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~ ABSTRACT Lo

This study was desrgned to investigate the role &f the classc

: ’ }
nxm\neacher }n the currlculum dec1510n makLng proceys. Three spec1f1c-

fproblems were con51d§red:, (1) What elements influence teachers'

‘

~curricular Hecisions? (2) What do teachers'think'about prescribed

i

,currlcula and reldted declslon mak'ing re5p0n51b111t1e57 (SQa What

Loy
- relationships exist between a teacher s)bel1ef system and varluus com-

,

ponents of the currlcular deci'sion maklng process?

. ”cData were collected by admlnlsterlng the ?%zs I Bé%ceve Test

N 22
and a threefpart op1n10nna1re,,and by analyzing ‘respondents® curricular P

plans.yb The sample consisted of 21 randomly'selected teachers of upper
élementary social studies in. large city, small c1ty, and rural school
jurisdictions. Data were tabulated and anglyzed descr1pt1vely. .

¢ . .

’ Influences on teacher curr1cu1ar dec1s10ns were ranked by,,»

- B .

teachers as follows; (D 1nstruct1onar resources,.l(Z) curr1culum“q

eleménts, (3) §%ﬁ§ent‘characterlstics, (4) teacher characterlstlcs,

(5) 3nstructiona1 procedures, .and " (é) evaluation, ' v

c -

' _Teachers reported that the broad goals stated in the social

sﬁVdies curriculum handbook had causedithem_to modify their curricular

‘decision makingapractices.
Identlfylng ch11dr9n s needs and subsequent selection of”

apprOprlate needs-based objectlves were percexved as curricular tasks

>

» -
AR
\ove

of considerable importance.

The findings indicate thevaSSibility tyet a relationship may -
lliv . . | , _ : _'fb@y

¥
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t .

exist among the belief systems of teachers, their perceptions of the.

2 L. 4 . . : ) .
‘curricular decision making process, and the content in the -curricular .
: ‘ - ' .
ni )
t

|

Content analysis of teacher cuiricular plans.revealed that
S \

plans which emerge from that propess.;

cognitive, affective, vaIu1ng, and des1gn componbnts were 11 preient
but that, the cognitlve aspects received greﬁtest emph351s. i
LI 3 . .
4\
" Limited cohclusions were~drawn 1n terms of the sample. When'

R}

teachers consc1ously assume the role of currlcular dec151on maker the

availability dof appropr1ate 1nstruct;onal resources appears to 1nf1u-

ence thelr curé?culﬁr dec151ons te the greatgst extent. However,

+

other 1nf1uent1a1 elements may take pxecedencg;durlng the dlfferent

stages of, prepar1ng gurrlcular plans o S ‘ PRI
s L Lo P,
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L : 5; ) Chapter 1
THE PROBLEM

Introduction
The emphasis in curriculum development has shifted from the

provision of specified teacher guidelines to broad goal statem
which teachers are expected to translate into instruction rha‘t meets
students’ needs mterests, and capabilities,. Support forvthe deci- .
sion making role of classroom teachers is found ambng the writers in

. : - .
the field of curriculum. According to Frymier and Hawn_(1970): ~"The

teacher is the most powerf'ﬁl factor in the whole education process

4

(p 191) " This concept has also been supported by Cay (1966) "The
teacher-. . . is the focal point of any currmulum “p. 56) A The.
yrespon51b111ty for plarmmg, implementing, and evaluatmg chrncular :

Var
activifies in the best mterests of children is conmdﬁf tﬁ tﬁe a

pr' acet of" the teaching process (Beauchamp,’ 1966&’{968‘ »3 .
. e

&

bell, 1952; Leese and others, 1961; Neagley, 1967). DR
‘5‘ b

Although much opinion has been expressed about the c‘i‘;ssroom

teacher's role 1n curnculum development there is httle ev1dence frgm :
k"

research related to curncular dec151on makmg When respon51b111ty
for the final cho1‘ce in st-udent leammgs rests with the classroom
R . .

teacher. C om\elly (1972) suggests that'b

Vhthout an adequate understandmg of how teachers make curri-
culum choices and without adequate mechamsms for educating '
teachers An their roles as choice makers, it is u'responsu:le

_ ' romantu:lsm to delegate curnculum development auth’brity to.
ﬂ teachers [p. 170] Lty e _ .



» .

Although isolated attempts have been made to investigate
elements of the-teacher's role in curriculum development (Grobman,

1972; Payne, 1969; Taylor, 1970), there is a need for coordinated, on-
=& '
going research which would create an effectlve relatlonshlp between

‘\Fheoretlcal and practical aspects of currlculum development According

to Connelly (1971)

-

. [curr1culum] developnent is a form of practlcal enqulry
and requ1res a kind of research which emph'asizes the orrespondence
between ongoing developments and subsequent ongoing ckassroom
practice. Adequate curriculum development conceptions will be -
characterized by organic relations between development, school \
curriculum practices, and fesearch in both [p. 173]

PRI . . »

, Background of the Study .'5)

A fundamental informational need of curriculum researchers, =\’
- _ . i . | :
developers, implementérs and evaluators is a formative picture of the

¢urricular decision making practices of classroom teachers. That
teachers are respon51b1e for the learnlng experlences of ch1ldren does -

7
‘not. preclude the need to know how those experiences transpire. Not .

only would a clear 1nd1cat1on of teachers' currxcular decisions result
'.1n a profile of "what is;" such 1nformat10n would also serve as a,
‘>bes1s for adequate translatlon of currlculum theory 1nto curflcular
*jpraptlce. “Taba (1962) has stated that "Teachers are expected to make.‘f
Vedec1sions whzch requ1re theoretlcal 1ns1ghts fnto qurrlculum . . (p. :
*;452)5”, The accumulatlon of’pract1ca1 data would allow curr1cu1um ;
;etheor1sts enelreeearchers to assess currlcular practlces 4in terms of.
';effect1vely meetlng the pract1cal as well as theoret1cal needs of

~'-*teachers
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(1968) has indicated that a curriculum ". . . should

*

; Vthat teachers can and will use it as a point.of depar-

" ture for developlng their teaching strategies (p. 102)." This

assert1on 1$Isubstantlated by one of the characteristics of the elemen-

(, N

tary soc1a1 ‘studies ‘curriculum which was authorized for use in Alberta

schcols 1n September, 1971, Agcq;dlng to the elementary social studies

'handbookx Empertences in Deczsion Huktng (1971), ; p

permlts ¢he'estab115hment of clear goals the securing of materlals,

-

0}

The curriculum allows for ‘decisions to be made by those who

will be affected by them. The objectives ‘and content prescribed
by the Departient of Education are stated in the very broadest
of terms. Within this broad framework, called the master curri-
" culum, teachers and students.can pract1ce respon51b1e decision
making plahning together learning experlences which are signifi-

_caﬂt to their own lives [p. 5].

’ ‘Delapey (1962) has asserted that preplannlng unlts of work

: and the.vSe of vaxled 1nstruct1ona1 resources and strategles. Thls /

VS

RE)

kind of greplannxng 1s assuméd for thq 1mp1ementat1on of a curriculum

such as.Ewpermenceg in Dectszon Maktng wh1ch is based upon broad’ goals.

According t@ Ezperiences in Deeision Haktng (1971), "The task of trans-

.lat1ng the qaster curr1cu1um 1nto ;ffect;rj;}earnlng opportunltles is

2

the responsﬂbllxty of educators at the local:level (p 21)." Accord-

" the clas%room teacher (p. 9]) W

.a",

Sbme writprsn

}‘1ng to an (1966), "To plan an attack and 1mp1ement it 1s the role of

. " ot e e

o’

Mnch controversy surrounds ths*ggnééﬁt/ggzkurriculum.plamning.

4
"xpress ‘concern - about.the extent to wh1ch teachers, ‘may 'be

cxpected to.assume responsibllity for designlng thqar/own curr1cula.'.

McNe11'(l§éS? has suggested that E e



o,

.. . not all teachers are able'to‘prepare effective plans
for instruction, . . e Becaug teachers differ in this ability,
it has been necessary to remove %the intellectual responsibility
;’;for curriculum development from some teachers and place it in the
* hands of experts [p 93] . : L ‘ ‘!.[
M1klos, Bourgette,.and Cowley (1972) have argued that "mbst
/ .
teachers do not have the time or the inclination to design the1r own
. . _ o |
courses and [consequently] tend to follow the Curriculum‘Guides (p.

» : v

Although Anderson and Em1g (1970) have alluded to the need fbr

planning in their recommendat1ons to thé’Conm1551on on Educatlonal

Plannlng, they present yet another view, . : T
, Approaching curriculum through [the Tylerian] model locks
one into a questionable metaphor about what learning is--a form.
of benign cognitive engineering--as well as into a- language = - _
~system whose highly specific lexicon and syntax may well deter- .
ming both the Quest10n§ that can be asked and the answers that”

can be found [p. 4}. % PR .
In whatever vein educators may w1sh to v1ew plannlng, the
\
phenomenon is recqgnized in some partlcular context amd to some degree

by those 1nd1V1duals who are respons1b1e for. the learnmg exXperiences |

of students.; In thls connect1on, Doll (1970) has SuggestzF that, .
.. ./é/essroom teachers largély determlne the cufriculum
. + « when the. classgpom door is closed, tﬁe insight and skill
of the- teaeher determine in largest measure the qual1ty of
: 1eamers' ex'penences [p. 2241, B o
L1tt1e has . ’een recorded about the elements whxch mfluenc'e the
-iprocess whereby teachers determne leammt experiences, fon chlldren., ‘

t ’v -

"lhere is sparse ev1dence of teaéhers' v1ews of curncul{ar declslon
'makmg and the ’effects that dlffering behefs‘, personahtles, and

expertise may h-ave upon the plans which tetchers develop./ .‘ o
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»

Payne (1969) has written that, .

A study of [currlcular plans] affords one means by which a
school system can determine exactly what it is trying to accom-
plish through its [curricular] planning activities [p.-3].

The analy51s of currlcular plans used by teachers in the
procgss of instruction is but one measure of the total currlcular
planning process of teachers, How plans are developed, and the forces
which infhier;ce that(development, are luegitimate curriculum queries to
be raieed. |
Staterr”lent of the Problem
" There is a lack of information about the teacher's> role in
currlculum development at the- classroom level Descriptive information

is requ1red before a conceptual mod'el of the teacher curricular deci-

L

dology is needed for the treatment of deanptwe data on wh1ch the

development of a curncular dec1s1on makmg model can be based.f .

':'ﬁ.\) o - } v

. Researah Problems i ’ '

LIRS

Z o Inﬂuences upon curmcular deczawns. The first rese rch

pro‘olem was the dlscovery of elements whlch 1nf1uence teachepe whie
0 E"n‘ R & !g( v‘ N ‘.
they are mvolved in the eurncuiar dec151on makmg process.- :

- ;"_:’ 1.1, What degree of inﬂuenée do teachers attrrbute to. such

e}ements as the iearner, the school and thp authonzed provmual

'-’""-, A Tt

curriculum handb.ook when they attempt td develop Curricular plans" :

1 2 What elements do teachers percelve as the most mportant

in fluence s- .

P ]

-

Xy

.'SiOﬁ making process can be described And~"tested. A suitable meth‘o-.- T



1.3 What rclationship exists between ‘the importancé ascribed

‘
by teachers to the elements described irt the literature and the

{) ‘ -
elements they identified themselves? . //

. . +

2.0 Components of. the curricular degision making process.

N R s »

"

The . second rescarch problem involved-the assedsment OF teachers'

opinions about a provincially ‘authorized curriculum and planning
. s ‘ ¢

procedures which result in. cur/r;}eular‘p'lané.
RN s o : L e .
2.1 What éffect,has a broadly-stated curr%culum such as
) 1 p§ ~

Experiences’ in Decision Making, had upon teachers' curricular decision
- K . : . )
" making? R : .

o

2.2 - Of what importance are specifig curricular tasks to

. teachers? . T ‘
2.3. What are the content constituents of teachers' ‘curricular )
- ) r -

plans? : c S ' ,

3

3.0 Influence of belief systems upon teachers' curricular:
. @ *

3
”

decigions, The third research problem was Muiry into possible

relationships between the belief system of'a“{eacher and various

.

components of the curncular "decision makmg process.

.

y . . 3.1 1Is there ev1dence thw‘a relat10nsh1p exists between the

¢ .
\bellef system of a teacher and thht"téacher s v1ew of the curricular

’

decision making process ?

‘3.2 Is there evidence that a rela,t10nsh1p exists between the

behef 'system of a teacﬁer and the e“iemex}ts whlch teachers percelve to

v . *

. ¢
1anuence them curncular declsldn,s

‘\”1, [

>




3.3 Is. there evidence that a relationship exists betweecn the

belief systems of teachers and the ¢ontent in the curricular plans

used by those teachers for instructional purposes?

Assumptions Umderlying the Study ;
The study was founded upon three assumptions. -
(1) The classroom teacher in Alberta is professionally

- responsible for the curricular decision making associated with curri-

L4

culum development at the classroom level. A
(2) The classroom teacher entets an instructional activity
with some form of curriculum plan which he intends to implement.

- (3) The classroom teacher who uses the elementary social
[ N L 2 '

studies curriculum, Exzpe¥iences in Decision ‘Making, as the basis of
. L]

social studies activity must create or adopt a curriculum prior to

-

instruction,

Conceptual Framework of the Study

' Elementary teachers in Alberta have recently been aésigﬁgd the
professional responsibilify for ", ., . déveIOping th(bintermediate g

objectives and determining the experiences which will promote the broad

goals (Curriculum Development for Classroom Teachers, p. 7)." Accord- .

2 -
¢

ing‘te the elementary social studies handbook authorized for use in

the Province of Alberta, "the task of translating the master curriculum
aming opportunities is the

responsibility ofheducatorg at the lbcag level (E&perienéés in Decision

[curriculum,documentation} into éﬁfective le

 Making, 1971, p. 21)." Teachers are now responsible for two important,
» - - oo

¢



,110n Naktng (1971) the master curricubum
which serves as'Q point of departure for these activities, is the
authorized social studies handbook for‘the Proviﬁce'of Alberta,
Teachers are expected to adapt this curriculum to suit the’Specific
needs of pérticular learners.

- The procesé of curridular decision making make s severéi,demands‘
. -
upon teachers, According to the Alberta social s;ggies handbook for
elementary schools, specific children's needs shouf¥ be determined
before appropriate sec%ors of the cu;riculum'can; selected for
planning purposes. In addition tb the needs ;nd.iqterests of children
;na the global objectives in the.curriculum docuhent‘selécted by the
“

teacher, specificity should be given to the objectives which are chosen
for translagion into a curricular plan. Elsewhere, Taylor (1970) fbund
evidence that the interests and attltudes of pup1ls are 1mPortant
elements in the process of plannlng whlch serve to direct teachers'
attention to the puplls for whom currlcular plans are developed, It
may be that the characterlstlcs are not the only factors or the ﬁost
important factors which determifie the nature of teachers' currlcular .
plans The personal and professional characteristics of the 1nd1v1dua1
mighf_also COn;titute important dimensions of influence on the curri-
~culum decison makiﬁg procesﬁes employed by a teacher.

Another possible set of influences on the teacher's curricular -

.deéision‘making process may arise within the school itself. Doll



~

(1970), Fraser (1964), and Frymier and Hawn (1970) have suggested that -

elements associated with the function of indivi 1 sbﬁools and larger
educational units likely play a significant role in the curricular ‘
decision making processes followed by teachers.

At least four sets of elements appear to influence teacher's
curricular decision making prd@ess: the authorized curriculum, the
individual ch?racteristics of ﬁhg lgérﬁer, éﬁé}individual character-
istics of the teacher, and factors within the school,

i

In‘Alberta; curricular deciSipn making by classroom teachers
is an extension of curriculuﬁ development by committees established
by the Department of Education. The.committees consist of representa-

(%

tive teachers-in-the-field, consultative and supervisorylpersonnel,.
and university staff who are involved in curriculum studies, ( The
curricﬁlum decision making_proces; is comprised of four specific
activities which find support in the work of Doll (1970), Herrick
(1971), K;misar (1962), Maggife (1969), ?ayne (1969), and Ragan and
Shepherd (1971). Thése functions are: .

(1) determining the needs of sbecific children; |

o (2) - interpreting curriculum documentétion;

(3) selécting Spptopriate objective%%»and

(4) designing a curricular plan.

The relatioﬁship among'eﬁv}rgnmental influences, the léarngr,
the teacher.,as a curricuiar décisioﬂ maker, thé general activifjes

~ associated with the curricylar decision making rrocess, and the’

curricular plan, is shown in Figure 1.
. : /

J - . oL

Yo
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Importance of the Study

Although the function of curricular decision making is by no
ﬁeans new to the classroom té;cher, the current emphasig onn the
process has thrust attention and considerable pressure upon“classroom
teachers. According to leese and  others (1961), ". . ._curriculum
making is an important art of teaching (p. 4§3)." Curricular decision
making may be an expectation of every classroom'teacher but little is
known about the elements which influence teachers' curricular decisions,
teachers' knowledge of curricular decision méking processés, or the
curricular plans which teachers use as the basis for instruction.

Data about these elements could_serve as the basis of further
réseér#h‘intq the concept of curricular decision making and relevant

programs designed to assist teachers in making curricular decisions.

Definitions
Three of the terms which recur throughout this report are
defined as follows:

! . : _
. Curriculum. ThisCterm refers to a document such as Experiences

in Decieion Making (1971), the elénfitary sociallstudies‘handbook whi ch
‘has been aUtﬁorized for use in Albe:;a schools by the Departmeﬁ@ of
Edu6g€ion, A cﬁrriculum’consists of a set of broad intents which |
v'teaéhers‘are expected to'trénslatéjinfb éurricqiar plans.:
A curriéuium’can sefve as a poiﬁt of departuig in curricular

decision making, o » s S
X . . . A‘
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Curricular decision making., 'This term refers to the plann1ng
procedures undertaken by individual teachers in order to prepare

curricular plans for specific children in particular instructional

settings. : .

‘ B x‘.c B
Curricular plan, This temm refers to the statement of specific
objectiveé a teacher develops from a set-of broad intents selected from
‘a curriculum for instructional purposes. A curticular plan may

designate content which supports specificed objectives; the plan may

) . . ?

,also indicate particular objectives selected according to the needs and
,1“ ‘ ’

interests of individual children. The curricular plan is a link between

a curriculum and instruction,

Scope of the Study

/\/ ’ N
The study was designed to identify the elements which influenced
. . . »

. the curricular decisions of 21 elementary teachers. The teachers were

LI

asked to rank the perteivéd importance of certain curricular decision
making processes.’ An atterpt was made to analyze the coﬁfent of éurri-
cular plans submitted for scfutigy bx‘the teachers'in the sample,
Finally, the belief pattern'of each'teachér in the sample Qés described
in an attempt to dlscover possible relatlonshlps between teachers'

s

bel1ef systems and thelr curr1cu1ar decisions and attltudes.

w

No 1nferent1al stat1st1cs were emploYed Genera11zat1ons
cannot be made from data representat1ve of the sample only. Imp11ca-
tions ?nd conc1u51ons from this exploratory study are 1ntended to serve -
'8s a source of recommenaat1ons for” further conceptuallzatlon and | R

'research

g
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Limi tations
(D Respondents to the quest1onnalre may misinterpret some of

the questions or supply observations which do not reflect accurate
impressions.

(2) A five-point equal-interval scale used to-dgtermine the
degree of impoxtance ascribed to-specificlcurricular dec¢isions and

elements which influence the curricular decision making process may not

include conditions matching the re ondents' perceptions.
' g sp P p

(3) Each set of five statements related to the elementary

. social studies handbook may not include conditions which correspond to

the perceptions of: the respondents.

(4) Judges may assign elements of influence into-categories

which qQﬂnqthreflect.the actual perceptions of the teachers who

generate the eleménts.

(5) Curricular plans may not fully repreSent the re;pohdents'
perceptions of the curricular decision making process even though

teachers use the plans as bases for instruction in elementary social

studies..

(6) Some of the intended meaning may be lost from the curri-

~ ’ . -

| Cular plans when the texts are prepared for content analysis., Content

unlts resultlng from the computerlzed content analys1s program,

~Athabetzc Sort and Frequency Count may be assigned to descr1pxor

categories wh1ch do not. reflect the exact contexts from which the

" content units.a:e taken.
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. Province of Alberta.

‘all-inclusive,

14

(7) Subgrouping of the sample on the basis of teachers'
belief systeﬁs is limited by the particular distribution of the four
belief syotems accordipg to TIB scores compiled by the reaQers.

(8) The samplo is drawn from a small population of upper
elementary teachers who are users of .the social studies hanobook,
Experiences in Decision Ikk%og.

(9) Generalizafiong are limited to teachers who are expected

to translate broadly stated curriculum goals into curricular plans,

Delimitations

(1) The sample is restricted to 21 teachers of fourth, fifth,
or Sixth,grade‘elementary social studies equally represented by one
largefcity, one small-city, aﬁd one rural school jurisdiction in the

-

(2) Respondents are users of Experiences in Decision Mbkzng

as a basis of instruction and develop their currlcular and instruc-

tional plans individually.

(3) The study is concerned with curricular intents and
A\ . .

elements associated with the preactive or plannihg stage. in curriculum

development and 1mp1ementat1on. Instguctional strateg1es and evalua-

tl¥P procedures associated wath ‘the implementation of currlcular plans

-are not the concerns of the study

S (4) Components of the curr1cu1ar dec151on maklng process and

the postulated elements which 1nf1uence curricular dec151ons are not

- ) . \-
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(5) Content analysis 1s conducted on currlcular plans which
are accepted in either wrftten or verbal form, These plans are in

current use by the teacfie ho provide/them.

(6) Criterion levels for evaluating observations and for

establishing acceptable limits in two categorization tad@g are set by

4

~ the investigator.
f 4 .
(7) The influence of the community as an influence upon

teachers' curricular decisions is embodied in the jurisdictions from’

which the sample subgroups are drawn.

Organization of the Study

r

In the first chapter the problem has been outlined. In the

second chapter, a<brie£ review ef researchrrelated to the research
questions will be diScussed. The research design will be described

| in the third chapter followed by an account of the conduct of the
study. in Chapter 4, Cha;ters 5, 6, 7, and 8 will report the analyses

of the data obtained about the sample, the influences on teachers' .

decisions,'teacher assessment of curricular decision making,

L]

curricul

‘and curricular plans respectlvely. A dlscu551on of the flndlngs will
‘be presented in the nlnth chapter. The final chapter of the thesis will
consist of a summary of the. study, together with conclus1ons 1mp11ca-'

yuons, and recommendatlons for further research



Chapter 2
- : RELATED LITERATURE -

Introduction.

In this chapter, * the )iterature relevant to the problems
selected for this study has been'-.rev1ewed The first section o'f the -
discussion focuses on the concept of curriculum development.  The
second part of the chapter explores the concepts of curriculum deci-
sion making together with the process and design eléments of which it-
'is comprised. The third part is devoted to currlcular plans. The
fourth section of the review examines some elements that influence
curricular decisions. The fifth section examines ~the use of content
ana,iysis fn curriculum researcﬁ. ﬁe literature on belief systems of‘.
teachers is also reviewed in order to assess its relevance to the

a

curricular dec151on makmg process-, I‘he concluding section of the

chapter synthesizes_the fmdmgs in the 11terature which are mgmﬁ—k
1 ' /-
cant to this study. o C . . .

_ Concept of Curriculum .I_)evelopment
Cutrigulum detelopm_ent by. Alberta elementary sch.oolk"'so cial
~ studies teachers is dffected by the planning and production of a
‘mast‘er 'pl'anl entitled Experiences ‘irn De‘cision Makmg, a handbook

authorized fo'i‘; gene;a'l use in Sep'tember,‘ 1971.. = The handbook includes

-

a curnculum based on values Aand. bm,ad goals spec1 fied by planners who
have mterpreted the social mlieu of" whu:h they are part. Taba (1962)

<

'_ 16 ;



" one teat : ertise. Friesen and Holdaway (1973) have suggesced\

stated that,

‘ . o . curriculum development needs to draw upon analyses of
society and culture, studies of the lehrer and the leaming
process, and analyses of the nature of knowledge in order-to
determine the purposes of the school and the nature of its curri-
culum [p. 10]. ‘

Friesen and Holdaway (1973) have suggested that curriculum

’ '
development

. . . refers to activities which lead to preparation of the
statemént of the curriculum. Frequently these developmental
activities are performed by committees of teachers in con junc-
tion with the department of educat1on staff and outside experts
[p. 30]. i -

~

tota;' g. experlences essential to the max1mum development

of th as a useful member of a changing democrgyic society

(p. 17L Joope of such a curriculym lies beyond the range of

that curs ) development is the process from which evolges ". . .

_the overa atement of course content, .commonly at the provincial

~

“developmeﬁt9J

, ¢urricular

" level (p; " The classrodm teacher's chief responsibility lies in

the trang@Eion of this statement into learning activities which have

: .been~deté}uined on the bases of student needs and specific instruc-

!D’

tlonal c1rcumstances. _ T .

Cbncept of Currtcular Deccsé%% M&kzng

'ﬁ;opmenfi =ﬂhereas a curriculum 1s the. product of curriculum

a

outcome of the curr1cu1ar declsion mak1ng_process IS

17

Kyte (1958) has indicated that "The currlculum consists of the -

Curr1cu1ar deé1slon making is part of the process of curr1cu1um
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- “'.-’.%

#5 e

. . - ‘ . ‘
Taba (1968) has outlined the elements.which comprise curri-

cular deqision making: teachers formulate objectives, select specific
subject matter, choose appropriaté instructional strategies, and pro-

vide fogx evaluation. Each of these requires”that choices among
' alternatives'be made, These curricular‘decision making functions are
51m11ar to the process varlables posited by Crosby (1964%£mﬂgxrlnk‘

(1965 1971), and Stansbury and Huenecke (1973) v e

3 s

Procegs eleménts, Three process elerents. are contained in the

curricular decision making process. They ara: inferpretation~of ' 4\'
- . . 1 . ® T

' . s » o . £ 4
intents, identificatioh of learher needs, and tlie selection of appro-‘iw
- 7 . ) E 7,
. ; kol '
priate objectives, IR X
(1) Ihtézpretatzon oj’tntents. One of thg‘problens assoclated

)‘

with the 1mp1ementat10n of any currlculum espeC1ally a newly develcped
1 ) s

one, is the acgurate interpretation of the document by teachers who
iﬁtend to wse it. Ragan and Shepherd (1971) ha;e drawn attenéibn gb. |
Athe teacher S re5p0n51b111ty aSSOCIated w1th the understand;ng,
3acceptance and use of a cutrlculum gu1de aaglt was 'intended by the
developers. Accordlng to E&pe;tences in Deczazbn Pbktng (1971), "The -
. task of translatlng the master curr1cu1um into effectlve learning
opporﬂﬁnlties is the reSponsszllty qf educators aththe local level
'(p. 21) A Magu1re (1969) has ident1f1ad the p0551b111ty of two :
-:;conf11cts when teaehers at:empt to tran&%ate the | goals of a currlculuﬁ/
into specxfic instructional ab)ectlves. There may bp a perceptual

b

(2
’ gonflxct 1f the teacher's concept1on of an object1:!§¥1ffbrs from the

PR

N N R SR R
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Conceptibn»of the curriculum developer; as well; there may be a

'combinatiOnaJ:conflict,if teachers weignt the value dimensions of

curriculum. goals differentiy‘when they are‘making curricular detisions.

N

(tz) Identtficatzon of zearner needs. A number: of writers’

have conceptqailzed th1$ process element Komisar (19p2) has posited

3

two approaches t0‘the 1dent1f1cat10n of learners' needs: prescriptﬁve

and.motlvatlonal He malntanns that prescrlptlve needs are criterion-

~

referenced They'lnclude obJectlves to be reached necess1t1es to be

:.met deficiencies t¢ be overcome, and rules to be observed. - Motiva-

‘t1onal needs are spontaneously met. They 1nclude per51stent and

&

!

recurrent wants. wh1ch~requ1re on- g01ng accommodat1on and lacks ‘whose -

4|
v

perslstence would not permlt surv1va1. .Herrlck (1065) emphas1zes the

R . 1 v - LI !

) 1mportance of 1dent1fy1ng leamner needs He asks "Hdw-canml-know the

_ Maintains.that ". 5 . the child hinsglf becomes an important agéntin

..

in cognltrve,‘affect1ve, and psyohomotor:termsc

:6

ch11d and‘prepare and ﬂanage a classroom env1ronment whlch will promote .

hi8 optimum”learnlng (p. 21)?™. In a !ater Volume, Herrick (1971),

3

' determ1n1ng many of thé necessary prov1s1ons for his ow: 1earn1ng (p.

-

[ » _
108) " The 1dent1£1cation of learner needs 1s seen to be a prepre— X

B

qu1sate to the fbrmulatlon of‘ob3ect1ves. ’Needg should be cons1dered

-

e - P v -
e, . . -

C T (ttt) Selecttan of obgectzves.. The process of"selecting,
objectlves is V1ewed as a necessary forerunner to effective 1nstruc-

t A

tiong Herrlck (1965) has addressed,the quest1on of selectlng

,otije‘,c_twes in,. th_e _fou.mrng,manner«. "How can 1 xdentify P defme and
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’

use my instructional objectives to detemmine scopec, direction, and
emphasis of the child's leamning tgperience (p. 21)?" There is

s

general égreement that objectives sheuld be set in terms of children's
needs, interests, and abilities; teachers may, however, find it easier
to set objectives within the limitations of their own expertise and

interests. According to Doll (1970), ". . . when the door is closed,

re

the insight and skill of the teacher deteqﬁ?ne in largest measure the

.quality of learners' experiences (p.‘224)§3/

-,

Design elené%ts.h Once the teacher has considered the process

elements “in curricular decision making, the task of designing the

t&prichlar plan begins. Six elements have been considered. e
y -

7 S ‘ s
(i) Scope. This element represents the hreadth and depth of

an instructional activity in-terms of learner needs, abilitie€¥,. and
interests. Taﬁa’(1962j has cautioned that‘scbpe is two—dimensional'

the,teacher should strlve for a balance among wide coverage, depth' of .

v

understandlng, and a hlgh level of conceptuallzatlon é 5@&

-

(it Sequenca., PrOV1d1ng continuity of 1earn1ng activities

~

A

e should be consmdered in . term; of’ Spec1flC learnings and how‘;hey
. xelate to the ent1re currlculum. Hudgins (1971) has placed part;cular
if‘empha51s‘upcm }ong range and short range benef1ts in terms of‘ch;se'
”concepts wﬁlch xequ1re recurrent relﬁforcement an those :;1ch obtaln

. ¢ .

only once. Thls concept»suggests the d1fferences am9ng the deveIopf

mental characterlst1cs of learners whlch«should be. con;’dered by

° . A Y . .
B i .
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teachgrs when they are preparing curricular plans. As well, the
concept implics the difference between knowledge which needs reinforce-

ment if it is to be used effectively by the learner and knowledge whi ch

is of casual nature--of interest to the leamer but not essential in
O

his ability to apply what he has learned to a life situation. When and
how to rceycle and reintroduce a concept depends upon the teacher's

knowledge of thé individual.

(1i1) , Integration. This element probably represents the
greatest challenge for teachers who are developing curricular plans,

The ‘teacher must see ". . . relationship$é between the learnings in

P

various- areas of! the curriculum which take place at the same time

1

‘{’aba, 1962, p. 427)."

v (iw)_ Instructional resources. The teacher has the responsi-

o L W i .
bility of locating, selectlng, Or 1mprovising 1nstruct10nal resources.
L .

»y
A7

Avallablllty of materlals ehould not be the chief detegm1nant in ;,xﬁ
deciding what to teach ~ McNeil (1965)°has malntained that reSponsi-'
bility for decisions .about materials selection rests with teaghers and
Andeféon (i965) has indicated that, normally, ". . . material i;

“available if it is valued enough to make an effort to obtain it (p.

- 399),"

R (v) Instruc%ional procédures. ~ According to Stansbury and
Huenetke.11973), "Instruct1onal development deals with strateg1es and

rtechnlques of teach1ng that aftend ba51cally to questlons of 'how' |

¥

(p. 318) " Teachers should strlye for alternat;ves wh1ch may ‘be qsed

v
"\ &
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- T W
in place of a strategy which has not worked in a prior situation.

(vi) Evaluation. According to MacKay and Maguire (1971),

wCurriculum evaluation.. . . refers to the determination of the merit

of an instructional program.'" Gottman and Clasen (1972) share this

view of evatuation and further suggest that the merit of an instruc-
tional program should be equally considered in the light of processes
and outcomés. Schwen (1972)’poiﬁts.out that the emphasis of evaluation
has shifted away from the measurement of outcomes aleffe to the appraisal
of the processes which lead to the outcomes as well as the outcomes
themselves. Credit for this shift infevaluation may be due, in part at
"least, to Scriven's (1967) distincfion between summative and formative
evalua£ion which Herrick (1971) maintains should find equalvempﬁasis in

. N .

" practice,

In summary, writers have suggested at least six elements which

LI

comprise a curriculum design: scope, sequence, integration, acquisi-
v /
tion of appropriate instructional resources, alternative  instructional

procedures, and evaluatiof.

Y

Currzcular Plans - , '
Accordlng to the rat1onale for Experzences 17/ﬂézf?ion~Muking )
(1971), "In planning units and lessons, teachers should translate

~

generalizations into lanéuage more~apbropriate to the level of [their]
students (p. 31) " HMH), Inlow (1966), and V\erbovig (1970)
have suggested that a curricular plan is a collect1on of obJect1ves

and activities based upon alternative events, behav1or, pr1orit1es,

o



&
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sequences, and intents. Payne (1969), has derived a detailed descrip-
tion of curricular plans from research conducted under the auspices of

the National Research Association., In her view,

. . formally approved curric lum plans include detailed’
descriptions of daily activities Ind a listing of the materials
for instruction . . . and the dlrectlon and gu1dance Qeeded by

teachers 1in carrylng out their work [p. 4].
In recognizing the problem of creating a formal planning

process which is an effective influence on instructional practices,
-

Paynée’ (1969)\has suggested that

A study of curriculum plans affords one means by which a
school*system can determine exactly what it is trying to
accomplished through its pl ct1v1t1es (p. 3].

_Analysis of curricular plans may eventually reyeal the degree °

of congruence between stated curricular intents ang thosé\wh1ch result

\
N

from the insg;uctional process.

Elements W%Lch Influence Curricular Decision Making
Writers-and researchers in currlculum have indicated influences
which cluster 1nto four broad categories: learner charatteristics, -

teacher characteristics conditions within the school and currlculun.

LI ; .
Learner characterzstzcs. In Taylor's (1970) research into

teachers' perceptlons of the planning process pupils' interests and

“attitudes formed\one of f1ve categories of 1nd1ucences which determined

’ wh1qh may serve as mﬁ)or determinants of curr1cular decisions.

the curricular dGEISIOnS of’the teacher sample. Herr1ck (1971; 1965)
brings further speb1f1c1ty to thlS category of influence by delineating

personal social, educational needs as well as ch11dren's problems

S

.
»

\
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Teacher characteristics. ' Several personal attributes may
influence the curricular decisions made by teachers, Psychologists

have identified the concreteness and abstractness of teachers' belief
wo
systems*as determinants of classroom rapport and other researchers

have confirmed that the attitudes of teachers towérds the curricular
decision making process have an effect upon instructional activities
and learning outcomes.:

Har&iﬁ’(lQ?O) reported that

Probably the most crucial determinant of the classToon
environment, and thus of the learning conditions surrounding
the students, is the behavior of the teacher and the atmosphere
she produces. In turn, hér behavior, the resulting classroom—
atmosphere, and the influence she has on her students are all
influenced heavily by the nature of her beliefs [pn. 78-79].

Harvey and others (1966) gstablished that System 3 (abstwmact

belief) teachers were more adaptable and flexible on 26 specific
q A

dimensions that System 1 (concrete belief) teachers. Factor analysis
revealed that System 4 teachers were more }esourcefui, less dictatorial)\\\
and less pﬁnitive than System 1 teachers, In ahothﬁ%'study, Harvey and
others»(1968) found that stqdenté of more abstract‘teécﬁers, in '

comparison to their counterparts, were more cooperative, more involved
in classroom activities, more actiyé, higher in achievement, more
. . ’ . . . -
. helpful, lower im-nurturance seeking, and less, concrete in their
I b . /! . M . ) [ ]
'4, ¢ N - 1 . ¢
responsvesz:_ \ ‘// - : L
. .‘ . . "‘ . N
Taylor (1970) asked approximately 260 secondary.school teachers
. . . LN »
to rate tﬁglvs‘paired elements for their importalce as constituent
. J :
aspects of the curricular decision making process. From the data, a

tentative d‘escription of how teachers pe'rce‘ive the process of 'planning
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was developed. Taylor (1970) found that teaéﬁe}s perceive the process

as calling for a considerati

on of those factors wh1ch constitute the

s

context of Efachlng and requ1r1ng reference to a range of evaluative

crlterma which included the
their units of study.
Chalmers (1972) foun

cessing styles of teachers b

interests and attitudes of students towards

d that the cognitive and information pro-

ore some relationship to the achi'evement

levels of students who had undertaken a specific unit in decision .

making. This research indicates that the belief systems of teachers
: X

LY

‘together with theifcéqghitive and information.processing stylesfﬁay

serve as major determinants

v

of the curricular decision making process.

According to Curriculun Building Procedures in Alberta (1968)

and Fraser (1964), other factors such as professional preparation,

-ex}aerience, and the degree t

aé@eﬁted by teachers are pos

o which professional responsibility is

tulated as elements which influence

teachers' curricular decisions.

Conditions within th

t&kas élaée at the school‘ie

e school.- Since curricular decision making

vel, conditions within the gchool are

likely to influence the process. At least eleven conditions which

i.influence teachers' cufricul

Taylor s (1970} study 1nd1cated that evaluative criteria

"
ar plans have been identified.

.assoc1ated with reportlng pupil progress and the need for instructional

materials affected teachers'

Alberta Department of EdUCat

Py

perceptions.of the plann1ng process. The

jon (1965) has outl1ned several condltions

" within the_scthl ‘which influence thencondxtions under Wh1Ch teachers

f‘g
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make curricular decisions: class enrolment, class composition,

instructional fecilities, furnishings, and equipment, and time for -
planning. Herrick (1971; 1965) has posited that spatial arréngements
and scheduling procedures influence the flexibility of instructional

procedures. According to Taylor (1970), thevprofessionalvand inter-

active ‘tpne of a school may influence the enthusiasm and exactitude

with which teachers prepare instructional plans. Doll (1970) has

suggested that

' . . . the successful implementation of any innovative program

. usually requires a modification of teacher-learner interaction;
innovative program 1np1ementat10n is an essentlal part of qngoing
curriculum development p. 77].

Y

g Thier (1971) has indicated that curricular planning, as Well as

'implementation, is influenced by the leadership’ stemming from pilot

.

projects, inrovative schools‘ and other teachers. Doll (1979) and
Conner and Ellena (1967{/support this content1on by des1gnat1ng outs1de
help, advice, and leadership together with relevant in-service as major

determinants of quality in curricular pléns. °

Curriculun. Janzen (1970)'has argued that the curriculum of

schools is determined by the nature of society since the teéacher's use

of curricilum guides is a logical consequence of the curriculum

v

developed‘by representativeygfaups offﬁnciety.- Ragan and Shepherd

(1971) have advanced five pr1nc1p1es related to teachers' 1mp1ementa-“

t1on of curr1cula- ! ﬁﬁ“

<

o @) that teachers base thelr curricular plans upon sound
1n£brmat10n about children, the school, and socxety w1th1n the
‘context of. a part1cu1ar currlculum guxde,vp
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(2) that the curriculum be used as a resource rather than as

a prescription;

(3) that teachers understand, accept and use a currlculum
guide as it was intended by its developers

. (4) that teachers be encouraged to make adaptations in terms
of individual differences in children; and

(5) that teachers and pupils be free to initiate leamning
experiences not mentioned in the curriculum document  [pp. 161-
162]. : , ‘

The foregoing observations are consistent with the philosophy

of Experiences in Decision Making which assumes that every teacher who

uses the program is, by definition, a curriculum decision maker.

»

Content Analysis in Curriculun Development '

Herrick.(i97l) has-stated that cur;iculum documents should be
analyzed for Qﬁat they aétually say apart from the unwritten intentions
and inferpretations of the planner or planning group. He has also
delineated two types:of dnalysis for this purposé. Descriptive analysis
~should describe content and‘ihe general nature of the plans without

specified and predetermined standards; evaluative ahalysis would
accomplish the same,tésk using predetermined criteria for comparative
::purposes. Initipl research into the content of éﬁrriculum documents
should involve deécribtive>ana1ysis whose findings wquid‘fofm the
‘.criteria fo vsubsequent'evaluativé analysis.
Contdpt aalysis as a research technique. ‘The basic concept of
coﬁtent analx;;s has -.changed very.lltth s1nc; the t;chh1que was f1rst
used in the 1939'5 amd 1940's to determlne f&equenc1es of word

,occurrence in° Journallsm and the content in propaganda."
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The general focus of content analysis iS*ubon the "substantive

v

nature of content (Cartwright, in Festinger and Katz, 1953, pp. 424-
425).”' Runkel and McGrath (1972) define content analysis as ". , .

the task of extracting data from natural language obtained either in
written or oral form (p. 361)." These more global connotations are

but a few of many available in the literature. '

Perhaps the most comprehensive, yet classic, definition of

-

content analysis is, that of Berelson (in Lindzey, 1954): ".". , a
. /? . .
2
research technique for the objective, systematic, and quantitative

description of the manifést content of communication (p. 489)." To

Berelson's definition, Grobman (1972) wduld add the component ''repli-

" cability." | e | .

. a
Most research projects using content analysis as a research

féchnique employ combuter—assisﬁed programs of varying sophiétigation
ranging from simple freqqenéy,counts and alphabetizatiogs to highly
sophistiéated factor*aQaified and corfela&ed categorizatiéns elicited
from textual materials with no human maniéulation at all,

Guttentag (1971) investigated social change in a.school'by
Analyiing,administfaéive notices over a period of time. Lucietto
(1§69)»§tqdi§d the’verb?l behavior of administrators tﬁrough an exéen-q
sive COntent'analysis of thg languagd pattérné of school principals,
1hese studies demonstrate thé.applicability of content analysis in
makipg}infbrences ﬁased upon’categoriied verbal and written sta;ements.

Zimmervand‘wales (1972) have used EORTRAN iV.(a computer ‘

. language) to‘analyze_counéelling sgssions:iﬁ,terms of content categori-

- zations which revealed trends and traits in the intérviewees. The



technique has implications for all types of interviews. Text can be
transferred onto discs in a computing system and subsequently analyzed

for 'matural' content by mecans of a program such as WORDS,
l

Implications for research in curriculwn, Several studips have
3 ) - ' .
been relevant to curriculum development. Textual analysis such:as that

described by Grpﬁman (1972) has been done with varying degrees of

success., Interjudge reliability and validity problems should soon be

.
»

teliminated by automatic programs. For example, Iker and Harway (in
Gerbner, 1969) report greater accuracy in the analysis of content.using
WORDS as opposed to inter-jﬂége categorizations based on their analysis
of the book, Wizard of 0z, for congruency between generated themes und
chapter titles; Frey (1972) analyzed process andugoal statemeuts as
they applieu to counselling theocies. Dickinson and Rusnell (1971)

analyzed a curriculum in adult education and Anderson (1970) conducted

a comparative analysis of structure in teacher communicated science

. : ' Y
content. A final example of a study using content analysis is found

in La Duca's Q1972).constructioh of three curriculum models by factor

analyzing ten categories of teacher behavior based upon specific

courses of study. He found that specific behaviors\clustered according
.‘to the-course of study in questlon //‘ |

' This limited sampling of stud/es in which content analy51s was

employed a5 a rq;earch tool suggesfs some 1nterest1ng implications for

‘

» research in curriculum deVeldpmgﬁ:

Ll

If it is assumed tha}/ curriculum Qfers to a. body\\o content, ’

then curriculum should 1end/1tse1f well to content ana1y51 . Grobman -

AR



£1972) states that

o i
. . . content analysis seems to be not only an important

L neglected technique in curriculum evaluation, but also oﬂF which

. % could.save large amounts of student time and miseducatiof.

~  Further, it could make materials preparation and implementation

more effectlve ‘through identifying [approprlate] methods of

developing and implementing materials [p. 2]. !

.

In this veind, Lebofsky (1972) writes that.". [ . data derived

from content analysis studies of currigglum artifacts introduces a new

dimension to formative and summative evaluation,"

-

The literature suggests that content analysis is an appropriate

research technique to use in descriptive and, more recently, infercn-

-

tial studies. Grgbﬁan (1972) has recognized both potentials:

The former would provide profiles of our curricular materials,
profiles we are now guessing at; the latter would relate such
profiles to other concomltants——selected antecedents of materials
preparation, to transactions during preparation, and to outcomes
after completion [p. 3].

In summary, one of the major implications for content analysis
as a research tool in curriculum development may be associated with
- [}
evaluation, both formative and summative. There appears to be a great

.need for exactitude in the description of curricular.materials.

Grobman (1972) has assessed the principal implication as one . of need:

£ B jlae need a better understanding of the relationship
k] betweengurriculum tent and patterns of their environments,

_ between what is in t e curriculum and how it got to be this way, . o
between what is in the curriculum and what happens to the
curriculum--to determine how di fferent people, c1rcumsta.nces, or
processes produce different curr1cu1a Ipp. 21- 22]

o
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mts of Curricular Decisions
_i969) have postulated that ™. . . it is one's

beliefs f Kiatc one type of practice from another as commonly

found in'ﬁ ay (p. 601)." In addition, the same writers have

advanced th - that rigid and tradition-bound belief systems are

exemplifiéd: Bcher behavior displaying skepticism, reluctance to

“alter the St quo, inter-communication breakdown, inflexibility, and
non-directedn

N

These fioral characteristiqs have been verified by Harvey

and others (1968YMkho discovered that some teachers with concrete

belief systems i dg g fied by- Harvey and others (1961) were imperceptive

. towards children @hd needs, inflexible,udiécoufaged~individu§1

responsibility Hee expression of feelings and creativity, unima-
. o

‘ginative, rigid,"rule-oriented, punitive, anxious,'aﬁd dependent upon

.

routines and -Structures. In:the case of each dimension identified

J . .
above, the antithesis was true for teachers in possession.of abstract .
. A . .

belief systeﬁé;' : . o y

. °
’

© _:Research with teachers. Harvey (1970, b) has concluded that

Probably the most crucial determinant of the classroom environ-
ment, and thus the learning'cqngitioﬂs surrounding the students,
is the behavior of the teacher 4nd the atmosphere [that teachep].. .. .——
produces. In turn, [the teacher's] behavio¥, the resulting class-
room atmosphere and the influence [that teacher] has on her’ o
students are-allvinfiuenced\heavily by the nature of [the teacher's]
beliefs [p. 79}. . -~ - | o , -

Hd;vey gnd his\asSoc;ates,héﬁe conducted two studies which are

-

relevant to education (cf. p. 22). - Other studies involving practising—"

-
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teachers as well aiiiifdent teachers have provided data which support
. \ .

32

v q 4, '
Harvey's (197Q< a) th®sis that belief systems and conceptual frame-
\ ‘ .

works of teachers exert a shaping influence upon the behaviors of

teachers at every stage of the educative process.

g.
-

+

Implications for curricular deéision”making. Harvey (1970, b)

has summarized his research as follows: = .
. curriculum techniques and method 1nteract w1th the

bellef system and style of the teacher, the result being that a
particular kind of curriculum. gr. method may be very effective as
practiced by one te/gbé? and may be' a dismal fallure in the hands
of another ]p. 81] N

\

In addltlon to thlS obse;Vatlon Tarvey (1970 b) has stated

[ """ - .’ R Y
that - N
. T '\
. . + » the System 4 teacher is Jnnovatlve in 1mprov1s1ng
‘? materials resources, and approaches to teaching®while nepresen- -

tativ System 1, even when provided with abundant physical
resources an i ment_ustlll behav@\dlctat3r1a}1y and in ways
‘that restrict the fré and exploration of thf students [p. 81].

\ . ) o T

A : : .

. If these observatiaons are credib \then thete.is room to
- RO - . \ g
speculate upon the effects teachers' beliefs sﬁ§§ems have on facets of

) E

the curricular decision making process such ‘as the attiﬁddes teachers
' N,

. hold towards the respon51b111ty of ‘curricular decision mak!ng, the
' elements teachers percelve' as 1nf1uences upon the1r Eurnculaf dGCISIOIIS, ,
and the nature of the content in currxcular plans developed by teachers. n

,ﬁg&,

WYL

- Synthesis PR .
A ) i

In thls chapter, sevéral components of ‘the currlculér dec1s1on B

'maklﬁg process have been rev1ewed‘ A llmxted numher of e if les of

-fresearch have been c1ted 1n curr1cu1um deve}npment at the classroom



level. The greater part of the review -has been based upon the obser- ;
~ vations of individuals who have been associated with the practice and
study of curriculum development,.

Curricular decision mpaking by teachers has bgen viewed as a

N

task.comprised of process and design é¢lements. The process elements
were found to be: interpretation of the intents of a curriculum,
identification and classificatien of leamer needs, and subsequent

selection of ‘objectives to meet the identified needs. The design

" elements were found to be: scope, sequence, integration,” resource
acquisition, instructional procedures, and evaluative techniques.
Curricular plans have been described as collections of ebjec-

tives, activit&es, and procedures related to the presentation-of a

-

espec1f1c set of concepts prepared by a teacher for use with partlcular
’learners‘ Ideally, it has been sequenced - consc1ously and log;cally
of.
thtle was dlscovered about the content of teachers' currlcnlar plans
* . b
or the congruence of suchxontent either with the broad goals of a ,°

®
'U...
N

curr1cu1um or the actual 1nstruct10nal outcones. ;l

@
Much has been reported about ‘those elements Whi
) ,v

b influencé:

‘ the currxcular dee151on mak1ng process. Although wmdqs"

ad E Esensus
“can be found to the effect that the<bread*categor1es of inf1Qd 4al -
/. ». et

elements are learner character1st1cs teacher character1st1cs, 'Q&

condltlons W1th1n the schoo}, and curriculum, there is llttle ev1dence

PN

whlch can. be cxted to valldate any of these postulates.,i : R

L

Content analys1s has very recently been app11ed as a research

T I

tool 1n currlculum development. The technlque has promlse for resee;Ch

. i
« i
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in curriculum; especially in thefevaluation of various kinds of curri-
culum documents. C ' ' : ‘
. , % ‘
- There is some evidence that a teacher's belief system influ-

ences the behavioral pattems of childrén within the classroom context.

»

Further research is needed in order to determine whether other compo-

»

‘nents of the educative process, including the development of -qurricular

plans, are influenced by the belief 3ystems of teachers.

+

Many questions and conceptual observations have béen raised in.

the realm of curriculum develgpment,  There is an,apbarcnt need for
5 .

-

research with teachers who are actually involved in the process of

<
¥

curricular decision making if answers to these questions are to be-

found and if gﬁéﬂ'concethaiizations are to be tested.
. N - : i :



"Chapter 3

RESEARCH DESIGN AND -INSTRUMENTATION

IntrQduction

J

The rescarch design was developed to investigate three aspects
of curriculum development: the curricul?r decision making process, the ‘

elements which influence the curricularédecisions of teachers, and the

possible effects of teachers' belief sy§t¢ms‘up?2/their curricular

decisions,

Te
* @

The study was conddcted in five phases: the develépmeﬁt of a -

teacher opinionnajire, a feasibility study, a pilot study, the main
study, and, the trcatment and analysis of the data. The data were

collected by means of a teacher opinionnaire, the This I Believe Test

g

(Form TI3-71), and a curricular plan submitted by each teacher in the

sample. \ . ' ’
Y »

A » .
o a -

The sample was éompris%d of 21 teachers who were teaching.
fourth; fifth, or sixth grade social studies in the Province of Alberta

at the time of the investigatign. The sample size was suited to an

. l . 4
. ¢ . .
extensive éxploratory investigation. , - : "
. . . . 1
Aspects of Cuvriculum Development . ¢ o .
) s . . . e L .
' Three areas of investigation .vere identified: =, .

. e 'Y X ’ ! .
(1) The curricular dectsion makin’g process. This part of the .
. stpdy was dgsi‘gnged to determine‘opinion? and attitudes of _téa;hers,in

hd ©

- -

M ' N ., 5 L3 ' V
4 - 35 . B

4 : ?
el . .
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terms of certain characteriétics of the social studics handbéok for
elementary schools, Experiences in Decision Haking,‘énd the importance
of selected curricular decisions which are generally regarded as the
respbnsibility of teachers. In addition, the nature of-the decisions

reflected in the Eurricular plans used by teachers in the sample was

5
determined by analyzing the content and, subsequently, categorizing

the content units,

(2) Elements which influence the curricular decisions of
teachers. This part of the study was designed to detefrmine the
elements which influence the curricular decisions of teachers. The
teachefs in the samplé generated and ranked elements which they per-
ceived as influences upon their curricular decisions. Then the
teachers were asked to indicate the extent to which scventeen elements
postulated by the investigator influenced their curricular decisionsl

A comparison was made- to discover elements which were common to both

-

influence groups.
@

(3) The effects of beligf systems upon teachers' curricular

decisions. This part of the study was designed to Ydentify the belief
system of each teacher in the sample and, subsequently, to exdmine
relationships between belief systems and teachers' attitudes and

opinions about the curricular decision making process, the elements

. teachers perceive as influences upon their curricutar decisons, and

W1

teachers' curricular plans. ' . - .
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Instrumentation

The questionnaire package contained three instruments and a

rehuest for a curricular plan from each teacher in the sample.

This I’BeZieve Test (Form TIB-71). This test wds designed By
Harvey (1964; 1965) to classify the belief systems of teachers accord-
ing to four categories ranging from abstract to concrete. The instru-
" ment requires the respondent to comblete in two or three sentences the
phrase, "This I believe about " " the blank being filled
successively by such concept referents as "the Canadian way of life,"
"re11g1on," "marriage," and "the legalization oflmar13uana. From
the normativeness, absolutism, evaluatlveness and simplicity-
complexity of the completions, together with criteria implied in the
cha?acterizations of concrete and abstract functioning, respondents are
classified into one of the four principal conceptual systems and levels

. of abstractness posited by Harvey and others (1961). The test consists

of ten items, each requiring a maxjmum of two minutes' writing time.

Personal and professional infbrmaﬁion. This part of the .
questionnaire package was designgd to.eiicit demogiaphic data. These
Qere,used as the basis for grouping respondents in the analysis of the
data. The specif%c items inclpded age, sex, years of post secondary'
education beyond twelfth grade, nﬁmber of years of experieqce in teach-
ing fourth fifth. or sixth grade social studies, and the number of

times Experiences in Deczszon Makzng served ‘as the basis fbr curricular .

[ w-.
- -

decision maklng. Re5poqdents were also asked to enumerate un1ver31ty
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[
courses and experiences other than university courses, which had been

useful to them in the curricular decision making process.
-

Teachelr opinionnaire. This part of the questionnaire package

consisted of four sections.
.The first section'required each respondent to enumerate, and -

subsequently, to rank the elements which they perceived to inflhcnce

their curricular decisions. Each element was recorded on a separate

card by the teachers, arranged in order of importance, and handed to

the investigator before proceeding with the rest of the opinionnaire.

The second section of the opinionnaire asked the teaéhérs to
respond to §ix aspects of‘Expeziences~in Decision !taking:

(1) thé;extent to wﬂich the handbook, Experiences in Decision
ﬁaking, places reSponsibility upon eéch teacher for making curricular
decisioﬁs;

(2) the nature of Experiences -in Decision Making;”

(3) the clarity o{ the_definitiéns of the valuing process,
cognitive objectivés, and affective objective; as given in Emperiehces
in Dectision Making; and |

(4) the effect of the handbook upbn teachers in the preparation
of their curricllar plans.

* - For each of the a5pects;.five discrete responses were suppliéd,
one of which was selected by the fespondent. &

The thlrd section of the opinionnaire requlred the respondents
to indica;e the degree of importancg they‘attached to specific ﬁurr1-

7‘-

cular decision making processes:
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(1) personal understanding of broad goals as stated in the
handbobk ;

(2) providing for children's needs;

(3) selection of objectives appropriate of children's needs;
and )

(4) selected curricular considerations such as detefminihg
content, sequence, integration, and evaluation.

For eaph response, the teachers were asked to indicate the

\

degree of importance according to a five-point equal—interval scale of
< .
values ranging from "minimal" (1) through "great" (5).

The fourth section of\}be opinionnaire required the respondents
to indicate the degree of imporf;ﬁce they attached to seventeen postu-
lated elements which influence the curricular decision making process.
The elements were grouped into three categoriés: |

(1) characteristics of the learner;

‘(2) .conditions within ‘the school; and

(3) the.elementary social stud®es handbook.

For each fesponse, the.teachers were asked to indicate the
extent to which they werelinfluenced by -each elemeﬁt according to a

five-point eqhal-interval scale bf values ranging from "not at all" (1)

through '"'to a very great extent'" (5). ,

Curricular plans. A curricular plan was submitted by each .

.- ) ’ LN . ’
respondent. If no written curricular plan was available,.the respon-

v

dent was asked to participate in a ten minute taped interview with'the~°,
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investigator in which the teacher was asked to explain strategies he or

~she actually used in planning a curricular unit in social studies.
S, |
- Phases of the Study

A description of each of the phases of the study is presented

. . \
in consecutive order,

,

Development of the opinionnaire. Reading in the literature,
:experiences, and the conceptual framework devised by the inﬁéstigator
served as the sources of the items included in the initial opinion-
naire. These items were revised or deleted in the light of responses

received in the feasibility and pilot studies. .

Feasibility sfudy. Thd,preliminary exploration involved inter
views with four el;mentary school social studies teachers. Theybw Te
asked to comment on the relevance of the proposed research to them and
to offer constructive criticisms and suggestions abcut the content of

the proposed teacher opinionnaire.
g ' ’ ,
Pilot study. The revised instruments.were adninisterEd to the
- four teachers who were ‘involved in the fea51b111ty study and two

addltlonal teachers who were new to. the task. Validity gné/reliability
of items in the teacher opinjonnaire were established on the basis of
consistency in the responses which were’ glven by the four teachers who
participated in both studies. The order in wh1ch items were to be

presented in the fmal ‘eaéﬁer opinionnaire was estabhshed and several

items were clarified. Proposed changes:were presented to teachers in
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"the pilot study group for constructive criticism. When agreement was
, N—
reached on the acceptability of revised item form, the opinionnaire was

prepared for the main study.

Main study. The main'stud& took place over a period of four
weecks. Once the sample was established and appointments were made with
the participating teachers, the ipvestigator arranged for the collection
of data in a form which Qas mutually agreeable to the individuals
involved, ‘1f the investigator's offer to exchange instructional duty
for time taken by the cooperating teacher to complete the opinionnaire,
arrange;ents were made for the administratioﬁ\of the This I Believe Test
in the investigator's presence. Then‘ the participating teacher
completed the rest of the opinionhéire in a quiet location apagt from
" the classroom. When teachers worked on their own, they were Zsked to
comélete the open—endéd quesfion firést. They were askgd to enumerate
elements which influenced their curricular decisions. The envelope of
cpmpieted cards was presented to the investigator before the other
parts of the opinionnaire'were approached. 1f the- respondents required
clarification; they were encouraged to consuli the invesfigator. | All
participating teachers were asked to provide a.copy of a curricular
plan which they hadzpreparea for instructional purposes. If the plan
had been séiected from another sourge, tﬁe teacher was asked to
'indikate special adaptatiéﬁs,'additioﬁs, and deletions. If no written

.
plan was available, arrangements were made for a taped iptervie& Auiing

> } K .- , N . .
which teachers were encouraggd to describe the curricular plans they

used for instruction in their classrooms.

tr



42

<
Treatment of data. The completed This I Believe Test (Form

TIB-71) booklets were sent to the Department of Psychology in the
University of Colorado to be read and scored by two experienced | '
readers to assure rcliability and validity in the resulul: The demo-
-~ :

graphic data were summarized.

For the opinionnaire, the elements generated by teachers and
ranked by them aé influences upon their curricular decisions were
tabulated gdcording to frequency of occurrence and the weightings .
assigned by ;he teachers, A panel of fivé judges, comprised’of three
professqrs of élementary education, one teacher, and one gréduate
student in elpmegiary education, was asked to categorize the eleﬁents
'identified by ‘the teachers and to label those categories: ~The same
panel of judges tOgther with five additié%al educat ors--two elementary—
school adﬁinistrators, one additional professor-of elementary educa-
tion;'ahd~two graduate students in elementary education--categorized
the elements according to the glassifications determined by the
investigator and the first panel of judges. The résulting categoriza-
tions served as the summary of this part of the investigation. ) ~

The weightings attributed by teachers to each of seventeen
elements postulated by the investigator were tabulated. The means and !/
standard deviainns were calculated by using DESTO7, a cowputerized
descriptive statisticgvpfogram«available in the Division of Eduégtional
Research; The University of Alberta. ” .
- D#ta related‘to the curricular decision makjng process were

‘arranged in tabular. form, Means and standard deviations were calculated

.

.o
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using DISTO?Z for data which were suﬁgroupcd according to the following

critofia: age, S€X ycars of post secondary education, years of
experience in teaching social studies 1O children in the uppex elemen-

tary grades,fbelief system, and the schoolijurisdictions from which

the sample had been drawn.

Xhe curricular plans were analyzed using 2 computerized content

Ny

analysis program, the Alphabetic Sort and Frequency Cownt, available

from the Division of Educational pesearch, The University of Alberta.

3
-

The sorted content units were categorized‘by three judges who formed a
panel comprised of elementary teachers and a graduate student in
elementary cducation. The content was classified accordiﬁg to six
categories: instructional resources, curriculun, tcacher characteris-
ticé, student characteristics, instructionél proéedures, and evaluation;
The categorized content waS‘tabulated in four sectioﬁs Bascd on

4
teachers' belief systems in order to investigate the possibility of a

relationship between the nature of the content in curricular plans and

the belief systems of the teachers who developed them.

Sarvle

5 ¥ The sample consisted of 21 fourtﬁ, fifth, or sixth grade
teéchers}of social'studiés who were randomiy‘gele;ted from large-city,
small-cﬁty, and rural school'jurisdictions. Thrgehéfiteria for |
selection were used: ‘ o

. (1) the teachers had adopted Experiences in Deci;ion Making

to such an extent tha;’their social studies classes were definitely

characterized by an emphasis on the distinguishing features of the new

Y
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curriculum {Chamberlin and Crowther, 1973, p. 14); . ;
(Zj/ The teachers were inétructing fourth, fifth, or sixth
grade students in social studies;Qand
(3) the teéchersgperceived themselves as independent planners//
In each of the ghree school jurisdicfions, the participating schoois
were randomly sglected before the qualifying teachers were ;andOmly ’
selected to participate in the study. The th;ee,distinct schogl
jurisdictions were selected in anticipation of possible differences
between or among the three Subgroﬁgs of teachers. Community inflgence
in tﬂis study was accommodated through the selectioﬁ’of 1he$e 5uris-

dictions and not included in the list of elements influencing the

curricular decision making process.

Summary \\\ .

In this chapter,.the design of the study was discussed. A
brief description of the instrumentation was foTTowed by a description *®
of the sample. In the next chap{g;i a,detailed account of the metho-

dology has been presented.



! -~ Chapter 4

: CONDUCT OF THE STUDY
¥ i
|
A[ntroduction

, This chapter contains a description of the feasibility study
“iand the pilot study. Following an explanation of the sample selection,

; N

‘the conduct of the main study is outlined. 1In the final section of the

. chapter, the preparation of the data is reported.

. Feasibility Study

A feasibjlity study was carried out infor@ally with two fourth

U 3

;;grade teachers of social studies in an elementary school and two sixth

- * grade teachers of social studies in an elementary-junior high school.

f Both institutions were located in a small school district.

. . i
Purpose. These four teachers were asked to complete’ the ' -;7/

- teacher opinionnaire -as directed, Written criticisms were 1nV1te¢) o~
. , N LT . - P
gethervwitzﬁfollow-up’interviews between the investigator and ;Kﬁ(

e
-

respondent. .On the basis of these observations, the teacher bpinion-

X -
;

nagire was revised. . '

v - ’ [

Procedures. Several specific alterations were made in the

* .

opinionnaire. - . L -
. . . T ' - L
L (1) The second section of the opinionnaire was deleted because
the questions weye considered tautological "and, in. two instances, vague.

- Lengthy défi_ni’ti-dns w_e:% c_leiekte‘dvbécause‘;‘-:t_hey Wér,e’confusing_“and threé' ;

- 45
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/
/

items werg removed from the fourth gection because they were considered

/ . ,
inapplifable. . R
/- (2) Terminology and definitions were simplified. For example,

§

"ceggitive" was changed to "knowledge" and ''sequence' to 'order of

presentation.’ Directions were simplified and examples were provided

for each section of the opinionnaire,

(3) Addftienal diménéions were included in the revised‘opinion-
naire. -

Additional instrumentation, (1) Aeiebmeans”of cross-valida-
ting teachers' assessments of the extent to which seventeen postulated

»

elements influenced cheir curricular decisions,»an.openeended task was
L t ' (N . :
added to the ohinionnairex"The procedure wes‘placed immediately §fter
the administration of the TIB test in the sequence of activities. )
“When teachers completed this task fer the pilot study, they |

were given an envelope of blank cards on which to record, one per card,
| . - { ~

erceived as influences when they were making curri-

the elements ‘they

cular decision The elements were ranked by the teachers who arranged

the cards in order, beginning/with the most influential element and
L » ! . o
endlng with the least 1nf1uentlal o . o

e for thlS undertak1ng 1nvolved the valldatlon of -
. the seventeen postula ed elements in the op1n1onnalre. 1f, for

example a teacher ass'gned "'resource avallablllty"the weight1ng "o

- im the op1nionna1re the same teacher mlght be expected to have recorded

"resource ava11a5111ty" on. one of the blank cards and ‘to ﬁave ranked it

O e /
R : R -
Tk o .
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-relatively high; if, on the othet hand, a teacher assigned “type Of“
instructional facility" the weighting "IJ in the dpihionnaire, the same
teacher'might be expected to' have omitted this element in the enumera-

"tion and rank-ordering of influential elements.

_ . (2) Gwynn and Chase (1969, p. 589) have suggested that belief
=
>4 systems whlch are r1g1d/and trad1t1ona1 serve as major influences’ upon
B ,
curricular dec151ons. Teachers who are characterlzga by such. bellef
systems tend to functlon with skept1c1sm . a reluctance to alter the
status quo, a weak system of 1ntercommun1cat10n 1nflexlb111ty, and
personal nondl;eétedness. Prompted by this observation:.and the
assumption that the -antithesis could hold true, aPSearch uas madenfgr a
 suitable instrument with which to ‘assess teachers‘ belief systems.

b The This I Believe'Test (Form TIB-71) was selected for the

- purposes of this study. This test, developed by Harvey in 1964, is

\yalld and reliable (Hatvey, 1964 p. 213). Permission was

il -~

"use the test in th pllot study.
(3) Each teacher was to be asked to supply a currlcular plan
a wh1ch had been used recently, was currently in dse, Qr was 1ntended for
- r

use in the 1mmedlate future These plahs were to beﬂused to cross-

4

valldate teachers' respeﬁses to questlons about dec151on mak1ng

processes and to substantlate the aSSertlon made’Bg Gwynn and Chase R

- & \

(1969) about the effects of teachers' belxef systems on _the klnds of

.
. 0
\

", currlcular dec151ons they make.

- . @ ‘ . - >

All Sect1ons of the teacher op1n1onna1re and the Thzs I BLZzeve

Tesb were 1ncorporated into a questlonna1re package wh1ch bas used 1n

’

the pilot@prOJect - S | S '1" T jTQ{Q -



.o

48

Pilet Study ‘

Thé pilot study was conducted in the same school jurisdiction
y s j

where the feasibility study took place,

Purposé. The pilot study was used to check the- validity and

reliability of thce 1tems inqludcd in the teacher opinionnaire. The - .
order in which the.instruments. were presented was of special concern.

Technical problems in ‘the data collection procedurc were identified.

~ . a HE

o /
N ) ! 77. .,‘ , . p. l‘
Sample. The four teachers who paktic13ated~§n the feasibility

study were involved for the second time. hfjadditibn, twd fifth grade

\

teachers in a second elementary-junior high school were included, The
\ . . , , o

original sample of teachers was used.in order to procure %‘secoﬁd set

of data from the samc respomdents,

Procedures. The This I Kelieve Test and the teacher opinion-
naire were comp]etca by each of the six teachers in the pilot sample.
Réspondents were asked to give their reactions and suggestions to

assist in the preparation of the final wersion of the opinionnaire and

«

the ordering of items for the main study.

™

Modifications, Jpeveral changes were made as the result of the

pilot study. .
(1) The responses to the open-ended questién (Part III,
Section D) in which the teachers were asRed to enumerate and rank-order

elements which influenced their curricular decisions revealed lists of
o 3 : |
elements similar to those postulated in Section C of the teacher

s
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~

opiniomnaire. A decision was made to relocate this task so that

teachers would complete it before proceeding with phe part of the
- opinionnaire containing the task of ranking elements which had been
postulated by the investigator. 'he open-ended question became

Section A im the finalized instrument. 0

In the main study, respondents were asked to g‘e the envelope
containing the fankéd olcmentskto the in?ostigator before proceeding
with Sections B, C, and D of the obinionnaire. This precaution was
taken so that respondents could not refer to the elements they had

_generated when ranking the postulated elements.

Y

In addition to the relocatioh of this task, the rank ordering
of clements proved to be inCOmpatiBié with the weightings assigned by
the réspondents to the elements postulated in Section C of the teacher
opinionnaireu 'Conseqdently, the directions were changed ‘so that the

respondent ‘arranged cards in five groups: those elements whose extent

of influence‘w§s considered té be "very great" to be placed into one -

= . - - . v
group after which each card in the pile was numbered "5" to- correspond
. o ) /J . . ) v
to the scéie used ins the opinionnaire. A similar procedure was used
2

in the case of all remalnlng cirds untll the . elements considered to be

of "very little 1nf1uence" were grouped and 3551gned the numeral "i."

(2), The wording of dlrectlons was clarrfled and highlighted

fof emphasis.

°

, =7
(3) The third alternatives for Part III, Section A, Question
. i
6, wad ¢hanged from, "It has caused me to realize that my old curri-

culdr plans are inadequéte in'thérlight of tWe expressed objectives,
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but I have not been able to attempt the -development of appropriate
plans vet" to read, "It has caused me to realize that my old curricular
plans are inadequate in the light of the expressed objectiwes of

Experiencegs in Declsion Making and, consequently, I am in the process
o !

of attempting to devélop appropriate blaps.”

3

A copy of the final QJuwestiomalim Package has been placed in'\

Appendix A.
J
' Validity and reliabiliti® of the teacher opinionnaire. Six

‘:ﬁmonths had elapsed between the feasibility and pilot studies. The '\

- :

responses of the four teachers who participatcdiinAboth studies were

v

examined for consistencv. A criterion level was established for this

—~

purpose. If a }esponsc for a particular item varied by one point in
\ .
either direction, it was st:ll considered valid, If the variation was

.

greater, the respondents were dsked for opinjons. -In some cases, items

«

were reworded and in one case the itém.was discarded. The respondents
claimed that they had no difficulty in understanding the questions or

in selecting a response for the items which were revised. The scales

were therefore deemed to bé reliable.

Selection ofﬁ%he Main Study Sample. <;

i

The sample was [limited to 21 elementary teachers who were

teaching elementary sqLial studies in three distinct school jurisdic--
T ' c s s sqs
tions. The teachérs vwere rapdomly selected on the basis of eligibility
- ! .
determined by several|specific criteria.

.
S
. - -
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Permission was obtained to condugt the study in a large urban
public school district, a small urban ppblic school district, and a
rural school division in the Province o

lbertal’ Copies of the

correspondence are included in Appendix B,

4

Criteria of‘scléction. In order to qualify for the study, a
candidate ﬁad to be:

(1) a teacher of fourth, fifth, and/or sixth gradc‘social
studies;

(2) a teachortusing the elementary social studies handbook,
Experiences in Decision Making, as the basis for instruction in social
studies; and

(3) a teacher who develops curricular plans independently,

¥

Seven teachers were randamly sclected fréd each jurisdiction,
Although the selection criteria were identical in determining each sub-
- group, the sampling procedure varied slightly in each of the participa-

ting school jurisdictions.

Large-city subgroup. From the list of schools offering fourth,
fifth, and sixth grade inétruction, twelve schools were randomly
selected using a table of:random numbers (Keeping, 1962, p. 413). The

Director of Educational Research for the school system selected eight

o

qualifying schools out of twelve whigh had indicated willingness to
participate in the study., The iTWestigator then contacted the principal
of each school to determine a list of the 8ligible teachers according

to the three criteria outlined above. The teachers of one school were
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4

disqualified on the grounds that ﬁhey were planning collectivcly.and
they were not using. Faperiences id Decision Making as the basis for
social studies instruction. The princip;l of cach of the remaining

.
schools submitted a lisﬁ of eligible teachers to the investigator who
sugsequently applied é table of random‘num?ers.(Keeping, 1962, p. 413)
three consecutive times to determine a first, second, and third choice.
In tﬁe event that the first-named teacher could not participate for
good reason, the second-named subject could be asked to participate;
similarly, in the case of the second-nemed being unable'to participate;
the third-named could be asked. In thelcase of the large-city school
district, the seven teachers who were approached initially agreed to
participate in the study. Appoinements were then made with each

teacher to complete the questionnaire. durlng ‘the second and th1rd weeks

of*Dgwember 1972, Four teachers took advantage of the 1nvest1gapor S

offer to perform classroom reeponsibili;ies'while he or she completed
all but Part I of the Questiomnaire Package. 1f teachers wofked‘
independently, Part 11, Section A was given to then seearately” 'After'
this section had been completed, the balance of cﬁe Questionﬁaire

Package was given to the teacher for completion in théir own time. . .
- " - ~ », .

SmaZZ-eity subgroup, Al elementary schools offerlng fourth
fifth, or sixth grade instructicn were e11g1ble for selection. A table
of random numbers (keeplng, 1962, p. 413) was applled to the list of
schools to-determlne the part1c1pa;ang’un1ts. The lists of selected

schools was. forwarded to the Central Office of the part1c1pq@1ng small

c1ty district,
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The Administrative Assistant supplied the investigator nith the
names of all tcachers who were offering instruction in social studies
in the selected schools. As in the large urban sample, first, second,
and third choices were randomly selccted, In one case, the teacher 'who
had been selected initially was unable to participate since she had
ceased teaching social studies because of intra—school rcorganization.
In this casé, the sccond teacher was contacted and subsequently agreed
to partdéipate. Five of the seven teachers accepted the investigator's

-

offer to carry out classroom duties in lieu of complefing the research

&

instrument.

Rurgl subgrbgp. The Superintennent of the rural school divi-
sibn submitted a list of eligible schools from which_seven'were
sblectéd randomly, "When the investigator arrived in the dirisidn to
conduct the study, a list of eligible teachers was presented for
randogization; In all cases, ‘the first-;hosen teacher agreed to

participate. Three .teachers took advantage of the investigator's

offer to teach for them while they completed the Juestionnaire Package.'

x’?ain Study

The main@@tudy was conducted during a four-we
ang

l

D&ga coZZectign. Whenjthe investigator arrived. in thé Qmall-
city and rural schoB{ jurisdictions, a mutually @greeahie time Eér each.
teacher was scheduled for the completion of the research instruments.
Arrangements were also campleted regarding the nature of engﬁ;;ge duties

-

'1f the 1nvest1gator was’ expected to relieve the partic1pat1ng teacher
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during part of the data collection procedures. In the casc of the
large-city school system, principals were contacted first. Participa-

ting teachers then made arrangements with the investigator to complete

the rescarch instruments at an appointed time during a two-week period.

The investigator was asked to report to the principal of each partici-

pating school before collecting data from the teacher concerned.
v . _

T@stﬁng procedures. The investigator timed each respondenp
during the administration of the This I Believe Test (Form TIB-71)
according to the procedures established by the developer.l A written
curricular plan was collected from 17 respondents, One teagher‘in.the
rural subgroup who had no plan available agreed to describe his éUrri-
cular planning activities during a taped interview, Three teachers in
the large-city subgroup were unable tb,provide a-written plan; all
agreed to share their curricuiar decision making techniques duri;g
Ataped interviews, Two teachers in the large-city 'subgroup provided one
of many unit plans they ﬁad developed for the system over a period of
two yeérs. The tapes were transcribed and the prepared data were

analyzed in the samg manner as the prepared content from the eighteen

written plans.

:,» .

Data Preparatioh

Data were processed in four stages.

.

. This I Believe Test. The completed booklets were sent to O. J.

i

Harvey at Colorado State University, Boulder, Colorade for reading and
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scoring. This was done by Harvey and one of his clinical associates.
The results were tabulated according to the méans of the system scores

and of the seven sub-dimensional scores.

Personal and professional information. Demographic data were
tabulated together with subgroup and total sarple means. Related

. \
professional information was summarized and tabulated by subgroup and

by total sample,

Curricular decision making components. The responses from
Part 111 of the teacher questionnaire, Sections B and C were tabulated.
In addit:ion,r means and standard deviations for the data from Section C
wére calculated._ \i; critefia were used in subgrouping the data:
age, sex, years of post secondary education; years of experience in

teaching fourth, fifth, or sixth grade social studies, school juris-

diction, and belief system.

Postuléted elements. Responses to Part III, Section D (three
categories of environmental influencé)'were tabulgted. Means and
standard deviations for six subgrgugs were obtained. The subérouping
criteria were: age, sex‘ years of‘post secondary eéucation, years of
teach1ng experience related .to upper elementary social stud1es school
Jur1sd1cr1on, and bellef system, Criterion Ievels were set in order to
determine differences between cand among subgroups on each of seventeeﬁ

.

~elements postulated in this part oﬁ.the opinionnaire.
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Generated eZcmcnts; The elements which teachers had'wrigten on
the blank cards were tabulated together with the weightings assigned to
each item (1-5). An e]cmcni was recorded upon its initial occurrence.
fhe weigh;ing was tabuléted in the column assigned to the contributor.
If a second teacher generated the same clement, the weighting was
recorded in that teacher's colum. In this way, frequencies Qere

L

obtained for each of 88 discrete c¢lements generated. Total weightings

s

were calculafed for each clement.

Tﬁé élement% wege numbered randomly and reproduced on small
cards. The "deck" was given to each member of a panel of five judges.
Théy were asked to sort the eighty-eight items into affinity groups

.- (o]
which they subsequently labelled. No a priori categories were supplied
and there was no limit ﬁlacéd upon the number of categories which could
be generéied,. | ‘ ;
" The groupings which were geherated by the five judges were
synthesized into six.categories by the investigator. Then, the ariginal
judges together with five new judges attempted to assign each element to
‘one of the six cétegoiiesﬂ- The judges were instructed to lay'unresol—v
vable items aside in a residualvgroup which was submitted with tht six
groups“?f categorized elements. 'These groubings were tabulated; If an
elemen; was gssiéned fo a particular category seven times out of gen,
it was considered to be a member of that set, Once the tabulation was
completéé:‘tétal weightings -for all elements assigned €o'a part;cular
catefory weré tallied. Based upoh the total weighting factor for each

category, the six gfoupings'were ranked in a descending order of impor-

tance.
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Data frorm curricular plans. The ,texts of the written curri-
cular plans and the transcriptions of the taped interviews were
partially rcduced for content analysis using the Barrett Taxomory (lker
and Harway, in Gcrbn;r, 1969). This téchnique is used to remove non-
content words from basic text., The reduction is accomplished through
the elimination of artjcles, prepositions excepéﬁwhere they are an
integral link in a unit of meaning, for example, ''cap-in-hand,"
puﬁctuation5 numefals except when linked to a unit of meaning, for
example, "eight-cylinder-motor," and deinflections. Further reduction
was accomplished by eliminating reference titles, Christian names, and

namesg of local cities, towns, and other specific geographical locations.

A schedule of words and expressions which convey limited meaning, for

AN

~example, ''certainly,'" "maybe," served to reduce the text even further:
‘Finally, some grpﬁps of words were hyphenaked in order to retain full
meaning, e.g., "affective-domain,' and sub;titutions were made for long
or awkward strings of‘word;. A schedule of redgction techniqﬁes can be
found ih_Appendix C. The "stripped" texts were entered on IBM cards,
each of which was capable of holding sixty-five characters in addition
to five chéracters for identification and ten for word spill-overs.

The texts of 17 curricular plans and 4 taped interviews were transferred
to a total of 621 IBM éards in preparétioh for processing in the com- ’

puter. _ _ ‘

o This data was_'alpﬁzabeticall.y tabulated and frequencies were

S

assigned to each word by the computer‘izgi’con;‘ent an‘ysi‘prc)gram,

Alphabetic Sort and"‘requ,erzcy Cownt, which is available from the

.Q'epér:tine‘nt of Lducational Research, The University of Alberta.
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The content of the curricular plans and taped interviews was
subsequently categorized according to its relationship to one of six
criteria corrcsponding to the categories of elements which influence
teachers' curricular decisions. These categories were:

(1) curriculum elements wére subdivided into cognitive
(knowledge) aspects, affective (social and personal) aspects, the
valﬁiqg process, and design; |
' (2)° instructional resources;

) (3) instructional procedures;

(4) student characteristics;

(5) teacher characteristics; and

(6) evaluation.

Three judges were asked to assign each tabulated content unit
to one of the six categories. If a word'was not resolved, ié was
placed on a residual list. Assignments were based upon concensus
among thrce judges, the critefioﬁ'iéveltgp which a word became a member
of a particular category.‘lThis procedure w;;;followed for each of the
21 priﬁtouts. h

Once th¢ quposition of each groupingCWas determined, the
proportion of the prepared text from each c;rricular plan 5r interview
devbted to each category was calculated and tabuiated according to>thg
teachers' bélief system subgroup.b Comparisons were made among the four

sets of plans for similarities and differences which could be related

to the belief 'system of the teacher as reflected in the curricular

decisions made by that teacher.
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Surmary
1

\
This chapter was dcvoted to a detailed description of the con-

duct of the feasibility, pilot, and main studies together with an
explanafion of the procedurcs used in selecting the sample. An outline
of the preparation of the data for analysis and discussion was pre-
scpted in the final section of the chapter.

! In the fouf following chapters, the analysis has been presenteé
in four parts, In Chapter 5, the analysis of data consists of a
description of the sample, thg baiief systchs of the participating

teachers, and the differences which occurred between and among sub-

groups.



Chapter 5
cooA

ANALYSIS OF THE DATA

Introduction
In this part of the analysis, demographic characteristics, the
belicf systems of the teachers in the sampie, and the differences
2

accredited to. subgrofping criteria are presented.

Ky i~
Demo hic Charazteristics
graphc f agz

o«

Seven specific characteristics of teachers were consideTed to
/

have some relevance to the study.

v

Age. Agés have been reported in terms of distribution accord-
ing to the three subgroups associated with type of school systen and
in terms of means given for each subgroup and for the total sample

(Table 1).

- b

Ages were collapsed into three fifteen-yeer intervals:

’,

teachers who wefe 20-34 ycars of age; teachers who were 35-49 years of
“ [ :
age; and teachers who were 50-64 years of age. In the t{s¥.sample of.
- LAl teachers, nine (43 percent) were 20-34 years of age, seven (33 per-
- . - # .

}
;fjﬁé 1t) were 35-49 year§ of age, and five (24 percent) were 50-64 years

v";’.'.‘ . . .
s rof age. R -,

The mean age of the seven teachers in the rural group was 37,7

A

, | . ) ‘ _
. years. For the seyen small-city teachers, the mean age was 48.7 years.

The mean age of the seven large-city teachei§§%és 30.9 years. The mean
age for the éntire sample (twenty-one teachers) was 39.1 years.
: S R N R
A 60 %
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Sew.Inothe rural subgroup, two teachers (29 percent) were

made and five (71 percent) were female.  One teacher (14 percent) in

the small-city subgroup was male; six (86 percent) were female, In
] - B . .
the’ large-city subgroup of teachers, two (29 percent) were nale and -
. ¥

five (71 percent) were female,  The total sample of Mwenty-one:teachers

T

was comprised of five (24 perdent) males and 16 {76 percent) feriales.

4

Years of poct scceondar educalion. This characteristic has

” ~ ~ .. . "
been reported 1n teras of distribution and ©f means.

Years of post secondary education {bevond Grade XI11) have been
. S

reported according to three categories: less than four ycars, four

-

years, and more than four vears.
¢" In the rural subgroup of seven teachers, four (57 percent) had

«
ress than four years of post secondary cducation.,  One teacher (14 per-
: - / .

<

cent) had four years of post sccondary education while tivo (29 percent)

.

*had more than four years. In the small-city subgroup, two teachers (29

percent) had - less than four years of post secondary gducuticm_, three

. A

teachers (I3 percent) had four vears,rand two teaehery (29 pertent) had

more than four years, In the large-city subgroup of, seven teachers,

.
1

none had.les§ than four years of post secondary education. Four

= i

teachers (57 percent) hgd four years whi le ‘three (43 pflcen't) had more
than faur years. In the total sample of twenty-one teachers, Six (29‘
, . , . ¢

. L J

percent) had less than four years?of post s.fecdond\ary education, eight »
: - ' - PR ¥ ¢ . .

(3& percent) had four years, and seven (33 percent) had more than four

\ Y . SR . - g

* A
)’eafs-. N IR TR ¢ : N . i

‘Y - X L -

+ h .
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.
[y

) The mean npmber of vears of post sccondary education gomp]ctcd
by the scven teachers in the rural subgroup was 3,25 the SC\’(‘;) small-
city fgu;hcrs had completed a mean of 3.7 years of post secondary -
cdudation while the mean for the sceven i;rge—city #chooﬁ teachers was

. . A
4,4. The mean number of yars of post secondary education completed by

cach teacher in the total sample was 3 8. :

” .

In'addition@to these data, respondents were asked to indicate

A N
" the university courses they had taken which were of assistance to them

in curgicular planning. Discussion related to the description and

categorization of these courses has been included in Appendix D.

Respondents were also asked to cnumerate in-service and

professtonal development activities which had assistcd then in curri-
“ .

cular planning. These experiences included all lvlcvaLt agtivities
N . . . ¢ . .
exzept university courses, The descriptich and categorization-of these

“experiences have been included in a-discussion which may be found in

s
. LR
Appendix D. T

L]

»

. Years of caporience.  The vears of experienge in teaching

fourth, fifth, and sixth grade quiai studies have been reported in
. » . - . . .
terms of dist‘iBBEionEHan&‘mqans.[‘- . L}
. . 2 IRTY S . . :
géac‘ﬁi,-rig:fq.urth, fifth, and sixth grade

Years of experiend® in

~ ‘ N ‘ '

social studies have been presented in two groups:”™ 1-5 ycars and 6 or

-

‘more years, : .

B —

. Three of the teachcrs‘ (43 ‘percent of the rural subgroup) had
\ ’ Co- . O . .,
taught fourth, fifth, or ‘sixth’gradg social studies for 1-5 yeags;

+ four teachers (57 percept)-héd taught these lexrels of social studies
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.

1 ‘V -
for six or mogc.years. In the small-city subgroup of scven teachers,

two (24 percenty had taupght fourth, fifth, or sixth grade social
studies for 1-5years; five (71 percent) for more than six years. In

the lafgc—city subgroup of seven teachers, five (71 percent) had taught

social studies at the fourth, fifth, or sixth grade levels for 1-5
years while two tcachers (29 percent) had taught social studices at «
these levels for more than six years, In the total sample of 21

* teachers, 10 had taught social studies at the upper clementary level

for 1-5 years while 11 tcachers had taught for 6 oqbnmro years., /

The mean number of vears during which teachers in the rural
]

subgroup had heen tcaching Yocial studies at’ the fourth, fifth, or

sixth gradg¢ levels was 6,0; for tho‘s&éll—cif?‘t&a(hers, the. mean was
e

9.9 yoars; and for the large-city tcachers, the mean was 4.4 vears,

N

/7 In the total samble the mean nurber of vears cach teacher had taught

social Studiés\di the fourth, - fifth, dr sixth grade levels was 6.8,

’ * w
Teacher use of Exzperiences in Decision Making as a basis for
2 1 , :

.

curricular deeision making, Frequencies with which Ervericnecs in
: B L . /

Decistion 'aking has been used as aybasis for curricular decision making

have Been reported in terms of distributions and means.

l . v :

In the rural subgggup,~three teachers (43 percent) had used the
: e ' »

T . N . S ) :
handbook as a basis for curricular decison making once only, two,

. teachers (29 percent) had used it.twice, one teacher (14 percent) had

used ‘the handbook three times, and one teacher (14 percent) héd used- it

five or more times. In the small-city subgroup, three teachers (43 - °

.
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' L)
percent) had used Eeporicencere @n Deeteion Mfoking once, one teacher (14

A

percent) had used it twice, and three teachers (43 pérccnt) had used
the handbook as a basis fér curricular decision making three times. In
tho.largc»city subgrotp, two tcachers (29 percent) had used Erperd omecs
n eeision Makin: oﬂce and two teachers (29 perccﬂt) had used it twice.
Three teachers (43 percent) had used the handbook five or more times as
the basis for curricu?ar decision making.

Teachers in the rural subgroup had used the handbook an average
of 3.6 times as thewbasis for curriéular planning. Teachers in the
small-city subgroup had used the handbook as a basis for curricular

decision making an average of 2.0 times. In the large-city subgroup,

the mean number of times teachers used the handbook as a basis for
curriculdr decision making was 4.7. For the total sample, the average

was 3.4 times,

. | | e N |

. ¢

Teachers' Belief Systems

The test booklets were scored by two researchers in the Depart-

Y
. .

ment &f Psvchology, University of Colorado, The scores were used to

classify teachers into four belief systems. The distribution of
teachers in the sample by belief sySteﬁs and according toethe seven

~dimensions.which make up the four belief systems are presented in -

a¥e, %
- e
a te -

Table 2, - e - - : T .
A é . e N * . . »e B

. -

Descériptions of belief systems. Fourrsystemé prevail, ‘Res-
pondents who are predominantly System 1 dimensionalize and tonstrue

the world in the most concrete mode. Their sentenge completions are
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Table 2

Number of Teachers in Lach Bclieiigysrem Category

NO. OF TEAQILKS - PERCENTAGE

B N RS

GROUPS ‘ ] Belief System Belxe;.fv System
1 2 3 4 J Total ! 1 2 3 "4 (Totall
Group 1 - ’ N
6 1 0 0 7 I B 14 0 0 100
Rural . Il
) i
Group 2 - , ] | 5
Small City S 1 0 1 7 / 72 ~14 0 14 100
Group 3 - N I T CR T 7 314 14 29 | 100
Large City l "
. "I
Totals - 14 3 13 21 f 67 " 14 5 14 J 100

® ‘ ~

’

very a'bs‘olute,", highly-tautological, platitudinous and normative, hi‘ghl'y\
ethnocentrific; feligious, and moral, and® e\press ﬂb:itive attitudes

towards refercnts associated with 1nst1tut10n< such a> central -offices

' and SUpCI‘VlQOI’\ orgam?atlons

-

Yy RCSpondents who"aTe.claSsified as nredﬂrnvan4lv Sy@tem 2 are

highly eva}pative and absplutistic& They tend to express ncgatlve

attitudcs towards marriage, rellglon‘ and the Canad.lan way of life, the
&
same reférents towards wh1ch SystCW 1 1nd1v1dudls are.p051t1vc

Respondants who are predominantly System 3, next to hlghest :

S !

level of abstractness, are more’ relat1v15t1c and les(ﬁ evaluat;ve than
o’

s

Systenbl or.?2 subJects. They tend to express more pbmtwe behefs

N I

: ]
about fmendshlp,.people, and mterpersonal relat__lon?:' '

.
e



Respondents who are predominontly System d represent the
highest level of abstractness. Their responses imply a high degree of

novelty and appropriatcncss,,indcpcndcncp without negativism, high
relativism and contingency, and of the ability to think perceptively
b l - . .
and accurgtely. Represcntatives of this system generally use multi-
dimensional rather than unidimensional interpretive categorics.

: _ "
Findings., At least one member of the sample was categorized in

.

each of ‘the four systems identified by the TIF scores. .

9
. 7 .
(i) Syetem (. TFourteen of the teachers - (67 percdnﬁ‘of<gu3

sample) were classified as representatives of System 1. Within the

-

subgroups, the following numbers of teachers were classified as System

.

1: six rural tcachers, five small-city teachers, and three large-city

teachers. ) _ . .

b [

(1i) System Z. Three teachers (14 percent of the'sample) were
’ .
categorized as Sysfem 2. One teacher in cach of thc\three subgroups

YL ey . ? ) N
was classificd according to the second-belicf systent.

(ii1) System 3.. Only one teacher (5 percent of tha sarple)

was categorized as representative. of System 3; the individual was in ™

. [~ - . t
........ "

4 U,
the large-city snhgronp. ~

3

(iv) System 4’ Three of the teachers (14. percent of thd

‘sample) were classified as System 4; one was a small-city teacher anc

the‘oghér two were.froﬁ the léfgc-city group. ' ' S

.
- B [ . .
. . o .

K T —T . T e
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Swrmary.In the case of 14 System 1 subjects, ten were "pure"

iy

exanples of the system.  Three of the subjects shoved some evidence of

System 3 and one teacher showed some evidence of System 4,  In classify-

ing subjects, Harvey (1973) suggests that the dominant system be used
as the chicf categorization criterion.

In the case of the three System 2 subjects, one teacher was a-

“~

"pure' example of the system. One subject showed some cvidence of
System 1 and one showed someé “évidence of System 4. Again, the three
‘ .
System 2 subjects are dominantly System 2,

0y

The one System 3 subject was a "pure" example of the system.
In the case of the three System 4 subijects, one teacheéy,
) a
exemplified a "pure" version of the system, Two subjects showed some

evidence of System I, Harvey- (1970, b),reports that
i

’

. . . only a centage of teachers (dpplox1mately
percent} appear to be funftioning at the level of System 4
while a large majority represent clear System 1 funct1on1ng or
an admixture of System 1 hzth‘S%ftem 3 '[p. 80] '

‘
Seores obtuined on dimersions. Test scorés were reported in

[y
-

terms of overall.belief svstems and for the seven auxiliary dimensions

.which were rated on a five—point scale by the }eaders (Table 3)T The

scores prov1ded by each reader uere averaged to obtaln the values |

~reported in the table. _
i . o7 ) . { o

. - (7) Openness, The respondents presumed willingness seriously
. .. S R ‘ R
to entertaln and pOShlbly accept an 1dea contrary t¢ his own more _—

. o - &> . .

a
B . .
Lam )

central ones. ~ . o ' W T S AR

LY



69

Table 3

)

Sunmary of Systens and Dimension Scores
on the “his [ beliepe Test.

DIMENSTONS

- ‘. ¢ . :
2.0 3.0 3.0 3.0 2.0 3.0 3.0
02 2.0 2.5 4.0 4.0 2.0 3.0 2.0
k
" 04 1.0 2.0 4.0 4.0 2.0 3 2.0
\ 05 1.0 2.0 4.5 5.0 5.0 2.0 2.0
06 2.0 2.0 4.0 3.0 2.0 .o 2.0
07 1.0 2.5 e 4.0 2.0 2.0 2.0
08 T2.8 3.0 3.0 3.0 2.0 3.0 2.0
A}

11 2.0 2.5 4.0 4.0 1.0 3.0 2.0
12 2.0 2.0 3.5 5.0 1.0 3.5 2.0
13 2.5 2.5 3.5 5.0 1.0 3.0 2.5
14 . _ 1.5 2.0 -4.0 4.5 1.0 3.0 2.0
. 17 : . 2.0 2.0 4.0 4.0 2.0 3.0. 2.0
18 3.0 3.0 3.0 3.0 1.0 3.0 0
, 21 3.0 2.0 3.0 3.0 2.6 2.0
N = 14 67 Mean 2.0 2.4 3.7 57 1.0- 2.7 2.2
2 03 2.5 4.0 1. 4.0 2 3.0
. 09 \ - 2.5 3.0 1.0 3.0 2 3.0
15 : 2.5 4.0 3.0 2.0 3.5 2.0 3.0
N= 3" 14 Mean 2.5 3.0 3.3, 1.5 3.5 2.0 - 3.0
3 16 3.0 2.5 3.0 1.0 2.8 2.0 3.0
N= 1 . 3 *Mean - 3.0 2.8 3.0 1.0 2. % 2.0 3.0
4 e 10 : ‘3.5 3.5 2.0 1.0 .5
19 , ' 4.5 5.0 1.0 1.0 4.0
20 5 ' .35 35 30 1.0 4.0

. i s K T : (
N= 3 14( ean ‘. . 3.8 40 2.0 - Lo, 1o 3.0 3.8

% A . . . ‘ » '. 1i* . - «t . - }'.; A . <
N=21 (100« GRANDMEAY ;2.8 30 (3.0 1.8 2.2 2.4 3.0
N r— - - 3 7 - - e - y
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-

The System 1 respondents reported a mean score of 2.0 in épen-
ncess while the System 2 teachers scored 2.5, thc.Systcm 3 indiv;dual
scored 3.0, and System 4 respondents reported a-mean score of 3.8 on
this dimension., The System 4 (abstract belief) teachers werc the most

open; System 1 most closed,

S ) : ' >
(11) Cardor. The assumed forthrightness of self-honesty with

1 S

which a response is made. Candor implies low denial apd low defensive-

ness.

'f“ -

Respondents who were categorized as System 1 and System @,
scored means of 2.4 and 2.5 respectively. Systenm 2 teachers indicated’
a mean score of 3.0 on this dimension while*the Systyh 4 group scored

4.0, the highest ranking on candor.

-

(i17) WEvaZuatiangxﬁgt-The tendency to make good-bad, right-
PR i
wrong judgements which hold dﬂsibus pejorative implications.
In descending order, System 1 respondents indicated the

‘and 3 scoxpd/

3 - A '
3.3 and 3.0 respectively., Teachers with abstract belief systems

<

[a8]

highest mean score on this dimension--3.7, System

°
(System 4) indicated a mean score of 2.6 onvtpis dimension, thus

indicating low priority on evaluation,

b
.

&

(iv) Extermality. The respondent's tendency to attribute

SUC£ess,_failure; or control of his\actgyns-to forces over which he has

o

h:tg%l“é or no control, ‘incvzludihg such thipgs as luck,.;ther ,gersonsr :

»
. . N

‘and social obstacles. , _ .
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In this dimension, only Systen 1 respondents indicated a high
mean scorce of 2.8. The teachers in Systens 2, 3, and'4 reported mean

scores of 1.5, 1.0, and 1.0 respectively.
’ v
(v) Cuniciem.  The tendency to express nihilism and to ascribe

worthlessness to everything in general.
The System 2 respondents were highest (3.5) in this dimension.
The System 3 teacher reported 2.5, System 1 respondents scored a mean

of 1.9, and System 4 Sdgjccts were lcast cynical; their score was 1.0,
. . . |
(vi) Optiricm.,  The pssumed feeling of well-being and ‘that

things will, or already have, turn out well. . \ . .

¥

Systenm 4 respondents scored 3.0 on this dinension. éystem 1
A ‘

teachers reported a mean score O0f 2.7 and Systen 2 and 3 subiccts gach
2 P -

scored 2.0 NAYrCSOnting the subgroups displaying the least optimigm 1n

£ : !
: E .
. R U
the sample. . L
) - ' ‘ -l'..i: 2.
. ) o

(vii) Complexity. .~ The number of different thcmGSvexﬁrcs§cd

¥

together with thClT 1ntegrat10n——a’k1nd of 1udged profundity or dopth

| oy
of thought. 2 Q »;g% ,

. A 3
- In ascend1ng onigﬁ!/Systemﬁﬁ scq d lowest in complex1ty——2 2.
] 9 s}
qutem 2 and 3 subJects scored 3 0 While System: 4 telchers prov1ded the

ST 7

<

thhest mean score of 2 8 on this ‘dirension. -

. .2 , ' SPEI.
Swmary. System 1 subjects tended to.be low in openness, - candor,
. R - & - .

_cynicism, optimism, and complexity; high on evaﬂ}SEiycneSS and. externa-

~ N ’ .
. .- @

lity. _ . - . RPN
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. -
Systenm 2 respondents were low in openness, externality, and
optimism; mid-range in candor, evaluativencss, cynicism, and complexity.

.
.

‘The System 3 respondent indicated a low scor¢ in ocandor, exter-
- , : L]

nality, cynicism, and optimism; mid-range 1n openness, evaluativeness,

and complexity. :

System 4 respondents scored high in openness, candor, and
N \ ) ’

complexity; mid-range in optimism; low in evaluativeness, externality,

.

and cynicism.m3 . . . =
( ~
ears and Standard Deviations . ‘ . .
: - . . o
Means and standard deviations between and anong groups were
. 4 : . . s

dcalculated, on the basgs of seven Criteria: jage, sex, years of post

-

secondary cducationy yecars of experience in te ching fourth, fifth, or

sixth grade social studies, school system, and . the belicf system as

v

indicated by the fhis [ Folideve Test’ (Form T1B-71). .

In order to be recognized, differences between or among groups

) ' ~ ..
on any one criterion had to meet two conditions:

»

(1) the difference had\tdq>e’equiyalcnt to at least one full

wmit on thee five-point scale, and
(2) the standard- deviation between the” maximum. values had to:,

. . - ) 5 i

be less than 1.0. The latter criterion seemed to correspond to the. . ° "

consiétencyfinconsistehcyfcriﬁgfioﬁ which w;s used in FdnjunctibﬁiwithIT.
the interpretaticfn of éh_e tables.’ - . _ e i
o o .
Différenées'Which were recogﬁized_occurred'Qheq';ﬁf‘ngplgﬁwas
.i;uﬁhivided‘aCGofaing to age, yeafs of bogt‘éégoﬁdary eaucé}ign, séh001 
. 2 o LR ;
"jurigdictiQn and belief,sxstem, : ’

[4 . .- : :
. . : "

L 22
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¥ Poctul ated influwness o tegeners,  Differences were recognizéd

"

.‘in.tho cases of four subtests:
5 ’
(i) Age. In Table 4, means and standard deviations have beern

shown for two items--size of class and type of facility--on which age

subgroups differed according to the accepted criteria. The older of

] kS .-
the two subgroups of teachers (50-6% ycars of age) indicated that the

s

%ize of c¢lass exXerted considerable influence upon their curricular

decisions while the other subgroup of teachers ( 49 years of age)

indicated that class size influenced their curricular decisions to some
1

extent, This information was reported in (a), Part B, Section D of the

-~

9 - ) - ‘ . '
_opiniennaire., The younger of the twq/subg;oups ot teachers (35-49°
AN , ~ . : _
years of age) indicated that the type of facility in which they teach
‘exerted an anount. of influcnce ranging from some to considerable upon
their curricular decisions. The older subgroup of teachers (50-64
years of age) indicated that the type of facility influenced their -
«curricular decisions very little. This information was reported in
(c), Part B, Section D of the opinionnaire. :
. :
~ Il . N
Table 4 N
rban Differeaces and Standard Dev1at1ons on Two Influent1al >
: ‘ S Elements Accordlng to Age Group1ngs _ R B
g e ‘ Age Gréup Maximum  Minimuw , Group Difference Between Standard
Element . in Years Value = Value’ an *  Group Means . Deviation
. _ = SR . ' ; 1 v ‘ a
I° sizd of Ciass © 35 - 49. :4.0 . 1.0 - .9 ’ S 0,99 -
. : 50 - 64 5.0 , 3,0 4.0 - 1.1 : 0. 89
L ' R R ' -
"[2 Type of Facility™® 3§ - 49 - 4.0 3,0 3.4 " y . 0,49 .
1 . D Sp-er 30 f,o~ S22 L2 0,75
Y - — f-’ - e - 7 e
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(1{1) Years of poct cecomdary cducatior., In Table 5, the means

and standard deviations have been shown for the item--type of space--on
! . ‘ : -
which influence differed between subgroups ‘according to years of post
’

secondary cducation. The subgroup of tcachers who had more than four

years of post secondary ecducation indicated that the typc of space in

[¥] .
which activities take place exerted some influence upon their curricular

decisions while the subgroup of teachers who had less than four years
: ) . e
of post secondary education indicated that the type of space influence ‘
s e /»J/d/

. -

their curricular decisions very little. .’

~ . . ) - B ) : \
- ‘ A q'. y L
Table 5 .
- Mean Differences and Standard Deviations dn One Influential
Element According to Years of Post Se¢condary Education
o . Years of Tost i Mininum Group  Differences Between SStandard .
Elenent Sccond{xry Value Valae Me an ‘(;rouP ,\1&1’ Deviation
Education | .
J L3
Type of Space - < 4 yr, 3,0 1.0 2.0° / , L 0.58
Sayr. 4.0 2.0 3.0 ©, 1.0 " owTs
(i11) School jurisdiction. In Table 6, means and standard
N ) . P Ly 3 . N
deviations have been shown for an item on which influence differed
betwgen subgroups according to school jurisdiction., The subgroup of
) ' ~ . + * . A o LA : .
small-city teachers indicated that the curriculum handbook, Experiences
. N € - ) R . Ny
. . ‘ * .

A . D O L - . "
" . in Dacision Making,. eXérted some to considerable influence upon Yheir
CREN » . *

: L : .. . g o o, . o e,
curridular decisions while the subgroup of large-city teachers indigated
that, the handbogk exerted very little to some influence;upon'fhéir P ‘&?
\ - ‘ ' ' : '
curricular decisipn' making activities.
Vo “A . . : \

y .
\ \

)
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Table 6

Mean lefercnccs and Standard Deviations on One Influunt1al
- “Element Accordlng to §Choo] Jurisdiction

v 9
Ele Sub Maxinua  Minimum  Croup P Di¥ference Between  Standard l
‘ment group Value Value tican Group Means Deviati '
1 Curriculun Handhook Small Civy 4.0 3.0 3.6 e 0.49 g
Fopesionocs Large City. 3.0 2.0 2.6 1.0 0.49
Decicign Murings

(iv)\ Belief sustem, In Table 7, means and standard deviatioms:

‘have been shown for six items where the degree of finfluence differed
B o B . )
between subgroups based upon teacher belicf sygtems. Teachers classi-

. ! \
fied in belief systems 4, 2, and'1 fndicated that the soci#l and
personal necds of the chjild influenced their curricular decisions from
a considerable extent tg*’b very great extent while the{ System 3 teacher
. ! e .
rdted this item as having only: some influence upon hisj curricular o
< . . T !
~decisions, . : ) .

s
¢

The System 3 teacher ;ndlc‘ited tlmt the talents of the Chlld(

mfluenced hzs cq,rmcular deczs;ons to a very great éxtent \»h]le S)/stcm

4,1 ;md 2 teachers 1nd1cated that th15 eleng;nt. Jnflucnced their

curracular dec151ons from some to a con31derable exten. L

The - System 3 teacher 1nd1¢ated that the typ:‘A

*

| whlle System 4 and 1 teachers 1ndlcated that thlS ele*nent e rted httl'e

"-mfluence upon their curncu‘ar d¢c1smn maklng actxntws

LN

System 1, 2, and 4 teachers lndlcated that access to approprlate f

|

' '.mstructmnal matemals cxerted less than con51derab1e 1nf1uenCe upori

’5, ,
PR P58 - . -

<&
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L Tahle 7 ° /

-Mean Differences and Standard Deviations on Six Influential
Elements According to Belief System Groupings

L

Sub- Maximum  Minimum Group Difference Between , Standard

Element Group(s) ¥ Value  Value Mean Group Means Deviation
b LN . . ' . ' : )
1 Sodial and Personal System 4°  8.0- 4.0 4.7 - . 0.47

N + (hi .-

Needs of the Child System 2 5.0 8,0 | 4.3 ) 0.47

< - " System 1 5.0 3.0 - 4,2 _ 0.56

o vs o ) o . :
: . - ‘ ) ~
. - - System 3‘\ 3.0 3.0 3.0 1.7/1.3/1e2 0.00
. - ——— . L‘ ' - ie ‘ .,‘ ——
7 2 Talegts of the System 3 5.0 5.6~ 5.0 Y 0.00
L Lhild ‘ . . ;
e K . vs . N R _— p) .
. 7 . Systemd4 40 - 30 - 37 - o 0.47 .
- '. e " System 1 5.0 3.0 .85 B C 0.63
SINERPRRE Y . system2 ... 4.0 3.0. 33 1.3/1.5/1.7 . [0.47
. . ) ) N ot o oo :
- * - ] P ( - ] [ P(» " N T - v
3 Type'of sace #Systey 3 M40 . 40 | 40" .ot - 0.00
[y - ! ‘.: - . ‘ E‘Pg_’ A . .
s wom e " A :
.y . - . System 4 P 7,0 - 2.3° . L ' 6.17
L] . .
- '*'J System- 1 ‘4,0 ~1.Q, 2.5 - e1,7/1.5 0.98
. .. . S A ) .

). - . ¢ Rt C . - . 4
’1\‘\~'\?“‘ 3 s o > . :
.’Alxccess‘o Instruc-  System1-_ S.0% ~ 1,0 , 3.7 ) ., 0.88

WS z . .
¢ donal Re.sdurces . Systep2 . 4,0 3.0 3.7 X 0.47
. . .. B q . ’ N J X . -

©ow A System 4 _  S5.0-. 3.0 s1,7 g 0.94

\ : | -
‘ o ;- System 3 1.0 1.0 1.0 2.7/2.7/2.7 0.00™
. 1 ‘ . ) .
— _— : — - -
.S Paraprofessional System 3 3:0 3.0 3.0 7 " 0.00-
Assistance : . . ,
’ vs : 2
Systeq 2 Zo - 2,0 20 ¢ ‘ 0.00
Systen 1 4.0 1.0 .87 " 1.0/1.2 0.94
(X4 : - ( )
. \ i ~ - .
6 Curriculum Hand- System 4 4,0 . 3.0 3.3 0.47
book (Experiences . . :
. in Decieron _ System 4.0 2.0 3.1 0.59
Making) -’ vs . . .
: ‘ System 3 2.0 2.0 2.0 1.3/1.1 10,00



~ the cases of two subtests. &
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. . -
their curricular decisions while the System 3 teacher reported that no .

influence was attributable to this element, 4,

The System 3 teacher indicated that his curricular decisions

*

were influenced to some extent by the availability of paraprofessibnél
assistance while System 2 and 1 teachers attributed very little influ-

ence to this element.

System 4 and. 1 .tcachers indicated that the curriculum handbook

.
jinfluenced their curricular decisions to some extent while the System 3

teacher reported that this element exerted very little influence upon
'hié.curricular decision making activities,

-
L

Influences on teacher choices. Differences were recognized in

r
| ) pd
(1) Sex. The male subgroup indicated that the relationship of

L]

one area of study to another ranged in importance from considerable to

great while the female subgroup indicated importance réngjng from

>

moderate to minimal (Table 8), -«

Table 8

A

&

Mean Differences and Standard Deviations on One Curricular
Decision Making Component According to Sex

’ o M
s Qurricular, Decision sex |Maximm  Mininwa gxﬁ Differences Between  Standard
Making Component Value, Value Mean . 3mup Means Deviation
|’} Relationship of. Male 8.0 4.0 4.4 0.49
. &ne area of study v + .
'{‘h another Female 4.0 :.o 3.5 1.1 0.83
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-

(11) Belief systenm. “In all, differences among belief system
groups1were'recognized when the importance of ten curricular decision

making components was reported, System 4 and 2 teachers ihdicated that
. ' . | .
. their personal understanding of the valuing process was more. important .-

to»them than it was to'the System 3 teacher who attriButed slight
importaﬁce to this component,
' When considering the importance of petsonel omderetanding of
*{Be affective objectivee, Syetem 1, 4, and 2 teachers assigned fedn

—

values of 3.8, 3.7, and 3:0 while the System 3 teacher assigned a mean

14

importance value of 2.0. *. , -

Prov1$1on fO{Nthe knowledge needs of ch11dren was assigned a

mean importance value of 4,3 by the System 1 teachers while System 2

teachers attached a valuc of 3.3xto,the component. .

"System 2 teachers;attached'considerable to great importance to '

providion for the-social, and personal needs‘of children. System 4

N

" teachers assigned a me‘<;yﬁ1ue of 3.7 to the 1mportance of‘thls com-
m

~ponent vhile the Syste

L4

| mean was 4.7._

System 4 teachers indicated that the selection of appropriate
\

’ ob;ectlves to meet chaldren s soec1f1c needs was of con51derable

1

_1mportanee\{4 3) wh1le System 2 teathers a551gned a meau value of 3. 3

.

‘,to th1s c0mponent

'

f

The amount of content was of considerable 1mportance to the

System 3 teacher and of moderate 1mportance to the members of the

! s

’ Sy-stemrzul-subgmup. B. - K . S

»



\ ' Table 9 ’ - ) *

Mcan Di fferences dnd Standard Ddviations on Ten Curricular Dc‘cm]on
Making Lompononts According to Belief System Groupings

13 “~
Curricular (JL-uQiun Sub- Masinum Mininun Group Difference Betwveen 'Standard‘i‘
Making Corponent Group(s) Valuw Nalue Mcan *Group Means Detiation
1la Persons! understand- S)';tcm 4 4.0 4.0 4,0 ’ 0.00
ing of the valuidg  gugeem 2 4.0 3.0 3.3 :’Lg/
process vs ‘ : .
System 3 2.0 2,0 2.0 2.0/1.3 0.00 '
b Personal understand- Systcm ] 5.0 3.0 3.8 . 8,67
+ng of the affective g giema 4.0 - 3.0 3.7 ‘~ . 0.47
objectives . . ’ s
., System 2 3.0 - 3.0 . 3.0 o -, 0.00
’ . vs : < - '
System 3 2.0, 2.0 2.0 - 1.8/1.7/1.0 . 0.00
2a Provision for the System 1 5.0 3.0 4.3 o . 0.59
knowledge necds of - vs i . : -
children System 2 4,0 3.0 3.3 1.0 Q.47
b Provision for the System 2 5.0 4;0 - 4,7 - . . - 0,47
social and personal ~ vs .
nefds of children System 4- - 4,0 3.0 7 3.7 l\.O ‘ : .- .0;4‘2" »
3a Selection of appro- System d 5.0 3.0 4.3 o 0.?4 - ;
1 priate objectives vs o _ . - - "
to meet knowledge System 2 4.0 3.0 3.3 1.0 0,47
] _n needs B . 2. _ :
4a Amount of Content System 3 4.0 4.0 4.0 : . 0,00 |-,
- - vs . ) S
' ) System 2 3.0 3.0 3.0 1,0 . ’ 0.00
b Order in which System 1 4.0 3.0 3.3 ‘ : 0.45 .
materialyis . o R )
presented Sys:,:em 2 4.0 3.0 3.3 | . 0.47 /r}
Systemd4 3.0 . 1.0 2.3 1.0/1,0 o098 [
¢ Relationship of one 3 40 4.0 4.0 =t 7,0.00v
area of study With g 4 on 5.0 3.0 3.8 ) RS X =4
another ) : .
: System 2 4,0 3.0 3.7 . . 0 a7 ,
vs ‘ - PR SN - R R
System 4 3.0 1.0 2.0 2.0/1.8/1.7 : 0.81 )
d Provision of chance System2 ~ 5.0 4.0 43 ‘ - ‘ 0.47 ,
to role play, etc.  guceen | 5.0, 3.0 89, . 0,80
. ' ’ vt 7
‘System 3 2.0 2,0 2,0 2.3/1.9 . 0,00 |
‘g Checking upon ~ System1 5.0 3,0 3.9 o 0.59 |
progress ‘at the ’ T . ‘ . . ).
end of the umit’ System 2 4.0 . 30 3.7 . - . 0.47 4 .
’ : System 3 3.0 3.0 - 3.0 , R N R
X : » o ‘ Vs ; o S : R o A e -
) : ’ . Systemd4 3.0 0., '2._0' 1.9/3.7/1.0 - . 0.8
. . . . . . \ ) . .

.?'kg.l o ,ﬁ‘“.._ - .~ et . ___.'

I 2RI I /, i N -%‘

B
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-4 teachers fely that this component was of minipal

’ . [ /».‘ . ~
.ind&gated slight impoertance, A

reported

The order in which materials arc presented (seqyfenge) was -
- : . \ =
ascribed moderate importance by -System 1 and T \cachers

jimportance to

.

then, .

System 3, 1, and 2 teachers designafcd considerable to moderate
1 .. .

.

importance to thc’rélationship of onc area of study to anothet,”. System /
4 teachers accorded this component with slight importance. .
System 2 .and 1 teachcrs attributed importance rannlng from .

Rl BN ) By

%
moderateqto consxderable to the provision of chances for children to

“ e

. ‘:51

role play and 1nteract w1th one another. The System 3 teacher
reported qllght 1mportance in this dimension.

Systemll 2 and 3 teachers ascrlbeq importance ranglng from
’ 1

mpderate ;o con51dcrable to&the functlon of checking up on prooress at ¥

the concluslon of a unit {$ummative evaluation). ~ System 4 teachers'j

-~

Summary.of the Analyszs - -

o

In this cBapter denographlc character15t1cs of the sample,

_‘bellef sys&ems of the teachers- and descr1pt1ve statlstzcs have been

bl

f
4

!'_ Ry

° B Y

N Fourteen teachers were categorlzed as SySteﬂPI--those holding

to a concrpte be11ef system.: Three teachers were class1f1ed in

3

System- 2 ‘one was plated in System 3 and three teachers were cate-

2

gorlzed as System 4-~those holdzng to an abstract bellef system. L

v . .
a T . S e
., . S .

PRI
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i
+ ~

It was shown that th¢ type of belief systcﬁ held by a teacher
o, . . ) ’ S R .
may be related to that teacher's view of the curricular ‘decision making
o : v Cow [
process. . o , R V.o /

In the next chapter, the analysis bf influences-on tcacher's

icular decisions has been presented.
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Chapter 6
.

ANALYSIS(%F INFLUENCES ON TEACHERS'

- CURRICULAR DECISIO75/ ) \

t

" Introduction

3

Elgments which influence.the curricular decision making process

wéfe>postulated'for this study. They have beén analyzed according to‘

_threF categories: uthe'learner; the school and the elementary school

i

social studies handbook.,- Elements Whichfinfluence'the curricular

Cow

. Lowd
decision making process were generated by the teachers themselves.

-

These have been analxzed accord1ng to 51x categorles instructional

resources,:currlculum, student cbaracterlst1cs teacher characteristics,

instructional procedures, and evaluation,-'

P 4 e 4

Postulated Elements - -/
* ° This part of the analysis was ba%ed'upon the responses to

. - . ' ¢ .
questions .in' Part I1II, Section D of the'opinionnaire which was designed

© to elicif:teachersi_perceptidhs of the importance of seventeen postu-

on

lated elements wnich infernce the curricular decision making process.

The 1nf1uences were grouped accordlng to three categories: elsnents

v

assoc1ated w1th the learner the school and the curr1culum (i thls
J each

' 1nstanbe Ehpezwences zﬁ‘Deczszan Mukzng) The extent to wh1c

oint scale.’
e ¢ \ -
The responses'have been examined in relat1on to the egree of cons1s-

A |

element 1nf1uenc$d the respondent was 1nd1cated on a f1ve-

,tency ot 1neonsisten¢y Conslstency was deﬁprmxned according to the

[“f?:'. y IR R 82

N
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following éritériaf
(1) In the casec of (ﬂCh»subgrouﬁ of the §ample if 6 or 7
subjects'(86—100 percent of the gubgroup) responded in three édjaccnt
categories, the mean score was con;}dcfed to b@'éharacteristic of that
subgroup (Table 10).

4

(2) 1In the.case of the total sample, if ﬁ8 to 21 subjects (86-
: - )
100 -percent of the sample) responded in three adjacent response

categories, the mean score was considered to be meaningful.

Le&rner. Five elements were considered: the need for. know-
ledge, social and personal nqeds of }he studént; the need fdr skills,
interest{ of the student, and the tale;ts of the individual (Téble 10).
Responses'to the.five queries were consistent in every in§tan§e.
In all céses, the extent of influence_reported by the teachgrs was 3.0
or more. The mean response of each subgroup was consistently lower for
"talents." The lower mean (3.6) for fhe total sample reflects, the
level of responses from teachers in the large-city g}pup° Tﬁéée
teachers also indicated that the influence of fhe learner's need for ;
knowledge is not as important to them; thlS accounts for the somewhat
lower mean (3.9) for thls element in the total sample. In summary, the
social and personal needs the need for sk1lls and the interests of
'learners appear to have influenced the teachers in the total sample'to
a greater extent than any other learner characteristlg postulated for -
this study. . | |

& K . . -
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X \

“leven elements which ipfluence tcachers' curricular
T : L

+ L 3

L3 ’

T ' -
- » decisions were)considered: class size; typéuof teaching space,
o : ' ¢
facility, and furnishings; scheduling and reporting procédures; morale;
1 J

. time for planning; funds ;-access. to instyuctional materials; and para-

PrOfeSsiohaleassistance (Table‘ll) l _ t I

[

Responses concern1ng the, influence exerted upon the. plannlng

act1v1t1es of the respondents by the type of facility in which they

-

teaéh, the type of fhrnishings they ueeﬂ schoal morale, funds for

' instructional necessities, and paragrofessional assistarice were judged

‘to be consistent, If means 4re examined in conjunction with the type b

of space in which rural teachers must work (2.3) and with schedﬁling
B - E ’

procedures (3.4) under which this same subgroup of teacheré»functiqn,
"then consistency in the total response to these elements may 4l1so be
‘ ®
L
assumed.’ . ‘

Responses to the four remaining items-—class size, reporting

procedures, time for plann1ng, and acces$s to 1nstruct10na1 mater1als--

-

were Judged as belng 1ncon51stent because of a bi- moda11ty factor in

e

three cases and a scattered Jresponse in the fourth, The teachers 1n

-

7the rur/i subgroup attached elther«very 11tt1e/no 1mportance or
)
cons1derab1e/very great 1mportance to the size of the class as an
element whlch 1nf1uenced thelr development of curr1cu1ar plans. ~$He;'

o

small-cxty teachers' responses were b1-modal tn relation to the 1mpor~

4, "

e tance of reportmg p#dures, reeor& keepmg, and other school
“‘;pol1c1es.. The mean score of 2, 6 for the total sample 1s,\however,

frepresentatlve of the overall response pattern. e o

t.\ 4
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\ ’ N ' \
The elcment‘of time during regular schdbl hours for curriculdr
plannlng occa51oned an 1rregular reSponse pattermn from all three sdb-

groups. Rural and small- c1ty teachers furnlshed a b1 moda1l response

time was’ either an -important influence ar it was_ndtg ' Large-city
S | S ‘

teachers demonstrated a scattered view; no definite pattem of impor

tance was evident. .

' The large-city teachers indicated a scattered response to thé

)

item reférring to access to necessary instructional materials.

Access to necessary instructional materials (3.6), morale in
J ‘ . ‘ .

the school’ (3.4), funds for instructional necessities (3. 3), and

9

. scheduling procedures (3 2) appeared'to exert the greatest amount of

_1nf1uence upon the respondents when they are developlng curr1cu1ar
R}
plans. Although the rema1n1ng elements were ranked qons;stently, they
: ?.'\ < )
were perceived to exert little influence upon respondentsﬁgcurrlcular
decisions, " . . ‘ -
The curriculum handbook. The ovefall»response“to this item was

2Judged»to be con51stent (Table 12) Altnbugh”the mean score of the

B total sample was 3 0 the small-glty respondents 1nd1cated the greatest

exzent of 1nf1uence (Sgﬁ) wh11e the large- tlty respondents 1ndlcated .
"~ th least extent of influence (2 6). attrnbuted to this 1tem as an

”fxnfluence upcn the1r curflcular dec131ons.t-f,ﬁ;;" ,.‘f-

¥

L
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Generated Elepents = .

This section of the analysis was based upon the responses which

\ .

teachers made to Part III, Section A of the teacher opinionnaire which
_ ’ A P . ch,

S

-

was designed to elicit from the teachers the elements they perceived as

influences wpon their curricular decisions. The respondents were asked

‘.

L )
to write as many clemeénts: gs they could think of, one per card, when

they completed this opeﬁ-endcd question, ° \

W"Eighty—eight disorete elements were tabulated. The weightings

_(1-§)=Qeie recdrded for later use. in determining the ranking of the

caiegories into which the elepgnts were placed by a panei'df ten judges.

.
o

Synthesis of ‘categories. Each of five judgés‘(ghe first p;nel),
sorted the 88 elements into twoMto eleven broad categories. In consul-,

- Ky

tation with tEe judges, the entire range of suggested categories was

”»

synthesj zéd by-tpé %pvestigatgr:into the fbilowingf . ,, . )
A“”'tla inétruciiopal;rgsources; * .
v . A
. (2) ‘curriculum elements . /) .
. , : :
.,: .(3) }tudent-characteris;ics; L * )
. A X ) .
‘(4) tggchéracharacteristics; .
| (5) instructignai p?océdures;.and . Jio o .

6) oevaluation.{ > e

’ , Categorizatiqn. tpanel of 10 judges (the members of the first

Y \ . ’ ‘ ead ’
- " pang} together with § additional judges) attempted to place each of the
- \- R . L} B ‘. t L .
88%§1ements into one of the assigned categofiés.'_They ere in:;;mcted "~
', to ggsignouﬁfe$01Véd edemefits into a¥miscellaneous" category.’

* : T p) ’ PR e
' . -
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If an elemenf was assigned to a particular catecgory seven times
' ovt of ten, the éicment was considered as a member of thét set.,
Eiéhents whosc assignment did not reach this criterion level were
placed on a residual list of uncategoriigd items. Based onn this

criterion level, a total of 74 elements were assigned to categories and

14 elements remained uncategorized. .

(i) Instrugtional resources. ‘Eightgen 'g_lemehts (20 percent o

' / f

~the orfginal group of 88 elemeﬁés) were Qésignea‘to thi%.cateéory by. .,
seven or more of tire ten judges (Table Lsi.-‘%hé'18 elements were
. recorded byithe feépondents 95 times an&‘were assigned an aggregate
AQeighting‘of 310: Recording freqhgn;i;s were 38 for the small-city

w o ,
‘subgroup of teachers, 32 for the rural subgroup, and 25 for the large-
c;ty subgroup;- Availability of instructional materials, access to .
library faci}ities, and relevant filmstrips and films ranked highest
V(69 each) within the category. Of coﬁsiderably less consequence (15-%)5&
were: resources to be found within the coimunity (15), availability ofV?
resource people in the community (15), resource persons with special
expertise (12), appropriate reférence‘books (12),'fiéldktfips (11), and
space in wif¥ ch t; workv(B). The Teﬁaining eleméﬁts aéhieved aggregate

¢

weightﬁngs.of 6-1: consultative services (6), suitable maferials (S);
aydio visualnaides (4), appropriate classroom facilities (4), relévaht

. poetry and music (3),'appropriate dfghlay areas '(3), free reading books

(2), school policy‘regarding activities (2), and economics (1).
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&~ g
A
Tagble 13 .
Elements Assigned to the Instructional .
Resource Category of Influence
L]
Recordine Frcguencies . .
Rural Small City Large City Total “e;g;;ing
Rank Element Subgroup  Subgroup Subg roup
1.3 Availability of instructional S 7 6 18 69
materials
AN
1.3 Access to library facilities 5 7 6 18 69
1.3 Relevant filmstrips.and films S 7 6 18 69
2,8 Availability_of resource 1 5 ’ 1 7 15
personncl in community
: - .
2.5 Resource§ to be found in the 1 5 1 7 15
community )
3.5 Resource perglnnel whose exper-
tise can be Psed for a 3 0 0 3 12
limited time
3.5 Appropriate‘eferencc books 1 1 1 3 13
4 Field trips @ 3 2 0 s 1
S Av:.nlabi_lity of suitable space 3 3 0 6 8
in which to work -
6 Consultative services from
: outside school 0 o 2 2 6
7 Suitable materials for
students to work with 0 ° 1 .1 5
8.5 Audio-visual ‘aides 1 0 0 1 4
. /4
8.5 Classroom facilities such as 0 0 1 1 4
open space
9,5 Relevant poetry and music 1 0 0 1 3
9.5 Space in which to arrange
displays 1 0 0 1 3
i | .
10,5 » School Po!iues :bout~ 1 0 . 0 1 2
activities
¢ ' P
10,5 Relcvant free-reading books 1 0 ,0 1 2 .
. M .
s » ) .
11 Econom?s. finances for 0 1 0 1 1
materials
Totals 32 38 25 95 310
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>

v (12) ' Curriculyn elements, Fifteen elements (17 perceﬁt of the
origin%l group of 8§l'werc assigned. to this catégory by seven or more

. HEOR s
of the ten judges (Tablie-14). The 15 elements Wére,recorded by the

v

.o
< 5 Y 4
BT A Table 14
s L® .
Elements A551gned to the Curriculum Elements
bo.
7+ ..., Category of Influence
Recording Frequencics ; i
s Rural  Small City large City "°;§¥;i"g
Rank Elcment Subgroup  Subgroup Subgroup ota
1 Objectives to be met as the l
result of instruction o2 ) 4 o 2 8 40
2.5 "Khat" to teach 3 3 3 9 39
2,5 The generalkzations to be .
comprehended - 3 3 3 9 - 39 -
3 Skill development in ¢ : ‘
students - . . - ! 3 4 8 34
[ 4 The curriculum guide 3 2 .3 8 28.
S.5 Values to be rcalized 3 1. 4 8 20 |
$.5 The valuing process . 0 3 1 ' ) 4 20
6 Time available to do a ' .
project 4 1 2 7 18
7 Rellgtion‘ships among curri- N .
© culgm areas’ v 0 1 2 3 1
8 Tpe "why" for planning * 1 0 T 2 10 /
9  Scope ' 0 1 1 2 6:
10.3 Development of individual X
responsibilities for 0 o - 1 1 4
students
. : , °
10.3 Development of independence 0 ' 0 . 1 T
. in students . .
10.3 Integration of subjects - .0 ~1 I 1 4
11 Nature of &wgtent to be . ‘ ’ . T _
: eonsidered - ° .0 1 ‘ oo
Totals 17 25 .26 - 68 278’
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respo;dents a total of 68 times and were assigned an agg;egatc weight-
ing of 278. Recording frequencies were 26 for the large-citf subgroup,
25 for the small-city subgroup,ﬁand 17 : the rural suegroup. Objec-
tives to be met as the result of instructipn drew the highest weighting
factor of 40, ‘'What" to.teach’and the'geneéalizatibns to be cempre—
heAded were both weighteéd at 39, Skill development in sgudents (34),
the curriculum guide (28), and values to be realized and the valuipg
process (both 20) ranked pext‘hiéhest. The remaining eigﬂt elemenfs
were weighted as follows: time available to do a project (18),
relationships among curriculum areas (11);.ehe'"why" of planning (10),
‘and scope (6). Development of individual.reéponsibiligy in students,
development pf independenee in students,® and integration of subjects
were equally weighted at 4 each ang the nature of content to be
—-,)considered (1) ranked last in imporfance as a curriculum eleme;;‘Whigﬁ

influenced the curricular decisions of the xespondeﬁts.

(iii) Studbnt characterzst¢9§ Sixteen elements (18 percent
of the or1g1na1 group of 88) weve a551gned to this category by seven or
. more of the judges (Table 15). The 15, elements were recorded by the
respondents 58 times and were assigned-an agé&egate weighting of 217.
- LZnThe ;ural Subgroup'of teachers wae respoﬁsible for 22 of these record-
1ngs, the ?mall-cxty subgroup made 19 and the large c1ty subg ?up

ements belonglng to” thxs ca‘eggry,g,total of 17 t1#es Four'

. ments rece1ved the hlghest we1ght1ngs. student 1nterest de topic \

(45), ab111ty of students (33}, needs .of the Ohlld (25), and prevxous

A



'

Table 15 - ..

Elements Assigned to the 'Studeanharact‘eristics e
. Category of Influence '

94

-

&

. ‘i.: : .
. . : Recording Frequencices . .
. . TRaral Small Cily Largo ity reray Keighting
Rank ';f' Element A Swgroup  Suhgroup Subgroup TOTAL i
M - - 4 - ’ ¥
1 “Student igterest in topic 3 4 4 11 as
2 Ability of students o3 2, 4 9 33
- - .
3 Needs of the child 2 2. 2 6 25
4 Previbus experience of 2 2 ‘4 8 " 92
students ~ ?
5.5 Cooperation among students in . v
a participatory instruc- 3 1 "0 4 14
‘tional group SR ’ '
$,5 Communication patterns among o
students 3 1 ) 0 4 14 .
1
6 Sociological factors affecting : '
the student 2 0 1 3y n
7.5 Grade level to be taught 0 2 0 o2 9
7.5 Individual differences 0 L ) 5
among students .
J ’ * .
8.5 ~Skill level of student ' o .
before unit begun - z. 0 0 2 7.
8.5 Maturity of children in 1 0 1 .2 9
class .
9,5 Student's lack of particular ' *
: knowledge ’ 0 1 0 1 S,
- ®
9,5 Student's lack of particular : -t
B skill e 0 s "\L-‘l . 0 . . 1 5.
10.5 Student's environment. out- - ' ' " ' .
side school _ 0. 1 0 ! 4
/ . ) ” . E A N B
10.5 Reading level of class 0 ' 1 2% 1 4
11°  Personality factors within . 0 0 ) 3
the class .
Totals _ S 1 19 ° 17 58 - 217

'3
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: T S
experience of children (22). In descending. order, the re\i{’iéining'lz
elemeﬁts were weighted as follows: cooppragion among students and

' : P
communication pattems_among students (14), sociolagical factors

o

affecting the student (11), grade level to be Eaught and individual

> ! E

differences among students (9), skill level of student'béfbré a unit is

begun and maturity of éhimg\sn in the class (7, students' lack of

particular knowledge and students lack of a, part1cu1ar skill (5)

T

-

students' environment outs1de school and the reédlng level of the class

!
'

(4), and f1nallx,»persona11ty factors w1th1n the class (3).

< 1 -

7 7 N
(iv) Ibachexv’/;raetermstwcs. ‘Nine elements=(10 percent of

_ \
the original 88) were assigned to this category (Table 16).
. . &
i ’ Table 16
Elements Assigned to the Teacher Characteristics
Category of Influence
Recording Frequencies . s
Rural—Small City Large CIy  yopoy Keighting
Rank - Elewent Subgroup  Subgroup Subgroup ota TOTAL
. . i . 2 " hY
T — .
1,8 Teacher's own experience R ' '
essociated with the unit 3 2. 6 11 43
under study : : -
1.5 Teacher's knowledge ’ 3 2 6. 11 e
2 Flexibility of teach in . ) . -
“unit modification .0 P v 2 ?
3 Freedom teacher perceives ’ - ot
himself/herself to have b RS e L2 6
 to innovate ] . o : o
4 Ideas realized fnén:omer » ; ' . T ' .
members of the pm&ssion 0 . ° 2 . ? $
' <
s uldeuhlp qualiﬁcs witMn : v Lo - . :
. the teacher - : ° o re.eo o ‘4
1e.s 'l‘udxer's oun set of values o 1 ,‘, 0 - 1 3
) R o . . N N -
6.5 Teacher's dntngest 4n S » e . : )
' yroposed unl‘tﬁ' i R 1 oo * 1 L 314
7 Universis o S ‘ _ ST
1 vers ity gourses the . - . o - ’
tenchof )ﬁs completed .0 0 v SR 3 2
e _,’, C . Totsta RS 3 oo s oue
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a

The nine elements were recorded by the respondents 32 times and
were assigned an aggregate weighting of 116. The leige—cjty teachers
. ' . \

\

were responsible for 17 (over 50 percent) of the recordings while rural
teachers'regordedjelements in this category.B times and the*small-city
teachers 7 times. The teacher's prior e;perience associated with the
‘unit under consideration and the teacher's knowledge of the subﬁect
were eath assigned a weighting factrt of 43, well above thearemadning
.seé%q;eleﬁ;nts. These weightings in descending order were: flex1-
b111ty of the teacher in unit mod1f1cat10n (73, freedom for the teacher
to 1nnovate;(6),,ideas gleaned from other teachers (5), leadErship
qualfttes,withinlthe teaeher (4, the_teache%'i own set of values and
the teach®r's interest in the proposed unit*(s), and, ‘finally, umiver-
sity coufSes;completed by the teacher (2). - T

(v) Instructionaifp;;cedures. TWelve elements £}4 pereent‘of
the original 88) were assigned to-this categery; they wéte recogpded by
the respondents 30 times and were ass1gned an aggregate welghflng of 92
(Table 17). The rural teachers recorded elements belonging to thls ’

@category 12 tlmes the small- -city teachers 10 tlmes and the large-city
teachers,recorded elements categorlzed as instructional. procéiure; a
‘titotal of 8 t1mes.' The values for the weigh::ug factor decreased "3

gradually from 18 to l Elements were asszgned the f0110w1ng we1ght1ngs'
j‘ways and means to. motlvate (18) 51ze of class (16), opportunltles for '

students td&have actual exper1ences (11), procedures to be used and

.5sequenc1ng of act1v1ties (93, types of opportun1t1es fbr students and
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{

. : Table 17
Elements Assigned to the Instructional
Procedures Category of Influence
. :
. Assignment Frcauencics .o : J
- Rural Small City Large City Total he;g_ir\'tul‘ng
Rank Element Subgroup  Subgroup Subgroup a
¥

1 Ways and mcans to motivate; 0 3 2 5 , 18

-openers

. - ‘ -

2 Size pf class in relation

to plan 2 2 2 6 16
3 Opportunity for actual

rexpericence 3 2 0 S 11
4.5 Procedures 1o be used 2 [ 0 2 9
4,5 Sequencing of activities 1 R | 1 3 ( 9
5 f
‘5.5 Types of learning oppor-

tunities for  students 0 2 0 2 6
5.5 Grouping.ted.miques‘ _for 0 0 2 2 6

effective dinteraction ‘

J.6 .. _New ingtructional techniques 0 ] 1 ' 1 B

7.5 Provision of equal opporturi- 1 0 0 1 p

ties for children

7.5 Justice in terms of fair
: préportion of attention 1 . 0 0 1 4
> to each child )

8  Opportwnity to integrate , '
activities 1 . 0 ° 1 .3
9 Opportunity to develo ' . !
value issues 1 0 0 . 1 e !
Totals .12 0. 8 30 92
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groupmg techniques (6), new 1n5truct10nal techruques (5), provision of
equal Opportun‘:tles for children and Justlce in terms of a fa1r pro-
portion of teacher-time for each child in the class (4), opporttfnity to

integrate activities (3), and the opportunity to develop value issues

(. S

(vi) Evaluation. Four elements (5 percent of the original m

were a551gned to this category; \they were recorded by#the re@ndents
L
13 times and were assigned’an’ aggregate weighting of 38 (Table 18).

The rural teachers were respon51b1e for six of the recordmgs, large-

city teachers made four of the recordings and small—city teachers*ﬁerg 2

responsible for threg, " LEvaluation to be performed by the teachers -

ki
(weighting of 30) ranked very much hlgher than the remaining three

L 4

elements: reportmg procedures (3), post testing (3)+ and eva,luatlon

«

to he performed by students (2). | _ ,iﬁg‘- o
. o Table 18
" Elements Assigned tp the Evaluation . :% .
: * Category of,Influence - - "‘,n *
R | R Lssi‘mmiﬁ& Frequencies . . .. N
« ; Rural  Small City Large City 'T- " » ‘mg““"g
{Rank . - Element - Stbgroup Subgroup  Subgrowy . '°° -1,
1 Evaluation to be performed e e et . . L
- by teacher . o 3 . 3 4 v 1030
2.5 Reporting procedures L I R e 1 s,
2.8 ‘Post-testing T | S0 0 s
13- v Evnluation to be performed' BT b. o ’ » : o Co P »
bystudents»_»',“ o — 1 SR v°. o ° 4 R SR

Sl A o : . L . c
- . . - - . -~ L
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Uncategormzed elements. Fourteen elenents (16 percent of the
original group of 88) recorded by’ the respondents were not assxgned to
a specific hategdry because the criterionflevel of selection was not
reached (Table 19). The following elements (together with their wgight-
ing factors) were uhcategorized: relevancy (20),'time for planning (IO)f"

individual rights of children (9), scheduling facilities for student

use and in-seryice (6), pre-testing .and digcuésions‘with_adults in

» , Table 19

Elements Which Remained'Uncategorized

v - : Assignment Frequencies ' Weirhti
o ) Rural Small City Llarge Cigy Total - e_}gf;ufgg
Rank v Elemfsnt Subgroup - Subgroup Subgroup ota

1 Rel‘ev.ancy o ’ ) . 1 2 “ » 3 ' 6 22
2 Time for planning - n 0 - o . 1 S 10
3 Individu'al rights of students .= 0 1 ‘ 1 2 9
) % . .
4 Sehedulmg fagilities for :
student« uses‘ . . 0 3 o . 3 6
S Inservice - - o, 0 2 2 6
6 Pre- testihé ' S s 2 M‘Q, ' o - .2 5
? Discussions thh adults in ) o . .
‘professions other than o - - .o 1 S | 5
;eachmg ‘ . ' : : ‘ : ;
8 Climate of- the comunity R AR 0 1 4
. : S . i T .
9_. géinte w\thin the schqol 2 o, . -1 0 r 4
- § . ’
f1w0° Fajoyment for children™ - . - - V¥ 0 [ . 1 3
; : : . LA
n Ability to locate mtqmatmm. S U 0 9 Y 3
B 12 bc.l factors - _' o o o‘ 1 0 1 [ 2
s Student -sugzesu‘ods " e '01.;“ 0 S 1 2
14 De-ands made by the comunlty Ss 1 e 0 ‘ ‘,_ _.. o . '
R upon teacher and schoal RSP R v
i . L4 L . v i . .
el - T°t918, L S TR P AT
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professions oth T than teaching (5), cf'i"r;\ate of the community and of

~ the school (4) Ln;oyment for children . and ability to locate 1nformaw-

tion (3), locgl factors and student suggestwns (2), and demands made

upon the teapfher and the scht)ol by the,;mn,mpm

Swrmary of the Analysw

i

.
.
,.

A

..

b

1).

’JJ .

A Eummary of the categorlzatlon pf the generated elements which

influence teachers in the curricular dec1s1m making process has been

) p‘résented in Table 20.

oy,
y 0

s

/

Table 20

o Summary of the Categorization of the Elemehts Wh1ch

’

& In luence Teachers' Curncular Dec151ons
N
X ‘% - / - - .
{ : . .
Number of Percent Assignncnt Frequency by ‘Total Weight-
c . : £
o ‘ ntegf;y of Inﬂyence Elements of 88 ’!‘eachcrs in Sample ing Factor
1 Instructional Resouréesa 18 20 ... 95 310
e Curricuivh . Elenents 15 oy T e 278
L 3 .Student‘ Charactenstics 16 - 18 o ’.’- '8 . R
4 ‘ L
" |4 Teacher Chartct:eristics ‘9 10 %2 ne -
¢ s, Instrictional-Procedures 12 14 a0 92
T T ; con ok e
L‘k 6 Evalug;jm . \ 4 : 3 F','-,‘ . 38 g _
L R smﬁ.'rotals ro76 - 84 1,081
| _\Q{~ . ; i Py o . . “ R :
; .h: Dnc;tegq&-ized Elenents o 4 16 | 24 82
o R \‘ ng‘tlk T .88 100 - ’ 320 ‘1,133 .
W )
: i /_,/ l‘ /.:' Ed : ’
¥ i A i
v,a . R B
L P T =
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3 . .

Instructional resources were, 5erce1ved to ‘be influential.by
teachers who were developlng currlcular plans.4 Cdrrleular elements
fanked next in influence. Student characteristics influenced thea‘!!{,
respondents to the,third highest extent. Teachet charactéfistics and
instructional prdcedures were ;anked fourth and fifth reSchtively,

The category -of elements which+influenced the respondents heast was

that of evaluation. ‘Fourteen uncategorized elements accounted for 16

v

percent of the 88 elements that were:subjected to categorization

s
v

L

.
procedures. C _ S

Teachers' ranklng of tpe postulated elements revealed that

learner charagteristics influenced teachers' Curr1cu1ar dec151ons most.

Certaln.cond1t10ns associated with the school appeared tor1nf1uence

LN

teachers more than others. The mosg influential elements were: .access

T

to instructional materials, the climate of the school, funds for in-

struct10na1 materlgls,vand act1vﬂt1es and schedu11ng procedures. The

. curg}Culum handbook was reported to influence teachers to some extent

In the next chapter,_the ana1y51s of\teacher assessment of .
. Ta - - W .

currlcular dec1sign maklng has been presented

v ° e




Oxapter 7 '
‘ Q
'ANALYSIS OF TEACHER ASSESSMENT OF
- CURRICULAR DECISION MAKING
' ,
L. ' . _
Introduction - : ' ‘ v
- In this chapter, teacher assessments of six specific aspects
- of the curriculum handbook for social studies in elementary schools in
" Alberta," E’:x.pemences in Deczszcm Makzng, and teacher rankmg of four
_components in the curricular decisioén mak1ng process’ have been
analyzed, : 4 )
Teacher Assessment of the Soetial

Studies Handbook , 4 .
[y - - .. . . . ’ ..

s’e" -

A response pattern: was cons1dered consistent in a subgroup 1f
-a minimum of six teachers mdlcated responses 1h any one of three
. adjacent oonditions..,' S .
Nature of the handbook. fiesponses.' from the three subgrougjg o

. were ‘cori(swiste‘nt (Table- 21) Five teachers 1nd1cated that the - curri-

' ,.‘?.'cu;um offered adequate guldelmes for them wh1le 14 teachers regor
that E‘a:pemenee%m Deawwn Makwg served only as a point of departure

| m the development of curnculat plans., 'I‘wo teachers rated. the curn- |

l\' : 4 . o -

: culum as vague and very non-dl"rectlve. -

E’qalmatwn of fhe valmng pracess. Responses fmm, teachers

in the nﬁ'a; and snall-aty subgroups met the cnterion level of K




' NUMBER PERCENTAGE
' ' : MRETIT T ‘
R . Small Large’ Small arge
. ;] Ruralt City Cxty Jotals | Rural City City Totals 4
. N7 N«7 N7 NN \ ) ) \
How do you view the naxurc of Fxperiences M
in Deotsion Making? Check one Tesponse
only. . ”
a. The curriculum'is too prescriptiwe. 0 0 0 0 0 0 0 0
A4 = \
b. The. curriculum ofl’crs adequate guxde- . ) : " -
lines for the devé'lopben\ of curriaular S | 1 s 14 43 14 24
plans. . . ) RS
L. Ao - : o ,
c. The curnculum serves only a$§ a peint /
in departure 1n developing my agh $ - 4 5 14 n s7 71 67
‘cuss.cular plans, A T .
d% The curriculum offers inadequate guide- v < . )
. lines for the developncnt of curticular 0 o 0 0 ‘0 -0 0 0
plans, [ . e e .
e. The curriculum is vague and very
non-directive, ! 0 1 2 S. 0 s s
- 7
Totals 7 7 7, 2 160 300 © 100 100

Table 21:‘

-

Opinions About the Nature of Egperiences
in Decision iaking K\

consistency (Table 22), In these groups, four teachers reported that

.the explanation was specific enough to be .used aﬁrihe basis for curri--

4

* < L
cular decision making with slig}mt modificati(,,gve teachers indicated

7

that the explanation was in need of cons:xderable modlflcatlon in order
tq meet 1nstructlona1 needs, and five teachers v1ewed the explanatlon

being too general to be used .45 ’{he, bﬁsis for curricular decisioh
- ¢

3

making w1alout eXtenswe modlflcatlon

°

“The reSponse pattem of the large-city teachers was b1-modal

. lr‘

» Three teachers found the explananon to, be spetlfm enough to be used

,iﬁ

fb&rh'\ea.che rs rated the -

as. a bas1s for curricular dac1$10n ma;ld@

hd '

explanat;on as - vague and confus:mg ‘\éf top g_. era’l to be used as the

R
lg&;ls for the development of curncuiar pla s.
A : e
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Table 22 .

el
»

Opinions About the Explanation of the Valuing Process
as Presented in Experiences in Decision !laking

r NUMEBLR PERCENTAGE

! Szall lafgo . Szall Large
‘ Rural “cier city Totals | Fural oo Teify Totals
| Ne?7 X7  N=7  Ne21 \ A \ )

— v - -~ "
How do you view the cxplanation of the valuinJ - .

proxss as 1t is prescated ia A, on piges 9 l

a~d 10 of the handdock, Empericnogs i ‘

Lacictom M2ing? (Chech one resporse only,

a. Toy restriciive; does not allow for elaboration 0 0 0 0 [o] ) 0 0 0
or further specification. )

b. Specific enosgh to be uscd as the basis of
curvicular ¢ecisica rahirg with slighs sadir 1 3 3 7 ’ 14 43 43 33
figation and/or further specificauion.

LN N N °
€. Gineral; &0 reced’for consideradie eladoration . m/
and/or specifacation in ¢ruisr 1o zect 3h0 3 2 S 0 S 43 .S 0 24
A instructichal needs 6F specifie chaldren,

d. Ted garorsl o be wscl as the dasis for : )
cursTl r decisicn maring without exlensive 3 2 3 8 43 28.5 43 38
el %oralion and/or syeciiication in Crder to
b 2 dnstryctional neees of speaific
cLiadren,

e

®. Va;o2 and coenfusing; conscguently I comstzuct )
anc use cbicsiives whazh differ 703 fhose 0 0 1 1 0 0 14 s
o $%2t0d i Imperiencas in Dootdien Maaing, .~

fi ke

Totals 9 7 ) 21 - 100 100 100 - 100

Explanation of the affective objectives. The responses of

- i

teachers in-‘all three subgroups were. conéistént [Table 23). Five

teachers found the explanation to be specific ‘enough to be used as the
[ : ' . .
basis of curriculz;r decision making, seven teachers indicated the
ekpl;'!hation was general and ‘therefore in ‘need of modification if used
’ .
as the basis of cu;‘ricular“d_ecisionwmaking, qnd seven teachers reported
th_at the exélanaf:icm yas fog"generéjl to be t;sed_ as tﬁe basis of the <

.development of curricular plans. Two teachers found the explanation

v . N %

vague and confusing., e
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" / {
l[Eable 23 » . A -
P A}
3
§33t10n of Affective Objectives o
. ) .
in Expbriences in Decision Making
NUMBER PERCENTAGE
omall Llarge *—%call Large
X Rural - . Totals
. Rural  “ciy city 1ORAS 4 City City
Na? N=? Nu? Na21 ) A t J
Q
Fow do yad view the cxplanation of affectiva
objeccives as it is pr csc'ncd in B, en pages
10 andf 11 of the handiook, Exzperiences in®
Dacisicn Making? Check bae response only.
a. Too restrictive; docs not sllow for elaboraticn : . .
or further specification, N 4 0 0 0 -0 0 0 [ 0
b. Spccific erouzh to be used as the basis of .
curricular decision raking with slight modie 1 2 2 S 14 28.5 29 24
ficetion andfor further spccnf;::non ¢ - 0 ‘
Bl . S
, €. Ceacral; in ncod for consileradble elaboration .
and/or spegificaticn ia order to Eeet tae 2 - 3 2 7 43 29 33

instructional neods of specific childrena,

d. Too geaeral ta be ¥sed as the tasis for

curricula

ar decis:en raking without extensive : N 43 28.5

fon arnd/or specifidation in order toO 3 2 2 7 * » 3
e instrustional reeds of specific
enaldren,

e. Vague and confusing; consequently I construct
and use objactives shich differ £roa these 1 0 1 2 14 0 14 9
stated in Zxperiancas tn Dacilaion Haxirg, : N :

Totals . 7 7 ? ‘2 100 100 100 100

J

k2

Explanation of cognitive objectives. Re'spohses on this item
were consistent iﬂlthe'case of all three subgtoups (T“able 24).
Thirteen teachers deemed the explanation to be specific enough to
serve .as thé‘ basis for curricular decision making, five viewed the
'explanatlon as general and in need of modification m order to meet

» ¥,

the 1nstructzona1 needs of ch11dren, and three teachers found the

.

' explanatipn to be too general to be used as the basis for the develop-

ment of curricular plans.
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“=w Table 24

Opinions About the Explanation of Cognitive Objectives

As Presented in Experiences in Decision Making
’ S

o

- NU¥BLR / PERCENTAGE

Szall Large Soall L B
Rural City City Tetals | Rural City - Totals
Ne? N=? Ne7 N=21} s < % A

How do ydu view the explanation of eogni-
tive chjcesives as it is prescated in C.
oa pgo s 11 aad 12 of the handbook,
Experterces in Dezision "a:(.ng" Check
¢ae response orly.

8. Too restrigiive; does not allow for elaboratien < . .
or further specificatica, Y Y 0 0 0 ] 0 0

, b, Ssecific cnough to be uscd as the basrs,
/___/ curricuiar decisicn raking with slight Q}“_
fication and/or f.r.l*cr spccahcanon

¢, Cendral; in nexd for coasiderable cladboration
and/or specaficatien in order to tcat the 1 3 1 1 14 43 14 24
.15:*..3.):.1: necds of specific ehilldren, . '
é, 7o gineral to be uscd as the dasis-for
curriduiay decisien rakl nout exicusive
v on end/or s,-ci ticn in order %0
zeot tho instructicnal nceds of specific
children, . '

14 29 14

©
Lo
.
e N}
“w
(-

o, Vazue and confusing; conscgucntly I comsiruct
and uso objectives which 2iffer fren these - 0 0 0 0 0 0 0. 0
stated in fperiancas vn Dasision Naxing, "

-

Totals B 72 100 100 100 100

L]

Extent of teacher responsibility. Responses from the three

’

subgroups were cqnsisqtgz and ve;yéfimilar,(Table 25). One teacher,

reported that the responsibility was too great to be assumed by

teachers, twelve teachers found the responsibility to be'considerable
but challenglng, and e1ght teachers indicated thé%ithe respon51b111ty

was no greater for social studles than for any other course.

Effbcts upon teacher currtcular decision makzna. Agéin,'the

‘reSponses met the cr1ter1on level for‘!ons1stency (Table 26).  Six

teachers indicated that they had sought.assistanCe‘igzihe»development,




.

Table 25 °

.
0p1mons About Exfent of Responﬂblhty Placed on Teachers
By Experiences in Decision zla}'mg

107

NW@BER | PERCENTAGE
- Small Large Small large
Rural City City Totdls | Rural City City Totals
Ne?7 N=7 N=7 N=21 \J $ ) © %
How do you view the extent to which :
Exzpaericncss in lexision Making places the
responsibility for making curricular deci-
sians upon you as a user of the progran?
Check one response only, .
a. I feel the responsibility is too great. 1 o Ro 1 14 0 o s
b. 1 feel the responsibility is consider- . d
able but challenging. 4 4 ‘ 12 57 57 7 57
c. -1»-&«4-f—th¢—x‘-csponsibility is no greater
than it is for the utilization of any 2 3 3 8 29 43 43 38
-other curriculun,
d. 1 feel the responsibility is not as
great as it is for the utilization of 0 0 0 0 0 0 ¢ 0
a more prescriptive curriculum :
e. 1 feel I cannot assess the extent of : - -
N responsibility at this time, 0 0 0 o, 0 2t 0 0 0
\ Totals 7" 72 100 100 100 100
o
Table 26
Effects of Expériences in Decision Making on
Teachers' Curricular Decision Making
NUMBER PERCENTAGE
Small Llarge ] Srall Large
Rural City City Totals | Rural City City Totals
N=7 N»7 N=? Ne2] L] A % %
What effect has the handbook,'Zxzpariences, )
in Decision Making, had upen the prepara-
tion of your own curricular plans? °
Check one response only, -
a. It kas ercouraged me to seek 30=0 assistance fa
ordsr to attezpt the developaent of wy own. 4 0 2 6 57 0 29 29
curriculsr plans, .
».. lt Ras csused e to modify 0l curricular plans :
in -arder to scet the odjectives of the new 2 4 1 7 29 §7 14 33
curriculua, ] ° ) ) .
€, It has causcd te to realild that my eld curtie ’ v
Culsr plans sre inrddequate ia lhtug.\& of the X
epressed coiectives of Espariances in Dicision -0 3 4 ° 7 0 43 $7 . 33
Maeiny an2, corsequently, 1 ex in the process .
of au’c-;uag to develop appropriate plans,
o
4, It has éravn o2 {nta the task of curricular
decislon mallng which s an adtivity 1 sa really 1 0 0 1 14 1] ] S
nat: ;re;axvd to La.etuu st thid t‘.u. . J , g X . .
o, It has rot altered my mnimw phnahg
astivity; I continue to use ry oJd plans witha ¢ .
;| eut eofifying them 1h -order 14 ENE the ehido. . 0 0 0 0 0 ] 0
: tives sam are sTald 4n the niev curzitulwi. ‘
‘Totsls ? .1 7 100 100. 100 - 100
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of curricular plans based upon Experiences in Deciston Making.  Seven
~ teachers reported-that they had modified old curricular plans in order
to meet the objectives of Experiences in Decision Making. Seyen
teachers reported that,ﬁ the handbook had helped them to recognize the
inadequacy of their old plans and they subs»equen.tly attempted to
develop appropriate plans. One teacher reported that she had béén

drawn into the task of curri cular decision makilng before she was fully

prepared to undertake the _respdnsibility.

Teacher Ranking of.Corponents in the
Curni cular Decision liaking Process

‘A response pattern was considered consistent in a subgroup if a
minimum of six teachers indicated responses in onc of three adjacent
categories, If this criterion level was met within a subgroup, the

mean ranking of importance was considered to be representative of that

subgroup's collective assessment,

Congruence with phiZOSOpﬁy of the handbook. Three congruenci/es
of teacher assessment were c&?sidered: the valuing process, the

- ~affective objectives, and the cog‘n_itivbjectvives, as they are defined
. ‘ : . (5 : o

in Experienceé in Decision Making (Table 27).

‘Réasponses to each of the »t}“\re‘e'queries \Qv_ex"évé'onsistent. "I'he
mean score of inportance; ascribed to pers/;)nal_ understanding of tﬂe‘
valuing process was 3.7', in each .s’,ubg'roup‘. ‘%One rural ‘teaaher indicated |
minimal imporfancé and one large-‘éity';'t"éacher indi.éated slight impor- -

tance attached to persona"l'_knowlve'd'ge of the valuing process.
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1The mean scores of importance ascribcd to(personal understand-
P o :
ing of the affective obJect1ves were, 3.7 for the rural subgroup, 3.6

for the small city subgroup, and 3. 4 for the large city subgroup in
which one teacher attached~sl1ght 1mportance to this component.

. The mean scores_of 1mportance ascribed to personal understand-

1ng of the cogn1t1ve obJectlves were 4, O (rural), 3.6 (small-city), and

l

3.9 (large-city).

‘Respondents indicated that their personal knowledge of the
valuing process, affective objéctiues, and cognitive objectives as
defined in E&perienoes in Decision Making was, on the average, of
moderate importance to them, | , |

\

/névzszon for children's needs " All résponses were con51stent
(Table 28, “The 1mportance ascribed to the prowlslon for the knowledge
needs of chlldren was lowest in the case of the large city subgroup of
teachers (3.7). The mean for the total sample wag 4,0, The three
subgroups attributed a level approach1ng great 1mportance to the )
provision for social and personal needs of ohlldreg\ The largefc1ty
teachers assigned a uslightly lower degree of imporé?nco (319) to the

, ' \
provision for children's skill needs. - \
' . L ) . ._ . ) .\\ ’ ,‘
Selectzon of appropmate ob,]ectwea. ‘I'he'se re ponses were also
con51stent (Table 29). The rural and small—city rGSponﬂents ass1gned
BN

con51derab1e 1mportance (4.0 and «‘1 respect1ve1y) to tAf select1on of
approprlate knowledge obJectlves wh11e the 1arge-c1ty su*group me an

- was_3.7 The large-c1ty treachers attrlbuted con51derab1e 1mportance o
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.

- (4.6) to the selection of appropriate social and'personal'objectives
while the small-city and rural teachers assigned a mean importance of
4.1 and 4.0 respecgively to this.curricular decision. The rural
teachers ascribed the leasf/importance to the provision for the skill
needs of children (3.7)///Small-city and large-eity means were 4,1 and
4.3 respectively. The requndents attached, overall, considerable

v

importance to the task of selecting approprlate obJect1ves to meet the

. needs of children. , Sh‘ A o T

t

Cbneeptsvof eurricular dbsign All responses glven by the
rural and small- c1ty teachers were consistent (Table 30) In three
~of seven instances, the response patterns of the large\f}ty teachers
were 1nconsxstent " The total sample mean of 1mportance ascribed to
the,amounf.of content was 3.1 (moderate). The lowest Valee was
-assigned By the reral teachefs (2.9) while small-city and large-city
teachefs-assigned mean values ef Sf} and 3,3 respectively.‘Restnses
in all cases were consistent, | P h _ J *
Moderate importance (3.1) waS”aséribed by the iotai semple-io <\
the order in whicﬁ COnteﬁt is.presented ' The mean values of 3 4, 3.1,
and 2,9 were cons1stently a551gned by the teachers in each subgrqup
" | The rural and \small-clty sul;group means for the 1mportance of :
' 'relatlonshlps between and among areas of study were aimost 1dent1ca1 |
(3. 7 and 3 6 respectlvely) " The response pattems were cons1stent On
‘the other hand the response pattem orr thxs item was scattered in the

4

. large-pity subg:‘oup. The me an of 3 3 was therefore, not eons1dered

L3

'to be representatlve of the opunons expressed by thls group& | . '
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e

_ . - e .
The rural and small-city subgroup ‘meahs: £for the. importance of

role-pldying and interaction were 3‘._"1'(modex"ate) and 3.9 (considerable).

The responses were consistent. The large-city teachers' Tesponses

) ) Sk ' .
formed a scattered pattern Which again resultedn -arunTepresentative

T -

The respoifse pettems for all three subgroups were Tt:_fmsiétent

o

when the importance of available instructional materials was considered.

'Ihq,‘a;s'eribed values for each subgroup were: n,g_a,L,f- 4.4 (highest),.

smalll'city - 3.9"~(lowest)', and large-city - 4.0. The mean for the

'totaI sample was 4,1, the highestv‘assi/g'hmen't of importance in the seven

4

components. : A ‘ ‘ - é

The rural te‘acheﬁ assigneci&i?boderate importance (3.1) to check-
ing up on progress'during the déveiopment }‘ofiaixhit; the small-c.ity
.~ teachers ass'igne‘d-”cdosiderable importa;lc'e (3.9) to this componerhxt of ,

N / - o
the curricular decision making proceSs. The responses of both 'sub-

(groups were cons1stent while the 1arge-c1ty teachers' response pattem

was bi- modal - Two teachers attached mmlmal 1mportance to the forma-

- J

tive evaluatlon component wh11e f1ve teacher% cons1dered thls functmn

| to be of con51derable i ort Hee, / o T~

e

/

Responses of the teachers in all three subgroups were cm}s\

‘tent in, thén' ass1gnments of 1mportance tg checkmgup on progress at .

-'the end of a umt 'Ihe rural teachers ascnbed the greatest degree of

o v:urg)ortance to thlS element (4 3) whxle !

small-c1ty teachers and the

“ ‘h

largercity teac.hers assigned .mean’waages of 3 7'aﬂd 3.0 respectxvely.

R I

1 .
Nrw‘“ll{l‘uexf

.

i
c 4
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Summary of the Analysts : ' S e

In this chapter, the assessment by teachers of the social
’ J

studies handbook and teacher }énkings of components of the curricular
decision making process, have been analyzed.

Most teachers ‘Teported that the handbook served as a point of -
»

i

- departure Jn the development of curncular plans., Some teachers

o
P

___ indicated that eXplanatlons of the valumg process and of affectlve
and cogn1t1ve objectlves were in need~of clar1f1cat1on and elaboration
1f they were to be used. as the ba51s for curr1cular decision makmg

~Twenty teachers 1nd1cated that the respons1bil1ty placed upon them by.

the handbook was con51derabke a(nd chailengmg but no more than ‘for

\
.

other curricula, Responses a}so 1nd1cated that the curn@xlum hand-

book h;d caused mos teachery; to alter the1r curr1-cu~lar decision

makmg activities in order to meet the goals of the program

Teachers attached considerable mportance to the need to

interpret the phllosophy of the curnculumaas the developers 1ntended

Consulerable importance was attnbuted to the provision fort ch11dren s
| needs and the selectlon of appropnaté“‘objectwes to meet, those needs.

~Somewhat less 1mportance Was ascnbed ny teachers tq concepts of
b_'curnculum de51gn but moderate to considerahle concgrn was expressed

for ﬁll sevey concepts. The ‘most 1mportant aspect perceived by teachers

" in the’ process of curncular dec1s1on makmg was the acqu1$1t1on of

‘“‘n‘ue\((u%nh((t‘\ti(i¢g¢ g

wﬂ"‘h‘b‘propngte instructzonal matenals, this concem took pr1or1ty over

'summative evaluatmn, mtegratmn, promdmg for pupﬂ 1nteract1on, a.nd

]

formanve evaruatlon. Seope and sequence m curriculum dengn were of '.;
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least importance to the teachers who participated in this study.
3 ; ot

. o\ N . . \ -
©In the\hext chapter, the analysis of curricular plans has been

presented,

e -



Chapter 8
ANALYSIS '‘OF CURRICULAR PLANS

Iritr’oduction
Twenty-one cur\ricul,ar plans were analyzed. There were three
differént types of plans: (1) nine respondents supplied a written
plan which they had’ developed for' their own specific purposes; (2)
eight résponden(s supplled a copy of a model curricular plan to which
'they had appended a description of specific modificatiaons made to suit
thve neecb".of particular students; and (3) the remaining four'respon-
a dent)s agreed to participate in an unstructured taped interview during
which-"they shared their ideas aboﬁt curricular planning for their own

classes. The texts of these interviews were transcribed and prepared

for content analysis along withﬁ‘the texts of the written plans.
_ v .
Categorization of Content Units
The print-out from the Alphabetic Sort and Frequency Cownt
analysis was examined by three judgeé consisting of an upper elementary
teacher, a graduate student in €lementary education, and a professor aof
elementary education. Their task involved the assignment of each
-listed content unit to one of six categories, These cétegories corres-

ponded exactly with the six categories into which the influential

elements generated by the teacher respo_n?ients had been assigned by a

<

panel of ten other judges. These cétegori,,es_ were as follows:

. .
¢ -

118
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(1) instructional BESOUTCES ;

(2) curriculum elements ; ' ~

(3) student characteristics; \

(4) teacher chgracteristics;

(5) instructional procedures; and

(6) evaluation.

The categary, curriculum elements, was subdivided into four
discrete aspects in an attempt to isolate’ the element or groups of
elements which accounted for the greatest propﬁstlon of content in this
particular category. The subd1v151qns were as EGYiows

(1) cognitive (content or knowledge) aspects;

(2) affective (social and personal) aspects;

(3) the valuing process as described in Experiences in
~Decision Making; and

(4) design aspects such ‘as scope, sequence, and the statement

.

- of objectives,
\

A subscore was genefated for each of the four subcategories

°

listed above. These subscores were totalled for the curriculm elements

_category so that comparisons could be made to the other five categories -

i
F

of confent. - . ' . /’/,_-_\ .
Content un1ts for whlch all judges -could not reach consensus ~

o Y

were a551gned to a res1dua1 11st of uncategorlzed content,

System 1 eu}ricular>plaps; The fburteen'plans/;n this group
‘were prepared by teachers whose belief Systems were deemed to be

concrete (Table 31), They represented 67 percent. of the total and
‘ : . .



Table 31

Frequencies and‘Percentages of Content Units in the Curricular Plans of System 1 Teachers
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3

accounted for 72.3 percent of the analyzed content from the entire
sample. Of the total content, 58.4 percent was assigned to curriculum
elements. Tup cognitive (content) aspect of curriculum accounted for
43.4 ﬁercent‘of the total‘content while the affective (social and
personal) aspect and design (curriculum constructs) egch accounted for
5.9 percent of the content and the valuing process accounted for 3.2
percent, Instructional prdcedures and activities accounted for the
second highest pf%%brtion of content--15.5 percent. Content associated
with the student accounted for 6.9 percent of the total. Instrﬁctional
resources ranked fourth at 5.9 pércent. Fi fth and sixth int%;sportién
were teacher characteristics at 3.6 percent and evaluation activities
at 3.2 percent A total of 6.4 percent of the content was uncaéego-
rized.  Words most frequently uncategorized were- those hav1ng multlple

meanings.

-

System 2 eurricular plans. The three plans in this group (14
percent of thé iotal) accounted for only 9.8 percent of the analfzed
content- from the entire sample (Table 32); Of the total content,

53.2 percent was assigned to curriculum elements. The cognitive (con-

tent) aspect of curriculum accounted for 41 7 percent of the total

content wh11e design {accounted for 6.5 percent, the affectlve aspect e
\ .,

accounted for 2,9 percent, and -the valulng process accounted fer 2 2

.I’

percent of the content assigned to the curr1cu1um category.— Instruc-. :

tional procedures accounted for the second highest proportlon of
content--l? 3 percent. Cdntent assbciated With student characteris-

_tgﬁg accounted fbx;s 6. percent of the total Ihstrﬁational resourees
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' ~and evaluation each accounted for 7.2 percent of the contcnt. Content
‘associated with teacher characteristics ranked lowest at 2.2 percent
of the total content in curricular plans devised by teécners having
System 2 belief patterns. Uncategorized content accounted for 4.3

percent of the content in this group of plans,

.
4

Thé‘Systém 3 curricular plan. The one curricular plari (5 per-
cent_ of the total) falling into this category accounted for 3.1 per-
cent of the analyzed content from the entire sample (Table 33f. of
ihe tbtcl content, 35 percent wa$ assigned to teacher characteristics.
Only one other curricular plan contained a greater pncﬁcrtion'of
content in this category; this was a transcription of’an interview.
Worés associeted'with student chanzcteristics’accbunted for the second

<

highest proportion of content. Evaluation accounted for 17 percent of

‘™

the content while instructicnaz procédhreg eccounted for 12 percent: .
Curriculum eZeménts rankedMfifth at 10.0 percent and content associaced
with instructional:resources ranked lowgst‘ct 2.0 percent; ‘Uncate-
éorized content accounted for 12 percent of thefcurriculer plan

'submitted by the System 3 subject.

System 4 currzcular plans. The three plans in this gnbup,(14
percent of the total) accounted for 14 9 percent of the analyzed con-
tent from the entire sample (Table 34) " of the total 52 9 percent was
ass;gnedvtq‘cunrzculum eZemeﬁ%e. Jhe cogn1t1ve aSpect of curr1cu1um
‘-accounteddfor 29.5 petcentAofkéie total content while de51gn accoumted

for 6 7 percent ~affective aspect accounted for 4, 8 percent and the



Table 33

and Percentages of Content Units in the

Curricular Plans of System 3 Teachers
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Table 34

Frequencies and Percentages of Content Units in the

Curricular Plans of S

ystem 4 Teachers
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valuing process accounted for 1.9 peicent of the content assigned to
the curriculum category. Instructioﬁal procedures accounted for the
second highest proportion of content--19.1 percent. Content associated.
with instructional resoufceslaccounted for 10.0 percent of the total.

Student gharacteristies accoented for- 5.2 percent of the content Jﬁ?le

teacher characteristics and evaluation each ranked fifth in proportien

at 3,8 percent. Uncategorized words accounted for 5.2 percent of the

content in this group of plams.

Summary of Analysis
The mogk striking differences in content proportion occurred
in the single System 3 curriculaf,plan (Table 35). This plan revealed
the lowest proportion of content associated with curricylum elements
(10.0 percent) ‘and Lnstructzonal resources (2.0 percent). On the
other hand, this plan revealed the highest proportion of content
associated with teacher characteristics (35,0 percent), student
eharacteristics (22 percent), and evaluatéon (7 percent).
System 1 currieular plans revéaled‘the highest proportion of
_content related to curriculum elements (58.8 percent) and the lowest
propor;ion of content releted td'evaluaiian (3 2 pefcent)

System 2 curr1cu1ar plans revealed the lowest proportlon of

)

‘ ,content assoc1ated with teacker characterzstzcs: B L 5
. System 4 cunu1cu1ar plans revealed the hlghest proportlon of
content assocrated with znatructzonal prvcedhreq 0s.t percent) and

with znstructzonal resources (10 0 percent)
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Table 35

Proportions of Content in Curricular Plans
- by Belief System and Content Category

: System I oSystem I1 System IJI System III  Total
Content Category oN = 14 N=3 Ne=l - N=3 N =21
: ' ) % T, % %
1, Curriculum Elements .
Cognitive Aspects 43.4 41.7@ 6.0 . 39.5 33
Affective Aspects 5.9 2.9 1.0 4.8 4
Valuing Process 3.2 2.2 0 1.9 2
Design 6.0 6.5 3.0 6.7 5
Total Y 88,5 53.3 10,0 52.9 44
. e = - - - - - - — - - -
| QH.Q” .
{ 2. Instructional Resources 5.9 7.2 2.0 10.0 . 6
| 5. student Characteristics 6.9 8.6 22.0 5.2 11
4, Teacher Characteristics 3.6 2,2 35.0 3.8 11
5, Instructional Procedures - 15.5 17.3 12.0 19.1 16
6. Evaluation 3.2 7.1 7.0 3.8 5
7. Residual List of \
Uncategorized Content 6.4 4,3 12.0 5.2 7
)
- .
Totals. 100.0 100.0 100,0 100

100.0°

| while tnatmctwnal resources netted 6 percent of the total

v -
Overall otal revea’d that 44 percent of the content in all .
the currlcular plans was. ass1gned to the curmeulwn elements category
Content associated ,wlthklmstructtonql procedures accounted for 16 per-

cent of the total, Conten't related to etudeﬁt. eharacterietics and

| teacher eharaetenstws each accounted for 11 percent of the coptent

The

D
s,
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lowest propiiit i : fion which accounted” for 5 percent of the
content in 21 x:ven percént of all content units were

uncategoriz

3
»
o
" -
{
e
o
Y
. PR
L
’ 4
’ »
L.
>~
. FORL SV 4
- A - -
~
a A ,
. <
N N
, oA
al e "
PR
N
~ : e -
- A <
[N S N
: o (%
= <
\ ~ ~
. i) -
i ~ -
- N g
A ~ »
. -
s | W ; ~
. i o . \
N . ”
" N s
o r
< s
. ’,
' 2
r
o3 7. .
Lt r.
! k3 s, o



-
,}i S
P

Chapter 9
W

DISCUSSION OF THE FINDINGS

Introduction ¢
The discussion of the findings is- presented in four parts.

The first three sectlims relate to each of the three research problems

7

The chapter conc¢ludes with a summary of the discuésion. '
) .

Discussion of Curricular Determinants '

.~ . . .o > ) \‘ B R \ -

The first research problem was conéemed with the -discovery .

\

of elements ‘which 1nf1uence teachers when they are involved in the

ﬁrmcular decision making process. T‘h‘e problem consisted df three
- ) \ b A . ' 2
spec1f1c questions, ' N \ e

" \
\r

/l/ 1.1 What degrée ‘of influence do teaé{xers a“ttribute't'd such
[ . . \ . .

lements as the'learner, the school, and the ad orized provincial

i dulum handbook when th .tt t to develop "u"4x'1 s?
curri cplt ax'l‘ ook W en‘(;heya emp oA evelop “u_l.'/rJ,c W{p»ans

; P ‘ )
1.2 that elements do tegéhers perceive as t»Qe T \important
. . k/,‘ . ) .-v . B
N, : : . . . I . : ) N v
*influences upon their currlcﬁlar decls'ions? - e I

1.3 What ‘relationsh’ip éxiété Btween the 1mporta.ncc ascnhed

. i




, R
l.1., Influence of Postulated Elements oo
The respondents were asked to assess three groups of elements:

learner characterlstlcs, conditions within the school and the curri-

culum handbook

=3

Learmer characteristics. Least 1mportance was 3551gned to the

talents of learners as an element of influence upon curricular dec151on E

, N
making. One teacher, c13551f1ed as having belief system 3, 1nd1cated

that talents were of very great 1mportance to him: 4n the planning of .
. S

*

curricular unlts . The ‘samg teacher 1nd1cated that the soc1al«and At

. | .% . 130 -

/

personal needs of the ch11d were of some 1mportance while all other /

ttached con51derab1e importance to th1s element. Apart J/

NN

1
these. dlfferences th'e responses of the 21 teachers prov1ded J:

/

resandents

P

conc1u51ve support for the 1mportance of the five elenents related to/

. . 3 /
leérner character1st1cs--need fbr knowledge, social. and personal nee#s
skill needs,%1nterests and tpﬂents, With the one exceptlon (access to

necessary 1nstr?ct1onal materlals), the 1mportance a551gned to leayner

B

characterist;ics as 1nfluences upon th'ep purncular dec1@m v

process was h;gher\thanefor those elements assocxated w1t

1n the school or the cﬁrr1culum handbook

- ‘ . ‘ &
o T R ° C_J

for thls categpry of 1nfluen¢e upon cf;r1cular dec151on maklng‘ five
' wére assigned a mean score of 3 0 (some 1mportance) tb 3. 6 (ap roachlng

con51derab1e 1mportance) This group of- elements cons1sted 0]

to nece%sary 1nstruct1onal mater1als (3 6), the cggperathe j,d friendly

s . ot B . BN - ar s EET . . A )
PR T - . v ’ ! s
. " -

,

B

S

t access n

PR
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4
spirit in the school ?3 4); funds for instructional materlals and

projects (3.3); scheduling procedures (3. 2), and the srze of the in-
structional unit (3.0). Least importance whs assigned to assistance of

a paraprofeqsional nature (2, 0) Because the rural tecachers in parti-

cular 1nd1cated that they rarcldy exper1enced this kind of experlence

./t

they.were not very much concerned about this element, Of little
importance to the sample ?f teachers were types of furnishings, facili-
ties and instructional space, and reporting procedures. The greatest
variation in responses occerred in conjunction with time for planning
during regular school hours. The bimodal response pattern of the |
teachers ia the rural and small~c1ty subgrohps reflected the existimg
policy within the different school jurisdictions, The ryral teachers
had no direet policy related to preparation time. To:soﬁe,_this
element was of coecern because individual schools made intra-staff
arraﬁgemeﬁts to provide each teacher with some preparation time, The
vteaehers\foiiﬂyom ﬂo-provisions were made may not have been so concemed
because planning time was something they did not think possible to

achieve for themselves, The small-city‘%eachers were entitled to some

- . - -
»
'

.plenniﬁg time each week. They were of divided opinion respecting
adequacy of the”tire allotted. Planning tlmeﬁhad'been removed from the
lerge-city teachefs"gontraet.v Despite the scattered response, the
mean.respé;se of 3.3 indigated teacher concern that planning time had

l

been deleted from regular school hours., ' S

S There seemed to be some difference reported by teachers between

- the importance of class size and type_of fac111ty. This dlfference was

A .
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associated with the age of tcachers. The oldest subgroup (50-64 years)
was most concemed about class size. The same group was lecast con-
€erned about the kind of facility in which they had to instruct.
Teachers in this ago group stated that they were accustomed to teaching

in closed classrooms.

°

Teachers who had moré¢ than four years of post secondary educa-
tion a551gned more importance to the type of space in which they teach

than teachers who had less than- four years of post secondary educatlon.

Differences appeared to exist among}gggchers in different
belief system subgroups in their attitudes towards the.importance of

instructional space, access to instructional resources, and paraprofes-

-

sional assistance. In each case the System 3 teacher was atypical.
! R !

Curriculwn handbook. The responses of teachers in the sample

were conclusive with respect to the importance of the handbook in

curricular decision making. Small-city teachers assigned moderate

-

importance to this element while the large-city teachers assigned least
importance to the handbook as an influence upon their curricular deci-

sions, The small-city teachers reported that they had been encouraged

to use Emperzences in Decision Makzng exc1u51vely while the large-city
teachers had been encouraged to use ‘the handbook as one of many

altemnatives, The System 3 teacher ascribed very little importance to

MY

Experiences in Decision Making as an influence in the curriculur

decision making process, ‘ »

@
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L2 Influence of ‘enerated Elements

The fespondents.idcntified 88 elements‘!E;ch influence the
curricular-decision makipg‘process. The elément; were then categorized
by a panel of ten judges. Of the 88 elements, a total of 74 were
assigned to\gﬂfﬂgf/%fk influence categories according to the criterion
level of 7 assignments out of 10 to a particular category. There were

14 uncategerized elements on the basis of this criterion.

Instructional resources. Whereas small-city teachers were res-
~ . ,

ponsible for 38 recordings of instructional';gsources, rural tgachers
for 32, and large-city teachers for 25, the origin of the elements
ldiffered. Six of the 18 elements assigned‘to this category were
common to the rural, small-city, and large-city groups. Two of the
elements were common to the rural and small-city subgroUp§. Six
additional items were generated by rural pgachers, one by small-city
téac@grs, and three by large-city teachers. These findings are consis-
tent with the degree of concern expressed abput ghe availability (or

non-availability) of instructional resourcés; especially by the rural

’ \
teachers, { ) .

Curriculum elements. Six of the elements assigned by fhé panel
of judges to this influence category were common to each of the three
subgroups. Four éiements were common~to”the'sma11—;ity andllarge-city
subgrﬁhpé. One element was common to rural and large-city teacheré._
Three additional eleﬁents were generated by 1arée;city teachersaand one

was posited by the small-city éubgroup. " Awdréness of curricular

. L4 A

1
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elements may be heightened in large-city teachers because in-service
semindrs and worksﬁops have been more numerous and in effect for a
longer period of time in the large-city jurisdiction than in the small-
city and rural areas where in-service sessions related to social .

EA
studies have been offered only during the last year. The small-city

O

and rural subgroups of teachers were just becoming aware of the

special curricular elements in the recently introduced social studies
/
handbook which was distributed throughout the province of Alberta for

-

general use in the year prior to the one in which this study was con-

ducted.

Student characteristics. The small-city subgroup of teachers
geﬁerated ten of the elements which were assigned to this .category.
The rural subgroup also generated ten of the elememts while the

large-city teachers were responsible for seven of the items, This

b
finding was somewhat surprising in the light of a common assumption
_ o

b

that the large-city teachers are more/likejy to have the facilities,

expertise; and leadership for imdividualization than teachers in

.

either of the other two subgroups.

Teacher ch&vu&teriétics. Large-city teachers indicated sub-
stantially more concern beEthis category of influence than did ‘
teachers in either,of the otLer subgroups. The large-city subgroup
generated six elémepts, the small-city subgroup generated fivp of the
elegeﬁts,»énd the rural,teacggrs were responsible for the~géneration‘,
of three itenms. Thgre‘ﬁaé'little difference between subgroups in their

b R
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-

_ estimate of the extent of influence that teacher characteristics have

the curricular decision making process.
)

Instructional procedures. The rural teachers indicated the
greatest concern for this category of influence and they generated the.
greatest number of items §8) which were assigned to the six categories
’of influence by the judges. Small- and large-city teacher subgroups
each genérated five items in this category: Two elements were common
to the three subgroups. One element was common to the small- and
large-city teachers and one was common to the rural and small-city
‘teachers. The rural teachers generated 5 additional elements and one
further element was generated by the small-city subgroup. T%e mos t
¢cancern was expressed by rural teachers whose task of selecting appro-

priate instructional procedures is complicated by insufficient access

to appropriate instructioral materials.

Evalud®on. The elemént, teacher-pérformed evaluation, was
common to all three subgroups. Three additional elements were generated
by the rural teachers. This subgroup of teacheré verbalized their con-

cern abdut alternative means by which to evaluate whereas teachers in
the small- and large-city subgroups expressed concern only for evalua-

.
v

tive measures they would carry out themse lves. .

Uncategorized elements, Fourteen of the 88 elements failed'to

meet the cr1ter1on level of 7 out of 10 a551gnments to the same cate-
|

" gory. Most of the dlsagreement resulted from ‘judges’ 1ndec151on. They

.a551gned an element to two or more categorles and certaln elements

14
-
-
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seemed to suggest a new category such as '"community influences."
Flements were maintained in their original form. Clarifications were
included if they'had been given by the respondents. Consequently,
judges found some of the elements confusing or ambiguous. The¢ uncate-
gorized elements have been considered in three groups: those which
lent themselves to a category called '"community influence,™ those |
which needed clarification, and those which the investigator assigned
" to one of the six categories after seeking clarification from the
originators. ' .

f
The elements related to "community influences' are as follows:

r

(1) climate of the communi;y;

(2) climate within the scheol;

(3)": local factors; and

(4) demands made by the community upon‘teaéher and school.

The elements which needed clarification are presented below.
Clarifying phrases have been enclosed in parentheses and the category
into which each element could be éia;ed has been postulated by the
investigator. |

(lj Individual rights of students (relative to setting instruc-
tional objectives): an element in the curriculum category.

(2) In-service (in terms of expertise and kno&ledge the teacher

would obtain and suBsequently bring to the task of curricular decision

making): an element in the teacher characteristics category.

~

‘ Vi . _ ’ .
(3) Pretesting (in terms of assessing the child's level in

order to determine appropriate objectivés for him): an element in the

evaluation category.
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(4) Discﬁs§ions with adults in professions other than teach»i

ing . (1n order to obtain outside, 1mpartlal opinions- about, as well as
1 ] .

alternqtjves to, current instructional practices): an element in the
inefructional resource category.

(5) Enjoyment for children (in terms of ah objective or out-
come): am clement in the curriculum category:

(6) Ability to locate information (on thg part of the child--
" an objectiye): an element in the curriculum category.

(7) Student suggestions (in terms of "what' to study and

"why'"): an element in the curriculum category.

The elements which the investigator placed into categories with-
out clarification were as follows: \

(1) relevancy: curriculuﬁ;

(2) time for planniﬁg: _instructional resource; and

(3) scheduling faeilities for student use: instructional

procedure.
<

1.3 E@Zatzonsth Between Dostulated and
Generated Elements

~

Seventeen elements were .postulated (Table 36). 0f these, 5

were related to the needs of the child, 11 were related to_conditions

t

within ihefsghoei, and the seventeenth elehent was the curriculum
handbook. The respondents generated 88 elements which influence them

" when they make curricular decisions. Of these elements, 74 were

a551gned to sxx categones‘ Fourteen elements remalned uncategorlzed

because they failed to meet the criterion level In Table‘36,the

' v . N ¥

-
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T
postulated elements have been listed together with companion elements

which were generated by the respondents.

Importance of leamer characteristies, Each of the five postu-
lated charaéteristics, the leamer's need for knowledge, péggonal
skilis, and the‘léarner's interests and talents were matched by at
least one element generated by the teacher respondents. It would
appear that the postulated elements were validated through the
occurrence of'matching eléments which were generated byhthe respon-
dents. The elements were assigned to the student characteri%;ics and

curricylum elements categories.

Importance of conditions within the séhool. Nine of the
eleven ﬁostulated elements were matched by af least one element genera-
ted by the respondents. In the case of type of furnishing and para-
professional assistance, no comparable elements were generated. These
elements were'assignéd fhe lowest mean importance by the respondents--
2.5 and 2.0 respectively. The remaining nine postulated elements
appear to be valia Because each was matched by at least one element
generatéd by the respondents. Four of the elements were placed in the

'instructiana; and nésou;ces category, one element was placed in each of
the evaluation and instructional procedur;s catiigzjes; and three
elements, él;hougﬁ generate& bf the teachers, were uncategorized by the
panelkof judges. ‘ - . ‘

s

fnportmce'.of the handbook.  This element was matched by a

comparable element géneratedﬂby«thé'respondents. A chrriéulum
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category, which was generated by the panel of judges, contained fifteen

elements and ranked second as a category of influence in the curricular

4
M

decision makin cess.,

iscussion of Curricular Decision Making .

The secon@ research problem involved the assessment of teachers'
bpinions about a provinciallylauthoriied curriculum and decision making
procedures which result in curricular plans. Three specific questions
were addressed to the problenm.

2.1 What effect has a broadly-stated curriculum such as

“

»

Experiences in Decision Making had upon teachers' curricular decision
making activities?
2.2 Of what impq;xance are specific curricular tasks to

teachers?

2.3 What are the content cdnstituents of teachers' curricular

b

lans? ’
pi R ‘ . y

Z.i Lffects of the Handbook

| Only oné of the respondents' indicated that Eﬁperienees.in‘
-Dectsion Making placed too great a responsibil?tyuupon the teacher ag/;
usér'gf the program. 'This/was the only teacher in the entire sample
who was instfﬁcting tthé grade levels in a rural setting. . Twenty
feachers repor:éd that the responsibility was considefable/no greater
thaﬁ the }esponsibility for currichlar'decision making in other areas. -

[

" The net responsé indicated that the respondents have accepted the
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profcssional responsibility associated with curricular dec151on“mak1;g

based on the broad goals of the curriculum handbook. ’

Nineteen respondents adopted a neutral stance in relation to
/

g ,

They. /

’ . :
the prescriptive versus non-prescriptive nature of the handbook.

rated Experiences in Decision !laking as an adequate guideling to, orléﬁ
a point of departure in, curricular planning. ‘
Respondents expressed more concern about ‘their achmmod%tion of

the valuing proceés and the development of affective objectives than

for the formulation of cognitive objectives; This finding was not

supported in the content énélysis of the curricular ;lané. The analysis
"~ revealed that 41.5 percent of the content aggregaie of 21 plans was |

cognitive in nature (content) while thé affective a;pect and the valgf

: N
ing process netted 5.2 pertent and 2.9 percent of the content aggregate

respectively, v
The broadly-stated curriculum (Experiences in Decision M&king)‘
. has created change in the approach takep towards the developmené of~
‘curricdlar plans by the teachers in the sample. Soﬁe respondents
indicated that they had realized inadquacies in their former plans

and they had sought assistance in order to meet new expectations or -

they had accompliéhed changes on their own,

2.2 ' Importance of Specifie Curricular Processes
Four specific tasks associated with the development of curri-

cular plans were considered in this part of the study.

Achieving intended outcomes. Respondents were concerned about
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o 6 . u )
their understanding of the three main concepts of the curriculum hand-
book--the valuing process, and the affective and cognitive objectives.

They indicated that their interpretation of these key .cgncepts should
9‘ .

be congruent with the original concepts of the progr developers.
Co :

 Only then could the respondents implement Experienced\in Decision

1

) lﬁaking as initially intended. The rural teachers, in particular,

IS

. . .
expressed support for in-service sessions which were aimed at the

clarification of intents.

1.

Pioviding for the needs of childrent Respondents' concern -
“about the provision for children's kﬁcwledye, skill, and especially,

'

‘social dnd personal needs, was gredter than it was for understanding

.
-4

fthese concepts. Again this finding was not entirely supported in the |

', janalysis of the content. The knowledge need attracted more concern in

,jthe plans than either skill or social and personal needs.

e

) SeZectzon of appropmate obJectwes. Respondents' concern

-

about the provision .for the needs o} children was reiterated&it the
ﬁ importance attacheﬂ‘to the selection of appropriate objectives to meet

<

‘f the social and péréonal knowledge, and skill needs of children,

Other cunrzcular tasks. Of greatest concern'was the acqulsz-
‘1t10n of resourCes needed for the rea11zat10n of*specific 1nstruct10nal
‘,object1ves Thxs f1nd1ng was cons1stent w1th the ' rank ass1gned by ‘the

. teachers in ‘the sample to instructional resourcés as an 1nf1uence upon -

.
.-

the currlcular dedi51onvmak1ng process. Summatlve evaluat1on ranked_'

-

‘second in 1mportance as a curr1cu1ar task L,

‘& : _-Vi{: 4 ' k | “{ fi
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.Formative evaluation ranked Siightly lower. Evaluation ranked

sixth in importance as an influence upon the curricular decision making
o : : D .

process. Evaluation accounted for 3.9 percent of the content in thel

curricular piane. ' \ !

B Integratlon and the prov151on of opportunltles for children to
role play and otherw1se 1nteract were ranked equally in 1mportag$e
(3.5). |

Sequence and scOQe both wére considered by the respondentsvin'
terms of low importance. Agagn, this finding is not‘coneistent with
the analysis of content, nﬁeqﬁence was a consideration in the categori-
zation of elements which 1nf1uence the curricular dec151on maklng

process and in the analy51s of content but the extent of 1nportan‘e was

small, Content and its scope}’on the other hand, accounted for 33 per-'
cent of the content in all the plans and nearly half of the welghtlng

: factor 3551gned by the respondents to_the curriculum category of influ-.
/

ence upon the curricular decision making process,

2.3 Curricular Plans SR | \_/f;

An attempt was made to analyze the plans in terms~ofﬁ;he six
categories of elementslfbrmnlated‘from 88 items whicn'were;iamed by the '
 respondents and subsequentlyvcategorized"by a panel of judges‘ A panel
of three Judges categorlzed the alphabetlcally sorted words and tabu-
lated their frequenc1es sp that nroportlons of content could be

calculated fbr each category. A content un1t was ass1gned to a category, ‘

tif all three ]udges reached consensus. . - ‘«e;'m;
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Before a content unit was assigned to the %esi&ua&fﬁist, the

rmjudges could peruse ‘the data base for a plan;(used fn the computerized,
content/analysis) or, subsequently, the plan itself,to ascertain con-

t -

_text, Words which ‘were obviously ambiguous or of a non-content nature

T

were asslgned to the residual llSt - ’
. . Currtculum eZements The plans revealed a heQVy empha51s upon

content in the form of facts, concepts and generallzatlons If .a

content unit was»;udged to be 1nformat10nal, it was asslgned to cogni-

[

tive aspects. Teachers who were interviewed in lleu'ef or in addition

to presenting a written curricular plan seemed to indicate considerable
concern for content despite the fact that other considerations such as

. *
o ~

affective and valuing concerns had been a551gned greater 1mportance at - _

other stages 1n the data collection,

°

Content units whlch repregented social, personal ethni,

-
category. Content unlts which indicated Judgements ‘moraly, and chglces,‘

: for example were a551gned to the va1u1ng process category. ~ Content

units whxch represented the sett1ng of obJectlves scope, seéuence

ey

1ntegrat10p, for example were ass;gned to design.‘ Currlculum_concerns B

accounted for 43 7 percent of the content e .

o
. ..
« : .
L . P “

’ .Inetzﬂctiongl b‘i'ogegjume: Content unlts such as gmupmg

.tebhniques, ind{vidualized activitaes and teacher—d1rected learnlng

experlences—-show class, tell class--were categorlzed as st ct1one=\¥
LB .

procedures.‘ Th1s category of content-accounted fbr the second largest

e i i Syt . -
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proportion of content in the curricular plans (16,0 percent),

Teacher characteristices. Content units which were related to
the values, .interests, and abilities of the teacher as well as personal
references--1, my class--were categorized as teacher characteristics

which accounted for 11 percent of the content,

‘ Student characteristics., The same percentage.of content in the

. * ) ° / B
plans was assigned to student characterisff?ﬁ;ﬂs to teacher character-

)
istics (11 percent). Re ferences to the student, class, student
interests, abilities, and needs were included in this category of
. . . Y
content..
{

5

Ins tructional 7Uﬁ>ufcgs; Content units which represented the
use >~or acquigitipn of instructional resources were aséigngd to this
. category wﬁich:accounted for 6 percent of the total content. Items .-
included, for example, filmstrips, films, field trips, references, and

the contributions of Wesource personnel.

.

Evaluation: A total of 5 percent of the content in all the

plans was assigned to the. evaluation category. Content units:included

v

all references to pre- and;post—testing; measurement of progress,

- tomparisons, and contrasts, This. category of content accounted for the

least proportion of ‘content in the curricular pla‘g.

Uneategorized content, The Tesidual 1¥st of uncategorized

<

conteént units qdmprised 7 percent of the total content,

¢
’
. ) p 7

k-1



Swmrnary. In

shown in terms of the proportion of elements

content. In

total content have been shown for cach category.

Table 37,

addition,

the percentages of total weighting and of the

Tab le

the rankin

\

37

of cach ca‘tcgory has been

)

.

Proporthn and Ranking of Generated [lements and Content
: in Each Category of Influence -

RANKING PERCENTAGE
As As of of
Proportion Proportion Total Total
T X of o L Weighting Content
CATEGORY Generated Total (4,249
Elerents Content (1,333) Words)
Instructional 1 5. 282% 6%
Resourcces
Curriculum Elements 2 1 25 44
Student
.. 3 .S 9 1
Characteristics 3.5 ! 1
Tecacher
~ Characteristics 4 3.5 10 11
.‘" 5.
Instructional /
Procedures > ;2 8 ,16
Evaluation 6 / 6' 3 S
~ Sub-Total v 93% 933
{ .
Uncategorized " 7 7
Elements/Content
7T0TAL . 100% 100%
. i ;
(309 P - /
'y’.ﬂ * b . .
) AN .
A , . s
f & v ' -

and the proportion of
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Striking differences in the proportion of the total weighting
factor and the total content occurred in relation to instructional

resources and curriculum, and to a lesser cxtent, student characteris-

’
»

tics and instructional procedures. The'rcspondénts appeared to

/99ﬂ§Tﬁgr instructional resources to a greéter extent when they reflect-
. !

ed upon the curricular decision making process they followed than in

the curricular plans they usea. Much more evidence of curricular

concerns, especially content, appcared in the written documents than in
N

v

<the descriptions of curricular decision making. Concerns for the
oY . )

sfudent captured proportionately more content in!tﬁe plans than they
did in the assessment the respondents made of the curricular decision
making process. Instructional prbcedures accounted for 16 percent of
the content in the actual plans while this dimgnsion ranked low 15 the
descriptions of curricular decision making processes provided by the
respondents. Evaluation and teacher characteristics occupied the same
position in the descriptions as in the plans, | ’

! These findings suggest that the teaéher'stemphasis.may change
as he proceeds through a curricular decision making sequence. Vhen

teachers contemplate the development of a unit, instructional resource

availability, curriculum, student characteristics; and teacher charac-

-

Ea -

teristics are ém?hasized..jWhen the contehplatioﬂ becomes a reélity in
the form of a curricular égan, £he emphases may shiff to cpnéern for
the curriculum component (especially content) followed by inst*uctional
proéedures which are probably dependent upon student and teacher

characteristics. Evaluatioen occupies the sixth position,
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Discussion of Tcachers' Belief Systems

The third research problem was an inquiry into possible relation-
shfps between the belief System of ‘a teacher and various components of

~the curricular decision making process, The problem was subdivided into
i

— N

three specific questions:

3.1 1Is there evidence that a relationship exists between the
bé]ief system of a teacher and that teacher's view.of the curricular
decision making #rocess?

3.2 Is there evidence that a relationship exists between the
belief system of a teacher and the elements which teachers perceive as
influences on their curricular decisioﬂs?

3.3 TIs there eviéence that a relationship exists bgtween the
belief systems of f9achcrs and the content in the curricular plans used
by those teachers for instructional purposes?

3.1 Teachers' Belief Systems in Pelation to the .
Curricular Decision !Making Process

Means and standard deviations wefe calculated for the responses
given by thédsample of teachers to the questions related to the curri-’
cular decision making process. Six grouping criteria were used for
this pui'pose: ‘age; s(ex; years of post secondary education; years of
experience in teaching upper elementary social studies; s‘chool juris-
diction; Aand belief systems. A cri!ion level of one full point

between or among the group means of teachers iy at least two of the

-

four belief systems and’ a corresponding standard deviation of less than

1.0 resplted in the considération ‘of a specific difference.’

»
[y
-

-
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According to these criteria, only one difference was considered

-

on the basis of sample division by sex. Males ascribed more importance

)

o

to the role of integration in the curricular decision making process
- 4 . -
than did females. No differcnces were considered when the sample was

subdivided by age, years of post secoﬁdary education, years of experi-

\ .
ence in teaching fourth, fifth, or sixth grade social studies, or

school jurisdiction.

“When the feSponses were examined on the basié of'samp}e sub-
division by belief systems, ten diffecrences were noted oﬁ_the basis of °
the two criterion levelg. " These differences agéounted for 91 percent
of all differences considered when curricular decision making components

were examined in terms of the sample subdivision criteria. These data

have been summarized in Table 38,

. .

A - ~
o l Table 38 .

.Number of Differences on Sixteen Curricular
Decision Making Components Based on

Six Sample Subdivision Criteria
L

‘Subdivision Criteria Number Perce;t-oflTotal

Age ' 0 0 =

) "

Sex 1. - 9 ..

9 AN a

Years ‘of Post Secondary Education 0 0

N .

Years of Experience in Teaching ' <.
Fourth, Fifth, and Sixth Gradc .0 . 0 ’
Social Studies ] 2

School Jurisdiction . 0 " 0

Belief Sys;g% q ' _ 10 » L9

E o 5 x
Totals . ' 11 100
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3.2 Teachners! Belief Suctems in ielation’ to Flemente
Which Influence Curricular Decisicon Marking

Means and standard deviations were calculated for the responscs

¢

given by the sample of tcachers to the questions related to the postu-
lated elements which influence teachers' curricular decisions. Six
grouping criteria were again used for this purpose and the same
criterion levels werc used in order to determine the differences for
specific consideration,
According to these criteria, two differences were considered:on
.Y . &

R

the basis of subdivision by age, one on the basis sof years of post

'

secondary education, and one on the basis of school jurisdiction.
When the responses were considered on the basis of sample sub-
division by four belief systems, six differences were identified within

1 .
accéptable limits of the criterion levels. These differences accounted

~

for 60 wercent of all those considered in this part’of the analysis,
. .

These data have been reported in Table 39,

The teachers who origihated the 88 elements which influence

curricular decisions were considered in terms of their belief system

5

3

categories. The elements were tallied according to eac

' b
belief systems, T#l results were inspected for elements w e

e four

unique to any ofic belief system. The summary of these data can be

¢

found in Table -40,.

-
<

: .
None of th'e 88 elements was common to the System 1 group. The
L}

_ three members of the System 2 group each generated the following

5 .

elements: availability of instructional matefials;'gctess to library



Table 39 .
Number of Differences on Seventcen Postulated Elements
Which Influence the Decision Making Process
Bascd on Six Sample Subdivision Criteria

Percent of Total

Subdivision Criteria >
y 1 Criteria Number N = 10
Ago e 2 20
Sex 0 0
Years of Post Sccondary Education 1 10

Years of Experience in Teaching
Fourth, Fifth, and Sixth Grade 0 0
Social Studics )

Schooi Juris_djction 1 10 M
Belief System 6 60
Totals 10 100
Table 40

Number of Elements Generated by All Members
of tach Belief System Group

N

Number of Elcments Generated

Belief System. \_ By All Members of a Group

System 1 (ﬁ = 14) ‘ : . 0 .
System 2 N = 3) 3
system 3 (= 1) P U
System4  (N= 3) . s

s
3
“

. .

IS .

*Because there was only one System 3 subject, all response for-that
individual were recorded. Two elements were unique to this subject-.
alone. - \ , ’ <

151
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facilities; and filmstrips and films. There was only one representa-
tive of the System 3 belicf pattern. This teacher generated i6 items,
two of which were unique: suitability of instructional materials for
children and the degrce of abstractness-concreteness in the content to
be considered for instructional purposes. Both elements are consistent
with the traits associated with pure System 3 individuals.  Four.
elements were generated by each member of the System 4 group. These
items were: availability of instructional resources; the curriculum
guide; access to library facilities; and filmstrips and films.

“~
Swmmary. The belief systems of the teachers appeared to affect

their views concerning the components of the curricular decision making
process more often than other demographic characteristics. The belief
systems of the respOndents also appeared to affect the degree of impor-
tance assigned by the teachers to postulated elements which influenced
their curricular decisions. These differences did not occur as

frequentlyng in the responses associated with curricular components,

3.8 Teachers' Belief Systems and Quyricular Plans
 Whereas the content in the curricular plans varied,from
individual to individual, the differences between and among the belief

system subgroups were few and minimal in scope.

Q
Curriculum elements. - The System 3‘respondent's taped interview

revealed that 10 percent. of the content was assigned to the curr1cu1um
elements category while the plans used by the respondents from the

»

other three belief systems revealed that 52 9=to 58.4 percent of the
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content was assigned to the curriculum elements category.

Ingstructional resources. The plans used by members of the

kY

System 4 group contained content related to instructional resources
representing 10 percent of the total. The System 3 respondent's taped
interview revcaled that 2 percent of the content was devoted to the

instructiona?m&csource category.
>

&

Stydbﬁt and teacher characteristics. For both of these cate-

gories, the plan related by the System 3 representative contained very

-

" high proportions of content. Plans from the other three groups contain-

ed much smaller proportions:of content related to stmdent and teacher
o :

’

characteristics,

<

Instructional procedures. Twelve percent of the content jn the
plan described by the System 3 teacher was assigned to the instructional\‘“
procedures category, The proportion of content.assigned to this |
category from the plans used by the representntives of the other three
groups ranged upwvard to 19.1 percent. Differences in the proportions

of-content assigned to this category were minimal, however,

Bualuation, The range in the proportions of content assigned

to this category began at 3,2 percent in the plans used bnyystem 1

—

teachers to 7.1 percent in the plans “used by System 2 teachers Again,
< _ K

the dlfferences were mlnlmal

Summany The content in the plan related by the System 3 res-

-pondent dlffered on all dzmen51ons with the exceptlon of 1nstruct1onal

X
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. - (4) teacher characteristics;
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. 4 )
procedures and evaluation. Certainly no conclusions can be drawn on
the basis of one plan but the profile for this plan was at such vari-
ance that further investigation might reveal real and consistent

-

di fferences such as those which have been pointed out here,

Py

Summary of the Chaptéi

§eventy—four elements which affect teachers when they make
curricular decisions were placed into six categories by a panel of ten
judges., Tﬁe categories of influence, in théir ranked order of impor-
tance, are as follows

Yl) instructional reéources;

(2) curriculum elements;

- N

N
(3) student characteristics;

(5) instructional procedures; and

(6) evalu;tién.

Fifteen)of the sevéhteeﬁ influential elements postulated for
this study we;e conceptuallaed in relation to the learner conditions
W1th1n the school and the curriculum, The§e were matched by at least
one element generated by the teacher respondents themselves.. ’I‘he type

of furn1sh1ngs in a classroom and paraprofe551onal assistance were

~

® .
generated\at all by the reqpondents .

- The teacher s handbook for elemqntary social stu’res ‘%&perm-

enca’-mﬁemswn Makm?, hds goals and. ob-ject ives which have been

:
- ’ ' » ’

raml%lowest in 1mportance of all t‘ postulated elements _and were not

*
..
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-

stated in broad terms. The respondents indicated that this kind of
cgrrfculum guide has caused them to change their curricular planning
processes to a considerable extent,

The teachers in the sample revealed that they regard providing
for children's various necds as the single most important curricular
dccisioﬁ making task. The sciection of appropriate objectives to meet
children's needs and the tcacher's personal understanding:of the basic
concepts in the curriculum were of only slighily léss importance 'to the-
respondents, In terms of the components of tﬁe curricular decisién

~
making process, the respondents expressed greatest concém for. the
acquisition of relevant instructional resources followed by summative
evaluation, integratioﬂ; the provision of interactive activities, forma-
tive evaluation, and finally, scope and sequence. )

The content in the curricular plans &as heavily oriented, towards
the curriculum dimension which was evident ih cognitive, affective,
valuing, and design features. Cogniiive‘referents accounted Yor nearly
all the curriculum content, The §econd largest proportion of content
was devoted to instructional procedures. .The balance of the content

; ‘ ; .
. was about equally distributed among student and teacher characteristics;
instructionéi resources, and evaluation.

The beligf'system of the—teacher seemed to be operant in the

*

views held by the respondents in conjunction with several curricular
L o . Ky .

concepts and tasks.  There were more differences on these dimensions

. N - - \\ - - R
when the sample had been subdivided on the basis of belief system than
when the subdiviSipn-had been made on the basis of five other criteria.

i
.
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Differences were not as pronounced ar consistent when the elements

which influence teachers in the curricular planning process or the

content of the curricular plans were examined. The effect of -the

teacher's belief system upon the entire curricular decision making

process needs to be investigated further. There is some evidence in

the fipdingS“ﬁTr;EE;jgfudy that the teacher's belief system does make y
/

‘some difference in the way a teacher views the several componénts com-

prising the cﬁrricular decision making task.

”

The findings in this study ﬁf;e indicated that teachers in the
samﬁle regarded the taék of curricular decision making ;5 a profession-
al responsibilit;. A'Aefipitq group of influences appeared to be
present as the teacher respondents attempted to develop curriculaf
plans. The belief systems of the teachérs in the sample seemed to have
had some bearing,on their attitudes towards certa&n éomponents bf the

curricular decision making process and -on' the nature of wc%tent in

the curricular plans which resulted from that process.

-

f
v

e



o o Chapter 10 o

"SUMMARY , CONCLUSIONS, IMPLICATIONS,

o ‘ AND RECOMMENDATIONS

Introduction .

The firs® part of this chapter consists of a summary of the
study. Theﬁsegond”sect;uq presents the conclusions. which have been
drawn'from‘the findings.  A‘'subsequent discussion focuses on the im-
lications the findings in this s;udy may have‘for cu;ffﬁulum develog?(
ment, In thé-fourth part of the chapter, recommendations for further

,research have been r}i‘esented_° The chapter concludes with a ssptemehﬁ

related to the conceptual framework.ﬁhich served as the basis for the

study.

v

. . [}

Sunnwuy'of;the S tudy
The stud} focused oﬁ the rolg of tﬁe classgoom téacher in the

. curriculum deveiopment process. Recént emphasis on théipfofeséional

responsibility teachers‘have towards the develépment of curricujum at

v&he.classroom level prompted a need for information about ways in which
e /

[ 4

" “qk_ rs approach the gaék. Teachers. are expected to translate the

R DA . ! ( . _ .
¥réad intents of certain «urricula such as Experiences in Decisign

. -
%

Making into instructional activities which meet the needs of particular

students in unique situations., This assumption immediately raises some

- questions for which the research reported in iﬁés study attemptedvtd

. . ) 157 N ’ : )
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" find answers. What elements influence teachers when they attempt to
; ‘ ‘ -
make curricular decisions? What processes do teachers use when plan-

A

" ning cu/rvi/cul'ar units. What comprises the content of unit plars which

s
result from the curricular decision making process?

The problem, .The study was designed to investigate the role of
the classroom teacher in the curricular decision making process. Three

research problems were identified as follows: - o

4

1.0 Influences upon curricular decisions. The first research
préblem was the discovery of elements which influence teachers when

they are involved in the. curricular deci 51‘& making process. . -

1/1 What degree of .influence do teachers attribute to such

ments as the leamer, ‘the school and the authorized pro'vincial .
1 . . N L
curriculum handbook when they attempt to &velop curpicular plans"

o
o

o
o

1 2 What elements do teachers percelve as the most important

. B y ! -
influences upon th’eir curricular deciédons? & - s
1.3 What'l@lationship exists between the importance -ascribed
by teachers to the elements describéd in tMe literiture and the elements
: o . .

they ide,ntified.v themselves?
i 2:0 Camponents of the eurricular deczswn makmg process. The"
iyl

, sec(md réesearch proMlem 1nvolved the assessment of teachers' opinions

about a provmcm;lly authorized curnculum and plannmg procedures

’ ;e

whlch result in curncular plans. o . ,’

. . . LN .
. . s, e,

21 Wh'at effe‘c‘t _has.a broadly-—s-t~a1;ed curriculum such as -

At



Eeporlonces Dr Decelodon Uiy had upon teachers!' curricular decision

2

making’ .,

2.2 Of what importance are specific curricular tasks to

1 ,

4
N . -

teachers? : .
v -

. , N
7.3 What are the content constituents of tcachers' curricular

Al

plans?

3.0 Influence of belief syeters wupon teachers! curricular’

.
.
-

dectsions.,  The'third research problem was an inquiry into possible

relationships between the belief system of ‘a teacher and various com-
. : .

ponents Ot the curricular decision making process,

3.1 Is thero evidence that a relationship exists between the

belicf system of a teacher and that teacher's view of the curygicular

decision making provess?
. 3.2 1s there evidence that a relationship exists hetween the
\ .

beficf system of a teacher uand the elements which teachers perceive to
influence their curricular decisions? S A
: o L ' ’ S
3.3 s there cvidence that a rel

4 ¢

belief sz'stems of téachers and the content in the g¢ontent in the curri-

.

. L
ationship exists between the

.
ar

R - . . 3 . . b »
cular plans used by those tedchers for instructional purpoﬁcj? 1

. ! ® ‘ G o 3
Recearch desip

—.A g . - .

™. A relationship among tho$é things which”
, ‘ ) .

oo o
influence the characteristics of the, individual teacher and the outcome

2 .

. of teagher decistons--the curricular plan--was hypothesized.  The

3

. , . : N
investigation focused on characteristid¢s of the learner, factors
3 ' . L . ¢ - . ! '
. "\ : o ~ < '
within the school, and the curricul {m handbook , F:ipem'ences in Deciston
N N - . .. ] .
¢

-
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s
~.

i, as influences upon the teacher vhose expertise and personal

N

(
expertise and personal qualification are carried into the curricular

Y

dectsion making process. VWithin this process, an attempt was made to
N : L .

assess teachers' views and beliefs about the nceds of specific children,

understanding the intents of the curriculum, and selecting appropriate

objectives to meet children's needs--three specific progesses leading
. 0 L
to the actual task of designing a curricular plan. Finally, the curri-

cular plans of tcachers were examined in the light of content related

to each aspect in the conceptual framework presented in Chapter 1,

”

Data were collected by administering the This [ Believe Tact
(Form TIB-71) and a three-part teacher opinionnaire, and by analyzing

curricular plans used by the teacher respondents as basis for instruc-
- .
L

tion.

The. sample consisted of 21 randomly selevted teachers of upper
& R ' v L
elementary .social studies classes in large-city, sma’l—city, and rural

i - . . - . - ’ - < - -
school jurisdictions in the province of Albcrta. Three criteria for
. ) T, ..
selection were used: teachers were using the authorized elementary

school social studies curriculum,for the Province of Alberta, Fxpori-
* \* . .
‘ences in Decision Makirg; BespondﬁhtS««ere teaching fourth, fifth, or
’ 4 .
sixth grade social studles clasS%s \aﬁﬁ xbecause teachers are expected

-
.

to translate broadly statcd goals into plans,for classroom purposes, .it .-
. o . L H .
was assumed that teachers in the sample perceived themgelves as

independent planners of curriculum,,

N Ex . . v N
Data contained in the teacher opinionnaire were tabulatéd and:.
o . } ' £
_analyzedfdescriptiéely. *Means and standard devigtions were-caltulated

]
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using SFUS07, a computerized descriptive statistics program available

4

from the Division of Educational Rescarch, The University of Alberta.

The 778 tests were scored by the developer, 0. J. Harvey, and an
- A

experienced associate at the University of Coloradq. Curricular plans
were prepared for content analysis using the Farrctt Vacronory to

reduce the text into meaningful content units. . The Alrhdbetie Sort and
Fregueney Cowit, a computerized program also available from the Division

of Education Rescarch, The University of Alberta, w(% used to analyze

/

the prepared texts of the curricular plans. . /

A panel of five judpes comprised of two education profcssdrs,
one classroon teacher, and two Eraduatf &tudontc c%tggorchd 88 clements
which Jnfluenco teachers' curricular decisions, The resulting ll%t §f -
catogotios was then synthesized by the investigator in consultation
with the judgcs:’,A sccond pancl of ten judges fonsisting of the
original tive judges and five additional members comprised of two

elementary education professors, two classroom teachers, and one

, :
graduate studerit attempted to place cach of the 88 elements into one of

the six categories which rcsulted from the work of the first panel.

A third pancl\of iudges comprised of twp classroom teachers and

-

one graduate student categorlued the content units of the prOQesscd

— Sy - me—a A

! :
curricular plans according to SlX criteria. The categorized coﬁtent

was subsequently con81dercd in terms of the bellef system by whlc;\th\
o " ' .

teachers in® the sample Had been class1f1ed

,/"‘f“,

—* Because data were analyzed descriptively, a criterion level

R

.

. - . :
based on response consistency was set for the consideration of rcfponses
: 7
T v
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to the opinionnaire questions in which teachers were ashed to assess
-

the importance of certain curricular decision making processes and 17
postulated elements whigh influence those processes.

Conduct of the studi,  The study was conductéd in three stages.
The feasibility study involved four upper clementary teachers of social
studies who completed the preliminary opinionnalre and offered con-
structive prit{cism from the dassroom teacher's point of view. On the
basis of these data, fhe opinionnaire was modified and threc additional

dimensions were included: the 7his [ Believe Test; an opch=ended
’ ]

Y °
question designed to elicit from teachers the elements they perceived

as influences upon their curricular decisions; and a request for a

currieular plan from each tcacher. for content analysis,
. -y _
The pilot study involved six teachers of upper clementary

)

.social studies: the four mcachOff’Fﬁgv;;rticipatcd in the feasibility

—

gtudy’ together with two.additional teachers from the same school juris-
1 . b 1

1

' s -
diction. The data generated by the subjects who participated in the

~
\

feasibility and pilot studies were used to test the opinionnaire for
validity and reliagbility..

_The main study took place over a period of four wecks. In

several instances, the investigator assumed the professional responsi-
o > ! ». . ’ . .
< B A
~bilitics of participating teachcrs while they completed the opinion-

-naire, In all instgncés, the investigato} supervised and timed the

"completion of the TIB test, Ihen written curricular plans were not

M

- ' s - U o .
available, ‘taped interviews were conducted in order’/to obtain a

Pad

"
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complete picture of the Linds of curricular plans uscd by the teacher

. ) ¢ ' ;
respondents in their instructional programs. 4}

The findiwus. The mean age of the teachers in the Sample was

39,1 years. The sample was comprised of five males and 16 fenales. In
the total sample of 21 tcachers, the mean number of vears of post
secondary education was 3.8 and the fcspondcnts4had been tcéching upper
elementary social stud&cs for an averagce of 0.8 years, The teacher

respondents had used the handbook, Erpertences in Decicion lMaking, an
Al

average of 3.4 times in conjunction with curricular planning in social
studies. Fourteen of the 21 teachers in the sample (67_percont) were
classificd in the System 1 belief pattern, three were classificed as

System 2, one as System 3, and three tcachers were classified in the

ol

System 4 categdry’ based on the 7774 test scores.

A

-

: . )
(1) Curricular deterrinants. The teacaer resﬂsndents gener-

ated 88 elements which they perceived-as influciice upon their curri-

cular decisions. These were examined by a.panel of five *judges. The

' -
-

categories developed by this panel were synthesized and used as the

basis for a second categorization task which was acbomplished by a

second panel of ten judges. FElements were assigned to six catcgories
, N . o

which were rank-ordered agcording to. the weightings designated by the

[ . : ‘ A

‘r?teachcr respondents for each- element generated, ,The cétegoriés of

v

s .
zinfluence were: . . - ;

’

(1) instructional resources;

R
, .
+

(2) curriculum elements;

]h o - ot ]
. : ,
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(3) student characteristics;
(4)  teacher characteristics;
{(5) instructional procedures; and

(6) ecvaluation.

The investigator had postulated 17 elements which, according to
the literature, influence teachers when they are involved in the curri-
v
. \ .
cular degision making process. The tcachers! ranking of these eclements

revealed that learner characteristics were believed to influence
P

teachers' curricular decisions most. Certain condjtions*aasgciatcd

with the school were, reported as major influences upan the ‘curriciifar
planner, especially access to aporopriate instructional resources,

Teacher respondents, themselves, gencrated 15 of the same 177

elements which had been postulated.  The tyvpe of classroom and

B ¢ »

furnishings and the availabiligy of paraprofessional assistance which
. ‘R )

had been postulated as influences were not generated by the sample. of,

teachers; nor were these elements ranked as important {(nfluences upon

. »

curgrculdr decisions when they were presented to the teachers., )

s
‘. . g

(17) Curricdar doclsion making,  The teacher respondent§

. ) * : »

indicated that the recently introduced handhook had causdd them to.
. . | . i

B ’

modi fy their curricujar decision making practices. They 'also rfeported -

- Y L

that a broadly-stated curriculum such as Experiences in Decision !aj

- :

could not be used as*the’%asis of instructienral activities without

considerable elaboration and modification of the intents of” the docu-
— . v . e : - A

ment in.order to meet the needs of particular children. - This

- . '
~ . .' ’

- v - . ) .
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observation confirmed that tecachers arce participating in the curricular
decision making process in the manner intended by the developers.
The respondents reported that their personal interpretation of

the curriculum handbook was of considerable importance when translating

the broad goals into instruction. This too concurs with the intents of

N

the authors of Doorioences in leciclon ading. Identifying, and pro-
viding for, children's necdds were scen by tcachers as important compo-

nents .of the curricular decision making task, The selection of
» ° h

appropriate objectives to meet children's needs was also perccived as a

curricular task of considerable importance. -
o .~
~ . ' - . . _7-
Concepts of curriculum design were ascribed less 1mportance
» ‘ [ .
than the tasks described above. The acquisitign of relevant instruc-
0 .

tional resources, summative evajuation, integration, and the cncourage-

’ /

ment of student inveraction werd rated by the teacher respondents .as

A ' -
moderately important design concépts.™_.

« . ’ /
(i1l Belief syctems. When the importance of specific decision

making processcs afnd 17 postulated clements which influence curricular
4 . .

-

decisions were exanined in the light of six subgrowping criteria, the

R v -

belief systcms‘bf the teachers in the sample agcounted for the greatést
number of differences. ° ‘ '

.

ey

The effect of the beliefl systems of the tcachers hcld constant
in the compariso?{ of generated e_lemehts of imfluence with tthostul,at_:eti

’ . "

. .
-1

€lements.’ Teachors initiatdd 15 of the 17 postulates'wben they wéréa

~

asked to enumerate the elemenfts which they perceived as.influences upon®,

. L o . ' ‘ - ! .
thefr curricubar decisions. . . o .
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The categorized content of the curricular plans was considered

in relation to the belief systems of the contributing teachers.

Although only onc respondent was catevorized as System 3, that indi-
vidual's curricular plan, as well as many of his responses in the
opinionnaire, differcd markedly from the content in the other 20 plans.

These obscrvations suggest that the belief systems of teachers
& .

influence their perceptions of the curricular decision making ﬁ}occss

and the nature of the curricular plans which emerge from that process.

s
-

) ~-

Al
Conclusions
Because the study was descriptive in nature, limited infercnces

were drawn from the fdhding“ However, certain conclusions may serve

N

[y

as the basis for further research.

(1) The preparation and- distribution of Cufricﬁauv édmpyisod

of sets of broad gaagls authorized by provincial departments of educa-

tion ar; drawing teachers into conscious curricu!ar decision making at
the clagsroom level. ‘, g _ .

() ‘During>the preliminary stages of the curricular dcéisiqn

making process, the tcacher respondents placed major cmphasis on taking
L]
-

.
»

jAto account children's knowledge, social ersonal, and skill needs
. oY » ) H

their interests, and thelr talent< when deve]oplmv currliar plans. .

(3) Th@re is a hrerarchv of 1nrluences which impinge on

\ LY

teachcis wﬁen they attemnt to mq}e currxquaT dec1sions. The hierarchy
. . ‘ ? . Al
ls.comprlsed of 1nstrucn10na1 mater1als (rank ordEred highcst), curri-
. AN
nts{ learner characterlstlch teacher- character15t1cs,

culun

instrugfionai-proccaures,.and"eygluhtiow (ragk-ordqred 1ow35¢); E
Pt : L . I - C ) .
- “ .. ) ,':A . < - ) o - - L



(4)‘ The extent to whieh individual categqrios of c¢lements i;—
fluence teachers' curricular decisions may vary during the different
stages of the curricular decision mak ing process., This varia%fon may
indicate a shift in the concerns of tcachers as they approach the point

Ap . . . . . : .
of specifying objectives and putting a curricular plan into its final

4
form.

1 ~ ‘
(5) The belief systems of teachers may influence their percep-
7 . .
tions of the curricular decision making process, and consequently, the
. .
n#ture of the curricular plans they develop for instructional purposgs.

(6) Despite growing emphasis upon curricular concerns such as
N [ 4

*

integration, process, and individualized instruétion, there 1s evidence

that content is still a major component of tecachers' curricular plans.

‘ B
Sred i 4 £ o) . -»
mplieations for Rractice . - &
) LY : . ¢

- 2 N ) .
There are several implicaggons for curriculum development,
teacher education, and school system personnel who .are responsible-for

ipservice programs.
e

Curriculwn developrint. - Theafindings indicated that a form of
. ' ‘ .. . "‘ S N . -y 1 ,.' . '
curricular decision making '"science' cxists, Every tcacher in the

sample was able to converse fre&lv about the resp0551b111t1es asso-

F3

< ~a method of approach

. ciated with curricular tasks. T%ey all d
‘- to the:task of curr1cu1um development q thg clasqrpon level and e¥ery—

Ay .
pne possessed some knowledge of curr1CU1 d951gn Ext d in- depth

'1n a fund of data wh1ch

“the foundatien for.a

' research at the classroom level could resul

if synthesized and cpmbiled; wOuld'serve
. - . ‘ N ) - w%g L -
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practitioner's guide to effective curricular decision making.
Universal components of such curriculdr data could be tested
against existing curriculum theory in an effort to refine curriculum

knowledge into a manageable conteptual framework capable of modifica-

tion according to changing times,

Teacher education., Consideration should be given to the pro-

3

4
£

vision of extended pracgice in curricular decision making leading to
the development of curricular plans whjch are designed with the child
as the fogal point. Beforc igtending teachers can accomplish

effective curricular decisians, they must he fully-conscious of them- .

selves--they must know their own beliefs, philosophies, limitLtjcns,

~and ca;abilities Given this knbwledge thev must then bp able td

1den11fy chlfgren S nced\ interests, and talents. ‘Then, they mus& know
E .

how to develop effective instructional procedures basedaupon idcn@%ficd

available resources. These skill and knowledbe requircements for ¢

intending teachers suggest modifiqations'for teacher education programs,

o bt
SchOOZ gus tem persg&ncb"_ ﬁe prchlpal 1mpl1catlon resides in

A
S S

the need for ong01ng 1nserf1ce dcaﬁgned kccp pace with advanted in

A

.

‘curricdldn thborv curriculum deﬁelopments and'the'curricular decision

Y

A

maklng process. Such post serv1ce educatlon prooransanhd have two
f . ~
' v

advantages: .the practitioner would have . the contlnged opportunlty to

v ‘

modify his thinking and the curricular dec151on "kxng proceeses used

by himy the maqus of standard currlculum gu1des and the currlculum

< - 14 .

theorlsts would have continued access to the "f1e1d" where.ldea§ are

‘»' -

e ‘ o

.

! ) . - (L

7/

e
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The existenge of a hierarchy of influences which impinge upon
teachers as they engage in the curricular decigion making process

ggests that school authorities should consider ways ahd means of .

alleviating or fostering these influences approprrately.

Consideration might be given to the importance of tcachers!'
belief systems when candidates are sclected for tecacher educatiqp. As
well, the belief systews of teachers may play an important role in the

. @ . o
selection and asslignment of classroom teachers and in organizing 1n-

service and other profcssional development programs. .

B

. , : . 4 T :
Finally, consideration might be given to maximizing the
. ’ : . ' . ¢
dissemination and ihplementation oft 'model" curricular plans which have
* . i -
L .

been deﬁeloped by tea%pcré who arc particularly skilled in the process

of curricular decision making. Such plans might We analyzed by other

teachers who wish to learn how to develop their own plans, ,

jVDZLCGt ons for tne Coﬂcertual Fra* work
of'tn@ Study ¥

The conceptual framework whji? served as the basis for this

* a4

%tudy (Chapter 1) has been mOdlfICd in_ the llght of the findings.

-

Results of the study 1nd1cated that a hlerarchv of 1nf1uences

1mp1nges upon the currlcular decision* mak1ng process. " In the orlglnal

framework characteristies of the learner, factors w1th1n the school

and the curriculum were p991ted as 1nf1uenoes Wthh combined W1th the

.

/6élar decision maKing pr95§§s,,~{’ .ﬁéﬁees-wﬁich—se¥¥e¥as determinants
- _7

o . Y ' S
characteristics and expertise of i///;a/cher at the onset of the curr}—
7 4

in the propor;Lons revealed:by the flndlngs.
. . » . /

1
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Figure 2
A Revised Concept of Teacher Curricular
Dgeision Making
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-

The rank-ordered cateporics of .influence are as fol]ows:

\ (1) instructional rcsources;

(2) curriculum elements;
(3)' learner characterist&cﬁ;

(4) teacher characteristics; )
) . .
“(5) instructional procedures; and

(6) evaluation. . e
Each category of influence originates outside .the curriculg;,;-///

$

decision making-process,and anv one of the six influence categories may

X %'
affect curricular decisions in varVJng amounts . T
’ . . RSV { A - S S !
.o ' : . 4 , o
~ The four subprocesses which compr1se the curricular decision

‘ , ‘ : ; ,

LA

‘making process remain unchanged. Determining the neads of specific

children maintains a primary position in the process..,Requ&%fﬁts
Q’ .

[

ascrlbed the greatest degree of importance to this subprocess because

.

it constitutes a starting point in the development of their curricular™

\ ’

plans. Understanding the intents of the“cgrrlculqm handbook and :,,

selecting appropriate objectives to.meet children's needs were- of less

*

”importance; therefore, these subprocesscs remain unchanged in, the

’ .,/

congeptual1zat1on There is a suggested llnkaoe between subproccsses

o .

as the teacher,proceeds towards twg task of de51gn1ng a- currxcular‘f'

plan. However there are cases when the teacher proceeds from any one
of three subprocesses dlrectly to the de51gn1ng phﬁsey ’ ."~r,a

- .

\

~ “fhe curricylar plan haﬁ been con%ldered as the outcome of the.
\ v
“curficu@ar deci51on aking process. . \ o

a
'

-

. \\ ) . a\.‘;.

’
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For bhc'purposes of this study, comnunity.influences upon

teachers' curriculer decisions were'not identificd. Uowever, in~the
. . " , .

light of cvidence provided by the judges Who catcgorl"ed the elements
P

o _ .
generated by the tecachers who participated in the study, there is a 4

need to investigate ‘the relationship Qf the community to other elements
which influence the curricular decision making process.

. * . ,l. )
should be made to discover the position of community inflfuence in the

'

hlerarchy of det@rnlnants establlshed in the flndlngs of this report.

~ The conceptual framcuork \~h1ch hasbeen ﬂOdlfled b\' the '
i ’ s~
‘results of “this studv %hould nou be ‘tested 1n ‘a varyety of 1nstruc— -
. 1 /‘ , ‘ e

“tional settings to establish its credibility. s ' . .

< Implications for Further-géﬁcarch B |
a i e o K
The flndlngs in this study are an indication of tpe scope of

' H £, ! :
the fleld of currlculum e;ud) Each set of findings reqqircs di_stilla-‘0

‘tion and §bbsequent entrv 1ﬁto a formatlveJuxb of 1nformat10n about f

the currlcular dcc;s1on mallny process.

,Spcfificajly four areas of concein are suguestcd“here for

L<—-. . « /

“ fﬂrther rescarch

o e

(1) Slx categorxes of elemcnts hthh 1nf1u'f

. Furthe reseﬁrch

.

curlxcular d0c151ons uere 1gent1fxed in thle qtudv

¢ . e
is needed ta: establlsh the valldlfy of each. 1nr1uence Ldtcborw Thcrc y

’-1‘ 1 1
is also a need for enquiry 1nto the ways in wh1ch teachers ac omnodate‘
T - . . L
the influences which have beeﬁ idenxified. A -
5 N K14 ’ . . . T - " ) " : Y

e
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4 inibi;ll. selection of candi(fét'es for teacher cducation thg clc-ctaon .

t

S ; 173

)(2) Some indicatiog of te®Ners' assessments of various

\

components of the curricular decision making process has boeen reported

[

n,this studyv, In ordertto leary hmore about the curricular decision

. . . . e

naking process, there is a nced for information dbout the following
- [} .

-
. -

< v ' '
cCONcems: t‘cuchors' knowlcdge about curriculum desjgn; altermative 4

patterns and processes used by tcachers when they. attempt to develop
¢ “. Tt -t )

3

-cuftricular plans; and, the nature-of the content in teachers' curri-
* - v ' ’

o

L . !
7culdr plans together \nth the 1mph ations held by that content for the

k-3

- \,. . - .
. ) @ - . .

<tudent} for whom the plans were developod
v ’ . . .. ) 4

P \ ! (3) The belief ’system of a téacher may tnfluence that teacher'

.'» ‘? . Ll - . 2 R
3ffectwene<€ as a Gmncu‘lar dccmlon maker, '}'urtﬁ‘é.r research is -

. - . .

'd

Qt’d’ed *to cstahushethe 1;.mortance of tcacher< belie_ﬁ'svst“ems inihe ¢

v
L4

0 . . .
- .

and ds<1gnment of tgt)achers for spec1 fic 1nstruct10na1 dutlps- and the

¢ °

7
developﬂeﬂ-t of ?'ppmpmate post- qerv1cg. act1v1t1e)s for teach®rs 1n( the
- ) ~ : :
field. - ST N : I
\- . (4) Specific attention should be directed qto the replicasion .
. ¥ . > R -

-

and rgfinemént of coantent analysis’proecdures‘ used-ip this study.
. L ) . -

A .
N . . : . /.
At/;émpts should be made to investigate other aspects of curriculum

A&velbpﬁlent'which could be clarified through the applicétion of content
/ . . .

. ' . (

analysis techniques. Problems still exist which are associated with
< \ ' !

‘ . . . . :
the ambiguity of terms and the categorization. of content units, The

techniques of caontent analysis need extensive application in order to
’ . v .

#tablish procedural rules that v}il,l.éngure greater consistency in )

analyses,’ ' : \

P

1]
A
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e

¢ S N
(5) A methodology was developed for the collection of data in

v

this -investication., Various rules and procedures were cstablished in
. » . S L .

order to determine criterion levels for admis;iblc,informationfﬂ These ~
. * N . . . " L3 “ﬁ
me thodological procedures require further testing and ‘modification. S
. . ) . L. R [N L . s
Descriptive research depends upon the application of proceduresswhich
v l\ : . -

v :

. e OO
cnsure conslﬂfencv validity, and reliability. . o B
. & " T
— - \Ec
(6) Further 1nveqt1gatlon 1s requxred in the.a eessmcnt of

discrepancies between teacher concepts ofycurrycuIaf plannlng and the
’ J ) . C . \ . . .
content in the plans they actually devise. In"tée presentiiﬁﬁe§tigd—

@ .

tion, d15crepanc1es were noted in at- lcast three areas; .scope,

L8

’

“sequence, rand learner eharacteristics. The f1nd1nps lndlcated that
. e i 8- a
teachers assigned primary importance to zﬁesg‘spmvonents.of the curri-

\ i .
cular decision making process.- Yet, these same domponegts,did not

malntaln the samel levels of importance when tead\ers generated elements

Y

which 1nf1uence thelr currlcular dec151on§ or.when the con&ent of

‘tﬁeir curricular plans was examined. Such discrepancies®need Burther
- . . S &

&

.

b‘ ‘. - N . o
_investigation. . . .

*
-

Once sufficient descriptive information about the curricular ‘

‘
dec131on making process has been acquired and synthes1zed exper1menta1

: studies may be con51dered. It is too Early to make generallzatlons
: R
about the teacher s role in currlculum development at the classroom

¢

.level, The formative aSpeCt of ong01ng descr1pt1ve and*experlmental
reseal cb should be emphaS1zed Long1tud1na1 and coordlnated research

may then lead to solut1ons for some of the problems assoc1ated with the

field ef curTiculumvdevelopmcnt.
h ‘ - . - e ‘.
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QUESTIOEKNAIRE PACKAGE -
- . [ : » -

~ This aquestionnaire package conzists of tlhreccec.
parts.. A brief description of cach part is outlined
belove . ' ’ : ‘ :

PART T THE TIB (THIS I P, IRVE) _TEST.

s You will be asked to express your beliefs
about ten topics of ‘contemporar interest: You
will be a2llowed a Faximum of 1vo minutes’ to write

your response to cach item. Ail.responscé will
.be held in strictest confidence. b

The TIB is a separate boollet vhich you will

' y receive, irom.the investigator. . ’

PART 11 PERSONAL _ATD PROFESSICHAL DATA
7 .

Information given in this part of the
questionnaire package wil? be held in sirictest
confidence., Each respondent will be ascignea
& codegd identification number to ensurc anonynity.

PART II1 TEACHER DPINIQITIAIRE B o -

: . : LT il

. This part of -the guestionnaire pagk#ge con-
sists’ of four sections which have to do with;

. (a) an enumcratic: and ranking of the
factors you believe influence you when you are
making curricular decisions; : ,

n‘, . . * . - ' 5 3
: . " (®) your feelings about the social
studies randbooi, Byperiences in Decicion Malings

'} EOTE _TO ALL xESPONDENTS:,yod<$hpu1d ﬁave a copy of ///'
e R = 'Lyperiences in Decision. -}/ 7
Making at hand when you completéﬁbhis_part‘of the | . \}

opini®nraire!

’ . - . e e .
(c) your feelings about the responsibili%y

‘gf.mgking-gurricﬁlar'decisioné; a9A

-

L " (a) fhe exteht to which you think ;
‘certain. elenents affect-yo-.whpnayouvare_making o
»;curricular'dcciSions {plann ng.units)e oo

¥

.

: -Thahk yon§in_ad?anceffdrftakinsﬁthc:timéito;recqrdﬁ_
- your: responses to this questionnaire package, -Your goopera= .-
. iOn,iSQappreciateduvgry,much;<£3 ST ke

R
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PART 1

L .
"ffﬁ .
©OSTHIS T, BELIEVE, TEST
(Form TlBi7l)

Name\., . : - ' Aée' ‘ Sex

—_—e ——

1

SchoolgAttendihg o . Major
. ' ) @ - 4
f Fr, Soph. Jr, Sr. Grad.
. (cirdle one) .
Loéal phoné‘_iﬁ';ﬁi

=

.

[*]

Campus Address

T S v .. Ddte. ’

‘!!i“

\ . I
b . . » ) . -
! L (Copyright 19%1, O. J. Harvey)
1 '1 ’
\ I ’ ®
° "“ .- .
.~*+  - ;i |
." k] i / £
. @ ’ (‘J
g ’ oa' '.



or beliefs about several topics.

INSTRUCTIONS

In the following pages you will be¢ asked to write your opinions

S

Please write at least two (2)

senténces about cach topic. You will be timed on each topic a?a pace

that will make ;it ﬁecessa,ry for you to work rapidlz’.

Be suré to writc¢ what you genuinely believe.

* You must write on the topics in the order of their appearance.

2 Wait to tum -each pagé. until the experimenter gives you the'signal,

®

4

And once you-have turned a page, do not turn back to it. ' )

BEGIN

[

o

-

PLEASE DO NOT OPEN THIS BOOKLET UNTIL YOU ARE INSTRUCTED TO

* % %k *x * * * % *

LY

L]

r 8

»

“

" NOTE: The experimenter allotted TWO (2) minutes per

&gm. This was in

agreement with ipstructions receiyed from the developer of the
test, ,Professor O, J.-Harvey. ) .

. v
The items have been collapsed for the purposes of t}é appendi x.
Each item app@ars on a separate page in the test'booklet itSelf.

. - : ¢ e
y B X k Kk k x Kk k x Kk -

d

v

o

Each of the TEN (10) items is prefaced by the’ following phrase:
. ¢ X

THIS 1 BELIEVE ABOUT., ., . .~

Q

The items are as follows$:
i

., people,

‘e
.

. the Canadian way of life. (6} .

¥

@

«
a

‘. religion,” ™

liﬁ and. order.:

°

life after death,

v

L)

’

&

7
(8 .
RGN
(-10)“{-

marriage,

guys.

friendship.,

abortion,

< ’

Ve

legali zing marijuana.

v

\

-

£
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: ’
PART 11
PERSOHAL AD PROFESSICHAL INFORMATION
\ : R
o
1. -
Surnahe - : , Given nrone(s) |
. 2 . .
2¢ - Age j“ ycar‘f\.o...-...,.o......‘.....‘.....;( ) yC(’lrS
3. Scx: M F (Circle one) :
. Number of years during which you have
taught foturth, fifth, and/or sixth
grade gsecial studics PR G ) years

Numbor of times you haye attempted 6 3
use Exmneriences in Dec’sfon Mnlirne ds the
—— i e i

basis of your social §LuuL€s g;ogram R ¢ ) times

- ¢ e .
Years of post secondary education (beyond -
tre completion of matriculation) ..eeeeeess ) years

 List all completed university courses which HAVE ASSISTZD

aal

you in the tach of CURKICULARADECISION HAKLILG, especially
as this process relztes to the preparatiorn of curricular
plans for sccial stndics. Please complete this section

a5 accurately as pousitle.
<

. Course Descrintion Slurber  University/Collese Year,

)

b)

)

Teacher's Role in a

Curriculum Develop- Ed. C.I, Umiversity of . .
ment 302  Alberta 1972
Program Developacnt ‘ “
in Elementary - Ed. C.I, University of -

Social Studies 512 Alberta 1971




©~

Univercity courses, contirued «

. Cource Derceription Lurter Univcrsﬁiy/Co1?Jgg Yeor

d) .
A}

e) -

' B

»
£)
-
g) y ‘ -
\ ’
— ——

/
3
» ;\
k) . .
4/ )
5 -
1) .
O‘ - LY
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8.

Exanmple .

a})

c)

* Dypeof Exrevicng
- €

: 3
w3

189

»

Lict 211 otha- expericnces = = mini-—courses2 in-gervice
.seminars, nicrt#icaching, workshops, symposiuns, elce,

in which you

in curricularydesision naking especially
to social studigs.and the utilization of

ke, "o

9

_Dcci:ion

- -

Vhere Given

bave rarticipsiced for specific assigtance

PRy

cdar

it yertains
wreriences in
. S —————  ———

Bv V'hon When

*. .
Two-day workshop in
the preparatigp of
‘behavioral-objectives Ponoka

chional
Office
Consultant 1969 -

: e
VA
o
. !
£
*
’
\
.
Q
0
) yama
. .
= [ . =
v
f —
" r
- ) . .
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. _PART 111
TEACHER OPILIONKAIRE
' Section A

~In thih'ucction of the opinionnal you arc asked to

do threec things:

-~

(a) Think of all the factorg which influence
you wvhen you are developing curricular lars, As these
_factors occur to you, rccord them, grnc ner cerd, on the
small wvhite ,cards you will find enclosed tpges ier with
paper clips in a small white envelope acconpanjlng this |
qucstlonnalrc package. . /

(b) Once you have recorded all the factors you
can think of, ong nper card, sort the cards into an order
of influence, teginning ‘Lth the most influential) factor
and ending with the leagt influent-al iacior.

(c) After you have ordered the cards, you are
asked to .rank them into five catcgorlcs according. to the
followlng schcae.' ,/f

i) into one pile at your . extrome right,
place 21l the cards vhig¢h rerresent factors vhlch 1nf1uepce
you very greatly . « . the nost;

~ ii) into a pile to the left of the first’
group of cards, place the cardsgwhich repr:sent the Tactors
vhich influvence you to a large extient but not as great as. -«
those factors which you placed into the first pile; -

iii) into .a pile to the left of the second T
group of cards, place the carés whioh represent the factors _—_—
which 1nf;uence you to 'some extent bhit not as much as the
factors you have placed into the other two groups;

iv) into a pile to éﬁe left of the third . -
pile of cards,splace the cards which represent tne factefs

which influerte you occasionally but not to the extent of
" $fhe factors you have already placed into the flrst three

- groups;

v) 1nto a plle at. your extrcme 1eft rlace .
the cards Wthh represent the factors mhloi 1nfluence you -
very little + » leas of all. , -

‘Now, look at the cards araln and be sure that you have
.;placed the cards’you really want into each group. Yhen
,+ you are saticfied that the rahklng is asfyou wish it to be, .
mbor, 2}l the cards in the pile on the. left (1.e. the factors

"Iagich influence y®u the leagty with-a "1, KNumber the cards .

in the next pilé (to the right) with a "2 " the cards in the . - -
middle. p%%e wvith a “3," the cards in, the fourth pile to the :
right with a "4," and finally, the cards in the fifth pile i
(1.c. the factors:which influence you the most) with a "5, =
Place a paper clip over each pack of cards and put them all

into the white envqlope, I : ‘ N
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. PART IIT L
! ip ' .
'1
| PEACHER OPINTOWNAIRE | -
Section B R

In this section of the opinionnaire, you arc;as ked to
consiger six questions which are related to Exnericncen
in Decision’iiating, a handrook for tcachers of social studies.
For cach gucuiion, fiye responses have been suggested.

! You are askted to clcct the resyponcse which most nearly
expresses your view. - Then, place a check’ (&) in the blank
space which appears before the response «of your choice.

An cexanpleé has been given. : o

T peeics s~y ;

Exanple liow do jyou vicw the scope of Exrerierces in

. Decisior Makipsg in terms of dc 1ands is made upon'

you as a teacher? .

I feel the pe is unreasonably ggcat,
1h_;~»1 féel the ocope is great.
- I fee)l the scope is adequate. ‘
/- 1 feel :the scope is rather narrow.
//*”f:;; I feel the scope is extremely narrow.

LR

4 ——

“

. § The rheck ﬂh*th“aﬂmear, jn the b1~r% snrace kefore the
fourth rosponse lnulCat0° the rcopondent', choice.

ot 1
You are renlnded that you should have at hand a copy
of Exrerierces in Decision Haxirm for referenc¢ as you
complete »hls section of the opinionmaire. .

Y

1, How do you view the extent to which Lxgerﬂepceﬁ in

Qggl_ugg ial-ing plages ,the responsibility for jaking
curricular uec;slon§ upon you as a usen of the Prosram?

Check one response nly.

(a) I feel the responslbllity is too great.

__ (b) I feel the resp0n51bllity is considerable but
challenging.

___{¢c) T feecd the.responsibility is no greater than it
is for the utlllzation of any other curriculum.

(d) I feel the responsibility is not as great as it
is for the utlllzailon of a more prescriptlve
- curriculum.
o ___ 4wy T feel I can mot a§§§§3‘the~extea%~o£-respon- {
. S sibility at’ this tlme.v-; ‘

v Sv——

-~
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-

e i . _

NI AIRY. Section B, ceftinue Ve

3

HOW do
Maling?

____(a)
—w

L:i; (c)
(a)
(e)

-

How do
as it is

. [+ » .
. P
you view the nature of ”/vor°cngbs ]n Decieion
Check one response ‘only. :

Thc-curriculum is too prescriptive,

The curriculum offers adequate guidelinés'for
the development of curricular plans,

The curriculum serves .only as a.,point in depar-
ture in developirg ny own curricular plans,

The curriculum offers inadequate guidelines for
the development of curricular plans, '

The gurriculwm-is vdgue and very non-directive.
, _

yocu view the explanation of the valuing urocn""
s presented in A, on pages 9 and 10 of tne hand-

book, Experierces in Decision Lizkinc? Check one response

only.
(a)

Sama—

(p)
(c)

(@)

-

- (&)

Tuo restirictive; does w.* allow for elaloraticn
or further specification : S
Spec1f1c énouch to be used as the basis of cur—
ricular decision malking with slight modification
and/or further specification

General; in need of considerable elabofation and/
or sne01f1catlon in order to meet the instructional
needs of .specific children

Too general to be used as the basis for curricular .
decision making without extensive elaboration and/
specification in ordér to méét the instructional

necds of specific ch;ldren

1
Vague and’ confusing;. conscquently, 1 construct and
use objectives which differ from those stated in

E&Pﬂ'.i_.‘ls.ﬁ_.m Qgc:.sgm Haking i
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TEACHER QPTHICQIIUAIRE, Scetion B, continued

k.

g

Q-

P

1o do you view the explanatiop cof affective obirgtives
as it is presented in L. on pares i0 and 11 of thedhona-

book, Expericnces in bocision Maliing? Check one response
only. : -

s %
(a) Too restrictive; does not allow for any elabora-
tion or further specification

(b) Specific enough to be used as the basis of cur-
ricular decision making with slight nodification and/
or further spccififation

General; ih need of considerable elaboration aund/
or gpecification in order to meet the instructional “‘\\
needs of specific children . . :

Jqf_ (C)

#a

(d) Too preneral to be used as the basis for curricular
decision making without extensive eleboration and/or.
specification in order to meet the instructional,
needs of specific children

use objectivec which diffcer {rom. thbdse statca in

-~ .
Hoaling

(e) Vague and confusing; consaquentlf, i construgt and
. .

Experiences in becicicn
» . . .
Hew do you view the explanation of cosritive obiectives
as it is vresented in C. on pares 11 and 12 or the ranc-
book, Exveriences in Decigion Making? Check ore responee
only. S ' ’

(a) Too restrictive; does not allow for any elabora- -
‘tion or further specification . ‘ "
__ (b) Specific enough to be used as the basis of cur-
T ~-ricular decision making with slight modification and/
. or further specification ' '
__ (e) General; in need of considerable elaboration and/
' . or specification in order to meet the dinstructional
‘needs of specific children
___ () Too general to be used as the basis_for curri¢u£5; .
decision making without extensidy elaboration andfor . .
*-gpecification in order to meet the instructional '
needs,6f specific children ’ : {

Ve (e) Vague and confusing; consequently, I construct

nd use gbjectives which differ from those stated
~Exgperiences in Degision Hakirg. ‘ ‘ S
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ol
TRACHER CPINTCIATRE, Section B, continucd

6. Vhat effect has the handbook, Erperiencer in Decision
Maltinr, had upon the preparation of your own curricular -
plans? Check ene response only.

N

' .

(a) It has encouraged me to ceck somc'as§istance in
order to attemnt the development of my ovn ¥
curricular plans,

(b) It has causc® mef'to modify old curricular plans
in order to mecet the objectives of the new
! curriculum. ’

——

(c) It has caused me to realize that my old curricular
plarrs are inadequatce in the light of the expressed
objectives of Zircricnces in Decicicn ilgizine
and, consequently, I am in the process oi attemp- (

. ting to develop appropriatc plans.

- i,

(d) It has dravm me into the task of curricular
decision making which is an activity I an
~.really mot prepared to underialze at this time,
. 4 T —

{e) 1t has not altered my curricusar planning activity;
- I continue to use nmy old plans withou: modifying
them in order to meet the objectives which are

.stated in the new curriculum,
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TEACHFR
’ ) Section C

¢

Indicate the depree of importance you attach to each
of the followinrg curricular decision making processes as
it relates to the devc?cymcnt of curricular
“niing, the elementary

Fyperiences in Decioion

OPINIGITAIRE

195

plans based updn
social

studics handtook puuLLuLC” and authorized by the Alberta

Department of Education,

Scale of Values 1.

of minimal or no importance to me
_—2-——of slight imporiarce-to me ‘

3 of moderato imrortance to me ég
4 of considerable importance to me -

S of great importance .to ne

‘- - .

Incstructions For each resporse, circle the digit which mosﬁé?

closely Indicates your per

sonal opinion.

tance to ~yau,
in the folloblng nanner;:

then you would en01rclc the digit 5

Examvle In the develorment of curricular plans based-upon
Expveriencds in Decisign saking, of what 1mportance
is the cooperatlon oI your principal? _ , X
. If your principal'c cooperation is of great jimpor-

[t

.

N
.

s Oadevelop curricular

1, In £
pl gl Pascd upon the oroad
g prov1dcd in Zxmeriences

in Decision daliinzg, of what
‘importanca.is Jour own personal
understand1ng ofs

(a) the. valuing process as it~
Y is defincd in the handbook

(b) the affective obaectives as

~ they are-deflned in the
handbook . ,

(c) the cognitlve obaectlves as;

they are deflned in the
handbook A

st

. ]

Sy




e

TEACHRR OpInIonnaIps, Cection G, coptinted
‘ : : .
-~

Decrec of importance to you

% !
~ VA ‘
~
2. 1In the development of curricular ‘
\ plang based upon fyperiences in
Decision linking; of winal impor=

tance. Lo you is your provicicn
* for the following nceds of children:

A
¢ o ——" e -
-

v

(ag their knovledge neecds ‘ 12 3

-
A

t .
(b) their social and”personal needs

[

B

(c) their skill needs ' S

-+ 3, .In the development-of curricular

' plans ‘based uron Zyperiences In . ; o
Decigion HMzling, of wnal inporiance - s
to:you it your selcction of arpro-
priate objectévgs to meet the
folloiving needs- of children:

1
+
'

‘ (a) their knowledfé needs SRS

(b) their social and personal needs 1

W W\

- (c¢) their skill needs N ' »

4. In the development of cyrricular

plans based upon Ezrverioences in. -~ o S
Decigion lakirg, of -wnat impor= oo ‘ g
Tance to you is each of the fol-- R i
lowing considerations:” ) » _i

(a)‘tﬁe,amonnilof coptent " T 1 2 3:3,"4 5

. (b) the order in which material' R B R N
S R is presented 1 2 .3 45 =

(¢) the relationship of onc area . . i i

‘ of study with another (zocial R N A

- ptudies with art, science, . - R S
oo o e mathematics, ete.), 01 .23 y .5 °

() tho chanco for children to '\ . - .

— -

.role play and intcract with - T e
‘eachother in a variety of:ways 1. 2 3 4" 5.

v l s R R | wr
‘ ’ D : N - TR S ek

P
4
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T
TEACHER OPIKICK%%%?H, Section G, corntinued
. - / '. .

»

v

,/ ‘

Degree of impqéiance to you,
, N4l X

(o
s : .
4. (continued‘frbm gvious page)

In the. dévalorncnt of currlcular
Plans bé?cd upon Eyreriences in . : !
Decisiofy .*”?“;, of Wizt impor- . ' '

“tance po-you is each of the fol- R : . jﬁ\ '
1ow1ng conzlderatlong. S P b

(e) the availability of instruc— A R ‘
° tional paterials (vochks, films *
equipuent, ctc. 5

(1) chechng—un on progress d ing _ : .
zgc unit or the. time in nlch : i .o
e curricular plan will be .
/;,,.— implemented 1 -2 3 4 5
T ~ R
(g) chccking up on progress at the
" gifd of ;the unit or at the .
cgnc1u<)o" of ihe jmplementa- R ;
tion of the cu*r-cu1ar olan 1 . 2. > L .5 1
¥ y 2 L ST T B |
LN : . -
L e e - . . o /_‘__,_,:v:

.f"
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b
TEACHER OPINIONHAIRE 7 ‘
Section D e o K

’ e

You will be asted to consider thrée categories of
environmental influence in this gg;kion of the orvinionnaire:

the learncr, the school, ard thc/curriqylﬁﬂ for cocial

studies, =proricrces in Lecicion Foliing, Indicate the extent

to which you Lclieve cacn ol tne following elements in=

fluences you as you devclop your curricular plans. LA
| | R
Scale of Valves 1 not at a8l . . o o
2. to a very little extent o
3 to sopme exient- 8 v
4

to a considerable extent
. 5 to a very pgreat extent :
L R o . .//. @
Incstrugtions For each response, circle the.digit which most
closely indicates your personal opinion.

Exanfle To what extent does your principal influence you i
when you are'dcveloping-your curriculaf plans?

4 v . i _ +
1f your principal influences you to some extent . "

when you are developing curricular plang, then
you would encirqlc the digit % in the following
manner: e o

B T / .
\ |
Extent of influpnce*upbn;ydu N
A, To what_estent do the folloving
‘characteristi¢s of learmers '
- “influencé you when yog are . . : ,
v dgveloping'curr'Cular'plans:‘ 20N EREEE N S B
e “(a)vthe'n¢ed’£qrﬁknowle¢gg'a o oY 2 3 9;“‘5 o
(b)‘s%ié&iﬁ pordBual needs  © |1 2 3|4 % B
B R : . ~ ) . . 1. ;_.> - l‘ .
(c) the need Xor skills . . .23 4 5 ./,u
L s PREERET IR IR | S RS R |
(e) talents . . AN ENEE

Sl e
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TEACETR OPINTOINALIRE, Scection D, rontinued

a .

Extent of influcnc%Aupon you.
2

B, -To what cxtent do the following ‘
coMditions in your school ihfluence:

you when you are developing i

. curricular planc: ;

!

;s (a) the number of students to be - ‘ Co ]
instructed at any one timee.... 1 2 .3 4 5

(b) the type of gpace in which I |
teaching is to take rlace :
(confined, as in a closed ,

classroou, shared, as in open | - ‘

Space, etCn) Oo.ooonovcoobtl-oof 12 'BU; ‘} 5<i

(c) the t)pp of facility % which | ! ci |

teaching is to taxe place - ’ = !

ta . (closed ¢lassroom, laboratory, |

¢ multi-purpocz room, oven~space, I

llbI‘aI‘Y PtcO)ocoeoo-oooooonoo- ] 2 3 Ll 5.:'

; . ;

|

(d) the type-of furn;chlquu,~ ,
lighting, versatility, and : y -
other physical features of the ‘ e s
facility ipm Which teaching is f ’

+ to take 'place....‘.,"....g....‘...J. 1 2 3 "-L} 5 )

(e) txmetabllng, scheduling, and :
other timing limitations which .. \
ave pecullar to your own school: 1 2 . ¥

ro. (f) ﬁEportlnﬂ procedurés, record

. keeping, ‘and other poligcies i
‘ which are peculiar to your § R -
1‘-' S own Schqoloo0!0‘..0000.0100000‘ 1 2 3 4 5.

i LR I , TN - e
{g)- thcacoopc”atlve and friendly. . . ‘ = o : .
Bpirit of the scheol in which ! . S : :
) 30\} tea(:hoadcotovo-c-ovo4ocooca.: l., 2 3 l} 5 i
. 'l‘. 1.“ '~-. ; v i
(h) R time during regular . »;j f 2 o S

.school hours ‘for plannirg (i.e.

4 ’ HE

— e -

‘making curricular decisions; R R LY A |
deverping unit ‘plans, etc.) ifl,f~2 ; 3 k15

. funds for instructlonal I '
matevials, field trlpo, e¢c. i l

+

N
; _;l.;{)x:
W
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~ .
. . Y
PO o Ay, Section Dy ocortinned
- -

J,,F)t(n» of z%f11cnéc upon you

. "' M \ K »
. - N . S .

(j) accdis to ncccﬁ;¢*v inptruc- ‘ ~ -
tlon(l natericls such as '
audio-vigual wides, rcferenges,
coruaunily recourcen, ctc, (they:
may exist bul you muy not be

able to-get at then cosily) 1.2 3 4 5
: * ’
. (k) assista 1t@ in the form of .
teacher aldés, seoxgtarial i »

services, technicigks who can
set up-and run na %1

; i\ av, ,
C. To what cxtent does the ba“d OOuf ’
e ]'2[3"‘7“" ey dn D@yictoh f’»'.c‘»—v;;,
‘influexce ¥ou \u?( yCe zre Gevel- ..
oping currisylarn zns? 1 . 2 3 L. 5
AN ' \\
MY \\

THAKK YOU VERY MUCH FOR YOUR PATIV“CF AND GENEPOUS COOPERATICIH!
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August 30, 1972

Mr. David Jeffares .
Department of Llcrentary Education

University of Alberta

11212-87 Avenue

Edmonton, Alberta, Canada

Dear Mr. Jeffares: )
AY

Dr. Olson has passed on to me your letter to him outlining your thoughts on your

dissertation. Let me {irst trv to answer the questions you raise conbépning the

administration, scoring and possible combinations of the different sy 'ms in your

sample., -

I am sure that you will want to time your rcsﬁondonts viaile they ar completing the
TIB. VWe have found in several instances marted differeunces between the responses
‘of individuals if they are¢ allowed to complete the TIB Jeisurely, for example,
at home versus completing.it under the constraints of the two-minute time limit
we inpose for cach item. 'This difference is gencrally in the direction of the
nore leisurely completion indicating higher abstractness. Tbereforc we insist,
for the sake of the validdty of the instruments, thar some device be used to restrict
the time allowed on cach item. ' In sore imstances we have dene this vith a tizer
sdl at a lWO—mJuutC LHLClVdL, vuL Qui gtrong pkcfclcu»'-muhLu be fos “tuis v oe Liues
the control of af tester who monitors the situation and controls the time. The logic
undérlying this is that beljel systems, possibly persenality in general, are revealed
maximally under conditions of moderately high arousal. Restricting the time individ-
uals have for the completipn seems to give rise to high arousal and more valid
responses as indicated above. The test can easily be modified along the lines vou‘
- suggested. 1n fact, some of the modifications you are suggesting have been.used in
a number of Canadian studies, including one in Newfoundland and other citieés and
provinces as well. In fact, we terld typically to vary the TIB referents. to make
them of as high involvement as possible to the particular respondents. Our concern
therefore is in keeping the level of involvement high rather than keeping comnstant
a specific content. For example, we have found teachers to react differentially to
such referepts as "ealling the teacher by the first name," "insubordination,” and
other educationally-linked terms. In addition to keeping involvement high, this also-
adds to the interest of the rebpondents since it presents a kind of seening face
validity. . . . -,

€ L g - .
I am enclosing a copy of our scoring instructions which, although not complete, will
give you a good feel of how the TIB {s scored. However, if you can afford it, I
would recommend, apain for validity's sake, that you have us score the.test for you.
In addition to systems, we typically %core for six or seven dimensions that are
related to systems but sufficiently independent to add appreciably to the variance.
These include such things as openness, candor, cynicism, optimism, evaluativeness,
-externality, complexity, and others. Normally we "have scoring done by two trained
readers, the cost of which is $2.50 per tooklet per reader for scoring for sysgems
and dimensions, including cost of . booklets. . .

~ -

.
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A

1 notice in your proposal yoeu envision possibly collapsing your group sinply into
the conéretes and the abstracts. You lose considerable information in doing this;
in fact, cn some possible outceme variables you may negale your results, fer
example, by putting systews 1 and 2 tegether and/or 3 and 4. Thus T would suggest.
you try firct to isclate as clear representatives as po%siblo of the three systems
(1 don't hiunk you sheuld expect to find a sufficient; nuaber of system 2 to be used -
in your study). 1f you have a sufficient nunber of each of these, you probably
would want to carry out one of your analyses in which you uscd,_only "pure' system
representatives. In another analyses you might wish to combine some of the
adrixtures of systems with the "pure' systems to augment your end. I am sure you
will not necd to add to your number of system 1 representatives. If you need to
augment systems 3 and/or 4, I would recommend that you make sure that thoge included
Ao system 3 are predominantly 3 and those in" 4 are predominantly 4, even though
they may have somc bits of one or more other systems. '
r

1 don't feel quite comfortable in commenting upon your measure of reactions to
different curricula by teachers of the different belief systems. 1 wonder if you
might articulate im sonevhat-.more detail this part of ybur proposal so that I could
react to it vith some specificity and potentially greater help to you. I am quite
sure, however, that you chould look at interactiong.betveen the curriculum chosen
(i.e., the "new" versus "old" social science and the belief system of the teacher).
To do this might get you more im the direction of the impaqt‘of this interactive
process upon student performance than you intended to go. A study that we plan to
carry out envisjons an cxamination ol an interaction between curriculum, tcacher
belief systea and beliel system of student. But this quickly gets so large and
complex that it would surpass the limits of a doctoral dissertation. .
1 bope this information proves of help to you. I suspi-® you will have further
questions, in which case I would be delighted to try to answer hem éf 1 99914ai¢'001¢A—)
In case somc of the studies are not available, we are eaclosing coprEs of ost

of our studies we have done on conceptual systems to complete your personal

library. Best wishes to you in the success of your study, and we would be pleased

to receive copies of any results you obtain. ’ ‘

L Sincerely
Ve : .
. \ 'CSD KY QA (N~
- ‘ _ (\ . 0. Harvey ‘2
v . ®  Professar )
0J11/bd : ' . - g}
Enclosures ' *

. . R . «

ec: Dr. Miles Olson, School of Education ) !
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September 1, 1972

Mr. bavid Jeffares

Department of Llementary Education
The University of Alberta

11212-87 Avenue -

Edmonton, Alberta

W) ' ‘a
Dear Mr. Jeffares: v

You have a very interesting design and 1 anticipate some very mean-
-ingful results. It seems to me that your application of the Harvey
‘Research {is most appropriate and that you will find it to be useful.

I'm sending ‘your letter to Professor Harvey and asking him to respond
to your specific qUesfions. Our use of the TIB has not been extensive
and since Professor iiarvev is here on campus, it seemed to me to be
best that I refer your questions to him.> I should comment on the scor-
_ing, however. Professor Harvey and a number of his graduate students
are prepared towscore the tests, hovever, they are reasonably expensive
to score since they must be’ treated individu 11y by at least, two raters.
This takes time and time translates into mo ey, unfortunately, Perhaps
Professor Harvey will respond wigh cost figures., I suggest you write

to him if he does not. ' '

. /

~ .

One of the goncerns that I have is that you may fot find sufficient
type 4 individuals tg fill your group. VWe found thatt teachers are
Jheavily type 1 in previous studies here. You may find a good many

type 3 persons, however, group 2 will be 'somewhat more difficult to
find and group persons may be virtually non existant. I do not know
the makeup of the typical teacher sample in Canada and it could be quite
different from what we found. That in itself would be a significant find-*
“ind in my opinion. - )

I wish you success and I hope that Professor Harvey will answer you
quickly, B ‘ ’

LR

! xgincerely,

. Loy
.' _ N
Miles C. Olson B
‘Associate Dean , .
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' - COOPERATIVE ACTIVITIES PROGRAM

1. Nature of Activity (Check One)

Student Teaching Intemshi_p Dcnonstration/Expcrimntatlon‘

X L]

Special Practicum Research

2. Orpanization to be Involved

Ednonton Public School Systen County of Strathcona

"-,
Ednonton Scparate School System Rt. Albert Protestam/Separate School System X
I3

N.ACILT. ' .
—_—

U. of A, Faculty of Other

3. Requestor (staff mezber) i
xame avid Jeffares Posit:on  rad Ttudent pate Jct 25/72

Request nade on behalf of

4. Description of Activity - Include title, objec:ives, procedures, ovaluation, techniques, etc,

a

e o

T

A Desciiptive Analysis of Teacheys' Curricular Plans

This will be a descriptive study which will attempt to.shed light upon
the following questions: A : ¥ ' :

(a) what envirommental influences affect teachérs as they develop
curriculum plans based upon Experiences in Decision Making?

(b): is there a relatio Hip between a teacher's belief system and the
- content in the eurgﬁcular plan that teacher had developed.
Of interest, also, is the specific attention assigned by teachers to
the individual needs of children i# curricular plans, the desigm
features in curricular plans, and congruence between objectives in
. Experiences in Decision Making and the curri®ular plan of the teacher,

5 - .

M questionnaire package will be administered to six teachers ,, two in
each of these schools: Leo Nickerson, Sir Alexander Mackenzie and .
Sir George Simpson, ' ) - .

- . . : "
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The package consists of three parts:

Pér{ 1 Professional and Personal Information
Part 11  The TIB (This I Believe) Test '
Part 111 Tcacher Opinionnaire

In addltlon to the questionnaire package, a curricular plan will be
obtained from each participating teacher. - -

The data will be descriptively displayed. Belief systems will be
considered in terms of the kind of curricular plans tcachers have
developed., Evidence of the data in Parts I and IIIl. of the instrumenta-
tion will be sought after in the curricular plans through content
analysis of. the documents, i } _ .

Follow—up interviews will be conducted with those teachers whose
responses and/or plans show uniqueness in some way. M

The eompiled data will be used as the basis of:

(a) a report of the "state of art" of curricular decision making
in the field! and

' (b) a series of questions for further research.

As well, it is ant1c1pated that this beglnnlng in the use of content
analysis techniques for the evaluation of curricular plans (i.e.. ..
curriculum documentation) may prove useful to those researchers whd
might wish to, cogtinue attempts in utilizing this unbiased means of

analyszs of subjective materials.
. & Y

AN . -



: ‘,ubJect to the follaung cond1t1ons :
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. o
5. Anticipated valug¢ to requestor
‘The data from the pilot study will enable the invéstigator to make

appropriate alternations in the research design, questionnaire
format, or data collection techniques preparatory to the main study.

6. Anticipated value to cooperating«organization
There is really little dlrect value ‘to the toopcrating schools and
teachers other than the results of the data analyses which may be of
help to them when they -are developing curricular plans. Central
office may find some bf the data useful in determining in-service
programs or other forms of assistance to teachers who develop their
own curricular plans.

7. Estimate of cost (see renumeration guidelines)

No costs will be bome by the system. In order that teachers not be
"burdened' with the questionnaire, the investigator proposes to offer
remuneration in the form of teaching for them while they complete the
instrunents,

: - :
18, Suggested personnel, schools and times

Personnel will be associated with each of three schools:

1. Leo Nickerson - 2 teachers

2. Sir Alexander Mackenzie - 2. teachers °

3. S1r George ‘Simpson. - 2 ‘teachers

4th, Sth, or 6th grade teachers who must be\users of ExpenenCes in
DeCL51on Making, the social studies handbdok, and who develop plans.
prior to. instruction, .

14

’

For Officte Use Only I
, - » R ) Oct 26/
«Approved by - B . 'DiViSiOhfbfvPield Experignces Date __ 72

|

e

cooperatlng school system (Check one) Yes P  N0i__,
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COOPERATIVE ACTIVITIES PRNOGRAM

1. ):aiurc of Activity {Chech One)

Styjdent Teaching Intemship ) Denonstration/Experirentation

Spaicxal Practicun Research X

2. Orpanization to be lnvolved

¢

Edaonton Public School Systea X - Cowaty of Strathcona
Ed=onton Separate School Systen $r; Albert Protestant/Separate School Systea
N. AL ILT.
J

U. of A. Faculty of Other
3. Roguestor (staff pembder) ’

vame David Je ffares position _ Grad Student Date OCt 25/72

Request made on behalf of

4. Description of Activity - Include title, cbjeétives, procedures, evaluation, techniqdes, etc,

' ‘ ,j

A Descriptive Analysis of Teacher%' Curricular Plans

This will be a descriptive study wh1ch will attempt to shed light upon

the following questions:

(a) what environmental influences affect teachers as they develbp
curriculum plans based upon Experiences in Decision Making.

(b) 15 there a relat1onsh1p between a teacher's belief system and the
content in the.curricular plan that teacher has developed,

Of interest, also, is the. spec1f1c attention assigned by teachers to

" the 1ndIV1duaI needs of children in curricular plans, the design

features in curricular plans, and congruence between the objectives

in Experiences in Decision Making and the curricular plan of the

teacher. 3 '

A questlonnalre package will be administered to approx1mate1y eight
4th, 5th, or 6th grade teachers who have been: randomly selected from
all 4th Sth, and 6th grade teachers {n approximately five randomly
*'Técted schools in’ the Edmonton Public School System.”

& >
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i

The package consists of three parts:

-Part I Professional and Personal Information
Part II The TIB (This I Believe) Test
Part III Teacher Opinionnaire .

In addition to' the questionnaire package, a curricular plan will be
obtained from each participating teacher.

The data will be descriptively displayed. Belief. systems wiliabe
considered in terms of the kind of curricular plans teachers have
developed. Evidence of the data in Parts I and III of the instrumenta-
tion will be sought after in the curricular plans through content
analysis of the documents,

Follow-up interviews will be conducted with those teachers whose
responses and/or plans show uniqueness in some way.

The compiled data will be used as the b351s of:: »

(a) a report of the "state of the art'" of curricular decision
making in the field and : . L

(b) a series of queStions for further research,

As well, it is anticipatéd that this beginning in the use of content
analy51s technqiues for the evaluation of curricular plans (i.e,
curriculum documentation) may prove useful to thosé researchers who
might wish to continue attempts in utilizing this unbiased mean’s of
analys1s of subJectlve materials. '

5 " Py

’



210

5. Anticipated value to requestor

The data from this investigation should provide descriptive evidence
for the rescarch questions which form the basis f the dissertation
which is ‘one of the requirements of the doctoral program in Curri-
culum Development (Department of Elementary Education, The
‘Upiversity of Alberta). . :

6.~ Ant1c1pated value to cooperating organization

The data will be sueful to the Curricular Associates in the Edmonton
Public School System, particularly those associated with the schools

' and teachers, selected for this study. Central Nffice may find the
information useful in relation to in-service planning, matching
certain teachers with specific curricular decision-making tasks, and
an ‘analysis &f what is happening in the .field in respect to the
development of‘currlcular plans based upon Fxggrlences in Decision
Makirig. ‘ Cn

7. Estimate of cost (see remuneration guidelines) :

‘ - '\\
No costs will be borne by the system. The investigator will
substitute for the responding teacher if requested, so that teacher.
need not losé& personal time by virtue of a rather comprechensive
questionnaire package to be completed.

8. Suggested personnel, schools and times

Grades: 4, 5, and 6. ﬁ \ .
B. Stage 2 of selection: randomsample of teachers (about eight

A, ,Staéé one of selection: random sampie of sehools which house <\
in all) from the schools selected. in stage one.

N ‘,
" For Office Use Only
- Apprbved.by ' L D1v151on.of Fleld Exper;ences |
. L , * Oct. 26/72. . 7
Approved by . ~ I (so>at.ef Nov, 22/72

Sub;ect to the fol}owmg condxtmns. i ,

’ o Y ‘ »

(a) A report of ‘the results of fxnd1ngs of thlS project’ is requ1red by )
the cooperatlng school system (Check one) Yes X No -

S

(b) Other. bt
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Borrd of Jrustren . Adiinistrathe Sull

" Dr. John G. Poterson Moo M
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Kiffiak:

Pecearcl Request — David JETPARES

anina

Coull,
Gea}.:o s
Lynn, Pr
Dincen,

. Frost, Pr
. Souch, Priwy
.D. Cuyler, ¥
P, Green, ?
e b 4
) )
T8/ndd - .
c.c. DPr, N,L. Hersom
Mr, D, Jeffares .
. "Mr, Widi. Coull
_Mr. D.C, Geake
LM
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D.Pi Green |4

has been approved on a perm1<c1vL ‘basis fol-
riment.  We have ohtained Lcnt:\tlve approval
ct the prOJecL in Lhclr schoolq.*\

~

‘pernissive approval} Mr. Jeffarces shouM
is to outdin final approval and to make rne
utt the resesrel. :

“Seott fobertson Klci:entary, 13515-107 S (/7
Bellevue Elcmentary, 11515-71 St,, “477- qn33)
_ eudrum Elementary, 11330-54 Ave., (434- 33c8)
i, Windsor Park Eleuentary, 8720-118 St., (433773
1, Lastvood Elercentary Jr. High, 12023-81 St.,, (&
westbroak Elementary, 11915-40 Ave., (434-5 311) -
al, Athlone ELlementary, 12940-129 St., (455-5322)
2], Mes-Yah-Noh Lle*entuly, 0221-122A. Avc., (475-1

Sinccroly

/Mgé‘wv\vb

Tom Blowers, Ph,D. ‘ S
DIRECTOR - LDUCArIOAAL.RESEARC _
EDMOKTON PbbLI,,C ‘SCLOOLS

&

T
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-
N
J .
- ' ' Chutpeen h
{ ‘ » : Mis Los N Canplell M [ W
g .

Lartimtendent

v broasurer

Il l- I-y

e “nintendent
~ flm’un

Avucidle dupenintencent

5- 3565)
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s &
. Department of ElementaerEducation
The University of Alberta
T T : #207, 11212 - 87 Rvenue
’ Edmonton, Alberta
October 26, 1972 -

Mr. G. Harold Dawe 3
‘Superintendentgof Schools

Red Deer Public School District #104

4747 - 53 Street » .

Red Deer, Alberta _ ) .

Dear Mr. Dawe:

-

I am currently enrolled in the second year of the doctoral program
in Curriculum Studies in the Department bf Elementary Education, The
University of Alberta. I have successfully completed candidacy .
(September 8, 1972) and am presently organizing the finals aspects of
the research design associated with a project I wish to undertake for
‘my dissertation. I hope to cormmence data collection sometime after
mld-Vovember with completlon scheduled for mid-December. .

A'summary of the research project I wish to undertake has been
included with this letter. As well, a copy of the questionnaire
package has been included for your inspection, Three points should be
borné in nmind when you con31der the 1nstrument-

s [

.

¥

1. there may be additions, deletions, and/or alteratlons -as the
result of a pilot study which will be undertaken during the last week
in October and the ‘first week in November. and . . .

/
.

2. a condensed version of .the TIB (This I Believe) Test has been
included; the c0pyr1ghted {and valldated) ‘test from Colprado State.
Univer51ty consists of fourtegn pages - - one page’ af instructions
and one page for statements pertalnlng to each o;,thlrteen 1tems in
the test; and o ) :

. . . .
, . ST, .y

- s the envelope of ‘small blankcards to be used in con]un0¢1on -
- with part III Sectlon ‘D has not been xncluded :

) I wish to seek permlssxon to conduct my research 1nLthe R@d Deer
”5choo‘1 District " #104. The ‘selection of 5-8 ‘teachers who offer. mstruc-

»

“tion 1n fourth, flfth, and/or sxxi;h grade social studles ‘based upon et

E Experlences in Decision Maklng will be made as;‘ollows* R P

oo

‘ 1.? at” least five schools which offer fourth, £ th, and sxxth
“rade instructxon in social studies based upon  Exper s in- Decisa.on

Making will be selacted randomly (or encugh schools to ensure no - -

ptoblem 1n obtaiﬁing 5~8 quallfying teachers randomly); then,~__',-»-

< -

|
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2 5-8\teach rs who offer fourth, fifth,‘and/or'sixth grade
social studies based upon Experiences in Decision Making will be
selected randomly from all the quallfylng teachers in the random i
sample of schools.

g

- Once the sample of teaner has been detérmined, the investigator:
will arrange an interview with each teacher to explain the nature of
the study and the mode of participation. Arrangements will be made
with each teacher to administer the guestionnaire package. at a time
which is mutually agreeable to the teacher and to the investigator.
Should the teacher desire release time in order to participate in the
research project, the investigator is prepared to substitute for that
teacher while he/she completes the tasks assoclated with the instru-
ment, .

In addition to the completed queStionnaire package,. each parti-
cipating teacher will be asked to submit a curricular plan which has
been implemented, is currently being implemented, or will be 1mple—
mented in the near future. It is hoped that the nature of the plan
might be. preactive - - something preparatory to instruction. Each
curricular plan (based upon Experiences in DeclSlon Making) will be
analyzed from the point of- view of support for, or evidence of,
various phenomena reported in the questionnaire package. ! .

In some cases, the investigator may wish to .arrange a follow-up
. interview with particular teachers whose data warrant further
elaboratlon or clarlficatlon. ¢

I have attempted to 1nd1cate the exact degree of 1nvolvement 1°
expect of each teacher who participates in the study. There should
be no real loss of tlme to teachers, students, or the system, as well,
no costs to teachers or to the system are involved. ‘ -
I should. greatly appreciate the opportunity to work in yourusystem,
I shall be glad to ferward further explanation or other information you
pay require in order to reach a dec151on in this matter.

. \

-

-~ Yodrs in anticiqgtion,
e . . . i ‘
» * e
e - pavid Jeffares .. - - \\ o
L o ” Graduate Student ‘
e R Department of Elementary Educatlon
Epcl: _two "t o : B
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‘ RED DEER PUBLIC SCHOOL DISTRICT No. |

\)th(r\ 4747 - 5% Steert Phone 347-1101 ¢
RED DEER, ALBERTA
G de KLEINE T4N 26

2. (: H  DAWE

Scceetary Yreosutor Superintendent A ¢ “Schoo's

N

lst November, 1972
K Al

. Mr. David Jeffares .
erartment of Elementary Education
University of Alberta

T #207, 11212 - 87th Avenue
Edmonton,'Albqrta

Dear Mr. Jeffares: , . Yy
We shall bg‘prepared ‘to help you in your reséalch "for e
your dissertation.. This permission, of course, will be dependant
- upon. the w1111ngness of the teachers to partxc1pate

1 am leaving” the matter entxrely to Mrs. D. Fern Solty and
1 trust that you will find it quite agreeable to deml with her '
dlleotly from now on in regard to your work in the District = & &

Yours sincerely, ° ‘ ' -

( .
e .
. . o v

. , " G. H. Dawe
- Superintendent of Schools

GHD/CJm 3 ' -

cc Mr? D. /{rn Solty ’ | | ?



215

Department of Elementarv Education
The University of Alherta

#207, 11212 - 87 Avenue

Edmonton, Alberta

October 26, 1972

Mr. Gerald A. Wilson
Superintendent of Schools

Three Hills School Division #6060
Trochu, Alberta.

Dear Mr. Wilson: - .

I am currently enrolled in the second year, of the doctoral program
in Curriculum Studies in the Department- of Elementary Education, The
University of Alberta. I have successfully completed candidacy
(September 8, 1972) and am presently organizing the final aspects of
the research design associated with a project I wish to undertake for
.y dissertation. I hope to commence data collection sometime after
mld lHovember with. qompletion schéduled for mid-December.

[

@2 sunmary. of the research project I wish to undertake has been
included with - this letter. As-well, a cony of the questionnaire
package has been included for your inspection. Three points should be
borne in mind when vou consider this instrument:
' : w

1. there may be additions, deletions, and/or alterations as the.

result of a pilot project which wPll be undertaken during the last \
week in October and the first week in November;

,2. a condensed version of the TIB (This I Believe) Test has been
included; the copyrighted (and validated) test from Colorado State
University consists of fourteen pages - - gne page of instructions and
one page for statements pertaining to each of thirteen items in the
test; and )

3. the envelope of small blank cards to be used in conjunctlon
w1th ‘Part III, Section D has not been included.

I wish to seek permission to conduct my research in -the Three
Hills School Division #60. . The selection of 5-8 teachers who teach
fourth, fifth, and/or sixth grade social studies based upon Experlinces
;p Decision Maklng, will be made as follows: . . .
o . ¢

1. at’least_five schools which offer fourth, fifth, and sixth
grade instruction in secial studies based upon Experiences in Decision
Making ,will be selected randomly (or enough schools to ensure no .
problem in obtaining 5-8 qualifying teachers randomly); then
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. 2. 5-8 tecachers who offer fourth, fifth, and/or sixth grade
social studies will be selected randomly from all teachers who offer
Vagoecial studies at the fourth, fifth, and sikth grade levels in the
randomly selected sample of schools. ~

oOnce the sample of teachers has been determined, the investi~
gator will arrange an interview wvith each teacaer to cknlain the
nature of the studv and tlie mode of particivation, Arrangements will
be made with each teacher tq administer the ~uestionnaire package at
a time which is mutually agrceable .to the teacher and to the
investigator. Should the teacher desire release time in order to
participate in the research project, the invesitgator is prevared to
substitute for that teacher while he/she completes the tasks
associated with the instrument,

In addition to the comoleted questionnaire package, each
participating teacher will be asked to submit a curricular plan which
has been implemented, is currently being implemented, or will be ‘
implemented in the near future. It is hoped that the nature of the
plan might be preactive - - something preparatory to instruction. _
Each curricular plan will be analyzed from the poigz of view of support
for, or evidence of, various nehnomena in the questionnaire package.

. . .

In some cases, the investigatbr may wish to arrange ‘a follow=-up
interview with particular teachers whose data warrant further ‘
elaboration or clarification. '

I have aEtempted to-indicate the ex’a*egree of involvement I
expect of each teacher who participates in e study. There should
be no time loss to teachers, students,. @r the system; as well, no
cost to teachers or the system are involved. ‘

I should greatly appreciate the oppbrtunity to work in your
system. I shall be glad to forward further information and
explanation should you require Same in order to reach a decision in
this matter, ' ‘

LY Y
. N Yours in anticipation,
David Jéffares
> @Graduate Student
. Department of Elementary Education
Efcl: two . . ’

:dj
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OFFICE OF THE SECRETARY-TREASURER

TROCHU, ALBERTA

October 30, 1972

Mr. David Jeffares,

Department of Elementary Education,
The University (& Alberta,

#207; 11212 - 87 Avejpue,

Edmonton, Alberta

Dear Mr. Jeffares:

Your study proposal focuses on a curricular area which
seems to be of . currgnt interest, and indeed concern, to *
teachers of the intermediate’ grades.

I am sure that teachers would, be willing to co-operate
in the study, and my permission is hereby granted for
you to proceed with your investigation. )

Best wishes to yow in your research.
S . :

Yours truly,

G. A, Wilson, )
\ Superintendent of Schools
GAW/jdr ‘
Enclosure



.

Copy of %ntter recel&ed from 0. J. Harvey

in which he offered descriptions of the di-
mensional features of the This I Believe <\

Test (Form TIB-71).

218 .
*
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DEPARTMENT OF PSYCHOLOGY

x f Muenzinger Building, University of Colorado atl Boulder, BO302 7 (303)443-2211

March 9, 1973

Mr. David Jeffares
Departient of Llementary Lducation
University of Alberta
207, 11212-87 Avenue
Edmonton, Alberta, Canada
- A

Dear Mr. Jeffares:

4
We are airmailing to you today under separate cover your scored This I Believe
booklets. Please accept our apologies for having taken so long to get this

scored. . //,/f - N

I believe our letter of November 17, 1972, described the way in which the dimen- °
sions were to be scored. Following arc some brief descriptions of these dimensiopsh

Oponness——by which is meant the respondent's presumed willingness scriously to
entertain and possibly accept an idea contrary to his own more central
ones. N ) ,

Candor=- whichmeaus the assumed fovcarighticss or ~~Vf-henesty with chich o

response is .made, which implies low denial owl low defensiveness.

Eva@pac1vcness~—vhich refers te the tendency to.make evaluative, good-bad, right-
vrong judgments, with obviocusly peJoratlve implications.

Externality--which refers to the respondent's tendency to attribute success,
failure, or control of his actions to forces over which he has little
or no controly, including such things as luck, other persons, social
obstacles, ee;{

Cyuicisn—-which indicates an expression of nihilism, that nothing matters anyway,
and that in general the world is a bunch of crap. .

Optimjsm——which refers to an assumcd feeling of well-being and in gcneral that
things either have or will turn out well for him.

Complexity--»hich has to do with the number of different themes expressed
together with their integration, which, in essegce, equals. a kind of
Judged profun&i:f or depth of thought.

LY L]

Also attached is-a billing for-the'scoring.' If there is anything further Ve can
do to assist you in your research, please do not hesitate to call on us. We would
be pleased to receive a copy of whatever results are obtained from your study. .

o . Sincerely,

’ (_, “#[( o
- 0,°J. Harvey, v
Professor _ .

OJH/bd
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APPENDIX C
Preparation of Curricular Plan

. for Content Analysis
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Oprircir-? 11-1,
Phe Creelns fivth or Teooond
Ovrvvin” (1) Yo show how the Crecks trrourh thed

povicr of inanination (end philo: :onhy) develorod their culiure
based ‘on their b“or'o" of ifc (religion, nyths,,lenendc),

(2

‘ ) To show eny influerces Grecli culivre
has had through the ages

and CUPCCLA] ly tocday.

(To lecarn more of the dirnity of man and es-
pecially freedon, equaliily ¢ and justice.

Objcctives, (1) Valte
v (2) Students learn to tolcrate velues

of others.
(b) 'Students should be able to undersiand

some of the effects of freedon, eauality and justice on a socicty.

E : C(2) 85N
‘ (a) Locate, gather and organize infor-
nation,
’ (b) Surmmarize and drav conclusicns
, C (c) Couparison to today's soc1ety.
(39 lrowledre -
o ' (a) A knovwledce of the land and its peOp;;.

: (b) A knowledge of the religion of the
Grecks, their philosophies and culturec, .

L (¢) A knovledge af the developrient of
Greek culture and its effect on today's world.

Learrinc O“nort“" ties

‘
Oxorer., The reading and study of GPCCn nyths in rezding
class, Filns and slides. Vieit of a parent vio had srert time
in €recce. . D

]

Déxelggw*rt B ' ' .
Small group and class discussions; rcscarch ard reporis--=

individunls and gr -ps“ertuen records--nade together and in grouﬁs,
.- role playirg. - _ 'r :

Exg]uutior .

V (1) Ynat Lnowledcc have %he childron dcveIoped in Greek
culture?
(2) VWhat" offect has Grcek culture had on our 11ves? N

()) Value type qucstlon

N

» v .
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Schedile of Toeatmrotion ’

Dalete 211 erunerciion cncent whore it lends within-text
peoninc=-groun—-of-tnree, for cuonnle

beleie all defirite and adefinite articles,

Delete all conjunciions cicent where found wiihin a
hyrhenated conient unit--groun-of-cluiente, Jor cxannple.
Delcete okl vnrerocsione.

Substitute proncuns for noun refers t —then becoues Grecks, -
for exauplc. ‘
Nerove surerfluous exrreoc “on--"HOLWu be arle, some of the, .
viho had, have tﬂC”,_y&SC or their, L“-ou -h their, for exannle.
Lyrhenate wordes strings which would not carry unit of

rneaning if senarated--values-of-others, ‘*"p“r-of—wan,
small~groun, wrilten-records, for eremmnle, ivenenated units
could not cxcced 22 characters witnoui rcp*‘o'"ruunD the y
comouier. .

Pcmovo DroNer nouns unless they rcpresent contert direcctly
acoociated viin the curricudeaer content--ciuyparintendent's
revort, Crianaview School, for CK&H?LO.

Coco ccrtain words if muliirle meaning is involvoc--record(n)

‘if 'poun 15 indicaled in cexti; 7‘ccorc' (v) if verd fc.indicated

iv. teui, .

.

Eliminate 211 uppbr casc Meticers,
hbbreviate vhere erpedient in order to cut down word count,
¢ -

- . T
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Plon Proworac froy Shenefer 10

Co - ior C-rd:

-

| .

11001 rreelis nyth legend overvicy shovw=~how crecks pover-of-iragination

e

15451
2 p,h ilosopry ccvclopcnacu]turc theoricu=of=1ife religion nyihs

2 lepends slor—inf]uc"ce crecr~culivrerleern dignity-oi-nan %?
I, freecom cguelity JuouAcc ovjectives value studentis learn iolerate
5valuec~-oi~-otinrers 7tuocw»u understand cAfectr-o -freedon equality

6 justice cociely cliill locate- inforiation gatbere~information

? sunnarize drav~conclusions cownarluo. today'u-cociety lmowledge

"8 2and pcople inowldge religi on grecl:s philosophies culture »
gnnow]cdfc developnent greek-culture effect today's -vorld

IOlcarnlng opportunltleu opener reading study greeli-nyths reading-

11class filus slides vigit parent spent-time greece develovaent
12 small~group cless-discuession rescarch reportis individuals,

1% gcroups writien-records togcther CrouEs rolc—plcd!n" cvaluation
1. what lmovledse childrer. developed greck-culture what effect

1y proali-o M ivrn Tt valteetyvno=oneoctions

[ a0



. APPENDIX D g
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| ) sanple.‘ Soc1ology ranked fourth One teacher

had been taken.

.
N

.,
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d 7 sy
ourses and Other
Experiences \

University Cou ? o Curricular

‘ed each university course in. terms of its

structor (if known), and the year taken

i

< 4 R
(Table 41). These "were collapsed into fourteen rank-ordered

title, calendar n{

<

f1e1d accordrng to requency with which courses within each field

4

Fields and f. Prcies. The most frequently mentioned field

was social studies meth ﬁ'_ogy. Three rural teachers, three small-

city teachers, and fouj @=city teachers had taken at least one .

course in this fié€ld | ftal of 13 in the total sample, - History
‘ - - , . . |
1ds which had assisted the teachers in the

AN
ranked secend .in the - .
task o currlcular ‘decision makrng One teacher in the small city -

subgroup taken two hxstory courses while two teachers 1n the,
large city subé\bup had taken a tota] of seven The total number of
h1story courses tak\h\bv teachers in the total sample was nine,

Courses in elementary rea ing methodology" ranked th1rd hlghest.ln

V frequency. TWo rural teachers\\:dxcated ]Bat sueT courses had a551sted

. them in curr1cu1ar dec1sron makln‘

.

. One” small- c1ty teacher and one

large-crty teacher had each taken four uch courses. . The freguency.of
helpful courses taken in the field of readl -was seven for the total
the rural subgroup

had taken five courses in the f1e1d<of socxology an‘ one large-city
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teacher had taken one course which had assisted" K the task of curri-
x” . ) - S -: - :.j . . |
cular decision making. The fifth field was educational psychology."

‘One small-city and one large-city teacher reported that they had each

taken two courses in educational psychology which had been ofvassis-
. o » N

. . Q ] s .
tanceé. Two rural teachers indicated that three courses in elementary
\. ¢

'phys1cal education methodology had been of assistance to them in mak1ng

cyrricular decrsrons E1ght fields of study ranked seventh wrth one |
- teacher reportlng one useful course in each of the’ follOW1ng elemen-

tary langugage methodology, llbrary service, elementary sc1ence and

music methodology, educational foundat1ons, elementary mathemat1cs

and audio visual methodolog1es and commun1cat1ons theory.
. - W

fa .

Rural teachers reported 16 courses, small-éity teachers

~reported 16 courses, amd large-city teachers reported 18 courses whlch
/ .

~had been of partlcular assistance to them when plannxng social studnes

units. - Wlth,the exception of three courses which were takenﬂ1n an-’

~

+ other’ prov1nce aLl courses had begh taken in universitifes located in -~

. , . .0

Alberta.kg" /
. ’ ’ ’ ‘ . % s
Other exoemences relevant to' curm&‘tar dect,
< .b

These data were reported by each teacher in terms of'the type 0‘

expenence where the expenence took place, .the personnel mvolved ﬁ

i R A . .
'the course of the pe;sonnel the year, and attendance. Because of the

varylng nature of. the eXperlegces regorted by the teachers 1n each

v“

‘-eubgroup of the sample the analysis has been presented in three ;:

;'sect1on5'7 the rural response, the small-city response, and the large-'

jjcity rESponse,

6




,sub-groﬁp‘of the sahpki. ) 4
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¢ - X tN e - '“\
. : . . ) . L E. . .
impal reeponse,  Teachers cited’11 specific experiences which

R A . ' v
they perceived to be relevant to curricular” decision making (Tablc 42).

Six of @Qc activities were offered outside tﬂe svstem. Six of the

experiences were conducted by personnel representing the Departnent of

€

Education, two pf the experiences were offered under the auspices of a

.
provincial teachers' association specialists' council, and three
activitics were sponsored by local teachers. All experiences had

occurred.between 1968 and 1972 w{th six of the eleven activities

occurring in 1972, A teachers' institute in 1972 was attended by all

seven teachers., This was full-day sessions offered in lieu of a

regular teaching day.. Two teachers had attended a.social studies work-

shop in 1970 where attendarice was voluntary. Each of the remaining

nine experiences was voluntarily attended by one teacher.  These .
‘ '
activities were:, two social studies workshops, a profes$ional day, two

\

. a N . . .
social studies conferences, a seminar addressed to testing, a seminar
A )
devoted to, theplanning of & unit, an in-service seminar, and a unit
eQaluatiqn by a social studies consultant. A total of 18 in-service

experiences were atténded voluntarily by the teachers in the rural

'
3 2

_’ - °

Smal l~city responsé.A=Seven speci fic experiences were cited by -

-

teachers (Table 43), All represented in-service activities, Th¥te
" y '

. -

T

were associatéd with a teaqhers' ponventioﬂ. Two were experiénces

N

offered under the’ ausp1ces of a provincial teachers' aé}bjrat1on

-

spec1a115ts' counc11 the ‘other abt1V1t1es were presented by personnel

NS . .
ffgm a univeysigy, a -large-city c;ntral offlce staff, the reglonal‘

e I
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office consultant in social studies, the regional learning assistance

center, and the small-city central office ifself. The activities
occurred between 1?68 and 1972 with no concentratioh in any one year;

one of the in-service activities was ah%endcd outside the local

system. Six of the scven teachers in the small-city subgroup attended

a workshop on unit planning. THfee teachers had attended a seminar on
individualized instruction and two teachers had attended a social

studies workshop. One teacher had attended each of the other activities:

-

three convention workshops and an early childhood education aeading

N~

readiness workshop. A total of 15 in-service experiences had been
attended by the teachers who felt that they had been assisted in the
task of curricular decision making by participating in these activities.

All teachers had attended at least one in-service experience.

Large city response. Eight specific experiences were cited by
- teachers in this category (Table 44). All were in-service activities

which were offered by personnel within théQ&ystem with the exception of

b

one: a precision teaching seminar led by an éxpert from the Ynited

States. One experience was offered under the auspices of a provincial |

N

tedbhéyé‘ association spéciélists' coutcil; the other seven were spon-
sored by the large-city office. The activities which occurred between
1970 and 1972 were voluntarily attended..'Thfée of the seven tééchers
in the suﬁgroﬁp had not attended an in-service activity; each of the

remaining five teachers had attended one of the following experiences:
] . C . S o T
. ' A .
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O

social studies and micro-teaching workshops and seminars in curriculum,
precision-teaching, communications, and contract learning. A total of
eight in-service experiences were attended by the tecachers in the

. %

large-city subgroup of ;the sample. —



