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Abstract

This thesis examines the extent to which students and parents are
satisfied with the Christian direction at Edmonton Christian High School. ECHS
states that all they do and teach is done from a Christian perspective. Students
are meant to explore and discover all aspects of God's creation and are
encouraged to serve the world in transforming activities to make the world a
place that sees the Bible as the guide for living. ECHS views students as image
bearers of Christ, and respects these students as individuals who should be
given every opportunity to deveiop their individual gifts. Several expressions of
what Christian schools ought to be were examined. This thesis claims that, in
spite of a real desire for change with some of these expressions, ECHS has
been able to fulfil its mission as a Christian school and has satisfied many of the

parents and students.
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Chapter 1
Satisfaction with the Christian Direction at Edmonton Christian High School
Introduction

Edmonton Christian High School (ECHS), along with most independent
schools, exists to realize an espoused faith commitment or world view (Hollaar,
1989, p.1). Together with the family, church, and community, the school has
joined in the important role of guiding children in a way that will shape and
prolong the traditions and mores of the parents that send their children and of
other friends of the school. This culture is one that is deeply rooted in Holy
Scripture and based on God’s call to spread the love of Christ in everything one
does. ECHS has grown and developed for 27 years in the city of Edmonton.
Noiwithstanding the fact that much cf what has shaped ECHS has included the
social values and beliefs of society at large, i.e. economics, the dominant
influences have been the ideas and workings of people who have committed
their lives to Jesus Christ. As well, many of the people who have attended
ECHS, have taught there, or who have been in leadership positions, have been
people who are members of the Christian Reformed Church, a church that finds
its roots in Dutch Calvinism.

Christian Education has played a major role in my life for as long as | can
remember. | have been privileged to attend Christian elementary and high
school in Ontario and a Christian college in the United States. | have also
taught in a Christian high school for the past fifteen years. My family’s close tie
to the Christian school movement was evidenced by my father’s recent
retirement as the treasurer of his local Christian school, after thirty-five years of

service. My children also attend a Christian school and | am grateful for the



opportunity they have. | have been pleased with the education that they have
received, as | believe they have been opened up to, and challenged to live, the
Christian way of life.

Presently | teach at Edmonton Christian High School (ECHS) which has
its roots in the Christian Reformed Church (CRC) and is referred to as a school
with a “Reformed” perspective. Begun by Dutch immigrants in the 1940s, the
school, in the beginning, almost exclusively comprised children from Dutch,
CRC families. Since this time however, the school has grown substantially and
has become interdenominational. As well, large numbers (approximately 25%)
of students come from ethnic backgrounds other than the Netherlands. ECHS
is part of a larger body called Christian Schools International. Grades 10, 11
and 12 are taught at ECHS.

Although CRC schools are a relatively new development in Canada, they
have been established in North America for over 100 years. The first school
opened in Canada in Holland Marsh, Ontario, in 1943. Since then some 140
schools, closely connected to the CRC, have opened in Canada. The schools
have been parent controlled. Enrolments in these schools have remained
relatively stable as they have enjoyed consistent support from the CRC
community.

Although the schools have a close connection to the CRC they are not
controlied by the church. Early in the history of the relationship between church
and schools the sphere of education was placed under the control of parents
and friends committed to the nction of Christian education (Hollaar, 1989,
p.136). When the church had control of education the emphasis was on

sheltering and protecting students from the ideas of the state controlled schools.



Later, influenced by Dutch scholars like Abraham Kuyper and Groen
VanPrinsterer, the mission of the schools began to change. Ideas about
bringing the Christian witness to politics, business, and culture became popular.
Instead of schools sheltering students, students were taught how their faith
could make a difference in the world. Students began to hear words like
transformation. They were taught and challenged to transform society and
culture. As these changes in vision were taking place “some significant
tensions emerged which continue into the present day between a pietistic and
isolationist mindset and the more transformationist mindset” (Hollaar, 1989,
p.138).

Within the last six years, the years that | have been associated with the
school, much concern has been expressed regarding ECHS. Aithough much
of its support still comes from the CRC, ECHS has only managed to attract
approximately 60% of the children from these churches in the greater Edmonton
area. As well, the growth rate for ECHS has not paralieled the growth rate of
private Christian schools in general. This statistical evidence has prompted
some parents to ask, “What is wrong with ECHS?”

The staff and administration, along with the board, are concerned about
the low numbers and about the negative talk about the school. One also
realizes that any conflicts that may exist between staff and parents, between
board and parents, between staff members, or between the board and the
teachers will uitimately affect the quality of education. The interacting goals of
the school with those of the community must somehow be brought together to
form an educational program that will satisfy the supporting community. |f this

is not possible the prospect of losing ECHS is real. The process of bringing the



goals of the school and the community in sync is ongoing. This thesis could be

considered part of the process as | will investigate the extent to which parents

and students are satisfied with the school.

Statement of the Problem

ECHS is a private Christian school. Its Christian direction forms the basis
for all other aspects of schooling. Discovering the extent to which parents and
students are satisfied with this Christian direction, in the many facets of
schooling, could result in a legitimate understanding of what is presently
desired for the school.

In response to these observations, the research question will be:

1. Are parents, students, teachers, and graduates satisfied with the

religious direction, as practised, at ECHS?

There are several ways in which a Christian School can articulate its
direction. Christian schools out of the “Reformed” tradition usually define
thernselves as schools that guide students to lead a Christian way of life. This
way of life is characterized first and foremost by a personal belief in God and an
acceptance of Jesus Christ as the Saviour of the world. This belief states that
everything in creation has been redeemed by Jesus Christ. Theretore, every
subject that is taught and all other activities that are participated in are meant to
reflect the truth of Jesus Christ. Nothing is neutral. Everything that is taught and
every activity participated in, should be done out of a Christian perspective.

Second, students are encouraged to take up positions in the Christian
and secular communities, affecting change and bringing about the peace of

Jesus Christ in today's world. Students are challenged to develop all the



talents they were given and to mature as individuals. As well, students should
realize that we all live in community, where we must share one another’s
burdens and joys in a spirit of trust, openness, and acceptance so that everyone
will feel part of that community. All these things are done out of a spirit of
gratitude for the salvation received from Jesus Christ.

This vision for “Reformed” schooling is, however, dynamic. To be
Reformed means to be constantly reforming. There isn't one set way in which
“Reformed” schools operate. The culture of the school can be fashioned in
many ways. Some schools may feel that the means to achieve the vision would
include a strong academic program with strict discipline. Others may feel that
a close caring relationship between staff and students along with a more
sensitive approach to discipline would achieve the vision best. Whatever the
case, a clear understanding of student and parent perceptions of the direction of
the school would help to improve or affirm ECHS. At the very least, simple
dialogue regarding direction would go a long way in cultivating better relations

between the school and the parents and students.

Sub Statements of the Problem

A number of sub statements to the problem are listed here. These will
help to direct the research. From the general research question, and from the
various interpretations of the vision for ECHS, the following eight sub-questions
emerge:
1. Do parents and students embrace the “Reformed” direction at ECHS, as

stated in its vision statement?



2. To what extent does ECHS influence the lives of its students to live a
Christian life?
3. Are there areas of the curriculum, or in extra-curricular activities, tizzl mcke a

greater contribution to the way parents and students perceive the Christian

direction of the school?
4. To what extent does the influence of teachers affect the parents’ and

students’ perception of the Christian direction for the school and their

acceptance of this path?

5. To what extent does the administration of discipline affect the parents’ and
students’ perception of the Christian direction for the school?

6. To what extent does teachers’ formal and informal evaluation of students,
affect the parents’ ana students’ perception of the Christian direction for the
school!?

7. To what extent do the relationships that students have with each other affect
the parents’ and students’ perception of the Christian direction for the
school?

8. How do the number and quality of formal devotional activities affect the

parents’ and students’ perception of the Christian direction for the school?

‘This study is significant in that it will provide clues for the supporting
community, and for ECHS itself, that could disclose whether or not the Christian
vision, as practised, is in harmony with student and parent ideas for what a
Christian school should be. It will also give ECHS feedback as to the relative

success it is having in engaging students to embrace the vision and goals for



the school. The research can provide information on specific areas of strength,
upon which a school can build, and indicate particular areas of concemn, which
can be addressed to affect positive change. The tools, for determining the
answers, can also be used by the schools as a method for ongoing analysis of
their effectiveness.

Perhaps the key to the study is to revisit or refocus the vision for the
school. In the day to day responsibilities and busyness of running schools, it is
difficult to hold out the vision for the institution consistently and appropriately.
To reflect on what you are doing, to what purpose you are doing it, and the
means to which you are achieving the purpose, are necessary tasks. The
decisions that one makes are often made in the haste of the busyness of a day.
These decisions are not always influenced by the ultimate purpose for the
school but by the influences of the dominant social pressures, e.g., economics
or e.g., the loudest or most influential trustee. The study can help the supporting
communities, teachers, parents, boards, administrations and students become
more aware of the influences of the culture around us and cognizant of the
vision for Christian Education. ECHS is not meant to be just another school of
the province but a viable alternative.

The challenge of offering distinct, alternative education is further
exacerbated by the demands and restrictions placed on ECHS by the province
of Alberta. To offer Alberta government diplomas the prescribed curriculum
must be offered. To add to this, all students must write provincial examinations,
compelling teachers to teach to the exam. The difficulty of offering a Christian
perspective in history, math, or science is problematic when you are beginning

with a prescribed curriculum. Yet this is precisely what is being attempted.



Three groups of people may find the study helpful. Parents interested in
sending their children to a Christian school can look to the study as an indicator
of ECHS’ success. Parents could make informed decisions regarding their
childrens’ schooling. In this same context, parents of stu. Ints that are already
attending the school, and parents of students anticipating attending, may also
be able to see a role that they might play in affecting positive change.

Teachers may be encouraged by the results. They may feel that they are
accomplishing their goals and that their goals are congruent with the goals of
the school. On the other hand, teachiers may also be persuaded that their own
internalizing and articulation of the vision, as expressed to their students, is
inadequate, and begin a process of change to get their goals in line with the
vision and culture of the school. Teachers could also be encouraged to
dialogue with one another on strengths and weaknesses, to affect change and
to provide encouragement for each other.

The administration and board can also look to the study to help
themselves, and the supporting communities, understand and articulate the
vision for the schonl. With this understanding they would have a more complete
picture of the effectiveness of the school and be able to make decisions which

are informed and congruent with the goals and culture of the school.



Chapter 2
Literature Review
Introduction

The Christian Schools with which | have been associated are those that
are affiliated with Christian Schools International (CS!), an association rooted in
the Reformed tradition and closely connected to the Christian Reformed Church.
CSl was founded in 1920 by Reformed Christians who believed that students
and teachers should view life through the spectacles of Holy Scripture (CS|,
1993). Presently, CSI has 435 member schools, 90,800 students and 4890
teachers scattered throughout the United States, Canada, and Australia
(Kaufman, 1992). CSI has its headquarters in Grand Rapids, Michigan.

To explain the Reformed perspective, as it relates to education, has been
a challenge that many writers and teachers have found difficult. To be able to
point to specific things that make ECHS a Christian school, rooted in the
Reformed perspective, is also a challenge. Yet this is precisely what teachers,
parents, the school board, and the supporting community should be able to do.
It is the essence of what makes ECHS different.

In response to this challenge | will attempt to describe the Reformed
perspective as it relates to education and Christian schools. In reading and
analyzing the mission statement for ECHS, it seems clear that this statement
can be referenced to Reformed perspective. My intention is to point out these
references in an attempt to place ECHS within the realm of a “Reformed”
school.

It is important to note that although ECHS and other Christian CSI

schools may have put together vision statements that express a Reformed
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perspective, the question of whether or not the culture of the school reflects the
vision statement remains. To go from vision to practice is often difficuit. Vision
statements tend to be philosophical and ambiguous, and interpretations of
these statements can be varied. Since varied interpretations lead to different
school cultures, one can imagine the discussions that can take place in staff
rooms, parents’ living rooms, and student lounges regarding levels of
satisfaction with the schools. There isn't one agreed upon way to provide
Christian education.

To place ECHS in the context of a Reformed vision, and to come to an
understanding of how this Reformed vision is being practised, it is essential to
examine the context of the lives of parents and students. This context will aid in
an understanding of parent and student comments about the school. Similar
studies have been done with other Christian schools and the diversity of
interpretation of vision has led to varying degrees of satisfaction. This literature
review will also look at these studies and relate them to the recent discussions
on the nature and purpose of Reformed Christian schools. Comments that
parents and students make about school in general, about discipline, about the
way teachers teach, the kind of formal devotional activities that are
experienced, evaluation, oxtra-curricular activities or other aspects of schooling,
will provide hints as to how one thinks about schooling.

As we!l parents and students may give hints as to the type of Christian
schooling they prefer, with respect to the old church controlled isolationist
school, or the more modem transformationist or conformist orientations. All

three orientations will be explained as enter into a discussion of the Reformed

Perspective.
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The Reformed Perspective

The basis for Reformed vision can be summed up in the words Creation,
Fall, Redemption. Creation is the manifestation of God’s handiwork. Our world
was created good, and belongs to God. “God faithfully sustains it by his
providence. Creation is the theatre of God's glory, displaying his power and
majesty” (CSI,1993, p.5). The human race is the crown of this creation. The
role of the human race in this world is to be one of caretaker, responsible to God
and to each other.

The human race and creation are, however, greatly affected by evil.
Since Adam and Eve fell to the temptation of the devil, our world has
experienced brokenness and pain. This brokenness is not limited to anything. It
effects every aspect of creation. “T hinking, feeling, and creativity are believed to
be just as susceptible to sin as the human will is; politics and commerce are no
more prona to evil than are scripture exegesis and acts or worship” (Hull, 1993,
p.67). The consequence of this fall is death. However, God promised not to
leave his children. Instead he promised to continue to be in control of
everything, and in his infinite love and mercy, he sent his son Jesus Christ into
the world to save humankind from eternal death by dying on the cross. His
death paid the entire debt of sin and restored the relatonship between God and
his people. All that is required of people is to repent of their sins and believe
that Jesus Christ died to make all things new.

In this world we see people either rejacting or accepting God's call to
repentance. If the call is rejected, people will respond by tumning %o another god
for their reason for being. When people confess that Jesus died for their sins

they will respond to that confession by doing good according to Holy Scripture.
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Doing good, according to Reformed people, means, among other things, to
serve and bring healing to the broken world. The Reformed tradition is firmly
committed to the ideal of working towards a complete transformation of this
sinful world to one that accepts Ged as the guide for living. This transformation
does not take place overnight but in small steps and usually within the context
of one’s own life. The Reformed tradition therefore denies any belief that
Christians should be in isolation from the world or indifferent to it. Christians
must be in the world, in a struggle to “enhance the good and diminish the evil”
(Wolterstorif, 1989, cited in Hull, 1993, p. 63).

Central to the Reformed view is the theme of transformation. This theme
along with two others, conformation and isolation, make up the three ways in
which Christians have historically viewed the world (VanBrummaelen, 1986). To
describe all three orientations to their extremes one could say that the
conformists view their Christianity as very personal, separating their public life
from their spiritual life. Their spiritual life does not necessarily speak to the
issues they deal with daily. They have little trouble being in the world, taking
their place and enjoying everything it has to offer. This conformist orientation is
often embraced by students (Kaufman, 1992). Isolationists, on the other hand,
will pull completely out of society. The world for them is evil and must be
avoided. The transformist seeks to change the world.

The attempts to do good are not merely a series of deeds strung together
that might signify Christian living. As well, doing good is not a part of a works
righteousness mentality, a thinking that says you must earn your salvation
thfough the doing of good works. Good works reflect a world and life view that

says “this is God's will for my life.” God has sent his son into the world to make
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all things new, including me. Out of sheer gratitude and out of love Jesus
Christ, | do good works. The deeds | do reflect what | believe. It is similar for
someone from the Jewish faith or for someone who is a humanist. Undoubtedly
their deeds reflect their way of life. Living the life of a Christian or a Jew or a
Humanist will affect one’s whole being.

The goal then for a Christian teacher is to teach all courses from a
Christian perspective. This perspective is one that uses the “glasses of
scripture.” Since our whole being is wrapped up in our faith, a Christian teacher
cannot help but to teach from a Christian perspective. As well, the Christian
school is not declared Christian simply because it includes religious courses in
the curriculum. As we said, “one’s religion gives meaning and direction to cne’s
whole life and not just to what the western world has often mistakenly restricted
religion to, those activities that are associated with the institutional church
(DeGraatff, 1968, cited in Hull, 1993). Everything we are and everything we do
is driven by our faith. God has claimed all areas of life, history, math, business,
industrial arts, physical education etc. Nothing is left out. Everything is to be
submitted to God’s judgment and worked on until Christ returns.

The essence of being Reformed is to be constantly reforming and
transforming, a recognition of the fact that there is brokenness in the world. As
well, new things are constantly challenging the Christian. The question that
should be asked often is, “are these things of the Lord or must they be
rejected?” The Christian’s task could possibly be summed up by saying that
they must try to bring a “piece of heaven” to earth in all they attempt to do. This

piece of heaveri could come in the form of big things, like persuading politicians
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to allow scripture to guide their decision making, or in the form of little things,

like helping out a neighbour.

“Ref " Chri

Visioning for Christian Schools is a task that many in the Reformed
tradition do not take lightly. Recently, several discussions have taken place in
CSI schools that have centered around vision. In the summers of 1986, 1987,
and 1988 several teachers, administrators, professors, and pastors came to
Chicago in an attempt to define what it is that makes up a Christian school. The
culmination of these conferences was a book entitled, Twelve Affirmations
(1989). The book became the basis for vision discussions in several CSI
schools, including ECHS.

In the summer of 1992 a conference was held in Toronto entitled
“Focusing the Vision.” Many teachers, pastors, board members, and
administrators attended this conference in the hopes of gaining insights and
strategies that could be used to allow their own schools to be identified as
distinct Christian schools of the Reformed persuasion.

The following paragraphs discuss some of the ways people, involved in
Reformed Christian education, thought these schools should develop. Each
method represents an approach to teaching that will enable and encourage
students to embrace a Christian lifestyle. This lifestyle would include an active
participation in transforming the world. One would probably see varying
degrees of each method in Christian CSI schoois across Canada. It would be

present in the curriculum, the teaching, and the governance structure.
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In the first method is “Christian Traditionalist” thinking (DeBoer, 1993).
Christian traditionalists emphasize developing intellect and reason, along with
encountering knowledge. The intent is to give students an intellectual
background to deal with life’s issues, in the hopes that these students will be
able to leave school and take up the task of transforming the world. Schools
are to train the Christian mind.

A second orientation that emerged was called “Christian Progressive”
thinking (DeBoer, 1993). Its emphasis was on developing “heart,” cultivating
the learner's responses, and on growth and development. Students were
confronted with social and justice issues, and challenged to make decisions
concerning these issues based on the Bible. As well, students were challenged
to get personally involved in these justice issues by confronting politicians,
visiting old age homes, or by doing other community service projects. (To
express this method, ECHS has its grade eleven students work in the
community for three days each year. The students work at the local Youth
Emergency shelter or a local home for mentally challenged people.) The most
important theme in this tradition is that students begin working on transforming
the world while they are students. Academics will play a secondary or
supportive role.

More recently a group of educators have attempted to synthesize the two
views. Their ideas are defined, by DeBoer (1993, p.3), as revisionist. The
revisionists have made a valuable contribution to the Christian vision for
education. Much of the recent literature (Beversluis, 1981, DeBoer 1993,
Stronks & Blomberg, 1993, VanBrummelen, 1988, VanDyke 1985,

Wolterstorff, 1980) has focused on this view as the path that Christian schools
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should follow. The key phrase describing this view is “r@sponsive discipleship.”
The term seems to capture this synthesis and explains what, in the view of the
revisionists, Christian schooling should be.

A responsive disciple suggests an actor who is knowledgeable, critically
reflective and contemplative, sensitive and aware, involved, and accountable
(DeBoer 1993, p. 17). A Christian school, according to this view, should be
nurturing responsive disciples of Jesus Christ within a community of learning.
A Christian school should be cultivating habits of the heart and mind as well as
the hands. It is about disclosing to the learner through the “glasses of faith,”
something of the richness of God's revelation of himself and his world, for the
sake of our living the Christian life (p. 17). Henry Beversluis (1981), in his book
Christian Philosophy of Education, describes it this way. He speaks of a
religious vision for education that goes beyond personal piety and private
morality to a “comprehensive life orientation” (p. 17).

Educating for responsive discipleship directs schools to build a culture in
which students are encouraged to discover and develop the gifts they have
within a caring community. With their gifts, students, along with teachers, are
encouraged to seek “shalom” in this world. “Shalom” would be described as
“seeking Biblical peace and justice that heals brokenness and restores
creation to what God intended it to be” (Stronks & Blomberg, 1993, p.29). “In
seeking this shalom students would become conservers, discerners, and
reformers within the Kingdom contours of the Bible” (p.18). Students would be
conservers by preserving and passing on the story and the world view of their
tradition, discerners by a critical discerning of the spirits of our time, and

reformers by transforming this world to a new and betier one (p.18).
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Teaching Christianly involves a process of guiding, unfolding, and
enabling (VanDyke, 1985). In guiding students, teachers model the Christian
life and direct students toward the right goals. Teachers aiso motivate,
encourage, and lead students towards a life of service for Jesus Christ. Formal
devotional activities remind us of God's presence in our lives, of his love for us,
and lead us to a deeper awareness of our icve for the Lord. In unfolding,
teachers disclose the creation, the effects of sin, and the redemptive patterns
open to the Christian. Unfolding means to open up creation. In enabling,
teachers empower the student to be an active and competent participant in the
transforming of this world while in school and in the future.

The definition of a “responsive disciple,” as being knowledgeable,
critically reflective and contemplative, sensitive and aware, involved and
accountable, is a broad one. It is difficult to apply these attributes in the day-to-
day activities of school life. Teachers inevitably begin to emphasize different
ways to achieve the goal of teaching for responsive discipleship. Some
continue to stress habits of the mind and others habits of the heart. School
boards, parents, and students can all have different opinions of what should be
emphasized. The board may want the school tc emphasize academics or
discipline, parents may want to see an emphasis on student behaviour or
student expressions of a personal faith commitment to Jesus Christ. The issues

can become complicated.

Christian Schools: A Diff t Lool
Of the three orientations isolationism, transformationist, and conformist,

most Christian school principals from CSl schools will tell you that their school
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embraces transformational thinking as the orientation they model and teach
(Kaufman, 1992 & Hull, 1993). There Is some evidence to suggest, however,
that parents are more inclined towards isolating their children from the evils of
the world rather than encouraging them to participate in changing it (Vryhof,
1991 cited in Hull 1993). In isolating their children there may be a good
chance that they learn proper Christian morals with a sprinkling of Bible
knowledge, make a personal commitment to Jesus Christ, and be protected
from an evil world. It is the parents’ desire to ease children into society slowly,
by means of a protectionist school environment. Discipline, a basic educatibn,
and an obvious Bible curriculum, are central to this theme. Kaufman (1992)
refers to these people as Pietistic Dualists; dualistic in the sense that spiritual
knowing and academic knowing are essentially unrelated, pious in the sense
that what makes Christian schools Christian are the Bible courses and
devotions.

Central to the stated vision of most CSl| schools is the theme of
transformation. Parents, on the other hand, may be more interested in
protecting their children from the world than having them learn how to change it.
These two visions have created tension between schools and parents. To
avoid the tension Christian schools may have lost sight of any vision. Aside
from a few expressions more related to schooling in general (e.g., the
atmosphere of a small school or teachers who see their work as a calling),
some CSI schools may have simply become a school similar to schools of the
state (Hull, 1993, p. 100).
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The Vision For ECHS

The vision statement for ECHS (1985) reflects a Reformed vision for
education. There i¢ an acknowledgement of the Lordship of Jesus Christ over
all things, of the barrier presented to all people because of sin, and of the
saving and redeeming work of Jesus with his death on the cross. The theme of
creation, fall, redemption is clear. There is also a clear message to students
and the rest of the supporting community that everyone should be involved in
transforming the world.

The ECHS mission statement can also be identified with “revisionist
thinking.” The statement includes expressions of a Reformed world and life view
that encourages students to develop value judgments grounded in a knowledge
of God, an understanding of ourselves, a knowledge of our relationship to
others and the world, and in an acknowledgement of the Lordship of Jesus
Christ. The school is also to promote sound scholarship, an earnest effort, and
an obligation for students to use their talents in a context of a Christian world
and life view. ECHS is to provide opportunities to experience and apply student
learning to Christian action and service. The overall aim is to prepare students
to live responsive and productive lives of faith to the Glory of God in
contemporary society. There is an emphasis on cultivating habits of the heart,
mind, and hand.

ECHS sees the primary responsibility for education belonging to the
parents. What ECHS does in the school is to complement the home and the
church. The school is seen as a community where Christian love and concern

are central values. Parents, students, teachers, and the supporting commusity
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are to be valued as integral parts in the operation of the school. Collegiality
among teachers is seen as an imperative.

ECHS has a well-defined mission statement that can be referenced to
the literature on Christian School vision and to Reformed Perspective. The
question of whether or not vision and practice are in harmony has to be
discussed by the ECHS community. There is increasing pressure to identify
what the school is all about. Parents, who may only have a financial
relationship with the school, are concerned that they get their monies worth. I
the school isn't different it wouldn't be worth it to send their children to ECHS.
Other parents, parents who have more than a financial relationship to the
schoo! and are intimately involved with the school, are also expressing concern
that the school is not meeting their children’s needs. A discussion of these
expressions will follow as we contemplate studies that have been conducted
with regard to parent and student satisfaction with schools.

To set the stage for this discussion | will present the context within which
the school community is working. Many challenges serve as barriers to
producing alternative Christian education. The challenges also serve as
influences for parents, students, and teachers as they contemplate whether or
not ECHS is meeting their needs.

] Sch i i
Enroiments in private schools in Canada have been on the rise in the last
25 years (Hollaar, 1989). The increased enrolment in private or Christian
schools in Canada is an indication that these schools are fulfilling a need, and

satisfying parents and students. In 1970-71, 142,601 students, or 2.4% of the
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national total, were enrolled in private schools in Canada. In 1989-90, 233,
873 students, or 4.6% of the total population, were enrolled. In April 1994,
258,359 students, or 5% of the national total, were enrolled. Although most of
the students enrolled in private schools were in Quebec and Ontario, the
Waestern provinces have also seen steady growth in recent years. Private
school enrolments in the four Western provinces in September 1994 was
79,191. This represented an increase of 8.4% over the previous five years.
(FISC, 1994 & CEA information Note, 1992, Feb.).

Although enrolments have increased steadily in private schools, ECHS
has not experience the same rate of growth. Enrolments at ECHS have
remained stezdy at around 165 students over the last five years. There is
concern that ECHS, having a long history, may need to refine, articulate, and
practice a vision that is distinct and satisfying.

There is some evidence that suggests that the dominant public school
maijority has infiltrated the CSlI Christian schools to the point where they no
longer offer alternatives but are just so much more of the same thing. Bergen,
(1992) citing R.M. Stamp, points out that private schools in Ontario can no
longer be called schools of prot~st or alternative schools, but like their public
school counterparts, they have become schools of Ontario (p.16). Government
control of finances, teacher certification, and curricula, as well as a pervasive
attitude that private education will fragment society, where people will no longer
be given equal opportunity, or leamn respect for one another, exacerbates the
private, alternative school's challenge. Hull (1994), in his investigation of
Christian CSI schools in Ontario, argues that these schools have been so

influenced by the “deep structure of schooling that, on the whole, there is
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nothing distinctively Christian in OACS (Ontario Alliance of Christian Schools)
schools in terms of curricuium, pedagogy, evaluation procedure, the system of
schooling, or the outward litestyle it promotes (p.100). Hull insists that CS|
schools in Ontario must begin a process of reform or they will become

ineffective schools. The concern may be legitimate for ECHS as well.

il i hri

Offering alternative, Christian education is not a simple task. To
understand the difficulties Christian schools are faced with, we have to examine
the greater context within which Christian schools are placed. This context has
placed constraints on schools like ECHS that inhibit its ability to offer aiternative
education. It is not my intention to point to these constraints as excuses for
Christian schools becoming merely schools of the province, but they are an
indication of the tremendous challenge. They serve to give parents and
students a different basis from which they place judgments on their school. This
basis has undoubtedly influenced many parents’ and students’ ideas of what
the vision for ECHS should be.

As mentioned earlier, the biggest challenge to Christian schools is the
public school monopoly (Stronks & Blomberg, 1993). One need only look at
the amounts of money offered to public schools and those offered to private
schools across Canada. Although levels of funding differ from province to
province, it cannot be denied that parents who send their children to Christian
schools often do so at great financial sacrifice. In the province of Alberta,
Christian schools are given approximately $1,600 per student in provincial

grants. The average cost of educating one student in Alberta is about $5,800.
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Because of lower teacher salaries, a lot of volunteer work, and fewer frills,
ECHS is able to run at a cost of approximately $4,000 per student. Of course
the difference between provincial funding and the cost per student is made up
through tuition fees. In Ontario, where no provincial funding is available,
parents pay tuition fees that can range from $5,000 - $12,000 per family.
Parents who have children in both the high school and an elementary school in
Ontario often pay double tuition. Christian, CSI High Schools in Ontario
operate under boards that are not usually connected to the elementary school.
In Alberta four of the five CSlI, high schools operate under the same board as
the elementary schools.

The second challenge identified by Stronks and Blomberg (1993) has to
do with the sub-culture of schooling. They argue that this sub culture, or what
Hull (1993) refers to as “the deep structure of schooling,” is a powerful obstacle
that inhibits schools like ECHS from practising what they preach. The sub-
culture generally places schools in a position of having to attend to academic
training, vocational training, citizenship training, and self-actualization (Boyer,
1985, cited in Hull, 1993). Schools are to provide these types of training so that
students will be equipped for the world of work and become responsible
citizens. There is littlie emphasis on transforming the world. The sub-culture
leads one to be concerned that students will be eligible to get into university or
college and have the skills necessary to be able to conform to the world and
make a good living.

A key ingredient in the sub-cuiture of schooling is competition (Stronks &
Blomberg, 1993). Students respond as individual learners in an attempt to

scewa higher on tests and exams than their fellow students. Grading isn’t really
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an indication of how much the student knows but merely shows a rank ordering
of students. The curriculum is prescribed and taught to see which students can
best master the material (Hull, 1993). Excellence is determined by achievement
and parents are quick to point this out when their child, in their view, isn't
performing well in school. In this type of sub-culture it is difficult to make the
school community aware of a different way to define excellence. This should be
a way that shows that students are individuals and are not to be compared to
everyone else.

This challenge leads us into another challenge identified by Stronks &
Blomberg (1993). This challenge is individualism. Students and teachers, while
at school, seem to be in a world that advocates being alone. Teachers often
teach with their doors closed and because of competition students often learn
alone. Students in my classes have often refused, or at least strongly argued
against, working in groups. The fear of being dragged down by the weakest
student in the group was greatly feared. Grading in group work did, however,
often rely on the final piece of work handed in. There was little or no concern
given to the process. In informal discussions that | have had with teachers at
ECHS and in other schools about group work, the experiences were similar.
The students in my class had a point.

The last challenge identified by Stronks & Blomberg (1993) has to do
with social and ecological decline. Child abuse, family breakdown, economic
pressures, all contribute to children coming to school with emotional and
psychological concerns that need to be attended to. Social and ecological

issues makes one aware that we are dramatically connected to these problems

through our students.
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It should be painfully obvious that the challenges mentioned here are not
restricted to Christian schools. The sub-culture of schooling, individualism,
competition, and the many sociat problems are being dealt with everywhere
and in every school system. Peshaps the Christian school, because of its vision
of being an institution that seeks to bring about transformation, feels a more
profound responsibility in this area. Whereas public schools have a vision for
making sure their students take their places in society, Christian schools hope

their students will change society.

Other Studies Done Concerning Satisfaction with Christian Schools

Of the few studies done related to parent and student satisfaction with
Christian schools, four were identified as having significant relevance to this
study. The first one was a study done by the staff and administration of West
Edmonton Christian School (WECS,1994) in which they asked their supporting
community about their levels of satisfaction with the school. (WECS, along with
Northeast Christian school, make up the main feeder schools for ECHS. The
three schools together make up the Edmonton Society for Christian Education.)
The second was an evaluation done in December of 1989 of ECHS by Alberta
Education. The third was a study, conducted by John Hull in 1993 of Ontario
schools, and the fourth was a study conducted by Steven Kaufman in 1991 of
CSlI and ACSI (Association of Christian Schools International) schools in the

United States. The following is a discussion of the findings in these studies.
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West Ed ton Christian School

The West Edmonton Christian School, a K-9 school, recently conducted
a study in which they sent questionnaires to all the parents who were sending
children to their school (West School Study, May, 1994). The study included a
complete survey of many school related issues. 180 questionnaires were sent
out, one to each home. 85 questionnaires were returned. There was not
indication as whether or not the questionnaire was filled out by the mother or
father. There was also no indication as to whether or not the questionnaires
were from parents of students in grades K-6 or from the junior high. Preliminary
analysis suggests that the parents are generally satisfied with the school.
However, they did indicate a desire for increased discipline, some curriculum
changes, especially in the area of language arts, and an increased effort in the
area of student special needs. Parents stated that they were satisfied with the
vision of the school but there was an indication that the way in which the school
practised its vision, could be improved. Discipline, or the lack of it, teacher
conduct, and curriculum were identified as aspects that indicated whether or not
WECS was clearly a Christian school. Parents indicated that the junior high
classes seemed out of control at times and they indicated that, in their view, this
should not happen in a Christian school.

The questionnaire also provided parents with the opportunity to give
written responses to questions concerning philosophy and vision, curriculum,
pedagogy, student conduct and discipline, teacher conduct, communication,
special needs, facilities, and extra-curricular activities. Although many
comments dealt with practical issues like communication, report cards, and

curriculum, several other comments were made that dealt with the Christian
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emphasis at the school. A variety of concems were expressed. Five comments
specified the need for a clearer definition of the vision as it related to specifics in
the curriculum. One such comment was very specific and requested a clearer
definition of the Reformed vision. Two comments noted that the implementation
of the philosophy varied from teacher to teacher. Five comments requested that
~ greater priority be given to the practice of prayer, personal testimony, and Bible
stories. One comment expressed the need for a statement of witness or service
to the community.

On the positive side, parents noted at least fifteen times that they were
very satisfied with the way in which the philosophy was stated and practised.
Two of the fifteen comments, expressed satisfaction with the way in which
teachers were able to integrate faith and learming. The rest of the comments
were not specific in their expression of how the philosophy was carried out.

in further analysis of the canments several things emerge. First of all, it
appears that there are various idees smong the staff, at least from the parents
perspective, about vision implementation. As well, parents have differing ideas
on how the vision is to be practised. Some parents expressed satisfaction with
the Christian direction but were more concerned that there be high academic
standards. Such comments are consistent with the conformist theme. One
comment, expressing a need for a statement of mission or service, and the
comments regarding the integration of faith and learning, can be categorized as
transformational, a theme consistent with Reformed thinking.

Two areas in the questionnaire that raised several interesting comments
had to do with discipline and teacher conduct. In both areas one was left with

the impression that they were central to these parents’ perception of what a
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Christian school should be. Fourteen of the 85 questionnaires indicated a real
need for the school to be firm, consistent, and willing to administer
consequences for poor behaviour. Several of these comments were expressed
passionately. Twice it was mentioned that firm discipline was very important in
showing Christianity. Parents who expressed this sentiment seemed to be of
the understanding that strict consequences would curb inappropriate
behaviour. Other parents encouraged the school to educate students in proper
behaviour. Eight comments suggested various methods for behaviour
education. Nine comments expressed satisfaction with the present rules and
procedures for discipline and five comments were made that referred to
discipline and student behaviour as issues that needed community support.

Some intense responses were provoked by the conduct of some
teachers. Generally parents expressed their satisfaction with the teachers as
positive role models for their children. However, some concern was expressed
over the lifestyle of some teachers, especially with regard to church attendance
and the promotion of traditional family values. Teachers were commended for
the amount of time they spent on extra curricular activities.

In conclusion it seems safe to say that parents, in spite of a positive
feeling for the school, had a difficult time articulating specifically what it was that
made WECS distinctly Christian. Often schools may point to a close, caring
environment and dedicated teachers, but these points did not come up very
often. Instead parents said that there needed to be more consistent and firm
discipline, better teacher role models, and improved student behaviour to
improve the Christian emphasis at the school. These themes are more

consistent with an isolationist orientation and not the stated transformational
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vision. Perhaps if pressed, parents, who wrote down general positive
comments, would be able to state more clearly what it is that gives them this

positive outiook.

Ed ton Christian High School - 1989

In 1989, at the request of ECHS, Alberta Education put a team of
evaluators together to take a look at every aspect of ECHS. Eight evaluators
visited the school over four days, visiting classrooms, interviewing parents and
students, and generally observing how the school ran. The evaluation’s
steering committee also had several parents, students, teachers, and
graduates fill out questionnaires to obtain input. The evaluation dealt with
school administration, curriculum, school climate, student development,
facilities, and support services.

The results of the surveys clearly showed that the students and parents
were generally very satisfied with the school. Students were happy to attend
school as they perceived the teachers to be caring and helpful and they
generally enjoyed the school climate. Parents concurred with their children’s
perceptions and overwhelmingly appreciated the Christ-centred education
present at the school. The negative comments made by parents and students
dealt mainly with facilities.

The comments regarding Christ-centred education were interesting. |
attempted to come to an understanding of the type of Christian school parents
and students desired by coding ail of the comments made concerning the
Christian emphasis. Again, the three orientations towards Christian living

-conformist, isolationist, and transformational- were used as the coding
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reference. Comments made that separated academic subjects and faith in a
way that saw an emphasis on academics and a brief reference to Christianity in
the curriculum, were placed within the conformist group. Comments that dealt
with increased emphasis on prayer, conversion, Bible classes, stricter
discipline procedures, and Christian atmosphere were placed within the
isolationist group. Transformational comments included items such as
integration of faith and learning, teaching all courses from a Christian
perspective, and comments that expressed an appreciation for challenging
students to deal with issues from a Christian perspective.

Parents made 41 comments regarding Christ-centred education.

Several comments were difficult to categorize because they were very general
and had no context. The simple mention of Christ centred education does little
to flesh out what is important for that parent. Of the 41 comments, 25 were
categorized. Of the 256 comments eleven were categorized as transformational,
six were isolationist, five were conformist and three were placed in both the
isolationist and transformational. The tension between the three mindsets may
very well exist at ECHS. it may be important to facilitate discussions that reveal
the distinctions in orientation that are emerging. The discussions may go a long
way towards providing a harmonious vision.

Three comments showed concern for ECHS and its lack of emphasis on
student spiritual growth. These parents grasped the importance of the
transformationa! character of the school but displayed some dissatisfaction with
the lack of emphasis on development of the heart. This is an area where we
find an overlap between the transformational orientation and the isolationist

oreintation. Schools from the Reformed tradition may tend to de-emphasize, in
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practice, the development of a heart commitment and emphasize matters of the
mind and hand. It is often assumed that the students have made personal
commitments to Christ and are quite willing to begin with the challenges of
transforming. Although there may be less emphasis on cultivating a heart
commitment, the vision for schools from the Reformed tradition do not officially
ignore it. These schools do not see themselves as being primarily in the
business of evangelism.

Students were also quite articulate in their comments concerning the
Christian emphasis in the school. Of the 20 comments that were specific
enough to be categorized, 15 of them could be put in the conformist group.
Most students saw the Christian emphasis as being sprinkled on the curriculum.
None of the comments made by students indicated that they were aware of or
able to embrace ideas concerning the transformational character of the school.
Students were very appreciative of the high academic standards and of the
close relationships among themselves and with the teachers. They felt these
relationships came as a result of caring committed teachers and because
ECHS was a small school. Students saw these close relationships and caring
teachers as important to what makes up & Christian school.

Generally, teachers did embrace the mission statement of the school in
their comments, with words like holistic and integration, but four comments
showed some frustration with an inconsistent sense of this transformational
character. One teacher expressed a need to introduce a service component
into every grade (presently only a grade eleven service project exists) and

another teacher expressed a desire to have more teachers with a Christian
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college background, indicating a desire for a more consistent application of the
vision. .
csl | ACS| Schools in the United Stal

In 1991 Steven Kaufman visited fifteen selected schoois in thirteen
different states. Although his study was not designed to discover parent and
student satisfaction but to investigate the degree of parent and student
ownership of the mission of these schools, the study is still relevant in that it
reveals several of the same orientations towards Christian schools that were
found in the studies done at WECS and ECHS. His findings were presented at
the “Focus on the Vision” conference held in Toronto in 1992.

Kaufman discovered that there was very little consensus among
administrators, faculty, and students regarding the mission of the school.
Although administration, teachers and students clearly understood that a
Biblical perspective throughout the curriculum was important, little agreement
existed with regard to what “Biblical perspective” entailed. Students considered
caring teachers of utmost importance. Teachers defined Christian perspective
in terms of Christian environment, an environment that was often described in
spiritual terms, terms consistent with a pietistic dualist thought frame. The
transformational character of the Reformed perspective came up in only 8% of
teachers’ responses. For Kaufman an example of a transformational response
was: “To educate students from a Biblical perspective, and to prepare them to
influence culture and society for Christ” (Kaufman, 1991, p.7).

Students and teachers also made several comments concerning the

success of their schools. Teachers seemed very discouraged and dissatisfied
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with what was happening. They felt betrayed by parents and felt that a strict
application of the rules, tighter admission policies that would deter entrance to
students with behavioural problems, and more parental support would help to
solve their problems. Students wanted more freedom, fewer rules, and
changes that would help student/student and student/teacher relationships.
The changes that students and teachers advocated were important but did not
reflect a fundamental questioning of the direction of the school. Neither
teachers nor students appeared to embrace the vision for schools and instead
were content to deal with issues like school rules, admission policies, and
student/teacher relationships, items that were more a part of the subculture or
deep structure of schooling.

Kaufman concluded that, although the transformational rhetoric was
there, transformational practice was absent. The curriculum was essentially
secular, with some Christian sprinkles. Students were not receiving a culturally
relevant understanding of Christianity in any significant way (Kaufman 1991, p
18).

| i - ri li hristian |
The study completed by John Hull (1993) of eight OACS high schools
revealed essentially the same findings as Kaufman's studies. Administrators
could clearly articulate the transformational mission of their school, but, when
examined more closely, this vision was rarely seen in practice. Teachers and
students defined Christian Education as having a Christian perspective in all
areas of life, but what this meant was not sufficiently clear. OACS schools were

<haracterized by a safe and secure environment, as evidenced by high teacher
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job satisfaction and student optimism, but there was little that was distinctively
Christian in terms of curriculum, pedagogy, evaluation procedures, school
governance, or the outward lifestyle the schools promoted. Students and
teachers were, however, quite satisfied with the schools. It appeared that most
teachers were so busy with the day-to-day busyness of schooling that they had
little time left to pursue a common Reformed vision for their school. It also
became clear that, for students, the Reformed vision was simply a perspective, a
way of seeing things, and not a holistic way of life or world view. What was
important for students was caring teachers, a Christian environment, getting
good grades, college acceptance, and future financial success. All are aspects
of a school of the conformist orientation. All are aspects that also emerged in
the WECS study, the ECHS study, Iand in the study done by Kaufman. Again,
all have more to do with the sub-culture of schooling and a conformist
orientation than with the Reformed transformationat theme described in their

mission statements.

her i mpl in the Ar nt and Par i
In a study done by the North York Board of Education (1981), an attempt
was made to discover why students left public schools and moved to private
schools and vice-versa. Three hundred and six parents were interviewed by
telephone or asked to fill out a questionnaire. There was roughly a 50/50 split
between those !saving the public schools and those coming into the public
schools. The study had three foci: perceived problems in the public schools,

gains or losses resulting from the transfer, and suggestions for change.
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The most common reasons given for the change to private schools were:
a genuine desire for Christian religious education, higher academic standards,
and better discipline. Eighty-nine percent of parents believed that their children
gained something from the transfer to private schools. Two of the main
concerns of parents who took their children out of private schools were
concerned with the distance to the private school and the need for a higher
academic standard. The problems parents experienced with the private
schools were that the schools were too far from home and that there was not
enough emphasis on academics. Eighty four percent of the parents felt that the
students had gained from the transfer to the public schools (North York Board
of Education, 1981).

Although this study surveyed the:a who had changed school systems
some conclusions are helpful for this review. There is evidence that parents
were dissatisfied with discipline procedures in the public school. It appears that
private schools were seen as institutions that had stricter discipline procedures.
The West Edmonton Christian School study indicates that strict discipline is also
a priority for those parents who send their children there. As
well, North York parents who moved their children into private schools seemed
to indicate agreement with a Christian philosophy or vision of education.

The Society for Christian Education in Edmonton has, on an ongoing
basis, sought information, informally, from its supporting community regarding
their level of satisfaction with the schools. information on the schools’ ability to
teach from a Christian perspective has always been an important part of these
inquiries. The studies have provided a variety of responses. The most recent of

these studies was conducted using a telephone survey of parents who had
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removed their children from schools belonging to the Society. The study was
conducted in 1993 by the board of the Edmonton Society for Christian
Education. Concerns expressed by these parents included tuition costs,
discipline, transportation, teacher conduct, and program offerings (Board
minutes, Oct. 1993). It was clear from the studies that all was not well with the
schools. Some of these concems, (e.g. discipline and teacher influences on
children) were identified as issues that affected the way the Christian vision
was practised in the schools.

Lee Hollaar (1989) conducted a study that, among other things, looked at
the CRC schools and how their governance structures demonstrated the
community’s espoused values. Hollaar looked at the faith assumptions of the
CRC community, gave a historical overview of the community, and then looked
at whether or not the governance structures of the school reflected these faith
assumptions. Hollaar completed five interviews with people who were
intimately connected with the governance structures and drew his conclusions.
Hollaar (1989) found that faith did influence Christian school governance but
that there were also gaps of unfaithfulness (p.235). Some expressions given in
the interviews were, in Hollaar's view, very secular. The people he interviewed
talked of governing bodies that made decisions that were based on pragmatism
and not on the Reformed vision that they espoused. Hollaar notes that “the
presence of an ongoing secularization process seems unanimous throughout
the portraits” (p. 257). Hollaar also says,

rhetoric and general slogans abound; their transiation into
governance practices and structures remains spotty. When one
scrutinizes Christian schools, all too often one does not find the
embodiment of noble ideals of the Christian alternative
perspectives. The five portraits testify to the discontinuity of
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practice following confession. What one finds is often a secular
perspective to which are attached piecemeal supplements or
correctives (p.261).

Hollaar's findings are consistent with those of Kaufman and Hull. The
evidence suggests that Christian schools, in spite of their rhetoric, don't

practice what they preach.

Conclusions

Overall the literature seems to indicate varying levels of satisfaction with
the Christian direction of the schools discussed. Parents do seem to indicate
general approval for the degree to which the schools put their Christian vision
into practice but when looking for details as to what is being practised, very little
consensus emerges. Caring teachers, a Christian environment, discipline, and
a small school atmosphere have all contributed to general school satisfaction.
Parents were interested in good role modets for their children, adequate, formal,
devotional activities, and in opportunities for their children to develop positive
Christian friendships. Some parents expressed concern with extra-curricular
activities and others applauded teacher efforts in extra-curricular activities.

All of the above are significant aspects of Christian schools. The extent
to which parents .-~ students are satisfied with these aspects at ECHS is the
focus of the survey done for this study. The Kaufman, Hull, and Hollaar studies
also focused very much on whether or not parents, students, and teachers were
able to practice or embrace what the mission statements of the schools
preached. Their conclusions were that very little of what was done at the
schools revealed the central mission in the vision statements. The schools

tended to be very similar to public schools. Open-ended questions on the
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questionnaire and the results of interviews in this study were analyzed to see if
ECHS falls short in the same way as the schools mentioned in the Kaufman,
Hull, and Hollaar studies. The analysis identifies the extent to which parents

and students are satisfied with how ECHS practices what it preaches.
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Chapter 3

Methodology
Research Design

The intent of this study was to discover the level of satisfaction with the
Christian direction at ECHS. The population includes parents, graduates,
students, teachers, and other supporters of ECHS.

The study design included a combination of qualitative and quantitative
methods. The sample included: (a) grade 12 students and their parents, (b)
fourth year graduates and their parents, and (c) teachers at ECHS. Teacher
responses were used to triangulate the results with those of the parents and the
students. The information was gathered by using questionnaires and follow-up
interviews. Students, parents, and teachers received slightly different
questionnaires, but all dealt with the extent to which ECHS has been successful
in affecting student lives and in implementing its school vision.

The questionnaires were developed with the help of several individuals
and by looking at similar studies. The people sought out for help included other
administrators, the chief executive officer for The Association for Alternate and
Independent Schools and Colleges of Alberta, and the Christian Schools
International District 11 curriculum coordinator. The questionnaires were
scrutinized by members of the Edmonton Society for Christian Education and by
teachers at ECHS to ensure that all areas were covered and to ensure that
ambiguities were removed. The questionnaires were pilot tested on a random
sample of five students, three teachers and five parents from the sample
population. Ali respondents in the pilot were asked if they had any difficulties

with the questionnaires. The data collected in the field test were coded and
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analyzed to see if ambiguities existed. The questions were amended as
needed to increase clarity.

The pilot study provided several hints that allowed some changes to be
made in the construction of the questionnaire and in the interview schedule.
The order of the questions was changed and one question, a question on
whether or not teachers provided satisfactory positive attention to students’
opinions, was added. The interview schedule was amended somewhat to allow
for more discussion. It was originally designed as a fairly structured face-to-face
interview. It quickly became clear that such an interview would not allow for the
free flow of infurmation. The interview was then constructed as a semi-

structured face to face conversation.

Data Collection

The sample was invited to fill out the quastionnaires. The questionnaires
made use of a Likert type scale which was found useful in collecting the
guantitative data. As well, the questionnaires included some open ended
questions that were useful in collecting qualitative data. (See Appendix A for a
copy of the student questionnaire)

Students who presently attend ECHS filled out the questionnaire during
their class time. These questionnaires were administered by one of their
teachers. The teacher was given clear instructions conceming the
administration of these questionnaires. Parents and graduates received a
questionnaire in the mail. The parents received one questionnaire per
household. These questionnaires were accompanied by a covering letter (see

appendix A) and a return envelope. In total, 47 students and their parents, 45
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graduates and their parents, and 13 teachers were asked to participate in the
study. The graduate and parents of graduates numbers do not represent the
total sample for these groups. The class of 1991 had a total of 55 graduates.
Although an effort was made to reach ail of these graduates, it was not possible
to do so. The same could be said of the parents of these graduates. The
number of teachers, students, and the parents of these students does represent
the total sample for their groups. The actual number of respondents was 44
students, 16 graduates, 19 parents, 12 parents of graduates, and 8 teachers.

The type of data collected related to several aspects of the school;
ECHS' overall influence on Christian living, specific course contributions, extra-
curricular activities, teacher influence, discipline procedures, teacher
evaluations of students, student behaviour, and formal worship activities. All the
questions that were asked focused on whether or not the school’s practice, in
these areas, reflected the respondent’s perception of what a Christian school
should be doing. The questionnaires had a combination of closed (section 1)
and open (section 2) ended questions. The comments received in the open
ended section were used to gather more specific information. Whereas the first
section of the questionnaires was meant to determine the degree of satisfaction
of the respondents the second section provided the reasons for this degree.

Upon return of the questionnaires, follow-up interviews, with a random
sample of 4 parents and 7 students, were conducted. This random sample was
determined by drawing the names out of a hat.

The follow-up interviews followed the same line of questioning as the
questionnaires but probing questions were used to further explore the

comments made. The interview began with an explanation of the study and an
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with an assurance that complete confidentiality would be maintained. The data
is described in this study using pseudonyms. Respondents were asked about
things that both satisfied and dissatisfied them about the school. This question
usually led into a discussion of the various aspects of schooling, i.e. discipline,
extra-curricular activities, and teacher/student relationships. The interview was
closed by asking the respondents for advice on how to give ECHS a stronger
identity as a Christian school. This last question often led into a discussion of
the type of Christian Education the respondent felt was consistent with their own
faith and traditions.

1. The study is limited because a claim cannot be made that a direct
cause/effect relationship existed between attendance at a Christian school
and the subsequent living of a Christian life. Peers, parents, churches, and
environment all play important roles in this deveiopment. To separate them
is impossible. It will always be maintained that the school can only play its
part in guiding children in a Christian life together with parents, the church,
and the community. The research question is concerned with whether or
not ECHS is playing its part to the satisfaction of students and parents.

2. The study may be limited by virtue of the intrusion of unknown extraneous
variables. For example, dissatisfaction with the school may be the result of
having had to pay high tuition fees. It is often difficult to admit that one may
be having financial problems and it may be easier to express dissatisfaction
with the Christian direction of the school. Another extraneous variable may

be that dissatisfaction may come as a result of poor facilities or bad grades.
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Comments about the Christian direction of the school may be more a
reflection of the extraneous variables than of the vision for the school. In an
attempt to account for these extraneous variables, questions were asked that
required respondents to deal very specifically with aspects of the school that
directly affected the Christian Vision for the school. However, it remains a
limitation.

3. The choosing of the class of 1991 was not a random selection. ECHS is a
small school. Teachers often talk about whole classes being either an easy
group or a real challenge. The classes of 1992 and 1993 were considered
excellent groups. If these groups would have been selected, chances are
the responses would have been quite different. The class of 1991 was one
group that was mixed, in the sense that it included both challenging and
easy to handle students. The fact that the group was not randomly selected

and that they all came from the same graduating year are limitations.

1. This study chose to look only at the Christian direction of the many facets of
schooling.

2. The historical context within which the school is placed has not been
researched in detail. The comments were taken at face value and not
analyzed within a historical context.

3. The data were collected from respondents who were closely connected to
the school. No one from the CRC community, whose children did not attend

ECHS were asked to participate in the study.
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Data Analysis

Themes were constructed deductively from the literature and were
allowed to emerge inductively from the data. Phrases were taken from the
statements on the questionnaires and in the interviews and categorized
according to theme. These phrases were also divided according to whether or
not the response was negative, positive, or neutral. The frequency of the
referral to each theme was also determined.

The quantitative data were counted and organized in a way that allowed
for easy analysis. The question, as with all the questions on the questionnaire,
came in the form of a statement. Respondents were asked if they were highly
dissatisfied (HD), dissatisfied (D), uncertain (U), satisfied (S), or highly satisfied
(HS) with the feeling of being in a Christian community. If the respondents feit
uncomfortable with the statement or had insufficient information they were
asked to circle NA (not applicable). Each answer was then awarded a numeric
value. HD becamea 1,Da2,Ua 3, Sa4andHSa5. The frequency of the
responses, the mean, and the mode were used to analyze the data. The data
were only meant to be descriptive. No statistical comparisons were made
between the groups.

Validity, the extent to which what was measured was actually what | had
intended to measure and reliability, the extent to which the same conclusions
would have been drawn with another study, were tested by using Cook and
Campbell's (1979) definitions for what may cause data to be invalid or
unreliable. Examples of the definitions would include explication of constructs,

mono-operational bias and mono-method bias. To iisure that neither of these



definitions would affect validity and reliability two methods of data collection

were used.

45
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Chapter 4
Description and Discussion of the Quantitative Data
Introduction

To provide Christian Education that is acceptable, fitting, and satisfactory
to an entire supporting community is difficult, if not impossible. There are many
ideas about what makes the perfect school, but for private schools it is
especially important to try to provide complete satisfaction since, in all provinces
in Canada, private or Christian education is funded to a lesser degree than in
public schools. As a result, a substantial financial commitment is required on
the part of families, churches, and supporting communities. Parents are not just
looking for another school for their children. Alternative schools shouid
articulate, embrace, and practice a vision for their schools which is different. If
they don'’t, the purpose for their existence would be unfounded.

As was mentioned earlier, the vision for ECHS is one that has grown out
of a Reformed worid and life view. ECHS has attempted to model and practice
a Reformed vision in every area of schooling. A Reformed vision for curriculum,
for student/teacher relationships, in student behaviour, for extracurricular
activities, and in seeking to provide students with opportunities to discover what
it means to be transformers is what is to make ECHS different. The extent to
which these are experienced by students and parents at ECHS is critical in
what will make ECHS successiul.

The questionnaire dealt with several topics pertaining to the Christian
direction at ECHS. Parents, students, and teachers were asked to what degree
they were satisfied with the way ECHS was providing Christian direction in

relation to these topics. An effort was made to have respondents avoid vague
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statements and to encourage them to think about the details of schooling and

Christian direction.

The topics discussed and questioned included:
(a) being part of a Christian community

(b) ar overall understanding and promotion of a Christian’s place in
the world,

(c) development of faith life,

(d) teacher/student relationships,

(e) discipline,

(f) evaluation,

(g) behaviour of students,

(h) extra-curricular activities,

(i) the Christian direction within specific courses.

All of the topics were deduced from the literature review.

The quantitative data showed interesting results. Overall the five groups
that responded appear to have mixed feelings about ECHS. The groups range
somewhere betweeri satisfied and uncertain on most issues. As well, the five
groups generally felt the same way about the different issues. In only a couple
of areas did one or two of the groups show results that were significantly
dif{erent than the others.

In this chapter | will describe and discuss the results of the quantitative
data in each of the categories just mentioned . The results of the questionnaires

are listed in appendix C.

To live in a Christian community is central to the vision statement at
ECHS and very important to the question of what makes ECHS a Christian
school. When we talk about Christian community several aspects come to

mind. These include feelings of mutual respect, whether or not people within
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the community all get along, or if there are common ideas on student behaviour
or discipline. All of these aspects were dealt with as separate topics.

Teachers and present students felt that Christian community was very
evident at ECHS. Thirty-four of the 44 students who responded were either
highly satisfied or satisfied with the feelings of Christian community. Parents of
present students were the least satisfied with the Christian community and
graduates and parents of graduates had mixed feelings and their responses
were spread along the grid. The biggest difference existed between the
perception of the present parents and those of the teachers. Although present
students generally indicated satisfaction with the feelings of community, six
students still indicated dissatisfaction with the community feeling.

Overall it appeared that all five groups were satisfied with the community
feeling at ECHS. However, many individuals have had negative experiences
that resulted in feelings of dissatisfaction. This is evidenced by the fact that six
students and three parents of present students did express extreme
dissatisfaction with the school in this area. As we continue in this chapter, in
discussions on teacher/student ralationships, devotional activities etc., the

details of the dissatisfaction parents expressed, the negative experiences some

students had, and areas that showed ECHS as doing well, will emerge.

The vision statement at ECHS indicates a concern for students and their
ability to take on the challenges of society. These challenges are also to be
dealt with in light of scripture. The schcol’s desire is to help students live a

Christian life and to be able to do this in the many challenges of life. The
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questionnaire basicall: asked respondents if they were satisfied with the way in
which they were prepared for the world.

Of the five groups that responded, gradvates were the least sure that
what they were taught gave them an understanding of the Christian’s role in
society. In dealing with world issues, such as social injustice and the
environment, all five groups indicated that they were satisfied with the attention
given to these issues. When asked about whether or not ECHS prepared
students for life as Christians, some graduates were uncertain and dissatisfied.
Graduates were also uncertain about the emphasis placed on issues that
became important for them in their lives after high school.

Perhaps the group that any school would most like to satisfy, with regard
to a question on preparing students for what is important in life, would be the
graduates. After all, they are the ones that are on the front lines. Yet, in this
study, graduates were the most dissatisfied. They felt prepared to deal with
issues pertaining to such things as the environment or general justice issues,
but were unprepared for important things about life. Some students who are
presently attending ECHS were also beginning to feel unprepared for this real
world.

The negative feelings that graduates had about being prepared were not
the same feelings that parents had of the school. One could conclude, from the
data, that parents feel their children are being adequately prepared for life. The
exposure to worldly things that graduates missed is something that parents may
be glad dossn't exist. Isolation from worldly things provides a comfort zone that

is often important for parents but is a problem for graduates.
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On the one hand parents would like to see their children protected from
the big bad world; on the other hand graduates are saying that too much
isolation or protection will ultimately lead to an inability to cope. As well one
must also consider the purpose of Reformed Christian schools. If these schools
are to provide education that is transformational in character, isolating students
from the world may be counter productive. It would seem logical that if you are
going to change the world it would be important to understand it. To strike the
appropriate balance would go a long way to increasing satistaction levels.

In this discussion it is important to be reminded of the history of ECHS.
Much of the support that ECHS gets comes from the Christian Reformed
Church. Although the church does have several evangelical programs aimed at
transforming people and this world, most peogle from the CRC find their lives
are completely centred around the church. In that sense it is a fairly closed
community.

| believe this point cannot be underestimated. It would be interesting to
see what percentage of CRC people are involved in volunteer work outside
their church community. | believe you would find very few of them involved in
such things as community sports, hospital volunteer work, or other social cluiss.
It would also be interesting to know how students and parents, that are ric. i
the Christian Reformed Church, have been accepted within the schon!
community. If the results are consistent | believe these people may has jound
it difficult to become an integral part of the community.

This type of community may have developed at ECHS and parents may
be quite satisfied that their children are part of it. Graduates, on the other hand,

seem to indicate that this community is stifling, and that exposure to other
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communities may be difficult to handle once one has left the confines of ECHS.
If this community is modelled in the churches that many of the students attend, it
would be difficult to make changes that would make transformational education
more feasible. It appears, from this quantitative data, that isolationist education

is preferred by parents and a problem for the graduates.

To discuss the development of one’s faith life, in the Reformed tradition,
one inevitably talks about a faith that relates to all areas of life. It's part of the
Reformed world and life view that ali of life is religion, not just the spiritual side
of life. In developing one's faith, a commitment to searching out how that faith
relates to politics, economics, social issues, etc., seems logical. Faith
development does not stop at 2 personal level or relationship. All the issues of
life centre around your faith commitment. However, in order to search out your
faith's relationships to the issues of life in any meaningful way, a personal
commitment to, and development of, one’s faith is helpful. ECHS, along with
other Christian schools out of the Reformed tradition, talk about their vision as
being one that explores these relationships as well as one that emphasizes that
personal commitments have to made.

The statements on the questionnaire dealt with the nurturing of one’s
faith, the ability to express one’s faith openly, and with formal devotional
activities. All the questions showed consistent results. The means ranged from
2.75to 3.75 in all the statements. Of the five groups, the parents of present
students and the graduates appeared the least satisfied. Students and parents

of graduates were the most satisfied, and teachers were somewhere in the
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middle. The greatest dissatisfaction was with the quality of the devotional times,
as all five groups had their lowest mean in this statement.

The questionnaires did show that, on the whole, respondents were not
overly satisfied with ECHS in this area. The significant numbers of dissatisfied
people could be an indication that there is a desire for ECHS to be more
directive and challenging with students when discussing their personal faith
commitment. The indication is that effective formal devotional activities,
activities that include small group devotions as well as all school assemblies,
are desired. Presently there is dissatisfaction with the quality of these
devotional activities. These formal devotional activities could be designed to
encourage students to make personal commitments and to nurture and develop
their faith. This type of encouragement can be of real benefit to each individual
and to the whole supporting community.

A problem that has existed in the CRC is the way membership was seen.
Membership in the Christian Reformed Church comes in two ways, baptism and
profession of faith. Baptism takes place at infancy and a profession of faith
usualily takes place when one is somewhere between the ages of 15 - 20 but
can take place at any time in one’s life. To profess one's faith is an event in
one's life that signifies a heart felt acceptance of Christ and his promises and a
commitment to the doctrines and beliefs of the Christian Reformed Church.

This professiott, however, was seen by some as the next step in the process of
being a member of the CRC. Young people were often encouraged by their
parents to make a profession of faith but not challenged to make a personal
commitment to Christ. To discuss one’s faith was not common practice. It was

assumed because of one’s upbringing. This oddity is now being challenged in
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the church and we have seen positive changes where the emphasis is shifting
from merely going through the motions to actually feeling a commitment.

This same change in attitude within the church may also be sought after
in the schools as well. Several comments made by parents in the West School
study (1994) and in the Kaufman study (1991) referred to the possibility of
having schools emphasize, with increased enthusiasm, a personal commitment
to Christ which includes coming to a personal understanding of who God is. As
well, parents and students were saying that an increased effort in providing
adequate devotional experiences may provide students with the proper
encouragement to grow in their faith. In this context then, | will consider student
and parent comments about ECHS and its role in encouraging students to
make personal commitments to Christ and in providing adequate devotional
times.

It is important to note that this encouragement can come from several
sources. The most likely is through the personal relationships that students
have with teachers. It can also come in the courses, through formal devotional
activities, and through the power of prayer. With this encouragement there is
the hope that the Holy Spirit will move the hearts of these young peopie to make

this personal commitment to Christ.

Teacher/Student Relations

Christian school vision statements often indicate that the relationship
between students and teachers in the Christian school is expected to be
somewhat special. The vision statement at ECHS says that each teacher is to

see students as unique people, created in the image of God, with different gifts
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and talents that need to be nurtured and developed. Teachers are to have time
for students and are to evaluate them with complete faimess and integrity.
Teachers are also to be good Christian role models for the students.

This topic produced results that showed a great deal of satisfaction with
ECHS. All three questions showed respondents, with a very few exceptions, to
be either highly satisfied or satisfied. In fact, this area was where respondents
were the most highly satisfied. Students were especially satisfied with the
amount of help that teachers were able to provide for them. Only one student
expressed dissatisfaction and three were uncertain, whereas 27 were highly
satisfied and 13 were satisfied. Students were also quite happy with the
amount of positive attention teachers gave to their opinions where 18 students
were highly satisfied and 20 were satisfied. Students also appreciated the way
teachers treated them as individuals. Eleven students were highly satisfied and
27 were satisfied. Graduates concurred v. th the present students on all counts.
They too expressed satisfaction with the help they received, the positive
attention given to their opinions, and hov’ they were being treated as
individuals.

Parents of graduates, teachers, and the parents of the present students
displayed almost the same levels of satisfaction. The teachers appeared
satisfied with the way they treated students with regard to their individuality and
the attention they gave to student opinions but they did express some
dissatisfaction with the amount of time that they gave to help students. Two
teachers said they were uncertain and three said they were dissatisfied with this

time.



55

It appears that students are being treated with respect and get easy
access to teachers when they need the help. The special relationship that
should exist between teachers and students in any school, seems quite evident
at ECHS. This ingredient seems to be very important in the success of the
school. It is possible that certain built in advantages, for example its small size,
allow ECHS to develop a culture where close teacher/student relationships are
more easily developed. The school should never lose this part of its culture.
These close relationships are very definitely a part of what makes the school a
Christian school. To be interested in other people, to celebrate each others
gifts, and to lift each other up in times of need, are vital to a Christian school’s

purpose.

The intention of the questionnaire was to have respondents answer
questions that would get at the details of the discipline policies at the school.
Parents, students, and teachers were asked if they were satisfied with the way
students were treated when they were disciplined for breaking certain rules of
the school.

The responses to these statements only indicate whether or not parents,
students, and teachers are satisfied with the discipline procedures. They do not
indicate whether or not they feel the punishments should be stricter or more
lenient. A discussion answering this question will arise in the dialogue that
came as a result of the follow-up interviews and with some of the comments that

were made on the questionnaires.
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Describing the results on the issue of discipline is difficult. There is no
clear statement from any of the groups as to how they feel. There are significant
numbers of responses in each category. Students show the most
dissatisfaction with how they are treated when they skip individual classes as
six expressed uncertainty with their treatment, thirteen expressed
dissatisfaction, and six were highly dissatisfied. Student responses to the other
three questions were consistent with this question, except that fewer numbers
were dissatisfied. It is clear that many students are dissatisfied with the rules
and with the treatment they receive when they disobey these rules. Yet many
students also expressed satisfaction with discipline. Graduates echoed the
student results. It appears that each graduate and student, individualiy, has
experienced discipline differently. There is no general statement that can be
made to describe the experiences of these two groups.

The same can be said for the parents of the graduates and the parents of
the present students. They too have responded with varying levels of
satisfaction and their numbers are virtually the same as students and graduates.
Generally they have expressed either satisfaction or uncertainty with rules and
discipline. Overall, the parents of present students are less satisfied than the
parents of graduates with the rules and discipline at ECHS. They have
especially indicated a dissatisfaction with the way discipline is administered
when students are rude to other teachers or fellow students.

Teachers appear to be the most satisfied group when it comes to
discipline. They appear more satisfied than all the other groups in every area of

discipline except in how students are treated when they are being rude to
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teachers or fellow students. In this area they have expressed the same amount
of dissatisfaction as the other four groups.

The area of discipline was mentioned several times in the West school
study and in the Kaufman study as being another important ingredient in having
a Christian direction in the school. it was clear that parents and students were
concerned about the firmness and consistency with which discipline was
administered in their schools. Students and parents expressed varying needs
that can be referenced to one of the following topics: control, order,
compassion, convenience, expediency, fairness, and the school’s ability to
treat individual cases separately. All of the topics can easily be related to how
one feels about the Christian direction in the school. A strong sense of order,
control, and firm discipline comes out of the need to provide for children an
atmosphere in which few unchristian behaviours would be tolerated, to give all
who attend the school a sense of disciplined Christian living. All children must
live by the same rules with equal and consistent consequences for each
aberration of the rule. The intention is that all students would be able to
maintain this discipline through life to take up roles in society that would be a
witness to their Christianity. This type of discipline is usually associated with
isolationist education.

Providing discipline that seeks to treat each case individually comes out
of the attitude that ones personal circumstances are to be included in any
decision that involves disciplinary consequences. This form 6f discipline seeks
to take on the burdens of individuals who may have behaviour disorders,

attention deficit disorders, dysfunctiona! families etc., in an effort to keep them in
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a caring Christian environment. These students may receive more lenient
consequences for aberrations of the rules.

Discipline can be a very sensitive issue. Teachers often wonder where
they should draw the line between giving students a gentle or firm nudge. The
extreme side of the firm nudge would be expulsion. At what point are you
sacrificing the whole for the benefit of the one.

The five groups that responded to the questionnaire indicated that they
were not overly satisfied with discipline at ECHS. By simply looking at the
numbers, however, there is no indication as to why there is this dissatisfaction.
One must refer to the comments and the interviews to come to any conclusions

as to what is wrong with discipline at ECHS. For this reason further discussion

will be reserved for the next chapter.

Evaluation

If Christian schools are to be different then perhaps the way in which
evaluation takes place should also be different. Evaluation should reflect the
Christian direction for the school. The challenge for Christian teachers to apply
Christian evaluation techniques has, however, been a personal one. As
pointed out in the literature this is one area where little research has taken
place. Christian teachers have been very much left alone in this area. Perhaps
this is the case because there has been little pressure from parents or students
to adopt new and distinctly Christian techniques.

Perhaps the best way to describe the responses to the statement of
whether or not ECHS evaluations reflected a Christian direction would be to say

that the respondents were uncertain. This statement generated one of the
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highest number of people circling uncertain as an answer. Students listed
uncertain seventeen times, graduates five times, parents of graduates nine
times, parents four times, and teachers three times. The rest of the responses
generally indicated satisfaction with the evaluation procedures at ECHS. Only
four people in total were highly satisfied and only two were highly dissatisfied.
The uncertainty that was revealed by the respondents in the
questionnaire does make one think that evaluation procedures at ECHS are
consistent with what everyone else is doing. There is rothing that would cause
anyone to be overly dissatisfied and nothing that would cause anyone to say
something special is happening. Evaluation is one area that may need to be
developed so that we will be able to say that something special is happening.
More discussions with Christian teachers need to take place so that teachers
don't just follow the norm for evaluation but come up with distinct Christian

methods.

Student Relationshi

In casual conversation about Christian schools, | have often heard the
quote, “and that can happen in a Christian school?” The statement is almost
always in reference to the way students behave: #d especially in the way they
treat each cther. Again, it was clear from the Wes? Schoo! Study and the
Kaufman study that some parents and students were concerned about the
behaviour of some of the students attending Christian schools. The question of
whether or not students were expressing Christian behaviour in their
relationships and in their lifestyle, is often of great concern for those sending

their children to Christian schools. A common reason for attendance at
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Christian schools is to be a part of a community that promotes and practices
Christian behaviours or, at the very least, to avoid the influences of unchristian
behaviour in the public school.

The statements on the questionnaire that dealt with this subject were
concerned with the general behaviour of students and with students’
expressions of Christian love in their relationships. The five groups generally
expressed dissatisfaction with students’ expressions of Christian love. Of the 44
students who responded, only fourteen said they were satisfied with the way
students expressed Christian love and 25 were either dissatisfied or uncertain.
The graduates had only two among them who were satisfied. The parents of
present students had seven that were satisfied and nine that were dissatisfied.
The teacher responses echoed the other groups as well. Four teachers were
dissatisfied and two were highly dissatisfied.

When it came to describing student behaviour in general, all five groups
had higher numbers of satisfied people. The mean in each group either stayed
the same or went up when compared to the question on expressions of
Christian love. Yet, large numbers were dissatisfied with student behaviour. it
appears that the way somie students act at ECHS is not the way they
themselves or their parents would like to see it. These students behaviour
seems poor, and their treatment of each other is less than Christian. Christian
schools cannot escape what some might call typical adciescent behaviour. It
seems that students desire to engage in non-Christian behaviour, on cccasion,
just to be like everyone else. This hehaviour can be frustrating for parents, for
the school, and in hindsight for the students themselvas as they too have

indicated remorse in engaging in this behaviour.
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Dan and Carol's comments expressed a great deal of dissatistaction viith
the school. Yet, the impression | was left with was that not all was lost. For now,
they would continue to support the school in the hopes that some changes

would be made.

Portrait #2

Barb is also a parent of a student at ECHS. She tooisa long time
supporter of Christian education in Edmonton. or her the purpose of Christian

education is to

help those kids in terms of responcing to God and
responding to God through the knowledge of the world. |
guess that's how | would put it very simply. Because the task
is basically an academic one but it's an act, it's how we learn
an: respond to God. That's still always central. That should
always be central. And | think that's easy to say and much
more difficult to do.

In Barb's opinion, ECHS has been able to establish a positive
community feeling. This feeling, in Barb’s view, translates into an ability to take

on the important task of Christian schooling. She says:

| think the people there are really trying hard to develcp
community. I've sensed that right from the start with my
child, in terms of the way the kids related to each other and
the ways the teachers interacted with the kids. There was a
real focus on developing community. The kids really got
together quickiy and there was lot of that kind of bonding.
There were also some new students in that class and | think
they were really assimilated well and accepted as part of the
group. That | saw as a positive.

Other positive experiences for Barb and her child were the grade 11

service nroject, some to the fine arts programs, and the English and Social
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Studies courses. The grade 11 service project was a true reflection of what a

Christian school should promote, working as community for community. As a

matter of fact Barb felt that a service component should be built right into the

curriculum.

I think to have a service component built in to one of the
subjects would be an excelient idea because the kids would
actually come to grips with the fact that this is a part of who
you are. | mean, if you start getting your hands dirty you get
involved in what it means.

The English and Social Studies classes have been challenging Barb’s child to

deal with issues that are, in Barb's view, important for Christians to deal with.

She says:

reply:

The fact that a lot of the focus in English was writing essays

and to do that you deal with issues, then take a stand. | think
that was an important part for my child. It was the same sort
of thing in social studies. You know, you're dealing with the
world around you and issues that we face as Christians and
that was really good.

When asked about negative experiences at ECHS Barb was quick to

I think one thing is the over-emphasis on sports. You know
it just came up at the awards things last week. You know
who gets the awards, the kids who are involved in sports.
And sure, a lot of the times those are kids who do well
academically or who are involved otherwise, but it just
seems to center on the athletic program. And of course, if
you have kids that are into other kinds of things, whether it
be music or whatever, there's a lot of gaps in the program at
the high school.
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The gaps that Barb was referring to were a lack of an emphasis on music and
art. To Barb, student accomplishments in the arts and music were equal to
winning a provincial title. “Those kinds of accomplishments are equal to
winning a provincial. They really are, but they don't become acknowledged in
the same way.”

Barb did feel that her child was being valued as an individual but she
also mentioned individual teachers could play an important role in how
relationships between students and teachers develop. She related a personal

experience with a teacher where she felt the teacher was not talking about her
child at all.

| remember one interview where | really had a sense that
this teacher didn't even know who my child was. | thought,
my child has been in this teacher’s class since September
and 1 didn't have a sense that the teacher knew who my
child was.

It appears that although teachers at ECHS are able to establish good
relationships with students there have been negative experiences here and
there. Dan and Carol have talked of negative experiences in this area and the
questionnaires indicated that six students were highly dissatisfied with the way
they were treated by teachers. As indicated in chapter- four, teacher/student
relations are a real strength of ECHS but these interviews indicate that it is
something that should not be taken for granted. Establishing positive
student/teacher relations is difficult and should be workad on consistently.

Devotional activities were also discussed. Barb felt that more
responsibility should be placed on the students. In her opinion students should

be more involved in homeroom devotions and in developing assemblies. She
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felt devotions should be upbuilding and encouraging, SO students get the idea
that God is with them every step of ihe way. When asked if devotions should be
designed to challenge kids to make personal commitments to Jesus Christ she
replied, “that’s not the role of the school.”

When asked about discipline at ECHS Barb said that discipline at ECHS
has been good. She couldn't respond from personal experience because her
child hasn't been too effected by any of the rules.

Barb speaks of the school in positive ways. She is especially happy with
the feeling of community that is experienced at ECHS. The emphasis that she
places on service components in the curriculum and in integrating feith and
learning by dealing with important issues is an indication that Christian
education should be involved in transforming activities. ECHS has been
successful, in her opinion, in providing these opportunities but she wouldn’t

mind seeing more service oriented activities.

Portrait #3
Evelyn also has a child at ECHS. She feels that the things that make
ECHS a Christian school are:

the ‘helping' projects such as when they go to Rehoboth
and to the Youth Emergency Shelter. Those are good things
to do. 1think the camaraderie on the biology field trip is
good and the praying together, singing together...that was
good. | feel the teachers are good Christian models.

In spite of these positive remarks Evelyn did not feel that ECHS was a positive

experience for her child. She felt that there was a spirit missing at ECHS. The
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lack of spirit was very evident in her own child. When asked what she felt
caused that lack of spirit she made a number of commants:

lack of parental involvement, just asking parents for help, is
kind of unheard of. | know parents who, | think, would like to
help.

| would really like to see a Peer Support Group in the high

school. It can make such a difference. Especially for some
of the new kids.

| know the kids are smoking on tk2 other side of the school
ground, and | know that those are "those" kids. | know that's
how they think. But | think there's a way to get them back in;
by choosing them for certain things, "gee student, you're
really gifted at this ... do you think maybe you could help us
out in this?* Bob, "you're really good with your
woodworking, do you think maybe you could help us out?"
Get them out of that, not that they'reé going to quit smoking,
but at least they'll feel like they're a part. But now | think they
feel like 'those are the smart ones in there and we're the
dumb ones over here smoking on the other side of the road'.
I'm not saying it's right either, but | can see how even the
other kids, "oh yeah, those are the ones that smoke and
they're the ones that have a beer on the weekend." And |
still really think that you can change that. | really believe
that. It's by encouragement and making them feel like
they're a part of the school.

There is too much labelling. If you're not academic, you just
don't count for a heck of a lot. The non-academics, they
should feel like they're important, and they don't.

The office door stays open for parents to come in and have a
coffee and a look around. They should be able to go bug
their kids in the class. That kind of stuff, | think should be
encouraged because i they're not made to feel welcome
then they won't feel very comfortable.

Evelyn is making several appeals. She would like to see the school as more of

a welcoming place. She would also like to see a better attitude towards
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students that are less academically inclined and she would like to see a peer
support group started. The comments regarding a welcoming school are not
new nor are the comments about the way non-academic students are being
treated as opposed to the academic students. Evelyn feels that the school is far
too concerned with producing graduates who will qualify for university. Evelyn's
child had to put up with some criticism when this child told others in school that
university was not in the plans. The impression was that this decision was
almost unacceptable. it really does appear that ECHS may have to work on
these problems.

As was the case with Dan, Carol and Barb, Evelyn also related negative
experiences when asked whather or not her chiid was respected as a student.
Evelyn replied:

No. | think they're 'putting up' with my child. That's the
sense that | get. My child is not academic at all and | am not
making excuses for my child’s behaviour or that my child
likes school, | know my child doesn't like school, but | was
really disappointed that my child could not have gotten
involved more. It was like my child was being neglected
even though the talent was there.

The question of discipline was also brought up and again Evelyn
mentioned several things that she felt should change to make the way things
are done more distinctly Christian. She said:

| think they have to know, as far as I'm concerned, that
discipline is the parent's job first. | believe a school has to
have rules, but ... | would hate our school to be so
regimented that there would be no forgiving. Let's say if they
found out there was a homosexual in grade eleven that he
could be dealt with in compassion and that he could be
helped, and not condemned.
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When asked about how the school handles the little things sie saik:

I think it's ridiculous. 1 think it's ridicutous, far too much time
is spent on chasing kids and phoning me. | think kids have
to be accountable sometimes and | know it can be very

disruptive in the classroom, but there's got to be a solution.

It is very important for Evelyn to have students treated as individuals, a
message that is conveyed in the mission statement of the school. It appears, at
least to Evelyn, that the message is not getting through. She said,

“everybody is so different. Everybody should be tolerated as a person, created
in the image of God. | would hate to see it any different.”

When asked if she had any advice for the school she replied:

| would say let us parents help. Let us get involved. Ask for
help. Be tolerant of each individual. | really think that. Treat
even the kids who aren't academically inclined, treat them
the same as all the other ones.

These comments seem to sum up Evelyn's wishes for the school. She
describes a need for a better sense of community where all are treated equal.
For Evelyn this community must draw in the parents as much as possible. She
really fesls that she should be an integral part of what's going on. Her wishes
are consistent with what the school says it is doing in its mission statement. In
Evelyn’s opinion there are holes in the relationship between theory and

practice.

Portrait #4

Joanne is another long time supporter of Christian education in the city of

Edmonton. Presently she has a child at ECHS. Although Joanne was able to
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point out a few positives things, her feelings about ECHS have been negative.
Her feelings of urgency and love for Christian education have given her
incentive to reluctantly support the school through the many years of its
existence.

Her dissatisfaction with the school stems mainly from her feelings that the
school does not see itself first of all as a Christian school.

| guess 1 feel that through what my kids say and what | hear, |
think the Christian school doesn't sell itself primarily as
being Christian. | think it's sports. And to me, sports should
be an outcome of the fellowshipping of the community, of all
the other things we do as a school community.

Joanne sees the school as a community, a community that must take
even its weakest members with it and ensure that person a solid Christian
education. No one was to fall through the cracks. Joanne related a personal
experience of a student that she said fell through the cracks. In her opinion, this
should never happen. She felt that a school the size of ECHS should have no
trouble making sure every students’ needs were well taken care of. That the
school would go out of its way to ensure that this happened.

Joanne also sees Christian education as education that promotes and
encourages students to serve. When asked how she would define a Christian
school she replied:

| think service should be an expectation of a Christian High
Schocl. We should be different, we should be very ditferent
from what other schools do. We shouldn't be a clone of other
schools and somehow we have to say, ‘'what would define
the Christian High.' To me, the first word, Christian. Let's
first define how we live that?

They're older, they can do lots more than they can when
they're in junior high. They should be at Els Memorial, they
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should be at that Old Age Centre, they should be in the other
Christian day school, volunteering to help out. They should
preserii themselves first and foremost having a Reformed
perspective and this is how we see the world, this is how we
act and play and work in the world. We're beginning to do
that but | don't think it's demanded of them.

Joanne was very concerned about the school being different. She made
a reference to the school dances where she indicated that she felt very

uncomfortable with them.

One thing, | think that should be dropped are the dances. |
really don't think it has anything that a Christian school is
about. If they want to go to a dance like that, go to the public
school because it's identical. Unless you can show me a
dance that's different than the ones | went to, like have a
bunny hop v+in lights on and tables, where kids can actually
taik S @usiurs, to each other, then O.K. Butyou putmein a
gym thats gitch black, kids hanging all over each other, the
music nct really looked at ire ipns o’ witgtzer or not its good
and proper, then | say no.

Joanne would also like to see more discussion, as a school, on the
questions of lifestyle. She is concerned about the parties that the kids often
have and she feels there should be more open discussion about these and
other things, e.g. drug use and smoking. She feels that the school may be
trying to avoid these issues. Joanne would like to see the school be very opéen
about its Christianity in all areas but especially in relation to lifestyle issues.

When we ask our children, ‘What made that a Christian
school?' we want them to say 'because they never
pretended they weren't and they were very opeén in all their
classes that we are a Christian school and entertained all
kinds of questions and weren't afraid to take a stand and
mention it and talk about it and to challenge the kids with it'.
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Joanne felt that this was not the case at ECHS. Except for a few of the religious
classes she felt the school did not openly confess its Christianity.

We have to be Christian. And if we're not, then we better
label ourselves something different.

Joanne also felt that the discipline procedures were very confusing and
cumbersome. She felt that the students saw the discipline procedures as a
game and had very little respect for it. She also mentioned that on occasion
parents, at social gatherings, would laugh about the policy.

To improve ECHS, Joanne felt that besides identifying first of all with
being a Christian school, ECHS should really make each student feel important.
Students should feel like they have a place in the school and that they are
valued as individuals. Teachers should have a genuine interest in each student
and in each students’ talents and activities. She felt that this wasn't the case. ‘I
often hear that the teachers say they're always available. You don't hear that
from the students that much.”

Joanne also feels that the school needs to be fired up. She feels it needs
a reawakening so that students will feel excited and blessed because they
attend ECHS. To accomplish this, Joanne thinks, is going to take long hard
hours on the part of teachers and the community but she feels if they work
together it can be accomplished. The school, for her, has to be different. “If it

isn't different than | have to question, "why are we here?”
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Student Interviews
Portrait #1

Aaron didn’t have much to say about ECHS. Aaron was quite satisfied
with ECHS. He felt that the teachers were respected and that most students
were there to learn. He said, “There's quite a bit of respect but some students
like to keep the atmosphere a bit fun, so then they don't feel quite as bored
during class.” Aaron also felt that the extra-curricular activities that were
provided were good but he felt that the newly created soccer team did get out of
hand. “Well, during our soccer games, guys would go out of their way to, say,
hit a guy down and would not really be acting Christian.” Aaron was
appreciative of teachers when they disciplined students for making fun of other
students. He was also quite satisfied with the way his courses were going.
When asked if he felt the courses were teaching him things about living the
Christian life he replied:

Well, most of the courses. I'm taking math, chemistry, and
physics, that kind of stuff. In these courses and in social, we

try to look at stuff from a Christian perspective and that's a
good thing.

Of real concern for Aaron was the amount of peer pressure that existed at
ECHS. To him there was a lot of pressure to smoke and do other things that
were not necessarily, in his opinion, Christian. He noted that he felt these were
some of the things that made him think that ECHS wasn't very Christian. He
said:

It doesn't seem like it's a Christian school. There's probably
more smoking and that kind of stuff here than there is at
other schools. There is more pressure from other students.
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Aaron appears satisfied with the Christian education he is receiving at
ECHS. He is able to recognize the Christian perspective in the courses and he
finds most extra-curricular activities to be adequate. He does have a problem
with the amount of peer pressure. This may be an indication that the
relationship that exists between some students is not based on love but on a

desire to show the other person up.

Portrait #2

Erika indicated that she has attended private schools all of her life and
she is glad that she did.

| like going here. | like it better probably because I've gone to
a private school all my life. It is so close and so small that
it's really personal and | like that. I think it's a great school.

The things that make ECHS a Christian school for Erika, are the assemblies,
which include scripture reading and singing, the attitude of some people, the
extra-curricular activities, and the way students learn together. Erika was
especially fond of her experiences on the sports teams. Praying before games
made her feel different and she liked the feeling.

The teams can get so close. In volleyball, it was just amazing
what happened with our team. We grew so close and we
were even praying before every game. | thought that was
really good how the coach started with that and that reaily
brought us closer and helped us work together. The results
were awesome. And they have been trying to get soccer
going this year. | think that's really good that they're really
trying to get more things going because it is hard with not
very much funding and being a small school, but | think
that's really good. | think that's the best part about this
school.
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When asked about perspective in classes Erika pointed out two classes,
Social Studies and CALM, as classes that taught her what it means to be a

Christian. The topics dealt with in both classes made her think about living the
Christian life.

We learned about grieving and that kind of stuff. You turn to
God when you have problems and it's like, when someone
wants to commit suicide, we have someone to turn to. And
that's what we learn, we're able to turn to God so that's what
you should do. It wasn't like you turn to a counsellor or
something but the best person to turn to was Him. So

thought that was really good, because | learned that a lot in
CALM this year.

Erika also pointed out that it was easy to get to know teachers. She felt
that it was easy to establish good relationships with the teachers.

the teachers are really good and I'm not on the really
personal basis, but a couple of them, | can talk to. | just go up
to them and have like a normal conversation with them. It's
not like a teacher/student relationship, it's like that's kind of
broken down. There's no barrier between them. And | think
that's really good. It's just a lot more personal. It's like they
really want to be around and sometimes it's really good.

Erika did indicate some areas that were problematic. Erika mentioned
that the atmosphere at ECHS was similar to that of a public school. She
pointed out that drinking and smoking were just as much a pait of the lives of
ECHS students as they were a part of the lives of students in the public school.
Erika alsc *elt that on occasicn teachers got too involved in the iives of students.
She felt that teachers often over reacted when students were suspected of
drinking or when they were seen smoking. She did say that one teacher often

accosted one of her friends when this teacher suspected her friend of smoking.
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She also felt that there was too much talk among teachers about things that
happened with students. She felt that disciplinary consequences should be
held in confidence.

Another concem for Erika was the rumber of cliques at the school. She
did say that she would have difficulty recommending the school to new students
because she felt new students would have difficulty fitting in. She said:

I wouldn't recommend it to anyone new because of all the
cliques and stuff like that. If someone new came to our
school they wouldn't fit in. Maybe we're just not open
enough. It's not like we're snobs or anything, but yeah, just a
little too cliquey. '

Erika’s lived experience at ECHS has been a positive one. She
recognizes that, in her opinion, not all was the way it should be. She did feel,
however, like she was in a Christian school. She got a lot out of some of the
courses and she was able to develop good relationships with the teachers.
She did think the school was not as inviting as it could be, a complaint that has

become common.

Portrait #3
Joel described ECHS as a school that wasn't much different than any
other school in the city. He said:

I'm sure it would be the same way if | went to a different
school, public school. I've never been to another school so |
can't really compare, but I'm pretty sure that if you go to other
schools, they're not much different.

Joel liked most of the teachers because they really supported the

students. He also felt that the relationships between students were quite



103

positive. He said that everyone in the school got along pretty well. A big reason
for the positive feelings towards one another was because most students
thought the same way on many issues.

The one main concem that Joel expressed had a lot to do #x:1 1 is view of
how those who were on the basketball team were treated. Joe! felt that those
on the team were treated specially.

There's one thing that bugs me. The whole school's
basketball ranking and if you're not on the basketball team
then you don't really amount to anything. That's how | feel.
At noon hour and stuff, we try to get floor hockey intramurais
going but it always just goes unnoticed. It seems to me, if
you're not on the basketball team then the teachers don't
give you the time of day.

The basketball people and the people on sports teams get
the breaks in class. Like if their homework's not done it's no
big deal because they had a big tournament or something
like that. It's just that they're allowed to slack off and get
extensions a lot easier than other people. | don't think that's
fair. Plus, then in gym, you like to do other things other than
just playing basketball.

The comments about an emphasis on sports have been painfully obvious.
A minor concem for Joel was that he felt the school was too strict. When
asked about the discipline policy at ECHS he replied:

| think they're a little too strict.

In other schools you are allowed way more skips. Three
skips is a little harsh | think. Sometimes you just don't feel
like going to class and you catch some flack. Otherwise, it's
pretty good. I've had no problems with it, personally.

Joel did not fesl that there was anything particularly Christian or unchristian

about how discipline was administered at ECHS.
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Portrait #4
Dave'’s lived experience at ECHS reflscts boredom with school in
general. When asked if he was happy with ECHS he said that he was bored
but that his boredom disclosed on overall dislike for school. “Iit doesn't matter
what school | go to, I'd still be begrudgingly going to school.” Dave felt that
school was too controlling.
there's just too much control.

Seems like control, like three D.T.'s and you got a
suspension, and stuff like that.

i's annoying. Mostly annoying, because if you're late fora
class, and can' heip it, or some stupid little reason then you
have to sit there for half an hour in D.T. - there's no point.

| have to admit they need it to be far less strict. Allow more
skips.

Give the kids more freedom. Once you abuse your freedom
then you should be punished, but you should be given a
chance at least to show that you can handle it. Wher; you
enter it, anyway, you should be given a chance.

Dave had some mixed feelings when it came to the question of whether
or not he felt like he was being respected as an individual. At one point he
stated: “Sometimes | get the feeling I'm treated like I'm not as old as lam.” At
another point in the interview, when asked if he felt teachers respected him, he
answered in the affirmative.

Dave felt like there was good school spirit. He felt there was a lot of
support for the school teams and other extra-curricular activities. However,
Dave didn't fee! like there was anything different at ECHS. He could not come

up with anything that, in his opinion, was distinctly Christian about the school.
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They're not religious in school.
Same as any other school, basically.

it's just, | don't know, just treated the same. | had friends
from Shep, and it's basically all the same. Just a lot less
people here.

| feel like what I'm getting here, | could get anywhere else,

There's not much difference, no. It's just smaller.

Dave did not seem very interested in school. He could see nothing that
made him think he was at a Christian school. It seemed as if ECHS was one
school that could not come close to meeting Dave's needs. Perhaps it was the
school's perceived emphasis on academics or athletics. Besides his need for
more freedom and a larger school, Dave could not articulate what it was that
made him so unhappy at ECHS. He did express a desire to attend a larger

school in the city where there would be more curriculum options.

Portrait #5

Karin’s experience at ECHS was very different from Dave’s experiences.
Karin enjoys the smali school atmosphere and the sense of community that has
developed at ECHS. She says:

| found that community is really good in this school, and |
can't imagine going to a public school. Actually, I'd be kind
of afraid to go in a public school because it's so big, and I've
heard from other people, 'oh yeah, | only have so many
friends’, but in this school | know a lot of people. | don't know
everybody, but | know a lot of people from grade 11 and 12,
so, | think that's really is=ortant to just get this community
going. So you can just freely talk with one another. We
have a lot of fun that way, too. | think that's one of the most
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important, community, instead of just being a number in a
different high school.

Karin feels respected in the community. She feels that students and teachers
accept and respect her for who she is.

When asked what things dissatisfied her about the school, especially in
relation to the Christian direction, Karin said that some of the topics that were
discussed in class were, in her opinion, unchristian. She also said that, on the
whole the courses at ECHS were taught from a Christian perspective.

When asked about discipline Karin said that she didn’t get in trouble
much but that:

it's important to have rules. If you don't live by them, then
sure, you get privileges taken away. ‘You can't be real lax in
everything, otherwise, it's just not going to work as a
community. | can see now that the rules can't be super-strict
saying you can't do this, can't do this. it has to be more like,
you can do this, but you can't go to the extent of doing this...

I guess if it happens once or twice - let it go, it's going to
happen, you can't do anything about it. But if it happens
repeatedly, | think the school should get involved and say,
'hey, look, you know, you're not showing the right attitude,
you're not representing our school that great'. Especially if
visitors are coming in, then a lot of time that just happens to
be the day that something's going on or somebody swears
their head off or somebody's in a fight - it doesn't represent
our school as very Christian.

Karin expresses a need for order, to maintain community, but in her opinion
discipline was not to be overbearing or too strict.
Devotional activities and extra-curricular activities were all very satisfying

to Karin. She found them to be encouraging and upbuilding. She did not really
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get too involved in extra-curricular activities but she did feel that for those that
were involved they were a positive experience. She did not feel that those that
were involved in sports activities were treated special by teachers. She did feel

that students that were involved in sports tended to stick together.

Portrait #6
Overall Darrell's experience at ECHS has been positive. He has

enjoyed his classes and the teachers, for the most part, have been good to him.

I've been pretty lucky, actually. Classes I've been in have
been pretty good, and the teachers, | mean, haven't even
been too bad.

Yeah, it has been pretty good. I've been stuck with a good
class and pretty good teachers and stuff, so it's been pretty
good for me.

The things that Darrell sees as the most positive were the school's atmosphere
and the relationships that he was able to davelop with other students.

Mainly just the atmosphere in the school. Just, how it's
small and you know everybody in the school and there's no
real, like nobody's reafly an outcast or anything. Just the
atmosphere, togetherness or something in the school. Like,
there's no real division between grade 10, 11 and 12's.
Everybody kind of hangs around with everybody.

Darrell's answer to the question cf how he felt students in the school got

along was:

Pretty good. Well, you got people that hang around together

a lot, but then you also got, like, there's no real big

separation between grades or to even students in the grade.

Like, you got a couple people that you know are really good

friends, that you hang around with all the time, but, you can

consider probably everybody else in the school, too, if you

know them.
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The close community and the positive friendships have been a real positive part
of Darrell's life at ECHS.

Darreli also felt that the courses he was taking did in fact challenge him
in his Christian faith. He felt that most courses were taught from a Christian
perspective. The courses which he mentioned that had the most impact on him
were CALM and Biology. In spite of the fact that the courses were generally
positive and his relationships with the teachers were positive he did feel that at
times teachers were not very encouraging. He related one experience in which
he felt that he was not given any encouragement to pass a course. This lack of
encouragement made him give up on the course and he failed miserably.

Darrell hasn't had too many problems with discipline so he felt
uncomfortable answering questions on that. He did say that he felt schools
should have rules.

All schools are going to have to have rules. You're going to
have to have like lates and skips, otherwise people would
just be taking off all the time. Someone was saying that in
the public schools people are getting like, a hundred and
forty lates or skips and stuff. That's no good.

When it came to formal devotional activities Darrell felt that they were a
positive thing for him and the school. At times devotions in the morning were a
bit haphazard but overall they worked.

Darrell's experiences at ECHS do not reflect someone who is overly
excited, but reflect someone who is satisfied. He points to areas which, in his
view, are areas of strength, the develop:d community and positive
relationships, and he also mentioned a problem that he had with the schoay,

namely the occasional lack of teacher encouragemerit .
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Portrait #7

The experiences that Rick has had at ECHS have been very positive. He
speaks fondly of a close knit community where one does not just learn but one
develops every aspect of one’s being.

| think as students we've all been together and we can
become ‘cliquey’ and, | don't know, we come to school and
it's not just this school, like it's not somewhere where we
learn because to us it's become you know, our society.
Christian School, part of the Christian church, we have
Christian friends and while we're here at school, you know,
these are the people we hang around with all the time.

Well | think it comes in being in this community, too. And
some people say you're sheitered, you know, being in this
community. But | think by seeing people in this community,
the Christian community, I've seen how some people live,
some people are able, you know, to live their lives. And
that's been an influence on me. | think that's the greatest
factor. Like in the Christian school, I'm in the Christian
community seeing ‘well, | want to live a Christian life’
because | really admire some people in the community, and
I'd like to be like that.

Rick talks about this close community fondly but he realizes that there are
dangers. He did mention, as did many others, that because of the close
community people tended to form cliques and that there was a lot of pressure

on people to a part of those cliques.

And then there comes that ‘cliquishness'. You know, you
have to be part of a certain crowd because, you know, we've
been together and we're just known as Christians ina
Christian School. And you have to have some sort of
identity. People carry that identity to extremes you know.
Because in a school there's people who say ‘there's the
smokers who go outside’, 'they're the jocks', ‘they're the
smart ones,' and there's too much pressure that way to join
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a group. And | think that's a result of the closeness of the
community.

In Rick's opinion, ECHS is really a Christian school because of the
teachers. He truly sees the teachers as a caring group willing to go out of their
way to support the students. When asked what he felt were some of the positive
aspects of the school, Rick replied:

For sure the teachers. All the teachers are really supportive.
They'll do that extra little thing. | don't know, it's just that they
care more for you than just another student; another mark
going through the school. I'm really happy that there's the
kind of teachers that there are in our school.

To me, the school is very Christian in the way that all the
teachers are. | don't know why guys need such an impact,
but I find all the teachers are supportive and they'll stop in
the hall and they'll talkk to you. They're concerned about
more than just how your doing in school, and | think that's
very nice to have; someone with authority who wants to
know what you're doing next year, what your faith life is like.

Rick has found the formal devotional activities to be a positive thing. He
has enjoyed the Friday morning singing and he felt that the assemblies were
affective. He also mentioned that he felt students should be more involved in
leading devotions.

Well now that I'm through, pretty well through high schooi, 1
say this with a little more ease, knowing | won't have to do it.
But to see the students prepare devotions once in a while
would, might change the whole effect of devotions, | think.
You know, people would look, look into their own faith life
once in a while instead of hearing the teachers or the writer
of a book's faith life. 1 think it would be healthy to focus on
that every once in a while.
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Rick is quite positive about the school. His final remarks reflects this
positive feeling.

This school does what it's supposed to do. |t tries to lead us,
you know, on the right path. When we're doing something
wrong, they'll say what we're doing wrong, if we're swearing
or something. They'll say that. They try to show us how life
can be led right through a Christian way by how education is
led in a Christian way. And it educates us. And for that
reason, | can't see what you can improve on the school.

| think there are some good people, well yeah, most
everybody is a good person in the school. It's the people in
the school getting together, and some people will turn out
not to be good, but if | look at the people alone, most of the
people, and say would | like my children to turn out like that,
I'd say yes.



112

Chapter 7
Synthesis and Conclusion

Introduction

ECHS is a Christian school that identifies itself with a Reformed vision for
education. This tradition professes a world and life view that claims that all of
life is religion. The integration of faith and learning is essential in all areas.
This study was designed to see if the practice of this Christian direction was
satisfactory to parents and students associated with the school. Could ECHS
be defined as a schoo! out of the Reformed tradition? Did the way in which
ECHS developad Christian community, or the way in which it taught students to
know what a Christian’s place in the world was, reflect its Reformed Christian
roots? Were teacher/student relationships, discipline practices, evaluation,
extra-curricular activities, or the ways in which ECHS helped students to
develop a personal faith in Jesus Christ, reflective of what a Reformed school
should look like? Were the courses taught from a Christian perspective? Could
students see clearly the ways in which teachers expressed perspective in the
classroom? Was the behaviour of students an expression of Christian love and
“bearing one another's burdens?” Essentially, what is being asked is whether
or not ECHS has educated for “Responsive Discipleship” to the satisfaction of
the parents and students.

This chapter will synthesize the data from the questionnaires and the
interviews and make recommendations that will hopefully help ECHS to
continue to develop its strengths and work on its Weakhesses. The questions

listed above will serve as a guide for this discussion.
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Community Development

The community that has developed at ECHS was experienced by most
students as supportive, caring, and helpful. Students felt that, for the most part,
teachers were approachable and interested in them. However, students also
saw ECHS as a school filled with cliques, making it difficult for newcomers %> be
integrated into the school. Parents saw the community at ECHS as being
somewhat unwelcoming and unwilling to accept input and help from the
supporting community. On the one hand there is evidence of a positive
atmosphere and yet, on the other, one gets the feeling that not all is well.
Several students feel right at home, have lots of friends, and are able to start
good relationships with teachers. Others feel like they are just not a part of the
school. Parents have expressed a desire to get more involved in the school but
it seems as if they aren't given the chance.

ECHS must continue to work on developing positive relationships with all
of its students and with the parents. For the students who find it difficult to feel at
home at ECHS, the school must discover what needs are not being met. They
must seek ways to provide for these needs. Somehow these students must be
drawn into the community and feel valued as full members. An increased
variety in extra-curricular activities may be beneficial in this area.

Students, teachers, graduates, and parents were also quite concerned
that the way students treated each other was inconsistent with the Christian
direction of ECHS. It appears that the transformational ideal should be
practiced within the walls of ECHS. Students treatment of each other is
probably quite typical but if Christian are to be involved in transforming activities
than ECHS could start at home.
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Parents should also be afforded opportunities that will integrate them as
full and valued members of the sthool community. ECHS should continue to
pursue the establishment of a parent council. This council should be active in
all areas of student life including social events, extra-curricular activities, what
happens in the classroom, and how the money is spent. These parents should
be active in the school and should be able to motivate other parents to join in as
well. The more everyone feels a valued part of the community and a contributor
to that community the more we can join in conversation and discussion about

the strengths and weaknesses of the school.

ristian’ i |

Schools out of the Reformed tradition often describe this tradition as the
ability to prepare students for life as Christians in the worid. Courses are
designed to deal with issues from a Biblical perspective. ECHS, it appears, has
been able to capture much of that perspective in its courses. Students and
parents have expressed satisfaction with the school in this area. The courses
that have been especially identified as providing this perspective have been the
religious courses, CALM, English, Social Studies, and Biology. These courses
may be the courses that have built in advantages to teaching perspective as
issues can easily be brought up and discussed, but teachers of these courses
may be able to share ways that have helped them accomplish the task of
teaching out of a Christian perspective. This dialogue should be a regular part
of discussions among teachers at ECHS.

Another aspect of teaching out of the Reformed tradition is to teach

students for service. It became clear, especially in the interviews, that ECHS
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was not making it clear enough to its students that service is expected of
Christians. To make the point more clearly it may be time to build a service
component right into the curriculum. Perhaps one could ask students to
volunteer at one of the many old age homes, or at schools for the handicapped.
Students may be able to teach Sunday school, or help with reading programs at
a local elementary school. A service component will give hands-on experience
and may provide students with a true feeling of what it means to bear on
another's burdens, and to seek “shalom”. The courses that may be able to
build it in are the religious courses. They are certainly the most flexible in terms
of their curriculum. As well, this service component may be built in as a part of
certain topics that are discussed in other classes. When the environment is
discussed in Science it may be valuable to organize a clean up crew and clean
up an area of Edmonton parkland. The grade 11 service project must also be

maintained at all costs. It is a real expression of what ECHS is trying to do.

Teacher, lationshi

Are the ways in which teachers and students relate reflective of the vision
for the school? Are students and parents satisfied with the relationship? The
data suggests that ECHS has been able to establish a climate in which close
student/teacher relationships can develop. Generally students have
experienced teachers as willing to give of their time to ensure students receive
quality Christian education. ECHS can look to this area as a strength that
should be nurtured. However, the data also suggests that mistakes have been
made. Some students and parents have had experiences that were not very

positive. Students have fallen through the cracks, have experienced teachers
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that were not supportive, and have seen teachers that have shown tavouritism.
These incidences are serious. They are often the ones that are remembered for
a long time. Grade 12 students vividly remembered these incidents from their
Grade 10 years. Parents recalled these incidents from previous children that
attended ECHS. These incidents have to be avoided. Perhaps more dialogue
between teachers, parents, students, and administration concerning ways in

which students are dealt with should be more commonplace.

Discipline

Discipline, in the Reformed perspective, is meant to be used as a tool to
provide a safe caring community and a method for discipling students to adopt
lives that reflect their Christianity. Procedures are put into place to give order to
the institution and to make the environment conducive to learning. The
procedures are meant as guidelines. If the guidelines are not fotliowed
measures are used to bring order back. For the most part the guidelines, as
written rules, aren't really necessary. They are a part of what is normally
expected. You treat each other with respect, you come on time, you attend
classes, etc.

The need for rules was apparent. Some students indicated that the rules
were too restrictive but overall most saw the rules as necessary. Very few
people felt that ECHS should become a stricter school. Some confusion was
expressed as to what the rules were and ECHS may need to look at the way
they are written down to ensure complete understanding, but the biggest
problem came in a discussion of how the rules were being enforced. Several

comments were made claiming that the school was inconsistent. Others felt
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that students should be “cut some slack” when it came to enforcement. The way
in which ECHS chased students down for lates and skips was seen as
cumbersome and time consuming. Some of the respondents felt that rules were
more strongly enforced with students that were late than with studants who were
caught drinking at dances, a more serious offence.

It appears that ECHS may have to do some explaining and may have to
look, once again, at its policy for lates and skips. If students are treated
differently from one another, than ECHS should be able to explain it. Often the
reason for perceived inconsistencies is reflective of a vision for schooling that
commits the school to holding onto one of its weaker members, to bear the
burden of someone who is in trouble. it may be important for the school to
explain itself in those terms to avoid the problem of perceived unfairness. The
concept of dealing with: students as individuals, even in discipline, is something
that ECHS should continue to pursue. It's something that parents and students
want and it is reflective of the Reformed vision for the school. Perhaps lates and
skips may also need to be dealt with in a different way. Perhaps parents,
students, and teachers could set up a forum of some kind to put together more
appropriate guidelines. Perhaps the parent council could give some advice on

how to deal with the issues. Somehow the issue has to be raised and solved.

Evaluation

Very few people brought up the issue of formal evaluation. The
questionnaires indicated some uncertainty with whether or not the way in which
evaluation was done at ECHS was the Christian way. The ECHS community

may want to study further the issues involved in evaluation and should engage
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in some formal discussions that would lead to an understanding of how
students are evaluated and perhaps to lead to a well-defined, distinctly
Christian way to evaluate its students. A good start for this exercise could be to
read VanBrummelen’s book, “Walking With God in the Classroom,” (1988)
chapter 8.

Extra-curricular Activiti

Do the extra-curricular activities at ECHS reflect what parents and
students want and are they a reflection of the vision for the school? Clearly the
maijority of respondents who chose to talk about this issue felt that ECHS
needed more opportunities for students to get involved with activities other than
athletics. Many described the school as being too dominated by sports. The
program itself was not really criticized as many spoke highly of the quality of the
programs. The solution may be not to downsize the sports program but to
increase the size of programs in other areas and to perhaps add new activities
here and there. The possibility of such new activities may only be possible with
more involvement of parents. Student artwork, abilities in drama, or abilities in
industrial arts, should also be given more credit or recognition. Hopefully, along
with increasing the number and size of other programs, there would come the
celebrations.

One activity that has come up often as a possibility is music. There didn’t
seem to be a desire for a full music program but there was a desire for a choir or
band as an extra-curricular activity. Perhaps ECHS could begin by starting a
worship band. Students and parents often sighted singing as a way in which
formal worship activities could be enhanced. A worship band could include

students who wish to sing and students that wish to play musicat instruments.
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The band could be used in Friday morning singsongs and assemblies. The

desire is there. Startup costs would not prohibit the activity and many needs
could be met.

mphasi rsonal Fai |

Does ECHS give enough emphasis to developing a personal faith life?
People have pointed to the formal devotional activities as the most obvious way
in which this development takes place at ECHS. For the most part there was
satisfaction with the number of times ECHS has devotional times. There was
some indication that the activities could be more meaningful. Some students
felt that the morning devotions were hurried and did not really speak to them.
As well, the devotional assemblies were often seen as ineffective.

Again, it may be important for the teachers to enter into dialogue with the
students on methods of improving these devotional activities. It was already
mentioned that a worship band may help the devotional assemblies. Some
parents and students have said that it might be important to give students more
responsibility for leading morning devotions. They may need some guidance
but it would make them more accountable. They may also see it as an
opportunity to bring up topics that are dear to their hearts.

A'though some parents and graduates mentioned that ECHS should
challenge students to make personal commitments to Jesus Christ most, in the
study felt that this may not necessarily be the job of the school. It is a job for
each individual and the church but perhaps not the job of the school as
institution. Devotionals should be seen as things that allow for people to feel

support, comfort, to be challenged to service, and to be renewed in their faith
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and love for Jesus Christ. When assemblies are being planned more effort
should be given to making this planning more of a communal event. ideas
should be tossed about on a regular basis and those participating could be
given direction as to how to make their participation more effective. Ideas for
morning devotions should also be a regular part of discussions held in the

school.

nsf i formi r |solati

Should ECHS provide education that is transformational, conformist, or
isolationist? Throughout the investigation several comments were made that
indicated preferences for either one of the three mindsets. However, there was
no clear indication from the respondents as to what mindset they preferred.
Many of the respondents made comments that could be classified as conformist
and on the same questionnaire or in the same interview they also made
comments that could be classified as transformational.

Although the transformational mindset is the closest to the traditional,
Reformed perspective it is possible to incorporate aspects of isolationist thinking
into the vision without watering down the traditional perspective. To provide a
safe, secure environment, ideas congruent with isolationist thinking, should be
a goal of the school. However, to isolate children to the point of protectionism or
to segregate children to the point of refusing admittance to students who may
not be a part of the church community is, in my view, unacceptable and perhaps
unrealistic. To educate students for the world of work an idea congruent with
the conformist mindset should be a goal of the school. In this context we see

that ECHS should provide a solid academic program to give its students every
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advantage. However, to have an education program that sees this as primary is
unacceptable. The goal is to integrate faith and learning. Faith has everything
to do with Math, Physical Education, History, and everything done in the school.
To simply take up a task in society, without applying your stated faith to that task
will beg the question “whom or what do you serve?”

Christian Education that reflects a transformational mindset should be
pursued. Education that seeks to educate students to delight in creation, to
despair at all signs of sin, to rejoice in redemption through Jesus Christ, and to
serve God through a life of service is the goal. This life of service is
characterized by developing one’s talents, bearing one another’'s burdens, and

seeking shalom.

mm m

1. To provide all students with opportunities to develop their gifts by providing a
weil rounded program of extra-curricular activities. These activities should
include opportunities to get involved in music, fine arts, sports, and industrial
education.

2. To draw the parents into the school community by soliciting their involvement
in various activities in the school through the parent council.

3. To ensure that parents feel welcomec: whan they enter the school.

4. Teachers should enter into frequent diaiogue as to how to accomplish tha
task of teaching from a Christian perspective.

5. To build a service component into the religious courses.

6. To take advantage of service opportunities when the topic is conducive in
classes other than the religious classes.
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7. To avoid incidents of students feeling unsupported by teachers, open
communication between students, parents, and teachers should be
encouraged.

8. To review the way the rules of the school are written so that complete clarity is
experienced.

9. To explain to the supporting community that perceived inconsistencies in
discipline is reflective of a vision for schooling that commits the school to hold
onto one of its weaker members and to bear the burden of someone who is in
trouble.

10. To review once again, with the help of the parent council, the policy for lates
and skips.

11. To study further the issues involved in evaluation and engage in some
formal discussions that would lead to an understanding of how students are
evaluated.

12. To enter into dialogue with the students with the intent of improving
devotional activities.

13. To make devotional assemblies more of a community effort.

14. To affirm the transformational vision for the school, articulate this vision, and
apply all that it stands for to the day-to-day practice of schooling.
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Appendix A
Covering Letter

Dear Parents of an ECHS Student, Past or Present

My name is Peter Buisman. As many of you may know, | am presently
attending the University of Alberta. As part of my studies, | am doing research
on the Christian direction at Edmonton Christian High School. | believe it is
important to revisit the mission statement of the school from time to time and to
do this as a community. To obtain information from the community regarding
the vision for ECHS, and to discover areas of growth potential and areas of
strength, | would like you to fill out the enclosed questionnaire.

This study has been approved by the board of the Edmonton Society for
Christian Education. At the completion of the study | hope to have an
understanding of the levels of satisfaction that students and parents have with
the Christian vision, as practiced, at ECHS. With the help of the information
received, | believe, ECHS will continue to grow as a Christian learning
community, with a vision that is acceptable to the entire support network. |
understand that we sometimes have an aversion to filling out questionnaires but
| believe your responses are very important. | would appreciate it if you would
fill out the questionnaire and return it in the self-addressed stamped envelop by
April 21, 1995.

if you have had more than one child attend ECHS, feel free to focus on
just one of your children, in the answering of the questions, or you may answer
the questions from a more general perspective.

Please understand that all the responses given will remain anonymous
and the information received will be passed on in a way that will ensure
confidentiality. Also understand that you are under no obligation to reply to this
request. It is strictly volunteer.

Again, | would appreciate your cooperation and if you have any concerns
or questions please feel free to contact me at 458-8127.

Sincerely

Peter Buisman
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Quest .

Satisfaction with the Christian emphasis at Edmonton Christian High School

Student Questionnaire

Please respond to the following questionnaire according to the instructions provided.

The responses will help me to understand how students feel about their education with respect to
the Christian emphasis at the school. Please do not write your name on the questionnaire. All
the responses given will remain anonymous. Information from the surveys will be passed on in a

way that will ensure confidentiality.

Please return the questionnaire to your instructor.
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Student Questionnaire

Please circle the response which best describes how satisfied you are with each of the following
items.

If a written response is required please feel free to continue your rasponses on the back pages of
the questionnaire.

HS - Highly Satisfied

S - Satisfied

U - Uncertain

D - Dissatisfied

HD - Highly dissatisfied

NA - If the statement is not applicable or if you feel you have insufficient information about

the item
] am satisfied:

1. with the extent to which my expectations HS S U D HD NA
of Christian Education are being met.

2. with the way in which the school gives me the HS S v D HD NA
feeling of being in a Christian community.

3. with how well | am being taught what it means HS S V) D HD NA
to be a Christian in this world.

4. with the way in which my faith has been HS S U D HD NA
developed and nurtured at ECHS.

5. that | am being treated as an individual HS S V) D HD NA
with my own gifts and talents.

6. that the rules that students have to follow HS S U D HD NaA
reflect the Christian emphasis in the school.

7. that the evaluation procedures reflect the HS S U D HD NA
Christian emphasis in the school.

8. with the amount of help teachers give to HS S U D HD NA
students who need help.

9. with the amount of positive attention that HS S U D HD NA
teachers give to students’ opinions.

10. with the number of opportunities students HS S (V) D HD NA
have to experience devotional times together.

11. with the quality of these devotional times. HS S U D HD NA
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13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

with the number of opportunities to express HS

my faith openly.
with the way students express Christian
love in the school.
with the general behaviour of my fellow
students.

with the way in which students are
disciplined when they skip classes.

with the way in which students are

disciplined when they are late for classes.

with the way in which students are
disciplined when they are rude to
teachers or fellow students.

with how well the courses help me to
understand important things about life.

with the number of opportunities that
students have to discuss world problems,
e.g.environmental issues, world hunger
or social injustice.

with the way in which the present
extra-curricular activities promote
Christian lifestyle.

HS

HS

HS

HS

HS

HS

HS

HS

with the number of extra-curricular activities HS

that promote Christian lifestyle.

with the Christian content of each of the following subjects.

English
Mathematics
Physics

Chemistry

Biology

Social studies
Religious Meanings
CALM

HS
HS
HS
HS
HS
HS
HS
HS

nnnonnnnonon

ccecccccc

OODDODODODODO

HD

HD

HD

HD

HD

HD

HD

HD

HD

HD

HD
HD
HD
HD
HD
HD
HD
HD

NA

NA

NA

NA

NA

NA

NA

NA

NA

NA

NA
NA
NA
NA
NA
NA
NA
NA
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Physical Education
French

Art

Drama

Industrial Arts
Work Experience
Home Economics
Business
Accounting

Written Responses

HS
HS
HS
HS
HS
HS
HS
HS
HS

noonnnnnonon

ccccccccc

vBolololvlviivioRy)

HD
HD
HD
HD
HD
HD
HD
HD
HD
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NA
NA
NA
NA
NA
NA
NA
NA
NA

23. Identify, in one or two sentences, what it was about the courses that you were particularly
satisfied with, that made you think of them as Christian courses.

24. ldentify, in 1 or 2 sentences, what it was about the courses that you were dissatisfied with,

that made you think they had litle Christian focus.

25. Describe, in one or two sentences, one thing that you experienced at ECHS that made you

think about living a Christian life.

26. What things, if any, would you like to have changed at ECHS with regards to the Christian

vision for the school?

Feel free to comment on anything else regarding the Christian Vision, as practiced at ECHS, on

the back of this sheet.
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13.

14.

15.
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Interview Schedule

. Can you identify, perhaps one or two things that you fee! has made ECHS a Christian school?

Something that really satisfies you about the Christian direction at the school.
What is it about this one thing that pleases you?

. Identify one or two things that has given you the Jeast satisfaction with regaids to the Christian

emphasis at the school.
What is it about this thing that concerns you?

. Of all the subjects at the school , identify two that stand out as being subjects that you

recognize as having a particular Christian direction.
If you could, identify, in one or two sentences, what it was about these courses that made you
think of them as particularly Christian.

identify 2 subject areas that in your opinion had little Christian focus.
Again, it would be helpful if you could describe in 1 or 2 sentences what it was about the
courses that made you think they had little Christian focus.

. How is your son being treated at school?

-Are his questions answered satisfactorily?

-Do you feel the teachers have enough time for him?

-Can you give me any examples of times when you felt good because a teacher
valued one of his comments?

-Can you give an example of a time when ycu felt he was not listened too when he felt
he had something important to say?

Are you satisfied that ECHS is promoting positive Christian lifestyle?
Is there enough opportunity for student’s to express their faith?
Is there enough opportunity for student’s to worship together?
How do students treat one another at school?
Give me an example.

Do you feei discipline procedures at ECHS reflect what you feel Christian discipline ought to
be?

Are you satisfied that the extra-curricular activities at ECHS Christian activities that reveal
Christian virtues and ideals?
Name one thing, with regards to extra-curricular activities, that you have experienced
as being particularly Christian.
Name one thing that wasn't.

Can you name anything at ECHS that made your child consider living a Christian life?
What advice would you give the school to give it a stronger identity as a Christian school?

Is there anything else you would like to say about ECHS that hasn't been covered in this
interviaw?
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Appendix B

The Edmonton Christian Schools aim to provide an education that is Christian; that is,
shaped by the Christian faith. This Christian faith develops from an understanding of
Scripture as reflected in the Reformed heritage. This faith finds its broadest expression
in the entire program of instruction. Students are encouraged to develop value
judgments which are grounded in the knowledge of our reiationship to God, our
understanding of ourselves, the knowledge of our relationship to others, our relationship
to the world, and the acknowledgment of the Lordship of Christ over all.

In this setting our schools seek to promote sound scholarship and pedagogy, earnest
effort, and an obligation to use our talents fully in response to a divine calling to faith.
Faithfulness demands a life of action and involvement, and seeks personal piety,
integrity, and social responsibility. It recognizes that service to God, others, and
ourselves is possible and necessary in all activities, professions, and walks of life. It
asserts that the life of Christian service must be lived now. Accordingly our schools
provide opporturities for students to experience and apply their learning to Christian
action and service. The aim of our schools is to prepare students to live responsive and
productive lives of faith to the glory of God in a contemporary society -- not merely
lives that have a place for religion, or lives which forinally relate religious commitment
to academic disciplines, but lives which in every part, in every manifestation, in their
very essence, are Christian.

THE FOUNDATION OF CHRISTIAN EDUCATION

God has made Himself known in creation and specifically in Jesus Christ and in the
Holy Scriptures. The Bible, as the record and tool of His redeeming work, is in its
entirety God's infallible revelation, the teachings of which are foundational to the
uniqueness of a Christian education.

WE THEREFORE AFFIRM THAT:

1) In the beginning God -- Father, Son and Spirit -- who is one, called this world into
being and gave it shape and order. The Father reveals His love in His Son, fully God,
yet our true human model, who gives us access to the Father in faith, fellowship
with one another in love, and freedom to live in the world with hope. The Holy Spirit
is always at work in creation and in history seeking to draw all people toward the
fullness of truth and love which is in Christ Jesus.
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2) The Bible is the basis of knowiedge in all matters of faith and practice, and teaches

that God is the Creator of heaven and earth, and furthermore, upholds and directs all
things according to His will and power. The faithfulness of our great Provider gives
sense to our days and hope to our years.

The future is secure for our world belongs to God. The best explanation of the
purpose of creation, the meaning of history, the role of governments and culture,
and the benefit of creative literature, music and art is found in this biblical world
view.

3) As God's creatures we are made in His image to represent and to reflect Him on earth

a)

5)

6)

and live in loving communion with Him. By sovereign appointment we are
caretakers: loving our neighbour, tending the creation, and meeting our needs. God
uses our skills in the unfolding and well-being of His world.

All spheres of life -- marriage, tamily, school and society, work and worship, play _
and art - now bear the influence of our rebellion. Like our first parents, we have
become victims of our own sin. While justly angry, God yet turned His face in love
to a world bent on destruction. He remembered His covenanting promise to reconcile
the world to Himself: He has come among us in Jesus Christ. With patience and
tender care He set out on the long road of redemption to reclaim the lost as His people
and the world as His kingdom. Our world, troubled an flawed, still belongs to God. He
holds it together and gives us hope.

Jesus is the only source of salvation fa ;5. It is only through His redemptive work
on the cross that we are born again and restored to fellowship with God. As covenant
partners, called to faithful obedience and set free for joyful praise, we offer our
hearts and lives to do God's work in His world.

Through the reconciling work of Jesus Christ we find our new place in the world.
When the Holy Spirit establishes His rule in our hearts, than His kingdom of love
and light is exposed in every area of our iife. The task of God's people is to make
disciples of all nations and be developers of culture, reconcilers within society, and
caretakers of nations, prophetic truth-teliers and truth-doers, priestly healers of
people and creation, kingly administrators of God's world.

THE PLACE OF CHRISTIAN EDUCATION

God calls parents supported by the Christian community to nurture children in

harmony with His revelation. Christian schools, complementing the roles of the home
and the church, endeavor to provide an environment for the nurture of our children in
understanding of God's creation -- a world to live in. That environment must reveal the
providence and wonderful works and grace of God, and it must foster a faithful, loving,
and obedient way of living before God.
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WE THEREFORE MAINTAIN THAT:

1) The primary responsibility for educating our children belongs to parents: it is a
God-given task (Deuteronomy 6: 4 - 9). Surrounded by love and care in their daily
welfare, our children should learn by Christian example, the value of a disciplined
life in our homes. In marriage and family we serve God by reflecting His covenant
love in life-long loyalty, and by teaching His ways, so that children may know Jesus
as their Lord and learn to use their gifts in a life of joyful service. Our children
need to be aware of God's call to faithfulness and their need to respond to the
command to love God, their neighbour, and creation.

2) Our school is an extension of the home, and, therefore, of the parental responsibility
to “train up a child in the way she/he should go® (Proverbs 22:6a). The school is to
strive to place God and His infallible Word at the centre of all instruction and
policies developed. Instruction is given in all subjects needed to prepare our
children for participation in society: the church, the work force, the economy and
the state. We believe that the teaching in the Christian school must at all times be
characterized by a positive faith in and subjection to God's Word, a genuine love for
God, humanity and creation, a sincere appreciation of the believer's mandate and an

appropriate rebuttal of all modern skepticism and unbelief against the truths of
God's Word.

3) Our children have been created in the imags of God, capable of leamning, knowing and
obeying the truth of God's Word and His creation. Although sin has diminished that
ability, we believe that in Christ are all the wisdom, knowledge and love necessary
to restore them as God's imagers, worthy of respect. As forgiven and forgiving
imagers of God, students -- like and with their teachers -- have inherent worth and
inherent responsibility: love experienced becomes the basis for love demonstrated.
Embodiment of faith requires imitation. The wisdom of the ages tells us that
children and young people are influenced by observing those around them.

4) The participation of the Christian community in the establishment and maintenance
of Christian schools is foundational. We believe that God's covenantal promise
embraces parents, their children, and the entire Christian community. The
Christian school community seeks to share our gifts - knowledge and wisdom,
support and encouragement, time and resources -- readily and cheerfully to the
advantage of others, especially to the family of God. The Christian school encourages
students to model this kind of sharing.

God has given us the capacity to learn, through observation, experience and
instruction in a lifelong enterprise. We believe that God has entered into a covenant or
promising relationship with His people; while God promises faithfulness, believing
parents are obliged to educate their children in the fear of the Lord. As our children
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grow older parents draw from educators valuable skills to assist them in the process of
change and growth necessary in our children’s lives. Christian schools serve as a
training ground for children, who, by the grace of God, have a share in influencing the
culture and society in which they live. We believe that the Christian school educates
chitdren for a life of obedience to God. Obedience is stressed by integrating faith and
learning, a calling to discipleship, and developing students to the fullness of their
ability.

WE THEREFORE PROPOSE THAT:

1) The entire program of instruction in our Christian schools should direct us in the
knowledge of our relationship to God, others and the world, our understanding of
ourselves, and to the acknowledgment of the Lordship of Christ over all.

2) Students must be shown that Christians stand in the world as dissenters and as
reformers, basing both word and deed on love for the Lord above all and love for
one's neighbour as one's self.

3) The Christian schools must enlist strongly dedicated teachers of appropriate
academic and moral standards to join in the nurturing of our children. The teachers
must at all times seek to reflect and represent by word and example the love of
Christ and the honour of God. Within the school's policies and guidelines teachers
have authority to deal with establishing a positive learning environment and to deal
with breakdowns in that learning environment.

4) The curriculum and methodology used in our Christian schools must be based on the
conviction that knowledge of the Bible and Jesus Christ is essential to the
development and growth of the child. This belief calls for the integration of faith and
learning. Each subject area, each activity, and the environment as a whole are seen
as part of the total truth of God in Christ. By integrating life and studies with the
Bible , the Christian school helps students develop a world-view in which a life of
faith is not composed of religious activities alongside non-religious activities but
one in which God is gratefully served and honoured in all activities. It is a life in
which discipleship , self-denial, and cross-bearing are expr¢ ssed in terms of the
society we live in. It is a life of trust in the Lord in all circt nstances, of joy in the
Lord in all =** =tions.

5) Each student isiust seek to fulfil his or her learning task to the best of his or her
ability. And each student must respond freely to the command to love God, his or her
neighbour, and creation. Students, in their development, are required to show ever-
increasing responsibility and initiative.

6) Those responsible for the governance of our schools must develop, implement and
review policies that embody the objectives of these educational principles. Every
relationship with the Christian school community must give evidence of the life-
promoting presence of the Holy Spirit. Such leadership must remain aware that it
establishes and models the patterns for interaction reflecting Christ's example.
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7) While remaining aware of the educational standards of the Province of Alberta, we
believe that our Christian schools should be free to function according to the above
mentioned principles.

(Adopted Sept. 15, 1987)

Ed ton Christian High's Goal
A Christian school is Christian. Jesus said, "Follow Me."

We strive to show one another the Christian way of life in all subjects and in all
activities. Because we are not an isolated fish bowl, we run into different beliefs and
views of life, into many different ways of living. In these very real life contexts, we try
to affirm your convictions and to encourage your life responses to the Christian way.

A Christian school is also a community. Therefore, Christian love and concern are
significant to our tasks of learning and living. As a community we believe that our time
and talents are gifts that we abuse, or use in His service. Also, when we fail God and each
other, we confess the failing, accept His forgiveness, pick up the pieces, and move on in
Christ, the Lord of creation and life.

In order to live as a Christian school community in which you and the staff can grow
and further experience Christ in this world, we strive for the following:

A. To increase our understanding and enjoyment ot God's world,

Your studying will include plants, animals, earth, space, how we live and fail to live
in this world with each other. You will explore and develop understandings of how
each thing and person is unique and how, at the same time, each fits with the other to
make life and the creation whole.

B. To enrict ! fing of how God i

God has a place and purposefu! plan for humankind. We will look for answers to
questions about what God wants for His creation and what He wants us to do together,
starting now as a school community and for the future.

C. To develop skills and insigl hel live a fuller i

We all live in a very diversified society where we need many skills and insights into a
wide variety of experiences. Each of you has special interests, talents and
sensitivities that need to be developed and shared with others. This development and
sharing is intended to help us all live more completely as Christian friends, family
members, neighbours, citizens, workers, artists, etc.
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What we do together at E.C.H.S. is only basic. You will continue to grow as a full,
Christian person. For that growth, what we will do together here, hopefully, will
encourage you to uncover life for yourself through the enrichments of others and new
experiences.

COMMITMENTS:
Who We Are and Who We would Become

From the basic principles of the Edmonton Society for Christian Education it follows
that we are committed to particular educational goals, as expressed on the previous page
of this handbook. Also, with their authors, we share the following commitments:

A. QUR COMMITMENT TO GOD: We believe in the triune God -- Father, Son and Holy

Spirit -- and confess that this faith must find expression in all our thoughts and
actions. We dedicate our work to the pursuit of scholarship, recognizing that true
knowledge can only be found in Jesus Christ.

B. OUR COMMITMENT TO STUDENTS: We regard every student as sacred before God, Who

calls everyone of them to obey His law, and out of concern for their development and
citizens of His Kingdom, we dedicate our efforts toward encouraging a wholesome
growth of their God-given potentials.

More specifically:

a) We promise to deal justly and impartially with all students, and make
professionally responsible judgments concerning their academic, physical,
emotional, and other characteristics as required in our school.

b) We promise to teach and to direct each student in such a way that his own
experiences become meaningful to him and that he develops a sensitivity to others'
responses.

c) We promise to seek improvements in the curriculum and instruction which will
lead to educational experiences that are conductive to the wholesome development of
every student, according to the goals of our school.

C. OUR COMMITMENT TO PARENTS: We acknowledge the God-given authority of the

parents concerning the students’ education, consider it a privilege to teach the
students according to a plan of learning whose religious direction is determined and
accepted mutually by parents and by the teachers. We promise to establish a
relationship of mutual confidence with the parents.
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Specifically:

D.

a) We promise to cooperate with the parents in the best interest of the students, and

to be discreet with information about the students and their parents.

b) We will endeavour to give the parents a fair appraisal of their children's progress

at school.

c) We will encourage parents to participate as much as possible in the school and

related experiences.

. : We acknowledge that
it is essential to the effective functioning of our school that there be Christian
harmony among colleagues. We shall therefore endeavour to maintain an attitude of
openness and cooperation, respect and forgiveness towards teaching and
administrative colleagues and thus uphold the high calling of bearing the Name.
Specifically:

a) We pr :iise to cooperate with our fellow staff members in interpreting our
school's plan of learning, in executing school policy, and in suggesting
improvements.

b) We promise to take an active role in the affairs of our profession through
participation in professional development and curriculum development programs,
and thus to promote the welfare ot Christian education in general.

c) We promise to support and uphold and aid one another whenever possible, and to
stimulate personal and communal development through reflection, prayer,
discussion, study and recreation.

ITY: We believe that our Christian
schoo! is a cultural expression of the Christian community’s faith commitment, and
that it is our task as educators to make plain to students and to others the relevance
of God's Word in life's total experience. Specifically:

a) We promise to foster interest in our school and its program both within and
outside our particular Christian community.

b) We promise to adhere to the curriculum plan adopted by our staff and Education
Committee, and to give reasonable time and our best efforts to the profession to
which we have been called and committed ourselves.

c) We dedicate our work to the growth and development of the Christian community,
and desire a harmonious and communal submission in all areas of life to the power
of God's Word. For this purpose we shall seek the guidance of Christ in our
relations with the students, the parents, the Board of the Society, and all others
who support Christ-centered education.
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Appendix C
Quantitative Data

I am satisfied with the way in which the school gave me the feeling of being in a
Christian community.

Respeonses:

HD D U S HS NA Mean
graduate responses 3 3 6 4 3.68
student responses 6 3 24 10 1 3.88
parents of graduates responses 1 3 7 1 3.66
parents of present students 3 5 8 3 3.57
teacher responses 1 6 1 4.00

I am satisfied with how well | was taught what it meant to be a Christian in this
world.

Responses:

HD D U S HS NA Mean
graduate responses 4 3 7 2 3.43
student responses 4 6 28 6 3.81
parents of graduates responses 1 1 9 1 3.83
parents of present students 3 11 3 3.57
teacher responses 3 3 2 3.87

| am satisfied with how well the courses helped me te understand important
things about life.

Responses:

HD D U S HS NA Mean
graduate responses 2 5 7 2 3.56
student responses 5 8 26 4 1 3.67
parents of graduates responses 3 8 1 3.72
parents of present students 2 17 3.89
teacher responses 3 4 1 3.75
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| am satisfied with the number of opportunities given to discuss world problems,
e.g. environmental issues, world hunger, or social injustice.

Responses:

HD D U S HS NA Mean
graduate responses 2 2 8 4 3.87
student responses 6 9 21 8 3.70
parents of graduates responses 2 9 1 3.91
parents of present students 1 16 2 4.05
teacher responses 6 1 1 4.14

I am satisfied with the way in which a student’s personal faith was developed
and nurtured at ECHS.

Responses:

HD D U S HS NA Mean
graduate responses 4 4 5 2 1 3.33
student responses 1 5 9 28 1 3.52
parents of graduates responses 1 2 8 1 3.75
parents of present students 7 5 4 2 1 3.05
teacher responses 1 5 2 3.12

| am satisfied with the number of opportunities students had to experience
formal devotional times together.

Responses:

HD D U S HS NA Mean
graduate responses 1 4 4 5 2 3.18
student responses 10 10 20 3 1 3.37
parents of graduates resporises 2 4 3 1 2 3.30
parents of present students 1 3 6 8 1 3.26
teacher responses 4 3 1 3.62

| am satisfied with the quality of these devotional times.

Responses:

HD D U S HS NA Mean
graduate responses 2 5 4 5 2.75
student responses 11 12 19 1 1 3.23
parents of graduates responses 1 2 4 2 1 2 3.00
parents of present students 6 8 5 2.94
teacher responses 1 1 4 2 2.87
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| am satisfied with the number of opportunities students had to express their
faith openly.

Responses:

HD D ) S HS NA Mean
graduate responses 1 2 5 5 3 3.43
student responses 1 5 15 21 2 3.40
parents of graduates responses 1 3 7 1 3.66
parents of present students 4 4 9 2 3.29
teacher responses 1 1 4 1 1 3.00

| am satisfied that students are being treated as individuals with their own gifts
and talents.

Responses:

HD D U S HS NA Mean
graduate responses 4 8 2 2 3.12
student responses 3 3 27 11 4.04
parents of graduates responses 1 1 1 7 2 3.66
parents of present students 2 14 3 4.05
teacher responses 1 4 3 4.25

| am satisfied with the amount of help teachers give to students that need help.

Responses:

HD D ) S HS NA Mean
graduate responses 1 2 5 8 4.25
student responses 1 3 13 27 4.50
parents of graduates responses 1 2 8 1 3.75
parents of present students 3 13 3 3.84
teacher responses 3 2 1 2 3.25
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| am satisfied with the amount of positive attention that teacher give to students’

opinions.
Responses:

graduate responses

student responses

parents of graduates responses
parents of present students
teacher responses

HD

1

D

2

“WNPWC

S
10
20
7
13
6

HS NA
3
18

2
3

1

Mean
4.00
422
3.50
4.00
4.00

| amn satisfied that the rules that students have to follow reflect the Christian

direction for the school.
Responses:

graduate responses

student responses

parents of graduates responses
parents of present students
teacher responses

HD

1

ONOND

MNODA==2O0OC

obrOONN®
@

Mean
3.00
3.61
3.33
2.84
3.87

| am satisfied with the way in which students are disciplined when they skip

classes.
Responses:

graduate responses

student responses

parents of graduates responses
parents of present students
teacher responses

3

nONMNOWC

WOO=NO

HS NA
1
2 1
1
1 1

Mean
3.12
2.88
3.63
3.22
3.12

| am satisfied with the way in which students are disciplined when they are late

for class.
Responses:

graduate responses

student responses

parents of graduates responses
parents of present students
teacher responses

HD
3
6

3

Y X Ne)

w

W~NNhNNDC

NN
@)

HS NA

Mean
2.60
3.13
3.63
3.26
3.87
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| am satisfied with the way in which students are disciplined when they are rude
to teachers or fellow students.

Responses:

HD D U S HS NA Mean
graduate responses 3 4 6 1 2 3.35
student responses 5 8 8 19 2 2 3.11
parents of graduates responses 2 3 6 1 3.18
parents of present students 2 2 11 3 1 2.83
teacher responses 2 2 4 3.25

| am satisfied that the evaluation procedures reflected the Christian emphasis in
the school.

Responses:

HD D U S HS NA Mean
graduate responses 1 5 6 2 2 3.64
student responses 1 4 17 20 1 1 3.37
parents of graduates responses 9 3 3.25
parents of present students 1 1 4 13 3.52
teacher responses 3 4 1 3.75

I am satisfied with the way students express Christian love in the school.

Responses:

HD D U S HS NA Mean
graduate responses 3 3 8 2 2.56
student responses 5 12 13 14 2.81
parents of graduates responses 2 7 2 1 3.00
parents of present students 9 1 7 1 1 3.00
teacher responses 1 1 4 2 2.87
| am satisfied with the general behaviour of students.
Responses:

HD D U S HS NA Mean
graduate responses 7 2 6 1 2.93
student responses 1 3 10 28 2 3.61
parents of graduates responses 1 5 6 3.33
parents of present students 2 5 3 9 3.00
teacher responses 8 4.00
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| am satisfied with the way in which the present extra-curricular activities
promoted Christian lifestyle.

Responses:

HD D ) S HS NA Maean
graduate responses 1 7 7 1 3.50
student responses 4 10 12 16 2 3.95
parents of graduates responses 1 1 4 4 2 3.41
parents of present students 1 10 6 1 1 3.38
teacher responses 2 6 3.50

| am satisfied with the number of extra-curricular activities that promoted
Christian lifestyle.

Responses:

HD D U S HS NA Mean
graduate responses 4 5 6 1 3.25
student responses 9 12 13 8 2 3.95
parents of graduates responses 1 3 5 1 2 3.60
parents of present students 5 6 5 3 3.31
teacher responses 2 6 3.50

| am satisfied with the extent to which my expectations of Christian Education
were met.

Responses:

HD D U S HS NA Mean
graduate responses 1 3 8 3 1 3.86
student responses 2 6 33 3 3.84
parents of graduates responses 1 9 1 1 3.90
parents of present students 3 14 2 3.78
teacher responses 1 2 5 3.50



