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i Table 3
Return to Nursing: Effects and Components of Process
* In many Canadian provinces such as Ontario, academic bridging * Bridging programs were regulatory requirements generally Effect Definition of effect Strategies
: : . . .- . . . Th f h Acquisiti f knowled d skill Cl ' '
programs have been offered to internationally educated nurses (IENs) as intended to address identified gaps in IENs’ previous education e e o assroom instruction

a means to promote their rapid integration, allowing them to move
quickly into Canada’s nursing workforce (Lum, 2006; Lum & Turrittin,

client-centred care licensure as a nurse, and to provide Instructor- and preceptor-supervised
safe care to clients in the host country  clinical practice

and experience in the home country.
e May include theory and/or clinical components, and may be

2 007) . . . . . . . . Provision of modules
e |t may also be required of the IEN as a way to provide proof of safe hOStEd In-CIaSS Wlth!n an Educatlo.n.al Institution and/or d health Do:omethi;lgtbeﬂer for %)ﬁl)orumiti% {?a}l:lic?me availgi)lle to Earning an academic credential
. . us, 10r our juture Sasarcsult o C1r SUCCCSS
practice, especially those I[ENs who have not worked for three or more care agency, or by distance modalities. completion of a bridging program, and  Eligibility for registration / licensure
ears e May lead to a credential (diploma or baccalaureate degree) or R I oo utore L e,
Yy . R . . . . fmd subsequent employment as nurses
* For others, bridging programs are used as a way to meet identified gaps eligibility to write the registration exam or for licensure. ::);htgsssgzi‘;ﬁgﬂsggfsz‘}l‘;“ﬂY
in their previous nursing education and work experience.  Return to nursing. The primary reason that motivated IENs to professionsl and career development
. . . . anda succcess
e There are a different models of bridging programs offered in many undertake a bridging program was the desire to return to
i - We have to learn Developing and/or enhancing IENs’ Classroom instruction
Canadian provinces. nurSing. English English language skills as well as
 Bassendowski and Petrucka (2010) suggested that “these programs are « Return to nursing was described as a noun in two ways professional communication Clinical practice
relative Y New and research will need to be undertaken in order to i i . . Faculty, program Sources of moral and emotional Providing program staff and clinical
: : . . ) e |nthe first instance , return to NUrsing was 4 form of coordinator and support for IENSs as they attend a preceptors resources to better understand
JUSt|fy thelr existence (p 10) e [EN | hall h IENs had preceptors were willing  bridging program IEN background
 There is limited literature available to determine how bridging programs struggle IENs. It was a challenge that IENs had to go to work with them S A T T
contribute to and/or facilitate the IENs’ ability to transition to Canada’s through as they were compelled to do a bridging program mentors that contribute to the
. . - - - - - development of their self-confidence
health care system. in order to gain registration and/or licensure in their host and self-worth
e |tisimportant to look at the effects of bridging programs in IENs countries. They presented with challenges owing to the
through a systematic review. This systematic review will help contribute multiple roles as partner, parent and/or relative who

to the state of knowledge on academic bridging programs for IENs. [t needed to support themselves through schools, while m

will also be useful in understanding the training and education needs of

. . . . . supporting their families in the host country or back home. - :
IENs , as well as their readiness to practice based on available literature. PP di 5 , | ) 4 Y i * Return to nursing offers a model to explain the effects of
o . . . . .
Secondly, return to nursing also referred to a set o bridging programs in IENs based on studies that wholly or in
, .
outcomes that came as a result of an IEN’s attendance in part, addressed the research question for this meta-synthesis -
and successful completion of a bridging program in his/her What are the effects (perceived or otherwise) of bridging
m host country, which ultimately led to their abllity to gain programs in IENs? This is a first attempt at consolidating
Comprehensive Search with Assistance from Research Librarian regIStratlon and/or Ilcensure’ and SUbsequent employment |nf0rmat|0n from rE|eva nt Ilterature to ShEd Ilght on the Value
e o = = e as a nurse in the host country. The effects of bridging of bridging programs in the credentialing process for IENs.
S programs on IENs, and the outcomes and components of e Recognizing the difference in standards and scopes of nursing
o o o o 20 Return to Nursing are depicted in Figure 2 and Table 3, practice from one jurisdiction to another played a significant
l respectively. role in helping the IENs acknowledge their learning needs. This
Citations into Refworks . .
Duplicates removed was particularly observed amongst IENs whose first language
1372 Titles was not English.
Y& Understanding culture of the host . . . .
= ]\% _ B e Successful completion of a bridging program is a pathway to a
Level 1 screening of title and @wwomrses'Healtmsmmemﬂ.}: [ tmmm&reommmum”] . IS&XO . (¥ improved standard of living-~ | bEtter Ilfe for the IEN and hls or her famlly'
abstracts/summaries \{\ IS\?” %S::Zsfﬁzi'ia‘ﬁ‘:m"mMum]

 This group of IENs acknowledged the invaluable help they
obtained from their re-training.

gaps in I[ENs knowledge and

2& Program curriculum addresses
No clinical practice~

t

% Understanding workplace culture is associated with ﬁ Incorporates life skills to enhance
and nuances in host country~ is assocpted with IEN employability~
3

ciated with

standards of practice between

r’é Recognition of differences in

— —— [fa\] [%,,m“'] M » While bridging programs have been successful in developing
Ll [ i } e e @ e ) T and enhancing IENs’ English fluency, it must be recognized that
g e A ) ] e the time spent in classroom and clinical settings while attending
Félmw] @ ]r@m] the program will not be sufficient to completely address all
S = language difficulties experienced by IENs.
I ptaclEs By Wo;eeders o »[ (46.67%) ] [‘*ng]
o Figure 2. Effects of bridging programs in IENs — Return to Nursing.
l
8 included in the Return to nursing offers some insight on the value of bridging
\lﬁ_ programs in |[EN credentialing. As nursing shortage across the

globe continues, nation states seeking to hire IENs to augment
their nursing workforce may need to put in place strategies that
will facilitate the ability of IEN to succeed and contribute to the
health care needs of the host country. In an era where there is

i

Data extraction (Essential Components for [EN
Bridging Programs |[Canadian Association of
Schools of Nursing, 2012]):

Quality Appraisal (Joanna Briggs Institute —

e S TR I »  Metasynthesis also scarcity of financial resources, this is particularly important if
Data storage and management using Atlas.ti version
7 (GmbH. Berlin, Germany): _ E host countries are to retain I[ENs. Putting in place bridging
Data synthesis (constant comparative method : , ,
[Glaser and Strauss, 1967/1999] (Kearney, 2001) Practical Nursing Bridging Program for IENs (Fast-Track) students at programs that meet both the IENs’ and host country’s needs may
° [ ° ° o e ) o
Centennial College in Toronto, Ontario. prove to be an essential tool to facilitate IENs’ return to nursing.
Figure 1. Screening for relevant studies for this meta-synthesis.
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