me to the remaining

mmﬁ’ers on’ the album., Hh intermittedly ran td father, took him by the

£

hand dragged him into ‘the liming i:oom, and danced with him also.
R Y ‘ "‘_,‘24

'rhe three of uQ payed some friend vlsit (English speaking) He L

7o

saw a ball began to whine, and said, 'my balle" (ball) several ?’times,

see}/i?ig my permission to play with the ball A. always approacﬁed"cur

friends when he wanted "more" of something. ' ’ .

Father was changing A. '3 diaper at bedtime, A. placed his hand on his
)

bottom and said "Oyda, je" (sore, \'derriere' = bot;om)

k4 . B :
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_ oo
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26 monthseyl ¥ay. March 21 , . A
; s .

Mother's Accounts W

. »
WA. continues to occasionally call me '"nmana" (daddy) or 'papa" (daddy),

and father "maman" (mamma). He smiles and often giggles after he is

.

corrected.

He wanted his cup for”i‘s bath, poinﬁed'toAit and said,"ku" ('qauny' =
cup): He also wanted the cap to the shampoo bottle, pointed to it and

said, "ku'" ('Hpuumy' = 1id).

A. san% away'dp»dinner, shaking his head and swinging o{s arms. We
det&ééad a series of repetitive utterances.

He was most active' this evening; he dancod, éang, and played ball.

He splashed away im the bath tub, taking dives“and'roaring with 1augh£e:.

. . . . : - i . . ‘ -
He imitated many of our physical actions; plus there were traces of .
\ ‘ ’ i WA 3 e LY
E%:: imitation throughout his simultagégué streams of expressive -

a”v S ' V4 ‘ . . DI .
_He kept'cldmbing onto father's legs while father was sitting on the floor,
and jumpiﬁé off, roaring‘with laughter.' o ' ' SN &
He took my slippers off my feet, placed %Pem side by side on the floor,

‘sllpped his feet 1nto them and walked around the house for a while. He

.

has enjoyed doing4this for several weeks.

R

2 %-to father s ‘cigarette and said "afat " (hot). Father said,

‘"Oui c est;qhaud “ a?es, this is hot.). A. repeéted’ "chaud." He .

A, I’ N i
walked oVeﬁ co me, poincad to my cup of coffee and said, "atat "‘Ehot).
1 said st Taf un aaaa rapnqa~ ue rapnwe. - (Yes :Vhis coffee is hot;: ~

this is hot ) He repgateﬂ ""ﬁat[e " (hot)

T



26 months, 1 day. March 21

~Ja

Day Care Accounts

Several children brought various toys today. A. kept after them trying

to get the toys, saying, '"mine, mine." He is, eventually, most always

‘M

' -giﬁén the toys. However, if the other children dare touch A.‘e'ball,

even when he is not playing with it, he gets very hos goes after

his ball’ \Lntil‘: he gets it. He will have his hands fu 8, yet

A

: wants_tﬁe toys the other children have. When I sit hime::*- and_scold

Mim, he listens; and when he returns tbmﬁiay with the others, he behaves
e .

for a while. o : -

(2 -

26 months, 2 days. March 22" ¥

ﬁ’lher‘s Aeceunts ‘

A. sang chrough breakfast this qgrning He played ball aftéE bisgkfasg.
When he was dressed anépready to leave for day care, he placed his ball
on the floor and said’?"bye-bye balle" (ball). .

We went out te the car: he put his- bare hand on the car door looked
up at me and said "fwa" ('froid' = coId); (this is the first time heA

'has spoken this word to me; he has, however, been saying this wqrd on

-his aqj‘tn%;iative to father for several days)

‘:4- L 4 - ~ - i

26 months, 2 days.  March 22

Day Care&Accounts '-’““S A ’ .
A. was sigting on 8 chair -dnd -Gedrge clinbea'up to sit beside hin "?'

’

‘A, became angry and kept saying, "Give miqe chair." They bonh slipped~

' off onto the floor and stqgced laughing.;

‘o
- .~

s . L3 ?"

A
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26 months, 3 days. March 23

- ja" (‘necux' = doggle, ' nAnA ' = doll, doll,."sAnAa"’ do 1, d‘\oll, pana =

’

er's Accounts

.t
'-._

T

asked for "'sukr '"W(Tuyuop' = sugar) on his cereal this morning.

He ran .into the ba m, pulled out his step stool and excitedly said,

bl

&

Y MUHU-MHKH " (wash).

He pglled a toothbrush out pf*the cup, and realizing it was not his,
he put it back inside the cup.'kﬂe’then picked’up the cup, looked in-~
side, gpund his brush, and pulled ii\out.

He brought me his rubyer pants and a;ked for the first'time, 'be' i

('Gepn'= take [1t]2f. I replied,'Sepu" (take [it]) smiled and ran

‘ : : -
off. When I called to him asking for th:\pants, be quickly ran back .
A}
and threw them into my outstretched hands. \He made a game out of this,
taking down the clothes that were hung to dry) one at a time, running
: \
to me with each articlﬁ, waiting for me td ask\§or its Xeturn, and then
: v . B - voS .
. - . R J
. upon his little wooden pup\qy and doll, which .
c . hE'J
wn away ih the cupboard last wesk picked them up and placed K

s
them on the kitchen table and. said, "'paSst jajas po ee, jaja, poupée, ,‘.ﬁ'

T Yo

Lo \ ‘
doll). _— \\
. . O ‘,
Pointing at various objeqts he asked both father and n@her, e ..n
v I Q 'o -
("qu'est-ce que c'est, ga" - what's that.) (A. .has not inquired as N
to the name of something for several months VN - R P

.
\ A,
A pointed to the ‘image on t:he T V. screen and asked "ke'sa" ('qu'est-' .

> )

ce que ¢ est,}\a?'. = what's that?). I translat?d,,\”lﬂo To ?! (What B\
B R | e e
v \ : b , :,v o -h“.; ) " -‘. N . Y L . RS ',’” ‘ . ‘:" . ) ' ‘
;. ...,'.'ta'{:a\i ('wo 7oY. ‘= what's that?), . Y
S N . L - P ) . ..’ . . .;‘ .

_‘f‘A ~ o s T :\ . . L ‘ - e [ .
T "A’- N -'- . Tt . ] g .-l’v.. et : ’ - B . ’ - N
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*

>  and immediately answered his own question with, "auto" {(car). He then
. : -
laughed andg8aid, "t>'to> auto" ('wo 710? ' = what's.that?; car). (It

& .
would appear that A. was aware of the similarity among the sounds and
. -

-

found it quite amusipg.)
He wanted his tricycle out of the storage room, pointed at the closed.
door, and said, "velo" (bicycle); (this word was spoken for the first

time to me; he has, however, spoken this word on his own initiative to

father for several days). . -
He saw the wash machine spinning, pointed: to it, turned to father ag
said, 'turn, turn." .. ) ,“".'. L 4

s »~

He wanted.tousi’i;“dovn"fand said to me, for the first time, "{ 't #
¢

("clpan ' = s;cr[dmy),’ ‘ &

o)

. . v

4
»

f.ought' and played webl. He, pad. & -

i 1ong nap and woke gp in a very 8ood mood.

- Y ~ LA

26 months, 4 daxs. ’5i‘larch@ L e
Mother's Accounts i . s s | R

&
o

_, xOn the way out the door this morning, "A. jabbered a: ﬂ.ong sentence in

Q ;f'which the following words were distinguishable' "...papa.. .auto. . .balle. .

, L 4 < ‘ . ’ o i 4 )
, (daddy.. car...ﬁ..';). ’ _‘ ot _ \- ' | ;A » ‘ o

K
A spontaneously -said "'menet*‘ ( aa.nne,nm = beat), referring to his

teddy bear. . " o o f L e ’- - T L
P, ; & , N .« - vo. -
“eook a sip of his Ho, nuk and said "c'ﬁand” (hpt) (A. w,s heen.- ,

éay;lmg "chaud" to both mbther ‘and - facher for sevggl da'ys’ ) & ~"3‘"
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- . -
"dOu\ e" (gently) (He .

He was patting his teddy b®ar and said,

has been saylng "dou douge' for a week when ﬁattlng hls stuffed animals

and stroking father and mother's face.) ,

26 months, 4 days. March 24

Day Care Accounts

A. was riding one of the toy trains. Michel tried to force him of £, so

he c0u1d ride it. A. sat tight on the train and repea ' said; “ny .
2 »

kav, my kav" (car). I made Michel leave A. aloney A. 8hdok his finger

at him and talked a mile a mim_tte; I could not understand~ a word he

-

gaid. It was fbany. cute to watch A 's expressions. i <
’ v ’ - N v d A

26 months, 5 days. Manch 25 e ) ’

Mother's Accounts - . T ~' o

While 1 was di‘éssit@a\ aty d‘ay care, ‘he poirted at one of the girls who

had_a soiled dress and said "baby, sale" (dirty)

~

* T
Today‘ he’ often spoke the fgilowing words: "push"; "no way", “',pg", "don c"

A

"'si:u" (see you).

" He refei“i‘;éi‘ to his teddy psar as "'men1tv (" seameguu' = (hear).
. . ! .p’ Lo

v
’ ’
.

. ~ : & -
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A. cale im the door this noming, looked at me and said ' "hi, th
e f M . . :;, C . 'j

He cal-led Jimy, "'ngi o , - o o A

m26'mont:hsL5 days. March 25.° - ‘ : o,

Allen had his om bot:tle and A. said, "AJ.flen bat!" (Allen 8 bot:tle)’

g vhim and said "here 'bate{“ '
P RS S
/ G et el
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A, wanted the door opened, turned to me and said, "'wewi" ('gsepi’

183

(here [is the] bottua. They looked at each other, smiled, and then

went their separate ways.

.26 months, 6 days. March 26

.

Mother's Accounts

-

A. wanted me to ‘push his tay car across the room, and said, "'P#f%,"

¢

(push 1it). : ‘t“ ® ) %

A. and I were together: A. closed 'one door, and anoth'er door accident-
ally slahuned shut from the draft; he stood quietly, looking at the other

(4

door and said, '""nana, nana" - (daddy). (It would appear that A. was
L J

-ﬁ-ying to reassure himself that daddy was behind the door xand the cause

for it slamming shut. It is int:eresting that A. called out 'daddy in o )
- . ‘ i ,g .

: LN
Ukrainian.) oo ‘ : - ‘ Ca S
| s : ! ‘; : : N ’ 4 i »
‘ P . "}V Y ‘ : - . m : ‘ * )
26. months, 7.days. March 27-' . : . ’
"Mother's. Accounts R ¢ s o

F-wﬂ-' oL s

P 1ﬁe said "push" and "d&'t," orften t:odny - VP f‘ R "

: Sone friends dropped by, A, danced with tha- ‘saying, "tes" (nay mean
'dance ) I ‘ A

N
~

.y

Fa. poin;eq to.his cup of cotd -u; and uid to me, "from“ (cow  Then

he pointed to che reftiger&vr and said "froid" (co]‘d)

'j Hanti,ng me. to sit dmm, A. pushed me toward ctiz sofa, saying "ti'tar

g ti taz" ( 'ci,aaﬁ' =, sit [dovn]) Once I m saacad, he commenced to

dance atound, befbre he

v
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‘ Moéher's Accounts . . o E ;

!

']

A. appeared Ro be imitating many of my actions and movements today:
he .moved hastily from the chboard to the sink, from the sink to the
refrigerator, from the refrigerator to the cutting board; he welked
up and down the hall carrying an empty cup.

He pofnted to the storage room where his tricycle is kept and said
to me, "velo'" (bicycle). “He was trying to turn his tricycle aro;nd

in the hallway and gaid, "turn."

A. now walks up the stairs, right foot, left foot, when I hold his
. N 4 p a

hand.

He now also drinks and walks simyltaneously. The tendency now, more

often than not, is to hold his cup with only one hand.

’

3

. . . o :
26 months, 8 days. March 28 ) _ : )

J

.A. draok his juice and said, "35:' gon cm . az'gan cin" (;11 gor,e'juice).

He pointed to the kiuchen chair and said to me, “tl tag" (! cr,qau = git

[donn]) (A. was m@&ther requescing chat 1 sit down, nor did hgﬁhimse],f

vish ‘to sit down. It would appear thalﬁif"tt tar™ in r.his i%s&'nce meant

. ¢ g v
aseat' ) _— S v

' »

wh:l.le eatingf he said to himself, g "fy my" (move away, mine) .
1‘ P

(These vords may have been criggered by a recollection of his meals

Vitbh other children at day care. ) . - ‘ ‘ :’ -

A was delibe\rately dragging h,is guit:a: across t:he floor t:o make 1t

squeak gvery couple of steps he would ’p, place his guitar on .t:he

'}floot, and pur, his hands on his cheeks. (He often drags his gnitat to

) .

1

' . make it squeak and observes me place ny hands over ny ears ‘to shut out

: the acreeching souud Bis pucm hia hands on his cheaks, I bcuen,

- ) . - i . -
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winooan dmitation of my placing my hands over v o cars. )
v '
Ao alternated between saving oot and That | o ! hot o

when he saw me dironing or holding o cup ot cottee,

- 1
FUF T : 3 P L J— ) . LT | . ee e . . . N
Whiliic eating he satd, R { [ LA R T eat . Father Dinn o ched
. - L .

taking a shower: 1T told Ao, " 0 i e ST haddy tindshed
5 . XY . ' . ' sn 1 . . .
replicd, Momgy, Thaot koo cdaddy, oo« bath): then iomediately

. . . . . . ' ' v . ' X
put his tingers in his hair and said, " osga oo o™ (o e hair)

(perhaps in anticipation of the sound of the hair drver which he usoally
hears atter father's shower).

A. was sitting on my lap and ecating 4 snack; he began to haphazzardly
shove a spoonful of his tood into my mouth, saving, "here some "
simultancou'y opening his own mouth.

As to his father, from whom A. learned the word, A. also savs, "ping

to me, when he hits his little bell.
A. was so reluctant to go to bed, he slapped my hands. 1 scolded him
and slapped his hands in return. Father came upstairs and A. immediately

"

said to him, very rapidly, ..maman, “YC3 .. .bobo..."' (...mamma, sore
“...sore). (One sees the evolution from totally unintelligible expressive
jargon of short duration to expressive jargon of much longer duration,

to expressive jargon interspersed with intelligible words to describe an
experience.) I was so surprised at hearing him explain the occur-once,

I said to Louis, "Did you hear that?" A. suddenly put his fingers on

top of his head and said, "here."

At bedtime father asked A. i :  wanted to give his bears a kiss. A.

asked, "kiss, nounours?" (bears?), then kissed them and said, 'kiss,

nounours.: " (bears!). ,
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26 months, 8 days.  Marceh /8
Day Care Accounts
_______ Y, Hnt.
When A. bumps himself he says, "boobah, " (Ukrainian). He is also very
N . .
consfistent in usine the same words to designate a ball and o puppyv,
which I am unable to transcribe. 1T find it difficult to wateh AL and
listen to his pronunciation with the other infants noisily plaving around.
(From what I have been told, A. apparently Jd¢ _pgnat. all' in French,

and 'puppy' in Ukrainian.)

26 months, 9 days. March 29

Mother's Accounts
I told A. we were going "bye-bye" to day care. He ran to the door
saying, "ton-ton tif ton-ton tif" ('ton-ton Cliff' = uncle CI{ff).

(One wonders if he bothered to listen to the words spoken after "bye-

Bye." He certainly jumped to the conclusion that we were going to

Kata; and Clif:'s.)

He had his hat 'n and said, "my ku' ('wanowny' = hat).

A. appears ' be afraid of trucks. We were caught in heavy rush-hour
traffic, and moving along slowly bumper to bumper alongside a semi. A.
was seated in his car seat on the side next to the truck. He became
frantic at the sight of the huge tires alongsidé him, and began to squirm
in his seat, trying to push himself around to face the opposite direc-
tion. He did so successfully and did not turn back for even a glimpse
until he heard the truck drive forward noisily. Then he returned to his
original position.

We were shopping at the supermarket; A. saw a box of Cheerios on the

shelf and said, "i:quz" (Cherrios).



2homonths, 9 days. Mareh 2a
Dav Care Accounts
Ao s certaanly tull ot pep and enerpv.  He plaves continuousiy.

Zhomonths o 11 days.  March 31
Day Care Accounts
Ao wa ooaing around and accidentally ran into the wall. He came
crying o me, talking away; but I could not understand a word he was

PAY
saying. He only cried for several seconds before resuming his activity
of running.

We had hot dogs and jello for lunch. A. kept saying, "'Wiinor" (yeiner)

and " '!ilczy" (jello).

26 months, 12 days. April 1

Day Care Accounts

A. was naughty today. I put him in the playpen; he looked at me and

stuck his tongue out. I took him out of the playpen ten minutes later

and he said, "be good."

26 months, 13 days. April 2

Mother's Accounts

At home today A. appeared to be imitating a recollection of others'

actions: stretching, yawning.
He pointed at many of his belongings today, saying, "my." He said,

"here," quite often when handing me things today. While engaged in

solitary play, he said, "0.K."



Betore putting Ao to bed tor o nap, T told him that after his sleep we

would visit Kathy and Clitt . Upon awaking, two'hours later, he immed-

tately called to me, "bye-byve.

s

While I was upstairs getting dressed for our visit, father was telling
A. that when mother was ready, we would all po to Kathy and Cliff's.
When 1 came downstairs, A. wmmediately said, "bye—~bye."

At our friends, he identified a picce of ice in a glass as "a:j" (ice).’

He ushered people to the sota and chairs, saying, "ti'tar" ('cipan'

sit [down]).

1

A. was seated on Cliff's lap, being fed a banana, and said, "banana."
He became tascinated and amused with rolling a ball down his arm.

He pointed to the tape deck and said, mal'sik' ('musique' = music),
then pointed to the radio and said, "mé}'sik" ('musique’' = music).

N

26 months, 16 dav-<. April 5

Day Care Accounts

Craig brought a helicopter in this morning. A. kept trying to take

it fro.. him, saying, ''mine, mine." A. is very active and tends to be

~
aggressive at times.

26 months, 17 days. April 6

Day Care Accounts

A. teased the children quite a bttt this morning. " Shawn had to go to the

bathroom and said, 'pee-pee.' A. repeated, 'pee-pee."
: - ¢
We took .all the children outside to play, A. was so happy to go out.

L 4

When I got his coat, he said, '"mine coat, mine coat.'" When we brought

as



Nem back . andoor s, e was nof o hapey: he cried, wanting to prao back

N

il s e

Jtomonthe NI days., Apvil 7
Day Care :\«‘rvu_urnt:»

Ao piceked wp a tov car oft the floor and said, "oh mine car.’'
v

Berrick was bothering A.: A. looked at me and saidy, "make boy gone.'

It seemed as if every time anvone went near A, today, he pushed then

down.

26 months, 20 daysg April 9

Mother's Accounts

Father was leaving; A. kissed him "bye-bye," and when father walked

out the door, A. turned to me and said, "parti, papa' (gone éway, daddy) .
He tried to blow up a balloon, but was unsuccessful, so I blew it up for
him. He played with it for almost two hours.

We drove up to a car wash and A. became frightened at the sight of the
mammoth apparatus. He calmed down when I explained what it was and the
procedure involved. I believe that the familiar words " MawmHa HPY THT b=

ca" (the machine turns) were the key to diminishing his fear.

26 months, 21 days. April 10

Mother's Accounts
™

We walked into church and A. immediately said, "my bo3a" (God).

He often said the following words today: "push"; "don't"; and 'mu: fer:

L . .
(move away). 1In my presence® he referred to his tricycle as "e:' jo"

.

('velo' = bicycle).
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l . [ ) . )
He also sard, "igjeo " gnd "o jow” tor Cheerios.,
~— ~

He handed me o toy and said, tor the first time, "here, pgol"

: . 1 - Y Al
He gave me his socks and said, " prtkr” (turcrnne i’ = Gocks) .

26 months, 22 days. April 11 ,

Mother's Accounts

A. and T sat together and drew and colored. He repeated two, three,
and four-word sentences after me. Every time he dropped his pencil,

he exclaimed, "oh, Oniseun" (peacil), got off the chair, and retrieved
it. (He has often attempted to repeat and sometimes say this word on

his own initiat{ve; but until today, the word was never pronouned cor-
rectly.)

For appoximately two and a half weeks now, A. tells me he has soiled His
| diaper, "MaHa, sale" (kaka, dirty), holding his bottom with one hand.
He now also often acceptingly goes with me to have his diaper changed.
He still refuses to sit on the pot, howevar. Today, when he grabbed his
bottom, and said to me, "Wawa" (kaka), and 1 questioningly began to
approach him, he yellgd, "wana, parti’ (kaka, gone away), and ran off.

I did, however, get him upstairs to be changed after explaining to him
that, surely, he did not want to carry on with his activities with a load
in his diaper.

He refused to take a bath, and said, "no Hynui " (bath). He insisted,
instead, on " mui-muit (wash [up]), demanding, too, that he be left alone.
He asked for ..naCTa’, (toothpaste), which I gave him, then motioned me

to leave, saying, "go." He now appears to be less preoccupied with the

taste of the toothpaste and eating it, and more occupied with actually



L

brashing his teeth.

To mv preat surprise, at bhedtime AL asked me, " oioae e (v ive nn']
n I y | .

a kiss), (A. has never asked tor o kiss.)

)

20 months, 20 days. April 11
Day Care Ac counts
Chrissy pushed A, down, and A said, "bon't, Chissy." He bumped his

head on rhe floor and attemjred to say "hurt', but pronounced it without

the letter '

Mother's Accounts

A. looked out the window and said, for the first time, "MOHpe" (wet).

I told him, " Taw, 8ce MoKkpe wansopi 6Ho nou ine!" (Yes, everything
is wet outside because it is r%ining.). He repeated, "now iae" (it

-

is raiaing).

I pointed at the clouds in the sky and said, " [lMBuca | 1am xmap#

8 Heb6i." (Look, there’ are clouds in the sky.). He repeated, ' 'xmalr
He6i" ('xmapn'= clouds sky).

\

|Just as 1 was ready to pour milk into his bowl of cerea&j‘he emphatic-
ally said, '"no, monouko" (milk). After/g)few spoonfuls of dry cereal,
he demanded, "lait! lait!”(milk! ﬁilk!). I asked, " Tu x04ew monouwo 72"
(Do you want milk?); he answered, " X04ew monc4Ho ' (want milk).

{
When he finished eating, he said, "fini" (finished). I asked, " Tu

CHiHuMB ?" (Have you finished?); he answered, ' CHiHWB " finished).



Fhe three ot us walked out the door: AL exclaimed, "oh, 1'eau” (water);
father satd, "oui, 'ean”™ (ves, water); D osaid, "rone, somenue, ™ (ves,
waterd; A apain said, “1ean” (water).

We walked 1nto day care, and A .~.|l]4-d"'.limmy, .Hmmy." He has become
quite fond of Jimmy.

(We dve aware that A. is repeating more and with greater accuracy, and
that active vocabulary is on . rapid increase.)

A. ran into the house with father after day care, saying, for the first
time, "'istot[ki 'istat[ki"("Terowe' = eat).

1 put him in his high-chair, and he jabbered away to himself. 1 was
aware of new combinations of sounds ial4iS streams of expressive jargon,
as compared to those I have heard’the pas; three weeks.

He asked me for "lait'" (milk), "yogourt'" (yogourt), 'banane' (banana),
and "coyc" (sauce).

Each time I asked him if he wanted something, naming a particuiar food

or item, he only answered with the one word xouew " (want), if he

wanted it.

A. looked at the neighbor's new white car, excitedly pointed to it,
and said, "ton-ton t4if'" ('Cliff' = Cliff). He may have associated
the white color of the car with the white color of Cliff's van. Up

till now, A. Has only associated other vans (identical medels) with

Cliff's van.



o months, 23 (f.l_\/:;‘. CApril 12

Day Care 7/\7(“\‘(»\1_!1‘{/3;‘

A, talked alot rﬂti.;iy, but we could not under tand what he was Saving.
The sun was shining on the carpet s A, would sit on the sunny spots and
laupgh, holding his hands over his eves. ,

When we told the children it was lunch time, A. called, "soup time."

I was busy and A. was trying to tell me something; he prabbed my leg

LK}

and said, "hey, "dorsi " (Dorothvy).

26 months, 24 days. April 13

Mother's Accounts

A. followed me around this morning, being very obedient. He insisted
on sitting in the chair next to me at the table for breakfast, patting
the chair, and asking, "ti'tar" ('ciga® ?' = sit [down]?).

Father came down for br;akfast, bent down to give A. a kiss, but A,
sought my undivided attention, not wishing father's interference. How-
ever, after father kissed me, and then bent down to A. for another try,
A. permitted father to kiss him.

A. spoke to me predominaqtly in French this morning: words for food,
drink, and articles‘of ciothing. When we pulled up to day care, he said,
"Jimmy." He waved to me from the window and blew me kisses as I drove
away.

We were told by the women at day care, that shortly before the time we
usually pick A. up, he insisted on going to the main room, and stood

at the window watching for us. When we pulled up, A. gave us a big

smile from the window and ran to the door to greet us. Before leaving

day care A. approached his favorite people one by one and said, "bye
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' D e (X} .
Jimmy," bye doti T (Dorothy), and hve so:a™ (Shaun).
* A, did not appear to be very hungry at supper.  He insisted on sitting

at the table with us. He looked at his steaming plate ot tfood, and

said, "10 halat[r " (that's ‘H,uvnwu'= hot), then after me tepeated,
"ro rapaae " (that's hot). 1 blew on his food and he blew on his
~ LT “,:‘Q

food, and when it was cooled, he began toicnt;t;“ddﬁnly 1 saw him
PR \Y
LN ’ \n\’ .
. . . . ).(" »\:L . ad . .
spit his food out; he caught me Jooking at bim from the corner of his
ST XL N
N

MENA

eye and said, " TO opnue ! (thaﬁ&; hot) . s
"I gazed at him with a questioning look, and he]began to roar with laugh-
ter. He pushed his plate to the center of the table, took his bib off,
sai!, "fini" (finished), and ran off to ride his tricycle around the
house; but kept running back at short intervals to swallow é bite or

two. He must have been somewhat hungry, afterall. Perhaps he was

making up for time lost at play this afternoon; he had a long nap at

day care.

26 months, 24 days. April 13

Day Care Accounts

1 asked A. where Rhonda was; he ran to the door, opened it, and called,
"'manda "

He also said,"Andew)' for 'Andrew.'

He was very happy today and played well with the other\Ehildren.

A. discovered how to spit. He was sitting on the floor beside Craig,

and spit on his hair. I scolded him, and he hung down his head. I

told him to sav sorry to Craig; he said, "sorry,'" and patted Craig on

the leg.



2o monthes, 09 davs. Apral 14

Mother's Accounts

AL :;L:xyv«l.(‘los;v to me again this morning; he was al
wards father apain.

While beio, dressed by father, A. ran to his closet
brown shoes, insisting that he wear this particular

souliers 1a” (the shoes there).  (This is the first

preference to any particular article of clothing or

dressing with father, A.'s vocabulary for clothing was only in French.

While in the kitchen with me for breakfast, A. spoke mostly French and

some Ukrainian.

A. kissed me goodbye in the car. Father walked A. 40 the day care door.
When they reached the door, A. suddenly turned around and ran frantically

back to the car. I opened the door, and he gave me another kiss. After

so rather cool to-

and took out his
pair today, ''les
time A. has given

footwear) While

father and A. walked inta the center and up the firg% few stairs, A.

turned around, walked back down the stairs, and up on his toes tried to
reach the doorknob, in order to close the door which father had neglected
to close behind them. Father assisted. A. is always closing doors and
cupboards, and leaving things in place as neatly as were initially fefind.
We were driving to Kathy and Cliff's. We had not told A. w%pée ﬁs/were
driving to. Half wa to o.r destination, A. recognized the route; he

became very excited and began shouting, "ton-ton t4if" (uncle 'Cliff').

!

He also imitated Cliff's hand movements by swinging his arms in the

particular manner, and recalled Cliff's mos: prominent words, 'oh, boy -

oh, boy." No one was home when we arrived. A. turned to us and res-

ponded with, "ton-ton ttif Hema " (uncle 'Cliff' is not here). He

1949



then repeated after me, "ton-ton Uit nwema agoma " (anele "CLIff" ds
not at home).
In the car on the way home, A., on his own initiative said, "tcn-ton

»

1 “. . .
t!|1 HEmaG - BROMA (uncle 'Cliff' is not at home), several times.

Tﬁen to our amazement, he began naming other uncles: 'tun-ton Jules';

“"ton-ton Joseph'; 'gon-ton i'del" (Michel); "ton-ton 53" (Fyaq;ois). ‘
(

(Father otften points to and names these uncles in photographs ;e have

at home. A. ;ebeats the names after father, and sometimes attempts

to name these uncles on his own initiative. They are uncles he has

not—met; but he has been told twice in the past week that he witl-meet

them soon.)

26 months, 25 days. April 14

Day Care Accounts

! .
When A. arrived this morning, th% children were having juice and crack-

ers. He sat down on the floor and said, "kus'piz''(excuse [me] please).

' \
We put A. to bed for his nap. He was lying down while we were in the
room, but when we stepped out, he got up; then when he heard us return-

ing, he layed back down very quickly and pretended he was asleep. He

2
-

never did sleep this afternoon.

]

26 montﬁs, 26 days. April 15

Mother's Accounts

A. heard an airplane overhead and said, "9'mjd," then 'camion" (truck),
then again, "a'mj3." (For 'truck' A. always says "camion" (truck).

For 'airplane' he alternates between 'a'mjd" and "camion" (truck).

19¢.



a7

thpears to be o trial-and-error attempt ag correct procurement.
Perhaps:  one, atter two or three attempts he is satisfied one of the
4 - °
two words i correct; or two, after rwo or thres attempts he gives up
tryinyg Lo«prncurclthc correct word because he knows we have understood

the meaning he attempted to convey!)

He saw the cloufds and said, '"nuages.'" Father told him he was correct,
and that the plane was flying through the clouds‘ Tﬁen A. pointed to
the sky and said, '"chaud, chaud" (hot). (This is the first‘time;A..

associated heat with clodds; perhdps he associated the clouds with

steam.)
While playing alone this evening, A. correctly pronounced séveral

Ukrain¥® words ending in ' H ' (k),Awhich he previously pronounced

: [ ]
with a final 'T ' (t).

26 months, 27 days. April 16

Mother's Accounts

A. and I spent the day wfthout father. 1In the morning A. spoke to me
predominantly in Ffenéh, some Ukrainian, and only a few g~rds in EngLish. .
While playing by himself and with children outside, he spoke mostly
English, some French, énd little Ukrainian.
I listened to A. play with his friénd’tﬁiénaftérnﬁoﬁ. Hisikriend is
approximately the same age and speaks up to seven-word séhtences. R}f
often tries to repeat afcer.his friend; he repéats three or four of the *
six or seven words spoken b‘lh%s'friend. When A. griqd to explaip,m
saheching to his friend, he streamed forth wit£ expressive jargon, a
¢ .

mixture of incomprekensible utterances and words in English;iFrenchg'

and Ukrainian. His commands, however, were most comprehensiﬁle:



>
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"get oft my bike"; "get ott”; "don't o do that”y Mdon't pushone!

The questions he asked his friend were, "where vou ;02" and "what vou
"duin?" (doing). (Language acquisition, especially Enplish, has sod
denly taken a leap forward in the past two to three weeks.  One must
certainly take into account Lhng from the age ol seven months, AL has

been predominantly exposed t4 rhe English language.)

1 was outside the entire time A. played with his friend. From time

to time I exchanged a few words with A. His exchanges with me slowly
shifted trom predominantly French, next Ukrainian, little English, to
predominantly Ukrainian, ncxt English, little French. But atter having
forced him back indoors to eat, he spoke predominantly English (addres-
sing me angrily), next Ukrainian, and little French. By evening, after
having eaten and settled down to a home routine, he talked to me pre-

dominantly in Ukrainian, next French, and spoke gore English than he

"had in the morning.
While playing alone A. speaks up to four-word English-only sentences.

When mixing French, Ukrainian, and English (English being predominant},

1

he speaks up to six-word sentences.

Wheh the three of us are together, he tends to mix all three ' iguges
<
(French being pr inant), speaking up to four-word sentences.

¥
N

He also tends t~ mix %'l three languages when alone witl, either mother

or father.

When mother is alce:n with A. for a long period of time, Ukrainian begins
to emerge as dominant, and French vocabulary decreases.
With father alone, A.'s French not only increases quantitatively, but

Ukrainian frequently drops off alfogether.



1 g

Joomonthas, 28 days. April 170«

Mother 's Account s

The three of us were together all dav; AL spoke to us in hvbrid
sentences:  French predomiant , next Ukrainian, little English.
Three word combinations that emerged today were: "bhaby sale moung !

(babv [has a]) dirty ball) and " 1am o, 15" (there [is the] ball,

there).

26 months, 29 days. April 18

Day Care Accounts

A. was playing in the little wagon. He fell out and began to cry.

1 gsked, "What happened.'"  He replied, "me fell out of wagon," and

went right back into the wagon.

We were playing 'Riqg Around the Rosie': A. would sing, "husha, husha,"

.

and fall down in great laughter.

2 years, 3 months. April 20

Day Care Accounts

When A. c;me in this morning. He shot across the room and ran down the
back steps, trying to get outside. I brought him back up the stairs;
and when I tried to get his coat off, he cried and cried, pointing to
the back door.

A. did not wet his diaper today. He does not tellyus when he has to
go, so we take him to the bathroom approximately every hour and a half.
The children were playing with skipping ropes; A. took hold of each end

of one and tried and tried .unsuccessfully to get it over his head.
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