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ABSTRACT  +

This study explored the utility of experiential hethods in
deyelopment edication and training, with pafticular regard:for
Canadian youtp. }t did so by examining the thebretica1‘pofentia1 of
the Canada World Youth program (CWY) as a development practitioner
training program, by aSsessing.fhe Tong-term impact on former Canadian
participants of CWY, and by;investigating the relative effecfs of R
variables that the professional literature suggests cbu]d.influence
CWY goal-attainment among partiéipants ’ %

' Data were- collected throuqh a quest1onna;re designed spec1f1ca11y
for the study. It was ma11ed to the 986 part1c1pants who had comp]eted
~ the CWY program from 1975 to 1979. A response rate of 83 per cent
was achieved. The responses were coded and some 300 variables defined
“and examined through computer-assisted statiética] analysis.

Overall, the findings suggested that CQY has been successful
in achievifig its development education goals: former participants
Believed that CWY had increased considerably their personal autenomy;
leadership 5ki11s, intercultural appreciation and ski]]s; Canadian
cultural appreciation and skills, and?development understand1nézﬁnd
involvement. However, a maJor1ty of part1c1pants had re- ent{y proglems,
‘women reported s1gn1f1cant1y more readJustment problems and’tendez to
be more repulsed by Canadian soc1ety than men. v v

High levels of goal-attainment were most strong]y assoc1ated

&
with high program intensity, high CWY group 1ntegrat1on, part1c1pant

‘opt1stm on re-entry, and shift fn part1c1pant view toward £he

'O 0
i s .
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¢

dependency theory of underdevelopment. In addition, the achievement
of high personal autonoffiy and Canadian intercultural appreciation and
skills correlated strongly with increased #ntercultural skills.
In general, goal-attainmerit was not affected by participant bac ;0“02
charactefistic; or re-entry problems. |

It was concluded that while intense experience car produce
a superio; learning opportunity, it can be a difficult educatienal medium.
to supervise. In ‘this regard;_and in reference 'to development préctitioner
trainiﬁg, it was suggested that particular atéention should be given
._to tHe quality of leadership during training, and to the nature of the

trainee's re-entry experience. Finally, on the basis of the study

findings, seecific recommendations were made to the CWY program.

k)
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Remember way back then

48 of us together it seemed so sudden

A Tittle bit scared to start something new
But now we've changed our point of view

The people we met, the places we've been
So many Ehings our éyes‘have seen
I never thought*it would be like this
Rut it's something I'm glad I didn't miss
o ) “ A
Negg¥~had to worry aboyt being alonhe
Just being together we have grown '
The ploughing, the p1ahting, the "harvest will cdhe
Look back to where it all came from

And now it's time to head back home
After Sulawesi, Java, Kalimantan and Rome
What will you do when you get back there
After everything that we have shared?

>~

Canadian CWY Participant
T Team Indonesia, Year V

xjv
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THE PROBLEM AND ITS SETTING

i N
The abolition of poverty is itself not only a moral
obllgation. It is against everyone's interests to
allaw poverty to continue, with the insecurity,
suffering and destruction which it brings (Brand{
Commission Report to the United Nations, 1980).

! Iﬁtroduction

-

The,comp1ex problems associated with the division of human
societies into_those that are more developed and those that are . less
developed have reached visably world-wide dimensions only within the
last two to three decades. During this time, concern for the ‘
condition of the less developed states has found expression in
numefous books and articles, each describing and-ana]ysingbthis
division in terms of richer or poorer, more industrialized and 1eé§
industrialized, more and less modern and so on. i

Among the wealthier states, official concern for thé
consequences of world economic 1nequ1ty came in.the early 1950 § with
the apaiiiﬁnce of state-funded fore1gn aid and technical assistance
progwnms.l It generally is acknowledged that these ear]y
1nternat1oﬂ.g&deve1opment efforts have fa11ed to change substant1a11y
the statuS“Tﬁq.'n? less deve]oped‘nat1ons.2 Over the past decade,
recggnitiorf%f‘%is failure has grompted renewed attempts to
understand the Causes.of underdevelopment and has culminated, in parf,

if®the attention currefitly aéiorded to "deve]opment education.” -
by

:



In Canada, the term development education has become
synonomous with attempts to educate and involve Canadian citizens in
the problems and process of development, heth at the national and

international level. A passage from an article in Co-operation

Canada, published by the Canadian International Development Agency
(CIDA), provides an introductory definition:
) International development education can liberate

the mind by providing new facts, skills and attitudes.

It encourages people to become concerned about others,

informed on world issues, and capable of critical

analysis. It also encourages students to have a future

outlook, and to be culturally open, ecologically

conscious, and internationally and co-operatively

minded. . Finally, development education challenges

individuals to turn information and awareness into
concrete action (McConkey, 1974, pp. 24-25).

3

Development education in Canada has taken a variety of
forms. In the formal education -system, the internationa]'conéent of
~ school curricula generally has been upgraded. Classroom discussions.
now permit a\more objective compafison'df the consequences of
typically Western development strategies and those of bther»"]eés
deveioped" societfes. National and provincial conferences on issues
in 1nternatjona1 education are commonplace and a growing number of
Canadian universities offer courses or programs invcommunityi}
deve]bpmeni or development studfes.

Non-governmental organizations involved in intefﬁationél

‘ /
.development perhaps can be considered the most active contributors to

development education in Canada. The 1978 Directory of Canadian

* Non-Governmental Organizations Engaged in International Development



'
lists ]g8 voluntary agencies (Canadian Council for International
Development, 1978). Well over 50 percent of thése organizations were
founded within the past 15 years. Their development education
programs typically range from the compilation, generation ahd
distribution of educational materials to the organization and
animation of training seés{ons, lectures. and discussions for
development workers and school and community'groups.

In addition to these more formal approaches, attempts have
been made recehtJ;ﬂto encourage development education through planned
experfentia1 activities. These mainly have taken the form of
sponsored travel and exchange programs. Typica]]y, these programs

allow an individual td&study or work in a developing country or

perhaps in a peripheral region in Canada. Their objective is to

. . permit the participant to gather a first-hand understanding of the

. \
consequences and procesé of underdevelopment. The long-term goal is

* that former particibants will be motivated to remain involved in
development efforts. An éxamp]evof such a program and the program
from which the  primary data for this study was taken, is Canada World

Youth (CHY).

Significance of the Study

Canada World Youth, currently in its eighth year.of
operatidn; has involved some 3,000 young Canadians in its exchange
~program. During this time, the educational potential of the program
has been examined,.the orientation shifted, and'adjdstments made to

the componenté‘of CWY to improve its educational effectiveness. In.



1975; CWY formally changed its program orientation from one that
concentrated on the growth and develonment of Canadian participanfs to
one that centred on providing Canadian'participants with a more
critical undérstanding of world poverty; in short, the program's focus
becamé development education. Accordingly, modifications have been
made to fhe program to suppont this shift in focus.3

Since these changes, 1ift1e formal research has been
- completed to evaluate the success of CWY in its new role.4 A typical
method of eva]uatindxthe sucéess of any educational or training
program is to study the changes in attitudes an& behaviour of former
participants in terms ofAthe program's‘statéd objective§§§'Current1y
(and for the purpose of thié*study), CWY has qrticu]ated its -

devé]opment education objective through SngP specific goals, which

appiy particularly to Canadian CWY participants. These goals are:

r

1. To develop automony, comprehension, creativity and invention.
2. To develop leadership skills.

3. To develop an appreciation and understanding of cultural
differences.

4. To develop an appreciation and understanding of the different
cultures in“Canada. _ ) : '

5. To develop the skills and abilities necessary to function

effectively in an intercultural milieu.

6. To bromote an appreciation and understanding of the process of
“development, both at the community and international Tevels:

7. To éncourage responsible and active involvement in the process of
~ development, both at the community and international levels.)



CWY, also may be relevant to other youth programs whose ob étives é;g
similar and which use an interch]tural exchange as the ﬁajor
educational medium. 'As well, 1t’1s hoped that this research w%l]
contribute to a broad understanding of thé advantages and problems of
using experientia] methods in the training of community development

practitioners, developmént educators and change agents generally.

Statement of the Problem _

The purpose‘of this research was to assess the long-term
impact of the CWY prlogram on Canadian CWY participants, with

particular reference to CWY's development education goals.

Objectives of the Study

+

The research design propdsed to gather data on:

1. The influence of CHY on the post-CWY activities of former
Canadian CWY participants (hereafter, “former participants" or

"the participants").
2. How participants perceived themselves to have chdngedvas a result
of their CWY experience. - .

3. Former participants' .current attitudes toward development.

4. The readjustment problems. of participants on their return to
Canada.

5. Former participants' current relationship to and assessment of
4
CWY.

!



In addition, it was intended to: -
6. Develop measuresyofuCWY goal-attainment.

7. Explore the relative effects of variables that the professional
literature suggests could influence CWY goal-attainment among
participants.6

8. Elicit suggestions from former participants for the improvement
of CuY. '

Definition of Terms

Former Canadian Canada World Youth Participant

For the purpose of this study, a former Canadian CWY
participant refers to an individual who is a Canadian citizen or has
Tanded immigrant status in Canada, and who participated in and

comp]eted‘the official term of the CWY program.

»

Development

Thgre are numerous definitions of development in the
Titerature. A definition given by Horowitz (1972) was found suitable
for this’study: ' |

Development is a shared belief that men and nations not
only change but somehow change for the better. And

better is usually interpreted to signify greater
political equity and wider distribution of wealth

(p. 539). -

. Development Education

Although an introductory definition of development education
has been giveﬁ, the following definition is included, since it was

prepared by the CWY Program Department at the request of the Bgard of
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Directors of CWY. It was rééommended to the Board as a guide-to

prepare the program's development education curriculum.’

- L 4

In Canada World Youth, the educational programme
_ should be designed to provide the participant, by means
of practical work in development projects and '
theoretical examination, with an indepth understanding
of the co*yepts of economic and social development and
underdevelopment, of the historical processes that have °
produced them, and of the economic, political and
cultural structures which maintain and encourage them.
...to encourage an awareness of the parallels between
processes of underdevelopment globally and at the |
community and regional level. ...to familiarize the' "
participants with different models of development
strategy and to provide a means of analyzing their
effects. ...to develop an understanding of the
\, interrelationship between rich and poor nations and of
the particulam role played by the participants own
country in the international network. .

_"Underdeveloped," "Less Developed,”" "Developing,”
"Third World” Countries, Nations or States

While it is recogpizeq that each of these terms reflects -a
specific_pérspective in therliterature on international development,
for the purpose of this study,,they are used interéhgqgeably and refer
collectively to those countries or regions whose people have not | )
exploited their material and non-material resources to fhe same extent
as those of other countries orzregions. These countries témd to be
clustered in Africa, Asia and Central and South America, and ?re ;he/
category of countries Mith which CWY has organized its exchange

program. o \

Re-entry
Re-entry refers to an jndividua]'s transitionfback into

his/her home country and/brwgu1turé after having lived in another



country and/or culture.
_— - Méthodblogx .
: Jp—

» As a component of a broader evaluation of CWY, this study
was subject to constraints of time, mohey and the requests of CWY
program management. These constraints necessarily impinge on research
design, | “

‘ The main condition imposed by'CWY adminfsttatioq was that
any assessment of the long-term impact of CWY on Canadian CWY
partvicipants shouTd involve the development of a surveyﬁinstrﬂﬁent
that could be used in subsequent studies to generate sZmparatjve?;?
data. , CWY.also requested that the instrument be reasoﬁéb]y 4
1nexpen31ve and within the expertise of current CWY staff tos

administer. and analyse.
" Given these paraheters, it was decided early in the study to
concent}ate on tH; development of a se1f—aqpinistered mail-out ‘
- questionnaire that would be employed in a_cross-sectional follow-up -
study igtolving former Canadian CWY participants from program:Year IV
(1975-76), Year V (1976-77) and Year VI (1977-78) and Year VII
(1978-79). To the extent that primary CWY program components
(part1c1pant and group leader selection procedures progranm format)
can be assumed to have been constant for these years, it was
anticipated that a study of this type would also yield ‘trend data on
former Canadian CWY participants during a post CWY program period of.
B five;yearstt The questionnaire was mailed to the 986 participants who
had completed the CWY prdgram during the four pfogsam years mentioﬁed
a
-
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above. A very high response rate of 83 ber cent was achieved. The
responseskwere coded and some 300 variables defined and examined
through computer-assisted statistical analysis.

The research design formally can be categorized as an éx
post facto dﬁe\LQgTPbe11 and Stanley, 1966, p. 64), since the
questionnaire e]icifs fﬁe\self4reporped attitudes, opinions and
behaviour of former Canadian CWY participants before, during énd after
their CWY experience. The treatment of é;;\aita\ggllected was
priﬁari]y descriptive. Interpretations were made and’ conelusions

~—

drawn by comparing these data with the criteria derived from the
stated goals of CWY. More complex data ‘analysis was attemptea to
investigate possible relationships between CWY goal attainment and the
suspected variables (these are fully delineated in Chapter IV and V).
The inherent weakness of an ex postbfacto design (Ker]inger, 1973;
Cawpbe]] and Stanley, 1966)8 however, demand that the results be
examined with caution. Where possible the results were compared with

13

the findings of previous similar studies.

Organization of the Thesis

This thesis is organized into seven chapters and a number of

appendices.

Fb]]owing the introduction of the problem and its setting in
Chapter I, Chapter I1 present; background'information on the CWY
program. The chapter concludes with a discussion of CWY's potential

~ as a community development practitioner training program.
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W Chapter III contains a review of the literature related to
the impact of experientia]“activities on development education, and to
the nature and effects of re-entry. Emphasis is given to the findings
of follow-up studies on returned Peace Core‘and CUSp vo1unteersf

Chapter IV discusses the research dé;ign and describes the
construction of fhe evaluative instrument. A description of the
procedures used for the collection and treatment of the hata also is
given. Some of the methodological probTems which concern .
questionnaire research, as well as those affecting studies which rely
on selfereported data are also di;cussed.

Chapter V gives the results of the study. It .is mainly

descriptive, presenting the data. This is done by considering ten

questions about former participants. .
1. Who were they? )
2. Who are they now?
3.  Wha* have they dorne since leaving CWY?
4, Did CWY influence what they have done?
5. Did CWY change them?
6.. what‘are their attitudes toward deve]opmeng now?
7.  What was it like for them to come home to Canada?

8. What is their current relationship with CWY?
9.  How do they now evaluate their CWY experience?"
10. What was CWY's greatest impact on them?

Chapter VI develops measures of CWY goal-attainment based in
the changed attitudes and_behaViour of former participants. It then
attempts to explain the variation ip these measures, and explores the

4

interaction of factors which determine the extent of CWY's

.
Ay
\(\-
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goal-attainment.
Chapter VII summarizes the conclusions and implications ,
drawn from the study, and gives suggestions for further research.

The appendices contain copies of relevant documents used in

the study.

Two_bibliogra;hies were assembled for this thesis. A
Geﬁera] Bib]iograpﬁy’1ist$ references to sources of both direct and
indirect cont?ibution to the overall study. During the preparatory
phase of the research, efforts were made to gather as much evaluativé
‘material pertaining directly to CWY as could be found. Since many of
the documents uncovered are unpublished or not readily acceséab]e, a
se]eéted bibliography of this material was‘prepared for the benefit of
future researghers.‘ For ease o} access, thesé references are listed
in a separate CWY Bibliography. When referred[tb in the text,zthese
sources are indicated by "CWy:" immediatefy preceding the work
cited. For éxamp]e, (CWY: Sone, 1975),\indicates tha; a étudy by
Sone was done on CWY and the full reférence to this work is found in

\

the CWY Bibliography. .



| FOOTNOTES TO CHAPTER I

Canada's official entrance into state-funded international
development assistance efforts came in 1950, when Canada joined
with other Commonwealth countries in estab11sh1ng the Co1ombo
Plan (Gevin-Lajoie, 1975, p.l).

See, for example: Hensman (1971), United Nations (1973),
Foster-Carter (1974).

12

The change in CWY's orientation and the modifications made to fhe'

program will be discussed in greater detail in Chapter I1 of
this thesis.

A general evaluation of CWY done in 1975- 76 included two
follow-up studies of former Canddian CWY part1c1pants (CWY:

" Sone, 1975; CWY: Ontario Institute for Studies in Education,
1976). These were conducted on former participants who:-had
participated in CWY during one of the initial four years of
operation, when the program orientation was personal growth
centred. "

The use bf these specific goal statements in this study was

agreed upon dur1ng .a meeting with the researcher and the Program
Director of CWY in October, 1978.

These variables are described ipfmore detail in Chapter V and VI.
_— . . T

This definition is contained in a memorandum from the CWY Program

Department' to the CWY Board of Directors dated November 12,

1976. Variations of it appear in the CWY Field Staff Handbook

from 1976 through 1978.
The general limitations of ex post facto résearch and ‘the
specific measures taken in this study to counter some of these

Timitations are discussed in Chapter IV.. (



CHAPTER 11
L

(

BACkGROUND T0 THE STUDY
)

This chapter'presents an overview of the origin, current
statﬁs, ﬁrogram organization, and objectives of the Canada WOrldAYouth'
. program. This material -provides the genefa1‘rationa1e underlying the
design of the déta-gathering instrument. The chapter concludes with a

discussion of CWY as a deve]opment practitioner training”program.

Origin and Current Status

In 1971, the Canadian Council for International Co-operation

published Youth on Dévelopmenf, a survey of opipions of Canadian youth

on international aid and deve]opment; The study compared and analysed
the responses of a national sample of Canadian youth who were involved
in a program of international co-operation with a national sample of
Canadian youth' who were not 1nvo]§ed. The age of the barticipants in
both samples ranged from 15 to 25 years. One of the majér conc]usioné'
of the report was that young Caqadjans who hag visited a developing
country or who were in contact with people from those‘éountrfes "were
‘the best informed and most con§cious of the needs of development"
(Canadian Council for International Co—operation, 1971,7p; 78).

Orgqniiéd as a private, non-pfofit corporation, Canada World
" Youth received\ﬁfs'initial funding in 1972, t}rough the Government of
- ‘Canada's Departmént-of Secretary 6f State.l Described as a "new

Tearning experience with world-wide dimensions” (CWY Information _/*»\/

13 e
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“learn, live among the population and be introduced to its culture,

14

Brochure, 1972), Canada World Youth was to permit an extended
interchange between the QOUth,of Canada and youth from fﬁe Third
World. This interchange was not to inVoIve assistance to developing
counfries, hor was it to be a "package'toué,"‘rathefA1t was fo’be a
bilateral program in which Canadian‘participants and participants from
developing ‘countries were to visit each others' country "to see, hear,
tradition and development" (CWY Information Brochure, 1972). I

Beginning in 1972 with 240 Canadian participants and an

“equal number of'young people from five exchange countries, CWY has

grown to‘a program currently invo]ving some 700'part1cipants'in yearly
exchanges with as many as 13 coLmtries.2

In 1974, in keeping with a change in the emphasis of CWY
pfogram,objectives, the primary funding source of CWY also changed
from the Department of Secretary of State to the Canadian

Internatiénal Development Agency. Although CWY has made recent

- attempts to_hecure alternatg sources of funding, it currently remains

as a non-governmental organization receiving nearly its entire annual

budget from CIDA.3

~

Program Organization

The organization of CWY's program is described under five
headings: exchange format, suppo™ staff, field sfaff, participants

/ . .
and follow-up. : ' *



Exchange Format

Since 1972, the exchange format of CWY has remained
re]at1ve1y the same. Each country involved in the program is
represented by a team of 40 to 60 part1c1pants ha]f of wham arej
Canadian youth, the rema1noer being young peop]e‘from,the exchange
country. The .country team is divided tnto threerr four groups, each
having an eoual number of Canadians and eschange country
_participants[ The members of a country team remain tooether for about
eight_months, whieh ts the approximate durationjof a current complete
6@Y‘program. | |
| During the initial four months., each group is involved in
pre-arranged work projects in one or moré communities’ in Canada.
These projects, the eontent of which ideally has been identtfied as
valuable by the.government of the excnange country, are organized
prior to the arrival‘of‘tne team by Canadian CWY support staff.
‘Accommodation for the participants is arranged eitner as group living.
or with families in the project communities. After a brief eva]uation
per1od the team travels to the exchange country and engages in |
s1m11ar1y pre-arranged work proaects in one or more comnun1t1es for
the final four months of the program. An evaluation of the ent1re
exchange usually is done prior to the departure of the Canad1an

participants for Canada.

Support Staff -

"of Directors, by the staff of a central office and, across Canada, by

‘the staff of five regional offices.

15

The-Canadian side of the CWY program js supported by a Boaré ,



The: CWY Board of Directors, currently numbering 24 members,‘
is a volunteer group of regionally representative Canadian citizens.
While the majority of the Board members are estab]ished prefessionals,

”’recent po]iey changes now permit.as‘many as five | fmer Canadian CNY
participants and/or field staff to sit as voting members on the
Board. This is fo.make certain that the Board has adeg access to
up-to-date 1nformafjon on the reality of CWY "in the field.

The Board is the final authority within the CWY structure.
It generally is responsible for ensuri#g that the program is well
managed and is achieving-its stated goals. All proposed changes in
CWY policy first must be approved by the Board. |

| The central office or General Secretariat of CWY is Tocated
in Mzntrea1. Here, respgnsibi]ity for the.day-to-day.operation of CWY
is divided aﬁong’the bregident4, the executive direetor, and the staff
of fouf'dehartments. These departments and their primary areas of

i responsibi]ify are: Haman ‘Resources, respohsible for the development
of aolicy*on, and the co-ordination/of, the selection of Canadian
participants and fie1d staff;‘Pub]ic Affafrs, responsible for fund
raising, and the'devé]opment aﬁd co-efdinatidﬁ of CWY'S pubﬁicify in
Canada; Prdgram, responsib]e.for protocpl negotiation with the
exchange counfry, and the deve]opmeht and‘co-ordination of CWY's
education program; and Finance, respensible for overall budget
ebntrb1. N ) o

Each-of CWY's five regibna] offices arei1ocated'in major
cities in their respective regidh;,)these being in Moncton for the

—Atlantic Region, in Montreal for Quebec, Toronto for Ontario, Edmonton

v
'

16
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for the Prairies Region, which 1nc1udes‘the Northwest Territories, and
Vancouver for British Columbia, which includes the Yukon. Each
regional office, having~a staff of four or five persons, is
responsible within its region, for the co-ordination of program .
pub]fcity, the development, monitor{ng and evaluation of Qork
}projects, and the Qfganization of participant follow-'n activities.
The ref§ional offices function with a fair degree of aitonomy,
particularly in regard to staffing, budget control, office

organization and the selection and dgvelopment of work projects.

Field Staff
Two categories of field staff are attached to each CWY

country teém: co-ordinatofs and group leaders. : A

| | Two co-ordinators, a Canadiam and an exchange cauntry
counterpart havelovera11 responsibility for a ;ountry team. They'éct
to ensure the smooth functioning of the program both in Canada and the
exchange country. Basﬁca]]y'thiS'entai1s cultivating ;he appropriate
contacts in the project communities, énsuring suitable work p%ojects
and mediating any disputes; The co~ordinafors also act as the -
spOkespeop]e for the téam dyring official funcfions.
| Two group leaders, again one Canadfan and an exchange
country counterpart are a]]qcated to each group. ‘Théy are |
responsible: on a day-to-day basis, for the safety, supervision and
educatidnél programming of the group. The group 1eader?s_ro1ebis

perhaps the most critical in the ofganizationa] structure of CWY,
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since the overall educational quality of the program to a large extent
depends on their ability to coqstant]y orchestrate a maximal pa{ring

of project activities with the interests and polential of each

~ participant. - ‘ Y =
Canadian group leaders and co-ordinato:S are chosen for

their expertise in the skill areas demanded by the program:

1ntercu1turaf communication, development educatfon, group dynamics and

animation.®

Participants

The se]ectfbn of Canadian barticipants is designed to admit
to the program a cross-séction of Canadian‘youth who initially are
physicgl]y healthy, emotionally stable, socially adept and culturally
sensitive.b
| ' In Canada, a year1y p;t;icipant recruitment drive solicits
applications nationally froﬁ Canadian citizens or 1anded immigrénts
" aged 17 to 20. After a‘pre-selection process done at one point at
“.random by computer and in other-xears by ranking applicant respohse§
to questions. on the application forh, the'participént qandidates
undergo an evaluation day consisting of -interviews and ' psychological
fests, during whichithefr suitability for the program is assessed and
”_ranked. High ranking candidates are selected to mgq;.comp]ex
~demographic criteria that include sex, rura]-ukban, French-English,
parental income and stpdent-worker distributions for each'proVince and
territory. An attempt is made to ensure that this national profile is

represented in the distribution 'of Canadians in each country team.



Ideally then, the Canadien participants on each country team are a
microcosm of Canadian society. ,

Although the relative importance ef §e1ection eriteria has
varied from year to year, the major dimensions along which prospective
Canadian Cwy particjbants are rated has remained constant. A )
candidate will receive a high ranking if, while partieipating as a
member of a group during the evaluation day, he obenly shows

motivation toward work, if his acceptance by the group estab]ishes the

candidate as someone the group has no trOub1e mak1ng contact with, and

if his influence on the gro‘grsuggests a flexible person capable of

reconciling his interests with those of the group. F1na11y, the
candidate is assessed fe} his interest in the.Third World. A high
rating for this dimension is given:to‘a'candidate who indicates
concern for human problems éhd shows respect for and knbw]edge Qf the

cultures of others (CHY: Selection Division, 19%4, pp. 12-14).7

Follow-up ‘ b ,

| Back in Canada; newly returnmed participants are invited to
attend a CWY-sponsored follow-up sessfon.  These"are organized by the
CWY regional offices and are he1d usually tWo to four mehths after the
part1c1pants from the most recent exchange program® have returned

home. Typ1ca1ly, these sessions take the form of a weekend gather1ng
‘to wh1ch,resource persons and foreer participants have been invited.
The official purpose of the follow-up weekend is to assist newly

returned participants to clarify theirsCWY experience and to help with

_ any readjustment difficulties they may be encountering.

S
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A recent addition to CWY's Canadian participant follow-up.
program is the /Hot Deb_riefing."8 Immediately on their arrival in
Canada, the members of each team of returned/Canadian participants are
.encouragéd,tq remain together for two to three days before leaving for
their homes across Canada. This period permits CWY to do a'ﬁore
thoroudh medical examination of the participants and allows the
participants to have an immediate rest after the 1on§ airflight from
. the exchange cbuntny,to Canada. The Hot Debriefing also is intended
to facilitate the re-entry of participants to Canada. It is felt that
a structured re-introduction to Cana@a'helps to cughion the shock of
the official break-up of the (anadian Wy teah and of abrupf changes
in climate and culture betweeﬁ the e*phange‘qgunt}y and éanada. The
fmportance of Ee—entny generally,. and its imbiiéation; fof the:

- attainment of-CwY'program goals, will be examined in m;Fe Qetai1 in

ater chapters of this thesis.

20
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Objectives

The initial, overall objective of CHY perhaps is stated best

/fn the program's original pub]icity.material:b' '
| | | | | A
...the experience offered by Canada World Youth is centred on a

‘type of development that all the nations of the wotld are able to .

explore and recognize as a common demoninator of shared progress:
a.sense of the brotherhood of man.

Canada World Youth invites young people to make|this kind of
development their concern, regardless of racial, religious or
ideological differences of the socio-economic or political
systems of their own countries (CWY Information Brochure, 1972).

This highTy jdealistic vision was to be advanced among
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. .
Canadian participants by a program that conceptually encouraged two

broad goals: personal growth and development education. CWY began in
1972 with an emphasis on personal growth. -
The concept of personal growth as it 1nitia]1y was applied

“in CWY was pased in the notién p0pu1aﬁized'by humanistic\psycho]ogists
in the 1960's, that the healph& indivjdua] strives toward an ideal
state 6f’growth and development. The characteristics of this ideal
state.and the process by which it could be reached, as they are
presented in the early CWY Titerature, indicate the obvious influence
of Maslow. The pﬁpposed cwy evgauat§gn program for 1974-75 presents
"se]f—actuaiization and openness to learning" as the overall objective
of CWY. A list of the dimensions along which CWY participants were to
be evaluated includes such terms as "desire for growth," {;;;Ztivity,"
“autonomy," "self-awareness," "se]ﬁ-responsibility,"~ﬂﬁa "increased
consciousness,” all indicative of Maslow and of the perspective of his
contemporaries (CWY: Research and Development Division, f974,
P. 7).9  Thus, the initial orientation of CWY was to provide C;naqian
youth wffh a "peak experience" that would accelerate them toward |
se1f~actualizatidn and in the words of Maslow, "enable them to
transcend the conditioning imposed onn them by their own culture &nd
become worldvcitizens" (Més]ow;.1971, p. 184).

~ Just how'appropr{ate these predominate]y,western-{USpired
personé] growth goals are to the needs and interests of the g;change
countries became the‘subject-of considerable debate. Pressu;%,to‘
alter,the program orientation to accommodate the development l}

priorities of CWY's exchange countries came from within and outside

21
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the or&!ﬁization. A position paper, written in 1974 by th; staff of
the CWY Prairie Regional Office, suggests that CWY was being
irregponsib1e by using the potential of the program for personal
deve10pméht. They urge that the objective of development education be
emphasized in the proérdm. The summary statement of thié document is

quoted here in full:

...we in the Western world are living in a societywbased in
resource abundance, a situation which, relative to the majority
of world societies is abnormal. We are presently facing a return
"to a society based in the more normal situatiop of resource
scarcity. This is the situation known by the majority of the
world's population, particularly that of developing or Third

World countries.

We suggest then, given the urgency of world problems today,
that it is unjust to use the potential of the Canada World Youth
programme on the objective of personal development. As an
international organization with great potential for socially
relevant international -education, we must become more responsible
(CWY: CWY Prairie Regional Office Staff, 1974, p. 4).

Similarly, the following passage, taken fram an article in

the New Internationa1ist,‘sums up the mood of the critics outside CWY:

CU5010 has long since learned that well-intentioned, unsk11led
young people are not what poor countries need or want. “CWY on
the other hand demands no particular skills. It is designed for
young people to experience concrete situations in which they can
grow and change ...(it) offers ...an intense educational and
personal experience ...Clearly it is aimed at Canadian young
people first and foremost, with the poor countries providing the
stage for their experiences (CWY: New InternafMonalist, January,
1975, p. 12). )
Vi s
YieTding to these pressures, CWY, in 19[& formally altered

its program emphas1s from personal growth to development education..

CWY's 1975 publicity material reads:
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...(CWY encourages the) development in Canadian youth of an
appreciat’gn and understanding of the problems of international
development and of the role that young people have in the
deve]opment of their society (CWY Information Brochure, 1975).
A report from CWY's policy advisory committee, describing the
new prbgram focus in more detail, recommends that CWY should be

organized to support very specific deve16pment education objectives.

JWm.report stresses the following goals:

...to develop in participants a critical awarehess of the process
of development and underdevelopment in Canada and

internationally...
...to develop an appreciation of cultural differences...
...to develop the skills necessary to function effectively in an

intercultural milieu...
...to encourage young people to become responsibly and actively

involved in the development of their society... (CWY: CWY
Program Committee, November, 1975, pp. 3-4).
In an attempt to accommodate this change in program
orientation, a number of modifications were made to CWY program
content and structure. A sampling of these changes is presented

here. Preference has been given to those modifications that were

expected to contribute substantially to CWY's development education

\

o
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In general, CWY has given priority to improving the quality

'fand'syitability for the exchange countries of CWY work projects in

Canada. An initial step has been the upgrading of communication

.- between CWY General Secretariét and the exchange country.’ Principally

by insisting on more precise protocol agreements, an effort is being
made to solicit detailed information from the exchange countries about

their preference for work placements in Canada, and to indicate more

~
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accurately to the exchange countries what work experiences CWY
realistically can provide. In turn, greater ;are is being taken by
CWY regional office staff to translate this information into better
prepared, and hopefully for the exchange countries, more meaningful
" work placements. In some cases the program timetable has been altered
to accommodate specific project réquests. For example, the program
timetable for those exchange countries who have specifiéd a preferenﬁe
for agriculturally-related projects has been adjusted to ensure that
their participants arrive during Canada's growing season. |
- Giving precedence to the project requests of the exchange countries
has meant that CWY work projects in Canada have tended to become- more
spécia]ized, technical, and ski11-transfe; oriented. 'A case in point
is the Year'IV‘(1975=76) Guatemalan exchange program for which all
work placements in Canada, at the réquest of the Guatemalan
‘government, were deve]oped\in“the afea~of forestry and irrigation. As
Qe11; the Guatemalan pqrtiéipants were selected by the Guatemalan
authorities fbr their expertise in this field. To complement this
increased.specialization of work‘projects; prospective Canadian CWY
participants now are'asked to indicate an area of interest or
expertise, ih one of: agriculture, co-operatives, small industry,
social serv%ces, environment or recreation (CWY: Se]ection Division,
1977, p. 4). These represent the gehera] range of pbssib]e-CWY work
placements in Canaja. An attempt then is made to ﬁatch the -interests
o?’Canadian participants with a project of similar orientation.
o Other changes\of potential significance to CWY's development .

education objectives have\been in the area of-Canadién field staff, and
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participént selection and training. More importance now is given to
the "ipterest in the Third worldt dimension in the selection of both °
participants and field staff. \Pre4brogram training of field staff has
been reorganized to include sessions on development education. During
the program, field staff .are expected to introducé deve]qpment issues
to their partiéipants‘through séhedu]ed group discussions and
appropriate books, articles and films. |

‘ Finally, changes have been‘made to the exchange format of
CWY with the intention of reducing the program'§ emphasis on personal
growth. An example is the shift to accommédating participants with
families in the‘project communities rathef than in communal CWY group
arrangements. - CWY's previous experience 4ugge§ts that formal
development education sessions ténd to beéome secondary in‘a group-
1iving situation, g%?en the time spent exa%ining interpérsona1 |
relationships_or simply in organizing and go}ng household chores.

Other modifications havé been made; the intent here is not

to provide an eihau%tive 1ist, but fdther,to-indicate the range and '
‘depth of CWY's attempts to operationa1izé its new program’
orientation. A summary of CWY's primary components is given in

)

Figure I.

CWY as Deve]opment Practitioner Training

With its international exchange format and initial idealized
- objective, CWY berhaps is described most easily as a unique Canadian
experiﬁent in preparing youth for global citizenship. The program |
provides amp]e,oﬁpgrfuhity for participants to acquire "global

o
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FIGURE I: A COMPONENT SUMMARY OF THE CWY PROGRAM

A.  PRIMARY PROGRAM ELEMENTS
As an educationa]_program,'CNY provides an

opportunity for

* YOUNG PEOPLE |

to learn in

GROUPS
. by working'on

PRE- ARRANGED COMMUNITY BASED WORK PROJECTS
in an '

INTERCULTURAL / INTERNATIONAL CONTEXT
for a ’

PROLONGED PERIOD OF TIME

B.  PRIMARY EDUCATIONAL AGENTS
| ‘As an educational program, CWY?emp1oys‘ﬁ
'EXPERIENTAL LEARNING ’
T in an
ACTION / REFLECTION RHYTHM
whose overall qua11ty depends on effect1ve

ANIMATION .

C. PRIMARY LEARNING AREAS
CWY's program components provide an
opportunity for part%cipants to explore

GROUP: by living,. working and 1earnfng with others

COMMUNITY: through pre-arranged commdnity-based work
projects : ' .

CULTURE: by working with people: from différént cultures

DEVELOPMENT: through comparing the pre-arranged educationa]
experiencesvof Canada and Exchange Country

- as primary learning areas

e
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citizen" perspectives. An examination of CWY in its new role as a

"action-oriented" development education program suggests that CWY also

Jive development

can be viewed as a training program for prospec

practitioners. -

Like any training program, CWY has a philpsophical or
ideo1ogica1.base, a set of object¥;giijmnd various structures and
methods that contain this ideblogy and serve to guide the program
towafd its gba]s. As well, qeftain results can be recorded and

.evaluated._ This section descrikes the development approach implicit
in CWY's objectives and format, pointé.out the program's salijent
training assumptions and characteristics, and suggests a development
practitioner trgining model apbropr{;te to CWY's methods and goals.
The foi]owing df;cussion relates specifically fo CWY as it is iptended
for Canadian participants. It shou}d be recognized that what a CWY
exchange country ﬁopes to extract-for‘its participants from’their |
iﬁvo]vement—in the program is npt necessarily identical‘to %l‘;§

objectives for Canadian participants.

Deve]épment Approach : ) ' o

: ~ CWY's ultimate objéctive‘and its seven stated program‘gog)s
scollectively imply values that ar€ consistent with a community i;_“—/’
/ development (CD) approéch to deve?'opment.12 Dunham (1970)“115t§ five .
assumptions of CD that are unquestjonably value dimensions of THY's

goals:

1.  The worth and digntty of the individual are basic
values in a democratic society. -
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2. Everyone has something to contribute to the life
of the community. ‘

3. People have the ability to learn and grow.

4, Community‘change can be prompted by conscious,
- co-operative ‘thought, planning and action.

5. Community development provides an opportunity and
a means by which the worth of an individual can be
revealed, his contribution can be made, and
learning .can take place (pp. 171-2).

These assumptions apply.to the CWY partiéipant who is seen

to be capable of personal gr

i \

relationships on the basis o

h and of understanding development
participation in the program and
ref]ectidn upon the experiencel In general, the program's objectives

mental ways. First, they

“align with Western notions of CD “q two fui
encourage a‘".,.be1ief in the ability, capacity and right .of people to
make valid decisions towérd‘realizipg @heir-human potenfia]" (Cary,
1970, p. 147), and second, they assume that "...man need not be |
pas¥ive to nature;.‘" and he "..;can exploit resources tg benefit
himsel f" (Eaton, 1963, p.'37). | |

Aspects of CwY's;fofmat and methods also contfiBute.to a
number of basic CD concepts. The program's embhasis on self-directed
learning through shared experience and group discussion é]i confirmv‘
fhe vé]ue of fhe fundamental CD princip]es of self-reliance,
(initiative and participation. By animating its groups, CWY 1;}v
advocating a classic community development practitioner approach to
Teadership; the assumption being that real deVe1opment in a community
(or, in_CWY's‘case, in a gro&p) will occur only if citizens are helped

to define their own needs, and then encouraged to learn and develop



using their own resources, in their own way, at their own pace (Batten
and Bétten, 1967). This style of leadership also confirms the CD
principle that development should begin with the “fe]tﬁneeds" of the
group or community.l3

For many Canadian participants, CWY's_format offers them a
rare opportunffy to experience a "sense of community."14 Freed from
the immediate_cu]tura]’restrainfi of their society for an extended
period 'of time, and placed in a situation where they muét shafe
‘Timited psychological and physical resources, particfpants are able to
feel ahd explore the CD princip]e of synergy:15'that pepple acting
together rather than as individuals are bettér able td meet their
common needs. |

Finally, the CWY work project is ahdthér source of CD
values. Given the re]atiyé]y short brbieci time period and the fact
that the age range of Canadian CWY participants makes it unlikely that
they will have expertise in a particular fie]d, most work projects
(howéver interesting thefr content) tend to be menial or require Tow
ski}] levels. As such,~éndeeyond the possible CD‘contenthof the work
placement per se, anveffort is made to give'pafticipanté an
understanding.thaf‘their Tabour has meaning above the act itself; thét
the most demeaning wofk is valuable, since by serving the collective
gdod; they are at the same time sérving'theméelves. This policy
supborts the CD ideal oflco-operation and meaningful participation of
people in an integrated deve'lopment,,p]an.‘l6 It reaffirms the nofion

that, change is possible'and'can occur through collective defermination

and effort.
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Training Assumptions and Characteristics

. CWY's format was developed on the basis of learning
assuhptions and designed to contdin a number of. training program
characteristics that the professional literature suggests are critﬁfa]
to creating'én efféctive Tearning eﬁvirénment. The theoretical |
effectiveness of experience-based training methods as they are used in
CWY has been well documented by Barndt (CWY: 1973) and Miner
(CWY: 1974). A.representative 1ist of‘salient learning q§sumptionsA
that form the basi;-bf the program is presented in Appendix C. The
following five model training program,characferiétics are, ideally,

part of CWY's format:17

. Pérticipant-oriéntéd. The responsibility for
training should be primarit with the participant.

s

Principally through the use of animation as a leadership
technique, and the reliance on small group discussfon, CWY encourages '
participants to reflect on and undérstand their experieﬁ!ﬁ in their

own terms, and -thereby to assume responsibi]ity'for their learning.

|

2. Exberience-centred. The emphasis should be on

Tearning by experience, by doing and by - L.
appropriate practise. There also should be : o
- adequate opportunity to discuss and analyze the ‘ _
’ experience and to learn constructively from it. - a ”;
. - , ) U e
Again, CWY's format advocates experience or "action" - '

~-followed by beridds of énimate& group discussion or‘“ref1ectionf as

primary learning media. ’ ‘ S -

3. Process-rather than content-oriented. The
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emphasis should be on how to learn, not simply
what is to be learned.

; p )
. N
Through the use of animation, CWY encourages participants to
think crifica]]y, by engading them in a problem-posing style of
1earning. This process nurtures their ability to exaﬁine, understand

and ﬁse 1ﬁfbrmation.18

4, Individualized. The differing backgrounds,
. abiTities, styles of learning and interests. should .
be considered for each individual, helping him/her
to shape his/her own learning experience.

. As previously indicated, one of the principle
responsibilities of the CWY group leader js to help orcurize an-
optimal pairing of the learning environment with the < i1l aﬁd

interests of each participant.

5. Openness. The .interpersonal relationships in a
training program can be one of the most important
aidg to learning if characterized by openness and
honesty in the context of caring.

‘»‘

?Openness“ occufs within CWY/éroups with more cénsistency
thén perﬁggé any of the characteristicé described above. Away from
their usual personal support syétems and forced to interact intensely
with particular individuals over a pro]oﬁged period of time, it is

o \ ) )

typical.that an atmosphere of trust, epenness and caring develops

among -CWY barticipants._

I

Training Model

This sub-section presehts a training model for developing-

the basic characteristics of the effectiVe development practitipner.
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Initially designed as part of a community-development worker training
proposa1 for the Yukon Indian Brotherhood (Johnson et al., 1972), this

mode1 has been adapted to CWY since the components of the model are

well suited to CWY's, goals and methody. It is given to demonstrate

the potential training process of pa icipegts during their ?WY
experience. Again, it is emphasized th& this model aop]ies_
particularly to Canadian CWY participa s. The model is'e*preosed
"diagrammatically in Figure II. '
The mode] stresses the cu1t1vat1on in the prospect1ve
pract1t1oner of “soft" skills that are more intuitive and att1tud1na1
in quality, as opposed to providing "hard" 1nformat1on\on, for
example, techniques of community analysis or methods of social
change. The rationale for this emphasis 1s-pﬁov1ded byxBrokensha and
Hodge: "It is indisputable, in the final aha]ysie, that the most
important skill of the community-development worker is his ability to

‘work with people" (1969, p. 83).

32

1n terms of "soft" learning, goals considered as basic to training

the effective development practitioner, the original seven stated

goals that comprise CWY s development educat1on obJect1ve are

A

co]]apsed in the mode] into the two Learning Goals: "an 1ncreased

awareness of self and self in society" and a "knowledge of development

jssues."

The Integrated Objective, "integration of awareness of self

and development issues," results from the integration of the two
Objectives: "sensitivity to the role of self in deve]ooment" and

"understanding of.development as proeess." These two components are
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“

FIGURE II

- CHY AS A DEVELOPMENT PRACTITIONER TRAINING PROGRAM: A TRAINING PROCESS MODEL
A

BN

PRIMARY
EDUCATIONAL

o L
e

-NOI LIV

| : <:::____
LEARNING

GOALS

Awareness of Knowledge of
self and self development

!
in society E issues
o
e
‘ OBJECTIVES

Sensitivity to : Understanding
role of self : of development
in development * as process

L)

ANTMATED GROUP DISCUSSION

v

INTERCULTURAL CONTEXT
1XFINOD TYNOILYNYILINI

PEFLECTION:

SNOISS3S INIWd013A30 “SL10300¥d HYHOM

|

INTEGRATED

' OBJECTIVE '
. , A
INTEGRATION OF AWARENESS OF.SELF AND DEVELOPMENT ISSUES
\\\\\;//// ) -
DEVELOPMENT OF THE BASIC CHARACTERISTICS OF THE EFFECTIVE
DEVELOPMENT PRACTITIONER
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considered to be essenfia] mental equipment for deve]opment
practitioners, who must work with both people and institutions, end
who themse]ves are crucial variables in the deye1opmen£ process. As
~ Brokensha and Hodge confirm: "...the skillful and sensitive use of
his own péfsona]ity is the firstmworking tool of the community-
development worker" (1969 p. 71). | )
The underlying intent of the first Objectiye is to answer or
’\\N/geginito answer the questions: "Who am I, what are g;L_att1tudes and

values, what are my strengths and weaknesses asle prospective ,
development practitionef7" There is amp]e evidence in the literature
.that se]f-awareness js a precursor to a development ‘worker's ability
to interact sens1t1ve1y and successfu]ly with people (Lynton, 1960;
Rogers, 1961; Batten, 1965; Biddle and B1dd1e 1965; Brokensha and
Hodge, 1969). The second Objective js designed to increase the
participant's understanding of deve1opment as a "process."' Viewing
development as a process genefa11y is accepted es avoiding a narrow,

'superficiai, appreach to development (Bidd]e and Bidd]e,\j965;
Brdkensha ana Hodge, 1969; Roberts, 1979). It encourages a |
perspective in which all possibie consequences of change are
considered. It ensures the inteeration'of the "progreséign of events
that is p]anned by the part1c1pants to serve the goals they
progressively choose" (Biddle and Biddle, 1965, p. 79). " The b]end1ng
of these two components is expected to produce consistency between

‘ personal. values and the methods used_in-reso]ying socia]_prob]bms.

The primary Educational Agents used to achieve the

-

Objectives are the "community-based work project” in cembination with

4



the’"forma1.development education sessions," and the "animated
discussion group." These Agents are supported, respectively, by the
international and intercultural context of CWY. | |
L CWY's emphaéis on the "animated discussion group" is
expected‘;o,increase "an awareness\of self and self in society."
Ideally, fn a well-animated group and within an atmosphere of trust

and non-defensiveness, participants are able to receive clear and

accurate information on the relevancy and effectiveness of their \\x\N\;

béhgviour, thereby extending their awareness and understanding of
their social selves. / |

Involvement in "community-based work projects” combihed witm"
"formal sessions on deve]ophent.education" is intended to provi&e
parficipants with a "knowledge of development issues.'s The purpbse js
to familiarizg them-with a range of development examples .
a1tefnatives,T;hich potentially can be drawn on when'working as a

<
development practitioner.

The combination Qf‘the two Learning Goals or the
hypothetical outcome of CHY as a training prodram, constitute the
basic requirement for achieving the integraged Objective. It is
Suggested'that Epe two Learning Gog1s, by themselves or learned
separately, may fail fo bring prospectivé’deve]opment préctitioners to
their optimal level of effectiveness. Combining the Goals should

ensure their internalization as: an inseparable unity.

Summar

The effectiveness of a community development practttioner



. . /’"
training program would appear to be a function of two fundamenta$\;b

factors: first, the degree to which CD principles aré evident in the
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objectives of the program, and if these principles are embodied in the

_theoretical course of the program, then second% the efficiency
with which the program's trafning methods translate the§e~pr1ncip1gs

for the prospective practitioner into the undeﬁstandirﬁr and skills

‘ necessary to do effective development work. ;
The preceding discussion has attepptéd to demonstrate that a

number of core CD princip]es'are assumed withiq the objectives of CWY

and are stressed generally in the program's foﬁﬁat.- It has suggested
that inherent in CWY's methods are learning-aséumptions and
\

educational techniques that are consistent with those advocated as

effective in the professional literature. A hypothetical model of &Y

as a deve1opment practitioner training progrmnfalso was presented. It\

is emphasized that no.attempt in this study was made ‘to ‘test or
evaluafe CWY in terms of the tfaining process wbdel described here.
Tﬁehmﬁdel was given to support the suppositionfthat the objectives ana
format of CWY are amenable to the training of @eve]bpment

. pracfitioners. Some evidence of CWY's effectigeness as a development
"practitioner training program, as indicated hx?the résu]ts of the
méasures of CWY goal-attainment that werefdeVGSOped for this study, is

presented in Chapter VI. ]

\l

re

L
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FOOTNOTES TO CHAPTERZII

For a detailed treatment of this period in the history of (WY,
see: CWY: Champagne (1971).

CWY currently has_programs with countries in Africa, Asia, tée P
Caribbean and Central and South America. Further information on
the countries involved in ch is provided in Appendix A.

The CWY budget for 1979-80 was 4.6 million do]]ars of which only
60,000 dollars had been raised from sources other than CIDA by
November 1979 (CWY: CWY Budget Copmitte, November, 1979).

g
The president of CWY, and the man considered as the founder of
the program, is Mr. Jacques Hebert.

CWY group leaders are expected to "animate" their groups; as
defined by Blondin: "...the process of animation gives rise to a
process of self-education; the essence of which a helghten1ng of

the capac1ty of self-determination" (1971, p. 160)

CWY has no direct control over the critéria used by the exchange
countries in selecting the1r participants.

A complete description of the "Traits of the Ideal (CWY)
Candidate" is provided in Appendix A. )

The Hot Debriefing program was initiated in 1977, for Year VI of
the Cwy program. [}

. o

The comp]ete 11st of these eva]uat1ve dimensions is given in
Appendlx A.

CUSO (Canadian University Service Overseas), is a Canadian
organization offering technical assistance to developing
countries. -

The selection of the modifications described in the text is based

; in the researcher’'s own experience with CWY. The researcher was

employed by CWY dur1ng the period that many of these changes were
made.

As a basic reference, the definition of community development
~used is that prov1ded by the United Nations (U.N.). The U.N.
.definition was chosen because “... after approximately twenty
“years as a-United Nations-supported programme, community
develdpment (CD) has gained nearly universal recognition as a
force for inducing social and economic change in developing
nations" (United Nations, 1971, p. 1). The essential elements of

this definition .are prov1ded in Appendix B. o {E;

4.
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of the U.N. definition of CD, iﬁ Appendix B.

13. See point

14. The defjnition of community used here is functional and
* attitudinal rather than structural and geographic. As defined by
Biddle and Biddle (1965): "Community is whatever sense of the
Tocal common good citizens can be helped to achieve." They go on
to suggest that this sense of commun1ty "...is something that has
to be created for most people in modern times. It comes as a
result of experiences through which they can progress" (p. 2).

P

t

15.  The use of "synergy" in a social ‘Sense was conceptualized first
by Ruth Benedict in her study of high and low synergy societies:

- "I spoke of societies with high social synergy where
their institutions insure mutual advantage from their
undertakings, and societies ﬁith low social synergy
where the advantage of one individual becomes a victory ., -
over .another, and the majority who are not victorious 44
must shift as they can" (Benedict, as quoted in Masiow,

1971, p. 202).
16. See: U.N. definition of CD, summary statement, in Appendix,B.

17. Studies re]ated to the effective training._of American Peace Corps
volunteers are the primary source of the training program
characteristics cited in this study. See: Ongklaub (1974, R

.p. L). A partial listtmg of other sources affirming the
effectiveness of training programs having these assumptions and
characteristics includes: Harrison and Hopkins (1966), Batten

"(1967), Rogers (1969), Wight and Hammons (1970), Pfieffer and
Jones (1972), and Brislin and Pedersen (1976).

18. The parallels between CWY's methods and Freire's model of
prob]em—pos1ng education" as a means of developing critical -
consciousness have been treated in depth by Barndt (CWY: 1973),
Miner (CWY: 1974) and Dav1e3 (CWY: 1976). 1



CHAPTER III

REVIEW OF RELATED LITERATURE

Research on the impa;tvof intercultural experiences has
tended to address specific groups. The literature ineludes
‘descriptions of returnéd corporate and governmental officials (Murray,
1973; Howard, 1974; Smith, 1975), returned exchange and/or foreign
students, (Smith, 1955;.0pudor, N.D.;'Heath, 1971, Clarke, 1972; ’
Purkép]e,v1972; Gama and Pedersen, 1975), and, similar to the focus of
this study, returnees who were engaged in development efforts in the .
Third World (primarily returned Peace Corps or CUSO vo)untggks:
Pearson, 1964; Stolley, 1965; White, 1968; Ball, 1969; McGinnis;
1974). | |

A broad, computef—éssisted literature searchl failed to
- produce studies of the eﬁfect on participahts of the few othgr North

' { - . |
American programs comparable to CWY.2 Thus, most of the 1iteratu§gb

¢

reviewed here is of Peace Corps or CUSO volunteer engagements, which
were considered the most similar to those of CWY participants.
/ .

Studies of the effects on North Americans of extensive Third

World development involyement tend to have one of threebfdcfil'thg'; R

identificationjand/or exp1anatioh of re-entry or readjustment
problems; the %denpﬁfication, measurement ahd/qr explanation of
-personal changes-(in attitudes-and behévioar); and, most recently, the
identification of factors supporting personal changes during the

re-entry period. Since allkthree aspects are relevant to the current .

390 - T ..

e,



study, the 1fterature of each was considered and is briefly reviewed

here.

Studies on Readjustment Problems

That_Nofth:Americans_working for extended periods on Third

World development projects can experience problems when they return
home,has been well documented. Returning Peace Coros volunteers were
portrayed by Pearson (1964) and Stolley (1965) as having "re-entry
crises” and by Bush (1965) as suffering fi-om “reserse cultural shock."
fhe.symptoms are descrioed typ&ca]ly to range from acute depressioh
apathy, loss of d1rect1on and phys1ca1 111ness (often d1agnosed as
psychosomatic), through to extreme anger, b1tterness and erratic,
atypical behaviour. Accord1ng to these sources most d1ff1cu1t1es are
the result of react1on to the affluence of Amer1ca to 1ts\superf1c1a1
and materialistic values and to a pub11c that generally seems ignorant
and uncaring of Th1rd World prob]ems. Stolley writes:

For the volonteer,'the U.S. has'é%%nged mysteriously and

uncomfortably while he has been away. He sees now only a

crowded, car-jammed, commercialized mess, surfeit and

superabundance everywhere.... Unerringly, the volunteer's eyes
fasten on the less appealing aspects of American life.... The

40

volunteers feel unwanted, uncomfortable, apologetic or defensive, .

sometimes all of these (Stolley, 1965, p. 192).

Two further contributo}s to re-entry difficulty prevalent in
the literature concern, first, the general inability of vo1unteers to
communicate the qua]ity and mean1ng of the1r overseas Qpper1ence
(part1cu’lar1y to famﬂy and. former fr'1ends), and second, the trduble

r~1n adjusting to rad1ca1 role changes: having to accept, for example,
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Ty “a B
employment with much reduced responsibillities cofipared with those of

positions held gbroad (Stolley, 1975, pp. 192-193).

The findings of a study by White (1968) confirm that
readjustment problems and their causes are little different for
Canadians<ﬁorking in development than for their Ameri;an:counterparts.
In her questibnnaire survey of 77 returned CUSO volunteers, White )
found that a majority (44) had at least moderate difficulty in
reédjusting to Canadian home-life, and that most (65) had fe]f at
least moderately alienated from Canadian society upon re-entry (pp.
37-40). As White reports:

There were three comments with which at least two-thirds of the
sample either stréngly or moderately agreed (that) described
their own ideas or experience after returning. These were - "I
couldn't get over how rich our country seemed to be compared to
where 1 was; the discrepancy between rich and poor nations kept
hitting me," "I found I was more intolerant of persons who were
unaware or unconcerned by the problems faced by developing

nations," and "Canadians' perspective of what constitutes an
important social, economic or political problem seems$ so .narrow"

(p. 42).

white also found that higher 1e§e1s of alienation from
prevailing Canédian attitudes and behaviour were asséciated Both with
a mdre difficult readjustment and a greater interest td return to
overs?as development work (p. 47). These resu]té point to the
‘effectiveness of’experiential learning in encouraging peréona] change:
“in this_casé the pattern moves frag the experience of an intense
interchahggibgtwggnﬁmembers of the First and Third world,Athroughia
consequent deepening 6f social awareness and concern on the part of :;..

the First-wo}1d member for- the problems of the Tnird (and subsequent
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feelings of alienation from a First World society which is perceived
generally not to share a simf]ar concern), to heightened commitment to.
and involvement in internationa]‘devé1opment.
Finaliy (and of special importance to the current study),
. White explored the association of a number of factors with the level - N
of volunteer readjustment diffic&]ty.' She found that volunteer
background characteristics (size of hometown, age and marital status)

generally did not effect readjustment; the exception was the sex

variable: males had slightly less readjustment difficulty than

i

femaless, . . o ‘ .
A number of overseas experience variables also were found
unrelated to readjustment.; Tpese included: the type of'1oca11ty in
which the volunteer served (rura],'urban, capital),'his involvement in
his job, his perception of how he adjusted in the field, and his view
of his overall experience as positive or negative. However, the
closeness (or intensity) of/associétion between a volunteer and
members of the host culture did bear on the level of readjustment
prob]ehs: "those volunteers whose‘closest friends and most meaningful
relationships were among nationals had more re-entry difficulty than
did those whose primary relationships had been with othef volunteers
or non-nationals. White concluded that vo]qnteers who were able to
em‘lpce intimately their host country and therefore were in a position
to understgnd and sympathize with its problems were those wﬁo reacted
most violently (on. their return) to Canadian.ignorance of and apafhy

I

toward the Third World.
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Lastly, two re-entry variables figured'in vo]unteér
readjustment.fvff‘was found that volunteers who had arranged for a job
before returning fitted back into Canaqian life more easily than those
who had not. As well, the initial reaétion of volunteers to Canada
was assoéiated with the amount of difficulty they had in their overal]..
readjustment.process. Those who reacted postively continued to
adjustmént more easily, while those who reacted negatively continued.
to ha&e more difficulty readjusting (p. 44).

~ The studies'exdhined thus far havé confirmed that Third
‘World deve]opqsnt experiences can creafe problems for North Americans
on their.return._ A Peace Corps psychologist has suggésted that tpe
underlying .cause of these dffficu]ties is the rapid personal ‘growth of
- volunteers induced by the intensity of their overseas\work; "the
Peace Corps eXperiehce stretchgs the vo]Jhteers far more than any
other young people their age and makes it impossible for them to_f%t
back in their old surroundings Qith any kind of comfort" (Stolley,
1975, pp. 195-196).

The questions of interest now are: in whét specific ways d§
returnees“changé, and by how much? If the volunteers' overseas
experiencé'has increased their awareness and undérstanding of the
Third World, do they, for example, tend to remain involved in
deve]opmenf efforts?. Are they now more tolerant of the ﬁembers of
other cultures? Can thé process of change be detailed? These

questions are addresséd:jn the 1iterature reviewed in the next -

section.



Studies on Personal Change

There is a very limited amount of research attempting to
identify and/or measure personal change.among North Americans R
previously engaged in Third World development projects. Of studies on
Canadians, two stand out, both inyd]vfng CUSO volunteers. Neither of
~ these examine the question of perSonaI change specificé]ly in terms of
deve1opment'ed0cation, but their results are reviewed here since they
indicate the possible extent of personal change attributab]é to an
experience simi{a; to that offered by CWY.’
v In his unpublished Master*s thesis, Ball (1939) investigated
the effect of the twp-year, intercultural Cuso experience on Canadian
young people, in regard to their attitudes and values and the degree
to which/these are both clear and consistent. .He compared the content
fof.interviews with 12 volunteers who were about to go overseas. with
CUSO, with fhat of. 12 recently returned volunteers. The interviews

focused on the values, goal$ and activity of the individual with

respect to three broad areas of individual and social concern:.
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education, religion, and occupation. Ball concluded that differences

did exist between the pre- and post-CUSO<groups, specificq11y that‘
"returned volunteers appeared to be more indfvidua]istic, less .
_task-oriented_and more ‘coricerned with self-development, less
future-oriented, ana less resolved with regard to their religious and

philosophical commitments" (pp. 54-55). While Ball ascribes most .of

this éhange to the volunteers' overseas experience, he speculates ... . . _

that, to a certain extent, it is also part of their re-entry

@
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experience, namely, that it is the'consequence of returned volunteers'
trying unsuccessfully to recreate 4t Wome their relatively successful
experience with social change while abroad. He suggests that when

newly-returned volunteers encounter the odds against improving North

“American society (public apathy, the enorm14y of the problems

1nv01ved their 1imited power) they become frustrated ‘and redirect

the1r focus to their own immediate se1f~1mprovement and fu1f111ment

(p. 49). Thus, Ball touched a theme central to this thesis: that a
. ’ !
returnee's_ne-entry experience may be crucial in determining the

extent and direction in which he applies his overseas learning, or,

2

1ndeed whether he app]1es it all.

lﬁ wh11e Ball was able to suggest certa1n ways that Canadian
young.peop1e may change as a result of prolonéed intercultural

contact, he made no attempt to measure either the absolute or relative

amount of change or to isolate impartant factors in the change ﬁ
process. A study by McGinnis (1974), in part, addressed these

issues. In interviews with 46 returned CUSO volunteers, McGinnisv
presented 17 possible change areas, and asked them to rate how mueh
they thought they had changeq‘within each area over a five-year period
(which began with their two yéar CUSO engagement). He also asked‘them‘
ta describe the process of change in thelthree,areas of change they
considered'most significant to themselves or their lives. Although
the study design disallowed attributing the results solely to the
impact of their overseasvdevelopment work, the great majority of

McGinnis' respondents stressed that experience a;ithe‘major influence

on their personal changes, thus the findings are considered important

.
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to this research.

McGinpis' 17 categofies of change were derived from the
statements of‘returned CUSO volunteers in pilot interviews.  He found
that eight of the 17 categories were cbmmented on by the majority of
respondents and that more than 75 per cent of the changes selected as
most significant also fell into this grouping. - These eight areas
specifically; and in order of decreasing incidence of selection, were:
Other Cultures-and Regions, Career, Re]ationship with the Opposite -
Sex, Relationship with'Friends and Associates, Self-Insight,
Self-Confidence, Pb]itics and Economics, and'Persbective (p. 177).

From these choices aﬁd‘the respondents' comments, McGinnis concluded
that the overall direction of changes’ which returned volunteers
experiencéd could be contained within four broad trends:
1. An aftered éwareness of the degree and nature of their
relationship to groups of people (class, ethnic groups,

nations etc.) and/or their physical environment.

(McGinnis spécu]ated that this general trend was the pfoduct of '§%‘$
:‘overseas involvement: most respondents indicated that "“they had -
become more sensitive to other cﬁ]tures and more aware of how they fit
into their total environment" (p. 178).

2. A heightened consciousness of themselves, their strengths

and weaknesses, and the reasons behind their- thoughts,
values, and behaviour.-

3. A greater sense of direction and control ower their own
lives. :



4. An increased awareness of the nature of their interpersonal
interactions and the development of new patterns of relating
with others (pp. 177-178).

A

McGinnis also identified what he considered as five

milLETaCting elements of the change process: - State of

!

iheayal, Reflection and Insight, Effort and /
'Qﬁf:, He.;found that the “State of Alert" phase
:hégadfcfu: L fiz§éme iqifnﬁg 1nteractiqn with the environment |
Etypiéaiij‘%ﬁgaiolqnfe;rs; initial months'in their host country) that
resultéd in an "openness to change, a sense,gf disequilibriuim, or
awakening" (p. iv), a desciption which closely resembles CWY's

learning pRilosophy and methods. Finally, and of sidnifftance to this

thesis, was the finding that the more intensely the fjnal four

e1éments of the change process-were felt, the more the respondents
felt they had.changed. This result has implications for the nature of
the re-entry experience and its possible effect on personal changes
Assuming that a number of personal ch?nges are finitiated by éhe impact
}on fhe volunteer of his overseas deve]oﬁment work, their process may
(and probably will) straddle re-entry. For example, some voluntgefs
might complete 511 five phases for a particular change before
returning home, others might complete only "State of Alert” énd
I.'Emotiona] Upheaval,"” leaving the bal ance tp be done after the return
home. Hence, the state of the chénge processfupon\refentry, as well
as the nature of.the re-entry experience itself, may cé;;?aérablym

influence the final course of personal change. Studies which focus on

this concerp qreifgxﬂgNEG in the section below.

/7



Y ~—

Studies on JGrowthfu1" Re-Entry

-
As préviously shown, the majority of re-entry research has
tended to focus on problems associated with re-entry stress and the
readjustment process. The exception is work done by Adler (1976,
1977, 1980) in which she views re-entry stress not as a detriment to
be avoided, but as a pre-condition for learning, arm(%hus potentially

"growthful." Through 4 series of studies (some involving returned

" Peace Corps vo1unteers) .Adler developed a "Cross Cultural Re-Entry

Learning Model" which suggest's several factors cr1t1ca1 to continued
personal growth and change during re-entry and to the app]ication.at
home df learning begun while abroad.

In hgr model, kd]er reasons that the extent of positive use
of re-entry siresé (for continued change and learning) will in 1arge
measure be determ1ned by the returnee s basic way of cop1ng with it.
She suggests four 1dea11zed coping styles, or re-entry coping modes,
defined by two dimensions: first, a returnee's relative optimism
about fitting back into his home culture, and second, his relative
activitx in trying to influence the views around him, according to

what.ﬁé has learned overseas. These four coping styles are

illustrated below (Adler, 1977, p. 6).

!

Passivity - Activity
Pessimism f ALIENATED REBELLIOUS
Opt imism RESOCIALIZED| PROACTIVE \
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"Resocialized" returnees are defined as relatively

optihistic about the society they are re-entering, and they see no
difficulty in assuming a comfortable place in it. They are not active
in trying to change the ideas of those around them& but instead are
passive, consciously attempting to re-accept generally held norms and
standards of behaviour. The "Proactive" returnees are also optimistic
about their society, but they are.nof passive: they attempt to
_promote change (in accord with what they héve learned abroad) rathér
thagﬁa]lowing themse]ves to ffit back jn."

ﬁ{‘ "Rebellious" returnees also try to promote change: they l
resist re-integration and try to persuade others to adopt the new o3
values and beﬁévioﬁr tﬁéy Tearned overseas. However; they'afe not
bptimistic that their country is basically sound.br that there is a
worthwhile place in it for them. This bessimism is also shared by
‘"A1ienated" returnees, but instead of actively trying to promote
éhange in accord.with what they have come to believe, these\people .
typically withdraw into a passive, critiéa] stance (Adler, 1977).

) ‘3n an effort to explain further the influence of're—entry
variables on the éititudes and -behaviour of returnees, the dimensions
which defi;e Adler's hypothesized re-entry coping:styles wére,inclydedf~’

. . i .
in the data analysis plan fqr this study. - -

,
b Tl @y
~ R . t
-.'. ‘"q_;‘ s o
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FOOTNQTES TO CHAPTER III

ERIC and Dissertation Abstracts were searched using a variety of
descriptors; among them were: Student Exchange Programs,
International Education, Educational Experiments, Study Abroad,
Adjustment, Work Study Programs and Evaluation.. o

Crossroads International, which is p}dbab1y the program most
similar to CWY operating in Canada, is currently undertaking a
follow-up study of its former participants. .
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* This chafter is organized in two sections: the first
describes the methodology of data collection, data preparation and

analysis;tﬁnd the second considers some of the general problems of

_questionnay&e research and the extent to which they may affect this

study. w}n particular some of the problems inherent in résearch based
e

'in self-reported change are discussed.

-, a

. by
£ -t
N . . T
PR

The Quesgégnnaire

The questionnaire ‘used here was deSIgned in the spring of
vp‘., .

l979 spec1fically for this study. It had four purposes: 1t waa to

provide descriptive infonnatiq? about former CHY particdpants, it was

v

to estimate the change that QWY produced in them; it was directed
A

3
toward an explanation of that change so that modifications in the

program could be suggested to increase its effectiveness, and,

ﬂ*finally, it was to elicit recommendations ah{iopinions from former

;participants themselves. The questionnaire design also was influenced

S

",‘by the theoretical literature on intercultural change and development

‘,,education. Hence, it contains rather elaborate scales uhich gefine

r .

‘first the mode of coping with re-entry into the home country after an-

extended stay abroad second personal attributes conducive fo

l."

* successful intercultural interaction and third varions contemporary

. . ~:=»§ H
‘," » : 5" .
' k3

U

. Data Collection, Rssparation and Analisis ’ . _;gV‘;.ﬂf'
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O

theor‘ies‘ or .ideologies, about the causes of underdeve1opment. The
questionnalre was also designed to enccﬁxrage reflection by respondents
on their CNY expemence and also on their curren. attitudes and, - '

hfestyk. It\was proeess-oriented both to stimulate refl ection and

' to }qcouéage,gﬁponie.

/ #_. : ,he quest1onna1re fmaHy sent most respondents is
J‘ " __mmced in Appendix E. It is organ'ized 1nto seven parts, with

v N ‘°»'

”’-f, ,questmns nunbered consecutwe]y within each one. Part I requests

‘Dasm information about the respondent before he joined CWY, asks

@ b about his recent contact with theu(,orgamzatwn, and then 1nqu1res

~aboyt four basic mst- activities (returning to school,

occupational plans, language studies, and international travelling),
4 -
as well as the extent to which CWY experience inﬂuenced him. Part II

Al

is devoted to the problems of readJustment to Canada: it includes

open- ended questions encouragmg the’ respondent to explain. the

particular problems he felt (and what CWY might’ have done to make ‘them
easier); it also includes “two Se&‘of statements (question 6, B"to H
and question 7, A to H) wh}ch-would deﬁne his re-entry cop1ng mode
- (as d1s:ussed in Chapter III)' Part III contams sets of guestions.
- about how ?the Cwy experience hang the part1c1pant. These were
designed"% reflect CHY goals, and included one set (questlon 3 A
to I) examining 1nt&¢lﬂf1ﬂ‘a1 interactn’n skﬂ]s (Ruben and Kealey,
1977). Another, (questwn 7,.A to J_), was designed for this s_tudy
. from contemporary' development Hterature to examine change in views of

the causes of underdevelopment (or change in underdeve]opmem xS

;) ? * " v } P . Y s . L '
< . - A . C5 w
Lo . L : g 5 ‘E-
o ’ . SN
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' p]

ideology). Part IV asks about former participants current views on

v T

the problems of the Third World and how to overcome them. 23

. N
.

. 4
. elicits informatio the participart's invo‘]vement in ﬁ .

community development, and poH’ticeﬂ actwitles smce
)

Canada. Information about this 1nvolvement was a major purpose of the

study, and since increasing it was considered an 1mportant goal of the .-’ .

CWY program very detailed information was requested. Part VI asks \‘é“—é

the former part1c1pant to evaluate various aspects of his CWY "

experience’ and -also the program as a whole. It aTso asks for his

f kS .
recomm dation about whether the program- shou]d cont1nue,*nd probes
his reafons for/' this. The last section, Part VII, asks the respondent

‘W
" to provide personal infonnation about his backg_round and'gurrent 9 , "

status. Finally, an appended sheet asked‘ the respondents to comment
about CWY's 1mpact onuthe1r ‘1ives and about how the program m1ght ‘be
improved. n, \ﬁ,ﬁ
v The quest1onna1re ‘was d1scussed wn;h QW" staff deve1opment
and community’ development e)gperts, and,g;g‘veral forme; participants.
- It was agreed to pﬂot-test ther questionnaire by squ'ing it to
g ‘i\\\\ partﬂnpants in Years Iv, v, and VI from the Pra]p&es region only.
' \\There were 115 such participants, b_ut the pilot questionnaire_ was sent
"om,y to the 94 who cou1d' be contaéted by telephone. Of these 86 (or
- 91 percent) comp1eted am returned the questionnaire, a very h1gh \
response rate due both to repeated telephone reminders and to many
respondents acquainta/nce with the researcher, who had worked for CWY
"in the’_réqion. J; |
( ' ' '
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s ‘ The pilot questionnaire is reproduced in Appendix D. Only
minor changes were made in preparing the final questionnaire (see
Appendix E) for two reasons: first, it was necessary to translate and
send the questionnaires to the rest of the-respondents quickiy due'to
CWY's deadline for the study report and second as. wi]l be documented

oﬁu most reSpondents seemed satisfied with the questionnaire. One .

o

2 -

ange in language wa$ .in question V14 which askeq "Nop]d you

be

g
—

C

recommend erto others?" in the pilot, and "Would ym*wecodwend th"
the CWY program be continued?" in'the study. This chihqe,‘:;:

’ &'{‘-':"....“‘.
Lot R
Yes, with BRI
Yes : Reservations ,No

pilot,’ 58 (per cent). 41 (per ﬂlli) 1 (per cent)
study 68 31 1

sl

_Since this diffeu'.l? is small ehough to be due to chance (V=.07) and
since it could also be due to the particular ait;fudes and experience

of western'panticipants, it was considered abpropniate to inclnde

these responses in the analysis. \The only other changes made in the q"

questionnaire for the study involved iaxout and the re-arrangement of

several sets of closed-ended questions: to e11c1t more precise
rd

responses (for example, question 115) As will also be shown below,

some flaws and ambigpmties had to be corrected‘&hring'the coding

-

process.

The questionnaire was translated into French by CWY General

s
¢

&«
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'l
Secretariatrstaff (see Appenddx E) One error was missed by those who
checked the translation;: qpestibn I15 in Eng]ish presents a response
lch01ce between "travelled in other developed coontries only" and® -
++ "travelled in developing countries." In French, the choice is between
“travelled in other deveiopiﬁg countries” and "travelled in deve]oping
countries only." ‘Thenéﬁﬁﬁcfwis to slight]y.underestimate the numbers

of French-speaking respondents who had travelled to developed

countries only, but the érror is very small since most of these

.
t e

respondents wrote in either where they had travelled or that they had
only travelled. to developed countries Another difference is that »
space permitted only two rather than three organizations to be iamed
in Part V (in each category of international, community, and poiitical
?‘organizations). In the end, this affected only four French .
respondents each of whan had been active in three or more community
organizations. In general, the French questionnaire is somewhat more
formal and Titeral in tone than the English which might be expected
to decrease the‘response rate among Francophones. However, as Figure
Ilifindicates the rates were approxinately eoual for eech linguistic
" group' ﬂhich suggests that responses to the two 1nstrumen;§ ere

e I

-
T , comparable...

. .y The R\x;pme .

t"' > , . |
' fhe;study questionnaire was mailed in January, 1980, to 892

LR

former participaqafiﬁ 0f these, 639 replied, giving an uncorrected
. reSponse rate of 74 per cent (w1th the addition of the pilot
figures). However, 9§ potentia] ﬁéspondents did not receive

questionnaires: their addresses were unknown or their parents

Cco
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indicated they were travelling. Among those who reteived’thely
questionpanre, therefore, the response rate was 83 percent, which is
very high. To some extent this reflects former participants' loyalty
to éwY, but substantial efforts were made to maximize the response
[ate. The questionnaire was accompanied by a stamped,eself-addressed
envelope, and a personalized covering letter (see in Appendix £). One
week after the initial mailing, a follow-up letter was sent to all
potential respondents (Appengdx E). After three weeks, a second
questionnaire was sent to all who had not returned their or1g%na1
one. Included with it was another stamped self-addressed enve]ope;
andsanoyher'covering letter (Appendix E), 'This’procedure, known as
the "total design method" in mail out questionnaire surveys, has been
shown to prpduce a, high res‘;&e rate (Dillman, 1978).° /
- In Figure 111, the %nown character1st1cs of: Ebe study
universe (all potential responidents) are compared unth those of the
”'respondenti. It is clear that, overall, those who reéorned the
Touestionnaire reflect the cheracterist?es of the study universe.
Particularly strikﬁng,are'the figures for sex.. Of the potential
respondents, 44 per cent were male, and among respandents théy made
_up 45 per ‘cent. Si’mi.larly, 35 per cent of respondents, and 35 per &
“cent of abl potential respondents were from the Ontario reg1on.. Given
'the.c]ose apgrox1mat1on of respondents' characteristics to those of
all potent1a1 #espondents, in addition to an overall response rate of
83 per cent, 1€‘tan be expected that the findings of this study are

-

reliable. .

56
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COMPARISON OF POTENTIAL RESPONDENTS AND RESPONDENTS

FIGURE III:
| ;
\d:‘lw»
ALL POTENTIAL
RESPONDENTS ‘ ALL RESPONDENTS
N=986 : = -N=725
AGE: 16 4 . .4 (per _cent) 4 .6 (per cent)
17 90 9.1 = 81 .0
18 309 31.3 229 - 31.6°
19 322 32.7 223 30.8
20 260 26.4 188 25.9
986 #99.9 725 99.9
: ~3p
SEX: Male . .. 436 44 (per cent). 324 45 (per cent)
Female gl 549 © 56 401 55
. 986 108 725 100
LANGUAGE: English 659 67 (per cent) 498 69 (per cent)
French 327 33 : 227 31 '
986 100 725 100
REGION: .
Atlantic 9] 9 (per cent) 76 11 © (per cent)
Quebec 303 31 : . 201 28
Ontario -~ 342 35 257 35
Prairies 161 16 137 19
British Columbia _89 9 o~ e 54 7
986 100 & 725 100
CWY YEAR: ) .
Year IV 21-975-76) 294 30 (per cent) 207 29 (per cent)
Year V 1976-77) 215 22 - 151 21
Year VI (1977-78) 212 22 149 21
Year VII (1978-79) 265 27 218 30 -
: - 986 101 725 101 T

1

(Note: tables do not total 100 per cent due to rounding)

-
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Cadin .

;F—_—ﬂ The;returnedﬂquestionnaires were coded by the researcher and
two assistants. Not all data were coded: in some questions the
responses were combined - in order to’ ‘preserye their essence while at
the same fime reducing coding time, keypunching, and the amount of |
computer space necessary to store them. For example, a set of
questions about the current use of 1ntercu1tura1 skills deve]oped
while in. CNY (question III3b, A to J), was ho> coded in its ent1rety
the first one, which refers in general to intercultural skills, was
coded, and so was the last, which refers to the use of the other
tanadian language (an important CWY goal). - Responses to the other
eighti{teﬁs, however, were simply summed into an overall measure of
ourrent intercultural skill use.

. Whereas some of the responses to closed-ended questions were.
left out or combined in the dodipg, the responsgafto the open-ended
questions were considered fully. The coding meshod adopted (Glaser
and Strauss, 1967) required that a considerable number of answers be
readji?rst to understand them and to note the major categories
émp]o}ed by the respondents. These categories then were arranged in a
structuoe yhich.ref1ected the objectives of the study. Since the
primary purpose was to eya1uatq\fhe extent to which CWY achieves its
‘stated goals, most responses were arranged aécordino to goal
ca;egories. For example, statements about the major readjustment
problems of participants were coded into 32 categoriesf and these were
organized 1o§pithree major groups (personal problems, problems of
marginality, and repulsfon from Canadian society) which parallel the

L

-

Lp -
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major CWY goals of increasing personal autonomy; intercultural W

awareness, and desire for deve]opmental change. a
_When coding was completed, the data were transferred to IBM

cards, entered into a compufer;'and analyzed. The analysis was done

using a pre-written set of programs called tbq Statistical Package for

the Social Sciences or SPSS (Nie, et a].,_Statistica]lPackage for the

Social Sciences, 1975) and was'conducted at the University of Alberta,

which uses the Michigan Terminal System (MTS).

‘Statistics -

L]

Only a few basic statistics were used in the analysis, and
=]

these are described below.
C:amer's V was employed as the basic test fof association

between nominal variables. It ranges from 0 to 1, and“va]ues'around

_«2 were considered to indicate that some re]ation;hiﬁ may be worth

further scrutiny. Values of .4 were taken as indicating strong
réi;iionships. | | | L "%

' | To measure the strength of relationship betWéen’ordina]
variables, tau beta’ (Tp) was used. It ranges from -f to 1. Values
Tess than -.25 or greater than .25 were taken to indicate fairly
strong associations.

| Pearson's correlation coefficient (r) was applied to
interval variables. It has a range similar to that of Tp. This
statistic was used primari]y to test the relations between indices of
CWY goal-attainment and the influence of various factors upon them.

One final statistic used here is eta2, which was em;ioyed

-
Y
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when an interval variable (such as index of intercultural skilf use)
iJ broken down by a nominal variable (sueh as "region of residence").
Eta ranges from 0 to 1, and measures the amounf of variance in the

dependent variable accounted for by the nominal variable: in short,

the extent to which the second explains the First.

The next section considers brlefly several problems which

affect the analysis of questionnaire responses.

Methodological Problems

One common nroblem with questionnaire research is'that
respondents may not understand questions, either because the language
used is unfamiliar or because thq§guestion is ambigquous. rInrthis
séudy, it seems that this‘problemIWas minor. The pilot resppndentQ‘

- were asked to comment on the questﬁonna1re, and most did so. Only one
»mentioned that certain words were unclear. More found questions
ambiguous: dement1oned one ‘instance, and 10 mentioned maore than one
The primary difficulty was question III4 which asked about the sk11ls
Tearned while in CwY and the current use of them: many people had
difficdlty with item F, the ability to "be %riend]y while working to
" finish a project." In the studyr among Francophone respondents, thds
question seemed esnsgially unclear, and it subsequently was dropped
from the analysis. Similarly, the items aboup skills currently used 7
were combined into a large index instead of being individually

d. In general, while' some respondents were curious-why certain

estions were being asked,’ they gsd no difficulty in understanding

them. :

60

e



2Ys

a2

- . o
7 ‘

A second general problem i§ that respondents might not
answer thoughtfully tr carefully. In this study, however, there is
much evidence to show that they read the questions closely and
considered thetr answers with.tare. Among theApi]ot respondents, oniy
18 per cent took less than an hour.to fill out the questionnaire:

most (55 percent) took between one and two. hours, and 26 percent took

» at leastttwo hours. Almost all were happy with the questionnaire.

" Only one wrote unfavourable comments, while 54 felt that the

questionnaire‘created a favourable impression and encouraged them -to
answer it. A few wrote to sayothat théy were grr the
a$portunity to have some stimulated and structured® reflection on their
CWY  year. In addition, most respondents were active in filling aut
the questionnaife.‘ One inditation i§ the'respénse to open-ended
questions, wh1cm requ1re some 1n1t1at1ve to complete. In all, 74 per
cent wrote in about the1r‘readjustment prob]ems, 93 per cent justified

bhe1r recommendat1on about the cont1nuat1on of CWY and 52 per cent

:SUggested 1mprovements to CWY (on a separate sheet of paper, at the.

very end of a lohg.questionnaire). Second, there wgre-few who' refused
tp answer questjons. Evtn'on the sensitive questions aboﬁt
involvement in political organizations and parental income, only 3.3
per cent and .6 per cent respectively, refused to answer.. Third,

respondents often‘rejected a fd;%ed choice between two alternatives.

Question 110 propbsed either formal study or actual experience as the

most effective fonn of education: 43 per cent indicated some
comb1nat1on was preferable to either by 1tse1f. Fina]ly,/there is

g
some ev1dence that responde‘%s read items carefully, and did not make

$ . A)J:_'_- ‘ . R /.’
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3
“donkey" respénses. Question III1 presented ten statements abouf the
effect of CWY, and for only one éf these was a "much higher" answer
1ncons1stent with the rest (Item G: "My desire for material goods").
Of those who had generally low scores on the whole set of items,
(indicating positive change), only two had also circled "much h1ghef"

for the material goods item. Similarly, question IV6 presented five

=
s

statements about methods of development, and asked the respondent to
rank them: only six, or .8 per cent, ranked them A-B-C-D-E.

A further problem is whether respondents answered honestly.
Givén the time and care most spent in answering, it is probable that
most tr1ed to reca]] and present their views as accuraﬂ!1y as
possible. There could, however, still be "quest1onna1re effect " as
respondents tended to give the answers they_thought CWY desired. One
indication of this is in the questions V-7, vVe8 and V-Q which asked,
in order, how_respondents spent their leisure time, how they would
spend more leisure time, and from which activities they expected to
get the most satisfaction in life. The percentage who responded
"~ purely "recreationa]"'or "personal” dropped from 84 to 69 to 45, To
some extent this may reflect a real difference, but it seems 1ikel{
that the successive questions helped produce the "desired" response.

In general, however, this questionnaire effect seems small. ' .

i

There are two further problems which complicate the current
_aﬁa]ysis. The first haS td do with participaﬁt §e1ectiod; andl ¥
e$pec1a1]y with se]f—select}on. .

The maJor purpose of this’ study was to evaluate the extent

to which Cnghttains its goa]s. Goal-attaimment wi]l depend on fhe

1

LD



participants and the quality of the CWY experience, including
re-entry. Obvious]y,vif CWY participants are chosen because they have
certain characteristics then this may ﬁhcrease the level of
goal-attainment. As documented in Chapter II, CWY has careful
se1ection procedures. However, if CWY selection cr1teria‘have changed
‘greatly over the years, then it may not be possible to’ include all’
former participants together and to treat them as "the same." The
experience may affect them diffgrintly, or they Qey ascribe different
degrees -of influence to CWY, according to the year in which they
entered the program rather than their background characteristics or
‘pre~existfhg attitudes. This effectg'however, seems to,be

negligible. ‘When the index of intensity of the CWY exderience
_is broken down by year, the méens vary insignificant]} (etal=.003).
In addition, when an index is created of CWY inf1eépce on post-CWY
activities (return to school, specialization of school and occupation,
language studies and trayel), the mean values differ only betweén'
Year IV (3.1) and the rest (3.5).‘ The overall difference is small
(etal=.03) and is most likely eue to program changes rather than
differences in ;:rtiCipant se]ectfon,. Ccnsequently, selection
criteria are not considered an important contamimating factor in the
analysis of goal-attainment. . - _ |

However, CWY participants are a]sc.self-se}ecting. Here, it-
was assumed that the reasons,young people we:t to join CWY have
-~ remained constaﬁt'over the years. But this stuqy was'also ccncerned
with post-CWY behaviour. If, for example, many g* those who learned

v, enother Tanguage after their CWY year would have done S0 ,gnyway, then

< . , . »
- . B & R 7
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to ascribe this behaviour to .CWY would be incortect. Tvere is some
evidence that participants are sel f-se]ectivng. It seems that more
pa‘rticipants (.15'perﬂ- cent) come fr homas merg‘a_)an_g_nage otner t’han‘
French or English is spoken , thanﬁs the case for Canada as a whole.

Simflarly, more stated they were interested in careers in the social

services amd in development-related social sciemes'than is normal (15'9‘

. L0 3
per cent and 5 per cent, respectively, of those who had firm

occupat‘ionai plans before joining CWY). Finally, 14 per cent had
spent some ¥Twe in developing countries prior Yo applying for CWY.

-~

For the most part, however, it seems that the effect of self-selection

1de s

is small. Of those from homes where another Yanguage was spokern, 69

per cent went on to study some language aftar CHY (a slightly larger

L propor'tiv.'mc thau unong all respondents (63 per, qant), and of those, 72

per cent ascribed "cons1derab1e“ ar "ver'y much® 1nflbence in this

“decision to CWY (as opposed to 7% per cent. Qf. t*ose whose parents '

spoke no other language at home). These d’if?é&nces are

1ns1gmf1cant. Similarly, only 14 hf*‘the IOZﬁneSpondents now -

intending a career in the social’ servﬁ:es Jﬁveloment-rela‘ted
social sciences thought pi! had . W‘Tithe or no influence on’ their
choice: only five of these»peppie had previously planned career.a_ in °
this field., Finally, JUSt 14 (1Y, per cent) 6f thwse who have
trave'lled to deve1oping countries since oy asf:ribed less. than *some"
influence to their CWY experience. It "eems clear, then, that o
sel f—selec’tﬂon is not an 1mportant'confound1ng factor 1n, measuring ﬁ
infl uence and goal -attainment. .

The final problan cmp‘licatmg the analysis is the ﬁt_ion




. .
N |

_ :VI'I‘s and.on]y' 23 per cent of the Year IV's repo’rted "sonne;"ourrent '

vserious since it 15 reasonably certqih &lt rsspondents an,swered

L2

of stabﬂity of effect. It is poss1ble that respondents’ answers are

F )

. .
contam‘inated by the passdge of.,zime and by events s1nce %\!1:‘ GHY ?’3"

v

. yeAa':. ‘. ,' ‘ A‘-v ‘ ‘ N . —~.~ . - .w.g *.-‘
. - This effect is evident in its simp1est behavfoural form. "7
- For e)tample contact with exchange count rti_qipa‘nts declines '

rapidly with the years. so that only 5.9 per cent of Year VII
participahts have had no contact in the past Ayea'r, while 37 per cent -
of Year IV part;i;cijants had none. Sdmi]arly,‘ Szﬂpe‘r.c‘ent‘“of ‘the Year

e

problems of' re‘adjostrhent. This' aspect of *wroblen 1s ‘not s?

they may not incceed. If tMs wege the case, _one would expect a

decrease in certain responses over ‘th r_sf: it might be, for . |

" examp]e, that the. perceived difficu]ty of the readJustment to Canada - ~ _
'@ight fade. This is not fhe case however. The percentages reportmg

'*fmrly easy" readJustment are, from Year iV to Yea’r ViI, 36, 33,

32, and 38 per cent. ~ Those reporting a "fairly d1ffieult“ .

~_readjustment are 39 41, 38, and 40 'ﬁ?"'- ceﬁt'.f’iv; over all’
'Joategories, .07) Co T ‘ ’

Al '
A]though there 1s. no cIear decline by years it .must be kept

n mind that this study. by 1ts design, makes H: impossible to be
certain that eesmnd’enmhave recaned correctly.,» It could be for




g

£ T o . /

. .
A, 1nstanceﬂhat the Year IV experience was fntrinsijaﬂy more intense,

L

Elt*%hat memories, of it hdve faded.: There is no way to confirm

V., '.
L, ,\w this s ghe case.\ For the most part ‘this problem i$ not of
t

;',-._."1 3 g h concern, since the study dea'ls with relatfve change and its "
v causes. In addition fading would tend&fo underestimate cwY' 'S ST
*1 ‘ffects, $0 any error woul'd‘mak\ concl usions safeTy conservatug “*ﬁﬁ‘

However, %ere is. a SECond s1dq.to the prob]emvof s'cab111ty“a

of o T ries of st i fl ced by-what has .
o {d‘ét . hememo eso_%i%ﬁ caufge n tPenedryw as .
.Qccurred since. At s pOssfble, ‘&f gxainpie,," 3t some~ wou1d eval rate ‘

T‘b.- - CWY.very h'ighly upon the1r return blﬁ m&fter a year or two of ' .
. mvo]Veme‘?\t with some -ot organuatm%&h@ now would be far more o |
‘ | '. cr1t1cal of TWY' H pro.]ects .6r of its develoﬂnﬁn! impact. Similarly,
.« someone who has becoms - 1nVolved with var1ouﬁ1&1 cu]tura] groups
"'?7‘"-_. smce cwv would prob'abhr .to report that‘ cwv g[eazly inflpenced, .4
g e h1s in-teerest in Qher_._ whereas inmedwtelj upon his return, | ‘:p
e

he m1ght have pqrcefved a much smaller effect.. raHy, in this

fstud_y, this contaminatwn is 1nconsequent1ﬁ’ s1nce the prunary focus :

is to descrlbe CHY as 1t 1s percewed nou by former part1cipants. In

T

any event it is arguable that 11: is these currently percewed effects

~wh1ch resuIt inf the current hehavmur wfth which CHY is COncerned..

. )

The contammation becomes 1mpoﬁant however when an attempt 1s made
i ’ to explafn CWY goa] attamment “since- 1t bécomes dfff1cult to set up a

| temporal sequence of cause and. effect (Glock 1967, p. 41). The-\\
, R _ e '
PN ss-sectfonal

research (Hyman \Vrfght and prkfns 1962 p. 210) and is one reason
why the reco*at&n is. madz (in Chapter VII) that future studies be

5y i .

Jongf’dhal._ D ,‘ R a | . -
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e PRESENTAT'TON AND ANALYSIS OF DAI,%
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» This chﬁter presents and discuSses the general findings of
the sfdﬁ# It does so mﬁn sections as outlined in Chapter 1.

L ; L}
. B »
e,

* Former iOIAanad‘tan CWY Part g" 2

<"

’%"

! * . .\h < "a.v

J’*} u;(,:haracteristics of,_CNY part1c1p&s be@re they jeo;ined the program.‘
wp - > “

These chqracteri sticsvwere used during th:e ana1y51s as indeperﬁient or

-, -
a B o N [ * »

& o : L . v
"“":'i expia‘hatqyy variapies. . . —— r CL T
’ | CyY has at,tempted to seiect partic‘jpants whose Seghio- ., ...

w3
demographic characteristic‘ roﬁect those of Canadiah youth as.a »

N

W:.o Were Th“’t k';* .

This secti.n inuroduces SOme ba51c s‘ocw“economic "//:

o 401& Those characterist 'nclude the .p'articipants sex, whether
” hheir pr*éferred 1anguage was French or Enghsh the region and e

| 2 Lo

populgio of their p’lace of resLidence in (‘quada at the time of their.'j‘:

apphcation to Cst and their __g_ at the begmmng of their CNY year. o

For the 725 respondants, it was found that the distribution of these '

A

characteristics was generally representative of an partic1pants (see

'F'igure_ I»II) and.of all -Canadian,youth. R ' '~/

1n both WY participant selection edtfres and this study, { was

Imeasured differentiy here. The socni class 44‘ a partic1pant uas
' detennined by ranking the occupation of the- participants fathers

"'rather than by ranking the cqn&ined 1ncwe of the participants
R Lo 617 ‘”‘[" R

N

.-

e | . Hhile- sociﬂ'ﬂ_;;ss is ’i:y\er background characteristic used
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. .
— . : : . B
N W . .

/:.3 - N . e
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parents as was done by CWY. Henc ,.the respondents' class cannot- be
g €NCE i

Vo participants. Tiﬁ”dis&ibution of

respondents by class was' as ollows:

% S e : . -
Professional 5 65 9 éper cent)
Managerial" ' 700 10
: Independent Businessman 23 8 | . v,
. Loy White Collar s .]’76 LB
... . BWeCollan . 248 R
' Primar’y Product'gon 73 10 - T
: Labourer ; 20 37 ;

&c’ ST ey

¢ ,
M
. 106 10 P per Cent) )
o - | e = ' | .
Minor variaﬂons from .2 representati've distribution of .«
Pl R
-]
. partgcipants’ background characteristics occur both in soc1a1 class’ L ey

-

g »

‘a‘nd inusex.‘Fema'les are over-represented among respondents (55 per . et
cent) and thig reflects a Simﬂar disparity in CNY selection (see '

Figure I11). Chi]dren from professional families ee over-.

¢ represented among respondents and probatﬂy among all. potential
respohdats. This over-repmsentation may be somewhat larger than the

\ercentage suggests smce, ,1n this study, a restrictive definition was .
appﬁ/e'd\to "professiona]" (phy51 ian,&ientrst lamwyer c]grgyman)
The oyer-representation of pmfessionaﬁs offSprihg 1s mirrdred by
under-representatidh of . children of }abourers. Th?s second b1a g‘&
“ be due te few!r applica;tions being received“.fron this. class the i‘irst
indicates some distortion in selection procedures. Generally-, -
~however, if respondents c'lasses parailei those of all participants, o

,‘CHY has succeeded in achieving a representative sample of" Canadian .

.-

AN
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‘youth. The, large pumber of respondents whose fathers are blue collar

¥

workers is particu]a‘riy noteworthy.

' ' ‘ Two additional background characterisitics of interest are

the numbe!':'of;ianguages spoken in the home and whether the participant |

"had travelled prior to joini'ng CHY. It could be that a multi- linguai 4

%

Pl

home _environment would encourage personal qua]rties contributing to a

very beneficial CNY e*perience and, perhaps, also ease re-entﬂﬁ:", The

same was supposed of pre-CWY travel, particularly to a deveioping
i ) ' 3
 country.
It was fouwhét -30 gfr cent of respondents’ homes were
multi- lmguai;aifi'g'ure that is at least. as high as for Canada as' a Lo

- ',whoie. of #teresﬁs that one-half of these respondenr‘
=3
hon;os where another 1angu£e other than Enghsh or Trench uSed.

"This suggests that part1c1pant represeﬂt.ation Jn CWY from Canada LK

BN
:..‘1 -

ﬁhnic minorities, at 1east for the pev"iod examined was reasonabiy
good. 1 ‘- v D G -
4 A ma;,ority of respondents‘(62 per cent) ‘had trave]Jed
outSide Canada prior to. Jq_ming CHY Some 14 per 'c‘:‘ent had visited the
| » Third World, a qure that appears to distipgmsh CWY participants
-from Canadian youth in generale\ for a survey conducted in lS.Ll_,found o
that,oniy 4 per.cent of Canadian youth had traveHed to a deveioping
country (Canadian Councii for Internatiqnai Co-operation 1971, p.
’Y,f m' ‘48), As noted~ abm??,,ﬂ\mscrepancy suggests ‘that some partici pants o
lJom CWY because of a pre-existing interest in deveiopmer% and/or ‘

'travel. The' inﬂuence of pre—CHY travel on post -CWY activities and
) attitudes is examined in a later section of this thesis. ' '

. ' 2 : o .
- ’ N
: * . - .
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f‘ 2. Who Are(They Now? ) o - . - ;
Th1¥sect1on provides current factual informat ion about thﬁ
respondents, focusing on their edudat?ona) and occupa*] statup. .

Age. Although the crrent age of respondents ranges fagot 1V
to 24 years, two-thirds (68 per cent) ‘were b 22. Given’ the age%f e

the avgrage respondent, it is understandable that on]y 8 per ceﬁt w
A ' . : »

. married. 4 s e . : e -“,a!' 3,,__
A L e e
B L Leveb of,;Educato.on. The current ]eve] of educatmn reported
by respondents Bf‘ndmates that former part1c1pants generaHy are "ﬁi
o wal'lmg a e’to take advantage“'of fqﬁual educatwna) T e
a k Opport{“?:@partmu]ar]y aatghe unH/Ers1ty leve'l S1xty-s1x per
- ) cent e1ther had done some ‘Wofk - toward a un1vers1ty degree (58 per .
cent) or had completed one (8 per\cen‘t) " {Another 2 per cent had
stud1ed at the’ graduate leVel ) A further 18 per cent had begun or .
had comp]eted techmca] r VOcat1ona1 trammg. ;rmrteen pergcent %i
reported high school level education, with nearly.all having completed
, /tvf R R oy o
* . lé.‘ Occupation. whﬂe a'maJority of respondents were svudents P

[

(56 per. cent), a sf’zea,ble number 3% per cent) had aomed the wor\

: .~ force: 30 per oent were emp'loyed f‘u]l -time, 5 pér cent pa'rt-tme and
T - /
5 .9—1“ 5. -2 pe‘r cent se] f—emp}oyed Sa\;en pet; cent of aﬂ respondents were

o

unemp}oyed. of thpse whg are curf’ently 1n the Jabour force, v
therefore, 16 per cent are: unemployed which is approxmately the

fatfbnal avesage of this age group.

S - . : ~

<
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'-'-»,"respondeﬁts. It is noteworth{y that one-half v’re studying in
“ d1sc1p11nes direC‘hY assoc1ate(} with soc1a1 .development ; that 1s, in

Educatwnal !pemahzatwn. Table I presents the

d1str1%ut10n of major course spec1a11zat1ons among student

health or socia.l serv1ces (15 per cent);*aand the soc1a1 sciences (34

R ]

per ceng) Further rnOre Dthan one-thlrdyof soc1a1 sc1ence studen}:s

- -

A
were in course spec1ahzatﬂoﬁs that have mmedwte deve]opment M

'appL}cation (aq;thropology, rural - economc;, 1nt’ergaj1ona1 re]a'ms

conmumty devef’opn&gnt) Anotmr 7 per cent yere studymg languages.

'b{it& the exciptdf)ﬂ of. the Art,s,u the, d1str1but10n of former | 3
part1c1pa§|t§ anfo:\g otber maJo,r& course spec1a1 1(zat«10ns was fmfly L :
er@d LT A ":\‘ st T .- o

0ccupat1ona1 ’Sec‘tor. Of the: empl o_yed respondents the

1argest number (24 per cent) work in pez}snnal servmd‘“occupatwns

(ha1rdress1ng, modelling," store ?a]es wa1tress1ng, itc ) The » .

ﬂ'suptpos1t1on that. this rkgh percentage is.associated w1th as yet

1msk111ed youth was supported when the occupatwna'l distribution was. .

examined by respondents age5° a dechne 1n the number of%/pondents

gpgaged in personal servfce was found to occur as fo/e.:/partimgants.

"became older (V= 21) - Further, ,the numbers in soc1 1 service ' -~

occupations were s1gnif1cant1y higher among older re ondents a fa&\
aCCounted for by the trajining period usually assoc1ated\\h these v

,occupatlons. X " - , /’

Of employed respondents 25 per cent were working in health

‘ .

“or social services or the social sciences‘ T.his perc ta.ge _is;/' .

- .
R ;rﬁ.
A

*
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corsistent with the proportion of student respondents in course ' . “§
- . a .
specializations reflecting these occupational sectors. The fact that

so few respondents actually \?{'e-engaged in social science occupations

'xp]éined by the very large number of

(5 per cent) in part‘can be
respondents who have not completed their formal education™n this , .
area. Presunably many more former part1cipants will enteﬂd§h1s
occupat;ona1 sector over the next two to three years; -
of 1ntérest is the 4 to ¥ ratio of respondents in social
" science occuhétionsthving direct development applicability, re]apive
to those in more genera] social science occupations. "It appears that ' .
former participants entering.social scienge occupag;ons are more
ihciined to work at jobs that havé'dfreq&,deve]opment impact. |
Noteworthy as well .is that significant differences were found among
respondents in social science deve]opment occupations when examfned by
‘their current age Contrary to what might be ant1c1pated more
younger respondents were 1ny6]ved in this sector than older (V .21)
A possible exp]anataon for th1s var1at1on is that OWY“s increased-

{
r 3 .
emphas1s on development education in recent years has-encouraged more .

S~

of the newly returned and therefore relat1ve1y younger part1c1pant to ¢

haa Y

seek emp}oymhnt in direct deve]opment act1v1t1es., A deta11ed
examination of cwv s influence on former part1c15§nts current e
occupat‘mn‘:s presented in a-later section. N |

Among emp]oyed respondents on]y s11ght1y more were in wh1te
‘co]lar occupations (57 per cent) than were blue collar workers (43 per
cent). It is likely that- th1s ratre will shift . substantial]y in

1)
favour of-wh1te collar occupat1ons,%22§e<5r, as younger former.

—apr ’

*
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},ﬁ \'

participants currently involred in short-term unskilled jobs move on,

. and as the very large proportion:of student respondents studying

toward white collar employment enters the work force.

. e Q

.Su mmary . The data indicate that about one-third of former
part1c1pants can be expected to stud_y toward or work in occupatwns
that have direct soc1a1 deve1opment apph’catione The majority of
these participants will be interested in deve],oﬁneht ’occupafions
involving the applied social scienees. |

The !najority-of the‘ remaining participants are erly' to

4 3 3
work in a wide yariety of white ¢ollar occupations. A small

_cent at

t, ’jTh1s TS based Bn the 10 pergant of an

pegtentage {20

the blue Colla'

respondents who cur'r‘ent'ly are workmg dn the trades* in addition to

the 2 per cent who are primary producers ) Thus a]though former

partvc1pants are strong]y biased toward universtty study and wb-1te .

J
coﬂar careers, it appears that their CWY expenence and perspeoﬁve

Rt

potent1aHy will be avauab)gt/;a grﬁd range of anadwns,
L J ™ ' ‘ *‘ {.‘

74

) will ;énter-a range of'occupations in #




}

» howev‘er have fm*d ane, course, :

'through a seconﬁ_’ major program. Ogl J: - f1n15hed two

R
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.

3. What Have They Done Since Leaving CWY?

This section provides information on former participants’'
post-CW? activities. It focuses on their school return, Ianguage

studies, further travel, and mvo]vement in deve]opment -related

activities and/or: orgamzation‘s. ) : L

"
A

School Return. Mos ;"-t‘itipfants ryeturned to school after

'3

CWY (79 per cent). Of these, a majont}’ (64 per cent) -have not’ yet

completed one extended - -program of'& (as noted above a 1arge 4

proportmn of respondents currentlx,:q‘,# in schoo1) Some 13 per cent,

[P
o

'

extended courses O'f study. Generallym part1c1pants feel it 1mportant
_to continue formal education after CWY a high proportton of
respondents (45 per cent) suggested thpt efme educat1on re

a combination of expementw] 'learml}f anddschoohng. o

Law;‘a'ge Studies. A"lgrge _majority of former participants i
(63 per cent) studied andther IM‘E after CWY. of these o
part1c1pants 43 per cent studied either French or English, 18 per o
cent studied another&uropean co]oma'l 1anguage (pr1marﬂy Spamsh)-,.
land ¢4 per‘tent studred a non-European31nd1genous Tanguage. .-A‘ _ ,( .

.
4 -~

surpmsmg 27 per cent studied two 1anguages (pmmarﬂ_y French or "

EngHsh and Spanish),’ while 6 per cent studied three or more. . 2 T

- Clearly, former parp1c1pants have deveIOped a h'igh 1nterest in’ w

language learning.
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With respect‘ to the major) Canadian lanquages, it is.

interesting that 29 per cent of Anglophones studied French after CWY,

while 20 per cent, of Francophonesstudied English. Francophones % !\
. A_ ,\

considerably more likely to have studied another European colorial
Tanguage (16 per cent vs. 9 per cent of all Anglophone respondents),.

probably becau'sfe/those who did so'a'lready.were proficient in Eng]is'h.

One may reasonably assume that. those who studied more than one
language included the other official: 1anguage among them however, and
thws brings the overall proportim of Anglophones who stud1ed French |
to 48 per cent, and that Qf Francoph‘ones who studied EngHsh to. 42 per _}'
cent. Agam, the d1fference m:ﬁ&y reflgc'ts preiemstmg competence, ,. -

or skills a]ready deve]oped -during the CWY year. ~As will be d1scussed {‘4

below, however, Ang]ophones tend to ]eave the prdg'?am mth a greatjér '#.-"['x‘,_
*1nterest in ]earmng the other official 'language than do Francophones E
. ’ r? ¢ -, -
it is also ev1dent that many of the ]a'ter foHow through a new et ,

¢
interest in Latin America.

v’ % ‘/ ’ = .
. - Further Travel.. Nearly one-half of” the responq,qlp,ﬂz per ,'%

cent) travelled 1nternat1ona1'|y after CWY. of these ‘a maJority . f" X
“ returned to the Th1rd woﬂd mo‘st to vacatmn (65 per cent), some ?b .-

work (14 per cent), a few to stu'd‘y (2 per cent) and the rema1nder (20 ‘ \\
: per cent) to "do some combination of vacatlon study or work ‘It,~

appears that former partici pants post ~CWY. travel interests’ cont1nue

‘to set them apart from Canadtan yquth \)n.ge_neral, o ,_ o e,

g SRR oo -
‘

Te
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InvoTvement in Development#Related Activities. An important

goai of CWY is that the experience will encourage former.part_ici_pants )
. . 4
. 118

'to become involved in deveiopment-rei ated activities on their return
to Canada. While many. activities can be considered "deveiopment-

. related" (reading ueveiopment journal for examp]e) this study

..‘.ocused on partiq’ipi’nt invoivement 1n organized activities --thus, B ‘h" Y
information was gathered aboGt their post-CWY’ invoivement n - o o

internationa\ c?m'h\tlty improvemeht and po'lqt‘ical orgamzations e

andlor act1v1t1es. T e "i“:" 1 ‘ ;,/ m
| g: was foimd that one-third of the&respondents (32 per cent)

'had been invoived in an international orgamzation and/or actiVityw-

A

-

3

since CNY. Most had been active in only one organizgtion (20 per

@nt),,sdme 10 per c&t,,were in two activities and a few (2 per cent) ;

in three or.more. ‘?he maJority of these acﬁtwiti,es or. organizations '
| .were non-govermental (52 per cent ) as' opposed to government (32 per

| ). cent) or church—sponsored (10 per cent). _ The type of 7 .per’ cent cofﬁd

not be dgtermined Some of the frequentl y men@ioned J:rganizations

E incl uded OXFAM Nnnesty Internationai Crossgﬁuitural Learner _

. Centres and various refugee support groups..-» o

In examining the specific ways former partiCipants have been o
active, information ‘on six aspects of organizationa'l invo'lvement was
gathered' ~mei?bershi.p, voi unteer work work as a paid staff member,
__-monetary contributions, attending meetings and receiving pubiications

_or ini'ormatiO\ The respondent distributiOn among these categories

: for internatio al organization invol\lunent uas as fo'ﬂows'
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A

v 9 : " 0 )
' Membership i .15 (per cent)
Volunteer work ' ' : 19
Pafid staff member ' 4
o Monetary,contributions : 12 3
Meeting attendance = -~ + . .- 21,
" Receipt of Information . e . 23
. ) - r'd
That few participants "had been paiu staff members appears
reasonahﬁg given the youth and consequent é§Ck of. job skﬂlis of most
res%dents. It is noteworthy, however that the proportions of
" . resp dents who committed personal resources (volunteer work, monetaryi‘
o 'contributions meeting atttndance) are as high or higher than thqse
who were involved mote passivei,u(fbr example membership) : {
e ' With 5espect to cmnnunity improvement activities, siightiyotﬂ
. v
© more participants (38 per cent) had been involved. }gg%n, most had
O ‘been active in -one organization (22 per cent), some 12 per ceﬁt were
AR

in two, ‘and 4 per: cept ih three. The maJority of participants

- cent). rather than gbvernment (33 per cent) or churcﬁlﬁponsored ;A‘-j
}activities (6 per-cent), aithougﬂ tbe‘iines are difficuTt to draw
- many- cases where‘support is mixed. typicaiiy*—participants were

- ,vworking with the mentally and/or physicaily handicapped. '/‘.“:’\
| farticipants frivolved in: community improvement Organizations
'also tended to: participate in active waysﬁa 19 per cent congributed

‘ time)and energy as voiunteers, and 15 per“cent attended meetings, '

‘ "ent who had become members«of an organization and 14 per

. cent rece ved in?Ormation or. publicgtionsp A further 6 p!r cent-had

L I s
/v : wo

supported nori-govermental tommunity improvement activities (59 per f% !

(J,'A




qb%atednmoney and a surprising_lB per cent had worked as paid stpff.‘
| It is interesting fhat the staff functions tended to be
exercised in govermmental organizations. A]fhough/on]y.33 per cent of
respondents had been active in government organizétions,‘BS per cent
of all those who had worked as staff had done so in this kind of
organization. ’(A substantia]’proportion of these respondents, thbugh
not a majority, had worked ia Katimavikz, generally as group leaders.)
This suggests that CWY may not only stimulate an interest in
development, but may also familiarize participants with the skills
needed in government program administration.

Ré]afive to participant involvement in international and
community improvement aétivities, fewer participanfs,(27 per cent) had
been politically active since returning from CWY. Of these, thé great
Tajority were involved in one activity or organiéation (20 per cent);
some 5 per cent in two, and one per cent in three.

S1ightly more than half of those politically involved had
been active in some way with a political party (52‘per cent); most of
the remainder participated with a pressure or interest group (42 pef
cent - this ;ncludes labour unions). Some 4 per cent were in other
political activities (including demonstrations). The intent of
organizations mentioned by 2 per cent could not be determined.

As reflected in choice of political party involvement, no
definitive political leaning among participants emerged: respondents
were active with virtually all-the political parties in Canada. Some

of the more frequently mentioned interest or pressure groups included

labour unions, human rights and feminist organizations and

/
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environmental protection groups. ) T

Participants appear to have béen réthpr more pa%sive]y
involved in politics Ehan in international or Gommunity improvemaft
activities: the proportion of respondents in&jcating political
involvement through membership (15 per cent) and receipt pf'
information (15 per cent) was higher than for more‘active‘fqnng of
involvement (vo]untary-work:’ 13 per .cent; monetary contribution: Y
per cent; paid staff member: 2 per cent). The‘ﬁajority of
respondgnts who were members of a political organizatioh had jdined“;.
polftical party. ‘ N

An index of total development-related ofganizationa[} ¥
involvement was constructed o gather an impréssion df respondehts'
~overall participation in these activities since their return from CHY
(see Appendix F for an explanation of the construction of this
index). It was found that a'majority (61 per cent) had at least some
involvement in iutehnationa1,‘community improvement or political
activities since CWY.

An examination of respondents' total development-related
involvement with respect to a nuﬁber of background variables (as
outlined in Section- 1) yielded some interesting findings. -In general,
péfticipant\béékground characteristics dd not much affect their
post-CWY development involvement. Thus, youngéf respondents are as
1ike1y>tp_be involved after CWY as older ones, those from the West are
comparab]e fo thdse from Ontario, and so on. This.is probably the

result of CWY's selection procedures operating rigorously enough

withih "socio-demographic categories to choose respondents according to
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their personal qualities. It found, however, that Ang]ophones'
tended marginally more than Frdncophogés either to be much involved or

not involved at all.

LJ

Current Activities. Respondents were asked to provide

-

information on their current activities, in particular, regarding the
1e§e1 and t}pe df their organizational involvement and how they use
their leisure time. ‘

In gene%al,'%ormer participants‘are invo]ved in a number. of
organiiations: only 17 per cent were not involved in any
organization, ‘whereas 50 per cent were in one to thrée organfzations
and some 31 per cgnt‘were in four dr more. A very active 5 per cent
were invo]ved in eidht or more.

It is imeortant that when respondents were asked to indicate
the typé of organization in which they were currently most involved,
nearly one-quarte? (23 per cent) specified a development-related
organization: (labour unfon: 3 per cent, political organizations: 5
" per ceht, community improvement organizafioﬁs: 8 pef cent,
internationa1‘organizafions: 7 per cent). Although good figures are
not available, this is certainly far above the Canadian norm. The
largest single category in which responaents were ‘most active was
recreational organizations (23 per cent). Two other pdbu]af
categori;s were informal clubs and youth or student organizations.

| Respondents were also asked to indicate “the two ways they

spent most of their leisure time. The vast majority (84 per cent)

indicated two recreational pursuits. Another 15 per cent indicated ///
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.
one recreational activity and one imwolving public service, and,only

" one per cent reported two public service activities. It is obvious

that while former participants are more involved in development-
related organizationé than are most young Canadians, they still tend
to spend most of their leisure time in recreative rather than - . -

altrufstic pursuits.

It should be noted, however, that many respondents wrote in .-

s

to say that they had 1ittfle spare time - these'being mostly students -

and that they used such spare time as they could find to, counter the ’

—

~ demands of student life. Thus, when questioned how they would use
more leisure time, the ratio between recreational and °public service
activities evened somewhat: 70 per cent mentioned a recreational

activity and 30 per cent a public service one. ©

Summary. The data indicate that if past trends ;dntinue,
most former participants will contihue their formal education after
CWY. Some two-thirds will study a second language. Within four years
of leaving CWY, one-half of the participants can be eXpected to travel
internationally again, and one-half of these will return to the Third
World. o

Nearly two-thirds are likely to have at \gast some
invo]Qement in a development-related organizatién and/or activity..
The great majority of participants will be active in a variety of
organizations, although one-guarter will be ﬁostiaétive in
organizations that are deve]opmentforiented.\ Most participants Qi]l

spend their leisure time in recreational rath#r than . public service

activities.
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4. Did CWY Influence What They Have Done? =

An important concern of this study was to assess the

influence of CWY on a number of participants' post-CWY actiyitie§i of

particular interest was CHY'S‘effect_on tpe participants' choice of

educational and/or occupational specialization, and on their level of

1nvo1vement in deve]opment related activities. Information was ale

gathered on CWY's influence on the1r 1anguage studles and
international travel. 0ve#!11, the results show clear1y that former

participant§ believe CWY's influence on these activities has been

‘substantial.

]
L]

Educational Specialization. Most }equndenté returned tgy‘

school after CWY, and most of these (62 per cent) considered CWY to
have-had at least'some influence on their decision. A greater
proportlon (71 per cent) felt CWY had inf]uenced the direction of
their studwes, and 20 per cent ascribed very much influence to CWY in’
this qho1ce of spec1a11zat1on. Both of these effects were stronger.
among respondents from the later years (v, VI, and VII’, when the

' program focus was'oﬁi‘?ially development edutation than for those

“ from Year IV when the program focus was st111 persona] growth (V=.12
and .17, respect1vely ) Further 1t appears that this 1nf1uence i;
consistent with program goals: those respondents studying in
development-related disciplines tended more than others to ascribe
much influence to CWY in their choice of specialization. The
proportions claiming very little or no CWY influence on their choice

were important among those who studied in the following fields:-

R4

~
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trades (69 per cent), personal service (100 per'cent), arts (35 per
‘centj,'léw (50 per ceqt), natural sciences (39 per cent), eddcatfﬁr
(33 per cent), éhd management (57 per cent). Convetsely, those wto_
ascribed atlleast some influence to CWY made up high’proportionslof
. those who specialized in the following disciplines: health serv;tes

(Sé per cent), socia] services (77 ﬁer cent), socjalgéciences (80 per
cent), social séiéntes wfth'djrect development appliéabi]ity 194 per

s

cent), and languages (86 per cent).

Occﬁpational Specialization. An even larger majority of

participants (80 per cent) felt that their occupat1ona1 plans were
affected by CWY. The d1str1but1on of these p1ans previous to CWY

ampng all respondents in the more important categories was as follows:

* Undecided . 60 -(per &nt)’
| Teaching 6 -
Social services 2 6
Information arts 5
Health services 4
Social sciences . X 3 &
Social science - development * | 2
Agricultural sciences }3
2

%

¥

Technical or Engineering

When these d1str1but10ns are compared w1th part1c1pants current
occupational plans, the most striking difference 1sgthe dec§1ne in the

undecided category. only 38 per cent are now undecided, a% would be

> o
expected given that some have been out of the program for several
years. It is also striking that the occupations rgcef%inggpore' =

-9
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interest are congruert with (WY's goals: a substantial proportion of

»

respondent§ moved toward social development occupations (health

services: up_2 per cent; social services: up 3 per cent) or, mogt

' notably, social science dccupations having direct development

'app1icabi17ty (up 3 per cent). Other categories receiving increased

attention were the informatioMNarts (up .3 per cent), independent

business (up 2 per cent) and fa ing. and fishing (up one per cent).
Slight increasq& weré reported th law, management and personal
service. Some 3 per cent indicated that theiﬁ*currgnt plans focused
on compieting £heir formal education. , The Qniy cafegory to suffer 5

substantial deciine was teaching (down 2 per cent). .The reason for

had more opportunity to examine previously unknown-OCCupational

possibilities and have chosen one of these over their prior interest

in teaching.

85
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-
_this is not readidy apparent: it may be that participants simply have .

'Kgain, it was found that CWY's affect on occupational plans :

was significaht]y'greater among development education year respondents
than for those from Year IV (V=’17)? Thﬁs, not only- has ‘the absolute -
amount of CWY inf]ueﬁce on occypatfdnal specialization increased éince
the adéptidn‘of déveiopment education as prog@&n focus, but also the
consequence of this influence has been sqppo;tive of CWY goals:  more
recently returned participants have chosen both_deve1opment-re1a;ed
occupations and courses of study than'have Year IV participants.

On the following pages, Table Il breaks down currént_
occupational plans by the reported influence upon them of CWY. The

underlined row percentages'high]iéht those occupations where those who
. ® .

~
a

—
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" CURRENT. OCCUPATIONAL PLANS BY @Y INFLUENCE ON

TABLE II

OCCUPATIONAL PLANS
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aspire to them ascribe either more or less QWY influence on their
choice than is nofﬁh1. It is worth noting, first, that many of those
who are now undecided about their occupatﬁonal plans ascribe much -

influence to CWY. This does not mean that they changed their plans

drastically or that they have altered their specialization of studies

'-g
(note that students also answered this question) Rather, in most

cases, CWY has led them to quest1on the precise direction of their

plans; for example, those planning a career in nursing may now be
considering work in the Third World or in northern communities. In
other cases, of course, and particularly among recently returned
participants, the CWY experience has led to thé abandonment of former
plans and to current indegision. Among tgose Qith firm occupational
plans, the same pattern noted with respect to edbcational
specialifa}1on holds,  That is, tHbse who have shifted towards

occupations with development applicability tend to ascribe much

influence to CWY. . It is also inferesting to note that relatively high

90

proportions of those pl¥nning careers in technology or engjneering,andn

in ag‘icuTturdl sciences ascribe much influence"to CWY: it is likely
that these respondent; intend to work in developing countries, and are
equipping themse]ves‘with hard, useful skills. In general, CWY's
influence is thought to have been great, and it has obviously move&

participants in directions congruent with the organization's goals.

" Lanquage Studies and Further Travel. CWY appears to be very
influential in encouraging barticipants to study languages. Of the 63

per cent of all respohdents who studied a language after CWY, nearly

-
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one half (45 per cent) felt CWY had e%wributed very mgch t0 their
deci s tanr~End )further 29 per cent rated CWY's infl u\ﬁce %’ ’? Qb | R

'considerable. Al though somewhat less pronounced than& educathnal

S
and occwpational pecialization. CHY's influence on lauguage study has
" also ten'ded to inc ease:. margi,nally significant cnffer;ences 1n thw ._

ared were found betwaen the. developn‘knt education ye res_pondents and» g‘
° T o T

Year 1V respondents (v-.12) : - ’ . .
It is worth noting that CHY $ \effects on language studjes \‘

were perceived most strongly by Anglophone respond'bnts of mofn81 per
cent felt it had been of cons1derable or very much influence in their ' g«-;
| deciswn to ssudy another languaga. . Pmong Francophones the SR - !
cambarable figure was‘,59 per cent (V overall .29) T'ns suggests.‘t,, : |
as do other data, that the effect of CHY S b'l-ethn'lc groups 15 most o ;;
pronounced among Anglophones uho ,tend to have had leS‘l expo’sune to <. ‘

the other major Canadian culture thin the Francophones. (

' i‘.u

As might be expected~ partic1pants also Judged CNY to be

1mportant in deciding to travel agam to the Jhird Horld a harge :

D

majority of respondents (71 per cent) who travelled to & deVbloping

e

country after CWY rated CWY's influence on therr deciswn ® do: so as’

" ejther very much (47 per cent) or cons1derable (24 per cent).:

._‘_

& A - '
Involvemgt in Development-Related Actwities. Generally. ,

..o

it appears that CWY' has. stimulated fqrmer‘ participants to become
involved in devel'onmentwrel .{ted act1v1ties on their return to Canada.
The response to questlon V6 lndfcates that a maJorfty (51 per cent) of

respondents feel they now are more imvolved in international

£
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activities than they were prior tb CWY; 36 per cent have increased
their involvement in community improvement activities; and 42 ber cent
report more politica} involvement. In addition, a large majority (69
per cent) feel they have increased their involvement with other
cultures. ' '

A substantial proportion of respondents, however, indicated

that their level of involvement in all four activity areas is the same

. now as before CWY (international: 42 per cent; community improvement:

51 per cent; political: 47 per cent; cultural: '28 per cent). This
is due not only to a real lack of CWY effect, but also to CWY
selection criteria which may have tended, especially in later years,

to favour already highly invo]ved'Canadian youth.

Summary. It is clear that CWY has considerable influence on
certain’of Ehe participants' post-CWY activities, most notably on
the1r interest in second 1anguage learning, further travel to the
Th1rd World and choice of stud1es and occupa€1on. Of particular note
is that the level of CWY influence on these activities has increased
significantly since development education became more central to the

program. Further, this influencé generally is consistent with CWY's

goals.



5. Did CWY Change Them?

This. section reports on how participants perceived
themselves to have changed as a result of their CWY experience. The
information elicited focused on changes in personal qualities (such as
self-confidence), in interpersonal skills, and in their views on the

’

causes of underdevelopment.

% Personal Change. A major set of questions, I1I1, A to J,

comprised items reflecting CWY's personal, intercultural, and
deveTopmenfa1 goals. . Three items, A, B, and C, refer to personal
qualities that CWY hopes to increase among the participants, and the
responses to these items indicaté that_former participants
overwhelmingly feel t éy benefited greatly as individuals from their
CWY experience. A Jery 1arge.majority of respondénté-reporfed that
their self-confidende, independénce and self-knowledge increased
through CWY (81, 85] and 94 per cent respectively.

It is apparent -that CWY greét]y assists Canadian youth to
clarify and understand their own attitudes and skills, and their
personal strengths and weaknesses: virtually no respondents- felt the
experience had decreaseéd their knowledge of themselves. A small
number of respohdents, however, indicated that their sel f~confidence
and sense of independence was lower now than prior to CWY. In an
attempt to isolate factors that might contribute to-this, an
examination was made of the 46 respondgnts who felt their
self-confidence had decreased during CWY. The ‘reésults of this

analysis, while inconclusive, suggest that nefther:participant

4
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background characteristics nor the .level of leadership skills of the
Canadian group leader and co-ordinator, (a§'rated by the respondents

- in question VI1), are particularly important in contributing to a
decrease in se]f-confidence dﬁring_ch;. Itrseems that other factors,
either not examined or not tapped by the questionnaire, are at work
here. If anything, these results point to the effectiveness of CWY's "
participant selection proceduFes: 1tvappears that CWY genera11y is
able to screen out those_candida;es whose personal experiénce during

CWY might be negatively influenced by poor leadership.

Intercultural Chaqgg. Four statements (ﬁ, H, I, and J) in
questien III1 refer to CWY'g intercultural goals. Overall, the -
response to these items indicates that CWY has contribhted
substantially to the interest in and understanding of other cultures
and languages among Canadian youth: the great majority of respondents
(88 per cent) indicated that their desire to work or be with people of
other cultures was at least somewhat Higher than before CWY. '&n ' L
addition, some 79 per cent felt their interest in other 1gn§uages Was
at least somewhat higher now.

CWY.appears to be particularly successful in promoting an ]
appreciation of Canadian cultures and 1angdages-ski11s: nearly all
respondentﬁ'(94 per cent) felt their understandiﬁg of the différent
cultures in Canada'had increased during CWY. Some 66 per cent

reported that their interest in learning the other official language

had-now increased. (A more detailed ana1y§is of CWY's effect on
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Cariadian cultural understanding and language skills follows in Chagker

95

Vi) 0 - \

Intercultural Skill Change. In addition to fncreasing

participants' interest in other cultures and languages, CWY hopes to
encourage their ability to interact with other cultures. In the
questionnaire, an index of intercultural skill. change (question I113a)
conta{ns nine items thét_current research suggests are critical to
successful intercultural ihteraction (Ruben and Kealey, 1977 - this
index was adapted after Adler, 1980). The regpondents were asked to
judge how much they felt phgir skill level for each item had increased
or decreased whi1é in CWY; It was found that nearly all respondents
(92 per cent) be]ieved'theirgabi]ity for all the skill statements had
increased at least somewhat during CWY (Appendiva); (fbr more
details on this construction of this indéx,’éee Chapter IV.)
| It is nofeworthy'that a large méjority of respondents judged
that their ability to speak the oéhgr Canadian 1énguage had improved
.durihg cWyY: 72 per cent indicated their Caﬁadian language skills had
increased either very much (40 per cent) or somewhat (31 per cent).
As will be discussed below, this.effect was particularly pronounced
;hong Francopho;es. |
It is apparent that participants overyhe]mingly believe that
CWY does increase intercultural skills. From this con;]ﬁsion, two
‘questions follow: first, how much are paftjcipants currently using

their intercultural skills, and second, if they are not using them,

why not?

v ~



96

Intercultural Skill Use. Part b of question II13 asked

£
respondents to judge how much they currently were us1ng their

intercultural skills. Only two of the ten skill statements presented
were coded indtvidua]]y (A, J). The scores for the remaining.ejght
items were summed to give an overall measure of current intercultural
skill use. The§1ndex has a possible range of 8 to 40. The resu]ts“-
suggest that partfhlpants are moderate]y u51ng their +ntercu1tura1
skills: the mean score for thws summary measure was 31. The responsel
to item A of question III3b (to what extent are participants currently
using their ability "to work and/or be with people of other ethnic or
cultural Backgrounds") supports this assessment: nearly one-half pf
the respondents indicated that they only occasionally (33 per cent) or
rarely (15 per cent) used their skills. ' Thus, while most participants
increased their intercu]tura1 skills dur%ng CWY, substantially fewer |
.are able to make optimal use of their new abilities after the

program. Oyerall, it appears that the intercultural experience and
talents of Shrmer participants are under-used. ' _

| Ite% J of question III3b examined former participants'
current use of the other Canadian language.- Generally, the.response
suggests'that a substantia1 proportion in positions demanding the use
of their pfiingua1 ability: near]y 40 per cent of all respondents |
currently use the other 1an§dage e;ther frequent]y (22 per cent) or

- always (17 per.cent), compared with 34vper cent who rarely or'never
use it. Some 28 per cent felt they occasionally use the other
1anguage.

Not surprisingly, a large difference‘was found in the use of



the other language between Anglophone and Frantophone participants
(V=;36)f thé French>tehd7fo use English mdfe ofteq‘thah the Engl{sh
use French {see Table III). However the proportion of Anglophone '
participants using French e1ther frequently or always (29 per cent)
suggests that they are?more inclined and/or able to be in b111ngua1
situations than the average Engﬁ1sh speaking Canadian youth, since
this.pro%ortion is well above the norm for Canada. It appears that
the interest in and use of the offigib1 Canadian languages genenate&

during CWY tends to be continyed after the program.

. Obstacles to Skill Use. Question III4 asked participénts to

describe what 6bstac1es they‘believed hindered the use of the skills .
and expefience the} gained while in cwv.' A majority of respondents
(52 per cent) felt that situational factors were to blame. Among the
.most mentioned of these were: a particular job or course of study
that either did not permit or deﬁand the use of their skills, and a
place of residence that limited the opportunity fpr intercultural
jnteraction (in order, for example, to practice French or English).
Some 20 per cent felt there were no obstac]eé: all that was necessary
.Was'thé will to apply their new abilities. A similar number of
respondénts (16 per cent) admitted that this was their major problem -
they simply lacked the'motication or confidence to.apply their

skills. A further 6 per cent suggested that the abilities acquired
during CWY were inapplicable in their Can;dian situation ~that they

were unique to CWY and not transferable. A .few respondents (3 per

‘cent) indicated that a lack of jobs demanding these skills was their'

¢
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USE OF THE OTHER CANADIAN LANGUAGE BY LANGUAGE SPOKEN MOST
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major problem. Notably, on]y one per cent stated that they had not

learned any skills during CWY.

/

‘ Overall, it appears that most participants could and would
apply their newly-acquired skills if given the opportunity. Since
former participahts represent a considerable pool of apparently
under-used 1ntercu1tura1]y—sk111ed talent, CWY should consider
develop1ng means to encourage the opt1ma1 use of these skills. In
part1cular, anything that would assist participants to market their
skills would be useful. Some possibilities might include: 'on-going
public relations hork about «CWY among potential employers, ensuring
that CWY Regional Offices maintaih up-to-date lists of organizations
which might have jobs requiring these skills, andecontinuihg to lebby
for formal accreditdtion of the Cwy program among the Provincial

Débartments of Education.

Deveﬁopmental Change. The responses to two items (D, F) in

- question III1 indicate that CWY has a]se increased thebparticipants'
interest in develobment: 'most respondents Jjudged their interest in

; international development and/or politics to be either much higher (63
per cent) or:somewhat higher (30 per cent) now than prior to CWY. As |
well, 78 per cent felf their interest in Canadian development and/or

politics had also increased.

’

Change in View of the Causes of Underdevelopment. A CHY

goal that has received 1ncreased emphas1s in recent years is to br1ng

participants to a broader understanding of the causes of
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underdevelopment and of development strategies. In thé questionnaire,
a major index (question III7) was designed to assess the change of
views of participants, as a consequence of their CWY experience, of
the causes of underdevelopment. Questién [I117 contains ten stétemehts
that reflect two current and quife different theories on the causes of
underdevelopment. Three items (B, H and 1) refer to "dependency"
theory (uqderdeveIOpment as a consequence of the manipulated
dependency of the Third wgrld on developed countries) and the
remainder refer to_"ehdogenous" theory (un&erdevelopment'as £he result
of internal deficiencies within the country). Two changes in vigwé
were measured: first, the participants absolute shift in view on the
causes of underdevelopment (which provides abgeﬁera1 indication of the
amount of CWY's inf]qence %n this goal areq) and seconq, the directfon
of shift'(whether partiCipanfs tended to change toward the dependency
or endoéenous perspective). (See Appendix F for the construction of

‘these indices.)

LY

.The experience seems to be responsible for a considerable
shift in views of the causes of underdevelopment: only one per kent
of all respondents indicated that their views.did'not change. The
1érgest shiff in view was toward dependency. theory: nearly all
respondents (89 per cent) felt that item B (“The control of
internationa1 trade by the developed countries") was now more
important-as a causé of underdevelopment tﬁan they thought prior~to_
CWY. Similarily, 83 per cent judged that item H ("Political and
economic dependence on foreign countries") and 69 per cent that item 1

("past colonial domination") were now more important. -’
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However, respondents also showed goOd‘supdort for endogenous
theory: for example, a large majority felt that items A ("Poor
leadership and economic planning" - 71 per cent) and G ("Internal
polical 1nstab1]1ty" 72 per cent) were now more important as factors
in underdevelopment than they had thought prior to CWY. Overall, with
the exception of item F ("Not enough use of western organizational
methods"), a maJor1ty of respondents increased their supgg:t for all

-

the endogenous 1tems.x Thus, while most participants strongly adopted
dependency. theory to explain underdevelopment, they also came to
believe that endogenous factors, as we]l,‘contribute sqbstantially to
a country's lack of pﬁBgress.3 These results suggest that CWY is ab]e
to encourage among Canadian yOuth a more comprehensive and's;mpathetic
understanding of ﬁnderdeve]épment, (The changes in participants’
views on the éauses bf underdevelopment are further elaborated in

Chapter VI).

Most Important CWY Effect. Table IV presents the

distribution among respondents of CWY's mostyimpéftaﬁt effect (as
reported in question III2). - Again, the choice of'items reflects the
three majof goal -categories of (WY, for respondents were to select one
item from those given in question IIIl. It was found that CWY S most
important effect for the majority of - part1c1pants was persona] 62
per cent selected either se]f-confidence (17 per cent), independence
(11 per cent) or self-knowledge (33 per cent). ‘Some 14 per cent |
selected an intehcu1tura1 item and 20»per cent chose a‘devéjopmenta1

one: 17 per cent selected item D, "My interest in international
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DISTRIBUTION OF MOST IMPORTANT CWY EFFECT

.
.

TABLE 1V

S

4

0001
000}
0001
[oR-T1:1
o v6
0°€6
5 68
0 L8

9°6L

0'6C

L' O

(10d)
0343
wnd

ONISSIW
ONISSIW
oy

v

oL
9°¢ce
6 04
vl
L0
(12d}

D3y4
a3isnraov

v 91
v zE
S 0}
,n.w,
Lo

(12d)
[vEL-F]

IATLVI3Y

14 S3SVD ONISSIW

9Ci '€ NVIG3In

s2L WwioL
e e

L L

8z 04

o 8

i '8

vz L
g ‘9

ts s

611 v

s€T €,

9L 'z

zzy .

g 0

0341 . 3009
3A7058Y

0oL " S3SVI AIVA

8Ly T A3Q 4ais
66V '€’ NV3IN
aN

¥IHL0-"dS3Y ° LINW
S3UNLIND NYIQVNYI-P .
"SONVI-1S3UIINI-1
“ONV1 NGO ¥3HLO-H
SQ00D IVIHILYA-D
“A30° 'NGD NI " INI-4
“1INOBIANT 3¥IS30-3
"LYNYIINI NI “INI-Q
3903 IMONY- 4135-2
3ON3IANIJIANI-8
ION3ATANDD 3713S-Yy
N

138Y7T A¥0D3LVO

TIII 123443 AMD INVIHOIWI iSOW tdKIdd43



103

s

development and/or politics," as CWY's most important effect.

When the strongest reported CWY effects were collapsed into
CWY's three goal categories and examined by the respondents{ |
background characteristics, some differences were found for year of
CWY exchange, region, and surprisingly, the number of languages spoken
in the home. '

Year VII.respondents tended to select intercultural items as
their strongest CWY effect, while respondents from Year VI were |
jnclined toward developmental items. A]thoughythese reTatidnships.gre
very weak (V, 6ver all categories, =.07),‘they do suggest a lessening *
of the influence of deve]opment,educafion in the pFogkam. It may be
; Qorthwhile for CWY to look closely at program changes made between
Year VI and VII in an effort to isolate bossib1e reasons for this
difference in éwv effect. (Area§ deserving scrutiny might include:
participant and group leader selection, the type of projects
deve]oped; and the kind and/of amount of'deve10pment education done
- during the.program.)

It is also interesting that At]antic‘fegion respohdents were
more likely to chose a personal item as-CN*'s'majorbeffect tﬁan Qefe
respondehts from other regions. ﬁhi]etthis re]ationshfp is not strong
(V, over all categories, =.07), it is conceivable that CWY selectiori
criteria are being applied soﬁewhat differently in the At]antic‘than )
in other régions - a possibility which CWY might wish to examine.

Unexpectedly, it was ;ound-that'respondents who spoke‘

~another language in the home (other than French or English) tended to

report Significant]y,more personal items as CWY's strongest effect
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than did other respondents (V,.Qver all categories, =.13). The main
reason for thfﬁi{ not immediately clear: it may be that thefg)multi-
lingual experiencé has already prepared them for some of the
fntercultural and deve1opmenta1 effects that make such a large ‘
impression on other ﬁérticipants dufing Cwy. fﬁen ﬂoo, their '
multi-1ingual talent was probably highly va1ue¢'dufing CWY; a fact
Qhat perhaps helped to increase the personal impact of their

. .

experience.

’

_ Summary. CWY participants overwhelmingly report beneficial
personal change as a result Qf the experience. A few do not, but the
factors making for a pegatﬁve personal experience are opscure.
Partiéipants' interest in other cultures and their intercqltura]
skills, particularly in the Fie;d'of languages, were felt to be much

increased through the program. However, the use of these skills was
somewhat restricted, primarily by situational obstacles whigh are

likely, in'most cases, to be short-lived. In other céses; CWY itself

» ~
*employers and educational institutions of the skills typically

might hefb by intensifying its efforts to-promote pwareness‘amonb

acquired by.participants.

Respondents indicated that their views df the causes of
underdevel opment héd changéq substantially. The ldrgest shift had
been towards the dependency theory of underdevelopﬁent; that is, one .
which emphasizes the detrimental effects of First World ig&]uence upon
the Tﬂzrd. However, while most pafticipanfé appear to have

assimi]atgd certain of these tenets, they have not Tost sight of the

.- N . [}
g L
,
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-1mportance of endogenous factors (p0pukation increase poor

leadership, etc.) in retarding progress: in Iess-developed countries.
For most respondents, the key GlY'effect.was personal-

their self-confidence. independence, self—knowledge ‘had Tncreased.

However, significant minorities Indicated that changes in thefr

intercultural and deve1of:mental awareness had been the most  -¥
important effects of OWY upon them, ' £
‘ .

i
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6. What are their Attitudes Toward Development Now?

This section presents information on former participants’
Eurrent attitudes toward a number of deve]opment-re1atéd issues. It
focuses on participants’ curre;i views of the major causes of
underdevelopment, the possibility of progress in theJThird World, and
on what they consider to be appropriate development strategy and

tactics.

Major Causes of Underdevelopment. The former participants

were asked to select, from the ten items in question I117, those
Statements which they now considered as the primary‘and secondary
causes of underdeve]opment. A majority (67 per .cent) cthose as the
primary cause one of the three items reflecting dependency theory.
Item A (iﬁternationa] trade by the developed countries") was the
single most frequently selected statement (37 per cent), followed by
item H ("Po]itica] and econoqic debendence on foreign ﬁgyntries"),
which was chosen by 23»per cent. The third debendency’theory
statement, item I ("Past colonial domination") was selected by a
furtﬁer 7 per ceqt. of the endogenous theory statements, which locate
‘the causes of underdevelopment within Third World countries : .;
themselves, twb were often choseq: 15 per cent selected item A ("Poor
leadership and econoﬁic planning"), and 7 per cent chose item G,
("Internal political instability"). The other five statements
Fef]ecting endogenous caq?es of underdevelopﬁent were fairly evenly
distributed among the remaining 11 per cent of respondeﬁts.

While these causes of underdevelopment are not independent,
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the essence of each perspective is distinct in its emphasis, and it is
clear that former CWY participants remain inclined to stress the
interdependence of the world economy and its bias in favour of the
developed nations as tH® main causelof underdeve]opment, ratner than
to consider Third World problems és.se1f§inf1icted. This is o
confirmed, as well, in their choice of the second most important cause
of underdevelopment: 55 per cent chose one of the endogenous i%ems A
and G, aﬁd a further 10 per cent se]ectea a third.endogenous item, D -
"Too rapid anvincrease in population."

The first and second choices were éross-CIassified to, form -
three categories of "development ideology." Of all respondents, 43
per cent strongly supported dependency theory by choosing two of these
items as the primary and sécondary causes. Only 20 per cent sided
completely with the endogénous viewpoint by choosing two of the seven
items ref]ectiné_it; A further 38 per cent were mixed, cryosing one
" jtem from each perspective.

An examinatipn of these three éategories of respondent
produced some interesting results. It was found that Ffancophones
tended s]ightly more than Anglophones to subscribe to the dependency
viewpoint (47 per cgnt vs. 41 per cent). Participants who were older
when they began the program did so as well (52 per cent among 20-year
.,O]ds vs. 39 per cent of others). More important differences were S,
found, however, with respect to the year of the program, a; Table V
indicates. There is a steady dgcline from Year IV to Year VII in the
proportion of respondents. who now support endogenous theory. This |

decline is strongest bifween Year IV and Year V, the first in which

»

~
.
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CURRENT VIEW OF MAJOR CAUSES OF UNDERDEVELOPMENT BY YEAR

OF PARTICIPATION IR CWY
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the program was oriented towagd'development education. Since it
appears the CWY experience h;s been critical in forming participants’
views,. it is reasonable to ascribe this difference to the shift in
program emphasis. Conversely, theré has been é‘rise in the |
proportions subscribing fo dependency theory, from 34 per cent of Year
IV's to 46 per cent of Year V's to 51 pér cent of Year VI's. It is
'noteworthy, however, th;t this proportion then declined to 42 per cent
among Year VII's. Theée participants did not tend to move to an
endogenous viewpoint, but rather choselétatements.Eeflecting'both
theories: This suggests that recent program and staff changes have
encouraged participants to explore and to jntgératg Both dependency
and endogenous factors as major causeswof‘underdeve]opment. _
Another'significant finding concernedithe source of
information about development. Most former partigipants depend on the
méss media as their primary source of aévelopment inforﬁation; that
is, 45 per cent used newspapers,. radio and television. ‘Another 33 per
‘cent used magazines ahd journals, primarily, and 22 per cent depended
on'disﬁussion with friends, books, their job ‘or studies, or other
sources (ma?h]y organizations in which they were involved). It is
interesting that those using the mass media were significantly more
likely thankthe others to subscribe to‘thevendogenous theory (26 per
cent vs. 16 per cent; V=.17 overa]]).' This suggests that those who
shifted towards dependency theory during their timé in CWY continue to
fe]y on books, studies, and discussion as development information

sources upon their return. As will be shown in Chapter VI, they are

also moré 1ikely to become involved in development-related
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[ 9
- organizations than are those on whom CWY had less impact,’ and who
return to depend on media which do not question the influence of the

First World on the Third.

‘

Poséibility of Progress in the Third World. It was thought
Athat participants' optimisﬁ or pessimism about future progress in
unaerdeve1oped countries could influence CWY goa]-aftainment. If one
Fetufned to Canada disillusioned and cynical about development
efforts, and withoqt Hope for bettéring Third World conditions, q&ght

N
one not simply decide that it is not worth becoming involved? ‘\T
! \

Question IV1, therefore, e]icitéd participants' opinion about the’
pfospects of progress iﬁ the undérdeve]oped countries and in the .
éxéhange country. - o
In general, respondents tended to be more optimistic thén

pessimistic ébout the future of their exchange counfries: 46 per cent
were optimistic, 20 per cent were undecided, and 30 per cent were
pessiﬁistic. Those who wen% to Asia tended to be most optimistic
about their ex&hange countries' prospects; tHose on.the African
- exchanges were somewhat optimistic; and those who visited Latin
America were inclined generally‘to be pessimistic..|Respondents were
most pessimistic about“Ma11, E1 Salvador, Haiti, Guyana, and the
Gambia, and their opinions are obviohs]y consistent with the severe
difficulties that these countrie§ are experiencing.

o ‘The respondents had no uniform opinion for the TAird World.
as'a whole: ‘as many were optimistic as were pessimistic. As might be

‘expected, there was an association between participants’ prognosis for
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the{r~exchange country and their view of all un&erdeve]opéd
,countrie§.' This re]ationship,'however, was weak, (V=.13), which
testifies to ex-participants’' ability to discriminate. In addition,
‘seéerai wrote in that they could not answer such a general question,
and of those who did 23 per cent were undecided. Only 12 per cent

took the extreme "very optimistic" or "very pessimistic" positions.

It does not appear that these views of Third World prospects'

much- affect involvement in development-related organizations and
activities uboh the return to Canada. Table VI cross-tabu1étes these
views Qith the index of tota].ofganizationa1_ihvoTvement. It
indicates thai‘the overall relationship is very weak‘(Tb=.01),
a]thoygh the very pessimistic tend to be involved less than others (47
per cent vs. 37 per cent of all others). Those who are most involved
tehd to be hoderate]y optimistic or pessimistic. Finally, a high‘,;’
proportion of the undecided:(45 per cént) are not involved: these are
probab]y récent returnees - former participants who have not
consolidated fheif views and who have.not_found an organizationa1_ 

outlet for their interest in development.

Potency to Effect Change. CWY's format tends to encourage

co-operation and to promote ;he notion that change can result from
individuals acting together. Two related questions (IV4 and 1V5) were
designed to elicit pa;ticfpants' opinions on the effectiveness of the:
individual and the group ih ameliorating major social prob1ems. The
resulting measures of group and individual potency Were-derived by

summing responses to the four items in each question. The range of

CNS
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each index was from 4 to 12, with lower scores indﬁhg higher
potency. -
| -The average scbre on the.index of individual potency was
§.9, indicating that respondents tended to Viéw the individual as ah]e
tomaffect social proh]ems slightly) less. than "a.moderate anount”. The.
mean score on the grdﬁp potency index was 6.6, about half-way between
"a moderate améunt" hnd "a great‘deal“ Hence, former particfbants
generalﬂy have conf1dence that group action will be more successful
than 1nd1v1dua1 action, although most do not feel thht the individual

is qu1te powerless. Nearly one-half suggested that individuals could

moderate1y effect social change.

Deve]ophent Strategy. Two quéstihns examined participants’

Current views on aspects of development strétegy: one (IV2) dealt
with the genera]’manner in which deveiopment probTems shoﬁ1d be
approached, and the hther (1v3) éoncerned the level of socfety-towards
wh/ch efforts should be concentrated ' |

_ When faced w1th the option of 1ong-range sc1ent1f1c study or
action»for'1mmed1ate 1mprovement;, a great.ma30r1ty.of participants

(72 per cent) favoured the latter. They generally believe that

~development cannot wait on lengthy ana]yses:‘ either the problems are

known adeqhate]y and demand action, 6r“the time between prob]ém
ex;mihation and hésource allocation must be greatly reduced.

Theré was no‘such.consensus_about the focus of action.
Participants feel it fs needed at a11v1evé]s: 37 pér cent were most

interested in directing their energies towards problems at the
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community level, 27 per cent preférred to work with international’
probf@ms, 23 per cent with the concerns of individuals, and 12 per
cent with national problems; The attention to the community and
interna#fonal levels may be‘due to participaﬁts' exposire to both‘

,deing Cwy. it‘is evident, though, that the program has not imposed Q_
single focus upon participanté: ‘in sgifar as ?hey will be active in-
development, they will work at all levels of society.

CWY's goals emphasize deveiopment at the community and
international levels. Many projecté-are selected for their community
déve]opmeht content, and an important theme in this field is citi;en
participation. In duestion IV6,.partici§ants were'asked to rank the
importance of five methods of solving community problems. Each method
embodied a different degree of citizen control over local deve]qpment,
thus the items fbrmed a rough scale of citigen participation (Robehts
and Eyford, 1974, and Appendix F). In general, respondents favoured

~the high—partichatjon tactics: 88 pér_ceﬁt chose the mogt important
one as item D (“Encouraging a sense of_culturaj,identity"), item E |
("Encourage local people to organiie themée]veé,td aemand sotutions to
their probléﬁs“), or item A ("Encourége’thé i@voivement of local
pe&p]e in their own community improvement pfogramf). Further, a lérge
' méjority (77 per ceﬁt) ranked a 1ow-partfcipation'item-(either B or C)
aS the least importaht tactic; 'Expert plahning was by far the lowest
ranked, as might'be'expéctedvgiven the distrust bf long-term,

. scientific study noted above.

‘Despite these general tendencies fowards participatory

development tactics, however, only 43 per cent of respondents scaled
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the five 1tems con51stent1y, that is, w1th the highgpartic1pation
jtems and the 1ow-part1c1pation ones clustered separate]y It
appears, then, that whi]e respondents genera]]y favour citizen. .
participation they are less sure what it means:in practice: It is
noteworthy also that the 1ow-participation item B.("Provide'
information on what should be done to_improve the community to all .
community residents“).was a popu]ar'second or third choice even among
those strongly inciined towards citizen participation. This suggests

some possible confusion over community development theory among former

participants.

i Summary. Genera]]y, the data 1nd1cate that former
partic1pants (particularly those from the more recent program years).
have a view of development which is sensitive and sympathetic to the
concerns of the Thiro World. It appears they have integrated ooth
endogenous and dependency theoretical’ perspectives in their opinions
about the maJor causes’ of underdeve]opment. v \

Overall, participants are slightly more optimistic abont the
- development prospects of their exchange countries than‘they are for
the Third World as a whole. They are most pessimistic about the
future of Latin American countries.

Most participants would prefer to act immediately to'improve
socia] conditions rather than await'the'conciusions of long-term
study, and they be]ieve this can best bevdone throogh groupiaction.
They are interested in working at all 1eveis of society, and favour,

P

in general, high-participation development strategies.
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7. What Was it Like for Them to Come Home to Canada?

An 1mportant f%cus of . th1s study was to exam1ne the

e participants readgustment to Canada. It has 1ong been obv1ous to CWY
that many have d1ff1cu1ty when they return after their CWY year, and |
externa] reports also test1fy to this (see, for example, Ontario
Institute for Studies in Education, 1975). Hence, section II of the
questionnaire is devoted to participant re—entry..oSome questions'

" probed the intensity of participants’ past and present readjustment
problems, the nature of these prob1ems, and respondents' suggestions‘
about how CWY eou]d ease re-entry. Others gathered data to permit an
inVestigation of the infTuence of the re-entry peri&d on CWY
goa]éattainment. ‘

E The impontance of the jssue is demonstrated'by answers to
another question, "Was it easier or harder to readjust to Canada than.
it was to your CWY exchange country?“ Some 36'per cent found it
easier, 16 per cent-the same, and fully 48 per cent sa1d 1t was
harder._ In all, 20 per cent found it much harder to readJust to
Canada.‘,This is .contrary to»what m1ght be expected based on
common-sensical thinking about culture shock. Paftjcu]arly if program :
changes to be recommended later are implemented, re-entry demands |

careful study.

_Re-entry Coping Mode. Returning from a prolonged stay in

the Third World creates stress. As outlined in Chapter‘II{, recent
research suggests that the basic way an individual copes with this

stress has an enduring influence on how he applies what he has learned



e
. -~

: ~N
~ these two scales were as follows:

" and active upon re-entry.

'fbjlows:

o

nz

while away (Adler, 1977,:1980). Two questions were designed to
specify participants' "re-entry coping mode." In question 116, the

the items form a pessimism-optimism scale; those -in question II7

,'constituted a passivity-activity scale. The first dimension refers to

returnees'voptimism about fitting back into Canada; Fhe second refers
to activity in trying to influence the views of those.around them,

according to what he has learned overseas. ‘The average values. on

‘pessimism-optimism - -1.34

-

° T passivi{y—actiiify_ 13 O~

.

™~

, “These scores show‘thaf'respondgnts tended to be stightly pessimistic

Y
-
~

The -scale values were then used to construct four basic T«

modes of cop1ng with. re~entry Resocialized; Pfoactive, Rebe11ious

'and Alienated.

It.is important to recognize fhat'these are ideal types

only/ Although they do correspond somewhat with rea ity, they are

és§éntial1y-ana1ytic'cdnstﬁucts’bui]; for expianator -purposes. It
shou1d a1so bé~rémembéred tﬁat»re-entry coping modes, and the
questions which define the scales, refer to the firstifew months of
re-entry. wﬁile the pbsition addpted then may.have 1bng-term effects,
it is:hot a permanent cond}tion;

When the median va]ues on each scale were taken as

separat1on po1nts the respondents were d1str1buted among the typeS’E//
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Resocialized 185 26'(per cent)
Proactive 143 - 20
Rebellious. 251 35 '
Alienated 130 18

709 100 (per cent)

Obviously, as was apparent from the\meanvscores on the two scales, thé
largest group of respondents re-entered rebé11idus1y (pessimistic-
active). ’
Nhen coping mode was examined by'respondenﬁii—ﬁﬁckground

1 characteristics, few interesting patterns emerged. It is noteworthy,
however, that mofe Year IV respondents.adppted a'resocia1ized coping
mode than did pqr}icipants from more recent years (37 perhcent vs. 21,

per ceht). .This, as.ﬁi]l be sﬁowﬁiin Chapter VI, can be’explained~by~
CWY's‘deve1bbment education focus. It appears that having moré
undersfanding of underdeveﬂopmént,-particularly from a-dependency
thepryvpersbéctiVes is.]ikely to make readjustment to Canadadmore
difficult: pérticipaﬁﬁs become pessimistic about Canadian galues ang
" the possibility of théir change. p) -
| Somé differences were glso found between 1inguistic,group${

more Anglophones than Francophones tended to adopt a resocih]izeéi

'mOdé; The relationship was weak (V=.10 overall) and the eiplanatibn
S - S RS
Ties in the tendency of Francophones to adopt dependency theory. '

Difficulty of Readjustment. Participants were fairly evenly
-divided” about the diffitu]ty of reddjustment: 44 per cent found it

, fairly-br very éasy, whi]e'39 per'cent thought it had heen fairly
“a : Vs

|
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difficult and 15 per cent found it very difficult. Disconcertingly,
thesg problems appear to persist: 41 per cent of all respondents
stated they had at least some readjustment problems, and 2 per cent

had "many". While these proport1ons decline the longer the

participants have been out of the program, the decline is not as

“$trong as might be expected (Ty=-321). As Table VII indicates, of

Year IV s, 23 per cent still had some problems, as did 38 per cent of
Year V's. Only 45 per cent of Year VII' s had no problems, and this
after be1ng out of the program for nearly a full year. It is evident

that readjustment problems are a ndrmal effect of CWY, and, as will be

~discussed in more detail in Chapter VI they are associated with the.

, /
very factors responsible for CwY's success.

It is noteworthy that there was no dramatic drop in the

. level of readjustment problems which could be associated with CWY's

current efforts to aid the re-entry process (through, for example, the
Hot Debriefing program begun in Year VI). Although the kind of - |
reédjustment problems may have coanged, recent returnees feel thom at
lTeast as acutely as fﬁo;: from earlier years. It seems that a
considerable number,of participants will have re-entry difficulty, and

it appears that CwY should develop its re-entry programs to deal more

,select1ve1y with the various major kinds of readJustment problem.

/

No significant relation was found between participant age at
the ‘start,of the‘program and the level of adjustmeof problems.
Perhaps CWY selection -procedures nu]lifyiamy intrinsic association
betdéenyouth'anz culture shock; in any eveht,.there is no basis for

raising CWY's admission age on the grounds’ that younger participapts
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are more prone to re-entry problems. (It is still possible, however,
that thoée who fail to complete the program tend to be younger than
others. The present data concern only those who were already
"successful" to the extent that they had finished the program.)

One surprising finding was thgt between 1evef of adjustment
problems and sex. Women returnees reporﬁg? significantly more
re-entry proP]ems than. did men (V=.16). T&g reasons for this are not
evident in the data available, though some hypotheses are presented in
Chapter VI. It is clearly a fact that must be taken into account,
however, in any re-consideration of CQY re-entry support practices.

The relationships between cbping mode and readjustment ’

- R )
problems dre revealing. It was found that both alienated and
rebellious re-entrants tended to have more problems than either
proactive or resocialized returnees (V=.25). The mean scores on

"difficulty of readjustment" (which has a range of 1 to 5) for the

participants in the four types of coping mode were:

Alienated 3.6
Rebellious 3.7
Proactive 2.7

Resocialized 2.5

Since both alienated and rebellious returnees tend to have had more
Eeadjustment problems than the other two types, it is clear that tﬁe
'key dimension involved--in re-entry is the one théy have in common; =«
tﬁat,is, pessimfsm-optimism. This dimension-explains a much highera
percentage of the variance in adjustment difficulty (17 per cent) than

dbes the passivity-activity dimension of coping mode (2 per cent).



~Thus, if a participant approi;hes his re-entry with some optimism, as

either proactive or resocialivYed, he 1s 11ke1y to have fewer
readjustment prob]ems 3

It‘is also significant that the effect 6f coping mode
persists over time. Those respondents who' stated they currently had
readjustment problems tended also to have been pessimistic during
re-entry (V, over all coping mode categories, =,20). Obvioué]y it
is in CWY's interest (and perhaps is its responsibi]ity)\to encourage

optimism among participants during re-entry.

Readjustment Problems. Question II4 asked participants to

~ describe their major readjustment problems (if any). The first two

problems mentioned by respondents were coded, and the first was
considered as the major prob]em. The difficulties described by
respondents were divided into four main categories: “"disorientation"
(personal confusion, apathy, loss of d1rect1on) "marginality"
(separation of the self from fam11y and fr1ends or from society as a
whole), “repulsion" (d1sgust with normal Canadian attitudes, va]ues
and income); , o : _
Some 24 per cent of all respondents had no readj;;tmeht

~

problems. Those who had were distributed as follows:

Disorieptation 62 12 (per cent)
Marginality 268 50
Repulsion _ 193 ° 36
Emp1 oyment 9. J

— e—

532 100 (per cent)

122

/and behaviour), and "employment"((pract1ca] problems in securing work



123

Orie-half had a sense of separation, of "apaftness" from Canadaf 21
per cent felt marginal toward Canadian society as a whole, a further
19 per cent were most conscijous of thesé,fee]ings Qith respect'to
their fami]yiand/or friends, and 6 ber cent expresséd a sense of
missing CWY or their group. A Year IV participant graphically summed
up the essence ofumarginality:

Coming home shot my nerves, Canada reminded me of something
“out of the year 2001 and my head was back in Sri Lanka.

A participant from Year V expressed her sense of séparatfon in

~returning to her Ontario farm: s

s
.

I felt terribly alone with my experiences & what I had
learned - no oné else could identify with me. '

;
A Year VII participant from the Atlantic region summed up the sense of
frustration-that'often results through'inabi1ity to communicate the
overseas experiénée and the change it has produced: her problems were

itrying to give peopie an accurate feeling of what CWY &

1iving in another totally foreign country is like, & the

ensuing frustration that resulted frem their inability

(through no fault of their own) to understand what I was

talking about. That's the feeling, or problem, which was the

worst - a sense of frustration & being out of place.

- In some cases, marginality resulted from the need to "let

© go" of CWY and the group. In most, however, it was due to the new
values and norms absorbed from other cultures, or simply to the new

knowledge ‘that the Canadian way of life ‘is one of many. Often the two

problems were combined: one Year V participant's difficulties were

s
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First of all, having to leave many people ¥, learned to love &

respect & somewhat depend upon. Then having to accept the

fact that our Canada has its own culture & with that, use

what I learned to integrate back into my home' community, but

now as a slightly different person with some slightly new

ideas. , ,
hhi]e the process appears easily described in retrospect, it is less
" clear and sometimes very difficult to live through. .

Other respondents did notlfocus oh the separation of the
se]f from’society, but Tocated the problem in Canada. One-half of
those respondents who felt repulsed upon re-enty reacted against
prevalent Caﬁadian values "of waste, of greed, of sel fishness, of
. pride, ofllust for whatever is appea]ing " A further 11 per cent of .

all those with readJustment problems were appalled by Canad1ans

relative wealth and by their apparent lack of appreciation of 1t.i.ib

-

When I opened the refrigerator at home, I just cried.

~ (Ontario, Year VII )
1 Having getten over the shock of Third World.poverty, the affluence of
Canadla makes coming hohe even more difficult. Most repugnant and
' outrageous to some is-the’fendency of Canadians not'oh1y to be.Unaware
of world poverty, but to resist attempfs“to relieve their ignorance:

Prob]em is a common one, I fe1t that the people of Canada
don t care about world problems and that they are extremely

naive on the whole. I still feel this way.
: (Ontario, Year VI.)
If those who are repulsed locate the source of their-

" re-entry problems in Canada itself, then those who are disoriented.

-tend to place it in themselves. It is fheir fault that they are
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disillusioned or confused or isolated. Of the major prob]eh'
‘categories this, perﬁaps, deserves the greatest attention, for the
sense fhat problems ate'self-inf11cted leaves these people vulnerable
to self-inflicted harm. Of all respondents, 4_pef cent.ihdicated
| their greatest problem'as "lack of direction,” a‘further 3 per cent
were "confused by their CWY experience," and 3 Eer cent were "let
down," "depreséed," or lacked self-confidence. While in many cases
these are not enduring problems,'those who report them'are most 1ike1y
to set unreaSoﬁab y high expectations for tﬁemselves (with respect to
| what some now consider as “iniernationa]iy respOnsibIe" behavfour),
and they are unforgiving of themselves when they fail to meet those
standards. They also may be overwhelmed By the options now'apparently
avaiTab]e tolthem. These are problefs Which:must be taken seriously,
 as the foi]owing statement by-a-Year VI returnee from a small Oﬁtario
town makes clear: she was - |

indecisive, kneQ of more poss1b11it1es énd no longer had the

"definites" of pre-CWY to follow. 1I'd turned into myself and/
. was resisting-all efforts to pull me out .... Loss of self- £

- confidence immediately afterward up to about 1 year. Now :

recovering somewhat. Suicide seemed a logical conclusion.
...Needless to say I didn't but 'I'd never been given to

delusions 1ike that pre-CWY.

As mentioned above, a very few respondents indicated major

readjustment problems related to employment: most simply statedvthat

o they had dﬁff%culty finding any work. Others were frustrated by nbt //(%_

having access to the kind of work towards which CWY had encouraged

their interests.

Some 41 per cent of all respondents also reported a secong

\

/
. ‘ /
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major readjustment problem. Their relative numbers closely resemble

those for the major categories of the most important problem: The two

—
. o .

prob]ems tended to fall_into patterns.. Those whose first prob]em was
d1sor1entat1on were 11ée1y to ment1on earg1na]1ty as the1r second,
'wh11e those sensing marginality first tended to then ment1on repuls1on
or none at all.. Those who firSt‘indicated feelings of>repulsion were
\ flikely to indicate repu]sion again or to mentien marginality, which
»c]ear]y is the most common and central re-entry problem (V, overa11,
=.3l)sf | |
R Those:who were repu]sed'by Canadian society are very
un]ikely‘to report personal re-entry~brob1ems: it appears their
aftention‘isfpirected outward toward society and its wrongs, and does
not take the form of anxiety. Conversely, those with disorjehtafion
prob1ems do not have the ego streﬁgth:to feel repuTsed by Canadian
attitudes ahd }values; at most they are*able to articulate marginality
in acdition to their disorientatidn. ‘ |
It isfncteworthy.that'the re-entry coping modes wece also

re]ated'w{;h the major types of'readjustment problem. As Table VIII
 sHows,'rebe11idus re-entrants tended to sense repulsion more than
elienated, proactive or resocia1ized’respondents did. Alienated
| re-entrﬁnts teﬁded’to have more marginality prob1ems'than others,
thile resocia1ized rescondents were most ]ike]y'to report no
readjustment prcblems. Surpr1s1ngly, however, the latter were also
_sl1ght1y more ]1ke1y to express personal prob]ems of disorientation:

this suggests ihey may consc1ous]y try. to accept Canad1an norms as a

way of overcoming fee11ngs of directionlessness.
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MAJOR READJUSTMENT PROBLEM BY RE-ENTRY COPING MODE

TABLE VIII
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whén the major categories of readjﬁstmeht probiem wére
examined by respondents' background characteristics, significant
differences were found for linguistic grouﬁ and, surprising1y; for
sex. Women returnees tended moré than men to feel repulsed by and
critical of Canada (V=.14); further, men‘were more likely than women
to have no reédjus&ment=prob1ems. Why this should be so is not
obvious. It was poséible'that hen might have had more travel
experience énd, consequently, fewer readjustment prob]ems,~buf this
was not the case: differeﬁces in ﬁrevious travel were insigrificant
(v=.07). , .q
It was also fodnd‘fhat Ang]obhones generally reported more
readjustment proﬁlems than did Francophones; in particular, they were
more- inclined to meﬁifbn feelings of marginality upon their'return

(V=.21). Some reasons for this are d?scusséd in Chapter V1.
. . : i
. ' . PN v N v ‘/ N
Suggesf%d Re-entry'Assistante. Question II5 asked

participéhts about'Ways in which.CNYldou1d héve easéd their return to
Canada. Their Suggestions fell int6 four main categories: -pracfica]
’and-1ogistic31'he1p (medicals, airfare, etc.); temporary support

" (couhse]]ing or changes in follow-ups); confinuing support
(newsletters, re-entry:projects); and employment aséistance. A
distinct’gboup said that CWY he]p'was unnecessary or im§0§sib1e. The

distribution of suggestions was as follows: o
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Unnecessary, impossible 124 26 (per cent)‘A
Practical, 1o§istic 45 : | 9

Short-term help ' 235 . 49

Prolonged supporf ' 53 12

Employment -~ 27 6

484 102 (per cent)

A
Clearly, most respondents favoured some form o% short-ferm
re-entry assistance.‘ Most (32 per cent of all respondents) advocated
counse]]iné, while 11 per cent suggested ihproved follow-ups.  It is
worth noting that fewer recently feturﬁed participants Qere interestgd
in short term aia: Year VI an&lVII returnees é=geheral]y were
appreciative of existing refentry support, especially the Hot

Debriefing. Year IV and V respondents deplored the”abrupt end of

their time in the program.
| Most of the 12 per cent of all respondents
continu%ng*CNY support wanted the organization to fa ilitate or fﬁster
contact Setﬁgé; former particibanté.v Tﬁey mentioned: a regular CWY
newsletter sent to all former-participéntsg‘easy‘access to current
addresses of péfticipants, and an annual xeunion. A fgw reSpondgnt§
(3 per cent) felt CWY-sponsored re-entry proﬁects'wou]d be béneficia],
both>to ease re-entry and to encourage participants to apply their
overseas learning back home. A small group of responabnts wanted CWY
- to assist them in finding employment, although only a few went so far
,aﬁ tb suggest that the organization should guarantee them jobs on
their return; others*wanted the-progran.academica11y accredited and/or-
promoted more among prospective employers. .

It is noteworthy that women tended to request counselling

\
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more than men d1d, and were also Tess ]1ke1y to 1nd1cate that CWYy
vre-entry help was unnecessary or impossible (V=.19). The tendency of
women to have more readjustment problems has been noted before, and
this f1nd1ng is cons1stent with it. Ang]ophones were also more 11ke1y ‘
than Francophones to suggest more short term re-entry help
'(part1cu1ar1y,counse111ng), while Francophones, in contrast, tended to
think that re-entry assistance was unhecessary er impossible (V=.29).
A final difference concerned those who had travelled before jeining
CWY. fhey tended as well to‘fee} that programs of assistance were
unnecessary or 1mpossible, which must result from their prior re-entry
experience.j
*One form of re-entry assistance that has been aVai1ab1esto
most participants over the years is the‘follow-up weekend (as
described in Chapter I1). "To investigate this form of essistance,
Year VII data were examihed. It was fouhd that a minority (40 per'
'cent) of all that year's participants had attended a.follow-up.
However, of those_th“did attend, a majority had meﬁtioned problems
readjusting to Canada, and these tended to be those of,diso}ientation
or margina]ity: It séems; therefore, that participants who attene
follow-ups are there for a reason - to ease personal anxieties or
feelings of maréina]ity. While the data did'not show that those who
attended now had have -fewer problems than those who had not attended,
it is probable that they may be able to cope ‘with theﬁ better than
Ahey would have. - CWY might consider adjusting the orientation to
’ follow-ups to suit the needs of those with marginality and/or

disorientation problems.
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Summary. Re-entry is an impertant prob1em.for CWY, a

indicated by the fact that'most"participents'found_readjustment to

Canada harder -than their adjustment‘%o the'exchahge country. '

Resﬁphdents were éetegorized'into~four "re-entry coping modes"”

depending upon their relative optimism about readapting to Canada and
their relative actiVism in trying to change Canadians‘ views. The.

1argest proportion re-entered in the “rebellious"” mode; that is,

pess1m1st1c and act1ve. ReadJustment problems tend to persist,

perhaps because of the 1n1t1a1 stance adopted towards the re—entry,

and they are somewhat more severe for women than for hen.. Most s
'prob1ems were fouhé among these hho're-entered as "a]ienatee“ or |
"rebellious" - those whe were pessimistic about fiffihg into a
| worthwh11e and mean1ngfu1 place in Canad1an soc1ety. The‘aetivism
d1mens1on had Tittle power in exp1a1n1ng the level of readJustment
problems, and 1f re-entry assistance is to change emphas1s, it should
be towards stress1ng positive aspects of Canadian soc1ety and |
encouraging an Optimistic view of re-entry prospects.

" ' The most common readJustment prob]em is a Sense of .
marg1na11ty, of separat1on from fam11y, friends, ~or society as a
: who]e. Other re-entrants\are repuIsed by the wealth, materialism, and
apathy they find~sorevident upon returniné from the Thiid-Wor]d.. A
third major group locates probTems of isolatioh and confusioh within
'themselves' they are the d1sor1ented dxrect1on1ess, and rest1ess.
ACurrent re-entry a551stance is adequate, except that spec1a1 attent1on )
‘should be given to Jhmen s concerns in the Hot Debr1df1ngs and
fb]]bw;ups.

/
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8. What js Their ReTationship with CWY Now?
Y
il It is well known by anyone who becomes familiar with the CWY

prdbram that close associations are formed between many former

-part1c1pants and that many of them continue to be 1nvo]ved with the :
\\,“ ’

'organ1zat1on. This sect1on focuses on these re]at1onsh1ps. First, ' L
" data concerning participants' contact w1th each other and w1th- |
exchange-country/harticipants_are‘examined. Then a set of itemsfabout
ties with the organization is considered.. Fina]]y, measures taken by
former participants to exp]ain both the. program and‘their experiences

. - : : -

- are examined.
&

Participant Contact. One questionnaire item (I5) requested

~information on partfcipants' contact with ozhen Canadian team-mates

and with ekchange-country team membens, within the past year.v

Contacts were coded %nto two categories :.working on some project
together,. -and social contact (which includes any or all of social
'meetTngs Speak1ng over the telephone and writing andbreceiving
_]etters)f- The responses indicate clearly that the bonds formed dur1ng

the CWY year are enduring. Only 3 per cent of part1c1pants had had no .

contact with their Canadian team-mates during the preceding year.

This contact was primertly social, but 10 per cent had worked with .

others on some project.

' H1th exchange-country members, there was less contact.

While, on]y 15 per cent stated they had had no contact, another 15 per
cent d1d not- answer the question: since some might have overlooked
it, it is tikely that 75 per cent had contect with eXchange-country

-
-



members. This is a high proportion, and it suggests that close

intercultural ties are developed within many teamsf It,iigilso

t

noteworthy that this contact does not decline a great deal over the

years: & per cent of Year VII's had no contact, aJ did 37 per cent of

L}

Year IV's. Among Canadian team-members, the dec]ine is even less.
(

A sgparate question (I6, item 7) asked aljout ¢he projects

. undertaken %ﬁth other former participantsf A restnictive definition

was applied so that CWY-related prOJects such as organizing follow-ups -

or pre-orientations were excluded. Of the 69 partﬂc1pants who
responded positively, 28 per cent had been invo]ve& in some othen‘
government-funded activity, such as 1nter-prov1nc1a] exchanges. A
further 17 per cent had worked together on some commun1ty development
..prOJect, and 41 per cent had initiated activities ﬁe?ated to
'internationa1’deve]opment. Another 15 per cent ha& worked together in
businesses.or fn school. Rglatively few participa/ s, therefore, had
been ﬁntolve& together in organized activity: thi ]f

” the fect that team-members general]y are wndely dfkpersed 1n Canada as
wel] as the small team size. In any- case, it 1s nbt the purpose of
CWY to form Jong-lasting co~pperative grcups. NhiLg 1t is noteworthy
that when such groups form they.tend to promote canmunity or -
>1nternat1onav deve]opment, WY's effects in form1ng loose social *

networks and perhaps in creating "opinion leaders" about 1nternattonal

issues would appean far more important. _ Q@

Links with the Orgdnization. Former-pafticipants have

a variety of contact with CWY, the form of which largely depends on
~ o

« | '&

is probably due to



which is more eharacterlstic of -a voluntagy organization than an ‘;}
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their evaluation they haVe of their year in ghe program, Those who
had a positiveJexperience tend to stay in touch (especially with the.
regional offices) and to‘encourage others to do so. Since most
participants have a high appreciation of the program, most have some
contact with it. The greater part ef this contdét is informal: 76
per cent of kespondents‘met other CWY people socially in the course of
the preceding year. But 27 per cent (mainly recent returnees)
attended a fol]ow-up meeting, and 19 per cent attended a meet1ng of a
CWY local cﬁﬁmﬁttee. Follow-ups have already been discussed, but the
latter f1gure suggests a pool of cont1nu1ﬁg interest among former

participants which might be further encouraged, perhaps by providing

funds to attract ex-participants from ruralor northern regions, who
. 4 g .-

could be-in positions'to arrange-wor!hwhile projects in thefr .

localities.
]

0f all respondents, 6 per cent had worked as paid staff of
thehoféanizafion. The majorify had worked for very short periods in
training camps, follow-up seesions, or selection commitfees,ra1though
a few former participants had been engaged ae group leaders. More
significant are the 25 per cent whbchad worked ae volunteers for CWY,

in project development, pre-orientation, and publicity. Given the

-barriers;of distance and time which separate many former-participants

fran these activities, this is a high proportlon it appears that CWY

has been ab]e to. ma1nta1n a degree of loyalty among its- part1c1pants

- N L
official program. Most supportive of this are the ansu!fs to item 16,
4, vhich asked whether participants had eneouraged others to join the

g;
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program. Within the previous year, 82 per cent ﬂad done so.
. Q" /

Participants, at least for three or four years after their
N L 7 .
time in CWY, have a definite allegiance to the{ptggfbm. The majority

tend to feel a brotherly bond - a "team spirit" - with their fellow

group-members, which develops when difficu’ties during the program |

force them to rely on each other. This is not only central ‘to the g

re]ationships among team-members but also spills over to other former
participants.‘ To some, (iqs]uding some former participants), this
bond appears ingrdwn and cliquish: several respéndents wrote ;gout
"CWY groupies" and a syndrome of dependence upon‘the organization that
shouid be discouraged. In some cases, this.ériticism is probably's

jusfifiéd. However, if disoriented participants seek support, they

appear to do so among former team-mates who aré also their friends,

-rather than relying upon the organization, and this is probably the

surest means of assistance. The data indicate that the number of

participants who work together on some post-CWY project is low, but

\ .
that when-they do so it is for purposes similar to the org-#zation's

goals. In addition to volunteer activity which also assists CWY, most
interaction between partit¢ipants is social. This gradually declines

as separation, both geographic‘and temporal, wears away the

associations formed during an intense experience at an impressionable

age. In the interim, contact between former participants, and befwgen
them and the organization, helps sustain an interest in international
L 4 .

affairs which informs other Canadians and promotes the goals of CWY.

Y

5
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"7;>presentations: it would be useful to stimulate the resocialized to:
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Sharing the CWY Experience. Within the past year, 40 per

cent of former participants have.talked about the Third World to
school and community groupé; This has béen done four or more times by
12 per cent of all respondents. It was found that this was not
related to linguistic group or, more surprising]y, to the size of the‘
community of residence. However, it is noteworthy that children of
lower-class péreﬁts tended to'speak about their CWY experience more
fhan others. Only 28 per cent of respondents from professional homes
had spoken ‘to school or community groubs, as compagéd with 44 per cent
of blue-collar workers' children. It was also found that coping mode
was éssociated with tﬁis action: 67 per ceﬁt of participants who
. ré-entered as alienated or resocialized did not speak to school or

community groups, as compared with 54 per cenf of the rebellious and
proactive. Those who were passive, in short - those who did not tr‘;y‘{q

' tb change the views of‘others - did ﬁot talk of their overseas -
’experience. These data suggest that it might be in the interests of

CWY to encourage, or to require, former participants to make su;h

~ -,

reflect more on their time in the Third World, and it might be helpful

to have the alienated confront Canadian opinion, which could be more

receptive than they anticipate. ‘ ' .

“

¢

“ A

.'/

A separate question asked whether respondents had provided v

[

.information about CWY to the media. :wfthin the preceding year, 19 per
cent had done so; one per cent had done so faur or more times. This
figure-is not as high as that for public speaking;’bqﬁﬂit may be as

Significant since the potential audience is greater. With respect to

T

. -

.‘
S
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respondents’ chafacteristics, similar patterns as those noted above

weré found.

Partf&ipanté were also asked to explain the ways through
which they had shared their experience with others. For most f59 per
cent), this.was through casual conversation with friends and members
of the community. Péfticu1ar1y:ﬁnosmal1 towns, former participants
are known, and others interested in" the program seek them out. This
extends beyond CWY itself, as,well, so that many former participants
seem to be regarded as re]iéb]e'sources of information about the
countries visited and the Third erld in généra]. Only 16 per cent of
respondents said they had done nothing in the preceding year to share
their experience. Beyond casua] contact, 12 per cent had beeh -
“involved in formal activitfes organizedmb{:fthers; this, in most
cases, meant doing publicity for CWY. A.further 10 per cent initiated ',‘
organized activities, and these ranged from internatibna] events |
(fairs, information days, and so on), to multi-cultural evenings, to
programs in schoo]; and camps, and included also a number of
presentatiéns by,studenfs, both in seminafsiand dutside the
classroom. Another 3 per cent of respondents had shared their
experience in other ways;vprimari]y through their jobs; for the most
part these’were teachers who used international and intefcuitura] P
materials in é]ass presehiations, which were,often made to children at .
the elementary-scho&ﬁ 1eve1; |

It was-found that the'alienated re-éntrdnt; were least
likely to have shared their CWY experiencé in any way: 26 per cent

had not, comparéd with 13 per cent of those whose re-entry had been
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“available to them. Unfortunately, data on narticipants' current place
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more optimistic and/or active. Again, this shows the on-going effects

of the re-entry period‘(for the year in question was, in some cases,
over three years after the return to Capada). A majority of
respondents from each type of coping mode had ‘talked about ch but

the a11enated were much less likely than others to have engaged in

‘organized act1v1ty, those who had done so tended to have re-entered as

rebellious or resocialized (13 per cent vs. 27.and 24 per cent,
respectively). | |

Al Tab]e IX shows, Francophones werebalsd'1ess likely to
have shared their CWY experience in organized wayscthan were
Anglophones. Tne reasons for this-are not immediate]y apparent. It
could be . that rura]hQuebeckers are more likely to return home after

the program, and that there are therefore fewer organized outlets

of residence are not available. There is, however, mo r?1at1on
between location of parents’ res1dence and the ways - participants share

their experience: V=.07. Alternatively, it might -be that the Quebec

regiona1 office has been 1ess successful- than others in engaging the
i

.energ1es of fbrmer participants.

The sharing of their experience by former part1c1pants is

important in at least three ways. First, it provides cheap and

"effective publicity for the program. Not only.do part1c1pants help in

- an organized way, but they also assist recruitment by speak1ng about

the program to organized groups, to friends, and acquaintances who

often seek them out.. for first-hand information about CWY. Ip essence

they establish a pattern described in sociological research as the

)
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[

"two-stage flow of informatibn": thogg with special fntereSt or
éXperienCe,in'SOme_ ield are "opinion 1g;aers" about that subjectv-
they interpret inf;§$ation and,eveﬁts to others, leis invdlved, who
havg tonfidence in their judgement. This is the second‘réason why the
wide sharing of the CWY expérience'ié important. It promotes not just .
CWY 1tse1f’but broader knowledge and understanding of Canada and,
particuTar]y, of tﬁe-Third World. CWY has had a large impact on the
occupational plans of many former'particfbants, and this,is an |
1mportan£ benefit to weigh agafnst its costs. It.is estimated that
the expense of-ihteresting an equal numpefvof young people in the

| health and spcia] services, social sciences, and other pcéupations,
directly related to Canadian ahd internatioﬁa1 development, through
provjding scholarships, would total one-half of CWY's annuai budget.
Anofher benefit, however, no less important although 1ess.tang{b]e, is
the creation.ofuan informed public. .Exipartiéipants who do not have
'oécupationa1 b1ans in the areas of social and international | .
development are mno less: Tikely than those who do to have spoken to
organized grogps, prbvided_informatioﬁ to the media, and sharéd‘fheir !
expériehcé in other Ways (the differences between the two sets in
prdportioﬁs doing’sﬁ.were .]vper Eent, .2 per cent, ahd 5 pef_cenp;’ -
respectively, and in the last %nstance it was-those without |
vdevelgpment-re1ated occupational plans who were_mgﬁg likely to haQe'
shared théir_g}perience).-”Furthér;;the latter group were only

slightly less likely to become invd]Ved in development organizations
than were those planning qareers in the field (thé largest différgpcé E
Abeing 12 per‘centuin thé case of'community orgahizatioﬁs; the othéfs

/
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being one and 2 per‘cent)} CWY, through providing an intense and
v'dinect exbenience'wifh underdevé?opment and other cultures, is
creating local opinion 1eader5'fr6m whom others absorb knowledge and
views abbut.the ThirdEWOr1df This is an important argument for |
maintafning the representativeness of particibant selection. It is
also 1mpoftant to note %hat, as discusSed in Section 6 abo&e, the
views artieUIated by former participants are not “uniform, a]tnough
-they are more fnfarmed by the ThirdIWOrld's'dependency theory than are
those of most Canadians. While former participants nay'not agree on
the causes of underdevelopment in ehe Third'wor1d, they‘certain]y
encourage theseidiscu;sidns in Canada. o |
A final reason why the sharing of the CWY e*berience is
important fs that it hay aid re-ent;y; Particularly in the early
period of the retn}n to Canada, the need to make a presentation could
benefit many participants. First, it would encourage them to find
oréanizationb active in‘the field, within which their new interests
~could continue to develop. Second, it would stimulate the |
considerab]e minority.of participants who resocialize quickly to‘
ref]ect on their overseas ‘experience and to’ ana]yze Canad1an soc1ety
more clpse1y. F1na11y, if sympathetic groups are encountered those
who return pessimistic about Canada and their own place in it could
have both pess1mlsm and passivity reduced, and could become more

engaged in Canadian and 1nternatlona; development.

.

' mmary. The data indicate that fowmer participants remain

in contact with both exchange—country and Canadian team-mates, and

=2
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partiéu]arly with the latter. A considerab]e number a]gp'continue fo :
be interested in and involved with the organization. These patterns
do not seem unhealthy; in general, they are the.natqrgl outcome of an
intense, shared experience. In addition, such $s$oc§affons may help
those with re:entry.difficu1ties in a way which no formal proéram'
could dof It is also evident that former participants publicize the
program. Of greater importance is that they discuss internationg]
affairs with friends, acquaintances, members of the community, and
organized gﬁpups. In this way they may fynction'as épinion leaders on
intercu]tuéélxand‘internationa] issues, due to their direct, personal
experience, their gfeater interest in media ;eports, and their

organizational involvement. -

/
. r
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9. How Do They Evaluate CWY Now?

An important factor in any'évéiuation of CWY is that made by
former participants themselves, and this is the subject of this
section. Part“VI'of the questionnnaire was devoted to this isshe.
_One question asked for a global evaluation of the CWY experience.
Another presented seven key‘components of the program, including the
functiqning of the group, the prbjects and leadership, amd requested
péFticipants to eva]uatg«each element. An important question (VI4)
asked whether the program should be continued, and probed the reasons
for the answer., Finally, respondenté were éske& to suggest
improvements in the program, and the opinions expressed are examined
here in some detail. While participants were generally very
favourable 1in their éva1uations of CWY, many had reservations and made

,‘M

suggestions for reform.

Overall Evaluation. Participants were overwhelmingly

supportive of CWY, as the ‘following distribution of responées to

question V12 indicates:

Pbbr_gxperience 6 1 (per cent)
Fair experience o 16 2
" Good experience 77 11
Very good experience . 202 28
Excefient experience 420 58
721 100 (per?ggnt)

These figures confirm the widespread approval of the program. Some

of the reasons are found in the response to two items askﬁng‘abaut the

™

—
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value of th?.e¢{1 ience for personal development and for employment 4

(Vl3 E‘ans=' i;gr-items in this Question were not coded as//

| ithey héﬁriiéi :r .‘ems.MG A to D). Participants were not very

' i, . ;» 's value for their 1ater employment: 19 per

cent ratedrit VQggﬁpoor or poor 24 per cent thought it fair, and a

- similar 25 per cent,rated it very good. Its vaiue for personal

development was much higher, with 93 per cent rating it good.or very

good. Given the closer correspondence of the latter rating with the

global eva]dation, it is-clear that participants judge the program

,\.according to its characteristics and its effects upon themselves,
.r;ther than according to the later results of the program. While the

personal effects of CWY were genera]iy feit to be positive, the nature‘

of the program was not rated so highly.
* N

tProgram Components. Respondents were asked to evaluate the

following sévep program compenents (VI1):

1. The level of group integration '

2. The opportunity for participation in group decision-making

3. The value of the Canadian projects to exchange-country

] development priorities ' '

4. The value of the overseas projects to the participant's
understanding of developing countries' concerns

§.  The value of all projects to an understanding of community

. development: ' o

6. The léadership of‘tﬂ; Canadian group leader

7. The leadership of the Canadian co-ordinator

C

i
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Each component was rated on a 1 - 5 scale: the seven scores.were added
‘io form an index ranging from 7 to 35. The average total score was
24, which corresponds to an overa11 rating of 4.4; that is detween
"good" and "very good.

There were only 1ns1gn1f1cant d1fferences between these
average values when respondents were categorized according to age,
population of place of'residence,‘sex, class, and linguistic group.
Marginal differences were found between regions, with a high of é5.4"

) among those from the At]antic provinces and a low of 22.5 among
part1c1pants from the Pra1r1es and Northwest Terr1tor1es but the
overa]l relat1onsh1p was weak (eta2 03) * Once more, these negative |
f1nd1ngs emphasize the adequancy of CWY s selection procedures: there
is no systematic bias whlch produces a category of part1c1pants for

Af"'—’_—’——\
whom the experience tends to be a negat1ve onev— - : .

/

When the program-component ratings are examined by the

program year, differences are again marginal (eta2=.05). The values

“are as follows: : i .
Year IV | 22.9
Year V 2.5
Year JI - 23.3
Year VII 25,2
o .

To some extent these diffgi%hces could reflect different post-CWY 4

experiences; still, #t!is noteWorthy that Year V1 participéntg had-
1oWer evaluations than the pr&ceding year's respondents, and that the
most recent participants are’}he most’ enthusiastic about the program.

" Since each program component 1s important in itself, it is

-t

v
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‘strengths and weaknesses.

worthwhile considering them individually, to isolate CWY's perceived

The integration of exchange-country and Canadian

<
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7

participants in the group was genere11y satisfactory; although there t

was a substantial spread in responses which must reflect the variety

of'groa#farrangements found in different exchanges and in different -
years.” Of all respondents, 15 per cenEﬁ}ated it very good and. 6 per

cent very poor. In all, 22,peh cent were negative and ayer twice as

" many - 53 per cent - were positive. ‘.articipahts from Year VI were

most inclined to rate group integration as very poor, while those from

Ay

Year V tended more than others to rate it .as very good (V, overall,
=,13). As well Francophones were more sat1sf1ed than Anglophones
with thi¥s aspect of CWY: 61 per cent of the former were positive in

their evaluation, compared with 49 per cent of the latter. This may

... be due to the fact that a higher. percentage of Francophones are in

grggﬁi where the exchange-countr} participants share their language,

0] 1ntegrat1on is fac111tated..

Part1c1pants seem sat1sf1ed with the extent to. wh1ch they
take part in group decision-making. In all 69 per cent were
pos1t1ve;@ﬂhg§pn1y lﬁ:jer Eent Judged this aspect negat1ve1y. Aga1n,
Francophones were more positive than others (78 per cent vs. 62 per
cent; V=.17). . This may reflect a certain deference fo them on the
part of Anglophone participants and group-leaders or, more 11ke1y,
differenee in. leadershfp styles within: predominant]y ‘Francophone

groups.

l T : , ’ .
The t&ind ‘component *is the value of the Canadian projects to
. / ' .
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~ exchange-~country development priorities. Here, participants uere far

more‘crit1ca} with only 7 per cent rating this aspect as very good.
While 27 per. cent were positive, 48 per cent were negative.
Respondents from Years Iv and'vawere most critical, while those from
Year VII tended to be more appreving. Since developpené education has

become central within CWY in recent years, it might be expected that

© more reqent participants would judge this aspect more critically, but

this!iS‘nbt the'case. It may be that participants become more

critice1 about this aspeet of the program as tﬁey learn more aﬁeut

development, after CWY. This isepartly supported by"the finding that
urban partlcipants who tend to be more *in" contact with developnent

..1

‘argan1zat10ns, z1ightly more severe in the1r Judgements (v=.11).

“In any case, it is c]ear)that part1c1pants are dig,‘at1sf1ed with this

aSpect of the program. . ‘o

This is also true, to e lesser extent, with regard to the

, W
value of the overseas 3gects for part1c1pants understandlng of

~international deve]gpnent. While 50 per cent weré‘pOSItive, 28 per

.cent were negat1ve»about this. Of all partic1pants those in Year IV

were most critical: orly a2 per ce’ﬂ!' were ,positive. If particwpants

hal

. opinifons are a reliable guide, this aspect of the program has

©

improved, for 60 per cent of Year YII' s were posit ve in their

evaluation,- Francophones in contrast to their

aspect of their experience: ouly 39 per cent werelfavourably
impressed compared with 55 per "cent of Anglophoﬂes (V=.20)..

reasons for this are not . 1med1ately c1ear. but tﬁe finding suguesﬂs

P -ﬂ'.
* ?7- .o ,,-,,;'.- ‘?‘

o

-
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that CWY program planners might 1nvest1gate the nature of prOJects in
-

countries which genera]ly receive high propbrtions of Francophone

Canadiafs.

Thag might a]so wish to uncover the common elements in the )

projects undertaken in the countrﬁes and years'which follow, for in

each case a hidﬁ”proportion of respondents was negative in evalua&dng

the deve]opﬂﬁﬂ%oeducation aspect of the projects:

R
ot

Bo]ivfav
Colombia
El1 -‘Salvador

dBuatemala

Ha1t1
Indonesia
C9te d'Ivotre
Ma1ays1a
Philippines.

 Senegal

“sri Lanka

Tunisia

-\l'. '
b 4

. *

Year VIT - _ _
vip R

A

o
».

VI
v

VI _
Iv ', . "JFé?
IV, V, and VI |
IV dnd VII ,

v =
IV, Vv, VI, and"VIT
WandV ~ o

IV L

i

fr

hfi- _"' Participants were s]ightly more p051t1ve with respect to

prOJects value for their understanding ofﬁgbununity dbvelopment

J'e,,

“J “

TN,

'f

‘if::’per cent were poswtive uh1fé 21 per cens(took the opposite v1eu.

. 49
The

A major difference here was by year, for there has been a steady

o

e 1ncrease in the positive prOportfon from 39 per cent in Year IV

"
overall .12)

-~

&

Lo dxe

vk
Yoo 5
3

¥

Overall, particdpants were satisffed with their leaders:
judged fﬁeir group leader positive]y, and 70 per cent _were. more than

L

through 47 and 48 per cent to 61 per cent among Year‘ViI s (V,

o ¥

Leadership ts exgremely 1mportant in the CWY program. 5

59 per cent.

7

L S PO
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satlsf1e& v;lth tha,)r co-orgmator. Howeve’r- this is a program
componen} f'ol whicu. pavt.impants have s?ong opinions: 21 per cent and
),pfr cent‘ eﬁluated the1r group leader and co-ordmator

res f}ly. as poo? or very poor. There !re no def1n1t1ve patterns

4' fln the!e Judgements e1ther by year of exchange or participants’

Q‘)

WY prograﬁ should cohtinue. Two-

~baclg)round charac,temst]cs. Thus, it appears that leaders are judged

-o«l,

accordmg to the1r performam:e. Poorugroup 'leaders, espec1a11y, can
cr1pp1e who]e teams and ‘the h1gh proportion of d1s satisfied

part1c1pants suggests that se]ectwn criteria perhaps should be

T,
tightened.f

~

In general, however, participants evaluate CWYy, s components

,pos1‘t1ve1y, Just as they approved of the experience as a whole. Their
reservatwns about proaects and»]eadersmp will be exam1ned below in
more detail. : ' N .

\

Program Continuationj;;-gﬁoier partigipants believe that the

irds recomnended this with no
Ny

_maJor reserva.@aons, 32 per cent had reservatmns, and only one per

-cent 10 resp&dents thzught the program shpuld be term1nated. This
favourable opinion was shared by part1cwants almost un1form1y. The
on]y notable except1ons were by year, (those from Year VII being
somewhat more hke] y to support the .program without reservations, and |
,thq%a from: Yea( VI hav1ng most reservations), and by reg1on, .
.(respondents ,fpom the Aﬂant1c prov'inces havmg fewest reservations)
No important differences were found between Hngu1st1c groups (V .05)

Respondents were asked t:he reasons for thetr reconmendation,

3



and these were coded in detail. Amongvthoseswho strong]y's
the program, 15 per cent answered in éenera] terms: they agreedfwith

the goals'of the program and felt it achieved them. A recent returnee -

.

from the Philippines was typical:

N - - . ‘ _
i t . ) | &
s L'experience est unique et devrait uméme &tre "obligatoire"

/ pour tous les jeunes. Mettez y le paquet, ¢a vaut'la peine.
/ ¥

A further ZEbper cent supported the program because of the ben4¥1c1al \ ,(
personal changes it brought. These were seen e1ther as very ‘9 9
extensive, or as "a broadening of horizons." Another 7 per cent |
stressed CWY's intercultural impact,dalthough these respondents were
often d1ff1cu1t to distinguish from the 14 per cent who ‘approved of
-~
the program primarily because it made’ E%rt1c1pants aware of the
prob]ems of deve]opnent. ,f3» e 54 L
. . . k’" [ %

It helps youths break the barr1ers of race, religion, and

-nationality. This type of awareness is the first step in

hel ping each other.' .

, ‘Those particdpants who believed the program should be ended
also had reasons E1ther they d1sagreed with 1ts goa]s and methods
be11ev1ng them to bd "soc1a]1st1c" or "too group or1ented“ (5 of the
;g) or they thought the program had little 1mpact on- the real
problems of the Th1rd Norld and was hypocr1t1ca1 in promoting the view
that anythfngvothen than force could solve those prob]ems. There are

Sfew extrem1sts among the respondents, but 1t is 1nterest1ng that they

were equpgly d1v1de between left and r1ght.fd

o= The .reservations expressed by participants were by far the

., Y
-‘ . - . o
i ; ) .

. L 3

~ 'i‘ﬁ
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most informative. These fell into six major categories and. were

distributed .as foHows:

. .
" . : -~
: . L . = : O
Personal . ‘ 52 - 26 (per cent)} “ . 5
Lt WV ‘»
. %gadership 15 S A R
N » . :,‘.“ o .—,i': A R TR
Projects 39 | 20 2?, ’- S;'r;”w{” , ~34&
Development impact 43 22 qg ; ; o
CWY goal 46 23 b, ;“-: oo T
R gt s - ) B 8 4 \’{ s"l"-w. . [N x-‘l“" N
e-entr ? ; LS A DA
, Y . » "“%ﬁhaan!: o
- R R 3 O SR TRl P
199 101 (per cent)
&
The primary personal reservation condlﬁned‘participant ¢
selection: * many respondents thought the experieflilwwas either too |
' A .
xintense for certain individuals or would be wasted on particular kinds
of people. In advocating tighter selection,.most respondents were
: reYerring to exchange-country participants, although a few criticized
Canad1ans who 1ooked on the whole progcan as a cheap way to travel - L6
and consequently caused d1ssens1on w1th1n groups. Leadersh1p was not 'qlb :

a strong enough factor to cause major reservat1ons amonglrespondents: -
many, howeven; wrote about it when suggest1ng vmprovements. More _
important were the projects wh1ch.¢ere cr1t1c1zed for two maJor |
reasons: they were badly chosen and.: had little 1npact on the exchange
country or on the developnent educat1on of part1c1pants (9 per cent);

or they were d1sorgan1zed (11 per cent). Cr1t1c1sms about development
impact refer to the whole program rather than to- prOJects as such. Of. ey
~-al Feservat1ons 9 per cent concerned a lack of forma1 development |
- educa in the program - Canadian participants were: A!l be1ng

suff1c1ent1y instructed in the history of the exchange country and in

'ﬁﬁP



L

152

"

the economics of underdevelopment to make sense of what they saw
overseas. Francophones more thaw¥ Anglophenes tended fo have this
"criticisp, as did those inéggﬁﬁ Y&ﬁof the program. ‘A-further 13 per
cent criticized the program's eftects upon the exchange country: not’
only was the group's work fe]t.to be of little benefit to the local
people, but the exchange-country oarticfpants did- not learn useful
skills while in Canada. Many of those with reservations about CWY's

'g -
goals repeated these concerns. In all, 13 per cent wrote that CHY's

goals should be clarified, primarily for.the Canadian participants who L

migﬂt feel that they are joining an organization which attempts to

make concrete improvements in the Third worlg rather than to educate

~

them by exposing them to the reality of other cu]turesvandf'

A

underdevelopment. Severa1‘a1so felt, however, that the program goals

A

could be made clearer to the exchange countries and their

particigents,‘some of whom have obviously been surprised by the

"‘

},‘ or:gamzatwn s goals should be mod1f1ed so that it would have more
,44

1qmpact on ?hq@prob1ems of underdeve]opment. Francophones, and those’
< a ot T

Canadian projfects and'particioants. Another 11 per cent felt ;;at the

' .

{frog Years v gﬁé-VIf were d1%proport1onate1y 1nc11ned to have these
q .

A d

reservat1ons. Fiﬁﬁlly,,g;per cent of respondents had reservations

cancern1ng CHY' 4 1ﬁﬂ'r§turn1ng part1c1pants the maJor1ty of these

¢

concerned short- term re-entry help, mainly counse1]1ng and debr1ef1ng
L0

y
changes. - '

In sum, respondents'~serious.resérvations concern

At

participant selection, ﬂéQSESt organ1zat10n development education,
and the goals of the program, with particular reference to deve]opment

. > ) .



impact. These reservations are’seriodsvones,¥but-it must be
remembered that they were expressed by’dnly 27 per cent of all
respondents, while 63 per cent recommended without reservation that
the program be continued. It is'noteworthy that mﬁSt participants
resboﬁdéd to the invitation to suggest improvement;: 52 per cent did
this, and while 38 per cent did not reply, bn1y 10 per cent fndiga%ed'
explicitly that the program was perfecfly adequate. The suggegéed
improvemepts follow closely with the rqseryd%ioﬁs discussgd here, and
the 1ar§er number making them suggests that fhese are thg aspects .of

4

the program that,'are of major coﬁn to the par_‘t,icipants. _

. s
x
& 4

Suggested Imﬁrdvéments.' P‘a'rtic‘ip‘ant.s often. s_ug&%?_t’ed 'more

. o . ' ool v
that one modification to the CWY program and a maximum of two were
coded. The .major categories, and the distr;q’b'ution of responses, were '

as. fol’]bws:

.. " First Suggestion Second Suggestion |

 Personal v 77 20 (per cent) 38 + 16 (per cent) &

teadership 45 12 3 14 a
Projects - 55 15 . 36 15
© Organization , 2 6 23 10

Devefopment 7. - 53 14 42 - 18 )

Goals ... ., 3% 9 19 8
Re-entry aid: t!er‘n‘porar_y 65 17 ‘ 25 11
Links through CWY 17 s 13 s
Long-term support . -9 2 ' 5 2

Employment ° _ 6 2 4 2

380 102 (per cent) 238 101 (per cent)
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/ A]thbugh these major coding cétegories are slighg{y
dif}grent from those used to classify participants’ reservations abbut
the program, the close correspondence of the two sets of“énswers is:
evident, Problems“about pérticipanfnselection feceivedfsomewhat less
attention, as did the projects and the.majof questions of the
program's goals and development:impact..bLeadership and re-entry

f‘fissistance (inc]ugingglong-fgrm,support by CWY. and more complete
o g e 0w v
services to forme#g%giticipantSO‘w%ﬁe the two subjects about which

L 3

respondents made more comments.

| wfthfn the first major éategory, the primary concern was tpe
éelection 6f Canadian participants. Many respondents 1amentedvthe
effect on their grﬁup of one orJtWo immature'members; others felt that

when participants’ motives for joining the program were djfferent, the

T

group was weakened:

These partiﬁipants may be as different as possible in their
background, geographical location, Ianguagq,.Qyt‘they,shou]d

share one common feature, i.e., their attitute’ towards CWY.
“Without this directional guidance, simply too much time and A
energy are wasted in cohering the group's function. T e o
Differences in ideology, customs, habits, 1anguage, and

others-are learning incentives: difference: in personality,
maturity and other individual features are simply sources of
frustrationqud unnecessary conflict. , (Year VII.) , \

Several of those who wrote of "preparing participants better" had this
kind of problem.in mind; most, however, wanted more practical . ' . .

preparation and a clearer explanation of future proje¢ts. The third
major improvement in this section was 1mproving the selection of-:
. N ’ !

exchange-country participants. Most réSpondents,hergqcriticjzgd the ..

age and/or c]as; Baékground of those fortunate enough to be‘Sé]ectéd?;

. , 0 SCPE

*



to come to Capada. .

Nf%B éespect to leadership, the most frequent éequest was
for better group leaders. Participants do not-appear dis-satisfieq_
with their deéisibn—making power within the group; rather thg;rhdntu”
insté;&, better leadership - people capable oé:;%ercising supervisidn
resolving problems, organizing tasks, and functioning in a complex

intercultural situation.

*

" The program I participated in was, in the end, an individual,
not &,group experience. CWY ideally could be a group
‘experience, this depends on the group leaders. Group leaders
should be better trained, prepared to devote more time to
group activities. (Year VI.)

/

Thisvconcern over leadership is extremely importéﬁgirfor the group is

‘central to the program. It is likely that a great'many of the
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complaints about poor project organization and even about incompatible

'particfﬁégts would not arise were leaders better able to animate their

groups toward some common purpose. Leadership is not only important
withiﬁ the nofma]brange of program activities; ii is also esseritial

that group leaders and co-ordinators be "above suspicion" in their
- ]

handling oflmoney, and attitudes towards drugs and sex.

Our experience in -- consisted of crisis to crisis, most of
which were started by someone in a drunken palm wine state
taking offense. Our co-ordinator was useless - he spent his
time in’'a 2"%lidroom hotel. in downtown -- all equipped with a
girlfriend which he managed to bring along on CWY funding .
.o+ I am very cynical of all forms of overseas aid,
especially CWY and CIDA, because of what little insight I
gained throughout my year. CWY ideals are great - but it has
to go beyond theory, It algo has to go -beyond participants -
most of the theory applies to them - and should apply to
co-ordinators and above. Work is an essential part of the
program, but it was too ironic for me &0 be aware of the
"work 1oad" of my co-ordinator. I would say that this . ...

cynicism has been the greatest impact of ?HY_on my‘ltﬁef“
' . Yaar TV ERatEN
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- Thfs exﬁreme example from én.;arjy year is atypic§1; It does,
however, demonstrate the enduring effects of podr Teadership which can
ruin the CWY experience for an entire team and which cannot be |
tolerated within the organization. While the preceding experience was

\lextraordinary, it was not an isolated one. | |

Participants suggested m;ny improvéments ¢o_pbojects. Most
concérned the Canadian ones, which respon&ents felt were not
sufficient]y educative (for both Canadian and exchange-country
participants) or lacked any real impact‘on local problems. The major
complaint about projects in the'exchange country was disorganization.
It is also noteworthy that 20 respohdents'mgntioned }hat the project
Tength should not be decreased but'shou1d be-increased; to some .
exteQE;}they see the lack of fmpact as érising from projects ®gp short

]

to allow any real understanding of community preblems.

In my experience, 1 thought that not ehough was expected from
the participants in return for wHat was received fraom the

' program, the communities, and the host country.
(Year VI.)

!

A concern for CWY goals was mentioned more frequently than
other aspects of the organization (sdch as inflexibility or incoherenf
Sgdministration), anq the ﬁain sdggestion was that goals be clarified.
This appears tq have arisen from two sources: 'on one hand thg:g,arg
« participants 3mo thought they were joining a group to do concréﬁ?
beneficial work inothe, Third World, and who found they could noi,‘ due .
to the nature of the projects or lack of skills fn the group; on the

other hand there are thase participants who discovered that

v
v
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_ devé1opmént eduéatidn Was %p important part of the program, and‘fgelu
this should have been made' explicit from the beginning. An almost ‘
equal number (16) felt that CWY's goals should be modified Eo better
suit Third World priorities; in particular, that exchange-country
p;atﬁcipants should receive more useful work, and that overseas
projects should not be chosen to “"enlighten" yohné Canédjans.

' . Obviouély, former participants are concerned about the'

'development impact o% the program. If project design. is limited by DA
protoée]g, and the goals are not easily changed, many participants
then believe that at least the.forpal development-education compohent K
of the prégram should be strengthened.ciln all, 58 participants (15
pe;»cent of resbondents)"expressed this. view, and it fs important to

.vstress that only ajggender majo}ity did so from a dependency theory

perspective. '

© My ihpression is that there are a great many people connected
with CWY who go around reading people 1ike Fanon and grasping
for the all too familiar words of exploitation, neocolonial-

_ism, etc. Development is extraordinarily complex and all too O
often I have the impression that CWY people have already

figured out the ansy#rs to the questions they pose. .
‘ ' (Year. IV.)

°

On the contrary, most participants who wanted to expand development

-

edtjt‘:‘?\simpf& wanted to know more about ‘their exchange country,
including its 1§nguage, and‘tﬁe§ wantd'pre;formai obpor;unities to
reflect upon their experience with the exggfnge-country participants.
The following comments are typica]; '

Projects should be assigned to participants in a subject that -
interests them. Ask for a demonstration discussion on : -
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issues, and also use this method for exchange persons to

relate their country in their own way. (Too often we heard

only statements that came from gov’e.propaganda or the group

leaders own opinion. Never did participants openly discuss

their own feeling of life as it is seen threugh their eyes.
(Year 1IV.)

As mentioned earlier formal learning is an integral part of
experience - in situations we were placed. in, it was ‘
unfortunate that a Tot of things were not noted directly -
things today ! learn about but ®ever really had a chewge to
study while in the programme, for example, paralle -
Mq‘aysian policy and Canadian policy - British cold

: ) - Biculturalish policy

- Focus on natural
resources.
The opportun1ty ts gone - but' I still -use what I learned.
. &

v

N o

With respedt to re-entry, participants were most concerned
€ i

about short term CWY help. 0n1y 5 ment1oned the need for ‘better
Fd

medica]s but the effects of inadequate d1agnos1s can be disastrous

L34

(as’ w111 be seen in the following section). Most respondents
suggested.persona1 or'group counselling and follow¥up seSSion§: CWY's

efforts in these areas have been somewhat effective, for the,

proportions .of respondents making these suggestions have declined from

* Year V through Year VII. Of the 22 respondents concerned that the

‘ organization shou]d"organize former participants on a continuing

basis, 5 wereAnegative: they were against any "ex-CWY cult" which
‘would ténd to emphasize the past. Given the low numbers who wished. to
use the organ1zat1oh to ma1232ip,the1r association with other
part1c1pants th1s fear ,- at least,as far as CNY is officially
involved, is not Justified. A few participants recommended that CWY,
provi%e structured 1ong-term support in the form. of re-entry prOJects

'M"‘m

or voluntary or&ob11gatory iﬁrk placements. Severa1 others thought

A
B

LA

3
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i
the organization should brovide employment assistance of various
forms. 'These were, for the most part, recent returnees who are
probably without work: while their numbers are abpafent]y small, L
there may be other part1c1pants who commented on othér components gfi

.the program, but. for whom unemployment or financial insecurity was a.

_ problem complicating re-entry.’

Summarz. Former participants have a hfgh evaTuag!on of
their CWY experience. They ere generally appboving of the major
program components, although they are‘criticai of projects' vaTue tor
~ both the exchange countries and for their own un&érstanding of
ihternationa1 development. bverwhelmingly, they are in - favour of the
program cebtinuiné, although 32 per cent expressed‘certdin
rese}vations.- These, as witb,the suggestions they made for improving
the program, concerned participant selection and preparation,'pfdjectv
impact and organization, leadership Cespeéia]ly at the grobp level); .
CWY's goals, and temporary re-entry support.v '

wh1]e participant select1on 1s genera]ly -adequate, 1t seems

lt

—_-’

that more could: be done to prepare part1c1pants. The goals of the

f-

program should be made clear during participant orientation.. fhe
vexchange country could be studied in greater'detaiI."In additién,
part1cu1ar1y 1f 1ntercu1tura1 §oals are to receive more stress, T

1anguagi trammg &hou]d be improved.
Many part1c1pants had reservations about projects and made

suggestions to 1mprove them. PrOJect selection seemed to be a maJor f .;?‘

problem, but there are we]lenown constr' perating on this.

. \,
eader level, amd

.
>

Organization could best be improved at ™
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project length should be maintained.
' _ Leadership is a problem mentioned directly by a‘substantiai'
_number of.respdndents and one which is imp]icit in complaints about
unsuitable participants and badly dﬁyénized prOJects. If participant
7~ selection is adequate, there is room for improvemgnt “in the choice of
group leadens. In particular, they should have experience\with
¥ ,groyps, fhey should have been overseas, they should have an adequnte
P' know]edge‘of Phé 1nnguage Sf the gxchange country, ‘and they'should
have a déép.Zense of responsibi]ity.‘ These are vnry deménding
reqniréments, but they shou]d.be met either through selection or . -
. training. One obvious source nf talent is fBrmen participants. While
a-poiicy of fhoosing themiwouid raise the possibility of creating
1 dependence upon the'ongnnizafion, their specialized skills may. be
needed, and there do not seem'to be,sustainab]e.objections to
neCruiting them if théy}havé spent at least a year in‘school or
working since completing the progran. B } o
Re-entry has béen disiussed'before, and it will be further .
ana1yzéd. Partiniﬁants‘are,most concerned with'the immediate re«entnyl
period;lénd this is a criticél time. First, med?ta{ problems_should
“be treated by all concerned as urgent. Beyond that;'Hot Debriefing
and follow-ups should be maintained ’and it may be?nbleésary-to make
proviSion for optional personal counsel]ing. The contacts of'regional
. offices ‘with local internationa] and cmunit;%gani%tions q's‘;iouid be

maintained so that former parti;ipants can be ily refeicgd to them,

<

and because it may. be advisable to require returnees either to make o
- - some formal presentation or-to work with such groupss ' \_
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10. What was CWY's Greatest Impact? '
¢ t

Respondents were asked to write freely about. CWY's impact on

their lives. Host (61 per cent) did respond, and their comments were ¢
]ively and eniightenin.g. Many paralleled the responses to the eariier

quest_ion ask"ing for their reasons for reconlnending (or not

"recmlnending) tnatCEHY be continued; other_answer;“ reflect deep - . -

consideration of what the CWY experience meant te tﬁt,participant.

~.

', Here, after brief'ly considering the major categor‘iés md patterns of

responses, the pbject is to let former. participants Speak for
‘ ) a,, P 1 f;' ’ ‘ ‘? N \u:;

thémselves. "

Types of Impact. Respondents’ answers wev‘!}coded into
categories which reﬂ ect the major CWY goai categoF‘fet personai

N ,’ntercu]tural and deveiopulental change. x’i’hg'distrimmon of

_ tespondents was as follows: S -
‘ N ’ - A '* .“.‘ ’ M " ‘ .
' Personal ~ R - A 39 (per cent) , '
Intergul tural .9 . .
L ~ Developmental 7 95 : 13 R t N
~ (No response) (283) . (39)g ¥ -
725 100 (per cent): <
S 3

_ ‘ed by now, the'year of the'exchange s
related to the 1mpact of the program Only 12 per’ cent of Year IV’ .. N
participants stressed develomental change, as compared with 25 per &

cent of those from later years. Participants age at the start of the
program was nqt assoc fated with its iupact (V-.07). The region us{, e

however: personai change was stressed most by participants fru

‘ " . - . ' , : .
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British éotuhbu"ma the Atlantic provinces; those from the ﬁrairies

and Quebec tended more than others to emphaslze ercultural aSpects,

” and those fr'om Quebec were slightly more inclined than others al S0 to

" mention _developmental change. A final pattern concerns the class of

par'tici-pants. Those, from professional and managerial families. tended

tv“"

to write about personal change more than others -did (77 per’ cent vS.

61 per cent), conversely, children of shite- and blue-wcollar workers .,

»""primary producers and labourers were more 1nc¥1ned to stress mter-

ey L a ,.J .

cultural and especially devel,opn’etntal ehange. o S
o Y R >, . . . ‘ ’,‘
. It should bg noted hWever thatmany res@dents wrote

about several aspects of*an ~exper1encq whwh had affected them mamahy

t

- wWays. One fO"m'Of Ndescribed by . olB per cent of ‘those .
'respondmg, i seen as str ng, las;lng, and complete: part'nmpants'

say that CHY "shook & up.engrely"- T '“gave me a whole new outlook"

or made 2 "new me" ., As.one put it, "I sort 0 look at everything as.

"_e1ther pre-CHY or post-ch."; Other resdondents‘ percewe a less

comprehens1ve (and perhaps healthwer) personal change. CWY was -

- _;essentially a ba'oademng e)(pemence one which- d1d not re—buﬂd the»

., ego so much as expand, 1t these part1c1pants tend to say that CWY

gave me new 1deas 'orl"broadened _my hor1 zons." 'uatements

’ \
reflect pr1mar1ly personal’ change, for the emphas1s is st111 on the -

‘Self ut - they also 1mpl1cifly refer to the: subJect-matter to which

. £y
" GWY has exposed them Of ﬁl reSpondents ‘44 per cent fell into thlS

'categoryﬂ A third group, lfﬁach less ' nunerous, indicated - thatwhi‘le the

CHY year had been an enriching expemence its impact 'had faded
was "no longer 50. 1mportant" or "vlas not the be-all "and end-all." .
- 40 . "

(A SR

.

; .

’
v
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3 ﬂ.ej}ffe ! made up one per cent of resppndents F1na11y, a fourth . |
,}5 group mentioned personal effects “of a de]eter1ous Rature: e1ther they
: ‘n’ . & A
W e phys1ca11y in or they were emotlonally “d1sor1ented oo ¥
. restless or'“]acking in direction."' These people. made up 2 per; cent - .$‘
’ . \%’ e v'» . \" N . p () .
of respondsgtg . S w'»{’ R f L
; ‘£ 8" e .*' It is noteworthy that a majom%{;pﬁfngs‘?ondeﬁts fxOund the 4 - I
. . e ? I ’ ,..,;
v exper1ence broaden1ﬁg and* of 1ast1ng 1mpact a?ni G@a; !'bnlf1cant .
o «M t& ~TL S °
‘ proport1ons stre;saf 1ts 1ntercui£;¥a1 and dey&}epmental ‘effects: . ‘
from the Canadvan point of v1ew, these are the ﬁ%ai?,o‘ the program.
But ‘since the focus of th1s gtudx 19 t,o ang]yze Cmepadt, it is | N
. %now appropr1ate to Tet the part1c @ts.descr1be 1t. . EAR )
- . - .‘ J :\9 L & ] .'31 :.4 " » v &
R v ’ T e S e g .
ﬁ"“' s P rdi nt 2V1 ‘ § N ‘ | ] ¢
, &*‘;Q hLS . a 1§1pa S EWS _:',:i‘;i*' . i - ’ ‘ ',"
A woman from sma]l towdiBr1t1sh Columb1a, Year VI. .
2 ‘ , A g
T e IMPACT"" o e |
L ~ Whenr 1 ook back on CWY I feel 1t was’ the most 1mportant
experience in my life so far.. There were a tot of traumatic - ’
- times in the length of the program but you" often learn- the -~
most from the bad.times. I can't think of any other ) .y
opportunlty to take' an a(erage Canadian suburban twit and .
shock him or her: 1nto realizing the truths about life. ...
. ‘ ‘Now I find that nothing shoCks me anymore. I don't .
. think, it everau111 again. -Most importantly I realize now
‘that though I can't "save_the world," I can take what I've
. Been through and with further education - contribute my
Tittle p1ece. PR .
. I'm interested in g01ng 1nto nursﬁng and ientually
- joining an organ1zation suchgas Red Cross $.0. I hope
I make it,>I" ‘m going .to try \arder than anything to obtain my
-dream. I've got the cho1ce now.\ It ‘sounds dramat1c, I know, \
"~ A student 1n=french and»H1§¥ory, hé]ped set up a mu1t1-cu1turaJ YMCA

day camp; work$ part- t1me in a group home' Year V.
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But the way I see it, is that CWY provoked the search tn my
life . for meangng. S ' L
' 3 _Li

4

*

*.Year-lv.

4 C . ’ ."‘ ';." .'
‘The program was, an. assetiilk
than in_an “Internati
1ifestyfes between pe

1e interchange of ideas §

“;u ffda & those of Indonesia,

aided me- invunderstanding myse} f better as an indivdual &5 .

,sl;pn in the“context of.a group. 'enjoyd workingin a group

‘>

{m’tgpéressé maintenant, c

store-c&er&vjn a sma]TAdhébec town; Year XHﬁ
A S P

% gained a'fremendbuinﬁmqggt~of knowledge in the'g{egbof- vl

group gndérstapdingf& dyndWics, .

.,?*_{. . m-‘. ’w , . @ S

AR TN SRR e

.. JCMm"a désorientd et non ré-orienté. Dépuis mon
‘rétour, jejg§§gdans yne- situation confuse. WS nombreux

‘emplois et dEplacements le prouvent. Je ne cherthe plus a

combattre ou travailler po .,;e gause. ..+ Ce,qui, -

-

quatre_g@ins du globe. -‘Si—je travaille- comme tous les
res, c'est pour. payer' un voyage qui-me.menera au = _
myen-Orient. Le désert et les nomades b&douins m'inspirent,

LR - pas mol’ voisine. JeunesSq*Canada-Monde.mﬁaura ougert les, yeux

An Ontarfo student: Year VIT.
| _

~ which ‘was almost large enough to negate all the positive -ones -

sur lesgrélations amicales qui-peuvent et doggent exister.
‘entre -les nations riches et pauvres. - Avant, tout &taif ™
politique. - . : , :

L)

The°§ing]e>rea]]j:negathe:part-of‘my CHY expe#&ence but. one

was the medical problems I suffered throughout  the last ‘month
‘in the -exchange country and upon my return to Canada. °

- I'd picked up two different microbes. Gne was

-

diagnosed by Montreal after about-a week back and.promptly

treated by my family doctor. But I didn't get better. I got

progressively sicker. I underwent test after test and X-ray
after X-ray at local facilities. B

The original tests in Montreal (the lab facilitied at
Hotel-Dieu are superior to those anywhere.plse in Canada) had
picked up evidence of another (in terms of antibodies), but

this was not reported to me until the local Pégional office -

called them.

- . \ ) o . . e Lo )
- 5 . .
T ! bty 3 . - b,
v .
3
.

4

@ in &%personal ,sense

nnaitre les ‘peuples originels

4 ‘.J.-
3 N
%
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< » 1 was finally treated for the second. But a lot of
internal damage had been done in the interim. It's taken,

Y .months of retyrn to a relatively.normal life.

o .+» I may sound paronoic about tropical d1seases but
havmg lost the ‘better part of a year to them I think I have
Aa ng_ht to be. 1 don't want th1s to happen to anyone e]se|

. , . . .
uﬁ’ . . . -

-

A Nova Scotian homemaker an‘ﬂ conmunity worker Year VI.

gthe example of admirgile pedpies - gaining an under-

‘standing of culture, what the poten‘tﬁ“l for .groups are, m

“understanding -of the possibiPfties of 1ife and .of peop]e -,
grouping t'ogether have greatl_y em arged my h9r1 Z0ns. &°

s - *. P

( (%The exper'aent:e has had a cons(derﬁe pact on my }ife.. "By,
b

er‘ . . .
- o Y . - ' "«‘L‘ .
o° A student #rom Alberta; Year V. LY
- | L oy -
”f.' “Nobody tells ethmc Jokes when I mgroun% © :
o ‘,Qf . 3 N

w A former pSycho]ogy major, now studying anthropology; Ye@'\ll. ,

)
L L]
L]

: . ’ ) € -,
"~ The pos:_tqe results are infinite, and I consider myself -
fortunate o have participate® in such a dynamic program.
I have come to realize is the importance of every
. 1 1dua1 on- this earth; and as a human being-and a part of
%17 . “the whoTe system I want. to make my #1fe ,As worthwhile and
- = " beneficial ag possible and this overaH feelfng, Ithmk has
resulted from an’ exper1ence with CWY. <. e

A physics student, P_art{ \}Quebec'ois sup_brter‘;v Year IV.
. .

-Avant de partic1per 3 J.C.M. j'ai fa1t un an de psycho1og1e )
au co]]ege --=. Mes 8tudes se dérou]auent tant .bjen que mal,
je n'y croya1s pas troup et je n 'avais pas de but précis.
J.C.M. m'a permis de sortir de ce milieu et de faire un vol
d'oiseau au-dessus de ce que j'avais vEcu et m'a donn€ la

- . regideté d'esprit qu'il faut pour entreprendre des ftudes qui

en vaillent la peine et la souplesse d’ espmt qu'r faut pour -.'

vivre en harmonié avec son milieu. ....:
. Jde cro1s méme que J.C.M. devrait. faire ‘bart1e du
. systdme e educataorLI Ni professeur ni livre ne peut fa1re
sent1r la Joie que T'on a a vivre avec -des amis comme j ‘en eu

165
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- il n'y a pag un seul dictionnaire qui explique la
definition de certains mots tel amis, fraternité, peuple,-
vcu]tuv‘e amour comme Jeunesse Canadg Monde peut 1e faire.

2. T [\
o %3 . ¢

ol

[}

A'DEnk teller, active in thsﬁhdrch; Year VII.

b 4 ¢

»

¢ The hope of CWY ]1es in its value as an instigator in our

people of opgn, humanistic attitudes and a .congern for the ,
impact our negligent lifestyle has had and wﬂ&g ntinue to - %
A have on other nations that are refusmg to be i ed any '
-l ~longer. If that was th jective, 'OWY has . succeeded for . - o
g-v ,Year VII (with the -- te n-at 1east7' "To all those who -
;;3' worked so very harg’ fomur team, particular]y our

AN coordinator-.dndﬁroyp gders, their Tost sleep and hours . . gl
. % 7 &spenfsorganizing were WBC. in vain. s R "ilﬂﬂy g .

; E e ~
Amusw student.from 0ntar1o Year VI, =

- . B . P
- L)

s .

T .
. ..,

a

P.S. 1 camé out of WY ‘two Lénguages rmﬁ“e"r w1th the
feetmg I left a N. Brunswick farmer a 11tt1e less’negative
about kids under’ 20; withc}Q more close -friends than I had
before the program; with asbroader understandmg of the
- - position of the Quepec Separatists and the Acadian people;
@W and_above “alt, a wam appreciation of my country CANADA, and

aHi: the opportammes it hags .t,o offer to anybne in 3t
_ + SQund -contrived?

I mean every word of. it.

PO

-

A Yy

¥ An Ontario woman, #nvolved with the P@Qp]e s Food ‘Commisson, CUSO‘ T a ;

Amnest_y Internat1\a1 and the NDP; Year VII. “ ' .

ﬂ EM ngLY,,although T consvﬂ@# )?T“Pn’?ra]uable expemence, has R
made my 1ife -much-more difficult.~.1 am stil] adjusting to . , f
the new responsibilities, knowledge and goals that I have as -
part -of me. Putting the program into perspective and giving®
it a proper plate in my 1ife, are very difficult things to

do._ It gave me an anazing]y strong desire to ‘learn French - _ _
I live with 3 Francbphones now and go to a bilingual. *
>~ university. I'feel that I owe a @rt of my lifetime to . ~

something besides my own life. A time spent overseas or
.doing volunteer work. It's Tike atoning for the sins of

ancestors but 1t s rea'l to me. o : . %

. e s .
- ; * ' ’ L
. . _' Lt e
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A political science student; Year VII. . -

B o T

After witnessing the type.of suffering Haitiahs endure, their

desperate situation, I realized ;that by not acting towards e,
the ben&fit of third worlders I'd pe washing my hands of , . W v
them, in effect turning my back'on them. Now I'm confronted s’ %
with deciding in what wayfduld Lwact towards_improving - . =
theij_yds. Should I devote my life.towards this ‘end, do !g"j G T

R -~

{ <have that respon§ibility? What apout the Sort of life

might, want, to build for myself -here in Canada? * . =
’ . . ‘;;?J‘ . ) . . .

¥ . .

. e ST . R A . R
- ; .

X .o % w

A histogy s‘tudehfc'ﬁéorksz.o,homjs per -welk 'or}"’-fthe student 'nev“vspap'er; "

. -

L

d
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Pour-1'instant, i1 est plus important pour moi de m' engager

au -niveau de mon milieu (le campus} oiF'mon #ction peut 8tre.y = o
plus importante et avoir plus de poids.. Pour 1'avenir, je ne
sais pas. J'ai aappris une chose, en tout cas, c'est_que je
considdre 1'intervention ?i pays dBveloppEs dans les pays ens

voie de'd€veloppement absdfumerit nEfaste. I1 nous faudra - o
redéfinir notre fagon d'aider ces pays en nous détdchant de = Y
notre sentiment de superiorité. : ° : " -
A son“of a Newfound!and s'hop_'-kéeper; Year 1V, U - .37
' ‘ ) ) ‘v o e .\\. . - d

. The major impacts CWY has had on my life is with regards to
“career orjenzt_a?on and world-polf't:S;: awareness. A Canadian * "\*
Forces candidate prior to WY, .} 1zed what I would be o
getting into & decided I whnted no Part of it. -I also “ I

t

. " <redlized the opportunity I*hadein terms of a University | s
.- _education in relation.to what was available to most of the.” g
p-gi.ﬁ‘wqr',lds!-. populatien, &nd- ded. to -avail of 1:t:; directing my . :

A cashier in a grocery_store, rural Quebec; Year V.

® career towards people servicek-i.e. teaching.

Jeunesse Canada Monde m'a permis de vivrd une expérience que

" des p]us..eﬂr‘;ichis*santes,., Le fait d'8tre alle dans un pays

7

4
e
E)

je considére. comme une plus importentes de ma vie et aussi -

duTiers-Monde m'a permis de mieux comprendre: certaines °
choses et m;a beaucoup sensibilisée sur les ‘problames. qu'il y
-4 dans le m onde.  Maintenant je me sens beaucoup -plus -
touch&e sur tout ce qui - se passe tant sur la.chatne nationale
qu'internationale. ‘Je ne suis dans. aucune organisation

N :' . - -t o . ) . . ‘

L]

oA - o o . ’ pe

":’."
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. pr&sentemént mais j”é?dé?moﬁ,pQO hain de mon mieux. Pour ma
e . part, vu que_je guisstoute setle¥ (parcd que tous les autres
R ex-participants ge JCM demeurente 'dans des villes), j'aime
mieux aider une personne et &tre certaine qu ¢a lui apporte
4,;.que1que chose que d’esséyerlﬂ’orgégiSEr qyelque chose dans ma 1
¥ ., communaut® sans trop savoir quels Jont’les besding r€els pour
8 +%1%am81forer. - ., . PSR T R L 3
“@ o R «‘ . ) . . . " ‘q.c . . ) v . ;
Ty A S T "p
velled dbtside?@anada‘and*¢he u.S.;

.t «"..- L7

. B -~
- - ¥ oo 4
v -,

A young Calgarﬁaﬁf}hédﬁhevergtrh

dear Wt e U0 R
R I LT P

“ The progra% h&ﬁ“hotiyaigdumeﬁfqalearn;léggqages;'I%m' D)

. bilingpal- in Erglish & Sparish. --French 1s nekt: ~From CWY ..

. I've? edbme;mqrefﬁbtight;“I*find'l'm,very’adaptable to new .

. and chifnging. situations, CWY has, and still is strongly

directing my ]ifestyleglearning & career geals. This past

yr. 1 spent in Colombid Ytudying partime:& volunteer work. -

My courses-were Colofibian social problems, latin-american

‘peasants,.lapour.movements etc.. I workegyparttirfie ingadre A

A : Javier d'Nichdle's program for strget children: a proeram I 4

¥  was involved in with CWY. ‘I also Worked parttime tealhing »

' “2English tn a night school for labourers trying to get their '

eTemgntary'education. €

. a)-ewww

-
]

A person from a farming home, now in drhftﬁng; Year Ve v ;,//
’ \ "
. o

! There is no easy solution, no solve it all kit.'_On,a dax#;d’

day basis I fight to remain conscious, not to slip~gvuy’into : !
T »one of the niches so comfortable, so secure, so oblivjous. ' '
‘ S , b _
A studgnt of political science and economics; also studied rench; T~

| Year VI. . =~ ° . \ '\\\\\ !

o The primary impact that Canada World Youth had on me was to,)
- create in me an awareness of less-affluent people in the,

kiiow.® “ The words- "poverty”, "famine', and "Third Worl v

- to do'little more than stir up vague~images W my niind of . S
black and white photographs of little children wearing only e ,
tattered T-shirts and Tooking up with big brown £yes; and set -
my ears ringing with slogans, phrases, and i¢s of faraway, v
unknown places ... What CWY did was to bring all this into ‘ -J
focus- and. make it a realfty = I held. those children in my =

+ - ams and'] helped distribute goods that UNICEF brought.



. take all participants’ e&perIences 1nto account that is, to 1nc1ude

‘factors of which’ 1nd1v1dﬁa1 part1cr#ahts cannot be aware.

g S

Also, I started to ask questions - ot where or what is
Bang]adesh but whz? and where do I fit in? -

. ¥ D v | M 4
mmary. anﬁb brief excerpts scarcely do justice to the

many participants who wrote at length about CWY and its meaning for -

them. While they are fairly representative anyone concerned with the

“

&
program could profitably pass several hours in further: read1ng about

W

whole, some respondents‘expressedhd1strust of "cold and- calcu1at1ng

ﬁesearchihpproaches which”Teft no room for the views of those bein94
stud1ed and (g1ven\the1r general tendency towards 1mmed1ete actlon

and h1gh part1c1pat1on) many others would agree. To proper]y evaluate

-~

‘,the~brogram however and to suggest improvements, it is necessary to

[ 9

’ ] .
.ﬁ§§§§nﬁxpla1n1ng the effects of TWY is the focus of Chapter VI of
this:study, an ofjective which/ depends upon standard i zed questiéhs and
measures. While neither the richness.nor;¥unfortunateiy;'the meanihg
of CWY forlparticipahts can easily show. through these f1at figures
1nterpret1ng them adequate]y would have b!en 1mposs1ble w1thout the
memorles and op1nions which respondents vqunteered S0 generously.

&1 . i, Y ] j‘\ | "',- .‘ | ‘.-.
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FOOTNOTES TO CHAPTER V
. - - - . ‘4 . '~?~ -
Reliable comparative data regarding language use in the home were
difficult to obtain since the Canadian Census'does ‘not directly
solicit this information. However, census data for 1976 do
indicate that the mother tongue of 13 per cent of the Canadian
population was other than French or English.

L 4

Katimavik, begun é’*lQ??, is a national youth service prograﬁ
sponsored by the Canadian federal government.

'

On the 1 to 5 scale, for question II117, the mean ¥fcore for the
endogenous items was 3.29, which is s1igfitly more than "same now

-as before CWY." The mean score for,the dependency theory items -

was 4.25, which is just over "somewhat ®ore important than before
CWY." "These scores suggest that CWY encourages an approximately
20 per cent greatér shift among participants toward the '
dependency theqry than it does toward the endogenous viewpoint.

The effect &f coping mode on the level of ré—entry problems was
examined further by eliminating from the analysis those .
respondents who were only marginally part of the four coping mode

categories. Not only wagftﬂsﬁexplanatory power of these .
_categories much gqgaté%f{epa =

t .30), but again, the key dimension
was pessimism-optimism. o Ty _
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. CHAPTER VI . . ’ ,

MEASUREMENT AND DISCUSSIf)N OF CGWY GOAL-AfTAINMENT &
The preceding chapter presented the findjngs of the study

and highh‘ghted the most important of them. This chapter ex.plores

_ some of the factors Which help determme whether or not cwv ach1eves 3

its goa]s that 1s ‘ther 1nd1le att.n:ude.s and actmns change -
, ) L

in the d1rect1on -whi intend AL does so by rev1ew1ng cwv S
11“,

?op measures of goa1 attainment “and

¥
”
N

exam1n1ng the relationship between the,se goa‘ls and the factors

goals more cl osel_y, .

hnf]uencm; the1r attainment.

G

= Measurement of CWY Goa]-Attainment , ‘ -
. o L
tQ ¥ ?% " ‘g . ’ P
There are two types of m%e ~of CWY goal-attainment.
) ' . : 1
Some aré behavfoural- that is, they involve concrete actions ‘Such ‘:‘s 2

r

joining 1ntornat)ona1 orgamzatmns or ’Iearmng another 1aqguage

t oW

‘Others are attitudinal - they 1nvolve respondents reports abouti:owv »

) ~much {or 1n%at d1rect1on) CW changed the1r feelings. or att1tu

-ignore rea] factors wh1ch may 1mpede actnons. Someone in scho

&

"Behav1oura1 measures have the advantage of factuahty a person "

elther d1d or d1d not study another language. On the~other ‘hand,~

w1thout a wea]thy fatber is un'hkely to trave] to a deve]opmg

T .country 4o matter h‘oystrong his interest and des1re.‘ Behawourgl'

‘measures- also involve the se]ectwn .of actwons by the‘researcher - who

. o

y Ll i 171
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is to say. whether readmg about underdeve]opment 1s a worse measure of
"development involvement" than is traven'lng to Jamaica (esa_maﬂy

' -‘for a vacation)? Attitudinal measums avoid these prob]ems by relying
on the overa]l change whieh the responaent reg,ports. As a rgsu1t of

these cons1derat1ons a mixture of behs

’
measures of CWY goal- attammegt has beg ‘
pos,s1b]e,. ah attempt. ha _been shade to
"~ goal- -attainfent measure v compang \1t __, luk
oppos1te sort. . w ' W
T, " The, general method employed was io se1ect and sum var1ous'

A X

. queavmnnmre items to produce a measure M the an_ent_ of'each CWY
. 1,' , e . : P N
:  edch respondent h’&s‘f .

goal. In genera], these are relative * measures;_.&

L] 0 . . . '. +‘

score for each measure and the obJect is, through analyzipg their i
background characﬂrtstms CWY expernience, and 're-entr_y pattern, to

- ¢ : .
' .explam the d1fferences in goa] attam among them. Th‘?'s will then

.suggest program changes which may increase the overa’lT ach1evement of

-.

CWY goals. -It can also Pﬁp show where the organ1zat1on may have to %

[ 2 N 4' . . . . E
choose between™ goals. o : & AR

CWY Goals 2 S o oo b

" CWY has goals m three pr1nc1ple areas. They are Persona] e
Intercu]tura], and Deve'lopmental The orgamzat‘non promotes persona] |
development by p1ac1ng the 1ndiv1dua1 in a group and encouragmg him

- to take respons1b111ty .and- to part1c1pate in group ‘decisions. It ‘al SO
exposes him to d1ff1cu1t tasks and awkward situations in the hope that :

‘-
e

. f
-~ he wi'l‘l become more. self-reliant and 1mprove his cr1tica1 capac1ty.
| PP
: k
. - . ‘ LR . ‘ '
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»» . . ‘ >
In addition to'the deve]opment of personal autonomy, it is hoped thgt-' _"

CWY participants w111 also practice 1eadersh1p. ‘

»~

In the intercultural area, CNY attempts to br1ng

part1c1pants into clase contact w1tm those of other cu]tures. This
. a
: occurs first with1n the group, as Francophone. ang An910phone encounter

*

each other, and as each comes to know ﬁi& exchanqe’éountry o ° ) "
‘ part1c1pants. It a]so occurs th?ough contact w1th the'b111et1ng CT - w)
“k ~ ¢ e

fam111es and other res1dents of * the1r prOJect commun1tfés It is
hoped that TWY part1c1pants will form a 1ast1ag appreggat1on of ' ,‘d aq
d1fferent cu1tures and of cu1tura1 d1fferences in themSe]ves, and \

i

jthat they will understand them not as barriers between men but as-,

e &

't o

5 e]ements contributing to the3r1ch heterogeneity of the human race. Of ‘ 65
spec1a1»1mportance here is an apprec1at10n of Canada s off1c1a1

Acu1tura1 duality. CWY a]so hépes to devéﬁop more than an- apprec:%tlon af‘ ,
of cultural d1fferences, 1t is 1ntended that part1c1pants w111 apqu1re S
skills a110w1ng then to transcend cultural boundar1es. These are not ‘¢
W necessar11y practhal sk11ls of knowle&ﬁe and 1anguage but more banc . .
attr1butes of to]erance respect, “and sympathy . oy :\ | ) a

f1na11y, CWY is concerned with deve]ppment As described 1n~

' Chapter FI, the program S emphas1s has shifted 1n recent years frmn -
personaﬂ*velopment toward deve‘lopmeixt education and group 1eaders _,’ :;'-.‘

now are expected to assist participants ;o undergtandtthe processes of :..4;1

. development. As weII it. is 1ntended that the proaects will broaden

‘e

deve]opment understandtng, and that the: exchange country part1c1pants

will expose the Canadians to dtfferent views about the causes andA

‘consequences. of underdevelopment. It 1s‘flso a CWY goal that“ahen'
- B . - o - ) / o J - o - e '
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‘ participants return to. Canada they will ‘become invélved in

é

+ international. developm’ act1‘v1t1es or in the development of . their S

| _owh.;grnunit1es or bath. . f ‘4)

:r__ -'. )

8 * =

Personal_Goals TR R S -

k|

L 3 c
Autonom . iA measure o* the change in~ pe;sonal auton <
z o //ﬁjﬂgLJﬂs*

constructed from responses to questlon }IIl 1tem§ A, B and C.
sked ‘the reSpohdents to state whether their self-tonf1dence,

fndependence, and knowledge of themselves were "much h1gh§r v

'

t

These

Y-

because of thelr CNY gxpur1en¢e. In addition -mnswers to quest1on

V13 1tem E were added 1n this asked for a ratvng of CWY according

‘>

to 1ts value toward "my personal development.“ (See Append1x F for

. details of the . construct1on of th1s 1ndex ) The dlltr1butlon of .

-

responses ‘was E%—fqllowss »i@
, somewhat lower -3 s (per ‘cent) - .
’ . same as before ~ 37 - 5.2 )
. somewhat highér 283 . 40,1
muchghigher. .~ 384 = 54.4
[ P " B . .

-:!

;700 . lQO.l 3per cent),

'Evidently, aévery large maJorlty of formgr part1c1pants felt they had

developed g

\ ) ‘_’ It 1s 1nterest1ng to note that str0ngen increasesoln

r atly as 1ndiv1duals over the course of the CWY year.

sohewhat.h1gher," "same before,“’"somewhat lower," or "much lower" ;
< g o

4

autonomy occurred among the younger partlcﬁpants (r, with age at the ‘

\ . . . ;
) ) R P B -;,‘ . -

i
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. 0: .

#, “start of the program, ~;;14):“'Idcreasés'a1so‘were'éssbaistéd"(fafzo)' o

"~ with a more intense experience (as 1nd1cated b,y the degree of -

s

3

R

T

© Several of these items were combined, and did scple reTiabev / :-. e .

| Intencultural Goals

-'questioning of various life 1ssues), and also with greater absolute v

“h

- shifts in dln1opment°1de0109y {r=. 21) (Autaomy, however. 1s

uncorre ed” with any shift in diggctio n of development 1deo'logy )

, seems, therefore, that autonomy is 1ncreased by a fairly intense '- A
“expemence ane’ which 1nv61ves re~eva1uat10n of the self and of . ideps
about the nature of deve’lopment. Fxl P - iR -‘l;_ 3 N
¢ Leadersh& There are severg'f ftems on the ques%pnnaire .. \y 5"‘?}
“which cou1d be used to construct a scale of 1eadehsh1p d;ve‘lopment.;” ﬂ*_@

These 1nc1ude some from questi(m III3 such as 1t}em B - ﬁ;p;her CNY :
_increased one's abﬂity "to seg,‘ﬁhmgs-from a br?ader perspective.

(X , .
However these same 1tems make up part of ‘the 1nter(:u1tura'l sk Hs * B

Persona1 goa]s. : L BN

v ~
F

i uﬁ;ural Skins. A single scale of change 1n

1nter'cu'ltura‘_ skﬂ]s was 1ncluded m thet que&tionnawe ('question f~ .

g III3a) Th1s was compo’sed of ten stat!ments of* specifﬁ: abi'Ht'les. :

For each one, respondents 1nd1cated whether throUQh the CWY experience T ‘
~the, skin‘ had "1ncreased very much Ly "incre\sedsrsmﬁwhat, remained L

..,;

R "!f’_‘_‘-" a, . oy o a i - ",

i
N
R
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[
the "same as before CWY," "decreasgd somewhat" or "decreased very
much." The abilities were derived from previous re§earch into the
.skills required for succegsful intercultural interaction and
adaptation (Ruben and Kealey, 1977: see Appendix F). The distributjon

of responses (wﬁen averaged) was as follows:

Tower 3" .7 .4 (per cent)
same 53 7.8 ~
~ higher _ 451 66.5
> « much higher 171 25.2
e

678 99.9 (per cent)

4

>

It is obvious that the great majority of former participants
attributed important change in their intercultural skills to CQY. -
Since the components of the index are personal |
charactéristics it -was necessary to rely on se]f—feported rather than
behavioutal data. The scale scores were found to correlate with
actions which imply a high level of intercultural skills (language
studies, travel, involvement in internationa]vonganizations). But
these re]ationsﬁips are not very strong; nor is the one with the index
of skill use (derived from answers to the sgcond part of question
1113) as high as might be expected (r=.36). The exp]anat{on seems to
1ie in the re-entry process. Higher intercu1tura1‘ski11s are strongly
related with the intensity of the CWY experience (r=234), and also
with the absolute shift in development ideology (r=.21). Thus,
contrary to what might be expected, those whose intercultural skills

have increased most tend to find re-entry a difficult process
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A

(;=.17). Some whose skills are much higher re-enter,égﬁlﬁy, as do

some who have not déve]oped skills because they never rcally became
involved in the exchange country. However, others whose skills have ”
increased very much tend to find obstacles in Canada to the use of '
their skills (mentioning, in particular, situational obstacles, the

lack of jobs using their skills, and the belief that their skills are

a

ﬁnapp1icable within Canadian society).

Io{ercultura1 @ppreciétion. It is intended by CWY to

develop ng participants an appreciation.of cultural diversity.

r}

Here, however, ag in the case of Leadership and Autonomy, it was found
. e

difficult to find a dividing line between a greater appreciation of
- >
cultural differences and an increase in the ability to function

ef%ective]y with people from different cultures (intercultural
3‘0

skills). Hence, no independent ﬂeasure of intercultural appreciation

is presented here. Z*

Canadian Cultures - Appreciation and Skills. A particularly

important cultural goal of CWY is to ianease the understanding and
apprec{ation‘of Canadian cultural diversity. . Thus, a special index
was built to measqrevthe achievement of this goal'(see Appendix F).
The goaT-qttainment measure. was coﬁstructed from three items
(question I1I1, H and J, and quesfion 1113, J). fhesé asked whether
CWY hﬁd changed the parﬁicipant's "interest in learning French" (or

English on the French questionnaire) and his "understanding of the

different cultures in Canada," and whether his ability to speak



French/English had increased or decaigsed through his CWY year;

The distribution of respofises was as fol]qws:

ﬂ
1
somewhat lower - 6 .9 (per cent)
same 87 12.4
somewhat higher  ° 389 55.3
much higher ~ 222 31.5
704 100.1 (per cent)

It is obvious thai barti;ipants felt their aﬁprecjation of tanadian
cu]turés had increased through their CWY e;perience. The average
goal-attainment in this area, however, was somewhat less than in
Autonomy and Intercultural skills; on.the 1 to 5 scales, the mean

values were:

Autonomy 4.36
Intercultural Skills 4.20
Canadian Cultures 4.16

- This goal-attainment measure held:up well against various
behavioural tests. It is.noteworthy that those who scored "much
. higher" fended to returﬁ and study another language in greater
proportions (77 per cent) than those who scored "higher" (57 per cent)
or "the same" (44 per cent). In addition, they tended to study French
or English rather-than other European colonial Taqguages or .
non-European ones. Most important, they gave much credit to CHY for
- their- actions: 66 per cent of those with "much higher" scores

indicated that CWY influenced-their decision to study a language "very
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-
much" (as opposed to 34 per cent of thbSa’with "higher" dores and 20
per cent of those whose appreciation of Canadian cultures was

P

.-unchanged).

In sum, it seems that CWY has been very effective in
promoting Canadian cultural appreciation and language skills, not bn]y

during but also after the program.

Developmental Goals

Understanding (Under) Development. “CWY hopes to give

parElpipants a broader understanding of the causes of undérdevelopment
and the strategies of development. To measure this goal, the scale of
“change in development ideology" (see Appendix F) was used, which was
designed to measure the extent to which participants felt fheir CWY
éxperience had shifted their views about the causes %f under- ;
deQe]épment (question II17, items A to J). Positive answers to three.
of the items indicate a shift towards a dependenc} theory of
unde;develobment; positive answers to the remainder indicate a shift
toward an ideology in which underdevelopment reiults frgm factors
within to the country (lack of resources, traditional belie%s, etc.)
Negative answers (the factor became "somewhat" or "much less"
important over the CWY year) are also possible, thus the items
together form a scale (alpha=.65) which indicates the shift in
development‘ideology: higher values mean a shift towards the
dependenpy theory. It is a]sq possible to take the absolute change in

view (as measured by change fram the neutral point, "same as before,"

in any direction), as a measure of total CWY effect on attitudes
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,

C

towards underdevelopment.
The relations between shifts in views of underdevelopment

are interesting. -First, it should be noted that the change which
respondents attr1buted to CWY was considerable: the average score On
the scale of absolute change was 1.4, wh1ch means that respondents
generally moved more than one unit (i.e., sl1ght1y past "somewhat
more" or "somewhat 1ess ) on eaeh.item. Only gne per cent‘ef
respondents indicated their vilws did not change at all. As the
distyssion in Chapter V made clear, there was most shift on the

dept2;e3‘x¥1tems any ‘respondents came to think that control of
international trad:Qby the developed countr1es, past co]on1a1
domination, and political and economic dependence were much more

\important caJses of underdeve]opmeqt than they had previously
believed. The average shift on the directional scale was 1.7,
indicating a slight bvgra11 shift to dependency theory. It should be
notedAthat this shift has ingreased in recent years, probably as a
result of formal development education in the program (r, with year,
=11, |

When the two me%!gres of change 1n deve]opment 1deo]ogy are

correlated,_the re]at1onsh1p'is positive (r=.10). This means that _
those-who shifted towards dependency theory tended to shift more 5{ g
extremely.2 . The eorrelation, however, is not strong. What appears to
have happened is that a few respondents came to reject dependency

‘ theory A much larger number accepted it, and rejected the endogenous

causes in wh1ch they had formerly believed. Most partic%pants,

however, while shifting towards 3 new awareness and acceptance of -the

L3
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dependency perspective, still felt the other causes impertant. Either
!
1 ‘fhex cons1dered them still important 1n themse]ves, or they began to

understand them differently and to fit them into a more comprehensive

theory of underdevelopment.
The measure of change {n'Deve1opment understanding. uSed here

is based solely on self-reported changes in attitudes. This was also
,.true of Autonomy and Intereulturel ;kilrs,-and was partly f?be‘of‘ ‘
Canadian cultural ébpreciation.and ékills.-”For.a balanced measure of
overall goa]-attainment,‘it is important to include some behavioural
measure; Since CWY's primary developmental goal is to encourage i
jnvolvement in international and Canadian deve1opment, and since it is
undeniable that understanding of development will increase through
such involvement, the joining of various organizations was retained as
the kex&measure of CWY's success in the field of deve]opment,;
Development understanding, as indicated through change in deve]opment
ideology, was retained as a eontributing fastor rather than as an - '@,

independent CWY goal whose attainment cou]d_be-re]iabTy measured. .
. k1
' : KX

Development Involvement. A very important objettive of *CWY

1s to produce a group of former participants who are 1nformed about ¥

Third World problems and remain 1nvo]ved in both internat1ona1 and e
cmﬁnunity development, when they return to Canada. The quest1onna1re
was designed to gather a great dea1 of 1nformat1on abaut former 5

participants’ organizat1ona1 1nvolvement. of course the#% are ogver

forms of involvement - studies,. reading, individual act1on - butﬁ

working toward deve]opmenta1 change through co-operatjon nnEQ otheys

7 ; -
. .y .
e
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~ was considered the central activity.

Respondents indicated their involvement in international,
community development, and political organizations, as described in
%he preceding seétion. They also provided detailed imformation on *

' their activities in these'gfoups; that is, whether (1) they reﬁeived
‘publicgtiong’ér information . (2) became members, (3) attended
meetings, (4) did volunteer work, (5) contributed money, and

(6) worked as paid staff. Of interest here is not only the number of
organizations with which the participants were involved, but a]sb the
intensity of their participation. A measure was'&érived, therefore,
fqr each type of organization, and the type of participation was
weighted: (2) and (3) above outweighed (1);'(4) and (5) were
considered yet more intense forms of involvement; (3) was weighted
most heavi]y‘(see Appendix F). Adding these weighted scores for each
organization mentioned produced an indék of involvement in each
category of ‘international, community develoﬁment, and political
organizations. ‘ |

It is notewqrthy that those th had the higher scores on
these indices tended ta attribute much influence to CWY. Three
questiopnaire items (V6C, A and"B) :sked whether respondents were
currently more or less involved in internagion:T, community, and
political organizations, respective1y; than they had been before

CWY.3 The mean values on the involvement indices for each category

were as follows:
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international community politic

now involved more than before CWY 3.9 ; 6.8 3.9
. same | .9 . 1.8 1.0
less . 1.4 1.6 .8

The smooth'declines in involvement scores indicate that former
- participants had a good understanding of the change in their
involvement.

The iﬁvo]vgment indices measure all participation in
significant organization§ since the end of the CWY year. It might. be
expgcted, then, that participants from earlier years would tend to
have higher scores than those who left the program rec%;t1y simply

because they have had more time to become involved. This is not the

SC25€, however. Those who had involvement scores above "0" were as

follows:

international community political
Yedr IV 35 (per cent) 42 (per cent)“ 26 (per cent)
Year V 32 45 . 3
Year VI 38 39 27 -
Year VII 24 27 . 22

It is~f]ear that those who have left the program recently have
slightly lower scores but there is little lessening of effect. :In
addition, when only those organizat}ons in which respohdents are now
active are considered (question V4), there is no Aifference in the

numbers for participants fram various years: of respondents fram the

?
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respective years, 82, 83, 85, and 84 per cent weré involved in at

" least one organization of some kind. Finally, there was little
difference in the type or organization in which respondents were most
active (question V5): the distribut{Qns by year for the types of most

interest is as follows:

\

international .community political
Year IV © 7.7 (per cent) 14.9 (per cent) 3.9 (per cent)
Year V 7.4 17.3 5.7
Year VI 6.6 16.5 | 5.0
Year VII ' 5.8 16.9 5.8

(The major.differences which did appear between years were that
earlier participants now tended to be most active in business and

professional organizations, while more recent ones belonged to youth

and student groups.)

o

These figures show that organizational involvement does not
change significantly over the years. This means two things: first,
in subsequent analysis it is not necessary to control for year of
participation in CWY: and second, CWY's effeéts on organizational
involvement appear to be long-lasting - the experience can initiate a
cycle of interest and involvement which reinforces itself over time.

The three separate indices of organizational involvement
were combined into a comprehensive index by simply adding them'(see
Appendix f). This index of total involvement was not strongly related

with many variables. It is noteworthy, though, that it correlated

positively with a shift towards the dependency theory of ~development
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{r=.18). It was not assoc1ated‘gat§:3pe ab*'Aﬁw 5

underdeve10pment produced by CWY (rfﬁgg).
have absorbed dependency theory\are moré.l1ke1y than others to be

RO

highly involved in organizations upon their return.

Total Goal-Attainment .

Finally, a summary measure of CWY goal-attainment was
developed. This was done by standardizing the scores of the measures
of Autonomy, Intercultural skills, Canadian cultural appreciation and
skills, and Development involvement and then summing them (see
Appendix F). It should be emphasized that this score does not measure
anything intrinsically. The measure is a relative one which is>
constructed fof analytic purposes. It simp]y allows the comparison of
respondents in order to examine the factors that differentiate levels

of CWY goal-attainment, and which‘ﬁresumably, explains it.

Discussion of CWY Goal-Attainment

This section explores how CWY achieves -its joa]s. The
method is to examine t;é factors aséociated with higher
goal-attainment; that is, to try to explain variance in the measurés
of the d1fferent CWY goals. It should be stated now ﬁhot this attempt
produced m1xed results.
| Basically, information is available on three setd of
explanatory factors: #the background characteristics of resporidents,

the CWY experience itself, and the re-entry process. CWY goal-

attainment may be conceptualized as follows:

‘v
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~ .

RESPONDENT | CNY
CHARACTERISTICS |\ EXPERTENCE

S~— . ]

Cwy

GOALS
(embodied in
personal change)

The three sets of factors form a temporal order, but each may affect
CWY goal-attainment directly as well as through the subsequent ;

experiences.

. &
The background characteristics of interest were:

Age at the start of the program

Sex -

Linguistic group

Popd]ation of home town

Region of home town

Father's class

Travel previous,.to joining CWY

Whether other languages were spoken in the home

The experiential variables were:

Intensity of the CWY experience

Shift towards the dependency theory of
underdeveTopment .
Absolute shift in view about causes of
underdevel opment '

Degree of group integration
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N

.
4

(éroup intggration was measured Ey:fespéﬁsei“to question Vi1, item D,
which asked the réspondent to evaluate "The level of Canadian
participant/exchange country participant integration in your gr0up.")

The re-entry variables weréfthe degree of optimism felt by
the respondent at the time of re-entry (as measured by the
pessimism-optimism scale) and the respondent's evaiuation of the
difficulty of his readjustment (question II1). It was originally
iﬁtended to use the re-entry coping mode as a‘separate factor.
However, as was explained in Chapter V of the analysis, it was found
that most of the expldnatory power of the coping mode was actually dué
to the pessimism-optimism dimension: the passivity-activity dimension
was relatively unimportant. Hence pessimism-optimism a{one can be

used as an adequate indicator of the respondent's stance towards

rg-entry. .

The focus here is to exp1ain.the measures of CWY
géa]-attainmeﬂt; as discussed above these are:y-Autonomy,
Intercultural skiTls, Canadian cultural understanding and skills,

Develbpment.involvement, and, finally, the summary measure of Overall
e’

goal-attainment. _ ‘ ) \
The correlations between'al1 the variablesbwere examined.
It is noteworthy that most of the background variables were only
weakly related with those indicating CWY experience,ure-entry, or
goal-attainment. The only two worth retaining for détai]ed analysis
| we;e linguistic group and, surprisingly, sex. (Some others were,
however, tncluded in multiple-regression equations.) All factors

: 4
representing CWY experience were important, as were the re-entry

&
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variables. Multiple-regression eqwation!"uere then rup. .;‘“ B
- v

dependent variables-here were the meaSures of CWY goal- attamment the

P

independent rabies were selected from th three sets of aexpmmr;y o L
W £ .

variables, accordmg to "whether they correlated (at least .m) with

" the goal measure jn question. . S Rl

The exﬂlanatcry factors u:sed ﬁere d1d explam some of ‘the

variance in goal-attainment. However tge proportmn was{ not Iarge
i

W

-as is shown by the RZ values. for each of the regressiom*equat‘{qns:

Aut onomy ‘ 7 vamables in 'the equation R2x,10

Canadian Cultures - g v oo " R22,09

Intercultural Skill 8 " Lo« » & R2:7g
Develogivent J‘g_vo‘lve'ment' 6 Yoo " R?s.lﬁ
Total Goal-Attainmegt ' 15 . oo » R2= 15
N e.n& S o

[ L

The low RZ values.are partly eip1a1‘ned by the fact that the

questionnaire was basncally dasigned to produce descmptwg rather .

PR
- -
»

than ana]ytlc information.

A causal model was not constructed fq,‘.- two reasons: the .
~ ° . ] . .

time necésSary to do a -proper' model was not available; and secondb, it_,‘

»

was decided that the regression n;su-l'ts did not justify ‘the gf'fb?‘t“:
. Although confidence can be placed in the mﬂ uence of the vamo‘s

factors d1scussed here, there are obviously other mfluenses umch
_have not been measured ‘b;t which operate to help determine whether
part1¢1pants fulfil nﬁ'«goals or mot. .
& Instead of presentvng a formal model and drawing what might

be deceptive conc,lusmns, it mas thought best to present the major '

explanatdry variables and the assocfations between them .(es indic':ated‘,

’
A

o

*

Y
&

- I’?'- ‘, N : K/‘* \'
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by correlation coefficients), and to make several tentative inferences
" about tﬁe program. F¥igure IV presents the association between the
variables acting on goal€attainment. It shows only those correlations
" which afe'greater than .17, so asvnot to over-complicate the ~
diagram. Using Figure IV as a guidé, several interesting pattern; can
be followed.

With respect to linguistic group, it is noteworthy that the
English tend to find the CWY experience more intense than do
Francophones. On the other hand, the Ang]ophoneg tend to have an
leasier readjustment (r=.13), which is contrary to the overall pattern,
in which a more intense CWY experience leads to a more difficult
readjustment (as shown by the positive correlation, r=.22). The
explanation lies in the fact that ‘there are two groups within each
ethnic‘qroup. ?mong ?rancophones, a small numbér are very much moved
hyzﬁﬁéir CWY year, empathize sérong]y with Third World countries |
(perhaps finding parallels with Quebec), and have a very difficult
- re-entry. A second\group readjusts with some difficu]ty simply
because they haYe~not travelled much before, and they have trouble
re-adapting into their milieu. Among Anglophones, a large minorify
have an intense year, re-evaluating themselves and their position in
the wor]d;'and they,uaé well have a difficult re-entry; one often
" characterized by repulsion from Canadian society rather than the
ﬁarginality which the majority of the Francophones tend to feel.
Another substantial group of Anglophones is'relaxively‘untouched\by
the CWY experience and has an easy readjustment period:. they are ‘

resocialized quickly. It appears to be the first group of Anglophones
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_ which accounts for the overall relationship (r=-.17) between
linguistic group and intensity of éxberience, and the second
Ang]ophbne group which produces the weak overall relation (r=.13)
betwéen ethnicity and adjustment problems. ?or both Anglophone and
Francophone, however, the more intense the experience, the more
difficult it is to'readjust to anada; '

An attempt to explain the divisions within each ethnic group
by the background variables was inconclusive. For Anglophones, the
only characteristic of consequence was sex: female returnees tended
to have more readjhstment problems than males (V=.19), Among
Francophones! a_number of variables were impoftant. Again, women were
more 1ike1y to have readjustment difficulty than men (V=.15). As
mentioned above, Francophones without much travel expe;ience prior to
CWY had more re-entry prob1em§ (etal, over all categoriés =.22)l Some
difference was found for respondents' class: generally, the.chi1dren
of blue collar workers}tended to havé more reédjustment difficulty v«
than did those with white collar fathers (etaz, over all categories,
=.16). Fina]]y, region of residence was of some importance{
Francophones whé grew up outside Quebé;?were more likely to have
re-entry problem; than were the Quebecois (V, over all categories
=,13).

These cleavages aré similar to some described by Johnstone
(1969) in a study done for the Royal Commission on Bilingualism and/
Biculturalism; jn which he examined the attitudes toward Canadian
society held by Canadian youth 13 to_20 years of age. For.instance,

Johnstone found that within both language groups, women showed a
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highér.cdmmjtment to bilingual goals than did males (ps-58). This
suggests Why'a‘strengthened commitment toward thése goals among both
English and French women returnees might produce more readjustment
difticulties for them (as they encounter less sympathetic friends)
than for men.

Johnsione also found pronounced regional differences in
attitudes toward bilingualism; in particular, that Francophones
outside Quebec felt most strongly about the issue. This finding
points to why regibn of»residence figured in readjustment problems
among French re-entrants. For example, a Francophone participant from
a small northern Ontario village, whose first major contact with
Anglophones was through CWY, might return much more radica1 about
guarding against cultural assimi]éfion. On the other hanq, he- may
retufn thankful to‘haQe improved his English (par;icu1ér1y if he is of
the middle class) and with a much more sympathetic“§iew (re]ative to
former friends) of English Canéda.‘ Both*;ossibi]ities also help
account for the problems encountered by Francophones who had only
1imited éxperience 6utside their milieu priof to CWY (partiﬁular]y if
it is assumed that the majority 6f these afe the children of working
c1ass_parents); In general, these results suggest that. re-entry
problems for Francophones are more likély'to‘emerge from pressures
derived from the traditiona] structures of French society in Cahada
than they will for Anglophones.

. It was not expected that significant differences would show
up between the sexes, but they did. Women fend to be much less

optimistic than men about re-adapt1hg{td’Canadian society (r=-.23).
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They also reported having more readjustment problems (r=.17), which is
'consiStent.with the very Strdng correlation between pessimism-optimism
and the difficulty Qf readjustment (r=-.48). Women also tended to

have éore absolute change ﬁn their view of underdevelopment than men,
and to have a more intense CWY experience. As might‘be expecfed,
therefore, éoal-attéinment is slightly higher among women - for each
separate goal as we]]»as for the summary measure.(ré;10). It s nbt
immediately clear why this should be so. -Thé.felationshﬁp between sex
and intensity of experience was not strong (r=.10), so the answer dqes
not seem to be in fhe nature of the CWY year. hather, it appears that
feyervamen than men "glide," unaffected, through their overseas '
experience, and, more important, they tend to rea]izekUpon‘their

return that.1ife has -rrevocably changed for them. They cannot neturn'
to relatively protected family positions aéain; they have dif?icu]ty\ ™
with former boy-friends; they find small communities frustrating; and
they aré more awige of the overall position of women in Canadian

society, all of which make for readjustment problems.

With regérd to the experiential vériab]es, it was'found that
the level o} Canadian/exchange country partfcipant integration was, as
expected, ﬁnfidencéd By the leafning of intercultural sLii]s (r=.17).
This factor Qa;.a1so positively associated with the absolute shift in
view qf underdeyé]opment (r=211), anJ\with increasing personal
autonomy (r=.13). e | '_

u In Figqure 1V, "DEPSHIFT" represents the shift in view of
underdevelopment towards the dependency'theory. It is related to two

“other variables. - First, those who have tended to accept dependency’
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theory are less optimistic upon their return (r=-.21). They tend to
feel separate from Canadian society, and aTSO‘afe repulsed by aspectg"
of it, particularly the high standard of living and the ignorance of .
.'Canadians of Third World problems. Readjustment .tends to be more
‘difficult for them, but not as much ae'might be expected (r=.09):

they are perhaps prepared'to find Canadian society somewhat

repugnanty distasteful, and thus set themselves apart from it. A

shift towards the dependency theory is aqu associated with

" -

involvement in deve]bpment organizations, which is an important CWY
goal (r=.]8). It is noteworthy that this is the‘dnly'variab1e with
any important’inf]uence on this goa].- It is clear that increased
sympathy with the Th1rd World, and the acceptance of a theory which is
now prevalent there to explain its prob1ems, tends to promote
involvement in Canada, both to assist 1ess-developed countries and to
improve Canadian society. It is significant that the absolute shift
in view of underdevelopment is eotJre1ated to involvement upon the
.return to Canada (r=-.02). If CWY hopes to create active citizens
then it w111 do so by emphas1z1ﬁg the 1nterdependence of countr;es in
‘the world economy.

The absolute shift in view of underdeVe]opmentr("ABSHIFT“)
is related to a more difficult readjustment (r=.18). There are
;pe}haps three reasons for this. First, a few partitipants who
initially were supportive of dependency theory came to realize, as a
result of their CWY year, that other factors (such as, poor 7

\
1eadersh1p, population increase, poor natural- resources) were also

important, and thus they moved tcyard the endogenous theory. Such a

e
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move presumably would make it difficult for them to re~1ntegrate with .

" friends. Second, as was explained previously, the great maJor1ty of

part1c1pants came to accept aspects of dependency theory even though

most of them continued to recogn1ze the 1mportance of enhogenous
factors.' As a,re§u1t, an abso]ute shift in view tends to correlate
with some re-entry difficulty. ana]ly, a significant minority

\
(especially among Anglophones) moved very strongly towards the
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dependency theory and away from the endogenous theory resulting-in an

overall increase to the relationship between absolute shift and

readJustment problems.

More important, perhaps is the relationship between

‘absolute shift in view and the increase in personal autonomy. This

reflects.a growth in -the personal abilities which are required to

examine critically any suggested causes of,underdevelopment. It also’

*

implies that the CHY-goa1 of increasing personal autonomy may best be

achieved 1nd1r tly, by focusing on intercultural or developmental

»

activities. A “her indication of this is the corre]at1on between

absolute shif& in v1eﬂ§ and the deve]opment of intercultural skills

(r=.21). Beliefs 3 y’t underdeve1opment tended to change most among

those participants»
A

empathy, 're‘fﬁect, etc.

eve1oped the necESsary skiTls (tolerance,

“to approach peopde of different cultures and

not to feel threatened. Th1s change also is associated® with increased

autonomy as the the strong 1atiii between autonomy and
cﬂﬂﬁ?

~ intercultural skllls (r=.38) indicates. Obviously, there are a number

of assoc1ated elements here. But the important question is, what

féctors (or comb1nat1on of factors) are most cr1t1ca1 to CHY
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goal-attainment? - . | .

“In general, it appears that CWY has been most successful in
_ettaining its goals when it has created a more intense experience. On
this poinf, the data are clear. The intensity of the experience
correlates with increased autonomy (r=.20), with heightened
intercultural skills (r=.34) and with an increased understanding of
Canadian cultures (r=.19). Is i€ noteworthy that intensity is the
only variable to significantly affect the attajnment of this last
goal. It also operates by producing a shift in Qiew of
underdevelopment, which in turn is related to CWY goal-attainment. As
well, the intensity of ;he‘experience is strongly related with the
‘overall attainment of CWY goals (r=.31). CWY was designed to
challenge the attitudee and values of young Canadians by exposing them
to very-different people, places, end work. Overall, this basic
strategy has been successful; and the more-inteqse these experiegg;s,
have been, the more participants have changed in the directione CWY
“intended. :

Change, however, can be a painful process. WhiTe.new

experiences in Canada and overseas are often difficult for

M

et

participants, the security and sense of adventure supplied by the
program tends to carry them through. However, one part of the
experience which can be very painful is the return te<Canada. The
fee]%ngs of ﬁargine]ity; guilt and shame, and-the personal problems
which often’result have been described above. The relationshibs shown
in Figure IY jsolate a central dilemma for €WY. A more intense

experience increases CWY goal-attainment; but, at the same time, it

-
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increases the difficulties of readjustment to Canada. Intensity is
related with the'stange taken to re-entry (r=-.21): those who have
questioned most are likely to be pessimistic about readjusting back in
to Canada. They are also more likely to have readjustment problems
(r=.22). The key question for Canada World Youth is whether it§ goals
can be attained without the pain of re-entry. Thaf is, are
readjustment.prob1ems.part of the experience needed in order to
produce the changes desired? Or, can CWY goals be realized even
though re-entry is eased?

Figure 1V fndicates that whether participants are
pessimistic or optimistic about re-entry is very strongly related with
thejr problems of readjustmént (r=.48). Both are also associated with
the experient{al variables (except fBr group inteération), and these
re]atfonships are fairly strdng. Yet, there.do not appear to be
significantvré]ationships.between these re—entry.variableé and the
measures of goal-attainment (with the exception-of intercultural
skills). | ,

It is.sometimes felt that a difficult re-adjustment
completes the CWY expe}ience; that pafticipants have not completed
their beneficial changes until they have suffered re-entry prob1ems.
The data do indicate that, in the past; én easier readjustment to
Canada has‘suggested that the CWY experience did not deeply affect the
participant: those.who changed most to -embody CWY goals alsd‘tended |
to have difficult re-entries. But the data a]éo indicates clearly
that this is not a necessary relationship. There are no very

significant associations between re-entry problems and the goal- -
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v

attainment measures. The implications of these fihdings specifically

for the CWY program are presented in the next, and final, chapter.
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FOOTNOTES TO CHAPTER VI

Twenty-six per cent of Anglophones and 43 per cent of
Francophones stated their interest in the other language was the
"same." ' o

This is confirmed out by examining the two sets of statements in
isolation. Higher responses on the three dependency statements

"correlated highly w¥th absolute change (r=.52), while the

relationship between high responses on the seven "endogenous"
statements and overall change was much weaker (r=.10).

The five response categories were collapsed into three.

LY
.



GHAPTER VII

“CONCLUSTONS AND IMPLICATIONS

This thesis had two primary foci. First, it attempted to
measure and describe the long-term effects of a rather unique
experiment in development %@feslion: Canada World Youth. Second, if,
explored thé interaction of a number of factors that might impinée on
CWY goal-attainment in order to isolate ways of increasing the
program's success. It was hoped that while the results will be of
particular use to CWY, they would also be vafuable to those generally

“engaged in education for sociai change.

This chapter has two purposes. First, it summarizes the
conc]qsions feached q‘ring the course of the analysis, and does so in
thrée areas: inoreasiﬁg goal-attaipment, the re-entry process, and
further reéearch. jSecond, it discusses'some of the implications of

the study, beth for CWY and for the training of change agents

generally.

Conclusions

Increasing Goa1jAttainment

In attempting to isolate those.factors most associated with
goal-attainment, it was shown that partié%panf background ‘
characteristics general]y are important: it is probable that CWY

selection criteria and procedures afe rigorous enough that

199
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participants are éhpsen from within edch major socio-demographic
category according to personal characteristics. |

The nature oﬁwthe CWY expe;ience, however, was found to
strongly influence goal-attainment. In particular, the level of
intensity of the progtqm correlated highly with interc%Itural skiils,
which in turn was strongly related to autonomy and Cah@Hian cultural
appreciation and ski113. It appears then, that pragram changes
heighténjng the intensity of the experience in ways that encourage
intercultural interaction v&]l a]so contribdte‘to CWY's personal and
Canadian {ntercu1tura1 goals.
Furthermore, shiftliq*view of\underdeve1opmént also was
found associated with inFercu]tUra] skill incfease and prog}am .
intensity. While this s&ggests that any development education is
beneficial, it shou]d be noted that ificyeased involvement upon return
to Canada was found most affected by the adoption of the dependency
theory of underdeve]opment. Thus, program changes that encourage
intercultural interaction as well as permitting the exp16ration of
developmeﬁt %ques using dependency théory are likely to inérease
fdfmer par;icipant ﬁnvo]vement in development agkiv%ties~in Canada.
It is important, to‘add that the encouragement of group integratioh is

likely to promote this entire process, since it was found to have a

éignificant direct reiationshfp to increasing Tntercu]tura? skills.

Aiding Re-entry

It was found that re-entry problems were notﬁéssociated with
. .

‘CWY goal-attainment, either directly or indirectly. CWY can,
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* therefore, cqntiﬂ‘l to develop measures to aid re-entry without fear

thét they will in some wéy,dilute the impact of the program. The most

important_change possible, according to the data, would be to ‘alter

the expectations of re-entrants towards greater optimism. wRather th;B\

;st!%ks the inévitab]e shock of re-discovering Canada; debriefing

should be more positiyé. It could focus on more hopeful changes which

nccurred in Canada-oéer the~period of theAparticipqnts' absence K

(changes in energy consumption, new foreign aid ﬁrograms, etc.). 7 It

should aTso stress very strongly that thé;; are individuals and "k

organizdtions in every part of the country whose concerns parallel .

those of the fqrmer part1c1pant. It is advisable for CWY to counter

both the fee]]ngs of isolation and repugnance which make returnxpg SO

difficult for many participants. In th1s~respect, part1cu1ar

attention should be devoted to women's problems, perhaps in a Spegial

part of the debriefing process. It is not suggestéd, ho", that

CWY modify the scope of its. re-entry assiﬁtance to include some

re-entry projects of job-placement: there is no indication that this

would aid the readjustment of more than’a few participants, and it

night make that of others more difficult.
\l !

Further Research

It has been shown that CWY goal-attainment lS not increased
by re-entry probiems. Part1C1pants do not tend to deveIop greater
autonomy or 1nterc53tura1 skills during their pertod of readJustment
to Canada. It is still possible, in fact, that re-entry problems
imgggg the attainment of CWY goals. The questionnaire was not

S

o
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constructed to inquire closely into what happened to participants when
.they returned; rather, it concentrated on how they felt about
returning. However, there is some evidence that there are distinct
patterns of re-entry; that is, series of linked events which depend on
participants' home characteristics and the nature of their experience
and which may influence CWY goal-attainment, particularly the goal of
gontinuing involvement in development. These véry concrete proceéses
(are B:obab]y’worth studying in more detail if CWY is to maximize its
effic%ency.

_ It was found, for instance, that involvement depends to some
extent on whether the participant returned to school after CNY& 36
per cent_of those who did had not been iﬁvo]ved in international,
community development, or political organizations, as opposed to 47
per‘cént of those who did not. This waS particularly notable in the
cases of intern;tional and political organizations. Involvement also
varied_With the current occupationa[ status of the former participant:
_students were most involved (65 per cent), wh{le part-time employees
(52 per cént), the unemp]oyed (51 per cent) and Lomemakers (50 per
cent) tended to be less involved. Involvement is also associated Qith
other activities in which CWY is interested:v active returnees were \
more 1ikefy than the non-involved to have learned another language (66
vs. 54 per cent), and-also td have told others aboutk&NY and their
experiences in the program; Involvement also seems to be dependent
upon the participants' socio-economic position, which comes into play
ébiin as soon as théy return to Canada. The children of professionals

were more likely to be invb]ved in organizations (68 per cent) and to
) . _
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travel again (52 per cent) than were respondents whose fatﬂfrs were
primary producers, blue-collar workers, and labourers (60 and 36 per
cent). -

Such results suggest that re-entry patterns may be ,
self-reinforcing. Some participants may return with é concern.for thec
problem of development and a repugnance for Canadian society. Those
from well-to-do families.may have the resources to sort out personal
difficultieé; to return'to school, join international organizations,
further their intercultural skills, learn languages énd travel, and,
in general, enter a cycle of increasing invo]veﬁent and iﬁteres;.
Others may return to smaller towns, to more inflexible friends; they
may need to earn money right away; further education may be out>of the
_guestion; they may feel isolated from organizations whj?h would
maintain their interest in development, and frustrated thaf their
<kills are not used: in short, they enter a self-reinforcing c:cle of
- diminishing invo]vémeht.

These detailed processes of re-entry bear examination. The
initial mode of coping wi£h re-entry was found to have onagbjng
effeéts on goal-{ttainment, and this can only be explained through the
existence of such patterns of readjustment. If these patterns were

probed in depth to seems 1ikely that much stronger relationships would

emerge.
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. ) Implications

Implications for the CWY Program

TQ faci]itage the use of the findings by CWY, the
implications presented hére are in the form of specific
recommendations for the program.

In discussing the perceived effects of the CWY experiencé in
Chapter V, it was»evident that many pérticipants fe]t\they had grown
as individua]sfthrough their CWY year. CWY influence was considered
important in later decisions to return to school’, choose courses of
study, choose careers, study languages, and:return to developing
countries. VA great many'former participants have engaged in tﬁese
activities, and it is pbvious both that they fge] CWY inf]dénced them
and, since their_p}oportions are.so fqr above the norm in Canada, that
CWY acfua]]y did influence them. fheir attitudes toward thé causes of
underdevelopment also shifted, for the most part. As well, their |
re]ative]y high Tevels of involvement in international, commquty and
political organizations must be partially due to the CWY experience:
they believe this to be true, in any case. Finally, the individual
measures of.CwY goaT-attaihment, as deve]opéd and discussed in
Chaptef VI, give further evidence that CWY_has'had much success’ in
achieving its specific objectfves. Hence, based in the overall

positi?e CWY goal-attainment results, it is recommended that:

1. The CWY program be continued. .
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It should be emphasized tbet th{s recomméndation must be
judged in Tight of some of the weakAesses inherent in thebresearch
‘design; for example, the ack of comparative control data. This,
combined with CWY's rigorous selection criteria and prpcedures and the
tendengy of CWY participants to be self-seletting (see discusson in
Chapter II1), means that the recommendation is most relevant only in
the iimited context of the pFogram. |

It must be noted, ag‘we11, that this recommengatién is made
without the considerat{on of a thorough assessment of the value of CWY
- for the program'ﬁ'exchange countries ; a substantial proportion of
respondents indicated }eservatioﬁs about CWY's bgqef;t tq{tﬁe exchange
countries. ;ﬁl
In order to improve.overall current CWY'gpa1-attainmént

among Canadian participants, the findings suggest the following

recommendations: '

2. CWY maintain and continue to clarify and improve its

current - program focus of development education. -

In particular, CWY should emphasize formal development
education that examines underdevelopment from both endogenous and
dependency theory perspectives, in full discussion with exchange

country participants.

3. . CWY emphasize program changes that generally will

heighten intercultural interaction.
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These might include: upgrading exchange country-spedific
pre-program participant preparation (including 1ahguage tra}ning),‘the
introduction of formal theory on intercultural communication, and the

design of project experiences that demand‘intercultural dialogue.
4., . CWY intensify its experience.

This should be done primarily through the work project. It
should be designed as much as possible to be butside the experience of
the average participant, to continually confront him with the unknown,

»

and to challenge his attitudes and -values.
However, particularly if .CWY does intensify its experience,
and giQen the abparent importance of good leadership to program

success, it is recommended that:

5.  CWY give absolute priority.to maintaining and
continuing to refime its current rigorouS‘selection
criteria and‘brocedures for partiquants, and to

‘improving these for field staff. -

Based 1nvthe results of the investigation of participant

re-entry it is recommended that:

6. CWY maintain and continue to expand its current

re-entry program.

N .
N : .
i
' , ] .
- . . ° A
N
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Short term re-entry assistance, in pabtjcular, should be
oriented toward women'retﬁrnees-and to those with'margina1ity and/or
diso}ientétion problems. As well, re-entry progréms shouid encourage
aﬁ optimistic attitude among pérticipan;s toQard the possibility of

progressive social change.

7. . CWY formally adopt measures to encourage and prepare‘
participants to share.their CWY experienée'upon their

return to Canada.

- These might include: a formal contract bef@een the ch'
6rganization and th@*participants for volunteer service‘of' _ ' ;
presentations of their CWY experience. in their home communities, the
use of an instrument (such aé a questionnaire) to aséist participants
in-gathering COmpérative fnformation about Canada and their exchange
countrfes, and perhaps advice oﬁ.how and which media and organizatibns-
tb approach with 1nformatiqn,about their experience. |

Finally, as a'rgsult of the apparent importance of the

re-entry period to CWY goa]-aftainment, it is recommended that:

8. CWY replicate a similar study on a yearly basis, in ’
order to gather comparative data on the impact of

program changes. |

.This perhaps.c0u1d‘be most convenieﬁtly_done during \ v

_parficipant follow-up gdatherings.
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9.  CWY undertake a detailed study of the re-entrj‘pr0cess
in order to isolate discrete patterns of participant

readjustment. T

Implications for Training the Development Practitioner

_improve its efficacy.

"Genera11y, the findings of the study confirm much of what

already has been suggested'as effective training for deQe]opment

‘practitioners. In particular, CWY's overall success testifies to the

potency of combining "felt experience" (or, in the Bidd]es' terhs, —

"on-the-job-learning": 1965, p.'254) with ref]ection in we]]—animated,

intiméte groups. However, both ch s format and the study resu]ts

po1nt to mod1f1cat1ons or add1t1ons to this comb1nat1on that m1ght

S , | - D | -
As outlined in Chapter II, CWY is designed to foster

1earn1ng in four maJor areas: group, culture, community and ;

deve]opment. By 1ns1st1ng that participants work toward common goa]s

with people whq do not share a common 1anguage or cultural base, CWY

“encourages the basic personal ingredients of the effective ‘development

practitioner: self-awareness and-highly developed interpersonal

skills. Theoretica]ly,'an understanding of some of the issues and

skills involved in local &ev§1opment follows, when pakticipantéf]ive

and work -in their7host:communities,, Finally, participants are able to e

~examine some of'the 1arger'forces influencing develqpment

v (ihternationa] trade re]atidns, %oreign aid poTicy,vdiffering

po]iticaT(systems, etc.) as they experience and-compare development

'prOJects in Canada with'thosé in the exchange couhtries."This

' ' CY

)
\
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seguence of experience and learning, moving from éxpiN issues and
‘developing skills at an interpersonal level through the Tbcé] iévei

- and finy]]y to the international is one very logical (énd possibly
optimal) development training progression: other training-programs

_ might wish to investigate its utility further.

But while these trainingwfoci andbtheir sequence might be
optimal in theory, the study results indicate that in practise, it may
be difficuit to govern their Optima1 balance. Several findings
contribute to this assessment. Those participants who were a]ienatéd
during ne-entry (18 per cent), who had disorientation problems (12
per cent), and who were inconsistent in rankingvnarticipétory
deve]épment tactics'(57 per cent) testify to .confusion-that is very
pgssib]y dérivéd ffom CWY's ambitious overlapping df its various
_enpérigncés. Who can say what'learning finaT]y will result when an
individual is expetted tn.integrate successfully into a multi-cultural
group; to learn about local deveiopmentnissnes by working (for
exampie) in a’co-operatiVe store; and finé]]y, to gain an
understanding\of'the.probiems of internatinnai deveiopment by 1iving
with a peasant family (perhaps) in'the.Philippines, all at the same
tine? CWY participants perhaps have justificgtion for bewilderment.

Thus, whiie intense experience may producé a 5uperidr_

: iearning opportunity, it can be a difficult eddcational.medium to
4contr01; and, as indicated b&‘the study iindings, it may result in .
hanmful 1ong-tern consequences for the trainee. In this.regard, |
~ leadership must be of pnime‘impqrtnnce; sinte it is the

trainer/animator (or, in CWY's case, the group Teader) who -is largely
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responsible for manipulating the learning environment to the maximal ,
benef#t of the trainee. It would seem that, in general, the more
intense the training experiente, the more sensitive and_ski{iéd must
be its Teadership - both to enhance success and fo minimize risk.

fﬁig research also pointed to other e]ements‘criticai 10
program success - in particular, that the level of learning ultimately
reéiized bx the trainee, and perhaps‘moré’important]y, the exfent and
direction in which this Tearning is~applied, may‘be strongly
inf]uénced by the attitude of the development practiti@ner upon
completion of training. ‘fhe results suggést that any new awareness or
skills developed through his training experience will be applied more
effectively if the development worker "re-encounters" his community
with optimism that pqsitive change can occur.

In an effort to encourage this convictibn, it is recommended
that the training group be re]atively fso]ated from usual support |
- services (such as acéess to "outside" entertainhent or meal
preparation and cleaning services) and tﬁat its members be engaged, aé
a routine.part of their trainihg period, invphysica1'work of‘basic
communal.benéfif.':Overall, the CWY/experience”suggeStS that ~
collective physical work resulting in a tangible symbollof
“self-reliance and mutual benefit can help create ;hd,maintain the
_inner “"motor" of the effective deVe10pmenf worker; that is,'his
profound faifh that co-operative effdrt can improvétthe quality of
human existence. - ’ T I fA» o

VFinally! the gtudy findings fndicate that young women in |

Western society currently may be more predisposed to involvement in
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e
the case, then

progressive social change efforts than men. I% this “75‘
it is suggested that they be encouraged to seek further taining in
development in order that their improved skills will give them access
o positions of jncreased power and responsibi]jty. (/ _

But perhaps the greatest cohtribution of CWY to any form of
development education is the fact that it exists. The CNY‘ereriment
and others like it stgnd in tribute to those nations who, despité
their current economic or political problems, are wf]]ing to support
the- possibility of co-operative social change. For since 1945, the
choice for mankind has been painfully clear: either hehcontinues to
search for patterns of co—pperation'that will ensure a jUSt share of
the earth's resoﬁrceS‘for é]],hor he faces mounting chaos, suffering
and eventual oblivion. For the déve]oped world not to be engaged in
the forﬁer‘choice is to reject what is probably both the greatest

responsibi]ity and opportunity'of the final decades of the tﬁentieth

century.
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PARTICIPATION OF COUNTRIES IN CWY BY YEAR

! Year
Country 72-73  73-74 74-75 75-76 76-77 77-78  78-719  79-80
Bangladesh . ' ‘ X
Bolivia ' A x X
Camaroon X X
Colombia X x X x  x  x
Costa Rica . X X X ) S X
E1 Salvador . . X X X | X X
Fiji - - X X C, e v, ‘
Gambia | X X . X, X
‘Guatemala = X X . X X X
Guyané ‘ | . | x x
Haiti ' . X X x X X
Honduras R x G
India , . o ‘ X
Indonesia _ X X X X T ¢ X
Ivory Coast . X X x- X
Malaysia X x X X x T X x X
Mali | | | X X
Mexico - X x x S ,
Philippines X x . X X
Sehgga1 | X X X X X X X
Sri Lanka ' X f : 1{ x’"
Tgnzania s X .
Tunisia X X ox x - i
‘Yugloslavia~ x ' -

~

" Source: CWY General Secretariat, Montreal.

.~
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/
TRAITS OF THE IDEAL (CWY) CANDIDATE

~ DEFINITIONS

For much of the evéluation day,'the psychologist and the
animator will only havé’;o mark the participants on four (4) broad
dimensions: |

1. Work (W)

2. | Acceptance by the group (AG)

3. Inf]hence on the group (IG)

4. Interest in the Third World (ITW)

- 1. WORK'gw! , . h \
This dimension refers to the parf%éipant's "work" within the \
group. The participant who receives a-positive rating (+) on the

dimension openly shows motivation toward work. He/she does something;

he/shé does not.remain passive, or simply observe. °
- This type‘oﬁ'participant, thereforé, gets.involved.in ;ome""
concrete work, or in some of the.day's activities (manually or
-verbally). 'Such-avarticipant exhibits moti§ation to throw
'hih-/herself‘enthusfastjca]ly into'the activitj, to act, to do
something aS'opposed to the Q$hef type of barticibanf who tends to be
rather shy, appréhensive, obserying, or detacﬁéd.

+ . The.qua1ity of thevwork done by the participanf'should-qlso
be considered of forging ahead, action, and should dembnstrate.

intelligence and creativity.
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2. ACCEPTANCE BY THE GROUP (AG)

This dimehsion refers to the aceeptance'of the bafticipanf>'
by the group; watch for the impact the participant has'bn the group,
of his/her style, his/her verbal expreSsion. "

This participaht who obtains a positive rating (+) on this
’dnnens1on should be very we]] accepted by the group, he/she is not
" rejected, and the other participants of the group have no trouble
establishing contacts with him/her. The group does not tend to
isolateithis candidate; his>opinions afe-appreciated'and iiStened to.

The individual is not necessar11y a 1eader a leader is not

always well accepted by a group.

3. INFLUENCE ONNTHE GROUP (1G)

. This dimension refers to the quality of influence that a
partfcipant may have on the Qroup.

The partfcipant who receives a positive rating (¥) on this
dimension shows strong influence on the group: he/she helps the
group, participates in the group's-activitiee, and respects the
group’s standards. |

. ‘As opposed to someone who has a negat1ve influence on the
group, he/she respects the group opinion, w1thout neglecting to
express h1s/her own personal ’ op1n1on. He/she he]ps the group meet 1ts
objectives (as opposed to "his/her personal aims") through pos1t1ve

o

participation in the work, and the qua11ty of his/her
‘inter-re@8tionships With the other participants.
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\

Th?s is, therefore, a f]exiole'person, capable of helpful
.relat1onsh1p w1th the other part1c1pants capable of reconc111ng
_h1s/her interests w:XE\those of the group, capable even, of giving way |
to group opinion, yet cont1nu1ng to part1cpate act1ve1y'1n the

proposed activity. This participant 1s, therefore, not one to block

or hold back the others; he/she is also not necessarily a leader.

4. THIRD WORED (TW)

This d1mens1on refers to the part101pant s, interest in the

Th1rd wor1d.
The participant who receives 8 posftive assessment (+) for
this dimensfon shows ah.fnterest in human problems; he/She shohs
reepect for and kpow1edge of the cultures o% others. He/she also
agrees with Canada World Youth‘s‘objectives.
This is, therefore a’flexibIe‘participant who appears open
to values that are-foreign to h1m/her -as opposed to a r1g1d person

who demonstrates preJud1ce. |

14

: Source CWY: CWY Selectiop Division, Manual for the
Eva]uat10n of Participants 1976-77 (Montreal: CWY General
Secretariat, 1976), pp. 1Z2-14. o : :
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\

PROPOSED EVALUATIVE DIMENSIONS OF CWY PARTICIPANTS 1974-75

In accordance with the overall objective of the program,

that is to say, self-actualization. (optimum functioning) and "openness

" to learning":

-desire for growth
-creativity
-responsibility
-self-criticism
-autonomy

-sel f-awareness
-actualization
-sel f-regulation
-personal identity

at the pefsona1 level:

at the interpersonal level: -unconditional acceptance
: -openness '
-tolerance of ambiguity
-empathic listening
-expression
‘ : . -presence

- o : -adaptability
-sensitivity
-=group work

at the intercultural level: -"planetarization"
: : -cultural identity
~-ethno-expansion
~quality ' v
. -perception of differences
at the social level: -increased consciousness
: -involvement-engagement
~cultural identity
-"powerfulness" -~ -
~-grasp of contradictions
-agent of change
~-harmonious

Source: CWY: CWY Research #hd Development Divfsion,
Evaluation Programme 1974-75 (Montreal: CWY General Secretariat,
1974, p. 7 : : , .
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UNITED NATION'S DEFINITION OF COMMUNITY DEVELOPMENT

The term "“community development" has come into internatfona]

usage to connote the processes by which the efforts of the peop1e-_
fhemselves are united with those of gévernmenta] authorities to-
improve the econ&%ic, social énd cultural conditions of the
communities, to integrate these communities into the Tife of the

nation, and to enable them to contribute fully to national

progress.

This complex of processes is then made up of two essential

elements: the participation.by the people themselves in efforts

to improve their level of living with as much reliance as

_possible on their own initiative; and the provision of technical

and other services in ways which encourage initiative, self-help

and mutual help to make these more effective...

. ; P
These programs are usually concerned with local communities,

~ because of the fact that the people living in a locality have

many and varied interests in common.” Some of these interests are

. expressed through functional groups organized to further a more

limited range of interests not primarily determined by -

Tocality...

If participation of the péqple is to make a significant

~ contribution to social and economic development throughout;ga‘

cbuntry or territory, it should be undertaken within the

b
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\

frifework of a national plan covering a large number of the

. s 4. L
smaller communities...
L et ,

/

h -

rt'ig'zaﬁba\gng;fSebagse‘ig s concerned with changing such
attitudes and pract}ces as are obstacles to social and economic
improvements, engender®g particular attitudes which are-
conducive to these improvements and, more generally, bromoting a
greater receptivity fo change. This implies developing the
capagity of the peop]e to form judgements on the effects of

~activities to determine the goals to be arrived at, to adopt

technical changes and to adjust themselves to changes brought

about by outside forces...
. SN
It is organizational not only because people acting together

are better able to pursue the interest which they have in ‘common,
but also because it requires the reorientation of existfng
institutions or the creation of new types of institutions to make

sel fhelp fully effective and to provide the necessary channels

for governmental services....

If the full benefits of better education and improved

organization are tobgséreali d, two conditions are necessary.
PR - : v .

P

ple; should be taken into

consideration... The first duty of those responsible for

First, the felt nge.cis ‘of the peo

community development programs is to identify the felt needs of

P
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the people. They should also assist the people in making better
judgements for themselves on what their. needs are.and-how‘to
satisfy tﬁem. Finally, fhey should be able to identify needs not
yet perceived and make the people conscious of them a;ﬁ aware of
the importan?e of satisfying them. It should be recognfzeq/(/o
however, thaf it may be practicable to satisfy some local needs
or that théy may be inconsistent. with government policy for the

economic and social development of the nation...

e

The very concept of community development elaborated above

ldemands the use of the know]edge and skills of all the re]evant

national services in an integrated rather than an 1solated or
fragmentary way. To serve the ultimate objective of a fuller and
betterllife for individuals within the family and the cbmmunity,
the technical services must be conceived in a manner which

recognized the indivisibility of the welfare of the individual.
The U.N. description goes on to stress that:

...Schemes are to be considered community development only when
they are implemented within a certain framework, crucial elements
of which are the concepts of felt needs, local involvement and
participation, working with groups and. commun1t1es ‘rather than
individuals pnd using an lntegrated approach to development.

N
p
."

Source United.Mations, Popular Pért1c1pat1on in

Development: <§?f_g Trends in Communiuy Development (New York:

Un1tedié—Tbns,

PP. S'T
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“the training role those ment1oned below appear to be of specia]
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TRAINING ASSUMPTIONS

Among the a35umpt1ons which underIie tra1n1ng ph1losophy and

importance.

1.

There is an assumpt1on that eyery individual has worth as a

person. An individual is entitled to maintain his self—respect

uand'd{gn1ty. His feelings are 1mportant and should be

respected. Criticizing an individual's behavior is

differentiated from rejecting h1m as a person.

*" There is an assumption that human béihgs have a capacity to learn

A8 ahd“to grow. General]y, people do what they have 1earngd to do

3.

~ :'ada they usually fo]low the habits wh1ch have guided- them in the

past. Thus, they tend to be gonsistent 1q{th/1r actlpns.
However, they also change their attjtﬁdes and beliefs and develop

new ways of doing things assa"Feselt/of new emotional-

b
#n

intellectual eiperienCes. ‘ ‘ ' <

\ . K
There is an assumption that-the most effective type of learning. -

that which is most 11ke1y to 1qi¥a’hce attitudes and behavior -

comes about-through having emotionally 1nvo]v1pg_expecjences and -

pare stimulated

reflecting upon them. Individuals learn as
. , -

\<



b
e ; ’behavwr is a crucial factor An furthering the growth of a

v6.‘ ‘

4.

-

5.

|

. the tra'iner 3 wﬂlmgness to encourage scrutmy of ﬁ]s own role

" 7 climate which permits eanfnation of the role behavionof

- K “ 243

K

o, ¥
- ¥ : o ]
sithere is, stress though the individual mdy

. .

not recognize it as sud

There is an as?unntion that a permi‘ssﬁe atmosphere - a-group
cl imate conducm to free dlscussion and experimentation with
T J

" different w‘; vf behaving - is a necessary condition for
.

learning. Only when an individual feels safe enough to behave as
I he normally does 1s it possible to. detect the _behaviors which are
\inproductive, i.e., those which are n&»effective with othern - *
persons. :In \a:,nonjndgmenta] atmosphe.‘re a trainee is more likely
. to be receptive to feedback from others and will%ng. to try

_différent’ ways Qf expressing himse]f. ,

There is an assunption that the tr!imng role carries g .
responsfbihty for he] p1ng the trainees learn from the1r
expenence. This 1nvolves-fac1htatmg the development of

cond'ltloﬂs mthm the .group which will be conduc,&ve to learning -
.r-q f ’

o and gu1ding the learmng experience. It 1mphes that the trainer

~-':"v,-'" as a person 1nf'luences events ,mthin the g;%up and that h1s

i"} i behavwr is also a legitimate subject; fpr exammatwn. In fact,

&%

w : . :
members. T ,‘ S o h..f
2 vL ¥ : ' ] ' o

‘:{

There 1s an- assaptibn that*the most productive way to work is ta

3

share_ tp the diagnosis of problems and to co’l!aboratively pl an ..

) . o . ° . i . . L i
. : L - L



244

- ' 2J
and eva*ﬁate act&¥1t1es._ATh1s met hod 1eads to greater emotional

: -s,,

1nvo]A§?entéon‘tnl peri o?’partic1pant1? It results in greater

M’ppmfer commlﬂient to decisions.

7 'ﬂﬁheF‘ is:’ an*assumpt1on that the study of "“group processes,“ i.e.,
”Johééégnrk g done and the characteristics of the interaction among

pqrsons as they work; he]ps to imprnve group eff1c1ency and

@ ;prqduct1v1ty. The crucjgttfactors which 1nterfere with
;cgoper%tive effort more often 1lie in the manner in which peop1e‘
_work together than in the mestery of technica] skills. Probigns
of invo]vement fh cooperative“effort, of relationships between
}Qinidqq1§,vand of reletions,between individuals and the group

A\

« -+ all’ are of universal nature. The best‘p1ace to study. such
problems is in the 1mmee1ate ;resent. Hence, examination ef what ™
is going on in the group in"the herevand-now prov1des the
richest mater1q1 for learn)ngifgﬁyery memberccan part1c1pate
;meaningfuJ!y beeausefhe hésvwitﬁessed'and‘experienced the data

be1ng discusged.

'# L
[

Source.' F. H. Margolis, Training by Objectives: A
Part1c1pant Oriented Approach (New York: McBer and Company, 1970), vy e
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July 17, 1979
- : ?
- -~ “ .
. i - oo
Frainie Regiona! O+ 3 0 » LS e —‘:.,-‘ v - F .-
Bureau regional des 7y . ’a ﬁ . P2 T, .-,_;1 )
: ' : $ R TR PR
10523, 77 Avenue s SR .
Edmonton, Alberta TBE 5.8 . q.;,':vf}‘: S A T R
(403) 432-0462 . AL T .
Telex: 037-2188 LRI .
o ‘
v . r-”' . " P
- . W by e
Dear : : Sa : .
. b4 & Ty . ot

5 b Y R
| . . gﬂij’f*\fh AN
"As' I mentioned-overd the telephone last week, you are one of R AL WL L
approximately 50 former CWY participants that I have asked to :

help me in pre-testing the enclosed CWY Participant Follow-up

5200 v Prerre Dupuy Study Questionnaire. Pre-t sting is quite important, since : ;
Monueal, Quebec it is at t{ns stage that any_fn_mg] changes r made to tr)e L S '

. Questionnaire design before it is sent to eWryone else involved
(514) 861-9731 ~ in the study. In our case, this will probablinclude some
Cable JECAYOU Montreal - former CWY exchange country participants as as all other
Telex 052.7189 former Canadian participants. '

I would like to give you a few guidelines that should help you
/\ in making judgements as you work through'the questionnaire. Any
: comments, posittve or negative, will be gratefully received!

>
Michael Oliver } c . . L. . .
President/Charrman 1. Does the guestionnaire generally create a positive impression?
Raynell Andreychuk Does it motivate you to answer it? Do you find it interesting? T
Vice-presidente/Vice-president E . .

b 3 . ) N \
g Nice-president 2. Do you understand all the questions? - _ w
11 Dodi : S ’ .
Vcepesaenvcepresdent 3. Are all the words understood? : ‘ -
Jean Fortier } . . ' . . ‘ . . .
Tresorier/Treasurer 4. Does egch close-ended question have an answer that applies to
Paul Becker .. you? . . .:,r“ _ e
" G. Allan Burton ' ¢ M
Robert Chche 5. Does any aspect o]:,the questionnaire suggest bias on the part
‘ - ‘
Wibur Cotn of the researcher;\.J : - o ‘
Louss Desmarars 6. Are there any questions that you feel should be asked of former
id Glenden| $ e g . o -

Dona encenning CWY participants that have not been ificluded?
George Lee . . ) { , . i
. . . . : ’ '_f&,
Donaid McDougall . . ) :.c"
William O'Bren . : ~ ... page two ‘

* dfarie Resanovic . ) ' . ’
Keith Sprcer - T : ‘ : ’ ~ .
Sylvia Van Brabant - oo : . ¢ g Ot . -
Jacques Hébert 3

eyent Presoen . @
Pierre Dionne L4



A Can- - . -
Ty . C W

Although this will not be asked of future participants involved

~in the study, I would appreciate it if you would put your name,
telephone number and the approxjmate length of time it took to

' complete the questionnaire .iA “Wper right-hand corner of the

questionnaire comment sheet. will then be able to get in touch

with you for further clarification of any comments you make.

Fhe timing of this pre-test,is'very impoatant since the fina] draft
of the questionhaire is scheduled to be sent in early September.

So I would appresjate it very much if you would comp]ete and return
it as soon as pos§ible.

Thanks agaln for your time and help. I hope summer is agreeing
with you. . .

Sincerely, ..

"o .

Bill Young ‘
, Principal Researcher
" CWY Participant Follow-up Study

Tl CWY experience: :
P g -, . Co-ordinator, Prairies R 0., Year III
Y . Co-ordinator, Philippines,. Year Iv

- ‘;’ . s , Co-ordinator, Indonesia, Year V

20 o . e

—
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Frairie Regional Oti.~.
Bureau regionat der Pra r . :

10523, 77 Avenue
Edmonton, Aiberta T6E 5J8
(403) 432-0462

Telex: 037-2188

BRI I3

VIR H
Clte du Havre
2500. avenue Pierre Dupuy
Montreal. Quebec
Canada H3C 3R4
(514) 861-9731
Cable JECAYOU Montreal.

Telex 052-7189

-

Michael Ohver -
President/Chawrman

Raynell Andreychuk
Vice-présidente/Vice-president

Rheal Berube .
Vice-president/Vice-president

Wiiliam Dodge . .
Vice-presdent/ Vice-pres

Jean Fortier
Trésorier/Treasurer

" Paul Becker

G Auan'B;mon .
Robert Cliche
Wilbur Collin

Lows Desmarais
Donaid Glendenning
George Lee
Donald McDougall
William O'Brien
Marie Fle;anowc
Keith Spicer

Sylvia Van Brabant

Jacques Hébert

Tre aeh Prescent

Pierre Dionne .

LR

. you anothﬁr copy.
ot

Isuccess of the study depends on the

. 248
.."‘.,' l 1
fzunaesse Conada Mmoo
C‘O’}OCIO LUO”_,:j \".‘:;!‘!,'.v o ) : . . .
August 10th, 1979
x
Dear | L

A ’

Sometime during the past two weeks, you should have received a
copy of a CWY Participant Follow-up Study questionnaire. You
are one of approximately 50kormer CWY participants from the
Prairies Region that I hav fpked to help in pretesting the

questwnn@we. ‘5:«,-,. % . "!“5‘4.

If you did not receive a questignnaire or have misplaced it,
please telephone me collect at- 403) 432-0462 afid [ will send

) If on the other hand,.yeu have received it,
yet sent it back, ‘may I remind you of it? The
early return of as many

but have
questionnaires as possible.

If your questionndire is already in the mail, thank-you again .

for .your time and help. -

Sincerely,

Bill Young

: o Principal Researcher
‘ CWY Participant Follow-up Study-
. - ' 3

s ' “

. ’ -
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b
CANADA .
WORLD .
. "YOUTH '
¢ ‘o
: FORMER . )
wPARTICIPANT
' FOLLOW-UP
Lf*_?ﬂﬁ‘ . 'STUDXI
- Q,r,g
v" . | . : | o V
b COMING HOME: _ Have you been able to use the knowledge and skills
7 3 you gained while in CWY? Are cross-cultural youth
' ’ exchanges an effective way of learning about '
WHAT WAS international development? Should youth exchanges
IT LIKE ' with the Third World be continued? These and other
FOR , v concerns are:the focus of this important inter-

national study of former CWY participants, currently |
being sponsored by the Canada World Youth program

. ¥ oYour - and the Canadian International Development Agency.
& ' L K :
Please answer all of-th!!qaestions. If you wish to

comment on any questions or qualify your answers, °
please use the margins or a separate sheet‘
paper. _ - ‘

. ‘ | . Your answers will be kept strictly confidential.
: . ; - To ensure confidentiality, please return your \
B ' : e , questionnqire using the envelope provided to: -

CANADA WORLD YOUTH A
FORMER PARTICIPANT FOLLOW-UP STUDY
10523 - 77 AVENUE

EDMONTON .

ALBERTA .

T6E 1L3 .

s
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1
[gst of all, we would Yike some basic information about your CWY experience as well as what you have
: i P®en doing since you left S:NY B
{ s e e —— L. i - el
ro
\QJ-] In what CWY exchange country were you a participant? N
EXCHANGE COUNTRY . . I :’i; v
Q-2 Hhat;iear werf Jou a participant in CWY? (Circle the numbek of your an@) Y.
A : : ' -1 YEAR FOUR (1975-76)
2 YEAR FIVE 1976-773
3 YEAR SIX 1977-78

-3 What age ware you when you began your CWY year? (Circle number)

1 17 YEARS

2 18 YEARS

3 19 YEARS

T 4 20 YEARS

) W

“ -4 Before going overseas with CWY, how much travelling in Develdping Countries had you done? {Circle one
munber) . .

T i 1 MORE THAN ONE MONTH e ,
, , : 2 LESS THAN ONE MONTH RN,
y e N "3 NONE - HAD TRAVELLED'IN OTHER DEVELOPED QOUNTRIES ONLY
) \ : 4 ' NONE - HAD TRAVELLED IN CANADA ONLY . o
I

L]
/” Q-5 During the past year, have you had contacts with your CWY team-mates in any of the following ways:
/ (Circle number of each type of contact had in each column) : o

& LANADIAN EXCHANGE COUNTRY

JEAN-MATES TEAM-MATES '
1 1 MET WITH THEM SOCIALLY

- 2 2 SPOKE OVER TELEPHONE

3 3 _ WROTE TO THEM- -
4 - 4 RECEIVED MAIL FROM THEM
5 5 WORKED ON SOME PROJECT TOGETHER
6 6 HAD NO CONTACT

Q-6 During the past year, have you done any of the following activities: (Circle number of each a'ctivity
done or currently doing) '

ATTENDED A CWY FOLLOW-UP MEETING

ATTENDED A CWY LOCAL COMMITTEE MEETING

ENCOURAGED OTHERS TO APPLY ‘TO CHY

WORKED AS A VOLUNTEER FOR CWY

WORKED AS PAID STAFF FOR CWY'

MET SOCIALLY WITH ANY CWY PARTICIPANTS

WORKED ON SOME PROJECT WITH ANY PAST CWY PARTICIPANTS (If yes,

please describe) : : ﬁ

Y
S LW

4

Je Lo S ————— ——— .

ks T sl e B TR
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Q-7 During the past year, approximately how many times have you done any of the following activities:
(If none, write IU'S ) -
< " ' ’ Number of Times A ,
TALKED TO SCHOOL GROUPS ABOUT YOUR CWY EXPERIENCE
>TALKED TO COMMUNITY GROUPS ABOUT YOUR CWY EXPERIENcé
PROVIDED INFORMATION TO T.V., RADIO OR NEWSPAPERS -
ABOUT YOUR CWY EXPERIENCE .

3-8 Have .there been any other ways that you have tried to share your (WY experience with members of your

o ' ' community? Please describe anything that you have done as specifically as possible. =
-
g-9 Did&;u go {or return) to school since you left CWY? (Circle number) ) i ’ o , 
h — : ‘ /
1 NO (If no, go on to Q-10) 1
!

2 YES (If yes, answer Q-9a to Q-9c)

0-9a (If yes) Please indicate what formal educatfon you received {or are receiving) since your
CWY experience.

' NAME OF INSTITUTION DEGR_EE SOUGHT DEGREE RECEIVED A’REA"OF SPECIALIZATION
¢ . , : : oy -
B ' ) ‘ . '
ﬁ : Q-9b How much did your CWY experience influence your decision to go (or return) to school? (Circle
ol number) . .
1 NONE~
2 VERY LITTLE .
3 SOME
4 CONSIDERABLE
5 VERY MUCH

e anemarn e

Q-9c How much did your CWY experience influence your chaice of studies? (Circle number)

NONE : ‘ >
VERY LITTLE .

SOME

CONS IDERABLE

VERY MUCH

L 4 S o,
Q-10 1In your opinion, what kind of education is most effective? (Circle one number) .
. % ) . ey
o 1 LEARNING IN THE FORMAL SCHOOL SYSTEM O
: ' : 2 LEARNING BY ACTUAL EXPERIENCE AS IN THE CWY PROGRAM - -
°©3 OTHER (Speciﬁy)

VBN -

0-11 Before joining CWY, did you have any occupational plans? '

1 YES (Specify occupational plans)
2 UMDECIDED -
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Q-12 What are your major occupational plans now?

1 OCCUPATIONAL PLANS NOW:
. 2 UNDECIDED

e e T e et = i o -

=13 1t your plans have changed or been modified 1n any way, how much did your CMY experience influcin e

this change? (Circle number) ' "\
\,
1 NONE
2 VERY LITTLE _ ‘
3 SOME . *
4 CONSIDERABLE
S VERY MUCH
a .

Q-14 Since leaving CWY, have you studied a ‘foreign language? (Circle number) .

1 °NO glf no, go on to Q-15)
2 YES If yes, answer Q-14a to Q-14b)

Q-143 * (If yes) What language(s) did you study? (Circle number of each language studied)

FRENCH
ENGLISH » -
SPANISH -§

OTHER (Specify)

£ W N

[}

Q-14b  How much did your CWY experience influence your decision to study a foreign language(s)?

,ltggegs

2 Y LITTLE
3 'SOME

4 CONSIDERABLE

5 VERY MUCH

Q-15 Since leaving CWY, have you done any more international travéﬂing? (Circle number)

1 NO slf no, go on to section Il on the next page)
2 YES If yes, answer Q-15a to Q-15b)

Q-15% (If yes) Did you visit a Deve'lop1ng}untry?

1 NO
2 YES (Specify countries visited) : B e

» ——— e ————— e e —— =

. ) . . e e i o e -

W

Q-15b (If yes) Wow much did your CWY experience influence yb’decj;sion to trayel again ‘to a
. Developing Country? (Circle number) @3

NONE v
VERY LITTLE :
SOME )
CONSIDERABLE

VERY MUCH

[t F YRy YN
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An important purpose of this study is to learn more about the readJustment of former Canadian CWY '
participants to Canadian society after the program. Please answer the follomng guestions as ful!y ,
as possible. . . '

l

-

JOverall, after your CWY experience, how difficultﬂwas@‘t for you to readjust to Canada? (Vircle nuweem
' VERY EASY ‘

FAIRLY EASY

FAIRLY DIFFICULT

VERY DIFFICULT

P XN S

Was it edsier or harder to readjust to Canada than it was to adjust to your CWY exchange country:

MUCH EASIER TO READJUST TO CANADA
SOMEWHAT EASHER' TO READJUST TO CANADA
SAME *

SOMEWHAT HARDER TO READJUST TO CANADA !
Q MUCH HARDER TO READJUST TO CANADA -

DB P e

Do you feel you are having problems readjusting to Canada now? (Circle number)

MANY PROBLEMS .

Y
' 2 SOME PROBLEMS o o
. 3 NO PROBLEMS . £ h
(53N

Please describe your major rea‘&JustmenL prob]ems (1f any) . e

bif T

La ——— e e .

. i, ; 4 S

‘.

How could CWY have been more heipful to you when you returned to Canada? e e

-

Thinking back to what it was like for you to return to Canada after your CWY experience, please !
indicate how much you agree or disagree with the fonomng statements.

(Circle one number for each item)

: ' - AGREE AGREE DISAGREE _ DISAGRET
During my first.month back im Canada: _STRONGLY ~ SOMEWHAT ~ NEUTRAL  SUMIWHAT ~ STRONGLY
A. 1 was proud to be a Canadian ............... e 1 2 3 4 5
B. | was ashamed to see the way Canadians spent
their money ............... et se sttt aataeasoas 1 2 3 4 5
C.-1 felt good about the Canadmn organization(s) .
that 1 belonged to ....... Cerreeseas Cereieinaae 1 ? =3 1 "
D. 1 didn't respect the way Canadvans used the ’ )
time ... ..... woraoee .-'.-‘l -..-l“;.’e“--....a 1 3 2 = 3 4 5 N
E. I thought I could convince other peaple tq see N ‘ j
thmgs MYy WAY «veoicoocannnns herseeneteaaie P SN 1 2 3 4 5 ;
F. 1 felt th L my ideas would not be accepted by . :
many pe ,,., .......... 1 2 R 5 !
G. 1 felt that 1 was tdo’ dffferent to ever fit . T '
back in? Canada .-,);f. .......... sieigmeaiireniias B 1 2 3 4. 5 ?
“H. 1 felt I was %t as"’productive as 1 %ﬂd have ) . - -
. been ....... O PP S 1 2 3 4 5 ‘
ﬁj E - ¢ :“‘. ' - - ‘ : R

. ) . . B .
< v % . .
' . . A
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-7 When there were differences in opinion between yourself and others during your first three months
back in Canada, did you try to do anyof the following things? We are interested in what you tried
to do, not whether or not you succeeded. ’

\

(Circle one number for each iten)

- ' . AGREE AGREE . DISAGREE  DISAGRLT
I tried to: 4  STRONGLY  SOMEWHAT  NEUTRAL SOMEWHAT STRONGLY
A. Get others to do things the way they did
_in the exchange country .......ccoeviiiiennnnn, 1 2 3 1 h
E. Change what I talked about to be like other ' .
, Canadians ......ooiieiiiiiiaiiiiiiiiiiiiienans 1 2 3 a 5
! ' Re-accept Canadian ways of doing things ......... T 2 ? oA ; N
7. Suggest better ways for some people to spend ' r
their time .............. R 1 2 3 4 5
L. Change the way things were done by other
Canadians ... 1 2 3 4 5
F: Change my own attitudes to avoid disharmony
With 0thers ...t iinriii i tieeinrirnseaannanas 1 2 q
G. Join in what others were doing .................. 1 2 4 5
. Get others to accept my point of view .......... . 1 2 * 5
: 111 ’

]
In this section, we would like you to’ describe some of the changes that you may have rerogmzed in ]
yourself when you returned to Canada from your CWY experience. ]

1

° y-1 Please rate, according to the scale provided, the effect of your CWY experience on Ed(,h nl Uu
follbwing items.

‘'l means much higher now than before CWY
2 means somewhat higher now than before Wy
(Use this scale) 3 means same now as before CWY
4 means - somewhat lower now than before CWY ’ . T
g 5 means much lower now than before CWY . ’
A ‘ i . MUCH  SOMEWHAT  SAME - SOMEWHAT  MUCH
' ltem N HIGHER HIGHER  AS BEFORE  LOWER LOWER
A. My self conﬁdence ........................... e 1 2 3 A 5
B. My independence ...... ettt 1 2 3 4 5
C. My knowledge of myself .........coieiuiirninnnenan. 1 2 3 4 T 5
D. My interést in international development and / L
Or POTHLICS v ottt e 1 2 - 3 R L
E. My desire to work or be with people of other - , '
cultures .....cevune Ceeeseee sttt 1 2 3 4 5
F. My interest in Canadian or local politics b . i
N and / or development .........ccoveuunnenee ceseenns 1 2 3 4 5
e G. My desire for material gogHs .....................e 1 2 3 1 .
P H. My interest in learning French ............ FUE 2 3 A 5
I. My interest in learning foreign languages ......... 1 2 3 4 5
®.J. My understanding of the different cultures. : ‘ .
in Canada ..... ieeseesene i eneenanes P T 2 3 4 5




255

Q-2  Which changes to the items in Q-1 have been mos ¢ important to you? (Put letter of item in the

gppro Jriate box)

MOST
IMPORTANT

SECOND
MOST
IMPORTANT

THIRD
MOST

‘ IWQmT

Q-3 Aisted below is a series of statements that relate to some of your skills® Please answer the following
two questions for each skill statement by selecting a number from response scale A for column (A} and

from B for column (B).

- Q-3a-'Djd your skill level increase or

decrease while in CWY

Q-3b How much are you now using the skill?
3

U‘lhwl’\)b—‘-
2
o
3
w

means
means
means
means
means

[SA NN )

A
increased very much
increased somewhat
same as before CWY

decreased somewhat
decreased very much

B

never
rarely
occasionally
frequently
always

each column for each item)

(B)

(Circle one number in
(A)

While in CWY Skills now using

My ability to: ¢ INGREASED DECREASED  NEVER ALWAYS
A. Work and / or be with people of other .
ethnic or cultural backgrounds .............. 2.3 4 % 1 2 3 4 5. .
B. See things from a broader perspective ....... 1 2 3 4 5 1 2 3 4 5
C. Feel comfortable and be able to work in s
unclear or uncertain situations ............. _1 2 3 4 5 1 2 3 4 5
0. Keep.working at a project even when many - - -
things go wrong until a way is found to .
reach the goal .........ccovniieiun.at. fereeen 1 2 3 4 ,5 1 2 3 4 5
E. See problems and situations in different . '
. _ways from other people ...... v e 1 2 3 4 '5 1 2 3 4N\&
F. Be friendly while working to finish a
project ... il e e 1 2 3. 4 5 1 2 3 4 5
. G. See situations from the other person's . O Y
point of view ............. R N 1 2 3 4 5 ) 1 2 3 4 5
H. Show other people that you respect ‘them ..... 1 2 3 4 5 1" 2 3 4 5
1. Be'patient ............ feeereneaes weieiiaee.s 12 3 8 5 1 23 4 5
. J-Speak French ...........oiiiiii, 12 3 5 1 2 3 4 5

0-4  What obstacles exist (if any) to you fully uging the skills and experience you %i.ned while in CWY?

—————




N

1
y-A

“The following statements are considered as possible tausag of underdevélomnt in Third World,

)
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[ ]

-

As a result of your CWY experience. did you find yourself questlonihg the folloumg bar liteJnsuen
wore or less than you did pefore joining CWY? . ‘
1 means questioding h more now than before CWY
' 2 means questioning hat more now than before CWY »
(Use this scale} 3 means questioiing Same now as before CWY 7
4 means questioning s hat less now than before Y
5 means questioning mich less now than before CWY
“ (Circle one number for each item)
. ¢ MUCH  SOMEWHAT  SAME  SOMEWHAT  MUCH «
1 was questioning: > . MORE MORE  AS BEFORE  LESS LESS
t J ‘
A. The meaning of my 1ife .,.....¥0.. TR T EET 1 2 3 4 5
B. The -direction my career might take ............ PR 2 -3 4 5
C. My relationship with my friends ............. cvesnen 1 2 3. A "5
D. My responsibility to my fellow man / woman ......... 1 2 ° o3 a ., f
. My feelings about Hvi:ﬁ"ﬁn an affluent country) .... 1 2 3 4 5\
T My religious and / or spiritual beliefs \..oo.ooviis 1 2 3 4 5’
lb'v s \
It you were questioning any of. the above life issuey, which have. becn nb\t important to you® (P'u!
letter of item in appropriate box) . . ‘ o
U " il ' »
) ‘ LS msT ) \ . ’ .
Ve ,om NIRRT IMPORYANT * . .
H o ' t : tola N
.
v ~ MOSY .
H'PORTANT - — !i ’
] L Y
! o e a

WML
IMPORTANT

fﬂountnes As a reSul; of your CWY experience, did you tMnge your opinien about the importance
ch? "
\'u ] . (( h' K ' ~-t ‘
X . 1 means much more Whpgrta now “thaN‘Before CWY .
o 2 means somewhat haré {dipo than before GWY
, ¥ 3 meangg same as bafore CNY. . ﬁ
. TN 4 means T somewhat lesg Faperted W thin before CWY
N T 5, means wch 1esy o nt now than befo,re CWY
Yy kS (Circle one mmber of each Ptrw)
' mcn MoRC SOMUWIAT  SAMU A SO MIA|
i IMPORTANT ~ “MORL ™ wBRQJL LFSy .
A. Poor leadership and economic planning ....... 1 ,‘2 V( 3 4
B. The control of international trade by the o .
developed countries ............ meeseesan s daen 1 2 3 4
L. Poor geogfaphic location. lack of natural “ '
. resources 1 "2 3 4
D. Too rapid 1‘T ) 2 3 24
£. Not enough fo 1. 2z . 3 - 4
F. Not enough use of Western organizatlonal nthods 1 2 3 4
G. Internal political 1nsability ceeerenn 1 2 @ 3 4
I. Political and economic dependence on foreign
countries .......... ettt 1 ., 2 3 .4
1. Past colonial domination ........c.covivevnnnnns 1 2 3 4
J. Too close an attachment to traditiona] beliefs 1 2 3 4

4



; ) ,\.; ) . ) . o “ “:; - } * ‘ oy O BN
s " . 'I"‘ v UA‘ ".' v - ¢ \&" B ;. )
- 0-5\1 In your opinion, which of the items in Q-4 contriwtes the most to underdeveiopment in Inird wékld ’
i countries? (Put, letter of 1ta¢ 11\ appropr'late box) #
’o, » o, : IR AR ’ )
T o “ A ] . - CONTRIBUTES , :
. - R * v MOST -
.".' . Q- * o . ] ! - L

. CONTRIBUTES'

- : . ' " SECOND
P o | et
. - ¢ . ) v . ™ . g
, o : N - CONTRIBUTES S
~ e 3 : I S THIRD : S |
« . ) K . ' " ) . B - ms]’ N . > . . - . 3 . 3
- g - F B 3
. ‘ . -
‘ . r * v
Co. . v e -
o - 4 - - R,
. 4 - : - * pJ
% o A In this sectiob. we would - er to_ask your opinfoﬂ i
' ' @t best describes how you fgel about the issue.
v. ; T ..---_— - — €< ., —: ‘)-‘
a 0 : , - - N
[l ‘ . d

.0 l‘\{ould you consider yourself
. i6f people in Developing Coun
. in qeneral and for your CWY exchan:

igistic or ggssiud%fic obout the chanceb uux the living conanmns
" improve? P else Cﬁ'vo your opimion both for Developing Countries.
tmtry‘. (Ci le one number of one «hoice in each colum)

DEVELOPING COUNTRIES Mcxauuhs L : : *’9,
. L IN GENERJR COUNTRY. | Ly : e
R S ' 1 A S UL IR OPTIMISTIC
AR ‘ So2 ' 2, . Y OPTIMISTIC
, R T . UNDEGIDED . - \
. 4 . 4 JFAIRLY PESSIMISTIC ‘
) 5 5. g VERY PESSIMISTIC
- .

\Q-Zv In dealing with social problems, some people feel Ahat nost. of our effort should go into long—vanqe
scientific study. Others feel that the emphasis should be on actiog that results in {miediate
improvements . Hhﬂe both a roaches are va'luable. which mld you favour if. you had to make a choice?

Co (Circ]e qumber) - Ve
' ‘| LONG TERM SCIENTIFIC STUDY

e - : C2 Acnoﬂ FOR' IWMEDIATE IMPROVEMENTS . '
ey -3-° 1f you were to work to mpro\re society, which of the fal}ouing woulMer to-direct most of ..
: . ¢ YOUT energy t.oward" (tirc'le one mnber) \ ] . : v
Nt T R 1 PROBLEMS’ CONCERNING THE mmkum PERSON - T
R % . A o, 2.0 NITY PROBLEMS , .
v . y R 3 “NATIONAL PROBLEMS o : w S
- oo . ' & 4 !’ RNATIONAL PROBLEMS Sl S
T, e Im genera,l hou mch do you feel that you as an 'indixidua'l can do ahout the fonoung qoncerns’ (Crrcle
o o one number for. each 1tel$ . &D . s ,

Lot N ’ J‘,t . ) : B . - e .
AR A e L A GREAT AMODERATE , WARDLY - .
A S o %w. . AMOUNT ANYTHING

N A lwroveunt of . racc re“]ations J ...... N w»,:-"'.z’._}‘ A
lnwovenntof theanvirgnnt ease 1 N R
ﬂeduction bf" ‘famine. in"the Denlop”inq t.“omltries ceee 1 Lz 3T
mmtfouofuar R 2. g STy

; .. “\ 4 T uM / - ‘\\’ PR
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. . o) o
. Lo i L d \ . : .
LSS c\’ E . . . ) . .
. s " > " . ” o S * ! ) ‘ “
* @-5.. 'Wh about' le or organi zat‘lons7 How much do you feel they can do about the fqnowmg
<o ‘m umber for pach item) . i N
- 1] .
v 2Y A -~ ~ , . . L.
G A S ) . . A GREAT A MODERATE  HARDLY
e - /,,‘\ ) ’ ) DEAL :&MMUUN‘I'\ ANYTHING e
A. f race relations ... ........., P IR I L3y
" B. Improv f the environment .............. '.“.'..,"..,. 1 2 .. 3 ,
C. Reduction of famine in Developing Countries .j: Y o1 .2 3 _;p )
. - Wy -
_b. Preventmno’fw&r........'..........‘.' . “/,' “'Zx -3 T
. - ; ‘ c ’ A ~ " ‘ ~
e T Q-6 ™R fdﬂouing statezts re*presept mathods by whieh peqpfg /co n;ay sol ve \hhe?r’ problems and -
¢ improve their Wiving c¥nditions.Please give your opin'lo owa aﬂce % pch method by placmg ’
. the letter of Hith s%at.ement ia&he appropriatg box belgn, s *‘;“ 4 N
.
. .A. Encourage the invo.’lvement of LocaI peop‘le in themr own conmunﬂx 'i ﬁzhnt program S co
- g, Prov1de mforrnation on what shouldbeé done to ' ve “the conmuhity‘ to all-communi ty v‘esment.s '
R e Reques} experts and prof&siona}s to plania cOMinity impwovenent. g’rm for the community. .
PRI 4 D Encourage the development of a sense -of cul tuaalﬂdentity and a c Y c'nsﬁousness
T ) v : [ tqc,ourage Yocal peop'le ‘to organize themsglves ‘to demand soltmons td thelr prob'lems ' . :
[ g Cal ~ -
. »-‘, : ‘ .:f‘ S " . i(Put letter of statebnt ;ﬁ .;appr;ﬁpriaté’ box) '- R .
S o | . foo e : S D
. ‘e I - . SRR N t .
’ e ’ ’ . "
- e N ” -~ “ SI . "‘ ‘
S I N A
AN & ° _ T, T mpogmm . ? T .
N — ‘-\_‘ - . o o . . ) ‘ B [}
N ) T N o ' . . - » : S
; . N . v "MIRD ’ , )
S ' T MOST : . .
. I - L . IMPORTANT A N - .
‘ , , s . . 3 ] » . . . ‘ ) K
. FOURTH o L s .
1 mMosT N oL - 7
v 'IMPORTANT o - T Ll
. y “ 4 ' ‘ ’ - Vo
- ) - . * . : _‘ R . . ». ) ) .
R P o B LEAST R L R
’ . Yy . . 3 ) . . r R . Tl “ . . N - . IMPORTANT i R A - . _-
. . . R .. . ‘ - o ‘5 " :‘V-"- . \.‘ “ . .
. s ' ) ' .
N 22 Among the follwing sourcas. which one 1s anr ma or source of - mformatlon on internat\onal
g - deve'lopment? {Circle one mnber) TN " .
‘ | ;>. o 1 n:uspAm;';._? SR
Ty T L . R TELEV SION - . N : o
C T oo " MAGAZINT'S ‘AND JOUR . : _ AT o \
e ' " a Wmnum FRI NDS o, . .
| *. ',I - ) ' ER Sbec‘lfy) N % ! . ) . T
§ - ’ . ‘ h ,A d
' . .
l \ = ; A ...__—..-—_ e ‘ , ¥ -
; oy : L S g v ﬂ‘ . o
! b = & If - ,& 1 4‘/

The fonwing serics of qmtim/ukgm to doscribe so-e of-your current act'lvuigs and 1nterests.

N a

P b — - -1
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Q-3

A

[ YL TR N Y

an.nhwro»-‘g joo

Lr AIS 0P A JUN X ey
Vo

' c

.
e . L4

. v ‘0-2b" Did you do any of' Q fol]owir@ (C1rc1e number of each act1v1ty dol.'in column A,&B, or C)

3 ’ Lo

BECOME A MEMBER

MWORK AS A VOLUNTEER

WORK AS PAID STAFF - L ]
CONTRIBUTE MONEY
ATTEND MEETINGS . -

" RECEIVE OFFICIAL PUBLICATIONS OR INFORMATION

'

>1nce leaving cwy, did you become 1nvo]ved w1 th any po’htrca] orgamzations or activities?

. 1N
S 2. ¥E

S

-

(If no, go on to 0-4)
(1f yes, answer Q-3a to 0-3b)

Q—3a (1f yes) Please spec1fy what organizanon(s) of activities with wh1ch you became"invo]ved

P mwn

&.
ia

B WN N .

. o N
s 1o

~

6

“BECOME A M
“WORK AS A

. CONTRIBUTE MONEY

WORK AS PN
‘ATTEND MFETINGS

RECEWE OFFICIAI. PlBULAHONS oR INFQHATI IN

X . >, " . kA : ! 259
. . LA .
» , i . . N . . b ) .
Q-1 Since leaving CWY, " did you%ec‘me involved With any Jh‘ternatioﬁal organizations pr projects. other
_ than CNY7 (Circle mmber) . Lo : © ’ - '% c -
. : 1 N0 (If nd, go on to Q-2) 3 R
. . 2 YES (If ves, answer Q-la to Q- lb)
[ ’ ?
q-la (lf )‘es) P‘Tease spemfy wha Orngatlon(s) or pmJect(s) with wmch you becaime mvo]ved
Lt : - T ) : ] . R
" . L At M it
e N J . PR
‘ l‘:\{)‘ B . * T . . « n
] L IN
- - + - e
* . ‘ »\ t C i ——- - '
.. & . ] » j . o, { ) .
Q- 1b Did you da any, of -Q% foHowing (Circ b § activity done in column A, B or'c)
P . o 49
. B ; 9, -A -E C . 9 L o ‘ (X
- 'i\ . 0"" . i v . P S “ ot e
- e, A N N “I s BECOME A MEMBER D, ,
R T T2 B ¥ w WORK AS ‘A'VOLUNTEER - u.‘g 9 /’ .
I 2 S ’ . ¥ 03 3 WORK AS PAID STAFP A o
B T S TR courmme %v
) T 5 '5“- 5 - ATT T &
B0 Ty o 6 6% 6 RECEIVE OFFICIAL Puaucmons ©R TNFORMAT]O..
S : .. - .
. T ~ T A -
Q—.2 wn;g‘gqavwg CNY:,d1d‘y9u:§c?me invol‘ved wlth any comnuﬁwty improvemept organ1zjat|onb§‘ or pvourte«‘
S . .0 <™ 1 RO Tlfono, go on to Q 3) ” S
Lo T ‘ 2 _YES (If yes, answer Q-2a to Q-2b) *? . &
» - '0-:'5 i ’lf yes) Please specify what. organizatlon(s) or, py&ect(s) with which'you became involved:
v Ny . e A . A%;, R - R .,
. I - ) ,.,‘," ) - . : - e X — . . .
;ﬂ‘ - . ‘. . ¥ N B R) . - - ' » A
. . -, d L. T . o
r s AR T ¥ 3 .
. x‘?:z'; e ° —=T - ’
& . o f % :
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Yo B 4% »

[ ]
i A} .‘.\'.
Q-4 As well as knbwing your involvemedt in speciflic u'anizations we are 1nterested in knowing how many
di fferent kinds of organizations or clabs you are involved with. Please look over the following hst
" and 1n=‘5cate hqg man of each type of group you ba‘long 'foinow (If none, «rite ‘0')
o A - -1 now belong to: "~ _
! . ! . A. ___.. BUSINESS GROUPS ' - . _—
\ ' © B. _____ CHURCH CONNECTED GROUPS
o v .U €.____ LABOUR UNION .- . N
) PR .. COMMUNITY CLUBS OR csmzns e . @
- ~ ‘,.' . E. H‘ ' PROFESSIONAL GROUPS OR SOC_IETIE‘S A - f
L F: COMMUNITY IMPROVEMENT ORGANIZATIONS . AR
. — | S
: G. s YOUTH COUNGILS. OR $TUD JNT ORGANIZATIPNS . fﬁ
- . ,,% N Ho . INTEF&I TI.ONAL .ORGANIZATIONS
£ . . mro ﬁ gxups . \
. ¢ J. g roﬁmﬂl‘on ONS OR CLUBS *
. .. K. _* RECREATTONAL ORGANI'ZATIONS
,v' ‘ - L. . ___OTHER (S'pgs'lfy) e
P 9 v o B . N
‘ . ' - °
TR S e *. .
0 5 “wmch grbups.are y@b most act'lve 4in? (Put Ietter of orgamzation in appro;?rlate
S ;. F } | a . ,
. % oo - MosT  ° g )
. _ : : : ACTIVE g9  °
. ) . - gy
: L3 ‘ ‘&_ B » @ R .
- : : SECOND . .
v * . . MOST '
. N « , ; ' ACTIVE .
. - o g ' . ‘¢ .
LN A - -
) - @ THIW® ~
1 . \ N ACTIVE Y
" L i . .." o ‘ . : L B . s
1 ¢-6 .D you Peel you aﬁ;mre or less lnvoTved in the fol wing #tivityes than you werg before you
S part1c1pated in"CHY" (Clrclg one number for each item) s . .
A Y . ~ e 3 . ’ ) - L
SR . MUCH . SOMEWHAT SAME ks' SOMEWHAT - Much
, _ ) . MORE - MORE  BEFORE - LESS  LESS
A. Community improvement qctiwties ................... 1 2 3 @ 4 56&
- B. Pohttca] activities .,._.‘L .......... terenraeaas ‘ 1 2, 3 .4 "X g
%' B C.-_!ntermationa] deveIopunt actfvihes B | 2 - * 3 T4 »5
. D. Involvement with people from different cultures ... 1 2 3 4 .5
1 3 - . . . - ‘ -
; Q-7 Please consider the fol'lowing 'Iist and indicate the two ways in which you usually spend most-of your
4 leisure time. (Circie two numbers) o LA ‘
) 1 SPORTS OUTDOOR ACTIVITIES GARDENIIG .
v "2 VISITING WITH FRIENDS - ot .
3 READING _ t,
4 ARTWORK, HANDICRAFTS PLAYI NG A mSICAL INSTRUMENT
.5 LISTENING T0 RADIO, WATCHING T.¥., ﬁ.muc RLCORDS
: 6 DANCING,. TO NIGHT-CLUBS
T & "7 7 'GDING -TO MOVIES, THEATRE, CONCERTS é., - A
T Tl T -8 CHURCH AND CLUB WORK A ,
- ~ DR - 9 CO'HJNITY "AND ?OLITICAL ACTIVITIES .. e '
- s . 10 OTHER (Specify) .
. R o . : . —
‘~ ,v. L . . ol .
- . '\ [ .
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e

‘:, Q-8 * If you had a lot more leisure time, at which one of the activities in Q-7 would you like to spend thi-
- extra time? (Pul number of acpwty in box)
. ! . . «
e P ety .
M : | e -~ . g‘ iﬁg
Q-9 Of the fo]]ovnng activities, which are the’ &o from which you expect the greateSt satisfaction in '/ g
‘ .,your life-time? (Circle two numbers) -w- , N o
. ! g
“ 1 "YOUR CAREER
) 2 FAMILY OR. PERSONAL RELATIONSHIPS
: f o~ . 4 3 LEISURE OR RECREATIONAL ACTIVITIES .
¥ . 4 PARTICIPATION IN COMMUNITY IMPROVEMENT ACTIVITIES .
5 PARTICIPATION IN NATIONAL OR INTERNATIONAL DEVELOPMENT ACTIVLTIES
" . 6 RELIGIOUS ACTIVITIES» .
e 7 OTHER (s‘m - - - ®
. . : .oey _ - .
. . } r‘\ ‘ 'i.' . s ! ] ; " .
o el . ) . r ﬁ‘ "'6“ . ‘ . P ) oo .
L J":‘ ‘ * . ? ﬂ“ S ' . . w -
e, A VI & '9 . o
;/ ' - ’ - : o /. .:(7 ’ i
T .—-—;-; -“ ) . - ) - -l ;.= "-——L-.-.--(._—A—L' R "
Very briefly, in this section, we would }ike to know_how you:feel abetit your CWY experience now ..
.A-H.,__.._.“.-_-‘b - . p— . > ! _._.._J_.-..:_.,._.. N
. ' ' ° (‘ ’ 'Y ) ' h .
0-1 _.ilease evaluate the following aspects'of your CWY expenence by @.ting them':according to the scale :
Wﬂded : 0 . . . . : )
o e . §a K ' _ ) . . " :
- § e - o v - (Circle one. number for ‘each item) 6’,’
{ : ' 7 ‘ : . ‘ ;
. _ : ' - POOR"  Fatm GOOD . VERY¥ GOOD T¥LELLEM
7 S L S wo \ ) .
© A, The level of Canadian participant / exchange P 4 , ‘
9 country participant -integration in your groupa .-.... 1 2 3 4 N iy
B. fhe amount you were able to part1c1pate in. . \- - ,' , ) ) ‘ .
decision- -making in your group ...... i e 1 ).2 s .3 .4 5
C. The value of your Canadian Projects to the o ’
] development priorities of your exchange country ... 1 2 3 4 5
L S . . .
o R I Jue. of. your ekchange country projects. to , . ‘ ,
R N .‘-%Wﬁqding of‘tile éoncema-of T , .
e - Coundries ...l ve taloiin el P N P 1 L2l 4 5
" F. The value of all your proaects to your under- ~ . S : ) s
. stanqu of conmunity development B T 4 < 3 | ok
' 1. The leadersmp skills of your Canadian-group - ° : . - @
. Teader .....cvtierneniavenenns Bovriiiiniiiiiiiani, 1 2 - - -3 ; 5
. G. The leadership skills of your Canad'ian ‘co-crdinator 1 S22 3 -4, 5
Q-2 w)hat is your present attitude toward your CWY experienceff@ci rcle one number) .
’ . o . ) e T -
1 A POOR EXPERIENCE . . ’ , . .
. . .2° A FAIR EXPERIENCE . T T . y
~ . 3 A GOOD EXPERIENCE - o ‘
* s’ 4 ANERY D-EXPERIENCE =~ -
5

AN EXCELI.ENT EXPERIENCE

L




a ’ ‘ 01" - . - .
. . - \ . N . N . . “* B -

: . ‘ .
| N EAEE Y .
Q-3 $For the following items, please rate the value of your CWY expeiente, accerding to the m provided., .

. : . 4;‘
(Circle one number for each ftem)
The value of my CWY¥~experience toward: ok  -FAIR  GOOD VERY 00D e M
h. My current involvement in community improvement o o }% Lo &
activities ........... veeesae seeuns EERTERERRETR verdt 1 RrI 2 L I
"B. My current involvement in political activities e “Ae 2 5 W‘ _
4 - v S B 2 ik i - <,
C. My current involvement in international Mctivities ’,&'_,l 2 3 LAy L 5 ~-__@‘
D. My current 'lnvolvement mith people of different A o A L A
s Cultures . ZETIED UL 3 KR
’ M. EER * w- : -
_.E,‘ My currey 1 ¢ f i 3 t T 5.
¢ﬁ My perso i development R 2 3 4 5. )
" Q-4 . Would you recommend CWY to others? (é"ﬁ'cle-.ggg nunber)h . Coe o : T
- T . v r'.." . : \‘,, ' » « .
& P Y v NO* LR A o « _ :
4 . . e IRFTES \MTH_ RESE&VATIONS . R s . S L
R . . EETON Yss, DEFINITELY. ® = . : g ! : -
. . . Lo 8 . Y D et . . . ]
« . “ .- S . " - a LN ‘ | : .
" Please explain the reasons for,,ydl)r answer: __ g - R
. L. . :.«.- . ) . I q . ) * : . ] -
S SR ™ 7 T TN T
- . ) ¢ )
) . . . Py
: o e _
: LFinaHy. we W?o Ssk some questiogs about yourself that will -help us interpret the re‘sults.] . j)
v. ) ¢ Lt . , . . © " K‘ ) ) I‘
L . . . N - .
s [y & . r/ . . . o7 .
Q-1 What is yom sex" (Circle m,tmber) . - . . ’
: e _2 FEMAIE : & e, R SN
. . . : ) N .
‘ ’ e T ¢ : - ; -
2 )our present marital status (Circle nunber) ‘ o . o oA : o .
L) Y., G - Q- 3
- 7 Q :: - .3.. ‘e R NE¥ER MRR l?~qu terg never @arned go on. to 0-3) ’
N T - ' ‘2. MARRIED tbf’you are, (or vere) nhrned please answer g-2a)
! 3 DIVORCED . _ .
4 SEPERATLD ., . ... . ‘
5 WIBOMED: * S ,
Q-2 1f you al‘(or #ere) marpied, did you marry: (Circle nwber) . o oo
. ’ "¢ 1 SOMEONE OF A DIFFERENT RACIAL "ONGIN THIR YoU . o
’ 2 'SOMEONE WHOSE FIRSY LANGUAGE IS DIFFERENT THAN YOURS . ne .
. a-- 3 A CANADIAN CWY PARTICIPANT OR STAFF.PERSON ’ S,
.- . 4 SOMEONE FROM YOUR WY EXCHANGE COUNTRY
o o« 5 OTHER Co
3-3  what province or territory of. Canada do you hve ing - : _— , :
! ) ‘ ,» . ‘ PROVINLE OR . . ;. ~ ' T : . : . : -
ST Ttmuronv . N S

‘ . .
) e . ", . - T -
ot T . . .- ) .
. ‘ . S o v .



. Q;.S What® 1< thc population&of the conmumty you \ive in. now" (Circle number) : .
e - y e 1 | UNDER 2500, - . o
. 4 ww -0 - 2500 TO 10,000 .o
TR 3 oveR 10&000 ﬂ L
BRI dow '

1 B

T -G-6 . 4’121.5 the. mqhest level of . fornil edu%ation you have~ completag? éct rcle one number)
N S
‘ 1 NO FORMAL [DUCATION . . .
: .o : 2 SOME GRADE SCHOOL ¢ - -
. # 'y - %} COMPLETED GRADE SCHOOL ~ . - - } ]
; 4 < : SOME HIGH SCHOOL d T, &E . ..
: : " .5 OMPLETED HIGH senoo;,b . .
o “SOME TECHNICAL AND / -DR VOCATIONAL TRAINING . o
T ) d ’7 - 7 7 COMPLETED TECHNICAL AND / QR VECATIONAL® TRAINING - : ’
¥ P, ME UNIVERSITY OR COYLEGE - L “ah, '
. . P M IPLETED UNTVERSITY OR ‘COLLEGE ™o ¢ . ‘
B ‘.'_ l& SOME GRADUATE SCHOOL . LA .
W S i Al WPLET[I{J-RADUAT&DEGREE oo e e '

- ’ 9
« A g~ '&' ’ "’
-~

K . N 9 i - . , . ) .
J\re you pv*eSgntiy ‘Yﬁrcle nm&er)&‘ e ‘, e Q SEE Lo P L 8

. a . . . B
, . e ‘ 3; N Emmm oL~ TIME ey ’ 5.
o . et e v 2 EMPLOYED PARTATIME.. " | & T dE e e
L . B R 3Amsnhmvsn _ s < :
o7 TV e e FULL-TIME HOMEMAKER ' _ B :
o Lo -’5 . STUDENT, - NOT OTHERWLSE EMPLOYED S
v . : _ 67 STUDEW™ FMPLOYEN PART-TIME,.  , o )
. v ~ 7 OTFR kpgmfy) v . L

‘\‘X'J .J) “ L4
. Sl . e .
: oy . _—
. . cee oy T D] - --\.,-.
: . . o

. . v
Y U8 - Tdwemoere mnployed in a salﬁried or uage posvtlon what ]ts your cu*rent occupatton‘(“?l I s
- X bl r . b
% :1 i o R o . .J08 TITLE: : ____”_3’ L h
: e KIND OF WORK YOU DO: o '

. o, S emrover: ¥

S TowN OR CITY: - ‘ . —_— -~

- HOW LONG IN THIS JOB: P - _ “1{"\/
. ——ygl T

BRI '. N T

: T : 7
S 0-9. What is your fagher’ s most recent occupat'ion” (If deceased or retirqd. Indicate Tast oecupstion) ~ # . -
. Rty , ‘
o) . ’ : occupmou. A L M :

.. . " M

¢ _ : : . .o oo : .
Q-10 What i{‘your mother's most recent occupation? (1f deceased or retived,. jndicate last d¢cupation) ;)_,\__'

. ',_‘occupAnou:

] ) . ‘ » : ‘ "
'Q-ll Hhu:h»of the following categor1es best descmhes the combmed income of your parents durlng 787 ‘
: ,(C1rcle one number) A A L .
' o 17 LESS THAN $5000 - . :
2 -$5000 .70 $9,999 A
. . . 3 . $10,000 T0 $14,999 . > ‘
: . : . , 4 $15;000 T0 $19,999
&8 SLers 5 $20,000 TO $24,999 T S
| . ©6- $25;000 OR MORE .. ™ W ERRE
a“-.). . -. > . . » . . . . B . . " ' ..4
 G-12 Do either.of your parents speak anothér'langdage at' home?. (t':ﬁrclve‘ number) ’ e
; : IR L 2 YES (Spe',ﬁ‘y 'language(s) o e i L
rat . S
4 . F ¢ — e em S s 4 mm e - ‘ ¢

. Ce - v - . ' . .
. N : . . . M . st . N ] ° oo
r - - M . . - . -
R R . - . . . . . .
. . Com, ee L ) P N - o -
. Ay SN . P ) B N [ B M B .
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4

Is there anything else yo.y would like to tell umt the 1mpact of yo:r CWY .

.experience on your life? If so please use this space for that purpose. (Use additional sheets

if necessary) » .
Mso any commefts on how you feel the CWY program might be 1mproved will be apprecmted

either here or in a separate letter. Some of- thnreas you might wish to commentson are:

parncvpant debriefing and follow-up, bdtg;atlona'l ‘ccntent and program length, staff and part\rwant ﬁ}
e 2
2 ‘selection etc. A ' . L. ﬁ,‘
. P [

w
’l
.. - S, — - e e i - -
. ) .
e e — e . -~ -
L]
. . e
N —eeem e
‘v
{. I
; X
. \
YT T L
oo sl - . 3 o
_ Vour\ contributmn to this study JS ver,y grutly appreciued df you. would like & L
i -suumary of the resu]ts. please pﬁ,nt your nmﬂ and uddres‘s on the back of the return envelope e L.
o, R . - .. “ A
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Jeunesse Canada Monde o e
Canada World Youth o January 8, 1980
‘ (8
Prairie RegionMt Difice .
huruur‘gnonlldes Pmr-es _ \-1..».'«‘ s .
10523, 77 Avenue- Dear . ! : M .
(E‘%rg)o:(;;o:lsb;m T6E 5J8 ‘ ) . ‘ . .\) §
Telex: 037-2186 As one of nearly 8,000 former Canada World Youth - participants
from around the wor’ld you probabl, -va:aware that the CWY program »
B is approaching its tenth year of opevgidon. -While many improvements
“ have been made to CWY over the yeang;. ‘ eva]uatwn has ever been
. done on.what long-term effect the Dita _have had on
* Seprptanat geperni * former part1c1pantml\n evaluatipilg st important,
General Secrelmt - since i® is only t that )chee Vaﬂue - rnational -
Cueduhave education program can be-determined. “ \ ». Canada' World
Monves! Quebec P Youth and the CaMadian International DENeWMM bnt Adency are -
. Canada H3C 3R4 - sponsoring a major-international study of former CWY part1c1pants
<SM;861~9731 0
" Cavle JecAvoumc,m;i * =" You have been chosen as one of a small group of former Canad1an ,
Telex 0527189 . . $)Y participants. I would like to inyjte your participation in
- ' ‘the study by asking yau to complete and. retu#e enc1oseq CWY!
Part1c1pant Follow-up Study quastmnnan‘e "W¥porlfer that the -
= : < resul ts truly represent the opinions a.d experience of former« *
Consen @ agramstratie: participants, it is important that ea questionnaire be completed ¥
Mchaet Omver and returned.as sqon as possible. Your answers will be kept strictly -
Presigent Charman- ~ confidential- ﬁhe& questionnaire has an identification number qn it
4 Raynell Andreychuk - for mailing pdPposes only, . B .
Vice-presidente/ Vice-gresident . . ., :
Aheal Berube v d‘ If you would like a summary of the Y¥sults, please print your name
Vieeprésdent Vicepresdent and address on the back of the return envelope. -Please do not put
. ;a.c.;agegg@e%ewcwm;m \th1s ‘information on tae questmnna]re itself. . o,
\%ngﬁ'reasurer I wou]d bé happy to answer any. questions you may have. Please .
{\ pajrge Swrite or c&H . The telephone number iR (403) 432-0464. - .
\ hB : . T S
© Alan Burton . . Thank-you for your time’ and. he]p. My bést wishes to you for 1980.
b - Rover Ciche o . RN : ] -
" Wilbur Coltin ' ' ) - . S SinCere‘}y ] - . K
' 'Louis Desmarais . ‘ - " ’ o ’ T a
DonaldG/k!ndeﬂnlng : ' I '
wgew . . . 3 \
" Donaid McDeugall Co
S Bi1l Young . o
w'"'a?'osm.." . v o Principal Researcher ' >
Mane Resanovic S : o CWY Partimpant Follow-up Study -
- Keiln Spicer C , - : .
iSyMia van Brapant s _ o CHY- expeMence ‘
S : 3:7’ - ' bCo—ordmator, Pra1r1es Régwn Year III
, . L o : Co-ordinator, Ph1hppmes Year IV
“"?«“”‘"’" S .- ' Co—ordmator, Indonesia, Year V - o
 Preshem Prescent: SRR . ol o T e

‘Pierre Dionne ) o . : o o .-
Dirgcteur general AP e ' : . v .
Executve Director

. . [ O N,
" . o n , DS
. Y. - . . N
2 o . M . . 9 R [UCRERY
. . PO . i

o TR oy,
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@ | |
Jeunesse Canada Monc'. -

© , le 8 janvier 1980 l
Canqda World Youth -

.

' , S
. -

Prairie Regionat Otfice

Bureau régional des Praines
L J

10523, 77 Awénue

E%r;ong:zn‘btlst;em T6E 5J8 Y
. (403) 4 :
‘Telex-037-2188 Toi qui commé prés de 8 000 autres personnes,du monde entief a.

participé au programme de Jeunesse Capada’ Mogde, tu sais sans doute
que celui-ci entamera bientdt, sa d igme année d' ex.1stence. Bien que
nombréuses soient’ les amélioration Epportees a JCM au fil des ans,
aucune évaluation n'a encorg €té faite-des effets que peut avoir-eus a
long terme~1'expérience JCM sur 1 a:dc1ens partwwants. Une

Genoral Sederann - pareille &valuation est des pTus “#iportanite,. car c# n'est. -que

" Cite du Havre” , Torsgu'elle aura eté réalisee que 1'on pour“‘r"a Juger de la valeur du
2000, avenue Prerre Dupuy - programme €ducatif international offert par JCM. Vojla donc pourquoi
€anada H3C 3R4 Jeunesse Canada Monde ainsi que 1 Agence mnad’1eme~ de .deve]oppement
(514) 861-9731 '1nter~nat1ona1 ont décidé de- parrainer_ une’ étudgq qui- Berait effectuee*‘a
Cable JECAYOU Monireal 1'échelle mternatwna]e aupres des anciens paqhmpants “de JCM. \

Telex 052-7189 51 je t'Beris aUJOUY'd hug. c'est. que tu fajs partie d' un petlt groupe -

‘ s . d'anciens part1c1pants dé JCM choisis por contribuer a 1'étude en i
» ' question; Je t'invite a le faire en remphssant puis en nous
vonsel d admimewate . retournant le questionnaire ci-annexg. De fagon que les résultats
' L obténus soient vraiment le reflet des opinions et de 1'expérience des
Michael Oliver P p
Rresxdent/Chaiman anciens participgnts, il jmporte que chaque questwnnalre soit remplb
Raynell Ancreyciuk ~ et renvoyé dans les,plus brefs- delaﬁ/ Je tiens & t'assurer que tes |,
Vice-presidente, Vice-presdent  '@pOnses demeurenont stric ement conf1dent1e}1es, le uest1o‘h e"?‘e o
Y q P
Rheal Bérube * - porte un numero aux seu]es fins d' expédition postale. "
Vice-président/ Vice-president .
Yiiharm Dodge ice-present  S1 tu désires récevon- un bref compte rendu’des résultats, tu n'as __? .
o , qu 'd écrire (en lettres moulges) tes . non.et adresse au dos de .. =
Treconor Treasurer ~ - 1" enveloppe~reponse. Priere de nei pas indiquer ces renseignements Sur
 Pau Becker le quest1onna1re méme. ' ’
\ )
G Atan Burion Je serai trés heureux de répondre 3 la moindre de tes quespwns. b
RoverfTiche te suf'flt de m' ecr1re ‘o0  de m'appeler au (403) 432-0464, .
Wllbu.rCollm . ) . .
Lours Desmifais Je te remercwe d'avance pour tAut et t'offre mes meﬂ]eurs voeux pour -
" Donald Glendenning 1! an 1980. _
George Loe ) Bi ¢ : CoL ‘ _ - o .j o
-, .Donaid McDougall ien a 91, o R . o 1‘ N e
_ Wiliam O'Brien ' ’ Vo ' . A ‘
'Marie Resariovic ‘ '
Keith Spicer Le Rechercmste pr1nc1pa] - Etude sur: les anc1ens part1c1pants de JCM
Sylvia Van Brabant . B1]] «Young - ) .t
. X . . : . ) n C R - .' ,
Expemence au sein de JCM ,
. Coordonnateur régional (Prairies) - AN IIT P
Jacques Hébert . - ) : <
President Presdent Coordonnateur de pays 2Ph111 ppines) = AN*IV - - ‘
Pierre Dionne . Coordonnateur de pays IndoneSIe) - AN v ' .

.Directeur generat
Executive Director

N 4, .
N . . .
) ;..*%- - - . - . . . - . L . . S

. 1‘ A ‘
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Jeunesse Canada Mond:

Canada World Youth | . . :
9 : . .
o ° January 15, 1980
@, .
| * | |
Prairie ﬂcglbml Office s .' . . w . » . '
Bt{‘nunglbm]dni’umes h" . X 4 o | ) - ’v‘ ) ) «
e, BTN B L
(403) 432-0462 v : ‘ ‘ o« ‘ .
T elox: osmnw . ) . ‘4 , " . . . o . : '
o . R . v - 4 . .. .
. f . < . . ) “ . -
%k , . L .\ .q. ‘ r ,'-\“ . C "‘1-:_ /_/ )
) : " T : ‘, o, . 'l‘- LI ‘e ‘ k
, . Dear . : S A Y L .
, s ' . . N 3 .
Secretanat genera Somet1me dur:%ng the past two weeks you should have r'ecewed R
General Secretarat 2 _copy of a Canada World Youth Part1c1pant FolTow-uyp-Study - . =7
gé'é"o"‘é@%‘ﬁip.a"eou _questionnaire. . You are-one of a small group of formep Canadian
:* Montreal, Quebec . , £ CWY partici pants that'I have ,asked to he]p in completing-the .
e CanadaHICSFM ‘ study .
151478619731 Te o q' o ' 0
 Cale JECAYOUMonea © - [Wypu did not receive*a questionnaire or have m1sp1aced it,.
Telex 052.7188 - - - . pléase telephone lt& Mllect at (403) 432-04%4-and I will send
) - you :another cbpy.” If on the other hand you have received it,
but have not Yet sent it back, ‘may I remind you of it? The '
e » sucgess of ‘the study depends on, thé early ret;ur-n of as many S o
dministral ‘ quest1onna1res as possible. . o
If‘your questwnnawe is a1rqady in the maﬂ thank—yo“ aga1n ?
for your t\ge and ~he1p ‘. L
19 e:chga;l)rmuwcepvesvdml . ) ‘. . Ty Si ncere],)./', - '
agg?;r“esvdem/wce -president T - . - _ ’ ",
an Fortier .,
resoper/Treasurer - A .
Paul Beolet A ’ ' * . N *
G Allan Burton : ) g ) ) Bill Young
Robert C! . . s e e o
Wi "C;":"e : Ty v " Pringipal Researcher
Whibur Colin . CWY Participant Follow-up- Sfudy
Louis Desmarais - ,
Donald Gleridenning _ o, - . , o
Geogetee .-
- Donaid MeOougall B . ’ _ \\ : : o S U i |
Wilam OBrien - L _ S _ o
ManeResanowc L : T ‘ B _ o .
Keih Spicer © ‘* ; - . T o o . _ , . |
Syivia Van Braban “ ' ’ ) . ) ’ . . ' o
. ‘ﬁ\ - <
4 L ] LT . s ) . . .
Jacquesuooen S S S, R ”
President President ) : . N . - ) . ‘
1 Pierre Dionne . h : . ST . . e
Drrecteur geheral - . 2 ’ Y - . o 2 ) C
Executwe Director s . L . L ‘ .




Prairie Regional Oftice
Bwuu Agiohsl des Praines

10823, 77 o
K gmon ton&ﬁm- TeE 58
Yinon saz.daez

' Ttbx 037-2188

&

Sccretanat genery'
General Secretari:

Cite du Havre
2500. avgpwe Pierre Dupuy
Montreal Quebec
Canada’H3C 3R4

‘) 514) 061 -9731
Cable, JEO;\YOU Montreal

" 7w 052-7189 "“t’

vasenl d acin s lration
b ..(‘o‘[.)ucx o

Mich; lonvev.-" .
- Presient/Chairman .

Raynell Andreychuk '
Vice- pres»donle/Vace p:esndem

Rheal Bérubé
Vice- presndem/\h& ptessdem

"“Wilham Dodge
Vice- pvescdent/\hce pfesadem

Jean Fortier
Trésorier/Treasurer

Paul Becker-

G Allan Burton
Robert Cliche,
‘Wilbur Colin
Louts Desmarais

- Donald Glendenning.

. George Lee ) )
Donald McDougall 4
William O'Bn;a_ v
Marie Hesahpvuc .

-

P

Keith Spicer -
: Sy.lvia Van Brabant v

JaenmsHében - 2
. Presiagent. Pveident g
Plerre Dionrwe -

Drrecteut ral _
. Execulvve

/"”

3

P I ’
'] p [}
Jeunesse Canada Monde
Conadalorld Youth b
§ . . ;
le 15 janvier 1980 ’
o b - ,
s : W
B % : - ®
et 9 ' .
,' e a .‘
@ . o v g ]
Tu devrais avoir regu dans le -courant des deux dern1ere§
semaines un exemplaire du quest1onna1re relatif a 1' ztu
sur les anciens part1c1pants de Jeunésse Ca nada Mo
Comme je-le précise dans la lettre atcompag ant le- d1t :
questlonna1re, tu fa;s part1g d'un petif groupe d anciefs a
qui j'ai- demande de m a1der mener cette etude a bonne fin.
Si tu.n as pas regu le: que§t1onna1re ou si tu 1*as egare~/
veuille m ‘en 1nformer en m appe]ant a frais vires ?#6‘403)
432-0464: .je t' en'fera: parvenir un autre exempla :

par ailleurs, tu 1'as regu.mais ne 1'as pas encore renvoyé,
Je me permets de te rappeler de Je fafre. Pour que notre
8tude soit un.succes, il 1mporte que._nous recev1ons vit
plus grand nombre poss1ble de questiunna1res dument re

remercier deta col]aborat1on. : o [,
S . e
BienE-tO‘i , S L “,” - . N . ‘/. S
. : . LA . : ! A
v -'1.21-' : ’
[} o g

! ’Le'Rééhe ste princ1pa1 . - I R
. ttude su les anciens part1c1pants de JCM _ s

’ . . . u; . R o
"Bi]l‘Young C - ' 7 o
L~ e A

. . ). . . N — -‘.i,/‘ A — ' ‘
.', I T ) o . 3 y
IS ' - [ 4 e .‘ ! TA i1
. ,' - \’ ] Co

iy W ek
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Prane Reqona' Office
Bureau regronai ges Praie:

10523 77 Avenue
Edmonton_ Alberta T6E 5J8
(403) 432-0462

Telex 037-2188

Ceceptanat genee..

G Semnen, ”

Cote g Havre

2500 avenue Prierre Dupuy
Maontreal Quebe:

Canada H3C 3R4

t514) 861 971
Cable JECAYOU Montrea .

Telex 050 T189

S e e

Michael Olver
Presigent Charrman

Ravnel' Angreychuk
Vice-presidente 'Vice -president

Rheal Berube
Vice-president Vice-president

Wilham Dodge

Vice-president Vice-president
L]

Jean Fortier

Tresorer Treasurer

Paul Becker

" G Artan Burton

Robert Ciiche
Wilbur Colhin

Louis Desmarars
Denaid Glendenning
George Lee

Donaid McDougall
Wilham O Bnén

Marne Resanovic .

. Keith Spicer

Sylvia Van Brabant

Jacques Heébert
Presigen Prescer:

Pierre Dionne
Drecreyr gonore
Eretutve® ecit
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Jeuncsse Canada e
Canatbio Worid Yoo

brpary 8, 1980 "

[ N
-

P
~

Dear |

About four weeks ago, I wrote to you asking for your assistance
in completing a study of the long-term effect of the Canada World
Youth program on former Canadian CWY participants.

. /
As of today, we have not yet received your completed questionnaire.-

We have undertaken this study because of the belief that the
opinions of former CWY participants regarding the value of their
CWY experience would make an important contribution to under-
standing how international edutation can be most effectively.done.
We also believe it is the responsibility of Canada World Youth as
an organization to assess the long-term effect of its program.

I am writing to you again because of the sjgnificance each
questionnaire has to the usefulness of this study. Your.name
was drawn at random, from a list of all former Canadian CWY
participants. This means that only one out of every te- former
- participants is being asked to complete this questionnaire.
In order for the results of this study to be truly representative
of the opinions of all former Canadian CWY participants, it is
essential that each person return their questionnaire. In the
event that your questionnaire has been misplaced, a replacement
is enclosed, along with a return envelope. "As I mentioned in my
initial letter, if you would like to receive a summary of the
results, please place your name and address on the back of the

return envelope.

Your co-operation is greatly appreciated.
Sincerely yours,

Bill Young
Principal Researcher
CWY Participant Follow-up Study

,P.S. A number of people have written to ask when thesresults
" wWill be available. We hope to have them out in early June.
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' Ce | \ - .
Jednesse Canada fionz, :
Canada World Yout® o
L,
le 8 fevrier 1980 '
>~

Prairie Reé’hol Qttice .
. Bureau regional des Prairies

10523. 77 Avenue ' ’ .
Edmonton. Alberta T6E 58 .
(403) 432-0462 ‘

Telex 037-2188 ’ X :

!

"

I1 y a environ- quatre semaines, je t'ai écrit en te demdndant de
m'aider & mener & bonne fin une étude sur les gffets que peut avoir
, eus & long terme 1'expérience JCM sur-les anciens participants °

St anne canad1ens.

[T I IO
-

S et Dupuy Jusqu'a date, nous n'avons pas encore regu ton quest1onna1re remp]u
Montreal Quebe

oM

Canada H3C 3R4

Nous avons entrepris cette étude avec la conv1ct1on que les op1n1ons
15141 861 9731 des anciens part1c1pants de JCM en ce qui regarde la valeur de leury
Cable JECAYOU Montrea exper1ence JCM pourraient \of frir une contribution importante 3§ '
Teles, 052 7184 1'échelle internationale. ‘Nous croyons aussi que Jeunesse Canada

‘Monde tient, comme organisme, la responsabilite d'évaluer les effets
que peut avoir & long terme son programme.

. Je t'écris de nouveau car ton questionnaire est vraiment trés
Michae O or important 3 1'utilité que peut porter cette €tude. .Ton nom a-éte
Preswent Chawman tire au sort d'une liste de tous les anciens part1c1pants canadiens
Ravael Aok de JCM. Cela veut dire que nous ne demandons qu'a un ancien '

participant sur dix de répondre a ce questionnaire. De” fagon que les
PrealBerube | eescen  TESUTtats obtenus soient vraiment le reflet des opinions de tous les
Wiham Dodge : anciens participants canadiens de JCM, i1 importe que chaque personne
Vice-president - Vice-president renvoit son quest1onna1re. Dans le cas ol ton questionnaire a éte
Jean Forter égaré, tu trouveras, ci-inclus, un questionnaire de remplacement avec
Tresorner Treasurer une enveloppe- reponse. Comme je- le précise dans ma premiére lettre,
Paul Becker . Si tu desires regevoir un bref compfe rendu des resultats, veuille'
G Adn Burton . écrire tes nom et adresse au dos de 1' enve]oppe reponse.
Robert Ciiche -
Wibur Colin ) Ta cqoperatron est grandement appréciée.
Lows Desmaas Bien 3 toi. - - .
Donald Glendenning ) ) . ‘
George Lee o » o o ' y .
Donaid McDougall * . . ‘ T
William O Brien . o ' .
Marie Resanovic 8111 Young . . ~ S
Keth Sorcer Le Recherchiste pt_~1nc1pa1 o .

Etude sur les anciend™participants de JCM

sylvna‘\Van Brabant

P.S. Beaucoup de gens nous écrivent pour demander a quelle date
S les résultats seront disponibles. Nous espérons .les sortir au
Jacaues Hebert ‘ debut du mois de juin.

Fresgert, P esigen ' ) o ) -
Perre Dionne ' TS e
D rpcteur gene’a : . ~
Executve Drettor e



COMING HOME :

WHAT WAS
IT LIKE
FOR

-

CANADA
WORLD
YOUTH

. FORMER
PARTICIPANT
FOLLOW-UP
STUDY

«

Have you been able to use the knowledge and skills
you gained while in CWY2 Are cross-cultural youth
exchanges an effective way of learning about
international development? Should youth exchanges
with the Third World be continued? These and other
concerns are the focus of this important inter-

national study of former CWY participants, currently

being sponsored by the Canada World Youth program
and the Canadian International Development Agency.

Please answer all of the 'questions. If you wish to
comment on any questions or qualify your answers,
pleade use the-margins or a separate sheet of
paper. _

Your answers will be kept strictly confidential.
To ensure confidentiality, please return your
questionnaire using the envelope provided to:

CANADA WORLD YOUTH/JEUNESSE CANADA MONDE ™
FORMER PARTICIPANT FOLLOW-UP STUDY

10523 - 77 AVENUE

EDMONTON

- ALBERTA

T6E 113

’



, ) :
. o 274
[} o
) . I
N . . ' \' — .
i F\Tst of 211, we would like some basic 1nfoqmat10n l’but your CWY experience as w,iiAés what you have 1
been dpmg since yow left CWY. R .
. . - e : S :
A'\ )
Q-1 In what CWY exchange country were you a participant? ‘

' . EXCHANGE COUNTRY 2

Q-2 What year were you a participant in CWY? (Circle the number of your answer)

YEAR FOUR (1975-76)
YEAR FIVE (1976-77)
YEAR SIX  (1977-78)
YEAR SEVEN (1978-79) . . .

-

L)
W R -

Q-3 What agﬁlyere you whert you began your CWY year? {Circle number)
[

1

1 16 YEARS .
. 2..17 YEARS . -

3718 YEARS ~ _ SR
— 4 19 YEARS

§ 20 YEARS

Q-4 Before going overseas with CWY, how much travelling in Developing Countries had you done? (Circle one
number ) o . N one

MORE THAN ONE MONTH
LESS THAN ONE MONTH

E VR X X
=
(=]
=
m
'
X
>
(=}
-
x
Pt
-
™
—
—
m
o
-—
-4
(=]
pror]
X
m
e
-
aa)
R
[aa)
o
[«
o
c
=
=
P
—
[aa}
wv
Qo
=
—~
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Q-5 During the past year, have you had contacts with your CWy team -mates in any of the followlng ways:
(Circle number of each type of contact had in each column)

CANADIAN " EXCHANGE COUNTRY
TEAM-MATES TEAM-MATES i
1 1 — MET WITH THEM SOCIALLY
2 2 SPOKE OVER TELEPHONE
3 3 WROTE TO THEM
4 4 RECEIVED MAIL FROM THEM
5 5 WORKED ON SOME PROJECT TOGETHER '
6 6 HAD NO CONTACT

[y
'

Q-6 During the past year, have you done any of the followung activities: (Circle number of all activities
done or currently doing)

-

ATTENDED A CWY FOLLOW-UP MEETING

ATTENDED A CWY LOCAL COMMITTEE MEETING

ENCOURAGED OTHERS TO APPLY TO CWY : »
WORKED AS A VOLUNTEER FOR CWY ] :
WORKED AJ/PAID STAFF FOR CWY . :
MET SOCIALLY WITH ANY CWY PARTICIPANTS ’
WORKED ON SOME PROJECT WITH ANY PAST CWY PARTICIPANTS (If yes,

o
SO UY e W N

. please describe} -




a

‘ R
ne any of the following activﬂies

Qv Durmg the past ¥ear. approximately how many times have you do
v
: ¢

(If none, write

v

Y
Number of Times _
TALKED TO SCHOOL GROUPS- ABQUT YOUR CWY EXPERIENCE
“YALKED TO COMMUNITY GROUPS ABOUY YOUR CWY EXPERYENCE

PROVIDED INFORMATION 10 T.V.. RADIO OR NEWSPAPERS ¥
. ABOUT YOUR CWY EXPERIENCE
8§ .
- v N

Q-8 Have there been any other ways that you have tried to share, yoyr CWY experitnce with members of your
community? Please describe anything that you have done a$ specvfically as possible. e

,

. . .
. .

. . ' .
§-9 Did you go (or return) to school since you 1eft CWY? (Circle Mber) '

a
i+

. 1 N0 (If no, go on to Q-10).
‘ , 2 YES (If yes, answer Q-9a to Q-9c)

Q-9 (If yes) Please indicate what formal educatwn you, received (or are recewing) since your
(WY experience. ., _ .

NAME OF INSTITUTION DEGREE SOUGHT DEGREE RECEIVED ™ AREA OF SPECIALIZATION

o G-9b How much did your CWY experience 1nfluence your decision to go (or return) to school? (Cvrcle
A number ) .

NONE .
VERY LITTLE .
SOME Lo

CONSIDERABLE ,

VERY MUCH S __ -

(S0 R SR L ]

AR s

0 X ' 8

Q-9c How much did your CWY exper‘aenc?ﬂu&nce your choice of s.gudies? (Circle number)

2° VERY LEFTLE ' .
. e 3 &I ' ‘ ) N
4 CONSIDERABLE : : -
. . 5 VERY MUCH
Q-10 In your opinion, what kind of education is most effective? (Circle one number) ,

1 LEARNING IN THE FORMAL SCHOOL SYSTEM ‘
2 LEARNING BY ACTUAL EXPERIENCE AS IN THE CWY PROGRAM

3 OTHER (Specify).

-

Q-11 Before joining CWY, did you have any 0ccupat'ional> plans? (Circle number)

g 1 YES (Specify occupational plans)
2 UNDECIDED .

—

|
|



Q-12, Do you have any major occupatio;m plans now? (Circle nunber)

A PR TTTTTTTT T ﬁS‘(Sp!ﬁfy D'C"C"DET?OMT plans ?r“w) ~
: 2 'UNDECIDED ~ ) T ,

» . 1.

QQ If‘ your, pccupational plans have changed or Been modified in any -way, how’ much did your CWY expenence
infruoge‘this change? (Circle number) S

. : [
ANONE i - L]

"VERY LITTLE .

SOME -

CONSIDERABLE »

VERY MUCH ~ ,

v

[N
[T 00 W Wy X e

. -

I3

© Q-14 Since leaviﬁg CHY‘. have you studied a_language(s) other than English? (Circle number)

1 N0 (If no, go‘on to Q-15) . -;\ L e
2 YES » (If yes, answer §-14a to Q-14b) t

Q-14a  (1f yes) What language(s) did you study? (Circle number of each language sw ‘ : o

. » 1 FRENCH :
. 2 SPANISH : ' :
. - 3 OTHER (Specify)
' ’ -
X _ . :

0-14b How much did your CWY experience influence your decision to study laﬁguage(s) Other than

English? L

1 NONE ’

’ 2 VERY LITTLE . :

: 3 SoME o o , .

. \ 4 CONSIDERABLE _ , R R

° 5 VERY MUCH .t
Q-15 Since leaving (WY, have you done any more international_;ravel}ing? (Circle number) s &F{? -
1 NO (If no, go on to-Section Il on the next‘ﬁ'age) B
2 YES - TRAVELLED IN OTHER DEVELOPED COUNTRIES ONLY ?‘5 . ’

3 YES - TRAVELLED IN DEVELOPING COUNTRIES . o
(If yes, answer»Q-ISa to Q-15b).° o an

[ 4

Q-15a (lf yes) Did you do any of the fo]lowmg7 (Circle  number of all activities done or currently do1ng%
1 VACATIONED IN A DEVELOPING COUNTRY .. .° . . :
2 STUDIED IN A DEVELOPING COUNTRY + ¥
3 NWORKED IN A DEVELOPING COUNTRY . (SpeCIfy) e

< . . \

£ '
e . . : -‘ ) T‘ P

Q-15b (If yes) How much did your CWY experience -influence your decision to travél&ag“'&?n to b‘
Developing Coufitry? (Circle number) : ) : &

) : . NONE - F 4
VERY LITTLE e

SOME - o rF

CONSIDERABLE SR 2 2

VERY MUCH - ] |




An important purpose of this study is to ‘earn more about the readjustment of former Canadian (W'
‘participants to Canadian society after the program. Please answer the f’ollowmq questions as fully
as possible. .

?
~

G-3

C-4

~ -

¢ e .- : .

Overall, after your' CWY ex.perience. how difficult was it for you to readjust to Can®da? (Circle number)
! VERY EASY

FAIRLY EASY -
FAIRLY OIFFICULT

i VERY DIFFICULT .

E_J RN, S

& .
Was it easier or harder to.deadjust to Canada thidn it was to adjust to your CWY exchange country?

MUCH EASTER TO READJUST TO CANADA

SOMEWHAT EASIER TO READJUST TO CANADA

SAME .

SOMEWHAT HAROER TO READJUST TO CANADA !
MUCH HARDER TQ READJUST TO CANADA - 1

?

U B R

'3

Do vou feel you are having prohlems readjusting to Canada now? Y{Circle number)
' . 1 MANY -PROBLEMS ’ ,
- , 2 SOME PROBLEMS '

' 3 NO PROBLEMS

Please describq your major readjustment problems. !!f any)

/

ot

How could CWY have been more helpful to you when you returned to Canada?

Tmnmng back to what it was 11ke~for you to return to Carme after your CWY' experience please
indicate how much you agree or disagree with the following statements.

e (Circle one number for each item)
’ . ) ) . * AGREE AGREE DISAGREE DISAGREE
During my first month back in Canada: STRONGLY ~ SOMEWHAT ~ NEUTRAL ~ SOMEWHAT  STRONGLY
A. I was proud to be aCanadian .........coeirenen.. 1 ) 2 3 ] 4 5
B. I was ashamed to see the way" Canad1ans spend ‘ ' .
their money ..........c.iiiiiiiiiiiiiiiiiiin .. 1 2 3 4 5
C. I felt good about the Canadian orgamzatmn(s) :
i that 1 belonged t0 .......ccvviviiniennennennnanns . 1 2 .3 4 5
D. I didn't respect the way Canadwns used the1r
time ...l ‘ 1 -2 3 4 5
£. I thought I could convince other people to see .
things My WAy .......ccvvuiieeunnanioneensseennns . 1 2 3 4 5
F. I felt that my ideas would not be accepted by ~ . h
many people ..... eeerseesiuees ceeenaan R 1 2 3 4. 5
G. I felt that |1 was too different to ever fit . N
back into Canada ............covvrevinnns . 1 o 2 3 ‘- 4 5
H. I felt I was not as productive back in Canada .

as 1 could have been ........ ereereae e e 1 2 3 4 5



Q-7 ,

%

Q-1

2

wWhen there were differences in oplnlon between yourself and others during your first three
' nach in Canada, did you try to do any of the followv*; things? We are interested in what yo

to do, not whether or not you Succeéded.

(Circle one number for each itgm).

; AGREL

[ tried to: ) + STRONGLY
A. Get other Canadlans to do things the way ¥

they did in the exchange country ................ 1
B. Change what | talked about to be like other '

CaNAdiaNS L i i e e e 1
C. Re-accept Canadian ways of doing things ......... 1
D. Suggest better ways for some people to spend

fheir time ........ ... i PR 1
£. Change the wdy Things were done by other’

Canadians . e e e 1
F. Charge my own attifudes to avoid disharmony

with others ... ... ... i 1
G. Join in what others were doing .................. 1

H. Get others to accept my point of view ........... 1

AGREE
SOMEWHAT

NEUTRAL

@

DISAGREE

SOMEWHAT”

<.

DISAGREE
STRONGLY

o«

In this section, we would like you to describe some of the changes that you may have recognized in

vourself when you returned to Canada from your CWY experience.
LY

Please rate, accordmng to the scale provided, the effect of your CWY experience on each of the

following items.

”

means much higher now than before CWY .
means somewhat higher now than before CWY

(Use this scale) -same now as before

VBN —
3
1
o
=]
w

MUCH
Item HIGHER
A. My self confidence .................. e 1
_ B. My independence ................ ..ol 1
C. My knowledge of myself .. ............ccvvevn.... 1
D. My interest in international development and /
Or POTILICS Lottt e s e e 1
E. My desire to work or be w1th people of other
cultures ......oiieiiiee i, ( 1
F. My interest in Canadian or local politics, . .
and / or development ................ P hees )
G. My desire for material goods ...... e 1
H. My interest in learning french ................... 1
1. My interest in learning other languages .......... 1
J. My understanding of the. differe&ulturés
inCanada ... ... . 1

CWY «

SOMEWHAT
HIGHER

2

NN

means somewhat lower now than before CHY
" means much lower now than before CWY

. SAME

AS BEFORE

W W W W

SOMEWHAT
LOWER

4

o~ b s

MUCH

_LOWER

5
5
5

g o>

‘h
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Q-2 wWhich changes to the items 1n (-1 have been most important to you? (Put lettek of item in the
appropriate box) _

Aod MOST
v . ‘ IMPORTANT

SECOND ‘ .
MOST .
IMPORTANT .

THIRD
MOST
IMPORTANT

* -

[
. - - .
Q-3 Listed below is a series of statements that relate to some of your skills. Please answer the following
two questions for each skill statement by selecting a number from response scale A for column (A) and
~ from B for column (B).

* - .A

- C W

Q-3a Did your skill level increase or .

decrease while in CWY?

means increased very much
means increased somewhat
means same as before LWY
means decreased somewhat
means decreased very much

b ro—
3
23
'
3
w

. B

1 means never k.
2 means rarely
3 means occasionally
! 4. means frequently
5 means always

Q-3b  How much are you now using the skill? .

{Circle one number in each column for each item)

’ (R) (B)
While in CWY. Skills now using
My ability to: ’ INCREASED DECREASED  NEVER ALWAYS t
N »

A. Work and / or be with people of other '

ethnic or cultural backgrounds ............. 1 2 3 4 5 1 2 3 4 5
B. See things from a broader-perspective ...... 1 2 3 &8 5 1 2 3 4 5
C. Feel comfortable and be able to work in

unclear or uncertain situations ............ 1 2 3 4 5 1 2 3 4 5

D. Keep working at a project even when many
- things go wrong until a way is found to

reach the goal ............................. 1 23 4 5 1 2 3 4 3
E. See problems and situations in different

ways from other people ..................... 1 2 3 4 5 1 2 3 4 5
F. Be friendly while working to finish a : '

Project ... e 1 2 3 4 5 1 2 3 ¢ 5
G. See situations from the other person's )

point of view ............ i, 1 2 3 4 5 1 2 3 4 5
H. Show other people that I respect them ...... 1 2 3 4 5 1 2 3 4 5
1. Be patient ................... ST 1 2 3 4 s A2 3 4 s
J. Speak French ... ... . . i 1 2 3 4 5 1 2 3 4 5

=

Q-4 What obstacles exist (if any) to you fully using the skills and experience you l@ained while in CWY?
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Q-5 As a result of your (WY experience, did yau find yoursgll,que&"

more or less than you did before joining-CWY2 . . .o i : 7;- - -
g ’%‘“ A TRl R v ™
1 medhs quéstitning much moré~ple-¥hpt before CWY.
. 2 means qlestionWyg somewhat movgspdw thar before (WY ‘
(Use this scale) 3 means q'uesﬁ same now as-Bédre CWY »
4 means tionfhg hat Jesy -now than before Cwy
5 medns qu toning h less now than before CWY
\
(Circle one number for each.item)
. ' MUCH  SOMEWHAT  SAM[  SOMEWHAT  MUCH =
| was questiomning: . MORE MORE AS BEFORE  LESS . I.ESS/
.
A. The meaning of my life ................... O, 1 * 2 3 4 }2
B. The direction my career might take ........ ........ .1 2 3 4 5
C. My relationship with my friends .................... 1 2 3 "4 5
D. My responsibility to my fellow man / woman ......... 1 2 k] 4 5
E. My feelings about living in an afflueat country .... 1 2 3 4 5 .
F.*My religious and / or spiritual beliefs ............ 1 2 3 4 5

Q-6 If you were guestioning any of the above life issues, which have been-most important to you? (Put
letter of item in appropriate box)
]

MaST
IMPORTANT

SECOND
MOST : R
IMPORTANT

Q-7 The following statements are considered as possiblggcauses of underdevelopment in Third World
countries. As & result of your CWY experience, didou change your opinion about the importance

of each? . -
= \ 1 means much more important now than before (WY
‘2 means somewhat more important now than before CWY
3 means same as before CWY
4 means somewhat less important now than before CWY
%5 means much less important now than before CWY
‘ (Circle one number of each item) e
L E
-MUCH MORE  SOMEWHAT  SAME AS SOMEWHAT MUCH LESS
IMPORTANT MORE - BEFORE LESS IMPORTANT
A. Poor leader‘s'h‘ip and economic planning ........... 1 2 r"3 . 4 5
B. The control of international trade by the
developed COUNEIries ... eennnnrnnenneennns 1 R 2 3 4 5
C. Poor geographic location, lack of natural
TESOUTCES . ... veniennnaannronnoians S e 1 2 3 4 5
D. Too rapid an increase in population ............. . 1 2 , 3 4 ‘5
E. Not enough. foreign aid and f;chmcal assistancé 1 2 3 4 5
F. Not enough use of Western organizational methods 1 2\ 3 ] 5
G. Internal political instability .......... e 1 2 3 4 5
H. Political and economic dependence on fareign -
COUNLII@S ...t iiiiinrriereeneennnnanonnonnnnnns 1 2 3 4 5
1. Past colonial domination e 1 2 3 4
J. Too close an attachment to traditional beliefs 1 2 3 4

Q’



A ~N - a S

Q-8 In your opinfon, which of the items tn Q-7 ‘contributes the most to underdevelopment in Third World
countries? (Put letter of item in appropriate box) . .

. \

g

- © CONTRIBUTES i 4,
. MOST

»

] CONTRIBUTES
~ SECOND
(S

MOST . 4
CONTRIBUTES ~ .
. THIRD *
MOST, .
- » ,l,
v

In this section, we would like to ask your opinfon about a number of is*. Please give the answer
that best describes how you feel about the issue.

-

o

.

. Q-1 Would you consider yourself optinistic or pessimistic abouwt the chances that the living conditidns of
people in Developing Countries will improve during your l¥fetime? Please give your opinion both for
Developing Countries in general and for your CWY exchange country. (Circle one number of one choice in
each column) ¢ . . e o

DEVELOPING COUNTRIES  CWY EXCHANGE

IN GENERAL COUNTRY
] 1 VERY OPTIMISTIC .
2 2 FAIRLY OPTIMISTIC '
3 - 3 UNDEC1DED oo
4 4 FAIRLY PESSIMISTIC.
5 5 VERY_PESSIMISTIC

.
.

Q-2 In dealing with social problems, some,peopie feel that most of our effort should go into loﬁg-range
scientific study. Others feel that the emphasis should be on action that results in inmediate
infprovements. While both approaches are valulible, which would you favour if you had to make a choice?

(Circle number)

1. LONG RANGE SCIENTIFIC STUDY
2 ACTION FOR IMMEDIATE IMPROVEMENTS

\

Q-3 If you were to work to improve society, which of the following would you prefer to direct most of
your energy toward? (Circle one number) '

1 PROBLEMS CONCERNING THE- INDIVIDUAL PERSON
2 LOCAL COMMUNITY PROBLEMS

3 ' NATIONAL PROBLEMS

4 INTERNATIONAL PROBLEMS

Q-4 In general, how much do you feel that you as an individual can do.about the following concerns? (Circle
one number for each 1tem{ ‘ . -

A GREAT A MODERATE  HARDLY

DEAL AMOUNT ANYTHING
A. Improvement of race relations .............ceveenenes 1 2 3
B. Improvement of the environment ....... eaeseenacannans 1 2 3
C. Reduction of poverty in Developing Countries ........ 1 2 3
D. 1 2 3

Prevention of wWar . ..........ciieitiietneiveennaanns

’



' .

What about groups of p!o‘ho or organizations? How much do ypu feel they can do l&.im-fbﬂwﬁng
concerns? (LircTe one rumber for each ftem) . .

. i A
’ . ¥

‘..’o ! '282;: V:“""

L

Q-7

A. Improvement af raceurelations ..........

-------------

A ST A MODERATE | AARDLY _
oeal AMOUNT . ANYTHING .

3 . P

8. Improvement af the environment .., ............ g
CK_Reduction of ‘pbwerty in Developing Countries . .......
D. Prevention of war ........ e

The follow({ng statements represent methods by whi¢h people in émhties m3y solve iheir probiems and
improve their Tiving conditions. Please gtve your apinfon on the importance of each method by placing

the letter of wuch statement in the appropriste box bdelow.

1 2
1 2
1 s
)| 2

3
3
l

A, Encburage the 1nvolvmn; of local people in their own community improvement progrim.
Provide information on what siou®d be done to improve the community to all community, residents.
- Request experts and professionals to plan-a community zmprdvellent program for the community.
Encourage the development of a sense of cultural fdentity and a community consciousness.
tncourage Toval people to organize themselves to demand solutions to their problems.

m O M m

»

]

(Put letter of statement in appropriate box)

!

P
"MOST
TMPORTANT . .

SECOND .
MOS T .
TMPORTANT

“THIRD h g
. MOST -
IMPORTANT,

FOURTH
MOST
1 MPORTANT

LEAST- '
IMPORTANT - ;
\

Among the following sources, which one is your major sdurce of information onointernational

development? (Circie one humber)

»

RADIO

BOOKS

SO U Bt B

@*
v

OTHER (Specify)

NEWSPAPER

TELEVISION
MAGAZINES AND JOURNALS
DISCUSSION WITH FRIENDS

- . N
. .

—

The following serles of questfons asks you to describe some of your current activities and interests.
3
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N T , ‘! If no go.on to?—?) ’ e - T
Rt - e : LQ“t! stf y!;. answer. Q-la. to q-l» e ,&’ "'_ ’.M e
‘“J Qolc (!f yes) Pleas‘ specify 'th organiutim(s) or project(s) with nMch you becm ‘le ;‘- : o
-p ' Wi o ¢
'o A c : : l . --:.: . ";:‘-" ' :,.. r w . E "Q‘;
o ‘ | 1 1 v cu%u nzmn -( B A Y
' ‘ 2 & 2. :g” A VOLUNTEER R L L
(Circle number of - * 3 3 35 AS PAID STAFFa = \ A S
-+ * all activities done)  E | 4 CONTRIBUTE MONEY ° » ',*. B "?! S
; $ ) 5 ATTEND. MEETINGS : S o
o 6 6 -6 RECEIVE OFHCIM PIHLIC‘ATIPHS OR mgomnou ‘ Lol
] ot
) . ‘.‘. P )

. ' DL Né' (1¢ nc n, 90 o, to QI s ._,T-Q.,._' ' i '@
“ . - 2 YES  (If yes, nnswer 1}'23 to Q-2) T o o
q-z. (lf yes) Pleas‘ spec!f; what organizatfon(s) or p,roject(s) with which you becu! involveg,
" ) . ; g - ; e d", . ," . . )“ — \‘ '
B o - ,4 . T “ . ) ) S (, ¢ - o : ";r;:.la‘
' Q-2b om you do any, of thb l’o‘llovﬁng for the omcput()on(s) or' projects mz mﬂisted'ﬂuﬂaia’. ﬂ \
T 1 1. 1" BECOME A MEMBER
2 2 2 WORK AS A VOLUNTEER \
. (Cvrcle-mnter of 33 3 '@ WORK AS PAID STAFF b
211 activivies done) 4 4 & CONTRIBUTE MONEY. - :
- ) ) ... § 5 5 -ATTEND MEETINGS j
s W s_;_ 6 3 RECEIVE orn‘m. ‘Puauumbus on m NEL
Q-3 Since leaving CwWyY, did You becoune invo!ved with any po\ftical organiutions orx)ctivities" ‘ i}
§ @
« 1 NO 1f no, go on to 0-4) . :%} . Y A
2 YES If yes, answer Q-3a to 0- Sb) . * T .
Q;3a (1f yes) Please specif_y wmt organization(s) or activi tes with nhich yw becme involved Y )
' , . A ;M S ,;;\, i R o ’
‘ e d ..p‘} cT J AT 4 .
- B 2 i . K I .
' c ST _ w ) e,
. . » R l‘ . A S g ‘ ) .
Q-3b Dfd you do any of the following for the organization(s) or projectfs). that you Msted 14 Q-3a2 , =
© BEC ’A‘mlzgm o D L
woRK RS A VOLUNTEER - L
(Circle ndwber of WORK AS PAID STAFF R 4 J

CONTRIBUTE MONEY T h oo
ATTEND MEETINGS
RECEIVE OFFICIAL PUBLICATIONS on mromnou

sl acti\dties done)

AU WA e
DO ® N -
PRI WN =

s



Q-4

Q-5

Q-6

284

M 04 . :
As well as knowing your involvement in sPecific organizations, we are interested in knowing how many
fferent kinds of organizations or clubs~you are involved with. Please look over the following list
ai indicate how manysof each type of group you are involved with now. (If none, write '0')

1 am currently involved with:

N BUSINESS GROUPS
- CHURCH CONNECTED GROUPS
LABOUR UNION .

¥, COMMUNITY CLUBS OR CENTERS

____ PROFESSIONAL GROUPS OR SOCIETIES t - 3
COMMUNITY IMPROVEMENT ORGANIZATIONS '

YOUTH COUNCILS OR STUDENT ORGANIZATIONS
INTERNATIONAL ORGANIZATIONS T
INFORMAL CLUBS OR GROUPS

POLITICAL ORGANIZATIONS OR CLUBS

RECREATIONAL ORGANIZATIONS

} OTHER (Specify)

— X G —~ T O M M O O T X3

S

AN

Which groups are you most active in? (Put letter of organization in appropriate box)

MOST
ACTIVE

SECOND
MOST
ACTIVE

e,

i THIRD

| MOST
‘ l ACTIVE  *

v

Db you feel you are now more or less involved in the following activities than you were before you
participated in CWY? (Circle one number for each item)

MUCH SOMEWHAT SAME AS  SOMEWHAT  MUCH

MORE MORE BEFORE LESS LESS

A. Community improvmﬁent ActIVIties ..o.oeeuenneiin... 1 2 3 4 ’ 5
B. Political activities .............. T 1 2 3" 4 5
C. International development activities .............. 1 2 3 4 5
1 2 3 4 5

D. Involvement with people from different cultures ...

Please consider the following list and indicate the two ways in which you usually spend most of your
leisure time. (Circle two numbers) :

SPORTS, OUTDOOR ACTIVITIES, GARDENING

1

2 VISITING WITH FRIENDS

3 READING :

4 ARTWORK, HANDICRAFTS, PLAYING A MUSICAL INSTRUMENT

5 LISTENING TO RADIO, WATCHING T.V., PLAYING RECORDS h
6 DANCING, GOING TO NIGHT-CLUBS *

7 GOING TO MOVIES, THEATRE, CONCERTS

8 CHURCH AND CLUB WORK

9 COMMUNITY AND POLITICAL ACTIVITIES

10 OTHER (Specify)




Q-8

Q-2
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If you had a lot more leisure time, at which one of the activities in Q-7 would you like to spend this
extra time? (Put number of activity in box) N

ACTIVITY- .

Of the followihg activities, which are the two from which you expect the greatest satisfaction in
your life-time? (Circle two numbers)

FAMILY OR PERSONAL RELATIONSHIPS

LEISURE OR RECREATIONAL ACTIVITIES

PARTICIPATION IN COMMUNITY IMPROVEMENT ACTIVITIES !
PARTICIPATION IN NATIONAL OR INTERNATIONAL DEVELOPMENT ACTIVITIES
RELIGIOUS ACTIVITIES

OTHER (Specify)
. . :; °

YUY B L0 A

.
>

Very briefly, in this section, we would like. to know how you feel about your CWY experience now.

1 g

<

Please eva]uate the following aspects of your CWY experience by rating them according to the scale
provided. .

{Circle one number for each item)

VERY POOR  POOR FAIR GooD VERY GOOD

A. The level of Canadian participant / exchange

country participant integration in your group ... 1 2 3 4 5
B. The amount you were able to participate in . .

decision-making in your group ............. e 1 2 3 4 5
C. The value of your Canadian-projects to the

development priorities of your exchange country 1 2 . 3 4 5
D. The value of your exchange country projects to -

your understanding of the concerns of Developing

Countries ... 1 2 3 4 5
E. The value of all your projects to your under- . ; o

standing of community development ............... 1 2 3 .4 5
“F. The leadership skills of your Canadian group .

Teader o e 1 2 3 4 .7 -5
G. The leadership skills of your Canadian ‘ ! :

co-ordinator ............ et et e it 1 2 ” 3 4 . 5

-

What is your present attitude toward youf CWY experience? (Circle one number)

A POOR EXPERIENCE

A-FAIR EXPERIENCE

A GOOD EXPERIENCE

A, VERY GOOD EXPERIENCE
. AN EXCELLENT EXPERIENCE

-
(3,08 - WIS S
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o
: : r o
For the following items, please rate the value of your CWY experience, according to the scale provided.

(Circle one number for each item)

The value of my CWY experiénce toward: VERY POOR  POOR FAIR GOOD " VERY GOOD
A. My current involvement in community improvement
ACLIVILIES oottt ire it e . 1 2 3
B. My current involvement in political activities .. 1 2 3 4 . 5
C. My current involvement in international R
ACLIVILT@S L iivnirenrenrernetenrornaasenenaoens U | 2 3 4 5
0. My current involvement with people of different ' )
CUTLUTES L oirierineennnanennns e 1 2 3 5
E. My current employment or occupation ............. 1 : 5
1 2 3 4 5

F. My personal development ..... T e

Would you recommend that the CWY program be continued? (Circle one number)

1 NO o
2 YES, WITH RESERVATIQONS
3 YES, DEFINITELY

-

Piease explain the reasons for your answer:

r VIl ' ' . ,

Finally, we would like to ask some questions about yourself that will help usvinterpret the results.

What is your sex? (Circle number)

4° MALE . .
2 FEMALE

Your présent marital status: (Circle number)

NEVER MARRIED (If you were never married, go on to Q-3)

‘MARRIED (1f youare (or were) married, please answer Q-2a)
DIVORCED

SEPARATED

_WIDOWED

‘wbumu

Q-2a If'you.are {or were) married, did you marry: (Circle number)

SOMEONE OF A DIFFERENT RACIAL ORIGIN THAN You

1
2 SOMEONE WHOSE FIRST LANGUAGE 1S DIFFERENT THAN YOURS
3 A CANADIAN CWY PARTIGEPANT OR STAFF PERSON
4 SOMEONE FROM YOUR CWY EXCHANGE COUNTRY
5 OTHER
What province or territory of Canada do you live in? . .
T PROVINCE OR ‘

TERRITORY




Q-4 What is the popufation of the community_ you live in now?

POPULATION

L

+ Q-5 What is the highest Jevel off formal education you have_completed? (Cﬁrcle one .number} .

1 NO FORMAL EDUCATION
2 SOME GRADE SCHOOL
¥ 3 COMPLETED GRADE SCHOOL
( 4 SOME HIGH SCHOOL
5 COMPLETED-HIGH SCHOOL
6 SOME TECHNICAL AND / OR VOCATIONAL TRAINING
7 COMPLETED TECHNICAL AND / OR VOCATIOMNAL TRAINING
8 SOME UNIVERSITY OR COLLEGE »
9 COMPLETED UNIVERSITY OR COLLEGE
10 SOME GRADUATE SCHOOL :
11 COMPLETED GRADUATE DEGREE
~' ¢
Q-6 Are you presently: (Circle number) .
e 1 EMPLOYED FULL-TIME
2 EMPLOYED PART-TIME
3 UNEMPLOYED . -
. 4 FULL-TIME HOMEMAKER N
. 5 STUDENT - NOT OTHERWISE EMPLOYED
6 STUDENT - EMPLOYED PART- TIME
- 7 OTHER (Spec1fy)

\ S, .
Q-7 If you are employed in a salaried or wage position, what is your current occupation?

" JOB TITLE::

KIND OF WORK YOU DO: _.

EMPLOYER: J ) | :
HOW LONG IN THIS J08:yfF

/
Q-8 . What is your father's most recent occupation? (1f deceéseﬁ or retired, indicate Iast/p@cupation)

/
/

OCCUPATION:

-

Q-9 Nhat is.-your mother's most recent occupation? (If deceased or ret1red, indicate dﬁst occupatlon)

- . /

OCCUPATION

Q- 10 Which of the fo]]ow1ng categor1es best describes the comb1ned income of your parents during 19797
(C1rc1e one number)

<

LESS THAN $10,000
$10,000 TO $14,999
$15,000 T0-$19,999
$20,000 TO $24,999
-~ $25,000 TO $29,999 - o .
$30,000 TO $34,999 ' :
$35,000 TO $39,999
$40,000 OR.MORE

O~ EWrN—=

Q-11 Do either of your parents speak a language other than Eng1ish at home? (Circle number)

° 1 NO
2 YES (Specify Ianguage(s)

P
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Is there anything else you would like to tel\\ us about the impact of y‘our cwy
experience on your life? If so please use this space for that purpose. (Use additiona) sheets
if necessary) )

Also any comments on.how ypu feel the CWY program might be. 1mproved will be apprecwted
wither here -or -in a separate letter. Some of -the areas you might wish-to commenton are: " )
participant debriefing and follow-up, educational content and proqram length, staff and parttcwant
selectwn etc. .

. Your contribution to tbié study is very greatly appreciated. If you would like a
summary of the results, please print your name and address on the back of the return envelopé.
Please remember that your answers will be kept strictly confidential. '

THANK-YOU



LE RETOUR AU PAYS:
- /
COMMENT A S'EST

PASSE POUR

vous?

\ ‘ 289

JEUNESSE
CANADA
MONDE

¥
ETUDE . ¢
SUR LES

ANCIENS |
PA&TICIPANTS .

.
[}

Avez-vous pu mettre a profit les connaissances et aptitudes
que vous avez acquises au.cours de votre expérience au sein
de JCM? Les &changes interculturels pour la jelinesse consti-
tuent-ils un bon moyen de mieux comprendre le développement

‘international? Convient-il de poursuivre les &changes de

Jeunes. avec le Tiars-Monde? Ce sont 13 quelques-unes des
questions auxquelles—on espére pouvoir répondre grace a la
présente étude, effectuée a 1'&chelle internationale auprés-

~des anciens participants de JCM, et ce, sous le parrainage -

Développement international.

de Jeunesse Canada Monde et de LngenCecanazienne de

~ Prigre de répondre A toutes les questions. Si vous désiréi

faire des commentaires sur certaines questions ou nuancer vos

réponses, écrivez en marge ou sur une feuille & part.

Soyez assuré que vos répohsesvdemeurerpnt strictement
confidentielles. A cet effet, vous &te$ prié de renvoyer
votre questionnaire diment rempli dans 1'enveloppe *préadressée

(Cf. ci-dessous) qui 1*accompagne. o .

JEUNESSE CANADA MONDE/CANADA WORLD YOUTH
ETUDE SUR LES ANCIENS PARTICIPANTS
10523, 77e AVENUE '
EDMONTON (ALBERTA)

T6E 1L3 -~
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' | sur vos activités' depuis votre départ de JCM

Tout d'abord, nous aimerions recueillir quelques reseignemer\gs de base sur votre experience au sein de JCM et

Q1

Q-4

o{s ‘

Q-6

= \ -

Dans quel pays. d'échange (JCM) avez-vous vécu votre expe'r1encL, de participant?
NOM DY PAYS R

AN - )

- . . . . ' .
En quelle année avez-vous participé au programme de JCM? (Encercler le chiffre correspondant & votre réponse)

1 AN QUATRE (1975-1976)
: 2 AN CINQ. ~(1976-1977)
. - 3 AN SIX A\i51977-197e)
A 4 AN SEPT  (1978-1979) ! N

Quel 3ge aviez-vous quand a débuté votre expérience au sein de JCM? (Encercler le chiffre appropris)

16 ANS . ) .
17 ANS 4 _ . :
18 ANS

19 ANS, . .
20 ANS . . .

.

-
VB WN —

Avant de vous embarquer pour 1' étranger comme participant de JCM ‘combien de temps aviez- vous passé a
voyager dans des pays en voie de developpement" (N encercler qu'un seul chiffre) L
" } PLUS D'UN MOIS o :
%, .MQINS D'UN_MOIS . » e
8 NEANT - N' ETAIS ALLE EUE DANS DES_PAYS DEVELOPPES
4 NEANT - N'AVAIS VOYAGE Qu'A L' INTERIEUR DU CANADA

Veuﬂlez mdiquer s'il. a ‘Iieu, le ou les types de contact que vous avez eus au cours des douze derniers mois
. avec vos ex- compagnons qu‘lpe (JG) (Encercler le ou les chiffres, appropriés de ‘chague ‘colonne)

COEQUIPIERS DU
PAYS D'ECHANGE

i " RENCONTRE SOCIALE ,

2 " CORVERSATION TELEPHONIQUE

.3 ) COURRIER ENVOYE

4 - COURRIER RESU

5 . ® . " PARTICIPATION A UN MEMm: PROJET
6 : chu CONTACT

B . S
» o

Au cours des douze degniers mois SN OE participt aux activités'ci'-dessous? (Encercler les chiffres
_.scorrespondant aux act%s terngll . ’
- e 1 SISTE A NE DE JCM )
2 AT ASSISTE & UNE
3 Al ENCOURAGE D, , E DE JCM
4 Al TRAVAILLE-B VoL
5 Al .TRAVAILLE POUR: JCM O .
6- Al RECONTRE D'ANCIENS. PR M '
-7 Al TRAyAiLLE A UN PROJET A"‘#D Aucxsns PARTICIPANTS DE JCM
(Si oui, priére de décrire) . ) . .
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Q-7 Combien de fois &gproximativement avez-vous exercé les activités ci-dessous au cours des douze derniers.mois?
(pour},ucuné fois, écrire "0") »
. NOMBRE DE FOIS _
> Al PARLE DANS LES ECOLES DE MON EXPERIENCE A JoM .
NI PARLE A DES GROUPES COMMUNAUTAIRES OE MON EXPCRIENCE A JCH

- o h ) ] Come e

by

v : . ‘Al FOURNI DES RESEIGNEMENTS AUX MEDIAS (TELE, RADIO, JOURNAUX )
" SUR MON EXPERIENCE A JCM L ’ P

8 Y a-t-il d'autres fagons donf vOous avez essayé de partager votre exp€rience 3 JCM avec des membres de. votre
communauté? Pridre de décrire le plus précisément possible ce que vous avez fait. 3 N

[y

Q

I

Q-9 Etes-vous allé {ou retourn&) aux études depuis vbtre départ de JCM? (Encercler le chiffre approprié)
1 NON (Sinon, passer a Q-10) '
2 0UI  (Si out, répondre A Q-9a, Q-9b et Q-9c)

. J - . N
Q-9a (Si qhi) Priére d'indiquer que) type de Cours vous avez.suivi ou suivez depuis votre expértience 3 JCM.
NOM DE L'ETABLISSEMENT DIPLOME VISE QIPLOME RECU . DOMAINE DE SPECIALISATION '
. | | )

Q-9b Dans quelle mesure votre expérience & JCM a-t-elle influenc tre décision d'aller (ou de retqyrngr)
aux études? (Encercler le chiffre approprié) '

o

PAS DU TOUT .

“TRES PEU -+ .
UN PEU . S '
BEAUCQUP S,
EHORMEMENT

DB WR) —

Q-9c Dans quelle mesure votre expérience a JCM a-t-elle inf]uencévvbtfe 6rientation (choix de cours)? -
(Encercler le -chiffre approprig) ) .

PAS DU. TOUT
TRES .PEU

UN PEU
BEAUCQUP
ENORMEMENT

' : £

Q-10 A votre avis, quel type d'appfentissage est levhlus efficace? (N'encercler qu'un seyl chiffre)

.
«

LB W N —

‘1 APPRENTISSAGE EN_MILIEU CONVENTIONNEL (REGIME SCOLAIRE)
2 APPRENTISSAGE LIE A UNE EXPERIENCE VECUE DU GENRE DE'CELLE QUE PERMET JOM
3 AUTRES (Préciser) :

M - — "

Q-11 Avant de vous joindre & JC?. aviez-vous des projets de carritre? (Encercler e chiffre approprig)

® i "~ 10Ul _(Préciser la nature de ces projets)
2 INDECIS I

f
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Q-12 Avez-vous 8 1'heure actuelle dgs projets de carridre sérieux? (Encercler le chiffre approprié)

1 0Ul (Préciser la nature de ces projets)
2 xnoggls :

P

Q-13 Si vos projets de carridre ont varié ou ont &té modifigs de quelque fagon, indiquez dans quelle mesure votre
expérience & JCM a entratné ce changement. (Encerc]er le chiffre approprie)

PAS DU TOUT

TRES PEU ,
UN PEU

BEAUCQUP

ENORMEMENT

U B W N —

Q-14 Depuis votre départ de JCM avez-vous &tudié une ou des langues autres que le francais?

1% NON  (Sinon, passer 3 Q-IS)
0Ul  (Si oui, répondre 3 Q-14a et Q-14b)

———
]

Q-14a (Sf oui) Quelle(s) langue(s) avez-vous &tudiée(s)? (Encercler le chiffre correspondant & chaque
langue &tudiée)

1 * ANGLAIS
2 ESPAGNOL
3 AUTRES (Préciser)

< @

"

13

Q-14b Dans quelle mesure votre expg}ience 2 JCM a-t-elle. influencé votre décision d'étudier une ou des .
tangues autres qué le frangais? .

~PAS DU TOUT
TRES PEU
UN PEU _
BEAUCQUP .
ENORMEMENT -

TUe W —

Q-15 Depuis votre départ de JCM, avez-vous voyagé dans d’)utres pays? (Encercler le <<hiffre approprié)

1 HON  (Sinon, passer & la section II, page suivante)
2 0Ul - NE SUIS ALLE QUE- DANS DES PAYS EN VOIL OE l)EVELOPPEMEN‘r
© 3 0Ul - SUIS ALLE .DANS DES PAYS EN VOIE DE DEVELOPPEMENT ‘

(Si oui, répondre a\b 15a et Q 15b)
. ) ‘ - . . - )
Q-15a (Si oui) Qu'y avez- vous fait? (Encercler les chiffres correspEﬁdant aux activités terminées ou en cours)
1 Al PRIS DES VACANCES DANS UN PAYS EN VOIE DE - DEVELOPPEMENT

2 Al ETUDIE DANS UN PAYS EN VOIE DE DEVELOPPEMENT
3 AI TRAVAILLE DANS UN PAYS EN VOIE DE DEVELOPPEMENT

Q-15b (5§ 6ui) Dans quelle mesure votre expérience & JCM a-t-elle influencé votre décision d'aller de.nouveau
: dans un pays\:} voie de développement? (Encercler le chiffre approprie) ’

1 PAS DU TOUT
2 TRES PEU

3 UN BEU

4 BEAUCQUP

5 ENORMEMENT
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Q-3

Q-4

Q-5
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-

Par la présente &tude, on vise, entre autres objectifs importants, d en savoir dé‘vantége sur la réadaptatior
des anciens participants canadiens de JCM A la société canadiemne aprds le prograrme. Prilre de répondre aux
questions ci-dessous le plus précisément possible, . L o o

" §'il y a lieu, veuillez décrire vos principaux problemes de réadaptation.,

Dans 1'ensemble, aprds votre expérience 3 JCM, A quel point avez-vous trouvé facile (ou difficile) de vous
réadapter au Canada? (Encercler le chiffre approprié)

TRES FACILE )

ASSEZ FACILE ! .

ASSEZ DIFFICILE ) n
TRES DIFFICILE

o —

L'avez-vous trouvé plus facile (ou plus difficile) de vous réadapter au Canada qu'ii ne 1'avait été de vous
adapter 3 votre pays d'échange (JCM)? P

1 BEAUCOUP PLUS FACILE DE SE READAPTER AU CANADA .
2. UN PEU PLUS FACILE DE SE READAPTER AU CANADA -
$"omSS1 FACILE (OU DIFFICILE) |

4 UN PEU PLUS DIFFICILE DE SE READAPTER AU CANADA

5 BEAUCOUP PLUS DIFFICILE DE SE READAPTER AU CANADA

A 1'heure actuelle, estimez-vous avoir des problames de réadaptation au Canada? {Encercler le chiffre approprié)
1. DE NOMBREUX PRQBLEME‘S p ) *
2

2 QUELQUES PROBLEMES
3 AUCUN PROBLEME

De quelle fagon JCM aurait-i1 pu vous aider-davantage lors de votre retour au Canada?

4 bl

Vous rappelant ¢€ que ce fut pour vous que de revenir au Canada aprds votre expérience & JCM, veuillez indiguer
dans quelle mesure vous soutenez ogu rejetez les affirmations ci-dessous. : :

(Encercler un Chiffre en regard de chaque &noncé)

) o SOUTIENS SOUTIENS ' POSITION REJETTE REJETTE
Dans le premier mois suivant mon retour au Canada, FORTEMENT QUELQUE PEU  NEUTRE QUELQUE PEU FORTEMENT

A. J'6tais fier d'8tre Canadien ............eeeennne. 1 2 ° 3 4 5
B. J'avais honte de la fagon dont les Canadiens . :
dépensent leur argent ............... TR TR RERE 1 2 3 4 5
C. J'etais fier de ou des orgam’sations‘ S ' ' .
canadiennes dont je faisais partie ............... 1 2 3 4 5
D. Je n'acceptais pas la fagon dont les. ’
.~ Canadiens emploient leur temps ...........c....... 1 2 3 N 4 5
E. Se croyais pouvoir convaincre des gens de : ,
voir Tes choses & ma manidre ............coveenene 1 T2 3 : 4 5
F. Je croyais que mes idées ne seraient pas ' ' '
acceptées par bien des gens ......... ..o il s B 2 3. -4 )
G. J'estimais 8tre trop différent pour Ve
retrouver ma place qu Canada .............. eeaveee 1.0 2 3 -4 5

H. J’estimais ne pas Btre aussi "productif” que
je.pouvais 1'8tre .. iicieriiiiiiiiiitiiteceaaaan 1 ' 2 - % -4 5°
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Q-7 Quand, au cours des trois premiers mois suivant votre retour au Canada, i) y avait divergence d'opinions entre
vous et d'autres personnes, avez-vous essayé de faire ce qui suit? Nous voulons savoir ce que vous avez
essayé de faire, et non pas savoir si vous avez réussi ou non,

(Encercler un chiffre en regard de chaque énoncé)

SOUTIENS SOUTIENS POSITION REJETTE REJETTE

J'ai essayé de: ~ : o FORTEMENT- QUELQUE PEU ~ NEUTRE - QUELQUE PEU - FORTEMENT
A. Amener des Canadiens d agir de la fagon dont a

ils le faiggjent dans le pays d'échange ......... 1 , 2 3 [ 5 s
B. Changer mes sujets de conversation pour .

ressembler aux autres Canadiens ................. 1 2 3
C. Me réhabituer aux fagons d'agir des Canadiens ... 1 2 3 4 . 5
D. Suggérer aux gens de meilleures fagons

d'utiliser Teur temps .........cupvemnureeoninnns 1 2 3 4 5
E. Changer la facon d'agir des autres‘fﬁnadiens R 1 2 3 4 5
F. Changer mon propre comportement pour eviter '

les heurts avec autrui .......ceeieiiineenveinna, 1. 2 3 4 5
G. Participer aux activités des autres Canadiens ... } 2 3 4 5
H. Amener les autres A accepter mon point de vue ... 1 2 C 3 4 5

. - J1
- . o
A\

Nous aimerijons que dans la présente section, vous décriviez quelques-uns des changements que vous avez pu
observer chez vous-méme 3 votre retour au Canada, c'est-3-dire a la fin de votre expérience a JCM.

~

Q-1 veuillez évaluer, suivant 1'échelle ci-apr2s, 1'influence de votre expérience & JCM en ce qui concerne

chacun des points suivants.
L[]

1 correspond 3 beaucoup plus fort maintenant qu'avant JCM
(Utiliser cette 2 .correspond 3 wun peu plus fort maintenant qu'avant JCM
échelle) 3 correspond & mime chose qu'avant JCM
4 correspond & wun peu plus faible maintenant qu'avant JCM
5 correspond 3 beaucoup plus faible maintenant qu'avant JCM
‘ BEAUCOUP UN PEU MEME CHOSE - .UN PEU ~ BEAUCOUP
Point PLUS FORT  PLUS FORT  QU'AVANT PLUS FAIBLE PLUS FAIBLE
A. Ma confiance en MOT-MBMe .........c.ceieinnnn. 1 2 . -3 o 4
B. Mon degré d'indépendance .personelle .......... 1 2 3 4
. C. Ma connaissance de moi-meme .................. | 2 3 .4 ii
D. Mon intérdt 3 1'é&gard du“développement '
- international ou de la politique ............. 1 2
E. Mon désir d'&tre gu,de travailler en * :
., -compagnie de gens d'autres cultures .......... ] 2
F. Mon intérét 3 1'égard de 1a politique ou du
développement & 1'échelle nationale ou
TEGIONATE - . .oviiiiiiiiiie e ] 2
G- Mon désir de posséder.des biens matériels .... 1 2
H. Mon désir d'apprendre 1'anglais .............. 1 2
1. Mon désir d’ apprendre d autres langues ...... “ 1 P4
J. Ma compréhensio diverses cultures que
1'on retrouve au Candda .......... e, 1 2




Q-2 Quels lont les chanamnté touchant les points énoncés en Q-1 qui ont &té Yes plus importants pour vgugs§
(Inscrire 1a lettre correspondant au point dans 1a case appropride.) .

. f
' LE PLUS IMPORTANT . .

LE DEUXIEME.

LE TROISIEME

Q-3 On trouvera ci-dessous une série d'affirmations se rappoxtant 3 quelques-unes de vos aptitudes. Veuillez
répondre aux deux guestiong, suivantes relativement 2 thaqu®™8noncé en encerclant le chiffre approprié
e

(Cf. les échelles R et 8) chaque colonne (A et B).
‘ A
Q-3a Votre degré d'aptitude a-t-il augmenté ou diminué 1 &Q’Lﬁ_‘m\: augmenté énormément
pendant votre séjour & JCM? 2 correspond & augmenté quelque peu
. 3 correspond 3 mBme chose qu'avant JCM
4 correspond 3 a diminué quelque peu
5 _corresmga 3 a diminué énormément
8 S
Q-3b Dans quelle mesure mettez-vous 3 ;;rofit cette 1 (:orresmnd } jamais
aptitude 3 1'heure actuelle? 2 correspond 3 rarement
3 correspond 3 occasionnellement
4 correspond 3 fréquemment .
. , , 8 5 correspond 3 continuellement
_(Encercler un chiffre de chaque colonne en regard de chague point.)
{A) : " {B)
! S Aptitudes servant
> Pendant le séjour 3 JCM " 1'heure actuelle /
Mon aptitude d: i ‘ A AUGMENTE A DIMINUE JAMAIS  CONTINUELLEMENT
A. Travailler ou vivre en compagnie de gens ’ ) . '
d*autres ‘milieux ethniques ou culturels ......... .1 2 3 4.5 1 23 4 5
B. Considérer les choses d'un point de vue N
€largi ........ J S 1 2 3 &4 5 1 2 3 4 5 -
C. Me sentir 3 1'aise et travailler dans des : . ‘ ‘
situations confuses ou incertaines .......:...... 1 2 3 4 5 1 2 3 4 5
D. Continuver de travailler 3 un projet méme si :
bien des ses vont de travers, jusqu'd ce. '
qu'on ait uvé un moyen d'atteindre : .
1°0bJRCtTf FIXE .uvunurnrnnrmmpgereeesnonessees .- 1 2 3 4 5 1 2 3 /8 5
E. Percevoir les probldmes et les situations
autrement que d'autres personnes ............. 1 2 3 4 5 1 2 3 4 5
F. Etre amical pendant que je mets la dernidtre - -
main & un projet ... L....oiiilieeeiiieen 1 2 3 &4 5 v 1T 2 3 4 5
G. Envisager les situations du point de vue )
L] 5 2 A S L LR E R PR AP PR 1 2 3 4 5 Y2 3 4 5.,
H. Montrer 3 autrui gque je le respeéte( ............. 1 2 3.8 5 1 2 3 4 5§
1. Faire preuve de patience ........ e ieneneaas 1 2 3 4 5 1 2 3 4 5
. . ‘ i _.‘i,
J. Parler 1'anglais .........c.eenn e eeeetraeenaens 1 2 3 4 5 T 2 3 4 5

Q-4 Qu'est-ce qui vous emplche (si c'est e cas) de mettre pleinement 3 profit 1'expérience et les aptitudes
que yous avez acquises au cours de votre expérience A JCM?

] . . ]
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Q-5 Ala Suite de vpm gxpérience 3 JCM, vous 1nter%1ez-vous plus ou moins quavant de vous jofndre 3 JCM
sur les questions REsentielles de la vie figurant ci-dessous?

Q-6

]

Je

ina TN aa B = B o BN -~ B )

{(Utiliser 1 correspond 3 m'interroge beaucoup plus d présent ‘qu‘a_va, JCM ¢
cette 2 correspond m'interroge un peu plus 3 présent qu'avanf JCV
échelle) 3 correspond & m'interroge autant 3 présent qu'avant JCM
o ... ._% correspond ¥ n'interroge un-peu moins 3 présent qu'avant JeM
5 correspond & m'interrege beaucoup moins d présent qu'avant JCM B _ o, L
* {(Encercler un chiffre en regard de chaque énoncé)
& N
L BEAUCOUP  UN PEV AUTANT UNYPEU  BEAUCOUP
m'interrogeats sur: PLUS PLUS QU'AVANT MOINS MOINS
Le Sens de Mb VIB ...o.\iuiimieninaiiae e . 2 .. 3 4 . %
L'orientation que poQrrait prepdre ma carridre ...... F 1 2 3 4 \ ]
Mes rapports aves mes Mmis 7. ......c..cven.n, T 1 2 3 4 5 :
Ma responsabilité d )'ég de mes semblables .....~! 1 "2 3 4 f;
Ce que cela me faisait de vivre dans un pays rithe ... 1 2 3« 4 5
Mes croyances religifeuses ou spirituelles ............ l 2. 3 4 N $

M - ' -
Si vous vous interrogiez relativement agx Questions essentielles précitées, veuillez indiquer lesquelles
furent pour vous les plus importantés. {Inscrire la lettre corrgspondant 3 1'énoncé dans la case appropriée)

s,

[}

LA PLUS IMPORTANTE

A~

’

"LA SECONDE EN IMPORTANCE ¥

Q-7 Les énoncés suivan ‘s sont considérés comme des facteurs possibles de sous-développement dans les pays du

Tiers-Monde.

respective de ces causes?

A.

Y PO —

)

'
\

Leadership pauvre et mauvaise

A lalsuite de votre expérience 2 JCM, votfe opinion a-t-elle changé en qui regarde 1'importance

v ) \
correspond 3 beaucoup plus important ¥ présent qu'avant JCM .
correspond & un peu plus important 2 présent qu'avant JCM i

correspond 3 .méme chose qu'avant JCM
corres@na A un peu moins important 3 présent qu'avant JCM
-correspond 3 beaucoup moins importan

a présent qu'avant JCM
/ . °
(Encercler un chiffre en regard de chaque &noncé)

EAUCOUP UN PEU MEME CHOSE UN PEU * BEAUCOUP .

PLUS IMPORTANT ,  PLUS Qu* ANT MOINS  MOINS IMPQRTANT

GPlanification gconomique ...............

B.
C.

I. Ancien régime colonial ....... Ceaees :

Emprise des pays développés sur le
commerce intermatiomal .............
Situation géographique défavorable,

manque de ressources naturelles ....

Augmentation trop rapide de la
population ....covevinriininianian

. Aide extérieure £t assistance

technique insuffisantes ............

. Utilisation insuffisante des modes

d'organisation ocgidentau ..........

Instabilité de T politique
intérieure ..... Fvsetesecscansnanne .

Dépendance politique et &conomique
3 1'égard de pays étrangers ........

e

v

sees

Attachement trop warqué aux cmyanﬁ
traditionnelles ........¢.oovu n i ™aes

1 2 3 4 5 :
\ &
1 2 3 4 .5

L 2 v 3 e 5

)

- 2 3 a 5
1 2 3 s 5
1 2 3 4. 5
1 2 3 a 5
! 2

1 — 2 ) 4

v 7 3 4 5
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) . L < . . » » 2.
Q-8 R votre avis, quels sont, parmi les #léments énoncés en Q-7, ceux qui contribuent le plus au squs-dévelo‘pgmht

dans les pays du-Tiers-Hondebr(lnscrlrQ 1a lettre correspondant A 1'Slément dans la case appropriee! p “
e . ¢ o ‘ . f ‘ . . . .
;, CONTRIBUE LE PLUS i ‘ ' . e
@ VIENT EN DFUXIEHE
- [}
VIENT EN TROISIEME ’ .
L ‘ ‘
. ~‘3.', £
. Vi ' “ ,
- . .
/ R , _— o e
o &5
Nous deﬁirions. gréace wa presenie section, connaTtre' votre opinion sur un certain nombre de questi" .
4 Pridre de choisir la réponse correspondant le mefux A ce que 'vous pensez. ' :
v . '~ - . N Q, . T

’ -3 i . . . 2

Q-1  Vous cansidérez-vous comme optimiste ou comme pessimiste quant aux chances d'hmé‘lioration. au cours de votre

’ existence, des conditions de vie des gens des pays en voie de développement? Veuillez donner votre opinion

relativement dux pays en voje de développement pris dans leur ensemble et re!ativerbent* votre pays T
d'échange (JCM). (Encercler le chiffre approprié de chaque colonne) . “

PAYS EN VOIE DE DEVELOPPEMENT PAYS D*ECHANGE
DANS LEUR ENSEMBLig JCM

TRES-OPTIMISTE
ASSEZ OPPEMISTE

, ‘ : mnzcw"s SR
: ASSEZ PE TE :
/\ TRES. PESSIMISTE - S

Q-2 Pour ce qui a trait aux probldmes sociaux, i1 y a des gens qui estiment que Te §ros des effortsggéployés
pour les résoudre devrait 8tre axé sur une Etude scientifique '3 long terme. D"autres, par contre, croient
qu'il convient de mettre 1'accent sur des mesures propres 2 ‘entrafner des améliorations immédiates. Les
deux “approches* sont valables; laguelle favoriseriez-vous si vous aviez & choisir entre les deux?

1. ETUDE scxsn‘r_-x'rlokv: A LONG TERME °
2" MESURES PROPRES A ENTRAINER.DES ANELIORATIONS IMMEDIATES

3

1y

UV 8w —
U B 0 N —

~

B . 1 - ) A . .
Q-3 Si vous deviez travailler 3 améliorer la soctéte, quels sont, parmi les probldmes ci-dessous, ceux
7 12 résolution desquels vous préféreriez consacrer le gros de votre énergie? '

1" PROBLEMES CONCERNANT LA PERSONNE
. 2 PROBLEMES gomwunmss A L'ECHELLE LOCALE _ . :
) ", 3 PROBLEMES- A L'ECHELLE NATIONALE - o ‘. .
Lo : " 4 PROBLEMES A L'ECHELLE INTERMATIONALE . - : ‘

t

4

Q-4 Dans l'ensanbie. qu'estimeZ-vous pouvoir faire en tant qu'individu ‘relgtipent aux points ci-dessous?
(N'enceryr qu'un seul chiffre en regard de chaque point) ' _

. BEAUCOUP PEV PRESQUE RIEN
. A. AmElioration des rapports interraciaux ¢ ............ 1 2 e _- 3 )
B. Amélioration de 1'environnement ....................... 1 2 9 s
C. Réduction de 1a pauvreté dans les pays en voie de - ‘ o ,
développement ...................... Mttt iectnaans . LI

D. Prévention de la guerre ...............coeveunnnnnnn... 1 2 . 3 \



Q-7

[

Pour ce qui est des groupes ou des organismes, que croyez-vous qu'ils puissent
ménes points? (N'encertler qu'un seul chiffre en regard de chaque point)

BEAUCOUP PEU.
A. Amélioration des rapports interraciaux ................ ] 2
B. Amélioration de lienvironnement ....................... iR ’ 2
C. Réduction de la pauvreté dans les pays en voie
de développement .. ... ... ... i 1
D. Prévention de la guerre ......... ... ... viiiiiennnnn. 1

Les énoncés suivants correspondent 3 des méthodes grace ayxquelles les gens des communautés peuvent résoudre
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faire relativement & ces

PRESQUE RIEN

3
3

3
3

leurs probldmes et améliorer leurs conditions de vie. Veuillez nous donner votre opinion sur 1'importance
relative de ces méthodes en inscrivant chaque lettqg correspondant 3 un &noncé dans la case approprife

ci-dessous. . v

A. Encourager la participation des gens de 1'endroit (au niveau Jocal) au programme d'amé]ioragion de leur

propre communauté.

B. Fournir des reseignements 3 tous Jes habitants de la communauté sur ce qu'il
amé)iorer cette dernidre.

convient de faire pour

C. Faire appel 3 des experts et 3 des spcialistes pour qu'ils élaborent un programme d'amélioration de

la communauté au bé&néfice de celle-ct.

D. Favoriser le développement de la conscience communautaire et du sens de 1'identité culturelle.

E. Inciter les gens de 1'endroit 3 s'organiser eux-mémes pour exiger des solutions 3 leurs probldmes.

(Inscrire chaque lettre correspondant 3 une méthode dans la case appropriée}.

LA PLUS IMPORTANTE

LA . DEUXIEME EN IMPORTANCE

LA TROISIEME .

LA QUATRIEME

1
Sorw

LA MOINS IMPORTANTE

Parmi les sources d'information suivantes, quelle est celle qui vous renseigne le

international? (N'encercler qu'un seyl chiffre)

JOURNAUX
RADIO
TELEVISION
MAGAZINES ET PERIODIQUES
DISCUSSIONS AVEC DES AMIS
LIVRES

AUTRES (Préciser)

N D WA

e plus sur le développement

Par 1a série de questions qui suit, nous vous demandons en quelque sorte de nou§

i

renseigner sur vos activités

et intéréts actuels. _l .

WAL 4 e At .



Q-1

Q-2

299,

Depuis votre départe de JCM, vous Btes-vous Joint 3 un ou des organismes internationaux, ou avez-vous
participé 3 q$} projets autres que ceux parrainds par JCM? ([ncercler le chiffre approprié.)

1 MON  (Sinon, passer 3 Q-2)
2 0Ul  (Si ou, répondre d ¢-la et Q-1b)
Q-la  (Si oui) Pridre d'indiquer de quel(s) organisme(s) oy projet(s) i1 s'agit:

A .

]

Q-1b Parmi les activités qui suivent, la(les)quelle(s) avez-vous exercé(s) en conjonction svec 1'(les)
organisme(s) ou le(les) project(s) que vous avez indiqué(s) a la Q-Va. :

A B o

SUIS DEVENU MEMBRE

(Encercler le MBR
Al TRAVAILLE BENEVOLEMENT

chiffre qui

correspond au Al TRAVAILLE CONTRE REMUNERATION .
nombre de Al CONTRIBUE FINANCIEREMENT .
toutes vos Al ASSISTE A DES REUNIONS

DU B WA —
U 8w N —

activités) Al RECU DES INFORMATIONS OU DES PUBLICATIONS OFFICIELLES

Depuis votre départ de JCM, vous 2tes-vous joint 3 des organismes (ou avez-vous participé 3 des projets)
visant 3 une amélioration de la communauté?
T NON  (Sinon, passer a Q-3) .
20Ul (Si oui, répondre 3 Q-2a et Q-2b)
Q-2a (Si oui) Prigre d'indiquer de quel(s) organismes(s) ou projet(s) il s'agit:

A .

B

. Vi . '
Q-7 Farmi les activités qui suivent, la(les)quelle(s) aveZz-vous exercé(s) en conjonction avec 1'(les)
organisme(s) ou le(les) project(s) aue vous avez indiqué(s) a la Q-2a.

SUIS DEVENU MEMBRE
AT TRAVAILLE BENEVOLEMENT

AT TRAVAILLE CONTRE REMUNERATION

(Encercler le
chiffre qui
correspond au

DU BN -
U B WR)

nombre de A1 CONTRIBUE FINANGIEREMENT
toutes vos Al ASSISTE A DES REUNIONS
activités) Al RECU DES INFORMATIONS OU DES PUBLICATIONS OFFICIELLES

Depuis votre départ de JCM, vous 8tes-vous joint 3 des organisations politiques, ou avez-vous participé
3 des activités politiques? . :

T NON  (Sinon, passer 3 Q-4) . '
2 0Ul  (Si oui, répondre 3 Q-3 et Q-3b)
Q-3a (Si oui) Pri2re d'indiquer de quel(s) organisations (s) ou’activités(s) i1 s'agit:

A

B

’

Q-3b Parmi les activités qui suivent, la(les)quelle(s) avez-vous exercé(s) en conjonction avec 1'(Tes)
organisme(s) ou le(les) project(s) que vous avez indiqué(s) a 1a Q-3a. e .
) ;

-

-} : : .
SUIS DEVENU MEMBRE
AT TRAVAILLE BENEVOLEMENT
Al TRAVAILLE CONTRE REMUNERATION S
AI CONTRIBUE FINANGIEREMENT ' o
= Al ASSISTE A DES REUNIONS . _
AT RECU DES INFORMATIONS OU DES PUBLICATIONS OFFICIELLES

>

(Encercler le
chiffre qui
correspond au
nombre de
toutes vos
activités)

AU B WN —
WD WA —

—

ST Bt AR mien s



Q-5

Q-6

Q-7

‘Non seulement nous désirons Btre renseigné sur votre
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participation aux activités d'organismes prétis. mais

encore nous aimerions savoir de combien d'organisations ou de clubs de divers genres vous faites partie.

Veuillez examiner Ja liste ci-dessous puis indiquer 1
membre d 1'heure actuelle. (Pour aucun, écrire "0")

Je fais présentément bartie de:
GROUPES D'AFFAIRES

SYNDICATS

ORGANISMES INTERNATIONAUX

ORGANISMES DE LOISIRS

A
B
C
D
E
F
G.
“h
1
J
K
L AUTRES (Préciser)

e nombre de groupes de chaque type dont vous &tes

GROUPES PAROISSIAUX (EGLISE) N

CLUBS OU CENTRES COMMUNAUTAIRES

sog;érfs OU GROUPEMENTS PROFESSIONNELS

ORGANISMES VISANT A UNE AMELIORATION DE LA COMMUNAUTE ¢
CONSEILS DE JEUNESSE OU ORGANISMES D'ETUDIANTS

-.CLUBS OU GROUPES INFORMELS ‘ . .
ORGANTSATIONS QU CLUBS POLITIQUES !

~

Quels sont les groupes ol vous Btes le plus'actif? (Inscrire 1e chiffre correspondant 3 1'organisme dans

la case appropriée.)

4 LE PLUS ACTIF

¢ | EN DEUXIEME

EN TROISIME

Estimez-vous que, 2 1'heure actuelle, vous participez

qu'avant de vous joindre a JCM? (N'encercler qu'un seul chiffre en regard de chaque activité.)

Veuillez examiner la liste ci-dessous et indiquer les
de vos temps libres. (N'encercler que deux chiffres.)

u
plus ou moins activement aux activités ci-dessous

deux choses auxquelles vous occupez la majeure partie

L (EGLISE)

By
¢

1 SPQRTS, ACTIVITES A LU'EXTERIEUR, JARDINAGE R

2 FREQUENTATION D'AMIS - _

3 LECTURE _ : '

4 DESSIN, PEINTURE, SCULPTURE, ARTISANAT, MUSIQUE (EN JOUER) ' s
5 RADIO, TELEVISION, DISQUES : - :

6 DANSE, FREQUENTATION DE BOITES DE NUIT

7 CINEMA, THEATRE, CONCERTS ,

8 TRAVAIL AU SEIN D'UN CLUB, D'UN GROUPE PAROISSIA

9 ACTIVITES.COMMUNAUTAIRES ET POLITIQUES
10 AUTRES (Préciser) ~

N

BEAUCOUP UN PEU MEME CHOSE UN PEU - BEAUCOUP
) : PLUS PLUS © QU'AVANT MOINS - MOINS
A: Activités axées sur une amélioration de la - ’
comnunauté .............. ..., et 1 2 .3 . 4 5
B. Activités politiques .......... eerermeneenes e el 2 3 4 5
C. Activités axées sur le développement international ... 1 2 3 4 5
D. Activités auprds de gens de diverses cultures ........ 1 2 3 4 5 -

e O L R
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Q-8 Si vous disposiez de beaucoup plus. He temps libre, 3 laquelle des activités mentionnées en Q-7 aimeriez
vous consacrer ce temps libre suppﬁementa1re? (Inscrire 1e chiffre correspondant 8 1'activité en question dans

la case.)

CACTIVITE w
. ,ﬂ“

Q-9 Parmi 1es activités ci-dessous, quelies sont les. deux qui, selon vous,. vous apporteront le plus de
satisfaction au cours de votre existence? (N'encercler que deux chiffres.)-
RAPPORTS FAMILIAUX OU PERSONNELS »f L
ACTIVITES RECREATIVES '
PARTICIPATION A DES ACTIVITES AXEES SUR UNE AMEL IGRATION DE LA COMMUNAUTE
: . PARTICIPATION A DES ACTIVITES AXEES SUP LE DEVELOPPEMENT A L'ECHELLE NATIONALE OU
” ’ ) INTERNATIONALE
- ACTIVITES RELIGIEUSES
AUTRES (Préciser)

£ WA -

N w;

V1

g
N

“Nous aimerions que vous nous fassiez part ici de vos op!nions actue]les en ce qu1 ‘regarde. votre
expérience 3 JCM. .

N o P

o

o
L

Q-1 Prikre d'évaluer, suivant 1'échelle ci-aprds, Tes aSpects sbivants‘de vdtre.exéérience 3 JCM.

(N'encercler qﬁ'un seh1‘éhiffre en regard ‘de chaque’ énoncé)

¢ R TRES PAUVRE PAUVRE ~ PASSABLE BON TRES ‘BON | ?
A. Le ﬁegré d'intégration des participants canadiens .- P A ; o
et etrangers de votre groupe e : 1 . 2 - 3 4 5 h i
B. Votre niveau de part1c1pat1on au .processus de prise R C . i
de décision au sein de votre groupe ...........oiel.n 1 . 2 3 4 - 5
C. La valeur de 'vos projets au Canada par rapport aux , N : . : ..
priorités de votre pays d'échange au chapitre du : L . : )
developpement ... ... i e e 1 ’ .2 3 <4 5

D. La valeur de vos prOJets dans le pays d' é;hange par
rapport 3 votre perception des probldmes des pays en

voie de déve]oppement ................................. . 1. -2 " 3 4 5
E. La valeur de tous vos projets par rapport 3 votre . . )
. perception du développement communautaire ..... R 1 2 _
F. L'aptitude & diriger de votré agent de groupe canadien 1 ' 2 3
1 3

G. L'aptitude a diriger de votre coordonnateur canadien ..

i

Q-2 A 1 heure actuelle, comment qualwfweriez -vous 1 expérlence que vous avez vécue au-sein de JCM?\(N'enCercler.
qu'un seul ch1ffre) .

Ce fut une expérience:

PAUVRE
PASSABLE

BONNE v
TRES BONNE

EXCELLENTE

N PWnN -



. Q-3

Q-1

Q-2

¢-3

¢
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Veuillez évaluer (suivant 1'échelle ci-apres) votre experience'a"JCMTpEF‘Fé;port aux &léments sufvants.

(Encercler un chiffre en régard de chaque énoncé)
Valeur de mon expérience 3 JCM pour ce qui

a trait a: ‘ S _ _IRES.PAUVRE>1_PAUVRE> PASSABLE s BONNE  TRES BONNE
A. Ma particwpation actuelle & des activités axées .
sur une amélidbration de la communauté ............. ren 1 2 . 3 4 5
B. Ma participation actue]le 3 des activités . : .
politiques ......cievuivenennnnnns RN e ereeanaeas 1 2 : 3 4 5
C. Ma participation actuelle 2 des activités d'ordre
international ................... Cereeeseereiranen e 1, ‘ 2 3 ’ 4 . 5
D. Mon activité actuelle aupre de gens de diverses - _
B CUTLUTES o veiiiiiiin i iiiirieneennns Ceeeae it 1 3 4
E. qu OCCupatlon ou mon trava11 actuel ....... e e 1 4 3 4
F. Mon épanouissement personnel e eeo 71 3 4 5

Recommanderiez-vous que 1'on poursuive le programme de JCM? (N'enéefc]er qu'un seul chiffre)

1. NON : o
2 0UI, AVEC GERTAINES RESERVES ' _
3 0UI, ASSUREMENT ‘ = .

Pridre de justifier votre.réponse:

V11

Enfzn, nous a1mer10ns vous poser quelques quest1ons sur vous-méme qui nous fac111teront 1 1nterprétat1on des
résultats. . :

a

De que1 sexe. é%es vous? (Encercler le ch1ffre) -

1 MASCULIN
2 FEMININ

- Que] est votre état mat??mon1a1 actuel? (Encerc1er le chiffre)

1 JAMAIS MARIE(E)- (S1 vous n'avez jamais.é&té mar1é(e), passer 3 Q-3) ¥
2 MARIE(E) (Si vous_ 8tes ou avez 6té marme(e), répondre 3 Q- 2a) .

3 DIVORCE(E) -

4 SEPARE(E) T ‘ .

5

VEUF(VE) o ST

Q-2a Si vous Btes ou avez été marié(e), avez-vous &pousé: (Encercler le chiffre)
; i

QUELQU'UN D'UNE RACE DIFFERENTE DE LA VOTRE
QUELQU'UN DONT LA LANGLUE MATERNELLE N'EST PAS LA MEME QUE LA VOTRE

. UN MEMBRE DU PERSONNEL DU TERRAIN OU UN PARTICIPANT CANADIEN (JCM)
QUELQU'UN DE VOTRE PAYS D' ECHANGE (oCM) =

%>F”- AUTRES o

[T Ry .

. { : .
§ province ou territoire du Canapa habitez-vous?

-

PROVINCE OU - , - o _
TERRITOIRE - - .
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Q-4 Quelle est la population de la communauté que vous habitéz présentement?

Q-5 Quel est votre degré d‘1nstruct1on’ (N'encercler qu un seul ch1ffre)

AUCUNE INSTRUCTION FORMELLE
COURS PRIMAIRE ENTAME - ‘ »
COURS PRIMATRE TERMINE ‘ :

COURS SECONDAIRE ENTAME, - ’ '
COURS SECONDAIRE TERMINE : v . .
COURS TECHNIQUE OU PROFESSIONNEL ENTAME . .

e

COURS COLLEGIAL {CEGEP) OU UNIVERSITAIRE- 'ENTAME

COURS COLLEGIAL (CEGEP) OU UNIVERSITAIRE TERMINE. :
ETUDES POST-UNIVERSITAIRES ENTAMEES , : .
ETUDES POST- UNIVERSITAIRES REUSSIES (DIPLOME OBTENU) ' .

- . .
. . . N \

—~ O WVONRAV B WN

. Q-6 Vous &tes présentément (Encercler le chiffre approprié) : o : r

TRAVAILLEOR A TEMPS ‘PLEIN

TRAVAILLEUR A TEMPS PARTIEL - .

SANS EMPLQIL.

MENAGERE A-TEMPS PLEIN :

-AUX ETUDES - SANS AUCUN EMPLO! S o

AUX ETUDES - TRAVAILLEUR A TEMPS PARTIEL . ) A
AUTRES (PFEC]SET) o S » “

ey

Nt —

»

077 Veuillez indiquer,vs'il y a lieu, quel est votfe emploi actue1..

v - © " TITRE ou POSTE: ____ - . - ‘

TYPE DE TRAVAIL:

NOM DE L'EMPLOYEUR:

DEPUIS COMBIEN DE TEMPS OCCUPEZ VOUS CE POSTE: - L ' _

Q-8 Quel(le) est 1'emploi(6ccupation) Te(la) plus récent{e) de votre pere? S'il est décede oﬁ/a 1a‘retraité;
. indiquer son{sa) dernier(2re) emploi(occupation) ) CT o R

EMPLOT (OCCUPATION):

Q-9 quel(le) est 1' emp101(occupat1on) le(la) plus récent(e) de votre mére7 S1 e11e est. décédée ou a ]a
- retraite, indiquer- son(sa) ‘dernier(2re) emploi(oceupation)

EMPLOI (OCCUPATION).

Q-10 Dans iadue]]e des cgtégorieé ciadessnué’se<situe le revenu combing de voslparents’au cours de»lfahnég 19797

‘MOINS DE $10 000 .

ENTRE $10 000 ET.$14 999
ENTRE $15 000 ET $19 999
ENTRE $20 000 ET $24 999 . : .
ENTRE $25 000 ET $29 999 - \ . , .
ENTRE $30 000 ET $34 999 o o s _ : :
ENTRE $35 000 ET $40 000 ~ = : S S .

PLUS DE. $40 000 P R o S

N DN —

Q-1 L'un ou-1'autre de vos pafents parle-t-il atla maison une langue_autre qhe le.frangéis (Encercler le chiffre). -

a B

T NON
2 oul (Préc1ser la ou les langues)

COURS TECHNIQUE OU PROFESSIONNEL TERMINE S N
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~ Y a-t-i1 autre chose dont vous aimeriez nous faire part relativement 3 1'impact qu'a eu sur votre vie
1'expériencé que vous avez vécue au sein de JCM? Si c'est le cas, veuillez utiliser 1'espace ci-dessous qui est

prévu d cet effet. (Au besoin, utiliser des feuilles supplémentaires.) - |
~ 'En’outre, tout commentaire que vous aimeriez faire sur Ta facon dont pourrait &tre ahéiiéféAf;fﬁrograhne de JCM
sera le bienvenu (qu'il soit annexé 3 la présente &tude ou exprimé dans une lettre A part). Vous pouvez avoir des

choses 3 dire sur les séances de compte rendu ("debriefing") et.de suivi ("follow-up") destinées aux participants,
sur le contenu et la durée du programme, sur la sélection du personnel du terrain et des pdr;icipants; etc.

v

)

e

Jd { S n ‘ e L ‘ Lo ‘ ' R
‘Nous -vous sommes trds reconnaissant de votre-contribution & 1a présente &tude. Si voys désirez recevoir un °
bref compte rendu des résultats, vous n'avez ‘qu'd é&crire (en lettres moulées) vos nom et adresse au dos ‘de

1'enveloppe~réponse. Nous vous rappelons que vos réponses demeureront strictement confidentielles.

e = |
NV ~ - MERCI ENCORE:.
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CANADA WORLD YOUTH QUESTIONNAIRE COMMENT SHEET -
“As this is the first major follow-up study of former CWY participants, we
- welcome your comments on the questionnaire design. The fol Nk g_questions
should help you in making judgements as you work through the tionnaire.
Any comments, positive or negative, will be gratefully received.”

1. Does the questionnaire generally create a positive impression? Does, it
motivgte you to answer it? - Do you find it interesting?

. Do you uhdérsténd all the QUéstiqhs?
. Are all thevwofds undeqstbbd? v

."Does each éTOsé—endéd question have an answer that applies tb,you?

N £ w [a

. Does. any aspect of the questionnaire suggest bias on the part of the,
“researcher? o ~ o :
. , . a o o
6. Are there -any questions that you feel should be asked of former CWY -
- participants that have not been included? - ' ‘

I

- (Please use additional sheets if necessary)

-
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Etant donné que c'est la prem1ére étude d'importance que nous réa11sons aupres des
anciens participants de JCM, nous aimerions recueillir vos commentaires sur le
questionnaire proprement dit. A cet égard, les questions ci-dessous devraient
pouvoir vous guider, & tout le moins vous inspirer. Quoi qu'il en soit, sachez
que tout commentaire positif du.négatif, sera le bienvenu. ‘

1. Dans 1'ensemble, le questionnaire produit-il une impression favorable? -
A-t-on envie de le remplir? Le trouvez-vous intérressant?

2. Les questions sont-elles toutes c]airek?
3. Sals1ssez -vous ‘@ sens de tous les mots? | < ~

~———

4. Est ~-ce que chague question dite fermée c0mporte une résponse s'appliquant & vous?

12, B

Le questionnaire réléve-t-il de que]que fagonqpertalns penchants ou certaines
tendances chez celui qu1 1'a congu?

. Estimez-vous- qu'il y a d' autres quest1ons que 1'on devra1t poser aux.anciens
participants (qu1 ne .-figurent pas dans le questlonna1re)

~
a

(AU'beéoin, utiliser des feuilles subplementaines)
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CONSTRUCTION OF SCALES AND INDICES

2 .

A number of summary measures were created from questionnaire
items (variables) to assist in analyzing the data. 'Those found most
~useful are described here. | |

Genefafly, these‘measurés were constructed by adding the
‘responses to closed-ended questions. Some of these questions:were
included as sets on the duestionaire; other sets were forméd later.
Usually, an;wers tooks the form of a multiple-choice among five
alternatives which rénQed from "much more" (or “"much higher" or "agree
- strongly", etc.) through a neutral point ("the same", etc.) tq a
negative-("mdch 1essT, etc.). Answers generally were &oded'from 1
througﬁ 5. 1In cdﬁstructing the measures, it was often necessary:to
reverse thé'éodiﬁg of partﬁcu]qr\jtems, so that all jtém; in the set’
Ean thé ‘same way; For fnstahce,‘{n ﬁuestion 115; where thé;itehs'form
‘a-scéle of pessimism-oppi@isﬁ on re—eﬁtry, agreement witﬁ item E ("I
thought I could conviqce o%her peqple to see things my way") is ‘
obviously contrary to agréement with iteﬁ/F ("I,thoughﬁ my ideas would
not be accépted by other people"). Thus, oﬁe or the other had to be
reversed.. It was a]so necéssary to record itehs so that higher‘vé1ues"
' wou1dfa1ways indicate more of fhe,attribute conéerned. The "

- construction of each index and scale used in the analysis is outlined

bel ow. "



Autonomi
' A measure of the change in personal autonomy was constructed

from responses to question IIII, Items A to C, and queétion V13, ifem
F. The scoring of the first three items,was }eversed, se‘that_higher
_ vélues indicated greater increases. The theoretical range of the
scale was from 4 to 20, but in reality the range was from 6 to 20.

The mean score was 17.5. The items scaled adequately: a]pH§l=.58;
that is all items tend\to measure a single underlying dimension. It '
~also holds up against othee items that para11e1‘this goal :

respondents who scored "much higher“\gﬁ the scale were ffar more likely
than others (76 vs. 53 per cent). to choesega personal change -as thg

mdst.important one .caused by CWY (questien,I;IZ).

“

Intercultural Skills . : ‘ Y

A scale of the increase in.intercultural skills Qéé\inc]uded

in the qustionnaire, questidn Iif3, items A to I. This was based\QQ'

research by Ruben and Kealey (1977), which suggested thét;fhese

_attr1butes were fUndamenta1 to successfu] 1ntercu1tura1 1nteract1on.

Item F, the ab111ty to "Be fr1end1y wh11 working to finish a prOJect

.confused many respondents (especially in lits French-trans1at1on),
'wa; drépped from the scale. All items were recorded to make h1gher
.velues.ineicate an increase. The range of the scale was’ from 8 to 40;
fhe actual range was from 13 to 40, and the mean wasn33.677 The items
scaled very re11abfy; with aipha-.75.

For crd%s-tabu]at1on purposes, the scale was ?Elfyrcated to:

. produce three re]at1ve1y equa] groups..

((
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[

Canadian Cultural Appreciat1on and Skills

A measure of this CWY goal was constructed from three
questionnaire items, 1111, H and J, and,III;, J. The first two refer
to changes in "My interest in 1earning;French/English“ and "My
understanding of the different cu1tures in Canada," and the third to
"My ability to speak French/Eng]1sh. A1l items had their scoring
reversed so that highter values indiqated greater positive change.

The three items did not scale very well (alpha=.43), bnt were retained
in the form of an additive index since both attitudinal and
behavioural diménsions were important, The 1ndex'hod a possible range

of 3 to 15, and in practice the range was 6 to 15, with a mean of

12.5.

Shift Towards ‘the Dependencx Theory of Underdeve1opment

Ten items in the quest1onna1re (117, A to J) presented
poss1b]e causes of underdeve]opnent, and the ?espondent was asked to
indicate whether, es\a‘result of CWY, his opinion of their importance
had changed. Threevof the items (B, H, and I) refer to-céuses of
current underdedelopnenf imp]ied by-dependency.theory.’ The'other
seven statements refer to "endogenous" causes; that is, the source of
underdevelopment is 10cated ‘within the countries themse]ves; When tne
three former items were reversed, the summed responses to all ten
1tems foﬂhed a measure of the shift towards the dependency theory of
_underdeve]opment. (This scale was reliable: alpha=.65). The .
~ possible range of scores was from 10 td_SO, and when 30 was subtracted

from each score, the range was from ~20 (shift towards the endogenous

ST



N

theory to 20 (shift towaros the dependency theory). The actuaI'range
was from -13 to 19, and the mean was 1,7, indicat1ng a sltght overall

shift of respondents towards acceptance of the dependency theory.

\

Absolute Shift In View of the Causes of Underdevelopment

i This measure’ (composed as in the previous index of items
1117, A to ) ignores the direction of the shift in views gf
r-unoerdorelopment, and SCDres the respondent only for the Aigree of
chanoe..~The max imum score on each item was 2 (either "much more“ or.
"much less" important) s0 the measure ranged’ from no change at a11 to

20. The range in practice was a1so from 0 to 20, and the mean was

0rgan1zat1ona] Invo1vement

. Information was - gathered on participatiaon in 1nternatvona1
i:cohmunity development, and political organizatiqns. For each of three
_poosible orgonizattonS"of each type the respondent could inuicote any .
or all of six act1v1t1es rang1ng from recelving publlcat1ons or

1nformat1on to working asfftgff To measure the 1ntens1ty oﬁ

\

involvement, values uere assigned as follows:
; S ‘ﬁ_
Recejving official publications or
information
Becoming a member
Attending meetings
Horkfng‘%s 2 volunteer
Contr1buting money
" Working as paid staff

oW W NN
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These values were thenrmultip1ied by the number of organizations in
which the respondenf had engaged in the activity. For example, a
person who had been a member of Crossroads International and had both:
attended meet1ngs and contributed money to Amnesty International would
score (1 x 2) plus (1 x 2) plus (1 x 3) = 7 for his involvement in -
international organizations. These scores were ca]culated for each of
international, community development, and political organizations. |

Each score had a theoretical range of O to 45; the actual ranges were:
: v

International | 0 to 30 (mean= 2 5)
Community Development 0 to 35 (mean= 3. 6)
Political 0 to 30 (mean=2.1)
An overall index.of injoﬁvement was also ca]culatéd; by adding the .
o .
separate scores. This ranged from 0 to 145, although the actual range

B \ .
' was from 0 to 75 and the mean was 8.17. To produce a more manageable
range&nf scores, the square root of this measure was taken as the
*.f) oY
final 1nd1pator of orgaq1zat1ona] 1nvolvement. It ranged from 0 to 9

and had gﬁ&ean of 2.07.

Tota] CWY Goal- Atta1nment

| A summary measure of goal- atta1nment wou]d combine personal
goals (Autonomy),’1ntercu1tura1 goals (Intercultural skills) and
developmental goals (Organizational involvement). It was also
necessary to 1nc1ude Canad1an cu]tural‘apprec1at1on and skills because
?ﬂg(un11ke Leadershlp, Intercultura] appreciatien, and Deve]opment

funderstand1ng), this goal cou]d not be subsumed under any of the other
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‘three. In pérticu]ar, its values did not correlate highly with the
general measure of increase in intercultural skills (r=.24). '
However, since the measures of each separate goa] had
different ranges, each of the four goals was stdndardized by
subtracting the mean from each score and dividing by the standard.
deviation. This resulted in j/;et of scores whése mean is 0, and o
‘whose standard deviétion fs 17 Since they are expressed in similar
units, they can be added without there being any weightiﬁg: The

overall measure of goal-attainment was therefore a relative measure.

It has a range of -6.4 to 6.0 and a mean of .08.

Use of Intercultural Skills

- This is an index derived from answers to question III3b,
items B to I. The numbers circled for all items WEre added to prdduce
a measure of the current use of intercultural “skills. (i

Its Fange is 8 - 40. Its mean is 31.3.

Participation Scale | :

Question IV6 asked respondents to rank five strategies of
community deveTopment, according to their opinion about their
importance. Three of the statements, A, D and E, place emphasis on
paticipation in development; the other two suggests a more "top-down"
strategy. (This set of statements was based on a previous Study by
Eyford and Roberts, 1976,) of interesflwas the consisgency of the
development strategy favoured by participants."lt woufd incongrous to

recommend both a high-participation stfategy (for examp1e,A"Encouragé

&

Y

g}
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€

Tocal people to organizevthemselves to‘demand-so]utions to their
“problem") and a ]ow-participation one ("Request experts‘and'
professionals to plan a community improvement program for the
community"). This variable, then, differentiates those who order the
statements in a consistent way (lo-lo-hi-hi- h1 or hi-hi-hi-1o0-10) from

those who chose a h1gh participation strategy and a 1ow-part1c1pat1on

»

-7
one as first and second most 1mportant., The proportions ‘were:

Scaled ‘°:: 43 (per cent)

Did not scale 57

100 (per cent

Current Deve]opment ideo1ogy
Question II1I8 asked the respondent to select the two | )

possible causes of underdeve]opment which he now cons1ders to be most.
1mportant. These cou]d be categor1zed as part of dependency theory
(B, H, or I or s reflecting the dominant, endogenous theory (the
other seven items). "Since the respondents chose two .causes, ‘the first
could be cross-tabulated. aga1nst the second. This produced three_'
groups: those for whom both important Causesvstressed dependency;
those for whom both stressed endogenous causes; and those’who chose
one -of each. The actual proportions among respondents were

respect1ve1y, 40.7, 19.0, .and 35.9" per cent. (4.4 per cent of the

- respondents did not‘answer.)

b

- ,._—-—\.. ¢
L'
.
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Intensitz-of the CWY Experience
~ This measure is derived from a set‘of six items (question
1115, A to F) which ask'whether-the participant was questioning
" various basic 1ife issues. | '
| The c1rc1ed responses were added to produce a ‘measure

ranging from 6 te 30. The mean: score on the. 1ndex was 15. 7

Pessimism-Optimism, Passivity-Activity, and the Re¥Entry Coping Mode

In the quesﬁfonnaire, questfon'IIG; A.to H, formed a
pessimism-optimism sca}e,_and question 117, A to H, COnstftuted‘a
passivify;activisy sca]e.: Each‘set.has‘been used'in pnevious research
' (Adler, 1980). Each scale ranged,fnom 8 to 40, and 24 was~subtracted‘
from all scores to make the range from -iﬁ to 16 in.eachvcase. |

| It was found that the;re]jabilifies.of these scales .were not
very high (alpha=.51 andd.49 respectiveiy).\ As a result, items‘Q, G
and H were dropped from the pessimism—optimism'scale (making

"a1pha= 61) and B C; F and G were dropped from the . pass1v1ty-act1v1ty

scale (a]pha became 66) ;fdﬂf,//> A L ,
These sca1es were then u 0 define four modes of coping

with re-entry: proact1ve (20 per. cent of part1c1pants), reSOC1a11zed
(26 per cent), alienated (18 per cent) and rebe111ous (35 per cent)

This typology was based in research done by Adier (1977, 1980).
A

~

O



