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~/ classifications may have been caused by the students masking thlS type
of responqe More discussion of the responses might have produced
more classifications at Stage 2. The students choices and actions

and reasons are‘listed in Appendix 2.

The classification done in this study.did not indicate any
cennection between moral development and thinkiné style or age.
Moreqver,'the very similar classifications at each age level suggeeted
that teache;s might have to probe quite deeply into students' thoughts
and behavior to achieve fine distinctions in stages of morel develoé—

ment. .

General Summary of Findings and Conclusions

>

1. Both thinking style and age appear to have, an effect on
the number of alternatiwmes which elementary students mlght generate
because, | 3 ’ o

. a) Students wiéh'higher\divetgent thinking ebility r -
duced more alternatives than students nith lower divergent fhinking
abllity, within the seven, nine and eleven year age lavals.,

’b) Older studen-s, in general, generated more alternq*
tives than younger students.

c) Among students of similar thinking style categories,

older students produced more-alternatives than younger students.

2. Neither thinking style nor age apﬁeared to have affected
. : 2

¢

the quality of the students'-responées with respect to

a) classes of suggested courses of action SR
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b) choices of action

c) impractical choices.

d} the incidence of reasoning type statemer——  The

results for these aspects of inquiry and reasoning wer# much the same,
irrespective of whether,they were examined in the thinking styleé
categories within the age levels, qompared across tﬁe age levels, or
analysed in ecorresponding thinking style categories across the age

levels.

’ . ¢ . '
3. 'Age, but not thinking style, appeared to have had an
effect on the*quality of students' responses in connection with

inconsistency between-final choices and initial suggestions.

’

4. The moral devélopment classification done in this study

yielded no connections between moral development and thinking style

or age. The classification suggested that two or three moral develop-
ment stages might be operational at the seven, nige and eleven year

age levels.

. -

- _ ! IMPLICATIONS

{
'

\\\//The implications of the study will be discussed in two

sectipons: a) Implications for teaching inquiry and Géluing at the

elementary level and b) implications for curriculum. , , -
. CY - )

Implications for Teaching Inquiry and Valuing ‘ o .

General Instguctional Strategies, Materials and Learniqgféa)&/"

_Climate. The ability to generate alternatives was identified as an

\ .
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important aspect of inquiry and valuing. The results of the study
implied *hat teachers ought not to ignore divergent thinking ability
as a factor in effective incjuiryA becanse students of higher diver- /

[

gent thlnklng ability appeared to generate more alternatives than
students of lower dlvergent thlnklng ability. g,greater number of
p0551ble solutlons, or courses of action, it would seem, prov1de a

better chance of arriving at a satlsfactory final solution, and a

wider range of choices to be weighed.

The importance of divergenoy_in connection with the generation

of alternatives has many ramifications in connection with teaching.

-

If inquiry and valulng processes are to be taught at the elementary

level, then 1t would appear that 1nstruct10na1 strategies should
¢

incorporate the,proviéion of opportunities for the students to engage

in‘divergent t@pinking ability..

Discussion type 1eésons, perhaps, become very important in
this context. This type of lessoh iends itself to-allowing children
to diverge and range freely in thought when considering social problems.

Inquiry strategies should, perhaps, be initiated with sessions devoted

Yo allowlng students to express and classify as wlde a range of -
§ . - o~
I L ‘ opinions as possible on problem topics. \\'///2)/ L0
. . & - R ;’ N o
) More importantly, the general tone of instruétional stratedies
should, perhaps, have the qu;§ity of openneas. Consistent edbourage— )
ment of students by teachers to explore\for, and test continually, BN

- Iy 4

- . ‘
further possibilities in social problem solving and valuing contexts,
would&appear to*be an essential component of an openJatQ?sphere in

- '

[} ' L



instructional strategies involving inquiry and valuing.

) ' p..
The performance of the higher divergent students in the study

appeared to have implications for teacher behavior.  Questioning

.

techniques, for example, might be extremely important i. providing
opportunities for students to diverge. -Open-ended-type questions,

coupled with an attitude of ac¢ceptance and suspended judgement by the

.

teacher, would appear to be e sort of teéche: béhavior which might
. / ., ‘ .

ehcouragé divergence. Co tinued quesgioning which requires students
to converge upon £§q§s,.}ﬂistory anl Gedéraphy fécts,'for example), or

tendencies by teaphérg Eo}indicate immediately that a specific answer
. - ’ ) q

D
- 4

is correct, would seem to preclude opportunifies for students to

divérge.  * ‘- Nt

The results of the study héve imp}}caﬁions for the instfucpional

materiafé which miéht be used in conjunction with Eeaching strategies.

.

Materials.which offer studepts the opportunity to diverge might be

selected.- The opportunities to df;etge, which materials offer, might

¢

be a useful criterion upon which to base,selection.’ For'exampie, o,
film loops depicting- open-ended ﬁioblem situations could be extremely

valuable in this- cbntext. o ‘ -

N

¥

o : T ‘ ' *
It would seem that divergent thinking ability is most important

-

at the beginning of an inquiry or valuing process. It is at this

v

stage. that competent students, either indi@idually or in groups, set
the framework for tHe procéss through which they might:p;oceed: The

breadth of peispective created at this point 'in an inquiry process

~would seem to govern the richnéss and diversity of the following

o

L
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phases. Narrower perspectives on a social problem, it would seem,’
tend to lessen opportunities to explore many aspects of specific

problems, which might have emerged if students had been allowed to
diverge more freely, or if students had deveioped oreater divergent
thinking rbility.

\

Process Teaching. Along with general implications for instruc-

tional strategies and materials, the study appeared to have some

implications for the type of performance with inquiry and valuing
. . . v \
which teachers might expect from elementary school children; and also

2

for the teaching of certain skills, such as hypothesizing and pre-

: ¢ .
dicting, which are ‘associated with inquiry.

-~

The Performance of Elementary School Students. THe results of

‘study appeared to 1ndicate that children withrn the elementary school

age range seemed to be capable ‘'of generating a very satisfactory base

.of al;ernatives in the form of suggested courses of - action, and con-

sequences, in resp0nse to a social problem. Most of the youngest

A

Low-Low children in the sample were able to suggest at least two.
courses of action and some coneequences. This result seems to imply
that elementary teachers might -expect students to generate a basis of

alternatives for discussion, cﬁissific&tlon, comparison, research and

reporting in a social problem context. _ /’\‘_;:>

>Individua1 students in tne}sa@ple indicated that they could

.

produce clearly defined clasées of suggestgé courses of action. This

aspect of their. performance 1s pertlnent to both 1nqu1ry and valuing. =
7 .

The clafses prdG%ced seemed to be genuine alternatlves, thus providlng

~ 3 -~
< ~



a basgis for inquiry and valuing‘ae Goldmark (1968) and Raths (1966)

see them, for example.' In an;‘caee, the results of the study euggeeted
that a t&acher might expect a cleee of elementary echool children to
generate a number of realistic alternatives when faced with a social

‘

problem.

The choice of eocial problems which elementary students might

»
be asked to consider would appear to be important. It would seem,

from the experience of thislstudy, that problems to which the students
can relate personally could be essential in stimulating sensible,
realistic élternatiues. In this study, no fantastic or "superman”
courses of ‘ tion or consequences ‘were offered by the students. This
contrasted with the Clegg and Hillse(1968)‘study where students

offered bizarre alternatives in response to distant problems in

American-history. (

The students indicated that they were capable of producing

. 279

,humbers of consequences sufficient to provide a satlsfactory frame- -

work within which to inquire or value. Up to this p01nt in an 1aniry

y

process, then, it seems that elementary school students mlght beneflt

vfrom 1nstruction involv1ng the generation, classification and con- &

Y

sideration of alternatives. f

)

However, the study also indicated that many students made - 2

. . . N . |
impractical choicesg or choices which hadvnot been considered These\

results. appear to be 1ndicat10ns of uncertainty and 1ncon91stency

W9

at the solution or decision making end of 1nqu1ry and valuing Prohesses,‘?

&
' % o i . ) .

IR
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This uncertaip;y and inconsistengy seemed to indicate that
many elementary school students might experience difficulty with the
.latter stages of inquiry prqQcesses on social problems. The presence
‘of'unceréainpy and inconsistency suggested thet elemenrary studeots,
‘perhaps; should be eased into the letter phases of inquiry and )

valuing, rather than taken through the entire process on the assumption

that they are capable of coping with it. -

The results of the study indicated that elementary social
studies teachers might need to direcfbinstructionai strategies towards
consolidating and developing the ability to geneyate alternarive
solutions to a problem,:prior to encour ging4gyéeth in the ability
to come to logicel decisions. The ve obvious ability to generate
élternatires aod_consequences displ;yea-by the children in the sample
suggested that many activities }nvolving classification of alcerna-
‘tives, couid'be undertaken by elementery students. Role playing and

/

drama activities suggest themselves as strategies for exploring con-

.

sequences.

[N

‘'The 8tudents who participated in the investigation offered .
very few reasoning type statements. This result suggested that per-
haps elementary school -students should not be expected to achieve
full reasoning mastery over inquiry processes. Perhaps ihetruction
' should focus on skiils such .as comparing and contrasting consequences

\

to various possible golutions.

Hypothesizing and Predicting Skills. The study appeared to
. . o -

indicate that elementary students might benefit from instruction aimed

~



‘

. } /
at teaching them to hypothesize and predict. The classes of action

‘v,

which were generated can be seen as a basis for introducing students i - °

g

to the . concept of hypotheéizing about a problem. ‘The ability to- '\
Se

‘generate consequences might be used as a basis for teaching predicti

skills. However, the scarcity of epontaneously offered reasoning type

statements during the study suggested that, although ‘students generated

the raw material for hypothesizing and predictipg, the process of

getting them to perfortm these processes might be sllow\

In éeneral, the study imdicated that ‘many elementary school
students might not be ready to aéhiebe full mastery of inqgiry or . r‘
valuing processes, yet might heve sufficient ébility to benefit from
axperience ehd instruction'in various aspects of these brocesses.

The results of the investigation in no way'preclude teachers from
attempting to develop cognltlve abilities after the manner of Taba,
for example. They appear to indicate, however, that attempts to
implement fully effective inquiry or valuing processes, especially

with younger elementary students, might prove difficult.

Implications for Curriculum

The performance of the students in the study raised some

questlons about curricyium planning.
2
5

- Fhe validity of basing elementary social studies curriculums

on inquiry or valuing might be\questioned, if the curriculums require

{ . v :
that elementary students achieve mastery over these processes. The

uncerteinty and inconsistency displayed by many of the students in the’
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sample in conne&tion with ma&ing decieions_sugéested that sucﬁ a
requirement might be inconsistent with the normal reasoning ability s

of ;nany elementary, studehts.
. > v

Inquiry and valuing both imply that decisiOns should be made.
In the social studies context, students are asked to make decieions

aboqusocial problems. The results of the study indicated that a

’;

majority of the students decided to appeal to authority. This result
suggested that difficulties micht occur in the full implementetion of

inquiry or deqision making curriculums at the elementary level, if a

<

large proportion of elementary students tend to restrict themselves

to decisions involving appeals'‘to authority. , - v

Inquiry models appear to be based on the emise that youhg

children think like adults. Curriculums based.om\ full inquiry or

valuing models carry this assumption. The results of the study

suggested that many elementary students dlsplay 1ncons1stency with

certain-aspects of inquiry, and cannot be treated like- adults It

would appear that curriculum lanners might consider selected aspects

of inquiry, rather than fulf-blown models, as curriculum a:l.m:; or l

indicate that steady progression towards mastery of the process,

rather than fcll and immediate'implementation, is_the coal for -

elementary students. | | |
Finally, rhe effect of moral development on inquiry needs to

be .considered. The moral development classificaticn in thezstﬁdy

indicated that two or three stages of moral development might be

‘\Qgsyative in any group of elementary school children. “On this pointf

[T .
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\the classification appears to have been consishenﬁ'wi_ ﬁﬁg;ﬁr. R
though the actual stages were not. It }3 {;ﬁpabl ? atLﬂDral e?elop-

L \_',?’ 3‘3"‘ .
ment may have an effect on the decisfbns ch%ﬁ?ren mak‘*hséut social

matters, 1rrespective of the results og their inquiry’into social

problems.

1

RECOMMENDATIONS FOR FURTHER RESEACH

i. Regearch aimed at the development of materials designed
to encourage divergent thinking ability in a social studies context
would aépear to be useful, because higher divergent thinking ability
aépéars t&-be annected to thg ability to produce a wider range of

alternatives.

2.Z.Further research on, and development of, teaching strategies
designea to develop the skills of dbsérvaéion, comparipg.and classi-
fying. The performance of theljyﬁéen£s ip the study indicated that.
elementary students seem to hate the basiq ;bility £§ capitalizé on,

such instructionkgi. - \

3 .
3. Reseafrch designed to probe for the effects of moral develop~

mént_on the decisions which elementary students make about social
problems could throw further light on how young' children approach

social problems.

4. Further research into skills, such as inferencing and
generalizing about social problems, would assist 4n providing more
comprehensive knowledge of elementary school c¢hildren's capacities

with inquiry in social studies. . - .
- 3 . N » . ) .
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5. The age-divergence interaction on consequences suggested

{

that an’examination of Junior High School students' abilities in the

context of inquiry and divergent thinking might orovide useful compari-
. . . = -

sons with the elementary students' berformance in this study.

-

CONCLUSION

In conclu310n, the performance of the students indicated
) >
something of the richness and.fertllity of thought of which elementary

.
*

children are capable. Although the study indicated that many of them
might have difficulties in carrying through effectively a f&ll inquiry
.process, their responses, espe01ally the consequences, suggested that
the older students,\at least, were ready for development. Those who
would argue that ele tary children shoold have.inforpational type.
cdrriculums appear to underrate~many elementary students. It would.
‘'seem that many usefhl and interesting activities within the frame-

works of inquiry and valui-g micht be undertaken with them.

284
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_. APPENDIX 1
WALLACH AND KOGAN INSTRUMENT
- INSTANCES

"In this game I am going to tell you something and it will (-
be your job to name as many things as .you can think of that are
-like what I tell you. For example, I might say 'things that hurt.'
Now you name all the things you can think of that hurt." (The '
experimenter then. lets the child try.) "Yes, those are fine. Some,
other kinds of things might be falling down, sl i fire, bruises,
or a knif®." (Here the experimenter varies her suggestions so that
- they consist of ones which the child has not provided/) "So-we see
that there are all kinds of different answers in thig/ game. Do you
see how we play?" (If the child already indicates strong under-
standing, the last gentence is replaced by, "I can see that you
already know how we play this game.") - "Now remember, I will name
‘something and you are supposed to name as many” things” as you can think
of that are like what I've said. OK, let's go." =

1. "Name all the round things fou’/can think of."

‘2. "Name all the things you can think of that will make a noise."

3. "Name all the square thingé you can think of."
4. "Name all the things you can think of that move on wheels."

T . ALTERNATE USES .
' ~

“"Now, in this game, I am going to rame an object-—any kind ¢
object, like a light bulb br the floor—and it will be your job to
tell me lots of different ways that the object could be used. Any,
object can be used in a lot of different ways. For example, think
about string. what are some of the ways you. can think of that you
might use string?" (The experimenter lets the child try.) "Yes,
those are fine. I was thinking that you could also use string to
~attach a fish\hook,_to jump rope, to sew with, to hang' clothes _on, and
to pull shades.” (The experimenter varies her suggestions so as not-
to duplicate any the child has provided.) "There are lots more too,
and yours were very good examples. I can see that you already under-
stand how we play this game. So let's begin now. And remember, think
of all the different ways you could use the ocbject that I name. Here

- _ . S , _ .
we go. R ’/,\ ’ ‘ b
1. "Tell me all %he different ways you could use a néwspaper."
2. "Tell me all the different ways you -could use a knife."
© : .
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3. "Tell me
tire—either the

5. "Tell me
6. "Tell me

"In this game I am-going to name two objects, and I will
want you to think of all the ways that these two objects are alike.
objects—like door and chair. But whatever I

I might_ name any

all the

all

all the

the
the

different ways
tube or the outer part."

4. "Tell me all

different ways

different ways

different ways
kind that is used on clothing." -

7. "Tell me all the different ways
that is used in doqQrs."

8. "Tell me-all the different ways

you could

you could
you could

you could
you could

you could

SIMILARITIES

&

‘use an automobile

use

use

use

use

a

a

a button—the

a key—the kind

a

é

cork.”

shoe."

chair."

say, it will be your job to think of all the ways that the two

objects are alike

good.

For example,
"and an orange are alike."

J(The child then responds.)
You've already said a lot of the things I was th

‘guess you could also say that they are both round, and

skins, they both grow on trees—things like that.

too." ' (The experimenter's suggestions arxe varied s
"Do you see how we play the game?"

any which the child has given.)

(If the child indicates clear und
is replaced by, "I can see that -‘you already know how to play this

And remember, each time I name two
many ways as you can that these two objects are

game.")
objects, you name
alike."

l. "Tell me
alike." .
2. "Tell me

. 3. "Tell me.
alike.®

4. "Tell me

5. "Tell me
are alike."™

6. *Tell me

7. %Tell me
alikgtf

8. "Tell me
alike."

9. "Tell me

as

all

all
all

all
all

all
all

¢

all

all

"Well, let's begin now.

the ways in

the
the

the

the

3

the
the

the

the

ways

ways

ways

ways
A S

ways

ways
ways

ways

in

in

in

in

in

in

in

which

which

which

which miik and meat are alike."

wbich

which

which

which

which a curtain and a rug are alike." -

a potato and a carrot are

a cat and mouse are alike."

a train and a tractor are

‘tell me all the ways that an apple
"That's- very
inking of.
they are both
sweet, they both have seeds, they both are fruits, they both have
Yours were fine, v
© as .not to include

\

5

erstanding already, the last sentence -

303

a grocery store and a regtaurant .

a violin and’alpiano are . alike.
a radio and a telephone are

e 4
a watch and a typewriter are

L

o
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10. "Tell me all the ways in which a desk and a table are alike."

PATTERN MEANINGS

\

"Here's a game where .you can really feel free to use your
imagination. In this game I am going to show you some drawings.
After.looking at each* one, I want you to tell me all the things you
think each complete drawing could be. Here is an example—~you can '
turn it any way you'd like to." (The experimenter gives the example
card to the child.) "What could this be?" (The child is encouraged
to try some suggestions.) "Yes, those are fine. Some other kinds of
things I was thinking of were the rising sun, a porcupine, ‘eye lashes,
‘a brush, a carnation, apd probably there are lotd of other. things too. -
And yours were very good examples too."” (The experimenter's particular
suggestions are varied so as not to include any given by the child.) -
"I can see that you already know how we play thls game. So let's

. begin,now." r

e ' : ' LINE MEANINGS

"This game is called the line game. I am going to show you
some lines and after you have looked at each ongé, I want you to tell .
me all the things it makes you think of. Now take your time, and be-
sure that when you look at the line you tell me what the whole line
-makes you think of, and not just a part of it. O.K.?"

- The experimenter then presents the first of the nine 1tems in -
this procedure. Each line is shown on a separate 4 in. x 6 in. .card.
The experimenter now proceeds: . .

'"Here'ié the first line. You can turn it any way you want to.
Tell me all the things you can about it. what does it make you think
" of?" B
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From M.S. Wallach and N. Kogan.

Modes of Thinking in Young Childrén.
‘New York: Holt, Rinehart and Winston,
pp. 29-35, 1965. 2 |
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APPENDIX 2
, , \
ST S' CHOICES OF ACTION AND REASONS

j SEVEN YEAR AGE LEVEL
LOW CONVERGENT-LOW DIVERGENT

. RO
Choice: 1I'd phone the pollce.
Reason: Because they weren't supposed to be spraying the wall.
. A
Choice: Tell the boys' dads. -

Reason: No response.

Choice: I would tell their parents.
Reason: Because their parents would not want them to mess up the
’ walls.

— '

 Choice: I would tell the manager of the building.

Reason: Because it isn't nice to spray stuff on people's walls.
Choice: I would tell them not to do it.
Reason: Because they are messing up people 8 property.

- -

Chdiée:l.Take the stuff away from them. {
Reason: So they couldn't mess it up any more because we want the wall
nice and clean.

Choice: (1) I would tell them not to do it‘or (2) tell the people
who lived in the house or (3) tell the boys' parents.
Reason: Because it's not very nice to write on other people's walls.

Choice: I would tell them not to do that.
Reason: It would not be nice to let them keep on d01ng that.

Choice: 1I'd tell them to stop.

Reason: Because they were messing up a city wall and they could get

into trouble for d01ng it.

Choice: 'Tell their mothers.
Reason: Thelr mothers might be able to tell somebody.-

/
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Choice:
Reason:

Choice:
Reason:

Choice:
Reason:

Choice:
Reason:

Choice:
Reason:

Choice:
Reason:

Choice:
Reason:

Choice:
Reason:

Choice:
Reason:

Choice:
Reason:

Choice:
" Reason:
Choice:
Reason:

. Choice:
'Reason:

SEY?y YEAR AGE LEVEL

LOW CONVERGENT-HIGH DIVERGENT .

N

I would tell the people in the building.
So that the boys would be too scared to do it again.

I'd fight them. :
Because I might not get attention from the police.

I'd phone thé police.

Maybe that's a special wall belonging to the government.

1'd phone the police.
Because littering walls isn't nice.

I'd get a pail and two cloths and tell them that I'd

get

the people in the building if they did not clean it up.

1ddon't know what else could be done.

I would hit them.
Because they were messing it up.

(1) 1f I was bigger than them, I'd beat thé{Lup.
(2) If not, I'd get my Mum. : ~_
I would get heck, so why shouldn't they.

‘I would tell the owner of the building.

Because they are not supposed to do that.

Get a good look at them, tell my Mum who would phbne

police who would come and get them.
Mum would know the police number.

I would go tb the -police. .
Because they messed up: the wall.
SEVEN YEAR AGE LEVEL

HIGH CONVERGENT-LOW DIVERGENT

; o
1'd tell their Mums.

Because they did a bad thing.
I'd tell the people who lived nearby. _
Because they were putting it on the house.

I'd probably tell their Mums.

Because it makes a mess and -doesn't look very nice.

the
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Choice:
Reason:

Choice:

Reason:
[

Choice:
Reason:

Choice:
Reason:

Choice:
Reason:

Choice:
Reason:

Ghoice:
Reason:

Choice:

Reason: -

Choice:
Reason:

Choice:
Reason:

Choice:’

Reason:

Choice:
Reason:

Choice:
Reason:

- Choice:
Reason:
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-

Tell them to stop. Keep telling them to stop if they didn't.
Because that's an awful thing to do.

I.d tell a policeman. ’ -
Because they are doing something bad.

I'd go tell the closest adult.
Because they might run away. ‘ » -

I d call a grown up.

So they would not do it any more.

1'd take the cans and spray them. -

LBecause they are not supposed. to write on walls.

1 would tell the pollce -
°Because messing up a wall l;ke that 1s kind of llke pollution.
1'd go and get my frlends'and flght them. |
Because they weré being bad. !

SEVEN YEAR AGE LEVEL

HIGH CONVERGENT-HIGH DIVERGENT ~  ~

I1'd tell a man walking by or a man in .the building.
Because he could tell them to stop doing it and keep an
eye on the place to see they didn't do it again. P

I'd gd home and forget about it. ' - v
So I wouldn't get into' trouble for painting on the wall and
it woul&n't be on my mind all the time. . " 2
. .

I would tell the police. - ' » ' ’

Because it's not good to litter and pollute the town by

dirtying it up.
N <

I'da-tell my Mum.

Because they were messing up the wall.

I'd go away and do’ nothlng. : ' ,

Because if I stayed near, I might get into trouble too.

I d tell their mothers if I knew them.

Because I'd know they were doing wrong.  It's not nice to do
‘that to walls and the owners would have to spend hours
cleanlng that stuff off. . ’

Take them to the police.
Because they made a mess on the wall.

»
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¢

Choice: 1I'Qd tell my dad. He is a policeman.
Reason: Because he would give them heck and put them in jail.

Choice: I'd tell the guy who owns the building.
Reason: Because if I joined them I'd get heck too and if 1 tried v
to take the cans away ‘they' d beat me up. :

Choice: I would tell the people in the house. o : . \
Reason: Because the boys were messing up the wall. -

NINE YEAR AGE LEVEL

LOW CONVERGENT-LOW DIVERGENT 5
Choice: .I wouldn't know what 'to do.
Reason: I don't know.

Choice: I a tell them to stop 1t :
Reason: .Because all they're d01ng is messing up the wall ang wasting
.spray’ palnt . S : - o
1 ‘:/ . o v
Choice: I would tell them to stop. . .
Reason: They were. making a mess of a building which they dldn t even

own. A » x

C.

Choice: I would tell the manager. R ,
- Reason: Becduse they might mess up the wall so much that .the hame of
the building.would be lost. : - S
Choice: I wouldn't boss them arourd. Ifd firmly tell them not to do
- 1% again, because the storekeeper will get mad. .I'd advise ..
them to tell the storekeeper that they-dzd it anq ‘offer to.
. clean it up. -
Reason: If I got bossy they might spray me and spray palnt 1s danger-
ous if it gets in your eyes. Lo .

[

Py

Choiceﬁ I'd tell the owner.
Reason: Becduse if I went and did 1t tooal'd get into trouble
< <y .
Choice: "I'Qd tell a man in the bulldlng. S S
Reason: Because it was making. the building look messy.
Chbice; Kick them. .
Reason. No response. _ X . . S e
Choice: 1I'd take them to the police.
Reason: Because they messed up the'well.
. Choice: I'd call the %olice.f i .
Reason: To stop them from dirtying up the.wall anymore.



312
NINE YEAR AGE LEVEL ' : -
LOW CONVERGENT-HIGH DIVERGENT
)
Choice: 1I'd walk by and then go to a telephone booth and .call the
. ‘v police.
.Reason: Because they were doing somethlng wrong.
"Choice: 1I'd probably go tell the police. Or else run. 'Or else tell
" them not to do that on the wall. The one I'd really do would-
. be go tell the police. . ‘
Reason: Because it's against the law to do that Also, they were
wrecking a good building. .
Choice: " I'd tell them not to. If they didn't stop I'd go tell .the
' ' police on them. ‘ ' .
Reason: I wouldn't approve of them ruining the wall.
. v : )
Choice: I'd run to the police. ~ o
Reason: People don't like their walls be1ng messed up.
Choice: - I wouldn't tell ‘them to stop because they'‘d pick a flght.
I'd tell the police.
Reason: ° Becausé they were wrecklng someone S‘property.
Choice: I'd tell a grown up across the street or another grown up in
* the building. )
‘Reason: Because it would look/ugly 1f I helped them and I would get
© it too. .
Choice: I'd go tell the Mayor or the polloe.‘ : S
Reason:. Because I wouldn't want paint put on my house wall. - , ’“\

Choice: When :they weren't looking, I'd grab the cans and spray them. *
Reason: ‘They were messing up the wall, so now they would know what it
was like to be sprayed on. -
Choice: Tell them to clean it up.
Reason: Because they were making a b1g mess on the wall.
Choice: 1I'd just 1gnore them and not start, a big fight.
Reason: If you do tell them to .stop and they start a|fight, and beat
. you up, what good have you done? Two wrongs don't make a
) right. _ i,

.-



Choice:
Reason:

' Choice =
Reason:

Choice:
Reason:
Choices:,
Reason:

Choide::
Reason:

Chodce:

Lghéésbn:

* Choice:

24

Reason:

Choice:
Reason:

Choice?
Reason:

Ch01ce-

Reason- Because my Dad would tell them off\and speak to thelr parents.

Iy

Choice:

" Reason:

Choice:
Reason:

NINE YEAR AGE LEVEL

HIGH CONVERGENT-LOW DIVERGENT

Tell them to stop it. '
Because they have no rlght to do that ’

T d report them to the manager of the building. .
Becaqfesthey shouldn t spray palnt the. walls.

I'd go and tell the pollce. ,

'If they contlnued to do that, they'd make an awful mess of

the town.

'I'd tell them to stop.

éecause'the wall was private property.

<

) S .
" I'd tell them to stop. ) ) .

It‘s messing up the nelghbourhood

I'd try to stop them: If they wouldn't stop, I'd tell the

pollce. . , N
I don't. think 1t s nice to mess up walls.-

I'd go to my Mum and bad about it. .
So they could go to the police. )

If I knew them, 1'd go tell their Mum and\Dad.‘
Their Mum and Dad might punish them.

I'd tell the owner of the buildyng.

Because it's his wall‘qnd he should know what to do.

a

I'd §o home and tell my Dad.

NINE YEAR AGE LEVEL.

o . -

" HIGH CONVERGENT-HIGH DIVERGENT
¢ oo T .

*

_— o . .
I'd ring the doorbell of the building to bring ‘someone.
" would, try to stop them until someone came to-the door.
When- the person cargg, he would hel: me keep them and phone

the police to take them.

-

I would not join them. I would tell the boys' parents.

Because they were  doing something against-the»law.
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Choice’:

° Reason:

¥

Choice:
Reason:

. Choice:
Reason:

Choicey

Reason:
Choice:

Reason:

Choice:

0
Reason:

Choiceé:

- Reason:

~

Choice:
Réason:

Choice:

Reason:

Choice:

Reason:

Choice:
Reason:

~r

choice:

\ :

Redson:

“pollution.

¢

. someone else's property.

"7 7 14w CONVERGENT-LOW DIVERGENT

'd go tell the. polica.. .
The police would tell them to stop it and tﬁby'd probably
obey the police and the wall wouldn t be completely wrecked.

I'd get a polﬁ%eman and make them clean it up.
Because writing on the walls is not nice and 1s a form of

I1'd go home and phone the pollce.

To stop them Srom doing it so as to make. the bulldings look

neat i
' 4
I'd tell the owner of the ilding. : - *

=1 they d be stopped and hdve to wash Lt off. " ‘ i

If it was a school wall, I'd tell the prlnCLpal. Y

Because the walls don't look nice if they are spray’ palnted'

and damaged 11ke that.

I'd try to get the owner without them not1c1ng so they
wouldn't run away. . A
Because I would be out numbered two agalnst one.

s .

;I d go tell an older person. :
It 's not rlght to do something like that. :

I would tell the police. 2
Because they were polluting the walls——maklng a mess of

¢

ELEVEN YEAR AGE LEVEL
ol

.t

I'd tell the owner.

1'd feel guilty if I-didn’'t tell someone. I'd feel bad 1f I

let them wreck the wall and not‘ be punn.shed.

I'd mlnd my own business.
Because they mlght blame me for the mess.

» v,

’

I would tell their parents atbut it.
Soaﬁgelr parents could talk to them.instead of the police.
£

[

at didn’ tddo any good then I would take them to the ™
.police statlon.

If I knew them, I'd go tell their parents, put I wouldn't
tell them to stop. N f o
Because they might beat me ‘up.

L4

p) "¢
. .
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Choice:
Reason:

Choice:
Rdason:

Choice:
Reason:

Choice:
Reason:’

Cheice:
Reason:

Choice:
Reason:

Choice:
" Reason:

Choice:
Reason:

Ché%ce:
Reason:

Choice:
Reason:

Choice:
Reasonr

14

Choice:
- Reason:

told on them, they might beat me up.:

"

I'd go tell the police. . ,
I don't like to see private property get wrecked. And I
don't like getting into trouble.

I'd go get an adult.}
Because they were doing the wrong thing.

Tell my parents and let them decide what to do.
Because they would know what to do better than I do.

1'd tell them that they were doing the‘wrong thing.
Because it was a public building. ’

I'd accept the can and join them.
Because it would be fun to do that.

’ . .
I1'd probably just walk by and say nothing.

,I just wouldn't feel right telling on them.

'
i

¢

ELEVEN. YEAR AGE LEVEL

’ ,OW CONVERGENT-HIGH DIVERGENT ’ .

o

:I d ttry to get the spray cans away from them and hide the ~

cans. ,
That would stop them me551ng up the streets.

I1'd go beat 'em up properly if they were about my age.
To teach them a lesson.

-1'd tell the manager.

They weuldn t like» it if people did that to their place.

A& would/ignore them and walk away.
1 wouldn't want to get.into any tqouble with them. IfI

-

I'd take the cans and run to the police. Then I1'd have some .

proof aﬁd the police wouldmgt think 1'd done it.

I wouldn't want to get into trouble thh them. ’ .
x

Go and telf/the pdllce or their parents.

I wouldn't.do that sort of thing because I know the con-

~ segquences.

Choice:

Reason:

(1) I'd tell them to stop it.' (2) Then I'd take the cans.
(3) Then I'd tell their. parents and mine.

I wouldn't like my house to be sp011ed ]ust because some
boys wanted to have some fun.
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Choice:
Reason:

Chqice:

Reason:

Choice:
Reason:

Choice:
Reason:

Choice:

Reason:
Choice:
MReason:

Choicdl:
Reason:

" Choice:

Reason:

Choice:
" Reason:

Choige:

Reason:

‘Choice:
Reason:

Choice:

Reason:

!

r 4

I would tell my parcats.
I don't think it's very nice for .people to wr ck up. other
people's property.

3
I'd. look for someoné who could take charge, like the manager
of theipulldlng. »
Because the ‘boys -are wrecking private property \\ -

I d run and go get the police. -
‘ They don't have the right to damage property whlch isn't

the1rs

ELEVEN YEAR AGE LEVEL o

HIGH CONVERGENT-LOW DIVERGENT
’ ' . ° N . ) ‘}f . )
I'd ell the government ) - ‘
Becduse they were damaging prlvate property.
I'd forget about it. ) . , .
I'd not get into any trouble. - - ' '/

(1). If they were blgger than me, I'd go tell a policeman.
(2) If I was bigger than them, I'd stop them myself, ~

So I could avoid being hurt and the pollceman would know
how to handle it better.

4

. { i

I'd tell the people in the building or the police.
Because they were messing up a wall which is not 'their
property. : ’

(1) I'd tell their mothers if I knew them. ' (2) If I
didn't know, them, I'd tell someone in the building.

If they didn't get into trouble, they'd go on and mess up
moré buildings.’ 2

I'd tell them to stop. ' *
Because they could get into serious trouble./

I'dAp:obably go away and not tell anybody.
Probably so that I wouldn't get them into_trouble.

I'd tell the police or the boys' parents; A 2
To stop them, \

I'd go #hd tell the police. ' o L
Because the police are the rlght authorlty and they cduld-
stop the boys. . N
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Choice:

‘Reason:

Choice:
Reason:
Choice:
Reason:
Choice:
Reason:
Choice:
Reason:

Choice:
Reason:

Choice:
.Reason:

‘Choice:
Reason:

Choice:
Reason:

Choice:
_Readon:

" Choice:

.Reason:’

[y
<
'

(1) I'd probably take the cans, run'and put them at the
bottom of the garbage where they couldn't find them. .

(2) If the owner came cut I' d tell him that the t boys
did it. N

I1f the owner saw them trying to find the cans in the AY
garbage, he's probably tell their parents. I'd tell the )
owner so that I wouldn't get into trouble and I may

repeive a reward.

ELEVEN YEAR AGE? LEVEL
HIGH CONVERGENT-HIGH DIVERGENT
I'd walk away. ¢
I wouldn't want to get caught like that because i 4d get

into- trouble from my parents.

(1) 1'd tell them not to do it. (2) If they keot\on doing -
it, I'd go teil a- parent.

That sort of thing makes the town look scuffy. There might

not be enough money to repaint “it.

I'd‘go catch 'em and take em\to the police.

Because they are destroying someone else's property.

(l) I'd try to get someone to help me: (2) Or tell my

' Mother to-stop them: .

~

Because 1'd feel that that was the best thlng to do.

7 . . .-
Tell the police. .
It's not vezy nice to mess up somebody else' s property.

I guess'I d just- walk away\and show I wasn't 1nterested
I don't think it's rlght to mess up walls. v

I'd walk right by. °

'It's none of my business.

1'd like to jOJ.n them but I'd probably Just keep qpiet
about \t '
I don't 11ke tattllng or squeallng.

‘I'd call.the cops or tell my Mum.
It's not thelr property and they are sp0111ng 1t.

[

If I knew them and they were good frlends and I knew they

woulgln't fink on: me ‘and it was our school, I'd join up with .

them. | -
It's fun. . - To see how much guts you have, I'd like to be
like the other buys, not aﬁgoody-goody. 7 ’

.

-~
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Choide:' If I didn't know them and knew I could beat them up, I'd

take the cans off them and then beat them up. :
Reason: Cans are expensive. I have models I1'd like to paint.



