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ABSTRACT

This study was d051pned to systematjedllv explere - the lssue of the

A
male primary teacher. Two dlvorse research approachts y&re emplovcd
g t

Tho flrst approach was ObJCCL]VC, involv1ng thL use: of a verbal

i

interaction analysis system in the classrooms of twelve male and twelve
female prlnary teachers. The second approach was norc subJectlve, Con~

sisting of a serles of 1nterv1tws de51gned to investigate tcachex<

.

admlnlstratorslf'parents and pupilS' opinions of, and responses to,

»‘malqﬂprimary teachers.
“ Results obtained from the analysis of the verbal interaction data
indicates\»hat_male teachiers and female teachersiare basically not very

L4

different from Qe;i:other in terms of classroom teaching style and

pupil interaction. No significant intéractioﬁs between teacher sex and

A

A

pupil‘seXfwere found.
'Data obtained from the interviewsbsuggest that male-orimary teachers

have been satisfaetorily:integrated‘into the primaryv school svstem

‘ﬁost 1espondehts expressed a de31re for an 1ncreased number of male ,

teachers at thls level. —
Poss1ble explanatlons for the flndlngs were presented and dlscussed

¢

and results were compared with those of other researchers. Imp11 ations

for future research in the area were suggested and ideas—£or 1mplemen~

s

tatlon by school systems were offered

) S ' N £ e o Vool
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“ " culture. Female teachers reinforce female roles, and the male child is .

INTROPUCTTON

"The school as -t % constituted today ‘s not a sex ncutral
Insttiution: Teachers, Jﬁku&othors in our socicty, arc
®socialized as male and femnle. .. '

(Grambs and Waetjen, 1975,
p. 165)

During the preschool years, a éhild acquircs'thc concept bflmale

and ‘Temale. He or she learns that some people are men and some . are
women, that one parent isg male while the other is female. Yet when a

_child enters school, he or she is likely ta be exposed to only female

‘ o - :
teachers for a period of several years. The child soon develops the

notion that teaching is for females, and another incident of sex

wsteréOtyping has occurred. \

B

» The”elementhry school (especially at the primary levcl).has appro-

‘priaiély been termed "a women's worldV'(Séxgpqﬁ 1965). The female

‘character of the school is in opposition to the "mastuline" outside

°

left confused as to what kind of behavior is expected of him. Peltier

v(1968, P. 184) comments:

‘...youhg boys _who-attempt to act in:conformitvaith what .
they have d as acceptable role behavior will be- troubled
and confused By the female domihated“classroom‘:.boys are

‘handicapped vy their different thinking styles, their
inability to comprehend female language completely, and
theit‘unwil'ingness to conform to a feminine value system,
b ¥S, the classroom may well be perceived as a place
{8k they must be quiet, neat and thinK like girls -
all of which appears ‘o be contrary to their embryonic
ideas of what a boy should be.. ‘

N

It has been convincingly documented that boys experience more

' acﬁdbmic‘hnd social difficulties,ih the early gradeslthan girls (Lce

- and Wolensky, 1973,.r + a great deal of the literature in this



o

arca). Ts the feminine nature of the school a dominant cause of boyg!

diffjcu]Ljvs? _ o

o

{“I}A . . S .
The over-feminization of the school may be detrimental to female

pupils as well: i : e
...To the e)tent Lhat an Jndopendent spirit and an enquiring
mind arce as Jmpor.t.mt for girls as for boys in order to
realize thefr personal. and intellectual potential, any
situation that .encourgges conformity, passivity, and
uncritical think®ng hampers optimal social and mental
‘development The challenge for our schools then, is to
impa t knowledge, foster self-control, and stlmulnte
Creativity in boys and girls alike Whlll also recognizing

their need to become andustrlous, aqsertlve and self-
L
reliant. 1nd1v1duals.

(Elklnd and Weiner, 1978 p. 442)

- “

Lee and holensky (1973) euggest that male teachers mlght prov1de

classroom condltlons which "are more congenlal to young boys and more

liberating for young girls" (p. 345). Research in ‘the middle and

@ i

upper elementary grades indicatcs that mdit teachers arc very 51m11ar

. to female teachcrs in terms of classroom functlonlng, 1np1y1ng that

a

hteacher sex is not a varlable in children's performance. But what of
the primary grades7 It is durlng these years that the Chlld S sex role
identlty becomes molded "and durlno these years that he 0T .she requlres

a strong seh—role model Does the male teacher exert a stronger

level is scarce and permits no definitive conclusions. The few

existing studies in the area have been deelgned so poorly thatdtheir

e’

rcsults are hlghlf/suspect



~

qurpose of the Study °

No research exists which satis fx(torily measures the male primnry
teacher against ‘his femalc counterparf, " Do male and female teachers
bchayo differently in tho classroom setting? TIs one sex more verbal,
more nurturant, or more rigid than the other‘whcn.working w;th yonng

children? Does teacher sex differentially interact w1th pupil sex?

“Data concerning the reception of male teachers at the primary

‘level is sparse as well .Why is it that 98% of primary teachers are

itmaleZ Perhaps teaching at the primary level is not an accepted "male"
role in our séciety. Of perhaps . femalc teachers resent the intrusion

of a male into their world.

4
The purpose of the pPrésent study is ‘to investigate the issue of

” ) a

m-le primary teachers in a8 systematic manner.

Because of the pauc1ty of studies in this area and’ the absence of -

‘anv /:-ematic theory, this study. o be useful for educational guide—
- lines and” to help in building educational theory explores the existing
situatlon in a large school system. It encompasses two distinct research. -

approaches. The first approach is technical and objactive. Because of.

»

‘the importance of teacher—pupll 1nteraction in determining classroom

climate,_and in indicating the possible influence the sex of the

,teacher ;in the primary classroom a standardized - 1teraction analy51s

procedure (Flanders' Interaction Analys1s System) was\cbnduoted The

second approath is more informal and subJective ‘and consists of a seriesp

of interviews designed to ascertain teachers ,‘administrators';tparents'
Vi .

and pupi]s opinions of and responses to, male primary teachers.
‘Data obtained from ‘the interaction analysis procedures will provide



[4)

~
information concerning differences in verbal interaction of male and

femalé primary teachers. Information concerning differential treatment

of pupils accordi to thelr sex will also»be obtained.

Ao
W 'r:v 2
i.

Ny
informat

It dic hoped that the interview data will.provide much needed

sy . . ) .
ion concerning the suitability of male teachers at the primary

level. Should there be an inctease in the number of males at this

Jevel? :.5

¢

’

The present study should offer several original contributiOns to
(3

research in this:area. Flrstly, to the knowledge of the present
authorg the Flanaers Interactlon Analy-«is System has not been pre-
viously used to compare male add female primary t?achers Its usefulness
in this capac1ty can thus be evaluated Secondly, this study represents
" what appears to be the first attempt to systematlcally evaluate the
differcntlal 1nteract10n of male teachers with boys anu gills.x Finally,
‘no objective study to date has used quallfied male teachers who are in
'charge of thelr own prlma)y classrooms as SUbJECtS.

The findings of . the present study should offer valuable in51ghts
concerning directlons for future research In additlon, practical

information (of use to school systems) concerning hirlng ‘Practices

and teachlng skills will be obtained

Outline'of the Study

The present study takes place in Edmonton Alberta and involves

teachers from the Edmonton Public School Board (E P.S. B ). In this

:school system, only 27 of the teachers of Kindergarten to Crade 3 are \\\;
male. The figure is typical of most North American schools, according :

to Lee (1973) \ o . ,

P

[2e NN T



In Chapter 1, the major issues related to the arca under investlra—

tion have been introduced Chapter 2 LyPands on the thcory and research
\

-lprCSLnted in the introductory chapter. The definitions, limitations,
and questions inyolved in the study are presented in. Chapter 3, and
the methodology of the prOJect is discussed in Chapter 4. Chapters 5
QTzand 6 contpln the analysis of the data and a presentation of tife results
fo; each methodologlcal apptoach Finadly, Chapter 7 summarizes and

dlsbtsses these results, draws. conclus1ons and- impllcdtions from them,

and offers sugges®ions for future research.

~
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REVIEW OF RELATED LITERATURE ~
.QSect;on I of this chapter will examine the classréom situation and
the différing~experiences of male and female chi\ldren. _The phcnomonon

of the "feminized c'lassrobm" the shortage of mal teachers, and the

\
difficulties faced, by male pupils will be discuqscd in this section. ‘
)
Section IT will examine the differenccs between male and fcmale

1%}
e

teachers which hav,e-been.determined by reécarch studies.
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Seetion T: Thi Clzssroom Situation .

/

._.__._-‘.__h_....____._...a —————

According to‘Hchndlcss (1969, p. 15), socidl systems can be
‘classified ag mascul ine or femjnlnc
’ L : .
A mascullne social organlzatlon is task-oriented,
Pragmatic, ruggedly -autonomous ‘and independent, often
‘1mpaL1Lnt of human relations, full of initiative and
innovation and, despite and often in consideration
to its pragmntlsm sometlmes inclined to stop -
1mpat10ntl) to ask, "Where are we going and what does
it mean?" A feminine social organization, however,
stresses happiness, self- actuallzatlon, and ”gettlng
along all right", 1t is sensitive to human relations
and conservative; it jealously guards its status quo,
safety, and socurlty It is nurturant), obedlent, and
' responsible, - When its- values are'thrcatenedf)it is
eéxceptionally autocratlc.

It is obv1ous frmntheabove quote that soc1etal 1nst1tut10ns
can tunctlon in §astly different ways. - Different Processes,
values and goals of uuch organlzatlons can he v1cwed in the llght
~of those practrted by society as a whole.

A very promrnent North Amerlcan soc1al 1nst1tutlon is Lhe.
_elementary school perhaps second in importance only to the famlly
in its role as a soc1a1121ng agency for the young chlld _ Although
the‘elementary school functions to educate chlldren of both sexes,~
i1t has generally been percelved as a hlghly femlnlne soc1al
organlzatlon, domlnated by females and promoting femlnlne values

.and standards... "a women's world R accordlng to: Sexton (1965{\

~

p.,57).
ApproximatelnySZ of all elementary tcachers (hlndergarten to

Grade 6) and 98% of all prlmary teachers (Kindcrgartcn»to Grade 3).
iin North Amerita are female (Lee, 1973)." These figures'are 77% .

.



o

-anid 937 respectively for the svstem In which the present study o

is being %pnduclvd (Edmonton Publit School System), N
v " | . | o

The disproportionate ratio of female tuachcrs to malo tcathors%/,,/

a'

at the celementary school level is as‘umod to be detrlmental to the
-t

development of children of both sexes (girls are locked into sex -

roles) but esﬁeciaily.to that of youhg boys. According to Lee

(1973, »p. 81): S 7
Female teachersvcreate feminized schools, which ipso
facto become congenial settings for glrls and conflict
rlddcn for boys. Schools Presume that passive and
.docile children are disposed toward learning and
€asy to manage. F¥or this reason, schools hire
women, who, because of thelr own sex-role socializa-
tion, are themselves more manageable than men and more
likely to transmit such attitudes to children. The
transmission of these attitudes apparently evokes
resistance from ypung boys and cooperation from girls. _ °

The y0ung.boy S resistance to his femlnlzed school env1ronmunt
manifests 1tse1f in. terns ef inferior academlc achlevement and
soc1e1 adJUaLmL;t as- compared to that of the young élrl The
femlnleatlon of the classroom maklngéit more suitable fOr meeting
the needs of female chlldren was_ﬁeen’as perhaps the major source .
of yeung‘boys academlc dlfflculties as much‘as 70 years ago
(Hali; 1908).

-More'reccntly,-a great number of ethers (for example, Grambs

and Waetjen,»l966; Sears and" Feldman, 1966; Sexton, 1969) have

'suggestednthat the problems of boys are due to too many female

. <

teachers in the. elementary school system. Such researchers.have‘

investigated the hypothesis that the values and praetices of the

female teachers (and henee, of -the - Ehools) favour girls and
_ ache C - §choo gir. .

discriminate against boys.



9
ro :
The s¢hoél as an jnstitutton‘rquircs_buys'to bq docile and
passiVe;'phc fcmalc‘toacherYS definition of the approp}iatc sLydcnt
role iﬁcludes more characteristics generally attribthd to girls
- :  than to bpys. The f{emale teachgr is not viewéd by boys aS\a
| suitable model for ipitation; fhcrefore, the potcntial}fof'ingompat-
' EEZlity bet@eén boys and schools 1is present (Lee, lé?j). E
| Because ;be female“oriented environmént 6f the school 1is alien
'go the generally ‘masculine culfuré of Fhe foutside world", it is’
oftén difficﬁlt‘for_boyé étiéeq échoolfés an appropriate masFUline

- activity. School success, according to‘Eirestéf and”Firesterr(l974);

depends on conformity to feminine valués,.and manifestations of
S : . o
“maleness are met with negative consequences.

r
p

Recenﬁly, there has been a grééﬁ_deql df‘concernvabout the
- ‘A.i - .wéifare of boyé gfowing uphin;fémélé'domihated environmengs wﬁich'.
;fﬁstcr values‘@qre closely assoéiatéa witﬁ\gbe femgle rather than!
%he‘male role. Intréaéing nﬁmbers oflﬁhildren-apé_being raised
_ sblely!by the'mothgt because of hafitalrseparation or divorce,
' aﬁd evéh in a twd—pareptifaﬁily;ﬁghe father is often abéeﬁt fof
y “long peridds of‘timé d§e o career commitments. Children are -
- '>.:c6mmon1y pléced a§ én éarly age 1in Day Care Ceﬁters,.aﬁ indust:y
' ;:2ffed-alm§$t ékclgsively‘by women, ;Exposufe to maies; then, m;y
. ‘bgﬁvery minimai'fqr.thgfcoﬁtemboféf}.child; ~Concern about the |
poss.bié'éffecf'of.tﬁisb:elatiyeiy.male~absent énvironmenﬁ on ﬁh;-
de&eiopméhtbof.female children“hés also arisen (Leg, 1973).
‘Several_éuggestipnsffor’deffeminizing the young child’st

\school environment (thgreby'makingvthe school a more poéitive

‘{experience'for boyé),havé becnypropésed. ,Lyles-(l966), for cxaﬁple,

K]
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suzgtstq %LyTLLlL]nﬁ ‘children according to sex, while Bcnt?cn-
(1960) , advocatcs dc]avlnr the. ontry of bqu (who are maturationally
behlnd gifls) by a year.or $0, Seafs‘and Feldman (1966) feel that
a2 o
changing the_teacher's sex-llnked enpectations of children's
‘behavior is a useful idea. ,iv‘ X Av : | | RN
‘The usual proposed solution, however,bis the introduction'ofi
more male teachers‘into tne elementaty classroom to serve as role,
" models for the boys and to generally ”masculinize"-the school.
environmenti Having male role. modcls is essentlal to the nealthy
growth and development of the young child (Mllgram, ]972) Male
teachers would facilitate sex—role identification, helping children
of both sexes learn . the dlfferences between manly andeomanly )
, : _ ) - . N
behavior (Mccandless;,l9§9). In addit}on,_instructlonal _l'
dstress for'boys~would be rednced and -a mote vatied envlronment'
for glrls would be: prov1ded (Lee, l973) v'Sexton (1969l;a.strong
advocate ofymore male teachers, suggested that 6Lys would have
fever problems in school .if the male norms of aggression autonomy;,
success 1n technological skills, group solldarlty, and advengure
wete sttessed 1nstne‘classtoom. Male teachers would 1n1t1ate ‘the
" types of activities and ptovidejthe atmosphere necessary to promote
’sucnbnotms._ | | |
;A number of educatots.and psychologists have suggested'thats
male teachetsvmight act as'father suostitutes fot voongﬂcnlldren'
(Hetherington and Deur, 197l Biller, 1970) Father absence has.;
been found to be related to. deficits in appropriate sex—role"

development of.boys and ;S!ls (Biller, 1969 Nash 1965) In tutn,v"'

deficits in sex-role development have been found to be related to



'factors (Milgram 1972) Soclety felt. that teaching young children : \\f

problcms in\aCAdcmic nthicvenwnt (Anaatasiow ]965' Ierguson and

Mnccoby, 1965). Childrcn seem to ncéed a male figure, onc study

.

(Cortes and Fleming, 1968) demonstrated that father- abscnt fourth

& . N
grade boys- expressed a significantly grcater preference for male
teachers than did father&present boys.‘ The presence of . the male
‘ o . o
— teachcr might ‘ameliorate’ some of the consequences of father absen,e
and low father avallabillty fbr both boys and girls.-
.
2.:; The Shortagc of Male Teachers

Ve

IAs noted ear. in the chapter, very few men teach at. the

elementary school level and even fewer at the primary level

\,3\

Historically, the practice of employing female teachers to

_,teach in the early grades was a result of cultural and economic

was an occupation best su1ted to the female temperament (Lee 1973).“»

Teaching was "women's work", and the resulting 1ow prestige and -

rk'low salary of thls occupation made 1t difflcult for a man ("the _

<

lbreadwinner") to enker the field S - ‘e _ | s ;T

a

Few men can-see themselves part1c1pating 1n this "feminine

- 'activity" and their attitudes appear to be of aiperpetual nature.

‘Hofstadter (1963, p. 320) notes: ‘/ BRRRES . - ‘ _

" There are often not enough male models or 1dols among
“-their teachers whose! performancc will convey. the sense =
that{the world of the mind is legitimately male, who e LT
. can give them masculine éxamples of intellectual inquiry ' ’
~or cultural life,'and who can be' regarded as sufficiently .
_successful and important in the world to make it- ‘conceiv~ : B
N able for vigorous boys -to enter teaching themselves as L l_‘J
R : livellhood The boys grow up: thinking of men T C e
"Qteachers as somewhat effeminate ‘and tredt them with a -
cur10us|n1\ture of genteel deference (of tlie sort due
to women) and hearty male condescension. 'In .a certain
v construct, the male. teacher may. be respected but he
s not "one of the boys". e
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Many years ago, Waller (1932) observeﬁ'thaththc'mnlc‘tedchcr'is
assim{lated into the femalc,character;idcdl that isolates him
from normal machactivities He rcmarked "It has been sa1d that

no woman’ and no Negro is ever fully admitted to the white man's

world -Possibly we should add men'teachers to the list of

excluded" (19

Even today, males teaching y0ung children are often faccd

; \

with preJudice and dlscrimlnation. Lee (1973 pL 82) comments:
...the occa31onal male clementary teacher, espec1ally
if he teaches .at the earliest grades, is viewed 'as an , o E—

: lnterloper at best and is often suspected’ofﬁdeyiangel,~—-'*f4———~,
N N .

Murgatroyd (1955),

king<of his own experiences as a primary [ET—
ST, notes that he. was regarded as//ggt/quitefnormal”'for wanting

. 4., R
to teach first grade.'dk old. (1965) said'the parents of his puplls
/

questloned’the appropriateness of hlS teachlng at the kindergarten
;;;f///;/level Pre3ud1ce<from female>teachers, a 1ack of acceptance and’ h‘ ‘ii
- the general stigma attached ro—men working 1n the elementary schools
have been discussed by others (Nolte, 1972 and Mllgram and Sciarra,
’ Male elementary teachers have occasionally bj;n suspected of
S -:-f homosexuality (Wilson et al) - Such accusations have led to- studies
such as those conducted by Kaplan (1948), Biedenkapp and Goering
(1971), and Vroegh (1973) Kaplan examined responses to a question-y
| naire, and. concluded that the male ele?entary teacher is of normal
: physical deve - pment and is not distinguishabl% from the average
R man oﬁ similar educational background in terms of his personality,

interests, or behavior. Bidenkapp and Goering found that male ;->

. teachers of young children (fifth and sixth graders) were as

N
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"masculine as male hiph school tcachcrs. "In Vrocgh[s'study,
colleagucs of ‘the malc tcachors werc asked to rate them on their
masculinity. Her requ s showed that the male elementary teachers
held appropriate sex-role - identities ,

Perhaps as a result of guch biases against male elemcntary
teachers, men who work with young children need to feel really f T
//"male":

/ . .

T : A gentle, sensitive nature must be coupled with a

o oughness, a strength of bodv, mind and spirit, When -

, , he feels really male a man can show gentle concern /wmwmﬂm
— ) and ‘this too becomes a,strength»(Kendall 1972, ‘%

/ | P. 360).

‘v"Hav1ng a man around the class" has been acceptable to small

B children, even though appearing ”odd" to the adults. Abbott (1968

45),_for example;»observed that
...young chlldren respond as quickly and- effectlvely 4
to a man ‘as.to a woman, and’that many of the ygungsters I
turned most naturally to a man, o o

a

:‘;3.ivThe School Experlence of Boys N ”/ﬁ-"'b'i‘- - _//~ o

That boys have a more dlfflcult tlme than girls -academically “fﬁf;'

. s

/
and socially, in the elementary grades is a. well-documented fact

Lee'andonlens F (1973) comment that "...boys receive a dispropor- .

o - tionate share df 1ow school marks grade retention, referral to

L
o

specialists, and informal teacher disapproval"
In this-section, ‘the - literature that has led Lee and WOlensky__
to such con lusions will be summarized Female teachers were

involved n all research cited, unless it 1is otherwise stated
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a) Tcachercﬁipoctations and Pupil Sex: : | ;\

Rosﬂnthal and Jacobson. (]968) conducted a study
investiguting the sipnificance of teacher cxpectations and
perceptions. 1In this now classic study, the researchers
‘interprcted their results‘as.evidence that previous infor—_

mation concerning a student's'abilities can affec¢t the

&

teachcr s 1mage of him and later influence the student s
EY ~

performance on achievement tests. _However, a number of studie2>
(see Good and Brophy (1974)) have failed to replicate these
findings, suggesting that~the:teacher expectance effect may

not occuf consistently.

Several studivj have shown that teacher expectations are

related to the sex of the student. _Waetjen (1965),. f

example, found _that girls were favoured over boys and received

1higher grades ‘on comparable achievement. Other research

- -

showed that 1n contrast to girls, boys were perceived h&

teachers as'having more pmoblems (Schaeffer, 1968), and
_displaying poor conduct and less abllity to work independently

_ . (Lahaderne and Cohen)
N Y

Harari and McDavid (l973) found that their sample teachers
graded beys ylth unpopular first names nearly a grade lower‘

than boys with more popular first names. However, they made
no such“distinction among girls names, suggesting that teachers'

"perceptions favour girls. _' -~

Davidson and Lang (1960) found that a teacher's perception

" of the student is related to the chiild's self—perception as.

4
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well as “his school achievement and behavior. Students who

"perceived that their teachers regarded them favorably behaved

better and performed better academically than their peers whao
' s
perceived'negativc“regard Boys, on the whole per-eived

their teaohers as responding less favourably toward them than

toward girls.‘ As might-be<expected,-their behavior and academic

achievement were poorer than girls. This study'suggests that

teacher perceptions have a significant effect upon classroom
behavior, and that sex differences are influential in shaping
perceptions.

Motta and Vane (1976) asked their sample of kindergarten

[+]

to Grade 3 teachers to complete a behav1or rating scale for -

" each child. . The female children were perceived as ‘more

. . .
creative, more achievement-oriented, and more dependent than

the males; the males as more aggressive than the females. - Thus, .

_the behavior of the'children was perceived by teachers as :

conforming to the. tradltionally held sex—role stereotypes,

,despite the efforts of the women s movement

As can be seen from the studies, boys are generally

. : ; .
‘per-:ived more negatively than girls by female teachers. 1f

- Rosenthal’ and Jacobson's » opinions concerning-the power of  wg

‘ A
expectations are true, perhaps these negative teachﬁ$~percep—

tions are- partially responsible for the difficulties‘faced by
boys at the elementary school level.

Academic'Achievement of Boys:
:Reviews hy:Arnold (1968),;Oetzel (X966) and a study by

McCandIess,jRoberts and Staryes (1972) demonstrate that boys
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con%istcntly receive lower grades than £irls, even when both
: | " A L
sexes are equal in 1Q and achicvement test scores., All of
these studies involved child®en enrolled in the later elementary
. - ] v
grades.

T2
'Lavin‘(l965) hoted that~underachicvement starts in the
' 'sikth grade for pirls. but -may start as early as the first
grade for hoys " Boys -are over-= represented in remedial reading
' programs: the ratlo of boys to girls is at leasz 211, according
to. researchers such as Bent7en (1963), Gates (1971), and
Harris (l96l) As well,.boys are referred much more freqmently o
than girls for treatment of socio;emotional problems (Bentzen?'
1963). . LT R |
| " Bentzen (1963) and feltier (1968) both found.that about
two- thlrds of all grade- repeaters are boys. Lee (1973) also
noted higher promotion rates for glrls

h McNerl‘(l964) observed that kindergarten males exceeded
‘females in performance'on programmed reading instruction.
‘ Howeuer \fter exposure to female teachers 1n the first grade,
the girls reading skills were superlor. McNeil inferred an -
associatlon between teacher behavior and poor male performancef'
in reading from these results. ‘ o ‘ e

To test Mcﬁell's inference,,Davis and Slobodian=(l§67)-

conducted an observational s%ydy in first grade classes.‘ They
found ‘that teachers .did not discriminate against male readers‘
5during reading instruction, although the pupils perceived both
Adifferential treatment (that boys received more negative

‘teacher comments) and differential achievement (boys read more -

'poorl) than gir]s)
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Good and Brophy (1971) found results similar to those of
Davxs and Slobodian when they obforvcda jachcr pupil interaction
during reading instruction. Howevcr, when cxamining inLeraction
in non-reading classroom activities, they found that boys

. o
received more teacher criticism than girls.‘ Perhaps these
results explain why the children perceive teacher discrimination
against boys in the rcading setting; the. children are unable to
discriminate bctween behav1or in reading groups. and behav1or d

"in other_classroom activitles.

:des and girls seem to receiveidiffurent treatment in the
classroom and to be reinforced differently for s1m11ar behavior
'Serbin (1973), for examp]e, found that preschool teachers were

_ more llkely to respond to boys disruptive behavior and‘were
louder in their rtprimands ko boys than to girls. Solicitous
boys received more direction than SOllCltOUS girls,»as well
as more nurturant attentionvvhen respondlng appropriately.

'Girls were given 1ncreased attentlon when physically close to
,vthe teacher, whlle boys were not. Blber Miller and Dyer (1972)'
observed that preschool teachers had more‘lnstructional contacts

with girls than with boys. » o

| Dav1pson and Lang (1960) and McNeil (1964) found that R
teachers gave girls hlgher ratings than boys on - behavioral and
motivational measures. "Arnold . (1968) McNeil, and. Good Sikes
and Brophy (1973) all noted thac boys receive more negative

i \<ommcnts and criticisms than girls do in. the classroom situation.

-

N
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' 'setting R

:teachers about twice as: often as boys did ‘while boys made

18

S(ha(ffcr s (1968) comments seem,to summarize the . issuc

[y

of boys diffl:ulties rathcr well;.hc notes thnt boys andﬁ/_

girls seem to have‘the same problems,ubut'boys have more of

them, ) T ‘ - ' : a
The Children'slView:
. R Ty

Are chiﬂﬁ?en'aware of the fact that boys experience more

diffi alty and face more frustration than girls in the elementary

school system7

-

Several experimenters (Davidson and Lang, 1969 Lippit

and Gold ~1959; McNeil 1964 Meyer and Thompson 1956;

Spauldlng, 1963, and Torrancev 1962) have reported that elemen-

tary children perceive their teachers to be more favourable to

e

'girls than to boys Dav1s and Slobodian (1967) conversely, :

found that Grade 1 children d1d not perceive teacher discrimin—

ation against boys

Both Jackson (1968) and Lee (1973) have observed that

,boys ‘Were more negative in response to school while girlglwere
' ubre cooperative. Lippitt and Gold noted 1n their study thft

_elementary school girls made friendly approaches to their

“almost three times as many unfriendly approaches to, their

teachers as girls did

v

The research,-then, seems»to suggest that children are

ilaware of the difficulties experienced by boys in the. classroom v

;1", PR
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Differences Betveen Male sand Fomale Teachers
-—“‘—-—\.\ ———— ” - T
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rSvction T1: Scex of the Tenchql

Tcacher Sex and Expecgatioh: : -

It w111 be recalled tHat Rosenthal and Iacobson s (1969)

L classic study showed how ' info%mation concerning a- student s abil-

Pygmalion effect") In this section, the expectations and pupil
. { :
perceptions held by male and - female teachers Wlll be examined Is

one sex more gUilty of preconceived notions than the other?

No studies have been carried out which compare male and

'female primary school teacher s expectations and perceptlons. "The

follow1ng studies werr a 1 condueted. in middle elementary‘class—

‘Tooms. .

than girls. Sex differences between male and female teachers
appeartoexist - ' o e o I 43

Schaeffer (1968)‘ for example found that although teachers
AN

iof both sexes perceived boys as haVing s1gn1ficantly more problems

vthan girls .the female teachers reported a: significantly lower

number of problemscthan did men, particularly in school achievement f‘

',and social relations. Female teachers ‘were found to be less dis—

o

hcriminating on the basis of socioeconomic factors than male‘
teachers (Yee 1968 Lahadernc and Cohen, 1972) The results of.

' these two studles thus place the female elementary teacher, as

opposed to thc male, in a better light.



_ 5).

own sex,

» Process“Studiest'

Does their teaching style differ? Do they respond differently

20

However,‘some studies do favour men. ‘reffingcr and Ripple
(]967) found that ma]e teachers were, on the who]e, more accurate
than female teachers .in their perception of “the anxiety level of-

their students (both male: and female),. Teachers generally were

more accurate in predictingthe anxiety level of members of their

4
v
|
i

The purpose of a recent study by Gocbes and Shore (1975)

was - to determine whether teacher expectations of male and female

,students were related to the sex of the teacher. Using a semantic-'

‘differentlal, they found that female teachers v1ewed the béehavior

of girls as s1gn1f1cantly closer to the ideal student than did male‘_
teachers. These results also suggested that male elementary

teachers ‘are more favourably disposed to children of their own

#sex, a finding which has 1mplicat10ns for 1mprov1ng the academlc

,achievement of boys.

The°preceptions of male and female teachers towards their‘

, pupils do not. always differ. Lahaderne and Cohen (1972),_

example found no- differences between male and female teachers in

‘their a331gnment of ratings for academic performance, conduct, and

ability to work 1ndependently.

Research on male*and femalefteachers' perceptions ‘when primary
grade children are involved should be ‘a future area of ‘concern for
researchers. S | ;o ¥
Do male and female teachers behave differently in the classroom7

N

3

to same sex versus opposite sex students’
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Kcndalt (1975?:;;%ed sevcral diffcrcnccs botwccn male nnd female

"teachcrs in the middle elenvntary grades. As opposod to the women

teachefc.,L men tcachers were found to be more aggrcssive and physical
- ? -

with the childrqg fhey were rarely paséive and rarely allowed the

A

_children to be passive for long. Mcn teachers tended to resist

éBcializatién to standard classroom procedures, and were less

/
concerned with the priorities of many women teachers (for examplc,,

B sitting still, staying clean,|wearing hats, and so forth) Special

"kinds of experiences were offered to the children by male teachers,

@
and more freedom to investigate was permitted Kendall concluded
that men do make a difference in the classroom climate, and seem to
eliCit pupil cooperation faster than women teachers -

The language used by male and female teachers in the classroom

. differs Significantly, according to Seiton (1969)

Schools words tend 'to be the words of women. They -
have their own sound and smell, perfumed or antiseptic.
Just. as there are dialects of class, -Occupation,. and
‘region, SO there are distinguishable dialects of

gender (p. 31) : . :

‘Grambs and Waetjen (1966) also noted that women teachers used words

idifferently than men, and that they had different perceptions of

both persons and reality.' Peltier (1968) and WaetJen (1962) both

.’believed that female teachews ask questions that favour girls

:'styles of thinking. Jackson and Lanaderne (1967) in]their»study

of male and female Grade 6 teachers, observed that the teachers

»differ in their pattern of verbal interactions. men produced more
‘ messages concerning conduct than did women teachers but had fewer

: contacts wiqh the pupils concerning instructional matters. Wells

o

o7
o
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(1974) noted that men injected ‘wore humordlntqitheir contacts with
t}lcti.r puplils, |

| In a_study of teacher characteristics RdeS (1960) found that
men- were les s‘roqponeible and buqineggllke in the classroom as
comparcd to women. - The men tended to favor a democratic‘classroom
practlce and were more inclined ;owards permissive; ehlld—centered

o

educational vicwpoints. He also noted that the men in his sample,_

were more emotionally stablo‘then<¥he women.' Althougn Ryans' 7
1study has producedvsonn interesting results, they must be interpreted Q
with a great deal. of cautlon' his sample included only two membere |
ofleach sex, I
Most of tne research exemined found that male and femaled'

’lteachers differed‘ on only a few:or manyvcﬁaracteristicsistudied.
Tolbertf(l968), for example;‘ooserved nofsex‘differences.in
:lS out of l7iareas of.teachiﬂﬁ_oerformance:examined.d The.differences
'-ne~did note were that Qomeniexcelled in»employing communlty resources
to enrlch the currlculum, whlle ten excelled in dlrectlng and support—.
'ing phyqlcal act1v1ty and pla\ | )
Lahaderne and Cohen (19725 found no differencee netueen male
-and female teachers in seat and. work arrangements inStructional
variety, ar classroom exhlblts. :The'male teachers uere seen b? the
pupiIS»as belng‘less restrictive but the Qtudents' ettitudeS’
_towards schodl were more p051t1Vc under female teachers._

,. Good Sikes and Brophy (1973) found no significant differenceq‘
in 49 of 62 behavioral comparlrons made between male and female

teachers. From the differences they did obgerve, they felt that

women were more relaxed warmer, more discussion~oriented, praised



teaching behavior has converged It may be that teacher sex differ—

i
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pupils more frequently, and were more tolerant than .men. The men

i
appcarced to need more structure and to focus more on,content mastery
than did- the women. ’
Although the men and women 'in the above study behaved differf

ently in some ways, they did not discriminate differentially on

the basis'of‘pupil sek. Both male and female teachers responded_

- similarly to the childrep; bothgdirected more negative comments to

boys- and interacted mére'with boys as opposed to girls. Other

researchers (for example, Jackson and‘Lahaderne, l967_and Lee and

Wolensky, 1970), have also noted that both male and female teachers

respond more negatively to boys than girls.

H

‘All of the studies rev1ewed in this section involved teachers

of middle elementaryvgrades. Perhaps, because of the increasingi'

‘structure of school as one moves up grade'levels, male and female

\

ences exist in the early grades, and that it is at" th&s\p01nt that
male teachers could have the greatest 1mpact.
OutcomefStudies:/7

ky.Whatveffect does teacher sex have on'pupil achievement'and ‘
personalyadsustment? Once again, the resultsfare inconclusive,

Very few studies conld.be found which examined this question

~in relation to very young children Sciarra (1971) introduced male’

'role models into preschool classrooms for eight weeks. He found no

o Significant changes in the behavior he observed (aggression,

-interest in school, and susceptibility to peer group influence) in

‘:eithqr sex. . Ccntile (1975) had a group of second third and fourth

0

grade Mexican—American boys tutored in reading by persons of both
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‘sexes. His res ults were inconclu8ive fcma]o tutors werc more
. effective with boys at the Crade 2 level, ma]e tutors were more

effective at the Grade 3 level, and there were no significant
/ v

differenccs at the Grade 4 level

The rcmainder of the studies examined involved teachcgb and

s

'children in the middle elementary grades ‘Only a very few- found
that teacher sex“does make a difference in pupil achievement
Smith (1971), for example found that fifth grade boys taught
'-by male teachers did better on a mathematics problem—solv1ng test

than did those taught by females. ' He also observed that boys

-taught by males had lower scores on a measure of psychological

vvfemininity and higher scores on school—related self concept factors

than boys taught by females Shinedling and Pederson (1970) also

- noted: a teacher sex: difference, fourth grade boys had better scﬁres
on both the verbal and quantitative %ections of the California

'Achievement Tests under male. teachers. R L ' ‘ e e e

Preston (1964) noted that in Germany, where male teachers are

_— _
common, no differenceSin the reading 1evel of boys and girls existed

A

Asher and Gottman (1973) examined the above premise by looking at
the reading performance gain of children in the fifth grade (the

earliest level at which there iszzsignificant number of male teachers'"
e r\“\‘,\ r—

in North America) ‘He found/that there were no differences in over—fi

/

all reading gain that could be attributed to teacher sex.
- .

McFarland (1966) and Steele (1967) also found that teacher sex

did not affect reading achiev%ment Clapp (1967) and Farrell (1968)

noted that pupil attitudes toward school and - ‘the. classroom were not

'differentially affected by sex of the’ teacher. Farrcll also observed .
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‘that toacher'sex did not affeét the pupil's&perceptlons of teacher

acceptance, whilc Sweely (1969) found that teacher sex did not

differcntially chinge pupil self- concept. Hull (1970) also found

— -
—_— .

no differences in pupil achievement as related to sex of the ‘

\ﬁ_ﬁ——_:

teacher, but observed that male teachers: were penceived as more

. _rewarding psychologically.

‘Arnold‘(l968) conducted a sﬁﬁdy aimedhat gathering information

e

concerning the marking practices of male and female'teachers(and

effects of male and female teachers on chlldren in the primary grades.

A assigned by>male and fenale_teacherslwere quite-similar.

" determining the influences of teacher sex on the schoolumérkéﬁ"

- L. \ .

assigned to boys and‘girls,‘ His results showéed that the girls ¢ - -

:generally‘received:higher5grades than boys, andbthat’the grades -

'~

Research'Specific to. Primary Crades

~ .
Very little research has been conducted concerning the differential

/
bl

N

Studies that have been carried out have not'been of "outstanding. SN o
L . _ S : S e : B
) quality" (Lee and Wolensky, 1973) in terms of design and sampling N
pI‘OC'EdUl‘ES». o o o o . . ‘/_.///.-/, » s . S . .

_ primary grade) have not produced consistentkresults.

x(l958) and Stevenson (1961) found that soc

Laboratory studies examiming the effects. of male or_fenale

sex adults was more’ efficie : n.increasing the desired behavior than ) d jﬁhaée

was’ reinforcement by a member of the child's own sex.x Conve'

"-‘results from laboratory studies have been inconsistent, and have not: ’2//

- o s T

e
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-confirmcd the tffects of sex of the cyperimcntcr as 1t rclatqynto sex
of the child to a satisfactory dcgrce As .a result, generalizations

to the classroom setting aré of very limited use,

‘ Triplctt (1968) was oné 6f the~firstire§ea£chers to compare the.
\

‘effects of male anf fenale teachers on primary school children. ch.

‘assigned,hindergarten and‘firstvgrade children to either allemale._

classrooms taught by male teachers or to cogducational sections taught

~by female teachers His results denbnstrated\that)while boys in both'
' 3

- groups. obtained similar achievement scores, ‘boys.in the all male group‘
1

et

scored higher on tests ‘of self- esteem ‘and attitudes towards teachers
and school. However, these résults are questionable because of design

'problems (Lee and Wolensky, 1973). ' The variable of teacher sex is-

( confounded w1th grouping procednres, and one does not know if the male

P

teacher or male/peers (or the combination of- both) enhanced the
s

e

///*f//,rattitudinal growth of the boys in the all-male gro

A study by McFarland (1969) sought/tg/determine whether there would ’

‘be significant difﬁerences in academic achievement, personality, and -

sex—role 1dentif1cation in an experimental flrst grade ‘(where: men
/ n

S

participated in instruqtion) and in a control first grade (taught by

/./.«—/’

el

women) “Their results showed that teacher sex made little difference
oo Baovee

" in the achievement of the first grade children in arithmetic or in
_ in the.

e y-

reading.. They also noted that boys and those girls who 1dentified
with the male figure seemed to benefit more from male participation in

their instruction than did girls or those boys who failed to S0 identify

fOnce again, Lhese results are questionable and should be viewed '

o

lcautiously, non qualified male "teachers" wcre used (actually, they,were 5

e juniors in college majoring in elementary education) . As . well, the o
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composition of the cxperlmcntnl group was contnminated by the presence

.of a female teacher who acted as hcad of tho group

Lee and Wolensky (1973) observed male and female teachers and
interviCWLd their pupils (preschool to- second grade) in order to
examine the following hypothescs:

1. Do male‘and female teachers distribute sanctions differently7

2, Do male and female teachers dlffer in their assignment of 1eader—

ship- p051tlon57

3. Do male and. female tcachers differ in theJr grouping procedures’ »

>

4, Do male and female teachers dlffer 1n the klnds of activ1t1es they

Q.
«

initiate or respond to in the classroom7
5. Do boys and girls have different'attitudes towards teachers and’
'towards themselves as a function of having male or female teachers7

: . ! -3
1

:Results demonstrated that female teachers were tw1ce asg evaluative of
N . -« . : . .

' the children than were male teachers.. Female teachers disapproved of

boys more often than they approved of them whlle the opp031te was true i

‘v . 0
for girls " Male teachers ‘gave boys equal amounts of approval and dis—

eapproval/’but\hardly eg;luated the girls., The teachers tended to as51gnb
leadership positions more often to children of their own seavthan to
Jchildren of the opposite sex. ‘It was also found that the male teachers
were'more inclinod to respond to ongoing activities, while the'female
teachers had a greater tendency to initiate act1v1t1es._ Male teachers
tended to relate‘to male sex—typed activities; while female teachers
tended to focus on neutral activ1ties;' |

H Each classroom used in the Lee-and Wolensky study had both a head

_teacher and a female teacher. Due to a 1ack of male teachers, a female

teacher (elther the headqor the assistant teachcr) was also present
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in the clnsSroom} Lhus contaminating the findlngs of the sLudy Honce,

‘the findings of thi‘ study may not be gencralizablc to classrooms

headed solely by a male teacher and must therefore be interprctéd with-

.

cauthon.

The scarcity of well-controllied studies examining the differential
effects of mile and female tecachers at the primary level is obvious.,

Y

‘What is urgently required is a well dcsigned sLudy émploylng a rcpre—

sentative samplL of classrooms taught solely by qualified male teachers -

cd

/ ' °
in order to rellably examine this issue.
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.achievement (Vfoegh,‘1973f.

‘7existence of différences‘bétween'male‘and,female,téachets at this

.29

s

Summazx v

From the review of the literature; it 4s evident that. research

Ca . «

into the area of male teachers has produced little consiéteﬁ; cviaence

-

regarding thelr effectiveness in the classroom. The provision of male

teachers is not a cure-all for boys' school difficulties (Graﬁbs'and

Waetjen,v1975).

o Lo ' Co -
The majority of the studies revealed in this .chapter were con-

ducted at the elementary level. Very few differences were found to

exist between male gnd female teachers at this level in terms of the

_guélity of teachef—pupil relationships‘and the promotion of pupil

~ . e .

4

Lee (1973) félt’thét differences between malé and'féﬁale teachers

might be more evident at;the)primafy-level, where the institutional )

constraints of the sthgol may not yet be so rigid. To examine this N

hypothesis, Lee and Woliﬁsky.(l973) conducted a study in the.early

gfades[f‘élthough‘their aésign is questionable, they did find the

1g§el.,

" Despite the scarcity of empirical déta,,there exists a 'conven- .

tional wisdom" or "folklore" favoring the provision.of male teachers
at the pfimary level. It is acknowledged (for éxample, by Grambs and
Waetjen, l975)'£hat,male‘t¢aEheré will not magically sqlvé‘the‘educa¥

tional problems of béys, yet eéuéétors persist in theirﬁstance that

male primary téaéherslare a benefiéi#l additioﬁ tqttheégchodl system:

" Lee (1973) discusses thgfneednfor,moré "process" reSeafch~ih Biis

_areaj that is,. research on what is actually happening in the classfoom .

v

-

[
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in terms of the intcractions amony sex pf tenchgr, grade Ievci,
acgree of institutional structure, and.scx of student. -In his words,
"fhe objecti?e of such research would be to discover and comprehend
regularities in contex;.r It Qould not'be to confirm or disconfirm
the 'a priori gucsses of outcomcrofiented investigators" (page 98).
vTo the kn&wlcdge of.the present résedrcher, Lee's fesea:ch.
'éuggestions have not been éétisfacﬁorily considered.: The present
studyvrepresents anbattempt to investigate the legitimacy of fﬁe
"folklore" concerning malé primary teachers. It is a process study,;@
focussing on actual claSSfoom verbal intéréttion; and émp1oying a
well-established objéctive teqhniqpcs; the'Flander‘s Interaction 
‘Analysis Sytem (sumﬁari;ed in Table 1). |
 Becéuée‘of the lack of‘exiéting_dafa in the'area; fo attempt =~
7caﬁ be'mﬁde’to predict either the existence'of.differenqgs.or fhé'
Adifection of'differences bétween méle and.fémalé prim;fy'fe;chéré-in o
terms. of classroom.yerbal intéraction;l‘Tﬁéreforé,'formal:ﬁypoﬁhgses

are not utilized in the study.

The'interview section of(thefstudy’alsd'examines.the “"folklore" -

. . issue. How .strong is the conventional wisdom that male teachers have'
‘a'role in the:primary classroom? Are there any dété (albéit3of a.

s

subjéctivevnature)'to prove or disprove this notion?-
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TABLE 1
SUMMARY OF CATEGORIES FOR INTERACTION ANALYSIS

\

—'

1. = ACCEPTSFHQRTNC: accepts and clarifies the feeling tone of
the students&in a nonthreatening manner. Feelings may be
positive or mnegative. Predicting or recalling feelings is.
‘included. - : : o

2. * PRAISES OR ENCOURAGES: P .ises or encourages student
action or behavior. Jokes that release”tension,fbut not
‘at the expense of another individual; nodding head, or"
saying’ "um hm?" or "go on" are. included.

3. * ACCEPTS OR USES IDEASﬂOF"STUDENTS: clarifying, building,
) or‘devélopihg ideas suggested by a 'student. As teacher
'-brings more of his own ideas into play, shift to Category 5)
e : . o ‘ .

4. * ASKS QUESTLONS: asking a question about content or pro- |-
cedure with the intent that a student answer.

INDIRECT INFLUENCE

- TEACHER TALK

5. * LECTURING: giving facts or opinions about content or: _
: procedures; expressing his own ideas, asking rhetorical L
questions. ' o : ‘ ’ '
6. k.. GIVING DIRECTIONS: directions;,éommands, or'orderSAWith.i,
S which a studént+is expected to comply. o

7. * CRITTE¥ZING OR JUSTIFYING AUTHORITY: statements intended -
.~ to:change student behavior from non-acceptable to accept-
able pattern; bawling someore out; stating why-the teacher

is doing What'he'is'doing; extreme-self-reference. :

- DIRECT INFLUENCE

“ . * . ] A i v .'./,‘..»...
8. . * STUDENT TALK - RESPONSE: talk by students in response -to
S teacher.-'Teacher initiates the contact or solicits
© student statement.. - :

é; * * STUDENT TALK - INTITIATION: talk‘bywstudgnts, which they
. initiate; If "calling on" student istnly'to{indiéate:
‘who may talk next, observer must decide whether. student

wanted to ‘talk.  If he did, use’this'category;

'STUDENT TALK

10. * SILENCE. OR CONFUSION® .pauses,'shéftLpefiods ofbsilence,

. and periods-ofrconfusion_in which tommunication cannot - be
understood by the observer, . . B C

There 1s-NO scéle‘impligd by these numbers. Each number is classif- -

icatory; it desigrnates a particular kind'of'communication event, - To’

*write these numbers down during observation is to ‘enumerate - not to
judge a position on a scale. (Flanders, 1966, p. 7) ' R






-OVERVIEW OF '[HE STUpY *

‘ Objectives of the Study

.t

The main objectives of the'present study were:
1. to determine the effect of teacher sex and pupil SCX on classroom
» verbal 1nteraction and

¢

2. tokdetermine the opinions of teachers, administrators, parents and
) N : . . R o .

PUpils concerning the'presence:offmale‘teachers in the primary.

grades.

Limitations of the Study o o~

. The follow1ng llmitations may have a bearlng on the Present study
1. Because of the scarc1ty of male primary teachers in the c1ty of
Edmonton, the sample 51ze was ~of nece331ty'smail

2. No _attempt was made to control the content or the teaching style

\ . . . -

- of the lessons observed

3.\\No attempt was made to control pup11 variables such as IQ or pupil

'vachlevement T
. . ‘ o "4, ! K v . L . S - . o .
4, No effort was made to ‘examine nonverbal classroom communication

.
IS

in the,present'study.

5. Although male and female teachers were matched on as man?variables

o

.as possible it is unllkely that this procedure wvas totally ‘exact o

W

because of the llmited population 1nvolved e - ".g

.Underlying,Assumptions o :.Ws

This study was based on tbqﬂfollow1ng assumptions._

(G~
1. Verbal interaction between teacher and pupil is sufficiently

L

consistent .to permit 1dentif1cation, quantification, and analysis..
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1

2. The quality of teacher-pupil intcraction is an important factor
in deLcrmlning pupil: learning.
3. A teacher's verbal behavior is a reprcsentative'sample of his
or her tqtal behavior in.the classroon:
Interaction analysis is copccrned prlmarilj with
verbal behavior because it can be observed with higher
reliability than most nonverbal behavior. lhe assump-—
tion is made that the verbal behavior of the teacher
is an adequate sample al his total behavior, . that s,
, his verbal statements are consistent. with hlS nonverbal
i gestures, in fact, his total behavlor..(Flanders,
' 1965, p. 19) ' ' '

4. lefcrences between the sexes do ex1st and may 1nfluence the

educatlonal process.

Definition of Terms

The fol‘ow1ng terns are of special relevance to the present study:
Intéraction. A social relatlonshlp between people of such a nature
that 1nd1v1duals mutually 1nfluence each other. eﬁb" e ‘ o

vFlandcrs Interactlon Analv51s System: A ten categorv system whlch

7

[

'analyzes classroon verbal discourse by quantlfylno the soc1al—
psychologlcal d1mens1ons of teacher ana student classroom Verbal .

behav1or.

',D1rect ieaching Behav1or' ~Verbal statements of teachers that restrict
- the' freedom of the student ‘Consists of three of Flanders ohservation
categories: (l) lecturing, (2) giv1n° directions, and (3) cr1tic121ng

or justifylng authorlty.'

Indirect TeaChing Behaviorx Teacher verbal statements that expand a

» v — ~ :
student's freedom of action. Consists of four of Flanders observation
categories: (1) accepting feeling, (2) pra151ng or encoura"ing,

.(3) accepting idcaS' and (4) asking questions.
. -
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ll!ngLQ{é; nn indcx'of indircet-direccet teaching behavior, The total
‘percontnge of tailids in matrix colums 1, 2, 3, and ¢ of Tlanders'
Categorices 1s divided,by the, Zntal ptrcontnno of tallies‘in matrix
colunms'l, 2, 3, 4, 5; 6, and 7 of ‘the categoriee.

i/d Ratio: A sharponed 1ndex of 1nd1rect/direct tedching bchavior;
The tota] pcrcentaga Qf_tallies in mattix colurns 1, 2 and 3 ofv

Flanders' categories.is'aivided by the total perccntage of tallies in

matrix columns 1, 2, 3, 6 and 7 of the categories.

.Questions Under Investigation 

1. TFlanders' Interaction Analysis Svstem

'Specific questions releJEd ‘to Flander s categorles of inter-

actlon analy31s were as follows.

5

\

o Question_l: (a): TIs there a 51gn1f1cant dlfference between
‘male taught and fcmale taught groups in per—

centages oF teacher talk to the classroom as-a

unit?

(b)) 14 therﬂ a s1gn1f1cant dv“brence betveen

: male—taught and female—taught classroomq 1n

percentage of student talk’

Question 2: Are there signiflcant interactlon effects

between male and fenale tcachers in terms of thelr'

"

S - L verbal.interéction'klth male and female puplls ?

1



qucstion 3 ka): Is there a significant difference between

Question 4:

Question 5:

Question 6:

Question 7:

 Question 8:

Question'9:"

“(b):

-

male-taught and female-taught classrooms in
1/D ratios? -
Are there sihnifjcant interaction effects

betwcen male and femal'e teachers in. I/D ratios ‘

Y

T

when sex#of the -student is involved?

Saa '

‘Is ‘there a significant difference between

- male-taught and female-taught classrooms .in

. teacher? = %ﬁ

male-taught and femqle-taught.classroomé in i/d
ratios?

Is there a significant»difference between

, /
percentages .of acceptance and clarification. of
. I >

S = /.
student feelings? ’

Is there a significant difference between
male-taught and female-taught classrooms 'in

percentages of praise .or encouragement by the
v ' :

Is there a significant difference between

male—taught and“female—taught‘classrboms“in

_percentages of acceptance or use Qf'student

ideas?

Is there a significént difference between

male—taught and‘femaleétaught classrooms in

v

_perdentages of teacher questioning?

Is the;e'a'significant‘differenée between
naleétaught and fendlejtaughﬁ classrooms in

percentages;of’tedcher 1ecturiﬁg?
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Question 10:. - Tg there a sipnificant dlfference between

° malc taught and  female- taught Llassrooms in

perccntagts‘of tcacher dlrection glvxng ?
’Question'll:_ Is thenp a. signiflcant dlfference\betweenz
male—taught and fcmaleftaught classrooms in
.percéntages of teacher criticism or justifieation,
of authority?
Qucstion 12: .~ - 1Is there a significant_difference betﬁeen
male;taught and femaleltaught classrooms in
- . percentages of student talk in response‘to the
-teacher 7 | |

Question 13; . Is thete a slgnlflcant dlfference between
‘ ‘male- taught and female= taught classrooms in
percentages of student 1n1tlated talk7 »
Question 14: Is there- a 51on1f1cant dlfference between
| male taught and female- taught classrooms in
percentages of 51lence or confuslon in the
‘classes‘?
Question 15: . Is thereba 31gn1flcant dlfference between

vmale taught and femalc taught classrooms 1n

terms of the teachlng patterns employed’

2. Interviews‘

~ Responses and oplnlons concern:ng the following issue8wcre
‘sought through ln—person .and telephonc 1ntervicws w1th sc10cted

"teachcrs, principals, puplls, and parents:

a)‘ Should there be more males'teaohing at the primary level?.



b)

c)

,d)

parents satisfied with his

137
Are chilafen's attitudes toward ‘male and female teachers

differontlally affchcd by their sex?

Aleparcnts attltudes toward ma]@ and female teachcrs

differentlally affected by the sex of their child°

How does the male tcaqber;perform in che classroom‘setting?_ '

Are hié_colleagues,-his»admi isfratdns; his pupils and their

/

erformance7‘ Has there been any

conflict rcsultlng from the employment of male prlmary teachers7

Do male primary tcachers dlffer from female primary teachers'—
in terms gf personality, disciplinary techiiiques, and overall

teaching style? 1If so, how?

s






METHODOLOGY

The Sapple

To estab]lsh the sample, Lhc namcs of all male and female teachets

employcd at the prinary level were obtaincd from the Edmonton Public
1 .

School Board. . Information conccrning their ages, ycars of education
“and ycars of experience ‘was also'gathered at, thlS time

Only 15 male.teachers were- employed on a- full time basis at the:.
Klndergalten to Grade 3 level, as contrasted w1th several hundred
ermale teachers.vvot these female teachers, the lOO (an arbitrarily
chosen figure) who most closely matched the male teachers in terms of
age, education, and experiencebwere selected as” potentlal research
SUbJECtS These female teachers,iin addition to the 15 male teachers,
_ werebasked to‘complete the Minnesota Teacher Attltude Inventory (Cook
Leeds and. Callis 1951 see section on Instrumentatlon) as a flnal
matching varlable :

| .Twelveeof the origlnal fifteen male teachers agreed to part1c1pate

in the study, and a matchlng sample (matched according to age, educatlondt
- experience and scores on the attitude 1nventory) of 12 females was
ilselected | |

The average age of the f1na£ sample of 24 teachers was Zé. The

: teachers had- an averaoe of 4 4 years of post secondarv educatlon and

years of teaching ewperlence. Their mean score on the Minnesota .

-

er Attitude Inventorv (possible score ranges from —150 to +150)
, was +37 21 indica&ing a positive attitude. S

Thcse“Z& teachers and their pupils were asked to - act as subjects

Tk

in the collection of the Flanders data. In addition, the:teachers; six

38.-
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pupils from tdch of thcir classroums Lho parents of thosc slx pupils,

-

-and tho prlnc1puls of thc schools involvcd wcre asked to participate

"in intcrvicws conductcd by thc rosearcher.

]

Co—operation from the school'pxincipals and the teachers was- -

obtained through_lettcrs, telephone €alls, and visits to each school

involved,-.

Instrumentation B T o ‘ ’ ~
The follow1ng instruments, were emp]gyed in the present study

1. Hinnesota Teacher Attltudc Inventory (MTAI) -

The Minnesota Teacher Att1tude Inventory (Cook Leeds, and
Callls 1951) has been in exten51ve use over the past 25 years in

the study of teacher's‘attitudes‘and theirlrelation to‘claserOm -
., climate and achievement. Cook, Leeds and Callis_state in their
P Lo ‘ ,7. o e T E . )
manual that:- . . .
' ) v ‘ ' B . N .
...investigations’ carried on by the authors over the.
Past ten years indicate that the attitudes of teachers
~toward children and school work can be measured with
~high reliabdility, and that.they are significantly
" correlated with ‘the teacher—pupil relations found '
" in the teachers' classrooms. (1951 P 3)

-+ The main pufpose ‘of the instrument, then, is to- measure those
teacher attitudes which w111 affect hlS interpersonal relationships

with his students.v _::'5’ L _”, o

The MTAI is a Likert instrument cons1sting of- 150 items. It

El

' is self administerimg, and’ requircs approx1mate1y 20 to 30 minutes

[ 3

. to complete. "

,In the present study, scores on ‘the MTAI were used .as one of :

‘the matchlng variables in the selection of subJects.

, . . . . .
v : - - r
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Flander's Interaction Analys system (PIAS)

Background to the Tladers S9%¥en
Flanders' system of Interaction Analysis déveloped from social-
‘psychological research coricerning the social-emotional climate of

the classroom. Basically, Flanders' theories are concerned with

~ the role that the teacher's verbal behavior plays in creating this

climate. 1

Flanders (1967, p. 103) offers the. following definition of the

o »
X

term "classroom climate':

The words classroom climate refer to generallzed
attitudes toward the teacher and the class that the
pupils share in common in spite of ind1v1dual dlffer—
ences. The development of these attitudes is an
outgrowth of classroom social interaction. As a
result of participating in classroom activities,
pupils, soon develop shared expectations about how the
teacher will act, what kind of a person he . -is, and
how they like their class. These ehpectatlons color
all aspects of classrogm behavior, creating a social
atmosphere or climate that appears to be fairly
stable, once established.

In the development of the FIAS Flanders was strongly <
influenced by research carried out by Anderson et al (1945 1946a
.1946b), Llnpitt and White (1943), and Withall (1949),’among others.
The work of these researchers will be briefly discussnd at this
point in order to clarify the rationale behind,thevconstfuction of
Fléndern' categories.
One.of the earliést approaches to the §tudy of classroom

Behavior‘and to the analysis of teacher behavior was that‘of Anderson

et al. They investigated "dominative" and "integrative" contacts
. ; 8 ¢

-
,

by
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between teachers and pupils. Anderson (1939, p. 88) defines these
éerms ag-{ollows:

Domination i the bchnv10r of -a person who is inflex-
ible, rigid, dotcrmlni itic, who disregards the desires
or judgment of others, who himself in the conflict of
differences has the answers...bDomination is the tech-
nique of autocracy or dictatorship; it obstructs the
growth processes in others. It is the antithesis of
the scientific attitudc and the open mind.

The term inteprativc bthav1or was chosen to designate
behavior leading to'a oneness or commonness of purpose
among differences. It is the behavior of a flexible
growing person who is looking for new meanings, greater
understandings in his contacts with others.. It is non-
coercive...It ig consistent with.the scientifi
approach...lt is both an expression of growth in the
person USing it and & stimulus to growth in others.
Anderson et al. used an observation scale to record ‘teacher
contacts and patterns of pupil behaVior. The resnlts of their
. research studies demonstratc the significance of the teacher s role
~in the classroom. Their major flndings were:
1. that the behavior of the teacher sets the classroom climate
(1946a) ;
2, " that the pattern developed one year by a teacher is likely to
per51st the‘follow1ng year with new pupils (1946b),
3. that the teacher s dominative and 1ntegrat1ve contacts set a
- pattern of behav10r that permeates the classroom (l946a),
4. that: high frequencies of teacher 1ntegrative behav1or are
associated with high frequenc1es of soc1ally integrative
.behavior, spontaneity,-and initiative in pupils (1946a) ;

5. that high frequencles of . teacher dominative behavior are

associated with pupils being easily distracted from their work

x

- (19463).



Independent OQ‘Cndcrson's rescarch, Lippitt and White (1943)
were also investigating social—psychological climates, Althoughb
they employed boys' clubs rather than classroom‘settings.for their
studies, their findiués are generalizable to the school setting.
In their studies,.adults were trained to act as leaders to the
-boys' clubs using one of th;ee leadership approdches‘ (lj author-
itarian leadership (COﬂSlStlng of dominative contacts), (2) demo—
cratic leadership (cons1sting of integrative contacts), or (3)

‘ laissea—faire.leadership (consisting of infrequent integrative

contacts" coupled with attitudes of indifference) These leadet—

ship styles were/;ole played and rotated among the groups - Their

major findings‘have'been summatized as follows (Withall, l949,

p. 348): |

1. different‘leadership styles produced'different'SOCial climates
that reSulted in- different group and- 1ndividual behaViors,‘

2. conversation categories differentiated leader- behaVior.
~techniqués more adequately than social-behavior categoriés‘

3. lautocratic leadership led either to aggreSSive rebelliousness

- or apathetic ‘'submission to. the leader, and .

4. leadership style is -a primary factor in producing:climatological
~differences. * |

Withall (1949) observed the Similarity between these
findings ‘and the preViously cited findings of Anderson et al
He consequently designed an objective technique (which proved to

be reliable and valid) to measure the social ~emotional climate

_'of the classroom. -His technique classified-teachers’ statements
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,4'
Into seven caveporics along a continuum ranging from learner~

u V»-

!

centeredness to teacher-centeredness,
- Flanders (1951) usced the concept of "centeredness" in chatlng

a laboratory situation in whlch two adults were trained to lnteldct

with student subjects. He found that teacher centered bchavior

R

resulted in student hostillty, withdrawal, apathy, and aggresslve—
ness, whlle learner centered behav1or led to studont behavior~of
problem orientation, decreased rnterpersonal anxiety, and integra-.

tion (Flanders, 1951, p. 110), ;

Interaction'Analvsis
| From the above research Studies, Flanders developed his
interaction analysis system,

_The Flanders' system is an affective systen ‘which classnflcs
teacher—pupll contacts into spec1f1cally deflned behavloral acts.
It is concerned only with verbal behav1oz.pr;marlly because it can

be observed w1th ‘higher rellablllty than nonverbal behavior. The

.assumptlod is made that the verbal behavior of an- 1nd1v1dual is an

N

vadequate sample of hf% total behav1or (Amldon and Fldnders, 1967)

The Flanders system cla581f1es classroom 1nteract10n 1nto

' ten_cate%orles.. Seven of the categorles are concerned with teacher

talk and two with sLudent talk, zhlle the tenth category deals

with periods of 31lence or confu51on. The larger .sections of
< .

teacher and student verbal behav1or are subd1v1ded in order to

make the total pattern of teacher ~-pupil® behav1or more meanlngful

i(AmidcnandIlanders 1967). - L - S \l '

ALY teacher'statements;in this5systemwareuclassified as' either

.Q:‘
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f

dlonet or dndirect. "Dircct" in the Flanders" system Lorr0€pondb
~ v «."’

to thc dominativc, authoritarian and teacher- centcrcd t erms ' o v
referred to previously, while "“indirect" cofresponds to the inte-

grative, democratic, and learner-centered terms described earlicr. - (
W : Do
This classification of teacher talk is concerned with the amount

(ﬁ—‘/f—\\\@f'freedom given to the student by the tecacher.
o . ‘ . _

’

Verbal interagtion dana‘can be collected live or on tape
‘in the_claséroom setting. ‘Every three.seconds, avtrained observer .
recorde Lhe category number of the verbal behav1or he has observed.
When tabulated the data can be entered in a 10 x lO matrlx, and
‘the frcquentles in the cel]selndleate the interactlon pattetn.

Flanders' Interaction Analysis Systen\is "probably the'best
known and most w1del) used classrom observatlon system in ex1stenee
‘(Sandefut'andlBressler ]971)

A slightvmodifieation to thevFIAS‘was_made dUring the present
study, the sex of the etudent as well as the 1nteract10n category-

-

was recorded when analy7ing the data.
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3. Imgerviews

B * e

- o : ) i
Interviews were designed hy the rescarchtr in-cooperation with
two members of her supcrv1sory committee and two specjalists from

thc deonton Public School Board ' . ' oo

"
-

Procedurc
Lotcaure
o

1.. Collectlon of Dnta in the C]nSsroom

Slnce thc data were gathered 51multaneously in 24 classrooms
spread across. the clty, lt was nec ssary.tolcollect the data by
. | ‘
‘means of -tape reéordlngs rather than'llve r#cordlngs.
After the selectlon of the sample was }ade’ thevresearchcr

, personally v151ted each of the classrooms 1nvolved and talked w1th

the teacher and hls or her pr1nc1pal The purpose of the research
. ‘f:‘}

and the nature of the teacher S role 1n‘carr;lng out the study were
d;scussed at thls tlme.v((In order to $§01d bias, teachers‘and
‘prlntlpals.were told only that this Stld} was an 1nvestlgat10n of
teacher pupll verbal 1nteract10n. No nentlon of the varlables of
sex of teacher ogf;e; of pupll ‘was made.)
Teachers were requested to tape record four 15 mlnute lessonsA
‘.in the classroom (one a week for four consecutlve weeks) Lesson
content was not spec1f1ed Lhe researcher asked only that 1t be 1n.,f
vthe "Social"'area (as opposed to read; ing or mathematlcs) for |
;purposes of: conslstency among ‘the class . Ihe teacher was asked
to teach new materlal to the pupils in such a way that pupll par—
ticipation occurred durlng the lesson.vtit
A secretary or teacher aide was asked to be present durlng

-each taping\session to operate the tape recorder and to ensure

adequate sound reproduction._ In\addition, thedsecretary or teacher's

4
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alde was asked to record a "shorthand" version (the first few words
' " ,
of each new spcaker) of each lesaon,ﬁgnd to note the identlty of
the. speaker (i.e., teacher, boy pupil, 'girl pupil). This procedure
ensured adequate transqriptionldf'the tapes iﬁikhe event of muffled
. . A
or indecipherable sections off the recordings.
o . , .
%tg.researcher visited each of the classrooms after every
o o ) . ‘ ' ‘ ,
taping in order to assist the teacher (or 'secretary or teacher's
Y ’ : .
aide) with any technical. problems and to collect the tape of that

week.,

All recordings took blace during the 1977-78 school year.

Collectio; of Tnterview Data

| After each teacher had'cqmpleted his or her final tape,'thev
réseérchgr again visited each school ﬁo condgct\the interview
section.of'thévstudyt

All interviéds were chductea individually.> The principal of

the school, the teachervinvolvéd, and sianf’his/hér‘pupils (three
T : : oy : .
of each sex; randomly selected) were adﬁ@ﬂbgtergd the approp;iate
'interviews, as presented_inAAppendix A, farents' interbiewé were
condﬁcted_by'the‘teieﬁhone. ' Each intérvieg,lésted approximateiy
ld”té 15 minutes,‘although there were nd,ubper or lower time limits
éstablishedr |

FollowLng the completion of their intérviéws; the principals

“and the te éhers‘were individually ”debricfed" and the variables

involved ip.the stﬁdy were_fully explaingd to them.

|

i

e ‘

e



. .
ke

47 -

Anaivsis of the Data’

1. Analysis of Classroom Data o ‘ 'A o

- ! . . . b2y

...

\ . X,
All data collected in the claesroomvunx.analysed dcrordlnn to
Flanders' ategorles for interaction ann]ysis.' Each 15-minute. tape

was analyscd qeparaLc]y

o

In order to ensure accurate cbéding, all tapes were first trans-

cribed béfore'any analysis was begun, A 15-minute tape, consisting

S

. of "beeps" Placed three seronds apart,_was'made by the reSearcher.

By‘playing‘thié tape simultaneously ‘with LdCh 15- —minute taoed

lesson, it was p0531ble to 1dent1fv three second 1nte1vals (the rate"
at which coding in. Flanders' system occurs). on the written tranéf
cript, ' ‘ 4 L . - _ ’ ‘ 1

The. next sfep'in the analysis of thevdata was to code each

three second séctlon w1Lh the, approprlate number from one of

-

Flanders ten categorlcs. The numerals were recorded in . sequence

in a columm, and an 1dent1fy1ng notation was used beside the numerald
to 1nd1cate the sexvof the speaker. The totalvtallies'(approxi—

mately 300 tallies per 15—minute session) were then'ready ro be

placed in a matrlx. . . o , ' :

Prior to ‘matrix placcment the tallles are grouped into pa1rs
as 1nd1cated in Flanders (1966) manual. Table 2 Presents a sample.

of grouped tallles.
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Table 2 A S

Sample Grouped Tallles

10 8 5 9 5
) ) ) ) ) '
5 8 5 9 5
( ( ( ( (
5 2 5 3 4
Y ) )y ) )
10 5 4 3 8
( ( ( ¢ (
8 5 9 5 10 -

The numerals, grouped in pairs (10-5, 5—5;.5—10, etc.) are

ready to be placed in an interaction matrix. Table 3 is a sample

e

Sample Interaction Matrix

| 1 2 3y 5 67 7 8 9 10 Total
2 1 .l ) 1 1
3 (1 1 . 9 [
: : 1 ; - - :
| 1 | B
4 , - . L z
SO - o1 painan | . B R I 10
6 0
7 0
- (Y
9 1 11 3
10 at {1 I I Y I 2
Totall 0 | 1 24 2] 10 o | ol 4| .3 2 |24

<

_ f>

ws '
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The first numeral in the pair spdcifj(-s&! row and the second %
, ; _ : ks & . R
™

-

.

10-5, then, 1is shown by a tally in the cell*formeg éy‘Row 10 and

numeral specifies the ¢oldm, naking 1t posgihity

o cell din which the tabulation of the pa§§7should be made. Tho'pqﬁ:-v

/
éiidcyﬁi@ﬂﬁﬁw"

ke

:Coluﬁm 5. The second pair, 5-5, is shown by a tally in the éell

[

formed by RQQ 5 and Column 5, and so forth. e

“In the present study, after all matrix analysis had ‘been

Appendix 'B pregents the transcyripts and analysis of an actusdl

Qape'obtained in the study.

completed, the four tapes obtained from each teacher were combined

to form one matrix. The 12 matriées of the female teachers and the

12 matrices of the male teachers were compared on the following

variables:
i l.  Amount

2. Amount

. .. 3. - Amount

4 Amounf

/

of

of

of

of

teacher talk.
student talk, "

time spent in each category.

silence or confusion.

: S.VIRelative nUmbqr~of indirect and direct teacher statements

(1/D Ratio). . . o

6. The kind ofbemphasis given to motivation and control in

!

. o the classroom (i/d Ratio).

'7.‘,Teaching‘gattefns.

©

In addition,.thc.relative.ampunt of time and.the kind of time

spent in'interaction'with male as cOmparcd‘toffemale pupils were

-,\
i

e

e

calculated for each teacher. °

. ., Chi square tests, t-tests, and analyses of varlance were- used

-

‘.. to test for sighificuﬁtvdiffcrencos.betwecn male and female taught
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classrooms on the#Torementioned variables.

Reliability Measure | r

| Two fiftcon—minutu‘Uapes‘from cach of sixitvdcho?g were ahalyzoq
by.a sé&cond bérsoﬁ traincd in the flandprsﬂrsychm in order to cbtaiy/a
measure of.intcf*obscrver reliability. ﬁﬁéott's method of calculatihg
reliablllty (as suggestcd by Pldnders, 1966) ‘was used in the preseﬁt

study. A Scott co- eff1c1cnt of O 82 was obtained, indicating adequéte.

inter—observer reliability. : -
. g .
hY
@
~
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v RESULTS OF FLANDERS' TNTERACTIOM ANALYSTS.

o

£

7

The rcsul 1ined from'the portion of the study usiny Flandcrs
Interaction Ana. Systcm are reported by roatatlng the questions, .
presentlng the relevant statistical findings and drawing the apmro—

. priate c0nc1u31ons. ~The lcvel of 51gn1f1cance used to test the

-

questions was p<,05.° . . \

The- first question was stated as. follows:

2

‘Question 1 (a): Is there a significant difference'between_male—v

_ taught and>femalewtaught groups in percentages of

teacher talk Yb the classroom as a unit 7

The teacher talk ratlo is- obtained by totalling the number of -

4

tallies in Columns l to 7 of the Flanders matrix and then d1v1d1ng thls

.

figure by the total number of tallies in thi;enmfre matrix, The.
! ’,‘;'Uh(\ : . )
resulting flgure is the proportion of Lime that ‘the: teacher spends

DIFSEN . . "'

talking during the lesson., R “',‘ v u.f#

! - ',\-‘,

Tahle 4 presents the ' teacher talL" flgures in peﬂcentage fSTm

‘lﬂ

for each of ‘the 24 teache involved. (As stated earller the four

1>
:&f - f

lS-mlnute tapes obtalned from each teacher have been combined to form

R4S .

one matrlx per teacher )

.Aﬂt—;est was.gggzormed to examlne the differences between the
means of the}feméie teachers and’ the male teachers.’ The results

N 4, '@r .
indicated no significant dlfference in the proportion of fcnale

teacher talk as compared to malc teacher talk in the classroom setting

¢



Comparison_of'Female and Male Teaéhgr Talk Ratios

& ° Table 4
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£ ]
. "
> - - . v

c

Femélé Teachers (S=12), 

70.90% .
73.88%
62.72%

- 68.22%

- 65.52%
73.01%
63.96%
70.83%
74.07%
48.31%  p»

- 63.15%
70.88% ‘i

<o

-Male Teachers (N=12)

74,007

*Mean . 67.

- :' I ".("A
122

3%

b

71

b

.j;*‘hb significaﬁzgdfffépentg between means -

’

4




53

Question 1 (b): Is there a significant difference between male-

‘taught and female-taught classrooms in percentage of

student talk?

The student talk ratio is obtained by totalling the number of

tallies in Columns .8 and 9 of the Flanders' matrix and then dividing the
i : :

figurc by the total number of tallies on the entire matrix. The result—

[N

ing, figurcris the proportion Bf’time that the students spend talking
during the lesson. -

| Table 5 .presents the "studeng talk" figures in percentage form for
each of the 24 claséroéms involved. A t-test was performed to-examipe
the differences between the means of the female-taught classrobmé and
the male-taught cla%ifooms. The results indicated no_signifiéant
difference‘in,the‘ﬁroportiéh of stqdént talk in classes taught by

females as compared to classes taught by males.

‘Quéstion 2: . A;é\gﬁere significant interaction effects
d Between ale and female teachers in terms of their

verbal'ihtera\{ion with male and female pupils?

& . : v
Because the numbers of boys and girls egrolled'yaried from class-

N room to classroom, At was necessary to analyse thgse data in terms of

proportions of. teacher-pupil interactions. ‘Table 6 provides the mean

-

-

number of interactions among‘male and female teachérs_per male and-
féﬁale'pdgil (fér example, male teachers  had an average of 6.64 inter-

actions with each male pupil).

A two—way‘éhalysis of variance (Table 7 ) indicated no significant

)

&’“~_D

!
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Table

-

2

Comparison of Studént Talk Ratios

Female—Taught Classrooms (N=12)

Male=Taught Classrooms (N=12)

o i
no significant difference between means

i

21.45% - 25.32%

30.36% 23.935

29.53% 28.65%

33.16% 25.67%

28..22% ©22.01%

g 33.56% 17.06%

7 . 26.10% 15.16%

. 21.88Y% 30.07%

: 41.22% 31.90%

34.72% 34.54%

27.37% 22.15%

* Mean; 29,447 25,85%
*-
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Table 6

Amount of Verbal Interaction Per«Pupil

Male Teachers (N=12) { Female Teachcrs*(N=12)

Male Pupil o664 | 7.90 . o
Femalequpil : . 5.66 - S 7.29
Table 7-

v

Effects of Teacher Sex and Pupil Sex on Amount Of
Verbal Interaction

Y

N -~
3

Source of Variation SS df MS | F P

Sex of Teacher - ~d 7.52 |- 1 7.52 |1.11 0.30

‘Sex of Pupil 25.15 | 1 |25.15 |3.70]0.06
Sex of Teacher by 1 ' o
Sex of Pupil | 0.421 1} 0.42 0.06 0.8
Error : o P99.07 | 44 l 6.80

¢
|



intcraction cffect bctwucn sex of teachcr and sex of pnpll.' The diffcr—

ence in;prhportfon of intcractions with each male pupil as compared to
il . ‘ c . : '

- eMh female pupil approached significance (p=.06); teachers of both

sexes intcracted mure‘frcqnently with boys than with girls.

L)

F'Question 3 (a): 1Is thcre'a'significant-difference’betﬁeen
'malc—tanght and female-taught classrooms in 1/D

ratios 7

’

In Flanders' terminolegy, the I/D ratio is an'index of indireck-
direct teaching behavior; Indirect teaching hehavior (teacher verha
statements that expand avstudent's freedhm of action) consists of fpur
- of Flanders' ebservation cateéories‘ (D) acceptlng feellngs,’

nralslng or enconraglng, (3) accepting 1deas, and (4) . asklng questlonsr
D1rect teachlng behav1or (teacher verbal statements that E strlct the
freedom of the student) consists of three of Flanders observatlon
categorles (D lecturlng, (2).g1v1ng dlrectlons, and (3) cr1t1c121ng-‘
or Justlfylng authorlty To obtaln the I/D ratlo, then, the total
:percentage of tallles in matrix columns 1, 2, 3 and 4 of Flanders
categorleslls div1ded by the total percentage of tallles in matfix
~columns 1 to 7. of the categories.; | |

Table ‘8 presents the I/D. ratlos for each of the 24 teachers
involved A t test was utillzed to examine the dlfference between the
means of the female teachers and those of- the male teachers. "The
findings indicated no significant difference ‘in the proportlon of '

\'ig:

;‘?Q :



Table

8

Ratio 6f Indirect/Direct Teaching Behavior

Female Teachérs (N=12)

Male Teachers (N=12)

1.30 -

. o ’ 0.96

: 1.66 0.87 - - 7
2.06 1.28 - '

1.33 ° ‘ 1.24

2.7 0.67

1.59 0.77

2.49 0.88

\ 0.65 0.59

) : 2.58 1.96

: ' 1.5 1.96

1.23 2.55

5.12 2.27

« % Mean 1.99 1.36

* No significant difference between ‘means
. : :
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Indircct/Direcct teaching behavior of female teachers as compared ﬁQ‘
male teachers (though teachers of both sexes tended to use more

indirect than diroct-teaching behaviors) .,

4

Question 3 (b): Are there 31gnificant interaction cffects B

‘ nln
, (3 |
" between male and female tea-imdy in I/D ratios when
: ' ' € .

"

sex of the student is involved

‘Table 9 presénts the mean proportion of indirect verbal inter-

o

actions. per male‘pupil and pefhfemale pupil A two—way analy81s of
variance performed on these data (Table 10) 1nd;cated no. 31gn1f1cant
interactron between se\&pf teacher and sex of pupll in terms of the
amount of indirect teachlng behav1or. However, there was a tendency
(approachlng significance) for male puplls to part1c1pate in more
1nd1rect 1nteract10ns with teachers than female pupiis.

Table 11 presents the mean proportyon of dmrect ¥erbal 1nteract10ns
per male pup11 and per female pupil. Once agaln, a two—way analy31s
of variance (Table 12) indicated no 51gn1f1cant 1nteract10n between
sex -of teacher’angvsex of pnpll in terms of the'amount_of'direct
‘ teaching behavior. However, although ‘not hypothe51zed maie pupils

partic1pated in signlflcantly more dlrect teacher—pupil interactions

than did female pupils (F. = 5,65, df =.1, *p<.05)..



|

. i
Male Pupil

|

l

I

|
Effects of Teacher Sex And Pupil Sex on Amount
) :of Indirect Verbal Interaction :

s

> “

Sexlbf'TeacHer.
Sex'of Pupil
Sex of Teache

her. by
Sex of Pupil .-

1.0
_Efror

. . 4
Table 10

59
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Table 11

Amount of Direct'Verbél Interaction Per Pupil

Male Teachers (N=12) |Female Teachers'(Nél2)

Male Pupil Y/ 1.14

Female Pupil : .59 ) 1.05

: . .’:l‘-‘ oy
fo Table. 12

’Effects of Teacher Sex and ‘Pupil Sex.on Amount of
Direct Verbal Intcractlon

<

il

Source of Variation~ SS | df | MS F P
Sex of Teacher {0.17 [ 140.17 | 0.43 Jo.51
Sex of Pupil 2.26 0 1.2.24 | 5.65 [0.02 *

Sex of Teacher by
Sex of PUpll

10.01 | 1 f0.01 | 0.02 [0.89
Error - 743 | 44 fo.s0

‘*.Significant p<.05
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Question 4 Is there a significant diffcrence between male-~

taught and fenale-taught classrooms in i/d ratlos?

The 1/d ratio is a sharpcned *index of indirect/dircct teaching
‘behavior, providing an index of hotivational teaching behavior as
Wy ;t"‘cémparcd to control teaching behavior., To Obtdln the 1/d ratio, the

e .&l tetgl;percentage of talllcs in matrix columns 1, 2 and 3 of Fldnders
._N‘.\J . " - - g |

o R ,categor1cs is d1v1ded by thc Lotal percentag& of'tallles 1n matrix
e 45 R -
S ‘;;columns], 2, 3, 6 and 7 of the categories. , .
& - Table 13 presents the motivat10nal/¢ontrol ratios (or i/d ratios)
PN o

for each of. the 24 teachers 1nvolved A t-test was utilized to examine

e the dlfference betwten the means of the female teachers and those of thc
: male teachers. The flndln"s 1nd1cated no s1gn1f1cant dlffelence in

the Proporfion ofdmotlvatlonal/control teachlng behav1or of femalc

i

teachers as compared to male Leachers. Teachersvof both sexes used

con51derably more_motivational teaching-behaviors than control teaching
] . ‘1’? . ) ‘ ) ) . “. .
behaviors. W } L . 9

The chi square statistlc was utlllzed to test for signlflcant

dlfferences between male and female teachers Ain: thelr use of each o
. ) . .. "1? : )
Flanders' ten categorles. Questions 5 to 14 inclusive are concerned -

"~ with th1s varlable, and the results are summar;zedvin Tab]e_lﬁ.

a3 . . ) \ o

. ~ Question 5: .- ‘;Is there a signlficant difference between’ B
,male—taught and female—taught'classrooms-in per-
centagos of atceptance~and'clarification_ef student:

* L. - "

_feelingk?
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Table 13 -

Ratio ofIMotivational/Control Teaching:Bchavior"
' (Sharpened i/d Ratio)

Female Teachers (N=12) | Male Teachers- (N=12)".
o 3.25 4.76
e 5.44 ! . 2,59
- 33.25 /349

3.54 7.3
44 .4 . C2.04"
22.09 237
©11.73 ” 2.42
" 9,62 5.17
22.10. 20. 86
4.46 66.0
. 2.86 8.94
61.0 7.24
* Mean 18.65 711,21

* No significant difference between means

62
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'Total Tallies:

LS

21,938

- Table 14
, Use of Tlanders' Categorics :
Females'(N=12> Males (N=12)

Category Frequency [ 4 of Total |[[Frequency [% of Total S;gnificance
1 : 17 .08 21 0.107 |not
(Question 5) : : significant -

2 888 4.05% 1006 4.59% |significant
(Question 6) : | (x%=7.35,

: - df=1, p<,05)

3 - 949 4.43% 974 4.64% |not
(Question 7) ' ’ | significant
4 | 2490 11.35% 2237 .| 10.20% |significant
(Questiorr 8) - ’ o (x%=13.44,

o df=1, p<.05)
s 2605 11.87% 3291 15.0% |significant

~ (Question 9) : (x?=79.82,

: ' -df=1, p<.05)
6" . 133 0.61% 228 1.04% significant

V' (Question ‘10) , . ' (x=25.46, ,
. e _ df=1, p<.05)
7 133 ' 0.61% 219 1.0%2  |significant

" (Question 11) (x2=21.01,

o . df=1, p<.05)

RN 2343 | 10.68%7 |l 2358 | 10.75% |not
" (Question 12) o . - ‘ significapt,

. . } co ) . . . _-\#7://.‘.
9 | 785 3,58 "537 2.45% |[significant
(Question 13) - ” (x =46.5,

e o df=1; p<.05)
10 357 1.63% 367 1.67% fnot’
(Question 14) o _ ‘ ' significant

10,700 ©11,238.
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Findings: Hale and fcmn%e teachers did not diffcr‘significantly

from one aanhcr in their acceptance‘and clarification of student .

feelinps (Flanders' Category 1. o _\
Question 6: Is there a significant difference between

male-taught and female-taught classrooms in percen-
A N .
tages of praise or encouragement by the teacher ?

2

CategoryuZ)min‘their lessons

7.35,,df = 1, 'p<.05)

guestion 7. Is there a significant difference between male~

D taught and female taught classrooms in percentages

. I o of acceptance or use of student ideas ?
‘Findings: Male and female teachers did not dlffer 51gnif1cantly

in thelr respon51veness to student 1deas (Flanders Category 3)

guestion 8: Is thereva significant ifference between male—

taught and fcmale taught classrooms in percentages\

of teacher questionlng?

PR
\

Findings: F male teachers asked signlflcantly more questions

v concerning content or procedure (Flanders Category 4) than male

teachers (x? =¢i3.44,,df:— 1, p< 05).

v
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J

nggtion 9: Is there a sﬁgnificant difference hetwecnfmule—

taught and fe“:le taught classrooms in pdrcentdgcs7

‘ N
of female teacnor lccturznb7 ’

Findings: Male ‘teachers spent a 51gn1f1cantly hlgher percentagc

::of classroom time on Jtcturlng (Tlanders Cattgory 5: g1v1ng facts or

\ 0.

opinions about content or procedpre; expressing own’ 1deasi asking
‘rhetorieal,qUestions) than femalL-teachers (x? = 79.82, df =1, p<.05).
' Question 10: : Is -there a_sig'ificant’difference'between male-

taught and female-taught..classrooms in percentages

of teacher dirlection giving?

Findings: Male teachers speht avsignificantly higher percentage

of thelr tlme g1v1ng dlrectlons, orders or commands to students :

(Flanders Category.6) than femal teachers (x2 = 25 46 df = l, p< 05)

Questlon 11: Is there a sig 1f1cant dlfference between male—
' ' - taught and femahe taught classrooms in percentages of

teacher crltlcl m or Justlficatlon of author1ty°

1 . ‘ . .
! . .

Findinns: Male teachers used cr1t1c1sm or a JUStlflC&thD of

,authority (Flanders Category 7) si n1f1cantly more often than female

.. teachers (x? = 46.5, df = 1, P<. 09)

Se
T
!\.

‘_Questron 12 - Is there a signifﬁcant difference betWeen male—-

h

taught and fer=1c taught classrooms in percentages

/ .
-
e
o
———
@5
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of student talk in response to the. teacher ?

\

~Findings: The percentage of student talk in response to thc"

I3 L.

teacher (Flanders' Category 8) did not significantly differ in male-
taught and female-taught classrooms.

2 0
\ o

.

' ’ »
&

o : ‘ ' studcnt—lnltlated talk”v

Findings: Students in classes taught by‘female:teachcrs initiated

”significantlyvmorc'respOnscs (Flanders' Category 9)”thanfstudents in

“

classes tanght by male teache’rs__'()l(2 = 46.5,.df =-1, pz:OS).

You

Question 14: *Is there a significant difference*betWeén‘maleF

~ taught and female-taught classrooms .in percentages
of silence or confusion .in the classroonﬂ

v Findings: No-Significant difference Was found,between male‘andv

female teachers 1n the percentages of s11ence and confus1on in their

B

classrooms (Flanders Category 10

guestion 15:_‘“.M Is there a 51gnificant difference between ma1e~"
‘ b‘taught and female—taught classrooms in. terms of the

teaching;pattcrns'employed_?-*

Four main teaching patterns T styles were used by theftcachcrs 

-in the 96 lessons examincd in thc present GtudV'. Tnblc 15f’brief1yv

3
-

'summarizes thesc pattcrns and ]ndlcates thc use, of cach of these”

N : . -,.'

Question»lB: - Iz thzre a significant difference between male%ll_ ,

. taught and fcmalewtaught classrooms An percentages of

w

@

pattcrns by male'nnd-fcmnlo~tcuchrrs.‘ Rcsults of'afcht sﬁuarc,analysis',V.
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performed on cach of the four patteras indicated no significant differ—
ences between male and female teachers in their overall teaching stvle.
The 5-4-8 pattern of Flanders' categorices (consisting of a teach-

ing pattern of lecture, narrovu questioning and narrow response) was by

far the most popular pattern uscd by teachers of both sexes.  This

pattern indicates that the teachey is very much in,caa‘rol of the

teaching-learning sequence. - .o

The 4-8-2 teaching pattern is also restrictive and teacher-

t

dominated in that'the teacher sets up. the questioningf;'It consiats of

a narrowv quesgion, a narrow pupil response, and teacher praise..

. Pattern 4-8-4 (or combinaticons 4/4-8-4; 4-8/8-4) involves narrow
qucstioning; narrowv pupil response, and more narrow questiohing. This

basic pattérn is typical of revicw or drill type lessons.,

These three teaching patterns comprise.81.252 of the ¥emale_

“teachers' lessons and 91.667% of the @ale teachers' lessons. Flanders *

(1971) referé'tO'such patterns-as'Level 1 tedching'pattcrns;“

Level one patterns are concerned primarily with subject

matter content and withvlearning activities which -the v

teadher initiates, directs, and actively supervises. The
dominant role of the teacher ‘is characterized by high RN
participation while the pupils are either passive or ’

 re§pond‘when-a§ged,; (Flanders, 1971, p.,280) o

\

" The final teaching patté;n3(9's")_uséd by the ceachérs consists of

~% -

" “§4rious teachi patterns with broad pupil response. This attern-is
Bg P | , TS pathe

a higher order, Level 2_pattern: » Y K

ry cL ' : . . o
Levelftwo_patterns appear at those moments when a teacher
-chooscs to extend opportunities to pupils1foh more self-
ditection and self-expansion. - For .these patterns to be
‘authentic, the invitation to participate.is extended in a ;
wqy'thar‘it'cau“bq'accepted and acted upon. That is, Judging

o

it



/

i
‘ -5
{ o

, ' €9
whothvr'thqéo patterns arve present or absent depends
on vhat a teacher does, but als

not only
(Flnndcrs,le?J, p. 283)

on how pupils respond.

|
1 ‘ )
The use of such higher order patterns has

been found in rescarch to
improve pupil attitude towards learning and to incre

asc pupil achieve-
ment (Carlan, 1972). ‘
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INTERVIEL TINDINGS

Iﬁtroﬂqftion
;"Thc'fesults of interviews_conducted with teachers, principals,
parcnts{'and children concefﬁing_gbe.issuc of male primary teachers
are cdnﬁained in this Chap;Qr.
HMost of the interview questions were opeﬁfcndéd, and subjccts

were encouraged to initiate and to express their opinions. The result

,was a wealth of information and ideas encompassing not only schecol

issues but also many relevant developmental issues.

Where possible, the participantgml

S

and summarized. However, in many ca s were too individual

Bl @
;

to be depersonalized and too valuable t6 be iénored. Hlerein lies the -

-justification for‘a rather lengthyv chapter containing a plcthofa of

quotes. o _ : L

Table 16 pfes%ntS'the interview sample.

.

-

nscs have been categorized



TABLE 16

Interview.éamplcv

¢ | Possible N

Number Completed

Teacher Interviews
(conducted in person)

Pupil Interviews .
(conducted in person)

‘Parent Interviews
(conducted by telephone)

24

Principal Interviews S 22

) 144

144

26 100%
22 100%
,t:
144 °100%
132 91.67%

A‘.‘-‘

"




Teacher. Intervicow

”

A bricf, in-person intervicw was conducted with each of the 12 male

and 12 female teachers who were involved in the Flanders" portion of

K ’

the research, Biographical_information (age, education, and so forth)

1ier (see,"yethodology” chapter).
. e e

"y
L]

sion. Their responses were cla381f1ed into six gqﬂpral categories

> Ll

(Table - 17) Two thirds‘of the female teachcrs respondcd to thls

o

questlon by saying that’ they liked children. The most common response’
=3 . & "

‘offered.by males (by one-th#rd of them) was that teachlngawas a
_challenging profession.k ® ¢ e

. n , ‘ ]
Teachers wete encouraged to elaborate on their responses to this

Ce

question, and thelr comments will be briefly mentioned at - thlS point.

- Two of the 12 fﬁgﬁle teachers‘tommented that their choice of
teachlng as a profe851on was based on earlier p051tive experlences with
children (for example camp counseling) Another female teacher
attributed her ch01ce to the fact that she was the eldest child in a
:'1arge family and had looked after several younger children. Some of
the teachers mentioned that teachlng is a learning experience ("you're
always learning more") and that it is a job "that s never boring",
.Another female teacher simply sald "1 thought,I'could:be a good
teacher‘; | ; | o "

Male teachers were somewhat more talkative than female teachers in -

response to this quostion. "Teaching was something 1 always wanted to’

'do",}commentcd'one man. Anothor said that he had "high idealsof being
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TABLE 17

REASONS FOR CHOOSING TEACHING AS A PROFESSION

Female |  "Male
Teachers | Teachers Total Sample

Liking for children 8 (66.7%)

2 (16.7%) | 10 (41.7%)
Challenging profession 0 (0.0%) | 4 (33.3%) 4 (16.7%)
Faﬁily influence or pressﬁ;e‘ 0 (0.02)_ 2 (16.77) 2 (8.3%)
Existence of job openingév ‘A 0 (0.0%) 2’<l6.7Z) 2 (8.3%)
'Combinafion ;f above reasons' i 2 (16;7%) 2 (16.7%) 4 (16.7%)
No particulagﬁreaSoﬁ 2 (16:72) 0 (0.0%) | 2 {8.3%)

A=)

N=12  N=12 L N=24
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of service to the public". Teaching looked like a secure, respectable,

\\' ’ . "i‘
interesting profession, according to_two'other-men»tEaehers. A fond-
ness for children ("I thought kids were neat and fun to géof around
with") and academicvopportunity ("1 could;pursue’my interest in reading
research"; "tecaching gives me‘an'opportunity to continue my education")
were other reasons. Fina]ly, from one male, a very practical reason

for becomlng a teacher - had an Arts degree and no job, so 1 took a

teaching degree S

Reasons for TeaEhing Young‘Children

i

The most popular reason offered for choosing to teach young =
children was 31mply a llking for them. Teachers ‘of both sexes dgscq&?ed

young children as- beingropen and honest spontaneous and eager .
4

Several female teaehers mentioned that younger children wers easier

to control in the classroom; they still "look up" to their teachers
andmare-annious‘tonplease. ‘Other female teachers felt that it was-
possible to establish a. closer relatlonship with younger children.
wo women»mentloned that they feltlrather intimidated by older children,
both mer.tally and,physically. fInOthe words of one teacher: "I went
,into primary education because I'm short'")

cheral of the male teachers feltnthat teaching at, the primary
level was a challenge ("that's where the teaching'is") | One felt that

it was easier to work with younger children in his specialty area

(drama), while another felt it was a good age group for research in

i
Y

his area of interest (reading) Another male teacher mentioned that

the primary route gave him flexibility for career advancement.‘w

/
/

/
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.
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Sex Differences in Youn& Chi]drcn

a);

_b)

skills, and verbal skills. G1rls were described as being easier’ to g

: habits and organization of belongings and’ gene??lly more respon—

Prefcrcnce for Tcaching Boys 01 Girls
When asked whether they‘WOUId prefer to teach boysﬁor girls,
22 of the 24 tcaCEErs replied'thatithey'had.no preference. ~ y.~ kgg ’
Jdne female teacher| and one malcfteacher indicated that they ‘%%%
preferred teaching boysl. The female teacher'said that while girls iﬁ%}
; are'easierfto teach boys are more fun —‘"I like their hersonalities .
better' they're tougher, more ready to take the breaks” The male
teacher felt that he could relate better to the boys than to the
girls, although lithere s not much difference at‘this age level',
'Observed Differences‘Between Boys"and-Girls

Teachers were asked if they had obscrved any sex differences

-among children of primary school age. All of the'meachers replied

" that they had noticed at least some differences.

Both male and‘female teachers described‘girls'as'bei@g more

-~

mature than boys in terms of soc1al behavior, -motor coordimation -

.manage in the classroom setting,‘more organized in terms of work

a

sible. Their written work is u5ually neater than that of boys,

\,

according to~the teachers, and their attention ‘span is considerably

' longer.'y

Boys are described as being more physically aggressive and more

activity—oriented than girls. Their games are rougher ‘and more -

flively, and their need for frcquent physical activity is evident.

3y -

f Socially, boys seem to require more;peen interaction thank§irlst.»
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Academically, teachers view boys' achicvement levcls as. bcing lower
N -~ P

than girls' - the boys are described as being poorer rcaders and {,
exh1bit1n& more learning dlsabllltics ' . . T 1‘65

Some teachers commented that the’ childrcn 5 behavior ls"uni—‘
sexoal at times.  They feel that séxvroles are. not as‘de£;ied as
theyjonce;were; "girls are not as girlish as they usedito bed, and’
"either'ses mill_cry".

.

Cenerally, though, the teachers are. cognlzant of sex dlffer—
ences between young children, and the resulting classroom implica- |
.Eions. For. example, accordlng to" one teacher, W’E’Llevement in
boys can ‘usually be accounted for by 1mmatur1ty, while low achieve-
v

ment in girls is generally related to a lack of ability, And

another teacher comments: "Boys EhX51callX dlsturb the class girls

verba]lz dlStUlb the class ' ' . S

Reactlons to the Male Prlmary Teacher
.) Impre551ons'0ffered by Female Teachers ;]
The 12- female teachers Were asked abont their Qorking experif
“ence mlthvmale prima¥% teachers._fSeven’of the 124teachers hadieither
'worked mith Gr;observed at least one male»teaching‘at thls level
: Reactlons to the males were éenerally favorable.- They were
_{descrlbed in varylng.terms '"hlgh powered ‘and enefgetic" verbally
reinforcing 3 excellent with chlldren i Several teachers commented -
'.that the men seemed to treat the children fairly and ‘on . an/adu1t~

L

like basis ("males talk stralght to klds females talk down - almost

\

baby. talk") One female teacher mentioned that the male primary

0

teachers with whom she had worked seemed to spend more time than

a
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-

the fcmule teachers doing research and prcpariug classroom materials.
Some of the teachers felt that the male primary toachers they

had seen were not as effective as females in terms of discipline.:

Another fenale teacher felt that the male she had observcd taughtr

above the students' ability level.

'

The reader should be reminded that the above data 1s based on
observation of perhaps only one or two men.

b) Reactions Perceived by the Male Teachers

- ’

The 12 male teachers were asked about rheir experiences as a
male teaching at the primary level,

Reactions to their ch01ce of teachlng level was<éenerally .
) |
positive, ' Several commented that both parents and children seemed \

happy at the idea of a male teacher, Adminlstrators and colleagues
'Were described as being supportive and encouraglng.

. Some teachers reported observ1ng 1nit1al he51tancy among
,r,-;

4§%hreﬁt5yﬂur1ng their flrst days--of teachlng "I was v1ewed as an -

f oddbgll - fathers espec1ally Viewed me SUSplClOuSly at f1rst"
.};

. parents are espec1a11y watchful" The children also seemed to have’
- Y ﬁg‘,:e

_ f,”,§»vsomem§yibial reservaLions about male teachers "At first the klds

5

ke m d blt afraid of you" "Sometimes the kids were inltially shy y’

I z
° / .
R

.

—

‘se of_my‘beard".

- '? -uf&ff-ite such 4mit1al reactions, tAe male primary teachers felt
'\,:“ N A “& \' L T .
5 they were genfgally accegted and well 1iked

‘._r b : . ' W,

More or Fewer Male Primary Teachers7 P o o S
) "o ; : C L : ; ' :

The sample oé 24 teachers were' asked if they would like to see ah ﬁw

increase or a. decrease in the numBer of men¢{e;c\ing aq the primary

Coa® N N
\“vyﬂ
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level., As seen in Table 18, 17 of the 24 teachers (70.8%) fel that

‘more males should be tcaching at' this level.

’
’ . o . R
An approximately cqual number of men and women indigated &\ prefer-
e ¢ . \ .

ence for more male primary teachers. Their reasons for their rASponses

to this interview item will be reported in the next ‘two sections\

1
U\l

a) Responses of Female Teachers JET - . . \ :
: h . . RN \
. . S . k \
The primary reason given by the fémdles for wanting an/iffffifg//

f

: o . . ‘ . |
in the number of male primary teachers Was that,the schools are too

~

female—oriented. Male 1nfluence would be a- refreshing change

according to one. teacher ' "It would be nice to work w1th men

s

commented‘another . ".wﬂ>,y
. ) \ Tl

Chlldren, espec1allyrthe boys, were thought to benefit by the

1

‘presence of male teachers in the early grades '"Boys need somgone

to talk to; they try to talk to me about hockey

cater

i

to'thé boys~ interests”., The teachers seemed to feel that men

+"

;

would prov1de\boys with the role mogels they are lacking due tL
_ familial separation or work—oriented fathers.

:’? Some female teachers commented that the male teacher ‘has ;

|
novelty value in this. traditionally feminine setting: "The kids are

\ 1
thrilled when any male enters the room".- Others felt-that seeing

'men in an occupation dominated by women would. help in the fight
against sex—role stereotyping S ‘ :'pv SN o i

‘§ A few of the female teachers expressed ambivalence about the
iissue of male primary teachers. "Could males handle young children7"
Ch ¥

n3ashed one teacher. "I don t think there would be any negative

“efgects of having more malesv-commented another: One female

I N A _ =
x\\ ) teaqher felt that the issue of male teachers waT not_important‘n
: ’ o : : " s N . " . ) X ‘> - : . ‘ ‘ ‘.

! Tl

" .

o



ked

“TABLE 18

D

;o

. SHOULD THERE .BE MORE MALE PRIMARY TEACHERS?-

k3
S
T

79

3
2%

~ Female
Teachers

-5

L5

r

Male
Te%chefs

Total.

Should be more male primary )
teachers - ‘

L O

Fine the way it is

i BRI

Sex of teacher is irrelevant

Uncertain about the issue

8 (66.7%)

h e

-~ -1 1 (8.3%)

2 (16.7%)

O(OEOZ) ;, .

1 (8.3%)

“ 3(2 'A.,GZ “ :
0 (0.0%)] /]

“

1 @2m)

\ S :
9 (»5;0%)_ﬂv17‘(7038%):
(20 AR

f1~(91gz);~fﬂ

5 (20.8%)

v

o
i
K}
. »

=

)

Nel2

i

&S
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reduce the feminine orientation of the clementary school. "Get
. 3 - ) iy

; : HO)
|

unt i# the upper clementary level.,

Responses of Male Teachers

‘The male tcachers felt:that an increase in their numbers would

\

rid.of the old gtigma of male principal, female tcacher"; "Kids

v ’ . . -
have a stereotype of femalce teachers'; "Someone once upon a time

decided that women are better with young kids"

~ N e l ; : ,
The men teachers intervicwed folt that children shou];l:’r

exposed to-teachers of both sexes. The male image is needed,

espeéial]y by“boys and by children from éingle parent families.
»

:The‘SChOOI staff would alge benefit from a more equal balance of.

‘jfmaLc‘and fcﬁgle teéﬁhors - "I feel isolated, - 1'd like te work with

early grades", commented one male.

some male prlmar) teachers w«cofmented one male. N o

The male teachersvwefe aware of the problems facing male
primary téacherg. ,One teacher noted the exlstence of public

concern regardlng the male teacher s sexual orlentatlon.' Another . .

was aware of ‘the lack of status accorded to males teaching lower

[y

'grades.‘ "With our sbcialization'proéess,\not all miles could teach

o

-"‘ . . V . ‘ g

E}

v Ny
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grincipsl Tntervicw

The -principals of the 22 schaols in which the sample teachers arve -
¢ employced were Tintervicwed in-person by the rescarcher. - Five of the 22

principals arc female.

Preference for Hiring Male or Ferale Toacﬁtzi_
TheAihitial intchiewiqucstion'asE¢d\tho principnls‘whcfﬁcr’they
would amp];y a male or female priiary‘teachcr —;aséuﬁihg that both were
cqually qualifigq and equA;1? spi:nbie for thc position.-
Of the 15 ﬁrincipais‘wh;\{hdicéced they haa a pquércncc, ten

stated ‘that they would hire a male teaéherf The sex of ‘the principals

did not significantly affect their response to this question. (Table 19).

‘The reasens. behind the principals' preferences will be discussed
in a later section. . ¢ '

i s

| N e
Differcnces Between ale and Female Teachers - |

. o . o E \“ ‘ ) .
Principals were asked if thev had obseryved any differences in the

teaching styles of male and female t2achers. ihifteen of the 22

principals (59.1%) replied affirm;tively while fourf(}S.ZZ) replied \\

negatively. The remaihing five principals felt that they could not

answer ‘this question ‘because too mary variables were involved ("no two °
teachers are alike; you can't generzlize"). 7
The hajor differences menticned by the principals were in the areas

of personality, teacher-pupil interaction, and classroom techniques.

1.  Female Teachcrs

\ The principals described female teachers as warm, motherly,

i

resilient’ and patient. They were also said to bc‘more volatile than



N . ‘Table 19

. Preference for Hiring Male-br.Female Teacher

femalo Principals | Halu_Priﬁcgpnls " Total
. Would hire female teacher _ 1 (o.0n) 4 (23.5%).0 |5 (22.77)
Would hire ‘male teacher 3 .(60.02) | 7 (41.27) |10 (45.5%)
No preference : |0 (0.0%) T3 (176N 3 (13.6%)
Ambigpous resporse’ | 1 (20.0%) - S 3.Qr.6n . |4 182
N=5 o N=17 N =22
-’/l' - \\ ¢
/ B
| | | .
o
a



Male Teachers‘v - | . ‘ S

'ren get away w;th less

(N | a | - 23

malo tenchors and more willing to-accept rudvnuss from the chi]dren.

- : . A -

One pr)nc1pa] comm(nted that children p]ace fcmalc toathers in- the

s

"carctaker's ro&e ( shv s viewed by klds as a nagging, hitching;

b o

controlliny person'), Conversel~, another Principal mentioned that

the chlldren .are apt to become closer to a fema]e tencher‘than to

a male teacher. Flnally ‘one pr1nc1pa1 felt that women teachcrs

are more concerned than men teachers with the planning‘and teaching

» o

of* speciflc skllls to the chlldren.

Male teachers were viewed bv the pr1né1pal as belng more’ open’

4

and less structured ¢han female teachers, They wvere sald to treat

the chlldren ‘as if they were "llttle adults and "to let_the Child4

Severa;‘prlnCJpals felt that men have .an advantage over women

A,
’

in the area of dlsc1p11ne' "Students behave better for a man"'
f

_V"Just their size and the1r loud voices make dlsc1p11ne e351er

e ,
Men were seen as hav1ng flrmer classroom control ("they’rehnot
~,
wishy—washy 11ke women . » _

Rapport between teacher and pupil was descrlbed as being

' stronger if the teacher was male, The uniqueness OT the male

- |

/

primary teachcr was Pentloned sevéral tlmes as an attracting

variable for the. children.

.

To summari7c, the principals.seemed to'vlew the female teachers -

as. sensitlve‘ emotional beings who tended to focus on affective matters

Thc males werd describcd as bejng more objectivc and_lcvel—hendcd!’

(S



focussing wore on the copnitive side, Males gunornlky are seen as

. , ) : ) . .
-more capable and independent: "It is traditional that the male handle
all problems In the classroom - the femalo is not expected to; slie can

, N
go to the pfincfpul for help".

/
More or \Fewer Males at the Primarv Level?

Eighteen of the 22 principals (81.8%) felt that there should be an

increase in the number of males teaching at the primary level. - Three

others. felt that males should be teaching only at Grade 3 and above,

and one princibal felt that the sex of the teacher did not matter. The
9 . ) . . » . ’ . K
major reasons for their responses are listed in Table 20.°

7 e '
The principals generally seemed to feel that' male primary teachers

can contribute a great deal to the school. Staff relations would be

- v

improved if there was a mofeAchn ratio of male to female teachers in

all grades, ‘according to several. Drlnc1pals ¢ Male teachers are v1cwed
as belng more athetlcally inclined and act1v1ty—orlcntcd hence an -
N - . A ; :
increase 1nbnumbers of males might expand extra-curricular activities.
Several princ1pals felt that primary teachlng experience should

KN

be a prcrequlsite for administrators (most of whom are malc) Young

I3

chilﬁren have special needs; and familiarity with those needs can

°

A%

best be obtained through fitst-hand experience,
Altﬁoughifﬁe méjority of the pr}ncipals'would hire a male td teach
éf the pfimary_léVcl, they tended té add enutionary commentsﬁ,‘Somej
feel pﬂat findiﬁg a quﬁlified ma}e teaéher.i; so mgch more difficﬁlt
than finding .2 qualified female teacher thatv"it just isn't worﬁh it",
"Many 6fAthe males who‘ekﬁrosé'an inﬁerest in working with young children
';ﬁ;vé been trained to teach at higher levels,‘and have difficulty trans-

ferring their skills, Onéﬁﬁrjncipai felt that primary males "arc too

'/



Table 20

~Principals' Reasons for‘Hiring Hore llale .Primary Teachers

Mentioned By:
(Possible N=22)

To
To
Ta
To
To

balance out sex ratio in schools

expose, children té teachers of both scxes
compensate for~single parent;faﬁilies
provide male role model

add to sports, extra-curricular activities

11 (50.0%)
10 (45.5%)
12 (54.5%)
9 (40.9%)

4 (18.2%)




much of a phenomenon = they have to be built more naturally ‘into the

system'.  Another principal safd he still had doubts about hiring male
»

teachers although he is aware of the issue - "there's a nced, but 1

may not hire them",

In summary, the principals felt that there was a definite nceed for

more male primary teachers. However, some hesitancy is apparent among

them, andrit was stressed that the teacher should not be hired "just

..

because he's a male'.



- . Pupil Interview

¥

A total of 144 - childrcn (72 boys and 72 girls) parLicipnted An Lhis
" porgion of the sLudy. Six children (three of cach sex) from-cach of the
24 classrooms involved in the.resoarch were randcmly chosen by the I” {‘
erperimenter and asked to complete a brief oral interview, .
. Because of the.young‘agcs of the children involved, the interview

format was straightforward and concise, requiring only simple responses

from the children yet encouraging more elaborate ones (see Appendix A).

1. Preference for Male or Female Teacher \\

Theinitial interview question required the children to decide

whether they would like to have a male or a female teacher the

)
¢

following\SChool year (if they were allowed to choose). They were

.

‘also encouraged to give reasons for thlS prefeﬁence.

Eighty two of the 144 chlldrcn, or 56.9% indicated that they
\‘ - ?

would prefer to have a fema]e teacher. Sixty-one of the children
(42.4%) indiceted_a,preference for a male teacher, and one child

(Q;?Z) reported no preference as to teacher sex (Table 21).

Does the sex of.the pupil affect his or her preference-for'a . B
vmale or fémale teacher? The:findings suggest:that children prefer

teachers of their ownp sex: '70 8% of the girls and only 43.1% of _
the boys preferred to have a, female teacher while. 56. 9Z‘of‘the boys

/ \I
and only 27.8% of the girls preferred a made teacher. These fesults

are significant at the .Ol level (Chilsquare = 13.10756, 2 degrees

. : ! L ; - .
of freedom, p < .01); Table 22‘summarizes~these results. .
)
The children s responses to the. question of teacher preference

. . . S ./
> .



Table 21

Pupil Preference For- Femalec or

Male Teacher

N=144 Frequency | Percentage
: Lot - -
Prefer female teacher 82 56.9%
Prefer male teacher 61' 42.4%
No prefcrence 1 0.7%
144 100. 0%

&8 .

P



S J

Ched

Table 22

Pupil Sex and Preference I'dr Female or Male Teacher

Girls (N=72) " Boys (N=72)

» i : .
Frequency ’Percentagei Frequency | Percentage
Prefer female teacher| 51 | - 70.8 31 43.1 .,
Prefer male teacher 20 | " 27.8 41 56.9
No preference | _. 1.4 ' 0 0.0

(Chi Square = 13.10756, 2 df, p < .01)

o
A

-



were also ana]yscd to see if the sex of their present teacher
affected thtir choicc 1f Lhe children prescntly had a fcma]e

teachcr, thcy t(nded to prefer to continue havrng a fem1lc tedcher

the next year, Only 27. ted to switch to a male teacher t On.

‘the othor hand, childr ent]y having a male teacher were. more
willing to have a teacher of the opp031te sex: 41 77 of these"
‘childrcn 1nd1cated a’ pxcference for a female teacher the followrhg
&ear, hﬁ}e-56 9% wantcd to contlnue with a male teacher . These
flndlngs are 51én1f1cant at the Ol level (Chi square\c 14.13184,
2. Hegrees of freedom p < .01), and are}summarlaed in T%ble 23.

The chlldren were asked their reasons for preterrlng aemaJ(:ora
.femalc teacher the folloglng year Therr comments were varled and -
often 1maglnat1ve, and w111 be reported‘brlefly at thls time. (It.

,,

should be kept in m1nd that the childrcn in the female- taught class—

rooms. havc never had a male teacher, wh11e the chlldren 1n male—
taught classrooms, excludlng the klndergarten, had_previously been

exposed to female,teachers )

a

‘ The 1esponses from those ch1]dren enrolled in a female taught
N

v'class and those in a male—taught class were very simllar. The only
difference.Was that there was-a fear'of'the unknown' several . ildren

said that they would prefer to haVe a female teacher becaUse they
'T men andthey'ﬂon

, ”aren 't used_y

’know what a:man would be llke"
-Some children from female taught classrooms were more adventurousifhﬁ

and commented that it would be "nice to,haveva man_teacher, for a
change . - : S \i\\\\\;¥///”

A few children indicated reasons for'preferrintheachers of

“their own sex. One Tittle bOy‘fEmarked "I'm ra boy and I like;menf

A -



91

o g -ZITable_ZB e ' B
R oL S @
- .Sex of Present Teacher And Preference
~for ‘Female or Male Teacher - '

.

H

o - Presently Hés: N Présently Has
- Female Teacher . “Male Teacher

A . L, . . \ . i

Frequencyj Percentage Frequéndy "Percehtagé;, >
T RURT RS U A

41 | s6,9 7
NVREE RS S R B

N

vPréfer female teacher '  52 7 | Z_.&

~4

; . Prefer méle-ﬁeaéher 20 2

-
.

o

*No’ﬁréference: " A 0

Q (Chi Sanre = 14;13194,'2-df, p <..01)
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most', ¢A.littlc girl felt that female tcachers would know how to

9

- handle pirls problems bbtttl than male teachers.

'Children of both sexes used slmilar adgcctives to dcscribe chir

.preferenccs for male and female teache f or example, some children

: felt that ”lady Leachers are nicer and better while others»descrlbed
o S
men teachers using the same termino]ogy '

However some trends dld emerge - men teachers were® frequently

descrlbed (by both boys and glrls) as belng more fun than ladies"

b ;

B B s

fand as "gettlng mad. more than ladles w ““f; : i: y
>2.,&§§ecific.Interview-Responses‘ v;.‘b;f B PR ':“0'. :

\(. . ',' v R . " et . B * RSN .
N

- The chlldren s responses to the interv1ew questions w1ll be

H
s

'»briefly summarlzed at thlS p01nt Most questlons requ1red only a..

s ‘ ) N ) ,}.‘,‘.‘-,\ .

' one—lor two—word reply. Slnce no 51gn1f1cant dlfferences were found

'between boys and gzrls (or between chlldren 1n female—taught and

B <

male~taught classrooms) ‘on. bhese questlons, these flndlngs Wlll be

e - «,

.ﬂreported for the entlre sample._

'._’”‘Vr « o Tyt

Several of the questlons inveStlgated the puplls perceptlons fo:<ta"

-‘,of temperament dlfferences between male and female teachers. An ,hkuhrf

A
. . IR
DU .

1examinat10n of the puplls responses to questlons concerning such \v{

jdifferences indicated that both boys and girls felt that female

,theachers are nicer friendlier; and laugh and smile more.';Thé” B "_5.h
i~children also felt that female teaohers make-school?moﬂf-fun") andil’

make it easier to learn new things u.g;»u~‘“

Men teachers wcre viewed as better disciplinarians than women ﬁ'“

e
By

vteachers. They were also perceiyed as™ getting angry considerably

“‘more often.’ 'r'k'-.if' '?'.'Wh -




,.‘/:‘ .
s A

8

E) | . v

Table D4 wummarizes the. responses to the spectfic questions of
o i . . ]
o

! he o 087 wi Cw,

Lpontancous Commentss

During the Intervicw, the children were encouraged to elaborate
upon tlieir responses and to Initiate new arcas of discussion related
O N

to differences between male aond, female teachees.

The children's comments can~be classiTicd into four general’

arcas: differences in physical appearance, differences in ‘personality,

-,

differences in disciplinary gechniques, and differences in teaching

techniquaes.

a) Differences in Physical Appearance:” .
Most of the children who commentedupon physical differences
“betwéen male’and female teachers referred to wearing apparcl and-

hairstyles,  "Ladies Wear dresses and men don't'", "men have
N b
* . . ’ . b
~beards", "Tadics have longer hair", and so forth, were typicals

comments, The general conscnsus was that lady teachers are

. Lo .
smaller and prettier than men teachers:

¢

Several ct 'ldren also commented uponwthe voice differences

between. men an  women ("a lady teacher's voice is softer Ehan
a man té@ﬁger’ Y. . One child's rather accuragjtébservation of

g : - . .
the differences between male and female teaéhers was that
"lady teachers get pregnant and men teacheré don't"!

;

b) Differences in Person ity:

The children :11ly felt that there were distinct person-

ality differcnces between female and male teachers. Female

4 . '

N
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‘Tabie 24

Pupils' Responses to Specific Interview Questions

(N=144)
Pupil Response¢
- 0 - - T
. A Female . A Maile " No

Question | Teacher " ~Teacher Difference
Who would he nicer? | . |98 (68.172) | 43 (29.9%) | 3 (2.1%)
' Who would be friendlier? : 93 (64.6%) | 49 (34.0%) | 2 (1.4%)
" Who would laugh and smile more? 98 (68.1%) | 46 (31.97). | 0 (0.0%)
Who would get angry more?. 31 (21.5%) 1113 (78.5%) 0 (0.0%)
Who would make school more fun? [ 91 (63.2%) | 52 (36.1%) | 1 (0.7%)
Who would make it easier to o _— oy ' EEN
learn new things? ' 94 (65°34) 48 (33'34) 2 (1'44>
Who'would,keép better order in N o ' e
the classroam? . 43 (29.9?) lOp (69.4%) 1 (0.7@)




c)

o

..\\\\44§
téachers were charactcrixud as beiné kinder and morc gentle,
yet rather serious. Male teachcrs,@ere most often described as
friendly and‘playful although displaying occasionnl tendencies’
towards ”gronchiness“ and angcr. (""Men gct mad faster, women
take it‘calm", in thelwords of one child,) Genegally male
teachers were said to have a better sense of hunor ("a ‘man
laughs Qhen‘he hears_funny-things”)iand-to be smarter than
female teachers ("men teachetrs are smwrter; they'hnow more than
lady teachers"). <
Several chlldren commented upon the inner workings of

female and male . teachers According ‘to one childc "the lady’s.
nerves are worse than the man's'", while another child said that ...

the man teacher looks ‘happy out51de but he s angry 1n51de

while the lady is happ)’both inside and out51de

Ditlerences in‘Disciplinary Techniques:
According to the, pupils female and male teachers employ
highly 51m11ar dlsc1plinary techniques; teachers of both sexes

shout, yell,.or scream, pound -on the desk; "ask pupils to be

quiet or to put their heads down send pupils to ‘he'officeib

vgive‘them detentions; clap their hands or blow .nistles to get

their attention; andvso forth.

o

| However, the children perceive male teachers as being -

louder, stricter, and more ph'sical than female teachers in

their use of the above techniques. In the words of one child

yi ’
"the lady teacher yells and the man teacher screams, and'scream—
ing is louder théh yelling . According to another child, "men

e



d)

Cat a slower pace and requirlng less work
-by the pupils. Female teachers were descrlbed as being better

‘Accordlng Lo some pupils, men'know-more than ladies » SO lady

926

teachers can ‘ve you the Strip, but lady teachers don't
because they don't wear belts", With some exceptions (some

children felt that male teachers are more tolerant of misbehavior

“tWan female teachers), male teachers are viewed ~as being sterner

disciplinarlans than fehale. teachers, Several pupils felt the
,/4‘

strong disCJpllne of male teachers was helpful; a sample comment

was, "men help you grow up better because they re more striet”.

Differences'in Teaching Techniduesi

Spontaneous comments from.pupils’indicate that thef have
noticed dlfferences in the classroom style of female and male
teachers The pupils commented that the female and male teachers
talked dlfferently and taught dlfferently

Male teachers were. generally v1ewed as being more helpful

in the learning process as well ag belng more demandlng 1n‘

_terms of amount and quality of assigned work Female teachers

were perceived as being more relaxed in’ the classroom teaching

Differences in subject area -expertise were also idéntlfled

at art and weaker in sc1ence and gym than male teachers.

teachers should do easier things because they sometimes get »

™

'mixed up with the hard stuff”

remale teachers were said to- put more: stuff up on the'
walls" and to generally make the room look different than malev

teachers. Male teachers were thought to plan more interesting

'and activity—oriented ield trips than female teachers{



<

5 e - Parent - Intervicw -

. The parents of the,lh& children who participated’in ‘the "Pupil

- \

97

Interview" were asked to engage in ‘a brief open-ended telephone inter-
. . g E)

k)

.view with the rescarcher. One hundred and thirty-two parﬁnﬁs were
+ syecessfully contacted (69 parentsof girls and 63 parents_of;boys).

Ve ’ B .
Bgcad?e the mother is generally the.mest easily reached person,

it.

was decided to interview her whenever possible. If she was difficult
) g PEERaRat

=3 . o

to contact, the researcher interviewed the father.  One hundred. and

- éighteen méthers (89.47% of fhe‘sample)nand l3ﬁfathers'(9.82‘of the
sample) responded'to the interviey items. One couple jointly par-

‘ticipated in the interview. .

Twenty-five (18.9%) of the intefviéwfsubjepts were single pafents,

all of themffemalei Almost oné—half of the tota} sample (47.7%)
consisted of working mothers.

1. Parental Satisfaction with Present Teacher .

! ~
.

child's teacher had been helpful in his/her progress this year.

Parents were initially asked whether they felt that':heif\\\

~

s

One

hundred and thirteen of the 132 baxehts_(85.62) responded affirm-

2

s

atively, while oniy'seven'(5.3Z) respondéd negatively, Twelve =

[ 4

parénts,(9.l%) felt they could not saﬁisfactofily respbnd to this

‘question.
Parents were prompted to be more specific and to. elaborate -

upqﬁ the ways in‘which'the‘teacher had been helpful. Was he/she
helpful~in terms of their»chilg“s academic progres$, or in terms

ot

of

his social or emotional development, or in terms of a combination

«

of these? As can béVSeenvin'Table 25, SOZ of the parents mentioned



TABLE 25

PARENTS' fERCEPTIONS OF TEACHER HELPFULNESS'

'.f'_L_‘

'Teacher.has been helpful in terms of: Mentioned . | Not Mentioned:

a) c¢hild's academic progress 66 (50.0%) 66 (50.0%) .
b) child's social development |54 G097y | 78 (59.1%)

. c) child's emotional development ' 50 (37.9%2) | .82 (52.1%)
N = 132
[ |
&
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that- the teacher had been helpful academically, 40,9 felt they had

- e
encouragoed Lhcir child s social dcvelopment, nd 37.97 felt they had

promoted thoir child's emotional dcvclopmcnfl .(Several parents who

\

- , N

! felt unable to respond to the moré genetal questdon were able to
. . \

reapond to the -more specific ones, hence the incteasc in total

3
.

number of responses for the‘gater questlons)
Parents were then asked whether they felt thatlthe sex of
their child's‘gtacher had in any way affected their child's academic
or personal growth, Approximatcly 30% of the parents felt that the
sex of- the teacher had made a difference, while 41.7% felt that” sex
had not}bee ’a factor. The remalnlng 287 (37 paients) felt they
could not answer this question. (The usual reason given was that S0
- many other variables are accountable for a Chlld s progress) Table
27 Presents these findings.
Parents were encouraged to elaborate upon the ways 1n which L
they felt the teacher had been helpful The parents' ideas will be
summar1zed accordlng to the sex of the teacher.

a) Female Teachers - : ‘ : “

Generally, parents appeared very pleased about their

o

'children s teachers Superlatlve adjectives were used in many ¢

cases - she s fantastlc she s absolutely wonderful", #'ghe'g

s - -

.

excellent", Several parents commented upon the teachers'
abilities to motivate their children ("she keeps the kids
interested" she works him to his 1imits") Good rapport with .
the children was mentioned frequently ("she treats the kids
fairly" "she's vety considerate of her students "my boy

loves her Y. As well the teachers' skills in communicating

o
A
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<

TABLE 26

fEACHER SEX AND EFFECT ON CHILD'S PROGRISS

L4

Number of Parents

Teacher sex was a factor in my child's

. 40 (30.3%)
progress :

Teacher sex was not a fac;or‘ln my child's <5 (41.7%)

progress )
Cannot say whether sex was a factor or not 35 (26.57%)
No response LA ‘ ‘ 2 (1.5%)

N = 132



b)

g . 101
v N . } >

’ N )
with the parents were stressed ("she's casy to talk to', "she's

concerned"),

- o

R
Speclal interes+ taken by the teachers was also noted. Two

parents mentioned that their children's teachers helped them
learn Englishy others medtioned that the teachers "went out of

‘ »
their way" to help their children learn social skills or to
develop their feclings of self-confidence.

The parents' comments concerning the 12 female teachers .

.

were almost totally favorable; the only negative, comment (by

-

one parent) was that a teacher Qa§ not strict enough in the
claésrobm setting.. .
Male Teachers 2

Seve;al parcnts_déscribed their children's male teachers
in terms of superlatives as weli: "he's excellent'"; 'he's -

done one hell of a jeb"; "there's no hetter teacher than

o
)

Mr. ...". The ability of some of the teachers to combine

discipline with fun impressed many parepts ("he has a relaxed

. 1
class atmosphere, but still very disciplined"). Strﬁctness was
viewed positively - "good discipline and‘understanding”, "he's

very strict and that has really helped my daughtef", "he's

firm and consistent".

Several parents commented that the male teachers tredted

3

- the children on an adult-like basis: '"he "doesn't baby or

coddle him"; "he léts her think, on ‘her o&n". Other adjectives
used by parents to describe male teﬁghers were "caring", . -

"honest", "open-minded", and "motivating".
' o
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As in the case of the female teachers, the male teachers
recelved highly positdve parent evaluations. Poor parcntal
¢ | »
communication on the part of one teacher was the only negative
bl

" comment proferred by a parent.

Preference for Male or Female Teacher for Own Child

‘primary.level. Table 30 summarizes these results. -

Parents were asked if they would prcfér to have a male teacher

.or a female teacher tceu aing their own child. Three quarters (75.87%)

of the parents‘respondcd‘that they had gpfpreference as to 'the sex
of their child's teaéhér;113.6% preferred a male teacher, and 9ﬂ}%
preferred a female teaéhcr,

The sex of their child did not éignificantly affect the phrcnts'
éreferenées (Table 27), nor did single parent status (Table 28).
However, the sex of the child's present teacher was a_éignificant
factor: of tﬁose who éxpfessed a sex préfcrenée, parents of

had .

children in mdle-taught classes were more emphatic in choosing to
continue with a male teacher as compared to parents of female-taught

’

children choosing to continue with a female (Table 29).

o

The parents' reasons for preferring male or female primary

teachers will be discussed in a later section.

More or Fewer Male Primary Tedchirs in General '

Parents were asked whether they would like to see more or

X ('S

fewer male teachers at the primary gréde ie?el. Over one—hakf of

the parents (56.8%) respopded in favor of more males, while another

one-quarter of the parents (26.5%) felt that the sex of the teacher

made no difference in terms of his or her suitability. About 10%
of the parents-{elt that males should not be teaching at the

- v '

l ]



TABLE 27
SEX OF. CHILD AND PARENTS' PREFERENCE FOR
FEMALE OR MALE TEACHER

S . g Sex of Child
- Parents' Preference

~ N=132 . Female Male

¢
Prefer female teacher 8 (11.6%) 4 (6.3%

Prefer male teacher 7 (lO.lZZ 11 (17.5%)

No preference | 53 (76.8%) | 47 (74.6%)

No response | 1 (1.4%) 1 (1.6%)
N = 69 N = 63

<
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TABLE 28

104

SINGLE PARENT STATUS ANP PREVERENCE FOR
| FEMALE OR MALE TEACHER

Parents' Preference

Single Parent Family .

Two-Parent Family

Prefer female teachdr
Prefer ‘male teacher
No preference

No responsge

1 (4.0%)
5 (20.0%)
19 (76.0%)
0 (0.0%)

11 (10.3%)
13 @%12)
81.(75.7%) .
2 (1.3%)

&

N = 25

N £ 107




105
- TABLE 29
SEX OF CHILD'S TEACHER AND PARENTS' PREFERENCE
FOR FEMALE OR l‘h\LE'TEACHER L \ ‘ .
' Sex of Child's"
: ' . Present Teacher
- Parents' Preference |- 7 :
' N=132;, o Female - Male
Prefer female teacher 11 (17.5%)° _,l‘(l;AZ).
" Prefer male teacher ’ 6 (9;5%) 12 (lf.é%) "
-No preference- . , 44.(69{82)1 56'(81,22)
No response . | . - 2 (3.2%) YO'(Q.OZ) g
. / N =63 . N = 69 \\\, s
(Chi square.13.52855, 3 df; p<.01)" e
. s R
e i ( ‘ - .  ',) o
- ' * ’ .
) & ¢
- i
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TABLE 30 .
. } - . - : . o - ~ ) .
SHOULD THERI'E: BE MORE MALE PRIMARY "TE[\CI{ERS'?- o //-\'\_ﬁ
- - : - ) I S .
. ‘ “ .. ) .‘ o ‘»2"\' A
L . ’ T o
* : . _ Mention_’ed By's
There should be -more males. . oot s (56;8%_)\,
,'_There“shOuld be fever niaies . ' e .' © 6 '(.4‘.57,)' -
‘There should be no males untll upper S ' 8 (6.'17’) o
elementary school e ‘ o SR -
‘It's fine ‘the way it is . o o N 7_(5.3%)
e Sex of the teacher makes'hb differénce R 35 (26.5%) 
No ‘,revé'po‘née‘ S R SRR [T | (._0.,'8"’/0) ks
. - - ”
’ ’
. AN
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4 - .
wiasked to give reasons for their responses to

The parents we

e e of male p Mhary teachers.,  The most common reasons given

,»fnf_dvuilin“ mora male teachers at this Tevel are summarized in
. " /

. . . . , .
Table 30, and will e elaborated upon in the next fvw.paragraphs.
. ; . .

) Reacons for Wanting lore Malce Pr imary lﬁrs ® _ .

The ovor—fominizatjon of tht school scemed to offend

maty parcnts, They fclt that children shou]d be exposed to both ) '
| ) | 5
male and female Personalities and viewpoints: "it would add
. N v i ’

flavor to school, according to one parent. Several parents

. commented that it wag particularly hard on boys to be surrounded

by female teachors - boys. nng a malc influence, a male role’

“
s

model. A single parent (female) commentéd: " "My kids are
starved for male companionship". Another simply said:. "Kids
3 / , o
need men'', . ' ‘ o . -
A fraquent comyent was that male teachers have more control
; S . »
over thé students; children. do not take advantage of them in
the same way as they would a female. Several parents felt _that

L]

male ‘tegchers commanded more attentlon and recelved more respect

-

o

from thelr students. "Kids look 1p to men, with so many femaless
: in their environment -11 of the time". S o .
. : 13
N [\ . . . .

-Subject area expertise and.classroom performance were also
T .

n -

mentioned as reasons: for wantlng more male Pprimary teachers. . "

Some parents felt that mén were better than women 1in teaching

.




TABLE 31

PARENTS' REASONS FOR PREFERRING MORE MALE TEACHERS

V4

108

-

To balance out sex ratio in schools:

To expose. children to geaéhers:df both,
sexes ‘ :

Tb give edﬁal Qgportunﬁfy fo bojs ’
To provide male fdle'model

To .compensate for single barent families

For disciplinary reasons .

Mentionéd By:_

] 20
31

29

26

19

20.

(15.2%)
(23.5%) °
(14.4%)
(22.0%)'L
(15.2%)
(19.7%)

S Possible N = 132 -

&

‘e

PR -
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1na

! v

: : ‘ coe A .
Sthe sciences, and that men initlated more activities both . inside

and outside the classroon. .

The Women!s Liberation zovement seems to hnve'affected

parental nttitudcs‘towards the issue. of male prlmary teachcr

”Some mothers Commented that they wou]d llke their Chlldren‘to

lose the stereotype of teachers as being female ("I'd like fo

s “~

e

see more male teachers for the same reason I'd like tQ sec more

female doctors‘and female truck drivers). Another mother felt

that the teachlng profe551on would gain addltlonal respect 1f

"

more males entered,;nto it; the children would then see teaching -

as a. possible career for,both sexes. .

Finallv some parents felt that male: teachels are moxe

-~

. stable profb551onally than female teachers they regard

teachlng as a career rather than as a’ stop gap between school
and marrlage or bables One parent noted that bncouraglne

males to teach at'the prl:ary level would provide them with- more

employment opportunltles And according to one father, males

Ashould do all the teachlnv. since women should be at home

I8

‘Reasons for Opp051t10n to Aale Prlmary Teachers

It will be recalled tha_ approxlmately 10/ of the parents

K

expressed the feeling that males should not be teaching at, the

primary level, : ' vtﬂ‘

The: most common reason for: thls v1ew glven by the parents

- <

was that children need fenales at this early age. About 13%
of the entlro sample indicataed at. some point during the

intexview that’ perhaps a. cont1nuat1on of tht mother 1mage

was need(J at- school ("younger children need a woman' touch").



Sevytal parents fclt that female teachers are more tolerant
of young children and would relate better,emotionally to them.

Seme parents commented that males have no real understanding of

= B . . : - ¢
young children and would be too stern and impatient with them,
Finally, a few parents felt that it was "more natural’ to
have a female working with young children; one parent even
. expressed the fear that some male teachers might be child
““,. . molesters!
’5
\
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" room lessons. The questions were concerned with the differences

-

SUMMARY, CONCLUSIONS, AND IMPLICATIONS

SECTION I: Summary

[

Summary of Results Obtained from the Analysis. of Verbal Interaction:

©

Fifteen questions (originaliy presented in Chapter Three) were
created_to examine the taped verbal interaction of'24 hours of class-
between male ahd female teachers”on Sevéral.variables, Significant
differences were found on 9 of the iS'questions.

The results can belsummarized briefly:
Questions 1 (a) and 1 (b) were concerned with .the percentages. of

teacher talk and student.talk i1, the classroom setting. No 51gn1ficant

- differences between male-taught and female-taught classrooms were found

on these variables. In addition, the variables of teacher sex. and

pupil sex did not-significantly interact to affect.ciassroom verbal
interaction (Question 2). | ) |

Male and female teachers did not differ significantly in- their
usenof indirect teaching behavior as compared to direct teaching .

behavior .(I/D ratio) . Teacher sex and pupil sex did not interact

to affect this ratio (Questions 3~(a) and 3 (b)). in addition no

'significant differences were observed between males and females in

their use of the sharpened i/d ratio; which examines motivational

teaching behavior as_compared totcontrol teaching behavior (Question 4).

_ Ten questions were concernedtwith_thehuse of Elanders'.indiuidual ‘

Era , . )
- N s N Ay

categories in the present study - No significant'differences were‘found

’between male~taught and female—taught classrooms in the teachers i

o
r

11



12

acccptance and clarification of student feeling (Flandetrs' Category 1,
Question 5){ in the teachers' acceptance and use of student ideas
(Category 3, Question 7); in the percentage of student talk in response
to the teachers (Category 8; Question 12); and in the percentage of
silence and confusion in the classrooms (Category 10, Question 14).
Finally, no significant differcnces between male and female
teachers in terms of their teaching patterns was observed (Question 15)
An interesting unexpected finding was the extensive use of low-level . !
teaching patterns by-the participating teachers of both sexes.
Significant male teacher ; female teacher differences were
found on 6 of Flanders' categories. These can be summarized'as follows:
hale teachers were found to use'a significantly higher per- :
centage of praise and encouragement (Flanders"' Category 2, Question o)
in their classrooms than female teachers. ’As well, they were more
generous in their use of criticism or justification of authority
than female teachers (CategOry 7, Questionill).
Male teachers spent a 51gnif1cantly -greater proportion.of time
than female teachers lecturing in ‘the classroom (Category 5, Question 9)
MThey also. spent proportionately more‘time than the females issuing
~ directions, commands or orders'to the pupils»(Category_G, Question lQ):
: Female teachers asked the'pupils significantly more questions
concerning content or procedure than male teachers (Category 4
5Question 8) Pupils in the classes taught by females initiated a

proportionately greater_number of verbal interactions than pupils in

_the classes taught by males (Category‘9,'Question 13).
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Thelanalysis of the F&andcrs data obtained in the study

)

suggests that very few dlffgrcnces exist between male and female
-primary teachers in terms of overall classroom interaction. Any

differences that were found between_the sexes were in usage of

specific .categories: male teachers used more praise and criticism
in their classrooms, as well as spending more time lecturing and
giving directions, while female teachers asked more questions and

had a higher proportion of student;initiated»talk in their class-
. ) . l :

® , - ! :
The writer found no comparable studies with which to adequately

rooms. |
%

i

compare the present findings. The analysis of verbal interaction
has not been previous1§ used in the comparisondof male and female
teachers at the primary level. |

. The only study found in the literature which compared male
and female primary.teachers in terms of process variables was

I
conducted by Lee and Wolensky (1973) . Their findings differed

from .those ohtained in the presentdstudy: ~they found that both‘
male teachers and female teachers favored members_of their .own seg.
(1t will be recalled that no significant interactions between teacher
sex and. pupil sex were obtained in the present stndy). The.results
of the Lee and Wolcnsky study are questlonable, howevcr; because
of:poor research design: the male teachers in- the study were

.paired with a'female:team teacher, and then compared to a second

pair consisting of two females.
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The findings of studies conducted in the middle hnd upper
elementary grades generally agree with those obtained in the present
study. Spaulding (1965) and Tolbert (1968) both found essentially
no differences in the teaching styles of male andvfem;le teachers.

Jackson and Lahaderne (1967) and Good, Sikes, and»Brophy (1973)

.found that teachers of both sexes had more contacts with boys than

with girls. The latter étudy also concurred with the present
finding that male teachers are more critical of pupils in the clags—
room Eetting than female teachers.

Nygaard (1975) used the,Flanderé“system to investigate differ-
ences between male.and female teaéhers frgﬁ the upper elementary
grades to college level. Aithough his sample is nof directly"

. o ’ ¢
compgrable to that used in the presentIStudy,_hiswfindings are
similar on.two of Flanders' categifries. As 1in the preéent study,

he found that male teachers lecture more than female teachers,

while females have a higher percentage.of student initiated talk
, , ‘ : M

in their classrooms. .

The lack of well;controlled studies comparing male and female

teachers in the early grades is apparent. Until such;studics are

conducted, the issue of differences in teaching 'style and pupil

interactiopretween“the sexes cannot be conclusively decided.

N
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Summary of Results Obtained From Interviews

The results of the interviews conducted with teachers,
principals, parents and children concerning the issue of male
Y
primary teachers will be summarized griefly,in this section. Where

appropriate, a comparison of the prescnt~findings with those of

earlier research studies will be incorporated.
» ‘ ]

Teacher Interviews:

fﬁé responseé of the 12 male teaéhérs and 12 female téaghers
to‘the interview questions indicated highly similar orientations to
the profession.

Téache%s of both sexes chose to feach ;t the prima{y level

because of their fondness for young children. Both males and females

described primary school children as being honest, spontaneous, and

eager to learn. ' : 0

Twenty-two of the 24 teachers expressed no pfeference for

‘teaching boys or girls. All of the teachers had noticed some sex

differences in young children; girls were described as being more
mature in terms of social behavior, motor coordination, and verbal

\

. v o - :
ability, while boys were-viewed as being more aggressive and less

aqhievement-orientéd. A
Although their experiences in working with'malé pfimary

teachers were limited, the females expressed favorable reactions.

to their teaching.abilities.._They felt that théhmén generélly-

treated the children fairly, and on an adult-like basis. However,

0
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there was concern among some females about the males' effectiveness

.in the arca of discipline. .

The male teachers felt that reaction to their choice of teaching
0 -

level was generally favorable. Othcr.teachers and administrators

were described as supportive. Although some of the males expericnced

\
v

initial apprehension by parents and children, they\felt/that their

acceptance was not a problem. However, the men were aware of the

types of issues (for example, quesb%ons concerning sexual orienta-

- . e

tion, lack of professional status) that are potential problems for

v

mdles teaching in the early grades. ' ’ -
ApproXimately‘7OZ of the “teachers felt that there should be '
more male teachers at the primary le@el. Both male and female

teachers felt that the schools were too female-oriented and too

" umbalanced in terms of maleefemale ratio, - The teachers frequently
' commented that the children (especially the boys) would likely

.benefit from the prOV131on of a male role model at the primary

level.

Principal Interview: -
;Approximately 45% of the printipals,interriewed stated that

they would employ a male primary teacher in preference to-a female .

Q(assuming equal qualifications) Only 23% stated a clear preference
“for a female teacher. The sex of the principal did not 51gn1f1cantly

- affect their responses to the question of hiring preference.

Sixty percent of the principals felt that differences in teach—
&

ing style existed between male and(female primary teachers. (It

should be noted that some .of the principals had very limited o



th\}
experience with male primary teachers.) Female primary teachers

: e o -
were describedr as warm and resilient, but more volatile than maleg,

N . T oee

Males were said. to be more open and less structured than females,
“and to trcat children on.a more adult—like basig. Disciplinc in
. , 1 . :

male ‘taught classrooms was thouoqt to be supcrior to that in female—

-~ . B . . é
taught clasqrooms. ; .
The majority of the principals intervieved saw a need for ‘more
¥ . ” s ’

male primary teachers. They felt that their presence would improve
staff relations, .expand extra-curricular activities, and provide a

. necessary role(model for bo§s\£pérticu1er1y for those from single ;

‘parent families). ‘ R )

Cautlonary comments were volunteered by several pr1nc1pals.

They discussed the dnfflcultles inherent in flndlng a suitably |
IS . ~ . .

_trained male'to‘teach at the prfmary‘level and stressed that Che _
. / . ; R “
male prlmary teacher should not be hlred "Just because/he s a male"‘

. vl R . .‘n“-_

v -

PnpilFInterview: o ' - ‘//’7““*'.‘ o “:5
‘When asked to state their preference as/to the sex of their
_teacher the follow1ng year, sllgntly ovey’one—half of the children

T

' preferred'a female. The childrenctended to prefer teachers of =

their own sex.  Also, if thgy'p;gsgntly hadva;fe ale teacher,_they

were more likely to want Ed stav with a female as cdmpared‘to

o SR : ,
children in male classes wanting to stay with a male.

The reéponses ofvchildren from male-taught and‘female—taught
classes were highly‘simiifr . even though the chlldren from female-

taught classes. had little or no exposurc.to male tcachcrs; ‘As well

‘the responses of boys and glrls to the intorvlcw items werc not, //,/

’

signifjcantly different..
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,Childrenlof.both\sexes were dware'ofbseveral differences.
betwcen male and‘female teachers. They . mentioned differenccsAﬁlb
physical appearance, in personality, in discipline, and in teaching
style. Female teachers were described as kind, gentle, and relaxed.

Males were seen as playful;and'friendly, and demanding'ih terms of
‘pupil output. Disciplinary technidues were_similar, but males
’were-viewed as beinghmore stern as weii-as louder. Female tEachers
were said to be’ better at art'and more 1ntere§ted in classroom

. decor; .and males to be :uperior at sclence aqd vsical education,
and to organize better field trips. Finally, maie teachers were.

.thought by several chlldren of both ‘sexes to be smarter than

female teachers.'

A

Parent Interview:

The majorlty of the parents 1nterv1ewed felt that. their child S.

)
-

teacher had been helpful in terms ‘of their Chlld s academic, social,
and/or emotional development Approx1mately one—-third of the -

‘parents felt that the sex of the teacher had in some way affected

P

their Chlld s prozress. Whether thelr child was male or female

zdid not 512n1f1cantlv affect thelr responses to the above questlons. '
Generallv. Darents were verv Dleased/ﬁith the erformance of

teachers of both sexes., The male teacher's’ abili y to_combine

strictne554with fun as well as -‘dehcy.to

‘ Three—quarters of the parents indicat‘ _n preference as to
the sex of their child s teacher ‘the followlng year. Neither the |

- sex of thcir child ‘nor single parent status significantly affected

L ~
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thcir.responses‘to‘thﬁs item. Howevcr, the sex of their ch11d s

- -

1

teacher wvas a s1gn1f1cant factor parents of chlldren presently
enrolled in a class taught by a male tcnded to want their Chlld to

" continue with a male teacher.
- S . . B
‘”.Slightly over one-half of the parents felt thdt there should

u L
“ be an increase in the number of Dales~teaching at the nilmary

e

.

1eycl.' Another one- quarter felt that the sex of the teacher ‘was

not a significant factor., Those parents uho 1nd1cated that males

.

should not be teachlng at thlS level generally expressed the 1dea "

that young chlldren need the contlnuatlon of the mother 1mage."

Reasons glven by parents for wantlng more male prlmary teachers

ihcluded (1) chlldren need exposure to the v1ewp01nts of both o

. .

’sexes;'(Z) chlldren should learn that. elther sex can undertake any,,.

. ‘ !

v

profeSslon, (3) ehlldren need a male~role model (4) male teachers

1aas"and (5) males have dlfferent

are more effectlve dlsc1p11nb
areas. of subJect expertlse from females... M

~

Results obtalned from thellnterV1ews erth prlnary teachers,
,prlnc1pals, chlldren, and parents‘generally seem to support those
obtalned in the- few earlier 1nterv1ew StUdleS Wthh have been-:
conducted l ; d,

Levine (1972) reports that the male'teacherS'infhis\sample~
were well recelved by both chlldren an:d parents,’ Students seemedy

. to relate to them better thnn to female teachers, and parents

were. happy that thelr childrcn had a male model “Kcndall (1972)

o

Y
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v

ca school administrator, also reports positive findings concerning
the acceptance of male primary teachérs. Milgram and Sciarra (1974)
’ R . « o ¢ ~
comment upon the isolation and feelings of loneliness experienced
‘ , : / '
by male teachers of young children. Similar fcelings wercd expressed:
: i . - >

by some of the men in the present study.

Milpram and Sciarra (1972), for example, feel that acceptance

pf.ma]c teachers of yohég children - is oﬁly "intellectual acceﬁtance"
(p. 245) and is often devoid Qf %incerfty, understanding, and
friendliness. Sieferﬁ (1973)15150 feels thét primary male teachers
have difficul;y ghining 5ccep:ance inithe school systqm. As

cont: .sted to the re-ults of other‘studies; the male teaéhers in
the prvscnr:study\expcrienéod-vefy»1ittle discrimiﬁafionibecausé of

their sex.



- with subject matter and dominated by the teacher). .Such patterns'

'

LSECTION T1:  Conclusions

What conclusions can be gathered from the results of ‘the present

study? .. ' . -

The’major conélusion.that is suggested is that the male primaryH

teacher' is essentially not very different from the female primary

teacher 'in terms of classroom verbal imteraction.

, Male and female teachers interacted with the children in a very
similar manner. Neither sex interacted differentially with male and
female pupils; both male and female tcachers tended, however, to pay”

L

'mbre'attention to male pupils.”Male and female teachers spent comparable

~

amounts of time talking and*listening in the classroom, and using

'

_indirect versus direct teaching stvles. No significant differences

between male and female teachers exist in terms of amount of acceptance

-

'bf.student feelings or ideas,horrin the amounts .0f silence  or confusion

in the classrpoom. Most of the differences'that“were_found to exist

<

between males and females (amount of time'spentvlecturing;,questioning,

and giving.directiens) are comparatively.ninnr in terms‘of overallb
teaching pattern, although the fdct that male teacners tend;tq be
mOre‘critical.than female teachers is'noteworthy;

.Two rather interesting trends energed'in the‘analysis of the

interaction'data. Firstly, the low level of teaChing'pattcrns used

" by teachers”of both sexes was'surprisingg over 857 of tneblessons

taught can be classified as Level 1 patterns (concerned pr%parily

¢

- limit pupil participation in the classrpom, and do not contribute

as strongly a5 higher order teaching styles to positive pupil

9,

§ . L R . N : . . .'x



cattitude and nchj('vcm(-nt .

A sccond finding (one which was pruvxously not cd hy eartier
resenrchers such as Good, Sikes, . and Brophy, 1973)_was that both-male
and female teachers interacted considerably‘more often with'boys than
with girls, both positively and\negatively. Why are girls compalatlvcly
iénored in the primary classroeﬁ? Is it bccause they are more docrle
and passiVe? If this is.so, is it- because they havc becn soelallzed
into passivity and docilityé Is the temperament of female chlldren more
suited'to thevdemands of the c]assroom and ity lnterpersonai strucLure°
Do teachers tend to call upon the more acti ve, lively childrenﬂ(who are
moge likely to be male than'female)? hﬁ‘éstlons such as these requlre

"close research;attention - teachers may unw1tt1ngly be 1nten51fy1n° sex:
c . . . _ . S ‘
rble'categoriesf o S o A .r“f ,-f

'Data from the"interviews: on .the other hand suggest the ehlstenceh
of several dlfferences between.male ‘and fenale prlnary teachers.
Strengths and weaknesses (in terms of . dlsc1n11nary Skll]S organlzatlonal"u
skllls, subJect area abllltles) were detalled as belng d1fferent>
between the twovsexes. Ba51c teachlng styles .and teacher—pupil inter=

; :
lactlon were descrlbed as being dissimilar in many ways.
| Interestlngly, it appears that the pr1nc1pals and‘the parents

T

Were more aware of dlfferences between male and female prlmary teachers
) | ,

‘“than were the teachers themselves or thelr puplls. Perhaps actual

in—classroom contact with teachers of both sexes cause 1nd1V1duals to

: percelve teachers asr teachers rather than: as malc or female.

| An alternatlve esplanatlon to the d1fference in oplnlons between

"', these two groups -(that is pr1nc1pals and parents as opposcd to tcachcrs

and‘children) may*involve-anjagcvfactor. Thc aVergo age of the teachex
R . N : .‘_.‘ - )“§ ‘ ) ‘.



in the 1),1‘05;0(1& ‘Stll(]:\'.\~l"lf; 2“), wh,i(:ﬁ )'s‘ consi d('x_'nbl.y younger -than that
.of-fhc average ndmiurﬁtratoruilpcrhaps less stringbnt;scx role attitudes
are held by -younger individuals. In aadjtion,_thc childrcn‘iﬁ the
saﬁplc may hold fclatchly 1iberalized'sex role attitudcg aé a result
‘bf‘their home l;fef there is a fairly high_incidencc‘(almbst 507%)
of working mothers énd of single parant famiiies (approximatély‘l92) "
in the sample.. |
Despitc»the'efforgs of'thg WOmeﬁ's liberation movomcnt; evideﬁce
6f sexual stereotyping éxisted in tﬁe data.’ The\image,of the female
teachér as quparativély hclpless (she‘often has_go’agk-the male -
. . ‘ : 2 ) :
priﬁcipal for.assistahcé with classroom problems) and‘wéak (children
*také‘advantagé of femalélteachers)'is pegvasive. The image of the_maie;.

‘as an authority figﬁrg (children listen better to‘a'male) and as an

athlétié*figp:e (males are better phvsical education ‘teachers) is_

173 . :

evident thoughout the data. .ScVeral»éhildfcn voluntecred Ebe'information_

4

thaﬁ'malé-tcachers are smartér-chan‘fgﬁaiejteachérs; no—ope‘pnobbsed
:thévalferngine; |
 The.majo£itybeuindividﬁals'intégviewed wefg iﬁ féVdr,§f,hirihg. 2 Vﬁ 

': more malés‘;o’teéch at‘the'primar§ levei.7 The‘$¢1iéf fhatia:méle'role
model‘ig-fchcfigiél.to.fhe deveiopmént'bfvbdfﬁ‘ma;éiéﬁa femélé
éﬁildren'iéiétfongly held. ,In.addifiﬁn,.fhe ovqr—fcminizéﬁidhbof the}
glemcntafy school and thé strUCﬁure‘of male.édministratdr;fgmalé” B
-geach?rébafe concerns of mény individdals-

- The resgltS'of;pﬁc echnical intéfaction ahalysis of ﬁhe‘pfesengf»
stﬁdj;Suggest that male'ﬁrimaf}_teabﬂeps é&n bé é$ effe§tiVe7as’fem5le :
Drimﬁfy pgachers. 'ThcnintérViéQ ;esults iﬁdicd;é a'dqéir¢ £of'm6fé’

male primary teaclicrs and a willingness to integrdtd_thom into the
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I
system.  The present rescarcher feels that more male teachers would

likely bc‘é.positive addition to the primary tcaching staff.



1.

-

SECTION IT71: Imp]icat10n§

Research Implications

The interaction analysis scction of the Present study represents

@

one of the most elaborate attempts to date to systematlcally explore

dlfferences betveen male and female teachers in terms of process,

*variables, The'intervrew portion representsian attempt to provide

~ Practical, subjective data with whlch to contrast and compare the

more technlcal data,

~
o

=

Several practical limitations narrowed the cop of the present
study. The research was conducted entirely by one inVestigator,
and hence was geographlcally bound. Due to time constralnts the‘
data were gathered w1th1n a perlod of a fey months. Replication.of

the study Jn other school systems may be useful and a longltudrnal

al f1nd1ngs.

Because of the scarc1ty of male prlmary teachers in the c1ty

~

in which ChlS study was conducted the sample 51ze was rather small

Matching male and female teachers exactly was. dlfflcult because of
, S N
the llmlted populatlon invélved. A more exact sampllng procedure

could be undertaken if future studles are conducted in- larger

'metropolltan areas where a: greater number of males are teachlng at

the prlmary level S £ T

Future researchcrs in the area of sex differences of primary
1 .

teachers may want to control for variables such as pupil 1qQ, -

pupil achiOVLment or subjecg;matter. Novattempt was made 1in the

-
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present study to examine nonverbal communication between teacher

and pupil: An exémination of such variables may alter the nature
) , . .

of the present set. of findings.
' : ! : }
The. design of standardized questionnaires to investigate the

issue of the male primdry teacher would be a useful adjunct to

~ )
N .

this research area.
More research is ‘urgently needed to explore the effects  of

teacher sex in the prlmary grades Questions concerning interaction

of teacher sex and pup11 sex, effects of teacher sex on children's

sex role development, and effects of "teacher sex on children's
\

achievement atthe primary level have not yet been satisfactorily

N
3

- answered.

Reseu.th on the prlmary male teacher to date is sparse; more

v

informatlon is urgently required. - In our_recent preoccupation with

.fhe study of women's issues, we have tended to ignore the empirical

investigationvof the male school teacher. The influence of male
. ES . i K
role models on young .children is a contemporary,,significaht issue,

and as such, merits close examination.

Practical Implications

o

The resultsfot‘the present investigatien heve several practical
implications. for school s&stems in -terms of staffing and educational
practices.

| 'The anaiysis of data obteined'from the Flanders' portion of
the study ihdlcates that teachers of both sexes tend to employ a

relatively low level of teaching style. Teachers can be taught to

. examine their own 1nteraction patterns and can be trained to use

a

more cffcctiv@ tcaching styles. Pre-service and in—servicc teacher
. *
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education in the practlecal application of interaction analysis
Kol

techniques may be uscful in improving classroom communication and

i
. /
teacher cffcctiveness.

Sexually stereotyped atﬁftudcﬁ'wcre evident throughout the
interview scctidn‘of the study. It is recommended that Qéhool
pefsonnel be maaéfaware of the‘ways in which such stercotypes are
perpetuated. Are yoﬁng children being encouraged to perform only.
sex—apprépriate‘activiﬁies? .Are sexually stcréotyped readers
still in use? Is the image of,male principal, fcmaie teacher being
iﬁstilled in.children entering school? Works%oﬁs in the area df
sexual stereotyping.(for agminiétratqrs, teachers, and intérested
parents) may be useful in reducing e%istipgvsex.biases and rdlé
confUSion“in young childreé.

A scércity of suitably traiﬁed male primary teachers exists
at the p;esent time. To élleviate this scarcity it is necessary

to begin at the teacher training level. Facilties of education

tend to automatically guide male students in the direction of

working with older pupils. Perhaps through exposure to the primary

level (through practice teaching, for example) some male students-

V

.may realize that.teaching yéung children can be both challehging

and rewarding. In addition, administrators in the personnel.

departments of school systems should be made aware of the benefits

«

©of male primafy teachers and of the desirablility of having a more

. - '
equalized ratio of male to female teachers at cvery grade level.

An cqual ratio of male to female teachers will likelyAﬁot
occur in the immediate future. Until the shortagcvof male primary

v
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teachers is amcliorated, male models can be introduced to thg
schools  in scveral othcr cﬁpacitibs. Male counsclors, librnrigns, '
teadher aides, andvnoon hour voluntcers could provide uscful role

s to young \childrcn ;md .contribute 2 masculince iflflUL‘nvCC Eo a
tradiﬁionally femélg enyironment.

It is the opinion éf the writer that primary school’children‘
of both sexes would benefit from interaction with teachers of both
~ sexes in the eétablishment of conflict-free sex role identities.
Recent trends concern}ng the {oles of males and females in con-
temporary séciety have led to the need for careful reassessment

of hiring practices at the primary level.
hY
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INTERVIEW QUESTIONS
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Name of Tcacher:

136

Intervicew: Teachers

School: . \ f Crade:

Class Size: ‘ ‘ Number of Bovs: o Numbér of Girls:
‘1. Why did you choose teaching as -a profession?

Why did you choose to teach young childfen? : ‘ o o

Do you have a preference for teaching boys or glrlS’ If so, which
one, and why? :

What, if any, differences have you observed between boys and girls
of primary school age? TFor example: any differences in maturation,
behav1or, academic ablllty, physical coordlnatlon

Feméle Teachers Only:

Have you' ever worked w1th any male prlmary teachers7 What were

‘your impressions?

" Male Teachers Only;.

Describe your' experiences as a male prlmarv teacher. What sort of
reactions did you receive - positive or negative?

~Should there be more or fewer males teachlng at the prlmary 1evel7
‘Please give reasons for your response.



N ' ' : , 137

, Intervicw: Prined pals

Name: ‘Schoolz

1. If given the choiég of hiring an equally qualified male or female
primary teacher, which would you employ? Why? e

¥

2, have you noticed
female teachers?

In your experience as a teacher and administrater,
any differences in the teaching styles of male and

3. Do you see a need for more or fewer méle-teachers at th

e primary
level? Please give reasons for your choice. :
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-

Interview: Puplls

L 4
.
Name: : Sex:

Teacligge:

'School :

¢ ? A

1. Have you %59r had a man teacher before?

) Q , ‘
2. Do you think you would rather have a man teacher or a lady teacher?
Why? ' :

»

3. Who do you think would be nicer to you? A man or a lady tecacher?

1

N

4. Who do youvthink would be friendlier?

ot

5. Who would laugh and smile more?

6. Who would get angry more?

>

7. Who dd you think would make school more. fun?



O

10.
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\“’)do‘you think would make Lt ecasier Lor you to learn new things?

\

Who do you think would keep better order in the classroom? Do
you think that a man or a lady would use different ways to keep
the children under control? Can you give some examples?

w

What might be some more differences between a man teacher and aﬁlady'

teacher?



Interview: Parents \

“

Name of Child:

Sex: Grade: N Age: School:

Occupations of Wage Earner(s):

Person filling out questionnairec: Mother__ Father_ - Both parents

Which parent

————

Single parent family: Yes No

1. Would you prefer to have a teacher of the same/opposite sex to

your child teaching him/her?

2, Do you think your child's teacher ha§ helped in his/her progress
(academic, social, emotional, etc.)? 'Please be- specific.

3. Do you feel_.that the sex of yourvchild's teacher has affected his/

T her-growtth\FftaFr Positively or negatively. If so, h
| LoV -
Vo 4
\‘:—;K‘_«‘ /
o
4. Would y like to see more or fewer male teachers at th

level? sy ease give reasons for your choice.

wl

ow?

& primary

Sa
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SA!?'TPL‘E‘ 15-MINUTE TRANSCRIPTS
. Pialc Teacher)

T -~ Tcapher
B - Boy

G - Girl |, //

+
T - 0.K. Boys and girgs - would you come Snd form your_ci;cle?
Pause l |
B - Mr. ‘ if you want it to go up higher I know-where to put it,
A1r v
T - Form a good circle please =~ you can see that theré's chalk lying .
there. . , | gi

o

B - There's chalk lying right over here.

“

A1l R .

-

T - WOuid you mind getting into the circle here please.

All
T - Beélinda : o o :
G - Yes

T - Are you ready, Amanda? Is that especially for the pPurpose that

you-are using it? _ .
T - Now‘thisciréie's' t a little flat here - Can you move backwards

a tiny bit please,

T -~ That's it. ‘Thisvgroup,hefé. That's good. Now.
All o . ' ' e

T - Laurieis the only one who.doesn't seem to be in the Circie.

T - OK: Now we're all fully aware of the time of year it is - it'g
winter time. And we're all also fully aware of the fact that
Christmas is coming. . And today. I want to start a little unit on
Christmas = not just Christmas here in Edmonton - it's Christmas -
That we should learn a broader meaning of the word Christmas -~ the



rih

meaning of Christmas. And that's onc
circle so that we can discuss. it toge

‘unit. Now 1'vé asked Melindd to look

&ﬁ}an to look up something. And.I wo
what they have found.

I've asked you to look.up one particu

Brian's going to say:it.

‘

Wi
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of the rcasons we've got this
ther and start our little

up something and I've asked
uld like to hear them tell me

‘o

lar word. Did you?

Brian, did you find %he word you were to look up yet?

Yes . . N
I think Brian can do it:

Well, it means...

'Arefwe going to.be talking'about Chri

Partly. Now you'll notice if you loo
notice if you look around the circle,
different kind of person. Not only d

»

v

stmhs in difQETQnt countries?

k around the circle - you will -~
that each one of us is a
o we look different, behave

differently, dress differently and eat differently - all our people
have different backgrounds. Tor instance I cand look at - well let
me ask you this question. How many of you.have parents or grand— N

parents who lived in another country?

Parc .5 or grandparents wi. lived in

N

(chorus of ves's).

a different country?

C e

That's - see most of us who - I shouldn't have  my hand up, because...

My grandma lives in Vancouv - r,
countty of course. Yo aow what T

dor't mean a different ¢ .y. Okdy,

who came from I.01-07

My'gfandma.

Yoqr grandma. Okay.

And my grandpa. I can't remember.

Ho-mm. Uh, Misha. -

RN
’

mean - other than Canada. I
we'll start with Tammy - Tammy,

2
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My dad came from Holland, and my‘grandma andrgrandpa.came from

. Scotland. A i

"
Bl

Um-hm, Okny,‘therc s 'three dlfftrent parts of the world alrtady

“You'll have to &Qo1l clearly, won' t you Rufus.

A1l

- A1l foyr of them lived in India.

‘:Yes, dear.b | 3‘ o : v

blurred .
WOuldyoﬁbspeak up a little clearer. . _ r

§

Okay. Rufus's-parents and grandparents all came from Indla Really
a quite different part of the world. Paul.

My dad came fram Vancouver.

Ah, ‘but Vancouver's still. in Canada,-although that's a different part

of Canada. That's very nice but 1'd like only those who have parents.

or 'grandparents that came from other countries. Kim.

¥

Mygranny cames. from Martins.

Where's that?

It's by Smoky .Lake.

4.

Ok, again Smoky Lake is a nice part of the world ‘but it happens to
be in Canada. . I would appr élatq it if just for the moment we could
talk about other parts: of the world other than ‘fnada. '

}“’-u&d

Mine came -from Scotland. g SR S L s Ly
. . v : . . : Loy
KGR

Colleen's orandparents came - from Ireland and Scotland i again we have

'Ireland represented and Scot}gnd. Shelly'7 L :_J*}: ST

' . v‘ . R . . Lo
From Germany. o {; , B

-
el R : Bt 4
. . . .

- And from Germany. " Now that s 1nteresting. A lot of -these countrles
‘mentioned so far play a very important part in- another word that

I'm going to bring yp later.

My dad came fr@h Poundmaker

- Where's Poundmaker?

Poundmaker.

:Yes, rwell, that isn't out of the country-either, But the people"

who live there.have different customs than any of those who have

o -



States. Brlan V1ncent7j

My dad came from Scotland and my grandpa and great great grandpa 3
- came from Germany.

My grandmother and my mum - comes from RQmanla.

.Denis, Darren.

'm"My opah and omah live - used to live in Germany.,;i
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bccn‘mcntioned Maybe we should 1nc]dde thcm because those people
are what we call natives of Canada. 1h0v have entirely different -
um, outlook on life than some of us who have lived in Cagada for
a long time. Robin. RObblC : ' b

My granny and grandpa are _ and"they came from Denmark.

Um'hm. Denmark. Another country we . haven t ‘heard from‘ Ty

L ‘ o r..--_ oo
Scotland and”Germany again. Jake. : -

°

- Hawaii, My dad T : s .

Is that right? We haven t heard from the Unlted States.A Theym
Came from the Unlted States, Jﬁson"’ .

Um my dad o o U

Speak up, will you please," Jason.

My dad came from Ireland.

Speak up, Brian please.

”Um, my grandma and grandpa - well they llved in Mlehlgan - well

my, dad is.from Mlchlgan and my daﬁ'@ﬁ%e from -~ -

7

Okay, that's another set of peopl@%ﬁ phave%come*from the‘UnTteda
D W e T T -
. v.J L X : Ny o o

-.-~v\v4

R ‘\A

Romanla. That' S 1nteresting - npt‘too many’ people that I know of

.‘came- from Romanla.v It's am321ng the amount of background we' ve, ;
.got from all over the world 1nc1ud1ng Indla. LT '

e ., -

'»My dad and’ my mum' came from Denmark SR S

Denmark again ~1that s very good George

Mxvdad's grandpa is from-Korea{ 53“": . ~'d ]_’{~\ @.ﬁf. -';;adf”7»

Korea. That s over in the Orlent

I like those terms that you've used - wé don t hear those“too.oftengh
Laurie. What s thOSe terms again please7 : : R

w]My omah and opah.‘

e



N
T - Omal und.(uwﬁl. Uh-huh.
, , I
G - Omah mcans grandma and opah means grandfather,
T - Very intvrcstinx. I think thev're kinda mice sounds, those words,
Iike them. Okay. Okay, 1 would like vou to look around again at
this clrcle. Right, Migha Don't corroct someone unless vou're

sure. 1'm sure,
G - T was just telling her that 1in Holland;WQ say the same things,
N .

T - Yes, 1 would suggest that thev-do. There are many of our customs
and there are many of our langques that .have a lot in common. Now .
if you look around this circle,fyop'll sec "that most of us look a gt
somewhat the same. There' are a few of us that look a little differ-

. ent - now you take Rufug., He doesn't look quite the same as some
~.of us. And there's a good reason for that, Most of us that
' = we come from or our grandparents have come from - ‘they came from j

Europe. Like Ireland, Scotland, Gérmany, Denmark, a few of these
other places - they're all in a place called Europe. Now -Rufus's
bParents, or grandparents did not come from Europe -they came from
India, a sub-continent of Asia. And Monica looks a little differ-
ent to us too,- because her parents and grandparents have been what
we call natives of this countrv. Lived here before white man came
to this country. And most of us you see, our ‘people have descended
from other countries because Canada is such a nice place. Now you
can see with all of the baékgrounds, that we all have different

ways - our grandparents and the people before us - have different

ways of living. And they did things differéntly. They. had differ-

ent kinds of food., They had different kinds of ways of celebratihg‘

And what is Cﬁ;istmas. Christmas is... Well, let's see what the

dicticnéry has 'to say. Who look up Christmas?, Please read it very

loud. and ¢lear, will you pPlease, Belinda. Now hold up’ your- book,

dear, so your voice will come right across to all of us. . .

G - A yearly celebration of the birth of CHrist in December. " A Christmas

tree is an evergreen hung with decorations at Christmastime.

T - Thank you, Belinda. There was a word in there she used that was
rather interesting. ' She said it was a celebration. ‘Okay. That is .
was. Christmas ig - vou know a compound.-word, don'"t ‘you., Okay. _
Compound words - compound words are a - tyo or more words “go together
to make a new word. Christmas ig that"kind of a word. " It's made
up of Christ and mas. Now, in some churches,~they celebrate
Masses, They have a Massg for this and a Mass for that. Now, they
have a celebration. So you seé the word Christmas - celebration of
- Christ. Now - we take Christmas for granted - what is December the

0 25th. It's ... : I

v

\ o
All - Christmas

T -~ And what 1is Christmas?

All - Jesus' birthday.
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iftan't-fipd it,

Would you spcil it for him.

l4¢

Right. Christ's birthday. Now. Not all of us in the world
celebrate ChrlsLmas Now, not all of us do.

.I don't

° i

Okay, Rufus. Would you tell us why vou don't celebratc Christmas?
Ne don't have any sonw in our country,
Ah, but why - isn"t Christmas - we don't celebratc snow. -We celebrate
Chrlstmls - the birth of Christ. Now why do;you not celebrate
Christmas? A

I don't know.

You don't know?.

No, I don't know.

Ah.i Well ‘that would be an Jntereqtlng thing ‘to talk over with vour
parents tonight. Maybe I can suggest why. There dre many parts '

‘of ‘the world vhere they are not what we call Christmas - people who

believe in Christ. 1In parts of the world, they have other people
that they believe in, that have contact Wlth or base their religion
on. You see, most of us in here are what they call Christians - most
of us in here are what we call Protesﬁants A certain group of
Christians. Now the Christians celebrace Christ. Now that person.
that you were talking about awhile ‘ago, Darren, that frlend of vours
who came from Korea, may or may not celebrate Christmas. There’ are

a lot of pepole wha live in our own country who don't célebrate
Christmas because they don't believe’ the same as we do. We have *

"different things - Now, Brian Voke, would you read out nice and loud

and clear so everyone can hear, what custom means.
Brian can do it on his own boys aﬁd’you will hear it.
No, that's costume.

I can't hear you Brian.

Then you'd better, look again.

Maybe that's not the right‘dictionary.

WOuld you be good enough to help him in this sense. -ban anyone

spell custom? Can’ypu spell custom, Michael? Spell custom.

Can y0u spell custom€ Michael? .
. 4

Yeh.
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B-C-o0-t

T. - No

‘Giggle

B~ Customs

T

Mr. . that s a funhy looking: pen.

- Okay, customs., Cu t. I don't know. Brlan, how you could p0551bly

get "on'" out of that word custom. That's rather interesting. Now,

while we're waiting for Brian, we ll-htar something from Brian and
Brian Vincent this time. Jade, you're du sformlnp the circle.  Jason,
You move in a little bit plcase. Come on, inove over Eddie ploasc.
that's it. Move in a little. Jason.. Mieha has something she wishes
to say to us. Shall we listen? '

. Um, in Holland, they have - they have St. Nicholas instead of

Christmas and it's on Decembcr the fifth. And..

- Would you save that for .a whlle Misha.- Bécause that's exactly

the kind of thlng we're all going to be talking about. And I would

like ypU to save that so we can hear about it because it might be
in bsting.y. We 11 save that, okay.. .

I've nevef hear of that before.

Some of us haven't heard of that'be{oré'as‘Craig saye.
I never. - |

B'ria,n - Vin’c"’ent.

Well Romanlan people don t celebrate Chrlstmas Lhe very same way as

~Uh- huh Another group of people that don't celebrate the same

exactly - exactly the same way. Did you hear his wording?

~Exactly, the same way. Yes, we'll hear from you later on that,,
‘because this.is exactly what we're talking about, we're going to

ta.k about all these ideas. Now Brlan, nlce and loud arid clear’
please, so everyone can hear. . , : , R
Unusual action habits. It was in his custom to rise early. A habit.

Let'skskip that one. Do‘you have ahother‘meaningv

'Maintain for so long that it has almost the force of law

- Okay, that s very good Mny I see it now, Brian, please.' May T

s

see it now, please, Brian’

f:;?

i .
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Thank you verv much, I1'11 just rerecad what Brian has rcad to us.
Okay.. A Nabit maintained for so lony that it has almost the force
of ﬁaw. Okay. Ih other words, the way we do tHings - habit, the
way we do things. Now, can you think back to all the Christamses
you can remember and decide on some vt the things that we as a
group -of people secem to do every year“concerning Christmas. In
other words, can you name some of ‘the customs that we follow in

celebrating Chrlstmab. Can you mention one thing that we all have -
- most of us, I won't say all - that most of us have in our house for
Christmas. Who can think of what that is. Ah, Robbie?

A Christmas trce;.'

A Christmas tree. How many of us have a Christmas tree in our house

at Christmas? You sce, it seems to be quite a custom in Canada .
That custom.did not begin in Canada. That is not a Canadian custom.
It has become one. It started in another part of that world .that
idea. Okay, can you think of one other thing.

Peggy, 1'm sorry, Peggy, but I don't think we will tolerate that.

- Andrea sit up straight, please. Can you think of another thing that

we all seem to do at Christmas time. Ah, would you do me a favor”
please, uh; Kim. See that pen.- That's a very special pen and that
ink that's in that pen won't come off: once it's one. I want you"
to use that pen and list on that bristol board some of the things

that we seem to 'do every year.
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10 X 10 Maerix .
1 2 3 4 O 6 7 8 9 10
1
c 2 1 ’ 1 1 3
3 1 18 12 1 " 11 2 45
4 4 2 8 | 2 16
f
5 6 92 | 4 3 4 2 111
6 1 4 1 4 2 3 15
7 1 8 | 2 1 2 |14
8 15| 1 | 3 1 4 12 | 1 1 138
9 10 2 9 2 23
10 2. 2 2 3 2 4 15 »
TOTAL - 3 43 | 16 | 109 | 15 | 16 |40 | 23 | 15 |280
% 0 “1.07 15.36{5.71|38.93] 5.36 | 5.71 14.29(8.21 {5.36°
| a. Teacher-talk Ratia 1-7 :
: ' Total (1 - 10) 72.14%
b. Student-talk Ratio 8-9 , &
: Total (1 - 10) 22.5%
c. Ten's Ratio 10 o
Total 1 - 10) 5.36%
d. Big ID Ratio. 1 -4 =T = indirect o
5=-7=D - direct NI
e, .Little id Ratio 1 -3=1-= motivationva.l _
. 6 -7 =4d = control . - 1.48




