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. - o JSABSTRAQ'I{

The major purpose of this exploratory study was to-
'Tdiscover what social, issues were of interest and concern to -
sixth grade students.v It was a further intent of the stud?
to determine the need for a sd@ial- -issuves, problem-solv1ng
component £6r the soc1al studies program in the dlSt"lCt )
where. the study took place. » v;
A tétal of 141 sixth grade students angd four of their-
teachers participated in part or whole throughout the study
-'The study.took place at a middle school in. a rural;area of

]
Washington State during the month of May in 1986.

.

Qi A variety of methods were emplOyed in the study,

K including direct questioning, drawing picturés, generating

-

problems of concern’ in various categories, analyZing

I

,problematic situations from pictures, interVieWing, and

surveying The number of methods aided greatly in eliciting
R
a generous amount of information from the students regarding

'social issues of interest and concern.

The results of the research indicated that most Sixth :

ngrade students view the purpose of sodial studies to be the

study of-history. findings also-revealed a number of

relevant.questions the ‘students had, many of which would be

considered social lssues. Insight regarding the causality

.

Of the emotions of ’appinessvind sadness, was provided

through student drawirgs.

The results of specific social-issue generating
gt
' activities indicated a variety of problems students were
L > !

o, ‘r . E o iv



experiencing in thelr own ‘lives and in their environments,

as well as an awareness of problems occuri& in. society and ¥

‘the world. It was further revealed however, that most
"students had a fairly low level of skills and experie ce in

dealing w1th problem-solv1ng activities related to social

4

'1ssues. S o t R

From the results of the final phase of the study which
1nvolved the surveylng of students and teachers in the areas
of curriculum tOplCS, social issue topics, and

1nstructiona1/learn1ng methods, several trends emerged

_ First, student memory was better for more commonly«taﬁght

‘topics. Second, standard curriculum topics were remembered

“better (M L 55, 9%) than social issue topics (M = 21 7).

Thlrd there was a clear tendency for student interest in

"topics to be inversely relgted to the frequency with which

% [y

‘those topics were taught. Fourth interest was 2

significantly higher in social-issue topics than in

curriculum topics (all ps < .05) And fifth, there was a

~

higher preferrence for methods appropriate to the

‘ problem-solving approach over- methods more appropriate to

(’-/

~the textbook approach » e

From\the ‘results it may be concluded that if sixth

grade students are to understand that citizenship education

Ame—

i//the true purpose of soc1al studies, the ?urriculum must

!

be made more relevant to their lives.- They must also have

part ownership 1n dec1ding the course of that curriculum.



- ) . :.
Te&éhérS'neeq to capita}ize}on the interests of the students

‘and employ the mdtivating methods that will ensure learning;
féteﬁtion;'and.aéblicatioh. Stuagnts at this ages are quite’

v : ¢ .
. capable of generating social-issue topics of relevance and
K - 4 . ‘ . .

‘show an interest in dealing with them.~
| ' : e an -+h
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CHAPTER I . j%

r

6 _ .
S ks

~INTRODUCTION AND STATEMENT OF THE PROBZEM
Igtgodgction - - - o

An eleven year-old‘girl is consistentlyblate for
school. The teacher first encourages her to get there on
time and eventually uses threats. What is unknown to the
" teacher is that the girl has an alcoholic mother who is
rarely at home ‘or awake in the morning when she is. The _
responsibility,of getting her two younger 51biings up,
dressed,. fed, and off' to school falls on the girl. This
situation is kept a secret by the girl as she employes a

variety of excuses for=her tardiness throughout the’ year;
The counselor visits a teacher one morning and asks
.that an_eleven year old boy be observed for the.next few
days. The boy-ﬁas-ﬁitnesshto the beating of his mother by
his father the previous night and is now w1th his
grandmother for an indefinite period

An eleven year old girl becomes despondent, her. effort/
drops dramatically, and she is rarely at school. There are
1ndications that the girl is being sexually abused by the
i{;mother s boyfriend, however, the family remains.

;'close—mouthed'about the issue, as does the girl.
| On Halloween Day, he'students'come dressed in-costume.
A girl proudly enters the room in her choice of costume

"What are you dressed up as?" the: teacher asks.

(

Py



"A hooker," replies the eleven year old gir;.

During a discussion generated by stﬁdents on the
ahanges in the famiiy'strﬁcturewfrom the 1950's to the’
1980's, an eIeven year old boy ma}es this statement, nﬁy mom -
died of cancer last yeat'so I bﬁass that now I'm the mom in
our family. I have td cook and take care of my little
sister and brother whén they get home fromnsahool."
‘ - The teacher had been unawara of the boy's loss the
preceding year and wondefa‘if that insight would Haveibeeﬁ
'galned if not for the open discussion the students had

'1n1tiated.

Kl . . ~

These are qnly a few“of the cases a sixth grade téacher
'may encounter over the course of a schoolyear./ Alcoholism
and drué abuse, physical, mantal_ahd sexual abuse, divorce,
| death, violence, social misconceptions, an many more, are
real problems being faéed every_dayvby a va;fety of.
child:én. Many‘children hide the problems that occur in
their priv;te lives yet‘display behavior; and aquire
attltudes that signal a major problem exists not only on an
. individual level, ‘but on A societal one as ‘well. For the
common thread tﬁZf runs through the above mentioaed problems
is that they are all con;\}ered social issues by the general
vpopulace. ' _ .. | |
As.a teacher, you start to think about what is being
‘taught in schqol in the way of values, citizenship,'and
proglem aélving based on social issues. You pgnder.your own
teath%bg, the curriéulum, and class tzme actually séent‘an

A



these issues. fou discover that not much is being done
consistently to help .solve or discourage societal problems.‘
;‘The key word is consistently in the. above statement .
Certainly, schools are making an effort to include programs‘
on drug education, sexual abuse, refusal skills,_
-citizenship,'and the'law,’but these are generally scattered
throughout the school year in the form of mini-units within
a particular subject areas. Something is being missed,
.however, when you look at a newspaper or watch the nightly
news. Crime is rampant, drug use is up,,and the divorce
rate steadily increases each year. Something is wrong.

»

'Whether it is a values question, morals question, or natural
problem AEW; large society is still being debated but
something needs to happen now to help students‘deal more

' effectively with the problems they encounter.

Most doctors give the advice that prevention 1s.the

o
best medicine. Education has the means of preventing many..

negative possibilities. Is it p0551ble that given the é
"opportunity, students could identify problems in. their early
lives, discuss these problems in the open forum of a
classroom,'and work‘together on'solving them along with
sharing thoughts, gaining advice and information, and
learning about the}feelings others have? 1Is it possible
“that this approach might benefit them in the future?

| The question is, where- does this’type of approach best

fit into the curriculum, program, or school day’ "Banks” and

Clegg (1977) emphatically state that, "the soc1a1 studies '



"should assume the major responsibility for helping children
:become adept at making important decisions that affect their
relationships with other human.beings<and the governing_of
their local communities and the nation" (P 10) .

| Social studies indeed appears to be the likery |
candigate for the incorporation of-a‘program.that allows
‘children to deal with problematic situations, and granted,

many have the intent or give the impression of‘doing 80..

. \ -

But are the problems presented in textbooks and by teachers
relevant enough to the students expected to deal with them?
Are they recognized as problems by the students? These two
.questions in themselves create a problem worthy of vdLJ/

2
vinvestigation.

3

22

Purpose of the Study . =3 (

The.purpose'of this study was to determine what sixth -

. ‘grade students.considered to be social-issuebproblems_of
‘relevance, intfrest and/or concern to them. .It Qas'a
further intent of this study to determine if a social-issue,
problem-solVing approach would be appropriate for the sixth

grade students in the district Where‘I teach.

"'.'},‘

‘Background for the Study = .

This'study'sAoriqin is based onﬂa project that began.in

my SOcial studies graduate seminar. As a group, it was our

intention to reassess ‘the evaluation methods being used for

)

_ the Alberta Soc1a1 Studies Curriculum. Our attention



/\( >

studehts cohsidered to be social-issue pro

N ' o/

focused on the grade three and six Social studies
@ - N

‘Achievement Test that had been'piloted in 1985. oOur task

was -to come up with alternative means to evaluate both the
students and the program using ‘methods other than this test™ =

anough mucﬁ‘discussion and many hours of investigatibg»into

" alternatives, our focus narrowed to the problem-solv1ng

component of the socia; studies curricultm that dealt with
social issues and competlng values.

Questiong began toxarige ag we looked at the types of
social-issue problems'sfﬁdenfs wvere expecteé‘to deai with:
Were they of imbortance to the students° Were they of
interest and .concern to students’ ;What do students CQﬁsider
to be social.is§ues?' Were the 1ssues‘¢f-the_gurriculum?u

appropriate for the level of'stﬁdents expected to deal with

them? Were the social-issuevproblems of,an adult-generated

nature? It was from these questions that our study evolved.

It became our task to go intolschoolsZ"discover what
lems of interest ‘-

and concern, and to observe how students made decisions and

"determined sqiutions_for‘the-probleﬁs they generaﬁeg;in.

.their lives. “

N\

Tng project became one of high interest and impoftance

to me aét; reviewed the sixth grade social stu&ies‘program

3ﬁsed_in.h§?bwn school district in Washington State. The

program utilized the expanding environments approach and
involved the study of world cultures both ancient and
modern. Stated in itsAobjectives was, that the main purpose



of the program is to enahle students to become responsible,
decisionémaking citizens; however, the tert did.not provide
'nan§'opportﬁnities for decision-making and problem-solving
to occur, much le%g relevant ones. The'majority of
éguestions the students were asked to deal with required a
regurgitation of.1nformation provided in each chapter.
It was hoped that.this study Qouid be‘completed prior
to the decision to adopt a new textbook for use in the sixth
‘grade, but the decision had been made before the study
began. Another "expanding environments" series. with a
similar approach to the other, was chosen for use.H‘This
study was still carried out to‘provide information for the
development of a social-issue, problem—solving component for

the sixth grade social studies curriculum. B ,'

-

The Research Questions

: L .
- This study did not use a hypothesis-testing approach,

but rather, -investigated a series of research ou%stions_in
an exploratory manner.

The questions were: ‘ ) | =

. 1) Why do sixth grade students‘feel they should learn_
“social studies? o o
2) fWhat are the interests of children in the sixth
| horade? |
3)"what are sixth graders concerned about?

4) lWhat are some things that make sixth graders



_ A
happy and sad?

5)',What do sixth graders‘identify as problems'of
concern in various categories?
6) can sixth grade studEnts,reoognize a prohlem‘
| eituation and identify the cause?
7). What do students remember stuinng in social .
studies over the course of a echool Year?
8) What is thé‘relationship between what ie taught
and what students are interested in?
9} What instructional methods are preferred by sixth
’ graders?" - 'vf _\ | ' }Hi
Significance of the Studz_
oA T . |
The research reported_in this thesis indicates a need

it
S

b

for relevant problem-solving in social'studies curgicula,,f‘.V

Yet, few studies were found‘that'involve‘research with’
~students to the extent that-this study does, It takes a

major'step in allowing students active involvement in the

1Y

FY

learning process and a sharre in determining determining thee'

v,possible course their curriculum may take. _
_CQ\EQL study provides 1nformation relevant to future
_program planning and the 1ncorporation of student- generated
«ideas into such programs. It critically examines what we
are now teaching and students'! perceptionsvof the current .
program. : - };a

The - knowledge that part1c1pat1ng teachers géined from

. the study provided them with insight about their students as



well as information about methods‘and\ideas"for more -
effective program design.

~  as researcher and teacher, I am particuiarly‘interested,
:n‘the results and feel they will benefit my students in the

_future anﬁ enhance my program as well

B

.

Assumptions

[

4
Before embarking on the study, the following

assumptions were made'

1) That social studies programs should be 1nterest based
rather than remote.‘ Students in this day and,age come to
',school with a broad bank of knowledge“gained from thethome,
environment, peers, television programs, and news media.
Because of this, the standard text book approach to social
studies does not address all the needs of students and their

concerns about theﬁworld:and its:peopie.

~* : : W

-2)’ That students will be able to generate social-issue
problems.. Referring‘againgto the students' bank of . <

.knowledge, it is assumed that they will be able to.
. - R - ) 4 ' ! /
generate a variety of problems and concerns relevant and

worthy of discussion in their social studies programs.
\
3) That studpnts are 1nterested and concerned ‘about social
s

" issues. Students at this age are: curious, aware, and willing
ey

to get 1nvolved in areas that affect their lives directly

'and 1nd1rect1y. 4 . \
- 4) That_there is a value in‘finding,outgif student
-interest basedhprograms are more‘appropriate for.the sixth

o
R
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grade level. To‘develop and improve}curriculum we;must

consider, tofa certain degree, the intere;ts of the students

who will be learning through that curriculum“

. 5) That students must play a more active role ig their
’education if it is to be relevant and purposeful for them.
“Students need to understand the relationship of past to

present and present to future; this is not accomplished R

_zunless they actively participate andﬂdevelop.an .
J.’understanding through what they discover in the process.
6) That the methods chosen to elicit informatibn regarding_

releyant social issues were appropriate for the.study,a
Limitations and Delimitations

The study wasflimited-somewhat'hy the‘methods‘%sed.
__Though.a variety of.methods were employed for the study,
X they‘were not the only ones that couldrelicitithe necessary‘

information. A decision had to be made ahout ‘the numberiof
methods used in relation to the information needed for the
study Those chosen were felt to have been appropriate and
some modifications in the methods occurred during the course‘
~of ‘the study. ' |

. All categorizations and interpretations of lnterv1ews
were determineé subjectively by the researcher, and must be
Eisp considered a limitation to the study _

The research tool used in Phase II of the study (a 62’

item checklist) is limited in that it was not all inclu51ve,

of curriculum topics, student generaé;d topics,ynor :



10
instructfonafylearningﬁmethods that could possibly have heen

marked. The design of the checklist is also limited in that
a simple check was reduired of items.rather.than an‘interest
rating scale. | b | |

Generalizability is also in question because only one
school district in a rural area and only sixth graders were'
.utilized fo: the study. However, the fact that l4l,students~'
participated in the study in part or total, would support |
cautious generalizability |

Time constraints placed a limit on how extensive the
‘research could be and the number of partiCipants used in
each phase of the study. i ’ ’ . 8

One premise of this study was to influence the
curriculum decisions within'the school district.‘ The sample

Aused was appropriate for local generalizability and thus’

becomes a delimitation of the study
Background. for the.Samglef o»

The study took place in a rural school district located
in Western~Washington State. The district isvfifteen miles
northeast of the capital city of Olympia and;fifteen miles
southeast of Tacoma. The‘area’would_be_considered-low -
-socio-economically and has a moderate transient'rate.» There“
‘is no major'industry‘in'the area, most‘Workers go to the
industrial area of Tacoma or work for the State in Olympia.
The main employef’of the town is the schooi district.. There‘T

is a high welfare population and low_ income housing draws

)



_they gather" (p. 139).

- I “ o S

: those in need to the town. There are also middle-income‘

‘families and a small segment of wealthy livestock ranchers.

The students as a whole in the distnict would be

s

'considered below the national norm on standardized tests

\L

pthough_there are many ranking above this. The school

districtvdraws students from an Indian reservation,‘a town

of approximately 1, 500, and a surrounding area'of about 400 _

square miles. The district has three elementary schools,.

one middle school, one high school and an alternative \
school. = Approximately 1,800 students attend school in the
district,

De (o) erms .

1) Problem-solving approach: "Problem solving"’for Sagl

(1966) is defined as "a searching process in which learners

engage in inquiry into possible solutions to their problems

'Q‘J

fand are the discoverers of the relationships .among the data

« &
_ < . e s
2)' Social issue: any issue that causes a problem to people

- .

in'society.

3) social StUdies:i the knowlege, skills, values, and

f:activities relating to citizensh;p education.,hA

=

v . ) . . X . v

. 4) Vaiues:, the-word "values" for Raths et al. (1966) is

_ﬁed as "those beliefs, purposes, and attitudes that are

chosen freely, thoughtfully, and acted upon" (p..3€),



CHAPTER II

BACKGROUND FOR THE STUDY

&

By the.time sixth graders enter that grade, they have a
vpersonal history of eleven years.* By the time sixth graders
have com;leted that grade, they have been expected to learn
the history the world has accumulated over thousands of
years, deal with problems most adults-have been unable to
]solve, and develop an understanding and acceptance of a
variety of wori? cultures.- ‘Is it fair to require children
to deal w1th world war issues when they cannot deal with the
'small scale wars that take place at home every night as they
watch theirufamilies~disintegrate? How valid is a textbook
presentation on ‘the wealth of America s farmland when three
students have just experienced the ‘sale of the family farm
due to bank foreclosures and are now living on welfare and
food stamps’ ‘How important is a 1ecture based on the_value"
‘of treaties_when_four Indian-students?continuously sit'apart
from thé rest of the class and refus;\to participate because

they have learned the "truth" outside of school?

-

Students are sending strong Signals throughout every

school day that something is wrong 'In-school suspension

- rooms. are- overloaded /truancy is a chronic problem with

some, counselors can only see a small percentage of the‘

students that truly need help because there are too many
4

Teachers are frustrated and many feel they have become no
—

more ‘than lords of discipline working with discipline v

12 . . 3
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~systems that don' t -work. More and more they are hearing

these two statements. "This is boring{ﬁ.and "You never
- listen to me!" . : o Qj' ’ |

:Banks and Clegg (1977) statevthat the increase in -
»divorce, crime, and illegal use of drugstis Symptomatic of
an alienated and problem-ridden society. They cite research
that claims, "avery decade our youth are facing adult

responsibilities and privileges atya yo age, and- it may

“be that ‘they are entering adulthood long bef_re they are of

sufficient social and psychological maturitx) (p. 6). ¥
& - o T o L ‘
In'response'to this'eVidence, schools and ‘society are.

’ taking a close look at the results of this trend - Many

st}dies and reports have come out demandlng a need for

e
-

change, but most advocate the "back-to-basics“ approach that

’

' seems to be enacted whenever the school system gets a K
negative critique. so a return to textbooks and rote

learning is what we get, butsis more than likely- not*what we

need.

3

i

It social studies is the proper place for students to

13

work out a range of problems, a historical look at where lt L

7

has been, where it 1s now, and where it is g01ng is
._appropriate to this study A focal point for this.
historical review will be given by the-siﬁtH/graders vho

participated in this studf.

'Ninety-two students were askedfto‘write.down.the reason

they took social studies as a subjectf‘“38%.answered."to

learn about history"; 20% "to learn about the past, present,

. -
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andifuture": 9% "to learn about cultures"; 8% "because

v : , e
teachers make us"; 7% "because we have to"; 4% "don't know" ;

- 3% "to get a better job"; and the renaining‘lz% gave various
reasons'ranging from."to be smart" to "to take up time in
the day".--Three’of the students' comments are presented

below.

I think that Social Studies is the
-damnest subject that ever lived. Social

Studies is probably {Just to take up 45
minutes so that our parents think that
we're learning sometling. We do learn
stuff about Greek gods and people from

. the past, but what are we going to use
this information for in the future when

/, we grow up? Like no.one is going to ask
us questions about & Greek 'god for a -
business application. Why do we have
Social Studies? . : .

I don't understand why we learn Social - »

4 Studies.  Why do we need to learn about
- the past? I want t0‘learn’about now and

the future.. ’-';f' ’
BN S don t take it they choose it. It's

to.teach: history but the book's not from

your view,- it's from the writers view.

The teacher interprets it and then you x

try to understand it in your mind. L

These. students' remarks confirm the need for a
different approach/to social studies. 'Questions of
relevance, purpose, and ownership can be heard in their-
-comments. Why do these students feel this way‘and yhat‘is
thercauseigf their dissatisfaction? A historical look at
~the.social studies may provide some clues in answering the

question. -~
{ R

Lot
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istorical Bac ou d

.,

The eyolution of the social studies has not been _
_‘without problems, its major problem pOSSlbly being that in
‘more.than one hundred years, the social studies have never

" been truly defined It "is a field so caught up in

uambiguity, inconsistency, and~contradiction that it
represents a complex educational enigma" (Barr, Barth

Shermis, 1977, P. ) . _

. To present an entire- history of the-field would take
yoiumes; therefore, the follow1ng chronology based on Barr,;
“ Barth, and Shermis (1977) will serve to denote decades w1th .
‘corresponding trends, issues,'ideas: and practices.
pre-iBBb Moral and patriotic Values;jreiigious[

emphasis.

1880-*890 History primary academic disc1pline \study
-of socxal relationships, American Historical

Association in control; classics approach.

Pt

.1§90-1960 Committee of Seven recommends four Jblochs"
- of history,for high.school; content of
history classes' is through drill
repetition, and memorization; purpose of
study is to strengthen the mind and learn‘to“"'
‘function as a dood'citizen. ] |
1900-1910 Few-changes; many historians begin to look

at a more personal, subjective, and useful



X

v

1910-1920 A study,ofythe aims of teachinq.history

- reveals more than 200 different’goals;

<

3

approach to history instruction and using
history as a vehicle for social

reconstruction. too much disagreement,

- however, from historians.

.

historians split into three schools of
thought‘on instruction; social scientists
begin to conpete with historians-for'
influence in school curriculum, Dewey lays
foundation for social studies, the

term "soc1al studies" is first formally

used; Wesley, Counts, and the Ruggs become

influential forces; 1916 NEA Committee on

the Social Studies breaks with tradition by

using non-historians and non-social
scientists,to determine school curriculum
and seeks to define-the goal of public
education‘and'the role of social studies in
achieving that goal; purpose of the public

schools is to be the "cultivation of good’

citizenship"; content of the social studies

is to be the life experience of youth and
the problems, conflicts, and dilenmes of
their liygs; suggestions'of'the NEA _
Committee failed to beuproperly implemented

in the public schools.

é . ‘ _, - 4"4
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1920-1930

o

s

. 1930-1940

National‘Councilifor the Social studies'is *
fouﬁdéd;_Rugg ﬁrges that the goaié of social
education can be best accdmpliéhed through a
unified sbcial science cﬁrriéuluﬁ,;and’hef*

prombteé the idea of early training for

critical judgment. of contemporary problems?

American Political Science Association
. C : - t .

e

recommends community civics (an exact copy

of £Qé 1916 NEA proposal); 1929 Commission
‘on the Social Studies is charged with

conducting a thorough examination of public

school social studies and concludes that

. . ‘ L. . Q
"the goal of the social studies is to help

develop dli%stgdents into rich, many-sided

vpersonalitieé,,equipped with practical

knowledge and inspired by ideals so they can
make-theirlway and fulfill their mission in
a changing society which is part of a world

complex."

Cultural transmission is joined to the idea

of social reconstruction; "new" content of

"history recommended by 1929 committee to

make history more pfadﬁical,_usable, aﬁd
relevant to daily livesuof studéﬁts}
recommendations made for integraﬁipnAof
history and the social sciences; fﬁe :

Progressive Education Association is.

\

17



1940-1950

1950~1960

1960-1970

iRy
RO
Sne

founded; "expanding horié@gs"‘ideajemerges
in an effort to §¢ from the concrete to the
abstract; recommendations of.the commission
have little impact on'thelpublic7schocl

curriculum.

Social studies subject to attack from every

' side. WWII and Korean Conflict impact goals

of social studies; public demand leads to
.greater emphasis on the study df history,

,American governmental instituticns and

"-analysis of American‘Constitution stressed;

re-emphasis on sepafate subjects, rote
memorization of factual information, and

selected cultural values.

Hunt and Metcalf conceive new way of
integrating stcial science with the goal of.
citizenship education and make carefui
distinctiom between social science and -

social studies; back-to-basics movement in SN,
effect; reports show lack of historical
kngwledga%ip students; major national
andeo%ld:euents.cause "reformﬁ.ih the area

of sccial studies. 2'}

_Social studies found ineffective and its

goals outdated; movement from social studies

to social science education; Bruner most

s

L N
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influential in the "new" social‘studies
movement}ffundamental structure of a.

discipline stressed, ‘each disc1p11ne is

C approached as different and diétlnct,

1970-1980

-

curriculum task forces are - formed, 50
projects are funded to develop curriculum
materials;hNational Science Foundation gets
involved: concepts and .processes in social

studiesbare stressed; Social Science

Education Consortium is formed; methods of ¥

€

inquiry are added as an important component
to.programs' ideavof interdisciplinary
structure for social studies beglns to'
emerge; reports still show that in the
schools, social\studies still remains

largel§ unchangedy@

Acknowledgement of interrelationship between

history and social science; values education

accepted as in?ortant{ inquiry process, 3,
decision- makihé, student-oriented problems
enphasized: national turmoil and reports of
testing results begin to destroy the "new"

social studies; back-to-basics called for£”

citizen education revived by NCSS.



In concluding their survey of the history of the field,
_Q

Barr, Barth, and Shermis state.

There will be no final agreement . ! e
regarding what the social studies should
be. A hundred years of competition and
© efforts at compromise only serve to
. demonstrate that the underlying
: disagreements are too basic, and the
vast interests of the competing groups
too pronounced to-permit general
agreement. (1977, p. 52)

¢
This historical perspective'adopted'fron Barr, Barth,

:and Shermis (1977)xaffirms‘their earlier statemeﬁt whioh

refers to the sooial studies as an enigma. It shows the.

' development evolution, and revolution the social studies

have gone through over the decades and brings us up to the

'-decade of the eighties. - ‘

If. the developments of the eighties have br;ught us to
"where‘we are now", then where are we? Most‘would say we
are operating in the back-to—basios mode, as is confirﬁed"bv
Project SPAN's report The Current State of Social Studies
(1982). Morrissett (1984) sums up the findingsagy saying
that c1tizenship education is still thé—single most common
goal for social studies,vthat the dominant pattern of
expanding environments for K—6 and history, civics, and
government for 7-12, has per51sted due to strength of

‘tradition, reinforcement ofithe pattern by tektbooks, and
the lack of a compelling ‘alternative, and that the

. educational community and public accept and rely on.
curricuium materials as essentiallaids'to teaching,

»
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learning, and classroom management with the textbook being
the'foremost of:the curriculum materials.
: Textbooks come up quite often in Morrlssett's analy51s
of the ‘report and when one thlnks about it, the economics of
it all come into focus. It would appear that the publishing
companies have had a heyday and'are quitebpossibiy'the_only
group to benefit totally from the‘evolution'of'the sociai
stuoies. Whenever the trends shifted, they were surely
there to make_a profit‘on the latest bandwagon approach. _\«@
‘Ponder;_Brandt, and Ebersole (1979) confirm this |
_textbookvaominance in their summation of the NSF Report
which indicates that at all levels,~the social studies
curriculum is a tertbook curriculum. They state that the
textbook is used by teachers in their courses and the
Eﬁ‘. content of the courses is encountered by the students
AN

\through the pages of the textbook. This approach has

s, Y

contributed to a weakening of problem-solving and analy51s
as f§¥ as being concerns of social studles education. 1
Two other points brought‘out by the above researchers
are that students view social studies as often interesting
‘but as a relatively un}mportahtfarea of the curriculum, and
that many teachers who‘have tried a probleém solving approach

_have abandoned it and returned to the textbook. Morrissett

(1wg4) agrees. with this in his statement, !Most of the time
students and teachers spend in the classroom is focused on
 the Use of curriculum materials" (p. 512), and as previously

stat d, the textbook is the primaryfcurriculum aid@ utilized.
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It is no wonder that the sixth grade students quoted at -

the beginning of thlS historical review said what they did

,If this is where we are, then where do we go from here?

Morrissett (1984) presents us with four views of the.'f

future‘of social studies. They are summed up invpoint form

below. .

1) The Inertia Of The Past Will Prevail-Pérhaps his

‘grimmest view, that the pattern of the past will continue

and that social studies education will be at the same point
five, ten, or even'tWenty‘years from now.

2) Education wWill Move Slowly But Surely—And Maybe Not
So Slowly—Towardﬁ%greed-Upon Idedm States-A much more
positive viev,:where £t is recommended that students take a_'
more active in;olvement in their educationtby doing more and
listening less,‘a-call for a decrease in rote learning and
an increase in problem~sol§ing facility in'order to prepare
students for their future. This approach is based on the
assumption that we know what the problems are;owebknow what
is\hest for{students, and that we have the means to start
getting there. We are howiyer,:bogged down with being

reluctant to change or considering it all "pie in the sky"

and not trying hard enough. ' ~

3) The New Social Studies Is. Not Dead, But Only.

- Sleeping-This view suggests the possibility that all the

innovative teaching methods and learning materials of the

1960'siand l97d's_is stored away ready to be brought out
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.'reﬁised and put.int0~practice.*°

Ry d '.: e

May Be: It-This final viewﬁproposes that tﬂrough us g

computers, new"* types of”lquqingqcan be experieneéiagii

{dla
Ay TG ‘ . _}‘}1’* X
that the possibilities are _iﬁﬁ less if compgtersféte used .
by :

paperwork cut down, and !;diyid%al needs net.

to full capacity. . % . .

3 . a

Though his viewsumay.be qUestionable‘in part or in a3

o ] o . . .
whole, he does bring out some excellent points that prevail

..‘.

throhghout:mostjof“the literature that make recommendations®*

for social studies. More student involvement; issues of
relevancy, and breaking the bonds of the textbooks are all
future concerns for the betterment of social studies.

The NCSS ‘has determined the ultimate goal of social
studies to be citizenship’edﬁcation. According to the .
éomnittee, four considerations must be taken into account to

-

achieve this goal: <1) The development of desirable

.

' socio;civic.and personal behavior. ~2) Thevbehavior grows
out of the values, ideals, beliefs, and attitudes which
peeple hold. 3) These characteristics must be rooted in
knowledge. 4) For the development of knowledge, people
require appropriate ability and skllls (p..316) . Another
highly stressed consideration of the NCSS is that each
learner is a unique individual and the school must take not

only this into account, but also recognize what behaviors .

can be expected at each level.

23
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Engle (1960) statss, "If the quality of decision-making
is to be the primary concern of social ‘studies
1nstruction...we must not only provide the opportunity for
e dec151on—making but we must see to it that decisions are
made in keeping Wlth well known ruleg of science and logic
and that studentsvget practice in making—decisions"_(p. 15).
Opportunity and practice appear<t0fbehthe.two key words

L

in the above statement which lead to this gdestion%\are
ieducators giving students opportunity and practice ?; the-‘
area of decision making? . | | _
Mitsakos (1981) offers the following guidelines, which
appear in the Revision of the NCSS. Social Studies Curriculum
A-Guidelines,,for social studies in theﬁeig&ties:
l) ' Social studies programs for the 1880's should be
directly related to age, maturity, and concerns of students
2) - Social studies programs for the 1980 s should deal
with the real social world;‘

[

3) Social studies‘programs'for the 1980's should draw
from curriculum valid knowledge representative of hunan .
’ experience, culture, and beliefs. |
4) Objectives for social studies Hrograms of the'
it 1980 s should be carefully selected and clearly stated in
such a form as to furnish direction to the program.
5) .Learning actiVities of social studies programs for’

the l980's should engage students directly and actively in

the &earning process.f.u‘ -

v ' e
. A
. - n . ' .v . o ' , '5;(‘,\&' @
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‘6)d‘Strategies of instruction and learning activities
of social studies programs for the 1980's should rely on a
broad range of learning resources.

7) Social studies programs for the 1980 s must
facilitate the organizﬁtion of experience.

8) Evaluation. of soc1a1 studies programs for the
1980's should be-useful systematic, comprehensive, “and
valid for the objectives of the program.

9) Social studies edﬁﬁatiogkfor the 1980's should
receive.vigorous support as a vital and responsible part of
the school program. (pp.'lg-zd) |

Points previously brought out in this review are
reiterated in these guidelines; a need for change,
improvement and a renewed .approach gg soc1al studies as
well as a call for reality, recognition of indiv1dual
differences, and Belevance to students. ‘

- The first point thathitsakos'makes states that social
studies'programs should be directly related,to the age,
maturity, and concerns”of'the students within them. How
‘does one go about determining the information tofmeet these
guidelines° | . |

The preceding question brings us to the pOint of the

L

researchvto-follow in this the51s, for 1t becaé? a search to .

discover the answer to this very question.

25
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e 7 CHAPTER IIT

REVIEW OF THE LITERATURE
The Need for Social-Issue, Problem-Solving Programs -

A

‘Because of the nature of social studies and its central-

'concern to help students develop their attitudes ‘toward
self others, their own soclety, and other cultures,.it
y'seems to be:a subject that calls for more student |

' involvement invthe_planning and carryingvout of a program.
A review of the literature not oniy shows that this is

| possible,'but indicates tﬁéAinportance of student
involvenent for the success of suchla progran.

Social issue classes go far beyond the standard
"current events" components of many soc1al studies
currlcula.' To be effectlve, issues must be interest- based
problem solving must occur, and indiv1dual values cannot be

ignored. The llterature found in relation to this study

supports all of these factors and conflrms‘the need fortp

study of this nature. >

Dewey (1916) and Bruner (1963), two early proponents ofhu-

the problem—solv1ng approa t is'to say. _ —

The giving of problems, thé¢ putting of
questiQns, the assignment of tasks, the
magnifying of difficulties, is a large:
part of school work. But it is
1ndlspensable to discriminate between
genuine or simulated mock problems. . The
. following questlons may aid in making
such discriminations. (a) Is there
anything but a problem? Does the
question naturally suggest itself within

26 ' ~ &
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some situation or personal experience? ’.
Oor is it an aloof thing, a problem only
for the purposes of conveying
instruction in some school topic?. Is it
the sort’of trying that would arouse ~
observation and: -engage experimentation
- outside of school?  and (b) Is it the
pupils own problem, or is it the
. teacher's or textbook's pr 1gm, made a
* . problem for the pupil only¥because he
- " cannot get the required mark or be
promoted or_win the teacher's approval,
“unless he déals with it? . Obviously,
these two questions overlap. They are
N two ways of getting at the same point:
¢ Is the experience a personal thing of :
' such a nature as inherently to stimulate
and direct observation of the -
connections involved, and to lead to
_inference and its testrng? Or is it
imposed withotit, and is' the pupil's
problem simply to meet the external E
requirement? _
» (Dewey, 1916, p. 154-155) . *
It is evident that if children are to
learn the working techniques of .
discovery, they st\be afforded the _
opportunities of problem solving. The
more they practice problem solving, the
"gf more likely they are to generalize what
gﬁ they learn in a style of inquiry that
serves for any kind of task they may -
encounter. It is doubtful that anyone’
- ever improves in the art and technique
of inquiry by any other means than =~ -,
engaging in problem solving (Bruner,
1963 p. 27)

F3

Within these two statements are found cqgsideratlons
for using the problem-solvinq&approach and the nece551ty for
children to have hoth the opportunity and practice required
to‘become e£¥ective problem sol§ers. Shaver (1977) argues
that we need to employ the Deweyan rationale for effective
social studieiﬁeducation. This would 1nvolve a more ,‘”
child-centered approach that is based on reflectlve thinking

and. would deal with problems from the students' direct

<.



experience;’/he states that, "This would help students learn
to function fully in democratic society,,including learning

to partiCipate intelligently in ethical decision making" (p.

—
'350). The, following sections will address these concepts of
. problem solving in greater detail. "_j/

.The Role of the Teacher \

N

The problem-solving approach is not a method of
instruction that the teach%r ‘can detefmine alone or without
assessment of student needs.' The concepg/;;\What

constitutes a problem is th.(ost important cons

Young (1970) states, "The all 1mportant first step‘in
problem solving is recognizing that a problem exists. lf
children do'not'see or;understand that’there is a problem,
they do not, seek a Solution. Once: children become aware of
a problem, they must feel that they can take action to solve
it. If they think they cannot do. anything about it, it does
them no good to see a 51tuation as a- problem" (p. 66).

This becomes a major factor when teachers plan problem-

solving activitiesﬁfor students; What.may be aAmeaningful

28

problem in the eyes of a teachér may not be in the students'

eyes. Many adult-generated”problems turn out to be
meaningless,tteaCher-pleasing exercises'to the students.
Allowing the students to generate problems that are of high
interest and value to them would appear to be the vital link

in any problem-solving approach.

N
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'TeaChers in tune with their students generally recognize

thefvalue of‘capitaliiing on the problems that naturally
occur in the classroom. Many~of these daily problems- can be

- easily incorporated into existing curricula to add.meaning

c -
EONEE

or gain a better undérstanding of the problems students deaf

"with in prescribed lessons. Stratemeyer‘(1957) took this
idea and developed the "social liVing or interactive
approach", fn which naturaliyhoccurring problems are used'as
.a major foous. The teacher.encourages'the students tb study
’-their diverse problems or questions and takes a less

| directive role than in other approaches. The teacher helps
he students to identify problems but not to- select themes
or areas to be studied the latter is done by the students
‘_The studies then permeate the entire day and become fused

»‘with the prbblems of- liVing ‘in the classroom, Virtually

impossible to;separate from the rest of‘the curriculum.

This might appear to 'be' a radical approach for many teachers

(allowing the students to_determine'the direction of much of

the'curriculumy, and in any program of this nature, the -
teacher is indeed the key element if it is to work.

Othervstudies support the importance of the role of the

,

teacher in the success of a problem—solVing approach Simon

(1970) stresses the need for.a climate of open inquiry in

: {37

pthe classroom' to enable stu ents to. engage in effective
- -/V\.

problem-SOIVing activities.™ This atmosphere creates an

~openess in-'which the teacher can guide the students and

'together they can detéfjyine the appropriateness of problems

29



to be discussed. Teachers must feel they';an create an
atmosphere of this nature to effectively 1mp1ement a program
involv1ng open inquiry According to Massialas, Sprague,
and Hurst_(l975), the teacher nust'maintain focus without
monopolizing the discussion or stifling reflection on the
part of the students Teachers must feel comfortable in
giVing"students this much "control", in order for
problem-solving activities have meaning and purpose for the
'stydents involved. A studyihy Sugrei(1970) indicated that
"(-students who believed strongly in student’ participation in
%ﬁass discussions and who believed that students had a right
to express their opinions in class liked their social issues
classes -and frequently felt that ‘their teacher was one of

C -,y

wthe best. It was also deterhined that- discussions of soc1al

»
issues should be 1ntegrated into ongOing learning in the

classroom and that students be made aware of the purposes of;
the discuSSions L ‘fﬁ : R o
| A ntegral part oﬁ‘social issue problem solving is
valuing. In this more spec1fic area the role of the teacher
is critical for the success of classroom discussions.“ .
Silver (1976) tells us that "classroom effectiveness seems
.udirectly related to_the teacher's ability to respect student
ideas and.accept student value positions" (p: 27). He
continues by saying that teachers should participate in
values discussion but they must also be careful when'

. offering alternatives, making sure students accept these

only as opinions. It is also cautioned that teachers should

' - \
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allow students to investigate and discuss questions
concerning valtues and make decisions about them Without
undue influence.-\)'

Teacher behaVior and attitude are truly important
factors in creating an atmosphere conduSive to effective

problem solving activities. According to Hunt and Metcalf

(1955), if a teacher can create in students a feeling that

their beliefs, concepts, and values are inadequate and can

cause students to become puzzled over what to believe, they

;are more likely to have an authentic problem in their

possession. | o NS
Creatin® an environment in which children are
encouraged‘to question, explore, discovef\\and learn
techniques and procedures for problem solv1ng is an
all-important“factor. To ensure this enVironment Shaftel

and Crabtree (1963) offer the follow1ng guidelines for

teachers.

"

1) Always resnonduto children's questions.

2) Some questions deserve group attention, others .
individual attention. :

3) Encourage cnildren to challenge each others ideas.‘

4) Help the children recognize that a search involves
trial and error. o

5) Emphasize_thepsearch alongside more routine.
learnings. |

6) Reward exploratory thinking.



7) Make children undergtand’the importance of
delaying action in‘ordér to think the problem
through. :

"8)' Develop an understanding that all problems are not
immediately solvable but progress:is made by
;working on them. | ' | |

vté). Make it safe to have ideas to try or abandon.

10). Help children realize that a hypotheSis can be Y
false as well_as true. _ . :

.11) Wait for children to think

12) Demonstrate your -faith in problem—solv1ng thinking
by participating %hbit yourself. |

13) . Ask yourself continuously, "Does the'curriculum I

" .plan permit the- emergence of problems that are

real for the children°" (pp.294—301).

Considerations for the Student

deo

Two important studies occurred in the seventies that
,have bearing on this study. With the idedﬁthat social
reasoning in deCision-making involveyattitudes and ideas in
dealing w1th a problem, Damon (1979) found through
interView1ng, that at different pOints in their lives,
'children tend to bring to a dilemma different ideas about
the world and their place in it. As children progress to
higher stages of soc1a1 reasoning, their thinking becomes |

more thorough, complex,-and<useful to them,‘ He "also found

that children moved to these’higher stages of social

- N . . . e

K.
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reasoning when they were allowed to interact w1th each other
in considering soc1al problems real to them - those they v

face in their real experience (as opposed to problems adults

think. important). There are two notable points brought up

in Damon's findings. . The first 'is the notion of the child's

‘place in the world. So many times educators forget that the

P

children may%have “a gompletely different and limited view of

the yorld.’,When we pose to them problems not of their

~world, we increase the possibility of their not having

_Aperspective taking" and researched

success'in dealing with them. If problems can be designedv
that specifically address.their world and;}elationsto it, we
create not only a meaningful'learninoyexperience-but an
inyolyement of the studentjinithe process, a more active
learner.- The second'point of note in Damon's study is the
interaction process necessayy for problem solving to occur,
particularly when dealing with social issues. This process
enables the students to gain more froﬁ others,.expressytheir
opinions,;and discover in a meaningfglaway through their
interaction with a group. Many ooyert7Skills are developed
through this process as well: )

In a similar study, Selman (l980)vobserved that young ¥

children cannot see a social situation froﬁ any point of

'v1ew but their own. Gradually, they learn to’ percelve

Situations from the standpoint of others; finally they learn
to look objectively at such s1tuatlons from a third—person

point of view; Selman calls this egp thlzing "social

ages He too !

S



found that posing "real-life" situations of interest to
children,'with proper teacher guidance, enabled children to
move through the stages and develop an understanding of the
compIex1t1es of problems. Once again, the key appears to be
vthe nature of the problem and its relevance to students.

Selman used a variety of methods to gain his information,
v 2

and,phey a@%o confirm the Value of using student-generated

problems in a problem-solvxng approach. |
The research presented in this review brings out many

points in favor of a child-oriented approach to problem

&

solving. iAs,Was stated earlier, values are an integral part
of any problem-solving approach Raths (1966) concluded : °
that children who have missed out in the development of. |
values exhibit_behaV1ors thatvmay include apathy,
over-conformitv,‘extreme uncertainty, under achievement, and
inconsistency. - .

"In a more recent study .dealing w1th value concepts,
Schuncke and Krough (1982) interViewed elementary children
of all grades on their understanding of seven.basic value
concepts and the.importance‘of those concepts to their
lives They concluded from their findings that any activity
1nvolv1ng value ‘conflict must be one that is real to.the X\
children in order to be effective, and that one value nmust:
not be SO>much stronger than the other as to preclude, from:
the child's point'of view, consideration of the other value.
It would appear then, that teachers would have to involve

‘their students in the planning of any value conflidt'

34
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activity in order to determine the importance of the various

‘values conéepts for that particular group.

-In another article‘by Schuncke (1981) dealing with
values in the classroon, he discussesvthe tyo qonvéhtiohal
ways educators have approached the issue of.teaéhing
valuing. Theée ére_values clarification and moral
reasoning. e addéesses,the inappropriateness of the
m;terials'for most elemenﬁary claéérooms‘in that'they

frequently assume a sophistication'tha; the thildren may not

possess. They also require a level of éognitive development

that students in elementary school have not yet attained and

require communjcation skills that young children do not
possess. ‘Schungke advocates drawing problems from the world
of childhood, with guigance f;om the‘teacher, and activities
such as role piéyingAto increase childreh's;aﬁareness and
developmentAof'valuiﬁésand éroblem solViﬁg{

Sagl (1966) adds that thefe is little evidence that

children alwayé.sqlve problems according to structured

problem sdlving criteria, There is also evidence that the

act of problem solving maf not occur as a sequehtial
.. ’ ) ’/

process.

Entwistle (1970), a proponent of child-centéred
learniné, states, "Clearly; adult learning often begins with
urgent prac£idai problems as‘the situation developé" (p-
147). A 1imited-encoupte§ may spark an interest, and”
étimulationﬂ;h thét intérest,may4§§yelop into challenges

worth/mastering from thapygnitialxenéﬁynter caused by an

35



urgent'problem. He continuesvby saying that many of the
'pfobiems we encounter as adults emerge as "real, but others
are not so spontaneously encoﬁntered. Some problemsvadults
are faced with solving er posed or caused by others.

Adults choose how and wnen tbey will learn( against this,
"fron the child's point of view, schools are created by

adults, attendance is compulsory and all the things which

follow from the institutionalization of learning must occur .

irrespective of his own inciinations" (p. 147).

If most adult learning goes from a problem to more
structured learning, why must child learning go from
structure to determining problems within the structure? It
would- appear that children's motivation toward learning
‘might be increased if their studies: could be developed from
tbe problems they encounter in real life.

Jersild (1949) points out that lt is necessary to go
beyond the study of children's expressed interests in order
to get clues to what the education isprogram should include.
Entwistle (1970) takes this assumptiion and puts it into

perspective along witn other factors by saying, if we look

encountered problems and at the other, those posed by the

teacher or textbook with assumed outcomes, there must lie
between the two extremes a considerable range of
possibilities in which;teachers and students formulate

- . problems in a cooperative manner.
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Entwistle sums up hia thoughts on the’thild-centered
approach to problem solving by saying that the educatianal
impoftance of problem solving derives, in part, %%rom.the ~-
recognition that ultlmately one can only 1earn to do
anything by doing it. Unless the learners pract;ce, theref»
is no guarantee that'they will understand whatrig required
in performing a skill. It is this essentlal role of
practice in the mastery of different kindé&bf'skills which
largely justifies the assumption'thatuall learning ‘is
self-learning and that no one can really-téach anyone'elsgr
In the end, the teacher must hand over the initiative to the
student.

The. evidenﬁﬁﬂpresented thus far calls for a
reassessment of current: soc;al studles programs and the
implementation of programs that are more reallty—based for

students.' It is appropriate to conclude this section with

the following exerpt from_children Under Pressure, by Doll

and Fleming (1966) .

Many young peorle: tend to feel that they
are unknown in school; that no one
cares; that grades, tests, and ,
competition are strong sources of w
anxiety; that excessive homework is a
burden; that teaching is unrelated to
life and to today's problems; that the
schedule is too rigid and too,full; that
everyone is in a hurry; and that parents
have no understandlng of school: All of
. these and many more indictments are
made.  How can school be humanized, and
how can teaching and learning become
a more exciting? _
. Much is known about teaching. Many of
the problems of our children. and youth
could be allev1ated or av01ded if the

.‘%",.



best we know about people and their
. growth, learning and motivation,
democracy and responsibility, '
communication and materials, and values
. .and human relations could be applied.
Much of the "breakthrough" we so desire
could be achieved by the careful
inauguration in every school and
classroom of teaching which is life-
connected and value-oriented (pp.
91-92). :

Curriculum Cohsiderationsﬂand Implicationsv

This section will present a variety of views centered

around the curricular aspects of more reality-based social

studies education. _Both theoretical wviews and practical

applications are included in the discussion.
)

~

Entwistle (1970), poses the following questicns for
consideration when using this approach. They are as

'follows:

-

1) Who defines the curriculum and its relationship|

with’the life of the learner?

2) How do youyaustify the teacher's authority and the
very act.of teaéhihg.itself?"

3) How far shoﬁld'e&ﬁcation at any age be

N 1earner—¢entered? |

4) How far'should the child's preSent»interests and7f
needs detérmine curriculum?

5) How far are the childrens' interests ser;éd by

encouraging preoccupation with their personal .

o 0
<

interests and problems; with life as they see it?

38
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6) In what sense, if any, can preparation for the
future be reconciled with the requirement that

i

‘schooling'Shoﬁld have meahiég for the child as and

o when it happehsé “ ‘. .

7) Does the idea of the autonomy of the children' s>
interests give an adequate agcount of what their
present life might be or of what-they are capable of

" becoming? (pp. 14-19). .

These questions are‘gaised by both Enw;stle and the
critics of child-centered learning. They are all worthy of
consid ation when developing a reality-based or
child-genhtered approach to\praglem solving. |

Engle and Longstreet (1972)_point out that in an open
curriculum, two diverse forms of'reaiity are being dedlt

.with; the first being what isﬁielevant‘to the individual and
. the second, what is relevant to society. Individuals are
;;represented-by their questions and concerns, while society
is represented by the teaching of disciplines. Thef see an
alternative lying betweehAorganizing the curriculum'ih"
response to the qUestions and problems that arise naturally :
hfrom the life of the student ‘and around a few of the

«.disciplines thought to be of most social significance.

They spe01f1cally address the social studles asfan area

orginally designed to escape the 1im1ts of the dlsclplines i

'M’v.

yet cite the fact that the social studies have been‘made so

(

fasi¥c SR RN

1mpersonal that they have become unreal fonrstudents.

Problems and needs ofi young people are treated aS-incidental




concerns, with stress.placed on. the abstract knoving

associated with the disciplines. 'Their suggestion for

o curriculum is to use a tOpioal approach with social studies
\\\EE it better meets the needs of relevancy for the

individual rather that using the standard discipline-base

as it is relevant from the standpoint of society. They feel

- that an 1ntellectual structurlng of topics ﬁguld ensure i
thelr systematlc study and prov1de sequence for the
development‘of'knowledge.

Tyler (19;9) considered programs within a curriculun.
and stated that not enough empha51s was placed on the
interests of the students. Though he does not believe a
program shduld be based solely on these interests, he feels
that if schools deal with more matters of interest to the
learners, they will'participate more actively in them and

'learn to oeal with thembeffectively. |

Tyler contends that if students' interests are
recogniZed as a'viahle,component of program development, two
things caﬁ?be accomblished: "(1) thatvwhen interests are
desirable ones, they provide a starting point for effective
1nstructlon, and (2) if interests are undesirable, narrow,
limited, or- 1nadequate, they 1ndlcate gaps which need to be

..overcome if the student is to receive an effective
‘education"‘skp. 11).

Seif (1977) brings out threa p®ints for consideration
R . & .
when developing reality-oriented curriculum. First,

reality-oriented ‘instruction must focus on content that is

40
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concrete rather»than abstract and deal with spec1fic people
at specific times and places. Most of thrs type ofﬁcontent
would be presented in'story form with a purpose of exploring
an individual'*s emotions, problenms, interactions, anéalife‘
'style; Secondly, reality-oriented teaching should not cover
topice in an "antiseptic" way but should ¢contain the
realities of lifé??varied ideas, and people. A mu 'Lplicity
of ideas should be presented giving insight to life and its
promises and problems.  The third intent 1s to have content
become more present- and future-oriented. The reasoning
behind this is that the further removed content is from the
lives of the children, the more difficult it 1s to relate

-what they .are studying to themselves. By con51der1ng this

method: of instruction/learning, content becomes more,

£

significant by becoming more reality oriented.

Seif developed a set of goals that soc1al studies
curriculum could be’ built upon. They are as follows:
1) To.help children understand more about people,

| their relationships to each other and their
relationships to tneir environment.
2) To foster the deuelopment of human dignity-and‘a
respect for human life.
3) To provide knowledge and skills neceé&ary for the
:survival of individuals, groups, democratic ideas,

and life itself.



4) To help: chlldren make ch01ces about important

‘ economlc, politlcal and social issues of the

~times.
hS .
5) To help children lead more satisfying, richer and

more personally fulfilling lives (p. 46).

faba, Durkin, Fraenkel, and McNaughten (1971) make this
brief yet conclusive,statement about social studies |
.cnrr-culum: ﬁIf curriculum.ls\bq‘be an effective vehicle
for learning and development in today's world, it ‘must

/f/slmultaneously build a more sophisticated underStanding ef-
- tneuworld, help individuals to 'know' themselves,‘use the

most durable knowledge available so as to deal effectively
4 w1th an expanded'range-of knowledge, be applicable to 4

students with a wide range of abilities, and provide for . s

‘ both cognltlve and affective development" (b. 5).
by

»

The preceedlng statement calls for the development of a

“*currlculum pattern. Taba et al. view cédrriculum as a
gL
%.&gyer of interrelated elements worthy of a“ﬁattern of

. .‘.;

1

deslgn and feel“that tradltlonal curriculum guides have
failed to include all elements necessary'for proper designﬂ
Gross, Messick, Chapin, and Sutherland (1978)" have
developed a lls* of twenty goals to be used as guidelines
for developing a social studies curriculum. Within the
twenty goals, emphasis is placed on meeting the total needs
of the student,.proviging experiences for better - -
understanding of society, the incorporation 9f values, -

& ) .
attention to current societal problems, and active problem
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resolution. - Interrelétiénships Are a1so stressed‘ih the
areas of subjects and curricula, as well as human
relationships in the famiiy, schbol,.and communiﬁy. They
~ suggest an ongoing eva1ﬁation process based on behavior,
understanding, competencies, values, and éttitudes. The
goals developed by this research group are baéed.on what
they feel the two majof goals of social studies should be:
to prepare students to be citizens in a democrétic‘society
and to‘make them rational decision-makers concerning civic
ana social issues. '
Hanna, Potter, and Reynolds (1973) provide a list of
assumpéions abéut learning that deserve cfhcial’%
consideration when planning programs within a curriculum.
Théy state that that learning is most effective ’
1) whén children are engaged in problem-solving
activities that are of real interest and concern to
them.
2) when children‘are engaged in ﬁhe learning situation
~and are'étimuiaéed not only intellectually but
eﬁotioﬁall& as well. |
3) when learning is related to the life experiences'of
thé child. . |
4) whgn childré; see the re¢atioﬁship between one
experience and -he larger whole.
5) when children ' :rceive personal meaning in what is

learned.
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ACFOrding to Hanna et'al., all of these learning -
assumptions should be woried into_pfograms to ehable
studénts fo have success in ﬁérking throuéh problems, making -
decisions, examining values, achieving self-esfeem, and
more. They go én to' say that teachers can develsp more
gbal-;atisfying programs by incorﬁéfating theée éssumptions ‘
‘that help students relate to life éxperienceé‘ahd gain
personal meaning from curriculum.

A‘.Casteel (1978) also offérs‘a 1ist_6£ assﬁmptions for
'consideratiqn in planning a curriculum. Th&ugh his
assumptions are in regard to dealing with issues thaﬁ
involve values clarificatiqn,&they apply to thé
problem-solving setting as Qell. His:assumptions,are not to
coﬁvince but serve to fofewarnvinstrugtérs using thi; type |
of approach in the classropm.7_§ﬁé§f§fe:

1) Decision-makghg is tied to understanding. If an
issuevor a situation is‘comprehended poorly, thev-f
decisions”are,unlikely to be wise no matter how
adequagély valuing skills are apﬁlied.

2) 'Instructional materials are not! intended to teach.

' The teacher provides directions ﬁhat'helﬁ students

}

~

. . . L4 . 4 .
percelve purpose 1n what they are; doing, monitors
student behavior and maintains a learning climate,"

organizes the students\ into learning gfo§§s, and
provides feedback on stu é;t performance.
3) To function most efgéctively, insgjtfg
&o worlds of

materials must be made relevant f&’t



experience;: The child lives in a world of S

experience in which certain events and situations
appear important to him. Ins&ructional materials
designed for the middle-grade pupils shouldffocus
on this'world and draw on‘the student's interests.

At the same time, there are societal events and

situations that may be referred to as the adult's

"world of experience. The 1ntention;should be to

'present significant adult concerns in terms

*

-+ /of situations that belong jto the child's world of *

4)

experience.

Decision-naking anq the stﬁdy of organized bodies

of knowledge, such as science, history, or

literature, may be and ought to be coordinated.

What one learns in science may be made applicable

~to such topics as thefquality of our environment or

ihe energy crisis by placing students in decision-

making situations in which they have the

opportunity to éisplay and use their knowledge, and

.'understanding. Using such knowledge in decision-

making episcﬁes that are made relevant to the

student' /World of experience provides these
»:“A‘

students w1th an opportunity to perceive that such
r,é,

knowie@ge and undnrstanding have personal and

"gpcial utility

S

'and maintain structures that are likely to

'The classroom teacher should not hesitate to create.

P
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eventuate in de51red student learnings.» Itvis'
’ sometimes argued that 1f Eeachers talked less ‘and

RE

'students talked more, studentsﬂwould learn ‘more and:if
. have more 1nterest in school. Tt is also asserted
T'that lf a teachers can ask good questions, then
'gthey"are likely to»experience teaching success.
:Neither of these contentions is valid While
; teachers may strﬂcture so frequently as to inhibit
z or bar student behayior, they are-responsible for" "F_
) creating learning-conditions, including o
coﬁstraints, within which it is believed students
wfll'learnx7.While teachersffrequently employ .
questions to solic1t de51red student behav1ors~
they do so Wlthln a structured learning situation.
6) Values and'valuing skills are learned maintained,
and rejected or modified in groups. Initial
reactions to 51tuations become an aspect of a =

valuing exercise and d&e subjected to the.scrutiny,

criticism,'and use of the group (pp. 6-9).

The intent of this ‘review is to”affirm~the need for

more student participation in detef;ining_the direction of

46

social studies curricula and the_planning of more . ‘

student-interest based programs, not to present a variety of ’

models for use 1n problem-solVing approaches It is
important to note however, that Parsons and Shaftel (1967)
warn teachers of potential dangers in structured models

1

They have separated models for,problem solv1ng into two main

Ny,
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groups, categorical and stategic. Thédmajo} concern with

the categorical models (those which separate the results of
inquiry into categories and subcategories) is that they
promote convergent rather than divergent thinking.

Strategic models (those which present inquiry in a series of
sequential stéps) ﬁay stifle divergent'and convergent

thinking. 'The mode of inquiry suggested is one that allows
children to follow their curiosity and encourages them to

seek answers to their questions. It should also include a

discovery of relations among datd gathered and meaning in

-
]

the relations which they can then verbalize as a
genéralization from their own research. To accomplish this,
a model must take into con51deratlon’the element of freedom
children need to search, organ%ze, and theorlzgrln order to
develop creativity,. autonomy, and divergent thinking.

"The child-qentered, reality—qriented approach to’
teaching is not without its critics. Those who oppose
programs of this nature poiht out many reasons for their
beliafé, these include: that a pre-occupation of‘children's
values as opposed to those of ma?ure, responsible gdults is
inappropriate; that it is education without instrucéf;n
employiﬁg no knowlédgé tﬁgt is precise and firm; that

tudents lose the ability to do work with any thoroujhness;‘
that it de-emphasizes the three "R's", it detracts from
'_teaching the essentials; that it is too easy and
entertaining; and that there is an abdication of the

teacher's power.
&
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Other critics point out a danger in not taking
sufficient thought about the curriculum, that there is a
yimf%éd conception of what a child is capable of learning,
ané%flhally, that too much freedom in education will dispose -
" the chlld“tiﬁard and egocentgic view of the world. )
Entwlstle (1970) argues against these criticisms with
- this single statemént, "That the child cannot see the
.educational potential of hié own experience is essentially
the srandpoint of those educationalists who have questioned
the desirability of the child-centered‘curriculum" (p.
l48).(

The criticisms of this approach are not unfounded,ﬂbut
the positive aspects cannot be ignored. Through the
child-centered approach to problem-solving, discipline can
become more non-repreésive, teachers are more apnroachable,
education is looked at from the learner's puint of view,
children are active partlcipants in their education and

-' -o" ‘b

cons1d€§?d more valuable human beings. In sum, the c¢hildren
‘truly become the ultimate agents of thelr own education.

If there is a common threud that runs through the
previous review of curriculun approaches, it is the need;to
consider more the interests of - the students we teach in
order to develop more effective programs within our
‘curriculum. The curriculum must also be made more real to

the students if we expect them to grasp concepts and digest

content.

idr



Travers (1978) makes this comment reqa;dlng the

consideration of childten&s interests: "ﬂttempts are still
R

r?being made to make scpooggggrk more interesting, .rather than

finding work for the children that is inherently interesting

to them. The school is more likely to be a killer of

interest»than the,developer" (p. 128). | -
The theories are abundant on how to resolve this

dilemma Travers expresses. Many educators have developed

curriculum guides and.@fograms to alleviate this situation.

I3

We can be'bogged down as the cycle of the history of social
studies'continues to turn, going nowhere but back to its |
starting point and repeatlng itself again and again, or we -
. can start initiating the programs thatywe think are right
for children. It is promising to see that the 1979 NCSS
Guidelines concur'with the presented research, the focus now
should be putting the theories into practice.

The following comment from Gilbert (1985) provides the

concluding thioughts for this chapter.

Social education must then be critical
in two ways. 1In seeking to improve the
human welfare through the power of
knowledge, it will look critically at
the society it studies to identify its
strengths and weaknesses; achievements
and failures. But it must also be
critical of its own attempts to éxplain
- society to students in a way that will,
again in the words of NCSS, "impel them
to apply their knowledge, abilities, and
commitments toward the improvement of
the human:condition (p. 383).°
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METHODOLbGY FOR TgE STUDY
N
Methodologlcal Background
A . : ]
L/ ‘ .
In the mid- century, Jersild and Tasch (1949) surveyed

5

the wishes, interests, likes and dislikesﬁ children. The
study was also one of the first to involve a large group, of

)
-teachers, supervisors, and un1veﬂs1ty staff in a major

cooperative effort. |

Jersild and Tasch sought to discover what the_interests
of chfldren suggested for education. They concluded that
interests should not be éﬁﬁkéd upon primar;ly as guides to
teaching or learning nnt as forms cf’experience through
which the child discovers and realizes the resources of his
nature. | :

| One of Jersild and Tasch's findings was that social

studies wasvthe least liked subject by the majority of
~students who participated in the study. Herman (1963)
replicated that portion;of the study} by using a
multiple-choice interest inventory, to determine if the same
results would occur. His results concurred with Jersild and
Tascn's: social- studies was once again rated low or.the
very lowest on the scale of preferred'gubjects.

A report by Schug, fodd, and Beery (1984) again showed ‘=
social studies ranking«low with science as a close

g
‘contender. They interviewed children on why they disliked

social studies and found the most common response to be

I L),
[ 9 t
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boredom. Oother responses involved congent and teaching
methods.' Th’éis ated that most students found social

A , :

;studies to, be Rb ntereﬁ%iny becausé&i?e information was too

far removad fr

c

clear‘&ﬁderstand}qg, or it reppated°inff"
-'earlier. Théy also mentioned the” 1aék'8ﬁL
teaching methods.

The three studies g;iefly described above employed
sgrveys, questionnaires, and paper, pencil adtivities, and
interviews. Interviews are comﬁonly used to elicit more
detailed information. 4Rothe and Tod (1980)'encourhge the
method of informal intermiewing when more specifics are
required. It is a way to discover%bthrough conversation and
observation, more of the "whys" than a survey or written
questionnaire can provide.

Tyler (l949)‘recognized the value of interviewing
children decades ago. He perceived the interview as a means
of getting more informdl data about how*students feel about
things, their interests, attitudes, and philosophies of
life. q

Methods used in the studies by Jersild and Tasch,
Herman, and Schug, Tod, and Berry, and.gpe'information on
interviewing were carefully considered for use inftnis
study. Ideas were taken from .each and modified to suit the
needs of the study. Other methods employed were tested. for
appropriateness in a pilot stﬁdy which produced the resﬁlts ’

that follow.
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A pilot study was condﬁcted’us£;gv14 sixth grade
students. This provided'an opportuﬁity to test methods and
to deterinineq'if the ‘Lagoject was worthwhile. The intent of e
- the 'pilot study was to gain information and insight with as
%ﬁttle adult inflﬁence,as possible. This was most
successful dﬁring periods of unobtrusive‘observation and
dufing iﬁdividual interviews. Some direction was required
during group aetivities,'and slipping back inte a teacher
role was unavoidable at times.

The projee_idid reveal tEEt the.st&dentsvhad concerns,
handled éroblegélthey found themselves in, and were'gware of
things going on in the Qorla; Many expressed a feeling of
‘concern but stated they didn't know what to do about certain
.world situations. Most problems elicited from them were of
a persohal nature, and it was clearly evident that they had
more interests than concerns in their daily lives. The
students ;evealed quite a bit about themselves, what they

thought about, and thrchhvobservation, were quite honest in
most cases. ’
Some of the methods elicited more information than
others and the most successful wefe the ones involving
individual activities or those with bartners. Small,
student-led groups were not as suecessful. This can be
explained by lack of direction (as it was the intent not to
give much direction), and tne fact that some of the students

in the groups had no interest in the problem posed for

S ‘ _ °
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'discussion. It was also discovered thet the make-up of -the

.) had a.

‘groups (boys and girls, love-hate relationships, et

. »
major bearing on proceedings. Some small groups work well

LT
R

together, others_did not. Becahse of the short-amount. £
time with these students, it proved difficult to implement
some of the procedures as designed, but appropriateneSs of ) -
#determined. !

-
As a result of the pilot study, methods became refined

the methods was able to

and the ones chosen for use in this study were those that

seemed most approprlate for.ﬁbtalnlng the necessary
(

information. The pilot study also proved a worthwhile
endeavor in that much insight was gained about- how sixth
gradersa;erceive the world and their place in it. In
addition, it indicated to me that a study of ‘this nature
would be of great benefit in my own school district from a’

s
pedagogic perspective. K ’

"Methodology for the Study

This study was divided into two major phases,\each

having a number of. sub-phases.’ s&x, sixtthrade classes-

from a single middle school located in a raral district were
used for the study. Some'classes participated in the
major?tx\of activities‘developed for the study, whereas

three‘of the classes participated only in the second phase.

\\

A total of 141 students part1c1pated in thé study The

study took place durlng the month of May in 19Q6.

» .J e
A7 oo
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Phase I-A"
The initial act1v1ty for the study wae de51gaed to set gﬁ%

the stage for more complex tasks to follow The design for

it came from the book_Questions Kids Ask for Ihose wgb Care -

to Listen,-by D. B. Spencer. The students were asked to

write down questions they felt were worth answering. Tﬁe

activity was done ano%ymously and studente Qere;encouraged

to be as open and honest as they‘choee to be.

Purpese:_ To initiate the study, create an atmosphere

of openness and honesty, and to gain insight

into the thoughts of sixth grade students,

Phase I-A had 60 student partieipants; Questions were
;ﬁlaced into categories by the researcher and are presented
Wefbatim in Chapter V of the study, )

Phase I-B o

aw)‘ . e

e second act1v1ty involved a picture drawing task.

" Students were askeﬂrt draw a picture of a situation

1nclud1ng theﬁ”that made them feel happy and another that
' made them feel sad or bothered. They were also asked to
wrlfe the reason for.the feeling on the back of each
qraﬁing.
Purpose: To identify situations that cauSea a feeling

| and to be able to identify a_reaeon fof that

emotion.
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Phase I-B héd_53 student participants. Drawings Qere
categorized by content and reason. Percehtages of drawings
"in each ;ategorﬁﬁare presented in table form in Chépﬁer'v of

the study.
Phase I-C 3

quing the ﬁhird segment of Phase I, students cﬁoée a
partner to-work on a iisting task. The acé&vity was
designéa to determine if students could generate or identify
problems they were concerned ‘about in seven areas. 2rhe

areas included: neighborhood, community, society, and,the

; world, as well as problems in schoqi, with peers, and those .

1ﬁ_¢ancegn;to parents (invthe opinion of the students).
¥ Po determine what types of problems in
specific areas students of the sixth grade

were aware of and/or concerned about. "To

[P .
< i
e

gr - determine if commonalities would begintto

-arise iq'tﬁe first three activities.

Ay

Phase i;éﬂhad 64 student participants divided into 32
pairs. The number of times specific problems were

‘identified‘wefq tailiéd for each category. Results are

- presented in table form in Chapter V of the study.

Phase I-D “»

.Part.fohf gbehase I\ﬁ%ﬁlized the SRA Study Prints. A

variety ofiproblems were pfesented pictorially on large

poster-like cards ‘to thg_clasg;n For example, of one of the



|

cards depicts a boy standinginext féfa rack of cigareﬁtes

apparently in some t&pe of stdré.‘ He has a look on his face

that &g;ld indicate that he is pondering éomething} His
hand is on Ehe rack of cigarétteé.
Students chosé partners and a print to work with.

Their task was to answer questions dealing with the pictufe

- shown on the print. The gueétiong‘included problem

identification, cause, solution, and relatiénship tq<ﬁhe

student. Students were asked to do as many as they could in
the time allowed (40 ﬁinutes).

Purpose: To determine if students could recognize an
existing orﬂpotent}al problem,?decide how a
pédblem occurred, aiscuss it with a peer,
come up wiéy one or more solutions for it,
and recall if they had been in a similar
situafion and, if so, how they solQed or

4

handled the problem.

Phase I-D had 26 student participants divided into 13
pairs. Responses to the questions asked of each study print

are presented verbatim in Chapter V of the study.

Phase I-E

The final portion of Phase I involved the inter%iewing
of nineteen students, ten boys and nine girls. The
B interﬁiewees.represented a variety of ability levels as
perceived by their teachers. During thg»interviews;‘

students were asked various questions dealing withfﬁhéir

~
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interests, concerns, and thoughts about their social studies
{ programs. Nine of thesé?students (who had been ability rated
by their teachers) were qiven more extensive 1nterv1ew
questions that dealt with ideas for improv1ng soc1a1 studies
programs, obser;ationsﬁof other students during classtime,

and their choice of a‘theoretical social'studies program

-they felt would work best for them. The intervieWS afforded

an opportunity to discover more about students' thoughts and

provided a one-to-one. listening and hearing-out time for the
students (a time not often available to them in school)

Purpose: To gain further insights about interests and

concerns through talking to students. To |

discoyer more of the "whys" than the paper

and pencil activities could elicit. fo

verify in a more observable way,

commonalities thatvwere emerging EEZm the
‘,activities;

¢

The 19 intérz}ews were transcribed in total.

Students' intereits and concerns were listed separately,
then written ‘ in a desQ\rif)tive',manner with analysis.by the
researcher. Students' thoughts and ideas concerning their
social studies'program were dealt with in the same fashion.
The more‘specific information from the nine special
interviews was'transcribed directly from the tapes and a
written analysis was done for each question category.
Interviews which' included conversations about spec1f1c

social issues brought up by the students were chosen for

4
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B process is reported in Chapter V of the s}udy

. ".}» ) X
inclusion in the study. All 1nformation collected from this

4 e ‘ A

" phase II ' fﬁ&“

The rationale for theﬁenactment of éhasey&I f~tﬁe Aﬁ.
study arose from the information tRe students generatedwin
Phase I, as well as, some .of the research questions. The

g’E,;.nformation provided by the students made it clear that the
social studies program they were currently in needed
examination from their point of view and from the teachers'
Two instnuments were designed to investigate the current

programs and are described below.

G

A list of 22 topics from the sixth-grade curriculum, 24

topics of 1nterest generated by students in Phase I of the

study, and 16 1nstructional/1earning methods was compiled by

the researcher. Students were asked to 'check off topics.

they remembered ‘tudfing and’ learning methods their‘teachers.
{\ \§ : ’ : B

used with them during the year. Teachers were given the -
&
same list and askedpto check off topics they taught or

1nstructiona1 methods they employed during the year.
J:.‘- :: / >N N
Purpose' To compare what was remembered by the
l Y.

. : students to what was taught by the teachers’

and determine any discepencies. T

Using the same list as in Phase II-A but with different
. _

instructions, students were asked to check off topics they

“would be interested in studying about and learning methods

L)

~
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they preferred. Teachers were given the same List and asked

to check off topics they felt e“”de?Ps would be most

" interested in studying about &4 thods they felt students

preferred. R . |
éurpose: To determine if the topics of concern 4 >
genereted’by the students in Phese I of the
i“A\\\\\ study are preferred over the curriculum
topics; determine if there'le a difference ’
between the metZst used and the methods
preferred by the'studeﬂts; determine if there
| is a difference between what students areQ
interested in studyihg andiwhat teachers
believe they woeld be interested in studying;
and determine if there is a difference . %
between the leerning,methods that
students prefer and the methods that teachers
$hink they.prefer. - »

The first part of Phase II had a 133 student
.'participants, the secoed, 144 student~§afgicipants. Four
’teachefs participated in the survey; two of the teachers
V;taughﬁ tﬁo social studieseélasses each, ‘and two of the v

teachers taught one class each. |

Though~these'two instruments produced: interesting H

results, it should be noted that they did not include all

aspects of the~total.curricuium, program, teaching methods

]

or styles, and tepics.were presented in very general terms

rather than specifically. Teachers did confirm, however,

S
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thaitthe lists gave aﬁgdod, overall view of the social

-

studies program as far as the curriculum and

instrﬁétibngl/learﬁih‘ method items. . -

‘...-



- ' CHAPTER V
RESULTS OF THE STUDY

Phase I-A : ' . <

—

- | . o .
As an introductory activity for.the study, students

were aiged to come up with a list of questions they felt
were wd%?% swering "They were directed to write as many
as t;ey é%uld think of but at least one. Further .
explanation was required for some students in each olass, so
they were told to try to think of anythlng that was or had
been on their minds that they felt needed anﬁ%ering or that
had never been answered to their satisfaction. They were
also told to imagine‘a person who could answer any question

that a sixth grader might have, and if they met this special

person, what would they ask. )

One familiar with this age group would pxQbably have
sdme preéonceﬁgbd notion of what the students would ask, but.

l. e

sthe results show many to have questtions of high complexity
and mature thouéht. The results show an awarehess of world
problems, personal problems, family issues, and soc1al
issues. What comes through clearly is the number of thlngs
children this age are exposed to and their questions about
them.. ? ' ' ! |
Through observing\the students during this activity,
there was a general feeling of seriousness toward their~

handling of it. There was little conversation or'other

, = distraction during the:actiwity. Privacy was ensured to the

[§
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students and apparently:valﬁéd by most as they covered their

guestions while writingpthem.and folded their paperslbefore
anyone could look. They wefe not interested in
brainstorming this activity and thé results Qill show why
this méy‘have been hard fog\gyme had it been employed.

Thé questions generatéd have been placed in categories

' created by the researcher. Though some questions*mdy fit

inﬁo more than one category, the most definitive was chosen.
There wefe 60 subjects in the sample gi§ing-an average of
approximately two questions per child. This average is-
misleadihg as soﬁe students came up with only one question,
whereas others came up With Six or more.

‘The results are presented on the folloWing pages, and a

brief analysis will follow. Questions marked with an * were

. considered to be extremely insightful into the lives of the

L]

students as determined by the researcher.

Self

-Why does no one understahd my drawings?

-How;many grams does my foot weigh? |

-Will rﬁnning away from home5chuse more trouble than
you're-already in? * ' el |

-Why are people fﬁ%? |

-Why do people ask if you're a'virgiﬁ?

-Why do I have so many questions?

-Why do you get to a certain age and everything changes

even your looks? *

C-Will I get married?

62
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-How many kids will I have?
. -What am I going to beé in the future?“rr'f
-Will I get married and‘heverchiidrené L 3

-Whatlwill‘I do for my work?

-Wwill I have children? : = :'£7w;75fn'naj “'n.ﬁ'*;ffzfv
< R ~ e b B Sax S,

-Will I be a pro soccer or basketball player?“ S
-What will I be doing for a job° . ‘j°&'@'i P

. . S . .« a2 v . w f
-Will I abuse my children‘) * L ‘. o B RN
Parents , ' S S
-Why do parents fight? * Cr

3

do
f?do
do

parents get divorcedv * r‘;~ B A jv;;t“'i'”

parents get drunk and beat klds'> *

my parents always_fight?:*
are my parents divorced? *

are my parents doing pot? *

is it when ‘my parents' friends come over, I always

have to go to my roem’ * "

-Why do parents after they' re dlvorced hate each other
forever and ever and make everybody else hurt° %

-Why did my mom ‘want us back if all she ever did was
take drugs ‘and bring guys home every nlght? * g
_—Why are some parents so negative about . glrlfrlends and
boyfriends?

-Why do nmy parents take drugs? *

-Why do people get married and then dlvorced° *

)—Why isn't my unreal dad married to my mom? *

-Why d& peOple get marr1ed° *

- -~
< ~

o
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rd

-whyidoes my mom holler at me when I don't do work? O
fI'm scared to go see my real dad cause he yelled at me
and punched me in the chest, “what should I do? *
-Why‘should I have to do all the jobs at home that my
mom should do? N
-why don't‘my parents give me money if‘I don't earn it?
' -Will my parents die soon? * '
.. -Why are parents so mean? You know they love you bet
they don't show it. =*

' -Why do parents fight? *

.*fSiblings ‘
" O-Why ‘do sisters act like babies?

.-Why_do we have sisters?

Nécheoi

.QWhy ao we>have‘school?'

—Whyvdo we ha&e principals?
fwhy&adgge_have'teaCHers?_ o '

';th doesvmy teacher hate me? *

fWhY5do;teachers use power to cOntrol kids? *
_thydo we have to go to school why can't we just
learn at home°

.—Why.is my teacher so neah7

'J&Wh&his there ¢1sc1pline7

;;Why do'we go to: school when we can learn at home?
-Why do we need teachers’

‘fWhy:db teachers thlnk they rule the world’i



-Why do we have homeﬁork When we Know the subject? ¥
2 J
-Why is the vice—princ1pal so mean?
1} :

ghhy do we need school, couldn't we get educated at

home? ‘ 35 : : .'-;L“ I

-Why do we go to school for so long?

-Why don't teachers like to dress llke kids do’

|

- =Do teachers ever party, I mean really party‘> * {

f‘

~ =Why is my teache >, 80 mean somet1mes° .

-Will I pass sixth grade° T f o S

-will T graduate° S S
-Why dovteachers get mad so easlly7 , “

- =Why do teachers give so much work‘>
; /
_:/

Peers B - l.h?}' ,

;i%hy does a friendualwayswactrgelrd like‘wheh you write
good or do betteghin;grades ahd she gets mad, or when

“you talk to her and‘she aalks away and starts talking
to other people and 1gnores you when you try to
explain to her? * “‘adﬁf | o |

-Why do people judge'yougﬁy your clcthes and not your
feelings? * = R e

-Whyude boysE;aY'you're'straight? .

-Why’do_schegkids.have to be jerks?

-Why a;e some people so gross?

Qwhy is D so weird? J

-Why do sixth graders have so many questlons°

-Why do teenagers ‘act so tough? 4

-Why do eightﬁraders have to show they're so tough?



t of kids judge you by clothes and looks? 3
N

-5‘-)".:» Al
-Why don't kids treat things .that don't belong to them

Qood? *
-Why do kids fart all the time for attention?
-Why do kids pick their noses?

-Why do some kids think they're tough? ..

Drugs, Al ol, and Tobacco
-Why do pZZE&e take drugs? *
-Why is it so_baéﬂga smpke? *
-Why dp people smoke% *
-Why do people drink? #* |
-Why is it so bad for people ta smq&é? *

-Why do so many peopie use drugs? *

~-Why is cocaine so expensive? *

-Why do people take drugs and alcohol when it can harm
you? * -

-Why can't'éeople under-age smoke or drink? *

-Will I take dfugs? *

Life and Deaﬁh ’

-Why do people get cancer? *

-Why do people die? *

~-Why are some kids born deformed? =*

-Why do we die?
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'~ -Why do we live?

-What's life fér, why are we here? *

~-Why do you die?

-Why do you need to have sex to keep life going?

-Why do soméagﬁbie% die as soon as they'r!iborn from
their mother's &tomach? * |

-How did my mom get cancer? *

<3ow can people cure disease?

-What is life about? *

-How come God doesn't save speciéi people and lets them
die? =*

—Am'I'going to die soon? ©

-Where will I die?

Fighting and Killing

-Why do people kill pepple?'

-wﬁy do peoplé'fight against one another?

-Why do people q& around killing other people?

FWhy do people hurt each other physically, mentally,
and calling names? * o

-Why do people kill others?

-How come people beat people up?

-Why do people kill animals?

-Why do people kill other people?

' -Why do we fight everyone?

~-Why do we try to kill other people?



Problems with Other Countries

-Why does Russia not trust other countries?.

-How come we are agaipst the Soviet Union?

-Why don't we like people in Russia or places like
that? * |

-Why is Khadaffi so ignorant?

-Why is there terrorism?

-Why can'tgthefwofld be friends?

-Are we, as Américans, going to boycott German wheat?
-Are we going to tell Ronnie Reagan to wasté Khadaffi?

--Should Americans stop going on Qacations to Europe?
-Is it true that the U.S. owns half t@e world and
R@ssia éwns the other half?

-Do yoﬁ think if we gave ourselves up to Russia they
would let us go free? ~% .

"-Why are we fighting with Iibya? ,

War
#"-Why are there wars when there can peace?

-Why do there have to be world wars?

—Why can't the whoie world of people be nice to each

other?

-Why do we have wars?

-Why do countries fight? We're powerful but we can't
win a;l tﬁe time.

-I don't want war, must it happen in my lifetime?
-Why are there always wars?

-What's war and how does it get started?
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ﬁuclear War .
‘-Why were nuclear weapons invented? Most peopie-know
it will backfire and no one will survive.

-Even with the nuclear weapons we habe/ why do we keep
making more? |
-How come‘there;s nuclear war? '

-Is there Qéing to be a nuclear war and everyoﬁe be
dead? - Is everyone going to be dead and me alive?’Qh

~-Will the nuclear bomb blow up and everyone die?

. . © &
-Why is there nuclear war? :

-Why dolwévhéve nuclear bombs, missles, etc?’. ‘
-Are we going’to have a nuclear war in my lifefﬁme?
-Will the nuclear war really blow up the earth?
-Are we going to have a nuclear World War III?

-Are we gbing to be wasted in a nuclear war?.

-Will we have a nuclear war?

Universe and God ‘
-How did people Andvother things get on earth?

-Is there a God? _

-At one éime, were the conf&nents together?

-Was there an Atlantis?

-Where dpes the galaky end?

-Why do the starsftﬁinkle?

-Is there really a heaven?

-What's it going to be like in the year,2020? Am I

going to be dead?



-Who made the universe? I think God did but some

 7peop1e think it was reincarnation, but if it is
reincarng}ion, who made the first human or ahimal
(etc.)? o |

-Are there réally ghostsé

-Can I go to the moon?

3 ’ c“ :
-Can I live on the moon? g
-How was the world made?
-Are we goingy t3jjglain space in the 22nd century?

-How were the o n the moon made?
-How far do We'll make it in space?

-What lives on bther planets? ,

- World Situations s

-Why isn't President Reagan worrying about war instead"

" of trying to be friends with everyone? .
'-Why isn't anyone doing anything about starving people
when we can?

-Why do some people have money and other peopié don't?
-Why are there criminals?

.Miscellaneous

-Why do Qé have houses?

-Why are you here?

~How do they make waterproof watches?

-Why are we doing this? - .

-Why did the spaceshipichallenger blow up?  °

-Why does everythiﬁ§ cost s@ much?

70
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-=Why do people steal°

-Does a dog talk in nngllsh°

~-Why do things cost so much these days?

-Why is it bad for kids to make sex?

~Hewimuqh poﬁer does stean have?

—Can anyene go to the very bottom of the ocean?

-How much power doesihature have? ," ' N
A$ —ng mahy cells"in the.human hody?‘

-Who df!%d?ered_gaper? ‘ L Lo

+~Who d%seovered Pluto? = .

‘The results of this lnltlal act1v1ty show that the
students do ‘have a variety of questions on thelr mlnds,.
reqpiring both simple and complex answers.‘ The broad range
of questigns also suggests thatﬁmanyvof the students at th;s@

‘. age are concerned about things beyond their own "world" yet

»

. fhs‘fal}linto‘cateéories of a more personal or
real nathrel< o ' ) R
. The questions deneted-by‘asteriéks were described'

. earlisﬂ*as showing 1nsidht into the llves of the studepts
whb raised them and are hlghly 1nd;cat1ve of the times we
live 1n and provide a refLeCtlon of our soc1ety The.
students who Brbught these questlons to the attentlon of the

) ( . N -4

researcher ‘seem- to be calllng ‘out fo answers to them.;~A'- S é ’

few students even asked durlng the act1v1ty 1f they would

- get ‘answers for their questlons and it wasvdlfﬁlcult,tp tell

them, "Not at this time."
r . h
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"Many of the questions per;aining to the world show a
_true(concern on the part of the studentsg .in particular
were the questions that focus on nuclear'war} Within these
questions are found many fears and unknowns, enough to make
anyone‘at any-age think seriously about what theseystudents
wantianswers to.

‘The results of the activity were most encouragfng and
achieved the purpose of laying éee foundation for the
activities to come. I could not help thinking though, that

these questions raised by the students would almost be

enough to base an entire problem-solving curriculum on. ©

»

Phase I-B : vy
R
{

The secqnd activity designed to approach to
sbdial-issue idea was a drawing activity; -Students were
asked simply to draw two pictunes, one of a situation with
them in it that made them feel happyg and another situatian
-Wlth thﬁp»in 1t that’ made them feel sad or, bothered.' They
were also told torexplain the reason for the feeling omn the
back. . v‘:' o T BT

Apﬁrox1mateiy fifty minutes was scheduled for th\\\
actiVity and the majority of the studegts finished Well
"Jw1thin the time llmltx“ The pictures they drew w0uld be
Acon51dered sketches rather than carefully doni drawings, and
most were:done 1n penc1l or peén even though crayons: were
: available~to use. ;The type of-paper they were provided“
,(standard ditto paper) may account for the lack of highiy

>

~
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detailed work, but the nature of the activity did not
require "master drawings" and this was emphasized to the
students so as not to inhibit the'poorer artist. The option

of writing a paragraph about the situations was given and a

»

-

few students chose this method for their responses. 1

. This activity was conducted in three classes &nd the
total sample,was 53. Two of the 53 dld not complete the sad
picture. £ “ |

- The subject of each picture and the reason for the
feeling are presented in Appendix A. Table 1 and Table 2
give a breakdown of the draw1ngs by category showing the
percent of drawings in each category o~ ¢ X

The results show that in the,happy picture category, \\

the majority of students depicted situations involving |
friends or family. The. findings may 1ndicate that more
positive emotions come from shared experiences on the part
of mést children this age. g - R

I The - sad pictures proved to be the oppOSite of the
above. The majority involved violent 51tuations w1th the ‘
child as the victim or situationSnsuch as death or

abandonment;, The ‘sad results would 1ndicate that many

students associate negative feélings w1th aioneness as

-

opposed to the togetherness exhibited in: the pos1t1ve domain~

*
- s 1

of emotions.i o ot " l' ) . v'l,

. N ’ o, - j
It is important to note that‘commonalities began to -
emerge between the lnltlal question aCtIVlty and this one,l'

particularly in the sad category _ _
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Taple 1
Happy Situations

% of étudents’

s drawing a
N : picture in
Situations depicted _ ' *the category
Friends (includes being with friends,
parties, having fun with friends) 40%
Family members (ihcludes parents, .
grandparents, siblings) - A 19%
. Activities (includes sports, fishing
“etc.) : 15%
Listening to music = | o 6%
Getting gifts » o 4%
is
/ .ge ¥ 4%
- v:“"vvvi' . ‘ . .
Paying debts : o , 2%
A TV show ' — v - 2%
Blowing things up - e A A 2% o
) - . L - ;\f»" , - ) . ‘\_v . R _;_ . . ‘
Good ‘sportsmanship A , C 2%
. ' _— . B o e ) : ‘
.+ . Building in .space Coe e 2%
: Not‘gettipg_in_troﬁble - ' , - ' f?!f* 2%, -
Note. N = 53- AR



Table 2
Ssad Situa;ions

situations depicted

% of students
drawing a

-picture in

the category

Verbal abuse (includes namecalllng,
teasing, yelling)

Death or illness (includes family -
members and friends)

i1ling (includes warfare and,
enseless killing

Ac&idents (includes car, flre

‘and other types)

Being left behind (includes divorce,
friends, family members),

PhYsical abuse -

- o

Worldbhunger

| Litter’

~Not¢. -N = 51.

Destruction - I

EEIE ST !

'Drugé

Robbery

Astepping in manure

ye

26%
208

16%
12%

12%

9

2%

2%
2%

75



Phase I-C

o

_ / _ :
The third activity presented to the students was
designed to determine if they could identify problems in

seven specific areas. The areas included neighborhood,

;community, school, society, and the.world, along with peers

l

17*1and problems students felt were concerns of their parents.

Students were given directions for the activity, and

-4

g
f». any terms they did not undérstand were clarified. The

‘hgreatest number o%&questiOL

yneighborhood and community““

By &

out terms concerned what was™

.

4the_difference between !

o

¥ These terms were clarified and

_the students‘were directed to choose a partner they could

work well with. Each pair was given a three page chart with

E.
the seven categor & s and plenty of room Xor their problems

to be listed. They were told to _come up with at least two

Sha

g
[
)'\\*

)

problems in’ each categoryh and more if possible.;;

As would be expected some pairs worked better together

Y

than dld others, but ali students were able to generate

N

76

P
P

. problems in most: of the categories, and no group turned ig a. .

’ .
blank chart

A Wide variety of problems was generated and many of
the same types of problems showed up in diffegent
categories." One oE the classes contained students well -
helow grade level and the activity terminated earlier than

the time 11mit (poss1bly due. to the students' 1nability,to

write for any'extended.period of time), so-brainstorming was

: : _ B . . B . , .
employed. Thrqugh ‘this method, a quite extensive list for
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each category was generated but can only be presented asva
group effort representing one individual response in the

data results. ’

The category lists along with the number of, times each
problem was generated are presented on Tables 3-9 on the
following pages. Three classes were aised for this activity,
comprising a totaf of 32 pairs of students.

The students proved successful at generating a
multitude of problems.in the specific categories presented
in this activity. Because of the wide variety of problems
and the fact that many were identifieg as problems by only
one or two groups, a simple analysis of the results is
_nearly impossible. -A small number of problems were
‘mentioned in connection with most of the. categories
fighting( robbery/theft,,drug~abuse, physical abuse, and '
littering/pollution.» On the'other hand, most'of the
bproblems that students\c1§$d at a more local level either

disappeared or came under a w1der heading at the society and

world levels; The reverse 1s also true; in that many lﬁ
society and world problems had no count%rpart at - the more A

~local level. ':) - ;ht’ Lo ) -

;_ The results fromighe categories» ay 1nd1cate that o i

N B f‘{‘ Ll
’students of this age group make a.’ dis 1nction between their

"real" world and the . world that lies beyond that. Though

'many problems were generated in that ‘world beyond they are"

, 4

of a different nature and’ almost appear far. away to the

.S‘Pdents. It is- also obVious from ‘the results that many



-?‘before theﬁact1v1ty began.

-7

L Y .

£
M

: " T : : , : P
7students are unclear about what is meant by society as,

‘Aopposed to the world even though the two were defined

s

f; These student-generated lists could have been presented

‘to each student individually to determine if the problems
::generated by others were also viewed as problems;by‘them,_”

’,butﬁtime_constraints and the expense of duplicating the

N

.'sevenvliéts for each student made this impractical; Mass:
'j'consensus by show of hands was another possibilitv, but this
}fidea was abandoned because of the possibility that students

ﬁ’would be influenced by how friends voted If this method

were to be used in the regular classroom to allow students
to generate problems, the individual 'consensus idea. would be

recomnmended. gﬁ &w

The results of" this activity do show that students at

-this grade 1evel are more than capable of . generating a .

Avarlety of problems that: demonstate their awareness of |

problems in speciflc categories. ' : S }

o7
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vTeble 3
« Problems in My

Nelghborhood

Number of times

‘Problem -

identified

fighting '+
' robbery ’
littering
. loud noises °
" 'vandalism
break-ins
‘bullies
- drinking
neighbors
‘not enough people around -
animal abuse _
dogs barking.
drugs : ‘
_ murder v
speeding
trespassing
a little girl’ gets beaten
arguments
boys make girls do stuff
‘cats
cutting trees
lack of respect for property
living next to .school
not :engiigh to doae
'pollution
. rapes’ -
reckless drtglng
r

yfﬁa

e

suicide

‘"too mahy ca

too many chores

wild animals on our property

P OO LWWWLWWLW DO ®

HHRHEERRHEHERE R R

iﬁte.' N.=-32‘peirs.
. , v CN L )

ot
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Table 4 : ‘
Broblems in My Communlty

£ Number of times -. &*
Problem . . identifie%‘ "
. ';';:-L} ‘J

robbery
drugs -
vand;ﬁsm Y
anin abuse
dull ‘envircnment .
drinking - .
fighting .
~litter . :
shoplifting : DR
drunk driving -
kidnapping '
people dying '
boys : ‘ ﬁ #
car wrecks o
~. foul language
gangs ‘
hookers
mone ‘ 3
no gas stations g
not enough land
not enough stores-
poaching
,poor people.
‘propérty line dlsputes
- punks . - :
“schools o T¥
sex
sexual abuse | E 4
speeding '
axes

‘tearing up roads to w1den them
trees cut down .

=
=

4

P EA )

-

HHEMRERPFRRFRHEBPRFEFEFEFREFEERERPHEFOINDDOLLWSS

.
- Y.

Note. N =,32 pairs.

N +
. N b ‘ o
. ? .
. . . - -
. LA . . - .
B ERN - v - o . o
. U . R - . . ) v




Table 5 .
Problems in My School

_Problem

Number of times

identified

drugs

fighting

vandalism

alcohol

litter

older kids picking on us
"~ pushing ‘

some teachers
homework =

smoking

advisories

arguing

bossy people
counselors

cussing

" drug pushers

farting

gangs

names on the board
people getting beat up
poor sportsmanship
rules not followed N
rumors

some boys

-theft

vice-principal doesn't listen

weapons
office people

14
14

RFRHEHPHREPHEHFHEFEHEHERFREFHRERPODDWOWWWW

Note. N = 32 pairs.

o

oy
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Table 6
Problems with Peers

' Nuimber of times
Problem ' identified

. fighting 1
arguments '
drugs
older kids pushlng you around

o pushing

-u§ teasing
Koy bossy people )

:Q boys make you do stuff

v, foul language

.. getting in trouble

#* getting shot with darts

" :girls are snobs

girls breaking up with you -
having friends taken awdy -
- having my brother in class
jealousy .
Lkids: acting too. c@pf
“kids bug you-while' you work
kids who act immature
kids who think they're tough
mixed up emotions
no friends
no one likes me
people who tattle
poor sports i
saying stupid things
selfish people
sex
shoplifting
smoklng
spit wads
spitting
trash
yvelling
3

HHHHHEREFERRERHEHEEEHEREREEHEREMERPHEREREERENNDS S LW

Note. N = 32 pairs
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Table 7
Problems of Parents

. Number of times
"Problem identified

if kids are taking drugs
kids

fighting

money

gtades

alcohol

arguing

boyfriends you have
abuse

clothes

curfew not being followed
divorce :

don't understand kid's problems “

friends,,

getting yelled at

when I yell at them

Khadaffi : -
kids getting in wrecks

kids having sex :

kids in trouble at school
murders

my dad

‘not listening to kids
our education

_our rooms
' ‘sex:

stealing
step children

themselves

trespassing

us not getting homework in
when I don't call if I'm late
work

us going places alone

,Hraklwbukak'H»JkaHtahnppapawraklwbaraHra»aarowrou:btn\lw

Note. N = 33 pairs.
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Table 8 ,
Problems in our Society

Problem

Number of times

“identified

. Libya S
.murder ‘
war '
drugs
terrorism
money
fighting &

"hunger
poverty
wrostitution..
robbe
Russia
taxes
alcohol
child abuse
‘crime -

~drunk driving
highjacking
homeless
hunting .
kidnapping
littering '
no jobs for kids
not enough jobs
nuclear radiation
nuclear war .-
nuclear waste
perversion
strikes

.the president

the world

vandalism

el

HFEERPHREHERPHPRFERPHEREEERPENNNOORNDWS S OO0

Note. N = 32 pairs.
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Table 9
«Problems in the wOrld

o Number of times
Problem. identified

. . . g
. §

war = . ' - 11

starvation L. 10

terrorism : ’

-Libya

drugs

highjacking

homeless

nuclear radiatlon

bombs - '

death

earthquakes

economics

litter

murder

nuclear war : B

pollution -

robbery

AIDS

chila abuse :

China N

destroying N

‘everything K ‘ _

explosives : r

famines = N o

_ farms . I : T
fightlng '

gases

high prices’

hunting

killing animals

lack of love

nuclear accidents

nuclear threat , ;
poor, people %

~population -, - . T

‘prostitution

rape .
Russia T >
sadness e

'ta'nkéfﬁ'-' o R T

o,

HFJHPJHFJHFJHFJHFJHP4H+{’P4HPJHF4HBJNh)NhJNhJNN”Jw‘JUan

Note. N = 32 pairs.



The SRA Study Prints were utilized w1th one—class of 26

students. Each™ print contained a large black and whlte L

‘picture involving people in a problematic situation to be.
‘interpreted by the students. Students were asked.to work R
fwith a partner, choosefa_print, study ithland”answer'the
~ following questions about it: i H
L 1). Do‘you’see.anybkind of ‘a problem or potentialw
- problem in the picture? - |

'2)‘ If so, describe it. | ‘ I

3); How did the problem occur, or what caused it?

4) If you were a part of what's goiné on, in the\ -
picture and part of the problem 51tuation, what
would you do to take care of the problem’A :

5) Have you ever been in the s1tuation shown in the

.‘_picture or a similar one° : R - "

6) IWhat did you do to solve the problem when you were

in that situatlon7

. 'Question 1 and 2 were aimed atlproblem identification.

Question 3 sought a'reason\or cause for the problem.

Question 4 addressed the solution aspect of problem solv1ng,

Questions 5 and 6 were used to determlne 1f there was a

relationship of the problem depicted to the student.

- Many of the- st dents took on the study prlnt task with

enthu51asm and answered the questions to the best of their

-

7 abilities. It was observed, however, that some of the

-1
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‘students answered simplistically, without going into much ..

"'detail or even attempting to answer some of the queségpns.

This may be attributed to to any of the following factors'_

" that students are rarely faced with problem solving ‘ff- 3 o

aot1v1ties of this nature, that the task was written rather

‘than discussed or some students ‘took advantage of the

. freedom of the situation and dld not produce what they could

have.
.

-

factors.

4

3

_ The follow1ng results support one- or more of the three 1

Wording and spelling are taken verbatim from the

students' answer sheets, an asterisk (*) denotes if any of

the Slx questions the students answered achieved the,

* intended purpose of the questions. : .

A written description is provided for each study print

~
AN

‘Question #

(descriptions are, taken directly from the SRA kit)

A

¥

Response

(PrintIQ-Boy arguing withmmother turningvoff TV)

*1 & 2

*3

*4

*5 & 6

~.

Cv

Yes, it's a little kid sayin%,’"sut mom! "

. , 4 .
because his mom is turning off the TV.
HlS mom didn't want him to watch TV.

»
Go read a. book Play.a toy game. Listen

tq,radio.

Yes, I said "But mom'%ﬁand J%nt to plzy

- g



¥ - é/ ST : . _
(Print 6-Girl teasing andth girl) E T v )y :
f;.*l &*247,_'; Yes, a girl in a picture is pOinting at o '/%
2 B Tanother girl (éhe's gping, you got . i . .
. R . o
: cooties) . o
- BT - et
k3. she s had them '
*4 S spray her down with cootie spray , >

ifS &6 g yno,-freek out-

(Print 18- Skid/Row) P A L

*1 & 2 : 4r'yes, a bum sleeping«on the streets
*3 . alcouhall . (alcohol)
%4 get him a job ‘

5 &6 " no

1
ey

(Print 30-Girl and boy baby51tting)

*1 & 2 - yes, the baby threw the food at me
'g *3 . : the kid_dld not want to eat
* ;vaould:put the kidhin her crib _ ‘{7
*s"EﬁG - Yes, if I was, the bef; I woulds throw the
_ y

food in her face -

.

. ‘ . : e S
(Print 9~ Boy» arguing with mother turning off TV) -

*1 & 2 . Yég, there might be a argument )
*3 | Wheﬁ'she turned off the TV.

*4 - | Ask her niceiy to turniit ué’and'oh,

5 & 6 ; no * )

-

)



A N
s *

- (Print 11-Girl apparently cheating on a test)

*1 & 2

*3

. k4

5 & 6

. (Print

w2

s

33-Girls arguing about a microscope)

*1 & 2

3.

*4

s

(Print 35-Boy

*1 & 2

*3

1'*4

*5 & 6

(Print
*1 & 2
*3
*4

5 & 6

"'5.& 6 .

no

‘no -

yes, a kid trying(to think

A teache: gave ‘a as51ment

I would ask‘a teacher

yes, the girl‘isnft'sharing with the

other girl
don't know

go(teli

w1th violln being teased by other boys)

4 yes, 3 boys are maklng funny of the other

boy who has a cello

3 boys like ‘baseball the other music

' beat them up

3=Girl

yeah, told my msm

banging fist on candy machine)

yes, Her hand is not on the'button.
she might be blind and need glaSSes

get my mom and dad

‘no

89
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K

%1 & 2
3

.4

, o 90
. o . — e
(Print 17-Boy in hospital bed)
yes, acéghents of getting huft
i ! (
cén't tell )
no S - Y

56& 6

(Print 1-Physically handicapped boy

*1 &2

.*3
‘*4.

1)*5 & 6 »

Ld

umpirihg softball game)

. (‘J‘
break out o o 4

yes, boy might, say he is safe fight may ~

éliding into home

agree.to the ump

yes, finally agreed

(grinEﬂBZ—Giyl 9hoving'boy.in line)

}bw*l & 2
*3 "
*4 .

5& 6

. (Print 36-Brothers arguing in bedroom)

TUkl& 2

*3

*4

*S & 6

yeé, a*1i£t1e girl pushing another pérs@ﬁ

' reaching for some milk

tell her to stop it

" no.

! . R

-

ygs,bthé boy in the bed droped the oomié‘

b

© . books o S
' When he dropfed the comic books

I would tell: him to pick the books up and

ﬁut themlback.i
yes, He kept messingfup my bed so I ‘told

him to make it

®
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(Print 7= Boy considering shoplifting) |

*1 & 2 .. yes, . The.person is-shoplifting‘ : .

*®3 By ,vohen heswanted a pack of cigret:.' ]

.g@ Lo | 1 would tell him what kind of problem and
F‘R\\H .. . how much trouble we could get.into? : = -
556 . Somo oo N

Y

—

(Print 37-Boy and girl watching parents argue)

*i'&’zwv 3yes, argument between parents
%3 ;“3W kids say something aboht one parent
. D a
*4 TR apoligize-and say it was. my fault ,
/

5 & 6 . no-__ e ‘: ’ . o o ‘ . » . . R

(Print lG-Principal directing girl into her office)
\

*1 & 2 yes, the girl got in trouble
a3 she mouthed off £o the teacher
*4 , ) say I m’very sorry for what we said to

the-teacher. I wright it 400 timesv
*B & 6 o ' yes,vcall home and say what I said to the

IR teacher

(Print 40-Group of boys walking toward hoy)' .
*1 & 2 vyes, it looks like the kid is getting the

.. heck knocked out of him by a street gang
\

*3 The gang wants something to-do
*4 : get out of their faces ¢

5 & 6 no



'(Print 23—Girl sitting on floor in empty room)

*1 & 2 | yes, I see a classroom full of klds with

*1 & 2 yes, there is-a little glrl 51tt1ng by

‘ " her self ' - .
s . ”".maybe no one like her or she ran_away
4‘ I"don't care o | -
5 & 6 - - Yes, nunthing

(Print 36-Group of girls and group of boys glarlng at each

o
4

other) , ‘
\_;lh& 2 - Yes, well the boysvdcn't want to play

‘with the girls and the girls think that's
not fair E

*3 It occured cause the boys'think‘they{re
to godd to play with . o o

TR , I would talk to them about it

586 no I T

(Print 24-Teacher in front of class holdlng up broken vase),

.a teacher asklng who broke the vase

*3 . : anyone_or anything could have broke. it"
4: , : . A _
" %5 &'6. , yes;'I broke a cup of my grandma's house

and I told her I broke it..



(Print 28-thldren picketing against air pollntion)

*1 & 2 " yes, the, kids are pickiting pollotion
*3 ; People throd&ng garbage
*4 picket

5 &6 no

(Print 23- Boy reluctant‘about taking &ounger sister to p;ay_;wﬁ*5“1

<)

| w1ﬁh hlm) . - .
'3*1 & 2 | Yes, well it seems like the boy doesn't'
really want to be with this girl
'3 o because the boy doesn't look to excited
to have the glrl w1th hlm |
*4 f, I would talk to. both of them about the
| | problem
586 - ‘no |

- (P¥int 7-Boy considering shoplifting)

:_ *1 & 2 - yes, shoplifting sigarets

*3 ' ' habit of smoking
*4 _ f'*jtry to change-theif mind
- 5 & é no |

~

(Print 28-Girl teachingvboys_and-girls to dance) -

*1 & 2 " yes, the girls are‘laughing at the boys
*3 ' ‘because they walk funny
4 ' I would feel real bad- .

“

5&6 - . no



-

(Print*:35-Boy with-violin being teased by’other boy)

*]1 &;2 ;%44.' yes, three boys are asking him to do
' something wrong .‘- R
fyrit hasn to N
“fI'd say forget it "gl;{;;
yes,. I said-forget it -

(Print 2-Gir1 ‘watching otherﬁchildren'ejoying group .

.activity) ' _ ey L . N
.*1‘&‘2; - f.yes, one girl is not playing the board
‘ | game\
R /don't.knows" o B h
*q ’ I;would go pla&lsomeﬁhere else ;
5 & 6 _‘no'-~-' A o
(Print 27-Water pollution)
*1 & 2 "\__ : yes, ‘litter )
%3 S because people don't care N
*4 - ' Glean up -
5&6 | noé -
Y(Print 33-Girls arguing about microscope)
*]1 & 2 - yes, there fighting over a microscope<
*3v one person wants the same thing as the .
- other person .;““» :;_ :
*4 ) ," I would say don't fight over it just take
turns.;' . 1

5 & 6 " no

PO
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Phase I-E - -

During the course of the/study, nineteen interwiews
’were held. Th{ purpose of the interviews was to delwe
,deeper into the world of the sixth grader, to discover more "
C,than paper and penCil activities could offer.
_ /)' Ten boys and nine girls were asked about thet; o
interests, concerns, pos1tive and negative aspects of their

.SOClal studies programs, and ideas for improving those'

programs of the 19 students interviewed nine were.

i selected for further questions that dealt with observations

}of other students, the .purpose- of social studies .and their
;ChOlCe of a- theoretical social studies program. Of.the nine
1nterv1ewees selected for the latter questions, three were
~‘con51dered high three middle, and three low in learning
ability by their teachers.r The purpose of subdgbiding this
'smaller group for specific questioning was to determine if

there would be a difference in reasoning, observation, and

solution between ability groups.-

linterests‘ | o ’ ‘.'fh
. “ o , - ”.;4\; .

The first question asked of all interviewees was, "What
are you interested in at your age?". Table 10‘shows the
“'Interests mentionedhby the nineteen students. It is \
important to note ‘that the number given to each interest
represents how many times that interest was mentioned by _
students. Some students listed many interests while othérs

R

listed two - on three.



b
-

Interests that received-one'mention were: motorcycles,_

: Ahunting, Indian culture, collecting stufﬁgﬁ anlmals, school-
'getting grades up, math, sc1ence, nature, space, v1deo

, games, computer programming, girls, toys, fishing, shopping,

and fightihg .

Table 10 S
Students' Interests -

- o - ¥ of times
Interests : o T .. ldentified

“sports (includes football, basketball

'1basebali wrestling, skating, & swimming) :, ,t‘..17‘ .
Anihais (includes riding horses, horse. - S SR
shows, & working with animals) t 10 ‘ d
.Being with friends o o S 8
Watching TV (favorite shows are comedies |
and adventures) . 8
Working/having a job » | th : in 6
.Bnilding/making things o o #},A , 6‘

Music . - o g ": -3.
Reading , S | : B -N‘Q;
Riding bikes ' o ' - _l' ‘ 3 o
Being_withtthe family' o : 1 “"th )
News - S ’ B B 2

Note. N = 19,



[}

. : . L . .’ : ) 9j
Approx1matefy 90 percent of the students mentioned '

:sports of some kind as a main interest. Most boys liked

football basketball, basebalf or wrestling and a few of

-the girls mentioned one or more of these sports. as a

- favorite activ1ty. Most of the girls however, listed

horseback riding, being with friends, skating, or. swimming

AN 1

- .as more enjoyable than competitive sports. Interests varied'i”'

greatly when students talked more about individualéhased - A

1nterests. 'The range of 1nterests is shown on the table,
but even more so in the list of interests“that received one’
\mention each. T _ A |
Some of the students already 1nvolved in money earning
jobs showed -enthusiasm when talking about it. They also
ﬁlappeared to be thinking more;about what they would do in the

future than the students not working for money. , *.
. .

IE“GAs most encouraging to talk to these students about
their 1nterestsoand discover how many shared the same . e
1nterests w1th others as well as having their own special or,,ﬂ
prlvate 1nterests.. Indiv1dua11ty clearly emerged during '

thls part of the interv1ew process.'

. ) : .
® P ’

o
Concerns .

The second question asked in the interviews was, "What
'thlngs are you qoncerned about at your age’"- Table ll lists.

',the concerns mentioned by the nineteen 1nterv1ewees.

Ua

Numbers indicate how, many times 'a concern was brought up by
L .

'students. SR , " BRI -



* Table 11

Students' Concerns

3

# of times ;}

Problems identified
Wars Q-
Career .

Being teased or plcked on
Nuclear war

Peer pressure

Terrorism

Drunk driving -

Pollution

Reagan's decisions
Divorce

Drinking :

Family hardshlp/lllness
Fighting ‘at school
Kidnapping '

- Murders

Radiation

Being new at school

Car wrecks

Hunger

My dad driving trucks
Nervous before horse shows
No sports for 51xth grade
Prejudice

Shooting at people

A

 Shuttle deaths .

"~ Smoking
Vandalism at school
Waste -

o

Hp~h5H+4h4H;4+JHr~pa~roh)wrun>mcnu:ucnu1m~;m\o

Note. N = 19.
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The results of the questioning show that students are

concerned not only about close, personal things but societal

and world problems as well. All of the concerns that were
- mentioned two or nore times by the interviewees were also
brought up by students in other phases of the study. Thisw
was an important factor to the entire study as consensus by
using various methods was. intended. It is important to note

that eight of the students interviewed did not-participate

. in the problem generating activity that many of the concerns

came up‘in, yet the majority-of thoSebeight listed identical -

concerns as those generated by other students.

99

War 4nd the threat of nuclear war appears to be a prime;“

concern of children.this age, They make a clear distinction
between the two types of war as well.  Many of thfir fathers
were involved in the Vietnam War and they relate/to that
type of war through them. Others see the repo ts of wars
around the world on the news and know they diffgr from
v-nuclear war. Nuclear war is an unknown yet feared type of
war for them.' They base their feelings about it on what the
media presents, dlscussions at school and home, and their
own imagination. ‘Their main,concern about-muclear war is
dying. ?errorism, awform‘of Garfare,‘isfalso akconcern of
some. This may be due ‘to thE\fact that'the-Libya bombing
had just occurred and there was much talk arounghthe whole_
schocl about the 1nc1dent and ‘what led up - tq it.

| Over a fourth of the students mentioned drunk driving

-

as a _concern. ' One of the students‘had much personal
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experience with this; his. father, grandmother, and uncle had

all been involved in car accidents due to driving while

_.drunk._ He had this comment to make about it, "I don't think

I'll ever drink If you can't handle drinking and driVing,
-

'then you can't handle drinking itself."  He had also

witnessed parties on the reservation where he lives that ¢

)‘;',;

involved drinking, fighting, and shootouts. He said that at -

this point in his life he has»seen what drinking does to
others and doesn't want to do it himself. It would be
interesting to talk to him in a few years to see if hls's
attitude has changed due to heavy influence and peer
pressure'experienced on the reservation. ' o !
The concerns of the students at a more_personal level
revealed much about home situations and relationships with
peers. Some mentioned death or illness in the family and
the distress felt in such‘situations bivorceialso came up
as a c6ncern of two studépts who were haVing problems |
dealing with the breakup of their family and not truly
understanding whyy ﬁearly half of the students wereg.

&‘
concerned about being picked on ot teased by others, vet

-when asked if they ever did the_same to others, the majority

-

answered yes. When asked why, most said that it was just

something everybody did at this age and even though they-

L d

didn't like it they still did it. The same type of

reasoning was true when some of the students talked about.

[

how they handled a problem with peerS‘or Siblings., Fighting

'or arguing was the top chOice for problem solVing even’

A

i



though most edmitted it didn't work. Goingutoia\higher
authority (teacher, parent, etc.) was the second choice for
.‘remedying a troublesome situation, but few of the students
icould come up with ary better ideas on their own. Two of
the girls mentioned talking-things-out calmly as their
‘method of solving problemskwith others;end said*they avoided
. fighting as muchéas possible.

B The students interviewed for this study had an easier
time talking about their‘interests than their concerns.

This was found'in the pilot study as wellL;‘lttmay indicete'
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'that even though students are aware of problems or negative_

'~ impacts on their lzyes at this .age, they are not quite ready

to deal with them or become overly-concetneH ebout m.
This was most eVident when the students were asked/what they

would do to help solve societal and world problems they

showed concern about‘_ A few came up-with ideas to make laws

stricter or have world leaders talk more, but most, after
contempletingrthe,question said, "l doﬁ4t’know whet.to'dof"
. During the c?urse of the interviews,.some‘of the
_students shared personal thoughts and ideas on specific
social issues. Some also went:through informal-problem
gsolving as questioning progressedj_ These'expressions by the
lstudents will now be presented verbatim directly from the
'transcribed interviews Students will be represented by a
number and a G if a girlfﬁB_if a bo;; s "" ST

-

N
Y



.Comments on war andj violence

I- What kinds of thingé concern you at your ege?

1G6-I don't know. Stuff‘like wars and stuff I guess.

»

I— What about war bothers you the most?

lG-I don!'t, know.

)

I- What could happen in a war that might affect you‘>

o

1G-People get hurt!

///VJI; Do you think war is something that could happen

soon?

lG-Yeah. - ' 0 C

<

-  I- What could countries do to help prevent war?

N

lG-Tglk more.

I— Do you think they re doing enough talk1ng°

G-Not really.

I- What kinds of TV shows do you like?
2B-Miami Vice,‘A‘Teaml
I- What do you like about those shows?
2B-The vielence.‘ | i
I- ﬁo you see yourself as a violent pereon?
like fighting’ |
2B- Yes!
I- What do you like about fightlng°
2B-Lots of things.
. I- What makes .you want te-fight?
' 2B-I don't know, I just like to fight.
'I- What éogyou get out'offfightlng? _ \'
4

2B-Fun. o g S

o ‘you

\

102



I- Do you ever get hurt?

2B- Sometimes.

" I- What do you feel when you get hurt?

2B- Pain' .

I- Do’you like h@&ng hurt, being in pain?.

2B-Yeah. | o 1

I- Do‘YOu }ike potting soheoée else in pain?

2B-Sometimes. ._ J -

I- Why do you ligemié? t

2B-I don't know. V_ | 5

I-‘Do you think you'd want to be a violent edult?'

2B-Yeah. B , ; .

I- What kind of violence youid you do?

ZB-Wrestlihg. - '\

I- How about.shooting‘people?, _

2B-No. ° - '

I- Then just kind of‘harmless £ et ing?

2B-Yeah. |

I- What about punching people? = : : s

ZB—Maybe,;hot really. ,- ' _ Eh

I- What would be a 51tuatlon where you wZuld really
want to hurt somebody7. |

-ZB—Gettlﬁg into.a real flght

I What would cause that to happen’

ZB -Like 1if someone picks on me or something like that.

I- So you would fight 1f ‘someone did something to you? R

“ZB-Yeah
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I- Are you more aware of things in the world?

3B-Yeah ~ _
(‘i\ . . ¢

I- What\tYpes of problems are you seeing in the world°

'3B-Well, I m starting to seq, all the violence going on,
‘and I'm starting to like the news...and it's getting
~weird. You hear about people dying and before it
was just normal, and now you,re_thinking, that's all
‘life, you know;isomeoneis dead. And it's weird.

I- So by being more aware of it, are you finding
yourself thinking about these real things in a
'different way’ ' {

3B-Uh-huh

I What types of things on the news bother you the mostv

when ybu hear about them’ ‘ ~
3B-Terrorism. ' |
I- What disturbs you the most about terrorism?‘ -
3B~-Alot of‘people get killed and it isn't fair.beoause
‘ they‘haven't done nothing.

I- How do you feel terrorigt; should. be‘dealt with?

3B-I think they should be ~hung, killed for what they' veﬁa_"

C;\doﬁe, or just keep them in jail
I- Do you think thé U.Ss. -1s handling the terrorism

\

problem the right way?

e

3B~-I don't think Reagan should have bombed Libya. That

T

made Khadaffi more mad. . ‘f@;

- I- What_could Reagan have done? L N : W
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.3B-He coulc have arranged a meeting with ﬁhadaffi or
tried to, or he could have sent some Americans to

talk or he ‘could- have gone to work it out with

%\daffi.

I- Do you think nations having problems with each other:

should do more talking’

3B-Yeah

I- Do you‘ever'have problems with kids at school

'~ concerning fighting? N

3B-Yeah. AT

\I- How do you handle it?

3B—We11, if they re just playing around I just hang it
off,qux if someone hits me in the face I just go
crazy' I don't 1ike people touchipg my face. |

- I- Do you hit back? '

. 3B- Sometimes, if they touch. me in the face I ‘nail them.

.1I- Does that take-" care 3¢ it?
’ =

4 3B Sometimes.

-
.

I- Have you everAgotten into bigger problems because of
it? ' S ;o |
3B~-No.

I- Does it happen to you alot?
-
BB-Very llttle, /;rely

I- Do you see others who this happenSwto alot or who
start fights’

"3B-Yeah.
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I- Why is that? Why are some kids always 'in fights and
others not’ _ | . |
,3B-Because they;re always.looking for a fight: They're
always looking for bad things about the peré%n |

‘instead of thinking about the good and then they
Just try and make a fight out of that. \

I- Do you think they enjoy fighting?

- I- What ﬁakes‘someone enjoy violénce’

3B-Well they have to be pretty weird They like the
bloeod or something, they like the feel of hitting,
just weird. ‘

l-wDo youithinkxthey like getting hurt?, e

3B-T donit think they mind it. I know a.few'kid:*and
- they don't care, just as long as they get the other
one. ' . ‘

I- Do. you think fighting is a big problem in thisg |
school?

3B-See, there's lots of fights that the prinCipal and

' vice-principal no one knows about yeah

I- How could the kids that don't really like fighting

| get involved and start making a diffe;ence so there
-aren't as many fights?

3B-I doh‘tothink they could. Cause the person that
lik@s to fﬁght would just fight them and the kid
that doesn't want. to fight would get his butt kicked

and get hurt real bad R ' g”
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I- So. you think it's always going to be a problem with

just those few?

3B-Yeah.

~

I- Do you think there are more good kids than bad. kids?.
*BB-Not really. _

‘I- You see‘it as a real problem then?

3B-Yeah. SR ;
ié What are your worries? Do you think about problems?‘ -
4B~ Yeah. |

I— Can you teI//me one?

4B—Probabiy terrorism.

I- What bothers you the most about.terrorisn?.

4Béxhaaaffi; | '

I- What ébout'xhadaffiv

‘4B-He goes around killlng people for no reason.

lI- How do you feel about that? . )

" 4B-I think it's not right. T think we should go over

‘there and bomb'him. |

I- Do you think what the U. S. did by bombing Libya was
right°

4B-Yeah ’

I- Should we continue until the problem is solved’

4B-Uh-huh., | ' |

| I- Are there other things that worry you? ‘ .
. . S
‘4B-Nuclear war, Kussia. ’

A

1- What bothers you the most about nucléar war or

¢

Russia?



-

v > .._‘ "
4B-One atom bomb could wipe out half of the U S.
I- Do ydu think that' s going -to happen? -
4B- Probably not, at least not in my 11fet1me I don't
think so but you never know. '
.I- If that were to happen, what do you think the
results would be?
4B-1'd diel S o
CI- Would yOu'wantdto"die’or survive it?
,4B-I'd'want to die. | L
-I- Why? . |

4B-Why wouid you want to survive it if there's hardly

Janybody aliye?_ You know, you'd be walkihg down the

street and you could see dead people all over the

: place. f . | N

nuclear war?

u'4B Yeah but they just say we're g01ng to die because '

of people who want war.

I- Does that bother you that someone else is g01ng to

do that to you? S .« . o "fﬁygf‘

4B~Yeah

I~ Is that a big worry’

- 4B- Yeah.

,l”gort'of. All the _people who are _starving are going o

N

'I-_Any-other‘probiens'or worries?

to die sooner or later and Pre51dent Reagan isn't
3
doing anything about it cause he: wants war and

I-;Do you think most kids- your age are concerned about -
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stuff. He's making”all these gushey guts and stuff,

if he keeps not feedlng people, there aren't going )

\

to be enqygh people to have a war.

“€eomments on substance.abuse

AI- Are- you éoncerned about things happening around you

in your own life?
6B-Yeah. Drunk dr1v1ng, people who smoke, and people
who use drugs and try to get you to do it.
I- Has that happened to you?
6B-Yeah, once in dehile.- |
I- If someone'offersvyou a cigarette; what_do;you'do?

6B-Well, usually I just‘walk away;;but when‘they start

I just think in my mind, what jerks1' Doing that and

then trylng to get other people to do that.

I- So you ve already dec1ded that's not for you?

 6B-Yep.

I— Have you let them know You feel the way you do about

them’>
o

6B-No, cause they'll probably end up hurting me.

I- Has anyone ever tried ‘to push drugs on you?.

6B-Yeah. - k,\

I- What was that like?

L

6B- That was dlfferent because I thought, what a dummy"

How- de they know I couldn't have been an undercover-*'W

<, COop and busted them._ I felt jeeze, that's really.
stupid! They can take their own sfuf% and do it on
/ . ‘
thelr own time.
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1- But that's just what”you thought,_you'didn't let
‘them know? o i . ly\‘\."ﬂ
. 6B-No. | N ' |
~ I- So did you just walk away from the situation?
éb-xeah, but then when they brought itvout.I went,
'ehi..., and just walked away. - :
I- Do you think drugs and pushing drugs are a big
problem around the school? . »a \
\\BB-Yes.‘ I'11 bet you what’they'tryito do is let them

have a lit\le for. free and when they get addicted

. they make lots of money

/

=jl- Is that,what'you see.happening?f ¢
6B~ Yeah : , . ] .
I~ Is it the older kids who are selling it? ¢

6B-Yeah, the eighth graders mainly, the rockers.

il-‘Any high,schoolers?

6B-Yeah, I've seen a couplef

I- You've identified drugs as a problem in school do

you see any way it could be stopped’

."GB—Teach kids ‘how to do, what's it called citizen

.J' iarrestw Teach then "how to do that Alsc, tell
isomebody,'ask friends ‘what their names are{q If‘you
have a camera, take pictures or get other'’ w1tnesses

I- Why aren't more kids doing that°.f

» GB-Probably because they re scared and 1f the people

who got busted,found out who narked, they'd kill 'em

- or hurt’them real bad. ax

L/ -



'I- So there's a fear of gettlng hurt by narking on
peOPle’ , o S N

6B—Yeah ‘cause they' ve got thelr friends. i ;__

I- Do you thlnk there are more klds whonon't do drugs:'
than do? oL e

GB—Con51dering what ag.'e'9

I- Well in sixth grade. =~ - .

6B-More kids are not doing it in sixth grade, ‘except 1.
know alot of sixth graders_that chew: |

I- If there_are'more_people.that don't do it,“couldn‘t
they do SQmething about it by their:nnmbers'aIOne7

6B-Probably talk to people, tell them it's not good for
them and try to help them stop

I- Do the teachers in your classes ever try to help ’

| kids by talking about it’

.6B Yeah _

I--Dees it'help? , .

éB-Well,_when they start talking about drugs and stuf?
in-CIass, all the kids quiet down andgstart
1isteﬁing, so I think they're doing a good job. I
Xnow thls one kid that was chewing and he hasn't
chewea for about two years after a teacher talked
about 1t. ; |

I- Do all the teachers talk about it°

GB-All the ones I've had. have.

\,— . *
)

/
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'I- Are there _any concerns you have about things v;v_ ' y o |
happening in the world or around you’ ,i’. | |
:'7G Yeah I m worried abogt my grandparents because
they're getting cancer from smoking alot ‘my grandma
already has it Ang my grandpa, cause something s
. wron; with his heart. .
JI- How old are they’
I7G -I think my grandpa SLSlXty-flVe and my grandma s
fifty something :
I- So thex re not that old. Are there any other things
you re finding yourself concerned about?
_7G—About taking drugs and stuff like other people, they
‘shouldn't do it. e
I- Is that a big problem here at school’J':
) 7G-I hear alot about it.- | '
.I- But you don't see it that much?
’7G-Uh-uh ~ | ‘ _
- I- Dr you think it's alot more talk than actuakly doing
it? '

7G-Yeah. .

[N

- I- Have you ever been in a situation where someone's
come up to you and offered you something?

7G- Yeah I've had that done before.

I- Do you feel that's a real problem, that people are

-ﬁ»doing that.to others?

NVG-Yeah.

I- How do you handle that when it happens?

y
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‘:‘I- How would you feel if it came to that p01nt?

7G-If it happens to me, I just say no, ‘and- then I'd go
| and tell somebody that they .re doing it
I- Who would you tell? ‘ oy

3

7G-We11, if.we re-at school‘ifdvjust tell the

prlncipal
yI- Have .you had to do that’> .
7G Not yet. .

7G-1 would tell, I don't feel right.that.thgy,should be
l _
doing'thatf -

I— And you wouldn't worry about getting beat up by the

L - K

people you told on°

. 7G-Sort of.

-

I- But you d feel strongly enough that you needed to
tell? |

\

.I- Do you think most kids feel the way you do. and would

go to the princ1pal‘>
7G-Probably, cause most of my friends would do that I

know.

I- Do you know anyone who has gone in and told?

7G-Well, at my other schoolf my friend was taking drugs

at school but I didn't see her;-she just told me
about‘it and_other people told me about it. But I-
didn't worry about it cause I didn't see it
happening. If I had seen it happen, I would have

L g
went and told. P ' =
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I- It séﬁhds liketyou'réfsomeone gho'would"tAKe“actién
then. Are there any other things that bpther;yout
. vdut'ih the world? |
'iG;Drunk driving. |
I- What worries you the most abbut_that? -
7G-ﬁike if you're out in'fhe car and you're drivingv..
‘around,'and-you see_Soméonebswgrﬁing around, thafl
'.§éarés mé...céuse mylother grandpa got killed by a
drPnk dr%ﬁéf. | | - | |
1I- Sé thét‘é hgppened to someone in your family and you
; canﬁreally reiéte to the‘p#obiéﬁ;f
7G-Yeah, and my aunt drinks too muéh,»she drénk too

much and last month she died cause it ate up her
~ e e .

liver. A
I- So;in youf‘yoﬁﬁg iifevyoﬁ've:actually seen what tbo
much drinking and smékingbcén do ta‘people.
' 7G-Yeah. | '
Comments on stéreotypihg/pfejudice
I- is there anything else you'fe concerned about ih the
world? ' ‘ |
: éE-Illégal aliens.
I- What qoﬁcerns you about them?

8B-Down in Florida, there's all them Cubans down there.

I- Why is that a problem?

8B-Cause some day I want to go there on'vaCatioﬁ and if
: “ "

there are-a bunch of Cubans there, I wouldn't trust

‘em.
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I- Where have you aotten your informatlon about the
Cubans in Florida? w ‘ éﬁ

BBéThe news ano my dad.

I- Do you think it's really that bad?

8B-No, but you re better safe than sorry

I- So because a certain group of people live in'a
,certaln place, that_wou;d_make you not want to go

there? .

. 8B-Not really. B . ,‘ '

PR

I- How could you get over those feellngs?

BB-Not go there. h

I- Would that help youisee how it really is?

8B-No. u

I; How can you make sure for yourself that that's the
“situation down there?. g

8B-Go there. |

I- Do you thlnk you'd be taklng a chance if you clid’>

8B-Not really

aor

Comments on murder/kidnapping

I- 1s there anything else you're worried about in the

\s* world? _ a :_ . ' 4

'éd-ﬁurderers; CagsexI m scared it's going to happen to
me and somebod¢: in my family. o o

I- What's the higcest thing about these murders that

bothers you.

o
e
L
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9G-Well the~kids.- Because they should know not to go
into a car with a stranger or a friend either,
because they might try something on you. »

I-‘So you' re concerned about just the kids o;§all
people ‘this happens to. B 7i‘ ».A"

'9G I'm’ talking about all people. I'relheard about
grown-ups getting murdered and stuff too..

I- How can we as a country, get together and do

something about this?

9G~-Well, if we all get'together or something, we could

———a— "

" fight it. Or just do something with the people who.

murder other people.

I- Something stronger than what's being done now?

9G-Yeah;;like'hang"em or somethingé

Comments on divorce - ,

- I- Are there any things in the world or in your life

‘ that bother you’~

IOB-Well my parents, they just got a divorce and you
just never know what's going to happen.

I- Is this something that just happened recently

10B-I think two years ado.

I- How‘did you feel when it first happened compared to

how you feel now? ' . .
lOB-Shod&ed. _
I- How did'you work through that?
"10B-I just got used to living with 1t then my mom. got -

remarried and that helped.
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I- Have you lived‘%ith yourino{her all along? |
lOB-No, every other week. g‘ -

I- ' Is that hard, going between two houses\gvery other
week? | , ' ’

10B-No, ‘I think that sometimes it's a little better
cause at my dad's house that's on a lake,‘I get to
fish alot, so that!s a-real'benefit., At my mom's
house I get ‘to run around alot so that: s good ‘too.

I- so you re kind of getting the best of both worlds?
.Even though.it‘was hard at first, you're finding f
good things about your situation. | o

10B-Yeah. -

' Positive Thirgs About Social Studies

. - ' C —
In an attempt.to determine the relevance of the social
studies program to the students, they ‘were asked during the

interv1ews to list as many positive things as they ‘could ,

about it. Table 12.displays what the students liked about

their program and numbers indicate how many timé% an aspect
of the program was.mentioned, . The total numbeerf
partioipants was nineteen. It should also be noted that the

social studies program did not include a social -issue,

problem-solving component. v



-

Table 12 , . '
Positive Aspects of Social Studies

- Number of students

wildlife films

Aspect - , - naming the aspect
Medieval Tournament o - SR 7
. ancieht history‘ | 6
pfoiects 5
. famous people. 5
working for points 4
country;réports- 3
the teacher ) 3
Age of Discovery 2
looking up answérs ih the book -F\\ 2
- Renaissance " 2
reéearchv 2
réviéw game 2
.differences in the past and present 1 &
éigqusioﬁg 1
future report . 1
small group work . ‘«‘ 1
_tesfs | . 1
wars E S

Al

C
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The 1tem listed most often as a positive aspect of the -

'soc1al studies progranm’ was the Medieval Tournament This

~

~was a unit 1nvolv1ng actiV1ties, choice assignments to earn

ranks, studies about the Middle Ages, and culminated with4a |
day of contests. Many of the'Etudents mentioned the idea of-
11v1ng the experience during this unit and wished more of
their history lessons could be learned in this manner
Anc1ent history was a positive aspect according to six
students. Most said they enjoyed learning about the past
and saw some value in doing so. Making model’type-projects
was mentioned by five ‘students who liked them because,it
gave them an'opportunity to get away from the book and it
_was~fun. Thosewstu4ents who spoke pos1tively about famous
people from history gave reasons such as how they got people
together, the powerful things they did, the recognition of
fachievement and their inventions. One student enjoyed
doing a report about the future, his reason being that he *
was able to'use‘his imagination. "' .
Results ofithis questioning revealed that all of the
students had difficulty coming up*with. more than one or two

positive things to say about ﬁheir social studies program

"It was also apparent that most of the aspects mentioned had

been those studied at the end of the year %hen the

jinterviews took place.
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t they felt

to be negative aspectsgovf ‘t,heir socual(@tﬁdies* ogram. )
fTable 13 displays what students dislike about _ sqgga studies -
I . |

i' "-y
and numbers indicate gow ﬂhn ‘ w&s

g times a negativ : ¢

sy - X
mentioned. The. totaIUh«‘_' 'm @naneteem.

9 ’i’i‘(«» -

Reading the.book~wa' "epmost disliged thlng about -

o NV--M- . ,-.‘» w

social studies according to half of the students. Thoqu
most recognized therneceSSLty of hav1ng the book -as a source_u
of 1nformatlon for their studies, nearly all said it Was @ ;
mboring. Tests were another aspect of the progrgm diSliked
by over one fourth of the students, One student'mentioned _
that he did not like_test»review games_because he saw‘no
purpose in taking a test after showing you Knew it all
during the game. 'He,feltuif a test was necessary, there
should be no review. Two of the students pointed out the
fact that there was too much repitltion In social studies
programs year after year, a pointﬁﬁlso brought out in a
“study mentioned in the methodology chapter. \ .
| It is interesting'to note that some of the aspects of |
the‘soc1al studies program viewed as p051t1ve by some
students were viewed as negative by others. This
information helps to emphas1ze the dlfficulty teachers face

in designing programs of any kind that meet the needs and

- interests of ail students.



Table 13 o 'g_ _
Negative Aspects of Social

121

Studies_;‘

Nuhber'of students

Queeh Elingéth I

questions from the book
reviews for tesﬁsﬁ'

the teacher dcesn't like me

vocabularies

writing about the future.

Aspects; naming the aspect
reading the book @ ’9

tests - 5

' dittos/worksheéss ! é%
reﬁétition each year é N
borihg movies : i. -
Age of Discovery 1

history 1

.ﬁot eﬁdugh information in the bbok' . >{

" . packets ‘
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deas for Improving the Social Studies Program

The final question asked of all nineteen students was, Me

Sy
A

"How can teachers improve their social studies program in-
. order for stude€nts toﬁget more out of it’" Table 14
displays the students' responses and nu&bers indicate how
many times a response was given., The total number of
participants was nineteen. .

This question evokeﬂﬁinfogmation"in support of' a more
student-oriented-approach to social studies‘ Most of the |
students mentioned the positive aspects they brought up
previously, but in addition, the following suggestions were
made: discussions about current events including soc1al |
issues, talking about more’ relevant things, higher interest
materials, and getting away from’consta‘ply using the book.
The suggestions%made by the.students also lent support to a
major bremise of this study, namely that more interest-based

learning needs to occur in a social studies program at this

grade level.



Table- 14 | E B

‘Ideas for Improving the Social Studies’Program

— & :El' o # of students
Aspects = o S ~ 'making suggestion
activities to live the‘experience 7. _ g%%
discuss curreﬁt events _ . 7.  ,3 " - “ 8
projects B - : " Sy ) -

. talk'mogevabout'things we kﬂow\ LT 4 .

. films of interest - | 3 , k :yﬁ
have questionf;as YOu go along | 2 o : : 2
point systens e 2
talk apoﬁt‘wars ' ;”\\\ "v | 2
yeaf41ong class project.' u 2 o
‘don't‘use the book so much. , AN 1
gameslﬁo learn things ' 1
1;arn one vocabularybw§¥d'at a time. | 1
no dittos when you know the stuff 1
read out loud _ o 1 J
relate things té the past bettér 1 ‘:
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Ei l’Phase*of-the InterViews ‘ ' N ’ ' e

Nine of the students part1c1pated in more exten51ve

vinterviews ‘that asked questiéns requiring reasonlng,-T
observation, and determining solutldgs _ The nine students,
- as rated by their teachers, were d1v1ded 1nto the follow1ng
; three groups: low, average, and'high ability. There were
three students in eaeh gfbup;'iIn reporting the results of
';the questioning, each student has been identified with a
number (1 9) and an L (low), A (average), or H (high). '

N . :

‘Reasoning . . L \
Each student in the subgroup of nine was asked to
answer the.ngstibn, "Why do you have to learn social -

-~ studies?" The ‘reasons areﬁg

i-L$§§ don't understand why  we learn it. Why de~wel
need to iearn.about the past? I want to learn
about now and thé’future.

2-L I don't know.

3-L History, seAyou know whatfhapbened in the worid,
: : : O B .
4-A To learn the history of,&he world and how we got
to this point. »
5-A I donii take it, they chodse it. It's to teach
ﬂhistory but the book's not from youf v1ew, 1t'
from thegyriter s v1ew..‘The teacher-interprets.it”
and .then you understand it.in your own mind."

6-A Why do we have social studies?_'I don'£>understand

why. ¢

8% -
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7-H To learn from history, like wars, so things don't
happen the same again. So we can make changes to

overcome it.

—_—

~ 8-H To know more about history, know why it happaned
so it doesn't happen again. A ‘_f/
9-H To show kids how hard it was to live way back when

and how good they re living now.

40 ~ A .
The students were not asked to expl in heir reasons B

beyond what they stated. ’. question sought

' Yesponse and nothing more. ~Of the seven student% who gave .

reasons, all viewed’ soc1al studies from a historical _' -
perspective. The high-ability students differed from ‘the. |

others in that they identified a relationship between the

P

-

past and preSent/future. o R _ e -

. " The two students who do not understand why they take
social studies cannot be ignored.’ This is a problem in
itself. How‘can‘students be inua*requiged;subject area that -
they cannotvseeias purposeful? 'Is it the fault of the
student, teacher, systen, orfallythreeéc Tt is an alarming
thought that‘if this question'could be asked to ninetyv
students, it 1s possible that twenty would not know why they
take soc1al studies. '

4

Reasoning Through Observation - . .

Following a brief conversation about observing how
different students participated in class discussions, the

nine students were asked the following question based on -
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theif observations,’"Why don't some_kidslparticipate in
class disqﬁssions?" Their reasons were:

1-L ' They don't like social studies.
2-L They're tired of school work.

3-L. They're boted.

"~ 4-A It's‘not.cool to leatn;

5-A . They yant attention. *,ty‘ . e

6-A Ttey'justfdon’t care.ebout”anyehing;
| ' 2 | é[\

7-H They.don't want to learn. hey're not interested.
8-H They don't .have learnlng ablllty, they want

| "attention. - - . " ‘

9-H The way they iive at home, the way their parents -

are. : ' ' o

“A variety_of reasons emerge from this question and
range from simpyistic answers at the lower end to more:
1corﬁplex reasonihg_Qt'the'higher~end; Attitude and valuing
are also apparent in the students' responses.';:iIt is
interesting to see how the students view each other end how
. their teesoning,is besed on observation and experience. It
~would be of further interest to determine how many base ,
their responses on observing that type of student and how

. many base thelr response on being that type of student.

. . ;
Determining a Solution . igt«A‘

7

To determlne how the studeggs would solve the problem

of non-part1c1pat1ng peers, they were asked the following

.- N

/ﬁﬁ-%
£
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question, "How can teachers get these students to

part1c1pate and become 1nterested in class discussions?"

Their solutions are:

1-L Split kids up into other classes.

2-L Split up the talkers in class.

'3-L Just tell them to participate and if they don't,

send them to ISS. (in school suspension)

4-A Teachers'shouid talk like kids instead of elwaysf
.iusing proper grammar, get_nore‘on their level,

et

it

SIA Emberrasss them or send them to ISS:to think about

RV

e 4 . St S
6-A Find the&r”interests, like dodthe history of roch
"~ and then they'il find- other thinosﬂ
7-H"Do'more things that.they are interested in. - .
8-H At the beginning of the year give them choices of

things to learn.

e

- 9-H Ask them'questions, force them tolbe:involved.

of getting students to participate. The avefage'and higher

‘:_/}. . \

S —————— . .
Students at the lower end and student 5~-A tend to use -
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punishment as an answer without actually solving the problen‘

- abillty students come closer to solutions but most are:

i’s1mply steps toward solv1ng the problem. U If the responses

of those five students were combined however, they would

form a viable solution.
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It is apparent that these~studénts are observing their
classmates, can recognize problematic situations in |
.classroom’structure, and'oan-generate ideas toward solving
':those problems; EYFn the idea-of removing studentsﬂrathern'w‘
than getting them to actively participate is seen as ai
realistic solution°by some - as they see this happening in

their classes often enough to recognize it as a way. adults

solve a problem.

Choosing a Theéoretical Sooial Studies Program
" The final task for the nine students involved making a

.'choice among three types of theoretical social studies

programs. The task was divided into two steps. A

In the f?rst step, the students_wereAasked to make a
choice betweenftﬁbfprograms. bne prograh;wa(,based on-a
textbook thatnwas read daily, utilized_worksheets and tests,
"and had little or n\_discussion. The other program did not
“use a textbook, centered around discuss1ons of problems and

concerns generated by students, and 1nvolved current events

‘and social issues. S .o

.-
-l

Students are designated by their number and-letter from
the preceding results._ Results are:
Taxtbook class 1-L, 4-A

Discussion class . 2-L, 3-LL'5—A, 6-A, 7-H, 8-H, 9-H

The students were then offered the third ch01ce along

with the original two. _The third choice of a program

e
combined the tethook approach with two or more days a week

i
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devoted to discussion of problems and issues relevant to .

 students. Results are as- ﬁollow'
Textbook class 4-A ,.Vi'

3 .
Discussion class 2-L, 6-A

Combination class 1-L, 3-L, 5-A, 7-H, 8-H, 9-H

Three students stayed with their original choice but
six changed to the third choice. The-main reason given for
the choice change was that the students felt they would get

more out of a class that offered both approaches. Student

4-A stayed with the

discussions. Students 2-L and 6-A stayed with their

original choice because t%ey did not like reading from a
i

book and talking about th

' appealing to them.

Though the number - of students participating in this

’

task was small, there is a. strong indication that there is a
- need for alternative social studies programs within schools
that prov1de different approaches to meet the needs and

rflearning styles of the students. The results also prove

encouragihg in that the majority of the stud@htsado want

;;programs that 1nvolve discu551ng tOpiCS‘Of interest and

¢

'relevance to them.

lixtbook class because of a dislike for

s they felt were important was

© 129 -
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Phase II o : , ) |
As'stated in chapter IV, Phase II was developed'on the .

basis of information generated by the students in Phase"I.
The intent was to examine the social studies program from

‘it.the points of view of hoth sé%aents'and teachers to discover
any discrepencies between what students remembered learning

\\«and what had beenrtaught by teachers, between what students-

A were interested in learning and what they were being taught,

andibetween what the students were interested in learning
and what their teachers felt they were interested in
1earningf | - : - o -

Two checklist surveys were administered to students and
teachers in Phase II. In the first survey, students were
asked to check the topics they remembered learning or‘ |
talking about and the learning methods they used throughout -
the year. Teachsrs'were askéd to check the topics they:
taught or coveredland,the instructionai/learning methods
they employed throughout the year. - ' ' E /

The second survey asked students. to‘check all topics
they would be interested in learning about in social studies
and the learning methods they felt worked best for them. -
Teachers were asked to check topics they fe%p’thelr students v
would be 1nterested in learning and the learning methods
that students preferred. Both surveys contained the same

list of 22 standard curriculum topics, 24 student-generated

topics, and 16.. instructional/learning methods.
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Thehtotal nunber of student participants in the first
survey was 133, in the second 141. The surveys were given -
to three classes who participated in'Phase I of the study
and thnee classes who had not participated in any portion of
the study until Phase II.

Table 15 presents data on students' memory for ‘topics
taught in thg&r social studies classes and stgdents'
intereZt in various topics. The topics taught by teachers
varied and ‘had to be grouped separately as: topics taught
by all fourj, by three, by two, by one, and by none of the
teachers. Thé-first column of the table shows the

percentages of students (in the classes where a given topic

s

. was taught) who - remembered studying the topic. The second : i;g}“
*column shows the percentages of students (again, in those o
classes where a given topic was taught) who indicated an
1nterest in that topic’ The third column shows the
percentages of students in those classes ‘where a given topic

had not been taught who indicated an interest in, that topic.



: 132
v

Table 15 : o

Students' Memory for and Interest in Curriculum and

Student-Generated Topics

¥ Taught/ % Not taught/

Topic % Remember interested interested
‘ : “ v v o -
Topics taught by all 4 teachers

_ ' ' -
Ancient civilizations 85 34 --
Map skills - 74 28 --
Famous people from "

. history - C 74 " 40 -—
European his%??} 69 ' 22 ‘ -
Inventions o ‘ s _ :

history ' 65 - 38 ' -
How people of the ’ : . o
past lived 65 34 , -
Middle Ages 61 26 ' --
World cultures 59 17 -

The Renaissance 58 18 -
Age of Exploration 58 33 ) -
Archeology 56 23 B
Current events | 54 53 -
Mysteries of the past 52 55 --
World governments - 45 . 23 -=
Geography 42 18 ‘ -
Technology = . 32 16 ' -

*Terrorism c 26 4 38 , -
X : - 57.4 30.4 . --

Topics taught by 3 teachers
Wars~_ . 64 42 . 23
: Migration of people 51 . 25 .8
" *Problems of our , . : :

. society 43 i 19 13-

*Environmental ‘ . o
- problems 35 ' 24 13

“*How the U.S. deals

with the world 31 32 29

*World poverty: 22 27 19

*Nuclear war 18 ' 46 49
Prejudice and

stereotyping : 12 - 16 24 -
*Drug and alcohol

problems . 9 . 50 46
X N 31,7 S 4 31.2 24.9

R  (Table Continues)
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fTopics taught by 2 teachers

U.S. History . 66

28

42
Economics ' 44 47 24
World religions 44 14 19
*World hunger - 33 36 32
*Peer pressure .0 47 55
— |
X 37.4 37.2 31.
¢ Topics taught by 1 teacher
. ! .

*Crime problems . 30 70 46
*Career education 20 47 27
*Vandalism 12 45 30
*Problems with

friends 3 52 51
X | 16.2 53. 38.

Topics taught by 0 teachers

*Sports issues C -

- *Dealing with problems

at school -

*Fighting ' -

*Death --
*Family problems . ==
*Dealing with 7th

and 8th graders -
*Dealing with being :

picked on -
*Divorce -—
*Boy-girl relation-

ships -—
*How to get along S

with parents : -

Z*Protecting yourself

from kidnappers © -

X B o -

35

55
28
25
25

53

* Student—generatéd fopics,,

133
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The data displayed in the table suggest at least

-tentative answers to the three questions posed in_the
el )
) e . \
" introductory paragraph of this section. Concerning the

first question, "what did students remember compared to what
teachers taught?",4two related trends are apparent.='First,
as the table shows, student.memory was better for the more
commonly taught topics, and worse for the less commSgly
tau%pt topics. Second, standard curriculcﬁ tohics‘were
remembered better (M = 55.9%) than soc1al 1ssue toplcs (M =
21.7%). "It seems likely, however, that both of these trends
are'simply due toathe/ﬁéct that commonly taught, standard
curriculum topics are given more time and emphasis during
the year. 4é?fl |

’ Concerning the ‘second question; "What are students

aﬁ.interestedfln'learning aboot comparedfto what is taught?",

several patterns'emerge from the data in the taﬁle Flrst
there w;s a clear tendency for student. 1nterest in topics to

7 be inversely related to the frequency w1th which those v
topics were taught. Secord 1nterest was generally higher
inﬂtheAstudent-generated, social.issue_topics than in the
standard curriculum topics; this was true both for tobics
that had actually been coveredvln class (Ms = 41.0% and
30.9%, respectively) and for topics that had not been ) ‘

1
covered (Ms = 38, 2% and 21. 0% respectively)’ Flnally,

there was a slight tendency for interest in a glven toplc to
be higher among students .who had actually been exposed to

the topio than among students who had not been -exposed to
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the topic. This was the case both for soc}a&{issue topics
'(Ms = 41.2% and 34.2%, respectively) and for standard '

curriculum topics. (Ms. = 31.0% and 21.0%)

The tﬂdrd question, "What are students 1nterested in
learnlng about compared to,what their teachers” feel they are
1ntere§ted in learning about?", is more difficult to address i
because of the small sample of teachers; The deta do,
however, indicate some awareness on the part of teachers
concerning which topics were of interest to students.
Topics were first categorized as eithkr of high or of low
student interest, on the hasis of a median split. on
average, 60;4%‘of the teachers believed that the
high~interest topics would be of interest to students,
whereas'only 36.4% believed that the low-interest topics
would be of interest to them.

LY

Additional analyses were performed to test more \
rigorously the d}fference between students' interest in
social-issue.topics and their interest. in standard
curriculum topics. Each student's interest survey was

- scored to determlne the percentage of social-issue topics

'and the percentage of standard currlculum topics in whlch
the student indicated an 1nterest The means of these:

percentages are dlsplayed,~separately for thefsix classesﬁd

in Table 16. As the table shows, students in ell six o

classes 1nd1cated interest in more of the social issue *°

'toplcs than 1n the standard curriculum topics (all ps <

.05).' These results are consistent with the basic premise
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of this study, namely that there is a need to incorporate

more soclal~-issue topics and problem-~solving activities of

interest to students into the curriculum.

-

f“ .

Table 16 ' :
"Mean Percentages of Student-Generdted and Curriculum Topics.
in Which Students Reported:an Interest

Student- )
generated Curriculum
Class topics topics Difference N ' F
. " O ‘ 7
1 55.4 36.0 19.4 7 7.73%%
2 51.8 34.0 - 17.8 22 4.31 %
3 42.1 26.8 - 15.3 17 S.71%%
4 -41,.6 . 25.0 l6.6 25 7.11 *
5 37.4 . 16.1 20.8 26 8.76%%
6 34.1 21.1- 13.0 24 7.73 *
_ S _
* p < .05; (** p < .01. %

The final analysis performed on'the'survey wasf to

-

" "determine s udents' interest in learnlng methods. * Total
percentages of students inter;;é;d in particular lea;hlng
methods were calculated and are:presented in Table 17.
ﬁethods'were placed.into two categories;'those more
appropriate for a standardfcurriculumtapproach, and those
more appropriate for a prohlem—solving approach.'rMethods
;.appropriate for both approaches were placed-into each

3§

' Catééory (Determlnation of category was made by the ‘," w¢€

researcher and may be argued, however, based on research ltu“

is felt that the categorlzatlons are valid for thls;study

G
Means were determined for the two categories and shéw a #
higher 1nterest in learnlng methods approprlate for the

problem-solving approach. (Mn for problem-solv1ng approach
(! "
methods = 49.3; Mn for standard-currlculum approa;‘““
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= 34.9.) These reSults.prove cohsistent with the others
determined from the survey Again, results show a need for
a re-examlnatlon of the currlculum and methods used with

3

this age group. To capitalize on their interests in topics

and methods can only benefit the progam and in retdrn,

benefit the students. : . i
Table 17
.Student Interest in Learnlng Methods
Method o % Interested in
**Films ¢ . . 74
**Active experience Y 54
Test revLew games | 52
Work for points N 49
*Weekly discussions. 48
*Year-long class projects 48
*Small oup activities 44
" Projects to make or build 43
Make maps 35 .
Read silently 32
Read out loud R 28
. Assigned reports 28
: **Reports of choice 28
Dittos- and worksheets _ 17
., Chapter ‘tests R 15

Vocabulary lists K 13

* Methods con;?aered more appropriate for the

problem-solving approach. -** Methods appropriate for~ .
- standard-curriculum and problem-solving. approaches.>” _ -’
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Summary and Discussion . e )
This chapter: was concerned withvthe analyses and
reporting of data'significant to the study. Though guided
by the nine researCh questions, more questions arose during

‘the course of the study and were addressed by additional
‘methods. Both descrip;ive and statistical methods were 7
employed in analyzing and reporting data. Tt is felt thatJ
.the number and variety or methods used in this study add tp
vits.validity-andvthat the purpose Was met’in eliciting the
information pertaining to social-issuevreievancy and

interest from the students. The major results are:

PN

1) Students of this age have a variety of questions an
their minds requiring both 51mple and gcomplex answers.

- Their questions also suggest a cohcern not only for
‘situations occuring in their close, personal lives, but for'
those outside of their own "world" that are of a more:
abstract nature.

2) Students at this_age can make a clear distinction
between opposite emotions and determine-a cause for each. §
Happiness appears to, come from togetherness or acceptance of
'family and friends, whereas, sadness seems to stem from
rloneliness, rejection, or loss, and painful or violent
situations. . » _ »

3) Sixth grade students are capable of 1dent1fy1ng problems
‘in several distinct.categories, yet show great diversity in

what they individually consider to be problems in each
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dcategOry. of highest agreement in the seven expanding
categories were the problems of flghting, robbery, drugs,
'vandalism, war, and starvation. students also show an

awareness of the magnltude of some problens hs many of the
-Gsame problems were listed in the various categories.
¥ 4) The results show that the students are capable of
ident‘fyingva problem~in a piotured situation and can
determine a cause for its occurance, but are 1ack1ng 1n
roblem-solution skills most likely due to an inexperience
o with problem-solv1ng activities.

5) Student inteXests vary from group‘activities that

include sports and being with friends and family to more

‘1nd1v1dual hobbies, reading, or watching televi51on Of_
greatest concern is war or the threat of nuclear war, and
vmany are becoming concerned about their future ~Most

kt%éﬁi ividual concerns are as diversified as they are in the

lem listing activity. : e
%Y‘Jln regards to social studies programs, high activity
units rank'high;;t (37%) as a positive aspect and reading
the book ranks highest (47%) as a negative aspect‘in the
opinions of the students. Suggestions for improving social
. studies programs show high activity units and discussions of

current events ranking highest (both at 37%).

7) Using a sample of nine students, who were given a choice

«4

-

of three programs to take (a textbook approach class, a _
“social-issues discussion class, or a class combiningfboth

approaches), 67% stated that they would choose the class
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:nsing both/anproeches because they felt they would get more

out of it. . - ¥

8) The results of the surveying 1n Phase II of the study

‘produced the following trends.

a)

b)

c)

d)

e)

£)

student memory is better.for commonly taught,
standard curriculum topics.

Standard curriculum topics are remembered more (M =
55. 9%) than social-issue topics (M = 21.7%).

There is a clear tendency for student interest in-
topics;to be inversely related to the frequency with
which those topics are taught.

Interest is significantly higher in social-issue
topics than in curriculum topics (all ps 5 .05)%

.

There is a higher preference for methods approprlate

‘for the problem-solving approach over methods more

appropriate for the textbook.approach.
The social issues of greatest interest to the entire

sample are: peer pressure, problems at school,

~dealing 7th and 8th graders, being picked on,

boy-girl relationship, problems with friends,

problems with parents, drug and alcohol problems, how

Dthe U; S. deafs the world, and nuclear war.

'

Certain aspects of the present results have relevance

to Piaget's theory on stages of intellectuai development.

According to ‘Piaget (1981), children at the ages of eleven

and twelve are in transit- a between the concrete

-operational stage and the formal operational stage.

/



The concrete operational stage is characterized by
children s ability to conSider~both their interests and the
interests of others, deal w1th complex problems or '
situations, determine cause and effect oﬁ behaviors, along
with a decentralization of the thought processes. Children
at this stage however, still need concrete examples and’
experience on which! to base these abilities and thought
processes and show an inability to generalize beyond actual
experience.'

The formal operational stage is characterized by
children's ability to deal with situations beyond the
present or concrete.

Their ability to deal with the abstract increases, thought
becomes flexible and effective, and they can deal with
complex problems'of.reason; They are also able to determine
alternatives to problematic'situationséandkare able to
hypothesize. B »

The questions, interests, concerns, comments, and
cqoices of the‘students in this study' truly indicate that
~ they are in this_transitional period df their intellectual
development as expressed by Piaget. TheregtendS'to'be a

great mixture of student interest and awareness of social

e
~ .

issues ranging: from the concrete, personal e€kperiences of
these children to a developing curiousity and concern for

issues of a broader and more abstract nature. g
3 gy

AN



CHAPTER VI ' <;;

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

/,. . -

FOR FURTHER STUDY
bt *Summary

The purpose of this study‘was.to explore "tne world" of
the sixth grader and discover interest in and concerns about
social'issue54.;It was a further‘intention of'this study to
vdetermine/igwavneed existed for a social- issues,

pproblem—solving component ‘for the social studles program in
ti’the district where the study toak place. . .
_ Starting with the premise of the ultimate goal of
fsocial studieS'being citizenship'education and the need for
more active student participation in achieving that goal, a
search oflliterature began‘; The search uncoveréd a yariety
of eVidence in support.of/the prémise which included a
historical"look at socialfstudies, philosophies and theories
on chlid—csntered learnlnq, problem-solving approaches,
values,. and con51deratioqs for curriculum plannlng The
literature rev1ewed for the study empha51zed a critical. need
O ¢
for more student 1nVolvement and more awareness of students'
pinterests in dealiﬁg with problems of a social nature.
Based on thesegfindlngs, the study was deemed arpropriate
and methodologg was determlned ]
Methqdﬁ‘%sed in this study 1nc1uded direct questioning,

draw1ng}pictures,,brainstorming, interpreting problematlc

situatlons in pictures, surveys, and 1nterv1ews All

142
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methods employed sought answers to nine’research questions

“ that addressed students' interests and concerns ‘in a variety ‘ g‘

of Ways. lﬂl students and fouréteachers participated in the

. . L A A
-study . ' ‘Tﬁnft B 2
5 o -

Data collected in the study yielded a wealth of
information regarding social issues of interest for the
sixth grade level.“ Results shOwed a great awareness of

problems at the more "local" end of the scale, but also a
S R

rstrongly developing aWareness pf soCietal and global B

-problems. It is felt that the variety of methods used in

X

this study was.a key factor in eIdCiting the amount of

information that it did from the students

‘v‘

The data also proVided information that indicated gaps

in the existing soc;al studies program Results wefe

Pl

enCOuraging from the standpoint of the study in ‘that social
issues were preferred by most studentslover curriculum
’topics; yet somewhat alarmingwin\that the‘highest tgtal
student interest in amy topic was 55 percent.

h This study did discover what it sought to; sixth grade
students do have Viable interests and concerns that need to
be incorporated. into programs that deal with social-issue, -
problem-solving actiVities. There-isra- eed for such a

program‘in the district where they att nd school. This

study provides a foundation to work toward reform..
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Conclusions } /

2

This section will deal with the findinés in terms of
the nine research questions raised and cdnclusions for each
ofvthose findings; A general conclusion for the study will

be presented afterwards.

Research Question One:
Why do sixth grade students feel they learn social

studies?

Findings X
The answers regarding this question weré présented in -
Chapter II. Dismal as they were, they weré predictable,
mrief,vand concurred with the fesults Qf otherrstudies that
sought the answer to the saﬁe'question. The majority of the

- sixth grade students felt they took social studies to learn

about the histery or the past, yet few understood why.

Conciusions A

There néeds to be a total reawakening on the part‘of
both students and teachers in understanding the purposé of
why something is learned or taught. The meksage appaﬁsptly
-isn't reaching theSe‘studentsh;or others and it is not their
faul. The textbook approach has a tendency to mask the h
purpcse of particular subjects. In the case of social
studies, hiétory is taking the:place of the true purpose,
ciﬁizenship:education, and as a reéult has placed éocial

studies back into the category of social science. Teachers

&
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need to be made aware of the purpose and then it must be

related to the students. . v R
» ' ) >
Regégich Question Two o . .
& ) o . : ‘ ﬁ
What are the interests of children in the sixth ‘
gradg?i§ . ;%
. < (%]

Findings ,
. Though interests varied, as would be expected, one
-theme emerged; that children of this aée_group prefer doing
things that interest them with friends. Whether it is
sports, éiaying, going shopping, or just relaxing, a friend
or group of friends.makg,:he activity mo;elmeaningful-and
enjoyable. Even solitary interests like ¢ollecting,'model
buildipg, or watching telgvision are hade‘more'pléhsurable
when shared with a friend. This does not imply that all
children need someone all the time (as many expressed a joy

in d01ng things alone at- times), but things just seem better

with a fraend to share them with
%rzzer

Conclusions M

The aspect of companionship Qhen'doing enjoyable’things
can be applied.to many classioom situations. Students are
constantly asking to wérk togethér on particular assignments
or projects. This need is often overlooked by teachers who
feel“individual effort is of utmost importance. Granted,
some situations in the classroom require this, but a

social-issues, problem-solving approach capitalizes on the

1dea that studgats need to work together to find solutions
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in a cooperative manner. Not only can 1ntenest be raised
with this approach it cap also allow furth%x enjoyment to
the task by allowing std&ents’to work in pairs, small
groups, or a total clas;j‘w}‘%b '
Research Question Three

What are sixth.graders concerned about?

Findings ] »

The questioning activity that initiated the study may
hold the key to anweringkthis.v So many personal concerns in .
the guise*of questions'are evident here. The additional
activities and interviews provide 1nformation about student
concerns in a broader sense. . Results shiw that children of
this age are ‘concerned not only about things close-to their
own lives,; but are beginninglto grasp the concept of society
and a world full of problems and concerns that they are
starting at least to think about. Much of their awareness
can be attributed to the media, but the fact that they are
bringing these concerns to school, talking about: them with
others, and expressing their.opinions'about thenm is a
positive sign and an indication of their growth in maturity &£

-

Conclusions

lhese students are "ripe", so to speak, for a
social-issues class. They have SO many questions about
vinportant'matters. Some are full of misconceptions and

others are already searching for the truth. Students at

this age are ready to truly deal with the issues they

..

-~
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encounter every day, their efﬂﬂriencé tells us that, and

many are crying out for this to happen. They show it in
their behavior and attitudes toward‘échool and others. They

~ :
do need to deal with their own problems and begin to see

that pthérs have problems too. The way to accomplish,éhis o=
is to devote an appropriate  amount of‘classgL & to dealing
with issues that concern them." ry : . -

1 . .
Research Question Four $

What are some things that make sixth gfaders happy

and sad?

Findings
Concerning situations where'students felt happy,. most

involved being with either family or frieﬁds. Some .
underlying'reasons for this may be the aspects of
companionship, security, feeling needed, wanted, or~loved,
and 'a simple 2ejoyment element. Students reflect upon good
times and, as was mentioned earlier, those good times seem
to be shared with others. |

| 'sad situations went to the other extreme. Most
students depicted scenes of beihg alone or separated from
loved ones, others took the separation aspect further by
showing violent scenes where pain was.eyi&Ent for an overall

picture of rejection.

]
Conclusions .

-

a
The answer to question four reveals quite a bit about

the lives of the students and can provide insight into .the
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problems children are experiencing and jbssibly not dealing

'%hpplled to the

_.con51der1‘

ke into accoumt
comfort tones for children If a chlld feeis alienated or
rejected in some way during an act1v1ty, the chlld will
reject ‘the activity. Accgptance, being part of a group,
working cooperatively are thlngs that make chlldren happy

L4
and are all components of the problem-solving approach.

Research Question Five o
What ‘'do sixth graders identify as problems in

-

varipuejcategories°

Findings

The students were able to identify a multitude of
problems within each category. They show an understanding
of problems of a morewlocel mature,.as well as societal and -
world problems. The llsts generated by the ‘students also
show a realization that many problems o¢cur in most
categories which indicates that they are aware of problems

at different levels. .

Conclusions |
d The sheer number of problems generated by the students
demonstrates that they are capabie at this age of coming up"
with valid issues for discussion in class. The argument for

implementation of a social-issues class would certainly be



made stronger with the information gainea from this po;tion
of the study. '

The'impact‘of television on the iiveé of the students
needs to be distussed at this point. -Nearly all of the
students expressed an ingérest'in television and it is the
maif® source of theirhknéwledge about societal and world
problems. Thrdugh the medium of television,'children are

“exposed to a wide range of social issues. They are
literaliy bombarded with issues on the news, in
action/adventure shows, situétion comedies, and even the'
carﬁoons they watch; They see.violence, m&rder,Adrug Qnd
alcohol problems, g%use, war, rape, and a host of othefg
‘problems through that écreén. The problem with this is that
they'are onlooker;,'inactive participants who are witnessing
situations that thef may question, agree with, or become
concerned about but can't get involved in.

It is clear that what is on television holds great

'interest for them and it is observable that what goes on in

the classroom does‘not measure up. If the issues that

ihterest them on television‘gan be brought into EPe

Y49

classroom, be discussed and become reality for the students

instead of fantasy, they can then bedome active participants
who communicate on a person to person level, solving

problems and gaining answers together;

Research Question Six
Can sixth grade students recogﬁize a problem

situation and identify its cause.
5
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Findings

Due to the short amount of time devoted to this_portion’
of.the study and the small sample used, it is'not felt that
the results o; the’ activ1ty to determlne the answer to
question six are totally yalid. However, students were able

to successfully identify plems from study prints and most

were able to determine a cause for €he problem. Their
responses to questions asked about the problem situations
were brief and rather simple,Jbut the seeds were there for
further development of problem-solv1ng behaviors. What they
seemed to enjoy most throughout the activity was worklng

with a parner and choosing the study prlnts ‘they wanted to

work with.

Conclusions _ o
With proper methods and materialsﬁ'it i; felt that
sixth grade students are ready to start working with
roblem~-solving activities. They show an interest in..
/ looking for problems and trying to'figure\out why'they
occur. Of utmost importance here is what»was observed ) fﬁ

during the activity, that being, student choice of problems

to solve is key to effectiveness.

Research Question Seven

What ddlsixth grade students remember studylng

A

over the course of -a year’

- o ~']
Vool A8
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Findings

This was another bleak discovery, yet not unexpected
The survey used to gain the information for this question
did have somelstructural problems and was not’ all-inclusive
of curriculum topics. It did however show trends quite
well. It is clear that‘students remember nroad topic areas .
as opposed to'smaller areas within a broad topic.” Through !
quantitative analysis,vit is evident that the more time
devoted to’a particular topic Creates better memory of. it.
Students also appear to remember topics that all teachers

concentrate on, again due to more time devoted to then.

-

Conclusions »

';f:a~subject is to be purposeful»and'the'content pf it
reteined it must be conceptually appropriate to the
students and relevant to their lives. If time is of the

essengeﬂin the classroom, it must be spent on topics that

fW1ll stay and grow w1th1n the learner. Question'eight will

vtﬁ“’ .
address this p01nt further.

4\,;

)4. ".

Research Question Eight

w&at is the relationship between what students are
taught and what students are interested in

learning?

Findings
Though the results of this section of the study are not

astounding, they do show important trends. Students clearly

. prefer topics of a soc1al -issue nature to standard



i . 152 /
curriculum topics. This is true in each of the six‘classes i
surveysd without‘grception. Many curriculum topics that are
2 remémbered as being learned,drop.dramatically when’the_
student interest factor.comes into plaf Again, the survey
"does have faults, but the results are encouraging in that
student interest is found in social- 1ssue toplcs. It is
also interesting to note that those students exposed to
particular social issues tend to have a greater interest‘in
them than those.not exposed. It can be theorized theh, that

exposure to a particular topic can determine interest in 1t

'wheras non-exposure to a topic may hlock potential interest.‘

hgaah the value of the program comes into question with
the above findings. Something is truly lacking in the

E”w‘ﬁsontent of the social studies program if so many students

?ﬁ' égve shchalow ratings to its topies. This'is not to put

on the teachers. Many of. them discuss social issues

T el ARG
. }? P O
K

in their classrooms in a variety of ways. However,

consistency is lacking in their approaches and little time

' is devoted to problem—solving activities. The teachers are

o

also tied to a curriculum that must be taught according to

'student learning objecgfyes outlined by the district. All
€ 4 A

are aware of" the students' problems and make an excellent

I

effort in helping them deal with their problems on a daily
basis. It is felt that the teachers need help and support

in developing a better way. to meet students' needs and the

.

problem—solv1ng approach mlght be the answer to their

\r"?
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‘ dilemne}‘ On the side of the students, developing a program

«

that is releyant for them and_contains topics they are

. interested in would be of great benefit. They show a ////\\\\\

" definite 1nterest and desire to work with problems so again,
the problem-solving approach may be the best and most

"meaningful type of social studies“b;ogram for thenmn.
f

Research Question Nine

What 1nstructlonal methods are preferred by sixth

graders’

\. . . :
Findings , . o ‘
5 - !

The findings indicate that sixth grade students prefer

e e

active experience units, games, discussions, media
presentations, and projects as methods for learning. They
show a low preference (near rejection) for tests,

worksheets, reports, and vocabulary lists.

-

Conelusions )

. The preferred learning methods fit well into a
problem-solvihg approach. Problem solving certainly
includes active participation, discussion, and projects.
Many probleﬁ-solving situations are initiated by a film; a
news report or something else presented by the medi'aT “There
are many programs and videos‘specifically designed’to spark
interest in or form the basis of problem~-solving actiyities:
Simulatioﬁ games are often found in the approach as well,
and even the act of working through the process of pfebiem

sblving can be considered a game. The answers to this final
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research questidn prSmote the desire on the students' part -

;- for a. change in program and do 1ndicate the preferred

learning styles for this aqﬁ group.

General Co usions

PR

‘The findings andmconciusions of this study provide a
well-founded argument regarding the need for social-issne
'ciasses and the problem—solving approach. The students who
participated in the study did so with- enthusiasm and
displayed a cooperative effort~throughoutﬂ They,seemed to
sense a newness -or something on the rise as they worked
through activities. They freely gave the information
necessary to the siuccess of the study and prov1ded insight
V"into their lives, emotions, and frustrations. |
- I often<think of Robert Kennedy when he challenged the

American public with the statement, "Some men'see'things the
‘way they are and ask, 'why?‘ I dreanm things thatnever were
iandwask;"why not?'"
Our job as educators is notuto produce critics who see

“only the negative, are bored With life, and see no purpose
‘'or meaning to the things ife asks of them. We need to
produce the dreameii\ the optqwlsts, the problem-solvers,
and the citizens of the future. We can only accomplish this
by being aware ourselyes of the needs, interests, concerns
and hopes of the children we deal with. If we can provide

them with the opportunities to develop the necessary skllls

_.instill in them values, and allow them ownership in their



-
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educational process we may have Kennedy{s "whyﬁ‘ots" begome
: T g s .

realities in the future. ' o

The social- 1ssues, problem-solVing approach is not the 5: 4
total answer, but within it are the proper me&%s to achieve %'3
more than we are now w1th our young citizens ﬁ&éé (1976) /

has developed a .1list of questions he would ask if he were'h ‘we
3 A
. 5 s {

teacher, counselor, or administrator whp had the .”ff Fow'y
responsibility for facilitating the learning of young

people. They are most appropriate to end this discussion

w1t§%and are as follows

~-Can I let myself inside the inner world of a grow1ng,
learning person? can I, w1thout being judgmental come to
see and appreciate this worlﬁ’5 [ |

-Can I let myself be a real person with té%se young people
and take the risk of building an open, expressive, mutual
relationship in which we bothjcan learn? Do I dare to be
myself 1n an intensive group relationship with these youth’
-Can I discover the 1d\erests of each individudl and permit
-him or her to follow those interests wherever they may lead?

—Can I help young persons preserve one of their most.

Vi

/1,, >

precious posse551ons - their wide-eyed, per51stent driving

,1‘4

curiousity about tﬁemselves and the yorld around them?

A

-Can I be creativé ;n puttlng them in touch w1th people,.
experrences, ?00k5, resources’of.all kinds which stimulate"
their interests?'v -
'-Can I accept and nurture the strange and 1mperfect thoughts

qgnd w1ld 1mpulses and expressions which are the forerunners
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6f creative learning and activity’ Can.I accept the
sometimes different and unusual personalltles Wh1Ch may

.produce these creatlve thoughts’

-Can I help young learners to b%?Q‘

? % 4 ~ }

(é? piece--integrated--with feelings ading their ideas and
. °

ideas pervading their feelings, and their expression<Peing

L 4

that of a whole person?
- If, by some miracle, I could answer,yes to most of
//) these questiohs, then I beligéve I would be a facilitator of 2

true learning, helping bring out the vast potential of young

people (p. 399)} ) . 5

Recommendations for Practitioners

et

The teview‘of thelliterature and conclusions of this
study point to the role qf the teacher as essential’ for
_effective ptoblem-solving aetivities to occur in the.
elassroom. The following recommendations are made for
prectitioners oftthe social-issues, problem—soiving
approach. | |
?\ 1)+ Before implementing a problem—solving apﬁtoach for
. social issues, gain a background for effectiveness by
_‘/) . reading related literature'ahdvtaking classes that "‘ ¥
'{addreSS proper questiOniﬁg techniques, group dynamics,
‘communication~skills, and social and value inquiry. 5
2) .Become comfortable with the ‘approach. ' This involves:

a willingness to glve .control to the students, creatlng

a comfortable climate of open 1nqu1ry in the classroom,



3)

© 4)

5)

6)

7)

{

“developing an understanding of individual differences,

prifenting your feelings as opinions and not facts, not

e,

dominating the problem-soleing setting - become a quide

rathef thap an autog%mous figure. ' L.

-
o

- When developing a social-issues program, first

determine the issues that are of inté&sst and relevance
and that will meet the needs of the stulents who will
participate in the program. This can be acoomplished
through interest surveys, direct guestionlng,

bralnstormlng, or listing activities.

Formulate goals or objectives‘to be accomplished within.

the program based on student'interest and need.

Select content/topicsibasedgon those goals, organize_in.

sequence, and incorporate the issues students have .

generated. Allow flexibillty in the program for issueS-

that arise. from newsworthy evéntg throughout the year'

that students show an interest(in 55;,,"’

1

Employ approprlate 1earn1ng expemiences that involve
strategles f%r problem solv1n',,decision making,

inquiry, and understanding of concepts.' L
R :
Make contlnuous evaluatlons baSed on behavior,

5
undertandlng, competency, values, and attitude.

S

\

S : .
- . o
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eco t s fo urther Stud

~Based on the findings, observations, and limitations of
.this study, the following recommendations are made:

>
1) That a study of this nature be increaséd to include

a number of schools of varying socio-economic

.

levels, both urban and rural to determine if

egsimilar regarding the problems

'genaraggdfﬁy sixth grade students.

2) ‘That a study of this nature be conducted in at QI
least three consecutive grade levels to determine
which social issues are appropriate for stﬁignts to
deal with at parricular levels based on their
interest in the topics.

'~ 3) That a study be done to compare student interest in

topics in classrooms using the social-issues,

problem-solving approach and‘classrooms using the
textboom ap%épach.

& _ ’
"4) That a simiiar study ‘be done. w1th sixth graders in

an-: elementary school compared w1th sixth graders in

a middle school to determine if there are

differences in awareness of problems due to

different environments and exposure to younger

versus oldgr studentsf , \0 ! ;/i
5) That a more refined survey be used-if this study is

v

: replicated. The survay should be of a better

o
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quantitative design utilizing an interest-rating.
scale rather than a cbecklist ;

6) That more time be given to the study. One"mcnth is
not enough time for a truly valid study. More
studen;s can be put through the issue-generating
activities for a more ge\gaélizable study.
Implementation of a pilot program could occur based
on research findings. :

7) It is suggested that at least a total school year
be studied to determine the effectiveness of

working on social issues with students once

implementation occurs.
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Table .18 '
Pictures of Happy Situations
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Depicted

Reason for the.emotion

A baseball game
A teacher and a student
An airplane

At the beach -
Being with friends

Birthday party -
Birthday party

Birthday party

Blowing things up -
Building in space

Drug bust boat
Family

Fishing

Fishing with my dad
Fishing with my dad
Football and money

Going places with friends
Going places with friends
Horse

Hunting

Living with my grandma
Music

Music

Party

Party

People picking up litter
People saying, "Hi!"
Picnic

‘Planes bombing Libya

&,
g
i

It's good to see good
sportsmanshlp

It's good to get in a little
bit of trouble.

To feel what it's like to
fly with my friend.

With a frlend makes me happy.
I like going places and
having a good time.
Birthdays maké me happy.

I like partying, eating, and
being with friends. - .
Because the family gets

>

together.

I like to blow things up. - @
So we can build our own

things.

Miami Vvice makes me happy \
When my family is all

together and not fighting

Fun and relaxing.

It's fun and challenging.

‘I'm happy when I'm with him. . -

Makes me happy.

Being free of everything,
just having fun,

Being part of a.group makes
me feel good.

When I get a new horse.
Because we get food.

It'¥% too crowded at my house >
with four kids. C o
Listening to music makes me o
happy.
My cat played the piano '
before it died.

-It's fun getting ready for a

party.

Because it's fun and there ]
music.

It feels good to see people
cleaning up our planet.
Without my friends, I
couldn't live my life.

When my mom and I are
together.

Getting rid of terrorism.

'0 .
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Playing checkers
o ‘ : b O

School bus going home'
Seeing my grandmother in
the garden
Seeing my mom
Shooting guns
. Space station
Swimming

" Swimming
Three girls smiling

’

Three mdtorcYcles
Trucking .

Trucking
Two friends.

*Two friends playing

Two girls smiling

Two girls émiling

Two kids startlng to play
together

Two people exchanglng money
Two people glVlng presents
Two people in a garden

Two people making new friends

Two people shaking hands

Two people with a gift

’

Showing our power.

Doing something nice with a
person makes me happy.

I like to stay at a friends
house overnight.

" Brings back nice memories

from when she could walk.
Cause my parents are divorced
and I haven't seen hex for a
year.

I like to shoot with my dad

‘\at his place.

~Cause I want me and. my
chilren to live in space.

eI like going swimming.

ecause I like water.
Having good friends makes me

Fhappy.
Riding cycles is Jfun.
- I feel good when my dad takes

me four wheeling.

4X4ing with my dad.

When I'm with my friends and
we don't fight.

People getting along and not
flghting

Having good friends means
alot to me.

Having good friends ﬁo tell
problems to.

I like talking nice and
getting along.

Paying off debts relievbs me.
I like to get gifts. v
Enjoying nature with a friend
makes me. happy.

It's good to see people help

one ancther. :
People being nice makes me

happy.
I like getting presents.
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Table 19 ’ _ , , ;
Pictures of Sad situations .

Depicted . FKeason for the emotion
A boy pushing another boy I don't like to be pushed ¢
: ' around.

A burning building . ‘When my garage burned down.
A‘father .yelling at his son It's scarey when your dad is
S o ' going to hit you.
When you ask a girl to go with
you and she says, "No."
Cause you step in it and it
v smells bad.
K ' . The way people treat the world B!
by l;tterlng
Spending time with someone who

A giri refusing

A.horSe defecating

be

A littéred area

A person in bed K

o v is sick.
A person laughing at another T hate being made fun of or
e . £ - laughed at ..
A stick-up . '+ . I don't want to be robbed. _
An accident A Bashing into a table and -
) gettlng stitches. ‘ -

Being away ‘from home . I 'had to live at my grandma's « -
- for three months.

,Bomhing Libya i‘*°_ We have no right or reason to

B 3

e

’ Ramlly Tlghtlng
e )
Funeral

-,
S

Getting yelled at
Grave .

: o bomb Libya.
Car accident . I hate it in a car acc1dent
Car'accident = . R '-My uncle and cousins almost
- ’ C . died in one. A
" Car.accident - ° - Cause people don't follow.
R ‘ - : rules. .
Cemetary; ! ., . Makes me sad cause someone is
' . dead.,  ~ S
' Cemetary When my aunt ‘died.
Clothes When people tease me ‘about my
clothes. . ;
" Clothes When pébple tease others about
. ) their clothes. _ .
Co¥fin .This is someone deadhglt makes
. ¢ . me sad. . w
Dead or sick people - It's wrong.to tease 51ck
. P - .people. ¥
Death L . Seeing -a dead anlmal or.
' " * ‘someone I know. .- .
Destructlon When things we make ge e
destroyed, Lo

- We never do things together,_

everyone is mad.

I just don't llke 1t when
people "die:

Getting picked on every nlght.

~. It makes me sad when someone

dies.
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Missing my

Nazis killing people
People exchanging words

b\v

mom

People yelling at each other
“Planes bombing Libya

'Shooting an animal

I probably won't see her
again.

. When Hitler kiﬂléd people.

When people say they hate you
and tell lies.

I hate calling names. A

Having to kill to achieve.

When an innocent animal gets

-~ killed.

Shooting people

Skating bus leaving

Someone leaving a house
Someone selling drugs
<

Someone under a hanging box

Space flight

Starving -people crying for

help

‘Two girls crying

Two girls crying

ﬁ;Two girls,

on about te fight

S»Two siblings yelling - o

_Twokpeople
Two people
money = °

Two people

Two people

Yelling at

fighting at dinner
fighting over

name-calling

name-calling

an ump ir’ﬁ,

Because people get killed.
When I don't get to go skating
with my friends. '

When my mom divorced my dad.

When people push you into
something you don't want to
do.

I hate it when accidents
happen. : d§

Because there 11 be fighting

“in space.

The hunger problem.
If anything happened to my ?
friend.

If my friend went away or got g

hurt.

Forcing someone to fight when
- they don't want to. :

When 'brothers and sisters
fight.

When my mom and dad argue. .
Not paying debts makes me feel
pain.

I hate to see people ‘mad at
each other. &

People yelling at me -makes me
sad.’ - ¥

I hate bad sportsmanship

-

¥
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