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ABSTRACT - &

. .

"

in the 1920 s in the Sov:Let thion into cognltloﬁ and language

’Iev- Semenovich Vyootskjr initiated psychological “Tesearch

,developnent based on ‘the’ dynamlc and aCthE ‘concept of man's soc1o—
historical orlgms His mtellectual approach to man ‘s hlgher rrental
‘f1nﬂct1.ons is a welcomed alternatlve to the restrlctlve observatlons of
.'physlologlsts reflexologlstS' and behavmrlsts HlS empha31s was
_on the evolutlonary nature. of 1anguage developrrent and on the actlve
nature of man. He ma;tntamed that man with ‘the a1d of language could
‘A bmtroduce artlf1c1al stimuli in order to control hi’s beha\n.or and in
the productlon of creatlve endeavors .- . . _ ‘
The aim of this thes:.s is to: analyse the \n_ews of Vygotsky
on 1anguage development in a hlstorlcal perspectlve and to corrr\rx\.';zrt on
h:Ls contrlbutlon and mfluence on subsequent psychologlcal research |
Interest in thls tOplC stems from the cmrrent relevance of ‘g
Vngtsky s theories- of language development due to recent concem &r :
..preschool edud:atlon Vygotsky S 1deas on the characterlstlcs and |
‘potentlal of thlS age group is a dlreCt result of his formulatlve v |
. work on. language development in mai.. Vygotsky s approach to cognitive = -
'_,st:udles has, recently recelver mcreasmgly more DOSlthE rev:Lews in .«

"'the West Due to dus sup Jortlve reactlon h:Ls 1deas are belng

mcorporated»lnto and red;rec_tmg psychological. mvestlgatlons.. =

-

&
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. v
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L -  'CHAPTER I

INTRODUCTION
In the 1970's, in\the tield of psychology, child
development is a fashlonable and much studled theme Not only sc1ent15ts
but parents and educators as well are intrigued by human potentlal We
;"‘ would all llke the answer to the questlon How can man be brought to 'yf“
-‘hls Max 1num level of mental development° Parents are understandably
conCerned about thelr chlldren can a Chlld become brlghter with
,1nstruct10n or is the Chlld s level of learnlng predetermined’ by hlS
:genes? Each year there are sc -es ‘of books wr1tten whlch‘probe this

very questlon

Lev ﬁenenOV1ch Vygotsky, the author of Thought and Language

a book famlllar to many readers in. the West:as well as in the Soviet
Unlon was a prime mover in’ the realm of child development

' ;°5tud1es. Desplte the fact that hlS work ended, however prematurely,
oo ;
_,/"'gforty years ago hlS research 1nto the causes and effects of man S

- h1gher~mental facultles remalns 'a mllestone in the hlstory of: .
_ Ao
psychologlcal advances : It has proven -a. ba31s for some- to further

‘u

1nvest1gate cognltlon and for others, perhaps because of thelr cr1t1c1sm,

*

as a stepplng stone 1n the advance of d1ffer1ng v1ews

3

.A_{m | :

When Vygotsky was engrossed 1n hlS research, it was a. t1me

E

e

'gih;of uncertalnty for the 501ence of psychology in the Sov1e@'Un10n ‘72 -

ij.,-Psychology was sufferlng a CTlSlS of 1dent1ty much Like the country

Q]




1

1tself in tqﬁglq 0 g “17 1 volution. This internal

)‘chaotlc condltlon :Ctec 1L ;liiical-ideology?as @ell as

" in the philosoyay scicnces adt ‘o fact was the rightful -
domain of psyckjlogy° Lt subic s e 'rthin‘lts proper bounds?
VOp1n1ons ranged rom t R and;refléxoloéists who :
preached a search -0to e bone oo iy living~creature‘ to Freudian
psychOanalystszho held . it onl wils inner state his subconsc1ous'

“\

‘was’ the arena for psycholog1cal 1nvest1gatlon Vygotsky opposed the & » -
- pa551ve nature of reflexologlcal studies, and the limited . scope of
'psychoanaly51s

» Durlng-that'time the ex; lanations of theﬁhuman psyche were
Ay

torn between totally phy51olog1cal causes- and the phllosophy of the

sp1r1t' ‘Lev. S. Vygotsky had been aware of such Western theorles of

<

the day as: Behav1orlsm, Gestalt Wuerzburgchhool an@ the 1deas of

Jean Plaget on Chlld development‘ Whlle belng familiar w1th them, he -

N .

_also 1ncorporated cr1t1c1sm of certain facets of their various

v

doctrlnes into his search for an understanding of cognltlon Interest f
R A

“in human Consc1ousness has long 1ntr1gued sc1entlsts, from Aristotle
r1ght up to present day psycholog1sts And what,mlght be cons1dered a
‘controversy related to cognltlon the questlon of the rel." n
between mind and body i.e. the dependence and structure o: th“ lower
.general and- the hlgher mental functlons, as. well was of fundamental

interest to Vygotsky. . o ;ff L ,i,_ ST

Lev S. Vygotsky sought to reorlent the model of lea&pingrsjth

]

The Wuerzburg School existed in Germany in the early 1900 s and included
scholars such as N. Ach and 0. Kulpe - (see page 18). Since 1929
Jean Plaget (1896-. ) has been Professor of Chlld PsYchology and ,
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away from ite paséive phys1olog1ally condltloned reflex base by

undertaklng a major study of cognltlon and the h1gher mental functions

i of man. With' this study as a foundatlon, he delved 1nto the role of

learnlng in human development (educatlonal and child psychology) and

the 1nterrelat10n between versus thé 1ndependence of thought and speech (

_ (psycholmgmstlcs) HlS theory of language development, ie. the

dynamlc and social’ concept of” word meanlng, was "a noted’ ,advance in the

.flel%f Soviet- psyc-hology

A partlcularly sallent feature of h:Ls theory of cq)gmtlve'

.development and of most Vygotsklan theorle.s is that human progess

 is- the active assmllatlon of soc1al experlence51 e. the mternallzatlon

‘of the -social by the 1nd1V1dual Because of thlS ba51cally soc1al

1

4

mterpretatlon he has been credited w1th a soc1o hlstorlcal study of

man‘)s mtellectual deve10pmen¥; in tune w1th the 1deolog1cal demands of

Marx1sm But desplte the. current pro MaI'XlSt bond h1s 1deas have

not always been found acceptable to the Somet censors : As a matter of

fa%t‘ an artlcle byVRudnevy ‘i’n the 1930 S mterpreted Vygotsky'

monograph Thought and Language to be actually ant1 Marx1st in- nature. 1’,

The quest1on of cr1t1c1sm and I v w1ll be covered inh more s

L S. Vygotsky partlcularly on language development as well as to

R S

Hlstory of Sc1en1:1f1c Thought at the Unlver51ty of GeneVa e

A

A.V. Petrovsk1:1 Istorna soveétskoi RSlkhOlOgll,, (Moscow ProsveSChenle
1967) p 10z. - o k&

o



. ment&Pn his contr1but1on to the research on this fbplc 1t w1ll not
"9,
only be ‘based on the mater1a1 avallablé 1n translatlon in hlS monograph

: Thought and Language but also on his original artlcles and reports.

o Vygotsky s psychologlcal theorles have had a pronounced influence on

- Soviet psychology and they have been glven 1ncreased attention by

western psychologlsts The area of concentratlon of this the51s, ‘1. ck»

‘language development 1s of 1nterest to those in the fleldeof _
’~l1ngulst1cs ch11d psychology and.cognltlve development Henceforth
T hlS views w111 be dlSCUSSGd in relatlon to’ other Sov1et and Western |

theorles Wthh also deal W1th the theme of language development
: Yy ' !
/”Fhls the51s will also examlne some cr1t1c1sm of Vygotsky and -

"-b attempt to clarlfy his p051tlon in the sc1ence of the 1930' The
© ol
scope of this paper does not - permlt elaboratlon on the general topic

(%

of language development. However, those 1nterested in a broad

dlscu551on of t&e theme may refer to Joseph Church s Language Thought

and Instructlon ~ For, more 1nformat10n on the hlstory of SOVlet

l_psychology in. partlcular there are such surveys as AV, Petrovskll 3

Istorlra sovetsk01 p51kholog11 (1970), M.G. Iarozhevsky's P51kholog11a :

v XX stolet11 (1971) : Sources of general materlal on the hlstbry of

'Sov1et psychology are avallable in Engllsh in SOV1et Psychology

; translated by Ralph.W1nn. in addltlon a ‘Handbook of Contemporary Sov1et(,;

'> JPnghoIogy edited by S Maltzman and Retent Sov1et Psychology edlted o

by N O'Connor
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In order to give a more comprehe sive understandlng of -
. L.S. Vygotsky s works a look 1nto hlS 1nte?ests an& career besides h15 i

actual theses on language development wxll be approprlate Along W1tn

'of his achlevements in partlcular ln the study of cognltlon, it 1s ) . - EJ

&

ama21ng how dlver51f1ed thlS sc1ent15t 'S . concerns and experlences

. a_;

- W ' ‘
«r.actually were. j'a : | i

Lev Semenov1ch Vygotsky (November 5,1896 % June 11 1954)
~was born to a servant famlly in the town of Orsha, a Beld&u551an town ‘h >
..on the Dnleper Rlver southwest of Smolensk L By means of educatlon -
A'he was able to not only advance to the po:1t10n of unlver51ty Professor
7g‘but also become known 1nternat10nally in the fleld of psychology Upon :
f ﬂ/completang gymna51um w1th honmr§, he’ proceeded to enter bbth Moscow State
Unlversrty s law school and Shaniavsky Unlver51ty S department oﬁ;/f .
. ‘phllosophyand hlstory ; BeJJlgvij%he genlus that he: was,lhe g{éduated ..;f;.;'
c';almost 51mu1taneously from each unlver51ty, rede1v1ng the respectlve‘ mhk‘ﬁ.
,hlgher degree from each 1n 1917 2 Fouchr, it, was not untll after studylngA

;‘phllosophy,hlstory and- 11teratur- that his ,“tense 1nterest in 'af'"

“‘"psychology became evrdent. It was‘more o- 1e>s a hobby, as his research |

’jl I. N Semenov ”L S Vygotsky” Bol! shala °ovetska1a ent51k10ped11a E .Jf;,
GMoscow Izd. . Sov. Ent51 . 1971), vol 5, p.521.

v 2 D. I ~51ob1n f'Noted flgures in the hlstory of Soviet: Psychology p1ctures
" and brief blographles”' SoV1et Psychology and Psychlatry, ?Sprlng, .
e 1966) p 111 . S LR | . ///}
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. \1h psychology was done 1ndependent of formal superv151on . o
| ) ' After the 1917' revolutlon Vygo;tsky was. employed ,1n the/ . |
- * town, ot Gomel' : Perhaps because he dld h:unself come from,a smal |
Beloru551an town he was able to begln wdrk durlng the recon@‘trudgﬁ(
" in that Republlc “In any event he became 1nvolved there w1th publlc o
) educatlon adm,mlstratlon s Havmg been in charge of 1ts publlc school
' theatr1ca1 sectlon he assoc1ated qu1te closely w1th thelr productlons -
counsellmg the selectlon of thelr repert01re and overseelng the actuetl
staglng of each perfermance 1 . ’\\\ o : “

Durmg thlS t1me 1915 192;2 he wrote a serles of a,rtlcles

' wh.1ch later appeared 1n P51kholog1a 1s"kusstva (The Psychology of Art}

. in 1925 The 1nterest dlsplayed here durlng hlS 1n1t1a1 ;.scholastlc
years from unlversu;y educatlon through to hlS f1e1d work in. Gomel' |
| .public school aQunlstratlon prov1ded the roots for m\s profotmd
.V'quest for the or1g1ns of consc1ousness wh1ch materlallzed much later in
-‘hls resea‘rch on Chlld psychology and language develo%’ent The B -
connéctlng thread the/drlv:mg force behmd Vygotsky S 11fe seems. to have
'been the searqh for the source of man' s creat1v1ty In hlS problngs

. f"’

i

3 ::'_, H

1 V.N.- Kolbano\rskll "0 p51kholog1chesk1kh Vzglladakh L.S. Vygotskogo" ;
V_prosy pslkhologn (Moscow 1956) Vol. 5, D~ 104 '

o

2A N. Leontlev "Introductlon" ' The Psychology of\Art (Cambrldge Mass
‘ M. I T Press 19’/'1) p. vi., A

*Ibid., p.x.




conducted The fru1t of thlS commltteé s labor was publlshed in

po ggoglcheskala p51kholog11a (Pedogoglcal Psychologyj ThlS book had
B been the only general statement bf Ru551an psychologlsfs <per1ence in
the sphere of&educatlon 1n partlcular the 1nstructlon of the younger

A

generatlon One of Vygotsky's most pre551ng concerns was 1llum1nated here >
the 1mportance of educaflonﬂﬁ Whlle advanclng the questlon of the
- %elatlon betveen educatlon and human development he emphatlcally
spoke out on the leadlng role of 1nstruct10n 1n the process of
_h-ffl. 1ntellectua1 development _: R o ;\ o
e From ‘the t1me he completed his dlssertatxon » fPsikhologlla !
‘liud 1sskustva) in 1925 untll he suffered a very serlous attadﬁﬁbf tuberculosrs
Vygotsky malntalned & full and: demandlng schedule He had taught and . |
lectured 1n both Lenlngrad and Mbscow developlng a w1despread4¢eputat10n
:',q'ln the f1eld of psychology Word of hlS v1ta11ty, 1nsp1rat10n qu
' | knowledge wéﬁt beyon hlS actual presence Many centers of learnlng

be51des those Wthh.hi attended ‘had’ opened the1r fac111t1es to h1m for ‘

, research as well as exten 'ng 1nV1tat10ns to lecture l, o . o

——

} V. N Kolbanovsklll”'o p51kholog1cheskjd1vzglladakll L.S; Vygotskogoﬁ,»
vog osy pSlkhologll GMoscow 1956) p 107 ) - ,”;>¢';

t . . e

i

——
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"By the 1ate 1920'5 Vygotsky had already begun to work with
the’ phy51cally handlcapped chlldren in NARKOMPROS. 1 In addition ‘o

teachlng and adm1n1strat1ve tasks he. somehow found the tlme to ¢

'experlmental researchj;h Chlld psychology as well as theoretlcal studles

The - perlod in his life follow1ng that bout w1th tubercu1051s

in 1926 showed a marked dlfference to that wh1ch preceded ' What might

well be termed a tran51t10nal time for Vygotsky, when he was bedridden
was in fact ~ chance for him to contemplate Somehow haV1ng had the |

|

time to t, he showed more . determlnatlon than ever to probe the
essence of human consc1ousness the development of " language in chlldren
becamé hlS prime focus. HlS attentlon had been h1therto as dlspersed as.
hlS interests had been. W1despread |

In an- artlcle produced durlng his 1llness although not - '
completed ”O smysle krlzlsa V- p51kholog11” (On the meaning of the Crisis
in- psychology) wh1ch dealt w1th the methodologlcal problems wh1ch faced

psychology, he metlculously‘questloned the doctrlnes of the popular :

schools of psychology One of the 1nternal crlses he saw was the

_ tendency of psychologlsts to turn any dlscovery 1nto a unlversal S e
‘explanatory pr1nc1ple 2 S \"‘_ . .;; Lo
o As psychoanaly51s had overgrown into metapsychology B |

through blology, so does reflexology through blalogy .
grow into an Energetlcs world view. " The contents of
' reflexology s course 1s thus;é comprehen51ve catalogue

a

A of the unlversal laws And ag“'n as w1th

e
NARKOMPROS is- the—State Aca&emlc Counc1l of the Public’ Commlsarlat of

. Education on which Vygotsky had served as member .from 1929.
V N.: KolbanovsLll " O p51kholog1chesk1kh vzglladzakh L.S. Vygotskogo”

\{p 107. R : _



]

psychoanal: i emed that everything in the

world was ot 1 . =d reflex. Anna Karenlna
o L
cleptomanl; ‘ass wruggle landscape, language

‘ and dreams aic «.. also conditioned reflexes.
v (Quoted from the manuscript) 1

y . ) .
. Vygotsky spent’ most of his remalnlng years engrossed in

the field of general and child psychology as he researched w1th his’

coworkers: the’relatlon of thought and~speech, the analys1s of the -

. general questions of a child's intellectual development -and the o

relation be tween that3development and the learning process education.'

In this perlod ‘with thehelp of a serles of experlmental studles,,

!

‘the arts could not but advance the cause of Man

S

Vygotsky had shed.some light on the course of thé. development of word

meanings. According to Vygotsky it is *he evoiation of word meanings

-;whiCh.initially characterized the basic :tages of mental growth of the

child.

‘Around Vygotsky there had gathered a frlendly group of

- sc1entlsts usually students who dlscussed the questlons of |

psycholog1cal theory and practlce Among such proteges were A N.
(r‘“?

~Leont1ev A.R. Luria, ¢  A.V. Zaporozhets who' have since Vygotsky s

. llfe .earned recognltlon . in psYchophy51ology Whlle his work may

be carrled on and advanced his unique search for the secret to |

man's. creat1v1ty w1ll remaln,unflnlshed The appearance however

r.Lshortllved of a sch‘ﬁar S0 tqalned in the- sc1ences and SO 1ntr1gued~by

.‘-

e

1

Ru551an 'sources. in. thlS thesis are the author S.

3

'V N Kolbanovsk11 " Q g§1kholog1cheskﬂd1vzvlladakh L S. Vygotskogo” P
: Voprosy- ps1kholog11, (Moscow; 1956,, p.108. Translatlons from

L.



¢ CHAPTER II . 3
PRECURSORS IN SOVIET PSYGHOLOGY
Vygotsky's: predecessors in the pre_-"reivolUtionary Soviet

Union, then Tsarist Russia, were psychological physiologists; men like

- I.M. Sechenov, I P Pavlov VM. Bekhterev wh&se orientation was

,ba51c:ally physmlogical Ivan Michaelov1ch,Sechenov- (l829-1905)

worked in the . area somewhere.betxlﬂeen physiology and pSyehology.
7 : N - ' cot

>

He carri_ed out experimental investigations on the inhibition of reflex'
o movements h}?"the cerebral cortex. Working on the inhibitory function :

| of certain nerve :meulses he' believed that behavmr .was' a .type of
reflex such as the responses. to stimulation: which were mediated by a

: v

central coordinating apparatus 'For this he coined the phrase - '
'reflex. arc' . According'to .Sechenov, cbgilition»was a result of' the‘ /o
fuller elaboration of the functloning of the central components o the

"reflex arcs. 1 He tried. to show a physiological basis for menta}

_ processes while trying to p01nt out that the psyche, mste)ad/cﬁ ing

' mdependent of the body, isa function of the brain and central nervous

' system and is therefore a phySiological phenomenon Sech/enov; s the515
- was ,that pS,}’Cth_ activity can be explained by’ reflex activity’. "Ihinking .
according to him ‘was an inh’ibite)d reflex. In thinking, there{, is only

 the receptive phase of the reflex, movement bemg absent.

"

R. A. Bauer , Some Views on SOVleT/ Psychology,( Washington D C.:

' Amerlcan Psychological Assoc1ation 1962 ) p.2.
' ' ' 7
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I.P. PavloV‘(1899~19§6) who attfibutes Seéhenov's Ref1éxes R
of the Brain as his theoretical‘iﬁsp?fatidn‘took’his theoriesvand
’éubmitted thgm to experiment;tion eig,theAstimplus'respoﬂée.stuéies
of gﬁe salivating &og. Pavlov had defined two bééic.signaIVQYSﬁémé;‘
‘the first;being‘a difgct_réflex to tﬁé environment ig.Athé salivating ‘
‘?f- §¥the_se¢ond'and mosf,déar to Vygotsky was that bf language, as a
| :tstem of mediating siéﬁs_wﬁiéh.énaéie han't0 géneralizé and to
 abstract. 3 o | ' | ERR ;_ -
o V.M. Békh?erev (1857~1§27) was aﬁotﬁer psyéholbgical' |
‘thsiolbgiét whé Bésed ﬂis thédryioh fheastﬁdy of thé'fbrmationfand‘" _f..

quification of reflexes which he termed refiéiolggy.l*Bekhferev-was )

~

cbnceq?edwith cbndiﬁigﬁing invthe‘study;of'mofor,régﬁbnseéf"He »
'waﬁted'é p;ychology basedvon the, tools andwcoqcepts of physidiﬁgynwith
no,résorf-t; thé_subﬁectivé procéssesuli T o :

‘ Tﬁélﬁeha;iorisfs TrsThorndike aﬁd:J..Watsbn‘alsolheid this
objective line, Watson said tﬁinkiﬁg:is'nothing'more'thah Sub{gcal
Qﬂf.talk.; After ieérning fo télkfby cénditidnihg,Athoughtfié hOthLﬂg more |
‘thanntalking fb ourselves.z_ A.bodily rééponse is'a”word SUbstitute:V

" Both fefiexology and behavioﬂism came,intdffashiOn as a reactibn to{

4

"~ Wundt's elementarisy, 3 TheyiétreSS the “importance of introspective o

‘study of ‘consciousness.

Gestalt pSYchoIééy developed in Germany at about the same
 time that Behaviorism did in ‘the United-’Stagés.'.v','Ihe‘Gé_s\talt 3

Yo » -

| 1‘R,;Vétsoﬁ;» - The Great Psychologists ,(New Yo' ippincott Co. 497D p.438.
Ibid,'p,_445. T L N '

i

7 Wilheln . Wandt (1832-1920) was a psychologist who SOUEht ta idamsscn.
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psychologlsts corns1dered the study of the mind ‘as an Indivisible whole
not to be d1v1ded mto componentlal parts such as the env1r0rm1ental
l.nfluence and the phys1olog1cal make-up 'Gestalt is both the obJect
and the form characterlstlcs of that object.

| | Pavel Petrov,lch Blonskll (1884~ 1941) was’ nore phq_losophlcally L
- ‘orlented An educator and psychologlst he d1d however shift to the

| ~natural sc1ence camp of psychologlsts as he prepared the reformmg of
psycnologya on the basis of obJectJ.ve prmc:.ple close to that of the

’ ‘behavmrlsts l . He cons:r_dered psychol/ogy to be the: science of the: »
behav:Lor of llvmg thmgs 2 ,In Sov1et books on psychology, Blonskll was
B crltlcmed for his klnshlp with reflexology and behaVJ.orlsm and his |

lack of dlalectl.cal materlallsm At that tme 1917 1922 the Sov1ets

' were seeklng a psychology whlch would rebu:.ld the new Sowet man along

_Manust—lenlnlst lines, psychology with practlcal appllcatlon in’

. mdustry and educatlon

- The tone of future Soviet psycholoplcal mvest:Lgatlons 'was .
set at the Jm_t:Lal Oongresses on Psvchoneurology (1923 1924—1929) |
Sov1et psychology showed qm.te early, 1ts separat:l.on from. tfne theoretlcal ‘
) phllosophlcal orientation in favor of physmlogy based on experlnz-:fnts |
‘_ Konstantln leolayev1ch Kornllov replaced G Chelpanov (1862 1936) as/
director of Moscow's Instltute of Psychology in 1924 In the twentff _
'Kornllov developed what he thought the new Sov1et state needed a psychology

the elements of consc1ousness and to state the pr’mc:.ples by which these o

elements are combined. ‘In 1879 at. Ielpz:Lg he founded ‘the first 1aboratory
vfor experlmental psychology ‘ ‘ _

'lA Petrovsku IStOI’lla sovetskm. ps:.'kholo/gll p. 34 S °

21hid .,p34
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in'line with dialectical materialism, ligacgology.l: Follovfi{xg_ Marx,

Kornilov said that social existence determines conséiousness. Mental

“were the trends  to be,rec':k'cjned withz It is of note that Vygotsky made
~ bis debut at this conference in 1924 " |
. - The topic of hunan Cch‘écigusness was popular 'at_diéitiné that

Y

" L. S. Vygotsky wo,fked._. ~He pﬁéssed on eziérgetiéally to further ré‘se(ar.ct*h’ o
- in the field of the-,devel'opn_;ent of cognition. While not in agreement |
. with Sec_hehov whén_'/t'neiieved that tﬁe objective i‘éfléxlnlethod_should-be |
~used 'in@psychoiogy, ,"Vygotjsk‘_v. waé of a‘,mina' 1_:() freethe Qrgaﬁ_ism from o
the push-pull detenmnlsm R éti:rgulus_'re_épon;sé- éorméction thro@ .
- ‘the 'c\onsi.dératio'ri' 'bf thé kiads of trméfémmatim that orgar1isxns' 1mpose o
| onthelr envir‘c:m_nent.2 He éought_to bfeak from' the fs'f:imul.us”fesponse\" o
L subs_tituﬁdn. mdel of Qoﬁditioning by noting that stimili took their

significance from the linguistic matrix in which they we:é__.érrbeddeql.

2 Psycholopy '(spm"ng, 1967) -

43, Brd1ef; "In_tfoduétion" Soviet
~Vol‘._v.,~No. 3, p.3.
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flrst and foremost art1f1cal created by man hlmself to vffect

' communlc .on between 1nd1v1duals transmlt culture between ,

generatlons and’ permit the 1nner personal process of thought and
control of behaV1or The sign served that very cognltlon to which it.
-*owed 1ts ex15tence ' ‘

Vygotsky‘lntroduced the dlstlnctlon of the lower versus
hlgher mental functlons, the’ former being that whlch was natural
dspontaneous ~and unchannelled by culture the latter belng those 7
w‘functlons whlch dealtw1th the 1nstruments of huma:  culture and hlstory

% Thus, Vygotsky 5 name has come to be linked w1th the" development
of a neW'presentatlon of cognltlon that whlch.wa51nsp1red by the |
‘ 1dea of h15tor1c1sm 2 L.s. Vygotsky believed that 1t was the use of
"1nstrdments which separated map from anlmal The prlmary tool was
language whlch brldged the gap of tlme Unlike . tools of labor whic,
helped alter the materlal world language actually medlataj behavior
\ iMan wasculturally hlstorlcally condltloned " With thlS understandlng ’ »
4the study of 1anguage the instrumental functlons of speech 51gns " L."

K
rechev01 znak or as termed by Pavlov the second 51gna1 system became

a maJor concern in psychology and psycholog1cal phy51ology
»l | Belng aware of the dlametrlcally opp051ng forces 1n
; psycholbgy, phy31ology and phllosophy (phy51ology Wthh does not

. explaln the - complex hlgher functlons of human cognltlon and phllosophy

. ’

],: : P o

J.Bruncr ,-"Introductlow” Soviet Psychology Vol V. No 3 (gprlng,1967)p 4

7Iaroshevsk11 P51kholog1a v XX stolet11 (Mogcowé Izd;vPolit.ALit. Mysl';
1971) D..274. , - o T
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.ﬁ;? ‘which deflned cognltlon as a problem of the sp1r1t ), Vygotéky had
found no studles leading toward the explanatlon of personality and no
explanatlon of the complex laws governlng the spec1f1cally human
~ functions of the cortex
The presentatlon of the word as a means of changing the
sen51tlve fabrlc of mental life 1nto a complex* 1ntellectual product
has long since been in the ph1losoph1cal linguistic 1nventorv |
Behav1or15m used the 1dea of word/thought connectlon 1n comblnatlon
with the fact that a real woxrd 1s a speech act J. Watson identifies
th1nk1ng with soundless speech The position of Vygotsky differed from
. .behav1or15ts in that they, the behaV1orlsts did not 1dent1fy the
_ thooght operatlon w1th speech 51gns or. w1th cognltlon 1>. _
According to Vygotsky, the use of signs does not exist in a Vacoum
;51gns are giv meanlng by thelr use 1n soc1ety What becomes obv1ous
in his research is that the external force of the env1ronment as well
| 'as the 1nstruments such as language are Vygotsky's maJor concerns
m For-anformatlon on the or1g1n and act1v1ty of man's hlgher
‘mental fhnct1ons L.S. Vygotsky turned.to the developlng ch11d He
' Vp01nted out that the soc1a1 development of the ch11d ‘wassa determlnlng
factor in the psycholog1cal growth of the Chlld and in the formatlon of
hlS complex psychologlcal mechanlsm Hav1ng exh1b1ted by hlS experlments t
'that in the process of contaétkhzﬁthe child w1th the world of adults and

in formal instruction, there occurs the acqu1s1t1on of new hablts and

the actual transformatlon the,psychologlﬁal processes'(in the senseyof

2

“M.G. laroshevskii, Psikhologia v XX stoletii, . p.277

TS
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developing new mechanisms which are essentially social in nature), he had

glven an analy51s of the origin of such complex psycholog1cal format1ons

as loglcal memory, act1ve attentlon, vocal speech etc. for ‘the flrst tlme ‘

. using the genetlc (developmental) method in drawing out the compllcated

problems of. human activity, 1 An example was the research on thought and

speech operatlons. He derlvedeach from separate roots but charted a
N . course of development which showed them unﬂted in verbal thought to part
- ‘J,

° again. These operatlons were unlque in thelr growth but con51st tly e

1nteracted

: Speech was of the utmost 1mportance in hlS thebry of development

of man's hlgher 1nte11ectual fUnctlons it not only made p0551b1e the

' transfer of culture and 1nfonnat10n but also ’creates the p0551b111ty_of

1nte111gent coordlnatlon of functlons' 2

~ From hlS work 1n7£h11d development he applled his theoraes to

| the fleld of c11n1ca1 psychlatry He was 1nterested not only in the norm

but 1n deV1ants frqm that norm and the1r causes and p0551b1e correctlon
N

Vygotsky was involved very deeply 1n the applled as well as the theoretlcali
sc1ences as the 1deology of the new state preached practical work for. =

. 1

the 1mprovement of the new Sov1et man. N
A school of thought Wthh existed whlle Vygotsky worked was:f

p|'ology - It exerted some influence on h1m whlle in turn belng 1nf1uenced

by his .own 1deas Ch11d psychology as a spearate d15c1p11ne was developed |

at the end of the nlneteenth century and at the beg1nn1ng of the twentieth.

A.R. Luria, "L.S. Vygotsky: A B10graph1ca1 Sketch" a_;ycholigguisticsf'A-
Book of Readlngs p. 535. - ;;::l : o

k3
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Pedology as d special 'science of the child' dealt with child
development invtgg areés.of‘psychology, biology physiblogy etc. One

tenet of pedologists was their fataliétic_dgfinition of human cognition E

ol
o B - Such contemporafies of L.S. Vygotsky és'P,P.iBionskiigand
Jean Piaget worked Closely with child development, Those within the .- @

Soviet Union were profoundly affected by their associ.tion with pédo1ogy,‘

connected with it and,their ide4s. I't also banned scholastic aptitude

tests and ordered a review pf:allvliteraturiy Due in

and reinterpreted, ‘He was in fact proclaimed as the first Marxist.

'baged;psyChbldgist.

o

| lHuebsth; Hang,_”Intfoductioh”,vSOViet'PSychélogy:-A symposium, (London: -
~ London Vision Press, 1962), p. 6. : N

2See A.V. Petrovskii's Istoriia sovetskoi pSikhoiogii;'p. 302 for a B
| ' ~discussion on the 1ctidhs"offthe QQmmhnist‘Party in- 1936 and
~in 1956 in.regard'to pedology-and}L.Sf-Vygotsky., '
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"LANGUACE- DEVELOPMENT: THOUGHT AND SPEEQH S e

< . o

P

"The tOplC w1th whlch

G animals? By thought the essense |

. vcognltlon How is man dlstlnct A
' .-of cognltlon'? Intrlgued by the development of an md1v1dual'
1ntellectual capac1ty and by the hlStOI‘lCal course of man S- deVelopment
L.S. Vygotsky | thereby concentrated on the mental development of the :
child, on the begmnlngs of cognltlon and on the learnlng of languaoe o
For thls he had to bU1ld hlS OWHJ)theory of language development .

" A question current at the tlme Vygots}’y worked was whether |
Or not thought and speech were two d1V151ble entltles, if so, what

was the1r mterrelatlonshlp "Con’trary to the 19th century ph IlOSOphlcal

; 1deallsm there arose among sc1ent1sts the notlon that the thought

. process could mdeed be studled eXperlmentally Kuelpe and the (‘erman :

Wuertzburg school belleved that thought and speech could actually be \3
called separate ent1t1es that there did in fact ex1st '1mageless
'. ', thought' thought w1thout words the representatldn of mearungs in .

thinking that d1d not seem to be carr1ed by speclflc 1mages 1. Another '-,/‘_
contr1but1on of the Wuertzburg school was the concept of conscious -

task (Au .w2) and the unconscmus set (Emstellung) in a person.‘ .meﬂ}". -
demonstrated the unconsc1ous determlnants of behav1or in man 3 :

-adap’eablllty to experlments or tests 2, ThlS concept of unconsc10us

1

D.., Taylor, "Thinking'"',‘ Theor.ies in Contemporary Psychology, (New York
5 o Mamil_liam,andcompany, 1963), p. 475, o
R.Watson, The Great Psychél;ogiSts 1,8.pp.- 299-300..

i
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‘ Ve§§us conscious adt‘appears in-Vygotsky's works but under flifferent

: referents He often used the teérms spontanpous\,or pa551ve to mean un&onscro

of concept development

e trad1t10n sought the daterlal phy51olog1cal bases for behav1or But

§ When a ch1ld learned language he then learned to dlrect and to. control

© . was characterlzed by - the bond av

' analys1s of the whole

and actlve or. dellberate to mFan COHSClOUS It cam up qulte strongly

* .

in hlS dlscu551on of the llfe\&r evervday concept f rmation as oppOSed

‘to sc1ent1f1c concepts A later chap*é:vwlll beé devoted to his theories

//ﬂ
The adaptablllty of man vis-a- VlS his behaV1or was a source of

J . L]

numerous questlons to psychologlsts Some sc1ent15tse g behaV1or15ts

¢

sought ‘to predlct and to control man s behav1or while the Ru351an

L

phy51ologlsts I.P. Paviov and V.M. Bekhterev follow1ng the Sechenov .

accordlng to Vygotsky, 1t.was man s-tnlnklng that dlredted his behavior:

his’ own behav1or us although he strongly defended the d1v151on of

thought and langu e he Just as adamently stressed their.

lnterdependency

systematlc organlzatlon of cogn}ff _It; -

~L.S. Vygotsky had”

rela 101’1 oetween the varlous mental

\

functlons In order to understand_the par lcularltles of any one

part1a1 mental process of man, that understandlng 7bsticome from an
1 , ) . . - - °
, Language is a tool,with_which‘manvworks.‘"Vygotsky
R S R / :

i ) .
[ R L . . L , N

/' g . . .
A N. Leontlev and A. R. Lurmqh ”P51kholog1chesk1e vozzrenlla L. S. VYgotskogo”

Izbrannve p51kholodf®ﬁesk1e 1ssledovan11a /LMoscow Izd. Acad. Pedog
Nauk » K356), p 11 ‘ ' : ~ : ‘
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‘considered .o fact - that man employed 1nstrumemts to dlstlngu1sh

' h1m from the animal world. Language ' the so—called second signal-
system was - of the greatest Value to man because 1t was through this

part1cular tool that culture was: transmltted from generatlon to

&
i .
®

' generatlon bearlng out the cultural h1stor1cal development of man .
) Another 1mportant aspect of language was its 1nf1uence the o Q.
1ntellectua1 act1v1ty of perceptlon Perceptlon of the world around

: 1s largely determlned by the 1nd1V1dua1's mastery Of language

v

.'Mbrds functlon in organlzlng the world of expenlence to‘gake it e

conceptually manageable o As a person s language ab111ty develops

. SO dbes hlS conceptlon of reallty transform or mutate For an 1nfant
there is a pre 1nte11ectua1 pre llngu1st1c stage when the world

i

'reflects a phy51olog1cal character d1rect responses to the env1ronment ‘

lij; and hlS needs closely correspondlng to the demands and affects on the

“lant 2 It 1s later when - the chlld operates w1th the fundamental :
functlons of the word that reallty is- perce1Ved w1th more depth From -
there, VYgotg;; probes the levels of concept fg;mat&on\vrom the .
Igenerallzatlon of an object to abstracx1on of an 1dea 1n hlS
dlscu551on of the mental development of(jhe.chlldfs language abllity.'
Ahig

1A,N;~Leontdev and A.R. 'Lurla "P51khologechesk’e zzren11a L. s. Vygotskogo"
' - Izbrannye. p51kholog1.chesL1e 1ssledovan11a (Mbscow Izd. Acad
; Pedog Nauk 1956) p. 11.

1

2 J Anglln The Growth of,3
MIT Press 19703}

«-,Nbanlng (Cambrldge Mass blﬂfk



WORD MEANING

e . In his ana1y51s of thought and.speech L.S. Vygotsky dwelt

on that_ 1t which, he found common to both, 1vord mean1ng ' Wordv !
ui;g

?’1

- meaning _almrtofvmtaltMmgn o -

Word meanlng seems to me an extremely 1mportant
entity of thought research because it preserves for

e us a study of verbal thought in which speech and
| thinking are represented in . their wnity. It seems | -
to me that any word- meanlng is on the one hand ~ | /’f
speech because to the nature ‘of ‘the word there _’: (..}

. belongs the fact that it has a known meaning
(deprived of meanlng - this 1s 51mply an empty
. sbund), on the other hand, any meaning represents
a generallzatlon There 1s no such meanlng, EEhInd
* “which the process of generallzatlon 1s not hldden
4any word meaning arises as a product as well-as a ’ ' .
’.:process of an idea; consequently, 1ts 1mp0551ble '

to say that it is e1ther speech or thought /
;fAccordlng to him, 1t was a- generil zed thought soc1al in content and
a reflectlon of reallty Verbal thought preserves all the qualltles of
'both speech and thought in-a real and dynamlc entltv It Ps always a
- generallzatloh\of man's soc1a1 experlence and is c“nstantly changlng
}leew1se cognltlon is by its nature soq1a1 Man)mesters Tie anlngsv ‘”'
| worked out by soc1ety in the process of Hls language development Whlle
the chlld’s mental act1v1t1es viz. hls\perceptlon of reallty develop, ‘

'~word meanings -also develop, as does its’ functlon that of serv1ng

‘,conmunlcatlon Vygotsky studles the evolutlon functlon and structure
\l~ - o N
LS. Vygotsky Thought and Language D. 5 o g

. 3 - - \.__,Q”'_‘ . . N
ZL S. Vygotsky, Umstvennoe razv1t1e dete1 \4 protsesse obuchenlla (Tbscow;;
¢ Gos. uchebno pedagog zd. ,.1935), ‘np. 198-99. . )

-,

[:]
]
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of verbal thought taklng 1nto con51derat10n the aseparable unity

-.: of the two genetlcally dlfferent mental processes

‘quite

1mp0551b1e

In dlscu551ng the no ‘on of word j meaning or Verbal thought

'1t is 1mportant ‘to note that a 51ngle deflnltlon of* the top1c is

Pt

~There is really little or no consensus on

the con ept of meanlng, no agreeu.cnt aﬂ\what the ‘term is intended to

14

'(Word part of a word Or combination of words) is

in cate nor on what is, and what is not 1mp11edtby the term. 1 'Tb
'111ustrate such a dlvergence of opinion on. the 1ssue of a deflnltlon

-fhere are a few such attempts by R. Fowler and N. Brooks

Bloch and Trager the meaning of a 11ngu1st1c form

the feature common to all the 51tuat10ns ‘in which it

is used. . to deflne “the meaning of any word for a
51ngle Speaker, it would be necessary to analyse all

\51tuat10ns 1n Which he had-heard and used it (impossible).

3

Harrls .the meanlng of utterances .. the
correlatlon of utterances w1th the social situation

1n Wthh they occur.

‘Hlll" meanlng proper is ultrmately correspondence

between a B&ngu1stle 1tem and an item in the

nonsymbollc world or: between a llngu1st1c

structure of many items and a similar structure

in the nonsymbollc world. 'Meanlng proper' is-a

referentlal arbltrary relation of a 11ngu1st1c_

form with a feature of extra 11ngu15t1c world

Fries: 1{ L1ngu1st1c meanlng a. lexical
, b. * structural

~

1

c

J. Anglin, The :Growth of Word Meaning, p. 2.
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2. Social meaning1

’ . o : o
LI De Saussure: a meaning is not a physical tyﬁng but a

concept K : . D s _
- Word meanlng or verbal thought was held by Vygotsky to be that un1t
which 1ncorporates the level of developmenﬁtof a child's thought and
speech at a partlcular p01nt It is a ~generalization of an ObJeCt

mzde by the child in hlS 1n1t1a1 stages of language development as
opposed to, the generallzatlon of an idea whlch marksS. a later plateaJ
in conceptual thinking. The ch&ld's Verbal thought bears a dlrect
‘effect on his current 1ntellectua1 maturatlon 3 _ |

. | VYgotsky's notlon of meanlng 1slthat of a reflectlon of
reallty The word possessor of meanlng, is a condltloned st1mulus o
art1f1c1ally created by man as a method of regulatlng his behavior.
: Ibv01d of meaning a word holds absolutely no 51gn1f1cance for Vygotsky s
‘research That meanlng, attached to a word,. is developed by soc1ety
and hlstory and 1s acquired Jy a Chlld in stages whlch mirror hlsb
"1ntellectua1 growth The child 1n1t1a11y connects meanlng and sound
a word to what he had percelved "As. hlS perceptlon 1mproves, and that
word is relnforced by society, his understandlng is both broadened

1

and made more'acute. . v e ' : T o

-,
%2
, IR{‘Fowier ,r* Note on Some USes of the Term 'Meanlng in ,--‘ .
Descrlptlve Llngu1st1cs" Word Vol. 21 (New York,;1965) p. 415

2 Nelson Brooks . Language and Language Lea 1ng (New Yorh Harcourt
Brace: and World, lnc 1964), p ls ,

. ‘\ B )
3‘7.‘Fodor,,"Some Reflectlons of L.S. VYgotsky s Thoupht and P
Language” Cognltlon, p- 86
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Vygotsky felt that as meaning grew,-so did the word's function. ©
Once again on an early le\/’el; it served as a pointer, that-
wh1ch can educate by gu1d1ng hlS attentlon

Our initial words signify a polnter to the Chlld »
Together with this it seers to me, that we- approached

. the initial functlon of speech whlch has (gone on-

" unappreciated by any researchers " The 1n1t1a1 function
" of speech is that words have a s1gnlf1cance £or the
child, not that with their help a relative new.

. connection - 1s made but.rather that the flI‘S't word .
15 d1rect1ve' The word, as such (a pomter) is the ,

-' primary functlon in speech development from whlch

- all the rest can lead 1

At this pomt in 1anguage development the control of the ch11d s
‘behav1or is a two person operatlon between adult and Chlld
.However at a:later date when ‘the child has 1nternalrzed the speech '
process he does~ it alone. ' ThlS part of his mental growth is |
dlscussed in the next chapter when the toplcs are . egocentrlc:and
mnerspeech R T | o
| Barrlng anv abnorm: mental def1c1enc1es, the Chlld
g utlllzes ‘a word, generahzatmn of an obJect or a name, to attréct
*his attention and in- the gradual formatlon of new ideas. 2:
Each age in language development is characterlzed by the

‘ chang;ng relatlonshlp Wthh e)usts between the chlld's educational .

work on the one "hand, and his partlcular mental development on the

1 L. s Vygotsky, "Razv1t1e vysshlkh form vmmanua v detskom vozraste"
LR

\ : Izbrannye 051kholog1chesk11e 1ssledovan11a p 410 '
2Thi Tbid. , p. 477 ' v ’

Rl

s
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the Speech environment has g vé?y'marked influéncei.LIf he is deprived
_of ahrichvspeech environment, his'ﬁrbgram Will be somewhat limited, L

This eari1y type of lquning—he—férms"SpontaneouS'»which is,difectly

~ contrasted to the school age instruction, following a teacher s

_ . - : f R N
PTogram, - The latter'he calls 'Teactive: ~In additiop Vygotsky
'déscribéS’é transitional-s%age of the preséhobleré célled.'sponEaneou34~  

féacfive'. 'In'the report at thq&alerUSSiah conféfence_on“preSchool

‘education Teprodyceq in "Obuchenie razvitie y doéhkolnom‘vozraste”,

Vygotsky gives a detailed,deséription of;thé-transitional'age.‘ In




’_factual data and.to establlsh generallzatlons based on those facts.

The ch11d must be prepared for school durlng thls{tlme by

encouraglng the dlfferentlatlon between subjects such as sociair ‘

and natural. Before he can actually take up the study of separate ’ "

dlsc1p11nes he must be able to tell them' apart In a preschool

‘program the 1nstructor must give the chlld some guldellnes and

gQals Those goals need not be as demandlng and restrlcted as a

school course but thgz_Tusf‘;ncou;age the preschooler toward,his:

foterrtiacl S 4 3 ) Lo
The dawn of 1anguage dlSCOVBTY approaches when speech

i»enters the plcture and beglns to serve the 1nte11ect and when thoughts :

are spoken when thought becomes verbal and speech rat10na1 thenmthe i

1 development of the two heretofore separate processes beglns to 1ntersect
Beyond the 1nstruct10na1 directive functlon, word meanlngs |

are drawn into one complex_ln the'course of the de»elopment.of a-word,ln :t;.‘

the same way the child incOrPOrates different things intc rroups on

"'vthe ba51s oﬁ;concrete 1magery ' These groups the formation. of word

’

: famllles are named usually after unessent1a1 attrlbutes,I;,Word
meanlng,.a potent1a1 concept ‘is an- 1ntegra1 part ‘of the developing

processes and the- -word malntalns its gu1d1ng functlon in the fbrmatlon

© of the concepts to ‘which- these processes lead. z

The result of L. S Vygotsky 's7 study on thought and language

1
was the the51s that word meanlngs evolve (as opposed to the assoc1at10n

-

R

'IIVYgotsky, L.S. Thought and Language,‘p.74 '

2ibid.,_p.81.3ACCOrding to  Vygotsky, a potential-COncept,isithatvcategory



between the word sound and content) Wbrd meanlngs according to-

)

L. S Vygotsky, are dynamlc ~ They can be related to each stage of .

the. development of thought and -speech. He. d15t1ngu1shes the phasesl: B
T a thought goes through before actually belng generallzed by a _
word (the 1nner semantlc aspect and the external phonetlc) |
Although unlted in one word the 1nte11ectual processes
of thought and speech do actually follow their ownﬁlaws of
development Whlle a Chlld may have dlfflculty in learnlng a new

word,’lt 1s not because 1t is dlfflcult to pronounce out rather

jbecause the concept embodled by that word is beyond his comprehen51on

Word meanlngs play a major- role in the1n1t1alsteps of

"_ concept formatlon It is. itself a potent1a1 concept of the most

o

. l

elementary type. B RN Sy

)

The processes leading to concept'formation develop’
‘along two main lines The flrst is complex formatlon
The thild unltes d1verse objects 1n groups under a
* common 'famlly name , this process passes through

various stages The second 11ne of development 1s the

formatlon of potent1a1 concepts' based on 51ngI1ng s
"out certaln common attrlbutes In both, the use of ;
.-the word is an 1ntegra1 part of the developlng process
" and the word ma1nta1ns its. guldlng function in the

formation of genu1ne concepts ‘to which these processes

E lead - : A '

Wthh ex1sts prlor to the formation of a network of relatlonshlps .

and which is based 1argely on visual forms. It is. not part of a-
system and the Chlld can.not control it. )

1L}S.,V?gotsky; Thought andeanguage;"p.'Sl.
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‘»

It is worth mentlonlng , however that the use of 'word’ must ref@r

to" the wit of verbal thought. VYgotsky s category that’ of Comple,7s is

 the generallzatlon of an object by the ch11d based on v1sual featuré

assoc1ated to-a famlly or group of obJects._ The second stage that
of potentlal concepts' or pre concepts is based on 51ngle traits

abstracted from the: ObJeCt but minus the. connectlon of a 1og1ca1
1 : .

O

lBerg, E.E. Vygotsky's Theory of the Soc1a1 and Historical Orlglns

of Consc1ousness (Wlsr/yéln Unlver51ty of Wlscon51n Press

\1970) p 402.



L EGOCENTRIC SPEECH

!

'Ihe development of the speech operations is @& loglcal follow-

up to word meaning The maJority of. Vygotsky s 1deas on the = 'a“vh

by Jean Piagét in hlS early hOTkS Follow1ng the course of speech
. patterns,.vygotsky has' taken | egocentric speech in chlldren as a
a ’_ Basic . point in his dlSCUSSlOIl and debate The development of

. Speech in chlldpen runs a different llne from ‘chat of the thought |
processes although as Vygotsky mentiors the) do interact. and

1nfluence | each other SE before enlarglng on hlS theories of . E h;,k.“‘;

£y " I:_ A . li‘_\. ;

4

VYgotsky qu1te succ1nctly portrays hlS no-:ion of speech v“”:
v functions and development 1n his Chapter 2 on ”Piaget s Theorles of ; fél
hChild\Language and.Thought” : Egocentrlc speech 1s that stage in a
'chlld’s growth which in_ fact bridges the transfer from vocal to ,., ,ih A
‘inner speech BeCagse of this‘transitional aspect, exhibiting the' o ,;g%ﬁ
rsoc1a1 nature innate in a Chlld and hlntlng at potential self-. N g. B LBQE

_control Vygotsky feels that egocentric speech lends 1tself well to. SRR

&

‘Tesearch. - e Z B . y L . "

i
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At the time when a child possesses egocentrlc speech
he also dlsplays another type that Wthh 1s referred to as |
communlcatlve. Vygotsky dlfferentlates these two types accordlng
to the function. Communlcatlve speech is’ just that speech used in
'dlscu551on between two' or more people Egocentrlc on the other hand

is meant for the 1nner personal domain of thought or self—

dlrectlon

Lo ' Egocentrlc speech emerges when the Chlld transfers
c o soc1a1 collaboratlve forms of behav1or to the
o -~ sphere of inner-personal psychlc functlons

' Somethtng/51m11ar (to 10g1ca1 reFlectlon) we belleve

- when the child stafts -conversing with himself

~as he had béen doing wltn others, when c1rcumstances

.fOrce him to stop and thlnk he is llkely to. thlnk

C aloud " Egocentric Speech, spllntered off from

' general social speech, in time leads to ‘inner

Speech, whlch serves both- autistic and loglcal
Jthlnklng '

Egocentrlc Speech 1s that thCh the ch11d of about three or

§;~ : four years of age uses for hlmself alone not for the purpose of

£
1

o

on hlS actlons and reactlons Whether or not there is anyone to llsten
};has absolutely no bearlng on the functlon and expre551on of thlS type

‘°‘,of speech It 111ustrates the steps in plannlng or carrylng out his

;.'

i
4

Yo',

3

7p‘moves In Vygotsky s. research thlS has great 51gn1f1cance because 1t

is aﬁmeans to the goa“? fégroblem solV1ng whlch he con51ders a very

LA . ’
,lvygotsky, Thought and Langua@p,ﬁp 19 : "'_ B

Q‘_r,,.
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human aspect of mental development Egocentrlc speech is. shown as e
‘an elementary tool for man S approach to problem.solv1ng _
In cohtrast to L.S. Vygotsky s ideas on speech development

there are those advanced by behav1or15ts and b} Jean Plaget

i

' Vygotsky's progressron originates with, the soclal;%%g.is internaliZed ‘

and individualized as the person’s~thoughtuand speech operations

‘mature,
' Thus our, schema of development - first soc1al
then egocentric then inner speech - contrasts
both with the tradltlonal behav1orlst schema -
vocal speech, whlsper 1nner speech - and with
vPlaget S sequence - from nonverbal autistic .
thought’ through egocentrlc thought and speech . -v. Ve

to SOClallzed speech and logical- th1nk1ng 1
Its 1nterest1ng to note in Piaget' s retort "Comments on7vygotskyls ‘
Cr1t1cal Remarks” written some twenty flve years after Vygotsky’

- death, that J Plaget admits agreement w1th some of the- cr1t1c1sms

. He asserts ghe d1v151on of functlon into egbcentrlc and communicative

-

speech Plaget also lauds VYgotsky on hlS ch01ce of egocentrlc o

speech as the ”p01nt of departure for ‘the development of 1nner specdl |

"/Wthh is found at a later stage of development and that thlS |

_ f;;;;rlorlzed language can serve both autlstlc ends and logical -
ﬂthlnklng ”2.. . . , | _ .‘ v. |

| L If accordlng to Vygotsky, a ch11d were tnable. to pass ;

-through the Stage of egocentrlc speech, if perhaps he were unable to

1V'ygotskv, Thought and Language p- 19

Zpiaget "Comments on Vygotsky s Cr1t1ca1 Remarks”,(CambridgeéMass.:
o M I. T Press »1962), p.7. s :
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Vocallze reflectlng a phy51cal defect then any advance in the

| development of higher mental facultles wou’ d be 1mpeded At thlS .

time, VYgotsky does not acknowledge the p0531ble substltutlon -or

f'alternat1on in the deve omental- process for such a child as a deaf

-

or mute one. The resultant step that of 1nner>speech rel1es heav1ly
upon the successful complet1on and evolution of: egocentrlc speech
Inner speech 1n Vygotsky s research 1s not the 51lent

relteratlon of words or passages ‘There is a marked dlfference

.between inner speech and speech minus sound The grammar of 1nner
' speech is abbrev1ated - the neC' 51ty of complete sentences 1s absent.

=Aﬁ£grm commonCto 1nner speech is that of predlcatlon The speaker is

™~ el

f,f the precise. sense or connotat1on of each word and he need

\

not elaborate to be more concise.  His wnits of meanlng, w1th thelr o

nuances already fully understood can be combined since they 1nf1uence\

the subsequent word meanlngs hence,there 13 a form of - agglut1nat1on lf

The ba51c unlt of 1nner speech is a thought not; words per se. Perhaps
that 1sgghy egocentrlc speech wh1ch shares som of the structural
features of inner speech at tlmes 1s 1ncoherent to. a person who
happens to be l1sten1ng The word order may be ( 5301nted‘and
unorganlzed and the words unclear in thelr sense L |

o

Inner speech 1s not the interior aspect of external

speech - it is a functlon in itself. It still

remains speech ie thought connecﬂ@d w1th words A
But while in external speech thought 1s embodled ‘;y/,//-
in words, in inner speech,words die as they brlng;

1Vygotsky,_Thought and Languagey_pfldg.
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% 'f‘ forth thought Inner speech is to a large )
S © , extent thlnklﬁg'“ 'pure meanings. It is a i \
R dynamic, Shlftlw.y unstable ‘thing flutterln0 _ ol

between word andjthought o¥two more or-less
stable, more or lesiéfirmly dellneated _
components of verbal thought. Its true nature and
place can be understood only after examlnlng the |
.., next plane or verbal thought, the one still more

j inward than anner speech (that of thought

i itself), 1 ' '_ P |

In an artlcle on ”Internal Speech and Thought” by A.N.

o
Sokolov there is -an excellent commentary on the c0nd1t10ns of 1nner

speech as Vlewed by Vygotsky Sokolov agrees W1th the theory

formulated by "Vygotsky' He believed that the first 51gn of . f
inner speech wasin fact dev01d of any words.as we mean “them in- the -
grammatlcal sense there are rather only remlnders of the artﬂculatlon '

of key words This would be the. flrst and very reduced fonn of

1nterna1 speech [;t ,‘fgﬁz '-; "'] ‘ ’
'\’ k; S
. Numerous reminders of such/speech reductlons are
c1ted ‘by Vygotsky (1934), he’ comected them with
'the -semantic pred1cat1V1ty of 1nternal speech with

" l'7the predomlnance of predlcates in it and lack of

N s subJects and found in 1t many: features common with

tgpse of the egocentrlc speech' ‘of chlldren B
?ﬁescrlbed by Plaget when chlldren speak w1th . .
emselves during Pplay or other act1V1ty Accordlng s
- -, to the .Observations of’ VYthsky, in such 51tuat10ns .
Chlldren usually speak about the act1v1ty in wh1ch

they are engag@d at the given moment about the
47 Lo .

v

%

L;S:‘Vygotsky, Thought:and Languaée, p. 149,

o
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obJects wh1ch are before thelr eyes and gradually
o 1 lreduce thelr speech~to one predlcate “The same.
\ is, accord1ng ta Vygotsky, obsetved in' internal
' speech namely, an extreme s1mp11f1cat1on of the'
_syntax and expre551on of thoughts in a condensed
L - form which 1nev1tably leads to a predomlnance dn ¢
"1nternal speech of the context meaning - of words
over" thelr llteral 1 ‘ '

The fonnatlon of ! semantlc complexes' In 1nternal speech prov1des B
us w1th a brldge to thought development the acqulsltlon of concepts

The first words of a- ch11d do not conceptuallze the essential features

of an obJect They are semantlc complexes that ¥compass. thlngs from

the chlld's OWII experlence The Chlld hlmself names ObJéCtS on the
bas1s of features he -has plcked out from hlS past awareness, whlle he .
Lgnores others Thus meanlng wh1ch is represented by the complex |

A

; experlence of certaln 51mllar1t1es of the percelved obJects 1s actually o
a semantlc un1t of the earllest chlld speech : Thls 1s ‘the. ground work

lald by Vygotsky in his" study of thought In his theory, concept

. -w-.r/

thlnklng is the’ culmlnatlon of the development of a chlld's thought

'3;

process as- fluency is in speech

| - He stdtes that 1f in fact we were to place a 11m1t on thel
meanlng of a word or clalm that it attalns a spec1f1c structure then o o
- the generallzatlons wh1ch come fromCthat structure, the resultant o l}Q,K‘

' complexes -and cgpcepts bu11t on it, would also have a spec1f1c operatlon'
A.N. Sokolov s lInternal Speech and Thought" ‘Internatlonal

_ Journal of Psychology Vol. 6 No. 1, (1971) p.86. . .
N.Kh. Schvachkln "The IeVelopment of Rhonemlc Speech Perceptlon in -

' Early Chlldhood" Studies of Chlld Development '(-New
York Holt Rlnehart and Wlnston Inc., 1973) p. 93

2 b




.
within'a very limited scope. L Vygotsky felt that by attrlbutlng
dynamlsm to the b351c components of 1anguage development verbal

' 'thought and meanlngful speech one can Justlfy or at 1east not

undermlﬁe the evolutlonary concept of man S. development

&

oy

L. S VYgotsky, "Razvitie Zhltelsklkh i nauchnykh ponlatll v shkol!
. vozraste',

\,: . p.o9s.

s
o

nom
Umstvennoe razv1t1e detei v protsesse oouchenlla




(HAPTER 1V

LA | ' CONCEPT FORMATION

.. Its QbVlous from L.S. Vygotsky s artlcles that he held
thlnklng to be the key to succesSful research 1nto man's essence.
rThlnklng is that process by wh1ch mar. becomes an- 1nd1v1dual that
process throug; vhich- man s actlve nature serves hls.own-and-future
generations’ An undershy d1ng of thought, lts content' structure':”
' and fUnctlon was the cornerstone of CO§N1t10n of paramount importance ‘
to Vygotsky So the time spent by him problng 1nto the orlgms/of |
vthe thought process and closely mapping 1ts progress1on 1n the growth
of chlldren seems both understandable and worthwhlle From the ba51c

kernel of word meaning, he elaborates the theme as the child's mastery .

. of language 1s 1mproved along w1th it hlS 1ncreased nental facultles

through complexeslintO’abstraction;'concepts andslogic, in his work,

Thought and Language. He takes ‘€Very opportunity to I‘elterate ~the

' 1nterrelat10nsh1p of man's hlgher mental functlons whlle he charts

the general development of cogn1t10n For example he cites that

the meanlng of a word had at first to do with ‘the - chlld's own

, perceptlon of reality; this perceptlon 1s .nfluenced by the degree of

Adevelopment of some lower and hlgher fhnctlons .: R h;‘
The study of thlnklng 1s not complete unlessone examlnes

both aspects - to researeh the changes in the word meanlng and to.

£

s
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study those functions realized in the spoken thou‘ght.'1 Here once ‘again

i

he disagrees with' Jean Piaget?.who-disregards the;;functixul of
thought as immaterial to hisfresanth.z
“To illustrate this point, the necessity of dual aspects

in the study of thought development, L.S. Vygotsky has chosen so- called

!

life and sc1ent1f1c concepts as his point of reference the former which

’ refer to' everyday, life or spontaneous concepts reflect a natural side,
Accordlng to his theory, they are acqu1red through experlence w1thout
fOrmal instruction; they are relatlonshlps whlch are perceived by the

child in his’ da11y routine. The ch11d he: formed a connectlon based

- on tralts abstracted from the obJects or hlS experlences He does(

_not, however, 1nterre1ate them;, each spontaneous concept remalns

!

wnbound, as an 1sland, The child as well is unable to actively create
' them.. ' T ‘ - v ' —
(Vygotsky’s)spontaneous concepts arise .in the
child's meeting with real things and with their
concrete propert ., among which he .. finds":
. certain’ simildr features. and- with .the help of a word |
he relates them to a spec1f1c class of obJects (he
forms a concept' { more prec1se1y a general _ }
.representatlon) This 15 the' course from the :
va » concrete to abstract Hav1ng such a concept the
| - child reallzed at wh1ch is represented in his
objeat; but he doesn t realize the very concept’
itself, hls own act of thought “th the help of

[y
4

Vygotsky, "Razvitie Zhiteiskikhunauchnykh.poniatii v
' shkol'nom vozraste", p.99 o

1

“Ibid, p.99.
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" which he has'represented the‘given object.1 |
'In opposition)to the spontaneous; the chlld» Teaches 'uthe\scientific.
concep s with a definite logical:relationship among thein. From the.start
helis.mofe .gﬂva£e of thepcdncept itself than of the object. Here |
" we have a progression which is rever: .y from the abstract to the
concrete' from.the c0ncept to the‘ohject. The noints are of vital
‘1mportance when. the study of the sc1ent1f1c con pt arlses. “These |
: qualltles are where the two types of tearning dlffer SO radlcally
A v1ew stressed by L. S. Vygotsk\ Te that concept development
h is well on 1ts way. sometlme . befor: _ne ild ¢ ters school. The -
'V'start of school however 'marks a radic.l chang: in 112 approach to '
learnlng. It s1gn1f1es a new stagc n nis inte! o - tual development
-and can e1ther enhance or retard the [rng d1ng on .the teacher.'
:For this very Teason, ‘he took such a vital and energetlc stand on
',educ tlonal research Wthh he unfortunately put into the domain of
ill- fateﬂ‘pedology . \- ".. . hp St "4 ,:‘fv, R

L S Vygotsky opposed the theory that both types of conceptS*;

are acqulred in’ thp same manner, one belng merely the exten51on of
. the other, howeverj he - does . admit to a former agreement with that
assumptlon which he had the fortune to outgrow Since the sc1ent1f1cblp
concept is developed under totally dlfferent condltlons 1t stahds to’

reason that the courses will be Just as sharply d1v1ded One rather’

1 V.V. Davydov "Problema obobshchenlla v trudakh L.S. VYgotskogo”
 Voprosy psikhologii, Vo. 12, Nor_p (yoscow,‘1966) p.49.

,/.
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. obvious p01nt is the actlve approach to ‘learning in school A child

~.is made aware of the facts and relatlonshlps When formang a concept

37 ' .

he ‘is Very much aware of its 1nterre1at10nsh1ps with other prev1ous

ideas’. The sc1ent1f1c concepts arlse on the ba51s of knowledge amldst

;hls 1nventory of spontaneous concepts But - that everyday data already

acquired by the Chlld cannotbe expressed on command Tt was learned

"pa551ve1y .and 1s therefore dlfflcult for him to Verballze actlvely,_

<

whllf aven the 1n1t1a1 sc1ent1f1c concepts can be Te- expressed

D

'erelatlvely soon afterwards It 1s on thls 51tuat10n that Vygotsky
4

elaborates and theorlzes that where the sc1ent1f1c concept is

-

; strongest the spontaneous one 1s weakest and V1ce versa. 1

The - chlld knows qu1te well that there is such a -
- thing as a 'brother' his knowledge is saturated

/

iby a 1ot of experience, but when its necessary for’ .
- him o resolVe the abstract problem a brother's ;
brother or 'a sister's brother' entneratlng this
‘he is ‘confused; he has dlfflculty when the
-'understandrng of 'brother must be put into pure
meaning. When the child masters the sc1ent1f1c
concept, for example- that of revolutlon' the .
weakness is not because the child is. weak in the | ¢
L area of such concepts as" revolutlon ( it-is oftenf
' ‘ 'where one mus t answer about Teasons behind- the
frevolutlon that a child does well) but Tather
where the concept 'brother!' seems strong ie.
where the chlld's experlence backs up the

understanding, wh1ch guarantees that the word
"brother' is not the verbal 51gn1f1er of _any

1LS Vygotsky"RaZV1t1e zhltelsklkh i nauchnykh.ponlatll v shkol'nom

Vozraste” Umstvennoe razv1t1e detel v protsesse obuchen11a p:103.




s experlenced outside the classr

40
_ phenomen o, there is where the scientific
. concept of the child is weak R '
When a chJ_ld must rely upon hlS oW experlence the everyday ooncept
is strongest but when he must give a reason or a loglcal relatlonshlp,
t'he spontaneous understandmg is weak and the scientific one is stronger
Onee havung so f:erly establlshed hJ.s feellngs on the bas:.c ;

dlfference in the nature of the two types of concepts L. S Vygotsky

’ goes on to dLscuss thelr dependence on one another v']he information

covered 1n the questlons is, o::‘icould say, extracurricular

']he chlld mdoubtably has an
across . the situations but where he falls is; not from comprehmsmn
of the content or even its loglc but- rather accordmg to%g’otsky it .
is the active nature of the questlon ’Ihe chlld may fail. because he

‘can not actlvely verballze a relatlonshlp Wthh he had been’ mvolved

w1th pass:.vely He knows the separate facts but doesn t see the -

connectl.on Here once more Vygotsky stnes&gs most determlnedly the

effect of act:Lve versus pass:.ve 1earn1ng 'lhe ch:le may well be able

to verballze the loglcal relatlonshlp between materlal covered by ‘
subJects taught in school eg socml sc.'Lences arlthmetlc while belng
mable to relate everyday%nformatlon The sburce of dlfflculty thus
goes back to his orlglnal acqualntance wi th the subJect matter, be. J.t
actlvely aware or through habit R 'v - I o |

]‘L S. Vygotsky, "Razv1t1e zhlteleLJ.kh 1nau::hny1d1"pon_iatii. yshkoi'nomv ‘
_ vozraste'', pp 102 103 S e LT

14
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Proper completlon of the test 51tuat10n would depend on the

psychologlcal process suﬁgoned up and the chlld's ablllty J.r(/the ;

: respect1Ve-operatlon Th1s point 15 further 1llustrated by the

_reference to phonetlcs A child may say 'Nbskva' - but when asked to

‘J

‘repeat the sound 'sk' in 1solat10n ‘and voluntarlly, he is unable

"L1kew1se this can. be elaborated to language development Fluency of

speech comes pa551vely, 1t is only when the child attempts to study

hlS language, in school, that he becomes able to dellberately

re roduce rammatlcal 51tuat10n e. declen51ons .con'u ations...
P g B jug

;l

“This is because an actlve knowledge is required. leen the study of

grammar ‘the child becomes aware -of the speech operatlons he is

o doxng Just as he has stressed the fundamental d1V151oanetween

thought and speech then going on to show how the courses of

'development of the two' processes 1ntersect and 1nteract, 'S0 he charts

the progless of concept formatlon w1th its two - separate but related L

: components

They'areinternally connected with each other
because the development of the child' s life
ioncept must reach a certaln level in order
chat the child in general is able to master
a sc1ent1f1c concept and in order for this
‘sc1ent1frc concept to be n0551ble at all. 2

- lVygotsky, L M S "Razv1t1e zhlte15k1kh i nauchnykh ponwatll v

2

shkol 'nom Vozraste”, p.101. -

Ib1d ,'p 103,
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' The spontaneous concept must prepare the ground work, make. ready the
1ntellectual enV1ronmeht for the absorption of the SC1ent1f1c concepts.

_ For several years, a‘chlld.51mp1y does not have the mental capac1ty
‘to- learn the relatlonshlps which are b351c to sc1ent1f1c understandlngs
‘.Inltlally, the everyday concept forms the mental foundatlon but as we
have mentloned the two types. follow1ng separate lines do interact.

There is a p01nt where the scientific concept development must attain
“a certaln depth of maturlty before some spontaneous ones can be
realized. Hete;VYgotsky_c1tes thegexample of 'brother once‘agaln;
and the test administered by Piaget with the word 'because'.l

The ch11d has brothers and hears that his
'frlends are themselves brothers but he
never thought of them as 'brother', this
- was never the subject of his cognitive
thonghts but in school all conCepts of -
the social sciences, were built as he (\u/)
worked" precisely in the field of
.conSC1ousness

Those tests 1111c1ted a response based on 1og1ca1 relatlonshlp in
everyday occurrences For example 'the cycllst fell from his bike

- and broke hlS foot because. , 'the, ch11d was 51ck and stayed home
,from'school The ch11d mlssed school because oA reactlon to Jean
',Plaget s tests be51des the above mentloned comments on the ‘source

material of the various concepts,~Wa5rL.S. VYgotsky‘s cr1t1c1sm\of

1L S VYgotsky, "Razv1t1e zhltelsklkh i nauchnykh pon1at11 v shkol'nom .
Vozraste”, P 106.

Z1bid., p. 114. R AR TR TRt
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lthe‘test evaluation. He felt that J. Plaget 1gnored what the
experlment actually 1llustrated not how much a Chlld knows but .
. rather what the Chlld is capable of - learnlng A favorlte topic of
"Vygotsky s is what he calls the 'zone of orox1mal development'
(bllzha1shego razv1t11a), the Chlld s range of potentlal awareness
It is up to soc1ety, parents and teachers to challenge the chlld‘
'zone of’prox1maldevelopment’ Thls is one major reason for the
_1mportance of formal 1nstruct10n as well as educatlonal research in
the studles of Vygotsky The teacher s learnlng program must be one
step ahead of the Chlld encouraging him not to delay hlS progress
What the tests which P1aget conducted did show be51des the ba51c
‘_dlfference of’ actlve and passive awareness was what a Chlld could
be taught w1th the help of promntlng or 1nstruct10n A Chlld could -
yanswer correctly by 1m1tat1ng what someone else had. done or sa1d |
What he could accompllsh w1th the gu1dance of an adult at one p01nt>
‘merely illustrated ornredlctedwhat he was capable of performang on
his -own at a later date-, |

For a detalled descrlptlon of L.S. Vygotsky's theory on
'the p051t1on of educatlon in relatlon to human development one can
refer to hlS artlcle "Problema obuchen11a 1 umstvennogo razv1t11a
'V shkol‘nom Vozraste" ThlS artlcle was wrltten 1n 1934 toward “the
end of his llfe. In it he presents the. contrastlng v1ews that vv
elther the—learnlng process . ~and development are totally
1ndependent or. in fact that. they are one and the same. The former 'viéw.

' iy

-
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holds  that educatlon always follows in the tracks of mental development

\ .
In order to, defend his own very dlfferent p051t10n, that 1nstruct10n

must precede development he clalms that you must first understand
| the relatlonshlp whlch exists in general between educatlon and :
development and secondly, understand those spec1f1c pecullarltles
-of their relat10nsh1p in the school age . Chlld In the process. of
sheddlng light on each he d1fferent1ates two 1evels of'progress
v the level of actual development and the zone of prox1ma1 development
Y.The fbrmer is an analy51s of Ulat the chlld has actually already

completed the results of spec1f1c fulfllled cvcles Ofv

'determlne thls level of actual development of the Chlld up to the?’k
,present day ‘This 1s an evaluatlon of what the Chlld can perform
1ndependent1y of a551stance guldance or promntlng
However the latter the zone of proximal development
\\accordlng to Vygotsky, is an ana1y51s -and predlctlon of what the .
| Chlld will be capable of achleV1ng ‘given the 1nstruct10n of schoo
| or adults 'What the child can do today; w1th the help of adults he
can do tomorrow on h1s own'. T | ‘
‘ Vygotsky values only that 1nstruct10n which actually gqesc
ad of the level of development already ach1eved by the student.

Accordlng to hls artlcle, 1t is the chlld's educatlon which creates

hlS ' zone of prox1mal development’ - It acts -as the catalyst 1n

1V'ygotsky, “Problema obucheniia i umstvennOgo e - ¢
razv1t11a RY shkol 'nom vozraste” 'Izbragny
p51kholog1chesk1e 1ssledovan11a p.44,
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reallzlng a whole series of internal processes whlch seem at the present,.
time poss:.ble for ‘the Chlld only in groups or u'lder superv131on 1 :

During the exposure to. formal mstmctlon a child's
awareness of mental operatlons and eventual control lS further advanced y
by hlS introduction to the social sc1ences granmar lessons forelgn'
language} and mathematlcs His mlaal acquaintance with sc1ent1f1c
Chb @

oonc ts in school presents Him wn_th a web of mterrelated notions or -

'phenomena HlS world of thought begms here . to take on an organlmd

By systematlc appearance Just as he learns to relat,e experlences “and

SN2 %&\é}t

“Y':u;:, L %as, so can he apply consc1ous knowledge in one sp):lefre* in . order to-

actlvate an awvareness’ of what had up to that pomt been perhaps a )
hablt somethlng he had been able to do but not on demand |
. For mstance ‘the study of gramnar would enable hJ.m to aoply
the syntactlcal structures of speech he has been usmg, actlvely
would not’ necessarlly teach new forms but rather shed a new awareness.
on the habltual ones. 2 , _ -
| leew1se Vygotsky discusses the subject of a Forelgn

‘l_vl'anguage. He compa 2s a forelgn language to a sc1ent1f1c concept and

the reverse, fa native tongue to. ever_yday concept. - 'Il’llS comparj_sona» '

| l'L S. Vygotsky,' "Problema obucheniia i mrstvermogo o
_ razvitiia v shkol' nom vozraste” p. 448 : .

4

2L S. Vygotsky 'Razvrtle 2h1te:1_Sklkh i nauchnykh
poniatii v shkol'nom vozraste'", p. 106,
also ']hought and I_anguage, (1962) D. 101.

("‘ ;
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is made on the basis of functlonal 51m11ar1ty and means” of acquaintance

w1th the materlal ‘A native language 1s met w1th and. acqu1red 1n

-the course of -daily eXChange w1th adults from an early age. It is

1nter1allzed without consc1ous effort and is used by force of hablt

- A forclgn language on .the other hand, prov1ded it \s learned at

)

‘a later’ age is mastered arduously perhaps in the adtlve process of -

instruction. The ch11d is made aware of speech pattern and,vocabulary

before he can reproduce fluent or. meanlngful speech The

transformatlon to.ishe unconsc1ous level of 1nterna112ed thought 1s the n

most d1ff1culﬁ%¥br*a forelgn language student This p01nt also serves -

'i-to further substantiate L. S Vygotsky s clalm that where the

sc1ent1f1c concept is weakest the spontaneous one is strongest
However once agaln he ‘crossreferences his toplcs by
saylng that 1n order to more fully master your own language a :'.7h_

person must know more than hlS natlve language Each aspect of

" learning relnforces the other,’ further contrlbutlng to the overall

1nte11ectual development of- the Chlld
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" CHAPTER V

'Ihe appearance of L.S. Vygotsky s monograph 'Ihoug_ht and

" g_\l_é_lg in 1962 translated by Eu;zenla Hanfmarm and Gertrude Vadar,

resulted in a sccire “of reviews”i in western psycnology clrcles 'Ihe
translators and edltors were undoubtably well prepared for the task

Eugenla Hanfmarm had actually reproduced certain Vygotsky expernmmts

“in collaboratlon with J. Kasanm m the study of concept formatlon

She was in fact approached by the protege of the scientist, A R: Lurla

in 1957 to JOJIL forces 1_1'1 thls mmumentzal undertakm? 1 As is

' ment:Loned 1n the translator s nreface a dec1s:,on o clarlfy abrldge

and mlfy,, t:he orlgmal essays was apreed upon even before the pro;]ect

was - underway 2 ’Ih;Ls actlon lS mderstandable and qu1~te Justlfled in

' the eyes of any reader of Vygotsky S orlglnal worlrs 'Ihought and

‘ gp_ég belng no except:_on A certaJ.n essence of contmulty has to -

be left to the. edltors dlscretlon ’Jhe source of hlS monograph .

3
Thought and nguag_ is not one complete productlon but rather several

somewhat unrelated essay jS wrltten at varrous tmes Vygotsky hlmself
had attempted to unlfy the tl‘meads’ with therr eventual publlcatlon in
nund but was tnable ‘to complete it: before hls death - The orlglnal

_'l'Rus51.an publlcatlon dld appear posthumously ’]he resultant lhgllsh

w &

1Hanﬁnarm and Vakar "Translators PreFace , ']hought and’ Language
(Canbrldge Mass. M['I‘ Press 1962) p

4T

A
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it is more than .adequate One point I would like to iscuss is ; however,

the title, Myshlenie i rech'

which is perhaps more éccurately rendered |

- as thought and ‘spee'ch. “The idea of language was to Vygotsky more

iﬁdusive than speech‘.v "I.he" _develdpnéri‘t of language is miped o the

| evolution of both thought and

- cognitive tool which has been

Becalise Tholght and

speech operations in man; - is hat

- WL ,
brought down through the ages’ and which

Language was ‘the only work to appr;w\in v

/

- translation mtil, Psychology of Art in 1971 (withthe exception of the

two a;fi;iclés,- "Play and its role in "the'jnmta]: development of the child" )

(1967) and "Leaming and mental development at school age” (1963)), i~

was' the center of the critics’

attmt@on,:’ With this in mind; it is' .

easier to comment on the opinions. =

‘_ Essays suchas SusanErvm's "inéisi’ve‘ Idegs‘ from thé '

Soviet Union' Sumarize the pervasive threads in Vygotsky's v}orlc.'l She”

theory o°f_“,1an_g1.1age as.a behaizi_c’)ﬁréi‘iﬁnédia};mg devu:e She “does however, ‘

rdise the eternal question 65

,/‘.‘4 ’ L '(.. . >3 .
meaning, which is in. this case further S

"Susen M. Ervin, Jontemporary Psychology, (1962 11w - iac
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obsCured w1th a translatlon The problem is J.ntenslfled w1th Vygotsky's

- use of meanlng ‘and sense, zrxachenle y smysl "Sense 1is the sum of all -

'the psychological events aroused by a word; me’aning is its stable
n 1 i .

core. But accordJ.ng t’o L. S Vygotsky, word n‘eanmgs do evolve

The sense perhaps may dlffer w:Lthln the individual, but the rreanlng o

changes as ._l characterlzmg partlcular stages of development. y /

AR
W. LJ_ne S dlssectlon of 'Ihought and language is less llfgc;,

Meanmg gan more’ ea511y be deflned but is not’ necessarlly stable ' ’//

'a surrmatlon he credits Vygotsky as ‘being a link between the Ge,
f\/

scholars N. Ach and ‘the Wuertzburg school and present day A R Lurla 2

This is a logical connection,’ smce Vygotsky S theoret:Lcal bases were

‘more closely llnked with' the German school of thought as opposed to

" the Locke Thorndike tradltlon and in view of the fact that AR. Lurla i

' Was in fact ‘his student He.was ‘however reluctant in 1962 to show

recognltlon of Vygotsky s mﬂuence of today s psychology in. the

. U.S.S.R. Perhaps in the ensumg decade the trends -in dqe Sov1et

thon have crystallzed as the renewed apprec1atlon of Vygotsky s theory

,. has rlou:rlshed

o

Some rev1ewers however, have been more crltlcal of L.§.  ~

_Vygotsky Ms erght relterates hlS 1deas agam and evaluates 5 as

,mterest to scn.entlst:S and educators allke

1

’ an orlgl_nal presentatlon of lntellectual developn'ent whlch should :

( )

prompt future research It s contrlbutlon is largely of theoretlcal

3 AlthoughMr R.B. MacTeod

SusanM Erv1n Contemporary Psychology, (1962) Vol 7 Pp- 406—@7

2W Llne Amerlcan Journal of Psychlatry (1962-63) , Vol 119, p. llll

| %\’Iary J. Wr;Lght, Canadian psychlatrlc Assoc1at1crn Journal, Vol. 10
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//// |

feels that Vygotsky was 1gnorant of past and contemporary psychologlcal ,

. research and presented nothlng new to us, he commends the work as

provocative and suggests that it be read as an example of post
1 v
SN
However, both. Ms. erght and Mr MacLeod have capltallzed on
a valld pomt of cr1t1c1sm They fomd in Vygotsky's book that quota-
tions and references are severely lacklng In order to have a

fuller comprehensmn of hlS loglc 1t is nnportant to be familiar

with the same works that he had read ‘This is made a very dlfflcult

task 1n the absence of suff1c1ent reference data. ’]h:Ls problem of

footnotes and references is not unlque to Vygotsky s mmograph

| 'lhought and Language It is prevalent throughout his- artlcles and

, _reports. As a mattexr of fact this condltlon was mdlcatlve of the-

tlmes in the Sov1et Ihlon when’ 1t was mdeed asstmed that the readers _
were well read in related materlal B

1%:1other 1mportant technlcal shortcommg noted by some
critics is the author ] madequate reportlng of hls experlments His

methods are often dubious and what is worse hlS results are not always

: fully glven or explamed What ‘seems to have happened is &1at his

orlglnal plan for factual experlrrentally based treatise has Jndeed

remamed theoretlcal to a. great extent

J. Fodor in his essay, "Some Reflectlons on L. S. Vygotsky s

'Ihought and lmguage goes one step further by cr1t1c121ng Vygotsky for

(l965) , DP. 68-69.

RB Macleod, Arerican Journal, of Psyc:ho'logy,' Vol. 76, (1963), p.535..
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' Osten31bly presentlng experiment-based decisions
when in fact he bases his experiments on untenable

- assumptions, thus defeating the purpose - an
ob_]ectlve approach without phllosophlcal assumptions.

1
‘Fodor feels that Vygotsky does not deal with the problem of thought and -
1anguage as the title v 7 suggest, but rather: Wlth cognitive
developmmt 2 Fodor would rather that Vygotsky describe the language
input code which is to be 1earned by the Chl]_d as welJ_ as dlscuss:mg
to what extent that language is 1nnate or is wstable and apt to
change. _What must a language be in order. to be’ learned?.Fodor
‘e:ﬁphaé;ized the need for more 1inguistic description. This however,
‘was not the intention or Jncllnatlon of Vygotsky He was mdre prone

to mvestlgate and theonze about the mtellectual development of the

. thought and speech operatlons - Vygotsky does mdeed trace man's -

¥
cognltlve developrrent but in particular along the lines of the growth

of the two separate but dep\endent processes thmkmg and speech He

refers to the e)clstence mterrelatlon and importance of the other

v’-

mtellectual fmctlons all of which lead to the culmnatim of man's

"development of h:Ls potentlal cog;utlve powers ’lhought and speech

lend themselves to research ore readily than some other asoects of

vmtellectual developnent 'lhey are as well of rud:mentary interest to

Vygotsky With their progress thus charted he can advance to further

) studles mto tfne role of’ educatlon durlng thlS development and

dev1at10ns from the normal course

~J. Fodor, "Some ReFlectlons on L, S Vygotsky S 'Ihought and I_anguage
Cb@ltlon (1971) P 84 o _ .

21hid., p.86
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Jerome Briner has presented his praise of Vygotsky's work

tw:Lce once in the mtroductlon to 'Ihought and Language (1962) and the

" second time 1n the preface to the spec1al cormremoratlve edition of ’

Soviet . Psychology (Sprmg, 1967). He cites as the reason for L.S.

-~ Vygotsky's relatlvely medlocre ‘status among psychologlsts (spec1f1cally -
in western psychology cr1t1c1sm) the late arrlval of his materlal

'By the time his theorles appeared even in the orlgm'ﬂ the p_sychology :
&f the day was already m)re formali- _‘1:.']‘- Psy‘cholt_, had advanced_

':far beyond "the intuitive phenomer 5’ cal approach to a systematlc ‘
effort in seeking the wnderlying ¢ -~-ure in thought and 1anguage

and the cormec tion ‘between them'". 2

l“sychology has also spec1allzed
. mto camps such as co'grllt_iye; deye. J'nental psychology and
: | psycholmguls tics. | »
| - ' However Bruner does feel that "On' their own, all present ’_
' day cognltlve theorists, accept the . general the31s of ‘L. S. Vygotsky

concernmg the active, strateglc and progranmatlc nature of thought" 3 .

In addl the developmental psychologlsts e Plaget &ve’ / J
| absorbed many of Vygotsky' s ideas." 4 Bruner has if mind at this tlme
Vygotsky s artlcle on play ard its role in the Chlld s developrrent -
‘Vygotsky asserted that oo play accordmg to the set of rules o
-~ taken from.soc1ety. “Those . u.es have grown out of the mltlal stage =
lJerone Bruner, "Preface , Sow.et Psychology, (Sprlnc,, 1967) R ,J
| _VolV No. 3,p4 _ - _ _
bid.,p. &4 o |
Tid,ps
4 S



o ’w1th pedology 'Ihls shift has resulted in the éventual omission .of

~ the. meanmg S i

‘in 1956 the Soviet rey

53

into the cogm.tlve rea]m When the child pretends a 'stick is a horse,

. fOr example he” has shown a v1tal step forward toward abstractlon

as he has taken the flrst step, separatmg the v13ual the obJect from

. Sy

: _Bruner has been bold enougn to 'acknowledge Vygotsky's o

Jmpact on western psychology while other above mentioned revrewers

L b
P

have only alludedtOJ_t e R
" . The recognltlon and influence of Iev Semenow.ch Vygotsky s
research is far more prevalemt mthm the . So\net [hlon today. For many

hlS work was - glven llttle attentlon either in the West

- As he bec ‘more n’oti'ced since the' twentieth part}\r'con'gres‘s )

irs: have c"radually underplayed hJ.S arl,socmtlon

‘-u‘, e

&

'any reference to the censorshlp of 1936 KO]_banOVSkllS artlcle 1956 |

r@:wes the dlsapproval not so mich of hlS assoc1atlon w1th the Chll\d

. sc:Lence but most enphatlcally for not havmg spoken out publlcly \E
o

agalnst them 1 Petrovsku in hlS survey on Sov1et psychology could n

sklrt ‘the 1ssue elﬁner but he took a more. factual reportorlal course. 2

s

Whlle the more current Sov1et rev:Lews of Lev S Vygotsky are

. voc:.ferous in their pralse fthey nonetheless J_nsert 1ssues of
. dlsagreement A very frequent point of dlvergence is Vygotsky'

- msufflcz.ent experlmental materlallstlc approach to research Whlle

LA

lVN Kolbanovskll W) psrkhologlchesklkh Vzglladakh L. S. Vygotskogo p.112

2A V Petrovshl Istorua sovetsko:. _ps1kholog11a p. 307

é‘
3

P
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belng lauded for opening tfnelr eyes to the SOClO—hlS'tOI‘lC&l origins
of mans consc10usness his articles are fomd to be too theoretlcal
 His approach to the mysterles of humen oognltlon seem to have been
along “the llnes of psychologlcal mtellectual developnmt less |
satlsfylng than a more materlallstlc study HlS coworkers AN.
rLeontJ.ev and A.R. lurla ve'ry promment since the 1930's in
,psychophysmloglcal research developed some .of hls 1deas but w1th
the emphas:.s on. exper.l.rrental data, full of the Pavlovian based
classmal condltlonlng 9.
An offshoot of Vygotsky ] mtellectual approach is his
: pronounced d1v1310nof the lower natural processes from man' s hlgher
, ‘mental functlons 'Ihe spec1f1cally social determlnants of the latter
B _'he cla_med dld not extend to the forner Sov:Let sc1entlsts since then
~ have shown a profownd mterest in the transfer from the lower to the - )
’-hlgher anCthHS the mterrelatedness of the first' and second 31gnal =
‘ ‘-systems L ~ To them this was a dlscredlt to Vygotsky. -
' This division of mental fmctions into natural and
higher was an essential contradlctlon in the whole
- conception of the historical develo t of mind..

Such a division contradicted the wfac which )
Vygotsky himself had establlshed -

‘\

.,Zaporozhets feels that Vygotsky s shortconungs were rect%,fled as
Sov1et sc:Lentlsts further explored man s mental act1v1ty, however
'whlle they are’ ofd

1t:Lal 81gn:Lf1cance 1n Sov1et research they could.

. ' .. . ., T . b . . B
: 1M. - Creelman, ‘:@erlrrental Investlgatlons of Mean:.ng o
' (New York Sprlnger Publlshmg Gompany, 1966), p. 201

: 2‘E]lconm "'Ihe problem of learnlng and mental development in L.S. Vygotsky's~ |
: + o work”, Sovlet Psychology Vol. V., No, 3, " (Spring, l967) P.35

A
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not av01d bemg changed con31derably 1 Desplte ?'aporozhets corrment
there is a current trend back to Vygotsklan based theor:Les of gerieral
psychologlcal cogm_tlve functlons 2 ‘The empha313 is reverting to
_Vygotsky s mtellectual approach away from the strlctly PavloV1an ,

| condltlonlng Vygotsky s theorles are prevalent although not always

: footnoted in many general and child psychology textbooks (Llublmskala '
1971 Petrovsk:L:L 1970) Vygotsky's name has made ‘a remarkable

: comeback perhaps now ﬁorty years smce h:Ls work. ended more reknownedo

than 1}: was ‘when hlS research was actlve

@

' Zaporozhets "L.S, Vygotsky S role in the study of problems of A
' perceptlon" ‘Soviet Psychology, Vol v, Nb 3, (Sprmg 1967) p 27’

2M Creelman @permental Invest jatlms of Pbanmg, p- 197
‘ . : 1



CHAPTER 1V
" REFLECTIONS

The current‘trenas in Sovlet psychology are reminiscent of

" the l930's battle for consciousness 1“Psychology'at that tine was -

~ seeking to break from‘the yoke of 1deallst1c phllosophy and phys1ology
181nce the late 1950's there has been a resurgence in the struggle for
promlnence between c1a551c Pavlovian and Vygotsky;s approach to .

_ psychology Today the flndlngs and 1nterpretat10ns of a man of those
past times are belng reread There are 1nd1cat10ns once more of a - -
- shift in the dlrectlon of Vygotsky's approach to psychology

_ Vygotsky had been a man who deflnltely bore the mark of hlS :
hera. Perhaps because of hls 1nt1mate contact w1th the 1nstructlon |
of school chaldren in Gomel' or because of hlS assoclatlon w1th daily
admlnlstratlve problems he was 1ntr1gued by human potent1a1 yet

- aware’ of the practlcal obstacles to appllcatlon His ultlmate |
'asplratlon was the clue to man's nature Hav1ng been exposed to ,7‘g§§

f*phllosophy, hlStOTY’ llterature psychology and near the-end to formal

.med1cal tralnlng, hlS search for that clue was far from dlrect

_lThe"battle'forAconSciqusness” is a term used to denote the period of - =
1925-1930 when scientist$ disputed the basic subject of - '
'psycholog1cal studies. Chelpanov and Freud- considered it
' man's subconscious, while reflexologists and behaviorists S
: . believed psychology should probe the. behav1our of 11v1ng thlngS” 3
b (seep 2). _ . B :
B r .56



. Vygotsky chose to mvest}gite the development of language
_ 'Ihls was essentlal to unravellng man s/ cog;nltlon and potentlal —
creat1v1ty His results are worth v of notice and prov1de fertile -
gromd for ongomg research. He launched an mnovatlve and actlve R
approach to psychology To Vygotsky it was the cognltlve element @
whlch was of prlmary s:Lgnlflcance dn an act:Lue process In 5each
statement, there is usually a contradlctlon to theorles of reflexology, '
_ gestalt or behamorlsm “The thrust beh:md h_'LS assertions came out of
dlsagreenent It is the active assmnlatlon by man of h:Ls soc1al
experlences whlch founded Vygotsky 'S theorles not the passlve reactlon -
. to- external st:Lmu.ll His experlence :m applled practlcal psychology,
| havmg been mvolved in the actual classroom teachlng of normal and '
phyélually handlcapped chJ_ldren was good experlence for his
theoretlcal research, )
The most 1llustrat1ve feature of bman s superlorlty over
“the push-pull s:Ltuat;Lon 1s h:Ls'creatL:?n and use of language It ‘seems
" only loglcal that a sc1entlst problng cogutlon would tum to a

theory of language developnent as Vygotsky dld Vygotsky

correctly related man to hlS soc:Lety, culture and hlstory, talg‘ﬁg hlm ﬂi“" ’

' out of the} sterlle :Lsolated test tube. of. ‘the behav:r.o&mts His' s b

preference was for the second signal system of Pavlov and hls ES
. research ooncerns 1tself w1th the constructlon of it. Vygotsky

'con51dered it qu1te separate from the flrst wh:Lch was a system of

~o

| _condltlonal reflexes the mdlyldual s»phys:LologJ.cal connectlons wit_h'_
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the. environmont The alluring characterlstlcs of language are its
hlstory (evolutlon) and soc1al Functlon ‘They can be parelleled
with.-man's own soc1al and hlStOI'lcal development
| Vygotsky'sloglc was to JTook 1nto the development of ', .
.' language, thereby hoplng to wuicover the key to man's cognltlve powers
He further\/subdrxn.ded language to fac1lltate research into the components
thought and speech. HlS analy31s however, was not of the parts bt
of the.r mterrelatlon Acoordmg to L.S. Vvootsky, anyone who sought
'the nature of water by analyzing the properties of hydrogen and oxygen
. t dlscover the true characterlstlcs of HZO

. HlS analy31s was on two planes the conscmus and mconscmus
. ’Ihls became more evident when he reached concept fonnatlon an i
advanced ‘stage of language developmen 'lhe lnltlal acquisition of
| thought and speech processes J_n the mmature’” the Chlld was on the

-anonscmus level ; not untll he was ready for school mstructlon a:

radlcally dlfferent applaoch to kno.ledge acqu131tlon, dld the chlld'

s !

COnsc_lousness come to' “ore.

s

The progress of language devélopment was followed from the

" social to the mch.v1dual When a child could use a language he could -

then effectlvely master hlS own benavmr ’Ihe act1v1ty orlglnally a .
two_ person operatlon ie. the ccntrol of the chlld S behav:Lor by an |
adult who 3 represented the social env1ronment was transformed an&

g

.behaVJ.or became an. 1nterna11zed act of sel\f control

“These are ‘two_very mportant points made, by ~'Vygotskyl‘ ‘
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The first in contrast to Jean Piaget's model of development, is. the
notion that a chis matures into an’ md1v1d1aal from a reflectz/on of
the soc1al envnromrent and the second that language is in fact a
regulator of behav10r " BSth these theorles have been developed m_
subsequent 301ent1f1c mvestlgatlons '

As was mentioned earller in the dlSCUSSlO[‘l of Vygotsky s

ba31c premlses his study of cognltlon is based on the construction

of a highly mtegrated system of mental ﬁmctlons These functions

in tum rely heav11y upon d1e successful development of the Lnderly:mg

lower Processes. A fallure reflected 1n ‘the development of one ‘

-aspect of cognltlve'operatlons could lndeed pomt to a phv51cal

protlem. This seems an obv10us fact but one. whlch must be consciously

con81dered in the study of cognltlon
Whlle deallng Wlth poss1ble and observed deflcrenc:Les
Vygotsky has experimented with the handlcapped to substantlate the

norm by contrast ‘But what he does not do is to delve into %e

'possmle alternate ccurses of development to enable a handlcapped

1nd1v1dual to reachfuller cognltlve development Like many CrlthS

however, one can flnd msuffnc:Lenues where the reader s mterests .

dlgrea‘; from the author $ ultimate goal For Vygotsky it was stlll

o a matter of deaphermg the essence of. cognition. Cr1t1c1sm is more apt
'to reflect the Crlth than the sd:)_]ect Perhaps had he llved to old
' age he might have sought a cure for retardatlon or perhaps he -

| would have satlsfled J. Fodor and reoressed h_‘LS language development
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theory on a more lmgmstlcly doscrlptlve level One can flnd in |

~ Vygotsky s studJ.es a falrly ¢lear and conc1se descrlptlon of the
‘-ontogenetlc evolutlon -of lan?uage 1e First stage is word meanlng
" 'm.ls.s{tage is actually a progressmn 1tself maturing and broadenmg
' _ias t;he chlld’s other mental operatlons grow, such as‘éerceptlon
attentlon and ‘memry For Vygotsky 1t is dlfflcult to 1solate any , =
segmmt of cognltlve development the nemrork of mterrelatlons is " |
'4constantly present It cbuld be a pomt of oonfusmn 1f one tries
 to lllustrat:e one facet of growth by others whose condltlons are in

| turn affected by 1t Vygotsky av01ds c1rcu1ar reasonlng and does

5
o D

prodice a- systematlc ana1y51s . N v
Vygotsky is not concemed very much with a de"r;aq(}tlon per se

,“of word meanlnv but rather w1th a relatlve pos1tlonmg in the |

evolutlon of thought and speech Word meanlngs cha@cterlze the

: mtellectual growth of the md1v1dual in reoard to hls,socz_ety 'Ihe -

'aequlsrclon of word meanmgs is a product of mteractlon w1th .Society, .>

remforced o Jerlence and retained acoordmg to. the ablllty -

.' ‘detenmned by uzental preparedness 'Ihus Vygotsky s approach to o

worﬁ meanmg is a p:’sychologlcal reference rather than a spec:.flc 0O |

defmltlon _ p S ' | ” |
Recent psychophvslologlsts m the" Sov1et Unlon have |

'fomd words to be conn: 1th both the extemal and lntemal/

| stimuli Wthh %ach the c.crebral cortex '.Ihey s1gna1 Stlmull and .

-.eventually replace them Words are capable of evoklng all the actlons



and reactio‘ns which th original‘stirrnjli produce. Luria ‘ Vygotsky’:s :

' protége, pursued his mvestlgatlons of word meanmgs on a more °

| ‘ obJectlve experl.mental lewl. He corrblned word assocmtlon and the. 5
/,ﬂclassm Pavlovian condltlonlng ‘to study the development of language
~as the second s1gnal system in relatlon to the flrst 1 However |
present day sov:Let psychologlsts such as A. A Leontlev AN, ‘Leontlev s
- son are. prone to more theoretlcal presentatlons of language and -
language learnlng, renunlsoent of Vygotsky 2_ . " 4
| Vygotsky's view of word meaning was that of a dynam1c

_‘condltlon categorlzmg and reFlectm;y the md1v1dual .S development
- but evolv:tng along mth the cognltlve operatlons |
| A vital tme in human development has been shown in h:Ls
articles as the trans1t10nal "So- called preschool ‘age "falllng
'between ‘ages 3 to 7 years Here if man's: potentlal is to be
. capltallzed upon the optlmLm,Jn r\nstructlonal g;uldance 1s necessary
'Ihls is a- volatile age with great variance exhlblted armng chlldren |
'Ihe learnlng process must follow the chlld s own program: and emotional '
mterests to at great extent however the J.ntroductlon of adult -

*supemsn.on and super:mposed goals whlch are dlrectly appllcable to o
: the child’ s’ own readlness and to hlS potentlal are of cardlnal S
'-mlportance Here, the ch:le‘s mtellectual develooment ean lé:’:e . }j;"” E

L. - e s

enhanced tolerated or retarded

) @l -
Z - :

>

]-'M Creelman Expernnental Investlgatlons of Meanlng p 23

czSee the article by A, A Ieontlev 'Some . Problems in leaxnmg Russmn as a
Forelgn\ Ianguage ~in Sov1et Psychology Vol XI," No:%4 Summer 1973
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. . . . o ‘a
Due to the publlc school system in the Sov1et thon smce

the fall of the Tsars w1th the prevalence of the detsku sad, Sov1et

v pedagoglcs have been aware of the’ Vulnerablllty of this ag: ever,

"only recently in North Amerlcan countrles has there been:a ci..wr fc-

more pre- school fac111t1.es ']he 1mpetus behmd this :1.s mforturmr( Ly

,not fomded on a partlcularly acute awareness of the potentlal of L

thlS age group, but rather on the pllght of the working mother
Vygotsky s dlscovery of the mlquaness of thlS age was a -

dlrect result of hls research on 1anguage developrrent It is durlng

these years that the Chlld newly exposed to the fmctlon of words,

undergoes the cruc1al stage c. egocentric to - inner speech ‘crossing

. the threshold to pOSSlble conceptual thmklng

A dlSCUSSlcn of L. S Vygotsl’y s theorles on . language

g .developrrmt in Man eXhlbltS a. certam relevance today The -

sc:LentJ_st s views have a.fforded us some 1ns1ght “4nto the d’garacterls;tlcé/ :

of the preschooler and the assoc:Lated educatlonal cons1derat10ns ‘

y necessary ~Not only are hlS artlcles productlve in the realm of ; R

general psychology, awakenlng a concem for man s active nature but

4
they are alsé a pos:.tlvra contrlbutlon to educatlonal studles T

Perhaps nrlthmore psychologlcally orlented research in, both

" the. Sovfl,et Ihlon and the West along Vygotskian llnes - the essense of

man' S creatlve powers can mdeed become lmown and fostered For the

. present psychologlcal rev1ews of Vygotsky are supportlve 1llustratlng

a trend dlrected in harrrnny W1th Vygotsky s theorles '}he recognltion

]

.
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of his work, however belated in the West Ay prove a s:Lgnlflcant

advance for understandmg through 1anguage atmdles of mans'

ex1s tence

a
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