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) ABSTRACT

This study was desMned to determine, from a provincis

perépectivei what the opinions of Albearta teachers were @
I . .
respect to Alberta Teachers' Conventions. The intent wa

)als@ to identify significant differences in the respons

teachers, from rural versus urban settings, at varying

perience levels, at diffe;ent teaching levels, at diff-

- T

"levels of teacher ﬁ}éparatigh in téaﬁbing versus admi-
trative roles, and in different convention asgociation-
ﬁ Literature pertaining to the history of Alberta Tea:h&rs

. - 7 7
Conventions as well as stuflies on teacher professional
.

development and in-service were reviewed.
F 2

Interviews with and input from indiyiduals involved in . . .

the organization of teachers' conventions provided the basis
B = ™ ! ) B ‘ -
for developing the research instrument. {

The sample consisted 95_715 teachers or 3% of the active
Albertg tegcher population. All teachers, regardless of
teaching level, educational level, position experience or
location, were considered. ) | |

Of the questionnaires mailed out in Hayh 1980, 438 were
returned completed enough to be ecnsi;ered usable. The
questionnaire sought bickéréﬁnd information on the par-
ticipants and their cpinicns on 34 i;gms_ The items were of
the Likert form and involved a statement with the opportunity
for participants to indicate some degree of agreement through
disagreement.. IR | |

The findings of the study included: 1) significant

iv



differences in response by rural versus urban teachers/on

15 of the 34 items; 2) significant differences in response
based on teac?iﬂg expefience to 9 of*the:34 items; 3) sig-
nific!pt differences in respﬂnse cf teachers versus admin-

-

istrators on 8 of the 34 items; 4) significant!differences

Xé
7 of the 34 items; 5) significant differences in respcnse
&

aecgrding:€ﬁ education on 6 of the 34 items;  and 7) signif-

v
icant differences in ggépcnsé according to teaching level on
4 of the 34 items. Opinion and significanti difference in
the response of teacher subgroups was presented in accordance
. with its application to the discussion areas; public re-

lations, evaluation, quality, organization and planning,

goals and expenses. ' - : . ol
L
—_—
ﬁ -
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kY
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Chapter I

INTRODUCTION

Back Ground to the Problem
In Alberta, thereiafe approximately 24,000 teachers,
‘ who Are required to belong to the Alberta Teacber‘sgi
Association (A.T.A.). As one of the beaefits of belonging
to that Association, teachers have the opportunity to
‘attend one of élevgn annuai‘AiT‘Af conventions, held at
different locations throughout the province. These con-

ventions are generally of a two day duration and are held

on Thursday and Friday. A teacher ;%tEﬂdS thg convention

organized by a convention association which is made up of

representatives from one or more "locals'". These convention

associations §fe formed with thegﬁgpraval of the provincial
' A.T.A. ‘

The number of teachers belonging to a cénventian assoc=
iation varies considerably from a low of 575 to approximately
5,500. With the assistance of the provincial A.T.A., conven-
tion associations organize conventions; .arrange for keynote
speakeré, workshops and displays on tépics which the organ-
izers feel ﬁil£ interest teachers from their locals. The
lcast of the convention is covered through fees collected
from teachers. This fee varies from convention to convention,
deﬁending on the_nuiber of teachers involved, the :umbér and

cost of keynété speakers, and the cost of facilities and

1.
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and conveniences. Thaserwhg require accommodation are, in
most instances, responsible for their own arrangements and
resulting costs,

A number of teachers throughout the>pf@vin¢e and in
particuiarj those in Eaﬂnyvillé Local No. 61, expressed an
" interest in determining, in the opinion of Alberta teacbers;
the purpﬁsé and vilué of teachers conventions. Apparently,
there are a number of divergent viéws across the province.

;The purpose and value of teachers conventions has long
been a topic of debate from the pgrspeétivg of the educ-
ational system as well as with respect to the individual

teaching process. Geroge (1967:17) believes '"The purpose

improving competence'" while Sharp (1967:21) feels that
" "The canventggﬁ could best serve its purpose by taxing the
high read or inspiratimnai level." Schreiber (1975:61) in
his study noted that some teachers felt that gcnventicns
were not catering to the present day needs of teachers new
to the profession. Since conventions have been considered
by many to be a form of in—service,rit is worth noting that
Hass (1957:13-34) demonstrated the need for in-service educ-
ation in light of such factors as rapid‘accumulaticn of
academic and professional knowledge, the rapid cultural
changes which characterize modern times, and the impcrténce
e!rﬂgking it possible for excellent teachers to make use bf
tbeir cregtive abilities. Further to this, Brimm and

Tollett(1974:523) found that teachers strongly agreed that



they should have the opportunity tavselect the kind of in-
service activities which might strengthen their professional
competemce. Taba (1965:;66) and Adamek (1972:5§§) basically
show agreement in there being a_needvfgr scﬁé hard-nosed
thinking, dg?ate, and agreement iifh respect to the purposes,

structure, function, and limitations of annual conventions.

As indicated egrlier; this concern still exists today.

The Problem

v It has been indicated that tedcher's conventions may not
be fulfilling the goals and/or purposes that Alberfa
teachers feel they should. The priméry purpose of this
study, therefore, was to determine from a p?DV%nCiElAPET—

spective what the opinions of teachers were with respect to

present conventions. ~

Sub-Problems
1. To determine what, in teachers' opinions, the purpose
or goals of -conventions were and/or what they sh@ulﬂ
be. . - |

2. To determine if, in teachers' opinions, the goals and

purposes of conventions might be better met through

T

other modes.

3. To determine what teachers' opinions were iitb respect
to personal expenses involved in attending conventions.
- - / P .

5. To determine teachers' perceptions of the pubiics im- T

pression of teachers' conventions.



6. To determine teachers' opinions with respect to

various convention sessions and activities.,

‘\I\

To determine if variation in opinion on the previous
pcinté exzsts; between rural ;nd urban teachers;
among elementary, junior and senior bigb‘te;ehers;
as teachers become more experienced; among teaéhers
with less than a B.Ed, B.Ed graduates, and those

E
with better than a B.Ed; among convention associat-

ions; ahd between teachers and administrators.

Significance of .the Study

To Teachers and Convention Committees. If specific goals,

values, purposes, can be identifi%ﬁ. then teachers may be
able to beétér determine where cggventian activities best fit
into their individual préféésiagil dévglépment plans. At the
same time, convention committees might more easily identify
areas and convention activities appropriate to the needs and
desires of the greatest possible number @ffteachersg Indic-
gtians»fram convention committees interviewed were genérally
that the quantity of feedback received from teachers with

respect to satisfaction or recommendations, came from a low

percentage of the total teachers involved. This study should
p v :

provide convention committees with significant feedback to

facilitate constructive changes in conventions.

To Schools and SFhQ?;;?Y?F%??- If specific g@als,;vnldes

or purpqses can be identified and if convention committees



L
are able to provide zctivitieg leading to these ends, then
the role of the schools in providing similar activities

might become more specific.

The question of what the school system's respansibilities:

should be in the areas of prafessianﬁl development and in-
troducing methodology and materials seems to vary with the

systems.

This study should be of significant value to administrat-
ors at every level in identifying the roles and activities
of administration in the areas of professional development

and in-service.

To Students, Parents, and Taxpayers. Although students,

in the main, consider tleacher conventions as student and
teacher holidays, stﬁdent attitudes regarding conventions
could bgggignifiﬁaﬂtiy improved if students were made more
aware of the specific role of conventions and the potential
benefits to the student. ‘Parents likewise might be 1in
greater support of the conventions if they were able to
clearly identify the specific purpose of ca‘rentians- In-
dications are that parents often doubt thitrthere exists
any value to conventions and in some instancés; see only
disadvantagés such as the need to hire babysitters during
convention time. 1In cgnsideratian of the parent aé a tax-
piyer, the common view seems to be that teachers' conven-
tions are a waste of tax money and thit teachers should not

receive iﬂy pay while attending conventions.

&
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This study could provide information valuable in signif--

icantly improving public attitude towards teacher conventions.

-Assumptions

knowledge of convention organization and experience through-
attendance at conventions to complete the questicﬂnaife with
a reasonable degre; cf:understandiﬂé_ It is further assumed
that teachers responded honestly to the questionnaire items
considering conventions in general, and not, for example,

_only the most recent convention.

Delimitations
1. This study was limited to Alberta teachers and

Alberta teachers’' conventions.

Limitations:

1. It was not possible to ensure that all respondents
were equilly knowledgeable with respect to areas
reférrgd to in the Quéstigﬁnairei |

2. The study could not ensure equal saﬁpiing of conven-
tion associations, experieﬁtial levéls, on educaticna}
levels. | ‘ \

3. It was not possible to ensure effective communicative
accuracy. It is possible that respondents may have

.misunderstood some questions.

4, This study was confined to a random sampling, through

computer selection of 3% of the Alberta teaching force.

o



Definition of Terms

Teachers Convention. For the purpose of this study, a

teachers' convention will refer simply to a gathering of

teachers from a specific geographical area. .

In-service. In-service in this study refers to any
activity that contributes to a sharing of ideas, an improve-
ment in professional or personal knowledge and skills or the

installation of an innovation.

Professional Development. Professional development in

this study refers to any activity a teacher finds himself in
which results in gregtér understanding of the teaching pro-

fession or maturation in that profession.

Workshop Sggsicn; A workshop session will refefr to a

sessign!in which information on a partigulir subject or

T

grade is presented.

General Session. A general session refers to a session

which involves a ''keynote speaker' or an inspirational
message of interest to any educator.

Rural. ‘For the purpose of this study, rural refers to
a school or teacher under the administrative supervision of

a country or division that is located in a villaée or téﬁni

Urban. For the purpose of this study, urban refers 'to a

L

school or teacher under the administrative supervision of a

country or division that is located in a city}'



Organization of the Thesis

Chapter'cdéfintréducesrtbé study undertaken. A brief
explanation of the bnckérgund and related aspects leads into
the statement of the problem and sub-problems. Some points
of significance of the study are then followed by the assump-
tions, delimitation and limitations in conducting the study.
F;nally, the chapter is concluded with a numgsr of pertinent
definitions.

The review of the relevant literature contained in chépi_

ter two is divided into three areas; the history of Alberta

conventions, and an overview of the present Alberta Teachers” .
Convention scene.

Chapter three provides a detailed description of the
methodology used in-this stqdy. The preliminary‘a;tivities'
and investigations leading to thegidentifigatiaﬁ of the main
problem and sub-problems are reviewed and the p:acédufe
followed in developing the instrument is aﬁtliﬂed_ Then some
comments on réliability] validity, and the pilot study are
presented. The remainder of the chapter explains the data
collection and follaiéup'agtivitiés. gut;ines-tbe'treaééent
of the data and presents characteristics of the respondents.

The geﬁeral response received from the pnrtieipgnts is
described in chapter four: The opinions of teachers in gen-
eial reggrdiég particular aépeefs éibcanventicﬁs is presgnﬁed.

Chapter five identifies significant differences in sub-

group responses to specific areas of interest. These areas



are; public relations, attendance, evaluation, quality,

organization and planning, goals and expenses.

In' chapter six, a summary of the problem, need and study
methodology is provided, followed by general findings, dis-

cussion, recommendations and areas for further study.



Chapter II
REVIEW OF RELATED LITERATURE -

Pécple in many Dccupatiaﬁs throughout North America
annually plan and attend conventions. Good (1973:137) de-
fined a convention as " a meeting or assembly.” In some -
instances, the purpose of these conventions is fairly clear,
however, in many instances, the opposite is often the case.
Holland (1970:127) described the National Convention of the
American Psychological Association as ". . . a 1argéi not
very entertaining circus.” Adamek (1972:509) said with
reference to the American Personnel and Guidance Association
Cénvégtian:

It 'strikes me that some hard-nosed thinking, debate

and agreement are needed on the purposes, structure,

and limitations of annual conventions. What should

and could conventions accomplish? Would our members
be willing to accept.the answers? '

Similar thoughts appear fE;be crossing the minds of some of

Alberta's teachers. Tbe definition of a teachers' convention
put forth by Good (1973:137) is’that they are a "scheduled
gathering of teachers from a single gecgrgphical area.."
There are a number Qf‘varying preceptions with_resPEGt-ta
the role of the Alberta Teachers' Conventions, some of which
have be&nVPYESﬁDtEd by such people és J. L. George (1967:17),
I. J. Sharp (1966:15), and the Alberta Teacher Association
(1966:15).

The purpose of this chapter is to review the hisiary éf

-

Alberta Teachers' Conventions, presént some of the research

10.



and comments on these conventions, and to develop an aver!

view of the present Alberta Teachers' Convention scene.

History of Alberta Tg;chg:s? ngvgptipgg

{

The Alberta Teachers' Association Maggzine (1963:10)
indicates that conventions are "among the oldest of in-
service activities", and claims that:

For many years prior to World War II, conventions
had been held under the auspices of the Department
of Education in each inspectorate and served as
convenient occasions for inspectors and superinten-
dents to give instruction to teachers under their

Jurisdiction.

Misener (1950:4) recglls, and his comments are echded
by Chalmers (1968:16) that:

In 1915, the administration of education in Alberta

headed by the Department of Education was a strictly

paternalistic system with an Qccasional trend to- :

wards dictatorship. :

Misener notes that conventions were preside® over by

officials of the Departmenti_that there was no continuity of jf

‘business from year to year, and that 'the purpose of the

conventions appeared to be to listen respectfully to speak-.
ers, and to start from scratch each year." ’
According to Eﬁalmers. the first annual convention would

likely have been held in 1893 by the Northern Alberta

-Téachers Association. It appears tbaf this Association was

L ]
probably influential in the formation of the Alberta Educ-
ation Association (A.E.A.) which, based on the number of
conventions recorded in the AfTQAi magazine, first held a

convention in 1911.
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“ As a.result of a series af motions put forth at the

1917 Easter Convention in Calgary, the Charter of the Alberta
Teachers' Alliance came into existence and the role of the
Annual Easter Convention started to take a new shape.
Teachers now had their own representative body and primarily,
because of the growth in the teachiﬁg force, they found they
had‘the voting power to override decisions of the school
inspectors at conventions.

és early

as 1920, teachers were questioning the depart;
mental cggtfél“af their conventions and suggesting that the
Alliance take over the various Local Teachers Conventions
in the Province. This was potentially seen as a major step
in the direction of self-determination. Teachers 'saw no
reason why an arrangement with thé!Departméﬂt of Education
could not be made which would bexsatisfactsry both to the
Alliance and to the Department. -

-In January, 1922, the Alberta Teachers' Alliance tendered
a request to the Alberta Inspectors, that a two-day institute
be established and that the second day be in the hands of
representatives of the Local Alliance. The inspectors in-
dicated they would cooperate in the two-day institptes,
''should the Department and the Alliance solve the problem of
ways and incidents to the holding of these institutes." (A.
T.A. Magazine, 1922:15),,but difficulties with regards to the
ambiguous p@siticntéf?a teachef under the School Drdinance

arose.
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For the teacher while in attendance at the conventions
were actually teaching, and it may well be argued

that he ought not to use school time, for which

he is paid a proportionate part of his salary, to
further the interests of his professional organ-
‘ization. (A.T.A. Magazine, 1952!16)

The general feeling of the teacher was that "when the
Department assumes full responsibility for these c@gventi@ns
or institutes, it at theléame time incurs a 1iability for ali
expenses." (A;T.A. Magazine, 1522:i6)#

The sclution, the Alberta Teacher's Alliance thought,

gcooperate ﬁithAfhE A.T.A. There would then .pe a permanent

teachers' body to help Grgsnize'and finance the local con-

discussions and resolutions on professional matters; and

there would be some guarantee of permanence in the matter of

1]

holding the conventions.

. Because teichers were greater in number than inspectors,
it is not surprising that Easter Convention saoon became the
cppgrtﬁnity at which the Alliance could conduct its annual
business meeting, or as it is{mere cgmmonlibknawn "Annual

General Meeting" (A.G.M.). However, as long as Easter Con-

=t

ventions were being held 6n emplayef time with Departmenta
approval, teachers and the Alliance were ggt in complete con=
trol of the Easter Convention. With the idea in mind of
gaining control, the Alliance saw the need to hold conven-
tions on the teacher's own time and, as a result, the

fﬁilawing resolutions were put forth at the 1924 A.G.M.

st
[P ]



(A.T.A. Magazine, 1924:5);

Resolved. That Easter week be made a Statutory
Holiday (Stoney Plain Local). . . Resolved. That
the present Easter Vacation provided for attendance
at the Provincial should be declared a statutory
boliday (Edmonton High).

~The question of control, involvement and financial res-
ponsibility was to continue for a number of years. Haﬁever,
in 1925, a major step forward was made when an amendment to
the School Act provided that the whole of Easter week would
be a statutory holiday. This was seen as an opportunity for
teachers of the Alliance to meet without control by thé |
Inspectors of the Department. As for teachers being pro-
fessional enough to attend the cénventi@g when pnder no
financial obligation, it was felt that '""the 'cream' of the
profeésion will still look forward to a time of imwpiration
asd enlightenment at the Convention'". (A.T.A. Magazine,
1925:14).

Since the members of the Alberta Education Assac;atiag'
(A.E.A.) were, to a great extenﬁi_alsa members of the
Alberta Teachers' Alliance, the A.G.M. passed a resolution
in 1926 that steps be taken whereby the A.T.A. would assume

the work and duties of the A.E.A. But, according tciC gimers,

the A.G.M. did not occupy the wiaole of the Eastern Convention
until 1946. At that point, the Alberta Education Association
or Alberta Educational Federation (A.E.F.) as it was called

1011933 no longer existed.

Chalmer recalls (1968:.83) that,

*
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As the A.T.A/ gr Mhembership and in the complexity
of its projgcts ¥ programs, it required more and
more time #t the Easter conventions, leaving prog-
ressively/less for the purely professional features
which were the primary responsibility of the A.E.F.

It would appear then, that this was likely about the time

that the Local conventions, as we know them today, became

the significant annually scheduled gathering of teachers.
Traditionally, these conventions were held in the fall

manths; Chalmers quotes Kratzmann as saying (1968:83)

The fall Convention has grown in professional
stature, passing from the institute for the
discussion of Departmental directives to meetings
which provide for addresses of prominent educators
and exchange of ideas, discussions of current
problems, and opportunities to present and have
evaluated study and research projects which they
‘have conducted.

As for departmental control in these conventions, Chalmers
claims (1968:84)

It is only by the grace of the provincial authorities
that teachers have been able to use school days for
them and receive their pay. The rule has always

been that the teacher must be either in the
convention hall or in the classroom during the

days designated for the convention, or suffer

the economic consequences.

With regards fc how locals and subsequently local conventions
were decided upon, Chalmers says (1968:84) that,

At first, there was one to each inspectorate, each of
which covered a large-and sparsely settled area, for
example, in 1903 one for Northern Alberta - The
territory not the province. With increasing settle-
ment the number of inspectorates grew and the area

of each diminished, with better roads and other
improvements in transportation facilities, a number
of inspectorates would combine té hold ofie larger

and better convention attended by several hundred
instead of several dozen teachers.

-In addition to local conventions intended primarily for
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elementary school teachers, for. a number of yégrs the high
school instructors held their own gatherings in Edmonton
and Calgary. Apparently, these came about because of the
recqgg;tion of a Juniof high school level about the mid
1930's/. .However, with the organization of school divisions
about 1937, and the inclusion therein of féﬁns and villgges
where high schools were located;

High school teachérs and principals found themselves

increasingly involved in A.T.A. Locals and pressed

to fill leadership roles for which less qualified

and less experienced teachers in rural schools felt

- themselves inadequate. As local conventions grew

and high schools became larger and more numerous, ”

secondary school people found they did not need to ‘

g0 to large cities to get whatever they did expect

from conventions. (Chalmer, 1968, pp. 85-86)

* The roots of today's conventions, as has been indicated,
were formed through the inspectorates and locals. With the
inception of the Alberta Teachers' Alliance, or the A.T.A.,
as it is known today, the formation of local teacher organ-
izations was strongly encouraged and conversely, it was
through local conventions that teacher membership in the
Alliance was strongly encouraged.

‘The Department maintained its control over conventions
for some time, in fact in 1931 the Minister of Education
took it upon himself to cancel all conventions, -an act which
according to the Regulations in Section 169 of the School Act
_existing at that time, he had no authority to do. The A.T.A.
showed their strength in 1937,

The year in which the first eleven divisions wgre

erected, the executive council took steps to A
control of these local meetings. The word we
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to the faithful that they shoulzrintroduce

resolutions at each convention to turn over its

control to the A.T.A.... By the fall of the same

year the Association seems to have achieved its

aim with respect to local conventions and with

the full concurrence of the department of

education. (Chalmers 1969:157)

Teachers attending high school conventions were unable
to attend local conventions as they occured on the same
dates.4 The President's Report to the A.G.M. 1940 is re-
corded as stating (A.T.A: Magazine 1940:11)

The problem of the organization of Fall Conventions

remains unsettled. It is hoped that some plan may

be worked out whereby high school teachers will be

able to attend Wgth their High School Convention

and the Convention of the local with which they

are affiliated.

This problem died a natural death about the time of
World War 1I apparently as a result of gas rationing and
other factors indicated earlier. The two high school con-
ventions were integrated with the fall conventions.

The A.T.A. in 1938 indicated it was having difficulty
in making available 'big name" speakers for local conven-
tions gs,they had committed themselves to do after the
passing of the Teaching Profession Act of 1935. To remedy
the sifuation, it became the practice to timetable conven-
tions early in September. In 1940 the A.T.A. Magazine
announced the dates of 19 fall conventions and for approx-
1mate1y_the next 10 years conventions providing inspiration,. .
orientation, and professional development occurréd eacﬁ iall!

According to the A.T.A. Magazine (1951:34) "The trend in

conventions is toward more teacher participation through



ﬁkaSpré; techniques, panel discussions, and sectional
meetings'". Edmonton and Calgary city locals decided *to hold
winter conventions in 1952.

With respect to the fall convention scene, the A.T.A.
Magazine (1954:29) indicated that the Department of Educ-
ation and the Faculty of Education of the University of
Alberta were both to send representatives to every con-

vention. The A.T.A. would supply and make the arrengements
iar guest speakers, and p%epﬁre a time table, on a fifty-
Conventions would be assessed on a per capita basis as deter-

mined by the Executive Council of the Association. Conven-

Executive Council fepresentatives to speak to the teachers

on Association business, and make provision for meetings of’
locals, Association business not to exceed one-half day. A
copy of the prggram.foriéacn convention was to be sent to

the Department of Education and to the General Secretary of
the A.T.A. The year 1954 might also be noted as the date
when Edmonton Districg,ganventicﬂ broke the mold of history
and held their convention in a hotel rather than in a school
as was the case Ior:coﬂvégtigns historically.

To speak of fall conventions today is a misnomer, )
in 1966 6nly three such gatherings were held 'in -
October as compared with one in January and eleven '
in February. The change became feasible when the
A.T.A. gradually abandoned the prlgtice af bringing
in outside educators.



The change from fall to winter dates fér conventions

as wellAgs the development of a convention guidebook was

the result of a meeting of officials from 21 convention
1

districts held in 1962 to look at ways to improve convention.
?rcgr;ms At this meeting, it was made clear

Qrg;nizntlan and ccnduzt of canventians tbnt tbe

" planning and conduct of fall conventions has been
delegated to convention committees, and that the
Association proposes to offer assistance in the
organization and conduct of conventions. (A.T.A.
Magazine, 1962:49)

whicb—e@EEEUSlly led to local teachers argagizing and running

the

their own conventions. Indications were also made
meeting that most conventions had gdcptedj with minor mod-
ifications, a model cgnstitﬁtign prepared by the A.T.A. for
their conventions.
To conclude this historical review of the literature,

it is worth noting some of what McCall (1967:5pp 9-10) out-
lined as being evident convention trends ét the Banff Con-
vention Seminar in 1967. The fegling was that:

Most convention districts were going to get

larger. Dfi B. T. Keeler, A.T.A. president,'in

his introductory address fc the delegates, suggested

that the existing seventeen convention districts

might becaie approximately nine convention

districts. There appeared to be two main factors

farﬁing convention committees to seriously consider

the larger district. If convention committees

19.



were to become more sophisticated in their
planning of conventions and mcre‘seleztiveﬁ
in their choice of speakers, if cen#enti@n
booklets égd publicizing of conventions were
to be more effective, and if there was to be
a greater vgrietiﬁci topics from which the
teacher might choose,' then an increased budget
and a larger number of participating teachers
was required.
In order to appeal to as many teachers as
possible, future conventions would likely be
developed around general educational topics
dealing with such things as new trends and
developments. Speakers would address large
.groups followed by meetings of small groups
of teachers who would deal with the application
of the theories in the'mgin.addréss to specific
subject area fields.
Convention dist}icts would probably méke more ‘ ’ .
use gf the prcfé%siaﬂsa development committees » ‘&
of the locals.
It ccnveatiaﬂg_éére to be siggif;aantly improved,
the work of convention égmmittees, gspecialist
_:gcgnci%sl_pragégsigggi development committees,
.'and Central Office pérsannel wauld have to be
closely ca@rdin&ted; However, the success of

~conventions would ultimately depend on teachers



teachers and their involvement and suggestions

for improvements.

chers' Conventions

Research and Comments on Tea
Teachers are not unlike professionals working in other
fields. They too suffer the pressures of change, public
opinion, and a need for revitalization. Henderson (1978:13)
quotes (Levin, 1962):
The further training of teachers inservice works like
a tonic, like an injection that helps to protect the
body from different diseases, and the commonest
disease teachers suffer from is arteriosclerosis,
that is long set habits that become a second nature,
forcing them to act always in the old well-established
way, indgpendently of the transformed world around them.
The Alberta Tedchers' Association, Professional Develop-
ment Bulletin claims (1966:15) that, ""Teachers' conventions
are intended to provide the awareness, information, and
interest that teachers require to search for new and better
\
ideas and methods." , .
J. L. George (1967:17) believes that, "The purpose of a

teachers'’ canve%tign is p%afessi@nilrdevelapment of the
teacher, improving the comgetence thihé teacher.” ’

I. J. Sharpe (1967:21) feels that, '"The convention could
best ‘serve its purpose by taking the high road or inspirata
ional level."

Considering teachers' conventions as one form of inser-
vice, it seems in order ™8 review some of the findings of
Brimm and Tollett (1974:523) with rgspeét to how Tennessee

teachers feel about inservice education. In response to a

\

£
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questionnaire of 34 items, Brimm and Tollett found that:
. the one which received the strongest en-

dorsement by teachers was ""The teacher should

have the opportunity to select the kind of in-

service activities which he feels will strengthen

his professional competence’.

Although it does not appear that any activity similar to
conventions is held in Tennessee, indications were that "76%
of the respondents felt that attendance at system—iideginé
service activities is desirable and should be required of all
teachers." Further to this, "Classroom teachers felt strong-
ly (9@%)'that'ane of the primary purposes of inservice pro-
grams should be to help the teacher upgrade his classroom
performance.

Brimm and Tollett (1974:524) felt their study sgbst:n—

tiated '‘the notion that inservice programs are poorly planned,

inadequately executed and lacking in proper evaluative pro-
cedures."

S:nreiber-(1975) conducted a study entitled In—Servicé
Education Preferences of Teachers and Administrators in the
Province of Alberta. From the data collected Schreiber
f@uad,rbased on rank order, that the most preferred inservice
activity was the workshop and that the légst preferred
(ranking sixth) was the convention. He received comments
like:

I feel more release time for teachers to attend in-.

service trxining - workshops, seminars, etc. would

be much more beneficial to teachers than our present

conventions are. - Replace conventions with in-service,
(1975:59) '
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and
Big conventions, 1 think; do not cater to the
present day needs of teachers new to this pro-
fession, (1975:61).

When Schreibe

e |

ccnéidered the 1eas£ preferred in-service
activity, he found that those with 0-4 yeafs experience
(at .01 level of cagfidencei preferred conferences and
institutes and tngte with 20 or more years- preferred con-
ventions and demonstrations.

The Alberta Advisory Committee on Educational Research
and the Alberta Teachers'-ASSQGi:tian conducted a survey of
1006 Alberta teachers in 1964. From the 83.7% féturns, some
of the ccaclusiansivere:  p

Teachers were overwhelmingly in favor of the tyﬁical

Thursday-Friday, two-day, teachers' convention. (72%)

Q

Opinion was divided on the best time of year for
conventions’.

~» The two main causes of poor attendance appeared to be
fhgt; conventions are not of direct use:in teaching,:
and teachers aren't professionally minded. -

. That tnevgreat ggjarity of ieachers want conventions
that are half or more than half devoted to i@rkshcps'
(88.1%)

. Of the six Professional Development gétivitieg listed,
conventions were rated second in impértance. |
Nezfiy BQ%:Q£ teachers feel t&at canventigﬁs are of

some value,
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Over 90% of the respondents felt that conventions
should be continued. N
The Alberta Teachers' Association, Prafessianal Develéps
) ment Department, in 1967, ccnagcted an International Survey
of Convention Practices Among Selected Teachers' Organiz-
atifm;i Some of t!e conclusions and observations were:
Teachers' conventions are well established as one’
kind of inseérvice activity.
There is a divérsity of financing activities g?d of
- kinds of assistance received.
. In the main, special committees are set up to
organize the conventions.
Topies for conventions are intended to be those of
current interest to educators.

Resource personnel are drawn heavily from the

. .A very common aspect of conventions is an attempt
to evaluate the program in some way.

. Data sugmittéd 1£dicgte committees spell out in an
objective manner the prac}éses and purposes whién
-are to be pursued. |
There was a trend toward the thematic éppr;ach to
GQEVQBtiéns,

The resources of the larger convention tend to permit
a more extensive organization which'results in a
more diversified convention with respect to program

content and activity for the various interest groups.
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To conclude this section, two comments seem ‘appropriate:
iyatt (1964:35) said:

If the teacher as a result of a convention becomes
more aware of the changing demand and implications
for the educational program, if he is bringing
about adjustments in the classroem and supporting
progressive policies in the“school, then, I think
conventions are achieving their goals, for the
teacher is growing professionally.

and the A.T.A. Magazine (1920, 1 (2):14) in providing some

impressions of the Tenth Annual Convention of the Alberta

=

Educational Associations concluded:

We have come to the end - we have perhaps been
distinctively critical\ but we have only the one
aim, viz., to arouse us teachers to a higher, truer
sense of the dignity of our calling, to the great-
ness of our work; to stimulate our thought with
respect to education as a whole and not in minute
fragments. If we succeed in one-tenth of all we
would 1like to do we have not written.in vain.

ng§z;g§‘2£ Present Alberta Teachers' Convention Scene '
Convention Associations and Membership. At %he present

time (1981), tbeie are 1l convention associations -in Alberta.

They are:

ﬂDth Central = L - South Western Alberta

Red Deer Area ‘ Palliser District

North Eastern Alberta e Central Easg | .

South Eastern Alberta North Peace | 1

Greater Edmonton ~ South Peace

. Calgary City

The membership of these convention associations is made

up of teachers from a number of school divisions, counties,

or districts,
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Canvep;ign Legislation, Policy, Guideline and Constit-
utions. From a pravinéial perspective, the only reference
made concerning teachers' conveations in the School Act, as
amended November 3, 1978, section 74 (1), is with regards to
the meaning of day or day in the school year which states:
A day on which instruction is given by a teacher and
includes emergency school closures, school closures
approval by the Minister, two days for teachers con-

ventions. ..

In a brochure for teachers entitled Teacher's Convention:

‘A _Professional and Legal Obligatiom, it is stated that "In

~

addition to having a prcféssiaﬂai obligation to attend con-
ventions, Alberta teachers also have a legal obligation,"”
as outlined in Section 74 of the School Act. "Thus, school
boards have the right te deduct pay from, or lay charges
against teachers absent from conventions without legitimate
reason." The brochure further indicates that the situation
professionally is that:

the Alberta Teachers' Association charges teachers

to strive to improve their educational practices

through professional growth. One of the main ways

of accomplishing this is through teachers': conven-

tions.

Legally,‘eacb indidividual school board still has the
power to approve when conventions will be held and to what
degree teachers are obligated to attend. The Alberta

Teachers' Asseéiatignj Ad@in;stf;tivg7§u;delinés to Locals

(1978: pp 91-92) with respect to Teachers' Conventions, out-
lines what the provincial and local bodies '"shall" do.

These guidelines contain information on selection of
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convention dates, press releases, adoption of comstitutions,
preparation of budgets and financial gtatements, reorgan-
ization of convention distrigtsi local withdrawl from.con-
vention associations, assignment of Association Executive
staff members and the role of district representatives.

Each convention association has a constitution, all of
ﬁhich are very similar and from which a "Convention lédel
Constitution" was drafted by the A.T.A. and approved by

Provincial Executive Council in February, 1980.

Préy;gcialﬂg_i.A:VSupggrt to ggnvegﬁiggrAssgciatégns!

According to the A.T.A. Members' Handbook, (1979:56) services
of the Professional Development Division of the A.T.Ai in-
clude, "assistance by staff and PD consultants to convention
association in planning, securing speakers, publicity and
organization." Other services availaélé from the A.T.A.
accaréing to the Administrative Guidelines include, "The
issue of one general press release for eacﬁ convention." and
"Consideration for a subsidy for the provision of convention
publicity materials for student teachers.'" Information pub-
lished by the A.T.A. such as "A Convention C@mﬁunicati@n
Officer's Checklist" is @ftég found to be useful.

A.T.A. involvement in local conventions is primafily of
a support and consultative nature. The professional develop-

" ment consultants are teachers from the field with consider-:

able expe sce. The A.T.A. covers the expenses of these

consultant ven they are assigned to assist convention
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associations that have requested assistance. A.T.A. profes-
' , S I

" sional development staff will help associations work out
special problems when requested and will also speak on or to

specific topics related to A.T.A. affairs. (Flower: 1980)
/

Financing of Conventions. Working capital is obtained

" entirely fhrau;h teacher registration fegs;and charges levied
agalnst companies for settiEﬁ up commercial displays. The

- "South Peace Association appears to be the only association
which did not cbarge for display space in lQSD;r Regis%ratian
fees for the eleven teachers' conventions held in 1980 ranged
from $7.50 to $25.00 averaging out at $15.00.

The funds collected are used to cover any one of, and in
many cases most of, the following expenses; travel and sub-
‘sistence for members of the Fcﬂventicn cémmitieei cégventian
convention programs. Thege are only the major expenses.

The cost of convention space in 1980 depending on tﬁe
#ssaciatién and iccatign, ranged from nothing to $11,ODOEDD
In some instances associations utilize scggel‘facilities
while in athets. such as Calgary and Edmonton, a convention
hall ér hotels are used,

‘ Fees, in}mast cagés, are collected from éach teacher
thfcugh the local prior to the egnveg§icn. !éﬁy teachers must
travel to and obtain lodging while attending conventions at’
their own expense, The Fort McMurray teachers had in their

1979-80 contract a clause on convention expenses which stated,



tated, (Fort McMurray School Authorities Association, 1979~
80 p. 5).

Convention expenses - will be paid to each teacher

employed by the Member Board. The rates will be

as follows.... Attendance will be required. Proof

of attendance shall be certified by the principal.

Teachers attending the major social activity, (e.g. dinner

and dance) at 1979-80 conventions were in all cases, charged
admission. In three instances, free wine and cheese parties
were held preceding the two day convention. The only assoc-
iation which did not charge fargghese social activities

either evening was the North East Association.

Convention Programs. The general time frame for conven-
tions runs from Wednesday evening to Fridéy afternoon. Six
associations in 1980 had organized kick-off fugctians ranging
from wine and cheese parties to dances. The Greater Edmonton
Association held its @}énigg session on the Wednesday evening
and presented a keynote spegkeri' Most of tbe'assac%atiéns'
hold their opening sessions Thursday morning. Calgary City
.Convention Association, acccréing to their 1980 program, had
no opening session, greetings or keynote speaker but went
direcgly into their convention program.

Presentations seem to fit into two categories, zaner#l
gsessions and groups kncin as special or special intereét
‘sessions or simple small groups.

'In the smaller conventions, the general session is
usually meant to involve all of the teachers at the conven-

tion, and at these sessions, there is usually a keynote or

29.



guest speaker. The number of general sessiané is most often
two. The three largest conventions, North Central, Edmonton
City and Calgary City had 30, 12, and 75 general sessions
respectively in 1?3@. The term ''general' appears to imply
that a teacher no matter what his specialty may find the
topic interesting. These too, are the sessions at which a

" teacher may have an opportunity to reconsider his educational
philosophy ‘or pick up inspirational tidbits. o

The second presentation category, referred to here as
the special sessions, is usuélly provided as an Gppcrtﬁnity
for teachers to obtain information on a Speqifig subject or
interest area. At some conventions, for example the 1980
South Western Convention, the specialist councils became
actively invalved,wprg§iding information and ideas on new
and interesting topics in such fields as early childhood -
education, ;eadiﬁg and social studies.

Vﬁrying numbers of each type of session are offered at
least, on the Thursday aitgfgaan and Friday morning. Key-
note speakers may be heard opening the Friday morning
saséicné, even, as was the case of one convention, while
eating breakfast. Some conventions wind up their activities

-with a special guest speaker.

According to a "Summary of Convention Practice, Alberta
Teachers Association" (1980), the amount each association
budéets for speakers varies as does the &m@unt:budgeted for
general versus special speakers. In the same summary,

Dmetrichuk, (1980), indicated that in all cases convention



associations presented some type ofvsocial activity on the
Tbursday‘evening. The types of activities included banquets,
cabarets, dances, bars, and dinner theatres. In all cases,
expect at the NortheaStIConvention, an additional fee was

charged for this func¢tion. - , -

Displays at Conventions. As noted previously, revenues
are collected by providing product displa& space for com-
panies. The types of companies that rent this space include
those who produce text books, workbooks, encyclopedias, arts
and science equipment, physical education equipment, audio
visual equipment, reading equipment, and office equipment.
Related businesses such as insurance dand investment companies
as well as local associations and government branches such
-as Alberta Culture have also been known to purchase display

space.

<
L

Attendance at Conventions. Dmetrichuks'»Summdfyzéi Con-

;

vention Practices, (1980) published by the A.T.A. preseﬁts
the percentage attendance at sessions as indicgted—by each
association; In each case, the.highest percentage was at !
the first session with a range from 80-100%. In most cases,
the attendance tapered off.gradually from the first to last
session. Calgary City, Central E#st, and South East showed
an increase in the last session over the middle sessions.
‘With the fi£st two of tﬁesé asséciations,‘fhe peréedtage at
the first and last séssions is- indicated as being the same.

‘_ »
When asked if the associations had aay ‘problem with respect
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to attendance, six associations sain ""No" and one response
was expressed in each of the categories of, "Perhaps",
"Questionable", dnd "Yes'. One association indicated ''Not

our Concern, But That of the A.T.A.". (Summary of Convention

. Practices, 198Q).

A}

Evaluation of Conventions. Some form of evaluation of"

conventions appears to occur in the majority of cases. At
least four o? the associations in 1980 included an eval-
uation form in their program aad it is assumed that.all
other ﬁssociations.bave a form that is sent’'to teachers
through a staff représentative or some other‘channel as was
the case with the Cemtral East Convention Association.

The Southwestern Con;ention Association Program (1980:20),
evaluation questionnaire asked, ""What were the strong points
of the Convention9 What were the weak.points of the Conven-
tion?". lith respect to what teachers thought of the conven-
tion, their impressions of changes in the format, the banquet
and dance and the Pkfkkdtf breakfast", teachers were asked
to checkvoff a rating rénging ffom excellent to poor. VWith
further regard to these activities, teachers were asked
whether the costs were: too high, about right, or too low
and if éhey had any cbmments _

Greater Edmonton Convention Association evaluation form
requested teachers to4circ1e a number from 1 to S indicaging 7

degrees of agreement to convention theme, value ot subject

and general sessions, increasing the number of field trips,



and the value of a dance or convention breadfast. Teachers
weré‘alsa asked iar suggestions on a theme for next years
convention and ways to improve on the program, publicity,
booklet, socials, etc. -

The format and content of all evaluation forms was not
available to the researcher. However, evaluation of some
‘form, it appears, is being conducted in every case. Eval-
uation, as can be seen, is on specifics of convention prog-
ramming and not on the broader issue of the value of con-
ventions as a whole. - -

It appeirs that teachers very nearly have total operat-
ional control over conventions. Teachers decide on the
program content and thus are the individuals who decide what
the goals and values are, whether or not these have been met,

and what changes should be made.

. SUMMARY

Conventions are an activity which is not peculiar to
teachers only. Many professional and non-professional
groups hold conventions or similar activities annually. The
purpose and value of gcnvéntiﬁns to these groups has probably
been discussed in every-instgnég.

Historically, in Albe:tg, it is Jndicated that teacher
conventions were not the product of teachers, but those who
inspected the teachers. The evolution of today's teacher
conventions basically involves a transition of control and

direction from the hands of the "employer representative' to

\
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the employee, Teachers now have complete control over the
program activities of conventions. As well, the time free
from classroom activities is a legislated right. Teachers

of their choice which they feel will be to the betterment
of themselves as teachers. -

There seems to be some question with regnrds to where
conventions fit into the realm of betterment. Historically,
there were no professional development days or inservica -
days as exist in most school systems today. There is fairly
common agreement that conventions can provide opportunities
for professional development. There is likewise support for
the ccﬂéideraticn GfVEDﬂvEﬂtiGES as a form of inservice.
Consensus with Teg&:ds to the specific role and value is,
however, not evident. Some would argue that conventions are

remis of any purpose, or that at best are a poor duplication

that conventions are an opportunity for initial introduction
to.new teaching methods, materials, and philosophies. In-
dications are that many teachers view conventions as an
opportunity to get away from the humdrum of the classroom;
to see themselves as members of a large, important, profes-
sional b@dy; or simply to renew old acquaintances. The
variation in opinions on conventions seems considerable.

This p;rticula% study addresses itself to the question of
whether or not the factcrs of experience, training, setting,

teaching level and position are in any way related to

34.
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impressions of the role and value of activities presently
being taken part in at conventions. Further, if there 1is

a relationship, what is the nature of the relationship?

35.



Chapter III
METHODOLOGY

This chapter includes a discussion of: 1) the research
| instrument: 2) the procedures used in data collection; and

3) the treatment of the data.

The Research Instrument

Data Collection Leading to Instrument Construction. In-

itially, construction of the ‘instrument was based on a list
of éuestians indeétified by Mr. Johﬁ Eufgeri*a member of
EaﬂgyvillerLccal #61. His questions were directed at deter-
mining teacher satisfaction with the current structure and
goals of teacher conventions.

In order to get a braa@sr perspective of teacher con-
ventions it seemed appropriate to interview convention
-arg;zize:s with respect to their views, opinions, qnestigﬁs;
on such ispects as roles, goals, and arggnizaticé; Those
convention organizers interviewed were from Greater Edmonton,
North East, North Central and Central East convention Essbcs'
iations. Choice was based primarily on convenience 4s all of
these associations held their 1980 conventions in Edmonton.
Wherever possible, it was intended that organizers be iﬁter—
vieved individually however, in some instances, group inter-
views were conducted,

Organizers identified the roles and goals of conven-=
tions as being: inspiration, information, professional

36.



improvement, inservice, mar;lé building, sacializatian, or
simply an éppartunity to get away from home and school where
the teachers could relax., A number éi areas were suggested
for consideration in the study. Fees and -attendance are
apparently two areas which teachers gita;'questicn. The
public relations value of conventions was ilsa_presented as
worth considering. Apparently evaluation of specifics in
each convention is being carried out, however little has
been d@ne in the past to assess teachers attitudes on the
merit of conventions in the general scope. Other areas Gg
interest included size, quality, cost of speakers, rural
versus urban differences, convention location, travel and
personally incurred costs. ¢

The result was that these interviews led to the rcunéing
guﬁ of important aspects of the study and_h@peiully.gregéer“

potential use of the findings.

General Design of the Study. For this descriptive type

 ‘mtudy, the Department of Education's computer was accessed
-through the A.T.A. to pfgvide a random sample. Every thirty-

third active teacher in Alberta on the computer list was

¥

included. A questionnaire was then mailed to each member of
" the population sample to determine their feelings regarding
conventions, More detail on the development éi the instru-

ment is presented under following subaheadiﬁgsi

Cénst:gctiqnA§pd;Desg:ipt;§n of the Instrument. From the

preliminary data collected through interviews with convention



organizers, discussions with Dr. Hyrﬁyk and Dr. Bride of the
A.T.A. and the original list of questions idggtified by

Mr. J. Burgeréktyg first draft of a questionnaire was con-
st;ucted. This draft consisted of two sections. Seg@iaﬂ

(A) attempted to determine tbe_resp@ndents teaching level,

training, experience, convention association, administrative

involvement, school setting (rural or urban) and their in-
yolvement with conventions, professional development, in-
service and the Alberta Teachers Association. Section (B)
solicited teacher-apigiané with regards to the areas ident-
ified on pages 36 and 37, Chapter III. Sec;ian (A) primarily
employed the format where the respondent checks off the
response that applies and section (B) consisted maigiy of
items using an ordinal scale in a Likert format ranging from
sfrong}y agree to strongly disagree. ) |

| It should be noted with reference to the ordinal aspect
of the questionnaire that responde choice differed in two
aspects'from the standard format. The neutral response was
placed first in the order of choice rather than as more
commonly found in tbe_middie. This was done in an attempt
to deter respondents from taking a neutral stance. The
second aspect worth noting was that a sixth choice headed
(irregular or 1napprépri§te) wasg pravided following the
other choices. This choice was included so that respondents
who did not understand the questicon or felt they were not

familiar with the topic area of the item would be able to

indicate so. Teachers responding in this way were asked to

[ ]
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comment on why they choose that response. (Comments are
‘recorded in Aﬁpegdix C, page 164)i

. The first draft of the instrument was presente&{tc and
discussed with Hri'%urger,inrg Hyrnyk, Dr. Bride, (identified
eariier), and Dr. Nixon and Dr. MacKay of the Department of
Educational Administration, University of Alberta. Recom-
mendations from these people were taken into comnsideration

and a second draft was constructed.

?ilgg; The second draft of the questionnaire was
.distributed to 22 teachers and admiﬁistratars enrolled in-the
course Educgtiaﬂal Administfaticn 5;2 at the University of
Alberta during the Spring Session of 1980. Eighteen of

these were returned. Qpestiannaires were also distributed

to a group of 12 active administrators attending a sessional
course at the University of Alberta, all of these question-
naires were retreived. In addition, 14 teachers rgndomly
selected from the areas of Bonnyville, Grénd Centre, Edson
and Hinton commented and made fegcmmendafigns on the ques-
tionnaire. As a result of all the comments and recommendat-
ions made by teachers, administrators, A.T.A. representatives
and professors ;n the Department_af Educational Administra- °
tion, a number of revisions were made and sgmé items were
dropped. The final draft, which is included in Appendix A,
ggntained seven items pertaining to background information
and 34 items pertaining to the areas discussed in section (1)

pages 36 and 37 of this chapter. —



A formg’ pilot study based on a segment of the pop-
ulation wasknot conducfed primarily because of timing. It
was the desire of the researcher!that the final draft of the
questionnaire be distributed to the papulation sample
between the conclusion of the last 1980 convention and the

first part of May, 1980.

Reliability. To deFermine reliability of the question-
naire in this instance was difficult if not {mpassiblef A
number of factors contribute to this fact. Number one, the
quesfionnaire was constructed wholly from raw data and hot
in any way from previously used instrqunts! Secondly, the
area being studied does not, ovér a period of timéj—remain
constant. Finally, ;he respondents and their respective

opinions ma& not remain constant.

Validity. Since the instrument was soliciting opinion,
validity was likewise difficult to asseséi If validity is
measured by whether o; not thé instrument does in fact test
for what it is supposed to, then it must be aséimed that if
a ;espondént agrees or disagrees with an opinion type state-
ment, then the instrument haé in fact tested and found out
what it was supposed tg determine. As menti¥oned in a pre-
vious section; respondents were given the opportunity of
responding by indicating that the statement was "im;pprgé
priate" if the content or format of any item was inappro-

priate, irregular, or did not apply to a particular situation.
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A further opportunity was giveg to respondents by including
the neutral response. This gave the respondent the oppor-
tunity to identify in essence, that an opinion had not been
formed with' respect ta,thgt particular item.

As for variations in results, it was assumed in this
instance that there would be variations according to the
respandenﬁs geographical location, tbeir educational back-
ground, experience and administrative involvement.

The major step taken in an attempt to increase vali;}txgsj
was that of having a number of teachers and administrators

review and comment on the>questionnaire. Any item which was

iewérs was omitted, resulting

confusing to more than two pre
in the total number of items beinp reduced from 44 to 34.
Where a particular word or phrase did not seem appropriate

to one previewer, it was discussed with other graduate

candidates and was modified accordingly. There appears

ever, to be no guarantee that what was being asked would in
: factiget the response expected when drafting the question-.

naire. It was not aﬁparent until after the questipnnaires

iﬁere returned that an item might be poor. Such waa the case
for item 7, section A, which dealt with leadership 1ﬁvclve=
ment in conventions, A.T.A., professional development and
inservice. This item was not considered after the question-

paire was returned.

Data Collection

The Population and Sample. According to the Alberta




Teachers Assaciatian,_the Alberta teaching papula?i@n in'
1980 was apprcximateiy 24,000. All of these teachers had
the right to attend one of eleven Alberta teachers' con=-
venitons. It was determined that a 3% sample of this
population would adequately assess Alberta teachers opinions
on their conventions. The name and address of every active
teacher in Alberta is recorded on computer tape by the
Department of Educitign; however, the computer was not able
to indicate the teachers’ éanvénti@n association affiliation.
As a result, a 3% random sample was provided by computer but
the sample could not be stratified according to convention
association. To compensate for this the questionnaire was
'constructed with the inclusion of an item identifying res-
pondents associations thus the percentage of response from
each convention association could be determined. The Depart-
ment‘af Education Computer was programmed to provide the

name and address of every SBrd teaclfer and the result

totalled 716.

Sample Results. Of the 716 questionnaires mailed out, a

total of 463 or 64.66% were returned. The number of ques-

tionnaires the researcher considered usaﬁle was 438 or 61.17%.

T;e total population and sub-totals according to assoc-

iation (Table 1), were determined by the A.T.A. in 1980. The

' researcher was: led to believe, based on the sampling done by

. the Department of Education computer, that the total teaching
~

population was approximately 24,000. Since percentage

{
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returnd are calculated according to A.T.A. records of assoc-
iation membership rather than :Xcarding to the Department of

Education's indications of membership (24,000), percentage
returns are consequently slightly lower.
Table 1
. Numbers and Percentages of 438 Respondents

_Classified According to Convention Association

Convention Association Total Percentage Ruturns
Association Members n of Membership
Calgary 5500 . 93 1.69
Central East 950 | 19 2.00
GreatereEdmantén 5300 114 ! 2.15
ﬁorth Central 4500 67 _ - 1.49
North East ; 1700 29 | 1.71
North Peace 575 9 , 1255
Palliser 1560 25 1.60
Red Deer . 1500 30 2.00
South East - 850 17 2.00
South Peace .675 \ 8 1.19
South West 1450 26 1.79
Association 7 _
Unidentified - - 1 ] -
Total - 24560* 438 -

*This total (234,560), provided by the Alberta Teachers'
Association, differs from the total indicated by the Depart-

ment of Education's computor records (23,800).
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Data Callegtiqﬁ E;g;eiures.‘ A cover letter, question-

naire and return eavélgpe with the A.T.A. address was sent
to 716 Alberta teachers April 25, 1980. The cover letter
briefly indicated the purpose of the questionnaire, A.T.A.
support, Bonnyville Local sponsorship, some directions aﬁd
EDCGUI&EEEEﬂt:tD make comments. Copies of the questionnaire,
which consisted Gf:tWG pages utilizing both sides and the

cover letter are provided in Appendix A, page 146.

Follow-up Procedures. On May 7, 1980, a follow-up

letter was sent to every participant in the study. .This

document explained its purpose, thanked those who had already
responded ahd urged those who had not responded to do so, |
because of a potential postal strike. A copy of this letter

appears in Appendix A, page

Treatment of the Data. The results of the questionnaires
were placed on data sheets and then key g¥éghed on computer
cards facilitating computer ﬁtilizatian. 7A computer tabul-
and choice was produced. These results are provided in '
Appendix B.

 From the first print-out it was decided that item 7,
gsection A dealing vi;b teachers involvement in convention

affairs, A.T.A., professional development activities, etc.

would not be considered for further study because the number

of responses was low and some confusion, as indicated in the

comments, existed with respect to what '"involvement in a

44.
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\
leaderéhip capacity'" implied. It was also apparent from
this prinfacut that ¢he response "I;:pprgp}iate” in section
(B) did not warrant further Qansidefntién because the high-
est ﬂgmber responding in this manner to any one item was 20
or approximately 4.8% of the returns at best. ,

The next activity was to group the opinion items ac-
cording to the subject to which they pertained. The pro-
fessional judgement of four other educators was solicited
and the results were assessed by the writer for commonality
of agreement. All items were considered to pertginétﬁ one
of the following subject areas; public relations, attendaﬁce,
evéluatign; quality, organization and planning, goals, or
expenses. The general response of teachers to items grouped
according to similar subjeet areas is presented in Chapter
Iv. -

While Chapter IV was being-writténj further statistical
information was reqﬁesteé regarding significant differences
in the mean response of teacher sub—graupé; Sub-groups were
ideﬁtified according to level of experience, teaching 1e;els;
training ;evels, teaching position, convention association
and rural or urban setting. |

The two-tailed t test of independent samples was used
to determine if any significant diiterence% existed between

the mean response of any two groups. It was decided, as is

5!!cammcn1y the case, that 0.05 would be considered as signif-

"icant for the t test. For multiple comparisons, the F test

was used at a 0.05 level of significance. For multiple
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comparisons, the Scheffe’ method was subsequently employed.
Since with that method, '"'nmo special problems arise because
of unequal n's" (Fergusan; 1971:271), and, the Scheffe’ is
considered to be more rigorous than other multiple com-
parison tests, Scheffe's suggestion of using a 0.10 level of
significance was followed. (Ferguson, 1971:271). The re-
sults of these comparisons are presented in Chapter V.

The findings, when teacher sub-=group mean responses
were compared, (Chgpter_V) coupled with the general findings

(Chapter IV) are summarized in Chapter VI.

Characteristics of Respondents

The characteristics of the 438 respondents who supplied

usable questionnaires are described below.

School Setting. Respondents were asked to indicate

whether their school setting was rural (town, village) or
urban (city). The results are presented in Table 2.

Table 2

_Respondent School Setting

Setting Frequency Percentage
Rural 185 _ 42.2
Urban : 253 : 57.8
Total i 438 100

Teaching Level, Eespcn&ents were asked to indicate

whether they taught early childhood, elememtary (1 - 6),
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junior high (7 - 9), or senigr high (10 - 12). The results

are presented in Table 3. In this study, only those levels

from grades (1 - 12) were considered.

W;,Besgcpdentmiegcb;ng,Levelg

‘Level Frequency Percentage
Early Childhood 20 4.6
Elementary (1 - 6) 194’ 44.3
Junior High (7 - 9) _ 106 24.3
Senior High (10 - 12) 112 25.6
No indication 6 1.4
Total , 438 100.1*

*Total is greater than 100 due to rounding of percentages.

Teaching Experience. Teachers were asked to indicate

how many yéirs experience they had including their present
year as a ful; year. Since the amount of experience of res-
éandents ranged from 1 to 44 years, experience in Table 4
has been grouped according to ranges. It may be‘nateé'that
25 teachers did not respond to this question. This has been
attributed to the possibility that the qugsticgagife liyéut
may bgvg resulted in these people not easily abser?ing éhe

presence of the question.



Table 4 \

_Respondent Teaching Experience

Experience Range

Frequenc&

1 5 years
. 6 = 10 years
11 - 15 years
16 - 44 years

No response

Total

-\

- 438

Position.
position was. Table

respondents.

*Total is less thansloo due to rounding of percentages.

Respondents were asked to indicate what their

5 indicates the position held by the

The category 'other" was not considered further

in this study and the four remaining groups were eventugllgy

écllapseﬂ_intc two.

=

Table 5

_Respondent Position

Position Frequency PJ.EEDtgge,‘

o |
Vice~Principal

Principal

322
16
28

‘o oy W
O

37
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Table 5

i rﬁcantiguéélr —
Position . Frequency Percentage
Other 7 35 7 8.0
-Total 7 438 : 7 7 100.1*

*Total is more than 100 due to rounding of percegiagei
Teachers and department heads were combined and were in total
considered as teachers, likewise, principals and vice-prin-

cipals were combined and considered as administrators.

Training. Respondents were asked to indicate the higbest
level of education tne§ had attained. As can be seen from
Table 6, there were six possible choices ranging from three
years or less of teacher preparation to a Doctorate. These
choices were collapsed for the purpose of this study into
four groups; three years or less, a Bachelor of Education
degree, any bachelors degree plus a teaching dibl@mg or two
or more bachelors degrees and a graduate degree.

Table 6

Respondent Level of Education

Education . Frequency Percentage
Three years or less 30 6.8
Bachelor of Education 219 50.0
Bachelors Degree and 89 20.3

Teaching Diploma



Table 6

_(continued)

Frequency

Percentage

Two or more bachelor
degrees

Master's degree
Doctorate

No response

47

51

10

11.

.7

Total 438 99.8*

,’* e

*Total is less than IQD due to rounding of percentages.

Convention Affiliation.

\Y

ate the teacher convention they attended. The response to

this question was presented in Table 1, page 43.

&

Respondents were asked to indic-

50.



Chapter IV
GENERAL RESULTS .

The purpose of this chapt%r is to provide a summayy of
total sample responses and comments on the items. espon-
dents were encou;aged to comment on each item. Some of these
comments or summaries of them are provided in each section.
Comments were made by respohden;s which were not directed at
specific items. These comments, as_wéll as comments about
the question;}icsf are presented under General Comments in
Appendix C, page 184.

Four teaché}s were independently asked to identify and
-categorize or group all items, based on their professional
judgement. This procedure was followed to reduce researcher
bias and to place all items into those categories. Six
groups of items were identified. Tﬁe groups, which appear
in this chapter as héadings are: public relations, attendance,
evaluation, quality, organization and planning, geals and
expenses. Further elaboration on the centralltheme of each
heading is'proyided in the respective sections.

Each section identifies what percentage of responseé were
received to tb; items groqped under the headfng.' The
possible‘response cgtegqries of agrbe,’strongly agree, dis-
agree and strongly disagree were collaésed and expressed as
agreement or disagreement. Unless the percentage of neutral
responses was 15% of the total or greater than one of the

collapsed categories, agree or disagree, it is not discussed.
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The actual number of responses these numggrs expressed as

péreé%tages appears in Appendix B, page -

Public Rels tions

The intent here was to determine whether teachers feel
ccnveﬁti@ns have a positive public‘relitiﬁns value. Do
parents see merit in teachers attending conventions? Less
diréétly related to public relations, do teachers feel

in conventions? Items pertaining to public relations are

i

provided in Table 7.

Table 7

Items Pertaining to Public Relatians o

Item # ; Statement

ot

School trustees should be encouraged to attend
and become involved in teacher conventions.

0
~J

el teacher conventions have positiye public

fe
élgfi_sg ‘value.

28. I feel parents generally support and see merit
o in attending teachers conventions.

- . . — — — —_—

\hl oy

Approximately a three to one ratio of teachers agreed
€hat agnventigns have a positive public relations value.
Comments indicate that ideally, they should. Hawevef, con=
ventions ﬁl?éih&d some bad press and some people feel that
it's "just another holiday for ‘teachers." Some feel that
imgrcved publié relations may result from inviting polit-
icians, public officials, media and parents to attend some

sessions, such as the keynote address.
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Teachers appear to have mixed feelings about whether or
not parents support and see merit in teachers attending
conventions. Thirty-three percent disagreed, 40% agreed ané
23% gave a neutral response to item 28. Again, it was ex-
pressed that some parents feel te;chers are having another
holiday.

As for encouraging trustees to attend conventions, 77%
of the respondents were in agreement. Some concern was ex-

-pressed that this might result in making conventions more

confusing. Encouraging trustees to attend as observers, but -

not in planning, appears acceptable,

Attendance

Do teachers feel obligated to attend conventions, should
they be required to register each day of a comvention, and
from a broader perspective, do they feel they should have

some choice as to which convention to attend? 3See Table 8

" Table 8

Items Pertaining to Attendance

Item # Statement

3. ° ‘ I should be allowed to attend the convention of
my choice; regardless of location and date held.

15. I feel obligated to attend comveations.

16. I feel some form of registration should be re-

quired each day of the convention to ensure that
teachers attend.
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A strbng feeling of obligation appears to exist.
Seventy-eight percent agreed, but the obligation, as evid-
enced by commehts, comes from within. Reasons for agree-
ment were:

"I'm beink paid.;

"I look forward to conventions for ideas.' .

""Becomming a better teacher is important to me."

"But attend willingly with pleasure."

Required daily registration is seen as being undesire-
able by at least 74% of the respondents. Reasons for
responses fnclude-the feeling that, as professionals, it's
unnecessary and that it would create dishonesty. Apparently,
at least one convention association provides teachers with
attendance cards to be signed and subﬁitted to their board.

The possibility of teachers choosing which coanvention
to attend, according to comments, seems advantageous only
when it comes to considering specialist areas, for example,
music or French. Negative comments included:

"The choice was irrelevant."

"It would create staging problems."

"Difficult to coordinate."

""Much too costly." p.
"Generally impractical."

Evaluation

Respondénts were-;sked (Table 9), in item 21 to indicate
their feelings regarding evaluating sessions on the basis of
attendance and the intent in 1te; 22 was to determine if con-
ventions should be evalu#ted in total or by speaker and

session.
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e Tabhle 9

Items Pertaining to Evaluation o

Item # Statement

21. I feel that the number of teachers in attendance
at a session is a good enough evaluation of the
session.

22. I prefer to see conventions evaluated from a

total perspective rather than evaluating each
speaker or workshop.

Sixty-two percent of the respondents disagreed with
evaluations being done on the basis g{ attendance. This was
double the number that were in agreement. All comments
received found fault with the idea. Some felt they could
be tricked, fooled or misled, that some spegkers were pro-
fessional entertainers and that high attendance may be an
indication of notoriety or reputation rather than content or
excellence. It was also felt that some people mightﬂbe
"chicken to leave' or that other sessions might have a
limited capacity and be scheduled at the same time.

There was almost an even balance betwgen agreement and
disagreement on the question of t@talfzgnventian evaluation
versus evaluation of sessions and spegkers. The response
"both" was received from five respondents who commented. The
feeling seems to be that formal evaluation must occur ahd
that it should be on specifics with a view that the "whole is"

'

S

a sum of the parts."



Quality

Items 9 through 14, presented in Table 10, attempted to
determine teachers' feelings about such aspects as quality,
interest, and utility of sessions, speakers and information.

In response to item 12, fifty percent agreed while 30%
disagreed that there is room for much improvement in the
programs and organization of conventions. However, not less
than 75% of the respondents showed agreement in items 9, 10,
11, and 13, which questioned whether or not quality, utility,
and interest were being attain®# from the sessions.

Table 10

Items Pertaining to Quality

Item # Statement
9. Workshop sessions at conventions have provided

me with valuable information and/or ideas re-
lated to my tea¥hing duties.

10. I feel the quality of workshop resource people
is usually good.

11. 1 feel the quality of keynote speakers at con-
ventions is usually good.

12. I believe there is room for much improvement
in the programs and organization of teacher
conventions.

13. I am attracted to conventions by interest and
quality of content. :

14. Attending convention workshops is a waste of
time because I am not able to implement many
of the ideas. :

Comments on Item 12 included that ''there is always room

¥

for improvement', and that marked improvements had been seen
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in quality of keynote speakers and workshops.

Seventy-three percent agreed that they were attraateﬁ to
conventions by interest and quality of content, however,
comments indicated an overriding feeling of obligation to
attend. This obligation was indicated to be moral, profes-

sional and contractual.

A strong feeling (81.8%), exists that the quality of

Lo

workshop resource people is good. There were indications
that: workshops are not part of all conventions, that the
quality varies from year to year, and that resources are
limited by finances. Appra;imgteiy the same percentage
(79.9%) agreed with item 9 on workshops which expressed the
feeling that they provided valuable information and/or iedas
from year to year, and that the calibre of resource people
is limited by finances. A négatively posed statement (Item
14), stating that é@gventinn workshops are a waste of time
because teachers are unable to implement many ideas, re-
sulted in dissgreemeng by 75.3% of the respondents. The
response to these tﬁree items would indicate that most
teachers support workshops being included at comnventicons and

,t}nd_qhem valuable. .

The feelings regardigg>£he quality of keynote séeakers

is even greater. Over 88% of the respondents agreed that
the quality was good. Some people feel that better -use of

local speakers could be made.

Organization and Planning - -

Item 12 was previously considered under the heading

£

~J
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Quality. It also has implications here, because of its
focus on the need for improving the organization of te:ebefs‘
conventions. All items considered to pertain to organization
and planning are presented in Table 11. Again, 55.6% agreed
that improvement was negdedi while 29.3% dis;greéd; Two
comments were that:

"Larger facilities were needed for more popular

speakers." 7 7

"Organizing for 1000's is difficult.”

%able 11

__Items Pertaining to Organization and Planning

Item # Statement

1. School trustees should be encouraged to attend
and become involved in teacher conventions. .

2. The A.T.A. gives convention organizers a sat-
isfactory degree of freedom to organize and run

’ their own conventions.

3. I should be allowed to attend the convention of

my choice; regardless of location and date held.

4. I consider the topic rather than where the
speaker is from when deciding which general
session to attend.

6. . I think the concerns and interests of teachers
in rurgl and urban areas differ.

7. I feel convention planners should take into
consideration differences between urban and
rural teaching situations when developing
programs.

9. I believe that separating iur;l and urban
teachers for conventions would be a deterrent
to equal professional Hevelopment opportunities.

12. I believe there is room for much improvement in

the programs and organization of teacher conven-
tions. '



Table 11

. (continued) - _
Item # Statement
17. The present location of the convention I

attended is satisfactory.

18. : I find the distance I must travel to conven-
tions and/or the arrangements I must make in
order to go, an onerous burden.

19. I think the eleven convention associations that
now exist in Alberta should be decreased in
number in order that workshops and general
sessions might have greater variety and quality.

20. I feel teacher conventions should be designed te
meet specific in- service needs.

31. I feel professional development and in-service
activities should be conducted through A.T.A.
and/or school districts, and not be included
in convention activities.

34. I feel the ideal number of delegates for a
’ convention, considering cost, variety of speak-
ers and/or workshops etc., is:
i

The two areas known as in-service and professional de

velopment were addressed in itmes 20 and 31. Sixty-four
percent of respondents agreed that conventions should be
designed to meet specific in-service needs while 27% dis-
agrdéd. One individual wondered who should determine what
the specific in-service needs are, another felt that organ-=.
lzers need to be aware of the times and still another felt
that in rural areas, in-service may not cﬁherwise be received.
The éuestion of whose responsibility it is to provide in-

serqice, was ldentified through comments such as:

L]
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"That's the school board's respdnsibility

"Not the responsibility of A.

"Conventions should be genergl "
When it was indicated (Item 31), that professional develop-
ment and in-service activities should be conducted through
the iiTiA, and/or school districts, and not be included in
convention activities, 47% disagreed and 37% agreed. Some
teachers apparently feel that due to costs, good resources
may only be available through conventions. Others felt
that in-service and professional development should be avail-
able at both and tbgtrcanventians should have something for
all. |

When decreasing the number of convention associations
was considered (Item 19), particularly in order that work-
shops and general sessions might have greater variety and
quality through increased size, 50% disagreed, 24% agreed,
and 24% were neutral. Concern over problems it would create
facilitating delegates.=accgmmadatians, vehicles and session
crowds we;e raised. One respondent felt that money and time
; éguld be better gpent on conventions to deal with specific
‘subject groups on a provincial basis. i

As for the ideal number of delegates for a convention,

considering cost, variety of speakers, and/or workshops, 48%

not more than 2,500 delegates. The majority of comments
focused on there being advantages and disadvantages to both
large and small conventions, haiéver, one individual indic-

ated he felt quality did not depend on numbers and another



expresaed concern that if workshops were desirable, it would
be difficult to accommodate large numbers.

Should school trustees be encouraged to attend and become
involved in teacher conventions? Seventy-eight percent of
the respondents feel they should, but likely only as obser-
vers.

Convention organizers are given a satisfactory degree of
freedﬁm by the A.T.A. to organize conventions according to
64.6% of respondents. Thirty percent of the remainder of
the respondents were neutral. |

Item 3 was designed with the intent of determining if
teachers felt they should have greater Iléxibility 19 choos-
ing which convention to attend. It appears that 58.7% of the
wauld create too many problems. Comments received include:

"Must know numbers to stage and budget.”

"Generally impractical, but ideal for Music teachers,

etc."

"Too costly." ‘ 7

"?ég?grea, because that is what subject conferences are

ed, while 34.4% disagree

According to item 6, 56.39

that the concerns and intglests of FEEEEE?S in rural and
urban areas différ; Some felt there were differences with
regards to facilities, parent relationships, resources, ap-
proaches due to environment interésts’énd needs. Others saw
no differences.

When it was suggested that pl:nﬁers should take into

consideration differences between rural and urban teaching .
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of members re: relevant material pér subject matter/course,

62.

situations when developing programs, the number that agreed
increased to 67 .8%, and those that disagreed decreased to

21.9%. One individual indicated that planners do take the

lie in rur:l/ufﬁnn, it rests on failure to survey or inquire
-
etc."”

As for separate conventions, 59.2% agreed that this would
be a deterrent to equal professional de;elapment aﬁpcrtuna
ities. One indication was that this should only be done
because of ;pnce. Some feel there is;n need for rural and
urban teachers to exchange 16353; etc., which }euld not occur
should they hold separate conventions.

Convention location, distance and necessary arrangements,
etc., to attend were considered in items 17 and 18. Eighty-
seven percent agreed that their present location was satis-
factory. Slightly less (82.4%), disagreed that the distance
travelled to conventions and/or arrangements made in order to .
g0 was an onerous burden. |

Eighty-eight percent agree that they do consider the
topic rather than where tbexspezker is from when deciding
which general session to attend. However, additional com-
ments.iere: teachers consider both, give the topic priority,
then the speaker, topic and the background, and not where or

what but the reputation. Some of the items discussed pre-

- viously under Quality might also be considered under Organ-
) %

.1zation and Planning.



Goals of Conventions

Items pertaining fc the goals of conventions are listed
in Table 12.

According to the response to item 23, teachers (84.6%),
are not unclear as to the purpose of conventions. At least
one individual felt this item was an insult to his intel-
ligence. Approximately 43% agreed that they had noticed that
the format and goals of conventions change from year to year
while 34% of respondents disagreed. One individual cgmmegted
that "The greater goals of gaining more knowledge, inspir-
ation, better teaching techniques, never change - smaller
gaals,dgl"

Re-vitalization of spirits and a more positive orient-
ation to teaching duties is apparently one product of con-
ventions according to 78.5% of the respondents. However,
this appears to depend on the speaker and message, and the
ﬁumber of years one has been téaching; Even more respondents
(84.5%), agree that the goal of tbe keynote speaker is to
provide inspirational as opposed to technical information.

Although 64.1% of respondents feel (Item 20), conventions
should be designed to meet specific in—seryiﬁe needs,xégly
50.2% feel conventions are structured so valuable in-service
opportunities are provided for teachers, regardless of their
. duties or interests. There is some questios about who deter-
mines epecific in-service needs and concern that organizers
ﬁeeditg be aware of the times, people's cancerns,}znd

teacher's concerns. Some feel that in-service is the
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Items Pertaining to Goals of Conventions

Item # Statement

5. I feel socializing at wine and cheese parties,
' etc. is a good way to get ideas, learn about
new materials, and share common problems.

20. I feel teacher conventions should be designed to
meet specific in-service needs.

23. I am unclear as to the purpose of conventions.

24. I have noticed that the format and goals of
conventiqha change from year to year.

25. I feel conventions are structured so valuable
in-service opportunities are provided for
teachers, regardless of their duties or
interests.

26. I feel the goal of keynote speakers at conven-
tions is to provide inspiration for teachers as
opposed to technical information.

29, I find conventions re-=vitalize my spirits and
give me a more positive orientation to my :
teaching duties.

30. I feel practical workshops are best conducted
as a separate in-service activity rather than
as part of a convention. ’

31. . I feel professional development and in-service
activities should be conducted through A.T.A.
and/or school districts, and not be included in
convention activities. :




responsibility of the school boards and others suggest that
this is the only means of 13!53f§1ce for some rural teacﬁers_
As mentioned under O;g;ﬂizaticﬂ and Planning, item 31 showed
that 47.0% disagreed and 37.4% agreed that p:afessiaﬂnlr
development and in-service activities should be conducted
through A.T.A. and/or school districts, and not be included
19 convention activities. |

Item 9, 14, (see Table 10), and 30 dealt withliarkstPS;
Eighty percent of respgndEﬂts agreed that workshop sessions
at conventions provide them with valuable information and/or
ideas related to their teaching duties. This feeling was
re-affirmed by a 75.3% disagreement with item 14 which
étated that: "Attending convention workshops is a waste of
time because I am not able to implement many of the ideas."
It is not clear where, or in conjunction with what, teachers
feel wgrksbags should be candugtéd. When suggested in item
30 that praéticil workshops be conducted as separate in-
service activities rather than as part of a cagventianj 41.6%
disagreed and 47.3% agreed. From the ccﬁments provided, it
would appear that teachers would like to see workshops offered
as in-service activitiels as well as at conventions. :

Wine and cheese parties or similir activities at Egnvena
tions are percei%ad by many to be an important aspect of
conventions. To get some ideas as to how teachers feel about
these activities, teachers were asked to respond to the

statement: I feel socializing at wine and cheese parties,

etc. is a good way to get ideas, learn about new materials
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and share common problems. The results were that 52.7%
agreed and 32% disagreed. Most comments indicated that they
felt there was limited gain or value relative to the

L ]
teaching process, but that it was an opportunity for social

"renewal. Some felt these activities were bribes, expensive

and unnecesgsary, and attendance was primarily due to the

presence of wine.

Expenses

Teachers were asked to estimate the out-of-pocket expen-
ses for attending the last convention (1980). Items 32 and
33 pertaining to exgeﬁses are provided in Table 13. Approx-
imately 56% indicated they spent $25.00 or less. Only 9.4%
felt it cost them more than $100.00. As to whether or not
teachers felt the cost for them to attend the convention
was reasonable, 82.6% agreed that it was, and only 10.7%
disagreed. There is some feeling that teachers sﬁauld not
have to cover these expégsesi One individual indicgted.tbati
as part of their callective agreement, teachers in his 1@&&1
got paid transportation plus $50.00/day for at;eading a:
teachers' convention. '

The information in this chapter has been_éravided as a
summary of teacher response to the questionnaire. The
results will be discussed on a more specific basis in

Chapter V.
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Table 13

Items Pertaining to Expenses _ -

Statement

(& ]
L)

The dollar cost to me to attend the last con-
vention was reasonable.

Excluding conventions fees, Cost
please estimate your out- :

of-pocket costs for the (1) less than $25.00
last convention. (2) $25.00 -~ $49.00
3




Chapter V
SUBGROUP RESPONSES

In this chapter, the response to items in section B of
the questicnggige.will be considered according to groups
teachers identified with 'in section A of the questionnaire.
Differences in teacher responses among groufs, derived from
settings, experience levels, teaching levels, positions,
training levels, and convention assoclations will be iden=
tified. The two-tailed t test of independent samples was
;,used to Qetermige if any significant differeapnces existed
between the responses of any two groups. For multiple com-
piiigans, the F test was used. For both tests,*.0.05 was
cg‘§idered as being significant. Subsequent to the F test,
the Scheffe method was employed at a significance level of
0.10 for reasons identified in Chapter III.

The data obtained from the questionnaire were conaidered
in accordance with the grouping of items identified ié
Chapter 1V, which .were: public relations, attendance, eval-
uation, quality, organization and pianning,ig@&ls of EéﬂVégi

[

tions, and expenses.

Rural Versus Urban Responses

Public Relations. Those items whi:h were considered to

[ ]

pertain to public relations were 1, 27, 28. These items were
presented in Table 7, Chapter'IV. As indicated iﬁ/Tablé 14,

there were significant differences in responses between rural
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and urban respondents to items 1 and 27, but not with item
28, ﬁrban respondents (item 1), agreed somewhat more
stronglybthag rural respondents that school trustees should
be encouraged to attend and become involved in teacher
conventions. The pattern was similar with regard to item 27,
however, the mean responses of both were not as strongly in
agreement .

Teachers apparently do not strongly agree that teacher
conventions have a positive public relations value. The mean
response of both groups to item 28, déiliﬁgAﬁith Wbethe; or
not parents support and see merit!in teachers attending con-

ventions, was close to being neutral.

¥

Attendance. Items 3, 15, and 16, (see Table 8, Chapter

IV), were ideﬁtifiéd as having something to do with atteﬁs
dance. No significant difference was evident between rural
and urban responses to items 3 and 15. Both groups disagree
slightly that teachers should be free to attend the conven-
tion of one's choice regardless of location and the\date,
(See Table 8, item 3). Both gr@ﬁps tend to agree that they
do feel obligated to attend conventions. This was indicated
by responses to item 15, Table 8.

A siéniiiégnt_diiieredﬁe exists between the degree of
disagreement by the two groups regarding item 16. Urban
respondents more strongly disagreed that some form of regis-
tration should be required each day of the convention to

ensure that teachers attend.



Evaluation. The items which dealt specifically with

evaluation of conventions were 21 and 22, and appear in
Table 9, Chapter IV. In responding to item 21, there was a
significant difference between the mean response of the two
groups. Although the mean'response of both groups was
between neutral and agree, the degree of urban agreement was
stronger. They apparently feel that the number of teachers
in attendance at a session is a good enough evaluation of
the session. As indicated in Table 14, there was no signif-
icant difference in the mean response of the two groups to

item 22.

Quality. Ite&g 9 through {g dealt with some aspect of
quality or utility. These items are presented in Table 10,
Chapter 1IV. Both groups, according to the mean response in
Table 14, seem satisfied that they are receiving quality at

conventions and are able to utilize information presented.

—

Response of both grouﬁs to item 12 indicates however, that
there is room for improvement.

There was a significant difference in response to items
10 and 13. On both items, urban respondents agreed more
strongly than'rural respondents. Theée items dealt with the
quality of workshop resource people being good and the at-
traction to conventions by interest and quality of content.

Organization and Planming. On items 2, 3, 4, 6, 7, 12,

and 19, there was no significant difference in responses when

a two-tailed t.tést was used. There were significant
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differences, as noted from Table 14, on items 1, 17, 18,
20, 31, and 34. All items pertaining to organization énd
planning are presénted in Table 11, Chapter 1V,

The response to item 1; which was also dealt with under
the heading public relations, indicates that teachers feel
school trustees should be encouraged to attend and become
involved in teachers conventions. Urban teachers felt more
strongly in agreement on this item.

Although both groups indicate they are satisfied with
the presenF location of their conventions, (item 17, Table
14), rural participants are ccpsiderably less satisfied than
are urban participants. As far as travel and making neces-
sary arrangements in order to attend are concerned, both
groups disagreed, and according to the response to item 18,
Table 14, these were not an onerous burden. The mean res-
ponse of the urban group was significantly more in disagree-
ment. :

Item 20, Table 14, indicates both groups agree that con-
ventions shﬁuld be designed to meet specific in-service
needs, but the response of rural teachers was significantly

more .positive. However, when item 31 was GgDSiQEFEd by
teachers, a much more significant differenéa became apparent.
The mean response of urban teachers moved more toward dis-
agreement, while the mean response of rural teachers iES‘
still clearly in agreement. Apparently, rural teachers feel

professional development and in-service activities should be

conducted through the A.T.A. and/or school districts, and
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not be included in convention activities.

On the subject of convention size, the significant
difference in response to item 34 (see Table 14), indicates
that rural and urban teachers differ on this point. It
‘would appear that rural teachers feel the ideal number of
delegates for a convention is 2500 to 4000, while urban

teachers prefer a convention with 4000 to 4500 delegates.

\ Goals of Conventions. ‘Nine items (see Table 12, Chapter

IV), were identified as relating to the goals of conventions.
On five items, (5, 23, 24, 26, 295, there was no significant
difference between rural and urban responses using the t
testi However, as indicated in Table 14, on items 20, 25,

30 and 31, éignificant differences were apparent.

The rural response to item 20 was considerably more
strongly'in agreement wiéh the feeling that conventions
should be designed to meet specific in-service needs than the
urban response. However, when it was suggested in item 25
that conventions are structured so valuable in-serviée oppor-
tunities can be provided, the mean rural response dropped
almost to the neutral 1e§e1 (3.0), and the urban mean re-
sponse remained almost the same, (3.39). It appears that
rurai teachers feel strongly about in-service being part of
conventions, but that the opportunities are not being
provided. .

The_difference in response to item 31 on prgiessianil

» development was also significant. The mean response for
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rural teachers ﬁas very nearly neutral, while the urban
regpoadeats tended to disagree. The interesting point here
is that urban respondents were disngreeiﬁg!tbgt the pro-
fessional development and inﬁservicé activities should be
conducted through A.T.A. and/or school districts, and not be
included in convention activities, where as with items 20
and 25, they tended to agree.

On item SQ} dealing with the idea that practical work-
shops are best conducted as a separate in-service activity
rather than as part of a convention, the rural mean response
leaned toward ggfgegént while the urban mean response was
nearly neutral. The two mean responses were considered to
be significantly different.

Expenses. Items 32 and 33 dealt with expenses, and on
both items, there iiS-E significant difference in the res-
ponses between rural and urban respondents. See Taple 13,
Ché'ier IV for these items. The mean response for out-of-
pocket costs, excluding convention fees for urban respondents,
was less than $25.00 to $49.00 according to item 33, Table
14. "Both rural and urban respondents ngreéd that the dollar

cost to attend the last convention was reasonable.



Table 14

Comparison of Rural and

Urban Responses

Sig.

Item # Subgroup N X S.D. Diff.

1. Rural 184 ' 3.88 1.01 p¢ .05
Urban 249 4.04 0.97

2. Rural 178 3.43 0.71 n.s.a
Urban 241 3.88 0.80

3. Rural 182 2.59 1.27 n.s.
Urban 245 2.72 1.31

4. Rural 183 4.28 0.84 n.s.
Urban 247 4.25 0.84

5. Rural 183 3.27 1.22 n.s
Urban 250 3.26 1.21

6. Rural 184 3.40 1.21 n.s
Urban 247 3.21 1.94

7. Rural 183 3.586 1.04 n.s
Urban 250 3.54 0.94

8. Rural 183 3.55 1.11 n.s.
Urban 248 3.38 1.10

9. Rural 181 3.89 1.11 n.s
Urban 248 3.94 1.10

10. Rural 182 3.70 0.81 p¢.-001
Urban 249 3.95 0.63

11. Rural 183 3.91 0.84 n.s
Urban 252 4.03 0.71

12. Rural 183 3.45 1.10 n.s
Urban 252 3.32 1.10

13. Rural 184 3.60 1.03 . p(.001
Urban 349 3.93 0.87

“14. ural 177 2.24 0.07 n.s

Urban 241 2.07 0.05
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Table 14

(continued)
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Table 14

(continued)

Item # Subgroup N X

29, Rural 1
Urban 2
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30. Rural 1
Urban 2
.14 -
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2. n.s. - no significant difference.



Response Based on Teaching Experience

Teachers were placed into one of four groups depgndiﬂg
on the amount of te;ching experience they had. The four
groups consisted of teachers with: 5 years or less exper-
ience, 6 -~ 10 yéars experiénce, 11 - 16 years experience,
and more than 16 years experience. The F test was ugad to
determine if there was any difference in the response of
these four groups to the questionnaire items. An F probab-
ility of 0.05 was considered as being significant. The
Scheffe method was subsequently employed to further isolate
groups with significant differences. A level of 0.10 was
considered as being significant for reasons indicated in
Chapter 1II. Table 15 indicates the results of the tests
comparing teacher responses according go experience. Res-
ponse to groups of items identified earlier in this chapter

. were reveiwed and are presented in the following sectiomns.
\ ‘ |
Public Relations. Of items 1, 27, and 28 identified in

Table 7, Chapter IV, a significant difference in response was
noted only on item 28. The response of those teachers with
less fhap 5 years experiénce was significantiy:differeat

from the mean resp&h@g ngfhose with 11 - 15 years experience
and those with more than 16 years experience. The mean res-
ponse of tpdchers witﬁ‘iess than 5 years experience shows a
slight tendency to disagree, where as the other two groups

are slightly in agreement that parents generally see merit
’ S}

in teachers attending conventions. As can be noted from

® .



Table 15, agreement increases by grauﬁs with experience,
except for those with 16 or more years experience, who agree
slightly less than those teachers with 11 - 15 years exper-
ience.

Attendance. Itemg 3, 15, and 16 dealt with attendance

and were presented in Table 8, Chapter IV. On item 3, a
significant difference was noted in the mean response of
those teachers with more than 16 years gxperiégce and the
two groups with 10 years or less experience. As indicated

in Table 15 by the mean response of the groups, agreement

bécame more experienced, they disagree more strongly with
the statement that they should be allowed to attend the
convention of their choice; regardless of location and date
held.

Evaluation. Evaluation was dealt with in items 21 and

22, as presented in*Tible 9. A significant difference in
mean responses WAasB nateé on item 22, but not on item 21.

The mean response of those with less ﬁhnn 5 years experience
was signifieantly different than the mean response of those
with 6 - 10 years experience or 11 - 186 &elrs experience.
Tiple 15 indicates that teachers with less than 5 years ex-
perience disagree somewhat, ibile‘tbe other two groups tend
to agree, that conventions should be evaluated from a total
perspective rather than evaluation each speaker or workshop.

4
Item 12 was the only item of those from 9 to

ualit

14 listed in Table 10, regarding quality, where a significant

-]
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difference was found. Those with less than 5 years exper-
ience agree more strongly than those teachers with 16 or
more years experience that there is room for much improve-
ment in the'programs and organization of teacher conventions.
Table 15 indicates that as the experience level increases,
thé mean response, and subsequently the degfee of agreement

decreases.

Organization and Planning. Of the 14 items listed

Table 11, Chapter Iv; on Organization and Planning, with 4
(items 2, 3, 12, 31), there was a significant difference in
the mean response of groups. Item 2 deals with the degree

" of freedom the A.T.A. gives to convention organizers to
organize ;;d run their own conventions. As indicated En
Table 15, agreement increases as experience increases. The
mean response of those with less than 5 years experience
differs significantly from the mean response qf teachers with
11 - 15 years experience, and 16 and more years experience.
The mean response of teachers with 6 -‘10-years experience
is also significantly less than that of teachers with 16 or
more years experience.

. As nbted in the previous section on attendance, there was
'a significant difference in the mean response of those with
more than 16 years experieLce as compared witg those teachers
1"’.10 years or less experience on item 3. Ior? experienced
teachers disagree more than other teachers with tb;_TBK: that

they should he allowed to attend the convention of thei
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choiée, regardless of location and date.

Item 12, previously discussed under quality, may have
some implications for organization and planning as well.
All experience levels agree that there is room for improve-
ment in the porgrams and organization of conventions. As
the level of experience increased, the degree of agreement
decreased. The mean response (2.50) of teachers with 'less
than 5 years experience differed significantly from that of
all other groups when responding to item 31. The mean're—
sponse of the otper three groups was nearly neutral (3.00),
regarding the feeling ;hat-proféssional development and in-
service activities should be conducted through tﬁé\A.T.A.
and/or shcool districts, and not be included in convention

activities. ¢

Goals. Items considered to pertain to the goals of
conventions were presented in Table 12. Of the nine items,
significant differences in mean responses were evident with
items 26, 30, 31.

As experiencé increases, teachers more strongly agree
that’ they feel the goal of keynote speakers at conventions
is to provid; 1nsp1ration for teachers as posed to tech~
nical information. The significant difference in mean
response was between teachers with less than 5 years exper-

ience and those with 16 or more years experience.

A significant difference was also indicated between

these two gfoups when the response to item 30 was conside*ed.'

¢
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Teachers with 16 or more years experience agree considerably
more strongly that practical warksbaps»"e'best conducted
as a separate in-service activity, rather than-as part of a
.convention. ,

On itep 31, only those teachers with less than 5 years
experience tended to disagree that professional development
and in-service activities should bé conducted through the
A.T.A. .and/or school districts, and not be included in con-
vention activities. As indicated in Table 15, the mean
response of this group differed significantly from that of
all other groups. |

Expenses. As indicated in ?ible 13, items 32 and 33
relate to gxpenses,v Rgggrding the dollar cgét to attend,
there was no signific;ntrdifferenﬁe in the respomse of tbé;

: ¥

groups. (Item 32, Table 15). However, indications are

(Table 15) that there was a significant difference in mean

; -
response of teachers with less than 5 years experience an
those with more than 168 years experiemce to item 33. Those,

teachers with less experience appear to have less out-of-

pocket expenses than atheri.

4
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Table 15 ’
/
Comparison of Teagher Responses According to Experience
' -
— — 7723
JItem # Subgroup N X S.D. | Diff.
1. (-)5 yrs. 101 4.01 - 0.93 n.s.2
6-10 yrs. 101 4.07 0.98
11-15 yrs. 85 3.97 0.97
16(+) yrs. 121 3.95 1.02
- . N L]
2. (-)5 yrs. T 92 3.53 - 0.72 1-3<0.001
6-10 yrs. - 98 3.76 0.80 1-4¢0.001
11-15 yrs. 86 3.94 0.71 2-4<0.001
16(+) yrs. 119 4.11 0.69 »
3. (-)5 yrs. 101 2.90 1.34 4-1¢0.010
b 6-10 grs. 99 2.89 1.34 . 4-2¢0.010
: 11-15 yrs" - 83 2.47 1.27
16(+) .yrs. 120 2.43 1.15 .
4. (-)5 yrs.’ 99 4.42 0.64 n.s
2 6-10 yrs. 100 4.25 0.90
11-15 yrs. 85 4.19 1.01
16(+) yrs. - 121 4.20 0.74
5. (-)5 yrs. 101 . 3.36 1.23 n.s.
6-10 yrs. 100 3.47 1.24 s
11-15 yrs. 86 3.12 1.22
16(+) yrs. - 121 3.11 1.18
6. (-)5 yrs. - 100  3.45 1.09 n.s.
6~10 yrs.. 99 3.28 1.16
11-15 yrs. 88 3.42 1.07
16(+) yrs. 119 3.17 1.12
7. (-)5 yrs. '102 3.76 0.85 n.s.
6-10 yrs. 100 3.52 1.07
11-15 yrs. 87 3.51 0.96
16(+) yrs. - 119 3.55 0.99
. Fi .
8. "(=)5 yrs. 102 3.33 1.08 n.s.
6-10 yrs. 100 3.59 1.10
~11-15 yrs. 88 . 3.30 1.17 . o :
16(+) yrs. 117~ 3.51 1.11 k}/fﬁ‘
9. . (-)5 yrs. 98 3.92 0.85 n.s.. _
6-10 yrs. 100 3.87 0.92
11-15 yrs. 87 4.00 0.94 -
16(+) yrs. 119 3.87 0.88

oo
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Table 15 - .

) (continued)

S —————_——— e ———————————————— ———

Item # Subgroup . N~ X S.D. Diff:
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16(+) yrs. 122

LO R0 I B b B

.81
.01
.92
.14

18. (=)5 yrs. 100
6-10 yrs. 97
11-15 yrs. 86
16(+) yrs. 117

D = N
COrO OFMFO
©
o
o
w



84.

Table 15

(continued)
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Table 15

(continued)

— — T - sig.
Item # . Subgraup X S.D. Diff.

27.

30.

w
—

" "
L]

34.

(-)5
6-10
11=15
16(+)

(-)5

6-=10
11-15
16(+)

(=)3
6-10
11-15
16(+)

(-)5
6-10
1i-15
16(+)

(-)5
6-10
11-15
16(+)

(=)5
6-10
11-15
16(+)

(-)5
6=10
11-15
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6-10
11-15
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yrs.
yrs.

yrs.
yrs.

yrs.
yrs.

yrs.

yrs.

yrs.
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yrs.
yrs.

yrs.

yrs.
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yrs.
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yrs.-

yrs.

yrs.
yrs.
yrs.
yrs.
yrs.
yrs.
yrs.

yrs.

yrs.

yrs.
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yrs.
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101
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100
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no significant differeﬁcg.
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Response Based on Teaching Leveil ‘ .

Respondents were asked to indicate whether they taught

at the early childhood, elementary, junior high, or semnior,

high level. Because.of the low number of respondents :
(4.6%), indicating early childhood, this category was con-
sidered insignificant and was consequently not considered

in this analysis. The three remaining categories of teach-

Ed

ing levels were subjected to an F test in order to compare

F

their mean responses. These responses wereg subsequently

subjected to the Scheiféimethad to identify groups with

7significantly*di£fering mean responses. The results pre-

.sented in Table 16 have been considered significant at the
. » ‘ -
0.05 level. :

pr}}é Relations. ;6n those items pertaining to public
relations (itémé 1, 27,:28,1pf25éﬂiéd in Table 7), no sig-
nifi;ant difference in meaﬂ?rgspanse by the three subgroups
was evidenéed_ (See Tabl;ilé); ' |

Attendance. In response to items 3, 15, and 16 presented

in Table 8, Chapter IV, no significant difference was noted

in the mean response of the three groups (see Table 16).

Evaluation. In this area of consideration, a s;gniifb;ht

difference in mean response was likewise non-evident. The

results of tests involving items 21 and 22 (stated in Table

13

9, Chapter 1V), ire presented in Table 16.
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4g§1itf:> of 1temsfnine thrcugh fnurteen presented in

Table 1Q, Chapter 1v, ,,;ligng;th quality, there ware two
on which the mean response of groups differed signi;icantly.

According to data in Table 16, the mean response of elem-
i S E :
entary and senior high school teachers differs on items 9

andg 10. Elementary teachers agree more strongly (item 9),
] g '
that workshop sessions at conventions have provided them

with vajuable information and/pr ideaf related to their

teacbiﬁg duties. The respanse o item 10 appears to be
somewhat proportionately the same. Elementary tégchers here

toe agree ma%e strongly that the quality of workshop resource

people is usuélly good. .
&

I

ganisstian and Plannlgg_ Teachers at the different

teaching levels dld not dlffer 51gn1f;cantiy 1n the}r re-
- f

-sponse to the i tms deallng w1tn Drganlzatlan gnd planning.-

Tablé 16 indicates no 51gn1flgant differences in meaﬁs were

found using the F test. Those items pertaining to organiz-

ation and planning can be found in Table 11.

Goals.. Of thé é items listed in Tabie 12, Chapter IV,
pertaining to éaals, only on items 5 and 29 was there
evidenée of a signiiigant difference in means. iQn item 5,
junior and-senior high teachers were more in agreement. {han

the elementary teachers whose mean response was nearly

‘x
seutral. Junior and senior high ta;chefs apparently feel
more strongly that socializing at such events as wine and

cheese parties, is a good way to get ideas, learn about new



materials, and §hare cammon problems.

Elementary teachersjresp@nded more positively to item 29
than jgﬂiarihigh téachersi Elementary teachers indicated
more strongly that conventions re—vitaliie thgir'spifiﬁs and
give ﬁhem a more positive Qr;ent;tian*ta théir teaching

-

duties.

Expenses.

As indicated in Table 16, there ippé&fsgéé be
no significant difference using «the F test amfong the mean
3 s :

response of the three teacHing levels, to items 32 and 38.
e '

These items are presented in Table 13.
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Table 16

‘Comparison of Elementary, Junior High” and
Senior High School Tefichers Responses

Item # \ Subgroup N X S.D. Diff.

1. Elem. 191 3.96 0.96 n.s.®

' Junior 108 4.08 !Qisé
Senior 111 3.96 ‘ﬁilc

2. Elem. 189 3.83 ,0.72 n.s.
Junior . 98 3.90 0.81 .
Sgnior 198 3.96 0.80

3. Elem. 189  ,2.59 1.20 _n.s.

o Junior 104 2.81 "1.35 B
Senior 1089  2.65 1.37

4. _Elem. 190 4.24 0.92 n.s.
Junior 104 4 .36 0.75
Senior 110 4.36 0.76

5. Elem. 192 3.08 1.18 1-2 p 0.10
Junior 106 3.41 1.18 1-3 p 0.10
Senior "110 -3.40 - 1.24

6. Elem. 188 3.24 "1.10 n.s.
Junior 105 3.22 1.08

"~ Senior 112 3.40 1.20

7. ¥lem. 190 3.51 0.99 n.s.
Junior 106 3.57 0.94 :
Senior 11 3.58 1.04r

8. " Elem. 189 3.50 1.04 n.s.
Junior 105 3.49 1.12
Senior 111 3.40 1.19

9. Elem. 192 4.06 0.80 1-3 p 0.10
Junior 101 3.93 0.89 -
Senior 110 3.69 1.00

10. Elem. 192  3.94 0.68 18 p 0.10

‘ Junior ‘104 .3.83 0.73 '
Senior 109 - .3.6? 0.77

11. Elem. 104 2.96 0.80 n.s.
Junior 105 3.92 0.85
Senior 111 4.00 0.65



Table 16

(continued).

.29
.48
.47

12. Elem. 193
Junior . 106
Senior 111

.85

.71
.72

13. - Elem. _ 191
Junior 105
Senior 111
.09
.16
.24

14. Elem. 185
ghﬂigr 102
enior 106
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.79
.84
.92

Elem. 190
Junior 104
Senior 111
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h

.16
.91

.05

16. Elem. 192
Junior 104
Senior . 112

17. Elem. 194 .97
Junior - ~106

Senior 112

.05

.03
.92
.90

18. Elem. 186
| Junior 105
Senior 109

el - B - %

.50
.73
.56

19. ' Elem. 187
Junior 104
Senior 109

BB B

.38
.59
.53

20. . Elem. 192
Junior 106
Senior 109
.62
.54
.64

21. Elem. 192
Junior 105
Senior 111

.95
.07
.20

22. Elem. 192
Junior 106
Senior 107
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‘(continued)

Table 16

Item

#

Subgroup

27.
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- 29.
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. 31.
32.
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_Table 16

(continued)

Item #

Subgroup

34.

.

ﬁé-significaﬂt difference.

Z
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Response Based on Position

Quéstianngire respondents were requested'ta iﬁdi;ate
what they cansideredztbair position in the schoel to be.
The possibilities for seleéticn included teaéhef, department
head, vice-principal, principal or étber. These categories

ﬁEfEﬁGﬂilipSEQ to form two groups, teachers (classroom )

7
teachers and department heads) and administrators (vice- - “°

principals and principals). The fifth possible selection

identitied as "other" was not given éonsideration, due to
insignificant numbers (8%). The two groups were then sub-

jéﬂtéiita a t test for comparison of tHeir mean responses.

‘The results of thai)tést are indicated in Table 17.

Public Relations. On items 1, 27, 28 (Table 7, Chapter

IV), no significant difference in mean responses was observed

using the t test.

éttenéagce; No significant difference was noted in .the
mean responses to items 15 or 16 on attendance. These items
are pfesegted in Tablé 8, Chapter IV. A significant differ¥
ence was identified in the mean response of the two groups
tclitem 3, (Table 8). Administrators tended to disagree
more étrcﬂgly.that teachers be allowed to attend the conven-
tion of tpeir choice, regardless of lﬂcgtignrgn% date held.

(See Table 17). -

1

Evaluation. Evaluation was considered in items 21 and 22.

These items, presented in Table 9, dealt with the idea of .

93.



using attendance at ; session as a means aiievslug:ink the )
"session and whether conventions ébauld be evaluated by l
session_or convention in total. No s;g;ificgnt difference
(=ee Tabié 17) in tﬁe mean response cf;these two groups was

noted. = . ' .

L. Iy B : B
Qﬁalitg_ ‘Quality and utility were dealt with in items 9
1thraug§=1%g(sée Table 10, Chapter IV). A significant differ-

ence in mean response: of the two groups was noted only on-
h H x - L
item 11. That item dealt with the quality of keynote

speakers. Administrators more strcngiy agreed that the
& = ; F ‘
qual}ty of keynote speakers at conventions was usually good.
& ‘. ; ’

L

Evidence of this is presented in Table lf.-v

Organization and Planning. The items for which no sig-

‘nificant difference was noted were 1, 4, 6, 7, 8, 12, 17, 18,
20, and 31. See Table 11, Chapter IV for the specific items. -
There was a significant difference in the mean response of
tgese two groups to items 2, 3, 19, 34 (see Table 17).

On item 2, {egardiﬁg,the degree of freedom A.T.A. gives
organizers to run their own' conventions, éﬁministfatcrs were
much more in agreement tHan teachers. According to data in
Table 17, itemiSQ, teachers seem to feei the ideal number of
deieg;tes for a convention is between 4000 and 4500, while
administrators feel it should befﬁgéo to 4Q?Di*'The response
of admintstrators and teachers qﬁfiered s;gnif}cantlgg Ad-
ministrators disagree more th:ﬁﬂtegchera? that tegcbegggﬁ‘f .

should be allowed to attend the convention of their choice .



regardless of locafion and QQte held. See-jtem 3, Table 11
| for actual results. 4 - :5

Regarding the number of ;;nVention associations (item 19,
Table 11), there was'a significant difference in the mean
résponse by teacﬂers and administrators. Teachers more
strongly disagréé that the number should be decreased in

order that workshops and general sessions might have greater

variety and quality.

Goals of Conventions. Items 5, 20, 23, 24, 29 and 31

.are pfesented in Table 12, Chapter IV. Thére appears to be
no siénificant difference in the mean response of the two
groups (see Table 17). Although there was no significapt
difference in the mean response to ifem 20, indicating that
conventions should be designed to meet speciﬁic in-service
needs, there was a significant difference imn the mean res-
ponse to item 25. It indicated that conventions are struct-
ured so valuable in-service opportunities are provided for
teachers regardless of their duties or interests:

There was a very significant difference, according to the
t test, in fbe mean.responséyof teachers and administrators
: o item 28 (see Table '17). Administrators agree much mofe-
strgngly that Ehe goal of keynote speakers at conventions
i8 to provide inspiration for teachers as opposed to tech-
nical information, |

Administrators seem to be more strongly in agreement

that practical workshops are best conducted as a separate

93
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in-service activity rather than as part of arconvention.

This is the indication according to item 30 in Table 17.

Expenses. Accordiﬁg to the response received on items
32 ahd 33, (Table 17), there was no significant difference
in thevout—ot-pocket cost to teachers and administrators.
Like wise, there was no significant difference in the degree
of agreement that the cost was reasonable. Actual item

,statements are presented in Table 13.

¢ ) R
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Table 17\ | '

Comparison of Teacher (Classroom Teaéhers and Dega;Fment ;
Heads) and School Administrators (Principals and Vice-
principals) Responses

o - . Sig. .
Item # Subgroup N X 5.D Diff.

1. Teachers 333 400
Administrators 65 3.89
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Table 17

. (continued) ’
. ) , 77=77 j - o Sig.
Item # Subgroup N X S.D. Dif%i
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Tgble 17
(continued)
Item # Subgroup N X S.D. D?i%'
29. Teachers 334 3.80 0.97 n.s.a
Administrators 65 3.95 0.87
30. Teachers 336 3.07 1.21 p¢ .05
’ Administrators 65 3.42 “1.31
31. Teachers 335 2.90 1.17 n.s
Administrators 65 3.02 1.21
32. Teachers 320° 3.79  0.84 n.s
Administrators 65 3.94 0.85 ‘
- 33. -Teachers 338 1.77 1.10 n.s
Administrators 65 2.00 1.19
34. Teachers 337 4.13 2.08 p¢.001
- Administrators 65 3.06 1.82
3h.s. - no significant difference.
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Response Based on Training

Respondents were asked to identify the highest level of
Neducation they had attained by checking one of the following
three years or less university, a Bachelor of Education, a
bachelor's degree and teaching diploma, two or more-bach-
elor's degrees, a master's degree or a doctorate. These.
grdupé were coilapsed to form three groups; less than a B.Ed.,
a B.Ed (B:Ed. or a bachelqr degree and teaching diploma) and
two degrees or more (two or dore bachelor degrees, a master's
degree or a doctorate). The three groups were ﬂot close to
being equal in number and as can be seen from data in Table
18, those grouped according to a B.Ed. or equivaleht form
the majority. The responses of the three groups were sub-
jected to the F test using a s{gnificance level ;f 0.05 and
' subsequently, to a Scheffe’ test using a significance level
of 0.10. 'The results of the testing are presented in this
chapter in Tabie 18. The response to each item is consid-
ered here according to the aréas-méhtioned‘in Tables 7 |

through 13, presented in Chapter IV.

Public Relations. On items 1, 27, and 28, presented in

Table 7, Chapter IV, as relating to public relations, nék
significant difference was identified when responses were
grouped according to training. This information is provided

in Table 18.

Attendance. Table 8, Chapter IV, indicates that items 3

15, and 16 pertain to attendance. When these items were



considered based on the three training levels, no significant
’ .
difference in mean response was apparent. Information on

the test results is provided in Table 18.

Evaluation. Evaluation is considered in items 21 and 22

as indicated in Table 9, Chapter IV. When the response to
these items was considered according to educational training,
no significant difference in mean scores was noted. Table

18 provides the results of tests conducted. ¥

Quality. On items 9 fbrough 14, a significant difference
in the medn response of the tbfee subgroups was noted only
on item 14. These six items are identified in Tabie 10,i
Chapter'fV?“\Iteh,14 indicates that attending convention
workshops ié a waste of time because teachers are unable to
implement many of the ideas: Accofdiﬁg"to'Table 18, the
mean response of those with less than a B.Ed was signif-

icantly different from those with two degrees or more. The

latter group disagreed somewhat more.

Organization and Planning. Those items which were con-

sidered to pertain to organization and planning are presented
in Table 11, Chapter IV. Of the fourteen identified, there
. were significant differences in‘the mean scores for items 2,
8, and 31. “

On item 2, which stated that tpe A.T.A. gives organizers
a satisfactory degree of freeddm to organize and run their

conventioné, thbse with two or more university degrees agreed
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cOnsiderably more than those with a B.Ed. The mean response
of each group is presented in Table 18. ”

ATeacbers with two or more univérsity degrees bhad a mean
response wiich was significantly less in agreement than
either of the two other groups on itz: 8. Those teachers
with a B.Ed or less, agreed more strongly that separate
rural gnd urban conventions would be a deterrent to equal
professional deveiapment‘cppartuaitiesi The mean response,
as noted from Table 18, became less as the amount of train-
ing increased.

The mean response of each training group to item 31 pre-
sents an interesting situation. The item, which is presented
in Table 11, Chapter IV, states tha£ éroiessianal“develapmént
and in-servicde activities should be conducted through .the
A.T.A. and/or the school districts, and not be inélﬁded ih
conventiogfactivities. Table 18 indicates that teachers with
less than a B.Ed. agreed slightly, those with a B.Ed. had
almost a neutral mean response (2.96) and téachgfs with two
or more degrees disagreed slightly. Agcariﬁag to the F test,
there was a significant difference in the mean response of

teachers with two or more degrees and both those with B.Ed.

degrees as well as those with less than B.Ed. degrees.

Goals. On items 5 and 31, two of the nine items consid-

ered to pertain to goals, there were sigaificaat differences
in mean scores The nine items are presented in Table 12,

Chapter IV. The response of the three educational levels to



item 31 was discussed in section 5.

Item 5 dealt with the idea that socializing at wine and
cheese parties, etc. is a good way to get ideas, learn about
new materials, and share common problems. The mean response
of teachers with less than a E!Eé! was found to be signifiél
.antly different from that of both B.Ed. degree people and
teachers with tvé or mére university degrees.k In Table 18,
there afe data which indicaté that teachers with less than a
B.Ed. disagreed sgméwbati_accarding to the mean response,
while both other groups tended to agree. As the educational

training increases, the mean response value increases.

Expenses. Expenses, acecriing to Table 13, are consid-
ered in items 32 and 33. Item 33 dealt with the amount of
out-of-pocket costs each respondent had at the last conven- .
ticn;i_Dn this item therexwas a significant difference in the
- amount indicated by each group, based on training. Teachers.
with less than a B.Ed. appear to have more out-of-pocket
costs than either of the other two groups. These results

are presented in Table 18.
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Table 18

Comparison of Teacher Responses
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Table 18

(continued)

Item #  Subgroup N. X S.D. D?%%j

12. Ed.(-) 29 3.45 0.99 n.s.?
B Ed. . 306 3.31 1.13
Two Degrees (+) 96 3.56 1.02

13. .Ed.(-) 30 3.57  0.90 n.s
B Ed 303  3.80 0.95 :
Two Degrees (+) 99 3.86 0.96

14, B.Ed. (=) 30 2.47 0.97 1-3 pc.03
B.Ed. 291  2.15 0.88
Two Degrees (+) 96 1.99 0.78

15. B.Ed.(-) 30 4.00 0.83 n.s.
B.Ed. 302 3.85 0.98
Two Degrees (+) 98 3.76 1.08

16. B.Ed.(-) 30 2.07 -1.14 n.s.
B.Ed. 305 2.05 1.14
Two Degrees (+) 98 2.17 - 1.27

7. B.Ed(-) 30 3.70 1.06 n.s.

B.Ed. 308 4.00 0.92
Two Degrees (+) 99 3.94 1.05

18, B.Ed. (=) 30 2.30 1.02 n.s.
B.Ed. 297 1.97 0.95
Two Degrees (+) 96 1.83 0.87

19. B.Ed.(-) 29 2.78 1.33 n.s
B.Ed. v 297 2.65 1.10
Two Degrees (+) 97 2.51 1.03

20. B.Ed. (-) 30 3.53 1.25 n.s.
B.Ed. 305 3.50 1.15
Two Degrees (+) 97 . 3.38 1.10

21. B.Ed(-) 30 - 2.40 1.07 n.s.
B.Ed. 304 2.67 1.14. . e
Two Degrees (+) 98 2.41 ~1.13

22. B.Ed. (=)' 29 2.90 1.18 n.s.
B.Ed. 303 3.04 1.11
Two Degrees (+) 96 3.06 1.15
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Table 18
(continued) '
T o w % so v
Item #  Subgroup N X S.D. biry

23.

24.

26. .

28.

29.

33.

B.Ed.(-)
B.Ed.
Two Degrees (+)

7ﬁegrees (+)

Two Degrees (+)
Two ?l‘-)egrees, (+)
Two Degrees (+)
Two Degre (+)
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Table 18

(continued)

— — — — 717 — =— -
“Item #  Subgroup - N X

34. B.Ed.(-) 30 3.93
B.Ed. - 308 3.96
Two Degrees (+) 99 4.02

)

n.s. - no significant difference.



Lo

108.

-

Response Based on Convention Association Affiliation

- Respondents were requested to indicate to which one of ,
eleven convention associations they were affiliated. These
11 groups were not collapsed. They were left in their orig-
inal grouping so that associations might ideﬁ{ify specific
‘cance:ns of teachers. The data were first subjected to the

F test, using a significance level of 0.05. Then the Scheffe
method was applied to identify specific groups with signif-
icaﬁt,differénces. A level of 0.10 was considered to be
significant for this test. Response, by ccnvéntiQﬁ a880C-
iati@n, to items of relatgd E?Déérﬂ are considered under the

following headings.

Public Relations. On items 1, 27 and 28, identified in

Table 7 as pertaining to public relations, there was no in-

dicated significant difference in the mean response of con-

vgntion associations. The mean response of each association

EY

is'presented in Table 19.

Attgpdggégi Table 8 identifies the conteat of items 3,
15, and 163 considered to pértain to attendance. On item 18;="
as indicated in Table 19, there was a significant diiferéﬁce
in the mean response of tbéq%guth Peace Association and the
Harthéastern Assaéiitian_ Item 16 deals with required reg-
istration each day of the convention. EThe South Peace
‘Asécciaticn was the only association in favor of required

. ]
registration (X = 3.50). The Northeastern Association dis-

agreed (X - 1.71) more strongly than any other association.
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The response of all associations is presented in Table 19.

aluation. The two items pertaining to evaluation are

presented in Table 9. There was no indicated significant

difference in mean response of any convention associations.

= |
-2

e response according to association is presented in Table

'Quality is dealt with in items 9 through 14,

as igqgcated in Tablg 10. There were two items, 10 and 13
for which signiiicagglgTEIEPEnaes were noted. |
Item 10 indicated that the quality of wcrkshgpsfesaurce
people is usually good. The mean response of the Northeast-
ern Association was found to be significantly different from
that of the Calgary gnd Edmonton Assaeiatiaﬁs. Although all
" three associations tend to agree with the statement, the
Northeastern Association was least (X = 3.24) in agreement,
wbiis Calgary followed by Edmgnt@n, were the associations
most strongly in agreement (X = 3.98 and 4.02 respectively).
The signifiéant difference noted in the response to item
13 iﬂvglved the sime three associations with similar mean
responses. The subject of the item was attraction to conven-
tions by interest and qualiiy of content. Again, although
all three gssaeigtions were in agreement with the statement,
the Northeastern Association agreed the least (X = 3.10) of
any assoclation, while Edmonton and Calgary were the same
(X = 4.02). The response of all associations is presented

in Table 19.



Organization ggdrplann;gg; Those items wbiéh Are

relevant to organization and planning are provided in Table
11, Chapter IV. Of these itemé two (17 and 18), had sub-
groups with significantly different mean responses. On both
items, the subgroups involved were the Calgary Convention -
Association, and the Northeastern Convention Association.
Calgary indicated the greatest level of satisfaction
with the present location of their convention (response to

item 17), while the Northe ern Asscclatian although still

indicating satisfactiani was the least satlsfied of éﬂy con-

vention association. The response of all convention assoc-
iations is presented in Table 19. )

Item 18 (see Tag;gslli Cbapﬁer IV), describes theidis—
tance one must travel to conventions and/or the arrangements
one must make in order to go, as an onerous burden. Ac-~
cording to data from Table 19, item 18, theiNértbeastern
Association agrees witﬁ this statement more strongly than

any other association, while the Calgary Association shows

the strongest degree of disagreement.

Goals. 'All items that dealt with goals of conventions’
are presented in Tahle 12, Chapter IV. Of the 9 items pre-

sented, only on item 31 was there a significant difference

in the mean response of groups. The groups involved here

were the Palliser Cénventian Association and the Ga’g,’?

Canventicn Association. The item (31) under ccnsideratian

stited that prafessicnil deveiapment and 1D?SErVicé

110.
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activities should be conducted through the A.T.A, and/or

school districts, and not be included in convention activ-
ities. Table 19, item 31, indicates that the Palliser Con-
vention Association agreed (X = 3.60) more strongly than any
other association while the Calgary Convention Association -
was the association most strongly in disagreement. The
difference between the response of these two assccigtiansA

was statistically significant.

Expenses. Items 32 and 33 dealt with expenses. These

items are presented in Table 13, Chapter IV. Significant

differences in mean responses of associations to item 33 were

noted through the ¥ test. According to Table 19, the mean
responses efAthe Calgary and Edmonton Convention Associations
were éignificantly diffgrent from the responses of the North
Céntfal, gaiiiSEr! Northeastern and Central East Canventianﬁ
Associations. The mean response of the Calgary and Edmonton

Convention Associations were 1.24 and 1.19 respectively.

\l—i\

his indicates that teachers in these two associations have
somewhat less out-of-pocket costs than teachers in the other

four asscﬂigticns indicated.

The mean response of the Northeastern and Central East
Convention Associations was significantly difiereét ifam that
- of the other niﬂezissaciatichs, The mean respansé of these
two assoclations was 3.31 ‘and 3.53, respectively. This was
interpreted as indicating that teachers iécm these two assoc-

iations likely have greater out-of-pocket expenses than‘
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teachers affiliated with any ot jsociation.

The purpose of this chapter yas to describe the responses

of teacher subgroups and identi statistically'significagt

b

differences among these subgr



Table 19

Comparison of Responses According to

Convention Association Affiliation
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Table 19

(continued)

Item #  Subgroup N X S.D. Diff .

.00 n.s.
.52
.65
.03
.85
.81
.92
.73
.88
.71
.48

.33
.38
.40
.84
.34
.40

Peace 9
Peace 8
. Central &7
Palliser 25
S. West 26
Red Deer 30
Calgary 91
N. East 28
Edmonton 111
Central E. 18
5. East 16

zmz

.36
. 24
.17
.31
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.27
.67
.16
.22
.29
.29
.11
.28
.17
.32
.23

\n
w

.11
.25
.09
.60
.92
.21
.63
.00
.12
.21
.47

N. Pea® 9
S. Peace . 8
N. Central 66
Palliser 25
S. West 26
Red Deer 29
Calgary 93
N. East 29
Edmonton 11

Central E. 19
S. East 17
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.67
.03
.36

N. Peace 9
S. Peace 8
N. Central 65
Palliser 25
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Red Deer 30
Calgary 91
N. East 28
Edmonton 112
. Central E. 19
11. 8. East 17

.32 n.s.
.32 -
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.18
.16
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.00 .
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.46
.35
.79
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Table 19

(continued)

Item #

Subgroup .
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S. Peace
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S. VWest
Red Deer
Calgary
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N. Peace
S. Peace
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Table 19

(contipued)

. , . « . sig.
Item # Subgroup N X S.D. Dii%
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Edmonton
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.00
.71
.70
.82
.78
.67
.63
.06

.57
.75

.86
.65
.98
.74
.48
.49

.22
.19
.96
.97
.28
.98

.13
.00
.09
.18
.09
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Table 19

(continued)

S. East

Item # Subgroup N X S5.D. Diff.
- 13. 1. N. Peace 9 3.11 1.17 8-9 p¢.0001
. 2. S. Peace 8 - ¥.50 0.983 -8=7 p<¢.0001
3. N. Central 66 3.67 0.92
4. Palliser 24 3.46 1.25
5. §S. West 26 3.50 1.07
6. Red Deer 29 3.97 0.78
7. Calgary 92 4.02 0.80
8. N. East 29 3.10 1.23
9. Edmonton 113 4.02 0.82
10. Central E. 19 3.79 0.86
11. S. East 17 3.94 0.75
14. 1. N. Peace 8 2.38 1.06 n.s.
2. S. Peace 8 1.88 0.35
3. N. Central 66 - 2.26 0.90
4. Palliser 23 2.09 0.90
5. 8. West 25 2.00 0.87
6. Red Deer 27 2.07 0.68
7. Calgary 90 1.94 0.74
8. N. East 29 2.66 1.08
9. Edmonton 105 2.12 0.87
10. Central E. 19 2.21 0.92
11. S. East 17 2.12 0.93
15. 1. N. Peace 9 4.56 0.53 n.s.
T 2. S. Peace 8 4.13 0.35 :
3. N. Central 65 3.77 0.95
4. Palliser 25 4.08 0.76
5. S. VWest 25 3.80 1.04
6. Red Deer 30 3.87 1.04
7. Calgary 91 3.74 1.01
8. N. East 29 3.79 1.05
9. Edmonton 114 377 1.11
10. Central E. 18 4.00 0.84
11. 16 4.19 0.75

117.
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Table 19
(continued)
, . Sig.
Item #  Subgroup N X S.D.) Diff.
5
16. 1. N. Peace 9 2.22 1.20 7-2 p .003
2. S. Peace 8 3.50 1.60
3. N. Central 66 2.27 1.27.
4. Palliser 25 2.12 1.17
5. S. West 26 2.04 1.00
6. Red Deer 30 2.13 1.07
7. Calgary 93 1.71 1.01
8. N. East 29 2.38. 1.29
9. Edmonton 112 2.01 1.14
10. Central E. 18 2.39 1.20
11. S. East 17 2.12 1.11
17. 1. N. Peace 9 3.22 1.48 7-8 p .0010
2. S. Peace 8 4.00 0.93
3. N. Central 67 4.00 0.85 N
4. Palliser 25 3.68 1.24
5. S. West - 26 4.00 0.98
6. Red Deer 30 4.20 0.81
7. Calgary 93 4.31 0.64
.8. N. East 29 3.48 1.43
9. Edmonton 114 3.89 0.92
10. Central E. 19 3.89 0.88
11. S. East 17 3.71 1.10
- 18. 1. N. Peace 9 1.67 0.50 7-8 p .0001 .
‘ 2. S. Peace 8 1.75 0.46 -
3. N. Central 66 2.06 0.94 s
4. Palliser 25 2.28 1.24
5. 8. West 25 2.08 1.19 - -
6. Red Deer 30 1.90 0.76 g,
7. Calgary 89 1.63 0.59
8. N. East 28 2.57 1.26
9. Edmonton: 109 1.84 0.75
10. Central E. = 19 2.53 1.35
11. 8. East 15 2.20 1.32 «



Table 19

(égntiﬂued

Subgroup
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Table 19

(continued)

o ot
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3. Peace
N. Central
Palliser
S. West
Red Deer
Calgary

N. East

- Edmonton

Central E.
S. East

N. Peace
S. Peace
N. Central
Palliser
S. VWest
Red Deer
Calgary

N. East
Edmonton
Central E.
S. East
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.77
.88
.82
.87
.75
.09
.83
.71
.05

.97
.07
21
.05
26

.94
.93
.91
.05

b= O D O et ) D) e O

08 -

31 - b4 o 3ig.
Item # Subgroup N X 8.D. Diff.
22. 1. N. Peace 9 3.67 1.32 n.s.
3. S. Peace 8 3.63 0.92
3. N. Central 64 3.06 1.02
4. Palliser 25 3.12 1.13
5. 8. West 26 3.08 1.13
6. Red Deer 29 2.83 1.17 .
7. Calgary 91 3.36 1.07
8. N. East 29 2.79 1.01
9. Edmonton 111 2.83 1.14
10. Central E. ‘19 2.58 1.30
11. S. East 17 3.06 1.09
23 N. Peace 9 22 .09 . n.s.

B
']
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Table 19
(continued) N
' . Sig.
Item #  Subgroup N X S.D. Diff.
25. 1. N. Peace 9 3.33 0.87 n.s.?
2. S. Pdéace '8. 3.00 1.07 M
3. N. Central 63 3.10 1.01
4. Palliser 24 2.58 1.02
5. S. West 25 3.56 1.04
6. Red Deer 30 2.90 1.06
7. Calgary 92 3.45 1.02
8. N. East 28 2.89 0.99
9. Edmonton 113 3.42 1.02 :
10. Central E. 19 3.42 0.90 \
11. S. East 17 3.24 0.97
26. 1. N. Peace 9 4.33 0.50 n.s.
2. S. Peace - 8 4.13 0.35
3. N. Central 65 3.80 0.94
4. Palliser , 25 3.96 0.93
5. S. West 26 4.15 0.97
6. Red Deer 30 4.33 0.71
7. Calgary 90 4.16 0.78
8. N. East 29 4.34 0.81
9. Edmonton 112 3.90 0.89
» 10. Central E. 19 4.21 0.42
11. S. East 17 4.53 0.51
27. 1. N. Peace 9 3.33 1.00 n.s.
2. S. DPeace 8 4.00 0.00 ’
3. N. Central 67 3.28 0.95
4. Palliser 25 3.60 0.87
5. S. VWest 26 . 3.38 1.03
6. Red Deer 30 3.30 0.99
7. Calgary 91 3.66 1.00
8. N. East 29. 3.41 0.98
9. Edmonton 114 3.46 ~1.00
10. Central E. 19 3.47 1.07
11. S, East 17 3.41 1.00



Table 19

(continued)

Item #
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Table 19

(continued)

Item # Subgroup N X S.D. Df;%:
31. 1. N. Peace 9 2.67 1.12 7-4 p(.002
2. S. Peace 8 3.25 1.17 '
3. N. Central 67 2.87 1.18
4. Palliser 25 3.60 0.96
5. S. West 26 2.81 1.13
6. Red Deer 30 3.40 1.13
7. Calgary 91 2.55 1.18
8. N. East 29 3.31 1.23
- 9. Edmonton 113 2.84 1.09 - U
10. Central E. 18 2.94 1.09
11. S. East 17 2.94 1.14
\
32. 1. N. Peace 9 3.22  1.20 n.s.?
2. S. Peace 8 3.88 0.83
3. N. Central 67 3.78 0.78
4. Palliser 25 3.72 1.24
5. S. West 25 3.88 0.83
6. Red Deer 30 4.07 0.52
7. Calgary 92 4.00 0.66
8. N. East 28 3.43 1.14
9. Edmonton 108 3.94 0.66
10. Central E. 19 3.26 1.15 ,
11. S. East 17 3.88 0.99 -
.33. 1. N. Peace 9 1.67 0.71 7-3,4,8,10,
p<.001
2. S. Peace 8 1.38 0.52
3. N: Central 67 2.24 1.27
4. Palliser 25 2.28 1.06 9-3,4,8,10,
S p<.0001
5. S. VWest 26 1.69 0.97
6. Red Deer 30 1.80 0.71
7. Calgary 93 1.24 0.52 8-1,2,3,4,
: . 5,6,7,9,11,
p¢.0001
-8. N. East 29 3.31 1.17
* 9. Edmonton. 114 1.19 0.46
10. Central E. 19 3.53 -1.17
11. S. East 17 1.94 1.03 10-1,2,3,
' 4,5,6,7,9,
. 11

p(.0001
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(continued)
Item # Subgroup N X S.D. D?%g;
34. 1. N. Peace 9 4.44 2.35 n.s.®
2. 5. Peace 8 2.50 2.20
3. N. Central 67 3.96 2.11
4, Palliser 25 3.16 2.03
5. §. West 26 3.42 2.10
6. Red Deer 30 - 3.47 2.08
7. Calgary 93 3.61 1.78
8. N. East 29 3.10 2.09
9. Edmonton 114 4.46 1.94
. 10. Central E. 19 3.16 2.06
11. 8. East 17 3.00 2.32
a




Chapter VI
SUMMARY

The first section of this chapter summarizes the problem,
need and methodology of the study. Following that, a
SUMMAry cirgegeraiafindiggs, discussion and recommendations
are presented. The final section suggests afeas for furthef

study.

-

Summary of the St

dv
The Problem. The primary problem in this study was to’

determine, from a provincial perspective, what the Qpinigns>
of teachers were iith respect to teacher conventions. A
sécendary problem was to compare the perceptions of seletted
subgroups within the teacher population. The subgragps weré .
established on the basis of rural or urban setting, elemen-
tary, junior or senior high school positions, educational
level, amount of experience, teacher versus administrator
role, and according to c@nventi?n assaciation_aifiliatipng
Opinions were considered on the areas of puhlic relations,
attendance, evaluation, quality, organization and planning,

goals and expenses relative to conventions.

ngdﬂjc:ﬁ;héistuég; The review of the literature in-
dicated tﬁat teacher cénvegtigns have historically been a
function that teachers have attended usually on an annual
basis.

This study was desigﬁgd to explore teachers'lﬁercepticns

125.



of conventions, and to provide teachers, administrators,
the A.T.A. and convention arganizers'with information that
might be useful in organizing and providing staff develop-

ment, professional development and/or inservice activities.

H

Methodology Out of a total population of 23,900,

every 33rd active teacher (3%), recorded by the Department
of Education in Alberta, was mailed a questionnaire. Of the

716 questionnaires mailed out, 463 or 64.6% ‘were returned
and 438 or Sl.IT%Vﬁere:chsidéred to be completed well
enough to use.

The questionnaire, constructed -in two parts, was de-
signed to: determine the subgroups to which the respondents
belonged and, access respondents Dpiﬂiané regarding topics
in the areas mentioned in the section describing the
problem. Itegs on the'iﬁggtionnaire were preséntedlin the
form of a statement with pfavisicn for respondents to in-
dicate on a Likert type ordinal scale their opinion. The
scale fange§ from strongly disagree to strongly agréeg

Responses to the questionnaire items were coded and

transferred to computor cards for analysis.
[}

General Findings

Results of this study have been summarized according to
areas of consideration. The matrix prévidad on page 128
indicates itemé on which the mean:respcnse of suégr@ups
differed significantly. 1In the following sections, an exp-

ression of greater or lesser agreement or disagreement is an
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indication that a significant difference in mean responses

was observed.

Public Relations. Teachers definitely feel conventions

‘have a positive public relations value and that trustees
should be encouraged to attend and become involved in con-
ventions. There is some difference in the feelings of
rural and urban teachers on these two aspects of public
relations. Opinions about whether parents see merit in
teachers atté;ding conventions appears to be mixed. Teach-
ers with the least experience are less positive than other

teachers on this point.

L

Attendance. Teachers clearly feel obligated to attend

conventions. Regarding compulsory registration, the South
Pgace Convention Assaciati@n was the only group tbét leaned
toward agreement. The closest mean response to that of the.
South Peace Convention Association was the Northeastern Con-
‘vention Association. A

Attending conventions of one's own choice regardless of
location and date does not appear to the majority of par-
ticipants to be a good idea. Teachers feel more positive
about it than do administrators however, and teachers with
18 yeﬁrs or more experience have feelings similar to those

of administrators.

EVa;gggignl A formal evaluation of conventions is seen

as desireable, particularly more by rural teachers. Teachers

with 5 years or less experience disagree slightly, while
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others agree slightly that conventions should be evaluated
from a total perspective rather than evaluating each speaker

Quality. Teachers gré attracted to conventions by in-
terest and quality of content. However, it is not these
aspects in isalatign that attract them. Keynote speakers
afe considered to be of good quality and it is agreed that
the workshop resource people, where workshops are part of
conventions, are usually of good quality. Workshops seem
to be meetiﬂgithe needs of elementary teachers more than
the other two levels and significantly more than the-high
school teachers. ‘All groups appear, at least to some degree,
to be able to implement some ideas gained from workshops.
Although most teachers are apparantly satisfied witbithe
quality and utility of the components of conventions, there

is the feeling that there is always room for improvement.

Organization and Planning. More experienced teachers,

administrators and teachers with two or more degrees agree
more strongly than the other members of the groups based on
experience, position and training, that the A.T.A. gives
convention organizers satisfactory freedom to organize and
run conventions. Most teachers do not agree with the idea
that teachers should be allowed to attend the convention of
their chotice. MNoré experieneed teachers, and administrators
in particular, disagree more ;tr@nglﬁg

Most teachers agree that, there are some differences in

129.
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the concerns and interests of rural and urban teachers, and
that these differences should be taken into consideration

by planners.® Furthermore, they agree that separate conven-
tions would be a deterrent to equal professional dévélcpmgnti
However, teachers with two degrees or more agreed less.

The majority of teachers are satisfied with the location
of their conventions and do not find the travel and precon-
vention arrangements to beigﬂ onerous burden. However,
teachers from the Northeastern Convention Association are
less in agreement on these points than the teachers at-
tending the Edmonton and Calgary Caﬁvent}cn Associations. .

Eighty-eight percent éf teachers indicate that Ithey |
consider the topic rather than where the speaker‘is from
when deciding which general session to attend.

Teachers, and particularly rural teachers, feel c@n?ené
tions shbuld be designed to meet specific in-service needs.
However, rural teachers agree more strongly than urban
teachers that professional development and in-service act- -

.
ivities should be conducted through the A.T.A. and/or school
districts and not be included in convention activities.
Teachers with five years experience or less were less in
agreement than téachersiin the higher experience categories

on this point.

Although most teachers. were neutral on the point, the
remainder indicate that the desired number of delegates is
2500 to 4000, certainly not more than 4500. Administrators

disagree somewhat more than teachers in general that the



eleven convention associations shauid be decreased in nﬁmber
in order that workshops and general sessions might have
greater varietyi
Teachers generally, and urban more than rural teachers,
agree that schaﬂl trustees should be encouraged to attend
- and becohe involved in conventions. . .
There is agreement, particularly by teachers iith less;
than five years experience, that there is room for much

improvement in the programs and organization of teachers

conventions.

Goals. Elementaty teachers and thése with 1esslth:n
B.Ed degrees agree les? than other teaching levels and
parties, etc. is a good way to get ideas, learn about new
materials and share common problems. /

Teachers, and rural teachers particularly, feel that
conventions should be designed to meet specific in-service
needs, but that conventions are not structured so as to
provide valuable in-service opportunities. .

Teachers agreed that the goal of the keynote speaker is
to provide inspiration as opposed to teghnicgl information.
‘Teachers with 16 years experience agreed more than teachers
with 5 or less years exﬁerience, and administrators agreed
more than teachers. Most respondents feel that conventions
revitalize tﬁeir spirits and give them a more positive

orientation to their teaching duties. Elementary teachers



agreed more than junior high teachers.

Rural teachers and administrators agree more strongly
that practical io:kshcps are best conducted as separate in-
service activities rather than as part of a convention.
Teachers with 16 or more years experience had different
feelings toward teachers' conventions than teachérs with 5

years experience or less. Response was mixed on profes-

-+

hrough the A.T.A. and/or school districts, and not being
included in convention activities. Signiiicgnt d;iiarenée&

were noted when responses were grouped according to location,

experience, training and convention association.

Expenses, Over 82% of the teachers felt the cost to
attend conventions was reasonable. Urban teachers ggfeed
more than rur:l teachers. As for actual cut—digpgcket

. .

expenses, excluding convention fees, significant differences
in mean responses arose between rural and urban tegchefs,
teaghars with the least experience and those with the most,..
teachers with less than a B.Ed. and both other groups, and
teachers in various canventian»gssaciaticgs. It appears
that the expenses of teachers attending the Centrgl East and
Northeastern Conventions are greater than those of any other

convention. Expenses for Edmonton and Calgary teachers were

the lowest.

J
Discussion and Reggg@gqgggi@ns

Generally, it appears that teachers' opinions regarding

132.
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conventions were positive. From both the rural and urban
perspective, the personal expense of attending ccnvegticﬁs
is not out of line, and the present locations and respective
sizes are ;atisfactoryi Dr. Keelerasuggeéted in 1967 that
the existing seventeen c@nvéﬂtics districts miﬁht become
approximately nine. His prediction w;; reasonably accurate.
However, it seems that the number will likely not decrease
to less than the existing eleven, but that there will be
some movement of locals from one district to another.

As Keeler also predicted, speakers address lérge groups.
However, the trend, in agcardaﬁEe with teachers desires, 1is
toward an inspirational presentatign:’ This effect meets
with Sharp's feelings thatifaﬂventiggs can best serve theif
purposﬁ by taking the bigh!rggd or insgirational level. :

Some convention distriéﬁs have moved totally away from
offefing workshops. T@is méy be a result of closer coordin-
ation'of the activities of sﬁecialist councils, professional
development committees and convention committees. -However,
since there does not séem to be a general consensus regarding
the goals oficonventigpst it is unlikely that this cccrdinﬁ.
ation is occurring in all convention districts. Rural and
elementary teache:s, as evidenced by the study resﬁlts,
still feel that workshops geared, asVGecrge, J.L. (195%)
says, '"at improving the eampétence of the teacher,"” are
still an important component of conventions.

Any form of attendance recording at conventions is not

recommended. Primarily, this is because teachers indicate



they would consider it an insult to their professional
Jﬂdgement. Encouraging teacher attendance at specialist
in-service and professional dévélapment seminars and work-
shops is recommended. This might help to bring about a more
precise perception, by teachers in tét:i, ags to what the
specific role and/or goals of these activities shéuld be.
Schreiber (1975) found that teachers rated conventions
sixth as a preferred in-service activity. Results of this
study may indicate that many teachers do ﬁat consider con-
ventions to be a form or means of in-service. It is véfy
possible that these same teachers see conventions as prim-
arily a fraternalvggtberigg through which they might develop
greater feelings of belonging, and self esteem. It is also
indicated that conventions give teachers an opportunity to
become rechargeéed. : ‘ . ]
The public relations value of conventions is an area
which should, according to study findings, be given careful
conslideration. Teachers generélly feel ceéventions have a
positive public relations vglue, but they would like to see
trustees attending. Feelings about whether parents see
merit in teachers attending conventions is mixed. McConaghy,
(1976: 63-65) who discussed the statis of the tégchiﬂg pro-
tession in the United Kingdom stated: /
Probably‘the best investment would be to make a
concerted effort to impress on teachers the im-
portance of public relations with their various
publics. How teachers relate to their students,
how they conduct themselves in their community, how
concerned they are with juatice and social issues,

how competent they are as teachers, will determine
to a large extent their public image.
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The researcher suggests that this also applies tc

ivities associated with teachers conventions. If teachers
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want their conventions to be perceived as po
will have to work at it.

ghe data obtained jindicates that therg are variations
in opinion among teaéher'subgfaugs. This evidence leads
the writer to believe that much greaté} consideration should
be given to determining what;teacbérs feel constitutes pro-
fessional development and ia—serviceiand determining or
test:blishigg the pechanisms through which these goals may
be obtained. WNo one, specific gé;l or purpose of conven-
tions was ciearly identified in this study. Results indic-

ated that there are a number of perceptions as to what the

L

goals of cgnventicﬁs are and that it is unlikely that every-

| one would égree the conventions should meet all the goals
identified. 1If teachers, possibly through the A.T,A., were
to establish and .agree upon, iifété what -constitutes pro-
fessional development and in-service, and then the most
appropriate mechanisms of delivery, then it'is likely that
a specific purpose of conventions might result. It should

then follow that schools and school systems should be able

to identify their roles and activities regarding professional

development and in-service, convention committees and

135.

specialist councils should be able to do likewise and finally,

teachers, students, parents, school administrators and taxs;
payers might have much more positive feelings about con-

ventions.



Suggestions for Further Research

A study of this nature could be conducted with the
intent of identifying differences in opinion among sub-
groups. For example, since there were differences in
opinion when this sample was considered on%the basié of
teaching level, further stuﬁy could be carried out to de-
termine if these differences exist in urban schools Gﬂly'gr
are they common to all schools.

| Similar studies could be considered with the idea of
determining what teachers feel constitutes in-service, or
proféssional developmeht ﬁnd throﬁgh what meéhaﬂism.thej
feel these goals might be attained. !

Further gtudies of a éimilar nature-could;be conducted
in other provinceéltp determine if differences in opinion
exist among teachers in the ten prdvincés. Tﬁis might lead
to the adoption of ideas for conventions by neighboring
provinces. | ”

Since teachers aré facing times of considerable change,
fﬁrther research into the role of converntions and s;nilar
activities seems appropriate7 Considering the iuturg'dEE
mands on‘teachers and the pressures that may result, further -

research on professional development, in—éervice and fglgtéd

activities may become essential.
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} Appendix A
1) Questionnaire cover letter
2) Teacher Questionnaire é
| 3) Follow-up letter ?
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Teacher Conventions

Dear Colleague:

The purpose of this questionnaire is to solicit your
opinions on teacher conventions. The results obtained will
be included as part of 2 master's thesis and will be made
available to your local convention committee through The
Alberta Teacher's Association.

Your cooperation in completing this questionnaire would
be most appreciated. It will likely not take you more than
fifteen minutes. The study is sponsored by the Bonnyville
Local of the A.T.A. and is supported by the A.T.A.

Please answer all the guestions so as to avoid computer
rejection. /

Your comments regarding this questionnaire and/or teacher

conventions would be appregiated.

I would ask that you please complete and return the
questionnaire in the enclosed envelope within the week.

My sincere thanks,

Mﬁ{% P

Graduate student ‘ » :
Dept. of Educational Administration o
University of Alberta L :
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TEACHER CONVENTION

OPINION QUESTIONNAIRE

SECTION A: Background Data
1. Indicate your school setting: Rural (Town, Village)

Urban (City)

2. How many years of esxperience do you have as an
educator? (Count the present year as a full year)

3¢ At what level do you teach? A Early Childhood
Elementary
Junior High (7-9)

s

4. What 1is your position? Teacher

. Senior High (10-12)

Department Head

Vice-Principal

Principal

Other

5. ¥What is the highgstxlevel of education you have
attained? Three years or less

: ' university.

e Bachelor of Education

Bachelor degrée and
teaching diploma

Two or more

Master's degree
. Ph.D '
E;.Cbeck the teacher convention you attend:
'North Peace 1. - Calgary City

South Peace 2. North East

ot

b W

b



North Central 3. Greater Edmonton 9. __
Piiliser 4. ; Central East 10.___
South West = 5. South East ‘.
Red Deer 6.
7. Please indicate approximately how many yegré formal’
ijnvolvement in a leadership capacity you have had in
each of the following areas:
Convention Affairs 1. _
The A.T.A. (Local or Provincial) 2._
professional Development and) In- 3.

Services Activitie

I would appreciate any comments you may have feggrdigg
this questionnaire and/or teacher conventions.

SECTION B: Opinion Questions

The following statements are intended to elicit your
opinions with respect to teacher conventions. Please indic-
ate your opinion by circling the most appropriate letter.

Should you feel you do not have the information to take
a position or would rather not express a position, please
circle letter (N) Neutral.

Should you feel the content or format of any statement is
inappropriate, irregular, or does not apply to your situation.
please circle the (I), then indicate your concern in the

comment space provided at tfié bottom of each page. oA
DEFINITIONS:

WORKSHOP SESSION
- a session at which information on a particular subject area
or grade is learned.

- a session which may imvolve a "keynote speaker" or an
inspirational message of interest to any educator.



School trustees should be encouraged
to attend and become involved in
teacher conventions.

The A.T.A. gives cohvention organ-
izers a satisfactory degree of
freedom to organize and run their
own conventions.

. I should be allowed to attend the
.convention of my choice, regardless
of location and date held. ‘

1 consider the topic rather than
where the speaker is from when
deciding which general session to

attend.

1 feel socializing at wine and
cheese parties etc. is a good
way to get ideas, learn about
new materials, and share common
problems,

1 think the concerns and interests
of teachers in rural and urban areas
differ.

1 feel convention planners should
take into consideration differences
between urban and rural teaching
situations when developing programs.

NEUTRAL
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13.

14.
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I believe that separ;ting rural and

urban teachers for cenventions would

be a deterrent to equal praféssicnal
development appartugitiés

Workshop sessions at conventions have
Zpravwhed me with valuable information

and/or ideas related to my teaching
duties. :

I feel the quality
resource people is

of workshop
usually good.

I feel the quality of keynote
speakers at conventions is usually
good.

I believe there is room for much

improvement in the programs and

organization of teacher conventions.
P .

I am attracted to conventions by
interest and guality of content.

Attending convention workshops is

a waste of time because I am not
able to implement many of the ideas.

feel obligated to attend conven-
ians

o -

1 feel some form of registration
should be required each day of the
convention to ensure that teachers
attend.

The present location of the conven-
tion I attend is satisfactory.

1 find the distance I must travel

to conventions and/or the arrange-
ments I must make in order to go,

an onerous burden.

I think the eleven convention
associations that now exist in
Alberta ‘should be decreased in
number in order that workshops and
general sessions might have greater
variety and quality..

COMMENTS ; /
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20. I feel teacher conventions should

21.

22.

23.

24.

26.

29.

30.

W
i

be designed to meet specific in-
service needs. ;
I feel that the number of teachers
n attendance at a session is a
good enough evaluation of the session.

1 prefer to see conventions evaluated N

from a total perspective rather than
evaluating each speaker or workshop.

I am unclear as to the purpose of
conventions.

I have noticed that the format and
goals of conventions change from
year to year.

I feel conventions are structured

so valuable in-service opportunities
are provided for teachers, regardless
of their duties or interests.

I feel the goal of keynote speakers
at conventions is to provide in-
spiration for teachers as opposed to
technical information.

I feel teacher conventions have
positive public relations value.

I feel parents generally support

and see merit in attending teachers
conventions. :

I find conventions re-vitalize my
spirits and give me a more positive
orientation to my teaching duties.

I feel practical workshops are best
conducted as a separate in-service
activity rather than as part of a
convention,

I feel professional development and
in-gservice activities should be

conducted through A.T.A. and/or school

districts, and not be irfcluded in
convention activities.
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32 The dollar cost to me to attend NSA A D 8D 1

33.

34.

the lasgt convention was reasonable.

Excluding convention fees, ple;se estimate your out-of-
pocket costs for the last convention:

(1) Less than $25.00 __ (2) $25.00 - $49.00
(3) $50.00 - $99.00 _—  (4) $100.00 - $150.00 ___

(5) more than $150.00 7

I feel the ideal number of delegates for a convention,
cansidering cost, variety of speakers and/or workshops,

etc., isg: (Please check one)

(2) 1,000 -"2,000 o
(4) 4,000 - 4,500
(6) 1 am neutral - )

(1) Less than 1,000
(3) 2,500 - 4,000
(5) greater than 4, 505

-

i

COMMENTS : -
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T'ear Colleague:

Approximatel
questionnaire designed
teacher conventions.

1 would like to take t
so. If vou have not Vv
guestionnaire, I loo¥

154.

. 107 Crandin Village,
. €t. Albert, Alberta,
TEN 1PO,

‘May ©th, 1880,

v one week ago vou should have received &

to solicit vour opinion with respect to

If you have already returned the cuestionnaire
his opportunitv to thank vou for having done
et had the opportunity to £111 out the

forvard to hesring from vou!

1 am well aware of the calls on your time particularly
at this point in the school year, however, I do believe that vou

havé a valuable contri

bution to make in the design of more

effective teacher conventions.

Since a post

al strile looms on the rorizon, 1 urge you,

if you have not already done so, to please complete and return
the questionnaire as soon as rossible. Your cooperation is greatly

appreciated.

ERE/tb

fincerelv,

ey K Noylly

.farold R, Favter.



Appendix B

Questionnaire Responses
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Appendix C

=]

espondent Comments

1) Comments on Items 1 - 3

2) General Comments

i
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Respondent Comments
Comments have been identified as being madénby rural (R) or
urban (U) and according to caqnvention ;sseci;tiﬂﬁ affil-

iation based on the following numerical ordering:

1. North Peace 5. South VWest 9. Greater Edmonton
2. South Peace 6. Red Deer 10. Central East
3 North Central 7. Calgary City 11. South East

4. Pa 111 ser 8. North East

Comments on items 1 - 34.

Item 1. School trustees should be encouraged to gttgnd:ind
become involved in teacher conventions.

U=9 Should not have been encourages - nor excouraged 'we"
would be burdened by more hair brained ideas than
"we' presently are!

U=7 I feel that they should be encouraged to attend but
only as a spectator - no involvement with planning
or conducting session.
Item 2. The A.T.A. gives convention organizers a satisfac-
tory degree of freedom to organize and run their own conven-
tions.

R-4 I have never been involved in any cgnvention organiz<
1tiqgnl activities. :

Item 3. I should be allowed to attend the convention of my

choice, regardless of location and date held.- .
U-9 Irrelevancy at any cost...wherever you get it!

U-11 Must know number attending otherwise impossible tc
: stage convention within a budget.

R-10 On a general basis this may be impracticable but it
would be ideal for some teachers. e.g.: Music or
French teachers, being specialists often have very
little of their own conventions.

164.



Item 4.

It would be much too castiy to have teachers do this.

Totally impractical though would be nice.

I disagree here because I suppose that is what -
subject conferences are for and that it would be
difficult thing to co-ordinate.

I have never thought of attending at another loc-
ation; I feel it would not have the value for me that
attendance in my own area has.

I consider the topic rather than where the speaker

is from when deciding which general session to attend.

U-9

' R-8

I consider both.

If one uses intelligence in what they eat, they
consider all components - why go hear from one you've
heard before. . . "same old dog doing the same old
tricks." ‘
Topic hag first priority, then speaker is considered,
§i"ger can make difference regarding attendance.

OBy 1 general session at a time with no alternatives.

Wine and cheese parties are for fun not tc discus
"problems."

I consider not so much 'where' the speaker is from
nor 'what' the stated topic is as the person himself
or herself - by reputation - do they have anything to
say which I will find beneficial i.e.: help me to be
& better person and/or teacher. 1 do not want to be
told how incompetent teachers dare without some
suggested corrective measures. E

I consider the topic, and the background cfhtbe
speaker (training, published, occupation, etc.).

I eénsider "who'" the speaker is - not his/her topic,
and certainly not where they are from.

It might lead to more understanding between the two
groups, depends on the speakers.

We only have one general session at a time so a choice
is not required. In the case of other sessions, I
consider the topic rather than where the speaker is
from.



R-3

U-11

Item 5.

Some of the reasons to attend is social renew, ’
friendships etc - keeps communication between areas
open. ‘

There is no choice as to which general session to
attend.

I feel socializing at wine and cheese parties etc,

is a good way to get ideas, learn about new materials, and

share common problems.

Uu-7

U-11

U-10

R-6
R-5

Item 6.

Concerning number 5, why does everyone assume the
"be all" is wine and cheese? I like wine, but I
know many of my friends don't or can't. These
people are automatically excluded form ""sharing
times." :

? ; f
Since very few teachers attend the wine .and cheese
parties, and since everyone contributes financially
to these functions, 1 feel these functions are ex-
pensive and unnecessary. .

Partying at private conventions is alright in the
evening, but not during convention time.

Only a limited number of people are able to attend
the wine and cheese parties that usually precede the
opening sessions. I also feel that these people
usually over do the party portion rather than share

ideas and concerns.

Wine and cheese are ﬁribes to latent alcoholics - I
would bet that if only juice or tea were served-the
#'s would diminish by #%.

Hate wine so it costs me money I can use for other
things. As teachers teaching the ills of '"Boozing"
but consume it. Double standard again.

Good theory but does not happen in practise.

o
Wine and cheese isn't necessary. Coffee time is Just
as good.

I think the concerns and interests of teachers in

rural areas and urban areas differ.

R-10

Only concerning facilities, parent relationships.



U-9
R-8

U-9

u-7

Item 7.

Basically the same, just probably differ quantitat-
ively and quantitatively at certain degrees or
levels.

There are areas where rural and urban teachers differ
and where they are similar (see Doug Ribne's article
in the upcoming A.T.A. magazine), the question is

far too nebulous.

Some concerns and interests differ - many do not!

I think a teacher in a Hutterite Colony would have
different concerns compared to Edmonton. Yet larger
rural areas and urban areas may have common concerns
and interests.

Dosen't mean they shouldn't communicate!

I feel rural and urban teachers can share and learn

from each other. To keep perspective, rural and
urban teachers should have more interaction.

I believe the concerns and interests are the same but
that the applications on.resources differ greatly.

Rural and urban teachers have some problems the same
but some different but not so different they would
have to attend different conferences.

I feel that the urban and rural teachers have the
same basic concern - the instruction of children, to
prepare them for life here and hereafter. However
there may be different approaches made due to their
environment, interests and needs. For this reason I
feel that tbe Districts are better able to organize
their own conventions. It would be very difficult
for the organizers to plan for all groups as well

a8 to provide accommodations for all.

I disagree with 6, 7, 8, because a teachers' job 1is
to diagnose and preacribe the right technique to
help each child learn to the best of his ability.
Children are children - whether urban or rural.

Questions 6, 7, 8, - No familiarity with rural
settings.

I feel convention planners should take into con-

sideration differences between urban and rural teaching

sit

tions when developing programs.



U-9 They do. The problem does not lie in rural/urban, it
rests on the failure to survey or enquire of members
re - relevant material per subject matter/course,
etc.

Item 8. I believe that separating rural and urban teachers

for conventions would be a deterrent to equal professional

development opportunities.

u-7 Should be separate only because of space available.
Does quality of speakers suffer because dates are
different?

u-7 I have not taught in a rural area so I don't feel

qualified to answer questions 7 and 8.

U-9 Many rural areas come to the city for their con-
/Ventions due to the accessability of materials,
resources, speakers and also accommodations for
guest speakers. Rural areas also provide facilities
unavailable in the city.
U=11 Urban schools and teachers should provide guidance

and ideas to rural teachers and rural teachers can
provide ideas, when modified, can be used "in an

urban setting. S N
R-5 I would be opposed to the suggestion of separating

rural and urban conventions.
Item 9. Workshop sessions at conventions have provided me
with valuable information and/or ideas related to my

tegghingxdutiasi

U-9 Strike the word ''valuable" then choose A.
U-7 . Sometimes.
U-9 1 have not attended any workshops at conventions.

R—il Very uninformative.

U-9 I never go to workshops.

R-4 Some years since workshops available.

;19 Most workshop sessions that I have attended are

dominated by the guy who thinks he has all the
solutions.
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Item 10. I feel the quality of workshop resource people is
usually good.

R-4 Some years since '"workshops" available.

U-9 I never go to workshops.

R-11 Some very poor examples of their field.

Uu-7 Have not attended enough workshops to make a state-
ment.

R-2 Resources people are limited by finances in this
area.

U-7 Varies from year to year.

R-3 Have seen some bad ones.

Uu-7 Workshops appear to have become a secondary aspect

of the Calgary convention. Speakers are brought in
at great expense from distant points and too often
present ''a canned speech". I feel a much better use
of local personnel could be made.

Item 11. I feel the quality of keynote speakers at conven-

tions is usuall$y good.

u-7 Workshops appear to have become secondary aspect of
the Calgary convention. Speakers are brought in at
great expense from distant points and too often pres-
ent "a canned speech'”. I feel a much better use of
local personnel could be made.

u-7 I1've heard some bummers:

U-7 I don't find quality usually good - or usunlly bad.
The question is indeed inappropriate!:

U-9 I have attended an equal amount of both good and bad
seminars in my opinion.

R-5 This year was a pleasant exception.

R-2 They are o.k. but again money dictntas who you will
get. .

R-8 Keynote speakers brought in from great distances e.g.

California, New York, Toronto are not really needed.
I feel we have knowledgeable people within our own
province. This would also cut costs considerably.
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U-5 I have seen a marked improvement in the quality of
the keynote speakers and the workshop sessions over
" the past several years. I feel that quality of
speakers for the 1979-1980 convention was outstanding
but we should continually strive for excellence and
improvement . '

Item 12. I believe there is room for mu;h improvement in

the programs and organization of teacher conventions.
L9

U-7 This year was too highly geared to junior high.
U-5 . I have seen a marked improvement in the quality of
the keynote speakers and the workshop sessions
over the past several years. I feel that quality of
. speakers for.the 1979-1980 convention was outstand-
ing but we should continually strive for excellence
and improvement.

U=-9 Larger facilities should be available for the more
) popular speakers. It is uncomfortable to stand and/
or take notes in a packed room for 2 hours.
U-7 There is always room for improvement, but I have
appreciated what has been presented each year.

R-6 Disagree because organizing for 1,000's is not an
easy task.

U=-11 This answer is based on S.E. Conventions which has
been‘grite good in the last 5-6 years. I understand

*

that Bther Convention areas would answer "A" or 'SA"
U=7 There's always room for improvement but '"'Much"?
Item 13. I am attracted to conventions by interest and

‘quality of content.

- U-7 ...also the social aspect, renewing acquaintances,
sharing feelings over common problems, etc.
U-3 To whose interest and to whose quality of interest
are you referring - mine or the conventions? ,
U-6 - We are required to attend conventiods.
R-4 While I am attracted to conventions b§ interest and

, content, the fact that I will not be paid unless I
attend detracts somewhat from the feeling that I
have any choicé in the matter.
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U-7 Only attend conventions, a - because of moral and
professional obligation and b - because I want to,
U-9 Preface by " I would " vs " I am ".
U-3 There should be a variety of topics and conduct

various workshops and field trips for science and
outdoor education.

Item 14. Attending convention workshops is a waste of time

because I am not able to implement many of the ideas.

u-7 I have too many ideas to implement now.
U=7 Sometimes true, sometimes false.
R-3 Most workshop sessions are a valuable source of

practical information, but I have attended sessions
in which the programs and ideas discussed were
highly inappropriate and/or too narrow of scope for
implementation in the publiec school setting.

R-6 I look forward to conventions for the ideas, and I
can get - a personal "shot in the arm" and — how to
become a better teacher is important to me. ’

Item 15. I feel obligated to attend conventions.

U-7 I feel I should because I'm being paid a salary, but
I wouldn't stay away to go "'skiing'". 1 think all
conventions are worthwhile.

R-6 I look forward to conventions for the ideas, and I
can get - a personal '"'shot in the arm" and - how to
beceine a better teacher is important to me.

U-8 We get paid extra for going.
U-9 I feel obligated but attend willingly - with pleasure.
R-3 Any "obligation" is self imposed.

Item 16. I feel some form of registrgtiaﬁ should be required
each‘day of the convention to eAsure that teachers attend. -

U-11 S.E. conventions provide each teacher with a card
which has to be submitted to the respective Boards
stating attendance. Each teacher has to answer
‘(hopefully truthfully) and the Board ''docks' you if
you were away but not sick.



U-7
U-7
R-4
U-9

Come on now, we're professionals.
Creates dishonesty.
Big brother clause?

I feel most of us are professional enough to attend
a8 seminar that would benefit us. If you really
didn't want to be there you could still register and
then leave,

Itemt 17. The present location of the convention I attend

is satisfactory.

U-7

U-3
U-8

Its' terrific - if one seminar is lousy you can
quickly get to another. !

Poor and expénsive parking facilities.

‘# 17 and 18 are not contradictory - it is a fact for

us in Fort McMurray.

Item 18. I find the distance I must travel to conventions

and/or the arrangements [ must make in order to go, an

" onerous

R-11
U-11

R-5
‘R-3
U-3

burden.
I mind the expense of babysitter arrangements.

When I lived in Bow Island (31 miles away) the trip

_back and forth was unfair, when those living in the

Hat were 10 minutes away.

'Topic and speaker are considered jointly. If topic

is interesting, speaker poor, I would not attend
session. 1If topic is 50 50, speaker I want to hear,
I would attend, etc. :

It isn't onerous but it is somewhat of a pain.
i
$ only 'burden’.

The convention is held in my city of residence.

Item 19. I think the eleven convention associations that

now exist in Alberta should be decreased in number in order

that workshop and general sessions might have greater

variety and quality.



R-11
U-7
U-11

R-4

U-9

R-3‘*_ Increased!

U-9

Better general speakers could be brought in with
combined money.

1 feel the money and the time would be better spent
on conventions for specific groups of teachers on a
province wide basis - if subject, grade etc.

I agree but it may create other problems ie parking,
people congestion at convention centres, lack of
suitable convention settings to accommodate large
crowds.

I believe that if the number of conventions were
decreased then you would have fewer conventions and
the numbers of teachers would be too large to
accommodate. I'm not sure that reducing the number
of conventions would provide greater variety although

it could increase the quality. 3

Most sessions are crowded now.

How would this improve the quality?

Convention areas are too large now.

1 am sceptical about the assumption that there would
be an improvement. I greatly fear that the only
result would be over crowded sessions of the same

quality and variety.

I don't really know if this would make the convention

-better.

SimultaneouSsﬁéLVEﬂtinns in Calgary and Edmonton
might add some variety.

1 feel conventions should steer away from workshops
and leave that to local Institutes and In-service
days. I'd rather see Keynote sessions of an in-
spirational nature. I would prefer to go to Edmonton
for our convention where we have friends and family
we could stay over with and better shopping and
entertainment that could be taken advantage of if one
were to stay in for the rest of the weekend: And
therefore I agree with # 19 above as well!

Increased, they are too large already. .

]

Item 20. 1 feel teacher conventions should be designed to

\

meet specific in-service needs.



U-9 Who is to decide "specific in-service needs''? These
N change with individuals and over time. Convention

organizers need to be "aware of the times'. (What-
ever that means) - know what concerns people have
according to current social problems generally felt ¢
by the public and those concerns that teachers
specifically have in terms of their development as
educators.

R-10 Should do this, but not be. restricted to such.
F
U-7 That's a School Board responsaibility to not éﬁly, B
but be included as part of it.

u-9 Convention should be a time for new thought and
evaluation of one's teaching methods as well as
gaining new ideas.

U-7 No that 1is not réspﬂnsibility of A. T.A. (rather that
is school boards jurisdictian) conventions should be
general.

R-3 I feel that #20, is not that easy to answer. Some
sessions of the convention should meet specific needs.

R-6 For those af\qs in rural areas - in-service is other-
wise never recaived. .

Item 21. I feel thit"tﬁé’number of teacbérs in attendance

. : ,
at a session is a gqod enough evaluation of the session.

sessi@h is a good enough ¢valuation of a session.
I have been to many crowded sessions at which a
speaker has pulled out dry, dusty, ideas for the
umpteenth time. Especially if they are a paid
speaker.

U-7 1 danﬁ really see that the number af§ teachers at a

”Rill There is definately a need Iar evaluation forms to
improve the quality. | .

u-7 Not necessnrily Myrray, Ennks - who usuilly draws
a crowd is using soma vegyy t;ﬁtered and sbepiarn
ideas and jokes.

U-7 , Not always, some are t8o chickien to get up and walk
out. - - .

U=8~_ I feel that the atteggance at any convention in
-general is indicative of interest. If you are speak-
ing of an individual sgssion, attendance is not a
good EVLlEEFiéE. We know whether a session has beéen

174.



Item 22.

good only after we have attended it.

Unless session is- limited enrallment

A teacher may not be able ta attend one session, not
because he/she doesn't want to, but because of a
conflict.

Ridiculous - just because a large number of people
attend a session doesn't mean its good - tbey can all
be tricked, fooled, misled.

Not necessarily, low attendance may be an indication
that sessions are Tunning on same schedule.

Unless the session is a repeat, often the number of.
people attending a session is an indication of the
notoriety or reputation of the speaker rather than
the content or excellence of that-particular
sessgion.

I prefer to see conventions evaluated from a total

perspective rather than evaluating each speaker or workshop.

U-3
u-7

What do you mean - ''a total perspective?"

We need both - by evaluating each speaker or session
an overall picture develops. With just an overall
evaluation, they get lost in the shuffle - or more
praoperly the mediocre sessians get overlooked - too
often they reappear next yeas!

Some speakers ineffective. We should spend our money
on more top-notch speakers. Hearing a few very poor
speakers makes me feel rather strongly on this point.
The whole is the sum of its parts.

You can also learn from rural/urban differences.

1 feel both must occur. A convention as such might

be most ihteresting yet individual speakers may be
complete bust.

;Eéth should be done.

Evaluation should be done both ways.

Both areas of evaluation are useful.

N



U-9 # 22 is a 2 pirt question, e.g. "I prefer ,..

per-

spective” - yes SA but I would not answer '"rather
than" - instead I would like to answer SA but have
both types of evaluation, therefore - '"in addition

to" 193tg;d of "rather than'.

R-6 Both.

176.

R-4 Both - each evaluation leading to total evaluation.
R-6 All parts of the convention must be evaluated.

Item 23. I am unclear as to the purpose of conventions.

U-7 Really an insult to our intelligence.

Item 24." I have noticed that the format and goals of con-

ventions change from year to year.

-

ation, better teaching techniques never change -

smaller goals do!

Item 25. I feel conventions are structured so valuable

. »
-3 The greater goals of gaining more knowledge, inspir-

inservice opportunities are provided for teachers, regard-

less of their duties or interests.

U-3 What are '"valuable in-service éppcftuﬁitiés" exactly?

. Are you trying to get at the idea of being profess-
ional. :

U=7 Speakers are usually good, and are valuable, but

could be improved a bit. Same years. for instances,
there is little that is of value to librarians.

u-7 Sometimes - in large centres both functions of in-

service and interest are available.

R-10 Some areas are not reached. Tough to do all areas

each year.

‘Item 26. I feel the goal of keynote speakers at conventions

is to provide inspiration:for teachers as opposed to tech-

nical information.

u-7 A€.531st it should be!

~



Item 27.

I feel tﬁgcher conventions have positive public

relations value.

u-7
U-9

U-11
R-1
‘U-7
U-7
U-7

R-11

R-10

Item 28.

Except for Scott Saville!

Ideally, conventions have a public relations value.
However, we have been getting "bad press'.

Public Officials and interested parents should be
invited to listen to the Keynote speakers.

Should have positive public relations value.

Just another holiday for those teachers.

This could be improved by having more non-teachers
involved (particularly politicians and members of
the media).

Every year the media accuses us of going '"skiing'".
Why don't they attend and count.

Public doesn't know what is going on - think it is a
holiday at no expense to participants.

Through some media reporting.

I feel parents generally support and see merit

in attending teachers conventions.

R-6

R-10
R-4
R-3
U-3
U-5
R-10

In most communities I have lived in - Saskatoon,
London, England, Onoway, Hinton, Lacombe I find
parents feel in general that tbe teachers are having
& holiday and/or that conventions are an unrortunate
nuisance.

In teachers attending?

Parents doﬁ't generally attend conventions.
Are the parehts attending fhe conventions?,/
Ambiguous'

Who's attending, teachers or parents?

They tend not to think anything about conventions at
all.
General pubiic comment: Teachers go skiing instead.

. \

177.
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Item 29. I find conventions re-vitalize mygspirits and give
me a more positive orientation to my teaching duties
R-4 This depends on the speakers and *}:hei‘mess-.ge.

U=10 The keynote speaker usually makes the WYonvention a

success for me.
0-7 I used to find a revitglizgtiag of spirit but this
' occurs less frequently now. I am sure a convention

bhas a lot to offer a new teacher.

R-8 Only if the convention is well organized and the
speakers have something of value to say.

R-1 Usually because of a keynote spenker liké Father
Larre.

U-7 It its a good one! 3

Item 30. I feel practical workshops are best conducted as

4 separate in-service activity rather than as part of a

convention. )

U-11 Convention is the opportunity to have a larger - )
SPECIALIST GROUP - which would be lacking in a '
practical In-Service Program. P

R-5 Few parents know what goes on at conventions. I feel
we need PD both at local and conventiop levels.

R-10 Should be both.

‘T,

u-7 Not necessarily - some resource people are only
available to conventions due to cost etc.

R-5 Particular workshops in my subject area have b&en of i!j

little assistance in my actual teaching (waste of
time) however, I feel that they need not be: this way. ;.

6;3 A practical workshop on "Managing Stress' would be
very beneficial - ie a subject that transcends sub- °
Ject matter and ability/age groupings. :

U=7 Both alternatives have merit.

R-3  There is room for both. . o I R



R-1 Some people like practical workshops at CQDVEECIDDS
§ ind there should be something for all.
Item 31. I-~feel professional dEVEleméﬁt and in-service
activities shau{!ibe conducted thraugb A.T.A. aﬂd/ar schacl
o
distrigtsj*gnd not he included in ccnventﬂsn activities.
R-5 Few parents know what goes on ath conventions. I
~ feel we need P.D. both at local and convention level.
R-10 Should be both.
U-7 Not necessarily - some resource people are only avail-
able to caonventions due to cost etc
R-3 %Tnere is room for both.
R-1 Some people like practical wor) baps at canventigns
and there should be something for all.
R-4  But at conventions, higher quality leaders may be
\ ®=available.
R-10 'In-service should be provided both at convention and
' 1A our own local workshops.
U=7 Professional development and in-service activities
" are conducted through our School District.
U-5 -—T0ur school district provides some.excellent in-service
o~ activities. I feel it would be a shame to restrict
some of these valyable resources to the school dis-

-y trict when as part of a convention, they could benefit
so many more teachers. It is not always necessary to
go to such great lengths to find resources. There
are often some extremely valuable resources in our
own midst.

R-3 Both.

U-7 Would like professional development and in-service
at conventions and through A.T.A. - never get enough
professional development. o

R-6  Where it comes from does not matter - but it should
be provided. :

R-10 Should be both.

U-7 Not necessarily - in large centres its possible to

provide this ag part of a choice of sessians
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Item 32. The dollar coat to me to gttEBdéthe last con~

vention was reasonable, : . )
R-3 Thanks to friends - School Diyision could provide an
. 2

allowance.

I feel that it is unfair that teachers have to pay SO
much to attend the conventions. Personally, I like
the chance to go to the city but feel there should be

a choice for those who wish to’'stay home.

R-3 The cost was reasonable only because I was able to
stay with relatives.. In Manitoba, teachers do not
pay convention fees and all their travel expenses and
$50.00 per day are g%id by the MTS and the Locals.

R-3 In industry, employees are paid to go.to seminars,
etc plus expenses. VWhy should teachers have to pay
out of their own pocket.

R-11 I couldn't affort over night stay and day care too.

Ttem 33. Excludigg convention fees, please estimat®e your

out-of-pocket costs for the last convention:

(1) less than $25.00 __ (2) $25.00 - $49.00 _
(3) $50.00 - $99.00 _' (4) $100.00 - $150.00

q

(5) more than $150.00

R-1 - -I live in the city, so it only cost me a little
amount for gas. . ‘

R-4 fince people living close in can commute to conven-
tions, whereas those further out must usually rent
(pensive hotel rooms, it isn't at allfequitable.
U-9 1 answered #1 for the A.T.A. convention I attended

this past spring. If the last convention I attended
was the National Council of Math Teaﬂhers'Caﬁventian
in Seattle and my answer to the question would then
be #3.

R-4 My wife and I both teach ($150.00)

u-11 If attending the "Banquet and dance” or similar.

affairs, the cost could be raised ($25.00 -~ $49.00) +.

U-8 We get paid transportation + $50.00 a day for attend-
int (part of our collective agreement).

A
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Item 34. I feel the ideal number of delegateé for a con-.

vention, considering cost, variety of speakers and/or

workshops; etc. is: (please check one)

(1) léss than 1,000 (2) 1,000 - 2,500 _
(3) 2,500 - 4,000 _ . (4) 4,000 - 4,500 __

(5) greater than 4,500 (6) 1 am neutral
R-6 There are advantages to both large and small.

U-7 Cd‘.nry convention centre can handle 5000 and the
choice of sessions is .available.

U-7 1 like the variety of choices available il a large

local convention. ) ..
' \

-

U-9 Of course the more delegates fof a convention, the

‘ better the opportunity for quality kEyﬁGte speakers.

U-9 The one ébing ‘that I disliké is an over-crowded room
: for a specific session. I alsp dislike very much

some of the over-crowding we have had in the hall-

ways, lobbies, etc. of our Greater Edmonton Conven-

tion. .
R-8 # 34 would vary according to the facility used.
Edmonton Plaza is inadequate for North Eastern
Conventions:
U-3 I feel that the ideal number depends to some extéﬁf

on how many can be accommodated in one facility.

. Edmonton does not have adequate accommodation in one

building. Holding sessions in two (or more) bulld—
ings is a détriment to a good convention.

R-5 I'm not neutral but the question assumes spec;fic
i gosting knowledge.

R-6 I don't see that numbers of delegates matters - the
more delegates, then more workshops should be made
4 available.

R-3" I am not familiar with the costs involved so do not
feel I can comment on #34.

u-7 It really depends on organizétion - any of. these can .

be ideal.

R-10 Accommodation!
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U-9 Of course the more delegates for a convention, the
better the opportunity for quality keynote speakers.

U-9 The one thing that I dislike is an over-crowded room
for a specific session. ,I also dislike very much
some of the over-crowding we have had in the hall-
ways, lobbies, etc. of our Greater Edmonton Convention.

R-8 # 34 would vary according to the'iicility used.
Edmonton Plaza is inadequate for North Eastern Conven-
tions. '

U-3 I feel that the ideal number depends to some extent on

how many can be accommodated in one facility. Eiﬂﬂﬂtﬁh’
doas not have adequate accommodation in one building.
Holding sessions in twe (or more) buildings is a
detriment to a good convention.

.R-S I'm not neutral but tbe questlcn aAssumes specific
costing knowledge.

R-6 I don't see that numbers éf delegates matters - the \
more delegatés, then more workshops should be made

available.

am not_familiap with the costg ‘'involved so do not

R ~1\
fdel I c;E\ceqpé§¥ on #34.

R-10 Accommodation'!

R-1 Simply because the quﬁiity does nct negessarily depend
on. numbers.

R-8 I taught my first year in St.Albert. I'm sorry that I
don't remember how many people attended that parti- —
cular convention. There was much more variety and ..
therefore, a better convention.

U-9 For question # 34, the greater number of deleghtes -
allows for a larger selection of speakers but you must
also be careful to include enough work sessions that
would allow for attendance by.all. Here both the
large numbers this is difficult to achieve:
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Simply because the quality does not necessarily
depend on numhers. ,
I taught my first year in St. Albert. I'm sorr
that }J don't remember how many people attended
particylar convention. There was much more va
and therefore, a better convention.
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For question #34, the greater number of delegates
allows for a larger selection of speakers but you
must also be careful to include enough work sessions

.that would allow for attendance by all. Here both

. &=
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General Comments . , : A )
noTRC LOomAer !
u-7 Nagging p;{s, Usually, I just toss these and forget

about them,

U-9 Please look to the definition of convention - that

a good place to start. &

" . ] * ‘ _

R-8 I feel conventions serve a useful purpose. b

R-4 If conventions were held in places more isolated
from shopping areas, attendance might be a 1ot
higher at sessions. . )

U-7 Speakers are usually good, and are valuable, bu:
could be .improved o bit. Some yedrs, for insta-
there is little that is of value to librarians

R-8 Although, some workshop speakers are good, I pre

. interesting keynote speakers. But, then these a-.

ﬁ usually very expensive to get. Perhaps, if seve

convention organizations got together, we could
afford 'high qualityf keynote speakers.

R-1 . At our last convention there .had been a late change

-
e

in location and who was to plan. Booklets did not

‘'indicate grade level of subject axeas so much valtu-
able time was lost. - '

U-9 . - Topids too general. p
R-4 Workshops tend to be too large thu;, become lecture
sessions.
L i
U-9 I feel that all the ideas gained at conventions"
cannot be implemented in the ordinary classroom.
R-3 Ideas exchanged through socializing were not ap-
proached in this questionndire and should perhaps bhe
a factor in convention planning. ) -
R-3 Most convention speakers are out of touch with reality

in the classroom.

U-g There has been a problem of not being able to attend
a subject area workshop because of interest of
educators in that area and an overflow of attendance
in insufficient size rooms. A

U-9 I feel that conventions and wgrksﬁéps should be held
during spring and summer vacations and not during the
shcool year. —

2 A



Teacher convention is too lnrge Workshop sessions
. are always overfilled. :

The workshop SEESiQDS are of much greater value”
than the general sessions. I was not interested in
any of the topics or speakers offered in the general
Sessions. Practical in-services are of much greater
value. * i

(-

#rie need. more warkshaps in the more specialized areas.

(special ed.) -

I was extremely disappointed with the lack of work-
shop sessions at our convention this year. The only
sesgions available were simyfly papers presented to
us = I felt that the entire convention could have
been mailed to My home where it would have afforded
me a pleasgnt evenlng s reading. ' .
This year’'s canVentiDn showed an improvement over
past years. I've heard some poor, uninteresting
speakers before, and enjoyed myself this year more
than any other.

Because of our mobile society, I feel that it is
important that we all work tcward ccmmaﬂ gaals in
education. .

To "import” keynote speakers it is essential to have
the numbers to cover the cost. I do feel a great
deal of local talent is overlooked for speakers

and leaders,

Our convention has no workshops. .

I would find speaiflc grade level warkshcps more help-

ful . w.

I don't like to do a questiaﬁnaire unless 1 really am

going to hear about it again and find out how it was
used.

I am a special education teacher and feel that most
general conferences do not deal with the needs, con-
cerns, and updating (professionally) that special
education people need. The best conferences come
from special education professional organizations,
i.e. CEC, CAHR etc. ‘o :
Good luck on your thesis! I think it's a very useful
and timely topic you have chosen.

There are few good workshop sessions at the ECS level.

[t
fo o]
i



'1/3 million dallars I doubt if it is worth it.

«

I can not remember attqndingfl=var§§bcpwat a conven-
tion in the last 5 years, not-because I did -not want

* to, but I was only offered ‘the-same mass general

concept style. 3 believe that we need to get back to
the smaller workshops. »
¢ a
I prefer not to make harsh decisions on the conven-
tion until I find out, by helping to organize, how
much wbrk is involved./ Thanks for the efforts all 3
have put in. i& ’

I feel that our last convention's main speaker =

Dr. Chalmers was a waste of ti-e -~ out of touch with

reality. T )
)

I would like to see more sessions dealing with K ,

"gifted" children and how to help them in our class-

rodms. '

-~

Would like to see area conventions. Parking is im-
possible, cofference reoms are overcrowded and

stuffy. The system is too big. Would rather see
the money spent on P.D. days.

I feel that since we have, to gc tb teachers conven-
tions, our hotel and food expenses ‘should be paid for
by the board of A.T.A. A supplement at less is in
order here. i .

The purpose of a convention is to share educational
ideas - I don't understand how you can differentiate
the '"good" students as rural and urban. The teacher
should be at convention for benefit of students.
| ]
The main, problem in Calgary city is lack of space.
In order to hear a speaker, you usually have to miss
the sessjion right before in order to get there
early enough to get in. Sggetimes gets so frustrating ..
that I give up in disgust and just fD home. X

The total cést for the convention I attended is about

I attended Red Deer convention at Red Deer and would .
prefer it if this canventian was moved to Edmonton
or Calgary. : , -

I have never been to a '"workshop' at a convention.
It's always been keynote speakers. 1 think in-service
needs should be met by P.D. days. '
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I think if the conventions were larger there would
be less exchange of problems and ideas between
teachers and this is sometimes more helpful than
what a speaker. can give, Personal contact is the
most important feature of workshops, in-service
programs or ognventions as a whole.

Calgary city convention is getting much too large.
Provisions must be considered for satellite centres.
It is nice to have the convention centre centrally
located but access to and from the Calgary conven-
tion centre is turning many teachers off non-
atdfenders.

F¢wer, maybe 2 conventions should be held each year.

I find more interest and enthusiasm is evident,

when one goes away from home. -There are too many - ¥
distractions to lure one away from conventions when
they occur in your home city.

Your questions are a bi§;1@a53 in that all can be
qualified with a '"yes, but..." or '"no, but...".
Good 1luck.

If it becomes too large a group one tendsWo stay
with their own school staff or schoold system rather
than expanding out to other teachers and sharing
other ideas. The larger the group the more you will

remove yourself from that group and therefore, be-

come less involved.

The convention is a good excuse for a holiday. We

g0 to the sessions and then shop, go to a show and
‘to dinner. Wouldn't miss it! ‘Am not concerned about
the cost! - ‘ .

Crowds of the size I have experienced can also be
intimidating ahd claustrophobic. One is often
tempted to skip the crowded stuffy room and go for a
coffee or a drink with a few friends. I would prefer
.to spend the time in worthwhile professional develop-
ment. Are evaluatioms used to improve future conven-

.tions? How are delegates selected? I have wasted

some hours listening to speakers that I would rather
have missed. . .

Conventions are a ''shot in the arm'". Come back re-
vitalized. If I have specific problems an Institute
would .be the place to have that discussed.

The opportunity to experience other conventions
throughout Canada for more ''classroom'" teachers would
be beneficial.
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Many teachers take an unprofessional "laisse-faire”
attitude towards teachers' conventions. They re-~

gard it as a two-day mid-winter holiday, utilizing

most of their time "to go shopping’ in the city.
They show up at general sessions and that's it.
There is a definite need for a change of attitude by
teachers. This is evidenced by the almost empty
room at the last ''general session" on Friday p.m. !
In order to build confidence in the general public
in the usefulness of conventions, teachers should
act more responsible and professionally - full
attendance, participation in all facets of the con-
ention and communicating conventiong' activities
to the public is a must.

There should be some indication in the convention
booklet sent to us, as to how many are able to
attend a particular session. There is nothing more
frustrating than planning where you'll go to find

a limited number may attend or ' that there is '"stand-
ing room only". .

I find the urban centre lacks the money and facilit- -
ies to develop more than one area of the program, Isr
one school, it is sports. Other departments can't
afford the latest texts or audio-visyal materials

and lose touch wit® the flow of ideas available in
larger departments in urban settings.

Forgive my skepticism ... I cannot help but wonder

‘what good the expense, effort and time involved in

this questionnaire will bring. Past experiences
have made me doubtful of the worth of questionnaires
and surveys.

- I feel that the organization of the conventions is

generally good. There has been a fairly good balance
between the inspirational and practical. However, I
must prefer a smaller convention. .

I liked conventions when I first started teaching but,
now I prefer small workshops. I wouldn't mind hearing
an inspirational speaker once every 2 or 3 years for

a one day session but, I think 2 days every year is

a waste of time. I don't get enough from it to make
it worthwhile. I'm bored with many of the talks yet
feel that it is wrong to go shopping or just social-
ize or whatever. I want the day to be worthwhile.

Really directional questiohing - have some concerns
over wording of some of the items. -

188.
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Teachers' conventions are like many other conven-
tions, groups, lodges, etc., you get ‘exactly oat of
it, what you put into it. I know we go to comnven-
tion expecting a cure-all for all our ills an? I
know that is impossible.

I think there should be other times and places for

" teachers and trustees to get together rather than

at conventions. I believe with the present mobility
of the general population the concerns and interests
of urban and rural teachers are becoming more the
same but, that some things apply only to one group,
and what works in ‘bne situation ean apply in another
and is always ﬁarth;; try.

I feef that conventions ‘should b! decentralized, with
more specific workshops in more specific areas
spread throughout the year. Until one becomes

_accustomed to format and location of conventions,

hdtels downtown can be intimidating.

1 can see one session for all teachers with a keynote
speaker. For the life of me 1 can not see why we
don't have in-service in all instruction areas.
Social Studies, English are always thé areas they
have. I would like to see you do a furvey on how
often all subject areas of a schoolgiave in-service
sessions. I feel most teachers don even have a
subjéct area at conventions to go to. I have  had

one in nine years. :

Dr. Murray Banks was not only entertaining but also
informative... until he began his sales pitch. I,

189.

for one, resent the "aura of commercialism" and '"the

stampede for book purchase' which punctuated his
presentation. Father Larre was superb and inspiring
in every way. One doesn't even mind the early
rising to get to the ''food for thought” that he
delivered at breakfast.

I think teachers' concerns ‘about children, materials
and curriculum are always the same. There may be
political differences. . )

-

Why not spend all the money that is spent on conven-

tions in local high schools. The subject area could

. be broken up into areas. Held in different high

schools. No money spent o hotels. We sure waste

a lot of money in Edmonton hotels. Schools are free
teacher attendance would be 100% because you can't
go shopping etc. It seems what we do now is say to
teachers, take two days off on Edmonton stregs.
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Teachers not wishing to attend .conventions will not Ve
do so no matter if it is compulsory or not. If thpy

are not interested they are. not helping themselves

or others by attending. I feel conventlons should
provide the opportunity for teachers to.relax and

learn or hear-ideas not necessarily new, but inter-
esting in.everyday life as well as edu:atianal

issues.

In my view, the social, cultural and recreative
aspects of a convention are just as important for “ -
the teacher's well being as the academic, profes-
sional development aspects. *

. /
The results should be interesting. I find the <coh-
ventiofls extremely educational and stimulating. It
is very refreshing and encouraging to see the speak-

. érs, displays "(especially these) and fellow teachers.
. : = (9

I am not pleased with the chaeé; of sgpeakers and
sessions 'given. There is little or nothing of .
relevance (or interes#) offered, aside from a few ‘
practical in-services (e.g. learning disabilities). -

The, keynote speakers were a .sad lot indeed. Conven-
tigas should offer more challenging, thought-provoking
sessions. They are very afraid of anything political

- I wonder why?

Our convention should cut down on quantity and improve
on quality. With such a large city though, it's nigh
impossible - a convention must be general. Not

enough workshop situations. ’ i

I would like to see more sessians offered basically
for teacher interest (not necessarily tp be applied
to classroom) - for seacher growth and knowledge.
E.g. More outdoor education programs and creative or
cratt and sewing sessions.

The quality of conventians has deterinrated in the
last few years.

I feel the quality of speakers declined after Calgary
city and the district conventions no longer ran con-
secutively. When one immediately followed the other,
speakers must have considered thaf two speeches so
close together made a long trip worth-while.

- Up until this year Teachers' conventions have been a

waste of time and effort.
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Ontario is moving away from' conventions. I am con-
cerned about teachers who make no effort to attend
conventions. T

You get out of a convention what you are prepared®
to contribute. A negative attitude will result
in a convention being of ‘no value. ’

Because of negative press in Calgary (mostly from °
one school trustee who uses inflammatory and sensa-
tional language to gain press) I feel some parents
are ambivalent regarding the value of Teachers'
Convention. Perhaps we need some P.R. here?

I can. only-hope th;t the eventual reality of a

convention-centre will facilitate the activities

of Edmonton Teachers' conventions. ° Somehow, the
clamouring at the doors by participants vying for
position detracts from the professional dignity
which can and must pnevail. .\ ' .

The 1imitiig factor in sige of convention should -
be the adéquacy of facilities.

When working in the Cold Lake area, I attended the ,
Northeast Alberta convention in Edmonton. Attending
a convention at a distance from home was initially
an inconvenience (so I thought) but .the overall '
effect of comaraderie and festivity was a ‘boon to
the convention. = - ..

Our Palliser conventions are not workshops and they

‘have not been so for 28 years.:

. * . } : ¥
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