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" ABSTRACT - . 0 @Af

ot the Adoleueente of Ohlnte ?rozrai?(e pereqntily Aﬂtiguid
) Lgroun,eounnellinc pregrtn) on tho eelf-eonaepte pewlnunl ld- 5 |
h y‘tnent. ‘and eocial°edjuntnent of. Junior hich eehnel atqpeutegj;
| ‘ ‘¥The Adole:centn of Cheuge Progruu iaydeaigned to. unl&et Juniér o
.}*};_ehigh eehool etudentn. whoee pereﬁta ere eepe:ated or divctu:fe7 
h;q“/(to build- more, poeitive eelt-ooncepte end ;pprovp ﬁheim pereéwqi;*
’.;end eonial.edjuetuent in xeletiﬁiAt@-" ” i '

The litereture reviewed eua 8

7  'ere1 1s viewed as a time. for tdo drch~r§r}£@§¢f eﬁe
‘\identity and eﬁ&empt tooeeteblidh

. | (Ohleeh.’1977) It 1s coneidergh

© “a period of heightened emotionelitgg(ﬂnr qck. 1969) The

welleretein and Kellby Btudy (1980) 111uetreteb hew perentel ‘

tdult“fﬁiee eff'*

ot turuoil. end -

aeperetion and divorce tende to further conpliclte thil peerd )
of: adolescence. A vaet anount of litdputure eupporte the uot-ﬁ‘.
ion that the fulfillment ot Adoleecente' neede depend very nuch‘*
on a eupportive hone beee.‘ However.*beatnee thie 1e often not‘jﬁ’
possible when perentel eeparation end divurce has cceurred in a :;
femily. group couneelling is advocated. 3f:“ i ,'“‘” o f,{ﬂf'
| The sample consieted of 29 studeute fron a public Jundar {:‘
Thigh echool whoee perente were ‘either eepereted or divoreed.'~’1}
‘Students who perticipated in the Adoleeeente of Ch&nge Prograu

g‘were randomly eeeigned to one of two trettnent groups; reeeived
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tho auno trtutucutz tud. hﬂd the unno group lotddr. ﬁtudopp-’ |

#

”“”“fff”&kaia Y T uw7‘ _ im’%mvfkrugrnq\womo  "'
tho 6autrol gronp.‘, o ‘
. f'“ ?wo instrunents nnnturinc uorr-ccncdﬁt, porsonul sdjuato |

p noﬁt tnd looitl adjuutnont. w-ro 7duin1-tcrod by pre- and ‘
51"Mlﬁ‘tiitin‘, Over an Gilht wook pbriod the Adolescents. of
| Ghuugu (trqntlunt) ¢roupa Qot wuokly for approximately one '
hour and thirty -1nut¢¢ per losaﬂon, The cont&ol group did

not l.lt.'

" ot ma nma.g ﬂ;uuwa &

i
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_sz;y;'digﬂ;;f_ffwik CHAPTER 1 R
vﬁrn'kzliyb Introductlon to the S . i 7Z',
. 4‘ ‘ R i
: The change 1n family structure pre01p1tated by dlvorce h ﬁ:j 
"a'nd separation,,eften creates PS¥°h°1ﬂglca1' S°Cial’ and E Hh/
:;H;ieCOnomlc problems for epme students.' Scheols are seelng more, et
;':;:ang ore of the effects of marital dlsintegratlon Teaohers '/lg7*

land counsellors allke, r connlze 1n thelr students a<humber k

.:f?pf the problem symptems found 1n-11terature.‘ Studeg&s from? |

e

‘“hldlvorced and separated famllles: .

(1) seem ko have greated 1nc1dences of dlfflculty _ ‘

h¥)

Eddy nd sllverman; 1974,a

‘_ relatlng to peers~

Lyhh and Sawry, 1959. Mltchell and Wllson. 1967

[; Walﬂfrsteln arfd. Kellexgé1976) ' "_. SEUTEE SR

(2) have 8 h}gher 1n01denc f drug abnse (Lawrencé3a,‘f“

: r'} and velleman,,1974) 'J;'v;ﬁ»/“': S
. , : Y |
(3) SH idence that parental absence may be a- R
m&lgziiontrlbutlng factor to low academlc T

KN

*;'achlevement (Marlno and NcGowan, 1976 Hallersteln e

© -

"~ end Kelley,-1976) - ;,wl,_ l:
(4) show hlgh levels of overt and covert anti- teacher

' attltudes (Lamberts,-et.‘al., 193ﬂ).

-,

} L’It appears that changed famlly "rﬁothre may certainly be a
-esource of problems for many adolescents | | »

Of Iate, there 1s ev1dence of more and more as51stance

e . / ‘

fﬁoo};//%:

avallable to adolescents who have exper1enced dlvorce and
(separataon-ln thelrvfamllles, ASS1stance is in tgg form of




of group counselling sessions.~ These programs ar_tgenerally

available through various social service organi,jfions in R
communities, however, recently, schools have av;o begun to‘ﬂfhyi'
1n1t1ate such group counselling programs.;dppx55 - tgﬁ?h‘f"
John Sheridan~(1981g discusses a numb of such progrgms,;taﬂ

O Reilly (1979) has presented a program J'W“ i

‘“%% ton, Massachusetts for children of divo‘ce. de51gned as a _'ff

A program for elementarytschool children 1n a large urban
: f area of the @idwest is preseéted by Holdahl and Casperson ﬁﬁf}i-
(1977) In their programy’students from families changed by

divorce, separation, death and other reasons. are involved 1n

~

highly structured groué counselling.e A program 1n Menchv1lle #fid
ngh School Newpory/News, Virginia is 1n place for students '
coping w1th loss }ﬁaplan, 1979) ThlS program is open ended

i B . o

and somewhat str ctured. k
Wilkinson/and Beck (1977) offer a s1milar program erlﬁ."

- elementary sehool students._ A 51{ week program for ohildren ;Qﬁfv

ERR

. fﬁf dealing w1th divorce 1n nvergreen, Colorado 1s presented by

-/
Magid (1977) This program 1ncludes a high degree of parental

‘“;? "}involvement along w1th structured group counselling for stu- f‘

< .dents. These few programs appear to constﬂtute the total
C A

”1‘id\t»fd_"‘:' % ,g
-~r\ , |

[ ST e e i
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1eaving the ex erience with whole new assemblages of be-

';haviours,'and.fresh ways of}thinking about situations and |

.fconditions i their lives which help these lndlviduals to v !

xi'be more effvctlve" (Vraend,lJ.‘and Dyer, W., 1973. P. 51)
i}Group counse ling programs can also prov1de 1ndiv1duals pl
fwith the kin s of group experiences that help them learn

dto functlon effectlvely, ‘to develop tolerance to stress [pv,*~

'“"r:and anxiety fnd‘to f1nd satmsfactlon in working and 11V1ng '

he ado'escent .and the school settlng pro-

' 3.

famlly structure~due to dlvorce :gd separatlon."l
Counselllng should be preventlve and developmental, wrth
'van empha81s on theraﬁ‘ﬁtlc preventlon of emot10na1 and adJust-vj
'ment problems in students. The trend toward the appllcatlon ‘
of group counselllng procedures in meetlng ‘the needs of ‘the
liindlv1dual is llkely to grow.cstlmulated by greater acceptance
‘of this preventlve approach to problems encountered and by 1n-‘

N

creased recognltlon of the effect§veness of group counselllng



}t(Berg and Landreth 1979) T s o
. After thorough research in group counselling, Hobbs
,(1951) made the unequivocal statement that it does work.
:'Cohn (1964) stated that sufficient experiences with group
counselling procedures had accumulated during the past
ddecade to suggest the worth of the program as part of the
‘educational process. As a reSult?of extensive research
-and experienbe in group, counselling.‘Rogers (1969) and e
‘uEllls (1969) have suggested that group counselling is morehg}.‘s,.
helpful to most people than is individual counselling. "‘
‘Krumboltz (1968) agreed with this position in part, and f:h.
‘9Gazda (1978) proposed that" group counsellingais the pre-
. ferred mode of treatment for many 1nd1v1duals.'

. ." .

The Wallersteln and Kelley Study

* The Wallerstein and Kelley Study, also known as. the jghitttiﬂ
' Callfornla Chlldren of Divorce Progect began in 1971 and | ’
ffended in 1977 ‘ The Study ig a systematic 1nvestigation of
F;the dlvorce-related experlezces of chlldren and adolescents -
and their parents. It was designed to fellow 60 divorcing
famllies and their 131 children between three and eighteen

'years of age, at the t1me of marital separatlon, through the :

. flrst flve years within the dlvorced famlly. Theoretically.’
§ ‘
bthe 1nqu1ry was to close at the end of the first year., How-'

1[ever,‘1t was dlscovered that 18 months after the separatlon,_

[ PO S R At T

many issues were still unresolved in the lives of" both parentsf-‘

and children.’ ‘This Study prov1des tremendous 1n51ght 1nto

the issues related to marltal separatlon which confront the



s

s ”adoloecent.;@;u‘w}.w o g e ot

Walleretein and Kelley (1980) state thét while the‘v,'f"

”rd,adolescent fluctuatee between the safety of the family homel
"base and the exciting. unpredicbablelworld of his peers,.the |
need for a stable family ‘structure is very great "The etable.d
«family struchure allows ‘the adolescent to return to home base ‘
in order to receive the emotional support when required. ‘and -
'fto gather courage ﬁo once again move out to ihdependence. -
"7;w1th the family structure disintegrating at thés time through
f*ifdiVOrce and separation, the adolescent often feels that the
dfs family as a securedbase, no longer exists. As the divorce
«;,b halso creates new problems for the parents. they cannot ‘concéen=- - -
vbf,trate time and effort on their adolescent as before." (Waller-\«
. stein’ and Kelley, 1980, p. 82) ' g ot R \
| ’-;esgn and Kelley Study (1980 found the follow-

1ng consequenee_neﬁperlenced by adolescents, due to divorce-
”related family changes..v_g ‘:'5_ L |
| (1) ‘The adolescents felt that the time available to
| them for growing up. had been drastically fore-
"shortened They felt hurried and pressed toi:l
: aohieve'quickly. thefindependenceuwhich,1s
'.Iusnailydachieved’over.several:years.
(2)'The'faﬁilj)fnnctions'crucialﬂio maintaining
‘adolescent déseicﬁmént‘wére weakened byvthe
.vk:’divorce.' This included discipline.‘external :k

,structure and controls.
Vd

e T
(3) Many adolescents experienced cpnscious or un- -

e



:iseIVee new wardrobes and ohanged their hair

)

“expoeed and vulnerable. and their expectable adoleaffl"

Tthe generation gap.v Meh and women bought them-\fvfyft'rf

Ybrought great discomfort toftaeitu

Many adolescents experienced feelinge of being

‘scent worries intensified ebout theirrpresent and L
?’1& send them_frJ .

future; who would support them, who

%o school. whether they would sucoeed or-fail as.

‘_They experienced a eorro

fmarriage than their parents.

:generated into physical violene

sexual partners, whether they would achiﬁVe a batter\o‘f{?

Fy

'dAdolescents mourned the family of their childhood. .,luc

1\f1f1qes beoause oﬂ the

divorce, Joined w1th their adolescent feelinga of

w‘”-}: v
!‘U, &4.)

their. vulnerability and sense of peuerlessﬁess."

ifThis also served to exprese their reeentment at one

or the other parent for presuming to give their own }uff

wishes and needs prlority over the nee of their Lf




- udolﬂiotnt ahildron. ‘ o
; '~'flfﬂmﬁtw¢vw iu*vw&m$imuuh&po woa ‘

,;rapid, often unprodictable chlngos in tha adola-jf"'

:aoontn' view of c@ch paront. Divorco ofton proased

'tho adoloncunt tofgan esch pnrent nn an 1nd1vidual

‘ 'and to rogurd thon acpnrutaly.

(@

The adolaacanta were profoundly conflictod by iaauoe‘f

of allogiancc and loyalty. The demands of parents

' on udoloaccnts frequontly led to. daspair. depressiont

W “‘ ,nad guilt.,_iTl,“,@"F  y”_V Q ’;f;  \w‘ﬁ;')_‘@ 
S H9)

The adolecccnts displayed greater maturity and moral

growth. They ware concerned “with finding ways to

‘ avoid the miatakoa their phreé%a had made; how to v

l‘maka better and more infarned dﬁqices in regard to

‘  ;a§\igp blame and reaponsibility for the marita

" (10)

;',A_‘a central issue for youngsters who felt propar& to

,right and wrong in general

_.about fihahcés-focuéed

o

lovis or narttal partnera.i*?araonal morality becamef»'

-failure., Their diaappointaent in the parents' fail-,‘

ure to behave in accord with ‘their standards of

“proper conductvled’then tovwdrry about issues of,

LY

Money was one of the most common’ battlegrounds be-

‘twoen parents, and uany adolescents became "money-

 w1se"'apnewhat-préputuféiv " Most of their anxiety

their future needs. In

. general, divorce Appeared to create 8 dore matnre

‘attitude toward financial matters in the long range,v

'fdespite their initial anger and anxiety about ‘being

&



R

d and oare of young ohildren With cdmpetenoe. aen,i- S e

. tivity end pride. An equel nueber reeponded By

'ffeni}y crieie end their P

S (12)
| :‘ ,tactneee and separation from parentel fighting and

: the crisis at that time, Creating dievunCe from f:fﬂ;;{‘

entered ectively into a veriety of acti@itiee whichfsf5ot"

kept them awey from the home‘ ;gbt’f'_-f' f‘ﬁﬁQ?f;“~;‘

R oA

Stretegio withdrewel helped them meintain their in~ﬁ‘*“31'

- the parents at the height of the. etruggla. seved

I;to the\greater preeeure by-hengdng;beok end tprpdng,\ '

, " at the end of the firet year.',df- »,de ff
S (13)

theee adolescents from overwhelmdn@ uhguish. humil-ogy

: &,
vietion and emotional depletion; and,. enableéﬁ%ﬁem

et a leter date, at & time appropriate to their ownlw;o

"timetable and when the externel turmoil had sub~"
,eided somewhat. to be supportive, emp&thic and een~'f"

.sitive to needy parente., Thie generally QQCur‘th?;ee;;N

In their feilure to cope,,meny adoleSQents rose to
the challenge and moved more quickly into peycho- Jeid”; -
logical independence end maturi%y. Othere responded /

o
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i o3
.-»s&a“ﬂ’g

””fruptione in achool at

- SR

vt ennm or tovard & wwﬂm&ohmmb
,ﬁedjuatment.

, ;(;) Teuporqry 1nterferenoe with entry into

edolescence: Symptone include turning to’ younger

~ children as pllymutea; withdrewel trom age eppro-

ﬁ'priete ectivities et echool: spending increaeﬁng)

emounte of timd et home,. either elone or in the

‘{compeny of one or- theJ%ther perent; temporery dia-

ndmce and elipping gudee:. .

end, diminiehed achool ach&evement.

g (b) Prolongelenterference with entry into edole-'
'stence."ﬁegreeeions were more-likely to become
'consolidated whgp ‘one parent relied heavily on
“the adolescent and consciously or unconsciously en-
:couraged the son or daughter to .give up customary
activities end interests. in .order to devote in-
- creasing emounte of time. energy and affection to

.«,the ce:e of the parent. Intense emotional‘depend-

ency of the a#ult on the edoieecent is not the same

thing as conberation befween parent'ehd éﬁoleséeht.~

'?'Regressions of this kind were transient or more per-

manent dependent in 1arge meesure on the vulner- .

;\'ebility of the edolescent at the time of divorce, -
ta/ and the psychological disturbence of the parent. |
.+ The capecigx of the parent to refrein from actively

pulling the younger child into his or her emotional

\
orbit was critical to the duration of the adolescent'
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‘ (c) Rcsroas&an follcwine loal of 6xt¢
and controlss Thc tud&tn diueavory uf a paannt'tp

e o ;1nflac11ty could triggnr severe rcgrbsnian. The :

‘ndolaacnnt oftau feels hotrtyod by thp plrantn'

oxternal limita.

(d) Pseudoadolescent bahaviour. Tha incidenca of
sexual acting out increaaed following the parental
aeparation. The general weakening of the family
structure burdened many adolescente bac&%se 1t
imposed on them the reaponsibilitiea for Qontrols “'
on their own for which they were not ready.

Baaed on the findings of the Wallerstein and Kelley Study._

it is evident that divorca brings with it numerous concerns

o Jfor adolescents. Group counaolling should be viewed as d valu-

able support in an adolescent's adjustment to changed family

structure.'

Purpose of the Stud!
The purpose of this study is to experimentally invaatigate

the effects of a personally‘designed group counselligg»prog§§h¢&'



%

«\ . * ! .
~on () the uclrﬁd::cupt(b) the personal adjustment, and.
‘(c)kth soclal adj

whose gnrunta are ¢ thor aopcratod or divorced. The 1ntent

ustment of junior high'achool students,

of the group counlcl} gram is to. pronbto and 1ncraase

in self-concept, per:kn udjuatnant. and aocial adjustment
4n relation to the edoleacont‘s environmant.~ This will be
" determined by pre and pkst measures using the Piers-Harris

i

Children'a Self -~ Concept Qcale and the California Test of
J'Peraonality as asseaauent touls. s
itiopn of Terms. |
" For the purpoae'of this\study, the térms listed below
have been operationally defined. ' |

" Adolescence° the period in human development betwsen

. d

the‘beginhing~of puberty and the attain-
| ment of adulihood; § " |

Divorce: a leg;; process which dissolves the marri-

- - - age contract and enables both partners to

7 remarry if they so desire.

SepatatiOn:~ a legal process which enables’ the husband '
and wife to live»apart, but does not bmeak
the marriage contract nor free them to re-
marry if they so daaire.

Self- concept the way an- indiviﬂnal feels about himself.

6 ﬁthose perceptions beliefsz feelings, Ettl—

“'tudes and values which the indivigual views

as describing himself" (Perkins, 1958a, p.221).

Personal » ) - | - :
Adjustment:  "a geij:;?“term used to describe the extent

\
\

11
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to which an individual displays the f°119?TL,rg,-mwfﬂ

ing tendencielz self reliance, seuse of

peraonnl worth, sense of pernonel freedon, (ﬂm ™

- feeling of belanging. withdmwing ten&meiu i

Social :
‘Adjustment:

A

and nervous symptoms.” (Thorpe. Loy Clnrk. W..v

and Tiege. E., 1953, p.3).

"a general term used to describe the extent

to which an individual displays the tofiouing

tendencieez social atendnrde; eooinl lkillt.

\

Group
Counselling'

ings and behaviour of the group members. The

'anti -social tendencies, family relations,

school reletione, occupation relatione and ® -

community relations." ~ (Thorpe, L., Clark Ww.,

aﬁd TiegS. E-'.19539 p03)~
"A dynamic inter and intra personal process:

whose content is generated out of the feel-r

leader is a profeesionelly trained counselor

who is capeble of creating a clfhate of trust,"

L'openness. reSponsibility, understanding, car-

It is believed that group counselling cannot meet all the

ing and conflict management The group is com-
prised of persons functioning within the nor-
mal ranges of adjustme who ere seeking in-’
creased arareness of self .and others so that

they may: better deal with developmental srtua~- 

‘tions". (Berg and- Johnson, 1971, p.48).

L .



{

.dolesgpnt needs or concerns. However, if should be/con-
sidered a valuable support for adolescents who hav /ex-
perienced separation and divorce of their parents7 By
focusing on the seif;concept,rpersonal and social adjust-
ment of these adolescents in a group counselling setting,

_we are laying the groundwork‘for the fulfillment of their
needs and concerns related to the‘divorce'and separation |
of their parents. |

Overview of the Study f .

The effects of the AdoIescents of Change Program (treat-
ment) groups were compared ‘to the control group. The Adole-
scents 6f Change Progranm (treatment) groups participated in

. group counselling sessions as outllned in Chapter III The
control group did not meet. _
| Following the introduction*as to}the background and
purposes of this study in ChapterI. a review of the litera-
Qure. with emphasis on adolescent develdpment and their
needs, and how these can be met through group counselling, is
discussed in Chapter II. Chapter III contains a description
of the Adolescents of Change Program and the eight group
counselling sessions. Chapter IV contains a description of

‘the design and methods utilized in collecting data. Chapter.
V is comprised of the analysis of the statistical data de-
rived in the process of this study. A summary of the results

‘and their implications are presented in Chapter VI, along with

reconmendations for further researgh,

13



3 ﬂl» . CHAPTER 11 , . s

'Adolescent De | o :
Ohlsen (1977) d&acriben adolosc«ntl as hm&ha engroaaed

in their soarah for identity. in wastablishing themselves 1&

adult roloa. and in achieving tﬂbir 1ndependenca.‘ At the ;‘i~

e
iy

same time, they are trapped by{depen@eﬁcy. Ohlaen believoa
the adolescent to beitrying to de%ernime who he 1is, whem he :

S

would like to ‘do, what he can do, and to ﬁi?u%ﬁp the will
and self-confidence to do it. 1In like ‘manner, hexia ch&n¢~
ing his referent group from family to peera, and, due to

.»apidly changing timee. and hie peers' coneumﬁrg demands

¥

for 1ndependence. they encourage him to question many of ! o
his parents' values. A ' ,
Unlike Hall (1904), who described adolescence as a per-
iod of storm and stress, Hurlock (1967) cited Gesﬁll, Ilg,_“
and Ames' (1956) findings to support the notion . that thm*
period could better be described as a period of heightened

emotionality.d Aueubel (1954) characterizes adplescence as
a period for testing the adequacy of theypefscnelityfstrccf
ture laid down during chithooc.‘ Ackerman (1955) believes
adolescents tend to be extraordinarily sensitive to ctheref .

judgement of their worth. Their irritabil%ty stems from

s
being caught between conformlty and defiance. Their lask of

self confldence and interpersonal Skllls often causes their '
. . \
inability to react maturely. )
Ausubel, -however, stated that although bg{senility de- -
- __ ’ K

Y

& — 14
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fcfto be only tran81tory dlsturbances - He concludes that even

N

,"ff'When the persgnalfty defects are more ba31c, the appearance of

"Tthe most serlous perso“allly dmsprders occur after, rather

fﬁithan dﬁrlng adolescencer Hurlock c0ncludes that except for
)those who exper1enced markedly deya;nt sexual development

‘ most‘adolescents learn to cope nléh'the problems w1th whlch
':rﬁVthey are confronted ' Ohlsen (1964) and Klrkpatrlck (1950) =

Vlfagree that as much as adolescents are often seen as cau31ng

»

'.nm_[a dlfflgult S1tuat10n for thelr parents and teachers, they e

4 hemselves w1thouﬂ any
ugh'
cents glVlng up and w1th-

. generally develop normally and
ppermanent scars ' \ten we ‘gee & ole

‘ eraw1qg by 1gnor1ng or: runnlng away fro 1gn1flcant adults,

L by turnlng to drugs, by qulttlng school or by staylng in.

//-

”vzschool but w1thdraw1ng from the learnlng process These de-‘f‘A'

\

velopmental‘aspects tend to Eﬁ compounded when famlllal prob-

flems are belng experlenced such as the separatlon ‘or: dlvorce

I~

(3

»fongparents i ‘ ‘ o ‘
| Ohlsen (1977 p 177) 1s of the oplnlon that the adole-

';rscents' needs may be: stated as- general goals for group ‘coun -~ ;_i
‘psellgng ,id | r;irvf\g,b“ i ) :
’(1) Search for 1dent1ty by deflnlng meanlngful goals for var-

¢ ) - o . <
'1 _ 1ous facets of llfe Lt

(2) Increased understandlng of his 1nterests,‘ab111t1es and
aptltudes.- .

(3) Improv1ng skllls for 1dent1fy1ng opportunltles and for

J

|

evaluatlng them in terms of hlS own 1nterests,-ab111t1es,
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§ and aptltudes.

‘-(A) Increasing interpersonal skllls and self confidence to

/

recognize and aolve hlS problem.‘ o | |
(5) Improv1ng 1nterpersonal skllls and self confldence to_gdsl"
| .recognize when d901slonsware requlred how to make them,‘nlf,f
| and how to 1mplement them.cil | i / o
(65 Increa81ng sen81t1v1ty to others' needs and 1mprov1ng i
& §kllls for helplng others satisfy thelr needs.s~,'5

i

(7) Improv1ng communlcatlon skllls for conveylng hlS real

. o feellngs dlrectly to. relevant persons, and w1th considera’as

o tions for their feelings.u T
(8) Independence to examlne what he belleves, to make hlS own o
| dec1s1ons, take reasonable r1sks, to.make his own mls-e -

takes, .and to learn from h1s mistakes.

'd(9) Improv1ng 1nterpersona1 skllls to deal w1th author%hy

flgures in- a mature manner, for example, employers,s
polrce, government off101als as well as parents and g

teachers N

_:(TO) Meanlngful partlclpatloﬁ 1n developlng gnd maintalnlng

llmlts on hlS own behav1our.’j

3(11) Grow1ng knowledge and skllls for. coplng w1th hls phy31cal

- and, emotlonal7changes assoclated w1th maturatlon.

€i2) ﬁnprov1ng skllls for 11v1ng adhlt roles.gv¢

B

The fulfillment. of these needs depend very. much on a

supportlve home base. A close, nurturlng famlly w1ll often

© provide an atmosphere whlch ah adolescent can return to after

testlng out varlous emerglng, developing skllls in the real



T
,uorld - If the home and family provides the encouragement
“and support necessary for adolescents. often the turbulence
Vexperienced in the adolescent years. may be more of a pass--

; ing phase rather than ‘lead to the . long range problems whlch
may extend. into adulthood. Therefore, divorce and separa-'l
tion of the parents may upset the nurturing and. supportlveb )
“environment the adolescent seeks and requlres in hls famlly
'.s1tuation. Divorce and separatlon tend to create more, .
f‘obstacles for the adolescent in the sense that they brlng with
_ then a whole new realm of problems. thoughts, and feellngs‘
1 whlch may compound the already emotional tlme of adolescence.
Therefore. there 1s a need to substitute. in some way, the
supportlve famlly base Wthh may no longer be in exlstence,
Lor. may be. in the process of redeflnltlon and transition. In
fthls way, group counselllng program may act as this sub-
’stltute or at the very least, may be the only contlnuous'
support system the adolescent has for the tlme belng ’
Y number of Ohlsen s goals of - group counselllng are dlr-‘
ectly related to the purpose of this partlcular study. Fore-
most. is the goal of 1ncreas1ng the adolescent's 1nterpersonal
skllls and self confldence, in order to recognlze and solve
his problems. Group counselllng will help the adolescent to’
recognize that hls parents divorce is stlll a problem for
'him, and will asslst 1n~bu11d1ng*hls‘self-confldence ‘in order

’
2 .

to attempt problem solv1ng. Problem’splving in this part—

= 1cular 51tuat10n, may con51st of recognlzlng his feellncs

,and thoughts about his parents' dlvorce, and learnlng to .
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“'cope with the situation at hand.‘~ L NeE e
| A second pertinent goal is that of recognizing whan ,
4t is necessary to make decisions and how to make and impla~ |
ment them. In this way, the adolescent will be able to takeﬂvV7""
'charge of his personal s1tuation relaﬁpd to his parents':'vl
.,sdivorce., A third goal which is seen to be relevant to the pf"
g study, is 1ncrea81ng the adolescent's sensitivity to others"'
needs, and 1mprov1ng skllls for helping others(saﬁisfy their‘
needs.: For the adoleseent to be proficient in this area, it 3s3

'~_1s necessary for hlm to flrst recognlze his own needs and

develop personal skills to satisfy these.; A-fourth goal,

'1s to’ impriove communlcatlon skills. ThlS is seen in the

: ‘adolescents! need to convey hlS real feelings to his parentsici o

‘about the1r d1vorce, as. well-as to relevant others.t There-bpf
_fore, the purpose of thls study can be seen in the prev1ousiy‘-
mentiored goals which are related to the adolescent's needs
.1n}the unique, but .common 31tuat10n, of thesseperation,or

divorce of his parents. o - S

a

Group Counselllng

Warters (1960) states,that,individueis_functiom most'off

~their lives- within groups‘and against this background’of.ihtér#ﬁz"

aotlon wlth others, one' s Self-COhoept is formed and menY'times’:

dtstorted ThlS dlstorted perceptlon of self, and self in’ re- o

latlon to others, often occurs in the: dynamlcs of the group
' relatlonshlp. Seemlngly theng.thekmost effectlve,place fogg .
dealing with adjustment difficulties!'iS’withih?afrelationship_)

that incorpofates_the basic stfuotufe5which origiﬁaily,ereeted
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. the difficulty.,j/; L | P
| Through the process of the group counselling relation--

e ship; thelﬁrggp%member discovers the meaning of giving and

E receiving emoti nal support. and an’ understanding in a

htvdirferent and more positive sort of way. Perception of

’ fself then. is rsdefined in a context similar to that which
'“finisiaiiy resulted in the distortion (Hobbs, 1951) |

"Group counselling is designed to help reasonably healthy

:“;persons to discuss openly the problems which worry and upset

‘them. to explore alternative actions. to select an’ alter- |
native. to develop the self—confidence, the will. and the
skills required to implement the desired new. behaviours.
_and to take action.» As the therapeutic potency of the group
"develops, clients learn to help others as well as to accept
“help. Several clients are helped simultaneously (rather than
treeting one at a. time in front of the group) each recog-
nlzing when another's problem is also his ‘own. Clients.
_also learn to: accept individual differences and each others'

unique solutions to SLmilar problems" (Ohlsen, 1970 p 160)

Therapeutic Forces »

? It is crucial that a group leader attempt to understand

' the forces. within his group that contribute to, or 1nterfere,'
7w1th the. group achiev1ng its goals.‘ Ohlsen (1977) believes
vthe extent to which the group leader trusts members and shares
1eadersh1p functions w1th them, determines,the extent to which
he can enlist their assistance in identifying the group s

leadership resources, in uncevering the problems which 1nter-

-fere w1th the group s successes, in di&gnOSing these problems,
- ' -



'and in taking actioh to eolve them.

Ohlsen (1977)¢believes the following to: be therapeutic

,“}forces necessaryq'or the succees of & counselling group .;QQfé “

_(1) Attractiveness of the group:'"The more attractive the T
group is to its members. the, greater is the influence tha pl‘;iyp79~
‘_group can exert on its members. (Cartwright. 1951 p 388)

A group's attractiveness 1s dgte;;Zned by the importance of

its perceived goals, the extent to which it meets its member'
_fneeds, whether its members are liked. and whether it includcs o
b. prestigious members (Cartwright 1951) O.hlsen (1977) cites ,

".the following from their review of the research Cartwright ftlj_

~ and Zanders . (1968) later concluded that a group is attrac-_‘_'
tive when (1) its members are valued and accepted (Dittes.
1959)L (=) 1ts members are similar (Newcombe, 1953 Festinger,;

11954) (3) 1t is small enough to enable members to communi-,--

vcate and relate effectively (Porter and Lawler. 1965); (4) 1t

rrprov1des opportunities for social life and close personel ”1

" associations (Hagstrom and Selvin, 1965) ;. (5) it provides at SN

7least two of these sources of satisfaction.»personal attrac-y:}f
tion, task att;action (attractive goals),,and prestige from
membership (Back 1951) | J» 5 -

.(2) Acceptance by the group: "Genuine acceptance of a group

. member enhances self concept and provides quality support .

ﬁfor beﬁav1our change.v When a client discovers that he has -“

been accepted for treatment in a group whose members expect .( R

vto profit from counselling, who try to detect how he feels,

'and reflect those feelings in order to encourage him to talk



, openly: who ccnvey eupport; who expreae conridence in hia A i
, ability to fa@e the surfacing prcblems: and who invite him‘~“*"
to implement deeired nay»behaviours. he is ‘better abla to. :.
xﬂ ’accept himself. including hie prcbleme" (Ohlsen. 1977. p 63)

" When greup members exhibit their underetanding and accepo
'tance of each other. they convey that they have confidence
in each others' ability to solve their problems. o 4
(3) Expectations. Group members profit most from a coun- . .
l~selling group when they understand what will be expected of :
then ‘and. what they can' xpect from others. before they de—l
cide- whether to participate in the group (Ohleen. 1977)
 For the group to be profitable. group members must learn to¥
‘ function both as good group members and as good helpers.
This includes admitting when another's problem is relevant
for them, and to use models wisely. In this way, the group
leader must take care to establish himself primarily as a
helper rather than as an information giver and as a teacher
(Ohlsen, 1977) | o |
(L) Belonging.. Both’those -who .are to be changed and those
who influence change must sense a strong feeling of . belong-
ing in. their group (Cartwright, 1951) '"When 8 client feels
that he belongs to a counselling group,,he feels accepted
needed. and valued he accepts the group’s norms, makes a‘
commitment to learn new behaviours, and to help others learn-
‘new behaviours. and gives of himself genuinely" (Ohlsen, 19717,

p 65) The presence of persons with shared problems 1ncreases

‘ clients' identification with the group and their commitment



‘lto the group situation (Kslmen. 1963) The group 1aadsx'“u
| tends to enhance the fseling of b!&onging by ﬂmPhaeizingfifT‘

fthe similarity emong individual's preblems and expsrieniws;'ff: ‘ul

i a0 !

Q_”aliZinE from one grcup membsr s remarka to hslp

~.othgfs see 1mplications for them (Powdermaker and Frank.

"b1953) "An individual's membsrship in 3 sare group in i57*3“f35 .

*Iwh?ch its members implement nsw behaviours. encourages him

o j"to apply in deily life outside the greup whet he hes lesrned

{'in it,. to celebrate his successes and to learn from hie '
failures" (Ohlsen, 1977, p 66) ‘ ETR |
:(5) Security. {"ﬂhzn group members come to feel reason- o ,}3» )
bably gecure’ within their counselling group,kthey can be "51“// -
‘:themselves, give. up their facades. discuss their problems g

s

openly, accept other persons' frank reactions to them, and J"LQ

lexpress cons1derately their own genuine feelings toward

| ‘pothers" (Ohlsen. 1977, p 66) . With the group members'

~clear understanding of what is expected of them and their
commitment to “be open with their problems, tﬂﬁ group will :

: become a safe place where their goals cen be achieved pTheu‘,bp
group leader 8 reputation as a helper and his promoting this-vf
1mage will also promote a sense of security:””Beck (1958)

lists a number of additional reasons why the counselling Qtﬁ
group 1is a safe place for self—revelation. (1) it is more o

| ea51ly learned with peers, (2) untrained peers provmde un-;
'censored, more realistic responses to it. (3) peer feedback

vtends to’ be less threatenlng. and consequently tends to lower

a group member's defenses. and (4) peers listen, accept Sne's -

."7
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oproblems as real, end ofrer helpful assietance.

‘(6) Client reedinesez Ohlsen (1977) states the more clients
Vunderetend what ie expected of them, ‘adopt these expectations.
‘accept the reeponsibility to discuee their probleme openly,
<define epecific behevioural goals, learn ‘and implement their _
d desired new. behevioure -and, - where neoessery, pressure fellow
.group members to implement new behaviours, the more ready

- they feel for group counselling._ A group leader can facili-
;.tate this readiness, however, it is imperative that he convey»
to possible group membere. that it is their responsibility to-
Aget themselves ready. When group members reach this. readi-v
;Q'ness for counselling, it also tends to increase their self-

)concept. " ‘ . _ '_

‘(7) Client commitment' "Those who profit most from group

counselling recognize and accept the need for assistance and

| are committed to talk openly about their problems, to imple-
h'ment desired new behaviours, and tb help others learn desired
" new behaviours® (Ohlsent 1977 p.68). Beck (1958) has also
'identified three other criteria. (1) their awareness of their
.own emotional difficulties, (2) their open adm1831on of their
need for help,. and (3) their surrender of their defenses.
Kelman (1963) also agreed that group members must be committed
to treatment norms and to the process until they achieve their
1goals. o ‘ - , ,: — |
 (8) Client participation'<.0hlsen»(1977) indicates.thatkwhen‘
clients are given a chance to decide whether they participate

in group counselling, to demonstrate their own"- readiness for

~

!
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 counsellings to define their own behavioural goalss to develop
oriteria whish they can use to appraise their own progress;
Land. to dqvelop‘operational~guidelines;;they recognize‘tbot
they ere.giventreal'reepOnsibility und"tho& like it. Bach ’
‘(1954l believes'the,group ncnbere'-partioipatioo\in develop-

ing and in‘revieing groapaoorms is one of the most effectiveﬁ

elements in producing group cohesive ,,,._’%7 ' '
;(9) Reépoasibility. Increesed’reepég:ibility for themselves
“and the therapeutic process increases group members chances
for growth within a ccunselling group: (Ohlsen. 1977) . This
_includes deciding whether to participate in the group end i

’ also readying themeelves for treatment, as well as owning

" certain feelings and emotions ‘and’ accepting their respon— BN
"sibility in irresponsible actione, whether past or present
(10).Congruence. Ohlsen (1977) believes congruence is essen-
tial for effective communication within a group . It is the
,eccurate matching‘of:those feeliﬁgs of which an individual
;is aware with those which he is: experiencing.' In order for
messages to be cleer, the sender and the receiver of such
must both be congruent. This will create a quality relation-
Ship;' _ N o ;‘, - o o : .
(11) Feedback: Effective feedback encourages a client to .
listen, to explore its implications for learning new behavi-
ours, to define new behavioural goals, to clarify what was
communicated to react to the feedback and to solicit fur-.
ther feedback with reference to new goals and proposed

‘actions (Ohlsen, 1977). Ohlsen cites a number of ‘st

involving group counselllng which have focused upo:
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pact of positive and negative feedback, as well as the ”
nature of the feedback: factuwl. behavioural, or emotional.

(a) Perhaps informatxan which disconfirms self-concepts

should be presented prior to positive feedback
(Stoller, 1968)3 | ‘

(b) Positive feedback is rated as more credible and ™
'desirable than negative feedback, and both were \
readily accepted when positive preceded negative
fosdback (Schaible, 1970); |

.(c) Positive feedback is better accepted, and feed-
back which focuses on feelings is more effec-
- tive than that which_fbcuSes onvtaskS‘(giEP.
1971); '

(a) Feedback to dn individual is more effective than
feedback to a group (Smith. 1972);

(e) Successful clients learn to give frank and genu-
ine, but considerete feedback to fellow clients '.'«\\
(Lieberman, Yalom, and Miles, 1973); '

(ﬁ)lPositive feedback is more credible and desirable
than negéfive feedback to recipients (Jacobs, Jacobs,
Gatz, and Schaible, 1973);

(g) If'is more important for the deliverer of posi-
tive feedback to be known than it is for negative
feedback (Jdcobs, Jacobs, Cavior, and Burke, 1974).

Ohlsen indicates only the receiver can really tell

whethei]feedback is positive or negatlve. "Its acceptance is

also d&termined by the receiver's perceptioﬂ of the giver
— oy

S



of the feedback, the sotting in wvhich 1t 13 givon. ‘and the
emotioq;h‘state of the recoiver.‘ In addition. group mem-
bers profit most from feedbgck frqm others whom they trust
and perceive as motivated to halp‘them; and, the better tho“
feedback giver accepts the receiver and the better the
feedback giver has exhibited caring and support for hinm
previously as well ds at present, the more credible the
receiver perceives hiérfeedback. ' |

(12) Openness: Ohlseﬁ (1977) believes that there‘is per-
haps nothing as powerful in encouraging self- disclosure,
especially for adolescents, than for group members to dis-v
' cover that. they are a member of an attractive group in

- which everyone séems tolaccept\the-idea that self-dis-
closuré is essentidl to get help, and everybne seems to

be willing to discuss their problems opgnly} to learn new
behaviours and to help each other change. When open dis-
cussion bccurs, increésed personal acceptance is,perceived.
and as the group progresses} the realization is made,

these admired fellbw.grodp‘members have difficult problems

- to solve as well and that they continue to persigt at this

- - task.

(13) Therapeutic tension: A certain amount of tension and
dissatisfaction must"be present for group, members ‘to be
motivated to learn new behav1ours. Facing problems can be
painful but group members learn this process is essential
in order to change. Care must be taken in order for- the
group leader not to create exc3831Ve~tension throughren->

couraging group members to use confrontation and interpre-

LY . -
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tation. It is most important for group members to partici-
pate in defining goais and 1mpiementingsqew behaviours as
Aproblema are discussed, and simply not“te disclose end leave
it at that*

(14) Therapeutic norﬁs:‘ Ohlsen (1977 st&%es that when a
clienmt understands and accepts ‘what is expected of him in \\\/,)
order to achieve his goals, he helps deVelop and maintain
therapeutic norms for his group. The group leader himself
is very instrumental in this process as he is deemed to be

a special helper’andlhas?earned this reputation. Therapeu-
;ic norms tend to be reinforced as the group leader and

members share in maintaining the therapeutic fdérces.

Theoretical Approach to the Adglescents of Change Program

- The tﬁeefetical approach involved in the Adolescents. of
Change Program, the group counselling program used in this
. particuler study, is based on Cerl'Rogers', Client-centered
 therapy: This approach sees individuals as baeically rat-
ional, socialiged, forwerd-moving aﬁd realistic. Their re-
actions to the frustration of more basic impulses such as
love, belonging and security are often seen as antisocial
emotions. Rogers (1961) advocates that when individuals are
free frou defensiveness, their feagtioﬁs are positive, for-
ward -moving and constructlve.‘ Rogers also believes that
there is no need to qontrol/:égress1ve, antisocial impulses,
as these will become self—regulatory, balancing their needs

against each other.

—t



experience, in awareness, the fectore in their payohologicelmﬁ'ﬂ

maladjustment and have the capeciky and the tendeney to move

away from a state of maladjustment toward a state of pey%hm-

logicel adjustment. Theee capacitiee end this tendency will.

be released in a relationship that has the characteristics
of a thérapeutic relationship. The tendency toward adjus%h‘

ment is the tendency toward eelf-actualiz&tion. Psycho-,

therapy is thus the liberating of an already existing capa- |

city in the individual" (Patterson, 1980, p.47%#). Philiso-

phically, the individual "has the capacity to guidei'reguli N
ate and control himself, providing only that certain defin-

able condltlons ekist Only in the absence of these condi-
tions, and-not in any basic sense, is it necessary to pro-
v1de external control and regulatlon of the individual“ ' (
(Rogers, 1959, p.221).. | |
. VWhen the individual is provided with reasonable condi-
tions: for growth, thé individual's motential will be devel-
oped constructively. Important to 'this approach is the
philosophical orientation of,ﬁh; counselor whfdh should in-
clude an attitude of respect for ghe indimiduii; a beiief
in the individual's capacity and right to self directiony

and, recognition of the worth and significance of each in-

dividualf

The condltlons of the therapeutic process 1n relatlon to

Rogers' Cllent-centered approach are as follows (Patterson,

1980).

[ —

* ’ . ' ‘ o
(1) A counselling group is in contact with a group leader.

&
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(2) Group memhers are in & state of 1ncongruence.
ence is the accurate matchlng of’ phy51010glcal ex—
perlen01ng W1th awafeness and the matchlng of these .

~

*wl\h what is communlcated. When congruence is lack-

—

ur

'xlnﬁ/ there 1s amblgulty 1n communlcatlon, words do .ol |

v S
no\\match nonverbal communlcatlon wh1ch is often not ‘

ﬂ\\{/énlzed by the 1nd1v1dual experlenclng 1t" (Patter-"
\ son,1980 p485) DT _' R

(3) The group leader is’ congruent in hlS relatlonshlp

N .

with group members.p,
(4) The group leader experlences uncondltlonal p081t1ve
| regard toward the group members. This. 1nvolves the
1perceptlon of the self experlence of others without
ﬂdlscrlmlnatlon as to greater or lesser worthlneSS.
'g(S)_The group leader experlences an empathlc understand-
dof the group. members"lnternal frames. of reference.
' Thls 1nvolves "perce1v1ng the 1nternal frames of re—
~ ference of others w1th accuracy, and w1th the ‘emot-
monal components and meanlngs whlch pertaln there to,
ﬁV'as 1f one were the other person, but w1thout ever
d losing the as 1f"cond1t10n" (Patterson, 1980, P 481)
hGroup members ‘have a need for p051t1ve regard from
)others/and for p081tlve self regard. The therapeutlc change
d|depends upon the group members' perceptlon of this and of: the
group leader s personallty, attltudes and technlques.- Tech:;
niques used in this apprdach are simply ways of expre551ng

" and communlcatlng acceptance, respect, and understandlng and

of lettlng the grbup members know that the leader is attempt-
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‘ing to deVelop the'internalcframes:ofsreference By‘thinking;
feelang and explorlng ‘with the group members. These are

the ways of establlshlng and malntainlng a therapeutlc re-
r‘latlonshlp Therefore the empha81s 1s on the counselllng |
phllosophy and attitudesv and upon’ the counselllng relatlon-

ship- rather than what the counselor says or does.' '
| The counselllng relatlonshlp enables group members to
dlscover w1th1n themselves the capaclty to use the relatlon- :
ship to .change and grow.',Ihevcounselor portrays character-‘
istics of acceptance‘(no‘eualuation»Or judgement; uncondi-
o tlonal acceptance, pos1t1ve respect for group members as.b,

persons of worth), congr ~ce (unlfled 1ntegrated con-

slstent), understandlng, enabllng the group members to ex-

plore freely and deeply and thus develop better comprehen-
sion of themselves; and communlcatron'of these characteris-
“tics.  These can be expressed naturally and spontaneously

" in manytways, both‘Verbally and‘nonverballﬁl 'Through this

communlcatlon then, relatlonshlps develop between/ the grqu

O .

- e

leader and.group members that are experlenced ae/safe, secure,

free from threat and Supporting. In like. manner, the group
leader ls perceived'as dependable,.trustworthy and con31stent
and in this relatlonshlp,_change can occurr ‘
’ Patterson (1980, p 496) has summarlgéd the Cllent centered

counselllna process as follows.v ‘ - : ‘-

(1) a loosenlng of feellng.v o

v(é) a changlng in the manner of experlenclng (feellngs ;
shown but dot - recognlzed or owned)- |

(3) a shlf&ﬁfrom 1ncongruence to congruence.
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d(A;.a change in the manner in which and the extent %o
«hich the individual is willing and able to
communioate_himself or herself_in'e receptive
climate.’ -

(5) a loosening of the cognitive maps of experience

(self-feelings are increasingly owned and accep-

P

\,
(6) a change .in the individual's relationship to his

ted) o B M~

or her problems (incongruence becomes congruence)

(7) a change in'fhe individual's manner of relatlng
} o )

. -- -

(changlng feelings are accepted and owned; ex-

'perlen01ng of real and effectlve ch01ce)

Spe01al Con51derat10ns for Adolescents in Group Counselllng

'
Adolescent needs are ably met in the group counselllng

‘setting. However, there are a number of con31derat10ns which

~

should be made when worklng in groups spec1flcally with adole-

‘seents.

Marchak (1982) believes thag group counselling goals.with

adolescents should differ from ‘those of group counselling

'goals w1th adults, due to ba31c differences in psychologlcal

jfunctlonlng. speclflcally, tenuous . control over 1mpulses,

e

fraglle self-identity, and high levels of anx1ety Marshak

also believes that treatment goals must be narrower in scope

ang-Shdhld focus primarllyron the .resolution of present prob-

'4lems

N

Adolescents are-often in counselllng under duress, and

héve.often been made to feel that they are to blame for what



" has happened at school, at home or at work. Tnerefore, .
the counselor must be very sensitive to the adolescent'
underlying feellngs and doubts, to detect and reflect their
unlque feelings, to answer nondefensively thelr questions.
about expectatlons, and to help them formulate preclse, be-'
'hayioural goals. Tne counselor.must‘take care tovpromote
his acceptance asda'trustwortny‘helper,'at ﬁhe‘sameltlmev
taking care not to defend the adoleScentls actions But.to‘

- help the adolescent function more effectively}

L

' Group comp051tlon is an 1mportant con51deratlon when
counselllng adolescents in groups. In order to prov1de
effective counselling, a group leader must acknowledge that
adolescence is composed of several.stages, with each g}age
'brlnglng,partlcular concerns and confllcts. Berkovitz (1972)
refers to his concepgualization‘of these stagésslearly addleL

scence, ages 13 to 15; middle adolescence, ages 15 to 17,

32

late adolescence, ages 18 and older.‘ Berkov1tz character- dl

1zes ‘stage with SpelelC concerns and - confllcts. Based
on thls conceptuallzatlon, it would therefore be effectlve
for group leaders to limit membershlp in counselllng groups
to thosevadolescents.predomlnantly at the same stage.' This
“would prov1de common ground in the. counselllng 51tuation,
and reduce the ;psk of problems developlng among p0831b1e'
subgroups.

The counselor should tend to be more actlve when worklng
w1th junior and senior hlgh school groups, than when worklng

wrth adults, Anderson (1972) belleves there is never a tlme
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to be passive wlth adolescent cdunselllng groups. In con-
trast to the therapeutic process w1th.adults, Schulman be-
lieves that adolescents will not assume increased respon-
81bility for fa0111tating the therapeutic process (1957)

Due to adolescents generally having less: tolerance for

ambigulty and wantlng to know pre01sely what they are gettlng

1nto, what will be expected of them, and how it w1ll help
"_them,blt is necessary for the counselor to keep in m1nd a
numberiof con31deratlons)? These 1nclude the counselor
'clearly stating expeotations,vnondefen81ve responses to
group members' efforts to‘cljrlfy them, and a working at-
'mosphere 1n whlch they believe that they can share 1n the
shaplng of the structure of the group Adolescents appre-
01ate an. 1nformal settlng w1th the opportunlty to sit on the
floor as uell as on chalrs._ Encouraglng open responsedand
tteachlng group members to be helpers promotes learnlng from~
models.. As the adolescents grasp ‘this and know what is ex-
\pected of them, the- counselor gradually becomes less active.
The' use of reflectlon rather than questlonlng technlques is
also a valuable tool when working w1th adolescents

The attractlveness of the’ group is- more 1mportant to
'adolescents than to adults, this is ev1dent in the adoles-

,cent peer orlentatlon and thelr need to be accepted by the

group. Stresslngsthe_adolescent's rlght to decide for him-

33

self whether to participate}"andipromoting'his responsibility -

in deciding he is ready to"speah openly and willing -to learn,

conveys responsibility_and caring to the adolescent. It is
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| important also,‘to describe to- adolescents how,group coun-"

‘selling may help to improve their relationships with signi-b"

ficsnt others and to develop new relationships. even with

_those individuals they have ‘been reluctant to build one,

Role playing may be introduced eerly ih ‘the" group coun~

‘ selling process in order to*help adolescents improve their re-.

lationships ‘with Specific persons and practice meeting specific

k developmental tssks, especially those pertaining to” function-i>

‘-iing in relevant adult roles. Adolescents generally sact as~v

'though they are confident however, in a safe counselling
group they may readily admit they are not very confident and
that they need to practice (role play) dealing with peers as
well as their sxgnificant adults. S p' L

: Meaningful participation in develOping’and maintaining
therapeutic norms 1s crucial for adolescents. Adolescents
'thrive on reSpon31bility for their own growth.. Openness is

contagiousyin a group of adolescents.‘ Most adolescents find

it easier to "ﬁscuss their problems with a group of peers than .
alone with a counselor. Defining precise behaV1oural goals
and empha31z1ng learning new behaviours, enhances the adole-'

scent's feeling of securit and w1llingnesstto:be_open with .

fellow group members. ‘Results are achieved when'adoleScents.'ﬁ

learn to share their goals, to receive encouragement fnd re-;b
41nforcement from significant others, to communicate/their new
selves to 31gnificant others and to request assistance in main-

,talnlng new behav1ours.

A number of structural,cpnsiderations are also worthy of
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:“discussion. Providing snacks at the beginning ‘of the. group”se‘“_
sessions or at some point in ths group session may be ad-a'
»visable._ Berkovitz (1972) believes the anxiety of interac-'
tion stimulates the adolescent's desire to eat. People "
‘;associate food with nurturance ‘and the food provided within
tgthe group session may communicate. in a: symbolic way. that |

- the session is’ essentially a safe, nurturing environment. |
There is a need for group members to respect confiden-.

| tiality, ib well as the group leader to discuss his inten-.
“.tlons in regard to disclosing information to parents and :
others. Establishing a trusting relationship is a long and
difficult process, and may be .an’ impossible one if the group
members perceive the group leader to be untrustworthy. It

is vital that the group leader clarify his perspective on.

this issue, and share with the group the guidelines for hand-

.,:llng. for example, a parent’s réQuest for information regard-

ing their ‘son - or daughter's participation in the group.'
Adolescents do not react to extended silence in the group

setting as adults would. Rather than a motivator to speak,

itsilence tends to overwhelm adolescents and may 1mpede commun1-¥
cation. . | v ‘_ ) | ”

| Meiner and King (1960) dlscuSSed the benefits of the group
leader using self disclosure - with discretion;. The group leader's

rrecall‘of his own adolescence and the sharing of those feelings

u¢an:beuan'effective‘way of,assuring adolescents;and their ‘ex-

;periences.‘ | o | o |

| Consideration must be glven to the presence of anxiety and

'discomfort. Defense mechanisms are con81dered not to be as



fleffective wi&h adolescente as they are with adults, and

"dadolescents are generally Vulnerable to significant levels of
j_anxiety.' The group»leader must take care to reduce this anx-
ety to manageable proportions!r “'xi ot o
\vhe use of confrontation and int;rpre#htion with the'

”'adolescents requires modifications.‘ The emphasis should be :;;

’l.placed on improving functioning rather than uncovering the un-

‘ conscious.g Sharing interpretatione is not always in the adcle- e

S scent's best 1nterest. "Cognitive development also determines

.the type of interpretations that are appropriate, 80 that in-_-
-terpretations of an abstract nature do not reinforce the
adclescent's belief that he is basically abnormal" (Marshak. 3
1982, p. 197) L ‘ - _
Berkov1tz (1972), Horowitc (1976), and Brandes and Gardner
| (1973) believe that a group counselling approach with certain _
adolescents'may be contraindicated. It is believed to be con-gis
traindicated for severely withdrawn youth who are essentially
1ncapable of effective communication with others. Adolescents
"~ who show a marked depression or strong suicidal potential may

4also be con51dered to be 1nappropriate for group counselling.L

' @ : . . . . » . L ]
Unique Features of Group Co gselling Related td the Adolg-

Aﬁ scents of Change Program
o Ohlsen (1977) discusses 12 unique features of group’ coun? -
selling. The following is a discus31on of these unique feat-

_ures specifically related to the Adolescents of Change Program.“

(1) Group counselling is based upon a learning.model.‘ The.'

]



"adolescents of Changt Program allows adolesoents the oppor-
tunity to learn: to. understand and accept the concept of
divorce,ras well as to understand and accept themselves as
individuals. -

’(2) Group counselling encourages group members to discuss

'oonly that part of their history, ‘and to uncover those re--

pressed materials which they feel have relevance for. their
present problems. ‘They tend’ to~focus on ¢he here ‘and now.,t

The intent of ‘the Adolescents of Change Program is to workz‘
gwith adolescents in the main area of divorce. How the
: divorce of their parents changed their lives and affected

_their thoughts. feelings and emotions. Discussion is. en-
;couraged in relation to changed family structure and ‘how
‘.it may have relevance to feelings and problems the adole-
'scentsiare-presently experien01ng. ' | |

- (3) GrOup‘COunselldng.focuses'on-encouraging group members o
j_to discuss Openly how they feel, learn to- accept themselves,

recognize and use their potentialitles to define goals and

implement new behaviours. as opposed to trying ‘to under-

'stand why they feel and behave&as they do. The focus of
"the Adolescents of Change Program.is to assist group members
to discuss openly how they feel a out their parents ‘divorce;
to learn to begin accepting_the divorce; to recognize and use
.th-eir ‘potential_iti_es to define‘meaninvgful goals in re'ion
‘to the divorce; and, to implement desired new behaviours, also
in relation'to the divorce. |
- (4) hength or'number'ofsgroup counsellingfsessions is at pre-

~ sent a controversey; Ohlsen (1977)fadvocates many counselors

¢
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‘havetdemolstrated that/clients can‘be helped ln,edght to‘ten
weekly sessions of_approximately ninety minutes; Ohlsend .
also points out that most counselors and;psychotherapists

tend to endorse short-term treatmsnt (Adler, l972;'Ansbacker,
1972; Alexander and French, 1946 Barfon, 1971; Bellak and.

' Small.‘1965. Buda. 1972 Carney. 19713 Godbole and Falk.
1972 'Mann, 1973 Phillips and Wierner, 1966 .Reid and 8hyne,
1969; Rhodes. 1973; Schafer, 1953 8ifneos, 1972; Stewart.. |
1972; Thomas. 1973; Torre, 1972; Wolberg, 1965). "The Adole-
~ scents of Change Program is considered to“be a short-term
treatment The intent here is not to remedy all the adole-
scents' problems, but rather to help them embark on a posi- :
tive and forward moving approach to solving their anxious
feellngs and problems related to the divorce of their par-

- ents. This process is ongoing, and the length of time re-
qulred to reach completlon will vary with different 1nd1v1-
~duals. . | '

(5) Group counselling generally ‘involves a great deal of

' 'structurlng, in that prospective clients are told prec1sely
what is expected of them, what they can expect from the :
counselor and: how clients like themselves have been helped
“The Adolescents of Change Program is con31dered to be a
structured program in the sense that certain expectations are
-made of the group members, and the leader shares with the
‘members what they can expect of the leader as well as of the
Progranm. The intent is to provide an attractive package for /
the adolescents in hopes that their - 1nterest to Join is stlmu-

lated but not to overstructure in the event the adolescents
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may be overwhelmed and frightened to join. At the same
time, the adolesbehts must be clear on the fact that the
Program is ot just an open- -ended discussion period. ¢
(6) Gro;p counselors have as their goal, the development of
a group structure in which clients can learn to accept pri-
mary responsibility for theiroﬁnigrowth. This is certainly
the intent of the Adolescents of Change Program, however,
the mere fact that this is an adolescent group tends to com-
~pound the task. This is evident.in that adolescence in gen-
ecal, js viewed as a time when adolescents are struggling
with the whole concept of taking responsibility for their
own growth. This ha; proven fo hold many pitfalls for them.
Developmentélly, there are many other changes occurring in
‘the life experienog; of adolescents, and in view of tﬁe
specific populatlon that the Adolescents of r‘hange Program
1s deallng with,ﬁone can see that thelr situation 1s not- one

of simply accepting ré%pon31b111ty for themselves Respon-~
sibility is certainly involved, but divorce tends to’cloud
the issue further and needs to be clarified firsty before
responélbility can be assumed. |

(7) Group counselors take great:care to ensure that the goals
of the grolp are really their :ﬁients' goals. The goals of

the Adolescents of Change Program, are to promote an under-

\’\ !

standing of and an acceptance ofiig aaolescent's parents'
divorce. Therefore, care must bé&f@ken during the presenta-
tion of the Program and the intake ihterview. to make certain,

possible group members .see this opportunity in the same light.
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That is not to say that an adolescemt who Hts in a sense re-
solved tq;e issue is not welcome in the group, for this
adolescent may halse a great deal to offer ::her group members,
,but care must be taken so that adolescents do not see the

-—/
Prqgram as simply a time to visit, or share stories without

actually realizing what 1s expected of them., It is also
,necessary for group members to clarify their own goals for the
purpose of the group leader. ’ .
(8) For counselors. ‘helping clients adjust to their environ-
‘ment is necessary..but not sufficient. Sometlmes they must
_ learn to change their environment or move. However, most
therepists attempt to assist their clients to understand
themselves and their environment, and adjust to it. This
}f certainly the case with the Adolescents of Change Progrem.
Realistically, it is not usually possible for an adolescent
to physically remove himself from the dimorce situation, and
evem if this was .a possibility,_emotionally‘, tmere mould
still be an attachmept. Therefore, the Program assists adole-
scents in understamding themselves and their environment, and
adjust to it. |
(9) Group counselors vary on the issue of screening clients,
but for the most part, group counselliné is usually offered
to reaeonably healthy persons who are.allowed to decide’whether
or not they wish to participate. Many‘grogp leaders Select.
'membems‘on the basis of the following questions: tWhatass’is-
tance does the client want and mequire’ Is the cllent the

type of person who tends to be helped or hurt by the technique

for which I am selectlng members? ‘How do_I feel toward the
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client? Who needs whom for what? The selection of group
memb:rs for Rhe Adolescents of Change Program is not quite
'so structured. 'Any'étudent”who refere themselves, or is re-
ferred by their parent, is willing to make a commitment to

- attend, and is aware of what is expected of them and wLat
they can expect from the Program,.will not be turned away.

- (10) "Group counseiorS'perceive resistance as a natural re-
~action--an intrapersonal conflict thetkarises out of a client
contracting for’assistence, bmt then, during the process of
being helped, questions whether the desired goals are worth
the pain required to achieve them, or whether tﬁe goals can
be‘fchieved even if he discusses nis problems openly, and '
genuimely tries to implement deeired new beh&viours" (Ohlsen,
1977, p.8). The manner'in which a group leader deals with
this re31stance varies greatly. The Adolescents of Change
Program. taklng its approach from Rogers' Client- centered
therapy, sees re51stance as an obstacle which is gradually '
overcome.by the group leader's continued efforts to'provide
;;warm; safe athosphere and display unconditional positive
regerd for each éroup‘member.

(11) Most Client- centered counselors do not percelve trans-
ference to be important in treatment.. When a group member
experiences a transference reactlon, he assigns another the
role of a 51gn1flcant other wlth whom he has some unfinished
bu91ness, and treats this person (the transference obJect)

w

dugh he were that 51gn1f1cant other. When this occurs

group, the counselor helps the group member exprese

his feelings toward his transference gbject and resolve any



problem that may result fronm it. / ' B . f,’ SR
sy e
Group members' interactions tend to focus on thetQQre C

and now. Some therapists have concluded that adolesceﬁte !
e S

rarely experience transference in group counselling.‘as 1 ‘f

their primary focus is on the present and future (Ohleenh j L.
1977). Transference is not perceived to be relevant in J
" the Adolescents of Change Program. Generally, problems o
which adolescents deal w1th tend not to come from early

childhood, but tend to involve significant others with*;
' e "} n

B
whom they are. having current problems. In this respegtlyﬂw.

the group leader encourages -members to empathize wiqﬁ‘w h”:f:

eath other, to dlscuss problems openly, to seek aﬂd try
out solutions, and to learn new behaviours and attitudes.

" (12) . Most group counselors terminate the group whenever a Co
majority of clients decide either that, they have achieved . ,
their goals, or that they have aocomplished all they canr f

at this time. The Adolescents of Change Program is de- ' -

. -
signed as a once per week group session of an eight woek .., #

duration. The group is faced with the *ca.s1on of whethrer ’

or not to contlnue the Program by a few J‘éks. This is "

done later in the‘Program when the group evaluates pheir

progress, and decides whether a nuﬁ%er of issues need:§et

to be resolved. aIf the group chooses to continue, a de-
finite.action plan must be drawn up. If not, preparations o
are made for leave taklng and a-"graiyatlon act1v1ty" is

plannead.

?



CHAPTER IIF

Adolescents of Change Program

o Introductlon

The Adolescents of Change Program consists .of croup

’ counselling se351ons for young adolescents, ages 12 to 15,
‘whose parents have separatad oL d1vorced.‘ The Program was
developed by myself while attendlng the Counselllng for Per—
‘sonal Loss course 1nstructed by Dr. F. Boersma at the Uni-

,4

ver31ty of Alberta in Edmonton, Alberta durlng Winter Sess-

“eion 1983. |
The Adoles erts of Change Drogram cons1sts of elght
‘group ses51ons, each approxlmately one. hour and thlrty mln-
putes in length._ The group sessi ons/con31st of numerous\act-.
1v1t1es de51gned to promote thcught and dlscu531on related

to each adolescent's experience w1th dlvorce. The purpose

is. to encourage the group members to verballze their thoughts,
: feellngs !nd experlences in order to achleve the Program
.obJectlves.‘ Vital to th1s process, is the theoretlcal approach'
"upon Whlch the Adolescents of Change Program is based It is
.gbased on Carl Rogef§\ Cllent centered approach whose maln'
;obJectlve is to’ create a wagm, nurturlng, safe env1ronment in .
order to brlng about p051t1ve change. . Important to this:
approach gs the unconditional posltlve regard the group - leader‘
_must have for each gmoup member. - The change or growth w1ll

brlng group members eloser to an understandlnv of thelr parents

dlvorce, an 1mproved self-concept, and 1mproved personal and

-ggatl““ i I
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social adjgstment.

M} B : CD -
ObJectives C ‘ >

(1) To encourage ‘adolescents to séek an understanding of
d1vorce, and to gain acceptance of their parents' divorce.,
(2) To ass1st adolescents to explore thelr identltles and

. build self-esteem. v

(3) To a331st adolescents to Aimprove thelr personal adJust-
ment and soc1al ad;ustment in relatlon to thelr environ-

ment.

.Presentatlon

The Adolescents of Change Program has been de31gned for.
use in a school settlng, however, it is also a Program which
could easily be admlnlstered through a social service type of
agency. The presentatlon is a descrlptlon of the treatment |
process for prospectlve group counselllnéimembers. It also
'1ncludes a discussion- of what is expected of group members,‘
and What_they can expect,from‘the grpup leadervand fromwfellow.
group menbers.-‘ o “ |

~ The Adolescents of Change Program.presentatlon in the
| school for the purpose of this study, con51sted of classroom
‘v131tatlons des1gned to prov1de prospectlve group members wlth
the 1nformat10n they requlre ‘in. order to decide whether they

-should 301n such a group There-ls only one ba51c requlrement

for group membershlp and that 1is, & student's parents must be '

v
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KA ) ’ o .
separated lor divorced. . Important information such as the

nature of the ?rogram, Program length, number of se551ons.

) Khen7and where the sessions are to occur, and the féngth of - a

ession is to be covered in the presentatlon. The presentatlon

also encourages. students to accept respon51b111ty for readylnc
»themselves to talk openly about their divorce experience, and
encourages them to ask questlons related to the group sessions.
'The aim 1s to present an~attract1ve package to the students,
Students are then given direction as to how to pursue |
p0351ble membership 1n such a group. Thls can be accomplished
by dlstrlbutlng sllps of paper to the students.and requestlng
an indication of their interest 1n.becom1ng part of the group.
The request should be made that all:studeuts sign theirqueme

to the slip‘of‘paper, nd then 1nd1cate with a written no, yes,

or maybe; as to‘their 1nterest. The group leader'snoul@ then

explain that any! student who has 1ndlcated elth _es)or'a
maybe w1ll be met with 1nd1v1dually to further
‘Program. Another alternatlve would be for

leave it open for students to approach him 17the school

dey for £urther 1nforma§;on. This. of course would only be
yp;ssible‘in the situation where the students have access to the
vgroup leader durlng the school day.-}H0wever;‘it is often
necessary to take a more direct approach with adolescents,
1 therefore the former method was used to recrult group members
for:this study; |

The»presentaﬁion should be made wheneuer-a group leader



46

1 : . - oA
o

makes contact with proSpective’group members.”*Sonstegard
and Dreikurs (1973) believe that. group membership should -be ‘»

'

open to all adolescents and should not involve intensive

psycholngicalﬁscreeningv——ln-addltion. they aﬁ%pof the opiniond
that group membership should not be contingent on- the presence .
of obv1ous symptoms in the adolescent's behav1our such as act~
ing out or w1thdraw1ng In essence*lthe group should serve as-

‘a preventlve as well as a remedial function. ) | ‘_g§€'
For the purpose of this study, a presentatlon was elso‘x
made to the parents of all students in the form of a newsletter{c
The newsletter was sent home to all famllles, regardless of
whether the famlly had experlenced separetlon or: dlvorce. The
purpose was two fold. One, to gain group membershlp through
the added resource of the custodial parent ’and two.‘to gain

pub11c1ty_for-the Progrem and made it's presence known.‘b

L
YT
ks
. R\
M

" The Adolescents of Change Program promotes an 1ntake in-

~ Intake Interview

terview both with the prospectlve group member, as well as with
the custodial parent. The. purﬁ@se of the 1ntake 1nterv1ew w1th
the prospeotlve group member is . to help him assess hlS commlt-
'ment to speak openly about hlS divorce experience and problemsb
which stem from 1t hls d981re to 1mprove his feellngs about

- the divorce and geln accepthnce of 1t, and to deflne other
specific goals. In- thls way, prospectlve group members are

motlvated to speak openly and acce/t respon81billty for the1r 3
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: growth even before they join the counselling group. For those ’
prospectlve group members who ar® not ready for group counsell-
‘ :1ng. the group leader may help them decide whether it might be a
good future source of assistance, and what they might do to

i

vready themselves. o .
Although the 1ntake 1nterview w1th the custodlal parent
is not always a feasible endeavor, it's purpose 1s to explain.
'the Program, to state its obJectlves, to olarify issues about
the Program the custodlal parent ‘may have, and to- obtaln par-
vental consent for thelr son Qr daughter '8 partlclpatlon in the
«Program. The ‘intake: 1nterv1ew with the custodlal parent es-l
tabllshes an 1nformat%pn network which wlll help the group
dleader understand each adolescent's divorce s;tuatlon. The
1nfg;matlon in turn, will fac111tate ‘the grouo leader's awere;
~e S8 of dynamlcs operating during group sessions. By sharln5
'informatlon w1th the custod1a1 parent, the group leader is also
belng alerted to spe01flc confllct areas in the adolescent's
'experrbnce w1th divorce. In this way, the group leader ob-

t&gﬁs direction»for.specific.topics that should be pursued in

‘the group sessions.t.

t,,Structure\
“_' The foremost structural con51deratlon is groun seiec*mon
Amd size. Group members were selected once they identified
themselves as hav1ng oarents who.were elther separated,or

divorced, and once they were able to make a commitment follow-
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1

‘ing the presentation anh intake interview.t heasearch'litera~»fid
‘ture relating to ~group size includes Loeser (1957) who. con-“uui
tcluded that four to eight clients are ideal for group counsell~,‘
ing, and that' as groups increase in size. members tend to have -

little meaningful, involved relationships with each other. 'A
“ larger group may also function as simply a collection of sub-
groups. Psatha' s (1960) view dlso indicated that with in-
creased group- size,’members experience less direct involvement
‘.. and participation. Ohlsen (1977) believes that when deciding

”group size, the group leader must consider the members' mat-

x:urity level, their attention span. and ability to work with
others. Taking this information into consideration. it was ‘
dec1ded to limit group size, for this particular study,_to nine'
‘adolescents. e "‘15;' ot |

| A second structural consideration in relation to the |

‘Adolescents of Change Program was that. of the scheduling of
group:sessions,[ All the stdﬁgnts attending F. R Haythorne Junior
High‘School.'the school-of this particular study, rely onebus
transportation to and from school.b Due to thé'bus'schedule, |
the noon nour is thirty five minutes in’ length. a’ time allot-
‘ ment which is not suffic1ent to conduct a group counselling
seSSion; In addition, students generally require the noon hour
as & break from their academic routine.- It was. therefore de-
cided to schedule the group sessions after school The group
members would therefore require transportation home after the
completion of each group session. Therefore, parents were re—‘

quired to make transpoﬁtation arrangments for their adolescents,

. o



and in some ‘cases where this could not be done, the group leader.

‘f .(:)

provided transportation.
A third consideration was to. identify a suitable physical
vsetting within the school that would assist in Q;omoting ‘the’
; objectives ‘0@ the Program. . The room chosen was a small 1n-"
:structional room used for a sp901al program class of fifteen‘b
h students. Care must be taken in order not to choose too large
‘a room, whose size may. overwhelm the group members, as well as
- take away from the dynamics of the group 56351ons. On the |
!lother hand -the. room should be large enough to allow for some .
movement as well as the opportunity for group members to’ find
a prlvate space when wd‘klng 1nd1v1dually on' some Zf the actlvi;

-~

ties in the group ses31pas. Carpeting on the floor is a valu-
‘able asset in that foryiany of the group act1v1t1es the oppor-
tunity was present for group members to 51t or stretch out on -
the: floor, addlng to their feellng of comfort ThlS was allowed
only. during certaln group session act1v1t1es v l

A fourth cons1derat10n was. that of providlng a ‘snack for
"‘group members prlor to each group ses51on f As the se531ons .
were scheduled later 1n the afternoon, after the regular school
day, most students welcomed a snack to carry them over to their
supper hour at home.. The snack was also an excellent’“lce-
. breaker" and promoted 1nformal gr.oup 1nteract10n prior to the
‘beglnning of the actual gnoup session. ‘When the.se581on began,
it was 31mply a formal extension of their previous 1nteractlon,

and llttle encouragement 0 the part of the group leader was f
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'froquired for discussiou to begin. | N ST DN
A fifth consideration was the physical set-up of the |
- group during the sessione. A circle. with group members seated |
- on chairs was used. as. ‘this made it easier for each group nem-
‘ber to make eye contact with other members.f In addition; the
circlesngs no:front.'middle or back. No one feels that they‘
.,aregiﬁ front or behind anyone. 'Everyone is side by side, and';r'i
feels equel to'each'otherr | o : _
A sixth oonsideratiOn wss the,grouﬁﬁruies;__fhe follow-"'“
ing rules were in practise.A ‘ | v | | |
-(1) Participation in the group is volun;ary. Ifa group‘
¢ member would rather not be in the group, or~if he
would rather. not aﬁtend a specific session,ditVis
" his decision. o ) | |
(2) Members are not required to say anytbing -in the group,-
unless they choose to. ’ * _ |
(3) Information discussed in the group is confidential.
and is not to be shared with people outside the group
with the exception of parents, and then.only if the
member wishes to. o . -
(4) A1l members are reouired to listen to the discussion,i
as they will all have an equal opportunit;tto speak
(5) Interruptions and unnecessary comnents haVe no place
in group sessions.

The group Ieoder's role was a seventh consideration which

consists of a number of .facets. The grOup leader is considered

@' P



" own minds.

51

[l
2

' to be a?powerful therapeutic force in a counselling group,

in tha% he helps students decide whether to participate, helps

them define-specific goals and to make commitments. The groyp
members' faith in the group leader is important also in develop-\
'ing and maintaining a therapeutic group atmosphere. As the °
-Adolescents of Change Progran is based on Rogers' Client-

centered approach the role of the leader 1s crucial. The
leader's unconditional positive regard for each group member"’

_is vital in the group counselling process.' In addition, thedw
‘~.'leadar must have a thorough understanding of the developmental .b?/&?
aspects of young adolescents as- well as background and under - |
‘_'standing to the concept of divorce.

An eighth consideration was that of setting limits. The
group: leader indicated to the group that the sessions would |
be held for eight weeks. During the seventh ‘group session, a
discussion was held to determine whether group members would
like to extend the Program}by’one‘to two weeks. It wa's also
explainedithat this would only be posSible, if the group}memberS'
fhdd'SPSCific concerns they'would like to pursue, or felt that a
bnumbervof concerns had not been adequately clarified"in their

s

A ninth con51deration was to meet with the parents as a
;group,,to share group activities withlthem.and provide a’ gen-
eral indication of the progress the group was mahing,iwithout
~actually breaking confidentiallty._ A parent meeting was

‘;scheduled midway through the Program in order to provide this
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‘information to the parents, as well as to discuss their con-
cerns about the Program or their child. It was also an oppor-,
tunity for parents to f£ind support with other parents concern-
ing their adolescents. At this tipe,parents were also given
information abéutwbooks and other resources, and services
offered by the school‘and community agencies,Lin relation to
divorce. | | g N e |

A tenth consideration of the dolescents -of Change Pro-
gram was its evaluation by group ;{mbers as well as' by the

parents. The group members' evaluation consist7quf comple-“

ting the following incomplete sentence:

THIS GROUP HELPED ME BY L : s .

The parents' evéluation consisted of a brief questionnairé re-

latéd to'their'Somewhat limited perspective of the Progf&m

from the intake interview, the~parent meeting;»discussiohiwhich

may -have arisénrbet%een group member and pﬁrent. as.well as

their general“v1ew on the value of such a Program in the school.
An eleventh consideration made was in relatlon to group

" follow-up. Once termlngtlon was complete, fqllow-up was

planned in two ways. TFirstly, the grpupAleader wvas available

- for individua} counselling with any group member who fequested

it. Secondly, a follow-up groﬁp session ;as planned one and a

hélf‘months after group termination. This was a voluntary |

session, and the purpose was tq provide feedback to the gfbﬁp



leader in relation to how each group member was feeling atout

their situation and to discuss any common specifics.

&
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SESSION 41

Qbjectives: To extablish'a safe and supportive atmosphere by:

t * Ch e Program: Group Sessions

PR

(1) having the members become aw%;e of the struc-
ture and rules of the group, and.

y ‘ \
(2) by maving thé!;embers’hear what is expected

54

of them, and for the leader to hear what they éx4v.

: Ty L
pect inkk%turu from the group sessions.
4r g : :

Structure

(1).

(3)

Introductions - Names and agés. school, number of

brothers and sisters, eté. The leader should model

the introduction attempting to extablish openkess and

then move around the group giving each member an

1
400

Pl

'cpportunity to do the same.

~z2ch member to say one positive thing they ex-.

pe v to achieve by bq'qg part of this group.

The leader relates;

the group in terms of

wn expectations and goals for

_members' behaviour, partici-

pation and attendance. The folldwing rules should be

mentioned:

(a)

()

Members.are-not required to say anything.in the
group unless they chodsa to; | |
Information discussed in the group is.veryaprivate
and is-not to be shéred with people outside the

group; with the exception of parents, and then

only if the members wish to do so. , -



.(¢) Everyone is required to listen, and will be given
an equai opportunity to speak.
(d) Interruptions and unnecessary comments have no

place in the group sessions.

(4) Ac ivity - Kipetic Family Drawing: The purpose is to
gaih’further information abbut-each member.‘ This gives
the member an oﬁpbrtunity to think about and draw his
view of family meﬁ‘&;s and their activities.
Directions: Each member requlres a blank sheet of paper

r

.and a pencil. The group is asked to "draw a picture of

evérxone‘in your family,kincluding you, doing something.
Try to draw whole people, not cartoons or stick people."

(1f the members wiéh they may leave the circle and find
5an area which is more prlvate and comfortable) ’Given

enough time, this projective experience often Qheds im-~
"portant light on how the adolescent vier his family.
‘:ihe leader should‘look for suéh things as who.is'not in

. the- pictugﬁ (er example, ES the group member in the pic-

TTnlescemﬁs will §$%e descrlptlve pictures.
SICI , aF .
g@p;i ceftayn iamlly g%mbers. It is
I : o L

;pngsdkfeel‘ngﬁ &n‘abdraw1n than ver-

4y At

B ,,«'

,0;

- L : 55
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At this time it is appropriate for the leader to talk
briefly about the family now being cha;ged or redefined,
rather than being broken, which tends to have a negative
connotation. vThe families are different now, changed .
but not broken; Qathers and mothers remain faﬁhers and
mothers even if they do not live together and even if f
they do not function well with each other.

The primary goal for this groupVis to providé aicom-
fortable place for adolescents whose families have
\exporiencod separation and divorce. The leader should
explain‘that this group will help them learn hoﬁ”iodiv-}
iduals can handle this major change in the famflx. Be-
ing a member of‘this groub means that they need noﬁ feel.

" alone and isolated from friends and family. There ar§{¥f
people who do understand how dlfflcult and mixed up things
are when parents divorce, and: ﬁhis group is a good place

" . & Q
o . . .

I'm Spebial: Provide each WMber with a copy and read

to get started.

aloud. The pugpose is to leave each member feeling

"special", that they indeed are an important member in

their family and in this group. Discussion may arise

from the reading. : o | ‘

-
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 ,y I'M SPECIAL
’ A : =

~ .

. Ih all the world there is nobody like me. ' Since the

'beginning-of.time, there has never been aaother person llke‘ L

"me. Nobody has my smlle. Nobody has my eyes, my nose, my

halr, my hands, my voice. I'm special o o :
In all of time there has been no one who laugqs like me

no one who cries llke me. ‘And what makes ‘me lsug; and e¢ry

will never provide indentical laughter ‘and tears from any-

’body else, ever...

" I'm the only one in-creation who has my set of abilities.

_Oh, there w1!ﬁ Lalways be somebody who is Better at one of tre

things I'm,good at, but no one else:in all the universe can.

re%chlthe quality'of my eomblnatlon of talents? 1deas, ao;lf
lties and'feelinge.-\ |

| Through all of“eternlty no.one. will ever look talk;~
walk thlnk or do llke me. I'm Spec1al, I'm rare.

And as in all rarity, there is greatvvalue.‘ Because of
my great rare value, I need not attempt to 1m1tate others. 1
-will accept --- yes, celebrate my dlfferences.

And I'm beglnnlng to reallze 1t' no accident that I'm
spe01al I‘m beglnnlng to see that God made me Spe01a%?for a
very spec1al purpose.

| He must have a, “job for me that no one else can do as well

as I. Out of all the billions ofgappllcants, only one is qual-

ified, only one has the right combination of what it takes.

That one is me. Because ... I'm Special.

~—\\\ , Author Unknown

o
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SESSION f2

Objectives: To learn a relaxation exercise {(stress manage-

ment).
'To learn to identify emotfdns that we feel.
To encourage group belonglngness.

To encourage dlscu531on about thelr ‘changed

families.

' )
‘Structure ; . ‘ -

(i) ‘Review group rules.

(2) Each member w1ll glve thelr\name as a remonder.‘and are

asked to relate a happy or fun exp!flence that they had

R4

during the past week. .

(3) Activity - Proore551ve ReWaxatlon

Zncourage each member to find an area in the room where '

«Q
Q
4y
ot
'~<.:
.

e“eg can stretch’ out on the floor, or sit mfortacl

The relaxation exercise is progressive relaxation wztn
muscle ten51ng, and then lettlng go and a'iowlng musc’es -

S < .

to. relax. \ee/the crogre551on gu ide. After the group

LEd

s

has experlenced the activity, the leaaer snould QlSChSS‘
the use of relaxation, when it is time to go to sleep, .
or if y@u are feeling uptlght aurﬂng the da;. elaxaul
is a skill that can easﬂly Be learned and amways used;j

Ask the members to share experlences gney‘ve gad wherde

progre551ve relaxa ron may have been a gooa tool to use.

(4) Discussion = Feellng VocabuWa'y o;ar

Ask the grouplwnat it reels like to

(‘1'
[0)]
|
o)
ot
'J
o
3
ot
-
i3
v
o3
t
P
£
-



(5)

(6)

BN

& &

e

happy, lovingﬁ etc. Ask tgngroup members to give other

" words that mean the same. What do you do when you have

these feelings,'.and yom don't like them or find them.unf

comfortable? -

Ask the group to name the feelings they've hzﬁﬁinerela-

tion to their changed family. What did they do about

sthese'feelings? Ask the group to share their experiences

with these feelings, i.e. describe s,time when you felt

~Joved.

(e}

Activity - Warm Fuzzies - , °

Read the sﬁory Warm Fuzzies. Discuss the nature of warm’

fuzzzes and cold prlcklles. How does the group thlnk

the storj w1ll end? ¢ Provide each member w1th a sheet of
paper and a penc1l Fold the paper twicey maklng ‘a card,
and have each member put thelr ‘name on it. Pass the cards'
around the c1rcle and ask every member*to writd a warm-

fuzzy in each member's card. It is necessary to be sin-

Yoo

_cere, and to be spec1f1c. When members have"their own -
cards back, read the warm fu221es to themselves. --Ask-the.~

, group how they feel about rece@Vlng thelr warm fuzz1es

Ask them to descrlbe their feellngs.' How can we get

‘people to- genérally give eut warm fuz21es°:

Homewgrk - Give at least one warm fuzzy to someone each

day for the next week;. Try to'inolude yourmparents as

much as possible,

R

Ask the group what they'lea%med in todays' session.
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- arms. : " ’ .

- Lift your shoulders_as high as’you can. .Feel the tehsighg

"in your cheeks. Relax.

peat). e ,:

© to- your neck and’ nead - B o  *@

T D
\\‘A,J,u\_“{' . f{: o . 60
. . ‘ - \ve“"\;\ - ' Y ‘ .‘ .
PROGRESSIVE RELAXATION fﬁ&-i”"~"‘a 7}@,
R

Take a deep breath%and hold it. Exhale. ‘(Reﬁgat)““
Lift your rlght arm, tighten fist,- hold it. ..let ~go and
drop your arm. (@@péat).v Feel the heavlness, tingling

sensation in your right arm. " : B

Lift your left arm, tlghten flst hold - it. ..let %0 and,

drop ypuf arm} (Repeat) | Feel the heav1ness, thgllnﬂ
2 ”.

sensation in your left arm. ' W ' =)

i!

, S '
Hold both arms out in front of-you. Both feel heavy and

relaxed. Take a breath, hold it. Feel the tension ga

your chest. Slowly exhale and- slowly drop your arms. ..

f
."g

Lie back and feel the hegvlness, the relaxation 1n;youg_

~*

”
v
W

-Letigo and feel the relaxation. (Repeat)

Clenéh your teeth. n‘eel the tension and relax. E}ench‘¥

your teoth“again. Smile broadly and ;eel'the tensig

Close your eyes tightly, tightly. Feel the tension and

now relax. (Repeat)

Frown. Feel your forehead wrlnkllng and now relax.v (Re<

2, o

&

Take a deep,, deéﬁ Breath. Hold it and exhaxe slowly,

i3

lewly. Resume normal breathlng ' ' . g

Ahe feellng of relaxatlon is spread*ng “rom your s“oulders

it
o
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&1
Take s deep breath. Eold it. Feel the tension in your
chest and stomach. Exhale siowly and relax. {Repeat’ .

. 3

The muscle3~in',our‘ches+ and stomach are just as relaxéd
J

" ag the muscles in your arms, shoulders, necx and head.

‘A1l deeply rélaxed;

13, .

17.

Raise your righg foot.~_?oint your right toe away frem

’ { . O . : i3 .
you and ex*enc your leg as far away from you .&§ you can.
) .

Put your right foot down and *elax {Receat). Feel the.

N 3y
3 B SR 1 o~ : o - ¥ T
tension, feel ihe relaxaticn. ocense Lne warm feeling of

relaxation;;"/

R%ise your left foot. Point your left toe away Irca you

and verd vdur ieg as far away from ycu as you can. 7Pu%
your left fcct down and relax. (Fepeai. TFeel ihe ten-

rel
Take a deer treath. Hoid it. <Slowly exnale and relax,

(Repeat). Reésume normal breathing.

-away from you. 2@?1 the tension, ncld, feel tne tension

: R G :
cuilding, put your}7ezs down and relax. iZereat!.
You have +ensed and relaxed aligthe major ruscles in your

bedy. .“e relaxation and warnth s*a*ted in your armsy

moved tc your neck. your head your shoulders, moved o

o

your chest and stomach, and tc your upper and lower legs.
All parts of yocur body are now deeply relaxed.. {Repeat ;.
Sense the deep, deep relaxation. ‘
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20,
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.start moving your legs; 2, start mo

You are becoming more end more relaxed ~SenseC£he dee§ .MW
relaxatien.

For ‘the npxt few minutes. I would like you to think of

pleasant’ thoughts. things that make you happy.' Think of
'pleasant thoughts; things that make'you fael warm and re-AT

ﬁ 5’1 .' .
laxed. N

G0

.fé‘}ﬁ . w,
Pause for 2 - 3 minutes. ' s

I anm now going to count from 1 to AJlﬁdn the‘coumf‘ofw1,
n

g your fingers and

' hande;‘), start moving your head; and 4, begin to ‘open .

your eyes.
When you are ready, sit or stand up slowly, and‘when you

are ready please'join the group in the circle.

J\f

32
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(Allera. 1982)

W .
"AFRAID WEAK STRONG
. glarmed ashamed accomplishe
-anxious beaten ~.aware
.apprehensive ‘boxed in ‘brave:
chicken crazy capable
‘cornered defenseless ~competent
cowardly despondent eager’
~desperate doomed energetic
fearful exhausted firm
fidgety faint forceful
frightened fallen apart important
jittery frail open
jumpy - “helpless responsible
nervous inadequate robust
overwhelmed “powerless safe
panicky relaxed smart
pressured . shaken 'steadfast
scared * shaky - together
"shaky shattered trustful
“tense , strepgthless valuable
terrified weakened vi%orus
SAD LOVING
bothered accepting
burdened admiring
dejkcted. apﬁrec1at‘ve
‘depressed " caring '
despairing. "close
despondent . concerned
different desirous, °
disappointed devoted o
discouraged fond ‘
3 ' dlslllu31onea* “rlendlj ¥
- e . down ' generous
‘ downcast giving
empty ‘human
gloomy intimate
hurt likeable
- left out patient -
. low .- respect fuli =
'mlserable soec;al
sorrowful tender
unhappy

yearning, -
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HAPPY
BAPL

d ‘alive

bdautiful
bu bly \
-~ COm] le

content
enthisiastic’
excited .
fantastic
fortunate W
‘friendly S
glowing
good
L groovy
) lively
cverjoyed-
peaceful
- ,u»eased )
satisfied
terrific

tnankful

o]

aggravated
vetrayed
titter
cugged
curned up
cheated
crabby
disgusted
dissatisfied
disturted
ed»vu Y
frustrated
furious
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WARM FUZZIES

(Family Life Education Hanual Calgary Board of nducation)

Once upon a tiue. long ago. thare lived & group of *
people who vere usually happy -and content._ ‘They spent most
of their lives having good. wars’ feelings. and. anythme they
lost this feeling it was only temporary becausefthey knew
'fwhere to get 1t back again. You see, everytibe someone waé
born tney were given a soft bag which had lots of warm fuz21es
1ns;de; |
. A warnm fuzzy was a'scft,-roéﬁd-shaped fufry iject
abodt the size of your hand that you gave.to other people.
.When you were given a warm fuzzy, you could cradle it in yoﬁr
nand, or tuck it under your arm, or rest it on the curve of
your snoulder,‘or even let it cling to your back. Wherever
you xer* it, the warm fuzzy gzave you a tingly sensation,-made
jou feel good 1n31de, and even made you want to smile a lot,
even 1f you didn' t ‘'seem to have a reason to smlle. Because
warm fuzzies made you feel good, people wer: always giving
then to each other at every opportunity. ,No one had ever run-
out of fuzzies, tﬁere was an inexhaustible supply. In facf,
it seeged.that-the m§re often people gave each other fuzzies,
the supply grew even lafger.

But one dark day the order of thlngs changed in this fair
and 4onderous place.' A wayward warlock came into the land to
”sel' "ls sotlons and medlclnes This warlock soon realized

‘hau he was not going to make much money an this land of happy

. \ \\\\ . )
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people unless he,could find some way to make them sick.and
miserable. |

‘One nlght during the full moon, whlle the warlock sat -
cackling by his fire, a devious plan came to mlnd-7 He would
spread a rumour that the supply of warm fu221es was limited,
that if yoh\ggve away too many, you would soon. run out
Within a surp;lslngly short time thls rumour ‘had spread far
and wide: péople began to hoard their\fuz21gs, glVlng them.
to others ohly on rare occasions. Some people would only.
glve fuzzies to one or two friends whlch meant others got -
?hardly any at all.

The warlock's business of selling pgtlons grew by leaps
.and bo;hds. However, a few people had become so sick witnouv
warm fuzzies that they shrlvelled up and died. The warlocx
really didn't want anyone to die, so he gave each oerson 3
bag that contained‘cold pricklies. A cold prickly could
prevent ybuﬂfrom shriveliing up and dieing, but it didn't make
you feel warm and good 1n51de. | |

| Now when people met each other on the street or in the

' school hallways, they would,give each other cold prick ;;eé.
_thus saving their warm ﬂuques Some peoa&e even dlsgu1sed
their cold prlckllesé%g Jpok like warm fuzzies and you cén
“imagine the confusion that caused ften, when you thougnt
-you were getting a warm fuzzy, all you reaIIJ got was a dis-
gulsed,pn;gkly - a plastic fuzzy, and you di idn't feel as Zoo e

Awould.




All in all, with the coming of the ua};cek, the land
had become a very unhappy, confusing place indeed.
Not iong ago: a new teacher, Ms; Tuglﬂeathér arrived
¥rom another land. -Evaryoﬁe in her country gave fuzzies out
freely, even when not agkéd. They had never heard of the
warlock and were not worried aboﬁt running out qf warm fuzzies.
She!gave themvout'fréély to students and'fniends:even when not
asked. They liked the warm éood feelings they were getting
and they weren't at all worrjed that the supply would run out.
Cther people wer; worried about this turn of evénts.
They had a meetiﬁg (where they bassed around a lot of cold
pricklies) and decided to t;y tc nave Ms. Tug Hegfher sent to
another land.° ' ' \ ‘  L. |

What will nappen? Will the.students be able tc bring

(B

pack the cld days of plentiful, free, warnm fuzzies? Or will
+he warlock's crafty ways still hnold the people in a net of
fear, and make warm fuzzies very scarce and hard to find. Will

rlastic fuzzies and cold pricklies be all that most people: give

and receive from each other?
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o explore and gain an urderstanding of eacn

member's pef%peétivé gnvthei: chénged family.

To gain inéight about.each'membér's self-éoﬁcept.

" Structure

(1) Review the group rules.é

12} Ask the grour memberﬁlhow the past week was f:°r tner.
Disc&ss any "good" things that napperned.

Activity - Hand out a guestionnaire (Alle

v

3

[
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Divorce, Children and the School) and giv

to complete it. They may move %o anf area of the roconm
'in which they feel comfortable. Ask‘qﬁmbers'toAéheck"
of £ items they wish tc share with %he zZrour. Tne vur-
poée of %his activity is to gain ;n‘érmation on ealn
member's view of Aivorce. This gives the leader .an In-
dication of specific directions tc take witn the grouﬁ.
- . :
Elements of divorce which are common %o
focused on, as well as any which may be‘:ni;;e “: n2ertain
‘members. Explain thaz tﬁe~c6mpleted questiaﬁnaire R
' .
be handed in to the leader who will trea® zhe Inlormailion

confidentially.

(4) Activity - Have available a selection of fiction bcoks °n

ot
Q

divorce and separation. Ask each member *~ cnoose one

read during the next week, and give a briel .summary of it

at the next group session. P

(5) Ask the group members to think of one thing they learnsi
_in today's session. )

'
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uIVORCE QUESTIONNAIRE FOR CHILDREN
‘(Allers, 1982)
How long have your parents been divorced?
Have you discused the divorce with your Mom? Yes No >
with your Dad? Yes__ . No_
Did your 5arents'tell you why they became divorced?
- : : : Yes No

Do you feel you understand why your parents became divorced?

Yes____ N O_____
o oy Teel it was a good idea for your parents 10 diveorce?
" - ves___ No____
Ygve your parents remarried? Mom Dad
\
2o you feel yourwparents might remarry? , .
' 1) each other  Yes No
—_—
2) other person Yes No___
°
2z you ldmn one or both parents for the divorce?

Yes No

2o vou feel you are %o dblame for your pare ents' divorce?
Yes No
"o vou twhink ycu werespartially to blame for your parents'
:;J:r:e“ / Yes Neo
i e —— pngmp—
2o you drean anout your parents getting remarried or back to-
gether again? : Tes___ MNo
T you wan® %5 know more apoul divorce? fes o
Zo'you feel angry about the divorce? Yes No

¢

2o you Teel you can talk to your Mom about the divorce?
L Tes___ No___

to your°Dad? Yea No

+  feel about your patrents' dating? i
good angry - bad happy

2o you often feel lonely? Yes No
If you are living wit% your Mom,.do you feel you can call

;our Jad whenever you wanz? Tes No

68
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If you 1;vem $th’ y03¥%@5de 4yau . jeel you can call ydhawﬁ
Mom wheneverﬂyoUVWant’ o Yes____ ;
(N Y
Do your Mom and Dad tal to,e othé&gwgthout fighting?
' _ & ‘ﬂ Wy anﬁw** Yes____ Vo
*\~' E LABECEE »; ' .
Are your parents frlendsk' “_ﬂ;A ' Xpm NE -
“o you thlnk your Mom® know h ygu feel about her dlvorce‘7

Yes_  No___

A .
L3 LN PR Y
“, I'

Do you think four Dad "krtows how you ‘feel about his divorce?

Yes___ No )

Have you ever talked to a friend about your parents! divorce?

Tes No

he
nei

o}

(9]
O
ot O
3 ot

e}

varents are not divorced? - - Yes__+ No

Do yau feel teachers understand how divorce affects you?
4 Yes do

@ —

Are you able to talk to most teachers about your rarents'

divorce? T2z N
Toes *he divorce make it 1ifficul®t to concentirate at 3thool?
X
~ S
Woulid you like to see the parent ycu are not- l.ving with
more often? - ¥es o Mo :
5 . r————— ——

kids generally understand how you feel about d&vorcé

~
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BILBLIOGRAPHY OF BOOKS ON DIVORCE (F.R. Haythdrne School Library)

.

Non-Fiction

Author
Booher, Dianna Daniels

Unit at Fairweather Street
School

" Leshan, Eda

Richdrds, Arfgne

Robson, Bonnie .
Sobol, Harriet Langsam

White, Ann S.

Fiction
Author

Angell, Judie
Avi .

Blume, Judy
Bonham , Frank

Colman, Hila
Corcoran, Barbara
Danziger, Paula
Eyerly, Jeannette
Gerber, Merrill Joan
Holland, Isabelle
Hunter, Evan )
Klein, Norma )
Klein, Norma

~ Klein, Norma

Neufeld, John

Okimoto, Jean Davies

Peck, Richard

Platt, Kin

Platt, Kin : :
Platt, Kin

Snyder, ' Ann , o
Stolz, Mary .

Wolitzer, Hilma -

Countyl of Strathcona

< 1

Title

Coping When Your Family Falls Apart

The Kids' Book of Divorce

-

Wha§i§ Going to Happen to Me?

How to Get it Together Whén Your -

Parents Are Coming Apart
[+
My Parents are Divorced Too

My Other-Mother, My Other-Father

w

Divorce

Title

What's Beat For You

Sometimes I Think I Hear My Name
Tt's Not the End of the World
Gimme-an H, Gimme an E, Gimme an L~
Gimme a P

After the Wedding-

Hey, That's My Soul you're Stomping On
The Divorce Express

§he Phaedra Complex

Please Don't Kiss Me Now

Of Lqve and Death and Other Journevs
Me and Mr. Stenner ,

It's NAt What you Expect .

Robbie &nd the Leap Year Blues
Taking SNes

Sunday Father

My Mother 1% Not Married to My Father
Father Figule

Chloris and tke Weirdos

Chloris and thg Creeps

Chloris and the\Ereaks

"Nobody's Brother

-Leap Before You Leok
Ou»ﬁof Love

o

:gé '.'; . ' : 2



SESSION #4

" Objectives: To encourage open dlscuss1on about dlv»

: . related to the fiction book each member read

over the: past week. To learn the process of

xbralnstormlng to -find creative alternate solu-. (;

L

“tions to problems.

"uStrdcture B
: e )

. (1) Ask the group members to relate a good or happy ex-
., R [ . [ N
perience they had in the past week. Some members may

" wish to share a negative or "bad" experience; this is

acceptable:‘

(1) Act1V1tx - To promote the process. of‘brainstorming.

EY

4;Make a non- Jud emental llst of all p0551ble uses o’haw

A

1tem llke a cup.’ Thls act1v1ty is usefuﬁ:for expand1m5

& .

creatlve searches for solutlons, from which one can

chooseg the mostzapproprlate ones. The leader may wish_jf}:*:

tovmake this a contest between'2~g§oups to get the =
;longest list. .. ‘
"(3) ;Act1v1tx -~Askhfor volunteers to glve an oral summarj

‘~- .
of the flctlon ‘book - they read about dlvorce. Thls can

- be. used to lead into a . dlscu531on by asklng the group

members to compare thelr experlences*and feelﬂngs 1n re- .

V“;uf‘flatlon t%wdlvorce, to ‘the characters 1n*the book T@e

: o’
-

prev;ous act1v1ty of bralnstormlng can .be used: to find

)

Y sEy

i ' alternate solutlons to problems encountered by the group

members and also the characters rg the book.
o ‘ v

. 1 ¢ .
c : -

=3



e

o

L}
*

Discussion'- gime-that'is left may be used for general»_‘

R}

discussion, or discussion related to a specific topic

that a‘ggodp member may have requested.

72
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Obiectives: Tc normalize the grieving process and exp.ore

losses experienced through divorce in the family.

tructure
1) ActiVity - Ask each gember to draw a time line tc identify

‘tike...Asx the group tc inciude the date tnelr parents
separated/divorged and any other signi
ccurred around that time. The time line may ce shared

'in the group so members can togetner 100k a%.ncw-different

(f

events in their lives affect tnem, and LowW

.
)v‘

~ime line is different.
(2} Zistfibu:e copies of the ‘Tivorce Tmidn. ASK IR grous
members what is unigue about an cnion ani now it may e
¥ i M B
similar to the divorce‘process. Ciscuss tne many 2ivVoroes

%G

involved inf divorce, and ask members 1o share rerscna.

”e

5¢m1¢ar1t1ea or dl;ferencee.

Wb
)

& FRR . - p
.ne fact Tngl Tany tnan

gy

and losses are experlenﬂed in all aspects of our life =anay

be-'an excellent discussion topie! ‘
L \,,.‘ i . N ' . v R - v ¥
(3) Digtribute;coples of e Stages of Divorce. Ziscuss. tne

3

losses and grief experiencéd’in death. ASk the group if

they have experlenced the death of a; relatlve or a,frlend
How did they feel and thlnk at various times after the -

.event. Ask if divorce is similar’to death, or any other

. N .

losses they mgy‘have eprriencéd i.e. a close friend mov-:

s ' N ey

o,
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&
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ing away, & cat that ran;giay.*etCm 'Eiplﬁin tha&~peeple .

- d.' .

who experience a loss, whether it be death, divorce or

N .

 whatever, tend to go through stages in their thiniing

awd feeling. EXpIain the %tagesf@nvolved in divorce.

" Ksk the members to shqré and discuss the thoughts and

feelings they experienced during various stages. What
stage are each of theigroup members at, at present? How

can they help others who are experiencing a numter of

the initial stages?

-

Ask the group members to think of one thing they learned

in today's session. . o

»



DIVORCE ONION

- ) . o ’ )
\ . P . 7
Lo , “ ” E



FamiLy STAGES . OF

i

' - ‘:_ :
1. PRE-SEPARATION STAGE
A Tensionm, Ambivalence,
Fear, Uncertainty

.
4
.
2. SEPARATION STAGE

Shogk, Denial,

3. IN-PAIN STAGE

ger, Sadness,
‘Hgppiness, Relief,
Guilt, Ambivalence

A

‘4. OFF THE WALL -STAGE

Bad days, Good days, Legal
battles, Children

w

‘ n fought over,
used.  Parenting’i es as -
issyw dealt with. -

4

K. MARTIN, EDMONTON FAMILY SERVICE ASSOCIAT

.

DIVORCE

-
. 1]
o
7. ACCEPTANCE _
o are a family NS R

and we are OK".

.

6. ADULT PARENT STAGE .° .

“Own boundaries .
clarified. Better
feelings about self,

14
. future, children.
% & - Relatiomship with
*®  childnen improving. '
!
I S
5. ADOLESCENT ADULT

. S .

" “Parent may feel as
an adolescent. May,
cause parenting
‘ problems. Parents
may begin dating.




SESSTON 46 e

) v Lo » bl [
.g(_.,‘ . . , . . e : : : -Q-i",-‘

e

"Objectives: To encourage discussion relsted tc cnange in tne

family. o T e,
A L : o R
(1) 'Activitx'w Using a‘flgo chart or a blackboard, ask tne

>

group to bralnstorm a Llst of changes'that'diV“"ce;has

» v

“F“createa for then{bersona 3 _Attemnt i!?.aen:zf? “nese

NS

';c". nges. as: nvosz‘tive ore ne at*‘ve onm&. 4

L2} 'it Noﬁ",iava ist

g5 ﬁ&-

ot o, on” - e

R fl‘m looks at varloua"areas re'ated tO*u Vb¥Ce, pefébﬂal’
g"\':‘ u‘, o . © . . . o
% reactions to tragedy and how supcort can be nad from .
¥ ‘ N o as . s
2>, ' other relatiomphips. For a;scg331on:,,an'wnat ways did

" the events in ‘the film seem tc Dbe like scme of ‘those tha

' 4

-
-

7 2 :
happehed in your family? What change did the main craracs-

ter Jﬁhe film experience? .-
(3) Act1v1ty - Ask each member *o write down at leas? one

=fth1ng that they would like to change in their fam$1; at

thls time. Share thls with th§ ?rou

Ask the questions:

*  What cand do to help make that clan appen? ‘what can
v ’bthers do to help make that change hapgenV c .

. " ¥
toplc. - ‘ ) , ‘s
. - -ox R Y . . . we
‘ ) ‘ “ . !
A .e
o .
- ,"
rl 1]
. O ‘
VN N l.: W -
.
? . EY
‘ .
) .
o . .
‘D;' .

(4) Close w1th an’ open dlscu351on, wig he group ch0081ng the
b



78

. SESSIO 7
f‘ObjeotiVQS: To discuss changes, in needs and roles within the
- family. To provide the opportunlty to express ‘

particularly troublesome predicamepts.‘

.

Strgcgure o . R #
?R7,xWbb;v1ti -:Jreative'Writigg - &k each member to choose

t‘

a subject related to thelr divorce which has beeﬁ quite

worrlsome to Qhem. bome examples are: Belng cauvht in )
. ¢ , g
'~a custody 1lght and'nnderstandlng the functlonlna of ﬂam-

“ily court; how %to react when an older 51b11ng moves out

of the house; extra respon51b111t1es of 11v1ng in a one .

ﬁéparent home . Ask each memZEr to wrlte one or. %;%“R%ra:.’ Aﬁ
. "*3%v- ‘;rapmg &boﬂan@eLr emperle e% Wlth thabsubJe&t Yhey have ' g
» chosen. "‘The paragraphs may* be shared- for dlscus310n and " :
0 is activity may also involve role playing depending f}thﬁf
upon the enthu51asm of the vroup. L o Co s B "‘ﬁl
I (2) Act1v1t1 - Worksheet’ MyAgirents and I - Ask each memggﬁ' ;»
to complete ‘the worksheet as a basis for further diéé&%"; ;;
" ion. Worksheets will be handed in to the leader . :‘ﬁfi '

(3) Open Discussion. : éi;
O ' ' 4 ie
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SESSION #7: MY PARENTS AND I

1‘.

2.

3.

4

5.

e

Ay

6.

“«

¥

“being divorced?—

What‘quest‘bns would, you sécreily like to as%ﬁybur Mom?

How have'yodf parents been doing a good’jobiof getting
e o R
along with each other after the separation/divorce?

2]

4

What have your parents donet?‘ been doing to“-help you

(during or after Xhe separatlbn/divorce’?

¥hat do you need from your parents?fl' ’
From your mother - ,
From your, father - - e
: ;&M . ) r]
. : ? &7 K - ‘ )
WHat'dQ your parents need from you? - S
" Your mother? : » AR i ! .
———— . - ) * ) . ’ yoov o °
Your father? . &

.
BN

What does your Mom need from your Dad in order toc oe rnapry

being divorced?

) R v
What does ybur_Dad need from your Mom. in opder to 'be happy

. ' , ) '
. .

<

Your Dad? . : _ _ , <

PR Lo . . N
. . N



7‘

v

If you could say anything you wanted to, what Qould you

sayvto your Mom?

Your Dad?

{

80
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SESSION #8

Qbjectivess To lobk forward to the future.

To say goodbye to the group and fo decide Wwitn
Yhe group, if they wish to partlglpate in a few

more sessions.

Structure

(1)"

Ll

Activity - Have each member write down how they woull

like things to be different one year from now? five
years from now? Ghare responses with tne grour.

Discussion - A!‘ut new relationsnips that will probably

be a part of each adolescents' family now, such as par-

énts{,boyffiends and girlfriends and how they might feel

. about tkese new partners for their Moms and CZads. What

would it.be like to have stepbrothers and stersisters

*e part of your family? ‘
(3) the group~to complete the following sentence individ-
* -, - & R

(5)

ually, either oradly or it may be written on a piece of

paper. “Thi@wgrﬁﬁpwhésgheiﬁed gﬁ‘by

Discussion - Thé‘group should discuss 'and decide. whether
they will terminate the group sessions df,continue for
one or two weeks., If tne grggpfis £6 coanpue, it is

Very important to make a 1lst of specific 1ssues they wlsh
¥

to pursue in order,to have some direction for further sess-

ions. *
. ‘ ~
Close the group with your comments relating to the hard

“work and openness that went 1nto the succgss of the sess -
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’\.

‘they have /any gf;“a'.s they wish to dis'cus;s.?iz‘li;vﬁ*ﬁie’:ly.‘ '
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{APTmR IV

e31gn and Mefhodology
v, o
The Sample ‘

The sample "in this: s%udy con81ste3 of 29 junior nigh

-y v

publlc'achool in the County of

school students who at

tudM‘Samplewwas comprloed of younyg

o

Strathcona, Alberta.f
adolescents ‘whose pW ¥ are either seoafeted or divotrced. :
There was a total @ b girls and 12 boys in *he sample roru-
’ﬁnged ”;%m 11 tc 15, and their grade
level from-seven t; nine. The study consisted of ‘two treat-
ﬁent groups of‘nine students each, and a control greup of 11
students. Students in the.control group were assigned on the
basis of their interest.in‘the study, tut preferred not -o

. . B
gned Co LoLe UW2

[N

participate in the treatment. JStudents ass

€,

treatment groups were done so on a random basis.

The Procedure . v

The two reatment groups were both involved in the Adole=

S N \ ”,

scents of Change Frogram, a group counselling program of =ight

UH

sessions. The control group did not meet, but was administered

the pre and}post measures, as the two xreatment groupsbwere.
The pre measure was admlnlstened in late September 1984 to both
treatment groups, as well as to the control group. Both treat-

ment groups met once per week, for an eight week duration.

-

. % . - . . .
Sessions were approximately one hour and thirty minutes in

length. The post measure was administered in early December

1984 to beth treatment groups and the control group The leader'

B ,*M* 1 A
EIR PR I A0 s
Tt 1D

b ey
13 o
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 conductedﬂgroup sessions with both treatment grdups, and had

been fralned through the Graduate Level Counselling Practl-
cum offgred in the Department of‘Eﬂhqgtlonal Bsychology,

UniVEﬁéity of Alberta, in Edmonton, Alberta.

'standarc}'i,zed on a 'sample‘ of 1,183 children in grades Q’our

Igﬁtrumentation

- (a) Piers - Harris Children's Self -, Concept.Scale

* » ) L e T—, .
The Piers-Harris Childrep's Self-Concept Scale was utillzed

B

as a measure of self-concept. This self—reportfﬁelf—concept

: 3. .
scale was developed by Piers and Harris (1969). The Plers- 5/

Harris Children's Self-Concept Scale isran 80 ite® ‘instrument

consisting of forced- ch01ce "YES - NO responses. The items -

are worded 1n such 3 way that approxlmately half 1ndlcate a
positive self~%oncept and the remainder indicate a negatlve

self~cbncept. This format was implemented to reduce response

+

set bias. Although the Piers - Harris Children's Self-Concept
Scale was designed to measure general self-conéept, {there are

six item clusters or factors presented By Piers and Harris
) .

(1969): statements of behaviour; imkellectual and school status;

-

physical appearance and attributes; anxiety; popularity; and .

happiness and satlsfactlon *

Al

The Plers - Harris Chlldren s Self - Concept Scale wasi

-

thréugh tdelve. The%interna% cénsistency of the scale'rafzza:~
from .78 %o .93 ané retest reliabilityAraﬁged from .M to .77.
Cofrelation with siﬂ%lar generai Self-coﬁc pt instrumgnts inx

dicated teacher and peer validity coefficie\ts oF .40. This

i L



":”;:ffrom ﬁhe scale have been feund %o be%i

8

jﬁ'seale has sufficient reliability end waiidity te be used exw
actensively in research (Bentler. 1970). The Piere ->Harr1s

S

li.Children s Self Concepﬁ Scaie has been used as a meesure ef .,“:
Y*self concept in a nunber of studies (Clark. 1976 Eldridge,y.

*7ffjWitmer, Barcikowski and Bauer, 1977 Fredman. 1976\\Issacsdb.

o 1976 Lancaster, 1976 Zeitz, 1975) This measure has been

'(Q"

”u:used for 1nferring se;f concept phange. end scores derived ?;

*"fative behaviour (Felke(, 1972) _1§4 :guﬁgf{;f;/;'
~'.) ; : ERE

\;§b) The California Test of Personalitx,** 2 :
'::- The Gal}fornia‘Test of Personality (1953 - Revised)

"‘;uséé as a: measure of personal and soclal adjustment.: It is:

| organlzed around the concept of life and adjustment as- A b@l-

':‘“anéey;etween personaifand social adjustment. \Persoﬁal'adgust-. i“

‘fment 1s assumed to be based on feellngs of personal secprlty.‘:v

‘ j Soclal adjustment 1s assumed to be oased on feelings of s001a 2

'  -¥secur1ty (Thorpe L.. Clark W., and Tlegs E., 1953) The follow- :
 %ing components are names for groupings of more or less sp301fic |

. {{-tenden01es to figl think and act in relation to personal adLusf-v
- ment _ ':f'31 3f”i,zfafm‘” d,aFms" “;igﬁei;,» “ ', ’ :

";fﬁ(i): Eglﬁ_iﬁliéﬂﬁﬁ' to do tnﬂngs 1ndependently of others,_to beﬁ,

‘:?udependent upon oneself in varlous situatlons and to dlrect &

”:one's own activities.‘\.f”

,(2){ sense of pé rsonal worth to feel capab&e and réasonably

‘5}attract1ve. [TT 7'f ";“*7-5 ;'””*;ﬂ’:'ﬁ ;;f o ‘gf.flif"
. ? A X . Y S S .‘..-|‘,\ R

. I} :
P Lo

*/&(3)'-sense of bersonai freedom. to have a- reasonable share in the
T S
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»»

deternination or ome‘s condﬁct and in- setting the gen-

2

eral policieg that govern one“a life.
| to enjox_the love of one's fam-f

ily. the vell-wisges of good friends. and & cordial re-

lutionship with/people in general.‘., S .-' " f{JN'A"

; = ‘d:-cies. to substitutefgpe-joys cf a fan~uu
. 's tasy wo;ld gbr actual subcésses 1n real life. - ~,Vv
- 46) fnervous sxﬁbtoms. ‘to Suféer from one or morc of a variety

lof physieﬁl symptpms auch as a loss ‘ppetite, frequent

‘eye stra&n. inability to sleep. tendency to be chronically '

“tired./man be exhibitlng physical expressions of ezuotiorml’i

\confyécts.-,’ea . e". 5}ge. = soE

e pr less sp901f1cﬂtenden01 s to feel: ‘think. and act in re‘i‘

,r

/ 1ation to social adJustmed{;
. (1ﬂ £ ‘dards. to understand the ri%hts qf\g“pers and
; ' ' K

K2) rsocial sklgls.\(o show a 11k1ng for people, to 1nconven-'
ce oneself to be of a531stance to others ‘and to be dip-‘,f
'1omat1c 1n deallng with friends and strangers.

. \

”s(BY\ antl soclal tendenc1es. when glven to bullylng, frequent

3
(quaxrellng, dlsobedlence and destructlveness to property,

') ,

¢ to get satlsfactldns 1n ways that are damaglng and unfalr_'

R
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i‘iereasonable :reedom from these/tendsncies.

ns . to feel loved end well treeted et‘;

penjoy being with othem students; to find the school wcsfnr;“
‘:work adapted to one's’ level of interest end meturity

| re. ol‘s. to mingle happily with neighbors;

“to take pride in comnunity improvements; to be tolerant

in dealing with both strangers and foreigners.pthe dis-u-fv
position to be respectful of 1aws and of regulations -
pertaining to general welfare. l““‘ﬂgii_'

%

| The overall purpose of the California Test of Personality

to rovide a freme\of reference (inéluding a conceptual B

Estructure and a semplihg of specific types of thinklng; feel-

' ing, ‘and ecting patterns) regerding the nature of pe(sonality il‘

‘determinants and their relationships to each other, end to the L

"totel functioning personality.‘ The purpose also 1ncludes,,

" which is central to the particular study, 1nformation about

indiv1duals which is useful in understanding thelr PrOblems f‘;h-.
and lmproving their adgustment ‘ e

The California Test of Personality con31sts of 180 1tems

g,of a forced ch01ce "YES ? NO"‘response format._ It yields 15

percentﬂle marks for each student and also 1nformation regard-,.f



"*§~5‘k “.;1"88iﬂ
"1ing interests and aotivities. -The informat ‘on consists of

LA

L’the student's exPr°531°n of Preferencee or activities which P

'jrange from those which are individual and sedentary in nature,,

© to those which involve a good deal: of activity and require
.fluparticipation of others. It 1s primarily diagnostic. .For

‘.administration, there are no strict time 1imits ou} should‘

!

‘ ‘_take no 1onger “than 45 minutes. , ;
e,?.t'. The CalifornialTest of Personality, deéigned by Thorpe,
-,CLark and Tiegs (1953-Revised), is based upon the study of
over: 1 000 criteria or speeific adjustment patterns or’ modes’r
of resﬁbnse to specific situations.' Five educational psycho-
logists evaluated these criteria, and either eliminated, re-
" classified or restﬁted about forty per cent of them.; Test
'titems were next devised.to correspond to these criteria on
"each of five levels (primary, elementary, intermediate,
'secondary, and adult) ProfeSSionals espeCially interested
in personality problems werse requested to- rate the 1tems to
;help in. determining their appropriateness and the extent to
which they would elicit accurate 1nformation. . The items which
surVived were administered to about 100 students on each le%el
_ When necessary, ‘items were reVised or dropped at this pOint.,'

4

"wﬂyfThe 1tems that survived were then administered to new groups

‘ 100 students in each grade and to adults attending evening
Ry *Qses. Teachers were given the definitions of the various
personalaty components and given training in rating students.

Correlations between teacher ratidgs and student responses'

B
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"uativou ﬂar ovort b.hsviuur t;tfﬂ!tapfaisin. prots
. ,viv:l.ng 1t-om woro- zrwpfd into 16 mtccarin found in

._200 atudonta 1n threa'grades in sach 1evoi. Stati iﬂtl ;‘;“
; revaaled a very high cormhtion bctwng aom ,"“'UW'“

‘6-"

pcnents uaing 15 itam: 1n tho adult; ‘tncndnry und 1g}ermq§i'te i
levqla, 12 in the elenentary aud 8 1n the primtry., They were E
then adminiaterod to ‘the. standardizatian pppulation for ndrmimg
l»and the gomputation of raliabilities.; “ : , _“ ,';__‘ =

: ;Thg Galifqrnia Test of Personality - Iqternadiate Leval. ;j_:
gas”atagaaraigaa‘on a sample of 2.812 atudents in gr;aob seven o
”to ten igclusive in schoola in Hassachuaetta. Penﬁaylvannia._;fj
“.Washington. Wiscqnain and California.:-l | | l} '_"’,‘ |

The correlations between the two major parts of the Cali-i lT

fornia: Test of Personality. Personal Adjuatnent and Social Ad~ q;g
'justment. vary on different levels but average about 70. Thié

confirms the fact that there are differences between Paraonal a ﬂf

’ and Social Adjustment. even tﬁough othar data indicate thnt the 1:

‘ l'normal personality is & functioning whole and that the;,wo.as-‘?lf

pects are two views of the same persanality. Reliabilities °f%g1

-

the components of Perso;%1 ‘and- Social Adjustmant vary from abeutﬁ}
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, 60 to .90 when one form cf the test is Eiﬂﬂh« When both

g - ¢

‘flw,voraged. the riiisbtlitiee ere inoreeeed.h;n by |
. | Taylor snd bonbo (1952) provide edditionel evfdence On‘ntﬁ
,.the valid&ty of the Uelifornie ‘Test of Personality. It hed |

ﬂlong been held by workers in the consulting psyoholegy ficld, T

ST ¢
'dthet well-adjusted people can eccept more self-dameging etate-

E ments or critieiems than the poorly adjueted.‘ Taylor and "'”{‘1_‘

| 5‘Combs hed 168 eixth grade children check on a list such dam-

“':5seme group of children were teeted with the Celifornie Teet |
2o Personality and divided Anto two arOUPS- the “pper 50 per

e Qegx (better edjusted) ann the lower 50 per gent (poorer ad-

T Justed). The test reVealed ¢ statistibally significant diff- .

‘glerence in fﬁvor of the better-adjusted groups ‘that is, the
;better adjusted half of the class checked a statistioally sig-f

q:'nificant lerger number of self damaging stetements than the

;{more poorly adjusted half

. 'd;gotheses o

1._;'There will be no significant difference among the Adoles-
_ cents of Change (treatment) groups and the control group

f :'in terms o§ pre and post measures of general self- concept.

' ‘,scores by self-report as measuned by the Piers - Harrls
:Children's Self~- Concept Scale.,_ |

Ll ‘There will be no, significant difference anong the Adoles-
P o S ' ' ‘~¢ﬂ

agdng~to-sel£ etatenents ee wers true ebout theneelves.‘ Thie_ﬂdj’



A.dj unwmt acoug 'm' mun
“of Par-omuty, i
’horo will
Adolacadnts

v‘/‘ e

personal adjustment,

 analysis.nthe two Adolescents or Ghunge«

'were combinad intoﬂona group. bocauoe._fiyfn~<“

>
a“‘

(1) students were randcmly assiguad to both grcupas
2 " J-u,)n 9. o

(2) both groups receivad the s&nu troatment: gad.

e .

(3) both groupa had the same 1qador..i

-




Thcnn ro;nlts

,Al@amua qpro aomptlud.in thtn 7f :
"”°eumtVt ar & aqnpln yapuxitiag ot 29 junicr high -
#:ni‘;#uﬂhutn !rca & puhlia uchaul in ﬁﬁ\\Couﬁty at aﬂrnth{ |

e In thu uull hypothasno. it ‘vas otutndf; v
Vﬁ.no uignifiﬁint aifrtronccu thong tho Adolaacuuts of Ghange

,, gr°u?' (trcutucnt) lnd control group in terms of pr°'°nd post-

;.fsauroa on. thc rolloving ncnauran«nta' 'j .
| "1. Solf-ropor§ scoraa on&oelr concopt as moanurod
by the Pioru-a.rriu Children's Self-Concept
Scalc.j) ' ', | | '
2. Seltmropawt ucorca on' personal adjuatment as
' naaaurod by tho Galifornia Test of Personality, © . ;
// 3 Sclt-koport acores on uocial adjustmgnt as mea-
 47 aured by ‘the california Teat of Parannality. v
To toet the null hypothcaos. ‘a two-way analysis of var- -
'iuneo uus perfgrnad on the dita collected for the ‘three var- |
 :‘i;blel.j A conparison of the treatmant and control groups‘ '

’  nean acoreu an pre~and post-tests are reported in Tables I

+

| ﬁAthrough 1. -
b 92



R »{g‘,;i =
The fzb}o#ing 'ﬁ$1Yllﬁ Wxa

o hypothoaiu: Thero wili bt no nignitictnt ditrar7n Q__km ‘ 1

v saotua b} 1h1r~raport aa muaaurod by tho Piora«ﬁarrin Ghﬁlﬁ =
: un't aoxr-Coueapt 8&&19. S B :;“ ;)  7f*1f?'ii :j'T
| v “,';‘ g le.iﬁfwfgﬁ_wwv1‘@fwf
?"' o | Table o f'f*’,@.,.;qu;"

Anali/}a o@ ariancez Groupa X Time - T
on the Piers- Harrﬂs Children's Self Goncept Scalo ”‘

,sﬁﬁf06  ’   “‘«&ff:‘° J'”"‘ ;fﬁ?§: f§> “fif‘*“

CGrowps 1 .0 - T 20‘  L0230 .88 ..
Error 27 Cos9.27 0 e

CWithin 29 : f L T
' Time T 117.93 3,900 ,”Lpbt,”"“
Groupy X Time T 5.01 166 .7f.69f
. Error o ' 27 B 30 24' | R

L o
"Tabie I illustrated that there was n6 s1gn1ficant differ;7
vence among the treatment and control groups' mean scores on. ae1f~‘
- concept as measured by the Piers-Harris Children‘s Self-ﬂoaaapt |
‘Scale. Neither the Time efﬁect nor the Groups X Tine interaetiaﬁ:
was statistically significant. Thqrefore, Hypqthqsis,1 wes o

A
' v

accepted
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Thc followiﬁi‘nntlytzs was damo to test for the oocond

hypothesis: There will be no significant difroronco amang tho

:,'Adoleaconta«ef Ch:ngo (trcatmont) group and thglcontrol group

in terms of\pra aud polt maaauroa of Pornonnl Adjustmont scoreavﬁ

‘an moaaurod by the Culifornia Toat of Personality.

«
Table II
‘Analye1a of Variance: Groups X Time -

on the. Califarnia qut of Personality (Peraonal Adjustment)

o ) r 3 ‘ " . ) a3
Oy R | |
Source ¢ . ar Y M.S. . F P
it - A
Between o T o |
Groups 1 - ﬁ:::¥{92 .004 .95

\

\

\Y , Errcr” - 27 //Kgf 454.99 .
SR Y R

wéth;n'. e 29
‘Time, 1 RS TREE R L B T
Groups X Time 1 | L 7.68 L1360 T2
Error | vig o 56136
i S .

Tg&}e II illustrated that there was no significant differ-

“ence among the treatment and control groups' mean scores on Per-

f‘sonal Adjustment as measured by the California Test Bf Person-

ality. Neither was the ‘Groups X Time interacidon effect statis-

ticaliy'significant. Therefore. Hypothesis 2 was accepted.



"‘tm m:»a e

nos tunnn tn.

\ The rollowinc tnulyain vas "done to y',gpf*

hypotho-1a¢ There*will be uo licnifieunt dift‘;
Adolenconts of chungc ttrontlant) lrouy and th3 &antrcl Qruup

as measured by the c;11torn1:‘rout of Fcr'oualixy» ; | '5 

' # ’ '

Table I1I el

"

Antlyaia of Vcrianco: Groups X Ti

on the California ToJ% of Portouulity (305 Adjustuent) .
- T ~ . : |
. " L X Y . : L
Source ‘ ar M.S. . P P A
Between L “V‘ 'g SRR e
Groups - 1 4.11 7 L0130 .91,' .
- Error 27 . 322.73 | ,
Within “ 29 ) o ,
Time N 1 .139 .1
Groups X Time 1 = 37.82 - 1.047 .32
w ) 4

CError 27 | 36.13

Teble III illustrated that there was no signifioantfdirfer--
ence among the treatment and control groups' mean acores on
' Social Adjustment as measured by the California T;;t of Pergon-
alith. Neither vas the Groups X Time interaction effect stéﬁis;"n

tically significant Therefore, Hypotheais 3 was accapted..‘ !



: 6
Means of both the pro- ‘and pol: QS:;;;auini’trution of 91,
the following 1nltrunontl vere presented in T\Q}G IVys Plers-
Rcrria hildren's Self- Concopt Scart. Ctlitofnia Test of Per-
‘son:1£t3~ ersorial Adjustment), tnd the Celifornia Test of Per-

sonality (S ciul Adjustament). %etrer o Tabloa'I through III

for' eviden cfoﬁ no lignifielnt difforonce in pro-and post-test
means.
Table IV

Means of the Two Iﬁétrduents Pre- ugd Post-Test -

'Seores for the Two Groups Employed in this Study | » »

o 1@ *

-

Test : Groups ﬁPfe-tout Means Post-Test Means
Riera-H&rrf: Children's _ | e
-Solf~Conc§pt Scale Treatment 55.34 57.67

- Control 55.46 59.00

California Test of
Personality (Personal
Adjustment) Treatment 58.78 © 62.56

) | Control 59.91. . 62.18

" California Test of
' Parsonalit§ (Social
Adjustment) Treatment 63.67 62.61
| Control 61. 46 4 63.73 .
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uonnl adjuutnant. and looiul ndju;tuﬁnt of Juntbvmhg'h oauwuﬁ
studenta.* Thuso were measured througb the &dq}niltrﬁtioaha(\‘

*

two instruments. o B «
4 t.
To test the null hypothouee, ,two-w1§ nnalyais of»v&rw

isnce was porformed on thé data collected for the Picrnu " :“
Children's Self Concept Scale and the Cllitornil Tuat ot Pﬁ;
eonality. knalyaie of the data indicutod there was ne Qigﬁ
ficant difference among the trcutnant and aontral axa '
any of the instruments. R o = .

'ﬁesulta of this study indicated thut there was no signi‘
ficant difference among the Adoiescents of Change (truatmeﬁt)
group and the control oup in terms of pre- and po:}xt“

‘scores on either of the instrumenta adniniaterad t

Therefore. the null hypotheses were accepted.

[ W
.

A




. ’}.’ 9

b SR CHAPTER VI

ﬂ;;fiw Summary and D1 ou331on of tﬁe Adolescents of Change-”;.ﬁ'o
“U-.. ;.';‘ . ' .‘:,"' 5 : ‘ \ . o ‘ '3 ..‘v X \ " .
M el _lwh’:c S Program Stuey .‘. : . R
o Y k | "fﬁ‘“tﬂx /;.“ | e
The Purpos.e of tfle S x L .;' & Lo e
.7 \ The purpOSe of the study wa's’ to i vestlgate the effects ‘

Of the Adolescents of Change Program on the self concept
Personal adgustment and SOC1af‘ad3ustment of Junlor hlgh
school stu ents.’ The Adolescents of Change Program con31stsl:§

L B
Of elght group ccgpselllng sess1ons desi

a531st young,"

' adolescents to develop a more p051t1v" self concept and im-"

!

prOVe thelr pegsonal and 8,

seek a better understandlng

3

gi"Orce T R S I S e

™

The Flndln o

‘ The data analys1s focused “on Tlme versus Group factore,de
, utillzlng a two-way analysls of varlance w1th repeated mea~,}
?f'ilﬁures, To test the null hypotheses, a two-way analy31s of

L.

' Varlance was performed on th_ data collected for the P%grs-ﬁ

‘\(

ft Scale and the Callfornla Test'f

H&rrleJChlldren's Self Conc‘
Of Personallty.: AnalySIS of the da}a 1nd1catéd that there

f‘weﬂe no 31gn1flcant dlfferences among the treatment and con-”

ﬁfittrol groups On elther of these two 1nstrhments. The Tlme o

‘:‘Zeffect was a summatlon effect due to 1ncrease@mn post test

s scores across the two groups.: No s1gn1f1cant Grougz X Tlme )
Lo F,

lnteractlon effects were foumd



Vdifference among the Apolescents of Change (treatment) group

tbthe null hypotheses were accepted

’ Discuss;on :hf: ‘a‘ d“;dt',-'h
; .ment) group(s) and the’ control group 1n term
. cause of thelr multldlmen51onality//are difficult aspects of
" human behaviou;lto measure. '

'vthls partlcular study. the

AR R e e e

” 4 Results of this study indicated there was no significant ;

9;;?

"*}and the control group in terms of pre- &nd POSt‘teﬂt 300?95’53 o

/o

'

fftdeither of the two instruments administered to measure sel -;"“u

: Tconcept, personal adjustment, an& social adjustment.' T refore,

4
it

As thls partlcular study did not indlcate agslgniflcant

' dlfference between the Adolescents of’ Change if/;ram (treat- h.}

of pre-‘and\post-w

‘test scores on- either of the two instrumends admlnistered to

measure self concept. peréonal adgustmen}’and soc1a1 ad;ust- e

ment '1t 1s necessary to keep in mind a number of. aspects.~ L

‘Self concept, personal adgustment and soclal adJusiment be-*

e

It is questlonnable as to];ow accurate and consistent 1n- .

.361V1duals are able to. report nformatlon about themselves.mrlhh

,ndlviduals involved are young'

' ¥
adolescents. whose view o themselves may be unreallstic or 1n-:
/

eaccurate.l This is a defanlte posslblllty when we consider

that the adolescent years are known to be a tlme of turm01l

(Hall 1904) and that adolescents tend to be somewhat 1ncon-

:51stent in thelr v1ews pf themselves.

Young adolescents xm particular, are also extraordinarlly

\ 4
\

\
[
. N \\\ . T

o>



"been captured by the dep‘ndn

: 100
sensitive to others' Judgement of them,.and tend to feel a'
v*hneed to be accepted (Ackerman, 1955) Therefore 1&he1r re-v
:;jsponses to self-report 1tems may he accordlng to what they
think the researcher wishes ‘to hear rather than how they |
?freally feel about themselves (Eldrldge, Wilmer, Barclkowskl,pf
‘ and Bauer, 1977) | In addltlon to thls, 1t as consxdered ex- a
4itremely dlfflcult to 1dent1fy 1tems for a self report“scale'
‘1that are. effectlve in reflectlng change 1n self—perceptlon
cas reported by 1nd1v1duals.ie‘- [‘
Another con81derat10n to be made 1n relation to thls.
partlcular study 1s that th' Adolescents of Change Program

a

't‘and the positlve galns ma@e b.fthe part1c1pants may not have-

pé

easures. A 31m11ar study by
tMcConnell (1979).1n;T cused;on'the development of a’
h,structured group*c ur ‘ adolescents of dlvorced

‘xwhether this_group:ex-'

parents., The study
vperlence would have‘a
concept., Although no 51gn1f1eant change in self- concept was
"found the maJorlty of group leaders and partlgapants felt
11ke those 1nvolved hn the Adolescents of Change Program, that
' the group had been a p081t1ve and !iéef1c1al experlence.
Another study by Hagan (1982) focused on- the evaluatlon of
a structured group . counselllng program for Junlor hlgh school

: students w1th dlvorced or separated parents, wlth an. empha51s

.. on 1nt\rpersonal relatlonshlp skills trainlng. No- 51gn1flcant

bdlfferences between experimental and- control gﬁpups were found

von,any.of thefdependent measures. However, more p051t1ve re-

o | -
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sults were reported in an analysis of the qualitative&dat{‘ypwﬂxﬂ
'Participants liked the intervention and cited ways it helped
J‘them. Feedback £rom co leaders, teachers and parents was also
‘.positive. One suggestion made was. to utilize alternative de- Q;f
bp'pendent measures, such as ' a questionnaire.“ﬂ" ‘ » N '.‘
. Both of ‘the above studies indicate that in order to com-t
'pletely evaluate any group counselling program, one must take1>*
1into con51deration qualitative data such as observations and fd

.1mpressions of the group leader, as well as feedback from thef:r

v group members themselves and also their parents. f&,'f"

Leader's Impressions and Observations

As group 1eader of both treatment groups, it is believed o
‘ the success of the Adolesoents of Change Program lies 1n great
part, in the 1eader s observations and impre581ons of the»(l
groups throughout the eight counselling sessions, as well as’ '
feedback from the group members and their parents., - |
The leader observed these young adolescents to develop
1n many positive ways throughout the. Program.‘ They were ob- L
' tserved to begin thegirogram as noticeably unsure of their o
commitment° appeared apprehensive of the group acitivities._‘
and, displayed hesitancy 1n respondiné in the group discussionse
The atmosphere appeared quiet and uneasy during the snack time ;
; uhichrpreceded each group session.vand eye contact was not madeﬁ
,uwith the grbup leader or: each other. as the sub;ect of parental

 .separation and divorce was,discussed.,



A

eight weeks. These young adorescents became more comfortable

with the group leader and eagh other. Their willingness to o

" share their ideas. thoughts and seelinga relating to. their

'personal experiences with the separation and divorce of their

!parents, became apparent. Their interactions with each other
. became more constant and consistent and the supportive atmos- L
»:_phere which evolved from these interactions strengthened as l
‘tithey progressed through the Program. In fact during the“g?f

Lseventh session, when the group discussed their readiness for

termination, many group members expressed a desire to continue

"'meeting, even though they could not pinp01nt specific topics

‘p‘they would 1ike to further eﬁglore and discuss. It is be-"'

f'somewhat threatening.

: lieved that group cohesivehess end an 1dent1f1cation w1th each .

other as group members was

'fl;

o?inant, and tbrmination was‘

The group 1eader discussed ‘the 1mportance of termination">

~of" the group. 1ts purpose to encourage group members to pract-,

ically apply the skills and knowledge they acquired in the group,

'and te do 80 in a realistic setting.- The group was con31dered

to be a safe environment, nonetheless. termination was necessary.

The leader reminded the group that assignments given for home-

'-’work at the end of each group session were all practical ones

which involved the use of skills which were promoted in- the

group sessions. Group members were encouraged to continue'

supporting each other after group termination. whicb,was a real-



&

»mnoon hour which is only thirty six minutes in length..'Many ex-‘;?
tracurricular activities take place t this timw bécauae 311  ,H‘m

_m:students are bused to sqhool, and therafore unable tq stay

Secondly. it is possible the paor participaticn was an in- |

dication the group members ware coping quite well‘in'their per-‘ﬂf

. minded a day before the follow-up session occurred, e
Generally, group members appeared to enjoy the group act- mh

'Aivipiea immensely. As previously mentioned, the group memb’

[3
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"""apprehenaive aboee mw,y up.m

ﬁ‘wwinitielly cppeomed sl
{fftof ‘the Pregrem. ce it often‘took gone time for diecuasion to
‘V-begin. or an uneeey silencejwould often occur after thenleade#

lreeked & question.: Houever.,ee the groupgeprogreeeed through

’T,the eight wccke,‘the leader,obeerved e willingness. and an .

w<iiThe leadef eleo participated in ‘the group activities which

Vfﬁpappeered to enco:,age the group members to participate. end

’5ecte& es a pceitiv& nedeling iwfluenee‘ f'f’“‘

"‘h ivity for the firat session. It eerved as an: effective intro-'

o duction, and group members enjoyed looking at each gr@np mem-

b"ber'a drawing and 1isteninxfto their explanation of their fem-

.....

ﬂeily. It immediately indicated a commonality to group members

©oas they all mentioned their parente es being separated or div-i‘
VQf_orced \Ehe\leader also completed a family drawing and was the
L-:first individual to discuss it in the group. As mentioned |

iearlicr, it was found that this modeling encouraged the group

~vl membiyg to perticipete. - A B Af ' '. h RIS o

'eﬁprogreeeive relaxation activity in the second session
was" very popular. end the group ‘members. often requested this
Jtactivity later in the Progrem. Although gsome of the group

‘;members were uneble to achieve the total relexed stete, it
\

-rfnonetheless. served as ap excellent framework for the discuss-

]

t;fion of varioue feelings.‘emotions end ways ‘in which to cope with

them. A second activity in the second session, was that of the

” : o : ™

o .
;},“’?{K . > 1010 . ,' ;
: "‘ .

»"-eagerness to pertieipate in majority of the group activities. S

i

cThe Kinetic Family Drawing proved to be an exéellent ect- L

!



“J;;'Jeyqé road;ng ﬁhsir peraannl

‘, 3__1vihy,wh£uh appmanv

?fwus ta writo on thi%ptpwr. t wuru

7fwhnt¢.wlut tpppnrtd on 1t.;
fuzzi&p. Tho loadar alto p&rtielpsﬁtﬁ ﬁaﬁ hﬂtw

The divarce questiannaire which forned part et tho th;rd
 seasion, was the first actual activity ained diraetly et tha

‘fftopic of separa’oion and dimreo. Group mbwa wara raqﬁ ;_tec}

to complete ‘the questionnaire and mark tho 1tems whieh thay

: would like the group to discuss. This gave the group members ?fg;mﬁgﬁ

d feeling of participating in the actual diraéﬁiun of gnmup

discuaaion.' A number of 1ntereating canmonalitiqs amanﬁ grdﬁp? q% |

"'members appeared after diseussion of thé itama. Among them

¢®v,g.@,

‘lwere that many of the group menhern felt thay woré ta blam35 ff;V$

. in some way for their Parenta’ separatinn or éivorce. Many

‘also expressed their desire for their parenta to once ag&inf

v”become a couple, ’nugh they realizaq,thia wna ;n imposs~}f*‘?

-
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heir pnrente' marital aituation.’

A aaeond aotivity‘in tha third soauion involved seleoting“

"f“a fiction pookat book on- tho topiﬁ of aeparation and divoroe,-“ -

,”ﬂroading it fer tho next group aoaaion, and being prepareéﬂto |
,:L(g&iaouaa it in tha group.i Thie aotivity was. not weyl @yceived i

vafby the group membera. In apite of the booka having alraady

"vrfbaen placed on. a eeparate book cart by ‘the achool librarian,
“’;ﬁ%&n& ull hookn bting r%&atively ahort in longth, not one. group
umdpber managed to read the entire book. In fact, 1t waa 8

-nunber«of weeke before all books wegprfinally returned. This

- activity may not have been auccoesful due to- the fact that
'3'the‘taek raally waaatoo much 1ike homeﬁfrk, as many group mem-fs
..bere read anhstantially during ‘the school day as well as at
“home in relaﬁ%ﬂn to their aoademics."’”ﬂ:f '

- The brainstogﬂing activity in session ‘four. was extremely

f_ popular., !oung adolescents tend to have excellent imaginations,

é

'Iand all the group members arrived at a large number of uses for
Athe object preeented. which was a- cup.} Again this activity pro-
, vided the framework for the discussion which followed.» This  ©

P

t-‘dieouesion centered around the problems the group membersthave o

i
had, or are presently experiencing, in' relation to the separa-

tion and divorce of their ‘parents, and brainstorming solutions

N -

-to*theae problems.‘ The eolutione were most creative. certainly

rv’inot all viabla. but in- moet cases, possible alternate solutions.

J'This activity also helped the group membere view their own prob-
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“e’through the eycs of anebﬁer indﬁviaunlm cuch ca thcir l‘

l' e\ ol J ‘.W—.hb,p;mih.

‘i‘perente; 1% appeared to give them
sider ot ;? ;}hepoctivea.ﬁr~r e 4
~ The g ‘“eaeeion ineluded s nnmber cr activitie«. Onel"

l;r

vas s time line the group eembera were reQuoetgd to drnw.‘ t
| which was to include all’ tne impertant avcnte in their lﬁfh g ‘
“‘ etartiJg with their birth.rvThe i%portant eventa were to con—‘,“
sist of botH poeitive and :igative.onee,_‘The grcup.leeder, |

alao participated in thie?a“tivity'QQQieodcled‘thﬂeegpidna-ﬁrf

) members the eimilparities anarggfferences in their lives.
.anc'that it is poesible to overcome negative evente, and to_
carry on with their livee. | , | _

. vThe Divorce Onion was a second activity in the fifth
seeeion.’ Group members responded quickly to concepts pro-
moted‘by 'the Divorce Onion. It aleo provided an excellent | A
framework for personal discueeion. The third activity. -
Family Stages of Divorce, allowed the groupe to pursue the
topic of loss in, general. The group members explored varioue'l
: other 1oeses such as death moving eway from friends. the loee
of childhood as well es the loss of their parente as. & couple.

* Many group members were able to pinpoint the etege(s) at which
: they felt their own family to be, - in relation to- the Family

Stages of Divorce.

e . L o “
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~ per:omel litn&tinﬂd@ Dieeuaaiod\oentered around the pleus-
‘.ibility of the divorce situetion\in

.

-~
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The film proeented in theﬁeixth aeetion was enjoyed oy

ell group -enbere.: It atinulated dicculaion releted to their

. f1lm, nmd eimiieritiee~

end differences the group members - pd in relation to

—_—

their pereonel eituetiona. ‘
In eeeeien aeven. the creetive writimg exercise on a sub-
ject related to their parents! aeperé&ion or d¥vorce which is
~especially werrieome to them, was not. well received. The group
leubere appeared to echieve more by novﬁng direetly into a dis-

cussion of this topic. rather than teking the time to write

~ebout<it, However, the vorkeheet. also in the seventh session.

'.wae more positively reeeived. This may possibly be due to the

\

rect the worksheet. required short enevers,‘wherees. the creat-
1ve writing exercise: required ‘two paragraphs of writing. The
alount of writing required in the written creative eiercise
appeared to be diseeurqging to the group members.

- The eighth and finel session. included an activity where
group members were requested to briefly enlarge on how they '
would like things to be different for them one year from now,

amd five years from.now. Many of the group members' responses N

' related to‘a hope for improved family stebility.,and a concern

for their own futures, both in a career andﬁ@ttsonal relation-

ship sense. ‘During this session, time was also set aside for

' recreation. Group members had decided among themselves to

bring food and have a short party. _ Everyone contributed end

) | ' \\\
/ | \



at this particular time, the group leadsr‘pressetedresch4

~ member with a Well Done-Gertifieste- (hppcnd&nsxglw wmlfewswwew”gm

| In summary, it is 1upnrtsnt for ths group lssder to

' pertietpste in the group activitiee es much as pnssible. snﬁ
to- etteept to model positive responses by shsring in the' dis-
cussion of‘en sctivity task., When this took place, group
membsrs appeared eager to bo the next person to share. ﬁlso.
there is value in sllowing group members a few minutes, to
writs their responses to ssecific questions yn paper. In this
wvay, discussion is often more or;enized snd:joginnl., However,
there appeared to be a tendency for group msnbers not}to_part-p
icipats when the writtsp-essignnen§ was of a ratherllength&
nature. ' o e ' :

Throughout the eight group sessions, a number of issues

sppesrsd prevalent in the discussion of the group menbers.

The following issues were obse ed to be cpllon. »

(1) The-nsjority of group member 'fyltvthey had esused or
were responsible in some way f r their psrents'.sep-
aration Gwhaivorda.l | -

(2) Difficulty vas experienced in coping viﬁﬁ another adulz
in the home due to the custodisl psrents' renarriage,
‘common-lsw relstionship. or relationship with a hoyfrisnd
or girlfriend Group nenbers also had difficulty agg}ng
with the non-custodisl psrents' relstionship with sn-.
other adult as well. This reeling appssred to stem fron

two sources. Firatly.lqn-unconfortsbls fesling that



(3)

*

their parenta were in relationships with other adurts.

"when in ract ﬂﬂby ought to be together;. end aeoondly.
~the adult often became nvolved in parentipg with the
o group membere and eiblinge. This was seeﬁ by the group

members, as totally out of the adult's line of respon-

8ibility. Generally, there was resentment toward these

‘a&ults because ‘they were attempting fo fulfill roles

thet ‘werse. not theire to have.

.The dependability and contact with the non- cuetodiel

< A

“)

parenefwas also issue. In a numbe;s&f cases, the
non- ouetodial parent lived .4 great d&stance fromfthe'
group member, and in other cases this was not so.‘ How-
ever, group members generally related ooncerns such as
a lackégf acknowledgement of blrthdays and Christmas,

or a l k of follow throughlon promises of visits and

holidays together. Many group members generally ex-

pressed disappointment and a leok!of trust and reliab-

ility of the non-custodial parent.

Group members identified more responsibilities in the
home environment. In most cases, this was due to the

custodial parent worklng full-time and therefore unable

to cope alone with the housekeeping, preparatlon of

meals; and laundry duties. Therefore, group members and
their siblinge were required to share in the maintenance
of the home, which was not always well received.

Loss of available money for entertainment, holldays,

v
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(7)

(8)

,ﬁmpmberq noticeq 8 si;ni&le

" associate with them when their friends parents dis~‘

clothing or gdntrll use y&a ‘also un ia:ut,,

tnthahangg inith‘

R

availablo money whon thoir parontl nnpnratud o

and some expronaad coneernﬁovor s luck of fin&nﬁf?l ;l“lwn

tance forthdoming from the: non-cultodial parthﬁ, ‘a,rp@,;f

Group mbmberf genornlly agreed thut whan thair plwantl"'
separation or divorce first occurred. thonn wga a roluc-

tance on their part to discuss 1t with friends anﬁ tmw'"“

ers., A reeling of ieolation w§s predominant. ncupled
with- x auaaral concern. that others would find out‘ ko“t

the aituution. A number of group mcmbera related exper-

iences where their friends were no longer allowed to

:q:;.—a‘ g

cqvered the maritial situation.

"Family" divorce was recognized by group memberenae out-
lined in the Divorce Onion. The separation or d{iorcewéf
their parents.often brought an alienation#of “some relat- -

ives. Relatives would often ehoose sides with either~'

parent which added to the stress and anxiety. Often; it

led to visits with certain relatives becoming infrequent (

or non-ex1stent. i }

.Difficulties with siblings were also acknowledged. Gen;ﬂ

erally, these differences centered around the feeling

that the group members were being treated unfairly &y.the
custodlal parent in relation to their siblings Examples

such as favourltlsm being dlsplayed toward” younger siblﬁngsA

{
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by tne custod1el parent. or dlsc1p11ne belng lax or non-

ex1steht for younger 51b11ngs were related by group mem-

bers. However,»%hls 1ssue is generally prevalent 1n most

PR )
©oRy

:Ri?g; famllles> not only 81ngle parent s1tuat10n5w

oo

Discu531on of Student Evaluatlon Responses (Appendlx Qjﬁ

‘;,' .v‘r'y
L’. : ]

The method of Program evaluatlon chosen w1th the group

'members was the completlon of the follow1ng 1ncomplete sen-'

S 'tence._ THIS GROUP HERPED NE BY .~

The ratﬂonale or ch0051ng_“ _ \method of evaluatlon wasﬂbased

'-i\ ‘

n the assumptlon that group memb oS had already speng a great

deal of tlme completlng the Plers-Harrls Chlldren ] Self Concept_

"wScale and the Callfornla Test of Personallty, as well as the' \:’
x Z _ ‘
.r?flvarlous wrltten act1v1t1es durlng the gnoup s9331ons. As pre—
L e |
: ,v1ously mentloned, group members tended not to reSpond p051t—-‘.

. f*lvely to\exten31ve wrltten requests. It was felt that by keep-

. To

'plna the format 51mp1e, conclse and SpelelC, the chances of re-'

i

”celvlng "a more rellable evaluatlon of the Program was greaterr

i

LIn addltlon, roup members were inv ted to respond to the eval-.
g }\\

i . Y

: uatlon in'a negatlve manner, 1f they so chose, however, based
\

on the leader s 1mpress1ons and observatlons of the group sess-

‘; 1pns, 19 was not surpr1s1ng that no negatlve responses were ob--

\ P

g ;Vtalned
Ofvthe elghteen responses obtalned from the group members,

-sewen related spec1flcally to the 1mproved understandlng of the

2R

VSeparatlon or dlvorce of thelr parents. “ The remalnlng eleven
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“reSponses indieated a better understanding of. their parents'
separation or. d1vorce,‘but uere more general in the sense dl
'gthat group members felt the sessions were beneficial to ‘them
in mege ways. One group member mentloned a better understand-.
ring of His own problems. another,‘the Opportunity to get to

ffor s%me other reason. A number of others 1nd1ca--b

'Vted a better understandlng of what they experienced, by dls-~‘c

cu531ng and sharina with others who have experienced the samer{"
'Four group mtmbers mentioned the opportunity to discuss or

‘”italk about thlngs they have not been ‘able to discuss before._:'vi
_A number of group members also made reference to specific e -

'group act1v1t1es which they liked. and three group members .

i,vindicated they thought the Program was engoyable.i'

© .-

Discussion of Parent Evaluation Responses (Agpendix DZ

\ o
Approx1mately eight parent evaluatlon responses (out of .
e . N .
eighteen) were returned although a follow-up request had been
N

,made.‘ Generally, the comments were of a p031t1ve nature.- The
o consensus on the first item of the evaluatlon, was thatu}herc\;/;
‘loverall 1mpress1on of the Program was favoura le. The parents '

[

1nd1cated an apprzc1ation of the parent meetlng whlch was helg
'Program. They also indicated it gave them avi

- midway through th
‘better understanding of the format of the group sess1ons. an_;_y'
opportunity t experience a number of group act1v1t1es.'and,,

chance to discover the groups' progress. A number of parents »i

mentioned their child would refuse to talk about the group sess-

il
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rons when they arrhved home, but others indﬂcated thelr
'chlldren came home excited and talkative. J
| All parents indicated on the second i#em, that they
felt their child had benefited from the Prbgram. although
C.t'most d1d not or could not iﬂdlcate specifl#&lly why.’,One

fparent simply 1nd1cated the benefit ‘in dlscu331ng your |

| feellngs with your peers. -and another parent 1nd1cated that
the Program was 1nstrumenta1 in promotlnggan "I"m alrlght
fattltude" in her daughter.

. In relatlon to the thlrd 1tem, requestlng an 1ndlca-
tion of any emotlonal or psychological changes becomlng :
'eV1dent in their chlld whlle part101pat1ng in the Program,
‘all parents were unable to plnpolnt any.‘ However, two
,parents mentloned their chlldren are extremely emotlonally
'stable anyway, 0. no change was observed One parent in-~
;dlcated more challenges toward her authorlty, but felt thls
was" due to ‘her daughter's general age - 1evel. | ’

) The fourth and last 1tem requested an 1nd1catlon from
the parents as to whether they would recommend such a Pro-'
d.gram contlnue to be avallable to students attendlnng R. |
"Haythorne Junior High School as well as other junior hlgh

‘schools.. The response was a deflnlte yes. A number of
parents commented that young adolescents requlre the oppor-

4

‘tunlty to explore. share, and attempt to understand thelr

’}vfeellngs when there wse crltlcal changes in the home environ-

ment. In addltlon,,lt was felt that these young adolescents



tneed to realiae they are not‘alonetin;theirdsituations;kxfz
~§ummarz L "h ~‘i 1i ‘,A‘d @*f”;f" |
o In summary, it is the opinion of the group leadeﬂ that
the Adolescents of/Ehange Program was an extremely bensfic-ffdf
- ial experience for the group membersr °In(§p\We of the de- jfT
pendent measures. showing no positive gains. it is spparent.;;’mzr;
the group members themselves._as well as the parents who s
chose to respond to the Parent Evaluation. found the Programp
of tremendous value and enjoyment.j As w1th othar studies of
a 31m11ar nature cited in this chapter, one needs to consider
the qualitative data more SO than the quantltative data. That
1s, D is most important to take 1nto consideration the im-
press1ons and feedback of the group members, their parents, asd‘
- well as the group leader. Therefore, 1t 1s concluded that the'
f Adolescents of Change Program is’ valuable and 1s considered toﬁ
be Successful in supportlng ydung adolescents whose parents"ﬁk

are separated or divorced.

Impllcations for Further Research
| Although the Adolescents of Change Program was not success-'

ful in brlnglng.about a p051tive change in the dependent mea-%ﬁ

' sures, iqggas been concluded 1t is a valuable and successful

Program based on the observations and evaluatlons of the group

i
members,_their parents as well as the group leader. Wlth this

‘in mind the follow1ng potential areas of related research are‘f

N
SRR}

g0

H

N



hre seen ae meaningful. ’ o S ‘ , ki
(1) In this ﬂtﬂdYﬁ the population ooneisted of atudents from

,one eohool.n It would be of value to utilize a larger

,p? ackgrounda.. ;3“j lf;}ﬁfg,

V'.r.

.étp eaented once weekly over an eight week period."It
‘i[would be of value to investigate the weekly use of this
‘z@rogram over a 1onger period of time, perhaps sixteen
t%weeks. As an. alternative, ‘the. tvicgéveakly use of the
x\ Adolescents of Change Program over an eight week period

would also be of value to invastigate.

‘f(})ﬁ_Post testing, in. this study,,involVed the readministra-

tion of the two instruments utilized %n pre testing.. Pro—'”
| v1sions should be made for alternate test forms so that |
7subjects are not exposed to post test items during pre- ;f

;testing.w_-ﬂp ' ‘vnfv.:a o _: g _;'.' ~

" (4) In this study. the 1nstrnments used were of a self- report

r‘;nature.z It is suggested that further research studies use

Aia variety of evaluative techniques.’ Consideratibn should
b'-l“be made in the area of a. case study approac; utilizing
\3case notes of parents‘ perceptions of their chll rens'

:pre- and post treatment and video taping or audl‘

v‘the sessions with independent observers rating the sub-
*fjects‘ behaviOurs. » _ v | v”
(5) In this study, subgects were eligible for the study on the

ffeample with students fron more varied soeio-economic«aaf.7‘1~~7“

thie study, the Adolescents of Ghange Program was im- :",&"
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Here are & set of atatementa.‘ Soma of them areftrue of_F“” L

‘[rvyou and so you will circle the !£~-“ Some are not truarof;you o
'»ﬂrand go you will circle the g;. Anawar every question even if |
‘rxsome ‘are hard -to decide. but do not circle both yes and no..kr? "f'
f‘Remember,'circle ‘the’ x__ if the statement is generally Iike you. <
or circle the no. if the statement is generally not like you.

 ;fThere are- no right or wrong answers.~ Only you can tell us how -

_you. feel about yourSelf. 8o we hope you will mark'the way you
really feel inside.‘_‘ S

g,’1.‘ fMy classmates make fun of me....;;....};::;};..yes rp§ ¥,jV:
..2.'§ 1 am a happy person........;...........,.......yeszno; r,,q _

3. It is hard for me to make friends..............yea n§jt -

‘4. I am often sad..'....'.O'.....;"".........‘...y%s no.'

5.‘ . Iam smartobbtl000...aol‘.ol.......'...ooo..o..yes nOl

7@'

‘6-' Iam Shy.’....l.l.'..0.0.0..‘..‘.'.‘...'.’...".yes gd“' 4

. * N . .
7. I get nervous when the teacher calls on me....:?gs no:

-Qﬁw

8. My oks bother me.....'.......‘.V..‘...Q..C..O..des no‘

”;__~;%;;~;—

| 9:Jlehen I grow.upT ----- L~wili-fm“an 1mpoff§ﬁ% person..yes'ﬁo~'

5_10.v‘ I get worried when we have tests in school.....yes nqr
11. : I am unpopular..‘..'.;‘......'.OO;O.‘;...‘.IQO..'.yes Iioh -
12. I am well behaved in school.......;.........;..yes ﬁof,

-rTB.J“ It is usually my fault when something goas ST
L }Wrong....o-..-.-.#...........-..-..-.......‘...yes‘nOf‘; B

v»14.‘y.I cause trouble tO my f&mily...--..--.-...-....yes n° ;:lJ”

15.  I am Strong-..--..........o.oo.-...............yes nO

il .
o S

16.' -I have gOOd 1deas..nooo.a-rnodofoni;o.rrq.o;o;-yes nQ "le

7. 'I’am:ah‘importadt_member of;my.f&mily;‘;..;.i.des no” .
| ' s e
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,,13; voﬂusually want my own way......................yes no . -

'19.‘ : am good at- making things with ny hande.......yes ooo‘
‘give up easily...............................yes,no““‘

"oam good in Q; -gchool work....................yes no ‘
(do many bad things...........................yes nov}\_o

o . L 4
‘can draw well'.l...I....’.............l..'...yes no

23,

.._.-....-..-...,.,..yes'n‘Q' C

I

I

I

I

I

: .I
o 24 1 am good 1n muaﬁc. Cedane’s ns

| I

I

I

I

I

I

I

' f.25.wﬁ“o;behave badly at’ home.....,%}Qgﬁi.............yes{hO»“
26.° ' am slow in finishing my: school work..........yes ﬁo" =
‘ 27. o tqm an importaqt member of my class...........yes no :
‘¢f25;:' ‘am nervous;..................;....}{.........yes nov
29;§ :have pretty eyes.......}...........;..;....e.yes no
\' §0Q' | ‘can give a good report 1n front of the class.yes”ﬁo N
'E_,3f{ N pick on my brother(s) ‘and’ 31ster(S)..........yes no
‘132; 1;In school Iama dreamer....;..i;.;.;...}.Q....yeé no
33:~;_§1#§519nds li,g,mx,idaas*,ffth.;...........:Tvyes—nof;f*f”‘—“
3k "i often get 1nto trouble......... ceseasssenen yes no.‘ |
'35@‘U I am obedient at home...».....;;.;......L......yes ﬁol'
?36: foI”am lucky;...;.;.:(..;....;.}.Q;.....;..;.....yesiﬁéﬂi
~37;".I worry 8 lot.................;...........;....yes no
?-Sf38;y fMy-parents expect too-much~of,me...;...;...._‘.yes_oo _
39,i~QI like being the way L. am......................yes”no,vAo'l 'j
4‘4d;, oI feel left out of things........'..........‘..yes no.

f 41.'221 have nice hair.............................,.yes no"

2. - I often volunteer in. school......;..,..}.......yes‘nO»

43' I WISh I We e dlfferent.........':..‘.-'».'..‘. "“'e i'o.-n'y-es.‘ho‘:'

h i



 bhe
45.
6.

VT
9.y
s,

T
o sa.
53,

54
" 55,

56..
e
58.
"59.

.60.

61{

62.
£3-

65.

 66€i

7.

. 68‘:"

64,
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T ™ B -f‘-'lv‘H?WP-

ﬁw“ i "-
‘hata 3ch6317090-00.ou¢~ooaoQ-oottaoepﬁth

.am among the last to ba choﬂen for &
i
V&m BiCk a lotoooovoooocoooo.ooooo.o‘oq&

w

am Often mean tO‘OthBr paopletvcoauoooo;uugoijg;rnﬁ   :F'A'

y classmates in- school think I have good

deasn..-..'.‘C‘......"'.......l.‘.'."QQ".O.yesv‘n.o"‘

‘am unhappy........q...p«....-.p..¢-...¢......y68; ‘1”.

.

have many;friends.........;.;..;.;{..........yesgx_;:Tf7
am cheerful......;...........................yes{#ﬁf 

3am dumb ‘about most thiugs.......Q....;.......yQSan{ ”
am gcod looking..............{}..............yasfgﬁfﬂh
have lots of pep"...........;........;...,,,‘y¢, h6'jﬂ>A

get into a lot Of fights.....-.-..'-.....-...yeS ﬂO   lj{H%

I am pbpu1&r Wlth boys....dc)co..0‘.000.1”0‘.0 -ayesno ‘

P

I

T
I

-

I
I
I

.
- ¥

eople pick On me..'........"'l..‘OOAO.'.‘..‘..yes'"rl'b;:;"‘

~iMy family is d*sappointed in . me................yas'hbf

have g pleasant face.........................yes'no'7

. When' I try to make something,. éverything
'.s

eems to go wrong..............................yesihb:

an picked on at’ home......;Q.;..;.;;...;.....yesi;q, v.,"
am a leader in games and sports..............yes_ﬁéf’3v
am clumsy...................;;}..,.......q.r.yas'ﬁof“u;”
n games and Sports, I watch instead of p1ay..,yes5dQ ;

forget WhatIlee-rnooo....-\oo..uoooaco...c...yes’n'6

;ﬁamieasy tO getAalong Withfo-ooooa-oorooo.égogyeswno

I

lose my pemper4egsily;}.t..,.;,.t‘.,,,;;;l;Q.yesfnd__5



69,
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3.0
75
6.
175; |
78;
79,
80,

:» - AH"HA”?H' -

°f~im

I
I

e §
1

»am a g

r§"

am popullr With girlﬂnm.u»..‘.......-.-....yes‘

re‘&dar.-.../(...g..-.b........-.-,.¢.yes

“would f;thor work alone than with 8 group....yes
fliko my brdthar (sister).....................yes
have Y good figura...........................yes:
 am often afraid.......r......,........‘......yesﬂ

am aluaya dropping or breaking things........yqp;

gw ba‘ tm‘t‘d.‘..QI.‘..Q.OO....D.'..Il..'.'byes

am difforent from other" people...............yes

N

think bad thoughte........;........L.........yesfﬁo

Cry eaaily'..‘......’.l........0....0.0..'...ye$\

a‘magood person.ﬁ.............'0.'.'..'.‘.‘Oyes

‘no
no =
no
.n.o .

no

no

no

no

no

no

no
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" THE CALIFORNTIA TEST OF PERSONALITY *



1. Do you keep on‘gorking even if the job is hard? YES NO

Do you usually finish the things that you start
out to do? ,{; YES NO
Does. it usually bother you when people do not
agree with you? , . i , YES NO
4. Do your friends often-cheat you in games? - YES NO
’ . . 4
5. Is it hard for you to admit when you are wrong? YES NO

6. Do you usually get back the things you have loaned” YES NO

7. - Do you have to be reminded of'ten to finish your

work? » ‘ YES NO
8. Do you find that most people try to boss you? YES NO
9. Is it easy for you to meet or ‘introduce peopie? ~ YES NO
10. Do you usually help in planning thinge at social
affairs? N o ] YES NO
1. Is it easy for you to talk to strangers of the
opposite sex? ' : YES NO
12. Do you usually feel sorry for yourself when you
‘ :get hurt? . YES NO
13. Ie it easy for yoﬁ to talk to important people? YES NO

)
14. Have you found it easy to influence other people? YES NO

15. When you are around strange people do you usually .

feel uneasy’ ; ) . YES NO
16. Do people seem to think you'ere going to do well
: when you grow up? ' YES NO
17. Do you find that a gocod many people are mean’ | EYES'NO
18. Are the other, students glad that you Me in thelr
classes? -~ v YES NO
19. Do both boys and girls seem to like you? f\\\ YES NO

20. Do people seem to think that you have gqbd.idges°“ YES NO

: -
- 21. Are your friends usually interested in whd{ you are

. doing? | YZS NO

gg‘



22.
23,
"
25.
26.
27.
28.
29.

30.

31.
32.

33,
34.
35.

3%.

37.

38,

39.
40.
4.

Are people of ten unfair to you?

Is it hard for éaﬂ to get pooplo interested in -

your problems?

Do you have a hard time doing most of the things

you try? .

Do you feel that people do not treat you as’ well

as th@y should?

’

Do most of your friends seem to think that you

are brave or strong?

Are you. often asked to help plan parties°v

Do many‘of the people you know seem to dislike you?
* Are you often invited to parties where both boys

and girls are present?

Do you often feel that you are not as bright as:
most of your friends?

Are you allowed to choose your own friends?

Do you often have to give up your own plans be->
cause of other people’

Are you allowed to do many of the things you

- want to?

Do you have énough ;pending money?

Do you feel that you .are punished for too many
little things?

Are you usually allowed to go to socials where

both boys and girls are present?

Do your folks usually let you help them decide
about things? '

.Are ycu scolded‘for things that do not matter?

Do too many people try to tell you what to do’

Do your folks let you go around with your friends"

Do other people decide what you shall do most of
the time? :

i
]
N "
s

'YES

.YES

YES

YES
YES
- YES

YES

YES

YES
YES

YES

vas.
NO

YES

YES’

YES

'YES

YES

YES
'YES

YES
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NO
NO
NO -

NO
NO

WO

NO

NO
NO

NO

NO

NO

‘NO

NO
NO

NO

NO

NO



L2.
43.

bb.

5.

46,

47.

48,

49.
50.

51,
52.

53,

54.

- 55.
56.

. 57.

58.

59.

60.

4

Do you help pick out your. oWwn clothes?

‘Do you feel that your friends can do what they .

want to more than you can? -

Do you feel ‘that you are not &llowed enough

»freedom’

Do you like to do things thet 01d fashioned

” people say .you shouldn't?

Do you find it hard to get aCQU&inted with new
students?

Are you considered as strong and healthy as your
friends? o

Do you feel that you are: liked by both boys and
girls? ‘

YES

YES

YES

YES

YES

YES

YES

Have you found that people often fail to notice you?YES

Do you feel that you fit well into the school

“you attend?

Do yo have enough good friends?

, Do your friends seem to thlnk that your folks

are as successful as theirs?

Do you often feel that teachers would rathef not
have you in their classes? : '

‘Are you usually invited to school and nelghbor-

hood partles°
Is it hard for you to ;&§§ friends?

Do you feel that your classmatES are glad to have
you in school? }

Do members of the opposite S€x seem to like you as

well as they do your friends?

Do the other boys and glrls seem to have better
times at home than you do? .

Do people at school usually pay attention to your
jdeas? ‘

Do your-gs;iends seem toO want you with them?
. I \

. YES

YES

YES.

YES

YES
YES
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NO
NO
NO
NO
¥O
N0
NoFk
NO- .

NO

NO
NO

NO

NO

NO

NO

NO

NO

NO

NO



, - BEREEY

‘»3‘61. Is it hard for you.to tg;k to claaamaﬁgs of tha RPN
, opposite sex? o \ 'fﬁﬁﬁﬁ?ﬁi
62, {Ou often feel bad betause you ard not doing

‘ AR
wed? s o YES Ne~
63. Do too many people try to take advantage of you? ¥ES NO -

b4 Do you feel ‘that most people can do things better o
than you-can? ) : - YES NO

65. .Have you found that many poople do not, mind hurtﬁng
‘ your feelings? , YES NO
66. - Would you rather stay away from parties and social P
: ‘ affairs9 o YES-NO..
N - ,,‘u .\},‘ “;,f't'
67. Have you often felt that older people "had 1t 1m
+ for" you? | YES'NO j
' B . '9'{
68. Do you have more problems to worry about than most BN Y
boys and girls?. YES NO
69. Do you often feel lonesome even with people around
you? YES NO
Have you of ten npticed that people do not treat . .
you as fairly as.they should? ~ YES NO-
s o
Do you worry a lot because you have so many prob- :
lefts? . YES NO

Have you noticed that mdny people do and say mean B
thlngs'> , YES NO

.73.‘ " Have you often thought that younger boys and Q-ls A
have a better tlme ‘than you do? YES NO
74,. Do people often say things that hurt your feellngs° YES NO

#

75. Have you made some bad mlstakes that are hard to L

forget? - + YES NO

~76. Do you frequently have'snoezing Spells? - YES NO
77. Are you troubled‘becauso of having many colds? YES’NO}

78. Are you often bothefed by headaches? | YES NO

79. Are you often not hungry even at meal time? . YES Nq

80. = Do you sometimes have stomach trouble without any -
‘ apparent reason'7 : o - . . YES NO

@



81,

84

85,

86.

87
89,7

90, .
91,

92.
: “‘9"4.'

96,
97,
98,

99.. -

Do mpst people con51der you restless? |

‘persons‘7

. o T , ‘ ) . et ) , g .
Should people have the right to put up "keep off

Do your eyes hurt often9‘

Do you often have to ask people to: repeat what
they Just said? -

¥

Are you often troubled by nlghtmares or "bad dreams7

i
Are you sometlmes troubled because your muscles
tw1tch7 8 A , - _wv R
’ A
Do you flnd that many people do not speak clearlj
enough for’ you to hear them well?

i

.. Do you sometlmes stutter when you get exc1ted?

" .
Do you usually flnd it hard to go to sleepr

Are‘you tlred muchuol ‘the tiﬂe?' 3 , \

'Do you of ten forget what you have jusz read?

Is it wrong for one to avold work that he does‘
not have to do? :

Is it always»necessary to «eep promlses and

vapp01ntments°

'Is it all rlght to»make fun of people who have
pecullar 1deas?_ E ‘ R .

Is it necessary to be kind toipeople you do not

like?

»Ts it necessary to be courteous to disagreealyle
. 4 L ]

kP

the - grass" signs?

Does a student have the rlght ‘to keep thlngs that
he f1nds7 N -

Should a person always thaﬁk others for small

',favors even though they do not help any’

I it all right to take thlngs that you really
) Uneed 1f you have no money ? ,

Should rich boy%wandﬁﬁlrls be treated better than
‘poor ones? ; o

YES
YES

YES

- YES
YES

YES

YES

YES
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NO

NO

NO

- NO

WO
NO

NO

NO

NO

“"NO ‘ .

NO

NO

NO

‘NO



101,

102.
103.

hs.

" 105,

106.

107.7ﬁ

108,

109.

110..

111,

112.

113m

1

116.

147
118,

114,

S
e

R

Is it all rlght to laugh at pecpl@ whocgre in trouble‘

if they look funny enougb” v

If you know you will" not be caughtvis.it ever all

right to cheat?

When people have foollsh beliefs is 1t all rlght to
"laugh at them? _

Is it 1mportant that one be frlendly to all new

~students?

Is it all rlght to make a fuss when your folks re-

fuse to. let- you go to a mov1e or party

When people annoy you do you usually keep 1t to
, yourself’ : " '

Is it hard for you to say nice thlngs to people

when: they have done. well‘7

Is it easy for you .to remember the names of the.

people you meet‘7 f

Are you usually w1lllng to play .games at soclalsx

even 1f you, ‘haven't played them before?”

‘Do you usually enjoy. talklng to people you have ‘

just met?

Do you often flnd that it pays to help people’dﬁ‘

Is’ 1t hard for you to pep up a party when 1t is

gettlng dull°

‘Can you lose games w1thout lettlng people see that

1t bothers you°

Do you often find that you can't be bothered by
other people s feellng

Do you flnd 1t hard to help plan partles and other

3001als°

Do you flnd it easy to make new frlends”

.Do you prefer to have partles at your own home°

Have you found that most people talk so much that
“you have to’ 1nterrupt them to get & word in edge-

wise?

YES

' Y‘Es
YES

- YES

YES

YES

YES

YES
YES

YES

YES

 YES
YES
" YES.

YES

NO,

141

NO

t;o

NO

NO -
fj

NO

NO

NO

NO
NO'

NO |
N'o: |
¥o-
.ﬁo

NO

NO
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~ - : |
i19.‘ Do you find it éasy to help your classmates have a S
good time at parties? - YES N@-

. o .

120. Do you usuallthalk to new boys and girls'When you
: meet them? ‘ . o . YES NO
12"

- 122.  Do,you often have to pushryounger’children out of

Is it all figﬁt to”tékekthings whén péople are un-
' reasonable in denying them? YES NO

’

o

. the way to get rid of them? - YES NO
123. - Do you disobey your teachers or pérents when they .
' - are unfair to you? : 1 . % YES NO
'124. ~ Do your classmates often force you to fight for . °
: things that.are yours? , ‘ YES NO
125. _ Have you found that telling lies is one of ‘the . ,
z‘easiest ways for -people to get out of trouble? YES NO-
. 126, Do youvoftén'have to fight for your rights? .. - YES-NO <
127. Do'yodr CIissmates often try to blame you for the
- quarrels they start? o T {ES NO

ks -

128. Do children often get so "fresh" that you have to .
"érack down" on them? :

129. Do people at SChoolfSometimes~treat you so badly

that you feel it. would serve them right if you

. broke some things? «

‘130. " Do you.find s6me people so unfair tha£ it is ail
right to be. mean to them?

131. Is it al}_rigﬁmftb,take thing§ away from people g
: who are unfair? L - o ~YES NO

3;4132; Are some peoplé-so:méan that‘you call them names? =~ YES NG

133. wDofyouNSometimes(néed to show anger to get what

e . you deserve? . ; S ’

134 ~ﬁo_yéu. feel that some people deserve to be hurt? YES NC
e 1857 ¥ Do’ you find that you are happier when you can o
S treat unfair people .as they really deserve? -~ YES NCT
* %136, Amse your folks fair about it when they make you 3:. .
things? _ . ‘ ‘ ‘ o o iz oud



‘137.

138.

139.

C 145,

146.
14T

148,

149.

150.

151,

4521;‘

153.

154,

'folks better than the other°

‘folks as you should: be°

Do members of your family start quarrels w1ﬁh you

often? , -

Do you have good reasons for llklng one of yecur

Do your folks seem to think that you w1ll be a

success? .

Do your folks seem to thlnk you do your share at

'homeV

‘Do your folks seem to feel that you are 1nterested”

in the wrong things?

‘ Have you often felt as though you would rather not
‘ vllve at home?

Do you often have good tlmes at home w1th your

fam11y° _

Do you prefer: to keen your friends away from your

) home because it is not e.t‘l:rza.ct:.ve‘7

Are you of ten accused of not being as n1ce to your

Gl

Do you have some of your fun'Wis you, are at home?

=

‘Do you £ind it difficult to please your folks?

Do you and: your folks egree about things you like?

Do you sometlmes feel that no.one at home cares
about you?

‘Are the people in your home too quanﬁ%lsome°',,' ,

Have you found that your teachers understand you°

Is some of your school work so hard’ that you are 1n

,danger of falllng°

Do you like to go to school affalrs with' members
of the opposffe sex? :

Would you stay away from school more often if you fd1 ¥
: ~~ 1ES NO°

dared° RN SR ? . g\w/

.

‘“o some of the btoys and glrls seem to thlnk that

[

you do. not play as falr as they do’

o

YES NO

.

143

e
~YES KO . o

YES NO-

®

YES'NO

YES NO

YES NO

\

YES NO

YES NO .

YES”NO'

vES No
YES NO.
YES NO

YES NO

YES NO -

' YES NO

YES NO - -

YES NO

" YES NO.



b

L.

156,

a7,
158
) 1’59.'_
g
6.

162,

169,

170,

am.
172.

Is it necessary to be nice to- persons of every race? YLS

Aramsome of the teachers so etriot that\lt makes ' '
égbopl work too hard? ' o ) YES

, Do” you enjoy talking with students oﬂ the opposite ,
sex? : ‘ , YES
Have you often thought that eome of the teachers
are unfair? ; » ' _ - YBS
Are you asked to j01n in school games as -fiuch as :
you should be? ' . S ST YES

Would you be happler in school if the teachers | ‘

. were- k1nder9 o o . . IES

‘Do your: classmates seem to llke the way you. treat

them? , ; S .; YEs
‘Do you’ have better times- anne than when you are R
with her boys and girls? .,‘. ‘ ‘ . YES
- Do-you thlnk the teachers want boys and glrls to e
enjoy each other's company?. . | , . D YES
- Do you have to keep away from some of your class~ ;
. mates’ becﬁhse of the way they treat you’ '“"v‘ + . -YES
Have you. of ten thought that some teachers care i
llttle about their students’ S IR - YES
Do you often v181t at ‘the homes oftyour boy and e .
glrl frlends in your ne:.ghborl’uoocl’> ; 3 . YES

Do you have a hablt of épeaklng to most of the

boys and;garls in your neighborhood” ‘ _ YES

Do most of the boys and gﬂr s near: your home ‘ S
dlsobey the law? AR . "IES

Do you play games w1th frlends 1n your newghborhood¢Y?S,

- Do. any ‘nice. studentgfo;'the opp031te sex live

"lnear you? . k o .. YES
Are most of the people near your home the klnd
you can like° : - YES

'Are there boys or girls of other races near your
shome whom you try to av01d’ _ g” : B YES

- Do you sonetlmes go to nelghborhood partles where
'jboth boys and girls are present’ . »- 0 XE

(¢

-

1447

NO -

NO

NO

NO'

,NO Lo

NO
NO.

NO -

NO

NO
N0

‘NO

NO

NO
NO

NO

NO,



175. 'Do you have good times with the boys and girla naar‘ : A
... your home? - o o T , E »*YES NO ..

. 176.  Are there several people living near you whom you | ,15:1\ :

+.. . ~'would not care to visiﬂ EOR RIS I xEsbﬂo o

f1;177.".Are there people in your naighborhood whom you e
S find hard to like? A , o .~ YES NO . -
178, Are thare any people in your neighborhood so annoy—s'~ o |

" . ing that you would 1ike to do something mean to. . "

. the? . | S .. .. IES NO.

7 179. Do you 1ike most of the boys mnd girls in your,” R
c ;neighborhoodv R e T ,.,H.i ?fﬂxESLEQ.M~ﬂ
'189° : Do some PGOPle in your neighborhood think you are f1 ””fﬂv~“£
- odd beeauae you go to churchv o ‘ | v 'iIESfNO‘{Jm
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VTS?pﬁENTSﬂ'EVALUATIOq;ﬁfSPONggg"'.

“

-



. _vklﬂ‘ COAkT

"Treatment group subjeete were:aehed te\cemplete theefnllsamj

. ing incomplete eentence.~u . 'W:,~

P O

. THIS GROUP HELPED ME BY_ g e e

';dReepohses'arelas follows. | |
N 1,.» helping me to come to better terms with my parents' .
divorce. ‘ | | | | o
o s o
2. understanding how my parents Keel about the diverce.
3. understending my . problems. M
o gettrng to know people for some other reason.d
5. understanding more about divorce. - .
6;‘1 understanding d1vorce and how my Mom feels about it\>
i This group‘was fun.v I think we should all get together
" once a month or so. ‘ | 'A ‘
7. it told me some of the res;ons and that it wasn't my
| » fault for them getting a divorce.
4'53.'f1by hearlng trom ‘the other kids 1t helped me’ understand
2 a bit more why things happened. -
9. new. friends. better understending of my parents' actions. .
- 10. = meeting more people who have the same problems I've hed. |
| Before this Program I thought I was the only person who~
~ hed, these problems.‘ Everytime I came I had fun. ' |
1. kpglving me people to talk to. |
12. having us discuss how we felt about what had happened.

I~likedpeverything.



15

17,

: ,fun.
16. -

- able to before.,'

;cular studont has cancer). L.

fnaking me undarstand what my parenta are going through.

I likod the warn fuzziea.

Jnaeting new people whose parents are divorced It was

, after we saw the film, I called my Dad but he wasn't

home. I was really nervous.

’jletting me talk about a lot of things that I wasn't

&

I learned that my parents aren't the only parents that

- got a dhvorce and that other kids”are'going through the

‘same things I am.

148

’;huking He lnék &t the geod things in ny life (this pnrt-

:
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. APPENDIX D N
PARENT EVALUATION QUESTIONNAIRE

-’

Py

149



; iQ$,y0u;M§8h te.

L

"Adolescents of Change Program - Parent Evaluation

'What has been your overall impressioﬁ of the program
‘from information received at the initial interview.

: from your aon/daughter. and from the parent meeting?

vl

”Do you feel your. son/daughter has beneflfed from this

prqgr&m? If so. please state why and glve any Qpﬂle-h

FLIT

}

&

- Did you notice any emotional/psychologicai changes in-

‘your son/daughter while they were attendlng the pro-

gram. These changes may have been elther p031t1ve ar

negatlve ones. Do you feel the program may have been

a partial cause in relatlon to this change(s)”

" Would you recommend that this program continue to be .

available at F.R. Haythorne or be instituted in other

junior ‘high schools?

Other commentsﬁ

Thank you fon‘you;:time.and honest discussion.

E. Eannon

140
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APPENDIX E
W‘AL DONE CERTIFICATE.
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