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'unplernentatxon

The purpose of thxs study was to descnbe and analyze\the process of change in'

-
Cathohc fchools of Alberta parucularly through the use of the Bluepnnts School Proﬁle_

"_Questmnnarre (BPQ) of the Alberta Cathohc School Trustees Assoc1at10n " There was

ra

-one general research quesuon asked in the study What are the factors assoclated w1th |

<

change at the school level? Fourteen questrons related to-the BPQ gu1ded the research e |

Factors were found, at the school level for'the subprocesses of %ange adoptron and
¢y :
- {

————

A quesuonnmre was desrgned to ﬁnd prmcrpals'-of Cathollc Schools of Alberta' " '
who used the BPQ an 1nstrument mtended to mmate/contrnue Catholic School renewal _

Non User prmmpals were asked to glve 1nformauon relatmg to their non- -use. Users '

&

- »were asked to respond to questlons regardmg the adoptton and 1mp1ementat10n of the

BPQ Seventeen pnncrpals volunteered further’mformatron to their questlonnarre -

responses by mtemew

v
AY

The populanon for the study was all Cathohc Schools in Alberta iThere were 259‘ '

- which, 94 returned usable questxonnalres Schools were d1v1ded into, four strata by :
- student populauon of school dlStI‘lCt and further stratified by grade levels : |
T @ The ﬁndmgs showed that: -

1. a great niamber offactors affected change, .

.some factors appeared to facrhtate change and othem appeared to mh1b1t it,-
factors mteracted . | i

’ factors could have both positive and negativc‘, effects,

' change was context- and tum dependent,

& .4‘=-.~.w | ~

. there were multhle realmes

' schools in the populatlon. A strauﬁed sample- of 187. prmc1pals was determrned of ‘ : ‘



.8

oY

7. access1b1hty of detaxled mformatmn was necessary for adoptlon at the school :
lcfel ‘ '

/’_/,\mnovanon covenng a gncat scope was a bamcr to change

9. leadershipon three levels \’i/as necessary, |

10. change was facilitated by: '

100 clarity,

N 10.2 gdequa'te, nlanning, |

\ : 310.3*me?«1;in gful 'involyie‘rnem of key irnnlernentors in ench- pre.vious phése

T 'ofchénge, "Ii J T

‘ 1 10. 4 prmcxpals knowledge of setnng, | |

: 10.5 readmess/need felt,

" 10.6 accessible resources, and T o | "

10.7 _evident 'supp_ort of relevant groups. | (

i g
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o CI{AP’I'E'_"RONE_" | S
R | meDUCﬂCN | A .

. The Second Vat‘it:an Quncil of the Roman Catholic Churchv held in Rorne in‘the "~
. years 1962 to 1965, initiated church renewal and reform in hght of modern technology - '
“and raptdly changmg umes Chnsuan educat10n was among the many areas addressed by
the Counc1l m thelr "Declaratmn on Chnstlan Education” the Councrl reafﬁrmed the |

t Church's tratimonal position regardmg its role in formal educauon the right to "establish
“and.. run schools of every l@d and at every level" (Second Vatican Councrl in Abbott
1966 646) The Declaration was consldered a "starting pomt for further dlalogue and
- was followed in 1977, by a. second more developed staternent enutled “The Cathohc ,'

School”. It was described by Temple (in Tkach, 1983 359)asa R

powerful exhortatlon to understand the pluralrsue world in whrch
Catholic schools operate, the advances in pedagogical 1n51ght now
avaﬂable and the central role of the family in educatxon "

;
v

In the late 1970s members of the Alberta Catholic School Trustces Assocranop -
(ACSTA) were involved in two unportant processes that would greatly affect the future of
Catholxc Schoohng in Alberta. Fust the Assoc1atton began arenewal of 1ts own purpose
to "foster and support Cathollc educauon and had comrmssroned a paper enutled “The
Theory and Practice of /{Cathohc Schools" whrch Temple (1n Tkach 1983 359) descnbed " _ '

‘ 'as hav1ng the followmg purpose; - '

o, "o provrd a frarb% ork from whlch the ACSTA province-wide and-
* individual sc s locally could generate phtlosophlcal statements,

goals, and objectives to underpln and ranonahze thetr work.” - " 5

 This paper couplec{ with the document "The Cathohc School" prov1ded a theoreucal .

. : foundation for Cathohc Educauon in Alberta. ’I'he response to these documents f:z\ the
e . BlShOpS of Alberta and the ACSTA as cited by Temple (in Tkach 1983 359) "m’e _

establlshment of a task force to exarrune 1rnphcat10ns for this provmces Catholic '

R



AY ‘ " 2

o éducatom " Trustees heard the report of the task force at thelr Annual Conventxon in
1979 and then convened a provmcml conference for admrmstrators ) »

: Second the Assocranon vas mvolved in a struggle with the Provmcxalv
Governmem tegarding equahzauon of tax revenues between the. publtc and separate‘“ |
"; . scho&l systemeg\By 1979 the orgat&zatlon had successfully lobbled for changes m ‘_
leglslauon that would "allocate revenue from undeclared corporate assessment on a per (; .
pupxl basis and [see] changes in allocatlng grants in heu of taxes... " (ng 1980: 2). '
‘With apportronment of tax revenue no longer regarded as cntlcal the Assoc1atlon could {’ ‘
focus on its ob_]ectWes concemmg the quahty of teacher educatron and the renewal of : :

purpose and 1dent1ty of the Catholic scheel system (Tkach, 1983: 349 -352). - .
A province-wide . change process was initiated by the ACSTA in 1981 w1th a’ . ,
' provmcral conference for adrmmstrators on "Developing Bluepnnts for the Future: The ,
Mrssron and Ministry of the Cathohc School" (Temple in 'I'kach 1983: 359). The project :
-‘ _applled modern technology and systems management techmques to system renewal as a
means of achrevmg excellence in Cathohc schoolmg Blueprlhts was consrdered by 1ts
desrgners to be on the leadmg edge of Cathohc schoolmg -
V As commxsswned by the ACSTA a stsron Statement was wrrtten by Fatherv' '
Mlchael OCallaghan of Newman Theologrcal College Edmonton expressing the
, purpose of Cathohc 'Schools in ten statements (See Appendrx A. ) Dunng the 1981
_Bluepnnts Conference pamc1pants used the Mrssron Statement to develop elght goals of |
the Cathohc School system and a number of strategxes by whrch the goals could be
achieved. = o |
Partrcrpants of the first conference recogmzed three areas v1tal to the achievement
- of the goals of the Cathohc School system tmstee support support of the clergy, and the_ ,.
- developm,ent of the school pnncrpal (Temple, in Tkach 1983 364). In 1982 the. second: ;

' ‘,provmcral conference, entttled "Celebratmg the Pnnctpalshlp" \y_as held. Pn‘ncxpals and

-



: ‘_,Vi'ce principal"s were designated as key change agents | in ab"middle-out"‘ proces‘s' (Schuli, | |
) 1985 51) A paper was presented that explored the "rehgious d1menS1on" of the role of . :
the Cathohc school prmcrpal In the conference outcomes, adrmmstrators expressed‘ :

- unsureness of their new ministry, but saw the need to_l_nvolve 'teach,ers--as soon as
“ possible. The suggestion oi' a guide to ‘help principals "engage in the implementation :
. 'proeCASS," (ACSTA 1982: sec.10-1) was ntade. ‘ | ‘

| - During the'i'ollowing year, this. suggestion took form; the planning committee of

the'l9_83 Blueprints _Conference,_ "‘relyingheav_ily on the expertise of Drs: SChulz and

Guzie" ;produced‘-a ques,tionnaire vthat; would be the thrust of the third conferenee ‘called

"Proﬁling and Bulldmg the Catholic Identity of Our Schools" (Temple in Tkach 1983+ :

366) The Blueprmts Schiool Profile Questtonnaire (henceforth to be known as the

E .Bluepnnts Proﬁle Questionnaire or BPQ) was an 1nstrument by which, Temple (m

Tkach, 1983 366) stated,

"school staffs could collate their present perceptions of their school's
religious llfe, analyze its strengths and weaknesses and 1dent1fy priorities
for action.” _ :

‘There were four secuons in the quesuonnaire thh -each secuon "keyed to [particular e
aspects of] the Missxon Statément and to the goals developed at Blueprints 1981" '

(Temple in Tkach 1983: 366). Each SCCI]OH dealt w1th the issues of Cathohc educauon :

. at the school level in the form of st}abernents to whrch a respondent could react (See '
Appendix B.) | o ’

. 4 _ One hundred and twenty conference participants received instruction regardmg the :

."'way' to use the questionnaire and how to mter’ih the aggregate proﬁle._ Reports from

S schools pil'oting the questionnaire were coupled with a session on methods of planning

Feedback from the use of the BPQ was dependent on the 1nformal network of g

: confer&g@arumpants but a lack of contmuous feedback of the BPQs' success was. '
noted by members of the ACSTA In-the spnng of 1985 desrgners of the quesnonnaire
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were mterested to know who had used the BPQ, how it was used andohbw effectlve it'

-had bcen Th1s study descnbes the adoptlon and tmplementatton of the BPQ by

prmcrpals as an msu'ument that initiated the lmplementatmn of a chhnge process i m '

Catholrc Schools in Albcmtw

i - tsg

The study is mtended to descnbe and analyze the process of rmcro-lmplementauon

- of the "Blueprmts for Future Cathohc Schools" change process of the Alberta Catholxc

School Trustees' Assoc1at10n SchIﬁCally,

- ",ﬁ*

What are the factors associated with changp at the: school level ~pa.rtlcularly

through the use of the Bluepnnts School Proﬁle uesnonnatre ?

ion

heResearch = | 'gw

In an attempt to uncover factors assoc1ated with change fourteen quesnons were

’formulated to guide the research

1.

© °° N oo v

&

How extenswely is the renewal process bemg 1mplemente’d throughout the

| Provmce of Alberta? L
- How extensrvely is the Bluepnnts School Profile Quesuonnalre bemg used? .

. What were the reasons that caused pnncrpals to. use the Bluepnnts School

ProﬁleQuesuonnaue" RS R

What steps were mvolved in usmg the Bluepnnts School Proﬁle Quesuonnalre o

asa means of.i uuu;mng or supportmg a renewal pro(:ess" )

How were key actors mvolved‘7

What key decisions were made?

. What resources were utilized?

‘What was the time frame of the unplementauon strategnes"

/

What wcre/are some mdrcators of 1mp1ementat10n success" e

~



10, What were some school objccuves resultmg frorn use of the BPQ‘? How \yere
- obJectwes met? ' -
11 How did pilot schools facilitate change? f
12 Whét barrxers to change arose during 1mplementanon‘7 In what ways did
pnncxpals deal with them? | | ‘
13. In what ways did Bluepnnts conferences affect principals irnplementing
renewal? | _ | o
14. How are prmcxpals measuring: theu' school's progress" | -, | R o
It was not the intention of the study to evaluate the outcomes of change The
purposes of the. Study was: (1) to give as accurate as p0551ble a descnptlon of the |

principals as change agents , in particular, those that used the BPQ (2) to record the

AN

frequen‘cy‘ atwhl_ch certain ‘events occurred,‘ and (3) to descnbe certaln _events that
occurred. Some schoollphilosophies and activities are 'tnentiOned"in' the findings of this
Teport as s‘atnples of 'som'e of the results of the inlplementation of the-BPQ.' They are not "
meant to set standards to measure other schools' petformance or evaluate the results-of

the implementation. |

Significanc ftheStudy .
., Implementmg change in an edltcatlonal system has hlstoncally been problematlc
'Moreover many change pro;ects\ falled to effect any real change in practice at all.. The

' ever-changmg nature and the complex1ty of both the educational settmg and human
, *

- variables. comnbute largely to thqproblem _ o o

~

The purpose of rescarchmg planned educanonal change is to find Knowledge to -

better enable practitioners in the field to deal wlth the realities of chan ge.



~ Bennis (1969: 64) noted;,
~ "What I‘.parﬁ;:u‘larly objccf to...is that they [theories of social charigéj . !
tend to explain the dynamic interactions of a System without providing one
clue to the identification of strategic leverages for alteration.  They are

suitable for observers of social change, not for practitioners. They are
theories of change, and not of changing.” o L o

F.ullan (198 2£ 96), a}fte_r an extensive.réview of the literature, found that the need o
~ to be well-planned in the pro‘cess,o,f implementation was as ir;;poftant as the "kontent of

réforrn itself." He Ar'cferrcd to quisjtheory of changing" as a prelude to his gﬁidcli’_nés

> »

for action and "contingency" planning. Fullan says the "theory of changing" suggests,

 "that we determine to what extent factors conducive to implementation
~can be altered in favorable directions. The extent'to which certain factors
. -cannot-be altered is the extent to which we cannot go beyond the réalm of

bringing it about..." ,
Berman (1981: 278) also addressed the complexity of educational change and the

: erlihood of hmncd gerx_eralization within a defined category. He directs research to first, - - -

" categorize variables [of the factors affecting the educational change
process] into types that reflect their status in the educational change .
process..." . L o ‘ ‘
 Williams and Elmore (1976: xv) concluded that, |
~ "...we [researchers] will be limited by the realities of the field; there
almost never will be any sure technological fix. >Problems of
implementation are ultimately problems of politics and bureaucracy. As
long as we keep this...in mind, we believe that useful research can be
done and that implementation in social programs can be improved
significantly." - o o
- The purpose of the'surVey is to give, educators a_tssociated-with "Bhieprims for -
Future Catholic Schools" systematic feedback of data regarding the use of ithé BPQ and
. the characteristic factors associated with the change process. It may also provide out-of-
i)rovincé cduéatd‘:s-_ u‘nercstcd in attémﬁting c.hangc of this nature w1thspcc1ﬁc khoWlfédgc e
of such"éhange. : Thesurvcy m'éf' act as a'cha;nge ,agc'm' to spur interest m Blueprini‘s ;md -
" the use of the BPQ. Findings of _the research may give direction ,_tAo the continucd_éxb\‘vth' C

-
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- of the change process in Alberta. Fmally, the research may prov1de a basrs for the further\ o

study of change o , . .
-“% . For the purposes of thlS study it was assumcd that

1. the mformatlon denved fmm the study of the use of the BPQ would g1ve an

adequate description of "1mp1ementatlon of change" in Cathollc Schools in

Alberta, - , - ,
2. since the Blueprmts project was descnbed as Cathohc School Renewal and
e ’ the mtent of“the change appeared to meet w1th Gardner's definition of renewal
| | -y ( 1964 6- 7) the term "renewal" could be used 1nterchangeably with the
_ terrn change" (See page 116), :

3. pnnc1pals percepuons adequately described the change process 1n thelr
~ school, "

4. .stratifyin'g the schools based on student ’poplﬁation' of school disdeict would -

group together schools that had similar admlmstratlve enwronments (i.e.)

number of pnnc1pa.l£ centra'] ofﬁce personnel resources)
. ‘ .

Delimitz
This -study is delimited in the fouoWing ways: |
1. the study focuses on the first two phases of change adoption ‘and" |
unplementauon and does not evaluate the outcomes of change A
-2 the study samples pnnc1pals of Catholxc Schools in the Provmce of Alberta
3 factors assoc1ated w1th change are described at the school- level only, not at

‘ the classroom level



The data of the survey was lumted to pnnmpals responses only. It is based on
thelr perceptions and descnpnons of the change process in the1r schools and of their
percepuons of the Provmcral Blueprmts process.” Percepuons can often be inaccurate and
rmsleadmg but were necessary because of the "nature of change because of the lumted

research on the Blueprmts change process at the time, and because of the researcher's A

- limits, in terms of ava11able resources

e

. efinition of Term _
. . . . - u

- Adoption

"Adoption” means the decmon by someone or some group for whatever.

reasons to 1mt1ate or promote certain programs or certam dll'CCthﬂS for-

change. Adopt10n" can be used mterchangeably wnh "Imuanon

< Blugpﬁn;s for Future Catho lic Schools | |
o . . "Blueprints for Future Cathohc Schools" (Blueprmts) means an mnovauon for
| @, excellence in Catholic Schoohng ongmanng as an ACSTA sponsored pro;ect .
begmmng in 1980 1n wh1ch a process of Cathollc School Renewal was
. o 1nmated and promoted | |
[ l'Bluepﬁnts-Questi'onnaire'User" means c{rre who is currently (1987) making
reference to the items of the Blueprmts School Profile Quesuonnalre and |
‘-actmg upon them to develop long and short range plans for school goals and

obJecuves
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"Blueprints School Proﬁlc Quesnonnalrc" (Blueprints Profile Quesuonnalrc or

BPQ) means a qucsuonnaxrc developcd by Blucprmts Provincial Planners as

an mstrument to facilitate the process of CathdicSchool chewal in schools S

~ Factor. B , E & o :
"Factor" means an element, condition, quality, etc. that helps tobl‘l{i«g{bout a
. result. ' ' »

. o ot
~ LS

'W .
_ '.Imglgmgntatjgn :

"Implementatlon means the proccss of puat-aag into pracnce an'idea, a

program 'or a set of actlvmcs new to pcople atte‘mptmg or cxpectcd to chan ge.
' _Innovation R , o o | R
‘ '.'-Inn0vation,'l' mcans any practice new ,tothc'person ancmpﬁng to cope thh an_ -
educational oroblcm. ’ | ' |
Pilot School =« * .
| "Pilot School" means a school voluntccrcd by the supcrmtendent and
prm01pa1 to use the Blueprmts School Proﬁlc Qucsuonnmrc with the staff, in i
the early months of 1983 Many prlot schools prov1dcd feedback at the 1983 |
& Bluepnnts Conference in Calgary
Renewal Process |
"chcwal proccss means a process by Wthh the purpose of thc orgamzauon
is cxammcd and the phxlos0phy and pracucc are. brought into lmc w1th the

purpose

o | Pl f the Thesi | Lo
- Chapter One has introduced the rcader to thc background of the study and showed

how the BPQ was 1nvolvcd in the Blucprlnts change process The problem to be»‘ -



e researched and specrﬁc research quesuons were 1dent1fied The s1gmﬁcance of the study - .
~was descnbed and the agsumptions, dellmttauons, and hmltatlons -were tgygfied
Deﬁnmon of the terms of the study concluded the chapter. - | ‘ E
Chapter Two comams a rev1ew of the hteratune begmmng wnh a brtef hlstory of o
g the research on change and the knowledge unhzatlon of those in the field. It then rev1ews |

" the three meta proposmons" or ways of thmklng of change researchers in the 1980s, - -

- focusmg Qn, factors found to be assoc1ated w1th change. A- detmled descnptlon of the-

' work of Hall and Loucks follova A dlscussxon of " systems management" theory, as 1t"
"relates to 1mplementat10n of: change glves a context for micro- 1mplementat10n m the a
Catholic educauonal system. L |

; Chapter Three, descnbes the methodology of: the study begmmng with: the-l_
B 'development of the quesnonnatre used in the r ch and the interview - schedule that
. subsequently developed Samphng techmé;f:::lso presented in great detail. The
:chapter concludes with a dtscussmn of data analysis. . - | _

_ Chapter Four presents the ﬁndmgs of the study It prov1des detaJls of the degree'
-of x:epresentanon of thé sample followed by a detaxled descrlptlon of the sampIe itself. .‘

_ _Blographtcal 1nformatlon is glven The second level of ana1y51s descnbes the sample in .

terms of the three User groups cmanattng from the data Non- Users Past- Users, and

Present Users. Three major d15cussmns arose from the open- ended questlons d follow
the sectlon on sample descnptlon They are "Adoptlon of the BPQ at the School Level”,
"BPQ The Implementatton Process and "The’ Bluepnnts Conference/Process " vAIA
. dtscussxon on'the factors associated with 1mplementanon concludes the ﬁndmgs

Chapter Five focuses on the conclusrons and recommendatlons drawn from the

analysrs begms an attempt to answer the research questlons Concludlng

ments are drawn fro the factors assoc1ated with adoptxon and 1mplementauon



Somc rccommcndanons are M for the mplcmentauon of change at thc school d1$tnct

‘ and provmcxal levcl TIdeas f0r further study are suggcstccf

T4



| CHAPTERTWO )
I REVIEW OF THE LITERATURE

'I'he rev1ew of the' hterature begms wrth a summanzed history of change research

.l

and knowledge uuhzatron from the 1950s to the 1980s based ona revrew of research

- ﬁndmgs by Berman (1981)

A dlgest of research findings is then presented addressmg the three - 'meta-

_proposmons or ways of thmkrng, of modem change research purported by Berman h

( 1981) loosely coupled process, unplementauon dormnance and the conditional nature ,

of explanauon and predrcuon The factors associated wrth change are emphasrzed in the

- context of this ' 1mplementat10n paradrgm

. A detailed descrlpuon of the work of Hall and Loucks on the Concems Based
Adoptlon Model follows as the tlurd section of the review. _
e chapter concludes wrth a'theoretical. vrew of the, 1mplementauon process from

a systems management perspecuve

" Inmxjugg'gn“ . :
Educators in the ﬁeld have been applymg research ﬁndmgs to solve the problems

of educauonal change for the last three decades Many of their earlier effortc vare

_ unsuccessful due to a limited understandmg of the procgss involving personal change, but

even 'wrth a broad base of research success has been limited because of the very narur;epf
the educatlonal env1ronment. | , ' ~§"; ’
Educauonal change is con51dered to be within the realm of social scrences that
deals w1t.h " the hidden mouyanons and deerse values [of human SUbjCCtS] whrch are
constantly bemg acuvated and frequently change in unpredrctabl} ways" (Fullan 1982

84). Fullan (1982 84) further comments, B
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"It is " easier to put a person on the moon than to attain the goal of
rdising reading levels across the country, beéliise the factors keeping ¥
reading .at its current level are innumerable, different in different

- suuatlons, oonstantly changing, and not conducive to altermg on any \mde
scale.” _ :

\'.'d

In his review of educatmnal research Berman (1981 253) concluded that

research on planned educational change. had produce@a "mulutude of findings" since the

'1960s. Moreover, in two decades, it had undergone a "dramauc transmon toward new

: ways of understandmg, thmkmg about, and doing research on.. educauonal change

In the 1950s, an expenmental mode of i 1nqutry prevalled in which "fixed and /

.constant treatments" were used (Berman 1981:. 257) Those researchmg change and
. consequently those developing the "technology of change assumed that "new

T technologtes [or descnptlons of new tasks for teachers] were fixed and constant

treatments. pracuuoners would adopt these technologies 1f they had 1nformat10n about.
them (Berman 1981: 257) Research in the 19605 challenged these assumptions. "'
Flndmgs from- the "Head Start and Follow-'I‘hrough" pIanned vananon expenments for
example brought about new 1nformat10n ‘The ﬁndmgs of the praject developers -
Weikart and Banet 1975, (m Berrnan 1981: 258) showed a gap between the "theoretical

model" and the ' 1mplemented model.” - They found variations in the model among the

* schools 1nvolved in ‘the change and vanatmns in the model over ume ThlS ﬁndmg tended .

to explain the variation of student outcomes that Lukas and Wohlleb, 1973 (1n Berman

1981 258) found in thetr evaluanon of the Head Start prOJect They found "more

" variation in student outcomes from classroom to classroom nommally using the- same .
_ model than.. among classrooms usmg different models (Berman, 1981: 258)." Berman

felt this case was a good example of findings that led researchers and those concemed

with makmg policy in the 60s and 705 to assume that change in the cducatxonal settlng

was a technologlcally dotmnant“ process (Berman 1981 258). In such a process it

w5,
. was beheved that "i'esult,s depended pnmanly on the quahty of the educauonal method"

(Berman, _981: 258) Thus adoptlon of "a successfully demonstrated project” was

%
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consrdered to be a "sufﬁcxent as wellas necessary condmon for- [school] 1mproVement f
 (Bérman, 1981: 258). | | v |
Federal pohcxes based on these assumptlons often-furnished ' seed-money funds”

(Berman 1981 258) to adopters, spread 1nformanon of ' vahd innovations”, and focused

- on reasons to adopt 1nnovat10ns The research by Sarason 1971, (in Berman 1981

258) on ' the New Math mnovatron found that many school dlstncts adoptmg the

o 1nnovat10n and assumed to be using it, had only a small degree of 1mplementatron

Berman notes that these ﬁndmgs concurred with the research of Smith and Keith (1971)

lv'p'

Gross et af (1971) who also found unsuccessful attempts in the practlce of an

" innovation despite i its adopnon (Berman, 1981 259).

Berman (‘l981 258) crted Carlson (1965) in notlng a second serious error in
.

research up to thls time - usmg the unit of adopnon as the ' 1nd1v1dual " thus missing'the |
orgamzanonal-dynanucs of adopuon when using the "drsn'ict\organiiation" as the umteﬁ |

- of adopter. More recent ‘studies in adopuon of i mnovanon however began to uncover.

characteristics of the change process and factors that mfluenced its results froman

d}rgamzauonal aspect. Berman (1981 259) cites Baldrldge (1975) who argue@that ;

orgamzanonal and envrronmental variables matter" Corwin (1975) found that teacher

charactensucs explamed variance in mnovatlon and Daft and Becker s research (1978) '

‘not only concurred with' these ﬁndmgs but concepruahzed [the adoptlon process] in
empmcally based terms."

Change research i in the 1970s continued to be based on txadmons and assumptlons -

from the diffusion literature of Rogers (196-2),. Havelock (1969), and '-Rogers and
Shoemaker (1971) which was appllé;ble to education in 'o'nly general and limited ways
(Berman and Mc Laughlin 1974: 9). 'Four models of 'change deVeIOped' Problem- »

Solvmg, L1nkage Socral Interaction, and Research, Development and thfusron

; Berman felt these descnpnons were mfrequently based on the research ﬁndmgs of the

¢

14
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time and ratronahzed school drstnct behavror in facmg the change process with the
followmg six assumptions drawn from the hterature of the ume

1) school officials adopt mnovatJon to pursue educatmnal goals,
2) they are motlvated by a performance gap Wthh isa dlscrepancy between
district needs and accomphshments (Zaltman etal, 1977 in Berman 1981)
3) they actlvcly search for altemauve innovations to fill this gap,
*4) they dJscard innovations that are not: effecuve S ‘v | !
' 5) the school district orgamzanon actsasa cohe;ent system and
6 the process of change isa lmear sequence of stages
| Up to thrs time, pohcres based on these assumptions were often unsuccessful
in producmg desrred results and the ﬁndmgs of research began to quesuon the “law-like
nature of the assumptlons " Thus, in the face of an 1ncreasmg amount of research
. findings that tended to produce confusron rather than clarity, the assumpuons of the -
1970s gave way to a new way of thinking about change in the 1980s.
A Berman (1981 260) descnbes the shift in research focus _
a) from analysrs of rephcable products to studxes of process
b) from "ﬁrced and constant treatments (o broad evaluations”,
'c) from " pnmacy of adoption to con51derauon of the whole change process
d) from a quest for superior technologles to an explorauon of organizational and

S
_ contextual explanations of charnige”, and - ,

e) from "formulauon of general rationalistic rnodels of school dxstnct behav1or to -

empmca] albeit oﬁen pamculansuc ﬁndlngs B | Y

He argues that three dotmnant 1deas of change reflect current assumptrons and

o tendencres, as well as cumulative. ﬁndmgs " Change is characterlzed as: (1) aloosely

- B coupled orocess, (2) unplementauon-dommant and . (3) havmg a condmonal nature of ,

explanauon and pred.rchon (nme- and context-dependent) (1981 261 264 274).
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- Berman (1981 264) descnbes the . change process as "three, complex_

orgamzatronal subprocesses ‘called mobrlrzauon 1mp1ementatron, and’

. msntuuonahzanon " The subprocesses are envrsroned as "loosely, not lmearly, coupled" .

which shows a shift from the prevrous lmear stage concept. Berman consrders a school

dlstrrct to be an orgamzatronal system. wrth its "state bemg described by the routlne K

behavior of its members." He therefore sees organizational change as "a change m'

'routine behaviors." Berman states "I’he process of change consrsts of the events and
activities as. the system moves from one sta& to another " He then deﬁnes each

"subprocess as,

"Mobrlrzauon is the process whereby the system prepares for a change
in state...includes the decision to adopt a change effort.. but it ne1ther
: begins or ends the decrslon :

Implementatron is the process whereby the system attempts a change in
state- that is, it comprises the actrvmes of users attempting to use an
1nnovat1ve ldea . , : :

Insututlonahza’tion is the process whereby the system stabrllzes a
- change' in state.. 1nvolves acttvmes relevant to establishing ‘new
[behavroral] routines:" R e o

Berman cites Werck (1976) who suggeSted " school dlstncts were loosely coupled

'ﬁ

orgamzatrons where teachers and adrmmstrators work "more or less autonomously" and-

where school and school dlstnct adtmmstratron ‘work more or less gutonomously

\Thus Welck explamed "1mplementauon can occur at drfferent parts of theq,system at.

drfferent times, and msututronahzauon can therefore be mterspersed wrth unplementanon

(1981: ®267)

&

Fullan (1982 40) saw a model of change consmung of four s sequentrally"

appeanng "phases”, each entanglrg) w1th the next, whrch he labeled "1mt1at10n
unplementatron continuation, and outcornes " The phases were srmrlar in descnptron to

: @erman s subprocesses Fullan (1982 41) purports change to be a lengthy process

<
-
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) wh1ch takes m1n1mally three to ﬁve years He stresses change to be a process and nota

smgular event(Hall 1‘977 Fullan and Park, 1981, in Fullan 1982: 41).
1.Mobilization |
From the research (Daft and Becker 1978 Emnck et al 1977 MIICS 1978 and
- Rosenblum and Louis, 1981) Berman (1981 268) found moblllzatlon ( 1n1t1at10n or |
adopuon) to consist of various. aenvmes [of a schoor dlstnct] grouped 1nto four‘

functions: (1) pollcy 1mage development (2) planmng, (3) internal support systems,

t4

“and (4) external support systems.

/ ~

‘ Fullan (1982 42) drew from the research a list of ten main. factors assoc1ated'.

thh adoptlon -

. Existence and quality of innovations

. Access to information

Advocacy from central office

. Teacher pressure/support

. Consultants and change agents

Community pressure/support/apathy/opposmon ‘

. Availibilty of federal or other funds '
.- New central legislation or policy (federal/state/ provmcxal)
Problem- solvmg incentives for adoption

E 10 Bureaucratic i 1ncent1ves ‘for adoption -

D0 00N L LN

Fullan recogmzes these factors tp "influence.. dCClSIOHS to reJect or adopt spec1f,}: change

S programs, pohcles or. drrectlons" (1982: 42). He caunons however that (a) the

adopuon phase has not been researched i in great deta11 up to this time, and (b) adoption
(and implementation) depend on not one factor acnng alone but several factors "whxch :

' mteract in different combmanons in drfferent 31tuat10ns" (1982: 53).

2. Implementation
Berman s revrew of the literature found no' smgle generic process'l (1681 270).
to summarize 1mplementanon experiences. Implementanon appeared to be a "fragﬂe set
'of events, people, and ideas at the nght times in the right places" (1981 270) Although. |

-several theorencal models of 1mplementanon were developed Berman felt that none could
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fully encompass the muluple nealmes.presem d There were two aspects
that repeatedly charactenzed the aeﬁviueso mpl;mentanon rnutual
adaptanon (quman and MoLaughlm, 1974 canon (Gross et al: '
" 1977, 'Berman and McLaughlm 1977) ﬁtumal adaptan#; 5ed by McLaughhn

S ‘« b"l

"g proceSs ~in. wh1ch proj e‘l:t goais and @

~ the needs and interests: of. the local staff and,

. meet the ; requlrerpems of th,e proJect_" :
&

"is a pmcess whereby each‘ user develops hJS or her understan; s}
and belief m-~the mnovatlon as u; e,volves‘dunn unplementanon '
3. Instltungnahzanon R Ai%

Lew1n (1958, in Berman 1981

) ‘;,"' . | ‘f( o
evVed msntutlonahzatlon aswte refreezm g '

of a state Wthh had prev1ops1y bcen un ; 'e’nﬁa@altered in. some way But the researoh

-of Berman and McLaughlm (1977) and Berman and Pauly ( 1975) (in Berman 198% o

273) showed that successful 1mplementatlon did - not necessanly lead to the 3§
a% ;
‘ v
1nst1tut10nahzauon of mnovanon They noted that many successfully 1mplemented "

_innovative projects were hlghly dependent on Federal seed money, and; i in its absence
i

did not continue. 'I'hls 1rnphed Berrnan ( 1981 274) argued that before change 1s
stabilized: | '

(a) ,"teachers'needed t'ovassirn'ilate what they'had' learned during implementation, |

~(b) dlStI’lCtS needed to mcorporate new routines produced by the mnovanve
- project into decrslon makmg about budget personnel, support serv1ces and_
'mstructlon | y J |

- Institutionalization was found in Bermarffd McLaughhn (1977) and Herriot and =

Gross (1979) (1n Berman 1981: 274) to be a "highly pohtlcal process .in which the
i
' 1nnovauon s educatlonal success plays a d15t1nct1y secondary role "

Y ook
- A ‘ e



In the early 197(%; the literature on 1mplcmentat10n of educatxo‘hal change was

e

almost non—exrstent In 1973 Pressman and Wlldavsky (1n Kntek 1976:. 87) also found
B the llterature on change in the socral sciences to be vu’tually silent regardmg' -
1mplementauon Case studies, however, began to shOw the nccessrty of ﬁndmg variables
*of the implementation process that affect the success of mnovahve atternptsw '

In 1970 Goodlad and Klem (m Kntck 1976 86) made observatlons on
: cducauonal reform in pracnce They found little. actual practice desprte pnnc1pals and

»teachers claim of ‘adoption of the 1nnovat10n,< Sm1th elth, 19771 (in Kntek,r 1976:

88) found both program goals and the means toward attaigngthcr’n to be "vague and.

abstract statements" (Kntek 1976 88) which led to an mablhty to recogmze the
R

B 'rnnovauon in pracuce Staff conflict arose over varymg [and 1egmmate] interpretations”
of what the means and cnds of the program really were These factors associated-with

1mp1ementat10n contnbuted to umntended omcomes and failure of the individualized

mstrucnon mnovatlon

In 1972, Charters and Pellegrin studred four schools 1mplement1ng dlfferennated |
‘ stafﬁng pIOJCCtS After one year the crucial bamers they found prevenung successful

outcomes arose durmg 1mplementat10n They found ’ e

1) a strain between the 1deology of teacher govelﬁance and the strategy of
directed change
2) gross ‘unclarity, in conceptualization and definition of what the schools were:
. attempting to implement through change projects S
3) heavy reliance on structural changes in the behef that approprlate behawor
~changes would automatically flow, ‘
~-4) a false assumption that a statement of abstraat program values and obJectwes
- will easily be translated into new and appropnate behavror patterns at
. work, . .
5) an unrealistic time perspecuve of those respon51ble for educauonal innovation -
6) ambiguity and stress arising between the established administrative structure of
[ thedistrict and the temporary system for project management _
7 lack of experience of teachers in forming and 1mplement1ng processes and.
procedures for collaborative decision making
8) conflict in goals, values and interests of the ke$-actors
9) absence of monitoring procedures tg assure implementation



. '10) failure to recognize the severity of role overload of staff members
" 11) " constraints of the time schedule, and ‘ _

12) lack of provrsron for additional resources.

Berman (1981: 262) further noted the "process studres" of Sarason (1971, Gross ,
et ‘al.( l971) Wacaster (1975); Bentzen (1974); and Bredo and Bredo (1975) to have ,

- found that 1mplementatlon problems not content were r@sons for failures of

v

1nnovatxons

Berman and McLaughhr} of the Rand CorporaIJon of Santa Momca Cahfomla

(1976) conducted a large scale research project that studied the process of educauonal

'rnnovatlon in schOols in the United States School districts 1mp1ement1ng thesef‘

innovations. recerved federal "seed money" but were expected to fund from other sources
once the program had been 1mplemented The research gave key findings regardmg
u_nplernentatron.

" 1) implementation dominates the innovative process and its outcomes,

2) effecnve implementation d%ends on the receptmty of %e institutional settin gto

-

change

3) effective implementation is characterized by the process o%t\‘ual adaptation;

and

4) local school systems vary in their capacrty to deal wrth innovations and with )

stages of the innovative process

- The factors or mdepcndent variables that can affect mnovatJve projects were found to be

' (a) prOJect characterrsgcs which were educatxonal treatment or technology, resource .

level, scope of the proposed change and 1mplementanon strategy; (b) "1nst1tut10nal

setting includmg orgamzanonal chmate and motivations of adrmmstranon and- staff and -

charactensncs of school drstnct and pnncrpal actors and (©) "f;deral pohcres meaning

: federal change agent program Ob_]CCthCS and management Strategies.

' Fullan and Pomfret (1977) reviewed 15 case studies of educatlonal mnovatrons ~'

_ r
‘ deahng w1th cumculum and instruction. They focused on. 1rnplementat10n in order to

S Foas SRR




¢ o~
;'conceptualize and measure" lhc actual change ,(1,977: 336).' Twelve snldies were found
to rneasure the degree of implementation» from a fidelity perspective and three from a

process perspective, labeled "mutual adaptauon" (Berman and Pauly, 1975 in Fullan and
Pomfret 1977 : 340 ; Berman and McLaughlm 1976) Fullan and Pomfret deﬁned

L unplementanon as the ' actual use of an innovation or what an 1nnovauon consists of in

pract1ce (Fullan and Pomftet, 1977: 336) and found ﬁve dlmensmns of 1mp1ementauon '

in pracnce changes in matenals structure role/behawor, knowledge and- understandmg,

and value m{tgmahzauon

FE . .. “

~

A second oby:ctxve of the research was to ﬁnd reasons why S0 many educauonal '

=

changes fa11 to. becorne established" (1977: 337) A hst of "empmcally denved" factors Q)
_ W
affecting 1mplementanon were orgamzed into four broad categones

¢

Characteristics of the Innovauon

v exphcnness (what, who, when, how)
complexny ‘
Su‘at.egics ‘ . . ‘ . . . . ' " . ..I“‘ :
' ~ in-service training o ' »
resource support (time and matenals) ‘

feedback mechamsms
v paruc1pauon

" Charactenst:lcs of the Adoptmg Uqé
adoptIon process L ' A
organizational climate , - : ——
~ environmental support - : :
demographic factors
 Characteristics of the ®4cro Sociopolitical Units
. design questions
incentive system
evaluation ‘
political complexity.
Hall and Loucks mtroduced the Concerns Based Adopnon Model (CBAM) of -
assessmg and facilitating 1mp1ementauon (Hall, Wallace, and Dorsett 1973 in Hall andi |

Loucks 1977: 265). It was based on the individual as the adopter of change. and o

i
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_ suggested that change happens in stages rather than bi- polar use/noﬁuse Two

. ,dtmensmns Stages of Concern (SoC) and Levels of Use (LoU) could deterrmne the place
where a user was in relatlon 10 an innovation for the purposes of teacher inservice for
more effecuve innovation adopuon

Berrnan (1981 272) and Fullan and Pomfret (1977: 355) descnbed LoUasa

measure-of "fidelity" of effecuve implementation. Berman (1981 272) further noted that

the results of the LoU can be remterpreted to determme rnutual adaptat10n
~Levin ( 198 1) from a policy perspecuve, analyzed ten 1mplementauon cases in an
"attempt 10, detemune 'what conditions...have contrlbuted to their degree 'of effective .
' tmplementauon (1981: 66). Alist of cond1u0ns aggffacto\rs was generated

‘ strong Ieadershlp
favorable context (especially crisis)
imerest group involved in a1d1ng implementation rather than resisting or .
opposing -
technological nature of the task ( and a known and available technological
~solution) . :
.- autonomous agencies
outsiders implementing policy upon someone else
law enforcement : :
- 9.. coercion ’ o , - /
- . _
Levin funher nqtes that while each condition contnbutes to effective 1mp1ementanon

o~ P-wpﬁﬁ

.there is a limit to each and there are some condmons that are not rephcable thus v
tllummatmg the complex nature of the unplementauon problern o
Berman (1981) reviewed edu%uonal change for the purpose of 1denufy1ng a shxft
" in the change paradlgm dCSCl’lbln the new paradigm, and predlctmg future research He
: gen%ed five broad categorxes oig

tors affectmg the educauonal change process and

) gave ﬂ@trauve variables suggested by the literature:

%

1. Local contextual conditions

district characteristics :
- characteristics of implementing subsystem o
student characteristics - . a &

community charactenstlc%tz,



2. anary attnbutes of change effort . o

© core substance of the technology - :
certainty of technology \}

- complexity of change efforts

“scope of change efforts . -~ - .
centrality of change effort’ - N
cost” - o

| 3. Local polxcy chmces

participation strategles
staff development activites e
oo{dmauon control, commumcauon procedures

e

- 4. Endogenous varigbles

attitude of users over time
attitude of key actors over time
. evolution of policy i image ' :
. support for change effort - o
* extent and quality of planning
“degree of conflict over change effort
community involvement -
clarity about innovation : ’
S change in user behavior, organizational arrangements, and technology

5. External yanables-subject to gtange during implementation -

S5 N . -
stability of funding S L
federal and provincial (s gulations - R .
episodic cha_nges in_copt_e uch as new principal, or ne@chool Act) ‘

Berman (1981: 281) noted that factors in Category 1 were relanvely stable (3 5 years),
factors in Category 2 were assoc1ated with the nature.of the mnovanon Category 3
referred to the strategic choices made by the school dxstnct actors w1thm it, and Category |
4and 5 vanables are subject to change except for cor@ or' pnmary charactertstics" that do
not chﬂ Variables in Category 5 may not be replicable.
| Mam;aud.M_mn_tplcmLtangn | -
\ Berman (1978) found two levels of 1mplementauon, macro and micro, that were

o

two very different processes. He used the term loosely coupled structure" to descnbe
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' soasto influence "local deliver’y organizationsf' to act in”des.‘ired vrayS" ( l§78:~ 164). l-I._e‘ -

deﬁ'ned‘"micro—implementation" as the response of the' local organization to 'ldevise and 4'
“carry ot their own intemal policies” (1978: 164).

Micro- 1mplementatlon was suggested to be one event of a "cham of four
dlsungulshable passages in the macro-lmplementatron of policy in social services
delivery sectors" (‘197 8: 167) The chain consisted of' ,

’ “ a) admxmstrauon— the translauon of a policy decrston intoa specxﬁc program o
| . meant to carry out the pohcy s intent, -
. b) adoption- by local agenmes whichr may resulti in "sllppage" between
, *, - programatlc yldelmes\and local response "
v : c) rmcro—xmplementauon- the passage from adopuon 1o locally unplemented A
| practlces in which "mutauon or adaptauon of a project to
~its local orgamzauonal settmg dunng 1mplementauon
takes place and A - _ .
d) techmcal vahd1ty- the degree to whrch "the 1mplemented pracuce leads to -
" outcomes" (1978: 167). o
Berman noted four clusters of factors emanatlng from the literature that are

-~ assoc1ated w1th the "uncertamtles and problems of- macro-lmplgnentauon and W1thm

‘which, rmcro-1mplementauon occurs: .
| 1) global dlscrepancws between orgamzauons ina Joosely coupled pohcy sector, |
2) mﬂuence of comphance and consonance lcnown to cause slippage
3) resource deficiencies, and .- ‘
4) communication difficulties arnong organizations.
‘Berman (1978: 174) then sa1d that in order to understand micro-implementation,

ca gestalt of the local system is necessary He descnbed a "public delivery system" : (1)

10 behave as a system embedded in‘a loé(tl settlng to whrch it delivers services and w1th

):,"‘» A

¢ STVe



which it interacts and (2) to be affected by the larger environment of which the local )
setting and the local system is a part He further explamed that micro- 1mplementat10n
when v1ewed from a local perspectlve 'is a carrymg out of” local pohcy, not federal
pohcy. He labeled thls tmplementation within [the greater) implem'entation [process]:
deliverer implementation” (Berman, 19.78:. 174). |
- The context for "deliverer"'implementation was detailed by Berman (1978: 174)
| who first deﬁned the distinctive charactenstlcs of a "public social service system“ (seen as
' hospltals schools and welfare agenc\as) as:
I) labor mtenswe nature of the dehvery task
2) amblgutty of output cnterla, and
o * 3) openness of the dehvery system to its envuonment
( .
[

Berman then elaborated on the way the traits defined the context for 1mplementanon by :

%ﬁaymg _ L .
" ’ _ a)‘delivery'c;f the social service ( in the ‘c/a"se of education, learnin'g) consists of
contmumg 1nteractlons overtlme between the professmnal deliverer and a

* recipient of the serv1ce '

- - Y

b) outputs are vague, and hsually do not - 1nfluence authorltanve "
dec1sxons techmcal validity of programs is often msputed and policy evaluatlon -
serves polmcal and bureaucranc ends, therefore prOJect adaptatlon durmg 4-

| 1mplementauon frequently reflects not feedback from project outcomes but
rather bureaucratxc and polidcalﬁadjustment to the p‘rocess of implementation ,
itself, and | | | ‘ .

~_‘.:._'c),0rganizations are p{one to uncontrollable and uncertain eyents. 'Adm’iniSu"ators'
words are 'seldom the last word, and environmental turbul'ence.has a' magnified

effect on implementation (1978: 175-176)'.‘ o



Berman - described the path of implementation. as three
mobilizati:)n, including the decision to adopt and the subsequent planning for innovation,
(2) deliverer impleme'ntation, meaning the carrying out -of the Speciﬁc loc-al policy, and (3)
institutionalization (1978: 176-7). o '

During moblhzation the ' polmcal and bureaucratic decision to adopt are the real
core of stamng a new pracuce and the goals and agenda profoundly affect the fate of the
project” (1978: 177). The planning phase emphasizes the necessity for adequate ‘
planmng of resources; personnel procedures, although what is- "adequate" was not seen
- as definable. - The process of planmng was seen-to have effects on the political, |
ibureaucratic and personal support within the dehvery system (1978 177) Berman cited
two hypothesés from the literature (1978: 177): o

a) the 1mportance of broad participation in planning as a means for generating

deliverer commitinent -»(Giaquinta : 1}973,v Fullan and Pomfret': 197_7),'a'nd' ‘

b) the signiﬁcance of coalition' building and bargaining for cementing the

bureaucratic comrnitments of managers (Cyen and March : 1963, Harorove
1975) -~ S -

"Dehverer 1mplementauon was descnbed by Berman (1978 177) as translatmg
the adopted plans into an operational reality” in which deliverers make the key de0151on of .
_ "adaption", that is, "they. adapt the pI‘OjCCt to standard behavxor or adapt their behavior to
the pvlan Berman and McLaughhn (in Berman, 1978 178) found that without "mutual

Y
adaptation or _the ada«ptanon of pro_]ects to the local condiuons prOJects were. not

.V‘

implemented at all
Instltutlonalization was seen by Berman (1978 178) as a. "by prod t" of
implementation. It mcluded the decrslons made by local managers to make the' -

.

implemented pracuce become routmlzed in:some way, to make the practice attracnﬁ't/o.‘
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local bureaucrats and pollticfans, and to make decisions that must be carried out by local -

- deliverers.

Berman (1981: 755 studied the extensive literature reviews of Averch et
al. (1974) and Cronbach (1975) and found "no con51stent relationship between\
educatlonal treatment and outcomes " He also noted that inco usxsxe 1t findings had been
common among varrables in the research of Bennan and McLaughlm (1978), and Downs
.and Mohr (1976) Therefore Berman argues that it is necessary to put conditions on
ﬁndlngs so that "results are known to apply to particular snuauons and in parncular

Qorgamzauonal settlngs" (1981: 275). Berman crted the contrary findings of Rosenblum
and Louis (1981) and Berman and McLaughlm ( 1977) as reason to beheve that context of
the change prOJeCf/ i§,an 1mportant factor (eg. rural vs non-rural schools) The research
of Berman and Pauly (1975) is then cited to show that conditions are also factors
affecting the generahzabl% of change theory (eg. elementary vs seconda.ry schools)
Endogenous vanables were then described as those factors being context- dependent and
_time- dependent The example, "compaublhty of the innovation to the 1mplemenung—
orgamzanon was cited from Rogers and Shoemaker s research (1971) as an endogenous
variable that changed from school to school thhm the time span ot *e i innovative pl‘O_]CCt
.Berman (1981 278) concluded hlS argument Dy cmng Hage and Aiken (1970), Zaltman
et“al (1977), Corwm (1973) and Ym et al (1978) whose research 1dent1ﬁed factors

(parncranOn for example) that had "dlfferent effects at cﬁferent times on dlfferent phases

BAN

* of the change process.” © '+ S f ;
Research of Ei n nd'Louck |
Hall and Loucks (1977) descnbed a new approach for assessmg and facilitating (¢

lmplen entanon of an educauonal innovation, It is based on the work of Fuller (1969)

&



' that emphasrzed%ndlwdual dxfferences in teacher leammg and applied to the context of )

inhnovation adopnon Hall and Louck's work attempts ‘to pinpoint the degree of

' 1mplementauon of the individual adopter in order to "know where .. [adopters] are in the

process of change" (1977a: 18). The Concem-Based Adopuon Model (CBAM) ‘was

developed at the University of Texas Research and Development Center for Teach'ér '

. Education by Hall ‘Wallace and Dossett in 1973. The seven-stage model "Stages of

Concem about the Innovation" (SoC) measured the concerns of adopters as they‘
progressed along a continuum of coﬁc’ems of the self, through concerns. of the task ,

concerns about the 1mpact on the chentele It was prermsed on the idea that,"concerns

have a direct effect upon yeﬁomance and that lower level concems must be allewatecl

before hxgher level concems can emerge" (Hall and Loucks 1977a 18). Whlle an

g 1nd1v1dual § concern. for an 1nnovat10n progressed a simultaneous. progressmn in the

user's familiarity and effectlveness was. observed (Hall and Loucks 1977 19), A second

'dlmensmn was therefore developed by Hall, Loucks, and Newlove ( 1975) called the

Levels of Use of an Innovanon (LoU) It measured the behawor of the adopter as he or

-’she used the 1nnovat1on and showed an eight-stage progressmn from Nonuse no

knowledge of or plans to use to Renewal, user actively seeks other ways to supplement

or replace the mnovation. (See Append1x D for a detailed descnptlon of the stages of

: SoC and LoU. ) Whlle the SoC measured the feehngs and concerns, the LoU focused on

user behawor 'demonstrated in relation to the 1nnovzluon" (Hall and Lo{mks l977a 20).

The SoC and LoU scales ‘parallel each other and asa result, 1mply that the user would

progress at approxrmately the same rate along’ each scale. A Second 1mp11catlon is that 1f '

the SoC of a user is hlgh and use is low, a rapld advancement by the user will result with. -

‘little d1ff1culty or outs1de lnput Two unfavorable consequences were also implied.

Dlscontmuance may result from (a) the innovation does not. appear to meet the user's .

A
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e)ipec'tations and }:(b) use runs ahead of SoC because of irrelevancy of the innovation, or,
becausc it is too threatemng (Hall and Loucks, 1977a: 20- 21) _

' Hall and Loucks (1977a 21) noted a broader 1mpltcanon of the CBAM model
vthat lead the researchers&\l‘)eheve that some innovations are actually "innovation
bundles or an innovation compnsed of a number of innovations. In assessing a user's

: status it has ‘been found that the user may “ be at very d1fferent places with respect to each

. 1nn0vanon component

" The SoC and LoU of a user is obtained through the use of standardlzed
quesnonnatres that have been validated by the researchers through extensive field testing.

The LoU "fO{%{lSCd interview" (Hall, Loucks and Newlove, @75b 21) is desrgned to
ek

!j »
ga & information through a "branchmg format of quesnons which determine the "user,

past-user, or non-user” status of an 1nd1v1dual A second set of quesnons then probe

. e

_. specific input categortes to. determtne the level of use of the user. Hall and Loucks
(1975a: 5) not&lhat LoU descrlbcs behawors of innovation users and does not focus on

B

" such aspects as att1tudes or monvanons of the user, therefore it "does not attempt to

explatn causahty

' Th sM ment Approa h to Impl mentatlon o
The case in study, Bluepnnts for Future Catholic Schools, is a systems
,'management approach to project 1mplernentanon (ACSTA 1986 3. Smce Elmore
(1978 185) a socxal sclennst concemed w1th socxal program unplementauon belteves,
understandmg orgamzatmns is essennal to the analy51s of 1mplemcntatton a dlscussron
of the model of systems management and orgamzanonal theory is presented '
.. In 1978, Elmore applied the present knowledge of orgamzanons for the purpose -

.of- understandmg "how poltc1es are shaped in the process of 1mplementatton" (1978
" 187) Elmore 1denuﬁes a "system management model" as one of four "schools of

thought that can bc brought to bear on the 1mplementanon process ' He argu_es that his



30

1

apphcauon of orgamzauonal theory presents a "legmmate analytic perspecuve" which is
| drawn fmm both normative (what should be) aud descriptive (what really 1s) data. At this
time, however, a brxef discussion of " ) systems theory may enable the reader to better ,
envision the "systems management model." ' | | _ |
Orgamzatmhs can be thought of as systems. A system is defined by Tos51 and‘
Carroll (1976: 156) as, |
" "a set of interrelated components surrounded: by a boundary'
whlch absorbs inputs from other systems and transforms them into
g]tputs that serve a function in other systems. Complex organizations,
e open systems mteractmg with an outside enwronment and adjusting to
i."
Tosstkand Carroil (1976: 157) identiﬁed five subsystems or groups of reldted
* activities which are engaged to meet Ob_]eCtIVCS of the organization." Three were seen as
primary: (1) production, (2) adapuve, and (3) boundary-spanmng The remammg two
comprised the collateral subsystems (4) maintainance and (5) managerial.
anary subsytems are the "line" (Davis in Tossi and Carroll, 1976: 157) or’
"fundamental requlrements" (Barnard in Tossi and Carroll 1976: 157) of an -
- orgamzatlon These subsystems "make the organizati go" (Tossi and Carroll 1976
157). Productlon is the "technical core" or the actlvg Wthh produce 'the product
service, or 1dea consumed by the public.” Bobndary spanmng activities are carried on

within the orgamzanon but link it to its relevant" or immediate environment by -

: procurmg 1nputs and dxstnbuung outputs.” The adaptlve subsystem is the activities that .

" monitor the env1ronment

The purpOSe of the two.f collateral or secondary subsystems is to Xinsure the
smooth relations,between subsy‘stems." The ma‘intainance‘subsy;stem c
"’supp?rt activities." It functions to "maintain morale" and is referred to as the "staff"
concept of the organization (Tossi and Carroll, 1976: 158). Managerial subsystems,

ac':cording'to Katz and Kahn ( in Tossi and Carroll, 1_976: 163); "comprise the organized
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acuvmes for controllmg, coordlnatlng, and dxrectmg the many subsystems of the |
structure.” '

’ Elr'n‘o_rev(11978:_ 191) prop05es "system management" theory to hold the central
'principle'as "'xational valu.e-maximizers." ‘HeeXplajns that from this perspective, or
assumption, the organization is "effective to the extent that the mem:bers maximize
: 'f;)erformance on their central goals and }objectives." An organization based on this
assumption, has a set of "Well-deﬁned" objectiyes reflecting its pnrpose and each task -
‘carried out in the organizau'on should be aimed toward at ieast one of those OBjectives.

"Systems management" phts em’t’)hasis on the "pﬁnciple of hierarchical control”
(Elmore 1978: 191). The mana'gemen:t»subls‘ystem is the controlling and coordinating
authority "which is the locus of the decision-makihg‘proeess." It functions to bring
together "parts capable& of concerted action around a common purpose” (1978: 192).
'Top management is seen to be responsrble for the "overall system performance which in
turn allocates spec1ﬁc tasks and performance objectives to subordmate units and monitors
their performance" (1978 191). Elgnore purports "hierarchical control to be the single
most important element i msunng thax‘rgamzanons behave as systems" (1978 192) ‘

Strateglc planmng plays an 1mportant role.. Anthony (in Elmore, 1976: 192)
deﬁnes such planning as,’ the process of dec1dmg on ob]ectlves on resources used to
'obtam these objectives, and on the pohcxes that are to-govern acqulsmon use andv
disposition of these resources Anthony then relates how pohcres move to operations by
defining (a) management control as,” the process by Wthh managers assure that
resources are obtained and used effectlvely and efﬁmently in the accomphshment of the

'orgamzatlon s objectives” and (b) operanonal control as,” the process of assunng that. .

| .speciﬁc tasks are carried out effecuvqu and efﬁcrently "

Dec1sron-mak1ng, in "systems management theory, is dlstnbuted to find "optimal

L

‘allocatlor of resources, tasks and performance ‘criteria among ‘subunits of an

’
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orgamzatton" (Elmore 1978 192) This principle allows a surprising latitude for "the' |
exercise of lower level dlscretron" (1978: 193). - 'Sub-opurmzatxon was a process
labeled by Hitch and McKean (in Elmore 1978: 193) and deﬁned as,
"an attempt to find optimal solutions to subproblems rather than whole
problems of the organization.. -holding subunits responsible for a certain
level of output but allowing subunit managers the discretion to' dec1de on

the means of achrevmg -a certain level of output.”

Elmore (1978: 193) notes, however, that this process creates complex problems in

_practhe such as finding the appropriate criteria for the performance of a subunit.

Kaufman (in Elmore 1978: 194) sees organizational behavror ach1eved through

the use of "preformed decxstons and sub—opnmlzatmn In systems management, the

socialization of members into the orgamzauon is also aimed toward achtevrng thlS '

4behav1or Katz and Kahn (in Elmore 1978: 195) descnbe the maintainance subsytem as

activities mvolvmg 'recruitment, indoctrination, soc1altzat10n reward and sanction.. [that

'functlon to] malntaln the fabric of mterdependent behavior necessary for task

accomplishment." The effect of the processes "shape" the decision-maker, "as the

' 'organization often "demands of its. people" putting "the requuements of thetr formal role

above their personal preference" (Elmore 1978: 195)
Implemené%;m in systems management is viewed as a dynarmc process that 1s |

"always goal»dtrected and value- maxlrmzmg" (Elmore 1978: 191) It consists of:

, l clearly spec1ﬁed tasks and objectxves that accurately reflect the mtent of

| policy ,

2. a management plan that allocates tasks and performance standards to
subumts
: . 3 ‘an objecttve means of measunng subtm'it performance,. and -
4 a system of managemcnt controls and social sanctions sufﬁcrent to hold

w

subordinates responsrble for their performance



a = 3

Two wcaknes!es%f’thé model are seen by Elmore (1978 197 Yasa lack of regard

for other agencxes at the govemment le el that may need to be 1nﬂuenced for SUCCessful
‘ :-program 1mp1ementat10n and, a lack of oncern for how the organization operates in -

; reality, as opposed to how it ought to functdon.
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~ CHAPTER THREE
@ RESEARCH DESIGN
Overview
Thi‘s chapter will describe the meth'ods used to gather and analyze the data
collected in the study. A brief discussion of survey research methods will be followed by
the design of the,questionnair_e and interview schedule. The sampling techniques used
will be explained and a brief discussion of the data apalysis will c_onclvude the chapter.‘

PR

Methgﬁ ology -

Survey research was the methodology chosen to address the study s problem. ‘A

/

‘quesnonnalre was designed to meet the. purpgse and objectives of the research. It was .
pﬂoted and then pre-tested.

The "interview request form wats an item that emerged as a result of the pilot.
PllO[ pr1n01pals lrended to g1ve short responses to the open-ended questions but were
prepared to dxscuss the responses further by i 1nterv1ew TherefBre, the Tesearcher felt that
" the opportumtyj to ask principals if they would consent to an interview should not be
passed. Interview request forms were enclosed with the questionnaire. .

| One hundred and eighty-seven quc&tionnaires were sent to the stratiﬁe_d sample of
Catholic School principals in Aibertzt There were 96 questionnaires rett’tmed.to the
researcher, and 17 interview forms. After a prehrmnary analy51s of the data an interview
schedule was drawn, and ma11ed to the 17”pr’t"nmpals along with a tentative interview time..
Fifteen telephone 1nterv1ews and 2 in-school interviews ‘were held. They were tape-

recorded with the respondents penmssmn

Questxonnau'e De51gr_1

'I'he purpose of the study was to descnbe and analyze the - 1mp1ementatton of

change in Catholic schools specxﬁcally through the usf of the 1nstrument des1gned‘to

PEAS




" initiate the change ‘the Blueprmts Profile Questionnnaire. At the time this study began it
was. not known whrch prmcrpals used the BPQ how thcy used this mstrument or how
“effective it had been. It was therefore decided that this i mvest1gauon could probe for users
of the BPQ to find the methods and extent of its use, and then to analyze the data to find
factors assocrated with the adoption and 1mplementauon of the change process The

A researcher then developed a quesuonnaire to attempt to collect data Wthh would achieve

these purposes v
The study's questionnaire.was an original document that w was developed from the

"Levels of Use of an Innovation” mstrument "Levels of Use" (LoU) was designed by
ey .

. . . . . -

Hall and Loucks, 1975, University of Texas, Austin, Texas. LoU 1s ‘an interview

instrument which adapts to the responses of interviewees with branching and filteringv
questions accordmg to the extent of their usage of an 1movad§§1 As an 1nterv1ew it had
" been proven to be a reliable i rnstrument in deterrmmng the extent to Wthh a user applies
an mnovauon :
According to the Concems Based Adoption Model, there are eight levels a user
progresses through rangmg from the rnimmal "non-use" to the maxrmal stage- of‘
"renewal".. ' (See Appendix D for the complete chart, and Chapter Two for a detailed
descnpuon of the concept ) v _ |
The qucstionnaire was a five-part “filter" type. The filter was a series of
quesnons regardmg the respondents use of the BPQ Accordmg to the respondent's
answer, he/she was directed to a certain secuon of the questionnaire and asked to
' complete thc secuon that mratched hls/her USer status. |
“The quesuonnaire was de51gned to be self-admmistered The mneteen page

document was mailcd directly to the school pnncrpal It was to be completed and

returned to the researcher in an enclosed stamped, self-addressed envelope. Principals



. 36

were asked to complete only those sections pertaining to their'present school situation to
avoid the repetitionvof a s¢hool due to principal movement.

* Catholic school’ rincipals in the Provmce of Alberta were chosen as the study s
populanon because they were designated to be the ones ter unplement the changes mto., 2
their schools (Miklos, 1982: 9-10, .'Gu21e, 1‘983: 3-4, Schulz, 1985: 51-52).

‘ The draft copy of the questionnaire was piloted with ﬁve adntinistrative -personnel

associated with the Provincial Bluepnnts proccss All had atten&q the Blueprints
Adrmnlstrators Conference and all were familiar with the BPQ. The panel consisted of A
two supenntendents a pnnmpal a vice- prmmpal and member of the ACSTA. Of those
one was a member of the original Blueprmts Conference De51gn Comrfnttee and two
were members of subscquent Blueprints Conference Planmng Committees. The
questionnaire was mailed to each member, who returned the questionnajre with comments
and,‘in.som‘e cases, a follovt-up interview. - N

~ A pre-test of the revised instrument was carried out in ianuary of 1987 by three '
principals_in the Yellowkmfe Separate Education District, Northwest Temtones
Members of the Yellowknife System were not in the target populanon but had pamelpated
in the Blueprmts process since 1981 Each principal completed the questlonna1re and
each responded as a- "Present-User" of the BPQ. |

The: ﬁnal stage of the quesuonnaue de51gn 1nvolved n mbermg each item that

could be computer tabulated Th's allowed

to be transferred dlrectly from the

document and, thus, eliminated the need for creating a separate coding sheet Open-

N e

ended quesnons were not numbered.
The quesuonnaxre had four sections and an introduction. The mtroductlon
'. prov1ded the respondents with i 1nstruct10ns and a hst of definitions whlch were necessary

for them to deterrmne their user status and become famlhar w1th terms that would be used

in the followmg pages.:
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~ Section One contained biographical information requested of aIl respondents.

Some factoﬁuch as age of. prmcrpal" "evel of school" "number of Blueprmts |

Conferences attended" were asked about i i order to deterrfune 1f those factors had any .

 effect on the level of use of the Blueprints Proﬁle Quesuonnau'e The fesponse choice for

age of the pnnmpal" was in categones rather than exact numbers and respondents were

not asked to 1dent1fy their gender, as the sex of the pnnmpal was not consrdered to be a

- critical factor in renewal implementation. There was also a filter question that would

identify pilot schools of the BPQ' Possible effects of these factors are analyzed in

CHapter Four Results of the Study (The BPQ is found as Appendix B and the study S |
quesuonnarre is found in Appendix C.)

Section Two of the questionnaire sorted respondents into Non-Users of the BPQ
Past-Users, and Present-Users. The questions of Sec}tion IIa, asked‘to’Non-Users,
probed for possible reasons and/or factors affecting the respondents situation, including

an explanation of the means of renewal they may have been using instead of the BPQ.

'Secuon IIb was a more detailed one. It repeated the probing quesuons of the prev1ous .

section but required more specific information regarding dates of adoption, planmng,
events, reactions, critique of the BPQ, and measurement of the 1mplementauon process.

The items of Secuon Three addressed the Present-User group, who accordmg to |

~ the LoU scale, were potenually at highest levels of apphcatron of the BPQ This: secnon
‘ repeated many of the questions of the Past-Users but also requested information about

'\ ‘resources that aided principals in the implementation of change through use of the BPQ

It also asked for detailed explanatlon of the 1mplementat10n methods used by the B

R pnnc1pa1 The Collaborators (Users) of Section IIIa were quened about the frequency of .

g
meeungs strengths and weaknesses of the collaboranon and plans of their group for

" future implememtation.
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Secuon v asked for further comments by the respondents regarding their role as
1mplementor or for any information they felt was, unportant to the research

The questionnaire cons1sted of yes/no type quesuons rating scale‘qu'estions
open- “ended quesnons and comments The rating scales were of the Likert type and had
. four categohes from Wthh the respondent could choose, @L) meamng "Lutle amount of
mﬂuence (M) meaning "Moderatc" (C) meaning "Consrderable" -and (G) standing for-
I"Great". Thc four categories were chosen to re'ﬂect gradu_ated amounts of mﬂuence since
‘ therespondent could ignore factors that were irrelevant. Analysis could then be based
upon frequency and degree of mﬂuence The four-category scale requlred the respondent
to decide if the mﬂuence whs elther more ( C orG ) or less (L or M), thus av01d1ng the
neutral posmon of a fifth or mlddle value ( Orlich, 1978 56)

Interview Design
An interview consent form and self- addressed envelope were enclosed with each
research quesuonname Respondents wem asked to. reurn these to the ré%archer if they
consented to an mterwew. Seventeen of 96 principais (17'.7%) returned their-consent
- form. | | ’

* The schedule for interviews was draWn up in Noyember, 1-987 aftera prelirninary
analysis of the findings from the questlonn'aires.: Arens needing clariﬁcat:ion were
identified from the results and were addressed in the schedule'in greater detail. Principals -
were mailed the schedules ahead of their tentatively scheduled i mterv1ew t1me They were
asked to plan an alternate interview time if the one set was not satisfactory.

Tclephone and in-school }mtervxews were recorded and then transcribed. ‘
'Résponses werecateg;rized and tabulated m’anually. fSee_ Appendix C for a‘copy of the
"Interview’Schedule.") ’



Samplmg

Permission from the Executive of the Alberta Catholic School Trustees
' Assocration was gamcd for this research project in the summer of 1985. Support was
extendcd in the form of library materials, access to names and addresses-of personnel of .
the Alberta Cathohc school system, direct contact wrth ACSTA personnel and permrssron )
- to at_tend the 1985 Blueprints Conference.
Data were sup’plied by the ACSTA in six separate batches which necessitated
cross-referencing.5 The batches gave lists of names and W‘orkplaceaddresses of Alberta
. C‘Iatholic School Superintendents; and Catholic School Principals; lists of sch_ool districts’ “
b_y Superintendent; 1ists' of schools by district; and an alphabetical list of schools_ showing
’\gr\ade lev.els which was needed to place schools irtto level subgrOups ‘A l'i(st of school
dlStI'lCtS showmg number of schools and total enrolment was included.
 The ACSTA serves 262 Catholic Schools of 53 school dlSII‘lCT.S in the Provmce of
Alberta and the Northwest Territories. The target population was set as the Alberta
Catholic Schools; 259 schools in total. It was further decrded that a sample of the Alberta
schools could be representatlve of the province and srnce the Yellowkmfe School District
had partrcrpated in the Blueprints Process, thevpretesf tould possrbly be done there. The .
populauon would be 259 Alberta Catholic Schools m 52 Alberta Catholic School "
Districts.
To achieve a representative sample of Catholic Schools of Alberta m which |
subgroups exist, a stratified sample was necessary. Stratifying a sample mcludes
, 1dent1fymg the subgroups that ex1st ina populatloh and then randomly samplmg each
subgroup so that the proportion of subjects selected from each group is the same as the
proportiorltfc‘;‘)"f‘t’hat group in the target population ( B‘org:;and, Gall, 1983: 248-249).
The population of Catholic 'S.chools was arbitrarily divi_dedinto four strata. The |

- number and size of each stratum was based on student populati(%;trg;v-fl’he' decision to use




student populat}i&n was made because use of the‘BPQ was;considered to be an indivjgual
school pI'O_]cCt decided by the school- based adrmmsrmtron regardless of proxmwdo a
large urban area, since it appeared the commumcatlon of Bluepnnts to .all pans of the
- province had been accomplrshed This groupmg put schools of srmrlarly ‘sized school
dlstrrcts together. Table 3.1 shows the four d1v1srons of ‘all Alberta Cathohc school -
drstncts the1r size by number of schools and by enrolment of students The d.lVlSlOl’lS
were made by the researcher in consultanon with a supenntendena |
In accerdance with a hew Umversrty polxcy, a copy of the research proposal was
sent in September 1986 for approval by the Ethlcs Commrttee Official approval of the
_ research ‘was grven in November of that year. The approvéd proposal was then A
o f forwarded to The Freld Servrces Branch.of the Department of Education of the Umversrty
" of Alberta The latter requ1rement was . necessary in seeklng the perrmssmn of the
, W-Edmonton Catholrc School Board ﬁor samphng purposes 'Perrnission from the
- : Edmonton Cathohc School Board was granted later that month -‘ ‘ B 7
Durmg this time perrod letters requestrng permission to proceed with the research
were sent to 31 Catholic School Supenntendents A return consent form and stamped,
self-addressed envelope were also enclosed Copies of this correspondence are found in
i Appendlx E.

) A follow up létter was marled ten weeks later to the Supenntendents (17% of the

p@pulauon) who had not yet rephed.
5
The response rate of Supermtendents of Cathohc Schools of Alberta was 93%

'Two Supermtendents dld not reply 'Of the 29 that returned correspondence, 41 districts

R "(78 8%) were mcluded in the study and 11 drstncts (21.1%) were deleted. The 11 school :

districts represented 20 schools . 7%) out of the total 259 These drsmcts were from
* Strata I, I, andIV

»:"’ .



e

Strata

“TABLE 3.1

s

- ARBHRA.RY SUBGROUPING OF 'IHETARGEI‘ POPUIATION

School Districts -
: . * in Districts

Range of Schéol; Range of

' Schools:
Pupil Enrolment - No.

T .

5 Spt‘bcc

Edmonton 37-48 S

Fon McMurmay  7-8
- St. Albent -7
Sherwood Park o
Lethbridge

" Red Deer

. Grande Phaic 26+

Lakeland

" Thibanlt
Fort Saskawchewan
St Paul,

rove , o
Whitecourt

<..

2324000 7 147 56.8%

1500-4 000 a5 17.4%

500-1499 28 . 10.8%

TOTAL

% of Total

0-24 000

Notes: a) SepLSO. 1985
: School Districts

mnsnaptvnded

theAGTA.

: lhaefacno(lﬂSchoole:bownhaep.m
c)wmmwmmmw&.ﬁmnmnm

.
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- The dccmon to sample the populauon was madc because it was felt that a
sample could represent the populatxon Through stratified sampling techmques a
proportional random sample was drawn from each stratum of the populauon Each
| ~ individual straturn was further subdivided by levels into elementary elementary/Jumor

“‘hlgh Junior/senior hlgh ‘Orlich's (1978 89) table of the representatwe sample sizes for
different populauon sizes was used as a starting point in determining the size of the
~ study's sample since there is no "absolute standards regardmg percentage of persons in
| the populauon being surveyed " ~According to this table, a populatlon of 200 would be
132 and 300 would be 168, therefore a populauon of 259 would be approximately 150.
"It was de01ded to send 187 questionnaires to allow for failure to respond Table 3.2

shows the number of schools. in each stratum to bc surveyed.

TABLE 3.2
NUMBER OF SCHOOLS SURVEYED IN EACH STRATUM

Strata % of Populatlon Total No. Proportional No.

’ for Survey ~ for Survey
] T56.8% < 187 = 106.22
2 17.4% x 187 = 3254
3 108% x 187 = 2019
4 150%  x187 = J 28.05 -
Towl  1000% . 187 187.00

Information rlecessary to reconstruet the populalion of Alberta Catholic Schools
was supplied from the ACSTA in six different batches Four large chart\sS were created -
, whlch dlsplayed the schools in levels, in each stratum. It was a tedious process which
: requxred much cross referencing. It was further comphcated by the hkeness of school

names. All schools not mcluded in the study were deleted.
3
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Calculations were then done to find the prOpqrtibnal number of schools in each
stratum required for the sample and the i)mportieyial huft;bcs of schools in each level of
the stfa’tum. ‘Level subgroupihgs from each strénim were similar but not cxast, due to the
nature of the needs of SchoolvDi‘stricts; for example, there were 8 "K-12" schools in
$tratum IV and only 1 "K-12" schools in Stratﬁm I It wés hoped, at the tisnc, that |

- _anajysis cduld be done by level but even if not, subgrouping by level would aid in the
* &@;attempt to obtain a rcprescntatJve sample. o g

Al eligible schools in lists’ rcprescnnng the four strata were assigned a number.

The Table of Random Numbers was applxed to determine which respondents would be

surveyed.
| D il ion
The éctual number of .quest:ionnaircs varied slightly frofn the exact proportional |
numbers due to the misplacement of .a school, rounding of the population percentages,
and a difference in informationvbatch totals. The acrﬁal numbers sent were as follows!
Sl Sm.2 Sw3 sS4 Tom .
110 30 2 25 187
Quéstionnaircs 'wcrc‘mailed on March 6, 1987. Three weeks were allowed for
'rcspondgnts to complete and retdrn the instrument. On March 31, 't'bilow up lstters were ,

sent to those not yet responding. Qucsu'onnaires’ were accepted until May 1 bccausc

-

slps%‘ex‘ej:ums
o R :

g -

rcsults were not tabulated immediately and because spnng vacation possibly caused some

The following table shows the rate and distribution of the returned

questionnaires. The rate of return was 50.3%.



. "TABLE3.3 . ; ‘

s .;@és RIBUTION OF RETURNED QUESTIONNAIRES

L% "\ . 3 " J' ‘ S » N . . . . ° ) .
e ekl Swaum?2 © Sramm3 Swamm4. Toal
bt W . w q.“& - ‘

. '?H: Cur * ,3‘ ,ﬁ ) )
Sent VL, 10 30 22 25 187
Returned 42 11 8§ 4
byMar31

~ Rewmeddue 8 2 9 22
to follow through 4., " 3 ‘

Total Return R % 3 16 17 96w+
Rejected* o 1 1 o 0 . 2
Total usable . - 9 12 16 17 9%
%usableof . ' 44.5%  400%  727% 68.0%  50.3%

* Cause for rejection included: 1) the respondent was unable to complete questionnaire
g IR due to time constraints, and returned it giving no
~ - L , . Indication of their user status, , ¢
** Total return rate was 51:3%. C

Data Analysis

‘Thé qués_tionnai'rehite_rns were numbered to allow data to be transferred to

éomputcr records vs};t*h'out, ‘the use of a coding shec‘% Summaries of responses to open- -
ended quesdo_ris were'Categorized by similar themes or statements and calculated by

hand. |

‘The 4-f'requencies for each computer-coded response were comp_uted"and
displayéd in tabular form. Mean scores were reported whenever they were meaningful.

. Telephone {int‘erviews- v‘ver‘e. tape-recorded with the pérmission of the
respondent. The datav‘vere then &anscﬁbed. Similar themes or statements were tabulated

manually.
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| . ]' .- The targct populanon of the research was 259 Alberta Catholic Schools The

populatlon was divided mto 4 strata based on school population size. Catholic

_ Superintendents were contacted for their approval of research within their Junsdtctmn A

- Trepresentative sample was drawarom the names of schools )Whlch compnsed each -
: /

Xy

stratum, °

Questionnaires were sent to prmmpals and data collected were analyzed by -

computer. Frequengies and mean scores were used extenswely Open-cnded questions

e o

- ahd interview responses were categonzed by sumlar themes or statements and tabulatéd

by hand. A full report of the results of analy51s is foundgigiChapter Four.

we



CHAPTERFOUR = |
- RESULTS'AND INTERPRETATION OF DATA
_ Overview ;
Chapter Four 1s a report of the analysxs of the collected data. It opens w1th a
bdlscussxon of the representatlveness of the sample. A descnptlon and analysis of the

, 'sample is then reported through frequencres amLmean scores. Comments of the

1scussions arising from ‘the © open-

. pnncxpals h*)een lncluded where they app

eas: ad&

' !.5'; 'I’h,er‘atlonshlps be btographlcal

. 'ended quesuons &‘hbe thrg‘5 v,

BPQ and the Pro 1nc1a1 Blueprmt .
U

n of' the BPQ 1rnplementatlon of the

of the BPQ are exammed

-factors and the 1mglcmentanon of roneWal throUgh‘ |

. Factors that appeared to be assoc1ated with change at the §3hool level are 1dent1ﬁed :

| fj - fduction Coe L |
The purpose of the study was to describe and analyse the process of change in-
" Catholic Schools of Alberta specifically thrgugh the use of the BPQ. The research was
designed to find factors associated with the change at r.tg school level and, in some cases,
measure the amount of influence the factors had by the use of a four-point Likert scale
Where scales were used, p0551b1e values ranged from 1 to 4 mcluswe One represented |
the lowest possible amount of influence and 4 represented the hi ghest degree of influence. -
Responses to open- ended questlons were tabulated manually and reported as three major
secnons of results. . o |
R ntativen of the Sampl ;o
In Stratum I, the largc urban centers of Edmonton and Calgary, response rate’ was
a rnoderate 44.54%. Edmonton responded 43.3% overall wnh 26 of 60 questionnaires
returned. By grade level of the Edmonton response there were: 14 of. 34 elernentary

school principals (41.1%) ; 6 of 14 elementary / j junior high school principals (42.9%).; -

46



d | ‘.-“47.

' .

..and 6 of 12 Jumor high- school only or senior hlgh school only principals (50%).
Calgary responses totaled 21 of 50 (42.0%). Thirteen of 29 elemegtary school pnnmpals
* (44.8%) responded; 4 of 13 elementary/_;umor high school principals (30.8%) responded,
and 40f 8] Jumor high only or senior high only prinmpals (50.0%) were recrged. | |

" The response rate for Stratum II was 40% One of 8 elementary pﬁnc1pals _,

(12.5%) responded; 7 of 15 elementary/Jumor high (46 6%); and 4 of 7, (57.1%), came
ffom junior and/or senior high school prmc1pals The low return of Strata I and II may
| have resulted from: (a) the large number of research projects that urban pnn01pals ar@
asked to part101pate in each year, and (b) the data collecuon period was held during the
‘weeks prev1ous to spring‘ vacations.

The third Stratum was well représented with 16 of\l22 (72 .7%) returns. Five of _

AT elementary school principals (45.5%) responded; 5 of 5 elementary/junior high school

princ1pals (lOO%) and 4 of 6 Jumor/semor high school pnnmpals (66.6%) responded to ’

the questionnaire.

| Respendents of Stratum IV, returned 68% of -the questionnaires sent. Four of 4

elementary scho@ pnncxpals (100%) 8of 14 elementary/Jumor high School principals

(57.1%); and 5 of 7 Jumor/semor htgh and K-12 school prmc1pals (71. 4%) gave returns.

Table 4.1 displays this information. - -
The school districts of Stratum II having 7 scheols were represented by at least 2
schools and the school districts of 8 scliools were represented by at least 3 schools. All

school districts of Stratum III were represented. School di_’stricts of Stratum III with

" greater than 3 schools had at least 4 representatives. In Stratum IV, 4 sin'gle school |

~school districts were omitted due to sampling. Eight single-school schoal districts did not

return the questionnaire.

Y
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TABLE4.1 -~
' SAMPLE REPRESENTATION - o o

STRATA H EWR  JRSRK-12 TOTAL

1 'y ' . :

Edmonton © 143441.1%  6/1442.9%  6/1250.0% 26/60 43.3%
Calgary  1329448% 4/13308% 43 500% 21/50 +"42.0%
| | S TA9/110 44.5%

2 I8 125%  7/15466%. 47 ST.1%  12/30  40.0%**

3 o S/11455%  5/51000%  4/6 66.6% 16022 72.7%

4 441000%  S14571%, 57 T14% . 1725 68.0%

Total | ' A 547187 503%

* two respondents did not in their level "' . |

** one respondent did not indicH€ a level ¢

In summation, 41 of 52 school districts in 'Al'berta (78;8%)_participated in the
study. These diStricts representcd’ 239 of 259 schools. With the result of santpling and
non-returned questionnaires ﬁ~om 'Strét'u‘m IV, 29 of 52 school districts (55.8%) or 227 of ‘
259 schools (87.6%) were represented by the returns of the study The figure 87. 6%‘
1nd1cates a relatively high degree of representation.

A geograph1cal check of the schools represented by the sample glves the reader a .
further means of evaluation of the representanveness of the sample. The 1nfo*matron
supplied by e ACSTA allowed the researcher_:to- d1V1de the schools of Alberta into 5
z'ones; northern, central, weStem, easte‘m, and southem.; Figure 4.1 shows 19 of 28 |
northern schools (67.9%); 119 of 123 central schools (96, 7%); 3 of 6 western schools
(50. O%) 13 of 15 eastern schools (86. 7%) and 76 of 87 southern schools (87. 4%) were‘

represented by retums in their school dlstncts
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2

1 2 3 4 5
. . 1 i r
f i o . LA
oA
Roman Catholic Separate School Districts o : s
S and . .
Roman Catholic Public School Districts RPREE
| Asomption. . 19 Hinton 37 St Albert C L e C
1 Beaverlodge 20 Klitam o W St Paul | 11a 910
Y BowIsland 1t Lakeland 39 Sexsmith 110 ® g1y N
4 Calgary 12 Ledue 40 Sherwood Park ¢ -
5§ Camrose .23 Legal 41 Spirit River 16 8l
5 Coaldale 14 Lethbridge 42 Spruce Grove D4/ie :l‘: L
7 Drayton Valley 1< Mannlng ., 4) Stony Plain ' o
* Drumbeller .26 McLennsd - 7 - 44 Taber .
% Edmonton 17 Medicine Hat . 4% Theresetta
10 Edson A Morinville 46 Valleyview
1 Falbview 19 Namps 47 Vegreville
11 Father * 0 Pesce River 48 Vermilion
I} Fort MeMurray M Pleture Butte - 49 Wainwright
14'Fort Saskatchewan 12 Pincher Creek © 50 Westlock
I Fort Vermillon - 'V Ponoks 4 1 Wetaskiwin
16 Grande Prairie 4 Provost €1 Whitecourt
7 Grimehaw 35 Red Deer 83 Yellowknife, NWT
18 High Praice  * 34 Rocky Mountsin House

Northem  (N)
Western w)
" Central (0
. Eastern (E) : H
/" Southemn-  (S)

* permission to copy was granted by the ACSTA on March 14, 1988

Figure ' 4.1

: R ¢ :
. Representation of Catholic Schools of Sample
by Arbitrary Geographical Zones
‘of the Province of Alberta

’
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'PART ONE: DESCRIF FAMP
A descrxpuon of the respondents of the survey was the first level of ana1y51s The

followmg passages aré a description of the total sample the Non- Users and the User

| - Group. The Users are. further separated into Past-User and Present- User groups. The

tables were constructed to show the reader the total sample,ﬁgures as well as the totals of
the three subgroups of the sample. In later passages, these tables may be referred to in
order to avoid their duplication.

Description of the Total Sample

+The follo@ing passages are a deseription of the total sample of ;r‘es'.po'ndents in the
survey. o : | . T
1. Awareness of the BPQ !
Ninety-three ot'ﬁaﬁespondcnts (98.9%) answere‘d Item 15, 'Awareness of _
BPQ", with the following responses: 20 (21. 3%) wef‘e not aware of the BPQ, 26

(27 7%) were aware and not using it, 12 (12 8%) were not using the BPQ anymore 28 .

(29. 8%) were usmg other means to implement renewal, 6 (6. 4%% were usmg the

4
questionnaire, one "other" said "usmg 1t from time to time", and one respondent d1d not

reply See Table 4.2. , . »
2. Qse of the BPQ . : ' " :
: P&able 4.3 shows the status of use of the BPQ as described by principals. There -

57 "Non-Users" (60.6%),.30 "Past-Users" (31.9%), and 7 "Present-’Users"
(7.4%). | |

e

4
B
€K
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TABLE 4.2
AWARENESS OF BPQ
CATEGORY NON{USER - PAST-USER USER TOTAL

F %SBT F %SBT * F  %SBT TSAM %T

1.NotAware °20 351% ! 0  0.0% 0 00% 20 213%

2AwareNot 26 456% | 0  00% 0 00% 26 21.7%
Using : R :

3NotUsing ~, 0 00% -12 400% - O 00% 12  12.5%
Anymore S ' ' .

4.UsingOther 10 17.5% 1S  500% 3 429% 28  29.8%
Means’ . ' . ‘

SUsingthe BRQ 0  00% 2 67% 4 S5.1% 6  64%
_ 6.0ther 0 00% 1 33% 0 00% 1 - 11%

7NoReplies 1 18% © 0  0.0% 0. 00% 1 1%

Total | 57+ 1000% 30+ 100.0% 7% 1000% 94% 100.0%

* number of respondents
Notes: SbT for Subgroup Total, TSam for Total Sample, and T for Total. The same

abbreviations will be used for all subsequent tables in this secnon that have
“subtotal percentages

TABLE43 *-

" %: STATUS OF:BPQ USE OF TOTAL SAMPLE
STATUS_ F . %TOTAL
NON-USER 57 60.6%
PAST-USER =~ 30 s 319%

* PRESENT-USER 7 7.4%
TOTAL | 94 " 99.9%




Tables 4.4 and 4. 4 a show analysis of the sample by strata. There was a gradual
mcrease in tbe.pprccntage of prmcrpals usmg the BPQ from Strata Ito I'V. Founcen of 49
Stratum I principals (28.'6%) used the BPQ 5 of 12 (41.7%) from Stratum I, 8 of 16
(50.0%), from Stratum I, and 10 of 17 (58.8%) from Stratum IV. The total, number of
Non Users for Strata’l and II was 42 of 61 (68. 9%) and Total Users (Past and Present-
Comblned) werd 19 of 61 (31 1%). The total number of Non-Users for Strata III and IV
were 15 of 33 (45.5%) and Total Us_ers were 18 of 33 (54.5%).

TABLE 4. 4

STATUS OF BPQUSE BY STRATA
STRATA NON-USER ~ PAST-USER.  USER. TOTAL
F gpT** F &T F T F %T
35 37.2% 10 10.6% 4 43% . 49 52.1%
7 4% 5 53% 0 00% 12 128%
8 8.5% 7 749 1 11% 16  17.0%
7 7.4% 8  85% 2 21% 17 18.1%
Towl: - 57 60.5% 30 31.8% 7

7.5% N=94* 100.0%

* number of respondents r S
ok %T means the percentage of the Total sample o o

A pnnmpal from Stratum I who ‘was not aware of the BPQ felt that Bluepnnts was

,‘"known only to conference pamc1pants " He/she further percelved itto be " somethmg

for rural schools only!"

TABLE 44a

- STATUS OF BPQ OF N-U AND TOTAL USER SUBGROUPS
" COMBINED STRATA SUBGROUPS I AND II; IIT AND IV
STRA’I?\. E VU % | TOTALUSER % -
IandII - 42/61 68.9% © 19/661  31.1%

HIandIV 1533 455% . - 1833 54.5%

48
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and (tota.l) User elementaryljumor high schools was 7‘%f %&29 2%),,,“The total oﬁﬁon-

RS TR
: . 5 ! ' . ("; ! .I/J
The status of BPQ Use is analyzed by. Grﬁl.eVel in Tz!ble 4 5 The levels are

presented in decreasing order by number of schoofs in the sample The total of - }\Ion User

elementary schools was 21 of 41 (51. 2%) and l&scr elementary schools wa$ 20 of 41
(48.8%). The total of Non- User elementary/Jumor,htgh schools was 17 of 24 (70 g%)w

s

User secondary schools (1hclud1ng high school, Jumor hxgla aﬁ& Jungor/semor h]mh» ’

school ) was 16 of 23 (69. 6%) and (totzﬁ) User secondary schools was-'?' of 23 (30.4%).

Non- User K-12 schools rrumbered 2 of 5 (40. O%) and the number of (total) User K-12

schools was 3 of 5 (60 O%)

* number of respondents
Data displayed in Table 4.5 a show'the percentage of e‘lementary ‘schools, in

which the BPQ was used, to have been greater than the percentage of elementary/Jumor

JREPE

~ high schools oF secondary Schools All ﬁve K-12 schools were rurally suuated [t was

therﬁom«hfﬁcult to tell whether grade level was a factor affecting BPQ usage
I The number and percentages of Past and Present- Users from Table 4.5 is
shown in Table 4.6 by grade level in a decreasing order by percentage of total User: In

the columns to the right, the percentage:of schools from Strata [ and II (generally urban _
B N . ‘ ‘ - - .

P

TABLE 4.5
STATUS OF BPQ USE BY GRADE LEVELS
LEVELS NON-USER PASTUSER - USER TOTAL
F  %T F @%T K 4T F  %T

el 21 223% 16 17.0% 3 43% 41 43.6%
i . 17 18.1% 5. 53% 2 21% 24 238%
hs 8 . 8.5% 2 3% I 11% 1t 119%
ir 5 539 3 329 0 00% 8§ 8.5%
k12 20 21% 3 32% 0. 0.0% 5 53%
 jr/hs 3. 032% 1 1.0% 0 00% 4 43% .
unknown 1 1.1% 0 0.0% 0 -00% 1 11% -
- Towl: 57  60.6% 30 319% 7 1.5% N=94%100.0%

[P
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centers) 31 7%, and from Strata III and IV (generally rural centers) 54.5% show that

principals in schools in generally rural” centers used the BPQtoa larger degree, than
, & .
prmc1palsm 'generally urban ‘centers. '

TABLE4.5a
STATUS OF BPQ USE OF NON-USER AND TOTAL USER SUBGROUPS
JRADELEVEL |
~ LEVEL N-U % TOTALUSER %
Elementary 2141 51.2% 20/41 48 8% -
EL/jr - 1724 70.8% Tird o 29k &
Secondry 1623 69.6% 143 304% |
(]r hs,, jr/hs.) : :
K-12 25 - 400% 35 . 60.0%
-
TABLE 4.6

COMBINED PAST AND PRESENT USERS BY GRADE LEVEL:
TOTAL; SUBTOTAL STRATA I AND II; SUBTOTAL STRATA I AND IV

GRADE LEVEL OF TOTAL USERS GRADE LEVEL OF TOTA(L USERS:

Str. T and II Str. I and IV
K12 35 600% o 00% 35 60.0%
e 2041 488% 1330 433% V1l 63.6%
T 3/8 37.5% .26 333% 172 50.0%
W T4 2929 214 133% 500 50.0%
Chs. 311 27.3% 210 200% = U1 100.0%
jhs 14 25.0% 00 . 00% /4 25.0%
Toal 3793 398% 1960 3L7% 18533 —54.5%

. 3. Type of Catholic School

There are five Catholic Public School districts in the Province of ‘Albérta: St.
Albert School District #0003, Thibauit R.C.P. District #35, St. Paul Schoctl» District
#2228 Legal: School District #1838, and Fahler Consolidated School District #69. They:
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comprise 15 of 259 schools (5.79%) in Alberta. Table 4.7 shows that the sample's
pcrcen’tage of Catholic‘ Public Schools (5.31%) is similar tothat of the population

(5.79%). Total Nori- User Separate Schools numbered 50/84 (59. 5%) and (total) Users -

' numbered 34/84 (40 5%). The total of Non User Catholic Public Schools was 2/5
(40. 0%) and (to{g.llsUsers was 3/5 (60. 0%) The great difference in batch size does not
: allow- accxgate comparisons. Data shows, however, that prmcrpals of Cathohc Public
‘Schools, despite their schools'"publtc mandate did use the BPQ, which was an

| mstrument designed to increase the school s Catholic purpose and 1dent1ty

TABLE 47 - '
DISTRIBUTION OF CATHOLIC SCHOOL DISTRICT S
~ SAMPLE AND SAMPLE SUBGROUPS

Distict Type  N-U %SbT ~ P-U ~ %SbT U %SbT  T.Sam. %T
Catholic 50 87.7% .27 90.0% 7 . 100.00%. 84 89.36%
Separate o o - N ' | ‘
Catolic 2 35% 3. 100% O - 00% 5 531%
Public . ST o |
NoReplies 5 . 88% o'i ) 30“6%',‘.-..‘0; 00% 5 531%
. . Y e : :
CTowl ST 1000% 30 000% 1000% 94 100.0%

2l

* Number of respondents in total sample . .yt :
Notes: N-U represents Non-User, P- U for Past—User U. for Present User, SbT for

Subgroup Total,, TSam, for Total’ Sample, and T: for Total. The same
abbrewauons w1ll be used for all 3ubsequent tables in thls section. 5. '

.54 Gradg Levgl:

. " - .

Table 4.8 sh'ows the% dtstrtbutmn of the gradesa in the schools of the sample '

_j-Dtstnbutton was greatest in the rmddle grades, steadlly d1mm1shmg to Grade 12 Wthh |

was offered i in the leas‘f number of schqols "Others con51sted of specxal programs such
as -A.O.P. (Acadermc Occupattonal Program) and E.S.L (English as a Second

Language) The mformatmn from this table combined with Table 4.6 shows prmcxpals of

elementary schools to ha\/e used the BPQ to the greatest degree (48.8%). Pnncrpals of

L2
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schools with secondary grades only (30.4%) and principals of elementary/junior high
schools (29;2%) used the BPQ to a lesser degree than elementary schoo}. principals.

 More than half (60.0%) of five rural K-12 schools used the BPQ.
TABLE 4.8

DISTRIBUTION OF GRADES IN THE SCHOOLS;
SAMPLE AND SAMPLE SUBGROUPS

%SbT P-U  %SbT U  %SbT  TSam %T
61.4% 20 - 66.7% 6 857% - 6l. 649%
68.4% 23 767% - .6 857% = 68 72.3%
684% - 22 _713.3% 5 714% 66 70.2%
684% . 22 733% 5. 71.4% 66 70.2%
68.4% 24 - 80.0% 5 714% 68 72.3%
68.4% 24 80.0% 5 .714% 68 72.3%
70.2% 25 833% 5  714% 70 74.5%
45.6% 14 46.7% 2 28.6% 42 44.79%
45.6% 12 400% 2 28.6% 40 42.6%
404% - 13 433% 2 28.6% 38 40.4%
22.8% . 6 -200% ' 1 143% 20 21.3%
21.1% 5 167% 1  143% 18 '19.1%
19.3% 4 13.3% 1 143% 16 17.0%
5.3% 2 6.7% & 14.3% 6  64%
Toal  N=57 N=30 N=7 ‘N =94%

~* Number of respondents in total sample.
Notes: N-U represents Non-User; SbT represents subtotal; P-U represents Past-User
U represents User; TSam represents Total sample %T represents Total percentage

. N
Nep ot

Yo

5. Age of Principal

The age of Cathohc School pnncxpals was a choice response. Each chorce
: spanned @e years except the ﬁrst and last categones Table 4.9 shows the mean 0 of the
' total sample at 5 13 which translates as age 41 to 45 years (26.6%). There were only '
shght drfferences among the means of the subgroup totals and between the means of :

each subgroup total and the total sample.
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. TABLE49
o DISTRIBU’I‘ION OF AGES OF PRINCIPALS

\ . ~ SAMPLE AND SAMPLE SUBGROUPS ,
Age N-U  %SbF  P-U . %SbT U .%SbT TSam %T

24 0 0.0% 0 00% . 0 0.0% 0 0.0%
25-30 1 1.8% 1 3.3% 0 0.0% 2 2.1%
31-:35 4 7.0% 1 3.3% 0 0.0% 5 5.3%
36-40 15 26.3% _ 6 20.0% 3. 4299 . 24 2559
41-45 13 22.8% 11 36.7% 1 14.3% 25  26.6%
46-50 11 19.3% 8 267% 1 14.3% 20 21.3%
51-55 6 10.5% 2 6.7% . 2 28.6% 10 10.6%
56 - 3 5.3% 1 3.3% 0 0.0% "4 4.3%
Noreply 4 - 7.0% 0 . 0.0% 0 00% . 4 439
Total: = 57 100.0% \a 100.0% 7 - 1000% . 94* 100.0%
Mean: 5.11*** ¥3 _ 5.29

S5.13%*

* number of respondents in total sample :
** mean calculated on 90 cases L
*¥* mean calculated 53 cases

6. mem
Seventy -one of 94 respondents (75 5%) attended at least one Blueprints
conference Twenty three respondents (24. 5%) of the sarnple had not yet attended a
v conference Fifty- two principals (55.3%) attended 2o0r3 conferences "The greatest
| number of Provincial Blueprmts Conference: that could have been attended at the nme of
“the study was six. There were only 2 respondents (2.1%) that had attended all six .
conferences. Both were present users of the- BPQ one from Stratum IIT 'and one from
Stratum IV. The means of the 3 groups (See Table 4. 10) show considerable vanauon
| mdrcatmg the poSsxblhty of a key influence affecting the use of the BPQ A difference of
1.06 was shown between the mean of the Non-Users and-the mean of the Past-Users. A~
difference of 2.10 was shown between the mean of the Non Users and the mean of the
Present-Users. Thene was a 1 .04 difference between the mean of the Past-Users and the
mean of the Present-Users. The means of the two User subgroups were a,bove the Total :
sample mean (1 .96) and the mean of the ,Non Users was below the Total sample mean.

The. data show that a large numb_er of Non—User prmapals had not yet attended a

B
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Provmcral Blueprints Conferencc, and that increased association with the Provmcral

process tended to lead to usage of the BPQ

Al

TABLE 4. 10
A'I'I'ENDANCE AT PROVINCIAL BLUEPRINT S CONFERENCES

-
e

No.of CoanU %SbT _ PU %Sbe: U %SbTv , TSam %T

0 20 35.1% 3 100% 0 T D0% 23 245%
1 14 246% 7 233% . 0 .00%. . 21 223%
2 8 14.0% S 167%-° 4'. S70% 17 181%
3 9 158% 5 167%. ' 0., 0:0%.. ‘14 14.9% °
4 30033% 6 200% 7 0 1 00% i 9 96%
5 ¢ 3 53% 4 13.0% .0 ], 1439"_» 8‘,- 8S5% .
6 « 0. 00% .0 0.0% 2 286% "5 2, 21% R
Total 57 1000% 30 1000% b "% %10()}0%% o 1000% o
Mean 1.47 - C 253 3. 57“* s 96 % ‘
: ) S i B T S, N.,
*Number of respondents .~~~ . .. i@,y AT T Lo
‘ o t. e ) . s 'r R R o .7_" “
7. Yegsngerien‘g;asPrinc’ipal | R TR 5T

f‘.

"Years of experrence as pnncrpal" was thou ght to be a p0551ble factor assoc1ated
with change. Table 4. 11 shows the sample s complete data on thrs vartable The 2‘l
&eategones most frequently recordéd were 13 respondents at "l year" ( 13 8%) and 10 at -

"’ respondents Forty nine of 91 pnncrpals (53. 8%’ had 8 yJars or less expenence whtle

"12 years” (10. 6%) The categones "5 years", "6 years and "8 years each had 8

42 of 91 prmcrpals (46.2%) had 9 or more years of expenence " Years of expenence" of_i '

N Alberta principals Spanned 28 years. | o ' _‘ '
An outher (21 years) in the Present-Users shifted the mean upward ’I'he mean
10. 57 does not accurately reﬂect the’ average expencnce level of the group Wrthout the

. effect of the outher the mean is lo{vered to 8.83.



59
T TABLE4.11
YEARS OF EXPERIENCE AS PRINCIPAL

No.of Yrs. N-U %SbT  P-U %SbT_ U %SbT ' TSam %T . .

339

1 9. 15.8% 4 0 0.0% 13 13.8%
2 1 1.8% 0 0.0% 0 0.0% 1 1.1%
3 1 18% . 1 3.3% 0 0.0% 2 - 21%
4 4 7.0% 1 3.3% 0 00% 5 . ®3%
5 6 10.5% 2 6.7% 0 0.0% 8 8.5%
6 3 5.3% 4 13.3% 1 14.3% 8 8.5%
7 3 5.3% 0 0.0% 1 14.3% 4 4.3%
8 4 7.0% 3. 10.0% 1 . 143% 8 8.5%
9 1 1.8% 27 6.7% . 1 14.3% 4 4.3%
.10 1 1.8% 1 3.3% 0 0.0% 2 2.1%
11 1 1.8%. 2 6.7% 1 14.3% 4 4.3%
12 8 14.0% -1 33%: 1 - 14.3% 10 10.6%
13 0 0.0% 0 0.0% 0 0.0% 0 0.0%
14 1 18% 1. 33% 0 00% 2 - 2.1%
15 1 - 1.8% 1 33% ., 0 0.0% S 2 2.1%
16 2 3.5% 1 33% . 0 0.0% 3 32% |
17 3 53% 0 - 0.0% 0 0.0% -3 32%
18 2. 3.5% 2 6.7% 0 00% = 4 4.3%
19 0 0.0% 1) 0.0% 0 0.0% 0 0.1%
20 0 0.0% 2 6.7% 0 . 00% 2 2.1%
21 1 1.8% 0 0.0% 1 14.3% 2 2.1%
22 0 0.0% 1 3.3% 0 .0.0% 1 1.1%
23 0 00% .0 0.0% 0 00% O 0.0%
24 2 3.5% 0 0.0% 0 0.0% 2 2.1%
25 -0 0.0% 0 0.0% 0 0.0% 0 - 0.0%
26 0 0.0% 0. 0.0% 0 00% 0 0.0% -
27 0 0.0% 0 0.0% 0. 00% - O 0.0%
28 0 0.0% 1 3.3% 0 - 0.0% 1 1.1%
Noreplies - 3" 5.3% 0 0. 0% 0 0.0% 3 3.2%
~Total: . 57 1004% ° 30 98% 7 100.1% 94* 100.0%
Mean:_ 8. 77*** v 10.06 10 57 { 9.34%*
- * number of respondents =~ ' ' - o4

"¢ ** mean calculated on 91 responses
o ok ‘mean calculatcd on 54 rcsponses

Thc mean 9 34 was calculated from 91 responses showmg the central levcl at
By almost 9 years experxcncc The means of the subgroup totals and the mean of the Total
sample de not show much variance, but the mean of the Past-User group 1ndlcated a

- :tendency toward morc expcnenccd" principals.

oYy
D
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~ The number of years a principal had been in hls/hcr present school wasa further

60

possrble factor affecting implementation of an mnovanon The 20 ycar span showed 63

of 94 principals (67%) bemg in thelr _bresent school 5 years or less and 23 prmcrpals

(24.5%) being_ in their ﬁrst year at a school Table 4.12 shows the meaps "of the

subgroups and Total sample to have llttle\ vanance although Past—Users were on: the

{

]

,
vy

7

average in their school for a longer penod of time than Non Users or Present -Users. -

¢ ;i}f‘ o

** mean calculated on 54 cases .

. *** mean calculated on 91 cases

:'/

I TABLE412 =
e - YEARS AS PRINCIPALINPRESENT SCHOOL
No.of Yrs. NU %SbT - P-U %SbT U %SbT \ TSam %T
1 4 246% 7 233% . 2 286% 23 245%
2 ‘5. 88% 4 133%° 1 7 143% 10 10.6%
3 7 123% | 3 100% 0 ~00% . 10 10.6%
4 10 17.5% - 2 67% . 1 143% 13 13.8%
5 3 53% 4 133% 0 - "00% 7 7.4%
6 5 .88%., 4 1339 2 . 286% 11 11.7%
7 '3 53% 1. '33% . 07" 00% 4 439
8 1 1.8% 1433 1 14.3% 3 3.2%
9 - 4 760% 1 % 33% 0. 00% 5 5.3%
10 0 1 18% 0 . .00% 0%, -0.0% 1 1.1%
11 0 00% 0 . 00% 0" 00% 0  00%
1227 0 00%. 1 = _.33% .0 0.0% 1 1.0%
13- 0 00% 0 -7 00% ..0... 00% .0 0.0%
14 0 0.0% 0° - 00% O 00% 0 0.0%
15 0 00% 0. . 00% 0 00% 0 0.0%
16 0 0.0% -1 33% 0 0.0% 1 1.1%
17 1 18% 0 - 0.0% 0 ¥ 00% 1 1.1%
18 0 00% * 0. - 00% 0 00% .0 0.0%
19 0 00% 0% . 0.0% 0 00% 0 0.0%
20 0 00% .. 1 . 33% 0 00% 1 1.1%
- Noreplies 3 53%,,' w0 " 0.0% 0 - 0.0% 3 3.2%
Toml 57100, 3% 50 997% 7 100.1% 94* 100.0% -
Mean 411%* © 493 | 4.00 4.37%%%
* number of - respondents Q
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N 9. Principal Movement
" ’a&l

. Principal movement was a variable the study attempted to control. It, however,
\ "
5 p '% %yvas elusrve because (a) present principals gamed expenence in the BPQ process as

/
9)
.\.

p,chers assistant pnncrpals or as prmcrpals of the school, (b) principals tended to use
p

) a%crpd movement was deﬁned as the change of prmcrpal in a school since the .
use of the BPQ, that affected the BPQs' use in some way." Principal movement is related; '
to .the variable "years as principal in present school". Though the difference m the means
of the subgroups and total sample was not large, the means of the Non-User and Present-
User subgroups were lower.than the mean of the Past-Users. »

Thirteen principalstin the Total User group described movement as a great fuctor
affecting the use of the BPQ. Their comments described four cases: (a) BPQ use began |
with rlre change in administration, (b) BPQ use was discontinued with change. of
administration, (c) BPQ use was integrated 1nto the present school situation in some |
‘way, and (d) prmcrpal movement delayed the use of the BPQ. Delays occurred because:
(1) first-year principals expressed the need to attend a Blueprints Conference prior to
'implementing renewai in the school, (2),,;4.-princ‘ipals who Were ‘new to a school expressed

~a need to get to know staff members better before they. implemented renewal, (3;)
principals i ina newly built school felt other orgamzauonal pressures One prmcrpal felt
| that unplementmg Blueprmts ina newly built school was not best descnbed as renewal

Data on the varrables number of students in the school”, "number of teachers in |
the school", "years the school has been in operation”, and "number of administrative

assistants" were also collected but did not appear to have affected the use of the BPQ and.
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SO were not formally ‘presented in this section. Some findings from these variables, |

however, are mentioned in the descriptions of the subgroup samples.

Summary

In summati_on, this section of the results reported on the representativeness of the
‘ sample and the biographieal factors of the sample of principals of Catholic Sehools.'
Ninety-fourof 187 (usable) questionnaires were returned. The rate of return was 50.3%.
Strata I and II had the lowest rates: 44.5% and 40. 0% respectively. Stratum IO had a
| -72 7% rate of return and Stratum IV showed 68.0%. The sample of schools represented
87.6% of thq@hools in the province. | I ' ' |

Twenty of. 94 respondents (21.3%) were not aware of the BPQ, 7 of 94 (7.5%)
‘were presently using the BPQ, and 66 of 94 (70. 2%) were aware and either not using the
BPQ, or finished using it. _ | ""’"}-’
The sample was comprised of 57 Non-Users (60.6%), 30 Past-Users (31.9%), :
- and 7 Present-Users (7.4%). | _ | ‘

Four biographical factors appeared to affect use of the BPQ; .First a greater ,
percentage of ' generally rural” pnnmpals (54.5%) used the BPQ compared to (31.1%) of 20

generally urban"” pnnc1pals Second, a greater percentage of elementary school |

principals (48.8%) used the BPQ compared to elementary/junjor high school principals =
(29.2%) and se‘conda‘ry school principals (30.4%). Third, Users of the BPQ were
principals who had attended Provincial Blueprints Conferences to a greater extent (means
of 2.53 Past'-Users and 3.57 Present-Users) than Non-Users (mean of 1.47). Fourth,
"principal movement" and_'"years as principal in Present school" appeared. to be related in
that use of the BPQ was: ~ (a) begun by a user principal new to the school, (b)
"disconti_nued when a user principal moved from the school, (c) lntegrated into the present

setting by a user principal new to the school, or (d) delayed until a user principal became

* - familiar with the staff of the new school. Principals with 8 years or less experience were
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- referred to as "]esser experienced" principals and principals with 9 or more years
experience were "more experienced.” There was a tendency for Past-User principals to

be "more expenenced." 7

Fxrst—year principals generally expressed aneed to attend a Prov1nc1al Bluepnnts

Conference before they used the BPQ.

Part Two: Dgscnpngn of Sample Subgr ps ‘
Detalled descrxptlons of the Non-User group, the Total User group (Past and

Present-Users combmed), Past-User group, and Present-User group are presented in this
section. | | :
1. Description of Ngn;U§er Group E
~ The definition of Non-User was a "principal who had not referred to the items of
the BPQ or who ﬁad not used results of the BPQ in any way." | Fifty-seven of the 94
| (60.6 % ) resl:pondentsbo'f the study described themselves as non-users of the BPQ.
Twenty-one of 57 ( 35.1% ) responded to.t‘he filter question with _Ite‘rn One " Not

- Aware", 26 (45.6 % ) with Item 2 "Aware and Not Using", and 10 ( 17.5 %) replied to

. "Using Other Means". | §

Only 20f47 respo'ndents (43 %) said they had decided to use the bB‘PQ and seta
date. Twenty of 49 respondents ( 40.8 % ) said they were presently looking for
mforrnauon regarding the Blueprmts process while the remaining 29 ( 59.2 % ) said they
' were not . : . ?

Fifty-two of the 57 (91.2 % ) principals indicated an awareness of the' Proxllinici,al.
Blueprints Procese. ‘The remaining 5 ( 8.8% ) did not give the ’informatit)n.

One non-user ef the BPQ wtts a pilot echool. The respondent indicated the
contribution pilot schools made towards Blueprints was "completing the BPQ to test its

Validity' as a questionnaire [indicating a staff's perceptions of its Catholicity
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performance].” The respondent indicated a moderate amount of influence from a

supermtendent s directive as the reason for becoming a pllot. The principal explamed that

. the renewal process had already begun in- the school district when the BPQ were

“avarlable and since the BPQ 1tem§ confirmed what had been prewously done, the 1esults
‘were not used. ' - ‘

| Forty-one of 57 (719 % ) principals responded to the types of evident support
they received from their school district. The School Board and the Supermtendent weére
1d£nt1ﬁed as the ‘key actors. There appeared to be four means of support: (a)
Sponsorship,. (b) Leadershlp, (c) Support not spec1f1ed and (d) Personnel "Lack of .
,evident support” and "No replies” were also recorded A summary of the support of
school districts as seen by Non- {I/sers from Table 4.13 follows \ "Sponsorship for
conferences and inservices" was mentioned 17 times by principals. It was followed by
vanous forms of "Non-monetary Leadershlp mentloned 14 times, wh1ch mcluded (a)
encouragmg the Blueprint Model, (b) holdlng reunions for SPICE and Blueprmts
Conference part101pants and in some cases, (%) making periodic checks to see what was

happemng in the school Leadership was also mentioned as amculatmg a renewed

- Catholic vision for the school district and showing comr_mtment to the philosophy",

#'moral support endOrsing Blueprints and providing opportunities fo‘rQ,principals to
- attend"”, and ' commumcatlng and dlscussmg Blueprints with prmcrpals " "Suppomve .
personnel" were identified by some prmmpals in Strata I and IT as "religious educatron
departments ! "I'Cllg]OUS coordmators" and "religious consultants " This support was
.evident to prxncrpals at the time. The informétion d1d not establish whether the support

was asked for by the principals or not. Table 4. 13 shows a comparison of types and -

amounts of support_ among the User Groups as reported by prlnmpals.
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!  TABLE4.13
"TYPES OF SCHOOL DISTRICT SUPPORT:
SAMPLE AND SAMPLE SUBGROUPS
KEY ACT ORS: School Board Members, Supermtendent
}. Sub-category** Number of Responses in Sub-category
N-U P-U U “TSam .
F ~ %SbT F %SbT. %SbT F %T

F
1. Sponsorship 17 298% 16 533% 6 857% 39 41.5%
2. Leadership ’ -t

(Non-monetary) 14 245% 14 46.6% 7 100.0% 35 37.2%
3. Support not specified 9. 157% 2 66% 1 142% 12 1277%
4*Personnel - 9. 159% 4 133% 2 285% 15 16.0%
5. Lack of Support 5  87% 0 00% 0 00% 5 5.3%
6. No replies 15 26.3% 2 6.6%. 0 00% 17 18.0% .
N= | 573 30+ T o4

“*number of respondents - g

** see Appendix 6 for a detailed 11st1ng of the responses in each sub- category _
Notes: (For Table 4.13 and 4.14 only)

{b) “%isdaaportion of total respondents recordmg a response in thls category org .

,_ofh 57 Non-Users (50.9%) responded to d"Community support.”

Key comigy actors were .identified as the "parish", "greater Catholic Community", ,

"parents”, "greater Cornmun_ity", and "Catholic media." Ten principals described_

"evident support” as "student volunteer work in the community", "commumcatlon of |
- 'school events", "support and praise for school prOJects" and "school masses and bible
| study.”" One prmc1pal noted the community support for a fund-rarsm g pro;ect associated
with the renewal. Twelve saw "little" or "no support" and 28 did not reply. ‘A complete

listing of the "types of support" is found in Appendix F.

(@) F no of respondents recording this type of response at least once. - B B
(]
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TABLE4 14

. " TYPES OF COMMUNITY SUPPORT:
o ' SAMPLE AND SAMPLE SUBGROUPS

Key Actors Identified: Pansh Parish Council, Commumty
thohc Co ynity, Parents PA Comrmttee
e Church Catholi Newspapers :

ER

Sub-Category** . One or More responses in Sub—Category -

N-U - PU . U " TSam
F %SbT = F %SbT F %SbT F %T

1. Non-Monetary Support 10 17.5% 11 36.6%

3 '42.8% 39 41.5%
2. Monetary*** 1 1.8% 2. 66% 0 00% 3 31%
3. Little to no support 12 21.0% 7 233% 2 28.5% 21 22.3%
/4. No Replies | 28 49.1% 12 40.0% 1 142% 41 43.6%-
| - ' R -
‘ N= 57* 30* 7* L 894%
v . y aw

[
* number of respondents -
** seeRppendix 6 for a detailed hsung of responses.
*** (support s¢hool projects) :
Notes: a) F = no. of respondents’ recordmg this type of response at least once.
by % = proportion of total respondents recordmg a response in this category one or,
" more time. ' . -

. ‘ : : .
" For the purposes of this study, "innovation" was defined as any practlce new to
the person attemptmg to cope W1th an educatJonal problem Item 19-of the Non- “User
secuon probed for "innovative means other than by use of BPQ" to implement renewalﬁ

Seven respondents rephed by bneﬂy outhn g their JImplementation strategy. In most

;"'rmcrpals specxﬁcally mennoned that. the- strqaiegy was thelr way of
unplernenung Blueprints process ' |
" . A high school principal ~reported that a staff survey foliowed 'by staff rneetings
was used to set the long range goals of the school. - This pjxcdure was enhanced by K
pnnc1pal/v1cepr1nc1pa1 attendance at the Provmmal Bluepnnts Conference and by a
Supenntendent whose leadershlp sk1Hs both 1nsp1red and supported the proJect. |
Another respondent arrg]ged half -day mlru retreats dunng teacher 1nserv1ces

geared. toward reneWal of dlStrlCt -and school staff An elementary pnncrpal from Stratum ‘

“r N
RV :

Ty
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o e 6T
1T was 1mplement1ng a strategy developed th{ough a Dtstnct Renewal Day and

[4

subsequent workshops. .

Project ACT was described by alugh school prmcnpal from Strata L. A stands
for acadermc excellence C for Chnsnamty in Actxon and T for Technologtcal Literacy.
: ‘Thls innovation was partially born ot1t of the prmmpals research in a Newman

'lv‘-heologlcal Course The pnncrpal commented that he/she supports the Blueprints

process and has attended the Provincial Conference.

. . N ) 1 "
A pilot principal reported undertaking a yearly review of the liturgical calendar of

celebrations with ‘the staff members Each liturgy was evaluated for its meaningfulness.
" The prtncxpal supported this i mnovattve method by encouragmg teachers to grow in their
‘ falth Resource amcles dealmg w1th van&}s aspects of renewal were prov1ded for the

staff and kept in a vertical ﬁle in the staffroom. The staff was encouraged to rev1ew these

arucles for discussion at staff meetings. . S : T oo

L}
14

Asa result Qf attendmg 3 va1nc1al Bluepnnts Conferences an elementaryljumor _

hlgh school prmcrpal developed a "values" process of school awareness. Valués the

school members found 1mportant were identified as were: the reasons. why they were ~

important. From there activities were selected that promoted these values in both the ,

classroom and school w1de chmate The process qhso focused on "staff support systems

and the "child as a gift.” The school S own phllosophlc statement and creed were

currently being 1mp1ernented ‘ oo : T

In Table 4.15, Non Users 1nd1cated reasons for their non- usmerBPQ and

_-showed the degree of mfluence associated with gach factor ."Lack of communication"

nme eonstramts , other mnovauons and "clanty of the«mnovanon" showed modcrate

to con51derable amounts of mfluence "Lack of resources' ) "funds avarlable" "lack of

{

Y 'C O support" and “teacher presSure showed llttle to moderate mfluence "Staff ‘f' .

r.
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, 'surveys and staff meetings" “and "lack of teacher motlvauon greatly affected the non-use -
' 4

o

of. the BPQ as reported by 2 pnncrpals
- The followmg descnbes the blograplucal data of the sample of 57 non-users of the

BPQ. Information was taken from the tables that are found in the description of.the total

sample.’ 'I‘:here were 42 "generally urban" principals of Strata‘I and II (73.7%) and 15

“generally rural” principals (26.3%) in the Non- User sample There were 21 elementary
school principals (36 8%), 17 elementary/Jumor h1gh school pnncrpals (29. 8%) 2 K- 12
principals (3.5%), and 16 secondary sehoo_l principals (28.1%). One Non-User did not
« give information regarding level. Fifty (of 57) scheals (87.7%) were from Catholic

- Separate School Districts, 2. were Cathol'rcmPubl‘ic (3.5%) and 5 respondents (8.8%) did

‘not answer. Thiﬁy-ﬁve principals (61.4%) in the sample reported 'Kindergart.envclasses, ’

39 schools (68.4%) had Grade 1-5 40 (70.2%) had Grade 6, 26 (45 6%) had Grade 7
~and 8, 23 (40 4%) had Grade 9, 13 (22 8%) - had Grade 10 12 (21 1%) had Grade 11,
and 11(19.3%) had Grade 12 classes Three schools (s. 3%) reported special programs

Table 4. 9,shows the clustenng of Non-User principals'to be between the ages of . ‘

36 ahd 50. The mean, 5. 11 was calculated on the 53 vahd cases which translated to ages i

41 to 45

The mean of " years of expenence as prmcxpal" for the Non-User group. was 8. 77
‘ years This mean was almost 1denncal to the rnean of the total sample See Tal;le 4.11.
k 4The two categones w1th the largest number of responses were "l year wrth 9 responses

’ '(15 8%) and "twelve years w1th 8 responses (14 0%). . - ,

.
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Thcre was a noticeable difference among'tlie means of the three subgroups for the
. - . vy :

variable "attendance at Provincial Blueprints Conferences." The mean of the total 57

cases (1.47) was lowcr than the mean of the total, sample (1.96) and -considerably lower
than the mean of Past-Users (2 53) and User’s (3 57). Of the Non User group, there,
were 20 respondents (35.1%) that had not yet attended the Provincial Conference 14
(24 6%) had attended one Conference, 8 (14%) attended 2 9 ( 15 8%) attended 3, and
only 3 respondents attended 4 orS5 Conference (5.3%). Analysis by "year of conference
attended" showed 21 of 57 (36 8%) had attended a Provinci‘al(onference from 1981 to
1983. Fourteen of 57 (24. 6%) attended a Conference from 1984 to 1986. Ten of 57
Non-Users ( 17 5%) attendcd the 1983 Conference (See Table 4 *lO) -

The mean of "years as pnnmpal in present school" was 4.11 The Non User . '+ o

- group- spanned 17 years with "1 year” recordmg 14 responses and "4 years" thh 10 S

responses. The mean of the total 'sample was 4.37. See Table 4.12.

Eleven schools did ‘not have assistant prmcrpals 34 schools had one, and 12 :

schools had two adrmmstratrve assistants. The mean of the number of teachers on staff '

was 19.60. Eleven schools had a staff’ of 10 or less ‘and six schools ‘had 33 or more.

t

 The largest staff had 54. memb,ers

ln SectJon IV Further Comments four Non Users commented A K 9 pnncrpal

from Stratum I preferred to use the renewal strategres shared' by other prmcrpals at the

e three Erovmcral Conferences the respondent had’ attended A hlgh school principal -
: suggested the Bluepnnts Conferences should be held every second year to be most .

beneficial. A'K-12 pnn<:1pal was-using the vcomments of the Conférence speakers to -

. inspire the staff at the weekly school prayer. A fourth principal, with. one year

expeneﬁce knew ht}! -about Blueprmts but planned to attend in the spring. Th1s '

t@mment was vorced by two otherﬁrst yearpnncrpals St ‘ -

¢ 7

£ 3N
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2. Qgsmpgg n Of Ihg Total Llsg Qrggp, Past and Prgsg_n; User: IS
The definition ‘of "use of the BPQ" was not specified in thts\study It became

" evident from the data that there were 3 different methods of use of the BPQ: ¢))] usmg the

items of the BPQ asa comp‘rehensive checklist of the aspects of Catholic education Which

- applied to a school 2) usmg the items of the BPQ as a gulde or "working document
develop a school process/plan of renewal, and (3) using the BPQ as a questlon'naue
which members of the staff individually completed, and which furnished the data for an

ag‘gregate school profile from which priorities, goals, and objectives of the school were

 identified and actéd upon. All treatments were recogmzed as methods of 1mplementat10n

;{lz.
RO

~of renewal

e The LoU 1nstrument \wh1ch measures the use of an 1nnovanon in behavioral

terms is generally cons1dered by change researchers to be a measure of fidehty to the

: /
gy oted, however, that’ its results can be remterpreted to

_f the 1nnovat10n to-its envuonment The in- depth yet

o

of the BPQ to an etght-level measurement chart Wthh indicated the degree of usage of the‘
» BPQ by a pn)agpal (Appendix Disa summary of LoU and Table 4.16 g1ves a shortened
descnpnon of' each level ) Althoughfthe adopted quesuonnzure was’ less rtgorous inits

probmg than its 1nterv1ew counterpart 1t did prov1de in rnost cases enough 1nformatlon

[

level. In some cases; however 1nd1v1dual responses varled among the levels The

" manual’ suggests then that there is a gestalt greater than the sum of “the mdlvxdual*

§
responses in assrgnmg levels and for some cases, the researcher apphed this prmcxple

‘
\
There was one pecu.hamy mherent n these results The hxgheSt evel, "Renewal"
is a sta_ge where the user mil ght ra_dtcally c_hange or even'replace the innovation’ “(Ri g.by.

_—w s B o - - v . - e <

-.""-
.Y 2P

genenc descnptlon of Levl of Use enabled the researcher to -apply the data on the use

~ 'to give an mdtcauon of the levels of use of the BPQ Table 4 16 prov1des mformanon on :
L ¥
A 1he extent-of | use of the BPQ and Table 4. 17 gtves ev1dence used to assi gn each case toa

e

B
. FAY



1984 11). This was the case w1th the two "Level 6" Past-Users, one mdlcated L;eplacmg ‘
the BPQ Jjust prior to completmg the study's questlonnzure and the other noted they
_. | were,"progressing through use of results to other things”. The "Level 6" Present-User
| also indicated that he/she had plans to replace the BPQ of the rcmammg 29 Past-Users |
14 1nd1cated strong mfluences for stopplng use of the’ BPQ dlfferent to those reasons _' _v
grven by the principals in the sixth stage This meant that of the remamlng 15 Past- 3
. ‘Users, some may have stopped using the BPQ because they had passed through the
levels to the "Renewal" stage even though they did, not give evidence showing this. The
- following factors pointed to this being the case. ‘The 15 principals showed a mean of
. 10. 0 years, expemence as prmmpals" all Aad- attended a Blueprmts Conference prior to "
adtmmstenng the BPQ The rnean of the "number of Conferences attended" was 2.80
meamng almost each pr1nc1pal attended 3 conferences. There were 4 pilot principals.
Seven of the 15 pnncxpals used the BPQ in 1983 and 6 used it in 1984 One principal ‘
1nd1cated the opportunity for informal colla@orauon at the Provincial Conference Which
appeared to be, a strong possibility. for these Past Users The respondent said, "...it [the
Blueprints Conference] did certalnly [provide] more in terms of networklng, of giving
_ you a chance to share your ideas among other people...’ |
B ~ The results alsp 1nd1cated that vananons in renewal prOJects occurred before the
BPQ ‘was used, as it was bemg used and after it was used. Use, in most cases, referred

©to adrmnstermg the BPQ only once, then planmng strate%les (for one, two or three years

afterwards) from the streng;hs and weaknesses shown in the aggregate proﬁle

» ) o -
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TABLE 4.16

" 'LEVELS OF US B
UBGROUPS AND T AL SAMPLE

X ].,-_,_ - I‘Shortened Descnpuon of Levels of Use of an Innovatmn

LeveI 0: Nonuse

Tl_ :. no k;noWledge of the mnovauon
s Level 1: ‘Orjentation

initial 1nfotmatlpn-seekmg, no use.

-Level 2: Preparanon ' ; actively Seeks greater knowledge of i mnovatlon

Lesvel 3 Mccha’mcal Usc day- to—day apphcanon and planmng for use in short
term

= - %Levcl 4a Rounne"Use - established pro%edures for longer term, no changcs to

cae.

oo . Level 5: Integration: :
. Level 6: Renewal

NON-USER

mnovauon

Level 4b: Reﬁnemem makes changeé greater mdmduallzauon and feedback

expands use by collaborating with others

acnvely seeks out alternatiyes and/or replacement of
- innovation - (adapted from Hall‘ and Loucks 19717,
- in Rigby 1984 : 5) E

LEVEL PAST USER USER' TOTAL_
o F. %T** F %T F.%T. F %T'
. ,0 34 36.1% 0 0.0% 0 00%. 34 36.1%
R 21 | 223% 0 0.0% 0 00% -21 223%
.2 2 21% 0 00% . 0 00% 2 21% .
3 0 0.0% 22 "23.4% 0 00% 22 234%
. da 0 0.0% 5. 53% 2 21% . .7 . 14%
4b 0 00% 1 1.1% 1 11% 2 21%
.5 0 0.0% 0 0.0% 3 32% 3. 32%
-6 0 0.0% 2 21% 1 1% - 3 32%
~ Toml: 57  60. 5% . 30 31.9% 7 7.5%  N=94%99 8%

* number of respondcnts

. ** 9T means the g’fbr Metotal sample

Analy51s ‘{f the Tota] User attendance at the Provincial Bluepnnts Confe:ence by

year of conference revealed that 24 of 3T prmcxpa]s (64. 9%) in the sarnple had attended !

all or any combmatmn of the cogferences from 1981 to 1983. Ten of 37 respondents

’ (27 0%) had attended all or any combmanon of Provmcxal Confere{l\ces from 1984 to

1986 Elghteen of 37 pf nmpals (48 6%) had attended lhc 1983 Provmcxal Conference

E:ghteen of 28 User and Non- User pnncrpals (64 3%) that anended Lhc 1983 Conference ‘

used the BPQ In summary. haif of the User sample had anended the 1983 Conferencc

j - and of those, nearl\ 65% used lhe BPQ T

- T
4

7
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3. mmuulﬁw
- *‘__ 1 : ‘Past-Users were defined as: (1) pnnc1pals who have used thé; BPQ in, their school
but are not presently refernng to its items in their planning, (2) prmc1pals who used the
BPQ in their former school and are not referring to 1ts 1tems in present planning, or (3)’
; prmmpals who experxenced use of the BPQ when they were teachers or assistant

l

- adrmmstrators but are not referring to"the 1tems of the’ BPQ in their present plannmg

J sTh1rty of the 94 respondents (31. 9%) de ibed their BPQ User status“as Past Users. All
: 30 said they had used the BPQ, but were not using it now accordmg to the definition. In
Item 15, pm‘lq1pals stated thelr awareness of the BPQ by respondmg 12 times (40.0%) to

"not usmg anymore"; 15 resg nses (50.0%) using other means"; 2 responses (6.7%) to ,’ |

L response (3.3%) to other as "using it from time to time".

ii'(SeeTable42) - %@ B

* - "using the questionnaire"; an

-~ There were . 15 of 30 Past-Users (50. 0%) in generally urban schools of Strata I
~ andIIand 15 of 30 (50.0%) in "generally rural" schools of Strata III and I'V.

There were 27 Catholic Separat' 'hools and 3 Catholic Public Schools

Elementary schools numbered 16 of 3 %) elementary/Jumor hlgh schools -

numbered 5 of 30 (16.7%), K-12 schools &

&
.\

'f30 (10.0%), and secondary schools.
were 11 of 30 (36.7%). The age of the pnc als clustered between ages 36 to 50 The
‘ ‘mean score of 5.13 1nd1cated that age 41- 45 was the central level. There were ‘2
pmlp@s under 35 years | 1 C
“Three principals (10. 0%) used the BPQ wuhout attendmg a smgle Bluepnms
N Conference ‘One was a vice- pnnc:pal at the time the BPQ was admlmstered one vms'
| dlrected to by a former principal, and one had recewed Bluepnnts Conference feedback

and malenals prior to use Seven pnncxpals had attend? a smgle conference The mean

' ..score of 2 53 sho»vs Past Users to have atlended on the average 2 or 3 Provmu al

: ’

.Blucpnnts Confen_ncc %vm sc‘mols (93 %udrd not. h'zve an- ’l%lsmm pnnuptl "'l



s
schools (70 0%) had 1 assistant principal, and 2 schools (6 7%) h%d 2 assistant
prmmpals The mean score for "number of years the school has bee;ﬁ in operauon
(22.41 and an 8 year range) was shghtly greater than the mean of the, Non Users (21.29,
range of 72 years) and the mean of the total sample (21.09, 78 year range)

The mean score of the "years of expenence as principal" for Past—Users (10.07) was
higher than the mean of total sample which was 9.34. The mean. of "years as principal in
the present school" was 4. 93 -for the Past User group which was’ onl)&'ghtly higher than

the mean of the total sample 4 37. Erght Past-Users werelgllot principals.

| Prmc1pals of those 1mplemenhdg renewal through the BPQ were asked to refer toy
their present schog_)l when answenng the questmn'narre in order to control the variable

-

"principal moVement This variable was a factor in the study. Twenty -five of 37 total
]

users of BPQ (67 6%) were strll in. their ongmal school but 12 of 37 (32.4%) had

- changed schools which affected the use of the BPQ Six of the 12 latter principals were

in their first year at their new school. It was hoped that pnncrpals would be descrlbmg
thelr ;resent school but it appeared however that eight principals reported their
experiences in their prevrous school By checkmg in the- "Further Comments" section of
the studys quesuonnaxre 1t was detcrmmed that only 4 schools may have been

duplicated. All 30 Past User quesuonnatres were used because of the nchness of data

they provrded

Pnncnpals who had changed schools noted that thetr eXperlence wnh the BPQ in-

G.
one school_was carried" to the néw school wherc renewal was initiated, even without

: repennon of the formal admxmstenng of the BPQ quesnonnatre ThlS comment, am Lall
3" SRR
others had ramrﬁcanons on the study s deﬁnmon of Past- User whxch xmpltes thatam’ S

. Sl s
. A LA i~
. refemng to the uems of the BPQ, one is acmally lookmg at the ncms or the results o SR

. b . . N . ‘. B " “ -
LI 2y : . . TN 4 - A : . &g .
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The definmon for Present-User of BPQ was " one who is currently making
reference to the items of the BPQ and acting upon them to plan long and short range plans
for school goals and objectfves.” There were seven principals in Alberta who assigned
themselves the Preseht-User status. Four of the seven users were those who
. 1rnp1emented renewal according to the designers' intended method by having staff (and in
some cases Trustees) complete the questionnaires, tabulate and collate results usmg them
to plan and implement renewal according to local needs. The remaining 3 Present-Users
described their "use" of the BPQ as the "basrs" "guide", or "working document for their
'renewal. These principals did not administer the BPQ to staff members in order to obtain -
an aggregate profile but adapted thé innovation to the local school environment by a
process of integra%n of the items of the BPQ— |
| Three of the seven Users descrrbed thetr levels of awareness as "using other
" means” (42 9%) and 4 said they were "using the BPQ" (57. 1%) Four Users of 7
(57.1%) were generally urban schools from Strata I and IT and 3- (42 9%) were
generally rural" schools of Strata I and IV There were 4 of 7 elementary schoolsl
(57.1%),'2 elementary/junior high schools (28.6%), and one high scho_ol (14.3%). |
There were no school's'from JCatholic Public School Districts in the.User Group. The
mean.of the age grou’;[s, (Table.4.9) was 5.29 which var'led _upward_ slightly from the
rnean ‘of the total sample'5.13.. It translated to age 41-45 years, "_The mean of the
attendance at Blueprints Conferences, (Table 4. ll)) 3.51, did show a substantial increase |
from the mean of the other groups, Non- Users of 1.47 and Past Users of 2.53, and the .-
Total sample of 1. 96 Four Users attended 2 Provmcwd Conferences 1 had attended 5
Conferences, and 2 had attended the maximam 6 Conferences er of 7 Users had
: attcndcd any or all Conferences pnor 10 the 1ntroductron of the BPQ in 1983. Five of 7

-5
‘Users attended the l‘)‘l? Conference Thz, mean of "years of experience as prmcrpal"
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"years of expenence as pthnc1pa1" of the group. was more correcfly represe ed by the '

,A8 83 mean found w1thout the effect of the outlier. The means of\fhe subgroups were

: qu1te sumlar for the: vanable years as pnnmpal in present school." The User group mean . -

was the least at 4 00 and the mean of the Yotal sample was 4. 37 One school did not have /
an assrstant adrmmstrator 5 had one assxstant and the high school had 3 assrstant

principals. The average number of teachers on staff was 13 The hlgh school had a staff

- of 75. The mean of the total number- of years the schools had been operatmg was 14.14 .

- with arange of 30 years, One Present User was a pilot school

Sumrna_rv_ Sy
‘Three subgroup sampies were creat'ed by the stafus of BPQ use: Non-Users, .

. q
Past-Users, and Present-Users. They were descnbed in detatl in-this section. -

| Flfty-seven of 94 pnncxpals (60 6%), the largest subsampﬁ‘, were Non- Users of -

the BPQ. Twenty-one Non Users (35 1%) were not aware of the BPQ and of those .
 aware of the BPQ 26 said they were not usmg the BPQ and 10 (17. ‘5%) said they were B

usmg "other means"” to implement renewal. Two Non- Users were plannmg to use the

-~

'BPQ and 1 pxlot principal was self-descnbed as a Non User

Forty-one of 57 Non-Users (71 9%) saw ewdent support of the change process

- from their school d1$trlcts Twenty -nine of the 57 prmc1pals (50 9%) reported evrdent
o support for Bluepnnts from thexr pansh and commumty Several Non Users bneﬂy
' descrtbed 'other means of 1mplementat10n as: (1) staff survey/staff meetmgs/Bluepnnts |

' o v1deo (2) half day rmm retreats" for staff,-(3) Dlst:rxct Renewal Day/Workshops (Y]

PI'O_]eCt ACT, (5) htur cal calendar/staff\rehglous development and (6) a "Values»

'process of school awarehess.

>

.. (Table 4. 11) of the’ Users-lO 57, appeared to be affected by an outlier. The average - l
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: !Present-Users . 57) ‘The ‘mean of years as prmcxpal in- present school" tgas 4 llt | R
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- of the BPQ They were "lack of commumcatxon t1me eonstramts", _"other

mnovanons and "clanty of the i tnnovatton "o L ; " Lol g

v . »
5,

Forty two Non Users"'(7.8 7%) were from the "generally urban centers" of Strata I

o and II, and 15 were from the "generally mral centers" of Strata m and v, Therp were 27 e
" eleme‘ntary pnncxpals (36 8%), 17 from elementary/Jumor h1gh (29. 8%) 2 from K- l? L

(3:5%), and 16 secondary schqol prmc1pals (28 1%) The average age of Non Users
“was 41- 45 years The aVerage "years of expenence as prmc1pal" was. 8. 77 years The o
. average number of Provmc1al Bluepnnts Conferences attended was '1.47 whtch was b

' lower than the mean of the, {otal sample (l 96) and the mean of the Past-Users (2 53) and /
Data showed three discrete ways the BPQ was- used ( l) checkhst of the toplcs of o

o
Catholxc Edncatlon (2) "waorking document" dnd: (3) quesuonnaxre Thtrty Seven s

C prtnmpals compnsed the Total U ser group Thrrty descrlbed themselves as Pas.t-U sers, 7

o sa1d they were stlll refemng to the BPQ in plannmg Twenty -two Past- Users appeared to,

'glve the BPQ a one-year tnal and then dlscontmued use. Seven Total Users achleved
Level 4a ' routme use", and 8 had reﬁned 1ntegrated or renewed thelr use of the BPQ
thteen of the 22 Pa’st-Users at Level 4a nmay have aclueved a renewal level of use without. |
reportlng ev1dence of it on thelr quest1onna1re A pattem of movmg to non use:f the
BPQ after 2 to 3 yezrrs was estabhshed by those who used it as a questionnaire,
” Attendance at the 1983 Provmcml Blueprmts Conference was cnucal to use of the' -
_BPQ Twenty exght Total Users attended the Conference and 18 (64 3%) used the BPQ :

' Past Users were pnnc1pals who had expenenced the use of the BRQ. at anyttme m ‘
rhetr teachmg career The thtrty pnncxpals were dlvtded cvcnly among rural and urban :

r\ettlngs and 16 were from elementary schools 5 were from elementary/yumor hlgh_

schools 3 from K-12 schools and ll from secondary schools The average age of the

Four factbrs showed moderate to consrderable amounts of mﬂueme for non-use .

N
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"' Past-Users was 41-45 years, wrth 2 prmcrpals 3{1der 35 years of age The mean of the s

o " number of Bluepnnts Conferences attended" was 2.53 and the average 'years of

- expenénce as prmcrpal" was 10 07 There were 8 pxlot prmctpals in ‘the group

"Pnncrpal moVement" was a factor assoclated with 12 of 37 Total Users; er prmcrpals |

C¥
L

. were in the first year at therr present school o

S Seven pnncrpals descrlbed themselves as Present Users 4 used the BPQ as -

quesuonnaues and 3 used 1t in other ways Four principals were from ' urban cet;qters
and 3 from generally xrural" settmgs There were 4 elementary school prmcrpals, 2
' elementary/Jumor htgh pnnc1pals and 1 hlgh school prmc1pal Tia: average age of
: pnncrpals was 41-45 years The mean of the number of Bluepnnts Conferences was -
3. 57 The average years of expertence as pnncxpal" was lO 57 and the- average number .
' _of years as prmcrpal in present school was 4.00. One Present User was a ptlot -
.f'pnnc1pal |

v
kR & )
A .

v

Awarene§§ gf the Provmcral Bluep_r_mts Prg;e s§ » . ‘
Thrrty -seven’ Users and 52 of 57. Non User v.'&spondents (91 2%) mdrcated a0 L

Part Three Adonuon of the BPO at the School Level

awareness of the Provmc‘lal Bluepnnts process Thxs totaled 89 of 94 respor(/ dents:

(94. 6%) aware of Bluepnnts The remaining 5 respondents (5.3%) did not grve the

...")
: mformauon '

The Present—Users when asked how they ﬁrst Ieamed about Blueprmt stated
seven drfferent sources supertntendent nearby prmcrpal religious educauon coordmator |
Blueprmts Conference prevrous employer Westem Cathohc Reporter anﬁlf-seekmg

k. Although awareness of Bluepnnts was pracucally 100% detarls of Bluepnnts

.

were not as. well known A prmcrpal from Stratum I remarked, |



_Blueprints.. .Blueprints, had' becn mentioned briefly but never enough- o
. ‘mformation about what it*was really all about. Blueprints is a R
- “ nomericlature that ¢ escapes me, while we were aware a conference was’ T
‘go)tng to -be-held, I was. not aware of what is ‘involved in the
- conference.. .10 gain an awareness it is sometimes necessary to ask .
questions about it... an awful lot was passed-on by word of mouth and, _
unless one is wrllmg to ask what 1ts all about, one doesnt ﬁnd out...
also dcpends on who you’ talked to...

o ‘Thc same pnncrpal wondered why there hcouldnt be hterature d1stnbuted to "

_schools that communlcates the objecuves and achtevements of Bluepnnts and sa1d "

: seems thatuthe mformatton Im getnng is that you ve got 10 go to Bluepnnts Thats

,where it’s ar. I've been. heanng wonderful thmgs about Bluepnnts " The lack of detarls
was a concem retteratefl by five: other prmc1pals (four from Stratum I and one from, ~
Stratum IV) and there were eleven respondents (from all Strata) that sa1d they were

| specrﬁcally lookmg for more mformanon regardmg Bluepnnts |
Two prmcrpals who had)not yet attended a Blueprmts Conference descnbed their

' perceptlons of the commumcanons as, "one of the best kept secrets m Alberta" and.'

perhaps belng guarded very zealously, only the few who were chosen could go." “A

: ‘_’-.pllot pnncxpal offered the followmg msrght " 1t [Conference] was portrayed ‘as a secret’.

‘to all adrmmstrators that didn't really relate 10 anyOne else and the hardest part was getting -

: people to understand that‘rt s not mformanon not somethlng the admrmstrator does. It s | j |

: | the way a school is." IR v : | |
' AwaenessoftheBPQ B

L Seventyéfour ofthe total 94 respond'ents (78 7%) were aware of the BPQ of the

,,20 who ‘were not dware of the BPQ l3 (13.8%) had not yet attended a Bluepnnts

B Conference Six of the 13 were first-year principals. thteen of those 20 (15 9%) g

'lndlcated a posmve note towards a renewal project of some form for thetr school ‘Four
prificipals specrfied an alternate means of 1mplementanon (descrrbed in. the Non User

_ ‘sectlon) Seven of the 15 said they were lookmg for mformauon regardmg Blueprmts for' .

Future Cathohc Schools 4 were not looking for 1nformat10n and 4 d1d not mdlcate
N . [ % . :

N
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Lack of commumcanon was gwen as the greatis;t reason for the non-use of the -

BPQ (See Table 4 15) It was learlned through intervie w1th ACSTA Central Ofﬁce

)

staff members that there was no systematic . way of dlsmbutmg the B)b Some S

supermtendents were gtven coples of the mstrument ~and part1c1pants of the 1983

conference had access to them. Thus the onus, as reported by principals, was for them tp

* seek out mformatlon and sources frorn Wthh to acqulre the BPQ In two’ cases

pnnc1pals requests to Central Ofﬁce personnel for copies of-the BPQ were not ‘met, and

thus not pursued further. Lo - .

4.

[N

| 1mplemented in schools throughout Alberta All 37 (Total) Users of the BPQ and 19 |
pnncxpals of the Non User group furmshed thts mformatlon -Fifty-six of 94 total .
. respondents (59 5%) therefore showed a planned orgamzatmnal renewal The rem )Hnng

y 38 (40.4%) did not glve the mfo auon but, of the 38, 8 were ﬁrst-year prmcxpals \gho

had not yet attended a Bluepnnts Conference but expressed mterest in domg so.

. The research attempted to find the extent to which planned renewal had been =

The rate of adoptton of the tnnovanon was also studied. The years of adoptlon ' i

. spanned l980~1987 Figure 4. 2 shows the rates of (@) schools nnplementmg a renewalv :

prOJect assoc1ated with Bluepnnts and (b) sehools usmg the BPQ to 1mplement thelr

‘ renewal pI'O_]CCt These figures are based on the 1nformatron glven by the 37 ('Fotal)
Users of the BPQ Thlrteen of 37 schools started the1r reneWal w:th the admmlstenng of
the BPQ mamly in the years of 1984 and 1985 Four schools may be duphcated due to" .

prmmpals reporung on thexr expenence from a,past school Slx prmcxpals dxd not glve ’

the mformatlon regardmg Bluepnnts renewal but 3 were fnom Slratum I Wthh 1nd1cated '
along W1th thetr methods of use of the BPQ that they may have started a renewal pro;ect_
pnor to 1981 Two pnnc1pals d1d not g1ve any mdrcatton of when they used the BPQ
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. *The research of Rogers in the 19505 and early 60‘tud1ed’ the d1ffus1on of
‘l mnovauons ‘The populauons were categonzed as mnovators", "early adopters"”; "early -
o majonty" "late majonty" and "laggards " The rate of adoptlon showed a clustermg
effect of adopters in: the rruddle categones W1th fewer numbers representmg the outer WO « | -
scategones (l?ogers, 1962: 162 185, 190) This- curve was re1terated by Schulz in 1985 T
: when pred1ct1ng the d1ffusron of the Blueprmts lnnovauon Fxgure 4. 2 slearly shows the -
B clustenng effect of adopters of the Bluepnnts process and adopters of the BPQ, . !
- 'Rate of . AdOpthl’l of- the BPQ" appeared to be related to attendance at the
Blueprmts Conference Temple (m 'I'kach‘1983 362) reported the ﬁrst Conference to be
mv1tat10nal with every Cath lic school dlSlIlC[ in the provmce allocated a proportlonal
share of the 150 spaces [of theffirst Conference] School supermtendents were asked to
: nom:mate those to attend." “ - |
Prmmpals from larger systems descnbed the long- term shanng snuatlon they
faced because of the lxm1ted numbers able to attend the annual. conferences from each
dlStl'lCt One respondent commented on the rate of adopuon of a large schoqksystem by
‘ saymg, ..the Blueprmts conference is now bemg adverused -People wanting to take in
_ the conference would have to make apphcauon and from there would be chosen |
School Boards appeared to be in favor of the concept of Blueprtnts as’ most
pnnmpals reported sponsorséup at the Blueprmts conferences asa maJor source of DlSl]‘lCt
support and a principal from Stratum 11 sa1d it was the Dlstncts dectslon to send t
'representauves to Blueprints. But the formal adoptlon of the stswn Statements ora '
modtﬁcat%ﬁhem, and of the Bluepnnts process by the School Dlstnct was not always |
Aa precedent to a pnnclpal s adoptlon of school renewal. 'l'here were cases where School
‘ Boards had not yet formally adopted the mnovauon A newly-appointed rural school
pnnclpal who had previously adnumstered the BPQ to a school staff, stated that. the

‘ ,present school s renewal and thus the District's as well began w1th h1s 1mt1at1ve Four |




. 4

Although the degreerof invquément by principals ip the ‘.decivsion td‘adopt' the’
: -Bluéprints. prbccssih_ their schoql vaned fmm nonggo cdinplete, ﬂ)e;fnajoﬁty' of principals\ :
‘said it Was their decision alone to use or not use tlﬁmc. BPQ. Pr_incipais, however, rated

* . "Other innovations" as a significant factor for the non-use of the BPQ. * Community

| échoo'l_s‘, Effective School§ Management, teéhhoiogio_al 'uri)gra_di‘ng were some of the
altéfnaﬁves ﬂ]é;t bﬁncipals were presently involved in, | ' v -
| Blueprints was ndt the first spiritual renewal pfojcct undertaken in Alberta, In -
1973, a religious team from Dubuque, Iowa Began a series of Faith Eommuniry :
Workshppsfot prin_cjipals of'thé Calga;y_,Caﬂ)olié Scﬁool System. A prcseﬁtaﬁon §f fhc :
) "'Fai'th'Corm‘npnity'v' concepts was given at the 1981 Blueprints Conference. One Calgary
principal commented (affirmed by a second Calgary principal), ,

mission statement of a school...it was a renewal and refocusing of hat
we had been _doi_ng-.;_. the Calgary works!lops had a great impagt on

asseSSments were .mcn‘tioncd in pamcular Sorﬁé dxstncts plannéd, r_cne,wals pro_)ccts with "
the help of é-religio'ﬁ:s cboxﬂinafo_r.__ An;)thcr pfojegf grew out of the prmapals ftheolc_)gical
Ny .instructiqn hé/SHé re'cc_jiy_éd at Newmap College‘..' | _ - v | _
'. _..‘_Tablc. 4.18 sﬁoWé the reasoné principals gave for stopping the use of the BPQT
"Time constraints”, "Other imiOvations"; and "Teacher pressﬁre" .shb\’_a'/cvd‘ me'greate;t
- amountv‘ df influence. Some pﬁndpéis added the follOWir_)g fﬁrth& inﬂuehcés: v"'there. was .
aAresistancc by a rni'nority of parents”, "t’eéiche'rs were not rcady","'teachérs .wcrc ‘ot

-willing to go through the process and viewed it as just am_ithcr cdixCatiori’al fad", "a new
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school has other demands therefore I defel‘red the use of the BPQ unul»I get o lcnow the"

staff". "change of adtmmstratton" "dlStrlCt encouraged other ways uuhzmg a Bluepnntslj- { b

- process ‘within the, SyStcm" "BPQ gave us pnormes and was not that valuable to repeat‘

PQ had rved 1tspu:tpose i

s -tTables 4 13 and 4 14 show a companson among the subgroups and the total
| 5 sample of the types of support for school renewal that pnnclpals saw’ evtdent in thelr'
: school dlStl’lCt and commumty It is unportant to note that 5 Non- Users percewed a lack -
of ev1dent support from thetr respectlve school dtstncts and 21 of the total p‘nnc1pal |
- | sample indicated " no evident support" for renewal in thetr commumty ' B |
Pllot schools were used in the Blueprmts process for- two maJor reasons (1) it
- . ‘was assumed that adopuon of i tnnovatlon 1s not a "stratght lme strategy" but a clustenng
- of adopters" and’ therefore the " 1nnovator group ' (including ptlot schools) would gtve
' .1n1t1at1ve to the proJect (Schulz 1985 52), and. (2) pnn01pals and their staffs were
j needed to "relate a school-m actlon to the M15$1on Statement by way of us1ng the BPQ .
and reportmg "state-of-the~art data and unplementauon experiences to colleagues at the

v _’up-c0m1ng conference (I-hmsl and Heck, . 1983 8) There were 9 pllot schools in the -

- sample. Table 4.19 shows pllot prmcxpals felt a need for change but also required

support from Centml Ofﬁce personnel for school change Pilot principals md1cated thexr” S =

contnbuttons to the Blueprtnts process were: "an assessment of practtce and reahty and CiE

" an evaluation of perception and actuahty", "a study on the staffs Cathohc1ty pert‘orrnance
.and achlevements that found our strengths and. weaknesses from wh1ch we set
'objectlves" A "'used the BPQ to gather data to gtve feedbaclc on [the] ptlot"' and

1mplemented many’ suggestlons and drew d1rectlon from BPQ because it had superb

| potential and time was nght " One pllOt pnnmpal sa1d "We used the [data from the]-_ ;

hY

L BPQ to get us started [m a process] and deﬁne areas of need for tmtal thrust " A second
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pllot pnncrpal mdxcatcd the method of movmg fmm the analysrs phase to actual pracnce

by saymg, 2] Now that we know what we re domg [m terms of our Church mandate],-v

how do we: do 1t‘? that s where action plans come in.. srt down wrth teachers and plan"' '

out the years acuvrues accordmg to the phllosophy you wAnt to 11ve

The Blueprmts process was 1nnovat1ve in its focus on mrddle-out management

e style [of change] rather than ' top -down"" (Schulz 1985 51) One Non User 1ndlcated o
L .the 1mportance of mvolvement of drstnct and commUmty members in the addpuon )
. process of such management innovation", because, the respondent felt, 1t presupposed"
a sxtuanon m whrch advrce from an employee would be willingly taken by the employer

| and the commumty would want to be "led by its own Educauonal System"

Rehgrous educauon consultants have played a supporuve role to prrncrpals in the

adopuon and 1mplementat10n of school renewal In Calgary Coordrnann g Teachers of '

L Rehgtous Educatlon (CTRE) acted as, fn house consultants and facrlrtators " They

. ',4‘ were’ a source of mforrnauon for teachers in. plann;ng and they [CTRE] would plan staff ’

-lrturgres and give an extra thrust in relrgrous educanon Prmcrpals from other school

‘ ~dtstncts reported thetr religious coordmators "helped gmde them with the renewal

project”, ‘ "helped coordmate a system theme for the year ‘and "gave Cathohc educauon

. . the thrust necessary as a high pnonty in the school.”

Factors Assocrated wrth Adounon of Chan ge Through

the Use of the BPO at the School Level

There were nine factors or clusters of factors assocrated wrth adopuon of chan ge
at the school level Five factors appeared to facrhtate adoption and five others appeared to

act as. barners to the adopt10n of change through the use of the BPQ by Cathohc School“"

-pnnClpals Clusters of factors could be "unpacked" 1nto more. specxﬁc factors Factors

appeared to be mterrelated in that they mﬂuenced each other or acted together A hst of

: the factors is presented in Table 4. 20
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' NS TABLE 4.20 L '
FACTORSASSOCI%I‘E_DWHHTHEADOPHONOFCHANGE- s
THRO GH THE USE OF THE BPQ - - T
- BYSCHOOL PRINCIPALS =~ SRR
._v .. ) » ‘
—-. Al a

"A.1 Support for Change by Principals .

' A.1.1 Felt need for change R '
A.12 Perceived relevance of change to school clientele
A.1.3 Immediate personal benefits / Faith commitment e

A2 Advocacy from School Board and Central Office Personnel for the Change
, . L -

L3

" "A3 Advocacy from the Roman Catholic Church for the Change as voiced bythe .
o - -Conference of Catholic Bishops of Alberta o ,} . :
b R - . \

A-4:1 Inservice for administrators through Provincial and Disrict],
- Blueprines activities N ST
A4.2 Funds available from School Districts T
A.4.3 BPQas an aid 1o implémentation . :
A.4.4 Personnel associated with ACSTA /Religious coordinators
A.4.5 Pilot'school principals / other principalsin the network -

A.S Principals’ Kno&)lcdgé of Others and/or Support &f Others
A.5.1 Teaching Staff o
- " 'A52 Parish Leaders
 A.5.3 Community

A.4. Resources ‘ .

B2 Lack of Resources.”
B3 Pnncxpals Perceived usefulness of the BPQ
~ B.4 Antecedent Conditions / Adoption Process

" Bal Principal"s'piotcomnﬂuneht;-tbchm;cpmjects L o
_ ,‘B.42'Mmlumpdomdcval.uaﬁon o -

B.S. Lack of Evident Support by Others
© BIS.1 School Board /C.O. persopnel -

e . ~-'BS52 Teaching staff

R .'-'B.5.3 Community. ,

- ‘Appendix I lists Fullan's Factors Associaicd with Adoption

.
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. There appeared to be three strongly facrlxtatmg factors affectmg adoptlon of -

,change at the school level through use of the BPQ Frrst ‘support for change by ,
R prmcrpals" ‘was mentloned by a large- percentage of Users of the BPQ ‘A greater
percentage of rural prmcrpals than urban prmcxpals used the BPQ A greater percentage

of elementary school prmcrpals than secondary prmc1pals used the BPQ.- Those
: pnncrpals attendmg a Provincial Bluepnnts Adrmmstrators Conference mennoned a -
renewed faith c0mrrutment and other personal benet‘ ts such as a common sense of

o0 'purpose of Catholic: education and a planmng process. _

Second Users also gave evxdencc of support from their School Board and
"_“Supcrmtendents 1nclud1ng advocacy for the change and sponsorshlp of the school
administration at the Bluepnnts Conference Inservice associated with the 1mp1ementauon

L of Bluepnnts at the school level ‘was also prowded for by the school d1stnct “
The tlnrd major factor that appeared to facxhtate adoptlon wis "assoc’auon w1thb |
the Provmcral Blueprmts process and in pamcular attendance at the 1983 Blueprmts
”Conference at which the BPQ was mtroduced Conferenc’e attenders also descn}cd a

' percelved advocacy from ‘the Roman Cathohc Church as v01ced by the’ ConferenCe of
2

. Cathollc Blshops of Alberta “This support came 1n the form of Mission Statement guest

: speakers at the Conference an‘ii paruc1pat10n by Church representatlves in Conference
act1v1t1es These respondents also noted the expertise. of personncl associated w1th the '
ACSTA and the netWork of Cathohc prmcxpals from which they recelved supporr.

In cases where the school prmcxpals md1cated knowledge of and/or support of
relevant groups (1 e) teachers, pansh and cornmumty, adopuon appeared to be
facilitaed. L |
, Key bamers 1nh1b1t1ng the adopuon of change through the use of the BPQ by

school pnnCIpalS were: . . )

. .a) lack of comrnunication, and detailed'inforf_nation about Blueprints;

-



' to innovation already prcscnt in their schools.

b) lack of resources especlally the time necessary to adequately plan and manage ‘
a major change prOJect,
c) pnncrpars percexved usefulness of the BPQ
d) the antecedent condmons of the local drstnct and the drsmct adoptlon process
up to the time of adopnon at the school level and -
~e) lack of .ewdent support by- the Drstnct, teachmg staff,parish, andbthe local

o
community.

- Elghty -nine of 94 respondents (94 6%) were aware of the Provmcral Bluepnnts
Process (Frve did not give the 1nformatxon) There appeared to be. many dlfferent
sources from whrch prmcrpals gamed the information. Details of Bluepnnts however
were not.as accessible. This was a concern of principals. ,

SeVenty four of- 94 respondents (78 7%) were aware: of the BPQ "Lack of .
cornrnumcatron was seen as a maJor factor in the non use of the BPQ. "Other

-

1nnovat10ns also affected the extent of use of the BPQ as prmcrpals reported comrmtment

Fxfty-sxx of 94 respondents (59 ;%) gave evxdence of undertakmg some fonn of

planned renewal in therr schools Years of adoptlon ranged from 1980 to 1987

- 'Adoptlon of Bluepnnts Renewal" by school pnnc1pals clus'tered between 1980 and' '
1985. ' "Adoptlon of the BPQ" clustered between 1982 and 1985 Rate of adopuon as

predicted by- desrgners of the Bluepnnts change process, occurred ina clustermg effect.

o Earge school drstncts faced longer time- lxnes for ado tion due to lnmted conference
P

space and larger number of pnncrpals

’Farth Commumty Workshops" held in the Calgary School Drstnct in 1973 é”e}

" aone of the forerunners of the Blueprmts Renewal process in Alberta

. S - S _
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' "'.Time constraints", "other i 1nnovanons" arid ' teacher pressure" were seen by
pnncxpals as the three major factors that contnbuted to the dxscontmuance of the use of the
BPQ. |

<

- Fewer Non- Users reported emdent support" for a change prolect in the1r '

| communmes than Users and 5 Non Users reported no evident support” from thelr

‘ school district.

Pilot pnncxpals used the BPQ w1th thelr staffs to test 1ts valldlty asa quesnonnalre '

' that would find an assessment ofistaff "Cathollclty performance" and from the perceived

strengths and weaknesses set objectlves for the school.

Rellglous education personnel were reported in larger school systems and helped v

' prmcxpals implement renewal w1th their expernse in the contcnt"

F1ve factors appeared to facrhtate adopuon of the BPQ at the school level

-
3

+. 1. Support of change. by pnnc1pals
2. Advocacy from the School District '

T

30 Advocacy from the Cathohc Church as voiced by the Conference of .
| Cathohc Blsh,ops of Alberta | o
4. .Resources Y -
5. Principals' Knowledge of Others/Support of Others
FIVC factors appeared to act as barriers to adopnon of the BPQ at the school level
1. Lack of commumcanon :
2. Lack of resources
3. PCI’CCIVCd usefulness of the BPQ by prmc1pals and/or school staff :
4. Antecedent condmons/adoptmh process :
5. Lack of evident support by stakeholder groups o : S



 PartFour: BPQ; The Implementasion

The Bluepnnts School Profile Quesuonnaue was an 1nstrur;nent desxgned to help

o pnncrpals 1mp1ement the Mrssron Statement and its exght related goals The BPQ was

hoped by its deS1gners to be an effectrve way of 1nvolv1ng teaching staffs and schdol
msuicipersonnel in the change process by " analyzmg thetr present, 1dent1fy1ng their.
priorities and planning for the future mission, and ministry of thexr schools (ACSTA |

" l983 ). There: \)avere four major parts to the mstrument (a) general’ goals of Chnstlan

’ Philosophy, (b) environment inside school- pnnctpal/admlmstratron related (c).
zenv1ronment inside school- teacher and swident related and (d) env1ronment outsrde l
school. Each section had parts of the Mission Statement and goals related to 1ts toprc o
,Members of school staffs Were asked to react to the senes of tOplC -related i 1tems by ratm‘g/b
therr personal view on a ﬁve—pomt Ltkert scale rangmg from "0 - Not at all" "4 Very

much so" Respondents were also asked to 1nd1cate the items they con51dered tobea .

':pe‘rsonaf pnonty The ‘c’oncludmg page of the quesuonnmre requrred respondents to

' rewrite responses for the 36 items and list 6 pnontles they felt required addressmg in the

school as soon ag possible. Space was prov1ded for addmonal comments (Se,e.
L Appcndlx B for the complete quesuonnmre) . S - x ( .
| The results of the quest10nna1re referred to as the aggregate profile" (Schulz, .
| | 1983 14) could be collated by hand or sent to ‘the: Umversrty of Calgary to be machme o -
] scored The aggregate profile was a report summarlzmg a school s, needs as 1denufied by
. the staff members cornpletmg the BPQ A mean score for each 1tem was computed- e
| showmg the general percepnon of strength of the item. A high mean score showed a
. percelved need. The mean $core was accompamed by a rankmg system that could be K

- used 10 make a pnonty assessment" (Schulz, 1983:. 14)

T
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: c) the. functtomng (methods and procedures) of Cathohc Schools

‘ d) method of | strategtc planmng, and

v

Most Users surveyed saw beneﬁts in usmg the BPQ The Present-hUsers rated 1ts‘
effecnveness w1th a mean of 2.83 of 4 translatmg as very good". Pnnc1pals reported

‘many advantages of the BPQ and posmve effects it had on its users.

1. Agent of Change- Some pnnmpals saJd the BPQ made them Iook further
ahead; that it mtttated a d1rect10n and helped to keep thetr school orgamzatton goingin that
cenam dlrectton Other prtnc1pals satd 1t was a untque opportumty to. make significant

change that the BPQ them to consider the value system in the school in light of the basic

phtlosophy and importance of Gospel values Others commented that 1t presented
. possxb1ht1es for a new lay comrmtment and drew staff into the, de0131on makmg process | ;

of purpose and goal- setung

2. RaJsed Level of Awareness- In refemng to their own personal expenences

pnnc1pals sa1d the BPQ created awareness, mcreased awareness, and caused reflecuon of .

- the following:

a) scope. of Cathohc Schools the commonahty of purpose

' b) sense of rmssmn as Cathohc teacher,

' e) creatmg a Chnsuan community.

L3 Usefulness— Many (Total,) Users reported the BPQ to have 1n1t1ated an

mterestmg process of self-assessment Principals said the BPQ was a’ "planmng model

' that helped [pnnctpals] plan long and short term goals" “a focus for act1v1ty" 'and "a

dlscussmn starter by the 1nformauon¥1‘t contamed It was reportedx to be an excellent -

' checkhst for the many facets of the, total program " Use of the BPQ enabled staff tg

1dent1fy the strengths and weaknesses of thetr school, gtvmg staff members an 1dea of

B their present position, and focusmg the staffs' efforts in meetmg felt needs. The BPQ
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. was also rcpcu'ted to ’have had L2 unifying effect on staff in that it caused their involvement'

k and tnput for a commmon purpOse It was, one pnncrpal stated "a kind of evaluatron

‘that spurred everyone to work harder " A Present-User new to the school, saw the BPQ
: asa means to try to deal w1th some of m?fc 1ssues" [that had been a prevrous source of :

tensron in the school] A thrrd pnncrpal said the 1tems of the BPQ comcrded w1th the

| prmc1ples of "Effective Schools The comment was furthered with,” 1f we could rate‘ ’
each item at 5, then girr school would be effective.” - | -

| Six prin'cipals indicated v'that the-BPQ gave direction tol the changes A principal
from Stratum I referred to the BPQ as "[posing quesuons that] help us to focus in on a-'j' -
situation and say yes we should be dlrectmg ‘ourselves in these kinds of actrvmes |
hturgres staff development .we focus in on the llturglcal year...we
stress celebratton " A"more expenenced" prmcrpal comrnented on 1ncreasmg the -
gospel centeredness ofa school as a very noble objectrve" but wondered in what
d1rect10n you go or what you do to bnng thlS about. He/she responded to- the query w1th

' “the way people answered the BPQ we got specrﬁc things to do." A th1rd prmcrpal from'

' Stral'um II,.indicated that there were really f " main d1recuons wrthm the contents of the o
- BPQ. The prmcrpal continued, " the BPQ gave you a focus on how the staff was srttmg o
., .1n an of those drrectlons ‘The BPQ gave structure for us to look at our school
- analytacally and then f*r us to make a decrslon there upon in terrns of what we wanted to

do." A rural Present- User said, " the BPQ did gtve drrectlon in terms of long term

outc/gmes [1t] h,as in fact estabhshed some du'hcuon

. \ '

'/ The BPQ»had a notlceably posmve effect on some teachmg staffs In one case,
the pnncrpal noticed a umfymg effect that had so far strengthened the group Two
prmcrpals commented on the BPQ s motrvatlonal factor ‘An elementary prmcxpal sald it

 gave useful 1nformatlon and that the staff was enthused about the results and' ‘were

4



"7 . — forthose attemptmgtocomplete it.

: excxted about’ 1ts outcomes (Le) actxon plans, 'I'hree prmcxpals indicated a ‘good
expenence w1thqut commentmg further A more expenenced pnncxpal responded by -

' saylng,

Another principal reported that mdmdual teachers began to set personal goals as‘v
school objecuves were carried. forth, and two other pnncrpals noticed an initial quiet -
- support for the changes wh1ch became a positive factor as teachers attentlon increased in
the areas to which items pomted
Eight pnnc1pals noted a contnbunon of the BPQ that 1mphed a positive effect on
| teachers. They said it allowed teachers to be part of the decision- makrng process ST
: brought forth long-term goals and a clearer dlrecuon for the school it reafﬁrmed our
.goals asa commumty, it gave a pomt to many of their acuons and it created awareness
One pnncrpal said the staff had a chance to express themselves. o
' The implementation, however was not wuhouT"bstacles During the use of the "
BPQ problems arose in the following areas: a) the nature of the renewal project, b) the -
: BPQ s meamng and the BPQ s aggregate proﬁles c) the env1ronment w1th1n the school
.‘ organization, and d) the environment outside the school organization. See Table 421 for. s
an analysxs of each factor )
1 Nature of the Renewal- The problem factor pnncxpals assrgned the greatest
. amount of mﬂuence to, was Too large a proJect" which had a mean of 2.52. They stated
: ;that too much mfonnauon was given on the BPQ that it was ‘time consumlng and one .

_ 'saJd 'not practxcal ‘One pnncrpal from Stratum III percexved it'to be "mmdfbogg_lmg

N -'\"‘H. B
JeHSH
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Several Other respondents said that their 1mt1a1 prOJect was overwhelrnmg :
(we) tried to do too much ‘we. tned to cover everythtng " One eljjr high pnncrpal
p‘.med that even though they tried to plan for it, there was not enough structure to the :
process to deal with the (scope of) problem o

. A second factor deahng wuh the- nature of renewal and of change generally, was '

the mference by some teachers that the quesuonnatre was for evaluation. -An atntude of '

;susprcron had to be dealt thh in some reported cases, One pnnmpal questloned the

w1llmgness of teachers to do. somethlng they v1ewed as "we've done thrs before" or, m.
another case vxewed as an educatronal fad." - ‘
Some pnncrpals reacted strongly to Bluepnnts An expenenced pnncxpal stated
that we were doing most of the thmgs asked for!" Another saxd 'the renewal process is -
a conti gggs phenomenon to Cathohc schools mdependent of 'Bluepnnts acnvrty' " One
: prmcrpal also questloned the present re;earch s specific focus on the BPQ by saying that
it was a small part of the whole process. o | , ‘
2. The BPQ The second greatest problem yé for prmcrpals was clanty, ‘which ,
‘b ~had a mean of 2.44, Clanty was referred to: m two dlstmct areas the 1tems of the,
:l_‘questlohnatre, and the drrectlon the aggregate proﬁle mdrcate&{nncrpals reported an -
amblgu1ty of some 1tems that caused confusmn and apprehensmn, some items were hard
to understand and teachers wondered about the relevance to the classroom. The problem
of meaning became magmﬁed in one’ case, as items had to be translated into French
- Two pnncrpals spemﬁcally noted the ambiguity of a hrgh ranng on some 1tems especrally o
| in the section pertammg to teachers and students A hlgh ratmg, they explamed did not N
o clearly mdrcate aneed or the ex1stence of present practice. Another prmcrpal sard 1t was
hard to establxsh a clear course of actlon desplte hJS/hCI' attendance at the 1983 Bluepnnts ‘

Conference in which the aggregate profile was explamed One respondent mdrcated a-.

s



101
. v v , L P
weakness of the BPQ in terms of accurately applymg some items to’ (our)‘ sxtuatlon o |
Another respondent said i it was dtfﬁcult dec1d1ng ona startmg pomt. | | ’
Inan attempt to overcome these barriers, one staff engaged in group dtscussmn o,
1nterpret and g1ve meanmg to items pnor to completmg them Another s{aff redes1gned
items by shortemng or combmmg them "‘wo expenenced prmmpals reported the1r
dec151on to use the BPQ asa workmg document only and not as an actual mstrument
| Commumcattng the outcomes of the renewal tended to be problemanc for some
: pnnc1pals V\“\le some clearly, delmeated the des1red outcomes, others s"emed to |
recognize an uncertainty about what may happen ‘At one school, it was the staff whd )
1dent1ﬁed the desxred outcomes of their renewal Some examples of expressed outcomes.
were glven ( 1) staff feel more coheswe asa umt and students fecl the same way, about' -,
the school each other and themselves. (2) thmgs we do (3) 1mprove the prayer hfe m‘
the school in terms of rellglon 4) teachmg style approach to students, and dtscxphne
mtemahzed and (5) an mcrease m community awareness, more Cathohc presence m ‘the
commumty by- usmg the school and the students the thxngs that we expect of ourselves-
. and user groups An elementary pnnc1pal was wrmng a school creed based on the ,
phllosophy that every child w1th1n the school should have the ablllty to develop to his or |
. her potenttal in the ﬁve areas-phys1cal spmtual 1ntellectual socxal and emononal The
outcomes were descnbed as "pretty 1mportant" and' were furthered with the cornrnent,
| oy thhout that Central phllosophy or framework you have a problem
to that extent that you share that vision with your staff and they buy into
1t )| thlnk that ‘you're gomg somewhere -
| 3 Envuonment Wlthtn the School Orgamzauon- F1ve pnncxpals said the BPQ
had httle effect on their teachm g staffs. One elementary pnncxpal said members of staff

viewed it as another added act1v1ty, an attltude that did not appear to change durmg

1mplementauon A second pnnC1pal noted hlS staff was not too enthused A thlrd

<

.‘.\;;1;
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' pnnc1pal of an el/_)r hlgh inferred frustranon resultmg/ﬁ'om the amblgulty of some items

103 k

and the amblgutty of the results Detaxls were not ngen by the remammg two prmc:tpals

Flve srtuatxons ‘were reported as negatlve One elementary school staff felt

_ completmg the BPQ was a waste of t1me because it was there was difficulty estabhshmg a

" clear course of actton The effect subsided because little use was made of the results. A

jr/sr high pnnc1pal new to the school reported that the staff had gone through the process

: _prev1ously and since nothlng was done or followed through the staff felt used. This

attitude appeared to 1mprove sllghtly w1th ume A third prmc1pal from an elementary :

. school in Stratum I sa1d the BPQ was not well recetved by the’ staff. The respondent

‘ lnferred an mmal teacher SLlSplClOﬂ as to what the real reasons were for complenng the

'BpQ.

- ‘4’ Environment Outside the Organiiation- Four pnncxpals indicated a potenual» -

for unplementauon problems arising from the i 1ncon51stcncy of teachers personal lives:

w1th their role g}s Cathohc teacher and member of the Cathohc Commumty One prmmpal o

remarked, "It is very challengmg to a lot of teachers .we have to try to deal with thelr

pnvate life." Another referred to the hlnng process by saymg, I make no bones about ;

RIS 008 § told them .one of the expectanons in (Alberta) Cathohc School Dtstrxcts is that you- .

- are  visible in the Catholtc Church Commumty "

Use of the ‘BPQ was stopped by one pnnc1pal who (1n1t1ally) faced
(con31derable) re51stance by a vocal mmonty of parents to the 1ncreased emphasxs on
prayer ' : o | |

: %A principal' who was 'a'l'so.'a "sister", reported pansh demands ﬂnally caused the

- dlscontmuance of the mstrument The respondent prmsed the BPQ and had ach:eved
, IVb-"Reﬁnement" Level of USe ’

' Factors associated with planning for use of the'-BléQSpanned, thirteen categories.
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Category . o R R FreqUency ofMention
. Staff tcacher workload, commitment L | o
2 Staff 1nserv1ce |
N 3, Resources and’ Resource personnel
}4 Support and comxmtment from Central Ofﬁce
5. Avallable time of prxnc1pal and staff

W W W W pa e

6 History of Prmcrpal's Innovative attempts.and the school's record |
of change |
7. Litde T : / |
8 Communication of Bluepnnts to staff "
9. Deterrmne usefulness of results of BPQ

10 Consensus

LT S ol SEEN S w
»

11. School phxlosophy and direction, long-term goals
12 Money

—

13.-ccmmunlty_ o S L

) N=30% - -

ok number of respondents ) R ,
- The Present—Users sa1d the ume spent: planmng for use of the BPQ ranged from a )
v ;full day 1nserv1ce to one month, to 2- 3 months to one year. The prmcxpal elaborated n
‘ that dunng the year S-time, a needs assessment was glven to staff. Another pnncrpal‘n
- related h1s second trial of the BPQ in a second school It was decided, the respondent
) gplunteered to address the quesuons the i Issues, the ‘meaning of Bluepnnts w1th hrs“
. staff dunng the first year, and in the second year use the BPQ |
| Implgm ntation Using the BFQ *
The actual 1mplementauon using the BPQ was a process of approxrrnately nine

stages v anauons (V) are added to show the scope-of the process

£
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Comnuttee of teachers parents and students to articulate phtlosophrc statement and ,
. general goals ‘ ' | - )
l Bulldmg of a clearly amculated school phxlosophy with general and: spec1ﬁc goals.
.‘"*-; - 2 Inrroducuon of BPQ- lncludes readmg and understandtng of the 1tems and dlscussmn
L of the process |

s

V- Revrswns made to 1tems

w

Compleung the BPQ
4. Sconng -@,V

5. Intexpretation of Results- exammatmn of the results occurred in some cases by

1

Blueprmts Comrmttees (teachers and adrmmstrators) pnor to the staff inservice.

o

0\‘-‘

Pnonzmg and settmg Ob_]eCtIVCS by staff -

\l .

Setung action plans umelxnes and orgamzauon of events by sta.(?umts and staff asa

whole

o0

Implemenung plans "

\O

On~g01ng evaluation- in most cases staff evaluate thetr efforts
Pnnc1pals "1mt1al unplementatlon" ringed from one hour to 9 hours of staff -
| "meetings, to 1 week tol month FIVC phncxpals said 2-4 months and 5 other pnncrpals.
- said 1 year One prmcrpal sa1d 2 years and a final pnnmpal reponed 3 years.
The key decxsions of mlcro-lmplementauon pnmanly began at the dlStI‘lCt level
g .r-g o wn.l;yg dec1$10n to sponsor the principal at a Blueprmts Conference. Onde the awareness
%"&% of the pnncxpal was raised, the responsibility for decrsxons shlfted to the local
%mplementor | | | ' o | k | |
Key demsxons were made throughout the 1mplementat10n phase They mvolved :

(a) When and how. to mvolve staff in a school renewal (b) to use the BPQ: (although most

pnnc1pals sa1d it was the1r dec1sron alone, two prmcrpals said they would allow their

-
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h and Parrsh Council:

, teachmg staffs to decrde on 1ts use or non—use) (c) how to use the BPQ, (d) how to.

mterpret results, (e) how to translate goals to acuon and () when and how to measure

_the success of unplementatron efforts. - .

Prmcrpals set 1mplementauon goals ‘I‘he followmg Were glven (1) Develop a

school philosophy in accordance ‘with the phrlosophy set out in the stsmn Statements
_(2) Meet action plans (a) increase staff mvolvement in mservrces sermnars and

‘,workshops (b) to hire as youth rmmster (c) develop a chapel (@ da11y mass (e)

increase hturgrcal celebrauons (t) 1ncrease emphasrs on. darly prayer (g) start publtc

meditation, (h) invite all Pmslyu@es @) 1ncrease number of retreats and (J) o
to publlsh a newsletter (3) To-make school a warmer place w1th better shared acnvrtes ,

for. staff and students spec1al prOJCCtS for self—concept development 1mproved

'<'school/staff celebranons and. future dtrectrons (4) Dtscuss school ob_]ectlves w1th_' :

mvolved Interest groups nghts of CUlumbus, Cathohc Women s League of Lanada

L

Present-Users were asked to ‘rate the resources that complemented the BPQ. One

.

pnnmpal commented that whlle Blueprmts d1d not have a lot of equ1pment its -

technologrcal contnbuuons were greatest 1n processes and mformauon 'l'he followmg -

: resources were used in conJunctron wrth the BPQ and rated on a scale of l(poor) to 4

(excellent). Blueprints Conference report backs, ‘mean of 3 OO and Blueprmts theo

- mean of 2.67. One pnncrpal menuoned two other resources- conference handouts and - -

L

_ knowledge gamed at conferences ratmg each at 4 00. A second pnncxpal sald guest .

fspeakers were excellent. School Board results if avarlable did not appear to be useful to

principals.

P

Cornments regardmg the Bluepnnts theo were generally, favorable One-

pnnmpal said he had shown it to his school staff two times as part of an 1nten51ve



-

professional development plan Another comment was written emphancally, "MORE :
VIDEOS'""" | " S - o

‘ Dtscussxon regardmg the BPQ was reported to have taken place Pnnclpals
‘dlscussed the BPQ with therr Vice or Assrstant—PnnmpaI% mean-of 3.25, members at
Bluepnnts Conference mean -of 3. 17 staff, mean of 3 OO pnncrpal of a nearby school .
- mean of 2 50 ACSTA ‘dean of 2. 50 pansh priest, mean of .25, Supenntendent mean"’ |
of 2. 00 and School Board mean. of 1 67 One pnn01pal also 1ndlcated a great frequency .

of drscussmns with panshoners

e

Typrcal dlscusswn t0p1cs were (1) tdennﬁcauon of pnormes and goal-settmg, (2) o

- - the need fora startmg pomt, 3 st:rategles to translate theory We and (4) purpoSe -

y
’ of the BPQ and its relauon to the Nhssmn Statement and ways to mform and mvolve the

- commumty

Several pnnmpals reported a negatlve mmal reactlon of teachers towards the use

-

.~ of the BPQ to have thanged posmvely over time.” Susplcxon was eased after further_-

explanatton was: glven regardln g the (teacher s) role in the community as Cathohc‘ ’
mﬂuence In one case mterest grew to enthusmsm in‘one case as staff became 1nvolved-’
“in the process of creating a Chlld centered gospel- centered school Qulet support grew
X 'outward 51gns of support as staff members began takmg ownershlp in the process "My
~staff saw the need to review and renew the spiritual hfe of the school ,"explained an
‘elernentary/Jumor hlgh Present-User In another elementary/Jumor high, the teachers :
‘needs for clanﬁcatron arising from the ambiguity of i 1tems of the BPQ and the agoregate.
' proﬁle became. key as the principal (also a Present User) stated that "the most productive
- exercise was the mteracuon and planmng that occurred as a result of the BPQ process."”
In four cases t1me had a somewhat neganve effect. One prmmpal said there was
- some loss of sight of the mmal stage of aruculattn g phllosophy and developmg long-term |

goals. A° second.prmmpal said the clear drrectron estabhshed from the use of the BPQ

-~
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- saJd teachers felt unified i in the1r mvolvement with the BPQ but came io a pomt where- -

.l

<

1 was not as wsrblc over ttme because of the pace in the school proJect Another pnncrpal

they felt ﬁmshed\{mth it and had' other thmgs to do A pllot principal sa1d the staff
1mt1ally tried to accomphsh tod&uch and felt burned out as a result.

The methods of measurement ranged from formal to mformal They appeared to take

place at vanous stages of 1mplementat10n Examples of the more formal approaches weref |

staff assessments, dealmg W1th objectwes to better meet the phrlosophy (by setting,

meeting or. updatln g them) school evaluations by school dlStI'lCSf with an interpretation of

Prmcrpals reported two 1nformal channels of . evaluauon- communication and

observanon They detccted v1tal sxgns of reneWal through ¢omments of staff N

commumcanon of staff wrth one another pralse by wsrtors parish contact talk w1th

*

P

_ results as they relate to the BPQ ?ﬂ an annual post mortém" to check‘drrectlon and .

:ncedtochange . 4' S e )

parents and students contact w1th Parent Advrsory Counc1ls -and support for suggested -

research Prmcrpals observatrons of the followmg also md1cated progress towards the

goals of the renewal: i
1denuﬁcat10n of results
- Qur actions |
staff involvement in actwmes
participation of staff with students = -
student/staff reaction 3
- vitality of programs v
growth in faith
according to. goals, phﬂosophy and means prepared by committee
student relationships- respect, improve their spiritual growth
. -ease at which new themes for schoo] are chosen each year

action generated from renewal such as: discovery weekends, fqendshxp days
and retreats.

 Changes to the BPQ

‘
Movement from Level V of LoU, "Integratlon" to chel VI, 'Renewal" is

‘ N charactenZed by the user makmg changes to the BPQ (a). through collaborauon with

colleagues and (b) seekmg altemauve ways 1mprove the quality of i impact on the chents



- An expenenced prulmpal of an el/Jr/hs mdlcated changes made to the BPQ by saying,
-"We now approach it by sections because it was too dlfﬁcult to mterpret the results " 6I’he
'corﬁment was furthcred w1th "I would Tike to use a refined version of the BPQ " A
second pnnc1pal fro‘m Stratum IV who also has C]/_]I' levels sa1d ‘they no longer use the
' 'BPQ but establlsh the themes and pnontres of (our) Bluepnnts Inservxce by committee
con51st1ng of staff Board members and Central Ofﬁce personnel Reas_pns for the -
change were to "ehmmate adtmmsmwa and go dlrectly to the process." - o

Co_llabp_ram

Collaborators were deﬁned as "pnncxpafs who are meetmg regularly w1th

"

colleagues other than those they began the process of planning the renewal w1th for the |
- ‘purpose of i 1ncreas1ng the benefit toward thetr chentele " There were 4 pnncrpals who .
descnbed thernselves as‘ "colh’irators and 2. pnn01pals who described collaborauve
efforts Four were Present Users and 2 were Past-Users One pnncrpal had attended all
6 Bluepnnts Conferences and three pnncrpals had each Wded 2 Conferences (the least
o number) Collaborators averaged 3 Provmc1a1 Confeg'ence attendances and 4 of the 6
B :had attended the 1983 Conference Wthh featured the BPQ
~ Two present-Users planned to replace the BPQ and the 2 Past- Users had a.lready '
replaced it, The other respondents did not g1ve the mformatmn |
. Of the group of collaborators, one met on a monthly bas1s one serm-annually,
another orgamzed an annual i 1nserv1ce and a fourth met annually, 1mmed1ately followmg
the Provmc1al Blugpms Conference ‘The pnnmpals saw the strengths of collaboratlon |
'as galmng a wider experience base" "capltahzmg on establxshed growth by local
apphcauon" "parncrpauon by all members on an on- gomg basis", and "workmg through

the d1fferent ideas.. [presented at the Conference]




A weakness of the monthly collaborauon was seen as "slow gpd can get pushed L
' a51de occasronally " The seml-annual collaboration was. percerved to be weak because ‘_ :
there was "not enough contact” and ; it tended to.be "too school based." o _
| . Collaborators appeared to share common goals as the mformauon they dealt with "
. concerned "d1rect10n of future commumty needs", and ' vrsxon for the schbol
commumty. " Collaborators evaluated the1r present s1tuauon They d1seussed the process :
“and content concemed thh accomplrshmg their goals.
Success of the collaborative efforts was indicated by ‘continued growth and |
- support for our efforts by one another"”, "pro;ects and commumty 1nvolvemeht" and "the,'
success of the annual mservice B | L
"The plans of the collaborators 1nc1uded "conunumg in the present format",
renewmg the d1rect10n of school effort ; and one prmc1p‘al hoped to form a "new
" mission statement of the school dlstnct."
| hn " ch .1 i tives
: It was not the intention of this: study to evaluate the outcomes of change
i ,Pnncrpals however, made a pomt of showing the changes that had developed from the_ »
BPQ process in their school v S
Pnncrpals frequently mentioned the Ob_]CCUVC "bmldmg Cathohc 1denuty" Wlthm
' that content two spemﬁc Ob_]CCtIVCS addressed (1) commitment to the teachxng ministry,
: and (2) greater v1s1b1hty of Catholic identity in the community. Acuvmes that met these
obJecuves mcluded (a) prepanng a handbook of readmgs about teaching rmmstry wrthm )
the Church for- staff members (b) teachmg elisses in the local mall during Educatroni

Week with’ prayer 81gnahng to the pubhc our wrlhngness to let the city know we are

Catholic", (c) providing a retreat for all staff at the school to review Catholic educauon o

@ wrmng a school creed, (e) holdmg school masses, classroom celebrauons, and specral |

devotmns to show oux comnutment to our fa1th (f) dxsplaymg rehgrous symbols in the




- 111
school and encouragmg acuvmes that remforce Chunch tradmon such as hvmg rosary
- and "blessmg of the Advent wreaths" and (g) celebratlng the ongms of the school name
A sccond ob_]ecttve was "Acadermc excellence" which was further spemfied as
- ( 1 ): greater professronahsm of teachers and (2) planning and programmmg to better meet
: 1nd1vrdual needs of the students_ Activities 1ncluded (a) Bluepnnts planmng days and
regular Blueprtnts attenuon .at staff meettngs (b) reading dlagnosuc programs © awards .
presentauon (d) staff Inservice on learmng styles (e) programs for spemal students andh :
| o v1ew1ng the Bluepnnts Video and attending Bluepnnts and SPICE Conferences
| "Canng" was a thlrd area addressed by objectlves Spec1ﬁc obJectlves addressed .
- school climate, d1s01p11ne and (two-way) commumcauon Activities that me;these }
| objecuves were: (a) recogmtlon of blrthdays (b) staff. baby p1ctures and teacher‘
| recognition, (c) Parent Advisory Cormmttee, d) student adv1sory program (e) school
handbooks and brochures, €3] llason with commumty suppon agencies, (g) dlsc1phne~
modeled on the 'gospel- centered" concept (h) twmmng or buddy system (i) foster Chlld
‘ sponsorshlp, and (j) teacher training in commumcatlon slulls _ ‘
One prmcxpal reported the school M1s510n Statemertt" that emanated from an
‘ awareness and increase in (our own) tolerance for chlldren and teachers as, Hand in
Hand, Let Us Go." A second prmcrpal remarked "...there have’ been some things
1ntemahzed as opposed to msutuuonahzed-teachlng style approach to child, dlscrphne "
A fourth area of ObjCCthCS dealt with "Creatrvrty ln whxch a variety of actlvmes
: were created to (a) promote the school culture, and (b) recogmze the culture of the
commumty Potluck dinners and pancake breakfasts, act1v1ty and spirit (dress- up) days
' commumty cultural fair, guest speakers, ‘contribution of funds to Share Lent school

concé%&:srts to artists, and al apanese Arts and Crafts dlsplay were some examples

R
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Users of the BPQ offered adv1ce from their expenences with its 1mp1ementatron
Eleven principals (dlvrded' almost equally between 'more- experlenced" and "lesser-
experrenced" principals) sard they would not change their tmplementauon procedures if

they were repeating the process and ten pnncrpals did not give the 1nformat10n The

' followrng is a summary of the comments of l6 pnncrpals

Nine "lesser expenenced" pnncrpals sensed a need to further srmphfy a very
large complex process by domg only secuons ata time, or by contrnumg to choose a
focus that matched the staff's i 1nterest They felt; the process must becorne a "local" one

and spoke of attaining greater involvement- of the staff and commumty members. One

: pnncrpal suggested sendmg others on staff to the Blueprints Conference Three others,

4

noted the i rmportance of securing-a falth commrtment of the teachers. They thought_ '
gomg more gradually creating a long term project” rather than a sin gle inservice day
toplc and spending more t1me in the prehrmnary stages (i.e. ) pre-planmng, assessing,
and explanauon of change were ways to 1mprove 1mp1ementatron success TA prmcrpal )
who had attended 5 Provmcral Conferences felt that familiarity wrth the process was a key .
to success.” |

Seven more-expenenced" pnncxpals keyed on srrmlar topics to those of the

former group. 'I'hey noted the i 1mportance of the planmng stage and made suggestrons

. that they felt would bring speed and efﬁcrency to the 1mplementauon process, One sard'

he/she would screen and interpret the questions of the BPQ before hand Another sa1d
he/sl-e would choose resource personnel that would "help, not hmder the process." A

- third rerterated the "approach by section" recommendatlon "More expenenced" ‘

pnnctpals stressed the importance of mvolvement by local actors One pnncrpal felt that

havmg a teacher runmng the sessrons would give a. push from the grass roots," " Another

‘ noted mvolvement from parents and community members was 1mportant and offered a

+
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B reminder that "trustee nﬁndver" was a factor for prmctpals who | reqmre continued drstnct
support for long-term change pl'OjCCtS | B ' '

S‘mrn.

In summanon this sectlon dealt w1th the 1mplementauon%process of Cathollc"

School renewal as 1mt1ated by the BPQ. It began with a description: of the BPQ and then /“

gave a description of its strengths and weaknesses The BPQ acted as an ugent of

change created awareness of the greater purpose of Catholic educauon proved a useful -

" tool for pnncrpals 1mt1at1ng a renewal process in their schools and umﬁed staffs by .

g1v1ng them common purpose in a school-w1de decrslon -making process.
Problems that ‘arose durmg 1rnp1ementat1on were related to the nature of the

renewal, the BPQ itself, the envrronment inside the school, and the env1ronmcnt out51de

.the school The renewal ofa school proved to be a large and  complex process thch was -
not easily structured. "Lack of Clanty of the BPQ" and its percetved-“purpose as
: evaluauon mterferred with its plannmg potentlal "Lack of readmess and "lack of ,
| comrmtment of some teachers" were bamers requmng prmc1pals attention. "Teachers' -

past expenences wrth change" also: affected implementation. Incrdents of a parent‘

e
pressure group and pnncr%l/rehglous role overload were reported
Principals collectwely identified 13 factors con51dered dunng the planning phase.

\

‘ They reported a collecuve 9-stage unplementauon proce uhzrng the BPQ.

»

Key decisions, 1mplementauon goals, resources, and dlscussxon assocrated with

“use of the BPQ @ 1denufied "Time" was séen to have had the negauve effccts of loss
of uutlalv d1rect_10

\')

appeared to ease the mmal tension of change and allow pamcrpants to see bcneﬁts of thclr ,

’ 'efforts, producmg a monvanonal factor and positive attitudes towards renewal

Pnncxpals reported using formal means of assessment but most sald obscrvatlon and

113

and enthusrasm and teacher bumout " "Time" also however i

fo



L used to measure thelr schools'’ progress

- gradually

communrcatlon with key actors" were mformal methods of measurement most often
Pnncrpals de not make formal changes to the ¢ content of the BPQ and when the;L
| felt it had served its purpose, they contmued the renewal but used drfferent approaches |

The changes in process. they reported were "approach by section” and "go d1rectIy to the
| process" [byé)the estabhshment of yearly themes and priorities by a comrmttee of actors
representmg the many groups of the school drstnct] _
| er pnncrpals reported formal collaboratrve effons Their dlscussron concemed
: dmecuon of future community needs" 'and "vrsron for the school community." -

~ School obJectrves were changed as a result of the use of the BPQ. ObJectlves,
.addressed four general areas: bu1ld1ng Cathollci 1dent1ty, academic excellence, caring, and
IR L
creanvrty ’ . Lo v 4 , _

o Sixteen pnncrpals offered advrce on 1mplementatron as a ‘result of therr
expenences with the BPQ. They keyed on plannmg by g1v1ng ways to srmpgrfy a
: complex time- consummg process and by suggestmg ways to achxeve greater
involvement of staff and community members. They noted that ina rellglous renewal,
securrng a fa1th comrmtment of parucrpants was necessary and suggested that "going

Hnn

, creatmg a long term project”, and "spendlng more t1me with explanauon"

were ways to aclueve it. : : E S

Pant Five; The Blueprints Conference / Process o
The ﬁndings have thus far discussed the final three steps in the process of macro-
1mplementanon adopuon micro- 1mplementanon and (to a small degree) technical
- validity. The first stage ' adrmmstratrve decrslon" is the polmcal arena in which“the
decision of the d1rect10n or blueprmt" for the system is made. Although this study is
focused at- the rmcro unplementatron level it would not be complete thhout bneﬂy,

descnbmg L‘xe Bluepnnts mnovatron and reportrng pnncrpals' "Further. Comments" .
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v effort The ACSTA accepted the task of becom;ng provmc1al change agents by mnuaung" 5

- < - ’ ," c-w. . A‘ .
IR A LA S "'.%' :, }
S g il RN Tt Yy S
addressmg Bluepnnts Conferences and tﬁe Blueprmts process comrqéﬁtsﬁx PIER WERMK Y . -
AT A RS < i
1mportant to understandmg&the change procéss ,‘} . " T IEN. it s .
» 8 !' < <

The Alberta Cathohc School Trustees Assocxauéh Is a'body created to aﬁaln the - % ¥,

goals of ' Cathohclty, educauon le 1slatlon and com mc,auon\(ACSTA brochure
““.%

1986)." Its Ob_]CCUVeS are descrlbed in their mformatxonal bmhu.r% (I986) as follows

"(a) to act as an effecnve responsxbl And 'of"tauve voice:
for Catholic Education in the Province and the g ofies.:
~ provide ‘a vehicle through which. Qathohc ¥ s' ol
cooperate..., (¢) to promote and Ussist in the estab hrment and v
.. continuing v1ab111ty of Catholic jurisdictions..., (d) to commiunjcate. : )
© - to all Catholic trustees and their immediate colleagues ‘and ‘ -
- stakeholders, an awareness of prov1nc1al and territorial perspectives
in Catholic education, and (&) to serve as a source and resource for

Catholic School Dlstncts who request 1nformatlon for decision
making." _ .

. . ) “?"‘
The Educanonal Services it provrdes dcal with: (1) trustee onentanon and development : :

related. to Catholic Educauon 2 coordmauon of school level provmcwl rehgrous
educauon actmues (3) needs assessments for rehglous educauon program servxces (4)
‘management of religious education matenals and (5) a leamxng resource center for‘
rellglous educatJon and Blueprints. It also sponsors two provmcml conferences yearly
for Cathohc educators Blueprmts for Future Catholic Schools Admlmstrators .
Confcrence and SPICE (Shanng Purpose in Cathohc Education) for teachﬁg and support
 staff (ACSTA brochure 1986). | o
Ottaway ( 1983 363) adapted a deﬁmuon of change agent fr%f Beckhard (1969)

- as anyone or thlng, elther inside or out81de the orgamzatlon who are or that are

.prov1d1ng technical, specialist or consulung ass1stance in the mangement of a change

a contmumg process in the llfe of the Alberta Cathohc commumty (ACSTA, 1981 1) |
" .,The Assoc1at10n presents "Bluepnnts for Future @atholic Schools" as a "systems
- management approach to Catholic school 1dent1ty and leadership Wthh reflects the

B unlqueness of the v1sron and phllosophy of Cathohc educatlon" (ACSTA brochure

P . o
- N - ﬁ .
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”%986) Networkmg, a data base, annual conferences and ever-growmg body of S

. support systems (eg. ) ACSTA The control of the system Laplante decated in refernng :

» =

]

. :':‘141,6"

terature were des:gned as mtegral parts of the process (ACSTA 1985).

¢
\Although Blueprmts has been descnbed as a systems mmagment approach to.

implementation" Laplante (1988) feels that it does not enurcly reﬂect the theory put

forward by Elmore (1978) Bluepnnts was descnbed by Laplante asa loosely coupled

systeg made up of autonomous subuf‘hts school dlSD’lCtS and, 1ts own prov1nc1al ;

\

to Bluepnnts is not SO much from the managerial subsystem but from the "strength of

the Mrssmn Statement" and the nght change legitimizers in the ﬁrst place " Laplante "

o
&N

sees the ACSTA ot as a prescnpuve body" but as a "cOordmattng body" for Catholic

- school dlstrxcts

_individual. Thus the need of Catholic educators ina leadershrp posmon to ameulate and -

e . 'j”‘: L

2 }..‘ ..

The Blueprints change proceSS was not a linear ("top- down' ') one for tw%reasons
as seen by Laplante (1988). First, he explamed the "mrddle -out" concept to be one where
prmc1pals were first impacted upon rather than starting from the employers or "top
managers and workmg down through the hterarchrcal hne Second Blueprmts was not
desrgned as a set of conferences but rather asa process that evolved and matured

Bluepnnts grew- out of a need felt by Cathohc educators 10 renew the Catholtc
System to enhance a sense of common purpose and help us (key actors) 1dent1fy our

own v1tal roles " (ACS'I‘A 1985 2) Renewal is v1ewed by Gardner (1964 6- 7) as
£

L
: bemg somethmg more than innovation and change because dunng the process changes -

are allgned with the long-term goals and purposes of a soc1ety, organization, or .an

share the v1sron with all Cathohc educators became unperauve -

" An attempt to meet that need was made it the ﬁrst Bluepnnts Conference held in

1981 (Temple in Tkach, 1983:. 3599 “The conference was deemed by its part1c1pants

"to ‘be so successful that it was contmued as an annual event “A renewal of :
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s leadershrp W1th1n the commumty has emerged as pnncrpals are sharing their v1s10n in }
‘prepanng Provrncral Bluepnnts Admmlstrators Conferences and annual SPICE
‘. Conferences for teachers in the system. For the %urposes of thls research Blueprints was |

defined as "an mnovauon for excellence in Catholic Schoohng ongmanng asan ACSTA
sponsored pI'O_]CCt beginning i in 1980, in Wthh a process of Cathohc School Renewal
was 1mt1ated and promoted" (Laplante 1986). _ | |
Bluepnnts at the macro- mplementauon lev% addressed six toplcs Mlssron
Statement xmmstry, gospel values plurahsm process, and pl:nmng (ACSTA 1985 .:
12) It supphed vision and afforded administrators the opportunlty to engage in §\
’process to facilitate change. Pnnmpals were seen as the key agents of change at the. |
school level (MlklOS 1982: 28) |
There were six Blueprints Conferences at the trme the research ] quesnonnarre
was sent. There have been eight to date. T“:y were held in large urban centers ,
. t}troughout the, province. Their themies were: o L doo
| 81: Developmg Blueprints for the Future o
82-Celebrating the Principalship -
83-Profiling and Building the Catholic Idennty of our School

84-The Transformmg Role of the Cathohc School Impllcattons for
Relanonshrps

85-Mission Statement: Rewsned Reconcrhng Mrssron with Mrmstry
. 86-What's the State of the An?

: - 87-Servant Leadership in a Changing Community
‘ 3 L _88 People of Hope, Slgns of Hope _
.l Advanced readrngs, conference report backs; and conference Journals were":‘. :
utrhzed Conference outcorne booklets were sent to confem%ce partrcrpants
Seventy -one of 94 respondents (5. 5%) in the survey and 34 of 37 Total Users B
(91.9%) had attended at least one Blueprmts Conference Two of the 3 Total Users who

\had not yet attended were ﬁrst-year pnncrpals and the thtrd was a 6 year prmcrpal from

a Stratum I who had recerved feedback and matenals from the Conference



o Twentz pnncrpals offered comments in the last sectron of the’ surveys :

'quesuonnaue, ‘areas unponant%o understandmgthe change process" Pnncrpalsnoted:_'
a) how the Bluepnnts process hﬁl posmvely affected them |
" b) some criticisms of the Bluepnnts process, and |

c) aspects of the study.

Because the Blueprints process, initiated at the 'macro—lmplementaUOn level appeared to'

be a major area of 1nﬂuence'on prmcrpals 1t was pursued further in the i 1nterv1ews The

followmg is'a collecuon of many of the comments taken from the questronnalres ‘and the

1nterv1ews s

Bluepnnts was descnbed as a relnsprratxon of Catholicism in schools" A

- second prmcrpal referred to the Bluepnnts process along 51mrlar lines, "It mcreased

awareness of the value of hls/her Cathohc herrtage and the i unportance of sharing the

heritage w1th others" A Non-User who attended 1984 85, and 86 Conferences said,

the pnncrpal has to be 1nsp1red to_have change occur., The
~ Blueprints Conferences certainly have @ne this...I sometimes use
statements from the Conference speakers at our weekly staff prayer.
This goes over very well” [with the staff].

A prlot pnncrpal remarked that _ - -

"one of the beneﬁts of the Confcrence for adult men (especrally) was
discussing Church (topics), outside of - being in a prayer group, with
- adult men and wormen ...and realizing that there is so much faith among -
the lay people...It's a. very religiously [in]spiring event." :

"Process" ~was seen by a respondent in two dtfferent ways. The ﬁrst was a "set

<, of sequential steps [in which] you end up with something at the end and you don't know ’

: ”'.what its_sging to be...", » and the second was a more flexible and human approach to .

proce/s ¥ which the respondent described it as a development in many drfferent areas,

rewsmng each area until all areas draw together..."so long as you pay close attentlon to,

. detail, the detall is what carnes you through (The respondent referred to Schulz who '

descnbed process" in ACSTA S Bluepnnts Vrdeo Vrewers Gulde 1985: 1) A
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} - sccond principal félt. that whﬂc the "BPQ generated direction, the vproc;es;s, ak it édntinuqs? : | |
generates more and mdre'd‘ir_action."v - . o o | _ v

o ) -» Gcnétauy pnncxpals reported the‘Blueprin‘fs Conferencéé to.hgﬁ affected them by _

" (a) iniﬁ_ating and;'affirm;'ﬂg‘ a ;Sérsonal growth process, and (b) providin g them with the

profe_ssiohal.str_ategics qse'ful‘ﬁl initiating a growth process in members at their schools.

"The Personal Gro wth Process |

Persorial growth in conference participants was expressed in varied ways:

>

"...I'gained"a "theological structure" for my schcbqf operations, "It
gave me cxtraordihap_:ly valuable contacts", and, "...it gave me the
. .confidence to risk the leadership of the school in responding to the needs
- of the Catholic community.™ i : Co

' An élemcniary principal from‘StIatum I expanded on this leadership aspeét by
repéfcip g an increase in the divqrcé, blended families, drugs, etc. and pe'rceiv'ea; (@"a ',
| decfease in thg nﬁmber df committed’Cathqlics" in Mcf Catholic commumty éﬁd
(b)"pafeﬁts v)hb:arc subtly asking the échool "to @b faith instruction for ther_'n:." The |
* principal felt that " d{\ ' -

- (our) sense oﬁmission should be encouraged;..[and]...by_’bein-g
" leaders in the faith we can help in some Way...Bluepri_rlts offers a means

. / _ 2
Professional strategies were identified and de%%{ibed’by' principals in the

following comments;

"Now that we know whit we're doing, how do we do it?...and that's
where the action plans come in... sit down with-teachers and .plan out _
the year's activities according to the philosophy you want to live." ‘

"One of the things I found in'this renewal aspect was to first get,
people (staff members) to a leyal of conciousness, get them engaged in a
dialogue...to become full-fle ged professional Catholic teachers .the =
staff meeting itself became the focal point...it wasn't a matter of gomg -
out and developing a master plan and then implementing it, it was more
a matter of responding to the needs of the school which were firstof all
to develop community...and then professional development...it was

Lo

i



somethmg that we. had to link: . effective teachmg and Our gospel\' o
value.. my staff has seen the Bluepnnts v1deo tape at Jeast twice,.." C

~"..the dlfﬁculty I had as pnncrpal was to...take the enthusiasm I had

’ (from the conference) and make it relevant for the classroom teacher.
- The BPQ helped because people were. discussing it a lot and discussin g
issues we never thought of...there has been some things internalized as

opposed to institutionalized: teaching style approach to chrld
discipline..."
4

..in 1981, I became fanuhar with the approach the process that was T
: 1nvolved that was one of consultation and shaning...I just saw thes - {_
potential for really developmg an effectlve way q@%ﬂvmg some direction

- toour school." /\.

"I come back (from conferences) with ideas a%nerally sit down
with someone else (an- adrmmstrator) and work ough, talk. about
different ideas, and then I'l bring it ...into the school and work it -
‘through with the people here at the school...I very'much try to structure ’
some of these things...I...try and work through a communication- -

.. delegation role, and to me Blueprmts demands this or you never get

- anywhere certamly not top -down, it's a staff-buxldmg kind of acnvxty "

g;hallenges Assmlated with Blugpnnts
~ Several pnncrpals voiced suggesuons for makmg the Blueprmts Conference more -,
effectlve A pnncxpal fro/m/%tratum I dlSCUSSCd the student problems he/she faced in the
school resulting from breakdown of students farmhes and the problem of dealmg ‘with
staff members whose Cathollc pracnces and beliefs spanned a very W1de range The
respondent felt the concepts dealt with at the conference were not t00 useful m trym gto
deal with specific problems "Global answers aren't all that h&jful " The necessuy for |
-. attendance at the conferences by more prmcxpals from large urban centers was also :

expressed by the- respondent in order for the network of pnnmpals to share solutions to

_s-1m11ar problems "

Two hlgh school principals and one elementary/Jumor hlgh pnncxpal addressed '
time away from school saying that it was not ‘good to be away from the school too often
and because of that attendance every year at Bluepnnts ‘cut down the number of

-»conferenccs they might attend ina year. One. principal felt the conference could be held

every second year.
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Comments from prmcxpals who CItheL planned Blueprints Conferences for
A admxmstrators or SPICE conferences for teachers expressed the effects it had on them and B
their staff. One prmmpal said,"...as S you lead in planmng you end up thmkmg servant
| leadershtp, serving the commumty " Another pnncxpal said, "It has really raised my level
~ . of expectauons and my destre to have people have an expenence of that quality." Two
~pnnc1pals observed that teachers on staff noted the leadershtp shown by thetr pnnc1pal as-
: planner ofa provmmal conference and, as a result, have attended SPICE conferences.
Frve pnnmpals spemﬁcally endeavoured to explai Pf that Blueprints is really
' people what people are, the relauonshtps of people" " 'a feelmg of fmth growth" " the
: way a school is". One pnnc1pal further beheved | |

-

Blueprmts is really a vehlcle that God is usmg to bnng about a
“transcendence of Christian thinking. For each of us he is speaking -,
dlfferently What He tells us to 'do has absolutely nothing to do with
what we "are’. But what we 'are’ has absolutely everything to do with

. _What we will 'do’. Therefore I strongly feel that a shift is soon to be
- realized by many...a new attitude. But nobody will really understand 1t o
because of the transcendance RN :

/ In summauon 'Blueprmts for 'Future Cathohc Schools is an opportumty for
prmcrpals to: &) share a more global vision of Cathohc educatton (b) to receive

i »falth in terrns of Cathohc schoolmg, () to become aw&

of the evolvmg role of Catholic 'mstrators (d) to become acquainted with rocess

of mvolvmg man.y in decision- a.kmg, and (e) to experlence the rev1tal1zmg spmt of

' renewal within the'Catholic Co unity.

- The mformatlon gathered from the precedmg 5 secttons of the results has been

analyzed for i its 1nﬂuence on the 1mplementatlon of chan ge at the schoeil level and i is now - |

presented Table 4.22. accompames the followmg analy51s oA



Associated with Tmplementation

rh f BP

There were erght factors that appeared to fac111tate the 1mplementauon process and
'etght factors that seemed to work against its success. Factors agam appeared to be
mterrelated and some appeared to work together. Factors from the prevrous phase of the
change process appeared to have an impact on the fol})wmg phases of the change !
| process Factors mcreased 1n number with each new phase of the change process.

1. Factors that Anneared to Facilitate Imnlementanon of Change

1 1 Need for hang ’[ Awareness of Potenual for Change- The BPQ was described |
asa chan e agent ‘that revealed great potential for change at the school level. It
- created an@wareness of the greater picture of Cathohc educatlon . This
awareness appeared to lead to more favorable attrtudes thus creaung more

’ faVbrahle conditions for tmplementauon

1.2 Support of School District / Availability of Funds- The maJorlty of Users of the R

BPQ reported leadershxp from their District in both non- -monetary and monetary ‘
forms The support of the Supenntendent was menttoned by most prmmpals ina \
Aygeneral way, ‘but in some cases, prmcrpals elaborated by showmg how thetr '
'Supenntendents were a very strong posrtlve mﬂuence In cases where School
_ ———
'Trustees adopted the Mission Statements or modrﬁcanons of them priricipals and
| teachers perceived their sense of comrmtment to the change. The Dtstrrct‘_ o
o sponsorshrp of adrmmstrators and teachers to ‘he Pprovincial conferences, and the
| hosung of Blueprmts inservice added concrete signs of support _
1.3 Avgxlablhty of the BPQ For many principals in the survey, creau'n“g_:a religious
vdxmensron to school structure was anvinnOVation. As a result, principals

requested aid to help them implement this change. In the majority of cases, o



1 23
;??mcrpals saw some beneﬁts from use of the BPQ and many said the BPQ
_ vfacxhtated the 1ntroductlon of the 1dea and began a process to umfy the staff
14 Assocranon with the Provrncral Bluepnnts Process- Wlth the exception of three
| 'prmcrpals all Users of the BPQ attended at least one Provmcral Bluepnnts
Administrators' Conference and 65% of all Users attended a Blueprints
Conference prior to the use of the BPQ The 1981 and 1983 Provrncral’
o Conferences were process onented and were identified by several prmcxpals
" two of whom had attended all the conferences as "key". A greater "degree of -
-llmplementatron through the use of the BPQ" appeared to be assocrated
- consrstently with those who had attended Provincial Conferences on a more
- regular basrs _ S
1.5 Leadership at the ,School Level / Faith Commitment- The survey data showed the
| variablesvof "'adrninistratiVe experience" "years ‘at present school/prmcrpal
movement" , and "assocratton wrth the Provincial Blueprints process" to have a
beanng on the degree of 1mplementatron Specrﬁcally, "lesser expenenced'
principals tended to continue to use the BPQ longer than " more expenenced"v
prmcrpals pnncrpals who had been in their present school for more than two
' years tended to adopt and use the BPQtoa greate; degree than pnncrpals who

- 'were new to a school orin tlxetrﬁrst or second year at a school and the greater a

principal's assocratlon ‘with the Bluepnnts process, the greater hls/her use of the. =

‘_'BPQ Many prmcrpals who used the results of the BPQ for an extended penod -

-_of time (3 to4 years), gave a detalled report of thetr school process in whtch they
-showed a high degree of personal interest in the pI‘O_]CCt reported spendmg a
great deal of time on it, and appeared to be very commxtted to the Catholrc faith,

and to the Bluepnnts process andts beneﬁt on thelr students,
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FACI‘ORS ASSOCIATED WITH THE EMENTATION OF CHANGE

THROUGH THE USE OF.THE.B
BY CATHOLIC SCHOOL PRINCIPALS

,l..F ors that appear F'li‘ Irrilm’n nfchn

1.1 Awareness of potennal for change / Need for change
1.2 Avaﬂablhty _of funds / Support. of District -
1.3 Availability of Blueprints-School Profile Questicnnaixe

- 1.4 Association With the Provihcial Blueprifits 'Process'
1.5 Leadership at the School Leve}’/"ff"mth Comrmtment

1.6 Staff developrnent/ pamexpatxon A '

R 177 Timeline and Infonnanon system . % |

18 SﬁPPOH of Others _ .

2. Factors that ADDeared to Inhxbn the Imnlemcntatlonof Chanze

2.1 Clarity associated with the BPQ

- 22 qu_nplexaty,’/ Scope of change

2.3 Adoptiba'Process |

2 4 Lack of Adequate Preparauon for change

25 Lack of Resources -
26 Antecedent Condmons ‘
2.7, Lack of Ewdent Support by Others
.2.8 Principal Mevement, ‘

-~

: Appcndix I lists Fullan's. Factqrs Affec_ting Implementation
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1.6 Staff Development/ Pametpanon- Prmcxpals reported the "process of involving :

teachers in (a) workmg through items of the BPQ together and (b) partrcrpatmg

| '?'f"»m decxsxon-malcmg on a school-wide bas1$ had great beneﬁts to their growth and

confidence in the1r capacity for change. %
55,

1.7 Tlmehhe and Informatton System- As time passed, those mvolved in the change

“were reported to have ' taken ownershtp of the process - The tensxon that was

ﬁrst created by change d1551pated and m some cases, was replaced by enthusmsm

1n seemg the results of the efforts Most staffs were reported to have partlcrpated

‘in the evaluatlon whxch contributed to further planmng and ‘goal-adjustment.

Principals noted that those who pamcxpated in a great effort to rework the 1tems

Hq

. of the BPQ appeared to have benefitted greatly from the mteractton and thought- ‘

‘1.8

process it caused.

Support of Others- Where teachers supported change, 1mp1ementat10n was
reported to have been facrhtated The cooperatlon of parish leaders appeared to
have added a greater liturgical element Posmve community feedback was used .

as evaluation for the ﬁne-tumng of school goals and objectives.
&

2 Factors that Aooeared to Inh hit lmp]gm ag‘gn-

'21

g

Clarity Assocrated w1th the BPQ Some ltems of the BPQ. were unclear or had
two dtscrete parts ThlS led to frustratton of those attemptmg to complete it.

There was a lack of clanty assocrated with the aggregate profile too. Principals

: repo;ted dtfﬁculty establtshmg a clear course of action from their results. - Clarity

‘of outcomes was also problemanc for some Whrle some prmcrpals stated the o

outcomes of change succmctly, others said they had no 1dea of what the o

" - outcomes would be durmg initial 1mp1ementat10n Clarity was reported to have

%%nsrderable mfluence leadmg to the dtscontmuance of the BPQ by 10 of 30

prmcrpals
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22 Complexlty / Scope of Change- The BPQ created an awareness for

admmlstrators and teachers of the larger plcture of Cathohc educatlon which -

' mcluded (a) general goals mvolvmg Chnstlan Phrlosophy of the Cathohc

* school - system (b) the envrronment 1ns1de school related to the’

pnncrpal/admrmstrauon (c) the envrrohment inside school related to the teacher

. and student ahd (d) the envrronment outside school Principals attemptm@ to
14 ]»

,.i" -
€, soon f%&{xnd their change projects to grow to overwhelrmng

proportion whrch was tlme-consummg and dlfficult "to put structure on.'

Y

2.3 Adoption Process- Some prmcrpals and many teachers percerved the purpose of
t - Bluepnnts as evaluation.’ Thls;tnhrbrted Implementatron
24

Lack of Adequate Preparatron for Change- Comments by some pnncrpals

'mdlcated that teachers were not ready for change Pnncrpals said teachers lacked

expenence in group -based decmon-malcmg, and because they also lacked an
awareness of the content and scope of Cathoplic educatron they were not in a -
problem-solvmg" State

- Use of the BPQ, w1th1n the Bluepnnts renewal process, was a multrple

1nnovanon 'I'hls type \of mnovauon was descnbed by Hall, Loucks and

Newlove (1975 32) as an mnovatron bundle" or' many mdependent processes R

and ideas w1th1n an innovation." Cathollc School renewal addressed both. the

: content of Cathohc educatlon and the process of "grOUp decision- makmg" for

'staff on a schoOl-wrde basis. Data showed many principals felt they would take
‘more time in the preparation phase in a similar innovation,

25

Lack of Resources- The factor "time constraints" was v1ewed by principals to

be the ma_]or contnbutor to the stoppage of use of the BPQ "Role overload",. in

one case and “"lack of supportln g personnel" were also mentioned.
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2.6 Antecedent Conditions- "Teacher expenences pnor to the change effort" '

. ‘ appeared to affect smooth unplernentauon .In one case teachers felt used by a

prevxous change effort that did not have any follow-up acuvmes In, another ,

case, a prevrous prmclpal tried to mandate change In a thlrd case, teachers

perceived the present change project as ones that had prcvrously been med‘

. w1thout any real drstnct support ,; , :

2.7 Lack of Ev1dent Support of Others- Five Non- Users of the BPQ descnbeda lack

e of evident support from thelr School District for Bluepnnts Non Users, ‘

‘ generally reponed less evident community support than Users. There was one

case where commumty pressure strongly mﬂuenced the d1scont1nuance of the use

- of the BPQ. One principal said funds for Blueprmts ‘were not readily

forthcormng from the School Bodrd. Where teachers did not support the change
pnncrpals related problems assocrated with the use of the BPQ.

¢

| 2.8 Prmcxpal Movement- In one case; prmcrpal movernent" promoted the use of the -

' BPQ but most principals reported stoppmg the use of the BPQ because they had

changed schools, or delayed 1mplementauon because they needed to get to know
 the staff better.

mm £ Fin m o _
» The study was desrgned to fxnd factors assoctated with change in the philosophy |
" and practice of Cathohc Schools at the school Ievel specxﬁcally through the use of the
' | ‘BPQ An analysrs of the blographrcal data indicated three vanables that appeared to have
‘had an influence on the extent and degree of use of the BPQ "attendance at the
' Bluepnnts Conference", "ycars of expenence as prmcxpal and "years experience at

- present school/pnncrpal movement" The vanable "admrmstratlve nme was not dealt

with specxﬁcally, but the pressures of ume upon the prmc:pal and staff members appeared

&



L g

asa major reason for a) non-use of the BPQ and b) stoppmg use of the BPQ A great

, number of comments spemfically addressmg the time factor were g1ven to remforce the

influence of the vanable _ , [
~

- The apphcauon of LoU indicated that 36. 1% of prmcépals in the total sample had

_ no knowledge of the BPQ 22.3% were seekmg 1nformauon of Bluepnnts but not usmg

the BPQ and 2. l% were preparmg to use.the BPQ. It appeared that 23.4% of BPQ

A Users gave the the instrument a tnal run butﬂrscontmued use without (a) progressing to

a hlgher level of use, or (b) wnhout giving evidence of progressmg to a higher level of

' use in then' quesuonnalre response. Seven and four tenths percent had attalned routine

use of the BPQ 2.1% were at the refinement stage 3 2% ‘were mtegratmg the1r use of the

BPQ with collaborators and 3. 2% had reached a renewal where they were presently‘

~seeking replacement of the BPQ A peculiarity of the highest stage of LoU in whlch the‘
1nnovatton may either be replaced or radically changed led to further analy51s of the data. '
The analysrs added strength to the influence of the vanable years of expenence of
" prmcxpals" on the level of use of the BPQ -

- Of the 89 of 94 respondents that gave the mformauon all said they were aware of

Use of the BPQ was reported by 37 of 94 pnnc1pa]s (39 4%)

Prmc1pals in larger systems reported a lack of commumcatlon of the i lnnovatlon to

‘Bluepnnts For Future Cathohc Schools Seventy of 94 (74 5%) were aware of the BP_Q.’.

the largest degree. The informal distribution of the BPQ also appeared to affect the extenit ~.

of usage of the i 1nstrument

Adoptlon of the BPQ was greatest in 1983 84, and 85 The innovation diffused

in a clustenn g effect as predicted by i 1ts desrgners It appeared that adoption rates of the

N BPQ in larger systems would be slower because of hmlted access to a’ Bluepnnts

Conference.

e
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| School Boards generally favored Blueprmts but not all adopted it in a formal way.
It was the School sttncts dec151on to send prmcrpals to the conferences but prmc1pal@
' generally dec1ded whether or not to use the BPQ.. Some chose other means.
One of Blueprmt s Alberta forerunners was "Faith Commuh‘ity Workshops” held v =
in the Calgary Separate: School District in 1973 The model was presented at the 1981 o
Bluepnnts Conference. '
Principals reported time constraints as the greatest factor causing’ th'em' to
dlscontmue use of the BPQ. Non- Users reported a lesser degree of evident central office
support and less community support than Users of the BPQ. _
Twelve pilot schools were used to test the vahd.tty of the BPQ, to act as models in
the change process and to comumcate to others through conference report backs.
Blueprints was de51gned to have mlddle out” style of management The
concept proved problemaue for prmcrpals in school. dlStI'lCtS where mernbers of central
ofﬁee personnel were not necessanly in agreement w1th the concepts of Blueprmts |
Rehg:o‘tvls consultants wére found pnrnanly in the larger school systems and had a
supporting role to pnncrpals in their renewal projects. o
‘The factors that appeared to facilitate the adopuon of the BPQ by prmcxpals were:
1. Support for chan ge by principals ‘
2. Advecacy from the School District for the"chahge
3. A:d.vocacy fromr the Romanl. Catholic Church for the change as voiced
bythe Conferenée of Catholic Bishops of Alberta | .f
4 Resources (inservice, funds BPQ, personnel, other pnncxpals in the
: .

network)

5. ‘Princi‘pals' knowlédge of@thers / Support of Others.

-~



The factors that appeared to act as barriers o adoption were:
| 1. Laok of Communication | |
2. Lack of Resources |
3. 'Principals’ Perceived Usefulness of the BPQ |
4. Antecedent Conditions / Adoption Process
5. Lack of Evident Su‘pport of Others.

The BPQ acted as an agent of change, raised levels of awareness and proved to
be useful in dealmg with the M15510n Statement in a practical way.

The BPQ caused a general apprehension usually assoc1ated thh ¢hange among
teachers. Some staffs were negative because of prewous expertence w1th change efforts.
Many-‘.prmmpals said initial mixed feelings became generally positive as teachers worked
through the process of making and implementing action plans. %

Obstacles preventmg change arose 1in (a) the nature of the renewal (b) the

instrument, \c) the school environment, and (d) the envxronment outside the school.

a) The renewal in many reported cases was too large a project. Th% information wasj :
overwhelmmg and was dlfﬁcult to structure. One staff was reported to
have suffered bumout from atternptmg to do too much. Renewa] and evaluanon :
tended to be closely lmked and as such rmsed susptclon to a level that, in three B
cases, led to either dlscontmumg use of the BPQ, or non-use of the BPQ

/ altogether

b) Cla.nty of the BPQ caused problems for a number of principals and their staffs.
The material in the questionnaire was new to many of its users and was presented
in statements that were not easy to understand. Interpretation of the results also -

- tended to lack clearness Sorne pr1n01pals recognized that outcomes of the process

would be uncertain."
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c) The experience of the principal as chan‘ge agent and the prevrou's expenence of
school staff members presented attitude. problems that, in some cases had not
necessanly changed ’ | _
d) Principals were obliged.to deal with teachers' pn'vate lives t'ﬁat'were inconsistent
-with their role as Catholic teacher and member of the Cathohc Commumty "Role
overload' and a cornmumty pressure group were reponed to have contributedto

s
the drscontmuance of the BPQ i in two separate cases.

Pnncrpals main concem in plannmg was the s?aff teacher worlgoad tedther
comrmtment, and inservice opportunities. Pnncrpals planning efforts ranged from a full
~ day inservice to 1 year. : |
| A compilation of principals' responses descrxbed a 9-step process of
rrmplementauon articulating the philosophy and goals of the school mtrod cing the .
BPQ completmg the questronnalres sconng, 1nterpret1ng the results pnonzmg and‘ .
, semng dlrecnon acnon plans, 1mplement1ng, and evaluation. ‘” "’ '
Dec1srons to send principals to Blueprmts were at the drstrrct level but principals
' generally decrded on the means they. would use fo 1mplement change. They also decided
on how they would mvolve staff use the BPQ mterpret the results and formulate action
plans, and measure the school S progress. In some reported cases, these decrsrons were
the staffs responsrbllmes too. ‘_
Prmcrpals gave 2 high rating to the Blueprints Vldeo "Blueprmts What's It All a
About?", the Bluepnnts Conferences ‘conference ' report backs" and con_ference
kg,\matenals as resources thatcomplemented the BPQ. y

Prmcxpals reported the maJonty of drscussron regardmg the BPQ to be ,w1th the

assistant school adrmmstrat‘br the staff; or a nearby: pripcipal. Consultanons wrth the -
pansh pnest or. the ACSTA rated higher then the Supermtendent or School Board -

members.
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The passage of time was reported to have eased the initial tensxon associated wrth

. change and a great number pnncrpals reported posmve effeets Tlme, however, tended to

make the mmal direction less vrslble and contribute to teacher bumout.
')

Measurement was accomphshed through needs assessments updaung obwtrves E

i

and dlStI'lCt evaluauons Ona less forrnal basis, pnncrpals reported on-going ‘evaluatron

by observatron of school actrvmes and relaaonshrps, and communications with

stakeholders

“School Ob_]CCIIVCS developed from the BPQ process in four areas: .

1) Cathohc Identity and Conarmtment comrmtment to the teachmg mmrstry ltturgres
and celebrations; rehglous Symbols and attentton to Church tradition,

2) Acadermc Excellence pr‘ofessxonal development of the. school staff, and planning

and programmmg to better meet mdrvrdual needs,

3 Caring-school climate, dtscxplrne based on the ' gospel centered" school and (two-

way) commumcatlon ‘and

4) Cream/lty acnvmes to promote school culture and promote the culture of the |

o commumty

The factors that appeared to facilitate the 1mplementatlon of change through the

use of the BPQ were: ‘ _
1. Awareness of potentral for change / Need for chan ge

Avarlabthty of funds / Support of DlSlJ'lCt
Availability of BPQ T | e
Association wrth the Provincial Blueprmts ProceSs
Leadershlp at the School Level / Faith Comrmtm‘ernt\;
Staff deve10pment / parncrpauon |

. Timeline and Informau'on system

© N o .A.’-.w'.N

Support of Others.



Thc factors that appcared to inhibit the unplemcntauon of change were: -

1

.. Clarity associated w1th the BPQ
2. Complexny / scope of change '

3. Adoption Process

4. Lackof Adequatc prcparauon for changc

5.
6
7
8

T

Lack of Resources '

. Antecedent Conditions o
- Lack of Evident Support of Others

. Principal movement -

133
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_ ‘ CHAPTERFIVE
CONCLUSIONS bRECOMMENDATIONS AND SUGGESTIONS
FOR FURTHER RESEARCH |
: . . &L—Lm W
Chapter Flve begrns with the Statement of Fmdmgs Factors assocrated with
' adoptron are then presented They are followed by ten concludmg statements about
adoption. Factors assoaated with unplementatlon are presented wrth twenty-four
concludmg statements about unplementatlon Some general conclusrons about the BPQ -

i

are then | given. Thuteen concludmg statements about factors associated with change end

the “conclusions section"

Recommendatlons of the study and suggestlons for further study conclude the

chapter

Statement of the Findin gs

Attendance at Juepnnts Conferences proved to be a factor associated: wrth BPQ ‘

v

" yitef "is ( 34 of 37 or 91.9%) who used the BPQ had attended at least
q :-',‘ ﬂq
%hce Those showmg greater levels of use of the BPQ had

attended for the most part, a greater nunaber of conferences and in most cases, had
attended conferences that were regarded as key "process" conferences: 1981 and 1983 ,

"Years of expenence as prmcrpals" also appeared to have had an effect on BPQ .
use. Lesser expenenced principals tended iQ continue using the i mstrument more than
"more experienced" principals. (Eight years of experience and over was consrdered |
"more experlenced for the purposes of this study.) This ﬁndmg, however,_ appeared to
| be tied to attendance at Blueprmts Conferences =

"Years as prmcrpal 1n present. school" appeared to be a factor mﬂuencmg the use
of the BPQ only as it related to ' pnncrpal movement." "Pnnc1pal movement” was

descnbed asa change of the school pnncnpal that affected use of the BPQ. There were 12

134
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of 37 (32 4%) cases in the study "Change of prmc1pa1" resulted in one mmauon of use,
but for the most part resulted in drscontmuatlon of use, mtegrauon of use mto present

: ,schooI situation, and delay of use. (

0  Gui he Re h

1. How extensively 1s the renewal process being unplemented throughout the Provmce _
of Alberta? , N . .

‘An awareness of Blueprmts was indicated by 89 of 94 respondents (94 6%)
F‘Qle dxd not give the mformanon Fifty-six of 94 ryspondents (59.5%) gave ev1dence
showmg a planned orgamzanonal change, 8 of 94 (8 5%) were first- year principals who
expressed i mterest in attendmg a Blueprmts Conference, and the rema1mng 30 did not give
the mformanon » '
_ _ Adoption of the Bluepﬁnts process’spanned six years from 1980 to. 1986. Use of '4
| the BPQ clustered In the years 1983, 1984, and 1985, -as pred;cted by Rogers (1962),
| and Schulz (1985) ‘Larger school districts faced longer timelines due to the large number
of prmcxpals and the limited number of parumpants the conferences could accommodate
: ‘A Non-User felt the concept of "middle management" of the Blueprmts mnovatmn
affected the adoption of the mnovatlon and, in tum the adoptlon of the BPQ.
2. . How extenswely 1s the BPQ bemg used?

In March, 1987: (a) 70 of 94 Cathohc school prmcxpals (74 5%) indicated an
awareness of the BPQ, (b) 57 of 94 pnncrpals (60.6%) did not use the BPQ (©) 30 of
94 prmc1pals (31.9%) used the BPQ but had stopped referrmg to xtems and/or results of
the BPQ, (d) 7 of 94 pnnmpals (7.4%) were presently using the BPQ, and('e) 2 of 94
principals (2.1%) were plannmg to use the BPQ. Adopt10n of the BPQ was greatest from
1983 10 1985. It peaked in 1983 and 1984, e *
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2. 1 Total Users- Thirty-seven prmcrpals had expenenced use of the BPQ in some
form Almost 60% of the Total Users appeared to glve the BPQ a trial run andf |
stay at that level (III), elther experiencing staff-related problems and dlscontmumg' '
use or percervmg the purpose of the instrument to be served There were 8 Past--‘; ]
lUsers that achreved hlgher levels of use of the BPQ. The range of levels the_'
Present-Users achxeved were "Routinie IVa" to "Renewal VI". Two prmc1pals at
Renewal" had recthly replaced it with an altemate means of renewal.- Two Past- |
Users and four Present- Users were collaborators and all (except one) had attended'
most of the Bluepnnts Conferences R
2.2 Past-Users- Thmy-pnncrpals descn’bed themselves as Past-Users of the BPQJ
| because they had expertenced the use of the BPQ In some way but were not
refemng to its items or its results in the present planmng of long or short, range
goals for their school. Eight of 9 pllot school principals had Past- User status
| = Over half 17 of 30 pnnmpals (56. 7%) were more expenenced" Past Users
reported "time constramts" to have had a consxderable mfluence on [hClI'
drscontmuance of use of the BPQ. "Other mnovatrons" "teacher pressure" "lack
of Central Office support”, “clarity of the innovation", usefulness of the |
1nnovatton", and funds avarlable"‘ had moderate 1nf1uences In one

\ .
case, commumty pressure” was reported to be a large conmbutmg factor in the.

dlscontmuance of the BPQ. - , - oy .

23 Present Users Seven principals said they were presently using the BPQ." Three
were "more expenenced" pnnc;pals that had adapted the BPQ to thelr present ‘.
school structure by usmg itasa checkhst of the facets of Catholic education and
integrating these areas into the present school plan. In this respect it was

presumed that they would continue to be Users accordmg to the study s deﬁnmon

and not follow the pattern of becoming a Past-User. The four remammg Us /
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k‘) L were "‘lesser experienced" prIncipals who had uSed the BPQ to acquire an
: | \ - ~ aggregate profile and set priorities and obJecnves fnom the proﬁle ‘Each User had-;
‘ ,5”" : .p.attended Bluepnnts Conferences and in most cases, had attended a great number
" ;“ » of the conferences One, User was prmcrpal of a pxlot school A Presen}»—User Nt
who had achreved thc renewal" stage of use felt hxs/her school was progressmg
onto other things" but st111 referred. to ltems on the BPQ "in thought". This
comrnent appeared to: be 1mphed in the comments of other Past-Users
2.4 "Dlstnct Slze and "Grade Level" Vanables- A greater percentage of schools
° " from Strata III and Iv "generally rural "centers (54. 5%) used the BPQ than
schools from Strata I and II "generally urban” centers (31 7%) A greater

| percentage of e]ementary prmmpals (48.8%) tended to use the BPQ than

- elementary/Jumorhlgh school prmcrpals (29 2%) or secondary school principals
(30. 4%)

2 5 Non- Users- Flfty seven of 94 principals (60. 6%) did not use the BPQ. Of
them 20 were not aware, 6 were ﬁrst-year pnnc1pals 4 descnbed implementing
rehewal usmg other _means, 7 sald they were’ presently lookmg for .more -
mformauon and 4fsaxd they were not lookin g for information.

Lack of cornmumcauon of the BPQ was per;cexved to.be the greatest reason for»
| non- use even though all pnnmpals that gave mfoxmatlon said they were aware of

i .»v’the Provmmal Bluepnnts process. T,m;;e constamts other mnovanons clamy of

'_ » e the mnovanon and lack of resourceéj were indicated by the prmmpals to have had
- the greatest a/.mounts of tnﬂu;nce Lack of Central Office support, teacher |
pressure and community prgs’sure were also mdlcated but to a much smaller‘

‘degree "Lesser exper;ertl%ed pr1nc1pals tended to express an interest in

Blueprmts and/or tl,g; BPQ to a greater degree than more experienced" principals.

el V;:ThlS factor appeared to be tied to "Attendance at Bluepnnts Conferences " Non-
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User Pnncrpals gave ev1dence of school district and communlty support to a
much lesser degree tlmn Past and Present-Users of tﬁe BPQ _ | ' "‘ | '

Several Non- U§ers expressed frustratlon at not knowmg more detalled

mformatton about Blueprmts but most prmcxpals that commented said they were

( : ’ (a) seekmg more 1nformat10n hbout Blueprmts, and (b) ‘.supporti,ng Blueprints ’

desplte the1r fon-usé of the BPQ

3. What were the reasos that caused pnncxpals to use the BPQ"
‘Y

In many cases prm01pals e1ther stated or 1mphed 4 need felt for school renewal

- and because the role of "rehglous leader" was new to prmc1pals they expressed a need
for some means to help them 1n1t1ate the renewal of greater rehglous presence in their
school Wlthin [hlS cohtext prmc1pals reasons to use the BPQ were (a) a useful
1nstrument to generate anaJy51s and change (b)a workmg paper W1th a srgmﬁcant level of.
vahdlty, (c) a means to ttse the process itse’lf (d) a unique opportumty to gam a (rehglous)' ) “.
focus not articulated before (e) chance to broaden our (school staff) perspecttves and a
way to develop a school phﬂosophy, goals and ObjCCthCS Flve pnncxpals used the BPQ
because they were asked to, ‘and, m one Ccase, because it was there . |
Principals who réported previous eXpenence W1th school renewal tended to mtegrate _ |

the 1tems of the BPQ 1nto their present school program rather than use 1t as a

questionnaire to generate an analysis of . school strengths and weaknesses

<

) 4. What steps were involved in using "the BPQ as a means of mmatmg or sup'porting a
renewal process? ‘ :

Principals used the BPQ in two dlfferent ways. Many pr1n01pals requested the1r }

staff members to complete the questionnaire and from the results made chan ges to renew

the school

-

Some pr1n01pals chose to use the BPQ as a workmg document ora gu1de to

h

address the many areas in which renewai could be achteved In these ¢ cases, there was no

-
aggregate profile generated but rather a checkhst of areas the school staff could address.

.
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‘5. How were key actorslnvolved”

-.of the Cathohc communmes

139

Principals from aggregate profile schools descnbed a cornposrte process of 9

: ' rmm steps which accomphshed the i 1mt1at10n of the planned change They were:

l .Building a clearly articulated school philosophy with general and spec1ﬁc goals.
1?l2 Introducmg the BPQ which mcluded reading and understandmg the items and
drscussmg the process. '
* 3.Completing the BPQ
4.Scoring. o |
S.Interpreting the results often by cotnmittee prior to staff inservice
6.Priorizing and setting objectives for the year by staff members -
7.Setting action plans, timelines, and organizing events by i umt and staff asa whole
8. Irnplementfng plans ‘

9.Evaluating efforts and refocusing when necessary.

S

Prmcrpals were designated as key change agents in the renewal process because

.. of their mﬂuence and daily presence in the unit where change occurs the~school As
_. rnlddle managers" they ‘interacted with and/or were influenced by: (a) the Alberta
: tathohc School Trustees' Assocrauon (ACSTA), School Boards and Central Office staff, |
.‘(b) the commumty in the form of priests, parents, students, Cathohc orgamzanons

' Cathohc medxa and (c) the school staff and religious consultants . ®

‘ The Blueprmts Conferences, sponsored by the ACSTA created awareness of a

+ faith dimension for Catholic schools and provided the Mission Statement, the Gospel-A
centered and Faith community models, the process, and the resources necessary to enable

_ prmc1pals to  begin a process that would build Cathohc 1dennty and respond to the needs
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School Board members and Central Office staff gave ev1dent support to thetr
principals by sponsorshlp at Blueprints Conferences, non-monetary leadershlp in the
- form of adoptmg the ssxon Statement or a modrﬁcauon of the Mission Statement as the
phllosophy of the school d1$tnct and’ encouragmg the Blueprmt model. In larger
 districts, the network of Central Cﬁice staff played a great role in commumcanon of the -
1nnovauon ak there were less dtrect channels of communication to pnnc1pals In only a
few reported cases, School Boards did not agree with the Blyeprints concept, sponsor
'conference partxmpants or adopt the Mission Statement i 1;1 a formal way
L . _ Key actors in the commumty were 1dent1ﬁed generally as Parish (and Councrl)
larger Cathollc Commumty, parents (and Parent Adv1$ory Comnuttee), and the Cathollc E
- media. The forms of evident support they gave to pnn01pals were percetved as non-
monetary épport in the form of “pastoral”, school volunteers attendance at hturgtes and
bible study, support actlvmes encouragement and monetary support in the form of fund
"raising projects. |
Non-USers responded less frequently to v'.'evide.nt commiunity support” than Users
and Non-Users gave less evidence than Users. . |
] School staffs were. thegarget population of the BPQ. Imtlal mixed reactions from
teachers were reported frodgﬁmcxpals adrmmstenng the BPQ The BPQ involved a
(process which engaged teachers in decision-making on a "school-wide" baSis which,_
, pnnc1pals reported, forced them to broaden perspectives from "classroom level" Staffs
| were forced to consider the faith dlmensmn of a Cathohc School and to decide on a
dlrecuofé the school mJght take to build identity. They were then asked to create acnon
‘ ‘plans tp n@eet their obJecuves A 1981 Bluepnnts Conference partrcrpant described
hls/her experiences w1th the pnocess as,
 "...being with a group of people who you maybe dlsagreed w1th but in the end -
comu& up with a solutljm of the group."”
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‘t

Larger school drstncts were reported to have rellglous consultants 'I'hexrt‘xﬂﬁ was

generally seen as supporting the principal in hls/hertrole as,tmplementor of renewal and

giving an extra thrust to religious educauon Al J: exégp&bone respondent praised the .'

Ly LS
6. What key decisjons were made" |

Key decisions affecting the use of the BPQ pnmanly began w1th the distnct
decision to sponsor the principal at a Blueprmts Conference In only a single case from
Stratum I, did a principal report using the BPQ without attendmg a conference Prior to
usmg the BPQ principals faced the 'questions of when and how to mvolve the staff in a )
renewal project,. whether or not to use the BPQ, and hOV\\/\IO use 1t, if favorable. The next

decmons 1nvolved method of scoring, interpreting the results (who and how), and then

.,translatmg goals to action. The final ‘decisions addressed the areas of me%surmg the

R

success of the cffort and knowmg where to go next.

7. What resources were utilized to enhance the use of the BPQ?

r

" The technological contributions of .Blueprints were viewed as greatest in -
processes and mformatlon Pnncrpals indicated the followmg as useful resources:
BY}teprmts Conference report backs and handouts the Blueprints Video ' Blueprmts- |

What's It All About?", and knowledge gained at the Conference

8. What was the time frame of 1mplementanon strategies?

Prmcxpals planmng took i Into account a number of factors dealing pnmanly with

staff members but also mcluded resources inservice, support from Central Ofﬁce and* )

the1r own effecuveness as a communicator of the purposes of Blueprints. The pnnclpals |
that were presently usmg the BPQ reported their planning stage to range from a full day
mscmce to one month, to 2-3 months to one year.

Principals' mterpreted 1n1t1al unplementauon as 1 hour, 2 4 months; 1 year, and

-3 years. The BPQ appeared to be most useful for a period of approximately 1 to 3 years.
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.9. - What wcre some mdlcators of upplementanon success" | v_ v
| Prmcrpals set speaﬁc lmplementauon goals such as 'develop a SChOOl phxlosophy
in accordance with the,phxlosophy set out in the Mission Statement” meet action plans,
and dJSCUSS objectives with nghts of Colurnbus Catholic Womens League, and Parish
Council. W,hrle the accomphshment of the abo ¢ goals would be measurablq by
'completlon of task, pnncrpals reported on-going-observation"of acnpns of staff aent
relauonshlps within the school commumty, and kinds of activities bemg planned
' The Levels of Use (LoU) of the BPQ showed 22 principals, to have given a trial
run to the BPQ and dlscontlnued use for vanous reasons 5 achreved routine use of the -
BPQ before dlscontlnumg 1ts use, and 3 had changed and adapted the BPQ In some way
" to achleve greater student i 1mpact before dxscontmumg .
| . Of the 7 presently using the BPQ two principals I?ated "Routine" (Let'el iVa)
- use of the instrument. Five others had adapted, refined or changed the 1nstrurnent in
some way (Levels IVb, V, and VI) Three of the 7 Users had vaned the "use" of the
BPQ by using it as a working document for their present school plan rather than as a
quest10nna1re and were expected to remain as Present-Users by the study's definition of
Present-User. The remaining 4 were expected to follow the pattern and discontinue use
of the BPQ at some point in the future R _
Oof the 37 BPQ Users, 6 reported formal 'collaboration with coHeagues who were
different than those originally planning the renewal, for the purposes of usmg a broader
expenence base to determme greater impact of BPQ use on clients.
) 10. What were some school Ob_]CCtIVCS resulting from the use of the BPQ” How were
‘the objectwes met" ‘
| ObJecttves generally addressed four areas: ‘
I)Catholic Identity and Commitment-(a) COmnuunent of the teaching rni"nistry,‘ (b) a

greater visibility in the community,



- 143

2)Acadetmc Excellence (a) ter professxonahsm of teachers aLl (b')" planning -

J .
ﬁ,nd profmmmmg to better m’eet @:I_ividualﬁ o

ol .
3)Caring-(a) school clifiate, (b) dRicipline, (c) (cwS Ik fgrunicasion,

4)Creat1v1ty—(a) promge school cul@rs (b) prornote t;\e éultureof ther o

The following are some/ activities designed to meet Ob_]CCthC I .

J

school masses and special devonons dlsplalylng religious symbols in school /
wntmg a school creed, -

Objecnve 2 : . L | ® $
v1ew1ng the Blueprints Vldeo Bluepnnt planning days, awards presentatrons

readlng dlagnosnc programs staff i 1nserv1ce on learmng styles, attendlng
Bluepnnts and SPICE Conferences |
Objectxve 3:

v

recognmon of birthdays, teachers I'CCOgl’llthl’l Parent Adv1sory Councrls

student advisory program, school handbooks &d new_sletters, teacher .

. n'a1n1ng In_communication skills, - v v s
- Objective 4: - |
: potluck dinners, acnv1ty and dressu; days communlty cultural fa1r school
.‘concerts. | |

11. How did pilot schools facilitate chan ge?.
Nine of the 12 prlot schools were included i 1in the study. Pilot principals generally'
reported feehng a need for change. They piloted the BPQ in 1982 and 1983, to establish
its validity as an instrument of assessment of the "staffs' Catholicity performance and

| achlevements that found strengths and weaknesses." Pilot pnnCIpals gave report backs

on 1mplementanon efforts to the 1983 Blueprints Confercnce

staff retreats, prepanng a handbook of readlngs about teachlng mlmstry, .



Pilot schools were selected at the 1981 conference and were lfoped to serve as-»
, models in an adoption process in which a "cluster” of users change at approximately the
same time (Schulz 1985 : 52)

12 What bamers to change arose dunng 1mplc‘nentauon" In what ways did pnncrpals
- deal with th%gi - |
12.1. Nature of the B]ueprints Renewal- Many principals said their school renewal

was too large a prOJect They felt the BPQ had given them an overwhelmmg
| amount of 1nfomiat10n that led to such problems as interpretation of results,

failing to Buk enough structure on the project, bum out for staff membcrs and :

@

t0o much change too fast. ' _ ‘

- Teacher attitude was amﬁterreported obstacle. Many staffs' initial

reactlon to the BPQ and the potential for change 1t represented was negative.

Prmmpals perceived teachers generally as not knowmg what the BPQ meant,

not generally understandmg the meamng of many: of the statements, nor

seemg the relevance of the BPQ to their job. A

While some principals communicated clear outcomes to the staff, others

| recogmzed an uncertainty of outcomes. In one case, the principal asked
teachers to demde the outcomes they wanted to.see for. their school..

A number of principals also reacted to the implication that renewal was |
‘mmated w1th Bluepnnts" when, in fact, they felt their schools were being
constantly renewed. = ’ /

12‘.'2. The BPQ-. Clarity of: a) items, and b) interpretation of aggregate proﬁle
“ caused problems during implementation. Principals who addressed the o
‘*i"‘): ‘problems, said some items ;vere ambiguo’us, presented in "sometimes

o4 co\rivoluted statements.” Principals indicated the summary report was

1



12.3.

12.4.

1 »4‘5

moderately. problematlc whrch made estabhshmg a startmg pomt for action a

d.lfﬁcult task.

Environment Within the §chool Organizatlon- Pnncrpals perceived a general

apprehensron of teachers naturally associated wrth char\ge In five eases,

however teachers displayed negative réactions to the BPQ which the

pnncrpals attributed to the1r prevrous experigis with cha'nge and/or change

agents.

Environment Qutside the School Orgamzat1on- Principals noted: (a) the .

1ncon515tency of teachers' personal lives w1th thetr role as Catholic teacher,

(b) a community pressure group, and (c) role overload as problems during

‘implementation. The latter two factors were seen as mam contnbutors to the

e
drscontmuance of use of the BPQ.
¥
In order to deal with these problems, pnncrpals noted the followmg

”strategles They adapted and modified items on the BPQ to make then)gnore

understandable or used the BPQ as a working document for therr present

" or SPICE Conferenccs continuing regular Blueprmts sessrons at staff -

school structure rather than as a questlonnau'e They put structure on ideas

through pre planmng and collaboranng with others and they emphasrzed the

importance of staff pamerpaﬂon in the decision-making process. They offered

teachers the- opportumty to take ownershlp of the process and supported

teachers efforts to change Prmcrpals also showed commltrnent to the

process by attendmg Bluepnnts Conferences planmng provmcral Blueprints

meetings and msérvrce days. They modified, refined and mtegmted the use of

the BPQ by: addressing sections of the BPQ singly, and collaboratmg w1th

colleagues to better impact I§PQ use on cltents They evaluated the process to

P

mdrcate progress the school had made towards its goals.

. "»
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13. In what ways d1d the Blueprints Conferences affect principals implementing
renewal? _

Principals generally had favorable comments towards Blueprints Conferences
One principals viewed it as a remsplratron of Cathohcrsm in schools."” Pnncrpals gamed

in 2 major areas: "personal growth and professxosnal strategles useful in mmanng a

' growth process in members at their school."

5 c

Bluepnnts technologrcal contributions were reported to be. -greatest in processes(
and information.” The key " process conferences were reported as 1981 and 1983.

Principals who had been planners of provrncral Blueprmts or SPICE Conferences:
expressed positive effects on them resultlng from thg experience such as "personal rarsed
expectauons", “raised expectatrons of the teaching staff by the principal”, and "serVant
leadership of the pnnmpal " They felt leadershlp shown by their planning of Provmcral
Conferences was nouced by the staff who in turn, showed interest in becormng more
I - .

H‘mcrp‘als felt Blueprmts w’as really ‘what people are”, "their relauonshlps", "a fathh
growth" "the way the sch&ﬂ'm One pnnc1pal predicted: Bluepnnts to be a vehicle that
| ~would brmg about "new Chnstran thmkmg, a new, g,tmt?ude "

14, How are ;nnmpals measuring thelr sc&,rools progress?
A J?hncrpals used formal and lnformal methods to evaluate their schools' renewal.
’ Sﬁif assessments ob_]ectrv?npdaung, and district school evaluations were more formal-
- methods. Two methods of 1nformal evaluation were used .verbal communication and
: ﬁ observatlon Prmcrpals talked with staff, parents, panshoners They noticed praise by
- visitors to their school and-a general support for further research prOJects Pnncxpals
observed actions, attitude change, and relatronshlps of staff and students at school and

the vrtahfy of the schools' programs.

v
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Prmcxpals mvolved the1r staffs in &e evaluauon of the action plans and used their

1nput to refocus dlrecuon and set new goals and objectives for the next unplemenung

time period.
A small percentage of prmmpals objected to Question 14 asklng why we would
want tor measure "God's work". . One . felt Ll?( in- this llght the " management by.
9

objective" strategles that were assocxated with Blueprmts were not needed

. Research Question: _What are the factors associated
with change at the School Level?

Part A What are the facto assocmted w1th adoption of change throu v'h

: ';'effecung_ll:te adoption process were identified from the data of the,

‘ ,suwey Four appeared 9 Have a strongly positive influence, and ﬁve presented barriers
‘to adoptlon Some factors were clusters that could be unpacked into specific factors

Al Facnmmt Appeared to Facxhtate Adoption of Change through the Use
er L TE T ' ‘ » _

A‘} {l Support for Change by prmmpals -
A, 1 2. Advocacy from School Drstnct '

A F 3 Advocacy from Roman Cathollc Church as voiced by the C,onference of

T Cathohc Bishops of Alberta _

A l 4, Resources

A 1 5 Prmmpals Knowledge of Others a,ncﬂgpr Support of Others
B D B 1 Aw
e A. 2_Factors that Appeared to Act as Barners to Adoption of Chanze

oi_v,q.

~ through the Use of the BPQ at the School Level “

A21 Lack of Communication~ -~ R

A.2.2. Lack of Resources :

'A.2.3. Principals’ Perceived usefulness of the BPQ

BYe
; o N
+ ~

=



A24. Antecedent Condmons / Adoption Pmcess

A25. Lack of Ev1dent Support by Others

Ten ccmcludmg statements relating specrﬁcally to the adoptlon phase of change

were drawn from the: data of the survey The statements are as follows:

1.

In a time span of seven years, Cathollc Schools pnncrpaK "knew of" the.y

Bluepnnts Provincial process exther by attendmg Provmcral Conferences or

- through an' informal network of Catholic Educators It appeared however that

attendance at a Provmcm;l Blueprmts Conference was necessary for prmcrpa.ls to
"know about" the detaxls of its content, and that those details were necessary

before pnncrpals would adé)pt the BPQ

. The BPQ was perceived to be advantageous and used to a’ greater degree by

principals in the ' "generally rural” (smaller) school districts of Strata III and IV
where principals did not have access to the resources that would be available i in a

larger school system such as rehgmus coordmators,,workshops materials.

. Assoc1auon with the Provmc1al Blueprints process" ténded to detemline use of

the BPQ.

- "Adoption of the Blueprints innovation" was clustered over five years begmmng

. in 1980, and ’Adoptlon of the BPQ was clustered pnmanly over three yearsk

begmmng in the third year of the process at the provmcral level
._Use of the BPQ was one of ‘many ways renewal was 1rnplemented

. The decision to adopt an innovation by a school pnncrpal 1s based on many

factors Prmcrpals reported the mam cons1deranons to be "tlme available”,
"present commitment to lnnovatron" "clanty of the 1nnovat10n" "resources -

avallable for 1rnplementat10n and "support that would be forthcomxng from

stakeholders "
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7. Pnncrpals who used the BPQ tended to adopt the Bluepnnts "acuon plan " fonnat
toa large extent meaning they set 1mplememat10n goals, made actxon plans with
their staff and evaluated the activities 1nfonnally, and evaluated the acnvmes

| formally at the year's end w1th their staff:

8. Pilot principals drrectly contnbuted"to the change process by pre testmg the BPQ
for its va11d1ty of "assessing staffs Catholicity performance giving report
backs" to the conferences and actlng, 1o some degree, as 1nnovators

9. Prmcrpal and teacher involvement in the adoptton process at the. district level did
not appear to be very extensive, ahd teacher involvement in the "school level”
decision to adopt the BPQ was reported by only a few pnnc1pals

Part B. What are the factors assg)gated with lmplementanon of change

through the use of the BPO at the School Level?

Elght factors appeared to facilitate the implementation process through the use of
the BPQ at the school level, and erght factors appeared to inhibit it.

B.1. Factors that aggeared to Facrhtatg the Implem‘entation of change through the Use -
~of the BPO at the School Level ‘ - ; ‘ E ‘

@

B.1.1 Awareness 9f potenual for- change / Need for change
' B 1.2 Avarlabrhty of funds / Support of District |
B 13 Avmlabrhty of Blueprmts School Pmﬁle Questlonname
B.1.4 Association with the Provincial Blueprmts Process |
~B.15 Leadershlp at the School L*l / Faith Cornmitment
B.L6 Staff developmem/ﬁammpanon
B.L 7 ‘Timeline and Information system

B.1.8 Support of Others

B.2. Factors that Appeared to Inhibit the Implementation of Change throughthe Use
-of the BPQ at the School Level : . :

'B.2.1 Clarity associated with the BPQ



| ‘. B.2.2 Cotnplexity / Scope of change

B.2.3 Adoption Process o . "@ g

- B.2.4 Lack of Adequate Preparation for change =~ ' hﬁ o
B.2.5 Lack of Resources S ; - "M‘
B.2.6 Antecedent Conditions” l ’
B;2.7 Lack of Evident Support by Others v @
B.2.8 Principal MoVement , C ‘

process at the "sch%‘ol level" were dmwn from the data.of the survey They are:

1.

_-content. -

Prmcrpal planning for mnovauon" varied greatly. "Prmc1pal mservxce"'
"principal expenence "knowledge of school district and. commumty“‘

"knou'ledge of staff", “skill in. managmg change" were identified as factors.

. Greater assoctatlon with the Provincial Blueprints Conference tende@to Increase

the degree of use of the BPQ (only as far as evidence was reported by prmmpals)

"Lesser experlenced" pnnmpals (8 years or less)ltended to attend Blueprints

' Conferences to-a greater degree, use the BPQ toa greater degree, and make an

effort to express 1nterest in the process to a greater degree than did "more

expenenced principals.

. “Principal 'rnovement" was in most cases, a factor that negatively affected use of

discontinuance or delay of usecm the fww school

. The BPQ was used in three dlscrete Ways a questionnaire, a checklist, and a

"working document"

4

. The BPQ was an mnovatlon bundle" compnsed of i Innovation m process and

R

- Twenty-four concludmg statements related spe01ﬁcally to the 1mplementanon '

- the BPQ in that it caused the p0551ble d1$¢ont1nuance of use in the old school, and .
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' 7 Use of the BPQ was a process of " mrcro-rmplementauon" as descnbed by the ,-_'

deﬁmuon of "mlcro-lmplementauon of (Federal) pohcy' ‘whlch is a"school's

Tesponse to ‘carrying-out' local policy usually imply need for local.
.or@rzational chang_e, and which is characterized by " L 'egree] of mutal
adaptation’ between the pI‘O_]CCt and the organizational setting " (Berman 1978:
172, 176), o

8. BPQ use involved a many-step 1mplementatlon process at the "school level"
which d1rected further unplementauon at the "classroom level "

9. Pnncrpal‘s achieved a range of ' ‘lev(els of use' BP‘she BPQ "Use" ranged from
"Non-Use" to "Renewal (changrng or replacmg)" the BPQ. Most Users of the
BPQ gave the BPQ a trial run of one year but descnbed themselves as Past-Users
after 2 or 3 years had elapsed since adrrumstermg the quest10nna1res to their staff,
Prmc1pals -who gave evidence of, reachmg the hlghest levél "Renewal" either |

: replaced the BPQ or changed use in process only, not content.

10. Use of the BPQ ranged from one to four years with the majonty between one

’A and thnee years.
‘_ll Prmcxpals showed evrdence of change at the "school level" through use of the

f BPQ by showmg their present school Ob_]CCUVCS that encompassed all aspects of

| school operauons | -

12 Discussion regardmg outcomes of change varied among schools by: M (1)

: 1denuﬁcat10n or not (2) the nature of the outcomes 3 persons_ to identify
them, and (4) the process of identifying them:;

13. PI'O_]CCI 1mplementors faced problems emanatmg from the BPQ itself, and from
the nature of change and the nature of the renewal .

14, Prmcrpals were able to overcome some of the bamers assocrated with the BPQ,

- but in many cases, discontinued using the BPQ to use another approach

N
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15. Pnncxpals have developed thetr own meaning of Cathollc School Renewal which
often recogmzed the working of the 'Holy Spirit." -, ‘ »
16. Cathohc pnncxpals generally, accepted"he new role of rehglous leader, and thetr
role as change agent". N?any expressed a commltment to 1ts processes,
.outcomes, and continuance.

17. In an in‘novation of "middlé- -Out management", a prmc1pals first d.lI'CCthIlS of
comrnumcauon are downward and honzontal rather than upward

‘ 18 Measurement of 'religious renewal” was taking place but in varying degrees.

Only a few pnncxpals reported "formal measures" Most measurement was

, ‘lr mformal In many cases, principals and staffs were taking responsxblhty for ‘

evaluauon

- 19. There was ‘a range in pnn01pals expenences wrth rehglous actlvmes and '

: onentauons at school. The range was attnbuted to the varlance in- resources o

among school districts and the number of years as pru’mpal ina drstnct s |

20. Principals wrth experience in rehglous renewal vaned the usg of the BPQ

21. An innovation of ' I‘CllglOUS renewal" tended to be«assocrated vw1th leadershtp

.styleoftheprmcrpal : A ‘ - 3 e

22. Use of the BPQ tended to bc-a planmng style adopted by the prmf 1pal Wthh was

o

‘continued even though the BPQ was not actually beu?g referred to _ .
23. "Informal collaboranon" Awas taking! place at the Bluepnnts Conferences and
those Past-Users not reportlng hlgher levels of use of the BPQ‘?nay have in fact,
passed through the levels before stoppmg USC : ",«m ‘ S
24. The decision to dxsconunue the use of the BPQ involved many factors
! "Available time to thc project” was percelved "to be the greatest but "other
1nnovauons" "teacher pressure”, "lack of Central Office support”, "clarity and

usefulness of the BPQ", and "funds avarlable were reported.

r

L
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. neral Conclusion

The BPQ was a “device for planning" used by 39 of 94 (39 4%) surveyed

Catholic school pnncrpals whrch enabled them to make what one prmcrpal descnbed as,

- _
) srgmﬁcant changes" in thetr schools. ‘The BPQ generated 1mt1al direction for schools

- assocrated with the Bluepnnts process. It appeared to be a good way to: (a) create an .

awareness of the purpose and goals of Catholic educanon (b) start a process that would

¢ A

draw’ teachmg staffs mto " i 10 n@.kmg on a school wide basis, and (c) prov1de a

“school analysis from whjth tﬁg'du’aenon and focus of school efforts could be drawn,

' The BPQ was seen to provrde a comprehensive list of the areas relanng to Catholic

schoolmg A large number of prmCIpals (22 of 37 or 59.5%) gave the BPQ a trial run of
1 year and the remammg 15 Users (40 5%) sard they referred to 1ts items and/or &
aggregate profile for 2-3 years, and in a few cases, 4 years. "Use of the BPQ usually

meant the completmg of the questionnaire mdrvrdually, ﬁndmg an aggregate proﬁle and

: vrefemng to the profile in the long and short range planmng of the school No prmcrpals .

in the survey administered the BPQ to their staffs more than one time. One Past-User

noted that the xnformanon and process assoc1ated with the BPQ was always in "present‘

 plannin g" even though the questmnnag/aggregate profile was not speciﬁcally being

o7 #" ‘"'”"

. .“ A
; R ;

referred to.

Use of the BPQ appeared to Be least problemanc when key unplementors received -

preparanon of some form Wthh created in them a peed for renewal in the school and ’

‘ultimately, created a need for renewal in members of the comrnumty When the need, or

- favorable attitude toward change was percexved to be present at any pomt in the change

process, it appeared to be a mottvatmg factor.. The BPQ also appeared to be most useful
when those completing it, worked through its items in a process of clanﬁcatlon and
understandmg, adapung the 1nnovation to the local setting. Its use, however, was hrmted- A

in two ways (1) the topics 1t addressed lacked the detail necessary to carry oﬂ‘t prOJects

'Bﬁ . . ‘ ‘ v Y
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. past the second and th1rd years of development and’ (2) the BPQ was percerved by key

1mplementors as a means of evaluation" and was not used at higher levels of use in

many schools

In terms of the chan ge model, the BPQ appeared% an 1mplementauon process

. in itself that bndged the subprocess of "mmauon" to "classroom level" 1mplementatron

The successful 1mplementat10n of the BPQ resulted in the formulatron of priorities and

objecuves for the school which gave drrecgpn and gurdance to the many short and lonc—

term changes that would be attempted in practtce

© Ay
Pt Concludmg Statements About the Factors Associated

Wrth Change at the School Level

In summary, thrrteen concludmg statermnents can be made regardmg the factors '
associated with change at the school 1evel
1. There were a great number of factors associated with change at the schoolx level.
- Some appeared to facilitate the: change process and others appeared to 1nh1b1t 1t :
. Some factors did not appear to work mdependently but seemed to mteract W1th
each other resultmg in a complex srtuatron Factors in one phase of change
'-appeared to interact w1th the factors of subsequent phases Factors acted overa

perrod of time. Some factors had both positive and negatrve effects

2. Change appeared to be dependent on the context of the school attemptmg change ;
| and the t1me at Wthh the change took place. e
3. "Multrple realmes was a factor associated with change at'the school level Each
1nd1v1dual vrewed change from. hls/ﬁer own experiences and gave it personal'
- meaning regardlng such things as expectations, needs, roles, and commitments.

Each unique situation was as much a reality for that implementor as com{n\bn

situations were for the many individuals reporting them.



o 1ss
4, "Accessrblhty of detarled mformanon regardmg the 1nnovatron ‘was necessary for o
the adopnon of change at the: school level : ' , .
5. ."Scope of the mnovatlon seemed to be a bamer to change It appeared that .
change attempted on a school wrde basrs was complex and requlred maehn : S

% .
- structure, time, and continuity. , S _ PR &

A
13«”.{.

6. Leadershrp" at the Provrncral Drsmct, and School levels were factors assoc;ated /
with change at the school level. Comnutment to the farth commrtment to the A , *";’
change process knowledge of Cathohc educanon and the change process e o
identification of the complexity of the change skill and expertrse in managmg -

change; cons1stency, and continuity appeared to factlltate the mugo-i‘_,

- implementation of the i mnovauon

appeaned to make unplementanon less problemanc

- 8. ’Prmcrpals knowledge of‘antecedent condmons of the local setnng pnor to the
adopnon process"” appeared to be an advantage :
9. "Clarrty"; and "depth of understandrng of others realrtres of change were s
- associated with change at the school level As the purpose and goals of Cathohc B -
educatron became clearer, and the process of change developed, the apprehensron :
associated with change faded. o ‘ R | |
10. "'Planmn_g" was associated wrth change at the school level The more time given -
| to planning, and the more prepared the pnncrpals reported themselVes to be, the :
| less problematic .they reported 1mplementatlon to be. In retrospect some,
pnncrpals felt more emphasrs on the planmng ‘phase would ' have been
advantageous _
11, "Readmess/need felt" was assocrated with change at the school level. It mvolved ’
awareness of thc scope of change", the "1dennﬁcat10n of needs and the "belief

5
L)



e

12..

13

156

in the need for change". This factor appeared to have a strongly posmve
mﬂuence on 1mplementatton B

"Accessible fesources” were assocrated with change at the school level. When
needed resources such as time, fundlng, 1n$erv1ce expert consultants and‘
materxals were avatlable 1mplementauon appeared to be facilitated. .

Ev1dent support by relevant groups" was assocrated w1th change‘ at the school
level When the support for change by the members of the School Dtsmct the -
school staff provincial adrrumstrators/consultants the pansh and the commumty

- were actlve and visible, 1mp1ementauon was less problematic.

Recommendanons

Recomm%ndamhs of the study are presented at the "school ", , "school distrtct"

and ' provmcral" levels They are based on the ﬁndmgs and conclusions of the present

study They are: made to grve change agents or potenual change agents guxdelmes which

may effect greater success 1n the process of change and specrﬁcally, the 'dominant

subprocess of change unplementatton -

I

1. Recommendanons for Dersons about to become change agents.at'the School Level

1.1,

1.2

Attend confcrences and i 1nserv10e assocrated with the change on: an on- going
basrs and acqurre detatls of (1) issues assocrated with the change (2)
processes 1nvolved in the change (3) ‘content and 1mphcauons of the change,
f'.-‘(4) resources avallable and (5) resource personnel avarlable

Become farmhar wrth tw mnovatton and lﬁprepared to adapt it to (1) the need

~ for ’hange in the school (2/) Whe need for change in the commumty, (3) the

‘ relevance of the change to' the school chentele and (4) the 1mmed1ate beneﬁts :

of the. change for the 1mpIementors and the requtred commltrnent adJustment '
and energy necessary to attam lon g-term outcomes

' - - .

A
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1. 3 Become farmhar wrth the concepts and i 1ssues of educatJonal change and use the
' factors assoo:ated wrth change in planmng B o
1.4 . Become famﬂrar with: (1) the staff. members, (2) the School Drstrrct personnel

: (3) the pansh team @) representatlves o£-stakeholder groups, (5) the hrstory of

, R

'the School Drstrrct, the pansh and the commumty and (6) the charactenstws

of the commumty atpresent. , ., - ’ o

1.5 Plana gradual change process Wthh mcludes (1) time for the preparatron of 8
‘the staff for the change, (2) estabhshmg the goals of and proceedmg with. a, mal
~ run, (3) estabhshmg long-term goals of the change,\ (4) estabhshlng and
adJustmg goals of the major projects assocrated W1th the change as they deveqop
in the second and thtrd years of the change process ‘and. (5) estabhshmg
measurement methods and responsibilities for evaluauon of the change
1.6 Work through the matenal resources of the mnovauon pnor to therr use with the
staff in order to determine the kind of process that may be necessary for a
.meamngful mtroductron of the change to the staff. (Thls process may be ume-
consummg but will prove to be frurtful) .' '/, 7 _ -
1.7 Be mvolved 1n the change effort. Show your cormmtment to the change Share ‘
your knowledge of the change Express your personal wew@and your
expectauons _ . : : o ; ‘
18 Establish and emphasrze a commumcauon structure that will: (a) keep a record *
_ of the events of the change, (b) mform the staff and other stakeholders on a
: _fLal and on—gomg basrs and (c) recelve feedback from staff and other
stakeholders ona formﬂl and rnformal on-going basis. -
19 ‘Secure commitment and outward support of the School District through

monetary and non-monetary forms
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s ! nitment from resource personnel associated wrth the
\ ‘- ‘;‘.‘ .

1.11 Evaluate the present um ) nitments of staff to innovation in the school the
' number of mnovauons already In progress, and the importance of the change
belng considered in relation to the school operation before becoming committed
to the change. Try to address the " meaning of change" from the teachers'
perspectwe by considering their available time, energy, and potent1al for
change Try to establish the hnk between the change and ' effectwe teachmg
1.12 Attend meetings of the key stakeholders on an on- gomg basm to listen to the
needs of thelr members and to inform them of the changes i m the school to date
4.13 Work with the parish priest or pansh team. Obtam (their) adv1ce and expemse
in.preparing the liturgical structure of each school year (pnor to the opemng of
the new school year) Identify roles comrmtments needs and expectations of

those concerned with teachmg from within the church’ structure and the school
structure. <
1.14 Collaborate with local colleagues for greater beneﬁt to the student cllentele in

terms of "vision" for the future of the school based on a community

perspeCtive.

2. Recommendations for persons about to become change agents at the SchoOl Distn'ct _

2.1 Become fam1har w1th the model of educauonal chan ge and 1dent1fy the
. subprocesses of change. .
2.2 Idenufy key implementors of. the change from the 'school and community and
ensure they are involved in a meaningful way in each subprocess of the change.
2.3 Give evident support for the change In word and deed Prepare a budget for on-

gomg principal i 1nserv1ce on-going staff inservice, resource personnel, resource
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materials, and scheduled planning time for key implementors on an ongomg
 basis. Be’ prepared to show commitment for the change in 'such ways as

'estabhshmg a district phxlosophy, encouragmg the Blueprmt model | he
schools, and penodlcally vxsmngthe school to experience the changes.

24 Expect realistic (long-term) tlmehnes of a minimum of two to three years for the
change. | . |

2.5 - Check the availability, quality, and cost of resources associated with the change.

2.6 ‘Identlfy the stakeholders of the change. Set up a structure to mform them of the

perceived need for change the local polxcy bemg considered, the expected

method and tlmelme of implementation in the' school, and the expected

outcomes. Structure formal methods of recemng feedback from stakeholders

on an on-going basis.

Encourage séhool-based administration' to involve the greatest participation

* possible for decision- makmg at the school level durmg planning and
‘implémentation strategles of the change. _

2.8 Ascertain a reallsnc Ppicture of the principal as change-agent by evaluating the

| potential for school leadership in terms of the biographical variables of "Years

of experience as principal", "years as principal in present School”, "time.

s aVailabl’c for 'planning , experience wrth a rehglous school renewal" and in
tcrms of the leadershlp qualmes of commitment to the faith and to the changc
. vprocess "knowledge of Cathohc education and the change process and "skill
in the management of change over a long time penod."
L_ngme_dgnons for persons about to become change agents at the Provmmal Level,

3.1 Secure a llSt of all school-based admmlstrators in the province and initially

. advertise the change project dtrectly to them. .




3.2

3.3

. 3.4

3.5

3.7
3.8

3.9
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Find a central locauon in the province and secure a complex that has adequate

conference facrhues and ovcrmght accommodation for a great majonty of the
target populanon » v ’

If the conference accommodation of No. " 3.2 is not availahle then ‘scale down
the conference pamelpauon but descnbe to prmcrpals 1n the initial advertising

the hrmts of conference paruerpatmn and the method that w111 be used to secure

the initial conference parnCIpa.nt hst and plans for subsequent conference lists.

Stress in the advertlsmg, that the experience of attendmg a Provmcxal :
Conference will be key to understandmg the nature of the change and achieving
the obJecuves of the Conference. Provide the Provincial contact, and the names
of contact persons in the larger school drstnc-ts. |

Encourage a network of Provincial Catholic educators. Include publishers of

‘periodicals that would find the change project to be newsworthy on a provincial,

reglonal and nanonal basis.

A

_ Secure pilot principals in the early phase of the change project.
3.6

Estabhsh a structure that will keep prmcxpals informed of the ever-growmg
hterature “associated w1th and emanating from the change pI’O_]CCt and provide a

means for them to obtain access to it.

Provide resource material for 1rnp1ementors at reasouable costs.

Prov1de resource personnel and the names of regional resource personnel for

implementors. L : -

In a change project at the provincial leveli that is itself a change ' process it may

be necessary to include a sessmn that specifically teaches or gives experience of
"process” at every conference, or if not, vrdeotape record the original- sessxons

of " process” so new comers can share the valuable process" expenence

»
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3.10 Consrder offenng conference sessrons or perhaps conferences keyed for 'Tural” ‘_
.or "urban" pnncrpals and’ elementary or "secondary" prmcrpals ‘
3.11 Consrder offenng conference sessions addressing the specrﬁc problems
faced by prmcrpals w1thm the greater global concepts. |
3.12 Consrder offering conference sessions on the meanmg of educauonal change and
the management of change at the school level and at the school drstnct level.

3.13 Ehcourage leadershlp from prtncxpals at the provincial level

3.14 Encourage research on the change pI‘O_]CC[. | v . %

§ gggsgons for F;;rthgr Research -

Ottaways (1983) Taxonomy of Change Agents" argues that in the change |
process, there are a number of different agents necessary to enable change on a large scale '
basrs and as one group of agents finish their task, another group takes up the task. Smce
the present study focused on the’ "school level", the progressmn of educauonal change
- would be to examme change at the "classroom level." Research atthe " grass roots” leve]
| is necessary to draw conclusions about the kinds of outcomes and extent of outcomes ‘

produced by local implementation of Catholic School Renewal.

3

Change outcomes have been identified fmm the literature by Fullan (1983: 77) as |

five drfferent types measured "rou ghly from intermediate to long-term"
( l) degree of implementation or actual change by teachers,

2) [teacher] attitude toward i innovation,

(3) impact [beneﬁt] on students or assessment of student learning, on teachers or

professronal development on the orgamzauon as mcreased 1nteractlon or
teaming,
(4) continuation [msututxonahzauon] or 1ncorporat10n in-the budget, staffing and

extent of dumbthty of the change and
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(5) [teacher] attltude to*vard school Improvement resultmg from the expenence :

B

of changc
"Measurement of outcomes" or "evaluation'research" could be deterrmned in these
areas. Caution should be taken, however to set criteria for measurement according to the
lntentlons of pmject at the local level, and to take into account the factors assocxated with

adoption and 1mplementauon that are particular to that school when ﬁndmg what actual

changes have ocCurred and the degre i - toward the goals of the change.
There exists at policy level, negd. e s : much ﬁdelity to anvinnovation will
be required 'as the innbvation -adapt SRS Studymg outcomes of change may
pfovxde informauon regardlng the 1deal components of thé change the acceptable
é‘ components and the variables that are conmdered as "out-of—_abounds.- Access to this
= - type of mformarion would give school boards and.teaching staffs a checklist for the
purposes of diagnosis, monitoﬁng, and evaluating change efforts. In the educaglonal -
setting, which relies heavxly on staff development for behavioral change knowledge of »

the components of change has implications for more effective staff developmenL
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{E MISSION STATEMENT

. The work of the Christian Churchis fo help hum et

- towards an encounter with this!

)

APPENDIX A
~ MISSION STATEMENT .

.

-

v ’ -
. e . \ - .

% 4. Jesus Chr'is_t came taseveal the true iden'ri'fy of humanity as a

", ’people saved from ifs sin of rejecting God -a people who.can
_discover its full identity only by responding tomead’ r

“authentic concem for humanif¥then is

N 3 . B

just' as any Quthe, concern for relid profoundly

" humanistic. EEGA o :

v -

proper identity as called to Gog in Christ by the Spirit - a cail
demandinhg either rejection or acceptance. ‘

. Catholic schools exist. as that dimension of the Church

concemed with directing ghular educational formation
fd of the sacred. This means
providing an education that. o]

call.in Chrst and in Christian history.

- Catholic schools, then, help:children leam abaut themselves
dnd their. world in relation to God - felation embodied in the
.- ifemnd messagerof Christ Jesus and in the community bearing

(}; name -Chfistian. Tt~ follows that, Catholic  schools . -

complement the formation which s Ideally- provided -in
Catholic hofmés and parishes for inasmueh as it Is the school

that structures and teaches the weaith of human knowledge .

.and practice, so It is the Catholi¢ school that can best teach
‘children to reflect on andcelebrate the religicus meoning of

. that knowledge and practice. .

. Accordingly, the Catholic schodlis needed, not justto provide .
classes specifically in refigion and Christianity, but- more
imporfantly to set forth the word of the sciences . and

humanities in its relation to religion and Chyistianity.

: Catholic” schools cannot pfoduée religious convictions &r

religious conversion, as this is a gift otlove from God alone: But

to religious transformation; by encouraging children to express

Catholic, schools can and must provide a climate conducive

~ their religious convictions openly in @ manner that unites

- thinking and feeling. ‘

@86l s Yoice. Any

‘nity discoverits -

pares the way of the Lord; that .
®pens up secular leaming to its relationship with God's saving

168
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APPENDIX A ( Continued )

7. To accomplish this, teachers in Catholic schools know and live
- the religious dimension of the secular world, i they are to
communicate that dimension in the classroom. This does not
. mean, however, that the religlous practice of teachers mustbe
-in all cases the goveming nomn of employment in Catholic
schools. It is of even greater importance that the Catholic
school nourish and promote authenti® Christian living in‘its
teachers. In turn, teachers are aware fheireduccfioncl ministry,
already gives them an active role in Catholic parish life. o

8. To meet the pupose of Catholic education in our own day,
there is need ef..including the religious and Christian
dimensions of ‘humanity in teacher-training programs at
universities and colleges, just as there is need of continuing
religious education for Iec’:chers already in fhe_scpo(:ls; o !

9. Catholic education should be highly diversified, sensitive to the '
changing needs of various racial, ethnic, ahd economic

~ groups. Every effort should be made to introduce community -
and neighborhood programs that embody the specificalty - . -

itsetf become a topic for discussion In schook programs,

' 10.Cathalic school administrators exercise a responsiblity, notonly o
- In relation to govemment policy-makers and to the Bishopsof—
Albenc,butclsoinrelcfionfoCofholk:porenfscnd.children.As .
educational leaders, administrators have the task &f.co- -

- ordingting tha many diverse tasks demanded by education, L
" and of building community by infusing- those tasks with a {w .

e unifying ‘Christian and Catholic vision. g
‘. . N .- ‘ i . :

H -

e .
C [ o o P . )
. AR

* permission to copy was granted by the ACSTA on March 14; 1988
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P . APPENDIXB . | L
- ¥ THE BLUEPRINTS SCHOOL PROFILE QUESTIONNAIRE ‘,
[ . ALBERTA CATHOLIC SCHOOL TRUSTEES’ ASSOCIATION
cA e , INSTRUCTIONS FOR |
ST . . SCHOOL PROFILE QUESTIONNAIRE

.+ REGARDING IMP_LEMEN_TATION.pF THE
MISSIQN STATEMENT

1. This questionnaire gvas dev_elo_ped and is distributed t :ugh the Alberta Catholic
School Trustees’ Association. 1t is to help Catholic S el Staffs and school
districts analyze their present, identify their rpriorities,'Ba plan for the future

.

mission-and ministry of thei( schools. _ ﬁ’%

I
A

2.7 Itis part of the "Blueprints” process - Blueprints for the future of Catholic Schools
in Alberta. This tonference process is in its third year, and its participants are
Alberta Catholic educators. : : T

3. The questionnaire touches broad areas of concern, keyedtoclausesin,
Statement. (The Mission Statement is.an attempt to-say what we're
The questionnaire is not a statistical instrument for passing judgem '
quality of your school. it is an analytical tool for your use to assist you
wide compilations will never be made without the wish of all Superi;

4. School staffs and/or district wide staffs can use this questionnaire in v
they would : -

a. Collate their results in-house and deal with them locally: or -

b. - Arrange to send anonymous tear-offs for computer compilation and
printout to Dr. Bob Schuiz, Faculty of Managment, University of Calgary,
: 2500 University Drive NW, Galgary, Alberta T2N 1N4. This service would
A " . havea nomigal cost.; " - . - o . : ‘
S E This questionnaire was pilotéd by- 12 schools in preparation for the Blueprints '83
, - .Conference. These 12 priricipals.received printouts (preserving the anonymity -
o of staff members) of their individual schools’ results. They tound them extremely
’ valuable.in identifying the-priorities perceived by their staffs. We trust other

stafts will find the questionnaire equally valuable, this year and perhaps for years <y

toc
. N
INSTRUCTIONS REGARDING THE QUESTIO”NN‘AIRE T ‘ o )
" 1. The top half of each page of the qu‘estiohgaire‘oontains a part of the Mission Statement—a '
*". long-run, statement of the generai purpose’of the Catholic schools in Alberta. The
related goals are also shqw_n at the top of dach page. = . - A - .
2." The bottom half of each pagé contains specific items related to'your views abbu,t the speeific’
7 items of the Mission Statement. » o R B . :
3., Read the top,haf of the page carefully.. L m
T, 4. - Answereach ques'tio'p at the bottomn of the page by circling the re'spo‘nsebthal best describes
° pfw you see things. B o : . i .
‘5. inthe space provided, check (v) if the particular item is a high priority for your schoot.
. 6. if you feel unable to pass judgement on a partiéﬁlar item; simply insert a ddestion__mark; write
“don’t know”, or leave the space blank. .

- 7. Should you decide 1o use the reverse side of the back page for additional comments, identity
the source of that comment by question number. ) i :

8.  This questionnaire is only a starting point for the planning process. Give yourselt ample time;
but” kindly retum the completed summary sheet to your principal within 4 days. o

K4

3 .. f



'APPENDIX B ( Continued )

GENERAL GOALS INVOLVING CHRISTIAN

THE CATHOLIC SCHOOL SYSTEM
MISSION STATEMENT 1:

Jesus Christ came to reveal the true identity of’hu'mé'r‘y )
as a people saved from its sin of rejecting God-—a people
who can discover its full identity only by respdnding to
God's voice. Any authentic conceqn for humanity then is
profoundly religious, just as any authentic concem for

- religion is profoundly huménistic.

“MISSION STATEMENT 2:

The work of the Christian Church is to help humanity
discover its proper identity ds called to God in Christ by the
Spirit—a call demanding either rejection or acceptance.

MISSION STATEMENT 3: _

Catholic schools exist as that dimension of the Church
concerned with directing secular educational formation
towards an encounter with this world of the sacred. This
means providing an education that prepares the way of the
Lord. that opens up secular learning to its relationships
‘with God's saving call in Christ and in Christian history.

. PLEASE(CIRCLE)YOUR RESPONSE:

-~ 0- NOT AT ALL

o

W

GOAL 1:

PﬂliOSLOP;fKYf:OF

172

-

To develop theory and practitg
in our.school system which¢
reflects the uniqueness of the
vision and philesophy of. *

Catholic education.
GOAL 2:

9

To develop a prong’e-wide )
broad-based philosophy which
reflects the ACSTA mission

statement.

4 - VERY MUCH SO

CO L

set forghe church in today’s world.

2. Whatever subjects | teach, my teaching is part of the chuich's

larger mission of evangelization.

3. As a teacher, | operate on the conviction..that the Catholic _
’ school has ‘something distinctive.to offer, right down to the

classroom interaction with students.

4. 1 am able 10-do an effective job of values education because |

"teach in a Catholic school.

« .,

.5. The atmosghieres omy school is a happy one; reflecting
- Christian hope and joy. s : )

'6. | plan and execute meaningful religious celebrations m ‘my

‘classroom.

v

7. Liturgical-celebrations which involve the entire sthool are

"+ planned in such a‘way’ that students are well prepared for the

event. L

8. The staft is‘also weli prebéfed for such celebrations.

9 Advent (preparation for Christmas) and Lent-(preparation for _

_ Easter) are noticeably special times in the life of my
. classroom. o . )

- 10. These seasons are also special times in the life of the school -

as a whole.

1. | am familiar with the-overall vision of the Second Vatican ~
- Council and the general directions which this Council has

.

)

¥ IF. A HIGH PRIORITY.FOR YOU -



 APPENDIX B ( Continued )

ENVIRONMENT OUTSIDE SCHOOL

MISSION STATEMENT 4:

Catholic schools, then, help children learn  about themselves
and their world in relation to God - a relation embodied in the
life and message of/Christ Jesus and in the community bearing
the name Christian. It follows that Catholic schools - .
complement the formation which is ideally provided in Cathqlic
homes and. parishes: for inasmuch as it is the school that -
structures and teaches the weaith of human knowledge and
practice, so it is the Catholic school that can best teach
children to reflect on and celebrate the religious meaning of .

that knowledge and practice.

MISSION STATEMENT 9
Catholic education should be highly diversified, sensitive to the

changing needs of various racial, ethnic, and economic groups.
Every effort should be made to introduce community and
ighbourhood programs that embody the specifically Catholic
sion of childhood and adult education. The heritage and
‘of Catholic schools in Alberta should itself become a

topic for discussion in school programs.

¢

v

GOAL 3:

To foster active faith
development at al) levels.

GOAL 3:

To make the Catholic school a

visible Cathilic institution and

to improveour communication

with the public,

PLEASE CIRCLEYOUR RESPONSE:

0 - NOT AT ALL

4-VERYMUCHSO =~
-W/IF A HIGH PRIORITY FOR YOU -

P

11. Parents tell me they are pleased with the care and concern
sh to the students by the teachers at our school.

12 In my school, we inform parents about the Catholic
. Christian philosphy of the school and the implications of
vthat philosophy in the day-to-day conduct of our school. .

13. In my school, parents-are involved s resources in the day-

~ to-day operations of the ;chool.- '
14. In my school, parents are involved in long range planning

0 1 2
0 1 2
0 1 2

‘(for example, advisory committees, school councils, etc) - 0 1 2

15. As part of its religious education program, our school has
activities that invoive the students in service to'the-worid

18. Adult education courses are available in our area for the

. + .continuing education of parents, . _ ,
*17. My school tend\os about the hentage origins, history of the

Catholic schools in Canada and Alberta, as a component of
the social studies curriculum, .

0o 1 2
0 1 2
0o 1 2
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ENVIRONMENT INSIDE SCHOOL -
PRINCIPAL/ADMINISTRATION RELATED

MISSION STATEMENT 5 o ' GOAL 8:-
Accordingly, the Catholic school is needed, not just to provide To work towards the
.Classes specificaity. # refigion and Christianity, but more . integration of the total
- importantly to set {33 the world of the sciences and _ community (school, church,
humanities in its reigfion to religion and Christianity. - home municipality) in order
: ¢, - that all within the community
MISSION STAT‘E_inENT 6 ~are provided with the
Catholic schools cannotptoduce religious convictions or opportunity to grow to fuilness
religious conversion, ag;this is a gift of love from God alone. in Christ. : v

But Catholic schools ;and must provide a climate conducive-
to religious transformation:;by encouraging colleagues and
students to express their refigious convictions openly in a
manner that unites thinking ahd feeling. :

*

X . !_'\ 3

ATEAS SN . W

- MISSION STATEMENT 10: - e . .
olic school administrators exercise a responsibility, not " . ‘ .
oply in relation to government policy-makers and to the T ek

by education, and &f building community by infusing those ] B
‘tasks with a unifying Christian and Catholic vision. o

PLEASE(CIRCLE)YOUR RESPONSE:

c 0-NOT AT ALL o
' 4-VERY MUCH SO o
- M. IF A HIGH'PRIORITY FOR YOU

18. My schioof offers pfograms or units which address current
social issues from a Christian standpoint. o0 2 3 4
.19, The curriculum in my school is frequently reviewed to :
: ensure that ghe values component is Chgistian in content. o 1 2 3 & ...
{20. My school has specific activities ,matdevelop asense of
Christian community among the staff, - -0 1 2 3 4§ .
21. . My school h& specific activities that develop a sense of i
Christian community among the students, . 001 2 3 4

22. The discipline in my school is based more on care and
concern for one another than on systems of reward and e
punishment.” - o 0 1 2 3 4 ...
23." New staff are given an orientation program on the goals of
Catholic education, and follow-ups are provided )

occasionally during the year. 01 2 3 a4 ...
- »
' 24. The administrators In my school show leadership in o _
planning for the future. ) 0o 1+ 2 3 4 ...

25. The trustees in my school district show leadership in :
planning for the future and making change possible. 0 1 2 3 4

26. In my school. the pastor (and/or parish niinistefs) contribute
in an etfective way to the life of the school. o -

B
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APPENDIX B ( Continued )

ENVIRONMENT INSIDE SCHOOL -
TEACHER AND STUDENT RELATED

MISSION STATEMENT. 7: - S
To accomplish this, teachers in Cathglic schools kriow and live
the religious dimension of the gpeular world, if they are to
communicate that dimension in' the classroom. This does not
mean, however, that the religious practice of teachers must be
in all cases the governing norm of employment in Catholic
schools. It is of even greater importance that the Catholic
school nourish and promote authentic Christian living-in its
teachers. In tum, teachers are aware their educational ministry
already gives them an gggive role in Catholic parish life.

+ AN

MISSION STATEMENT 8:.

To meet the purpose of Catholic education in our own day,

there is need of including the religious and Christian

dimensions of humanity in teacher-training I&r:dgrams at
of continuing

" universities and colleges, just as there is a
religious _\ggqcation. far teachers already in the schools.
B Sl g i - [ E

PLEASE(CTRELE)YOUR RESPONSE:

0-NOT AT ALL

175

GOAL 5: .

Ta expect all teachers to be
witness to the message of
"Christ and to support the goals
of the school district. '

GOAL 6:

", To initiate professional

development programs for . '
teachers.in religious education

- and personal faith development.

- GOAL 7:

To foster a student/child
centered program of
education.

4 - VERY MUCH SO ‘
V.. IF A HIGH PRIORITY FOR YOU

27. As a teacher; | encéuiage students by explanation and by..
example to live the lessons taught in the Sunday scripture
readings. L

28. The religion program in my school seeks a balance between
information about religion and formation. in Christian living.

29.- In-service courses in Christian thought and refigious
education are regularly available to teachers in our district.

30. Asa teacher, | consider myself qualified to study up on and

speak with authority about the teachings of the Catholic
church.. [T

31 All.of the students in my school ‘should be required to

participate in the religious aducation program.

32. In my school, 1 feel comfortable expressing a difference of
opinion. - : ) . :

33. As a teacher, | aim to impart certain values of the Gospel to
my students, and | examine my teaching practices for
consistency with this ethic.. o ‘

34. In my opinion, the religious practice®t teachers need not in
alf cases be the governing norm for employment in Catholic
schools. it is of even greater importance that the Catholic
school nourish and promote authentic Christian living in its
teachers. i . : o

35. The spiritual development of the.staff is important in my
school, and staff activities are regularty provided to fostei'\

such deve!opmen; ) ' . y

~36. Students, individually or in groups, show concrete evidence

of fitting into roles of leadership in the Catholic community.




APPENDIX B ( Continued ) -

. .CONCLUDING INSTRUCTIONS

) . . %
QGRADE: k-30 460 7.9 0 120 ower..........
1. Hewrit_d your responses to each statement in the {gce below. Circle any item which has a
high priority for you. X - . .
| P . 10. ...... 19. ...... 28. ......
2. ..., 1Mo 20....... 29. »
- 3 ..., 2. ...... 21, ., 30.......
4. ... %1’3. ...... 22. ..., 31.......
5. i, 4. < R 32....... .
6. ...... 15, ... .. 24, ..., 33.......
7. 16. ...... 25 ...... 34. ...... N
.. . 8 ...... 17. ..., 2. ...... 35 ......
2 9L 8. ... 27. ... 36.......
28 \Qf,‘gﬁ’e"items you have checked as priorities for you, write the questionnaire numbers of
T bq‘ﬂ a'dozen statements which point 1o weaknesses that ought to be addressed as soon as
./ Possible in your school. '
L : -
2 .“
-'b'_fe -nemsjog héve just identified, what is the questionnaire nur;xber of the one item you
nsider;as a' most immediate priority for your school?
O J . S . '
Sl

rrd. - -
e T SN

o
»

» 4. If you wish, say something more about your choice.ot the most immediate priority.

« -8

5. .- ls_t;here something which you consider to be a4moi'e important priority than gny'&f the
items in.this questionnaire? If. 80, please comment. .

6. Any other comments? -

B

7. Keep your questionnaire and return only this sheet.
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QUESTIONNAIRE: CATHOLIC SCHOOL RENEWAL

w

INTERVIEW SCHEDULE
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g



0 STUDYS QUESTIONNAIRE: CATHOLIC SCHOOL RENE:
o O D THE INTE v S SCHOOL RENEW

. CATHOLIC SCHOOL RENEW AL QUESTIONNAIRE . « . -
o e TN ooy

FOTHEPRINCIPAL:: " . - © " o -
. ,,wvghép’a}isv(férir_ig this uestionnaire, please refer g [
- school as-well as you are able. This is requested to avoid duplication of ER
» schools being reported on, due toPrincipal movement in the last threé years..
~ Please read the following instructions carefully before proceeding 10 -
- . complete the questionnaire. o B ORI

~.A.~ This is a five-part "filter"._-qu_estionna_ire meaning only some sections_ Lo

ris of . | pertain’ - Especially note the '
“Go Yo signal witich indicates the next item to turn to before”

B, Many ¢
. quanti{y_ the cumulative.responses from all those who are askedjo®
| - cOmplete the,g__t‘lestithire. Others.are -open-ended and will require

i o - B

1
Ve

B N

the questions are constructed to enable ihgfeseﬁarché’r\b o

a written response. To avoid being mis’quoted,;r‘ememb‘er towrijte . - |

C ,A",spa‘c'e; fof_ f'cher Factocs‘."" and/or ‘Comments” has been providéd-'- S

_ intermittently., Please record your opinions and insights as these will

o g . 8iye necessary clues to the factors that have affected implementation, . -

D. . Section I'V; the last page of the questionnaire, has space for your

" written.com ments should you wish o express thoughts which have
"’ pot arisenin the specific items. I would appreciate any comments

you would like to make. . - R ’ o
'E. ' Acard has been enclosed with an optional requestitem for a possible
' - follow-up interview. I pian to hold a few. personal interviews after

- initial data collection. Sign.and ,da,tev1he_,,pesponse,/fot‘m. mailing it .

__ . inthe small return envelopes, if you would like ‘tb,congrib ute more
. detailed information on any iteth this study has dealt with.

e -

%

—

VIS



1. Instructtons and Def mmons

2. SECTION I Biographical Data (ALL RESPOND)
3 SECT ION ITFILTER - “(ALL_RESPOND) . .
: f ilter questtons to f ind: Blueprmts Users ‘

ce T gl PastUsers .. . *

. Non Users
‘ Sectton IIa -

T B Secuon IIb Eagt_use_r_s
. 4. SECTION III Us

Ceoa SecttonIIIaQQlLabg;_atp_rs_
S SECTIONIV_Emns:LCQmmemi

~

'\vt

. 'Adoptlon the dqcxston by someone or some. group for whatever reasons
- to mm_a_tg or promote certam programs or dlrecuon o[ change '

.'*Implementauon the process of nmung_mto_m_aﬁu_e_ an idea, a program

ora set of activities new to people attemptlng or expected to
change Ty o

. ‘I nnpvatlon any practice new o the person attemptmg to c0pe thh an

educauonal probJem .

Blueprmts for Future Cathohc School?a an mnovatxon for. excellenfe in ’.

“Catholic Schootmg originating as an ACSTA sponsoreﬁpro;ect
begmmng in 1980, in which'a process of Cathohc School 2 '
Renewal was. 1muated and promoted

w . i

- Blueprmts School Prof-ﬁe Questxonnaxre tool developed by, Blueprmts

- Provincial Plannérs to- facilitate the- process of Catholic School
* renewal in schools. It will be referred to as the Blueprmts
,Prof 1le Questxonnalre o : . .

, Factor-_-- an e‘Iement condmon quahty, etc. that helps to brlng about a

‘result N

. mm;s_oummﬁ one who is currently makmg refereaee

1o the 1tems of the Blueprmts Proflle Questtonmare and actmg

.-

<7



I ,upon them to plan long and short range plans for school goals
SR andobgectlves \ T T T P
’ 8 PllOt School- sch,éol volunteeréd by the Supermtendent and Prmclpal tq e

$ “‘use the Blueprints Prol'xle Questionnaire with the staff’in the - ﬁ,/ L

early months of 1983° 'Many provided feedback at the 1983 SR
Blueprmts Conferenoe mCalgary APSAE S et

9 Renewal process~a process by Much the purpose of the orgamzatlori is, - ” : 'A |
e . exammed and the plnlosophy a‘nd practrce are brought into -
B '. lme wnth the purpose ' ‘

- - .
a



) ‘, 1 Type of Catholic School Dtstrxgt in which you are a. member o

-3 Your present age.

9 Number of years expertenee as a Prtnc:paL

. ,,* L efisﬂ s

SBCIIQN_L__G:MILMI (/All Re:pond) ‘ : 4:,‘ a

Yy

In the fouowms xtema c1rcle the number preoedmg the category(tes) wmch.:y -
: best descrtbes your sltuatton : 3 '

¥ ;"
1. Catholic Separate School District
2. Catholic Pubhc School District - .
2. Grades of Your' present‘ school‘ ‘ e

»

K1 2 34567809 10 11 12 Other_*.‘.__;(please specify) | 6 - 19,

. 24 or less
%5 30 ,
31-35 }

- 36-40 . I o o
41-45 - 0 N
46-50 E ,‘;,: e : o L

-56 and over b /

¢N¢9»wwb

~

-4 Provincial Bl epruotts Conferences you have attended (m .

partormf e
L1981
2. 1982 SR
31983 .
4..1984 S
‘5. 1985 S e
6. 1986 o~ o

For the followmg items, give the requested 1nformatton |

| '5 Number of Asststant Prmctpals mYour schooL“ L N e I »'
6. Number of teachers in your school(mclude yourself and a331stants) |
7. Number of students in your school__.__ |

- 8. Number o[ years the school has been in operattoL__

o 181>‘2“w

. e R T A T L PP e P ) AN
P W T NG LR LT e e e T R 5 T T R B

0

2

24 -

{30 -

25

29

.

33



\'{‘.

. “ "
A .
et

10 Number of years you have beet\t‘prlnmp.al in the present schoo :
1. \*hat types of support are evrdent for Blueprnpts School Ren(wal from
a) your échool Dlstrlct - ' , ' i * ’ M/ . Y;‘ -
b) '-yqu‘r. Com;nunltx - B #

I : -

-Qu‘_clg ttie number preceedmg the category that best applles to your sxtuatlon

and answer the questtons where appllcable
12 Were you a ptlot school for Blueprints Catholtc School Questronnalre?(See
definition of Pilot School) -

s Lyes oo ’_ Lo 2; no . _' SR
y o ‘ . ) /-xigln l!i )

In answermg this question, identify the f: actors mvolved m becommg a pllot

-school and gircle the amount of influence this factor had for your sxtuatlon L
«(thtle) M ( Moderate) C (Consmerable) and G (Great). :

a. Supermtendents suggesuon .- L M ¢ G
- b. Supermtendents directive. o L M C G
- ¢ Youfelt a need for renewal - L M. T G
-d. You have had previous success with * : IR
. change at your school o L M C -G .
‘e. Other__- '+ L M.C G
' Comments NI N

14, ‘What were pilot schools cohtrib_utions_\towérd the Blueprints process?.

* Go To Section 11 -Item 15

- . . . e R . y g

37

' 38

39

- 40

41



'SECTION IL; - PIL'I'ER BEFRE (ALL RBSPOND)

B Qn'_clg the number preceedmg the category: (1es) that best apply to your
sxtuatxon and answer the qﬁesuons where appllcable

15 Qescrlbe your present level of awareness;regardmg the Blueprmts,
B Prof ile Quesuonnalre { See defmmon‘of Bluepnms School Profile Ques )
- 1. Not aware : -
_ 2 "Aware and not using it o ;
3. Aware but not using it aneymore T g
4. Aware but usmﬁ other means to imple ment renew 1
.5 Aware and using the. qUesuonnalre Kk
6. Other ' :

‘ ..(‘omments :

(

'/

16, Are you using the Blueprmts Proflle Quesuonnalre? (See defmmon of

’ Quesuonnalre User) .

l.yes 2 no ' '
- (If you respond m to . (If you respond no to I-tem 16,
Item 16, Go directly to . f&lo_hs_m_l_) ,
ltem 34-Sect. IIT) . .. . ‘ .
17. Have you ever used the Bll.}eprmts Profile Quesuonnalre7
1. yes o , 2. no .
- (Ifyourespondyesto (If you respond no to Item 17,° 3
. Item 17,Go directly to Mugmm_mz_nm_nzgg)
-~ Item 22-Sect. Hb.) . t

k

Computer”
‘Use Only .

42_

43

44



LT R
S L
N .
. T : . [
3 . . . . T S
: . (S - ’

]

B Secuon lla (Non Users)

18. In your -opinion, nge the reasons why you d1d not use the Blueprmts
" Profite Quesuonnmre?

In ansﬁvenng this questlon 1denufy the factors and mﬁv_ the amount of
‘influence this factor had_gx_gr_u_ng L (Lmle) M Moderate) C '
'(Consxderable) G (Great) e, .
a. ,Lack of Communication of - the mnovauon
b.. Lack of support of: Central Office
‘c. Lack of Resources:

d. Clarity of the innovation -
/e. Time constraints

f. Other Innovations

g. Teacher Pressure. -

h. Community Pressure

& Funds Avaxlab{e

J Otherq

c‘u'oao?cu‘oo oo e. .

rsk)c>r>r>r>b>r>ryr>r>r>

t—'r;fc-fr'-'rﬂl—'t—'t—:t—'t;';—'& _-
ZEEEXREEZEEE

v

COMMENTS (If there is information 1mportaht to understandmg the adopuon :

'process of planned educauonal change)

v ; -

19 If you are 1mplementmg renewal usmg a dnfferent mnovauve process :

- and tool than the Blueprints Profile Questionnaire, - please comment -

(See d.efimtxon of renewal process in Secuon I )
: , i | )

For -
Computer
Use Only

'>_nv}.

45
46
47
48
49
50 .
51 -
52 . .
53y
o
. 55
56 -



.21, Are your currently looking for ir'_xfo‘r_matidn, .';ib‘out,"ﬁluéprigi_\s for Future - |
-, “Gatholic Schools? =~ . - O TN :

" COMMENTS:.

A

/

20: Have you decided to-use the Blueprints Profile Questionnaire and set a'
~date to begin? oo L
- L yes(WHEN____"N) 4 2 1o
COMMENTS: R

rs

4

SECTION IV HAS SPACE FOR FURTHER COMMENTS. IF THERE IS ANY AREA

‘NOT ADDRESSED THAT YOU FEEL IS IMPORTANT TO UNDERSTANDING THE'
ADOPTION AND IMPLEMENTATION OF RENEW AL, PLEASE COMMENT. L

-~ THERE IS A CARD AND ENVELOPE ENCLOSED SHOULD YOU CONSENTTO -
HAVING AN INTERVIEW.. o :

'END. PLEASE RETURN THIS QUESTIONNAIRE TO ME IN THE SELF-ADDRESSED |

. ENVELOPE I HAVE ENCLOSED. I

-~ THANKYOU FOR YOUR TIME AND COMMENTS ON THIS MATTER.

. SINCERELY,
R | ﬁjéniée‘MacIntyr“e .

- S . BT S TRt P T e
o T et X ; :

fﬂ‘VI185 q

. Computer:

Use Only

57

‘58



oL s T e s e T s e e e rPox e
A e B IR # ‘ | Use: Only >

SBCTION llb Q(Put Users) - e , H .

22 1Is the’ present school the one in whxch you 1mplemented rene\val? LSee
defmmon of renewal process in Secuon I Yoo Je

T wm

o2 a) In what year did- YOU adopt and begm xmplementauon of a renewal B
. process?____ ‘ i 5
b) When did. you use the Blueprmts Proflle Questxonna1re7 o ' o

c) Did the Questlonnau'e facxhtate the process7 If s0, how? , N 1 LT

- 2'4‘ Why' did "yo'l\x sto'p "usin'é’-'the, QUestioﬁﬁa‘ire7 '

In answermg thlS quesuon 1dent1fy the factors and mg_y the amount of
- influence this factor hadbx_gmhng L thtle) M (Moderate), C -
(Consnderable) G (Great).

60

61
62 -

a Usefulness of the mnovauon,_;
b Support of Central Office
“¢. Lack of Resources .
d. Clarity of the innovation
~e. Time constraints
f. Other Innovations .
- g. Teacher Pressure
Ch Commumty Préssure
, 1 Funds Avallable
1 Others

- 64.

C 65

- 66
67
68
69
70

e - l—‘l.—‘t_‘ l—.‘_v(" = e
ziz&éézéézz

cnt. next page '




, - ”";/'f”"e‘,j}- 'For - )
S oL S, 187» _~Computer

SO . .| Use Only.
) . ‘ . .. . o 10 ) T ‘ .‘ ,
- .25.:Why did you use the Blueprints Profite Questionnaire? "
— -

. R
~ g

26. What planning factors were involved in the use?

-

Y

)

27. Sequence the events especxally if one was necessary for the next to
occur. _ - ‘ . , :

- Ca

STy . o : ’ %
, : - - -
;

"'iﬂﬁ5;.

L lee the approxlmate length of ume for the mmal 1mpleh&entauon_____ 4

28 What problems d1d you find m usxng the Blueprmts P/roﬁle Quesuon-
- naire?
- In answering this questxon 1dentxfy the problems you encountered and _u‘_ele
the amount of influence this factor had: L (Lm.le) M (Moderate) C

'COMMENTS____-_

' (Consnderable) GfGreat) L e ' _
a. Clarlty o L M. C G 71
b. Dec;dmg on a startmg pomt LM ¢ .G 72
c. Toolarge a project - L M C G 73

- 'd. Pertinence io the quesuons L M C ™G 73

" e. RatingScale . . ", L - M C G 7} 75

- f. Summaries - o LMo ¢ G 76
g Amblguxty of items L M C G 77
~h: Others__ L M ¢ G 78



' -v,_-what would you do dﬂferently?

.". “ N
- 29. What effects did the first experlence wuh the Blueprmts Prof ile :
Ouestlonnalre have on you? o .
30.a) What effects did you per’ceive it to have on the teachers?
b) Did that reaction change over time?
:' 31 When yau assess the Quesuonnalre now, what do you see as the R s

strengths and Weaknesses for you7 .

32 How are you measurifig your school’s renewal process?2

~.:ﬂ‘\

7l

I

.33 If you were using: the Blueprmts School Profnle Ouesuonnaxre agam

\

- SECT ION IV HAS SPACE FOR FURTHER COMMENTS IF THERE IS ANY AREA N |

NOT ADDRESSED THAT YOU FEEL IS IMPORTANT TO UNDERST ANDING THE

L ADOPTION AND IMPLEMENT ATION OF RENEWAL PLEASE COMMENT.

. THERE IS A CARD AND ENVELOPE ENCLOSED SHOULD YOU CONSENT TO
" HAVING AN INTERVIEW -

END. PLEASE RETURN THIS QUBSTIONNAIRE TO ME IN THE SELF- ADDRBSSED';I'?'

“ENVELOPE I HAVE ENCLOSED.
THANKYOU FOR YOUR TIME AND COMMENT S. ON THIS MATTER
© SINCERELY, .
~ Janice Macatyre'

oo For

Computer::

~ Use Qnly




37.

1
.2
3
4.

5.

R : . _v il L : ‘ 3 For |
: ' o 1.39 Computer <
s . o i Use Only
) '.',.a ~ .7 R Y ¢ SR
k S T ¢« S B ‘_’_“_ 2
~ SECTION II1.© "~ (USers) ' B
- 4
Circle the number(s) of your approprrate response(s} SR L
34. Is the present,school the one in which you 1m.ple mented renewal?(See S
def mmon of renewal process m Section One) * Lo )
1. yes £ '_2'. no. - o 5
/s - .
If no, plea'se_'comment as it applies to y"our situ'a,l‘tion.«.{'-‘- ]
[4 -
- 35( How d1d you first learn about the Cathohc School renewal process called' N
- Blueprints for Future Catholic Schools’(See defmmon of renewal pracess in
Section One) - . S . ‘
" 1. School Board Member o ~ ~
2. Superintendent » o o T S
3. Principal of a nearby school . % RO el e "
4. Blueprints Conference Materlals ' o e -
5. Others - y SRRSRTRE
- 36 a) When was the Board decrsron to~ad0pt the ACSTA Mlssxon Statement 2N
or modmcauon? ' , . - ‘ S S
Year. Month.__ ' ' o - b1 <10
~'b). When did you first adopt and implement a renewal process in the S
schooh(Some renewals were not started wnh the Questronnarres) » L .
Q)aldld you flrst learn about the Blueprmts Prof 1le Quesuonnarre7 '
sc Board Member : o Sl
Supermtendent 1
Principal of a nearby school o SR
‘Blueprints Conference (grve year)__
Others -
COMMENTS REGARDING 35 36 or 375 S
= ~ =N



o ) lee tlte approx1mate length of tlme thxs took

oy o‘v T e
‘. - , s . ]

. 38 What in your oplmon were- the reasons for the decrsron to use the
‘Blueprints Profile Questionnaire in your school7

O\\JI.AWNO-—

.- School Board decision .
Supermtendent s suggestion - ¢
. A nearby school principal’s suggestton
. ACSTA mailed some to you '
. You felt a need for such renewal and thls seemed a useful tool
, . 6. Others___~ :
. Comments ‘ o *;
"&;39 When did you recenVe tha Questlonnatres7 Year ____Month

: From whom7

Sy

: 40 What planning and/or preparauon dld you do prtor fo the use of the .
_Questlonnatres7 '

P

e

D ','-47"'-'_.2-_':}41 When dld you ftrst use the Questronnalres? Year\ Month

"' -'42 What do you sge as the strengths of- usmg the Questtonnalre?

; _In answermg this question, 1dent1fy the strengths and gr_qle the amount of
~ influence each strength had: 'L (Little), M (Moderate) C (Consmerable) G

" (Great). -

1. Concrete startmg pomt
2. Increased awareness -
3.1 denuncauon of needs
4. Others___

COOOnO
o cu-'cu..c-uc;sc'n’

lendl ol o ol ool w
zzg;;z

Comments__* L

13

‘ Fo"r.‘ v, .: e

Computer.

" Use Only -

13 - 16

17 - 20

21
22
23
24
25
26

T




e : " - co R ‘ Use Onlf
o 43.. ‘What do you see as tne weaknesses or the Quesuonnalre? ' 3
, Circle the amount of ‘influence each weakness had L (Lmle) M (Moderate) B b
e C(Con31derable) G (Great). _ :
1. Double- barrrelled quesuons L M 'C - G 27
2. Too much information . | L M- C G 28
3. Not enough explanation to users LM C. G 29
4. No indication of Central Office support L M ~C G 30
5. Pertinence of the questions . < | L M C- G . » 31
6. Rating Scale (0-4) L M- C G 32
7. "Priority” indicators LM C G 33 .
8. Ambiguity of questions L M cC G 34
_ 9. Others__~_ L .M ¢ G 35
R L .M C 6 36
“COMMENTS REGARDING 42, 43.
o

44. Did you deal with the weaknesses in anyway? If so, explain._

45. On a scale of 4, 4 being excellent and | being poor, rate the usef ulness of o s
the Questionnaire. . . 2 3 4, 37

' 46. What other sources of mformauon did you use in conjunction with the
ABluepnnts Profile Quesuonnatre? Rate the u»sef ulness 4 bemg excellent and

1 bemg poor .
1. Blueprints Video "What's It Al Abéﬁi?" L2 3 4 38
2. Conference report backs 1 . 2 3 .4 -39
- 3. School Board questionnaire results r 2 3 4 40
4. Others' 12 3 4 41
£ COMMENTS_ LI |




47. Who did you talk to about the Quesuonnarre7 '

- Rate%he freq};ency L (Low) M (Moderate) C (Consrderable) G (Great)

:‘*"*“.""f—

DO R N ovw

s

School Board Members . L '.M - C G-
‘Superintendent L M ¢ @6
. Prrncrpal of a nearby school L M ¢ @G

ACSTA ' L M C 6
“Members you met at Blueprlnts Conference L M C G

Vice- -Principal . L M C G

Staff Members ' L M ¢ G-
‘Local Pastor —ir s L M C G
.- Others ' | L. M ¢ 6
(8. What would be typrcal of these dlscussrons? %

+ -

49. What implementation goals did you set?.__ -~

.

50. Why did you _u.se the Blueprints Préfile Questionnaire?

S

51 "What planning factors wergjini(olved in the use?

» :(]n

- S52. Sequence the events especrally lf one event was necessary for the next
‘to occur, - -

B : S . e : ——

S

~ Give ‘ap'pr,oxi_rnate length of time for initial implementation_

For

'e Computer
| Use, Only

43
. 44
.45
46
48
49
50 .
51 ..



, N L A R B Use Only

"53.What_eval‘uationdid you do during immementaiion?- =

_ 34 ‘What 1mmed1ate feedback dldYOU get from the teachers regar‘dmg the o "f
o ( Quesuonnau‘e results7 i N

~55. What feedback d1d you get from teachers formally or mformally as the
. process developed? D1d you*nouce any change? . - - )

‘-

SN

Quesuonnalres7

56. What dljvou do wnh t,he mformauon from the Blueprmts o | \%

. R , ‘ T, ‘( - .
| 57 Have you ever changed the way you used the Quesuonnaxre or its
results? _ o — ‘ .

1. yes 2. 1o 52

58.. Are you fdnsidering diak_ing any changes?
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59. If yes, what would they be?
60. Why’ would you ﬁiake the eh_anges?
61 ‘What plans d1d y0u make for tms year in relation to your use of the
Ouesuonnaxre'? — SN :
—L ¢ . B - - . » . -
62. HoW are you measuring your school's renewal process? N

b

i 63 If you ‘were using the Blueprmts School Prof 1le 0uesuonnaxre agam what
. -would you do dlfferently7 :

. A

- 64, Are you ‘collaborating with others(
‘me_negmnmg) to implement changes from thé use of the’ Quesuonnaxre? _

' 2 no o

(If response {o Item 64 is yes " (If response to Item 64 is no,
‘answer Items 65- 1 me_n - you hdve completed SectlonIII

‘ " turn to Section V)

- turn 10 Secuon IV o N

l yes

1 por
"Computer
" Use Only

53



Ly

- 65.
modtf ications to, or replace the Quesnonnaxre7

* SECTION Mia |

[}

3 (gdllibbratbrs) |

1

Are you at thxs ume ;n&ﬁ dermg or plannmg to make major

-

66:

‘How frequently does the group work together?(See Item 64)

-

67.

"Wh'at do you see as the strengths of this collaboration?_

68.

‘What are the weakresses of this collaboration?__

.

69,

Comment on the kind of information you share in the collaboration

T~

70.

‘What are the indicators of success.or failure of the collaboration
T R P
71. What does th/is group plan to do in the f uture?____ vf,L A
A
I

Go to Section IV/

"F6r7_ W
. Computer::
Use Only




. SECRIONIV . FURTHER COMMENTS

- Please c&mment further on any area that you feel is important to
- 'understanding the change process. (Possmly the influence of your latest
' Umverslty training, or how you were: personally affected by your role in the
Blueprmts process.) v .

¢

o THIS IS THE FINAL SECTION OF THE QUESTIONNAIRE THANKYOU FOR YOUR

- TIME AND INPUT. PLEASE CONSIDER THE POSSIBILITY OF AN INTERVIEW,
- IF SO, FILL OUT THE ENCLOSED FORM AND RET URN IT TO ME INDEPENDENTLY S
~ OF YOUR QUESIIONNAIRE '

. PUT THE QUESTIONNAIRE IN THE ENCLOSED ENVELOPE AND RET URN ITTO
ME AS SOON AS POSSIBLE '

‘Yours sincerely,.

Janice Maclntyre
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APPENDIXC(Connnued) L

B

INTERVIEW SCHEDULE ‘
“FOR CATHOLIC SCHOOL RENEWAL |

1. Brref ly descrrbe your sttnct s admtmstratrve group by - : .
size, (ie: number of superintendents, principals, vice or assrstant prs) S
- opportunitiés for interaction (weekly, monthly) . .
support (help) you receive from personnel, meetings, and A-V resources,
time spent with Superintendent on a weekly monthly basrs ‘
success wnth innovative attempts

—

2. a) How dxd you descrlbe your User status on‘the Cathohc Renewal
. Questionnaire? _Non:-User __Past~User ' _Present User
3. To what extent were yoy involved i m the decrsron to adopt
‘a) Blueprints in your school . o v
b) Blueprmts School Proflle Questlonnatre (BPQ) in your school?

4 Principals stated reasons for the use of the BPQ as giving direction,
-priorities, and ob;ectwes to their school's renewal. Brrel‘ ly descxbe
these as they rélate to your school.

- 5 What actron was actually unplemented at your school. How was 1t
related to the results of the BPQ? Were some activites for staff only
~ for students only, for th 'whole oommumty?

6. The Blueprmts Conferénces appear tobea sxgmfrcant f actor in thxs DU
‘change process. What Provincial Blueprints Conferences have you et
attended? ' S

8182 83 84 \85 86 g%

‘7 How did the oonferenoes prepare you. l‘or the rmplementatxon of a
renewal in terms of: ' : '
-a) task (activities carried out in the orgamzauon) :
. b) structure (lines of authorlty hnes of commumcauon lelSlOD of
labor)
- ¢) people (selection, tralmng plaoement relatxonshrps attttudes roles)
d) technology (proeesses equnpment ml‘ormauon) N »
8. What were ‘the deslred outoolnes you oommumcated to your staff
~ a)for staff members, and .
b) for students?

9. If you worked on a Provincial Bluepnnts Conferenoe Planmng Com rmttee R
how did it affect your- peroepuon of the (esults ot‘ Blueprmts or the BPQ
.in your school? o



' APPENDIX D
"STAGES OF CONCERN"

- "LEVELS OF USE OF AN INNOVATION" :

4

N
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The followmg surnmanes were drawn from the research of Gene Hall et al. on the

'Concems Based Adopuon Model (1973) at the Research and Development Center for |

- Teacher Educatlon at the Umversny of Texas at Ausun Becausc copynght pcrrmssron
was not sought the models MVe not bcen photocopled Arncles arc howevcr c1ted in

' wh1ch further 1nformat10n about the concepts can be found.

| o s of Concern”
Conccrns are thought to progress from self (stagcs 0.1, and 2) to task (stagc 3 ) to
 impact (stages 4,5, and 6) The "Stages of Concem" model shows the 7 stages of -

“typical expressmns of concem about an mnovanon" through Wthh a user of innovation »

| is thoﬁght to progress along K C
-Stage of Concem T R : 'Exﬁression_ of Concern .
'6.» Refocusing ~ * 1 have some iddas about something that would work even
| ' beter. |
5. Collaboration‘ .+ Tam concemed about  relating what I am doing w1th what

other i msuuctors -are doing.

4. "Conseq‘uence v How is my use affectmg my chentele” - ‘
3. Management' L o seem to be Spendmg all mt umc in gettmg matenal ready
: 2 Personal E _ : | ~ How will usmg it affect me”
1 Infor‘rnational | _ B I wouId like to know more about it. |
- 0. Awarenc"ss'v o o Iamnotconcernedabout the mnovauon e

‘El
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) j;At1>,1>131sr‘131x1) (Continued)

- Hall, G. E. andW Rutherford

-1976 "Concerns of teachers about 1mplementmg team teachmg" dgggpgna

 Leadership 34 (3): 227-233.

- Hall; G. E.'and Susan Loucks

1977 "Assessing and. Facilitating the Implcmentatmn of Innovauons A new

: Appmach" Edmmrlal_l;ecmoa. 17(Feb) 18-21.

“Hall, G E. and Susan Loucks

1978 "Teacher concems as a basrs for facﬂrtanng and personallzmg staff

dcvclopmcnt" J&Lm_cgum_gm 80(1) 36-53.

" evel of .Innv

There are. thought to’ be 8 stages of typxcal user behavror related to use of an

" mnovatxon Between each level Is a distinct decision pomt that hrmts the range of

behaviors. The 8 stages progress from behavror related to onentmg, to managmg, anldh o

| ‘ﬁnally to mtegratmg Behavior and concems were sequenced in the followmg way

~ .

B . Concerns about the Innovation - ... _Use of the Innoyation '
e Impw Imcgmmg

Wlthm each level of use, seven categones of "ev1dence of behavrors" enable a

researcher to determxne (w1th a htgh degree of accuracyx) “the placement of a. user SRR
| Ev1dence is ngen for the categorles of knowledge, acqumng mformanon sharmg,

N assessmg, planmng, status reportmg, and perforrmng
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APPENDIX D (Continued) . =
Levelof Use . o ‘Beh'aviora'l Ind1ces of I.,eQel '
VI Rencv)al R _The user is seekmg more effecuve altemanves to thc cstabhshed
oL | ’ - use of the i Innovation. Sl ,
Va ‘Inte'g'mtion' - ; The. user is makmg dehberate efforts to coordmate wnh others i in,
o L usmg the i mnovauon
IVb Refmernent o The user is makmg changes to. 1ncrease outcomes
IVaRoutine - . "I'he user is makmg few or no changes and has an estabhshed

Vo pattern of use.
I Mechanical Use The user is usmg the innovation in a poorly coordmata‘l manner
e and is makmg user-oriented changes :

II ~ Preparation - ' The user is preparmg touse the 1nnovat10n
I Orientaion - The user is seekmg out mibrmauon about the mnovauon
" 0 Nonuse - No acuon is bemg taken w1th respect to the mnovauon :

Refewncesforloy e T

. Hall G.E., Susan Loucks, andB Newlove : T :
SRR 1975 novation: AM i o
Interviewers,- agd a;;_x:s, Austin, Texas The Umversuy of Texas at

. Ausun

L Hall G.E. Susan Loucks, W Rutherford and B. Newlove ' . '
BT T 19$5 "Levels of use of the i innovation: A framework to analyzmg lnnovauon.

adopuon",'Ih . 1 of T acher Education 24(1) 52-56
Hall, G.E., and Susan Loucks. o - :
« 1977 "A Developmental Model for Determmmg ‘Whether the Treatment is
e Implemented" : h 14 (3) 263 276

Hall G.E,, and Susan Loucks

1977 "Assessing and Facﬂltatrng thc Implementatwn of Innovauons A New-
Appmach" Eﬂﬁamm_LT;Qmol&gL 17 (Feb): 18-21. . S
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‘Dear Sir: -

- The research will be a case study in which a description of the adoption and

.

- Decessary, please contact me at 349-2098 or 349-3644.

- Sincgrgly,"“ L

-my program advisor, Dr. D.A. MacKay, Dept. of Ed. Adm. , pending your

Janice MacIntyre o

R LT A S Ak 203
7 APPENDXE . AN
. CORRESPONDENCE . "~ - . = . ™~

" . (LETTERS). . = e
- Bor 2147, -
~ Westlock, Alberta
- TOG 2LO

" August 28, 1986, -

In ordgr to fulfill the recjilireimén't‘s} for my Master’s Degree at the U.of ="
A. 1 must complete a major individual research project. In accordance with

 the thesis proposal that was sub mitted to.and approved by the ACSTA, it is

my hope to pursué research which examines the f; actors associated with the -
introduction of a change in philosophy and practice:in Catholic Schools of . B
Alberta as facilitated by the Blueprints Profile Questionnaire of the ACSTA.

implementation of the change will be generated. T dv will nc
: es of implementation. Respondents do not have to identify -
themselves specifically and all results will be reported anonymousty and in -

cumulative form.

It is my inteation to ask Alberta Catholic School Principals, a stratified .

\ Sample,' to o&mp_lete a questionnaire, This letter is sent to :équest your
_permission to proceed withr the project.. I-feel it is a good idea, and hope that.
- you will encourage everyone invotved to cooperate fully. - I also hope that”

the results of the study will be of assistance to you in planning f uture )
changes and to the Blueprints planners for future conferences. This research
may have great benefit for educators in other Canadian Provinces and -
Catholic Schools in the United States who are considering change. ~ :

- Being able to proceed with my study as planned would be sincerely -~ - -
appreciated. I have been given approval to proceed with the research by

approval of my research work.

" Please fill ig the enclosed cand}axid,_i'ét;u;n it to me at your éﬁfl_iest'

“convenience. .

" ‘Should any further information or élafification on«thia‘mat,ter wbev-» .

X

*



“o ol Box 2147, -
e e S P . Westlock, Alberta . . - R
P , C C o TOG 2LO- S .

September 15,-1986. RS

k ",'Edtﬁontd‘n Catholic School District"{_. A
9807-106§t.0- . . T

* Edmonton, Alberta - -
LTSI ...
 Dear Sir: B T L O

. ..'In order to fulfill the requirements for my Master's Degree atthe U.of
- A., I must compiete a major individual reseacc project. In accordance with .
.the thesis proposal that was submitted 1o, dnd approved by the ACSTA, it is
-my hope to pursue research which examines the factors associated with the
introduction of a change in philosophy-and practice in Catholic Schools of
Alberta as facilitated by the Blueprints Profile Questionnaire of the ACSTA.
~The research will be a case study in which a description-of the adoption and

. implemgntation of the change will be generated. Tt _study will po al
ies im i Respondents do not have to identify -~
themselves specifically and all results will be reported anonymousty and in
‘cumulative form. - S o T

P-4

. It is my intention to ask Alberta Catholic School Principals, a str_‘at&ied |
'sample, to complete a questionnaire. This letter is sent to inform you of my

~ intention to request your permission to proceed-with the project. [ feel it is
a good idea, and hope that if you decide in favor of the project you will
‘encourage everyone involved to cooperate f ully. I also hope that the results
of the study will be of assistance to you in planning future changes and to
‘the Blueprints planners for future conferences. This research may have
great benefit for educators in other Canadian Provinces and Catholic Schools
in the United States who are considering change. R .

- - An a‘pplication for permission to proceed with ‘my research will be

. sent to Field Services Branch, Faculty of Education, U, of A., pending *©
~ acceptance’by the Bthics Review Committee at the U. of A. Field Services o

- will, in t8rn, be in contact with you regarding permission to proceed yith

~ this research project. | < R .

- Being able to proceed with my s»t.udy. és.‘bl’anxiéd would, be sjhderely
,appr.eéiated. 1 have been given approval to proceed with the research by
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| 'p.f,my program advxsor. Dr DA MacKay Dept of Ed Adm pendmg your R
approval of my research work. - o R

. ~ Should any#urther mfor mation or clarification on this matter be
;-necessary please contact me at 349- 2098 or 349-3644.

e

| '-Siﬁcerely. | B
Janice MacIntyre I x } -t



o ‘ . ‘Box 2147, Coe A
- Westlock, *Alberta .
s . TOoG2LO, "
e : o . ANovember 10 l986
 Dear Sir:

: Durmg the ﬂrst week of September 1 marled the enclosed letter to all
. Cathollc School Superintendents in the Province of Alberta. I requested from
them permission to proceed with my research on the Blueprmts for Future
Catholrc Schools renewal process. ‘ . : . .

It is now trme to draw the sample of. Cathohc Schools and I have not

- yet recervedw response, I do not want to'assume that no response
‘means no. perg gion so, | have sent this second letter asking you to fill in
the enclosed bnse form as: soon as possrble and return it to me. There is
. a self- addressed envelope for your convemence :

. . I am very excited about the posltrve response I have recexved and -
'hope that your school districts will have the chanoe to be part of the sample

Thankyou for your oonsrderatron and antlcrpated speedy return
Sincerely,‘ L
. . ‘;ﬁ‘{g‘;

Janice Maclnty.re ‘

T



D_epartment of _Eddcationa]’ Administration Researéh Eth‘ics"Re\iiew’ 'Comittee

(Please submt a tyoed copy of this form and a copy of the e
research proposal to the ‘Department Chairman's. ofﬁce ) '

"o, .

Name - Janice c. MacIntyre o . Student I1.D. 712062

207

ﬁ'xShor‘t title of proposed research Catholic School Renewel: A Case Study
O . Ph.D. dissertation: 0O M.Ed. prOJect o '

K -M.Ed. thesis

chation of'the'r;esearch ,Alberta _ Date approva] needed Sept

A

|m] Other ‘
S (spec1fy)

The apphcant agrees to not1fy the Department Etmcs Review. Cormnttee of any
changes in reséarch design after approva] has been: granted.

ﬁzarwu_ C FlackhTose /% 4{4:/7‘/’ 2 '19 f(’

/ - (s1gnature of apphcg{\t) v (da e) 7

The research proposal has been approved at a meetmg of ‘the Superv1sory

Comm ttee o

(s1gnature of Superv1§or)

s, 19864

_&%gf 20 1wgy
: J (date) .

«

- For Office use only

Date submitted September 5, 1986 v Date decision 'cpn‘veyed

Members of the . Review Conm%'tee _E. W, Ratsoy, W. B. Worch ‘R. G. McIntosh

E. Mxklos -
' Dec1s1on of Commttee 6:1‘\,4-,\,\,; vk / , ;7 L u;ﬂ 3 - 19 (.
, (Apprd\veH or not Approved e J ‘
' ».Comentf : |

< ‘ /
/

p‘,*’. /\ \,‘\ﬂ a'b-;—\’ )

(S1)afu9'e Commttee Coor?matoﬂ

= T,



.. COOPER

Field Serviges . .
- Faculty of Bducation - S
" University of Alberta -

ATIVE ACTIVITIES PROGRAM: RESEARCH -':Ammno'n FORM =

341 Education South. s, he
432-3659 | R 2;0,8‘ _

1. - Instructions: .

' é‘).. This appliqé.tiori formis to be -
- undertaking leading to-a Maste

T6G 2G5

used for .research projects - which constitute fa',mgior
t's thesis or a Ph.D. dissertation, and studies of

similar magnitude, or lesser research projects which “involve participation of

~ human subjects.

b)- All piBposed research projects
' by the“ethics commigtee establ
~.ethical guidelines are followed
'is granted, a statement -to this

involving human participants must be -reviewed
ished in each department, to ensure that

in the conduct of the study. - Once clearance
effect, signed. by the chairperson of the ethics

,committee, must accompany this research application.

2. 'Oganizatioﬂ to be involved
. ‘ o Val , . ‘ ' . )
. Edmonton Public School System O . - County of Strathcona [] 3&3 ’
~Edmonton Catholic School System® . St. Albert Protestant/Separate -
NaLT O = Sehool Sysem 0
3 'Reguestor (University staff member) - Date _ November 10: 1986~

Name (inclddé title) _ pr p, A MacKay  Faculty _

Position =~ Professor .-

Department Education Admini stration

Address _ 7-147 Education North, U of A Telephone 432-2073 - 432-5241

~ .Is this request being. made on‘beha.l:fuqu a graduate'student.m , unde;gr_aﬁduate student C

If so, indicate: __Janice C. MicIntyre  349-2098  349-3644
L (Name) SR ' - (Phone ‘Number)
_Box 2147, Westlock, Alberta o TOG  2L0
(Campus or Home Address) C (Postal Code)
Ph.D. student 0O o Ma.ster's student [X] ' ~ Other:
4. - Description of Research Project - include tif]e, .éﬁjectives', procedure, evalua‘tio'n;

techniques, ethical considerations, etc.




i University of Alberta '~~~ “Department of Educational Administration”. .~ . -
| | ST 200

“Edmonton . - 'Faculty of Education . .-
' Canada T6G 2G5 .- . 7-104 Education Building North, Telephone (403) 432-5241
- ‘March 6, 1987
P : . . N ._ . » . ’ ;

Dear Sir or Madam N . o . A
- _The attached questionnaire has. been prepared for the resgap%lg'requi’re-ent of my graduate program’

in Educational Administration at the U. of A. My research will attempt to describe the introduction of the
change in the philosophy and practice of _Catholic Schools. throughout this province, as facilitated by the
Blueprints Profile Questionnajre of the Alberta Catholic School Trustee's Association. It has been designed .
to:study the factors associated with adoption and implementation of the renewal innovation. It will not

attempt to evaluate the outcomes of implementation.

- . Your assistance by completing™the enclosed 'quesf‘:lq‘l_!haire would be invaluable to me in achieving
my goals. Mr. Kevin McKinney, on behalf pf the Executive of“the ACSTA, has given me support and necessary
resources (non-monetary) with my research, ' I will be providing ‘the Association with a copy of my final -
report for their future considerations. Your Superintendent has also received information regarding this
researchproject should you wish to discugs this matter with him. He has given me permission to proceed
with the research and has indicated his interest in receiving a copy of the research summary, making it
available to you also. o B : S o

v Your cooperation is requested in completing this uestionnaire. It will be your decision to.
participate, and lack of participation is without penalty to you whatsoever. At dnytime. during the five
week collection period, you may withdraw participation from: the research. Coding in the upper right hand
corner of page one on the Qnest'i_énnaire' is for the purpose .of a‘f'ollov-through‘ letter only. The results of
the research will be reported in cumulative form. Quotations will be reported anonymously. Any data you
provide will be held in the strictest confidence and no school or individual will be identified or
identifiable in the results of the study. ‘ < ) ‘ . '

i - If you would like to vd]untéer for further research, Ihm'le pianned;to personnally interview a
small number of principals regarding their innovativeness. Fill out “the response form and send it to me in
the small envelope I have enclosed. Lo o RPN :
Should you have any questions or wish to-express thoughts or oainions which do not surface in-the
questionnaire, please contact me at 349-2098 or 349-3644, or my Thesis Advisor, Dr. Al Mackay, at 432-2073.

Please take a few moments to l"e,ad.‘,over thelbque’st'ionnairje and then ciﬁful]y coqi‘léte it at ﬁur
earliest convenience. A stamped, return envelope is enclosed in'which to return the stionhaire to. me.

get the opportunity to assist you similarly in the future, please get in touch. ‘
-Thank you. God Bless Yw and Your School Community. Con

I would very much appreciate your he’lp"i_nd‘ consider your input essential on this top‘lc. Should I

o

“ . o ‘ )
‘ ‘ Sincerely, -

Janice Hiclntyre



Umversxty Of Albem” . 2 o 'Department of Educational Adnunistrahon ERR
Bdmonton L FacultyofEducahona% ' R, 210

) o v C_anada T6G 2GS = S .' - 7-104 Educatijon Buxldmg North Telephone (403) 432- 5241 S

& T .. e R : vllarch6.lm7
' ‘DearSirorﬂada- | R . | -

The attached questionnaire has been prepared for the research requirennt of ny graduate progra. in - 7
ucational Achinistration at the U. of A. My research will attespt to describe the introduction of the change
in.the philosophy and practice of Catholic Schools throughout this province, as facilitated by the Blueprint<
."Profi‘le Questionnaire of the. Alberta Catholic: School Trustee' sAssociatfon. It has been designed to study the
. factors associated with adoption and iq)le-entation of - the reneﬁ innovation. - It wlll not attempt to evaluate

.the outcomes of imleuentation. o ' o . .

Your assistance by completing the enclosed questionnaire uould be invaluable to me in achieving ay

:goals. Nr. Kevin. McKinney, on behalf of the Executive of the -ACSTA, has given me support and necessamy :
resources (non-lonetary) fo proceed with my research I will be providing the Association w'ith a copy of - -y

~ final report for their future considerations. , »

- The project las approved November 1986 by the following -eubers of Ehonton Catholic Central Office:
- 'Mr. Mel Kiotz, Father Kevin Lynch, and Mr. Ric Laplante. They have indicated interest in receiving a copy of
the research SI-ary. making it available to you also. . L

Principals uere designated as key imle-entors Jn Blueprints for Future Catholic Schools. an ininbovation
of Qtrategies for excellence in Catholic Schooling. Therefore. »I am sending this questionnaire to you for’ your '
response. - : )

» * Your cooperation is. requested in coq:leting this questionnaire. It \rill be your decision to -
. participate, and lack of participation is without penalty to you whatsoever. At anytime during the five neek
collection period, you may withdraw participation from the research. ~Coding in-the upper right hand comer of
- page one on the questionaire is for the purpose of a follow-through letter o only. The results of the reseatch
. will be réported in cumulative form. Quotations will be reported anonymously. Any data you provide will be
" 'held in the strictest oonfidence and no school or individual will be identified or identifiable in the results
of the study.-

'1f you would like to volunteer for further research I have planned to personally interview a snll
number of principals regarding their innovativeness. Fill out the response form and send it to me in the snall
) envelope I havé\enclosed o . :

I have been in contact uith Field Services at the U. of A. and Student Services of Echonton Catholic
School District. Both agencies have received information regarding my research. Should you have any questions"
or wish to express t ts or opinions which do not surface in the questionnaire,. please contact Mrs. Annette
Stresecki at Student Services, 468—3434. I can be contaoted at ‘349—2‘098 or 349-3644, and my Thesis Advisor, :
Dr. Al MacKay, at 432-2073. ’ S

o

Please take a few -o-ents to read over ¢ stionnaire and then carefully coq;lete it at your
convenience. stamed return envelope is- enclosed which® to return the questionnaire to me. :

‘ ' l uould very much appreciate your help and consider your input essential on this topic. Should I get
»the opportunity to assist you similarly in the fl?ture, please get in touch

you. God Bless You and Your School Co-unity.

<
-

" Sincerely, -

v Janice Macintyre ‘_



- Box 2147, . -
- ‘Westlock, Alberta
e TOG2LOY
- SEpiember 29, 1986.

- Yellowknife Separate Education District =~ .
‘Box 1830, N
~ Yellowkaife, NWT
: 2}XIA2P4

- Dear Mr l)oston

Please find enclosed the letter | have dlstrlbuted to all Cathohc School
Superintendents in the Province of Alberta Srnoe my research deals with
Catholic Schools in Alberta, your School District is outside the population

“boundaries. However, since members of your School District have been very
active participants in the B1§eprmts Process, | have written to ask your
permission to pre-test.my guesuq,nnaxre in your jurisdiction. I tentatnvely | _
plan to send this questionnaire to the stratified sample of Principals i in- L .
November and would therefore need feedback prior tg this. My . s
questionnaire is presently being completed and will h gpef ully be ready for

o pre tesung towards the end of October

Pre testmg would mclude completmg the questlonnalre but done with -
a critical eye for confusing questions, layout problems, amount of space
provided for open-ended questions. If the Principals in your School District
could brmg these to my attention, it would be greatly appreciated: As [ #m
. not an admlmstrator there may be some aspect that | have overlooked that }
. would be valuable to learning about the change prooess I would again, be =
very gratef ulif | could be made aware of it. ' ,

Thankyou for your conslderauon ol‘ thls matter. . I have enclosed a
. response form and return envelope for your convenience.

~zy

Yourssmcerely. B T OC R

| JamoeC Maclntyre

S
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I am hopmg you Wlll fi lnd an hour toread and critique this. lnstrument

for me. Possrbly check for the overall i 1mpress1on clarrty length, length of -

reSponse space, the wordmg of quesuons sequence the content and any :

o

area I may ‘have overlooked that would be 1mportant to this study

Feel free to wrlte down all comments rlght on the questlonnalre and lf

you would like to discuss lt phone me at 5t Mary School 349J3644 1 have

arranged to get time off durlng worklng hours to mtervrew You at your

office. Otherwxse send the revnswns to me in the enclosed envelope

Feb 16-28 Revise for. flnal draft and duplicate

_@
‘ 'M-y' proposed timelines is as follows
Jan 5—21‘ ~ Pilot questionniare by experts -

]a_n"22~31 _Revrse and send to the Northwest Terrltorles for pre test

Feb 1-15 . Revrse and code for computer analysns - . AT

Mar | S Mall questlonnalres to sample of 187 Prmcxpals m Alberta




I hope that an approxxmate two-week deadlme 1s not too
"v
mconvemencmg I thank you in advance for your ume experuse and

U\ o cooperauon Tms pro;ect could not be possxble Wuhout your valuable mput

R L o Yours tfuly, |
o | Janice Maclgtyre

c L w
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IO S Lo Westlock, Alberta
- TOG 2LO.
January 2l, 1987. .

Dear _

| ‘e |
Happy New: Year! Please find enclosed a) covermg letter for the.
}Blueprmts Questlonnalre and b) Blueprlnts Questlonnalre (revnsed draft
| copy medium letter quallty only). - .
. | W
lam hoplng you Wlll fmd time to respond to this questronnanr a
pre test for me, by February 9, approxlmately As you work througt?é
. check for overall unpresston clarity, lgngth_es_pgggux, length of response
: space the Wordmg of questlons sequence the content, aad any area I may
have overlooked that would be 1mportant to this study Ive been told that lt
. is rather long so if there are any questlons you feel are repetltlve or |
unnecessary please mdlcate ﬁght on the paper 7' e A ’
' ) ‘- .
| - Feel free to wrxte down your critiques rlght on the questlonnalre and
if you ‘would hke to dlSCUSS it, phone me at St fMary School, Westlock 349-
' 3644 Send. your questlonnalre and com ments to me in the enclosed
‘envelope T - |

[
§

My prbposed timeline is as follows B | &
_]an 5 21 Pllot quesu‘nalre by experts ‘_ | | "

Jan 26- Feb9 Revrse and send to the NorthWest Terrrtprles for pre-test

"j--’Feb 10-15  Revise and code for computer analysns o L o J

Feb. 16- 28 Revxse for final draft and duphcate '



Mar 1~ __  Mail q'ueéitionnairesfto'_sa_mple of 187 Prixicipéls in Alberta,

Sy 4
“ 1 hope that apprommate two-week deadlme is not too e
mconvemencmé Il‘thailk )'ou m\advance for your ume experuse and N |
‘ 'cooperatlon This pro;ect could not be possmle thhout y0ur valuable mput | o %
Yours truly, ‘ .
o Janice MacIntyre |
®
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P % Umversxty of Alberta o : _Department of Educatlonal Adxmmstrahon

 Canada T6G 2G5 v T 7-104 Education Building North, Telephone (403) 4325241 -

ST | 'March 30, 1987

. Dear Sir ot Madam

On March 6 I sent a quest1onnalre to- you regard1ng Catholic School
Renewal, 1n_part1cu1ar, the Blueprlnts Questlonnalre.
- : , .
As of thas date I have not rece1ved a response fron you. If you d1d
not rece1ve the quest1onna1re or have nsplaced it, please contact me at St. Mary

School, lestlock 349 3644. I w111 f_oryu:d)jvou a.copy’ 1ned1ate1y.

.

Please co-plete and return the questlonnalre as soon as p0551b1e. -

If you have already responde@ thank. you for your. ass1stance and please

'd1sregard th1s letter. L o

o
€

iy

+

¢ ' ' Since’rely,

L pemlpd

Janice MacIntyre
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 part of my research project on thé'B’lu?ts School Pfofﬂe-Questilﬁairé. -

APPENDIX C ( Continued ) -
N | . -Ber2147 .
A T o * Westlock, Alberta
R o - TOG2L0
\.\/ | T " Dece mbser 2, 1987. -

nclosed interview sthedule as the final

I am sending this letter and e

_In March of this year you completed my "‘filter',‘vgue_stionnaf_
returned the interview form granting me a follow-up interview.
.~ 1 have now completed a preliminary analysis of the results and

Fand also

-~ request further infOrm'ation from you in ‘the areas mentioned in' the
- schedule. . - : , SR hane , .

- I have arbitrarily set a time for a'télephon_e mtérview' with ,:you and

E will-_try to contact your school during that hour. If the time is not convenient

for you, please have an alternate time and/or date set for me to call back, or

~ feel free tpeegl me collect at 349-2098.

- With your permission,.the conversation will be tape recorded.

I hope December is not too busy a time for you. The interview should

be only. 15-20 minutes long. I thank ‘you for your cooperation and
comments. ' . L - :

/"/

Janice '»Méélntyre

217,
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APPENDIX F

I

- COMPLETE LISTING OF "EVIDENT SUPPORT" FOR CHANGE
o OF SCHOOL DISTRICI‘ ,AND COMMUNITY

-
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. APPENDIX F ‘

Perceiv hg l'Princi |

A, vadent Supoort forChange of the School Dtstnct

1. Direct and Indirect Monetary Sup}ort- Sponsorshlp of principals at’ the Blueprmts
Conferences SubSldICS financ1al conference fees expenses, money for' speakers at
in- serv1ces follow-up programs llterature wntten 1tems sent out to schools ‘
’;truments for staff development rellglous in- serv1ce modeled on Bluepnnts‘

format school-based planmng similar but a dxfferent narne sponsorship of

&p teachers to SPICE Newman bursanes for Rehglous Coordmators .workshops,

Dlstnct Blueprmts Day, and support of ACSTA "Rehglous Education PrOJect "

2. Non Monetary Support— Encouragement to use Bluepnnts model in schools moral '-
support endorses Blueprmts discussipn and commumcauon 1ntnnsnc penodrcf
* checks to see what we are doing, showmg comnutment and wntmg phllosophy of
the school district, encouragement to have school reflect the faith d1men510n hold
reunlons for Blueprmts and SPICE attenders school openmg mass, promouon and "
paftrcrp:mon from C. O staff provide a few meeungs with Blueprmts as part of a
senior person s respon51b1ht1es total cormmtment to the change support groups :
long -range plans "ad hoc groups attemptmg strategles general 1ntere‘st

consultauon pre- and %c‘pnference meetings, planmng and evaluating sessmns

‘supports school related projects, and follow -up shanng among adxmmstrators



<
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" APPENDIX F (Continuéd) -

1.. Monetary Support- Support for school fund- ralsmg prolects, food bank dnves N

foster child, pansh youth dmectxon o o o

L | : ffu .

2. Non-monetary SUpport-"Pastoral" commumty uses school volunteer workers,

— attends masses and bible study sess1ons bu11d1ng relatronshlp’s, 1mproved

| communication, applauds any activity that comes from the school notice little- things,

favorable comments, parish team visits school weekly and visits rehglon classes,

. 11turgrca1 and para liturgical celebtanons parents interested, encouragement from |
¢ pastor and assistant, enthusxastlc support from parent group, mdlrect support for any
.“school programs we have mmated pansh COmmumty support Blueprmts at Parish
: Councrl nghts of Columbus and Cathohc Women's League levels, parents like

anything whlch strengthens our school, our belief and farth search for cohesiveness,

parish priest supportrve in past, and local comnnttees on religious formation.

~ . -
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APPENDIX G

-

' LETTER OF "PERMISSION TO COPY"
%%, FROM ACSTA

221
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APPENDIX G

$SION TO COPY . s

On MﬁIa'l 14 1988 permission was granted to Jamce Cecille’ MacIntyre to

reproduce tl'ie Blueprmts School Proflle Quesuonnau'e the Mlssmn Statement, the

- Blueprints action plan format, and the map of Alberta showmg Cathohc School Dlsmcts, '

in hcr unpublxshed thesis for the purposes of fulfilling the requlrements of her degree in

’ Educauonal Adrmmstmuon fmm the Umversxty of Alberta. .

KX

. ﬁ/ ......... 77 7@”:]

Mr. J Kevm McKmney

; , Executwe Director of the Alberta Catholic School
- Trustees” Assogiation -
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" APPENDIXH

* BLUEPRINTS ACTION PLAN FORMAT
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u ... APPENDIX H
BLUEPRINTS ACTION PLAN FORMAT
"

. SAMPLE ACTION PLAN
. QUESTION NO: T )

N " Distict ancyor Schood Norme:

: . . Resources Timelne Pefidn (3) ndicolors - .
s . g ? .
WES WD R irod ?dtm: I ' ] r ' of Succes WHAT HAPPENED?

Ty
Wt

*, permissidn 10 copy wasgrantcd by the AC_STA on March 14,"1988' ‘
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-~ APPENDIX I
' FULLAN'S FACTORS ASSOCIATED WITH ADOPTION
AND FACTORS AFFECTING IMPLEMENTATION

R
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APPENDIX I g

b_F ‘Aff 'n r 1‘ n\'n-

The followmg are factors taken from the lxterature Qn changc and compiled by

Fullan (1982) of the - Ontano Instltute for Studies in Educauon Starrcd factors were

th/psc found in the present study. -

*

*

*A

. 3. Advocacy from Central Administration

10. Burcaucratm incentives for adoption

" A. Fagtors Associated with Aggpgon (1982: 82 2

1 Existence and quahty of innovations

2. Access tofmformatlon

. Te_acher preSsure / support

- Consultants and ch \ge agents -

7. Availébility of federal fun‘ds-oi‘.othcr funds

4

5 .

6. Commumty prcssu:c ./ support / apathy/oppositibn }

7 . o ’

8. New central lcglslauon or pohcy (federal / state / provmcml)
9

. Pl'oblem-solvmg mcentxves for adoptlon

PR . o v,

B. Factors Affecring Implementation - I

s ':E‘.“i'f"(’lharactcﬁstics of the Chnhgc

',*.

*

Tk

1 Need and relevance of thc changc

- Clanty _ v

3 Complcxlty »

4 Quahty and pracucahty of program (mat::nals etc.)

R



APPENDIX I (Continued)

B.2 Characteristics at the School District Level

* 5 The history of innovative attempts ‘

*{

x -7 Central Adrmmstratwe support and involvement

% 6 The adoption process '

8. Staff developmcnt (1n scrwce) and parnc1pauon
9. Tirne hne and mformatlon system (cvaluation)

10.. Board and community characteristics

B.3 Characteristics at the School Level
" * 11. The principal -
3 12. Teacher-teacher relationships

** 13. Teacher characteristics and orientatiOns ,

" B. 4 Charactcnsncs External to the Local System
| 14 Role of the Govpmment

* 15, Exrema.l assistance

-




