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ABSTRACT

The purposce of this studfyawad,to discover what eofffekts, if

ang, creativé dance exper iences may have upan the creatife

writing of grade four childrun."f - . ‘ ‘% : ,

'.’ ' ¢ . e S ) . L ) '* T .' \‘ : -

[ - A grade four class.of.si%teqn boys and twelve yirls - . -~
: o ) B ¢

s AR
| . . f . @ %

B o ' - i . ! . A \
. Uparticipated- in a five weelk tTea&mgnt'pronrnm.of_creagivé dinceé. C v
“-Halt of the dance lessons were followed by a creative writing

“ @ . . . N
, - o

“assignment. These were known as the.creathnt'test-wrkﬁing$

[

v

In dddition, samples of éreative writing were collected froL the - 'k, .
:chfldren‘before the treatment program began (Pfetést)‘and Eﬁb-fn‘ S
N . : 1 o . . - : .

e fdayé'(post—tcst).and twenty—five days (retention test) following - .

0. e o e

~ the treatment program.

o

4 ) . ‘ - : 4 ’ .. "’.«;:\. e L N“"“‘f‘/
- It was hypathesized that the similarities' betweern @F&dtrv A
.« dance and creative writing with_regard/tojthévphases in the cregt;

process and the dive:geﬁt thinkiné skills involved, may fesi;ﬁ:ih a
transfer of~learning from creative dance to creative writi e

" To meagure‘éuch.transfer,,thé Wfiting produced during thi/

o
T v

' was analyzed for certain variables. ~ Pretest and post-

‘o . > ) L . RT— i

was analyzed according to Cheffoliowing féur quén&itacive vériaﬁfggwi-
. . ' - . . R .

' of written ‘language: i) modificationr of nouns, -ii) modificatiogyof

verbs, iii) variety of words used, iv) amount of dinformation
. “3::‘-.'.‘. \\..;; . L ! o . M . L » ) . - ! : ’
“ included. All writing was analyzed .according to the following ten

qualitative variables oOf -written language: i) nouns, ii) verbs,

‘ . .- ‘ : . r‘ H ’ .\v : i, ) 1 )

iii) adjectives, iv) adverbs., v) sensdry details, vi) ndovelty, .

S o e . Sk : o ) ‘
S o v ~k}7; o o
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) vii)-LiuurJrlvV Languape . wlii) Junnw|ﬂni(wvwnvuﬂwh-. ix) aural.
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! NoAR oy \ : 3 L ~e '
obfecty, %) Ydirect WFIY“F'IHVHIUUmUHt. o
f o . ) ‘ . : . + V ’ . “ N . §
cThe quantitat ive variables -of moditic:t ion of nouns and
. N N ot .‘ M

W

amount of igformation included, rose significantly from pretest to.

post—test.w itfh“. The qualitative varlables of nouns, novelty, - °
‘ ’ o > . ” 3 ’ ‘ - : ’
figurative language, punctuation—-graphic, and. aural effects showed
a statistichlly significant rise from pretest to treatment test
o : . S . i ’ . e
writiong. /A mC;QUru wf the overall rise of qualitative variable
_,scwres showed a statistically sipgnificant rise from pretest to
treatinent. test writing and from pretest to post—-test writing.
writil SRR : : 3 ' ]
o ‘ ) o ) . ..
AT B The writing which was preceeded by creative dance ) e
©included more of. the qualitative variables of written Tanguage
: tiean thc_writing'wh%auﬂwns;not“precvcded by the dance experienge. ™y
L ' 9 L T C a
Results of this sfudy indicate that creative..ddnce | :
i i . . b ) . ) R 1’ o > /~ R
ecxperiences may aid in stimulating creatdive writing . activity angwi =
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- CHAPTER "ONES

. THF PROBLFM _ . x

I. TINTRODUCTTON o

. ke Tl f N /’

“. Recent elementarw school curricula, ,including. the Alberta
-curriculum, have been enlarged with the aim of developing the

\ ) N . . i . . . e °

créative-and- expressive abili;ies oF the indivigdual’ student.

* The inclusion of creative ”r1t1n0, dance, .drama’and art are R

. < :
- examples of this trend. D s L SRR A
o . ” o . ‘ ) R _ - . Lo

X o e . R - ) . c
7 .0 Manv ﬁlaims have .been made that learning in dance'and in
language can-be inter-related: and concgﬁﬁent. 'Joyce'BOOIman (1973) .
ST . C SRS , Ce / S
has. expressed this relatlpnsth, as“follows:
. -, . ' RS . =

4 : o .

“that "orde and lan?uage belony to dance
'that dance belongs to words and language that -
both helong to tHe child, and- that it is otr: &
resp, nelbllltv .. {as teachere) to attend Y
..creative dance and o, lanpuage. .»' o

: (x1v)

o

' . -R8 ‘ :
other, then aCtWVItltS cou]d be deQigned baseq upon the ipseparable Lo
L : E . .

nature of movement and languaoe : For example nas the chlld ehpl@{es,
\7 .

Wy

- "ﬁhefWQfd Vdrifting”V,ln a dance class, he moves slowlv geng;y§\ii;a

free ahd’o§En ébace. Nhen he turns to ' slashlng : hé'iS‘sddden

“E; strong and direct. The language helos to fogus the dance actlon and
S
the dance 1nvolvee the chlld in’ translatlng language into movementf?

-

Creative dance seeks ‘to develop, among other;aspee;s, the = &

child”s awareness of what 'his, bodv can do in re%hation to time and



i i ' .

. e . .
conerpry space andorelarionships.  Creative writﬁgﬁ seeks to develop,
. | : . S . . A oy

L | R ' . o .
imang olhe't aspects, the.child!s awareness of wvhat his language can :
! C : & . ; ‘

‘,: ”:, s oy ) J o A . . .
do - in relation to vocabularv, form, content:and stvle. ;
\, . . . ) . .7 . ! L
\ C . . o}
, ,‘The importance of language’ learning inithe school curriculum
e, . ) ' . : ' - T

hﬁs been' qecurulv established. :Hawever’ the role of dance in-
education is much less clearlyv definegd. Certainly, dance as an
- - T T i . . e
. . . - ol . o P IR ' .
expressive art forni‘must be enjoved for dits own sake, but the minor

role of darce in educatiofr, todav, suggests that there is much to
be gained bv'demonstrating the effect of dance omlearning, in other

areas, such as the language arts. ® v
. -a N . N

e

.o N ; T ' k ¢ )
Indications are thatlthe-dance experience may directly
i . < ‘ . . , i " P

contribute to'development in writtén_language. Every elementary

'tcacﬁer survev=- in Cleog s :tudv (1964) of the attltudes of

successLul teacHer% towards the teachln of wrltlnq skills, cited.
e
1thefc:eétivg dante‘exgeriénee as a major factor ih WIitten language
development. Joan Russell (1958) has noted the same attitude among
TS e s e .
ST & . ' : . St

teachers..’ . T : g .
’ m ,,' . )

P ‘ a

It is felt by those teaching in schools where_;.
dance is taken throughout, that’ it has an. influencg
uponhthe-creative work..in Engl}sh and the other arts.

. " L M

.E . 0r e : B T ;(8&)



P o
[1. JPURPOSE OF THE STIDY r»
" e
. . ) NS . -
The sattention of this studv was fochssed'nvnn two.kinds of
® ” ' N :
3

claims.in the {iterature on children

- .t

.‘ - ) - ) P ) -‘. . c e J
concerned the natur® of.the changeges in Tdipnguage, caused bv the
: . - PR .

's creative dance.

o .
econd. *foncerned the

The first -

ranze of this change -

~

Cominz to terms with words and ideas through |

dhnce experience, and the - s
. i - c S
in lan0u4°e "\
. N
‘Violet Bruce eugrested that,
\\

#he child or student to
©and vividly in writing.
e )

Which aspects of
. &

_were not speC1I1ed

In’ studv CondUCted in 1972

o

1, S "
the creative
” B *

‘wvocabulary, which may in turn,

and vividness of‘writtén'eXpression;
i writing of childr?n who part1c1pated
ce .

" (58) ‘than the

was "'more qualitative

hdtﬁﬁahce; She did not elaborate on’

g

language contrlbuted to a more qualltative product.' . A

la

Tead to an increase in the clarity

dance and dance drama can’ without doubt help R

expreSs more clearly

(1965, 41)-

the language achieve this clarityv and vividness

Jovce Boorman concluded that

ance experiencetmay lead‘to an’ihcrease in_tha writteni

o . s
'She ‘alsy suggested that the
: o B '
in a ‘creative dance_prOgrah-

writlng of children who dld

whlch spec1f1c aspects of the e

/“
/

45; regarding’ the value of creative dance in developiﬂg

7

,laneuaoe gkllls have been based largelv on, personal experience and

{

dbservations,'

are influenced bv the dance experience.

. .

In an attempt to verifyv these clalms

" -

this studv

aimed to determine Whichﬁaspects of'written'language‘development

G,



',>4‘RU§%911 s earl1 Ry 4uotation specifled that a relationship:

- . N

Letween dance andv]anguaRe_cxlsted only in,schools Qith-av‘ /
continuous, ongoiny dance program. Tﬁis etud\ attembted to

determine” the  range of tb( Lnfluence of dance on wrltten anguagef
. ; L

. - . “.
1t enav be that changes invlanguage occur when dance‘immediately
preceeds the writing, or thev mav occur even when the two
. ’ B ' L
s e s . b oo . !
activities are experienced many davs apart.

\‘

. TIT. RESEARCH OUESTIONS

"This -studv attempted to answer the fOllowinqudestions:
1. What are the qualitative aspects of language which

4 ) :k\\:‘ < M\ T N ' . L .
waracetpize the 'writcing. of children who participate -

in creative dance activities?-

o

.. What are the_qﬁantitative aspegts 6fllanguage which

chiracterize the writing of children who participate
o . E . ] . " . . . o ’ \\\‘\ 1
R in creative dance_activities?r’ S AN

a

3. What'is%the effect on creative writing when®
. L@ . . .
L : 0 o ‘ . . ¢ ®
i. it is immediately preéeeded.bv creative dance?
- . i

it it Follows a. creatlve dance program by tVo davs”
CiiiL it follows a creative dance program by twenty—

i gt




S
]
o . N -
w1ll be ‘used.
: (;" \\ ]j ) * . . .
Crcatlve Da nce - De ‘*&iv@tv Lh wfich t}' child dete ranes the o
= 2! } .
}‘ : ‘\Lmage and form of hls dnnﬁ&,lis“creatlve in nature.
o .
Creative Writing - Coémposition in which the child is free to select \
his subjéct matter and to détermine the length and form in which
his wiiting will appear. (Witty, in Burrows, et al, 1952).
V. HYPOTHESES
p
) >?~‘The-following'null vaotheses.are considered: \‘ .
.a" « ) ’ : ’ ) . . .
. There will bé.do significant differences  between. grade fqur -
e ' ‘children's performance on a pretest of creative writing and
> " their performance on a pést-test of creative writing, in terms » 4
e o ’ , - - . | ‘
~of the fo@lgwigg Yafiablés: L SN - o "g,\$
E.u.mpdigééation'of'nbﬁns 3 '
e 'ii}i'hbdification &f verbs - I oo ) : .o" .
] . ) ». . . B ‘.: ‘ < . . . - L . 3 R ) N //
iii. -variety of words used : L ) . : J
iv. “amount of iﬁformatibnﬂihcluded
- f~~m~w2—l~¥here~wr¥}~be_no‘ if1cant'dlfferenceSﬁbetween“grade LuuL'  ,']: -
: 'children's'performancé‘om:a'pretes: of creativé'wfiting and
: theifﬁperformance on treatment tests of treative writing,-in terms
o of "'the following variables: e
S o e _ i



EEN ‘ s
7 v I ) Y '
- - 1 . o 6
4 ’ . . . S

o i . i
‘QQEE}ficjtv_of nouns
: v | /
. ti. specificity verbs '

ii11.  specificity of adjectives

iv. speciticity of adverbs . '

V., sensorv détajils ' r
vi. novelty = - S N ’ g
: ! .
vii. figurative lanpuagpe ¢
viii. punctuation-graphic
" ) ix. aural effects-
. ’ . . . . . .
S x. .direct writer involvement

' ‘3. a composite score of the above variables
. . . . N . ) B
" .

3.  There will be no sipnificant différencos between grade four
ce ._childredis performance on a pretest of creative writing and .
= ™ - » ' . . B ' .
' their performance on a post-test of treative writing,4if terms - BRI

< of the eleven vafiébles listed above. (2, 1 - xi).

o

- j — = . T

'4."There will be no signlflcant dlfferences betwegn grade four

i children s performance on a pretest of creative wrlting and»\\'

. o o , . N
their performance on a retentlon“test of creativg/writlng,,in N

terms of the ‘eleven variables listed above. (2/'i - xi). ‘;' )

P \

VIi. DESIGN OF THE STUDY

i “

A grade four class of twenty-eight children participated
‘. " ' . : . Lo )

a fixg wéek treatment progfam of creative dance. . Half. of the
o g : . . B
dance lessons were followed b?fa'créative'writingxaésignment.,} PR

@ . . . . . B E PN

"y Samples of writing were cdllected from the children before, two days . . f\ih




,/‘.
/
/
/-

RS ; : : ) / _
following and twentv-five davs following the treatment prosgram.

Y

All writing producced during the stndy was analvzed accwrdinﬁ to

"fourteen selectod variables of wr[ften‘[1npu1ﬁ ddvclopmcnt

Results of the anqlvsls were examlnud statlstrcally

. ‘ . . VIT. " LIMITATIONS. OF THE STUDY

cw
o

The study is Iim{ted in the followinp ways

1. [hc lanruape varjables measured may not be . the . ¢

sicn1tlcant aspects of. wrltten lanpuage whlch are

most affected by the dance experlence.

2]

No attempt has been made to measure changes in"

oralﬂlanguaﬁe.
, ‘ _ -
3. A five- week trcatment program may . not be long

enough to substantiallv effect a chanpe in written
A0 o language.»‘" - e ‘
— 4. The 6d§side effects of tihe, of the school and -home

-ehvironments_and other Variables which may. effect

lanouage 1earn1ng, cannot be excluded from this study
- ' 5. . The® results of ‘this, ~Studv can be generalized only to
. ._v(\ .
siml ar popmlatlons

&

. . RN

N . . s
W2 . -

BN 2 - : . . . S

VITT. ' SIGNIFICANCE OF THE STUDY -

(PR L .,
. ; ) . oo . i . . .

Tt ig* hoped that the results of this study will indicate

the effects a program.of creative dance may have on the written
: B
language of: grade four chlldren qhoutd it be demonstrated that

3
\‘2
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“ ) o . ' ! » *
there may be a peositive and siynificant Link. between . anld

language, the place of diance in the elementary school gurriculum

mav be more firmly established and the creative writige program N
. ! . . Ve L li
.

may bhe expanded to include crgative dance as an add i/ fonal-

/

stimulus for writing.
N

&

I¥.  PLAN OF 7THE RESI'?ARCH

. v /

..In Chapter I, the problem was identified ahd the study
outlined, A review of the theories_of creativity and the

by

dpplication of theory to writine and dance pr,"b‘grnms are outlined

in Chapter 11, In addition?, the results of previous r _séarch

IT describe’s

studies related to the problem are presented. Cha%)er

s ) .
\

~the sample, thc instrument for analyzing the written lanpuage,

‘
/

.the experimental procedure and the statistizal prgcedfifcs involved.

The results of the statistical, analysis of the data and their ..

~

intefpr'f:Cation, are presented, in Chapter TV. Chapter V contains

Ll

the.éonclusion‘s‘ based on the findings and the implications for

N

further research.

'



This

“creativity and how the theorv is applied to writing and «dance

activityv in
desceription
relatedness

transfer of

chapter

the olementary schools. It coneludes with a briet
of the theorsy of tyanster of learning, of t he fnter-
1

of the arts and of several studies whidh measured the

CCHAPTER TWO

REVIEW OF THE LITERATURE

fir

ER¢

cexamines the

contemporary

theories

Ieﬂrq}nu from one mode of expression to.another,

N
N
N

ial

1. CREATIVE THEORY

Creativity is a term that tends to be overused and

of

- loosely applied in the modern educational context. Those concerned

will often agree that.a major

student crea

tivity.

Howeveér,

when the%guestion arises, "Wha

aim of the school is to foster

.

t is

creativitv?", there may be as man? definitions as respondents. If

=

acsdefinitien cannot be agreed

upon, how do e

s

tisk of developing studénp credtivity? To understand this concept

fully,
. [
the creative

required for

The Creativé

thisvsectipn examines the different aspects of creativity

.

ducators accomplish ;hé

person, -product, process, and. the classroom_conditions ©

devéloping‘dreative potential.

Person.

a

A
JRan
”&y

-

-

e

of .the historical misconceptions associated with the

creative phenomenon persist todav. Creativity was regarded as the

. special realm of the abnormal,

9

«

eccentric or.gemwious. Certainly,

e



10

o
Some were omadmen, Tike Van Goyh, or dray addieta, Tike 1o AL Poe,

o atcoholfes, Like Dylan Thomas .o The overwvhelming majority of

rrthivﬂty products — the masterpieces o masic and art and the

sedientitic ddscoverices = came from men. Theretore, women were

considered creative inepts,

Recont roesearch finding: have cejected thia evroncous,
‘ ) ‘
it somewhat romantic, view of the creative individual. Creativity

e

fs considered an ability posﬂvshud, to a. yreater or lesser degrec,

.

by all people of normal intellipence, rather than an attribute

-

which 1Is either present or absent.  (0Osborn, 1953, 14). Neither

is creativity necessarilv liked with the highly intelligent.

¢ 3

Na.positive corrclation has been established’between intelligence

and creativity. (Parnes, 1962, 349, 363. Mooney), 1967, 307). Women
have béen proven as credtive’aS‘men, since both sexes scoredv

=

equally well on creativitv tests. (Osborn, 1953, 18). /Cultural

attitudes may have been the source of some confusion in the past.

Results from-two weparate studies have indicated that the creative
. t - . N
person 1is distinguished,.in one «tudy, by qualities oﬁ]malenéss,

»omm
P

. , -, »,{ 3
“agpressiveness, daring and independence'" (Groch, 1989, 28) and in

. ) ’ N
another. study bv qualities of femaleness, ''openess to own feelings,

~

1

sensitive intellect and understanding self-awareness.' (Kagan, -

1967, 29). The qualitiesi%ssigned to maleness and femalenéss'aég/

supposedly indicative of the American cultural attitude. -



A

A dndicated by the Groeh and Fagan reports, rescarch

|

findingsy Jdo ndt apree on the personalbity characteristices of hiphly

creat ive \Pm»plw. Cortatn studies contend that thev are

wncomprisfine, fmpulaive, none conforming and individuallstic.

. o . .
. A YA

(Parnca, 1960 0 345,

\

\
croup oftuatidog

Gruber, 1964, 134),  They withdraw from

and are considered sitly and undesirable by

ot \ -’ .
!,muthu';“t and pevrs.  Other resecarch clafms that creatfive people
. \

are not inelined \roward such behaviour (Anderson, 1959, 152.

L)
\ ,

<\*\mnpr‘ohunsi_vv study of outstanding creative
v

Kagan,
1967, 27) and one

scientists showyd H\&L they shared no other common trait than the -

N
ability to work hard.\ (Roe, in Groch, 1969, App.).  Secveral

prominent researchers chte "courage' as the basic characteristic of
A\

creative people; courase \’\o believe in themselves and to see their
visions through to the end\,\ regardless of outside pressures or
\ ‘

skepticism. (Andersor, 1959 53, Kagan, 1967, 27).

'

The coneclusion to be drawn from these conflicting findings,
. < s . .
. Ciee \ . ' .

js “that 1t is difficult to desaribe a creative person in terms of

personalityv characteristics. \

The .Creative Process.

If creativity cannot bhe déscribed in terms of personality

characteristics, is there another facet which may Yield a set of

criteria for describing creativity® v '

‘Guilford was one of the fir\Ft researchers to describe

creativitv as a thinking process. HRather than focus upon the '
characteristic personality traits of ‘creative peocple, he observed

'
e



whoat appeared to bee their chavacteristic thiinking processes,

({n Parnes, 1967, 196-HH) . calitord, Torranee (lﬂ Swecney, 1970,
’I}’,r)) and utvhc-x“‘;"h;\vr cuppeated that cortain phases exdat in the
creat ive thinking process. For pnt'pn.‘:&-f'. of this study, the P ive
major phases §n the ('rruuyt fve process may Lo ddenttfied, as follows:

1, Awareness A spectiic pxperience may arouse the

curloasity or the consclous &wnrvn&ss of

\

1 -
N A problem, o question or o challengpe.
o -
N .
2. Incubat ion - Informat ion fs gathered. Tdeas are

plaveaed with and puesses or possible

>
gsplutions are gencpated.
’ 3. Preliminarv Product - A théory or product is presented.
b.o Formulation - This product 15 tested and ncpcpted 
| Tfollowing revisions, or is rejected; 1f
rejected, a return is made‘to>the
'j);‘«% " Tncubation S@ege. |
S S >
5. Communication - Tho;?bsulﬁ or product 1is shared with

= an appropriate audience-

__~Tn édd{tién, Guilford idené@fléd what appea}ed Eg be
the characteri?tic thi;king skilis gf dteative’peoéie.' Among, these
.;ygrérthe fluen%y, or_quantitya of ﬁhought, tﬁe flexibility of
fhought, wﬁicﬁ is the ?bility té,adopt var?ing viewpoints, thé-
originalitﬁ’af,;hought, which is uﬁcomménéss or dnusualness of

response, and elaboration, which is the ability/to expand. an idea
i

with detail. (in Parnes, 1962, 156-58). Several psychologists,



. . I
Dot ab ly Torraafee, then devised tedts to meanure the depree to
ial

Shileh these abfhiries werne present (e Chavt b LI
o From these dewelopents, oonew Tople avone, Hhoasoed on the
i " ! . 0

nremiae that alld ‘1:'()1)](' Lo canocreat fve potent Pl to o prenten
- - N ‘
o legser deyrree. I ettt peaple thiink in particalar wine,

then teachine other peopte to think in these v o onav resalt

ipfwr Procaoming more creatfve.  The next step wass to prepare

tdcher and atadent materi®ls to develop these creatfve thinking
Gkills and to deviase learning experfences to paratlel the phases o
" ) o
the ereative process,  Torrance was one of the carly leaders In
’ G . ‘
. ; o
dapplvine creative process theory to the classroom gituation.
An understanding of the creativeesprocess may be a2 useful
‘:, v : ‘ .
/ . e . c '
cducational  tool, focreativity is yhuructvr{zed bv certain
. , 3 ' ' .
thinking processes, then evidence of these processes operat iy ©
N ! v T
AL -~ -
in creating products, may supplv a sec of criteria ftor evaluating
— . g ) v
these products. 5 : :
2 v
) o o d - c .
The Creative Product. o - & @
' . ] ) , ) o : -
{1t ds acceptgd that creativity mav not be identified in
. . B < - .

v
- o

terms of personalitv characteristics, may to a certain-extent be

measured if terms of the creative processes inyolved, mav it also
. N - c

«

be measured in terms of the product or ideas produced? Tf sg, hows

=) '

.oes one recognize a ''creative' product?

[l

evaluation? -

. _ .
What are the criteria for

o
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,evaluating a creative product is determining the loc

,

. | ; ; \ N
An examination of the definLtdoﬁ@'of_creatLve product, , \\\\NF*“

in Parnes,(1962, 241) reveals four major criteria, and to a

: - ' o . o

certain degree .the criteria used in evaluation reflects the type
R - ) \ : .’ : S ‘ y i . . '

of product involved. Novelty dhd originalitx are common criteria

. for evaluation in the arts, while'usefulness and value to

!

'society are criteria reflecting the“demands of the sciences.

Novthy; as described in. Parnes, refers to something that .

has never been created before. . In practise, it'Would be almost

-imp0531ble to verlfv that something had n%ver been creatéd/before.

Orlglnality reﬁers to 'uncommon, remote oé clever’ ‘products. Qince

it is dlfficult to verifv these qualltles, Cuildford suggests

(in Parnes,'l962; ”41) that thev be regarded on a contlnuum A

,s%cial ‘and cultural Judgment is implic1t in determinlng whether a

S

product is ueeful and valuable to soc1ety._ There must: be. a need

which the product meets. - . ' ‘ .' ‘ o 3:

jvaen:more controvefsial than determining‘the-criteria £

evaluation. Rogers 1nsists that
. . ,w _ v
Al conditlon of — B

. . . the most‘fundam :
. ereati]'ity is th t~fhe sourcé or locus A Ry 5
(5 v : Lof eva ua&xye/judgment is 1dternal ) ) o ,
S _ : . : Sl
v ///;///{// - e P (in Anderson, 1959 76) ""ij
One mu§t“de§ide if;the product\satisfies personél.criteria:before R R

7
v

s

considéring the evaluation of'others.' Mead feelé that a credtive
act has occurred whén a person creates somethlng whlch is new for

“him: (in,Anderson, 1959, 223) ‘ In this case,‘evakuatign»would




o

|
t

also be internal, as 'onlv the individual knows what 1is new

\ ) . - o E .
for him. VNovelty and originality criteria are suited to.internal
evaluation, while an external group often measures the  usefulne

o

of a product, or its valuye to societv.

Tavlor (in Smith, 1959, 55-60) suggests that creative -
products can\be'considered on ‘sevér Apsychological levels.

The basic level, "expressiw»€ creativity", is not suited to .any

kind of evaluatio. but is a form of creativ ACtiv1ty which
exists s ly for the ed]ovment -and pleasure of. the creator.

- e . S

The teacher may verv well not know when, a student product

w

is creative. . If it seems unusual, that a lot of effort has gone

. |
into it, or thé& the student has been emotionally invol@%dcyith_it,

o

then it often receives the creative stamp ofapproval. The
s RN . .

teacher may evaluate student performance in terms.of improvement
- - | ‘ o e T : :

in the mastery of the medium, be it language, paint movement or

! :

B

music. Ev1dence of creative thinklnq,'such as the fluency,

!

‘. -

‘flexibility, originalitv and elaboration of 1deﬁs may betconsidered_

o o ‘
as a part%al.set of criteria,for evaluation. .

7y

» \ Ce

Necessarv. Factors for Developing Creativity in the Classroom.
The numerous books, kits, and téxts on the market today,

dttest to the optimism that creativity can be developed in the

schools However, these materials can be misused by poor or

_unprepared teachers, as Whittemore suggests, (in Summerfield, 1968,

46) w1th verv uncreative results.v.In ‘order toade elop.creative

Co

@

16 -

a1
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thinking and process skills, certain learning conditions and skills

o

‘are recognized .as essential forvdeveloping. creative potential.

p The Creative Environment..
. ) A . i - B . ) ', i ] '
The teéeachér is certainly. the most important’ factor in the

schild's creative development within the school. . Torrance
recognized this and set up a detailed guideline for -teachers
v : } .. . . ’ . -9 .
entitled, ""Creative Thinking Through Schogl Experiences''. (in
Parnes, 1962, 31-647). .One of hik guidelires characterizes a
\ . =3 ' 'va'v
creative classroom asfhaving, :

an atmosphere of released control;
permissiveness, a, sense of security,. an
absence -of fear, flexible ways of working
togethér. . ' -
.. T ‘ (1n Parnes, 1962; 37)

'Qensorv Training. o o : .o

A wide range of’ sensorv experiences mav lead gowards a

k~-dlscoverv'of obscure or hldden qualltles. Violet’ Bruce (1965 29)

creditgf an ”aWakeqlng of ehe senses... a helghtenlng of hearlng,

‘touch, bodily seﬁsation5~and sight" ‘as an importanhfpart of an

." “aesthetic education. Her‘implication is‘that‘sensoryiawareness is
"crugial for producing.originel'idegs‘in_dahce, drama and "ghe artgj
Stimuli must be provided in various sensory modes.. As <’
Torrance concludes, "(1865) v
N . N - . _6_. ,‘.v . (\,, -

. it is quite clear that some -individuals . e

. respond more. creatively to things that they -
. - hear, whlle others. achieve: greater heights -
' when responding to visual stimuli.. 3

e
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. i
N )
’ 18
. 14
. ’ YR
It would follow that certatn people mav respond best to sCimu LT
in the other sensory areas.
Similarly, to quote Torrance aﬂain, (1965) opportunities
. " o \
for expression muqc bo pruv1ded in manvhv“ the communication modes,
. : ';; ’
to. meet all needs. . v . . _
. T ) T . o
Some indiwviduils are free, spontaneous and o
bold in their thinking when permitted to
transmit their ideas in nonverbal form,.
but are paralyzed and impoverished if’ they o
. have to express their ideas ip words.
1";»";}. ‘
C Formulatlon of Tdeas.‘ .
L . Although ‘the creative process is characterized by both . ¢ -
. i . . u‘ E . . .
« . divergent and convergent thinking, the divergent process 1is .
o ., . . . . L . .
. i : o . . . - N R )
Fequired to produce great quantityvand quality of ideas. .

"Torrance, (1n Parnes, 1962 35) encourages teachers t‘o‘let"g
ché chidd' manipulateé objects. and ideas. His research inaiqates .',’
a relationship between the degreejoffﬁhnipulationfand the quantity

o

and quality .of inventive responses.

Rogers attaches great importance to

“.: ..., rhe ability to play 3pontaheously with.
. * ideas, 'celors, shapes, relationships - to
. juggle elemerits. into imposs1ble A R
juxtapositions. . . to express the rldlculous}“. : 3"9.
NN 2 translate from one’ form to dnother.

°

(ir‘var‘xvdeLfsor.\,' 1959_','-,76.)
‘Tbhis ab_ii“.ity;_v"clﬁa'rac-ceri'zaes flﬁ.-:xci, .ffex:i_.Eiilzift:_}‘r,";Dvrlig.irﬁ.a-lit}.fA and
;':'elabeatioh iﬁ thb?ght; “Quttff éveféluh;ﬁdred';OSSibiE»iaea;;OHQ“:”'lﬂf’fi
: ‘qrfﬁﬁo may léaé 29] a'c?eatiﬁe & *ﬁhis nge_piay'éf ideas egpaﬁds _ B
_ » o . . N | : | .v. R

P &4

S o S
one's awareness bf the possibil:i. ies.



the person must :be open te his

distinguishes, it as creative. AN

creator. Evidence of the creative process in a product, may ‘be

\,

The Cryative Encounter. . s

1"

. i . S o " .
As Brown describes {t, the encounter implics a

..,, P .(7 . ..
genuine creative meeting of one person with some other person ot

substance of the universe." (1973, 2)." He further specifies that

experience and become totally

involved in.it. Tt is this intensity of the encounter thatw

/

The child can be provided.with the time qdd atmosphere

" condusive to concentration. The child must be open to his

.

. experience and become totally involved:in it. A.credtive

environment mav provide the stimulus and the. sensory awareness

to reveal the uniqueness of thé;spimu s. A free play of ideas
/ ¢ | _ o -1 _ : y )

<

mav expénd~thejpossibilities of 1ntefprétatibn. It is the.

intensity of the encounter that may lead to a creative act.

Summary R L o R . S .
-During the past'thirty yeérs,‘creativity'hachome to be

_-zarded as an ability possessed'by:all’péOple. The creative

procésé is characteriied'by five majbf pﬁasqé, and by many

abilities, such as_divergént<thihking,_which includés fldency, '

IS

flexibility, originality and alaboratién of thﬁught. FEvaluaﬁion

creative ﬁroducts’i; difficult, and‘méy.be'best,leftﬂto the

°

a.

one guitable set of, criteria for evaluating or describing’ -

créativity. Assuming that creativity can be developed in the

RN

of -

o

19
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The Creative Person.

schools, several classroom condit ions which are necessary for
. . ’ . )
creative development to occur), must,:be considered. ‘
) i .
Qﬁ"! ' ’ .
' Lo CREATTVE WRTTING

Y
T

. b
§

“The forementioned pnihciplcs of creativity, relating to
E . L : : ' : .

the person,‘productdgprocess and ‘the necessary classroom,conditionsYw
have a. dlrcct rO]ALJOHthp to the rrentf&v wrltrng program of -

‘the elementnrv seh@ol.

Kl
:

Regearch- into -the relatirship of creative writing with
sex and intellipence, has been eodnducted to parallel the

studjes deSCribed in Parnes (1962) and Osborn (1953) earlier in

Y .
' . )

" this chapter. - Ihe research studles of WcKle (1963) and Peel

1 (1968) 1nd1cated that creatlve wrlting success was within the

3

reach of ‘all children, regardless'of sex or intelligence;'although

¢
e

'~ there mav be a wﬁge range of ahility. just as there is in any

leerning area. McKie's study reported that girls experienced '
greater .succwss -in creative writing -in grades four and, five.

g& rade slx, ‘the dlfferences were 1nS1gn1f1cant.ﬁ Peel s study

- erorted a relatlonshlp between 1nte111gence and ~ability in»creat—

) .
1vc wrltlngamonp grade six students when glven flfteen minutes for)f

- ©

wrlﬁlng.s However, whengtheuamount'of time was doubled'andvtfipled,

there was no slgnlfrcant dltference in wrltlnz performance related to
1nte111gence.- No other personallty factors have been 1dent1f1ed

wh1ch may affect the creatlve wrltlng performance

AR . . s
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The Creative Process. ‘ ' '

Languasre Arts educators cont irm the dwmportance of the

teacher's FH\lm- i1 prwwvlmlixu{‘tllﬂ f#i[lhll]}”l, 1q>p(u‘tln1ft hls and skills
necessary for QuQuloping urudtivimv.fn wrlttch-lnngunge;
Armztrong (mimeo.) deV&JQbod Lhw«{d]lowing annnfof structuring
jcnrnina experiences in c;cntivv writing.. This‘y}an parallels
3 . o ’ a3 .,
the phases of. the creative progess. i —
- ' b : )
.Cre&tiJé Prgééss . preﬁﬁiQQ Writing
1. Awareness . o L. Iptaké=of Ex@ericnde (activg) Anyi
| ;eaL aAd spécific cxpetiépce
ﬁrovidés a focus.’ ‘
2. [ncubation“ 7 D;scuésién‘ioral) ‘Emphasiziné thev
. ‘coﬁplgtg range of:ébceétance'of the
:“? o T .b : -unidue*ahd unusual. E )
© 3. ~Pre1;minafv.P£bdugt . 3. iExpreséion (wrigcéﬁ) The freedoﬁ H@
| | .structure and style météheé the.A
. ) ._"  _ 'pqrpégé of phe‘writing;
4, Formqlation' R 4.:2Evalﬁation'— Self evaluafiop'is ggided
- AN - ’ o C N -
' "by a flexible criteria modified by -
s : » : ' :
| - the‘childfs'heeds and‘purposes.
59'(Communication)'. ' ,' ‘51 (The wr;ting‘is.shafed.)
_, ' fihe{crgative w%iting,egperienée.Eegins wi;h,tﬁé"thiid.becpmiﬁg

actively involved with some kind of idea. "~ This 'stimulus for thinking
‘and writing may be an -actual physical experience, such.ds éreatiye-dance,



~——

writing with otherajoﬁ their choice. ‘There may be instances when the -

. W2 L. * ) ) : - ' e o
‘writing 'is produced for private reasons and is® not shared.

oromay be oo question or o problen which avonnes the curionity. I Chart

o the stimalus for the thinling and weiting was 1 he Py inat ive
. ) . . . v

attached t (\ Lt hem
" 1

quention, "Tus suppose that cloads had steings

whitch hingy down to cavth. What would happen?™ © This quest ion focussed

the writor's attention on a very specitic fdea.,
» Q

The second phase in creative writing, allows the child to

mandpulate ddeas orally.  Through discussion the child Yins the
. r AL

v hd
. ‘1’ o \ K
vpportunity. to hear and to spewk uﬂu¥ may be greatly “varying,
: . i

interpretations, or responses,

¢ . ’ - .

< LY the scceond phase is Wl in assisting the child to

pencrate and choose Buitable ideas, thén the. resulting orals language may

o .

prepare the child torithe third phase Here o dideas are translated into
the written language and the literary form which can express them.
The suitability of the written language and the form chosen, in

phase three, is evaluated in the fourth phasé. This evaluation may be

done by thc'teacher, the class; or the writer. TIdeally, the evaluation

is concerncd with.the writer's particular capacity for written éxpression.

2

 A1though Armstrong dﬁes not inclﬁde the fifth phase in his
model,, there is'iikely to be some kind of comminication or sharing of -.

the writing. This may take the form of posiiﬁg,the writing or of -

.reading it aleud, for all to enjoy, or«it may be that the children trade

s . & N

Through these phases, the child may.have the opportunity to

;dévelop the divérgent thinking skills of flueﬁcy,‘flexibil;ty,_originéﬂ

ality and elaboration. FIhenéy'of thought ﬁayisurface-in a Varieﬁy



ot v abadbaey cond Edeats s P les i o o thongla

£
W

[HER Y

h

EXS

, . R A
vpr cdictab e phots and wharacteras S0 e ina b iedy

u

ol e, Flaboration ot Chowehe mave prodace anod i ficat Ton
u l ) . .
and cxpausion of fdean rhrooeh deseriptive derai b,

I

' Creative. Produaet

It is Jdifficult to evabnate a plece of coreat ive writing
s .
(&) .
amd this taak mav be best left to the writer, although the
R . .

A o - . S -
teacher has a major role to plav. rhe following description ot

.

the teacher's role in evaluating creative writineg, is based on the
- ¢ ' .

sipppestions of Llowd Brown., (1973, 15, 10) Accordiag Lo Brown,

the purpose of .ovaluition is to develop the process . of creative

writine . All evaluative comments must cantribute to furthering the
- - . ) Y N

writer's creative growth. The teacher must. be aware of, the child's
interests, needs and stage of development in order to detect

potegtial. ' Bv question and comment, she can direct attention to .

this potenti.l. The teacher is specific by building ‘on what is

good,ibut~is indirect

a

o L . v -
The teacher who® establishes a warm, accepting atmosphere
RN : . ! Lk

. for creitive writimg, and a positive. approach to.evaluating the’

) . N ! ) - ) . ’ . . I
writing, can safelv allow the children to participate in:evaluation.

o

waeyer; the privacy ofviﬁe child should be respected and no story

or poem shared unless .the author volunteers it. . The teacher can.

~direct attention to noteworthy aspects of content and craft which

Al R . ,

bv not stating whap'”should,be”. » J



- .

Phe vroup does vt ddent ey, Podnting out Tt erary devices such
av bivorative Tangrege and "vivid vocabalary ) when it occarg in

pup Ul writ tne o ol bowing the clans to determine and approciate what
clfect these dhevices have on the writ ing, 1o Cprtainly an otdective
vav o to teach control o Laomages T Bramphes drawn From pupi |l

. »

writ ing wiltl Jilwiavs hive e meanine tlinn adult—composed examples

ol the came concept or techngine, .
The cnild mace dtearn to evaluate his own work in order
to establish his Indepeundence.  This should be the final stagpe
. Y . o
and the wltimare gonl of the evaluative process. It is fmportant

that this s the final staye, prececded by teacher and group

'

cvaluation. Children cannot be expected to evaluate writing

~

unt ik thev have diseobered what to value. Some children tend. to

‘. . . Yo 1 ¢
be over-critical of thelr work and need the preliminary reassurance
~that thev can succeed. . '

External evalugtion-ofwWFICing is

Al . e i : .
is produced atr thd "expressive crdativitcy” level, or not created for

/ .
. ) < i

an-audience but for the writer's own pleasure.

Necessarvy Factors for Developing Creative Writing

o - The four conditicns-and opportuirities necessary for developing

creative poqencifil, as described, in the previous section, have

. . i
specific implications for teaching creative writing.



\

~—

The Creative Eavivomaent .

Bt rows, Forehoe, Jaekson and Saunders (L9922 csmympest ed

that o warm, aceept oy atmosphere was hepesaary tor creat fve
wr it fyr, o decade betore Torvance set down his guidelines.  They

st resacd that the teacher point out in the bep bing, that negative
Y

cr it ledam was not permit ted.

wrown aprees, (1973, 3) that the teacher plays @ major

role In providingg a climate condusive L6 crentive activity, but
) »

insists that pipil materials and texts sharve some of the

' y 4.
responsibillty.  His polnt is that.an authorltarian correct-

.

answer tvpe of text would undermine the progressive work of the

.

. P . . ‘.
creative~tencher. Halbrook aprees (in Summerficld, 1968, 1) that
. S

the creative uppronchwmust he consistent throughout all aspécts

. '
‘of the language arts program, ’
Creativity cannot bhe satisfactorily
introduced into an Engllish program unless
creativity is accepted as a basls of our
approach to English teaching ad an art.

u

Sensory Training.

Se\/eralvatithors (Hennings and Grant, .1973, Carlson, 19;.73;
and'Pétty, lé67)vfuggest fhat active involvement invaﬂ experience
may be stimulated through the sénsesk Hgnnings.ang'Grant (1973,35)
state, ''The peréon who can get the most from anfex?erience is the
person who ié_g%imed to recéive impressionsbth;ougg all his  senses."

1f Torrance (1965) is correct’ in his assumption that individual

preferences for sensory ‘stimuli and expression are strongly defined,



attempt to provide the tall Fanye ol

then the teached Ty !

oppertandt feo o dn to reach all of the chifldren,

IOy tll'A\n'l

Some of Phe Uae.
. (\\
Toachoer directoed cxper fences oy he Nl \I/\IU DVeLr come

Goehtld s temdeney to respond with cliched or wndnspived Tdeas,

he teachor s “Job
gith atl thofr conses
amel aand touch. 3;Jl1T mut
concrete; ashe

foopoetting childron to

et gound, siyht
Laste, bl p
chi Ldven see and feel the

y mast help them become more keenly aware of Y
sdors: she.must help them listen tor
unusnal o sounds, L "
T (Hennings awd Grant, 1973, 35)

A preat dedTTOr teacher time will be spent fo motivating

cehildren to write when the.stimulus is not of a personal,

immediate nature. “As Petty points out,
'Hu;‘r most time worn and often the most
‘1l method for getting children to write

i

unguccessf
the agsignment of a tople.

: (1967, 18)

This approach tequires the child to draw upon his Imaginative

storehouse Tf the idea does not particularly appeal to him, the

|- .
This question of

requ]t may be a trite, or empty product.

writing is crucial. As Petty continues,

el

motivation fo
“Students must write because they want to -
either for the .joy of it or because 1t is

necessary’ to»thelr lives. They will not
write unlﬁss_there is something to write about.

c (1967, 6) L,



.
The Blbeal st ignebos wonld appear o b one wLiVM feoraper 1

b
cionel Loomot beg e the mos b Tees Tt wi fter and peneralb oo
Y -

o adb low tor gy Db iduach e poneaes

Formulat ton ot Lo,

«

L

P11 Tatene s of thov bt lwquifwu thie ot lat bong ol

quant fUies ol fdoass, e i Drord suypent s (o o, L9027, 196

P9HY L then worbine inoa o proup o individuwe by the chii bd mipht
. : 0
"Hra ittt orm™, oo Vict his dmmediate pesponses tooa S fmu e,
4] .

Slnee worde are wees to o tabel and vecord these Dileas o oa preat

“

auant 1ty of Panvaaee woutd he prodoaced.
The tewbher coan then lead the ol I drom fluency to control
Beoansicting him in cvaluating, discardlioe, and revisipy thowe

Cdeas.  This becomes an fmportant skill fn the cvaluation phase
0 3

ot Lhe creative writing process, when the child s required to

¢
cvaluate, discard and revise his ideas, words, and sentences,

]

Activities must also be desiypned to develop a flexibility

cof thought . (uilford, in Parnes, 1962, 156-58). Creative
dramatics activities, in which the child switihes from character
‘ SRR o ©

to character, mav  increase his sensitivity to varving viewpoints
or int"brpretationsv.

N B « -
originality of thought may be developed through ?antasy
. ) » - T .

and tall-tales types of reading and writing.
Elaboration:of -thought may be develqpéd through activities
. < . P O o &1 . } ;

Ry

n:{déh require. the child to.produce descriptive details of an

object, person, event or process. .

b

=]
[?
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The Creative Encounter. : o T\"f“ . Yo R

3 4 : | , . |
@ - JIf a total pérsondl 1hVOlvement'i§ basicato dll'fbrms:of

&)
¥

"

Pm, - NS -

Lo it .‘: . %, .
/trc&txve activity, as rown hax quvgected (19/3 2) then thl&

S S . S -
<, -intensityv:would be”pv1dent it the ch]Id writing. If ‘the wrltlng
« . ) i : CL e - . - A P . F . \‘
.is uniaue to'the auLho . then.hlshfeellngs, humour , or'op;nlons4»

~would beievident: Suct sincerity requires ‘that there bBé a real °.

. ) . - ) 2, L :f_% o . | : . .
purpose or néed for "'writing, and pérhaps, A4 potential audience. '+

Bt e . . . . . . s . R

3 H:oyn'fefers“to this invelvement as, "Focussing, the . i
e L PR . . - N v PR : v - .

.

- ' \~\,.--v.‘ ) E— . . . .
expressfon gfa@neﬁs.individualAimpression_of reatity. ... M0 s

8 2 ] S

(1973::13) P“rrowc,‘eginl"(l953,'9]);remindevthe_neadef:thatbeyenf

)

’in'ihagingry.étéfies;?thilﬁren reveal rheir own.experiences,
oL PR SN hd - o ; . RE ) o . e -
thoughts nand sfee llnuc.‘ Pet:ty agrees and suggésts that creative e
PR ) > ' - : :
‘.wripindkbééomes {herapeutic.iﬁ“natune,'when the, ", . . feelings,"
~and ‘thoughts close toachild's heart may.be brought  to the .surface
P FIRC RN :. ¢ ; ) . - . . . T .

and released. " - : oo . . R o I
N y ER v, . . Voey - . B <

° : LT , I - ) ’ K & . .
Time<1s an. important aspect of the.éncounter. To become - -

ctally involved in é‘qreatiﬁh,ithé child needs time for ". . . S
a,expefiences,'”. ._{Ato éink intojdeeperilevels.oﬁ conscigusness:
TpRraEnet L : : eper . o
cand there ‘be 1nterm1ngled with the re51due of other experlences '.'_o

s A - P e . a

K

S TR

and meanings .'h(Burrows, et*é/’ 1953' 91) 'Thls lntermlngllnp Of

» C'v -

ideaé is crucial 1f thL'Chlld is- to reorgan}ze hlS experiences
B

into new thouphts and patt&rns.*'Browﬁ«edggeégs;that'ﬁhat“Ehe great

write;s share is,' e T e T e R

e o X . ; AR G
B . MR . o T Coe

S .« the abilitv td‘éée"unfa {liar i
L _ © relationships, to link apparently disparate,'w
e ';S, S : images. to crvstalllze the qul;tessence of “'
woan e\perlence. <. e o B e e Ty
- B S S {1973, 6y v T




@

. statement. = o ; e

.
‘The teacher can provide opportunitieé‘for the child to

-~

compare’ and ;contrast ‘ideas and tc clate. these ideas to.a .. !
larger context. Theré_must,be sufficient timegfortplayi
. .. - - . - .
) . . . "I .
ideas and obijtcts, fyée from the pr essure to produce or 4
. ) 3 ’
by a deadline. -
. . . - N . °
s
e ) ) T
Summary . T ﬁm\yt . ‘ " . .
c - ; IR : : Y o

CTLSCIVL writing aet1v1tv is sultable for -all children,_‘
} .

o

'Fvalultlon ‘of créative wrltlng is dlfficult and should consider¢

re

the needs?and purpose .of the writer. - The‘teacher-can assist

Lon * *

‘the child in developing criteria for\self—evaiuation; The process

-

Sf writine creatively is similar to the process of thinking
- . : . X

< . < . :
creatlvelv '»Certain classroom conditiohs may'further aid in

B

develop1ng\creat1v1tv in wrltten lﬁnguage, Lo

.
CRY
0 P

{ 1IT. CREATIVE DANCE

The following‘sectioﬁ of the chapter applieé the theoretical
explanation of the creative person; prodddt, pﬁoceQS“and;the‘

neceqsarv faatorq for developlnv creativitv, té a,description'of

.creative danee-activigy, in order to verlfv the' followlng

“ o7 Q:

All dance educators -know. that dance offers.

great potential for.developing creativity. .

There 1s no wrong. answer for the child when

. he expresses hiimself 'though rhythmlc body

oo 1movement _Dlvergent thinking is acceptable and
- 'encopraged New wavs of doing things, of :




.o

. N ‘
'expresging'ideas, of creating new forms are
_part of thé activity ftself. TIn a school
d setting where so much of learninq must, of
necessity, Jke place through the process of
imltatlon, the opportunities offered by
R creative dance. for tHe operation of the
. . creative procebseqnmuqf be recognleed
- ;' ] (Rowen, in Murrav, (ed.)1968, 17)
-Thé Creative.Person. . ‘ ; : Coo : . -
PO . . . ~ : ’ ’

. Cegtaid'evidenceiwés presented in ther previous two.sections
of this chapter which suggested that creative abilitv is not
affected by sex, intelligence or certain cher factors. The .

o - " o )

“ . , o ol s N
literature*iwfcreative dance .also suggests that ability in _.('9
creatlve dance s wlthln the realm of all‘thildren.

P : e
-2 . .
s o

Every: Chlld 1 “the need and rlght tn ben o -
v involved In m&vement experlenceq of an ' .
o . expre351ve nature.”" Dance prov1des opportunltv
S Ty -for the expressive and- aesthetic aspect of ° )
movement AllL chlldren, both bovs and, g}rl

should have continuous learning experlences in -
dance each“Vear they. are. in -school.

~r .

- ..‘v . (Dgnce‘Committee; l§75, 2) .
Do Eeﬁ@hers“believezthisz"Acco:dingJ;o.a,stuﬂy,byv
Pvdfiéld' in. 19/3 thev do.;'He sufﬁé?ed a group of 76 elementary_

e;teacherq in the Edmonton Publlc %ehool system and found that most,

o - H

. of tham agreed that both bovs ang’ glrls enjdwed creatlve dance.°

~ @ )
o
-

‘The Creative Process. . "%

' - ) ] . c ) 4 ’ . _: ‘ L . ) 3
The possibility that creative movement experiences can

develop selected ‘créa tive‘ﬁhinking skilis, hesAbeenjindicatednin

a study by Torrance'(in Sweeney,_l970,2125); Fortyétwo third



.

gprade chi
A-sigmificant pain (p < .001l) was noted in flugncy, tlex

the Minpnesota Tests of Creative Thinking.

ldten were given a four month program in creative

[

movement. -The spgcific content‘gf the program was not_described.‘

ibility,
. - L ~ - o .

and originality of thought., as measured by the non-verbaleform of

'The impact of the results of this studyv is sotewhat weakened
in Iight of the fdct that it Was_imbossible to.accouﬁtvfor the - e
effects. of time} growth, and pqtside influenées'dn ‘the children

-

involved. . o R o o o -
The implication of this study, anid of several similar

o

studies which are described in/the last section of this chapter; -

. is that it is quite,impossiblé pd dondyct- long térm4invést;gations
- " ’ Lo . . : / . @ : N ’

:cfeative movement or .dance, qn another

i . . . £ :

. e - _ ¥ i : o | .
~into’ the effects of a generaljized treathment program, such as

-

Hirarning area.’

_ R ol o e N

“There is a’'marked similarity in the organization of - 1,
experiences for creative dance and creative writing. Bonh,‘in{
fact, parallel. the.phases of. the creative process: The following -

* steps for planning creative dance experiences are taken from

.o

‘Stanléy (1969, 265). - < -

S “ :.v f "‘. ‘::‘;A  3>: ) “.-_ A »{- v /.

Creative Process . R A Creative Dance g’ *
N i ] {, N - B B j ) . N -
) . ot . . : - o . g ’ k)
1, Awaren@ss - _ . 1. Introductory Activity .- '

Preséntation of an initial stim@luslté

) . bring about wigourdygs,total body-
o » S AR - _
.R ) _ - activity related t& - the themes. or ‘sub-—
" . . - \‘C" . " . ) , . .

themes of the lesson.



2. clncubation

3. Preliminary Product

4. *(Formuldﬁinn)

4., (Clarification - the dance ié

32
Y Ca 2 P
2a  Development - Expleration, discovery:

and atentative selection of movement

v

‘related to the theme or sub-theme,

results from. the observation of .

movement arising in the introduction

or from“{he'presencacipn of new.stimulus..

3. 'Applidation -~ The movement d- “aped

earlier is now adapted to cr.

T . eyalﬁated'by‘the daﬂéer(i}).
hS: Cpﬁmupicutionvo ’§j iFin;1 Pe%f&rmanég ;'Thé created‘daﬁdéé
mefbe sharea fo%“pleé;upéror ﬁor:
- ; : o o . C
; fJbﬁrp ses of learning t%ropgh -
e 'nfou @B;e;Vatidg;j'f  ' - .
3 . ‘;Qbé:;,II pfesentsva?suﬁmar; of Ehé:phaéeéiiﬁvoi;ed‘in
oo : T i L S L
éfgative:wriﬁing and dancing. ¢ . ‘ o . .;9”
Dgringytﬁé ﬁbé;eé.bf';hé gfeativé aéngé‘experienéé? the
four divergemt.phinking ékills may'bé;deﬁeloped.:Aflpénéy‘bfr
{pﬂouéht”ih ﬁoye%eﬁﬁﬂégy_éréapé};ﬁpfedictéBle»imagé§ or : E;:' o

~relatiqnships."Originality of thought in movement may result .in -

using unconventional or "undancelike™ movément to express an idea.
24 com : LTI ) -

o

Elaberatiod of thought ih movement may produce gross or subtle
gesturdés and a-patterning of movement. e B

a dance.
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. Chart TTT summarizes the fur divergent thinking skills

of fluency, flexibilitv, orijpinality and elaboration, as they’

3

o L } ‘
apply to creative writing. and dance.

. -

. 'VI .- A'
. The Creative Product

©

The C.A.H.P.E.R. Dance Committee has suggested that there )

are Ewo prodﬁét levels in childré;'s creative dancev(l975g 2).
Thedbgsic.level is that of jI'expr'essiv‘e'.'crbeati‘vity'f',' which. is the
.peréonai sa;isfacd&on»apg‘pléasQre the chilq gains frdm the dange,
"~ as he develépé a éense'of.aﬁareneég ana‘maétery of his body,.

N - t Q . .
In other words, the dance activity may be the creative prdduct.

! . ~ . 3

In addition,. the adtivity may culminaté on an alternate level with

a polished'dancé prbduct that might- be performed or shared.
. . ) - \ - . i

oo

e

This parallels the;developmehf of the creative writing . . I3

‘program. - Some dance, like some writing, is created for the
LK _ . el .

A

: - o o : - i
child alone, while other dance, like other writink éated

ég is créaéeJQ
to be‘shéred.

| Thebfoilpwing descriptiénqunthe Leachéf's“fgie invévé;ﬁaﬁingb
Cfeative dance is';}milaf to Bpgwnfé-(l§73; 15—16) ﬁeséripciohlof'

“the teacher's role in evaluating creative writing, as described: —

in the previous section.
Evaluation of the children should be an

- ongoing process and the progress of each’
child shduld be asbessed in relation to his
own performance. The children should be
involved in this evaluation of themselves,
their gtoups and their:.program. '

.

(Dance Committee, 1975, 3)
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The teacher mdy also wish to use evidence of some of the

creative thinking process skills s a partial measure of

creativity in dances. Increasing mastery of the body technique of

dance may also be a sultable criterien for evaluating the work of

' . . —

.
older children. ‘ , e
B . ‘ \
I

Necessary Factors for Dovelopinq Cregtive Dance

.

o

|
' o ' - e . I3 -
A closer look at each of the necessarv.cdnditions for

developing creative danco'potential, further reveals the similar

~nature of creative dance and creative writing.

The Creati&e Environment.

{

o

Applying Torrance's descriétggnféin Parﬁes,’1962,_37) of

“h.¢ creative environment as-characterized by a lack of coercien
. .. v . . . et

“ N . v . :
and 'a freedom of response, to creative dance classes,. . would
' . . . o f N ¥

indiqate that. Rowen is ;orreét_(in,Murray{<ed.)l§68, 17) in stating,

~""There 1is no wrong answer for the child when he expresses himself

" through rhythmic baody acpivity:” M

stimuli, accompanimerit and activitv. . Peter

11 sincere movement ideas are
/ ik . .

o

faccepted by the teacher, just as all creative writing attempts

areaccepted. » _ S T

.
-

Sensorv Training.

- « . : o
‘Varied sensorv experiences can be provided thgough dance

-

v

Lofthouse (1969;’43
z&ggested that stimuli for dance isi”.'L . anything that rouses the
]

mind or that~excites to action'. Boorman's criteria for a suitable

:déﬁce stimulus (1969, 63) demands that it‘abﬁeal to each child's

16



"The largest categorv, sound, includes the voice, body sounds,

‘ ‘ o
imagination and . that there i a varlfed movement potentiaol.  Ag in

©

creative writing, the ifdeal stimulus for diance is specific cnouph

Ve

. ° . Ll .
to motivate the most hesitant child fend peneral enough to allow

for many possible responses. it would follow that al stimfilus that

allows only one movemant response, such as Ludrninw/ﬁﬁTolk dance,
: ) . .

allows for no creative regponsge, like the "correet answer!' type of

lancuace text that Brown warnmed about. (1973, 3)..
Examples ot specific stimuli or accompaniment for- dance,

-,

can be Fougd in al’l sensory areas. -(Bdorman, 1969, Chapters 6, 7)

'
N -
“

percussion instruments and recdrded mus 1c. Visual stimulus'can be

o
fd

provided through pictures, scu%lture,‘film'and observation

2

‘experiences. Dance images can be found in contrasting feeling

experiences, such as snow and fire temperatures, rough and smooth

surfaces, and hard and soft textures.' Contrasting taste or smell

experienéég,-sﬁthas lgmon‘and sugdf or vinegar aﬁd.éoffee,_één
Stiﬁglaté dance, too. | a
:The;e aré man§.se¢ing,khearing, and'feeling possibilities

in devéloping relationship aspects‘éfidgﬁce, as étaﬁley (1969, iGS)

P

suggests. Dancing with a partner or in a group requires alert

observation to’reéppnd,accdrding to plan. Dances may be designed

which require one child_to stimulate a partner's;danée.through sound.

i

huddlé, which is part of.the dance deéign.

Or; it ‘may be a tactile sensétion, a gentle tap or a rugged group’,-

o



Cehlld must not be left on his own to P lounder, but must be

§

As Stanley (l‘)('f), 250) :;ni:;v‘n.-s;r,:r:., the teacher has a major

role to plav in stimglatimtand d iy ol dance activity. The

compellingly and continunlly mot ivatod by questions, challenses
- a2l . . K Iy - ' . i
apd images. ~ This. would imply that doing nothing more than putting on
a record and asking a child to "™ake up a dance,' is as unsucccssfu*
. ) - 4
a method Qf" mot ivation, as giving out paper and asking a child to,
Vigg, s B o 1" . - C
Write a story. : : ..

N : . . X
Formulation of Ideas. . ° , . " T ;

As Stanlev's definition sugi{;'ests, (1969, 265) it 1is in

<

the "Development' phase of the. creative dance lesson, that fluency,

flexibility, .originallcy an(l € laboration of thoug‘ht may ‘be

' -

developed. At this time, the child may be asked to "brainstorm'

in movement, Or he'may'be asked -to vary his viewpoint by performing

cn_e movement idea 'bsey"eral different ways. Dance ideas, shapes, and
relationsh&pé._ can be juggled to form ‘an'y number of pattefns or . . i

designs, - as Rogers has suggeéted carlier. (in Anderson, 195_9,' 76).

The  Creative Encounter.

If the crucial aspects of a creative encounter ave, as
Brown suggests, v(l973., 2) the factors of time and intensity of

involvement , then the child must be provided with _-sufficiéntﬁ time

to bring his dance to a’ natural close and with meaningful stimul_us

and guidance to produce a ,dance of 1n.1:rinslc value.

3



‘needs and ‘purposes’ of the

19

. imapfnat ion doos not tunction by the
clock and does not necessarflv produce beeausie
the teacher peqguaests a product,

(Brown, 1973, 7)
This would indicate that creative dance {s not a fixoed-schedule
activity, but it is best developed when the need and desive arises.

It vould also indicate that the motivatlion to create a dance may

. L N . ;
come from the child rather than the teacher.

Swmmary.
-

2"

... Creative dancde activity is suitable for all children.

Evaluation of created dances is diffidult and should consider the

dancer. The teacher can assist the child .

in developing criteria for self-evaluation in creative~ dance.

v

The process of creative dance parallels the creative thinking and
creative writing processes. Certain classroom conditions may further .

aid‘in‘developing creativity in dance.
TV. TRANSFER OF LEARNING

Ipe‘Theorv.

For anyv kind of learning to transfer to another situation,

three psvchological variables must- be considered.

The term stimulus generalization refers to the
fact that a given response can be elicited to
- some degree by .a range of similar stimuli.
. Response generalization is . a term that applies
'tp the fact that the same stimulus can be shown
to produce a range of responses. . .- The concept
of generaliration is inseparable from the capacity
of the organism: to discriminate betfween similar
stimuli and responses. o -
© Lo - (Walker, 1987, 61)

:




s

The similavity 61 stimnli may be desevibed Prom bwo

vidwpoints.  One view vepards stimalioas hedoy similar to -the extent

1

S

in which they produce the same tesponse. This is the Tatimulas

caquivialoned" (Wallker, 1967, 6%) positions  The assumption s that

stimuli can not be presuncd to he similar until experimentat ion
provides d wile-of responses which can be compared .o Theve is the
s v —

P ; VA ' ., . -

additionat.problem, here, ot creating o standird or criteria tor

iy

-~

measuring the similavrity ol these responses. In some experimpental

/ . .
situations, this m2yv not be a problem, such as when o specific and
obscrvable action is the required response. Lo other experimenthl

situatlons, when a4 complex response is required, it may be more

¢

“difficult to measure similaritics ol response.

The other view regards stimuli as being similar to the
extent in which there ar¢ elements common to the stimul i.

{Walker, 1967, 64). The assumption in this case, i that the

experimenter has determined the specific physical or psychological

£

clement which is common to the stimuli involved. This 1is not as

,- .

straightforward “a task as.it mayv svem, according to the results of

I e
sereral studies. . (cited in Walker, 1967, 64).. A study by Guttman

and  Kalish, in 1956, .presumed the subjects wevre generalizing their

respouses to the similarity of sound,. & physical element, in two

stimuii. In a similar‘stud'y, in 1965, Shepﬁrd Canllee:’ci that the

subjects were responding to a psychological similarity between the
same stimuli.

o a



The dimension o Simibar ity among, Vesponaai, oy oo
X e iy

beoditbicatbt to meana e, Btad ey which measore S fmple

© . i . A . o . , .

behavioaral rosponses i animals, such oo pech iferat oo ospecitic o
(4}

spol, mav not have this problem, an do Aoudice which at templ o

i

measure broader or more comples cducat jonal vresponses, such o
© .
chanpen in wreitten lanpgoaoaee. P the Tatter coase, the dosired !

responsc must be caretully described. - o addition, the
. )
. “ - . . .
reliability of the inveStigator's respopses in measuringe the

o

subjects' responses may bd open to quest ion.

The tactor ,of

> D

discriminat ion must Jalso be examined

¢ . ’ . .
- . L . i .
from two viewpoints, 'he subject may perceive the

Q ‘ ' 5 g @ o
- S . . 5. % .
similarities between stimuli, and e may“perceive the
[ . ’
PR : . . : : . P
- differences between the stimcli. Depending on how he is.
£ . .
N ’ X . . o . . f
rewarded for his responses aod on whether the similarities
’ . . . X ) ) ) ¢
overshadow the differencesy or vice versa, he may eventually
. ¢ o) ¥ o A
learn to focus on cither the ditfferences or the similarities.
If the experimenter, for example, wishes the subject -to respond
to the similarities, but the subjeét/cbntinues to respond to' the
[s] :
differences, then it may be.assumed that* the stimuli are not
< et Y : . el 2
generalized, or similar. The subject will not give the desired
response, and {ramsfer of learning”%ill not occur., "
B . o Py
. g - -
¢ [ : o
- ~ . -
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~The” Transfer of Learning from Creative Dance to Creative Writlng

. It hae been demonstrated 1n the first three sections of
. ,/

—

. B eb '
this chapter, that the thinktqr processes indolveld in creatlve

.

@ . . -
dance and creatlve wrltlne are;srmllar. Tt was suggested that the

. e . =

productC which resulted in hpth aCth1tiQS, mav he evaluated in

‘terms of examplee)of the thlnklng skills 1nvolved in the creatlv
\ . -

, s . N : N _
proces$. a . - : , e

‘The model of transfer of learnlng, deScribed above, can

. 5

2

Qe plted to the creative dance and creative writing situations.

o

Stimulus Generaliiation.ﬂr : ;.-_fa

“The more:similar,\gr-generalfzed, the creative dance and
- o T =

e _~:

the creative wrltlng situatlons, the greater the chances of

transfer of learnlng to occur. . The practlce of thlnkine creatlvelv

)

in dance, may:, transfer to the writing situatlon., In addltlon, if?

._thevdance activity has déveloped along a spe01f1c theme or. toplc

B

" an advanced stage of Incubatlon ; ot manipulatlng ideas may be*'

'reached if"- the wrltlng focusses on the same ~theme or. topic. If the

N
»

teacher 1sathe same in the creative dance and creative writlng
[ :

‘situations, and 1 the env1ronmental situatlon is the samé, _then»

ehances.of transfer 0ccurring are 1ncreased.
42 ; . . . " ) : . c
ResponsefCeneralization.
' . B N & “ C : c

Ekpressive, creative movement in dance form is the

- ) . R

response, or product, of a creative dan@e stimulus.' Expressiye,.

c. cos . . . o

dreatlve language in written form is the response, or product of'

. a’Creativevwriting'stimulusa If the stimulus for the creatlve

D e - . —— : foe . . i ..



‘ o o S : ; : A o
writing is creative-danceﬁ(and if the creativevdance‘situation is

similar enough to tha}/offcreatiVe writing, then a creative dance

o

stimulus mav produce a creatively written response. . . <

Discrlmlnatlon. ' C Y . o : S ’

: : . o

g . [ If the diss1mllarlties of the creatlve dancc/znd Lhc creative:
writing situations overshadow‘the similaricies, then a creative . _ Ve
dance stimulus may not rvesult in a creatively written response. .
’ 'The,Transfer’of Leafning Within Art Forms. . T °
Creatlve wrlting and creative dance share a 31m11ar1tv of
B . . . ‘v d- -
. purpose. . . that of communlcatlon._ As Whitenpoints'out, (1969) L
i this'similarity exists between-all art forms.
i ! Children should be able to find the same _ O . i
’ o thrills in dance, ‘¢, art, poetry, in s
. v fact .in any art f bSecause basically.
, . ~ they are all forms ot communication. Only :
‘ i by the realizatien that .the skeleton of . all ]
art forms is inter-changeable can. . L
: . (children) . . begin to seek fluency and-
~/ o . zfreedom of e\pre351on. . S Y
A O o () -
@everal studies have examlned the 1nter relatlonshlp of.
- ,':mouement with‘language and_art.. A,study_conducted’by‘Wall in l97l

&

cekaﬁined the relationshipiﬁb;ween pre-school children"s aft and1

’thelr c;eative dance experrences. Forty‘pre—schoolers were randomly

.\)

N

assigned to either the lreatment Group or the Control Group One

.

- . K

A ]pre test and two post test samples of art were taken and assessed

- \ X gt o s e e

Uy

by‘sixﬂjudges., The lreatment Group received a . twelve—week program
of creative dance, followed by art sessions. The Control-Gyoup
received only the aff,sessions. ‘There was no‘signifiqant difference .

i

; . - . - . .
/ . . .
/



Soe

Q

in the art:work of the Treatment Group or the Control Group.

o . - e O : . . B
Wall concluded that®the creative dance .experience had no significant

. . o ) . o ; . : f ,,.
effect on ‘the art products 6 T
. © o

A studv tonducted bv Austln (1971) ehamlnedoohe ‘effect of - 5

“ / -
4 G
N . e o

creative dance expefiénces on the p%fceptual motor and
e . N °o .. o 7

7

“psychollnggiétlc behaviour of‘chil@renfwith;learning disabilities.

. © . , o . , .,‘ '
Eighteen elemefitasy schopl age <¢hildrén were randomly assigned to
. . N

, L . v _ -
either an Experimental Dance Greup, an Experimental Gymnastics
N A X . o X “ ’

‘Dance Groupftending;to‘perform~higher thanﬁthe other‘groups, the >

P ) o e ‘ ’ -

‘o
a

0 . » ) : Lo .
Group, or a Control Group. Specific perceptual motor and
T . p e p

© .
x <

"fpsyCholinguistic tests were administered beforefand af%er the siX .

week perlod Although large gains- were made bv both experl&ental

groups; in selected psycholinguistlc subtests'“wfﬁh Ghe Experlmental
9 - e . i

s e

-‘differencef were not statistlcally signlflcant Austln concluded

in a nine—week.program. ‘One classlwas randomly:assigned‘as the -

thatU a:largér number of subjedts‘ ier a longer treatment program

e . T [ ' A . e

'mav have resulted in significant transfer effect

=3

3

Boorman S. studv, in l972 \examlned the effect of creatlve °

@

dance’experiencesvon.the-vocabulary.development of grade three/
y P g o S . . .
children: . Sixtv children, in two grade three classes, ‘were 1nvolved

E i

Ehperlmental Group, and recelved a program of creative dance.  The

-

"other class was a551gned as the’ Control Group ‘and reCeived a program v

a

of’verbal interactioh. Following each lesson, the children were given

“ - : w

“.a related creative writing assignment.. These asgignments were scored'

o



. ) ‘ - T ‘ ‘ . . .

according to a test vocabulany'fgr both'groups. “Two nrérosts

and two- post-tests were also administered. R eults showed a’ e

LA

'siinficant 1ncrease ‘and retention of vocabulmlx for both groups.
" The Control Groap showed eignxflcantlv greater palns than the

Experimental Croup. _Boorman concluded that bv exploring words

‘ .o ‘ : o e 7 i '
through dance activity, children may use. this vocabulary in their
writing. v

Boorman uqed an e\perimental deqipn for {#mhnd content

which differed from Wall® s and Au ‘tin's studies, in three

Al

important aspects. o e . T

N

Boorman gonsidered that the conteht of the da ce lessons

<

in ‘these studles was too qpec1f1c for tranSfer to another mode of
' 0
expression ) She-believed that

s« for such trancfer to. occur, the movement
-expen&ences must- be sufficiently intrlnsically
motivating for- the chlldnen to desire to give
them: expre351on tn another form.
o o (1972, 17)
_For-this.teason her dance leSSons focussed upon action worde, such

"as exploding and blllowing presented.in an‘imaginativeiway'with

nSpeleLC imagery.

To ensure that the chlldren realized that the dance and.

language experiences were inter- related , she felt it necéssarv*for
one teacher to work in both modes;' Whlte (1969 5) concurs that

the art forms are taught by dlfferent teachers, the‘students

- . :;‘)'r'\\)'

W . .
find it difficult to -transfer from one form to another, In the

45
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A
-

. 2 RR SR . _ )
studies conducted bv Wall and ‘Austin, different teachers were

involved in the programs. - o

-

.Iﬁ Wall's sfud&, thé'art‘wopk was not related fé the dance
ekperience;'but toja stofy read to botﬁ érodps'Qf(childfén.'fBoorman
relaﬁed‘the coﬁccptﬁallimﬁge‘nf the dance expefieﬁpe to thﬁ :
,Creative w§iting assignmedt.: For ekampie, if‘thb'Qaﬁce lesson

- focussed on images of firecrdckers"then the writing assignment
. - . ‘ v
‘related to .firecrackers. .

_Boorman's study relanesfvéry closely to the'preéent

‘investigation, for both were concerned with'the,transfér,oﬁ_ o
: creative dance experiences to-a - different mode of expression. There
e ) B v Lo ‘ L . : : .

is' a noticeable difference in one major aspect. Boorman selected

seventy words which were ‘suitable for explbring¢in dance activity.
Her purpoSe; in boeh the dance.and the verbal interaction prdgrams,K
o 0 o . - S i . ] o B N

was to teach these seventy words’? “LeQrﬁiﬁg was indicated by the \

‘children using these words in theip_creative;writingt 'Breadth>off

o

Qd&abulafy,develbpment was measured by counting the number of times

these wdrds:appeared'in thelr writing assignments. Boorman's study

N <

:measﬁred the change in breadth of vocabulary, whilefthié stuay

" measured’ the change in fourteen selected variables of written

N

language.’

A'relationship between learning in dance and in language has

" been eétabiishgd in the development 5?'breadthvin‘vocébuléry. _Né
othér méééunes_ofklanguage developmentfhaVe been attémpted.

,@_
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V. SUMMARY AND IMPLICATTON ~ -~~~ . |

s T B

s A o
e . 4 )
-

" The first part of this chapter/pﬂvfgaed briefly some i;;)// '
. o . P . '

) K . T . e - . . o .

the aspects of creative cheqpyz/gnd described some of the- 7/

/ R R
//4/ . _

) 7 . : 2 . N ’ . N ) o ’ ’
conditigns necessarwTor creativity to develop in the school. SRR

// .

o . -
The next .two sections 'applied the theorv of creptive

. ) e
\$>5¢233fr6h.

o . . ? .
development '©f learning in'creative writing and in creativejdance.

The last part considered briefly the theorv’of transfer of - : i
o ' ¢ : . . TN :
learning, of  the inter-relationshiprof the arts and described

several studirs which attempted, to measure a transfer of o i

i

learning from one,mode of expression to another.
e A0l o » X N o

If ;He c;éatiue bfocess iélinvélveq.ih bptﬁ‘creatiye
vrlting'and‘ingcreééiQé dance, aﬁa if thg creéﬁivé Qriting and’
FCréétiye daﬁcé érgduétsgéan be‘déscribed.;n terms Sf'some.éf.thé‘_
thinkiﬁg.skilis iﬁvélved in ﬁhé'preative'broéess, théﬁ it seems-
.o hd ] . _ :

reasbnable‘to assume that learning may transfer from one activity

[N

tb the other. Several stﬁdieévhave'attempﬁéd togmégéureitranéfé:

,6f léarﬁing from Q;eatiQe_dancg td.art, és?chdling;isfié égiiity B ‘f“‘ ’
“and breadth,of-voca#giéry. No'study hésbyetiﬁeasuféd‘traﬁsfef of
"Q;iéérning’from éreati;é,danCe fo cféative Qriﬁing.



CHAPTER IIT

v : " THE DESTGN, OF THE STUDY ‘ »

This chapter descrihes.the desipn of the study. A description
‘of the population and the specific sample 1nvolvcd in- th1s tuuy, is.
followed by an outline of the'method'of procedure and’a'describtion.
iof the testing instruments~involved. "The last sections deal with
the reliabilitvhof the insttuﬁent;'the tfeatment of the data, and a

summary of the pilot study. - - ‘ - - §

T.. POPULATION AND SAMPLE

. The population for this study consisted of those students = B

'who attended grade four classe% in. the Edmonton Public Schools from :

\

January to April of l973 The sample inVOI%ed a grade four class S e

of sixteen boys and twelve girls attending Capilano School S —_—

: TheOprinc1pal rePorted that the school was attended by
‘ @ TN E
children from establlshed -suburban middle 1ncome homes and from

‘transient,'low—income hoUsing projects. She also described the

o

dsample class as haVino qhe greatest range 1n language achievement of

the fourth grade ‘classes 1n .the. school _Thevsample included two

children dhb'were receiving tenedial readingwinstruCtionf two - |

children who were énterinﬂ a ''gifted student” Clagé;EE?;ESEiSE;Eg/)/ﬁf///Ti/'

autumn, anﬁ onchhild‘QhoseLmothet tonéue“was Chinese. _ l""‘ ‘ -
“Acc0rding to‘the'teacher;;;hoivolunteeted'hereclass.for:this

study, the children had no previous experience in creative dance and
had'spent littledtime in creative writing activity. - S oy

48
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e - 1. . bIlii‘}l()l) OF PROCEDURE
. ) y ’ ‘ .
One prade ﬁfﬁr class of LW(ﬁTty—eiqﬂ1t t}xiierqj fu«\'ivvd a
fivé‘week progfam of crbqti?w dnngc. During that;témg, the class
received ﬁweIVGQ ?Qénty4minutc vrvdtivo Jance iessbns, which wefé

held "in the gymnasium during the resgularly scheduled physical

~education peridd. $ix of the dance lessons were followed by a

il . . .
thirty minut® period of treative writing, .which was held in the
_ ) . . , ,

regular classroom. These six creative writing preducts were.the

.~

"treatment tests". All sessions were conducted by the investigator.

Prior to the treatment, . a pretest was.administered. This
consisted of  the preseptdtion’of an overhead transparency drawing
of a monkey. . (Plate-I) Fifteen minutes was allowed for spontaneous

. discussion with the children about the drawing: As the children

talked about. the character and actions of a. monkey, thé investigator

hd '

 .wrote on the blackboard, the technical terms which arose from the

S

discussion.

° e.g.

- . orangutan - Africa. zoo gorilla
. ) . v . E

" The childrﬁn were then given paper and asked to write about a monkey.

- .

Two days following the last .dancé lesson, a. post=test was

Lo : . . S :
administered. -The stimulus for writing was an over—head transparency

®

drawing. of a sea-horse. (Plate TII)- During the fifteen minute

discussion abeut sea-horses, the investigator wrote the childrerf's - .
on . abs ot y © _ , ‘ _ v

techniéal'Words on the_blackboatd."Fbllobing this, ghey were

allowed to write about a sea-horse.

.
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Twcnty—Lhrcu.dnys following the post-test, the relont ion

. t N -
I I o . . -
tests was administered. - The stimulus ‘was an over-head transpariney .
- o
. . . . - !
drawing of a hawk. (Plate L11)  The same procedure was followed as
) - " . . L . oy
: a " . . o
in the pretest and pest-test.  Chart IV summarjzes the experimental

[y
RN

procedure. : i . : -
‘ - N :
I't was considered that the three test situations were as
: . .
- o " ‘ . )
identical as possibile to ensure that anv. change in Scores was not

thee result of change In procedure. | A video—tapé_rocordihg of the
C e , ) < .
test situations was made, to document the reiiability of the test

-,

N

situations. The monkey, sga-horse and hawk were chosen because they
wverc considered fairly equivalent in terms of familiarity. The
monkey was chosen for the pretest because it was considered the
easiest, of the three to stimulate discussion. This advantage

could contribute to making the pretest. egvironment for creative

3

" writing, in which the ihvestigator.and the -children were meeting for
the first time, more like the'following situations in which the
. .« Lo . . N K X ‘A .

.

investigator and chi}dren had developed ease and familiarity.
The following instructions were given to the children
e OW ; :

during the pretest and remained in effect for all the following
o . . _ .

"writing sessions.

1. 'The children were free to choose any literary form,
‘prose, poetry;hplay—writing,»etc., and were allbwed .,
to use any amount of art or illustration. :

2. Thé children were free to choose any writing implements,
pen, pehcil;.crayons, etc., and_to use their own
.writing paper. ~ ' ’
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3.0 The children were free to write on & topic unrelated to
the lesson. ‘
4. The children were instructed not to worry about spulling,
. but to write the words as they imagined them to be

spelled.  The investipator, assured the.children that
she would know what word they meant, no matter how pt
;o was spelled.  The children appeared to accept this, since
e verv few ever agked for the correct spelling of a word.

5.. The children were allowed to write ag much or as little
as thev wished. When finished, they ghve their story to
the investigator. and then continued with a prejeqt of
their own. o o

6. The chiquen were allowed to dﬁietly trade stories when
thev firffished. Most °children found great joy in this
and jt was felt to be sufficient for a motivating and

rewarding factor.

7:  The children were told that they had as long as they
liked to write their stories. The investigator did not
wish to causé any ténsions which a time limit might
create. .In the rare instance. of .a child needing more
than thirty minutes, the investigator whispered to him
that .he would have to finish in one minute.  So, although

. a time limit was set, the children were ngt ‘aware of it,
® and, in fact, most finished in 15-20 minutes.

The Treatment Program. .

. . o ;
The creative dance program was ‘pre-planned with regard to

v

vocabularv ‘and images to be presented. However, "the invéstigator
was prepared to make 'changes or adjustments as the program progresséd,'

in order to meet the needs and interests of the children. The dance
vocabularywai? images are-included in Appendices 1 and 2. Co _ ) L

The actionewords to be explored in the dance lesson were

written on the gymnasium blackboard before the children arrived.

" Upon- arrival, the children,érouped themselves around the blackboard

I ) .
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“the cﬁildren'inté dance involvement. Therefore, the investiga

. e
s e
, o ' «

and lessons alwavs began with one reading of the action words.

/

Following this the investivator jmmediately began the dance
/‘ » o . . '
actlvity, which followed Stanley's process, as described in Chapter T1L.

. -

The action words were first explored through the full range
of. movemeht possibilitics. These ideas were then combined into | '

seguences to form tentative action relationships. . Finally, thdé

/////;deas,were crviktallized into images and each child or group of . - L '

children adapted 'the earlier movement explorations to create a
dance. : ' : 'z
Using Lesson Eleven as an example, '"The Escape', the

children first explored the‘iétidhs of jaBBing, “rusting, pushing,

éollapéingsbcreeping, pausing, @eering, leapiny «ud flying, using
| ¥ :

the ‘teacher's voice as the accompaniment. These ideas were then

developed in movement‘details The children worked on these ideas

~

-

by pérforming them in various sequences, using-théﬂimageiof a

prisoner who attempts. an escape.. Percussive instruments were used

as the accompaniment, herev” Finally, they Qe;e asked to develop -

a dance about a prisoner in response to a selection of recorded music.////////////

N

‘ Most lessons culminated in a‘sha}ing of these dances. A summary of g

this lesson, and one other, are presented in Charts V and VI.
, : . . . ,
The action words were intended only to stimulate and direct

. . ot

<

did not insist that they.use the selected actions in their created

.

dances. S o 4
. " .

‘.
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The children then returned to their classroom. The + ;e

2 ’ !

lgor topi¢, "The Escape', .was written on the blackboard and iz .the

¥ ~ - A .

l paper was being distributed, aISQOnganeous discussion of .seve-nl
minutes was allowed: During this time;'the inVestigatat wrote
technical termsrcuggeéted Bv the chlldren on the blackboard.

Oy . -
The ohildren Lhen Wwrote their storles.b The same‘controls were
A ) “ ’ ‘
[ »used,‘as stnted for the pre—ypost—#and retention tests.
\ . . P c. . L

. S
- . ) 5 » ; o

The creative -writing experiences werc structured according

A, r:

£ to Armstropg's plan, as describéd in Chaptet IT. The ”Intake.oﬁ
" ) . i \’ . N Q .. ’
ExperienceV, or stimulus, for wrlting ‘was' the creatlve dance lessom

(3 . . s
'

. This‘provided an. active and spec1f1c experlence which 1nvolved

N st

S -a]l chlldren \hile prov1d1np For an. indiv1dua1 freedom of

L . : ST
- interpretation. while the paper was’being dis:ribuﬁéd,the,~f
. - . c 2. - : k - [ 5_ PR

children were inVolVed-in‘%he'“Discussion”plor'oral,.stage 6f‘ _

Language,development. As. the Chlldren made thelr suggestlons about N

- 1

the topic, a’ wxde rénge of pOSSlbilthLb was established The

Expr8551on Yo or wrltten, .stage translated the chlld 5. unlqui
.. . . L i ) g“l'*ny’

bl

’interpfetetion'of the experience into aVstory‘ poem

<literarﬁ product, Plnallv, as the children exchanged papers with

N -

'otherq of their thpic ’ﬁan informal andg uqually,.an unspoken

No,formal, teacher—direéted R

R S A




of dance fol}OWQd by writing was establi§hed.b The

-
/

study is very similar to Boorman'sg 19
. . . o - ’ .. |

study, which is described ih Chapter 1.  As described in the

fol lowing paragraphs, certaih similarities of design in the two

B

studies were:of partigular importance.
: g o S AL ,

2,

The céontent of - the danke lessons in this study focussed
upon e s

actions and. werne prbsented in an imaginative wav

“1h nthcr‘wnfd¥,

~with
the dangv lesson was not made

specific imayerv.
unnatural for

the purpose of. teaching language councepts, but
Jattdmpted to provide an enjoyvable \dance experience.

1

;.

. {
uctiviry,Lone-teacherJ

the inveétigator, taught both
N [ ' ’

‘”;.‘« /

differed from Boo

‘0 reinforce the rélationship between the dance and - the
- . PRSI o

rman’'s in several ways. One

grade four class was ‘invalvefl in a f

. L o g
{d -

ive week program of creative ¢

: i o e B . . s _
ance. lhe:grade four level was used because it was expected tl
they would produce ‘a large Jenough quantity of language for S
3 ! ; R S
satdisfactory statistical analysis.
. . b

o
; :

| , .
. L . R | : : ] . o . ' o B N
s Following -half n[/tho dance lessons, the children were given.
. : .' : “f * :‘ N N . : ; L S
a related creatvive writing .assignment.”’ This, change was made—"" "

J s . / Sl e R RS 5
following digcussion witl Boormar, who' suggested that the children's
continuing interest in the program could 'be curtailed if 'a routine
. . : . - Sk . .

: v iy s hy R ,

£

. “children wrote-:
following danfé'lessons #3, 6,]8,510;,11, 12 -

Loa v

3

St
<

gl

‘o

B W s
wat -

‘n

e



One pre-, post- and retertion test was written. This number.

-was consldered sufficient 'for purposes of comparison. . ‘ .

I3

- Boorman. selected 70 words which were suitable for exp%oring

\

in dance. Her purposge, in both tgs dance and verbal interaction ° &
programs, was to teach these 70 words. Learning was indicated‘Qy

the children using these words in their creative writing. Since -

breadth. of vocabu}drysdeve%opment'was‘measured by counting the numbeér
T, ' O A : ' :

of times these words appeared in the writing/ the childfen were

encoﬁraged_to use. these words in thelr writing assignments.

In this studyv, a selected vocabulary of 58 wor%s'was

i

Ry

explored in the dapce lessons.,ﬂowever,_the children were not-

directly-encouraged to use: these words in their writing, and the ‘d>

frequencyrof_thésecwofds Lppedt?ng in the writing, waé'not,measureq.

Tn other words, the. treatment program of this study. did not attempt
RN : . -, 0 X . . / .

3

" to effect a transfer of specific.vicabulary from dance to language.
: . . i B P S Y . Qw

lnsteadl‘{ﬁe Eﬂﬁy looked>atgthe ovefallltransfer efféct’danée
R : Co e s : S - _ '
- wfight have on many aspects of written language development as
- ,j [ : o . ‘ . . . R - .
revealed in the creative writing. These aspects are explained ‘in ™

A

N - .

A R . 7 N

'deEailmi%tér in this chapter.

R -

1
. ° .
ot - >

‘A number/of researchérs have devised creative writing test

iﬁsttgments. Peel (1968) includes a coﬁﬁrehehéivé’description of

in the best known of
*r 5 L opedy -

Minnegq

; . . ‘ =y ) (5
& - these, the writing subtest of the g

5 est of Creative Thinking

v
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v W, A . .
and Writiny focuq es exclusiwelv on thinking prodésses, the ideas, T
concepts and qu&]1t1 es of Oliﬂlndlltv ‘EQ‘hcr than on literary
processes, tha\ldnquagp used to express theqo thoughts. ‘Therefore,
it was unsuitable for use 1in this stddy, which tocu%sed on languape.
. . R <, ~
The investigator is indebited to the work of three '
. ) L o \\
researchers who- have designed‘instrumenps for measuring variables
in creative wriiting. ic 1thruments used ln thlq qtudy are mainly‘
based.on the work df_McKie.(1963), Carlson (1973) and Brown (1973)
‘ o o .
A Quantitative Analysis of Creative Writing. _— .
Each pre- and .post-test story was analvzed in a general;
qdantitative manner,_according'toﬂthe'following scheme of
~analvqls : ' _' - . e o
&otal number of words written inc¢luding those in
the title and appearlnp anvwhere on the page. (Token)
2. Total number of dlfferent words wrltten includlng
those 1n ‘the title and appearing anvwhere on the “page.
. (Type) -
A e - . . . DR
3. Number of modified nouns. - . )
477 Rumber of modified verbs.
""" R v
5. - Number of  function-words. _ _ ST .
6. Number of content words. . v o G-
o e : . . ) L . i
5;m? -Function words are those which do: not supply information, but
. prchde the structure for the language.
L " e.g. the, and, a, with, he - i o L



<y
H

6(0)

/

/ . ‘ .
- Contént words .are those which n}gyide specific, conceptual

informatior. S , \\

&

e. L"ubmarint ‘rugning, black, suddenly’ ) - .

The modification messures were-taken to tust for-elaboration
2 ' < )

of thought through adjectives and adverbs. The ﬁhntent,and function
N . . . ~

-measures would indicate changes in the amount of information included
. ] . B
¢ .
in the writing. The typé an' token méasures would 'indicate anv

.o ‘ N . / : .
change in the varietyv or range\of vocabulary used.

- -
- A o

A Qualitative Analysis of Creative Writinj.
L 7 i *

All of‘the»dhéting-produced'for this.study}was enalyzeg/“Q

adcordin7 to ‘ten selected’ varlablee of written language ~ For the
:ub]ect wvho was present every dav of the study, this 1ncluded nine

stories; a 'pre test story, six treatment stories, a_post~test,storyv
. . 1 .o . . )

and a retention test story.
It must be poirted out that the,criteria'for'the;analysts
of writing in this study, is not a general instrument fbr thé

analysis of ehilqren's writing. The hypothesis of the study was

" . that because-of similarities of structure and. purpose in creative

Q

writing and creative dance, a program of creative dance may effect
. .o - ~ ° . .

‘changes if creative,writing; This instrument examineé’only those

4

aépects of‘written language which were'hypothesized\Eo change, as a '

.

’:result of these dance ewperlences.

IE experience and sklll in movement expre581on transférs—to

= a written expression, it was consideredfthat the child's writing

»
e
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B
=

bl

may change in terms of specificity of language, stylistic devices,
! ‘ ' ‘ . ) . . :

senisory details and writer involvement. Language may . be specific”

in iterms of vocabulary and modtfication, and language mav’ be used
/o . . .

=t L ; . ey s ‘ :

as~¥atylistic Wevice to create an. effect. (he inclusion of sensvryv

oo . .. . -

\ » - . .

e e - e S °
detail's creates a more specific, three dimensional picture. By

. . 3 ) . ‘." ‘ 't ) .o : . .
directly or- indirectly expressing his reactions, feelings, and
Voo . . ) i :
opinions,’ the writer adds an element of sinceritv and ‘individuality

to his statement.

All ekémﬁ/w{f\uéqd in the following explanation of the ten’

variables were drawn from the children's writing produced in this’

studv.
Specificity of Language
/- .

-Hayakawa (1962) noted that languége.leqrnihg "l . . is a

matter of correctly relating our words to the things and happenings

fof,which>they sténd.” (242)i‘Tb use_théscorredtvword, Sne mus t Qse
fhéfgrecise word. The preciée wofa is that QHiQhIiS'most spéc;fic
. B | . . . : N
or concrete. . . - R SR f\\ﬁ
.jChildren{é lénguage devéldpheptvmay progfess,-in part, from
the genefal'togthe specific. ‘Most six vear ‘olds can distinguish’

" 1R}

between a "dog' and a "cat". 1In a few years, those children may be

speaking of 'poodles, spaniels, Persians.and tabbies". In written
- o ’ » . RN

work, toc, we encourage children to use the specific word. This not

onlj'provideé greater reader interest, but gives the writing a

pe:sonai qualit&.

. . P L e
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[

I[n WFifing we stress the importance of
dealing in speclfic cases rather than high
levels of abstraction, for the skilled
authoi holds out ifnterest with the rich
detail with which he enlivens his writing.
" (Tiedt and Tiedt, 1967, 144)
0 : = ’ :

The language used in the children's writing was analyzed In RANCERRY

v

terms of specificity of/nouns, verbs, adjectives nndkndqerhs.

”

Noun )
. E
General, qateéorical nouns were noE considered preciée.
épecif{c nouns withva iimited‘conbepﬁual ranye were awafdea one point. ’
The foliowing examplés have been.created Fohillgstrape this category.
The folléwing uéuns.afe noﬁ‘congidgred specific, for - "_ | -
purpoées of this study; - _ 7 ‘ " - ~. . »
things‘ stuff = . %en boy.’ |  anima1z
. , 3 ‘ o
The following néﬁns-éreiCO. ~dered specific for-purposes
of this study. | \
o ggaﬁs' o A,Chairé' - paperboy mbnkey
Proper rames éf peoﬁle, pléc; :hings were élso‘
. S . ’ : Ve
considered specific. e.g. .( :
Eggﬁert‘downedithree kféut Spitfires,3i
'LV_e__rR.' S . LT ‘N_ =
Géne:alizéd Verbs which:did'ggtvindicate "how”‘én agtibnf;
.was perférmed“were not considered p?@éise; Included héfe_aré verbs.
Vglike;‘Lpo_go; to sée, to.gep, to.béﬁf‘ The diagrams beidw.iﬁdicate
vérbs théhvafe specific. S - . ;/
: . - L : 3 - 2 # -y
_ SR \



he went
e - ] \ .

.. Pt T
ran — // \\
Ctook of f //
rdceed

wialked

he got

bought

‘ N
- grabbed - stole

- o - he saw

/////

noticed

.spied

Modification.

Modification expands the reader's understanding of

// \,(.\

exploded

caught

observed

0]}

(no point)

(one point
~vach)

(no point)

)

(one point.
cach)

(no point)

(one poinﬁ
each)

concept
o

(noun. o verb) by limiting its conceptual generality. Expansion of a

concept through detail characterizes claboration of thought.

.

Adjective.

nice

éweet juicy MacTIntosh shiny red big

(no point)

(one point
each)

The word "nice" distinguishes the noun it modifies from one

which is '"not nice", but-it doesn't suggest any particular or s ecific
: , _ \ v p pec!

qualityv. What is nice about .it? 1Is it the colour, or the taste or

,——/

the size? ' Tt may be .replaced by more spBcific words such as, ''sweet,

N



.
juicy, Maclntosh, shinv, red andsbig",.  Thoy supply meaning lul
information about the noun.  Specific adject ive phrases also

scored poinrs, .

Adverd.

Only adverbs :‘lm‘l. (’l(lvc‘lfhi;ll phrases whi"(;l; deseribed "how',
b§ specifving the phyéicnl, ermovumont qual ity of an actipn;'wéro
considered {n'this analvsis. . The foLlowipg examples have heén
created to iilustrnte thiis ecase, )

©

He went into the kitchen., {no boint)

Slowlv, he went into the kitchen. (one point)
LR ; =

. |

Drageging his “feet, he went into\mhe kitchen.  (one point)

He went into the kitchen, dfter"getting,dressed. (no point) .
e

o

Summarvy. » C - R

Note.aléo the foilqwihg examples obepecificity of Language.-
Ivhad to pay.for whﬁt.l Eought witﬁ ﬁy Chdrgex.

| ' verb | . 'Aoun :(twbréoin;sf
T créshed the wall but I didn}ﬁ»EQE.gnyonefeléé.

verb S f verb ' ' (two points)

That bad little green mouse diéenagrded.his rocket.

. o S . ..
three adjectives noun verb noun (six 'points)

v



. o
He o wis Just orbeting and he saw o an nupyqyuid.il we gt “udlinu‘hy,

. “verh . noun verh (Lhred points)
AR}

He . blew the sand ot f the trapdoor and it was adoor tooa col'lin

verb rrown noun - o noun(rive pointn)

made “[, wood.

adjective phrase

When the asternot got back they were tadking picture Like wad
noun o : - : . adverbial phrase
(two points)

L screamed and screached afb day and nighr. o

verb verb o S (two points)

Stvlistic Devides

o

YA
yrittun tanguage may be usced ‘in an artistic manner to create
RY4 X

an uf(&ct or a mood. ) : . .

h oo Manw alert, obscrvant bovs and girls sece . Y /
metaphors and similes In- their surrounding '
miljcﬁ\as they have direct encounter with
thelr qgvirunmpnts. Other youngsters love

‘to use LQngue,twistcrs'and speak in an )
alliteratyve style. Frequently, these authors
naturally 3orsonify inanimate objects.

(Carlson, 1973, 2)

The children's writing gn-this sthdy yds analyzed in terms of
nove lev, gpraphics, figuratiVe languave and the aural-effects.
. o’ ) - ) . - '-0‘ L
Originality of thoupht may be evident in the novelty, .graphics, and
aural effects catepories, as the child uses unconventional methods

of written expression. Flexibility of thought is required in the
figurative language categoryy ‘in order to compare one idea to

another véry .dif ferent idea-or image.



Novellty

The cl

Oh

O

Vild Toves to invent new words, te use conventional

and internal rhvme, to interject expressions, to exapperate and

to use numbers tor effect.  The followlogy underbined examples of

o

cach.

Novel'tyv scored one polnt .
: "

.

Oh no he got ayeenced by aferoscous monster. (expression)

/

l't_ Wi

5 Y
RENER

The team that Sammy

s 'appy pappy.. (internal rhyme) /

/

3.2, 1... . .Blast .oft.  (numbers) '

wias on won 1,000,000,000  !:0 4 (exapperate)

. Glipy and Glop Glop set off in t‘.he.i'l;‘ Ezl'i.pvglogmobile.‘. . (new word)

Q

When

id, the kid, would catch it, or fetch

a man blasts off{, he must neve have a cough, For if
it. .

‘he d AL ’
‘ - (conventional rhyme)

Punctuation

The

over-sized print and extra punctuation is another stylistic device

- G‘raphics .

‘inclustion of graphics, such as drawing, decorations,

which was considered. - Any .i1llustration to a story also scored a 'point.d

a

..... and killed them to— ge— the—er.

All us guys in grade four decided that 's_éhoc')l.‘was $3@1*8/.

‘ (scored one point for

BLAST OFF ——
— ' o circle of lines and one
, ‘ \ \ : point for over-sized \grint)

AN

N

.



Flgnrat fve Language.

The dance actlvity In this study ot ten gl Towed the chitdren

Lo ddentity or "become ike'™ something.  Ttowas speculated thit
this physical didentilteation mipht transtfer to the w work,
surfacing, as similes, metaphors, analovies or in per Seation,

Anv instance of {igurative language, whether v was trite or

uncommon, scored a point. ) L

Then the 18 howr gurtel jumped Into his wife's

panti-hose.  (personificat ifon)

«

-

... Thomas Thunder and his sister lin Lipghtning were :

plaving boling and making so much nolse. (two .
hersonifications and an analogy .= three polnts scored)

It was raining dogs and cats. (metaphor)

[t sounded like the sweetest music. (simile),

Aural Fffects. ‘
The use of words which sound like what they describe

(onomatopoeia), the use of the same beginniny sounds in a series

of words (alliteration), and the use of the repetition of sounds,

C .

words, phrases and sentencks were considered. One point was given
- 2 ‘ 8

for each occurrance of onomatopoeia and for each sentence which

. v

contained alliteration: To prernt'scoring repetitions which a child

‘ -

has made through_carelessness, rep-titions within a sentence

received a scoring point only when they occurred in a pattern of

three or more.” . :



wlith mat choeg

Crepet {chon) .

Vith Matches. so don't pelay

Sa Don't Play

.

ST M I, T, o Y ue ey, (repet {tion)

l .

Proddy Freckle went dut to hant frockionians in the
Fluky of the Flunkin's villape (alliterat fon)®

Sonsory

children
Lscenes
nexet.
dimen

vitally

’ auditory, olfactory, taste,

involves

rather

of
Writing

slonal

foreast

.
Yeuch! (onomat opoeiag

Dbetalls, . s

.

Chitdren’ {s often ot a panoramic rl;lt ure.  sSome

s owriting

tend to create a running commentary to e ((unp n\v Lht’iL

action.  They write about \h!L happened and whnl huppv

based on thils level of description croat\t n,onc~ v

As Llovd Brown (1973) pofnts

picture.

author, ' E

important that the vyoung.

. . .be encouraged to describe in his writi
details of the.things he has expertenced,
and tactile impressions.m

When a writer desc¢ribes such detall in lanpﬁage‘" o - L
that is fresh, that'is his own, his writiﬁg rewgals g

a unique relationshlp between him and his’ Quﬁnects ) VA ff
which-1is Lo

4

The process of.
* * - N N

. . . - . .
an elaboration of thought.

Sight. -
A visual expression was scored.only if it wa .
Mt s

than‘paanamic.

s



' (]
.

heo o nensditive detail rather than o ploetarcepost cayvd

peneraltlboatlon. For o example, the following sentenee 1o oo poner ol
s

to boe senagltfve.

Tt owan o by
However, the tollowlng cxamples scoved one poine cach.

. ~
. 1
Tt owas o Tittle, black by,
- e Tooked throwh the window he saw ereen slime.,

‘

Sammev Tooked gt the monkey it

dId not move it Just stood
there. :

Sound ., K " .

The following ave examples of sensory expressions of
sound detafl. Note that the third example s an implicd, rather
;
than a direct expression,
Suddenly it came closer and clogser making scarv nofses.
«..ooand landed s huep on the pround.
. ' o
Then theclock began to gong,. !
- ) M

“Thew suddenly  thev ‘heard a crash of thunder

Touch.

v

The following are examples of sensory expressions of touch

detail. o ’

\ . R - :) R R ) <
= 7Tt 'was stlitkv so he hadéito lift his feet high.

And you could also feel someone tickle vou or touch vou
around the neck.




s > )
s 7 Voo ' ‘
A/ s v,
7 . 3 . ¢ : -
2 . - 70
/ < . ‘ ° a
e Taste. : ”
- : The following are examples of sensory expressions of L
ey taste -detafl. - ) . o R ot ’
<, ' . .vnx,ﬁ1Un,n1gn m nlln.;v \Lnug\' T Co o . ' oo 4
Farion ho’t{logts on a Bun.,., ° ’
: R o : A .
Smell. ¢
'Thé'{gllowing are examples of sensory expressions of _ »
smell_doﬁdilu ’
. AT c oL : _ ;
Te 7T A last the man was free -intd the open world® around fresh . 7/
e e afr.... . and vou -could.Smell the breeze. : . oo 4'
e s, and vou eLt - DTS S L
7 The followinp.examplé illustrates. how Sensory Details
. A S B e o L o . 5 ] I 2
LT Lo R . o . RS : L : ° N
‘ were scored. T Dol e s i S _ v
: sl = ) . .‘ - . o . . e K A oA
s T And after the birds were singing ¢sound) and vou - - :
T .~ - scould smell .the breeze (smgll) see the rainbow - R
ST oot a(sight)s Tt sounded like the sweet qt music: ] )
o e 7 0 (sound). SO . :
. S - ﬁéuraPOints scbred Cote N -
- . ' 3 ‘.‘? . ' v o -‘ '
S SN v - Writer -lnvolvement - Lo -
: T Lloyd.Bfowh supgests that writer reaétion Yoo m ay take
: : R . e NI L y ’
che form of an- EXPYQSHIOH of relatlonship, a- generalizat10n~.énlj
- S B E L Lo, o . L [
k’.”"l-e'xpreS'sfion_o'f like or'dislike, an imterpretation of e&énts.” T
A v % : - . . . .
5(1973,4%0)' Henn1ng9 and Crant (1973) take a moxeasubjecg}ve view; T
Sug&e ting that ”...T perqonal ewotions and reactlons appear to be S ;v,
e = . % "
et oF four kinds:-feélings prefe1ences,<epinions’ and Jodgments.f (77) &
IR o - i B ° . . e , o . T - o Co N ST ° Ao
. . .t : K .
e 3 - . )



il
In any case,. it should be recognized that even child wriiters

11 N - . . . . . . -, Lt ' : e
will. express what [& personal and uriiqueé by indirect means. [hed
. . B v . . .

- : i
- . : . 4
. . . L ot
maviuse a character as. their stand-in, to express their own o
' ' ° C o s . 4
. . /
/
s

eelings. Ov thev may allow-themselves to live through the L
. s ' v L oL . \\ . .
characters thev create. - |
v This section of the "analyvsis considered 'divect and indirect:
writer reaction and*involvement . : : o o X
2 - 5 : . ‘

Direct. All of the stories were anqlvzed in terms of dlr ct

writer involvement. - Each expression of preference, feelings

\

(of a phvsical naturd) and emdtions (of a psychological nature)

scored ohe.point, Whethgf it-was éxﬁfessed in the. first or third

person.

“ . o

T T the mah'wés Séafgd'stifo _(emotion) ™ 7 S
Ho was qad be cause he thouaht thLV had forg otten him.tj
. L » (emotion) o
o E Lo Y :

cet

Am I‘dled‘yct? (Feeling)

R ¢

- T hatod it so 1 planned to eqcape today‘ (preference)
" The eaole couldn t stand it any longer.;. Gpreference)

A .
- R a0

5 ) Y : } : e * kS
. [ndirectn; T m - S R e )
S s : m"./ £ -

o It ig d1fchu1t to set Lriteria QT give examples of

»

indircct writer involvement as'chis quality ushally pervades&ghe

.y
~ <

ftwhole of a story‘or‘poem. The elements of specificitv of

v . : et

,langdqhe; sensorv.details and qtvlistic dev{i s all éQntpibute

N - ! s < P

- . RRPOU B . - S



f.-develoﬁmencjcan not be underestimated. '"These are-the fundaméntaﬂs

[ . . - . . ) . . N |
. . J
to buildiwu a personal statement., It 1s difficult.to scord

» . . . : .
indirect writer involvement because it often is a question of

.

degree. - Certain toplcs, more than others, will elicit a
preatiern response from children, just as certain children, morce

‘than  others, will have a greater response to any topic. For

.

this reason, this aspect of written.language was not included in
°4.A L ‘.~ - : L e ' N
the instrument. '

— o ) . \

. _ - .
. S Summary. v ' \

This instrument was designed tih measure cerfain -aspects

o« . R B & . : . [
of children's creative writing. Language was ¢ amined for -~ .
B o . ‘ G o
. - . G .

pfécisién oﬂ:meqngngrﬁﬁ‘vécabuia:y_énd.for'arzistic:effétt 1P
ghﬁ:fﬁ?ﬁfbf névelty;,grépﬁiéé, figurative:lanéﬁage aﬁa éﬁral
effects. &he intlﬁéion bf suég.befsonal fbu;hes és_senéor?
detail and the expféssign'ofAinvolv;ment‘ag a\préference, feeling,

< ,

cor-emotion also . scored points.

'The_importance of qhese?aspeéts of.wtiften‘lahguage~ o

A NS N
of language, control of them means pQwer and- facility in writing."
o oL . oL L o L : ; . B
‘(Brown,.l973;,l§)-' oo ; o -
\‘. o ’ R ' ’ . ". N . i ’ - L

- . 4




All written language on the page was -considered, whether it.appeared’

IV. SCORING PROCEDURE

o~
Pretest and post»leﬁf writing was analyvzed first, according

to. the quantitative language varilables. All writiog was sinalvzed
Accordingvtobtbc-qualitativc language variables.,  Chart VI summari.ces

.

the major driteria for measuring each variable- i -
R g - . J

«

The scorer .read the piece of writing once, to get the

I

overall impkes§tdn of, the text, and then re~read it many times,’

each time looking for and scoring one -of the criteria.  Scores were

tabulated forieuch'subjecﬁ an his.score sheet.  (see Appendix 3)

Lo e o
in the text, the title or the {1llustfationg. The onlylanguage not

it . scored a point, '

e.g. - . v . . o -

' That bad little green mouse disenagraded his rocket.
k T 1 point =~ = s no point
B . A-’ . e . vf S .,

tnnsidered was a‘éidsinh of;'”Thg End". b -
‘Quaﬁtitagive Ahél;éis?bf\wficih&: | i -”“ '  : B ‘. ‘f
B »Eaéh”oﬁcurance ofione of the following critefia'Spredzfi";;
point: : i'; G | , A, ‘ C
- R R . . ) : )
mgdified noun quifiéd ver! .:%?htéht wbrq “function word
éach_word wfitteﬂ' 1Ea€hﬂdiffe;bnf wofd wfitfgﬁ
3 Modified Noun. - :
. (' If a noun hadﬁong'of more ééjectivsémgy édjégtidé phfasesg

LR

<,



-

B A :
Quantitative Ana&ysis

CHART VT1

SUMMARY OF THE CRITERTA FOR THE

AN

‘Variab1é  R

1. Modifﬂed Noun
2. odified Verb

3.0 (,ont nt \Jord

"4, Function Word

B Ta
Ji

5.7 Total Nords Written

I:§J1¥ﬁiﬁferent Words Written

6udiitative Analysis

7. ‘Noun
5

-8, WVerb

9. ?gajectiVe

10, ““Adwverb

11. Novelty = . Ce
12. Punctuatien—Gréphic

;13.‘.Figutatiye Language

L4

14. Aural Effects

- 15. Seniery Details

o, Direct Writer Involvement

.,.,,5

s o
e w4 ~

T

ANALYSTS OF‘CREAT$V@JﬁﬁlTINU

Critexria

TR

A noun with at least one modiiier.

e i e e modir
A verb with at least one moditicer.

- : <,

Provides specific, conceptual
information.

Provides no information, but a
structure for the language: -

Words appearing anywhere on the

Page, eXClUdihp", "The Fnd™.

The first time a word. appears in the

writing it scores a point.

Specific noun with limited application.

.Specific verb which. indicates "houw"

an action is performed.
Supplies meaningful informatibn.v

'
1
i

(Specifies "how'" "an aetioﬂ?is-perfdrmed.

Use of rhvme,‘expre%51on€, exaggerations,

numbers or invented words"'

Drawings, decorations, over-sized
print ‘and extra punctuation. '

Similes, mataphors, analog1
and personification.

Onomatopoeia, alliteration,

repetition of--seunds, or words.

Expresses-or implies‘a qight sound ,-
touch, taste or smell detail.

o Expreseione of prefetence, feelings

or. emotions.

v

8



pdint; Npte'that this;cri;eria‘app"

"to .each sentence.

Modified Verh, : ) e o T
. . .
P . ) .
avfrerb had one or more adverbs or adverbial phrascs, :
it spdﬁed a point. o o o o St -
B . . R .
e.o. ¢ oo .
_When the asternot .got back thev vere tacking pictures like mad.
no point T s bonpint
2 . "::
&‘?E‘ R N
L Ty
Content Word. . 5
T Tt a word. gave speceific ¢dnceptual information, it scored
: : : , ' e ' S
. : ) g
one point. . ) e
. A /‘./ <
e e.g. - o7 .
S R, o : ; : :
: . lhat bad little pgréen mouse disenagraded his rocket.
. / ‘ . N e
: 6 points

-

Function Word.

’
‘.

1f a word did not give spedific? eptdalqinforﬁdtion,

‘. o

then it scored a point 4in this category.
- . i . e

- . .
That bad little green nouse disenagraded-his rocket.

2 points

_Each Different Word Written Ctvpe)

The first time a word appéa:eddin the writing, it scdred a

nEach:WOrd Wnittén (token).

W

Every , word on the page, whether X{ appedred in the title,
. S L . - : . - " . Q N . \. .
té&t; or illustrations, scored a point. Only a closing the "The End', .-



Al e
did not score points.

i
.

NIt

I'# the following example was an-ontlire story, the type

and token words would be scored i{n the followi g, manner, o
The man saw the bov and the gir] and the doy. N
The dop was barking. The dog was a poodle. - '

!

Type The following words are the different words:
the, man, saw, boyv, and, girl, dog, was, barking, a, poddle
(11 points) i :
@ . \ v ’
Token - All other words in the: text are. repeats of these
. - . A . _ ;

eleven words. The total number of words in the text are twentv.

Consequently, twenty points are scored in- the Tolen categorv.
q v \ » g

Qualitative, Analysis of the Writing. . S
= — . ' 3 o N
Each occurance of one. of the following variables scored '

oné point:

specific>noun,'verb, adjective, adverb, novelty, ;
Hunctuation-graphics, figurative language, aural effoctgy,

.- sensprv detail, direct writer involvement.

“ °- . Con

Tf an example of dne of the variables occurred more than once .in

the same ‘piece of writing, it ¥eéteived a point for each occurance.

Iﬁ.additiOh, the total number of pointé{scbred-For each. = w.:
N . . ) .‘..,. . . . ~ . . . ) . . - 4

story was.calculated, as was the’total'ndmbér.ofzwords

. : a . . i,
. L - Y G e i} -
b . ’ s [RS ..
. ’
f
. .
R N
oG
™
‘. X



sant

Example

Scoring

One.

- CThe Baled Eagle
Once upon’a time a Baled Fagle was fliny high  in the skv,
The Faple's named Birdbrain., "It was a4 nice sunny dvny in
the mountains in the Southern: United States: . Birdbrain
keeped awav every Bagle from his territric in the mountains.
Birdbrain had a mate and the eggs all reddy hatched too.

Procedurce:

Noun ‘ ' Verb Adjective Novelty ‘
Baled Faple-2" - hatched-1 | Southern-1 Birdbrain-3
eagle('s)-2 . fling-1’ ~SUnuy—I

Birdbfain-B

mate-1

United .States-1 .

territrie - 1° .-

The scores were tabulated iﬁ.the following. way:

1

i .+ Noun Vefb . . © Adjective . ) Novvel'tv_
ff-ﬂlO points 2_poin£34 2 points’ . 23 points
. : : i v ° . . e
. . ) - [ - YC/‘V\“ .
E Variable Total L Total W&rds Written
17 points - L ... 56,

aThé‘fBalédlEagleV scored two points because the title was

included in the analysis. /!'Baled" was not considered an adjective

modifying "Eagié'

""German

T

«

' becausé "'Baled Eagle'" is a proéer naﬁ§; Like

.

Shepard" or !'Tom Brown'.. The subject's words weré accepted

; for Scoring credit éven if they were mispelled. Pfiopergnames were

:'fcredited even if they were not capltalized. Words can score twice,

N1

o



ps

in dittérent categorics, as In the case of "Birdbrain'. U wvored
as a spectifle noun and as a noveltyv. word.
Example Two.

When a wan blabts ot f, he must never have a’ coupgh. For
if he did, the kid Would catch {t, or feteh {t.

Scoring Procedure,

Noun : Verb Novelty ™
cough-1 blasts of f-1 internal rhyme-3
fetch~-1 ¥

The scores were tabulated in the following wayvs:

Noun - : Verb : Novelty / °
‘1 point 2 points o 3 points i
Variable Total . Total Words Written
: 6 S 23

V. RELIABILITY OF SCORING

The reliébility Sf the scoring done by the investigator,

using ‘the qualitative analysis of wri‘tingb, was.obtaihed by 4 o N
. ' -, A ] o ' . . . Lo . i
‘. measuring Iinter-scorer agreement. A random sample of foug

was analyzed bv another rﬁark_er, a praclticin‘g Engli::h t(;ac‘
N ) < . 5

N markér was pré&idedhﬁith_the schedevéf qnalysis'for scbriné pqints}
‘as d‘escrivbed ear_lief inct:hisAv chapter, and a scofi‘ng s(;)leet

IS g Thé Arrington Formul_a," as reported iﬁ Jaé_ksoﬁ (1968) , w'“as ‘ .

'

used to compute the reliability score.’ The formula is (2 X ag‘r"eem"ents)') Ny

divided by ( (2 X agréementsb_) + disagreements). The percentages of
agreement were as follows<: o - - ' " L

°



1L00% -~ s:ux“m(n‘_\{ duLnl la, ;1\11'.';1 clitfects, direct il‘lvnlvmm‘nl .

977% = :;po‘;_t{‘ Fic:nouns, novelty ‘

Y6 - ﬂpecii'iv adjectives

L)!“;‘/’,V” punctuat jon - graphic, Pipurat ive tanpuape, variable total

937 -~ specitic verbs

807 - speci fic adverby -

A
;

e
7

JE -

3
v N

SV

lhese percentages indicate that the reliability of the scoring may

be considered satisfactorv. . . . . o -

"VIL. TREATMENT OF THE DATA

y
o~ i

3

. . L] N : .
All creative writing satples were scored using the instrument

: PO
ereated specifically for this study.
Pl <

In order'. to compare -each yariable in each test Si.t,u“lti.OIl,
it w'asnnecessar_v to Conve'rt' the 'r‘aw.score's‘ into 'fati_os. 'Wigh

-the exception o/f the Content—Fu"n'ction Ratio, th:'is was done by

'di‘ﬂviding each raw sgor(é by  the tot'a.l. mm:be-r of words in the piece _ o
of writing. (‘,onten_t(;Func.tion Ratio was calctlated bv dividing t:h}a

,anber of content wor‘ds by thé number o.f' funqti&m words.:" : =
Converting the raw scores,'ﬂvielded} several useful ratio
‘ scores. ‘ 'The Variable Total Ratio (VTR) score, ir;diCatéd what
_propoxjtion ofVl.t:he writ_ir.lg -incl;lded examélés of the ten language

- - . . - AUt . . “ R :
variables. In this way, a poem of twenty words which sScored a

_tof:él of 18 points tould be compared to a é_tory of three hundred

e




o &

. A : N "
.the qualitative language instrumert were analyzed. Ratio scores

R

u

words, which scored a toral of 18 pointa. The VIR score of the
poem (90%) indicated that it was a hipher quatity product than the

storv (67) in terms of the cvitevia of analvesia,
\.

The Content-Function Ratio (CFR) score indicated. the amount

of intormation included in the writing.

The Type=-Token Ratio (TTR) score indicated the amount of

varfety _in voeabularyv, flvpothests | was tested by analvzing the -

results of the quant {tative lanpuape instrument. Ratio. scores ltor

’

, each of the four variables were programmed for twd proups, pretest

and post-test. A "t test of the sipnificance of the difference
- N oe \
between the means o T“,J‘(.‘Zl(‘h variable for the two groups was performed.

A

o~

In order to Lc},;t Hvpotheses 2, 3 and 4, the results of

for each of the. ten variables and the variable total were

pro;:rafnme’d for five groups. These we/r:e the pretest, highest

[

treatment test, average treatment test, post-test and retention

test groups. The highest treatment test scores for each child

were taken from his story with the highest VTR scare. The average
treatment test scores. for each child wére calculated by determining
the mean scofe of each of the¢ variables in the' treatment’ stories.

A Opeway Analysis of Variance was- performed to ‘determine

any significant differe_née in the me;ahs of the varia.bl_gs for each
group. A Multiple Range test using the N'ewmqn—l{euls pfocedure
determined 'the‘ homogeneity of the five groups of .scores for each

%7



il
virtable, o ovder to determtioe which proaps 0 feved gipnbt feagt Ty

from the others, In addf{tion, a "t" test comparison ol the
I

protest VIR seore with all other VIR scores was neoessary,

w '

' Vii.  PLLOT STUDY

The purpose ot adminlstering a pilot studvy vas to determine
| } 1

the most suitable grade level and to provide some indication of
which aspects of written lanpuage might show change.
. . . . : )
The grade two, three and four classes of one sma 11 /

- . X . : i . -
school n Edmonton, were given four, twenty-minnte sessions ol

creat fve dance, followed by a4 twentv-minute session of creative
R . ‘ :

3

writing. T As a result, it was decided to use grade’ four students

\ | X

J

in- the major study, because the grade two and three stud. s

a

b . i . N
produced a verv $mall quantity of writing.. With the grade four
students, there was more language to analvze, and tﬁis was considered

an advantage because a statistical analysis of the data would be

QthOfﬂﬂid. ' . S : : ‘ \,

. An analvys‘is of the writing proddced during the pilot study

suggested that there were certaln aspects of written language .

N

which showed a marked change, -even over the four lesson period.

This/ information was used in designing the instrument for analyzing

r - N

the wfiting produced in the major study,
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VITT., SUMMARY

¢ : b .
oo this chapter o deseription of Ahe procedare followed: in

the stidy was prosented.  The sample was deseribed aml the
N ' ) @ . . .
criteria usced in degdening the Instroment for analtvafng the writing
. g, . ' '

B ’

was texplatued,  Following o desceription of the vesults of the

reltability tese, and of the statistical procedures (nvolved | rhe
” L o
chapter concladed with a ' lrie! out!line of the pilot study.,



v

analvzed in'terms of the modification.of nouns and-veérbs, the

. ¢ontent and function words, and the amount of variety in

CHAPTE R TV .

AMALY S TS OF THE DATA

The purpose ot thic clipter. s to present the tindines ot

Che studve Phe creat ive wreil foy of prade tom, stadents was

Y v |
analvaeed betore,, amd two davs tollovinge b provram of creat fve,
. ’
dance, in terms of four variables obf the quantitat fve aapects of
Wwr it ton limgmmaye., The writ ing was also analyveed bhetore, during,

v \ ' . ’ .
Lwo d:l‘zvs; Following and, twentv=1ive days following a program o

T : k VoL '
creative dance, in terms of ten variables ot the qualitative

¢ ) | ) b
. : . .

' - .. i N . A

aspects ol yritten lanpuage. . “a
R |
< ' , - \ .
s e Al statistical malvsis was done at the Computer Services

I . . !

Nlviston, of«the Unlversitviof Saskatchewan.

.

'

I AN ANALYSIS OF THE QUANTITATIVE
- VARTABLES OF WRITTEN LANGUAGE
¢ ) v ' [ \

The writing p}oduccd during. the pretest and post-test %ﬁs

amount of information fncluded, as measured by the frequency

i

i
v i

'
'
!

vocabularv, as measured by tlie number of different words used. I

The modification was measured. by determining the
: ; . R T

Noun Ratio (MNR).and, the Modified Verb Ratio (MUR) for each.story.’
This was found bybdividing;the number of modified noiyé and verbs

’

byltﬂ;‘total number of words in thefpiece of writing. Thé“amount‘

83 !

C e



othe langgage of the posﬁJtest provided specific information.

L}Iugtrates that 49/ of- the 1anguage of the pretest and 59A of.

o A . ‘8

.

: . : e e ) e D )
e - . : : . Ce . oo IS . AR +
! . R . . - e

: U 2 ’ : .
. R oL e ' Sl T
! | - . L “ o .-
. a cof Information 1nr]udud was meiasured by determining - th‘(un( - e
o, - o g
: R o . L , . C e e
™ s SFuncyion Ratfo (QLR) for cach storv. . This was fuugﬂ by o dividing
\” . " - S £ C
"& ‘thg/numbo r.of, ﬂuntcnt words “bv the nuambes of }uhttioﬁ yn}@s’ﬂv t he
. Soe . - A N . . I . '“ s
! / . . S o \ NI SR .
i pifece of writing. . The varicty or rabhge of thelvocnhuﬁgry_wgs-
. ; R S - ‘ ‘ ) 3 . -
fmeasurgd‘by dcrccmining t ho Tvpu—TokeuuRdtj&'(TTR)._OThiG wWAas
. &~ . - -, : o - - B .
o found By dividing the number of “different wordsmbv the total
! . B k4 R I . A L
IR [ - . . . P . o )
. i number 0f words in a piece of writing. i %
A compnrisonnpf the prote%t and_pbst—test,scorgsdfor each
\ : ; E ST N SRR - ;” . . ' n. : .
. © . varidh&e wa's made using a 't' test analysis: - The sregults-of thig.
analvsisrare prdsented in Table .. T . : «
- . ) : : R
- :’ ‘ . . ‘ . \:‘ o
i s ‘Modified Noun~Ratio’ , . .. :
. S fw B T 7 Seel . .
‘Table 1 indjcatés that the mean pretcsg MNR - score was
» : . L. . .
- K N N . . R -3 . Ry
O 0307 an< the mean post—tésth R score was. 0. 0598 - These 3gores
L S o o AR s )
w1 1 frered signjficantly. (p <4n) o S o
B PR -, R . . o N . 7. 3
“‘?;Modified; Verb Ratio (MVR) o EREE 2
> .The channe 1n the MVR scofeq was in the expected dlrectlon
oL . ' v o T e
K witb the- post test score sl;;htly hinhcr than the preteet score’
S a e 3
: ,This diFLcrence was. not statlstiballv signlficanb - N
o : SN . » : ) o e o e
.‘?5{: t L ?' . i \Q s EERE . D
= "
p . Amount of Informatlon 1nLluded (CTR) ?
. P o :
: o . There was a eipnlflcant rjse (p<< ﬁ05) in the amounL o.if’”
. . y _ :
1nformation or 1dea words 1ncluded in the wrltlng Table I

':This
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P ' e s T gLE 1 A

Cwe oY Comparisoen
o - N . "\in

of”Oudntitdt}ve‘WriL%ng Variables
the Pretest’ and Post-test -

N

5 -

MEAN =

MEAN - . “:D. DI,

7 - o )
VARTABLE -
'Modiéied‘_”
“Noun. ’

3 gy
7000598 w0,

&
" oa

0:0307  0.021 - TR
T S +0.0291°
333 .

L - I3

Mod'ifiied
Verb : -
Ratio

i \\

0.0268. . 0.

0.0165 » 0.

.Qohten€°'_ -
Function’ S
Ratio

L 84926, . 0,

0.5939.+

(@] 3
—
[o0]
N
3
-
o
—
ARV
1
i

fype
* Token' -1 R
_Ratio - '

0.5622 % 0.

—

0.6004 " 0.:




o » R ’ N )
. ' - \ »
[N .
LT ' ’ v N . .A” k\
; / : ST B SR M0
rise may indicate a ”roatc 1nvolvgment of thelwri- .o, learer .
- - I/x : . T . T T
focug in the wrltlnp And suhquuLntlv &x&rogtnr T toreadey
. 2 ‘ » ? E ] , -
ihterest; ' T S h o .o /
. : . . = )
. ’
Variety in Vocabulary (TTR) S , O ok :
20y B : L . . D B , .
. "Q@é change in the TTR scor.- was in the expected direot jon,
- K . X N . . . . .

_ L , o . ‘ -
but the pose-test proup was not significantly hiuhcr-thnn‘th&
L on >.1¢ ‘ nt H

e

pretest gr?up."Tﬁis may’indiqhteutﬁat the rnnnor5f.thé_wgri§ kn?&n.
:did.qpt 95@““8-3» , T o o S ’ LT
| . N
Stﬁ“ﬂfer' A é E
Post- test scoree Qerc ronélstcntlz hlrhor than pretaet~
su&req on, ghe quantltntgve v$;11b1oq of | | ‘ . ' i
’ 1. Modifrygklon of Nouné (MNR) " e
e L
.:Z.U_Modlficatlon &f Verbs (MVR)* . P
3g.jAmouﬁt of In#ormation Inc‘udedt(CFR) c e )
 f;% ] ‘4.“ Vari;tv of Vocabulary (TTR) -‘~' } "; E v T
¥ - - e S :
o There was\a Siﬂnificant difference be§ween the'yiiling g

wperformancfeon a pre—test_and 4 postitest -in terms of the MNR &ad
P _ v F y p in .

- o S - . - N .
. ° . o Y

“~the CFR chres. Conseqﬂently3uHypopheseé'li and liv are rejected.’

1Therci@é§’no;sigﬁificant di(férenée bétweenjfhe-ﬁriting perforﬁanée 2
on ; prete;;‘and ; post- test -in tegms of the MVR’and the TTR ¢ ;.

liscépgs. Theréforeb Hypotheqee lii and llii ar; ccepted. " ‘
. - : - PO \\»‘»‘\_.\ . ’ x}' ’ .
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IT. - AN ANALYSTS OF THE ouAerAwrvn'
: TVARTABLES OF WRITTEN. LANGUACK

. T oL ’ Ve : '\
R - . ' N v 4. -
‘,/ ) E B [ . ) \ \ ‘ ) . . !

The ten qualltativy aspects of the writing atalyzed in

Sl . e : ' A ,
this'studv werds: Noun, Verl, AdjectLve, Adverh Noveltythurw{_

B

: -~ : & } oo
p Iﬂftots, LFigurative “Language, Punctultlnn rapl fos, Sensorv, b ]
: ‘- - _vj ) M . . ’ ' ' “‘ ’ “\ B
Det Jll% and Direct Writer Tnvo]vement. . N e
‘Q . . "A‘ " ) - " . . . R 7)’ " .’ L.
!; . .. . A\ d v‘ - . ( } - A. ; . \

-

- >

Variable TotaljRatio (VIR): (.4\'._ o B

The over all thanye in . ten &ualitdttve &Tldblt% was mta§ured*

by #he VIR score This measure was calcu]ated by d1v1ding the *
' B : , Ve , :
numhor cof variablv-po;nte_ln onch qtory by ‘the number of wordq

Az‘vurltten.; Thiq qcore'Lndlrateq the amount _or proportion of the

',r > N . .
writln&‘WhLFh contqined cxamplés pf tpe qual]tatlvc varlables. .
The rtqulwe,are presented in Tab]c T, o - ) ‘ 5,

The class mean VFR'scoreéjwere found ‘and compaﬁea in each
. . © ’ ) . PN .“ . . jf ) S
of the -five test situations; Pretests, Highest Tregtment Test [ -
N - ) - N P AT >
¢ & ,Average Treatment Tés%: Posgftest-add Retention Test yusihg a

Yﬁpg—way Analysis of Vgriahcé.. The results of thls analySLS are

Y presented in Table II.: Ehe mean VlR scores were as folkows

- ) . P .
- : °

pretestJO;3586. highe%t Lreatment test 0. 6307 averape treatment .

)/ , oo

™~

. test70,2525,ipostétg§t 0.4470; and j;tention test 0. 3823
7 All other VTR scores wcre hlgher tban the preteqt VfR score,

Further, the VTR scoreés oF the hiyhest treatment test average
u Y o dl
Bl 4
treatment test and pﬁst test were 9ipnificantly hlgher (p<; 01)

o

than bhe pretest score. The rgtention test VTR scor4 approaChed,

5

O,



L o L T
Summary Compirigon of Mehn VIR

| {L ores

*

.

[ . /) o .‘-_a‘“"

"Post

-

Y re tn

. Mean - \é-" © 0.3586 0.6307 ' 0.4525.77 = 0.4470 - 0.3873 ¢
a - o . o : ‘?‘i .

Diffarence

With the | T ERY

o ;
{,/retest.Mean -

. RN
. . y B . -

'»U‘, *65120.

o) 0@9%*

N v

.0.080

~0.0377

.36

o o £ 00000%x 7 0.000%% |
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. . . . 2 -
hut"ddd ot attalo, a uLl[f%(l(llV/ "nifh nn,diitor%um-

"(ﬁ < .],8 7) . -'I',:1f>1 eI T »H l.usitru,u's

-

A
.

?urd;irmnenﬂ:ltely ferl Luwiru' the

tfcatment propgram. 'his regult

(2
—

N - o ';4 .
yrogram Nad a sienificant ef feot
‘ < . R ‘ : IS

fndicates thit LI)C‘ L’r@?ltnu‘hl

e
e L J G
an fhe $oit ing ) v inee - tho prioportion of writini, which containcd
txamples - of the ten qud itative language variables increasoed
“stmniiicantly. e - vt EE )
C oy . co " PR T . | Lo :

i

Té further explore the difforences {h,thv'VTk”scorus, A

ﬁhjiiple:RnnuehtvsL, uéiny"tho Wewman Keul procedur> was .

&:‘?) S\ . . s . PN -t 0
undcttakén.’ ﬂhe teaults of this ana]y31s are pres@ntei able
~ - L ] _ . j
TIT. th) dnllvsls 1ndirdttd«that the - mean VTR scores felLvin:o,
.“-Q'f= . ' TP v ’ ’
threc[homopeneoua qubsets ) Jn theqe §U)99t§ e’ palr of
Vo ' :

fﬂ ranﬂetfc: & subset of,that Q:zeﬂk Subset Grpup One contained the .

.

had mean< whirh dlrferod hv more than the qhorteqt signlflcant

- b
-

. ”/

pretest dnd retentioncte%t syores. -’Spbset'Grouvawb‘cohteined

- c e . .

Ry

! .
B ]nrxo wain fn VIR s§mros during:

‘the retebtion test, post—teSt and'average.tteetment testzscorésr,f.
%ubstt Group Ihre contdLned tho hirhest trentment te%t score

’

Jhis indlcates that the post-t qt and’ averagt Lreatment tht srores

dlffcredjsign fitantLy from the pretest and hig he%t treatment
test scores, and’ that the highest treatment teqt score dlffered'

. .

significant]y From all other mean VTR qco\j A
G N u

_ e. The 51gn1f3cant differences bttween Lhe subsetqbwere"

\ : S :

further analyzed using a “t! test. The resuits ththis'dnalysis

- are presentedyiﬁ Table fV. As ‘this table indicates) the higheqt .
. . ' ‘\ - e : -@ N . . ’\> "

" treatment test mean VTR score -dif fered éignificantly fromfall.othep

0 o o
- ’ . el - . .

w . . - )
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'

mean VIR Ga OT 04 A(;\( LO1). The ppst -test and averdyo Preatinent oot -

" . 2 . .
cmeqn VTR o seores diitfered sfpnil fcars 1y rom the egret ot mean VI weore

(p < .0L). g ) o
* . . . .
To farther anatyze the difFerences. {n the THE Goores
. ' . Ty
among st the proups, ah examination wis undert.ken oif the rare
. | E . i ‘ _ .
1 ) e v . .
these scores, Fable Vopre centa the tlve Towe st and Five Miiehest
VIR scores in ceach Lest proup.  There 1 clearly a difference

boetween the lowest pretest sub-proup and the two.lowest treatment .o
[T .

v
. ) . L. = ‘e
proups. Those children who performed poordst in the treatment
o ! . .
test.proups, all performed better than the poorest in the pretest
o : - ‘ ) . o
group. The highest scores in the highest Lreatment test proup woere
. T . > : ‘ .
much h L;v‘ge r th:t@ In-any ot her'd Zroup. - '_I‘hv individual scores in N

L

-Lhe_ average treatment test and the post-test sub=groups were quite

different from cach other, as were ‘the individual scorés in the

. L L - N N ~ ' . e S
"pretest and the retention test sub-groups. Thus it may be sgeen-that'

the range of the highest treatment test gtoup scores was .very >

different from>all other groups. This accounts for the large

statistical 'si;f;nl'ﬂicance (p< .01) of the.difference ‘between the

hiy,he”st treatment test .{;roup and all other groups. "Ibt:,may also be

seen that.the lowest and hipghest ranges in the average tré?at’ment test.

‘and post-test group scores w;ere:rdif_ferent from the pretest group

i e e

_écofes“: This accounts for thca'iarge statistical significance
'_ "‘ ° . . "» \ ) . ° .
(p < +01) of the diffrrence between. the average treatment test arrd\
- - . fo : ’
X - . . ! . .

post-test groups ‘;_m‘d the pretest group.

.‘ SRR I .' . . 3

aub-—-
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28 473
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Phets oene o Pt bera ol the Ul e o o g Toseecn oty 1,

srounps bovet bected i ] Vi T O T SR the o

Seoresyboan caeh b b, O e e o e g ey leop iy e

when compared it e PUCt et HEE R I TP A Foiohit ot
\ )

ol the 101 eora o, o /9 v i ned T he e oy Tincraaodd

Fiphteon or the 08 children constotent by poerformed above g,

, .
proetest vl bt S nd O o et ent ] Portorme Db ] .
thedir pretest Tevel . Db ecre S0 G cvobed b chieat i
thelr post toat writ o md - Sabjectr 2 oGoared Bivhe ot o Lia oo

. 1 . e
test andorotentidn test writ froe, AT ot hon b fecre e nred
. . _ IR :
IrTphest T in AedT hiphest Ereatment test wreitjng.

o whus 1t mav be laeen (hat mivst ol bdren vrafged th s writing
scorestabave their pretest level® and that” wost children seored
hiuhgsp I ! ’)Uduﬁm’troatmvnt test writin. Asoindicated in

Table-VIEis, the amount of .writ iny decreased iai loying the pro—test
N " ° . 2 R "
<~ -~ The shortest average Ltory Tegtrth occurred fo th.. Hiphest troeatmoent

test ﬁroup.' When this is considered with the results of the @

. . o
: .
analvsis of the VTR scores, ft may indicate that thig proup of
stwrims‘schrud'hfghvr, fn part, because thdy were shorter, A
! -

. . - ) j ) . .
smaller piece of writing may be easier, to focus Gpon and to handl.

well In terms of the language.  An examination of the actual

stories from this group reveals that this is the case. The two

stories with the highest VIR scores in this sroup’are reproduced

5 o 4

on the following pages. . (Ftgure 1 and IL). They ‘are short and
>focusbsharply.on ome “idea or imagpe, No word is wasted. .
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Analysrs of Oullltatlve Varlables . o ' o

. N
s ’ -

vAll stor]es nroduced during this study were analvzed'in tgrms’of

the followiny‘té% verinble3' Noun, Verb, Adjective, Adverh Novelty;

o
v

Puncguation graphic, Aural Lffects IlguratiVL Lanpuape ‘Sensory

L. E . ‘

Details and Dlrect erter Involvement The raw scores'For'each«

'variable in the flve test groups are presented in Iab]p VFIT. o
i e o . @

. o

These raw’ scdres were converted 1nto ratio scores by dlvldlng the

raw score by the total number of ‘words written in the story ' s
- . N ,'»-.v - ‘ . '., . . ,gl/ . . .
Results appear Ln _able TX o L t

Ll N

As indlcated earller the number of gtorles 1ncluded in-
. ‘ . S y.f

ach test ?roup was:. not the same \Therefore, the raw scores i

.- as presented in Fable VIII cannot be compared . This table does

- f
v

, indicate that the- use ‘of nnuns was approximatelv twice the use of
& . S . .

verbs, and that the use of adjectives was far gr§ater than the

t

use of adverbs. It also 1nd1cates the small number of examples

o . >

N

of figurative 1anguape adverbs and punctuation grbphic These

‘conditions are responslble for the statisticallv small mean scores. '//N\M

hj - b
presented in Table IX, ﬂ and for the statistically large stan332#4f'
! 0 : B o SO R
"b-deviat?hp'meésures.“ » o ' Y
ot L Qany stories had no examples of ' the flguratlve languaee, Y e
"adverb and other variables ' Since all vtories were iheludedyln ‘ e

. y : _ : :
determlnlng he mean score forseach vériable,_sOme‘of th"mean scores -

o

were very.smAll. ‘For’exémple there was: one example of figuratlve
7 o " ) LA - 5 e ‘ . ' 3
vlanguage in a¥l 2, 770 words written in, the Pretest group (see’.

P 3 . 2 . ; -

"~ Table- VITI) . : ThlS resulted in a mean score of 0. 0004 (see'Table-IX)




o;’f')Oudlitative

VARTABLE

noun
fve;b'
édjgét?ve-
a?venb'xj S
sepéo?Qlaeééfi f
fnovclty f{
p;nétudfidﬁ—A_"i,;

graphic

B
~aural effects

,0
: figurative "language

" direct writer .

involvement

TABLE VIIT'

a

HiT.

. - a L
.Variable Ral Scofes,v

)

CTEST

L AVT  » Post -

“

Reth

554
224
;f;o;
20,
i f§3i :

57

L. 16,

49

382
151

116

7L

”-37v> .

'40

11

LR

129

433 . 351 & - 261

200 163 145

.

15 13 - 20
31 3325

69 .35 24

13 _.  R ) 7.;v ) 3

29 00 36 0L, 9.

280 40 . 22

‘113 108 L 47 -

»
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As TabTe IX indicates, the highest treatmenf-test'grdyr

O\

Ve . . \\ )
scores were‘consistentlv higher thin other groups,. except for FhL

‘verb. Vériable.' Thet averape treatment test and post-test wroup's

tended tebe quite similar "and .somewhat higher' than. those

wif

scores

A

T R A o , © e N
of - the ppe%esthnd retention test .groups. The indication is that

‘certaihiwripppnf]annuaée variables do change during and- e
imquiate1Q'aftur-a,program of ‘creative dance; but that these
R N ‘ : o . _

.chanﬂés'afg not retaingd.whbnjthe dénceJactiQity ceases. -

o .i‘ - - ‘ : o  ﬂ. } T o R .

: v oo ® Coe - : .

:Ek)Un. o _: :¢' ) _ B ' s . rf\
The’“ea“ Scrbres roée,’in the. tr,ééi"t@:en«t;l‘s'_tor-ie‘s and decilncd

“igvthé‘bOSF—tésg‘;?d %e?éﬁtion'tGSt StofiQS:\\

N vers.

e .The‘mean scores-rose for all groups,. Retention aﬁd\post~

test-gtéupfécqfes.weré the highest, Thisfpattérn'difféys-from N

: . T ) . L e N g . T
all other vériaﬁlefpatterns; .
- . el PR A - £

v

The mean scores .rose -for all groupss except-the reterition -

test  group. - - ’ S a
“*7 updverb.
The mean scores rose in the highest treatment fest and. "
. ) . ) . L :y_'v' . ’ o ' Vﬁ T '
the .retention test. groups, and declined :in the average -treatment .-
and post-test groups. . o e s
. N AN . (3 .
.\T\) o . R - v :
. .70 0 WNovelty. . e T S P o
B - + B S ‘\" “ « . s . e .
The mean scores rose.in the treatment"teéﬁ’graugi\and ©
‘declined in the post-test and retention“test groups.

a



. Y f -
"‘F};‘ . . . . g P
al Effectss " . : - )

S -~ : -
in the highedt treatmentennd phist=test groups.
- Punctuation-Graphic. . T S,

™ The mean senres rose. ror all proups.,  larpest gains, were.

3 . . : o . . : . . . <‘L ,
The mean scores rose for all groups, e#gept‘the retention. :

tgpst. group. A large gain was madé in. the hiphest treatment test .

 group. . . ' . - I L ,":\

S

.
» .

Sensory Details. . =.

o 9, , .

test group ‘had.the highest score.

'DiEecL7Writerginvolvémeﬁti

. The.mean-scores rose in the.highést treatment and post- '~
e N R SN . » E - . o - .

. . ‘ : . j . } 7 '.'.
‘test groups, and declined in-the average.treatment and retention

< BS
. o : [ T PR - .'}w S :
"o -In.order-to dIFcover 1f gignificant différences :existed

between the séores for.éachfv%riable;over the;timé,ofﬁtﬁe

experiment, a Multiple Réngé test, -using the ﬁewman;Keﬁls

procedure was undertaken. "Results'bf_that analysis “are indicaE%#

_in Table X. The_highest;t:eatmehtitest\group difféfs from ﬁhe :

-

_pretest and retention tést}groUpsvforcfive*yariableé, from the

c TR e SO b ind £ ©
average treatment test group™for four varigbles and from the:

SV .

o

 post-test proup for three.Qariables.5 Tb¢re\is'go_significant”

. .

difference beﬁween'th?/fesf'ﬁroup54fdf four'variablés.‘

. N “." ) . oL

wThé~me$n écqrcs’roge for ail'éfohpé.' ThenhigheééVQreétment

- test ‘groups. S B S P



a . ) . loy,
\ CTABLE X .
Stmmary of the D{fferencoes Betueon the Groups ~
Y Usingt the Newman-Ketls Proc('cIULy
Variable This Giroup N Pifferc¢d. From f, ‘ P
novelty HiT , Pre, AvT, Post, Retn - .01
punctuation » . _ SRR .
sraphic HiT ' Pre, AvT, Post, Retn .01
[¢] . . 7 ) —J . . : - .
e S ~ -
faural . . - . S /rl;4 o - oo
effects" - T “Pre] AvT, Retn . =, | w0l
; Co . ¢ : : . ¢ o
noun HiT Pre, AvT, Post, Retn .05
. v/ . - e . .
) v =" ]
figurative o T
language HiT | Pre . .05
LN . - I M
AN : . . :
adj ectiv_e‘ | HiT " » Retn .05
involvement - nil nil 2139
. . N . »
s‘énsory nil nil .152]°
. : ' - C- \

Tlverb nil nil L4360
) 3 -c o
‘Ay/; R v -

‘ladverb nil nil .687
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o

As described previously, the .amount of modification in
nouns sh-ow::\l A sipgnificant gain (p <.01) over the t reatment period.

TWlié‘x’kscr Lakes on.oa greater sipnificance when considered with the

.

menn'scoros;of the AdjchIVc'ynrinb]e. (see. Table IX). - There was

no significant'differenco, although a slipght rise was noted, between

- N . . § N N °
the Adjective mean scores,of the pre and post-test proups. This

indicates that while tHe amount of adjectives included in the
writing. did not change, the way ln which they were used did change.
. - . » o N % . ..
‘Evidently, the nouns in the pretest stories were rarely modified
and when they were, it was by multiples of adjectives:
Y
e N o : . ] . .
° The .bad, little, green mouse disenagraded h%s rocket.

The sentence aoné’scored high on the Adjective variable, (3 poiﬁ;é)v

but LeQ,on the Modified Nouﬁ v§?§able.. (1 %oiﬁt) o : L e
S - . . ! . Ty
TheAnouns on_.the poé{—test storieé'ﬁére ﬁoge_commonly _i'
modified andﬂby sihgle adjeét}%esf
e.g. . . . '- -

YWe went on all sorts of rides and some were scary;rldes,

funnv rides; fun rldes good rides all kindq of dlfferent

Although the sentence above is repetltious 1n qtructure it scores
-high on theAAdjective variable; (7 p01nts) and also on the N

Modified Noun variable (8 points);J Note that the adjectlve 'allf"

°

.does not meep the'cfiterié-of Specific[Adjeetive, but does‘modify

3

the nouns ''sorts" and ”kinds . o o



\ N

The Increasce in modification Jof noung was  not Tkely

due to an increasce In the number of nouns, since the number of

% - ‘ ‘
specifie’ Nouns (sce Table 1X) actually decreasced. in the post-test

) ’
group . . o ) . ' * °

& -

+ Changes Significant at the p < .01 Level,

v

The preatest changes Q)<:,Ol) in the written language

.

occurred in the Novelty, Puhctuqtiou;@raphic,-and Aural Effects

catepories. It is of interest that these three variables

}epresent an inérogée inE?FE‘Tmﬁginative gNovclpy), thé yisunl
.(Pgnctuation—ﬂrapﬁic) and thc audio (Aural Effécts) aspecgs of‘
the‘Qriting. The dance Tossoﬁ éonteht was highly Lmagjﬁative and"
the,tegchiﬁg—learninu b;ocess‘reliéd‘heavily on.soqnd or-audio

peréeptioﬁ. Perhdps,»thefdance itself created a series of v%suai
images for the children, which they translated'iﬁto story

3

illustrations. 'Mucﬁ:of'the pundtuétibncand graphic effects

appeared to emphasize the auditory aspects of the dance exper tence’s

For example, sound words such as "bang", were often printed
in triple-sized letters oi were. surrounded by Zig—zag,lines ot

spoke lines. Dramatic words such as ''fire'" or ''moon', sometimes

received a viéual emphasis in similar wayé. It seems likely that

‘the musicality! ot :hyﬁhm'of the dénce'trénéf%gredvto the lan#uage,

‘as indicated by the large gain in the Aural Effects category.

e



1o,

Chanpes Sipnificant at the p < 0% Tevel .

The gpecltfic Noun and I"luln‘ul‘fvsf Lanpuasie catesorios olao
<showed a sipnificant fncrease. Ap <.0%) While the dance desson
was providing acetion expericnces, perhaps the childven were
associatiny "what! or "who' could boe involved in such action.

! ' . /

This might explain the risefin specific Nouns. The increase in ¥

. 3
CRigurative Language may have resulted from the chi'ldren identi fy Ing

with or becoming like the images presented in the dance lesson. =

A

lﬁpmmarxL . - ) ? ' '; | _ o ’ >
‘ Thefe was ausignlficnpp diﬂfefehéc’bctweeé the VfR scores »
on a'brétest‘aﬁb on tfeétménf testg'and'a post—test5vbﬂt thcre" }
waé no significant differoﬁce bctween the VTR spores of avpreﬁestu )
and a retention test . ‘%he(efé?éi‘ﬂypotheses 2ki and»3x1 are

. : N . . . i,

rejected andJvaothesis qdxi is acéeﬁted. HR i S °

There was . .a significant diﬁferenée,betwe@n the writing
‘performance on a pretest and a treatment test in te€rms of the
¢ < ‘ = .

B

following variables of qualitative language: Novelty, Punctuation-

,Cfaphics,'Aural EffeétS, Noun- and Figurative LLanguage.

.Consequently, Hypotheses 21, vi, Vii;fviii, and ix are fpjected,

There was no significant differerce between the wrfting

performance on a pretest and a treatment test®in terms of the

follo&ing variables of ﬁualitatiVe‘languaée: Adjective, Verb,
. B . ’ R4 ' T e

Adverb, Sensory Detail; and Direct Writer Involvement. Hypotheses

211, 114, iv, v, and x are accepted. - ’ e

2% -



Lo/
¢
Phoere was o bbb icant i f et o botweon the writin.
pertlormance anoaopretest and Aopost clest o or g retention toestoin
terms of any of the vaa iablens of qualitative Tanpaoge. Fhevetaor o,
Hvpotheaes i and A e recopt od,
v, SUMMARY .
Yoa
Fhe incrmerse in the deseripiive and informat ive Hspect s
ot the writing was demonstrated in the |irst section of this
. . 1 .
chaptoer, The socond section supprest od o that the proater changes in
' . : ) . .
written Tanpuape, in toerms of the qualitative variables analvzed,
occurred in Tthe writing which was ;)r<'vn'o(lc(f/7)v A creative dance
exberience. ! s + R
Phis’ indicates that dance is an effective stimulus for

R
. i . . S .
creative writing, None of the changes were significantty

& ' ‘ :

retained in’the retention test groyp, but the overall qualitative
R " 2 N . .
changes In the written languape were r.ofained in The post-test
sroup's performance.  This may indicate that, while the writing loses
' » ’ ’ . . v . . " ' ‘~ y
the parvicular qualitics measured in this study, after the dancey
- P o o e : Lo oo .
experdience islong past, the writing retains these qualities even
when dance is not, the stimulus for writing, so long as there is
an on=-going program of creat ive dapne. This has major implications

\

. B \ -
foﬁ’giementary school program plannﬁng

. " ey
. . ' L A : .
The dance did not .wffect changes in vocabulary as much -

. . s . - . . o ° ! ) ‘ N '- " )
4s in literary devices -and teehniques. . In-other words, the treatment: -

-~



1O
. . .
I‘ - . N
did ot achicvie o transt ey of s pec i b e dnce aet fon wotde, by
4
ciay have bheen o factor o the transter ol iehta, coonneds ol
1
Pty ess into writton f.m‘,',u-l;’,«-.
. » §

™



CHAPTER v ' : . . ’ ,
SEMMARY | CONCLU TONS AND IMPLTONT TONGS
I SUMMARY
The aim m‘t thic study woaa to determine which Aupectys of .

ST Cten g mivht he oftocted by Creat fve dance caper oo

‘

and the temporal aspedt ob any such orelat fouship, \ -
Twenty-clpht grade fony children participated in g \l fve-
> ' v
Jeck creat {ve dance progyram, Half of the dance lossons were
W : o

Tollowed by g volated creative writing ass Fonment . The writ P

produced during the treatment period was compared to samples of

creat ive writing taken from the children before the treatment
rerfod hepan, two davs and twentv-five davs following the ond of
the treatment program, . .
‘ . b
The. wxiting was analvyzed for fourteen variables of written

o «

Ce ) . o )
language’, Fhe raw scores were converted, and the class moan

scores for”each variable were found. Four quantitative lanvuage

variables were analvzed using a4 "t" test to com are Pre- and Post-
! p

test scores. Ten qualitative language variables were analvzey
- Al

R . " . " _ : . ‘/ N
using a One-way Apnalysls of Variatice, a Multiple Range test, the
“Newman-Keuls procedure and a '"t" test, to cdompare Pretest,
Treatment Tests, Pbst—test, and Retentiof Test scores.

In the following: sections, a summary Qf the.findings of .the

statistical analvsis is presented, td‘ge_ther with the conclu§ions
and implications of these findidgs. = /7 Y Ly /

. 109 . | SR TS
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i
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b
-
5.

A cnia i

inl
b eated o e i oot i Pedtnes i Uhe cimonant o
.
moed b v e b o o Teagn - Civ oo et i U he ot o
Pnton mat fon Cpo~ . O%) G e Precbuaded i rhee Wi e
porcwcies dn thoesamionnt ol o i beabion o8 e or i
i C '
. i .
Cheranee of the vocabdary aaed, divl ot r'n\;u‘fn { e
Feve ot sianit beance, ' . )
: . : '
Phere wan o stat istical by Signitieant ~ ~Qiih}"l’ (p o« 01
& — e ' N
. M . s
oo the overall mBsure (VIR) ot qRalitative Tanpatioe
- N ¢ « .
N . - . . O -«
variables in o the treatmTt tests and he postatest .
o - B
;,, ) ) 6 ) . L .
L he qualitative variables ot wr‘jt;{qn Fanpuage which
4 BN : - ’ * ’ )
: Pl ~ . > . T X !
changed significant Ivoduring the troatment proyram
. 3 o
W re' Novelty, Punetuat ton=Craphic, Aural Eiteots
B - N i .
) -~ ° ’ 8] : .
(p" o 0L and Noun dnd Figurat ive Language N
. < s % : " ” a <
v .05, . IR -
. § < re
Lo B N Y ) L . 1
. o . Lo, Y] N . . . - ~
[he qualitative ‘\';1’1‘1;1Qlcx‘< of written languape which )
,. . N H = ?
showed.no statistically signif icant change during .
ands fotlowing «the treatment program werc: Viert '
) o, - ) . ‘L
Adjective, Adverb, Sensory Detail, and Dircet Writer
e N s
. I =] . . ]
Involvemént, . < .
. . e 7 *

The post-test retained many of

SURIVARY o

[REY!

E

[

Pt oSt bt e b e

‘the changes in

‘qualitatvive lamguage., but none of the
. . . = .

statistically

significant.

increas

s

s were
.

b

o
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: ) o . '
) ; : . o 111
ey : . . e . . ‘ )
- 6H. 'I'lhw\rrhu'n tion test retained few uf the changes in
S - [ B
, . . .
qualitative lungungp; None of these changes were
. ‘. ) . ' ’
- ‘ 'statisticully significant.,
Ay o . . M

: [UT. DISCUSSION OF “TiiE RESULTS,
s The fesultsaQ[,Lhis study must’ be considerod In terms of
] ' S . e
2 .

the purpose of the- treatment proygram.  The dance lessons “did not

Vo

atfcmpt'to teach forftransfurfmffSpecific 3ocnhulnry'to the written

’

language modes - The purpose. of cach treatment lesson was), Instead,

: o S ea - oo
to providé .an Lcxperience Slncreative .dzln(‘.(j activity., It‘ was

hypothesized that the pfdcﬁico And pProcess of thxnklny crea tiVely

;o

ey

in dance might transfer to Lhe wrltlng 51tuat10n ,Certain
| ¢ P I

; -~ . v o
3 . . L y

conditions were set‘up to Facibitate such transfer of loarnlnpw
; a I8 v -
) : . _
The focus, or theme, of the dancc lesson was a]so the focus Ot the

writing pfdlect. Ihe chl]dren were encourang td’think freely and.
1ndependen£ly, and all 1dcas weré{aqcepted. The'teacher was . the
’ / o T oL

same « for botﬁ Lhe dance and writing situations.

SinCC MOSEt of the action words used ' in. the dance Les%?ns
‘were verbs, it'seems‘s@rprising thét'ghere was nOosLatlsthally

"
‘

'sighificant rise in thevuse of specific §érbs. The chlldren did use
i v : < A . : .
\&ons;stently more SPeclflC verbs during and follow1ng the treatment

L

€

program, but 1t was expected that thlS dspect of the langua?e would

change greatly Interpretatlon of thls result is dlfflcult



&0

4

"

.7'for ehtirely”diffé;entmreasons'than what occurred. It Qés

" Boarman's study (1972) found a statistically significant
R . . Fy
e . A . - - L . .
rise during and following the treatment program,. in. the test

L T - v . A
vocabuliry, most of which were verbs. However, the purpose and

design of., her 'study werefvepy'different from the present .
; ) C

cinvestigation. © She tausht specific words through dance, encouraged

e L . ' | e . ’ STy
the children to apply these words in their writing and measured

P}

" onlv these words*as an indication of breadth of vocabularv

development. . The .implication may be tﬁap if the-purpose€ of the . .

creative dance lésson is to teach action words, then the children
. : N . I S k s . oo

will respond with these words, in. their writing. If the purpose
T - S e T T T o - ) o

of the.creative dance lesson is-to develop the child's facility -

. in creative thinking through.movehént, then the children involved

smay transfer this facilitv to creative writing. -

ES

S

The lack of'phaﬁqe'in spébific-Adverbé'waSvexpectéd, but

expected that” the specific AdQerb§ might decrease over fhe

treépment'beriod as the:specific Véfbs‘increaséd: The Verbs, éf
éqJﬁse; d{d ndtﬁigcféaée."jt waslekbgétéd ;h%t_ésnfﬁé4verb§
bécaﬁe‘ﬁére"ééécifié, tﬁere Qgpld’be léss n%ed‘fqr adQe;b;;f
| -fbe/i;creaéé'in séecificANouns, might bé,attfib;ted‘tq

thd;di&ergentrtbihking nature of " the dance acti&it?."For‘exé%Ple, .

the teacher could supply the words, "orbit, .zoom, blast-=off" in one -

Léséén;jbut'the Cﬁildren,cquld.ﬂe Eﬂéﬁking of any number'bfispecifié

¢, things, ''rockets, asteroids, space stations', nouns that»performgd
‘ P . R co o .

‘'the action. of the verbs suggested. The rise in nouns mi&&t also

. . . N <



ﬂkill it, onlv to fg#g out that it was hiding in his wife's

‘may hot be fully invoLved in other stémuli experiences,

113

v

. be attributed to the effect of the.specific'images prdsented

o

In Lesson Three, the children worked w1th contrasting the hunter

and the hunted in dance In their sTories,tthey inventtd
%ersonalities for these imaces R . ‘, L . '_ _" -
.In one story,‘two‘friends,"Flip ‘fand Glop Glop set off P

in'their glipyalopmobile to search for the glipyglop monster

In another storv on the same. topic there was“al”l,OO0,000bdollars

~reward for capturing the danperous 18 hour gurtel'. A.man did

p . A : S

A

‘pantl hose 2 The wife was wearing the pantr~hose at the time. . The

:writer toncluded that the hunter ‘was a millloner and he was

ihappy that his w1fe was dead.

.The most strik1n¢ effect of ‘the creative dance activity
o _ o
on ‘the written language was not . measured bye{he testing instrument

S 2

but became incr@asingly‘evident to the in%estigator as the.‘

. 0\ ) . 1y
chiliren's7stories were ‘analvzed. As indicated briefly in the
previous paragraph the range-oﬁ,the characters plots and

'"'thoughts in the Writing which followed a creative dance“lesson

'was very broad This points out the great strength of rreative dance

as a stimulus for writing ! Tt was always specific enough for each

o

child to have ideas for writing, but ‘was - g%neral enoug 'to=allow

Vfor the broadest range :of interpretation

Inzpractical terms,it may’be7difficult_for each child in a

-

class to participate fully in an oral discussion. Some

)

. R . i » 9 L . Lo -
ya e .- . . R Rt




‘15 easy Eor ‘the teachtr to 8po

.a visual audio and kinaesthetlc stlmulus and respdnSe.

tomadoes.
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B : .
films, music or Pistening activities, and' the teacher may have no
. : O o, : ’

way of knowing 1f the child is involved. In creative dance, c&ery},
jchild‘danees; therefore, everv child is fuliy Involved in the

_experience.'fobthe'child-13 not involyed, he is not moving: -Thfa

¢, and she can act on it immediately,
- ’ 9 . .

to bring.the child’ jnto the actfo Torrance suggested.(1965).

thatwpeonlé'respond differentlv.to cach kind of éeneory experience.

Creative dance lel involve moqt typea of chlldren becauqe there is

w [y . . . - 2

A TN

&

In Lesson Three, as mcnt1oned previouslv, the children

explored chasing and hiding actions. - The dance lesson did not

specify who, where, of why the hunt‘was going on.- Tnis gave'then*l
child no preconcelved 1deas for his writing Lesson Six exploned
3

the action qualitv of a storm s the children slashed gpumbled,

exploded’and pauséd, HoweVer; they were not told that‘they'we:e
the»”lightning, thﬁnder, wind,‘rain snow' or any other spec1f1c
v . » \

e

fole;' Hence, their storles were not only about’ bllzzards prhoons

and tidal waves , but about highlv 1mprobable stormq. One chéld went

[ DR U

to "Argentina atd it stated to rain meetballs . .to 'Chilly it was:

raining long slimy‘sbagetty{...jgo Veneswala it .was raining black~

eyed peae... and to Brazil it was very windy and it waé raining

o
LI

H : - - : j‘-
At the end of his iourney,'he writes, "I went back to

.ball the places an got ten of each thing that rained and made a

—

stew.”" | -




of langq@pe analy7ed than the ertln? whlrh was prec eded by ;d;,’

vunique and powerfu] effect on. thn:klnd of ldnyuage produced g

The other Lessdnﬁ-ﬁtimulnLed this varivty i response

and flexibilit&-jn'thought;.Lh varving degrées. Tesson Ten, "Outer

- Space Adventure” would seem. a vervy specific topic, but thbl

“ children created some unusual walaxies. ‘A:gbnuine Fl' 1b111tv of

thought wag evident When one child_wrote abnuﬁ‘h]astlng off lnto a

toilet bowl. Lesson Fleven, "Escape Adventure', stimulated writing

.

»‘;aboutvescﬁping from*manw places, including prison camps, schools -and-

&

! a. T N ‘ :
Dracula s coffjn. -Not all escapeas were people., either. ‘Some

’ - . ) X : R 4 S, v, - . .. | " : : *
-chlldFen wrote . about various’animals and inanimate objects that were . .

o

v

Lo B o S : o S ) '
" prisoners in some wnv. Lesgoanwelve ”Ihe Flrc reeulted in %ome

hlnhlv morallqtlc preachlnp about the dancers of - p]av1ng w1bh matcheq

N a

in some poetrv wh1rh was charyed wlth qlght and 5ound lmages and'in'ﬂ

_some fantasies of favourlte placeq,‘such as %chools burnlng down.

B 4'\¢
Ihe céhdencv for the wrltlnv preceeded by Creatlve dance

L8

'activ1tv to 1nclude ‘more examples of the qualltatlve varlables

\

"VIqual ald and ora] dIQCUGSIOn,.SUPRESCG‘thﬂt creatlve dance has a

3

lhe changeq whlch orcurred dn“ind the treatmedt perlod “:jf

».tended to remaid in e‘yery gederal ! 1 stat19@1céll§ 51gn1ficadt'
Wa;,"indthe poet-testdefiting Buﬁwnce =t all in the reeentlon test
L QritiﬁgJ: It is dlfflCult ‘to general = on Ehe 1mp11cat10ns of tdls

©

'_fesult in v1ew of .the. relatlvelv shor: *reatment perlod ofoflve

. weeks;. but the fact that the post- teQC writlnp did- retaln_a degree

]

i



. . ) . 1o

of the written language chahsos, suppests jthat these changes

’

omipht have been retained to a 'l:lar;',('r deprec, it the treatment period
had) been longer. . Furthermore .tho Cnnsistont npwnrd trond*of tho
. spcc1f;c Verb v1rIIhJc m1”ht have loLn statis LL(ally Hl;nlfl(ﬁnt

la . /
s "x. . )

channe if the .treatment porrod“hadrboen longer

"In summarv, it would seem_that the credative dance expericence o

ceffected greatest changes in the imaginative =ind  sensory aspects of
the wfitingﬂ A freedom‘in'creatinp dance 1maycs secmed to transfer to

‘a freedom in creatiny poetic lmages, sight and sound cffects and

characters and plots that were oftcn an nt1ve fantastic and’bizarre. ’

Tt should be noted ‘tno, thntvno chiln hesitated.toswrite‘and
sharelhis-story; oncegthéﬁtreatmeht had begun._fit mav'bc spegulated
thatbbecause the child exncrlenc@d success in the creatlve dancé
activ1tv and.rea1r7ed that all hls‘movementAlneas were accented
'bv th ;eacher he lost rany fear or ahprehenslon of wrltlng even the
.most personal or. unusual>ldea

vhe additlonal strenhth 1n u51ng creatlve dance asha_:
strmulus for' creatine wrltlnﬂ lLes in the broad range of.

. 1ntcrpretations,for the'stimulus. _Just aS'every Child was involved

in the dancefaction, S0 was every chlld motwvated to wrlte.

.

?imiiarly; as each child created a unlque dance product each child
crested a qnlque wrlting product._ The great dlvergency of
Un)ught which ‘chd racterlzed the creative dance lesson appears -

g have transferred to Lhe creative writing lesson.

o



and vividly in writing', may be brousht about by the cre

V. GENFRAL CONCLOS TONS

Fhe vesults of this study tend support to Violet Bruce'sy

étntbmontv(1965,.ﬁl) that changes in certain uwhpvtw of written’
i By,
! 3

lanfuage which "help the child or studqﬁt to e¥press more clearly

{

1itive dance

experience.

i

Certain quantitative @w“ts of written language mav change

followling a program of creative dance. Further, writing which is-

stimulated ‘or preceedel by creative dance fnoludes o greater amount

Y

of certain qualitative language aspects®than writing which is not
preceeded by the creative dancu experience. .Tho.children in this

>tudv, appeared to have gransferred thLlr creatlve thlnklng
- . . /

fcxptrlenceq in creatlve danco to thelf creative writing activity.

3

V. ' IMPLICATIONS

: ' X :
\Tf creative .dance does dld Ln developlno certain dspects

Y
of wrlttgn language then the Plementarv é&hool should prov1de

learnlngnexpetiencgs’in this regard. TIf writing'hecomés "more

v

qualitatiQe”, a’s Boorman'héé'suggééted\(1972‘ 58) and as this studv

haslfoﬁnd, when the child part1c1pates in creatlve dance, and

o ¢

rgtains>these desirable‘Changes-only when the creativé"dance

o
<

must algo con51der establishing an ‘on- g01ng program of creatlve

[

dance. . T -

expefiences‘ére'fréquehti as thisfétudy has found, then’ the schools‘

»



VIL IMPLICATIONS FOR FURTHER RESEARCH

Further rescarch is necded to measure the offeet of
: .
creative dance expericences on written language dvvvlmumpgt, in a

time-controlled experimental situation, usiny a control group
and an experimental group. The writing producced in such a study

. S . . . * . : .
could be analvzed for those earianbles which showed a significant
increase in this’study, Tn addition, research is nceded to

'

determine the effects of creative dance experiences in the written

languape, development of “specifdic léarner firoups. Research into

the effects of creative dance experiences on the oral language

development of children in specific learner groups, would also

\

be valuable. PR . o : o
Revisions of the instrument for analyzing the qpalitative

daspects of written language. might be valuable for the variables
which occurred infréquently. in the writing, such as adverbs,
figurative language, and ﬁunctuétion—graphicsl Alternate methods

.

of treating the data of- these infrequently occurring variables

might also be found. E ' : o L o
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© . Appéndix

ACTION WORDS USED" IN DANCE TREATMENT
o " ~“LESSONS. '
& RN "". S
anchor RN - ;M;'oben -  * . . thr&st

¥ o . Y :
. ooze . .. tremble

<

bdalance

;;/  blast off { & - o 'v""f5 ‘pause S ©tuist .
Lbléze .' A . D , peer - . . >_ - o -vrobm"
¢ “bump . .. ‘push.  whip

l_'collabsé"‘_ ' SRR R quiﬁe?A " whirk

. crash .- 7 reach. “whizz’
.dart <  '>» . e xdip o - L wither .

die .  ‘ NP ‘ ‘j_round -  ¥' - ‘; .7 zip -zap
digegt - = REERE R . 7. rumble - T zodm:

dodge ,sduny> f e A

‘ixdrig ‘.Seaféh_ ,

h‘égﬁloded, S .f  p.,l;‘ ‘1shéré":. R »‘(
- fl§i_ ”V';,‘ .‘; - :"Q;‘ r;Stht "'1  . \
 .f£e¢2e ‘ | k jgiﬁk‘f “

.‘: géiid; ii} l‘"‘ : :fwi B ;kiﬁny.:‘, o .
grio - slash

'gfuﬁblé smolder. - ‘. e

i hide-: R T A - smqqth' . ’
: B ‘ T : <
" jak '”_ﬂ' RSN i . snap ’
jagged - . ¢ . spin

S ;ieayiunA. T : : : squat

o e T sudrl

‘ténéled

PRI
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PLATE 1
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POST-TEST TRANSPARENCY
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