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\ Abstract

The purpose of this study was to-determine to.what extent
various aspects of international education (especially foreign
student exchange ) have an impact on the Canadian students who
experience them, More speciiically, the study ekamines(the develoyp-
ment, dynamics and consequences,of cross-cultural relationships
(which are tne direct result of any foreign student exchange program)..
from the Canadian point of view in order to assess how such '
relationahips affect Canadian student attitudes towards and level of
interaction with foreign students as well as. their perceptions of-
other internauional aspects of their edudation.

- For this purpose a sample of 289 undergraduate and graduate

'University of Alberta Canadian students were selected and asked to
complete a seif-administered questionnaire. The analysis of the
results indicated that Aibertan s-Ludents: favoured the reduction of
foreign student exchange programs on ‘the grounds that the Presence
of foreign ctudents caused increased competition for such things as
educational positions, financial support, student housing, ard
temporary and permanent employment, ' 7

The findings also indicated that Albertan students’ attitudes
towardsiforeign student edccha.nge and foreign students were most

_often assoclated to their age, academic classification, their
political orientation, -Meir level of 1nternationalism, their degree

‘of perceived threat, and their past level of interaction with

iv



foreign students. Personal charanteriétics such aé sex and marital
status, soclo-economlc background, and rural-urban background proved
to be poor predictors of Alberian students' attitudes towards
different aspects of international education. Finally, thé theoret-
ical framework (Bretén et, al.'s soéiai expectation—system overload
model) which was used in this study proved to be valuable in the
explanation of Albertan students' attitudes towards foreign student
exchange. As predidted in the model, Albertan ;}udents' attitudes
£owards various aspects of foreign sfu@gnt exchange were largely a
result of their perceptions as to how the presence of fbreign students
would aftect their own well—being”in terﬁs of competition for

academic honours, fin~ancial ald, housing and Jjobs.
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Chapter 1

International Education as a Research Area

. .
\ Intrqﬁuction

The ter 1nterngtiona¢ education is actually arcovering‘
label Subsuming a number ofvdiversely related activitles such as:
the study of non-Western cultureé; programs of education;i
exchange (of information, students and teachers); and university
programs such as educational technical assistance and institution
building in developing nations (Deutsch, 1970: 1), Historically,

in Canada, none of these activities have aroused much attention \
tending instead to be buried under more prevalent educational lé?ﬂ

concerns such as financing, staffing, curriculum development, and
institutional administration. However, recently all this has changed
" and increasingly politicians, the media, the-educational communi ty

and the public sector have shown greater interest in international

education.,
, Although there has been a great deal of discussion about
different aspects - ‘nternational education most of the concern has

focused on only ore aspe :t -- this being the presence o i1.relign
students at Canad: 'r uni- srsities, or as this topic is moic commbnly

_knoﬁn -~ foreign stuc exchange*,  Concurrently most of the

* The label foreign student exchange is somewhat misleading in two



SN

debate on foreign student exchange has been handicapped and’semetimes
stalemated by the lack of information available on this issue. This
is due in large part to the paucity of empirical research which has
been done on all phases of international education in Canada,
Typlcally those few studies which have been concerned wi%h this area
have fecused on the backgroﬁnd characterlstics of forelgn students in

relation to their subsequent adjustment to Canadian society. In

. contrast, studies which have examined international education or

‘forelgn student exchange from the host society or Canadian perspective

have been exceedingly rare.

The>piesent’study_dealt with this gap in the soclological
literature and sought po overcome part ef this omission by examining
in depth Albertan Canadian students' attitudes towards certain

aspects of international education. On a general level the study was

'essentially designed‘fo evaluate the credibility of one of. the basic

ways: flrst, it assumes a reciprocity which is not factually
supported since very few Canadian students are electing to go, or are
‘able to go, to many of the countries which send students_to Canada
(with the exception of the United States); and secondly, the debate
over forelgn stuaent exchange has centered almost entirely on tﬁe

number of'eggdents coming to Canada and has only been indirectly

concerned with the number of Canadian students going to other

countries.' Thus when the term foreign student exchange appears in
this study 1t should be remembered that it usually refers to a one-

way student exchange process.
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justifying priﬁciples oflinternatiOnal education, which hdlds that:
a university's involvement with international education willl have an
impact on the institutionfs population by increasing the prevalence of
‘a 'world outlook'. An increase in world outlook i1s usually taken to
mean incréasesgin 1hdividual levels of -- cultural enrichment, cross-
pational perspectives, cultural relativism, cultural transcendenﬁalism
and/or cross-cultural mutual understanding; which ultimately acts to
create on a largef scale, an 'international orientation' on the.
university .campus.
More specifically, however, the present study was concerned
with ascertalning whether international aspects énd experiences of a
university degree pfogrﬁm (eg: forelgn language and non-Western
studiéé courses, of cross—culta;;i“1nteraction with foreign students)
Vactually have some effect on Albertan Canadian students’ attitudeé or
on students' interest or pafticipation in other intefnationally- \
oriented aétivitiee. In:addition and perhaps more importantly; the\
study was primarlly concérned iith examining the development,.
dynamics ahd.consequences of cross-culturai’relationships from the
Albertan student point of view to determine what effect such ’
relationships have ;n: | |
(a) Albertan students' attitudes towards and level of interaction
with foreién students*; | o
. : ;

l\
* The term foreign student is also somewhat misleading and requires

clarification. For.the purposes of this study the term foreign

student 1s taken to mean only those students who are in Canada on a

' temporary visa (section 7(1)(f) of the Immigration Act) for the

3’

BN



(b) Albertan students’ orientations towards and participation fn
other international aspects of thelr education; and,

(c) Albertan students' expectations for future invoivements'with
internapional activities (eg. a career overseas),

The study itself is divided into six chapters. This, the
first chapter, examines the development of research.in the area of
international education focusing on its objectives, methodopgical
problems and theoretical characteristics. Dne to the lgck of
theoretical and empirical rosearch in the area of North American
,attitudesvtowards international education an attemp; is made to
:relate more general soclological theory in the areas of ethnic and
racial relations, intergroup contact, and attitude formation to the
analysis of this research topic. Subsequently én analytical model is
chosen (Breton et. al.'s soclal expectation-systenm ogerb?ad model)‘

and fhe possibilitj of applyinghit to the examination of Albertan

students' attitudes towards forelgn student exchangé is considered.

~

solelpurpose of pursuing a particular course -of studles. Students
with landed immigrant status are notoconsidered to be forelgn students
slnce they are permanent residents of Canada and havo the same basic
rights and privileges as other Canadians (oxcept for voting
privileges). ' l )

The term foreign student 1s also confusing since it seems to
imply some degree of commonality between all foreign students which is
not really there. In fact the only thing foreign students do share is"
their 1mm1gration status in Canada. For example, the adjustnent |

proBlems encountered by students from Pakistan and Hong Kong in terms
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The second chapter deals with the development and growth of
the commitment to international education in Canada and Albérta
thereby providing the reaéer with nn historical background against
which to juxtapose contemporary Albertan Canadian attitudes towards
foreign student éxchange. This is followed in the third chapter by a
description of the research hypotheses and research ﬁethodology.
Chapter four, the major section of the thesls, consists of a
detailed review of the research findings including a discussion of:
sample characteristics; Albertan students' expéctatipns for involve-~
ment with different typés of international activity; Alberﬁan students’

attltudes towards foreign student exchange and forelgn students; and,

the nature and impact of cross-cultural relations at the University

4

of language, dress, behaviour and climate are not the same as those
encountered by students from the United States or Australia. Further-
more 1in, some instances such as with students from Nigeria and India
thefe are often considerable differences (eg. linggiStic) between
students from different regions of each country which hamper inter-
éctiog bgtweenlthem. Thus wheﬂ therterm foreign student is used in
this study it shduld be’kept in mind that a rather heterogeneous group
of students is beiné referred to (Groberman, 1976: 1-3). | |
T 1t should be stressed that in all three cases mentlioned above, the
type of Canadian student behaviour being referred to ;s that which is
reported by the\students in respoﬁse to items on a questionnaire,
rather than being a description of their actual attitudes,

orlentations or expectations.



of Alberta.

4

In chapter'five the research results are synthesized and
discussed with reference to the analytical model. The last chanter
conslders some of the long range ramifications of the findings anrd
presents the general conclusions cf the study along with some
recommendations for future studies of internatienal education in

Canada,

A Review of Research on International Education

In contrast to the strikingly poor Canadian research record
in the area of international educaticn, a great deal of research has
been done on this toplc in the United States. However, most of the
studies done in the United States were undertaken during the late
1950's and early 1960's when forelgn student exchange programs were.
originally introduced. The great majorlty of these early studies
focused on variables related to the adJustment of fore*gn students to
North America and on the impact of the American educational experience
cn foreign student-behaviour and attitudes, -

More specifically, rescarch in the area of international( /\3
education has dealt with: histories of educational exchanges, studies
of the role of education in natienal development, prearrival personal
characteristics and attitudes cg foreign students, stages of foreign
.student adjustment to the host country, foreign siudent attitudes
towards the host soclety, the admission and orientation process,
language problems,,foreign'student achievement, the effect of

experiences in the host country on foreign student attitudes, and



post-return adjustment and experlences in the native countr:y
(Deutsch, 1970t 56; DuBois, 1962; and Selltiz, 1963).

There is, however, one aspect of 1hternational education that
was not and stlll has not been examined to any significant extent;
this is the impact of cross-cultural interaction (in the university
setting) on North American and foreign student pérceptions of cross-
cultural relafranahépﬁll In fact there exist almost no empirical
studies of host students' attitudes téwards participation in inter-
national education and cross-cultural relations on camﬁus in Canada or
the United States. The reasons as to why this toplc has been over-
looked'or avolded in the 'sociological ldterature are numerous. |
Deutsch, for example,‘has/suggested that’this.researéh ", . . hlatus
is@ewswuﬂfmwm,Mﬂwuyﬂmdﬁﬁwhygfmwmm
extraneoué varlables to ldentify the effects”of the éducational
experience itself , ., ." and then ". . . there is the methodological
problem, since'measﬁros of attitudinal change require longitudinal
or time studies” (1970s 118-119)., Alseo in a methodologlcal vein
'Selltiz et. al. have noted that there ia ﬁhe difficulty of overcoming
“ne ~onfuslon betweép’cauae and effect. )

Suopose we find an association between some agpect of

interaction and some aspect of attitude ch#nge; which is
cause and effect? To disentangle the causal factors, it is

necess-.. to demonstrate both that the interaction precedes
the ottl< - c:ange in time and that differences in inter-

action :ie e to differences in individual inclination,
This req.iz #hich offers little trouble in the
laborat.~", e difficult to satisfy in a study done
under fi- d ons (19561 35).

Fur*her. .= also vposs! .e that the topic of North

American attituder . in® —ationa. +ducation was probably not
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consldered worthy ef study due to & generally accepted assumption that
countries sponsoring student exchange were by implication supportive

| of these programs. Presently, however, after approximately two

decades of Canadian involvement with international education 1t appears
that nublic approval can no longer be taken for granted since both
public and governmental opposition to forelgn student exchange has
increased.

_ Al though researcn in the area of international education has
largely avolided North American perceptione of forelign student
exchange, some of the many studies dealing with the adjustment of
foreign students to North America are relevant to the present thesis
since the adjustment of foreign students affects to some degree the
nature of their interaction with Canadian students, which in turn
affects Canadian student perceptions of foreign students and inter-
national education. _ - .

Studies of the adjustment df foreign ‘students have continually
etreesed the importance of a satisfactory adjustment to the 'new
soclety' of reaidence eince a poor level of adjustment can have a
deleterious effect on both the academic performance and the mental
health of the foreign student (Smith 1956 Sewell and Davidson,
1969). A major and recurrent finding of these studies has been that .
foreign students ", . .’ followed definite, predictable patterns, a
series of ups and downs during which student attitudes towards . . .
the hest country . . . , himself and his studies fluctuated" (Watson,
19671 10). These patterned phases of adjustment vere first documented
by Lysgaard (1955) in a study of Norwegian Fullbright grantees in -
which the author suggested :that these phases forned a "U-curve" of



" adjustment*, Jacobson (1960, 216) has noted that "regardless of the
cultural beckground of the sojourner, the same adjustment cycle seems
to occur". The cycle 1tseif can be broken down into four distinct
phases: spectator, adaptive, coming to terns, and.predeparture.

' | In the spectator phese thé‘foreign student 1s psychologically
detached from the new environment and his adjustment has mainly to do
with personality, linguietic.and behavioural problems. This 1s
followed in the adaptive phase by active barticipation in the host
. culture and institutlons as the student becomes engaged with the
network of values, customs and hebits prevalent’in the host soclety.
In the coming to terms phase the foreign student begins to establish
a 'modus vivendi' enabling him or her to interact actlvely and
positively with his or her hosts. In the final stage, the predeparture
phase, the foreign student experiences a final period of reappraisal
and anticipation as he or she considers returning to his or her

country with expectation or apprehension.
-1t should be noted that ‘none of these phases are eaeily

separated since they tend to merge into each other to varying degrees.
Also movement through different stages of the adjuetment cycle varies
in relation to avnumber of factors aesociated with the adjuetment

process. These factors includes foreign student eelf-esteem, the

d\

* The existence of the U-curve has subeequently been documented by

DuBois, 1956; Coelho, 1958; Gullahorn, 1955; Morris, 1960; Beals and
Hnmphrey, 1957; Sewell and Davldson, l95h; Lambert and Bressler,

’1956, and Selltiz et. al., 1963.
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level of cultural and value differences between forelgn students and
host citizons, the type of initlal contact situation, and the level
of forelgn student interaction with hostvcitizens.

Although some of the material included below may appear‘to be
digressive or somewhat unrelated to the toplc of this study, the,reader
should remember once again that the factors affecting foreign student
adjustment are intimately tied to ‘the type of interaction which they
have with Canadian students. The nature of this cross—cultural
contact in turn affectstanadian students' attitudes towards foreign
students in particular and towards foreign student exchange in
general,

In‘regards to the first facter,lforeign student self—esteemh‘
DuBois (1962: 39) has suggested that the positive and constructive
adjustment of a foreign student to any:new soclety requires that he
or she;ha!e a healthy self-esteem; and that the foreign sojourn not
’diminish it;‘v If the level of self-esteem is not maintained
depression and withdrawal may result and this further hampers ad just=
ment to the new 'society. One factor which is associated with the
maintenance of self-esteem is felt and accorded national status,
Briefly, in terms of national status, it appears that most people
establish more or less consciously national status hierarchies. These
1deas about national s* 18 tend to be based on a highly selected
.series of traits which are usually value laden, Concomitantly there
‘is often a difference between what the foreign student conceives as
the status of his or her nation (1.e. felt national sta.tus). and what

individuals in the host country conceive to be the status of the
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visitors' ccunnry (1.e. accorded national status). "If the foreign
student's felt national status ranks considerably higher than the
status accorded his or her country in the host nation, then the adJust—
ment he or she makes may diminish" (DuBois, 19623 42), It is worth
adding here thats : | |

...: direct hostility on the part of the host to a

particular nationality is not necessarily the most damaging
attitude to a foreigner's self-esteem., Pure ignorance and
nalve stereotypes may be even more demeaning to a foreign

. student's self-esteem (DuBois, 19621 42).

The consequences of such negative experiences have been docu-
mented 1n a study by Lambert and Bressler (1956) which found that
Indian and Pakistani students, early in their stay 1in the United
States, perceived an American image of their homelands. which 1mplied
low status for their countries and by extension fcr them. The fric?ion
resulting fromitheee perceptions and American stereotyped conceptions -
x ~end ignorance of Indian'and Pakistanl affairs resulted(in an
ineecure eocial'interaction and hypersensitivity and hcstilitylamongi
-Indians and Pakistanis, |

Another factor that appears to be related to foreign student
adjusiment is the degree of normative dissimilarity between the
. foreign etudent and citizens of the host'society. Gullanern and
Gullahorn (1958) have provided some data on the relationship between
diseimdlariﬁyrin normative patterns and the probability of unsatis-
‘factory experiences in the host culture. It was diecovered that
American grantees in Europe were more satisfied with their overseas
experiences and had more frequent interaction with foreign colleagues

during and after their stay abroad than grantees in the Middle and
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Far East. The authors suggest that this difference 1s due to greater
communication Problems and value dissonances encountered by grantees
in the Middle and Far East.

Further evidence concerning the impact of perceived dissimilar—
itles in value patterns has been presented in a study by Selltiz,
Hopson and Cook (1956 ), They found that Europeans Were more likely to
be in contact situations with high interaction potential than non-
European students; and that, at any given level of interaction
potential, Europeans Were likely to have more frequent and more
intimate associations with Ameriéans.‘

Perhapg the factor most related to the satisfactory adjustment .
of the foreign student and his or her general level of ". , . self—
esteem in cross-cultural adaptation is his .or her capacity to |
establish early in his sojourn one or more supportive interpersonal
relationships" (DuBois, 19621 41). Interpersonal relations are
especially important since they influence ". . . the nature,and

“direction of the satisfactions and deprivations an individual feels
when he or she is transplanted not merely among strangers but also

. among strangers whose whole pattern of relationship may. be different
from his or her own" (DuBois, 1962: 93). For example, ", . .
difficulties with material concerns like housing, food, and clothing,
and finances .can easily and more often appropriately be mediated by
supportive interpersonal relations (DuBois, 1962: 93) ~ Such inter—.
‘personal relations are also important to the foreign student as he
or-she attempts to overcome any emotional problems encountered during

the adaptive phase,
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It 15 Interesting to note that the development of these
supportive interpersonal relationships between foreign students and
cltizens of the host soclety has usually been taken for granted in
government supported croee-cultural'educational programs while little
" research has been done to determine to what extent these reletionships
are actually oceurringl

"However, eone initial data as to the factors involved with
the development of Supportive interpersonal relations between North
American and foreign students has come from a study of Scandinerian
exchange eiudents by Sewell and Davidson (1956). " The findings of this
study suggest that commnnication and contact are two of the neceesary
ypreconditions for a satisfactory adjustment to North Americans‘and‘to
the Nerth American environment. It was also determined that the higher
‘the level of contact between foreign and North American students:

(1) the higher the foreign student’ s English speaking ability;

(2)lthe less ’foreign the foreign studer "= appearance;

(3) the more prior contact the foreign student had had with America and
Americans; | '

(4) the more likely the foreign si;udent'e field of study was in the.
liberal arts in contraet to physical and blological sclences; and,

(5) the more likely the foreign student's purpose in coming to the
United States was social or cultural, in contrast to strictly
professional purpoeee.

Sewell. and Davidson concluded by stressing" ". . , that these factors

may be of even greater importance in dealing with foreign etudents

whose beckgrounds vary more than those of the Scandinavian group and
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who do not find themselves in academic communities that aré\as

G

receptive to them . . ." (1956: 12).

Another study by Selltiz, Hopson and Cook (1556) found that
four variables; type of college, nationallity, interattion potential of
living érrangeménts, and interaction potential of other ;ocial
situations were related to the level of interaction‘between foreign
and American students, Attendance gt small colleges led foreign
students into contact situations with greater interaction potential
thaﬁ'attendance at large universities, In terms of nationality,
Buropeans as compared to nén-Europeans had more varied, more intimate,
and more frequent interactions with Americans. Finaliy, Buropeans i~
were also more likely than non—Europeans to be in contact situations
with high interﬁctlon potential such as fraternities.

It 1s worth adding at this point that many of Canada's current
student exchange programs appear to be based on the assumptions and
findings of studies such as those mentionéd above, and on the belief

- : ; .
that‘host soclety knowledge about othe; culturemywill lead to
increased host soclety approval for those other cultures and their
people. More specifically, on an individual level 1t has been
assumed that an Increase of interaction neiween two or more persén;,
regardless of background is expected to increase their liking for one
'another; and conversely, the more the persbﬁa like one another, the
more frequently fhey will interact (Homans, 1950: cﬁaptérs 5&6).

) Support for these éssumptions has come from two studies, one

by Gullahorn and Gullahorn (l958,vcited'1n Jacobson, 1960), and one by

Deutsch (1970). The first study by the Gullahorns dealt with
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returned American Fullbright and Smith-Mundt grantees and discovered
that a significant relationship existed between the number of
professional contacts a grantee reported having abroad.and his own
degree of satisfaction with his overseas experiences,
h The second study by Deutsch contailned a section which examined
the attitudes of Amerlcans towards the forelgn students they .were
~jhosting in their homes. Deutsch (19701 106) discovered thats
Hosts who are informed about the guest's culture are
apparently more likely to develop positive feelings about
that culture than hosts who do not have such knowledge.
More striking is the fact that hosts who do not increase «
thelr knowledge of the foreign student's culture"during
the association with him or her are likely to experilence
elther a negative change or no change in attitude, while
those who increase their knowledge tend to develop more
positive attitudes toward the foreign culture.
Both the Gullahorn and Deutsch studies Provide some evidence
that knowledge of a foreign scholar's country and interaction with a
visiting student is likely to lead to favourable North American
- dispositions towards the foreign student and his-native country.
'Nevertheless,,neither 8tudy examines how such knowledge and interaction
is perceived and'handled by the North Americans, nor how this type
of cross-cultural information exchange and‘iﬁtéraction is develbped
and maintained,

It should be mentioned at this point that the foréign student
himself, and the university environment may actually act to reduce
the possibility for the formation of supportive interpersonal
relations betyeen foreign and North American students, For instance,
Selby and Woods (1966) found that the academic system exerts s

tremendous influence on the student's perception of, and interaction
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with, other aspects of eniversity and North American l..e. The
authers suggested that the‘foreign student comes to North America
primarily to receive academic and professienal traininé "to the
exclusion of everylother consideration”. Supposedly this feeling of
purpose condltlons the activities of foreign students by restricting
" their energies to fulfilling the four major demands of the.academic
environment; thesc being: |
(1) competition with all, for goals granted to few, "
(2) scheduling and completion of tasks according to..a rigorous

timetable in an atmosphere of 'rush end frantic activity’,
(3) constriction of other activities thought to be a normal asp t of

life in order to fulfill these demands,
(4) degradation of the importance of interpersonal relationships with

other forelgn or American students, | =

++s insofar as, firet the war of each against all

precludes close friendships with the enemy, second, the’

rush of work precludes opportunity for fraternization and,

finally because close friendships, or even rewarding inter-

personal relations require time and effort, which are pre-

empted by his or her (i.e. the foreign student s) striving

for academic honors (19661 142). e

Selby and Woods also discovered that ". .. the(foreign

student clearly does not:ﬁeet and talk to American studeﬁts who would'
2 able to 'tip' him or her off on how the system operates" (1966:
146). This lack of student interaction is also reflgcted 1n‘t
fact that the majority'of foreign students were extremely dissaiisfied
with'their reiationships with American students; "they felt that
American students are hard—working, hard to contaet, hard to get

close to, and generally uninterested in experience outside their

3
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academié Interests and activity" (1966: 148). Selby and Woods
concluded that: '"the structure of academic 1ife precludes social.
activities of é leigurely kind as well as wide social contact with
American students" (1966: 153), |

u Summarizing to this point,“ﬁgelstudies discussea so far have
.focused mainly on factors related to forelgn student's adjustment to
ppé host soclety, and have only mentioned Nopth.Kmerican étudent
perceptions of international education indirectly through a discussion
of the relationship between cross—éultural contact and cross—cultur;l
relations. 'There are, however, a few soclolog c: . studies which have
dealt more specifically with North American student attitudes towards
foréién student. “exchange programs and foreign students. These studiés

will be considered in some detail in the followlng pages.

‘North American Attitudes Towards International Education

é

Perhaps the earliest study done in the area of cross-cultural
relations in the university environment was that undertakeniﬁy
Goldsen, Suchman and Wiiliams in 1956. The central research questions

of this study were: glven a university environment in. which socialf‘
3

norms favour:
cross-cultural contact and interaction between American and
foreign students, what accounts for differential rates of
interaction? What factors bring some American students into
meaningful social relations with foreign students and which
inhibit the growth of such relationships among others?
(19561 26) : . ‘ .

From the study sample of 588 Cornell University American students,

[

37 percent scored high on a scale measuring the extent of social
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interaction with foreign students, 26 percent scored low and 37

percent scored in an intermediate position. Three major factors

were found to be related to the development of 'meaningful relation-

ships'* with foreign students: ‘

(1) American student level of pafticipation in the mainstream of
campus soclial life, |

(2) American student friendliness, outgoingness and liking for people,
and, "

(3) Amerieah student spatial proximi ty to‘foreign’students.

Briefly, Goidsen et, al. foundfthat American students who
assoclated.with feteign students were more likely to: be fraternity
members, particilpate tn extra-curricular activities, date at least
once a ﬁonth, and be satisfied with the life they were leading at
Cornell. These same individuals tended to think of themselves as
friendly and outgoing and reported that there were foreign students in
the building where they lived and in the organizations and classes
which they frequented.

(A later study by Vreeland and Bidwell (1965) demonstrated

. that residence patterns affect American student attitudes ". ., . but

have no clear effect in interaction between students in general,
much less on cross- cultural relations in particular" (Deutsch 1970:

119) In contrast, a study by Shearer arrived at somewhat different

as to the nature or depth of such relationships,

* Unfortunately the term 'meaningful reiationships' was not defined

by Goldsen et, al, and it is thus left to the readsr to speculate

o
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conclusions. Shearer (1965) found that proximity is in itself not a
causal factor in generating Cross- cultural relationships, although it
has some relevance in this regard. Shearer argued that student inter:
actlon patterns are more dependent on personality charactertstics and
factors such as academic major and home state (Deutsch, 1970: 119).

In a more recent study by Deutsch (1970) much more detailed
information was presented on North American student viéws on inter-
national_education} The findings of this Study revealed that American
students were quite internationally ortented, although they rejected
any preferential treatment of for-ign students. Deutsch also
examined'oross;cultural relations on oampus under the assumption that
regardless of;the small proportion of foreign students at most host
uniuepstties it could be

eie € cted that most students would have some social
interdction with members of other cultures, where this.
takes the form of an involved and close friendship, or
merely an awareness of their presence in residences,

classrooms, or Hrganizations.... Yet 1t is clear that the
nature, intens: v, and effect of cross- cultural relation-~

chips will vary (1970: 119).

Data from Deutsch's study revealed that only about three out of every

ten American students lived in proximity to foreign students. On the
other hand, over 50 percent of the American students indicated that .
there were forelgn students in the organizations to which they belonged.
Similarly three-fifths of the American students said they attended
classes in which there ;ere forelgn students,present. _Combined these
.figurestprovide a rough assessment of thelsituation wlthin whioh

cross-cultural relationships developed.'
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With regards to these relationships 20 percent oi the
American students indicated that they had no contact with foreign
students while 35 percent salqd that they had foreign students as good
friends. Summarizing, younger students, undergraduates, soclal
'science ma jors, single females, and students with an international
orlentation were most likely to form close relationships with foreign
students,

The nature of these cross—cultural relations on campus was
measured by an 1index of foreign student interaction which was designed
to replicate the research methodology of two other studies, one by
Goldsen et, al, (1956) and the other by Shaffer and Dowling (1966).

The first of these studies, by Goldsen et, al., concluded that

students ‘Who participate socially and are well integrated into campus
life and are in physical proximity to foreign students are more

likely to interact with foreign students than are poorly integrated

.or socially deviant students._ This finding was corroborated by

f Deutsch who contends that when prevailing campus values are supportive

- of participation in cross-cultural relationships, the non-integrated,
non-participant who is unlikely to be aware of these values tends not A’ﬂ
to engage in cross-cultural relationships. . ;

In the second study, Shsffer and Dowling using a sociometric
technique of classifying interpersonal relationships, found ‘that
"o W friendship betwsen foreign and American students is based on
similarity in interests and envirenmental proximities rather than
upon nstional differences or the Personal and beckground chsracterist-
ics of the American students" (Deutsch, 1970: 127), ‘
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Deutsch's own study employed both attitudinal and behavioural
Ameaeures and confirmed the findings of both the Goldsen, and Shaffer
and Dowliug etudiesx American etudents who were socially integrated
into campus life and who came into close everyday contact with forelgn
students were likely to score relativels® high on a composi te measure
of interaction with foreign stucents. Additionally, 1nternationaiiem
- measured both in terms of general attitudes and 1nternational ‘
expectations was related to cross-cultural interaction on campus, The
socially active and internationally minded American student was most
likely to participate in cross -cultural relationships.‘

Summarizing 8o far, 1t may be said that the reSearcher.who
first corisiders dealing with North American student attitudes towards
internatienal education is faced with a‘reuarkedly complex phenomenon
which has been given relatively little previous theoretical or
empirical attention by sociologists. Those studies that have focused
on international education have tended to examine the forelgn
students' adJustment to North American soclety and the North Americen'
cempus. In ccntraet to the large number of studies concerned with
‘foreign student adgustment a rigorous search of the literature by
‘the present author uncovered only five studies which were primarily
concerned with American student perceptions of foreign student
exchange. o

Cumulatively the five studiee,by Goldsen, Vreeland and Bidwell,
Shearer, Shaffer and Dowliug, and Deutsch were all conducted in the
vpnitedetates endcdealt Primarily with micro-social factors typical‘

to the universityﬂenvironment, such ae: organizational and classroom

k)
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relations, individual background characteristics (home stgteg ma jor,
area of study, age, sex, etc.), political orientation of the students,
and residence patterns. Although these factors wili have to be |
"considered in any.studies of Canadian studeﬁt impressions of foreign
student exchange programs, 1t apbears that other macro—ievel soclietal
factors willl also have to be considered, 1nciudingx natiénal socio-~
economic éonditions, public opinions, educational policy planning at

a provincial (or siéte) and national levei; federél forelgn relationé

policies, and the role of the univefsity in contemporary society.

Soclology and the Eraminatf@e of International Education

Faced with the dearth of research on North American student
attitudeg'towafds fofeign’studént exchange, the @ecision was made to '
broaden the scope éf the literatuye searéh by reconsidering the subject
matter of the preéent study. As a result it was noted that foreign
student exchangé,'dué to 1ts complex nature displays and entails a-
number of diverse social characteristics and social pProcessess
(1) as an exanmple of the international movement of individuals, forelgn

stu&ent exchange 1is reiated to'migration and immigration;' _
.(2) due to the varied ethnic, racial, and class backgroun&s of forelgn
students andvtheir hosté; foreign student exchange involves aspectsv
of raciél aﬂd ethnic,véndbmajbrity and minoriiy relations; and
finally, |
(3) due to the problems,encounfered,by‘both North Americaﬁ and foreign:
students in fhe’initial contact situation, foreign student

exchange displays characteristics which are similar to the
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adgustment and assimilation experiences ehcountered by other
migrants and immigrants.
Thus,when forelgn student excnange-is regarded as an example
-of the mofe generai demographic variable of international migrationl.
and when Canadianfattitudes towards foreign student -exchange are
considered as a case of the more general eooial psychological‘variable'
of attitude fornation, 1t becomes apparent that there is a g ' deal
of sociological theory and research that is applicable to the r= 't
study.
| This conceptual attempt to ;elate general socioiogical 1ivi ~a--
tuie to the study of foreign student exchange 1s not unprecedented:
' since a number of other sociologists have already done so. For
example, Goldsen, Suchman and Williams (1956: 26) have suggested that
since social sclence seeks to understand the character and the process -
of soclal change resulting from the contact of cuitures,'social scienoe
views all situations of,cuitural'contact'as potential case studies in
the search for 'trans-cultural' variables (1. e. variables which can
be measured in 'all cultures and which are definable apart from the
distinctive soclal context) The authors contend that foreign studenta“
exchange can be considered as one of these ‘'case studies',
, - ‘Anotherv study by Selltiz et. al. (1956) included a more

;detailed'tneatnent of the relation between general sociological |
:theory and empirioal findings and cross-cultural education. Selltiz
and her associates began their analysis by noting that the examination
‘ of foreign—student exchange ". . . fits into the general context of

research on the relation between intergroup contact and attitude
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change" (;956: 33). The authors also nbted that numerous studies of
the éffects‘of assoclation between individuals from different ethnic
groups have. tended to agree on a number of general findings, these
beings ‘
+«. When members_of different ethnic groups find themselves
together in situations which offer opportunity to get to
know each other as individuals, where they have equal status,
where the individuals of the two groups have common interests
and are simllar in characteristics such as age or occupation,
where the soclal norms are favourable to association between
the two groups, and where the circumstances of the situation
favour co-operatlion or at least do not introduce competition _
or confllect -- glven these conditions, it appears that personal

assoclation wlth members of an ethnic group other than one's
own lead to favourable changes in attltudes toward that group

(19561 33).
The question then arises as to whether results obtained from

studies of native Americans (i;e. individuals born in the Uﬁited
States) are applicable to-the éituationgéf-cross-cultural K
,association between individuals, and their att;tudes towards each
other, _Alfhough there are similarities Bgtween the contact of members
of different'ethnic‘groups within a sinéle country, and contact
between individuals frﬁm_different countries, there are also
significant differences. ’ |

One of these;differencés is the extent to which individuals
havev#ell—étfuctured preconceptions of the group ﬁith whose membérs‘

they wiil be interacting. Typically in cases of intergroup- contact

within the United States individuals have some fype of preconceptibns
or’sfereotypes of the other grbup. Aflthe same time 1nd19iduals from
both groups are usually similar in terms of their language, values,

and ways of looking at things. This‘facilitatgs intergroup
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communication and eventually may lead to the‘breakdown of stereotyped
thinking as different groups become aware of their similarities.

In. contrast, in the case of cross~Cultural contact the same
process of familiarization may or may not occur. It is possible, for
example, that neither group has any knowledge of the other, and.that
the groups involved have different native languages (which hampers
communication), values and behaviour patterns. Association under such
| circumstances might favour the building up of negative stereotypes. .

Other differences between cross~cultural contact and inter-
group contact within a country have to do with the nature of the
contact situation. For instance, in intergroup contact within one
country the general cultural setting is well known to all groups whilev
with cross- cultural contact at least one group experiences the host
culture as a totally new environment, In the latter case perceptions
of the’ other group are as much affected by personal associations as by
other experiences in the new culture (eg. newspapers, new behaviouri
patterns, etc.) whereas in the intergroup contact situation personal
interaction is the maJor factor assumed to cause attitudinal change
(19562 33-35). , - -

One other study concerned with the application of soclological
theory and empirical findings to foreign student exchange should be
mentioned, This studyﬁby Gullahorn and Gullahorn (l§60) provides
perhaps the most refined attempt to date at handling this type of
_analysis, Basically the Gullahorns suggest that foreign student

'exchange should be viewed in a/social system frame of reference. As

an example of this type of theoretic application, the‘Gullahorns
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observe that one of the'major charaoteristics of‘any social system is .
the existence of a comnlementarityiof erpectations. This means that
individuals or ‘'actors' tend to share a common set of value expecta-.
tions which‘guide thelr behaviour within the system. 'Consequently,
when,tuo actors are»interacting, each can anticipate—the other's °
responses with suffioient aoouracy so. that his behaviour is likely to
)bring the results he desires” (19601 414). On the lother hand, if an
- actor moves from one system to another where the set of expectations
for his or her positionﬁdiffer, inapnrppriate role behaviour usually
ensues, o _ | | '

The Gullahorns also suggest that the eociological literature
dealing with ethnic and racial and majority and minority relationS' :
is applicable to the study of foreign student exchanges

_ Relations among racial and cultural_’minority. systems, or
between a minority and the dominant society resemble in many
ways the relatione between national systems, These are all
situations of systemic linkage; thus research in the field

‘of minority groups suggests hypotheses that appear to be
applicable to studying the impact of international -
educational exchange (19605 415).

The Gullahorns owWn adaptation of the sociological literature
dealing with 1ntergroup relations to the study of foreign student -
exchange is largely based on a literature review by Williams (1957)
The Hilliams article, in ‘turn, is basically a compilation of a series
of propositions which focus on raclal and cross-eultural.relations
and are derived from past theoretioal and empirical studies done in
these arees. The Gullahorns undertake their anal&sie'bw choosing
7and presenting propositions from the Villiams article which appear to

be applicable to the foreign student exchange situation. Hith this
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in mind, the &@cision was made to refer directly to the Williams paper

ra her than dealing with it in a round about'wey through the Gullahorn
study; | |
Williams*, summarizing the sociological literature, begins

His review'by examining'the general characteristics and effects of .
the contact situation between different groups, It.is initially
asserted that the frequency of interaction between two or moTre groups <
will have effects upon: stereotypee, generalized liking-disliking,
social distance, and indiyidual attitudes toward oublic policy. At
any level of liking or disliking or sense‘of social distahce, Jpersons
with no social contact with members of a racial or cultural outgroup
will be more likely than those- with contacts to endorse negative
stereotypes of that particular outgroup, Furthermore, if the members
of the groupe involved interaot more within thelr own group than
with members of the other group, and if there 1is aﬁy amount of
rivalry or competition between the groups, the level of intergroup
hostility is likely to increase. In addition: |

conflictful sequences also arise in interaction when the .

= participants enter the situation with marked differences
" 1n .the norms and values consldered by them to apply to

the interaction. Especially if the actors initially -

confront one another as members of different raclal or

cultural categories, such differences may leaq to

confusion, disagreement, irritation and dislike
(Hillia.ms, 19575 443).

% Due to the nature of the Will‘ s’ review the folloﬁing statements

are largely paraphrased directly from his paper.
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In contrast:
Attitudes and behaviour toﬁ&rd outgroup members in a
situation of outgroup contact are most easily changed with
reference to that type of situation 1f the focus of
attention is upon a common interest, task, or group goal,
without any explicit reference to the racial or cultural . -
membership of the participants (1957; Lshy, - -
In addition;

+++ the greatest likelihood of positive attitudinél changes

attendant upon intergroup interaction 1s to be anticipated

when the relations of the participants are informal,

cooperative, noncontrived, and recurrent over a relatively

long period (Williams, 1957 L),
The intergroup relationships referred to above do not occur_f
randomly, but are channeled by the "énvironing soclocultural system'
(19571 445). Simllarly the specific intergroup attitudes and
behaviour of individuals in these groups vary greatly from one
institutionalized area of community life to another. The significance

of such situational factors is minimized in situations in which the

participants have clear expectations and are oriented to definite
norms of conduct. When the éoéial context in whicﬁ the interaction
occurs 1s dominately diffuge, affective, and particularistic the
previously established ethnic and racial attitudes may be expected
to have.tq' greatest influence. However, in. social sltuations,
particularly those in which the situational norms enjoin Eehayiour
that 1s task orlented and therefore tending towazd functional
specificity and affective detachment (as is the case in the -educa-
~tional environmént), the individuals generalized stereotypic
orientation toward outgroups show very little relation to the overt
intergroup “haviour (1957 Mrs-ld6). - '

[
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Summarizing up to this point, the soclologic 7 literature on
inter-racial and intercultural relations, and the few studles which
have dealt with cross—culturalvrelation; on universlty campuses, have
pointed cumulétively to a number of factors which appear to be
related to the character and onsequences of such relations, these
beling: ‘

(a) individual characteristics -- foreign student attltudes,
behavioural end nhysical characteristics, North Amerioen attitudes;
value and normative orientationsgof foreign and North American -
students; and

(b) situational characteristics —- the type of contact situation
(including the eqnality of any soclal interaotion)? the physical
environment in which contact:takes place, and the'demands‘of the
physical or institutional environment, v

_Unfortunately the majority of cross-cultural stndies have focused on

only'one of the two categoriee of variables, situational or individual,

tovthe virtual exclusion of the other category; and then these

-studies have only considered a limited nnmber of these variables at

one time, 4

In contrast, it is proposed that a more theoretically and
empirically rewarding examination of intercultural or inter-racial
contacts, whether at a societal level dealing with{the international

migration of immigrants, or at the organizational level dealing with - /
foreign student exchange ~would combine both individual and

situational variables into one conceptual framework.
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e

Fortunetely this formidable task has already been begun by
Breton, Armstrong and Kennedy (1971) in a study which deals with the
impact changes in size and composition of populations or subpopulations
have on individuals, stitutions, communities, and soclieties., These
authors have constructed a model which is primarily concenned with
immigration, but since i1t 1s presented in general terms, it is
readily applicable to a‘wide variety of social situations including
foreign student exchange at the university level. The primary
significance of the Breton et, al. model for the Present thesis is
that it provides a systematic basls for considering and ordering
variables which are theoretically or emplrically assumed to be related
“to cross-cultural relations. ‘A discussionvof the Bretgn study

b

follows below.

The Social Expectation-System Overload Model

The study by Breton,’Armstrong‘and'Kennedy (1974) examined
the nature of the relationship between demographic and social psycho-
logical ‘variables. "The authors chose as their indépendent variable,
a demograﬁhic fector -- change of size and/or composl tion of &
population (prinapily‘throngh migraiion)} and as their dependent.‘
variable, a social psychological'factof'-Q reaction of the host
populétion, both on the'individual’level (i.e. attitudinal change)
and on the organizational level (i.e, inmigrant access to societal
vresources) ‘Conditional variables such as predispositione of host

and migr: t populations, intergroup tension and degree of"intra—gfoup
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organization were also included.

The independent variable, cnange in size and/or composition,
was further subdivided into the following areas of concerns: the rate
of change, the magnitude of change, the relative change in size and/or
composition (of host and mligrant populations), the perceived change
in size and the anticipated change in size and/or composition,

The‘dependent variable consisted of the reactions (positive,
indifferent, or negative) of both individuals and groups towards
immigrant populations in five aneas‘of behaviour: economic well-
being, political power and self—detenmination, cultural identity and
status;'somatic ldentity and status, and'moral'integrity.

These.varisbles were then combined with conditionel variables
(such as the predispositions of either pop. " -tion with regard to the
effect a change in size has on: visibility of skin colour, changes
in soclal status, redistribution of -ecc...mlc resources and changes in
_ political bargaining processes) to form the model presented in
‘dlagram 1.

As an introduction to thelir theoretical model Breton and his
assoclates undertook a comprehensive review of the soozjyggical
literature on-the impact of migration flows on soeial atditudes and
- behaviour. They found that a population increase and a change in the
relative size of the groups 1in contact acts to increase both the
number of individuals seeking to satisfy their 'desires', and the
types of groups in competition for material and non-material 'values'

(1.e. social resources).
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Breton ot. al, also discovered that many citizensband sociel
planners believe in the exlstence of a racial 'saturation point' or
threshold point, beyond which a host population may be saturated by an
incoming group. When this point 1s reached the host population reacts
by attempting to bar the incoming group from full participation'in
the host socilety. Eventuall& this may_lead to the development‘of '
antipathies in the host population towards the 'alien' customs and
traditions of the incoming group.

Seven different sociel factors were i1dentified by the authors
as being likely to create intergroup integration or conflictx
(1) the contact situation, which may 'be poor i1f the groups hold
incompatible customs and values, (2) the avallabllity of a stable
supply of housing units for both native and incoming groups;

(3) competition, (actual or perceived) for jobs and economic status;
(U) incoming group organization, which comblned with size and density
tends to eVoke negative host group response; (5) the saturation point
J'is reached, at which time a fear of invasion may arise and contribute
to exaggerated ideas about the extent of the migration and size of

| the population (i e.'overperception of the actual size of the incoming
group). Both»actual and perceilved proportions of the groups are
significant to host members' reactlons since attitudes and behaviour
are affected by what people think will happen in the future; .

(6) incoming group.differences, which may‘create-discomfort i£~thesé
differencee are seen to be. incompatible with valued customs, tradi-

tions, and role allocations in the host soclety:
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Much intergroup disorder is due to discord among cultural
strata which differ according to language and values, since
this. may create problems in communication and conflicts of
interest. When intergroup incompatibilities are perceived by
the host group, there emerges a belief that the differences
between the groups are more important than the similarities,

thog%p/of gourse the perception of incompatibilities depends
on the salience of the particular desire and institutional

ttern to the host member's everyday routines and 1life goals = °
?greton, et. al., 1974 9);

. (7) and finally, evidence of an 1ncéming groups' unwillingness to seek
identification with the new society, which creates further host
society'anxiety. ' »

More generﬁlly, Breton, Armstrong and Keﬁnedy attempt to
explain why changés in migfation fléws can lead to-the positive or
negative attitudinal and behavioural changes amongst the host |
population. vThié_is achieved by reference to an 6verall modél which .
is preseﬂted in £wo partss the social expectation aﬁd the system

overload submsdels.

(i};Qhe Soéialexpectation Submodel |

The first submodel begins with the Assuﬁption that all people
have certain desires which they wish to éatisfy. The satisfaction of -
th;se desires 1§ dependeﬁtvbn the set of social circumstanceé
prgvailiné in thelﬁociety at a poiﬁ; in time, Both'tthopportunities
for, and thehébﬁstraints on, the satisfaction of desires are B
institutionalized. In‘othe£ words, there tend to be fairly epdnring
péttérna in the structure and distribution of social resources a§

<

that, in time, people come to know what to expect in various

1

clrcumstances (i.e. social expectations).
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Within such a soclally patterned system a change in population
size is likely to create some sort of reaction since the change
usually entalls a modification of the patterns of opportunities and
constraints and the corresponding patterns of expectations. Individ-

uals who perceive a disruption (in what they expected in their

. careers and social relations), such as a change in the rétio of

resources to population and a subsequent increase in the intensity of
competition, tend to feel: negatively toward the incoming population *
Thus the nature of the reaction depends on whether the new balance of
opportunities and constraints, for the individuals and groups involved

is regarded as acceptable or not.

An important aspect of the change in size is the composi tion

of the population after the change. One composition change which is

important is any increase in population 'differentness' because

+++1t interacts with size to affect the degree of pressure
on the existing social patterns. - The more pronounced the
differentness and the more areas over which differences
extend, or both, the greater impact of an increase in size
(Breton et. al., 19741 13), ‘

The general process described in the social expectation model

n.may occur in the society at large within communities and even in

organizations. The only difference is that .in ‘each social situation

the configuration of institutional opportunities and constraints

change.

* This disruption may be actual or anticipated in the future.
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One'aiteration was made to the original model by the preseht)
al;lthor. Two additional feedback loops were added based on the
assumptlon that positive and negative reactlons would be likely to lead
to- promotional or restrictionist stances_toward‘thg change in size or
c;mposition caused by the‘influx of newcomers; These reactions in
turn wouid be expecggd to have édme effect on both the volume and the
’ character of the incoming group. Two situAtions‘could results firstly
the flow of neﬁbomers could be séverely restricted in anveffort to
maintain the‘spétus quo, or secondly, the 'opportunities and
constraints' of the system could be'élteréd to account for chapges in
the fopulation caused by the migrants. The modified model is preéented

0

in Diagram 2. ‘ .

(11) The syjstem Overload Submodel
The second submodel focuses on theﬁinstitufional systems of
soclety and theéreby coﬁplgments the first model whiéh‘dealt with
1iﬁdividual réactions. CM;:e specifically, the sécond submodel deals
with the'impgct changes in_siieghave on thé organizatibnal'context
" within which individuals are situated. Tt 1s assumed that the abllity
of an organization to cope with changes in size and/or composition 1s
related to the reactions of individuals in that structure, since their
- reactions determine in a large part ihe way in which the,organiz#tion-
will cope, - ’ _ '
For example, in examining the impﬁct of a change in
‘school size, the analysis can focus on the reactions of the-
students, teachers and administrators involved, tut it can
also focus on the organization of the school, its abtllity to

handle large numbers and ethnic mixtires and thereby to
function effectively (1974 15),

’
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Orgghizations may be éharacterized as héving objecfivés'
procedures, rules, patterned sets of activities, and set ways/of
acquiring and disposing of organizational resoufces. All thepe
characteristics are tailored to fit a given membership slze and Type
or ciientéle. Thus any change in size is likely to pose problems

o~

for the organization since objectives may havqizgébe redefined,

activities modifled, new or additional resources found. The change
in size may cause problems due to increased volumé as noted above
or due to a composition change in which the membership or clientele
change. The latter type of changes lead to pressure for the -
nodification of objectives, the adoption of new patterns of activity
. S ‘ )
or the rejection of old ones, If the internal pressure:
+..brings about a mobilization of the required resources .
“and if it sets in motion aggquate bargaining processes among
the groups involved in the organization, then we can expect
a successful absorption of the incoming membership or an
adequate treatment of the new clientele, If not, the
organization will be impaired in its functioning and in
some instances, may even be threatened in its survival
(1974: 15). _ .
These possibilities are presented in the system overload model

depictéd in Diagram 3.‘

(111) Summar&-of’the Social: Expectation-System Overload Model
~In summary the Breton et. al. study provides a model which
‘uses existing fheqretical propositions and émﬁirical research
findings éo indicate which types of changes are likely fo occur in
an institution,rcommﬁnity or soclety when migration results in
changes in population size or;composition. Although the Breton

model requires further testing, 1t will not be rossir e to undertake
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such an ambitious task within the confines of the present research
project. Rather, the present study will use the Breton model as a
conceptual and empirical guide to indicate which sociological
variables are likely to be relevant to the topic of this thesis.
More specifically, the soclal expectation—system overload
model is particularly pertinent to the present stud&ﬁsince it provides
some information as to wheh.and why “certain factors invelved in a
. process of popuiatiqn change are likely to Produce a negative
reaction amongst the host population such as the type currently
being eﬁcountered by foreign students-in Canadian universities., The
character of this negative reaction is considered in some detail in

the next chapter. -



Chapter II

An Overview of International

Education 1n Canada

Introduction - L

This chapter proviﬁes a brief historical and statistical
review of the dévelépment of Canadian involvement with iﬁternational
. education on a national and prdvincial level. The first section
examines the origins, objectives, and implementation of the first
foreiéﬁ student exchange programs in Canada. This i1s followed by
- .an analysis éf the growth of théseiprograms in Canada and Alberta,
The chapter concludes with an examination of recent changes in the
administration o” “orelgn student exchange in Albefta,'and-at the

) University of Alberta ’the location of this study).

Dimensions Qf Canadian Involvement with International Educatlon

v

Contrary to what wgﬁld be expected, Canada's various
educational institutions were not deeply involved with international
eduéation from the begiﬁning. Iﬁ actual fact it appears’ that |
Canada's first and cqﬁtinﬁed involvement with éoreign student exchénge
and international education haé been‘based to a'greaﬁvextent on the
Federal gévernment's politi¢a1‘interests and forelgn policy
imperatives. For instance, the Department of External Affaifg has

administered such major programs ass the Coulombo glan, the Hest'

41
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Indies Pr;glam, the Commonwealth Technical Asslstance Program, the
Canadian Program of Educational Assistance for the French-speaking
States of Africa, and the Commonwealth Scholarship Program.

\ It was through the last program, the Commonwealth Scholarship
~ Progranm, that the universities and colleges first became significantly -
involved with international education in 1960.. However, this
involvement was not the result of any collective initlative on the
prart of Canadian aéédemics. Rather, it was the result of a federal
polifical decision in the form of a proposal from the Secretary of
State for External Affairs recommending that Canada participéte in th

[

program to foster the growth of Commonwealth and international

relations (Katz, 1965: 225-226).
Shortly afterfthe Commonwealth Scholarship Program was

aﬁnounced the Canadian academic community began fo’express some

concern over itsllack of involvement with 1nternAtional education,
‘At a 1961 meeting of the Naiional Conference of Canadian Universitieé,(
‘H.L. Leéére, then Pfesident of the association, declared thats

We cannot lose sight of the wisdom of bringing
overseas students to Canada .and helping Canadian students
to continue their education abroad. The mutual appreciation
and creative interaction that result from such exchange can
be of inestimable value (Walmsley, 1970: 7).

- Apparently members of the conference agreed since they
adopted a resolution which proposed that: " o

«++81nce our universities have not only a national but é .
international service to perform, increasing attention be
g&lven in Canada to the development of international studies
and to the language, history and philosophy of foreign -
countries icularly those outside the Western Buropean
tradition (Walmsley, 1970: 8). g -
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As a resultl of this meeting! the Canadian University Foundaiion was
asked to, and did establish an International Programmes Division
(I.P.D.)'which has since been responsible for the academic and
finapcial aspects of Canadian International Development Agency and
Commonwealth Scholars on Canadian campuses; ~In addition the I.PlD:
was the -first organization to attempt to keep statistical records on
the nature and exteht of Canadian involvement with various %spects of
international education. In 1965 a preliminary foreign student
register was established but much of the information Yhich was
reoﬁested from Canadianjﬁniversities was not supplied or was inaccur-
ate, Fortunately, that saﬁe year the Dominion Bureau of Statistics
considered the possibility of assuming the task o//compiling a
foreign student register (Walmsley, 1970: lO 19) ‘However, i1t was not
until 1970 that Statistics Canada actually began to compile data on
‘the nature and composition of the foreign student population in
Canadian universities. Before this it was virtually impossible to
establish how deeply'Canadian’universities were committed to ieter—
national education largely because most university registrars offices
kept incomplete rgcords on'foreign students. This was due'to the
difficulty encountered in deciding who quali{ied as e‘foreign
séudent. Universiiy officials were not sure whether to include both
| students with student visa and landed immigrant status under the
general labei of foreign’student.

Unfortunately, the Statistics'Canada records are oniy :
avallable for 1970 to 1974 Nevertheless they give some indication

- as to the trend in foreign student enrolment As can be seen in-



Table 1 the percentage of foreign undergraduate students in all
Canadian universities has increased steadily since 1970—71 from four
prercent to eight percent in 1973-74," In contrast, the percentage of

A
-fogelgn graduate students in all Canadian universities has fluctuated

235 percent 1n 1970-71 to 28 percent 1n 1971-72 to 37 percent in
1972-73 ‘o 32 percent in 1973-74,

There has been 1ittlr fluctuation in the composition of the
foreign student population during the 1970 to 1974 period. In the
1970-71 dcademicnyear the majority of foreign undergraduate scudents
were from Asia, Nortb America and Europe (see Table 1). Since 1971-72
most foreign undergraduate studente have come from Europe, Asia and
North America in tha. order. Similarly, since 1970—71 (with the sole
‘exception'of 1972-73) most foreign-graduate students have come from
Europe, Asia and North America, |

In terms of the cross-Canada distribution of foreign under-
graduate students- there has been considerable fluctuation. For . -
instance in 1970—71,Manitoba, Prince Edward Island, Quebec, Ontario,
and Nova Scotia respectively had the largest number of foreign under-
graduate student8° while in 1973-74, British Columbia Quebec,
Alberta Manitoba and Ontario had the greatest number of foreign
undergraduate students. However, there are three provinces which have
consistentlyvhad a hiéﬁ proportion of foreign undergraduate students
in their universities from 1970-71 to 1973-74; these being Manitoba

S
Quebec and Ontario,

*
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The distrioution of forelgn graduate students aoross Canada
also fluctuated noticeably during the four-year period from 1970-71
to 1973-74. 1In 1970-71 the provinces with the largest number of
forelgn graduate students were Alberta, British Columbia, Ontario,

Newfoundland and Nova Scotia; whereas, in 1973-74 Alberta, Nova

~Scotia, Ontario, Manitoba and Quebec respectively had the highest

percentages of foreign graduate.students.

Mere up to-date data on the growth of international education

in Canada can be found in the Foreign Student Flle, an ongoling study

published by the Canadian International Bureau for International

Education. In 1975, according to the ’File’; there were a total of

51,459 foreign students in Canéda on student visas, Of this total

3,615 (67%) foreign students were located in post-secondary

institutions with 24,004 (47%) reglstered in Canadian universities
and 10,611 (zo%)'enrolled in Canadian coneges. .’I'hese 34,615 foreign
students oomprised oix perceot of the total number of students
(592,267) in Canadian post-secondary iostitutions. The other 33

percent (16 835)~of’the forelgn students Te sltuated in primary
and secondary schools. (i\b__,,/

In terms of ‘other general characteristics of the foreign
student situatipn in Canada in 1975, the three provinces with the
highest percentages of foreign students in post-secondary institutions
were Ontario (41%), Quebec (28%) and Alberta (9%). More relevant,
however, to the present study is the data on the countries of origin
of forvign students in Canada. Of the total number of 3,615 foibign

students in post-secondary institutions; 9,700 (28%) were from
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/
developed countries, 15,777 (46%) were from 'third world' countries,
9,138 (26%) were from Hong Kong, 6,960 (20%) were from the United .
States, and 2,740 (8%) were fronm other_counti'ies* (The Foreign
Student File, CBIE, Sept. 1976). | '

In comparison in 1976 according to immigration statistics
reported by Von Zur Meuhlen there were approximately 56,000 foreign
students in Canads with 53 perceni in the universities. Once again
the majority of foreign students were located in Ontario (4a%),
Quebec (za%) and Alberta (&%) Similsrly the majority of foreign
students were from Hong Kong (32%), the United States'(IZ%), and
developing countries (12%) (Von Zur Meuhlen, 1977: 26-39)'

The size of ‘the groups. of foreign students coming from Hong

Kong and the United States are of special interest since the numbers

* Countries in the three cstegories - developed Third World, and

other -- includes )

(a) developed -- unfortunately tHg/ Foreign Student F‘ile does not make
explicit which countries it includes under the

category of developed countries. Logically, however, i

this category couldrbe expected to include those
countries listed in Table 1 Appendix C which are not
, included in ‘the other two categories presented below,
(bj) Third World -- Nigeria, Trinidad, Tobago, Malaysia, Iran, Jamaica,
N Indonesia, Venezuels Singspore Guyana, Pakistan,
India, Hsits Ghana and Tanzanis.

(c) other developed -- France, United Kingdom, Japan, and Greece.
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coming from each of these areas, one a small colon& and one a m&jer
industrial nation, are over-represented when compared to the numﬁers
coming from all other developed countries or all Third World eountries
compbined. The over—éroportion of siudents from Hong Kong and the
United States is perhaps a prime ekample of the effects of not having
' national or provincial policies which effectively control the
distribution of foreign s#udentsrcoming to Canada from various
countries. That the distribution of foreién students 1s'important
wiil become more evident when Albertan Canadian student reactions to

these two groups of foreign students are considered in more detail.

Alberta and the University of Alberta

Statistics ceqeerning the>level of fereign s£udent enrollment
at the University of Alberta are available for the scademic years
1963 to 1976. As can ‘be seen in Table 2, the foreign student
population in 1963 constituted three percent of the total student
body . After 1963 the proportion of foreign students contimued to
" increase from four percent in 1965, to ~‘ve percent in i967 until it
reached a peak of seven percent in 1972, Since that time the percent-
age of foreign etudente has declined from six percent in 1973 to
four in 1975 with a slight 1ncreaee to five percent 1n 1976.

'In terms of the natlonal origins of forelgn students at the =
University of Alberta, there has been a noticeable shift in the
number of studente coming to Canada from the different source

- countries since 1963. 1In that year (1963) the largest number of
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foreign students came from: Asia (42%), the United States (ZL%),

Hong Kong (6%), the West Indies (6%), Southeas£ Asia (5%), Africa
| (5%), and the British Isles (4%). By 19?6‘a conside ble change had
occurred in the volume of students being seﬁt from—{izse éountries.
~In that year the largest number of foreign students came from: Hong
Kong (4;%) Africa (11%), the United States (11%), Southeast Asia
(6%), the British Isles (5%), and the South Pacific (4%). Unfor}unate—
lly thi§ shift can not be easily explained since_its incidence reflects
the lack of attentlon that has been given by the authoritles to the
composition of the 1ncoming foreign student population and thus the
'lack of information on the changes mentioned above. |

When the distribution of foreign students within the various

vfacﬁlties for the years 1963 to 1976 were examined some significant
changes were also noted (see Table 3). In 1963 the faculties ﬁith

the largest proportion of foreign students were: Graduatewétu61es
(24%), Engineering (%), Dentistry (2%), and Medicine (2%); whereas in
1976 the faculties with the highest.pefcentages of forelgn students
' were: Graduate Studies (17%), Science (9%)! Buéineés Administration
and Commerce (8%), and Engineering (5%). It also becomes clear in
Table 3 that in almost all the facultles considered, the proportion

of foreign students has increased as has the perc;antage of 1}mded
immigrant students. Although some foreign students and landed
~immigrant students are quite similar to Canadian studants, it never-
theless seems reasonable to assume that when the percentages for

these two groups of students are combined the resulting figure

provides the reader with some idea as to the mumber of physically,
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{inguistically, and behaviourally different students which the 4
Canadian student is likely to come into contact with in his or her
faculty.’ If the percentage of foreign students and landed immigrant
students is taken as a measure of the diversity of the student popula-
tion in each faculiy,‘it bepomes apparent that Grgduaté Studies (32%),»

Science (16%), Medicine (14%), Business Administration and Commerce

- (14%) and Engineering (13%) are currently the most socially and

culturally’ diverse faculties.* . This measure takes on additional
significance if on; consideré for a moment the difficulty most
Canadian students would have in differentiating vispally between, for
éxample, a Chinese student bdrn in Canada, a Chinese landed immigrant

student, and a Chinese student in Caﬁada on a student visa. Thus

‘there is at least some possibility that Canadian students' pérceptions

n

of the~percentage of foreign students on campus may differ from the
aciual numbexr of foreign students. This.possibility and its
ramifications wlll be discuséed in a subsequent‘section of the study.
As wés mentioned above the faculty of Graduate Studies has
traditionally accepted the greatest proportion of foreign'students.
The question then arises as to how foreign students hafe been
represented in all gradu@te departments, When the percentage of
forelgn students in each department within the faculty of Graduate

Studies is considered it becomes apparent that foreign students have

o

o
U

* Faculty size 1s also a factor worth considering since a ten percent

proportion of foreign students in a department of flve students may

be more noticeable than in a department with 60 students.

~

=



"gravitated to certain departments but not necessarily by cholce*

(see Table 4). In 1974-75 the greatest percentage of foreién students
were in the graduate departments of: Science (33.5%), Arts (19.8%),
Education (19.0%), Engineering (15.6%), and Agriculture (11.4%). In
the followlng year 19?5—76 the majority of foreign studénts were in
the graduate departments ofs Science (40.2%), Arts (22.6%),
Engineering (1'5.0%), Education (12.6%), and Agriculture (11.08).

Graduate departmente may also be compared as to the pfggcrtion
of forelgn etudents relative to the number of native Canadlan students.
On this basis the departmente with the largest proportion of foreign
students for 1976 76 weres Dentistry (33.3%), Engineering (22.5%),
Science (20.9%), Agriculture (20.9%), and Pharmacy (1473%). Qoﬁpar—
able‘figuree for 1974-75 are: Engineering (22.8%), Agriculture
(22.2%), Science (15.6%), Law (10 0%), and Arts (9.0%).

In summary, the examination of the data presented above has
shcwn, perhaps most im@ortantly, that there has been no sudden increase
or decrease in the- number of foreign students enrolled at the '
University of Alberta. Fb? 1netance it was noted that the séoportion
of foreign etudente at the University of Alberta has only 1ncreased
by two percent over a thirteen year period; from three percont in
1963 to five percent in 19%. In addition it was also noted that

there have been very few foreign students in"the professlonal
N

)
* In some cases foreign ‘students have not been able to enter profess-

ional faculties such as Medicine or Engineering and have chpépn to

enter the next cloeely r#lated discipline such as Science. ! ?

L 2
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Table 4

Proportion of Forelgn Graduate Students at the Jniversity of
Albverta, by Departments, 1974-1976

. Proportion of Proportion of Total Number
Landed Immigrant Student Visa  of Students.

Students Students . 1in Faculty
—» Year Department % N ® % N N :
1975-76 Agriculture 17.72 28 -  20.89 33 158
1974-75 22,96 31 22.22 30 135
1975-76 Arts 25,18 . 140 12.23 68 556
1974-75 30.54 175 9.08 52 573
1975-76 Bus. Ad. 8.93 20 1.799 4 22l
1974-75 COmme . 14929 1 4,90 10 204
" 1975-76 Dentistry - - . - 33.33 1 3
1974-75 | 3P 1 - - : 3
1975-76 Education  12¢78 79 6.15 38 618
1974-75 o 14.16 81 8.74 50 572
1975-76 Englineering 32.00 64 22.50 45 © 200
197475 4 62 22.78 ' 180
1975-76 Household  12.12 &4 9 ~ 33
197475 Eeon. 20,69 6 0.% 1 ' 29
1975-76 Law Wbl k4 nm.1 1 9 _
1974-75 ‘ 70.00 7 10,00 i 10 7 ‘
197576  library 100.00 2 - - 2
C1cmps Selence 4 40 o - - 5 //’\\-:>\v}
1975 76 Medicine  14.52 18 968 12 124 e
1974-75 | 27.68 31 5% 6 112
1975-76 Pharmacy  28.57 4 14,29 2 W
197%-75 L3500 7 . 500 1 20
1975-7%6 Phys., Ed. 14,12 12 941 8 85
1974-75 17.50° 1% 895 7 80
~ °1975-76 Science . 21.93 127 _ . 20,90 121 579
i e 19TR75 0 29.57 1165 1577 88 7558
: & : 4 - .
e édz:}ce: E_dfeigh Students’ 'Ofﬁ.ce internal records. ,( ‘

‘? o . - o : ‘y’ .
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facultigg of Law, Library Science, Dental Hygiene, Medical Labora ..
Science, Nursing, Pharmacy, or Rehabilitation Medicine between the
y=urs 1963 to 1976, Generally, foreign students have been located in
Graduate Studies, Engineering, Business Administration and Commerce.
and Science faculties wlth the largest percentage (33%) belng in the
faculty of Graduate Studiee.

Since nelther the rate nor magni tude of foreig- e.v _nt enroll—
ment at the University of Alberta has Increased excesslvely 1t remains
to be determined as o why foreign student exchaﬁge has attracted so-
much official as well as public attention lately This problem is
considered jn.some depth below.

The Crisils Oﬁer International Education in Alberta

The commotion over international education in Alberta was |
precipitated in the spring of 1976 when Advanced Education and

Manpower Minister Dr, Bert Hohol announced a proposal to increase e

dollars. The Minister + :+ified this proposal by suggesting that it
had been formulated in response to public concerns which the Minister
vclaimed to have identified during his prirate discussions with

lAlbertans'. These public concerns were of two types: (a) a public

' concern that foreign students were compeiing with native Canadian

students for educational placements, financial support, housing ‘and
jobs (thereby crowding Oanadians out); and, (b) a public concern that
Canadians' tax dollars éﬁould not be used to finance th education
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of non- Canadians (Edmonton Journal, May 14, 1976: 23; and June 14

19761 13; and Gateway, November 12, 19761 1).

Following the announéement of the fee policy, the Department of
Advanced Education and Maqpower made continual efforts to pressure the
universities and colleges of Al*-+ta in‘ implementing the differential
fee scheme. In June, 1976, a  a pro -incial meeting with representa-
| ti of publicAunivérsifies a -eges, Minister Hohol requested _ : .

that the boards of these institutions meet indepehdenily to conslder
the fee 1ssue and be ready to respond to thé questioﬁ by the end of
the year. The Minister also added that he hoped their reply would
.meet with the 'intuitive and stated feelings of Albewtans' ( nggn
Journal June 14, 19763 '13).

At this same meeting the Minister also assured those present

that -~ fee increase would not be punitive to forelgn students, and |

A’J’

that it was not an attempt to keep.foreign students out of Alberta 8
universities. Quite to the -contrary Hohol claimeé that in the future?
these foreign students who came to Alberta 8 universities wonld really
be pursuing scholarship since they would have to be uilling to pay the
higher ‘ition fees. Rather 1ronically the Miniquer also mentioned
that raising tuition fees would be one way to ensure that Alpart&ns
would have access to their universities and colleges (gggggggg
Journal, June 14, 19761 13).

As an added incentivé to the implementation of the fee scheme,
Dr. Hohol annouﬁced, towards the end of December 1976, that hé would -
not approve any increase in student fees that did not include one . f

.for foreign students and one for Canadian students. Host Albertans
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‘assumod that the Minister expected the foreign student fée increase
to be somewhat larger than that planned for Canadian students &
(Gillese, 1976{'1).

Reactlons to the tuition fee proposal were. Predominantly

negative and far more pronounced than the Department of Advénced

~ Education and Manpower‘had been prepared for (Saint John's Edmonton
Report, January 10, 1977 22). Anmong the'organizationsighposing the
differential fee scheme nerex the Canadian.Association of University
Teachers, the Federation of Alberta Students, the Canadian. BurPau for
International Education, the Progreesive Conservative Party of
Alberta, the New Democratic Party of Alberta, the Edmonton and
District Labour_Council, the Students' Union of the University’of N
Alberta, the Chaplaincy Assoclation of the University of Alberta, ond
. ' »
the Senate and Board of Governors of the University of Alberta
(unpublighed leaflet'distributed by the Alberta Committee for Equal
Access to Educafion). o SR . o
'Initially many universiry and college officials woéareisturbed
by the fee proposgl sinco it was considered to be a direct attack on
their institutional autonomy (Kenney, 1976: 1). Traditionally
university aﬁminiutrators have=proposed tuition fee changes to the
Minister of Advanced Education for him to veto or approve. Thus the
Minister's two-tier fee proposal was'regarded as a direct reverfsal
of the usual procedure‘and as a threat to university power and\
autonony (Geddes, 1977: 1), Concurrently, a rumour had bééh circulaﬁ;
) 1ng that the Minister s'proposal was sparked by the comments of

delpgates at the last Conservative Conferonce who had made known

*
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their 00ncern¢about‘foreign student influence at tne University of
Calgary. Generally, however, many top nniversity officials felt that
the Minister's proposal had not been well thought out and that it
could be labelled as racist and discriminatory because it seemed to be
aimed at one highly visible sector of the total student population

(Saint John's Edmonton R __port December 6, 1977),

MammtmsmeﬁmtmtmthWammmﬁmdemm
making known their opposition to the tuition fee proposal, the
Federation of Alberta Students annoumded at 1ts third semi-annual
conference 1its intention to organize a province-wide campaign against
the fee proposal. The Federation' S opposition was based on its belief
that the two-tier fee scheme was nothing more than a snoke -screen' to
hide further cutbacks in the finencing of post-eecondary education and
future fee hikes for all students in Albexrta¥* (Watson, 19?6: 5) The
Federation aleo objected to the fee scheme becauses
(a) 1t could“éffectively eliminate visa students from Alberta's "
educational institutions or at least orevent the enrollment of poorer ;.
international students who would have difficulty affording tultion
fees &reater than the average annual income of their country of
origin, g&his would mean that only privately sponsored foreign students

K2

* This view has recently been corroborated by Von Zur Muehlen who has
suggeated that the "two-tiered tuition fees are an attempt in
responee 30 public preeeure,to reduce the growth of government spending
eince almost 90 percént*pf poet-eecondary edncation is paid by
governmnt" (’I’ucker, 1977) o ‘



&

62

from wealthy fsmilies would be able to attend Alberta's universities.
(b) the provinelal government had seemingly overlooked the fact that
for many years Canadian students have gone to other countries to
complete their education. In fact it was only in this decade that the

number of international students studying in Canada has exceeded the

number of Canadians studying abroad. For example, iu 1973, 57 percent

of the Ph.,D., holders in Canada had obtalned their doctorates abroad,

As a result, the Federation suggested that Canada owes a debt to

_internationdl,edueation whiéh_the Department of Advanced Education

seems to be avoiding (Edmonton-Jourggl, May 3, 19761 16).

(c) international education provides a unique educational experience

in that it provides opportunities for Canadian students to come into

.contact with other cultures and lifestyles. Based on these points

the Federation stated publicly that it felt the reasons advanced ih
favour of the two-tier fee system were both%?%?erficial and unsub-
stantiated (Hatson, 1976: 5). e v -
Although numerous other organizations and educational |
institutions made known publicly thelr views on the fee scheme
throughout 1976, the real battle between those opposed to the proposal
and those in favour of 1t was occurring at the University of Alberte.

The wide varlety of arguments on both sides of the issue and the level

lof interest in the issue became apparent when the Senate held an

information gathering-meeting in December. It is worthwhile consider-
ing in some detail the presentations made to the Senate at this

meeting since they provide a useful overview of the major factors.

1nvolved in the discussions of&the future of internstional education N

“in Alberta
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Representatives at the Senate meeting who opposed differential
fees generally argued that the government had no soclal, moral or. -
economic jusiification for the fee scheme it proposed. This group
also ‘asserted that too many gross generalizations were being made
- abteat international education and forelgn studenfs andvthat too mény
misconceptions dbqut foreign students were being circulated in Alberta.
The misconceptioﬂs referred to included:

(1) that foreign students are'actively competing with Canadian students

for positions in quota faculties as well as for jobs after graduation;

“

and,
(2) that the university is being overrun by foreign students,

 especially students from Hong Kong.wv

In addition, those opposed to the“fee scheme also noted that the cost
of implementing the differential fee scheme would far outweigh the
‘ffinancial benefits accrued from it even in the long run* (Desjardins,
1977% 1; and Watson, l97é| 6). | ' :
Summarizing, those opposed to the two-tier fee system presented

proof that the university was nptvbeing overrun by:foreign students,
that Torelgn students were not competing with Canadian’students for
educational positions or jobs, and that thé'fee scheme would have
mosfieffect, in this case adverse, on Private non—sponsoredlgigdents

frqm developing countries. Thus a fee increase would not affect the\

* M. Von Zur Muehlen (1977) has noted that the $200 m1lion spent
‘annually in Canada by foreign students and their families offsets a

. great part of the cost of their education (Tucker, 1977)
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numher of foreign students as much as the compcsition.of this group..
As a result only foreign students from wealthy developed nstions and
oill rich developing countries would be able to afford an education tn
Alberta. This possibility raised the fear that Alberta might lose -~
all 1%s foreign students to provinces such as Manitoba and Saskatchewan

which have rejected differential fee schemes. This in turn was

:regarded as an nndesirable likelihood since it would mean that Alberta

students would have no opportunit&ftb experience perscnally other
cultures and lifestyles, or to develop 'racial respect' oi»’cultural
tolerance"(Kenney, 1976s 1), -

In sharp contrast, Dr. H. Kolesar who represented the
Department of Advanced Education at this meeting asserted that he.was
not present to debate the issue but to learn how much the university

wished to raise tuition fees for foreign students. Only after

e

Acontinual questioning as to“the reasons for the fee scheme did Dr.

Kolesar remark that ", . . the government feels that those peoﬁ&e

coming to the province now should be expected to pay a little more

for these opportunities and that those people who  are descendants of
the first generation of 1mmigrants can reasonably expect to pay a
little less" (Folio, December 2, 19761 5). Surprisingly enough,

Deputy Minister Kolesar also added that the government wanted to have

the help of the university in Justifying the proposed fee scheme

(S8aint John's Edmonton Report, December &, 1976).
As would be expected the Senate failed to be convinced by
the Provincial government's arguments that there was any substantial

reason for changing the currént tuition fee policy and eventually
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Voted.unénimously to oppose the differential fee scheme. The
following resolution was passeéyfo clarify this opposition:
. The Senate is opposed in principle to a two-tiered fee

structure but, recognizing that the issue is part of a

larger problem involving a number of different questions,

recommends that the government study and deal with the

matter of foreign students in depth, considering its

provincial and national implications and for this purpose

establish a commission or  task force, deferring. in the

.meantime any action to implement the proposed differential

fee structure (Folio, December 2, 19763 5).
Shortly after the Senate's resolution was made public the Board of
Governors at the Uhiversity of Alberta voted unanimously to rejeét
differential fees for forelgn students. The Board did, however, agree
to review 1ts decieion 1f further information ébout the two~tier
system was received from the Department of Advanced Education, but the
Board did stress that Minister Hohol and his department would have to
provide a clear statement of their reasoning and a clear mechanism

aﬁfor implementing differential fees beforq?the Board would review its

decision (Gillese, 19?65 1-2), |
Subseguentlvar. Hohol suggested that ﬁe might introduce an Ay
‘amendmenﬁ to the Universities Act to permit him to unilaterally set
tuition fees at Albefta's~universities. The Ministef also indicated
that unless the University oé Alberta réversed its decision on the
differen@ial fee scheme, he woul& be }fo;ced' to allocate less funds
to 1t in operating grants (Gatewsy, February 17, 1977: 1-2). |
Apparently the Univérsity ot Alberta Board of Governors was .
swayed by these threats and by a desiré to avoidffurther'confliét with
the governmpnt. In April 1977 the universi ty agresd to introduce a
300 dollar differential tultion fee increase for visa students |

-

R ]
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entering the universit& for the firs£ time in the fall of 1977;
However, the unlversity did not do so willingly since it placed two
condi tlons on 1tstacceptance'of the fee proposal, these being:

(1) fhat a committee be established to investigate the issue of
stinleit fees and to offer an opportunit& for the university to express
its stance on the fee ques£ion; and,

(2) that the government should assure #he ﬁniversity that its

autohomw is not being threatened in areas which have traditionally

been within its jurisdiction (Geddes, 1977: 1).

Summary

This chapter has presented a brief historical and statistical
examination of the development and growth of international education

in Canada, Alberta, and at the University of Alberta. In the first

. section it was shown that Canada's involvement with forelgn student

.exchange and international eduégiion has been‘largely_thelresult of

the federal government's desire to further its foreign relations

objectives. As a result Canadian uuuéat;onal_institutions only

became significantly involved with various aspects of international
education after being urged to do so by‘the_Qépartment of Exterﬁal
Affairs. This fact is important sind® 1t will be seen later that |
the lack df university and college initiative has had serious’

éonsequences in terms of the planning, implementation and impact of

internati~nal eduéizibn progranms,

s
. .
” z
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It was alsp noted in this chapter that relatively little
attention has been placed by elther the universities, colleges or
various levels of government on documenting the growth of international
education programs or on evaluating aspects of thelr performance.
Consequently data on the historical development of tnese Programs is
scarce and incomplete Despite this a few generalizations were made
on the basis of the avallable data which bear repetition here.

| First on a national level it was determined that the, source
countries for foreign students have shifted signi f1cantly over the
last twenty years fronm developed countries such sritain and th y
United States to d@‘eloping countries in Africa and Asia. In addition
‘combined with this shift has been the tendency for the ma jority of
foreign students from both developing and developed countries to come
from only two countries, these being Hong Kong and the United States.
This can be seen as evidence for the lack of Canadian control over
foreign student exchange programs to ensure an equitable distribution
of foreign students by country of origin, The ramifications of this
finding will also be discussed in more detall later on.

,Thirdly, and on a more micro-level, at the University of
Alberta, it was seen that there has been no sudden increase or decrease
in foreign student enrollment except in a few graduate departments
‘such as Engineering and Business Administration. Yet despite there
being no sharp or sudden change in the magnituda or rate of foreign
student enrollment the toplc of foreign student exchange has .
recently aroused 00nsiderable academic, public. and governmental

interest in Alberta The question then arieee as to why this has

v . ﬁ
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been so. In the next chapter some speculatibn 1s made about possible

reasons.for this occurrence in the form of hypotheses about Canadian

studenté; attitudes towards international education.

£



Chapter III
Research Methodology
Research Design and Samplipg Procedure

The goal of this study was to determins Wwhich factors are
" related to Canadian student perceptions of international education.
As could be expected it proved to be impossible in ‘terms of
research resources to sample:the entire population of Canadian
iiéfversity students. Consequently a subpopulation of Capadian
Students was chosen -~ University of Alberta students. In terms of
representativeness, this university i1s falrly simdlar to other ma jor
Canadian universities in most respects (eg. size, physical layout
administrative and academlc organizational structure, regulations,
objectives, services and academic programs). In addition the
university anmially accepts a substantial number of foreign students
.and is located in. one of the three main recent provinces of destina-
"tion for foreign students in Canada (these. being Quebec, Ontario and
Alberta),* Concurrently the univereity 1s also located in one of
the two provinces.(ohtario and Alberia) which have placed

restrictions on foreign student exchange by introducing diffeiential

* Of the 12 universities in Canada with foreign student populations

larger than 500 etudents, the University of A;berta ranks sixth,

e
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tuitioq fees for foreign students, Thus the university i1s at the
forefront of the current controversy over international education and
is moie than likely to be one of the first locales where this ;ssue ‘
is to be resolved in one way or another. ‘Theae charaét;ristics make )
it a2 more than suitablé sotting for the present study.

Hoyever, sincé the studsnt population at the Unlversity of
‘Albertd numbers approximately 18,000 and since these students are
located in undergraduate and graduate facultles in numerous different
~departments, 1t was once agaln considered to be logistically impossible
to contact all these studenta. Due to this, the decisiod';#s made to
‘choose a number of student target groups whilch were thqoretically |
expected to didplay the widest variation in attitudes towards inter-
national education.

 In designing the sampling technique two general assumptions
were followeds ' | i
(1) 1t was dssumed on the hasiévof the Breton et, al. model and the
review of the literature that the level of contact betwsen Canadian
and foreign students is a key factor affecting Canddian siﬁd@nt
perceptions. Thus it was initially thought that Ca.nadia.n student
attitudes towards international education would be related to *h?’ )
number (and:frequehcy) of foreign students they had besn ékposeg to.
More apecifically, it was assumedfthat in faculties at the University
of Alberta with a high proportiod\(gi’! foreign students the visitility
of foreign students, the level of inter;jction with foreign students,
and the prevalence of international education as an issus, would be

higher, than in faculties with a amall proportion of foreign students,

%
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e (3) in addition it was also assumed that in comparison to first year

H&pdentsé?gecond third and fourth year students would be more
informed about, and concerned with university issues since first year
students have only been in the university environment for three to four:
montﬁs and,heve not really had ample‘time to become accustomed to the
university setting. At the same time it was also assumed that .
graduate mtudents who already have a degree and who have 'something to
.offer'-(expertise,'experience,‘etc )-would be more likely than undef—

. graduate students (who are primarily concerned with acquiring a degree)

l

to - view international education as a desirable process of reciprocal
Consideration of these aesumptions led to the decision to take

-a stratified random sample of Canadian students at the University of

Alberta Four facultiea at the’graduate and undergrad' 2 rel;

two faculties with a high proportion of foreign etudent O

e

" facqltiee with a low proportion of. foreign studente. wore chosen’ or

inclusion in the sanpie. 4 _" : : .
. 3 - 5
‘The proceee of choosing suitgble fhculties uith either a high

or lou proportion of fbreign at
the term foreign student. Once again‘&t was noted that the majority

of Ca.nadian studente would have &fﬁculty d‘l.etinguilhing visually

'betwoen, for. exauple, un,ElatOIndian student born in an Eust .

-

T
Indian\landed innis:nnt etudont and an East Indian student

- student., COnaequently it was deemed more &ppropriate to combine both

the proportion of’llnded i.uigxant and etudqpt vi-s studente as a

‘rough measure of the total proportion of f%r!icn etudnnts’ in eaoh

&
Av

l/.

o

z
[y
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faculty. Altnough this figure d__oes not represent the ac‘tugi propor-
ion of student visa students 1n_each faculty it can be argued that
Janadian/students' perceptions are more often affected by what they
percelve and in this case they would probably tend to consider most
_pr\ysicahly d_if‘ferent stnden%§ as forelgn students therseby overestim‘?f
ing the actual prow;;iif‘;})n of “>reign students present. In any case,
regardless'of thi €l timation, ‘?he findings from faculties with
Yow ghd high pmporticms of 'foreign students' will.provide information
on the. v&riations in Cana.dia.n student perceptions under different
socia.l cond.iti“d’ Thus it was assumed that the impact of perceived
variations in the pmportion of forelgn students present on' Canadia.n
student attitudes could be . expected to. closely %c{x that of the i

H.oos
X

impact of actual mri&tiors in the proportion of formgn students
w‘\\' .

,present except tha.t the variations would be somewhs.t inﬂa,ted by ,he
B inclusion of landed immigra.nts under the la‘.%el of foreign‘ stwients.
" . The fou1 fa.culties which were origina.lly chosen for inclusion

X
1. che sa.nxpl{e, are specified in the table: inoluded beldws =

Pé1gn Students

. ot M
S ‘ . Proportion of
& ' ,1 T . .A\'» 2 '. . . u)._j‘ - —
< Type of Students ) High. . | Low - |
\”z QKfi"*fl"JU_nde::gr:adua'.te . | + Engineering | Bauéation
T Business Administration-. | Jursing.
T , _ and Commerce, . ) .
Graduate PR .Engineering - | Education
: " Business Administration ,| Nursing
. and Commerce 1. :
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» 'Having selected the student target groups the decision was then
made to contact the s’tudents and’ ob%n the necessary data for the
study through the use of a self—administeted questionnaire. The
,questionnaire included both closed and open-ended questions and was

divided into rour major sections: subject's personal background

subJect's knowledge of international education, subject's attitude§$

Q&

towards international education, and lastly, subject's attitudes

towards foreign students, (Sbe 4gpendix A )
The plan then. was to contact seooﬂd third and fourth year

' undergraduate students during class periaus from a“ number of claeses in

o '\:

each faculty. Then a random sample wol(@ %I%I n"of these students
-and included in the“actual analysis. In contrast the graduate R éﬁ*

R : . iR g S v
since graduate’blasses are typically very small and not,all graduate
o . LY i~ . “::’,‘ ., ({{
Jtudents aég.involved With course work. A random sample of vall ~
Lo e 2wy
graduate students would th%n be used’ to construct the mailing 1ist, and
e

- to select the students who would ultimately be included in the. analysis. {E{'

L
¥

Unfortunately as 1s otten the case with‘%?cial research on

current controversial topics the. research f-~ g negated the

npossibil ty of us the proposed research design. The researcher
»was$confronted with a persistent resistance to free and open. qcceés to K
university records and university students. Many university adminis- i
trators, individusl professors, student associations and individual |
students opposed the study while others refused to make a decision as a\
to whether to support-or oppose the study. Among the more prominent ‘
arguments against the study were the follouingx

.



(d) the study would be just another invasion of privacy, and,

indirect ways as w11l be seen below. F\rentua.lly graduate and under-

7h
b

“(a) the topic of foreign student exchange 1s too controversial and 4t
should be left alone until it has lost some prominence in the public

eye,

-

(b) the study cov i document actual conditions which certain individ—

uals found to embarrassing, : ,j.j:; ‘

.(c) the rese: results could place certain irdividuals in vulnerable

positions an. open tpem to further criticism from 'others' who opposed

their Positions on tne forelgn student issue,

(e) the study would take up too much valuable class time. ) o
This opposition eventually reached such an all-pervasive

level that for awhile it appeared that perhsps the study ‘could not be

completed in sny modified form at all Finallx! ﬁSNever, after

' numerous remonstrations and continual visits to different administrat-

Y

! ors, de&ns, snd student officials with letters of introductibn from ~

the Forelgn Students ‘pffice, permission was granted to contact some -

groups of “students. Other groups of students ware contacted in more
] : i -

Il

raduate students in the faculties of Engineering, Business

Administration and eommerce, Science and Education were contacted (1n

February 1977) in significant numbers to be includéd in the analysis.

.
‘.(\

* Since@ainin@ompleted questionna.ired' from undergraduete A.rts

students did not entsil tny additionsl outlay of already limited

'msterial resources, their reeponses were also included in this anal- .

yals, In contrast an nttenpt to acquirs siﬁdlsr 1nfotmation from -

,_ (‘3

Y%

-'grsduste Arts ‘students would have been beyond this prejsct's resources.‘f
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“j\r ) : !
Access to Engineering students was permltted during the class

period of a fourth year engineering course which included approximately

350 students from all types of engineering departments (le. Civil,

Mechanical, etc.). Sixty students were subsequently randomly

selected from this ¥roup of Engineering students for inclusion in the

study.

In contrast,\graduate students were contacted through‘the
university tal service. Two hundred students were randomly selected
from a 1ist of names provided by the Graduate Students' Association.
,As of March 1, 1977, 70 (or 35%) of the graduate students had returned
completed questionnaires.’ Ten additional questionnaires‘were
subsequently received, but. unfortunately ¢¢’it was too late to include
+g§@»ﬁb ‘the analysis. It should .be, noted that thetlos return rate from

graduate students may affect ﬂ‘e reprqﬁjnt&tiveness of the graduate . ' £
~ j

- sample and: the' validity of the statements ma&e about their attitudes ot m

towards international education.

- |

Due to access difficulties the! other groups of” students were

contacted in a2 more indirect manner during the class -period of a third

~ year Soclology class, According to Selltiz et. al, (1959: 516) this -

type of'sampling in which ", ;’. one simply reaches out and takes the

1

cases that fall to hand, continuing the process until;the sample
-
reaches a designated size" is an example of accidental sampling and

thus 1t entails the problem of there being no way by which to

"evaluate the biases inherent in such a sample. Although the data " .
’ "obtained.frgn o accidental sample do- ﬂot '« o opermit a statistical

-assessment of the likelihood of error" (l959s 539) they are better
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than. ng, data at all which was the only other opiion open to the
‘researcher. Nevertheless, the limitations of the data derived from
this accidental sample should be kept in mind when evaluating the
results, prefully, however, ugless the data aré remarkedly biased
the-results should at least point to some major differences in
Canadian Students' perceptions of international education;

Upon completion of the sampling procedures a total of 289
useable questionnaires were obtained: 220 from Sndergraduate students,
and another 69 from graduate students, It should be added that the»d
questionnaire had besngsretested and conéiderably revised before 1t .
wag finally administered to the students. C ' ~

,Reséarch Hypotheses

The following hypotheses were deriviﬂ?%rom the 1literature
review and the discussion of the social expectation-system overload
model. égrsideration of both these¢ sources led to the identification
of a number of variables presumed to have some relation to Canadian

4

student attitudes towards international education and foreign students.
. e
Hhen combined and presented in the form of hypotheses, these
@

variables delineated the ma jor focuses of this research project :
¥>‘: The hypotheses were subsequently tested and analysed by
”descriptive and cross-tabular analysis. Percentage differences were’
crnsidered where relevant and the relationships betneen the dependent
l.ble (Canadian students attitudes to‘@;ds inte:mational education)

and‘the varioue independent variables were assessed by ‘the chi square

.
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measure of assoclation at ithe ,05 level of significance.

A, Student Expectations for In*erx riona;‘Activity
A student s expectations for inter cional activity will be
nmmmm -
(l) to the respondent 8 age;

(2) to the respondent 8 academic classification;

o v

(3)f§& the respondent 8 marital status and sex;;
(4) to the respondent 8 religious beckground;
(5) to.the respondent's rural—urban bsckgrbund-r : il.

(6) positively to the respondent 8 socio economic background; -

"negetively to the responHent's political orientation; -

,positively to the respondeﬂt s level of internstionaliem"

9) negatiVely to the respondent's level of perceived threat -

"B, 'Students Views on Fbreign.Student Exchange
A student's: views on foreign student exchange will- be relatedx'
(10) hypotheses 10 to 18 are identical to hypotheses l to 9, ‘see ew

above. B @

3

~

C. Cross-cultural Relations on Campus " _ \ o
@ The type (le. positive, indiffergnt or negative) znd 'closeness’
_of Canadi;n—foreign student relationships will be related;
(19) hypotheses 19 to 27 are identical to hypotheses 1 tosé, see
- “ above, " _L‘ o v’ o
. /

[
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D. Factors Affecting the Extqat of Cross~cultural Relations on

&

Csmpus

A student 8 level of interaction with foreign students will be:

(28)
(29)
(30)
(31)

(%)

(33)

(%)

(35)

(%)

(37)

,'lexpectatidﬁﬁlof serving with anfinternational service agency .
 “such as C.,U. S'O.. J
(38)

positively related to the respondent 8 leveigbf soclal

participation;

positively related to the presence of forelgn students in.

the respondent's building of. residence;

positively related to the" presence of forelgn students in
v

the respondent's organizations;

78

positively related wilth the presence o;’foreign students in
{

the respondent's classes; ,-.
RN , ' ,
Bo g marital status and sexj

related to the'respo N

related to the~responde- %cademic classification{
positively related to the respohdent's age;
related to the respondent 8 ruralaggban background;

positively related to the respondent's expectations for

pursuing 2 career outside Canadaj ?l,;;

ROTSSEa
A

positively related to the respondéht 8 expectations for

\ A

inerVement with international activity, 4n this case,

- N
'
]

positively related to the respondent's 1qve1 of -

&

internstionalism.

‘future involvement with international activity, in this cage,

e
e



L

measure the variablea: 1ncluded‘in the rsaearch hypothesea.

E. The Impact of Cross-cultural Relations

The level of the student's interaction with foreign students will

( 39)>positively nelated to the res}pon&lent"s attitudes towards
foreign student exchange; ‘

(40) negatively related to the respondent's attitudes towards theff,"*
implementation of quotas for foreign studénts; .

.(41) positively related to the respondent's attitudes towards the
treatment of foreign students; _

(42) negatively related to thé respondent's attitudes towards the
prOVincial government's handling of foreign student exchange;

(43) positively related to the respondent's expectations for
" future’ involvement with 1pternational;y orien%%d activities,
such ass .

(a) schooVing outmide Canada, : - p

(b) working with a C.U.8.0. type organizatic
(c) pursuing a caresr outside Canads. )

Operationalization and Method of Measuring'SQaled Variables

This section discugses in depth the indaxns constructed to

LI

{ A H

¥ The indexes were scored beforehand in a furthor effort to duplicate
- the Deutacn (2970) Study. waever, insteud of using his high, medium,'
‘ low scale and the scores asaigned to these throe catogoriea, only a

“high-low scale ' wau -used and the scores were re-calculutod ‘o allow

?. l ' . . . ‘ .".
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'(’&%erceived Threat.

threat. Eight questions were combined to form this index, and were

measured as followss

1.

- . LN . - -
The total potential range in scores for these two c;uesltions was from

1 through 40.

v

The response scales 1.

2.

3.

i,

5.

Due to recent adverse soclo-economic conditions in Canada, 1t has

become more. difficult to:

a3y

o

 f
e

An index was deglgned to measure perceived

stfpngly‘&gree

agree

neutral cﬁ: indifferent
disagree

strongly d'.isag'ée ‘

Question (37) 1. gain entrancq‘,jco Alberta. niversities

Question (38) 2. obtain studerw %s, grant ,&nd awards

Question (39) 3. find student h s&ﬁg

mesﬁon (uo) 4, find a Job

-Forelgn and Canadlan students are competing for: "

Question (44) 1. entrancé to Alberta’'s unive.rsitieﬁ

Question (45) 2. student loans, grants and awards

Questioh (46) 3. student housing

",\":} N o :.—:»
2 N

Question (47) 4. Jobs after graduation

The scores were catégorized é,s:

Scores 1 througmzo high perceived threa.t

Scores 21 through 40 . 1ow perceived threat

for

beca.use the scoring paLocedure used to derive thene three levels

this mod.tfica.tion. Deutsch 8 three lsvel \scale was rejected

appeared to be very sub;)ective and somewhlt 't!lmd.-

»

N
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(B) Socilal Participation. This index representé a modified version

of an index used by Deutsch (1970, 196) to measure the degree of

social involvement of North Amerlcan students in the university
envi%gbment. The questions composling thé'index, with the relative
sc§rihg, were as follows:‘ -
Question (11) Number of extra-curricular activitles respondent

; participates 1in. J- ’ y A

0 -~ none

1 -- one or two

R
2 ~- three or more -
Question: (12) Number of Qn-oampus pggfessional and/br*sgcipl v"' _
‘ organizations or clubs respondant belongs *bi& ‘-ig&:?f
0 -- none o
1. -5 one or tﬁo
2 -- three or more o “«l ‘ﬁggﬁ%‘ ’
~Question (13) Frequency of participat;on in agtivitiéstjponsdfedABy \
these orggnizaf@og;or.clubs.' ‘ o
‘2 -~ regularly , . z%:;fp) " .
l ~- once in awhile S J ,

0 -- infrequently, or never }<><: ‘ - A o,
Question (14) Frequency of participation in soeial get-togethers .
.0 -- never, less than once a,mqnth, once a ‘month
"1 --.twice.a month, onée a week
2 -- twice a week, moré £han twice a week ]

The potential range in scores was from 0 through 8. The scores wWere

1
categorized as: ’ S : ' . " ' R j
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Scores 0 through 3 = low social Participation

Scores 4 through 8 = high social participation

(c) Inteinationalism. Canadian student‘internetionalism Was measured

by three questions scored using the same response scale as the one

used in (2) above, |

Question (34) Canada should show more concern for social and economic
conditions in other countries.

Question (35) Csnada 1s much too involved in international affairs,"

Question (36) Cansda 8 foreign aid. program should include only
‘nations which are aligned with the! Hest including

‘communist and so~called neutral nations.'

a o ,‘-;,.; - - 13
- The total potential range in scores. was from 1 to 15. The scores were
, o F
categorized as followss : L -
Scores 1 through 8 = low intefnstionaiism

Scores 9 through 15 = high inte:nstionalismf

- (D) Political Conservatism. This index consisted of several
N*
questions scored with the same response scale as was used in (a)

above (except for questions 62 64, and 65 in wnich the scoring was

/ s

- reversed), . \ , ' 3

‘Question (56) The only hope for the continuation T)f our dsmocratic.
free society is to repeal government intervention in
free enterprise. ' |

Question (57) Something should be done to halt the federa government's

gradual taksover of provincial rights.

£
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N

Question (58) Th poor in this country are poor because of a lack of
‘ nitiative to pull themselveq?§£§ of this state.

jQuestion (59) Individual fréedoms will continue to decline as govern-

ment control lncreases.,

L
.

Question (60) Federal ald to educq"on 1s always a‘danger'to our
- o ._‘ . Qﬁucational system. v

R Questian (61) Individual initiative and thrift stand to be barmed by

2
' Ji. " increases in eocisl welfare.
\4)"

Qﬁastion (62) The rights of all minorities to freedom of s)eech should

s

be protected in Canada, i ' ' «U;"

,?'Qnestion'i 'f.HLth a few exceptions, all Canadians have an equal .

o b

) opportunity'to make' their own way In life,

Question (64)
“ L‘d« v . ie)
of unemployment. o
5_Question (65) Any increase 1n taxes should come mostly from businesses.

]

ﬁ;e total potential range of scores -was from-l through 50, with the

fi.xes being categorized as follows: 4 | . £
v , - s

Scores 1 through 29 = low level of political conservatism .

II

Scores 30 through 50 high level of political coneervatism‘

(E) Interaction. Case51an students’ 1nteraction with- foreign
studente was measured by four items scored as followss ‘
Question (22) In general during the present term, about ‘how many
‘foreign students at the University of Alberta do you,
' personally, come into contact with? ‘
0 -- none |
1--4 one orjiio

‘2 -~ three or ‘more

\ o C o ‘ . c

%bgedergl government éhould do more to solve problems “ :
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\

RN

N

Question (23)

' Quevstuion‘ (24)

Question (25)

How often do you come into contact with foreign
students? ‘
3 -- often | ~

2 - once in awhile

1 -~ seldom

N
T e

I ‘
What tyﬁ‘ﬁ'of relations do you haVe with foreign students?

--*f?w conta.ct ' j“ v

1 -- cla.ssmtes or combina.f,ion of no cont&et and

clashmates , ’ ‘ P

Y

0 -- never

2 -~ just pereon to spea.k tq or combina.tion of class-

o .
mates a.nd persons to spea.k to ;

3 - sood friends or combinatdnn of claasmtefe, peréonsl .

to speak to,- and. good friends

students‘ you know? | v

0 -- no contact, wouldn tcare = g N R ¥
{ ' STy .

l - {?;)t hd.ly 8t a.ll N . °{“\ 1

2 -~ fairly badly, very badly B ia T



i

Chapter IV
Presentation of Results

Introduction ' . '.
— | ' | _ . \
Chapter foﬁr presents an analysis of the research finding;\\\
beginning with a review of selected demographic characteristics of
the respondents{ In the second section of thieichapter Albertan
students'* expectations for 1nvoivemeﬁt in 1ntefnationally oriented
activities are discussed. This i1s followed by an examinatlion of
Albertan students' attitudes towards foreign student exchange and \
forelgn students; and by an assessment of the incidence and impac ‘
cross-cultural relationé on the University of Alberta caigg;;’/QZf%E?
final section the méjbr findings are sumharized. i

Selected Characteristics of the Sample

In the samplegf 289 Canadian atudents at the University of
™

Alberta, 63 percent were males and 37 percent were females.f The

~-

* The term Albertan students refers only to Alwertan students with
Canadian citizenship. - |

* The act .. roportion of males and fomales at the University of
. Alberta in L;76-77 was 57 percent and 43 porcent respectivem thus
the study sample was fairly representative in terms of this

characteristic of the student population.

85
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disproportionate amount of males was due to the fact that one category
of students in the sample -- englneers, was predominantly male and
this was reflected in the sample.

In terms of the age distribution of the respondents, 68 percent

were aged 23 or younger, 23 percent -..  between 24 and 29 years of
age, and the other eight percen were 5. v.ars of age or older.

The majority of student (,. - single with only 23 percent
being married. Many of ﬁhesé'stua»» +1%) had been raised as

Protestants bﬁt §nly 14 percent indicated that they were still
actively involved with their religion. Another 21 percent of ‘the
studen£s were datholic, and of these, oniy elght percent were actlvely
involved Catholies, The other 32 percent of the students stated

they had no religious involvement of any kind.

Hheh the . students were asked where they had lived most of
their lives, 13 percent indicated rural areas, 24 percent méntioned
-mall urban areas with‘fopulations ranging from 1,000 to 49,000
people, and 63 percent specified urban areas with popﬁlationé‘over
50,000, \ |

With regards to academic standing, 78 percent of fhe students
were‘registered in undergraduate progranms, Q?d 22 percent were '
enrolled in graduate programs. The distribtution of the efudonte by

major fleld of study is listed belows
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Percentage of Students in the

Ma jor Field of Study Sample in each fileld of Study
Undergraduate Aris* 16.0
Science ) 10.0
Commerce ‘ ' ' 13.0
Education - , '18.n
o Engineering . 20.0
Graduate Science ' 7.0
Commerce 3.0
Education o 5.0
Engineering ‘ 8.0

As can be seen in the preceding table both undergraduatg and“graduate
commerce sfudents were relatively underrepresented in the sample and
thus statemenﬁs made about this grﬁup hust be considered with caution:
Respondents were also asked to indicate their father's
occupation as an approximate measure of the socio—eéonomic and or class:

background of the students. The soclo-economic backgroun. of the

students 1s presented below:

Father's Occupational+ Percentage of Students in
Background the Sample from different
‘ occupational backgrounds
White Collar .
Background ~ Managerial , 27.0
‘ Professional or Technical : 26,0
Blue Collar Sub-total £3.0
Background Clerical or Sales ' 8.0
Service or Recreational ' 7.0
Transport or Comminication 3.0
Agricultural . : . 10.0
Primary-Industrial (miner, ‘
logger, etc.) 2.0 y
Manufacturing or Crafts 3.0~/
Labourer 6.0
Sub-total .39.0
8,0

Other .
: Total 100,00

* As was noted in the mgthodqlogy section, Arts graduate students
were not included in the analysis due to research resource limitations.

+ Thia occupational index was adapted from tbe‘indpx used by R. Breton -
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' Fifty—three’pernent of the students were fr?ﬁjwhite collar or high
socio-economic backgrounds, while the other 39 percent of the students

were from blue collar or lower socio-economic backgrounds.

Students' Expectati-n= for Involvement in'International Activity

[XS

Students were also questioned as to thelr level 6f interest
in 1nternatioﬁally orlented activities, This information was needed
as a background to the subsequent gnal&sis of Albeftén student
attitudes towards international educétion. An examination of selected
items dealing with expected involvement in international activities
(Table 5) revealed that Canadian University of Alberta students were
not very internationaily-orienfed. ‘ | ‘

Although 84 percent of the)student5~had travelled or lived
outside Canada for pbriods of time varying E;Sm less than one ménthvtor
more than one year, few students éxpected to be further involved in
internationally oriented activities in the near future. Since
learning a fore}gn language may be an indication of preparation for an
extended stay oztsidé~éanada, Albertan students were also asked
* whether they had studied any foréign languages while at university.
Only 22 percent of the students 1ndicated that fhey had dbhe 80.

This was a somevwhat surprising finding considering the current .

emphasis being placed on bdlingualism by the federal government

and J. McDonald in their paper, "Occupational Preferences of

Canadian High School Studenta", page 189 in Canadian Soclety, ed. by

B.R. Blishen, et. al., 1973, MacMillan Company of Canada Limited,

Toronto.
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(also a prospective .nployer of manylstudents).

Students were also asked whether they had taken an& courses
in inte:national relations, wofld affairs, cross-culturel relations
or non-Western studies as a measure of thelr invol:ement with inter-
national activities. Thirty-one percent indicated that they had done
so,

More direct forms of involVement with international activities
were also considered and it was discovered that:s nine percent of the
Albertan students expected to take part in some type of intercational
education program themselves in the future;‘five percent planned to
engage in overseas service with a voluntarx service agency such as
C.U.S.0.; and ten percent expected to pursue a career outside Canada
following graduation. |

Although the percentages arevsmall and appear to 1od1cate a

low level of-Albcrtan student interest in international activities, it

is interesting to note that Deutsch (1970: 111) on the basis of similar

results concluded that American students were 'very supportive of

international educational programs. In-hls study 90 percent of the

.American students héd studied a foreignAlangdage, 11 percent planned to

study outside the United States, seven percent expected to apply to
the"Peace Corps', 16 percent thought that they would live outside the
United States, and ten percent expected to pursue a career outside the
United States, Unfortunately Deutsch did not bother to explain why
these figuree’were considered to be ample evidence that American

students were 'quite internationally oriepted'; In any case the

possibility of intetpreting such small porcentages in two

‘
~

~—

~
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contradictory ways indicates the difficulty encountered in trying to
determine at what level students are significantly or not significantly
interested in international activities
In an effort to further specify which Albertan students were

interested in international activities, the relationships between
certain control variables (such as age, sex, and academic level) and
the dependent variable (expected involvement in international
activities) were examined. As can be seen in Table 5 very few
. statistically significant relationships were found between the
dependent and control variables, . Summérizing the results, it was
noted that younger stu&ents and undergi‘adua.fe students had the greatest
»expectctions of becoming involved in international activities such as;
scheoling outside Canada, voluntary service with a C.U.8.0. tyﬁe
organization, or pursuing a career outside Canada. The academic
cateéories expressing the gréatest desire to engage in the three
areas of 1nternationcl actlvity included: _ _
(&) for schooling outside Canada -- Graduate SCience anéAUndergraduate
Commerce students, )
(b) for work with an international service agency ~- Undergraduate

Sclence and Commerce sfudents and A
(¢) for a career outside Canada --- Undergraduate Science Engineering

and Education students, »

With regards to socio-economic backsround students from

white collar backgrounds stated more often that they wished to
continue their education outside Canada while students from blue

collar backgrounds had higher expectations of pursuing a career



Table 5

anA

International Expectations of Albertan Students

(In percentages, rounded)

Key: significant relationships = *

Expect Formal

¢ Raw scores are given in parenthesea.
# Not all raw figures add up to the sample total of 289 since small

catogories such as'other’ were dropped for the calculation of x2.

non-significant relationships = + Schooling
Outside Canada
Don't
i ‘ .Yes No Know
All students 9 55 %%
Age 23 or under 7 59 34+
24 to 29 12 43 45
30 or older 7 52 41
"Academic ' Undergraduaée Arts 11 55 34+
Classification Science 4L 48 48
by Major Area Commerce 11 68 21
of Study Education 6 62 3R
. Engineering 9 61 30
Graduate Science 5 20 55
Commerce 0 73 27
Education. 7 3% 57
Engineering 5 50 45
Marital Status Single Male 9 58 33
and Sex ' Single Female 9 55 36
Married Male 7 52 41
Married Female - 3 X 48
Religion No religion 9 50 41+
oo - Active Catholic 22 s6 22
Non-active Catholic 8 64 28
Active Protestant 10 49 41
Non-active Protestant 5 58 3%
Rural-urban Rural ‘ 3 57 Lo+
Background - Small Urban 8 62 30
, - Largd Urban 10 52 38
SES Background High 11 5 33+
—Low 5 5% ¥
Political 7 Conservative 9 58 33
Orientation Liveral 9 53 38
Internationalism High 4 67 29+
- Low 10 51 39
Perceived Threat . High 9 57 34+
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Expect to Apply Expect a
to International Career Out-
Service Agency side Canada
‘Don't "~ Don't
Yes No Know Yes No Know
5 64 131 - 10 43 47
5. 63 3+ 11 4 L5*(194)8
8 62 3 11 3R 57 265 /
"4 81 15 7 67 26 (27 '
2 66 R* 9 50 L1+ (44
.17 4835 17 3 52 (29)
5 81 14 8 s+ 38 (37
6 48 u6 12 4 44 (50
5 70 25 16 ¥ 48 (56
0 60 40 -5 40 55 (20) |,
0 82 18 9 73 18 (11
7 64 29 7 57 X% (14
5 82 14 0 3 68 (22
7 66 27+ 8 43 Wo+(13
5 50 U5 12 42 46, (83).
4 83 13- 9 48 43 (46
L 70 26 2 ¥ P (23
& 70 24+ 13 39 48+ (92
9 56 35 L 33 57 (23,
6 58 36 11 58 31 (3
8” 64 28 18 33 49 (39
4 65 31 8 49 43 (78
6 51 43t 20 31 4o+ 535
6 69 25 9 42 49 (71
6 64+ 30 9 46 U5 (175
5 71 24» 6 L4 5o+2151;
5.55 40 13 46 b1 (106
3 71 26+ b 42 L+ (Be;
7 61 R 9 44 47 (199
L 80 16% 7 54 39+(6,9;
6 59 35 11 40 49 (218
6 62 3+ 10 49 41*2174;
5 67 28 11 3% 55
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outside Canada., Students from both socio-economic backgrounds had

very low expectations of serving with an international scrvice agency..
» When the residential background of Albertan students was

considered, it was noted that students from rural backgrounds 1ndi¢ated

more often lhat they intended to pursue a career outside Canada than

d14d students from urban areas. In contrast, students from urban

areas were more in favour of continuing their education abroad than

. were students from rural areas. Again in comparison to students’

expectations for studying or working o;tside Canada regardless of

- residential background the majority of students displayed 1little

desire to work with’an iaternational service agency .

Studerits' religion was also controlled for and it was noted \
that students who claimed to be aqti#ely involvea with thair religion
had higher expectations for involvement with 1nternational activities
in the future than did students,who were not actively involved with
their religions, or students with no religious affiliation.

Rather surprisingly,lfeﬁales, especially married femaieeg had.
the highest overall exﬁectations for involvement with 1nternational
activities. ‘This 1is unusaal since it is usaally assumed that
married women-are less likely to anticipate such individualistically
oriented activities due to family obligationa. Neverthelesa, \
married female students were most interested in completing their
education and pursuing a career outside Canadas, Regardless of marital
status few students felt they would apply for a tour of duty with an

international service agency, .

1
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As was previ‘ouely mentioned in tne .litrev;_dtnre review, it fxas
usually been assumed that sfudents ecoxipg ?igh on measures ofs
1nternationalism, political conservatisn\\ggkceived threat, and inter-
action with foreign students would pe more likely to'expect some form
of participation in 1nternational ecﬁ&vitiee than inc .viduals scoring
‘low on these neasur;e. Tne%results (Table 5) did not fully support
tnese desumptions. Studentsiwho‘were politically liberai and inter-
nationally orlented were no more likely than students who were
politicell& conservative and not internationaliy oriented to anticipate
future internatienal 1nvolVemente. Similarly no differences were |
noted in students' expectations of participatien in international
activities when degree of interaction with foreign ~tudents and degree
of fercei%ed threat were considered. \

In summary Albertan students did not generally express a

substantial degree of interest in international activities and did not
expect to be deeply involved with international activities in the_near
future. Personal characteristics such as major field and level of
study (ie. undergraduate or graduate), and attitudinel factors such as

'political liberalism and international orientation were not found to be

[ 4 A

statistically significantly related to the student s expectations for '
Anvolvement in internatienal activities, However, examination of the
resul - did reveal that studente_whb were female, younger-, under-
graduates, and religiously invoived expressed the highest expectations
of future involvement in international activities. The greatest
overall interest in international activity was shown in -the area of

pursuing ‘a career outside Canada while little interest was displayed
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for working cverseas with a voluntafy organization such as C,U.S.0.
Thus with reference tg the first set of hypotheses dealing

with Albertan students' expectations for international activity, we

find that: |

(1) hypothesis 1:was supported only in terms of expectations for a

_ career oufsiﬁe Canada;

(25 hypothesis 2 was supported only in terms of expectations for
working with an international service agency; '

'(3) hypothesis 3 was not supported. for any of the three types of
int?rnafional activity |

(u) hypothesis 4 was not sufported;

(5) hypothesis 5 was not;sﬁppofted;/

(6) hypothesis & was. supported only in terms of expectations for
serving with an international service agency;

‘(7) hypothesis 7 was not supported;

(8) hypothesis 8 was supported only in terms of expectations for
wr'd-# with an 1nterna§ional serv}ce #gancy; and,

(9) . ~otr sis 9 was supported only in terms of pursuing a career

outside Canada.

Albertan Student Attitudes Towards Foreigi Student Exchange and
Foreign Students

On the baéis of the responses sented in Table 6, it would
appear that Albertan students would not favour any exfansion in the
foreign student exchﬁnge progfam at the Univeraity.of Alberta.
‘Although only 11 percent of the students statéd forthrightly that

?



Albertan Students'

Table 6

Views on Foreign Student Exchange

(In percentages, rounded )

Key1

significant relationships = *

non-significant relationships = +-

2

Feelings about forelgn
student exchange

é Raw scores are given -in parentheses.

‘# See Table 5,

Doni't Presently More should
_ approve enough come Y
All students 11 61 28
Age 23 or under 15 . 65 20%(190)¢
24 to 29 - 5 53 b2 (62)#
30 or .older 0 42 58 (26
Academic  Undergraduate. 713 66 21%( 2103
Classification . Graduate -\5 C 43 52 (65
by Major Area ' /
of Study
Marital Status Single Male 17 57 26+(130
and Sex Single Female 6 70 24 (82
Married Male 9 51 4o (43
Married Female 0 67 33 (24
Religion No religion 10 51 39+ (87
Active Catholic . 14 67 19 (21
Non-active Catholic . 21 63 . 16 (38
Active Protestant . 8 57 35 (37
Non-active Protestant S. 72 19 (78
" Rural-urban Rural 6 73 21+ E 33
Background Small Urben 9 56 35 (66
Large Urban 13 60 27 (17u
SES Background High 13 63 2b+5145§
' Low 8 59 105
Polltical Conservative 8 59 33%( 198;
Orientation Liberal, 20 63 17 (81
Internationalism High 6 < 59 35*(214§
D Low 29 65 6 (65
Perceived Threat High 16 66 18’5168;
Low 4 . 52 103
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they did not approve of forelan stud at exchange, another 61 sercent

asserted that there were presently enough foreign-students in Canada .

The other 28 percent of the AlbertanAetudenta.ihdicéted thet'they
thought more foreign students should be permitte’ to come to.Caneoa.
There were statistica}ly sléﬁificaot,differences-1n the |
attitudes of different students. Students who were politically-
conservative*,.lnternationally ori ented graduate students, aged 2&
or oider, and who did not regard foreign students as a threat were
more inclined to favour bringlng more fcretgn'etudeﬁta to Canada.
contrast, younger studente, undergreduate~;tudente, politically'v

‘llberal students, and students who saw themselves as being in direct

competition with foreign students indicated more often that they

thought there were presently enough forelgn students in Canada Theﬂ

students who claimed they definitely did net- approve of foreign
student exchange were mainly undergraduates, students aged 24 or‘
‘older, politically liberal students, not 1nternationally oriented
students, and students who regarded- foreign students as althreat‘to

their own well-being.

" * It had been expected that studenta who were politicully liberal
would be more inclineg to favour foreign student exchangn than would
be politically conservative students as proved to be the case in
this study. Unfortunately on the basls of the infornation:avallaole
it is d:t)i‘f'icult to explain \tfij unexpected finding btut 1t m be
speculated that 1t is due to the sample characteristics, or tife
neasure of political orieotation. which may require further refining.

e
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In addition, although these findings were not statistically
significant, 1t was also noted that there were noticeable>variations
in student perceptions in terms of other personal-background charac-
teristics. For irnstance, married students, Protestant students,
students with no religlous affiliation, siudents from urban back-
grounds and students from blue coilar backgrounds were somewhat more
in favour of foréign student'ethange than single students (especially
single m&les),'students from ruralsbéckgrounds and students from
white collar Sackgrounds. |

In terms of the second set of hypotheses, the results
indicated that:

(1) hypothesis 10 was supported,

(2) hypothesis 11 was supported,

(3)/hypotﬂesis 12 was not supported for any of fhe three types of
inteinational activities,

(4) hypothesis 13 was not supported,

(5) hypothesis 14 waé not supported,

(6) hypothesis 15 was not supported,

.(7) F ov sis lé_was.partially supported in that Canadian students'
“iews or. forelgn stgdént excﬁange were slgnificantly but not
§os binly'relate& to the respondent's politicél orientation as
expected, v

(8) hypothesis 17 was supported, and

(9) hypothesiﬁ 18 was supﬁorted. |

Table 7 provides more specific information as to Albertan

students’' attitudes towards the treatment of foreig:n students.



Table 7

Albertan Students' Attitudes on Quotas for Foreign Students
(In percentages, rounded)

Key: significant relatlionships = *
non-significant relationships = +
Albvertan students' views on quotas

- for foreign students at the
University of Alberta
Quotas Quotas for Quotas for No
for all certain different Quotas

depts. depts. depts.
All students 39 12 31 18
Age 23 or under 45 14 31 10*(192 4
24 to 29 o 29 14 33 24 #
30 or older 21 -0 25
Academic - Undergraduate 4s 12 - 33 10*(212
Classification Graduate 22 12 25 41 (68
by Major Area  Undergraduate Arts 42 12 37 43
of Study ' Science 47 14 32 7 (28
. Commerce 46 13 38 3 (37
Education 49 8 31 12 (49
Engineering 42 13 29 - 16 (55
Graduate Science 15 15 35 35 (20
Commerce 36 Q0 18 46 (11
ucation . 0 7 20 73 (15
‘ Engineering 36 18 23 23 (22
Marital Status Single Male: 48 13 26 13+(134
and Sex _ Single Female 39 12 35 4 (80
‘ Married Male 29 11 33 27 (45
Married Female 13 8 46, 33 (24
Religion - No religion 38 14 . 21 27+ (90)
‘Active Catholic 39 18 : 30 13 (23
Non-active Catholic 44 U 28 W (36
Active Protestant 28 - 5 : 51 16 (39)
_ Non-active Protest., 44 10 © 35 11 (78
Rural-urban Rural ' ‘ 37 17 , X 14+ (35)
Background Small Urbaen : 38 11 32 19 (69
f - Large Urban 38 12 ' 32 18 (174
SES Background High | 11 30 _15+é149g
- : Low | 30 16 33 21 (106
Political Conservative 47 W 24 15+ (86;
Orientation Iiberal : % 11 3% . 19 (198
International- High - 68 4 21 o (682
 ism , © Low 30 15 g 21 (216
Perceived High L2 13 33 ;2*2172,
Threat - Low 3 11 ' 28 27 (112

g Raw scores are given in parentheses.
# See Table 5. :
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Albertan students were asked whether quotas for forelgn students
should be implemented at the University of Alberta. ThirtY—nine
percent of ti.. students favoured quotas for all departnents and
faculties, 12 percent favoured quotas only for certain departments
and faculties, 31 percent stated that there should.be différent quotas
for different departments and faculties, and only 18 percent of the
students indicated their opposition to all quotas for foreign
students., ﬁ

Statistically significant differences were found in terms of
Albertan students'’ background charaqteristics and thelr views on the

advisability of quotas for gpreign students. Students who definitely

d14 not favour quotas were graduate students (especially graduate

students in Education Commerce and Science departments), students
aged 30 Years or older, students who were not very iét;rmtionalistic,
and. students who did not regard foreign students as a threat.“In
contrast, students under 24 years of age, students in most under—‘
graduate departments, students who were internationally minded, &nd
students who regarded foreign studsnts as a threat were mone inclined

to favour quotas for foreign students.

Although the following results are not statistically signifi-

cant it was also disco?ered that single students, students from

white collar bsckg;ounds, and politically cdnservstive students. were

more in favour of quotas for foreign students than were'married

students, blue collar students, and politically liberal students..
The Albertan students favouring quotas were then asked which

nationalities of foreign students they thought the quotas should be

—~
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apblied to. Elghty-seven of these students replied and their,responses
are categorized in Téble 8. As can be seen in this pable,‘these |
students tended to avour quotas mqst'for foreign‘éfudents from Third

World and Asian countries such as: Hong Kong, India, Pakistan, Africa

and SOutheast Asia.

Table 8

Albertan Students' Views as to-Which Nationalities of Foreign
Students Should be Included in a Quota Scheme

Country of Origin of Forelgn Number of Times These

Students for Which Quota Nationalities were Mentionea
Recommended by Canadian by Canadlan Students
Students . (not a percentage figure) ..
Hong Kong 49 X

India ‘ ' 48 -

Africa 31

Southeast Asia "33

Middle East . 29

West Indies : - 28

Central and South America . 21

United States , 26

British Isles , 21

Western Europe . 18

South Pacific 18

Eastern Europe 19

All Foreign Students '

Regardless of Nationality 17

- The rationales for Aibertan students' opinions on the
ihpléméntation of quotas for forelign students were.also examined in
some .detall., Only 17 of the students who opposed quotas exblained why
they felt as they did. Generally‘theée students argued that the best
students (or those fulfilling academic requirements) should be

accepted regardlésg of nationality and should have an equal
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opportunity to. compete with Canadian students. They also contended ’
that since education 1 theoretically an international undertaking, it
should remain above national considerations of any‘kind.

The explanations of the 81 students who indicated why they
preferred quotas for all departﬁents and faculties proved to be
varied, with no one reason given in any great frequency. They
iWcluded such 1nfr§quent and generally uninformative comments as:

"I'm a bigot" and "Why not?". More seriously, the most frequent
rationale (mentioned by 11 individuals) in support of across the board

quotas was the claim that since the University of Alberta was being

suppoited by Caﬁadian taxes only Canadians should be &4llowed to reap

the benefits of this institution. Other equally often mentioned

reasons for excluding forelgn students included:

(1) foreign students take places, ioans and employment opportunitieé
away from Canadians;'

(2) foreign students lower teaching standards,

(3) foreign students add to Canada's social problems by flooding the
employ@ent market and by increasing the welfare reciplent rolls
when they fail to find jobs, |

T (4) fqré@gh students unnecessarily increase the competition for grades

since they are typically their own countries"most/coppétent and

~ scholarly students; and, ~ - B

(5) foreign students add liitle to the univeraity environmeﬁt since
xthey'fail to become involved socially with university activities.

Although not appearing in as éreat~g frequency, a few other

responses deserve mentioning:
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(1) 1f some departments and faculties are screening out forelgn
students it would only be fair to have all departments and
faculties doing this,

(2) screening out foreign students will increase Canadian student
chances for admission into such quota faculties as Medicine‘and‘
Engineering,

(3) such quotas w11l act to distribute foreign students evenly across
all departments and faculties so that there will never be a
majority of forelgn studeuts‘in any one class.,

7 A number of other isolated responses are included since 1n
combination they reflect a baslc misunderstanding, on the part of
some Canadian students, of the basic characteristics and objectives:
_of foreign student exchange:

(1) Canadians are 'losing-out' to forelgn students,

- (2) since 'everyone else' has instituted éuotas and differeutial fee
structures there 18 no reascn why the University of Alberta
should uot also do 8o, “

(3) quotas‘would give Canadiane equal access‘to all departments and
faculties, K |

(4) foreign students are not needed in Canada since there is already
a glut of over—educated degree—holding Canadians, .

(5) Canadians are more likely to stay and benefit Canada upon
completing their studies, | |

(6) the presence of foreign students at the University of Alberta is
causing 'dangerous cultu;al problems,

(7) foreign students should not be competingluith Canadians, but

should be competing among themselves for admisslon.
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3

It is apparent from the comments inciﬁded above that some
Albertan students have not been informed abouf, or have been misin-
formed ébout, a number of basic issues related to foreign student
exchange. For example, some Albertan students seem to have confused:
forelgn student ~xchange with aspects of immigratlon policy, the cause
with the'efféct of raclal and cultural.hostilities, quotas for
Canadian students with quotas for foreign studeﬁts,lthe admission
requirements for foreign students with those for Canadian students,
and the rights of Canadians (in terms of empléyment and citizenship
rights) with the rights of foreign students. The importance of these
confugions will be discussed in more detall in subsequent sec£ions
of this chapter.

The rationales of the 24 students who indicated why they were
in favour of quotas only for certain departments and faculties weré
similar to the responses meritioned abové by the students who preferred
quotas for all departments and faculties, Albertan students in this
category'characteristigallyvrecoﬁmendeduthaf facultiés such as |
Medicine, Law, Dentistry, and Eﬁgineefing should be glven special
- conslderation in terms of the 1mp1ementati§; of quotas. 'Albertan
z~adents suggested that due to,increésed COmpétition in thesé '

Jles for admission and the tendency for foreign students to
to thelr own countries;after graduafion, preference should be
_ Canadian stv’-nts by implementing quotas for foreign
s So. - inddvicoezls also-suggested tha# quotas would eﬁsurev
SES L . “‘ents w e not dispfoportionately gravitating to a

fewr se - Jevartments _:- faculties., In addition some students
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also noted that quotas would ensure that foreign students were being
channeled into degree programs which would provide graduates for
which their home,countries had a proven need (eg..Doctors;.Engineers;
and Agriculturalists), | | |

There was also a considerable degree‘of similarity among the
explanations given by the 59 students who indicated why they favoured
different quotas for different departments and fadulties. There was a
definite consensus among the students that Canadians should be glven
preference in professional faculties such as Medicine" and Engineering
and in all other faculties which already have quotas for Canadian
students. These Albertan students also recommended nat faculties with_
limiteq facilities and resources -- material and human, should have
quotas on the number of foreign students so that Canadians would be
assured of positions in these faculties.l Concurrently it was noted
that some faculties, due to their size; are better able“toghandle a
larger number of foreign students and thus would not need the same
quota levels as the smaller faculties.

Once again Albertan studentsisuggested that overall faculty ‘Dv

quotas would ensure that there was an even distribution of foreign

students in all faculties, thereby preventing them from 'flooding
any one faculty ' Concurrently some students felt that quotas on
.;foreign students from each source country would also ensure that no
one nationality of foreign student was overrepresented in any givén
-department and concomitantly would lead to an acceptable cultural
mix' in all classes. As with other Albertan students, those in this _

category also suggested that since some degree programs are more'
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appropriate to the noeds of developing countries, forelgn students
should be channelled into the 'right' departments via.thevdifferentfal
quotas. |
Three different comments madé by students in this category
are of special interest since they raise points which will be discussed
later on. .These comnents are included below:
(1) foreign studeﬁts are better able to adapt to some departments,*
(2) the presence of‘foreign students increaées the competition'for
admission and ﬁltimately causes‘the admission standards tc rise;
(3) quotas should be introduced only to the extent that they prevent
any degree of competition from breaking out between Canadian and
'fgréign studénts. ' |
Since sbvmany of the Alberta students were in favour of
implementihg quotas for foreign students it was consideréd worthwhile
asking them what they thoﬁght would be the 'optimﬁm percentage' of
foreign-stﬁdents ét the Unlversity of Alberta. As can be séen in
Table 9, 3/ percent of the students fel£ that the bptimﬁm ?ercentéée
‘would bébbetﬁeen zero and four percent, 33 percent favoured a five tq

' .nine‘percent level, 17 percent suggesied a 10 to lb percent level, and

* Actually foreign students tend to eﬁrol in certain faculties such as
Science and Engineering due to léngﬁage—related difficulties, 1t being
easier fdr thém'tp express'themselves in the more direct m;themat;cally
Based'language use& in these faculties. ,In contrast, foreign studeﬁts
find 1t moré difficﬁit té study or communicate in faculties suéh"as »
Sociology,vPsycbology and Anthngology where.an.adequate kﬁowledge of'.

English and 'professional jgrgdn' is required.
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Table 9 .
Albertan Students' Views as to the Optimum Percentage of Foreign ,

Students at the University of Alberta
(In percentages, rounded)

Key: significant relationships = *

‘ non-significant relationships = '
Specified optimum percentage of
forelgn students

0 to 5 to 10 to 15 to 20 to 25% and

All students - 4§7— 2§3_ _§§__ 19%_ 2#% ' over

Age 23 or under - _ o b 3 2*(189 ¢
24 to 29 2? 37 25 8 2 1
30 or older 19 22 33 7 4 15
Academic Undergraduate . 43 32 15 5 "3 2*(209
Classification Graduate 19 3% 30 6 1 8 (6@
by Major Area .

- of Study . :
Marital Status Single Male 46 3B 1 2 2 2+(131
and Sex Single Female =~ 28 3% 21 . 9 b 4 (79

: Married Male 32 33 23 2 2 7 (44

Married Female 26 26 31 13 0. 4 (23

Religion No religion W 37 16 5 2 6+ (85

- Active Catholic 26 ¥ AN 0 0. 4 (23

Non-active Catholic 42 32 18 3 32 (38

Active Protestant 33 46 8 3 - 2 (39

Nonlactive Protestant 40 25 23 11 0 (75

Rural-urban ‘Rural 3N 37 17 9 . . 6+ é35

Background - Small Urban 39. 3% 13 5 5 4 (67

’ Large Urban . 37 31 21 5 3 3 (169

SES Background High . Cob2 32 16 é 3 1+21453

’ _Low - 31 3 23 3 2 7 (103

Political Conservative 30 37 24 n 2 3*(1952

Orientation Liberal % 26 7 6 4 5 (82
Internation- High - 29 38 21 5 3 u*(211;,

" alism Low 62 17 12 6 2 1 (66)
Leve’ High 30 37° 22 5 3 3+(152§ '
Inte - ction Low - b 29 16 4 3 4 (117

~ Perceived High 39 32 18 . 6 3 - 2+$166;
- Threat Low - - 35 33 20 4 2 6 (104

¢ Raw scores are given in parentheees.
# See Table 5.
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( ‘
11 percent of the students recommenhded a level higher than 15 percent

Statistically significant relationships were found between
selected student backgrounﬁ characteristics and their views on what
they thought was the optimum percentagelof fcreign students, Under-
graduate studenfs, students aged 23 years or oider, politically
liberal students, and students who were not inte;napionalistic tended
to favour low optimum:percentage'levels of between 0 to 4, or 5 to 9
percent, In contrast, oldef students, graduate students, politically
conservative students, andhinternationalisticvstudents were more in’
favour of higher optimumypercentage levels of 10 percent or higher.

Albertan students were then asked a number of other more
specific questions dealing with their attitudes towards foreign
students. For instance, Canadian'students were asked whether or not
they thought foreign students were taking educational‘piaces away
from native Canadian stndents (seenTable 10)' Thirty-eight percent
of the Albertan students agreed that this was happening while 51
percent: thought that this was not occurring. More specifically,
undergraduate students, students aged 23 or younger, internaticnally
minded students,—and students who were threatened:by foreign_students
most often agreedrthat Cangdian students were losing places to
forelign students. In contrast, graﬁuate stndents, students aged 24
or older, non—intefnationally ninded students,vand students who_were
‘not threatened by foreign students were.less inclined to beiieve that
foreign students were actually taking educational placea'auay'fron

Canadians.} g

-
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Table 10

Albertan Students' Attitudes Towards Foreign Students
(In percentages, rounded)

If native Canadlans are
losing educational places
to forelgn students?

Keys significant relationships = *
non-significant relationships = +

Agree Neutral Disagree .

¢ Raw scores are given in parentheses.

~ # See Table 5.

ALl students | | B 11 5
Age 23 or under , ‘ B 13 43%(191 ¢
24 to 29 24 8 68 (65
30 or older 30 7 63 (27
Academic .Undergraduate 44y 12 44*(212
Classification Graduate : 22 7 71 568
by Major Area  Undergraduate Arts ) 11 43+
of Study Science 41 11 48 (27
Commerce 49 11 40 (37
Education u7 16 37 (49
: Engineering 38 11 - 51 (55
Graduate Sclence 15 15 70 20
Commerce. 27 -0 73 (11
Education 7 0 93 (15
Englneering 36 9 55 (22
Marital Status Single Male 40 13 4~/132
and Sex Single Female 39 12 4. 82
Married Male 40 11 49 45
Married Female 21 0 79 (24
Religion No religion 33 6 61+ (92
- Active Catholic 55 10 35 (20
‘Non-active Catholic 41 13 46 (37
Active Protestant 33 8 59 (39
Non-active Protestant - 47 15 38 77
Rural-urban Rural 40 20
Background Small Urban 28 10
: _ Large Urban 42 10 48 (172
SES Background High b2 12 46+§146;
. Low B 11 108
Political Conservative 42 9 4o+ (863
Orientation ILiberal 36 12 52 (198)
Internation-  High 54 15 31+ (67g.
alism Low 33 10 57 (217
. Perceived High - 50 11 39* 169
Threat Low‘ 20 11
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If forelgn students
are acceptinr~ enough

responsiblli |
financing thelr educatlon?

for

should work
part-time?

. If forelgn students

If forelgn students
should be required
to return to their
home countries?

Agree Neutral Disagree

Agree Neutral Disagree

Agree Neutral Disagree

31 31 22 RY2E)! 51 22 27
24 b1 35%(181 23 48 29+(175 54 23 23%(188
42 31 27 ééo' 19 by 37 géz 52 20 - 28 §6o
56 . 26 18 (27 27 42 31 (26 29 18 53 (28
24 41 35%(200 24 48  28+(198 56 22 22%(205
52 26 22 (65 18 41 41 (63 40 16 w4 (68
22 4y e (41 20 51 29+ (41 52 "30  18% (L4
15 31 54 (26 21 54 25 (28 50 23 27 (26
14 43 &3 (35 33 40 27 (33 71 9 20 (35
28 42 30 (47 30 L6 24 (46 60 19 21 (48
33 41 26 (51 16 . 52 32 (50 46 29 25 é52
53 31 16 %9 6 50 L4 %8 30 20 50 (=20
22 56 22 9 - 25 50 25 (8 36 9 55 (11
81 13 6 216 25 37 38 %16 19 6 75 g16
43 19 38 (21 19 33 48 (21 67 24 9 221
26 42 32+(125 23 b2 36+(124 52 24 24+(126)
2% %@ AR IR T
2 - 21 - 5 9 , 2
48 B 14 521 20 50 30 ﬁzo B 13 43 (23
38 32 30+ (87) 16 Wy 4o+ (87 51 16 30+ (88)
.29 38 33 (21 24 41 35 (17 45 23 32 (22
% tj 23 gg 25 ug 28 332 L;ﬁ 2L 32 37,
39 2 19 _ 22 5 20 22 2 37
19 39 42 (72 28 L8 24 (72 56 20 24 (75
33 37 30+ é33 15 64 21+ 533 47 18 35+ (D
31 43 26 (67 17 4s 38 (66 43 26 31 (67
31 35 3 (164 26 Wy 30 (160 55 21 24 (170
26 41 33+(141 23 43 W+(136 53 . 23 24+ 147;
35 % 29 éloug 22 51 27 21033 52 18 30 élOB
15 . 36 . bow (Bo;v 28 Ly 284‘(79g 61 22 17% (83;
38 . 38 24 (189 20 48 32 (185 L7 22 31 (19%
16 28 56% (64; 27 45 28+ (60; 70 W 16% (63&
% k1 23 (205 21 48 31 (204 Ls 24 31 (2100
- 26 5.5 uo*Eléog 28 43 29*§156§ 56 21 23+21663
40 18 (109 14 53. 33 (108) 44 23 3311

b2
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As a further measure of Albertan students' views on foreigr
student exchange they were asked questions about the figancing of
such programs., As can be seen in Tabie iO Albertan students were
divided in their opinions as to whether or not forelgn stpdents were
adequately accepting enough respénsibilﬁ;y for financing their
educations. Thirty-one’percent of the students stated that foreign
students were accepting enough responsibility, whilé another 31
peréent claimed that foreign students were not adequately contributing
to the financing of their educatiéns. Those students who stated most
often that forelgn students could do more to finance their own
educations were, undergfaduate students, students aged 23 or younger,
undergraduate Sclence and Commerce students and Engineering Graduate
studenis, polifically conservﬁtive students, internationaily minded
students and students whd regarded foreigﬁ students as a threat.*

In addition, 22 percent of the Albertan students argued that foreign
students should be urged to work part-time to help finance their
education and anqther 51 percent stated that thég thought foreign
students should be required to return to their home countries upon
completion of thelr studi=: These last two items indicate so;e level
of misinformation about foreign students since tﬁey are specifically
not permitted to work while in Canada and are automatically required

to return home upon completion of their courses of study,

* These findings reported for Table 10 were statistically significant

at the .05 lével of significance for the chi square measure of

assoclation.
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Albertan students were then asked how they thought foreign
students should be treated in the university environment (see
Table 11). The responses clearly indicated that the majority of
Albertan students (76%) would not accépt different admission standards
for foreign Stddents. Simllarly 81 percent-and 62 percent of the-
Albertan students respectively indicated that they would not accept
different standards of academlc ofilanguage ability for foreign
students. Evidently Albertan students were not invfavour of';hy
preferential treatmeht being offered to foreign students once they
- had been accepted to the University of Alberta., ,

‘When Albertan students weré asked ﬁhether they thought foreign
students were being readily accepted Sy'Albértan students, 51
percent of the students indicated that théy thought foreign students
were usually accepted and qnly‘two percent claimed that foreign |
students were just tolerated (seé Appendix B, Table l).; Tt should be
added that 11 Albertan studénts did mentiqn that there ﬁere
differences in acceptance depending.on the foreign students'
nationality oerisibility; with 'highly different' foreign étudents
being less acceptedvthan students who were white;'spoke English and
hi dressed'like Canadians.

The majority of Albertan students who suggested that foreign
students were just tolerated stated that this was largely due to
- Albertans. viewing fbfeign students as both an actuél and a perceived
threat (see Table 12). That is, Albertans saw foreign students as
being in competition with themsqlves for educational positions,

housing and jobs before and after graduation.
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Table 11

Albertan Students' Views on the Treatment of Foreign Students
(In percentagées, rounded)
Lo

T

Key: significant relationships = *
non-slgniricant relationships = + If admission standards should
differ for foreign students?
Agree Neutral Disagree

All students g 410 76
Age 23 or under 15 10 75+(192 g!
24 to 29 "o 14 9. 77 65 #
30 or older : 7 15 78 27
Academic _ Undergraduate 14 110 76+(213
Classification Graduate © 15 9 76 (68
by Major Area  Undergraduate Arts 16 14 70 (44
of Study : Science : 14 11 75 (28
Commerce 16 3 81 (37
Education 8 8 84 (49
Englneering 15 14 71 (55
Graduate Scilence 16 5 79 (19
Commerce 0 -0 100 (11
Education 13 19 69 16
‘ Engineering 23 9 68 (22
Marital Status Single Male o 18 12 7 7o+(132
and Sex Single Female 11 11 . 78 (83
‘ Married Male 9 9 82 4s
N Married Female - 13 0 87 (24
-Religion No religlon 18 10 72+ (80
Active Catholic ' 14 13 73 (22
~ Non-active Catholic 11 8 81 (37
Active Protestant 13 10 77 (39
" Non-acti%e Protestant 10 8 82 78
Rural-urban  Rural ' 12 15
Background Small Urban 16 11
. : Large Urban 14 9. 77 (175
SES Background High ' 14 9 77+§148
o ~Low 16 10 74 107
Political Conservative 19 2 79% (86;
Orientation Liberal 12 L 74 (199
Internation- High : ' ‘ 7 6 87+ (683
alism Low : 16 12 72 (217
" Percelved _High 15 9 76+21?1
Threat Low : - .13 12 114
¢ Raw scores are given in parentheses. ’ /

!

# See Table 5. . )
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If standards of academic

performance should differ

for forelgn students?

If standards of linguistic
ability should differ for

forelgn students?

‘Agree Neutral Disagree Agree Neutral Disagree
9 - 10 81 22 16 62
8 11 81+(193 21 15  64+(194
12 9 79 65 31 . 17 52 §65
N % 89 27 11 19 70 (27
10 11 729+( 214 23 17 60+(215
i 8 88 (68 18 14 68 (68
11 14 75 (44 20 23 57 (44,
17 4 79 (29 28 7 65 (29
11 8 ..81 (37 19 11 70 (37)
L \10 86 549 22 18 60 (50
11 14 75 (55 26 20 54 (55
5 5 90 (19 26 11 63 (19
0 0 100 (11 9 9 82 (11)
6 13 81 (16 19 19 62 (16
5 9 86 (22 14 18 68 (22
13 13 7U4+(133 24 16 60+(13%
4 9 88 83 22 18 60 283
9 9 (45 20 20 60 (45).
4 0 96 24 13 L 83 (24
14 10 76+ (91 , 25 1% 61+ (91
9 14 77 (22 39 17 by (23
3 5 92 (37 11 16 73 (37
3 10 87 (39 16 15 69 (39
6 8 86 78 19 16 65 (78
9 18 15 29 56+ 234
6 8 20 19 . 61 (70
10 9 81 (176 24 - 13 63 (177
- 10 9 81+Elu9; 21 13 66+§150§
9 9 107 23 17 60 (107
14 "y 82# (873 20 10 70+ (873
7 12 . 81 (199 23 18 59 (200
6 6 88+ (69; 10 17 73+ (69§
110 11 7 (227 26 157 . 59 (218
11 8 81+§127; 23 17 6o+§173g
6 12 114 20 15 65 (114
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Table 12

Albertan Students' Opinions as to Why Foreign Students Are
Only Tolerated by Some Albertan Students

Reasons why foreign students are Frequency of responée
only tolerated: (not percentage figures)

Foreign students' clannishness and
refusal to mingle or participate in
campus life. 38

Forelgn students seen as competifion,
actual and perceived, for housing,

jobs ahd educational placements. . 31
Foreign students' attitudes (snobbish,

arrogant, pushy, won't assimilate). 24
Communicétion problems. . : 23
Racial prejudice of Albertans. 18

Canadian students' attitudes (snobbish,
narrow-mindedness, lack of understanding,

don't associate with foreign students). 16
Cultural and racial differences of ,
foreign students, 15

Academic competition (foreign students'
striving andvsuccess).

Forelgn students fail to return home.

Forelgn students cause classroom related

rroblems. 2
Due to Canadian conformity and peer group

pressure. ‘ X 2
Due to lack of personal interaction with _
forelgn students, - _ 2

’

‘Due - to foreign students' wealth and -
their being subsidized by the Alberta
government. _ T 2
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However, some Albertan students also-thought that the
rejection of foreign etudente was due to the foreign students them-
selves., In this regard, Albertan students referred to the foreign
atudents' clannishness, and apparent refusal to mingle or contribute
actively to campus life. .Stodents also mentioned that'many,foreign
. students failled“to accept Canadian Ways and appeared to be snobbish,
arrogant and pushy', especially linguistically. In terms of language,
. 1t seemed to bother some Q}bertan students that some foreign students
continued to use their own mother tongue while avoiding the use of
Englisn. More generally,. however, Adlbertan students also remarked
that the lack of English fluency by some foreign students contributed
substantially to the lack of communication and interaction between
foreign.and Canadian students; and in turn this caused'foreign
students tokgronp.together withiother-foreign students with whom they
~ould communicate successfnlly. ‘

‘it is interesting to note that some Albertan students did /,
state that characteristios such as snoobishness; lack of understanoing,
narrowmindedness and clanniehness were also applicable to Albertan
bstudents and that this also contributed to the reaection of foreign
.students. Thus it seems that some Canadian students recognlized that
not only foreign students are responsible for the lack of inter- v
action between- themselves and foreign students. . |

Albertan students were also asked whether or not they thought
foreign students were causing special problems for Alterta's |

universities, university staff or Canadian students. Forty-lix »

percent of the Albertan students did feel that’foreién etudents‘
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were causing speclal problems while 26 percent thought they were not
ceusing any problems at the University of Alberta (see Appendix B,
Table 2). The types of problems foreign students‘were accused of

~Causing are.presented in Table 13,

Table 13

Albertan Students' Perceptions of the Problems
Caused by Foreign Students

Frequency of Responses

Problems Caused by Foreign Students - (not percentage figures)
“Language and communication problems o 47
Competition for housing - 16
Competition for jobs 11
Competition for educational '
positions : S 3
Competition for grades - ' 10
Canadian tension, racism and o '
- prejudice ‘ ' ' . -9
Conflict of cultures, customs and
ways of life ' 8
 Disrupt and 'hold back' classes o - 8

Clearly those Albertan students who responded felt that the
maJority of problems caused by fereign students were due to communica—
tion barriers and the foreign students’ inability to speak and write
English adequately This linguistic deficiency was seen as le&ding
to diffrbulties during class discussions and group projects. In
_addition time had to be wasted' while oxplaining instructions and /
class material to foreign students and this rotardod class prosrals.

It was also‘mentioned that some foreign studnnt_teaching assistants
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were sometimes hardlto understand.*

Once again a few students pointed out that the communication
barrier is a two-way problem since not all Ganadians are trying
hard enough to listen to (or understand) foreign students. As dnother
explanation for the lack of two-way eommunication, a few students
suggested that there was often a conflict of personalities, ways of
life, culture, dress, and customs involved. 1In addition it‘was |
pointed out by some Albertans that a number of Canadian students seem
unable to realize that foreign students encounter sizeablevdifficult—
ies in adjusting to Canadian life. These same Albertan students also
cautioned that the communication problem could be working to the
disadvantage of foreign students since some professors found it hard
to teach them and as a result often ignored them.

Most surprising, however, was the finding that some Albertan

~ students appeared to be both impressed and threatened by the academic

* It should be noted that all foreign students are required to take
and'paSS the TbEFL (Test of English as a Foreign Language) oral and'
: written English language.apility test prior to being accepted toethe
lUniversity of Alberta. Although the validity of this test has
recently been questioned 1t seenms reasonable to assume ‘that 1t
ehsures that foreign students have at least some- fluency in English
( Gateway, November 30,.19?61 7). If this is true then 1t may be that
Canadian students are not 80 much reacting negatively to foreign
students language ability, which is usually grammatically correct,
as to the forelgn students accent (which may hsmper communication t

due to intonation differences) or speed of tslk.

v
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qualifications and ability of forelgn students., For instance, some
-Albertan students contended that foreign students represent the ‘pick
of the crop' of theilr own: countries and are thus of above average
intelligence and are often better prepared due to the higher standards
in some foreign countries. This was seen as leading to an undesirable
competition for grades (1n which foreign students held the advantage)
and the lowering of the Canadian average by comparison. ' :

Foreign students were also. blamed for causing increased
competition for part time, summer and permanent jobs, for taking
_educational places (away from Canadians) and for monopolizing the best
student housing on and off campus, Additionally a small number of
-Albertan students suggested that the presence of foreign‘students was
triggering once dormant racism, hostility, suspicion, Jealousy and
‘prejudiced feelings in Canadians. _

Albertan students were then asked to indicate (Table 14)
~Which nationalities of foreign: student they thought were responsible
h for causing most of the problems mentioned above. The majority of the
students who responded claimed that foreignfstudents from Hong Kong,'
India, and Pakistan were causing most of the difficulties.‘ To‘a
lesser extent, students from Africa, Southeast Asia, the Middle |
East, the West Indies and Central and South America were also
considered to be. responsible for causing special problems at the ,
University of Albverta, |

Since the goal of this section was to assess Albertan student
perceptions of foreign student exchange, it was decided’ that a compre— ‘

hensive examination of their feelings should include some reference
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to their reactions to reéenﬁ provincial government action in this
area of education. With this intention Albertgn students were Aske&
whefher or not they thought the Alberta govérnment's'differential.fee
proposal was justifiable. As can be seén in Table 15, 53 percent of
the Canadian students agreed that the fee proposal was justifiable,
whilé 3% pefcent did not approve of the proposal and the other ll‘per-
cenﬁ refused to take a stand»§n this controv- 1 issue. The
Albertan students most iﬁ favour of the diffe: n” fee,proposal
were: undergraduate students,»ﬁndergraduate‘stu:@nts :n,Akts and
Commerce and Gradhate students in Englneering, pdli,ﬁcalLy conserva-
£ive students,.intefnationélly mindea students, and studen.- who
'_régafdedvforéighvstudents as tﬁreatening.* When Albertan ' ‘ents
were asked if raising tuition fees for,foreignﬂstudents would mean
tha£ native A;bertﬁns would be glven more éccess to academic '
positions as a fesult,vonly 28 percenf signified tﬁat this would
qécur vhile 59 percent indicated that no changes of this sort would

result.

Since it had been suggested in the media that the foreign
student tuition fee proposal could possibly‘be part of a larger plan
by the pfovincia1 éovernment to increase all studeﬂt tuition fées
in the future, AlBertan studénts were asked whether they.thought this
could bevtfue' As can be seen 1n Table 15 ‘the students were fairly

equally divided on this queation with 32 percent agreeing and -

* These findings were.statistically significant at the .05 level of

siénificance for the chi square measure of assoclation.
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Table 14

Albertan Students Perceptions of Which Nationalities of
Foreign Students are Responsible for Causing 'Special Problems
at the University of Alberta

Frequency of Responses

Nationalities of Foreign Students (not percentage figures)
- Hong Kong ' , ' ' 91
India and/or Pakistan ‘ 7%
Africa ) S “31
Southeast Asia : : 26 7
Middle East o : Y 26
West Indies ‘ ' o 21
Central and South America _ } 18
 South Pacific . , 13

United States
~ British Is’es
Weetern,Europe
Eastern Euro?e'
'All Countries

SLC NP SN BN B

‘.31 percent disagreeiné that the'foreignvetudent fee proposal was a
forewarning of future fee increases for all etudente.‘ .

In summary, the results indicated that Albertan studente
appeared to have a beeically restrictive attitude towarde foreign
‘student exchange at the University of Alberta Studente who Were

politically liberal, not internationally oriented, and threatened by
the presence of foreign students; and students who were 23 or younger
and in undergraduate facultiee were least supportive of foreign

i

student‘exchanse.
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Albertan Students' Vieﬁs on the Provincial Govérnment’s

Handling of Foreign Student Exchange

(In percentages, rounded)

"~ Keyt significant relationships = *
'non-significant.relationships = 4

1f the Alberta government's
differentlal fee scheme is

Threat

¢ Raw scores are given in parentheses.

# See Table 5.

Justifiable?
, Agree Neutral Disagree
All students 53 11 36
Age 23 or under 58 12 30*(193 ¢
- 24 to 29 L3 6 51 565
30 or older 43 11 46 (28
Academic Undergraduate 58 12 30%(214) "
. Classification Graduate ‘ ‘38 7 55 (69
by Major Area Undergraduate Arts 66 11 23% (L4
of Study Science 48 10 42 (29
Commerce 76 5 19 (37
‘Education 56 12 32 (50
' Englneering 48 19 - 33 (54
Graduate Science .35 5 .60, (20
' Commerce 3% 28 ¥ (11
Education . 25 6 69 (16
v ‘ Engineering 50 0 50 (22
Marital Status Single Male ' sl 10 B+(1W)
and Sex Single Female 56 13 31 (83
. Married Male 56 11 33 (W5
Married Female 33 9 58 (24
‘Religion ~+ No religion by 9  47* (93)
Active Catholic . 59 S 27 (22
Non-active Catholic 51 19 30 (37
Active Protestant 41 18 41 (39
_ . Non-active Protestant 71 5 24 78
- Rural-urban. Rural =~ ’ 3 20
Background Small Urban 52. . 9
| | Large Urban 55 10 35 (1?5
SES Background _ High 57 10 33+§150g
j Low 47 14 107
Political Conservative 77 9 4% (863
Orientation = ° Liberal 43 11 46 (201
- Internation- . . High’ 81 12 * (67; -
alism ' Low Ly 11 45 (220
Perceived High 62 11 2?*51733
Low 40 10
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If raising foreign student fees
means that Albertans get more acces
access to educational posltions?

If the differential fee scheme
is part of a larger tuition fee

increase for all studentas?

_gzg_‘ Neutral Disagre? Agree Neutral Disagree
28 - 13 59 x 37 A
30 16 5h+(188 0 37 33(sy
26 8 66 ‘565 ' % 3 27 562
15 7 78 (27 26 41 33 (27)
33 13 s4+(209 32 3% 32+(205
15 1z 73 (68 31 37 32 (65
R 18 50+ (44 ) 40 30 30+ (43)
9 11 50 (28 26 41 33 (27
26 11 63 (35 22 33 bs (%
42 12 46 (48 .35 42 23 (48).
- 26 13 . 61 (s4 31 38 31 (51
15 15 70 (20) 42 = 37 21 (19
18 27 55 (11 0 45 55 (11
7 0 93 15 4 - 31 25 (16
18 9 73 26 37 37- (19
27 16, 5?+(130 30 38 32+(122
37 12 51 Mo 39 27. (82
23 4 24 43 33 (46
13 12 by 12 Ly 23
23 1 66+ 4 bo 26+ (8
30 15 55 29 33 38 21
© 19 17 . 64 - 38 24 - 38 (34
29 10 61 27 .43 30 (37
39 W 4y 23 3% k1 (75
3% 6 60+ é35 40 27 3+ é33
2 1 ek (69 35 33 R (66
29 % 57 (171 29 om0 3 (169
30 15 55+ 145 26 4 éluzg
- 27 11 62 - 35 33
37 .9 Sh+ (ea; A 3 35+ (833
24, 1 62 (197 32 38 30 (191
46 12, 4o« (682 28 38 34+ (65;
22 13 65 (213 3 % 31 (209
37 16 47*§ 167; 35 35 g 3
14 .9 27 4o



- 120

The level of opposition to foreign student exchange became
more apparent when 1t was noted that a majority of Albertan students
(82%) wished to control the flow of forelgn students to the

'Uniyersity of Alberta by implementing quotas of some kind for all
foreign students especially thoée from Asian and Third World
" countries. Concurrently many students insisted that those foreign
students who were already at the University of Alberta should not

be glven any preferéntial treatment with regards to linguistic and
académic standards of performance.

Nevertheless, ‘despite the negétive reaction to foreign
student exchange most students (95%) indicated that théy thought that
foreign students were often or usually accepted b& Albertan students.
The reporfed level and‘nature of this acceptance in terms of cross-
cultural relations between Albertan and foreign-students‘is considered

“below.

Cross-cultural Relations on the Universiiy of Alberta Campus

The ﬁresent study was also concerned with the degree to which~
Albertan university students' orientations are effected‘by their
international educational experiences. Tt was‘initially assumed
that when an individual in the university environment is exposed to
a variety of international educational concerns in the curriculum
and is simulte ously 1ntrodu¢ed to studentsrfrom othei countries,

these experlences would be expected to affect the students’ outlook

on international education in general and on foreign students in

¢
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particular (to varying degrees depending on the nature and intensity
of such experiences).

An effort was then made to assess what impact such
experiences have had on Albertan students. Simultaneously this
provided a test of one of the grounding principles of&foreign student
exchange programs -- that the educational process when properly managed
can act as én 'internationalizer' of student perspectives. ’

The first type of international experience to be examined
was the reported degree of Albertan student interaction with fofeign
students since it was expected tAat such interaction would ultimately
effect Albvertan students' attitudes towards foreign student exchange.
‘It was discovered that there has been 1ittle contact between Albertan
and forelgn students except in the relatively Strﬁctured classroom.
context. Only 29 percent of the Albertan students were livin§ in a.
building which also housed foteign students., Similarly only 38 per-
cent of thg Albertan students reported that there were foreign
students in the clgbs or organizations to which th;y belonged. In .
sharp contrast, 92 fercent of the Albertan students did claim that |
they had come into contact with forelgn students during their
class periods (see Appendix B, Table 3).

Information was also gathered on the héture of the inter-
actions reported between Albertan and forelgn students. As can be
seen in Table 16, only eight pexrcent Sf the. Albertan students
1ndicated that they had no contact at all with foreign students.
However the majority of tﬁose students who had some contact with

foreign students reported meeting them in the relatively impersonal



Albertan Students'

Table 16

(In percentages, rounded)

121A

Views of Their Relationships with Foreign Students

Key: significant relationships = *

non-sierificant relationships = +

Type of relationship with

forelgn students.

No

Class~ Person to Good

contact mates Speak to Frilends

Low

¢ Raw scores are given 1n ‘parentheses.

# See Table 5.

3

All students 8 43 25 24
Age 23 or under 10 45 28 17%(193)¢
24 to 29 5 39 20 36 566 #
30 or older 4 32 25 39 (28
Academic Undergraduate 10 47 28 15*%(216)
Classification' Graduate 3 . 26 21 50 (68
by Major Area Undergraduate Arts 7 32 3 27% (b4
of Study Science 7 43 31 21 (29
' * Commerce 3 65 21 11 37
Education 16 46 32 6 (50
: Englineering 13 52 21 1 (56
Graduate Science 0 5 10 85 (20
Commerce 0 55 36 9 (11
Education 31 19 Ly (16)
Engineering 5 28 24 43 (21
Marital Status Single Male 9 46 24 21+(135) .
and Sex Single Female 9 5y g 23 (82 ,
Married Male 7 41 24 28 (46)7
, Ma:riéd Female .0 5 17 29 24
Religion No religion 10 3 20 %+ (91
Active Catholic - 4 57 26 13 (23
Non-active Catholic 11 34 34 21 (38
Active Protestant 5 4 . 23 23 239_
Non-active Protestant 8 L5 31 17 (78
Rural-urban Rural 6 37 26 31+
Background Small Urban 9 44 32
' Large Urben 9 " uz 24 25 (176
SES Background High 5 45 27 23+§151§
, Low 13 w0 24 108
Political Conservative 6 42 27 25+(2oo;'
Orientdtion Liberal - 13 42 24 21 (88
Internation-  High - 6 40 26 8*(2003
alism Low .-~ 13 50 27 10 (68
 Perceived High 9 4s - 28 18+§l73;
Thregt 6 24 115



~

Closen~
Feelin_

- of the relationship with foreign students.
of respondent if he or she lost 'touch with
forelgn students.

20

No Wouldn't Not badly Fairly Very
" contact Care at all badly badlx
12 29 19
W . 37 29 17 3*(193
9 31 26 26
L 14 % 18 28
15 39 30 13 3*(215
5 16 25 38 16 (68
11 2 H 18 5% (L4
10 28 41 W 7 (29
16 51 19 1w o (37)
22 % 30 8 L (50
13 ) 27 13 2 (55
o 0 0 68 32 (19
9 37 18 27 9 (11
6 6 . Ly 19 25 (16
.5 27 3% 32 0 (22
15 39 28 16 2+(13%
11 27 31 24 7 (83
9 30 33 17 11 (45
8 33 21 25 13 (24
11 30 27 20 12+ (90
22 26 31 17 4 (23).
11 26 L2 ‘16 5 (38
13 26 33 20 8 (¥
S 39 2L 22 1 78
9 40 31 11
13 40 28 16
13 30 28 22 7 (1?6
11 35 26 22 6+ 150;
17 4 30 14 107
17 42 22 14 5* (873
10 29 . R 22" 7 (200
19 Ls 2 9 3% (69§
10 30 30 23 7 (218
14 35 33 1 ,u*él?zg
9 gt 26 10 (115

122
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atmosphere of the elassroom. More specifically, 43 percent of the
students had had contact with foreign students as classmates, 25 per-
cent had contacted foreign students as classmates andlas persons to. .
speak :to, and 24 percent had interacted with foreign students as
classmates, persons to speak to, and as good friends.* As a further‘
measure of the nature of the relationships between'Albertan and forelgn
students the former.were asked hoﬁ'they would feel if they lost touch
wlth the foreign students they knew. Sixty-three percent of the
Albertan students stated that they would not care or would not feel
badly if they lost contact with forelgn students,\while 25 percent
claimed that they would feel falrly or very badly if they lost touch
" with their foreign student friends, |

Generalizing from the results, it was noted that‘students

.

without a religlous affiliation, students ‘from rural areas, olcs“
students, graduate students, and graduate students maJoring in ¢« 'ance,
. Bducation and Engineering fields appeared to be most likely to have
close relationships with foreign students. Similarly students with -
an internationalistic orientation and students who did not perceive
’,foreign students as a threat to their own well- -being, maintained
closer friendships with‘foreign students, Additionally, older

students, graduate students, graduate students majoring in Science

% It was assumed that contact with foreign students as classmates.
did not necesearily mean that there was any actual interaction with
them whereas knouing a fbreign student as a‘person to speak to

) indicated actual interaction.
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and Engineering fields, married students, students with no religious
affiliation, students from rural backgrounds, and students who were
not internationalistically oriented and who did not regard foreign
students as a threat, were more likely to feel badly about losing
touch with iLhe foreign students they knew,

‘,With regards to the third set of hypotheses the research
findings reviewed above indicete that;
(1) hypothesis 19 was supponted,

(2) hypothesis 20 was supported,
(3) hypothesis 21 was not supported,’
(4)'hypothesis 22 was not snpported,
(5) hypothesis‘Zj‘wae'not supported,
(6) hypothesis 24 was not supported,
(7) hypothesis 25 was not supported in terms of the 'tybe' of relation-
ship, but was supported in terms of the 'closeness' .of the
relationship, ‘ | .
(8) hypothesis 26 wae supported,
(9) hypothesis 27 was not supported in terms of the’ "type’of
relationship, but was supported in terme of. the"closeness of‘
the relationship. i u
~ As another part of the assessment of ~the nature of cross-
cultural relations on campus, variations in the level of contact
between foreign and Albertan students were examined with reference'
to selected student characteristics., This seotion of the data
englysiS'was specifioally deeigned to replicate the research
methodology of the Deutech (1970), Goideen (1956), and Shaffer and.
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Dowling (1966) stndies mentioned in the litersture review., As in
the Goldsen and Deutsch studies, it was assumed thatvstudentsvwho
partioipate socially and who are well-integratednin campus life (as
measured by the index of social participation) ;ould be nore'informed
about international'concerns';nd would also be more likely to interact’
with foreign students than ﬁould poorly integrated or soclally
deviant students, | |

However, unlike the Coldsen and'Shaffer and Dowling studies_
the results of the present study (Table 17) did not indicate a
statistically significant relationship between level of social
participation in the university environment and level of interaction
with foreign students. Thus hypothesis 28 was not supported by the
data. The failure to find a significant relationshib may be explsined ~;,
by possible samplipé p;oblems or by the possible methodological -
weakneSs ofhthe index used to measure soclal partioipation. However,
it seems more likely thatvthe expected relationship was not found due
to a lack‘of campus values (or social norms) at the University of
Alberta supportive’of international involvement or pa¥icipation in
cross-cultural relationships. This would mean that regardless of
how involved a student was in the nniVersity environment he or she
" would be no more likely than a socially deviant student to be
affected by values or nornms favouring cross-cultural relationships.
This explanation seems to be plausible since it has already been shown
that Canadian students at the University of Alberta displayed a

general lack of interest in international activities.* There are

% In addition it should also be mentioned that a high level of
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Table 17 .
Albertan Students' Social Participation in the University
Environment in Relation to Interaction with Forelgn Students

(In percentages, rounded)

Index of Social B - Interaction with Foreign Students
Participatlion ‘ | High ) Low (N) :
High | 63 37 . (115)
Low - ' 4 17 (42)
2_ =1
X"=1.505, df=1

.05, level of significance

\
also.importanf-differences in the social contexts within which thel
‘present study and the Goldsen and Shaffer and Dowling studies were
undertaken and these may be related to the differences in the
findings of the various studies. The Goldsen, and Shaffer and Dowling
studies were complefed during the economically'prospernusvl950's and
'60's, in the United States shortly after,the Americans had really"

vbecome involved with international educatlon. Thus foreign‘student

k)

Soctal participation in the university environment in terms of mem-
bership in campus clubs and orggnizations does net guarantee amf ,
increased level of contact with foreign students since, according to
Ruth Groberman, the Foreign Student Adviser at the Univefaity of
Alberta, the latter gﬁoup generally does not patticipate in campus
activities., Typically foreign students interact in theif own off-
campus groups often only with students of the seme nationality
thereby eepareting themsei?es from other fereign students as well'pa‘

' C:nadian students. o B
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_exchenge was viewed as an exciting new experiment in international
education and international relations and every effort was made to
make it succeed. In contrast in Canada today economic conditions
are not as favourable and Canadians have had considerably more time

to assess the 'costs and benefits’ of foreign student exchange .

N
1

programs. .
_ | In a further attempt to 1dentify the factors related to
Canadian-foreign student interaction an examination was made of the
‘degree to which such cross—cultural interaction 1is determined by
'mwmuymfuﬁ@swhm& AmQHmmtmnumrﬂMRMMp
was found between the presence of foreign students and the level of
interaction between Albertan and foreign students (Table 18),
Students who lived in buildings where foreign students Were present
T who belonged to clubs or organizations, or who went to classesrin
which there were foreign students, reported interacting* more often
with foreign students, . This corroborated the findings of the Goldsen

and Deutsch studies and confirmed the hypotheses which predicted a

A present in the Canadian student’s place of residence, organizations,
and/or classes.
'As in the Shearer and Deutsch studies, the relationships

] between basic demographic variables and the Albertan  students' level

* This does not mean that all the interaction was favourable but only

that the leVel of contact was higher,
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Albertan Students' Identification of the Presence of Forelgn
Students in Their Building of Residence, Clubs or Organizations
and Classes, in Relation to Interaction with Foreign Students

(In percentages, rounded )

<

Presence of Foreign Students
1n Building of Residence

Yes
. No .
Don't Know

Interaction with Foreign Students

Preseﬁce of Foreign Students

in Organizations
Yes
No )
,Don't’Know’v

Presence of Foreign Students
'1n'Classes

Yes
No _
Don't Know

1x%=10.586, as=2

2X%=29.174, af=2

3x%=9.819, af=2
.05 level of significance

High Low . (N) -
73 27 (79)*
52 48 (176)
59 41 (17)
75 25 (109)
37 63 (91)
56 iy (55)
60 b0 (259)°
29 71 (7)
13 87 (8)

of interaction with foreign students were also examined in some

' detail, Summarizing the results (Table 19), statistically significant

relationships were found between Albertan students’ sex, marital

status, academic classification, age, and rural-urban background, and '

-~

| C) ’
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Table 19

Albertan Students' Demographic Characteristics and Level of
Interaction with Foreign Students
(In percentages, rounded)

Interaction with Forelgn Students

High Low - (N)
Marital Status and Sex |
Single Male ) 53 47 (129)
Single Female ' o 44 56 82)
Married Male , 24 - -7 (45
Married Female ' 42 - 58 244
Academic Classification | - o
¢ Undergraduate 51 49 (208 2
Graduate . v . .15 85 69 3
Undergraduate Arts , : 61 » 41 .
Science = . _ .- T 59 41 27) - ‘
Commerce 38 ’ 37
Education ‘ 33 , 49
, L Engineering 59 a 54
- Graduate Science . 100 : 20
‘ Commerce . 64 ¥ 11
" Education ' - 69 il 16
=~ Engineering : 96 4 22
Age . | i
23 or under - 51 - 49 (187 M
2k to 29 | - 75 25 §65
30 or older ' . 68 2 28
Type of Resi&ence Background ‘ : .
Rural ' . ™ -2 éaa 5
Small Urban 57 L3 - (69)
Large Urban o - 55 45 (173
Ix%=s.843, at=l xC=u7.483, ar<8 Px?=6.597, at=2
2,2=26.175, af=1 492:13.172, ar=2.

.05 level of significance
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their level of interaction with foreign students. These finddhgs

rural-urban backgreund; . | /
In a further effort to replicate the Deutsch study, the
relationship between- cross-cultural relations on campus and Albertan
- students' expectations for international involvement were examined
in reverse in order to determine whether interaction with foreign
students is dependent on (a) the presence of foreign students, or
(v) Albertan student interest in international involvement,
| Unlike the Deutsch study which found statlstically significant:
relationships for most variables considered the present study
uncovered only one such relat:Lnship (Table 20); that between
sxpectation of pursuing a career outside Canada (1e. hypothesis 36)
and the level of interaction with foreign students, Students who
expected. to pursue a career outside Canada were more likely to have
“had frequent interactions with foreign students, Although-no,lv
statistically significent"relationship was found between expectation
of working for an international service and level of interaction with
foreign students (1e. hypothesis 37) it was noted that those students
’\sho did expect to work for a C.U.S5.0. type organization reported
having more frequent interactions with foreign students than did the
'Albertan students who had no aspirations for working with such an

organizstion..



Table 20
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Albertan Students' Expectations of Involvement in International

Actlvities and Interaction with Foreign Students
.(In percentages, rounded)

Interaction with Foreign Students

Career Expected Outside Canada

Yes
No
. Don't know
Expectationsvof Serving with
International Service Agency

Yes
No
Don't know

Index of Internationalism

High.
Low

1x%212.302, df=2

 2x%=5,088, df=2
32=1.2%, df=1

»05 lgvel bf significance

High Low (N)
7% 24 (29)*

47 53 gllB

| 64 % 1%
79 21 (24)?

Sk 46 (179

64 ¥ (86
60 40 (21733

L8 (64

52

The index of student internationalism was also cross-

tabulated with level of interaction with foreign stﬁdents as another N

measure of Albertan students’ 1nternationai involvement since the

index focused on different aspects of student\interest in inter-

national activities. No-statistically significant relationship was

| detected between these two variables, tut judging by the data

presented in Table 20 it appears that internitionally oriented
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students were somewhat more likely to interact with forelgn students.

The Impact of Cross-cultural Relations

As was noted in the literature review, only one soclological
study, (Dbutsch 1970), so far, has focused specifically on the impact
of cross—cultural relations within the university context. This study,
1$ now somewhat dated and is not widely applicable since 1t dealt.
only with American-foreign student relationships; The present study
sought. to Addvéome 1nf§rmation'to this knowledge gap on student
cross—cultural rel- +ions by providing data on the consequences of
: Canadian—foreign student relationships. Hopefully ‘this information
wlll prove valuable to on-going discusaions of the posit1Ve and
~ negative aspects of foreigﬁ student ethangqrprpgrams{

In previous studies Shaffer and Dowling (1966) and Deutsch
(1970) concluded that friendships with foreign studsnts encouraged
Ansrican students to becone more interested in international atfairs,
to re-evaluate their‘atiitude;(towarda American n#tional and inter-
‘national policies, and to alter their future plans. In general,
‘American students who interacted with foreign students ﬁore'relativ?ly
more likely to support increasing the nuﬁber‘ﬁf fornign‘studonts
studying in the United States and tended to reject the ides that
foreign students should be forced to return to their home countries
’ after Q:sdo.ution. These students alsc rejected the pouihd.liw of
any quou system being utl.blilhod for foroign -q@ts. 0

It should be ol.utionod, however, that the pod.tivo rehtion— '
ship between intersction with forelgn students and involvement with

N
:
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international activities may be due to the fact that students who are
already internationally orlented are more likely than others to s‘e':ek
out f;)reign students as friends. In response to this problem Deutsch
did 1little more than to assert that his findings 1ndicaf:ed that
cross-cultural intgractioné did in fact.aci to 1nternationalize the

American ‘student. A
The- present study unlike fhé:'Deut;sch study did not urvxtcover\ as
many sta.tistically significa,nt relationships between Canadia.n-foreign
student interaction and Ca.na.dia.n students’ attitudes. As in the ‘
Deutsch study, Albertan students who were ipteracting with forelgn:
students were significantly more in favour of permitting foreign
students to come to Canads (Table 21); In addition, these students
were significantly less iike]J to favour the implementation of .quofas
for foreign students, (Table 22), and were more likely to consider
t~~ Alberta @Vemment's differential tuition fee proposal as being
w.gustt fiable (Ta,ble 23). These favourable attitudes towards forelgn
students and foreign student exchange can be explained by noting that
these Albertan students did not appear to be threatened by the
presence of foreign students since they sté.tea that forelgn stﬁdents
were not taking educational places away from Canadian students.
Unlike the Deutsch study, no sté.tisticaliy sigﬁificant
relationshlps were found between Albertan-forei@ student interaction,
and Albertan student opinions on: (a) the question of forelgn
students' responsibility for financing their education; and (b)
whether or not forelign students should be required to return to their

home countries after graduation (Table 24), 1In addition, no



Table 21

Albertan Students' Interaction with Forelgn Students and
Attitudes Towards Foreign Student Exchange
‘ (In percentages, rounded)

If bringing foreign students to Canada is favoured

Don't approve Presently enough More foreign
foreign students atudents should be

in Canada, . permitted to come
C to Canada

Index of , " 3
Albertan-
Foreign Student
Interaction v

"High 7 57 ¥ ()

Low - w68 18 (1)

X = 14,139, df=2
.05 level of aignificance
* Raw figures are given in parentheses

N
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/

/ Table 22

Albertan Studen%s' Interaction with Foreign Students and
Attltudes Towards Quotas for Forei Students
(In percentages, rounded) - )

Albertan student views on forelgn student quotas at
the University of Alberta

There should There should There should There

be quotas be quotas be quotas ~ should
for all only for for different bdbe no
departments certain ‘departments quotas
and faculties departments and faculties
Index of i |
Albertan-foreign
Student : .
» Interaction ‘
High 31 14 3 R (160)*
Low . 47 9 g1l 13 (116)

{
. X = 8.500,_df=3
.05 level of significance-
*Raw figures are given in parentheses,

-



1%

Table 23

Albertan Students' Interaction with Foreign Students and
Views on the Provincial Government's Handling\of Foreign
Student Exchange ,
(In percentages, rounded)

If the Alberta government's differential fee
proposal is justifiable.

Index of : Agree Neutral Disagree (N)
Albertan- g

Foreign - -

Student :

Interaction

High 49 ' 8 , 43 . 162
Low ' 57 15 2'8' 117

X%=8.219, df=2

.05 level of significance
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relationship was detected between Albertan-foreign student inter-
actionjand Albertan student views on the treatment of foreign
students (Table 25), Unfortunateiy the present study does not
provide enough information to allow satisfactory explanations for the
.lack of significant relationships on these items,

Table 26 provides more conclusive evidence as to the nature of
the relstionsnip between Albertan students' 1nternationalism and their
level of interaction with foreign students. Those students who had
interacted with forelgn students were more likely to expects (a) to
complete their schooling outside Canada; and (b) to pursue a career
outside Canada. No statistically significant relationship was found
between interaction with foreign students and expectations for
working with an international service organization such as C,U.S 0
Initially it appears, based on the data presented here, that
Albertan students who 1nteracted with forelgn students digd have higher

;actations than other students of participating in internationally
oriented activities. It should be noted, however, ag Deutsch has
done, that these results ehould be interpreted carefully since the
data are not from a longitudinal study nor focused on actuﬁi
behaviour and thus no causal sequence of attitudinal change can be
specified. : . |

In terms of the fifth set of hypotheses, the results reviewed

'a.bove indicate tha.tt



138 -

a

‘sesayjusred uy usAl® aTe SaINFTT Mwy 5

SOUBDTITUFTS JO Teasel mon

2 = P ‘CLT = Num ,

- T=3p ‘tene = X

¢ = P 4829 = X

nop
ySTH

(211)S2 oz §§ (o) 2 92 . (STUim 1T Ch
(L61)0€ €2 un (SST)6z ¢ B 19 T o I
saIxeB Hﬂkpzoz 28Xy omuwdwﬁa TeIiney 88Idy eaIdesy [eljney oa1sy
, . uo.na.moqvm\
83TIIUNOO swoy Iy} Fuloweuy Bjuepnis udtexoy o3
ITaYyz 03 uInjex I0F K3 T11q peuodsax seoeTd Teuoyjeoupe
03 paxtnbax aq prnoys Yydnous Fupdsocoe oxe . 8uTsoT axe

SIUSPME UBTAIOH JT  sjuepmyg uBTeIog JT  SUSTPEUR) eAT3EN I

uojonrejuy
juepmg
uFaIoy

- -ueypeur)
Jo xepuy

© .(pepunox ‘seBejusoxed ur)
SIUSPM S UFTAIO4 - IPTEMO], BSPNITIIY PueR
S3uePMIg UBTaTod Y3 TM UOTHOBISRUT ,H3USPNIS URRIeqLy

#2 aTqel

oA



1%

*seseyjuered uy ueal® ofe seanITI MEY

eoUROTITUBTE JO TeAsT 60°

A ‘9BH'0 = X

|

2= 'Sl90 = Xz

(91T)29 4T 12 .,Amaﬁvﬁm T 8. (#TT)9L 4 G4 G

(€91)19 ST che (€91)28 6 . .ma »(€9T)S4 0T £t
oaTFee 1] TEIINON 06FV  ooTFesTq TeIIneN ummw«\‘oonwdnda TeTyTioN 6oy
. 83UaPN3S UFTOIO] : s3USPN38 . Bjuepnys UBTLIOF
I0F I8JJFTP PINOYs u8TeI0y I0F I8FITP I0F I833TP PINOYS
£17TTq® afenBuey . PInoys eouewiojred sprepurl® uolISTWpPR JIT

JO spItpUe}s JI OTWEPEOER JO SPIWPUMS JI

2 = JpP ‘929°0 = NNH

!

noT
yBTH

uotpjoeIeju]
juepmg

udtexoy

, -uepeus)
i JO xepuy .

Avmﬁzsoh .wmmmﬁnmvhom ur) ‘
Sjuepnig UFTSIO] JO UG} EAL], oY} SPIBMOJ mwv:pﬂvv<
PU® SIUSPNYg UFTAIO4 Y3 TM UOTIOBISIUI ,93USPNIS URGIaqTY

-~ G2 °Tqw]



140

.wmamzacouaa uw UsAT® oxe uouuwﬁw ney 5
SOUOTI TS 30 TeasT S0°

- z = ‘2062 = e

2 =0 ‘ggo"s =X,

2= 3P '6loST = »wﬁ |

(Ltow 6 9 % W € Sz 9 g - sy
(B0 K 6 L 9n 0T . uim
MOUY ON 8o WOUY ON §65 ~—HOUY Of .uou ' uopowxequy
3.,u0q . . 3 .ﬂa ' 3,007 ﬂﬂgn
gau . A oo- m- D-U omo ov g—ao 8§=O '%Mﬂ‘”h‘v
Jo epysino KouePe sotAIeE Futrooyos |

Hwoudomvommum. Hdﬂoavdnu@anﬂnd ﬁdﬂhomvoonxm . .ho u,
. 0} 41dde 03 j0edxy

: Avmvﬁdoh ‘seBejusoxed u7)
suoT3 e} oedxy TeuoOT}vUIL}UT pUE
S3uUspmg uFeIoy UM Uot3ioeIejuy ,83uUspPMmg UeIILqTY -

192 oTq®y
j



\

. nationally 1nvovlwvlad following graduation.

Lt

(1) hypothesis 39 was supported,
(2) hypothesis 40 was supported,
(3) hypothesis 41 was not supported,
) hypothesis 42 was supported,

(5) hypothesis 43 was supported, hypothesis QBRTHQB not supported
\ 7

and hypothesis 43 was supported., ' ﬁ

Summary

Chapter IV presented an analyais of the factors related to
Albertan students attitudes towards foreign students and foreign
student exchanga. Early in the chapter it was determined that
Albertan‘s;udents Were generally not very 1ntotnitionally orlented in
“terms of expectations for future involvements in international |

aétivitiegi Although a substantial propo: -n of Albertan students

" in the sample had travelled atroad few had studied any foreign

languages, or taken any courses in' cross-cultural or international

~affairs while at uniVarsity: In addition many Albertan astudents

indicated that 1t was unlikely that they would become any more inter-

Alvertan students who were female, young (aged 23 or
younger), undergraduates, and roliy.ously 1nvolvod. omund the
greatut saspirations for future 1mrolv-unt in 1ntuutiont11:

oriontod activitiu such as studying abroad, munc with & 0.U.8, 0. 

type orp.n.iution, or pursuing a career outd.dn Canada, muo results
supported the tirst set of hypotheses (lvpotbuu 1 to 9) which

5
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related expectations for 1ﬁternational involvement to factors such as
age, academic ciassification, socio-economic background, level of
internationalism and degree of perceived threat. In contrast, factors
sﬁch as; sex, marital status, reliéiéus background, rural-urban’ back-
ground‘and political orlentation were not gignifican£ly related to
expectations for involvement witﬁ international activity.

A The resulté also indicated that Albertan students did not
overwhelmingly support the coﬁt;nued existence of the foreign student
exchange progrﬁm, in its present form, at the University of Albefta.
The majérity of students stated thaf they thought there were presently
enouéh forelgn studenfs in Canada and Albertéa Summarizing, again,
married students, qlder'Stﬁdents (aged 24 or older), graduate students;
Protestant students, students with no religious'affiliatibn, students_ ”
from urban and biue coil;r or low socio-ecohomic backgrounds,
politically conservative and internationslly oriented students and
students who did not corsider that foreign students were a threat to
fheir~own well-being,,expreséed the greatest level of support. for
foreign student exc *nge programs. Thus as hypothesized;VStudents'
views on forelgn student exchange were significantly related to
factors such as age, academic classificétion, political orientation,
ievel of internationalism and degree of perceived threat. There was
one exceftion, however, in that the political orientation variable-“~
‘was not'poeitivel& ut negatival& relatéd to Albertan students'
attitudes toﬁards foreign student exchange. Uhfortunately due to a
lack of additional information this unexpected finding could not be
 satisfactorily explained, The other hypotheses which predicted an

\
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assoclation between students’' views on foreign student exchange and
variables such as; sex, marital status, religious background, and
rural-urban background were noi supported by the data (hypotheses 10

to 18),

Were asked to indicate which natlionalities of foreign students the

quotas should be applied to, foreign studenthfrom Asiap and Third

World countries were most frequently mentioned, It should be noted,

however; that only a minority of Albertan etgdents responded to this
qQuestion, In contrast, Albertan students were;quite‘usanimous about
what the acceptable optimum percentage of foreign students at the
Uni?ersity of Alberta.shouid_be. Seventy percent of the students,
Preferred a 0 to 9'p§rcent lqvel,, ‘ _

| In general-Albéftan'students' opinions about other aspects of
foreign student exchange were rather evenly divided: appro#imately‘
30 fercenf of the sfudents thought foreign'students were taking

educational Places away from Canadian studen£§~while 5 perceht

thought that this was not happening; 31 Percent thought that foreign

foreign students should be Tequired to return to their owm home
countries’after graduation while 27 percent disagreed with this; ang,

46 percent thought that foreign students were causing special



i 144

problems for Canadian students and‘nniversity staff while 26 percent
stated that this wae not so. As an aside, it was noted that most
Aibertan students thought that problems caused by forelgn students
were due to communication barriers and language deficiencies on>the
part of foreign students, |

| Although there was an ambivalence of opinions about the
- management of forelgn student exchange progranms, Albertan stu@ents
were quite unanimous about what the treatment of forelgn st&d&nts
. should be., In terms of university admiseion, 1inguietic ability and
.academic perﬁormance standards, students streseed that foreign students
should not receive any preferential treatment while at the Univereity
of Alnerta. _

In epite of the generalllevel of'opposition to foreign
student exchange, the recognition that forelgn students were causing
problems for Canadian students and the refueal to accept preferentlal
treatment for foreign students, approximately half of the Albertan
students claimed.that foreign stndents were being accepted by '$§\v
Canadian students et the University of Alberta.

An effort was also made 1in Chapter IV to determine how
Alberta university.etndents were being affected by their experiences
Qith~international concerne through the curriculﬁn or through inter-
action with foreign studénts. It‘hed been expected that these
‘experiences would have some significant impact on students' attitudes
towards foreign students and fqreién student exchange. However,
before this impact could be asseased the levei of interaction between

Albertan and foreign studente had to be determined. The results
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revealed that there had been relatively little meaningful Personal
contact reported between Canadian and’ foreign students, Nearly half

the Albertan students who had had some contact with foreign students

reported meeting them in the artificial and highly structured class-

—
NG e

o Ry Concomitantly, approximately 60 percent of the students

J

ththeir relationships with foreign students were simple
ualvand that the} either would not care or would not feel
y X t$ey losgzcontact with the foreign students they had met.
The Albeitan students who formed the closest relationships with

forcilgn students were those students who; generally had no religious

_affiliation, who were older, who were graduate studentS'maJoring in

Science, Education or Engineering fields tho Wwere frbm rural areas,
who were 1nternationalistic in their orientation or whp were not
inclined to report feeling threatened by foréﬂgn students.

' These results significantly supported the third set of
hypotheses which predicted an association‘between the 'type' of
cross—cultural relationships between Albertan and foreign students
and the students'’ age, acadsmic classification and internationalism.
The other hypotheses in this set which related sex, marital status,
religious background, rural-urban backgrouhd.lsocio-economic-back-
ground, political orientation and degree of perceived'threat tc e
type of 1nteraction .between Canadian and foreign students were not
significantly supported although some variations were noted,

The hypotheses which related the closeness' of Albertan

‘foreign student interaction to factors such as; age, acadsmic class-

1fication, political orlentation, degree of perceived threat and

e

e AY
7

‘
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level of{;ntepnationalism were\supported. In oonfrast, the hypotheses
which prediozgd a relationship between 'closeness' of fhe Albertan-
foreign student interactlon and variables such as; sex, marital status,
religious background rural—urban background and socilo-economic
background (hypotheses 19 to 27) were not supported

Additional factors which were thought t6 affect Albertan-
forelgn student 1nteraction‘§;fe also examined. For example, it hos
hypothesized'thaf there would be a positive relationship between’
Aibertan students* level‘of‘social participation in the university
environment and level of Albertan foreign studentﬁinteraction ‘
(hypothesis 28). This.hypothesis was not supported b& the data and
thls was regarded as a possible 1ndication of the lock of soclal
"ﬁorma on‘the'Univoreify?of‘Alberta campus supportiye of involvement
with ihternational activities or croos-cultufal'relations. In -

¢ontraét, the hypotheses (numbers 29 to Bi)opredicting a positive
" relationship betwéen_level of Albertan~-foreign siudent_intéraction
and presence of foreignﬂstudents‘in Albertan studonts' bullding of
residence,‘opganizations and classes were supported; Albertan
students who were in proxdmity to foreign studenps did report having
more meaningful relationships with them. | S , |
Selected btesic demographic characteristics of the Alberpan .
students wers also significantly and positively related to thoiiu.
level of interaction with foreign students (hypotheses R to 35).
The results were not as conclusive in terms of the impact on
Albertan‘studenji of 1nteraction with foreign students. The b

hypothesis (number 36) which predicted & relationship between -
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Albertan~foreign sfudent interaction and Albertan students’ eipecta—
tionS"for pursuing a career outside Canada was supported while the
hypothesis (numoer 37) related Albertan-foreign student interaction to
expectations for working with an international service age(py was not
Supported. It appeared that Albertan students' level of international-
ism was not as important a factor as proximity to foreig?/students in
redicting students' levels of interaction with foreign students and _
~
'levels of involvement in internationally oriented activities.

_The fifth set of hypotheses (39'to 43) were generally
supported. The level of Albertan-foreign student interaction was
significantly and positively 5elated to Albertan students attitudes
towards foreign student exchange, the implementation of - quotas for
foreign students, and expectations for future involvement in inter-

- ndtional activitiee. In addi&ion the level of Albertan-foreign
student interaction was significantly and negatively related as
hyﬁothesized, to Albertan students' views of the Alberta government's
aftempts tovmake changes in the management of foreign student
exchange in Alberta. Only hypothesis 41 which predicted a positive
relationship between level of Albertan- -foreign student interaction
and Albertan students attitudes towards the treatment of foreign
students was not supported. Generally, houever, it did appear that
the basic assumpﬁlon of foreign student exchange programs, that
international education experiences may act to 'internationllize' some

vNorth Averican students, has been upheld by the findings of th's study.



Chapter‘V

Analysis of the Results with Reference to the

Social Expectation-System Overload Model

It was noted previously that the Breton et al, sdbial
expectation-system overload model is particularly applicable to the
present study since 1t Provides a useful explanatory framework for
,ganalyzing the relationships between demographic changes in the size

nand composition of a population' and the reactions of this

bPopulation to those,changes. Besides facilitating the understaadi ng

of ongoing social changes, the model is also helpful in de- ~; ning
what the short and long term ramifications of these demographic and
social psychological changes may be, ‘
In this section both of Breton's submodels are briefly

reviewed with mention being made of only those aspects of both models
‘whic,h_ appear(to be directly rela.ted'to the' topte of inte:mational
education and foreign student exchange at the University of Alberta.
Although both submodels are required for an analysis of foreign ’
student exchange the system overload submodel 18 given spec .._ atten- -
‘tion since it is proposed Phat the organizational condition of the
university (its history and current characteristics) i8 perhaps one
of the most significant factors affecting the status of foreign )

student exchange programs in universities’ adrosa Canada. In support

148
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of this argument a short history of the university is included, tnacing
its development as an organization in terms of its objectives,
clientele, and tﬁ% changing nature of its relationships with the
goyernment and tne public sectors. This is followed by a discussion

of the relationshlp between the state of tne university and Canadlian
students’' needs and goals and the impact this relationéhip has or
Canadian students' orientations toqards different aspects of forelgn

student exchange.

The Social Expectation Submodel

S ' . : L

The first submodel began with the assumption that people have
'desires' or goals whi. I%ch -ish to satisfy or achieve. Tne presentt
study discovered that i1 the case of students these goals or social ;"
) rewards includedx galn. g e"*rance to univeﬁ!ity, acquiring 'f;’U .
'finsncial asslstance when necessary obtaining~student housing, finding
" part- time and summer employment being accepted into tie, 'right'
department or faculty, achieving good' grades, having access to all
the university 8 educational and recreational facilities, receiving
a degree, and obtsining employment and housing following graduation.

~ The satisfaction of these desires is dependent on a number of
existing institutional and societal opportunities and construaints such ..
;as; university regulations and facilities (eg. capacity to accept new
students), the stategof the‘housinggend labour market and federal and
provincial economic and educatignaihpolicies. Trauitionaily the
‘ opportunities andpgonstraints for_the satis%action of.these‘desires

have been 'institutionalized', that is, there have been falrly
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enduring patterns in the structure and distribution of social rewards
v 80 that students have generally known what to expect while at

university and after graduation.

O
3

It was also assﬁmed in tﬁe modei that when a change in the
size of a group occurs this usually results in the modification of
the patterns of institutionalized oppcrtun .ies and constraints and
‘often necessitates alterations in peoples' expectations. Some
ihdIV1duale will regard these éﬁhnges'positively end some neg. .vely.
Generally, however, any increase in the competition for social

j;esources will be regarded negatively by individuals.

Another 1mportant aspect of the change in size 18 any ensuing
change in the composition of the population under consideration. The
differences between the host population and the incoming population
may be minor or they may be extensive and accumulate over several
areas of behaviour. As Breton et, al, have noteds ”g&fferentness is
impoftant‘because it interacts with size to affect the degree'of.

pressure on the existing social patterns" (19741 13).

The System'Overload‘Suhmodel

The second subﬁodel dealt with the impact changes in sigze
have on the organizatidnal contexts within which individuals (in
this case Btudents) have to operate. It also suggested thet the -
'ability of an organization to cope with the piessure put on it is
related’to the reactions of 1nd1v1duﬁ}s in that atructure.

More generally, Breton et. al. suggest that "organizations

exist for specific purposee « e (and) have certaln ways of
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pursuing their objectives: procedures, rules, and patterned sets of
activities which may be established into traditions" 01974115).
‘Crucial to the maintensnce of such an organization is the successful
acquisiti-n of -he resources it requires, : Q
" - organizational objectives, patte;ned?activities and
resources are tailored to fit a &lven membershigﬁgi clientele size.

To the extent that this is true, any change in size will pose problems .

S D
and may lead to alterations in the organizations activities, éq&xﬁ 1&F BaAeN
e h_,r&@'

ol = O
procedures and new resources may have tb be found. y oot

-~

However, probleme are not only caueed by increases in volume

but also by .changes in the compoeition of the membership of clientele.
Usually the more diverse the population, the more pﬁessures thdre will
.Be for modifications of procedures and objectives, (Coneider{for
example the special services offered foreign students by the Foreign
Students’ Office at the University of Alberta.) These preesures for .
change may lead to internal teneion and conflicts among different
organizational subgroups gng\ihis can impair the organization's
functioning.. N : ,tjﬁ\*f

. -

N>

Foreign Student Exchdnge at the University of Alberta,
A Case in Point .

(2) The University as an 'Organization'

An adequate analysis of the foreign student.sxchange situation
at the University of Alberta requires'the-use of both the submodels
preSented above, It ie aeeumed however, that the second submodel

. is of primary analytical eignificance since 1t appears that the
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exigencles or the organizational setting, rather than any specific

demoéraphic changes in the size or composition of the university

population are at the heart of the current crisis over international
education in Canada and Alberta, Thus we will begin with a review of
the major characteristics of the organizational setting of this

study -- the university.

When universitieg were first established in Canada during the
late 18tn and early 19th' centuries there were three major factors
;_whicn influenced the denire to establish universities as well as the
naturé of the institutions that were establishqd. Tnese factors were
. also‘imnnrtant in defininguihe original objecﬁitnsiof the universit;x
E (a) a desire to protect Canadian yéuth from Anéfican‘influgnce:
(b) a desire to maintain secular control over the'educntién of
7 Canada's youth;

- (c¢) an assumption thaivuniversities a?gia play a role in providing
" professional training (ie. law, meg@f§ine, and theology) for
.é;nada's youth, ‘ | |

-Since that time Canada 8. universities have changed coﬁéiderably. :LJ
By the 1ate 19th century Canadian universities had become centen; for -
research and advanced training in liberal and professional fields.
It was at this4time that the nniversity 's service role was more
explicitly stressed. Thereafter, 1t was obliged to serve the surroﬁga—- e
- ing society or community by responding to the changing needs of |
society for education, training, and cultural enrichment (Smith and -

,Arnold, 1976: 18-20)
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However, 1t was not untll the 1960's that this service role
expanded to a point‘where it began to pose serlous long-term problems -
for the university. During this period 1t was commonly assumed that
Canada c?uid reap direct and immediate economic benefits by financlally
supporting the universities, thereby enccuraging the development of a

- supply of highly trained Canadian manpower. As a result the
univereitiee?experienced an unprecedented level of expansion with
seemingly'unlimitgﬁg%ingncial support and burgeoningvstudent enrol-
ments. Unfortunately, the univereities failed tc fulfill their
destiny and no immediate economic returns.materialized in spite of

continual governmental and public support at both the moral and

, financial level (University Affairs, 19?5: 24). Since then the -
university has fallen into a state of disrepute and is now confronted
(in the l9?b's) with a number of fundamental problems which have yet to
Be solved. - | o |

. Firstly, the public sector has withdrawn migh of its once
generous suppdrt and.has indiceted that it ie tired of paying for

. what appears to be a questionably ueeful social inetitution; especlally
since it does not seen to know where 1t is8 going and for what purposes
it should ‘be spending the taxpayers' money. Concomitantly ‘the federal,

.government has become increasingly disturbed about rqpidly rising

university costs and the lack of 1mmediate usefulness of the

inetitution 8 product-students (WOOdCOCk 1976as 2; and Morf, 19761 7)
A

[

r

spending epree' of the - 1960 s was over. It wished to reduce its

By 1976 the federal government had clearly indicated that the

expendituresron higher education by $200 million and planned to do
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this by passing the responsibility for higher education to the
provincial governments, This will be achleved under the: "Established
Programs Financing Scheme” which will become effective April 1, 1977,
Ultimately this program will reduce the federal government's role in
the administration of higher education‘while Provincial control will
increase markedly.' Under this new fiscal plan federal grants to the
provinces will no longer come earmarked for higher education as they
did under the old "Fiscal Arrangements Act". Now the provinces will
be given a lump sum for them to distribute to Medicare Hospital
Insurance ‘and Post-secondary Education as they see fit, University
officials have expressed their opposition to this new approach since -
it means that universities will be completely at the mercy of

provincial governments and their own political priorities (Sullivan,

19775 2-3).

By reducing finaniél support to the universities the govern-

ment attempted to pressure ‘the universities into recognizing its

. desire for institutional reform. Unfortunstely the universities chose

“to ignore the warning until very recently - They assumed that the

austerity measures were temporary and thus they made necessary cirt-
backs only in '‘non-essential’' areas such as; litraries, equipment,

and maintenance programs while avolding termination of more essnntial
programs which would have aroused more opposition. Now in 1977 the
universities have begun to realize that the austerity measures will

probably continue until governments are convinced that the

universities are initiating significant internal ‘reforms (Voodcock

197%6as 2), N ' N
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However, financing is npt the only problem}ﬂhe universities
face, Statistical projections have indie&ted that university enrol-
ment'uill fluctuate in the future. Enrolment will continue to rise
-until the early 1980'5, thereafter_it will decline for ebout 10 years
and then it will increase agaln, peaking around the year 2001. Part
of the increase experienced until 1982 is due to the last eegment of
the baby-boom working 1ts way thi‘Ough the educe.tionel system
(WOOdCOCk; 1975a1 6); More specifieally, Stetietics Canada has
predicted thafiundergraduate_university enrolment will continue to
increase by 2.2 to'3.6 percent for. the neit three years_while
graduate enrolment will rise by approximately 2,5 percant (University
Affairs, 1975: 10) |

These fluctuations in enrolment will create additional pla.nning
problems for university administrators in terms of teeching loads, &
 staffing, staff security, use of fecilities and financing., Financing
will require special ettention because costs will continue to rise
over the next.25'yeare in spite of projected long;tern enrolment
reductions bsecause faculty tenure makes 1t difficult te‘adjust staff
size to student enrolment (Woodcock, 1975as 6). | |

All these changes and the need for organizationel reform
brings the university 8 future into question since reforn requires a
level of comprehensive long-range national planning whioh
universities have never successfully achieved except in a very loose
way. Typically different provinces, universities, facultiee, and
even different departments have worked towards their own often
a1£ferent objectives. The ramifications of this disunity are
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serlious, As there are no collective goals by which to assess the
Performance or necessity of different university activities, it
becomes almoet. impossible to determine which' programs should be
terminated for efficlency's sake (Morf,‘%??é: 7). .At the same time
the possitility for any defini?e reform 1s reduced because individual
concerns are likely to take precedence over the eelfare of the -
institution as increasingly militant batgainihg groups discuss staff
salaries, tenure, class leads, career security and the future of
separate disciplines, In this atmosphers of confusion and disuniiy
it seems unlikely that any major daoieiohe will be made abqui—thw—
future objectives of the university until it is too late (Woodcock,
197681 2-3), | |
In terms of the system overload’ luhmodel, tho preceding

EAisoullion makes it clear thlt the univercitv as an organigation is
‘1in a state of change. Traditionally it has. hal difficulty matching

its activities and resources to’ the needs of its memberehip and
clientele and it appears that this problem will continue to pose
problems in the future due to expected fluctuations in the clientele

size and further reductions in financial resources. This' then -

L4 o Pd

.raieee the possitility that.as the university attempts to ad just

itself to chacging conditions modificatione may have to be made in ’
meuQMuum%euwmm,wuﬂuu,mdmwuu;qudﬂm
and allocation procedures. Such preasures for change may lead to
1nternal tenaion and even confliot and this 1s sure to have some

type of effect on the institution'a clientels,
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(b) Students and Thelr 'Social Expectations’

“QG'
Tne ramifications of the problems currently encountered by
the university have been felt perhaps most keenly by university
students. O¥er the last few Years they have been faced with a
continual deterioration of their privileges and expectations in a
number of areas, Firstly, due to increases in %he university's social
Gservice role university students have been the focus of a oriticism
which purports that they represent a reduction in the quality of the
university 5 product. This criticism rests on two assumptionss
(1) that since&universities are funded in relation to the number of
students they have, inevitably quantity is .ressed over
quality; and, h | '
(2) as_the university has expanded:its service role by creating new
progrems it has accepted students who would fit more appropriately
in colleges or trade schools (Morf, 1976 7).
Secondly, the federal government's efforts to“reduce spending
. have been felt directly by university students, In 1536 the govern-
ment reduced expenditures_to help provide summer employment by two-
thirds. Most of this reduction was the result of the cancellation of
the 'Opportunities for Youth Program' which in 1975 had a. budget of
3.4 million and provided jobs for approximately 30,000 students
(University Affairs, 1976s 12). In addition, on a provincial level

in 1976, the University of Alberta announced that the government's
operating grants for 1977 would be insufficient to cover rising costs,’
A8 a result the‘uni?ersity'a Board of Governors declared that they

would have to raise tuition fees by 25 percent (Hoododck.'1976{ 6).

<
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Concurrent with the lack of finaecial support for students has been
the difficulty experienced in finding aeequate housing, since the
hbueingvvacancy rate in Edmonton is presently less than one percent.

Thirdly, and perhaps most importantly, there have been
indications that the number of Jobs (and the demand for highly trained
manpower) may not keep pace with the growing number of university
graduatés., In addition, those je‘bs that will be available will -
probably be unsuitable to the graduating students' level of education.
Combined with this is the fact that demand for graduates will vary.

. For example, for the next ten years there will be shortages of-
graduates in Engineering and Chemistry tut after 10 years the demand °
for Englneering graduates will fall te a 30 yeaf low., Meanwhile demand
for Business and Commerce’graduates will continue fo fall'(Univefeitx
Affairs, l975i 11). Cumulatively, the lack of financial aid and the
difficulty encountered in finding a place to 1ive and a Jjob during
the summer-Eﬂd after graduation has all added to the frustration now

" belng experienced by students at the'Univereity of Alberta and across
Canada. .

It 1s against this social background that the demographic
changee caused by foreign student exchange must be seen since the
demographic pressuyes caused by an oversuppky of Canadian etudente,‘
the oréanization&l dilemmas encountered by the university in.
acquiring financial, material and human resoureee, the difficulties

;::s‘succeeefully proceseing the clientele and the attempte to alter
/the entire structure to fit the, changing needs of socletys all act

Id

to affect, one way or another, the §%e0t1one of the individuals in
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that structure to any further demographic changes. Viewed in this
way, the foreign students 'issue' i1s a fine example of the proverbial
'straw that broke the camel's back' since 1tvis only one additional
but unfortunately highly visible pressure on the university's already
strained resources, at least from the point of view of some Cana@ian
studenté.

{ .
As\was seen above, even without consldering the posr ‘le
competltlon caused by foreign studentsifor valﬁed social rewards, the,

ez efforts to
J!Il'hgtas have been

obtaln his or her 'desires'. &turolment has ris

Canadian student is already “.u.trated in his o

ﬁlacedvon Canadian students in traditionally fav;ured professional |
facultles, housing is scarce, student financial support has beéng
reduced, an employﬁent Qpédrtunities,are~not very promisipg. -In
eséence, 'traditionalj6pportunit1es and constraints' for the"
'satisfaction of desires' have begun to change.and fluctuate; This
means that the old 1nstitutidn§lized patterns of expectations have
altered to the point where the achievement of desiies_becdmes,an
anxiety-laden and unsureJexperigncé. i |

- In this conteit and under these pressures any additi§nal
change in the population which is peiceived as increasing the;
competition for'sogialrrewards is usually n?gatively regarded‘and
opposed uhtil if 1s eradicated. Currently it appears-‘that foreign
students have been placed in the position where they are regarded as
uhneoessary competitidn. This then also raises the fosaibility that
due to foreign students', mgh visitility (in terms of ptmical',' |
linguistié and behavioural diffefanceS) they may become scaﬁégoats

|
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for the problems currently belng encountered byfall Canadiah students,.*
The actual type of reaction that Canadian students have had to foreign
students can best be evaluated by considering the five major reaction

Pt

areas of behavioural and attitude mentioned by Breton et. al.

* It 15 also possible fhat the opposition to foreign student exchange
and the presence of forelign students is pauit nr 1s an outcome/of
(to some extent), a growing.Canadi,A nationalism. This nationalism
has been expressed most noticeably a des .= (or autonomy in the
political, economlc and social =pheres of Canadién affairs (see‘for
example the wrltings of George uiant, l965,aﬁd Karl Levitt, 1970)1

On a social level“tggre have been concertéd atﬁempts-to identify or
creaie'a Canadian id@ntity,vlifeétyle‘and cﬁlture. Concurrently; this
desire fér more sélf—détermination has als; been identified at the
university level. Concerned Canadians have:expregsed a.fear of the
’gradual diséppearance of the Can#dian university as a uniqdély
Canadian institution. .;t has been ;rgued that certaiq académic
fields such as the Humanities and Soclal Sciences should contain a
majori£y of Canadian academics sihqe these disqiplinés are 010891y
assoclated with the existence and maintenance of a Canadian cultural
identity (Mathewsrand Steéle{[l969)1_ In addition committees and
organizations have been formed to urge universitieé and apadehic
associations to implement policles thch support the hiring'of
Canadians first, ﬁs well as the creatioﬁ and support ofngnadian
studies programs (see f&i.example Cottam, 1974). Consideration of
the increasing pervaﬁiveness'of'this Canadiah nationalism especlally -

in its more radical forms suggests the‘pdssibility that . some
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Albertan Student Reactions to Foreign Stud-- ts

Breton et. al. suggested that tnc 1nmograph;ciand other

soclal changes described above and ..e resulting-reactions could occur

- in filve major areas of attitude and behaviour including:

(a) economic well-being;

~(b) political power and self-determination;

(c) cultural identity and status;

(d) somatic identity and status;

(e) moral integrity.

, ) | 7
According to Breton et. al., "These are (the) domains within which

(individual) desires are articulated and within which institutionalized

opportunities and constraints exist Ior their satisfaction" (1974 17).

~ (a) Economic Well-being

It was assumed that people search for at least an adequate

'well-being' and that this desire can usually be satisfled without too

much coﬁpetition betweeﬂ individuals through ihstitutionalized
structures and mechahisms which assure a stable economic future for
the individual.

At the same time to some extenf the Canadian student opﬁosition

toﬁard,foreign student exchange may also be part of, or an outcome of

danadian Albertan students may be opposed to foreign stu@ents. foreign
student exchange an&-international education ax an expreésion of their
support for a Caq?dian nationalism which supportu a philosophy of
Canada for Canadians first, ‘ . -

P
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a g7pwing national coocern‘over immigration from Asian aad Third World
countries. Certain Canadian politicians, the medla, and various
sectors of the Canadian pubiic have argued that the immigration flow
frop these countries will adversely affect the 'Canadian character'
while also increasing such sociei problems ashinflation,,unehploymentﬁ
hous;ng shortages,“and urban congestion. By way of support for these
arguments some individuals have noted that the leve; of recial and
ethnlc animosities, especiali; for visible 1mmigrents, has increased
in Canada'sllarger metropolitan areas such as Montreal Vancouver,
Toronto and Calgary Again 1t 1s possible that these developments

" may have had some negative effect on Canadian studente.

Thus during perlods of economic expansion there is relatively
little’coopetition on an individual level since resources are plenti-
ful ahd espirations are usually realized. Cenerally 1mmigret£on is
actively supported as a way of maZ _ning economic growth, and oew-
comers are quickly accepted into tho social fabric. In contrast when
conditions are not so favourable end resources are scarce competition
increases and it becomes 1ncrea&ingly more difficult for individuals-
to fulfill their expectations. Eventually the fopulation becoaes’
very protective and takes measures.to halt the influx of newcomers
“initiated in better times. Usually this restrictionism 1s motivated

by the belief that the well-being and occupational stabllity of the &‘
host population is enda.ngered by”the newoomers and that an upper é
limit exists to the society s (or inetitution’e) ability to expe.nd its

organizational facilities to meet the needs of more people. =

W N

'ﬁ‘.
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élearly this theoretical scenario is-applicable to the current
situation at the Unlversity of Alberta. Presently there is an over—y{
supply of university graduates, especially in the Arts and Scilences
faculties and concurrently, there is an oxersupply of applicants for 3
admission into specific faculties such as Medicine and Law (Uﬁiversitx
Affairs, 19751 11), Canadian student recognition of this“g%ersupplyv
at both ends of the university system (ie, upon entering end when
graduating will result in an even more ekcessive‘snd undesirable

competition. The findings of the present study indicated that the

. sample of Albertan students have reacted to forelgn students in this

way. Fully ?2 percent of the Albertan students thought that there

were presently»enough foreign studer * the University of Alberta

kg

or that no more foreign students sh oermitted +to come to

the extra compet‘tion they felt wassbeing ca by foreign students

vby implementing .some kind of quota scheme in order to keep the o

percentage of foreign students below a ten percent level. In addition
53 percent og\xﬁéhstudents were in favour of the differential tuition
fee proposal qbich they may have viewed as another way to reduce
competition between thbmselves and for relgn students. Similarly the

rationales fbr quotas lend support to’ this view since they character-

istically stated that foreign students were  causing unfairecompetition

for educational places, academic grades, financial support housing,
and employment opportunities, especially in the professional faculties.
In a.ddition, Albemrf students made it clea.r that if they were going

to have to compete with foreign"students they wished to do it on

DN

PEES
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their terms with no preferential treatment belng glven to foreign

students. , “

(b) Pol1¥fcal Power and Self-determination

‘sw'd? It Jas assumed by Breton et. al, that people desire power and

‘wme in order to satisfy thelr desires, The amount of power an
individual has often depends on the group to which he or she belongs
'since the distribution of Power among groups 1s partly a function of

" ‘:} their relative sizes. Sizé is an important factor since 1t becomes

crucial‘)hen groups. try to express their' desires through opinion polls,

demonstrations or strikes. ‘\§?nlﬂ R 8 wh,; : "
o) o GenerallQ the larger and ﬁgrongernd“minority group has become'
,_»4 e m“\, o 5’;{"“ !
and the more it has tried to achteve equal representation and access
l )_
oy ‘3

. to an institution 8 fdci ties and>resources, the more negative has

N

c noo j

'been the majority group response. Typically, msjority groups see. any

Y

minority -8roup sttempts to increase” thelr own power as 'too far, too
5 2 \
g s fear of becoming a minority and thus

R fast' Involved here is

any gain on the part of,th ‘nority is seen as a loss of maJority

[¥]

B
group'power and/or sccess to‘institutionsl resources (Breton et, al.,

L

1974: zo) N Y i |
An effort was made in this study to see if this 'fear of -

‘ invasion proposition held true. As, was. noted previously, the
percentage of foreign students in various depertments and faculties
has varied. Thus it was assumed that Albertan students in depertments

| with high pmoportions of foreign students would be more likely to
hold attitudes rejecting foreign student exchange than students in

departments with small proportions of fore&@h ~tudsnts.  The findings,

- f
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howsver, did not confirm this hypothesis. It seems that a number of

intervening factors were operatingx .

Sy

(1) either the fear of invasion had reached such a pervasive level tha.t

it was being felt all over campus rega.rdless of the number of

foreign students actually encountered in 1nd%vidual depa.rtments, or,
(2) Albertan students were labelling all students who appeared to be

. visibly difé‘erent (1n terms of physical linguistic and

~behavioural differelces) as being foreign students._ 'I'his means

tmt la.nded 1mmiwts (who ‘have the same.rights as Ca.nsdia.ns) were

being Placed in ﬁ ‘

G £
‘ The results suggest that thig was actualy happez?,ng to varying

<)
s deg’ees 1n different depe.rtments., As ‘can be seen 1n ’I‘e.ble 27, in me.m'
- ‘undergra.duate snd gra.duate depa.rtments Ce.na.dia.n students were over-

.\r

y ) category a.s visa students. '

<%

# L
estima.ting the proportion of foreign students, pgesent For example, - A
q‘\'

44 percént of the undergraduate Business and Commer;e students felt - ~\

that fo:rgisn students. comprised over ten percent of theﬁ,smdent

o
PO

population*’in their depa.rtmentga when a.ctua.lly foreign students »

accounted for eight perceg thst student group. However, it should

&so be noted that in some departments this over-estimstion was not@

k occurring even when a slzeable proportion of lsnded immisran‘t students
Wwas present, For instance, in the graduate. Educe.tion department B

. la.nded immisrantsocomprise 13 percent of the -student population, yét
60 percent of the grsd.ua.te Education students ststsd tha.t student visa.
students accounted for four pexrcent or less of the student populstion
in their depsrtment when the a.ctus.l proportion is six ‘percent. This

find.ing may be expla.ined. however, by the fact that possibly in this .
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Table 27

Actual and Percgived Percentages of Foreign Students (Student Visa
Students iny) in Selected Departments, 1976-1977

=9

EV

Depggtmenfs

Jndergraduates SN :
SN res - Bus. Admin. :
Perceived Percentage Arts Science & Commerce Education Englneer.
‘of Foreign Students % % K4 4 4
0-4 . 52 29 24 51 21
. 5-9 18 25 R .29 13
s 10-14 16 21 22 16 16
15-19 9 11 14 ' 4 14
- 20-24 3 3 3 ) 0 4 27
25 + over 2 5 _0 _9
o o _ 100 100 100 ~ 100 100
Actual Percentage of ‘ E /
Foreign Students . 3 .9 ~ 8 1 53y
" ., ‘ . '..r;, . v ';‘.v'&- ‘ <7 ’ a3, o
" Graduates ‘ e Departments :?f - '
: 4 , Bus. Admin, : -t
Perceived Percentage . Science & Commerce Educasion Engineering
N of Foreign Students % A % %
@ 04 o 10 55 .60 . 9
59 ¢« = 10- 18 20 ‘ 18
10-14 0 1 0~ 5
15-19. . 5 ... .= , 7 18
20-24 . 20 ¥ 9 7 0
25 + over s _0 _%6 _50
. 100 100 - 100 - 1Q0
“ " Actual Percentage of R
" -Forgglgn Students . 21 2 - 6 23
) | Y |
i - .

, Source: Tables 5 and 7
o Y- _ >

)
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4*

department the majority of landed immigrant students may have been
from countries such as the United States or‘Britain, thereby reducing
the likelihoodrof any;confusion between landed immigrant and siudent
visa students. This would explain the accuracy of the education
students' estimations as to the proportion of foreign students in
their department

The other three reaction areas, cultural identity and status,

. somatic identity and status, and moral integrity are ver}r similar

to each other and for this reason were grouped to avold repetition.

(¢) cultural identity and status
It was’ assumdﬁ}that the‘!dentity and status of members of an

institution are gased partially on their conformity to the la L
) .Y Thos N "

lifestyle and values of the institution, community or

who " differain terms of their values or norms of behaviour are often

dé?ined as outsiders and sometimes as inferior.

(d) somatic identity and status
i, It has assumed that socletles have standards and ideals with

regards to what is considered physically normal in terms of size,

-

‘shape, height etc. "Oﬂ'particulas interest in the present context
is colour and other physical characteristics used in a group~or
society to define racial identity" (Breton ot. al., 1974 25). Ly
Individuals try as much as possible to approach the standards of the
&group to which they belong in order to attain a positive somatic
self-image When a change occurs in the relative sige of different |
groups of people who consider themselves raclally different the ' :
possibilities of maintaining a positively valued identity are*altered.,

!

-’



(e) moral integrity
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It was assumed that with an influx of newcomers or migrants'

two types of moral problems result for the host soclety: R

Y v

&
(1) newcomerg“may extend their owWn standards of moraiiiy to the host~:

Soclety. This does not appear to have happened at the University

of Alberta but some Canadian students may nevertheless feel thaam

- this 18 occurring whether it is or not

(2) newcomers may bring with them different standards of morality gnd

moral behaviour whigh have to-be adJusted to,,

G éﬁrough acculturation

have not reached serious proportions there are,

N

LN
> o
'

or eradicated

, AlthoughMCanadian reactiOns in these three reaction areasg

however, some . ga. .

: urotective reactions favouring the maintenance of

Canadian cultural values,'

PPN

x and’ lifestyles.

At least some of

the Albertan students memtioned that foreign students Wwere not

accepted because they Wwere too clannish and refused to mingle or

participate in campus life.

In addition, some ofy

that foreign students Were snobbish, arrogant and

» more general racial and culturalg?ifferences were also mentioned (see
Table 15). Another indication of this protectionism 1s reveaf d& in
the nationalities of foreign students for which quotas were
recommended by Albertan studentsu_,

from ang Kong, India. Africa,

the students'thoughtggw,
teespushy Other

\

%

'The nationalities included students
and Southeast Asia; all students who

_'_ vary most strikingly freagghnhdian students in terms of colour, ,

langusge, lifestyle, and’ dress.

In addition it ie interesting to

note that Albertan studonts stated that foreign students fvom these

c‘ : '."

4

;Jl
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countries were res..usible for most of the gpecial problems caused by
forelgn student: : : the ‘niVErsity of Alberta,

© #In summary, 1 has been suggested that Canadian university

' students‘in.Alberta have generally Been frustrated in their efforts

to achieve many of tpeir most valued desires such as: entrance to some
faculties, acquisitfon of financial aid housing and temporary and

permanent employment.v It was then suggested ‘that due to the great .

,gycohpetition for these eoctal rewarde, Canadian ktudents have been

o, ;

eepecimily«oppoeed to any newcomere tp the univereity who havilie
perceived as unneceeearily increaeing thie level . of competition. This

reaqtion wae theaneen as caueing Canadian students ‘to ‘label foreign

jstudente as being eomething cloee to superfluoue with the result

that Canadian studente have tended to support measures to curb the

~flow of foreign studcnte to the University of Alberta. In addition

’unleee conditione change dreatically it eeeme that current adveree

conditions in the univereity setting wiil act to reingbrce present

@
levels of Ganadian oppoeition to ‘foreign etudent exchange
‘Thus eportiof_g%yernment orxffficial univereityAaction to
remedy the difficultiee now being encountered b&'anedieﬁ“gtudente in'

their efforts to obtain a degree, 1t appeare that the future of

.foreign etudent exchange looks particularly bleak. Hithout doubt

i
further efforts to reduce or even dierupt such progreme at Canadian
univereitiee can be expected in the future The queetion then arises

as to uhether or not eomething can be done in the meantine to stem

- the growing oppoeition to foreign ‘student exchange at the institutional.

level.‘ Tnis poesibdlity is conaidered in eome detail below.
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Changing Albertan Students' Reactions
Previously in the literature review 1t was noted that personal
4 .
' &a .
assoclation between'the members of different groups can lead to

favourable changes in the attitudes of each group towards the-other

group if:

(1) members of the different groups find themselves together in
situa‘tions wh{ch offer the opportunity for individuals to get to
know each other.

(2) the members.of the diiferent groups have equal status

(3) the mem35¥g of the different groups have common intereﬁts and are

3

. 3 % & i "
(4) social norﬁsgare,faVOQrable to association between the two (or

more) &roups,

-

Consideratlon-€f the propositions reviewed above and the
. . . ' f :
findings of this study would lead one to believe that current

Qonditions at the University of Alberta 1f not altered, will lead to

increasing animosity betwegn Canadian and fereign students and further *

LA

opposition to foreign student.exchange by Canadian students.
.

. Firstly, the university environment is not conduclve to the

h:type of interaction required to pnoduce friendly relations between
Canadian and foreign students. As Selby and Woods (1966) noted the1
vnniversity environment actually acts to reduce the possibility for
the formation of\snptortive.interpersonal relations between foreign
and Canadian students, Students are.concerned primarily with their
individual aChieVement in an atmosphere of 'rush and frantic activity .
é‘tra-curricular activities and interpersonal relationships are

° v

._‘,4., ‘_
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downplayed and kept to a2 minimum as students struggle competitively

L for goals granted to a few. This 1s especlally true for visa students "

since they are here for the sole purpose of acquiring an education
~thelr continued presence in Canada is dependent on' their performanc

and this limits the amount of .time they have to interact with

w

Canadian students, S B "dﬁg
‘Other gactors present on the University of Alberta campus

which are supportive of cross-cultural tensions and hostilities between

the two groups of students include:.

(1) Canadian stuéentsvare not‘Eeneraily very internationaliy oriented;

(2) there are no strong soclal norms on the University of Alberta .
campus encouraging cross-culturalfrelationships{

(3) Canadian students consider themsel¥es to be in competition among
themselves for academic goals and some Canadian students regard
foreign students as extra competition for these Rgoals;

(4) there has been very little-mea‘ 1 personal contact between

Canadian.and foreign’students in gene lx;and,

. | - (
(5) thete are marked differences (racial, cultur behavioural, etc.)*

. between some Canadian and foreign students which accentuate the

differences between the two groups, thereby further de-emphasizing |

[

any oé thelr similarities. :

T

L

students and foreign student exchange while also increasing Canadian

_intere‘t in, and support for international education, thereby |

strengthening tne university's traditional inyolvement with the .'

internationsi aspects of education; it would appear that some action
% . . ‘ o _ ~,‘_'_ ’

v , C o

II the university would prefer to reduce opposition to foreign

o~
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should be taken to remedy or alleviate some of the conditions referred
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to above. This probably could be achieved more easily by what Breton
et, al., have called a 'moderating agency'; that is, an agency which
attempts to moderate the impact of a change in size (and/or composition)
by reducing the prevalence of differences between the incoming &nd host
populations (Breton et, al., 19?41 32). Perhaps the most likelg‘é
candidate for the role of moderating agency at present at the
:University of Alberta (and at most other Canadian universities) would
‘be the Foreign Students’ Office which -could most easily assume the
role of moderating agency and act on the recommendations which follew.
In terms 6% the forei&tudent exchange situation, the first

ey
- ‘“‘-4

and most signifio H?éipp that could be taken by a modertting agency

would be to supportlell efforts to set up closer chanuels of communica-
" tion between the federal and provincial governments and individual
educational institutions on the'topic of international education.
This would then factlitate the task of outlining currently non—/l
existent national, provincial agd 1nsti&utional international
educational policies specifying exactly what is to be included in
international education programs and concomitantly what 1s to be&
expecdted in terms of results trom tkese Programs.’

At an institutional level and 1in terms of moderdting the

impact o{‘a change in the size or composition of a university

o

population, due to the presence of foreign students, a moderating |
agency could mount a concerted information distribution campalgn

" designed to dispel Canadian misconceptions ‘about foreign student
exchange. More specifically, this ca.mpa.ign could involve the



deal with: the major objectives of foreign student exchange, the

| them), : : s

contact be tween Canadian and foreign students could oocur the
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 distribution of pamphlets and posters, the presentation of public

speeches, and radio and television brograms and commerclals which would

problems encountered by forelgn students in Canada, the rights of
foreign students d.uring their stay in Canada, and, the benefits which
the University of Alberta and Canadia.n students can reap from the

presence of foreign students (as well as through interaction with

coe,
.

> -

Concurrently the moderating'dégﬁcy could act as a type of
'watchdog' ensuring tk&t no one deparwft is inundasd with foreign

f‘ K
students since this typically arouses qg! abm;eeponees ﬁ~om

S 3.
Canadian studente a.nd the public (Breton et. al., 1974), 1In a.ddition

the agency. would be able to monitor the flow of foreign students to

the university ensuring a repreeentative dis A ion of foreign

students by na.tiona.lity thus alleviati{.)ng situations vwhere Canadian s

studente come into contact with only one nationality of foreign

students (a.e héd been the case with Hong Kong students at the

University of Alberta)., This typegcontact ,with ma.ny nationalities
of foreign students would be nerin line with the objectives, of .
providing Ca.nadia.n ‘'students with a truly international perspective. )

, F‘inally the moderating a.gency could algo. strive to increase
the level of personal contact between Canadian a.nd foreign students
by eponsoring pa.rties, eports evente, get-togethers, discussion : =4

sessions, film preeente.tione, and arts and crafts diepla.ye from

various eountriee. However, before any significa.nt degree of personal

4
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moderating agency would have to ensure that the two groups of students
were meetlng on an equal status.basis thereby eliminating any . \
obstacles to interaction caused by feelings of superlority or m
inferiority, Toward this end the agency should attempt to initiate )
those actions which would eventually glve foreign students the same
rights and privileges as Canadian students on campus. Presently .
foreign students‘have little or no decision-making poWers on campus
since they are not permitted to vote»and have no representation on
the Students' Union or the Graduategétudents Association.

Many of the activities men&ioned/above could be orgsnised and
. undertaken more easily if the university.provided the modersting

agency ;ith some location from which to Igunch 1ts prograns. ”This' -

could take the form of an international 'drop-in odnter whiéh'would
provide both finsncial and material resources (e. space, equipment
~ete.) to interested individuals or groups. Such & center could_also
‘become a 'focal»point for social and cultural interaction' between )
Canadian and foreign students. As an aside a study done in 19?5 ¢ ;a£
at the University of Alberta discovered that 60 percent of the . h
Canadian students, 84 percent of the C,I.D:A. students, and 68 percent
of all other\foreign students wou&d be in favour of the estahlishment
of such a center (otto, 1975), Of course support for such a center
does not gusrantee that either Canadian or foreign students will use
the center. prefully, however, the moderating agency uould be able
to egcourage both groups of students to-use this facility.

In summary, “the presence_of’a modersting’ agency~uould have a
number of consequencos. First 1t would educat;_aﬁnsdisn students
(and porhaps the Canadian public) informing “them. about the foreign
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student, his characteristics, objectives, and problems, as well as the e?ﬁ
nature of his country of origin, The latter 1s especially important
since this could reduce the problems related to perceived and actuaJ.
na.tional status_which were mentioned in the literature review. .

Perhaps informed Canadiane would be less.likely to make value Judge-

r/

® nents about other countriee (thereby inadvertently insulting some °

foreig'n studepts) if they were more aware of the e:d.stence of %
different culturee e.nd lifeetylee other tha.n their own. Secondly, ’ : '
accepta.nce of the foreign student. on an equal level with sifillar

rights and Privileges would probably reduce the tendency foxr e

Capadians (university officials included) to treat most foreign

etudents as a prob}em or ma.rgina.l category of studente requiring
8pecia.l treatment“and some degree of sepa.ration. This would probably - i
facilitete the integration of foreign students into the Canadian. ‘
univerdity environment and would increaee the poeeibilities for |
. friendly, personal, uﬁ‘etruomred intera.ction ‘betwean Canadian and

) forelgn-students .ahd in turn this would most likely affect Ca.na.dia.n
etudente a.ttitudes towards foreign student exchange in a favoura.ble'

my. .



Chapter VI
~Summary and Conclusions

J yébThis study attempted to identify\ﬁhich f&ctors are related to
8 .
a%?dian student attitudes towards international education, forelgn

student exchange and. foreign students. More: specifically, the study
’ focused on the development characteristics, and dynamics of cross-
cultural relationships between Canadian andwforeign students,tand the
° impact these pelationships h;vé'Sh Canadian studentsi attitudeSa
towards foreign students in particular and interna%ional education
in general, To this end, 289 Canadian und%rgraduate and graduate

- ‘'students at the’ University of Alberta were contacted and asked to,

/
complete a questionnalre which attempted to measure certain aspects

< N
of thelr perceptions of international education. , S
fim - . ® , .
‘Snmmary owaindings} EA ';* O ﬂﬂ4£\§ A L
, s [ e e Y-

The analysis of the data was divided into a number of sections,
.the first of which focused on Albertan students' leveI of interest in
‘hinternational activities.- Ehe initial results indicated that - ®
Albertan students were generally not, very"internationally oriented.
Few students expected to be involved in internationally oriented
B ‘activities such as studying ahroad,\working overseas uith a voluntary X

service agency, or pursuing 2 carser outside ng;da following

@
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graduation. In terms of the first set of hypotheses only age and’
degree of perceived threat were found to be statistically significantly
related to students' expectations for involvement with international
activities.
The second set of hypotheses attempted to determine whether
selected. demographic and social psycholo*ical characteristics of
Canadian students were related “to thelr views on foreign student
exchange. The data revealed that GCanadian students' perceptions of \\\\
foreign student exchange weres ‘
(1) slgnificantly related to the students' age and academlc’ classifica-
tion (hypotheses 1 and 2); : '
(2) significantly but not positively related (as had beeh expected)
to the students’' political orientation (hypothesis 7); \ @
(3)vsignificantly and positively related to the students' level cf
internationalism (hypotheeis’S);
(4) significantly and negatively related to the students' level ofv
perceived threat (hypothesis 9). _
The other variables, students' sex anci marital status (hypothesis'3),
religious background (hypothesis 4), rural-urban background (hypcthesis :
5), and socio-economlc background (hypothesis 6) were not significantly
assoclated with the sfudentsf attltudes towards international
2ducation., Thus ¢lder students, graduate studehts;'stddents ;i fere
politically conservative and internationelly oriehted and students who

did not feel threatened by foreign students held most favourable

attltudes towards foreign :.u- -t exchange,
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An effort was also made to assess what impact intefnational
educationallexperiences have had on Canadian students.. It was
ini£iélly assumed that such experiences would ultimately act to
'internatfonalize' th- Caﬁadian students. The first type of inter-
natlional experience.to be examined was the degree of Canadian student
" interaction with foreign students. It was discovered that Canadian
students have had relatively 1ittle meaningful pe nal . 'temcti§n
wWith foreign students. Most of the cross—cultr .7 had
occurred in the impersonal structured classroom ~ntes

A third set of hypofheses had béen advanced specifying
relationshlps between selected variables and the type of relatianship
. between Cahadian and forelgn students., As hypo%hesized thére was a
significant relationship between the type and closeness of croass-
éultural interaction and Canadian students' age (hypothesis l’,
academic classificétion (hypothesis 2) and level of internationalism
(hypothesis 8).-- ' Contrary to what was hypothesized, the type of
intéraction with forelgn students was not assoclated with Canadian
students"sex anc marital status (hypothesis 3), religlous background
(hypothesis 4), rural-urbanackground (hypothesis 5), socio-economic )
background (hypothesis 6), political orientation (hypothesis 7), or
level of perceived threat (hypothesis 9). The hypotheses which
predicted an association between closeness of the relationships and
Canadian students' political orlentation, and levelvof perceivéz
threat were supported. Inv addition the hypothesis (28) which
predicted an assoéiation-between the level of intermction betwsen

Canadian and foreign students and the Canadian students' level of
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sociallparticipation was not supported. It wa. suggested tha this
finding may be due to the 1ack of campus values which are supportive
- of international involvement or participation 1in crdss-cultuial
relationships and that this would act to nullify the effect of sooial
‘participation since socially integrated and socially isolated students\u/
3ould‘not be subjected to different sets of soclal norms.

| The. fourth set of hypotheses attempted to further identify which
fac: ., were related to Canadian- foreign student interaction. These o
hypotheSes focused on ‘the effect of proximity to forelgn students
and the significance of hasic personality characteristics. The three
- hypotheses (29 30 and 31) which measured the assoclation between level
of Canadian- foreign student interaction and proximity foreign
‘students were supported " In addition the folloging riables were
.found to be. slgnificantsy related to Canadian -forelgn students level
" of interaction: sex and marital status (hypothesis 32), academic
classificaiion (hypothesis 33) age (hypothesis 34), and rural urban
baquround (hypothesis 35).- Two of the three hypotheses which
predictedAan-association;hgtween level of Canadian-foreign student
'interaction and expectations for invoivement with international
activities -- hypotheses 43a and. 430 - expectations for studying and
pursuing a career outside Canada, were supported. There was no

stgnificant association between expectations for working with an

| international service-agéncy and Canadian-foreign student interactipn.

Canadian students' level of internationalism and their level of

interaction with foreign students,



‘campus could improve and strengthen Canada's relations with other
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Nevertheless, it was tentatively concluded that these findings

- indicate that those stude=ts who were initially internationally

oriented were somewhat ncre likely to interact with forelgn students.
In addition interaction with forelgn students appeared to have had
some impact on Canadian students' level of internationalism. For
example the level of Canadian-‘ureign student interaction was
significantly and favourably’rela'v‘ *2 Canadian students' views ont
foreign student exchange (hypothesis 39,, the 1mplementation of quotas -
for foreign studentS'(hypothesis 40), the Albe 'a government's
handling of foreign sfudent‘ekchange (hypothesis 42), and Canadian
students' expectations fof international involvement (hypotheses.43a
and 43*) in termsfof:sohooling and career aspirations outside Canada.
Finally, and ratherounexpectedly, there was no significant association
between level of interaction with foreign studenté'and Canadian

students' viéws on the t:eatment of forelgn students, or’expectations

for working with an organization such as C .U.8. O

Conclu . -ns

Previously 1t was noted that the Canadian governéent and
Canadian universities oriéinally Supported international education
because it was assumed:( (a) £hat international education would lead
to cultural enrichment on the university campus (thereby increasing
Canadian otudent 'world outlook' and 'cultural understanding'); and

(b) that such friendly cross-cultural interaction on the university

countries, - -
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education and foreign student exchange was expressed by the
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The findings of the present study indicated that this process
of internationalization and its favourable consequences have not ‘been *
cogpleeely fulfilled._;ganadien studentsiat the University of Alberta
were generally not very internationally minded,or involQed and their

relationships with foreign students were typically impersonal and

~contrived. In addition a substantial number of Albertan students

appeared to disfavour any growth in the foreign student exchange
programs at the University of Alberta and wished to limit tee numbers
of foreign'students‘coming to the university by introducing enrolment
quotas.’ Cumulatively these findings‘have a numbe; of important‘
ramificationshworth'mentioning.

First‘éhd most noticeably, the ?esuleﬁ/i;dicate tha£ the
soclal climate surrounding international edggat;on has changed

significantly over the last two decades in Canada and Alberta. The

. .
unanimous support for such educational programs which was evident

during- the 1950 s and l960's was not perceived by this study. In
contrast, a significant level of opposityon towards 1nternational
résﬁondents. At firstvglance 1t might be assymed that these findings
provideAsupportTfor the recent action_taken by the Department of
Advanced Educetion and Manpower to control foreign,stﬁdent exchange,

as well as Minister Hohol's assertion that the differential fee
proposal was based on the 'intuitive and stated feelinge.of Albertans'.

However, this type of conclusion"requires careful consideration since

- at least in the case of Albertan students the desire to restrict

foreign student exchange was based on a general lack of knowledge and
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!
a number of misconceptiohs! For example, quite a few Albertan students

even had difficulty identifying exactly who foreign students were and
why they were here, This then raises the possitility that the
Albvertan public 1n general may be 1njno better position to influence
educational policy formulation than Albertandstudents sir-e their
level of knowledge of international education (regardless of their
actual level of concern, which has still to be documented) may be just
as blased or inaccurate. Further research will have to be done to
d-termine to what extent this 1s true. . .
The proposal for differential tuition fees also bears further
conslderation since 1ts consequences have not been adequately clari-
fied. As was noted before, the ;%tempt to make all forelgn students
pay for an educatlonal system which they are using, but have notvhelped
to build, may ultimately mean that only the,more prosPefBus forelgn
students will be able to afford an education in Alberta. Perha?s a
more reasonable solution in terms of the tuition fee goal would have
been to introduce a scaled tultfon fee designed to match the students'
financial resources, théreby giving more credit to students from
undeyeloped countries and less credit ﬁo student;'from developed
cou%iries such as the United Stafes., Aﬁother argument in favour gf a
sc@fed fee system'éoncerns the original desire tolhafe 1nternatidhal ’
education prﬁgrams which hafe an 'internationalizing' impact.on the
university environment. Clearly, if on}y students from certaip‘
countries could afford to be sducated in Alberta, and if 1ittle ar-mo

action was taken to monitor the flow of forelgn students to Alberta

by nation of origiﬁ, this international impact would be lessened.

/
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Secondly, the data identifying a Canadian student opposltion
to, and lack of interest in aspects of international education have
other more sefious ramificationé iﬁ tefms of the objectivegdgf inter-.
national education and the foreign student sojourn in Canada. The
lack of Albertan student’%upport.for international education may
indicate that one of the ma jor premises of such programs is not being
fulfi}led; that'is, there ma- -2t be any significant degree of cross-
cultural interaétion or increase in,crosg—culéural uﬁderstanding and
appreciation (see also Groberman, 1977: 14). ‘Concomi tantly, it is
also possible that this situation and a more hard—lined Canadian
opposition to international e@ucation and forelgn student exchange
could han a négative and debilitating effect on foreign students.
This could meén, for instance, that foreign students are not able to
form the crucial 'supportive relationships' with Canadians which are
 so importanf in ove%coming material and emotional problems. In
addition, fo:eign students could‘be confronted with Canadian ignorance
about foreign students an& their home countr;qs as wéll as naive
stereotypes, and discrepancies between their felt and accorded
individual and national status. This would act to féduce fofeign
student self-esteem and increase friction, insecﬁrity, hostility, and
could Qltimately hamper adjus@ment’té Canadian society.‘ In turn tﬁis
could result in foreign.students acquiring a basically negative
‘outlook on their stay &ﬁ/éanada anh'this would probably do little to
foster‘friendly relations between Canada and the foreigﬁ students®

home countries. The findings of the present study suggest that this
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may be occurving but further research would be necessary to determinc

“1its extent snd characteristics.

Thelsit “tion described above, in which the education of

foreign students, and, cross -cultural’ contact becomes secondary, and
E cross-culiural competition "and hostility is permitted to
increase 1s soeehhat{at)odds with the traditional view of the

3

university as a 'pivotal institution' ‘affecting. in many ways the

surrounding soctio-cultural environment (Deutsch, 19703 162).

y Unfortunately 1t will be difficult to alter this situation
since current conditions in most universities, and more particularly

.at the University of Alberta hamper any such attempts. Even after.””
) “sixteen years Homer Higbee's observation 1s still valid: ”it is’
'ﬂ apparent that not many institutions have systematically coneidered

their role in interpational education" (Deutsch, 1970: 165)r

Currently ih Canada "there is no policy at either the Federal, :
Provincial or institutional level that defines objectives, expecta-
tions and commitment to‘International Education" (Groberman, 1977: 8).
Additionally, there is only a’ limited amount. of coordination,

cooperation and commnication between the various agencies dealing

L with international education. Concurrently at ah institutional level
. many‘university administrators and academics regard international

l.education as a.secondary or luxury item and this is reflected in its

low rank among the list of university priorities and by the meager '

operating funds usually allocated to 1t (Deutsch, 1970: 166). Thus

before anything can be done about the actual cross—cultural cantact

situation ". . . a realistic assessment (must be made) of educational
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goals in the international area and an evaluation of achieeements wi£h
‘needed adjustments in goals and programs for votaining specified
objectives" (Deutsch, 1970: 191). The area of‘program developm»ntﬂ
will also require further research. Studies should focus on: (a) how
international education policy is created, (b) how univers:ty |
administragers ahd staff are involved in this prozess, and (c) how such
policies are administered., Such studies could also examine nniversity
faculty and staff attitudes towards international edﬁcation‘and how
this is related to their relationships with foreign studente.

Even after some objectives and policiee have been defined in
the area of international education>a further problem will confront
.those‘attempting to increase the beneficial consequences of inter-
national education and foreign student exehange programs. This has to
do with the controversy over what aetion should be: taken to 1mQrove
'iituations such as those at the Univefsity of Aiberta, in which there
i1s little meaningful contact between Canadian and foreigﬁ students.

On one Hand, some stuaies‘have-ehown that organized’campus endk
cpmmueity aetiviiies and groups do little in bringing the two g;oups.
of students fogether. They claim that what intereCtion there is, is
usually cooperative, informal and noncontrived (Walton, 1967: 41—@%%
On the other hand other studies suggested that social interaction

is channeled by the_environing soclo-cultural system (ie. the
university) (Hilliams,-l957: 445—446) and this would-suggest that
someth;ng can be done by univérsity administrators to ‘improve the
cross-cultugal relafionships oh the University ofiAlberta campus.,

If this is so, perhaps one of the first things that could be done

- &
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would be to place a greater emphasis on the "mutually" (Walton, 1967:
49) or "reciprocity” (Deutsch,‘l970 164) of international .education,

thereby convincing Canadian students that foreign studénts are not

Jjust "takers" but also "glvers" contributing to the uﬂivgrsity environ—
\

ol .

ment awd educational process through cross—cultur&l co nication and
g aT \,_M.

" the sharing of ideas, lifestyles, and cultures (Groberma., 19773 140).

\. NS

Concurrently some attempt would also have to be .madé to reduce the
level,of anonymi ty which plagues most universities and which prevents
Canadian studénts from interacting with other Canadians, let 41one
with foreignvstudents. Further research will have to be done in this
area to determine what type of changes could be made to successfully
pronote student‘interaction in the University environment.
| In summary, the conclusiona of this study point to the need

to clarify the status of international education nationally,
provincially, and institutionally, by outlining a set of policy
objectives and by creating an administrative structure capable of
carrying out these goals yith a greater degree of coordination and
oooperation'than has been experienced to date. Once this has been -

| achieved evaluation research will be ;eduired to deternine whether
‘, objectives are actually oeing met; If these objeoti;es are not being
met, such studies could provide information as to the type of policy
or administrative changes required to produce the desired fesulta

thereby ensuring the future success of international education.
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- Appendix A
TG
- SURVEY OF CANADIAN STUDENT ATTITUDES TOWARDS C\
IN'DE’HNATIONAL EDUCATION S.N'D FOREIGN STUDENT EXCHANGE\J) E
, ’ : . P

‘- -~

The attached questionnaire is part of a survey which attempts -
to determine Canadian student attitudes towards international_education
and foreign student exchange at ‘the: University of Alberta Since the'“
success of this survey depends entirely on the co—operation éiven by
the respondents, 1t 18 hoped that you will answer all the questions
fully and honestly. '\_ "A , T / ;

The findings of this study will be used only for the pugposes

of research and the identity of respondents will not be diseiosed in

ay

‘e

: . o\ '
Thank yom in advance for your co-operation. - -

any way.

‘— T . ,.Ip

T LTS | 202



PART ONE: Background Data

The following questions will deal with aspects of your

Please check the appropriate answer,

(1) Sexs ___ 1.

ﬂ(2) Age: .1,

————
’

’ ! " '/ “,“ -
“\ (&) Citizenships
. — L

2,

.

(5) Have you ever

A~ 1,
2.

. R ¥
b

e

Male

Female

23 or under

24 to 29

30 or over

- Single

Married

Canadian

Other

travelled
No
Yes, for

Yes, for
one year

Yes, for

or lived outside of Canada?

AY

less than one month

more. tha~ one month but less than

more than one year

haifground.

203
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(6) Whut 1s your religious involvement al present?

1. No religious involvement

2. Actively involved Catholic

—_ 3. Not actively involved Catholic
4. Actively involved Protestant (Baptist,
United, etc.)

5. Not actively involved Protestant -

6. Actively 1nvolved‘FUndamentalist'(Mormon,

—

r

Jehovah's Witness, ete,
7. Not actively involved Fundamentalist
8. Jewish, actively involved
v — 9. Jewish, npt actively involved )
10. Other, specify level of involvement

(7) Please indicate your university level:
1. First year 4, Fourth year
‘ 5. Master's program

2, Second year
3. Third year 6. Ph.D,

—

(8) Which academic faculty are you reglstered in?
1. Undergraduate Arts '

— 2. Undergraduate Scienée
' —— 3+ Undergraduate Commerce

4, Un&ergraduafe Education
5+ Undergraduate Engineering
6. Graduate Arts

7+ Graduate Science

8. Graduate Commerce -

9. Graduate Educatién

10. Graduate Engiheering

11. Other specify
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1
(9) In what kind of area have you lived for most of your life?

(10) What tybe

Rural area of less than 1,000 populatiqn
Urban area of 1,000 to 9,999 population
Urban area of 10,000 to 49,000 population
Urban area of 50,000 to' 99,999 population
Urban area of 100,000 and ovér

of occupation does your father have?

9.
10.

Managerial _
UProfessional or technical
Clerical or sales

Séfvice or recreation

Transport or communication

| Agricultural

Primary- ind@strial (miner, logger, etc. )
Manufacturing or crafts '
Labourer

Othér specify

(11) How many extra-curricular activities do you participate in
(e.g. swimming,

1.
2'
3.

Jogging, football etc.)u
None
One or two

Three or more

(12) How many 'on-campus' professional and/or social organizations
or clubs do you belong to? .

e

1.
2.

3.

None
One or two

Three or more



(13)

(%)

(15)

(16)

(17)

(18)
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How often do you participate in activities sponsored by
these clubs or organizations?

1., Regularly
2. Once in a while

3. Infrequently
4. Never
5. Not applicable

How often do you participate in 'social get-togethers"

(e.g. dances, dates, parties, etc.)?
1. Nefer | 5. Once a week
_ 2. Less than once/month 6, Twice a week
3., Once a month - 7. More often

4, Twlce a month than twice
. a week

ey ]

Do‘you.g}an\to study outside Canada in the future?
i l; Yes

2. No

3. Don't know

—

Do you plan to, work with any voluntary international

service agencles such as CUSO following graduation?
1. Yes |

2, No

3. .Don't know

Do you expect to pursue a career outside Canada in the

- future?

A

1. Yes _
2. No ' .
3. Don't know - .

——
P

——

Have you studied any foreign languages at ﬁniversity?
1. Yes . -
/ 2. XNo ,
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(19) Have you taken any courses in international relations, world
affairs, cross-cultural relations or non-Western studies?

1. Yes
2. No

—

——

(20) If you know anything about the international education
program at the University of Alberta, where did you acquire
most of this information? (You may check more than one

answer)
—_ l. From friends
- 2., From university newspapers oo
- 3. ‘From university radio programs
. 4, From city newspapérs.
- 5. From city fadio programs
- 6. From television programs
7

« Other specify

8. Not applicable

(21) How do you feel about foreign students coming to Canada?
(You may check more than one answer; )

1, I don't approve of foreign students
coming to canada.

2, T think there are presently enough foreign
students in Canada. '

3. I think more foreign students should be’
rermitted to come to Canada.

4. Other, please specify

(22) 1In general, during the present term, about how many foreign
students at the University of Alberta do you, personally,
come in contact with? ’ o
- 1. None

2, One or two
- 3. Three or more

———



\(23)

(24)

(25)
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rd

How often do you come into contact with foreign students?
1. Often 3. Seldom

2. Once in a while L4, Never

—

What type of relations do You have with fofeign students?
(You may check more than one answer. )

L.” Have no contact with foreign students

2. TClassmates
+ Just persons to speak to

3
4. Good friends

—

—

How would you feel if you lost contact with the foreign
students you know? - .

1, Have no contact with foreign students
2. Wouldn't care ‘ ‘
3. Not badly at’all
L, Fairly badly

"5, Very badiy

—

—

—

—

—

(26) Wnich countries or geographical areas do you think  the

majority of foreign students at the University of Alberta
come from? (You may check more than one answer.)

—— 1. Hong Kong — 9. Southeast Asia
—_ <+ United States —— 10. Other Asian country
— 3. British Isles © ___ 11. West Indies
. h. Western Europe —_ 12. Central and South
___ 5. South Pacific America
—_ 6. Eastern Europe — 13 Midd;e;East

o, Africa — 14, Other specify

8. India or Pakistan
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What would you say the percentage of foreign students is:

(27) In your department?

1. OF to AE 4. 15% to 19%
. 2. 5 to9% - 5. 20% to 2u4%
3. 10% to 4% 6. 25% and over

(28) At the Unlversity of Alberta

1. OF% to 4% - -u.' 15% to 19%
. 2. 5%t 9% 5. 20% to 2u%
3. 10% to 14% 6. 25% and over.

Do you think the proportion of foreign students has increased over -the
last ‘five years or sos - .

(29) In your department?

(30)

(31)

(32)

(33)

1. Yes 3. Don't know
2. No = 4., Not Applicable
At the University of Alberta? ' S//
1. Yes 3. Don't know '

2. No 4, Not Applicable

Are there any foreign students in the building where you

live?

——

1. Yes, I think so R 3. Don't know
2. No, I don't think so 4. Not Applicable

— . , .
Are ghere any fore gn students in the organizations or
clubs that - ong to?7 . p

4 IN"Yes, I think so 3. Don't know
" 2, No, I don't think so 4, Not Applicable

Are there any foreign students in any of your classes?

H

1. Yes, I think so ' 3. Don't know

2, No, I don't think so __ 4. Not Applicable



5 ) | 210

PART TWO: Percepiions of Internatioral Education and‘Related_issues

t

The statements included in this section will be concerned with your
knowledge of international education. Please indicate whether you
agree or disagree with the statements below by placing a check along
the response line which follows each statement, -

1 - Strongly Agree 3 - Neutral . 5- Strongly Disagree
2 - Agree 4 - Disagree. 6 - Not Applicable

/ 1 2 3 4 5 6
(3+) Canada should show more '
concern for social and

economic conditions in
other countries.v

(35) Canada is much too
Anvolved with inter- o
natlonal affairs, 2

(36) Canada's forelgn aid
program should include
only nations which are
aligned with the West,
excluding commnist and
so-called neutral
natlons.

Lue to recent adverse sodic-cconomic conditions in Canada, it has become
more difficult tos - , ‘
7/
(37) Gain entrance to Alberta'
universities.

(38)  Obtain student loans,
vgrants and awards,

‘(59)' Find student housing.

(40) Find a job. ' N : _ 4

(41) Quotas should be placed
only on foreign students
from developing
countries,
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1 - Strongly Agree 3 - Neutral o 5 - Strongly Disagree
2 - Agree S 4 - Disagree .cable

(42) Admitting foreign

students to Alberta's v

universities ultimately

means that native

Canadians who desire a

university -degree are v

being turned down. - —_— .
(43). Raising foreign- ' .

" student tuition- fees ,

Will ensure that more

Albertans will have )

access to Alberta's -

universities, —_— _—

Foreign and Canadian stidents are competing for: -

(44) Entrance to Alberta's l _ o .
universities, :

‘(45) Student loans, grants .
and awards.,

(46) Student housing. o _—

Yo

- (47) ngs after graduétion. . \ }___ . —_— _

(48) Foreign students are ' . .
adequately accepting . .
responsibility for
financing their
own education,

(49) Foreign students should
* help to finance their
education by working :
part-time off-campus. L - - _— -

(50) The Alberta government's
proposal for a foreign
student tuition fee
increase is Justifiable,

a4
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1- Strongly Agre i 3 - Neutral 5 -+ Strongly Disagree
2 - Agree : ’ 4 - Disagree 6 ~ Not Applicable
1 2 3 b5 6

(51) The foreign student
tultion fee increase is
part of a larger plan
by the provincial govern-
ment to increase all
student tultion fees in-
the future,

‘,(52) Upon compietion of their
h studles, foreign students

should be required to S . e
return home immediately. ' o o - :
Foreign students should be given special cbnsiderétioh while g

S

in Canada, in terms ofi

(53) Language ability o o i o

(54) Standards of academic
performance.

(55) Admission standards
' and requirements.

PART THREE: Perceptions of Ihternational Affairs

This section deals with your perceptions of current Canadian and
international affairs. Please indicate whether you agree or disagree
with the following statements by placing a check along the response

line which follows each statement. ~
1 - Strongly Agree 3 - Neutral - 5 - Strongly Disagree .
2 - Agree 4 - Disagiee ~ 6 - Not Applicable

’ 1 2 3 b5 6

(56) - The only hope for
continuation of. our i
democratic, free soclety -
is to repeal government 3
intervention in free IV S o o P
enterprise. ‘ o ’ L o
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_ -~
1 - Strongly Agree " 3 - Neutral 5 - Strongly Disagreé
2 -~ Agree 4 - Disagree 6 - Not Applicable
1 2 3 4 5 6

(57) Something should be done
to halt the federal
' government's gradual
takeover of provincial
rights.

(58) The poor in this country
are poor because of a
lack of initiative to
pull themselves out of
this state,

(59) Individual freedoms will
continue to decline as
government control
increases.

(60) Federal aid to education
C is always a danger to our
educational system.

(61) Individual initiative and
~thrift stand to be harmed
Wy increases in social
welfare

(62) The rights of all minorities
to freedom of speech should
be protected in Canada.

(63) With a few exceptions, all

' Canadians have an equal
opportunity to make their -
own way in life. '

(64) The federal government
should ‘do more to solve
problems or unemployment.

(65) Any increase in taxes -
: should come mostly
from business, -
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PART FOUR: Attitudes Towards Foreign Students

G

A This final section deals with your perceptions of foreign studentS.
‘Please answer the questions carefully and honestly. .

(66) What do you think an optimum percentage -of foreign students at
the University of Alberta would be? - ,

1. Of to 4% —  h. 15% to 19%

2. 5% to 9% 5. 20% to 2u%

3. 108 to 14% v 6. 25% and over

—

—

(67) Do you think a quota for foreign students should be implemented:
l. For all departments and faculties,
- 2. Only for certain departments and faculties.

3. There should be different _quotas for different
departments and facultiexs, ’

4, There should be no quotas.
‘5. Other, please specify

—

—

(68) Please explain why you feel this way.

:(69) Do you think quotas should be placed only on foreign students

. from certain countries? (You may check more than one answer., )
— 1. No
2. Yes, students from Hong Kong
3. Yes; studentsvfrom the United States
, b, Yes, students from the British Isles
5. Yes, studente'from Western Burope ..
6. Yes, students frem’the’South Pacific
7. Yes, students from Eastern. Europe
8. Yes, students from Africa

—

~;\\;///,;\\\; __ 9. Yes, students from India or Pakistan



(69) cont'd

10.

11.
12.
13.
14,
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Yes, students from Southeast Asia
Yes, students from the West Indies
from Central and South America

Yes, students

Yes, studénts

Other specify

from the Middle East

(70) Do you think foreign students cause any special problems for
Alberta's universities, university staff, or Canadian students?

1,
2.

3.

No
Don't know
Yes, please explain:

~

. (?1) If you answered yes to the previous question, which group(s)

‘of forelgn students has caused most of these problems as far
‘as ‘you know? (You may check more than one answer. )

P,

1,

"2

3.
4,
5.
6.
7.
8.
9.
10.
11.
12,
13.

Students

-Students

Students

Siudents

Students
Students
Stﬁdents
Sfudénts
Stgdents

Students

Students
Students

from
from
from
from
from
from
from
from
from

from

Hong Kong

the United States
the British Isles
Westerh Europe
the South Pacific
Eastefn Europe
Africa a v
India or Pakistan
Southeast Asia
the West Indies

[«
L7

from Central and ‘South chrica

from

.Other specify

the Middle East
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-(72) Do you think foreign students are readily accepted by Canadian
' students? ,

1. Often accepted 3. Just tolerated
2. Usually accepted 4., oOther specify

(73) If you feél forelgn students are just tolerated or are seldom
. or never accepted, why do you think this is 807 .
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Table 1 Canadian ‘Stu t8' Perceptions as to Whether Foreign Students
are Being Accepted

X
Canadian Students'’

Perceptions ' ‘ Percengéggs
Ofteg accepted 51
Usually accepted Ly
Just tolerated : 2
Other : ' 3

»

+ Table 2 Canadian Students' Perceptions as to Whether Foreign Students
. " are Causing Special‘?roblems at the University of Alberta

Canadian Students' : A
Perceptions o Percentages
No S ' 26
Don't know ) 29 N '§
Yes, causing problems' - 45 L
/\‘l :

Table 3 Proximity of C an Students to Foreign Students

. ) ’ \ ’ . '”,, ’
Places where foreign :
students are encountered Percentages \“
Building of residence ) 29
Clubs or organizations i 38

—

Classes g R 92
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Table 1  Countries of Origin of Foreign Students at the University of

UNITED STATES

BRITISH ISLES

EASTERN EUROPE

WESTERN EUROPE

CENTRAL AND SOUTH

AMERICA

Alberta

(Student Visa*)

Eire

England

Northern Ireland
Scotland

Wales

Albania
Bulgaria
Czechoslovakia
Hungary
Poland
Romania
Yugoslavia

Austria
Belgium
Denmark
Finland
France
Germany
Greece
Iceland
Ttaly
Luxembourg
Netherlands
Norway '
Portugal
Spain
Sweden
Switzerland

Argentina
Bolivia

Brazil

British Guiana
Chile

Columbia
Costa Rica
Guatemala
Guyana

(1)

(5)

(7)

(16)
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Table 1, cont'd

CENTRAL AND SOUTH
AMERICA, cont'd Honduras

Nicaragua

Panama

Peru '
Venezuela ‘ (14)

SOUTH PACIFIC Australia
‘ Fijl Islands
New Zealand ‘ (3)

ASTA Afghanistan
Bangladesh
China
Formosa and Taiwan
Indla '
N ~ Japan
N Nepal
- Paklistan .
¢ Sri Lanka (Ceylon) (9)

SOUTHEAST ASIA Burma

Indonesia ) N

Korea

Malaysla

Philippines

Singapore

Thalland : ’
Viet Nam (8)

HONG KONG | o \ (1)

MIDDLE EAST - . Egypt
. Iran
Iraq
Israel
Jordan
Lebanon
~ Syria
{ © Turkey : . (8)

AFRICA Algeria
. Cameroon
Cyprus
Ethiopia
. Ghana
Kenya
Libya
Malawl



Table 1, cont'd

AFRICA, conf'd

Malta
Mauritius

-Morocco

Nigeria

Rhodesia

Silerra Leone

Tanzania

Uganda

Union of South Africa
Zambia

Total Countries -

220

(18)

92



