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ABSTRACT |

The pnrpose of the. study wds to claxify the. status ‘'of elementary

school guidance in Carfadfan urban areas and to examine counsellor role as

-

perceived by counsellors, teachers and principals

* ‘

Seventeen urban areas were selected for ﬁhe stud)fé&r Fifty-two
- school systems were~identified and the tﬂt«l number of elementary school.

'cOunsellors was 263.  The stuydy included all counsellors;la principal

from one of the schools served by the counsellor and one selected teacher

. : v
’ .

from the school.

-

Information on the counsellors"backgtound and the counsellors'’

~:work setting were obtained-from responses on the Counsellor Data Blank

whlch was developed by the writer. . The 100 item Guidance Services

o

. Qginionnaire, a modified version of the Raines (1962 Opinionnaire was

used to determine what the COunsellor was presently doing in the school

"~ and to indicate what counsellors, teachers and principals felt the coun- .
: v \ . , :

\
sellor should be doing. :

Lo

Results on counsellor characteristics indicated that thedtypical ;

counselldi had some limited guidance training - either‘a.guidance,diploma
or was in the45tocess of.completing'such requirements. The counsﬂllot

4 \
_had at least two years teaching experience and his professional affilia-

A v

tion Was usually with the 1ocal or provinéial association Many coun-

p'sellors were-faced with 1arge‘counsellor—pupil ratios. Most of'the'

guidance programs were. begun in the late 1960 s. - ‘ .
-In terms of present activities counsellofs focused their

. [ ’

energies on individual contacts concerning children with learning or
VIR -*'\ " o
. . ¥ .y At



. - s R X . . L "5
adjustment diffiéulties Staff development and the use .of groups were’

not the usual counsellor activity though counSellors felt that they

1
[N

~ should do’ more “in this area; o Vl ‘; C '5;

The role ‘analysis aSpect<gf the study was based on the role

hd .

theory framework of Gross, Mason and McEachern (1958) The analysis re-y

(RS

vealed,uncertainty and conflict within and between the responding groupa

e

. :over preferred rounsellor activities. Teachers, principals and counselé

—

lors were agreed that the counsellor should focus on educational—voca~.-;

(]
Yy

ional guidance, deal with individual children having learning or adjust- .

ment problems and provide leadership in evaluating the guidance program

A S

Disagreement between the responding groups Was evident ‘on about -
L

_,‘ Y

one—half of the items on the Qpinionnaire More serious differences;

“existed between teachers and cOunsellors than between principals and »ﬂ
o . e e N .
counsellors. The nature of these differences was examined and discyssed -

o

"1in Qetailg

The results were also examined in terms of Developmental and Tra~' ,

[

dit onal approaches to elementary school guidance Counsellors were fre—
quen ly involved with Traditional activities though they preferred Develop—

~menta approaches Principals and teachers were uncertain about Develop-

o -

: mental'approachesrbut generally preferred that the,counsellor perform».

. Traditional guidance activities."' o |
e "Some - implications and research suggestions were.» l{' that coun—.;
sellors should actively define and articulate their role through planned

role definition experiences 2. further research is required to discover -

v

how various elementary school specialists are’ meeting children 8 needs,

®

and 3. 'counsellor‘background and work setting characteristics should be

V

examined to note their relationship to present and preferred counaellor

activities
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e
CHAPTER 1

INTRODUCTION TO THE STUDY

1. INTRODUCTION

A

In today's complex and rapidly changing society educators are
faced with many' responsibilities and demands., Today children are ex-

pected to learn more and in a deeper way than their predecessors.

" McNassor (1967) succinctly states that, "never before has the adult
generation expectég;go%:::;\bf childrenf. .. (p. 84)." While these
o 5 * , . :

* demands have intensified so have many socid-economic problems. For

example, there has been'a trend toward increased urbanization and

-

~mobility. Woodroof (1970) sees these chanfes Jg pressures which may,

"destroy a child s sense of individuality .. Wtand Moo deprlve

v /
children of a sense of stﬂbillty (p. 29)."

~ Part of the response to these demanding problems is reflected
LI ‘
in a number ofuprovincial commissions that have'initiated changes in

-educatlonal structure and obJectives (e.g., Parent Report ; Quebec,
'1963 Hall-Dennis Report - Ontario, 1968; Worth Report - Alberta, 1972).
A common theme in theSe reports is the - need to humanize and individu- ‘
alize education where children have the opportunity to develop to:their

fullest potential. quidance'programs*have,tradltionally»coneerned

themselves with thege obJectives Such %rograms'have.now been intro-

£

duced 1nto the elementary school at an increasing rate. This is

s

s
igpe
e s

‘espeCially evident in the United States where the number of elementary

. school counsellors almost doubled in the two year period 1968 to 1970
. % © 1 ‘ I .

1 >



- l(Man,Hoose«and Vafakas, 1968; Van Hoose and Kurtz, 1976);
.'\\ -

In Canada there is evidence of a growing interest.in elemen-

tary school guidance but little research has been conducted that would

PR

indicate the nature and extent of these programs. Some research
(Oksanen and ,Van Hoose, 1972 Altmann and Herman, 1971; McCulloch

1971; Interim Report on the’ Survey of Elementary School Counselling in

L

B.C., 1972) has been conducted in various provinces. Results indicated

N

that there was a recognltion of-need but services were snarse. Most .

i
B

of the researchers recommend further studies to examine the counsellors'

»

work setting; his background and the functions performed by counsellors.

/

3

The British Columbia study revealed some confusion on the role defini-

tion of tte,elementary schoolvcounSellor.

e

Concerning the role definition problem, Hill and Luckey (1969)
indicated’that several basic issues require clarification. pFor

example, is the counsellor an educator, a sod&al worker or a psycholo-

rS

'~gist7 Is he or1ented toward providing crisis services, help with
problem children or is he concerned with all children’ Who is to

define the functions of the counsellor and how are elementary school

-

,guidance counsellors best prepared? (p. 153)-

»Altmann‘(1972) feels that if elementaryischool guidance is“to'
gain endorsement'in Canada, ' specific needs.bf elementary school |
children functions of elementary counsellors and approachés to-

,k working with elementary children will have to be d:fined (p. 221),"‘

", Little is known about the numbers of elementary school guidance

. specialists in Canada, what their backgrounds are and what they actually

—_— . ’ ° - «
\ .



8 o

do. There is also uncertainty on what educators expect the counsellor
- to do in the elementary schools. If plans are to be made for the

future development of elementary-school guidance it seems important to

-

have a clear pictureﬂof what pfesently efists,in the field. Consi-
dering the confusion that eghsts at this early stage of development, it
seems appropriate/to the writer that an effort be made to clerify not “
only the present situation but aleo gﬁat educators feel the.counseilot
‘should'be‘doing. On'this point,_Cottingham (1966) seys that, ﬂthe’

lack of clarity on some of these issues, if left unresolved much

$
longer, will make future progress on any united basis much more

]
7
¥

difficult: (p. 500)."
IL. ?URPOSE OF THE STUDY

- . ‘ J.
There were two major objectives of the study. First was the

clarification of the current status of guidance in- the elementary

o

schools of Canadian urban areas. This aspect of the study yielded the

numbers of counsellors, the characteristics of their work settinge and

-

the nature of their professional experience and training.

B

. E /
The second major objective concerned the role of the elemen-

taryASChoql‘cOunsellor within the framework of role theory:. Teachers,

4

principalsvandfccunsellors ﬁrovided”infcrmaticn'pn preferred or expected
guidance activities while'the present activitiestere fnrniéhed by the*
couneellcrs.Jl . |

YSeveral basic questions related to this 1atter objective were'

1. What expectations do teachers, principals and counsellors

hold for the position of an elementary school counselor?



2. How do the counsellor s expectations compare with what
the counsellar actually does?

. 3. How do the expectations compare within and between the
) G _‘ . [a) =
responding groups'such‘that consensus and conflict may’bé examined?
Y :
- In sum) the purpose was to clarify the status of elementary

w

., school gdijrnce in Canadian urban areas and to examine counsellor role

as perceived by teachers, principals and counsellors. )
I1I. SIGNIFICANCE OF THE STUDY o y

3 - As mentioned earlier, guidance”at th: elementary school level
has devélopedﬁfonsiderably during theflast decade yet little research
i: .has been condu ted which‘would yield information on a national basis

'of existing el .entary‘school-programs. A study of national scope‘has

value because 1 gathers together important data that may provide
\

meaningful knowledge ‘for those concerned with the development and -en-,
hancement of guidance programs in the elementary schools. Though

different settings possess different problems there are ofteh common

t

el@meng: that may be extracted to provide learning for others A study
on a national basis will assist a number of intefest groups.“"For '

]

‘ example, counsellor educators will be provided with information that
LY X
“may be helpful in the development,of counsellor training programs; andf

//

®

provincial departments of educationmand district administrators &1;1 ;

be provided with a framework'foﬁacomparison-of organizedvéuidance

- programs.,.-

Due to its’ relative infancy in Canada it seems particularly



t

important\to study elementary school guidance in some detail While
McNassor (1967) feels that, "it may have to grow up like Topsy to some
'extent .. ." he also ‘states that, .. it does not have to become

topsy-turvy, totally without directionvand compass (pr 84)." Some

. 1

direction may be achieved by examining what educators feel the coun-

'sellor shOuld be,doing. Expectations for certain behaviours offer;

guidelidés for the counsellor that help ‘to avoid role conflict and - )

ambiguity. N
This investigation differed from ‘most studies of elementary

~ school counsellor ‘role because it was- based upon a role theory frame— ;d

work. This framework provides a conceptual scheme for the examination

and articulation of such’ concepts as role conflict, consensus and - |

;l\
3ambiguity. Most studies (Hart 1961 Raines, 1964 Gr\ene, 1967) have !

attempted tozidentify and define the role but féw have used an

ceptual scheme. After reviewing studies of. elementary school counsel\or\\

B role Munson (1970) suggested that, role research in future must

incorporate role<theory concepts (p 1103)."

1
.

At a time when guidance programs seemed maligned (Berdie, ‘

1972) and accountability is an issue (Duke, 1971) it seems appropriate,
 to gather information aboutathe extent and nature of these programs.
’ For example, knowing the counsellor 8 professional background and

present work load may provide essential information when his performance )

~e

is being examined The value of st;\hs studies in general is clearly .

BN

“stated by Van Dalen (1962) when he states that this‘type of research o

AN
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A

. enables members of the profession to make more .
intelligent plans about future courses of action and
- helps them interpret educational problems more ef-
fectively to. the public (p. 212).-

In conclusion, the study should be of value,by
,'l. Providing information which will be ‘useful to school

personnel in»qhe development androrganization‘ofrelementary'school

guidance programs. R e

b '_- 2. " Assisting provincial departments Qf-education in ?rganizinga
prograns.

3. Yieldin‘é .data fdr counsellor educators in devising,

‘organizing or revising courses for. the prebaration of elementary schofl

[

counsellors.
| 4, ‘Serving as a gnide)for justifying or-reproving the(initia—_l

~tion or expansion of guidance programs. SRR

5. Assisting in the clarification of the.roletof;elementary‘
‘'school guidance courisellor in Canadian urban areas. .
© 6.% Providing a baseline~for indications.of future growth.

In the following section several-terms, tnehmajority'being
role conéepts,'are‘presentéd for further’clarification and understanding.bn

- ’
< R

Iv.. DEFINITION OF_TERMS

Definitions relatiné to two major areas are presented in this ;“;
| Section. AThe meaning‘of ;uidance and related terms are presented '

- ‘first.' A" body ofxconcepts.related to role analysis are then-presented;
L fBasic to. an underqtanding of the study is some clarification '

~

of the,term~guidance. Guidance is a generic term that does not easily



léend itself to definition; Some describe guidance as a systgm of
nservices, as a process or as a particular viewpoint ﬁor example,
; Hatch and Costar (1961) define guidance as "a program of services |
:» specifically designed to improve the adjustment of the individaal pupil |

for whom it was organized (p. 14) " Mathewson (1962) emphasizes “f;

-.vguidance~ '_T':' . ; f‘. o

*
2

.. 'as a ‘systematic professional process of helping
.. the individual through educative and interpretive pro-
- cedures to gain ‘a better understanding of his own :
v;characteristics and poténtialdties and . to relate him-
Co »".self more fully in accord with socialrand moral values

SR (p. 141) ‘ . :

Gombining these positions Cottingham (1959) sees guidance in the -

s

lelementary school as comprising three aSpects :

R £ is -a viewpoint a service, and~a process. o
The viewpoint emphasizes concern for the peeds, bf the
° child while the service includes the elements- qf the .
. total plan- for assisting children.. "As a process, .
~ guidance at this level assumes. that through certain
';‘ practices, pupils will be provided with experiences ; S
"that will help them ‘becdme better adapted to society '

.. e R

-
1 ’ . .-
* 1Y

The Joint ACES—ASCA Comittee on the Elementar;) School Coun—

sellor (1966) following comprehensive study of the field proposed ’
a definition of elementary school guidance that possessed most oﬁ{the .
: | e ‘

!

’aspects discussed. Their definition is, .

"By guidance we mean a continuing process concerned
with determining and-providing for the developmental
needs of all pupils. -The process is carried out”

L through a systematically planned program of guidance ‘
X functions (p. 659). - . . @ﬁ
i . | e u
The Committee described the elementary school . counsellor as‘® -8
staff member involved "in the cooperative process of identifying and

B



providing for ‘the’ developmental needs of children (p. 658) " ‘
For the purpose of thisastudy the elementary school guidance
R & A .
counsellor was defined as the professional whose major function is

guidance and counselling, excluding those persans whbse majér duties

0 r-‘

’lvfall in the category of social work attendance, health,\or psycholo-

s

'gical services Dhis definition is basically the .one used by Van

,Hoose and Vafakas (1968), Van Hoose and Kurtz (1970) and Carlsgn

® )

e
'?}and Van Hoose_ (1971) in their status surveys of elementary school

' guidance in the United Stdtes. The same definLtion was uged by Van,

, Hoose ‘and Oksanen (1972) in their national status study in Canada

-
LI}

; and by McCulloch (1971) in Ontario

ke K

Having presented several definitionsyof guidance to illustrate
'."~ £ : Y
,1ts nature and having provided a definifion of the elementary school
. ‘\- . Q,:L : b ;\
counsellor, the»nextvmajorfarea‘requiring clarification is‘role con-

cepts;l - -
Role theory forms the underlying conceptual framework for the

A -

- analysis of counsellor role in the- study. It is therefore essential

'that a language for role analysis be eresented such that concepts are
. Vi .
clear and useful for empirical inquiry At this point in the study '

' definitions are presented with minimal discussion. Later durin& the‘

1iterature review a more intensive presentation of role theory will
" be outlined.._kg_ig . |

‘o

E- The concept of role, as used in this study, draws heavily on

7ﬂ;the writings of Gtoss, Mason and McEachern (1958) Their concept

©

~linvolves basically ﬁhree elements - norms, social position and role

o \) ";__2

(- MR



l’ “and - Robin, 1966, p. 30)

behaviourt. Sohe brief discussion of these”aspects seems necessary_'
;before:offering a definition of role. ; | | ﬂ
Alnorm_may be expressed asbone expectation of:behaviour stem:
ming from'a,genefal social consensus orﬂfrom thosevuhose judgments‘
and sanctions are directly relevant ‘to the actor "fof exampleA in
: the school norms are expectations held by significant others, ‘such %kf
"as teachers ‘and principals, for the behaviour of the counsellor (Ivey
A position is the 1ocation of an actor‘or class of actors ig

‘a system of social relationships (Gross et al 1958vap. 67) ~Position ’

s a relational concept in terms of other'positions in a social system.f
: 4
~,In the family, ‘mother is a’ position in relation to father and child

L ] .‘$

. Similarly, in the social structure of the school, counsellor is a

position in relation to other positions such as | teacher, principal and

‘ pupil

_Role behaviour may be defined as what an actor taking a posi— _f'

i

'tion actually does.. Role behaviour'may be'viewed as the dynamic ‘aspect
u of role whereby expectations are expressed in action.' éhenvthe actor‘*“.
= of a position or the incumbent puts the expectations held for that
f«position into effect he is said to be performing his role. o :

Role, then, may be defined as a. set of norms or expectations

‘for the behaviour of " an incumbent of a particular,position. Signifi— .

'_fcant others generally assign certain expectations for the incumbent 8

A behaviour yet a further significant cémplementary concept concerns the

- incumbent 8 own eXpectations for the’ position. These expectationS"

\Q
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v

may be referred to as role conceptions

N

It shouldgbe apparent that the complementarity and relatedness

‘of these concepts afford ample opportunity for role analysis For
example, role behaviour and expectations may be compared Or expecta-

L4 .

- - tions ‘of significant others and fole conceptions nay be considered

Such comparisons may reveal degrees of role conflict

Role conflict may be definéd as situations whera there .are in-

e
“"‘j

' compatible expectations for the role of the incumbent such that there
’ is difficulty in assuming, maintaining or functioning in a role situa— k

tion.

Another term used in the study is counter position. Counter“

, position refers to those positions in the social system that relate
- to the: incumbent position with poteﬁff;l for defining the incumbent

'role‘ Those in counter positions possess meaningful reactions to the

m,

g incumbent in the form of sanctions for the incumbent§s role hehaviour.,",
i)

7In“the school social structure, principals and teacheis f&r\eﬁample,:V

foer 2 S

Nay be considered as counter positions to the counsellom,position.
"*o! :

This brief presentation of role definitions is meant,to
:-clarify certain terms basic to an understanding of the study. Their

" relation to role theory and to this study in pafticular will be con-‘

sidered in Chapter I1 - Review of the Literature.v L
‘ S v .
V.o HY?OTHESI_S AND'BESEARCH Qtjssnous | ‘
, _ R .
The first objective of the study concerned the clarification

Ca

of the current status of elementary guidance in selected urban areas.,



o :sellors role behaviour7 :*va

This section deals with the second and major objective of the study -
:;the analysis of the role of the elementary school counsellor ‘The ij ff o
'chief question generated by this second objective was to determine

whether or not there were significant differences in the way counsel- :

<

'lors, teachers and principals expected the counsellor to perform cer-

| vtain guidance tasks ; h ' \; ‘ B ffp'_‘~.f 3 L _f/ | 3

Hypothesis
The following null hypothesis formed the basic hypothesis.v;hi

There will be no differences in. the frequencies of
‘responges amorig the incumbents of - the positions of
-elementary school counsellor, teacher and’ principal - ‘
to the individual items representing &xpectations for- A
'the role behaviour of elementary school counsellors.;,?f

The specific nature of any significant differences were further B

Research Questions .

: explored by seeking answers to the following questions
1. Between which pairs of respondents or positions, is

blﬂthere a significant difference concerning expectations for the coun-'
A S

.””;;The pairs are,

':ga. counsellor and teacher

b, counsellor and principal'

PO

c. teacher -and principal E

hz;f)What is the natjre of the variability of reSponses within

each of the poaitions’ This refers to the degree of consensus within o

T each group (counsellor, teacher'and principal) on each item of the <



‘tions is this difference due to the direction or intensity of the ;

T;é%ae,i-‘v ;‘y‘ ) “.‘ : "‘. - 1 'f L 12 i

role expectations instrument

e

Zi Where there fre significant differences between the posi— o

w, - a

‘f‘;

11response37 Direction and intensity will be described in detail in

T : .
, , : .

‘;Chapter IIT - Procedure.,

/.

"v~/;7,?4.. Are there significant differences between the counsellor 8

SN

W } : .
L
‘.role behaviour and the counsellor '8 role conception? This involved a

comparison of what the counsellors were actually doing and what the

o

| counsellors felt should be - done. 1l; Ji:»" tﬂ e . ff'n'”:hl

) The statistical treatment of the data and procedures are '

L
v" . o

'described in Chapter III - Procedure. X

LT L ’DELIMITATIQNS_OF THE STUDY

AR S [

r-f:wf”: Though national in scope the study focused only on certain

' Qurban areas in Canada. Criteria forathe selection of these areas

.*vschool ayStems of the English—Speaking population were chosen for

‘Jythe study. The French speaking population in the selected urban areas "T;'

' vxwas not included

Parents pupils, P“Pil Personnel members, senior administrators, o

ffHowever, teachers and principals were chosen for the analysis of the

i

'f;role clarification aSpect of thesstudy.‘ The teachér is seen by most

fif not by all elementary school guidancextheorists as the key to: the d
: e

guidance program (Faust 1968&, b) Compared to his secondary school
5' .'." e ! g : . g S o ;

.will be discussed in Chapter III - Procedures. In addition, only the L

f}.icounsellor educators all&share in the definition of a counsellor role.,,-"i"
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counterpart he elementary school)counsellor devotes c nsiderable

time and energy to working with teachers. By virtue of the teacher s

_importance and involvement in the program this counter p,sitio hasA‘d'

been chosen for the study.

v The principél as the educational 1eader of the school is gen—

T
e

erally the counsellor s immediate superior., The coﬁnse lor’ is respon-x.'
i L

sible to’ the principal for his actions and as such is directly influ—'ﬁ
'enced by the principal's expectations and sanctions ' '

In sum, the delimitations were,‘? ‘,y; 3

'1'al;:_elementary school counsellors in selected urban areas ’

.-»;

‘;formed the.population, . 'frt. '!

!
.
1

.‘2. only the School systems of the English speaking population”
were included and IY;; o -

‘”3 teachers and principals were chosen as counterpositionsv '

] .
1 S

‘:for the analysis of elementary school counsellor role.
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CHAPTER 1I e

. REVIEW OF THE LIlERA RE =~ .. = [
L ° \.:.,‘ .

" The review of the literature is presented in two,major/sec- e__ff

"tions;l~The first section concerns the nature of elementary school e

. * t '
guidance with the focus on controversial issuea and related research

 on elementary school counsellor role._ Role theory is’ the major concern

. of the second section. The role theory review is presented first as
. . ..“.‘_
. a general overview of the theory and then in terms of the Specific con- .

b i
4 ey

ceptual framework for the present gfudy.",“ .fﬂé :'u
A ELEMENTARY SCHOOL GUIDANCE. CONTROVERSIAL ISSUES
. AND RELATED RESEARCH ON COUNSELLOR ROLE.

A »ContrOVersial‘Issues v

While some initial early efforts have been noted, guidance as
Ty e /

an’ organized, systematic process is a relative newcomer to: the elemenw'f"

5 tary school (Faust l968a) Muro (1970) cites evidence for the exist—v

.yence of programs in American urban centers as early as 1929., Van'Hes- o
’?teren (1971) indicated that early developments in Canada were centered
lin Ontario in the 1940'3. However, it is generally recognizggkéhat

the phenomenal growth perlod has occurred since the late 1950'9.;.,:i

S

g

b"During the two year period of 1967 to 1969 the total number of coun—f
'f‘sellors in the United States increased by about 60 per cent (Van i
"1yHoose and Vafakas, 1968 Van Hoose and Kurtz, 1970) Though these

V:d figures may indicate some acceptance of such services, Van Hoose and
. ; . . N . } » ~ - N
,.Kurtz (1970) felt that there still was much confusion and much movement

\

v o




in uncharted directions (p.. 539)."

. While there'appears to be 1ittle argument about the need for.

-

~elementary school éhldance‘(ﬂill, 1967; Meeks, 1968), a perusal of

. - . _ . _
the related literature would reveal that preferred activities are the

. subjéct of much discussion and controversy. Counsellors and educators
‘debate whethér or not elementary school;guidance should be oriented

toward providing help for all children dr for children with problems,
. . ‘v ) . - v : . o N —
whether the-guidance\ﬁorker should act primarily. as a counsellor to A

pupils or as a consqltant to. teachers, .and whether or not typical

Lad

‘secondary school services like testing, orientation and appraisal shouldc
‘ - . N

be a part of the elementary sthool counsellor s function (Muro, 1970,
' R - [ v ’

p- 39)

After an extensive review of the literature, Cot tingham (1963)
revealed-cdnsiderable*evidence of divergent viewpoints on the nature
of elementary school guidance. These viewpoints wege,

. 1. Elementary school guidance functlons should be similar

“ R
'b

_to secondary school functions : e o

*

2. Elementary school guidance shoﬁid be concerned with mental
health. The counsellor shoulduthereforevaCUs on providing favourable

climates for learning. S
o L

: /. o ““ oY ' ;‘ " ' ' :
-3‘, , 3. Elementary scbool-guidance is similar to good teaching.
4. The coungellor is a specialist working with children's

persistent problems. L ' v

5. Elementary guidance should focus on various child study
X . " 0

techniques. K 4 - o - l;ﬁﬁﬁ

6. Eleméntary school guiaance” eQuires a'coordinated,
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integrative approach inuolving‘the work of specialists and teacners to
meet the needs of cnildrenr

The 1iteratute‘a£oundstwith a variety of models for counsellor
role. Chtistensen'(l§69) proposed an Education\nodel with an emphasis
on providing knéwledge and information’to avert maladjustment. A tri-
plevel?guidance'structute was suggested by-Cerlson and Pietrofesa‘(l97l)u
This=9tructg¥e included’a counsellor, a para—professional,for clericalg
tasks and a guidance workér or child appraisal spe;ialist. A Learning
Team model involving a behaviourel specialist ang allearning diagnos-
tician was suggested by Evraiff end.falik*(l969) and a growing number
of writers (Dinkmeyer, 1971; Faust, 1968b; Blocher, 1968) have enpha—
sized a developmental approach with the focus‘On norme1; expected de-

velopment of all children.
| Divergent views are preyalent yet efforts have been made to
forge some guidelinesitor elementary school counsellor role. ‘fot‘
example, the Joint ACES-ASCA Committee of the Eleﬁenvasy School Coun—
sellor (1966) was formed at the request of concerned members of the
- American Personnel and Guidance Association over the uncertainties of
| counsellor role. A fecommendation'of this prestigious committee was
- that elementary school counsellors should have three major responsibili—

tiés. These were, counselling with pupils consulting with teachers

N
and other siénificant,adults, and coordinating,the resources'of the

' ¢
schobl and community in meeting the needs of children.‘
Though counselling, consulting and coordination were agreed:
'upon recommendations for guidance functions, considerable controversy:

1.
; g



sthe relative emphssis that each function should re-
‘of the controversy has centered “on-the relative
merits‘of counselling versus consulting (Nelson, 1967) ' Coordination,
on the other hand has received less attention and c0ncern .

The views of counsellingvprOponents (Van Hoose, 1968? Mavei\\§§;;///
and Munger 1967; Nelson 1967; Patterson 1967 1969 Boy, 1972) are
probably best stated by Pattersoh (1969) who feels that in -the light

!

14 of ", _. . massive attempts .at impersonal manipulation of people's be-
- \\7 -

haviour . + . the elementary school is- the‘bne‘place where we recog-
nize the importance of personal relationships in the development of

'the individual . ."and ". . . thus there is more need than ever
for someone to work ‘with individual students in a.close personel_re?
lationship (p. 986)." | # |
| In support of his viewpoint Patterson cites substantial evi-
dence indicating that teachers, pupils, administrators and parents all
want the counsellor ‘€0 counsel and not act primarily as a consultant
(McDougall and Reitan 1963 Muro and Oelke, 1967 Oldridge, 1964
Smith and Eckerson 1966). Whether or not counselling achieves its —_—
proclaimed objectives is another matter. A result of Kranzler 8 (1968) '
review of counsellinégoutcomes in the elementary school was basically

: inconclusive. ~ B R

\- Proponents of the consultationrenpzasis (Kraczkowski 1967

Faust 1968b Dinkmeyer, 1968) generally cite the logic thst preven-

tion 'seems more wprthwhile than treatment. "An underlying assumption

to. the consultant role is that within the school lies the greatest

- s



'potential for change by inffhencing the child's environment, thus
~creating a climate that would be conducive to optimal child develop—
ment (Carlson, 1972, p. 83). Yet research has not clearly indicated

the superiority of consulting over counselling.- Kranzler (1969) found-: )
no significant differences on sociometric status on two groups of
children where one group of children had received consulting and the.
other counselling. Marchant (1972) found that there were no signifi—

‘ cant differences among counselling, consultation or counselling plus
consultation. ﬁowever; results did show that the’treatment nrocedures
were more effective than no, treatment at all, Lewis~(l970) investigated

the effects of counselling and consultation on " the sociometric status

and personal-social adjustment of grade three children. He found that
4

i

neither counselling nor consultation was shown to have any. significant

effect.on_the criterion variables. Lewis (1970) suggested that, "we
should view.thesebtno functions as part of the same totality of
gu1dance services, rather than as mutually exclusive factors (p. 52)."
The complementary relationships between counselling and - conQ
-sultation have been stressed recently by a number of writers (McGe—‘
~hearty,: 1969; Hume, 1970; Dinkmeyer, 1971) Hume (1970) examined the _‘
f‘relatiVe effectiveness of counselling, consulting and counselling plus ﬁ
- consulting on the mental status of children in grades one to four.
The results indicated that the most effective approach was counselling
fplay therany) in combination with‘inservice consultation for the |
teachers. A similar, more comp%ig study was conducted by Anderson ‘t

: (1968) which showed that individual counselling along with teacher and

- K
.- ' L
R
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Ay
e

parent consultation was the nost-efféctive approach for developing a

. :
more positive self-concept,

- . : °

\l

One notable, conclusion that can be made about the studies on

counselling versus consultation is tnat the’ question of.emphaSie‘and-

relative efficacy is not yet resolved. 'The'results are conflicting and

t f'“

interpretation is complicated by the fact that - there is considerable
variation on outcome criteria, treat@ent procedures and the. ages of
: children involved
o ';Thevdebate betyeendcounselling and consulting oroponents is,‘ .

in a sense, anvunderlyiné“conceptnalfargument which tends‘to nplarize
counsellors along a continuum ofvcrlsle - corrective emphaals versus
a service'to all children. HThe latter position —‘a service to all
_children - is often described as a developmental approach which seems
to be a prevalent viewpolnt in the field today (Faust 1968b; Dink-
meyer,. 1971) ' “ . - - , : {

~ The schoolvcounsellor with a developmental approach avoids re-
imedial empheaes but(favoars arrangenents-tnat.would foster thevdevelopé

[

" ment of a- child's mental health so that he might become a fully—

Y .
_functioning being.v Zingle (1973), by way of analogy,‘compares the de-

' velopnental counsellor as the’one who trains cnildren to oe_etronger
swimmeré' Wlth the crisis counaellor who'desperately attemptS‘toirescue »
the many who have fallen into the river and are being swept away by

the curreﬁt. The point generally made by pr0ponents of the develop-
'mental position 1is’ that "the counsellor who is crisis—oriented will |

" find himself being consLmed largely by-an endless lind of chiIdren.

. The new - [developmental] Counsellor elects to invast himself more
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effeetively (Faust, 1968b, p. 35)." Faust (1972) speaks of the "new"
counsellor as a contributor to a better‘world by belng, "certain that

his focus must be auch that it will result in safer effective, growth?
e 2 . .

,facilitating, learning climates for all children . ..;.‘(p; n."

In Dinkmeyer s (1971 P? 82) developmental model he proposes
five orinciples as guidelines for the developmental counsellor, These

guidelines are; I

1. DevelopmentalAguidence'is'an integral part. of the educa-

tional process. o T
. . G‘ . N c

2. Developmental guidance is for all students, not merely

A“for the deviate
3

3. Developmental guidance is an organized effort in which
the teacher is expected to integrate the curriculum the instruction,

and the guidance.process. _Guidance is a,collaborative-effort among

BN

-~ child, teacher, counsellor and parent.

4. ‘Developmental guidance emphasizesypurposeful,Zmeaningfulg

s o .

learning experiences.,

' 5. Developmedtal guidance discovers and encourages a child'

~

~assets, shows faith in him and cognizes his strengthS»and efforts.
Faust (1968b) and Dinkmeyer (1971) both agree that occasional;
S .
<hild-crisis counselling is necessary but the developmental counsellor .

establishes a hierarchy of priorities where, 'the unit of major concern,

is the\total system the focus is on the significagt adults who either

' facilitate,or destroy growth—producing climateq;%inkmeyei, 1971

(Y.

p. 83)." Rather than wo: K <th individuals Faust stresses group p*o—

: cedures. Therefore, teacher consultation is with groups of teachers
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oW ' . v

and preference is- given to counselling children in groups. Since the |
classroom climate -is the counsellor 8 major focus, parent consulting

is not a priority activity. If parents are seen, the emphasis 18 on
- . .

group consultation..

-
|

In Faust's Hiatory of Elementsry School Counselling (1968a),»

¢

" he makes a distinction between three_types of counsellors that»reflect E
the various atagesiof development'fromithe'early traditional, secondarygj“

school type, to the resent Devel°pmentalist position.v The'Tradition:”

~

alist approach is described as being a transplant of secondary school

.

guidance services into the eIementary school According to Faust~~thev
Traditionalist coupsellor, "clings tenaciously to one-to—one counsel— :
;ling e is child crisis oriented .‘. perceives himselfamore as a

clinical—like diagnostician . .‘. perceives himself as needing to work

a great deal with parents . .'; and is in charge of the testing pro—‘

AN

R gram. He may direct tést score and report test results (p 2)

Also emphasized are various guidange services such as, occupational-;
: information, guidance testing, child appra{sal and group procedures .
’consisting of career conferences and orientation programs.

The second role classification, the Neotraditionalist is

B described as. the "old“ (traditionel) elementary school counsellor in

,transitionr n effect Faust sees the Neotraditional counsellor as

one who, deeemphasizes many traditiOnal activities snd’has»made some,

.
i »

: _headway ‘toward redefining his role that leSsens expectations for .
secondary school models.

The third role*classification outlined by Faust is the De— l;,,”‘

"'velopmentalist. This approach as described earlier, "fOCuses on- all

4 PR . . .
. ! . ) : N
cnd i . v ! . : . e
i /
! .
—
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lh ;children, the learning atm sphére{:and»the significant adults whdfpro—'
:‘"vide direct service.to thethild (Dinkmeyer, 1971, p. 85)." °

N Though Faust s developmental model has received wide acclaim

K%nna\)£2f his ideas do not coincide with other "authors. Other functions,

' such as, vocational and educational planning, pupil appraisal and':'

o ~

diagnosia, inservice training, and research and evaluation are stressed '
by, many. writers in elementary schoq1 guidance (Meeks, 1968° Hansen &
’.'Stevic, 1969 Muro, 19703 Hill 1972) .

S B. Studies on'Engctations for
: Counsellor Role Behaviour ‘

ke A number of studies which attempted to clarify expectations for

]

counsellor role behaviour seem to indicate that the developmental model‘

is hardly the preferred approach

g

In a nationwide survey Hart (1961) examined the position of the

elementary school counsellor in the United States. ‘In areas employing

-_'counsellors,1152‘educators responded to his inventory and indicated that‘

' the five most important guidance functions that should be performed

.

were, (1) interpreting pupil data to staff members, (2) counselling
v.pupils with learning and - adjustment problems, (3) holding parent con—

T'ferences on pupil problems, (4) interpreting pupil data to parents,

o

,vand;(SJ acting as a consultant to’ staff members on pupil problems,

e

(p; bah) . ) o

3

Smith and Eckerson (1966) in their American national survey, ;
h_found that about 74 per cent of 5000 principals indicated that their
égbild development consultant worked more-with children than with parents

R Vo = .
and‘teachers. The consultants were also more involved with children



t#onal pfoblems; 'McCreary and Miller (1966)

exhibiting soCial

.studied the guidance expectations of counsellors, teachers and prin-

o

cipals in California schools having elementary school counsellors.
Both administrators and counsellors ranked counselling with children as
.the most important function of the elementary school‘counsellor.

l};dbney‘andfGIOfka (1967) compared the perceptions of counsellor
edudators vith the‘perceptionsbof‘tsachersin tvo elementary school
PR b . : :
éuidance demonstration.centers with respect to the functions of elemenf
ngsfy school’counselld;;. lTeachers ranked teStingffunctions‘as preferred
»band'important aétivities'of:the elementary school counsellor.l On the.

o

,other hand counsellor educators considered testing as a- least important
lfunction Teachers stressed the value of referrals and the assistance
’they might receive concerning a specific problem child Counsellor-v
,educators agreed with.teachers on this latter point - assistance for a
problem‘chlld j;but also rdted.counselling, parent conferences and
teacher group conferences as the most important'elementary school'coun—‘
“sellor activities | - | | . |
g In another American national survey, Green (1967) investigated g
‘-; both present and preferred activities of all full—time elementary
‘lschool counsellors in the UniIed States. Also included was a sample ip.

of counsellor educators who dicated what they felt the elementary

Ve

“f'counsellor should be doing .ﬁpounsellors and counsellor educators -

,generally agreed on- the preferred activities.' Their responses indi—
' cated a preference for the following activities. counsel‘ling. children.

eindividually and in groups, staff consultation, referrals, child study,
B 3‘* A )

. "l ' :
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and parent consultation.
: Farrell_(l968) applied‘a role theory framework to study the
degree of consensus within and among the positions of'counsellor;
lteacher and’ principal on expectations for counsellor role behaviourr
"The sample ‘included a counsellor a principal ano teachers from :
each of 31 elementary schools that were part of the guidance pilot :
4 project\in New York State. Results showed that counsellors and prln-
cipals were more in agreement on counsellor role ‘than were counsellors
and teachers. In general, teachers and principals preferred a cor-
".rective—remedial approach The emphasis was on the counselling func—‘f

tion as-being the main area of competence and'preparation;1 Farrell
. . ///
vconcluded that, counsellors in the elementary school ‘may have some {/‘

vdifficulty implementing activities of a developmental nature (p. l3l) "
| It seems that there is considerable evidence that teachers, |

administrators and counsellors see the elementary school guidance

- specialist as a remedial crisis-oriented counsellor. Bender (1970)

- suggested that much of this evidence was due to a: lack of knowledge
/

'~and naivete of those surveyed concerning a developmental—consulting o
- role.: To test this hypothesis Bender conducted a project where the

‘developmental approach was made known to. educators through special

n.

conferences workshops and by actual experience.

)

ffunctionedswithin a deveIopmental-consulting framework with very little

o ,emphasis on counselling.; Results of this project showed that the L

”nvdevelopmental activities were deemed helpful but so were the counselling

. B t c . . . . E " e
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activities. When teachers were. asked what pr0cedures they would like
to see the counsellor employ more often the majority chose individual s
.and group counselling —'even.when this approach had been de—emphasized!
_Bender still concluded that, the developmental guidance and consulting
llrole is accepted and considered useful by-teachers. :\. (p. 251).",
but what he failed to note was the persistence of teachers preferences‘
‘for counselling activities. |

The consistent emphasis given the counselling function 1s the .
mostvstriking feature of most of the studies on counsellor role l‘hefi
a;counsellor is also viewed as providing consulting and coordination :
hservices but the relative emphasis is on the crisis, remedial approachi
"f Though thjre are’ inconsistencies it seems obvious that the preferences:

{ of many guidance- experts for developmental procedures are not the |
71.preferences of many school»personnel Hill and " Luckey (1969) suggestedi
v that there is an urgent need "for clarification of functions and for -
'f possible broadening of the. staff's conceptions of what guidance in the‘
“'ielementary schood is all about (p. 144) A | it
Up to’ this point in the literature review‘the focus has been
'on the preferences, expectations or "shduld be' " of elementary school;p‘
]guidance.' In the next section the present situation is examined

C. Studieﬁ on the. Status of T IR
C ﬂjggmentary School Guidance "j"',‘;..”“'_i _1q;v

A nqmber of status surveys conducted in the United States have-ll

~'shown a phenomenal increase in the number of elementary school coun—“

N

.4sellors during the 1960'3. In the two—year period 1967 to 1969 the

L
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\l school counselling were, psychometrists giving diagnostic service, prin— ‘

*rf aa elementa

number of counsellors increased by over 60 per cent (Van Hoose and
‘Vafakas 1968 Van Hoose and- Kurtz, 1970 Carlson and Van Hoose 1971)

o

Each of these studies examined such factors as the number of

, counsellors in the United States, the professional background of coun—'

s

sellors, certification ‘and state standards Van Hoose and Kurtz (1970)

concluded that elementary school guidance appears to have become an

/

accepted aspect of elementary education $ and .. the encour-- .

aging increase din’ the number'of programs supported by. local efforts pro—
vides some evidence of this movement s success (p 384) "
Recently a number of . status surveys on elementary school guidance

~

__have been conducted in Canada. Three were provincial surveys (Altmann

MCCulloch' 1971 Interim Report on\the Survey of

\

L-lling in B. C., 1971) and one was a national study
fn Hoose, 1972) .

}"tent of the British Columbia survey was to discover the\<
e g ‘w . . \\\‘
rdividuals involved in elementary school coudselling in _v;

fdistrict in the province. Results indicated that there were -

:'ls involved in counselling.» One of the conclusions was that

’ /»,

obvioua confusion over the term elementary school counselling

‘-,jFor example, some of the services considered by responden 8 as elementary

!

' \cipals and teachers counselling children itinerant readi g teachers per—-

forming diagnostic and remedial work etc. One of the recommendations .

in the Report was that future research should be done to clarify what

v\
3

ounsellor actually does and shdhld do

i;andxﬁerman (l97l) conducted4a“statusastudy“of:eleméﬁtapif.
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o

: school guidance in Alberta They found that the%e'were 62 people em-

*_ ployed in a counselling’capacity in 1969 70 Ten of these were full— o

time counsellors and of the remaining 52 people, “who were mainly
. t R

visiting teachers or consultants, 31 were employed fullxtime in the

' elementary school Of the total group, 53 per cent had a- Master 8 de— !'

| gree and the ten full—time counsellors had either a Master s degree
: A (T . ,

BT

"_or a,guidance diploma.-

When school superintendents were asked to indicate what they

h; .perceived as the elementary counsellors duties, consulting and work—,g S

[

- ing with'teachers was the most frequent response. Altmann and Herman o

(1971) concluded that although eleme tary school counselling was in ~,;.‘

its infancy in Alberta "thelxagggni ion of the need for this service '

- .seems- evident (p. 43) L

The Ontario survey of elementary school guidance conducted by
McCulloch (1971) sought answers to the following questions"‘hOW'manyl

elementary school counsellors are employed in Ontario, at what grade

__’__#____,.__.

levels do they function what are their qualifications and what pro— ‘

' ’t;portion of. time is spent in guidance activities9' The survey was com—i"

pleted by district Direct?rs of Educatidh in the spring of 1970

A total of 887 elementary school counéellors were identified o

l:About 25 per cent bf these were full—time and of the total group 60

' ! o
. per’ cent had some guidance training Only three per cent had a gradu—

hﬁfatevdegree. McCulloch stated that while there had been.an increase inff”nV

.];5elementary school guidancerduring Q‘f past five years in Ontario the

?ffflservices were still relatively small One of the recommendations madegg{gf

g ﬂ;by McCulloch was that a survey be made of what the counsellors were

e s



_lactually doing in the elementary schools. \‘ : . s S,

An effort was made by Oksanen and Van Hoose (1972) to- investi-
gate the status of elementary school’ guidance in ‘Canada but- only six .
of the ten provinces responded to the questionnaire._ Quebec, New
. Brunswick Nova Scotia and Newfoundland were ‘not included in the study. |
The survey was comple%ed in February, 1971 by the provincial guidance d
'directors.‘ Results showed that there were a total of 267 elementary
school counsellors inixhe six provinces.: About 50 per cent of the
'»counsellors were. employed as full—time personnel. About 75 per cent
‘of the counsellors were reported as having a bachelor 8" degree with

)

fguidance diploma qualifications and approximately 18 per cent had gradu-i,”

"ate degrees.. Most of the counsellors (95 per cent) had previous elemen—

", tary school teaching experience.

e

When the results of this national study are compared with the

*, Ontario survey several discrepancies are evident. For example, McCul-'

d".loch (1971) identified 887 elementary school counsellors in Ontario f

,while Oksanen and Van Hoose (1972) found only 73\ Oksanen and Van
o

. ,Hoose indicated that there were no ﬁull—time counsellors in Ontario and

jno counsellors had graduate degrees. McCulloch found 223 full—time .

"-counsellors and 24 who had graduate degrees.

One might assume that these inconsistencies were due to the

‘it‘meaningé‘attached to the term, elementkry school g;idance counsellor.
dCulloch (1971) used Van Hoose 8 popular definition (p. 16) and al—
';1fithough Oksanen and Van Hoose (1972) did not state their definition it

fi;seems reasonable to assume that the same definition was used in their vff”'
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natlonal study:. Another reason for the Inconsistencies may be due to
| . » t ,

the different information sources that were used in the studies. Mc-

. . .. r)‘.

Culloch's respondents were district superintendents and Oksanen and

Van Hoose ﬂrtained their replies from provincial guidance directors

Van Hoose* mentdoned that one of 'the major difficulties encountered

in his elementary school'guidance snrveys wasithe oroblem of obtaining _'
accuratelinformation from state»guid%ioe directors. | .

! N )
A consistent concern in each of the Gan;?iﬁh studies was the

confusioh and ambiguity over. the term elementar school counsellor.

Van Hoose and Vafakas (1968, P 539) encounterdd a similar problem in

.

the United States.. They suggested that there was a tendency to apply
the label ”dounsellor" to at least three specialists working in the

elementary schools - psychologist, social worker and counsellor. There—

<

_fore any meaningful comparison of the results of either the Canadian

Ty

. or AmeriCan Surveys is fraught with difficulties duefto inaccurate in-

l

'formation sources and. misunderstandings on basic’ term%

£
Some of the recommendations emanating from theikanadian sur-

o .
~veys of elementary school guidance_wete, . .

1. further status'gtudies should be conducted to dindicate

growth vadriation, 4‘ . o .

s

?> 2. cQunSEIlor'training and working conditions shonld be

investigated, )

* : ) : ‘
Personal Communication, January, 1972 »

!
’
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s 3. standards and minimum quélificd%ions should be developed

LY

for counsellors, and,

4. there should be a clarification of what the counsellor

" .does and should do.
o _ . \

ﬁhis'next section is conéerné&y\;x/;art, with the fﬂ;al recom-
mendation. That is, the focus is on what the\counéellor does. — his

role behaviour. o , 0

-

D. Studies oﬁ Counsellor

Role Behaviour
[

Though there have been a number of surveys of counsellor role .

behaviour (McKellar, 1963; Raines, 196%; Smith and Eckerson, 1966;

‘Greene, 196f§ Kgczkowéki, 1971), oﬁly the Raines (1964)'énd Greene

“‘1967) studieé will be considered in' this section. These.two have been, )

selected for the sake of brevity and because of their direct relevance
to the ﬁresent étudy. Réines' study is of importance -because it was

o A : L ,
an intensive state-wide study and the questionnaire used - the Elemen-
3 . B x - .

tarz Schodi‘GuidangélOpinfonndiré —fhaé the source for thg,modified
opinionnaire‘used in the present stﬁdy.' Greene's‘study.seems an ap-

" propriate choice forvﬁresentatiqn since it was a cqmpréhensive Ameri-
can.nétional'survey that aiébwé;ployed an adaptation’of Raineé';opinion—
naife. o

Raines conducted‘an intensive_stétéQwide,study in Ohio and

) (. . &
found that individual counselling was a major activity of the counsel-
 lors. Besides counselling, over 96 per cent had responsibility for

the group testing programéAand'87‘per cent were involved in parent

’
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o

conferences. The majority of counsellors were:not providing a service

in the area ®f educational and vocational- guidance, gfbup guidance,

]

cumulative records and program evaluation. Raines concluded that the,

"emphasis beiné pfovidéd by counsellQrs in.thé,first six grades was,
'problem centered' or 'crisis oriented' for a few children, rather
_than a devélopmental or prevent}ve sé%vice for all children (p. iéS)."

Gréene'g A;erican national-studyvinciuded all eleﬁentary scﬁool
counsellors gepérted as,workingvfullytiﬁe in schools having primary
grades: The?counéellors.;epor;ed their current functions‘and then in-
dicated what fuﬁctions they felt thgy sﬁould be perfd?ﬁiﬁg. -Also in-
cluded wefe ﬁhe preférredfpnctigns~§s perceived by é sample of coun-
éellor educators. ‘In édditioﬁ, information was obtained‘on the coun-
sellors;-backngund égd work setting Eharacteristicé. | |

0Of Greene's sample of 610 full~time counsellors about 55 per

‘ /

cent had a graduafe degree, :40 per cent bélonged to the American

Personnel and Guidance Association and about 77 per cent were members

. " \ *
of local or state associations. More than one third of the counsellors

served pupil popuiations greater ghgﬁ-lSégm’fgke elementary school
guidance programs seemed.relaﬁively ﬁew sipce appfokimagely ﬁwo—tﬁirds
had been in gperatioﬁ for 1essA;han Ehréé yearé. .., B

. The'fi;dings on presentifunCtions revéélé;:én exten;ed'and _
variedrlist of activiﬁies; It seems that the most qqﬁmﬁn fﬁnéfions"
performéd,by_the elemeﬁtary_scﬁoql coﬁﬁselléfé‘were'coﬁﬁsglléng‘or
assistingAindividual-chilﬁren in'somé way,.performing reférral ser—
viées, cohsuiting'ﬁith teaghers,‘working yith parents"apd chducting_'

~.
A) . .
W
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various child study activities. The least common functions were
" testing services (administering tests, scoring, recording and inter-
preting teSts), group work with‘children of an informal type, group
work with children‘on4mental health or personal‘matters, orientation -
services, and research and evaluation.
It is interesting to note that the'role behaviour findings on
the Raines and Greene studies have distinct similarities. Counsellors
seemed to be performing a myriad of task?.that could best be described

as problem~centered ‘with a major emphasis on counselling " Group pro-

cedures were less evident as were vocational guidance, educationdl

il

K guidance and program avaluation
When the role behaviour results are compared with studies on-
expectations for these behaviours (Hart, 1961; Smith and Eckerson,
19663 McCreary and’Miller, 1966 Greene, 1967;, Farrell, 1968 Bender,
"~ 1970) it would appear that counsellors are generally doing what prin-
cipals and teachers want them to do. However, it alsp seems that coun—
sellors are not entirely satisfied with their present activities ,and

their role conception differs from the ex%$ctations of teachers and
principals (Greene, 1967; Farrell 1968) Results also seem to indi-

[

S
.cate that the developmental ‘approach is not yet an operational reality

" in many elementary school guidance programs After an extensive ob-"

- »

servation of elementary schoolﬁguidance programs in Neijork state,
(

Biasco (1969) stated that,‘"éyen though deVelopmental guidance is

frequently given 1ip service, 1t does not seem to be supported in

AR o B P 1 revmotvar

- practice ®. 248) "

[N



. the sztISignificaht reason for the lack offprdm%ggnCe qf:role theory

33

~w

Althéugh some‘conélgding statements seem possible after a re-
view.of ;he 1itefaturevpn eiementafy school guidancg any rigorous in-
terﬁ}étation of the‘fesearcﬁ on‘counsellor rqie is hazardous.  This -
seems dué to fhe ingonsistenciesvof information sources, the varied
samples, terminology c9;fusibn and the lack of any_theoretical f;ame—
wo;k.for the'stﬁdies. Munson (1969)~and Bsntiey-(i968) have empha-

sized thevimportance oflincorporating role:theory‘intg research on

V_counsellorhrole. Since the present study 1is based on a role thépry

framework, the nextzseétion outlines a brief review of the literature

on"role theory andvalso.presengs the specific conceptual  framework for

I
N

the present gtudy.

-

. ' v.L .
II. GENERAL: INTRODUCTION TO ‘ROLE THEORY
' ; aAY

Although the role of the elementary school counsellor is an

-1ssue of concern, most of the research in this area neglects role

"théory (Mﬁﬁson, 1969). Yet a number of wricersiﬁavg emphasized the

value of role theory as an effective conceptual tool for the analysis

' of»counseilor ro1eA(Ivey & Robbins, 1966;‘Bent1ey, 1968). Perhaps

S S . \/ '
in elementary school guidance literature is because "role'" seeéms to be -

e

‘a complex‘and»ambiguous_concept. In & review of numerous. sources in
. whith‘the‘concept "role" was used, Neiman and Hughes.(1951) concluded

that, "thébcoﬁcept role is at present still rather vague, nebulous

andtndndefinitiye“(p. 149)."

'Role,thebry’is.broad in its domain Of-stgdy,;encompassing‘
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- many viewpoints each with a different set of concepts and semantics
It is, of course, impossible to do justice to this broad field of study
in'this brief section. This limited feview-tan do little more than
pronide some persoective of the“role concept hy Highlighting various
commonalities and divergencies and by examining definitions of role,

Some role theorists seem agreed on. certain basic generaliza—»

. tions. For example, Sarbin (1954), Davis (1949) and Parsons (1952)

“suggest that role theory attempts to explain individual behaviour in

) T e L SR
terms of the interactions:of cultural, social and personality factors.

These theorists also share a common view which ascribes mosg»of the,

. individual's behaViour to'external influences. Biddle and Thomas

(1966) Suggest that these external influences include,

. the prescriptive framework of demands and rules,
the behaviours of others as it facilitates or hinders
and rewards or punishes the person, the positions of
which the person 1s a member, and the individual's own
understanding of, andjreactions to, these factors ‘
(p. 17). /// -

PV P2
0

While some consensus is\evident,at abstfact~and'generaLflevels,

_considerable variation is apparent when the theorists' individual role

formulations are. examined. For‘example, Linton (1945), a cultural
S v I L %

. . ’

anthropologist, stresses the cultural aspect of role.‘ Role'is defined

v

as, ".o. . the sum total of - culture patterns associated with a par- |
ticular status (p..77)."

. 'However, Sarbin_(l9§4),-a social psychologist; formulatesv
role in terms ofvthe ggli,_the,unit{of personality. The self, ac-
cordingvtO‘Sarbin, is‘what_the person "is" - a eognitive structure,

a5
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\ .
a phenomenal experience - the role is what a;person “does?;’ The
_'emphasis made by'Sarbin is that the gglf_is responsible'for inter- .
"preting'the prescriptions made by othprs on an actor's behaviour and
thus, "o, {ihuman conduct is the.product of the ‘interaction of self
?and role (Sarbin, 195&, P. 223) " Research on role according tokthis
‘viewpodnt proceeds through the efforts of psychhlogists and gocial
Psychologiéts examining the inter-and intra'personal factors-which
determine role behaviour | | N
Differences 1n conceptual frameworks‘are quite apparent when
role theorists' definitions-of role are examined Upon reviewing
the role, theory literature Gross, Mason and McEachern (1958) were
able to classify role. definitions into three categories The categor—

o

~ies were, role defined in terms of nOrmative culture patterns, the

individual S definitlon of his situation with reference to his and

: others social positions,'and actual behav1ours of actors OCCupying

, social positions (Gross, et al, 1958, P- ll)
Role defined in terma of normative culture patterns refers .

‘not to actual behaviour but to the standards or norms “of behaviour
. .

expected of occupants of positions Linton s (1945) often quoted

definition of role is a good example of normative culture patterns

| definitions Role, according to- Linton (1945) is, "the(sum total of |

: the culture patterns a880ciated with’a particular status (p.‘77) Rl

' Status refers to’ the position of an individual 1n a society that is

-)

i“hoascribed to him oﬁ the basis of his age sex, birth and so on. A

'status, then is linked to role but Linton sees role as being learned
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on the basis of status. In terms ofxactUal behaviour, Linton (1945)
'says that "a role is the dynamic aspect of a status: ,what.an-indi—
vidual_has tocdo in-order to validate his occupation,of the status-

/

RURS ,

.Newcomb (1951),'a social psychologist, also conceptualizes
role in a "normative culture pattern manner. *ln his conceptual -
h scheme Newcomb ‘says that, "the ways of behaviné which are expected of
any'individual“who'occupies a certain position constitutes the role
. e associated with that position (p 280) | .

The role definitions of ‘gome - authors emphasize the individual 8-

definition of his situation with reference to his and others social

position For example, Sargent (1951) says, "a person 's role is a pat-
tern or type of social behaviour which seems situationally appropriate
‘tho him in terms of the demands and expectations of those in his group
(p; 360)." "Situationally appropriate" introduces the function of per-
v:ception in determining social behaviour That is, an individual may
:;"size up a situation and then behave in a manner that seems appropri-
ate to him.ﬂ' o .'-,7' - | »
Davis (1949) defines role in the third mentioned categoty of
~'definitions. Davis states that a‘role is, ﬁ.'; . how an individual

actually performs in a given situation, as distinct from how he is

sed to perform (p. 90) " Defined in this way, a role does not "
0 the normative patterns for what an acton should do, nor to
_what the‘actor perceives as situstionally appropriate ‘but to what

.'actors actuallx do as occupants of a position. - ﬁ"%e
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Thus there is considerable variation in, theorists' definitions .
of EQlS- Gross, Mason and McEachern (1958) Suggested several possible
treasons for these,differences. They felt that one of_the most obvious
‘reasons saSAthatAthe.definitions were»influenCed'by the:particular
disciplinefof the definers.‘ Linton: as é cultural anthropologist,
gives primary emphasis to cultural patterns, while Sargent, a socilal
psychologist, stresses individual perceptions Therefore Linton s
y conceptual scheme focuses on positions\in a total society but Sargent
formulates roles in terms of an individual s perception’of a particular
interaction 51tuation |

Gross et al also suggested that role definition differences
nereldue to semantic difficulties They observéd th

| What Linton- and - Newcomb define as a role, Davis defines

as a status. What ‘Davis defines as a role, Newcomb
] calls role behaviour and Sarbin role enactment (p 17).

-

Although there are differences in role definitions Gross et al

‘ concluded that three basic ideas appeare& in most role conceptualiza—
B / .
tions., These basic ideas were that, "individuals, (1) in social loca-

. .
tions (2) behave (3) with reference to expectations (p 17) " In ‘

3 concluding this brief introduction to role theory it would appear that

R

" most role theorists agree that

A People do not behave in a random manner; their be-

. haviour is influenced to some extent by their own

' expectations and those- of ‘others in the group or
"society in which they are participants (Gross, et al,
‘1958, p A . . . . '
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“ITII. THEORETICAL RATIONALE FOR THE ANALYSTS OF
COUNSELLOR ROLE IN THE PRESENT STUDY

" The role theory model of Gross,-Mason and McEachern (1958)

7

formed the basic conceptual framework for the analysis of Eounsellor
role in the present study. This model has been employed inj;chool
' superintendency'studiesﬁ(Gross‘gt_gl,.l958) and studies‘of elementary
school counsellor role (Farrell"1968l. In each casenthe role analy— ‘
sis occurred within the context of the school as a social system and
thus has relevance.to the presentwstudy. By employing the Gross;
Masonfand<&cEachernmodel“some consistency.with previous.studies‘is
fintroduced which,provides a common'language for meaningful*tomparison'
of empirical role investigations. |

. Gros35 Mason and‘thachern‘linE’role»with expectations,as in-
'dicated in their definition of role as‘ ﬁt .. a set of ekpectationsi
applied to an incumbent of a position (p 60) "t These expectations

are considered as . .a set "of evaluative standards applied to an

incumbent of a position (p 60)." Defined in ‘this way roles are nor—

‘{ mative with the stress on prescribed behaviours for the actor in a par~‘

e

.ticular'social sYstem .The definition refers not tO”anticipations‘or
behaviours but to evaluative standards for the- behaviours. This point

R4

o of View reflects a social deterministic philosophy which stresses that

, t_<¥

- the behaviour of people 1is influenced considerably by external influ- B Q
‘ences . Acconding to this view the incumbent of -a position becomes 1

aware of the standards applied to his position through expectations

s which indicate how he should behave. o
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An important feature of the Gross, Mason and McEachern frame-

work is their development and use of the role consensus postulate.

Role consenSus simply refers to the degree of agreement -on role expec~

(o]
tations.' In their historical review and presentation of the role con—

isensus postulate’Gross et al indicated that.most-role theorists in—
clude the assumption that consensus exists on the expectations applied
.to incumbents of - positions but few hd%e employed consensus as an em-
pirical variable Gross et al: suggest that consensus can and should
l=vbe’empirically examined not accepted as’ a "given ’or taken for granted
The role consensus postulate provides some basis for examining the
variations iﬁﬁghe set -of evaluative standards that role definers hold i
for the incumbent of ‘a particular position.

By examining the different degrees of agreement of the expecta—
_ tions of role definers Gross, Mason and McEachern suggest that a mean—<
ingful investigation of role conflict is possible.‘ Role conflict,\ac—
'cording to. Gross et al (1958) is, "any situation in which the incumbent

vbof a focal position perceives that he is confrOnted with incompatible

:‘expectations (p. 60)." - Thus “in the present study an investigation of

roie consensus of co’Asellors, teachers and principals for counselloF'

)

' {
role behaviagrs prov e a- basis for an analysis of possible conflict

and ambiguity fbr the role of the elementary school counsellor
This review of role theory literature has of necessity been

"brief. The purpose of the review was to examine various theoretical :

. role formulations and then to present a theoretical fram work that

..

'"would yield consistenc'terminology and provide a relevant conceptual

g,‘ VA
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} of counsellor role in the school gystem.

1

.

-
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' PROCEDURE AND DESIGN OF THE SIUDY s

o ,A, _iThis chapter consists of five sections. The first section in-#‘v

T
'dicates how the potential participants were identified The research "tl
ginstrum;gfs are described in the second section, and then the pilot R
. \ _

‘procedures are outlined in the third section : The,purpose of the»

fourth section is to describe the procedures used to collect the d;ta. -

»AFinally, in the 1aat aection methods used in treating the data are -

5 “3‘ i g SN

B DEFINITION OF THE POPULATION ‘ o

-~ L : .}.\‘ ’ ;:._
AL Definition of Urban Areas ,X\"f?iﬂi,_“i 'q,ifgf“;ff,';jﬂ;7:p ~;3t?:N
Seventeen urban areas were selected for the study.. ihesefwefej‘”

#

Lochosen according to the following two criteriaﬂ “ o SR
l,‘ On the basis of 1966 CenSus‘o Canada figures, thirteen
Lurban areas were choaen which had city ce ™ I8 with a population of
r‘100 000 or more.; The thirteen urban areas were Mongreal, Toronto,ﬂff“"'”
Vancouver Winnipeg, Ottawa, Hamilton, Quebec,;Edmonton, Calgary,

v_Windsor, London, Regina and Saskatoon. ;{l:7°”h;ﬂf?ﬂ'7Lm?}fizg_:v”)

_12 The first criterio’ Tovided urban area representation forr}i

- all provinces except the.four Maritime provinces.‘ To include these

v';provinces:?n"he"study the most populated urban area df each province{

B ° B
h . S

fi}was eelected.l,Thezfou; urban areas selected in this criterion were,‘-

7f7Halifax, Saint John, Sa_nt John s and Charlottetown _ e



42 -

B.. 1dentification‘of School Districts 5

The first step. was to identify school districts within the

urban areas -This information was gleaned from several sources .Let4
“ters: were sen& to provincial Deputy Ministers of Education requestipg e

vitheir assistanée in identifying the districts (Appendix A) Other

'*;sources included ‘the Canadian Educational Association Handbook - 1972 -
rtthe Canadian Almanac and Directory - 1972 and school SYStem and De—

vpartment of Education documents. As a- result 52 school districts,o_ -

were identified as shown in Table 1. v

E

| -C; Identification of Elementary R N ,
School Counsellors ’ S 3;,M ER

P

-

Once the school districts had been located the next step—was .

ol
3

. ,the identification of the population of elementary school counsellors

S

Hwithin these districts. This was done by mailing a letter to the

L]

"Nsenior school administrator. This lettertoutlined the purpose of the'

-study, described procedures and requested permission to conduct the in- '
f:vestigation in the school district (Appendix A) A return letter was, -
‘jenclosed with the above letter toaxhe senior schoo&dhdministrator.v’

This return letter was completed by the school admini“

9 Y

<

| 'ithe number of elementary school ceunsellors employed in the schgol

'VSYBtem (Appendix A) A 8tamped addressed return envelope was providediv*i

l‘for the administrator ] convenienge.; In addition to these materials :¥ :

a, letter was enclosed for the guidance director (Appendix A) Its put—”ﬁ'

s

B fpose was to outline the nature of the study and to request the guidanqejff

'”director 8 assiétance in the distribution of the instruments. These

‘.“‘_ L T e IR . RPN
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E’/’ letters were mailed during the first ‘week of April 1972. .In cases
wherevthere was no response a follow-up letter (Appendix A) was for-~
1‘
warded after two weeks. In regponse to these efforts 263 counsellors

were identified,

}" , ) - -
\ I1. THE INSTRUMENTS

Two instruments were‘used in the study. They were, 1. The

Counsellor Data Blank (Apbendix B) and 2. The Guidance Services

s\\\$Bpinionnaire (AppendixiB). T

\}’ & - ﬁ -~.

A. Counsellor Data Blank v
i
The Counsellor Data Blank was constructed by the writer to ob

¢

PoE '

?

tain information abBut the counsellor and his work setting. 'Coun-
Sellorfinfornetion dealt with such data as sex, age, experienre end
:brofessional,preparation. lheufollowing areas were‘included under the
counsellor & work setting characteristics data regarﬁlng the grades
Y“nd numbers of pupils served information concerning percentage of time

in guidance and other capacities, and ipformation regarding related
pupil personnel;services. ’ - F' V -

~

.- RV .
L "

B. Guidance Services Opinionnaire _ o,

-

This instrument was the'primery research tooxbfor'the analysis

TN

Y
. \;

-4

s

of counsellor role. It was used to determine the counsellor s present L

role behaviour and to indicate what the reSponding groups felt the
counsellor should be ‘doing. o

’ The Gpinionnaire, originally developed by Raines (196&), was

a. " ) . ~
/ - . o, l »

. A | L

s
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modified by iﬁcludiﬁgffbur‘itemé.{items 97-190) that weré.meant’to‘
reflect aA"deQelopmentalisgy orientation to elementary school guidénge
and the addition pf$one_fufther item (item 96) oﬁ research and evalua-
tion. Thus tﬂé modified version consisted of 100 item;. Each item
listed a./different activity to wh;ch the respondent was asked to select

one of five frequency responses - Never, Rarely, Sometimes, Usually,

o v \ ' \

Alwazs.

Raines' instrument .was constructed first by identifying m&jor
areas of guidance. This was accomplished by reviewing, the literature

and interviewing;equcatoré and guidance experts. Eleven major areas
. (J - ' - ..
- of possible guidance. service in the eléementary school were identified. -

' They -were, orientation-services, appraisal services, testing services,

d

record ‘services, information services, adjustment services, referral
services, services to pérents,.services to staff, and research and
evaluatioh.'AIt was possible, therefore, to analyze the results accord-

. ing to the eleven service functions. .

The' Raines (1964) opinionnaire has bedn used as the primary in=-

- -

strument in several studies (Raines, 1964; Nitzchke and Hill, 1964;

Greene, 1962)..

o,

_ As discuésedbig thé Literaéu;e xevieﬁ; the prdblem centered

‘ vérsQS?Q¢velopmenta1.approaéh'is;a'conffoveréialudimension chcerning

‘"preferréd activities ihyéieﬁentary school guidanée. While it Qas pos-
sible to examiﬁe;tﬁe/ré;uits ;f ;he study éccording to guidance ser&ices
;; was felt that t§é<fiﬁding§ shouli’alsb'pe %nalyzed in ﬁerms of th;s'

crisis versuakdéyéldpmental dimension. To investigate this 1a£te?

/
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.issue it was decided to categorize the 100 items into two different

groups in shich one group represented.crisis-remedial or traditional
activities and the other group referred to developmenfal activities.
Faust's (1968a) definition and description of the Traditional versus

the Developmental approach were used in judging the items. Faust's

/

classifications were used because he has formulated distinct beha-

N vioural descriptions of the various elementary school counsellor types

-

"and his yiewpoint'is'often quoted in the literature on elementary’

3

school counsellor'role Three guidance authoritieS‘wera asked to

"

judge each item using Raust s descriptions (Faust, 1968a, pp. 2-10).
Inter-rater reliability was determined by noting percentage agreement

on each item. The reliabilities and ratings appear in Appendix D. ,

- ,",

Of the lQO items, 48 received 100 per cent rater agreement. Thirty
four items had 67 per cent agreement and on 21 items there was no
agreement among the raters. Considéring those items with reliabilities

above 67 per cent, 56 were identified|as Traditional and 23 as De-
velopmental. . - o )
' , : S . i

III." PILOT STUDY

The instruments were administered on a trial basis to ten
graduate students enrolled in an elementary school counselling seminar

at the University of Alberta. On the basis of this trial administra— '
1

tion some changes were made to clarify items but no ftems were deleted

or added. C - -
Following this informal administration a more formal pilot

gtudy was conducted in a non—sample urban center. Red Deer, Alberta

4
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(population,,26,l70), was selected as the urban center for the study.
The sample consisted of two counsellors, two teachers and.two princi-
- ‘ : \

pals.

Once the answer sheets were received and studied a meeting-

was held with some of the respondents to. discuss the results. On

the basis of “the diScussion the procedures and the instruments were

both deemed satisfactory.

A

° © IV. PROCEDURES FOR COLLECTING THE DATA
L ) f

A. Distribution Procedures

Y

o

\ Once the number of counsellors was determlned for the dis-
tricts, materials were mailed to the guidance directors for distribu—i
<tion. The material was sent in the form of separate school packages
or envelopes. The number of these‘envelopes equalled the number of
‘counselIOrs reported. Each school envelope contained dlrectlons for

the principal and three questionnalre booklets. One questionnalre

K('\ - e,
booklet was for the principal, one was for the teacher and another _""

-

for the counsellor (Appendix B)., These questionnaire booklets_in— 4

cluded a letter of introduction, 1nstruct10ns, 1nstruments, a machine~-

N

scored answer sheet and a stamped addressed, return envelope«—
The guidance director was asked to distribute the school en-’
velopes’in‘the following manner. The study was conducted in only one

of the counsellor's schools. Therefore the director was asked to

choose the school by arranging the names of the counsellor s schools

’
2

alphabetically and then choosing that school which came first in the

s

| .
) | | .
.

‘ : ',:~><
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b - TABLE 1
IDENTIFIED SCHOQL SYSTEMS, NUMBER OF COUNSELLORS
" IDENTIFIED AND RESPONDENT RETURNS

[ 4

- O .
LA e Respondent Returns -
el 29 for Instruments
Koy S| 3 ot )
U g O Ua - et - -
T ! Counsellor .  Teacher Principal
Province A I g ' .
Ve | o Number %  Number % ‘Number .Z
0 & .Dg)‘ .
§21 85
Zwu |z
" Newfoundland 4 10 o o o o o 0
'_ ?fince Edﬁard ‘ C . . :

Island 13 2 67 3 100 2 67
Nova Scotia 2 2 2 100 0 o - 0 - 0
New Brunswick - 1 2 .2 100 1 50 1 50
Quebec 5 T2 571 6 86 6 86
Ontario | 15 168 - 99 71 71 65 . 74- 68
‘Manitobagg, \ - 10 4 2. 50 2 50 .2 50
Saskatchewan f | 4\ o é o 0 0 0. 0 (1 0
Aberra 4. 4 3 77 21 62 29 85
British Columbia 7 = 24 17 7% 11 69 12 15
Totals sy 263 . 162 715 116 - 6l.4 126 66.7
Total Potential : N . ‘ : -
Respondents -~ . 228 ' . 189 189

Note: Pércentagevfeturns are based on the potential number of respondents
as shown 1in Appendix G. ' " : . e

”~
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alphabet. Where there were several counsellors in the district the

same selection procedures were followed for each counsellor. The
guldance director then forwaraed a schodl envelope to the selected
" §chool. , - ' .

The principal‘of the'selecteq school was asked to complete fhe

.ok - .

principal booklet, forward the counsellor booklet to the counsellor

and to select one teacher to complete the teacher booklet. The direc-
. - . y
tions fpr‘ieacher selection were,

From an alphabetical 1list of staff members please
- choose the teacher whose name is at the mid-point
\ of the list. Where an even number of teachers ‘
occurs the name immediately follewing the mid-point
should be chosen. - A

The materials were shipped to the distrigEﬁ during the months

i
of April to June, 1972. In October, 1972, the study was conﬁinued-to‘
include two districts that had not been identifiea préviously and to
follow up other districts stilliinéomplete. Most of the'data gaﬁhering

4

portion‘bf the study was completed during the spring of 1972.

B. Follow-Up Procedures

About two and a half weeksbfollowing the shipmént of materials - (\
,fbllow—up letters (Appendiﬁ C) were sent to the‘guidancevdifecﬁor for
distribution. .The format of the material and\distribution procedures

were similar to the former procedures. The director received indivi-

dual sch001vfollow—up envelopes. Each énvelope contained dire¢tioné

‘for the principal and a feminder,for the counsellor and‘ghe selected

teacher. As before, the guldance director was asked to forward these -
C ; 1 . o ' T e
materials to the selected schools. In some cases a second follow—ub

s
2



; director requesting further assistance\in expediting the completion

o Lo . L)

was administered. This was a 1etter (Appendix C) to the guidance

of the study.

_C. The Saméle'

£

Fifty-two School districts were identified within the urban

areas as shown in Table l. The total percentage response for counsel-

a2

lors was 71;5 (n = 162). Teacher response'was 61.4 (n = 116) per’ cent

and 66.7 (n = 126) per cent of the principals completed the Question-‘

naires. The total potential respondents was. 228. counsellorS, 189

'

teachers and 189 principals as indicated in Appendix G.

Of the 52 identified school systems -only two did not’ reply O

, the.initial 1etters of introduction that were sent to the Senior_school

B

uadministrators
A number of school systems were only partially 1nv01ved in the

study. Only the Counsellor Data Blank was completed in CWO school sys-"

tems. These systems chose not to complete ‘the Guidance §E£!l22§

Opinionnaire. However, all five systems did indicate the n“mber of -

.felementary school. counsellors who were functioning in the e1ementary

- schools

There vere several reasons that accounted for the 11mited in—, -

‘, volvement of these five school systems -~ Tvwo of the systems declineg

because of prior research commitments and two were not inclUded because

“hthe final consent to conduct the study came beyond the studY s deadline ‘

dfor any further reseageh One school system was not involved becauae
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the ‘guidance personnei felt that thefr'program did not meet the study's
criteria and5de§iﬁition of an elementary school.counsellor. Each of

the above_mentioned school systems 1s identified in Appendix G.

D. Procedure for Respondents

The counsellors completed the Counsellor Data Blank -and they

responded to the Guidance Services Opinionnaire twice: First, the

counsellors were asked to respond to each Opinionnaire item in terms

of what they were actually doirtg at present. Then they responded to-

€ach item in terms of what they felt they should be doing The teachers
-and principals completed the Opinlonnaire indicating what they judged
the counsellor should do In each case the respondents were asked to

reSpond in terms of the frequency of activitres, the categorleB being,

s

Never, Rarely, Sometimes,‘Usuallz, Always.
V. ANALYSIS OF THE DATA

AL Introduction .

There were two major objectives of the study.. First was the
'clarification of the current status of guidance programs and second
was the examinatibn of counsellor role as perceived by teachers, prin—

cipals and counsellors. In Chapter IV data from the two major sourees.'

- the Counsellor Data Blank and the Guidance Services Opinionnaire -

are analyzed and presented under the headings of the two stated objec-'
- : .
tives. ,This section preeents a descrdption ot the design of the study,j

.and outlines the treatment procedures.;v , ' _ o



“B. Information on Current Status of Elemente;z
" School Guidance Services

- The Counsellor Data Blank provided inférmation on the counsel~ ‘

1or ‘and "his* work setting.‘ In Chapter IV this information is presented

.in terms of the frequency and percentage of counsellogg within the

”various response categories indicated by the Data Blank 'd :i: | ezéglr :
The present role bEhaviour - what thé counsellor actually d ‘

- vas determined by responses 0n thevGuidanceFServices Opinionnaire o

The results were depicted as frequency and percentage of responses on

‘_each item These results were simplified and made more clear by com-

‘ 5 &

bining categories to achieve only three categories. The Never and

- relz categories were combined as well as the Usuallz,and Always cate—

gories. By combining the categories it was possible to note the direc—

O
tion of responses as being either positive (Usually-Always), negative

(Rarely—Never) and neutral (Sametimes) In effect, the combination

'vslmplified the results by excluding relative degrees of intensity of

responses in fanur of more gross directional responses < .This pro—

".cedure was’ used by Greene (1967) and Farrell (1968)

:;C, CQ*parison of Present and Pre{?rred B
-+ Counsellor Activities RN

-

'™ C T8

v

This compariSOn conce:ngd the'counsellbrs' pd&éent activities
_ “ e B
,_and what the counsellors felt they should be doing.” A aetailed examina—'

t'tion of these responses provided information concerning the degree of
congruency between what could be described as real and ideal counsellor_
- behaviours These cemparisons were’ achieved according to the follow—

€,

X ing'procedures: RN -: R s o - S
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For each item in the Guidance Servicea Qpinionnaire the re-
sponses appropriate to the counselior DO‘(i e., the’counseilor's |
present functions) and SHOULD (the preferred functions) comparison were
arranged into a- five-by-five contingency table. The five columns_rep-‘
.resented the SHOULD response and the'five rows represented ‘the DO re-
-sponset4 The cells of "the five columns. of the contingency table repre-’

sented left to’ right were, Never, Rarely, Sometimes, Usually, Always.

The cells of the five rows represented the same categoriea’as_indicated

in the contingency-table in Figure 1. |

” For example in Figure 1, "x o number of counsellors judged

that they should Always perform the activity in question but also re-

ported was the'fact’that the counsellor Rarelz performed.the§activity.
“ 1?0 clarify the findings;and to provide'greater detaii‘the '

4results were examined by computing the frequency and percentage of re—;

sponses along thé“diagonal and on either side of the diagonél The

. diagonal responses (indicated by "g" qn Figure 1) indicated agreement

'ior congruency between what was being done and what should be done. The

responses above the diagonal indicated lack of agreement that is, the -

activity was being performed infrequently‘but it was felt that it |

'should be performed more frequently. Responses below the diagonal indi-

i

cated the opposite - the activity was being performed often but judge- S

... ments were that* it shouid be performed less often

In addition to the above procedure the t-test was applied for

“each item to.note preSence of disagreement between the DO and SHOULD Te-

”sponses. of one to five were assigned tozthe response categories R

4

and. means wefe computed for each item.

™
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e

SHOULD RESPONSES

R ]
Q. < -
C =} >
Loy o - . o
N N - - 4 C oDy
o/ ) T < o
T R T
] 3 & g . 4
. - , ;
" Never d
v #
/
y Rarely J d 3
Sometimes d
Usuai}y d
e IR
Always " | '.‘d R
DO RESPONSES ; ;f
Figure 1.‘ Five—by—five contingency table 1ndicat1ng

the frequency of counsellor DO - and ‘coun~-

sellor SHOULD responses on a single 1tem.35f;*?j



D. Information on Role Consensus

‘The respondents' judgements on how frequently the behaviours
1ndicated'on the‘Opinionnaire items should‘be”performed'provided the
major data for role analeis

o Basic to the analysis of role in this study was the distinc-

tion between conhenSus between the three positions (interposition con—

’

fsensus) and consensus within the positions (intraposition consensus)

’ The operational procedures for each kind of consensus will be described

: below.

~E. Interpbsition ConsenSus

. To measure the differences between the positions‘the chi square :
{test for k independent samples was used This test was applied to each
.‘item to- indicate sigpificant differences between the distributions of -

; }the position responses

E On items indicating significant differencesvamong the‘positions,

;=phired‘compar130ns were made to-ideﬁglfy’the,natureiof these differences.’
5rThe paired comparisons were betWeen the counsellor and teacher,'the _~.

"‘icounsellor and principal and the teacher and principal. As before,‘

blthe chi square test was applied for each comparison. The five per cent

“*rlevel of significance was chosen as indicating differences or 1ack of

..-consensus between the positions.i""

F dadon Cousensus o ~%,
in formation concerning comparisons between the posiv/

L ‘ . '
'{ evidence on role consensus the exact nature of

1 unclearlunless the'consensus«within each_of the-
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positions is'considered;' Two examples may'clarify this point. Con#'

sider two iteéms that reveal a lack of significant differences between

'the positions This may‘suggest agreement between the positions How—b
ever, the distribution of responses within the positions in one case
may fall in one particular category -rindicatingfhigh conSensuskwithin
Authe position On the other item the intraposition responSes maytbe ‘
evenly spread across the categories indicating very 1itt1e agreement
‘within the position} The latter case may be considered as no dis—‘
.;nagreement“ rather‘than agreement. The two types of consensus within
:the groups have different meanings. In the one case there is an

emphatic agreement on. one category whereas in the other case’ there is

o ———

. no agreement as to what should be done. Intraposition consensus adds

: considerably to the-meanipg that we attach to comparisons between posi-

o tions; - - - ‘
Consensus, or degree of - agreement within ‘the positions was .
_established by examining the percentage of - responses falling in the

ifollowing three response categories . positive (combined responses in 1

."f,the Usually Always categories) negative (combined responses in the -
s

_',Rarelnyever categories) and neutral (Sometimes category) These
. S

combined categories were used because they yielded gross directional

‘ responses and thus provided a practical'means of noting degrees of

. agreement within each position on each item. This procedure was used
gby Farrell (1968) in his study of the role\of the elementary school

fcounsellor. S R 'i‘:;u _ii-," i -*}'f))-4

Three states of consensus were chosen according to {he following. ’

3 R’ o
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i';equpée percentage‘ranges:_f S l SR ';é'-- A
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With three response categories involved ‘a minimum degree of

: agreement was determined when 33’per cent of the responses feil in a
'particular responSe category. B

¢

'S

' G Intensity and Direction

n,' v
Rl

When respondents reply to how the incumbent should behave

o P

- the responses may vary along two important dimensions.~ On a particular'

item one. respondent may indicate that the counsellor should Never i

3

perform that stated behaviour. Whereas another respondent may feel

J

» that the activity should Always be performed ‘The two choices are-im

tlearly in opposite directions. Two other respondents may agree in

.~

A

direction for a behaviour, but one may reply that the‘counsellor should-b S

.r" Lo ‘-

Never perform the behaviour while the other takes a less extreme view oy

and feels that the behaviour should be performed only ngely Never

implies definite prohibitions whereas rely is more. lenient.f In this

F]

& \ ) — ".

case;‘the respondent s disagreements are due to the intensity of their
' responses. Therefore, respondent-differences/may be ascribed to dif~*
I IR _

_ferences in direction or intensity "7y.9

S

» Bffection refers tp expectations that are either for or. . against ‘ff

'

“the- activity being performed. Inten31ty, on the nther hand refers to ;'

‘ eXpectationa that may ‘be placed along a continuum of mandatory (Never,

e

. A -
- . N s

¢ R . .
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Always)“,permiésive (Sometimes) or preferential (Usually, Rarely) be-

haviouMs.

-
3

-The following procedure was used to determineiwhetrher differ-
ences among the pdéfﬁﬂbns reflected differences in direction or in-

tensity of responses. The intensity dimensioh was ruled out by com-

bining the categories Alwézs—USuallX‘and Rarely-Névef, then recomputing

"the chi square on -each of the ségnificant‘items. Any significant chi
B |

. ) . ! . ‘ I
squares were then.interpreted to reflect differences in-direction.?

Those which did not show significant differences in direction after the

.

recomputation on combined categories were interpreted to .reflect dif-
. , A

ferences in intensitf. This procedure was ysed by Gross, Mason and

Mcggchern (1958) 1in their school superintendent study and by %hrrelly

(1968) iq his study of thé réle of t@é_elementary school counsellor.
Therefore tiie analysis of‘expectations for é;gnséllor beha-

viour réquired an examination involving interposition consensus, in-

6

yraposition consensus and 'differences due to the direction and inten-

sity dimensions.
The purpose of this chapter was to define the population,

describe the sampié identification procedures, outline the administra-

tion procedures and describe the methods for data analysis. Therﬂext

chapter presents the results and discussion of the study. ’

o

- \

o
el



CHAPTER IV
¢

: / * RESULTS AND DISCUSSION
o .
I. ORGANIZATION QF THE CHAPTER
o\
» d -

- This chapter is organized into four main Q'Ltions. Following
§ )
the first introductory sect{oh the second section presents informatfion

: : . : v h ) . &
obtained on the Counsellor Data Blankf‘ The Data Blank provided informa-

tion on various counsellor characteristies, such as, age, sex, experi-

i

ence, training, etb. In addition, the Counsellor Data Blank provided

data on the counsellor's work setting, such as, grades served, work
] :
/ ~

load, extent’ of anciilary servicesﬁand duration of the programs.
[ '

_The third section isnorgaq&zed into two parts. Part one ébn~
: f.' /
cerns the. counsellor s present acfivities (role behaviour) and then in

the second part these present ac&ivities are compared with what the

r >

counsellors felt they should‘be oing.

The‘fouith and final se¢tion focuses entigelyioﬁ the role
analysis by preséntiﬂg data concerning the expectations held by coqu.
éellors, teachers gﬂd prinéipaAs fé;‘the counsellors' role behaviour.
ThiS‘latpgf section forms the m?jor pqrtién of tﬁe ﬁresentation of re-

sults. ’ v

=

Rather than discuss the results in a sgphfate’chapter,it was
“decidea to comment on‘thé fin&fﬁgs atgthe,conélusiqn of ;arjous sections
iﬁvthis chapter}l By discussing the results at;tﬁls pbint ft was felt .
that the_ovez—gll presentation would be more concise and that a clearer

Y

o hnderstanaing of the results would be possible.

/58 R
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II. INFORMATION ON THE COUNSELLOR AND THE
'~ COUNSELLOR'S WORK SETTING -

-

As indicated above, data on this topic were obtained on the

s

, - . ‘
Courisellor Data Blank. Rather than present all of the data in a de-

talled fashion only certain‘highlighﬁ$‘wi11 be provided. The complete
. - o ,
results may be found in Appendix B.

\

A, Characteristics of the Counsellor

1. Results

‘v ' )
About 25 per cent of the counsellors were over 45 years

old and of the total sample 59 per cent wéﬁéjmales{
. . : ‘e
Regarding professional background and experience, 85 per
cent had an elementary school teaching background. About 72 per cent

of those with elementary teaching expeyxience had taught more than four

years in the elementary school. Secondary school teaching was not the

.

usual baquround of counsellors in the studyﬁ Only 25 per ceﬁt of the
cougsellors had any secbndéry ;chool e#periénce. Administration back—
grounl was even less with ogiy 157per cent of thg counsellors ;ndicéting
experiencé df this typeli |

fhe findings on professiopéiftraining of counsellors are.
presented in Taﬁle 2. .As'indicated, §B6ut‘57 per cent of the counsel—

! , T :
uate degree. Agppoiimately 22 per cent held a -

lors had -an undergra

sor

guidance'ceftificate Vithoht an academic degree and;about 10 per cent

of all counsellors had no formal guidance preparation.

| A
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TABLE 2

FREQUENCY AND PERCENTAGE OF COUNSELLORS IN VARIOUS
CATEGORIES OF PROFESSIONAL GUIDANCE PREPARATION

*

Degree or Diploma Frequéncy vther Cent #.
Unidergraduate degree 125 ‘ . 77 )
Graduate degree . . 52 . , 33
Guidance diploma o _ 100 62

No formal guidance .
_preparation 15 10,

Note: Figures do not totdl 100 per cent $ince counsellors may be
represented in mpre than one category.

l.
‘ ¢ :
'To obtain more information on the nature of the counsellors

'
training;_counsellors were askéd to indicate the courses they had
taken. The complete results on course work may Be found:in Appendix B.
At this point only certain findings will‘be preseﬁted to highlight the -
extremes in frequencies of'courses'téken. For ex;mple,'the'followingA
five courses or areas of study were takeﬁ’by over 75 per cent of the

. counsellors: PrinciplesAof guidangé, grouﬁ_guidance, staFistics,
-géherél psychology and'counSeiling theory. Coﬁrses taken by le;s thgn
25 per cent of the counsellors weré,vchool administfation, élinicél.
psychoiogy,rremedial reading,lpgjcpology of the gifted, thesis and |

internship. About two thirds of the counsellors had taken a supervised

~ -

: o o _ .
practicuum in counselling. R

-When asked to ligt additional courses that had beeh taken

<
y . N



61

relevant t0‘elementary schooliguidance the following nere'mentioned:
behaviour modification, Reality therapy, Adlerian approaches to coun-
‘ sellingvchildren, and groqth/or encounter groups. In this additional
list none of,the counsellors mentioned such courses as developmental
\psychqlogy, seminars.on elementary school_counselling or workshons.on
the use of'play media inicounselling young children. '

- Affiliation in_professional asspciations was primarily in

. \ / .
provincial or local associations (about 72 per cent)“whereas only 22

13

LYREALIN

per cent belonged to the national association - the Canadian Guidance
i - ! ' .

and Counselling Association.

¥4

Most of the counsellorg were relatively new in their poaitions.

About 70 per cent had been elementary.gounsellors for one to three

2.

_years,
\‘Qr o . ’. < -
' : 2, Discussion of Results on the Characteristics.of
' the Counsellor R . i g

It is,interesting to note that slightly more than half of

_the elementary school counsellors were male. This:is interésting be~
cause it seems surnrising thatvmore than half of ghe c0unsellors are
_malesiin elementary schools that are predominantly staffed by females.

t An interesting question is, do elementary-sehool guidance positions
lead to administrative positions or is the elementary school function

4 type of administrative"positien now? - _'}im

- A s
r

Teaching experience,vconsidered an essential counselling
prerequisite by some guidance authorities (Paterson 1970), was the

usual background of thetcounsellors in. the study. It should also be :

noted that this experience was quite relevant to elementary school

. =-> .
- o g
. o |

!
L
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guidance since most of the counsellors had taught for several years in

. the elementary school.
While the majority of counsellors had relevant professional
background fewer counsellors were fully trained in guidance and coun-

selling. Results on several elementary school guidance surveys in the

\

United States generally indicated that American counsellors were better
prepared than those of the present study. For example, Greene (1967)
found that'oyetkSS per cent of the"counsellors'in his study had. gradu-

ate degrees. After . an extensive survey of elementary school guidance,

- Hart (1961) concluded that, e

8

el the ‘typical’ applicant for  the p051tion of
elementary sc¢hool counsellor had a Master's de-

. gree, a special credential designed for both
secondary and elementary counsellors, and about
- three years successful classroom teachlng experi- .
ence . « . (p 209)

. When indlvidual course backg;ound is anmined it seems unfor~
iunate that .certain courses were not taken by most of the counsellors.
For example, gré/p dynamics, human relations and human development all
"’seem relevant to the developmental—consultant approach to elementary
school.: guldaqpe yet these areas 'were not studied by.many counsellors
,dourses on 1ndividua1 dlagnosis were also “absent .in the background of
‘"many counSellors; Only two thirds of the counsellors had studied child

o

psychology and few had taken any courses on the except‘onal child hIn_;
| their survey of. elementary school guidance in Albefta, Altmann and
”,Herman (1971) found that administrators recommended the follow1ng as

the most important courses for the preparation of elementary school

" counsellors: diagnostic training, child psychology, Superv1sed e

.
. B , e &



63

counselling practicum and experiences in consulting. Hart (1961)
presented a similar list of recommendations after soliciting the

opinions of superintendents, principals, teachers and counsellors. It

1,
< h

would appear that in recommended preparation areas, the counsellors in
the present study were relatively weak,

The magority of the elemeptary school counsellors in the study
preferred local professional association membership rather than ‘
national.association affiliation. One wonders if this may be partially
-due to the fact that'local associations offer‘greater opportunities for
programs and workshops specifically related to elementary school
‘guidance o . ‘ ’

Invsum, it would appear that the typical elementary school

counsellor in this study had some limited guidance training - either

a guidance diploma or was in the process of completing such requirements.

_,The counsellor had at least two years teaching experienCe, usually in

the ele%entary schopl and his professional affiliation was usually with
the localior provincial association.

L . ey

B.._Characteristics.of the'Counsellors"Work Setting
. I, Results |
The majority (61 per cent) of counsellors functioned.in
) typical elementary grades (K or 1 through 6, 7 or. 8) and a relatively
large number (about 32 ;er cent) served in "other grade arrangements
such as Middle Schools (Grades 6 7, 8) and Senior Elementary Schools

(Grades 7 and 8)

"From ‘the data obtained on the Counsellor Data Blank several
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positions were combined to provide an indication of the percentage of

counsellors serving'in typical combined positions. The combined

v

_ positions were, elementary counsellor-elementary teacher, elementary

. ®

counsellor-administrator, and elementary counsellor-secondary counsel—

lor. A combined position meant that an individual worked a certain per-

centage of his time in bdth positions.
TABLE 3

FREQUENCY AND PERCENTAGE OF COUNSELLORS*IN FULL-TIME
. POSITIONS AND THREE OTHER COMBINED POSITIONS

S—

Combined Positions ) Frequency Per cent

LY

Full-time elementary o R
school counsellor tr ‘ 92 . . ' 57

AN

Elementary-Secondary

school counsellor o 24, o 15

Flementary School l ) o <
teacher-counsellor © ST 20 . 12
N . N : ’ f

Elementary,school
administrator-counsellor ' 7 : . 4

,As‘indlcated in Table 3 nost counsellors.were‘full—time-in elementary
lschools; In some instances counsellors held combined positions that
Nincluded multiple combinations of those shown in Table 3. For example,y
some counsellors functioned as an elementary school counsellor, a

secondary school’ counsellor, a teacher and an'adminlstrator. Some.

“counsellors reported,that»they also heldvothef posltions, such as,
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remedial reading speoialist, psychologist,/educational diagnoétician,

-

etc. . About 10 per cent of the counsellors were.functioning in these

nuItiple capacities which.involved more than the combination of two

positions.: J - ' 'ti 4

T

The counsellors' work 1oad.in:terms of pupil;enrollment_is pre-
sented-@ﬁzTable q. ‘Results show that about 60 per cent of the full-
time coggsellors were responsible for more than 750 pupils. 1In some
instances counsellors reported that’ they served in as many s ten o

schools and werearesponsible for more than 9500 pupils

On the combined positions about 60 per cent of the counsellor—

e o iinade

’ administrators were‘also responsible for over &50 pupils. Most coun-
. N h r

selroreteachersuserved in -the 250-to 749 pupil population range. Re-

3

.sults for elementafy-secdhdary school counsellors showed that half of
Coa - - ' : ) i v
the counsellors were serving elementary school populations inh excess

o

of 1500 besides serving in the seeondary school:

Although there was considerable variation in counsellor load,

*

about two—thirds of the counsellors indicated that they served in ane

fschool only. Of the fullftime'counsellors one thirdfwere in one school
;and about 10 per cent ‘served in ‘five or more schools The relative;y
) +

large Eigure of counsellors in a single school seems due to the fact
"'that some were counsellor—teachers or . counsellor-administrators These

individuals due,to ‘their combined functions, are usually restricted. .

.ftO one setting
Elementary school guidance programs in the study seem relatively

new since approximately 80 per cent had been in operation for no more
. ‘ ff/f ) i o~ f |

i



ELEMENTARY SCHOOL PUPIL ENROLLMENT SERVED hY FULL-TIME

'TABLE 4

ELEMENTARY SCROOL COUNSELLORS AND BY THREE

- OTHER COMBINED POSITIONS *

66

Professional

. 'Pupil Enrollment .

In Terms of Frequency and Per Cent

K

Capacit o 0, 250 750 1000 1500
P y ~ to to - to to . or
249 749 - 999 . 1499 more.
fo% 0 f % £ £ w“ £ %
Full-Time . |
Counsellor 0 0 38  «41 20 22 14 15 .20 22
Elementafy— .
‘Secondary : : :
Counsellor* 6 25 6 ‘ZSY 0 0 0 0 12 50
Elementary )
Teacher- b -
Counsellor -0 0 16 80 | 4 20 0 0 0 o0
: o
Elementary,, . ‘
Administrator- - . L .
Counsellor - 0 0 2 29 2 29 2 29 1 13"

school.

. o S o
These figures do not include pupils served

in the Secondary K



‘without psychologists._

e

l’fper cent of the schools

.

4

than six years. '

The next topic concerns the extent of ancillary or supporting
services in the elementary school, The service personnel were, sociall,
workers, psychologists, psychometrists, remedialvteachers,\speech .
therapists and "Othersﬁ,h "Others" were consultihg psychiatrisfs,":
remedial reading specialists, perceptual specialists, curriculum re- i
source personnel, public health nurses, volunteers and physicians.

The results, though quite varied, indicated that in most cases~'

part~time services were available in the counsellor 8 school Very few

schools, that is, less than four per cent had a full—time support per-

son in"a counsellor 8 school. An’ exception was the remedial teacher.

: About.ZO-per cent ofxthe schools had the.Services‘offthis'teacher{'

Although.in the majority of cases: part time ancillary services

7were available many schools were without such assistanée.l For example, ,

49 per cent did not have social worker assietance and 16. per cent were ‘

,t

‘:;3 Of the perSonnel indicated under "Other 'y reading clinicians

"I

'{and consulting psychiatrists were mentioned most often About five per,fgf

T

cent of the schools had psychiatric and reading clinician assistance

Another position mentioned was the perceptual Specialist or 1earning i_‘?

ﬂf.disability consultant.‘ TheSe specialists were available in about four,g_

D scussion of Results on Characteristics of
the Counsellors Work Setting R

It would appear that a large proportion of elementary T
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- guidance'workers were faced wﬂth'large counsellor-pupil ratios. About
two~thirds of the counsellors were attempting to serve over 750 pupils

- ln their review of various r.ec_omm%ations for counsellor-pupil ratios
Brown and Hathaway (1969) foundithat 1:750 was the maximum and l:450 ,
was the minimum recommended‘ratib; | | :

'"\\ The present- work setting findings are not too encouraging when /
compared with similar aspects of surveys conducted in bhe United States.

For example, in the Vafakas (1967) survey.. of elementary school. guidance

[y [we

it was estimated that 70 per cent of the counsellors in the United States.

T were functioning on a full-time basis. Greene (1967) found that about
one-third of the full—time counsellors i the United States were serving
7;pupil populations in excess ofmlﬁﬁb\w In the present study about two—

.thirds of the full—time counsellors were responsible for pupil popula-

A

Jtions in excess of 750. In a study conducted by grown and Hathaway
(1969) they found that about 40 per cemt of the pupils were referred

to’ the guidance counsellor - With a counsellor sﬂ%ﬁiuiﬁﬂSO pupils the

referrals from teachers alone, if identified in the same pr0portion,

N

ould number about 300' It seems impossible for counsellors working
under tﬁ,?e conditions to effectﬂvely meet the expectations of teachers

and princ1pals

‘. .

Of interest is . the fact that elgmentary school guidance pro—

;grams in the present study were relatively nqy These results are

i

»similar to Greene s (1967) findings on. elementary school guidance in

4 Lo ~

e the United States He found that most’ of the programs had been in-

e

'f”operation for about four years Thus, it seems that a majority of the

[
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elementary guidance programs in Canadian urban areas' were. conceived
. . o L T & - -
. 1

in the ldte 1960's. e R R
The next section concerns the counsellor s role behaviOur -

what he actually does, and then the role’ behaviour is compared with

- ',

: what the counsellors felt should be done - the role conception

s o IIL. INFORMATION ON COUNSELLOR ROLE BEHAVIOUR

£

. , , AND ROLE CONCEPTION . e

A, Counsellor'Role Behaviour
1. kesults‘*
fg' The'Guidance‘Services Opinionnaire was;the~data source for
,connsellor rolenhehaviour. The complete results may be found in Ap-
pendix El To simplify the analysis and to reveal the general directiOn
'offreSponses the-five response categories (Never, Rarely, Sometimes,

Usually, Always) were combined into three. The Never—Rarely combination

indicated a negative direCtion, Always-Usually,depicted a positive o

direction,and the ‘Sometimes category remalned as a neutral choice.

i
In keeping with the desire to focus only on. various high—

1ights, the results will be presented in a categorized r‘ther than an"
i; item-by-item fashion. When over two thirds of the counsellor responses o
: ) ', . .
%/ were in a particular response category (Rarely—Never- Sometimes,

Usually—Always) that item was chosen as a "highlight for presentation y.j'

o and discussion. When over two thirds of the counsellor reSponses on an

item fell in the Usually—Alway__response category.the activity was con-

L

' sidered a "frequent one.. “Infrequent activities referred to items

where at 1east two thirds of the oounsellors responses were in,the



Rarely-Never response category,. : - =

hhen the findings were enamined to note "frequent“ activities,
several clusters of items were evident. These clusters seemed to‘
-coincide‘with ‘the guidance function:classifications that have been
described by a number of authorities (Joint ACESbASCA Committee on the?
Role of the Elementary School Counsellor' Muro, 1969). These classi-

N “._'.

fications ¥ere,”counselling, consulting, and coordinating.

| Counselling referred to individual contacts with children preé
senting learning or adjustment difficulties.» over 85 per cent of the
counsellons, provide individual counselling on a continuing basis for
those children presenting learning 3& adjustment problems (Item 76) "

Consultation referred to parent and teacher consultation. The

emphasis of,these consultations was on individual conferences with par—
. — .

ticular ‘el erence to children haviqf specific difficulties For example;
70 per cen¥ of the counsellors,"help the teachers cope with children

who present learning or adjustment proﬁ@rms (Item 83) " In-parent con~ -

I

' sultation over two thirds of the counsellors, conduct parent.confer-
ences to discuss a child s needing help in terms of a special class or

gency referral (Item 91) ": These items . represent individual, crisis— S
oriented consultation as. compared to consultation on normal dxpectedl _

, development of all children (Items 97, 100) The latter type of con—
N sultation was an "infrequent ‘activity of the counsellors. ) :f"~ o f
Such activities as the identification and referrals to variousz v}
3 agencies and professionals were considered as- coordinating fuéctions.v‘)
l R

As an example of the coordinating function, over two-thirds of the ;

)
[

<
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§

counsellors "identify and refer children to community agencies (Item

' e
Another a f"f " activit
~ Another area o requent activity was child study or child

assessment. Two items that refexred to this area were, item 40 "Ana
N

\\lyze cumulative record infdrmatipn-ta“better understand thanchild" and

b

item 62, "Recommend children to be séreened-foy special classes for
gifted or slow learners'
’ 4 . , .
Several item c¢lusters were also identified when examining the

results of "infrequent" activities.A One of these clusters referred

>t0rinse;vice work with the schopl staff. "Of the five items specifically

.related to staff inservice (Items 9, 17, 37, 44, 75) all were infre-

quently done by the counsellors. _As mentipneq above, consultatién with

v

teachers on normal, expected development of children (Item 97) was.an

o

infrequent counsellor actiyity. Group sessions in which thHe staff

might discuss their concerns Qas another infrequent actiQity. Over

- two-thirds of the counsellors were infﬂequentl§_involved in, "as- |

A e
AY

,slst[ing] teachers in the development of a unit on social relationships

;(item 98)." o .

4

y ot »
B )

. Group ﬁork with.perents was another area?of infreqy L activity.
- This pjrent group work referred. to discussions on the mgﬂé:::{;t

— ".- (

: abi]itv and achievement tests (Items 25 31), on discussions about

.
o

R normal expected child development (Ttem 100), and on d*scussion groups

2 >

with parents,whoseﬁchildren have similar problens (Item 93).

e ; -Other,infreqnentlactiyities weie;in the,Appraisal service area.

) .
@ . o R N Ly ~ B
Most: of thesg items referred ‘to the use of-sqciometric.inventories
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(Items 11, 12, 14). Home visits to each child's home (Item lé) were

galdem dane, Alcd mentioned ac heine infreanentlv nerformed were

clerical tasks like keeping the child's cumulative folder up to date.
In sum, counsellors seemed to focus their eneréies on indivi-
dual contacts concerning children with 1eafning or emotional difficul-

-

ties. Staff development anq{the use of groups were not the usual
5 ‘
counsellor activity.

2. Discussion of Results on Counsellor Role Behaviour

A striking feature of the results on counsellor role be+
haviour in the present study is their similarity to the findings on '
" other studies on the éame topic (Eckerson, 1§66;iRaines, 1964 Greene;
1967). The emphééis seems to be on specific problem situations and aé

such it seems approbriate to describe the role behaviour in Faust's

(1968b). terms as "Fraditional". Considering the typical counsellor-
puafl load fevealed previoﬁsly it seems to ;hei%Ti;er that counsellors

. . = . ‘ ! : 1 . ’
should invest their energies in teacher and parent group' consultation

»

and in group counselling with children. Of cotrse this viewpoagt Te-

quires elaboration and discussion, ‘Later in ¢his chapter the whole
question of Tfaditiodai vér%ﬁs Developmental approaches is discussed
co W Y ' 4 - \

o e, { ‘v

t, however, many questions arise about

3 ; LU
in . greater detail. At this poln
; At ‘ ! N

»

kY

the counsellors' role behavisur. ‘Soge of these questions are: To what
‘extent are counsellors satisfied with their present activities? Do

- y . . vt * ) :

“they prefer other abtivities; if ,so, what are these preferred activi-

. \ AR E ,

ties? - What are the teasons for the crisis-corrective emphasis? 1Is it

because teachers and ﬁ?&ﬁcipals prefer this,éppro%ch?
v e . _' ) . 3 . »

!
i

kY
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|
| ,
The re@ainder of this chapter is devoted to answering some of
these questions. Tor exauple, iLie next part or this section tocuses
on the comparison between what the counsellors DO (Role behaviour)

and what the counsellors felt they SHOULD DO (Role conception).

*

B. Comparison of Counsellor Role Behaviour and
Role Conception’ ,

1. Results N ’
[ ; lh y
A comparison of , counsellor role H& aviour and role con ep—

tion was achleved by comparing the counsellors Opinionnaire resppnses
under two conditionst. First, the counsellors responded in terms of
what they were actually doing at present and then in terms' of what .

they thought they should be doing.

Two basic procedures were followed in comparing the re-

L4 .
- sponses for counsellor role behaviour and counsellor role conception.

-First the t-test was applied to test the difference between the role

behav1our and role conception means on each item, \ The results of the

t-tests indicated that there were significant differences between the

role behaviourgand role conception means on all but fiye items. Thel

five items uere; 21 22, 27, 34, and 40. These items will be presented.
and discussed 1n greater detail later in this section. / . ‘
A second procedure, described in Chapte};III (p%52) was

/

devised to examine the counsellors DO (role behaviour) and counsellor .

! ’

'SHOULD (role conception) responses in ‘a more meaningful and detailed:

fashion. This procedure involved thercross—referehcing of the DO and -

. SHOULD responses into a five-by-five contingency table so that it was

©
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‘possible to classify the items into several "comparison types'.

iwo major classifications of iiems were lsvlaied {us piresenta-
. I}

tion and discussion. One classification concerned a "lack of congru-

. ency" between counsellor DO and SHOULD responses and the other classi-

fication concerneﬁ;items that indicated "congruency" or agreement on

t

counsellor DO and SHOULD responses. DueJ:} the complexity of the find-'
'ingsyand thé desire to present defailed and meaningful results one of
the above major c¢lassifications required furthe; subdivision into two
clusters of jtems. These classifigations andbcneir eubdivisions are
 defined below.

A

a) Definition of "Lgck .of CongruencysClassification

Lack of congruency meant that there was some discre-

\

pancy between what the counsellors were d01ng;and whab they thought
they should be doing The items were classified into two types of

"lack of congruency The cypes were, e

-

sze A - This type concerned those activities that were presently

3 ~

being done done INFREQU?NTLY but the counsellors felt that they shguld be

-
,mmermmmmm.

4
\

To 1deqtify items referring to- this type the contingency

)

tables*of each item were "examined and when - over two thlrds of the re-
_sponses' were above the diagon’al the dtem was sele‘cted as a -Type A - -

Lack'of]porigruency e o

" sze B - Thls type concerned those act1v1t1es that were- presently

'belng done FREQUENTLY but: the counsellors felt that they should be done

) {
,INFREQU_ENTLY . 4 :



When two-thirds of the responses were below the di-

1

* ‘agonal on the contingency table, the item was selected as a Type B -

Lack of Congruency item.

»

b) 1Items Indicating Lack of .Congruency Between the
Counsellors' Role Behaviour and Role Conception

Sixteen items were identified as falling above the

diagonal (Type A) indicating that counsellors were performing these

i

activities infreqpently but felt that they should, be done freguentlz

No items were identified in the opposite lack of congruency type -

. Type B.
The Type A items are shown for each guidance service in-
Table 5. o o
o \\ E , 2 -
/S - »

y 2 , '« TABLE 5

"LACK OF CONGRHENCY" ITEMS IDENTIFIED ON THE OPINIONNAIRE AS
I4REPRESENTING1ACTIVITIES THAT COUNSELLORS‘FELT SHOULD BE
T PERFORMED FREQUENTLY BUT WERE BEING

C | PERFORMED ' INFREQUENTLY, S <
Services . , ‘ - -, Items
Orientation, | 1 “ ; o
- . « o, . ) :
. Services to Staff S 17, 37, 44, 75, 85, 97, 98
Apyraisal‘n E 13
‘Testigg - o 25,
Adjustment h . T4 o J-_*
V,Serviees~to Parents- - SY 93,100 o
Evaluation and Research ' . . 9%, 95, 96 *

@ - - \~. P L ~
. s B . .

. . e
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Though counsellors were infrequently iﬁ%olved with staff in-
service training they indicated avdesire to do'more in this area (Items
17, 37, 44, ). The same could be said of leading, "group sessions in

‘which the staff may discuss their concerns (Item 85) " and in leading
teacher discussions about normal, expected child development (Item 97).

.Counsellors,felt that they should more'freQuently meet with small

irmilar problens. Counsellors

2]

Ty ,
parcnt §royps concerning children with

also felt the need to be more involved as discussion leaders .of parent

groups concerning normal expec¥hd developmental behaviour of children.
’\r

In addition, counsellors thought ‘that more should ‘be 'déne 1n research

Yot v

‘and evaluation than was presently being done. Orientation of new chil-

dren was another area of concern. Counsellors felt that more should

4

be done to orient new pupils by holding individual conferences- with

each child new to the school.

]

'é) - Definition of "Congruency" Classification and Pro-
‘cedures for the ldentification of 'Congruency! Items

2

-

Congruency neant that- there was some‘agreement between
what the counsellors were doing and what they Judged should be done:
Congruency for an item was,examined in two major ways. The first

method used the nonsignificant t—test results. With this® approach’five

.
@
[

W
items were identified as indicating congruency (Items 21, 22 27 34, :xg

40). In the second procedure the percentage of responses al-:

diagonal of each contingency table were examined To remai'.

’ w1th other analyses in the study the two—thirds criterion of reSponseS'

~ ‘ .
was applied That is, when over two—thirds of the counsellors' ref

sponses fell along the diagongl this item was explored as a congruency

a0 - i
+ - A2
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item.. Only two items were identified using this criterion (Iten 40

and 76). The reanlte on thege iteme arae diacunaced halow,

{

d) Items Indicating Congruency Between Counsellor
Role Behaviour and Role Conception

e

Items 21, 22, 27 and 34 (nonsignificant t-test restlts)

all involved testing and in evéry case the counsellors were infrequently

invoilved and they felt that they should infrequehtli»perform these ac~-

: tivitiesf
}
.o ¢

The testing items consisted of such activities”as, ad-

1y

ministering and scoring ability tests, administering acliievement tests

’ : ~
and recording test results in the cumulative folder.

. The opposite results were shown in the case of items

d

40 and 76. The ‘counsellors were frequently perfoyming these activities

atid they felt thaé.they should be performed freqnently.’ Item 40 con-

¢

cerned the anélygis of eumulatine records. to better understand'the -
N r - . v .

" child and item 76 involved individual counselling for children‘pre-

senting learning or adjustment difficulties. ‘About ‘55 per cent of the

P4

counsellors Alwazs provided individual counselling and these counsel—

- lors felt that this should Alvays be done ' .*\
-2, Discussion of Results on the Comparison of ,

Counsellor Rolé Behaviour and Role Conception

. Judging from the resulte bn counselldr role'behaviodr,and role

4 {
;s !

- conception tt. would appear that counsellons in the. majétity of cdses-

'\

'are not satisfied with their present guidance a tivities. Counsellors

.t ~ -

want ‘to do more im the areat of spaff.develo

andigroup‘work Wigh
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!

teachers and parents. Research and evaluation is another similar area

of concern. Possibly the accountabilify issue has urged counsellors to
{ , ~ : N ,
do more in assessing their services.

As revealed in other studies (Olnridge, 1964; Raines, 1964
Greene, 1967) and the present investigation, counselling is a typical
activity and a preferred one for the elementary school counsellor.
However, the adm nistfatien and ecoring of tests is an agez where coun-
sellors are not too involved and seemAagreed that such activities shonld
‘ be‘done infrquenFly. These resulcsfare interesting in the light of
the findingsvof other researchers (Greene, 1967; Farrell, 1968)~Qho<
have noced'that diagnostic teeting‘isran actinity that teachers andl
princ1pals value.} Th.rlnterp081tion preferences on testing serv1ces

will be an interestlng area to explore in the next section of this

chapter. It will ﬁlso be interebting to diSCOVer if teachers and pri?—
‘cipals want counsellors to lead tlhem in staff development. Do teachers
and principals prefer crisis- temedial apprdaches. or do they, like the

counsellors, prefer deve10pmental activities?.0Can the positions agree
, . among themselves on-a guidance activity and/once agreed how do .their °

I

expectatiohs'ccﬁpare with those of the othérfpositions? These and
) . ‘ . ‘ o ,;v ) o ;.L

other questions will be-explored in the fingl section of this chapter -
the .role analysis.‘ : '} .

v

iV. ROLE ANALYSIS A PRESENTATIéN OF EXPECTATIONS
' . FOR COUNSELLOR ROLE BEHAVIOUR '

N SR
.

;; The main question examined "in the role anéiysis was to indicate,
-.'w t

ﬁr or not: ther-e were significant differences in ‘the way counsellors,

e . . L
&, N e . . . . o, . o s ST
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.

teachers and principals expected the counsellor to petform certain

guidance tasks, *

In comparing the responses of the counsellors, teachers and .
principals it was necessary to find a system or technique,that would
indicate agreement or disagreement on each of the expectation items.

Toyiilustrate the various types of responses and clarify the procedure
7 , .

the results on four Opi.ionnaiie items are.
In Figure 2 the four items are shown in the form of percentage

histggrams for each position on each responseigesignation. On two of

)

the items the chi square:distribution,isjsignificant and on the'other

&

two it is not. ' A ' R ' -

) Of the two items'where'the,ehi square was nqt significant, one
> ' A - i ) :
‘(1tem #10) revealed high intraposition consensus on all positions and

the other (item #44) had“iow consensus within the positions. Item 10
L ~

with high intrap031tibn cﬂﬁsensus may ‘be described as indicating -
Magreement" since there Yere no significant chi square differences ‘and

‘;the maJority agreed among themselves that the activity should be per-
~ formed ‘usually or always.. A - ks

v . Item 44, on the other ‘hand; may be seen as an example of
A

""1ack of'disagreement . Though fhere were no significant differences

between the positions the low: intraposition consensus makes it diffi-
cult to assume agreement among ‘the counsellors, teachers and principals.,

- a . -

‘It would seem that uncertainty on pxpectatioﬁs was the common, factor s

between the groups. e : ' . ?§

. .
‘)‘ . . » o ’

Two different forms of disagreement are exemplified inoItems

S et mio o S
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76 and 34, For item 76 there is a significant difference between the
positions and,the consensus within the positions 1s high. When the
nature of the differences is examined it can be.seen that puincipals

generally chose more permissive responses, like Usuallz whereas cOun— i

v

sellors generally preferred positiveﬁand mandatory responses, likeiéli

wax . The results on this‘item‘describe differences:due to the in-
" tensity of responses.
- ghe difference shown on Item 34 is typical. of those items

&} . .
. where'differences are described as being due primarily to the direction -

N

’

.+of responses. A greater proportion of counsellofs responded in the
Anegative (Never-Rarelyﬁﬁand Sometimes category as compared with teachers
who revealed—mbre positive (Usually;Always)-expectations: The general

shift of teachér responses was in the positive direction.

: These examples illustrate not only the various types of agree-

*

ment and differences but also suggest the need to interpret findings‘

in'terms of both intra and interposition differences.‘i
l ' . C .c

In consideration of the need to interpret results in an inte— -

grated manner a classification procedure was developed ﬁherein each

item once classified could be identified and categorized into various
- . . ’;r‘,‘

categories of agreement ‘and disagreement.’ : _ s ’-,_,

»

In the classification procedure each item had three main co-

-

' ordinates which defined the position of the item in the integrated

R - ,
consensus system. The coordinates were 1. an interposition consensus
: v,

value (iggnificsnt or non—significant) 2. an intrappsition value. i'h

,(High,»Moderate or qu), and 3. a direction value (Positive, Negative

“a SR -
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or Neutral). Items were classified in this manner for each position -

counsellor, teacher and principal. " The complete classification of all

-
- -
-

@,

items is shown in Appendik F.
In the next section results are‘presented in a summary form for
' {:ra and interposition consensus.~ The purpose is to illustrate the

ent of the differences with detailed investigation in later sectiohs.

i

A. Intrapdsition Consedsus . ' L

1. Results

.. Table 6 indicates variation between each of the posi-

5,tions for the three states of consensus. o C .
LR v

On’the”basis‘of[these'findings the following summary

<

statements‘can be made: _ R U . o
' . l.: There was Lon-Qonsensus for each of the positions -

counsellor, teacher, orincipal,'on'over,one-half of the.items.

. P

IS 2, There was High Conseﬁsus for each of the positions

on less than 10 per cent of the items.l,j' T L

ﬂ‘i’: . 3. The" greatest.difference An’ 1ntraposition consensus

t
:

'on all states was between the counsellor and the principal

4

‘ : o &, Least 1ntraposition Consensus was shown by the
- : s . e ._‘" .

principalsf

.of the items and only two items received High Cpnsensus. a ,f:.:‘

~ )

For prinqipals there was Low Consensus on about two-thirds
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- TABLE 6 .
v ey At . hata v--. v % .
UMbER OF 1TEri3 FOR £ACH QTATC OF I“TRAPOSITI ﬂ CONGEMSUS - ‘
s ' FOR COUNSELLOR, TEACHER AND PRINCIPAL -
Counsellor = , Teacher - Principal

¢

High Moderate Low ~ "High Moderate" Low High; Moderate  Low

?

i ' R I . ‘
9 ' 4 sL 4 ° 3. . 58 e 30 68 —
t,'o N

o

o C 2. .hiscussion dt Results.oﬁlntraposition'Consensus

. \ .Thereuseems’to be a,gqeat"deag.of:uncertainty about_
what the elemEntary school counsellor,should be dolng in the schools. .
Even the counsellors did not appear too certainkgbout the . rolei IWith :

) =

such an apparent 1ack of certainty for countellor role an: assumption

/ )

_ might be that‘the heterogeneity of the sample was the»prlmary cause of

~the resulting lack of consensus. Thls&seems reasonable'since theqsample'

~

included Slechool systems-in lecities representlng'evefy province

.in éanada.‘ To examine this point further 3 comparison was made between
the intraposit1on consensus results on the complete study (National)
and the 1ntraposit10n resultg bn one selected school systed@@ rhe
selected system (Toronto Public Board) had considerable experience
with elementary school guidance.‘ About 70 per,cent of the schools in -

the system had_an elementary school guidance background of over fourf

1ﬁ yeats. The resu7ts of the National and single system comparison are

'\‘showh in Tablep7»\

- ~ ) : T cre N N B o0 Tl - B »
3 . e \ . . \ -
: * . EE i : . . EE e
T oo s SR P : ;
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TABLE 7

=
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S

A COMPARISON OF INTRAPOSITION'CONSENSUS STATES

BETWEEN A SINGLE SCHOOL SYSTEM AND THE'

NATIONAL SAMPLE ﬁ‘

L) : ' |
" Number, of Items for Each btaté of Intraposition,
Consensus for Counsellor, Teacher -and Principal
Samples Counsellor ‘ Teacher Principel
! | High Mod. Low | High Mod. Low | High . Mod. Low
System 9 46- . 45 7 39 53 2 45 . 53
National 9 40 .5L| 4 38 58| 2 30 - 68
: S — .i
< 4 . } ’:’ . > l L N '
- 72 Values -0,80'ns "1.07 ns ff - . 4.88mns
. — — — s -
Note: -~ A X2 value = 5 99, df*— 2 is significant at! 05 level of
- significance . e , ) 1.

5‘showed that ell chi squa:es values were | non—sign_

’

The ch1 Square test was applled to a two by—three contlng ney

S

0

\

Q

e S e
:of items in each of the consensus states for ea

-table for. each p081tion. The contingency table con81steﬁ of the/gumber

i

YL

1vwould appear that even w1th a more hbmogeneous sampléjf.
: El p . . ' .
con51derable uncertainty on’ counsellor role. Under these

. of uncertalnty it would seem that’the counsellor is.nxovided with few-bi;

."defiﬂite guidelines to direct his behaviour. “, f.],_; IS

””sb§- Wlthin a, 51ngle system one would expect there to be greater .

L en ! . - ! R : s
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p
TSI
\ B

P, & : . : -, . -
agreement among counsellors for their role. What do these results
suggest7 It would appear that counsellors are generally uncertain

about what shouldnand should not be done Yet noting the results on,-
L2 .7
the role behavjdur and role conception comparison counsellors want to .
- " . B w7
do more in most areas. Although this seems laudable it also seems un-
» ’ ' N .
. L)

wige to be "all things to all men" without setting séme definite pri- - .

Qritieé. Do the results suggest that guidlines are not being providedx

. fqr counsellorsiby'their.guidance directors, or is there anlemphasis

B . . o - . ; '

. B . . . L o #’a

on suiting programs to the needs of a particular community? '
) . - . “': 3 .

v %

. The above points seem possible.yet it also'seems reasonablé .
( ’
DU%Eugg%st that. a major factor contributing to this uncertainty is
t - . ¢ ‘: .

{he paucif& of: research on elementary schoolpguidance anﬂ the absence

of theoretical foundatlons (Cottingham, 1966 Aubrey, 1967; Leonard

and Pietrofesa 1970) Aubrey (1967) de9cribes elementary school

ghidance as,

. a Trojan horse fully equipped with blinders, a
hol&ow shell and nestling a hostile army inside (p. 355) " The
blinders refer to the theories and methods passed on by secondary

. school colleagues, the hollow shell concerns the emptiness and peueity\'
. : . . 4 v « . ) ! !
of theory and research, and the hostile army fefers to the array of

firmly entrenched elementery schoalleducators who resist the encroach- \iﬁ

»

ment of guidance. Though presente&\bfieflycat this point, research

N . JJ{‘;

\§¢yoi%§ and theoretical inadequacies are serious considerations that LGt
N , ‘ . #

will be discussed in greater detail later in this chapter and in the

final chaptef. y S | o -

[

The following sections concern the results of the various
. L] : B
oy .
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differences that exist between the poaitibns on expectations for

1

~ counsellor role behaviour.

B. Interposition Consensus
v 1. Results

a) Overview of Interposition Results

I;Eérgosition results were based primarily on the

~.

™~

test of the bagic null hypdthééis\whiéh~8tated that there would be no .
differences in th equedcies of reéponses,between the three poéi- |

~ tigps-&Q the individual items representing expectations for counsellor

i
4
i

L&

|

role behaviour. The findings in this section are.given in summafy

*

form to provide some idea of fhe,extent of interposition cdnsensusﬂgnd

T '

fo present some perspecfivé for détailed»énglyses:/’
There were significant ;ifferences betwgen the

'counsellor, teacher ana principal posi;ions on 51 of tﬁe iOO Oﬁinioh-

naire items. Furthér’éiaminationvrévealeq that for 14 of the 51 ifems;

these differences could be attributed to the intensity of the responses

- only. ' Therefore it can be seen that for a majority of items.(37jitem¥)

the differences between the positions were of a more "serious' nature.
‘ e . T

That is, differences were due to the direction of responses.

_ When the differehcesvbétween.;he poéition pairs

N .

(Counsellor-teacher, counséilor-principal and teacher-principal) were

| examined there ﬁefe fewer significant differences (17 i;ems) between*

\the teéchers'andiﬁfihcipals:’ Counéelloré and teachers differed on -

S

5 items threas there were 40 item differences for the counsellor-

-~

principal pairs.
~
! : o
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At first glance it wou;d appear tgat'coﬁnsellorg and prineipale
were "at odds" but fufther investigation'revealed that these differ-
ences were due mainly to the intensity of the reSponsee. Principals
ugually avoigded mandatory expectation responses such as Alwazs or ‘

- Never; and generally favoured the more‘permiesive categories like,

Usually, Rarely or. Sometimés. .:

L3

However, as indiceted in Table 8 counsellor-teacher differences
showed a geeater proportion of direction differences. Thus it would -
aépear that although there were a greater number of differences be-
tween counsellors and principals on expectations, these were of.a "less
serious’ nature than the counsellor;teacher>differencese =

The following parts of this section focue more directly on the 

nature of the diﬁferenéea\between'the three positions.
/ o o
A f TABLE 8
"NUMBER AND TYPE OF 'INTERPOSITI(W DIFFERENCES BETWEEN
- TWO PAIRED POSITIONS: COUNSELLOR-TEACHER AND
COUNSELLOR-PRINCIPAL

[

Number and Type of Interposition

» - Differences ;
ed Positio&s : — : T
S~ s Significant Intensity - Direction
T - Differences ‘Differences Differences
Counsellor-Teacher ™| 35 . : 32 32

Counsellor-Principal e *;\40 Y14 o  26 .




TR
P.ﬁ

88

Those items indicating agreement and lack of disagreement are

considered first. Disagreements are then examined for each' of the
. \

eleven Sérvices that qumed the 100 items of the Guidance Services

Opinionnaire.

-

b) Items indicafing "Agreement"

These were’items with no signifiqant&diff“;ences on
interposition consensus and intraposition csnscnsqs in eéqh position
was moderate to high. All'but one of these were expectations in the
. <k i

) posigive direction.” The subscrips on ,each item indicate the direction; 
» "

of résponses. A positive direction means that the major{ty of responses

vere in the comblned Usually-Always response category and the negative

direction referred to responses in the combined Rarely-Never category.

The items. were, ] ;] -
10%, 197, 20%, 40", 48t, 537, sut, set, 62", 647, 68", 94"
Several groupings of these items seem péssible.

O —_— T s

mgFOT ekampie, items 48, 53: 54, 56 deal with vocational and éducational

% guidance.

o ’ Another grouping (10, 62, 64, 68) fdhusesﬂon the
. C

child with learning or adjustment difficulties. f’¥§e of the four iq—‘

R , : g | L,
volve indirect, coordinating contacts, whereas the third, #68, deals

withfgroup work with problém'pupils.‘ Items 20 &nd 40 generally concern

child study and appraisal.

- “Visits to each childfs home once-g_yéar»(#IS),

were not considered desirable.

Item 94 deals with leadéfshiﬁ ég;eyéiuatiﬁg_the‘

el

.

'
5
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\guidance program, . -

]

- ‘c) Items indicating "Lack of Disagreément" v

For some items there was no significant difference
between the’positions but consensus within the positions was low to

moderate. .

>

Y o
The "lack of disagreement' items are shown for each

guilMance service in Table 9.

A total of 37 items were identified as those in-
) : - ’ \ 7" . .
dicating "lack of disagreement." The results on these item® may be

inférpréfed as gui&énce activities where .there was Eonsidegable simi-’

v

Tarity between the positions over the uncertainty they held on,ekpecta—
tions for the partfkuiar task. - These results are relevaht‘becausé '

they identify uncertain areas for the role of the counsellor. :: \

4
v

Rather than mention éach item in a detailed manner,

v

the resylts are éresented below with most: of the items grouped. either

according to the gpidance service or to a pafiiculérftybe pf‘actiVity;

A v

_ Six of the eight Information Service 1items were
idgnpifiéd as "lack of disagreement' items. The items generally ;ée,'
. fefred to such tasks as, planning activities and prebaring materials

to broaden ‘a child's perspective of the world of work. Alsb included

t were aégivities involving the teaching 6f‘studygsk1118u‘

v Appraisal Service items referred to the'interpreta-
tion of sociometric results and to home visitations,
Thgrevwas conéidefable‘Uncértainty'onvabout one,

4



TABLE 9 -

"LACK OF DISAGREEMENT" ITEMS FOR EACH OF THE SERVICES ON
THE GUIDANCE SERVICES ‘OPINIONNAIRE

. Service : - . Item -
Orientation , ‘ 5, 7 . ‘
A;préisai‘ ’ : , .12, 13, 14, 15, 18
Testig o 23, 25, 26, 29, 31, 32, 33, 36
Recores ". ; ﬁg_;__ “ |
Inforwation s, gs; 47, 50, 51, 52
Plannifg - ‘ : ; 52{ 7 -
Referral- ’ | -

. Adjustment - ‘ t 65, 66,,69, 71, 74
‘Setviees-to Staff © 9, 37, 4, 75, 79, 80
Services to Perentsk ‘ '86,792, IOQ =

Evaluation and Research | .«__2 ] ’ . -

W

B

‘Note: Directional subscripts are not shown - sincde-low consensus
results in very little directional difference on the
three ‘Tesponse categories. B , :
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»

half ‘of the Testing Service items, The ‘testing items concerned the in-

terpretation of results to parents and. children; discussing the mean-

)

ing 'of tests and analyzing the instructional implications of tests,

1

Adjustment Service items concerned remedial help in academic
subjects, deve10ping and teaching units on adjustment topics and gon-
ducting group dynamics sessions with children.

l

Whether.or not counsellors should conduct inservice training

as a Service go Staff ‘was another area of»uncertain expectations. This |

. vas enpeci ly noticeable among the. teaChﬁrs and principals

,fThe was also uncertainty as to whether the .counsellor should

provide a Service-to Parents by ccnducting conferences to improve home
and" school relations or to lead parent discussion groups on normal

Ay

expecfed behaviour of all children..

2. Discussion of Interposition Consensus Results

" The results seemed to indicate that the "Traditional"‘
’ ’ o
counsellor, in Faust's (1968b) terms,_is the agreed upon mpdel for

\

'elementary school guidance in the present study. Though vocational
and educational guidance is not entirely excluded by elementary school
guidance authorities, it is not a high priority function (Joint ACES-
ASCA Committee on the\Elementary School Counsellor l966<f;cNassor,

196‘7)

Loe

- Educational and vocational guidance activities are '

more prevalent in the secondary school. The results sqggest that the, :
KN

. only agreed Upon activities are those which indicate a. transplant of

-

: secondary school guidance services into the elementary school Aubrey'sﬁ
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(1967) statements about elementary school. guidance seem relevant when

he speaks of the blinders on the Trojan horse being the theories and

‘methods handed down by secondary school- colleagues. As Munson (1969?“
. 3

noted, maybe aarespondent on elementary school counsellor role studies
responds, “. . . with reference to his perceptions,or sterebtype of
guidance in the secondary school (p. 104)." If this is eo, it would
appear that guidance personnel have not effectively articulated the
uniqueness of elementary school guidance as.outlined by many\\uidance
authorities (Hansen and Stevic, 1969 Peters and Shertter, 1963;.
Faust, 1968b). | | | |
Considerablefuncertainty seems to exist within each of the.
positions on,counsellbr role. That as much as.one—third of the items

elicited Andefinite expectations seems to suggest that counsellors

may be provided with some flexibility,'at 1east in the identified

areas,’ to define their own role. Principals and teachers did not re~

ject‘the activities. They simply indicated that' they were not sure

—

whether they should ot should not be done. The uncertainty shown is

~an important factor since it may identify an area where attitudes may -

be easily altered in one direction or: the other.

While the above interposition consensus results provided gome -

integration of the findings concerning types of agreement the exact

nature of the differencespand resulting.conflicts,are presented,in '

. the next sectiona{‘ B
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C. Differences Betwken the Positions for Each Guidance
Service on Expectations Held for Counsellor Role
Behaviqur

The results are presented for each of ‘the eleven guidance

to. : : Y.
services that conktituted the Opinionnaire. Table 10 shows the ser- (

~

- vices, .the number of items for each service the number of items that
revealed significant interposition differences and also the nature of
these differences,

For a_few services (Appraisal Information and Planning)

Iy

there were relatively few items in@icating significant differences be-

e

utween ‘the positions. Others, such as Orientation, Reéords Referral~

Services to Staff Services to Parents and Evaluation and Research

*

had many items showing significant differences.

Results will not be presénted for each of the services

a. Orientation Service:
l;i'Results-A
An analysis of the results on interposition con-

sensus for orientation services generally indicated that teachers and

:;principals preferred to have these activities performed less often

‘than counsellors judged they should be done. , o o
v " )

In one’ case, (taking new pupils on a school tour) :

"n most teachers and principals preferred that this be done relx or
ever whereas most counsellors felt that this should be done Usuallz

or waz . While there were more counsellor-principal differences than»
',1counsellor—teacher differences, two., of these differences were due to
) Y - :

+

,the intensitx of the responses., In'each gase principals_avoided

.



" TABLE 10

v
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NUMBER OF INTERPOSITION DIFFERENCES FOR EACH SERVICE AND
THE NUMBER OF SIGNIFICANT DIFFERENCES FOR POSITION PAIRS

AND FOR DIRECTION AND INTENSITY DIFFERENCES . .

_ Servicé

“"No. of Items

of Items‘

No. :
- Significant

¢
L

Nature of‘Différenéqs N
S o v

[

Direétion

‘Inteﬁsity

Lw

Principal

>

| counsellor-
"Teacher-

_Teacher
'Counselior-

Principal

; ofiehtat;dn Vﬁ
‘Apﬁraisgl
Téfting
‘HRecords.
Inférmétiod
 P1anning
ﬂReferfali
vAdjﬁs;meqt ot

Services to *
- Staff /

- Services to -
. Parents

- Evaluation éﬁdvf

" " Research -

|

‘ffo'i<“

' Total’

B

ia .
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mandatory: choices such asg Alwaxs in .favour of permissive responses like\

Usually or Sometimes;

2. Discussion of Results on Orientation Service

The'results on item 3- "Take pupils new to the school

- -

on a tour of the school plant" - are interesting due -to the extent of

the 1nterpositions differences. Orientation has been described by

Peters and Shertzer (1963) as a service, .o to help each person -

/

.feel at ease, understand and adapt to his new surroundings ;'.'.»@p;;.,
177)." One would hope that teachers see’ the value of orientation yet’
'they preferred not to have school tours for new children. -The princif;
palsvseemed/tO'agree with the teachers on this-point The reason for .
'these preferences are. not too obvious though one would wonder if

i

‘school tours were perceived as bein a disruption to the school routine~

\

- and the teaching process. Thls seepis plausible since over one- half of

the teacher and principal response shifted into the Usually-Always SR

category when the orientationﬁemphasis was on the counsellor seeingf

,fnew children individually (Item 1) Yet seeing pupils indiVidually-f»
/ L
/
- seems: unreasonable especially since counsellors appear to be reSponsible

for such large pupil populations (see page 66 Table 4)

'b. 'éppraisal Service 3

H}fl. uResults i

g There were only two Appraisal Service items that
revealed significant differences.‘ Item 16 which concerned making

' periodic observations or writing anecdotal reports on. selected pupils;ﬂgg

v,\

showed difteiences due to intensity between the counsellors and :




. .ff

. R L o R R
principals.' While;counsellors were reasonably agreed'that this ap~
"praisal ‘task should be done, their responses were spread across the

Sometimes and Usually-Always response categories. The- principals on

the other hand, preferred the Usuallz response.categories. In effect

pthe differences ‘on this item were relatively mihor. y
Howeverv for item 11 (Administer sociometric inbentories) both>
,teachers and principals differed from the counsellors. In each case
’pa’greater proportion of.teachers and. principals chose positive (Usuall;—
.

Always) categories. A greater proporti‘n of counsellors reSponded in )

'v,-the Sometimes-Rarely~Never direction. N

v

t there was little agreement

within any of the positions for this task.«t l o f“' L e

'?'f:»_f 2 Discussion of Resdlts on Appraisab Service//
The results on item ll 4 administer sociometric
}inventories to get addktional—peer adjustment information - seem re- o

lated to. the Testing Service items that concerned the administration lf

= _of tests. Since the results on tesfing will ‘be . discussed in some\

- cussion.: .. ' P B

,

: ,detail'the,gBOVe—item will be,included in_the Testig& Service di?:/;;r_r

Testing Service Fe S

1 seel_l_t.s

AR . o

. Of" the nine items indicating differences on'v
‘eresting Service most of these were due to the dirEQtion of responses 51’

Z'Lfand nearly all involved differences between all position pairs.“»Thev5”_:

P ‘

.'{lmore serious" differences seemed to be between counsellors gnd

"“f'“teachersp;~
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These differences are probably best explained by presenting |

the results in graphic form Two groups of items are presented in

v

this manner. One group refers ﬁo administering tests (Items 21, 27). .

and the other refers to scoring test results (Items 22, 28)

e

, In the figure below the responses on each item are depic%gg

L,

:‘graphically in terms of the percentage of responses across categories.

Each bar represents over 70“per cent of responses for the particular C

s

”position. On item 21 for example, over 70 per cent of the counsel— /.

A

,vlors responses were distributed -across the Never—Rarely—Sometimes

*
'n O

‘categories and the same percentage of teacher and principal responses'
were spread across the‘Sometimes-Usually~A1wazs categories

3

As indicated inoFigure 3 teachers and principals generally
referred to have counsellors quite inv01Ved in testing yet the coun—g
"sellors had the opposite expectations« Similar results vere tound,on_
‘the recording of test results in the cumulacive folder._ Counsellors}i,
'vyteferredrnot to do this, the principals generally agreed but. the _
;.teachers wanted the counsellors to do the repdrding.’ Teachers and Ml

‘ oounsellors‘seemed”to disagree considerably on these items and the

'principals, still basically dfsagreeing, fell somewhere between the .
:»] ﬁ - : . . o )

’ . ”

if;7,_: .'f‘lZ;' Discussion of-Results on Testing Service

A
§

!

'“”'}pdifﬁerences‘should appear on the administration and scoring of tests.

”“fItiseems‘to the writer that a; frequent tOpic of discussion among

It does not ‘seem too surprising that such interposition, S

N . L .7-‘.

Eh?elementary school counsellirs is the question of whether or not ﬁo get :
: , S A o > P L A LI S
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21. Administer school ability
- tests,.(1.Q.) S,

27 Administer adhievement- tests 4

- 22. 'Score school ability tesfs,
(r.q. )

: 28, Score achievement tests

NEVER
RARELY
SOMETIMES
USUALLY'

i - "i.‘

-- ; COUNSELLORS INQICATING OVER 70 PER CENT OF RESPONSES -
. ' - : : ’ '.

Y /// TEACHERS INDICATING OVER 7O PER CENT OF RESPONSES

NER PRINCIPALS |N9|CAT|NG OVER 70 PER_,_CENT_'dp:.RESPONSES
—— R i ; o o ~ .

Figure 3.  Distribution of Position Responses Where Combined
Category Percentages of .Résponse Frequency was
Over 70 Per Cent on Selected Testing Service
Items T s
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involved in the administration of tests. Counsellors seem generally

'\qpposed to these>act1vities\ Greene, (1967) found that about 90 per

cent of'the’elementary:school coungellors in his study were infre-
quently involved LP test administratian? acoring and recording of re-
sults. The findings on Farrell's (1968) study on elementary school

counsellor role were similar to the results on the preSent study. Yet

. the expectations of teachers and“principalé was that counsellors .

[ 4

. should administer and score tests and record the results in the cumu~-

lative folder. In Raines' (l964)*study on counsellor role, teachers,

principals, counsellor educators and Special service personnel all in~

T

dicated that the counsellor should’administer and score tests.

7

Most guidance authorities consider testing"as a relevant

‘¢

elementary school guidance function but little emphasis is placed °

o

on counsellor administratlon and scoring (Murd, 1969; Hill Luckey,
1969). Nelson and Frey (1969) stress the counsellor's coordinating

function in the testing service yet they do suggest that the connsellor

might, ". . . administer appropriate tests and other assessment tech-

- niqueé'on a limited‘individual and smaTl group basis growing from per-

sonal contact (p. 62)." > ) o o
Probably the mostioutspoken critic on this testing cOntroversy"

is Faust (1968b) He states that the: elementary school counsellor

does not administer tests for the following two reasons:

First the schools should employ professional persons - .

psychologists and psychometrists - for test administra-

‘tion. The counselor does not intend to cross these
rofessional lines.

More importantly, the counselor resists testing in
order that he may have sufficient time and energy to

- realize the larger, more: inclusive object of building
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e'new curriculum learning climate far children (o. 166).
When Farrell (1968) interviewed counsellors, teachers and
prinéipals‘concerning their expeCtations for‘elementary school coun-
sellor role behe§iour he found~that counsellors opposed testing acti-
vities because they were considered as being time consuming and also

were percelved as the function of the school psychologist. Teachers

-
H

and principals, » on the other hand, felt that’the counsellor was trained
) S
for testing, was readily available and should therefore administer and
i» score tests,

v )
Theoretigelly, to test or not tovtest ﬁay be a simple matter
but in bractice the‘situetion may be more complex aod demanding,
1'First, it seemsareasoﬁable that the elementary school COunsefior, as
- Faust (1968b) stressee;tpeeds-the freedoh to channel his energies into
deﬁelopmental activities. Yet it seems rhat the elementary sehool
\\counsellor in_maoy communifies'is the only aVailable“specialist capable -
| of'performingba diagnostic service. 1In the preseot.study #eeﬁltsoin;
dicated that over‘one—third ofAthe schools éeryed‘by the counsellors
were without social work serrices and about 16 per ceht were without
. , - /
the;serviceslof-a psychologist. Therefore one would eXpect the coun-
sellor to be under legitimate pressure to perform diagnostic services,
The results on these teéting items are of considerable 1mpor—h
tance since-they represent areas of role conflict. Not only areithere
directionaivinterposition differences but~the eounsellgrsvare not -

doing-as expehted. 'The‘resﬁlte on couﬁsellor role behaviour indicated

that counsellors are infrequently involved in the administration and
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A

scoring of tests'or-the recording of results in the cumulative folders.

yd.:,Adjustment Service -
l; Resulls | |
Half of the idjustment Service items indicated /
significant interposﬁhidn differences and two thirds of these differ-
ences were due to- the intensity of responses, :
For the majority of items, intraposition consensus

for all positions was high or moderate and eXpectations were in the

€
. S~

»positive direction. :

Iten 67 dealt with the individual conferences for
children not achieving well, Item 76 concerned individual counselling
and item 78 concerned diagnosis with children presenting learning or
emotional difficulties. In each case the differences were due to in-
tensity differences where counsellprs made motre mandatory réSponses'
(Always) compared to the counter—position permission (Usually) re-

'sponses. ) _ o ' .
i T .

These three items are of particular interest be~
l

cause withart these relatively minor intensity differences they could
have been included as items indicating égreemen between the position .

Results on the following items" 70. Schedule
5

.and conduct sessions in which ‘the children may express their feelings
about matters concerning them; 72, Plan sessions to help the children
to better understand and‘cope'with their emotions, and, 73, Schedule

individual conferences for all children in whichvthey may discusstmatzé//
. - "‘ L

ters of concern or imterest to ‘them, are best explained by notingjtha ‘
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counsellors \fesponses were generally distributed across the Usually-

Alwaxs categories and most counter-position responses varied across

Sometimes—Usually-Always.

2. Discussion of Results on Adjustment Service

The results on Adjustment Services seem to provide g
further evidepce that crisis- remedial contacts with individual children

~are the - important and preferred activities of the elementary school

counsellor.'

"e. Services to.Staff.

1,' Results

‘There were signifiéant interpOSitionﬁﬁlﬁferences.On

LA

10 of the 17 Services to Staff items. vExcept\for one item (#83) there .

SR
P

was little agrpeﬂéht within the positions for counsellor role beha—.

!

viours.; Item 83»concerned help for the‘teacher on coping th chil-
'Idren who present 1earning or adjustment problems ' Teachers and
cipals, though moderately agreed that this should be done, generally‘n

o - o °

“Telt that help should be offered only Sometimes or»Usualgz,. About 90

.per cent of the counsellors judged that help of this nature should

tfbevdone‘Usually or AlWagg.‘ Interposition differences on ‘the other
items followed a similar‘trend. FOr exampie;lonyltem 98, ;assisting

| teachers in the: development of a unit on social relationships" and
Item 99 "Discuss with the teacher the effect of her teaching,methods’

on the child's emotional deVelo;\Ent " the differences could best be

described in terms of the general "shift" ﬁn position reSponses as
\. : L - Lo L

described below. ' -

o A -
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For item 98, 88 per cent of the counsellors responded across

t
Y

the Sometimes, Usuallx, Alwazs response categories : About the same

percentage of teacher and principal responsestwere distributed across

the Rarelz, Sometimes, Usuallyncategories. Similar»results were ob-

tained on Item 99. i RS ‘5 ’
; P

2. Discussion of Results on Services to Staff

1.

It seems evident ‘that the predominant pattern in
‘theiresolts is the emphasis’On crisis—remedialGsituations.. Assiitance
for a specific child is preferred over generalized procedures such as
- staff development discussions on normal development, implications of
teaching methods on the tchild, etc. It seems ithat a more thorough
discussion on these points will be better suited to the section on be—

N

velopmental versus Traditional findings.

9 f. Services to Parents
1. Results

N -~ 8ix of the nine Servicesvtg‘ParentsAitems,re—‘

vealed sigrificant interposition differences. Inlallvbut one case

H(Item 93) the majority of counsellors felt that services to parents

) 3 .

Hoéever, there was.considerable :
; - : ‘

hould be performed Usuallx}or Always.
( v

£ _ o
ariation in the teacher and.principal responses. Their responses
were usually shifted in the negative direction. '

A comparison of two sets of items is revealing.

Items 89 90 and 91 all concerned parent§conferences on topics such as, .

. the,child withfa social-emotional problem, a family problem or the
child in need of a special class placement. In each position -

2 e ’ o . . ) ] 4
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.counsellor, teacher, principal - there were strong préferences that

. these tasks ‘should be done frequently. There7were only minor in-~

1

tensity differences between ‘the positions. \i

\ ' ; -
However, anotherfset‘qf items (87,‘88;-93) frevealed more ex- _

treme interposition différénces. This set of items conceried parent g

conferences concerning a}childfs academic progress and-‘also involved =
* group sessionS»cpncerning, ". . . children with similar problems . ..
(Item 93)."ﬁvlnmthis case teachers and principals felt that these aceb

i

tivities_sh0uld.belperformed less often.

2. Discussion oszesults of Services to Parents

-

NE ‘,: The results seem to suggest that there is a divi— |
sion of 1abour between‘the counsellors lresponsibility for social-
vemotional and Special cLass concerqs, whereas the teacher is respon—
sible forﬁthe child's academic progress.‘ These findings are consis—
tent with RaineS' (1964) results He discovered that the principals
felt ‘that they should report to the parents on the child‘s academic ‘
| progress and adjustment. All respondents (teachers, principals, coun-- R
- sellors, counsellor educators, special service personnel) in his study:
thought the counsellor should have responsibility in the social- |
emotional area.‘ | | | |

The remaininguGuidance.services will be . treated as a unitlsince ‘;
therépwgrg few interposition differences in each,case._ ‘The results
and:discussion havenbeen‘combined in the following presentation.{g

g Information, PlanningJ Referral Record and
Evaluation and’ Research Services

There was only one item indicating significant

e
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differences between the positions on Information Services. Item (#49).

dealt with developing and teach1ng a unit on the world of work., There

-, P . . .
D se . o S
ference was between teacher and counsellor. There seemed to be con-

siderable uncertainty concerning expectations on this activity.- How:

ever, over 60 per cent of the counsellors preferred to be infrequently

involved;
There were no significant interposition differences in §

S
N

_Planning Service.

Most of the differences between the positions on Referral

;Service items centered about two response categories - Alwaxs and

)

Sometimes.' The counsellors frequently chose Alwaxs while teachers and

principals were more apt to- select the Sometimes category. Deviation

,from this trend was noticed on. two items (#59 60) One referred‘to(

\

\

rals. In each case there were intensity differences between the more

‘permissive counter—position reSponse (Usually) and the counsellors who

S

CUNN

made mandatory choices like wazs.

It seems that the counsellors referral or coordinating

B
Results on Record Services showed that most ‘of the co{

: function is considered an - important activity by all positions.;~ :
1

‘ sellors ‘and principals agreed that - keeping the pupil's cumulative

-~

'»pr0portion ofsteacher re8ponses vere in the positive direction. A

a

;Jmajority of the teachers and principals agreed that discussing the

/i . 3 N [
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1

.was-low intraposition consensus for each pogition and the greatest dif-

7

'referrals to. psxghologists while the other concerned psychiatric refer—
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.;cumulative card contents with the pupils should be done either Some-
'timgs or infrequently A tendency toward greater negative frequency
 was evident when discussions involved the whole class,

The conflict between teachers and counsellors on record keep-
ing seems. a minor point yet record keeping is a time-consuming task.
It seems unreasonable to expect the counsellor who is- already con—~
;fronted with large pupil populations, to perform clerical tasks

Clerical assistance seems to be a suitable solution.

There were significant interposition differences on two of

the three‘Eveluation and Research items In both cases the differencesJ
1were between ‘the counsellor and principal ‘Differences were due |
‘imainly to the fact that counsellors felt _that these tasks should be
'dqne frequently but teachers and principals were uncertain. An in-

teresting result was that all positions agreed that the counsellor

should provide leadership in research but not necessarily conduct the

‘.research This could be interpreted as meaning that conducting re-
h search would be too time consuming or possibly the counsellor is not
"‘seen as a competent researcher.» The writer s viewpoint is that

' 1eadership is a viable choice since evaluative or accountability studies;

should be multi faceted involving ‘many school personnel

DA Brief Summagy of Role Analysis

Without going into detail a few general statements will be‘
'presented that will attempt to summarize the response patterns of the
respondents on. expectations for counsellor role. |
In many cases, ‘as indicated in the section on intrapositidh :

consensus there was considerable uncertainty on expectations for the »
: L Sl n : . N
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counsellors' role behaviour. .Whenever counsellors; teachers and
principals had moderate to high intraposition consensus in'common,s
" the expectations never differed in‘direction; 'The.directionfvas pre-
/dominantly positive. When this situationfexisted the differences'were
often due to‘intensity variations asishown in Figure 4;3'This:con— :
figuration with slight variations appeared quite often in the results.'
A greater proportion of responses was noted on the wazg ﬁ,
category for counsellors and the Usually category for teachers and \
: principals. Quite often the teachers preferences shifted inithe ogf
posite direction_from the counsellor—principal expectations (Figure dh)*
The more serious differences seemed to be in the Orientation,-’,”
Testing and'StaffEServices The lack of agreement often involved both
rcounter-positions with_nOticeable'shiftsein the direction‘offerpectaf
'tio_ns. | o .v ) » yvv'v. o r
| At the end of this lengthy section on interposition differences '
it seems crucial that some integration of these resultsg?f attem?ted. |
. P

Cert in patterns emerged in the findings and it seems apgroprﬁatg})
B v

}J_ﬁhe results be examined'with ‘these patterns in mind. ATh¢ final

tH

= section, therefore, is an attempt to provide this integratién H@;

examining the results from a Traditional versus Developmenfal view-

v

point,
E. A Comparison of Expectations on the TraditiOnal and
Developmental Approach to Elementary School Guidance

\ While it is possible to analyze the results according to the L

L]

7] eleven guidance services a further procedure made it possible to com—-
. ) N < .':}i :

pare the interposition expectations on two categories.i The categories, ;
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lzzm counssu.on mmcmme OVER 50 PER CENT OF RESPONSES o
— TEACHER |NDICATING oven 50 PER CENT OF RESPONSES ’
E[]I]j PRINCIPAL mmcmne OVER 50 PER CENT OF RESPONSES
e DENOTES cneeonv or LARGEST PROPORTION OF RESPONSES

Figure 4 Typiqal b2 erposition ReSponse Configurations
. .Indicatin Categories With Large Proportion
of Responses o :
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- as described eﬁrlier were Traditional and Developmental approaches

.

“to elementaryilschool guidance The results are depicted in Figure
5 below. .or | | |

The’results indicate the percentage of items where reSponses -
were withib the four categories. Two of the four were combined
”categories - Never~Rarely and Usually-Alwazs, and the third was Some—}

s ,
times. Ihe Undecided category referred to the responses that were ,‘,-?‘

'V:distributed equally across the response designations. B

~Counsellors seemed to feel that they should perform the De— pi -

T R

- velopmental activities with greater frequency than did the counter-“ﬁ'x«'
positions. A majority of the teachers and principals preferred Tradi- ‘

"tional counsellor activities. When compared with teachers and prin—

e
B!

g‘cipals,¢counsellors seemed more . certain of their role conception in

) the Developmental area. Only four per. cent of ‘the items for counsel— '

»/.w : K
Y

, liélors were Undecided, yet 22 to 26 of the items for teachers and prin- ’

‘\1 _cipals wefe Undecided on the Developmental approach

Though there appeared to be some discrepancy between the posi- .

y

n7'tions on positive (UsuallyfAlways) expectations for the Developmental

';v_and Traditional approach some similarity on negative expectations were

iX; evident._ Forveach position about 20 per cent of the Traditional items
: fzreceived\negative expectations. Negatﬂve expectations on Developmental
e -
items varied from 4 per cent for counsellors to 17 per cent for prin- .

Vo
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o expectations for counsellor role behaviour. The full sc0pe of the

=ostudy, however, included not only expectations but also involved =

’status characteristics and counsellor role behaviour. In Figdre 6

”~ .
counsellor role behaviour is presented for Developmental and Tradi-'

o tional approaches ‘to elementary school guidanee./”
» :
H_' It seems clear that the Developmental activities were infre—
V'Qquently performed Yet the opposite was. the case when counsellor
o preferences are examined (Figure_S). i
- .G. Discussion of Comparison of Expectations and Role Beha- .
- viour on the Traditional and Developmental Approach to .
:1:E1ementary School Guidance 1v L E ;

The results of this comparison should be treated with caution '\
since ‘many of the items rated as Developmental achieved 1ow intraposi—r g

aption consensus on expectations by all positions.‘ This was especially

noticeable on the teacher and principal responses. Thue-a reasonablecj

9.\

'conclusion is. that teachers and principals are nncertain about the .
hlimportance.of the Developmental approach to elementary achool gnidanchv
fWhen Traditional approaches are considered teachers and principals were ;
-.__.more definite in their reSponsesi:f;if | S . |

Several reasons may account for the consensus variationéhiﬁ

G‘LTraditional amd Developmental activities. First elementary school

= Jf_guidance is relatively neW'whereas secondary school models have been

R, g
'-Lnjin existence for ~8ome. time. As mentioned previously there are faw

}L u-

b'if}elementary school guidance models to choose from and school personnel
hff,‘nmay therefore have expectations based on the secondary school programs

Judging from the results on counsellor role behaviour the develqpmental
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model is hardly in existence, It'woulq’eppear that teachers' and
principals’' expectations have a significant influence on the counsel-
lor's behaviour.

It seems logical therefore to consider influencing the expec-

tatioos that others might have,for counsellor role, For exgggle,'
Kehas (1966) has indicated that

L4 Changes in role expectations (held by others) may
well follow new behaviours engaged in by individual
incumbents or .by a professional group, rather than

. being necessary pre-conditions to role re—definitions
(p. 753).

~

A Well-planﬁed project to inform educators and to provide
actual experiences within a Developmental framework may ptoduce the

effect that Kehas mentions. Until'Developmental programs are devised

P a

and extensively implémented their ?aloe may remein uncertaln. ~Without

: special efforts toilmplement ionovative programs and»inform educators

of alternative procedures’ elementary school guidance may remain as a‘
"rescue operation. Thus the opportunity to influence the development

- of all children not just the deviate, may.be lost.-

\



Conéiqsion audﬁimplications are presented under the following
three headings: I 'The present Situation, II. Agreements among Coun;-
sellors, Teachers and Principals on the Role of the Elementary School

Counsellor, III. Role Conflict and its Resolution.

I. THE PRESENT SITUATION -

\

. A total of 263 elemenqsry school counsellors were_identified

- as functionfng in the selected’ urban areas..'when these results are
examined in detail it becomes clear that in some urh;n areas elemen-

: tary school guidance is practically non—existent. No attempt was made
in the present study to determine the prOportion of the population
without«epunsellors. Such research would provide a more realistic~pic—
. ture of the"extent of elementary school.guidance services. Suspicions
are that the portiOn of the nopulation wi;hout counsellors would
indeed be quite large. It shOuld alsg be mentioned that the study

is limited in a "National" gense due to the'lack'of]representation‘
;ot some provinces‘ H

An important limitation of the present study was. ‘the confusion

surrounding the term elementa;y school counsellor. In some urban

»areas, senior school administrators excluded.some specialists from the
study because they were visiting teachers consultants, adjustment coun—v
sellors, special counsellors and so on. Further reasearch is required
to discover what.these variously termed specialists do. In effect,>ex- -

tensive studies are needed to investigate how children 8 needs are

. . 7"
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being.met no matter what the nami of the_sgecialist invoived.

The elementary school counsellor in the.}reéent Etudy was in-
volved.primarily in counselling, consulting.and coordinating activities. o
Testing was not a usual activity nor was staff development or group
work. The focus of the counsellor'slenergy vas on individnal contacts
concerning children with learning or emotional aifficulties

The typical elementary school cqunsellor in the study had»some'

. ’ 7 .
limited‘guidance'preparation,'had at least two years of expé%ience,

e

"usuall§bin the elementary.schooi and hed“%elonged to a local or provin-

cial guidance association

The focus of the present study was on the total group of respon-
dents. Perhaps further research_is required to investigate,the idioe»
gfaphic nature of tne c0unsellof's role’behaviout;, For examnle, coun-
sellor training, experience, counsellor-pupil ratio, extent ofbancil-'
lary services, etc.,'should be considered -as dependent variables that

might indicate various role behaviour differences.
y ‘ -

II. AGREEMENTS AMONG COUNSELLORS TEACHERS AND PRINCIPALS
- ON THE ROLE OF THE ELEMENTARY SCHOOL COUNSELLOR

Differences and uncertainties for counsellor role were evident iJ
but the positions did seem to agree on,a number of activities. Some
of the areas of agreement were, educational and vocational guidance,f
counselling, diagnosis and coordination taaks for children presenting

1earning or emotional difficulties.



III. ROLE CONFLICT ANDMITS RESOLUTION =~

Agreements between‘the positions represented a minor portion of
items. A source of role conflict was the'intexposition differenceston
more than one half of the Opinionnaire items. Over one-third of these

-items revealed directional differences that may be interpreted as

a

.examples of more serlous types of role conflict. Considerable uncer-—

;tainty about preferred actiVities was glso,revealed. This was egpecially

~

‘noticeable oh teacher and principal expectations for activities repre-
L : : ‘ '

senting the Developmepntal approach. The elementaryjschool counsellor

-

ié thus faced with a position for which there are many uncertain and

.

conflicting expectations.

Under conditions of role conflict Getzels and Guba (1954) sug-

gested that to resolve the conflict the incumbent may either, o
abandon one role and cling to the- other, e e attempt some compromise

between the roles, or he may withdraw either physically or psycho-

- [a}
dlogically from the roles altogether (p 165)." It would appear that
counSellors have qesolved some conflict by abandoning many of their -
{

preferences notable exception concerns the-administration and
e

scoring or ‘ability and achievement tests. Counter positions prefer‘

£

these activities but counsellors do not and it seems that they in~ |

frequently perform such tasks. How this ‘conflict is accommodated and
what influence it bears seems a worthwhile area for. further research.
' Since conflicting and contradictory expectations are a source of.

difficulty for the counsellor same guidance authorities (Shertzer and -

.Stone, 1963; Stone and Shertzer, 1963; Boy, 1972) “have stressed the-
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| need to change‘the;public's expectations through extensive role defi- .
nition activities and information programs. Boy (l972)~feels‘that,
-As long as the role of the elementary school counselor
remains in a nebulous state, then various kinds of
pressures will be mounted upon the elementary §chool
counselor to define his role according to the educa- .
tional needs perceived by particular groups (p. 167).
Shertzer and Stone (1963) state.that, ". . . a basic responsi-
bility of any professional is to re—direct peopleis attitudes toward
his role and to cultivate public understanding and support (p. 601) "
Considering this view counsellors need to determine their rgle pri-
orities. Concerning the setting of priorities, Boy (l972) says that
.the counsellor, Jneed not feel guilty abbutvthose activities that be-
.”come secondary especially.if he realizes that he cannot be.all things
to all of the various interest groups who surround him . .. (p. 168)."
But it seems that the counsellors in the present study wanted to be
’more active in almost all areas. Counsellors indicated that they
should ‘frequently" perform the crisis~remed1al functions but they

AAalso indicated a desire to do more in the Developmental area. Distinct

priorities were not evident

B Changing elementary school counsellor roles may be the challenge
/ for ‘~counsellor educators Counsers in training should come to

; -grips with the role definition: problem and at least be prepared for the

'conflict and ambiguity that exists in the field Counsellor training
may include experiences ‘that would -assist the counsellor to clearly ‘
artioulate his role. It would also seem beneficiaE:Eor counsellor edu-, .

\ y

'cators and their students to be more actively involved in teacper

7
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training programs. In this way teachers may hecome‘aware of elemen-

\

tafy school guidance models instead of the onesvthey remgmber from>
their experience as students in the secondary school.
‘ .
" Researchers may direct their efforts at assessing the effectl
of the interventions of" guidance‘personnel on the guidance expecta-
tions of student teachers Further experimental research could assess
the effect that innovative guidance programs have on the expectations »vf
of school personnel. Researchers may “conduct field studies to examine f
the reasons for role conflict in the school with the saim of discovering
various means of resolving role conflict. |
This study ‘began with a statement by McNassor (1967) - about
pressufes on today s children. After much lengthy disau551on about
guidance activities, inter and intraposition consensus, role conflict
and so forth, the object of our total effort - assistance for each
child - seems lost. It seems fitting that a quotation from McNaSSQf ::
(1967) should conclude this study by providing an over—arching idea L
that may assist- the development of elementary school counsellor rble R
priorities.‘ McNassorg(l967) suggests.that the'counsellor,is in the
school, - .; h ’ o | | -
. ‘ ER to help make .it possible’ for some children to become
. what never was intended for them. He is there to help
' ~ assure that all the children develop the spirit along -
with the brain. He is there as a new professional working

- with teachers and parents to help children meet contem-
porary Ehallenges without -losing too much sleep (p.- 86)
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. THE UNIVERSITY OF ALBERTA
EDMONTON 7, CANADA

FACULTY OF EDUCATION

DEPANTMENT OF EDUCATIONAL
PSYCHOLOGY /

-

LETTER OF INTRODUCTION TO SCHOOL SYSTEM SUPERINTENDENTS

-~
'

« e

.We are conducting a study of puidance and counselling
in the elementary schools of Canadian metropolitan centers.
The spccific focus is on present and preferred roles of
elementary school puidance workers as perceived by teachers,.
principals and the guidance workers thcmseclves., )
The purpose of this letter is to request your permission
to conduct the study in your school system. The procedure
will consist of a questiomnaire to he completed by all’ guid-
ance counsellors who work in the elementary schools.  1In
addition, onc teacher and the principal. from one of the schools
served by the counsellor will complete the questionnaire, '
We estimate that the auestionnaire will require ahout 15-20.
minutes of-the teachors' and nrincipals’ time and about 30-45
minutes of the counscllors' time. The format of the quecstion-
naire is concise and the material presented will be directly
related to elementary.auidance -functions relevant to principals, .
tecachers and the connscllor, IR : .
. . f
We feel that this study will makd a valuable contribution
"to the ficld nﬁd‘will be particularly usceful to leaders who °
are -concarncd with the administration and develdnment of clem~
eintarv school cuidance proprams in tho natiln's schools., We .
shall De pleased to share the results of the complete study -
with your school board. ' - e j
N T R N : : R
For the purposcs of this study, an el€mentary school guid-
“ance counsellor has bhecen defined as, o ‘
R .L..the professional whose major function .
b o is guidance "and counsellinp...excluding
‘ those persons whose major duties fall in
: the cateporv of social work, attendance,

» he&lth, psycholorical services, THe worker
may\be part-time but with a specific assinn-
ment to a puidance function in the elementary
school. : ' ~ .

\ -
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‘Two additional letters have been enclosed. One is a
letter of response whith we hope you will complete and return
‘at your earliest convenience. The second is meant for your

" “Director of Pupil Personnel Services. Should you agree to

~our request to conduct this study in your school system we
‘would kindly ask you to forward this-letter of introduction
to him. . "

Upon favorable reply we will make direct contact with your
Director of Pupil Personnel Services who we hope will distribute
the materials. to the guidance.counsellors, principals, and teachers,
0f course, all responses will be considered confidential,

: We look forward to hearing from you. A return emvelope is
~included for your convenience.

Yours truly,

- H.W. Zingle, Ph.D,.
. : : "Professor and Coordinator
i L Faculty of Education Clinical
‘ S ‘Sarvices

. D.F: Merchant
‘Graduate Student
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-FACULTY OF EDUCATION . THE UNIVERSITY OF ALBERTA

DEPARTMENT OF EDUCATIONAL M : EOMONTON 7. CANADA

PBYCHOLOGY
~%9\SCHOOL SYSTEM GUIDANCE DIRECTORS -

-

LETTER OF INTRODUCTIO

-

4
v

(24

’

.We are sconducting a study of fuidance and counselling
in the elementary schools of Canadian metropolitan centers.
The specific focus is on the present and preferred roles of
.elemehtary school guidance workers as perceived by teachers,
principals and the guidance workers themselves. ' S
v g

This letter is meant tofintroduce”thc study and request
your coopcration in distributing the questionnaires to
respondents in the schools.. The procedures wWill consist of
a questionnaire to be completed by .all guidance personnel .
in the clementary schools. In addition, one teacher and the
principal from one of the schools served by the counsellor
wik} complete the questionnaire. Specific details as to the

1

cho :

[

¢e of the school and the teacher will be forwarded later
as thi® letter is simply meant to introduce the study. We

cstimate that the questionnaire will, require about 15-20
i,

minutes of the teachers' and principals® time and about
30-45 minutes of .the counsellors' time. The format of the
questionnaire is concise and the material presented will be
directly.related to elementary guidance functions relevant-
to principals, teachers and the counsellor. ' :

0 v

je feel that this study will make a valuable contribution
to the field and will be particularly useful to leaders who ¥
are concerned with the administration and develonment of
elementary schoolﬁguidance_programs in the nation's schools.,
-We shall be pleased .to share the results of the study with
" “your school board. ‘ ‘ ‘ ‘ ,

. For the purposc of thiS study;f9nAelcmentﬁry,school
puidance counsellor has been defined as, . : e

...the nrofessional whose major function
is guidance and counsellineg...excludine = =
‘ those nersons whose- major duties fall in
. the caterorv of social work, attendance,
: : " health, psychaloaical services. The
. . - worker mayv be part-time butwith a specific
' ' assirnment to a guidance function in the
nelementary/school. '

Nt

]
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" Your cooperation and assistance in conducting this study
is sincerely gppreciated. We will soon forward the necessary
detailed insTructions and questionhaires for distribution
and completion, : . /
: . ' “t
We will be pleased to hear from you if you have any
questions. . , ; . ' ! .

Yours truly,

H.W, Zingle, Ph.D.

Professor and Coordinator
" Faculty of Education

Clinical Services

\

A : - ’ D.F..Merchant'
©  Graduate Student

'y
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LETTER TO SCHOOL SYSTEM SUPERINTENDENT T0 INDICATE PERMISSION

TO CONDUGT THE STUDY AND NUMBER OF COUNSELLORS . 133

¢

Mr, David F, Merchant /

‘Graduate Student

Department of Educational qucholovy
University of Alberta

Edmonton, Alberta,

Dear Mr., Merchant:
.Concerning the study~on elémcntafy‘schnol fuidance,
permission to conduect the studv in dur school system is .
[ ] pranted.
[’}_NOT rranted.

. The name and address of the senior guidance administrator
is, o : o 3 . ‘

. ‘ , ¢
M b
-

, 1he total numher of yuldance nersonncl ‘who - work in the'
: elementarv schools is : :

- -

Yours truly,
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" "FACULTY -OF EDUCATION v ’ THE UNIVERSITY OF ALBERTA

. DEPARTMENT OF EDUCATIONAL EDMQNTON 7. CANADA

" PSYCHOLOGY
TELEPHONE (403) 432-8248

LETTER REQUESTING ASSISTANCE FROM DEPUTY MINISTER OF EDUCATION

FOR THE IDENTIFICATION OF SCHOOL SYSTEMS IN URBAN AREAS

Dear Sir: . L - _ -}

We are conductiny an c¢xtensive study of guidance and
counsclling in the clementary schools of Canadian urban areas,
Th1s study will reveal thc present ‘status of guidance programs
and clarlfy the role of thc clementary school puldance counsellor,

The focus is on school systems in.the largse urban areas in
~.Canada. The -purpose of this letter is to request your assistance
in ‘determining” which school systems should be included in the
study. We would be pleased to know if the following school
systems should be 1nc1uded in a study of puidance serv1ces in

Nlnnlpep.

“Seven Oaks UlStrlct
"St, James- A591n1b01n‘
St; Boniface
Transcona ‘
~Fort Barry 7 o C o
Winnipeg D1v1s1on Nn. 1 : ' V/r/ —
Norwood . | : o ¥ . .
- St. Vital ‘ s

If we have omitted any we would be pleased to have the name

i

and ‘address of the school system,

Your assistancc in this research is sincerely appreciated.

Yours truly, -

1. w. Zlnvle, Ph. .. 9

3 : Professor and Coordinator
' 1 " . Faculty of Lducation®’ '
: ‘Clinical Services .

David F. -Merchant:
Graduate Student,
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. B ‘ "
» r e ,
. Fatl
MANITOBA. - ¢ \\““
' 5
DEPUTY. MINISTEK OF EDUCATION , : Q¥
WINNIPEC .
R3COVE8
September 261 1972
:ﬁﬁ

. Dr. H, W. Zingle . o : K
' Professor and Coordinator - ' ' - :
" Faculty of Education Clinical Services . = ) . v

University of Alberta , , T - o
Edmonton 7, Alta. _ ;-' o ’ o "o

Dear Dr.rZingle.

In reply to your recent enquiry, may I add to your 1list of Winnipeg
‘School Divisions.W? : , :
: Rivef-East,School Divisidh . . , . /7
589 Roch Street . : :
Winnipeg, Man. ‘ o
R2K 2P7 : o ' o i%&‘
and
‘ﬂ N - .
Assiniboine South School Division]
- 105 - 1700 Portage Avenue . '
Winnipeg, 'Man.
- R3J OE1

% Yours sihcereiy,

7 . : - : . . . R N
: ; AR A R

' W. C. Lorimer

WCL:de o
. c.c. Mr. J, Dragan
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THE UNIVERSITY OF ALBERTA
EDMONTON 7. CANADA

FACULTY OF EDUCATION .
DEPARTMENT OF EDUCATIONAL

PSYCHOLOGY B . .

TELEPHONE (403) 432-8348 . -

o

CFIRST FOLLOW UP LETTER TO SCHOOL SYSTEM, SUPERINTENDENTS

About two weeks ago ‘we' maxled ydh a letter whxch requested
perm1ssxon to conduct a survey of elementary school guldance_
'in your school system. Since we have not received a reply, we
iare wondering if it  was misplaced or misdirected. Or perhaps.
in the rush of other 1mportant matters the letter was put '
-aside. for awhile., This is understandable as we know that a
person in your pos1t1on has many demands on h1s txmc.

As 1nd1can£éﬁin our prev1ous letter we feel that the
study will be of particular value to educators concerned with
the development of the whole child. If the study is to reflect
‘the nation-wide nature of elemcntary school guldance we need '
information describing your program,

, .Wq sxncerely hope that you will a551st us in thlS 1mportant
~study by completing the enclosed perm1551on form and forwarding
it to us at your earliest convenience. '
A ! P : [} S .
. We _have enclosed a copy of the letter ‘and’ pern1551on form R
‘1n case the or1g1nal letters. have been m15d1rected or mxsplaced

We look forward ‘to hearlng from you soon.

:Yohfs truly;

W - f&_: B S

L N ‘ k Sy s ;),,\“

» . - ) . ‘ : - ’ . ; b .'»' | ) - ) ~ - ‘ k...' E ‘) R
R TR S o EE T I & nxsﬁop PhD

SR s '.]*jAssocxate_Professor'f

R A oo B h,F.” Merchant ,
T D UL R e Graduate Student
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e

THE UNIVERSITY OF ALBERTA
g EDMONTON 7. CANADA ’

" FACULTY OF EDUCATION;
D(PART”[NY OF EDUCATIONAL, -}

B PSYCHOLOGY A
TELEPHONE (403) 432- 'I‘-

- SECOND' FOL JTo SCHOOL SUPERINTENDENTS J

> we maxled a follow- up letter to you con-
j1 study of guidance in the ‘elementary’
Bave not heard from you it is. possible that
our: letters ‘have} e n m1sd1rected or overlooked We realize
‘how busy educatorggmre and that many similar research demands
‘are made of your personnel. llowever, we feel that the study -
should not be too burdensome ‘as it 1nvolves only a few educa-
tors who respond tollk brief questionnaire. ‘We are anxious to
., have all school “syjllRms of major Canadian cities representecd
. and we hope that 3} jaducators w111 be able to partlcipate in,'V
" the study. - ¥ . , ;

" A few wceks]
~cerning our nat§
school, Since w

If you do n ave: any. guldance counsellors funct1on1np at.
the elementary school level we ‘would be . plexScd to have this
_ information so ‘that we may have an accurate picture of the
.,qtatusjof elementary school guxdance across the country.

BETERE & 4 consent is’ y1ven to conduct the study we ' WOuld be" pleased
__'to knowlhow many guidance counsellors are involved in the elem-
.entary school and the name of the senior guidance administrator
: 50 that we may return to him- the approprxate number: of qucstlonf
'-naxres. SRR : : B

We look forward to hearxng from you soon. s
~ : #h :
g = N2

Y s B Slncerely’ i

’ ‘ }

ot '

S R N A R VUV AP AV
'ﬂﬂﬁtv‘;. ,;;;;'ﬁodf'ffHJ K. Bxshop, Jn D
N ST NG fate Professor_

‘}'n ffxf;;'i v,a>,;gradunte,Student,fl

PR
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‘included in the study.

¢ " SURVEY OF ELEMENTARY. SCHOOL GUIDANCE AND
COUNSELLING IN CANADIAN URBAN AREAS -
: : : “ » 140
' THE UNIVERSITY OF ALBERTA : ‘
®  DEPARTMENT OF EDUCATJONAL PSYCHOLOGY

o

Degr Guida\fg Director: S e
, ) | .
We are pleased that your school system will be a part of

§K} study of elementary school guidance in Canadian urban -areas.

Your ‘assistance ‘in. facilitating this study is sincerely ’
appreciated. As mentioned in ‘our letter o introduction, we
feel that the study will make a valuable contribution to the
field. Though many different groups may find the results of

.» value we feel that guidance leaders, such as yourself, will

pRofit greatly ¥yom this national study. We have plans to share

‘the results with you, of course..

Your assistanc;]in facilitating the study involves the
following.procedures: : o i -

‘We have enclosed an envelope for each school that will

" take part in the study. Questionnaires for the counsellor,
the princtpal and one teacher are enclosed in each envelope,

complete with inStructions (A sample has been provided for you).
~ The choiée of the school. is to be made as fpllogé:

Though 'a counsellor may serve in .many schools
we only want-to conduct.the study kn one of
his or her schools, The choice of the school
- ~ is made by arranging the names of the counsellor's
"elementary schools alphabetically and choosing
_ that elementary school that comes first in the
rz glphabet.. ' :

"Example: ‘The éounggllér serves in, -
_'Briafdalechhool'; S ;» s
Cedarbrogk School L : : | ‘
Rossda)& School ) 5 T
Thornhill School : ,

+ Therefore, Briardale School would be i;lfuded in,the study
representing one counsellor.)™ Where there are several counsellors
in the school system the same schqol selection procedure should
be followed. . That is, for each counsellor, the school that
he serves which comes first in an alphabetical list should be

T e LI I
. Y -
.
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Once the school choice has been made please forward. the
School Envelope to the principal. A covering letter to the
pripcipal explains the study and provides directions on the
choice of the teacher to respond to the questionnaire. We
hope that this procedure,’ with a possible informal introductory
comment’ by you, will be a reasonable and effective procedure.
We are requesting that t%e principal choose the teacher
according to a specific @alphabetical position on the staff
list (mid-point). . s ' »

Once the questlonnalres have been completed we have requested
that they be returned directly to us, Stamped addressed envelopes
have been included for this purpose. ' :

We realiz;\b\g'task involved for each guidance director by

- requesting such assistance.. We feel that the director's

interest and involvement will assure a representative response

from the respondents, However due to the tremendous demands .

upon your time we would understand if you felt this assistance’

to be too burdensome. If so, we would make.all of the arrangements
if we could have the names and.addresses of each of the counsellors'
schools. We would then make direct contact with each’counsellor.

0f course we hope that you will a551st as we have outlined
so that this study may be effectively completed. We look forward
o the contribution that your school system will make to this
study and to the sharxng of the results with you,

We‘Slncerely“apprec1ate your assistance in facilitatimg
this study. If you have any questions plecase contact us. We
hope to receive the completed materials from your school system
soon. .

- Yours truly,
J \ L ’ b

S

\4("
J.KJ BlShOp, Ph
Associate Professor

L gy

‘D.F. Merchant
Graduate Student
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SURVEY OF ELEMENTARY SCHOOL GUIDANCE AND

COUNSELLING IN CANADIAN URBAN AREAS

N | 143

THE UNIVERSITY OF ALBERTA '
DEPARTMENT, OF EDUCATIONAL PSYCHOLOGY

Dear Principal:

We are conducting an extensive study of guidance and coun- .
selling in the elementary schools of Canadian urban areas. _
The study will reveal the" status of elementary school guidance
and indicate the needs and expectations of teachers, counsellors
-and principals for such programs. Permission to conduct: the
study in your school system has. been granted by your senior o
school administrator, g ‘ :

S ‘ y

To facilitate this study we would appreciate having your
assistance by distributing the enclosed materials. The envelope
contains three separate questionnaire booklets. One for you,
one for your counsellor '.- and one. for a teacher to be
selected as follows: -

From an alphabetical Jlist of staff members
please choose!the teacher whose name is at the
mid-point of the list. Where an even number of
teachers occurs the name immediately following
the mid-point should be chosen.

We would appreciate ‘having the booklets forwarded to that
teacher and to the counsellor for completion. The completed
questionnaires may be returned directly to us., Of course, .all
responses will be considered confidential. :

: YSur assistance in facilif%%ing and .participating in this
study is sincerely appreciated, Ne realize how busy principals
are and we hope that this task will not.be too burdensome,

-

Yours truly;

~ i

0

.\\ \) it S '{,’,r'\,.‘ - -
: ' S (.xﬁ‘BIEFBp{ PhD -
' : : Associate Professor

 4%%gL6é4uwZ§7 - .
 D.F. Merchant . ' - .
@ Graduate Student _

~—



SURVEY OF ELEMENTARY SCHOOL GUIDANCE AND
COUNSELLING IN CANADIAN URBAN AREAS

: THE UNIVERSITY QF ALBERTA -
DLPARTMLNT OF LEDUCATIONAL PSYCHOLOGY

N

QUESTIONNAIRE BOOKLET

‘FOR COUNSELLOR

< )

. -

'Pleaee return answer sheets to,

”

Mp. David F. Merchant

_Department of Educational Paychology

‘Faculty of Education
The University of Alberta
" Edmonton, Alberta !

‘o
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COUNSELLING IN CANADIAN URBAN AREAS

THE UNIVERSITY OF ALBERTA -~ o 145
DEPARTMENT OF EDUCAJJONAL PSYCHOLOGY ,

Dear Counsellor: t

We dre conducting an extensive study of guidance and
counselling ‘in the elementary schools of Canadian urban areas.
This study will reveal the current status of guidance programs
and clarify the role of the elementary school guidance coun-
sellor, We feel that the study will make a valuable contri-
bution to the field and will be particularly useful to those
who are presently concerned with the development and imple-
mentation of elementary school guidance, -~

Our survey includes counsellors, teachers and principals.
The focal point, and most crucial respondent in the study is
‘the counsellor. We believe that the guidance counsello» should
be given the opportunity to influence directly any guidelines
for future development. Therefore, we are requesting your
participation in this most importamt task by respondlng to
this four-part quest1onna1re.

Gu1daJhe counsellors are committed to a busy -and demanding
schedule., Consequently we have tried to limit the extent of
the responses, We estimate that the questionnaire will require
about 30-45 minutes of your time, The responses are primarily
check marks or the blackening of spaces on answer sheets,

Guidance counsellors no doubt share our goncern for the
direction of the profession. at this crucial stage of development.
Your/ participation in this study will assist in plotting a
‘course for thé future direction of elementary school guidance
in Canada. :

A summary of the results of the study will be made available

to,you. 0f course, all responscs will be considered confidential.
\

All responses should be made on the enclosed answer sheets.
Once completed all : &1 x (6) 3nswer~sﬁéets are to be placed in
the enclosed envelope, sealed, and then returned directly to us.
Except for Part II, this booklet need not be returned '

Lo B
‘ We would appreciate receiving these results as soon ‘as

possible. Thank you for your cooperation, :

Yours truly, -
\\ Y w )

\ I )” W
J.K. Bxshop, Ph _
Associate Professor

' / '.‘.",

o ieeﬁauk
D.FY Merchant
Graduate Student

M 4
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CDIRECTIONS - , 14

The -questionnaire is in three parts. Please complete the.
parts in sequence as they appear in the booklet. Please use
4 pencil to indicate your responses,

“‘u

» )

NS
o8

PR

PART T

J

~The purpose of this part of the questionnaire is to elicit
your responses describing how frequently you DO perform varlous
functlons we--have described, ,

For each item on the Guidance Services Opinionnaire make
your response on the enclosed answer sheet, Be sure that you
-are using the PART I answer sheet. . Read the item, then decide -
how frequently you DO perform the function by placing a pencil
mark between the dotted lines accarding to the followzng poss-~

e 1b1e responses.
%

N- Né»ﬁk "~ - meaning: at no time, not ever, or on no
' occasion DO I perform this function,

R- RARELY *~ - meaning: seldom, very infrequently, or hardly'
: ever DO I perform th1s function.

S- SOMETIMES - meaning: about half of the time I DO and
o about half of the time I Eg not
perform this’ fhnct1on. ‘ :

4

U- USUALLY - meaning: frequently, most often, or ordxnarily
¢ » I bo perform this funct1on.‘ :

)

A- ALWAYS - meahing:'at all times,’ gg_{ perform this'fuﬁction,'

Example: (If your response is ALWAYSj-

BB PR T A T T seipe

- ) K ) . S

Remember you . areato make . your choxces on the answer sheet
(Part 1) and in terms of the degree to which you DO perform
the functxon. Be suré to make only one response Tor each item
on the opxnxonn 're. ¥ o :
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[, At the berlnnxnn of the school yecar have an individual con-
- - ference with cach child new to the schnol [0] o

ZQ'Havc an individual wonferencc with cnch new child transferrine
into the school durlny the yecar, [O] ‘

3;_1ake nunxls new to the school on a tour of the school nlnnt.[O]

R

) 7
4, In\the_snrxno prcnare punils: for the next hlnher gradc or
school by group discussion and visits. [0]

- 5. In the fall conduct class ‘discussions on- school nurnoxcs
' rules, fac111t1es and staff nenbcrs. (0]

o, Arranne ﬂet acqualntcd"~aot1v1tics for punils, [0]

7. Mcet wlth parent grouhs to acquaint them with the various
aspccts of _the 'school progran. (O]

8. Plan and coordinate the school orientation nragram, [0]

- L . ‘ .. . N ) .

9, Provide inservicc education for the staffvrcnardipn orien-
tation services. [St] : . ‘

10. Conduct case studncs of punils presentlng specinl learning
~or. ad;ustnent prablems. [A] :

11.vAdministcftsociomctric inventories to pet additional peer
;adjustmentyinformation. : : o ‘

12, Summarxze and 1ntcrnret thc socxoyram results and develop
' plans to facxlxtatc peer. ad;ustment

l}..u1scusq the sociometric f\nd}nns with the class in ocncral
: terms thhout xdcntxfyxnr any chxld :

14.'Prov1de 1nd1v1dnal confencnccs for those children who w1sh to
dlSCUSS the socxometrxc results and péer relnt10nsh1n<

,‘15.'Adn1n1n<tcr pcrsonnel data blnnkq, autoblopraphxes
o comnlctxon scntcnccs as student appralsal devices. fA]
: L .

lb.'Per1od1cnllv make, obscrvatlnns and wrxtc nnccdotal rsgords
" om pupxls sclectcd for study, [A]" o

l7uvconduct an. 1nserv1ce education nropram for the qtaff in thc
- arca of pupil appraxsal -Lst] . :

ﬁlSQ‘Vls1t the home of: pupxls prcscntxnp spccxal problems. [A]
RO : " -
 19. Hake a visit to each ChlldS hone once durxn? the year to

~ better understand his total env:ronmcnt. A |
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20, Involve nuplls in self nppraxsa) activities- sa that thcv nav ‘ :
better know thc1r own stronp and weak poxnt§. [A] :

21, Adm1nlstcr school ahllxty tcsti (I 0.). [T]
'22.‘Scorc school ability tests, [T] v T

23. biscuss with the class pie meahinn of school ability test . ‘
results, [T] : B S ' o b,fw‘ o

24, Internret to each 1nd1v1dual pup11 hxs school abxltﬁy tcst rcsultq IT

25.Wn1scu<s wlth groups of parcnts the- mean1ny of <chool ah111tv
| test results, [T] , ‘ -

-'26; Interprct to 1nd1vxdua1 nnrentt thclr ch11d's>$chool ability
: tcst rcsults.‘ lT] : , S

27. Adml"}sﬁcr.gthlcvément tests, [T] “}' ~ ‘ 3 S
28.,Scorc achxcucnent tests. [T] \ o .
'29. D1scuss w;th thc class the mcanlnr of achxcvencnt tesit reﬁults.'[T]
» ¢ ) S

“30. Intcrpret to.cach 1nd1v1dunl nunil hxs achxcvcmcnt test rcﬁults.[T]

c 3. stcuss thh groups of parents the meanxnp of achxcvenent test
rcsults.- . . : -
: . . . . R . . ( ot \ - ) . .
32, Intcrprct to 1nd1v1dua1 narcnts thclr chxld's achicvemcnt,tcSt
‘:results. : : : . R

' A c.' .
. ~

J.oo - o TR
33, Analyzlnd the 1nstructlonal lanllcations.of the ability and
achxevennct tcst rcsults v [ ] o . R

34, Record the tcst mesults in thc cumulatxvc folder.  [T]»; -

35, Use thc froup test results fnr dlannostlc ﬁurn0<0< (1dcnt1fv1np k‘m , 
pupils 'who arc not workinp up to ability, ones: who may need en- - i
‘richment or snec1al help, ones who cannot do grndc level work) [Ti

i36,'Coord1nate and plnn the testlnp nroyrnn of thc school 'IT];

37gAConduct 1nscfv1cc cducation for staff~rcgnfdingfthe<stahdard;
ized testxnr prowram,hA[St]. , . S - ‘ R
38.'10<t new nunxls trnnsfcrrlnw to. the ech ol u)thout adcqunte

" "ahxlxtv and achlevcment test- rcsults [ 1. .

‘39,'Kcep cach punxl's cumulntlve record up to date.~ [R]

- 40,]Analvzc cunulatlve rccord ‘“fnrmdtlﬂn-to-hcpter ﬁhderétand.;hc
R chxld _ ; e T T , T
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41, stCucq with the class thc purposes and contcnts of °
cumulatzvc records., [RT
o S .
[
TV 42, stCuqe 1nd1v1duallv w1th a chlld the contcntq of his :
- cumulative record excent thwt mntcrlnl whuch is confxdentlal [R]

7 5
43, D;<cu<q with- narcnts th01r child's cumulntlvc record excent,
for the confldcntnl material. - [R] :

-

44, (onduct inservice educatxnn for <tnff ronardlno thc cffcctlvc
' use ‘of school recordq [St]

A

45, Lvnluate 1nstrnctxonal materials:’ renardlnn thc nlcturo thov
pive children concernine: thc world of work., [I]

'46; Find sunn]onentnrv re1ulnn natorlnls and films which will-
brnndcn ch:ldrcn s ncrqncctxvc nf thc world of wvork. {1]

47, Plan activities (dxscussxons, ficld trins,) to stimulate

’1nter05t in the Nbrld of work., [I] ¢

48, Help children’ dcvelop thc attltude that nll honvst occupatxons
’ are worthv nf rcsncct ' :

’ﬂlﬁi'ncvclop nnd_tcagh a unit éh the‘world of work, [I]
50, Tcﬁch children methods for effecti?é”égudying. [11
¥Sl./Ucvélop and té;ch a unit on_how‘td study, [1]
v §2,vOHfain nﬁd ShpwlguianEﬁ f%lns‘ahd‘discuss‘thcm with ;hc»c{as%.\fll
ﬁjSS. bishuss_with»class ﬁfoubs théir futurcM¢ducati9nnl nléhs.: 1
‘254;-Df;cuss.wifh cths hrouhs thc{r:fﬁturc vocntiOnai-n]nns.f f[R]

55, Hcvclon a scif- annralsal unit which punils could: connlpte‘
~nrior to talkxng about their futurc roals, {P] :

1950; Provxdc 1nd1v1dual confcrcnccs in wﬁlch pupxls mxrht dHCUSq ”
’ thcxr futurc ponlq and. nlans, o

57. Identlfy nnd'rd{er childrchbto'the>5§hooibn§£$c; lRf]’.
:ﬁSé‘.Idcntcfy and.rcferiéhildrcn to the Spccéh thefnnist.f( [Rfl
-f159;'gdentify'hnd’fcf§r ch11drcn.to thc school psycholop1st [Rf];
-GQ; idcﬁ§ify and refcr ch11drcn for p#vchlntrxc help.. lRf]

bl}fidén;ifyjand rcfer ch

11drcn to conmUnlty arenc1cs..[Rf]

62. Recommend childregl

v , d for-spccla) classcS'for,,
“the gifted or slow ] : e ' -

%
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-v.63.fScrccn chx]drcn for spcc1a1 class¢< bv xnd1v1dunl testznr e
S f] c _ :

(Stanford ‘Binet,etc. ) [R
94;'stcuss refcrral sources nnd proccdures thh thc staff [StJ

65, Help chxldrcn who are not doxnr well to devclop cffectLVc sub)ccb
‘matter sk1lls. [AJ] L y

behind’ in
R . I S

66L'Provxde rened1al hclp for chlldren‘who'have'féllc
reading:or mathematlcs..[AJ] T

R

167, Have an 1nd1v1dual confefencc w1th cach child wKo is hotfachicy{v"

ing well in 'school. Aj '
68:'Meet w1th small nroups of chlldren 6n a rerular bas{s who nrescnt K
: attendancc behavxour, or learnxnn problems.« [A] o V"J'”-f{
69. Develop and tcach unxts on soc1al and emotlona} nd1qumcnt [AJ]

70. Schedule~and conduct class 'sessions in which the ch:ldren nay -
- express their feelings about matters _concerning thcm. [AJl

71. Conduct rroun dynamxcs sessions so’ that chxlqren may- hcttcr
understand thc way groups oneerate and. thexr own rolc in .[AJ]
groups. , _

'~72.‘Plan sessions to ‘help the chxldren to: be{tcr undcrstand and
: cope with their emotions. [AJ] S o ‘ -‘w

73;~Schedule 1nd1v1dual c0nfcrcnces for all chlldren in which’ thev
may discuss matth; of concern or 1ntcrcst to thcn [AJ]

74:*0cvelop a nental health unit in ‘which chxldren discuss-or (O
'wrlte about thCIr fcars, thezr anyers vand their problcms [AJ]

75. Londuct an inservice educatxon propram for staff nembers rcnard-
‘ ing mental hcalth in the classroom [st] : :

[

76rvProv1de 1nd1v1dual counscll1np on a contxnuxnp basxs for those 5
b chlldrcn presentlng 1earn1ng or ad]ustncnt dlfflcultxes. [NJ]

77, A551st in pnrcnt tcacher couforences. ,[St]
78, Do. dxagnostxc uork thh chxldrcn presentlnr nrohlcms.; lAJl

79, Prov1dc thc tcachcr w1th suppcstlons for more effcct1Vc tcach~' ‘v,
o ing tcchnxqucs. LSt : : ~

-80;~0bt31n ruxdnncc materlals and fxlms for thc Lcachcr. '[StJv
o »
. 81. Assist the tcachcr in thc*anpraxsal of nunxls (St]
'”82;;Prov1dc counscllxnp for teachers who havc problcns.. [St]
w':,.,\f&f',-;_'Help the tcacher cope w:%? chxldrcn who nrcscnt learnlny or

_f'Q:adJustmcnt problcms. (st} ,



" i
N B

/?fgi; Makc rccanmcndatlons for curnqulum chnnpc. lSt] Y

85{ (onduct rrour sc951ons 1n whlch staff mcmbcrs may d)scuss thcxr
con¢crn< St : ) -
(Be, Londuct pnrcnt‘confcrcnces to hctter acquaint thcn thh the school“
and to dcvclop a’good home”school relatxonshlp [Pa] - s

o R

Conduct parent confcrences to dxscuss the acadenlc nrogress
 wand ad)ustmcnt‘of the ch11d in school [Pa] AN
» ey ) \ _
;88 Co duct parent confcrenccs to. dlscuss the ch11d who 1s hav1np
demxc dxfflcultxe _[pﬂlv . . _

: onduct parent confcrcnces to d15cusq thc chxld who exhlhltq
,f soéxal or cmottonal,prohlens in school _ ”[Pa] tf o :

IS
L? .

-YConduct paremt confcrehccs to dlscuss thc home ot fnmxlv prohlcn
' wh1ch is affectxnguthe ch1ld's school ad1ustment." [Pa] o

rduct narenu confenenccs to: dxscuss a gh11d s nccd1nn hclp
11n terms. nf ‘a spec1al clnss or nrcncv rcfcrr14 ’ [Pa] -

924 Prov1de cnunsclllnr for nnrents who' w1<h it if. thc fan1I§1{

:-nrnblen 19 affcctlnr the chlld's school nd;ustmont. v[Pa]
DML e , e
,f&S’ ﬂeet wath small arouns of naronts on a rcnular hasxq when thevy oo
= h1vc ch11drcnf'w1th s1n111nr nrohlcn< and:the nﬂrcntc wish.hhlﬁ,{Pa]m

r‘: Vo

94; Prnv1dc lc1dersh1n in cvaluatxrn wuldancc <crv1c0< fER]
o : v

ggnduct ro<carch rcr1rd1nv ruldance sorv1ccs.- [ER]

05;

- fn

"—w“

? N

vaﬂduct mcscarch thnt attenpts to evaluntc the yuldance servxcc% L?@l

'Vhbad teachcr d15cuss1on rnnups ahoht nornal cxncctcd dcvclon- f,  '1?
mpﬂxal behavxour of ch11dren. ,{§F] R :'w__ ;_‘ SR vxf’.~“’éf

ssxst tcnchers 1 thc develonment of a unxt on qoclal
xelnt1onsh1ps - ] S AT .

{ o.- ¢
s ' e

Jf‘uiscuss thh a. teacher thc chcct of hcr teachxng nethodq on .
'“'the chlld's emottonnl devclonment" [St] N C e

'dBout nornal exnected develon-.

[M] ‘Lv '= ‘ .' _D‘_.»;.'” ‘,-
 i?»Referral v~._'ﬂ.} { ,_3 '];f‘i“,'  §
\j = Adjustment o a0 Tt

‘u ~fStaff T i_j;*?"_.‘ e
'Z‘a'Parents e w T

<'[e“Eva1uatlon and Research



- PART 11 B A 2

DIRECTIONS

: Please complete the Counsellor Data Blank which follows.n
" Most-of this questionnaire simply requires a check mark.
~If the responses that we have chosen do not apply in your
' case please feel free to mako comments. j-, L -
"As” cach sheet ‘is completed detach from the booklet,I
Once complete, ‘insert each sheet into the- return envelope
kalong w1th the PART I answer sheet.'ye~ o , TR

L



Directions: Please

COURSELLOR

DATA

BLANK

1nd1C|te voaur rosnonqc

hv placine

- ﬁ"‘ . o 153':

a check

‘ © .

&

mark in.the annronriatec blank. _
i . (Note: Figures in brackets
show percent.

_ 95 (58, 6) 67 (41 4) . Unbracketed figures

1. Sex? b F | - show frequency) -

o qué tHnn' : > Over

2. Ape? 25  25-34 | 35-44 | 45-54 55

L3 (1.9)~~p8 (42.0]50 (30.9)31 (19.1) 10 (6:2)]
{ L B : 4 Q. o . R L
X < e ; - ' gk . ‘o

5. What-range of erades [ K or ] throush |-k or 1 through Other

. do vou ‘serve? 0,7 or 8 A1, P2 or 33 | (Snecifv)

99 (61.1) 2 (7.4) |5l (31.5)

N V ‘ ) » R . ‘4

'4,‘Ih'Whatgprofpssiohhll '“Profcssinhdl. Percontayﬁ of-

" ‘capacity are vou nre- ¢ ' .Capacityv Time Spent
sently,serving?. ‘ R P R A Below
.(Plcaﬁc check thc ) 100]80-99160-79 140-59 40
appronriate ncrccntano e o ' " : '

, ’ofltlmctsncnt 1n_thoAn “Elementarv | L S S

- role.shown) » ' .counscllor 92" 17° -8 | 26 19
£ | e i -
Secondarv B
.counscllor | -.f- & 6 13 12
_'fcnk)u:rn >;¥v - 4f’ 1 10 ;“217
3‘ o . Adminis}’;"t,‘ REROE . '
i "~ tratoer. R 2 o > 6
4 e rs
. ,:Uther 1 , E .
‘ S fv) |~ |- S g
- | (Specifv) »/ﬁ S 3 S 3
_ 5. low manv clcmcntnrv L 66 7) (10. DEPE :
*" schools do you rewu- o ( ) ( ’) (L. 9) (0 6) .or '(19'8?‘.
' 'lnrlv scrve’ RIS SO ','1108 2\17_ 3 -3.v4 1 more. 32
= e SR S T e e T A,
(If apnlxcah]e) How o 2 "_ e f>':f : . -
.- ‘many secondary schools  (18. 6) (6.8) - B o
. do vou revularlv :erve” 130 mnre _ll y,k,‘£  e
- . ‘ ‘ » v : ./ ‘ ¢ » o ?‘r: =



10,

11.

..(If

“you

. ‘How

What is theﬁtotnl enrol
lment "in the elementary
school(s) you serveé?

.

‘-

arnlicable) What 1is
total enrollment in
secondarv school(s)
serve? -

the
the

many years, includ-
ing this ycar, has a
nuidance counsellor
served yvour ¢{ementary
school?

How much ‘of the time,
are thesc¢ punil nerson-
ncl workers repsularly
serving in your efcwi-
entary school?

a, social worker

b, psychologist
r .

c. psychohetrist

d, remedial teacher

c. sneech thcrabist

other "_ L
(Please snecj?gj

How many vears have you

served in the nresent

position? X

- 2 - ,
154
0 250 750 1000 | 15001
to to. to to or:
249 749 999 1499 | . more |}
(5.6) [47.5) [@s.4) | (9.8) | (21.8)
9 77 25 16 34
0 250 750 1000 1500
to to, . to to or -
249 749 999 1499. more
(5.7 9.9 | 31) | (1.2) (4.9)
9 16 5 2 8
¢
1 2-3 4-6 7 or more ;
K11.7) [(32.2) | (35.8) (16.8)
19 | 52 58 27 )
Full time - Part time None
| 6 (3.1 | 77 (41.5) |79 (48.8) -
3 (d.9) 133 0 (82.1) | 26 (16)
1 (0.62) 75 (46.3) 86 (53.1)
. : . - : &
32 (19.8) 87 (53.7) 43 . (26.5)
5 (3.1) 112 (69.1) 45 (27.8)
5 (3.1) 48 (29.6)  |109 (67.3)
)
) T 3
1 e 2-3 | 4-6 7 or more
(22.2)[(47.5) 1(24.1) C (6.2)
36 77 39 10 |
N ' |



2. (1f applicable) liow many

155

years have you served as N .
an elementary teacher? 'N9"° 1 2-3 14-6 7 or more .
’ (15.4) |(2.5) (10.5) [13.6) (58.0) ’
) 25 4 1 17§22 9
— . .
. J
13, (If applwéble) How many , ‘
, .years have you served as e , )
a secondary teacher? Nonen .1 2-3 4-6 7_or more |
CBST D e [Gan | ann
, 119 (-2 b0’ 1:»3i 19
14+ (If applicable) liow many .
years have you served as t ' \
an administrator? Nome 11 2-3 1 4-6 17 or more
(84.0) X1.9)1((2.5) [8.0) (3.7)°
' 136 3 4 13 L 6
f- sn . , L
15. Professional Preparation (E}ease Specify) ’
——— e —~L -
o D;gree/b1ploma Institute Date N
P
Undergraduate /
] — \
» /
Guidance Diploma
or Certificate 10 (61.7) , N
A ~ — i e
Graduate degree 52 (33) -
16. Which of the following \ .
" associations are you a : - , : ——
/ member? i {Canadian Guidance. | Provincial Other |
/ ' and Counselling or local (Specify)f )
” . Association guidance ]
. assoc, ). ..l
: K 36 (22.2) L 117 (72:2) | 31 (9.1 )




v l - 136
’ . -l -
‘:f'- ) _ ; ' AN

17. Which ‘of the following
-areas have you had (earned
credit) or gre presently
studying?

'128(79)Principles' of guidance 139(86)Counselling theory

* .
76(46)0ccupational ‘informa-- . 97(60)Educational measurement
tion : .

. . ': L .
120(74)Group guidance - - #09(67)Supervised practicuum
61(38)Administration of. 94(58)Groun tests in euidance

puidance services
121(7525tatistics : » 57(35)Communitv resources
e 63(__?:22Puni] appraisal 67(41)Mental hvegienec
R . s ' _ \
96(59)Groun dyndmics . 69(42)Humhn relations
72(44)Individual testing 37(23)Remedial readine
‘ (WISC/Binet,etc.). ) -
35(21)School adnministra- 66(41)uman develonment
: ‘tion : P .
145(90)Gencral psychologpy . 21(13)Supervised internshin
107(66)Adolescent psychol- .61(3'8)Abnorma1 psychology
ogy .
62(38)Psychology of excen- 30(18)Psychology. of gifted
tional ' children : children -
86(53)Psych. of personality éZ(&DPsychQ of learning
22(14)Clinical nsvcholopy . 112(69)Educational psycholopy
-, 100§62yﬂli%d psycholopy . 22(14)Thesis o
G : £

“18. What other coursds have ' )
been helnful to you in vour
work in the eleme¢ntary school?
(Please ,smecify) '
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PART 111

The purpose of this part of the questionnaire is to-elicit
your responses describing how frequently you judge you SHOULD
perform various functions we have described. We want to learn
about the functions clementary school counsellors judge they
SHOULD perform.

For this part you will respond to the same items on the
~Guidance Services Opinionnaire that formed PART I,"except that
you will now be responding in terms of how you Judpe you SHOU[D
Ty perform the functions,
: . L4
<\ Therefore, assuming that the situation or occasion arises
» when the function could be performed, and futther assuming
that the counsellor has any degree of preparation,.experience,time,
and/or freedom (from the staff or administration) that may be /
required to perform the function, please indicate your response
on the answer sheet by placing a pencil matk between the dotted
lines according to the following possible responses:

N- NEVER - meaning: at no time, not ever, or on no
occasion SHOULD the counsellor
perform this function. ’ B

meaning: seldom, very infrequently, or hardly
ever SHOULD the counsellor perform

this functlon.

R- RARELY

»

meaning: abbut half of the(Ctime the counsellor
SHOULD and about half the time the
counsellor -SIHHOULD not perform this

S- SOMETIMES

function,
‘U- USUALLY - meaning: frequently, most often, or ordinarily
‘" the counsellor SHOULD perform this
function.
A- ALWAYS - meaning: at é11~times: SHOULD the counsellor

perform this function,
o P

rl

Remember you are to record your choices on the answer sheet
in terms of the degree you believe the counsellor SHOULD perferm
“the functions, and in view of the following assumpfiona:

,;-/"‘-;

1. A situation has arigen where the functzon could -
be performed. :
2.‘You have any degree of preparation, expertence,
. time and/or freedom (from staff or admznzstratton)
" that may be requzred
3, At least 50 percent of your time i3 spent as a
b : coungellor in the elementary school,

. Please be sure to make only one response for each item on
the opinionnaire and pledse use a pencil., - .
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IMPORTANT

: Flease be sure that alf answer sheets are complete,
You should enclose six (6) answen sheets (4 - Counsellfor Data
Blank, and 2 - Guidance Services Opinionnairel. Seal the
envelope and neturn 42 directly to us. '

: Thank you forn yourn coopenation, ,We now Look §orwanrd
, uto\éhaaing the cross~Canada nesults. with you,

9

-~



ﬁ late box belO
. PleaSe check the appropria . '

‘T.‘———m

_1Counsellor

] Teacher

o [l Principal

Indicate response by placing @
mork between the guidelines
as shown in the example.
Uss HB pencil Don't make
marks longer than gquidelines.

Exampte

o 6 6 0 o ©

-

O R R YIS

Gow e
n;'sx:jx;bﬁ

I D NUMBER

0.

S
L&
.5

S

® & 6 A o o

~

~N NN

® @ B o @

0w w @ v @

A-ALWAYS"

S-SOMETTMES ¢
U-USUALLY =

5-SOMETIMES

R~ RARELY:
U-USUALLY
A-ALWAYS.

ey

N-NEVER

72

N-NEVER

69 -
70 =
71

73 -

74

75

. ‘ 76

. e 77
78

79

80 -

81

82
83

85

90

.....

86

89 -

AT L it g1
92 S
93 DIt

mrcnnmu'r ANCWER QWMEET

94

95

96

97

98 =
99 "+ -
100 -

R-RARELY:

S-SOMETIMES

U-USUALLY

‘A-ALWAYS

CSANITT ONIWIL MOV 3HL ONOWY SHHVW ANV ONIOVd QIOAV — NOILNVD

T N NN RN RN AT E AR NN RN NN RN RN RN NN NN RN NN RN NN RN RN RRRRARNRRRRRRNRRNY



SURVEY OF ELEM[L,N.TAR‘Y SCHOOL GUIDANCE AND
COUNSELLING 1IN CANADIAN URBAN AREAS _ 160

THE UNIVERSITY OF ALBERTA
DEPARTMENT OF EDUCATIONAL PSYCHOLOGY

QUESTIONNAIRE BOOKLET

FOR TEACIIER

20

Please return answer sheet to,

Mr..Dade F. Merchant

"Department of Educational PsychologJ
‘Faculty of Education

The University of Alberta

Edmonton, Alberta.
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/

SURV[Y OF ELEMENTARY SCHOOL GUIDANCE AND
; -COUNSELLING IN CANADIAN URBAN AREAS

THI. UNIVERSITY OF ALBERTA
DEPARTMENT OF EDUCATIONAL PSYCHOLOGY

Dear Teacher:

We .are conductlng an exten51ve study of guidance and
counselling in eleméntary: schools of Canadian urban areas.
The purpose of the study is. to reveal the status of such
- programs and to learn about the needs and expectatlons that
teachers, principals and counsellors haye for guidance services.

We feel that the teachers' views about guldance are a
crucial factor in providing guidelines for future services.
Consequently we are requestrng your cooperation by completxng o
the attached questiomnaire. ' Your responses will provide valuable
information that will 1hd1cate what you feel counsellors SHOULD
be doing. We value these opinions because we recognize that
the teacher is the key to any effective guxdance program, Of
' course, all responses will be cons1dered conf1dent1al

Teachers have a busy and demanding schedule We have there-
fore' attempted to limit the extent of the reSponses The
questionnaire ‘should require about 15-20 minutes of your time.
All responses require simple notat1ons and the f1111ng in of
spagces on the answer sheet, . -

.

All responses ‘should be made on the enclosed answer sheet . ..
Once completed the answer sheets are .to be placed in the enclosed"
envelope, sealed and réturned directly to us. The questzon ‘
booklet need not be returned :

We would appreC1ate rece1v1ng theSe results as so&” as .
20551b1e Thank- you for your cooperat1on.

]

b '(Xours,truiy;

SR R y )
.>H'“ ,li'ﬂud"J

’ R - ~J.K. BisRep, PhD
C ] ' Associate Professor

T SR o éé%? btdatf
R ' g Merchant -
vGraduate Student




the opinionnaire and- please use d=gencil.

DIRECTIONS
PART 1 oK C | | 182

The.purpOSc.of this questionnaire is to elicit your responsé
describing how frequently you judge the guidance counsellor

"SHOULD perform the various functions we have described. We want
to learn about the functions that teachers and principals judge
BIIOULD be pcerformed in a guidance program,

Therefore, assuming that the situation or occasion arises
when the functioh could be performed, and further assuming that
the counsellor has any degree of preparation, expericnce, time
and/or freedom that may be required to perform the function,
pleasc indicate 'your response on the answer Shcet by pltacing a
pencil mark between the dotted lines according to the following
possible respgﬁ%es: ‘ g

e . ' oL '
N- NEVER gﬁ% - fmeaning: at no-time, not cver, or on no

r

R- RARELY

v » occasion '‘SHOULD the counsellor
A ‘ perform this anction.'

meaning: secldom, very infrequently, or hardly
: ever SHOULD the counsellor perform
~this_Function, '

meaning: about haté of‘the»?imc the counsecllor
SIHOULD and about half of the time the
counsellor SHOULD not perform this
function, " T o 5

- i

S- SOMETIMES

meaning: frequently, most often, or ordinarily-
the counséllor SHOULD perform this
" function. : '

U- USUKILY-

+

A- ALWAYS. - meaning: at all times, SHOULD the counsellor
‘ . perform this function.

. . . . . : . ) “ L : ‘/ LS
Remember you are to record your ‘choiees on the answer shcet

in terms of the degree you.belicve the counscllor SHOULD perform .

the functions, and in view of“the following assumptions:

e 1. A situation has arisen where .the [unction could
R " be-performed. o e ‘ -
° 2, The counsellor has any- degree of preparation,

" . experience, time and/or freedom that may be
' required, gnd o - ‘

At least 50 percent of the counsellor's time
is spent-as a gutdance specialist in the -

elementary school., ‘ .

(V%]
.-

Pleasc. be 'sure;to make only one responsc for each item on .
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\
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IMPORTANT

Flease be sune that the dnswen sheets ane complete and
that answens ane clearly marked fon each Ltem, (nce complete
- enclose youn answen sheet in the envelope provided, sedl
" Lhe envelope and netunn it dinectly fo us. We sincerely -
appreciate your cooperation. Thank you, '



SURVLY OF ELEMENTARY SCHOOL GUIDANCE AND T 1es
COUNSELLING IN CANADIAN URBAN AREAS
¥ . 7
| ng,UNIthsxTY OF ALBERTA
DEPARTMENT OF EDUCATIONAL PSYCHOLOGY

r

.

QUESTIONNAIRE BOOKLET A K

FOR PRINCIPAL

[

. K 1

'Rledse retdrn anéwer‘sheét %é,« =
, N
ey Javtd P. Merchant :

" Department of Educational. stqhology )
Faculty of qucatzon .

e The Univergity of AZberta;

~,ﬂfaliﬂbdmonton, Alberta L ‘

o



SURVEY OF ELEMENTARY SCIOOL GUIDANCE AND | , .
COUNSELLING IN CANADIAN URBAN AREAS _ T 166 -

THE .UNIVERSITY OF ALBERTA
- DEPARTMENT OF EDUCATIONAL PSYCHOLOGY

s . : - e .
Dear Principal: S B \Jf

We are conducting an extensive study of pguidance and
counselling in the elementary schools of Canadian urban areas.
The purpose of the study is to reveal the status  of such programs
and to learn about the needs and expectation’s that ‘teachers,. r
principals and counsellors have for guidance services. ¢

We feel that the prlnclpals' views aboiit elementary school
guidance are a trucial factor_in providing guidelines for

future services., Consequently. we are requesting your cooperation
by completelng the. attached questlonnaxre._ Your responses will
provide valuable information that will indicate what you feel
counsellors SHOULD be doing. We value these oplnxons because
-we-recognize that the pt1nc1pal is an important part of any’
effective guidance program.' Of course, -all responses will be:
con51dered confldentlal '._r . T

Pr1nc1pals have a busy and demandlng schedulc.x We have
therefore attempted to limit the cxtent of the responses. - The .~
questionnaire should require about.15-20 minutes of your time, -
All responses require. simple notations. and the filllng in of . f
.spaces on the answer sheet.» : - B
- ¥
e A1l responses should be madc on the cnclosed answer shect.

‘Once completed the answer shects.aré to be placed in the -
~enclosed envelope, sealed and returned directly to us, The
questlon booklet nced not ‘be returned :
o N ,
We would apprec1ate recelvlng these rcsults as. soon as
Bossxble. Thank you for your cooperatlon. ‘ A

R ' - ‘ ' ' ~ Yours truly,
Vo : o . o : ‘\‘_v . ." . L '\ S » Sy
. . L, ,1 : S *

‘i ‘ ‘ ‘ \ \_‘ } :

E S K, Blshop, PH% |
PP : Pt e ‘ Assoc1ate Professor«

B PR | Mgrchant»j -
R o ;),Graduate Student

NN




DIRECTIONS - . B

P/&T 1 , ) » \ : \J’lw
. : . : .

The purpose of this quest1onna1re is to e1131t your response
describing how. frequently ‘you judge the guidance caounsellor
SHOULD perform the various ‘functions we have described. We want
to learn about the functlons that teachers and prxnc1pals Judge
! 8IIOULD- he performed in a puldance program, '

{ .

Therefore, assuming that the situation or occasion arises
when the function could be pcrformed and further assuming that
the counsellor has any degree of preparatxon, expericnce, time
. and/or freedom that may be required to perform _the function,
pleasc indicate your response on the answer sheet by placing a
pencil mark between the dotted llnes according to the follow1ng
possxble responses \\

N-° NEVER - meaning: at no t1me, not everg@or on no
' : occasion SHOULD the counsellor
perform this Function.

NN

R- RARELY

meaning: seldom, very infrequently, or hardly
o ever SHOULD the counsellor perform
~this funct Hn. .

S- SOMETIMES

counscllor SHOULD not perform this
function,

&

_U-NQSUAgLY N
R O the counse lor 5HOUID perform this -

functlon.'
. 1

‘”WOULDv;hc'counsellpp

A- ALWAYS - - meaning: at all times,® '
' B ‘perform this ¢ nCtlon.,‘k -~
Remémber yoh & to record your ch01ces on the answer sheet

1h terms-of the degree you . believe the counscllor SHOU&D perform
thc functxons and 1n v1ew of the follow1ng aseumptmons

% A sztuatton haa arisen ubere the Junctqon could
‘ : . be performed,
AR 2. The counsellor has any degree of preparatton,
R experzence, time and/or freedom that may be

required, and = - o

3. At /least. 50. percent of. the counsellor's tzme
L iE spent as .a guzdance spectalmst Ln the
“elementary 3chool o

Pleasc be sure:- to make- only one rcsponsc for each 1tem on .
thc Oplnxonna1re ‘and pleaqc use-a penc1l - - o :

N
Ao

‘meaning: about‘ﬁai$ 6f'thc time the counscllor
© .. SHIOULD .and about half of the time - the

meaning : freqUentlf‘ most often, or .ordinarily

N,



x  GUIDANCE SERVICES OPINIONNAIRE
. R . a e
. ‘ /
[
R
§
[ .
' . ¢
» \
_.-___‘__;‘.__v;g.,‘,' _ o " . i
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*TMPORTANT

Proase ho aune that the answen sheets ane complete and
that answens are cledrly marked forn each Ltem, Once complete
- enclose youn answen sheet Ln the envefope provided, seal the

envelope, and netunn 4t dinectly to us, We sincerely appreciate
youh cooperation, Thank you, \ .
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THE UNIVERSITY OF ALBERTA
EOMONION 7 CANADA

FACULTY OF EDUCATION
UEPARTMENT OF EDUCATIONAL
rsycAoLogy
TELEPHONE (403, 432-0248

INSTRUCTION LETTER TO GUIDANCE DIRECTOR FOR DISTRIBUTION OF

]

FOLLOW UP MATERIALS

bear tuidance bDirector: - .
The national study of elementary sdﬂﬁg puidance is well

underway. We are pleused with the response and assistance
recceived from the manv cuidance directors acro¥s the country.

To ensure a représentative response from yoir school ;
system we have encliosed fol]pw—uh'lctterq urging the respondents
to complete and return the questionnaires. A sample of thesc
letters is enclosed., - We would appreciate hnvinn these envelopes
forwarded to the schools that are participating in the study.

. L ‘

Your assistance 1in cxpediting the completion of' the study
is sincerely appreciated. We look forward to reecivinp the
responses and then to sharing the results of the studv with vou,

\

Yours truly,

_ 6<4
: K. Bishop, Hh.n
‘ L Associatc Professcur

. - > Vi LL ”
e R . wé@

4 b.F.YMerchant
R : .- ) Graduate Student’



_the many school ‘principals across the country. .

172,

FACULTY C¢F EDUCATION
DEPARTMENT OF EDUCATIONAL
PSYCHOLOGY
TELEPHONE (4031 432.8248

THE UNIVERSITY OF ALBERTA
EDMONTON 7 CANADA

<

[NSTRUCTION LETTER 1O PRINCIPAL FOR DISTRIBUTION OF FOLLOW UP

TATERIALS

Dear Princinal:

The national .study of clementary schorl guidance is well
. ) . -
underway. We are nlcased with the response and assistance from.

N

: ke are very anxious to have cvery systen in the major
urban areas renrescnted in this <tudv. If vour counscllor
or the selected teacher have not completed the auestionnaire {/
‘we would appreciate having these folow-up letters forvarded
te them, 1f the' Princinal Booklet has not been compéected we
would nnprccinté receivine 1t alsog

,

T Your assistance in cxpediting the completion of the g

4 ; . - . . .
. «tRUv is sincerclv anprecrated, We lgok forward to the responscs

and then to“ghnrinﬂ tpc,rvzults of the studv with vou,

.

e

~

7 2
"“" * . s .
2 ! v .
. Yours truly,
-
I\
. AN N ’ .
¢ : ) . / A N }/ ..
. . \, "')-{A _)’/4';\’ /
; ',/"N_,V-lr
. ‘ U.x7 Bi'Shon/, Ph.D
L » : ' Associate Professeur.

)

. ‘ ¢ . . i, “erchant
- Graduate student

b B *, \

k3
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. .
S
E UNIVERSITY OF ALBERTA

FACULTY OF EDUCATION

DFPARTMENT OF FOUCATIONAL FOMONTON 7 CANADA
True rnlrl).r’:l' :‘:::I':"Ay1’ naan 4, I\‘r . 7 .
) . '(mnu\
) ’ ‘&
FOLLOW UP REMINUDER FOR COUNSELLOR
A -
© May 1972
Dear ELEMENTARY SCHOOL COUNSELLOR o
JUST A REMINDER!
L e
We hope that you Tecelved ,QUT elementary qehcog guidance
questionnaire. Even thOUph this is a very busy time of the

vear, we trust that, you, ‘will find the time to-complete amd'. re-

turn the quest10nn11§g4 We arc anxlou% to include Your responscs

in our Canadian survey. ) '
L \

P #

If ¥You have ‘completed and forwarded the queetlonnalrc - )
“thank youw Wé ~apprceciate vour assistance and now Jlook forward
to sharinp the results with you.

Sincerelv,

WS

A'J
Associate Professor

I

)
b

D.F. Merchant -7 ™
: : Ce - Graduate Student.

‘

~y



. Y7

THE UNIVERSITY OF ALBERIA
FOMOLITON 7 CANADA

FACULTY OF EDUCATION
LGFPARTMENT HF ELVge AFHONASY
P‘.Y(,HQL’I(JV
TCLEPHONE (403) 432-8243

: |
! - FOLLOW UP REMINDER FOR TEACHER
‘ v ’ ‘ -
B May 1972
Dear TEACHER
. , 4 P ,
o ' JUST A REMINDER! T =

. O
We ' hope that you received our clementary school,ﬁhidancc,

questionnaire. Lven though this is a very busy time of the

vear, we trust that you will find the time to complcte and TC-

turn the questionnaire, We are anxious to inglude vour resnonses

in our Canadian survey,

7

If you have completcd and forwarded the quest1onna1rc -
‘thank you. ‘We appTreciate your . assistance and we look forward

to ﬁharlnr the results with vou, .
~ :
: "
] L4
) L P . Sincerely,
a . o ‘ - ’ \\ ' .,_/" ’
3 . 5 ) ‘ L. ) . \j v \/‘}/ ; ' :
. , R L o Q thv )2 : C
' b . ‘ s s6€1ate Prof ssar ‘
\ S : ‘ - o
R R LdAZ:isé
' _'\ .
‘ S N, " D.F. Merchant
. T ' : _Graduate Stflent,
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APPENDIX D

INTER-RATER RELTIABILITY ON TRADITIONAL (T) AND

176

L ]
DEVELOPMENTAL (D) CATEGORIES FOR ITEMS ON THE GUIDANCE
SERVICES QPINIONNAIRE (EXPRESSED ,IN' TERMS OF PERCENTAGE .
. OF AGREEMENT BETWEEN THE RATERS)
4
PERCENTAGE ,  .PERCENTAGE :
ITEM AGREEMENT CATEGORY ITEM. AGREEMENT CATEGORY
1 67 T 21 100 T
2 67 T. 22 100 T
3 e G - 23 67 T
: oy,
4 0 - 24 100 YT
5 0 . - 25 67 T
6 0 - 26 100 T
7 0 - 27 100 T
- . .
8 0, g 28 100 T
9 .- 100 e 29 67 T
10 67 T { -30 100 T
1l 67 . T 31 677 T
e L,
12 67 | ST 32 1100 T
3 67 D 33 67 T
14 0 - 34 © 100 T
15 - 67 v Ta 35 67 T
16 67 T 36 - 100 T
o . ] » 4 . 2 e,
171,70 100 D 37, -
. ',,1,%‘- - . ‘ . (b Pas
Y187 1100, I 38 . .67 T
19 ‘100 - T 39~ 100 T
.é0.~ 67 '[*f ‘lgqr _40-, 67 T
. B J‘ . _: B \' P ; ‘.',J:
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APPENDIX D (continued) .
PERCENTAGE ) PERCENTAGE
ITEM ~——AGREEMENT CATEGORY ITEM AGREEMENT CATEGORY
- 41 67 T 63 100 T
42 100 T 64 67 T
43 -100 T 65 0 -
44 100 D 66 67 T
45 100 D 67 100 Tt
46 67 D 68 100 T
47 0 - 69 67 D
m Q
48> 0 - 70 . 100 D
49 67 T 71 100 . D~
50 0 = 72 " 100 "D
‘51 Voo - 73 67 T
32 0. - N4 100, . D
: ’ :gp‘ ”:s.,ﬁ. W
53 0 - 75 67 . D
4 ' . . ] " k o
54 67 - T 76 100 001
55 67 0 -
56 100 100 T
57 100 | 'P 100 D
. ‘ EE T s “5' ] }
58 100 o - 67 D
.;,// . . g e ./
59 ©1000 - T 81- . 61 D.
.60 -foo\ T 82 A, %100 D
‘ : : o o 5. e L
61 ;o100 T 83 - 7100
. 620 100 ST 84 100 D



APPENDIX D (continued)
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I

PERCENTAGE

: PERCENTAGE |
ITEM AGREEMENT CATEGORY ITEM AGREEMENT =~ CATEGORY
85 100 D- 93 ‘ 0" -

86 0 - 94 -0 ~
87 © 67 T 95 0 -
88 100 T 96 0 -
85 100 T 97 100 N
§O'= 67 T 98 100 . D
91 100 . T 99’ 100 D
1192 .100 T 160 1100 E
.. | 5 | R
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FREQUENCY AND PERCENTAGE OF RESPONSES. FOR POSITIONS EXPECTATION$

APPENBIX E

180

(SHOULD) ANP COUNSELLOR ROLE BEHAVIOUR (DO) FOR EACH ITEM“QN

THE GUIDANCE SERVICES OPINIONNAIRE

-

”

SHOULD (Expectations)

Frequency and Percentage

i

A

.Counsellor

Teacher

Principal )

Coungellor DO

(Role Behaviour)

Frequency and -

Pgrcent

s

53

3. f. {28

25
20

11

22

39

131

15

1127

a9

17. 84

14 .67

-10 105
10 83

- 27 7

21 56

26 87 |

19.° 69

32 55
25 44
34 43

127 . -34

31

27

16 - °

14

54

47

32

28

56

52

|45
18

22 -
19
24
21

$ 27
24
32
28
23
a0

45

.49_"'
43

30

LR

61

.53

74

64

33
29
:51
e
36|

a1 |

18

."c 48
42|
43

37

27

25

20

15
12

,51

41

23

18

47

38

56

22

O

>22

‘18-

: 20

16

34

27’

36

29

24

47

38

37 :

33 ..' .

78

62

90
72
40

32

66

53

48]

22

58

i

38l

S1

4i’Q

;:_46tl”

39

31
@"56_
52
37 .

- 29

68

54

96

51:

Tel

48

40

30
24
p
23
20
16 ;
18.
14

22

A¥39;L
31
14,

11

28

22

57

45
31
. 25

69 }
55
i

32

36,

51

4
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* APPENDIX E (Continued)

L] A—Q

SHOULD (Exsectations)~ _
Frequency and Percentage CoED

R
®»

& Counsellor DO
- (Role Behaviq%;) v

Frequency and

Item

)

Co&nsellor.

'Teacher

’ Principai

: TP_erceh_t

A B C

A

10. .

° :’1'4‘ .

7 1s.

' 16.

45

' 36
29

47

L
25
(36
las

e
L

Y
{

35 31 60

28 25 48"

5 14 107

4 11 - 85

49 31

36 39 . 25

4177 49

.33 39

.43';,36

34

37, 29

20 7%
7. s
~5§f.‘34;
L
oo
"'59,; 60
42 53

37

32

~20,
17
20
17

52

| 45

17

38

. '33:

26

] 23

.36
29

0 .

40;
.. .‘;#

38
32 -

28

31

25

‘352“.

27

23

27

23

39

34

92

80

51

b4

.55

. 27

. 66

57

35

79 t12 7
69 |1

:61

53

.3‘0'.,‘

45

36

© 24

19

47

21.

17

26 .

21 3

37 43
30
18 '102
14
43 58
34 46

37 67

34

\

54,

31

. 67
Al6

13

66

85 . 25
20
21

©17

87 24+ 1%

69 % 19
78 . 24

62 19 1b
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APPENDIX E (Continued) )
- } . . ' - .
SHOULD (Expectations) . 1 Counsellor DO
Frequency and Percentage ’§> | -.(Role Behaviour)
¢ Frequéngy and
’ Percent .
. E { “ o ] b3
'Item ] \ . ’,& _5/, \l’__q.l
Coynsellor Teacher . Principal . Q-
A B C| A B C| A B _C AJ"B” G
/ L 1 -
© 18. £ |23 36 67718 31 66 | 31 35 59| ‘54 33 39
boox . 3 . N & -
! % |18 29 53 | 16° 27 57 | 25 28 47|-° 43, 26°° 31
19. £ |93 21 12 )92 20 3|96 23 ‘6| 117 1 3 4
Y oL .t ) . 1 e .
e %e |74 17 MO } 80 17 “¥3°1 77 18 50 93 2 3 &
Lo ) ’ . ¥
.o L , + . :
2q, f 11 .26 89| 9 36 704 9 39 .77 30 40 53
% |9 20 .7 | .8 31 .61 ] 77 31 2] 26 32 42
-~ b , ' T . oo T : \
21. £ |58 33 35 |25 22 68 [ 38 30 57| 55 28 43 -
Vg |46 26 28 |22 19 59|30 24 46| 44 22 34
: ) ! o "“‘ ' ; N V Ly
22. £ |79 20 2740 .22 53 [49 44 32| 70 27 29
%. |63 16 21 |35 19 46-|39 35 .26|'-56 21 23
o« 23.f (39 38 49 |55 28 .32 |45 45 35| 77 26\ 23
% |31 30 39 |48 24 28 |36 36 28| 61 21 18
24, £ |47 41 38 |73 ‘22 20 |53 46 26| 79 31 16y
Z |37 33 30 |63 19 17 |42 37 2L{ 63 25 13
25. £ |43 45 38 |46 38 31 |39 53 33| 98 24 4
7 |3 36 30 |40 33 “27 |31 42 26| 78 19 3.y
26. £ |28 48 50 {47 33 .35 [ 34 5L 39| 46 45 36
'z |22 38 40 {41 20 30 |27 41 31| 35 36 29
“ ' 7 B /q': b
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) “APPE??TX\S (Continued) v

1 . N

-, _
SHOULD (Expectations) . Counsellor DO
@) Frequency and Pércentage (Role Behaviour)
Frequency and
Percent
Item .
" | Counsellor Teacher * Principal B
4 B 6| A B c| A B C A B C

‘

7.5 |69 "39 .17 4l 29 45| 51 41 33| 66 34 25
to|ss 31 13| 36 25 39| 41 33 26| 52 27 20
28. £ 8 207 13|49 29 37|67 37 2 72 32 22
7ol67 23 10| 4rv2s 32| 54 30 17| 53 25 17
29. £ a0 53 33| s2 32 31 s1 | 43 31 79 28 10
n o132 42 . 26] 45 .28 27| %1 34 250 63, 22 15
30. £ |41 40 45| 63 28 24| 51 45 29| 72 29 25
B T 32 36| 55 26 21| 41 36 23| 57 23 20
31 £ [43- 46 37| 47 39 29| 47 53° 25/ 96 EYR
1 |3 3 29 41 36 25| 38 42 200 76 19 5
32. £ |29 .48 . 48| 49 3 32| 33 60 32| 48 46 32
1 123 38 38| 3 37 28| 26 5,48 26| 38 37 25
33. £ |21 37‘.>68 18 32 65| 28 43 54| 44 39 43
o170 29 sal 16 28 57| 227 34 43 35 31 3
3. £ (90 14 22{ 38 21 56 73 18 34 8 25 21
g 71 1 17| 33 18 49] 58 14 27| 63 20 17
35.f |11 36 79| 10 20 85|25 32 68 22 34 70

% |9 29 63| 9 17 74| 20 26 54| 17 27 56
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APPENDIX E (Continued)
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SHOULD (Expectations)

Frequency and Percentage

' Counsellor DO

(Role:Behaviour)
Frequency and

. . Percent
Item ‘ .
Counsellor Teacher Principal
o A~B ¢| A B cl| A .B A B ¢
36. £ |43 30 53 2 19 54|39 30 ss| 77 19 30
%34 24 42|37 17 47 |31 o4 4 6 15 2
3. £ (48 36 42|30 33 52|43 35 47| 100 19 7.
38 29 33|26 29 45 |34 28 38| 79 15 6
38. £ |31 33 62 | 16 21 77 | 28 31 66| 55 29 42
o |25 26 49 14 18 67 |22 25 s3] 46 23 33
9. £ |85 ie 25 |+43 14 58 |80 19 26| 93 15 18
7 67 13 20|37 12 so {64 15 21| 74 12 14
40. £ 4 29 93| 6" 21 8 |-9 28 88 8 .22 96
7 323 64| 5 18 77| 7 22 70 6 17 76
4. f |60 32 34 |74 28 13 |72 36 17] 100 200 6
% 48 25 27 |64 24 11 [s8 20 14 79 16 5
w2 f |39 42 45 |57 39 19 |37 s 30| 74 34 18
i\‘\\s; 13 38 ("0 36 17 |30 46 24| 59 27 14
43, f |28 \*57\\\41- 37 56 22 |25 62 38 58 47 2
7 22 45 55“\3g 49 19 |20 50 "30| 46 37 17’
44, £ -[50° 30 46 | 30i{j337,,5?‘ 2 4 4 101 23 2
: w0 2 37 |26 29 45 |34 33 | s0 18 2




APPENDIX E (Continucd)

=
) e
: . Frefuency and
. . Percent
- Item ’ >
Counsellor Teacher Principal & ',
.A. B c| A B wijm A :3 s s :jgc n \*
45. £ |33 34 59 |43 31 41|46 39 | 72 20 2u
% 26 27 47 | 37 27 36 | 37 31 32 57 £‘23 : 19 .,
6. £ |25 31 70 |3 32 49 |32 33 e0| 53 33 40
z |20 ' 25 56 00 28 43|26 26 48| 42 26 32
47, £ 30 36 60 | 33 32 50 | 40 41 43 64 33 29
o g |oa 20 .48 |29 28 43 32 33 34| 51 26 23
48. £ |11 16 99 |12 15 88 |17 19‘;789 30 20 76
.9 13 79 |10 17w 15 7 24 16 60
49. £ 56 25 45 |47 41 24 |47 ,32“ 65| 83 10 - 3'2,(;::7 ]
7 |43 20 36 {41 36 21 |38 26 36| 66 8 25
iSO;‘f 23 a1 .62 |23 1 ss |18 45 e2| 350 56 35
%, |18 33 49 200 32 48 {16 36 50 28 . 28
‘s1.f (42 32 52 |29 38 48 |33 38 54| 76 22 28
R 33 25 41 |25 1 42|, 30 43| 6o o2,
. 52, f s _45 66 | 7 35 73 ‘7 9 37 _'79 . 52. 30 wh
% 236 2|6 320 63 7 30 ’_63V.l 41 26 7 35
3. f |21 21 8 | 8 25 f 82 | 13 Vv244v587,';'44‘; 21 61
7 |17 17 67 7 2 :'71 1019 70| . 35 3‘17";48’
| L -
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APPENDIX E (Continucd) RO

S

SHOULD (Expec'tatio'ns)' " 4 . Co.pnsell‘or DO
Frequency and Percentage (Role Behaviour)+ .
e C : ‘- Frequency amd i+
o ' : Percent
tem = .
Counsellor Teacher Principal b
‘A4 B ¢l A B claA B c| .a B cC
£ |26 25 75|10 ‘240 81 ‘12; 30 79| 47 25 54
Z |21 2060 [ 9 21 70|12 24 63| -37 20- 437
L o | N R R v
95. £ |29 35 61|13 35 Te6 |21 43 59/ 70 24 32
% {23 28 48|11 30 57 |17 3. 470" . s6 19 257
56. f 9 23 -9 L1123 s 10 35 79| 27 23 75
"% |7 18, 75|10 20 70| 8 28 63| -21 18 60
57.f£ |10 28 88 | 21 54 40 {.20 - 470 58| . 12..43 ° 71
8 22 70 |18 47 35 |16 38 46[ 10 34 56
13 28 85 |22 44 49 |20 40 65| 24 31 71
10 22 .67 |19 38 43 [16 32 52| 19 26 56
s 19102 | 27027 86| 5 31 89 . 9 207 96
: ’ 'L.‘ ' . .. ' . T ’ ’A S '
% 4 -15 8L .2 23 75 |.4 25.71| 7 16 76
60. £ |12 21" 93| 5 .24 °8 |14 30 31| 21 21 84,
%110 17 74| 4 .21 75 |11 24 65| 17 17 67,
S IR 3 . ST i R
61. £ | 4 22 100 | 7 31 77|12 .40 73| 16 . 33 77
7 3 17 79| 6" 27 67|10 32 s8] 13 26 61
62. £ |7 23 96| 8 25 82 | 7 28 90| 14 23 89
% |6 18 76| 7 22 717| 6 227 72| -11 18 71
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 APPENDIX E (Continued) -

0
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[N

Y’ SHOULD (Expectations)

Frequercy and Percentage

o

Coqhsello; Do
(Rqle’ Behaviour
Fquuency and

‘ . j Percent
. Item — > o .
. CounéellorA‘ ' Teacher - Principal } ks
. A B C A B c| a B c % . B .cC
63.f 55 21 49|20 21 73|51 13 61| 49 16 41
t o4 17 30|17 18 63 4 10 49| $5 13 33
\*) 64. £ 3 26 96 3AA_28 84 .13 27 :84 23 29 74
Jow 2 a1 ve| s 2 om0 2 e 18 23 59 -
65.f (35 45 45,136 46 33 |32 49 43 /40 4 Aév
% |28 36 36 [31 40 29 |26 39 34| |32 g 34r\f34
66. f 61.;'35. 29 65 21 28 |74 27 24| |67 38 21
v |ag '2é" 23 | 57 18 24 59 22 19| | 53 5’3Q "i7-- 
67. £ 10 26 89 |13 30 2 8 3 83|l 27 T
2 .| 8 vél | 71|11 26 63 6 ‘27‘ 66| 21 35 44 =
68 f |7 21 97 |11 20 8%“ -6: »zpf*,97 3,'2?fA_49 49
Coxo e 1 7w w36 16 78] 2 30w
; 69. £ . 21.1»33.';?i |25 g}2 ‘ A8 2Sf_ 48 - 52 1, §i 31 '34-[ 
% 726 se 22° 37 42 |20 38 42| 48 25 27
70. £ i@ n31‘v 85,/ 16 38 63 : 14'.;52\"593 46 35 45
o s 25 er |12 33755 ;:11‘ 4 2‘i | 37 28 36
’7;.Jf_ 16 35 75 |14 50 50  12 58 55| 53 42, %31
1 1328 0 |12 4 43| 10 ,f46:‘.44f 42 33 25
AR N A | .
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APPENDIX E.(Continued)

N

R 'Y' - SHOULD (Expectations)
‘ Frequency and Percentage

Counséllor DO

(Role Behaviour)

Frequency and
Percent -

- Item“

Counsellor Teacher Principal

¢, A

B

A

72. £

73, £
74. £

75. £

78. £
79.F

80 £ .

) .

]
Ka

23
18
22

17.

29

123

. 15"
12 :
05
20
19

s

27

21.

15

12

38
30
34

27

32

25

4’1‘»
33
W
| 35

56

44

91

72

..88

~70

66

52

50
9 117
93
‘92
| 73

70

56

57

A

4T

63

10

9

.18

16

26

23,

29

25

0
12
14
12
38
i

19

39

38

33

-30

26

‘45,-"

39

22

19

39

42

1105

o1

38

3%

37

44

v 506

/49 |

56
49
78

68

51

44

.37

18

24

19

22

39
3
20

16

34

C12° 112
10
40

.32

21

43

78
. 6,2~
26

6

: &3

" 43

)

45

36 |

90

77

36|

Sha

"
31
53
42

80

- 63

100

79

36

29’

23
18
27
'2"1

18

- 14
:’, 12
.
;v33,

43

52

;e

.50

. 40

50, -
40
19

15

109
87

17, .

_i61,r;

. 58

46

40
32



. APPENDIX E (Continued)
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N

Y

]

_Item .

4

SHOULD:(Expéctations)
» Frequency and Percentage

Couﬁsellor

Teacher-

Principal

\

Counse¥dor- DO -
(Role* Behaviour)
Frequency and

. Percent

A B c

A B

‘/A

A B C

81, f

82. £,

{30
83, f -

70
56
41

38 47

33 37

g2 41
49

51

15, 50

49

33 |

. 37 .-

13 43, 43

;ai';.zs
43 36
36 v23V?Jo
52

45 11
3
4o
s

VRS

50 | 11

b1
22.

81

13

T s4 31

57 "56

9 46 45
3%
4§5  27
6 37
530 66
45 21
%..
49
.39 2

51

307

82,

a4
1 .3§:
R
QL 31‘
0'13f52'
e
A,éo‘

2 |

26 |

52
1175

46

1516

16 27

:53 .

94

“a

-» 20 .4

S
16\\ 53 57
13 42-7 45

LY

54 45 26

43 36 21

3.3 87
2 29
517 2
40 . 17 .

21

%
N | °.0\;

47,33

37

1

37 2,.6 -
 55§ :
42 A;f
o
Yep
Z;'134' i85~-%‘-

I67'
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_ APPENDIX E (Continued) '

13

°1907

SHOULD (Expectations)

Frequency and Percentage o

TR

Counsellor

Teacher

,N_Pfiqcipaiu

-

Counséllér no

(Role Behgviour)’

Frequency and
Percent

A B

A 'B c

90.
91.

92.

93,

94.

95.

97.

o8,

114

10

35
28
|28

122
18
15

12

115,

38

%2

13

'10

36
29
'48

38

34

.27

38

30
-
29
47
37
56

44

94

75

110

87
55|

44 |

50

40

86"

68

56 .

76.

.60

64"

s |
55
4

; ‘S,}.26j
s
13
j18

16

24 \.

21

9 27

8‘$y?34
416
3 14
19 29
N b
17 25
37 -
Y

- 30

46

40
i“Ag_
;f5§ j
i7.f 5;,
15 b
60

. 52».

25

79 f

69

95

83

67

58

53

46

78
’ 68 |

54

47

5]
45
.47

41

31

{ 37

27

38" 80

6 30 64
R

8 25

6 20

30° 38 57

24 30 4p
49 40

« X

32

36

39 29

13 22 90

15& 18'

35 41 49

‘28 .33 39

33 34

26 27 46

Teft

“4q

31, 45

25 36
49 -

30 39

92

R

39

31

74 |

2|

39 |

C 14

. 66

B4
58]

" 89

66

14 - 33 52

29 83

11 66

327 27

52 - 25 21

04 15 7

82 12 6

55 33 38 -

%4 30

81 31 14

25 11
17

78 a1

62 25 13
40 10
60 32 8

28. 9

71 22 1
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APPENDIX ‘\ (Continued) . LR I
- ‘ . -
., . o )‘”\ ‘ » N ~.
SHOULD (Expectations) : . . ~Counsellor DO
Fr@uency ‘and Percentage A - (Role Behaviour)
‘. . o ’ Frequency and
) . . ' e - . Petcent
Item — e . . .
’ Counsellor - Teacher, -, Principal |. .
- 4 a8 6| A B .c|l A" cft a-B ¢
99.°f |19\ 44+ 62 |29 47 39°| 46 51 28] 44 61 21
%o |15 34 49 |25 41 34| 37- 41 c22] 035 48 17
. . "‘ ‘b d . “ X » . o . o : - C »
~100. £ |19 52 55| 31 48 .36 |-39 45 40 92 25 8
A : ’ i BRI ° e | ‘ "'_‘ o °.
L% |15 41 44 | 27 ’42,.'31. 31 .36 32| 73'¢~20' 6
/?f'ﬂf‘-\\7 ‘ : e : ' . B ,
o Note: A refers to Never-Rare;z B refers to Sometimesz .
C refers to Usually—Always ‘ '
. . — . - ‘ -, . . . e
5 . ’ EEUE
. ~
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APPENDIX F:
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.

vy

Interposition
“-SBignificance

C

Responses . «

"Direétion.
of

Consensus States -

‘High -

.. Moderate

Low

' Nonsignificant

-

" Positive

| 10, 48.

| 94.

: =
| 14, 20,°40, 46,

53, 54, 56, 62,

7, 9, 12, 18, 23,

50, 51, 52, 55, 74,
75, 79,86, 92,
'100._ o

AY
. Neutral

115, 25,29, 31, 32,

43, 44, 65, 80.

Negétive

|19, -

B

5, 13, 37,766. -

Significant

Positive

2, 59,-61, 76,._
83, 89, 9L.§F -

1{?3,14.j8,f16,

35, 57,58, 60,
78, 81, 87,

)y (99,

167, 70, 72, 73, |

T,
,.88, 90, 95, 196

Neuf:al

__'11, 30, \42 84, 85,0
93, R

98..

~ Negative|

22’

|22, 27, 28, 34,
Sf3% T

6 21 24 41 49,
63

. Total =

"-'“AQ

26, 33, 36, 45, 47,| 7
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‘Interposition Jff'
. “Significance

“Direction
of

Responses

Consensus States ~

" Moderate !

<

[

U

<"N0nsigﬁifipant'

"Positive

10. .

| 53,

12,
33, 740, 48, 52,

54’ 55,
64;J689z92’

-

62,
94,

1.4’ 18, 20’ R B

56, -

5’ 36, {15’ 44, 0461"' _ "
| 47, 50, 51, 69,

‘741 751’80. /ﬂ
. ,./"‘ _". .

‘e
+ .

- Neutral

* .

7? é’ 15’ 25,_32;
43, 45, 65, 71, -

79, 86,.100. |

k.

‘Negative

113,723, 26, 29,
13-

[

zSignifiéan:4_Ar

Bositive

P

2, 16, 21, 35,
38, 59, 60, 61
63’ 67’ 70, 72,

11, 4,.8, 11, 17,
122, 27,34,:39, |7,
95, 96.

&

‘Neutral

:;57;4843 85;i82a » -
[88, 97, 98, 99. .| T

LﬁégétiYa,“

24, 30, 41. .

.-

. 4

o3

58

13,6, 28, 42,49, |
o182, . B

e
LI



Viy

o

APPENDIX F (continué{) -

a

?rincipal Responses

-

195

g 0 ——A -
Qo U

o8 g 2 Consensus  States

- O o4 [+7] .
[ | & aa d
O U4 O Y O

[« o V.0 A

56! 5 3
E(",," \‘Q e High Moderate - Low
=~ 10. . 20, 40, 48, 52,| 7, 12; 14, 18, 33,
T 2 53, 54, 56, 62,| 36, 37, 46, 50,

~ 8 64, 68, 94. 51, 55, 69, 71,
T 3 - .- | 80, 92. )
[* 7]
& o
= : :
S - 5, 15, 23, 25, 26,,
ot & 31, 32, 43, 44,
b 5 . 45, 47, 65, 74,
g;? 2 75, 79, 86,-100.
c \
2 @ 19, 66. (| 9 13, 29 {
ol . -’ . ’
'Y Y
o '
w L
“ .
L A
o . 176.7 1, 2, 16, 59, 4, 8, 11, 17, 21,
IS S ‘60, 61, 67, 72,| 35, 38, 57, 58,
. - "‘i 77, 78, 83, 89,| 63, 70, 73, 95,
s . . 90, 91. . - | 96, 97% | |
o ' - “# — ; et -
& - 42, 49, 81, 85,
3 VI 87, 88, 98, 99.
W Ie .
o~ = X‘ M .
[=1 Q

. 60 Z i
-4 - .

0. ) _ , —— —

. ‘ | g‘ 634’ 39, 4;0 3, 6’ 22’ 24, 27,
: oo o 28, 30, 82, 84, °
$ - o 93. :

. 0 Ad o
A L& i ~
‘Total, , 2 30 68
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e > 'APPENDIX “H

- 11.

COMPARISON ON - COUNSELLOR ROLE BEHAVIOUR AND ROLE, CONCEPTION
' SHOWING FREQUENCY AND PER CENT OF COUNSELLOR RESPONSES
' ". ABOVE, BELOW AND ALONG THE DIAGONAL OF

¢,

. THE 5x5 CONTINGENCY TABLE

o .
S

ITEM

.. BELOW DIAGONAL

RN

°

DIAGONAL -

 ABOVE DIAGONAL

Freq'ue‘ncy) Per Cent. - ,

Frequency Per Cent.

¢

Frequency Per Cent =

ERE VRO B

e

o

: ‘_18.“

10 /\ 7
-

IR T B

1 S11

11 ,v s

18 |

. g

21 16

DR

6 4

E Ut

07

16 712

'

29

36 -

37

62

41

39

43

38
a0
36

30

36

59

.29

}

35

2t

a s

N

23

28

49
32

230

B} 30 | :
.,_48‘,
39,

. 5 ’I 65
B 7'9.‘._\ 62
S0 3

79“  .,_ 62 > .

e e
79 .\ 13
| 54 42

74 58
87 Y

g

'lf‘83 - = 65;:

B .47' S 37 i

'51_

87 . 69

65 51

86

el ey

o
AN

o
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~ APPENDIX H (continued)

PR
—r
e - : T ,

- £ .

| | BELOW DIAGONAL | DIAGONAL |  ABOVE DIAGONAL -
” /| Frequency Per Cent | Frequency ‘-Per Cent fﬁg_ﬁgqcy ; ,Peil;’/.Cent- ]
\’1‘? ) - ) ‘. L o v C . e . {

\"Ti-, =

19?5§" '; 3 "1.2.:_  B 66 52 | oss o i 43 ,5;
caei f o1z 0 9l a3 | e s
Cal |y a0 e 'fsa;ffl, R T
‘}?éQ;: *_:35.1‘ : 'ﬂ 28 e 53 |- : 22 R
{1529Q,_ ‘7_,12}~ _‘4 9 s TR ' j *§b .‘,‘f';:47_:ﬂ“
'T-fﬁzﬁ?';: R l s | i.'32f7° 25 i. 1 ;f. 87 v‘lll¥iﬂi59 >
fﬁzs;t,<'.'fzz .;  f v s ow | o w
:m g 20 ,25.'__,1 | e . 53 25 19
"véééﬂf" 1,3§f - ‘.30. *’ f'vl Y v;s3¥ e . 20 ; .' "’15'?
|  7é§ﬁf§', ~i5é "fi_411";_vf, 4L ‘32!"'rff:vjd'_ s
"301n 'Q' fl1’“ ;;’: ;8,_‘i J ~'54frf',' w2 |  ‘\617,’:> e
fjai{fs,i“ I T '.» 342 ; ‘.;v33:f,}_.;:_'82'*:_@  65 
fszg}”;[;,’20=',!?f)__15f;5v;. 'r52.: f.i‘ iéi~f1;"7T  53v1"z ;1  43 ’
ajigé;v Wy s e 4i7.f'"_: fizf:j, :ﬂf l65,'5f'i s
"-i54§'??'j.f34 v‘f'.7 ’éi; {N::V;f;7d  ' fg.ff55“:' , ﬁ{ 22 ;_ir,;:gléviw
'f;ﬂ?ﬁéﬁéf'_fLéff‘;,‘[216,f5? ;v;f6p f "};‘§7;f_' : 5 45“,fﬁ;:f g5 ?_ 
: . . fl ’. 53 vv o 42 :59 o 46
e feom s ol e e
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APPENDIX H (continued)
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BELOW’DIAGONAL

DIAGONAL

a1

ABOVE DIAGONAL

‘Frequency Per Cent

‘Frequency Per Cent

'_Frequenéj,‘Peﬁ Cent:

| "445 -

. 45,

.
48,

* 49,

:51. ‘

52
o osa
; 5§;
;37 §§5ﬂf.

56,

L. 57,

'i f60,<1-'

20 . 15

B T 1

14 11

15 11

R L

19 8-
16 ﬁ‘t; ]

12|

% |

. 81 B

-r

38

51

©60
g

29

: ’--39.‘
\35',7’
62

f:»‘451   |

| "60_‘f

e
a2

BT

v

8

f[ﬂéafy:A 5
66

SA

23

38

a7
38

‘52

0

49

_351.,1

.:‘48;2

el
A

Cos3

23,

83

. e .

‘58

93

vi763

70

80

S 57

69

'.4 52 . .

. ; - 67.

50

53 .

o

.46

30 »,_"_, |

-2 39 ;];_.

nﬂfisrff3.' |

s

N 19 .
65

52 -

e
73

60

55

:53-‘ 

"45‘»;.5

54

 ‘41 s

.53

54

“5§; 

AT

e ._36;" |
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BELOW DIAGONAL'  _DlagowaL . | ABOVE DIAGONAL -

ITEM | ——— , M
S Frgque'p'cy .P‘e‘lfvr(jetl“t» ' Frequency Pé’;‘ Cent | Frequency Per Ceént

A}

s e o] o -451_, o ‘1‘ —
62 |1 1 | 58 2
' 635 - 9 . 15“' 69 ‘54 - | 37 29
0 TR noelse a6 | s - R R
e | w3 | s Loows | ca ae
B »5515‘ 20 15??'  'f‘69_‘¢‘ N :547: 1 pe C 28
i 6. | 8 e | .43 ;'?_"»:34", | s E
e | T % | e e
:69;,{ SO R {jv _52j. RS :’,f”'69i f ff"ﬁéif 3
}' 70}7 7~‘. 53 fg' : ' 2“‘ 7  .  :50?: ; _.; 39; ﬁ‘»:-' 3. ﬁi
72. 9 o 7 43 Y 73 - “57 : |

RUE £ R IR USRS THNR I P 3 |10 s

B e i Tl VI Y S RS 69
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. APPENDIX H (continued)
| sELoW pracoNAL ¢ DIAGONAL ABOVE DIAGONAL

ITEM &

’ .-Freguency‘ Iier, Ceq't- Frequency., Per Cer;:_; Frequency Per Cent

82; % 61 . .48 50 39

83. 6 " 54 42 66 - 52
84, 1 12 46 % 64 50

85, |7 4 3 23 18 99 78

8. | 13- NS .“55493{ ~ V73 57

87. N \ '151 *1,__yf$gf o / 54 42
‘88; * 20 15~ '~‘Z§ . 38 58 46
89, | 14 11 51 40 61. 48

~ 9. 7 5 55 3 63 50

1. 10 7 59 46 .56 44
s 15 11 .39 30 71 . 56 \3
- : v ’ *\ ,

93. 4 3 L 17 .13 N 105 - 83
94, 5 3 36 7. 28 85 67
55, 3 2 27“'!;;! 21 96 76
L 96. 5 & 3 2+, 19 96 “76
“;5. 6 .4 | .25 TR 95 75
.. | 3 2ot 13 106 84
e | s 1 4 36 72 57
100 3 2 19 .- ¢ 150 | 103 81
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o Y APPENDIX I ’
I“h: [ . A ’T%? s
S A R O T S B . S
cou§4gngap~ JBEHANIOUR (DO) “MEANS, ROLE CONCEPTION (SHOULD) MEANS
Mk " AND 't¥VALUES FOR DO-SHOULD COMPARISONS
:Mez;hs Means A ‘
Item b » t-Value Item t-Value
DO | SHOULD { DO | SHOULD /
— . yi
./ )
1. 2.48] 3.83 | 10.74% 20. | 3.18| 3.90 6.69
2. 3.25| 4.36 |= 9.75% 21. | _2.83'| 2:68 1.33
~ 3. | 2.51| 3.8 9. 14% 22. | 2.48| 2.28 1.85
. N ‘ . . )‘ - )
4, 3.45| 3.97 4.70% 23.Y 2.181{ 3.14 7.97%
5. | - 2.56 | 3.22 5.73% r~C260 | 2,19 2.88 6.63%
6. | 1.87| 2.90 9. 40% 25. | 1.79] 2.98 10.98%
7.1 2.81] 3.39 4.79% 26. | 2.89| 3.25 3.40%
8. | 2.90| 3.82° 7.47% 27. 1 2.40| 2.28 1.21
9. | 2.11] 3.28 | 9.27% - 28.%1 2.33| 2.06 2.76%
10. | 3.80| 4.33- 5.46% 29| 2,141 2.93 7.03%
11. | 2.06| 2.85 . 7.96% 30. | 2,37 3.03 5.45%
12, | 2.30) 3.17 7.60% 3.0 1.75| 2.92 I1.25%
13, 1.79| 2.89 9.65% J32.| 2,75 | 3.1 | 4.19%
1. 2,15 3.62 | 11.15% 33. | 2.87| 3.52 5.12%
15. | -2.15| 2.98 | 7.81% 3. | 2.14| 2.02 |7 1.0
‘16. | 3.48] 3.75 3.07* 35. | 3.48 |.3.81 3.14*%
C17.°] 2.04) 3.2 | 1017 36.| 2.32] 3.10 ' 6.40%
"18. | 2.87| 3.58 7.65% 7. 1.75| 2.94 10.63*
1.29| 1.98 | 7.82%: 8. | 2.83| 3.42 5.97%
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-
' Means Means
Item t-Value Item t-Value
DO | SHOULD DO | SHOULD ‘
39. | 1.94| 2.28 2.70% 60. | 3.75| 4.14 3.94%
40, |  4.10 | 4.25 1.88 61. | 3.75] 4.27 5.60%
41. | 1.68) 2.71 - | 10.44* 62. | 3.94| 4.22 2.87%
. /—*?9- —
42. | 2.29] 3.1 8.08* 63. | 2.60| 2.94 2.86%
43. | 2.54] 3.18 6.90% 64. | 3.67| 4.19 5.17%
46. | 1.64| 2.97 | .12.70% 65. | 3.06] 3.17 1.15
45. | 2,290 3.28 8.92% 66. | 2.42| 2.64 2,00%
w6, | 2.75] 3.7 8.19% 67. | 3.24] 3.99 7.96%
47. | 2.48| 3.43 8.92* 68. | 3.21) 4.17 8.59%
e | 357 4.2 6.70% 69. 2.58] 3.59 | - 7.89%-
49. | 2.19] 2.91 6.39% 70. | 2.95 EY 28 YR
50."| 3.02] 3.52 5.09% 71. 2.71 3.23r 9,55*% -
51, 2,37 3,22 6.97% "72. 3.12| 4.06 845k
52. | @ 2.821 3.70 7.50% 73. 2.93| 3.95 | 7.78%
. 53, 3.25 3.80 5.35% 74. 2.18] 3.53 11.50%
56| 3.13| 3.62 4,778 75.| 177 3.48 | 15.34%0
s5. | 2.40| 3.36 7.14% 76. | 4.39 4.71 3,96+
56. | . 3.62 414 5.02% 77. | 3.75| 4.05 4,07+
Csr | am| sor | azok 78. | 3.41 3.72 |. 3.04%
58.| 3.60| 4.03, 4.70% 79. |, 3.14] 3.3 2, 80%
59. | 4.04| 4.35 % 80.| 2.79] 3.41 5.,75%

«f



APPEND IX I {continued)

. .
7 - — —
| Meai; « o : /l‘eans
Item |- t-Value Item | ——F~— t-Value
DO | SHOULD | . Al |, po |sHouLp |

81, | 3.41)  3.77 4.38% 91| 3.83| 4.40 | 5.68%
82. | 2.67| 3.14 | 4.70% o2 | 2.5 33 | 7.08%
83. | 3.85| 4.46 |  8.80% 93| 1.60]73.20 | 15.95%

| | A R |
84, | 2.62| 3.18 6.38% 94, [ 2.75| 4.04 11.15%
J . : : _

85. | 1.92| 3.41 13.53% 95. | 2.18 | (.64 13.76% -
g6. | -2.83| 3.60 | 7.28% || 96.| 2.19| 3.74 12.77%
87. | 3.33 3.74 | 4.19% 97. | 2.16| 3.58 12.91%
88./ 3.60| 4.03 470 . || 98.| 2.00] 3.51 | 15.28%
89. | 3.85| 4.33 |  6.05% L 99| 2.71| 3.48 8. 46%
90. |  3.51] 4.10 6.65% || ~T100.| 1.87| 3.46 | 14.91%
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