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e‘exper1ence of students in d1stance Tearnil

! exannne the v&lue of d1stance Tearn1ng progr“‘

| _by smu students'.

‘;;methodo]og1es,‘a quest1onna1re survey and an’ in- depth

R (_':‘J ..‘( . ._', “: Abstf\act

The maJor purpose of th1s study 1s to explore the

programs and to

s as perce1ved

)-"

nbiach1evé these goals, 1n;egratvon

o ,,-I-

»

Ttlnterv1ew were used o _

Quest1onna1res were d1str1buted to 460 STDU students

tﬁfseiected randomﬂy from 1982 reg1strat1on records in the ‘
v.rfffacu1t1es of Educat1on!and Management Sc1ence The target

igroup was T1m1ted to those students living in Bangkok or

NaKornSawan The quest1onna1re contaTned 25 1tems dea11ng
with réfTectJons about pers al c1rcumstahces.'educat1ona1

exper1enbes at STDU percept1ons concern1ng d1stanceq

veducatlon programs, and suggest1ons for course 1mproyement

.,/ kS LY 3
¢ «

Ind1v1duaT in- depth=1nterv1ews were conducted‘ﬁo

"cTar1fy the questlonnaare data and to secure qua]1tat1ve

1nformat1on wh1ch cou]d not be read11y accessed’through the

"quest10nna1re Th1rteen 1nformants were bnterv1ewed.4£1ve

second year students four fvrst year etudentst and four .

*

dropouts. .- i ‘ . oy . B

e & g 3 L . E . ] b " .
An ana[ys%s‘ofvihe questionnaire data and .interview
aocountS‘revéaTed'these ma jor- findings: ttlfstudénfs

attended'STOU’Fortpersdnal enrichment,,oetterijob-

'opportun1t1es.(and STQU degree: (DT %TOU student learning

‘exper1enres were dlfforeqé friom those of convent1ona1

universities; (3) textbo&hs were the piimary studpnf study

' I
iv

.-
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:med1um at" STOU and students perce1ved textbooks as pr6v1dmng

: the greatest contn1butjon to the1r 1earn1ng Othdr med1a,
. B T

*such . as aud1otapes radio programs,,TVdprogramsJ tmtor}ng

! C e

sess1ons, and summer schoo!s were used occastonallﬁpand
Y o 'a n_.'- .
perce1ved as 1esser contrtbutors, (4) students %ncountered

.

1earn1ng h1ndrances due to the delay 1% de11very.of R v

1nstruct10na1 mater1a1s, the 1nadequacy of ?ounsell1ng
\ .

'serv1cesh ‘the poor qual1ty of tutor1ng seSSHons, ‘the lack of

study t1me, the 1acK of mot1vat10n and aelf d1sc1p11ne and 1f

o

: f1hanc1a1 prob]ems, (5) the maJority of students percevved
‘"}that STOU progrims were valuable to them (B) percelved%
value of the program was related to gqa]s in att;ndkpg\STOU
occupat1on, and . dalTy Tﬁfé and (7) in. generhl gtudents -

'l‘

fett satisfied with the program R R

On the bas1s of these f1nd1ngs 1mprovements were
ﬁk 2 4 :
?ecommended 1n the fo]low1ng areas 'serv1ces prov1ded to
ﬁ

STQU students, STOU instructional medta, student evaluat1on

serv1ces prov1ded to the - commun1ty N . L .
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'T.QHAPT'E.R 1
LNTRQDQQTIQN
Due to rap1d progress in techno]ogy ahd’educat1on it

is necessary that human betngs cont1nua11y Keep themselves
up to date, Many people in the contemporary world fee] that(
the schoo11ng they rece1ved is 1nsuff1c1ent For Ihese';
rTeasons many school 1eaver§ seek ways to educate themselves"
Unfortunately, many UnlvePSTtIPS place quotas on app11cants,
limiting acroscvh111ty. In addition. students encounter
;‘diffﬁrulties when forced to adopt the uniyersity 11festy1e;
5 way of iife-that may be'uﬁfami1iah to.fﬁl 1nd1v1dual who .
has ot been in the schéel setting for some time. These
factors contribute to a lack of success amongst dropouts who
a;teﬁbt to return t5 school. In response to these‘probleme,
many’ nnuntr1es try to f1nH ways to educate sch001 leavers
whr have no mppnvtunvfmes te artnnd convéntional |
rostsecondary incetitutions Fﬁgland éeems fo be the pi~nenr
in thiswfie1d by prmeidinq educat inhal opportunities to
=¢hhhl leaver & throngh the ﬂhph thiversity . Woodley
(1081 1) peinte nut that there are three environmental
fa-tore that ha Vo to the development ef the Rritish Open

Crersity: .-
A growing demand fn tho \afe 1350 & tev 19R0 o for

arread t~ high  eduecat inn,

” The fer!'i o inadaaquacy and ineepmalijty in eccrat ional
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L opportunities. ~In 1959, it was found'that only a small !
| proportion of English people continued in_fd{l—time
_education in their later teens éhd‘that this

represented a waste of national resources. - ‘

w‘.

The awareness of fhe potential of broadcasting in
édQcatibn. In 1960, it wastfouﬁd that several TV and
,naéfo broadcasting Combaniés\oi corporations were
available and'weke ready to cooperate in broadcasting
educat1onal programc:
These fhree fartorq were em]nent and caueed pressures
on. thp British govcrnmenf to name the Robb1ns Comm1ttee -to
stdy the hvob]ems‘of;énd:ngadé far expansién ofwhigher
education, Kménglmany;other suqqéstions, the R%bbins
Committee proposed (Perry, 1977}4):
that the un1Vers1t1es must ermand to meet the, increased
demand from qualified schnol leavers, and this
expansion was under way. It insisfed that places in
higher education be made availahle to 2all those cap-!:)
of profiting from them i
Harald Wila s, the lander N "he ahea l‘f\y'ty, mact-
:;"C?‘:S tev hhigher 2diyjraticn pact ol 1his par ty & [)lt’;ff:h' "
oy ing-flw 1'Q‘C,_'? c-'n«';;i(‘\n rlnnmaign Ator winning the
qemiral electifn, he named g steer ing committas to initiatae
thhia tniean ont fannd uur‘\'iyer‘sity. THI1969', the Open
ey is & sity wne ‘(»'mrj by the Reyal Cha: tar’ as an ian-p.eh“d' !
and aut namisue i Eit o tivn afhee igat to ot it oo

‘

l,,‘,r‘(,‘,"nr. 4 ). ' T, B .t " PR |')’7-|)
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L ‘To prov1de—educat1on to schoo] or postsecondary

: 1nst1tut1on 1eavers

. . ~—
/

2. To. employ mass med1a in educat1ng school leavers

3. To promote the- spread of egal1tar1an1sm 1n educatlon
In the Un1ted States, the 1dea of adult’ ]earn1ng and

{11felong education Ts w1de]y supported by educators ‘
foundat1ons ,and governments ’ Severa] comments and
:suggest1ons COncern1ng 11feTong educat1on ‘and’ adult learnlng-~
"have been pub11c1zed Among others, LUSK1n s (1979 26)

” wr1t1ngs are worth pursu1ng | _ _
Llfelong learn1ng offers- hope ' Clearly,-educatlon
terminated at 18 or 24 is no'longer sufficient for a .

~person at age 50. Learn1ng throughout 1ife offers. ‘hope
to all of us.and Keeps us- from. becoming m1red in : ’
stagnant c1rcumstances PrOfessaonal techn1ca1 and

managerial jobs-of all types ‘are Now. much more .
knowledge-based than ‘ever before. Increased.

occupat1onal obsolescence neoess1tates cont inuous
retra1n1ng and upgrad1ng :

P

In order to cope WIth dramat1c changes in sor1ety adults
nead to rentinge maklng cho1ces between (‘r)mr\lpx and
rontrovereial alternattves, _Therefore, the need for
1§felong learning is obVinus. In addition to Tive happ1]y
o thig changing society luskin ’4979'26) statés

We must have ‘education for livifig. - With the adQent of

ear lier ret1rement shorter working hours, broader

interests, ommunwcat1ons and travel, it is clear that

educalion and les nirg oppar tinitiec ate important far
VERED |:\|,‘(J



In response to needs for 11felong 1¢arn1ng, the Federal

‘Commun1catxon Comm1ss1on (FCC) of” the Un1hed States - ordered

- "that 1n 1952 channel assignments be made\to 242

fcommun1t1es exclus1ve1y for noncommerc1a1 éducat1ona1
\()
‘purposes '(Adams, 1979.17). Also, in order to use mass

S med1a in: educat1ng schoo1 leavers effect1ve1y, ‘the Carnegie

- ;Comm1ss1on on educat1ona1 telev1s1on recommends that:

1. There shou]d be comb1ned federal,( state, ;nd 1oca1
. effort to. improve:facilities, prov1de support for.
individual stations, &and 1ncrease the number Qf
" .educational stations.
2. Congress should establish a federal]y chartered
corporation to receive and disburse government and
. private funds to improve programming.
3. The Department of Health, Education, and‘welfare
- - should be given 'funds to improve station facilities,
- expand the. .coverage system, and encourage
instructional programming. ° g
4. Federal, ,state, local, and private: agencies should
+ support the’ deve]opment of TV as a tool for formal
‘and informal education (Adams ©1979:17) .

" Jo date. meny government and private organizatiogk have
paid atfenfion to the irmtroduction of mass media and
techno logy into the administration of education. Among
‘others,vthe Miami - Dade Community College has developed
telécourses and utifized'fhem’successfully in educatino
college students. Further, the broadcasting of the
"Children’s workshop," "Segsame Street,” and "Flectric
Companv" ie A good e#amp]e.o% the ‘successful utilization »f

mass media in educating neboal e s L en (Zigerell,



1879:6) . o

In the'province'otuAlberta the government acknowledged
the educat1onal role of mass med1a by~ foundtng an
,'educatlonal rad1o statlon; CKUA, in 1927. Its mandate was
.to fac1l1tate educat1onal exper1ences for Albertans of all
ages through programming wh1ch reflected a unlque blend of
- music, culture, and 1nstruct1on In’ 1974 CKUA was absorbed
by ACCESS Alberta as was‘CARET (the Calgary and Region
Educat1onal Telev1s1on Assoc1at1on) _and MEETA (the
:Metropolltan Edmonton Educat1onal Telev1s1on Assoc1at1on)
The pr1nc1pal role of ACCESS is complementary to the total
educat1on enterpr1se w1th1n the prov1nce of Alberta"

- v
(Alberta Educat1onal Commun1cat1ons Author1ty, 1978 2)

wh1le these developments were. tak1ng place, the Soc1al
Cred1t government announced the establ1shment of Athabasca
Un1vers1ty in deonton in dune. 1970. Its’ ortg1nal mandate
was to provide undergraduate degree programs in higher
edycation (Athabasca University Fact Book. 1982:3).
\However- after the establishment of the un1vers1ty, two

s1gn1f1canf events occured: 1) the rate of increase in

_enrQllments at other un1vers1t1es in Alberta dropped sharply

iRt
and 2) the found1ng government of th1s un1vers1ty was L e
”;defeated‘by the Conservat1ve governmenth ~These - two events
"@: VN 'ﬁ,. RED: % P At y;}?&?]v .,r D o2 o ; ﬁ"' s é: Toy gl
!

brought changes to Athabasca Un1vers1ty and - threatehed 1ts e

RE ST o  Afpeds e _...
very_ex1stenre The bu1ld1nq plans” and~camipiis ~si'té proposed~
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by the former government were not approved by the .
rConservative government Athabasca Un1vers1ty therefone
.proposed its new direction - a1m1ng at- fulf1111ng
educat1ona1 needs of adults thrpugh-unconventlonal de]ivery
Jmodes This new proposal was authorized on condition that
‘Athabasca University conduct a three- five year p11ot study
This was (Athabasca University Fact BooK 1982 3)

.to demonstrate that the un1vers1ty course could be
developed and deliveried to students for home study,
and to prove that there were enough Albertans who want
and would benefit from this service -to make it a
wor thwhile undertaking.

The proposed report made after its First tao-years of
- operation indicated that the unconventional university could
provide satisfactory programs and opportunity to its.
clients. Permanent status as an undergradUate degree
granting institution was sUbsequent]y granted to Athabasca
University in Nojember. 1875. As states in the Athabasca
University Fact Book (1982:41, Athahasca University is
cﬁrrent]y'mandated to:

provide higher education opportunities to adults

who by choice or circumstance cannot avail themselves
of degree-level study at other institutions. Modelled
in part. after the British Open University and similar
institutions, Athabasca University has specialized in
delivery modes which facilitate "learning at a
distance”, involving a.variety of media including
print, television, radio, and te]ephone

In Thailand, the govprnment rea]xzed the necess1tv of

postsenAndary7éducatlon-For schoo] leaverq TwoA



dﬂ1vers1t1es were found on an’ open admission pol1cy ‘ _
(Thammasat Un1vers1ty in 1933 and Ramkamhaeng Un1verstty 1nv
1971) _ However, due to circumstances of over - enrol]ment‘
the two un1vers1t1es could no longer be operated under th1s
pol1cy Therefore in September, 1978 Sukhotha1?‘ .
Thammathtrat Open University (STOU) was declared open (‘STOU
P]ann1ng D1yts1onr 1981.2).“ At the initial stage, with'two
programs;ofFQipd {educat ion and construct1on management) '
there were, 82 139 students enrol]ed 1n the un1versity
(Wichit, 1981 21). In order to cope with the unlimited’
.1ncrease in enroliment perceived’ for the future, theh
un1ver51ty employs distahce learning techniques to enab1e<§
‘students to study at home without hav1ng to attend classes
as in. convent1ona] un1vers1t1es Three techn1ques of course
presentat1on have employed ‘the fo]lowtng modes_ of de]lvery |

(STOU P]annlng Division, 1981: 8): \
1. Main media: Coﬁrespondence texts,. textbooks,
exercises, TV and radio broadcast handbooks ..
2. Support1ng media: TV and radio broadcasts |
1nclud1ng broadcast1ng of video tape -and course
~material recorded on tapes and other grammophone
records.

3. Tutorial and counsel1ng sess1ons at varvous reg1onal
~and local s tudy Center

These techniques are new for the Tha1 students who are

i

fam]llar w1th face ‘to-face 1earn1ng in c]assroom 51tuat1ons

" Stat1st1cs obta1ned from the Registrar’ s fo1ce at STOU _

i3



indi‘c‘ated that 24.6 per -vc.ent of the fir,st"ter-.m'students, '
passed the1r f1r$t term exams. theQVa]so show“that about . '
36. 4% out of the ‘total student body of 82 139 dropped out of»

- STOU programs after .the f1rst term f1na1 exam (STOU
Enro]]ment 1980- 198112) . .

9 These start]1ng,stat1stics suggested that students were
encounterjng;djfficu]ties in studying’at a distanoe,‘and_the
researcher'uas‘intrigUed by the unanswered.queStipns;' How
"do thehstudents percejved the yatue of thejprogram;in"

. helping them meet thetr eduoationalrobjectives7 What unique
/“'personal d1f¢1cu1t1es were they encounter1ng that mlght
adversely affect the1r performance° |
Rev1s1ons in the program des1gn and- 1mplementat1on were»'
obv1ously requ1red but the reSearcher fe]t that no ~'\

mean1ngfu1 changes cou]d be 1mp1emented unt11 there was. a

thorough understand1ng of the envmronmental factors |

’ffert1no the progress of STOU students

'For this reason, the researcher decxgned and’ condurted
a study . ”f STOU students whwch would DFOV1de anongh
meaningful data to d1rect program rev1s1ons

In order to understand this study better, one'must
understand Thai eduratlon the dnvelopment of the open
university in Thailand, the STOU nnrrv«H‘H" and 1nstrurtion.

and the SIN evalyation,



' ~Tha1 Eduoat1on Lo f,ﬂ‘ ,“, __ '*~j T

The early develobment of Tha1 edUcat1on started 1n the -

"Sukhotha1 per1od (AD 1279 1300) part1cularly under the
‘:'re1gn of Ramkamhaeng the Great who, withe h1s scholars VVr‘
1nvented the Tha1 alphabet n 1283 He used thJs alphabet
\'1n h1s stOne 1nscr1pt1onl, From SuKhotha1 stone
.1nscr1pt1ons Tha1 people Know that two types of educat1on
:were prov1ded dur1ng this period: a) educat1on for pr1nces
_and noblesy‘sons b) equcat1on for the common people _

' Educat1on for pr1nces and nobles sons was provmded by

'Zthe Royal Inst1tut1on of Instruct1on wh1le educat1on for
‘githe common people was conducted in, the Buddhlst temples, and
was also llmlted to males Unstructured and qu1te 1nformal
31n character the prlmary goals of the BUddh1st model were
to prov1de moral and rel1g1ous 1nstruct1on as well as some
;pract1cal Knowledge related to speC1f1c bccupat1ons o
_ SubJects “taught in the temples 1ncluded Buddhlst rel1g1on
language l1terature hrstnry med1c1ne and the mart1al h
arts . Vorat1onal instruction was carr1ed out by the fam1ly
Unit. No-school fees were. requwred | Teachers called to
thewr vocat1on 1n thls trad1t10n were h1gh]y respected by :.
their studonts Teachers had the1r own occupatlon and they

' pursued educat1on as the1r 1nterestt. Educat1on was a

volunt'ry”aclr ity and no remunerat1on was offered to the

rs by’ thelr students

~
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: Very ]1tt1e change was observed dur1ng the ‘Ayuthaya ;;
per}oda(14th 17th century) Buddh1st temples toqk
respons1b111t1es for educatﬂng communlty members on var1ous j
subJects, ma1n1y re11g1on and pract1cal arts such a§ :
Astronomy, baw Ph1losophy, ScuLture Sc1ence. and Med1c1ne ZL
A11 these subJects were taughit by . Buddﬁ1st moﬁks in the ‘.
’ . Buddhist tempJe. _In the later half of the L7th century. the
‘~couofry Starteo'to beco@e'eXposed to.Wesrerh;influehce
(Portuguese Dbtch .French and anl1sh) through fore1gn
trade: Fspec1ally dur1ng the King-Narai per1od when Frenrh
.mi$5iohar1es founded a missionary schoo{ in Ayuthaya C]fy.
;'Aéitﬁe same time the first text- Ch{rdamani was written and
used‘%o;teach Thaj.people.~ Conéeqoently,;fhe ;ext helpéb
‘imoroYe_fhe,Théi‘edubatidnal standards and influenced the
de@elopment ofgfhailliterature However the Thai
educat1onal .system. rema1ned comparatlvply uncfructured
The Thai edura'1onal qystam dur ing the oﬂvlv Rangkok
‘period was not much 4\ffe'ehf\frhm that of Avuithaya psric’
Religion was the deminant theme Vaing féu@ht i Ruddl e
temp{es Some for ST ‘aﬂﬂdag°< such as Pali  Khmer -
Englisﬂ were taught. Thig Jnnce ﬁtructure o the

educational system continued till the reign of King Rama !’
(1851 1865) when the rountry vac forced to reform its
educational system to prepare its ~i'izens tes be ahle t~

denl with caloanization idfloeyese o f vagtern copmtr i
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~kmg Rama IV restructured the educat1ona1 pattern to su1t

-

the new‘needs of. the mation. Engl1sh became“/tool “for:

W

'acqu1r1ng Knowledge and for maK1ng business and off1c1a1
contacts w1tthesterners Thereforej Eng]ish mtssionartes
| wene h1red to teach Engltsh'to.the royal families.

The fﬁrst modern school was establ1shed by K1ng Rama V
in 1871. The King sponsored many Tha1 students to study
abroad. These overseas graduates helped the K1ng reform the .
adm1ntstrat1ve struoture and the educat1ona1 system of |
Thailand. s the Tha1 Elementary School ﬂct was proclaimed
“the education system became more formai and in 1895 a
natvona] educat1on scheme was*1naugurated for the ftrst
time. Elementary schoolsaall over the country were requ1red
Qto use curvlcu]um and texts deVeloped by the central off1ce
in Rangkdk Chu$alongkorn Un1vers1ty, the Ftrst Thai
un1versvty Was founded in 1918 The ma1n purpose of
rnhools and'the unvversvty wag to tra1n students for off1ce
work and the civi) service, - Ae a,vesult the majority of
Thaie have sinre bolieaved that educational institutinng
§°' e the pvpnge of preparing individuals for pos1t1onstin
govovnmnﬁt Anwvg other ref&rmers, Prince ‘ |
Damrmnqvachauupavr. the firgt qucation Minister is the
mosa t nntnb]n‘lhai adicator whé brought reforms to the Thai

“Meationgl cygtam

(
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In 1932 the strunture~ of fhe Thai'é6vernmén£ Chan6;4
from arn absoluta mOHaFChV %o‘a cenagbtitiitiona! monar chy
dominated by .the military Aftpr thie fimST many - hanges«
ware: brought ab~ut {n rhé Thai educatipnal system o e a
nat ion'a' 1 educp-t‘imvé 1 schemes were i-vaugtu‘r.n,»ted "\Zli th

conside  atien T individual edngationa' ability. @ amid)
of env  aeoc i a 1 ‘7 v(\l(gl XN ERIA K , ("\,‘ phys joal co it ir\”é I~
Thai ~ducational ayotan pro’ided far every citifan the £

hanir =2epente f adugation: iﬁ'@]lh('ugl ey Qti:u“ ey
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The latest natnonal educat1onal schehe was ennounced in
t977. It uses a 6 3 3- -4 pattern which represents years of
priﬁary, 1ower secondary upper.secondary, and higher
edubatien levels. At each level; the educational plan
qtreSses\meet1ng the needs of the individual (i.2. the
%“hOO] oFfevc some opt1one and proqram% for the

'

dlsadvantaged‘ and of the SOhlety Ihe plan also attempts
to enabhle the student at the end of each level t& go otit ?Hd.
function ad%quately in a particular worlk situation (The
Maticonal quretienél Scheme 1077:5).

Higher education aiﬁs at Puittvefihg the individual
learner' s intellectual and acadmmic advéncement whilgé at the
sama time creating the manpower fto Yead in the future
devalopment of t'e country. Howe er, the present higher
erdiirat ion -, etom ;,"‘”, serve 'ho needas of all high school

A nbhyaten

The - Deve1ggment _f the Qggn Qﬂ v_§1tv in Tha1]gnq

like ntlhier develaping countrice, Thailand ie veakl-~ t .

suyppart the =ducational dromands ~f its nopulation,
apver tn Phy ~ith cegerd te high t+ - duca’ inn fonequent b
ratyy, ~chuies ]l ten lerv e ypuer Lo " ‘!'l:"""i" ' prer Cure
‘Tomiy deapninay inter~aqte

Thr 120 3 vaar aft-r the fThoi reunluti-on the new

et r ey Liscel Vg e i ol sngpae st e e tad
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Thahmasat_UniVeEsfty Qndé??the open adﬁiésion policy: ‘fhe;
- method at the new university paralleled c]osely fhat of
other.cOnyentidﬁal'universfties, excépt that“ciass
atfendanbe was not compulsory. This unfversity prdddced
mahy tﬁousands of graduates before adopting the cldséd
admission poli¢cy in 1352 (Thammasat Un1vers1ty, 1981 3)

| After Thammasat Hn1versity adopted the c]osed admlss1on
pnl1cy. opprt tunities for qchoo] leavérs to pursue h1gher

oducaruon were aga1n 11m1ted Sin spite of the-inCreasing

\~_\ “

need in this field. Th1e fnrrpd the government to
re-avaluate its rommltment to fho oppn un1Versvty and
1071 Ramkamhaeng Un1verq1fy an open admissinn policy
uﬁivovsity. was established (RI Conwwnncat1on Comm1ttee
1Q91:9).f lwke Thammasat Un1ver=1ty RU used c]aQSroom

. .,,‘,,.-..

instruction, hot atténdanhe was not compulsoryxf Radfo and -

tolpv1c\on broadcasts were Ueed as" Supplemeniary a1d§ fg
r]agc'”nm instruction The PL hnmmun1;aflon comm1tteo
repor ted that “the number of enrolliments at tdis university
nerease ! from at least Q0,000 toi100.00b in a year,
bringing the estimatas for the fotéj enrollment to 396,%97

stud-nrte i 1981 (R Cotmmmmication Cnnnﬁ'tee, 1981

With thn huge insrease in enrollmanf the un1vor<1*v rnﬁ1l7pd

| P . -

that it Pﬁu]d ey lmngcv ”OHflnHO adm)tf‘”o new studentf 0
A npen admieginng pelicy bns!e. The Thai governme“f

i e ¢ AR R B AR T RTRR N E IR TIN tmi- i atty he
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The O¥fice'of UnivefsitQ Affairs decﬁded to establish a
P S
genu1ne open un1vers1ty based on the Br1t1sh mode] - After

three years of p1ann1ng Sukhothai Thammath1rat Open‘
University was f1na1]y created in September 1978. STOU is
under -the superv1s1on of the fo1ce of University Affairs
and has the right tQ award its own degrees. The
'dhiloeobhical‘beses upon which STOU rests are outlined. helow
(sTOU Planning Division, 1981:2)

As an open university, Sukhothai Thammathirat Open
University holds to the principle of Tifelong .
education, and aims at improving.the quality of life of
the general public in response to the ever-increasing
demand for higher education. 'The education programs
are to be administered, under the .open admission system.
The university will employ distance. learning techniques
té ernable the student to study by himself without °
. bhaving to -attend classes as in conventional unwvers1ty
institutions. In this way, adult education is provided
‘to those who are working, so that they may have a-
chance to raise their educational standards; people n
all walks of lifé are ‘given opprrtunitigs to enrich
their Knowledge and tmprove their pr<frs"1~nal
Sempatence.  Moreover, s bnnitias oo iidenad £
hiaoh sahbonl qr »duatas

curriculum and Instruction

SINY affere both degree and nen deqree nrogr nmg e
(\ffov ing thn dfqy re vaQV am, cowrges in the field of
cporuqlxiﬂt ion trw be r‘-fF@lPd ara hased on the meed: of tha

_c:()t"iat" The o (1ugr*mg all ()g,'anw iv~ (){f;:'y}_—\d ng oo
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persona] development and profess:ona] competence It1Was
found that dur1ng the period - 1980 1981 courses: offered Weref
11m1ted to educat1on stud1es and management sc1ence 15‘
.1982 some f1Ve other f1e1ds of study were added These A
1nrluded law, econom1cs, health sc1ence home econom1cs,vand
agriculture. | | |

STOU emp]oys-a'two-semester system' each‘semester'lasts
.15 weeks. The f1rst semester runs from du]y 1st to October
20th and the second semester runs From December 1st to March
20th i The university also prov1des a summer semester wh1ch
hegins at the end of March and runs .to the end of May.

n order to be qual1f1ed for the degree,'the student is

.
17

requ1xed to comp]et 132 to 144 cred1t un1ts A course is
arranged in such a way as to prov1de an 1ntegrated study of
related subjects and 1s worth 6 cred1t units. The student
in order to maintain her status, must take-at least one
course hut not mdre than three coty ses in each semester;
Thosa wha take 2 mmin ges in a cemester can complete their
degree programs in 4 years. further, to maintain a'high
standard, the student is required to pass the comprehensive
examination before heing awdrded the degree. In addition to
the régular program, the STOU also offers cont1nu1ng degree
programs to those who hold a two-year un1vers1ty certificate
or eau\valent diploma. This latter category of . student -

lnqiu’ypd t~ (‘(‘"\D]"t? 72 R4 (‘lpd1f units in or‘der‘ to be



18

Kent{tled'to the' degree-
o L. ,

;Instruct1ona1 Method ‘ - ,"f 3

STOU,employs the d1stance educat1on techn1ques a]ready
mentloned {on page 7); main med1a. support1ng media, and
tutorma].sess1ons. This fechn1que enables students to- study
on theih own at home:without " classroom-attendance. 1The
technaque is composed of 5 elements wh1ch inclyde self- s tudy
-materials, rad1o programmes, -televys1on programmes. tutor1a1
sessions and media services at local study centers, as well
as enrichment activmtﬁes.' A more detailed description of
each component folloqs. j - _‘.'.' 1,~,_.' m; o

t. Self-Study Materials. This element is composed of
textbooks, workbooks,_andﬁhandbooks of radio.and television b
programmes accompanied.by'audio'cassettes. These media are
designed to he hasic eleménts of the,distahce.learning ’
program and their purpnse is to enable students to study on
their own effectively, tn additinrn, for each course, STOU
providas one audio cacgette which is used to orieht the
stiident tn the emurse work and to provioe an'adequate study

'quide?

.

27 Radio proéréﬁmeé' Rad1o programmes are des1gned to N

“ .~

. supplement the self study mater1a1s For each course, STDU B

prOV1des seventeen 20 m1nute~programmes Each programme '

presents a set of 1deas related ‘to a: certaﬁn po1nt ala the.

A o~ -

R P
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'iviun1t The rad1o programmes are normally broadcast by Rad1o

-~

Tha1land Thammasat Unlvers1ty-AM Radqo Stat1on and the

'tleepartment of Postal Serm1ce s -AM Statlonva Broadcast1ngnu<,.f,

(R Y

t1mes are announced 1n the student handbook

‘3.‘ Telev1s10n Programmes,4 LJKe rad1oup ogrammes,'the;

-~ N N -

LR o agw

"dTV programme 1s used as’a supplement to the self study _
f;mater1als The TV programme wrll present 1deas and content
" that cannot be.pre%ented through the:other~med1a. STOU. w"h_
orovjdes five to seven éO-mlnute"orogrammesifor each"cqyrse.
4. Tutorial Sessions and Medla Services at Local ‘Study
Centers.' STOU‘prOthes tutortal sesstons for students at
local centers 1n almost all of prov1nces in Thailand. This
element of the d1stance Jearn1ng program is the only one
that allows face~to-face contact between the tutor and the
student. The student wilil have a chance to discuss ‘
ambiguous or.difficult,tOpics‘withdthe tutor and.wtth other -
colleagues. Tutorial sess1ons help to m1n1m1ze the sense of
lonellness which some students exper1ence. Students are
expected to attend a tutorial session once a month on the
'weeKend ‘Each session is three hours long and 'overs 5

uths out of 15 units of- the coursé" Sessfons “are qonducted SR,

#%lby local tutors At the end of each semestér‘there arefﬁéféo*~i

;fffrevtew sess1ons wh1ch are conducted by STDU staff from ;hr'dﬂi

QT?‘Bangkok called "travell1ng lecturers These sesswons help

students to ga1n an overall understandtng oftthe subhject

R O . . : . A . . .
: .- . PRt N . - - Lo .
N e e . T EEE PN o o ) s T " PR g - ..
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, matter and also to he]p foster a sense of be]ong1ng to - the

un1vers1ty

At each 1oca1 Center there are self study mater1als,,

s

audio cassetteS' cop1es of rad1o programmes, video casettes,

cop1es of TV programmes, f11ms, and supplementary read1ng

-imatermals for STDU tutors and students STDU also prov1des

e,

'"f“STOU Corner -as @ resource center at each prov1nc1al pub11c

aTibraryﬂ‘ |
5. Enrichment Act1v1t1es For some courses the'.

student is’ requ1red to- attend -an enr1chment act1v1ty every
week each. of wh1ch 1asts 2 hours. Enrichment activities ’
vary dependrng on course obJect1ves and, the nature of each
course.. Act1v1t1es 1nc1uded in. the enr1chment act1v1t1es
are: exper1ments at a loca1 'study center or in a }aboratony{
field experience related to academic course work,
'participation in~5eminars‘or in simulation games. THese
activities are'designed to extend the student’s léarning
hor izons and in particuiar to_deyelop problem-snlving

[

oo, B
techniques.

:."Eva1uat10n §y 1_”
' Ihe student 1s eva]uated through both format1ve and

.summat1ve techn1ques The student S, quality oF wqu\1s

-;,ﬂeasured by-u81ng a grad1ng system which consists of 3

“t

1evels of performance "H" for honourS"“S‘»for~i77;ﬁ~ﬁ33ﬁ”*f?

.

>



| 3_ sat1sfactory. and "U"'for unsat1sfactory oF’ fa1ture -;fd‘ -
quatify for the degree the student must obta1n an. “::iJ;
'S average in a]l course requ1rements The student may .

]1fx for 'Second c]ass Honours :1f she completes her

LIPS

e urse requ1rements w1th "H"_1n at least half of the courses”

.,requ1reditvFurther the student may quallfy for the

- T

'F1rst c1ass HonoUrs 1f she COWpdetes her requ1rements w1th ‘x‘f

o1

"H" 1n at least three fourths of the courses requ1red

. : C
ey . .- . IR

RESEARCH QUEST ONS .- T ='7.' |
In response to the problem presented in- the'
1ntroductory part the “focus- of th:s study is the students

percept1ons of therr d1stance learning’ exper1ence at STOU :

_ The basie reSearch quest1on of this sfudy 1s “How do the {5f1“75“
R I . PEEREEE

STDU students perce1ve the va]ue of d1stance 1earn1ng

programs 1n help1ng them meet the1r educat1ona1 obJect1ves?""

3

-In order to address thus bas1c QUest1on the Fo]?ow1ng‘

re]ated.quest1ons must he bons1dered'

1. How do students presently exper1ende d1stance learn1ng
at STOU? ' |
2. What aspects of the eXperience do students perceive

'contr1but1ons or- h1ndrances to the1r 1earn1ng7 Lo
'3.."How are these perceptlons affected by personal and

soc1al~c1rcumstances7

-"Tﬁf:ﬂ”ln what way are}the students perceptiohs,ftembenedQBY“'”



PO et B

dn understandang of the1r uhderlying c1rcumstances and

.tak1ng 1nto cons1derat1on the exper1ence of d1stance
learn1ng programs in the Itterature). suggest1ve of a -

- set of gu1de11nes and recommendat1ons for 1mprov1ng the

-~ - i

<

s present program7 :;;‘ . .

[

Purpose of the Study. - -

The researcher 1ntends to explore thp studentc

“ -

exper1ence of d1stance 1earn1ng programs, to'exam1ne the
,value of d1stance Iearn1ng programs {in helpﬁng student's
~méet their educat1ona1 ohjectives) as.DeréeiVed by Studenis,
and to suggest some poss1ble strafeg1es for improvement of

the distance learning pnograms. - , SN

I .
A

e . - - . c -

. DeF1n1t1og~of L_ng

T. Open Unwvers1ty. The open un1ver51ty is an educat1nna]

1nst1tut1on wh1ch emp]oys d1stance leaphing techn1qdes
'1n educatlng ite students. The nhen university admits
s fudents on an nnenladﬁission policy and attempts fo
fulfill needs of adu1ts who could nof attend
 conyentionaf universities (Rerry21977).
'2? 'Disfance’ EdUCaIién%ADieténce'edueatidn refers-to an
educational anoroach in wh1ch the learner is éeperated

from the® 1nqr1tut1on by f1me and/or space.

Connmn1oatnon.1n distance educat1on is noncontiguous



Delimitat ions

T

S I

5 cT R TECI RS

but 1nteract1ve Courses 1nvo]ye var1ous medaa ratheri“'

-

"‘than face: to- face teachﬂng (Brassard 1982: 308)

P B ¥
Dwstance 1earn1ng exper1ence : D1stance learn1ng
'gexper1ence refers fo the var1ous types of Learn1ng‘

activities wh1ch are exper1enced by STOU students

-

.23

- . - ' N 3 L
- - . . ; PO

-

D1stance 1earn1ng programs D1stance 1earn1ng programs -

'refer to programs offered to d1stan¢e Iearners at SJOU.

The. programs are d1ssem1nated in. the form of pr1nt

mater1als, rad1o and TV programs audio cassettes,_and .

“on

tutorial serV1ces _
X Percept1on Percept1on refers to the students

'3 expréssed understand}ng and Judgment of the dtstance'
1earn1nq programs S o - i"_;'\$

: Va]ue Value refers to the usefulness ef educat1ona1
;act1v1t1es that the student exper1ences wh11e ; )
part1c1pat1ng in the STOU educat1ona1 programs 1n

helpfng them,meet their educat1ona1 QbJect1ves

- The sample of thls study is de]1m1ted to studentS‘who
enro]]ed at’ STDU in the Facu]ty of Educat1onal Study
and the Faculty of Management Sc1ence dur1ng the year-'

198?-1983 (460 students out of a- target student

Ppopulation of 63, 495 and an access student popu1at1on . -

of 11,804). .



;f/QQ The sample of th1s study is de11m1ted to two, 1ocat1ons

~
.

Bangkdk and NaKornsawan

w

?;3i?t~Var1ab1es to be descr1bed and analyzed in th1s study

oy » ¢ - - .o
wr E LY. .

‘are de11m1ted to thoee.re1ated to the dlstance learning
'C}programs in the Facu]ty of Educat1onal Study and the
1Facu1ty of Management §c1ence at STOU dur1ng the year ,
1980 - 1983 -
4. "Datahtb be deécttb;dfand 5nalyzed are deltmited to
thdeejeeeured through'duestienanaires'and'interviews.

. Tl v, e

L1m1tatmon§

tt'V Th1s etudy rel1es "heavily on data secured from
.wfquest1onnaﬂres and 1nterv1éw respondents ‘ The accurafy
ef answers-to the quest1onna1res and 1nterv1ew
{‘quest1ons may affecr tho va11d1ty and rel1ab1]1ty of
" fhis’ study. e '” L e
2% dThe étudv:is 1im=thﬁ by the regponses Af the as leotad

respondents.

Assumpt ions
.in'this study..it is asstime] that:
te - It.is necessany to discover students’ berceptiovr ~
‘:dfstahcé'1earninq proqhéMs in order to propose
1mpPQmeonts in dwqtanre leavN|ng programs

2. ]hp vrge ~f qur\qt‘|nnnanpq trgethar dvit)he an in Aeptw
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3

irnterV1ew approach for selected subjects constitutes an

effect1ve meihodology for study1ng students "

\“'percept1ons Qf d1stance learn1ng programs at STOU.

" 3. The questﬂOnngjre and 1nt¢rv1ew respondents will.
providefacéurate,Qata.
S R
1. The sample size' will be representative of the

hbpulafioﬁ From which it will be drawn.

Imolications | LT
The researcher’ hopes that f1nd1ngs of th1s qtudy ‘may

prov1do mean1ngfu1 data to staff and servé the beiter
operatlon of STOU, gItﬂmay prov1de 1mpOrtant bas1c dafa.ﬁor
' Fuffher beéééré%. In addition, this étuay may not only-
benefit the Thai éituainHribUt also éfhiiah situations in
other develnning ;Ouﬁ"‘“* wfg'*v“" aﬁ ﬁbmn univévs{fv

\
mv jate

~
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existing from year to year.. Harry (1982'175f reports thaf
in 1982, there were already three types. of programs, .
available at the 0U: the assoc1ate program the

undergraduate program, " and the graduate program. The

\

assoriate program offers short courses to.those who do not
nlan t~ complete degrees within a certain period, but only
attentd the NU for refreshment and ~areer improvemernt . Harry

TN CT78Y ddecor ibhwee the aganriate Proqgram avag i ]ab]éat thp

v

1o f /

Commurvity education courses. These are short:
courses (8-14 weeks) not designed to be at degree
level and not involving the full range of support
services offered to students. These include - the
proaram in the area of parant. health, amp 1loyman t
and cencumer educat jon

In-service teacher training colUrses. , The
Uh1velSIty s first diplmma course, for. the d!plﬂma
in Reading Devel-pment, has been produced in this
arcg. together with =chool foruead corir aer and
celf slydy paclte Tor tescher g,

‘ Her 1 th and-social welfa'e\fodgso“. "Nese have so
fa: bzer crodiced per ' f wHi 1 »i o alan avnilak! -
a7 el atidy packe

' Techn loniial vpdating ma'erisis. Jwe el b-gtie’y
pachie v oy v veees oy r av-cilghla
Monadement edu atics.  The irgt et oerials frew o
are b ot by alatlak'e §0 10RAQ e

vow g

o
& Co e gy e by tindep g schaat - ﬁﬁog‘”a"‘

7 Cownses in historiral 2o1tvra’ and politiéal
qubierts created Frem cieting O cour ees materia’:

T:hedup 'h‘ 'ﬂ arhv* a()o e fler m i %gs e ,aver

di* L ’ lg]ﬂ"v'»g t VR e \‘||'Q. ')3-‘ toe o by
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b1ology. chem1stry, and electronics.
J“f f I m
constra1nts and 11m1tat1ons,

undergraduate prOgrams in med1¢1ne

L g W hn ot

the QU

,/law (Harry, 1982:176) . T

Until 1982,

OU was the program.in Philosophy. I

28

<“However due to some
L8 ““».‘“ e # .-
.does . not offer‘
veterinary medicine. or

[y

T

the only graduate program available at the

n 1981, it was found

thaf there were 694 studerits enrolled in fhis program

whereas there were 32 and 25 student

their Th D. and Master ¢ deqgrees in

The popularity and the acceptan

English people has spread to nther ¢

s whn graduated with
thhat same year
ce of the Ot am~ng

ountries, Many

governmentq of other nations have imported the idea. A_f_ thf’

British ﬁpon University to their

founding nf the Allama [ahal

Open Un

1074 is an eavample ~f thijc impertati

[1CRD-2F) frimd that hy 082 thirtea

i tvergeities had alycad, he-n

{f e '|'\d¢>

eduycat ienal

system. The

iveraity, in Pakistan

o Keagar and Rrimh e

n o diatanece h:qr‘hing

o Thege inc liyde the

Britiabhy Mu=py linisy e city Univergidac! N’i(?i()“?i Aes Tl me iy g
Dictancia i Scain Frae "o evqity o f T?nn; Feoy

i eraitat of the [elgpa) W:huh'ir cf Oermniny , Fyar ymen
University of I’,érao', the AJJanrn taghan ) Opsv=ve Uy ver o f by '
FﬁkigFaf, Athah»s~a '"miversi v 'n Alberta, nnada,

Uniusr sidad Hee ot Aojarta of Ve ~cialg, Univer «idad

I [istn Y L ) Khevtha i 1) :\y’iun;’afhi' !
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Telev1$1on Un1ver$1ty of Ch1na, Sri Lanka Open Un1vers1ty of

u Rt I . . - v - - . . .

‘SPI Lanka, and the Open Un1vers1ty of the Nefherlands

Along with the 1ncrease‘1n enrollments, programs, and
open universities., Vanderheyden and-érunel (1977@63) found»
fhat learning pacRad texts, and ‘study gu1des produced by
open un1vers1ty staff are wel] prepared and are used by many
~envent iongl un1vers1ty students- and pract1t1oners

The open un1ver51twes in most. countr1es are more recent
developmenfs as compared with conventjonal uniVersitiesf
The former have encountared various problems in oarrying"oht‘
their tasics Some of these problems have been solved or |
minimized. Still, many issues rema1n to be addressed In
ovder to provide some lnformat1on With regard to such |

issues, the writer will review rnlated 11terature under the

following topiecs: 1) research on open un1ver51t1es

N

2

hhavaftoV)stlrs nf open un'verS\ty students 3) open
tmiversity pedamng'ms At 4) Q"'f"\g'h and weakness of the

(\r\t\y\ .ﬁ\i\,’(\l Qit\

RESEARCH ON QPEN'UNIVERSITIES o

The,'ev1ew of résearch on oron tmijvereities cnvers the
fnlluw:ng t4p|«gp 1) recearch on tho insfruotgonal evetam,
2} receajch mn 1|')iﬁri|'\'g évstéms, 3) research on

.

crrmunication eystem, 1) research nh student pacing.

™

rerearch on student eompletion. ‘and 6) research on



students percept1ons

B . < ~ * - < ‘-' - . >
i

es gﬁ oh the nstruct1gna1 System s}&déﬁié*"" a ”)ﬂ
“enrol]1ng in open un1vers1t1es are encouraged to 1earn on
their own. They are not rqu1red to attend classes
" regularly. 'There‘afe. howeverl tutorial séSsiqns brdvﬁded,
but theée sessione are not méndatory: The 5ersonalized
Sysfem of Instvuctieﬁ,(PSI) which was initiated by Keller.
) (1968f'is-fherefove best suited to.this system of jearnfng.
.PST haeqi!ve ba.ic_characterisfics which are as follows: (1)
relianeé'oh'theZwFitteﬁ word for instruction, (2)
self;pacﬁng; (3) Eastery,learﬁing, (4) use of tutors to help
students and give them feedback, and (5) the-uée of lecfure
andZGEmdnsfratioﬁ'as means of motivatien‘rather than sources
of infofmatidn. Kulik, Kulik. and Colin (1979), in their
etudy nf effectivenass of the PST, found that the PSI
prndUces higeer échievement and course raf%hgs than othp;
instructionel methods. Similar research was conducted by
the REDEAI ' team at Athabascs Umiversify in 1982, After
erploying different PST models with different aqroupg of
“tadents, Coldeway (1082:31) gummar ized:
'Resultshshewed‘that.the PSI phone version produced
higher completion rates while thére were minimal
differences botween PSI mail (delayed'feedback) and
instructional base line (self-feedbacKk) versions.

There were no differences in examination performance
for any version.  When given a choicte, students opted

‘REDEAI' Research ard Fyaluat inn of D1s?anre Eduvat1ﬁn f oo
the Acult | oAy v\gr
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clearly for the PSI phone vers1on and th1s vers1on ' -"u

o e 1ncceased.the,numbers completrng early: unrts of.. thes 70T

Lot evourses s 1A *later Uits’ oF “the course however, = 77"
' differences in comp]et1on rates were m1n1mal ’

- Research on PSI in the open un1vers1ty, however is
very 11m1ted " Most’ researchers have-tr1ed to determwne
re]at1onsh1bs between PSI and comp]etlon rates but rare]y
'oons1der personal factbrs of students and tutors \

v'character1st1cs that mjght have an 1mpact on the use oF PSI
-and comp]etlon rates e - '3w ' L
Research on Tutorlng‘ﬁzg Tutor1ng is the Key factor
that determ1nes success for host open’ un1versaty students
Harris (1975) surVeyed character1st1cs of” the Br‘t1sh Open
' Un1vers1ty tutors and found that most tutors are hlred on a
pavt t1me bas1s a]though some other open un1verswt1es prefer
to use full-timers or a comb1nat1on of the two Baath |
(1976) 1ooK1ng from another dimens1on .asked twelve
institutions in Europerwh1ch employ d1stance teachlng
me thods abOut character1st1cs of. tutors best su1ted to
d1qtance teach1ng 1nst1tut1ons and found that most
1nst1tut1ons expect their- tutors to be good teachersp good
administra tor's qond counsel 1ors ' good faci 1'1' tators, good /
motivators, and good record Keepers . Most- 1nst1tut1ons do
not want to see the1r tutors act only as the teacher |
Stein (1060) studied re]at1ons between tutors

personalxty and 1earn1ng success of students and - found that

there is a direct relat1onsh1ps between futors personality

\
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e S

and students success "f'

At AthdbaSca Un1vers1ty. the REDEAL teavaConewayL j;{’

2 e

1982'32) studqed.two aspects of’ the tutor-functjont sKIllsp

',requ1red by tutors andl1mpacts of- tutors skitls on'

1earners F1nd1ngs of the study 1ed the adm1n}strai1on to

’ organ1ze worKshops wh1ch were proposed to be benef1c1al toi

“the tubors,and consequently to students at Kthabasca _'” -

Un1vers1ty ,f' o T s e im*'wun

Y

Research on ngmgn1cat1on §yst CommuniCatiohgsuccess,"

1s the pred1ctor_of open un1vers1ty students success. - This T

x’cl A

system of. educat1on re]tes heav11y ontmed1ated“two~way

' communucat1on which' is less effect1ve as compared to o -

Facetto face communlcatwon The quest1on s how to make °

med1ated two way commun1cat1on becdme - more. effecttve .

Researchers in “the fteld of dlstance teach1ng, for the most

A

.part try to study 1mpacts of dlfferent modes of

commun1cation medlated two way and face tOrface
communtcat1on on students 1earn1ng performance and '
complet1on rates

S1nce face to face contact was perce1ved as the best g

. means. of commun1cat1on researchers in this area Focused

their attent1on on potent1a1 means to fac1titate th1s type

. of connmn1catlon Wangdahl (1977) reviewéd 11terature on

fare to- face contact and concluded that face- to face contact

)
reduced students Joneliness and strengthened students’ \v



. I‘v'»'-»-. - . _ . 7

mot1vat1on

| Kustermann (1970) found that 39% of 3 OOQ ~:fifil.j“'"'l*'

cornespendence sfudents who Tesponded te h1s»quest1onna:re-.:.

e S,

1nd1cated that sem1nars were a vaTuable contact ' However

o he concluded that

ZTThere~are correspondence students—who do nottwant any .
_contact whatéver with.anyoné. "These studénts‘have.
. deliberately chosen: correspondenoe courses to. aVO1d
4 o~ . .group part1c1pat1on For :them .the isoclatiof can be an
advantage ‘whiich  makes ‘them prefer, correspondence
.-~ education to. trad1t1ona] ‘educatior, a fact which
B correspondence eduCatlon should use pedagog1ca1]y
'fsolte,. ohme _and.- Schmer (1974) stud1ed the
"mot1vat1onal 1nf1uence of sem1nars on 1, 818 correspondence
h through quest1onna1res and found that the dropout rate 1n" :
“,the group rece1v1ng the home - based package alone was. 36%
-The dropout frequency 1n the group rece1v1ng home based
',‘pacKage 1n add1t1on to three semtnars was 30% and in the
'group rece1v1ng regu]ar Sem1nars w1th the home based
package, the dropout rate was 13%. They conc]uded that
when seminars were comb1ned with the home—study package.v'
stud%nts may be mot1vated to st1ck with the oourse rather

than drop out

“ At Athabasca Un1vers1ty, Peruntak 1980t §tudied the

I

' 1mpact of semtnars on students comp]et\on rate and found:;
'Ihat sem1nar groups had h1gher completton rates on the ,

f1rst credit of the course than learners who d]d not attend
<

semvnarst However the data do not a]]ow this- phenomenon to



'vbe attr1buted sotety to sem1nars o _
egeargn on §tuden ac:ng Students in open
_un1vers1t1es are. encouraged to pace themselves However -
- Born and Whe1an (1973) .and Glick and Semb (/19781 found that i

ise]f pactng 1eads to lone11ness and procrast1nat1on and )
; f1na11y to- dropplng out |

Inworder to prov1de more flexib1]1ty to students,

Athabasca Un1vers1ty uses- the computer to produce 1nd1v1dual'
: academ1c schedules for its students (Coldeway, 1982 33) |
The schedu]e reminds 1nd1v1dua1 students about due dates ofl
‘the ass1gnments and poss1b1e ‘dates for tak1ng exam1nat1on

. Unfortunately, many students have opted not to use the‘

-schedule Spencer et al (1980 33) descr1be the

: Jrelat1onsh1p between pac1ng and complet1on rates as. fot]ows

"the paced package 1ncorpqgaxed with the meet1ng regu]ar]y

_between tutors and students produced a h1gher complet1on

hrate than the regular self-paced format" ‘
Crawford (1980),compared completion rate in an

identicalbcourse offered at Athabasca University and at

Nor th Island Col]eqe in Br1t1sh Columb1a on a self paced.

" basis and at the Open Learning Instwtute in British Columb1a~

fwhere the semester system frxed the starttng date and - the

:‘date of examinations. The results indicated hlgher |

.completxon rates in.the institution paced format at the Open

s

vlnst1tute 1n Conformtfy with the vesu‘ts of the

<



paced package study -ivﬁ ,t ;f f':
h1gher complet1on rates but at the same t1me th1s r1g1d1ty BEEEE
:.,may also prevent students from attendlng the un1vers1ty
o eseargg on § g ngglgtton Complet1on is another -
'concern of most open un1ver$1ty staff , Most people expect
g'students who enrol] w1th the open Un1vers1ty to complete :.-.
the1r degree programs whereas ¥n fact the un1vers1ty also |
.prov1des the opt1on of pursu1ng associate. or. short course i.“;
program The 1ntent of most studies done in this area 1s to |
-survey reasons why students drop out | '~ ~'
Ast1n (1975) exam1ned factors contr1but1ng to student

dropout rates. and found that pgogth1gh schoo] grades and 1ow
stahdard1zed test SCOrds 1ncrease'the dropOut rate In th1s‘[
'same study. Ast1n a]so found that the educat1ona] background
of the parents proport1ona]1y 1nf1uenced students o |
pers1stence wh1le career goa]s of students 1hérease their‘
‘Ders1stenré . | o v | |
At Afhabasca Un1vers1ty, Hammer and Sm1th (1979)

qtud1ed reasons for the dropout of 25 students who had been '
enrolled in Psycho]ogy Today and World Ecology and found
‘that pe'sonal problems such as home respons1b111t1es and
lack of tlme to study ware c1ted as the most frequent

'reasons for w1thdrawal A few of them cited a "high demands

of the coupen', “too 1ittla hpln from tutors ,, and



36 .

' job related problems .ds redsons for dropp1ng out . 1"i ?uhf
Students at d1fferent d1stance teachwng 1nst1tut1onSj .
,may encounter dtfferent problems therefore ‘the reason for.
‘w1thdrawa1 w111 vary However- 1t should be - remembered that,
- open un1venswt1es a1m at prov1d1ng educatlonal serv1c€s to
adults who because of persona] constra1nts cannot attend

convent1ona] 1nst1tutlons Therefore, the complet1on of an

e 3w

1nd1v1duat cburse rather than the who1e program is a]ready

' con51dered a success of that 1nd1v1dua] student.

Re§gar on.Students Eencggt1gns Based on‘the

wr1ter [ 11brary survey,'research on students perceptions
"1n the f1eld of the open un1vers1ty is limited. Knapper and
Wasylyc1a 11380) studied characteristics and attitudes of

| correspOndence studentstatithe University of Waterloo'by“"
mailing duestfonnatres to' 1,283 studehtsmenr011ed with-the
. uniVerstty and.foUnd'thatfz “.' S

1. the maJor mot1ve for enroll1nq in correspondence -
' program is the opporturiity to complete a degree;

2. the great maJor1ty (87%) expressed h1gh satwsfaction
‘with their experience. of correspondence learning and
that a major attraction of this type of education
. appeared 1o bé the opportunity it provides to
Comb1ne full time employment w1fh study:

R 1acK of’ peréona] contacts with 1nstructors and other

. students appears to lead to some iincertainties ahout

- course requirements. for eyample what tn expect in
coiirge examinat inn: and : .

17 an important factor in selecting each particula
program appeared to be the reputatlon nf the
univer aity of Waterloo itself



_ Rbpérthef?ahce (1982 studied studehf§1'péﬁceptﬁqns:oft ‘
~,ﬁedja Tn‘Frqnqh“Uni;eﬁgiﬁy DiéiandelEduéatiqn Sy§iem§,Sy " *
hailjng quegtiqhhafres Id1sfudents_wbo éﬁrdileégiH tﬁféé
different djscipﬁines'and;foUnd-thaf studénts like'a =
balanced media mix coriéisting pf,qédiofbﬁ9§d¢asts{ﬂrvlﬂ

broadcasts), audjoéassetteéy5booK§y hynecgrabhed,méteriaisu*-'

‘oﬁefday.§éminans.5ahd WOrKsh6p§4 .S;uaents a]sorinﬁicaféd';f ‘

that comporients ofymédfa"phépared_Fdr:éaéh disc{plinéJShoqid

~

belvahﬁed, and that no single éoﬁponéﬁt SﬁoUTd'be~
'pfedominént. o :_." S . . .
gtrihgef }1981) sfudieqfstudentsf.peféeptioﬁs of French
.‘programs;offéredlﬁylA{habasca:UdiyersifyAby Qsihg,_ ﬂi o
‘qyestjoﬁnairégqahd‘féerhone.thh.43 studeﬁts énquléd:ih
Frencﬁ'103;,French 24é; ;hd k%ench 361'aqd’fquﬁd that:

i. ‘the greafest deficiency of the program seems to be.
in the lack of conversation practice; : -

2. students encountered difficulities w}th grammar in
French 242, ‘and French 361; - '

7 students perceptions of the usefulness of radio and
TV programs in helping the development ofi verbal
skill varieds a good deal, byt most sﬁudiZts believe
that audiocassettes provided were a valuable part of
the packagej ~ . \

4. reactions of students to tutoring were mixed. Some
students dislike talking to a disembodied voice,
others complained of poor quality of sound on the ‘
1ine, and a few confessed to feeling embarrassed and
inhibited even before the members of their own
families who might overhead the conversation;

seminars considered very useful by those who - .
participated. ..Howewer.. they were poorly attended.
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and were regarded in. general as unant1c1pated
"1nconven1ence,¢and .

L . - -

6. convenierice and flex1b111ty were the feature that
attracted students to Athabasca Un1vers1ty

Based on the flnd1ngs of th1s 11brary survey the
wr1ter concludes that research on students percept1on of,
the d1stance teach1ng un1vers1ty is mostly 11m1ted to course,
evaluat1on instead of exam1nat1o. of exper1ent1a1 aSpects of
the students ]1ves and study while enrolﬁed at the Open
tUniverstty. It was found that researrhers preferred to use
only questionnaires in the conduct1ng of rpsearnh and that
the content of these quest1onna1res was mostly l1m‘ted toe

' d1scuss1ng program strengths and weaknesses. This retiance
On.questionnaires’limits the~aCQUisition of data, and |
'consequently prevents the evaluator from arriving at a more
complete understand1ng of student percept1ons By using
only‘the questionnaire, the.researehev cannot nhtain
informat ion concerning all djmenstons of experienrps that

students have gained from the university nor detert grial

aftainment ~f studernte and the 'l’\il\/PVQi'V itgelf Ter
improve the quality of research in this fiald, the gfr it'r;v
consider = Holmbherqg’' s (195;;119) Viewe 1o b AP AP FatA e
televant

The information acquired through questionnaires and
throiigh analyses of students’ achievements evidently
does not-give a complete ricture of the students’
sttustion. their ;interacticn with the course and th
par ticula di Flimitie: or 'his - eas®™ "attern’
by - b ",w ferv 4 Toved o0 v e N T BN Y R
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.~learning conditions are,. but also what their life in
general js in relatioh to their studies. This . .
approach,  which thus pays particular attention-to':;the

- 'study milieu, is sometimes referred to as ‘evaluation

~-as illumination’ . - In-depth Jdnterviews are-made with o
individual students with a view to coming to'grips with-
what happens to them, to their 1life while they study,
rather than to sample the general reactions of .the
students to the course under study, which "is what
happ&ns when questionnaires are used. o

- The integration of QUéstioﬁnaihes and in-depth,
/ ' ) T o o C e
interviews into the' resedrch derign should help researchers

succesd in'Findihg sélutions to existfﬁg p%leems as Wéll as
aquiriha information which is réle;ant to the deyelébmént"
of fheory in the field of disfance education. Fuﬁther;
f?vqings der ived throughlyheﬁintégration me thod wou}d Pésu]t
in a hroader picture of the uni ersify’s'opgiaiionNandfwould
_alléw,the authorities tn make méfe reasoned po!icy

decisions.

‘v

The open uhiversity. Kowever, has its own uniqueness .

[t is unique in tarms »“f ctyuderite. instructional strategies,

anq. evaluation methaor'~, ,,f”:‘:‘ review of Pl\a'ractev‘ l"s’tics of 0Ot
stydent~. pedagogies, apd strengths and weaknesses of the
peration of tha open nniversity in the fN11owing et iong

e Vel e e [ 3 ame f o+ &fe o - tey thie n'\ulv\

CHARACTERISTICS OF QU STUDENTS

To improve the effectivenese i currienlom Hevelonmenf
. LI . .
2™ b Tearning pr-rgse of sltudents at 'he open imidersity,

P P R VAR BRI OU et 0 v e o b ay o Fhye ha’”'"’ of 'Hp.i’
4
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stydéhtsf,wha ars different from ronve tional ninjvarsgity
stUdé"tS in mavy way s McTntoeh at al (1078) tannd that
.thé[‘a war e at leact three f2 tiue that detr-rrine the malke ur
qt‘mi‘\ a student hody firg’ the a'vnect ra oof an a"hl"‘a'ibl]a‘
tnat it iarn uﬁ 1T attrac o ertain tvpre of sty ot a,WJ v o)
nther e Io the“<:a:é ~f D thie gtodent "od§ i 'ﬂ‘vi'“ bt
cetyudant - a"f"m*foﬂ by the §flevivle atody ~ppe o tonit ten

Te ot the charantef ictice 7 cceaar by i cirtal g lagde e
will ioflurnea the obargoter - ' the atadent Serlyvo3g oA v! ‘

Third t'e ~diviecion mali \ ot a phivargity ie an yer !

nwirarne et At tran i,.G a mea bt iy 'vr"-\' iy ! ‘:tl]dn"t i = [

el e ing the mwalta v f Phe e i b oo b ian

Thvee ~hiar ar te Gl ioae o f Fhrvrme who Knem  shed OO0

Qt'.u(,:tul.p aned the ooV g thaeon wh~ ap 1, ¢+ Yhio ) n
from b1ace to plar - ThsQE s e e e e b o
ie @ ';!‘T;" V‘l’;"l\t‘—l;\'ff -~ eyt ! Poivyy 1o ar ore '
the it ' el =« melic at i - nn o I U et mane - .
esedvve b Ty oD pe ~Th T e by, Pyoy 1 INEU -SRI e
Venw tha! he v - Vidgible {0 aty "m0 Gyt ST AL I
Ce b e woar Ty ny her A -e rot o Tay ape b0
e e Thoe Attt ieon g ' ] N Y K
Fooge b '[‘rxl. bomgpm by bt ot ! . E
] ' b ' hven [
. ' C ' e ; \ '
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that the adm1ss:nn pol1cv and the goa]s of most open:
universitieg’ alJ over the wor 1d are. SImﬁlar Most open
timivereitiag prn\1d§ a 9nnond chance Fbr pUPSU1ng h1gher1
aduieat imn ta al) adu]ts witholst rnqu1r1ng an entrance
avgmunatumn =Y formn] educational aua11f1cat1on$ Woodly'
and MeTntoch (1980 aleq foind that some OUﬁlprovide place§
for voung students who are eaven unqua11f1ed for p‘aées in,
coapveant imnp | un1vers1t1e¢ Thie adiniesion pn11vy fhnﬁ
Tts in the lJrn%ﬁtJer\:SS of 0 Gfl‘.ld'ﬁr\ng

The <irvaye conducted by Tunstall (19747 Mc¢Intosh et
al (1N7R) . and lefrance (1987) 1ndwoared that rhe maJor1ty
“f O etiidante ara adults with a wida 1qe var1atvon "~ Also
mar are mar ied and workiing full fime tHus h'an.= less time
fer =taddy than oonventignal tMivereity studénts do.

Foethesr o M- Iv‘tbf—h I_e_t al (197R) and Tunstall (1974)
fvnd that arine stidents are rot qualified for the pfogran'
eowlhii-h they a1 e heing aflmiftn.d wIvile Athepre nre atv! that
sowee tlrandy b ld sne ' ey ~“eqree With ragard to
T i s ev et abatiin o f dludanta . ['att (1982) an(i MnTy~tnah
at al (17 7Y vl thigt o stidents’ s economic statuys i«
|

Oc‘ll(‘\':\]‘\ RIVWAYN] fhyovas thy~t O‘ (‘ﬂ”\/"’“’i’)na] Uhi\/nrsitV

AY \\
et a oy A M am are coparat e frem the inetitoat icn
(I R AN T "Fie v s mrpegs of M et dante dete rinee tha
! ' 1Y acl ! ' \ H ] -~



| PEDAggQIgAL.A?PRQAQH-“ IR : o
There areée sevefa} ?actqrs;that may détérmiﬁé‘fhé .
bedagogﬁcé1 app}oagh at eacd}eﬁén unfvefsﬁfyl ’Béaﬁh (1§82L ~
and Léfrahce_(1982¥ pr6po§éjthat in désﬁgning~a pédagogfcaf
appfoach,‘fhé folléwing factors be fékgn iﬁto’accant:.Basic

view of learning, the variety of instructional goals,

Students characteristice. different téaching environments.

and economic comgtrainte. Tha instructional designot shnuld

N ’ .
select the moet appropriate pedagnaical approach to help

stpdents meet individuals' goals. In addition; 'Hlltf?hi‘rmf;r'\
(19R2) explains that the ingtituticn myst matah ite an
facilities and production methnhde with the fac‘iities and
living conditions of students Knowjeq (19700 ~lnims fhaf
the pedagngi~ail approach which is a;pvopriato for children
might net he Appropriafe foor addults T ther, Ja;if {1arn:
suggente tha! fin dcsiqn{nq the bpdagoqirn‘ aprer oo b
taf it o ghynyld combi~e various pet “prectives

The atye mentionadg fact 1n valle the pelerg ion!

appsr ccach o at Oe gy e Moet e e (‘\Im\ the

cen ]t tortruact i vl heme hat =il an ;y'|r"i 1a Tia api -
' -

Thie O} §ope tf\h]ﬁ Ve |‘|||q||':'] oy VT LEEITN P "'-’I"\"

t o e ot e gy S pace

Tayler 147700 cnggents that the integral i n

miplti radia he rala cnitany'e o0 0 stndente o

a4 welgd v ' g,
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“objectives.. Mittlestet (1979:50) suggests the media used
with OU students be composed of stidies guides, v{deé B
brogrammes: texfbooks,’réédiﬁg and bther ﬁrint mateﬁiafs,-A
1éarhiﬁg éétivffﬁeé,4cémmuniéafi6n.With'sfudents,_Summativé_
éxamihatjon and assignmentQ,AFéviewicassgﬁiés,”and
administratfye/fééUity courée guide. 'Howévér} acéordfng‘to
_ Eaath’s (1982) shr?ey{ if wa§ fthd'tHaf prih; materials are
the key mediim often used by the 13 distance teachihg
institutions arduhd'thé wof]d. |

Iwo-way Communication in the Open Un‘ive'r‘si;y.‘The~
cnﬁmﬁmi¢ation vhanne] between OU-studen%s and jnstﬁdétérs is-

a major factor in the success of the OU instructional -

{

system. The two way cOwwuqication‘may take place at a

LY

distance and/or by face-to-face contacts.
According to ‘Holmberg (10R1:83), the purposes of

Ay communication arer” o . ‘
1> support students’ mctivation and interest by.contact
with an epcoursaging tutor and counsellor: ' ’

lo support and facilitate stident learning by having
students apply the knowledge and skills acquired as
well as by tutors ~omments. explanations, and
suggestions: ) . ‘ '
Assessing students progrest in order to provide them
with an instrument by means of which they can judge
their educa'ion~l rituatior and nands and hy meams of
whiic by marbre o e e owygi Aed

EoTinbsest oy T BT el Yot blye o oAy g e "ﬁin tvpee of
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‘media that should be used' to facilitate two-way'
comMUnfcation at a distance. - These media are pr1nt or
,wr1tten mater1als, audlotape cassettes telephone, and
computer ass1sted 1nstruct1on _ He further eXpla1ns that
pr1nt or wrltten mater1als used between students and the
1nst1tut1on are the pr1mary med1a used to fac1l1tate two- way
commun1cat1on.; Aud)otape cassettes are_s]mJlar to prtnt
: materials but could hetter create closeness to reality and
. make commun1cat1on more 1nteract1ve - The two‘media
ment1oned may allow one- to one contact but they place some
l1m1tatton on time ow1ng to delayed feedbacK Marv1s (1980l
‘found telephone and teleconferenc1ng better than print |
mater1als and aud1otape cassettes in terms of facwlltattng
two-way communication since they permit_immediate
interchange'between two individuals. Computerwassisted
instfuction is ahather meditm that can be used to facltltate
interartive commmication ll"“we\t‘er‘. Cl)rr'e'\tly', ’Vlaoden
(1QR7). hae feund that the ree « f 1he :n.:\(hrnlf'(ﬁrr i v"v)':lf Olje i~
rar, limited.

Baath (10RD) founmd that fane to-face ~optact betwean
the tut. and the s tiident wae the hest meang of fostering
twey way - omrmdeating o the O syvetom, lay.l'ﬁ" (1979)
SUWQQﬁfS thaot i mrder tey facilitate fars Fos face vontapt,

(A1 F‘v-..l S R S"f '.," LR TL R PR PN oy e [N ',“””,.,l N 'Pt.
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~The. g e of Print Matertg]s Among d1stance educators

ﬂ:pr1nt mater1a1 has been accepted as the most - 1mportant

med1um However the re]at1onsh eiween the dropout

phenomenon and the qualtty of pr1nt mater1a1 has rare]y been N

exam1ned ' Connors (1979) s that the’ dropout phenomenon -
is s1gn1f1cant1y asso;1ated :)mh the des1gn of courses, and
part1cu1ar1y the way in wh1ch the 1earn1ng matertals are
wr1tten and deve]oped - He further states that good . -
materials are much more than one- Way messages to the |

student ; Jdn fact they are essent1al to the d1stance "‘

education system. If they are developed and used proper]y,»y"

pr1nt mater1a]s possess several advantages Holmberg (1977).ﬁ~

,'cla1ms that print’ mater1als allow Tnd1v1dual1zat1on of
1nformat1on funct1on in a w1de range of study environments‘
are eas11y accessqble for rev1s1ons and are cheaper than
any other med1a Taylor (1979) found other advantages of
print materwa]s W1th the use of prw?ﬂ nmter1a]s, students
~ould proqress at their own pace The 1nd1v1dual-student
conld return to and vepeat her own 1essons at. a conven1ent
time. Also, pr1nt materwals are mor e eas11y sorted
FeO'oanizéd and’ selected to suit the 1nd1v1dua1 student
Although print materlals may possess severa]
advantages they also Have some l1m1tat1ons espec1ally when -
they are produced for a huge group of students It is’

rather difficult to nvoduce pr1nt mater1als to su1t eVery
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: ihdi’{/idual_stude'nt's"needsw Trlllo\(1982) found that some

: problems related to the productlon nd the d1str1butlon of

pr1nt materlals 1n the dlstance ‘educ tlon system are.
finance, language, culture and pol1t cs.

To'make the pr1nt material'hore ) yantageous Connors ,
: (1979) suggested that d1stance learnlng materlals should be
clear .1nterest1ng and act1v1ty or1ented commun1cate
d1rectly and personally with- students, takeffull account of.
students llm1ted study opportunlty. and prov1de clear
| gu1dance to students Connors (1979) also suggested that
. authors of pr1nt mater1als should be those who are expert in
'gthe1r own subJect areas( good Wr1ters, good teachers, and
‘.gOod planners ! o L

The Use of Broadcast]ng Broadcast1ng or1g1nally used
ﬂ1n the Br1t1sh OU is w1dely accepted in the OU '
1nstruct1onal system The use of telev1s1on and rad1o
broadcastlng helps minimize problems concernlng educatlon at
a d1stance. lt reduces costs and improves. qual1ty of I
information dellvery. Chu and Schram.(1967) cla1m that TV
is a potentialrmotivator' and if it is developed and used
properly. it could be valuable to develop1ng countr1es in
educatlng learners at'a d1stance However when compar1nq
'TV and radio to pr1nt materlalsl it ois found that TV and
radio are more expensiye, To make the,best use of TV and

radio broadcasting, Holmherg (.1981) sugaests fhat these



med1a be used- to,the1r max1mum potent1al : They should be
used for demonstrat1ng concepts or processes that students'
f1nd»d1ff1cu]t to understand},or for mot1vat1ng student d*
1nterest In' support1ng Holmberg s suggest10n Goodenough
(1879) states that there has to be a c}ear rat1onale for .ij
‘using expens1ve broadcast med1a and a clear pol1cy on. the
role of broadcast" Se11gman (1979) and ‘Stevenson (1979) .
further suggest that to 1ntegrate broadcast med1a into the
distance educat1on system the broadcaster needs to cons1der.
the social and economic eontext of the receiver:’ The _".d
broadcaster needs fo Identafy her target populat103‘and
educational needs: Also the broadcaster needs to 1dent1fy
the degree of student 1nvolvement and accesslb111ty Crog
(1977) found . that TV wauld be’ used ‘to best advantage when‘
one way commun1cat1on is desxred Holmberg (1981) and
Mclntosh et (1976) observe that TV is best used to convey
1nformat1on that requ1res special v1sual effects such as
demonstrat1ons dramatrc presentat1ons, d1scuss1on,'a§d
vvsual accounts of the arts and- science.

. Tutorlal §erv10e The usé of- a tutorial service is a.
* means of creat1ng twio- way commuﬁ1cat1on between students and '
OU staff Accord1ng to 11terature Feviewed (Holmberg: 1974;
Harr1s 1975 Salter: TQ82 Cochran and Meech: 1382) ,. tutortal

services may be categor1zed 1nto three types 1) telephone

tutorial serv1ces 2) moblle tutor1al serv1ces and 3)



xlocal/reg1ona] tutorial services. ..Wi11tams and‘Chapanis
(1976) f0und that there were no d1fferences between’
;-face-to-face.and telophone tutorials for:tasks;1nyo1vtng_
'jnformatton transmission' problem-solving,'and/@enerattzn'of
1deas The mob11e tutor1a1 serv1ce is another type wh1ch is
.prov1ded to students by most Ous. ;The mpbile tutor 1s one
'who is avallable to ass1st students in a]] courses and mOves
‘ from one 1dcat1on to another (Salter 1982)" . |

. ~The 1oca1 reg1onal serv1ce qenter can prov1de tutorial
sethces in a. few d1fferent ways: telephone tutor1a1 group
rd1scu$s1on. self he]p group tu1t1on ﬁa;beer tu1t1on 15.
:some instances., staff at the local reg1onaT centen may |

{ ‘
.
. organ1ze group d1scus51ons on’ top1cs wblcaoare related to

some COurses\ 'Students who are enrolled-Tn the same course
-are also encouraged to exchange 1deas and. opinions for a -
~better understand1ng of course maten1als. At some local
: reg1ona1 centers students who are more‘advanced in their
stud1es may be 1nv1ted to provtde tutor1a1 he]p to 1ncoming
students IR : ! v |
| Tutoriat services re]y'hea§i1y on the qua]ity of tutors

respons1ble for each course or type of tuition. Baath

(198D) found that since most fufors are hired on a part t1me
basts and'have l1tt]e.teach1ng eXper1ence they encaunter -
several problems. In Britain, Glatter and Wedde11 (1a71)

f

found that most tutors fail tn croate persona} roniact and

v
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do not prov1de sqpportwng comments thus lower1ng student

ach1evementw . uncreas1ng the droqput rate ThvagaraJan o

(1978) states th%% gsgﬁ tutors are those whg Canri"

' students
wath the students Baath (1976) c1a1ms that

- on]y act- as teachers but they also act as adm-ntstratOrs,

counsellors: fac1l;tato%s,'motlvator;;rand r cord Keepers

W1111ams (1980) suggests that OU tutors. should be tna1ned in’

‘many ways: academ1c, tutor1ng, and 1nterpersona1 sK11Ts

Lewis

(1982),observes that there is no other relat1onsh1p

+

that cou\d 1nduce students to attach themse]ves to thé

1nst1tutaon better than fr1end11ness Accord1ng to Lew1s,

fr1end11ness means greater probab111ty of succeSs,. -

mot1vat1on, encouragement attachment to the 1nst1tut1on

' feedback

§TREN§T

and decreased 1one11ness

EAKNE§§ OF THE ou QPgRAuQ

Hammer (1979.10) found that dtstance 1earn1ng was

advantageous because

1.

/
\

It frees students ‘from time and place constra1nts
Students do nhot need to attend 'a lecture; therefore '
they have more time to devote to studying-
especially warking adults.

Students can work on their lessons ihdependently,
illness of professors does not interupted the-

.s'tudent’s study

If a'course is taken for professional upgrad1ng,
Knowledge acqu1red is more related to students
experience.

~Students take greater respons1b111ty far thelr
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tud1es than those wa attend trad1ttona1
. linstitutions.
.5: Distance education make econom1c use of’ the
“professor’.
6. .Distance education provides the opportunlty to study
- as well as to work.

7. Distance education prov1des a poss1b111ty for, )
"professional advancement for individudls espééta11y
adults who could not attend a traditional
 institutions because ‘of f1nanc1a1 reasons.

-

In- support of Hammer s f1nd1ngs, Angere (1982) and
Grivel and dam1son (1982) found that tHe cost per student

was lower since the open educat1on system can enrol]

iun11m1ted numbers of students to share the f1xed cost oF the

program operat1on Further Gupta (1982) found that, OU

course mater1als are. usuallﬁgplanned by experts and rev1Sed

from txme to time. Therefore, students who expose

'themselves to this system w1]1 have greater opportun1t1es tn

H

use standard or high quality materials produced by the

”expert .In add1t1on the high degree of flexibility »f

1eﬂrn1ng methnds and the open adm1ss1on prlicy ehauld alan *

he cons1de'ed as advantages of the ~ren tniversities.
Altheough distance leaririing retains gevera' advantaogmn
disadvantagés of the system are alsn nhserved Hammern

(1879:13) ctudied Adisadvdntages nf distance learning at
Arnahasra'Universitv and summar i7eg "

1. Students have. 11ttle or no opportun1t1es to discuse
the subject matter with fellow students and
'professors :
2. Students outside metropolitan ai eas have less Arce-"
to the library than students at traditional
Cinstitutions. ' o
3. Niatanere leapnping inr not siitablo For clndentn ybhi-
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. prefer d1rect contact of interaction with *
. professors.

4. Distance learning can lead to overburden1ng of .

students- especnally for those who .are workvng

\

" Also uphold1ng Hammer' s f1nd1ngs, De Goede and Hokobergen
(1978: 458 455) cla1m that d1stance¢Jearn1ng students
encounter more barr1ers than convent1ona1 un1Vbr51ty ’
"students do Miller ( 1979) suggests that there are two
types of barr1ers that impede d1stance learning: students’
‘Compiet1on‘ d1spos1t1onal and s1tuat1ona1 -Mostvstudents
1ack'1nterest time, and finances wh11e many of them have
,problems concernrng poor health and old age. In add1t1on
,Amany students also encounter stress due to Job .
‘ respons1b111t1es whiah they find phys1ca1]y and mentally

demand1nq both at home and at worK

-

The reqearcher bel]eves that the ma jor strength of the )
open unwverslty is 1ts cagac1ty to offer educat1onal‘
altarnatives to adults who have:no opportunities to pursue.
higher education in conventional universities. The
open- admicsion policy adf)pted by all distance teaching
nnivefsitieq makes the educatiocnal aspiratjohs of adult
stuaents a potential reality. Unfortunately, however,
stude”ts have little npportun1t1es to share the1r 1deas w1th
thewr colleagues or even dlscuss topics with whwch they are
experiencing difficulty. . Students who are 1ess'Tnte11igent
an- hhtnmiliar with the d]ctance learn1ng system are pPOﬁe

b even mare 1 ohlems. A¢ A resuylt, the.open”un1vers1ty is

e



v

»

) SN T -
, -

“only marginalﬁy successful in facikitéting'authenticil

kKnowledge enrichment, despite its organizationa!

accessibility ‘and flexibility.
SUMMARY
, Asvcompared to convéntional universities, it r~eéms to

the researcher that the opeﬁ unive&sity encounf9r§ diffcrmnt
Kinds of praoblems from the conventional universetv does .

The dropout rate is the main problem. The open admissirmn
policy empinyed by the open university creates greater
educational Qpportunifies'bﬁt at the same time it
diversifies students Backgrounds: socially, academical'y,
and economically. Iherefore. ft is more difficult for e
university te«create Jeafﬁihg materials to meet this
diversity. Further, in rev%ewinq the litarature the i

observes 'hat open tmivergitiae loented in diff e ant

covmtriee expeorjence their wn yniaoe proshlems v

solutions t~ thog~ o)) ob lamg mayﬂbe ihpon ted whijl o oy 12X
3 .

fhem"'may' 0! " earh ~ase the ‘opern verpeer s ity it b

to seek ite ~wn ogolit iang The S{OU of Thailard g -
exception.  The study of studen é’ Tmr“uh1inv SRR
tear nirey pr orome 2t "'H\‘#J'v by ‘”“g:'n” : ' (N
sheay el Teard b b 10 ty

P Lt o



CHAPTER 111 . : ~ .
RESEARCH DESIGN | L -
In order to investigate the.question raised in- this™

stﬂdy{ Bdfh‘quqntitative and the qualitative approaches were

~

selected as= a combined design for this research. The

Auestionnaire helped the researcher collect general
, . b

information concerning the means by which STOU studengs

learnn. their perceptions of distance;ﬁeafning ppoépams_‘aﬁd

the persmrial and selial ~ircumstances erperienced by \

~tadente that gffec! these De;‘bebtions

Tha individual in depth.interview helped the researcher

didenver the deeper meaning of students’ perceptions

N .
~oncerming Nié—va"ue of ~Aistance 19"r*ning pr ograms . Aso,
the intarviayw helped the 'ogearrher uncover aspects of the
Vife e id of r:T(}U atudents and the relationshin 'bétwne”

thv- i Stu%g: ;'”\v" thyve §o ]i\fed nper ;p”r PR TARSR NS r\r»k-](ﬂ Nt he
" » -
3 ]

. B3 .
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surrounding provinces are simiTar but are different from

~

those of students who reside in other provinces which are
5

far away from Bangkok. .

- -,

Stgdénfs who reside in Bangkok and
the nearby pﬁovinnes have greéter access tb TV programs’:
gr~d libraries, é%pert: anri futors than do student$ who
tecide in o~ther provinces ’ The samples selected from. these
twe lorationg ehould best tepresent the population of this
gty

Qrrond  the cémp1es selected from Bangkok and
gﬁk-vunding provinces were ‘larger than thbse from
Nalin heawan <inee the larger proportion of enrollments come
f1om Rangl »' Far ifnstence, in 19R2, 526 of the first-year “
alieat inn atudentsg were from Bangl'~k where only ?00 of them:
vimt e froem Halve ngawan,  Therefore, the 80 first year
odimgtion tyrdaents qamﬁlpd from Rangkok and the 135
F oot (e duecation '~’h‘ldm\'= axmp Jed from Nal('(:-r'mawa'n

A T R SR "ep'esm"' theae two ot oups ~nt sthidents .

Ihiv . the selacti o 6f 1 egpondante in Nakor msawan to
nerd meant T1N ebadente who reside in the rura! areas qu;
it eneicr o the Yo srear-har o find V°°éar0h assic'anf° %nﬂ
boo ccmbac b - ~ceanrgh participants.  With time and hudge *

ce bty cint e by tn‘nw;i@n o f raﬁplos from NahonﬁnaWr“
DR L 0 T S R S 'ocm;v““o| e gitua'inn.
SRR ETIR P~ e tprtion of camples fv')rnvthﬁ L TRV BN &

[ . . o 1 ‘ o """-n-'-'\‘ - Voo i
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appropr1ate s1nce these two schools offer bont1nu1ng"”\,,

programs to students The students are expected te complete

the program wr1h1n two years -Most second yeaf students who
wereé selected as respondents in the study were about to
complete the'ir degrees. They.Weré in‘a position to be ahle
to evaluatp th91P exper1ences at the STOU. Atsb, fhey were
in a,p061tton to be able ‘to recall their exper1ences more
comp]étély thus hopefulliy makiﬁg the data more valid.
However, the newcomers/ the first-year students,'might
encounter severel\problems and difficulties in adjusttnq
themsetyes to the distance jéarnigg system. They might =
assistance from tutors., peers, anrd admin}strative staff
Theréforo thia grnup of etirients was alsn anlected an
camples ~f this study

The 1resagr char ghould have included strdente whe ' o
drnpbar‘l ~pt A= quoqfi'wumiv"n tagpandentg f thia atady
nfar tunately | searching for arl 1 sanes f di poute was ©
sittereaggfril aince the Hdiverﬁif\ RTENTVN S TP '°g"'ds;’
filae f auichy gtudents

e snmnies ﬁentioued wore questionnaire 1 e poniantc
only Int=r\ iewnmes for this clud, were colectad per by !
questicnanic = peapa e e med LT I S B A A The

"Ul"‘ Y ' . ' : . ' . ' . : o [
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Table 2: Number and Lotation of Interview )
+ .- ‘Informants*. - ' ~ -
location " Education f’Ménagement‘Sciencé Totd]
tst . 2nd- ‘Dropouts - st 2nd Dropouts
Year Year " Year - Year \ K
N N N N N N N
- Ranakok 1 1 19 o T,
- ‘ ’ | ! | ) ’ Al
Nakornsawan T - 1 o 1 1 6
Total 2 2 2 2 - 3 2 13"
‘Tee alsa Informants’ Persqnal‘Pn6¥iles in-Appendix E¢
Time constﬁainis‘affépted the number of informants
selected. The resehrbher had to comp]eie gﬂfﬁ collection’

within a certain period. and most students were also °®
re;ponsiblo frn thé%r office work hesides tHeir univeréity.
ascinﬁmeﬁts. In additioﬁ, the difficulty in COmmunicating'
with Qfllr‘lé'\i;s'wa‘s.‘a‘ ra(‘.i’ér‘ which ]imi’ted the nurhbér of
interview informants  However, the researcher believes that
the data received js sufficient for the research as the
interview data are tmo heyused for clarifiéation of the
auestionnaiie data and not for generé%ized conclusions.
Informants were encouraged to disclose all-Fe1evanf daté.
AT infmrmant§ were interviewed twice with the exceptfon of
e inlividual vho was inteviewsd thiree times. In the

e b ded inter dew . each infarmant wae gglkked tn



verify ' accounts received from the prev1ous 1nterv1ew at the

beg1nn1ng of the sess1on.< Amb1guous~and unclear points were
pursued, Therefore. the data rece1Ved are cons1dered valid

and relﬁeble. hIn-add1t1on. the ‘data rece1ved from, students

who had~dropped out should bptter exp1a1n(why“they had dane

so[ Their perrept1ons af the value of the program are

'sign1f1oant for this study

E§§ABQH N§JRUMENIS

This study secured data from 480 students enro]l1ng at

1

the STOU dur1ng 1982—198? which was Pons1dered-a larqe of
sample. Therefore. the use of 3 queqflnnna1re wAas ‘
appropriate. Verma and Beard (1081:81) state the advantages
~F the duestibhnaire as:

Survey is a usefu] and widely used type of
research...The method seems to have advantage of being
an effectlve way of collecting data. from a ]argo numbe!
of sources, relatively cheaply and perhaps in a short
time, Furthernorc the results can be analyzed -quickly
and action can bhe taken if this ‘is ‘he ‘okbjet} of the:
study. Surveys usvally make use ~f samrling to PNt odnea
vdalid and reliahle generalization,

.pGPRUSP the pc'ﬂntinl'éf the qwertimnhaives. ment ioned
ahmJé' together with the recearcher & many conetraintsg and

flve 1arge siza of camp]o, the quc;ctimnnaiyo was eengider ad

-

« Al : . .
to be the ma-t acpiitable ity iment for thig recepr ~h

\ .
Howiayer o the neationngive e licadvusntageaues ip m-ny wave

PR I |2 B I LIRS IR S BENL AN B Bt . :'."7’?‘, A eyl ?"\tf‘fl"" iy ! ?hl



questionnaire as:

The Va]idity«of‘q'estionnaire data alsd'depends~in a
crucial way on.the ability. and willingness of the :
respondent to provide the ?nformation‘requéstedﬁ..;
Members of the. lower #ntellectual and educational '

. -groups tend not to-answer and, if the do, to ‘introduce
an element of invalidity by'their, ina ility to o
interpret the questicons or to'express-their responses
clearly. ‘ A K

~

Due tO'tHéée disadvantages of the questionnaire; the, .

-

Eesearcheh recogn{zed the limits of data obtained as a buide
to the students’ meaning. It is also hardly posstble for
the researcher to understand the life-world of,each~stﬁﬂbnt.

The use of the questionnaire only is insufficient. ‘To . v
. | | 12ire o i R
minimize this deficiency, the in-depth interview:was used as

a sUpplementary instrument. . The interview account’s would ’

”

v veqif}'qUesfﬁennéire data and help the researcher to better

understand the perceptjphé‘of STou stUdénts:- Further, -the

infevpretive.accouhts-COHSIructed on the basis of these
inte%views.wére‘validated by informants . With regérd to.
advantagee of the in"dépth.interyiew, Sprédley (1980:9),
contends
The explanation of the marty sided and deeply reoted
characteristics of responses enable the interviewer to
determine the degree of detachment or of personal
involvement i the experience and to evaluate the
peripheral or salient character of the responses...Thé
degree of .involvement is mot indicated in summanry
expression of preferences,. _
In additinn, the in-depth interview technique provided

Flevihility tn the interViewer, and she could use



‘f,supglementary quest1ons as deemed approprwate ‘Mouly

(1970 266) states th1s flex1b1]1ty as:

_The f]erb1t]ty of=1he'unstructured interview-is. =~
.undoubted]y its greatest strength. Not only does it
enable the investigator to pursue a given lead in order

to gain .insight. into the problem and to obtain more’ '
adequate answers but, more 1mportant dt frequently
lead to significant. 1nsyghts in unexpected d1rect1pns
As he pursues various leads,.the investigator may f1nd

R ' h1s problem shift and becqme ent1re1y different.:

The conduct1ng of 1nterv1ews, however requ1res much

. ‘time'and=effort : In th1s study,‘1t was 1mposs1b1e ‘to .

’

questiohhaire. - ‘In this case, the;use.of both questipnhatre

tnterview all the 460 students who werelselected as .j)‘..
questiennaire-respondents Therefore. the. use of ;"‘
questionnaire was. needed to co]lect bas1c and geheral
1nformat1on that could be obtained through the .

[

“and'in‘depth interview hopefully results in valid, reliable.

and, verifiable accounts This approach is supported by

s

Glaser and Strauss (1967.18) when they state:

- In many instances,  both forms of data are necessary-
« ¢ not quant1tat1ve used to test quafitative, but both
. used as supplements, ds mutual ver1f1cat1on and, most
. vimportant for us, as different forms of data on-the
same subject, whtch when ~ompared will generdte theory -

. Ihe Development of Reseagch Instruments .
- 1. The ngglggment of the Questionnaire. The

questionnaire used in this study is the_modiffcation of

- Duby’ s instrument (1977) . the British Dpen University team's
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'i@strdment (1976), Hammer and Smith's. ihstru~.

61

(1979).&and

g ‘«

. the 1deas stemm1ng from the rev1ew of related 11terature

The quest1onna1re was mod1f1ed tp fit the general oontext of

the operat1on of STOU and to serve the purposes of th1s

research. - ‘
“In the deve]opment of the quest1onna1se the researches
f1rst developed the quest1onna1re in English then 1ranslated
it into Thai for data collect1on
To ensure the validity of the quest1qnna1re each item

was screened and revwsed by ‘the members of ‘the advmsory

commi ttee 5%& résearch spec1a11st (Professer Thomas

: Magutre):- Then each 1tem was trans]ated into the Thai

4

language. To ensure the accuracy of the translation, three
doctoral students from Tha1land ghrrently studying-at the

Unuyersuty of Alberta who had never ‘seen the English version

were requested to transiate from the Thai vers1on into

\_English. The items which led to amb1gu1ty and

\kusgggerstand1ng were rewrittén and rev1sed by the

researcher, then rev1ewed,aga1n by the three Tha1 doctoral
‘students hnd the Tha1 professor ‘at the- Uh1vers1ty of ‘
Alberta. . ‘ N

After verification, the questicnnaire consisted of faur
parts: (1) a pqrsonal data sheet (2) a section in which

students were dsked to give details about ‘their' educatﬂonal

'experiences at STOU; (3) a section in wh1ch‘students were -



-

asKedﬂabeut their perceptions of STOU distance ‘learning
programs, and (4) a sect1on in wh1ch students were asked

about the1r suggest1ons for Improvement (see a]so Append1x

AV g ,

1

Part I:Persdnal Data Sheet. This part is intended to

seek data concerntng personal and demograpnic variables.
“These include: sex age, place of residence, educational
'bacgground. occupat1on, sources of financial supports,_
monthly incomevtif employed), average work-hour (if _é&
empldyed}} reasons for attending STOU, fie]d of study, years
‘of study, and number %of courses passed.

/\l This ‘information was used to determine the. re]atlonsh1p

be tween students percept1ons and such factors

Part I1: Students Educat1ona1 Exper1ence at STDU This

L

part consisted of a l1st of exper1ences and act1v1t1es that
students gained and engaged in during the t1me théy were
enrolled with the STOU. . Students were asked to indicate
exper iences they ga1ned and the degree of participation in
such experiences and act1v1t1es These eXper1ences and
‘activities inclide: average s tudy hours, di#ffeutty in
'rece1v1ng 1nstrucf1onat mater1als acéessibﬁlﬁty to
edunat1ona1 serv1res and medla prov1ded by the un1vevsvtv

and frequency of tutoring activities and~serv1nes

participated in hy students. r



ncés and

This information'was=u5ed to‘eiplain exper i

‘act1v1t1es gained and part1c1pated in by the STOU\stldents.

Also, . the information reflects d1ff1cu1t1es of students in

parttcipating-in or: ga1n1ng such activities or exper1ences.

Part III.Students Perceptions of Distance Learn1nq

Progrgm Th1s part consisted of a 11st of act1v1t1es,
experiences, and serv1ces offered to students by the STOU
Students were asked to evaluate the value of such :

activities, experiences, and services from-their own point

of view. Also, students were asked to indicate the degreée

J

Sf ‘overall satisfaction with the program and to evaluate the

impedimentse#to their learning progress and success.

This information was used to determine the value of

¥

‘experiences, activities, and services offered to students by

the STOU and to determine factors impeding students’

progress and success.
¢

Part IV ggest1ons by Students Th1s part cons1sted

of a lwqr of suggest1ons that m1ght be proposed by students.

qudenfs were asked to indicate the weaknesses of programs
and 1earn1ng activities, to suggest changes to these

programs, and to propose activities that should be pursued

by the university. Space was pnovided for written comments.

The informatioA obtained through these suggest1ons should

result in proper research suqqest1ons
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| PiTotfng‘therouestioﬁnaire. To ensure the content
véFidjty of‘fhe devised QQést{oﬁnaire]‘the preliminary
questionnaire &as'bilot-fésted by.thé research assistant in
ThaiTand during March‘)gsé. .The pilot-testing helped the
‘researcher determine thé.adgquacy 6f wording. sequencing,
timihgtﬁénd-alsofre]éVahce‘bf obtained data to the study.
For fh{% purbdéé; 10 stbdenfs residing in Nékornsawan were
selec;ed. After the pilot-testing, it was ‘found that
students spent about 15-20 minufeévto complete the
questionnaire‘and had very few préblems in understanding the
question. ’Item #18 which led teo ambiguity for.some students
was later.rev%sedu“ *

2. lngﬂprggaratibn of Interview Topics. As mentioned
earlier. the in-depth interview was used as an instrument to
(1) validate responses‘obtaided on ihe ﬁneSIibnnaire and
(2) to derive additicmnal, moéa detailed information
concerﬁing efﬁdentc nércgptjons regarding the value nf
distance 1earning programs offered by the STOU. Tt i~ also
hoped that through the .interview the researcher could

<

discover some uhawticipafed exDeriencesxand kﬁowledge
students obtained in being §TOU students a=s well as to
discover weakness »f the progtam and derive suggestions frr
improvement . In other words. the in depth interview 1ol !

a better understanding of the studente 1ife world anrd

'\Qpefu]]y mare geeur ate iv\fovprﬁ"‘tiv»'\ ~f gquestionnnai o



data. ' _ .
| ‘ & S
In ordér to pursue .these ends, the researcher p‘epared
1nterv1ew1ng topics which were pertinent to these arcas 1)
students’ obJect1ves in attend1ng STOU (2) student
percept1ons of the vaﬂue of d1stance learning programs and
experiences; (3) reievance of the program to their (
occupation and dail? life; and (4) suggestions fof
improvement. Along with these topics, the researcher
prepared some guiding questions which were to be used in
some interview situations. These guiding QUegtions
included: (1) what is it like to be an STOU student? (2) in
general, what do you think about STOU programs? (3) why do
you feel ‘that way? (45 which activities 'do on bFefen? (5)
.haq being an STOU studenpt changed your l1fa-sty1e in any
wavi  (R) ic there any advantage to bheing an STOU student?
and (7} ig there any g sadvantage to being a student at
SINII?  Thege guidjng questionrs were used appropriately and
according te the intorvieQ éituation. In all cases, the
informant 1eeprnses’Ted Yo other questions, éndbthe

resear ~her purcuerd thegse which were interpsting and relevant

Yo the purpose «f the gtudy
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.Research methodoL¢§1 al procedures undertaken in this
study include: (1) permtss1on to cenduct the research:
(Q)Ethe identification ;f the research samgﬂe: (3} the
collection nf data: and (A) the treatment and anglysie of

-~

data.

Permission ﬁg Conduct the Research. The researcher
asked fhe Director-Gereral of the Department of lTeacher
Fducation (who is the researcher’s formér superior) to
request permission to conduct the research from the
President Ofifhe Sukhothai Thammathirat Ocen University in
April, 1983.f Tﬁb’permission was gvnnta& in the same month
and the 0Office of:the Registrar f the university was aslierl
to produce addresses of stuilenls uhvv werr tee e involved i
the recaar rhy, These groups f =' e te " efer to those
reside in RangkoK and Naltorngaw:r oaly AMl-ng with th-
nrlﬂ"‘"esst‘n' th Regigt =@ F.':'iv\fvd thaat thien Y hee Y7 ey of
QU?St.i"" airte cata by mnilinq ~crlel o bt Vovww 1 ta !

S SRTER He fur thet cugcjb'cfnd tha' th= 'eem 1 char ahwar -
~mllent fj!tpeti(.__vv\ﬁai'e data on May 7 R 11703 whic!  wer

final dates f&i the final exam At omeet ~hiclanta IThe
regictr ar wéﬁ‘d asal final exam = 121 ‘svrs to ar"’w} in
ndm‘v\‘e?m‘in;w t}\a Aact ionna i o e "@vigtrar « - o

vAQ ""?/ted "hev 1 iace 0t e e b by e Yo

il “ficatie - 7 ' ' ' et ! Ak



s, and to send in a

4

| esAarch ass1sfant to del1ver and co]lect the quest1onna1re

I___‘.Ldem‘ifi‘cgtion of the Research Sample.. After
receiying‘the list;oﬁ nemes. identif;catioh numbers, and
%dq'esses.cf research carticipants, the identificatioh of
thr sample was conducted

The ;dent1f1catwon of research participants -in Bangkok.
e s'udentw who resided ir Bangknk wer e supposed tn take
final evamg at any of these fonv centers: Pranskorn
leachers' Cnllege for studonfq who envo1f°d in tha School of
Fd??afiﬁ“: Amnuaysin Schorl, Srj'Ayudhaya Schqol. or
Santirat € ha=~1 for atudents who enrolled in the:School ~f
M%Hagjm“”' T ienee The re:earqherw'nndeIv S?ﬁpled
tege "t oh par ticipants barad on jdentifica' ing numbers wﬁich
et o caepgant ial The re:éacch camp's wae eelacted from
~ ey 1R gtndént enpé]"ng in the i «t yaar ppogrﬁm in

tho by oF Fdugation ety B5th e'ndent was sele~ted

)

trr o thee oy 1 ~f ga~one'  ~ar etydents Hhn wére entollnd in
UL R A 3 iumntj o ITn the S("\(‘V‘;‘ of .Mnnagemenf

Seic a  th 1o aarchb e lactad evary 17%d and §53-d N
ey alie Gy 0 gt and the cecrndryear progr ~m

1t earoer b ia The r‘!'\o¥;'° ~f {ety, ARt 17%rd, and S A wae
arr i A oAt hsiding the toeta! mmerher of sfndeﬂte (A2,
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sémplef‘ Bwv embloyiqg this random sampling technique, the
researcher got 320>régéarch resbondenté in Bangkok, 1R0 of
them were educatioh students and annther 160 of them
management stcience students.

The identification éf research participants in
Nakornsawan. The identification bf the research sample in
Nakorngawan was done similarly to the metﬁgd emtloyed in
Banglnk In the education progriam. every fifth student oyt
of a total of 200 ir the first year and evgrynQth out ~f 3
tntal of 7é6 in the second year Wpfe sm]pv?mdlnq camples of
fhicvs'udv respectively. A1l studernts (35) enrolling in t' -
csarnnd véﬁf of management scipnce wert o selprted. Every
fourth stdﬂenfs out of a,fgtal of 140 in the first vear of
ranagemnent arinacs wag gelected Ry employina this meth:

the  ~gea’ rhar lint it it 70 ampleg from the Schno! BN

= sen b ey \ L T e i ot af Mac e !
! : Q )

The identi'i otinn f interview informar'te wag done
i trcant T ""‘.f;a' =h=~r  app ~dohed ;-TIO” stu st by
phona and i mame cgnee it persnt and 2:'&0"" ther T Yheay
wer o happy to pat tirinate in the inter view Phe cagh ki

we g, the regear her was ahle to identify 13 ~todarte

' ”)4‘! were (renou'=) ar intarviasw inf‘~Arypante Tr
4
N REST each f A e P a it fapant g n

EERTE YRS 8
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The Collection of Data.

1. TIhe Collection of Questiomnaire Dafa. After

identifying the sample, the researcher decided to administer
the questionhairé on the final date of the final exam of .-
each samnle (May 7-8, "1983). The final exam supervisor

provided full asé%stance,to the r archer in the

administration of the quééti nnatge. In addition, the
research assisstants asiisted“iﬁ th&é delivery and the
caollection of the quéstionnaire from each .center on the

- final exam date. Tn Bangkok, of the 320 sets of
questionnaire adMiﬁistered.'the researcher got 268-retqrns
which was 83.75% of the tbt%i research sample. Fo]loWing
the same prﬂcedure. the researcher gnt 190 returns from
NaKormneawan ;enfév, which wae AR 71% ~f the ?n}al research
comyple

2. lre Collection of Interview Data. The appointment
fre intervicws wns dore by phone and in person. After some
discireciny eca-h informant wae asked to specify time“ﬁhd
lncatjone mant ~onvenient £ 1 him t~ have the interviéw,
Vost inf imante chose their  wn ~ffices or homes as the
laemation for the interview., An interview took ahoﬁt one to
Fwo hewr e and each informant was interviewed two to three

imee . d v ending upron sufficiency ad clarity of the data

niver! T Tes Toto da Qehadyle in quendiy B) .
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The. iAterview began with a short, general discussion
which could’{ead to familiarity and F;iendliness. Afte;
such gﬁ atmbsphefe was developed, the researcher explained
to {he inforhént the purpose and the scope of the interview,
then asked for permission :to tape record the interview and
to ‘publish hiswﬁgmgﬁin the final report. The first qlestion
was Very,ééﬁz:zjlin nature. The informant was asked to
comment on general e§periences gained from thé STOU program.
Questions such as "what is it like to be an STOU student?”
was given to most informants. Answers of informants in most
cases led to further questions. Wherever ambiguity arose,
an ekp]anation by the researcher was provided. At %he'end
of each interview, an appointment forlthe,he*t interview was
made (See an Example of Transcription of IndiYidua1
Intprview,ih Appendix'C).‘

During the {nterviqw, the researcher jotted down some
of the main points of the interviéw as well as unclear
ansWers. After the interview, the researcher.transcﬁibed
the aud%otape and prepared topics for the subsequent
interview. In each subsequent interview the researcher

summariz~d the disnussion from and the interpretation of the

previov- inter iew and asked the informant to validate the
A count "hen another interview session took place (See an
e of toount of Individual Interview in Appendix D).

*



‘Ihg4Treatmeng and Analysis of Data. o -

1. Questionnaire Data. Numerical data from the -

.cqmpleted qggstionnaires were coded on data progessing cards
for computer analyéis. The distribution of daté”on each
item was determ1ned by frequencies and percentage .
Chi-square was used to determine the significance of the
relationships between and among personal and .social
circumstances:and the peﬁception of distapce learning
programs. ‘

Responses to open-ended questiohs wére séﬁutinized
carefully and were used to illuminate the’percepfion
expressed in numerical‘fbrm from each item.

2. Interview Accounts. .As was mentioned earlier,

interview topicsfprepared were pertinent to these aréés:

(1) students"objectivés”in attending STOU; . (2) students’
perceptions of the value of the distance learning programs -
~and - experiences; (3) relevance of the program to their
present occupation and daily life; and (4) suggesi}ons for
improvéﬁent. In addition,'there were a number of |
sug-questions which‘ﬁeré‘pursued following the guiding
quéstions."The researcher reviewed and Summarized responses
to each question carefuily then gqgregated do items whiCh
were included in the'questionnaire: Responses which could
not be aggregated were éummarizedISeﬁaﬁétely. Thévaéréﬁ
used to uncover areas which were not touched upon by the

S



'questﬁonnatreQ,V’~' e .

UMMARY | .

I'n thﬁs'chapter the nesearcher'has'discussed sources
of data, research 1nstruments, and research methodolog1ca1
procedures In order to be ab]e to answer the research
questton whtch aims at determ1n1ng the students"percepttons
of the dtstance learnlng programs and expertences at STOU

the researcher selected samp tes from two tocattons Bangkok

and Nakornsawan “The- 320 students who restded 1n Bangkok

were se]ecteu Gesen&attves of urban students who .

because of ?:etr locatlon have greater access to serv1ces
prov1ded by the{un1vers1ty wh1]e the: 140 students who res1de
1n NaKornsawan were. selected as representattves ‘'of rural
students Seven and six 1nterv1ew informants were selected
from Bangkok and NaKornsawan respect1ve1y Each‘informant

. represented each category of students f1rst-year educatton ‘
students; second- year educatlon»students; dropouts from the
School of Education; first-year management science studentst
second-year management'science“students; dropouts.fromvthe
'.School of Management'Science;:AIn'order'fo obtatn déép and.
1wide data relevant to the studyt.the questionnaire and the_ -
1n depth 1nterv1ew were admtntstered and conducted Data '

: rece1ved through the questtonna1re were treated as princ1pa1

wh11e 1nterv1ew accounts ‘were con51dered as supp]ementary



data| i 3 ’ '. . l' - : T » . ‘ o, V'.,
After perm15510n was granted the - researcher 1dent1f1ed

research samples and began to conduct n*depth 1nterv1ews

and adm1n1ster quest1onna1res Quest1onna1re data were '

analyzed by computer wh1le 1nterv1ew accounts were
.scrut1n1zed and . summar1zed by the researcher, then
aggregated to topigs wh1ch were already 1ncluded in the B

fquest1onna1re' Deta1ls of the analys1s of data and the

- Lot

'presentat1on of f1nd1ngs follow.



. CHAPTER 1V .
> o RESEARCH FINDINGS  * _ -
© INTRODUCTION ~ * . ... o |

vd As:stated in'Chapter't, the purpose of this study is te
Zegplqre the students exper1ence of d1stance 1earn1ng
Lprd rams, to exam1ne the va1ue of’ d1stan¢e 1earn7ng programsiﬁ
as perce1ved by students. and to suggest some poss1b1e
strateg1es for improvement of distance learning. programs
'In other words th1s.chapter prov1des answers to research \‘
"quest1on5'as stated in Chaptervl-' | .

‘To make the presentat1on of the f1nd1ngs more readable,
thil chapter is- therefore d1V1ded 1nto four sect1ons.\
- Section -I: How students exper1ence d1stance-learn1ng'

'.programs at STOU. I ' - o o 't‘ .
"Sect1on II How students perce1ve some aspects of the .
€d1stance ]earn1ng exper1ence as. contr1but1ng to or
p:h1pder1ng the1r learning. | -
"Sectlon 111: The relat1onsh1p between’students
'perpept1ons (d1scussed partly in Sect1on IT) and
| personaT and soc1a1 c1rcumstances o . QL;“
;Sect1on IV Students Asuggest1ons for the 1mprove;ent
B 'of the presen& program of- the STOU. = - ¢
' In add1tron ftndlngs and 1nterpretat1on regard1ng each '
;ect1on are presented as .follow: “ '

1. F1nd1ngs den1ved,fromeguest1onnaire'data’are7tabulated '

I

PN . o .. \‘ D.
i -
N . . .

. .
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and interpretedJ . .

- 2. Interv1ew data; were scrut1n1zed and supplemented to f
f1nd1ngs der1ved from the quest1onna1re data .

, Further in order to prov1de bases for the d1scuss\on ‘
of the research findings, the fo]lpw1ng\persona] and soc1al
’c1rcumstances .of STAU' s studénts-are‘presented' o ot
1. Thd faculty in which the students enro]led
Years at the un1vers1ty,

The numben &f courses comp'leted;\~

Theglocatibn.of students (urban or rurat);

 Sex; . | o | e

Age; . - ' "
Educat1onal backgrounds; h |

Students occupat1on,

O O N e U s ot N
o~

—
o -

-Students’ ‘income;

_ ) .
The average working hours of employed students,

1 2

—
—

Sources of f1nanc1a1 support

N

. " Reasons for attending‘STOU.

I
!

PERSONAL AND SOCIAL CIRCUMSTANCES DERIVED
FROM THE QUESTIONNAIRE OF STOU 'STUDENTS
.The quest1onna1re data were secured from 388 students

. whose persona] data are presented in Table 3.



Table 3: Personal Data of Questionnaire Respondenté:

76

(Cont.

Items Frequency . %
4 -
.Sex:f -‘k" ‘
male | 239~ 61.6
. female ' 149 38.4'
, Agé of éample ‘ |
 urider 23 13 3.4
23- 32 254  65.5
33- 42 , 98 25.3
4 ovgr‘43 23 5.9
Present Address | |
" Bangkok 267  68.8
NakornSawén 121 31.2
Faéulty.Axtended . o
| ‘édqcéfioﬁ 196 50.5
. Mangement Science 192 49.5
Years of Attendance
First year . 200 - 81.5
Sécond year 188  48.5



Table 3 (Cont.) -

Items SN C | FredUegcy..f
The Number of Courses cohpleted
4 None | , : I 19 4.9
1-3 CdUPSes « | v“" 187 ,50.8
4-6 Courses . : | 48 12.4 -
7-9 Courses B . 120 30.9
10-12 Courses o : 4 1.0
Educational Backgrounds' ‘
Diploma in Vocation - 14&} 36.3°
Dip]omé jﬁ Vocation EqUivaTent' 18 4.6.
Diploma “in Education L 134 345
Dfp]oéé.invEducation Equivaient - 20"” 5.2_
Other | 75 19.3
v Princip]e‘Occupation B |
Self-employed = ' 7 - 3 2.3
GoveTnﬁenI.Employee . - ) ” 277 © 71.4
Private Organization Employee v “T' o 81,‘ 21.6,
Uhgmplbyed o - ‘: . - 4 1.0
‘Others (Buddhist monﬁfand UN ‘employee) ”f4" 3.6

-

\"(Coht.



,Tablg‘s (Cont.)

‘\\ .

78

Jtems

S 9

EN

Frequency Ty

Sources of Financial Suppor t *
Self-support .
Sp9use
Parents
Relatives
N Otheré.'
‘Monthly Income
: Léss‘Thén CDON$ 50 =~
‘Between CDN§ 50- 100
Between CDN$ 101- 150
Betwgen CDN$ 151- 200
More Than CDN$ 200/

[

The Average Number of Working Hours Per Week

40 qunslor Less
 41- 50 Hours
51- 60 Hours

o L S ‘ ‘
fMoFe Than 60 Hours a

N

?

364 93.8
35 9.0
38 9.8
4 1.0
3
2 0.5
s
2 0.
13 3.
. 103 28.
120 31
139 536.
178 46.5_
142 37.1
47  12.3
16 4.2

ﬁConf.)

W w0



Table 3~ (Cont.)

FY

Items ’ _ | Frequency %

Reasons Forfﬁttending the STOU%T

T? Improve Job Opportunity g 192  49.5
X, To Improve Social Status T 171 a4y
Personal Enrichment : s 302 -77;8

N ~ For Degree - - 147 37.9.
| Other 9 2.3 o

{

* Students éﬁy choose more than one item.

of the total respondents. 50 5% enrolled in the Faculty

of, Education wh1le 49.5% were enrolled 1n the Faculty of ,
{

he table® shows-that 51.5% of the

I'd
egt students and 48 5% are secdnd

Management Sc1ence

respondents'dre fir

-

. R} Rk
‘year students while 50.8% completed 1 3 academic courses and

only 30'9% completed 7-9 ‘academic courses.

r d

Regard1ng locations and sex of the respondents. the 5
table shows 4hat 68. 8% of the quest1onna1re respondents
resided in BangKoK (urban area) ‘and that 31. 2% resided in
Nakornsawan (rural area). The majority of” the respondents,

:fm 61. 6% were male and only 38 4% were female

Bl "" : . = ’ & M .“
S : ‘ %’ , ' ‘k/




+In the area of age and educational bachround,vfhé
reasearcher found that the majority of students were older
lﬁnthah those of the conventional university students. Only
3.4% of_fhe studeﬁts were under 23 while 65.5% were between
23-32. Most students held si%i]ar educatizmal backgrounds ..
" The table shows that 36.3% held undergraduate diploma in
~ vocational education while 3445% held undergraauate diploma
in teaher education. The remaining, 29. 1%, held Master’«
degree, Bachelor’'s degr‘ee‘, or undm‘gr‘adu'a'tqdiploma
rxiequivaleht.* 7y _ |
In term of ‘occupation and }ﬂébme,,the majority of
stqdents were&embloyed people. Only 1% of the respondents
,were unemployed. O0f the employed respomdents, 71.4% were
government emgloyees while 21.6% and 2 3% were private
organization gpp]pyeif and self-employ ~d recpective1yf The
remaining 3.6% were categorized in the ‘nther" category.
Most'gmijyéd students, 67.8%. ~agned more thari CDN$ 166 per
mbnth, which is higher than th-~ beginning. salary of the
Bachelor’ s deqgree ho]der.h The starting salary of tﬁé

Bachelor’'s degree holder is approximately CDN$ 2150 per month
7 .
(The Civil Servant Salary Schedule,1983).  Only 3.9% earned

CON$ 100 per month or less. . o . ’ 35

Regarding the number of regg}ar workiﬁg hours in
addition to study hours, 46.5% worked 40 hours per week or
léss‘whilgﬁjke_remaining 37.1%, 12.3%, and 4.2% worked .-

™
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41-50, 51-60, and. more than 60 hours per weeK respect1ve1y

With respect to sources of f1nanc1al support thef-
ma jority of sfudents 93. 8% supported themse]ves The
rema1n1ng 5.7% were suppor ted by parents spouse or
re1at1ves Only 0. SA were supported by the1r employer

Students cited more than one reason for attend1ng the
STOU. "Personal enrichment" ‘was the most popular s1nce it
was n1ted by 77.8% of the- total respondents. “To improve
job opportun1t1es (49.5%).," "To improve social
status(44.1%)," and "Yo receive an STOU_degree (37.9%)" were
also cited as reasons. Only 2.3% cited "For the good
reputation of the family" and “For~the*ihproyement of
present work" as reasons for attending'the'STqU.'

PERSONAL AND §c/)cm|. CIRCUMSTANCES DERIVED
FROM INTERVIEW DATA OF STOU STUDENTS

Intenvvew 1nformantg‘of this-study hqd s1mnlar
nhararterlst1cs to those of the. quest1onnare respondents .
A1l research 1nformants were egployeq" Of the total '\f
informants (13), &ix were teachers, four were pub11c
enterpflse emp loyees’, two were pr1vate organlzatISh
employees, and one was se]f-employed"

Regarding work1ng hours, most informants worked about.

f40 hours per Week Some were éngaged occas1onal]y in extra

~work about 10-20 hours in addition to the regular hours

-
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Those who worked with the.public enterpr1se exp1a1ned that
they could find some sdkgg trme dur1ng working hours to do
some study. But teachers, pr1vate organization - employees
and the self-employed could hard]y find spare time dur1ng
office hours to do their own study.

With regard to student’s income, the informants earned
4 higher salary than that of the starting saie#y of the
bachelor’s degree holder with -the exception,ofoone
individual who began her present job earning less than the
standard starting salary. Mahy sought extra jobs so they
cortld earn more. '?fudents of the Faculty of Management
Science aarn mnre than students oflthe Faculty of Education,
since mrat of them worR with the public enterprise or
comrercial hanks One ioformanf of the Farglty of
Tocvremert Tejen e e g bus inesgaman .

Tev ¢l pren of financial surper t 'LQ majo ity of

it map! were ~elf aupporting. They have fow financial
;vvnh‘nwjf Theea whe bave Cinancial probleme 'Panpiestad
e o b Loeap their parantg -1 theipe spouece

Wit repec bt ta aducat iona ) ha- biground, ‘nn.sf informant -
heled eimi lay Mational bhackogr oondg Flaven held the
tmdb rg a ricte dip e a io vecational ap ‘eache 5d‘¢ation.
e he bl n Moo ' » b qres i o vcat ian o whid oo A ining

-~ , R - '(\(-‘ e . . PR ’.‘«»’
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With regard to economic and social statqs,’host

o/

4

informants were‘classified as lower-middTe class persons.
They were-happy with their present job but were not
satisfied with their status as comkared with some other |
colleagues in their organization. Soma ot that. they Weve
less highly regérded by their>¢olleagues, especia]l& when
compared ‘with the one who held a college 5; university‘

dagree. Suteep’'s feeling illustrates the situation.

In my school, the number of teachers with degrees
increases every year. 1 feel that 1 am inferior as
compared with others since I held an yndergraduate
.diploma in teacher education.only. In the staff
meeting, 1 raised suggestions .,but they are nnt
regarded. The suggestion made by the jinior teacher
who held the degree was more recognized. This forces
me to struggle for the degreer

nine of the thirteer

[ .

Regarding hame environmente,
infdrmants were marriad ard ce.an of these informantsg had
children whige age= rangs from fay manthe to sivy yeare

lwo of them had ~hildran whe e between aig' t te forn tear

years of age The grongg o -
5"'.’-1(‘1'*"\1'(* hnh"qr '»und;: 5v>" [AYaRAN
wer e wor e jng tE supper t fhe f
intormand - whoaea %[vwqué fre Vel

Pyt h

~eygr ey twe 11 ingn
Toagges oz s by i qgv’:yvun'ﬂ'
P ' U Y te . 1

meem b informonte Ya ! gimi Tar
tha o vinee nid the infarman't
M Ty Thert a wiar e anly foge

I\iO'\GI stﬂde"‘i(- "nhKO' PTIRTL)
“rme infrrmenta baad their -0 o

Vosyhgidized "cuseing ., =ome
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or sis%erk'to accompany them. “FamiTy'memgereféT informaﬁts
strongly encouraged the informant to complete’their degrees.
Some family members assisted the informant in do1ng house
hold chores to enable the 1nfor;ant tc devote more t1me to
her studies. In addi tion towth1e assistance, good ’
understanding proviQed by the spQuse and chi]dren was
another factor tha't mot1vated the informant to struggle to -
complete the program In the’ 1ntenv1ew, d1rawan sa1dgthat
her ‘six-year-old son would play quietly when he knew' that
his mother was studying. Similarly, Suteep’s son would turn
on the:televieien and remind Ris mother to watch the |
television program when fhe'STbU grogramfwas aired.  In
occas1ohs,‘$uteep s husband and ch11dren we}ched the STOU
program and discussed it with her when the program was over.
Whenever Suteep passed the exam fhe fam}ly members
congratuylated her anduovganrzed a relebrat{on for\her. The
congratulations and the celebrat ion given bv the fami!y
memhar f war a pr.faqtgre that motivated the'iﬁrprhanf/fo
strive for sucrnrcsg Tn addition te métivatign received freom
family membera, gsome receiveg motjvation from parente,
rnlleagues. friends, and their superiors. Gond
understanding and enhOUVﬂqembnt pvovwded by parents,
alleagues ‘vlends and siperiors wera gond metivators gf

afAaprmonite o Yoy ning



Regarding reasons for attend1ng the STOU, most
informants cited these similar reasons: (1) unhappy w1th the
present position, (2) poor acceptance by colleagues, and (3)
l1tt1e opporturity for JOb mob111ty ‘Most informants
be11eved that the degree awarded by the STOY should increase
their soéjal mobilitya The knowledge gained would help the
informant perform their office dut1es more effect1ve1y
Importantly, the 1nformanf§ be11eved ‘that the degree would
A’help them gainvmore acceptance=from their colleagues and
relatives. In the 1nterv1ew Winai exp]a1ned

CIfd have a degree as other relatives do, the whole

' fam11y will gain more aceeptance. In addition, .I will
have ds great opportun1ty concerning job mobility as

. some other colleagues who have a degree will. Further,
the STOU degree shdl]l be considered as a good start1ng
for other higher degﬁees

Similar to Winai's exp]anatlon Aew cited reasonsffor
attending the STOU as: |

If there is- opportun1ty of success, I would like to

pursue in it (this study). My parents want to see me

having a degree. My cousin (my uncle’'s daughter) who
lives.next door to my parents holds a degree My une's
many times mepfioned the a~ademic ~ompetence nf his
daughter to My parents.

Winai s« ahd ew o evplanation should raflact Aty b
tenaon for attending the STOH Af some students

In addition te the 1eacons me' tioned, some informante
cited the ?ollowino ac reasgne lor gttending the STQOU: to

agnirv more kKrenviledo: s gse - e 'aicir = tipe: to im T ove

Cpy e Yo b T T T . ooy TS T S A



v students

program and the programcwas convénient for empgoyed s o
X / e S

o
T

'i In*the fnterview' 1t .was also found that some students

./

d1d not have the1r own-reasons for attendtng the STBU Some

.- only wanted to exper1ence this type of learn1ng‘andpspme :;

T

were persuaded to attend by the spouse , These aamless

B ’\

‘'students could encounter the preblem of. Fat1gue or

exhaustion. : o S S S

Accord1ng to data rece1ved from the quest1o%PaLre ;nd
*1nterv1ew ~-STOU students were older than stude&;s of the
ronvent1onal un1vers1ty  Most are employed ‘and’ earn more
than the starttng salary of the bachelor s degrée holder f§¢
Many are marr1ed and have many fam1ly comm1tments 1n
add1t1on to office: respons1b1l1t1es Most'ﬁtudentS‘were~L;u
between 23-.32 years- of age and were. anx1ous to. 1mprove thelr'
social- status and Job oppoﬁtunlt1es When asked wha} ,
.encouraged them to cont1nue the1r educat1on in the_@TBU R
“pvogram many expla1ned that good understand1ngvand J- e

encouragement of spouse colleagues fr1ends; parents._~

dependénts, and superxors were among the Key mot1vators

The personal data pnesented should.be suff1crent~f@r? “,1
the discussion of f1nd1ngs regardtng students experlence”oflw
d1stance learn1ng program at qTOU students perceptlons of
the d1<fanre learn1ng programs, the relationsh1p between

“tuydentg” pevsonal and socwal c1rcums ances and students



perceptpons,'andﬂsuggest1ons for the 1mprovement of the
present programs kn the upcomlng sect1ons '
: " : :
§ES_LQ. l& _QH‘S_!EENI§ EL_EBLENQE Q_§_A_9E
Lﬁums_amum = |
The students exper1ence of the d1stance learn1ngu

programs presented 1n this sect1on 1nc]udes the Fo]low1ng

f- Théiaverage number of study hours per week

2i' The del1very t1me of. 1nstruct1ona1 material;- _ _
f 3. The aooess1bll1ty to’ STOU service equ1pment*:*“ -
-4 The deéree of: access1b111ty ﬁ/jfnstruct1onal medwa, j;:Q

? 531 The @rder of. the use of the - 1nstructional med1a

7]
Fo 94

'tindinds der1ved from'the questtbhna1re are presented f1rst
.bthese are then 3upp1emented by‘f1nd1ngs der1ved from the

‘1nterv1ews P . .g‘ -:",» T T =

B R 'FINbINGs DERrvéD FROM

o - THE OUESTIONNAIRE o

o The Avenagg ugmggr of §1__y Tab}e 4 1ndlcates -
“that 50 8% of1dhe tptal respondents spent 5. hours per week/
or 1ess on each ‘Course. The rema1n1ng, 36 % 9 54 1 5%
_and 2. % spent 6-10 11-15 16-20 “and more than 20 hours

' per week respecvaely on’each course.



Table 4 The Average Number-of Study Hours Pér Wé%K fe

Each Course of STOU Students.jj:
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| ‘Ihe Deliverv Iime of M§L§£1§l§ Table 5
L , T A - . , }
shows that most students héd problems due to the delay ins e
| the delwvery of 1nstruct1ona1 mater1als The maJortty of

h, Eol

7hrrespondents. 70 5%% did not rece1ve 1ﬁstnuct1ona1 mater1a1é
: oh the schedu}ed t1me whlle 29 5% rece1ved 1nstruct1onal

: matea1als on t1me

s .
L

EE T “ . :
Table 5: The Delivery Timé of Instructional Materials. E
- . : . - ",.? ' :
Items . v "~ Frequency %

w
L

On time - . 114 295
Late " 272 705

Total S | 386 1000

- . R L
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the mult1 medIa approach A number of medla e g., TV sets,r

'Rad1o sets. and tape - recorders are 1ntroduced 1n thls

approach Table 6 below reveals that the maJor1ty of _
students- 64. 7% 64.2%, and 62.1% reported that they could '

eas1ly gain access te tap@srecorders. TV sets, and rad1o
#

sets respect1ve]y .
.8
S

Table 6: Accessibility to Instructional EQu{pmenf.*

. Items B o FreQUency %' :
TV Set © . 209 ea2
Radio Set - . 241 62.1
Tape Recorder | 251-.5:-64.7

o~ e

A}
* Respondants could ~heoosge more“thaﬁ one itam.

&
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The Dgr‘  of Agcgssngﬂmy of Instructwna'l M

Table 7 1nd1cates that' the maJor1ty of respondents had
dlff1cult1es in using 1nstruct1onal med1a and serv1ces

. pPOV1ded by the un1vers1ty 0f the: total sample, 76.0%
responded«that they had no access to the1r local study
center. The table -also shows. that 49 . 5% 39. 9% “and 35. 1%
Ahad SOme d1ff1cu1t1es in gaining access to TV pvograms

rad1o programs. and tutor1al sessions. “. , .



. Table 7;. The Degbée of Aéées;sjbi‘i‘ity to ‘.Instructi'onai:_‘. S

,a .. ‘. Media.' . L. A .
~lInstructional | © .. Level.of Accessibility |
: Media S _ v : Y S Lo

e

I R :Rathef‘"' o ‘.
Very Easy] Easy Difficult| ‘Impossible| -

g

k4

|7V ProgMms M| 38 | as0c | 1ep 30
| (% 9.3 | 335 | ae.si} . 7.7
[Ragio Programstn)| a8 | Tia | s 2
w120 29.4 | 39.9 "18.3
Tutorial o ~ (N)| .52 | -83 136 4| 107
~Sessions  {%)| ~13.4 24.0 | 35,1 |- 27:8

Local-Study - (N)| ~ 10 }- 38 -~ 48 Co292
Center (%) 2.6 9.8 ' -12.4 . 75.3

|counsetting (M| -6 | 34| 53 | 05
 sevices  (%1] 1.5 | 88 | 137 | 760
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The Qrde of the _§g oF nstruc;1ong! Mgg;g Student

tended to use the media. that were. eas11y accessible. Table‘

Al

-8 and figure 2 show thét the maJor1ty of ;he respondents,
78. 9% ranKed textbooks as the npst used wh11e only 0.8%
ranked rad1o programs as the most used media. . .

As for - 2nd 3rd 4th 5th, and“Bth, no other sing]e
.media emerged as_qleah]y as textonKs. However in order of
preferenbe.by the lardest.phopobtion of respondehts the ~
. rehainjng'media were réhked as foflow: study'ggides-were
ranked second, audiotapes were:ranked fhird}’telévision was
-hahKéé fourth;'radie programs Wefe ranked fifth: and

N d
“tutorial sessions were ranked sixjh.
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Table 8: Ranking Order of The Use of In

&

>

struction

g,

aIMMédfé- ‘-;‘

r~ — —

Insfructionql~ ‘ o Order of .Use ; : PR

Media | 2 3 4l 3“'~’.;6;
|Study Guide (N) | 57 | 101f 54 43 49 65 |
(%) |15.4 | 27.4| 14.8| 11.7) 13.3] 17.6 °

Tutorial  (N) | 9 | 37 s8] 57| 82| 139
Sessions (%) | 2.5 | 10.2| 10.5] 15.7| 22.7| ‘2.4 |
v Programs (N) | e | 61| vaf es| - 75| 35

(%) |'2.4 | 16.5] 25.5| 25.7| 20.3] 9.5

Tartheole  (N) | 308 60 1" 5 a2

(%) |78.9 | i5.5] 2.8] 1.3 1.0 0.5

Radio (N) 2 33 69 89| 84| 78

[ rrcareme (%) | 0.6 | 9.3 19.4| 25.1 23.7] 22.0

Midiotape (N} 4| 98| 115 . 81 57 21

C.om v es 7] 307 21,7 5.2 5.8
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FINDINGS DERIVED
FROM THE INTERVIEWS -
F1nd1ngs der1ved from 1nterv1ew accounts concern1ng the .
students’ experience on d1stance learning programs are
presented under these head1ngs (1) ‘students’ 1earn1ng

strategies and (2) students’ modes of learning.

Students’ Learning Strategies. Certajn ma jor points

emerged from the interviews in relation to the informants’

learn1nq strategwes A pumber of students utilized thelr
Pegular off1ce hourelfn do their sfudy1ng’yhlle others
ctudied hefore and/or after work. - This type of studying
usually took up an hour and a half to three houre a day,
although a. few 1nd1cated they did spend up . to five hours of,
etudy C] day I]]ustrat1ve of these are the fo}]ow1ng A
ctuden'c' Winai vpent about three to f1ve hours a day wh1le
Suteer e nfa1ned that she devoted a]l her epare t1me te
studyving. USIHQ a dlfferentvqfrategy Aew, who ha: ‘a

ceven month ol dawghtcn and hae tn be 'OcpﬂnS1h‘= fﬁP
holise keepini, ex; 'ained that she preferred to do hev stU”Y
in the nwn;h ;i te the avaminat ion date otherwise she
Wﬁ”]d;foynct what <he leapnped =t Yne begfnwino 6' the
qe?gib6_ In thig hactic month  her mother weonild taKe care
~f o the child an that Aew coy ! davmfe.her t1me To the study.
Some of tnem, Mant and. Wirct rr for g }o use two weekr

LAY to the p alcioatjor LR T I A N Ferp e



) éxaﬁf
Concéﬁnihg-sfﬁdy hab%tsf'the ihterviéw apéouh{su
suggesteéd that there were éome'sﬁudents who wofked
dﬁlﬁgeht]y on their iegsmns as early in-the course as
. possible unt11 ‘the. final examination date. However a number
jstated That they did pvorvaqt'nate daing thelr Jecsnng and
-had fo cram for a wenk ar twe prict to the final’
examinations. fhévp ars also var inys wavs iﬁ which  tudente
Qrganiied5fheiv course study échodulee Fru axample th ce
‘who enrollad in 3 c~atirges assigned cerfain davs sich as
‘Mohday and Tuecday to study a gbpéifié éourse snd de.oted
’W;ahesday through Saturday to studying the twe other
courses Flavibility in this-typé-of study = heduls
gCPHvrpN Auite oftan frbm Eibden} tn student
Tt ~an alse he noted that fhe.ihfdrManfn i eferred

var ious locations to do their sfﬁdying{ either at the

nffi~e. at home. out in the fipldr o at 'he k= 1 T the
n  af Chalerm-hai for ingtanca. Yo sayrc tha!
The office is more comenient., I have a nrivate and

air conditimned office which facilitates learning.
Normally, I divided my texts into two sets. The more
difficult teo understand one will “e Kept in the nffice
and the easier one wifl be kopt a' home whicl is a ver.
noisy place. ' some'’'mes ha e to bahysit my children
Whenever t' -y rv, I re~d to =t p my reading aiv! b~
with t' o Ty olaewe T Ny o e EACEEPR IS ﬁ?\:l\ at bty
Aty :

¢heea o iie cpoedeing gt
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On holfdays most fam11y mémbers stay home... My
children enJoy playing with me and I capnot do my study
<+ even in the, quiet corner.of the house. I therefore
" prefer. to use my prlvate wash room which is.'also-
des1gned specifically by myself for this purpose When
I"am .in the washroom,. nébody bothers me .

‘With some other’iﬁformanté~ their-study location'was'
not of- nr1m9 consideration hut vather the Key eIement to
quooese was concentrat1on Typtcal of th1s s1tuat1on is

H'ﬁep s. response dur1ng the interview.
The huge text makes me bored. I spent. a]] of my effort
to finish it. Even when I visited my parents, 1
brought this text with me. I.read it until I feel
sleepy. But whenever ] wake up, I read it again. I
live with my text al] day long, Whenever I feel .bored,
“ 1 e¢hat with my husband and chnfqgen for a while then I
begin to read again.... No one hall succeed if he has
ne real intentioh. T , A ' .
With respect to their planc for graduation the
Informante who were in 'he two- year program were allowed a
two  tn six year period te fUlfFill all requ1rements for the
degree Hnwevor a majority of the 1nformante eﬁpressed the‘
deruve to ﬂomplete the n'”qram w1th1n two” yEars In order'
to accomplish their gral most 1nformants were negisfeﬁed in
H'\rec:_ rourses In epite of this full load the informants .
helicved that they still had’adeopate chance of passing thea
coursees swing to the following: (a) first. the informante
believed that pascing the final.exams was partly due to
lnek: (b) second, i cases where a student failed on S

vamination, a supplementary oxam was provided. The

i b g wihes rmqigf@u ENE B ARV LRI I'h'an three hn‘ﬁ arg were
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[y

thqse.who were net quite sure about their own venture in fhe
program. The current registnetion was considered’only as a-
trial. If they were happy with the ‘program, they wou 1d
reg1ster for more courses: 4n subsequent sess1ons

Students’ Mode of . -Learning. Informants used textbooks
as a main medium for study1ng at STOU. Most informants_
agreed that tHe precise understand1ngjof disciplines which
appeared inlthe tex thook wes the key factor‘{hat determined
success of-studenfs_in the distance ledarning system. ‘In
addition to texfbboks. most informants used aUdieéassettes,
TV programs, radio programs, and tutoria] sessions as
'subblementary media. However., the frequency of usage of
these supplementary media var1ed from person to person. To
111ustrate means of learning of STOU students, different
modes nf-1earnrng,are ptesented. |

t. learning through printed materials. ‘The printed
materials used“by STOU students include textbooks and
exefnises. The researcher found that mact inférmANfs nsed

tevthanics along with ever-igses. Many informants heqgan thei)

-

]r‘e,c:mtm I?\« re'ading ledenn plars, wr iting » preteat, studyinag
a it in fhe'fe"t Aring eVe;'ises, writing a post teat,
and mnking a short note ~f fne unit. Some finished all .
mite f the cnur ne hefor mbﬂinq ta anothe: course.  Some
Finichet 3 cingle unit of f‘ho o ma then ghifted to 3"\0Yh"-‘l

. , .
B I R A S A Rl e ) Aiffer ' vy o EERTIIV. TR S TR PIE R BN i | e
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’fottow‘directtone‘tnCToded.tn the:handhook ’AFor 1nstance,:|*?"
Wilai exp1a1ned that she had never done a pretest stnce she .
be11eved that such an exerc1se was a waste of t1me Sheﬁ;
further,addedvthat the‘subJect was new to her therefore it
was.uselees to do Qhat she did not Know about . W11a1 began -
her;Jesson by sKimming the whole text then rev1ew1ng leSson._f
by;}eeSOn'while maKing notes After th;s review, Wilai
'normally;completedfthe exercise and wrote the post-test.
Slightly different mode was used byfan informant named
"{diraWan. She began her lesson by neading.the Whote text
carefully./ After f1n1sh1ng read1ng, Jirawan: norma11y did |
the exercise, wrote the post-test, and at the same time used.
Keys to the exercise and'post-test attached to verify her :
performance. The writing of exercise and post;test'and?the
study of keys to exercise and bost-test‘he]oed dirawan-Jearn-
the cubje(‘f matter better, L ‘ " | ..
Another stydent, Mant, approathed.exam preparation;more:

eystematwca1ly Rather than study1ng a]] topics
extenelvely Mant paid close attent1on to only those top1cs
that he fe]t would be covered on the final exam. This
tactic ‘helped h1m finish thevtext faster . ' '

{"h?.: Learning through audiocassettes .= The”audiOCaesette
smmar izes ‘the coursé content disouseed in the text. The '
informant used audloraesettes rlght after f1n1sh1ng each

vait o Some informantg read their own notes der1ved fvom the
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textbook wh11e 11sten1ng to the aud1ocasset;e so that they
could compare the1r own . notes w1th that of- th .' '
| audlocassette The aud1ocassette he]ped Jnformants make a.

: counter check of what they had Iearned 1f fge\1nformant

not1ced some contrad1ct1ons he would ver1fy the d1screpancy
before proceed1ng to the next unit. " In some-cases a few
students record the1r own br1ef notes .on the aud1ocassette
and used these new- cassettes along with’ the STOU cas§gtte
dur1ng the f1nal exam perlod Further to these some -
1nformants 1nd1cated that other members of thetr.famtly §t§o~
availed theselves of the_learnthg'ooportunity orovided by
these audiocasettes.j Thus it has not been uncommon'for‘a
sp0use'and chi]dren'to listen tO'the-taoe alohg with the
student;: ’ W' | | i

| 3. Learning through broadcasting Most 1nF?rmants
rarely used TV and’ rad1o programs as a means of (earn1ng.
There wére a few who used broadcasting in the first term but
not in_ the secondvterm'i'The{reasons cited by most
informants were: '(1) the broadcast1ng time was 1nconvenvent
_For them’ (2) the- qual1ty of broadcasting was poor, |
espec1a11y the qua11ty of sound and p1cture and (3) the
lnformants did not perceive the necess1tv of ‘using them:

Some informants - c1a1med that some of the radio programs were
‘not related to the.finat exam questionsythus did not help

them bass the exam. Nf the thirteen infarmants, only one



watched-the STou orogram regularly. One 1nformant who did”

- not~oWn a TV, set’ was largely 11m1ted to rare occasions when -
she coqu watch the TV program 1n the dorm1tory lounge ‘Forn
those who watched the program, many neglected to fol]ow the
TV gu:de which suggested that students f1nish a un1t before

'watchtng the program on such a un1t The 1nformant W]na1

. exper1enced some problems in us1ng the TV program and he f"

| expla1ned that "the un1vers1ty tells us to read the textbook ‘

- before watch1ng the program but in ‘fact it is 1mposs1ble
since somet1mes the textbooK does not come at- the time when
the program is belng a1red" Winai further added that the
only thing he could do was to take ébwn notes whilé watch1ng
the TV progrd% and. 1ater compare 1t to the textbook The“

'delay in the maiiing of the textbooks caused a great deal of
1nconven1ence to most 1nformants ,N ’ -

4 Learn1ng through tutorial sessions' Most of the
1nformants attended the tuto:ral sesswon once and de not

come to the subsequent sessions. They c1ted d1fferent

v [}

. .reasons for this namely‘ {a) first the inconvenience of
hav1ng to travel from residence to the tutorial center (b)
at these tutor1al sess1ons,‘some of the informarts d1d not

Kmow each,other thus the maJor1ty of~them‘felt-rather

‘lonely; (cl a number of.. 1nformants could not f1nd suff1c1ent

RN ., last DY

3
Yo
o

e

t1me to prepare thggrvlessons br1orﬂt01¥he“tu@on%aﬂ

’ %%sswdhsm*(Cénseqﬁ!ntly*these‘students felt jintimidated ,
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Amatheh thaﬁ hé]bedibylihe tutqrial'sessiensl

~ The thierView‘accdunt'a1so aeyea{ea that students who
i:had'Jeakhinglproblems encountered some difficu]ties;ﬁh ~ fﬁ
i seeking counsel. -Although Ihefuhiveﬁsity'pioviaes
ceQnSellihg'serviees, the Studentsndid not know ‘how and
where to Eeceive'it" bf the thfrteen informants. only ®ne
attempted to seeK counsel from the un1ver31ty and he was
unsuccessful, W1na1 exp1a1ned that

h

o1 phoned the un1vers1ty many times but ever /f1me 1
phoned the line was busy therefore I no longer seek
¢ounsel or advice from the university in spite of
having several ‘questions to be asked aa
In summary, the f1nd1ngs derived from the interview

wehe\sﬁmi1ar to that of the questiennaire-data ~ More.
spec1f1ca11y both the 1nterv1ew accounts ‘and the data from
the quest1onna1re 1nd1cate two s1gn1f1cant pownts One)'the
ma jor ity of the informants expected the various media (i.e,
audiocassettes, the TV program, the radio program, ‘the
tutorial seSSion) to be pavtwculavly relevant. fo the f1na]
examé and fyr thermore that the passing of fhe f1na1 axam was

more wracinl sl evpedient :f"ar""\" in theiyp etudien

3
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F1nd1ngs derived from the research cover the fo]low1ng
_head1ngs T ; : U.’. . '
a. The value and the effect1veness of 1nstruct1ona1'
med1a and serv1ces.

b. D1ff1cu]t1;”f1n study1ng at STOU; and

c. The most- d1ff1cu1ty in study1ng at STOU
| .FINDINGé-DERIVED FROM
" THE QUESTIONNAIRE - -
_h___aiggand_ﬁe__&_y_ggff tiven g_tlnﬁ_tcu_c_t_t.o_r@_m_é
and - §ery]ces fable 9 shows'that the maJorlty of respondents'\
‘asserted that textbooks. study guides, exam1nat1ons,“
‘aud1ocassettes,vcommun1cat1on by ma11 TV programs radioc
nrograms, and tutor1a1 serv1ces were. useful to. their \
learning. Of the total respondents, 96. 6% 1nd1cate that
textbooks were useful (69 3% qnd1cated that the textbooks '
were very useful’ wh1le 27. 3% 1nd1cated that the tpxtbooks
were useful) +. The magor1ty of studehts were not Perta1n if
course counse111ng, summer sch001 and program counsel]1ng
, did any th1ng good for ‘them (82 2% 79 QA ’and 78 6% were
.uncerta1n about course COUHSQ]]lng summer sch001 and

program counsel]1ng.respectively)1 Last}y, a- smalli
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percentage of the“respohaents‘percéiVed that the '
1nstructtona1 med1a and serv1ces provided by the un1vers1ty

SeEt o
were useless or 1mpeded their learn1ng '"'

Table 9: The Value and the Effect1veness of Instruct1onal

' Medla and Serv1ces

Media and Impéde;nuseiess - Useful Very ' | No ldea
Services | A 1 o | Useful |
. . [N i _ -
Textbooks (M)} 92 | o | 108 | 289} 1
(x)f a.r | o |27.3 | 693 0.3
Study Guide (NJ| 5 2 229 | | 4
(%) +.3 | .5 . |59.0 8.6 | 106
Radic Programs(N] 16 | 14 | 185 | a0 130
()| 2.6 3.6 a7.7 12.6 33.5.
TV Programs (N)] '8 ] 9 - 2£§~ 85 64
(%)| 2.1 2.3 57.2 21.9 | .16:5
Audiocassatte(N)| 0 18 214 | 118 | a8
(%) 0, 4.6 55 2 | 30 1 9.8
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Media and
Services - -

[ 1mpede

;Usefés§

‘5U§¢$u1v

| Useful

Véry

'vﬁo Idea

Assignment
(%)
Exawinétion

(%)

Tutorial ©  (N)

Services

Communication(N)

. by Mail (%)

Summer School (N)
' P'r‘ogr‘a_m (N)

_'éodfse;‘ . kN)

(N

'(N}~ 

(%) |

(%) 1]

Counselling (%) |

beUnseiling(%)

22
5.7

22
:5.}27‘

AR &

2.8

| 38.3

P
-24.7.

141
146
37.6 °

182
46.9 |

50
12.9

57 |
14.7

43

8.0

"35.1
. 5.7

3.9

.18

1;,1.1_.:

]

" 31 241

g1
196
50,5 |

22
5.7

87
22.4

139
35.8 |

44
1.3

-136 |

22 310

9.9

305 |

.15 :
786

319

46| 822
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1Qiff§gg11{g§ 1ni§lgg¥jng §1.§IQyu Tabﬁe 10'indicates,\
that fack of timé 1ack of personaT contact w1th tutors. and.
Work pressure were’ factors that cause 1earn1ng d1f%1cu1t1es
of most students (54 4% 52. 1% and 51. 0%-responded5that~ .
Tack of t1meJ lack of persona] contact with tutors, and wor !
"pressure.,espect1ve1y, h1ndered the1r Iearn1ng) Some
re;pondents. 30.5%, perce1ved the lackapf "self discipline’
~as hindranCe'af theia success. The'miﬁonfty of respnnden}e
perce?ved céﬁrse difficulty frnancwal problams . and lack of
rontact with ﬁfher s}udpnts as b!ndrances ~f fhovr'learhi“ﬂ
(17. 8% 18.8% and 10 1% qupect1v01y) On]y 6.7% of th-
reSpondente C'de veadlﬂq problems and the delay in Thp
v

'de]1very of 1nsfruotvnnal‘med1q ag thair Jeatning

1mped1ments.
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Table 10: Difficulties-in Studying at STOU* ~ = :° =
l v ~ r\”/\‘x . "

Ttems : , . : ‘ l Eréqdency %u
Lack of time B 211 sa.a
[ acK of personal conkgct w1th tutoe - - 1202 52,1
Work preqsures and responsihilities . 198" 51.1
lLack of self:d1sc1p11ne ) 118 36:5~
Qomeerihtgnterrhption and aemahds 90 "23.2
Lack of contact with other stu’deﬁts -. 74 . 19.1
Fwnané}al problems_ﬁ 73 ::.18{8
Counse 5 too N\Fflrult to understand 69 u1§.8§
Othnv** : - 7,.““:" ;5" S "'24 6.2

~~~~~~

: qupondents coqu choosp mor e than hne 1tem

0 har incl;deq:ﬁglay of de11Vgry'~f 1nstruct1onal

materi-'s’ Al ceerenicAtion. act o aading hahite
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. gréatest Difficulties in Studying.at STOU. -

Questi‘éfrﬁinaft‘é, F-e»sp,ondevnt'é were asked to select the }ﬁ:c;st

" ditficuTt factor for them fo deal with in the study at STOI
| Thé‘besult, shh@n“jh Tab le 1@.,ind{éafed”ihaf 24¢7% ~f thé
total respondent ranked ".léék “f time""é‘s th‘é most difficult
" factor for them -to deal with Next bg]vow“?‘ﬁe lack of f‘mf—\
"persdnal cbntaclf" with tutor=" wag ranked as the most
difficU4i factor td den vith by }Q.é%§5f.thé.ﬁespgndeﬁ}f.

On]y“2,7¥ and 4 -1% ranke "perecnal contact with other

-

students  and 'démect i~ nter e ticon and demande  as
most difficult e T L R L R T

respent i o)
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Table 11: Greatest Difficultiss to Deal With-in
Studying at STOU.

. : »
J

[tems h y o mi FrquénCy,‘ %
Lack of timé. ) | 91 24.7
tark of pévsonﬁl Pmntacflhith tutor 79 39.5
Work pressures and respontiBilitiag 62 {6 8
l.ack Of sn1f'd;§cip1ine S 11.7
rinanpir;al prok*lemé ' . 31 8.4
Cotirse ie tan difficult to understand 27 5;3
Domestic interroption and demands , 15 .4.1
Lack of - ntact with Bfﬂnv Qtud&nts'i | 10 2.7
ﬁthér* - ’ 18 4.9
M her inelue s detay o f dé]iVery ~f inetryctional
R RN IR B LNV SN R N . o



FINDINGS DERIVED FROM
_ ‘ “THE - INTERVIEWS T S
g dvantagg of The Q nstnugt1ona §yst Most
ﬁnfdrmahts agreed that,the.STOU 1nstruct1ona] system is
valuable to them. Through thé distance teaching system
'emp1oy¢d sfudéh}s are able to complete a degree without
havind to quit their job. The §10N insﬁrﬁéfibnal system
also offered employed students an alternative to attending
the conventional University  Jirawan, an informant,
mwant ioned advéntages*of this ifistructional éysfem:
I prefer the distance instruétional system to the
conventional system which is to me very boring. In the
distance instructional system, students are more
self-contralled. They progress at their-own ability.
They. are not redquired:to attend the .class. They are
not requ1red to participate in extra activities but
only in the one that is valuable for them With this’
system, T shall d1r9ct my own success.
Aot her ctndpnf leha(t assérted fhﬁt the distance

learning system was more'chéliéﬁbﬁngtthan the conventinmadl

. one. Distance -learners have more freedom in term of

learning. “Above all", Suchart ccntinuéd. "T like thHe -
ev=lpation method which telies tatally on the final exam !
AT | pgqbﬁr@d t~ write @ paIanor "

-'Qc:"':[' foum ! that e dietanc e b s ineg P Wt e

1 T [ , et
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In each term, -1 am~reﬁuﬁred to pay only CON$ 80 for my
tuition fees. °“These fees cover everthing such as S
textbooks, tutorial sessions, student -guides, .
audiocassettes, academic exercises, and final exam. I
am not required to pay for extra curriculum activities,

- .uniforms,gtravel. fares, hapdouts, and other training
materiald, which are necessary for those who attend the
conventional university. I am not required to waste my
time on travelling. Above all, I shall spend more time
with my family. I.shall share and use Know ledge
learned to improve the standard of 1iving so do other
family members who mostly watch the TV program and
discuss with me after the program. :

A1though tHé distance instructional system -is.
advantageoius in many wéys, informants,a]sb~observed cehtaih
weaknessés in the present distanqe_instruétiohai éystém.'
Some informants werefuncértain if éXbePiénces gained éhe
compairable to what ‘they would have gained if they had
attendead the conventiohalluniversify. One ma jor drawback in
the distancé'insfructional System was théhfact'that_the“
students were not- able ~to receive immediate iéedbécknfrehr«
the tutor. In cases when a gtudént~neede8:6iah3£déatfoﬁj0n,;-u
certain issues he was forced. ta wait.fbr:fhe“ﬁéfoYUfé}i%li '
session which téok place once a honth.«‘The inferview
aceount also showed other weaKrigsses, For'examplh an
informant3enrountered the feeling of loneliness Sai-fon,
anovnmarr ied studeht'eQbfessed iI thus1.

I do not. know anybody else .in the tutorial session. - I

do.not know who I can excharmge the- idea with . -1 -feel

like .1 lack..something = It ~ig too - jonely, I have to do

everything by myself. .1 hive to rely on myself. °

Especially, when I attend the tutorial session I Know

no one thus makes me embarrassed. 1 sometimes have

questicne to ask bhut am relucteant tc do so: Most
studsinta oo male and rather Slder than [ am. [ am
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embarrassed 'to spéak in the class. ‘

' Similar to what Sai-fon experienced;.Wilai'éeyeéTed:

I like STOU textpooks.- But I feel that l-waht more:
interactions with other students. This. instructional
§ystem does not facilitate social interactions but -
individualism. 1 remémber when 1 was at Chulalongkorn
university, "I have a ‘lot of friends. We helped each
other. "Above all, I imitate teaching styles of my .
professors whom I impressed. = This is very usefyl fo my.
teaching job. ' ;

Respondirig negatively, Mant complains Ihat.hé did not -
learn anything from the STGU program“ Mant_further

iliustrated that:
I passed two courses. in spite of spending ohly two
weeks preparing myself for the whole exam. To me, 1
~ found the STOU program-too-easy, and disregardable. I
quit the program because I/ was admitted .to Prasanmitr
. (Srinakarin Wirote University).. Here at Prasanmitr, 1
devote all my spare time to studying. . Still, I.did not
- get very good marks. If I had not spent this much ,
feffofI,TLZWouJﬁAhOffhaVe'passed,thg}Prasanmitr‘exam. I
- feel.1ike "l really leéarn sométhing here but not at . '

~ STOU. -In-addition, whenever I have awquestionf I_shaT1
‘discuss with my. friends.or. pregfessors.. . ° ; .

‘Fiirther. the researchar found that the distance
Wéa?ﬁing'sj%temhééusedwmdfg djfficulpies'for‘1éss'éompeteht
students . eépééiglly'th@ce whe have reading difficulties.
g yno Peveéfed that - :

I have difficulties with this type of learning. I have
to interpret by myself, which is to me less effective.
I prefer the conventional type of teaching and :
learning. [ shall see the face.of the teacher and alsn

shall ask her when I found the lesson is unnlear.

Qon?rfggtﬁonS'ggg Bihdranoes‘gﬁ Instructional Media

- and Services. The instructional media prOQidéd by the

uriivvereity are geen as heing more Ol less useful o the
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"-stUdents‘ learn1ng K Contr1but1ons and h1ndrances of each

- type of 1nstructaonal med1a and serv1ce tovstudents

1earn1ng are presented be}ow

Textgggg§. Most 1nformants perce1ved that - textbdoks
‘were the most valuable medtum in terms of he1p1ng them
learn. Many beT1eved that STOU textbooks were much better
than those produced by other un1vers1t1es in term of
ccuracy, reliability, 111ustrat1on, and pubtication
standards. In additton authors of STOU’s textbooks were
well Known and h1gh1y recogn1zed Winai mentioned the
superlorwty of STOU's textbooks below: |
‘STOU’s textbooks are thorough sequent1a1 and:Jogicall
The language used is. very readable and understandabﬂe.
In most texts,; examp]es cases, and illustrations are .
supplemented. 1 read it (the textbook) once and-I can
~understand it. S ' : v
%imi]ar to Winai's, Suchart mentioned the superiority

'of QFOU s taxtbooks as:

STOU s textbooks are superb. The content is thorough,
clear-cut, and readable. If you have enough
concentratlon vou shall get through it (the textbooK)
easily. :

In addition, 'Suteeprmenttoned the sUperiority of STOU's
'oxthooks over textbooks produced by other unwvers1t1es as:

In add1t1on to h1gh standard of publishing, the STOU's
‘textbooks are ‘very app]1cable I shall use these
textbooks as a guide to improve my standard of
teaching. .They (texthooKs) make me become more . ,
Creative. Some of my colleagues borrowed textbooks -
“from me and they said the books were superb L



115

./.

In'general textbooks are v1ewed as a va]uaﬁle too]
wh1ch cogtr1butes highly to :STOU students learning.’

'However some defects were also obsérved. Someginformantsj-_
: . . o . : . ' : ! -
. comp1a1ned that some authors’.writing styles Were awkward

‘and repetitive Some top1cs in the text were unclear and
illogica] Some authors paid less attent10n to spe]11ng,
,thus created the fee11ng of uncerta1nty among d1stance ' -';:7

learners Some observed somé’ errors in Keys to exerc1ses

o

and post- test ‘Wirot mentioned part~of-§TOU textbooks‘
defeots,belowT“ '

In general, STOU textbooks are good But some texts
‘are very d1ff1cu1t to follow, for example, an accouning
text. I read it again and again, still-I could not-. - . , .
- . understand~it. There are too mahy formulas and .
‘ equations. Many times I have to- leave it that way or .
{/. sometimes I compile it for the tutor to explain to me,
and many times I forget to c]ar1fy 1t w1th.the tutor

Dther techn1ca] prob]ems were eneountered by the
1nformants such as the de1ay in.the de]lvery of the
texfbooks Wirnt Pomp]alned

I recéived textbooks on Bus1ness Law. just one week
before the exam. 1 had not. enough’' time to read it.
Therefore 1 read on]y the sections which were more v
likely to. be asked in the examlnat1on I was lucky

that I passed it. -

lhws delay in dellvery of textbooks also oaused severa]

problems for dlstance learners For 1nstance guwdes to: the\

.-

Use of TV programs rad1o programs and tutorTal sess1ons

fsuggest that students read teitbooks béforé 11sten1ng,.,_'f7~~¥

N

ﬁwatoh1ng or attendJng the tutor1ng but 1t was somettmes

OBy P e em [ e e e -~ . o, A -.'---e;:-: er e ‘-| 2 m e, oa . P oy

. oS . . . \ e . Vv .
P P B IR C e L LI A

- . o~



1mp9551bte for students 1f they have not rece1ved-the -

hlftextbooks Some 1nformants ooyld not ava11 themselves of
‘{4'supp1ementary medta stmpIy because they d1d’not have the ‘
Jtextbook to adequatély prepare them for the broadcast1ng

programs or tutorial sess1ons N S

.';,Pﬁt'fasse te: Most 1nformants perce1ved that the” "

';.audtocassette tape was, the second most va1uab]e contrwbutor

to 1earn1ng‘t W1rot expressed a typ1caT v1ewpo1nt of many

students when he sa1d

The aud1ocassette summar1zes main ideas - of the

textbook. . The listening .to the cassette helps provoke"
better understand1ng of the textbook. To me, the
. cassette he]ps me to memor1ze the course content

" “:“jHowever many 1nformants stated that they also
.exper1enced delay in’ “the. ma111ng of the tapes Some spoke
about the poor qua11ty of the sound and at least one ”"
“‘1nformant comp]a1ned that ‘'she rece1ved a totally damaged

,aud1ocassette at a t1me close to the f1na1 exam date

TV Prggrams ‘The use of TV programs by STOU students
was‘very'limited Only a fewqperce1ved the vatue of the TV
lprograms as an asset to the1r 1earn1ng Typ1cal of each“are

‘ the responses by W1na1 and Sa1—fon

W1na1 The contr1but1on o? TV programs tovmy léarn1ng

i not as much as- it should:: he insufficient . [:

- mumber. of - programs can be’ COnSIdered as a factor - ,yﬁ&

3 °;_;'Towermg this. contribit ton. .. For. .instance,. of .thé N

woolste 31B-unid course.,the uanEPSIty shail supp1ement only

~«ag~¢f1ve 30-mirute’ programs Fhe<unaver51ty 1ntegrates

. three units.of .the fextbook  tnto one..TV program: What S

: 'shatt “we- expeot from {h}s 30 mlnute Qrogram7 .. Even

C AN

ki b,v.u—-,o-ﬁ- 74.. s e “va.“' —Q’V o
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worse, some program covers only one un1t of the .
textbook. However, in genera] . found the program
'-useful to me..

Sa1-fon At the beg1nn1ng I d1d not. haVe a.TVv set

4therefore I was only able’ to watch a few: programs at

‘the dormitory lounge. I found the program was “very

‘useful. to me. It presents broad ‘disciplines ahd -

.stimulates my ideas’. . I hope I will watch more 1n the
- future. \ :

§~;;$;:On;the other hand many students agree w1th,W11a1 who'

says thati o oo L B

”At the beg1nn1ng 1 watched a few programs But later
-~ won I found that I was not interested in the program. I
. ..did not see close relations between the program and the
.teXtbook. In addition, I did not have much time .to -
waste during the time waiting for the program to come.
Therefore I now prefer textbooks to TV programs .

still a few.comments;were sim11ar to Suteep’s

4
v1ewpo1nt

Somet1me the p1cture is good but: sometime not 1 have .
transmission and receiving problems: If ‘the weather is’

Nd\. ‘ clear, 1 like to watch STOU program so do my. husband
- and ch11dren Fspec1a}1y we like to watch the. 1aw
program ' :

,
~4

Rad1o ] _o_grams \}ery few informants listened to STOU
radio programs. Many explarned that the broadtast time
wh1ch is, late at n1qht is 1nronven1ent for them in as much
as they had to.get 'up early for work 1n the morn1ng Some

. were dlsappo1nted w1th the TV program therefore were not

'”encouraged to J1sten to the rad‘o program Some sa1d~that
“time’ was a~major problem that kept. them ‘from 1lsten1ng to

)

fthe un1vers1ty program Wlna1 who has never instened-to-"'

the un1versdry radﬁb program expganns )

W of L Ve em | ees .

L



%I never ltstened to the rad1o program I feé} that I
have already spent enough time reading- textbooks: - -

therefore: [ do .not think I .need" it. Further 1 feell '

o that.it.will be too much for me s1nce I am- alreadyf',g
o -tired from worK ST S

45Concerned about the potent1a] of the rad1o program.flr

Chetermcha1 ment1oned that he d1d not l1sten to the program—ff

because j__7'_ : ;.f. ,_..}_tju

T do not }tke stten1ng to the un1vers1ty rad1o e

‘program._ - It has" sound. only If is inferior- to.the Tv*
..program :and ‘textbookK . Espec1a11y, in term of help1ng

me pass the exam._the textbook is very super1or

5

Another respondent W1rot has this to: ‘say:

ee
the TV program
Further, I ‘have
textbook therefor
the radio program

I' therefore select the TV program.
O spend a-lot of time reading the
1 do not have enough time left for

In general‘ 1nformants preferred textbooks and TV

. ppograms to rad1o programs Howevep those-who listened tb SR

the rad1o program Pegu]ar1y ﬁound the_program’ contr1buted to;””

their 1earn1ng For 1nstance Sai-foh ment1oned the

rontrlbutfon of the program to her learning as:
: The program was related to disciplines in the’ text It
~helps extend my understand1ng I do not have
d1ff1cu1ty concerning broadcasting time since the
university mailed it to me at the beginning of the
‘term.  The only problem that sSometimes causes

inconvenience. for. me is that the program is broadcasted.

. too late- the time when I am g01nq to bed. Many  times
'AI cou]d not stand f it.

' IQPIa §e§s1gns There 1s cons1stent ev1dence from

" the 1nterv1ew aocounts wh1ch po1nts &o the many 1nformants

cla1m the tut0r1al sesswon oontr1bute a great dea] to her'(

. .
P_‘,,v.g-x\--u»-\.~ B -,‘;q,v

ey e

=

‘.

Qg that the Pad]O program is’ 1nfer1or to -
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learning 111ustrat1Ve of th1s are the fol]bw1ng accounts

by the students

/ W1na1 The tutor1a1 sess1on helped me correct my
, m1sunderstand1ng I havexopportun1t1es to discuss -
. ‘academic subJects with the tutor It brings me-a-
" feeling of ;being, a. student.. -This -feeling. rfeminds . that
- ..1- hdve exfra responsibility to do- studying. Above -

oall, . 1- have opportun1t1es to-associate with other
students .

C =Suteep, I used to think that stat1st1cs was . a d}ff1cu1t
" - subject. 1 was about to withdraw from' the course. ‘But
after attending tutorial session, I changed my mind.
The tutor said in the ciass that’ the statistics was
- difficult . subject and that only smart students. could
pass the exam. His statement made .me have motivation.
I want to be a smart student. I completed all -
exercises. | discussed w1th my husband wherever I
,coutd not . understand it. ,
W1rot The pn1nc1p1e of account1hg is difficult for me:-:
I tried to study and understand it myself but was
. unsuccessful. I attended.the tutorial session, and the
.. tutor explained it tc me. Now I understand it.  In’
‘addition, the tutor pointed” out 1mportant p01nts which
were more likely to’'be askéd in tHe final exam-. For
instance, the tutor told students abput topics to be j--
sk1pped over or to pay mOre attent1o s to. ‘

. mIn sp1te of the advantaqes me ' 1n favor of the

tutorfal sessions; a few enzountered some difficﬁ‘fies and

still others” found not much use for the sessinns. Teng yoer
gave this reason’

I. attended once. 1 felt tired of travel]fng‘ The

-class was so crowd and. the weather was ‘very hot. I
:could not understand what. the tutor said- because I was
exasperated "1 felt like I was @ dumb person. -In that
afternocon, I had to live on st1mu1ant I ‘decidad.not:
to go~attend1ng tuter131 sess1on again.

Sai“fon, another 1nformant, has th1s_to say: '



- Ihe.tutqr1ng is only a summary of thewiextbook where

-+ ."in" 'fact 1 have already ‘doneit myself I do not feet
.,]1Ke-4 -need- fto,- I .shail: listen to.the radio program E
-which is. also the, summary of the textbook C

S11apacha1 another 1nformant 111ustrates

I attended the - tutor1al sesslon once. - The tutor wanted

students. to ratse questions but_no one- did it. "He told.
‘us to prepare-gquestions before ‘attending the -class, 1.,
did not 'have time to prepare. the quest1Qn therefore F
'dec1ded not to attend it. _

:fUn1yers1ty1§tuden ngmgn1catlon The yery nature of
'd1stance learnang where the bu}K 1f not all of’ the ‘
1nstruct1onal processes take. p]ace by correspondence.-
presents a number of prob]emat1cal 1ssues As prev1ously
ment1oned 1mmed1ate commun1cat10n or more spec1f1ca]1y, )
face to face commun1cat1on is not poss1b1e exoept in. the “5‘

3

tutor1a1 sesswons summer sess1ons ~and the 1n1t1a1 student
AN

“or1entat1qn perlod There were also dlﬁflcu]t1es whlch

.arose. 1nathe telephone and correspondence oommunlcat1oh "L"A“

system set up by the un1vers1ty Many po1nted out the

.futwle efforts spent rn trylng to contact the un1vers1ty

The comp181nts ranged from the un1vers1ty line belng ﬁ

constantly busy, to not Know1ng axactly wh1ch offwce to .

contact. Postal tommun1cat1on was also de]ayed A number‘

- of 1nformants encountered such dtff1cult1es and 1dentif1ed

.the un1vers1ty student communtcat1on as - a maJor h1ndrance to

the1r 1earn1ng . , ' . . o
Qounselllng Serv1ces S1m11ar problems emerged 1n the {

aspect of counse111ng serv1ces Most of the-rnformants saﬂd"
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. that they were’ not aware whwch off1re to rontart when .

proh]em;ar1se. Consequent]y a great deal of . -

.deéiSiéh;mabjhg ({.e: the1r program cho1ce) was left to the N

»
« PO e

students -Thts is e]ucwdated on by Q1rawan s~ statement

N

»

1 was initially enro]]ed in the Faculty of Educat1on
when in- fact. I did not -l1ike edlcation. 1 sought Fog
> counse - from-the university but was unsuccessful.
spemt one year ,in education and now I am waiting f
could get a transfer to the Faculty of Management
"Science. If I had continued in the Faculty of
EdUcat\on. I might have.completed the program

§ ggg Eva1uat10h,Methods Most 1nformantc wer e

ltsat1$f1ed w;th the §TOU eva1uatlon method wh1ch is entir=ly

based on one's’ performance in the fwnal exam. thv
¥ - -
per¢e1ved that term papers or projéct works Wﬁlﬁll 3

‘inééﬁvehieﬁirfor‘theh since they already have a lot:of work
reéﬁéhsfbttttiee»toﬂdon Above "all their sticress tn these
BN .

f]nal exams gave them a . sense of arhwevement and indeed mﬂdo
them fee] proud | |

Withvreqard tey the fir’val elt"a(v; Avestinn, maasf iv;fnr'rm)t":
te]f'fhat the‘StOH’s final evam quectiong “ere dAifflentt e
answer,; Al were the fiye-muttiple choice foor mat Rt a3
cdmpar;djto otherutyhes of qnc:tioﬁe la.g .essay tyre. fill
{ﬂ fﬁ?,cbrrect.aﬁéw&r; ar a’shnrt'deecription), the mualtip!
choice format igtmoié retaxing, Coame informants gaic thi!
even when thév were in doubt they wer aolo te quess the

viable amswer. Chalarmehai explained bis e v i non in

Wy",i(’ina the multiple cbhaica enm e Ve
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. '«'”_: : Cq22
d/\ﬁ will do. the éasier one and skip the d1ff1cu1t one.

~. After f1nash1ng all.easy ones, l.go back to do the

difficult:ones: --This~time I.cross out -choite by choice
until there is only one sirgle choice remaining. But
if. the,elimiration. method does not he]p I employ the
guesslng—me*hod ~ '

In geqeral. 'nfnrnmnts perce1ved that evaluat1on helped

them learn more The evaluation result told them how much

>
[

fhoy knew -about thecdiscipline. BRI

5

The Summer School. 0Of the thirteen informants, Qnly
two experiénced fhé summmer school, Chalermchai talked about

lis ~¥perience at the summer -schoal.

2

Thé &umér “schoo! is valuable in term of socialization.
T -get acquainted with some Nhew friends and at the same.
time 1T have more opportunities to apply theorjes. - My

group made an instructional module dur1nq the summerv
school . : g

‘ Sﬁteep. another informant, described her experience at

the wummer school this way: .
1 like the summer school. I get a lot of motivatinn
from it. 'l participated in group dynamics,
micro-teaching, and learning package produrtion. I
leari a lot through par ticipating in these activities
I would like t-' attepd the cimmer schon] nrgrni-e ' b
tha uni ercity agni@. ‘ﬁ

Atthnaigh the surrer schonl was deamer! by sturlentg as
addlvantagrate tee thain lesrning, they H‘\hnth that the

impiropor o nafjization nf thisg activity made the surwer

cerheonl leas valiahie Chalerm h2i complainad that the
cimm=1  zchenl was ton or~wded ‘he 'mivarcity did net
v el gt ficjent vatarial an~ squipment for hiz o grouan !

teeer b v, r"-'v'"( . ey ! e Vihiee rooavvper PR BRPEN LRI
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have been more va]uable 1f qhé ‘had P§C81V€d Gu1des to the.

summer school ear11er

| §tudxtng at $ Q “Thére are fwov§9pee

of difficulties encountered by most inforhéntsi,(ﬁ);the

jnstructional sysfem,itSelf and (2) -the étudentsﬁthemee10es;

1. Difficulties caused Qyﬁthe‘instcuegjonéf,syetem.

NMost informants helieved. that this ThstructidnaT”syéfem

|enlafnd tutors from \ea"wers Only some ih%ormehté'gaineﬁ
access to the 1netrUPtor InfArmants are required to rely
on nmsta] omwnunxnat1on - Spme infgrmantejiried to §9?V foo
counse}i1nq sev'1ces'but wefe Hnsucﬁeeqful,? Sevme
encbuntered the lack of dnformat inn concernihg the tiee Af
instrintionral mntefials Most inf-rmante rerceived thrt
they could have \‘;.3.' l“.’f.i ard b‘”;"" Precd e *hesn

it ancag had been "':"il‘"i7""

2. Difficlties znused by persdnal circumstances

Most jrforrante dicd ot taue eritug tive fenr stud. i R
(_"’\"\p‘ai’\f"” ”\‘7' ""'w'):"i wey e ."1\4‘ 'fi"(\ ot 'p:”‘d VAL w
Factere w & howete 0G0t 1 Haal bl e eadl

they were t « tited from worlke g~ that ey e o b

stady «hile g o f them A~ ~imtaped e o i

s I rii_r,:ip'i"- gl Yo b b met it o N ' thei
""v'vle's, aly me bl o onan in!t "\!“\biNY\"
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They do not see any benef1t in being an STOU student On .

tHe contrary, al] non- dropout 1nformants perce1ved benef1ts L

of belng an. STOU students ' L

Y

-§EJQ'T15_Q 11I: ELATIQN§HIP§ BETWEEN ER§QNA _Q M
QIRQUMSTANQE§ AND. §!UD§NT§’ PERCEPTIQONS
In sectloan and>IIn the researcher presented f1nd1ngs
0roncermng students exper1ences at ST0U and the students o
perceptions of the distance learn1ng programs wh1ch age
ronswdered as contributors or hindrances to the1r learn1ng
In this spct1on the researcher presents findings concernwngf'
(1) the values of distdnce 1earn1ng programs (2),the
students’ satisfaction with the program;'and (G) the :

ralationehip hetween rssenal and social ~ircumstances and

bP' e

Y
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THE OUESTIONNAIRE .

The Values of Q‘ﬁ;ahoe gg ing P ggg ms. As. revealed
in Table 12 the maJoraty of sTOU students value STDU ' |

' 1earn1ng programs Of the . total respondents, 92.8%

responded they 1earned a- Tot from the program A h1gh

ercentage, 65. 7% responded that the program helped
P

increase their se1f~ronf1dence Many, 64 4%, responded that
they cou]d do bétter in dea11ng with problems such as
perSOnai financial and job probiems. Only 033%.résponded

that the program was not useful white 8.2% asserted that

‘they ga1ned complete]y negatwve PXper1ence from the S1OU '

Some of them, 4.6%, responded in “other" category -



‘Table 12: The Value of Learning Experience at STOU. °

~ - s 3 e - - . . . . R . . e
N . B PR SN — ; > 4 2 - - ot i er g e A T 0

Items, . - -~ Frequency ' %

-&dr;the work I am doing. i’féébned a lot ..‘73§8i1192:
1t incféases.ﬁyQsé}ficoqfidghce f :' | B :255‘ 85.
I think'i'do better.fdr some prééiémé . B - 250 - b4.
If.Was a cpmpTeteiy negative experience . "‘32'A" 8.

!

No ef?QCt whatsoever: ; P 1 0.

O W N BTN LW |

O,H\ev‘*. . . S T 18 4'.

*Other includes se]f-pﬁestigg and improve social status. - .-

-



h gg of §at1sfact1on W1th the § Q :gg
Table 13 1nd1cates that the maJor1ty of sfudents were’

' satlsf1ed w1th the1r programs~(47 8% were very sat1sf1ed

wh11e 47 5% were sat1sf1ed)

Tab1e 13 The Degree of Student Sat1sfact1on W1th The1r

127

Only 2. 1% wepre unsat1sf1ed -

f_wh11e 2. 6% were uncertamn aboutgthewr programs

1

Programs
- 1tems Ty Frequency,‘”
Very satisfied 185 47.8
Satisfied - 184 47.5
. Uncertain 10 2.8
‘Unsatisfied 5 1.3
Highly unsatisfied 3 0.8




128

T Sslationanio Bptusen pansonal and desial 1
Qtroumstgnce ’;hd lxudents Eg gggt1ons There.are.tdet;ehiolﬁf
-:persona] and sOc1a1 var1ables that might . affect percept1ons |

of §TOUostudents, These 1nc1ude (1) facutty, (2) years at

the untversity: (3) the number of courses done, (4) the_ ’

; 1ocat1on of students (urban or rura]) (5). sex, (61 age, (7) .
'educatnonaj»backgrounds, (8) students occUpation '(9)
_students income, (10) the average number of WOrk1ng hours,_tf,
f11) sources of f1nanc1at support - and (12) reasons er“

‘attending” the STOU In the presentat1on the researcher
presents on]y stat1st1ca1 s1gn1f1cant d1fferences 1n : |

-percept1ons of the1r own, personal and soc1a1 c1rcumstances

1. The e]at1onsh19 etg grsona yariaglgs and the "
Perceived Va1ue of the D1stance earn1ng E_QQ_gmg_L
Concern1ng the re]at1onsh1p between persona] varlables and
the perce1ved value of d1stance 1earn1ng program the t
researcher found four types of STOU. students percept1ons
wh1ch are related s1gn1f1cant1y-to persona] var1ab1esi_

These are presented in Tables 14, 15, 16, and 17.
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v as Table 14 shows that there was a s1gn1ftcant

relat1onsh1p at the level beyond 0. US BetWeen perSOnal*- -

var1able-'faculty and the. perce1ved value of the d1stance‘w

‘.

hlearn1ng program- ‘I learned a lot (Ch1 Square 4, 129) -Of ,

S ~.'~~ ;e e

the total respondents who were enrolled Jn the Faculty of

Educatlon 89 3A percelved that ¢heyilearned a lot from the

"program whﬂle 96-. 3% ofc the total respondents who were
-{enrolled in the Faculty of Managemenf'3c1ence peece1ved that
,they learned a lot frOm the program In other words, the»~

mgnagemenQ sclence students valued the1r programs in term of

help1ng them learn more than educat1on stude ts d1d

s ',t*.;'o.v s

;; L oo
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Table 14 The Relat1on$H1p Between The Faculty
and the Perce1ved Vaiue of the Program-

oqk‘e ta.
.

'&

PR ;.

'Chi ‘Square

4.12941

Significance = 0.0421'_?

i e Lear‘néd' T Ld‘t R IR PN o
| L P Ldarned A bot T T -
- ' ﬁvﬁo'_ © Yes " Row.

) _ ., o Total
| Education (M) |7 21 7 |- 175 | 7196
- S 107 T | ge.3 | s0.5
% |Management (\)| o | 183 | - g2,
S| science (%)} 4.7 | 9e5.3 .| 9.5
~ Total (N)| 30 38 | 388
(%) | 7.7 . 92:3 | 100.00
2 ] o 4



Table 15 shows that there is a s1gn1f1cant rf]at1onsh1p

rat 1eve1 0. 01 between the reason for attend1ng the STOU-m"t0~Z
1mprove social status and the perce1ved value of the N

, "d1stance learning program- the program helps—1nprove my o
se]f;Conf1dence (Ch1 Square 6 813) S Of tHe total”

'resbondents 73. 1% of students who are'enrolled,in'the

e

program W1fh the:: reason- to- 1mprove the1r social staus
perce1ved that the progran(helped 1mprove the1r g
:Afse1f conf1dence whtle only;59.9% of students'who.are~
| enro[fed+in‘the:prograh without 'such a reasdnhpercetved that
the program helped imorove their se]f-confidencé S In short
" the student ‘who . attends the program. w1th the 1ntent1on to
o improve his soc1a1 status also gain more’se]f-conf1dence
than the student whodattends‘the program(without suchgan

“intention.



Crd2
The Relationship Between "to Imbﬁbve_Spqial
" Status" and - Improve Seif‘ébnfidéncé"_offSTbU o

.'-éfudéntsu; ’

r R . . = X . UURTEIR s, v
N . Ce

Improve, Self-confidence .

P

Cel o oMo e TYes

S| et | tsee | sse o

Yes (N} | 46 - | o a2 o f a7
%) | . 2.9 73.1 | - 44t

" Improve SOCiql‘étatQS'

TotalN) | = & 133 255 | 388
- %) | . 343 ' 5.7 | 100.00 .

' Chi Square = 6.81340Q
;. dfes
“Significance = 0.00080



,Table 16 show3“thaf’there'ts'a~signffiéant:re]attonship_;,
‘at the ]evel beyond O 00t between the reason for attend1ng

the- program- to get a degree and the perce1ved value of

the d1stance 7earn1ng program- Sthe. program helps 1mprove my

self-conf1dence (Chl Square =12 27&)~ ”Df ‘the tota]
’:students who attended the program with the 1ntent1on togét ”
a degree, 78 9% perceived that the program helped 1mprove
their self- conf1dence while. onJy 59 9% of students who
T”attended the program without such a reason perceived that
the program helped 1mprove the1r se]f conf1dence - In short,
'the student who attended the program wi th the 1ntent1on to
get the degree 1mproved her self confvdence more than the

‘student who attended the program w1thout ~such an intention.

v o
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Table 16: The Relationship Between "to Get a Degrec

- »and "Self-confidence’ of STOU Students.

Increase SeTf-éonigdence
X s L . "Nq b Yes-” ‘ "Row
' . - : "thai
No (N) | g9 142 241
(%) T 4. 58.9 62.1+ .
£ ‘ - }
- Yes (N) .34 113 147
3 (%) | 281 | 76,9 | 37.9
}2‘ . . _‘ “
. - ) _
Total (N) 133 : 255 388 .-
(%) 34.3 - 65.7  |100.00

Chi Square = 13.27358
df = 1 |

Significance = 0.0005



. e ' L 435

T Table 17 Shoﬁs that there'was a 3ﬁgnificaﬁt'
rg]ationshjp<?t,levéﬂlbeyond the 0. 5.1eyé1 of confidence

. betwééﬁ the reason for atiénding,the STOU program- ;to get a
dégreeW'and fhe‘béhceived value of the program- JI gained
negative_experiénce:from‘the STOU".(Chi Sduére =5.884). 0Of
the totdl sample, 12.9% of the students who attended the -

‘brogram with the intention gb_gét a degree pefceiQed that -

- they géined negat%ve experiences from the STOU while only
5.4% of }hehétudents WHo étténdéd the program without such
an intention perceived that they gained negative expérienhe‘
from the STOU. In short, the student who attended the
program with the intention to get a degree was moPQ\
'”diéaﬁpointea wifh the progﬁém than the student who ;t*nnded~

the piogram without such an intention.



136

~ _Table 17: The Relationship Between "to Get a Degree"”

‘and "Negative Experienoe" at STOU.. < -~

-

!

Gain Negative Experience

4 - . . o . _ "
‘No | "Yes > Row
| Total
T - ' .
No (N) 228 13 241
(%) 94.6 - 5.4 : 62. 1

Yes IN) - | . ’15(\ o 1847

f
o Get a Degree

LI O (| N IV E X 37.9

X, - " \ ‘
Totsl(N) | 356 32 388
ot 91.7 | 8.3 100.00

Chi Square - & RR4?
daf -

Simnilti avre n o1v9
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® 2. \Lrwé,.'ge"]a't'ibhsh'ig Between Personal Variables and the
Level of Satisfaction of the Program. The researcher found

no-statiéficai significant réiationéhip‘between personal .
variables of -STOU students and their satisfaction with the
program,

,’i_L _bg e]atlonsh1g Betwgg Personal Var1ab1es and
Students’ D1ff1cu1t1es _Q Studving at §_Q_ Table 18 (page

139) shows fhat there is a significant relatiOnship at level

0 001 or lower between the faculty the students are enroller
in and, the difficulties in studving (Chi square = 26.051),
For in:fance; 22.5% cf studants who were enrnliled with the

faculty of management science perceived that worlk pressuree -

caused a ]ot of diffinglties while only 11.5% of students

who were enrolled with the faculty of edunatwon did sn.
With réSpeog to financial problems, 1% of e'ndonts who
wer e énhoi1éd with the facilty of educ5tion perceivad that
they hnd finn'-“ia"lv pr ot Jama wh‘iie anly 3,4% f studerite vho
were anpr~tlad with the faculty of manag~ment scienCF hat |
finan-ia! prot Jame, T addition, 28.7% of students who wor
Pni.'(*'lnd Cith thea faculty ~f mpanagement ecienne percei el
that the' hasd hatt anough time for studying while 20 9%

o ;/‘\ .
stide te who were enrnlled with the facul!  of edycaticon
pe' caived that they had cuch difficﬁltiec “5 the oont vy

20 8% Lf‘ud:n'«: vh we ¢ et ollod with the f=2 ity o F

man:o ' AR o 140 v they bt rErn e b
o
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contacting the tutof wh1le a 51m1lar propont1on' 18 3% of
students wha were enrolled‘w1th the ulty of educat1on

perceived that they had §uch d1ffjcult1es S1m1larTy..13 1%

and 10.1% of students who were enrolled w1th the faculty of

¥

editat ion and the faculty of management 501ence, o
respert1vely perce1ved that they had dlff1cult1es . i LZ{}T‘

nonnernlnq thewir self- d1sc1pl1ne S /0

In summary. educat1on studénts‘eneounterea mpre
difficuities in the areas o? demand1ng_of the course.‘ll'
domestic 1ntevrupt1on tack of contact w1th other students,y
and self: dlscwpllne fhan management science students d1d ‘
Conversely, management solence students enoountered more ”f
difficulties in the areas of work pressur lack of contact
with thé tutor, and lack of time than educat1on students
did, lhp lavgé¥t(;roup of students 4im both facult1es
perceived that the lack of time was the‘mbst difficult
factor tr deal with in theiqfudy étI§TOH The smallest
arup of studen's ‘n the two facultiesg pernewved that }ack

“f contact it e mtidarita wae the pioat djff1¢(|lt fac«t(’)r

' Loy ! Py
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FINDINGS DERIVED FROM
THE INTERVIEWS

»

~Ihe Value of The Distance Learning Program. Students,
except the dropouts, perceived that the STOU program was
very useful to them. Informants who resided in either
Bangkok or Nakornsawan aséertained that thé,program was
useful to their presént job and their daylto-day living.
Details of the value of k@e program to students follow.

a) The Value of the Program to Students’ Day-to-Day
Living. Most informants say that the STOU program brought
hope and reality to their family life. The program made
them feel that they live in the world with hope and that
they are equal to others. The passing of each course brings
a lot of confidence to them. They feel that they can learn
as others cahi The more efforts they put in thé greater
success they receive. Suteep’s explanation shoquibetter”
itlustrate vaﬁueé'of the STOU program t; day to day living.

The STOU makes me feéel that I één learn. 1 have gained

more confidence since the time I was enrolled in this

university. I am enthusiastic to work. I myself feel
that-my 1ife becomes more meaningful and that I am
encouraged to discuss with colleagues. "In addition,

Knowledge received is appl1cable to my day to day
living.

Similar to Suteep’s, Tong yoo said that Know]edg;
received from the STOU program made het qa1n more
confidence. She was encouraged to pavtnn1pate in the staff

meeting.  More importantly, the program helped her improve
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relations between herse]f and her husband and ch11dren She
was encouraged to exchange ideas w1th her husband and. to
answer her ch11dren s quest1ons before her»husband since she
rea11zed that she cou]d f1nd rReasons to back up her answers.
Last]y, the STOU program made Tong- yoo 1ove read1ng and
-consequently she knew how - to use her leisure time wisely.

- On the contrary, dropouts feel that the STOU program
was-useiess for“their day-to-day\11v1ng. -The program puts
too much pressures and builds negat1ve att1tudes on them.
\d1rawan s eXplanatlon shou]d illustrate th1s feellng
The program was too burdensome for me. In the past I
~used to ‘be an easy-going pérson. 1 did whatever 1
wanted to do. = After being enroliled™in .the program, I
hated to do house keeping which was supposed to be my
respons1b1l1ty Especially, prior to the final exam

week I felt mad every time that I was asked to do an

extra job at my school. 1 became a touchy, moody, and
worrywnq person.

2. The yglgg of the P ggram to Students’ Present Qggg.r-
Most informants; both qropout and non-dropout, perceived
that the STQU program was useful to their‘job. Very few
drop0uts crittCized the program as nothbeing related to what
they were doing. ‘Some dropouts claimed that the p'ogram
became more useful to the1r present job after they shifted
their ooal o study from 1earn1nq for passing the exam to
learning for app1lcat1on. Silapachai’s explanation should
hetter illustrate the usefirlnegss of the program to students’

rregent inhe
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When I was enrolled in the program, I had "o time to -
watch or to listen to the TV and the radio (of the =~

* STOU) program. 1 spent all my spare time reading texts
*and preparing myself for:-the exam. Passing the exam
wds sO important for me. Now I quit the program. I
- find that the program was very useful. Many times I
borrowed a text from my friend who is gtill in the
program. I read it, and read only the section which is

~related to my job. I do not n d to worry about the - |

“exam. [ have more time to thi%ﬁ\ﬁbout and to apply it.

Nowadays, [ watch every STOU TV program and 1 find it

very useful to me. Especially the program on child-

care, nutrition, and other education-related programs. -

Perceived differeritly, Jirawan who was teaching
a@counting but was enrolled in the education program and 
specjalized in teaching of Thai languagé explained that the
program was not directly useful to,her teaching job
‘therefore she quit the prograp; However, Jirawan did_,'

" mention that some educational courses, e.g.,-Educational

Psyéhology and Evaluation-in Education are applicab1e to.her

present job. She better understaﬁds her students and many'

times she gave advice to her friends who had no education
backgrounds.

The nén-é%opodt students valued the Sﬁbu'pfogram
highly. Most non-dropout informanté peroéived that the
prdgram_was useful to their present job. Especially,

'//\/'."‘ v . o
informants who were: teachers were able to apply what they

.learned to their te;Ehing job. With regard to this matter,

Suteep explained: ' | S
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The study at STOU broadens my experience. I have
~opportunities to apply what I learngg For example, I
took a summer school course’ which reduired students- to
produce a learning packag I produced a learning '
package and gave it to i chool library. My
colleagues. were interested i\n the package. They
borrowed the text from me any asked me to explain how
to make .a learning package tq them.

Simi]ar,to Suteep’ s perceptioh, Suchat who was enrolled
in the management science program asserted that the program
was very usefu] to his present JOb when he stated:

-

With respect to my present job, the program is very

useful. 1 appl1ed what 1 learned to my present job.

Espec1a11y in the area of field work supervision and

job design, the knowledge | learned is very applicable

and productive. In the past, 1 only received an order

. from the superior and enforced it. Now I only request
for the* po11cy then 1mp1ement it with confidence.

‘ Qé The Value of the P ggrgm 1o §tudents Social
Status. Most ﬁnformants, eXcept_the dropouts, perceived
that being an STOU student helped 1mprove their social
statUs. Surajit who is a business man'and qUit the‘program
exp1a1ned that as a bus1ness man everyone jn _Nakornsawan
Knew him and he ga1ned cons1derab1e recogn1t1on from the
public. He earned about CDN$ 100-200 every day. His
friends regarded him as a wealthy man. Simi]ar]y,'
Silapachai who held a bachelor degree in engineering from
Chulalongkorn University and quit_the program exp]ained that
the program did not help improve his soctal status. As a
-graduate.of Chulalongkorn University, he was already highly
regarded by friends, colleagues, and subordinates.

Therefore both did not perceive the value of the STOU

—
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' program as a™means which: could help them 1mprove thetr '
social status However ‘those who did not ho]d any degree
and were not already regarded by the pub11c belweved that
the STOU degree hered 1mprove the1r socta] status - Mant
explatned
I study for the degree. I Know Thai people regard the
degree holder higher than the one who does not have it.
I Know someone regards the degree from Chulalongkorn or -
Prasanmitr higher than the degree from STOU. Therefore
I.quit this program when I was adm1tted to Prasammitr.
Further, most non-dropout ﬁnformants belteved that the
STOU degree could help lmprove the1r soc1al status Their
parents would be proud of them. They would get acceptagce
from their friends or col leagues. Chalermcha1 eXpla1ns

that . . PRy

- T ““'
My wife held. a bachelor degree I have only a ,
teachers’ college diplema. I feel uncomfortable to go
attend1ng social activities with her. Important]y, her

tcousins and relatives® look down upon me.

lLastTy. the researcher also found that the perceptton
L]

toward the va]ue of the program in improving one's soc1a1

status of students ‘who attended the tutortng sess?on was

different from the students who never 'attend the tutortng
sessipn. W1la1 who never attended the tutorﬁng explained -
that the program did not help her have more friends wh1le

Winai argued that the program helped him meet people in

different ages'and occupations. He had opportunities to

exchange ideas with people in other occupations thus



broaden1ng h1s soc1al ‘boundary.

. Ihe Degree of Stude §at1§fact1on With t _ng gg
" The dbgree-of student sat1sfact1qn with the STOU prqgrams :y
was mtxed, 'Mpst infermants were satisfied with somé“aspects%
of the prograhw 'FOP instance, most informents aﬁe”sattstiedv
with the course sy]labus, program structure; admission»
vpol1cy, 1nstruct1ona1 system and textbooKs They reasoned
" that the open-admission pol1cy adopted by the un1vers1ty
to*fered ppportun1t1es and hopé to them to pursue their
postsecondahy educational.level. The program strdcture
which en&b]ed students to attain the degreeggi two years or
more made the1r struggle become more rea11st1c The course
sy]labus was structured thorough, “and well.des1gned, The
emp]oyedland/or the married students were able to and
edeouraged to register with“the university sihpe they were
not requiredhto attend c]asses: N

However, some stddents were dissatisfied with the _
progfam. They claimed that the ndmber of courses available
was very limited and also a number of.infoEménts found that
the'eptions offered within the program were inadequate.
Winaj‘furtﬁer explained that "1 will be happier if the
uniVefsity offered.more options”. The open~admission_po$tcy
was ‘viewed by an informent'with some degree of opposition.
She betjeyed.thet there should be higher standards of

D

admission which should be to some extent selective regarding

Y
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whom to be adm1tted iﬁftne‘programt' Nevertheless, such

*'&frestPTCt ad?ﬁgngqlto a specific number

s e

be1ng an STOU student, everyone can be an STOU student"?g
Another aspect that caused dissatisfaction for most
tntormaqts is the delay in commdnioationﬁgetween‘studentef:
_and the university. They spent too much time-waiting for
textbooks to coMé at the beginning of the session and for |
the resu]t of the final. exam. Even worse, information

rece1ved by ma1l was often amb1guous and m1s]ead1ng ‘L

Ine Be]gtng§h1g Between gcsgng Varisbles and e

Stu dents'’ ergggt1ogs - Students’ percept1ons wh1ch were
.‘related to personal and social var1ab1es-and which were to
be presented under thls head1ng include: _(a)»the perceived"
value of" distance 1earn1ng programs (b) the degree of-
student S sat1sfact1on with the pngram ‘and

(c) d1ffdcult1es in: study1ng at STOU.

a) The relationship between personal Variables and
perceived value of distanoe‘learning programe: bMost
informants‘perceived that'these two personal variables
affected their perceptions: (1) occupation and\(2) petsonal
~reasons for attending the STOU. Informants who perceived
that the program was related to the1r occupat1on valued the

program they were enro]led in. On the contrary, 1nformants -
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whqidid not berceive any relevancevbetween the proéram and
théir occupation did not value fhe program. For instance,
Sutéep and Suchat, who both are teachers, noted that they
could apply knowledge gained to their present job}' The
program helped improve their performance. In addition, they
received warmer acceptance from their superiors and
- colleagues. “Surdjit, who was a businessman and was enrolled
in the manageq?nt science program, éontehded that the
program was less useful to him when he asserted:
At the beginning, I was very glad‘when I heard that 1
was eligible to seek an admission from the STOU. I was
not feluctant to request admjssion. [ thought the '
prégram would contribute a t to my job.  However,
after being-enrolled in the program, 1 was so busy. 1

had to supervise the construction company and the wood
store that I own.” I had only seven days to prepare for

the exam so that 1 failed.... [ feel that I need to
devote more .time to my business. [ do not think the
program can help me.... Further, my mother used to

“suggested that I earn my Tiving rather than studying.
Personal reagdns for attending the STOU was another
variable that affected students’ perce{ved‘Qa\ue of the STOM
program. The informant who wished to get the degree valued

the program higher than the informant who was enralled in
the program without such a reasbn. For instance, the
informants who related the degree to job and social mobiltity
valued the program more highly than the one who was enrolled
in the program with the reason only to get the deg' ee Most
inForﬁants believed that the degree helped impro-e thei:

e igl status thvie motivated them teo devote more time and
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“efforts té tﬁejrfétudy. Thus, the degree made themvéager to
learn, and as a éonéeqUence they valué tﬁe program hiQhTy~

In addition to these two personal variables, the
researcheﬁuélso found that encouragement from family members
such as spouée. children, pgbents. and:cousins was\anothef
varfable)that affected perceived values of distance learning
brograms of STOU studenfs. The 5nformant who camerﬁroh the
family whose members value the degree hiéh]y_tended to value
the program higher than the one who came from the family
whose members did not place as much vafue on hav{ng a
degree. For example, if parents of the informant consider
having a degree as higﬁlzbsignifiCant then the informant
would more likely value STOU program. ConQersely the
informant whose family members did not regard the degree 5#
impbrfanf wou ld be d%scOUraged and unmotivated tp learn .=
therefore she pfaced a lesser value on the program.

b) The relationship between personal variables and the
degree of students’ssatisfaction with the program. There
are two personal variables affecting the degree of
satisfaction with the program: (1) infarmants’ occupation
and (2) the reason For attending the STOU. Most inforhantq
- asserted that they were satigfied with the program which was
applicable t~ thei' present job or helped facilitate their

joh meh i Vi Y Vo b rye e Q"f'hnr‘ asserted that:
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I am satisfied with the program. 1 feel that the
program helps improve my self- confidence. The
Knowledge gained is applicable to my present job [ am
accepted, academically and soc1ally. among my
-colleagues and superior. , -

-~ The reason for attending the STOU indirectly helps

increase the degree of student’'s satisfaction. The

in#ormapt who attended the program with reasons (i.e. far a
degree. to’increase‘social status, to gycrease ﬁob mobility)
put more effort {nto the program thus profited more from the
STOU,  As a Fesult._such an informant tended t~ be more
satisfied with the program. 0On the contrary, the informant
who attended STOU without reason tended to put lecg eff~rta
into har study thus learn leﬁs.. She wae ~ msequantly
dissétisfiedeith the program.

In the interview, the researcher also found that
satisfaction with the program was directly ralated to th
value ~f the program The inf("\vmant whe ualiyed 'he 1o
highly, was mare satisfi=d with t''e pregenm  hile tha
I ATOToRARELIATEN RVa 1 KA K- A § RY- R KRN RIS th valtr U e ey
[ TP

) The relntinnahiip be'wean persoﬁal varjablea an
difficultie- in ctudving at STOU. Perceived diffi it
studying =t STM are related to these “ix mersonn

var iahlea- 't} ceppat e Y dinerpe . Y M a avta oA dyey o
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pubfic enierprise employee gained more {ncome than the
1nformant who is a government employee thus he had less
d]ff1cu1tves concerning financial support. In addition
most 1nfnrmantq who are public entegprlse emp loyees were  ~
engagad in overtime JObS thus had less hours to put into
their study than gorernment employees did. However , hoth
grours bad prohlems more or lecs concerning lack of time,
Tarck 6f mativatien, financiaal supportes, and self d‘i@hiphiune_

Wifh“veqard t> years of'é}udy, the rir§t~9ear informéni
had more difficulties ?oﬁcpvnihq sp!r-d%scipline than the
sec~nd year infdrmanf_did I't would appear that the
second ynav’informant'haé familiarized with the distance
'°arnlno "vstem Lthus had less difficultigs. The serond ven
inf-rmant knew hEW'Lo control herself and has higher
motivgtion qxnoo_she a]vaady mmplotod some coursnrs., -

"he raason '~ aftonﬂwno the ST0U is arather N or.
var iaklae %'qfﬁa; indigrctly relat A t. Aifficultiang
§twdying aE‘QIhU_ Thea {0f rmante whi Perrcaivad the

il

telat isnghip i:\e"wqm\ Qrale onf the =tudy and veant te ach i
gnalg thanﬂ t be able tr o orecore Adiffi~ul'ieg ar ising
through the study. They b= "imhe curtioa s 0 wara mor o
~e'l disciplined.

Mt ther ’“ the recearslber fo nd that come diffirvltion

_thr"“ in at JT0OH Tt e "hy et Pefoyrmant e war

ot '.% g N e o RRTPY T I T
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texthooks, the quality of TV ahd radio programs, the
unavailability of tutors, the lacklof information about
counselling services. Amd the lack of feedback from the
tutors caused a ]ot of difficulties in ;tudying gt STOU,
Some informants reyealeﬂltﬁéf their poor academig¢ bacgroﬁnd

was another factor thn' mde the study At STOU be ~me mor =

difficult

SECTION 1V: STUDENTS' SUGGESTIONS FOR ~
THE IMPROVEMENT QF STQU PROGRAMS

Respondents were asked tn p'5pos9 suggestions for the
imprbvement of STQQ'proqvéms. N respondent could propose

more than oné‘suggestion ITnhle 19 shows that 56 2% of t -
total 1 ape A-nts warted the rniversity tq increace ty' -
contact o - essi'b“i'y Nevt balow the increaee ro
Accacg it il ty  AB QY of {hg regpondente wanted th
Miversity te iner ~ae s couneetling e vices whiltae 30 QY%
\A'an‘fed thee univergity te e the l gan saticrn ~f the

ey gee Ar v rix heioer gu Pl e e T e A

P e 1Y S PRI I
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Table 19: Students’ Suggestions for the Improvement :of

STOU Programs*

Itéms ° T o Frequency: = %

-Incréase tutor contact and accessibi]ity 218. | 56.2
Tmprove cdunselling~servﬁces B 182 46.9
Imnroye.the organizatiéh of the course 120 - 30;9
Increase oppoviun1t1es for group meet1ng '_1055’ . 27.3
Make dearning center more access1ble~ .~ 95 24.5
Improve assesement proceduref- 67  17.3
Otherv~ . - 48 | 12.4

v Pespondents could choose more than one item.
O Othar ingludes improvement in the areas of instructional

media delivery. aunlity of futors, broadecasting time.

L)

The fofegoing snggesfioﬂc were dérivgd from
ques}ionnaive data.  Throngh the intervieﬁé, some
suggestiong for impfpvemenf were proposed. Most informants
want the vniversity f .i"wvﬁve qualjty-and éccéssibi]ity of

o tetisl ensgien dirawan suggested that:
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The un1vers1ty should h1re a permanent tutor for each
tutorial center. The present tutoring whieh lasts
three hours is not sufficient for students to ask
questions. Further, 1 many timés had guestions to ask
the tutor but could not locate him, finally I forget
what I want to ask. .

~Suteep is another 1nformant who wants to see -
1mprovement of the tutoring service when she asSerts

I want to haye the STOU staff provide tutoring servxces
to its studénts. In the past, I had a lot of
questions. | asked the tutor but he could not make -me
clear about them. If possible, I want to see the STOU
staff visiting the tutoring centenr two weeKs prior: to
the final exam week so that students shall make
themselves clear. Along with the tutoring, I-want_ the
university to organize seminars for its stiidents so
_that they can get acqua1nted w1th each other.

Some informants suggested that thq,un1vers1ty should
increase the frequency of tutor1ng " Sai-fon éuggested that:
The university should try to find means to improve

relations between the university itself and its

students. Students should have more opportunities to
talk or to meet with STOU staff. The means to improve
this relation is to increase the frequency of tutorina

Students wi'l ‘have a feeling ~f beinn part of the

university.

Next to the tutering service. mnst informants wanted
the university to impr ove its counselling ser icea *’Wl-_-,n'y
informants sought the counselling ger wice but they conld not
remeive it Jirawan suggested that:

I want the un1vers1ty to provide counselling services

to its students. I used to have the problem concerrning

the change in program and registratinon and wanted a

counsel Rut 1 cound not find one

Fur ther., some informants cuggested that the univergity

VTR Ve B IR L I R R AR I AN Wilai arimgmet oot
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that:. ‘ | '
Textbooks are a Key element of ‘the_distance learning
~system. ° I found some awkwardness and ambiguity in the
text. I had-hard time to understand some STOU
textbooks. If possible, the textbook should be revised.
every three years. . ' :
In addition to the suggestions mentioned, some
informahts were concerned with the quality of the sToU
program. Mant suggested that the university should work
constantly to improve ifsbprogrém so that the quality of its
graduates shall be comparéb]é to graduates of other
'universities. Simjiarly, Silabéchai nggéSted that the .
university should try to find méans¥f8w{mbfove the quah’t):’w
of stﬁdehts’ experieﬁce: Thefquality of experience provided
by the STOU needs to béﬁ#dmparable with the qQ Ty of
experiénce provided by‘conventiogal universities.

18 increase interactiéns between‘étudents, Wirot v
suggested that the STQOU should_found an association for its
students. This could be. in the form of the STDU student
association or whatsoever appropriate. Wifot Ffuther
@explained that the association should farflifate
interactions hetween students and in some cases the more
competent student shall assist the inferior one.

Suggestions provided by quest{onnaire'respohdents and
interview informahts are limitéd. Many perceived;problemé'

and difficulties in studying at STOU but did not know How to

snlve problems or minimize difficulties. When they were
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asked‘about suggestions.for‘improvement, some were reluctant

to provide suggestions.

UMMARY

The researcher found that most STOU students used
textbooks as a main medium in study1ng at STOU. . Many used
audiocassettes as a supplementary. Other 1nstruetjonal
media such as radio‘programs, TV programs, and.tutorial
sessions were used only oecasionally.z Students reesoned
that they'did'not have epough time to study from all
learning media prov1ded by the university and that they used
textbooks and aud1opassettes because these two types of
media were more re]ated to final exam questions. Further,
the audiocassette was used to the extent -that such an ,
audiocassette was related to the textbook.

When being asked ebout contributions and hindrances of
media and experiences to learning, 96.3% of students
perceived that texthooks were a great contributor to their
learning. Their perceptions conéerning the contribution of
radio programs, TV programs, and tutorial sessions were
mtxed. The students who used these media occasionally
explaiped that the use of these media shortened their study
time and, as a result, affected their per formance on the
final exam. The students who used these media regularly

e¥plained that these media contributed ronsiderahlyv tao their
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learning. Most students cited the following as hindrances'
to their learning: the de]j' in del1ver1ng of 1nstruct1onal
media. the delay in the rem1ttance of the final exam resutt,
the vagueness and ambiguity of postal communication, the
inexoeriencé of tutors, the unavai]ability'of tutoriaf‘
center’ss counse]or, and the 1ack of tutor feedback. Some
students encountered persona | h1ndrances. e.g., work
pressures, persona] exhaustion, f1nanc1al problems, lack of
motivation, 1ack of self- d1so1pl1ne, and the 1nexper1ence in
learning in this system ; “ 1Ql

Students’ percept1ons are related to 1nd1v1duals
occupat1on and go#ls If the experqence gained from the
program is re]ated to the student’s occupation, the student
tends to value the program. highly and is more sat1sf1ed w1th
the program. In add1t1on theﬂstudent who is abile te~re]ate
benef1ts of the program to hﬂs goals is more satisfied w1th
the program. Llastly, perce1ved d1ffjcu1t1es.1n studying at
the STOU are related to these personal-variab}es: income of
students, the average number‘of working hours, years at the
university, and reasons Fom attending the STOU. Students
with financial difficulties are often;forced to take
over-time jobs in order to support themselves..'These.addedm
besponsibi]tties reduce study time. The second year student

has less motivation and self-discipline problems than the

first year student. The student who attends the university’
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w1th some certain goals or objectives has less d1ff1cult1es
~1n study1ng at.STOU. ’ ' |

Most studehts want to see;iﬁbfovements in the area of
tutoring; counseIIjng seFVices. textbooks, and student
iﬁteractions. iThey‘suggest that th uniyersity increase the
fredquency of tutoring_andvtO'hireuzrpermanent tutor for each
' tutor1ng center Students suggest that the university'.
improve 1ts counselling services. ' Informetion which helps
studentS'gé%n access to counselling services should be
_therough'and available Some units of the fextbook shou]d
be revised. - The textbook and other 1nstruct1ena1.med1a
“should be delivered to students in. t1me Some students
suggest that the un1vers1ty should organ1ze or initiate
' act1v1t1es which initiate student 1nteract1ons Others want

‘to ‘get feedback from the tutor after wr1t1ng the final exam.



QﬂAPTER v
DISCUSSION AND GONCLUSION
QE MAQQB FINDINGS
.The discussion of findings and conclusions included 5n“
this chapter covers the following |
1. How students exper ience distance learning programs;
2. How students perce1ve some aspects of the exper1ence as
contr1but1ng to or hindering the1r ]earn1ng;
'3._ The re]ationship,bétween-students' percebtions and :
personal and soc1a] c1rcumstances and
4, The students suggestions for the 1mprovement of

distance learning programs.

HOW STUDENTS EXPERIENCE DISTANCE
LEARNING PROGRAM

As presented in chapter IV, students preferred study1ng

;

from textbooks to any other 1nstruct1ona] med1a TV
programs, radio programs, tutoring, and aud1otapes were not.
used to their?highestlpdtentia]. Most ;tudents reasqQned
that the‘textbook was the most useful medium to help them
pass, the‘final exam. If they understood and memor i zed what‘
the textbook said, they be11eved they would easily pass the
exam. They felt they d1d not need to waste their time

watching or 11sten1ng to the un1vers1ty TV or rad1o programs

or attending the tutor1a1 sess1ons The aud1otape would be

158
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unheéeésaﬁy'ifithey could understand.énd memor ize course
content abpeaning in the text. | )
Thé use of the text boék as main mediﬁm fs congruent
‘with Baath's Findiqgs in his investigation of instructional
med%%;embloyed'by most distance teaching universities around
the world. It should be explained that the textbook is a.
-chief and accessible medjum; and importantly, students can
ijace themselves according to their own'abilityﬂ

In addition, the researcher found that STOU students
preferfed textbooks,bver the other media. This finding *
contradicts Robépt Lefranee’s, findingé that‘host students in
French UnivePSf;y Distance Education System liked a balanéed
media nhxiconsisting of radio broadcasts, TV bﬁgadcasts.
'audiocassétteg, books, and-mjmeographed materia];. The
cbntragiction méy be‘explaihéd/by-the fact that the student
learning péfferhs of these two‘institutioné'were different,
that the quality of media employed by the two institutions
was different, that the degree of accessibility to other
media experieﬁced by students of these two institutions was
different, and/or thaF the reasons for attending the program
were diffefent.

éome consideration should be directed to studénts who
régisfered in the program for the degree. These students

studied to pass the exam. Many paid attentign to topics

which were more likely to be asked in the final examination.
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-They spent the least posstble time study1ng - Some spent _Li‘
only two to four weeks to complete their stud1es for the.
whole course whereas in fact the student handbook suggests
that students spend at - least twelve hours per week in the
per1od of ﬁ1fteen weeks to complete a course In writing
the multiple cho:ce exam1nat1on these students would use
the guessing ‘method for items of which they.were unsiire..
‘For some.students{ the degree was partly a matter'of lucK.
They d1d not feel it was necessary to study the course - ,
content thoroughly in order to pass the exam1nat1on This
could Jeopard1ze their academic growth: In add1t1on the
un1vers1ty s goals wh1ch are to enrich” Knowledge and to.
improve the profe551onal competency of learners would hardly
be\ach1eved Importantly, the unqualified graduate may
jeopardize the reputation and dignity of other qualified
graduates The "degree” which is the highest asp1rat1on of
most STéU students would be deprec1ated and f1nally become
meanlngless The researcher unders tood that most serious
students as well as the STOU did not want to see the
unqual1f1ed students passing the final exam just because of
luck. | - ; o |
The findings in chapter 1V indicate'that most students
assimilated materials tnrough rote memorization because the -
1nstruct1onal and evaluation systems: employed by STOU forced
students to learn in JLhis manner . ﬁtudents had to Tearn

lrs

kN
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'ffoh textbooks. and had few chances to discuss with their
: tytbhs_dr theih_geérs. Consequent 1y, they had to 1nterpret
the textvby them§e1Vés. In some cases students were not
able to locate knowledgeable persons in their community with

[

which to -hold discussions. However, this was the exception

-

rather than the rule. ) |
‘ 'To pass the multiple choice examination, they had to go

through the textbook. It might not be necessary'For them_to.f
-understand the subject in depth since the bas1c
xunderstand1ng of the subJect in general mtght already have |
‘been suff1c1ent For them to pasq the exam. If the student
' falled, a supplemental test was available. "Unfortunately,
no provision was mede to provide feedback to students onA
their exercises or tests: As a resuylt. the student had no
idea what materiet they had sucressfully mastereﬁ or what
they had m1sunderstood

Behauee of these 1nctruct1omal roadblocks, study at
STOU is different from that carried in conventional
universities. In/the latter case, sthents have
opportunities to discuss with their peers and their
professors. Students mrght carry on more detailed study
through the preparation of assignments, termﬁpapers. or
projects, all under the subervision of the professor,

Because the learning experience provided in a

conventional university setting are broader in srene the

|
™,
\
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overall‘evaluatdon criteria evolving from such a hilieu
reflect a variety of elementsyin Reeping with {;é course §
confent. ‘For the student inifﬁis environment, mereiy
skimming the textbook WOqu“ not necessarily ensure a pas’g
grade iH fhe.Eourse. _ - |
Although some 6? thé Tearning exberiences of STOU
students might be considered inferior, Ih%s learning system
contributes a great deal to Thai society. For instance,
expefts in various disciplines were encouraged-to-prdduce
textbooks for individual 1earningl Moreover, thelgxistence
of STOU helps to increase accessfbility to the entire body
~of knowledge for the Thai people. In the past, people
outside universities had no means to gain a;;ess_ﬁo the body
of knowledge. Few textbookg were availéble.’andm
éonvenfionél univeréity students learned %hrough'the lecture
format ThQs STOU prﬂ§idi’Thai people witg the opportunity

tn improve themselves and realize theip potential,
1

HOW STUDENTS PERCEIVE SOME ASPECTS QF THE EXPERIENGE
AS CONTRIBUTING 10 OR HINDERING THEIR LEARNING

Students perceive that most experiences gained from the
university were more or less vainable, and contribhutive to
their learning. Nnly some perceived that some instructional
media were hindering their learning. 3n this digscueeion, . .

o

the researcher focuses nn elemente of gome ma jor
/

i
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instructional ﬁedia'and experiences which may facilitate or
jmpede students’ learning. These instructional media and
experiences 1nc1ude'textbogks: audiocassettes. TV programe.
radid'programs. tuforial sessions. counselling services,
Hniversity~student‘ccmﬂmnication. and student ovalhation
Textbooks . Most ,STOU studentsvp9r647vaﬂ that the-
texfbook is fhe mo§J£Qa1uable medium Yo their learning. Th-
STOU textbook contains lesson plans., basic con~epts of the
"subject, learning objectives, gnit-exerhices. illustrations
pre-test and post test. Most ST te»tbhooks are
co-authored. Fach authnr writes not mere tha three imite

of the fifteen unit® of the course so that e has epcigh

time to work on the quality of the tavtbonk Ater being

written, the fif'féen unite are put b ogethe “ome negative
“omrents ware received about tevtg Nften the unit of the
e thonk over Tapned ea '« ther Somet imeg the a(Jthnrg s
differant vorakitlarises '~ + priseent th- game thing. o
confused the g'ude ‘= The vre grchar s eiven that
textbook would o e et Ve S it e e bad

carefolly.
Anecther Pvﬁh\qp ari~ing through the iiee o f texthont o
P
the riner o opal at irnn and O(‘ganization f e irag

pre teste and post-te~ts, The exercises ol e

mttiple (".h,‘)i(?.p frarmot an ! the ey tn earh o~ ¢

[ ot 1 vy bt e prtee HA

vt b @ywer : .
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were reluctant to thihk when they did the exercise,
preferring instead to use/fhe Key to the exercise. In this
sense. the exercise was not.uéed,as a tool to stimulate the
ideas of students but instead it limited ideas and thwnk1ng
of students. It jg posq1b1e that some -~tudents only
memor jzed the exerc1ses and Keys tn the exerc1se when ‘they
prepare fap the f1na1 exam1naf10n which jeopardized
academic advancement. Even worse . students who were serious
ahogit lcavn1nq detected some errors in k@ys to the exerciseg
(pmqr:hly due to typographical errors) The Keys previded
it crrrespond with the Ponfont presenfed in the
te v thaok When this problem arose. studentg became
confuged They veeded clarification from the tutor.
Hr:nAH ver the tuter came only on(‘e” a month and had only three
v foy Futering o answer ing étudan*c' Mmiect jong . Thire
et bl e e inng would be c]afifipd

With v agare tgo pré—tests and post trctg, studentd

comTaine o tFSN;fhmre wre ne difference hetween pre-tests

AN 1cet toet s g4 that the Mme tegt gany roet tagt questiong
were simil o ter 0 iy aeype 7ases the game ag the unit
avar rinms It ie poesihle that the student whe learned riiy,

URRY I 3 BN ti"»gv co wor Ke of iny oy theece tHhyg 2 exalcjges in
rrervarine far the fir3]l examinat ion. I this sengea the
tre test and the et teat were covsidernd ag a toad

R T reflect iy e ielman oP 0'\"v|'?'»q - F Sf'ldel"""' Toy
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. ) .
reviewing-the pre-testland‘post-test questions, the
hééearéhe} found that moet questions were facused on
memorization'rather-than reflection or understanding. The
pre-tést and post-test_would not then be considered as a
facilitator of student academic advancement . .

In summary, the reséapther féund'that the textbook was
pefcéived as thé most valuable tool to student learning. It
allowed students’ to study on their own. ‘fhe STOU textbooks
were aCcurate; up to date; readable, aﬁa appliéable. STOU
students who used textbooks by éolldwing the S108" s advice
accompanying by other media should have been able to nbtain
suffici%nt Knowledge for their final exam and for their job
perfqrmance."Consequently, they«should become more
productive‘emplovpes of th ir present owganizainHS and
bééomo mer e procictive ! el figient citizens of the nation.

TV and Radio Programs. Students who watched or listened
to tha prog ame regularly perceived that the programs |
contributed somewhat ta tHeir leafning. But §tudéqth who
watched or 1istenéd to the pro@rams only nccasionally
perteived that the programs contributed slightly or impedéa
fha}r lﬂwrning. .The latter group of students reasoned 'that
cqrfente of’thé programs were only slightly related to the
‘j%nl'axamination; the quality cof piéfure and sound was

e the br\oadcasti"m time was ‘v ':)I\Ven'ie"t- for students
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and the presentat1on was un1nterest1ng In fact through
the rev1ew of related litérature, the researcher found that
these two types of media could be usefu] in many ways. For:
instance, they could-promote active learning and motivate
students The programs br1mg in experts in d1fferent
d1sc1pl1nes to present ideas and contemporary Knowledge in
such disciplines to students. " In short, both the radio and,
TV programs cou]d'broadem stiidents’ perceptions in all
disciplines, if the university oould'e]iminate or minimize
-the weakness of its use of these media.

Lastly, the researcher realizes that.the university N
invests a lot of money in introduoing these types of
instructiohal media into its operation. I€ the radio and TV
programs are not produced and used proper Iy, the un1ver51ty
will waste a lot of money .

Tutorial Sgss1ons. The STOU offered a three-hour
tutoring sesston per month per course to students. The
tutoring_provided was intended to help students to=better
understand courke content presented in the textbook.
Tdeally. studenhts were supposed to finish reading some
particular units and to prepare discussion topics before
attending the tutoriat session/' Most distance teaching
un1vers1t1es eXpect the tutor to be an expert in their
d1sn1p]1ne and at the same time be ready to'act as a good

teacher , administrator, counsellor, facilitator, motivator,
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and record Keeper. In practtce, the university found it
difficult to locate the idealbtutor Most tutors hlred by .
the un1vers1ty were experts in their dtsc1p11ne but rarely
unders tood the nature and potential of d1stance 1earners
For instance, some tutors tried to distribute knowledge .
and/or specific course content as much as poss1b14 to
studMew three-hour tutormg period. Thusstudents
had no opportunities to discuss or clarify the problems
which concerned them. Some tutors summarized units in the
textbook for .students, wh1ch was unnecessary since most
students had already done that on the1r own or they would
listen to such a summarization from the radio program ,_Some
‘had no time for preparation; therefore they sjmply read the
textbook to students in the tutorial session.. Only a few
acted‘as good tutors. They prepared tnemselves before‘
giving a tutoring session. They'motiVated and encouraged
students to learn. They prov1ded adece which was useful
for students in writing the final exam. This latter groqp.
of tutors gained respect from students. |
Along with the d1ff1cu]ty of locating ideal tutors, the
tutor1ng time allocated (three ‘hours per course per month):
was dnsufficient. Students wanted more tutor1ng hours .
Manylstudentslreasoned that with such a limited time, they
could hardly get acquainted with the tutor, and the tutor
himself could hardly prove h1mse1f as a good counsellor

P A v
, .
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motivator, or whatsoever besides being'a Know ledge
distributor. Many students were d1ssat1sf1ed w1th the
tutoring they rece1ved |

These findings appeared to support Baath’s-findtngs~
which revealed that tutoring provided"hy the part-time staff
was poor in qualtty It also supports the findings of
Glatter and Weddell who found that most ou. tutors failed to
create personal contact with and d1d not prov1de supportlng
comments to students, and thus lowered students
achievement. In addition, although there are several types »
of tutoring that can be used by 0U, STOU used oniy the ]oca]"'
tutorial serv1ce wh1ch is limited to lectur1ng A- very .
11m1ted amount of group d1scuss1on could take ptace ‘The
self- help group or peer tutor1ng was not provided. Th1s may_l
be exp1a1ned by the fact tHat the un1ver51ty was too new to fﬁ
perform all of its dut1esAadequately, that the university
did not haVe.sufficient funds'to provide other types of
tutoring, or. that the un1ver51ty was not ready to train
part time staff to be effect1ve tutors.

Further, many STOU studénts dld not understand the
purpose of the tutor1ng sess1on : Many attended the sess1ons‘
w1thout prepar1ng in advance top1cs wh1ch concerned them.
Some only wanted to have the tutor tell them: what would be
asked on the fina'l exam. Because some d1d not -prepare .

,/)themselves before attendlng the tutoring sess1ons the
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tutoring became less product1ve - ‘" . A .

Qognse111ng-§§rv1gg_ As-compared to counse111ng

- services provided by d1stance teach1ng un1vers1t1es in other
ncountr1es, the STQU' s counse]11ng service was_cons1dered
inferior. In advanoed techhological societies, the distance
teaching university has introduced techno]ogical advancement
-tnto its oounselling serytces. For instanoe,‘students.of
Athabasca University oan_gainZaooess toitheapniversiti
,counsetling service through the computer“ With the

advancement of telephone service, the student of th1s

pw;u:.1n Jouch in person with staff of

CaTY

un1vers1ty can e
the un1vers1ty “jThey have very few problems concern1ng
access1b111t¥ to counselling services. _
At STOU, the counselling service was provided through

~ radio programs, TV‘programs; the.university newSletter, the
university pamphiet, and the postal and te]ephone serQice.
Of these siXx types of>counseh1ing'service, only postal‘and
telephone serQioes were means‘designed'specifiCaliy for this
purpose; The radio prognam only disseminated general
informatjon to students, and so’did the TV prooram. the:
neWs1etter, and the pamphlet. These media could not
facilitate two-way'oommonication< '

. With regard to ma111ng, students had to wa1t for a long
.t1me to get a’ response from ‘the un1vers1ty It was also.

poss1ble that the response rece1ved did not clarify the:

-
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student‘s concern‘ Therefore the use of the post was not
cons1dered as an effectwve counsell1ng tool The telebhone

. was a more- effect1ve tool as compared w1th ma1l1ng .

'[However the un1vers1ty arranged only one line for 1ts OVer'
one hundred thousaﬁd students who m1ght w1sh to seeK adv1ce

| or couhsel in all matters from the un1vers1ty Th1s was.

cons1dered 1nsuff1c1ent. | .

In additlon the’researcher roUnd that STOU's tUtors..
were assigned to perform tutor1al dut1es only, but that th1s’d
did not “include. counsell1ng and record keep%ng dut1es Thls
operation is,in contrast to most.QUs operat1on. Athabascai‘
,>Universitv for example (Cochran and.Meech'1982)"' Athabasca
Un1verslty s tutors were assagned to be responSIble for a.l"*
certa1n number of students Students who faced- leann1ng _
d1ff1cul¢1es or personal problems could direct their ‘
concerns . to their respect1ve tutors whereas STOU'students
had to solve: problems themselves .

As mentioned earlier, STOU students were d1$advantaged
1n many ways ~ The average academlc stand1ng of STOU ‘
students was poorer than that of conventlonal un1vers1ty
B students STOU students might have more d1ff1cult1es in
: understand1ng course content and in deal1ng with personal
problems, wh1ch is suff1c1ent to just1fy the cla1m that STOU-

- students need more counselllng serv1ces than convent1onal

“university students .do. The SsTOU program would be more
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v1able 1f the STOU could f1nd 1mproved means of serv1ng the

1nterests of students who seek counse111ng serv1ces from the

~ o

un1vers1ty

. Un1vgg_1tV7§ngggl ngmgn1cat1gn Students had .

d1ff1cu1t1es in commun1cat1ng w1th the un1vens1ty ' They did

|-'w'~' -

{1ch campus they shou]d contact in case they

- not Know*

/

heeded some - ass1stance s1n¢e the un1vers1ty 1tse]f con§1sts

of ftve .campuses Tocated in d1fferent areas of BangKoK each

be1ng respon51b1e for different duties. In add1t1on to

difficulties 1n contactlng the un1vers1ty,_most students

wi ﬁﬁQ;:: have more ¢1me to make d1rect contact w1th the1r

tutor Y hey wanted the tutor to come to meet w1th them in a

R

—y
smaller group They wanted to have more t1me to assoc1ate

w1th the: tutor ‘or even to assoc1ate w1th one another .They
_wanted to estab11sh face to- face contact w1th their

. 4

’professor {the author of the textbook)

These f1nd1ngs~seemed to agree w1th the findﬁngs7of'

"'_Baath that face- to-face contact between the tutor and the -

P

_student was the best means of ma1nta1n1ng two- way

' commun1cat1on in the ou system Inypart1cu1ar, Thai
jtstudents were fam1]1ar wi-th facerto-face.communication in
_'the context of c]assnodm learn1ng They could clar1fy any
?amb1gufty w1th their- 1nstructor on the one to one basgs or.

in the classroom S - v
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In/addition,:Students Wantedito share'thetfeeling of
.beionging to the university with the univerSity éta#f - They
wanted to ga1n as much- as p0551b1e the experience that the .

\

-conventional univerSity student gains.
§1_ggnl ;vglua;]gg According to the student handbook
 the’ student eva]uation was done in both formative and
*summative forms. These two types of evaiuation could
ﬂcontribute substantiaiiy to student learning But in |
practice, the: evaluation of students was done summatively
and. was totaily reliant on the multiple ch01ce format 'The
pass' ot "fail" course: mark was determined by thé’students
performance on the final examination Although students
were satisfied with this method‘of‘evaluation,.the fo]low1ng'v
Ttwo con51derations should be taken into- account First the'.
: multiple chOice format may measure the cognitive domain of |
.learning but w1th difficulty measures %he skili or attitude
" domains.’ Students might study to pass the examination |
'urather than studying for mastery Second the mu]tiple
' ch01ce format normally 1nc]udes questions covering the broad
Iareas of course content but rarely 1ncludes questions
intended for in- depth understanding tIn preparing f0r the
'final examination, some students skimmed through thevn°~ _
textbook only, and they passed the examination This madefs}j
students devote less effort to their studying Many d1d not
watch or: listen to the TV and radio programs which were also:"

> -
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‘va]uable med1a s1mply because. these two types of med1a
contr1buted very 11tt1e to their final exam performance

Some paid attention to the top1cs in the textbook which were
.more likely to be tested on the final exam only. ~Some
worried too much abodt the exam and thus ha 1ess time to;
tearn exactly what they 'wanted to learn. In this sense, the
mU}tip]e-choice format of evaluation was considered as an
impediment.to student_learning;

'Along With its weaknesses, the multiple choice format
possesses somevstrengths. Thelmu]tiple choice format can be
udéd with a 1arge‘group of students withqgreat conQenience.
The mark1ng of mu1t1p1e cho1¢e questions can be done more
o qu1cK1y, more 1mpart1a11y, and less expens1ve1y | In
add1t1on, the submission of the final exam results-may be
1made.more.quick1y than that of any other format. These
strenoths'of the mu]tiple‘choice format mayvsuit the nature
- and interests of the STOU, “but must be we1ghed aga1nst the
weaknesses of such a format.

- The student evaluat1on method was an important ﬁactor.
that ‘may - have 1nfluenced the le;rn1ng strategies of -~ ‘i
students, and consequently affected th‘ahty of the STOU
'graduates Any method of eva]uatxon wh1ch aims at measur1ng.
a single doma1n of 1earn1ng to the exc]us1on of others may

1ead to a deter1orat1on rather than the. enhancement of

'academ1c standards.' The STGU gradyate will be’more highly .
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' regarded if the eruuiﬁproves'its student evaIUatton me t hod

in such a way as to more accurately assess other doma1n~of
1earn1ng : |
In-accordance with this finding, a discrepanCy.between:
intention and reality was discovered. - The intentiOn'was;
for example, that students would receive the 1nstruct1onal
mater1als prior to the beginning of the session. Howewer,
th1s proVed to be 1mposs1b1e when the un1vers1ty decided not
‘to pub11sh textbooks until it knew the exact enrollment in
each course. Moreoyer,_1t was 1ntended‘that the stUHy
center be equipped with audiotapes} Videotapes, and other

1nstruct1ona1 mater1als whereas in reality the un1vers1ty :

d1d not prov1de the center.w1th these mater1als ‘TheA

: evaluat1on method prev1ously d1scussed was another R ~.

d1screpancy Hétween reality and the original p}ans

| The researcher was uncerta1n as to whether these ,*_
contrad1ct1ons were caused by intent or lack of read1ness

If lack of readiness was the cause " then 1mprovement in the
STOU program and in the services it prov1des to students is
poss1b1e However. if the contrad1ctlons were caused by
intent, the researcher wou]d like to see the un1vers1ty
review 1ts or1g1nal deSIQn Keep1ng in. m1nd that oé; of the
pr1mary goa]s was to ra1se the academic qua11f1cat1ons of
its students . »

L4
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JHE R ELALLQN§HI g TWEEN ER§QN LV B;A §
' Aﬂg-gIUQENT§' ERQEPTIQNg
In discussing the relationship between personal

_variables and students’ perceptions of the STOU distance
learning programs, the researgher'would like to discuss the

generalfperceptions of s dents concerning the value of and

satisfaction with

study1ng gj/fhe/STOU

In:general students valued the STOU program and they

e program and perceived d1ff1cult1es 1n

‘were sat1sf1ed with the program The Knowledge gained from
the program helped to 1mprove, to some degree - their job"
_performance and the1r stand;rd of living. ~Howeverﬁ student’s -

had some difficulties in study1ng at the STOU. " Some v

\

d1ff1cult1es were caused by ‘students themselves while some
\ .

'others wereacaused by the un1vers1ty : Many students did not

L v

‘have enough time for studylng wh1le some others had 2
: d1ff1cult1es concern1ng self-discipline, work pressure,:and
dthe lack of contact with other students The university
:1tself ha's SBt prov1ded proper serv1ces to, its students.

The number of TV programs and rad1o programs broadcasted ‘was
“very l1mﬁted The numBer of tﬁﬁorlng sess1ons was,
h1nsuff1C1ent; StudentS'had d1ff1cult1es3ga1n1ng access to
their tutor. 4 | . o )

_ Through the rev1ew\of l1terature the researcher found B

that personal problems, h1gh demand of courses, and the poor :



: o T q7e

.quality of tutoring were often cited as reasons for dropping
: -out (Hammer and Smi th: 1979) However,'STOU paidblittTe"
attention to the dropout phenomenon. The university‘did not
maintain records of its~dropoutsv Data received through the
interv1ew of four dropout students indicated that the
perceived ‘value of the program was a major cause of the
\drOpout They felt that the STOU program was of less va]ue
to them’ than were other commitments The data received were
"Cr\mnsuffic1ent to lead the researcher to'draw any conclusion .

on this matter. However, the dropout phenomenon'Was-not the
central focus of this study. .

| The researcher also found that students’ perceptions
were significantly related to reasons for attending the
.university. Students might attend the universiTy for
various reasons but the common reasons Cited by most

students were to get th egree, to gain prestige and

respect, to have acoes_ jgb promotion and to enrich
their knowledge;_ Among”these reasons, the most important
reason of most students for attending the STOU seemed to be
the degree since 1t was found that students devoted most of~
their energy to trying to pass the final examipation. .They
devoted less time to studying from 1nstructiona1 materials
\ which were onTy slightly related to. the final exam

questions There was verysiittle ev1dence to support the -

beiiEf that students attended the univer51ty to enrich
~ v

[URY
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knowledge. Most students expected that the degree wou id be’
related.tb'social acceptance and job promotion. They tended
to forget whét academic enrichment or advancement meant to
them. | ' : ' ,
: ¥
In pursuing the STOU program, stu@ents were unclear

about theirvgoals’oﬁ.probably were unable to relate their
goals to their performance. They wanted tb gain acceptance,
recognition, and promotion but were rarely concerned about
atheir academic qualifications. They wanted the Bublic to

L.

recoghize their degree but were not ready }? exercise their
full efforts or to use their full potential to get the
degree. They did mot have enough time for sthying but
sought ovgrtiﬁe‘employment or registered for the maximum
number of courses permittéd. They étudied from
instructionatl materia1§ which helped them pass the ‘
examinatioﬁ.but were rarely interésted in instructioné]
materials.qhich were provided to extend their underst;néing

‘or insight. " The students’ anhd university’s academic

advancement can—ﬁardly b§\anticipated if neither the
university nor ifs(students chang; their pérception§ or
improveitheir practices.

Another topic that -is worthy of discussion ig thp
accreditation of the STOU degree. Stqpénts Weré undertéin
‘as to whether the degree recéived and the-Knowledge gained
from the $TOU *equivalent to or,comparable/witﬁ what

IS

4
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might be received or gained through the conventional
~institution. It should be-kept‘in'nind that the STOU
mandate differs frdm that of conventiona1 universities. It
served a different public and its central purpose was to
provtde educational-opnortunities.to people who could not .
gain access to the cqnventiénal university or to’people°who
did not wish to dd so. Furthermore, it must be remembered
that STQU students by their very nature were ‘disadvantaged:
in so many ways when compared to -students from conventional
universities. Many were married and employed.. Most were
older than students of the conventional university. Most
possessed poorer acedenic backgrounds than conventional
‘university students did and'many had alnead;‘failed the
university entrance examination.’ In addition, it night have.

beep‘a'little early sfor the ;:blic to justify the STOU

‘, program s1nce the unlver51ty had not vyet turned out its

first graduateg However thelun1versnty shoulq under take to
find out its weaknesses SO thgt~it may make its programs’
more competitive and benefieial b it/s students.

*
§TUDENT2 w _QB;_[-E MPRQVEMEN
QF THE DISTANCE . EARNINQ PROGRAMS

, Students were reluctant to prov1de suggest1ons for the
1mprovement of the program.. Suggesb1ons rece1ved were -

concerned with counselling services, tutoring senvices,

4
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student interactions, and program components which were
partly discussed in the previous sectjons. Of these four
categories of suggestions. =student intaranction is wofthy of
~ltitional discussion,

Students wished to see more interaction among students
fhemselves. Some siiggested that the university found a STOU
i

student assocfation so that they could find a starting‘placp

“f comm o ienation which might ~onsequent ly lead to more

ivtapract jony The 1 e=ecrprrheg Perceives some benefitg of
student intaractiore.  Student intaractions could decrease \
atuda t Inreliress and praon-te academic digci'ssions Tho\*/

condd beldn dey o the fealing cf ~ttachment to the

vt e e by A o fan gy ity ith ~th=r gluden's. Net oy
e bl i erac inn he mef ) ta thep §oo 'arr g of frcilitat' o
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for STOU to change its role from an open un1vers1tv tg}a
~onvent ional university, as happened tn Thammasat ’
miversity. The problem thus arisee as to whether or not
the government should expand SINU.  1f we accept that people

should have acecege tn higher education, and that the
government cannnt provide highetr educatiaon to it= citizene
through = ‘onventionnl university, then SIQU has te he
expanded NDtherwige eﬁw; Thai citiven would he foreed tn
seek their hidher aducat iy jn foreign muntr joc St h
acticn i~ not benaficial 'o the ngtion bhath in terms of
menetary forcign ~xchange an< in te me ' the ypoiality of i
graduntes of gove fareigr v is 1 git ec Fxpare ion of St 4

+

world hepafally bele (003 fiY1 a vap- §f-r high oAt

improve the qualit'\ 3 N AN SETRRNEEE B N RN SRR B I PN HEophes

crduegtion Sncraanea S oon tien e Toyn -t an

ene irages et ot ter prar 7 iprate e ar b it e e o de
R P R | [ ', P T (-
boel T P T tha o} Cel e . P



. 1814

CONCLUSION

The researchér found that the experieﬁce students
gained from the STOU was different from what they had
previously gained from.cqnyentiénél institutions (i.e. the
schonl, the college, or the university). STOU students
needed to study on their own and to use instructional media
rrovided hy the un{ve#sity. Students needed to have a lot
of reading and interpretation skills in order te learn and
arply the course .content.

Students encountered some difficulties in studying with
STOU Most of them (98.9%) were employed. Moreover, many
also had family comnmitments. They did nnt, therefore, have
csufficient time for studying. Initially. the intention of
most stiv'ente attending STNOI was to enrich thei# knowled%9.

' ¥

Hsavar  aftar facing some per ~rmal prohlems, such as lach

ff bime evlangtion from owerle acAd family cammitmants

=t " ochifted their intenti-ay tan c:'uv'l\ing to press the
~vam ! ardcdlitino: tmn percon~)l problems, stydenta ware faced!
mith b e o st hy the 'Hi\/o'cify Moy Adid et
D et e ety et iangl mater ial ooy tijme (70 RYY) Nigtan—e
Leay e need ta bt Jerats waitinag for the tutor to come one

a nmorth o rlain tha i ffirygglt '\a[' o the conrse
mnter fala tg Yhem They had to v~m3ain ~alm and cool while
o o hine v wa e teo rommymicates with the anmiversity whicech
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They need to tolerate listening to the tutor 1n'hét, small
rooms with*poor ventilation® They were advised to listen to
or to watch low quality radio or 1V programs. Their

.

patience, calm, and coolness could make STOU students more

mature than conventiénal university students Chnveréely.

it (::6U]d also imply that this tyre of educaticnal rrovicinon
isg suitab!e for mature adults.

Students’ reactions toward &&ch learning component we'
either negative or positive In general, textbonks were
‘perceivéd3to be the greatest contributor to their learning.
Audiotapes were perceived to be a second contributor to
their learning Other distance learning componente cuch as
radio programs, TV programs, éud tutorial seseinne could b
consider - contrihuforé, hut due to ceveral conctrainte
studente had not used these madia and services tn their
highest rotential. Thus the <contributin of f.l'\q_co At ter
‘onﬁnipg corponenta to gtuden!' Tea ning wae Tinm it = he
tomeel ling a'\d,/f."-vnnv-m‘\inat-ion e PN P Y|

/
b 'van(mlsc tn<fhn‘v Tearniqg
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eliriante per cai ed "hat the praogr on waa valuable to them
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n-from textbooks, many deve]obedvgood reading‘habjts}ujrhey
loved to read and to do research. They were eanuraged'to.‘
meke decisions independently. The STOU program helped
stpdents to gain more self conf1denge than they- prev1OUSly
had. Many were encouraged to express their belléfs and
ideas before their cojleagues or family members.( Many felt
that they could eontribute more to their Sob. \

With regard to students’ satisfaction with theuprodramq
findings in chapter 1V 1nd1cate that the ma3d§1ty of . ;
students (95.3%) were satisfied. Many werempontent w1th the
open-admission pol1cy, the student assessment method "and
the textbook. : ; ' ’ e

The students”perceptiéns of the program were affeeted'
by personal and social circumstances, pgrtieulariy-bY?théir
goals for attending the STOU program. The goals them;elves
could motivate the students to put mere effort td&o their
studies. A4s a result, students learned more“and.gtd‘well onT
their final exam. In addition, they could appty Knowledge
gained to their jobs and their daily life. These - '*""
circumstances made the program relevant and valu%bfg tp
them. By eontrast. the student who attended STNU Withojt{
~iable gnals easily quit the program. . r

Regardinag sugaestions e improvement, most students
vated Vo cee improvement in the areas which were directly

: . S,
o teted b bhaeds own prohlaems Fear ingtance, students who
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vdid”not‘receiue‘instruotional materials on time'uanted the
. un1vers1ty te %mprové the 1nstruct1ona] mater1als de11very
system Students who weqe lonely wanted to see more |
interaction among students and” tutors Thus, it wouid be
possible for services provided by “the un1vers1ty to be
meaningful to some students while at the same time =
mean1ngless to others. ) The 1mpl1cat1ons and suggest1ons
proposed in the following chapter should give rise to' some
ideas that could 1ead to the improved operat1on of STOU
F1na]1y, at th1s early sta of the deve]opment of STOU
-and cons1der1ng the tremenéous demand for higher educdtion
from the Thai people, STOU suff1c1ent1y supports .the g
government s poﬂ1cy of offer1ng the Tha1 peop]e the |
-»epportun;t1es for higher educat1on and at the same t1me it

has fulfilled the need. of the Thai peor'e Foor hngher

education.
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LPLICATIONS AND SUGGESTIONS | ¥

>

This chapter cons1sts of two sections: Ql) 1m911cat1ons

for*the 1mprovement of STOU programs and4(2) suggest1ons for

ok

furtherzstudy. 1
MPLIQAHQ S FOR THE IMPROVEMENT EEE

OF _§E§Ql§ QF STOU PROGRAMS

There are four maJor 1mp11cat1ons that sha11 be draw%
from findings of th1s study (1) for the 1mprovement af

/

- services provided to STOU students, (2) for the 1m%rovement

of STOU 1nstructidna] media, (3) for the 1mprovement of'

student evaluation,gand (4) other. .

N . '}. ,.
Student Services. To improve the funqt1on1ng of this

Hnivor§ity. the researcher suggests that the d%1vErs1ty
imprové the distribution of the fol]oW1ng secvrces to its
students: (1) student orientation, (2) stédent semtnars’or
workshops, (3) university student'comﬁuniéétiﬁn,-(45
counselling services, and (5) tutoring services.

1. Student Orientation. The univébsity should provide
an ~rientation to all mew situdents. In the orientation,
students should be'told about strategies for leérning‘ﬁn,
this system. for instance, students need to be
self reliant. They have to learn from textbooks,

ancdiovganettees radio progtams. and TV programg" instead ~f

195
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-learning from the lectuné? or the professor ' They need to

be told about the funct1ons bf each type of medlum employed

'\ L
.

by fe un1vers1ty for Tearn1ng purposes.

] &,

A studenb handbook should be provided at th1s

ortentabnon In- add1t1on to deté11s about the un1vers1ty

90

?egulat1ons and guides to the use of the med1a listed above;
the student handbook should 1nclude the names and addresses
of students enro]led in each course in each geographical
area and the name and address of the tutor who is
responsible for each course The addresses of students and
s the tutor could facilitate commun;cation among students and
between students and”the‘tutor.

Further, the orientation should facilttate interacti-ne
among students and should be long enough te allow them te
get to Know each other. And finally. students <heiild be
advised as to how to meuaqe their limited time They shonild
be given advice o how many r~ourses they should regictar far
in each ression and how many hours they should :nevd on  red
course. The universtty should curvaey th: ”'”dﬂﬂts e !
seminar or workshop on learning strateg. |

7. Student Seminars or Workshops The pagear- by
found that attending SIOU for a Aemroe ‘s iteelf
itvsllffi(‘iol\t tev induece studente tiee wark hior ds o the iy

studies. .Qtl:ldﬂl\fg ch~iyld alern he nrveed te at ter o 1,

‘H'\'ivﬁr“%it\/ fevr aradamic ang 0 Ty o0 S [
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addition to the degree “ In setting goals, academic
enrichment should be given priority - The degree social -
acceptance or job mobility shouid\be set as second goals..
STOUL students should aspire to mastery of the course content
but not Just to pass the exam or to get the degree After
the goal is set, anything that ‘impedes goaf attainment must
be eliminated. Furthe; the researcher found that students
had no study plan and were not acquainted with this new
vlearning system. Students Need to adjust themselves to this
learning system. The university should provide guidelines
on setting a study plan and let the students'determine their
own plan. In addition, STOU shooid demonstrate-the process
of distance learning and provide a micro-unit for students
to practice. |

Io make students realize the importance of academic
enrichment or advancement and tao. help students develop study\
rlars an' bec me familiar with this system, the researcher
believec tha! the seminat ar workshop would be helpful,
However | the university needs to train its staff to lead
thig Kind of seminar. ~ ‘

2 UnivorsitQZStudent Communication, To iimprove
univer ity stident communication hy mail. the university
should ack for the cooperation of the Thai Postal Service
Ngai-Bti-n tn speed up the delivery of the university

---- 1) ' 'he same time it should train its staff tn improve
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theirféommunicétion skil]s. The rgsearcher suggests that
thé‘ihstailment of more teiephone Tines 15 not beyond the
uniVersity;; capabi]ify._ Each tutoring center sHould be
equippéd with a te]ephone line accessible to the students to
facilitate contact among the studént; Qﬁiversity, and
center. Lastly, the university shouid maximize
opporiuni;ies for fage-to-face contact between staff and
studenfs; ébmmunication between studeﬁ}s and the university
should be more open.

4. Counselling Services.

In providing counselling services at the local study
center., the university might hire a permanent cou#géllor !
gt the same time train its tutors to 4~ this kind of wor b
aleng with their regular tutoring This vietild help thna
imiversgity save money. ard might make the ounselling
cer: ire mire effective since maat sturdents apparent Iy ot
the tigtor to n areatar artent thian altop i o gity
Nner ennne |

5. Tutering Services Imn improve the quality of
tutering practice. some ~hange= 1 ognrding tutor selection
and prepraration and time managemet n~ed to he made The
iniversity neede 'n salact ‘utare whe arae hegt coited to th
epe~ial natir e ~f dictar e criver ity etydentg Thiie e omres
thnt = de ae roarm 0t oy oty tpaipning ehey ld he

P e (] PN [ [ I O T N T vt s gt PRI PRI B P
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tutoring frequency to fac111tate student learning.
T ITF?EkHTTUn‘tc“UfferTng“tutorTng“sessTbhs‘“thé‘tutbr*‘T—
K center should be equ1pped with v1deotapes, aud1otapes or
cassettes of the TV and radio progtams wh1ch§?ave been

previ broadcasted sao that students who missed the

bro might use th1s center td%V1ew these programs

Further . a samp{e or a copy of all -educational matgrials’
produced by STOU should be co]lected at- th1s center. The
un1vers1ty should extend the numher of tutor1ng hours,
promote peer tutoring, and f1na1ly, the university should
recruit honoraryltutors of a high calibre to assist in
providing adviee or assistance to STOU students.

Iftructional Media. To assure STOU s;tuderéts and the
‘public about the quality of the program and the ’
acorbdltafvon of the STNU degree, the resenrcher perce1ves
that impravement in the fol]ow1ng areas of the program heeds «
f~ he made.  These inciude: [1) textbnoks, (2) radin and TV
prearame . and (3) audioca§§ettes. »

1. Textbooks. To improve the quality of the STO!
}evtbooks. the univeﬁsity shoujdjrecruit an editor who is
highly ~ompetent in' editing. The editor must be encbufaged‘
to makke decicions concerning the aecuracy ot the textbook .

The terxthonk should be proofread carefully before being
breught inte use. Ineorrect *pellings, and the incorreat

e preney @by Tl e s mare) et “ther wige thoy mislead
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students. Technieal terms Used should be .thoroughly dé?fned

so that students who possess different academic baoRground“’f”‘

Ay

can understand them. In add1t1on each’un1t of the~textbook.
.should define to students the sou?ces of knowledge, beside
the text, that are prov1ded by the university and that are
'accessﬁb1e.and benef1c1a1 to them. '

With regard to exercises included in the textbook. the
researcher(perceives that the use of various exercise
’formats wou 1d be"more constructive than the use of one
single format, the multiple choice format.

2. Radio:and TV Programs.. The researcher reeoqgizes-
the large amount of money the wniversity has invested in
producing radio and TV programs for its studenis. The
prodrems should contribute considerally fo student lrarnf:
A]thodgh the production of high quality nvﬁgramswfor e
students neegs further investigatinn the rescar: hes
suggests that the 'miver ~ity provide teaining to its
techniciang énd acardemicr atnff The 1miver sity abeugld

organ‘izn intangive training for the - it writer, the

progqram Aire tor , the annonncer  the rcamera man, tha /10

wmannge’ an a0 on Inet=ad ~f vroducing the TV "?ll' ah
the mivers ity mioht in ite SINN astylen’e o come ta the
studi- and rmar ticipate in the tahiwg oA o ame | Thic
coptd o makte the pogr At more reeli'tica The st 1 whn ir
peave ilale fear tha g el oo sl gl ey apen
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needs -to rea11ze the connect1on between the content of these
programs and the content Tnoluded in the textbook | Contents
of the program need to be des1gned w1th care. Productvon of -
TV and radro programs should be p1loted in BangKok
Furthermore,zstudents should be advised as to what-to .
prepare prior to-tne listening or watching each radio and TV_
pragram. In addition, the universﬁty'should seek'anSWers to >
the fo]lowing questions' How shall students who Have no- TV
and rad1o sets gain access to the TV and radio programs?
How shall students who find it inconvenientzto listen to\or ,
to watch the program at the scheduled time gatn acoeSélto
the TV and radio prograns? How can students pace tne; -
program on their-own? How can the program actually oromote
artive learning? | |

>

3. Audiocassettes. The audiooassette is Tess useful
than it might be sinoe it is only a summary of what appears
in the t=vthook. 'To make the audiocassette nore valuable to
studant learning, this learning medium should provide
evplanatiens for difficult topics included in the text.
broaden rideas and concepts of students on certain topics,
and present discussion problems which induce students to
cea' ch fo' answers themselves. It is.esséntiat_to,jmprOVe

Y oaodie auality of the cacssattes.

o
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Student Evaluation.
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The decision as to whether a

student passes or fails depends totally on his perfarmance

on the final examination,.

tniversity eva
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include the provision of a fow—cost phétOcOpying serQice'and
the sejling ~f writing materials and eqUipmént at cost
Pt ice Finally. SI0U shonild promote itself to the pubiic as
a non profit organization rather than a profit organization.
fhn ctudent wh withdr aws Froﬁ a covn el Witkin the gpecified
time shoyld s enti'led to a refund. Similarly, changes in
registration within the "‘(1‘!'27"\nbfim¢= should be
EEXICIRETN | N

The implicatios manticoned earlier are intended to make
IO vt e effaetive and coﬁfribu'ive, However | i4 does not
meas that the rresent pragram is vadlueless or vnproductive.
The 1 ecearcher reslizes the great contribution of STOU to
the Thai peaple. It offers hope and opbortUnitiesvto

e oo t ive S'Hdeﬁts, espacial 1y the P.'Y‘D,]Oyed.. by 'p"oviding.r

job T sining [t “1eatas and improver self-gconfidence ammng
et TTO0I -tnd?nf; Knowledan g o fror the Qn‘wer"tv in
P R P TR P DO E AT Tt te
LTI I RV N R NPT n!

SUGGFSTIONS FOR FURTHER STUDY

Thee v mtoarcher rarlizee "hind .'hn ide - f the dicl oo o
ten i P aiby de e by Thgi peopic T its
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area be pursued. These include:
A stu-y Dn'tufors’ neede asaecemert The uni&nrsity
neads to '"now what Winde ~l training nre reqrired b
pvcvhlho o ogrod tut~r The pmiwvereity oo e o T
studente ovpect~tisnae nf their tutors
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Dépantment of Secondary Education
The University of Alberta
Edmonton, Alberta.

May “th. 19R3.

n ° " ;
ear student, : e

Thisg questionnaire is part of a research project
undertaken for a doctoral degree in the Department of
Secondary .Education, The University of Alberta, Canada.

: In this study I am attempting to uncover students'
perception of .the distance education program at STOU. I
hope that the results of this study will be of benefit to
everyone associatgd with STOU. ‘ .

Your cormperation is sincerely requested in complieting
the attached questionnaire as carefully as possible. Your
personalized responses will be of great value to the

researcher .

- . L, would request that you complete.and return your
questionnaire promptly to the examination supervisor.

fOnca again, thank you for your participation in this
s tudy -

BT T Si” gwm]y"
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' What is your principal occupation?

Self employed

3
Government employee
ﬁrivafe organization employee
Hotise wife

lnemp 1y ed

Nther (greﬂi?y)

'Vés ynr finane jal cuppert

Mv“;lf
My spouse
My parenta
Ralati reg

Nther e

(plrensr aperify’

whet G -

are employed

less thnn ¢
Retwean ¢ 1 A ¢!
Rotwaenn 101 150
Retw en §1H 200
"ot o tha §920°

T i At e eopdeya b bt G,
1 cale oy e g b
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o Rensons for attendifig STOU (check all that apply):

1

|

!

To improve job dbportunfties
To improve social status

for persmnal enrichment

Fﬁr STAY degree

Dther (please spe-ifyv)

of program: !
rﬁur‘Y?av' 1 rogr am

Sont inainn twe vear progr m

altyve Eduecation Study

Manaaernnt Science

“femic vear o' attendanc~e;

1agn 1921
1QR 1

1QRY . ‘ T

Hivdver of cotrses alresdy nagsed:

FYONIY Y

13
(I

7

[RAl )
e B
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14 What are the average hour per week you spend on your -
study°

5 hours or less

............................ ceveen 1
6 -10 hours R . 2
11 - 15 hours ..................... e i 3
16 - 20 hours . ......... ... ... .. T . 4
More than 20 hours ................ ... ... .. . .5

Yes . ... ... ... et e e R 1
No o O I ST 2
18 Which of these do you own or have easy access to?
TV set o 1
Rgdio Set L I T "!'.’!“."'Qr.'\ e LI T N 2
Yape rECOf‘.der ...‘ ----- LR LI A A Y ;'-.' o‘.. LKA AN B S Y 3
""" How aﬁceesible to You are the followinq elements of
gt o Jaarning? =
-
3]
L
'S Q
> - -
n o) 0
-] C ;
v 0 o
> > £ §
N ”n ot
o © ©
TV programs . . . . N 3 4
Radic programs .. ... | 2 3 4
Tutarial Session Ch o 2 3 1
tocal tudy center .. 1 ? 3
Comselling Rerviee. ., .. . . . ? 3 4



210

18 In this question students are asked} to rank various
distance‘iearning elemeqfs on a scale of 1-6 depending
on the degree of use (" 1"=minimum use. "6"=maximum use) .

Study guide
Tutorial sessions
Television brograms
Textbooks
Radio programs
«.. Audiotapes
19 Please rate the usefulness of the following items which

comprised your study.

o e
‘®
n prt I
— o
K o > N ke
Y - b > .
g . o 5 0
- g o] > =
Textbooks 1 2 3 4 0
Study guide 1 2 3 4 0
Raﬂio program- ] 2 2 4 O
TV programs 1 2 3 A 0
Audiotapes 1 2 3 A 0
Assigrments " 2 3 4 0

Fyamitiptime, ]

)
)
>
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E
v
‘ ) P - a ©
Re) O 3 . 8
B 0 4 o o
Services .
Tutorial services 1 2 3. 4 0
Mail commuhication 1 2 ,3 4 0
Summer school 1 A2 3 4 . 0.
Program advice 1 2 3 4 0
Course advice 1 _ 2 3 4 0

20 What additional comments do you have in relation to the

above items (#18). . ... ... ... .. . i R

---------------------------------------------------------

---------------------------------------------------------

?1 How do you perceive your study experience at STOU?

No effect whatsoever. ... .. ... ... . ... . ... .... S 1
For the work 1 did, ] learned a lot ................... 2
It increased my self-confidence ............ Ceeeleee.. 3

I think this study experience will help me deal with

some of my problems (e.g. personal, job, etc)...... 4
It was a completely negative experience ............... 5
Nther (p]éase specify) ... e 6

*



2

23

Are you satisfied with_your,program? ~

Very satigfieg‘..,;...f ............. C e e 1
SatisFied ..o i e el 2
Not sure ;...!.: ....................................... 3
Unsatisfied ....... ... . .. .. . . 4
Highly unsatisfied ........ ... ... .. ... .. .. ... . .«.... ... 5’
Please elaborate ......................................:.
What difficulties did you encounter in studying with
STOU? (check a]i that apply)

'Course is too difficult to understand .................. R
Work pressure and respons1b111t1es PR e I 2
Domestic 1nterrupt1on and demands ..:...:.,..;'..;..u:;w3
Lack of personel contact with tutor ......... ... ... .. .. 4
Lack of persona1 contact with ofher students....... . ... . 5
Lack of time ..,.. ...................................... 6
Financial problems .. . .. ... . .. . .. 7
Self-discipline ...... .. .. ... .. . 8
Nther (please apecify) Q



,;eaj ﬁvgfgltfs

2470f the negat1ve factors 11sted 1n quest1on 23} p1ease
e

1nd1cate wh1ch of the above caused -you - the most -

rd1ff1cu1ty (please wr1te.the number "you se}ect

in the blank )( ....... :;.)

.25 What could STOU do to. hekp sludents meet theJr

ﬁeducatlonal obJect1ves7 »"1f*“15*
Improve the organ1zat1on of. the COURSE. . . < v vss i s, 1
Improve more oppo?tun1t1es for group meet1ng ........... 2
Increase tutor contact and access1b1l1ty ...... RIS < A |
Make learning centers more access1ble .................. 4
'Imphove the evaluation procedure..................c0... 5
Increase counselling service .......................... 6.
Other (plese specify) . . ...... ... ... L7

* THANK YOU FOR YOUR ASSISTANCE.
PLEASE RETURN 1T TO THE EXAMINATION SUPERVISOR
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" .Interview Schedule
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"?'Aéggggix.b
“Iranscription of Individual Interview

‘This is a tﬁanscription samplé of an interview for this
.stud§. For 1dent1f1cat1on purpdSe. "INT? is used for the,
'1nterv1ewer and "INF" 1s¢used for the informant.

Interv1ewer: Aurapan Pornsima

IdfOrmant: 'Shtoéb Suksri - -
Date: May 13, 1983

_ - o
Location:  Suteep’s Office (school)

- After rapport between the interviewer and the informant
was dé&eloped. the interviewer explained to the informant’
the objectives of the interview and interview probedures.

The 1nterv1ewer also asked for: perm1ss1on to tape the
( :1ntérv1ew After the’ perm1ss1on was granted these
r‘onversatmns began. - N

INT: What is it like to be an. STOU student?

INF: 1 don't know how to qtavt [ am g:i/’urp if
I can he]p you as mych as [ want to Ao

INT: Yes, you can. T just want to know about your
experience at STOU and how you perceive the value of
this éxperience.' Yoq may‘eférf from the very
beg1nn1ng at STOU.

INF I was very hapny when I f1rst haard that QTOH had

v

been open. Do you know, I have 1ooked forward to

having a degree in education since the time I

) 216
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. A cg e
" Q ,’,ﬂﬁ P

"'"graduated w1th my Teacher Educat1on Dlp]oma (from

the teachers .college ) I could not cbnt1nue my
educat1on at that t1me s1hce I have brothers and _
s1sters‘_ My parents had to support tbem 400" ”I am ~
the oldest chw]d of the.fam11y, therefore I had to

go out teach1MQ even though I was eager to learn."‘l

" “@pplied for ddmission to the teachers’ college to .

attend the eveninghprogram which 1eadsrtofa bachelor

'degree but I did not get in-since my work experience
" was less than .some other colleagues Therefore
'when this. opportunity came up, my husband encouraged

-me to attend STOU. - 1 had to borrow-emergehcy funds

from the Prov1ncva1 Teacher Cooperatloh 1n order to o

Cpay for my reg1strat1on fees- because I had Just vj‘A

bought a house In the first term I reg1stered for
three courses Just about two weeks before my f1rst
flnal exam at this unlvens1ty my husband was very
sick and he had to stay in fhe hospital to have h1s',
appendix removed. I had to look after my two
children and at the‘same time had to take caré of .

him at the:hospital."I'brought'my'textbooks with me

‘while T took care of him. I finished the textbooks

-

assigned for two courses only, and passed these two

courses but failed the remaining one. 1 realized

"that I passed the exam because I had never missed
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-the tutoring session. I then prepared myself for

R}

the supplementary eXamination. I finally passed the

A)

 couvqe Th1s t1me I fe]t more conf1dent and I knew
that I wou]d be able to comp]ete my program I alsr
knew that to pass the exam 1 needed to go through
the text at least once- plus a completion of
exércises in the fextbooks Now T Know what
education for life means. I have to work very hard
to pass the exam. 1 registered for three ﬁobrses
~every session. [ basged them all. émohg_tﬁesé,.l
lpasscd fwo courqes w1fh honourq ] Q&é vér;
deVighted. I attended the summer schoo! once.  New
.L.need to do only two more courses in order. to -
comglete the ﬁPogram.~:I will Be one of tha firat
group ‘of STOU graduates.

TNT: You aré gradudating very scori, Fow deé you feel?

TNFY T am very prond f myself. ' knew | studied
N My OWn | have nen tearhar I can lrenrn aven
though T have a family to talkke care -f. At iy

schonl, there are taen aother teacher~ wh atnr ted
their prmgrém at the same time as I did T will he
one of two who will possibly graduate at the na v
future. Do yvou know, some s'"udentr had alr»=ady held
a degree but faiPed thg'@‘”w R A S AT- T

w

anoughy sedtf diceiplina
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INT: How do you deve lop self-disciplihg?

INF : I think study goals are important.ﬂ WQ'heed
fo Know what we study for. | éhcouraged myself alf
the time. I believe in a saying -“whérever there is
2 will, there il A way" |

THY . Can your tall me how you manage ymw‘
studying at home? | ~ E

INF: T followed the un1ver51ty S suggestlons ,
I ma1nly used the university . tevtbOHKs I aftehaéd
fho futorial sessions regularly. I ]1stened to al]z’
the audwotapee and watched un1vn151fy TV proqrams
occasionally | '

INT: Can you tell me about your exper1ence with
each STOU instructional mcd1a7

INF* Can T hegin with the ta thaek? le that eay?

INT St e

[ read ahsﬁ;‘nntc ~f ‘the 'th‘\pks Pwion

hafrre reading details of ecach mit T onder 1ined
main ideas ~f 'he tawxt and t ek nntég in a separatns
ngtebnrdt which is provided by the university, 1
mrstly gtudisd h@fweén Q00 12°00 Pm., o anti] v
falt fivg% Somatimes T ~auld not gtyudyv at iwﬁm
heraiige it was too noisv In this 3 maca, T went t.,
hed ea' liar a'\d. wolte up i the ~ar ]y morcing e

"‘“'"V [T | |\ X toad YN o m The '\”(!' Yo | s
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me. 1 put all of my effort into finishing it, Even
when T visited my parents, 1 brought this text with
me. I read it until T felt sleeny But as =«con ae
I woke up. T read it again. 1 lived with my
textbook all dav long Whenever 1 g~t hered, T
chatte wifﬁ my hueshand ?ﬁd childrean for = while
then I bean tc read agait ..  No one can succeed !
he hae v regl intenti-n T resd 'he textbank

carefually and interpnretoad what '"he athay ioterd

—

ffj Q‘-)y f! iﬂ’{ ft} "‘;'ﬂ( I n i e b -"»l\/ PEy

ko ledo= o my werk

Whttle Jistening ' tha  adiatane LI B SO A YA

Cowhioot T T hought wae rrmefi b fo etiudy ing e
oot meves el qyere pge b b Lyget b gy e
U R K TR S VR IP ! the ‘hr\f" wi ot el |

1 ! v t IR AN [N=Ys ot o mreed ot
o A L AT L S LA U R [ S TR R R
toat 1 to Footh v oo s gy vel
Vi, ! [ 1 STl S| [ & t !
1y [ ; | I TP | A bl 1 11 !
NN TN L I R T A i N
- o I "y U ot '
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time 1t-wofked.. Now he pays more atfehtidn‘fo the
Childrenw_

INT: This shod]d make you happy, doesn’'t it?

INF: Yes. very miich.

TNT: Can you talk about your tutorial segsion
experience?

rric. Yesj I attended ali tutorial sessions. ']
hcwaqionall; raised a question in the clasS?: Even
if T did nnt have a question to ask. | Was happy to
Attend the sescion. I 'could listen to the'tﬁtbr,aﬁd

~ther atudents. which helped extend my understanding

of tho siubject. “ome tOtorc are gcod motivatore.
1 Car yveuo tel)l me what Kind ~f mnt ivation
Vot sdived from the tgter T
I * Yee Per oxeme e 1 vused to thipk that
W o ftelietioe we o oa Jir(ivﬁlt sub ier t I was abont te
b et Al e the SR RTIR- X, Mt aftear attending =
bt v 5 ;:ne. URATEN cbenged uy iy The tytor said

‘

[ R N T TP elatingtire wag 17 difficult gubier’

Pl At iy ezt et et “ould pass the exam

B s

. 'Q“‘: T
L B A K BT motivated 4 ' wanted t&?be a smar!
s hagde ok ] (~4')”\,‘|t"r>(’ nl! "he "-"""""'i.qes. I talked

with my: hugband when e Uoren'd not undar etand it
. o

. R L '- . . g e

Finally 1 r‘ﬁ*.*ac&hf ctatigqti- ""‘”"gej

YT - 1 SEy \/’7"' S A AV A VRN B N N broe: - t i
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PCs

S - -

;NF:'ﬁ#J{QEgth%MPniingity TVﬁp:oqrams and,sq‘

i QO'gy husband and children. My son normally réminds
h; WhehéVeﬁ“tH§ program is on.

INT: You.told me at tﬁé'ﬁeginhing that you watched
the programs occasionally. CénvyOU give me some
reasons why you do not watch every program which -is
related to your program?

INfr The content of the program is good. but
somet imes the quality of the picture is poer This
could he caused by either the tranemission svstem or
the televigion set My television set ias 2n ~ld
one. I cannot afford a new one

INT: How about the radin prodrams?

e T remambher T tried once or twire ta ligten
te the radic programe The Aqua'ity of aoiod was

very poor T neveyr ligtene- t - it ~eyain T 1

b

I arn enaaghy frowe oother med!

THT- 2 vy svpan ' a bhit wer e o what you said

tere o, T rvevor I ha e many th?y')qc t- Ao I . -
Fami by, I am a teachery et o a' the aame ' 29 -
student . 1 cotulda novt ey mvsr e thane thige [

= '1eady en gh for me to pacs the evam
e Foa-df vyt oexper ienc e heoaoda ysn fae
Yot Tletar @ oo i oy etom ot ST

[ ' S et v St s TR N RN

- - -
v o » . B e

-
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r ’ '
..SToU prov1des me W1th an, opportun1ty to study

L1:hdut requ1r1ng me to qu1t my JOb I can stay
with the family. It is economical too. 1 am
_satified with the program. : .

INT: Has being ari STOU student changed your
life-style? | | '

INT: Yes, there have been some changes in dur
life-style bdt.not mUchA 1 nave more work to do,
but 1 do nét have many problems My children and
hushand understand and support me . Before attending”
QTOH mv hushand did not do household chores but now
he does them, and so do my children; My chi]dren do
not bother me when I study. They had a celebrdtion‘
every time | passed an exam.

INT: Ts there any cnange fn YOUF social life.at allz

it~ we are unambitious beople. We are
satisfied with our 1ife style. We are busy building
our economic status too. Sn we cannot go to parties
that often.

INT: How about your job?

INF: 1 am encduradéd in my work. 1 feel that the
P ogran hasnholped to improve my self-confidence 1
can yse what ] learned in my present job. 1 am

accepted, academically and socially, among my

~~1lleagues and superiors. | have good textbooks

. '
. . B . ® . ' »
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;n',thatﬁlncanuuse»anytjme ;olseagch3fdﬁim9tei'~ TR
information. Beforg, j was noflencouragéd to work
or to start a new project‘because in my school the
huﬁber'of teaéﬁers with degree increases every year.
I felt that I am inferior as compafed with others |
since 1 only had an Qﬁdergraduate diploma in teacher
educatiop. In the sfaff meeting, I raised
suggestions but they were not well regarded.
Suggéstions,made by a jun%or teacher who Had a’
degfee was more recognized. This forced me to work‘
hard for the degree.

INT: Can you give some examples of Knowledge
that is applicable to your present job?

INF: Sﬁre.‘ This is what I got from my summer
school. There, I fook a course which required that
students producé a learning package. Because of
this experience, 1 Know how tolmake a learning
package. The mahagement.course [ took helps me
better understand my principal

TNT: 1s there any disadvantage in studving
at a di:téneo?

'NF: Yes. Sometimes [ was not sure if my
interpretation of the subject is correct. Some
topics were difficult and I could not understand

them. I Qanfed,tnvdiscuss these‘probléms’with the
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»

. 5.7.s . tator; bu the tutor-was not avaflable, . Il
'0..vINT: iﬁ this case, what‘did you do about your o
| prbb]ems? ' ) | | _
INF;_Some;imes-I~téiked§wi;h@my~husband-and_‘ e e

$

friends. And somet imes I‘justhférgot about them.
INT: 1 forgot to $sK you about your goals in
.attendﬁng‘STOU. Do you have something to say about .
_ them? Lo o | ‘. .
INF: Yes. 1 Qant to gain Knowlédge that can Belp
}mpr6Ve my profession. Besides, i alsq want a
- degree and.to'be‘E good example to my éhildheﬁ.
INT: In what way tha¥~ybu fhinK you can be
a good exémp]ar to ybur chiidren?
INF: As you know, it is not easy*fd,be’admitted
to the conventional university; Manyihigh’schoo]_
graduatas give db when they do not pass the entrance
exam.gal do not want that'to happen to my childreh.
INT: This is going to be the final question
for today. Do you%think that SIEP can do,sohéthing
that can help you aéhieve‘your educational goals? °
INF: 1 have no idea right now. Can I tell you in the
next interview?. | |
INT: Sure. Thénk you very much for'your cooperation.

What will be a convenient time for you for the next

meeting? ]
%



 :{- *iNFr;HQ@ngbqpt;ManZBQh,Nin the morging,, at

‘my place? | e
" INT: Yes. I hdd very good time today. Thank
© - you again: -Sge you soan., o "
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The researcher had” “good’ rapporf Wﬁth her 1nformant
- Mrs.Suteep. She d1sp1ayed a pos1t1ve att1tude towards
_hersle her fam11y, 'STOU, and the interview |

Her goa]s in attend1ng STOU are to gain Know1edge and a
vbachelor s degree wh1ch m1ght earn her deep respect and
'prest1ge from her colleagues. '

| She felt that her success in study1ng at STQU is a
resu]t of these factors a strong des1re for a degree
_qua11f1cat1on persona] goals (appropr1ateness of the

.program) ., support from her husband and ch11dren. and
self-dtsc1p11ne.

As a result of being anrstU student, there.-have been -
some changes ini her datjy 1ife and workingvlifepwhtch'have
"affected.her in.a positive way . However, there have a1so=

been.minor’prob1ems.Awhich are related to both financial and
time constraints. .On the whole, she feels that the STOU
progtam is valuable for her. |

When asked about her v1ews regard1ng 1earn1ng system,

g.‘
she portrayed a pos1t1ve att1tude toward the same "She
_ . A
part1cu1ar]y enjoys the programsﬂf]ex1b1]1ty, 1ndependence,;
and self-regulation, as t is allows her to 'live with her,

family. In/addMtion, it is an economical system.

&
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In‘regard td her'leafhihé ectjvities, sheffries‘to
fol]ow suggest1ons out11ned 1n the textbook She |
. complements her textbook. read1ngs w1th I1sten1ng to subJect
.matter aud1otapes and TV programs Sge does ;he exerc1ses
and attends tutorial sessions regUTariy N Her on]y comp1a1nt

!

was, lack of contact with the tutor.
N The;dext rnterv1ew sess1on will focus on the fo]low1ng

issues: suggest1ons for 1mprovement the STOU operat1on

future goa]s (of graduat1on), financial cost incurred 1nﬁ

o study1ng at STOU, percept1on of the degree and its social

value. and her summer school experience.
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Residence angﬁgﬁ D L o
;'j - Cha]ermcha1 Chalermchai is 32 years o]d He is a
second year student in- the Faculty of Educat1on

Chalermcha1 marr1ed and has one three- month le)

v son. His wife held a B. Ed degree ghajerw
- 'h1mself held a D1ploma in Educat1on and |
currently serves in the Department of Non-forma]
Education} thé Ministry df Educat}on. The
‘'social and worK environments push Chalermchai to
attend STOU for a degree n S ﬂgj |
Wilai. Wilai is 33 years old a d unmarried. She is |
a second year student in the Faculty of o
Edueation. Wilai held a B.Ed. and MﬁEdt.degree
from Chulalongkorn University; She comee from
the‘high -middle class fami]yt She initially
attendéd\STOU for academic enr1chment but later
on for passrng the exam. She exp1a1ned that she
“would be shameﬁﬁﬁ if she failed the exam.
Mant. Mant is 23 years old and unmarried. Mant
has five younger brOthers and sisters and they
stayed together in the same fam1ly He
.graduated with a Diploma in EJucat1on from the‘

teachers’ college four years ago. His pr1mary

229
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goal in attending STOU is for a degree which can
”be used as a stepp1ng stone for career
advancement His father dlscouraged him to quit
the STOU program and he did so after bewng
.« admitted to §r1nakar1n W1rot Un1vers1ty Mant

exp]ained that he did not learn what he expected

to learn from STOU programs

- Winaiand Aew. W1na1 and Aew marr1ed ‘and have a

sevenvmonth-old_dadghter. They both came from
midd]e-okaSs.fami1y and worked at the Government
Housing Authorities. They have their own .house
and a servant to he]p in do1ng household chores.
A degree is the pr1mary goal of both informants.
‘Besides ;. W1na1 also attended STOU for academ1c
Jenricnment. '
Tong-yoo. Tong—yoo is”a’?irst"year'student in

the Faculty of Management Science. She marrted
a graduate in Architecture from the University
of Philippines. Tong yoo has two children, one
is five and another one is one and a half.
Tong-yoo held a Diploﬁa in Vecational Fdiration
and was encouraged to attend S10U by hei
hushand  Her primary goal in atfending STNL is

academic enrichment.
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Silapéchai; Sf]apachai is 44Ayears old. He held

”

-a B.Sc. in enginéering ffom Chula]ongkorn -

Unhiversity and serves as gn engineer at the

.Government Hous1ng Author1t1es S11apacha1

marr1ed and has one e1ghI years old son. His

&

"wife is attend1ng_even1ng classes.for a B.Ed.

. degree- at a teachers’ college He earns about

CDN$ 600 a mbnth.“ He attended STQU for academlc
enrichment but auitt the program due to time

constraints.

Residence: Nakornsawan

Suteep.

Suteep is 38 years old and married
with two chi]dren, one is 14 and another one is

3. Her husband held'a B.Ed. from Srinakarin’

Wirot University. She is a kindergarten

teécher. She loves studying but had to go QUt

teéching due to financial problems. Her primary

"goal in attending STOU is for a degree in

education. Besides, she wished to apply

knowledge learned to her present,jbb.

Saji-fon. Sai-fon js the firgt year'sfudent

in the Faculty of Fducation: She is 22 years
'y
old and unmarried. Sai-fon held a Diploma in

Education from a teachers’ col]ége and presently
N .
feaches at a private school in Nakornsawan. Her
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-goéls in attgndjng STOU are uncertain. Probably
‘the STOU degree could help her gethalbetter job:
Sai-fon comés from a lower-m{ddle class family.

Jirawan. Jirawan held a Dipléma in Vocational
Education. She is an administrative staff of a
secondary school in Nakornsawan city. She
married and has a four -year old son. Jirawan
husband held a B.Ed, degree.. Jirawan and her
family live with her pérents. Her primary goa'
in attending STOU is to get a degree. Jirawan
quii the education program and waited for a
transfer to the Faculty of Management Science
after Knowing thét she was qQalified tn seel
admission ththis latter faculty. She alsn
explained that what she learned from the
education program was not relavant ta he:
nt esent job.

Tgehint Suchat ie the second year studan' in the
Farulty of Management Science. He i mar: jed
with two childeen. Suchat and hie family ata
with his parerits. He held a Niplama in
Voéational Education'frﬁm,fhe fochnira‘ leR R REAT
and presently ftenchre at a technical coll- -

Hieg prinnry goal in 'wfh:v»rvj‘nq STOU 4~ for
) ( v
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secondary godl.

1

Wirot is the first year student in.the -~

-~

Faculty of Management Science. He is 23 years

old and unmaried. He worKs with a commercial-

~

bank in Nakornsawan city. Wirot and his sisters
étay with their parents. 'He attended STQU for a

degree. He also 'said that he could attend,STOU.

4

without having to quﬁt his job.

Sarajit.  Suyrajit is 28 years old, and he runs

his .~wn business. He married a government
official and has one five months old daughter.
Surajit did not have time for studging. He
failed fhe first two curses He enrolled in, and
finally quit the program.  He also éxp]ained
that the proéram'was.not useful for his

husiness He is haphy with his present status,
sorially and economically.  Hig family membersb
inclndinag fv{f parente digocaragad Him Fram
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