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- Abstract’
T . e . . - oo , ':v‘ s S - . Cle

h

! By\M A Aldrldg‘e to- educaj;lonﬁn Alberta. Mr. Aldrldge '&tgs the-
flrst\sg,erson app01nted as Superv1sor of Guldance for the prov1nce of
- ' ' : oy :
Alberta. He ‘Was un1quely su1ted for the posit1on because, ,,as a natlve )

p,
.

Albertan and former teacher, he had a profound undersﬁandnag of the

problems facmg educators in a provmee wh1ch was rapldly changmg‘
. from a spar sely populated and largely rural area to an urbamzed
W . Sy . e

-6 5 .
v , . P - .

Th).s study prov1des ~a portralt of Mr; Aldr1dge, the man and an-

'

. O T 'A-~
A‘overVLew of educatlon._ln‘Al.berta 1n~'the. yeATs

»recedJ.ng and dl#rmg hlsw

| tenure ‘as. Superv1sor of Guldance. It dehn ates hrs role in estabhshlng

L

: : . e
guldance and counsellmé servxces for the stucl,ents ¥ Alberta, 1n

” o (“’ Lo k NN
developlng curr;culum, ‘in: educatxng educators, and in ]:égltxa:nlmng and

profes-s‘rO_mal;z;’ng th_e guidance" moVement. Thls stud,g alst‘démonstrates
v ' . U

Mr. Aldrldge s comm1tment to commumty invol*orement ‘in educatr\n and
- - . ‘i‘ . .

\\\ . : . &

/ .
the school's 1nvolvement 1/h the comn‘numty to prOV1de spec1a11zed
Wi ) )

i
TR

~

' serv1ces as the need for them emerg(lé G

Io
R v.‘

The ph1losophy of and contr1but10n made by Mr. Aldr1dge are

- . A . -",-:;

e, in Alberta released in. 1959 and 1972 respectwely. NS

¢ Appendlces 1nclude the edlted transcnpt of an 1nterv1ew w1th

(.._.

Mr. Aldrldge in: 1979 the sumxpary and f1na1 exam1nat1on £or the

HERN .
e

4. . ' _
The purpose of thls stud‘y was. to document the contrlbutionsmade t

)

1ndustr1al soc1ety Hls contnbutlon is set in the context of that chan’ge. '

analyzed in relat1on to the reports of Royal Commls swns ‘on. Edﬁcatlon o

3
A
{

LA
R
8
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Although gulda \ce and counselhng are now genera.lly 1ncluded in

mog;t school programmes Van Hesteren (I9?’1)\dlscovered that many

°

eduqators are not aWare of ’ehe phllo soph1cal and hlstoncal foundat:.ons"" ‘

‘ of the movement In parflcular

Q

'gradua'te, 1nc1ud1ng doctoral level d1d no have knowledge of the . \

. . . : o~ TN . : .
contr;butmns of slgn1f1cant theorlsts and pracv'tlohers of the professmn

"
"y . . NS . . . . .

‘ tb Wthh the students, themselves were cio\mmltte - They lacked

\
N

. .':knowledge of European and Amer1can trends wkuch had a profound

of the guldance and counsellmg movement 1s essentlal 1f one :t" gomg to

o understand such act1v1t1es m the context of the whole educatxonal'

_' bprocess and '1f one 1s, in fact g01ng to 1ntegrate it 1nto educanonal

: thedoryv and- practrce;‘ S;ch knowledge aIIOWS the counsellor/gurdance
v' 'y'worker to have a .clearer’.understand\lngof hls role in and contr1but10n
to educatmn and to be able to comrrfunlcate effect:.vely andconfldently R

g wz.th hls colleagues and w1th those outs1de the professmn. Addltlonally,

movauon only comes out of a profound k.nowledge and clear under-
standmg of the past. Wlthout such under standlng, we are unable to o
modlfy and bulld on the expenence of those who have gone before us..



- To thls Qld Van Hesteren (1971) surveyed the h1stor1cal fou.ndatlons of

v

':the gu1dance movement in Canada and Borgen (1 97 ) dehneated the

B T

‘. . ,,"n‘

'_foundatlons of measurement w1th1n gt.udance. However, educatmn 1s

BN

A .. : . - - . N
- . ‘.“ } . - . . E -

v ent in tha>t.'particnlar 'pr'ovince.. . This is not to deny ‘the'"
"i’mportance outside fn.flue‘nces hut it is'toz-recogni"z'e that 'such lnflu- ‘

Sy o

' ence_s alre’rn'odi iey to best serve the needs of the people of d1£ferent

'.re‘glons. Larsqn (19, \ reportedonthe,contr1but1on f H R Beatt1e,
o - \ AN . {0
fir'stv"'dire'c‘tor of gui_danc'e’

\

_ﬂr the provmce of Ont Fio.. It would

' therefore appear necessary an

N . ”>:-'

| ‘,that molded the development of cou

- . ‘.

e111ng and gu1dance and to stud3r the

v ‘contrlbutlons of the man re spons1ble for,fstructunng and leg1t1mlzlng

those serv1ces in Alberta.

~-a,-""

-

Mr. A, A Aldr1dge to the development of the Guxdance vement in Y
;Alberta. Mr. Aldrldge, as the f1r‘st Supervz.sor of Gu1dan‘ce f&the \-.‘
k "Iprovance, DWas re spon51b1e for 1nst1tut1,ng gmdance and counselhng
services thr‘oughoutthe provrnoe. In addlt1on he made s1gm.f1cant ‘/" /

. contnbutmns 1n the area of curnoulum development and through com\- .

h

| 'mumty invo'lvement'. "EPa‘rt’ic_ul‘ar. at_tent_ion wflll' b‘e glVen'to Mr;'_ -Al_dridge;.._

~as a person. He acted out of an enduring love of learnin‘.g“ahd commit- -

‘ment to &ducation and comrnun1ty that is reflected in what he .

pprop‘riate to as's‘e s,s* the un'ique fac‘tors.‘

b

‘}mder prOV1nc1al' Jurlsdlctlon andfjeacgr'provin‘ce Vpre sents. a unique s-'e't of -



) v v [ .
A | LT e .
,\ « | _’* . . ’ . . . R | o
| - ) | | . ; E ol - B
.'aecompli'shede ST AT - )
- ' o e e - S e

Because Mr. Aldr1dge was born and recelved most of his edu- Do
: cat1on in Alvberta, he had a good understandmg of the forces ‘that shape '

d o - .

hfe in Alberta and of the challeng’es that face the educators of a’ d1verse

and sparsely populated prov1nce undergo1ng rap1d change. .
S It is hoped that thls th'eSIS, by studymg Mr. Aldridge s work to o
- ‘ -y Y\‘

prov1de gmdance and counsellzng opportunltles to all students 1_}1 the

¥

) 'prOV‘i'nce, WJ.ll prov1de the reader w1th an understandlng of the evolut1on :

-
\

'of the guldance and counselhng movement 1n Alberta. Although an

‘

. ‘attempt 1s made to set the developments 1n the context of general
. : IS

- .
R

\‘developmental trends in Canada, the ma1n focus is the urnque sét of

-factors that characterlze progress in Alberta. The reports of two ‘

eN . oa .'4""-
-

_ Royal Corﬁ/mls s1ons orgEducatmn in Alberta, the Cameron Commlssmn

'i‘Reports (195 9) and the Worth Commlssmn Report of’ 1”972 are analyzed .
, &

1n ‘an attempt t‘o assess the s:.gmfmance of Mr. Aldr1dge"s thoughts and .

contnbutmns T e e D v

* l\{eed.‘for th"e'Study".' T S PR PN

It would appear that in any f;,eld of hurnan endeavo’r, "in order to o

-~ . .
] . ' P

B _'fully\understand the practlce of a part1cu1ar movement m hlstory and to
T

~

| ."understand the thrust of that endeavor one must understand the
e 'found‘mg pr1nc1p1es and practxces. ‘ Van He steren has’ shown that we do SRS

' not have a comprehensnre u.nderstandxng of the develbpment of the
j ‘-»gulda.nce movement in Canada. An overV:.eW of natmnal trends can |
o only suggest the 'vanatlon at~the provmc1a1 leVel. It wo,ul'd seex'n thé:t:. '

e



even as p?st development represents regional uniqueness, so will

. b ' o / ’
. future development. That is to say that an understanding of the develop-
‘- : . : i S ' ;

- . . o . . 1,'._.;",7 »
ment of educational endeavor in Canada overall or Ontario or British

RN

Columbia in particular cannot give usa full under standing of such

development in Alberta. Similarly, future development will be shaped

-e

by similarly unique conditions.
_ - Mr. ‘Aldridge was chosen because he was one of the first men to

work for the institution of organized guidahce and counselling services’
throughout a province. He-also worked for the recognition and
" .enhancément of guidance and counselling services tk{xrbughout Canada

.and the United States. In addition, he was an ed\icatof in the truest

" . _séx?e_gf,the'wo'rd. He taughf\‘school, developed turriculum and trained

'
Lo

teachers and counsellors. His stated \philosophy of education indicates

. .- . . ¥ a .
¢ . .

' "a‘"I‘nan-'\'Yho saw beyond his time. " : . o

e ]

-+ By studying Mr. Aldridge's career, .we can become aware of g

changing pérspective in education in general and in guidance and

..  counselling in particular. ‘;We can gain an understanding of the

educational .c'halle‘nges in a province that is both traditional and pro-
gr’es:s.i\}e, and urban and rural in times of rapid growth and change.
’ r-4 . . . , ) » . .

Oniy in understanding the solutions of the ‘past, can we seek viable

~

+

* solutions in the present and fqturé that do not duplicate past solutions.



Sourceé of Inforrnation

The background for thls study was estabhshed by surveyxng
‘Reports to the Alberta Department of Educatmn for the perlod of 1934
to 1965 and by researchlng ex15t1ng studles into the hlstory of
counselling and guidance in Canada. Several inforrnal,' personal inter-
views were held with Mr. Aldridge. From this background material, a“‘
list of q.uestions' was prepareti w_hieh serveci as the basis for a formal
- .intervievt/ (Appendix A).h In addition, Mr. Aldiridge provide:d me With‘
course notes and reports that he had written. Intervi»ews with his
. as sécia'te skin t.he Department ~.of'Edu¢:ation\gave .me some sense of

. Mr. Aldridge, the man.

Delimitations of the Study s ]

This study concentrates on the contr1but1ons of one man to the N

.l..: s

gu1dance and counsebhng movement . The main fQ.CllS is on Mr.
Al‘dridge's work in this area and his personal views. The study is not
intended to g'iive a comprehensive account of the development of guidance

and ‘"c'ounseiling in Alberta.



v ) _ Chapter I1 .~ -

The Tenor of the Times.

Every child is entitled to the groundwork of a thorough

¢ —

educa‘tion .. Education is n’ot' a'means of livelihood - it is

a means to life . .. (it) is'a self- developmg process

(Alberta Department of Educatlon Report’ 1934 p. 113)

¢

To gain a full understandmg of an emergmg movement or trend

in actlon we must understand the forces that underlie it and give it

7 :
1mpetus We must therefore examine the "'spirit of the times'' or the

- "Zeigeist"which gave rise to it. This sectlon will examine those

' B

streams of thought and practlce 1n ‘the economic, social and philo-
sophical spheres on whtch the guidance movement in Alberta are

founded.

Throughout the flrst .third of the twentieth century, Canadian '\
\educators acted to refocus the emphasls in educatlon. The plragmaﬁc
philosophy of John Dewey, as well as increasing-industrializgion vand
}u:banization with a concomitant increase .in leisure vtime, a dev‘etlop-

L : N : 0

ing awareness of individual differences:and child psychology, and a
. \ L
growing commitment to education for democracy‘ and free choice, weréd

among the factors that contrxbuted to the.increasing concern that
educatxon be more than formahzed mstructxon and memorxzatlon of

academic content. The need for an 'approp.riate vocational choice was

also noted:



ty
" To find out what one is fitted to do is the key to happiness.

Nothing is more™ragic thAn failure to discerr one's true

bﬁéine ss in life, or t-o'fi-hd that one héts drifted or been
forced. by ;iftumstan-ce into an uncongénial célling_.
(DeWey éitéd in 5V_éli;.H¢stern:; .197,1,‘ p. 70) |
During the 1930's, Afbevrt;/'moved to ther foref;"qnt’ of the "pro?
.gressive :’educatic?n ﬁQ‘overr‘)entv“ "1n Cangda,‘. and indec‘ad“byil 940 waé
: con.'sid-er'ed by some "..second to \}ery .fe_w in zv"’n'nezb'ic:a"‘I (Smith cited in

. Wilson, Stamp & Audet, 1970, p. 375).
Co’mfnuni_ty participation in Alberta, cur riculum development had

been .‘initiat‘ed by the UFA government whic came to office in 1921.

By 1924, a curriculum committee "represehtative of farmers'’ Qfgan-

izations, women's organizations, labour, trade and commerce, .

¢

trdstees, teachers_ and other groups anxious to assert themselves''
(Phillips, 1957, p. 443) had been established.  The committee feCOm-f_

mended a more general and practical course of studies including art

and music appreciation and provision for inclusion of courses of
"local interest" (Ib1d » p. 444). Technical and prag‘gical coufses
(such as typing) had been introduced in 1913, In 1929 the Calgary

T‘echnic\al' High School opened for students who did not succeed in aca-

by .

demic courses. Major changes were recommended by the revision

. ) .. ; b‘\ . . '1 ) W
committee established in 1934, _w}_ii;h had as its task the development

of a more liberal educational experience that would provide a foun-

‘dation for both '"making a livelihéod" ‘and "p’foper erijoyment of leisure



.
‘time.
In'»1935,' the new'prOgram of studi_e‘s, using the ' enterpr1sp

approach" developed by Dr. Donalda chkle, was 1ntroduced on an exper-

1menta1‘bas1s into some Alberta elementary 's’chools.’ -lt ‘was taugh_t by

o

teachers who had re ceived training in the newlmethodolo‘,gyh. After

- reorgamzatlon of the school structure xnto elementary, 1ntermed1ate 5

Ls SN . =~
$ -

and hlgh sch’o’ol categorles in 1936 the nesv program of . stu'diesﬂwas
T offered on a prov1nce-w1de _ba51s The goals forgqulated were:

LR 4
.

to. promote for the student an’ understandlng of human re-

L&

’latlonshlps, and attltudes of 1nqu1ry, cr1t1ca1 mlndedness,

tolerance, resp’on’sibility, ;creative_expression, self— [
cult1vat1on and a w1lllngness to co- operate.

(Wllson et al, 1970 p. 376)‘

It was hoped that these goals would permeate the 1ntermed&ate and hlgh

' school currlculum Dr. M. E Lazerte noted three main thrusts

- "'1eaning by 'do'ing, chilld 'i'n"tere'_st'and social _trainin-g" {Ibid., p. 377)'.: '
Indeed, formal educatlon was v1ewedas maklng a s1gn1£1cant contrlbutlon-'
to the total hfe proc.essbof all students In 1937 Dr. H C. Newland |

dehneated the funct1on of the 1ntermed1ate school as a preparatory

[

school for pup1ls who will proceed to the high school" but at the same
= : { :

" time ... a 'finishing school" for pup1ls who ... are unable to advance
beyond Grade IX'" and which enabled "'pupils who leave schoaql to do 50
with a sense of ‘ac'complishmen’c” (Réport to Alberta Department of*

Education, 1937, p. '17).. .The hope was that the vocati'on_al courses: '



4

Jcould be glven 1ncsuch a way that the student Would gam the "soc1al and

' ethxcal values” of a general educat1on. In 1940 “Dr. H C Newland

stated in hls report to the Alberta Department of Eduoatmn

\ B

Here agam the quest1on of obJectlves wa's raleed Are shop

courses to be con51dered vocat10na1 or educ&{aﬂ:e‘? A

<
o . L

» '~ majority of the teachers favoured the view that the 1deals,
attltudes and hablts engendered by the courses are of

L , »
greatest 1mp0rtance: the Vocati‘ona'l_v/a@ of the 'cour'se s -

‘is se’cond'ary and vinc1dental (Report to Alberta Depart- o

’A{ A

rne_nt of .E_'ducatlon 1940 p 20) C T S

'.‘_Generally 1t was hoped that the 1ntermed1ate and se. condary educanon

curnculum developed would serve the needs of a broader range of

N

students and would prov1de them w1th the prerequlsrtes for a sat1sfy1ng

N soc1a1 and personal 11fe 1nvolv1ng contmued growth and d@elopment.

: : | 4 _
W1th 1ncreas1ng emphasxs on the "whole ch11d" and recogmtlon

-v

- of 1nd1v1dual d1f£erences in persoqahty tra1ts as well as 1nte11ectua1
v ab111t1es the ne cess1ty for adequate and appropr1ate vo\c\atmnal guld- '

"ance became a concern for educators.- Caring and 1n>volved teachers
_had, in the past andAic;ontlnued to prov1de vocat1ona1 mformatlon and
’ ,gu1dance. However ‘with enlarged enrolments in an‘mcreasmgly
- 'complex. 1ndustr1ahzed and urbamzed soc:.ety, they we,re,'no' IOnge._r \l\

able to fneet the needs of all the students. oo
Dunng the late 1920‘5 and- 30's, "theses, monographs, and other'

pubhcatlons related to guldance began to appear" (Van Heste'r,en, 1971,

;



- were conducted by Dr M E Lazerte in 1931 and\1934 He'used

P.. '96). In Alberta surveys of silected schools and school chlldren

.\__

1nte111gence, achlevement personahty, and vocatibnal 1nterest te sts

On the ba51s of test resu‘lts Dr. Lazerte\attempted'a form of voca-

' ‘A 't1ona1 guldance for ch11dren scor1ng below 100 IQ p01nts on 1nte111gence v

’ tests. » In 1935 the Ed:monton School system 1mt1ated guldanc.e serv1ces

' w1th the app01ntrnent of Dr. C B WIlllS of chtorla Cbmposne ngh

"School in a superwsory role He was. to 1ntegrate a program of stan- '

dardlzed testl.ng at the elementary school level assess teachers

R atutudes towards chlldren and g1ve ass1stance and support to semor

¢

h1gh school students in the1r vocat10na1 dec1s1ons. His majn focus 'was

°

on the adm1n1strat10n of the te st1ng program., Genera’lly the services

'Were not well rece1ved and were dlscont1nued 1n 1938 Mr. Frank

.
Johnson of Western Canada ngh School in Calgary rece1ved a s1m1lar

appomtment He attempted to 1nst1tute 1nd1v1dua1 counsellmg at the

: hlgh school level and became mvolved in developmg a program of ”home

_. room" gu1dance in the Jumor hlgh schools. , The program proved qmte

v

- successful in helpmg students deal ‘with problems of "con'unon 1nterest"

| "(Aldrldge, pers. com., 1978)

‘personahty arid ¥dcational or1entat10n" (Report to Alberta Department
.‘\.'h»\ﬂ)

'_ "QH:.‘3 G Newland Superv1sor of Schools, m.treduced a one credlt
! Q.\ o . B - . . . - .

high school electLve Vocatlons and Gmdance Whlch was developed to .’HE.' -

.

prov1de guldance for N students in- the1r problems of adole "cent

o "m,:\mr» : 7 R

l)" ",

».*»“ (TR O TR .
8f Educatlon, 1938 p.‘ 16) in 1935 The Alberta Teachers Assoc1at10n "

‘\ ~
...: Ceeea . e
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% - .
sponsored the preparatmn of the ‘course text, Choosmg Your Life's ,

Work (1938) based on resewr‘ch done by Ms. D E. Deakln and wrltten \

by F. T Tyler under the superv1510n of Dr. M E Lazerte. Mr.
: Newland cor_ltlnue.d _toxrecomn}end greater reco_'gnltlon of 1nd1‘v1.dual

e

~differences and, ' at the intermediate lgvel, to emphasize the growing’
need for "'some attempt at educational and vocational guidance"

(Ibid., 1937, pp. 17-18).

"Cumuletive records, used to supply the 'data'’ for guida ce,
which were _in_@lse iri"drban"schbels, were introduced to divisiona

schoell\'é. F. McNally,‘ Deputy Mi_niéter of Education in 1939 'noted:

g 5

" '""the need for a wvell-"o_rg.'ahvize_d'guidance_ programme in ‘the “nigh- school

is comirng to be regcognized ... ‘Several schools now have introduced a
testing progr'amme,' a cumulative card-index system and a rudimentary,
counsellipg service.  These beginnings indicate a greater realization

Ler meat )

: _ ~ori‘"the'p rt of tea'chert‘s of their reﬁsp'obnsibili'ti’evs;"' (Ibid., 1939, p. _75)‘.

. (empha is added). Sub s eawes tly, the course, ‘Vocatvions‘au}dd G_uidahce

: beca-me aXwo_credit coufse although there was gener‘al agreerhent that

) _:;Guidaififce,. was not a "course for fredit' but "réther-ajcounsel}_.iﬁg' ser-

vice which every rx.},o‘devrn inter
. every one of its students' (Ibid., 1940, p. 16). In 1941, Chief In- -~

ediate’ ei"high ‘school should offer to

sj)e',cfor of S;ch_ovrolsu,_ E L. Fuller wrote: "Guidance is the right of

every ,studentvv&hether» he takes this course (Voqations..a.nd Guida_nce) .

~ or not' (Ibid., 1941, p, 77). "The Edmonton ;Summe“r,_‘S.cho.ol.t?or teachers

”ir?c‘ro'ddé'éd}a ‘workshop course, Guidance in Intermediate and High .
" - ) © Vel e s ‘., R ra | . PR D R
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' S_ehool Grades. There was a growing awareness that teachers who

offered ”guldance needed spec1ahzed tralmng whlch developed
: N .
psycholog1ca1 understandlng, ability to administe'r and ir;terpret. tests,
‘and .a clear perceptlon of the functlon of guldance - not to direct
‘.'but t6 e“nable the boy or g1r1 to dec1de” (Ph1111ps 1957 p- 445)

.v The outbreak of World War II brought an 1ncrea§1ng empha51s on
.educatlon for c1tlzensh1p in a democracy At the same tlme the War-
"effort” requlred pract1ca1 and spec1a—¥ed knowledge and some
educators voiced. ctlcern that "school hfe is like a trip on a luxury

.y

llner‘, seelng the world after Whlch the passenger is made to walk the
: , ) : &
-plank w1thout hav1ng learned to swim' (W G. Carpenter in Report to

_ Alberta Department of Educatlon 1941, p. 81) In addltlon there

was grow1ng empha51s on umversal educatlon and on the develeopment

" of curr1cu1urn to meet the needs of less academi ly 1nc11ned and glfted'~

students, and foy the ”‘; of (the) . . populat1on of average or near-
) a;srerage-lntel_llgence" '(_fb_id., 1942, p. 10). As the schools sought to
meet the needs’ of a broader range ofstudents w1th a more d1vers1.f1ed
currmulurn students requlred more ‘help -1n choosing courses in 11ne
rn1th thelr abllltres and 1ntere sts. Recommendatmns by groups of
professmnal and lay people to the Department of Education in 1942
stressed the 1ncrea51ng needfor a guldance servu:e in the schools.
Illustratwe o£ the trend.were reports from Home and School Assoc1- ’

atxons wh1ch declared.
VJ . >| .
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Every pp.pil»_; . néeds ”educaﬁonal, pers“voyl_';al. and vocational |
guindance” és‘.a helpful adrﬁinis’;réfive' s‘e'rvic'e’aimir‘lg to
fécilitate _;.nd vrnavxir.nize vhis. g#qwth and dévelopméhf; rllot‘ .
mé‘rel;y_ as a body“-éf :ir;s.‘trvucfiqna%l material ‘tll_lva‘t_‘hev. may Ea;ke:‘,.'._

N . - R ! ) LR . ) e
for credit., "It follows that the practice of teaching Guidance

g4 .
~

'as'ausubjé.ct sh‘oulnd. be replaced with a gl‘:lidahcé progr"a.'rnrﬁe
"in all 'intbermedi.ate aﬁd hi,gh Schools through‘o.u.t' éhe Prb‘vin.'ce, '
and that all the se. sEhools ‘shog;lld.‘i)e'gxt'ged - eVen‘quuired -

to organize such a Progr;rﬂﬁie .with_out delay. (Ibid., .

'i942, P 1)

‘T}'.xe po st’-—wari surge of indust'ri‘a'liAzation"‘vand'uxi'ban'ivz“ation' 'i'é- _

» sulted in an ";m;reasingly com'ﬁléx 3¥;d"chaﬁé‘ing oécuf:aftiéné.l'wo;:ld;' e
Most .p{ipilis coqld not.iknow whlaﬁt‘v'.oc.:éf‘iohal.o'pporvtunitie‘s. existed nor -
could they' know wha.tv_a;ptitlide S, ékillsv.'!and spejcli,all vtr,a'inin‘ngelrle\
recﬁiired'for pé.rﬁc#l_‘ar Yocafions. This sit;uatior; wa,é a*c‘centua.tbe.d' in
Alberté by the .1947'.4dis.ccl)verj'i of oii at Leduc Sfudents ého‘se
oc;ﬁpatioﬁs witﬁ which thdéy were farriiliar afxd "oft‘en. out of bline with '
their own‘abi'.lifies ahd-capal‘):iiifies" (Beattie, 1945', p- 139). H. R.l. ‘

Beattie (1945) stated 'f'N_o choic:e‘;)f an ‘dccvupa;;ti'_on:'shoﬁldvbeiBas’ed on .
;ngre whi_t'm's or fancies ..'-‘vb.ut. it should bé ba,.sedA'c.)n, a ;ciehtific ar‘ial&sis
of qhe"‘s. Aown abilitiés cbupled with accéurate and-ﬁp'-féédate inﬁormaﬁon

N gI)'n the rgqu_i:emehtg and ofpportuhi_ties ‘,of the various occup:_-;tidﬁs" |
(Tbid., p. 137). o N

School systens in other provinces of Canada were hir_ing" guidance -
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: di,rector,s and provincial guidance'dir'ectors were appointed in British

) Columb1a, Ontano, Nova ScotJ.a and Saskatchewan (Patterson in

-

Wllson et al 1970) The Ontarlo College of Educatlon organ1zed

o
T,

The Guldance Centre in 1943 Ivt"prep‘ared 'and ‘distribu,ted vocational

\]
mat'erial and. exa-mined, " 'approved-and' svupplied'other guidance ~material ‘

' _(te sts and te st1ng equ1pment) on a nationw1de basis.. In Al‘berta, the
Calgary School System app01nted H. E Panabaker superv1sor of

_Gvu1dance in, 1945,. He developed a group programme for Junlor and -
."Senior. ,High schoo_l whi_ch focus'ed on-._vocational gui‘dance. Thls pro-
gramme laid the ’foundatlon for the course, Health and Personal
Development ‘sbub‘sequently 1ntroduced 1nto the prov1nc1al currmulum ‘
'by Mr Aldrldge Because of h1s concern that teachers 1nvolved in the
-group guldance programme have spec1al tra\lmng, Mr. Panahaker set
up ‘d two year tralmng program conslstmg of: (l) I.nt:ﬁeyétion to AN |
vGroup Processes (2) Ba51c Knowledge of Testlng, ‘ and (3) Vocatlonal |

. I.n.format.xon. In 1946 a Superv1$or of. Gu1dance was appmnted in -

Edmonton w1th Lethbrldge and Med1c1ne Hat to follow Counselhng

0

became. a part of most city junior and 'se_nlor h’;gh school-’organi'zat'ipns.'
An attempt was madels{co have one per'son in each senior high school

. involved in the guidance programme and in instifuﬁng"coﬁnselling S

's_ervi’ce:"s. F_o'r exampl'e, in Edmont‘on ,under Supervi.sor of-Guidance o

¥ N . . - b

S

W P Wagner, a current member of each school staff Was chosen by

the pr1nc1pal to work part t1me in Guldance. Often the result was a = .

spasmodxc effort" (Aldndge pers c_om. ‘ 1978) and demonstrated



,some of the drfflcultres that have cont1nued to plague tlhe glurdance move-
ment Questrons as to: hb\y to 1mp1eme;1t se’rv1ces and the extent.and
' nature of serv1ces the deflmtron of the te‘acher s role 1n guldance and
thve nature of the 1nvolvement of a counsellor .per se the structure of a
guldance programme in: term's of presentatlon of content relatlye

,vemphasls on group and/or 1nd1v1dual counselhng, and the phllosophy o

, underlylng guldance had to be answered In some- 1nstancesfﬁe\se
‘is sue’s remam problemat1c and unre solved th1rty years later

Late in 1945, a Guldance Sub commruttee under the 1eadersh1p of

'Dr. H. Ef Smlth (Assoc1ate Professor, Faculty of- Educatlon, Umver—. v

o s1ty of Alberta) was estabhshed by the H1gh School Curr1culum

) -.fCommlttee to- study the que stlon of Gurdance in Alberta A meetlng of

: the ngh School Currlculum Comrmttee in February 1946 resulted in the

o adoptlon of two 1mportant re solutxons

B - (1) That this Commlttee (H1gh School) is of the op1n1on that

-~ the flrst step necessary in 1nst1tut1ng a gu1dance programme
is the apporntrnent of a Provmc1al D1rector of Guldance. '

.‘( ) That before thé Mlnlster is approached on the matter .
).
: 'of appouitlng a Prov1nc1al D1rector of Gmdance, the sub—‘

. A

‘commlttee on Guldance be asked to prepare a statement o

‘_;nd:.catmn%/the need for gmdance wo*rls, the methods to, be e

employed and the dutJ.es of the D1rector. , (Ibld. > 1946, p. 66)

-

In March 1946 the Gu1dance Sub commzttee consrstmg of Dr. Smlth

- H. E Panabaker, andA E Roseborough presented a br1ef consmhng

T



" of eleven proposals. .

: We‘ek' for counselhng and gu;dance». o :"'T 7‘.;”«;

- (2) The period should in,ciuaer'discus sion of programmes_ .

(1) Grad.es VII to XH 1nc1us1ve should have one per1od a »_.1 -

PERPEC

Jof stu‘dy, edu‘catio,na'izsoppo.rfunities;.\'pers,onaxl problems,

L e

at co s!t.

social .a'dj\'istmenjtSé 'o-c-ci_:lp'_ati,oné and employment.

('3)”. A full-'time 'D'iréhtor o£__Gui‘danc”e -should be e_mp'loyedj

by the Departrnent of Educatlon : ' ,

‘Q. .

1

(4) Source matenals should be made avallable by ]lthe o

“ ) _ o
Departrnent of Educatxon. R T
" B g . a

- (5) Testlng rraterials should be supphed to school boards

.“'._(6) E Special -gr‘a,nts"sxfhould bte\"availahl'_e.’ R

) }‘Di\)ris'iona—l superrnten_dente should encoﬁrage_ guidancie o

o»

s -

L . v : P, . L
- service. . . R S :
. RN 3 BT -

. (8) Inetruction i.n idui"dance“nrin‘ciples .shori;.ld be given‘atf

iR

the Faculty of Educatmn

9 Schooi boards should be encouraged to prov1de half-‘

: trme or £u11 t1me superv1sors of guldanc

.-,

. students 1n Alberta schools., Lo

(10) The D1rector should -

)

(A A cumulat1ve record form, and a transfer form -sheuld

0

be made avaxlable for essent1a1 gu:.dance data in schools. B

A
.1_
)

’(Ibid.,‘1-94‘6, b. 67) -

o,

a file on'the most Capéblé-:;' S
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vIn accordance thh the recommendatmns pre sented the Gmdance

ey ©
o

Branch of the Department of Educatxon was orgamzed in 1947 Mr. o -

A A. Aldrxdge was. chosen to f111 the posutlon of. Superv1sor of o e
) . Lo . [

Guldance for the prov1nce. H1s dutles were somewhat as follows.a- B

"-‘(a)-v To a551st local dlst,rlcts and d:.\usrons to set up guld- A

5 - o . . . !

L e . B . CY
> - .

"'-__-ance serv1ces Do

e .

(b)- 'I'o secure and/or prepare m.formatlon on’ occupauons
. o B . .

"'both w1thln and outs1de the prov1nce to keep thls infor -

,9\ S ,matlon up to date,' and to arrange for 1ts dlstrlbutlon

o g

o

(c) To organlze and admnnster a test service wh1ch would
> . K . / o : )

make ava1lab1e to gu1dance personnel suitable test

o - . s / 3
° _,rnater1al and to provide forﬂlta”bfe provmc1a1 norms,
“(d) To promote the tra1n1ng of’guldaice per sonnel through

.1nserv1ce tra1n1ng and through the arrangement for
sultable courses in summer schopi amd 1n u.n1versxt'y R

,wmter sessmns, -

e

: (e) 'I‘o study standards for gu1dance work.a.nd to superv1se K

A
~

':',vworkers in the performance of thelr f}mctxons,

o _.)3 .

: A (f) J".I'd orgamze Guldance C11mc s‘ES??fe demonstratlon of g
.,the best gu1dance technlques, . 3

o ' ‘(-g)' H.To demse ctunulatlve and tr\ansfer.record forms S‘lllt; |
R ST :‘_able for recordmg and preserv:ng such 1nformat10n as
= may be 1n the 1nterests of pup1ls, »fvva_ S | . _‘ .
- (k) .,_I.o keepl ;such_ of_fi'c_e_reqords"a’s are"'ne"ces‘vsa'.,r.y....("‘z:&lndridlge,:i9;5;6,.@41'



Chapte r III

A. A, Aldriage', the Man

Bidgraphy o B —
A, 'A. "Hap' Aldrquge was born in Fort SaLvskatc:hewan,f Alberta
1n léOZ. Hé was the %ourth boy in a family of six b‘o'ys and one girl.l
. His father had been born in & small English village. Mr. Aldridge‘
s7spoke with admiration gnd respect fof. this man who left home and
went to‘tD‘ickens' London at t'h-elage of ten yearé, and wvho"took a six
week yoyagé to Canada when he was seventeen;f Mr. Aidridg’e .Sr.
wo.fked his way through school, obtained a university degree and
_ Vbecame a Methodi st’;ninister. He founded six Methodist &hurches in °
Western -(;anada, including the one-in Arden, Manjtoba where he met *
his _w'}fe.. Other churches fé&ndéd i;;cluded th‘osve at Fleming, i
Séskatchev&an ar_1_ci Fort Saskatchev;/an, é.nd ag'addition .to the church in
_Wetaskiwin'agd Vermilion. He was a true pioneer in the_-;opéning io{f the
'We s'tlQE and his courage and his cdnéern for education had a pljofound
: impactvon ‘his son. Whén interviewing Mr. Aldridge for thls study, 1 | i
dis cdve'red that he V\‘ras edJ:.tix;g Iiis fa}ther's diaries., I haa ad ié'egse of ‘our o
. history as Mr.. Alld‘i:idge spok; of hisg father's friendship with men such
as J. S. Woodsworth, foupnde‘r of the CCF P'arty,v and the Steinh;uer
Exot}_;er s, unclre‘s ‘c,)f *A‘lbert‘a‘{s p‘revsght_L:jliévvute“nant-Governor (1978).> ]
‘ 9 In -*1 907,‘*‘ whefx he ana hls parents We re 11V1ng 1nVe rmilion, .

':'Mf.:‘Al‘c‘lri'dg"'é was permitted:to. s}:ar“cé_ school _'altﬁough he was only five

B . - L oa

Sy
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years old. When the fa'mily moved to Wetaskiwin in 1909, ‘I\'/Ir“Alcfridge
Sr. wished for his son to have experience in the rlewl;r institu{ted |
klhdergarten, so ''"Hap!' Aldridge started school over ‘agai_n.' . "I“he .
fam1ly moved to Edmor‘xto‘rl»in '1'913.4 Mr. Aldridge skippedﬂlrpm Cnirade

four to Grade six, and then from Grade six to Grade eight, He believes
. L 3

<

that by skipping grades, 'he missed some fundamentals, " especially in
Mathematics. He attended Scona High School from/l916 to 1919, where
he completed Grades nine through eleven. Adthough he wanted to -

become _a'k doctor, Mr. Aldridge wa's forced by financial considerations

Blw
< rs v

to go to Normal school instead.

_ After taklng the newly instituted elght mont}wacher tra1n1ng

course; Mr Aldrldge started teachlng in May, 1920 He rememberrd
a feeling of belng "totally unprepared for teach1ng " In the 1920 Zl

school year, he taught at Michigan Centre School West of Leduc, and
; . A

''got turned-on to teaching." "During_the next five years, Mr. Aldridge
L ‘taught at We stlock and then at Holden where he met and ma'rried his L

< W .

) wife Emma, in 1925 Mr. Aldr1dge completed hls Grade XH m 1926

. - & e e ew e - i
;e ~ L s . L e - -

then took a year off frorn teachlng to work for h1s brother in Ed:nonton

¢ But teachlng was."in his blood" and he went to Strome as pr1y4c1pal of a
S e . . . " e - . 1;? :
four roém sc_hoo"L In the summers, he worked on his Bacheﬁlor of ;

4 . - -

]

Arts degree and marked provincial departmental examination paper s.
/(\ -
His daughter, Betty, was born in 1927 and his son Keith was born in

1931 In 1932 the Aldrldges moved to Bawl.f where Mr. Aldrldge
- served as prmc1pal ‘of the schOol and 4s a member of the Alberta -

. SR S Fr
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Teacl,herls‘ Aesﬁocie_tion.' Throughout the years that Mr. A_ld’r'i.dg’.e .-talight
) ih an'd.swas .principal of sehools in small Albgrta towns, he enaeted a

philosophy of fnvol;rement ih the-community. He behlieved that as

\principel of the schoof, he had to aceept'the .role of a comm‘unity leader

to initiate and participate in social activities. He also recognized that ,
: ‘ y . Y

he was a person children would look up to and wéuld emulate. Although
he felt some pressure to move to Edmontos to advance his cereer', he
4
K also felt a part of the community of Bawlf and had a sense of commit-

, ment/to it, and the Aldridges stayed to malf-e ‘their home there.' Mr
Aldridge completed his B. A in Hlstory in 1941 and served on the. ‘pro-
vincial executlve of the Alberta Teatchers' Assoc1at10n that year._

But by 1941 Mr. Aldrldge felt drawn to the war effort and |

“be came, involved with the YMCA in providing auxillary service to
Royal Air Force trainees; servf;:es v&hich included providing .for the =
o . -~ - /\

¢

recreatlonal, educatlonal and counselllng needs of yoqu men 'far away o R

o \""& S o= o

from home. He enlrsfed in the Royal Canadxan A1r Force in 1942 R

P

P -
P - e o

as-an Edutatio_n officer. He worked w1th the RAF pllot tralmng pro—

‘gramme for thirteen months. By-that time, the Educational' Services- - o
branch had opened up. Mr. Aldridge applied and was accepted at .
a basic commissioned rank of piloé officer. He received six weeks:

~of officer training at Lachine, Quebe ¢ and was-then _po sted to. No 4 . :

s, RS cat Tngn R T

Training Command, ‘Curtie r'Balx"'r.‘a‘:clis:,i,C'aldg‘atry as aL”qu; 3\-"\'Efdiiéﬂht‘io’h T
Offiéer, a oost Whic‘h'he held for fourteen months. In Augtist, 1944

"Mr. Aldrxdge went to Ottawa for a six- Week counsellor trax.mng pro-

-

[
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. gramme at Rockeliffe. Meanwhile, he was posted‘o’vefseabs and,. upon .

: : . : f :
completion of his course, hg was immediately sent to the Reception
RCAF headquarters in Londén.

: . @ -
During the War, three men who were to have an impact in the .

” guidance movement in Alberta held positions of Examiner in the Army,

‘positions equivalent to those of Education Officers and Personnel

~

RO } ' :
Counsellors in the Air Force. These three men were George Dunlop,

who bec_arhe head of the Department of Educational Psyc':holo’gy»;' H. E.~

Paﬁabaker, who became Supervisér of Guidance in ‘Calg_ary in 1945;

J
.o ¥

~

"‘and W. P. Wagner, who became Supgrvisof of Guidgnce in Edmonton in

-
s

1946. ‘

In 1945, as the W(a’,x(' éhded in_Europer, Mr. Aldr‘i‘dge_s‘aw a notice

e -

on the' bulletin board in London headquarters which adverfised pb sitions

. HR.Wit’}’\l ;the :Dgp"a_r_tm;e_pjt"_ of ’Yfé’ce“x‘a’n_si'ﬁAffaixfsvas ‘supervisors of Cnounsellingv .

<_a;1_g—1>T‘r-ainihg. " Heé applied fér and was appointed fo the positioh in
‘.Edmoryiton,.- ~iIn -.Sept"émb‘g r, 1945, ,Iyﬁ' ‘Aldridge returned to Caﬁada.‘ |
.1t was a trip he’ remembered Well for the'fo‘g that forced refuelling and - .

o ar'la-yﬂo'\.re-r in Goose Bay, Labrador before completion of the flight to

MontrAeél. Then followed the long train ride to V‘Célgary. He was |

¢ : : Co
confronted with the post-war housing crisis and was not able to locate

- his family in Edmonton for a year.

-+ " The Jobvgltlg thg If)épéﬁtrfieﬁtiéf_V'e't'ei'j,a'ns' Affairs involved an

“incredible work load" with as many as four hundred cases processed

a day. Ten counsellors, ten interviewers, and thirty clerks were
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. involved under the su.pe'rvisio.n‘-o'f Mr. Aldridge. The Otis-Lennon

”.‘lMevntal ;’-\bilit;_r Test and the Kude\\r Pfeferve'nc;e R'e'vcorvd :were u_se'd as‘:_the
basic .toolvs' wl_ien ne cessaf& for determining which men had_thgvga}‘j‘a‘.ci;’.cy—
and nioti-vé"ciori‘fc?r ‘Univers'ity':tfa:iniixv).g. ' Mo;c'ivaﬁion, Mr Ai'dr_idge :
stated, ,wxa:s a key factor: Hefrel.'n‘éﬁub‘.ergd a _youﬁg man with a. "gréc{e
e.igh'tv edﬁcation whd v)énted td go to ﬁﬁiversity. The young man was |
‘given ‘tvhe o?porturii’cy fo do as he'wished and he con;‘lpleted his pré-‘
matriéu_latiqn'prggrarﬁ of three yéars iﬁ five monvthlé and -went 6n to-
complete va univensity ,ciegree.i TheArev _wére a.sv; many as sixteen hundred

veterans evnr‘olled in the U.ni,vers\ity‘atl'one 'tix;ne.v O'th.e'r men were placed - '
in vocational training programmes and others received financial
assistance to start farming.
: : ) L :
Mr. Aldridge was asked by General E. L. ‘M. Burns, Director
o e » : ' : »
General of Rehabilitation, to survey the educational and training needs

- of the veterans in the DVA hospitals across Canada. A report was pi'e-
pared and submitteds In 1947, work with the DVA was beginning to fall
-off and Mr. Aldridge found that it was le ss challenging than it had been.

Therefore he applied for the newly created position of Supervisor of

\ “ ' ] . Lo . ; . ) . . .
"Guidance. Mr, Aldridge learned later that the special assignment for

. . - )
General Burns was a crucial factor in his getting the position. He took

over as the first Supervisor of Guidance for the pi-ovince of Alberta on

/

.
-

- July-lst, 1947.

-

Mr. Aldridge repo'irtedA that in the beginning _,_J\ye'el‘gs and months, it .

seemed like ''the blind leading the blimtl. " He looked to the guidance

’ : et



-~ prograrnrne-s '.and to the men who had int.rodu_ced them 1n 'f.our other
Cana.‘dian pro\_tin-ces. : Ihparticular,_ he was 1ntouch w1thH R. fB»e'at_t‘ie -

' - of Ontarib. who ‘_wasA a "good friend, '" anld'l-la‘rold J‘oh.ns ofBr1tlsh :
Colum‘bia.ﬁ_v '-'In_the'l surnrn_ers of 194.7; and'l'948v,‘ Mr., Johns, in con-"

: junttion.With the British Columbia Department: of Education, | -in.stituted.
.L . ) N , .

. B p
a counsellor tralnlng programme that focused on: first, a counselllng

-

'practlcum, secondly, the use and 1nterpretag£n of tests; and thirdly, |
vocational 1nformat10n. _An unportant aspect of the programme. was
that Arnerlcan educators, 1nfluent1al in the f1eld of guldance were
brought in to teach Mr. Aldrldgelwaudlted the programme, 1nclud1ng a
vco.urse, V‘ocatlo_nal In'forma'tllon.-, given by F. Zeran, Dean of Education
at ‘Oregon_.State I’.Jni\.rersitvy at Co’rv"alli's.; | | -
In 1945, Mr. Aldridge went to Oregon State 4o do his graduate. -

WOr'k under the sup_ervision“of Dr'., Zeran. Mr. Aldrid‘ge"s Mas,t'er‘s‘-

A

~

programme 1nvolved coursework in’ max}y areas of educatlon and’

guldance. Hls the51s was on the Orgamzatlon of Guxdance in Alberta.

.

‘Mr. Aldri_dge :received his Mas‘ter ,of Education degree:in 1953. In the

L e

years that followed Mr. Aldrldge E professors prov1ded him with

support and aid as he established the -guidance programrne in Alberta
and as he worked to gain' ac-cept'ance of it. ',Mr;;\_sA-ldr_idge,_levft:'t}he

Department of Educatlon m 1963.. : 41 e . ;, RIS B S . ° '

- PRI

‘c_l.

In that year, Mr. Bert Hohol approached Mr._ Aldndge and asked o

hma to 301n the Jasper» Place Schoolﬁ System as Coordmator of Spec1a1

h"‘th11e"Mr : AAldrldge was employed by f.he \Tasper Place

.h-«.»q
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School System he approached Mr. Hohol for help to look into the need

w\

-

i

for elementary school counsellors. He envrsxoned the role of - the :

~ A e

e elementary school counsellor 1nvolv1ng 1nd1v1dual assessment home N
vrsn:s and claSSroom teacher support Mr. Aldr1dge beheved that it .

was 1mportant to dlagnose aoademxc and emot1ona1 dlfflcultxes and to

ant1c1pate and resolve. problems before they become deep seated " He

saw the counsellor as focu51ng on- the cl'uld's,_needs and noordmnatmg s o -

.- e o N " . Yo e .a..e.:.,s Cow .

P

the forces actmg 011 the ch11d . Two_ school counsellors were hlred on

a trlal ba51s in Jasper Place."_ T-hefir work«was .succes"sf\il'-and-‘a;fter KRR

amalgamatlon school counsellors were 1ntroduced 1n elementary lO'.-_l;-
schools in the Edrnonton Public School System. The counsellors
- ’ ' worked closely with the Guldance C11n1c under Dr. Schragg and other

e social service agenc1es.

T
A .

»

After Jasper Place amalgamated with Edmonton in 1964 Mr. :
Aldrldge worked as a psycholog1st w1th the Edmonton Pubhc School
' System W1th the - support of Dr. J. Paterson D1rector of Counselhng, N
| v_ ‘Mr. Aldrxdge supervxsed the estabhshment of a career centre. It was
desrgned to refocus attent1on on the need for v_gcatlonal gu1dance and.
to act as a ”source of 1nsp1rat10n” for. all schools. Informatmn was

gathered and dlsplayed, In add1t10n,'1n 1967 68 Mr. Aldrldge worked

w1th members of both Edmonton*Pule.c and Separate‘ school systems to

LR N T

L ofganrze a two day career ._falr at the Spértex. Many occupatmns were -

-..c.‘, N

’n R PRI PAE RN
. < .A.__o, PR R TR
.ﬂe-.n,J . .

r""Presen‘ted in: drs;plays and ch:.ldren fr,om all Edmonton hlgh schools )
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"Career NewS“ pamphlet twice a month. In 1968, Mr. Aldridge‘
~retired. _Fér 'ab_out‘:e‘i:ght manths af.ter"lhi_s Trgti_r’ement, ﬁe‘, worked he_;.]f

days for a firm of industriai psycholc')gists Who sélected key persc.m.n‘el‘

'
-

for companies. Although Mr. Aldridge found the work challenging, he

b_elieve’dathat, too much emphasis wa's placed on the bihter“p.xjéta'.tiz)n of

-

test results. o E
sefiw e v Mr. Aldfidge be'c_a'gmé active in the ‘Overseas Book Centre, a@i-

oA :
R ' e
Y -

organization that collects and sends book's'toThird World countries’. .
o . o v . N ‘ . l‘l e SN N . - . . . .

737 He'Was also jnvolved in the organization of the 1978 Commonwealth

i Games In 1 97'9, Mr '-Ald'i'-idgAe" had seven grandchildren and ‘two gf

_g:_fa’ndc'h'ildren.
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I-nfluences

' summarlzed by Carl Rogers Rocers beheved that chents were

. Mr. Aldrldge stated that he was profoundly 1nﬂuenced by hls

' jfather. _Frorn hls father he gamed a love of learmng and a respect for

educat1on. Hisg father made-education’ ~meaningful for him. . From

x

colleya‘gue s‘ in hi»s‘early days of teaching, he galned an understand1ng of -

the educators place in the commumty as a person who prov1c1ed L

leadersh1p in the c0mmun1ty, 1ntegrat1on of school and commun1ty

e

and ‘as 'an 1nd1v1dua1 who would be seen as an example for chlldren to

follow. The theor1sts that 1nfluenced Mr, Aldr1dge 1nc1uded Rogers

P

. and W1lharnson in. the area of personnel counselhng, Zeran in the area‘

" of vocat1ona1 counselhng, and H R Beatt1e a leader in the Canadian

guldance movernent.

4

,Rogers The process of ngn d1rect1ve counselhng was best

. . o e

o .
\

baslcally re spons1b1e for themselves and that they must retaln thls

. re spon51b111ty Further, Rogers belleved that all 1nd1v1duals .have
~ within themselves a strong force to become mature, so.cially adjusted,

iin'depevndent and productive,d-and that this force, in an‘atmosphere of

perm1551ve acceptance, positive regard and genulneness, is the agent

- of therapeutlc change. This change occurs if clients are able to
explore all of their feelings and attitudes no matter how unconventional,

"abs'urd,"dr..‘contra‘d'ictory they may _'seem. This leads to acceptance of )

the self and a capac;ty to make dec1s1ons in accord with. the "self that

A_e'.‘w». e »‘av’

’ one truly 1s..” ‘Such counselhng f0cuses on the ‘pre sent and the chents

- " . . ' -."- -

PR o
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L

perceptxon of thelr world 'Phe counsellor has 11tt1e need for records

¥
+ . __,,‘,nn\-.’

be’cause records can glvé the counseilor a preconcelved and often

e

-false 1rnpressxon of the chent The counsellor needs to enter the

’ experlentTl world of the chent and to understand the client W1th1n the _
f context of that world; . HOWever, ‘counsellors. do-not Que stion, 'probe,v
::‘;',. ' . - : S ..
: judge\,» nor g’i_v_e advice,- 1nstead they act as a cataly51ng agent Roger*s

....... - \ e . - T .J.»_‘..,_,‘ﬂ.,

- ma_]or cont‘mbutlo‘n wa's’ the concept of acceptance Wthh 1nc1uded a

/ PN -

‘\‘ R 4

v genulne recognltlon of chlldren as umque 1nd1V1duals w1th feehngs and

ca e, ¥ PO
[y

Y needs that must be’ honored w1th the rlght to make the1r own declslons

- and with the capa‘city to make decisions that would be in a'cco_rdwith the

hig'he st princi_ple,s of human life.
Williamso‘n. The mvanconsidered a leader of the directive
counselhng school W1111amson, stressed the 1nte11ectua1 frame of

reference and the behef that the ch11dren cannot overcome the1r own’

: . . . . N . N -
FE T ) o . . ‘,.‘..-..‘- N . - .

s blases about themselves or make 1ntelhgent dec1s1ons about the future.

He held that counsellors must have 1nt1mate knowledge of the student

L4

through the Use of records and test data, questlons and answers, and/or

L] i

. " such devxces as autoblographles and d1ar1‘es. The proc'ess‘involves the_ -
. mutual analy31s of data »1nc1_ud1ng. test results and vocational information,
e formulation of hypothe sis and decisiong “about rational cho1ces that are
conslstent w1th the demands of soc1ety and an unhrased understandlng of' R
the ol;.ent | Wllhamson was Askeptlcaldabout the 'value of. chlldren 8
_a, o o

judgments about ther'ns‘elve_s.. In thls type of counselhng, the counsellor

- takes re spons:.b111ty for d1rect1ng the process, for helplng the students
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ga1n a r‘eal1st1c assessment o£ themselves and the1r world and for devel-‘
opmg a plan ofﬂeffectlve treatment or act1on._'.'\ L. e e
. ) - e

R

SR McDan1el jEclectJ.c) “The” eclectlc p051t1on stands between the ~

W

o

non*-dlrectlve and the d1r ctlvé school of thought It recognlzes that the )

A -

o ‘dlfferences among 1nd1V1duals and thelr problems are-so gréat t‘hat there -

is no one set of technlques that is useful in all. Lnstances. The eclectm

'counsellor tended to be "dlrectwe as'to process and non dl‘rectlve in hlS -

o relatlonshlp to the cllent as a person''” (Aldr1dge. course notes)

B N

~ o

-(empha51s added) Generally eclectlc counsellors accepted and respected
{ . :

v . ’ ’ i '
‘,the client as a human belng who would have an actlve role to play 1n the

resolutlon of the problem. They accepted that behav1or was learned

and could therefore be cha_nged if the cl1ent could be permltted 10 explore'

v ‘feehngs\-a:nd new data.. There was a balawf author1ty between coun-

o

sellor and chent ‘that’ was charactenzed‘ by ”thlnkmgv wit ’ ther than

o .. e
- < P . ‘4:<v4,>: - v

’ 'n?o‘r:_ the 1nd1V1dua1” (Aldrldge' course notes). .Such a PrOCeSS allowed T~

’ cllents to feél the1r worth as 1nd1v1duals and to come to. the1r own dec1smn,s.. B

-~

In conclus1on Mr. Alch'1dge endorsed the eclect1c approach of
McDamel. His main empha51s was on the d1rect1ve questxon -answer

methods of. W1111amson founded on the acceptmg, non- Judgmental attltudes

L Rogers deemed necessary to effectlve counselhng. Mr Aldrldge held

. that through the questmn and answer approach students could come to L

[

know themselves and to make the1r own dec131ons. He held that a.coun--

e a

se}lor s att1tude was more 1mportant than i:echmque and would in -

-
T

general pervade. and control te chmques and proceedzngs.. Mr‘; Aldri'dglev_
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o L ) . . . & o
L - belieye_'.d‘that coun'sellor"_s should have a b.elie‘f iﬁ.."’s_tudents', ‘a desire and

© e -

PR ~flw“illingne_ss to help ‘them,"_and' the 'c‘ap’acit‘y» to "g.ive an extra amount- of .

e ,."_-_‘cazre when necessary. They should be warm, flex1b1e people that could

r.elate to 'all_childr’en. In add1t1on they needed to be brlght well
. SRS e T
N TR Ki educatedpeople able to understand the,mor—ld'nr"“’s'fgad perspectlve.,_ ,

Th1s was not to deny the need for spec1f1c knowledge and appro- :
. . - ~pn . .

o prlate technlques The counsellor had: to be- able to help students '

explore and clarlfy the problem from the. perspectlve of the student
e v . N .
to anaIYZe and understand ob_;ectlve data to offer(.;nmght and pract1cal

, -

- 1n£ormat10n to help develop approprlate courses of” actlon tojyla&for -
ol : ’ e
_ 1mpl mentatlon and to prov1de an opportunlty for f.uture consuitatlon

s 2 »» .o u PR EE
PR . -3 A e, r T . . - Lo )
ot aaos " . [ . \

- ) follow-up and evaluatmn. Such a- person needed an” understandlng of
. : Voo ‘ : ¢ ,
child : \velopment and 1nd1v1dua1 dlf.ferences ) an ablhty to 1nterpret R

D Frank Zeran. Dr. Zeran conceptuahzed gtudance asa .-
N . . ’ - B B . 'A
elopmkntal process that was an 1ntegra1 part of the educatlon *

. o - . . . ) - l:) -
process andwve long term ass1stance to the student

<.

rather than crisis 1ntervent10n He deflned gu1dang;e as:

. . R te

a process, developmental in nature by wh1ch aﬁT 1nd1v,1dual

B is assmted to understa d accept and ut111ze hld ab111t1es

4

- aptxtudes, lnterests, and a};tud,mal patterns in relatlon to . 7

h1s asplratlons, so that he may 1ncreas1ngl<y becom,e more

. . R » Yo : B
. - . L. - . B “ EIRE - .o R . . S



‘ ca‘pable of making"free.and wise choices, 'both as an 'indivi’-

'~ dual and as a mernber of a dyn.amlc, expa{‘nd1ng soc1ety e T

(Zeran&R1cc1o )é%’/ 120) : o . D

- on L

P

' 1y
~Dr”’77€?an beheved that 1nd1v1duals must accept re spons1b111ty for

[ . .

developlng thelr own: potentlal however he stated ”Unless all gu;dance
-~ . The— : . . . B . 40 . - .

se{v1ces are conducte‘.. 11- prepared guldance w’orkers, students

- ;o may be harmed” (Ibid., p. 94) He recogmzed that good guldance /, / ’

’/ . .

workers have approprlate per sonal quahtres upled w1th sk111 and.

knowledge. Althoﬁgh he accepted - the need for tralned personne»l ‘

~

/\ - mth time. allotted for guldance wo.rk “he. beheved that teachers also

&
C e . R
- t-x,.ui.-"‘ : : - . . .- .-

=

were 1nvolved in guldance. s _'7 IRy

_.Dr. ,Zeran contended that guldans\is founded upon an: “analys1s of '

4

c _a.nd”:(3)".und T tand : 'e:‘av1our of 1nd1v1dual puplls, ich is, perhaps

-

rnost 1mportant" (Ib1d. » p. 15). The data, wh1ch 1ncludes 1nformat10n ~—

: _ .
,as to “family. background, prev ous school performance test results,

student commumcatmn (e g- autoblography), and how others view the
Q .

studlent helps the school construct a "developmental pro£11e” of the

1 -~
- . H

St

‘ student.

- It was his 'be'lj.ef that the ability to make wise choices in the areas
- of occupation, education, and'perSOnal social relationshi_ps was depen-‘

‘0

dent upon the experience and‘informvatio'n ayailable to the student. ' He

" stated that it was necessary to examine the social implications of an



- occupatmnal ch01ce and the effects of : att1tudes, ab111t(s

. qnust”gecome 1ncreas1ng1y aware of educatlonal and vocatlonal alter-

e

-

B N . T

and se¥f-

unders;andmg in settlng the scope of&up{onal and educatxogal
cHo1c.e. Dr. Zeran belleved/th/ t these aspects of guldance should be
‘ 1ntroduced 1nto/e/lefnentary school At the same tlme the chlldren

nat1ves open to them, In later school 'y'ears,‘ the group guidance

: programme mady focus on such areas of common interest as:
~ . <

orientation to a new school, s,‘_tndy_' of occupations, study skills, use of
" . . o .. . . . ‘ . o

. : ’ s ]
leisure time, and human and per-sonal development (Zeran 1962) i)
- -v .

\\n ) . . . .

St

He saw the need for’ personal counselhng whlch he conceptuahzed

as a "1earn1ng procds s, warm and perm1551ve in natux‘ by whlch one. -

'-human belng, properly tra1ned helps another to come ’co a closer

B

"'_ reahéatlon of hls total personahty” (Ib1d. , P-. 10‘3 Flanagan and : oW

McGJ'ew in Zeran (1962) stated that the ”co».v?ellor is primarily

r_esponsxble to ‘the counSellee, then to the sc ool, an'd -ultimately to
socie,ty and-itsinstitutions (p. .111).

A i - ~

Dr. Zeran beheved that gu1dance must also concern 1tself w1th

,educatlonal and/or vocati.onal placement and follow® u}z,_'lo_thqrs—eﬁ&—’—’/

Rl A
Sy ¢

he saw school 1nvolvement w1th work exper1ence programmes and

S

¢

. employment serv1ce. s

H. R. Beattie. Howard Ross Beattie w:asv"the 'firﬂs_t director of .
. . (\-. N > ‘ a o N . -

' guidance fo'r the province of Ont‘ari'o and.-Mr; Aldr1dge con51dered him

a good fr1end H R. Beattie saw gu1dance in the context of gu1d1ng

P

youth, a task that was not easy, . '"Due to the complicated modern«-

s
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situation,' it'is difficult fer youth to make intellligent decisions about
educatioi'l, choice ’ef an occupation, human relationships and personal .
dévelopment"-(Beattie, 1945, p. 24). Beattie recognized that good # -
tea‘chers and good sciiools had always provided guidanee for many
students but with the inucreasingl diversity and complexity in the
V'oca(ti_onal world, .guidance cdould' no lohger be left to c;hatlce, "Every
school child ... vitally needs hel;i in understan.ding*his own talents, in.
selecting the school course that will best develop those talents, and
finally in choosing ti‘almno for and entering the occupation for WhJ.Ch he
is best fitted" (Ibid., p. 25). He saw guidﬂan'e_e as an "integrative force

for all education' that could not be suctessful without the cooperation

< . . . . ) Lo

and coordination of the activities of all school personnel (Beattie, 1'945).1

He believed that guidance services should be provided for all studerbts.

V]

Beattie stated the necessity for structured and well—oré{énized guidance

servi_ceiwas evidenced by such problems as, ''pupils not achieving

what cotld be reasonably expected of them; the critical attitude of

industry toward the school because of lack of cooperation; at least 60%

“of maladjustments in industi'y' are due to personality factors; pupils
7

o

complaintg of the necessity‘of taking certaiy/sub_]ects and the diffi-

“culty of adJustment to the r'post war world" (Ibid., p. 13§§ Beattie
. .‘554-

e
-3

saw the need for the 1ntroduction of organized guidance programmes

through thijee;meg.ii%e: sthe study of individuals and us¥g ofr the cumulative

w 9
- ~ - .
- record;.the: study of the occuigtional world, altho gh‘ﬁus was not to

, 2
”hasten occupation,al chojice'" but ”to stimulate 1nterest and ‘to awaken
' M U g ,

- STaA
o - e
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* the student to the realization that there is a greater chance of success

!

when.chpices are based on reasoning and correct information'

M e e e

(Ibid., p. 167);aan,,)c;i:-’thfo§1_‘gh's,g\,g;cialvl‘yft;;a;pe._cl teacher _cgqif’selldr-s S

with appropriate personal ’qﬁalitie s. Beattie suggested that guidance

i

“should be divided ‘betﬁwee_n i‘ndividﬁarlbf and group work, with approximately

thirty percent of the time devoted to course work (Beattie 1946). For
“ L . Ly -

Beattie guidance.Was the 'practical recognition f the theory of indivi-
dual differences to which we have subscribed in education for a number

of years'' (Beattie, 1945, p. 137). Van Hesteren (1971) concluded that

'the Beattie yiew of the guidance function--with its recognition of the'

overall adjustment of the individual but emphasizing vocational choice
. p . ,
’ . :
and adjustment--typified the interpretation of guidance adopted By most

‘Canadian guidance workers during the 1940's" (p. 128)’.4

Philosophy

i

In the 1940's the major trend of Canadian counselling and guid-

ance practice was to concentrate on vocational choice and preparation.

Mr. Aldridgé believed that counselling and guidance work must ‘go
[ ‘ : ‘ _

eyond that focus. "Irjg addition, to vocational guidance service, the
branch concerns itself with broader phéses of in'ter_est including pro-
‘blems of en%ti-ona‘l,a per sonalit‘y and character devel»opfnent" (Report

to Alfber;ca I-)e;.partr'r‘lbéynjt 6f E’duzatiop, 1947, p. 8). Although he saw the
...i,rovision of ‘vbcationa;l g"{lidanc'e as a pivotal péint(in the introductéon b:f .
guidance services and one nevernto be negated or neglected, he. saw the

programme as having implications for the whole educational proceéds

EN
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. and for the mental health and full developmeﬁt of the child. In his

report to the Alberta Dépa’rtment of Education (1948),

1ncrea51ng empha51s on. Guldance ser § ... indicate a new approach

.o ~ ] > '; o o i L. s

to discipline proble p- 38),. and "In many-instances the guidance

movement ... has had a wholesome effect in making teachers aware of

tl:le né"céésitf of individ'{éali‘zingﬁ, s‘a.y, the remedial prqgramme“ iﬁ ‘
Englisiﬂ" (p.w 45). He_vhelid that all chil‘dr.en, nc.>t‘on1y tho se v;rith spe cial
pfoblems or those who'were dev1ant in some way, ‘could benefit. from
the guldance service and that it séuld bev avallable to all. He concep-
"tualized gr'oup' —guidance as a process.whereby studepts explqred issues
of common interest aﬁd' learned s}.cil'ls that are ntvée’ded. ‘He believevd‘

that good guidance services could assist with the realization of general

"educational goals which ‘he delineated as follows:

1. Personal Development: The prime aim of the school is
to assist each Alberta youth in his growth towards maximum

self-realization.

2. Grow‘th in Family Living: Each Alberta youth must

learn to appreciate the unique -and indispensable place in 4

soéiety played by the home and family and espé-ciélly the
[ . . ) ‘
" influence of the farnily unit upon right thinking in connection

\

with morals, institutions and the current issues of demo-

cratic thinking. .

3. o Growth toward Competence in Citizenship: Each Alberta

youth must be brought gradually to a realization of his

»



- position and responsibilities in the school, community,

province,. nation, and finally in the community of nations.

4. Occupational Preparation: The school must help each

» ‘e
< LR . . L - Lo

8

Alberta youth to develop saleable sk1lls, or prepare h1m for
post-school vocational tra1n1ng. A ‘ \
('Aldrld‘ge‘, 1956, p. 9~1b) | o o | e
In his course note s, Mr. 'Aldridge stlates,r ”Sehools exist—‘/to serve their
communities by preparing children forcuseful, happy vlives. In this
task the guidance prograrni plays a.vital role by helping to make the
school a pl‘ace where all students can-have experiehces xﬁvhich’ help them'

»

become rnature, independent, self directive individuals" (emphasis

added). Although he belleved that guldance and counselllng personnel

worked closely with teachlng and administrative staff helped the

" school be responsive to the needs of the student and the community,

.vand encouraged the .community to participate in education, he felt the
counsellor's prime responsibility was to the student. I-le did not
helie.ve that it was generally possible to comhine the adjustive-

disci; ﬁne function with the guidance—counse_lling function although the
good coUneellor contributedito both processe s. Mr. Aldridge believed
that although all good teachers provided gu1dance of an incidental
vnature ‘there was an increasing need for well trained, sensitive and
caring eounsellors who were given the tirne~to prm(ide copn.éelling and
guid_a"nce‘,. J to coorfﬂinate related a.cti\;ities, and to aid. elaesroom

teachers. He saw test results, cumulative records and accurate
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vocatmnal 1nformat10n as necessary components of the gmdance pro-

‘.,

gramme but that guidance workers must never. lose s1ght of each

“
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. .' Chapter IV o
Gu1dance ‘in Alberta: 194‘7 - 1963

”.q‘”." Y e gurdancee is congerned ‘with the Lndwldual as. a, chll"d,

4 .

youth and an adult who is developlng interests and abllltles,

settlng goals and plans meetmg personal and social pro—

blems, and eventually emergmg from «school as a c1tlzen o
and wo:rker.. (A A, Aldrldge)

[N v A (RPN : -
X R R Y

Introduction

. - ; LAY DR I ~ . [ . - Yo e 2 . .
e Lt L, \. .

“ A\ Mr. Aldr’idg_e,wa.-sf S‘upervl's_o'.r.’o"f Guidance, worked to develop,

‘ orgamze and legltlmlze the trends in educatlonal thought and practlce

C ks
' w1dely recogmzed those prov1ded tended to be hmlted to. urban school

\

_(Report to Alberta Department of Educatlon 1947, p. 45). In response |

. ' T~
;oo 5 &
; : - o \\V\

that had emerged in Alberta durmg the f1r st. hal:f of the twentleth

century Although the need for provmce w1de gu1dance serv1ces wa's

_systerns.' Generally there was a lack of resources in terms of tralned

-

personnel,, approprlate materlals and educatmnal alternatwes for
S~ .
students. Standards varled between systems. Educ_ators notably in
~.

divisional s_chool systems, looked tO\Mr. Aldrldge for "dlrectlon and

- ,
asmstance in estabhshmg guldance programs that would 1ndorporate '

\ . a

three ""closely inter- related areas: (l) records and" ‘r\esearch, R

4 \\k

(Z) individual couns'elling, and (3) group guidance and orlen'tatio<n", :

l

to these needs the Gmdance Branch u.nder Mr. Aldrldge stateda's

v

overall objectives_:

37
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(a) ‘tr‘o en'(:oura'ge"th'e‘estah‘lishment 'of guidanc-e >ser\}i§:es.
w1th1n distr1ct and d1v1smna1 school systems.
by To make guldance matenals avallable to counsellors .

T

and teachers. 4
o ;”.J.‘\_f_.‘." T - 7“'{ o oee s “. e e s _'} w e o TS I
'(c‘)' 'T‘o institute 'iﬁ'-"‘ser'vfc'e‘t‘r"ain“iﬁg' ,i)'i'o"grahlrﬁes”an'd pro-".
o : k | ¢ oL o
.cedures to increase the competence of teachers in the

k)

: held . (Ib1d., P 8) ,:'.

| Mr. Aldrldge s concerns tended to focus.‘o_n three main 'asp'ects

1n the “work of the guldance department F1rst1y, the prov131on of

teachers w1th "pertlnent 1nformat10n respecturg alms and ob_]ectlves of

.

guldance and ... guldance techmque Se It is. apprec1ated that until

‘ teachers become qual].fled by study and experlence todo a more

spec1£1c _]Ob much of the counselhno w111 be of an 1nc1dental nature"

(Ibld. , p Sé) Secondly, establishm'ent of standardized cumulative

records wh1ch provide "mformatlon on the- student through Grades Ito

-X1I, ’and the r_ecommendations of standardized tests and te'sting devices

which assist in 1nd1cat1ng 1ntere sts, ab111mes and aptitude s" (I'b1d

< Pe 56),. Thlrdly, the prows;,on of guldance material and vocational
‘i‘nfor_rnation, _with the. "emphaSis . placed on occupatmhal cho1ces in

‘line w1th our Alberta economy” (Ibid. » P 56). In add1t1on '-Mr.

- ek
Aldndge became involved in teach1ng, in develo‘p1ng curr1culum in the

areas of health and personal development in ga1mng recogmtmn for-

and profe s.sxonahzatlon of_ the guidance movement, in evaluating

Lt i :
guidance-services, and in providing leadership and support for



,tPr'ofessionalhi‘zation'o'f'the Guidance Movement ,

non-acad"e'mically incllned children To these tasks, Mr. Aldrldge

s _vbrought a seemmgly mexhaustlble supply of energy He acted out of

1

an endurlng commltment to commun1ty 1nvolvement in educatmn and to

1ntegrat1on of the school 1nto the communlty To fac111tate\a clear

’ understandlng‘ of Mr. Aldrldge s co’ntrlbutlon to educatlon in Alberta

I will examine the various aspects of. hJ.S work in turn.‘

r
,

In the y'ea‘fs‘ pr'eced‘ing:'a’nd'-'follow.in'g‘ the appointment of Mr,

Aldridge, there was recognition &f the need for trained personnel,

!"Though the practice of‘giving guidance is dangerous in the hands of

) - . . - . . » ‘ o K . . . z .
; the dilettante Qr the well intentioned,person who is i'nexpert the lives

N of scores can be turned by the rlght counsellor,llnto channels that

{

will be the most profltable to themselves.and their communltle s"
(Report of the Surve'y Cornmitt'ee, Canada and Newfoundland Education

Assoclation, 1943, p.-50). As has been stated, interested and con-
cerned'teachers had always been involved in guidance-worlcand these

a

- qualities remained prerequisites for good counselling. "Attitude is

“more important than technique and will in general pervade and control

te'chniques and proceedings ... T’ech.ni'ques 'are also irnportant cen

’
/

; counselhng requlres not only the rlght att1tude but the use of appro-

priate. techn1ques” (Aldridge, course notes) Too often,'- however, the

guida_nce and counselling prograrnine s were curtailed by lack of time

and trai'ni'hg 6f teachérs with® appropriate personal qualities., In other

”

S . ’ e e e
e B A T OV, B Y

" institution of a’pp‘r‘opriat‘e- ed_u__cati-ona'll opp’ort\i-nit'i’esffor eXCeptlonal and i

]



schools’, counseillng duties fell to those teachers who were, 1neffect1ve
~in the classroorn if he can't teach, make h1rn the counsellor or
"all guldance personnel are crack pots" (Donald 1951. P 17’11).
Guldance counselhng was often seen as a "soft touch . ".-lfo__the many
teachers who were contentfrather.'than s‘uobject oriented, the concepts
and goals of guldance tended to be too nebulous and gu1dance was. offeredd'

as a content' Course; Slmllarly to the community, which.often

arose a perlodlc and inevitable call for a ''return to the basn:s. " Those
that’ d1d support the concept of guidance and coun~se111ng, demanded that
the programmes offered’ meet standards of cons1stency and profess1on-

ahsm or be d1scont1nued (Royal Commlssmn on Educatlon 1959). The

task therefore, that Mr, Aldrldge faced was one that 1nvolved estab-

’lish\rne_nt of a " serv1ce type programme administered by trained

personnel and estabhshment of the lﬁxglhmacy and credibility of the

programme both With1n the educatlonal system and the larger

problems. This section will delineate the changes that occurred in the )

former area of concern durlng the years 1947 1963 and the followmg _

. sectlon w111 delmeate the contrlbutlon that Mr. Aldridge and the

‘Guidance Branch made to the commumty

e

T—

,



In 1948, the Facmlty of Educatlon was approached to prov1de
(1) trarzung in guldance and (2) recognltlon o,f spec1al quahflcatlons.

It was requested that-a guidance and-,counselling pattern be provided at

the undergraduate Tevel. In 1948 9, the Faculty of Educatlon estab-

llshed a pattern of studies for a Jun1or Certificate and subsequently, a -

more in depth and advanced prpgrammet combined withl two years *

; couns_ellin'g ek_pe_‘rie'nce to.yi"eld a Senior C,’erti.fi‘catell In 1 958, the

Faculty of Education offered a B, Ed. with.a major or a minor in

.

guldance and mtroduced the Master " of Educatlonal Psychology degree.

ThlS was the forerunner to the doctoral programme In 1961, the

certlflcatlon programme was dlscontlnued However, it was d].fflcult

Vo

‘to get school boards to provide money for counsellors and school
__adhl._inistrators to set aside time for counselling., Nevertheless, Mr.

. Aldridge assisted in establishing”‘superv.isors of guidance in séveral

rural school divisions.

In the first year that Mr., Aldridge was Supervisor of Guidance,

y -
Ty

training of people doing guidance work was provided through inservices

and 1nst1tutes. The 1947 Report to the Alberta Department of Educatlon

-~ notes that ”the superwsor has used and is using every opportunity of

bringing before-teachers ... Ppertinent information re specting aims and

'objective's and sometimes guidance techniques.'' In the fall of the year,

Mr. Aldndge part1c1pated in several teachers convent1ons and acted as

-

a resource person to principals and d1v151ona1 supenntendents.

. : &
Guxdance 11terature was rev1ewed and appropnate reference books were



{apprx_‘oved forl‘_use_.' 'Teac'hei" study groups Qei'le- ‘erlic_our'ag’ed to read. in.vv
fhé*ii;g}d' .of'g'iiid‘é.vx’l'ce. .In‘ terl\'ﬁs of the overall teaichixig population,.
Mr. Aldfidg-e a‘didre‘ss’ed se‘v_‘eri teachers' c‘oriveritions. ‘In his 1948

. report to the Department df'Educatiori¥ Mr. Aldridge noted that

Y
-

increasing numbers of teachers and principals were viewing Vocations

aiid Guidance as a service rather than a subject.
' At the 1948 summer session for teachers, Ed. 308, Introduction

to Guidance was offered. In the same year, thirty seven institutes
were held and they focused on the case siudy approach and the tech- ~
niques of personal interview. In dépth follow=-up was pr(.)v-ided" at

_pr'ihcipa.lAIS'I i'neeting'_s, teachers' locals ‘and study groups. \
Mr. .Aldri‘dge addrvessed/ five_:classes._ in the Faculty of Edutaiion )
in the s'pfrixilg. of '1549. _The'Guid;inlce Branch worked \ivith the F“aculty
in engendering interest in gliida"nce‘co,urses by aciyisihg on thé selection
of vlisit'rng le'ct'urers and by publicizing the courses.. Mr. .i‘\.llciridge's,._ h
involvemerft with‘ individuail i:ea;:hers and principals, ‘grou.ps.. ofieachei‘s,
and teai; ers-in-training continued to inéi'ease throughout the years he |
w‘aé with t}ié ‘Devpartment.‘ At the University sui‘nmei' stless.ions; he
offered several couf.ses'iricluding Ed 309, Guidance and Mentél Hygiene
in 1951; in 1952, ;methéds co“ui'se for thé new Heal’(;h an(d Personal
.De\}elopment curriculum; 'and‘coursef‘yfm basic giiidénce in 1957,' 1958,
1959, 1960, 1961 and .19&2 (Appendix B). In 1962, he ga.v.e. a two-week
4v§rorksho‘p to C:uidancé. Coordinators urilii‘er ﬂie aﬁépicq s oi the_Onfai-io

- . . ' -)
Secondary School Teachers Federation. In 1963, he offered a two-week
: e ' .



S ' 4
w'o'i-i<shop cour s'e‘ ;n _guidam‘:“é ét .O;aegon Sta"tte. .Unive.rs:ity'-'. S
| By 1954, "the'vh"lajdrﬂl f‘o_c,u'slb._of tea_chéi.' i;'n’stﬁut‘es and cbm{;gn‘»ti'ons,:"
L 'l:n"'}ncipalf.s»l association, an'd stz‘x'f; meetings has sﬁifté_d,:to concerns abptt.
tea.ching the Heal‘thana Pe‘rsq.nél Dev_éloé;ﬁént course’s vintfoduc,ed,.iptd
the“ s-c};ools ‘in‘t‘hat time peri‘o_d. However, 'th-ertia rei:?ieiined concern,.
.’wit;h gqidaﬁce,_ servicé's, with an addéd 'emphas.i; 01“1 the stude’nvt.s',.tf_)tbal :

B . ) . : . . « .
educational progress and.for providing for the needs of all the children

v - _ ) - . . 4 o
in the schoolroom, '"The gifted child must be challenged; the slow

‘the gifte_d[' student ‘_at the Conférence of-the Canadia_n Education 'AsSoci-
a‘t'ion. "A committee of the Bi'anc_:h' was established to develoi) curriqulﬁm
) . . N : ‘0‘ ) T
for the educationally subnormal child which was first used on a trial basis

in 1957-58.

o

Additionally, there was increasing emphasis on dealing with the
‘whole child. '"Guidance personnel may help teachers to understand the
nature and effect of motivation, anxiety and other emotional factor; that*

militate agéinst the child's ability to perform intellectually and socially"

(Ibid., 1960, p. 30).
But. concern was 'béing voiced about the early leaving of school by

students. In 1959, the Royal Commission Report on Education had

'stated that rhore students were sfairilng.in'sChool but stressed that
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'departmentallzatlon‘and sub_]e ct’ spe c1allzat10n may cause teachers to

&

be more concerned with content than with students. Mr. Aldridg'e_v
; relterated, ”teachers' should teach st_uden_t.s, "not's'ubjects.A " "This trend '

away from 1nvolvement with students at a perspnal. level, 1t was' believed

L I

by some educators, could result in a lack of personal gu1dance and thls,

in «turn could lead to the student dropp1ng out of school

The 1960 Report to the Alberta Departrnent of Educatlon stated

~

that teachers should be involved in the counselhng programme s, not as -

spec1ahsts but. as persons who know students best A closer halson '

between teachers/ and counsellors was recomimended.
The Report to the Department of Education that year concluded

that guxdance programmes contrlbuted‘ to the holdlng power of the school

4

.The Re search and Infornlatlon D1v1510n of the Canadlan Educatlon -

'Assoc1at10n (1962 63) stated "If Canadian schools are to retaxn pupils

,
longer in school and to train them to f1t themselves to perform as use-

ful c1t1zens in a world where automatlon has greatly reduced employment

for the unskllled there must be rnore and more wise counselling of the

! n

1nd1v1dual by teachers and others skﬂled in the technlques of guldance

¢

(p. 16).: By 1nd1v1dual student counselllng, an attempt was made to

a551st students 'with their educatmnal and vocat1ona1 plans for the future

3

~and their educat1ona1 and personal problems of the Present, It was

further stated that “The development of person'ality, good att1tude s,

<

motxvat?on and 1mproved inter- personal relat1onsh1ps are significant

-

features of a good gu1dance programme" (Ibid. , p 28) In 1962, there
< .

el



was a renewed focus on rebseer_’ch to determine what constituted an . .
.- effective guidance and counselling p’rog’ram. '
‘ ‘ . /// . ‘ A ' . . M ’ ) c. lv‘
The 1959 Report to the Alberta Department'of Education stated
”Guidance progrems including individual counselli-ng were operating in - -

nearly all (d1v1s1onal) senlor hlgh‘schools and in most medium-to-

large Jumor high sc_hools; In 1960 the Edmonton Pubhc School Board
. e 4 T

reported a ratio of one counsellor to every 450 students Mr. Aldr1dge

noted in his report in 1963 (p. 68) that apprommately three hundred and'

~

flft‘y flve people were 1nvolved in counselllng in the prov1nce rna1nly
~ona pert t1rne basis bl.lt that five counsellor,s had been hired full tlme B
"~ to a1d in the s‘olving.of rnore \difficult.provblems. Hov‘}e{re'r; a serious
- shortage of tralined_"per_sonneﬁl contln_ued- to .exi.st and' services offered in
fl’le counties and”. di"vision.s Iagg.edf'behind those offered in the major

centres. S S : - S

To proQide’ for greater teacher awareness and understa'nding of
) } v
speclal prgblems m‘E‘.‘le average classroom, the Guldance Branch and

the Psycholc)gy ‘

g3 &;& .
c11mcs at Wetasklw-m% Red Deer in 1952 and at St. Paul and
vCamrose in 1953 Cases were 1nve‘st1§%ted and special training-was '

given.to“tea.cl..iers.- These Werej.the f‘orerkunner;s of Education Cllnics set
up by the De.pa';rtrnent'_s of.Educ;afional Psy’cl"lology in tlle Facultie‘s of,
Educatlon in E‘dmonton and\Calgar’y. N

A sxgnxfxcant deVelopment in 1954 was. the estabhshment of a\

two day seminar for provmc1al school counsellors at Red Deer
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A

Composite High School during the Easter reces,sv.v. The Guidance
: . - : on
Branch organized the seminars and brought in experts in‘the field of
guidance, includi‘ng_"Dr. Zexan, Mr. Aldridge's friend and former
- . ’ ’
advisor. The seminars 'h?;d',se'v_eral_aspects including:

« (1) providing -vo&:ationa,:l information;
(2) curricuiuin developmeﬁt;
(3) testing; “
(4)‘) special education and work experience progrrérpminé.

s
7

The séminars were held in R®d Deer until 1957 and inéluded counsellor,

gy s

guidance workers, and dpportunity room teachers. At the 1955 meéting,
the Guidance Council of £he Alberta ‘Teéchers ‘Association was formed

to ''promote I;rofe s"sional gro"'wth.‘ and provide for the ihtérchange of
idea‘s” (Répo'rt fo Alberta Departmeﬁt of lj_?ducation, 19.55,. p- 55) and in
l95é,, an exe(;utive was elected. The executive aésumed re sponsibility
for the conference and worked in consultation with the Guidance Branch.
In 195 8,/ a provincial Guidance C-omr;)itfee was established to work in ah
advisojry cgpagiw with the Guidance Branch. Regional Councils weie
established in 196A3.

Involvernent \f/i’gh the Divi;ién of Bducattonal Psycholo;gy, Faculty
of Education continued. '.;[‘he Guidgnce Branch a'w_zlyzed the services
E;rdvided and future needs .in the field of special .ucation. O"[')portunity
classes'and ‘sc’hools for retarded children were visited. .By‘l9é3,
educational clinics had been established by the Departments ;)f

o .
Educational Psychology in the Faculties of Education in Calgary and

g
o
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Edmonton.
Mr. Aldridge se'r\'/"e'd the gui_dance movement on a national and
international scale. In 1954, he was President of the Interjnational
Northern Great Plains Conference on Spec1a1 Education and Rehabili—
tation. He - served on the executlv'e-izi' 1959 and, in 1962, he organized
the Conference in Edmonton. The Canadian Education As sociatien met
in Edmonton in 1963, an?i brought together directors and superv1sors
©of guidance from across Canada. Mr. Aldridge was also on the Board
“of Governors of the American School Counsellors Assoc1at10n for three
years. He was pre51dent of the Northern Alberta Chapter of the
As sociation for the Study of Education of Exceptional Children in its
founding. year. /Other professional groups in which he participated

" included:. the ‘AmericanxPersonnel and Guidance Association, the

National Vocational Guidance Association, and the Psychologists'

‘Association of Alb'erta-.‘

-Standardized Testing
Ty L : v

Althoiigh Mr Aldridge re-c:ognize_d that "standardized tests are

an essential tool of the giiidance program'’ (Alciridge cited in.Borgen,
1971, p. 88), he appreache.d their use with a ""degree of caution'
.(A'ldridge, 1956, p. .4)V.' He stated: "Standar-‘dized' tests, used prop'erily,\
~with recognition of their limitations, can be a helpful tool. Areas in

\

which they are generally'being used ... include aéhieve/rg,e‘g\t,‘)intelli- ¢

gence, interest, and aptitudes. The Guidance Branch has never .

supported the use of personality tests, particularly group tests of a
S . N R -

<
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bpencil and paper neture" (Aldrldge cited in Borgen 1971, p, 89)
Departmental examinations were a w1de1y used form of ach1evement
te St_ and. had‘played an important role in guidance alnd, in‘f‘aet, often‘
had been '"the sole¢source of inforrnétion in det’errnin._ihg a child's
educational future!' (Borgen,' 1971, p. 90). Mr. Aldridée‘notes the
values and limitations of a'chievement tests:

Test scores on bat"cerles of achievement tests are usually

translated into grade placement terms; they have diagnostic

and self-appraisal value; if given periodically the data can

be converted to trends which may ylyeld valuable informa- |

tion on. dlfferent patterns of ab111ty _ P

~
5 e

In splte of many valuable feature s, tes’t‘batt'eries have

.

seridus disadvantages in terms of educational values and

Ay

objectives, if used to too great an extent:
(

1. They lead to rigidity in educational content and
‘ 4 .

methodology.

2 Teachers, students, and parents' tend to rega‘r_r“d’_‘tiest "'?
Passing as the goal of educatie;i.

3.  The ire sponsibility for determining objectives ana curri-

culum content passes from local hiands to te st-mekers. :

4. If the test is not Erequently remade - and many are r;ot -

' course content becomes u'nifornr and static, | )

5. '_Radlcal divergence between local, comrnunlty needs and

2';’"‘“‘;' %hat the te st maker judges to be 1mportant. (Aldridge:
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course no;ce.s)

Mr. Aldridge‘ recog‘nized that test re sul‘c’e can pre sent a s-tatic.,
'unidirn'ens‘ional picture vof 'che student and c,autiened: "the éarent and
counsellor must be as alert to the p0551b111t1es of, change as to the

probabllltles of continuance, for human behaviour is exceedingly

complex, and each i;ldividual is _unique in his possibilitieg! (Aldridge:'

dcoui-se notes). With the se con_sid’e;‘ations in mind, the Guidance

Department provided assistance to school and divisional staffs in

developing i)ro.grame of standardiz‘ed tes;ci‘n'g‘ The Guldance Depart-

ment evaluated testg and the School Book Branch in Edmonton supplied-

~approved tests at cost. The list of authorized tests in 1949 included:

Inteiligence:

‘(l) Detrci’c Beginning'Fir'st Grade I;ntelligehce Test.

(2) Detroit‘Advanc_e:d First Grade Intelligence’Tesi.

(3) Haggertﬁr lntelligexice Examination', Delta 1, Gredes I-Ti,

(4) Otis, Quick Scoring Ability' Tests, Alpha Grades I-1vV,

(5) Otis, Self- Adm1mster1ng Test of Mental Ablllty lntermedlate
, Form A and B, Grade 4 - 9. Higher Examination, Forms

'

A and B, Grades X and XII,
Aptitude Tests:
(1) O'Rourke Mechanical Test, Grade IX through 'Uniyersity.

. Q ' :
(2) Minnescta Clerical Te st, Grade IX through University.



)

(3) Differential Aptitude Test B'at\t‘er‘y. ‘
¢ g e

"V Interest 'Inye'ntory:

‘

" (1) Kuder Preferer}ée Record. (Donald, 1951, p. 97)
.“In-service training and institutes were offered to develop under-
.standing and proper usage of tests and test results. It was noted in
0 . - . /"

the 1948 Report to the Department of Education, that as'a result of the

- testing program there was a growing awareness of the need to indi-

- yidua,lize' remedial prc;gré.ms.' Specializ'ed,programs were developea '

1:6 aid individual school systems. An example of such a testing
program was thé ;)ne administered\-by the Edmoﬁton Separafe School
Systém in 1956 to identify a group of _gifted.children, at the Grade‘._Il-
level. | |

Cumulative Records

In assessing-thé éee'd for Cumulative Record Forms, Mr.
Aldridge st'at;d: :

Many situations in‘ahd around the school call for judgmeht

in which knowledge of student éharactei‘ is involved. To

learn all we can about‘him requireé the collection, examin-

ation and interpretation of information from mahy sources;

- these processes. éonstitufe the most importarit fuhct‘ion, of a
: \ -
guidance program. Information is built up\f/d a v‘ariety of
. . Iy .
- ways - from teacher" }narks, to report.cardé, scho“ol' B
attendance records, standardized test resulté, and so forth."

(Aldridge: course notes)

- . / . “
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51

-

Althdﬁgh Cumulative Record Forms had been in use in city v
o, - RN .

schools for some time, it was in 1947 that they were introduced to
man)} divisional schools. A revised Form was introduced in. 1949, and
the Reporf to the Department of Education (p. 26) not.es‘that' "Cumulative .

~

records gained popularity and proved useful in evaluating the work of
W : i

both teachers and pupils."
Donald (1951) concluded that Alberta had developed the most

detailed cumulative record in Canada, ''probably an indication of the
4 - . o

importance attached to guidance as-a school activity' (p. 99). Mr.
Aldridge remembers its development aé_ essential and as takihg a great

IS

deal of Worl_g._’- Cumaulative r_ecords‘ were held to be confidential. lnfpr'—

(1) Home Baqkéro@d T
(2) School-History and Recor'd of Class Worlf |
- (3) Mentai\AbilitY.an‘d Acadgmic Apfitude ‘ -
(4) Achievement and.Gro‘wth in Di‘fyfierent‘Fields of Stlidy ‘
A , ‘ !
(5) Health o ‘

A

~(6) Out-of-school Experiences
(7) iEducational and. Vocational Interests
(8) Special Aptitudes |
(9) Persoriz;rlifcy
- (lO)‘ Pléris for;_.thé Fufure ‘ (Denald, 1951, p. 99)
By )1 952, many ‘diyisiofxé reportv:ed that the using of a standardized

.Cuznulat_ive Record_Form was a uniform practice in schools. A h‘a'.,ndv,- ,

Y
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book h‘as been prepared and was revised that year to aid teachers in
maintenanc\e\of the rec.o-r\d. Inservice traini_ng_ provided hy the
Guidance B‘ranch re_‘_sulted, ingreater under'standing, by teacher s of the

' purnoses and functio_ns seryed by C mulative Records. (Aldridge; 19—56).'

/

" By 1954, it was reported that cumulative recérd forms were 'in -

‘ general use throughout practlcally all graded schools in the prov1nce |
and, due to increased understandlng of them, a're belng malntalned in a
reasonably accurate and .unbiased manner.l They are proy1ng invaluable
as alds to the counsellor in hrs vwork with students“ (Report to Alberta
Department, of Educatio'n 1954 PP- 56- 57) The. handbook and Record
Form were further rev1sed and changed in 1955 in response to r@com-

_ mendations made by med1ca1 offl.cers of health units (Appendix. C) By
1960, the" Cumulatlve Record was be1ng used 1ncrea51ng1y to transfer

information a~bout the studentfro’m school to schooh .

T~

Voca_tional Education and Gui:dance‘ o
' IJ\/h; Aldridge saw a threefold‘ functiﬁon of the Gu:idance.Bra_nch in
the 'ar_ea' of vocational education and guidance The flrst area of env- ’
deavor. 1nvolved researchlng the employment 51tuat10n and occupatlonal‘
trends in order to prowde up to-date len.formatlon | The dlscovery of
011, at Leduc in 1947 had cons1derable lmoact on the Alberta economy.
The subsequent 1ntroduct10n of many new 1ndustr1es resulted 1n. a greater
need for tralned personnel. Mr. Aldridge believed' that it was essenttal'

that the school be able to offer its students rehable and up-to- date

vocat10na1 1n.format1on so that they would be able to select an’ occupat;on
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in line with their iﬁterest_s and abilities and in keeping with'the occu-
. ‘ : : S Y T Sl Y

pational opportunities provided by the Alberta eceno';;{y'. To this end,
h [ . ' " o L. ’ .

LY

~in 1948, a survey.of jobs in Variod’s industrie‘s Qas 'ini,tiateld in co-
operatiori'.vvv:it:h’ fhe J.unio-r Chamber of Commerce. In 1956, Mr.
Aldridge reportedlthat ""Satisfactory pllogress hes bee.n achieved in
' ‘gathering an'dwc‘ompiling of o‘t.:cupational_ informati_on and enc‘ouragi_ng ‘
its use ‘at'the school level" (Aldridge “1956, p. 4)

The second area of endeavor was the provision of the school ‘with
i Vocatlonal information through the collection,. and preparation, of .
\materkials. In the first years of‘the Guidance Branch, a ‘servie.s‘of o
seven pamphlets outlining occupatiohe e:lv‘aila‘ble.' Alberta was produced.
. In additi“oI‘l the Aiberfa Glﬁfdan‘ce Branch worked with the federal
.Department of Labour ahd obstai:ne»d and en‘cloureiged the productioﬁ of
government book‘let.s on Canadian occupa_tioi'la} opportunities and trends;,
Materials pfepared by prroflessional orgarg.iza‘t'i‘ons, »-su»eh asﬂ 'ehe .- e /
Engineerin_g_lnstitute, vs;e,r‘e likewise collected ;and. aistribufed to the
s:.jchools on a monthly basis. Mr. Aldridge (pers. com; . 1V978).
remembers that as‘many as two hundred pierces of information were °
ser_lt_eut' in a yeér. It was a costly preéraMe. :'I‘he fifial revision of
the Alberta Occupatlonah Series was pubhshed in 1952 To supplement
and flnally replace the bulletm a seventy page booklet, entitled
. Occupatxonal Trend§ and. Employrnent Opportum.t1es, was introduced in
1949. It w.ae .;'ev1sed and r—elssued every twoqyears; Mr.-—,;Aldridge

(pers. com. :-1978) saw it as a ""key publication, " which provided
- . ' ,' !
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prpbablyg "l:ae st material of 1ts klnd iry Canada. vOIt supplied infor-
4 ’7 N

Y ¢
SN

matlon as to locatlon of. employment opportunltles and traxmng centres

y for ”v1rtually all OCCUpatmns avallable to Alberta children. " The 1956

Annual Repont,,tw Alberta Department of Educatlon states., "the '

s % '\‘“‘ o,
p'-‘gg > L,

bulletin ... is in constarrt:’use' by students and teache,‘rs A
: W P

T

a2

addition, 1nformat10n was supphed 4ot aid in the stabllshm%ntjp

libraries of occupatlons. The Amerlcan Job Classz.f1cat10n System was

* S e

used. In 1949, Bujlding an Occupatlonal Inf?_g;;natlon lerary wa's

publisHed and dlstrlbuted to all Alberta secondary schools by the
LS

Guidance Bra:nch. It was revised and reissued in 1955, In 1-960, a’

; :
booklet, Financial As sistance to Alberta Students, was first published.

The third area of endeavor was the ’involyement of the cornrn'unity“ -

in gu1dance and the subsequent establlshment of career events across

v

the province. Early in his career as a teacher, Mr, Aldrldge had
recogmzed the necessity of 1nterchange between the school and the

community. Thls had/happened naturally in rural and small urban ,

4 J

‘centres during the de?ressmn years when commurnity social events;

were arranged by principals and held in the schools land when schdols
were the'focus of baseball leagues and curling a.nd hockey tourna ents.
Teachers often provided leaderzship in t’he se actiyities Similarly,

Mr. Aldrldge beheve‘c‘l‘ that because teacher- couhsellors lacked exper-

ience in the bus1ness world, the business communlty needed to be

involved in the schools' vocational guidance pProgrammes. To estab-

’

lish the necessary liaison,-.Mr. Aldridge, w. Wagner and J. Grodland,

.

\
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of the National Employment Service, visited merriber.s of the business
. \' . >
.cornrnunify and, in 1948; were instrumental‘in establishment of the

<«

4

_@Edmonton Personnel Association. .Mr.-Aldridge was Tts first

‘oresldént in 1952. The Association brought in speakers and ‘nl'lade
~ possible a mqr'e practical guidance prograrnme for students. Mr.
. Aldr1dge further recognlzed that when counsellors are members of

3

personnel associations, ''they have the opportunity of’ exchanglng 1deas

(Aldridge, 1956, p. 16), as well "Such an association is particularly
useful in that it prov1des a point of contact in cases of speclalvplace-
ment" (Ibld. » D 6) In 1962, M= %ldridge organized-an employment

committee with representat‘ives from NES, and personnel departments

of business and industry, to look into appropriate placement for students

in preparation for employment classes.
| ~In 1958, tours"were arranged for counsellors to the Army

Trainl'rng Centre at Shilo, Man1toba and in 1960 Eastern Canada Air
- Stations. In sul)sequent years other Army and Naval stations were
included. Valuable 1nforrnatlon was gained by counsellors to be passed
on to 1ntere sted students. -

Meanwhile, a Mediclne Hat school counsellor, G. S. Grant, with
the aid of the local K1walns Club, introduced the American concept of
Career Days. Mr. Aldridge saw in the idea the potential for 1nvolv1ng

rural as well as urban schools. The first Career Event organized by
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the Guidance Branch was held in Wetaskiwin with'the help of the Kiwanis |

Club. .In 1951, Career Events had been organized in five centres, in-

s

‘_.‘cluding 'Reci’Deer‘,'f‘L_‘aemee, Stettler and' Lethbridge; Over two.
~thou§an<.i. studentie‘ anci their parents were reported to have attended.
(Report to Alberta Department of Education, 1951). By 1954, plans
uWere developed to hold Career Events in all high schools in the/pro-
vince at least o)nce every two years. Reprelsentatlv_es of different o
‘ profes_s)iorrs,' including the Armed Forces, police force apd teachers!'
association, and members of various business and government riepart-
ments spent three to four days in dlff'erent areas and were able to cover
the whole province in a six week _period. This us}lall}: occurred in the
spring although, Occasionally ir‘was arrangeg for the fall. Close
liaison was established witﬂn’tl'_le Unive‘rsity of Alberta, a'nd in 1958,

o]

liaison was established with NES Person.nel.from.St'udent Adviso"ry_
Services made supplementary v‘isits to both rural and urbarl high__s‘ehoo‘ls. o
In 1959, a ‘confe;rence sponsored by the ‘Ni-,c;kel Compeny of 'C;anada was
organized in cooperation with the eriversity of Alberta Studént

Ad\. sory Services for high school counsel}ors to meet at the University
in June and tovvsz:u‘dy courses offered by the University. Local sehool‘
staffs w cre provided with information to enable them to maximize the
effect of the career eyents and to aid the studentvs in examining the’ir

© indiv’ jual needs, strengths and opfiorxs By 1955, Mr. Aldridge re-

3

perted to the Department of Educatmn that "nearly 11, 600 students and

-

parents outside the cities of Edmonton and Calgé.ry"had pa‘ryticipe't’ed in
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these events. In addition, all Edmonton high schools and one Calgary‘
high school had organized similar ve\-rents” (Ibid v 1955 p. 58). Results
in 1954 of an evaluative que stlonnalre given to students enterlng post.‘
secondary schools indicated that 78% of those students ”contacted’ felt®

. t_hat they had beenbmaterially as.'sisted in selecting a c.areer. from the
1n.fnrmat10n obtalned at dareer events'' (Report to Alberta De’pa.rtrnent
of Educatlon 19%4 P- 57) Mr. Aldridge sti‘essed that these ventures
‘were only possible through the '"co-operation of%usiness., industry, the
'professio'ns and g'ove!rnment departments' (Ibid:.,' 1957',‘ P- 60); as vx;“ell
as tra‘in‘ing institutions; ‘who provided spealters and printed information

free of ‘chargé. In 1956, Mr. Aldridge stated: “Up’to 20,000 students

a year in Grades IX to XII participate and are encouraged to consider

a}l possi"t& factors that mavy i.nfluenoe ‘the-;cv:hoice'of a career'
(A.ldridge, 1956, p-. 4) (emphasis added). By 19_6'3,\ Mr. Aidri_dge
reported: ''The greatest number of career events for any single year
was undertaken, to a total of 79, inxrolving 189 schools and 21‘, 850
students. and parents. In addition, local career: events were arranged
in the cities of Edmonton and Calgary” (Report to Alberta Department
of Educatmn 1963 p- 69). In addition "members of the Guidance

Branch dLScussed vocational opportumtles W1th hlg@school classes as

a supplement to the work being done by local staffs" (Ibld. ». 1956, p. 58)

Th‘g‘yBranch became 1ncrea31ngly lnvolved in extending this type of.

. ervxce to students. Other extensmn work with students invol&g

answering, on a yearly basis, _apprbximattel;r five to six hundred .



wrltten 1nqu1r1es from 1nd1V1dual student’s and prov1d4ng personal

,,/-“ . | . a2 E
counselllng as reque sted for as many as seventy flve to’ two hundred

: students per year.

<

In-1962, Mr. Aldridge w ed with .Canadian Br‘oad'ca-stiné ’

C'or‘p_dration producer Jack E iack in the productmn of a series of

<

‘twenty -one telecasts on occupatlons that were’ deemed of interest to a

significant number of students. In 1963, thirty-two additional telecasts

were prodnced. They involved the participatio-n‘ of high school students .

and resource people from the community.

Curriculum Development

A major area' of concern for Mr. Aldridge was the development

of curriculum' for health and personal development courses. Tl'yls

a

reflected his view that»the school must give more than vocational 1nfor-

. ‘~\1

' mation; and that, in fa'ctv it should assist in the total personal develop—

o
-

ment of its students.- Mr. Aldrldge based the currlculurn of the f1rst '

Health and Perso.nal Development course on the Vocatlons and Guidance .
i <

course 1ntro€i§ceé into Calgary schools by Mr. Panabaker. The two

valuable aspectSa of the course, as Mr. Aldridge saw 1t were that of

Y
B

(1) cornrnunlty 1nvolvement and experience and, (2) group ol-ganlzauon

whlch saved time by deahng w1th general qie stions appllcable to rnany

v students. In 1948-4~9 Mr. Aldrldge 1ntroduced 1nto the 1ntermed1ate

school, on an expe,rimental ba sis, Personal Development and-
Occupational Preparation. It was taught in nine sele cted“sehools.'

General reception, on the part of students was excellent and, .teachers
. ' N . 0
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saw it as filling a deflmte need (Report to Alberta Department of
Eclucatlon 1949). From the evaluatlons, analysrs by teachers and
impressmns of students recelved about the courSe Mr. Aldrldge w1th

&}

the help of many others worked to create" a course in Health and

‘Personal Developrnent. He remembers do1ng a lot of "spade work" .

the p’rovince‘-,v;.'.. Y

. In 1949-50, the Personal Development cour‘ses were 1ntroduced
into three Grade VII clas,ses in each of Calgarv and Ednuonton The
Vlcourses dealt with physmal health, 1nc1ud1ng information about cigar-
ette smoklng:.and 'a»lc‘ohol usage,— and integrated the mental healuth
‘component 1nto gmdance De ciding upon an occupat1on in Whl.Cl‘l one -
leels he will be 1nterested and from which he w1ll obtain satlsfactlon .
can do much to 1nf1uence h1s‘mental health” (Aldr1dge 1956, p. 7) ‘In
1950 51, Health and Personal Development courses Were .given in

approxrmately two hundred and fifty schools to Grades VH IX -and X,

The course Was constantly re- evaluated and rev1sed. .Mr. Aldrldge
* .

. N

personally visited many of the classes Where it was offered Teachers

g1v1ng the courses were offered orientatién s sess1ons and, in 1952,

Mr. Aldr1dge offered a’ sumrner« Ooe‘ﬁfcgu/course‘in_ methodology. In
: ‘ o | )

addition, he spoke to teacﬁhers-in-training. The new cours}e, Health

and Personal Development, 1,was mtroduced on a prov1nce~Wide and
A

compulsorv ba51s for Grades v through X in 1952, Tt consisted of
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.mnine units: Unit 1 - Qrientation to School Life; Units 2, 3, 4, .and 7 -
Health and Physiology; Units 5 and 6 - Indi,vidualvand Group Standards
and Values; Unit 8 - Safety; and Unit é.- Occupations. '"The curri-
culum guidgs ... recommended that teachers should h.ave certa.in
qualifications of pers;)nality, ana prepération - preferably training and
experience in heaith, psychology, guidance and mental hygiene. It
was further provided that controvg:rsié.lj\material might,'be‘ omitted

(Report of the Royal Commission of Education in Alberta, 195 9,

p. 116) (Appendices D and E).
e

. Although a solid prégram, Mr. Aldridge fe\lt'»:t'hat it was of ques-
tionable value beca}use‘not eve ri;t.eacher could h‘andle the ma;terial. It>
. - ‘ SR ‘
had been assumed that the course would be given by people doing
guidance work; in reality it §vas; given by other teacl';ers such as ""home -
room' teachers of Matherhatics, Science or English. ""The course in
_Health and Pers;onal Development, despite its Qorthy objectives, con-
tinues to prhovide Qifficulties in c1a§_sr00m instruction. Since the course .
attempts to meet needs in the broad field of personal and social adjust—
ment, the outcomes are, 'of necessit;y,. much more. intangible, than
-those of content courses. Teachers who are sensitive to the pérgon‘al
and 'social needs of high school youth and who are creative in using the "‘;‘\&

_ _ & : :
resources of the school to meet these needs are doing outstanding

v .

work' (Report to Alberta Departxnerit of Educaﬁon, 1955, p. 36). The
S/ : ‘
texts used for the course were: You're Growing ,UE and Being Teen-

agers. There was increasing stress upon guidance and counselling of-
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students to enable them to make firm decisions about the broad areas of

w,

vocational endeavor (commercial, technical, ‘or professional) they

wished to enter. A new curriculum guide and resource book tg accom=-

/ ’
o .

pany it were issued in 1956 for Junior High programs. A revised

Py

Grade X program was introduced on an experimental basis.in 1956 and

- ¢

on a general basis in 1957. Mr. Aldridge reported, "Teachers
generally are giving serious attentién to ways‘and meaﬁls"of as si.sting
students to work to capacity and to p-la:i' their progrg.ms s0 that‘_t‘l‘iey E
wili meet the requirements ilrnposed by the t;r'oad c":.ccupatic;nalia‘i‘éé‘s in
which they are interestea" (Ibid., 1958, p. 59), v'andv".i.n’ 195;9,. a r,epdl-'_vt by
city school supe_rir_xtenden;’tﬁs ;tated that in Junior High Schopls,, "a;,atiAs- )
factory program in heaith’,and pelisonal de';»relopmeflt. was carried
foxl'ward. Frequently‘taught by‘e; guidance counsellor, home room’
teachex% or physic;al edutati‘on teacher, this course éppeéred to serve
the needs of youth' (Ibid., 1959, p. 39). However, thé R‘éy‘al‘Corﬁf—"
missiog on Education in Alberta appq_inted in 1957, ‘report'ed in 1959
"Nol area of 'curriculurn.has come 1'1.hd.er more criticism.tl}lan Health
and Personal -Development!" .(Report of Royal Commission of'Edu,c;ati_on
in Alberta, 195‘?, p. 115). The major criticism was ''that the course
is too often taught by teachers who ax;e i1l fitte;d and inadequately ére:

pared for the task™ (Ibid., p. 119). ‘ The Report concluded that many

of the criticisms were valid; ''particularly with regard to ... the pitiful

performance of some teachers who are consciously aware of their in-

adequacies or who are insensitive to the beliefs of others because of



62

-

deep personal coﬁviction" (Ibid., p. 119). In addition, the Report held

that the field of Health and Personal Development raises issues as to
the role o_f the school in .dealing with group standards and'-Values,

Wt s ‘. te

whether the school shoﬁld be concerned with the development of the_
"whole child" or only with academic >nd'inte11ectua1 development, and
the role of the parent in education. Dr. Cgrmack, who wrote the

Minority Report to the Commission concernkd with exclusion of the
parent from the educational process, pointed out that the instructions
on the use of Cumulative Records included; '"At no tiime should a parent

be informed of a pupil's intelligencer quotient' (Ibid., p. 424).

Reéom\rnendatib?é of the Majority Report were that the cogrse be

>
dismantled and restructured Iand, that minimum requirements for

v

anyone engaged in counselling 01-”group guidance have a Junior Cert‘i,_;
ficate or its equi‘}alen{.._“fTixe Reyal Commis sion‘ also stated that the
Jueior Certificate, a%,s it was t%len secured, was inadequate. In 1961,
Mr. Watts reported that the Health and Personal Development course
had been replaced by sep“afe‘te health courses, in grades VII, VIII and
IX; and that a guldance course had been 1ntroduced into grade X. Mr.
' Aldrldge who had served on the Junior High School and Senior H1gh ’
School curriculum committees, aided in the developrn’ent and'evaluati;n,
of the new courses. ) ) ' .
Meanwhile, Mr. Austin O'Brien, superintendent of the IEd'Inonton
Sepa{ate School System," appointed Father Walte;' Fitzgerald as the

System's first Counseflor. It was, what Mr. 'Aldridge termed, fa

4
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""happy choice. " Together, Mr: Aldridge and Father Fitzgerald con- |
ceptualized, developed and organized a pre—employment preparation

program (PREP).. The program, de signed for students who hed failed
eitheruG_rade VdIH or Grade X, ‘offered a prac‘ticel approacrr to'mathe - .

matics, English, and science and some training in industrial arts and

home economics. It offered an educational alternative to Ehildre.n who

v

b A ‘ ' '
first offered in 1958-59 in St. Basils Beparate School under the

were ''problems to themselves' and were potential drop-outs. It was

dlrectlon of Ralph Omoe, now: planning officer for the Edmofiton Sepatrate

School Board. The prégram was continued in 1959-60 and, the Clover-

Bar School D1v1s1€rn»1ntroduced _:g'sirnilar program into Salisbury
School. It focused on citizenship treining as well as on prepa.ra-t‘ion for
employment. In 1960-61,~ the E_drrlonton Public School system provided
two 51m11ar classes at King Edward Junior H’igh and proposed two
addltlonal classes at McCauley School 1n 1961-62. The classes
continued to be offered at St. Ba;ils, as well as in the Edmonton Public
System, anci at Fort Saskatchewan and Salisbury hrgh schoole in the.
Clover Bar Division. ~  ° | .
In 1962-63, the ’Cou'nty of vStrathcona and the éaléary Public
School Board introduced the prograrrxs into their school systems. In

relation to the program, an employment- committee, chaired by Mr. -~

Aldridge and cpnsisting of representativés_from the Natilonal_Employ-

ment Service and personnel departments of business and industry, was

established to deal with problems of placement and to prepare a
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comprehensive list of job possibilities. Mr. Aldridge (pers. com. ,

-1977) termed the Preparation for Emﬁloyment Program, a ''real

1

break-through' in education that "salvaged many, many ...'.

~

Involvement in the Community

»

Mr, {‘xldridge had established his view of the need for school and.

rd

community interaction during his years as a teacher and principal..

A

‘From the beginning of his term of office as Supervisor of Guidance,

and re sources.

Mr. Al'dridge did in-service work inv'the provincial cornrnuhity to
develop an awareness of what the'guidance movement’ had to offe.r and
to contribute'to his“knowledge and experti‘se in a broad si)ectrum of*
educational and soc‘iﬂalﬁehdeavors telated to yeung people. In this way,’

Mr. Aldridge developed a sense of the community; its attitudes, needs
‘ .

RN
In his first year Mr. Aldrldge addressed approx1mate1y fifteen

Home and School Assoc1at10ns, became involved in the Edmonton

Junior Chamber of Co'rnrne”r\pe, ‘and helped‘ organize the Edmonton

Persongel Association. In addition the Guidance Branch worked with
the prov1nc1a1 Department of Health in the Child Guxdance Clinic pro-
gram. Mr. Aldridge wrote in January, 1949, "In the eighteen months

since the provincial programme was introduced, interest has developed
steadily. Eve‘ry effort has been madﬁ to bring before the public gener-_
ally the fact that such a f)rogramme is in exidtence. Student groups

are addressed as well as Horhe and School Associations, ... radio

programmes provided . ." (Donald, 1951, pP- 150). The pattern of

v
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involvement éstablished in his first years continued and increased

’
~

throughout his tenure as Supervisor of Guidance. He continued to parti-
. Il . N ! . < ‘

‘cipate in Home and School Association meetings at the local level and,

in 1951, /e a'd‘dfessed their aﬁnual pr‘ovincial convention. Public rela-
tions WC;rk was done with Boai;ds of Trade and service clubs, also.

"In 1950, Mr. Aldridge aided the Seuth Side Optimist's Home in
Ediﬁnoﬁtqn, in'providing'ed;catior;al service.s to,.delinquenf boys. By
158, me;ﬁbers of the Guidance Branch were participating in study
groups co“r.lcerned with {delinqﬁency control and the emotionally distt;rbed
child. 4:..S‘é;hin.ars \%/ere givérf on the use of a.lcoh‘ol. In 1960, members
of the le\avnch worked to bring hee;lth and-guidance Sei'vices to native
children. 'This; th':én; ix}dicaf;es the extent of participation in ”_var,vioAjus_
a.ss\ociafions concernes in part with child guidaﬁcé and deQélpprr{ent;f
(Report to Alberté Departmént'of ];:‘,ducation,. 1952, p. 66). Mr. |
Aldridge \ﬁvorked_with rmany othgr groups, including the Boy Scouts * ~
Asso‘c;iation, Chil.d Welfare Commission (1952), an‘d the Alcoholism
.Fou.ndeition (1963). He had ongoing invélvement with the Canadian

—

Junior Red Cross. In 1951,‘ he ‘was cami) director for a Junior Red
Crosé leaéershiﬁ training progfam for high school students from
Albé-rta, British Cblumbia and four Americaﬁ high schools, and in
,1956’ he was’director for the Canadian Ju'nior Re,deross I:nte»rnati‘onal
Study C‘én'tfe .in\Kingston, .Ontariq f.or one hundred high ksc‘.:hool' students
from arounci the world. He was appointed chairm:xn of the Provincial

- Advisory Committee in 1957, a position he held until he retired from



66

»

the Branch in 1963. In addition in 1957, he was one of three Canadian

‘ representatives at a workshop of the American Red Cross held in
. R , N
Illinois. ' '

¢

Mr., Aldz:idée assisted Metropolitén United AChurch in doing
mar}iage couns’el\.ling?n 19525 Fur£her invovlvement in this area of
endéavor included work Witi’l the Family Se.z'vice Bureau and particif
patiox.'l in the VVNational Council on Family Rel’ations.. Other 'organiz‘ations
in Which Mr. Aldridge or me‘rnbe_r-‘s' >>c>f~ the Guidaﬁcé Branch were
involv‘e_d, t)l;o;rided in-services, or addressed_ipcluded the Mental _

Health Association, the John Howard Society and Alberta Association

of Registered fogSes.
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Chapter V

- Mr. Aldridge in Perspective

Mr. Aldridge was appoi}lted Supervisor of Guidance in Alberta at

1 . . ,
a time that the need for counselling and guidance in the schools was

receiving recognition and acceptance all across.Canada. Contributing

4

factors inclﬁdgd increasiné industrialization and urbanization with the
reconstruction of soéiet’y after the Great Depression of the 1930's and
the Second Worid War. Part of the ,éwarenes's-.‘of the .need for counsel-
ling ar¥d gﬁidance arose (;ut of the work done »x;ith membgers of the

)
A;med Services, both durin-g and after World War II. In Alberta,

s .

administrative sfructure_ changes involved consolidation of small

school districts into large school divisions and the inevitable closure

of the one-room counfry school'and )the subsequent estgblishment of
centralized schools. Two major trends in educational théought, the
tfaditioné.l e:.nd thve progrvessiyist, were in conflict. The progressivve
philosophy of John Dewey §vas quoted and the entt;rprgisé method of

instruction was introduced into the restructured school programme.
v

However, the impact of Deweyism and the effectiveness of the “enter-

) | .

prise system are yet to be documented and evaluated (Pattersqn, 1979,

'pvers.‘ com. ). Although the progressivist .philbsophy may have been

accepted intellectually, we do not know how much understa_;xding was
. ‘ .

reached and how much of an emotional commitinen_t was possible in -

Alberta, a province known for its '""Bible -belt mentality. " Addition,ally,‘

“
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although the ''enterprise' methodology was introduced by progressivist
e:ducato,rs and endorsed by the Department of Education, we dq not know

how much of the underlying philosophy and concei)tualization was known

: . ¥
and accepted by the. classroom teachers and divisional superintendents.

Other real constraints on the‘method‘are exemplified by the plight of

the teacher of a thirty-pupil, nine_—gfade, one-room rural school with

-

limited space, and library and material resources even if that teacher

had had the opportunity to receive a thorough grounding in the principles
of the enterprise system. - Thus, ,although the phiidsophy underlying

. _
the enterprise system may have been sound, the method was seen to

have failed and many‘equcat%s reje cted the underlying philosophy. A ) o

-

'"back to the basics'' thrust developed after the exd of World War II in

1945, and was articulated by such anti-progressivists'as Dr. Hilda

Y

n L] .
Neatby (1951). and the Royal Commission into Education (1959).

‘Counselling and guidance, however, were an outgrowth of the pro-

. ., L . ) 1 f
gressivist philosophy and may have reflected some fragmentation and
com‘Rartrnentaliza_t,ion of educational t}}o,/u\ght and practice (Patterson, 1979).

~—

'Thu_é, Mr. ‘Avldridge wasfinvo‘lrvevd for a'conéiderablé time, in the

confrontation between these two factions (Dr. W. Swift, pers. com. ,

-

1979). Dr. Swift (1979) held_}thaft Mr. Aldridge took a "'middle of the

-

‘road'' position and I would conclude that he integrated both_phil“osophies.v

He brought to his work a vision of education that was more in'keepiﬁg

with that vision Q.rticuiated in the Report of the Royal Commission on

Educational Planning released in 1972. In 1959, the Rovyal Commission

Al
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on Education concluded that ""The major aim of education is to stimulate
initiative, “critical thinking and the abiliiy to be intellectually self- .

directing' (Royal Commission on Education, 1959, p. 44). However,

. ' ['4
in 1972, the Royal Commission in Educati.or‘lal Planning stated that the

- purpbse of education is ''total personal development ... to make every

individual truly a person and full citiz.e'r‘1 of our soc'ety" (p. 38) and
that educatxon "must pay as much attention to feehng as it has in the

past to facts' (p. 170). Further that "An education that_ is moral as

“well as intellectual and aesthetic will not doanracfe the imporfance of

disciplined, intellectual effort ... that we dﬁ:hberately seek to develop

an entire c1tlzenry educated to feel and act as well as thmk“ (Ibid.,
<

p. 40) (emphasis added). ,Mr. Aldridge stressed that education should -
allow'for joy in learning, learning for its own sake while the goal of-

.

education is to help all childreﬂ grow towards self-realization as .

mature, itndependent and_autonomo’us individuals .who-begome responsible .
citizens in s‘cﬁ_q‘iety. In'particular, the group guidance cour'ses that

Mr. Aldridge devélopea a}lowed fo1; explofétion qf attitudes, values,

problems of common concern in an attempt to foster self understanding

and adutonomy. The lack of understanding of such an approach to

)

education was expressed in concerns raised in 1959, "It was contended

o

that the present type of instruction (in group guidance courses) leads to
an unhealthy degree of imtrospection ... and tend to create problems

where none have existed befqren. It was further contended that many of

the discussions take time which could be used more profitably on other
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courses'' (p. 119).: Nevertheless, the 1972 Royal Commission Report
agreed with Mr. Aldridge: ''Basically ... self-direction in learning

begins when the individual starts asking questions such as-these:
, ‘ .

Who am I? What kind of a pérson’do I want to be?

What are my strengths? My weaknesses?

° - 4’

How do I manage these in achieving my personal goals?
How do I relaté to others, and inter-relate with them?

“Where is nﬁy place within the larger society'?

»

Our institutions for schooling must encourage the learﬁer to ask

these questions - and help him to find his own answers (p. 166)..
' ’ . o e .
The mandate given to Mr. Aldridge was to encourage local school’

authorities to set up guidance-programmes and to give them assistance

~

. : ~N
. In doing so. He was to meet with as many people as possible - trustees,

school administrators, teachers, and members of the community - and
to preach the ''gospel of guidance.' In accordance with guidance )
literature of the time and his gn views his job was to ''sell" counsel-

>

ling and guidance to the student, the school and 1’c‘he cbmmunity. To

this task, as to all ot.her.aspects of‘his work, Mrj.“Aldridge brought
deep conviction of the need fé)r counselling and guidance services; great
energy and the capacity for much hard work. In view of the circum-
stances in‘ the province of Alberta at that time, he accomplished all that
c.ould have been reasonably expected of him (Dr. Swift, %979) and his
work laid the foundation for a continued concern with providing improved

v
counselling and guidance services not in evidence in other provinces

P
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(Larson, 1971). 'Mr_. Ald‘r.ivd'ge"stressed the need for vocational and
group .guidance as a‘\‘x/ay_df le:giti.rniz.ing and selling the p;rograrn_rne but -
saw the need to prq‘vide- individnal counselling Also, he brought a
balanced view from whlch educators mo- eqd in the l;te sixties and
sevent;es. He stressed the need for cdunsellord in the elernentaryﬂ
school. In all ‘of this, he Worked to organize such services and haks
been desc;‘ibed as a -goqd oi‘ganizer. In addltlon he worked to tra1n

people to prov1de counselhng and guidance services that recognized the

uniqueness of ‘the child, and to involve the community in meeting the

. many educational and social n_ek:ds and problems of children that may be

encountered in the school.

- " e
Through examining course outlines, course notes and examinations

(see Appendix B) used by Mr. Aldridge, I attempted to assess his
philosophy about and his approach to guidance and counselling. Mr.

Aldridge placed present day guidance and counselling thedry and practice

> 4

in a hlstorlcal perspe ctive by examlnrng the contr1but10ns made by-
philosophers, psychologlsts and soc1010glsts since Piato "In the first
place, no two persons ate born_exactly alike, but-each differs from
each in natural endowments, one being suited for one occupation and

another for another' (Book II of "The‘Republic”)., However ne emphasized

~ the contributions of social scientists and educators of the nineteenthr and

4 .
4

twentieth centuries. This reflected his belief that counsellors must have
a solid academie.background.. He compared current theorists including

Rogers, Williamson and McDaniel and formulated a view of guidance and.
s ] . .
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1)

eounséllihg ‘that recognized and respected the i,ndividﬁality and rights of * *

“each child and that VieWed'the child in the context of his school, his

home and his community.  Mr. Aldrldge held a positiye, view of human .
ﬁature that emerged in the 1950's and 1960's and was articulated byﬁ

such lhird force ésycheldgists as Maslow and by the Royal Commission
in 1972. Mr. Aldrldge saw education as developmental as a "br.in‘gi.ﬁg—

forth" -of tI{e child and held that counsellors teache“rs, adm}(nlstrators

7
" parents, and members of the cdmmunity must work togethelr to

maximize the development of each child, ineluding the normgi’l, the

gifted, the exvceptional, and the deviant The need for this broad sﬁpport
‘system, clearly artlculated by the 1972 Royal Comm15510n on Edueational
Planning, was not a po1nt of focus in 1959 Throughout‘tbe years and to

this day, there appears to be an uneasy truce between the school and the.

.

c‘ommunity with parents often feeling left out of the education of their
children. '"The majority of Alberta éehbels'«function in relative isolation

from the communities ,which they serve.... Such separation flies in the
A : v

face of empirical evidenceﬂsuppor‘ling the belief that parental involve-
ment in the schools ifﬁproves ehildreh's academic motivation. ...
Educators who stifle this force lose a potent ally in the fight against

obsolescence in schooling' (Report of Royal Commission on Educational

Planning 1972, p.  126). I believe these words could have been spoken

-

by Mr. Aldridge and the problem remains to be overcome.

The courses Mr. Aldridge taught included information on how to

‘ ~ :
structure and administer guidance and counselling services, how to
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-

gather and present vocational materlals, ‘and how to admmlster and

: 1nterpret tezts. ‘He stressed the: need for obJectlve data about the

’ 4
student and sald it must be gathered from a varlety of sources and
,—/ AN

1nte'grated to prOJect an image off,the child in his totality. Mr. Aldridge
stressed the limitations pf test ;reSulté an',d cautioned students about
.poesible misus_e. Mr. Aldridge stated*t-hat fostering child development

involved recognition of the child's physlcal, 1ntellectual social and
psychological strengths and weakness’es_ and a'cting‘”'so that the child's

needs can be met in an approprlate way.

’

: In 1951, Wilson concluded:' ""The province (Alberta) has gone a
long way in a short time to provide a very sound foundation of tra1n1ng

and supervxslon for future growth” (pp. 23- 24) He is remembered as

a man who ”encouraged and cared for people" (Dr. H Meltzer 1979

\pe\r\S\. com. ). He worked to develop cumulat1ve record Iorm's that
~__ .

continue to’ be used by Alberta Schools and which have been termed
.

"invaluable'' (Mr. Al N1cols, 1979, pers. com.). Mr."Aldridge" devoted

¢
much time to development of curriculum that embodied principle's ‘of

! H

physical and mental hygiene' and which attem‘pted(to meet the intellectual,

emotional and social needs of a2 wide range of students (see Appendices
" D and E). He worked to coordinate programmes that would provide all

the students of Alberta with up-to-date and rel_evant'_vocationa‘l infor-
mation. He helped e stablish te sting programmes and to’train guidance

workers that would not negate the individuality of each child. He drew

on the counselling theories of the period that conceptualized the child as

-,

U

N
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an autonomo‘t.ls individgal who, while being re spected,'needed infor -
matidn and guidance in formulating séklutior‘ls to vocational, educational,
sociali and emotional )concerns. He worked to establish counselling and
guidance as a professional endeavor tlhat’ wa‘si sensitive to ée needs of
the community, the s‘c.-hool and the parent but with a primary commit-

ment to the student. ’ .

“v . .
As a word of academic c'éution, I wish to note that this interpﬂre—

. tation of Mr. Aldridge's contribution to the development of guidance in

o

Alberta was based in ge;leral ¢n information and material given to me by
. 3
Mr. Aldridge fiftelen years after he retired as Supervisor of Guidance.

It reflects his views of guidance and counselling as they are at thé end

“of that pért of his involvement in the movement. This work, therefore

v

presents a static rather than changing or evolving view of Mr. Aldridge.

To put his thought and contribution into a developmental ‘context, I will
make the following speculations. ‘When Mr. Aldridge was appointed

. ‘ ) .’ ‘ - 3
Supervisor of Guidahce in 1947, the'\ main thrust was to provide the

-

framework and essential reséurces for vocational guidance. In the
R o) -
' 1§

fifties there was a movement towards developing currieulum for group
) R ‘ <

‘guidance courses and an increased concern for making provision for

3

individual counselling. This trend reflected. an increasing concern for

‘the multitude of personal, social, educational and vocational needs of

‘ . . 'Y . (
adolescents. By the 1960's, curriculum was‘pb,eing devéloped for
exceptional children--the‘ gifted, the handicapped QF the developmenta‘lly

r

.
Fy

retarded. .In addition, there was increasing emphasis on developing



/

special programmes dealiné with the use of alcohol and tobacco and for

’,

the delinquent and the academic drop;out. Thrbugh these years, Mr.
Aldridge brought his own view ’toiwhat éervices guidance and counselling
should provid'e but I must acknowledge that he would have béen in.fluepced
in the emphasis on various .aspects of these services by t‘hoge who worked
with him.

In all his work, Mr, Aldridge was, andv remains, a true educator.
He brought to his work a love ‘of learhing and caring for peopie. \He '

worked to make education more meaningful and relevant without losing

its depth.



‘a

.

L
&.
s
6



Books

——

Alberta Teachers Association. ChOOSLng Your Life Work. Ef

monton:

Alberta Teachers Assoc1at10n 1938,

Perron, P, oA, Ryan T: A,

» and Zeran, F, T, Guidance énd the

Scrariton:

Emergln;\ Adolcscent

lnternational Textbook C}Q , 1970,
Phillips, C. E. The Development of Educatlon in Canada

Tordnto: -
Ww. J. Gage & Co. Ltd., 1957,

+
. Ste\'enson, H. The Best of Times/The Worst of Times ‘Co‘ntemgorary

Issues in Canadian Education. » Rimehart ang -

Montreal: Holt

Winston of Canada,, 1972,

Stevenso’:n, Hw%, ‘

_ . etepts, POlle and Process
. y

Perspectnes on Contemporary Canadlan Education.

London¢
Alexander

-

Blake Assoc:lates 1977.

Wil.son, J. 'D., Stamp, R. M., a’nd..Audetl L. P, Canadlan Education:

Hlstorx Scarboiougjh Prentice Hall 1970.

3

Zeran, F, R. , and Rlcelo, A, C.

Organization and Administration of

Guidance Services.

Chicago: Rand McNally & Co. » 1962, -

~——

ot Bulletins ang Periodicals

o

Beattie, H. R, "General Prlnc1pal of a School Guldance Programme

‘Canadian School Journal April,

1945, pp. 137-139, re7. -

Beattie, H. R, "Guidance in Education. "

Canadian Welfare, March,
1945, PP. 24-29,

1

‘Beattie, H.. R. 'Planning for a Total Guidance Programme, Canadian
J <



78

i

School Journal, June, 1946, PP- 217—219.

Canada and Newfoﬁndland Education Association. Report of the Survey

L)

Committee, 1953,

Canadian Education Association. Report of Research and Information >

@

Divisidn, 1962-63.

Conference on The Canadian High School. Educational Change: Pro-

blems and Prospects. Department of Secondary Education,

(

' University of Alberta; 1964.

< ! !
+

Department of Education. Junior High School Curriculim Guide for

rs

Health and Personal Devélopment (Interim Edition). Province of

Alberta, 1952.
) ‘ / ’ . . . . .
Department of Education. . Senior High School Curriculum Guide for

Health and Personal Development (Grade 10)<. "Province of Alberta,

1952, .

Department of Educational Foundations, Faculty of Education.
5 .

¢

Education in Cénada; An Interpretation. Edmonton:_ Unive rsity of
* i 4 ‘

»A]\berta, 1978. /

Faul, G. J., and McDaniel, . Public _Relé.tions Ser_\)es the

l Vocational Guidance Program. The A.T.A. Magazine, December,

1947, pp. 25-30.
' kY ) T o
Guidance 'CQuhcil of the Alberta Teachers' Association. A Second

| 2
Yearbook, 1964..

[



- Government Publications

Twenty-Ninth Annual Reéport of the Department of Education of the
Province of Pllberta, 1934, ’King"s» Printer, 1935, )

Thirty-Second Annual Report of the’ Departrrlent of Eclucation‘ of the
Pr’ovince of l%lberta, 1937. King's Pr{n'ter, 193‘8.-

Thirty-Third_A_nr‘rtlal Report ot ‘the Department of Education of the

PrOVinﬁc’-"e of Alberta, 1938. King's Printer, 1939, !

Thirty—_FoAtlrrth Ann\lal Report of the Department of Education of the

Province of Alberta, 1939, King's Printer, 1940.
Thirty-Fifth Annual Report of the Department of Edycation of the

i Province of Alberta, 1940.. Kingl's Prirlter, 1941, 5 -

Thirty-Sixth Annual Report of the Department of.Education of the

A . -
2 .

Province of Alberta, 1941. King's Printer, 1942,

‘ , _ : S
Thirty-Seventh Annual Report of the Department of Educationpf. thet

N / 3
: v : )
Provincé of Alberta, 1942. King's Printer, 1943,

/7
>

‘ ‘ ¥
Forty-First Annual Report of the Department of Education of the

Proyince of 'Alber.ta, 1946. King's Printer, 1947. - .

79

Forty- Second Annual Report of the Department d3f Educatlon of the

L]

Prov1nce of Alberta, 1947, Kirfg"s’Printer 1948, _ l
Forty- Thlrd Annual Report of the Depa}tment of Educat1on of the ’
Pr(jv1nce of Alberta, 1948 _Klng s Pr1nter, 19.49.‘ -
.Forty:Fourth Annual Report of the Debartment of«Edgcatiorr'of the
Province of Alberta, 1949 Klng s Prxnter l9>50
FortysSixth Annual Report of the Department of Educatlon of the

/

-
’



80

Province of Alberta, 1951, King's Printer, 1952,
Forty-Seventh Annual Repdrt of-the Department of Education of the

Province of Alberta, 1952. King's Printer, 1953,

r

Forty—Ninth Annual Report of the Department of Education of the

o -

Province of Alberta, 1954. Queen's Printer, 1955,

Fiftieth Annual Report of the 'Departrnent of Education of the Pr'ovinc‘e-f‘
ot’ Alberta, 1955. Queen's Printer, 1956.
/) o Fifty-Fir st@Ann\ual Report of the Departrnent of Education of the
Province of Ai-loerta, 1956. Queen‘e Printer,.l%7.

Fifty~-Second Annual Report of the Department of Education of the /
1)

Proylnce of Alberta, 1957. Queen's P.rinter 1958.

YEifty- Fourth Annual Report of the Department of Education of the -

) ")
Province of’ Alberta, 1959, Queen's P:;Al%no

Fifty-Fifth Annual Report of the Department of Education of the y

Province of'Alberta, 1960. Queen's Printer, 1961.

‘f Fifty- Elghth Annual Report of the Department of Educatlon of the

N

Prov1nce of Alberta, 1963. Queen's Prin’ter, 1964.

%
L

Alberta Royal Commission on Education. gReport of the Royal Com-
x : , .

"mission on Education in Alberta 1959, Edmonton: Queents
. . ) t
Printwr, 1959, :

Vs

)

Alberta Royal‘Cornmis sion on Edueational Planning. ‘A Future of

- ' )

Choices - A Choice of Futures. Edmonton: Queen's. Prj.nter, 1972.



I~

81

‘Unpublished Materials B

Borgen, W. A. Historical Foundations of Measurement Within -

: A i
Guidance in Canada. Master of Education Thesis, University of

Alberta, 1971,

Dé&nald, R. L. The Development of Guidance in the Secondary Schools

~

of the Dominion of Candda. Master of Education Thesis, U/r,xiversity

ia

of Manitoba, 1951, o

~

I_;arson; I. Howard Ross Beattie - Canadian Guidatice Pioneer.
Master of Education Thesis, Uni';fersity of A'l:bei'ta; 197%.

Patterson, R. S. The Establishment of Prog‘fe'ssive“Education in

Alberta. Ph,D; Dissertation, Michigan State University, .1968.

Van Hesteran, F. N, Foundations of the Guidance 'l"vIovement in .

:

Canada. Ph.D, Divsser‘fation, University of Alberta, 1971,

Wilson, J. A. R. The Couhsé_lldr In Canadian 'S'ecoﬁdary Schools.

Ed. D. Disserta.tion, Oregon State College, 1952.

Miscellaneous / -

4

,Aldridge, A. A. *Guidance in Alberta High Schools (unpublished). 1956,
Aldridge, A A. Personal Communicatiofl. 1978, 1979, ot
'Me-ltz,e'r, Dr. H. Personal Comrnunicat\io'n.“ 1979,

Nicols, A. Personal Communication. 1979.
) . . ‘
Pattersdn, Dr. R.v PersonalTCommunication. 1979.

Swift, Dr. W. Personal Communication. = 1979,



(3}

APPENDIX A

EDITED INTERVIEW WITH A. A. ALDRiDGE -

\

\

82

Ll



83

"Without the_ory, practice is but routine trrn of habit. Theory alone

o
' . . n

can bring forth and develop the spirit of invention' (T. Reik).

Proposed Questions: .

e

1. Who do you feel most influenced your views of:
(1) "education
™ ) ; -
(2) guidahce and counselling?

=2

n

B

4

‘ ,
2. Two of the first directors of guidance in Canada were Howard

Ross Beattie of Ontarid and Harold Johns of British Columbia. How

would you characterize thoir approaches to guiclance?

3. i—lox;v did you feel about t_heir approaches? A v N
4. You have stated that Frank Zeran was your adviser and frlend
when you were doing your graduate work in Oregon. How d1d he

1n£luence your thlnklngi?

5. PeoB\e often ‘s‘peak of guidance and coungelling. Did be'ople in

. - ' .
1947 distinguish between the two processes? How useful Was/i.s the \ 3

3

distinction?. ' / ,
6. We often.think of three general approaches to counselling: the

\

directive (Williamson), the non-directive (Rogers). What was the

-

A} N .
situation in 1947-63? Has it changed? Which approach did you feel
. ) ) ' L4 . ’

!
. . 4 p)
most akln to? a ,
. N < . ' !
L

7. What d1d counsellors of that time focus on - group guldante or
1nd1v1dua1 counselhng" Did that change over the years? Why" What .

would you see as an ideal balance? - ' 4\ v

8. What are yourv concerns about the present (1978) pfograms?

1



“j'.’nﬂet through these courses?

' 15 . Concérn was voiced that Health and Persopal Developrnént

84

b
9. You have indicated that a prerequisite for guldance workers and

‘counsellors were certain personal qualities. " What do you believe these

qualities are? o _ ‘ A P
= _ - . . s
a .

10. Did you then and do you new believe that guidance workers and/or

counsellors should be practising teachérs, former teachers or do théy>

need to have been teachers? Why? ' }
1.." Some concern has been raised that guidance/counselling people

served a disciplinarian function, How do you feel about this? Why?

-

Other pe‘ople indf®™me that coumselhng/guldance se€rved only an
adJustlve function, sereby serving the needs of the school and society
to the detriment of the studert= Do you agree that this should be a goal

of guidance and cqunselling? Inthis connection, the problem of confj-
) . '

aentiality ls raised. What are your views on it?
12. Concern was eéxpressed about the use of tests. . What did you

consider an appropriate testing pProgram? What tests did you recommend

\

for use in the schools’? Why" What tests would you not want used"

>,
Whiat are some of the dangers involved in the use of tests°

13, What did you consider the obstacles that you had to overcome in
. 7 J . .

order to have guidance and counselling accepted in the schools and by
N ? "

the community? _ ]
14, You were very involifed in development of curriculum for courses -

in Health and Personal Devel‘opment. - What needs or goals did you want
' . ]

-

s
YN

-«
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* curriculum infringed upon areas that should be dealt with in the home

and/or church. Did you believe those were valid concerns? y

.

16,  What did you see as the strengths and weaknesses of tHe program?

17.  You workéd hard to gain status and credibility for the guidance
‘( :

movement. What d¢ you feel were your major contributions in this area?

18. Did you feel that, hy 1963, that there was recognition of the need

7

for and the value of the guidance/counselling services of the calibre you-

wanted té see in the schools? . -

¥

19, What remained to be done?
-"z:_ZO. In 1959, the Report of the Royal Commission on Edn;lc-ation indi-

cated a concern that education had mbved away from¥academic achieve -

H

ment _arid~intelleétual development. The Majority Report recommended

- o

that ''greater emphasis be placed on the acquisition of pre‘cis‘e" factyal

o

-~

knowledge - such knowledge to be set forth in the curriculum guides

and prescribed as a basic core for all‘stude‘nts? (p. 104), that standards -

“o\f achievement be set, and that the task of educators was to 'focus
v . . Wt

consciously ... every suitable aspect of curriculum and operation upon

the development of good citizenship' (p. 45). Cormack, "in the ;Minorit'y

. ) ‘ b
Report, indicated a sirnilar concern that education refocus on intellec-

N

tual development and achievement but regarded the emphasis on , N
. N .

preparation of the child for living 'sociall& as a pragmatic and con- -

formist philosophy that went against the develo‘pment' of the child in his
' uniqueness. What are your thoughts in regard to this?
: . #
21, ‘ The Majority Report seems to indicate that much of what was

¢ . 4



) -

wrong in educavtion in Alberta could be alleviated by‘ better qualified

. o — i .
'school personnecl. Cvorm?c-k, 1in contrast, saw this gmphasis as an
"authoritall‘ian”vpo sitioﬁ that, to‘a_t large extent usurped the role> of the
pa‘lrents in education, and on:e not to be tolerated. nCorma'ck, who + °
vemp}‘iasize.d a more actademic than social tradition in education, did not
sup.porf the emphasis on extensive teacher t-raihing. InStéad, he
‘believed that by providing free access to institutional alternatives to
parents gnd students, i}"lco(mpetent teachers and ineff;ctive schools

.

K . . / ,.
would be eliminated. What is your position in regard to thmls? ‘

22. Cor>mack wwlarly concerned with what seemed was the

school's hésumpt‘ion that it was a power‘unto itself in‘dire{:ting the

educational progress of the,child. He points out that instructions
: regarding the use of the Cumulative Record include: '"At no time should
a parent be informed of a pupil's intelligence quotient.'. He 'was alarmed

¢

by the exclusion of the parent from the‘deci‘si"on niaki'ng ‘proc.e_s_s, Some‘_ 5',

people might féel that such}ra directive places undue emphasis on test .

A

scores and serves to mystify the contept of intelligence quotient in
particular. In general, it could be seen as an indication of the exglusion

- of the parent from the school and a mystification gf the educational

!

“'process. It ctlld be interpreted as setting up the school and educatars
R - ‘ \
 as authorities that are not be,questioned. It may be seen as an indication

of a lack of.under sténding of the concepts in the field of child psycholdgy.

N .
What are your views about this?

-~

23, Another area of concern in the 1959 Majority Report was the °
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Currlculum of Health and Persona1 Deve].opment é)ourses It was felt by
- .

some that it could lead to ""an unhealthy deg.ree of introspection' (p. 119),
~and that it intruded into mattérs of values and standards, matters dealt

within the home and church. Of particular concern was the quality of

~
. -

teaching, ”fan.d the pitiful performance of sbrne_ .-+ who-are consciously

aware of their inadequacies or who are insensitive to the beliefs of others
3

because ef__deep. personal conviction (p[ll9). _Cotr‘rnack(‘was again :

- a

concerned about the exclusion of the,parent,'and“quotes the Brief,

a N

Catholic Conference on Alberta, '"The school staff ... too frequently

- loses éight_ of the delegated mahdate which it holds from parents and -~

’ “tends to feel that educatlon is. solely its responsibility? (Ib1d , P- 369), -

)

giaave 1nd1cated both in. .what you said ans what you have done,
i
{ ‘the educa‘tlon { the ""whole child, " and an interaction between
7 _ , é C ! ' _ . «
ﬁ):{rent school and community. ' Qo you believe thatthis was a
- Wldely held v1ew’7 Why'> : . ’ /"
» !

- \ . /

25, JWJhat did you see as the function of education? What d%/d you see as

- - f i - : ’//

/o !

the goals and of)jectives of education?
S . N oo : ) ) |

~P
.

-~

26. How'did guidance and counselling serve those goals /and obgéctives? -

27. What do you‘rfeel has been your greatest contribution to education
o N : . " I o Y A
in Alberta? ' A ‘ ‘

o



~ Marie: . WHoe de you f‘eel.n(‘n_)s‘c.é iﬁflﬁeﬁcjed\ you? |

Mk, Aldridge: Well, undoubtedly my father. ..  ° |
M: What was it that he gave you? - = . o o

A: Well, of course, he himself was a great reader, not.ha\}ing,-
"had the chance _for an education himself as a boy in Engka»ﬁd. He came /
to C‘a‘ﬁa‘da in 1884 and his gisfer follgwed him a year later ‘and she ke.p’tv._

'
’

house for hlm while he fini shed his 's_-choo'ling and work .and'éo on a'n‘d' -

i

. .finally got his Ufiiversity deg.i'eeu He really felt that education was vital

. to every aspect of life really and there was always encéﬁfagemenf in the

~hofne, good books to read and

- A -

£y

‘this sort of thing and, of course, he would

/
o

tell me stories of Dickens and so on. He ‘1i.ved:b in f_he part of London o,

~

- that Dickens wrote about, in fact he could have been one of Dickens' boys, |

the experiences he had as a youth in London, and 1 thm.k it was his kind

and happy way of coilr's_e that made ‘evé'i‘yfhing 50 meaningful to me. I

was theé youngest of four boys and the others were several years older,

N ) o . . Lo . . . N l
5@ I think probably that he took a little extra interest in the fact tha¢ I

.-liked stories ... One of my favorites, of course, in those days, as

children jtoday, waé'The_ Christmas Carol. He gave me this as a kind-

of encouragement, of course‘being a clergyman we had very little in the

‘way of money. Even théugh I woﬁl,@ have liked to go on to medicine when

— .

I finished high school, in those days there wasn't any oppottunity of you

o

earning 'rnone-y to make your way through. You couldn't BOrrowﬁﬁy-

thing, of course, it was unheard of and Dad, of course, told us about

P

Normal school and that is how I got into teaching. But I did have, of

By



ha‘_d\refu’rned from the bFir_st World War, he had hi"_s degree before he v

. spent a coﬁple of hoii:-s with mee and really gave me 'a;very, very'fine '

' t':igd to use fnany of his ii:le_‘a's‘f and did use tH€m:

. ” ' 7 B . K
. . ’ : f . ‘\ . . . . . .. . ° s '
course, along the way, many, many good friends in education who were

-a lot of support. : One of fhe' most intere sting_ of these was a manh who

hd -

w?ht over and hehad tapght‘"Weta5hwin wlg_e'n we were there and then

£ P o I , o
he was appointed Inspector of Schools ... Now'when I went, own to. . -«

A - K

>

Holden.to‘take(Bvelr i"ny first principalship I dropp‘é'd in to,s e hlm “He -~
had left ed\uc_:ati-'on,.-h’_e» hagl been dismyis séd-aldng_ w{th ev_ilght chéi;-s be- -

ca‘u$e~of the economy by the g‘ové-r'nr'n.erit_ of the day, that was in 1923, \ .

and he got into law an.d b(&c;\axng Secretary of the vD‘_ei)artment of Industry

and Devéldpmeht as it wa shk.r;owr'i in thpsé days. I dropped in to;",s,ee“him_' :

and talked about some of my pro_blgrﬁs AI_.w-ouvld meet as a principal. He

indication as he saw it of the role of the princi‘p’al in a ‘small town: I,

Y
N BN

V\- - ".\

M What was that? R - | \

CA Well.&/hat wére ’t}léy? He said don't fd}rget-thét yoﬁ as a

—~

principal have to accept your role in s‘ocie_'ty;as'bne of the 1eadérs of the

' 'comfn}mity, you have to through your greater effort keep yo_liréelf more

-

~orless above reproach in your' personai habits and conduct, and you ~

.mus‘t\‘rer.riember that the childi'éfn will .always look up to ybu"aisli‘_so'me’-

~ »
4

: fh%n,g worth efnulatfing,’ ‘this kind of thii'ig,‘ and he said, don't fb_rget tod:

| ' ;

a

thér¢ is a role for the prin;.ipél'tq 'pl'ay in a srﬁall ‘tov.vvn, in p'ar_t'ici_‘f )
p’afing in cox_nmunity activities ai‘id accepting somme of the re sponsibility

for y“\leva'dersliip. This kind of approach you see is a very, very sound one.- 4»

<
3



. . o { .. 3

Mz " And one th%it you follo:wed”

A n‘followed it a11 the way through a11 through hfe.. I think that ’

" .probably had as much .-influence on my teachlngias._anybody el,se. A
o funny thing"that sa‘rne. year I'had a visit from the high "s'chool"inSpe'-Ctor-, )
§ ] - . . ,. .. . ; .

K3

: while 1 was -tea.ching in We stl'oc'k He had been my high schoc@ princ1pa1
L and after the v151t he said I thmk you are a better teacher than I thought
‘_you would be That is a blt, of encourage.ment too in‘a way, you see

.When I look back o} h,irn. G-eo,\ge Everett McKee the princ1pal of

g L

| _Strathcd‘ha high school they nansed McKee schooi aﬁter him and he was » \/
- Superintende/nt of SChools here f6o in Edmonton before Sheppard |
vSheppard was my rpath teacher at Scona. I took Latin from McKee and
v;’"thoroughly, e-nJoyedit People like this are bound to have an‘ influence.‘v ,

M Sure they are, that's right Who would y_ou sa'y- then‘ wa‘s' the A
: main m.fluence th\; yoa approached g‘u1danc’e and counselling7'\/, :
.A: Well, '~agaixji, 1 th;:rik .rn'ayb'e thi's‘ began wh_en',l wa's_' in,the Air :
Force I wae sent. down ‘to take ai counselllng coiirse by the Air Force to -
R . _ . _

Ottawa; a new de';pa.t:,ture, a ‘Course 3, a _3 week’-cour se We had three '.

-

o

people' at"th.at time as staff inst‘ructors, -one of them was Athe‘mari who is -
i st111 General Secretary to the Educat10n Assoc1§tion, Freernan Stewart

and J.['got to know him quite well. I thoroughly en_]oyed their approach
1
(hat they were doing I thought it had real pos;"bilities as far as

R&éytﬁen were concer‘ned in helpmg themi’ prepare a course for advance- -
mentin the'trade's., and also to get ready for the postWar yeats world.
‘I did a lot of talking overseas to groups of airmlen about the repatriation |

-

\



’ ..prograrn of D'VA arfd he klnd of klndled th15, ‘ but I alread’y had'lt befbre. .

»~'To me thls lS kind of fu.ndamental in a way ":» B . DR

the depr/essmn in a srnall town &nd they dldn't haVe much of an 1d,ea"of

! fr1ends be.cause they had worked tremendously hard and th’ey gave a_!n a

. . I . : RN
Tl . zq' I > i
- - . k4 Sl
- ) - » s B / .
e
‘ ‘&ﬂ

e " AT

R

O T T
L TN .
N

' In 1936 I had a class of 25 people leawng grade iZ in theamldst of\. i

z;'.'pl: £

W‘here they could go, What they could do ' There was no. money 50 EVe AR N

.

bdzd ‘a lot of tallcing together about thls, asa group we were all good, ‘- S
. ¥ o

g * .
IR

outstandlng performance in thelr examlnatlons. : I had one youngster R
s . : B AT et

Lo RS e T

- _w1th an a\rerage of 87 percent in her grade 12 sub_]ects 1n one y r, shev i
. - 0‘, -

got 97 in one s{leect and one of thae other glrls got 100 in hlsto‘«iy azgd ® i

F . . .4 ‘} . :1 .. "‘°:~;

thls sort of thm,g A goodﬁ group of people and the problems o} gettlng
: somethlng to. do m the vocat10na1 aspect It was sO. v1tal at that tlme to s

’ b‘v_afterwards, that one g-ot rnarrled un.for'tunately. She was a, brlght g‘&'x'l

‘ thlnk seven of them went 1nto teachlng, twd of thern 1nto englneerlng, Ly o

bone be came a clergyman and all but one gf them went on to somethlng

c'_ontribution. Now remember these cases wef’.e nearly all.Norwegian i RS
. children, children of Norwegian families and were raised in good homed =

w1th a goo d",hom'e 'bac‘k'ground',‘» and -they'.‘ar_e' ea'rne st and anxiols to get’

£

' them. It is rather 1nterest1ng, fwe of those glrls went into nursmg, :

N «\‘,
s
e T AR ¢

8, i

B - . . - . . ‘é:v; .-\ ' N
I say un.fortunately because I thlnk 1f Tess had gone on and marrled »
la_ter, 1t wo_uld‘have been rnu’chvb.etter._r',Sh'e .'wOul’d‘have 'm'ade_]som'e RPN

i

e - R . . . R

‘. . . . . N P

. 5 c . , I el
somewhe re.. I Still‘,see ‘them ... they are still good friends of mine, - S
all of th.ern._._;.' N v \ ‘ : . ' e

M: I think we all remember good teachers.



A Well we had a.'good grne anyway, Ig‘had a t‘r’emendo.ﬁs, c'o'm_‘-‘
e e N mumty whsre I was. . B -é R I :

e -‘.

;.:counselhng and tr:amm"f'pr‘ogram for DVﬁ. herJe and I had as staff of 10 ; .

P . :
X > ¥ Jo.

: the«large number of apphcatm?ls for tra1n1ng of somet kLnd by these ‘_ "j

- veterans The se men d1d not hav& tralmng in cou.nselhng, I was about ’,

A : < A . .
S e

. “e N - ‘,.@ . .
] . : ‘A

> c1ent10us, earnest effort and d1d very well and some of them "ov_,‘
[ A R e T . - L ,.L - e .

4‘,L
who were teacher went on to guldance in the school system afterwards

Pan : . s

- in soc1a1 work and thls sort of thlng, but when the Department dropped
v

- S . . 5’ . -:.
. ¢ . 1

I knew I would have to get 1nto somethlng other than thls. The JOb

e )
: . ¥ , & . ' .
N : S .92
o E I b4 >"‘.‘, . H . v
SRR : BN ks
" . e ; i
- " -,

cOurse

¥

. T ) : T : g BREN [t S
h'__',“yénsellors and 10 1nterv1'ewers anii about 30 cler1ca1 staff to handle

ke o

» e

A

of the people have dor?e 51nce unt11 they retlred“ E T » '

LA

A Y

_' I had the good fortune to rece,lve a 1etter from Harold Iohns 1n | S

J g
s‘ ; [ 4». ‘\,.

s iy ; 'A

they were hopgng’ to do and some of the peoplg t.hat were c'hmmg 1n

. . .,'x'.

ab

among st them Franl& Zerarf‘and Paul Landls ahd fop cahbre people from

,\

o

the State s, So I talked t &he Chief who would g1ve me anythlng 1 wanted

pretty well . W E.\ Frame . and Gordon Watts who was head of
. ~‘-"”_ / Lt £ ':'l" - R . : L ; “"l"

E = currlculum under whom I actually worked I thought maybe' shouldgo o

e . a" S gkl
out there and get a. 11tt1e of the background on what they w,ere do1ng in-
D I?;' A . o s

Br1tlsh Columbla. So I attendéd the. clgses/’for some six weeks there

oy A
A2 IR
S0
-k P

: d 1earned to know Ha .

8

T

N : But then I wa'g sent back of coqrse from over seds to head up the A

B the only one}that had any background at a11'1n 1t but they made a cons-r i ,':vﬁ

that f1r st year telhng fe- about’ftheir s-u,ndme'r."s'chgol out the're and what', R



. ) [
Soc1a1 L1v1ng and many, many books, he has a very good re‘putatlionrpln

v*'Oregon he was at W1scon51n and spent several years 1n Washlngton

\ N .
spent an hour w1th h1m over ahgup of. coffee and I fsund h\rn to bé a q,,

\"‘Fralﬂt Ze‘ran and hls w:.fe you see. and Paul Land1s and h1$ famlly, ﬂh & .

w o

' "was from Washlngton State Unrversn:y olelun he wrote the book caldled ’;'L. 0

P “\\-

) \\ .‘;' . . . coA . Ai

fha

". - ol : f,) . .ﬁf"‘ l

: the N of soc1ology Ar?d of cou,‘rs'e Frank hlmself had Wr1tten ‘a,

. ',_. E' .

‘ T . ".‘v-, . - . .o . '.' N o
couple of"books at that tlme.- Hls chlef area was vocat1ona%{1n£oy§nat1on

.

":and he was cdnslféred to be a b1t of an expert As a Ifhatter of fact he :

C T \__v i . S S . ﬂ' ,-.& '
had worked for the federal government 1n Washlngton before“ ‘he’ came to,

Lo

a E ] _f R

helplng W1th a, varlety of vocathnal 1nformat10n):o the var1ou‘s schools~1n

. o *
I " ! D

the varlous States in the U. S" That summer helped a good deal you see

- I
. ',‘., . S

to g1ve rne a focus partlcularly 1n vocat1onal and group guldance "fiv.‘, @

. e . J.w"

. b . EER

- because bot'h were belng done I don t tthk any one person v;;ould have

. R ‘,

-_had that much effect I had the pr1v1lege of hearlng W1111amson tach 5 s

¥

,/F‘

._‘-Atremendous person very 1nsp1r1ng and head1 p 'one@ ofg the largest

:
.\ “:‘Q:V(‘) ;i % T .". R

_gu.ldance progréms in a U S: unlver51ty at M1ch1gan State you, see’ and

then T also heard Rogers a couple of tlmes and had Just a§m1nute of
S w :

"conversatlon w1th h1m he was' a tremendously busy man B-o_th o’£ "t_,h,ez_.n‘ o

©

“I could accept a lot of what they sa1d Ry .:'.‘_' '

the two of them together.

B

M Sort of br1ng1n

'b.

1

>~ ‘ or 'no‘n-'directiv‘e although I 11ked Wllharnson s books very much H1s

: point was v_th,i.s that I questxon and answer in trylng to help a- youngster
. e v
e &\_ » /r’ s



v
R
B e

‘ had more towns in New York state \fhan we had,z{\ej

v e ¢ e ‘:».:: s .' : - 3§ w ' 'l ’ : P
i S i%p _s?;”,.';‘ f/ﬂ . .:“' S, ?;
-m. B R A LI A BRI
understand hls ‘f)roblems nétuch better than you tan bypnenco
" . N _~ ,%‘: i . m - -
tg talk only 1n the non~d1re ct..tve . well thls is not on,ly a
KIS S 'ﬁfi ) 1;3 ' :
o ‘,an'dv effort when you can’farrlve at it through que st%u n and a

R
'14

don”t make the dec151ons for h1m at an tlme he ma ) th
A nE fo | }* F\

t : -
i " ‘~
‘.

‘35

e

SR A.. 5 _’{‘J

uraging h1m :

s

" .
waste of tlme
nswér ce you .
r}’@ :
em hlmself
e

%dbut you do 1t through questlpn an,d answer, That's a pretty practlcal

approach I'm not a Rogerlan as such,@ I'm morea hke Wllllams{an. 1

.“,.' ‘E“ K ,\ - Q o v ._P' ‘: : 0;0 h “‘ "‘@ ) .::;, - i

¥ thlnk he s, dead now. B ,«-r—w e -
Ry N - R Ce e ot ‘l

L A ' ) ; yooT .

fod
E ".,,._

v .

A «
o

- "was another expert in the §1eld of. vo catlonal 1nformat1,on.

i : . '3

’h

_‘Ajnoth.erv. mais' who‘ I .met;s"hearg\sPéak one tlme a chap named

“ a

,.\Nlckerson who was a state dlrector of guldance for New York State.. He @1’

Of- cot}rse -they

EIRN

:'mes mo%e than we

had in all of Canada put together at tha~t t'rpe The se pe ple cen one

.»'.. .

' -thlng about the Amerlcan guldance people I don t know wh

[

éther you have ',

. vmet any -of them or ‘not .. .:.f they are tremendously hel _ful people

a

M They were certamly W1111ng to share the1r knowledgt;.‘an/

e

experignce . _f - .‘ L . “ ‘ ‘. ‘.J; kN
e A‘:', I was on the Executlve of the Amerlcan School Counsellor oo
' Assoc1at10n for several years. I l,<new many people at that txrne so I : t .

X{ . R

1"

| ‘;(\11 of Rogers- i ?_i "‘-

e T

N
U ) o ;
B o k ,
- N ‘.9.
T Co » o S »
o) o .

E '_don "t thlnk that any one per son as such,. but you plck up a 11tt1e b1t from

‘:.each of'them. I would probably tend to feeI that W1111amson S wrlmngs c

| _were as helpful as @ I saw. ~L llked the cllent centered therapy |

: doing your g;a-aﬁaté";po'rk:‘in Oreéo'n.” Ho'w__ did he infiuence your thinking?.

v



-

-

A Well I thlnk 1argely by‘ (a) his: enthu51asm, hls tremendous

zeal for work and the fact that he was completely sold hlmself on the

need for, prov1d1ng help to. people em; Hasiied in a large measure by
P'—“ R -

hls,work w1th--v.eterans", th-e_veteransin the State"s in the universities
27 oo ' ’

after the war, It was also because he had a w1111ng ear, he wouId o

always hsten and talk ahout anythmg,.he had a lot bf 1deas. Now Frank
. . : QN . Yool b ..

was not a genlus he was Just a* good?sound man He was, of cpurse, at

: . A : : -

3
ERY

that tlme Oregon State was. a very good school for guldance much :, ‘

N

stronger than Oregon really Oregon ;ame on later w1th people llke
. PR

Tyler and Reople llke that I don t know what it is hke now under a new
. V] PR

Dean but under Frank Frank had the very happy ‘faculty of gettlng

CL ' s
strong men. T ‘

‘ Mb /It still _:has a ’v‘ery 'good reputatIon.Z‘ .‘

Ar ,I was very happy when I worked there as a matter of fact I

’
-

&

encouraged a lot of people to go down frorn here and a number of them

t

¢ did. Frank (Zeran} also bu;lt the klnd of graduate program for me tha‘t L

"he thought was the most su1tab1e for what we were trylng to do- ‘here, and

&

I was very happy w1th everythJ.ng he taught me. He wa's qulte generous

I,

~ in h1s 1nterpretat10n of my the sis .. so I have nothlng but klnd éhoughts

N

‘of h1rn. We brought h1m up here when we changed over to a Guldance

Counsellor from a Guldance Assoc1at10n he was our first guest speaker.

v
i

I thmk he d1d a g00d Job n orator but a very consc1ent10us and 51ncere

' - person. ‘ s B : o - . ( ,
. . : . . - . . ' ' . . "i

M: That comes acras People often-speak of guidance and
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-t [ . . L A ’ ! . e * ! - 4 . o . el

v .‘coUns:ellin'g but did they,in lf94,7;‘fdi'sting'uish‘bet\;vleen. the " two, pro,cesses ‘

. and'if so, how. useful is thea'di-stincti"on"? T RN P

A  Yes, I 1nk those that were respons1ble .of course " for‘;.t'h'e
report to the Department Panabaker and Dr. Smfth they were, all qutte :

aWare of the d1st1nctlon between them and there is a dlstlnctlon be-—

'tween gutdance and counselllng I thlnk we d1d from the very start , U

LY s

- _',Guldance is a broad fleld of helplng students, you see counselllng is

«

worklng w1th thé'"lnd1v1dual to- determlne solutlons to problems of concern -

to h1m and obr counsellors all d1d 1nd1v1dual counselhng and thls along
. Cy e . N .‘_ NN .

\

'-w1th prOVLdLng vocatlonal 1nformatlon worklng w1th communlty leaders, ‘
'helplng out in. Home and}Schools and all the other th1ngs that go w1th 1t :

. +o. make up the guldance program Work1ng w1th teachers,‘ thls was' one BE
of the blggest JObS we had of course, try1ng to sell teachers on the need

’

for th1s sort of thlng A 1ot of the old t1mers 1nc1uding -somé"of my'- '
‘good friends, sa1d “Look you people are _]ust wast1ng trme when you

ha\e th1s hour off ahd I would 11ke to have the hour off to do a httle
: preparatlon myself " You know thls sort of thlng Yo'u.a,re.bou'n'd'to

. ~meet that of cour se, 1n-the begmnmg It took up a good deal of t1rne

in fact some of the members dxdn t accept 1t I can-thmk'ofuto_ne man .-

Qo .he never did take to guidanCe ‘ That ‘was. hxs pr1v11ege of course
,‘ R . . :
they d1dn t know, they dldn t understand it or ‘want to understand ees I
' thlnk I told you that when counsellors were first appomted in Edmonton SR

- often the vice- pr1nc1pa1 was chosen to counsel and now, of course,,that

1s somewhat an anomalous pos1t10n because at tlmes he has to dlsc1-
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\ . vt o B R : L T
pllne then he wants to&c sel maybe the same person l,‘sp:ok'e 'to S
~Mr. Sﬁepperd o, thls doesn t rnake ‘sense, ' of course he had been my
) . . . ’ r o '_ : .:» :
math teacher and I knew h1rn qulte well well he says we left 1t to the T

pr1nc1pal‘to select the ,ones they wanted By the way the flrst N -

An NP . . ! ° \

| u.‘SuperVJ.sor of Guldance in the Clty Was B111 Wagner'and B1ll A th1nk S
. N . Py . Lot . ~
autonomy on' the part of the sc'h901 to select the

| wanted a good d

. counsell_or_ and, '1d get some very good men. Harolcf McFarlane

at V1ctor1a H1gh a terrlfrc Job but h1s dlsc1pl1ne was done 1n a very, :

- very sound way too. He would put ‘the’ person oni the spot and then rnake_,_‘_'{,." PR

- h1m own up to hls respons1b111ty and thls sort of thlng, a_n’d i_'nuthis wa'y‘\'

A'he dldn t confhct with hlS guldance role.

M Yes that's rrght you can separate thern ‘_ .‘ e
: A It was d@flcult Now of course too my JOb was made a good

- deal easler by the work of Harold Panabaker, in Calgary as well ' o
Harold had gotten an ear11er start you see.. Harold had done th1s, both S ‘*f

Y

v he and Blll Wagner had been’ army exammers durmg the war and these
L _were%e people that helped to select and helped to determ1ne what

_partlcular branch -of the serv1ce a p?rson would go 1nto when he enllsted

= in the Army, they did the testlng and that sort of th1ng A lot of very (
L . : o ‘ - ??u ’

" «;j}. so,und men.were 1nvolved in thls work 1nclud1ng Dr. Smlth One of the ‘

: flnest men you c’ould meet never \’/arled a b1t always thelsame.l He

. v

'and Pete Coutts were so rnuch a11ke, former Dean the flrst Dean was
3 M E La(Zerte.‘ One of the best thlnkers we ever had 1n educatlon.
‘ Ao . PR - - .

’ 'No,w I don't thmk there was ever any confus1on in theé mmds of those

P . -
. : A

N

.2
.
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S 1nvolved 1n gU.].danCB at that t1me of the dlfferences between gtudance and

‘ counselhng,' counselhng was; one aspect of guldance, that was all Then

‘ of cOur-sé,“'yo‘:u had'y'o.ur{ 'gro.up; guldance"and-all so many other thlngs,

.

M That's really 1mportant‘

.. B

s A Oh very meortant I d1d a great deal of work w1th peOple._ I

°

)

tho‘ug_ht"it ex.tremely 1:mp9r‘_tant-t0_;1-n‘~(0'1Ve -Pa‘ren’?s, and, .adml'n.;;str,ator s .o

. -who were re spons'i‘ble. f:ovr‘ educ atil‘onﬁavb:o-ut the guidance progr am ‘and -

I -

S

' accep_tance 'b_f_ the'_éuidance progra‘nvi-, whYWouldnlttheyaccept1t ‘." I

Sal ' . T U

used to speak very, very often to Home and Schools, of course. B

- = M When 1 went through ‘ghe reports I wondered where you got
'aﬂ the energv ““»: T \ o
A Well I d1d I used to work ojten three or four mghts a week

s

| .If I dldn t. have the kxnd of a w:.fe I had you know, and the support that ': S

. ._,

. ‘;;she gaVe me all the tlme., It had to be done and a’ lot of times Iwon-' E QL

5 A
(,. : P

1mpressmn on the wall. I would say that by 1963 there was acceptance '

:_:‘ of guldance but that I thm.k 1s the relatlonshlp between guldance and

dered whether I was banglng my head agalnst the wall w1thout mak_mg an L

counselhng caa both gmdance and J.nd1v1dua1 counselhng ,:' o

M ;.""Do 'you see a.ichange ;-o.ver the',y’-ears?,f e

o A ) Well I have 1ost touch wlth 1t 51nce I retlred I.;_ha'v.e _bee‘;n"_ 1

‘-'talklng to some of the other employees who are a 11tt1e unhappy about

the Tact that guldance seg:ms to have shpped a b1t and I can only attrl--
.bute that to the'lac»k of ,dlre'gtion_ at,,_the 'top v .'.,I.:don;rt ,know‘ .but there" o

- T e



and that's done by the Board I fhlnk then they set up th].s re search "

and Bert Hohol of course had grven a lot of strepgth to 1t so ha.dJohn SIS

P g

S

' and away from guldance" | ‘.1 o R

\'. Y P
- -~ ] e RN '

- . - P . e
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must be somebody Te sponsrble or somethmg I do fcnow that when I left

8
< .

N /,\

like Ji_m,‘Davies an‘d 50 o'n,_»'.vﬂ'e ry_ Avery talented people It may have -

been that we rnoved a llttle too far over 1nto the theoret1ca1 fleld
M It seems hke the focus moved mare 1nto personal coun°5e111ng
,A ; Yes, that‘s rlght yes, away from guldance, as such I th1nk

’( R

M Maybe the swmg w111 ‘go back'> ,—/

‘:_A,;:'. I would hope so You see one of the mam ways we helped to T

see the great f1e1d in: the preparatron of vocatronal mater1a1 Our

\.v\., i - I r‘ ‘ e

bulletm that we put out eve ry two years that~ 11tt1e booklet about 80/

pages Called Occupatronal Trends and Job Opportun1t1es Opportunltles,.‘: -

i . £

Wthh was a very good b1t of work even 1f I say so rnyself We d1d that

Ca

for about SJ.x edxtronS, over a perlod of twelve years or so._ Then we
Q P b3
dlstrlbuted .on’ the average to every h.:.gh school in the provrnce about/'.' !

i

lOO pleces of occupatxonal matenal a year, a malhng servrce yorr seg, Lo T

R

» '
v_n~. .

Paterson va lot of support and was makrng good headway We" had\i'nen '

sorne members of the Board were Very keen about guldance at that t1me C

el

% .

B that 1s no way to develop a program to estabhsh a prografﬁl o i

Centre in the School Board I thlnk 1t 1s st111 functlomng, 1t's d01ng some

LW

o 1mportant part of our wprk .,and we hoped to cover every h1gh school in

good work But the career days and career mghts became a. very ,
Lo S

1

c oW
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'the provmce at least once m\ two yea’f‘S,\ so every student betWe‘en grades

= PR ‘, ’ N . .‘:. .1
P & oAl .

* S "9 and 12 would have the~ opportunlty to Hear from speakers of th ch01ce. o
‘.v'We. would of cour se, pub11c1ze the' scheols and f1nd Qut What they wanted "

4

N v...v.. ’_‘ - ,..

. ". § : Kes

_11n the way of speakers.\ We set up teams of speakers and had them go

: - \
T}, ,'out_.'. ,-: we had the Army, _ive had the,,R‘C M P.-, and we had law argd \

. i,
, 22 . . . . T 1

e

‘_;r‘we had medfcme we had nursmg Hdlfferent areas of apprentlceshly

N : *_'tramlng, alW&YS somebody from ﬁhe apprentlce shlp board These o

S ‘klddles up at Hlnes Creek and in the northwest part of the provlnces Sl A .
,e'would have a chance tw1ce in- thelr hlgh school pef1oti to see ,and hear .
Cear el o ' :

g \ -..'some of these speakers they would all go out to the schools No:w" ‘

- L

e about the speakers themselves one of them two or three tlrnes Was~ : ‘ .

Coe _ '."r*:u-“:‘
Don Getty on the 011 1ndustry, he made a blg h1t -"He was a football

” S

: player at that tlme. I do know that talkmg to many of the speakers A

' afterwards years afterwards, that they got qulte a hft out of ﬁ!

s . : . . .‘ - R -

X focused on what'\optlons or careers they mlght be mterested in. For S

1nstance, my own gra.ndson when he was in grade 9 at St Paul rny Lo

A son -in- law Was statloned up there in the Mounted Pol;ce Dr Herb w T

e

- Meltzer went up to speak about med1c1ne he was tremendously :

: 1mpressed by Herb But the career days, }I thlhk 1t ls safe to say, _

- ‘e
e at .

o Vlthere were very few hlgh schoolsi 1n the provmce that weren ¥ covered

‘:‘\ev-er_y; 'two.year-s._ Of, 'cdurse at tth tlme I had an assrstant and we

' 9

would go out alternate weeks, yo‘u:‘-see_and take;’,t,h’e_ team’s‘ ar_o_und._and o

thxs sort of thmg, and coe oh"'it"wa“s‘, ;}:-lr"e‘?alv success e ._\_'_ Leonard Gads' - on

spoke in eggmeemng
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M: Oh yes, 1 remember that.
A: Leonard Gads had a great s'e'n_is.“of hu.mour‘ cee ‘the fact he

:

died was witness to what he did ... he always made a great hit in
éngineering,_you know and undoubtedly many young engineers went,

many pelo,pcle went into engineering on that account.. None og the men
tried to sell their oc.cupationsasw’:‘s:uch. At least if I could avoid it,“_'t“hey. 7
. didn't., Al McT‘é‘v'ish ‘would go to speak on“busihe'ss opportunities,

McTavish Business College ... he knew the value of it, ;he was willing =
" to spend his own money as well as pay his own expznses .:.

59

we couldn't

[ L.
t

- pay ekpenses,; you. know. .., o,

a

M: So that was a real contribution.. .~

A: I think that was a”big contribution to the kids®of the province -
you know, all the children... a.nd' a ... this vocatioha"i éuidance took a -
: great deal-of our fime: Now this r_r_ia-tter of the Health and Personal

D'e'v.ello'pment courses a'i'bse out of thvi‘s, y‘bu"kno‘w.
" M: Yes. . _ , “
“A: In par‘t.vA There had been a course in high school for many

r

years callediVO'cations' and »Guida‘nv

ce. A - .
~M: Right: = - . o | o e
AL "It__was two credits at the Grade ten level. It'was an option ...
A lot of them taught, you know, butin some of the schools, but yet

some teachers ... ah ... saw merit in this and did a good deal with it
i I always did it 1n my’scho_o_al, ... or had somedn:; do 1t and ... then

Caigairy under Pa_habaicer,_ and Panabaker was a good leader . organ-

-
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'ized.a voca"lc;ion‘ysj c‘:o_urs"e:‘ in Grade eight o .;h, .Becéuse all the kias
went into Grad_le”n_i'n'e ..l"flav‘d "t.o dov‘ .s"ome‘ thinking ab‘<>;11t: e ,'ab'olut the high ‘
‘_s:cl}oél you see and thls sért of thin‘gA; . “tI‘ic;y went on to nine . they
. called it not V‘o;atio,ns . Occupations they cé,lleci it... s‘dr‘ﬁeth.ingj

had.to‘\bé'dobne' with ‘the Vo:ati_c;;l; ax{d Guidance course and .Panabaker
' wabsv,’ha‘v‘ing great success with his programme in Calgary ... so we
dfafted.;a_ c_q_u,_rsé th;a.t wenf a l%ttle further than th"};; to begin with. ' He ,
was ;o:;l'cf;ern'éd o}lly with voéations. We br.oAught in a .£ai'1j ;mount o:f. ’

¢ - o
material oa study methods-and this sort of thing . /4 And extended the
p‘rogra‘mhie’v.'. . probably made it, :ohj, ’}l)alf as long 'é.g.aiﬁ as his
originél"co‘ur.se, you sée.- ‘IWIeJ tt;i‘ed thisv'o'uit in five schools in.the .pro—.
yiricg‘.including éueen Alex School here 'that' had ... . t.hz;ltha'd‘. .. at tha;ﬁ
time, one m Medicine _IHat,aﬁd one in. Letﬁ%gi’dge, one,/i.n C.avlgar.y S
pno”r'xot" 1n Célga"i:}.r', no he (_Panab.aker)>‘ha"'_d'his éou’rse there, "{Vtévtés'kiw‘in'.f‘“
... we bro,ughf t.he te-ache;‘s ‘forr th'e cour.'se in, examined in'de’tail yvhat, -
they had dohe,. t.},nrou.gh'out the year and really go_‘t a 'r‘g'act.io_ri from the.re,‘
.later from themselves and frorﬁ the—ir"pri‘ncipals and even fror;l‘ some :
of the st;.l.b.cvi'eht's a"s to the worth of this kind of thing.‘ Well, thgfg 1s tflese
‘advantages about group gui‘c-lance courses ... that yoﬁ do cover a loit of "+
the general detaiis in the group.“ Info;matlon that.é\'/e;-_ybociybha"s to ha;}e
and..it.'avoids aoing it iridividually and is a great time saver.’
M: For sure.

A: NP'artiCﬁlarlly is this true of the general approach of how to

study an occupation, this kind of thing and also on’ study methods, how‘j:o'.

¥
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study....

M: Sure and there 1s no pomt in domg it 1nd1V1dua11y

v

A/ No po1nt in domg it 1nd1v1dua11y So we 1ntroduced the cen 1

. thmk we called 1t Personal Gu1dance Course for. the fxrst t1me . de

T

Yes ... or did we call 1t Vo\_atlons aﬁG{ndance C e then about this

‘time, the Department was ha\ ing us do somethlno about health

~ -

education and méhtal h_ealth is a very. important pa‘rttoff_jhealthedu— 4

B cation ... ‘and that was of course an aspect of guidance that was very
“important ... psychologlcal concepts and sqQ on that go into mental

: health and then we dropped the programme that was 1nvolved with

health'includ_ing all aspects of health a'nd combined it with the guidance

and called this Mealth and Personal D’e‘\'r'elop'ment'.i Now the c’:’h‘oicpe‘of' '

the name Personal Development may be not a good one, I rnotice there

-~ that jrou ask.the question whether or not what we were dealing with

conflicts with.the ‘church and the home ... ah ... it was a 'very ambi -
tious type programme,, I just-about sweat blood in the beginning of it

Lo

‘f"becau‘se-l did the original draft mysel_f. ' - N N e

M: 1 thought you sa1d you had written much of it your sel“f"?‘

~A: Yes,. I did write much of it to beg1n with and it took a great |
deal of effort... on the. whole I think it was a reasonable kind of ap-
proach, I be'Ireve so... with due ‘recogmtlon of the fact that I was 1nc11ned
to do 1t - ah v‘the Department decxded agalnst the w1shes ot eome ‘of the'v".
old- t1mers v'vhho never dlel give us too much support when we 1ntroduced

‘ -
the programme, wé requ1red it in Grades seven, eight and nine, that it
) N s d ) - . NS k \ ) .
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be taught one or two days a week and also in Grade ten a_lthough we had -

- to make that an. optlon a l1ttle later on ... andrwe spent' a‘lot of timevb

with training teacher consultants, .t}:a%*sort':of -thi_ng c.. as .'a rn'a‘tter‘ Of'-
fa'ct',';we offered one year, a course in summer school to about twenty—

‘v.'flve, ah about th1rty teachers, 1 guess and really exammed in deta11 all

that was 1mpl1ed in the progra/mme d1d a lot of wbrk around the provmce

v

‘ with conventions and that sort of »t.htng, talkxng about it.. We had- pro-

blems selling it because of this ‘conflict with ho’me‘ and church anld all
that and soon ... .

2]

.M: How did you feel about that ...

) 4,

A: »Never an'y ,conflict You see, of course the problem w1th
the programme, this is. those that opposed the course largely on these ‘ '
grounds that ourﬂteachersweren 't really quahfled to handle it ., and. it
.-wasn t'very well offered in a good many cases ... they'were willing but w
they dxdn t have the background unfortunately when you thlnl?_about

them offering it you are con51der1ng 1t in terms of maybe your own

-

-background ; we weérer't able /fo get thevkmd of books we wanf’ed to

. begln w1th the Health books were not good books ... we had problems . .'//

/

/
-/

and eventual'ly it Went'by the boards after I dropped out, butI do know

this, that we are go1ng to come back to group gu1dance before too long,
: Lo o

A just got to do it ... 1t is so needed. Although I don t krfbw maybe caa
"I'lose heart when I thlnk about. what is happemng in the sch0015 ih some
: . _ .

ways today, and yet I am not that farmhar W1th it'... so 1 don't know

: really what is happemng as far as guidance is concerned I do know



th'i‘s,' that.the.re';is»:not I feel qu1te sure, ‘not‘as ‘much eymphas1s because
AM_’ox_-t‘i Wa_ttsm g‘on'e B111 Frarne is gone B111 Swrft has gone, men hkeﬁ. |
thi‘s;, "y.o_u see, | .that lgvave us support | They were succeeded by people."t
‘-,that are not qu;te as orlented in thls dlrectlon. I don t know what they
are dotng ln the_-schools .at all. ”I haven t any idea.
| '_W\fell another blg thlng, too, where we had a lot of dlfflcu.lty

-

\‘was w1th the cumulatlve record you see developlng 1t

. 'M I saw that espec1ally in the Mlnorltngeport (Royal Com-

R -
m1551or&»1nto Educatlon 1959) ‘ ";-:-. ’

ol

A Right s we ,had proﬁbl'ern',s' there, .of the cumulative recérd
as it was started in Calgary a'nd Iédmonton . ‘we had.a provincial one
th_at wa“s'a-little different', and most o’ what we had 1nc1uded in the

'Cumulatwe Record was of. faxrly conflde.ntlal nature and thls was for the

use of teachers and was orlgmally de51gned for that purpose and was

. - ! a A . . ’3 -
- mever desxgned to show to the pubhc .. as a matter of fact I got a

-.ruhng from the Attorney-Gener'als Department as to whether or not
14 . N © e - .
- they would ever re\qulre the Cum record to come to court ‘to get 1n.for- i

mat’io_n_frorn 1t .+. and they wouldn’t glve me a ruhng as such but they

sald the nature of the document was such that they didn’ t expect the

’ courts would ever ask for 1t But that st111 dldn'ct help partlcularly,) in- ..

B SRR . &4 B .
s© far as supportmg it was concerned It took a lot of work boy oh boy,'

did we put in cou.ntless hours, hundreds of hours you know an thls
’_thing, trying to-get te_ache,r s'in var\i“ous’ 'parts' of the province“ to under.-

stand. the implications, now that of course -+. the difficulty too was

N
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_ke‘ep'th’e.‘rec’ords: up"to"date e and yet that plus all the i

< get-along 'without .th'ese'; "

e v N . N
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o _w'ere only ’partly sold.on it or’ busy teac ers wouid n‘ot f1ndd:he t1rne to

pormation .

-".we could get about the students, 1.f 1t were kept conf1dent1a1 would be

tfemen_d_ously ,he'lp'fu'lz and -wa.s 't.r_emendously -helpf—ul and\k Was talkmg
% s . . . : E

£+ one of my frlends Who was pr1nc1pal out here at the school ‘\the Youth

Correctlon"C.entre S

L . ,|a e ) o R e 3 o IR
T M Yeouth Development Centre? L /\ T
AP Yes one of the cou'nse_ll'or:s',-' I was talking to him just - \\ "

o

' .v,l.a.st week an-d- I.'f_s’a_w.'the‘ Cumulative ‘Rec’brd and 'h‘e‘said', "y co’:uidn't L *’ '

\M:"YESQ ’7 youhave to ha‘Vé a.n'_ove-r.a]_]_ plcture Ofl thEChlldas he's

; g'rtowing; ,
- i -_A:' _ Ye s', .. that 'S’ what we- trled to do, you see, in the Records
: So they are st111 belng used But we 1ntroduced them prov1nce w1de _' |

'_:.',you see, and that took 1 remember spendlng ten days in Lethbrldge

going in w1t‘h. ev‘ery school- worker a11 the staff, in’ deta11 and gomg

' back again and',._agai"n. The superm@endent at that trrne was a grand chap, ,
, , . ‘ . ‘

he sa1d "Hap, M he says; "‘You can do anythlng you want to do w1th this

.

‘but be ‘sure they understand somethlng about 1t You must do that before

I w111 brlng them 1n " But he 1ntroduced them rlght away ‘e he d1d

g thxs, put thls ot?her man in. charge of guldance. 'I‘hat took work Now -

[}

' one of the 1mportant aspects of that was the testmg sect1on - we: should L

talk about tests.



:-what is belng sald is conf1dent1a1

:’:How do you feel about thls'> T '. ' T -

| ‘always that pulIebetween the two factlons. Q

. waé alwaY«S emphéSIZEd" wa-vg

_ \

M: Yes . I wa.nt to get back a 11ttle\ bit to ah BN the problem .

o? counselhng and thls txﬁs in w1th the Cumulatlve Records too '.,. ¢ was

that when chlldren come to counsellqrs ... the ._'oIten‘want 'to:k'no_w if

‘ .. A-:, Ye‘s' . ‘ . .,‘ . X , ,‘ :3‘” -\\\‘ .
R M That it 1sn t passed on‘even to pr1nc1pals~or else to. parents

:We-in‘sisted-:on"th'at absolutely B e,

'Xou 1ns1sted each relatlonshlp was conf1dent1al

: Conf1dent1al relatlonshlp

>

‘ Okay ye s. {*

AL -“That was vltal and that was one of the reasons why we would

v

quarrel Wlth thls man who SR R

OIM:' ‘ C;ormac'k_'?* T oA R oL ’.:_,

N . B
[ B E s o -

A Cormack s @ good doctor he Just gave up med1c1ne to

become an educator and he should have stayed in med1c1ne. e

K4

L . ; M I thlnk that often that lS one of the confhcts you run).nto. -

v

saymg, hke I have the rlght to say what is to be done and so. there 1s

,s", '

A Thght r1ght N we 1nslsted upon the confldentxahty and that

.-
A rar -"'r N T f%w .;.\.,5».

MM “m ¢£ .--,.-w»%ne ofl‘_?theﬁ thxngs ra1sed and t;spe_c;aAl'lyv'fn‘ the

iy '-Royal“Commrssmn Report in '59 was that counselhng sometlmes, T

B

e .

,.
¥
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sometimes counselling was used to make kids adjust to the system. Did. :

» you .t;eel;tha,t? Sl o

2

LR R e

A Well no{;v tha’t -wduld be in so,m-é"' ca'.ses., o

M But that wasn t what you saw as bemg 1mportant

I can thlnk of one ngh school where the prmc1pa1 and the
o 4

- man in charge of counselhng had somewhat the same pomt of. v1ew that

: vthe sch‘ool must come flrst you see, ah and dlsc1phne must be maln—
- tai-ned a"n'd*the »pr‘incipa_lﬂ, a frlend of mine for on'ty year s, was an R

-authorltarlan type you see and the counsellor of ‘course, .he had to go

along with h1m I used to s%own almost w1th brass knuckles tox tackle

. 'thls frlend of mlne, ydu see, the prlnc1pa1 try to make h1m see it It
~ . was s difficult because he'vwas’ideterr'ninedv that he;. was, going:‘t_o‘ .rj'un- things

*Land that'§'all there is to it. And kids would have to conform,”and, the

~ kids of t-ha"t_ goenera.tion -'Weren'f eIOnfozr‘-ming too well, ‘you sebe-.ﬁ', L =,
IR ‘ ‘/: . L . . -. v . - S . . X . 4 . @ E
Al M That s rlght o : o S :
o Coemre T - : - s - B - . : t \-
CA: And the werk that you: are d01ng today you see, if we had the
. %

, ,klnd of coun selhng we: Want we d probably have fewer of the se people

. . B “
. ]

who a_r'.e e

M Yes ' tha‘t"‘.‘s‘ right.' ; ,' R o - .
A There isn't any que stion abou.f 1t A-';ga'in the h‘o’rrxe th'at‘.és»

often ‘chriti‘ca_‘l’ 'of.‘ the w\oilé of tihe s‘c‘hdoil_f'is.;’thei_on‘e‘ thar is ‘not, c‘>.ften o '

; '.’. '.'.doing its jOh.:' A»ll'toboﬂoften. S S o R '/.' ;

T A TR : o

M: Yes . S e len
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'.selves 1f they had any sense at all, any s'enls'evof' their‘ role'tha‘t this- '

Lo

109
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.«
J

M: Yes ... that's what I had asked . the‘.’adjust'rnelnt and'we'

< e R S
- talked about the di.s‘c‘i-p_line,' too whereit can conflict when ghe teacher or
the coufisellor is expécted to be the disciplinarian.’ .. . ﬁ_ ,

A -'_No they were not a,nd very rarely were they used a's such

o e

'vOccasmnally 1t happened I suppose but—of course tﬁ‘(y could see them-

PN

‘

’ cou-l‘dn t, jdst cd’uldn‘t work.e' And, that' wa's 'emph-a-si'zed"ag‘.ainarnld again.

And of cours.e I always had a large class at summer school _}\taught

T

summer school for nine year'you know -la'rge’c-l'ass"és the’y were

.

large clas'se‘s and vof course you put over thls phllosophy all through

" the summer you see and thlS cee ,many of these people would go back

aé -

,,_'not to counselhng roles but to classroom teachers,' as s‘ub)ect teachers

3 and when they g'ot’ct‘he reactvi"o-n of the membe'rs of ;e\ class. anad the ‘

. N,

'essence of the lectures that were glven they certalhly would not approach ’

'Y
. - ~

; thelr role .in the school‘ Just the same: way as they would before. I :

L

'to say to a g:ou_n-sello'r, "Now_ you may feel at times that you are riot

- °
e

'.makmg any headway, N but r sa1d ''you don't know what »Just what good

. . . N . N .

you'_re doing. " Um . Youddn't know just how this is af_fecting an

S

individual,; if ’he_vtrustsly_ou, and you have a good working relations‘hip .

' .wvi"th him, _a_nd_he."feel,s he doe sn't want to talk toyou about it, let's find

out what'’s hap.p'erred ‘uitimately.

- M: Oroasl wa"s._sqaying,' we all remember teachers t’h‘a_t,“maybe
never knew what they meant to us.

4

: thlnk it -wou fd have an ef.fect s and the, oth’er effect that I always used - . -



AL Yes, tljla.'t's right, that's rlght o T :

<,

 M: You ‘dq'nv"‘t-'se‘.e it ...it may come out 20 years Vllat‘e.r..‘._'._bvs}hen,.

they enact some part of your dream. - .1 .. e Cw
S, yes’ . E ) o R -

.

A iYe

3
2 '1

get on'to tests v 1 have here: Congern was

L M .Okay, wé,':ll'
ekx"pre ssed about the use of te sts W‘hatv:‘:lvo _y61\1 :cons'id‘e.r%_or what did y;"ol;'_

LS

A . ! ‘ o - ) cL o » . i
‘consider an apprdbriate testing programme? - { e

A ‘Wélal,..fii“st df a‘11,v ‘.chehfe Havt_s"td_l;evécadén%i-e aptit‘\ivde’ a"r'-ee.m_ gf o

T e RIS ) e

intelligence 'that }tas kto-b_’e e‘.).<amvined‘. °‘ : o -~ B y ’ :

. M ,Rié}‘at, - e . -  | | ‘v | | '

: A..' Followedby a:ch'i,év'éfnehf'fé‘étin-gi, ‘.of cour se ‘and 't‘he_pl,. of .

"'.c'ogfse’.'theref_arje. the,«‘ I woulacallthemancﬂiaryareas of i:r'l_t‘e‘.re.st a_‘knd"b; ’

éer's,on#lity'. Now Idon’t ‘be_l_iie"\'/e:"_yt_ha.t 'Iae;‘rs.bna..iity tt.a.s-t.sm.as SL;—Ch should;:

| b‘e‘ usea in‘t}{e._scho.oi_‘s generq.lly o " . ‘ - k Do |
M: Yes _’v‘ C . : h - \  . . »
A: 'The majority of Ate“st:'s,',. theI:MMP_I_, you kﬁ'o\&‘ it, c‘ib_‘yip.u?'

. ' -.,A‘: " And ... some of.these tests are so difficult to interpret.

No"v\vi, I'put in, I think I told you, about eight rn:onth"s: in industriy‘, nine -
- monthé 1n industry when I re.t-ir'ed. . *
. M: Yes, I remember you saying that.’

. A: And they place a great deal of emphasison ... I ;flouldn't

“acceptthat. . :

COM: Ne. -0

B



.

the ablhty T o : .l'[v‘.‘- _.v.:

, . S e S ; . E .<» i =
SN ° : ) ' ” N 111\

o K A Co.lldn t accept it at all “the 1nterpretat10n that they gave to-

tests, I thought were extremely sub1ect1ve and often probably a way

1"» N
Y < o

w1de ot the ma\rk However I dxd feel there should be at least

, 2 > ; ) g K .
1nte111gence testlng if the results were mterpreted properly,‘a‘tl ,lea'St
,@'lce in each department of the school dw1s1ons one to foun and pro-

- bably every couple of years 'I‘heogroup 1ntell1gence tests I prefer to

s

call them academlc aptltude te sts, than 1nte111gence They aren t te sts |

of 1ntelllgence at. all they are tests of reaSonlng to a large extent and

v

¢

M: You ‘are thlnkmg of the deferentlal aptltude e 7

.

A ¢ Not 11ke . e well I 1ntroduced the DAT 1nto Alberta

M: I thought you had

A - e
R e

CA: and I hke 1t I 11ke the flrst two tests, they deal w1th

verbal and mathematlcal capacrty, those two scores cornblned glve a\

pretty fa1r zndlcatmn of a person s p0551b1e level o achlevement P el

[

they don't constltute ‘an 1ntell1gence test as such I 'm thlnkmg in terms -

of such tests as the Otls ‘and thls sort of thlng, you know or. were 50

v
Lt ‘ . . ..

called 1nte111gence tests.: They were tests of acaderrnc aptltude to a.

A .

‘ large extent Now th.ere are good tests to 1nd1cate a: person B perfor- -

mance level but the more advanced type .« o The M1ller Analogy Tests vos ?57!

3 ”

you ever Sﬁen it.

M:: Yes, I have.‘ . )

AT Thaf's a good one. ,Af Pérs'on; Should 'reaii-zé :the'fimitation's"? of

an acad’:amlc aptltude test vk he can. make thern be very helpful to g1ve

PR



ce

"y.o_u.a pretty good picture.

o112

h1rn an’approximate Al‘evel;oﬂf_xndlv_'lduval_»s.- B T R

My 'Yes:._ S '

LAY But thls klnd of expressmn that you sometlmes hear teachers

R N

‘ "saymg "Well he s only got an 1nte111gence score of elghtyq vwhat can »"-

:'_"you expect of hlm you se,e that 5.s0 dammng,glt's so useless really. o g

>

A If they were used wlsely, they are all'rlght and helpful I

4/' - -

—'"'accept an}7 persons rlght to chal}enge the use of the term 1nte111gence

e . °

: apphed to testlng N I . L 8 ‘ .

N T : T

A It can be challenged : 1f you talk about academlc aptltude

nﬁ .{-

ﬁfme, thls sort of thlng you see, S and.my feeling abo'ut sta'ndardiz'-ed'-’:.,-

.8 .

te sts 1s they help to g1ve us 1nformatlon about the student

M And itis 1ust one part mformatlon

' A' Just one part of “the total process S

1. @ . .. e

M Yes

e,

A Now the D A T. , I used to hke the whole battery to be glven

S v

L 1f pOSSlble because they d1d gwe a pretty .falr general 1ndxcat10n they

._':"'k’are te sts of reasomng, you see that they had spatIal relatlons They

ot

- were geod up to a pomt y‘ou see but they add up the total score gave

M .Yes‘."

e

AL ‘ Now I was very keen about good achlevement tests We tr1ed

-'_to find what would be cons1dered good te sts.- We worked closely w1th

L
~

ey



Y

' the Department w1th the Faculty of Educatlon, 1n gettlng the tests

selected thls kmd of thlng In'te‘r,e-_s‘tb _invent-grie‘s I feel are helpfu1
in the vocatxonal sense 1 b_ro:ught 1n ‘thé”"Kuder_; toe., yOu_’,}(now:;""
.,-Pr_-pv'iri_.c;e;.‘ T R R A

1

Me Ves.

Sy

FIRUE s ; , S A .
you see and the Kuder de at lot of good when used well and I th1nk it

- ;s>help1nl a‘gain lf you reahze 1ts hmltatlons . 1t'

i
A

nly 1nd1.cat1'v e,

‘-'you-s.ee. ( e LT SN

BT B N

M Yes, that‘s rlght and many people °toc'5k tests scores as God'

: L
U o . T . : - E . ‘ kg

.. A: Oh, nl_c;oul’d"ne'\\/';er_’avccev;’)t -th.at‘, and'ﬁ-;that-,i"s".anoth‘ef 1_"'ea-’s_v'0‘1;1""“}".'j L

-

v why l.den"tilike to give scores to parents, they use ‘the tests as tools, ..

(IR v

" '%_:a",c'.tua_-lly ’.wh’atgo-o d.'isj' 1ttelllng a jp'e_r,.sen,)” a -pate'nt th_at his .c'.h'iild‘r?e‘n are. |

]

superlor ah haveJan 10: of' one hundred’ and twenty, Just say that e

_ =T e ,
*f""say that your ch1ld ,should be able to do anythlng that he wants to do
- '—ijacadenj_nl_c,a'lly, that _s en‘ou‘gh_-’, - ‘.

I 'den’-t know miuch else .t’o"add about te sting, "I:‘:c'e\rtainly wasn't L

'g‘oving*' 1nto _any., _' _to:-'intro,dnce a l'o“t 'o,f’ pe,culiar. te sts,' I u)hink we'b'r,o‘u‘g’ht

in alrnost every test. avallable and had somebody‘examme 1t you know‘:"‘;’v,,."* :

‘ . o l . . R
examlne them +a. to see whether or not they were oF any value tc) us

'=,J'

We wo:ked clo\sely, of codr se w1th the Guldance Chmcs in helpmg the'

L

-more dl.fflcnlt students w1th problems and then of- cburse we set up our
. . R . ‘ ~‘ ’ o . ' ] L

o ow'n‘ e,d_uczational_ clinic‘s_ Whe_‘ re S wor_vke_d’ag'ain 'clofsely_ w1th them.,- A '

A: f.'I'b.rvpugh't’ i'-f.'in.f_’th:‘i‘“ﬁog.lgjhﬁ r‘rzy"wOr'k.wi-th’DVA, we irsfad it in DVA

SEPRNSY & N
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el - _5 'c‘.,

B ST N P S SO P
- : 2 S - . o 0 —~ . | - 'l ‘ G )
lot oI good work is bemg done by Ken and these people over m the school .
: el P

5

_.,____hoar.ds_r-.~ He s a strOng man K*en Grlerson Lo o

M Ken Grlerson'> 3

SPCIRE ,‘.‘A.f ‘A,,v-e~ry' -str\o'n'g'man‘ Sl T ey T ey

- o '_ M You worked hard to#gam status and cfed1b111t‘y for the guld-

P EER N
"'1“ K B N

ance mOVement What do you feel was your maJor contrlbutlon to that .

n_-
~

, Lo A 1n thls area of credlblhty? F1rst of, all what d1d you» have to overcome"

e

Indlf)ference a&vfully tough to flght 1nd1£ference ... eh?2

LI

- )
2 It Bl

M . Ye s,’~ for su’re.
v A 'That;'on;eu _\Arord,‘l#think":will :-'g'ivv'veﬂy'o'u Amo's"t ‘ofvthe' pr:ob‘lems.;' o
: o " .. . o ) R Ty T T y

.Indifference ... ah, and of tc'our'se,.l resi"stance?to' ‘chan'ge.-_' I_‘gue s"sfthose‘

A e

3 ftWo-g.Qlto.ge-th'er _sOme'what And th1rd of coutse really re 51stance to

,change due to the fact that teachers are accustomed'to certam routlnes
PRVEN and they really don t hke to reorgamze thls routme ¢ too rnany of
__‘them are subJect orlented 1nstead o‘ people orlented oo and to be a 'j'

, 2

good teacher, you must be pup11 orleni’ed If you.ar'e. s'old‘on'._them';

"'"’f‘:-then the sub)ect w111 ta-ke care of 1tself L
M That 'S, rlght ' ' )

¥ B 7,.c

e ' N dé»,-'A-: There isn't any que stlon about that and I thlnk th).s is. the

dx.ffxcul\ty the guldance programme and speclallzed serv1ces w111 always
“ L S e . . :
face _.~. . thls and those are the two thlngs most that bothered most -

. <
K

-""ah'-".' agam, 1t was that we. were so busy trylng to 1ntroduce what We
C felt was essent1al in our guldance programme that often you went along

w1thout paylng too much attentlon to thls 1nd1fference and d1d the be st

|

N,
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'maybé I should have gone ahead and got one myself but I didn!t have. .

time, I was too busy.

115

you gould anyWay. You had to, Qtlherwise', you . . . give up on it,’ that's .
all. And ah, I don't think I ever lacked courage on any of these pro-
blems. Sdmething had to be faced up to, it was faced up"‘—'teo_,:' }}oﬁ rk'néw. .

Mi Yes.

A: And I had tremendous s'gppprf from, as P say Dr. Swiﬁ, the

‘ Deputy who ap'pojlnted me in the first pléce, you see and Mort Watts,

unf_brtunately died a couplé:of years ago. He wasmy twin, we were the

© same age, the same birthday. , ‘ -

M: Oh, really.

A: We went through Normal School at the same:time ... but he

“had frenuend_ous force ... ah and sup;ﬁorfc from superintendents, gener-

ally around the province too, school superintendeﬁts, 'some we didn't

" make much progress with ... a‘nd',of «course too; some of them went

ahead with their doctorates and of course that seemed to give them a

little bit extra ... a bit of s;éecial place in God's hierarchy, huh ...

’ ) ). - ’ . . . . . - -. . .
when they got their doctorate, I said, they got a little impatient with
you, you see, of course anybody could get a doctorate, it wasn't that ... .-

<
‘.7' . .
Y P

P

. M: That's right, you were doing what you had to do . .. I know

L]

that I forgot ... you have indi_c‘ated that a prerequisite for guidance

- ,counseéllors and workers were certain personal qualities. What were

A
Y . - ’u
wr, T on o PR A e .
k P

o 7 "théy? ST - - v e e -

PR N Ca . - e »on

I - Y

W -

- .'AY" First, of al}, g belief in the students, belief in kids, that's
: e . . ’ ’ 0% 0 T e o .

»7

ol

-



. ~do a job. You can't.be a counsellor unless you are a candidate with

T

N 116
N

vital of course,an interest in the"m as such, a desire to help ﬂ'&n,-' a

willingness to do the bit.of extra that is necessary, if you are going %o

-

0 -

that bit of extra, that bit of extra that is;"_neede’:d, that's vital‘tp‘a

counsellor. A counsellor must also be a warm person, a person that

-
- is ab(le to meet children of ail levels, that one th;;lt ‘h‘e‘ can't u‘nben‘d is ‘
»i_mmediatv.eily./ de s‘igna‘.ted as ‘sﬁch bbyll :th'e_,¢<épl;n's.é11ee', by the student . .
., ygu must be warm enough that you can. ahd yt;u Amugt .b-‘g‘inté;re,sted in
k'idé, warm personality, a belief in ;vhth you are doing, and of course, .
" too I think a céunsé'll(;r must bé a bright per soﬁ.
| M: They have ﬁo be able to see thiﬁéé‘ in a._broad.eno‘ugh per-
_ _spective. -
CA v,.Th.at's right, yes. - Wou‘l‘d’you agr.e;-:‘”tha‘f that's, ‘the"'c.llialvitives.'.;
1 M:; Yesi, I was _)ust £hinking oil some péo'pleyl work ‘with and
know and .. . the belief 1n people ... and w_ilﬂlir;gﬁesg to do extra .. .“'to‘
give t¥at extra bit. | o ’ R R A R b. ,},,-",- O T T
A: - You hlcia\(e_ tqQ be__l?ideye,in‘pe‘ol.anle ... sure, “ :

T e et oy e B - e T T S VU e oy abc cam B T s v

P ® e 5 =

o
Vo

. M:. Did you then,. 4an‘c.i v»'d'o_i yoou r;ow Behl-'_ié‘;/e'ffha‘itug_vuird'aij}éebwwc‘:rl'ge.‘r,s?: |

and couhsellors should be. practising teachers, former teachers, or did

‘they need to have been teafc'h‘eirl's?"""_ o o SRR T
A: I think-there is a great deal of a'dvant'a‘ge in having some .

some classroom experience. o o°
, > &

M: Yes.

AU, Tagreat-desl of advantage, but it's not essential. . .
- . s el IR RN ..?,' T R0 & o L o G o . - -

N



. element,ar‘y level, and that is an areia in which' I becaﬁ{e very mu

‘they had it.

"rﬁé.ﬂté"r? fléve];-" - .

e 117
CM: I sée; so they have a sense dfj_y&'ha't happens in the hla’ésroorh.,
A:  That's ri‘ght,‘ they know what the ‘classr‘obm‘exp'exlier-lcés are:

_\

They say, well, e‘véri}_body‘ has gone to;‘sc‘.hool for twelve.year s ‘anyway -
:so.theyv shou’ld'knéw some of the prob'lems_o'_f the classroom but not .

quit'é the ’}S-roblerﬁs-'thét the teéc»he,.r.-facé S.

’

M: No .. they don't take it from that perspec’hve

. _ : ?gs \

A No, and I thin_k it's 'of value, deflnltely to have had some

e
.- o

backg%?nd in teaching.  Now, I can see Awhere a counsellor at the

. . . . A
intere sté_d, in.the final anal;’rsis, trylng to get e).emgéitary counselhng

underway. It would be pos‘sible I suppose, for a pe.rson there to not

P

‘M: Hes. e

. . L. N - - o e

b A "I"‘me-arr the’y,' if y,o,u.‘hav,e tbe:bther’qgali_t%e{s-ge,,;._e§sagx tg . ” L

» - R S
P N T - S B N

reach chlldren, five or six years of age, you know, to me thls 1& v1ta,1 N

.

'—'.‘.>- - e . B . ) e o
. = ~

,,,,,

If guidance'is go1ng to go anywhere, it must reach intt the elex -

<

M:: Yes, for sure.

A 'I_déri"t'k"no{v hoW‘ it 1smak1ng out, we made very gbod head- -

“M: I think there are partdtlme counsell%rs in 'all&the plementarr

1 P
- 1 .

T
e e T - . a

schools in Edmonton R

A I'm glad of that because I trxed my be st to get that underway

have had teaching, éxperieace but I do 'thi'rik-'t-he_y would _be‘bét_ter,foffji,f_' ST

T

'.way the last two or three yeafs I was m the busmess J

.(‘,‘ .



YO. see v : . . » R < . A S i ) . o -

My Yes, Ithink that's ...

- _ A: - Toknq.e, tbat's the big thing, and I don't_kn‘ow-. .. you are’
' .‘ta{:lkivng' about what are'thé_'pre's.ébt'needs4? ‘

‘M? »Yes. B RN _ . i

3

A: Without know'ing what is happening"‘ﬁa'ftiC»uiar1y_, 1 d'o believe :

.« this, that students have to be able to talk to somebody abo?t their

. +problems . and’ also to, in turn, to be aggroached by quahfled

.- r ' 2
Yy .

people by intere sted people in ana1y21ng common probl,ems and thls
sort of.thlng

M: And so that 1s nvt only" 1n terms of thelr vocat10na1 needs ‘but

' E.also 1n1 thelr ps.yohologlcal needs B )
Pt .. | A Yes, ev_erything +.. in this generat’ion for: in.sta'nce about‘
R 'drugsandsoﬂn n l’beca;ne ve;;’ ~rrmch «1t1t‘e>re ‘sted, rof. eoocr se ir'i"‘" ’
SR -t
u | helplng develop a program w1th lnfor atlon about smok1ng and

T drmkmg; an,d aIcohol you’ see a.nd seemg, 1.{ somethmg shouldn At be

- - . (ST L . -

S » doneubut then of Qour se the government knocked our props ‘out from

+

: " under us lowerlng *he drlnklng age
M: Yes. : N
A:  They made it extremely difficult.’
’ M: I saw that-some people from your department were involved
e e in-(:seminar"s“on‘ dlcohdl™ase, V.7 T 0 o Too Toine
T

A Oh yes, .as.a_matter, of fact I Just came across a book thls.

rgormng wrltten by a friend o> mine narned McCarthy called Teenagers I

<



1

f‘~;bas-lca11’y, g "back to the ba51cs phllosophy, a greater ernphasls be

‘\’

S S

. d_ élcohol 1n the Book Centre I 'di‘dn't -know'I had! it I came a’cross ‘

,'1t by acc1dent The copy I have was 51gned for rne Reynold McCarthy

—

was an extrernely f1ne person He dled about ten years ago.,, He f -

worked very, ‘very haré( . Thls book Teenagers and Alcohol 1s a -

good book It s very: well put But you see the government put it
: v‘down to elghtEED because people can flght at elghteen you see for thelr :

: country I donn t see any relatlonshlp at all between the two thlngs

.

“ ,And Wwe are going to have a 1ot of younger alcohohcs

M: That‘s rlght they don t have the ego development, in fact to.

allow for those klI'ldS of thlngs

Az That’s rlght that’s_right BN
M ._O}ga.y‘, I ll.get on to this next q’uestion' vi,'ll surnmarize. The "

MaJorlty Report (Royal Comm1551on on Educatlon) in 1959 recommended

ey

A

x-'placed on the acclulsltlron of prec1se tactual knowledge and’ that.stan-g'

'dard:s‘.;of achrev»ernent be _set and t‘hat',the ta"sk ot' educator,s was-ito focus - .
‘consc1ously every sultable aspect of currlculum and ope.ratlon of the :
..vdevelopment of good c1t1zensh1p Cormac,k, in the M1nor1ty Report

1nd1cated a 51m11ar concern, . but regarded the. empha51s on the' prepar-

ation of the chlld for hvmg soc1a11y as pragmatic and felt that this went

- agamst the development of the. Chlld How did, yo'u feel about this’?

A: Well, I feel ‘that, 1 agree thh the MaJonty Report of course |
'.r'“}‘:, . . ,,,,.'.‘»

ool that all our work in group guldance and counselhng was, toward the ot

development of goad citizens.



i
‘ M:’ U-h‘_‘hu.h.
‘Ar . Wasn't it? .
" M: _Yes_ ... to hel’t&"the child . *

A To help the ch11d apprOach a prOblem t° approach hfe, o |

reall';y,‘ and the problems he mlght encounter and w1th 1nforrnat10n and

.

with some understandlng the I\iaJorlty Report dldn t have that much

-

»to' say, ,really, negati\)ely ab_out th‘e H: .& P. D.-rpr,ogramrne; It'didn."tv ~

e

l_'hke some aspects of it but I dldn\'t obJect too strongly to what they d1d :

L

, and' a

8

Comrniss'io.n',’ _‘Gordon Mowatt. "He was'a' friend o‘f mine, “too

very fine bpe'r.s;'on., Mrs. Hanson dld a good _]Ob on behalf of the Home

and School Assoc1at10n 'It.‘w_a's, a good‘-Co’mmls slon.-'

PR

M One of thelr maln concerns, really, was the quallty of the -

teachers and ,thelteac_hinghojf,th'at ‘cour_'se and I thin}g: y'o_u‘ 'e’xp,ressefd.that

over and over again. . L e e

- A 'That's..rig'ht,,_ that was a pr-ot bothered me. and of
: cou.r'ee',G@on .k‘ne'w that,' ,He,-and'l talked about it-man'y t_i-rne s. You
can't, of course on the other hand.,, and we have such .poor teac;hi:ng,‘

- dofie in so. rnany areas.'._l don”t know,. v}e educate peop’le- ov,er-here

o (at Un1vers1ty) w1th four years of Un1ver51ty but we don 't g1ve thel_'n the

because L had a great deal of falth of course_xn-_.the Chairman of the.- -

RE
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T R R . o - : o . oL e e e e

\\ v It takes a- certaln level of 1nte111gence to do 1t but then

beYond that 1t X personal qualltles ' . S s ~

BN .
. - s - K
Ll R -4’ ]. “V.
.2 -."-.",‘_’.,:_T- ~) e - - ‘.
'f

A Well I \ml-l do somethlng abou’t 1f 'I will p\lt 1n a '":so_me'”:.'-~“"~-' e

EEN e

"process of selectlon that Would somehow examlne maybe through

(Pv’-.)o . A A S A R R

h at a. persorkhas..-o A .

: cond1t10na1 basls And I d flnd by a w1de use of practzcum Just how
these people react to the 51tuatxon in the classroqrn I'd have them m LR
. i . ‘ \\;\ .
the classroom early ‘on' I'd put them 1n charge and say "Now you go to \

. '1t" and I thlnk I d work out some . practlcal I know 1t's d].fhcult I
-know 1t s extremely dlfflcult when you have so many people cin »but

xR - RO

we! re_ n»ot‘ golng' to _need 50 many,_-people'_in ’e,'du’oation,'in" the _futur’e'. )

; MThenwe can d‘o.vrvno*rfe se'lect-ing?‘

. A V(fe _sh'o‘nl_d‘.be.’fno‘:r}e"s.el,e-otive. v Now fhe problemheret001s
%:he »l.l'arg.e», staf.f‘. in»-th'e Fac‘ul-fyj of Edut::atio:n-‘_:»' Whathappens whenwe cut
onh.ijntalé.e .hy-‘on\e_half_. 1 It"s_goiné to'.come%. - o

A We can't place therr? now' ~We “ha've to _be..h_o‘:né; .'-;ab,bvu't-,it-._;"_v'7



. '..A "There. is. nothlng wrong w1th group guldance 1t can be

122

_'M: I was part,of the perlod of emergency tramtng programrne -

C e

there was such a crylng need

'

A We get out, w1th 1nadequate teachers who couldn t do a good

JOb and they were chOSen to do the H & P D prograrmne.

R

oMl read that people that couldn t teach got 6 do the counsel—

.
‘v

. ling..»'_, It s. really unfortunate e that wgs such ‘an 1mportant th1ng

w

e "'-:' A‘ ‘L know very well tha~t thls kmd. of prograrnme under the .

¢~4&9 <. o - 3
T ~, B ] . ey PR N T RS

extremely helpful but you ve. got to have a person who knOWS what it 1s‘f S

all about and who is mterested in- domg it and at least somewhat

dedlcated :s'o._.g.-.

M I Just mentloned agaln the report abOut educatlon in- Alberta‘v

The MaJorlty Report certa1n1y empha51zed the need for more quahfled »
ot . BN .

personnel and I think that is what you are. saying.

-

A ,‘ Ah ... yes.

M Whereas Cormack thought we . should have educatlonal aiter— E

", natlves for krds and thelr parents. What do you thmk about that'?

v

s A;_:.."._Il_'ne\{e'r. agAr"_eevd Witht Qor,ma_c‘k., _




mrght.affec‘t qorne that were introspe'c'tiv"e ‘anyway but I‘don"t know that W
They 'woul'd' corne out_' of it with some, good

fit would do them any harm
When I read that I thought that most

M That 5. what I thought

teenagers are Lntrospectlve and maybe what that course could have

done was leoitlmize'that and make'--it-okay a_n.d allow them to explo__re

SRR T : “
openty with otherpeople o T T A i
A YesYeS :;",,._. That s a good WaY of puttlng 1t Marle. - e » :
AL RSOt !}{1 I l\now that When Was that age I dldn t reahze other people

PR

thought about those thlngs that I thought about and so I felt really

t .:é‘#%fe‘f‘t-& T |
S g A That wa'-s:. ong.oj:_f,thi:e;.vgéé-éions Why Webull"tthe course . -“ It :
took alot of wo'rk. to devellop'it,__too:.an_c.l é ibt of thlnklng 'tC:)_tD.. o o

I—iow do you see the,.‘r\oie‘ of,the Aparentm the SChOOD_

L »

M Sure co s

,‘~_.g,',~ N
B A .

Tl’}ét seemed to be, espec1ally in 1959 and 1t has been in our last

school . strlke (September 1978) a contmumg concern A

Well I think that the parent must be lntere sted in the school

A:
And I th1nk the

and what is ’happe,mng_w;.th chxld_ren in the school

parent has the right to see the authorities about the problems of the
‘thil_d. “We are not sacrasan‘ct,-we are a public institutivon. I don.'tv
. " - X : . n\

N ;

‘ want them in t_hev classroom h’efCause they don't know the classroom
partlcularly but I do think parents should be encouraged to come to the

'sc‘hool and talk abo,ut ithe" 'c'h-iltd’r-en"'s~'p‘rob1’e{ms and well, I rernember one

. or two people in my exper1ence, parents who kept pestermg ‘the staff

ot 'Yqu,a»lways ha\Ie thl“s 'pbsglblhty but I. do 'ehlnk the parents really should B
e e e ﬂ‘. T e '_-"..',J; : , S
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) & P .- .
R be. a«part of the educatufZl plctuve 1nsofar as it'is posslble to do SO .. .A— :

g~ a.

Now the d1ff1cu1ty is that a iot of them afe Just well some .are’ 1nd1ffer— E

- - . . . E N AR 4 .-
. . Co _v~.,.“-_\- -

ent ~some. are Just too lazy, some feei tlmld

+ Me - v’Eor_sure. I

3

A There is an authorltarlan aspect to school gomg back to

. 5 _u..
LA '.‘...4'"“" [

n the1r own ,da; s., The; areﬁ sc’ated to death : maybe of the. prlnc1pal they

had at that txme or some of the teachers '1ts awfully hard to get them

p . -
N
to take an 1nterest ‘am very much in- support of- t'he parents and
the school worklng together o - -

L3 M7 Therl_a'st q’uestioné: What then o you see as the function of

' V‘redtlcation? . Q o | ‘ ’ o | o _ . / .'
,. . - Well I thlI‘lI\ educatlon should do all ca I don t know how to
say this ... educatlorr is a means to an end and that end 1s that the ’
¥ chlld hax"é the opportumty pf learnrng‘foj" the saJ(e of learnlng, that is,
> N . . .. ‘_.. R : R ’ . ‘._.._ f
by that T mean ‘. that we should be 1ntere sted 1rf learmng,eper se SRR
M A man after my own heart ) T i ' _ s

CA:r Ye: s, well t_oc_‘)".manly teac‘h.ers.,"'Of course,’ exbéét their students -

to regurgitate \yhat they offer them, you see, a'nd'don't éncourage

reasoning or opinions and this sort of thing. Won't count those opinions ‘% .

from stud‘en_'t's,a'nc:ll S0 on..‘z USSR
. -A 4 - pﬂ ‘>.1 fa 7 o o . a
M: Somet%)dy was talkmg to me about the Joy of learnmg
A:OR my,-yes B celel B

M: The kids don't seem to‘ get that anymore_. That joy-in. just -

ERREE «learning/
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: L :'.,A' L '; ,!--—‘- _4"7 L L
e A Wel‘l I"ll te]:l you my klds‘when they studled Ju.'l'lus Caesar, T
really got to 1t’ you. see, qbecause they acted out the roles. L PR
BN -M_:”'."Stlr'e. ) P ) .
A: " This sort of thing airj’xd"’we'u‘s‘éd' to have 'aﬂlo’t, of -fu'n.'
N R : R . .

M:_' And that .;iﬁake‘_sf_'it"vliﬂving.‘ . okay What do you feel has been -

‘ B e .- S e - iy
.""your grea’te st contr1but10n 1o educatlon in Alberta’? S e e o -
" Af I.don't know - I thi»nk r’naybe ‘that the .fac'f that I was fortunate
.. .enough-to Have the ,QPROTtunity-to. try. to i“ntroduce the guidance pro--
‘gramme 1is r_ny cOnjcfibution R although when I'go back to those ’ ’,b_-,.l‘_
depre551on years, and I th1nk that I was fortunate enough to be able to
'_help klds get. an educatlon kxds that wanted 1t help thern to R -CX on ’e
w1th thelr programrnes of ti"almng, -that was; I thlnk a contrlbuuon E
) M' -Than‘k you v : ...:'.~ p i . ‘f_“ R S
’ A: Thank you. ) Srpee ‘ . o
= "'~""?_'A “e o ~A,q.T’“ﬂ‘_'ﬂ,— ..‘;,‘- : v 3 '....) «’ i’ L“H ’_
t . ‘\v
-\., A L3N € T
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Course. Surnrn.ary - E‘ducat_ion 308 v'l.%O»__f

R d, "”"Development of Gu1dance movement
- a. “ ",_Or1g1nally, the gatherlng and teach1ng of occupatlonal 1n£orma~t10n.
b. "-.Soon ev1dent that educat1onal plannlng, neededr , . S o
. i Apprec1at10n of individual dlfferences re,celve,d J,n'c.rea'sin'g emphasis‘
. ‘in educatlpn - a vital’ part of guidance. ' ' L o
~-d.. Tests and measurement. technlques developed to answer two que stlons:', o
L v(l)*What are individual characterlstlcs" N o ST
o (2) ‘What personal traits-and character1st1cs hold most prorni‘se‘ for -
'__} e success in.a ¢iven occupatlon‘? ' L = B e _
| 2 : Def,initions:‘ _ _ . '
_ : Duns'rnoor and Millerbn’ A mgans of helplng 1nd1v1duals fo understand and
- use w1se1y the educat1ona1 vocat1onal and personal opportunities they .
g .‘have or can deve“lop . , S . , E B S i
S .. - S ”.‘m ' n_' :r, ‘«.»‘,.-v, “‘.7-. w:;-a o ».}_
e i .j..Owrr déffnl'tlon o . SR '
: 3 PhllOSOphy In solvmg problems (a) the young' person must be. o
- guided into self= awareness that will rnake h1m better equlpped to handle .
g oSuch probléms; . {b). correct unreal aspirations. -
ISR »'-,~~','~}"Therefore, guldance -a process of cooperatlve responsxblht# anduC-o-f"'"'» .
R ,;Joperatlve actlon L : R R L O

AL & to help students understand thelr dlfflcultles, 1/3 tlme..
S b ~.._Di;str"j:buti - fo assist students to. dlstrlbute thelr energles w1se1y
A T_A.lnto the many e ,'atlonal channels, 1/2 tlme. : '

. Adaptne - sc‘hools must contmu@sly adapt courses ‘and act1v1t1es to -,
needs of young people. Spec:.t'lc technlques - 1nd1v1dua1 mventoryl and
-'followup study . Lo e S
S5, Gu1dance act1v1t1es. o ‘ '
a.- Or1entat1on b, Ind1v1dua1 Inventory. _ Educatlon and occu~
. pation information. . d. Counselhng el Placement Followup. .
g Student Act1v1t1e s.‘ ' S '
6. Basi-oCon-cep’ts‘" : o PR (\\' 7
a.'. H1stor1ca1 development S '
b._-’ Influerre of behavioural sc1ence5' o : : : :
: Psychology - change from a speculatlve study- to an empxrlcal science
: ~contributed precise methods, and measurmg 1nstrurnents
Socmlogy populatlon trends economlc groups S : °

''''''''



T Changlng educat1ona1 needs . o o L L IR e |
. Present secondary school de51gned to prov1de general educatlon for ‘all 5
3 - .children;.no longer only college preparatory T S
-Changlng demands of youth ;o R /

8. Concepts of guldance orgamzatlon '

" The need that «guldance fllls cannot be eff1c1ently met by haphazard
’ plannlng,, o ' S L :
a. It is a facllltatlve serv1ce = d‘oes not carry out 1tse1_f the objectiv’es
‘of educational programs but rather prov1des aids to the student, teacher

o and adrnlnlstrator.. Intended to fac111tate the development of the pupll .

and the success of the teacher”s work w1th hlm. ~Counsellor assists by

' providing ‘aids. L S .

- b.. Gutdance for all students. o :

c.  Guidance 1nvolves many people ' . e __
Admlnlstrator (1) selects qual1f1ed teachers for counselllng, (2) j

helps in’ determlnlng goals and sets program in motion. o . ST
Teacher must concentrate on. needs of 1nd1v1dual pupll reference to _ :

+ ¢ounsellor, 't"c_. e I e e . o e

s Sd Communlty cond1t1ons affect organlzatlon Lo . ‘

i Ligcal agencies that ¢an assist - Famlly Serv1ce Bureau youth agenc1es
etc. - Influence of the home S -
e. Leadershlp must be identified - qua11f1ed person must be de s1gn{ted
g /PI'O\ ision must be made for 1mplementat10n" budget provisidns. S
- g Organl\za’uon must be flu1d - communlty and populatlon changes.

- . . y : Q
9. Guldance in elementary school "

s

‘\Chlld development . T e .,
(1) A regular orderly sequence of growth and develdpment and
maturation at own rate of progress. - - e
.(2) Each Chlld must meet not only b1010g1ca1 demands but also e
' cultural traditions whlch réquire acceptable behaviour patterng. o .
(3) All children need full*rneasure of psycholeglcal v1tam1ns of 3
- love and protectlon - : A '
- (4) Modes of rneetlng problemsnand tasks in chlldhood set the :

‘-

L pattern for adolescence/and adulthood. =

(5) Development of 1ndependent and mature role in democratlc o
- 80 c1ety ‘ N : : B
- (6) Mental health not-inherited; whether 1nd1v1dual ma1nta1ns it
. depends upon how hevmeets succe551ve demands of his life. ' S :
' (7) Famlly ‘the prlmary agent\for transmlttlng cultural patternS.
(8) Child entering elementary school encounters .new demands
and potentlal frustratlons. o '

b.  Guidance in elementary school - two" maJor re spon51b111t1es. :
(1) To develop a whole some, po s1t1ve mental hyglehe program
(o .

e .
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(2) To develop regular procedures for dealing with personahty
and behaviour disorders of children early enough to ensure progress.
: Elementary teacher must use the tools of guidance.

10. Se condary school‘ organization:

Role of prlnc1pal - recognltlon supi)ort accommodation, entourégement:

"Teacher - instruction and.specialization. ‘
Guidance Worker - provides teacher with prec1se information about’

- students which will assist him to see. each young person as a unique

individual. . v

Kinds of counéelling organization.

11. Guidance needs of young people:

a. Home centered problems JParental pressure for achievement, pre-
mature demands {behaviour too mature), sibling rivalry, parental .
rejection, emotional climate of home, overdependence,(pampermg),
eccentricities (Physical differences, etc.), atypical parent standards, "
absence of parental warmth. ‘ o :
" b. School-centered problems: Initial adjustment to school, individual
“and group differences, teacher's attitude toward discipline, adjustmen*‘c.
to high s'chool (selection of courses, vocat1onal aspirations). -

c. Commumty'centered problems: societal castes, class dlst1nct1oﬁs,
exclusionism (day students, for example, at boardlng schools), minority
groups (religious and racial), special circumstances. '

»

12. Principles of Counselling:

“a. Definition.
b. Two basic assumptlons _ ' :

(1) Belaviour is learned and modifiable.

(2) Co‘iﬂsellmg 1s a learning 51tuatlon
c. Principles ol counselling:

(1) Each client must be accepted as an individual and dealt with
as such. : :
(2) Counselling is ba'sically a permissive gelationship.’

(3) Counselling emphasizes thinking with the counsellee.

(4) Acceptance of the individual means re cognition of the right
of anyone to be different. '
d. Contributions to counselllng
Wundt - individual dlfferences
Bknet - measurement.

sonality development.

Sociology and the study ofthe farw 1d other groups
e. Schools of Co“ur}selhng
(1) Nondirective - Carl Rogers 'client- centered., ‘

e

{a) Cliént ba51cally re spons1b1e for himself.
' Ay o

. o -
~ . . o - . NE, .
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]

; .Three contnbutlons Theoay of a.q:cep&aa:ce s =y

Contributions: Impro’v'e'd techniques 'of measurement

14, Assessiﬁ'g student abilities:

Ja. Elements of an adequate student record - cautlons.

basic services: continuous st

(b) Counsellor operates on pr1nc1p1e that chent has a strong ‘
'desn'e to become mature, 1ndependent etce Lo T T e
(c_:)' Warm perm1551ve atmosphere - no restralnt. o
“(d) " Ne limits - reflection and clar1f1cat10n of- client's attitude.’
(e): Counsellor ‘refrains from questlomng, problng, etc.
Counselling a learning 51tuat10n o »
. Initiating evaluation. R o ‘ .
(2) Chmcal Wllhams‘on s sight steps: RN ’

- Acceptance of clxent also 1mportant De_ci's}_on"is his, question and

answer method. o R e,
Improved ‘methods of gathering data
Increased usé of diagnosis

Relationship studies have re sulted in predlctxng
factor when another is known.

(3) Eclectic.
f. Summary: Acceptance, respect for the individual, per

itssiveness,

.learning, 'thinking with rather than for't"he’client, authority. .

13. Progre"ssive‘Steps‘i_n.i“SC‘_hogl Counselling: twelve steps.

SN N

b.. ’Measures of scholastic ability.

15. Assessing student aptitudes:

‘Test data should be 'supplemented with other _t_echniques

a. Measures of vocational aptitude
Tests of special aptitudes.

16. Assessing Student Intérests and Adjustment:

a. Measures of interest: Que stions and answer, manifest interests,’
inventories of interest. ’ ' '

b. ~Measures of adjustment: Interview, anecdofal reports, behaviour
description, rating scales, autobxograp}ues, problem of checklist, ad-

justment tests and inventories, sociometric devices, projective technlques.

@
~

17. Occupation Information:, . v

The guidance pr;gram ‘must'h\x{p each person-to plan purposefully. Four
y of abilitie§, interest, achlevement and

development, continuois study of opportun1t1es for youth exper1ence in i

community and world of work, individual counselling service, and

te chmques for assisting youth to make txiansrclon from school to work.

a. Elementary school. :

o Ty - L



b. Junior hi’gh scho’él.' - . ' {
c. High school. ‘ - o
d. Ea'rly emi:loyment.

e. In the work world.

£, ,'Nature of occupational 1nformat10n':- ,
) (l) quantltatlve (dlstrlbutlon of workers) commumty 1n-

- -‘dustrles S . N B ." o
( ) quahtatue - detailed des\_rlptlons of spe c1f1c occupaﬂ.'lons.
(3) School procedures in providing 1rLformat10n

a. relatlng course content to occupatlons.
. b. providing teachers with 1n.format1on 'source materlals,
1nserv1ceftraln1ng brograms. . o
. C. u51ng vocatmnal staff to give sch‘ool benefit of their special. -
knowledge. o S . . . A
' 0 d. a551st1ng in developlng llbrary of 1nformat10n
e. working with employment serv1ces unlver51ty counselling
staffs and others. \_
(4): Oc cupat1ona1 Informatmn and Curriculum:
a. 'In_formatlon for elementary school. '
The articulation program - v151ts to lower school
‘Exploratory courses. '
Regular subjects. . :
Courses with units on educatlon and vocational xnformatlon
Community surveys.
»'Followup '

T e a0 oo
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Select any FIVE questzons Do not combine parts of different .-
‘questions.

Values .
20 1.

4.2
8
8
10 3.
10
10 4.

Each question will have a total value of 20 marks.

¥

“Effectiveness of guidance services depends in large
maefasure uporn the mvolvement of the total teachmg
staff.” .

Explain how the following can be used to develop
this effectiveness: the case study; the scholastic
aptitude test; the interview; the cumulative record.
Your answer shou.ld be concise and explicit.

(a) Dlstmgmsh between the. subJectxve or essay
type test and the standardized test.

(b) Explain "each -of the followmg terms u.sed in

_ measurement: range, mean, normal curve, cor-
relatlon

(c) Suggest four ESsentlal pomts to keep in mind in
admuustermg a standardized test.

(a) As a counsellor how would you proceed ‘to
survey either the educational plans of a Grade
X class or the career plans of a group.of Grade
XII students? .

(b) Prepare an outhne to be used by all the teachers -
. in a high school in presenting the occupational "

relationships’ of their particular subjects.
-~ _OR |

List the kinds of material that should be avail- -
able to provxde mformatnon for post- school plans.

(a) “The view toward counselmg expressed in this
book . is eclechc in the sense’ that it .accepts

* (OVER)
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10 5. (a) Discuss this frequently heard statetnent: “All

10-

10

20

10

)

(2) Define the 'térm, "’Gi‘oﬂg

I L T T
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" neither a’completely nondirective position nor .-
“so extremely directive a-position as that .of -

clinical counseling discussed above.” McDaniel.

Explain briefly the three terms used above to .

- differentiate types of counselling.

(b) What are some of the.mistakes.that a beginning . _
" eounsellor can malgp in staging and carrying-out. . '

o theinterview?"

school counsellors should have -had successful
- teaching experiénce before appointment.” - Pre-
pare arguments for and against this proposition.

- (b) Other frequently-heard statements, contrasting .

.with the statement above, .are: “The.couhsellor

should have a calm; stable, conflict-free per- . AR

sonality.” “The counsellor is more effective if
- he has experienced deep emotional problems.in

his own life.” Which side of this argument

would you take? Why? . ..

where you are teaching? -
(b) ‘Explain:

(i) The 'fuhc{ion of the anecdofél xjécox'-d: e
‘(ii) The nature and usefulness of the sociogram. . -

.»“‘Prbéress 1s ‘measured largely in terms 'of'-vf'.he‘

il

evaluation of one’s efforts.’ L _
What significance does the above statement have for
the guidance worker and the program in his school?
Suggest seyeral -approaches - to “évaluation and
-develop three of them briefly. ) e

8. (a) What beliefs and attitudes are characteristic of

the teacher who has “a guidance point of view”.

" (b) How can this point of view influence class/ro_o;ﬁ )

teaching and discipline?

Guida’n"‘ce”_.‘ ~What .
value would it have and*what forms might it s
take either in ySur home room or in the school .
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Nature of The Céur$e' , v
* The. course in Health and Personal Dévelopment is an -

attempt to incorporate into one program the principles of health
education and the various aspects of group_guidance that can

INTRODUCTION

I. THE COURSE IN HEALTH AND PERSONAL- -

DEVELOPMENT -«

properly be 'offere__d An the classroom' situation.

Mheusons for O.ﬂe'r‘inq The Course

to

o

. *A. To provide information in t}ieijIIO\\;'i-‘ng' areas:
1.

Health" ed.ucati'on, ‘wit'h' particular emphasis -upon:.
(a). Physiological growth and development , '
(b)- The gteat discoveries that are landmarks in our

: pregress towards better health - T

" (¢) Scientific methods that are gradually eliminating .

communicable diseases _ '
{d) Body structures and-how they function
. (¢) The science of nutrition . . T

(f) Federal and provineial public health sevrvic‘es and
- their ¢ontribution to the welfare of Canadians

Eleméntary principles of mental hygiene and adolescent.

psychology, and the use of these principles as guides to
the development of desirable personality traits.

Group relationships of concern to the student at various
age and grade levels. . . '

Material relating to the choice of a career with proper
emphasis upon the impertance of sound educational prep-
aration. : :

Material relating to study -habits, to reasons for lack of

- progress 1n school, and to methods leading 'to school

SUCCess, .

To provide for an organized group guidance program by:

T *Céentering the above information around activities arising:

out of the students"'exp.eriences';

‘Encourdging jstuderi,ts to make . a proper appraisal of
themselves in order that they eventually may realize
their inherent potentialities; - . ' :

) ‘_Fos:teringg the dgve‘fépment‘._of wholesome attitudes

R
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General Obiecti\?e's of The Course

f'al

Through successfy] teaching in this course students should
be encouz‘aged& v v - )

1.°To acq'u'i're a"souhd'understanding .of"t‘he féctor's'affecti'ng -

physical growth and de\'eIOpnlelit: :

o

knowledge

3. To develop a"s.énse ofvindi\'id'uallresponsibility for peN’

sonal angd public health:

4 To dé\"elép wholesome, ffrvie.nd-]y attitudes ftow_é;rds mem-

-bers of the oppasite sex;.

s To accept the duties and respdn_sibii'ities as well as the

T ‘ ;-_pri}’fileges and rights of family living;

6. To become inb_reasingl;v aware of the intevr-acti‘ng'.infl'-u-

ence of home ang community and .of the indi\_'id’ual's‘
responsibility for helping to. raise the;s‘tandards. of

7. To develop democratic practices in groﬁp relat"ions.;

9./ To realize the valye Qf specific vocational planning,

Specigl Note

Units Vv and .V.I at each grade level deal Specifically ‘with
the bersonal :problems that young people meet and with their
contributions to the groups of which they are members. Teachers

many schools tHe‘Ap'rincipaI is provided with,non-teaching peridds
- which he ¢an use for such interviews. . . o

To ‘establish good health practices based on scientific

0. seek- effective ‘ways. of solving personal problems:

139
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- _The school has no desire to -infringe upon the rights and. privi--
leges of the family: the teacher should.be ¢constantly on, the alert . i
©° . to prevent this happening. = He ‘should accept the re$ponsibility, . -
. ‘placed’in his hands that requires him to exercise tact and good . .
‘ judgment in presenting: specific ._pgbl'ems to his students. =~ .

. The course ‘includes more material than can satisfactorily

begovered in the time available and should, therefore, be adagted
- to theparticnlar needs of the class. oo
Who. ou.ld.Tecxch.'AThese Courses? = - -_ B

7 Al teachers should be familiar with the objectives.and aims
Lo -~ of-the course in<Health 4nd Personal Development.. "They-should™ .
S be aware of the part that they can play-in encouraging sound .. -
‘ '~ patterns of growth, in.developing a -scientific attitude towasds
health practices and a feeling of responsibility for personal and .
: community heali® - - o . Lo -

Con'si‘der,atic;n might be gf\/'en" to the following suggestions:

L S 1. The prvin'.cipal',_ if Iﬁoséib]e. ‘should teé_ich" some of. the -
; . courses in"Health and Personal Development, provided his posi- = -
tion ig'not phrely an-administrative one. . e
_ 2. The ‘courses ‘should be: assignéd‘ _,tlo‘those'tea,chers with *
- & high degree of understanding and sympathy  for the . pupil;
- that Is, those with the following qualities: . IR T
v _f(ii') Possve_ssing ‘a genuine 'in‘-cerest'in"young people and an
' . understanding of the problems they face at differ-
~entages; . . . o .
L (b) P'Qséessing‘:’:in_itia-tive,‘ ﬁn_aginatidn. ,and"_ reso}u'r’cé,ful'-
L ness, and being sensitive to the needs :of “these
students. - Without these qualities there is a danger -
- that the course will become ‘mere verbalizing; - - .
(¢) Having an .adeqi;ate,_undérstahding of the psye}iblogy
‘ of individual differences and attempting to apply -
, this understanding in their daily teaching; o
L (d). Being well-adjusted to life in general and suf_fic‘i‘vehtly'
_ . -aware of basic human needs.  In this regard they
- . -should apply-to the_cla_ss situation rules for good .

iy ' ’ menta] health;

(e) Preferably having some special* training in the fields \ :
' of health, psychology, guidance .and mental hy- & .
giene; at least.they should understan@ how to apply '
“.the basic principles in these fields to their class-
~ room teaching. ° S
3. Teachers should not work ‘exclusively in the Health and

Personal Development field, but should offer -other courses as =~ . *

t
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Course Orgamnization o X » _ :
" “I. The general plan includes courses in. Grades VI, V1],
© 07 IX"and- X with the rriater'ial"fpr each unit arranged in

sequence to.avoid overlapping from grade to grade, .-

Units I1, III, IV, VII, and VIII constitute the Health
_portion of the program. The. arrangement includes the
following general areas: * . '

Number and Name qfof. Cnit :F‘nggeéted Time A]lotm"t'_ o
Tnit . I—Educational Needs] w7 2-f weks ‘
'L’m'g II—Growing Into ,l\iaturit,\' ' 4 ‘ 3 weeks -
Unit III—Man'’s Great Progress To- e
s - wards Better Health 7 4-5 weeks
 Unit I'\'%The Conquest of Communi- - ’
/. " cable Diseases - - oo 3 yeeks.
© Unit _,\'—.P,e'rsonali_ty Development s " 6-T-weeks. »
.Unjt ,VVI_—;Grodp Life - o _- 4-5 weeks
Unit VII—One's Ph‘ysic'al, Resources - - . . LeE -
, ... -and How ta Use Them ©4-5 weels
Unit VIII—Preventing Accidents and- - ©
.-+ Meeting Emergencies . . T 4-5weeks -
~ Unit " IN—Carcer Planniig - s 4-3.weeks

: 2. . Nine units cpm.prisé,a year's work with a range of from
w7 two td four Yeriods per weekin each grade. .The approxi-
\ mate length.

of time for the completion of each unit is

~ - - Indicated but this. is 1ot intended to -be prescr_ip’ti\'_e».
.. :. to the extent that teachers feel that the .unit must. be

completed’ within the periog of time suggested. Nor

L s it necessary to folloxi'\th,e sequence of units set forth

for any one grade. - .

-3 Each unit haS ‘the f'oi'qu\'ing ‘ger}.e_'ral _pattern:
" (a) Point of view T
R 4 ":,(b)",Specifig objectives -

: l  (c) 'Refe_r;gncésfqr the unit R
. ».J(d). -O;f_tlih'e of unit -

"(e) A grid arrangement of material in two columns,

entitled- “Content” and “Teaching Procedures
and Suggested Activities”. .-

~

B 4. Cbnten‘t '

b

@B' The .conten‘t in eéc_h -grade is déveloped uhder unit
“‘head

topics for each of which eertain suggested activities or

teaching procedures are recommended. The wording of - '

Y L~

ings. Each unit is further subdivided into specific . -

"-1'4_1
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INTRODUCTION

£

I—THE COURSE IN HEALTH,AXD PERSONAL “DE\'EL.OPMENT_.

I o
Nature of the Course ‘

1

The course in Health and Personal, De\"elopme'nt Is an attemptwnf

Incorporate into one program the principles of health education and the,

variolls aspects of group -guidance that can properly be offered in. the
classroom situation. : :

-

Reasons for Offering the Course N

The reasons for offering this course are twofold: (1) to give the

“student information which he, as an adolescent. needs to have, and (2) 'to

provide an organized group guidance program.

- . ®,
(1) Information : :

The course is orgunized ih such a way that the student acglires
vaiuable imformation .in the following areas; (a) health, " (b) mental
hygiene and adolescent psvehalogy, (¢} agroup relationships, (d) choice of
a-career, (e) achievement in.school. '

(a) Health.—The stndé‘nt gains much important information about

physiological growth and, development. and particularly that which
occurs during early adolescence. He gains useful knowledge of the

body structures and their functions. He also learns of some of the -

ereat discoveries which have led to improved standards of health, and
he come= to appreciate the use of scientific methods in the fisht acainst
communicable diseases. He learns enough about nutrition <o that he
carr-ghpoxe a well balanced diet? And. finallv. he secures important
infm"ﬁmtinna about federal and prO\'inCi“lI health services.

. (by Mcutgl hygicne and adolescent psychology.—The student Is made
-aware of the underlying principles of sound mental health, and is

encouraged to apply these principles in his everyday livthg, He is .

. also introduced to the elements of adolescent psychology =0 that -he
cun better understand his own feelings and actions.

(c) Group i la!z'n‘u.s'hz'}).q.—-Information. in this area is closely related

to (b) above. But because, during adelescence, groups become very

important in ‘governing the child’s behavior, special care has been

i taken, in this course, to give the student information about adolescent
# group relutionships. o -

v

& " (d) Choiceof a coreer—The course brovides opportunities for the

“student to obtain information on various jobs and vocations. This
information includes both the opportunities offered by the various

jobs and vocations. and the kinds and degrees of ability rey.ired to.

be successful in them. The student is shown how to assess obje¢ tively

¢ his interests, attitudes and abilities. Then, with this nev _rained. -

knowledge he can decide upon either one or a number o Jjobs or
vocations for which he is well suited. Consequently he can plan his
school career with much more assurance that he is on the proper track.
(e) Achicvement in school.—The course offers specific instruction
in the wavs in which the student can improve his study techniques.
2 % 7
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It also places in the éttx(lex1t‘s ‘hands information which will enable
him to discover his inabilities. diagnose his difficulties and make
better progress in his school subjects.

(2) Grojup Guidance -

- Group guidance in the program of Health and Personal Development
has three main fuhctions. "First, it provides: experiences through which
the students are led to use the information. outlined above, in interesting
and usefud ways. Second. it causes the student to make a keen and search.
ing self-analvsis, so that he may not only realize his capabilities and make

the most of them. but alsn recognize his limitations and learn to live with
them. Third. feroup guidance fosters in the student wholesome attitudes

toward himself. his society and his work. . -

Group guidance Has the same purpdse as individual ‘guidance. In
group guidance, however, a number of persons come together to discuss
a problem common to all of them and-of urgent concern to each of them.

‘These neople are led in.their discussion. by a wise counselor who helps
them define their problem and reach a satisfactory solution. Some of the .

problems common to a group of children in junior high school might be:

educational and occupational opportunities arid requirements, makine

adjustments to society and to- smaller, informal groups, problems orf
personal growth, the empluvrent of leisure time, and accommodating
oneself to a new school situation. )

General Obiec-'h'-ves of the Course

Throueh successful teaching in this course students should be en--

couraged:

1. To acquire a sound understanding of the factors affecting physical
- growth and development : o

2. To establish good hyénlth practices based on scientiric knowledge ;
3. Todevelop a sense of individual responsibility for personal and public

health; , ‘ v ) :
4. To develop wholesome, friendly attitudes towards members of the

opposite sex;

3, )To accept the duties and resppnsibilities as well as the px'i\'ilegés and
rights of family living; : had

" 6. To become increasingly awdre of the interacting influence of home

and community and of the individual’s responsibility for helping to
raise the standards of community life;

-1

To develop der’nocratic practices in group relations;
-8. To seek effective ways of solving personal groblems;

9. To realize the value of specific vocational planning.

Special Note

Units V and VI at each grade leve] deal‘speciﬁcally'-wi_th the personal
proﬁbléms_that young people meet and with their contributions te the

groups of which they are members. Teachers must exercise judgment in

selecting and handling problems relating to the hor:ne' and family. Care
should be taken to see that the discussion of such topics does not encourage

-

8 |

144



145

.

students to'criticize either their parents or-conditions in their homes. If it
15 felt in some schaols that discussion of ‘certain material in these areas
1S unwarraited. principdals and teachers should feel free to omit such
material. subject to the approval of their Superintendent or administrative
authority. This should not be taken to mesan that, if students have indi-
vidual problems which: they would like to discuss, the opportunity should

not be given. In':sup]i cages a personal interview should be arranged with.
the counsélor or thé staff member who has been given this responsibility. |

In many schools the principal is provided with non-teaching periads
which he can use for such interviews. ' . ,

. The schoel has no desire to infringe upqgn the rights and privileges of
the family; the teacher should be constantly on. the alért to prevent this
happening. He should accept the responsibility placéd in his hands that .
requires him to exercise tact and good judgment in presenting specific
problems to his students. ' '

The course includes more material than can satisfactorily be covered
in the tinie available and should, therefore, be adapted to the particular
heeds of the class, ‘ , .

Who Shbuld Teéch These ‘Courses?’

All teachers should be familiar with the objectives and aims of: the
tourse in Health and Personal Developmént: Thev should be awareof the
part that they can play in encouraging sound patterns of growth, in
develnping a scientific attitude towards health practices and a feeling
of respon-ibility for personal and community health. .

Conzideration micht be given to the following suggestions?®

1. The vrincipul, if possible, should teach some of the courses in H¢a1t11
and ‘Personul Development, provided his position is not purely an
dministrative one, W e -

°

100

The courses should be assigned to those teaché‘rs with a high degree
of un(_l;n'stz;m«linq and sympathy for the pupil: that is, those with theJ
-follovIngr qualities: . ' ’

(i) "A genuine interest in Young people 1113(1 an under'st"ahding of the
_ problem¥ they face at different ages; ‘ d

(L) Initiative, imagination, and resourcefulnéss and sensitivity to
the needs o1 these students, Without these qualities there is o
danger that the course will become mere verbalizing ; '

- (¢) Adeguate understanding of the 1)5}'Chbl~0g}’ of ihdividual differv
ences and the ability to apply thig understanding in their daily.
teaching; : b

2

(d) Well-adjusted to life in general and ;‘ufficiently aware of basic

human needs. In this regard they should apply to the class
situation rules for good mental health; o .

(e) Special training in the fields of hcalth, psychology, guidance,

" and mental hygiene: at least they should understand how to apply
" the basic principles in these fields to their ‘classroom teaching.

3. Te;achers should notv work exclusively in the field of Health and
Person%.:_.pie\'elopment, but should offer other courses as well.
= o _ .

]



Course Organization

1+ The general p]'m mclud'a\ courses in Grades VII, \III }.\ and

- with-the material for each unit arranged ‘in sequence to avoid over-

lapping from grade to grade. Units II, 111 IV, VII; and VIII consth

tute the Health portion of the pregr am. The arrangement includes
'the'fol]m\m': u”nudl areas: 7

» Suggested
Number and Nsme-of Unii ' . Time Alloiment

-Unit T—I‘cl\lc(ltxon al \oed\ o . 2.1 weeks
_Unit 1I—Growinge Into \Iatunt\ A - o 3. weeks
Unit III—\I m's Givat Progress Towards Better Health 4-5 weeks
Unit IV—The Conquest of Communicable Diseases . * 3 weeks
Unit V—Perzonality Dev e]npmen‘r o . 6-7 weeks’
Unit VI—Croup Life, -~ - ~ 4-5 weeks
Unit VII—One’s Physical Re<0urc9 and How to bse Them  4-5 weeks
Unit VIII—Preventihg Accxdcnt~ and Meeting Emerglnl = :

- cies e 4-5 weeks
Unit I_\_—(‘m'u'r Planning Co - 4-5 weeks
2. Nine units comp) iSe a vear's v or} with a range of from two to four

periods per week in each gladex The approximate length of time
~for the completmn of each upit is.indicated but this is not intended
to be preseriptive to the extent that teachers feel that the unit must
be completed within the period of time suggested.” Nor is it necessary
te follow the sequence of umtq set forth f01 any one gr ade.
5. Each unit has the fol]mnn«r general patte)‘n o
(i) -Point of view . o : . .
(L) Specific objectives ‘
(¢). References for the unit
(dy Outline of unit
(e) A grid ﬁnan"emcx.t of material in two columns, entitled * ((»n-
tent’” and 'Icachm;\ Procedures and Suggested Actnltles
4. Content

The content in. each’ glade is de\eloped under unit headings.

Each unit is further subdivided into specific topics for each of which -

certain suggested activities or teachm" procedures are recommended.

" The wording of the topics from grade to grade may suggest a certain

similarity but ov erlapping should be reduced to a minimum became
of the \aue(l ndture of the activities.
Activitics and TEdCthlQ Procedures -

Activitics -and teaching procedures are’ melel\ suggested as a
guide tothe teacher. No one offering the toursé should feel that he is

: compeled to follow the activities specifically as outlined.: He should

feel free to adapt them to his class by improvisation, addition, or
further development. Where reference is made to a. debate, for ex-
ample, the teacher might feel that his class has neither the e\perlence
nor maturity to do a satisfactory job.. Activities which are new to the
studeénts may have to be explained, or a demonstration of how the
activity is carried out may need to.be given. A®brief explanation of
some of these procedures will be given later in the introduction.

10



